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ABSTRACT

e
L
The ﬁﬂrpose of this study was to examine the opinions of

school principals in the Prdvince of Alberta with respect to the

-

implementation of some proposals on school organization and operation

&

as outli‘ by Wor'th in his Report, A Choice of Futures.
Specificélly, an attempt was made to examine (1) the extent to thch
principals ie the province agreed with the proposals for change,

(2) the degree to which tﬁey perceived the proposals to be

significant for change, and (3) the extent to which they perceived

-

the implementation of the proposals to be feasible.

An attempt was also made to investigete if there were
differences of opinions in regard to agreement, significance, and_
ease of.implementation of the proposals, amongst subgroups of

principals that were derived on the basis of various school, and

personal and professional characteristics. i

Data wereﬁcellected by means of a questionnaire that was

designed by the researcher. The_first part of the questionnaire

consisted ofAfifty proposals that were either explieitly stated.or

implied in the Worth Report, while the second part dealt with school

©

characteristics, and the respondents' personal and profe931onal

N 2
. characteristics,

B For the purposes of‘apalysing the data , Means were tabulated
for each of the proposals w1thin each task area, ertaining to the

categories of agreement, aigniflcance, and ease of implementation.

o



On he basis of the means, the proposals weré¢ ranked for tneSLOtal.,

group of principals and for each of the subgronps of princip;is.'-ﬁn.
" overall ranking of the fifty nroposals was aleo made. %

In order to determine the relationship amongst the c;tegories

® of agreement, significance, and ease of implementation, Kendall's

kY
coefficient,of concordance'was applied. This statistical m\isure was

also used to determine tbe‘degree of concordance amongst varioys.

c \

' by
.subgroups of principals. C

The results 1nd1cated that thgee prooos ls ranked amongst the
hlghest on agreement, significance, and ease of i ntatigh in the
task arees of curciculum and ingtryction, staff personnel, and
physical fac111t1es, in add1t1on(to be1ng 1nc1uded amongst the top-
eleven proposals in the overall rank1ng of.the fifty proposals.~
These proposals‘stated that (1) greater emphasis should be given to
Canad1an %tudies, (2) staff orientations should be consistent with
the schobl's philosophy, and (3) buildings‘for schooling should be

designed 8o that the1r facilities are made more read11y acces51b1e

for continuous use by all members of .the’ commun1ty.

PR . J
1 ~

- ‘ The findings of thlS study also 1ndicated that the highest

- degrée of concordance amongst the categor1es of aéreement
sign1ficance, and ease of implementation for the total group of -
principals was evident in the task areas ,of school-communlty
elatlons and staff personnel. The lowest degree of’Concordance, on»

- the other hand, was observed in the task areas dealing with use of

.u,,;;,

community and school resources, and system planning and management.
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" » N . * .
When the responses of various subgroups of principals were
~ .

analysed, differences of opinion were most evident amongst subgroups

7

formed on the basis of grade organization, years of teacher
education, and years of experiénce as a principal. The task areas

where the lowest degree of concordance was evident, generally in the

category of ease of implgmentatipn,.were.thoseireéating to use of

. Sww,

-

community %Qd échool resouré?@,,s&stem planning and management, and

=3 \
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physical facilities. )
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'ﬁhapter 1

INTRODUCTION TO THE PROBLEM
) §
- N )
recent years a considerable amount of discussion has
[ : Al
-
focussgd on various aspects of the educational process. The aims andk

purposes of educatlon have been challenged and the educational

f

programmes in schools have been Judged by some wryters to be less

3

- than satisfactory. Criticism has beett directed at existing

" programmes of study for their~shortcomings in providing meaningful

learning experiences for students; questions have also been raised

' 15b9u£ the effectiveness of teaching and administrative practices in
meeting the needs of students. Consequently today's schools‘are

faced with the problem of student aliéhation. ‘Thié criticisJ was

ol

well illugtrated by S€fgiovanni and Starratt (1971:205) when they

asserted that:

v A’ ~ - .
" One of the major problems facing primary and secondary

-schodl students is the c11mate of supervision which
communicates a lack ef trudt and relies heavily on marQA\\\

and promotion procedures to gain control and, compliance.

Another 'major factor, however, in a studerft's indoctrination
into alienation is the curricular program itself, Because
> of both an 6verconcentration on memory as well as’a
»hyperratxonal approdch to. knowledge and experience, - T
students often perceive their academic learning experiences

as belonging to a separate un1verse that "has. nothlng to do

’

w1th their real world. ' .

B '//—‘~i::>_ The Wb}th‘Repért on Education, A Choice of Futures, was

.

4 .
- ) published, in Alberta in 1972. This Report upheld the aforementioned
.. . . 1

cyiticigms during its _consideration of many issues in education‘?nd

-y -
)

v 2

.

. . ©



made a number of proposals for change in the educational system. It
conveyed the idea .to professional educators and the general public to
‘ "
become involved/i§~31anning for t%is educational change, so that in
the future tlle educational process would be different from what it
“has been in the past. In response to a question about the main
objectives of the Report, it was reported by Mcin;osh and Bryce
(1972:32) that Worth said:
We hope, however, that one of thg’things our report‘will
do is to act as a catalyst which accelerates the rate and
pace of change in our institutions for schooling. I am
optimlstic enough to believe that there is a sensitivity-

abroad in our province to the need for change that will
probably help to bring about this acceleration.

STATEMENT OF THE PROBLEM

The problem under investigation in th§s study was to examine
. the opinions of Alberta school ﬁfincipal&aﬁffhyre;pect to the

implementation of some proposals on school organization and operation
S

as outlined by Worth in his Report, A Choice of Futures. More

I LY
- specifically, an attempt was made to examine (1) the extent to which

principals in the province agreed with the proposals for change, ;

(2) the extent of agreement regarding the significance of the
f .

" proposals for educational change, and (3) the feasibility of

" implementing the proposals for changegye '

#

The following subproblgms were alko investigéted in this
study.

Are there differences of opinions in regard to the prop&séls

[y

~

for change'amongst‘principalk: . , ' s

Y

/i. of schools with various grade organizations?



2. who administer schools of various sizeg? - ¢

2 ¢

3. of vargdus‘school types?

LN

// 4. who administer schools in urban and rural localities?
AN
5. of vatious age categories?

6. with varioqs number of years of teacher education?

r’-".

7. with varying ‘Aumber of years of graduate tra1n1ng7
8. with differ1ng number of years of experience as .
" principal? )

. | SIGNIFICANCE OF THE STUDY g

ld

In his Report Worth discussed a number of changes which have °
been proposed or implemented elsewhere, and which would have far;
reaching effects on the educational system in Alberta if they were
adopted. As. was contended by Bumbarger et al (1972:1), if*some of
these ideas’ are even partially imz}smented they will create the
necessity for further adjustﬁents that will in time change the
structure of formal education in this province. Thus, the ideas
discussed and the proposals that are either expllciﬁ}y stated or.
implied in the Repoft need to be studied carefully by pr1nc1pals 81nc¢
they will be called upon to be instrumental in implement1ng them, v/%
?rincipals will play a crucial role in making various key deciSions o
regarding what is tolbe done and how it is to be done during the
implementationgprocess. " ; B

Fufther, as was asserted by Neagley and Evans (1970‘141) and )
Heller (1968:19), regardless ,of who introduces the change, it cannot .

S

be succeasfu11y implemented unless it has the princ1pa1's approval.

Py :



t | . .
This clearly implies the contention made by Owens (1970:146), that in

the schboi situation it is the principal whb must play the crucial

\ i
““role of a change agent if change .is to be brought about,

Ingram (1966:44) claimed that one major factor influencing
[
the principal in the adoption process is the attitudes of his peer or

~work group toward change in general. Maddggks (1970:173), after
4

conducting a study on the extent to which the recommendations of the .

1958 Alberta Royal Commission on Education were implemented,

concluded, that recommendations bearing on cdrtain inteinal matters of

-

major professional groups have less chance of being implemented if
4

those groups perceive the impleﬁeﬁtatioqgfs not being feasible., In a
, v

similar study to that done by Maddocks, Daioise.(1970:27) found that
recommendations made by the Cameron Commission'were likely to be

implemented where the initial redttion to them was fevdurable,
1 '\\

whereas those that received unfavourable react1on inltially were more

\

likely to be held for further consideration. These findings would h

-seem to suggest that if principals' perceptions'ef certain proposals‘
in.the Worth Report were, initially unfavedrabl%,‘the cgencee of/those
particular prbppsals beidgfimplemented would“be, at least to some '
extent, decreased.. _ Vi .0 |

b

j. This study provided some ev1dence about the degree to which

principals supported various prOposals in thf Report. It also
provided dome evidgnce about th\\extent to which the prOposals were
perceived by principals to be significant for change and the extent .
to which they percetved4imp1ementation‘to be fegpible. Such data

A

" may, therefore, prove useful to principals infaid}ng them to plan



v | :

LN

their strategy for implepentihg some of the proposals.

ASSUMPTIONS
SR . « '
- 14

For the purposes of -this study the following assumptions were
made: : . . ' ’ ”
1. The sample chosen for this study was representative of

the population<of school prinhcipals.adminis¢ering grades one through

twelve in Alberta. . , ‘.]1‘f ) .
o :

£

2. The proposals chosen for this study were applicable to }

grades oneAthrough twelve in the province.
v 3. The proposals were worded .in such a maoner’ohot their
meaning was understood by the principals. @ _

4, - Priﬁcipols had the necessary knowledge ond under;landing

of the areas that the questionnaire dealt with.

5. The questions were caréfully considered prior to beéing

answered by the principals.

-~

'LIMITATIONS OF THE STUDY

The following limitapions were inherent in thﬁé study:

Lt

1. Thé Worth Report included numerous proposais for change
in education throughout the §;§3é~o?e to twelve levels. ‘Because of

this large number of proposals, it was possible to include only some'

[S

of them in the study.’

s'?._ Since'some proposals were not explicitly stated in the

Report, they have been subject to the reseércher s 1nterpretat10n

when he designed the questionnaire. o X . )

°

b2



DELIMITATIONS OF THE STUDY '
\
\
This study was delimited in the following manner:
1. The study was restricted to the collection and analysis

of data from principals administering grades one through twelve in

A

the Province of Alberea.
2. Pfincipais who administer schools of special educationvin
‘the province, were excluded from the SSgdy because they could not be
' eategogpzed on the basis of grade organizatioh and because their
numbef‘was'too'small to form a-seperatgucategory.

3. No opinions of other professional groups such as teachers

v

>

and supefintendents were sought. . o

ORGANIZATION OF THE THESIS

<

- In this chapter the problem was.etated, the.um§em1ying
assumptions made during the study were presented, and theulimitations
and delimitations of the study were discussed.. I; Chaeter 2, the
discussion focusses on a review of the related literature that is
pertinent to the preposals for change put forth in A Choice of
Futures. in/eddition, this chapfer ouqlfnes'yyjefly the role of thé
‘ principal in implementing propoeals such'ee-;hbse suééested in the
Report, and discuSSes the. part his yerceptions play in influencing
hi \decieions to 1mp1ement the proposed changes.‘ Chapter 3 deecribes
the research deeign of this study. The discussion in this chepter’
'focusses 9n the deaign ans pretesting of the questionnaire, the

‘ seleetion of the sample, and the collection and analysie of data.



-

Chapter 4 discusses the regearch findings pertinent to the total
group of principals‘in the sample, while Chapter 5 presents an
analysis of the findings for subgroups. The subgroups of principals
were divided into ‘those based on certain school characteristics aﬁd
those ?ased on various personal characteristics. Chapter 6 ;resents
a summary of the study, puts forth some conclusions and implications
arising from the study,~gnd makes some suggestions in regard to
fugther research.

ﬁ%

X

TR Lo



Chapter 2

L PN

REVIEW OF THE RELATED LITERATURE

The purpose of this chapter is to review some of the recent
ideas presented in the literature as they pertain to various
pfoposals that are either explicitly state& or implied in the Worth
Report. ﬁoWever5 an in-depth review of the literature pertinent to
all the proposals included in the study would be a formidable task.
Hence, the decision has been made(tofdelimft the revigw to .writings
that,pert)in to selected proposals within the various task areas.

| A[so discussed in this chapter is the role of the.principal
Jjn implementing the propésed ideas for change. Of particular
;signiflcancéwfé the manner in which his perceptions of the

educa;ional situation influence his decisions for implementing these

concepts.

LITERATURE PERTINENT TO TASK AREAS

, _ o L.
During the past several yedrs, there has appeared a vast

amount of literature discusséing means by which the varlous aspecta of

education may be improved. Included amongst the ideas discussed are

[ 4

ways of (1) fostering school-commun1ty relations, (2) revising

s

curricular designs and instructional tethods, (3 making’ﬁettér use

r

‘o£~¢bmmunity and school resources, (4) utillzing staff personnel more -~

effectively, (5) 1mpnpving plannlng procedurea and management

t



techniques, and (6) changing the design of physical facilities.

School-Community Relations

A great deal of discussion has recently centred on ways of
improving the relationship between the échool and the community.
Some wr%tefs heve claimed. that the existihg gulf between the schools
and the communities isrdetrimental to the learning pPocess. This
gulf, according to the authors, oan be reduced by means of greater éﬁgb'
involvement in the affairs of the school of parents and othetég%aymen~
from the school's attendance area. U

Worth (1972:126;127) contended that greater pa;ental
involvement in school affairs be encouraged and adYocated.the
implementation of a achool counoil.for the purposes of fostering this

§

involvement, This counciliwogld;consist of parents and other laymen,

] . :
students, teachers, and administrators. It may assume such

T

responsibilities as %1) determining the school's budget priorigxes,
g

(2) developing regulatians perkeining to such matters as di‘ggpliﬁeg

attend: ' uﬂpd dressy and (3)~formu1ating policies for theiﬁ:og?‘mmﬁ?&.
" & a .
es. In addition, it may.be given authority to audit the¥ .- -

P

of st

school for the purposes of determining the extent to which objectftqc

R ) ‘ ’u
are being accomplished and it may be expeqted to communicate the?™ .

needs of the school and its surrounding community to the achool

board. The principal of the school however; would be given the
i'responsibility for melementing the policies established by the -"i'
school council. » o ’

-

. Other authors of recent literature have also focussed on the
: _ > atse coon T

e ¢ .
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importance of establishing a sound relationship between the school .
‘and the community. Campbell et al (1971:137), for example, clearly
illustrated the significance of such a relationship when they said:
Because educatlon « o o 18 1argely a public venture, and -
* 1] %
because in the final analysis it can be no better than
the citizens of a community will have it, school-community
relationships represent both a point of beginhing and a
continuing concern for any administrator.
In order to quter the development of desirable school-communrty
relations, some- authors have suggested as did Worth that greater
involvement of parents and other laymen in the schoot’'s Operatlon be
sought. One such author was Betty (1969: 50) who claimed that direct
parental inyOIVement is more productive in terms of continued

) 4
interest.” ‘Selden (1969:86), although.being in agreement with Betty, .

pursued the argument further by suggesting that parental alienation\v
from the school can be reduced by bringing. parents and other members
of the local community into the school's operation in a meaningful
way. While discussing citizen involvement 1n decision-making,
Menkin (1969‘258 260) provided assurante that cit1zens are not
v"concerned with running the schools. All they want, he said, is to be
respected for their ideas. Thus, for the purposes of exploring
decision—making, setting. goals, and collaboration between lay and

o

professional personnél,xhe prOposed the setting up of c1tizens'_

':coun01ls. Blumenberg (1971 60) supported- Menkin 8 contention, by

- \1""“4 o .
improved community relations. ST ——

Miklos (197ﬂa 28) pointed out that » may be necessarj'to~



1%

increage the involvement of students, teachers, and parents in
decision-makin%{g; the local school level. He said:

. .. theﬁé‘nay be a need to place a greater emphasis on
the school &g the unit in which more significant decisions
are made.  This suggestion is made in the tontext of the.
néed forﬂ& centralization of tactical decisions and for -
increaseg involvement. It may be that the greatest part
of the désire for increased involvement by teachers, as;
well as by students and parents, can be met at the level
of the school o ) /

!

3

Butgridge (1972: 7) hOWever, took a somewhat different view
1, /

than the aforementloned authors, by advocating total community

control df schools., He proposed that the community be in complete

control of the teaching methods, the curriculum, school rules and
g '

. regulatﬂons, supplies, and the hiring and firing of staﬁf. Deshler

and Erlfck {1972:174).were in agreement with Burbridge, by suggesting

!

f that there must be public accountability and control of education,

[

According\tov;hese authors, it ts the responsibility of the
Y
profe381ona18 to 1mplement the obﬁectives and policies that are

determined‘by the public.‘ Also, the public has the right to eva1u§/e

the performance bf the professionals. Fantini (1972:679) reiteratedef
’ “‘ ‘

Y

- the contention of these authors when he said: . ' A : o

e

'Perrone (1971 36) who alao advocated that parents assist teaihers in -

v Profesgionals participate in the development of goals and

Laymen dethmine the goals of education and the policies
‘calculated ito achieve them. Laymen delegate_to professionals
the reeponJibilities for implementing these policies.

V'

\h priorit ies, but the: ‘public's right to ‘evaluate and to hol

l;publicl? employed professidhals accountable is fundamenta

L4

]

’ eateblishing;goelf and that they evaluate educational outcomes,,urged

,lparents to’ s}t through clqsaes ih order to gannaf Qetter underatanding

. N R
(of what ie happehingeto their children. o i»f§§\g§ﬁh}b' ‘.

l _w‘. . . : v . e . : :’ '

\
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Britton and Britton Il970:311§[suggested that the school

[y

should be a "problem-solving area" ﬁqs the community, whereby it

¥
remains open to the community throughout the day and evening‘andﬁ .
-«

around the calendar. Miller (1970;26) was in agreement with the
4 ™~

contention made by these authors when he\gut forth the idea that the

I

school should be a "conmunity centre'" where tbe needs and wants of
all people are fu1f111ed. Russell (1971: 594) suppfrted this ppsition
by suggestlng that schools should become ''leatning centrES" for all
members of the community. He also maintained'that by engaging
parents, teachers, and students in a cooperative learn;ng environment
the building of cohes1veness between the family and society W111 be

enhanced and there will be an awareness developed that learnlng is a

lifelong process rather than solely a school experience.

1

F
Curriculum and Instruction . ‘-ﬁgﬁ ' 3

-

A number of educators have stressed the importance of making
education more relevant to the needs of students. They have called.

for changes in the curriculum and instructional techniques 80 that

equcation would be more in line with changes that a7L teking plaCe in

ao"

s :
-society. This relevqnceg,acpording to the educatorg, can be brought
about through gdeater pafbg&al and student 1nVOIVement in the
educational process.i’ qfﬁlél o \
Y o - . q b . N .
Worth (1972 153) suggested that since education must become
I

: lifelong and future oriented there 13 a need for/significant changes,"

in the programmeg of study at the schools so that schooling would be .

“in harmony with the social change that haa already yegun.\_ﬁbcauee,

\
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at present, the process of schooling is somewhat divorced from the

processiof living, he claimed that today's studehtsﬂe}e juStif}ed in-
their criticism of the relevance of what they learn at school and. how
ihey‘iea;n it;

} ? . ;nithe context of this‘csncern for- the relevince of- education,
Worth‘ (1972:153-157) elnbc;tat'ed upon three different modes of A

‘programme operation and instruction. These included (1) the
institutional mode, (2) the membership mode, and (3) the autonomous
mode. "Within the institutional mode, of operation the programme is
prescribed by the profe881ona1 rather than by the learner, while in

the membership mode a group of learners determine their learning
o ‘

activities and the teacher's authority is érahted by -the learners.

Further, in the autonomous mode, the learners determine their own’

. . N < A . i
programme ofzstudies and are the authdrities on the’methods, conteht; yg{
. .. . ) o,

objectives, and effectlveness of their learnlng‘ iDur1ng his
dlscussion of_ some implications arising from the elaborat1on upon the Ty
'three modes of instruction, Wbrth (1972 157) said

While differing markedly from Mode I proposals, those
- in Modes II and III have & number of features in common.
Learners would operate without 6ependence on external - . %gg
authority. No institutional representative would be in . : %&Jf
- - control of rewards and assessments; ‘the criteria for ' -
» 1earn1ng would be chosen by the learners themselves. ,

£Ihroughout his diacussion in the Report, howeVer, 1t seems evident

Vthat Horth gsVe preference tq the latter two modes of instructlon o

By

lsince many of his prOposals clearly implied a greater personalization
6 - N . .

of fnstruction. . ® b 6”
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education more relevant to the needs of students. Horowitz (1970:16),
for instance, while commenting on matters pertaining to curriculum,

contended that:

We desperately need a relevant curriculum which is

i“? respopnsive to .the needs of the student and designed to

“  meet those needs as he pérceives them. We can only
develop-it if the school maintains close ties with its
community, enlieting the aid and advice of parents,
involving community groyps and parents’in a
consideration of curriculdp needs and keeping the

community fully informed-off changes and their results.

e ‘

Alexander (1972:656-657) agreed with the point of view outlined by.

» .‘ o Fa T " oot R ’ ‘

Horowitz; he ﬁaintained-thqt the starting pgint in curriculum

- 4 ) Y (
development is the involvement of parehts having real and personal
8 - b

‘boncerns regarding a parEicular school. Such participation, he »
. ) . P € T
cla%yed would enable ‘the school tocQFov1de moreﬂrélengnt curriculum
‘\ / J'
)
opportunities to students. Keeplng th%\/mporténce of parental
" involvement in mind, Jacksaon (1972:694) proposed the construction of

»

a "cutriculum council.” This council, he argued, will offer great’

promise for constituent participatio%\in curriculum matters.

Richards (1968:47) did not dispyte the positWt "local units"

should " develop and adapt the.curriculum to the peeds of the.

community; however, he pointed out that it is not possible to bring

about changes in the ‘curriculum W1thaut first changing teachers.

v
- v
y ’ Y

In referenCe to teachers, Schmuck and Blumberg (1969 :90)

streiged the desirability of involving them in the decision-mak@ng

process, partLCularly Whenhxssues arise that pert?in«to the

~
» N

curriculum; Such participation, according‘go these authors, wi11

(L'!

enhance problem solving within the

L4

' *’(1969 1542), wh11e

O
W

ol o : 7w w
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agreeing with the positi%é of tedcher partigipatioﬁ in decisions
regarding turriculum improvement, added that teachers like to become
fnvolved in decision-making, goal setting, and planning type
activities.

Til (1969:16) stated that teaching must be suited to the
student's background, hrives, and life in order for learning to take
place. Goldman (1976:493) fully agreed with Til, but added that
values should be taught to enable students to choose aiternatives
more wisely when placed in‘a position to do so. Metcalf and Hunt

(1970:360) pursued this argument to a greater extent by claiming

that:

)

. .. We ‘need the kind of educational relevance that
would help and require young people to examine their
most basic assumptions about the kind of world that
“exists and how they propose to change, the world from
what it is into something preferable . . ., .

The kind of relevance ptopoged by Metcalf and Hunt can, according to
Worth (1972:191), be an intééral part of Canadian studiés which are
suited to problem solving.and the inquiry aﬁproach

) B

‘ Worth (1972:204) also put forth the proposit1on that mastery
learnrhg should be stressed, since 1t offers successful and
'rewarding experiences Edr students: Of a similar opinion to that of
Worth here other educators (Airasian, 1968; Block{ 1971; Bloom, 1971)
who maantalned that this dpproach develops a lifelong interest for
learning, promotes the fullest development of each learner, and
ensures high levéls of achievement for gtudehts. Further similarity
to Worth's conteqtion.was-gvident-in th% Qritings 6f Elisbe;g

(1969:175), who advocated a "performance curriculum' whereby schoolé

aQ
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d fn terms of performance.

<
~

indiQidualized instruction calls for a professional and
philospphical commitment to the notion of allowing séudents to have
a say in matters pertaining to the educatioﬂél programmes. Berg
(1970:110) maintained a similar 5osition by claiming that students/of
all ability levels can benefit’if opportunities are prgoyided for them
to explorevggg_gevelpp their ideas. Accordiﬁg to Berg; the student:
e « o Must détefmine, with the assistaqgn of~his: ,
teacher-counselor, his own activities, and set his
own goals. Likewise, he must accept personal
< accountability ‘for achieving those educational goals.

