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“

: 'ABSTRAET - o -

g o 4 B ‘
The”object of this research was gto implement'and~

“

: & , .
evaluate the Preschool Play: Program for mentally retarded

chlldren (PREP) 1nia rural:communlty. ASeNen preschool agedﬁ
develﬁbmegtally héﬁdgEapped children and-their families
wete involved: in the program for a period of 14 weeks. The

2 . '-

_parenfs of the childtehlwere trained to play.ian active role

in hpgradihg the“gress_motor skills of their‘chilﬂren}- The
T h C o -, Lo . '
Stake (1967) Countenance Model was used to evaluate the

: .i . .
program &s implemented.
i - ) M \\b

In addition to subjective reparts of parental satisfaction

' and community involvement, performance information was main-

i’

# ' P
tained on the motor sklll progress of each child.- The \

results demonstrate% that the PREP Program éan be effectlvely

implemented as-a;family-ceu;red'community}based”play program.
s Q¢ ! - Y ".- ; LS ' e -~ i .
It was concluded that the program was a valuable means for

g R TN N S DU
the provision of physical recreation services to young

jdevélopmemtally'delayed childréndandﬁtheir families living -

o

in fural communities._,Recommendations'fortprogtam'revision,

contlnuatlon and expaQslon were suggestcd./
w-j,

o .
T

% v
X . Y]
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“' _ .. CHAPTER I

INTRODUCTION

1

v 9

‘Putpose of the Study

The main purpose of this study was to investigate the
effectlveness’of the Preschool Play Program (PREP) as @///

communlty based recreation program, Since the PREP Program

g L
¥ El

had not béfore been implemented in a rural community a
secondé;y purposé,was Lo provide descriptive and evaluative.
information which wouldN%e usefﬁl“in assessing, revising and
expanding the PREP Program tovmeet the needs of a rurai

< community,
. . KU

The Problem 5

. The P{eschool Play Program (PREP) has been'judged

effective in upgrading the play skllls and free play pattérns
of meAtally retarded preschool dged children (Wétkinson, -
1977) .. The program includes an ordered set gf over 35
criterion referenceé g§ross motor play skllls taught in a

free play enviroqment. "Over the past five years the PREP

Program has éperééed from a University playroom, using )
Spccially trained-University students as teachers., '6hildren
attending the early educatlon class S€s at the Winnefred
Stewart School in Edmonton have been the'clientsiof tﬂe
program, .

Recdent literature indicates that there is a need to

increase the dissemination of Program materials and special



g

-

. : 4( |

strategies designed to upgrade the skills of "handicapped

children (Baldwin and Fredericks, 1973; Heifetz 1977). Since

3

the PREP Program Model and materials have been successful,
the program may be profitably extended to a rural community

setting. However, the transition from a University bas&@

o,
setting to a community based setting involves the'considetétion

of factors which are specific to community program implement=

ation. These factors were not a problem in the University

~

setting given access to special schools for the develop-

mentally disabled, trained students and facilities for program

Ly
implementation.

To perform the process of transferri;é«thé PREP Program
to a rural community an intendgd program dé;ign was devéloped
on the basis of dchmented_litérature on the PREP Program
(i.e. Watkinson,A1977), and on programs‘that have been
developed\for use Qith goung handicapped children living in
rural commgnities (i.e. Shearer angd Shéaref, 1976). Spécial
consideration was given to program variables associated
with community program implemeqtagion. Two program Yariables
were identified as'potentiai Ba;riers to the transition
process:

(a) a lack of adéquate staffing, and

(b) a lackvgg communiﬁy supéort.

It haS"been‘suggé;ted that the direct invql&ément of
parents can alleviaté some of the problems'associatéd with

the staffing of educational pfograms_for handicapped.children *

living 'in rural communities (Lillie and Trohanis, 1976).