Ohme (1970:302) recommended that an "interest-centred
curriculum" be implemented in the schéois, whereby the students‘can
make their choices from a wide rarnge o} alternative offerings. This
idea was clearly supported by Fantini (1973:448), when he elaborated
upon the proposal that schools provide educational alternatives so

Lo

that studénts will be abie to match themselves with 4iffé£ent

a

.

learning envigénments._ In this approach, prqovisions would be made

for students to match their preferences with a particular style of

T

teaching. The outcome of such a match, according tq Fantini, would

be an increase in student productivity.. X“,,w yer

Young (1969:38) contended that students and teachers should
‘work, plan, and evaluate together, in order to meet the objectives of
. ) s <o

a particular learning situatien. This type of cooperative situation_
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can, according to Hillson (1968:66), be attained throdgh_g
"continuous progress'" educational programme. |

In addition to supporting the ideas that values sﬁould be

taught at schools and mastery learning should be stressed, Worth also
upheld severai.othey ideas proposéd by various authors when he
implied that (1) teaching methods should be 1ndividual-centred;
(2) tea?hers and learners should mutually develop performance
objectives, (3) students should be evaluated on the basis of \\\~*/
performance objectives, and (4) course content should focus on the

interests and concerns of students. These proposals appeared in

various contextsAthroughout the Report.

Il

Use of Community and School Resources

There have been a number of propositions put férth recently

for greater utilization of community and school resources. Of

particular interest is the claim made by several writers that the use

of human and technological resources in the school and the community,

»

will foster the individualization of learning and will provide
v . $ . -
students with the opportunities to engage in a programme of career

education.

Worth (1972;241) proposed that there be an extensive
utilization of volunteér aides at the graﬁls one throuéhatwelve
levels of education. While stating the advantages of utilizing thése
gidéa, he‘said; .

They could reliéve professional tgachers of non-
instructional duties, thus enabli teachers to deqote

more time and energy to plannings preparation and
efficient performance of thpse duties at.the heagt of
/ : . Lo




18

rhe teaching-learning process. Volunteers could also
provide needed services to individual® learners to
supplement the work of teachers, and thereby make
possible the personalized 1earn1ng envigioned in ., , .,
this report.
In addition, Worth (1972:242) eonteneed that differentiated staffing
should -include community resource people. Unlike the volunteer
aides, however, the community resource people would be paid for their
services and would be required to possess a greater degree of
specialization in their talents, ?

Someforher authors have stated similar obiniqns to those of
Worth when ﬁhey also proposed that volunteer aides'be more
extensively atilized bv the echools. Hickman (1972:124),
,_example, maietained that because volunteers can provide support.for
the instructional programme gf a school, it is the educator's
reéponsibility to show alerteess in identifying these‘talents and
then to display enough flexgﬁffgty to’ use them once they have been
recognized. Kapfer and Kapfer (1972:10) asserted that teachers need
paraprofessional aides to work with tﬁem during the‘implementatien of
programmes. BaZell (1969: 207) held a simllar opinion but mA1ntained
that aides should be recruited from applicants living in the v1c1n1ty
of the schopl. Wolansky (1972:30) was in agreement with the ~
assertion that teWcher aides should be employed by pointing out that
the studeﬁtgwould then receive more ind1vidualized 1nsr;uction and
the teacher s role would be made more manageable in terms of working

conditions3 Nickerson (1972 :107-110), however, was not as optimistic

as Wblansky in reghrd to the benefits of involving teacher aides in

the learnins process. - Upon reviewing three studiesézi

&
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~

employment of teacher aides, he concluded that one cannot necessarily
5 :

predict increased student achievement but can expect some changes in
teacher commfhication aatterns.

Worth (1972:177) propoged that the world of work and ofher

areas of life be used by students as a life experience learning
laboratory. While elaborating on this proposition, he said:

Thus, when it is suggested that the world of work
and relaxation be used as a learning laboratory for
recurrent education, traditional concepts about both
work and education have been turned upside down.

V Traditionally, education is seen as a laboratory in
which people learn how to work, while ‘this report sees
work as a laboratory for education.

Some other authors were of a simflar opinioﬁ to that of Worth when
they proposed that schools make greater use of the resources within
the community and that the éntire community should become a‘1earniné-
laboratory for students. Two such authors were Rosenstedn (1972:129)
and Sebolt (1972:410), who maintained that by living and experiencing
the environment through people who live and work in it students will
develop attitudes and dispoeitions'that will enable them to survive
in an urban gociety. Weldy (1970:79) agreed with the positibn of .
utilizing community resources, when he said:
Take the studenté and the scﬂégi to the community
and bring the community resources into the school.
Get people from the community who are involved in the
agtion on social problems--civil rights, housing,
pollution, politics, law and order, press and visual
& mgdia.n Organizations outside the school stand ready
to enggge’in such a chriculum.
Worth (1972:179-180) also clearly implied tha@mrk,_
'efperienCehreléting to educational and ééreér>goals should Be' s

+

provided_for students. ﬁ@ring hiéidiséussion of tQis:;deavhef-

R
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stated:
Schools must begin career discussions and orientation
as part of the anticipation function. Beginning at
the intermediate level, exploration into broad
"occupational areas ghould be available to all students.

He added that the main purpose of this career-oriented approach would
be to make young people aware of the options available to them, as
'well as bridging the gap between theory and practice, For children

| who-are too.young to benefit from work experience, Worth proposed
that muych more field experience be prOV1ded than is the case at
. present. | ’
A nunber of other writers (Dull, 1972; Worthington, 1972;_
Moore and Gysbers, 1972; Law, 1972) have also prOposed that career
education should become an integral part of the school programme.
cThey contended that this type.of;education is%the best possible
approach for enriching tne students' learning and preparinq;them ror
: rewarding lives. Hansen (1972:249) and Marland (1972: 204),‘although
‘agreeing with the proposal that career education be 1mp1emented in
.schools, stressed that the success of such a programme requires.an
‘extensive collaboration with bus1ne88 and industry. This
collaboration, according to Strohmenger and Henderson (1972 262)
cmuld be brought about by the adminlstrator assuming his proper
leadership role in drawing the best ,vocational resource personnel,
Other proponents of career educatiaon ﬁpciude Hagans spd
Svicarovich*(1972:224), who claimed that lesrning'should mesh

@

smoothly with work and commupity life Pautler (1971: 174) who -

-~

- Buggested that occupational education should begin during the
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clementary school years; and Lavender- (1972:217), who emphasized that
career:educafion will enable the student to identify his goals and
evaluate his abilities in reaching these goals.

Worth (1972:260) contended that the use of the computer could

help individualize learning. He stated:

It follows that if computefs are programmed humanely,

and employed in responsive, non-threatening learning

environments, they could help make schooling more

‘humanizing than it presently is.
In a publication prior to the Worth Report, Anderson (1968:67) also
envisioned several benefits arising from the use of the computer.
Included amongst his list of reasons for the use of the computer
were (1) the facilitation of better policy decisions, (2) the
opportunities provided by the computer for experimentation with
school situations without disturbing the present practice, and
(53 thé possibilities that this technological advance provides for
accommodating individual differences. Bush and DeLay (1968:179),
after expounding upon a similar list of uses as that provided by

. ¢
Anderson, concluded that:
Ciéarly'the time has come for local teachers and

administrators to make -the decisions that: they were

excused from making=whgn innovation could not be

scheduled within the limits of manual schedule

building. Where there is no money for more. teachers

or more facilities, educators can now. experiment with

deploying existing ‘resoirces in new instructional -

configurations to achieve the same objectives that
once only 'more resources' promised to achieve,

. Staff Personnel

In order that the concepts outlined in the aforemgntionedu

tagk areas be. implemented, there must be effective utilization of -

t
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staff personnel.. One plan that has been put forth by some authors
for making better use of'personnel is differentiated staffing.

Worth (1972:237) proposed that the concept of differentiated
staffing be employed thrdughout all levels of educatidn. In his

explanation of the concept he said:

.2

Differentiated staffing meens translating the division-.
of-labor and specialization-by-function concepts, which

have worked so well in business and industry, into terms
appropriate for schooling. An essential term or condition
is that staff skills match learner needs. This may sound
prosaic, but it is not.j It is a revolutionary condition-
since few, if any, of our institutions for schooling are
staffed on the basis of a systematic study of learner needs.

While further diécussing the topic ef utilizing personnel at
schools, Worth (1972:238-245) clearly’implied that (1) sﬁecial
professional persennel, such aé‘speech therapists and psycholoéists,;
should not be required to have teaéhing certificates; (2) when no
suitably qualified professional, trainee, or volunteer ig available,

[

school authorities shquld have the freedom to employ whomevér‘fhey
gwish for Special tasks; and (3) since unique competencies are
required for edministrative work, it makes 1it5}e.sense’to place
" distinguished teachers in administrative positions. In eddition;‘he
conteﬁded tﬁat coﬁnselling services be made available to teachers-ip-'
training for the purposes of facilitating self-eelection sy
prospecfive teachers.
| Other authors of receﬁt literature alsofpointed‘out the

merits of differentiated staffing. One such author was Cooper

e i » . ’ - _ ) " ] :

-7(1972:5) who claimed that differentiated staffing recognizes
individual differegpea in teathers and students, and thereby attempts.

Ce
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e

to better utilize the energies and talents of the teachers by

creating different kinds of teacher roles. Allen and_Morrison

(1972:51), alﬁhough being in agreement with Coopéf>that ‘ .
différehtiatedgéiaffing utiiizes'sfaff talents more effectively,
< oo .

added that it makes the teacher's role more manqgeable‘%nd releases
‘ Qo '

the fullest potéﬁtikl of the teacher.

English (1972:198) was in general agreement with the previous
. ‘ ' v
authorsy but took a somewhat different view. He noted that the

identification of senior teaching skills in classrooms, by means of

différentiated staffing is not only the touéhs?one of educational
improvement but also is tﬁ; hga?t oflfull teacher professionalization, .
He contendgd, ;hé?efore, that in some way ;he'differentiaqion.of
staff musL come about,

Richard (1971:74) discussed the desirability of implementing
. ‘ . ¥ o
differentiated-staffing for the purposes of retaining outstanding
\ .

teachers in the classroom. He asserted that:

With superior and excellent teachers being financially
rewarded for their added ability and responsibility,
we could keep them ifi the classroom and working with
children. They would not have to move up to-
administrative posts for remuneration, which deprives
the profession and the students of their teaching '
skills and rapport. :

Worth (¥972:247) pointed out that an emefging alternative
remuneration method, which he suggested not be discounted, is that of
paying teachqrs on the basis of endvresﬁlté._ Lessinger (1970:340)

was of ‘a similar conviction to that of Worth when he maintained that

schools should be responsible Tor the results of thetr activity,

-

While discussing accountability in educationy he-said:v

P
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By focusing upon results, on student achievement, it

can be a most powerful catalyst in achieving that

basic ‘reform and renewal-so sorely needed in the o .

school system.
Lessinger (1970:345) also was of -the opinion that if teachers are
committed to accountability, better instructional pyactices will
emerge. The expected changes that will result, aoﬁording to him,
include (1) a shift in the teaching role from information-giving to
difecting learning, (2) a greater flexibility in the’use of the
school's facilities, and (3) a more relevant curriculum. Further,
Lessinger (1971:14) clained that it permits the system of instruction
to be judged by the‘results that are:produced. This claim is
congruent with that made by Wick and ﬁeggs'(l97l:203), when they -
stated that the measurement of student chanées shouli be the
criterion for evaluating teacher effectiveness. Johnson (1971:37),
although being in agreement with Wick and Beggs that student
variables should be one of the bases for teacher evaluation, bointed
out that criterion teferenced student testing must first be developed
if useful inforhation is to be availablekfor evaluative purposes.

: . .
A number of other authors held differing views, however, on

‘the accountability movement. Deterline ll97l'20) ndted that various
instructional projects have indicated that accountability can be
implemented in an efficient manner, and thusicould be mage a "wny of
life" in schools. Duncan (1971:30) and Hastings (1971 :14), although
: stating that accountability may be a good thing for éducation,,

,warned educators to beware’of the possibility that schools could

become the 1one public institutions operating on such a basis.

“
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Kruger (1972:17) concluded that accountability is worth the required
expenditures of effort, but .must not be considered a panacea for most
. » *
educational problems. Cunningham.(1972:90) indicated that there is
éome confusion regarding the meaning of accountability.l He said:
« « . We must-search for ways to underéﬁand what it means
' to.be accountable, what accountability expectations are
among the ‘many constituencies of the institution ag well -
as among professionals within the institution.
Some writers (Harmes,.197i; Mayrhofer, 1971; Mecklenburger,
1972) advocated that performance coritracting, a process whereby an :

outside agency gets paid on the basis of student results, holds great
: ~

promise for education. Johnson (1971:59) pursued this contention

fuftherfb;_ ‘ ' that there be a greater involvement of the
- schoolf ff in performance contractihg. However, he

4 N
ype of contracting be limited to teachers working

= Since such contracts would provide pay'bonuseg

“intaihéd thatoexperienced teachers'wou{ﬁﬁge .
_jWith those students who are not achieviﬁg:
;i); althquéhfacknow{edging“the bossible merits of
Jrécfing, pointed out that: |

B contracting . . . in education are not
Ppanacead;but merely management tools to assist’|school
" °  systems to become ef ive and efficient. The |concept
“. of performance contracting ‘can also be abused if| applied
- without discretion, thus increasing the probabiljty that. -
the concept could be distorted before it has. the R
‘opportunity to prove itself.

i

System Pianning aﬁd1Mﬁnagemént . o ‘ﬁ‘ ey
o idn recent yéars the/contention has been made that there is a
p N el _\ ‘_':\.9 . l ‘ ) N
need for improvi  4in ‘educational planning procedures and"" T
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management techniques. - Some educatore. have maintainethhat

LI

educat1ona1 planning must be made more eff1c1ent whereby better use

of the existing resources is made in the designing of school
. _

programmes.

Worth (1972:221) asserted that efficiency as an objective of

educational planning has recently assumed dominance because of a

general public susp1c1on that the increases of output of schools are

less vieible than the increases of input. Hence, the emphasis has
shifted from increasing the.resource allocations tolmaking better use
of available resources. . In his elaboration of the principle of “
efficiemey in educational ﬁl/Lning Worth said |

Planning to ach EVt:e££ee&ent operation requires
scrupulous monitorittg of each stage of the decision process
from setting goals to evaluating results. Clarifying goals
should also lead to setting priorities among goals. Action
on some may have to be deferred until additional resources
‘are available. Special attention must be given to costing .
.in the design and evaluation of/programs. o !

Other educators have also contended | at it may be possible
; , ,
' |

to achieve the same resulteuwith less cos /; resources. - Miklos’
(1970b:35), for example, aseerted that there is no reason for 1
educational organizations not to become increisingly efficient

' whereby the same or improvad results are/ichieved with less costly
resources. This increase in output; ccord1ng to, the author, may be
produced by ‘means of improved technology or by more effectively r‘

/ -
-

utilizing reeources rather than by increasing all”resourcea. Manning'

/

“'v(1969 181-183) waa alao of the opinion th‘F a more rational
allocétion of resources-h% made, and proposed ;hat curriculum v \\¥\;_;

vj deveIOpere use a cost analysis approach for ;:%@rmining the coet of. y)gf;

~
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v'\.

a particﬁlar brogramme in relation to goal attainmenf. He ‘claimed
that the use‘of this technique woul' enable educators to make q’more
intelligent. choice among alternatives,\gn,the basis of gre;test‘
effectiveﬁZSS and feast cost. Carpenter\éqilﬂaggarg(1970:26),
although agreeing with Manning that cost ana ysis.can assist the
plgnner in relating the effec;iveness of the programme ts the
f-fesourées requirea for its implementation, cautioned ed;eators tﬁat
.it can be a misused analytical tec;nique.
Otherfedu;ators have proposed a planning, progrgmming,
budgeting system (PPBS) for arfiving at a more méaningful use of
resources. Smith (1972:663),‘for example; mafntained that PPBS can

help educators-£o make better u of’ﬁheir»resources, thereby

.

facilitating léaééiﬁg; nes (1971:409) prévided support for using
PPBS by reportiné“a’éage where this systém has proven to bé a viable -
technique-fqr improving-instruc;ion.?<Hg was of the opiﬁion that-
PPBS hgs helped the s;hool implemént needed cﬂanges when being faceq

with tight fiscal constraints. Levine,é&_gl'(l§72:24) pursued‘th¢.,.'f'
- R %“;{:,

méritq-bf the PPBS model further than. the previous authors, and .

=

conc}uded fﬁat:

'PPB provides a framework and basis for system change,

stressing the central role of analysisg;n planning.

Still it is'difficult and often dangerous to alter the ' -
" +basic function’and structure of large organizations,. '

Changes which are either incompletely or improperly
:--institu§gdvor which lack adequate support can even

result In a decrease in productivity of effectiveness
~.of_system funétion. = - - o
NN ; '\\\

 Hartley (1972:660-661) pointed-ayt that the limited evidence,

.- consisting mostly of testimonials by local br'ag.t'}tioners,‘ ‘suggests
, ~ : B o

"~‘ R - ! " ﬂ
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that PPBS is worth the effort. However, he noted that this

inhovation depends ultimately on the abilities of the psef. Worth
s ‘ .
(1972:229) upheld the arguments put forth by the proponents of PPBS

.

by claiming tna;'although there are many shortcomings in the

planning-programming-budgeting strategy, there are also convineing
. ] N
arguments in favour of relating expenditures in .a more direct manner
s ‘ i '
to the objectives that programmes are purporting to achieve.

Worth (1972:223) further suggested ﬁﬂat educational. planning

should be correlatied with social and economic planning. Hemph111

- (1970:57) also had this idea in mind whén he stated that:

oo e freduently, educational planning has tended to make
situations which were inherently bad, efficiently bad.
It is my conviction that we have tended to treat
educational problems as different and separate from other
soc1a1 problems.  Although education is . . . the mo&t
signlficant lever of power in ameliorating social

. problems, we cannot continue to plan educational services
apart from other people services, such as health, welfare, '
‘recreation, and even more importantly, business, industry
and technology.

Riffel (1971 7) agreed with Hemphill's contention that educational '

plannlng be.linked to planning for social, economic, and“poéﬁg?cal

‘ developmen;. He added, however,,that such a link is essential if the

'

eagcator is to identify the impon}ent needs and trends in society and

., a0

thereby develop reallstic programmes in the school.

*

v A number of individuals have argued that elementary and

3

qicondary schools are due for a reorgan1zat1on of t e school year.

3 .

One such indiV1dual was Holt (1973 311) who claimed ‘that' some form of

-

longer.year.ptilization of the school's physicallresourceé‘}s'*

inevipébiﬁ, because Bf the shortage of money fo; educational’
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’purpose$. Coutts and Bergen (1969:25-26) outlined a plan for high

29 @

school students, which would provide for two semesters and an
optional summer programme. They suggested, however, that the 5

Christmas.recess would be w suitable dividing point for the two
. !O
semesters. Worth (1972:117-120) proposed a reprganization of the

school year, based on continuous learning year cycling plans, whereby

there are a numbef’SY short term learning periods interspersed by

o

brief vacations. Tsitrian (1973) and White (1973) reported the

\

operation &f two schools, based on similar models of organization_ to

.that eutlined by Worth. However, since thesg schools have been in

operation for a short period of time, the evidence in regard to the

’

extent,of 4heir success is inconclusive.

Speaking on the topic of reorganization, Patterson (1970:30)

¢ \

asserted that there is aApeed for "flatteﬂing" the organizational
structure in the public sc?oolﬁ} He maintained that, unless some of
this "flattening" is brougﬁg ;bout, educators will .remain guilty of
wasting valuable staff resources at' the Ztudents' expense. This,

contention seems to be similar to the non-linear organizational

" structure that Worth (1972:137) spoke about., Also discussing

reorganization was Kammann (1972:37%, who @roposed that attendance ~

£ . —

>-boundaries within the school system be_abqlished 8o tﬁgt the family

t

has a chaiég of schools. This elimination of boundaries would, K&Q
. "

according to him, satisfy the diverse requirements of society.

Physical FAilities

There have emerged new trends of thoyght in recent yeaxs

.

I
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regarding the design of ﬁchpol buildings. Worth (1972:254) has
proposed that school buildings bé;made such that.rearrangement would
be.facilitated whenever necessary. Knezevich (1969:457) pointed out
that flexibility in the design of school buildings is one of the
significant treAds in school-plant planning. He™#%lso maintained that
flexibility can easily be built into the structure of the building
without a great increase in costs.

Boles (1965:259) and Fredrickson (1972:60) contended that
there is a need for futuristic planning of school facilities, in
order that fhe rapidly-changing programmes be ac;ommodated in the
near.future. This planning, according to Edmonton Public Schools
Egtension Services (1971:65), should be made within the area’ to be
served by the school. Thef recommended:

That the planning and design of school facilities be

conducted in conjunction with those community,

municipal and provincial agencies operating within

the community or area to be served to minimize

building costs and maximize'aéliVery of services.
Also recommended was"the involvement of residents and community
groups -in the planning and. design of the school's facilities. The

recommendations made by Edmonton Public Schools ‘Extension Services

ed that gchool design

[

were upheld by Worth (1972:251) when he ass

decisions be made at the local leﬁe

R S
¢
THE PRINCIPAL'S ROLE TN'fHPLEﬁENTIN CHANGE

¢

The role of the principal in implementing»chahge has received
o o .

considerable attention from educational writers.  Many educators have
/ ’ : ’

~contended that the principal is the key change agent in the school.

R
.
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Novotney (1968:68-72), for example, claimed that the principal is
expected to "engineer" change in the schonl. He also maintained
that, in order to help others to come to the realization that change
is needed, the principal must show dedication and enthusiasm. Cronin
(1963:31) was also of a similqi opinian té that of Novotney when he
stated that teachers look toward the principal for encouragement to
find better w?ys qf helping students learn. He added, however, that
once changes are attempted, the principal should previde support for
those who are attempting to bring about instructional improvements.

Swaab (1972:57) asserted that the principal is responsible
for séttingnthe norm-cnanging model in his school. In addition, he
suggested that it does no good for the principal‘to encourage »
teachers‘to take risks in trying new things, when he does not take
any himself. Jacobs (1965:13) was also of the oninion expressed by
Swaab, when he pbinted out that the most significant factor in
brinéing abnnt change is the behaviqur displayeq by the principal in
his relationship with the teaching staff t

Tye (1970) agreed with the previous authors that the
principal can be an effective change agent at his school but B
added Fhat thisgis 8o only under certain conditions. Included
amongst thése con&itions are that the prinqipai (1) has gelf-
underétanding, (25\is able to deal wifh conflicting role expectétions,
(3) is aware of th; components of effective leaderahip, (4) has an
understanding of thé\change process, and (5) ia cosmopolitan.ﬂ Other

conditions that are stated by Tye include the importance of the

principal (I)”béing efi:cient in group dynamics, (2) having

\

\

/

267 TP ““y‘\,h\t In

4
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background in administrative theory, and (3) being literate in
research literature. The possession of the charaFteristics included
in these conditions will, according to the author, make Ehe principal
an effective change agent.

While discussing the principal's role in cyrriculum
development, Stewart (1968:30) maintained that the principal should
possess certain competencies that would make up for his lack of
classroom proxipity. For example, he suggested that the principal
should be able to make such dec1sions that would foster a climate of
innovativeness. Also anressing hergelf tofthe role of school
administrators in curriculum innovations was Hersom (1973:27), who
contended that the administrator's role is to coordinate currieulum
tasks. She stated:

The admlnistrator expects to coordinate and facilitate

the achievement of the curriculum tasks: he will assign

responsibilities, establish communication lines, define"

project planning and control procedures. In addition, .

his get of beliefs about the purposes of the school,

‘and the hopes he has for the pupils attending that

school will fnevitably influence®those involved with

him in these tasks. There needs to be recognition of y

human attitudes and values throughout all the stages

of eurriculum development.

" - Holdaway and Seger (1967:16)’were'of the opinion that not
only should principals see themselves ag important change agents, but
/\

that they should be searching for areas in which to innovate. They
also pointed out that principala can, by their very practicea, have
an, influence on innovative decxaions made by the superintendents and

‘assistant superintendénts. Speaking of administrative practices,

chKéy (1966:59) 6ntliﬁed foﬁr possihle rol€s>that the principal may

S
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-adopt as a change agent. Inciuded amongst these four roles are

(1) content ipitiator, (2) process iniiiator, (3) mediat;}, and

(4) squasher. By adopting the role o:;g content initiator, the

principal presents new ideas and clearly supports them. If he adopts

the role of a procese initiator,(he establishes the structure ;hat is
“conducive for others tQ search for innovations. When accepting the

role of a mediator, the principal works with policy-maker;, provides

facilities, and encourages Gther members of the organization t»

display leadership acts. A4s a squasher, the principal di§c0urage§

the dissemination of new ideas, refuses to act, and generally.waitf

for the pagsing of the demands for change. " '

The pfincipal, therefore; plays a crucial role in tne
implementation of change in the school. If he wants to meet the
needs of students, staff and the community by implementing changes
sucebas those proposed by Worth in his Report he would be wise to
firat assess htp behaviour as a principal This is because the
_quality of edu;%tion can only be improved if the principal creates an .
environment that 'is conduc gye to the improvement o% the educational

process in the school he administers. : ‘ £

.

THE ROLE OF THE PRINCIPAL'S PERCEPTIONS IN |
CHANGE IMPLEMENTATION

»

Several authors have asserted that one's perceptions about
~ the world eround him play a crucial role in influencing his ~
behaviour. -This point was well illustrated by Wilaon et-al

(1969 165) when they maintained tl.t:
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From perception grows behavior. That 19,
behavior is a function or expression of perception.
Whatea person does is consistent with the world as
he sees it. And how he sees it depends upon his
understanding of his past experiences, his beliefs
about the world around him, his attitudes, his
beliefs about himself and other people, his notions
about his worth as a person and the worth of other
people, and his assumptions about the nature of
people and change. All of these result from a
person's interpretation of his experience, and what

» he does is consistent with these perceptions.
»
Because perceptions influence the principal's behaviour and help make

up the atmosphere in which he functions, Costello and Zalkind
(1963:3) suggested that they are crucial in the administrative
process. Since they play an important role in determining what
behaviour he displays as a leadet, his perceptions will 1nf1uence the

degree of success he hae as an adm1nistrator. They will influence‘

-

his planning procedures, knowledge of the organiiation, the kinds of

controls he resorts to, and the manner in which he directs the work

-

effort of his group. Enns (1966:23) fully upheld these authors'
contentlon that administrative behaviour is .based on the perceptions
of - principaland the people involved in the situatlon. However,

" ‘he added that berceptions are:often»ﬁot accurate~teptoductions~of

reality but rather are distor;:§‘and'subjective versionh of'reality.

“Morin (1965: 18) stressed the importance of accurate role

."A,'..

perception for enacting roles successfully. .He eqphasized tgat:

"..  Inaccurate perceptiOn is likely toﬂresult in behavior
which falls short of or misses the central cqre of
the task to be accomplighed, and which results in %
antagonism among influghtial reference groups, a

aituation to be avoided by the principal if possible.

He also pointed out that the behaviour of the principal will be ..
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determiried by (1) his own percepéion of his role, (2) his perception
of the expectations that his reference groups hold for him, (3) his
perception of the requirements. of his position, and (4) his de%ire to
provide gratification for his need-dispositions.

Thus, tﬁ; principal's perceptions play an important role in
influencing his behaviour as an administrator in the school. These
perceptions, however, are not always accurate representations of
reality. 'Because a principal perceives certain changes proposed by

Worth in his Report to be difficult to implement, he may experience

greater difficulty in implementing them than he would those changes

- that he perceives as being easy to implement.

SUMMARY

In summary, a survey bf related literature pértinent'to some
proposals'in ;hé Worth Report has been presented. This literature’
dealt withuthe task areas of (1) school-community relations;

(2) curridﬁlum aﬁd instruction, (3} ;égvof communi ty %nd séhéol
resources, (4) staff personnel, (Si;gyaﬁem planning and management,
, - _
and (6) physical facilities. : .
The review of tﬁe literature”inéicated thevnecessity for

imﬁroving the relationship between the school and commuﬁity that the

school‘serves. One’ way of imﬁ}dviﬁg this felationship, it was IT:

| suggeéted, is by involving parents -and other laymen in the affairs of

i

the school to a greater extent than is the case_at:breSent. Also,

»

‘suggestions have been made by some wriferg that greater involvement .

o

of parents and students in the educational prqcess‘will‘fbster the

-~
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development qf a relevant curriculum for students.
Propesals have‘been put forth that schools should make

greater use of teaching aides and othef cémmunity Tesource people. A
number of educators have claimed that.éhere should be more effective
utilizétion of staff personnel and that educational ﬁlannipg and
management techniques should be made more efficient. for the-purposes
of better utilizing the existing human and technological res&&rces.

In addition, some authors have contended that school buildings should

be made flexible so that they could be rearranged whenever the need
arises, ’

Finally, a number of writers claimed that the'prinéipal is
|
the key change agent in his school, and that his perceptidhs play an

important role in influencing his behaviour as an administrator.



Chapter 3

RESEARCH DESIGN
b
This chapter outlines the research techniques that were 4

employed for the purposes of collecting agglfaa%ysing data for thl§

study. More'specifically, the description includes (1) the design

o .
of the questionnaire, (2) the pretesting of the questionnaire,

.

(3) the selection of the sample, (4) the collection of data, and

(5) the techniques used for analysing the .data.

INSTRUMENTATION

Design of Questionnaire

-
'

The instrument used for this study was a questionnairé
entitled "School Organization and Operation." This questionnaire,.

consisting bf two parts, was constructed by the researcher. The
first part consisted of fifty proposals drawn from the Worth ﬁépoﬁt,
; ; : . \

A Choice of Futures, while‘the second part dealt-with the respondents'

personal ‘and professional characteristics.

Before the questionnéiré was designed the Worth Report was . -
carefully read aﬁd a list of proposals that were either explicitly
stated of implied in ﬁis &isqussioﬁ was made. This original ‘list K ’
consisted of seventy propOsals that were related to grades one .

through twelve levgis of education in the Province ‘of Alberta. Upon .

a careful analysis of this list, however, twenty proposals were .

TR
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discarded because they seemed to lack clarity when taken out of the

»

context of Worth's discussion and could not be used in a
questionnaire.
The remaining fifty propqsals, which are presented in Table 1

along with the pages of the Report on which they appeared, were then

i

‘categorized into six task areas on the basis of some of the ideas

presented by Campbell et al (19-71:136-18(%’:when they proposed a

conceptual framework for school.administration. Consequently, the
task areas that were derived included (1) sthool-community relations,

(2) curriculum and instruction, (3) use ‘of community and school

-

\
resources, (4) staff; personnel, (5) system planning and management,

and (6) physical fatilities. These task areas are present in part

one of the questiénnaire in Appendix A. .
As indicated in the questionnaire, each of the task areas,
with the exéeption of those pertaiﬁing fé the use of community and
school resources, and physical facilitigs; contained ten proposals.
Each of the other two containéd five prbpos#ls.
The qﬁestionnaire was designed‘in sucﬁ a manner that there

were three parts to be answered for each proposal. Respondents.were

. Al
‘I»-,»,‘

asked to indicate (1) the extent to which théy agreed with the

.

proposal' for change, (2) the significance of the proposal for chang§,
and (3) the feasibility of_implementiﬁg thehpfoposal. Answers were ¢

pravided by circiingmthe letter or 1etteré and number on five-point
i ’ o ’ + .
scales, which best represented the respondents' opinions with regard .

to each part. Also, an opportunity to comment on any proposal was g

¥

provided. The respondents were asked to piaée their comments in the

& B : -
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spaces directly beneath their encircled answers. For example, the

first two proposals in the task area of school-commurity relations

were stated in the following manner: B

1. Citizens should be involved to a greater extent in

. 4
setting goals for schools.

. AR I
2, Recoras of decision-making within the school system, such

as budget allocations, should be made accessible to the public.
The principals reacted to these proposals by circling their answers

on the following five-point scales:

EXTENT OF AGREEMENT | SIGNIFICANCE OF PROPUSAL | EASE OF IMPLEMENTATION
l. SA A U D SD 1. HS NS ..1. VE E U D VD
5 4 3 2 1
2. SA A U D SD 2. HS NS 2. VE E U D VD

5 4 3 2 1

In the second part of the questionnaire, principals were

A

éskéd to place a check mark in the space provided. This part was
' | ._/
designed for the purposes of colle¢ting personal data such as age,
sex, total number of yea!s of qdministfative experience, and other

details. . N

Pretest of Questionnaire

N L
— -

-In his discussion:of the importance of preteéting the
T'questionnéyke, Good (1972:234) stated:

Befﬁre the final form is prepared and dist¥ibuted
- to the respondents, tryout or pretesting of "the

' questionnaire is essential, for the purpose of
‘validation in terms of practicdal use. This tryout
probably will lead to reyision of certain questions,

IQJ

« ’d
"v-';{.? /
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deletion of useless questions, and addition of

other items.

Good's suggestions were adhered to by the researcher; the
questionnaire was pretested by asking thirteen graduate students in
the Department of Educational Administration at the University of
Alberta, and nine principals in the Edmonton Public School System to
answer the questionnaire and provide comments for revision purposes.
Upon an analysis of the responses to the items and the c;mments maée
by these two groups of respondents, the decision was made to revise
nine proposals becguse of gome ambiguity in wording. Theéé proposals
included numbers (1) two, (2) twgpty-five, (35 twenty-six, (4) thirty-
two, (5) thirty-five, (6) thirty-seven, (7) forty, (8) forty-fivé,
and (9) fifty. Also, the set of instrdctgons at the beginning of the

questionnaire was revised for the purposes of greater clarity.
THE SAMPLE -

For the purpose pfith{s stuqx, a stratified random sample’Lf
450 principals in the Province of A;EZrta Qaswfaken.. Proportionately
included in the sample were ;riﬁcipals of ‘schools with six different
" -grade organizations, namely (1) Elémeptary, (2) Eleﬁéntary-Junior
High, (3)'ElementaryﬁJunior-Senior'High, (4) Junior High, (5) Junior-
Senior High, and (6) Senior High. ;

The stratified random sampling procedure req#ires knowledge
of the number of members in each of the various categories of the

population. In order to arrive at these numbers, a directory S

entitled "List of Operating'ééﬁoglé'in Alberta" for the 1972-73
S . }!) .
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school year was obtained from the Operational Research Branch,
Départment of Education in Edmonton, Alberta. On the basis‘of the
list of schools, and the grade levels being taught at‘the schools,
cateéories of'the various grade organizatiéns were derived. As
indicated in Table 2, the number of schools in each category served
as the basis for further calculations in deriving the represen;ative
sample, whiéh consisted of approximately one third of the total’
population of principals administering grades one through twelve in
Alberta. |

In order to ensure that each principal in.the province had an
equél opportunity of participatiqg in the study, the random sampliné
procedure using a table of random numbers was implemented. First,U
however, the principals were identified by the code numbers assigned
to their schools in the directory. Then, various combinatiops of
random numbers, provided by Dixon and Masé%y~(l969£446—450), were \
& read., This reading of numbers was carried out until a sufficlent

number of priqiipals were 1dentified for eaqp/grade organization.

°

- COLLECTION OF DATA

3
.

3

A copy of the questionnaire was‘mailed'tO*each of (1) one
gundred seventy-five Elementary, (2) one'huﬁdred forty-nine
E}ementagx-JGnior High, (3) forty-five Elementaf&lJuniOr-Senior High;<
(4) twenty-seven -Junior High, (5) twenty-seven Junior-Senior HL@%

7 and (6) twenty -seven Senior fligh school pr1nc1pals.

-

‘( Accompanying the questionnaire was a bricf letter asking'for

the principal's cp0perat&on in”résﬁonding to the proposals and



Table 2

Number and Percentage of Principals in Each Grade Organization,
and Number of Principals in Representative Sample

Number bf Percent of .Representative
- Category Principals ' Total Population Sample*
Elementary 522 39 175
Elementary-Junior High 438 }'33 149
Elementary-Junior- .

Senior High ] 137 10 45
Juﬁior High '3* 76 6 ) , 27
Junior-Senior High 75 g 6 27 -
Senior High w83 S 27
Total . 1,331‘ 100 450%*

*The numbers for each grade organization in the _
representative sample were calculated by using 450 as the size of the
total sample. . ,

**This number was. rounded off to the nearest 50,



O., (‘8
‘
explaining the purpose of the stuay. However, in an attempt to
minimize possible biased reactions to the Worth Report, no mention

waggyadc about the source of the items. Instead, the brief

explanation given in the letter suggested that these proposals were

Vo

based on some of the recent literature on school organization.and
operation. Also, included with the questionnaire was a stamped,
sélf-addrgssed envelope. ‘

Table 3 shows that of the total number of questionnaires
sent, 80.2 percent were returned; of these 92.0 percent were usable.
Some questionnaires were not usable gecause they were incompletely
answéred. Table 3 also indicates that‘the highest response came from
the Senior High school principals, whilevthe lowest came from the

Elementary-Junior High school principals. The response rate was 96.3

percent for the former group and 76.5 percent for the latter group.

ANALYSIS OF DATA

The encircled responses tohthe agreement and ease of
implementation stales were converted to numbers for the pufposes of
weighting. Thus, for part one of the enciréled réSponses to the’
Vprbposais dealing with the extent ofuagreement, the response ofn
éfrongly'agree was assigned a numericél value of five and the yglues
progressively dgcreased'untilba numérical Qalue of one was assigned
to the response.of strongly dis&gfee. Likewise; for part.ﬁrree of
the answers, dealing with ease of 1mp1ementation, the responée of
very easy'wés aasigned a numeriéal value of five apd the résponse bf
very‘diffipulf a_yéipe of one. The second part of the -encircled

s .
a1 oy
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«

Table 3

Number of Principals Contacted, Number of Returned
Questionnaires, and Number Used for the Study

a

Number Number Percent Number Percent

Category Contacted Returned Returned Used Used*
Elementary 175 135 77.1 | 117 86.7
Elementary-Junior High 149 114 76.5 109 95.6
Elementary;Junior- )

Senior High 45 39 .86.6 37 94.9

Junior High 27 25 92.6 23 92.0

‘Junior-Senior High 27 22 81.5 21 95.5

Senior High ' 27 26 96.3 25 96.2

Total - 450 361 80.2 332 \92.0
: ~ 9 '

X *These percentages were calculated on the basis of the number
of questionnaires returned.
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answers, dealing'?ith the significqpce of the proposals, was not
LI :
altered. Here,. the ‘respondents answered on a five-point scale going

from highly significant to not significant. The terms highly

significant and not significant, for example, were already assigned

w

“the values of five and one respectively. : -
Once the data were scored in the manner just described, a
- &
transfer of the numbers was made to computer cards. The first

analysis was conducted for the purposes of obtaining a one-way )

/
frequency distribution. - From this data, it was possible to deriwe

§evera1 subgroups'of principals, in addition to ﬁhe>subgroups Qgsed
on_grade organization, by collapsing‘certain response categorie;.
These subgroups, whose formation was necessary for conducting aﬁ
analysis of the subprqblems, were q§termined on the basis of ({3 age,
(2) urban and rural localities, Qéj school t;pé, (4) years of %eacher
education, (5) amount of graduaté training,/Qﬁjm&éars;afmexﬁgf%éntt-—\\
\ T I \
as principal, and (7) size of scﬂgol. An q&tline of these subé?oup//,//

' i < . ‘ gl
is presented in Table 4. c .

~

Next, the percentage frequencies,‘which‘are‘reportednin

) Appepdix C, and the meihs were‘calculated.for each of the prdposals
'withiﬁ gach task' area, pertaiming to'the categories of agreement,
significance, and ease of implémentation. On the basis of the meaﬁs?
all the items within each task area werekrénked for each casegory of
agreement, signifi¢ance, ana ease of implementation. This ranking ;
was done fof-the éotal group of principals and for each of the
v?riOus subgroups of princiéals.‘ In addition, the rankéifor the -

e -

total group ofxprincipals in the sample were'tébdlated for all fift§ 
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Table &4

‘ Characteristics of Principals in the Sample

51

-

o

-
N

Characteristics Subgroup* Number Percent
B
Sex Male 294 88.5
Female 38 11.4
Age 35 Years or Less 98 29.5
- 36-50 Years 157 47.2
51 or More Years 77 23,2
Urban-Rural Urban--Population over
B 100,000 104 31.3
Urban--Population
1,Q00-100,000 110 33.1
Rural--Population under
1,000 118 35.5
Type of School City Public aﬁd Separate 163 49,1
- Division or County 169 50.9
Teacher Education 4.9 Years or Less 160 48.2
- 5-5.9 Years 79 23.
6 Years or More 93 28,
Graduate Training . No Graduate Training 138 41.6
~ Some Graduate Training 106 31.9
Diploma or More 88 26.5
Experience as Principal - 2 or Less Years 83 25.0
3-5 Years 84 25.3
6-10 Years 67 20,2
11 or More Years 98 29.5
Size of School 9 or Less Teachers ) . 96‘ 28.9
- 10-19 Teachers ) 132 39.8
20 or More Teachers 104 31.3

y

o—

*For,é/?;rther -explanation of the subgroups, refer to the

questionnaire in Appendix A.
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items, thereby excluding the divisions created by the task areas.

Iﬁ~part three of the analysis, Kendall's coefficient of
/

concordance was'calculated to determine the relationship amongst the

categories of agreement, aignificance,‘and ease of implementati??/

)
[

This procedure was followed for each task area. Also, the
! 3

coefficient of concordance was calculated to determine the edtent of "

agreement amongst principals of various subgroups in regard to the

- . ¢
categories of agreement, significance, and ease of implementation of

the proposals.
+  The value of using Kendall's coefficient of concordance is'
/

well illustrated by Siegel (1956:239) when he stated:
v ! ’ ’ M
The Kendall coefficient of concordance W measures
the extent of association among several (K) sets of
rankings on N entities, It is useful in determining
* the agreement among several judges or the associations
among three or more variables., It has special
applications in providing a standard method of
- ordering entilies according to consensus when ‘there
is available no objective order of the entities.
i i :
When there is complete agreement among judges in the ranks they

asgign, the coefficient of concordance is equal to one; However,
when there ié_total disagreement among judges, the coefficient of
concordance is equal to zero. |

In ofder to tes; the significéncejof the observed values for;
the coefficient of concordance, a c¢hi square test was applied.‘ This
test determines the probability of occurrence,’ under tﬁe nul} .
hypothesis, of the observed agreementhamong judées,on the basis of

chance, '

.

e
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) L ~ SUMMARY
4 : i

For the purposes of this study, a questionnaire congisting of

-y fifty proposals'from the Worth Report was d}signed. This instrument

p.
Jwas pretested and then administered to 450 principals in the Province

pl

“of Alberta. An analysis was conducted whereby means were calculated’

:for each of the fifty proposals; then, each of the proposals was

o
.

. . Y _ .
~~» ,ranked on the basis of the means. For the purposes of determining

iéﬂ ;the extent of agreement.amoﬁg principals of various categories and
A'the degree of concordance amongst the three sets of the responses

. pertaining to agreement, significance, and ease of-implementation,

- Kendall's coefficient of concordance was calculated.
: . ow




Chapter 4
- ANALYSIS OF DATA FOR THE TOTAL GROUP OF PRINCIPALS

This chapter presents the research findings for the total
group of principals from whieﬁtdata were collected and analysed.
éeme evidence is provided about (1) the degree to which principale
agreed with various proposais put ferth in the Worth Report, (2)ithe
extent to which they perceived the proposals to be'significant for
change, and (3) the extent to which they perceived implementatton of
the broposals to be feasible.

First, the eescription deals with the findings that are
relevant to'eaehitask area. Then, the research findingsAbaeed en all
fifty proposalé;ere diecussed éinally, the discussion centres on
the relationship among the categorxes of agreement; sign1f1cance, and

% .

ease of implementat1on.

FINDINGS FOR EACH TASK AREA

. Ll
e

:- Thie section presents the prOposals with the highest ranks

.’ ._,__,s___
arid those with the lowest ranka in each of the task areas oni(l) the

extent of agreement expressed by principals with various prOposaIs,
(2) the extent to which principals perceived the propoaats*to~be f“q,,

i_significant for change, ‘and . (3) the degree to which they perceived

rE S -\*‘_‘“\

\

’Zimptfmentation of the propoaals to be feasible. The procedure of

'

making reference to -the extreme ends of the rank order is foIlowed

K 56
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throughout this portion of the chapter.
School-Communi ty Relations

L : ) .
Agreement. Table 5 indicates that principals expressed_ the

greatest degree of agreement with the proposals that (1) schedls

should become "centres of cultural, social, recreational, and

?

educational activities in their respective communities, (2) school

~

councils should‘communicate community-séhool needs and concerns to
school boards, and (3) records of dec1sion-making within the 'school’

system, such as budget qilocatlons, should be made accessible to the
»

publlc. These three' proposals ranked 1, 2, and 3 respectively, and

»

had means ranglng from 4.19 to 3. 85

&

The principals 1nd1cated least agreement with the proposals

“that (1) school councils should determine budget priorltles,

I

(2) school councils should have the power to establ1sh important

o

policy deécisions regarding the programme of studies, (3 school
. councils should audit the extent to which schqol objectlves ‘are

achieved and (4) school councils should develop school regulatlons 7

*

such aa i 1pline and drese. These four proposals ranked 10; 9, 8,

—

and 7 respectively, and had means—ragging'grom-2.49 to 2.96. o

. \\~ . :
) Significance. . Princnpals perceived the proposals that‘*
\

o

schools should become centres of cultural, social, recreational, and
educational’ act1v1t1es in their respective communities and . that
school councils should communlcate community school needs and

~ concerxns to echool boatds, to be most significan; for change(Ln the
R
e
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task area‘of school-commuyity relations. These proposols ranked 1
and 2 respectively, and h;a meano of 4.07 and 3.78.

0f least perceived sigoificance for change were the proposals
that (1).school counc&ls should develop‘schoo¥,regu1ations such as

discipline and dress, (2) school councils should determine budget

priorities, (3) school councils should audit -the extent to which
school objectives are achieved, (4) school touncils should have the
power to establish important policy decisions fégarding the programme

of studies, and (5) school councils should be used as recruiting
'
A;Joagents for adult volunteers from the community for purposes of nonk

instructional duties. The ranks oftthese proposals, as shown in’

Table 5, were 10, 9, 8, 7, and 6 respectively, and the means ranged

from 2.95 to 3.13.

- .0

Ease of implementation. As indicated in Table 5, Alberta

a

4

principals perceived the'proposals that records of decision-making

1

. within the school system, such as budget allocations, should be made

accessible to the public, and that school councils should communicate
! A 4

&

.community-school neeaé and conoerns to school boardé, as being most
. feasible to implement. ' These praposals ranked 1 and 2 respectivel&
in ;houcategory'of.ease of implementation, and had means of 3.62 and
3,38, | | ‘ | |
The pri7Lipals perceived-tvog least feasible to implement

the proposals tﬁau,(l) school couricils should audit the extent to

which school ob ectlves are achleved (2) citizens should be’ involved

$

¢

to a greater extend in sjtt1ng goals for schools, (3 school counc1ls

.2

o
/- 3
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should have the power to establisH\impdrtanf p?}icy decisions
regarding the programme of studies,Aand (4) schoél councils should
determine budget pgiorities. These propogsals ranked 10, 9, 8, and 7

respecﬁively, and had means ranging from 2.12 to 2.39.

Curriculum and Instruction

AN

Agreement. In th.e task area Cﬁ\c\urriculum and insEruction,
principals ‘agreed most with the proposals that greater emphasfis
should be giveﬁ to Canadian.studies, and that teaching methods should
be individual-centred. As shown in Table 6, these two proposals *
ranked 1 and 2, and had means of 4,15 and 4.10 respectively.

They indicated least agreement with the proposal that
.students should be allowed té aécept only whatever gyidaﬁce,they

.~think is appropriate for their purposes. Thisﬁproposal had a rank
order of 10 and a mean of 2.15. Two oth€r proposa}a that principals
exp;essed least ;greement with were those sﬁating that power tests
should ﬁe used as.bench-ma¥ks from which to assess the level of )

achievement in schools, and that mastery.learning as peréeived b;

BIoom and his disciples'éhou1d~be stressed. The ranks of these two-

proposals were 9 and 8 respectively, and their means were 3.10 and

3.34.

Significance. As was the case in the category of agreement,
principals perceived to be most significant the proposals that

teaching methods should be individual-centred, and that greater

- emphasis should be given to Canadian studies. These two proposals

+



60

- g 96°2 3 8L°¢ y v8°¢ - *53A1303[q0 asurwIoziad JO .siseq
3yl uc palenieAd 3aq PThoOys s3uapnig " *¢T
/ €/°2 9 * ¢9°¢ S cL°¢€ *89A13103{qo aouepwiojaad doysasp
: A11eninu pINOYys sI3UIEI] pUB SIANIEIL  °*H]
0T  %€°2 1 60" z 01"" - *pai1juad
. , ~ -TeWPIAIpPUT 29 pInoys spoyjaw Bulydeal “¢T .