Sé;ciél parent training proérams have been found to effect-
ively prepare parents to teach their handicapped children
“(Heifetz, 1977, She;fer_and'Shearer, 1976) . Therefore,

.2 parent training component was added to phe-design for
impiementing‘thé>PREP Program in a rural Eommunity, witﬁ‘the
intention of ﬁaving the parents serve as the principle staff

members of the program.

Literature on the recreation integration process

]
H
1Y

stresses the importance of obtaining the direct support and
involvemenf of the municipal fecreation department and
advocate agencies when implementing special recreation
programs for individuals with hanaicappingﬂconditions

. j ’
(Arsenault, 1978; Hutcﬁﬁson and Lord, 1975). Community
support could be helpful in the ideétificafién of a facility
and program participants as well as foryﬁroviding an
opportunity for program-continuation if‘desiredw‘bTherefore,
a community involvement component was added to thé intended

program design for the implementation of the PREP Program in

a rural community.

Statement éf the Problem

The addition of the pafent training/invd}vement compon-~
ent and the community awareness component to the PREP Progranm
necessitated modification iﬁ both the‘implementation and the
evaluation gf the program. Therefore, the program was
renamed the PREP Outreach Program and three areas of concern

were isolated for evaluative purposes:




Can the PREP Program effecti?ely upgrade

Given a training program and assistance

in thg}program implementation phase, can

the parent use the PREP Program Model and

criterion referenced materials? Will-they ‘ =
. ] -
enjoy their role as "teachers'" and be

committed to the continuation of the PREP

e

Outreach Program? S =

the play skills of preschool aged mentally

Tetarded children living in a rural community

with parents as. instructors of their own

children? .

/

Can the implementation of the PREP’Outreach

Program have a positive effect on the,lgvei
of awareness within the community wit

respect to the special needs of th

children and their families? ¢



CHAPTER II

/ ‘ PROGRAM EVALUATION

« ’

L » Introduction-

PREP/ is a prescHOOl play program that‘represents.a
uﬁiquél -effective method for'upg?ading the g®oss motor

play skiills of young mentally retarded children (Watkinson,
| . : 1

1977) . The program combined a structured technique of

;
individualized criterion referenced instruction with

freedom of choice in a free play environment. This ongoing

.

-
| .

progr;m development prdject;was initiated by the Physical
Education Department at 'a Unlver51ty of Alberta playroom
in 974 Since then,:the PREP Progrém has been operating
in the following manner:

L. as a research project fbr t e deéign, implgmentation
and evaluation of instructionab;materiais and techniques,

Z. as 4 demonstration project for the 1nstruct10n of
motor play skills to the preschool aged children attending

the Winnifred Stewart School %ﬁ EdmOnton, and

3. as a practicum project for the tréifing of
professionals, para-professionals ana undergraduate students
studying adapted physical educatioﬁ and other relatea
disciplines.

The PREP Prograﬁ has recently been eValuated aﬁd
modified withrrespect to its ap?ﬁicab;;ity‘for severely

mentally retarded children™(Friesen, in press; Wall,



. 6
L )
et al.)~l978).A The Program staff is currently 1nvolved
1n a pllOt study to evaluate the effectiveness of the
“PREP Progran Model and materials for use with young " | -

\ . .
moderately mentally retardedhstndentsﬁattending'the

public and separate school systems in the City of
‘Edmonton, Under the above condltlens many factors which
ere basie to program development and implementation in.
rural communities have nelther been 1dent1f1ed nor N
serlously'considered There are tw0-major purposes
1dent1f1ed for the present study The first is, to evaluéte
the extent to whlch the PREP Program Model is etfettive
'1n a rural community with parents as instructors of their
own mentaliy retarded chiidren. The second purnose is to
provide information which decision makers will find useful
in.assessing, revieing and expanding‘the PREP'Ptogram to
-meet the needs of an outreach eetting.

Alkin (1969) defines eVaiuation asfthé Process of
ascertaining the decieion areas of concern, seleet}ng'
appropriate information, and collecting -and analyzlng
information in order to Teport summary data useful to
decisdon;makers in selecting among alternatives (p. 2).