9 2L°2C N/ TSRS € 8 (8¢ - . *spoylau
' Butyoral 03 3o9dsax yim vmv«>oma
‘ 3q PINOYS UOTIIBFIUSIIIIIP I93B3IH A

8 $9°2 L 19°¢. L 09"€ *sBut1a350
. 98In0d 03 353dsaa1 yiis papraaad
_ 3q PINOYS UOTIBTIUSIIFTIP 19383195 °[]

tuey  uedy juey — ueay Jyuey uedy | L ;

uoTieIUBWR(dW]  9oUEOTJTUBIS TUouRS13yY _ [esodoag S
jJo aseq :

——— e ———r—

o

stedioutad jo ardweg [e3ol ay3 woij sasuodsay ayz uo poseg
‘e31y )}SB] UOTIONIISU] PUB WNTNDITIIN) Yy ut syesodoag Jo siuey pue SuesSK
»WK , . . e
+ ’ . . . B

9 ®1qrlL



61

=

03 29331 ‘siesodoad ssay3l jo wavMOB.uovﬁm ayl 104

e

*y x1puaddy ut whamcccﬂumm:c mcu

*paudlioys uasq @aey siesodoad wmwnh*

n

4 8E"¢E
S n8°2
v 26°¢
1 - 26°¢E

N -

6 79°2¢

6 90°¢€

8 81°¢

S 89°¢

14 00°%

01 .10°¢

) 01°¢

8 nete

9 G9°¢
T Sty
01 S1°¢

-

N
» STO0YDS UT JUDWLASITYI® JO T9A3T 3y3
§§38se O3 pasn aq pPlnoys 83S9F IaMOg

v P28s3131s aq pinoys Sutuiea] A1a3sel

*$3UdPNI8 JO SUISDUOD pUEB 81S3I3UT
3yl UuO sNd0J PINOYS JUSJUOD ISINO)

*s81pnls ueIpEUE)

031 uaAal8 3q pinoys siseydws I33E319

*u%pmwmmumc
81 Mulyl 48yl 2oueplhld a2aszeym LAjuo
31daooe 03 paMOIiER °9q pPINOYsS sjuapnig

o

duey — uedy

Juey  uesy

uoIjeluswaTdu]
jo 9seqy

80UBDIJIUBIg

xcmm‘ ueapy

,  TIuewssiEV

1esodoayg

(pPdnuIluod) g 31qeg



62
ranked 1 and 2 respectively, and had means of 4.09 and 4.00.

The least significance waS'atfribut?d by ghe principals to
the proposals that (1) students should bé allowed to accept only
whatever guidance they thipk is appropriate for their'purposes,

(2) power tests should be used as bench-marks from which to assess
the level of achievement in schools, and (3) mastery learniné as

perceived by BloomAand his disciples sﬁould_be stressed. Table 6
shows that these three proposals ranked 10, 9, and 8 respectively,

aﬂg/xheir means ranged from 3.01 to 3.18.

Ease of implementation. The principals perceived to be most
‘ Y

feasible to implement the proposals that greater emphasis should be

given to Canadian studies, and that power tests should be used as £

Abench-marks_from which to assess the lgvel of achievement in*schools.
These t@o bréposalsyranked 1 aﬁd 2 respectively, and had means of
3.52 and 3.38. °
| Of least percéivéd faasibi}ity to implement was the proposal
.that teaching methods‘should-be‘individual—centred. . Table 6 shows
that this proposai had” a rang.order of 10 and a mean of 2.34.‘ Thisl

mean was well below the clustered means of the remaining seven

proposais. . - S

Use of Community and School Resources

- Agreement. In this task area, principals expressed greatest
f,\v-, . ) ) . bl

agreement with the proposal that work experience relating to

- . . . .

educational and career goals should be provided.. This proposal had a

-

’

. PR\
. : vy, ” 1}
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mean of 4.18 and a rank order of 1.

As shown in Table 7,'the least agreement was indicated with

~-

thé pProposals that present attendance boundaries within administrative
units should be abolished, and that school administrators should make
use of computerized écheduling for the purpose of improving the
utilization of current space resources within schools and school
systems. These two proposals ranked 5 and 4 respe;tiVely, and had

means of 3;23 and 3.50.

Significance. Table 7 shows that principals $ercéived to be
A
4

. ‘
most significant the proposal that work experignceﬂrelating to

o - .

‘ o
~educational and career goals should be provided. This prpposal had a

mean of 3,90 and é rank order of 1. The same rank order was also

‘

stated for this proposal in the category of agreement.
Of least perceived significance were the proposals, although
1)

in reversed rank order, with which psincipals expressed least

-

agreement. These proposals stated that"échobl administrators should
- ‘make use of computerized scheduling fdr the purpose of improving the

s -
utilization of current space resources within schools and school

systems, and that present attendaﬁcé boundaries within administrative

units should be abolished. The means for these two proposals were

3.10 and 3.24 respectively, and they ranked 5 and 4.

A

Ease of implementation, Principals perceived to be most

feasible to implement the proposal that present attendance boundaries

3o, . L R S
within administrative units .should be abolisheds This proposal had a

rank order of 1 and a ﬁean;of 3.05. o ’ v -
R . ' ~ N .
s IS : . ‘ \\\



64

o~ tr
. ~, ~—
“ .

C o oy _
: : ’ 'y xﬂﬂcmna< Ul 9ITBUBOIISIND ay3
03 u&%WN\AMMMmoaoua 9634yl JO Zurpiom 3DeXd Byl 104 °pIUSIIOYS Ud3q saey . sTesodoad 989y,
R |

1 S0°¢ v . wltt S €2°¢ m . ' % p3ysiioqe
: ) _ﬁmn PTYoYys saiaepunoq dJuepuIII® JUdSIAF °¢7
S 89°¢ .S 01°¢ Vi 0s°¢ | © x"8ulnpayds pazriandwod -
'JO 98N 3YPW pINOYs SI103BIISTUTWPR TOOYDS ‘7
Z - $6°C 3 9°¢ l . ¢ ﬂ , *a1doad 3d%1nosax £3Tunuauol
. ’ SpnIdul pInoys Buryyels PIIRIIUSBILIIIQ YA
£ 6°¢ z " 29°¢ £ 69°¢ y _.vwnﬂﬂﬂu: L19a18Ud3X> @10W 9q piynoys
: SjuelsIsse 3ujuaea] ‘pue sapie 1923uUniop  *zZ
: c i . - .
# €L°2 1 06°¢ 1 8T°Y : .vﬁvﬂ>oua 3q pinoys sieo8 1e31ed pue
o , TeuoTlednpa 03 Bulje]ax 2oualiadxad yaom *12
Nuey ueay yuey uedy Nuey uesay . - =~ A
MoT3ejuswaTdu] ‘ dOUBOTITUBTG ucwEwwuw¢ .HmmOQOhm , .

. - i
jo 9sey . . . . R

v i

stediourag jo ayduweg. 1e30] 2y3 woij sasuodsay 9yl uo paseg ‘sadINOSIY [O0YDG. .
pue £3tunuwo) 3o s 03 BurulRIISg BV Ysey 9y3 ur siesodoig jo SNUBY pue suesy

& .
- 3
“ . °

, @1qel R

[#]



65

As indicated in Table 7, p;incipals perceived to be least‘
feés{ble to implement the proposals that school administrators should
make use of computerized scheduling for the purpose of improving the
utilization of current space resources within schools ana school
systems, and that work experience relating to educationa{ and career
goals should be provided. These two proposals rankiQJS and &4

respectively, and had means of 2.68 and 2.73.

“

Staff Personnel *

Agreement. Table 8 shows that principals indicated most
agreement with the propoéals that (1) sﬁaff orientations should be
consistent with the school's bhilosophy, (2) counselling services
available to teacﬁers—in-training should be improved and increased to

facilitate self—Selectionﬁby prospective teachers, (3) schools should

{

be staffed on the basis of a systematic study of “learner needs, and

N
- e

(4) distinguished feachers should be encouraged to remain in teaching

rather thgn accepting administrative positions; These propgsals
rankedhl, 2, 3, and 4 respeétively,rgnd had means .ranging ffom 4.16‘
to 3.88. .

The principals expressed least agreement, however, with the

proposal that teachers should be contracted and paid on the basis of

end results. This proposal had a rank ordef of 10 and a mean of 1.65 -

which was corfsiderabiy below the mé‘s of the remaining five
. » '

1)
’

Aproposéls. S , ‘. - . o
: | Signi_ficﬂanc’e.’.xAs i_ndicated in Table 8, Alberta-school e

4 : : -~ ‘ . f-
b k - - N . /

-
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principals perceived to be most significant the proposals ehaf'

(1) distinguished teachers should be encouraged to remain in teaching
®rather than accepting administrative positions, (25 staff
orientaeions should be consistent with the school's philosophy,

(3) schools should be staffed on fhe basis of a systematic study of
learner needs, (4) counselliné services availénle to teachers-in-
training shouln be improved and Increased to facilitate self-
selection by ;}ospective teachers,jand (5) teacher role should shift
fron a director-imparter to a guide-consultant, The ranks fof theee
five proposals were 1, 2,73, Q4'and’5 respectively, and the means

™~ ,
- ranged from 3.97 to 3.66.

'
-

The principals perceived ghe proposals that teachers should
be contracted and paie on the basis of end results, and that teacher
competence should be periodically\reappraised by tne community, to be
least significant. Table 8 shows that the means for these_tue.
proposals wére 3.00 and 3.05 respectively, and their ranks were 10

and 9.

~

M|

Ease of'implementation, Principals pereeived to be most— .-

feasible to implement the proposals which stated that (1) staff

~(~¢otientatignsvshou1d be consistent with the school's philosophy,

.special profesdional personnel,®such as speech therapiats and

;‘4psychologists,.shou1d not be requ1red to have teaching certiflcates,

£

- and (3) counselling services ava1lab1e to teachers ~in-training should
be improved and increased to facilitate self selectlon by prospectlve

teechers. These three proposals ranked 1, 2,4and 3‘respective1y, and



TN

A ranglng from 3.90 to 3. 66“

69
had means of 3.33,'3.27,'and'3.06.
The twobpropossls that princjypals perceived to be least.

feasible to implement were those which stated that teachers should be

-

conirqcted and paid on the basis of end results, and that teacher
competence should be periodically reappraised by'the‘community.

These two proposals ranked 10 and 9 respectively, ‘and had means of

1.48 and 1.74. These means were considerably lowei than those of the

remaining five proposals. Further, as was prevtouslx.?iscussed,
v . e
principals also perceiv?d these two propesals to be,least significant .-

in this task area.

- . . . B * . B .-
System Planning and Management ‘5" "

< B f s

- Agreement. In the tagk drea of . 8ystem plann1ng and

management, prlnanpals expressed .the greatest degree of agreementg
with the propesals that (1) educational,zianning should be correlated

with general social’ and. economic planning, (2) expenditures' should be

{ . ~

related more directly to the obJectlves thatiakogrammes purport to

2

°

achieve, (3) speigfl attention should be given to cost1ng in the

(a
desigh and ev§1uation of programmes and (4) plannlng shbuld be

i

() J

‘carried out in accordanqg w1th the princxple of efficiency. These .f,

four proposals ranked 1 2, 3, and 4 respectively, and had means

°

o

. ‘The principals indicated Least agreement‘with the proposal

_that excessive manpower supply spould be a va11d reason for

suspendlng and abandonlng existing programmes, This ‘proposal, “as '

.

shown in Table 9, had“a rank order of 10 and a mean of 2. 35. .Two :
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‘-

othey proposals that principals expressed least agreement with stated

"that opportunity for intensive learning over a longer school ‘day and

“ﬁigh; should be phased out. These proposals ranked 9 and 8

a longer school year should be provided, and that conventional units

-

of school organizatien; that is, Elementary, Junior High, and Sepior

4

respectively, and had means of 2.46 and 2.75.

Significance. Principals also pérceived to be of greatest

significance the proposals that (1) educational pla@ing should be

TEYS ~

correlated with general social and economic planning, (2)\pI§hning
should be ¢arriced out irm aécordance with the;principle o¥ effitiency,
(3) special attention should be given to éosting in the design and
evaluation‘of programmes, and (4) expenditures should be related more,
directly to.the ob}ectives thét progr?mmes purport to achigve. The“
ranks of these four proposals were 1, 2, 3, and'4 respectively, and

+

their means ranged from 3.72 to 3.53.

\
s

. ' :
Of least perceived significance, as indicated in Table 9,

{ . ———

were the proposals that excessive manpower supply should be a valid

' /
reason for suspending and abandoning existing programmes, and that:

opportunity for intensive learning over a longer school day and a.

longer school year should be provided. Thege two. proposals ranked 10

]

and 9 respectively, and had méans of 2.8§?=n§ 2.86. | ) '

Eagg of implementation. Table 9 shows that principals
percéived td’be~most fedsible to imﬁlement the brqpospl that school

budget time:frame should be lengthened from one year to three years

’

for.operéting and five years for cabitalfbudgets.‘ This‘prOposal had:

N )
Vo

Y “ N

\.

-

-
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a rank order dfil and a mean of 3,72, The mepn'was considerably

i
higher than the means 61 the other nine proposale. )

Alberta school priggipals perceived to be least feasible to
implement the proposals stating thaé (1) opportunity for intensive
learning over a longer school day and a longer sceedl year.should be
provided, (2)—;eorganization of the school year should be based on
"~ continuous learning year cycling plans whefeby there are a number of
short term learning periods interspersed bylbrief vacations, and
(3) conventional unies of school organization; that is, Elementary,
Junior ligh, and Senior High, should be phased out. These three
proposals ranked 10, @, and 8 respectively, and had means of 2.29,

1

2.31, and 2.58.

Phyeical‘Facilities

Agreement. Table 10 indicates that in the task area of
physical facilities, prineipale expressed greatest agreement with the
propoéals-th?t buildings for sch oling should be designed so that }

thelr facilities are made more re d11y accessible for contlnuous use
¢

by a11 members of the communlty, and that de31gn of—sdhool bulldlngs
should he such that would facilitate rearrangement of the phys1cal
plant when necessary. These two proposals ranked 1 and 2, and had

" mean\s Of 4 26 and 4,15 z‘espectlvely,. . . DA o

6
Principals expresSed least‘lgreement with the proposal that

-

‘greater use should bé& made of mobile and temporary bu11d1ngs. -~ This

N
.

proposal had a rank order of 5 and a'mean of 3‘2%.

— . - o ’

a
: -
.

Significance. As was the case in the category of agreement,
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3.24 and 3.22.. e .

rank order of 5 and a mean of 2.49.

’ | 7 75
. \\
principals percecived the proposals that.buildings for séYooling
should be designed so that their facilities are made mqu_readily
ij’essible for continuous use by ali members of the community, and
that design of school buildings should be.such that would facilitate
rearrangement of the physical plant when necgssary, to be of greatest
significaAce.‘ The means for these two proposals were 4.08 and 3.93
réspectively, ana their ranks were 1 and 2,
Aisél as they did on agreement, principals perceiﬁéd the
proposal tha£~gréater"use should be.madé of mobile and temporary’
buildings'ﬁé be least significant. The 'rank order of thiS'pQ?posal

was 5, and its mean was 3.17. » R -

Ease of implementation. Principals perceived to be most

feasible to implement the proposals that buildings for sehéoliﬁg

should be designed so that their facilities are made more readily

- L]

accessible for continuous use by all members of the community, and

>

that greater use should, be'made of mobile and temporary buildings.

€

These two'propoéals rankéd‘l and 2 respectively, and h;d means of
1 4 - .
. "_ ) . . a

The_propqsal, design of school buildings should be:sgfh'thaz
“» . . » ) . ' A . v
would facilitate rearrangement of the physical plant when neceésary,

T

was pergeived the least feasible.to impIementm: This proposal had.ﬁv

-

‘OVERALL FINDINGS FOR THE FIFTY PROPOSALS N

'3 - . o - .

The discussion in this section of the chapter'deals Wwith how

] RERNRY N . . ) R
" :

ar
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the proposals from the various task arcas relate to all tifty
proposals. More Specitically, the\Sescription presents the proposals

from the six different task areas that ranked amongst the highest and

-

those that ranked amongst the lowest in the overall ranking of the

fifty proposals.in“each category of agreement, significance, and case

Qf implementation. First, the highest ranked proposals are

. . -

pfesentéd; then the lowest ranked proposals are outlined. This
&prbcedure is followed throughout the writing of this section.
|

Highést Ranked Proposals
“on Agreement

-

Table 11 shows that the task area of school-community

relations had one:proposal ranked amongst the top eleven proposals in
the overall ranking on agreement. Thié'proposal (10) stated that

"schools should become centresfof cultural, SOCiaI"fee%eational} and
- h ;

. K A‘
educational act1v1t1es\1n their respective commun1t1es. The mean for
. ‘.‘bf\ - .

this proposal was &4, 19 and it W4d a, rank order of 2, Also indicated

in Table 11, is that the task area. of curriculum ahdfinstfuction‘had
two proposais rankéd’amongst the top eleven prOposals,.and that the
task area pertaining te use of communlty and school resources had one

proposal in the top ranking. The two proposalsw(13 17) from the

-
.

former task area were those statlﬂg that teachlng methods should be

1nd1v1dua1-centred, and chat greater eTphasis ehould be given to

'Canadlan studxes. TheSe two proposaﬂs rarkeg 7.and 5.5 resq;gtlvely,-

- o1 e

.

and had means ‘of 4.10° an& 4,15, The propcgal (21) frOm the latter A

s ’

k'task a;ea ranked.@ 5, and had acmean of 4.18. 1t stateﬁ that wgfk K

experlence relatlng to educatronal and career goals shou}d~be ’

-~ . \ . .-
P . . . L
?' . L ) [ i I
: > ) . e , . 4T ] _

Y

.

R



Table 11

»

Means and Ranks of All Proposals, in the Category of
Agreement, Based on Responses from the

Total Sample of Principals £
Task Area .and ’ Task Area and .
Proposal - Mean Rank Propasal Mean Rank
" Number® - . Number
Schdol-CommunitX Relations 17. 4;15 2 5.5
S T 3.63 26 | 18. 3.65 265
2. 3.85 15 19. 3.3, 30
3, ° 3.45 29 20. 3.10 \ 35
6oy 2062 a2 N
5. 2,49 - 43‘ } Use of Community and
* . : School Resources
6. <. 2.96 39 . ) '
- : : 21. 448 3.5
7. 2.85 40 I
_ ) 22. 3.69¢ . 21
8. 3.22 *34 .
- ¢ 230 3.71 20
. 9. 3.86 14 .
N ‘ 24, 3.50 28
10. 4,19 2 L e ,
. v,\\\ 25. - 3.23 0 32.5
Ouff&culum'and Instruction :
' ’ . Staff Personnel = . s,
Tl 07 3160 27 < . ‘
. - o T 26, 21%< 48
12. N . 3.3L7 13 ¥ 1 . ) :”.M;‘“ N .
, o 27, - 4,007 9
13, 4200 0 70 | Y '
) ST 28. " 2:18 46
. _13.?5" 18 o r T, 3
R - ; t29. 2.2 49
5. 3.84. 16 ) S
T s 300 L 165 50 \
16, - 2.15 47 e i



Table 11 (continued)

78,

Task Area and

Rank

Task Area and

3.28

Proposal Mean Proposal Mean Rank
Number Number

3. 3.65 24.5 4l _ 3.67 22
32, 4 4.04 8 42, 3.90 10.5
33, 3.88 . 12 43, 3,76 19
34. 4;18 3.5 L, 2.46 A

o 35. ‘”\ 3.01 38 45. 3.06 36,

E System Planning and Management *‘Phy;ical Facilities

36. " 3.66 23 RS 4.15 5.5
37 3.23 . 32.5 47. 3.78 17
38. 72435 A 48, 3.90 . 10.5
39.° 2».‘75 RS 49, 4,26 1
40. 3.03 37 50, L 1

.
" *For the content of fﬁe proposals, :e?er to the prev1ous
tables or to the quest10nna1re in Appgndlx A,

o

t



provided. .

Included in thd task arca of staff personnel, were three
proposals (27, 32, 34) that ranked amongst the top eleven proposals

in the dverall ranking. These proposals stated that (1) sghoots
should be staffed on the basis of a systematic . study of learner

X

* needs, (2) counselling services available to teachers-in-training

should be ;mprbved and ‘increased to facilitate self-selectian by
! .

prospective teachers, and (3) staff orientations should be dbnsgstent

- d ~ t N . N
with the school's philosophy. These three proposals ranked 9, 8, and
' o . " : P _
3.5 respeétively, and had means ranging from 4,00 to %.18. ‘
. B o ’ L)

Tﬁe task area of system planning and management had one

proposal (42) amongst the top eleven proposals in the ranking. This

proposal ranked 10.5 and had a mean of 3.90. It gtated that ’

. « ;g
edu&ational ﬁ‘ﬁn?ing shoglq be corrglated with general soé;al andij;
economic planning. Further, the task area of physical jééilitieé?had )
three proposals (46, 483 49) amongst the top ?anking.'\;§259 | tg

proposals-stated that (l) design of school buildings should be such

a

that wquld fac111tate rearrangemenf of’ the phy51cal plant when
necessary, (2) certain schog%% ﬁhoqgg béa;qélgned as area schooIs

offerlng serv1ces to nelégﬁggr1ngﬁgéhoolﬁ and (3) bu11d1ngs for
/ o Sf

schooling. should be d831gned so. tﬁat thelr fac111t1es are made more

"-readlly acce981b1i for contlnuous usewby a]l memhers of the communxty.
’ ¥ ’

The ranks for these three proposals, as shown in Tabl; 11, were 5 5

10 5, ‘and 1 reSpectlvely, and their means were 4 15 3s 90 and 4 26

PR ’ In sum, the task areas of school—communlty relat1ons, use of

Ay

Lo 1,0:"'

7
{ . . . : .
. ! . L

6' R -



R0
each had one proposal amongst the top éleven ranks in the ®verall

ranking of the fifty proposéls. Also, the task area of curriculum

>

and instruction had two proposals included in the top ranking, while
the task areas of staff personnel, and physicél facilities eich had

’ 1
three.

Lowest Ranked Proposals : <:>‘T\—\

on Agreement

As'indicated in Table 11, the task area of *school-community
) o .

relations had two proposals (4, 5) ranked amongst the lowest ten
proposals in the overall ranking of the fifty prépoéalg on agreément;
S &

These proposals stated that school councils shaduld have the power to
establish importadt'policy decisions regarding the|programme of

. . . . : . " . ‘
studies, and that scjool councils should determine budget priorities.

The means for these two proposals were 2.62 "and -2.49 respectively;

S : 4
and they ranked 42 and 43. Also shown in Table 11, s that the task

area of curriculum and ingtruction had one proposal (16) ranked
amongst the lowest ten proposals, and that the task areas concepnihg

use of community and school tesoﬁrciizland physical facilities did
not have any proposals ranked amongst- the lowest ones. The proposal

]
< ]

that rankedaéﬁongstfthe lowest in the former tasﬁ_area”of.curfidhlum PR

and instructién, hoﬁever, was the one which stated that studentS"K )

- * .
. o

should be allowed to acceﬁt only‘whdpgver guidance they tﬁink is

ApprOpriaté for their pﬂ%ppSesﬂ Thié\gifposal had a rank>o§der’of 47

\.1 b "‘

and a mean of,2¢i$;. L. a - .

s SR | - ) e - . ‘YQ‘ .
"t The task "area of staff‘persqnnglwhadifourAproposéls (26, 28,

_ 29, 30) included amongst the lowest Japking.} These proposals gtated

N . g -~ . g -4 :
t . o B ) ) o ; LI ¢
) N \ e ‘ » . . LRI '
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that ®1) when no suitably qualified professional, trainee, or

‘.

xolunteer is available, school districts should have. the authority to
R

employ whomever they wish, (2) pcrmaﬁent ¢ertification of teachers

should be abol1shed (3) teacher competence should be periodica1¥z///,\
-

reappralsed by the communlty, and (4) teacheff’should be contracted

~

and paid og the basfs of end results. The means for these proposals -

-

yanged from Z2.18 to 1.65, and they ranked 48, as,’ZQ; and 50
. \ " '

-

.%épectivély,
Table 11 also indicates that the-task area of system planning

- and managémént had three propdgsals (38, 39, 44) included amongst the

’ »

> lowest ten ranked proposals. The first of thede three ranked

Q*proposols stated that excessive manpower supply should be a valid

» , .
reason for suspending and oning existing programmes, while the \

o;her'two stated that conventiongl units of school organization; that,)
. Vs

~ % |

is, Elementary, Junior High, and §enior High, should.be phased out,
f ’ , ) .

-

and that opportunity for intensive learning over a longer schooludai'
S : = ' frye
and a longer school year should be prowided. These three proposals

o - ’

ranked 45, 41, and A respectively, and'ﬁad means of 2.35, 2.75, and \

2.46. <« . o
. . « .,
. . <

. “Thus, the task areas oﬁ (1) school-communlty relations had .
. L - » ]

two proposalg amengst tﬁé IUWest ranklng, (2) currlculum and

._.w . R “ REPAN

1nstructxon had one; prop0sa1 in thq lowest overall rankxng, (3) staff

»

personnel had four proposalb ahongs the’ lowedi ranklng, and A

(4) system plannlng and management hqd three proposals with’ IOWest

\ pey

réﬂk orders. However, the task areas dealing w1th uae of commun&Ez_\____

* and school resources, and physical fac1lit1es d1d not have any

i 0 ".' X ,"
«

Lt ? < - e -



proposals ranked amongst the lowest ten in the overall ranking.

.

Highest Ranked Proposals
on Significance

The task area of school-community relations had two proposals

H R 4,." )
(9, 10) ranked amongst the top eleven proposals in the category of’

significance. As shown in Table 12, these two proposals ranked 10.5
"and 3 respectively, and had méans of 3.78 and”4.07ld The proposals

stated ‘that school councils should commundcate cofimun#py-school needs
v . : ' i

and concerns to s¢hool boards, and that schools should becofie centres

¢ of cultural, social, recreational, and educational actiyities in
1 ..‘
the1r respective communlties. ) LT .

N .

" Table 12 also shows that the task area of cﬁrrlculun and
&

instruction had three proposals (13, 15 17) ranked amongst the top
eleven proposals. These proposals stated that (1) éégshlng methods

should be 1nd1v1dua1-centred (2) students should be evaluated on the

1

basis of performance objectzves, and (3) greater empha51s should be =~ \
: given to Canadian studies. The prpposals ranked 1, 10,5, and 4

respectively, and had meane'of 4.09_ 3.78, and 4.00..(Furtherque,

. B ’.

=the task area concernlng use of communlty and; school resources had .

one proposal (21) w1th 3 rank order of 8. *This proposal had a mean ~
L !

of 3 90, and stated that work exper1enCe relatlng to educat1onalqlld
’ 7 > 4 :
career goals should be prov1ded o .

‘. .
-4 i

" As 1nd1cated in Table 12 the task area of staif personnel '5f5
¢« had three.ﬁ;oposals (27, 33, 3&) 1nc1uded amongst the tdp eleven

proposals ih the overall ranklng. The means of these three proposals

\
J ranged from i 83 to 3.97, andsthey ranked 9, 5, and 6 respectlvely.

. A \ B '; “ » -
. o, N ) N - ., - . ’ . . E -
. . . R . i . [ . . ;
' . - . i S . . . B
I F S . . o -
r ) o . ‘ . /// o, - . ' o
' . e



.- 'Curriculum and Instruction

x

83
Table 12
Means and Rénkg of All Propgsals, in vhe'Category of
Significance, Based on.Respond®s from the °
Total Sample of ,Pyincipals .
: »: e N
Task Area and A v
‘Mean Rank Proposal =~  Mean Rank
) Number !
. , e
School -Community Relations 17. 4.00 4
1. 3.48 26 18. 3.68 16,5 *
2: 3.32 32 19. 3.18 35
3, 3.417 28 20. 3.06 42 K
. : o o
. .
4. 3.11 38
5. 2.98 47 ,Use of‘Col unity and pv;y
® Schobl Resources :
6. 2,95, I8 : T T %
S A 21. | 3.90° 8
Y 7. 3.09 (40,5 o ’ T v
B U ST N
- 8. 3.13 | =37 o a Aﬁ
2 L 23, 3.6i . 122,5 -
9. 3.78 100y T e o P
L S o , 24, 3.10 / 39
. 10. 4,07 3 4 T L
326 [0
Yy . o

1. 36l 22.5 .
B o
e T3, 4.09 1 ]
”y‘ B - w—-_’u\“' , .
14y 3:65 20 ]
: " . . . i
0, LA 3.78" 10,5 | »
16 3.0 45 | , o
° : ¢ ‘.i&“ -
it S ‘ :



>
Physicalf@Facilities . -
o L

~ s
' : N v 84
e . . S - .
<. - Table 12 (continued)
Task Area and . R Task Area and
Proposal Mean Rank - . Proposal "Mean Rank
Number ‘ Number u
. ' 1
31, . 3.66 18.5 41, 3.60 24
" » )
32. 3.76 12 42. 3.72 15
“330 7 7 3,97 5 - 43, 353 ¢ 25
. /3. 3.96 6 44, - 2.86 - 49
‘ o . ) . - 4 . '
.35, . 3.37 31 e 49, 3.05 43.5
- ' v 5 .
?_‘.§ (‘ w . - /N -
. IR . €
. . .

A 36. 3.66  18.5 46. 3" 3093 7
| ¥ . N
P N ’ ,b - 14 [ ' . N ’
123 3.31 33 - . 47. 43073 14
L3800 i 2.85 50 - - 48, 3.68 16.5
"~ (,"". < - /
S ) 39. 3.09 40.5 . 49, 4,08 © 2
LN < . "or
~ 40. J 3.40 29 - ¢ SO,j' 3.17 36
= . : - _: SRS S
T *For the content of the proposéls; refer to tﬁé previous

tables or to the questio?paireﬁin Appendix A.

] i
et v ‘.

.
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These proposals stated that (1) schools should be staffed on tkﬁ
basis of a systematic study of learner needs, (2) d1st1ngu13hed
teachers should be encouraged to remain in teach1ng rather than
accepting administrative positions, and (3) staff orientations should
‘be consistent with the school's philosophy.

There were no proposals from the task area dealing with system’
planning and management included amongst the top eleven. Two
proposals (46, 49), however, were included from the task area of t
-physical facilities. . These §yo pfqposals ranked 7 and 2 respectlvely,
and had means of 3.93 and 4 08& fhey~stated that design of school
bu11d1ngs should be such that woufd facilitate rearrangement of the
physical plant when nacessary, and that buildings for schooling -
should be designed so that their facilities are made more readily
acgesslble for continuous use by all members of the community,

«

In summary, the task area of school-community relations had

~ ¢ .
two proposals included. amongst the top eleven ranks in the category

o

ofﬁ%&gnifiCance, while the task areas of currlculum and lnstruction
i .
and Staff personnel each had three. Moreover; the task area

'referrlng to use of communlty and school resourcee had one proposal
in the top overall _ranking; the task area relattng to physital

v, facilities haq two; and the task area of system plannlng and

managemeﬂt *had none. o

»

Lowest Ranked Proposals .
on Significance ' L

Table 12 shows that the task area of school-community

relations had three proposals (s, 6 7) 1ncluded amongst the lowest
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SR

eleven p;oposals in the gverall ranking'§< the fiffy itdms-in the

‘category of significance. These proposals ranked 47, 48, and 40.5

) . . .
respectively, and had means ranging from 2.95 to 3.09. They stated

”

that (1) §chool councils should determine budget priorities,

-

(2) school couocils should develop school regulations such as
discipline'and‘dress, and (3) school councils should audit the extent
to wh1ch school obJect1ves are achieved. Further, Table 12 indicates
that the task areas of curriculum and instruction, and staff

personnel each had two proposals amongst the lowest eleven in the

'3

ranking. In the former task area, the proposals (16, 20) stated that

o,

students should be allowed to accept only whatever guidance they~
th1nk is approprlate for thelr purposes, and that p&wer tests should
" be used as benCh-markg from which to @ssess éhe level of achievement
in schools. These two proposals ranked 45 and 42 respectlvely, and
had means of 3 .01 and 3,06. 1In tke latter task area of staff
.Rersonnel, the proposals (29, 30) stated that teacher competenco
should be periodically reappraised by the community,hand that

teachers should be contracted and paid on the basis of end results.

‘

The means - for these two proposals were 3.05 apd 3.00 respectlvely,

\\ond they ranked 43.5 and 46.

~The task areas of physical facilities, and use of communlty

,

and school resources did not have any proposals ranked" amongst the
lowest eleven, ;ﬂmreaa the task area-:of aystem planning and

.management had four. Included 1n th1s lat%gf task arda were- the

proposals (38, 39 44 45) that (1) excessive manpower supply should
be a valid reason for suspendifg and abandoning‘existihg p&ogrammeé,
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(2) conventional units of school organization; that 1s, Elementary,
Jun1or High, and Senior High, should be phaséd out, (3) oppjliunity
for 1ntens;ve learning over a longer school day and a longer échéol
year should be provided,.and.(Q) organizational structures within the
school should be less hié}archical in nature than they are at present.
Thes'our proposals ranked .50, 40.5, 49,, and 43.5 resp'ectiv;a]:‘y, and
had ﬁéaﬁs ranging from 2.85 to 3.09. |

Thus, the task area of school-community relations had three

proposals ranked amongst the lowest eleven proposals in the category

of significance; the task area of system planning and management had
-

four; the task areas of curriculum and instruétion, and staff 4
personnel had two each; and the task area; of physical facilities,
and use of community and school resources each had no proposals

4

included amongst the lowest ranking.

Highest Ranked Proposals on py,
Ease of Implementation . ‘

In Table 13 the overall ranking of the fifty prOposala

°

-pertaining to the category of ease of implementation is shown,: As

indicated in this table, the task area of school-communi ty relﬁtions
hathQO proposals (2 9) included amongst the highest'ten p}oposais
in the rank ofder. The&e*proposals ranked 1 and 3.5 respectively,
and had means of 3 62 and 3 38. They stated that records of

-deciaion-making witﬁin the !chool system, such as budget allocations,

: fshould be made accessible to the public, and thaﬁ schoal councils

fshould co&mdni\hte cnmmuni;y-school needs and concerna to school

. 4 AN

 ;b9ards. Also gbown in Table 13, iglﬁhab the task area of currt@hlumﬁ

O S E L ’ L0 N
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'“ Means and Ranks ©f All Propasals,

Table 13.

Ease of Implementation, Based on Responses from
the Total Sample of Principals

S

in the Category of®

88

-Task Area and

Task Area and

Proposal Mean " Rank Proposal * Mean Rank
Number¥® 4 ] Number . \\
' 9 AR
io
School-Community Relations 17. 3.52 27
1. 2.19 47 ., ) 18. 2.92 19
2. . 362 1 K 19. 2.86 %335
3.0 2,84 225 . 20, 3.38 3.5
4, 2.28 46 - N
v S 2.39 42 ; Use of Communi@y and
. ! School Resoufcég ™
6. 2.78  26.5 - _ S .
¢ - s 21. 2.73 - 3
7. . 2.12 48 L ﬂ
‘ 22, 2,92 19
8. 3.03 12 :
23, 2.95 17
9. 3.38 3.5 N o
4 2 2,68 35.5
10. 2.96 15 R ,
a 25. 3.05 - 11
Curriéulum and Instruction
’ : o Staff Personnel.
11. 2.65 37 - .
’ ' 26. 2.78 26.5
12. 2.74 29. . :
E 27. 2.58 - 39,5
13,7 - 2.34 43 ~ . :
.o 28. 2.79 25
14, " 2,73 31 “ ‘ :
, _ 29, 1.7 49
- 15.. 2.96 15 — ‘
S - 30. 1.48° 50
160 2.64 s

38

‘I‘é"
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. Table 13 (continued)
J
Task Area and v Task Area and
Proposal Mean Rank Proposal Mean Rank
Number Number
31. 2,68 35.5 s 2.92 19
32. . 3.06 - 10 42. 2.71 34
3. 12.85 21 43, 2,730 31
3. | 3.33 5 44, 2.29 45
5. 3.27 6 7 45. 2.7 28
Fystem Planning and Management ghy81ca1 Facilities
3. 3.00 13 46. 2,49 4l
3. 212 33 HEA 2.9 + 15
38, 2.8 2 8. 3,08 9
39. 2.58  39.5 £, 3.6 7 ,
40. 2.31 44 50, 322 .8
_—

X
',—

*For ‘the content of the proposals, refer to thé prev1ous
tables or to the questionnaire in Appendix A.

, ra

ot



- S ) 90

)
and "instructlon had two proposals am;ngst the top ten in the rankingT
while the task area deaiing with u;;hof community and school
quources‘hqﬁ none. The two ptoposals (1i, 20).in the fgrmef task
 area stated that greater emphasis should be givenIFG:Canadian

studies,mand that powér tests should be usedqas beﬁc}-marks from
whicﬁ’to~assess'the-ié»el of aéhievement in schools. These proposals
ranked Z'and';tS respeétiQély, and haq means of 3.52 and 3.38. k“

The task area of étaff.personnel had three(proposals (32, 34,
35) amongst the top razging. These proposals stated that
(1) counséllipg gérgiceg available to teachers-iﬁ-training should be
vimproved.and incréééed Fo facilitaté self;selectién by prospective
teachers, (2) btaff origntations should be consistent with the
school's philosophy, and (3) Spétial professional personnel, such as

b
- .
ve

\ &

speéch therapists and psychologists, should not be required to ha
. 3 - {

teaching certificates. The rank)prders of these three proposals were
’ . / S . B ) ’ . .
10, 5, and 6 respectively, and the means were 3.06, 3.33, and 3.27.

/

. Table 13 furﬁher indicates that the task area of system

planning and ménggement'had‘no proposals }hcluaed amongst the'top ten
on ease of implementation, while the task area relating to physicél'
facilities had tﬁree.‘ Thegg propoéals (48; 49, 50) we?e those which
stated that (1)'certain séﬁbols should bg“designed as area schézlé
- offering services to neighbouring schools, (Z)ﬂbuildfngs f§r
ﬂ's;hooling shouldtbe desigﬁediso thgt their'faCilftiés are made more’
g?ntinﬁoﬁswuse bj all peﬁbers»of’thevcdmﬁunity,
and (3).gréa;er'uiF §hou1d be made of mobile and temporary buildings.r

readily\aéCéssiblé for

H

’ The means for these perosé}s ranged from 3.08 to 3.24, and they
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¥
ranked 9, 7, and 8 respectively.

Therefore, the task areas’of school-community relations, and
curriculum and instru;tion each had two proposals included amongst
the highest ten prqposalé in the overall ranking on ease of
implementation; the task areas of staff personnel, and ﬁhysical
facilities each had three; and the task areas of system planning and

management, and use_ of community and.school resources had none.

Lowest Ranked Proposals on
Ease of Implementation . -

P

Table 13 shows that the task area of scﬁool-cémmunity

relations had ‘four proposals' (1, 4, 5, 7) ranked amongst the lowedt

o 3 .
ten proposals in the overall ranking on ease of implementation.
N ’ b B .
_These proposals stated that (1) citizens should be involved to a

greater extent in setting goals for scheols, (2) school councils

L] A
should have the power-to establish importahf policy decisions
! \ SR |
regarding the programme of studies, (3¥ school councils should
5 *

determine-budgét priorities, and (4) g€%0q;§c;ﬁhgi}é‘should audjtﬂphe
: e A : .
extent to which school objectives are ;géié&éd. gTh; mean; for these
four pfoposals w;re 2.19{.2.28,‘2.39,'aﬁd‘2.12 réhpéctively;'ana‘they
ranked 47, 46, 22, and 48:’ Also indicated in Téble‘IB, is that the
task a;ea‘éf currLcuium and instfucﬁioﬁ had one proposal (13) ranked.
amongst’ the lowest ten proposals; This proﬁbsaiihad a rank order of

’ v
4 .

43 and a mean of 2.34. Tt stated thét'teaching me thods ?hould‘be

-

N .

individual-centred. ] oy
Included in éach»bf the task areas of staff ‘personnel, and

system,planning and'managément were two proposals amongst the lowest
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ranking. In the former task area, the proposals (29, 30) stated that

-

teacher competence should be periodically réappraised,by the

"community, and that teachers shoyld be céntracted and paid on the.
% ( P . . : ~
" basis of end results. Thest two proposals ranked 49 and 50

qupecti&ély, and had means of 1.74 and 1.48. Further, the proposals

(40, 44) that reorganizatiop pﬁithe school year should be based on

* continuous learniing year cycling plans whereby there-are a number of
v o :
short term learning periods interspersed by brief vacations; and that

<
#

~ opportunity for irtensive learning oveya longer school day and a )
longer school year should\be provided, were those included in the .
” t . . )
latter task area of system planning and management. The rank orders ,

of these proposals were 44 and 45 respectivgly, and the had means
« Y y

y

of 2.31 and 2.29,

/ ]

Also shown in Table 13; is that the task area dealing with

use of community and school resources had no proposals amongst the
 lowest ten in the overall ranking. The task area of phys;:%ig

facilfities, hoﬁeVér, had one. This propdsal (46)'had a.Pank order of
~ 5 :

ppety

It:stated that design of school buildings

-

41 and a meantof1§:Z§j‘

"ghould be sugh that would facilitate rearrangement of the physical
L ST o -
“==ptant when necessary.

In sum, the task area of school-community relations had four

- proposals amongst the lowest ten ranks in the 6vera11 ranking of the

AN

- fifty prpposals on ease of implementation.’ Further, the task areas

of curriculym and”iﬁstructiph, and physical fécilitfés‘each had one

_proposal incluﬁéd,in the lowest rankihg;.thevtésk;aréas'of staff.

personnel, ‘and gystem planning And manasemen}: each had two; and the

..
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task afea relating to use of comminity and’schoolvre50urCee had none.
‘ . . : s R
RELATIONSHIP AMONG AGREEMENT SICNIFiCANCE AND
EASE OF IMPLEMENTATION ,",
This eeotion.presents'the relationship amonget‘the categories
of aéreemeht, sighificahce,~and ease of implementation for each of

the six task areas.. This relationship; as indicated by Kendall's

coefficjent of concofdahce, was investigated to measure the extent of
! _ o ,

association among the three skts of ranks that were determined on the
bdsis of the principals' reepons?s,ﬁwgeference is made to the task
. » - 1 ’

_'ereas with the highes? and those with the lowest degree of "

LA

cencordance amongst the three sets of ranks pertaining to agreement,

~ (.':\ - . . .
sign?ficence,'and ease of implementation.
-

Table 14 indicates that the highest relationship amorigst e

agreement, significance, and ease of implementation were in the task

~dreas of staff personnel, and school-community relations. These two

o,
V.

. task areas had coefficients ngtoncordancehof .79 and .76 : N
; ’ i ’ <&

; " - . . . N | PR
regpectively. Also, these coegficients were found to be significadt
-at the .05 level when the chi ‘square test was applied.
& The - relatively h1gh coefficients of concardance in these task

‘areas ind1cate that the proposals within the-categorles of agreement,

eignificance, and ease of imptementetioh'ranked in a similar order. .

vFurther, by . belng significant at the .05 1eve1 some assurance was,

- SR

provided that the concordance in ranking among the three areas was

Tad

higher than it would be by chance. Thia, however, wasAnot the case 

f concordanceawere' o

with the other four task areas. The coefficlents

g | ‘ .
s - .

F



- . Table 14

Rélationship amongst Agreement; Significance, and Ease of
Implementation for the Total Sample of -

9

N _ - Principals, for Each Task Area -

Ia;k Area . o | w*

1. School-QOHn@nity Belations" . o . 76%%

2, Cgrriculuﬁ and In;trué;ign l ‘ " .60

3. Use—g%#¢ommunity and School Resources | b4

4, Staff Pérsonnel '| B A ,‘ | L 79%*

?s System Plann1ng and Managementi . o | .51

6. P;ys1ca1 Facilities ‘-q - é | ,l' : .56

- L  , : a - ' :

//C *W stands for Kendalr's coefficient of concordance.

**These coefflq&enta were signifiﬁant at the .05 level.

[atd
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‘ -
lower than they werg in the task areas of staff personnel and school-

e \
community relations, and they were not significant at the .05 level.

) As indicated in Table 14, ‘the lowest degree of concordance on

agreement, %igniiicance, and ease of implementation was in thé}task

ereas-referring to use of community.and schdol reeourcee, and systen

“planning endvmanagement: This indieates that the rank orders of

proposals_within the three categories of agreement, significance, and®
© o LN

ease Of ;;rlementatidn were not similar. ° ,

. SUMMARY

fhis chapter focussed on the research findings for the total

sample of principals. The description'dealt with (1) the extent to
iy .
which principals in the Prov1nce of Alberta agreed w1th various
o

préposals put forth in A Choice of Futures, (2) ‘the degree to which

they perceived the proposals to be- signichant for change, and

(3) the extent to which they perceiVed the propoeals to be feasible

: to 1mp1ement. First the presentation con91dered the findings “\:f ‘

©
»

N

-.pertinent to each of the six task areas, then, it centred on the
. ///,

OVerall findings of the fifty prOposals. Finally, the relationshi

!
amongst the categories of agreement, significance, ‘and ease of

vimplementation was examined'for each task area.

¥

The findings indicated that some propoeals ranked amongst the
f’extreme enda of the rank order in the. taak areaa, in additiOn to
L] .o )

I,beihg included amongst the top or bottom proposals in the oVerall -

“‘ranking., Three proposals thét ranked amongst the hi hest on
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of curriculum and instruction, staff personnel . and physical
facilities respectlvely were those,ﬂhich stated that (1) §reater ’ L
emphas1s should be glven to.Canad1am studles, (2) etaff orlentatlonz

should be consistent wrth the school's phflosophy,_and.(3) buildings
for schooling should be-designed so that their facilities are made }’i
. . - (4

¢

more readily accessible for continuous use by.all members of the
community. These proposals also ranked amongst the highest in the ‘

overall ranking. .
s 3

.

Four proposals that ranked &mongstuthe lowest on.agreement .
'31gn1f1cance, and eade of implementation in the task areas of school-
{

commupity relations, staff personnel, and system planning and

management stated that (1) séhool councrle.ahould determlne budget

\

'priorities,/(Z) teacher competence shquld be oeriodica}ly reappraised
" by the community, 3) teachers should be contracted and: paid on the’

basis of end results, and (4) opportunity.for 1n§ensiVe learning over
a lonier school day and a longer school year should be provided.

| ,:& .
These "four proposals alﬁé'ranked amongst the 1oweet in the overall

ranking._ M

< ‘,.
> The: task areas of curriculum and 1nstruction, staff persnnnel
" <

and physical facilit}es hag/the largest ptoportional repreSentation

>
g T

=

; of pr0p63a18 incluzed amongst the highest overall rank1ng in the }

| %

—~

categorﬁes of agreepent, aignificanee, or ease of implementation,

while the task areas oﬁvsystem planning and m&nagement and use of } ,

o w ' -
_acommunity and school resources had the loweat\proportlon.- Also, the-
5

,highest relationship amongst agreement, signrficancé and ease}pf o

implementation was. evident in the task areas of etaff personnelﬁﬁhd

a §
-8 ) e
. . L

T - . . oL . e ,‘"

e Lo s RO R R »
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school-community relations, while the lowest was pregent in the task

,

areas dealing with use of community and school resburces, and system
‘planning and management. - T

A generalization which may be derived fsem the Qanging is
. )

that although principals expressed greatest agreemert Q%pﬁ’some

proposals in various categories and perceived them to beSnost

.

significant, they indicated some reservations regarding the . |

feasibility of implémenﬁiﬁg'them.

N



/.Chapter 5

ANALYS{S OF DATA FOR THE VARIOUS
» *SUBGROUPS. OF PRINCIPALS '

\ . . )/_/,

L
-

. ‘Thiﬁ;chapter"attempts to answer ithe question: Weré‘ébere

- différences of opinion amongst ‘principals of various subgroups in
‘ 3 C ' _
. regard to agreeﬁent;'significance, and éaae of implementation of the

.proposals within each f the si},task“areaa? *Tﬁese aubgroups\wgre
%“ : - \ : S ) . T
derived on the basis of various schobl tharX®erfstics and various

' perjonal and/professional characteristics.of principals. Included
S A

Vahoﬁgqt‘the subgroups of various school characteristics were those

‘ mptiﬁsipals categorized on the~basis of (1) grade organization,
-

(2) siZe of school, (3) school tyrsij‘and (4 urban ‘and runal

»

localities. Those categorlzed on,the baSIS of age, years of teacher
education, amount of graduate training, and years of experience as a

principal were‘iﬁtladed in the subgroups relating to the
Al ~ . . 4
‘characteristics of principals. o >\‘ )
L. - -~ . -
- . ” y . L )
The findings for the'various subgroups of principals based on
. . N

s€hool cﬁgracteristics are presented first; then the discussion

‘,.fogﬁases on the research findings that are relevant to:subgrouﬁa

“hbased on personal and professidnﬁl characteristics of principals;°
Finally,son the basis of -this discussion, some conclusions are drawn,'

regardlng the categoried of agreement, sigrificance, and ease of

e

‘-1mp1émentation. e .
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> : ¢ =

SUBGROUPS BASED ON SCHOOL CHARACTERISTICS

-

This section describes the findings for subgroups of

R

principals based on (1) grade organization, (2) size of school,
(3) school ftypes, and (4) urban and rural localities. The
: {
presentatidn deals with the extent of concordance amongst principals

of various subgroups on each of agreement, significance, and ease of

implementation., Kendall's coefficient of concordance was the i
N * 2-.

criterion used for the purposes of establishing the extent to which

i

,these subgroups differed. If the coefficient of concordance’
indicated a value beléw .70 for a particular task-area in the

category of agreement, significance, or ease of implementation, a
2 .

closer observation of the ranking of proposals within that task area
was made...

The ranks have been calculated om tngbasis of the responses

Lo

, - *
L'provided by the various subgroups of principals. A rank of one, for

. iﬁstaﬁce, indicates that the proposal had a mean that was highest of

all the means of the various proposals withiﬁ a particular task area.

<

Thus, a rank of one indicates a greater degree of agreement,

significance, or feasibility for implementing: a partigular proposal

-

2

than:dbes a rank of five.

.
Grade Organization

(I
. This portion of the chapter deals with the findings for"
éubgroupé Qf‘principals based on graﬂe organizatioh. The grade

levels“being administered by these principkls_include (1) Elementary,

L4

(2) Elementary-Junior High, (3) Elementary-Junior-Senior High,

/
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- (4) Junior High, (S);Ignior-Senior'Higia, and (6) Semior High.

,‘, , E . R

Agreement. Table 15 indicates that there was a relatively

/gigh degree of concordgan in .the category of agreement, amongst
principals of variou; %:ade érganlzations. The highest degree of
concordance was prqseni in ‘the task area of staff personnel, while
the lowest was evidqp; Lp the task area dealing with use of communi ty
and school resources. %he coefficients of concordance for these ééo {

' task areas weére .96 and .68 respectiQely.

¢ Table 16 shows that the proposal (22), v'lunteer pldes and
learning assistants should be more extensively utilized, elicited a

e

gféﬁppiéﬁegreé of agreement from the Elementary, Elementary-Junior _
High, and Elegentary-Junior-geﬁior High school principals thanﬂit d{d
from the Junior Hiéh, Junior-Senior High, and Senidr High ichool
principals. Also, the proposal (24) that school administfators
should make use of co;puterized scheduling for thé:purpose of
;nproving the utilization of current space resources within schools ’

“and school systems, evoked a lesser degree of agreement from
Elementary, Elementary-Junior High, and E%;mentary-jhnior-Senior Hig

*;chool principals than it did from Junior High, Junior-Senior ngh,

 and Senior ngh school principals. 7 /4
. ‘ "N

Significance. Table 15 also indicates that the lowest degree

of concordance amongst subgroups of principals in the category of

significance was found in those iask areas referring to use of

[}

community and school resources, and physical facilities. Thése two

task area1 had coefficients of'coﬂcordgnce of .49 dnd .64

»
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Table 15

¢ ..
Extent of Concordance amongst Principals from Various Grade
+ Organizations on Agreement, Significance, and Easge
of Implemeritation, for Each Task Area

4
v

Category = Task Area* amy Its/-Respective wh*
7 . X
) ,i}‘_ . Sch., ' Comm. =~ = Syst.,
f Comm.  Curr.  Sch. - Staff  Plan.  Phys.
T o Rel. Inst. » Res. Pers._‘*« . _l‘gg\ t. . Fac.
Agreement .85 84 .68 .96 so5. g
Significance .80 .85 . <49 .83 .89 ' \.\6‘#;.
- Implementation .89 .76 44 85 T 70 .70

.

_ *For the complete_; wording ofleach of the abbreviated task
areas, refer to Table 14 or to the questionnaire in Appendix A,

**A11 values-of W were significant ‘afy the .05 level.

N
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)

{ -
respectively. The remaining four task areas, however, indicated a
. : \

’rélétfﬁely high degree of concordance amongst sdbgroups wherebyt

\\
coefficients of .80 or higher were observed, The highest coefficient
of .89, however, was present in the task area of system planning and

management. ) : . s

Table 17 shows that the proposal (21), work experience

IS

relating to éducatignhlvand career gdals should be proviaed, was
perceived iq be the most significant one#ih the task area dealing

- with use of community and school resources, by all subgroups of
principals with the exception of the Junior High school principals.b

Also, the proposal (22) that volunteer aides and learning assistants.
- . “".

should be more extensively utilized, was perceived tojbe.mdre - . >

significant by)Elementary, Elementary-Junior High, Elementary-Junlor-'
Senior High, and Junior High school principgls than it was by Junior-
Senior High and Senior High school principals.

 Further indicated in Table 17, is that the Junior High school
principals perceived the proposal (23), diffgrgntiated staffing
should include community resource people, to bé'the_moat significant
'/bne in the task area relatingrto use of communi£y>and scﬁool

resources. Other subgroups of p}incipgls, however, pe:ceigeg this

‘pr&boaal‘to be signifi;an% to-a lesser degree tﬁan did the Juhior £e
High subgroup. Hbredver, the prbpdial (24) that school administrators ¢
TN ‘ . . : >, .

4

should make use of computerized scheduling for the pdrpose of

improving the utilization of current space resources within ech§dla

3

and school/ gystems, was perceived tp_bg“ofygreéter significénce by

tﬁé Senior High school principals than it was by the ofhef fogfi'

. . . W
b . . - . g
. . : 4
* . ) o
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subgroups. Likewise, the Junior-Senior High school principals
perééived the proposal (25) which stated that present attendance
boundaries within administrative units should be abolished, to be of
greater significance than did the other subgroups of principals.

In Tabié 18, which refers to the task area of physical
facilities, it is shoﬁn that the Junior-Senior High school brincipals
perceived the proposals (46, 47) that desigﬁ of schooi buildingsv
should be such that would facilitate rearra;gement of the physical
plant when necessary, and that schqol design decisions shodld be made
at the local level, to be of greater signifjcance than did the other
supgroups. T?is 8ub§joup also perceived the proposal (49), buildings
’fgzygEHSOIfng"should'bé designed so that their facilities are made
more readily accessible for continuous u;e by all members oé.the

community; to be of less significance than did the other principals.

Table 18 further indicates that Elementary-Junior High,

Junior High, and Senior High school principals~petcengd the proposal'>

cm(48)v§€at certain schools should bgvdesigned as area schools offering

”
L

services to neighbouring schools, to be more significant than %}d the °

reﬁaining three subgroups ofvprincipals; Moréover, the Elementa;y;
,Junior-Senior High school prinéipale perceived the proéosal (50) that
greater use should be made of mobile and temporary buildings, to be
more aignificant than did the other principals. This proposal had a
'rank order of 5 for all the subgroupa of principals, with the

: exceﬂtion of the Elementary-Junior-Senior High subgroup where it had

a rank order of 2,
P Y

Easg of implementation. As shown in Table 15, the category of

v /-” '.
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casc of implementation had a coefficient of concordance above .70 in
all the task areas with the exception of the one referring to use of

community and school resources. This task area had a coefficient of

' - o
.44, which was considerably below the highest coefficient of .89f~.

found to be present in the task area of school-community relations.

Table 19 indicates that in the task area relating to use of

commnnity and school resources, principals administering Junior-

Senior High schools perceived to be more feasible to implement the

-

proposal (21) that work experience relating to educational and career

goals should be provided, than did principals administering schools

-

~ of other grade levels. This proposal had a rank order of 1 for the

> | v. 2

Junior-Senior High subgroup and a rank order of 3 . or less for the ¥

\

other five subgroups. Also, the Elementery school principals
( .. X
perceived to be more feasible to implement’ the proposal (22) that

volunteer aides and learning ass}stants should be-more extensively

iutilized, than did the other suhgroups. As shown in'Table 19, this
. proposal hadna renk -order of 1 fof the Elementary. prinCipals.

‘ The Senior High school principals perceived to be less
feasible to implement the proposal (23) that differentiated staffing
should include community reeource people, than did the other ’

_principala, and perceiVed to be more feasible to implement the
"'propoaal (24) that echool administrators should make use- of I

computerized acheduling for the purpose of improving the utilization

of current space zeaources within schools and school systems.» The

'Elementary school principals, on the other hand, perceived to be less

B
feasible to implement the proposal (25), preeent attendance boundaries

¢ T " . —4 v 8
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within administrative units should be abolished, than did the other

t Q .
five subgroups of principals. g

Size of Schooll

' © -This section of the chapter presents the findings for -

sﬁbgroups of:principals'which were derived on the basis of school

size. Included in these subgroups are priﬁcipalsiédministering’

schools with a staff of (1) nine or less teachersL (2) ten to
nineteen teachers, and €)) twenty or more teachers.

L 1
s : e

Agreement. Table 20 indieatee that ;he degree of cohcordence
amongst principals of various school sizes:was high in.thevcategory
pertkining‘to-agreeﬁent; The>1owést coeffiéients of'coﬁcordance were
in the task areas of school-community relations, and curriculum and

“! .

~instrugtion. These task areas, howelmf; had coeff1c1ents of 97

The highest coefficients of concordanee were“found‘in the task areas

.
.

reléting to use of community and school reaources, and physical
: facilities- these task areas had coefficients of 99

;,,-

to be /igﬁlficant a; tﬁg <05 level, ihdicated tha%

'._ . The high coefficients of. concordance, whic? were also found‘ﬁ

there was almost

”oomplete agreeTent amongst the varioua subgroups of principals based '

'on school size in the‘; reaponses to the proposals 1n the - o

"questionnaire. Thus, when the proposals were ranked during the

s

almost the same fpr each of the three"suegroupsfof principals.,

Lot

;
L .
o v

'1 Si§nif{oahce."Also,indicated iﬁgTéﬂle‘ZOy Waettlf’high? §

- = N *
. .v, .A.- : Q.

W

Yoo

>”'analysia of the data, theorank order in the catqgory of agreement wae'l

-
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* e Table 20
- Extent of Concordance amongst Principals of Various School
Sizes on Agreement, Significance, and Edse of
Implementation, for Each Task Area '
Céfegory _ A Task Area* and Its Respective W**
“SEh.‘ S Comms - Syst. .
Comm.  Curr. Sch. Staff = Plan. - + Phys.,
~ ~Rel. Inst. , Res, Pers, - Mgt.”  Fac.
Agreement .97 - ) 99 298 .98 .99
Significance .87 .95 .91" 9% 97 .96
,Imp};neﬁtauon‘go 97 93 7 e 9% .91 .80

-

o

: **All values of W were significant at the .05 Ievel

. *For the complete wording‘of each of the abbreViated task
areas, refer to Table’ 14 or to the questionnaire in Appendix A,

-
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- . .. .
degree of éoncordanco amongst principals of various school sy{:;/:e

the category of s1gn1f1cance. The lowest q@efficient of concordance

was present in the task "area .of school-community relations while the

»-,

hlghest was ev1dent in the task area of system plannlng and

-)
» -
-
m

-,

anagement., . The$e two task areas had coeff1c1ents of .87 and .97

respectively.

LN

. L '
Ease of implementation.; As was the case in the categories of
) K ’ T ’
.agreement and sigpificance,’ there also was a high degree of

. S R
concordance amomgst principals-on ease of implementation. The
. ) - PR - }
highest extent of ‘concordance was inlthé‘tqsk area dealing with
s - T ’
_SChoolfcommunity'relationsé;this task area had a coefficient of .97. -
N . . [ ] .. . .

The lowest deg%ee of concordance, as shown in Table 20, was evident
in the task atea of physical facilities; this task area had a

coefficient 4f .80.

Schaol Types ~ ’ ‘ .

In this section of the chapt®r, the findings for subgroups of

~ public ada,separate and (2) diV1sion or county.

N
'u

. P . N “(

Agreement. Table 21 1ndleateﬁ fhat the xtent of concordance

e {

between the two subgroups of princ1pals of dlfferent school types was

high in the category of agreement Complete agreement, as indjcated

by coefficients of 1.00, was ev1dent in the task areas pertalnlng to

lu

Voaide

use of communlty and school resources,faﬂdis?:ff persoﬁnel The

[
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Table 21

Extent of Concordance between Principals of Different Schaol
Types on Agreement, Significance, and Ease of
Implementation, for Each Task Area

Category . Task Area* and Its Respective W
_ Sch., Comm, : Syst.
)' ‘ Comm. Curr. Sch. Staff Plan, Phys.
* Rel, Inst. Res.**  Ppers. Mgt. Fac.**
Agreement .99 .97 1.00 1.00 .97 .95
Significance .97 .95 .99 L92%*FF gy A
Implementation .99 L90*** g5 L93%%% _ g¢ .85

.

*For the complete wording of each of the abbreviated task -
areas, refer _to Table 14 or to the questionnaire in Append1x A,

**The signiflcance levels- for these task areas could not be
obtained.

s O ' .
' ***These vﬁlues of W were not significant at the .05 level.
4 ) J

\
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>

ﬁ ,delcated by a coefficient of .95,
A;f PR ‘R'.

a bhyslcal'fa€111t1es.

lowest degree Qf

Y L
nl G f

was present @

) “b
) L&
_ gg.

S1gn1f1cance. ?able 21 also shows that the extent of
=5 )

concordance betWeen;the two subgroups of principals was high on

- “

significance. As indicated by coefficients of .92 and .99
respectively, the lowest degree of concordance was in the task area

of staff personnel while the highest was in the task area referring‘

i
to use of community and school resources.

-

. o . R .J

Ease of implementation. There was a high degree of

concordance betyeen subgroups of principals of different school types
in regard to the ease ;f implementing th;ﬂ;arious proposais. The

lowest extent of concordance was evident in the task area of physical
facilities, whereas the highest was present in thé task area dealing

S .
with school-community relations. As indicated in Table 21, the

coefficients for these two task areas were .85 and .99 respectively.

Urban and” Rural Lecdlitiee

This portion of the chapter_describes the findings pertinent

to subgroups of principals a&ministéring schools in urban and rural
' T ) . .
localities. The subgroups include ptrincipals of schools located in

(1) urban centres with populations greater thdn 100;000,_(2) urban

- tentres with populations ranging from 1,000 to 100,000, and (3) rural

centres with populations below 1,000. "
A o

égréement. Table -22 sbows»that the extent of concordance

amongst prinqipals from urban”and rural localities was high. The
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Table 22

//r”;::;lt of Concordance amongst Principals from Urban and

Rural Areas on Agreement, Significance, and Ease
of Implementation, for Each Task Area

!

‘Category Task Area* and Its Respective W
: Sch. Comm. "~ Syst.
Corm. Curr, Sch. Staff Plan. Phys.
Rel. Inst. Res. Pers. Mgt. Fac.
Agreement < .99 © .97 .91 .99 .99 .96
Significance: .89 .93 .96 .95 .96 .91

Implementation .9 .88 L76%% 92 .88 . 78%*

.

*For the complete wording of each of the‘abbreviated task
areas, refer to Table 14 or to the questionnaire in Appendix A.
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¢

lowest degree of concordance, as indicated Py a coefficient of .91,
was present in the task area pertaining co use of community and
school resources, while three task areas displayed the higheat degree
of concordancei These were the tasa areas of schdol-community
relations, staff personnel, and system planning and management. Each
of these.task areas had ‘a coefficient of .99, thus indicating alnost

complete agreement amongst the various subgroups of prfnoipals based
_ ) 2 PRy

7

on urban and rural localities. &\\ j

N

Significance. As was the case in the category of agreement,
* - -

principals also indicated a high degree of concordance in the
category referring to 8ignificance. The lowest extent of concordance
was indicated in the task area of school-community relationa;vthis
task area had a coefficient of .89.- Table 22 shows that the two task
areas dealing with use of izt unity and school resources, and system

planning and management had the highest coefficient of .96,

Ease of implementation. Table 22 further 1ndicates that the
degree oﬁ-concordance on ease of implementation amongst principals
from urban and rural localities, was generally somewhat lower than in’
the previously mentioned'categories. The task areas relating to use
of community and“school resources, and physical facilities indicated
the least concardance, these task areas had coefficients of .76 and
- 78 reipectively. ‘Also, the task area of school-community‘relations ‘

indicated thd highest degree of concordance amongst the subgr?ups of

"principals based on urban and runal localities. The coeffiélent, in

this case, had a value of .94,
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SUBGROUPS BASED ON PERSONAL AND PROfESSIONAL
CHARACTERISTICS OF PRINCIPALS

This sectior§ presents the reSea£ch findings for subgroups of
principals based on (1)‘age,-(2) years of teacher education, ©
(3) am;unt of graduate training, and (4) years of experience as a
principal. As was the case in the previous gection, .the description
deals with the dggree of concordance amongst principals of various
subgroups on each of agreement, significance, and ease of
implementation for each of the task areas. For the purposes of
determining the exteﬁt to yhich the subgroups differed, Kendall's
coefficient of concordance was used. Where the coefficient was below
.70 in any of the categories pertaining to agreement, significance,
and ease of implementation, a closer observation of the ranking of

L

proposals was made.

Age‘ : i
This part of the chapter discusses the findings for subgroups

of principals that were determined on the basis of age. The school

principals who are included # these subgroﬁps are those of

(1) thirty-five years of age or less, égs thirty-six to fifty yearsn
¥ : ‘ TS

of age, and (3) fifty-one or more years of age.

égreéﬁéﬁt. Table 23 shows that there was a high degree of
concordance in the category of agréement, amongst principals of

_ @ .

various age subgroups. The lowest deg:ee of concordancﬂayas evident
‘ - : ? !
in the task area relating to use of community and school resources;

this ti?k area had a coefficient of .82, Also, the two task areas of

L - . . \
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v

of Implementation, for Each Task Area
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Extent of Concordance amongst Principals of Various Age
Categories on Agreement, Significance, and Ease,

-—\\>  Category

Task Area® and Its Respective W**

\

.. Sch. Comm,
N Comm. Curr. Sch. Staff
Rel.  1Inst. Res. Pers.
Agreement .98 .98 .82 .92
Significance .90 .96 . .91 .91
Implementation .97 .81 .80 .89

7

Syst.
Plan. Phys.
ggﬁ. Fac.
.95 ‘; .96
f
.92 .96 |
.89 .80

*For the complete wording of each of the abbreviated task

areas, refer to Table 14 or to the questionnaire in Appendix A.

**A11 values of W were at the .05 level of significance.
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eChbol-community relationsr’aQS curriculum and instruction had
coeffiéients of .98. This indicates that there was almost complete
agreement amongst principals of various age subgroups, in the
responses made to the proposals of the questionnairerrelating to

these task areas.

Significance. Table 23 further indidates that the extent of

concordance was high in the cdtegory of significance, amongst
principals of various age subgroups. All the coefficients of
concordance were .90 or higher; the iowest was in the task area of

scﬁboi-community relations, and the highest in the task areas of

- curriculum and instruction, and physical facilities. Each of these

two latter task areas hadva coefficient of .96.

Eage of implementation. The extent of toncordance amongst

at

_subgroups of principals based on age, was somewhat lower in the

’

category of ease of implementation than in the two previously
discussed categories, All‘but one goefficient of concordance were in

the range of 780 to .89. The lowest coeffiC1ents were observed to be

present in the task areas pertalg1ng to use of community and school

"‘,.
resources, and physical facilities. These two task aréas had

coefficiente of .80. The.highest degree of concordance, with a

coefficient of .97, was evident in the task area of school-community '

N

Yeers of Teacher Education

The description;in this' section of the chabter Heals with the

2
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_findings relating to subgroups of principals assembled on the basis
of teacher educatiop. Included in these are principals with (1) 4.9
years or less of teacher education, (2) 5-5.9 years of teacher

education, and (3) 6 or more years of teacher education.

Agreement, There was a high degree of concordance in the

category of agreement, amongst principals with various number of

years of teacher education. As shown in Table 24, complete agreement
r'd
amongst these subgroups of principals was present in the task areas

of school-community relations, and physical facilities. The least
concordance amongst the principals was evident in the task area

dealing with use of community and school resources. Unlike the
R ,'"

previbus two task areas, which-had cogfficientsfbf 1.00, this task

area had a coefficient of .89.

Significanée. Table 24 also shows that the degree of
cdncordance amongst principals was high on significance. The

coefficients of concordance.ranged from .91 to .97, ‘with the lowest
. 7 ’4

being in the task area of school-comm&niﬁy‘fe{é&ions, and the highest
, e ’ »
in the task areas.of curriculum an@ Anstruction, and system planning

and management.

Easé of implementation. In the éétegqry pertaining to ease

- of implementation, the highest degreé”of concordance amoﬁgst
principals was in the task area dealing with curriculum and
instruction; this task area had a'coefficieht of concordance of .9%..

However, as indicate® ‘in Table 24, the lowest extent of concofdance:

N



"Table 24
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Extent of Concordance amongst Principals of Various Number of
Years of Teacher Education on Agreement, Significance,
and Ease of Implementation, for Each Task Area

Category ° Tadk Area* and Its Respective W
-

Sch, Comm.. ‘ Syst.
Comm, Curr. Sch. Staff Plan. Phys.
Rel. Inst. Res. Pers. Mgt. Fac,
Agreement - 1.00 .99 .89 .96 .97, ©1.00
Significance .91 .97 .96 .96 .97 .96
.9 L42%* .84 .84 ) .89

AImpleTentation‘ .93

J Zr

*For the complete wording of each of the abbreviated task
areas, refer to Table 14 or to the questionnaire in Appendix A

**This value of W was not significant.at

the .05 leve IJ..‘..,.;

7
?
-
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was evident in the task area relating to use of communit'y and school ,
resources, where a coeffitient of .42 was observed.

Table 25 shows that the proposal (21), work experience
relating té educational and career goais should be provided, was
perceived to be more feasible to implement by principals yith six or
jore years of teacher education than it was by those with lesé than
8ix years of teacher educatign. Also, the proposa1 (25) that present
atter:dance boundaries withi&ministrative units should be abolished,
was perceived to be more feasible to implement by principals with
less than six years of teacher education than it w those having
8ix or more years of teacher education. (/ifa_kz‘\

Further, the proposal (23) differentlated staffing should
include community resource people, was perceived to be less feasible
to implement.by principals with 5-5.9 years of,teacher education than
it was by the other twoﬁsubgroups éf principéls. This proposal

7

ranked 3 for the former subgfoup, and 1 for the latter two sﬁbgroupé.

Amount of Graduate Training ~

This section of the chapter presents the findings for
'subgroupsuof principais based on amount of graduate training in
Educational Administration, .Included in-these subgroups are

prinéipals with (1) no graduate tfaining, (2) some graduate training,
and (3) graduate training equivéleut to a diploma or more,.
: _ - . e
. ‘ - B 0’
Agree o The degree of concordance was high in the e

r

category of agreement amongst principala experienc1ng various

amountg”. of graduate training. Table 26 shows that all the
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Ranks of Proposals in the Category of Ease of Implementation,
Relating to Use of Cemmunity and School Resources,
Based on Responses of Principals with Various

Number of Years of Teacher Education

4.9 Years

5-5.9

6 Years
or Less Yearsx_ or More
4 5 2
3 .2 3
»;ws_ﬁ\\
1 3 1 ®
5 4 4

*For Bhe content of the numbered proposals, refer to Table 7

gi to the questionnaire in Appendix A, -
[N o - ‘(

+
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Table 26;

-~

Extent of Concordance amongst Principals, Experiencing Various
Amounts of Graduate Training, on Agreement, Significance,
and Ease of Implementation, for Each Task Area

Category ‘ . Task Area* and Its Respective W** Y
- Qv
Sch. Comm. Syst.
Comm. Curr. Sch. Staff  Plan, Phys.
Rel.. Inst.\\\\ggg==, Pers. Mgt. Fac.
Agreement .93 97 .96 .9 .98 1.00
L. . J - . .
Significance .93 .95 .96 .96 .97 .96
Implembntatidn  ,99 .90 86 .9 87 Lhe

kY
v esevra——

-

*For ﬁhé-complete wording of each. of ﬁh; abbreviated task B

areas, ‘refer. to Table 14 or .to the questionnaire in Appendix a.
. . 4 7 . \ N . .

Yo ©

**Alllvplues&of W were at the .95f1e§e1 of significance,

'

) . O ‘» — -0 . - i L » 5 ' .
\ P ¢ -, T . ’ . o R
. . T - . @
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¥ ’ ey
coefficients of concordance were .93 or higher. The lowest value of _

el

.93 was present ifn the task area of school-communify relations, while
, the highest value of 1.00 was observed in the task area of physical.

facilities,

Significance. Table 26 also 1ndidates that the degree of

concordance amongst subgroups of principals /defermined on the basis

of the amount of graduate training they experienced, was high in the

4

category of sig;ificance. The highest degree of concordance in this
'category was evidenf in the task.area of system planhihg and |
management;.ﬁhile the lowest was ohserved in the task area of schiool-
eommunity relations. The coefficients of concordance for these two

task areas were .97 and .93 respectively.

1

Eaae of implementation. The degree of concordance amongst

‘ principals having a varying number of years of graduate training, was
also high on ease of 1mp1ementation. This is indicated in Table 26
where ‘the 10We8t coeffic1ent of concordance was .84 in the task area

dealing with use of community and school resources, and the highest

1

was .99 in the task area -of achool-community relations.

A‘ﬂ/\

" Years of Experiende As a Principal  ° ® .
- .. '

- This portion of the- chapter describes the findings for -

e : .
‘ subgrougs of principals that were derived on ,the basis of years of o
'experience as a principal. The subgroups include principals having

(1) two or. leas years of experiente, (2) three to five yeaég of

'“experience, (3) six to ten years of experience, and (4) eleven or

-
o

A
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[ ‘ LS ) / ‘ . - -
more years of experience as a-principal. .

- Agreement. Table 27 indicates that the degree ‘of concordance

Is

amongst. principals with differing number of years as a principal was
high in the category of agreement. The lowest coefficient of

concordance of .91 was obsérved in the tagk dareas of school- communlty
18]

relations, curriculum and instruction, and use of community and

. . s
school resources; the highest coefficient of.,98 was present in the

~

task area of staff personnel. . o S;‘

K

§iggif}cance; As shown in Table 27, the degree of
zk concordance was also-high in the category of significance amongst

subgroups determined on the basis of years of experience as a

‘principal. The highest coefficients of concordance were Present in

1

the task areas of curriculum and 1netruction and. staff personnel

these task areas had coefficlents of .94. The Yowest coefficient of

LY

concordancé, with a value of .89, was observed in the task area of

: - é
school -community relations.
|

Ease of imthmentation. The highest degree of congordance
8

amongst subgroups on ease of implementation is indicated in Table 27
] ( o

by a coefficient of .96 in the task area of sdhool-communlty

relatiQns. On the other hand, the - lowest extent of concordance was

ﬁﬂfrved in the ta&k areas pertalning to use of communlty and school
i .
reeburces, and system plannlng and management. The éoefficients for

these task areas were .68 and <65 respectively. “\i
LT ) ! :
Table .28 shows that in tﬁé”fﬁék area dealing with use of

' : . et
- s . ) -



Table 27

Extent of Concordance amongst Administrators of Various Number
of Years as Principal on Agreement, Significance, and
. Ease of 'Implementation, for Each Task Area

126

v

Caéegory

Task Area® and Its Respective W*¥

5, "

Agreement
Significance

Implementation

Sch. Comm. Syst.
Comm. Curr. Sch. Staff Plan. Phys.
Rel. Inst. Res. Pers. Mgt. Fac.
.91 .91 .91 .98 .96 .96
.89 .94 .91 9% .93 .90
A
.96 .85 .68 .92 .65 .87

*For the complete wording of each of the abbreviated task
_ areas, refer to Table 14 or to the questionnaire in Appendix A.

**A11 values of W were significant at the .05 level.

¢

<

/
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Table 28

\

Ranks of Proposals in the Category of Ease of Implementation,
Dealing with Use of Community and School Resources,
Based on Responses of Administrators with Various
Number of Years of Experience as Principal

-]

,Probosal . 2 Years 3-5 6-10 11 or More
Number* or Less Years Years ' Years
f . 3 4 5 g
22. o 2 2 “ 4 4
L ER o 3 2 3
24, s 5 3 1
25. s 1 2

) *For the content of the numbered proposals, refer to Table 7
or to the questionnaire in AppenMix A.
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community and school resources, the subgroup of principals with two
or less years of experience in their positions perceived the
proposals (21, 23) that work experience relating to educational and
career goals shguld be provided, and that differentiated staffing
should include community res;urce people, to be more feasifle to
implement than did the other subgroups. This subgroup also perceived
to be less feasible to implement‘the pfoposal (25) which stated that

present attendance boundaries within administrative units should be
abolished, than did the other subgroups. )

Also indicated in Table 28 is that those with five or less
years of‘expe;ience as a principal perceived to be more feasible to

implemept the proposal (22), volunteer aides and ;earning aséistanfs
should be more extensiQely utilized, than did th;se with more than
fivF years of expérience. In addition, the subgroup of prineipals
with eleven or mor; years of experience perceived to be more feasible
to imﬁlement ;he'prOposal (24).that school administrators should make -
;Qe of computerized scheduling for the purpose of.improving'the
utilizatioﬁ of éurrént space resources within schoois and school
‘systems, than dié\the other subgroups. This proposal had a' rank.
order offl‘for this subéroup‘having eleven or more years of
experience as a prﬂﬁéipal, and a ¥ank order of 5 forrthe subgroups -
with two or less yeégs‘of expgyience, and three to f{ve yeafé.of‘
experience. 'x \“ | ”
Table 29 indiéﬁtes that in the tgsk area éf syétem planning '

and management;”ﬁhé'suﬁgroup,of principals with eleven or more years

of experience in their ﬁpsition perceived to be less feagible to
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' ~ Table 29

r

Ranks of Proposals in the Category of Ease of Implementation,
in the System Planning and Management Task Area, Based on
Responses of Administratoss with Various Number
of Years of Experience as Principal

Proposal . . 2 Years 3-5 6-10 11 or More

Number® . " or Less Years Years Years
36. 2 11 9
37. 4 8 5 7
38, 3 3 7 10
39, 8 6.5 8 6
40. ' 10 3 9 3
41. 1 2 4 - 8
42. 6 5 6%5 3 |
43. S 5 2 74
4. 9 10 10 5
45. R 6 2

=

: *For the Qontent of the numbered proposals, refer to Table 9
or to the questionnaire in Appendix A. :
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LY

implement, than did the other subgroups, the proposals (36, 38, 41)
which stated that (1) planning should be carried out in acgbrdance
with tﬁe principle of effitiency, (2) excessive manpower supply
should be a.valid reason for suspending and abanddniﬁg existing
programmes, and (3) special attention should be given to costing in
the design and evaluation of programmes. These three proposals each
had a rank order ehat was generally much iower for the subgroup with
eleven years ef experience than it was for the remaining'subgrbups of
Principals. Also, this subgroup of principals perceived to be more
feasible to implement, than did the other subgroups, the ;robosals ]
(40, 42, 44, 45) that (1) reorganization of the school year should be
based on continuous learning year cycling plane whereby there are a
?umber of short term learning periods intersperfed by brief vacat1ons;
(2) educational planning should be correlated wikh general secial and
ecoeo%%c planning, (3) opportunity for intensive/learning over a
longef school.day and a 1onéef school year should be provided, and
(4) organizational structures within the sch001 should be less
‘hierarchical in nature thag they are at present. grhe rank orders of
these proposals were generglly considerably higher for this subgroup
then, they were for the other three subgroups.

Further indicated in Table 29 is that the subgroup of
principals with two or less years of experience in their positions
perceived';he proposal (37), echool budget time-frame should be
lengthenedifrom one‘year to three‘years for operating and five years

fof‘capital budgets,.to be more feasible to implement than did the

other subgroups. “In a similar manner, the dﬁbgroup of principals
eusTot -
. - . ‘
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with six to ten years of experience perceived the proposal (43) that
expenditurgs should be related more directly to the objectives that
programmes purport to achieve, to be more feasible go implement than

did the other subgroups.

; -
o

CONCLUS}ONS PERTAINING TO AGREEMENT, SIGNIFICANCE,
S AND EASE OF IMPLEMENTATION

»

From the foregoing analysis, the following conclusions seem

.

evident:
1. Differences of opinion with regard to the proposals for

change, in the categories pertaining to extent of agreement,

“

significance, or ease of implementation, existed‘amongst_subgroups of
principals composed on the basis of gradé dfganization. ‘These
differences were most évident ig the task areas reiating to use of
coﬁmunity and school resources, and physical facilities.,

2, Small differences of opinion with regard to propoéals for

~

change, in the categories pertaining to the extent of agreement,
- significance, and ease of implementation, seemed evident amongst

subgroups of principals formed on the basis of school size, school

&

types, and urban and rural localities.

’

3. Some differences of‘opinidn wigh éegaéd to several
proposals for éhange, in the categéry of ease of implementatio?;
appeared'to éxist améngst subgroups of pfincipals that wére derived
on ;hé.basis of years of teaigfr education.

‘4. Small differences of opinion with regard to. proposals for
change, in the categorfes of agreement, significance, and ease of
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implementation, were evident amongst subgroups of principals_composed
on the basis of age and the amount of graduate training,.

| 5. Differences of opinion with regard to the proposals for
change, in the category referring to ease of implementation, existed
amongst\subgroups of princ1pals that were derived on the basls of the
number of years of experlence as a principal. These differences were

most evident in ‘the task areas pertaining to use of community and .

school resources, and system planning and management.
SUMMARY

This chapter presented the results that were obtained from an
analysis of data for various subgroups of principals., The subgroups
were derived on the basis of various school, and personal ‘and
Professional characteristics of principals. Included amongst the
subgroups were those der1ved on the basis of (1) grade organizatlon,
(2) size of school, (3) school types, 4) urban and rural localitzes,
(5) age, (6) years of teacher education, (7) amount of graduate
training, and (8) years of experience as a principal.ﬂ

For the porposes,of establishioé the extent to which various
subgroups differed in the categories of{aéreement,'significance, and
ease of implementation for the 8ix task areas, Kendall's coefflcient
of concordance was used Where the coefficient on agreement,

-Bignificance, or ease of implementation for a particular tagk area

was below .70 an observation 6f the. ranking of the items within the

'
[ 4

".task area was made. *

The findings indicated_that differences of opinion were most
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evident amoﬁgst subgroups of principals derived on the basis of grade
orgénization, years of teacher edu¢ation, and years of experience as
-a principal. The task areas that showed the lowest degree of
concordance amongst subgroups of principals, generally in the
categor& of ease of implementation, were those pertaining to-use of
community and school resources, system planning and manégement, and -

physical facilities,

[~



Chapter 6

SUMMARY, CONCLUSIONS, AND IMPLICATIONS
o
This chapter presents an overview of the study. First, a 'ﬁ*
‘ it
summary of the research problem and destgaare presented. Second,
the findings of the study are spmmarized. Third, conclusions based
on the findings are drawn, and implications of the results for

practice are discussed. Finally, suggestions are made for further

research.

SUMMARY OF RESEARCH PROBLEM AND DESIGN

o

The Problem

The problem under investigation-in this study wag to .examine
the opinions of school principals.in the Province of Alberta with .
respect to the implementation of some prspoéals on school

4
organizatipn and operatfon as outlined by Worth in his Report, f\_@

Choice of Futures. An attempt was made to examihe (1) the extent to
” . . - s . . .

which principals in the province agreed witﬁ/ihe‘propogals for

Y

' change, (2) the‘extent,of‘aéreement regafdtng-the significahCe of the

proposals for educational change, and (3);the“feasibili£yvofi .
" implementing the p;oposaig for change. . | .
- An-attempt vap also made fd investigate if th¢ré.were
,differences of opiﬁions with rggardvté agrgément,ysi;nificance, and

ease of implementation of the proposals, amongst subgroups of ,

' | 13“‘ %y o
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principals that were derived on the basis of various school, and
personal and professional characteristics. The characteristics, on
the basis of which the subgroups were formed, included (1) grade
- organization, (2) size of schoolyp (3) schoolitypes, (4) urban and
rural localities, (5) age, (6) years of teacherieducation, (7) amount

|

of graduate training, and (8) years of experience as a principal.

The Instrument @ h

'(The'iﬁstruﬁeﬂtrﬁé;d for‘this study was a questionnaire that
was designed by thé regearcher. - The firgt part of the questionnaire
consisted of fifty pronosals that were either explicitly ‘stated or ’
implied in the Woﬁﬁ‘fkeport while the second part dealt with school
characteristics, and the reSpondents’ personal and profe351onal
cha;actetistiqs. The fifsf portion of the quesﬁionnairé was divided
into six task areas; four of these contained ten proposals, while the
remaiﬁxng ‘two contained five each., Included in the task areas were
(1) schodi—community relations, (2) curriculum and instruction,

* (3) use of community and school resourcég,-(é) staff perﬁonnel,
(5) system planning and managément, and (6) physical facilities.

In the first part of the questig%naire, respondents were

aeked to indicate (1) the ej'Ent to whlch they agreed with the
0

k_propozzla for change (2) the degree to which they perceived the ~ '

; /
proposals to be sign1f1cant for change, and (3) the extent to which
they perceived implementation of the proposals to be fea31b1e. The
'Dreepondents reacted to the proposals by circling letters and numbers

on five-point scales. Likewise, in the second part of the

L]



136

random sample of 450 principa}% in the Frovince
_;ed for the purposes of thls study.

Proportionatev -iuded in the sample were pr1nc1pals of six
different grad tnizations; namely, (1) Elementary, (2) Elementary-
Junior giéh, (3 ientary-Junior-Senior High, (4) Junior High,

(5) Junior-Seniof 4h, and (6) Senior High,

Collection of Data: :

A copy of; tionnaire was mailed to each of (1) ohe

- hundred seventy- {ntary school principals, (2) one hundred

forty-nine Elemen - -Junior High school principals, (3) forty;five

Elementary-Junior-Senior High school prlncipals, (4) twenty-seven
Junior High school principals, (5) twenty-seven Junior-Senior High

school principals, and (6) twenty-seven Senior High school principals.

o

Analysis of Data

-

) . N ’
The letters of the encircled responses to the agreement and

ease of 1mplementation scalee were flﬂat converted to numbers for the
N & -

purposes of weighting; then, the numbers were transferred to computer
: i
.cards. Means were calculated for each of the proposals within .each
\
task area, pertaining to the categories of agreemernt, - significance,
and eaae of.implementation. On the basis of the means the proposals

" were ranked for the total group of principale and for each of the



- T y . o137

» . »

S .subgroups oféprinc“E}s. A rank of one assigned to a particular’
; ; | . :
proposal, for\gfamplé} indicated that it had a mean that .was higher

o than any of .the other means of proposals within a particular task

area. ' . : ‘ -
, ' ' ,

In order to determine the relationship amongst the categories

of agreement, significance, and ease of implementation; Kendall's
coefficient of coﬁtordance was applied. This statistical measure was

also used to determine the degree of concordance amongst various

/
subgroups of principals.

¢

For the purposes of test%ng thglsignificance of the oo‘erved

3
values for the coefficient of concokdance, ‘& chi squdre test was

- K
A
PRl

applied. . L “y

. N . L - Lk ‘.
A SUMMARY OF THE FINDINGS A ¥
\\.

This section of the chapter. preeents\e summary of the
findings of the study. ~First;‘the'prdposalsf&t ‘presentedfthatf,

ranked.amonget bh& extreme.ends ofﬂthe‘nank ordex\on agreement,

'significance; and ease of implementetibn'in the tﬁ%k‘areaé,\i e
\ \

addition to being included amongst the top or bottom\groposals in the

/

overall ranking. Second the .proposals arerutlined that ranked

_;~/f” - ) el .
amongst the extreme.ends of the rank on agreement.and :

. LY
significance, but not oq ease of implementation. Third, the

proposals that ranked amongst the highest and those that rapﬁtd

. amongst the lowest on ease of . implementation, but not on agreément
and significance, are listed Finally, the reiationahip among the
. . TN
. catesories of agieement, significanca, and ease of implementation for

\
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* the total group of principals is briefly stated, and a summary of the

findings for the subgroups of prin;ipals is presented.
Therg were three propdsalg that ranked amongst the highes} on
agreement, significance, and ease of implementation in t%e task areas
of curriculum and instruction{‘staff personnel, and physical .
facilities, in addition to being included amongst fhg top eleven

)

proposals in thglogérail ranking of the fifty proposalé. These

proposals stated’tﬁat (1) greater emphasis shouid be given to
Canadian qtudies, {2) staff orientations should be consistéht with
the school's philosophy, and (3)nbuiidings for schooling should be:
designed so tht théir‘faciiitiés.are madé mord reddilx acces;ibie
for contingous ude by;all mﬁﬁbers of the community.

Six pfoposals thatiranked dﬁongst the. lowest on agreement,

~

ﬁ:;niflcance, and. ease of implementatipn in the task .areas of school-

-

commun;Eg/ggIhtions, staff personnel nand eystem planning and

managemént stated that (1) school, councils‘should detesmiﬁe budget

» priotitiea, (2) school councila should audit the exteng to which
“]’

school object1ves dre achieved, (3) té@cher competence‘gio 1d be
'periodically reappra’:lsecf’by the comnunity, (4) teachers sbd be,

contracted "and paidon the basis of eng results, (5) conventio'ﬁ

(4

- units of school orgaﬁiza;;on that is, Elementary,,Junior High andﬂg

Senior High should be phased.out and (6? qpportunity for 1ncenaive

learning over a.longer echool day and .a Ionger schoob year should be

provided. Theee six proposaft also- ranked amongst the lowest eleven

propdéhlp on agrggment,‘signifiqance,'and easg 9} implementation in

‘ ) B ' . .’4_ - _,~ I i
the overall ranking, o v o .‘»b, B SN

) /Q"ﬁ"’ifr T

~n,
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-0'Somé§%roposalsﬁrankcd amonggt the highest on agreement and

'siﬁyff}cance, but not on” ease of implementation. Five such proposals

were present in the task areas of gchool-cémmunity relations,
currlculum and instruction, use of community )and schbq{\fesource7,]

staff personnel, and physical facilities spectively. These

proposals were also included amongst the top eleven pnoposals in the
_ \ >

overall ranking on agreement ané significance. They stated that

(1) schools should become centres of cultural, social, recreational,

and educational activities in their respective comm%nitiesf//

*(2) teaching methods should be individual-centred, (3) work

b _ -

, experience relating to educational and career goals should be

- . .
provided, (4) schools should be staffed on the basis of a systematic:

study of learner needs, and (5) design of ‘school buildings should be

such that would facilitate rearrangement of the physical plant when

necessary. °*

Two proposals ranked amongst the lowest on agreement and

significange, but not on ease of implementation, in the task areas of

curriculum and instrubt1on and system planiiing and management -~

respectively. The p}oposals stated that students should be allowed "

to accept only whatever guidance they think is appropriate for their J_

purposes, anq that excnssive manpower supply should be a va11d reason
k_——v'”

for suspending end abandonlng ex1st“zﬁvprbgyammes. These pqoposals

were also ranked amongst the lowest eleven proposals on agreement and

significance, but not on ease of melementation, in the pverall

ranking. ' t . o )

-+ -
: . N

There were five prqposais ranked\emongst the highest on ease

~
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of implementation, but not on agreement and significance, in the task

!
areas of school-community telations, curriculum and instruction, use
A} [

of community and school resources, staff personnel, and physical

v

“Tacilitieg respectively. The proposals stated that (1) records of

decision-making within the school system, such ae~budget allocations,

should be made accessible to the public, (2) power tests should be

used as bench-marks from which to assess the level of achlevement in

-schools, (3) present attendance boundaries within administrative

units should be abblished, (4) special professional personnel, such °
as speech therapiets and psyenologists, should not be required to

bave teaching certificatés, and (5) greater’ use should be made of

_mobile and temporary buildings. These five proposals were also

et ZRRNe

ranked amongst the eleven highest proposals on ease of implementation

in the overaIl-ranking of the fifty proposals.

' Four preposals ranked~amongst the lowest on ease of
implementation; but not on agreement and gsignificance, in the task
areas of sehool-cemmunitf relations, curriculum and instruction,
system planning and management, anq Physiealkfaeilities reSpectively;
these proposals alse ranked amongst the lowest eleven on ease of
implementation in the oﬁerall ranking, The‘proposals stated that
(1) citizena should be inyolved to a greater extent in setting goals
for schools, (2) teaching methods should 5e individual-centred,

(3) reorganization of the school year sheuld be'based on continuous
learning year cycling plans whereby there are a number of short term

learning Periods interspersed by brief vacgeions, and (4) des1gn of

school'buildinga should be such that would facilitate rearrangement

! . . . -
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of the physical piant when necessary.

The findings 6% this st&dy éiéo indicated that the highest
‘degree of.concordance amopgst'the categories of agfeement,
significance, and ease of implementation for the total group of
principals was evidentvin the task areas of'school-community
relations, and éé&gf peréonnel. The lowest degree of concordanée,'dn
the other han&, was observed in the task areas dealing with use of
community and school resources, and system planning and management.

When the responses of various subgroups of principals were

*

analysed, differences of opinion were most evident amongst subgroups
formed on the basis of grade organization,'years of teacher education,
and yéars of experience as a princi?al. The task areas where the
lowest degree of concordance was evident, generally {nlthe category
of ease of implementation, were those pertaining to use of community
and ;chool resources, system planniné and management, ;nd physical
facilities. Some of the propdséls within thesé three task areas,

- - -
that evoked the greatest degree{of differences _:in the respoﬂggs of
" the subgroups, included those which stated that (1) ;ork experience
relating to educational and career gSals should be ﬁrovid%g,
(2) volunteer aides and learning ;ssistants should be more
extensively utilized, (3) school administrators should make use of
comﬁuterizéd scheduling for the purpose of improving the utilization
of current space resources within schools and schéol aysteﬁs,
&) bre;ent attendance boundaries within admiﬂjstr‘EiVe units should

be abolished, (5) planniqg should be carried out in\accordance with

the pringiple of efficiency, {6) excessive manpower ¥upply should be
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a valid reason for suspending and abandoning existing programmes,
(7) special attention should be given to costing in the design and
evaluation of programmes, and (8) greater use should be made of

mobile and temporary buildings.

CONCLUSIONS BASED ON THE FINDINGS

.
o

- The findings of this study would seem to warrant the
following conclusions: |

1. The gradelleVels being administered'by principals
appeared to be influentiai‘factors in evoking differences in
perceptions in regard to some proposals fo} change.

2. - School size did not appear to be an influential factor in
the princigais' reactions to the éropASals from the Worth Report.

’ 3,-‘Thexe appeared to be little evidence to suggest that the
types of schools being administered by principals played an
influential role in their reSponding:to the proposals.

4. Administering‘échools iq\urban and rural localities d?&
not appear to be major factors inflzzgcing'differences in principéls'
perceptiops of the proposals.

5. The age of principals.ad@iﬁistering schéols in Alberté,<

- did qof appear to be.a major factor in influencing differénces 1n.
their perceptions regarding the propdsalsffor change.

6. Amount of graduate training did not appear to be a'major

, factor influéncing differences in the principals' perceptions of the

proposals.

S e

7. Years of teaé??tfeducation appeared to be a factor
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influencing the principals' perceptions in regard tohthe feasibility
of implementing some of the proposals for \thange. '

8. Some evidence was provided that years of experience as a
prihcipal was an influentiai factor in the principals' perceptions

' regarding the feasibility of implementing some of the proposals in

the Worth Report.
IMPLICATIONS FOR PRACTICE

The findings of this study suggest a number of implications
‘for principals, teachers, and school district administrators. If an
atteﬁpt is made to .implement some of fhe proposals:put forth in ﬁhe
Worth Report, the traditional structu;es of'organization at the
school district, school, and classroom levels will have to be
re-evaluated. Like;isé, the traditional roles of principals,

teachers, and school disdtrict administrators will need to be

re-evaluated and redefined. Along with this re-evaluation, there |

will need to bi’a concerted effort made b?/?ll these professionals
planning for cﬁange s0 fhét the needs of students and the communi ty
are met. |

The increased dgcentralization of the decision-making Rrocess
that is.implie¢ in many of the proposals %ill make the prinéipal's
‘role more demanding than it was in the.ﬁabt. He will now have to
;rovide leadership invthe planning and.organizing for change at fhe
school he adﬁinistera. " This local inhitiative undertaken by the

principal will have to be carried out in the context of greater |

responsiveness to parents, students, and teachers than was the. case
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O
in the past. However, the greater involvement of diverse groups will
inevitably create conflicts in expectations for the educational
process. The principal's role will be to apply various strategies
r reconciling these conflicting expectations so that educational
goals are not distorted during the process of operationalizing thgm.
The onus will therefore be on him to resolve conflicts in such a
manner that assurance is provided for group maintenance, which is
necessary for goal accomplishment. This need for maintaining group
cohesiveness may require that the principal possesses, certain
interbersonal skills that may be acquired by having a thorough
understanding of various concepts in human relations and theories of
social psychology. - Thus .the basis of the principal'd authority W111
shift from that of positlon to that of competence as a person.
y
Decisions made by the principal will affect/the quality of
education that is provided for a large number of students. Hence, -
his interpretive role oX broad policies that are established by the
provincial government and the school board will be of great
importance.. He will be held responsible for clarifying the aims of
these policies for teachers, parents, and students, ‘and deV181ng
means for 1mp1ement1ng them. This implementation will require him.to
use his ingenuity in introducing structural changes at the school
tha;iwjll faciiipate thé accomplishment of the desired goals, 1In
addition, ﬁe will have to providé?leader;ﬁip in a gontinuing
- diagnosis of the needs of studenté, teachers, and the community.

Along with this needs assessment, the principal will have tdbprovide

leadership in assessing the extent to which the present practices are

-
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meeting the needs ang provide %easible alternatives for practice
should the needs not be met. In order for him to successfully
fgf%ill this role, however, he will have to be familiar with recent
tfgpdg in education, possess technical competence for evaluation, and
have a broad understanding of administrative theory.

The implementation of some of tHe proposals i;{the Report
would challenge the principal to gain the attention and cooperation
o% all teachers as he goes about setting the norm-changing pattern in
his school that will foster the achievement of the school's goals.
This may mean that the principal, playing the crucial role of a
change agent, will have to create a climate of innovativeness in his
school whereby ﬁe encourages teachers to'pursug better ways of
helping students learn, stimulates enthusiasm amongst his staff for
tfying different apﬁréaches to teaching, and motivates his staffvto
work more closely with students in the planning, implementation, and

evaluation of educational progranimes. The principal will, however,™ f‘{

have to ensure that facilities are available to the teachers and
students so that“this two~-way interchange of idéas between staff and I
students is fostered. This may necessit;te the introduction of
certain chanées in school organization so that better use of the
'av#ilable resources is made. The provisions mad; fér the better
;tilization of resources will enable teachers to cope with problems
that arise as they go about achieving the goals of the schd%l. This,
in turn, will foster the development of a climate at the scﬁobl that

is conducive to'learning; 

If‘éome Eropoéals were being implemented, the principal would
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be ‘called upon tg play the role of coordinator to a greater extent
than he did in the past. He would have to coordinate his plaﬁning
effogts with those of ofher levels of government and local
government agencies. In addition, he would bergxggqgggllg,provide
some input into the policy devéibpﬁen£ éfréther levels of g6vernment-
This woﬁid require that he develop effective communication channels
between his school and the central office of the school district so
that the needs of the gchool are clearly articulated. If school
councils were to be set up for these purposes, thefpnus would be on
the principal to engage in an open dialogue 5etween the school and
the commungty. He would have to be willing to engage in greater
collaboratign in defining the needs that are to be voiced to the _
school board., This would seem to require that the principal be able
to communicate effectively the‘school's needs to the school counc%l.
Further, it would be absolutely essential for the principal to
di;pLay a willingness to accept criticism from parents, téachers,
students, and ﬁhe community in regard to the school's ﬁeeds.

~ . Greater articulation between the school and other commuhity
services would also have to be established if some of the proposals
w#re to be implemented. This articulation would be‘neéessari for the
principal iq order‘that he be able to carry out his planning function
effectively, in terms of programme development, at the schooi.

One other implication for the school principal seems evident ,

from the study. If staff‘orientations are to be consistent with the '

.8chool's philosophy, the Srincipal would be held responsible for

clearly outlining this phtlosophy so that the misassignment of

4

D



AT

teachers could be avoided. In addiffion, he would §e,caliéa upon to

more actively pargicipate in the selection of personnel for his

_ school. 'Tb'fatiilzate this selection, the principal may find it

necessary to maintain open communication channels with other schools

wi

o

in the system.

It is the teacher's responsibility, however, to translate the
desired goals into learning experiences for students. In order that
this be successfully done during the implementation.of -seme proposals
outlined in the Report, it may be necessary to re-evaluate and
redefine the teacher's role. The implication for greater stud%Pt
autonomy, inherent in many of the Report's proposals,_would seem to
make such a re;evaluatipn essential.

‘The emphasis on participatory planning and learning in a

(
C A
~number of the proposals suggests a change in the teacher's role from

that of a director and controller of learning to that of a consultant
and fécilitatqr of the learning process, Thig impiies a shift in

teaching methods from those of lecturing and information' giying to

“—

that of‘guiding through the process of inquiry; However, in order

/

that this change in rgle be brought about successfully, it may be

necessary for some teach%rs“td participate in various in-service

.

. i .
programmes that focus on new methods of teaching and curriculum

design. In addition, it will be necessary for teé;hers to be .

knowledgéable in theories of human development, motivation, and group

dynamics. The possession ¢f this knowledge will aid thé teacher in
. o |

attaining the goals of personalized instruction. o ~ i

The impfeménfation of-spmé'of‘the prOposélé in_the Report

1.
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will require that the teacher also becomés involved in the planning -
process at the school ;;»a greater extent than he did in the past.
This planning will have to'be carried out in cooperation with the
principal, students, aed other members of the teaching staff.
Although less time may be spent in prescribing progremmes for
students, more time Yill be spent in determining learning activities
in consultation with the learner. Students and teachers will plan
their learning activities together‘for the perposes of meeting the
objectives of a particular learningveituhtion. This increased
learner involvement in't%e educational trocess will reqqire a greater
commitment on the teae%er's part %o the notion that steeents are
self-directing individuals. Also, it will require that the teacher
abandons the notion that his authority is based on position as has
been the case in the past.
“ In his role as a facilitator/of learning, the teacher will
have to plece a greater' emphasis on the‘affective domain of learning.
This will require that the gegeher be skillful in creating a learning
environmefit - tﬁat is conducive to the development of interpersonal
relations, in gddition to developing the students cognitive skills.
_ This commxtmenn to fostering hunfan growth in the educat1onal process
will also make : the eacher's role more demanding, .

If some of/the proposals are 1mp1eaented there will hafe to
be greater cooperation and c¢oordination of efforts amongst teachers.‘_
This 1nterdisciplinary approach to teaching will be essential in

helping the student coordlnate his learning in a meaﬁ&ngﬁuq?way.' It

will also be essent1a1 for the purposes of assessging the usefulness
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of various teaching materials and for evaluating the extent to which.

L 4

‘the school'éfgoals are being achieved.
As was the case with the principal and the teacher, the

school district administratpr's role will be more demanding than it

was in the past. Should some of the proposals be implemented,’ the

. Al ’
school district administrator will have to provide leadership in the
school system's overall planning. He will .be held accountable for

, '
the school system's performance; and will be called upon to see to it

that the broad policies of the school board are successfully

’

impleménted at the schools. Thus, the success of implementing the

proposals may depend, to a large extent, on the leadership tpne that

he sets within the district that he administers.

)

The onus will be on the school district administrator to set
the climate for change at tﬂe system level. In providing this
; jmpetus for changé,bthe superintendent wiil have to éncourage’
principals to take risks in the implementation of certain proposals
and provide them grith inc;ntives to do so. He will, however, have tp
provide p;incipafs with.the necessary facilities, resources, gﬁd
staff for trans%gting the ﬁrovincial and school board'é boliciea into
means 6f achieVigg the desired goals. In addition; he will havé to
make available to principals certain central office sérvices that
would aid them in the implementationlprocess! and he would the to .
vmake provisions ?6r 1ﬁ;service pfograhmes fqruteachers apd,p;incipalq.
Also, like.the principal at the schodl, the .school districf N

adminféttafor will;habe to represent many diverse groups and will

, hége'to ifvolve more people in the planning and decision-making

' v
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" process. This in¢reased involvement will make him responsible for
C s

exercising his skills in coordinating the expectations, for the
p«educational process, of many diverse segments of society.

9' -
}  In view of the fact that there were similar perceptions of

B ptoposals for change amongst principals of varicus schoolgand
:-pérSOnal and professional tharacteristics, the generalizations

’ o{scnssed'above ﬁiﬂl‘probably applylto all schools and districts.
';;ﬁowever, grade level differences raise the possibility that future
: d?velopments may reveal differences among types of schoois;

Similarly, the experience differences suggest that, insofar as

"implementation is influenced by p}incipals, there will be variations

\

e&en within types of &chools.
o In sum; the implementation of some of the proposals from the

“ ﬁorth Report that were included in the study, will necessitste the
:§e;eva1u8tionbof thevtraditional structures at the'schoo;-disgiict,
;%cnool'end classtoom levels of education. This will, in turn,

}equire a redefinition of the roles of the principal teachere-andi
‘ 'school district administrator. Theisuggeation has been made that in
ﬁeach cese_the,role will become more demanding than it was.in the

w_:\ :

J past ‘gnd that a greater degree of planning, coordinating, and
j leadership will be required of, these professionals. However, in

order that eachAsuccessfully fulfills the obligations of his role,

- .

Athere mustﬂbe a team. approach undertaken by these professionals so -

_that their planning procedures for the implementation of the /};

proposals are coordinated
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) E
‘ SUGGESTIONS FOR FURTHER RESEARCH

Furthgr research may be carried out to determine the factors
influencing the'principals’ perceptions when fhey considered some
. : ‘ N

‘prdposals td be more feasible to implement than others. Also, an

attempt could be made to conduct a stﬁdy on ways of modifying the.
principals' perceptions. XSuqhgcvidence may ér;vide some ;seful
insight into the admin%strative process,

After a period o£ time, a study could be cqnduc;éﬁ to -
investigate how many of the proposals for change outline& {nﬂthis
stud} were 1mp1ementea. Of particular- interest quId be to determine
if the proposals that principals expréééed.the greatest degree of
agreement with, attributed the most significance to, and perceived to

be most feasible to implement, were more fully implemehted than the

‘femaining'proposals, e
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J? : l v » ' ' January, 1973

Dear Colleague: .

I am currently on leave from my teaching positionAig>E§;33f5h>
and am in full-time residence at the University of Alberta'completing
the requirements of the M. Ed. degree in educationab administration.
My thesis research topic involves an examination:of the opinions of
Alberta school pPincipals. with respect to the implementation of some
proposals on school organization and operation as outlined in some of
the recent literature. Specifically, I am attempting to examine the -
extent to which principals in the province agree with the proposals
for change; the extent of agreement regarding the significance &f the
various proposals to- educationgl change; and, the feasibility of
implementing the preposals for bringing about ¢hange.

‘ - s . . ‘ . i ‘

I would be grateful for your cooperation in the study by .
.completifg the enclosdd questionnaire; This questionnaire is
designed to take a minimum amount, of your time, whereby you only have
to circle  the letters and numbers, or place a check mark in the R
appropriate *bracket. . ’ T

May I assure you that all the information you provide will be
loept aﬁonymou3. When you complete the questionnaire, place it in the
stamped, self-addressed envelope and send it to me. Could I p}gase'
have the questionnaire back in three weeks time? o R CER.

When I complete the study, I will send you._a summary of the
findings, ‘ ‘ © . ‘ ,

T ‘ Yours truly;

S : * William Lysak - -
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.
e . R v s

' . | February, 1973

® o ’ 7 . . )

*;r Collea 8Bue, ‘ S

R R

AboUt v, weSks ago a questipnnaire. entitled "School
Organizatio® g OpeTation," was majled to ;:ou along with a gelf-
~addressed e™Vel .. 1In this short period of time; the responge
* has been ra thex eGP0 Taging. ApProximately fifty Per cent of the
,.#Ample of A lbebta school principals have already replied.

> -

&

. N . , . : N -

. ' HQWZVEI\‘ »t ZOUId b? desiraple if 1 had a2 larger number of

- responses s Ko, "I fan pegin my analySis goon. May I reming you
4%~ at this timé tl'lel the three-week deadline, guggested in my previous

.‘ lette%', Wiljs() ‘n be Here. If Xou l:l'ave not sent the Completed
.‘quesu'onnal:te‘b ¢k % me, then pleage do 5o, However, if yoy have
alteady doné o Tgheh digregard thig letter.

‘ ; = } . - )
' . AlsOym_ 1 Ong¢ {0 as .
» - Q e 48aln Sure you that your respons 11
be kept ano{‘)’mo\lsi _ $—_Jre es will

T 'I s’nc%ely thank you for ygur',éOOpé—tat-ion' and assistance _ .
in helping M ty somPlete this study, a -

» .
YOUrS Fruly ’

pes

[

rs

S . o Wilijam Lysék,
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_ o o _ . Table 30 : g '
‘ . LI .
. . s .
Percentage DPistribution; in the Category of Agreement, Based
A on the Responses from the Total Sample of!Pfincipals
\,s/' : . : SSES &
Propgsal Strongly ' 1 Strongly
* ‘Agree - Agree  Undecided ‘Disagree Disagreg
- - ‘
% % % %" %
1 11.4 63.6 6.9 13.6 4.5
AN 23.8 55.1 8.4 8.1 4.5
. 3. 16.0 44.9 16.3 14.8 -8.L
C ’ »
-4, 5.7 24,7 15.4 ' 34.3 19.9 .
© S SR
5. 4.5 1. 2320 13.3 35,5 2355 &
. . ’ k"::'p’& . . . ' ; )
60. 705 3703/ 16.6 ! 21.1 yos
. \j ) 3.6 . 36,1 - 20,2 4 22.0 18.1
] [ Y * o . . 1-
' 8. 15.7 . 36.4 l6.6 | 17.5 -13,9
RO 26.5 '53.3
) ‘\..._. ;‘-"" ’ . . . _
10. 44.3- 0 v 38,6
\ ‘ . - \:"
) 11,, 14,5 - 50.6 ,
: 12. 20.5  56.3
13. L3351 . 524
. 14..’ A '%}.O ‘63.6 .
' 15, 16:9 -« 61.7 I
" 1s. 1.5 - 10.2 ,/
170 . 4001 446 g
18. \_1_03.%' s 5606 0 ¢
. . L ”‘ N )
’ Sl ... : KX "o

e
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Table 30 (continued) NP )
. CEa .
I . .
‘P.rc;pbsal’ Sgrongly . . Strc‘;ngly(’“'.’
Number Agree Agree  Undecided Disagree Disagree
7 % % % 7% .
. 19, 5.4 41.6 37,0 14.5 1.5
20, 5.4 fe.a 28,3 22,9 7+ 6.9 *
21. 3.6 7 54.8" 6.3 2.4 1.8
, , . % R \ - ., ~ . ..’
v . 22, 2352 45.2 < v, 15.4 10.2 . 6.0
N ’ oL, . . €
] 23. V1606 54.8 169~ Y8 42
' ¢ " - . N , Lo |
S 7% 12.7 - 43.1 29.8¢¥" 11.4 . 3.0
1» b p ’ ) :' ' B i ' A
Los . 25, "13.0 34.0 25.9% . 17.8 " ‘9.3
. . g S ‘. S, :
A " - .. <.
3.9 14.5 14.5 23.2 44,0
L 2604 57.2, 13.6 .9 0.9
( . - . Yo T
4.5 4.8+ 12,0 31.9 36.7
.29, ' 3.0 P2.7 - 10.5 ° 31.3 - 42.5
- L4 . - .
30. L5 5. 6.3 "31.0 _s55.7
. ,‘I . ’ : . : *
31. 19.6 . . 47.0 1649. 13.0 /o 3.6
32, 27,7~ 51.2 19.0 2.1 0.0 .
. 3100 44.3 11.4 8.7 4.5
}r{ 34, 28.9 63.3 . 5.7 1.8 0.3
- B ’ —
35. 8.4 36.4 17.5 23.5 14.2 .
. - : ‘/ )
36, 16.9. *. 53.6 13.0 " - " 12.0 4.5
o '\” :
I' ok ‘ . ‘ -

LY
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Table 30 (continued)

p-.q = —

Proposal Strongly . B SirOngly <
Numbe r- Agree ~ Agree Undecided Disagree Disagree
A 2 A
37, } S.4 377 35.2 18.7 3.0
38, . 1.2 8.1 33.7 38.9 . 18.1
39. 5.1 22.3 24,7 38.3 9.6
\ . /
\ 40, S 9.3 32.2 24 4 20.5 13.6
5 »\ » ’ ’ . .

2 TR 8.7 65.4 12.7 10.8 2.4
\ . : '

b2, 14.8 ) 67.5 12.0 5.1 . 0.6 °
23\\ 123 4 60,2 18.7, 6.9 1.8
w.' 2. 21.1 '17.8 39.2 - 19.9

\\\ . .
AN
45, 6.9, 32.8 27.7 25.3 7.2
46. 32.5 56,0 7.5 1.8 2 S

47. 21.7 51.5 13.3 11.1 2.4
48, 16.0 65.4 12.3 5.7 0.6
49, 42,2 . 47.6 ° 5.7 8 3.6 0.9

50. . 10.8 38.0 26.8 17.8 6.6

*For the ‘content of the numbered proposals, refer to the ..
questionnaire in Appendix A. ’ s
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Table 31

.
~ . .
3 5

Percentage Distribution, in the Category of Signikicance, Based
on the Responses from the Tat:il Sample of Principals

N .

Proposal Strongly T Strongly
Number™ . Agree Agree Undecided' Disagree Disagree 5
% % 4 iAi\ oy
1. 12.7 Ch0.7 ;'33.7. 8.4 b5
2. . 1422 3.0 | 30.4 13.0 = ". 8.4
oo s 3t 279 B0 66 -
sy 15.7 25.0\" 28,3 16.9 14.2.
<5, \_ 14.2 5.6 . 22.3 . o5 it
B 1.8 28.0 25.0 . .18.1 = 18.1
2. 2.7, 30.1 Claa 13 16.0
58. L13.9 " 28.6 ' 28.0 16.3  13.3
9. " 25.6 43.4 20,2 - 6,0 4.8
0. . 3908 361 178 45 1.8
11. 6.9 %52 w4 9.9 e
20 109 a8 B3 v 3.6
13, 38,6 39.5.  16.0 , 4.5 1.5
4. - 16.9 ‘66,2 271 8.1 2.7
1. 8.4 5.8 21.7 5.7 2.4
6. 139 2.9 2.9 199 14.5
17. - 39.8 33,7 9 1 . s 3.6 -
18, . 16,0 46.7._~ 8.6 6.9 1.8 P




Table 31 (continued) -
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. =
Proposal Strongly T ) ? erongiy
. Number Agree Agree - Undecided Disagree Disagres
L
( v A v A %
19, 6.3 33.1 40.1 13.9 6.6
20. 7.8 27.4 38.0 17.2 9.6
:_21. 29.2 42.8 21.1 3.6 3.3
2. 2.4 34.6 25.6 96 . \5.7
23. 17.8 40.7 29.8 8.7 3.0
24, 10.2 24,7 41.3 12.7 | 11.1
25. 17.8 2.4 31.9 16.0 9:9
26. 31.0 . 23.5 19,6 8.7 17.2
27, 26.2 4.0 25.0 6.0 = 1.8
28, . f3o.7 22’0, 18.1 13.3 16.0
29, 25.3 196 13.0 19.3 22.9
30.: 26.5 181 . 13.3 13.9 28.3
31. 2.1 40,7 25.6 9.0 3.6
32. 25.6 35.5 30.4 6.6 1.8.
33, S0 43 17.8 5.4 2.4.
34, b 53.6 19.9 2.1 0.9
35. Y 148 35,2 2.2 14.8.- 6.0 ,
36, 193 41,9 fma e 24 ‘
%.‘ . "'Q* - ’ i



» ' X ;;:; E . -
¢ N a5 185
: B By
- A . K ’ PR
Table 31 (continued) ,,‘. 9&. K L el
: * ‘ s
\ B .
Proposal. Strongly ‘ - - . " . “Strongly "
Number Agree - Agree: Undec_ic'led:'Disagree Disagree - ‘?\
% %, v o %,
37. 9.6. 31,9+ 43.4 1 -10.2
38, 6.3  21.7 - 366 .T22.0
T A N g
o 39, (9.9 . 30.4 30,4 _18.1%
40. 17.5 . M.7 28.3 - 13.3
‘61, 12.7 461 31.9 7.5
42. 16.3 48.2 . 2823 6.0
43, 13.3 41.0 34.6 8,7
¢ . , .
L b - 7.8 .25.3 - 25.9 27.1
.45, 7.5 26,2 39.5 181 T 8.7
¥ 46y 30.4 43 19.0 4.8 2.1
A 21.1 . TA4E 2327, 8.7 2.4 :
2 . 2 e ‘ T g’ 7 :
48. ., f 16.9 46.7, 26.2 8.1 2.1 -
©. 3.7 401 17.2 3.0 0 2.1
50. 1, 4\1 4 262 Y 3908 < 13.6 9.0
b -
v 3

‘ ot -the content of the numbeted proposals, refer to the
questio aire in Appendix A, :
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Table 32

1

1
-

Percent ée Dlstrlbut1on in the Category of Ease of Implementation,

Basdd on the Responses from the Total Sample of Principals *
,’
/Prop04a1~“ Strongly . - - Strongly
Numbdr* Agree Agree  Undecided Disagree Disagree
% % v Ty i
1., 0.6 13.0 111 | 56.0  -19.3 |
. . B b .
2. . 17.8 52,7 -9.3)- 14.2 6.0
& 3. 6.3 29.5 19.3 32.5 7 12.37
. - '
4o 2.1 14.2 2. 34,6\2%
Cs. 3.6 18.7 19.3  30.4 28.0
6. C 3% 36.3 16.6 2704 1 18.1
' o . "o
7. 0.6 11.4 22,9 - ©29.8 - 35.2
- 8. . 5.7 35.2 25.9 232 “9.9
) . - ¥ . . .
— 9, 8.7 51.2 "17.5 ¢ 15.4 7.2
. RIS § .
10. 8.7 32¢5 - 15.1%Y 0 34,3 Y 9.3
11. 3.6 - 22,6 - 22.3. T.38,9  12.7
.,'4‘ ) - ’ ) A 4
12. 2.7, 27.1  -22.3. 3.7 10.2" °
A 13, ; A 18.7 13.3 ., 425 23.2
%, 1.8 29.8 - 20,20, 3.7 - 14
15. . 3.0 37.3 .- 2332 26,2 . 1002
v L e v R
6. 6.6 - 15.4 . 288 3.9 163
17. .~ ~16.6 4.0 © -17.2  19.9 - 2.4 7
Co18. 4.2 3.9 181 . 3.3 8.4,
—_— - o4 : : ’ r . . o 1
AR' w
%::‘.,
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Tablel32 (continued)
Proposal . Stronogly | (Stronglyl
Number[’/, Agree Agree Undecided Disagree ’:‘Disagree !
- " L
R % % % 7
19. 2.7 19.9 44.3{ 25.6 7.5
20. 9.6 42.2 3TZJ". 11.7 5.4
2. 4.2 28.6 , 13.9 43 9.9
22. 7.5 30.4 k7 34,0 9.3
23. 4l 31.3 26.2 31.3 6.6
24. 3.6 18.1 36.1 27.4 14.8
25, 13.3 26.2 27.1 19.6 13.9
" 2. 13.6 20,2+ . 22.6 18.7 25.0
27, - 24 19.9  26.5 3;.; 15.1
28. 15:7 19.3 18.7 22.0 264
* 2. © 1.5 7.8 12.3 205 57.8
30. LY 5.1 7.8; " 1320 72.9
3. 51 ;5 %7 407 9.0 .
32., ¢ 3.9 32.2 . 35.20 235 o 5.1
3. 6.9 T 26.8 T 22.9 N6 LT
%, 5,7 . s12 169 235 2.7
;35:\' 9.3 373 21.6' 4.5 ¢ 7.2
6. 3.9 337 2.7 28,0 6.6,
S : , ot .
. ) . . . .
;/)_ ‘13);; . Y
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"questionnaire in Appendix A.

Proposal Strongly étrongly
Number Agree Agrge Undecided Disag?ee Disagree
% % % % %

37. 2.1 19.3 38.6 28.6 11.4

38. 3.0 15.7 50.6 22.3 8.4

39. ) 3.6 . 18.4 . 26.2 36.7  15.1

40. 3.6 12.3 23.5 33.1 27,4

' 41. 3.3 32.5 25.0 " 31.6 7.5

42, > 1.5 21.4 32.8 35.8 8.4

43, 1.8 22.6 31.6 34.9 9.0

4o - 0.9 13.3  25.3 35.5 25.0

45, T2 22.9 33.7 33.1 8.1

46l 3.9 20.2 16.6 39.8 19.6

47, 6.9  33.7 19.3 29.2°  10.8
48, 5.4 38.3 21.4 29.8 5.1,

‘\\\J 49. 9.8 466 142 25.6 6.0

" s0. 5.7 38,0 36,0 17.8 4.5

: ] :
" *For fhe cpntenthéf the ?595$fad ptoposals, refer to the