" Huberty and 'Swan (1§77)»expléin»that the evaluative
ﬂptocedures of many educational programs ate bésedlon

progress records and'pte4te§£/pbét;test comparative /{
results using'standnrdized measupes of analysis. Although
pupil progress is an'impbrtant factor.in an evaluation ¢

°

scheme, in isolation it would provide an insufficient amount



of information upon whichj@ggbase decisions regarding
future directions of the deVelOping PRE? Qutreach Program.
i . v .

1
y

Scriven (1972) recommends}that,deveﬁopiné programs be

evaluated with respect to both. the extent to which the
o B S \
program has been implemented aslﬁkescribed and the extent
hY

to whlch students are progre551ng towards the de51red

outcomes. Cronbach (1963) stressegﬂthat evaluatlon should
' ' . _ e T
show not only what the effects of a curriculum are, but also
S ’ . ) . . . »I‘ . o
how the effects are aéhieved and what specific parameters
influence their achieVement In support‘of'the above
@,
bellefs the Stake Countenance Model (19673 was used as the

B

conceptual framework for the evaluatlon of the PREP Outreachu

Program.-

The Stake'Mddel of Program Evaluation

L5

Robert Stake (1967) formulated a model of- evaluatlon
which . focaces on the examlnatlon of the factors and variables
that contribute to educational outc¢omes. The model, indicated-

. . . o

in Figure 1, distinguishes between two categories of 9

Ainformation which are useful in the evaluation of a developing -
; - - :

p%ogran. /One-category separates - information which is
descriptive from ;nformation Which ie judgemental in nature.
jheipurpose of the Deecri$tive Matrix i; to collect and
compare informetion speeifying what 1is intended and what

is observed,..Thenfunction of the Judgement Matrik is‘to

compare the observed information to an o, rationalized set

of standards so that a judgement concerning the merit of the
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program and its.components can be made.

‘The second category classifies information as

‘

.

antecedent, transaction or outcome. Antecedent information '
[ ) . '
is defined as the description and judgement of:any condition

existing prior to teaching and learning which"may relate

‘ ) 2 : \\
et -
to program outcomes. Transactions are descripti&#§ and
. . )
judgements of the procedures used durigé\the implementation
R, : N :
phase of the program. Outcomes are considﬁred to be the
N (‘ R \

N,

aescrigpiﬁﬁ”ahd judgement of the conseqhgnceg\if the

program - both immediate and long term.

.

The Stake (1967) Countenance Model of Evaluation was

selected as the framework for the evaluation of the PREP

Outreach Program in the hopes of idenfifying informatioﬁ\\

~. -

e

which would prove helpful in assessing ED@ merit of the

. .
PREP Program in a rural community and in the identificwtion
of major program wvariables which had an effect on various

a

aspects of the program. .Stake's model met the evaluative’
‘needs of this study in that it:

1. requires that a ratioﬁéle for program implementation
be stated, N

2. provides a systematic basis for the description of
program components, both inten@ed and abserved,

3. encourages. the consideration of logical and

empirical contingencies among antecedent transaction and

outcome information,
4. allows for the evaluation of 3,Yevels of program

information,withirespect to the degree and nature of

R
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relationships between intents and observations;
5. is an eclectic framework for the evaluation of
program components thereby allowing the gvaluator the

freedom to choose instruments of analysis which will

>

generate meaningful data, -and
6. provides both the summative and formative basis

for making judgements with respect to the merit of the

s
overall program.

-

Statem%nt of Ratibnale
Stake (1967) suggests that |the initial step in

‘program evaluation should be the statement of a rationale.

, N .

According to Stake the rationalé'should_indicate»the phil-

osophic backgfoﬁnd'énd thg basic purposes of the»progr;ﬁ{
The rationalevshould provide a basis-for evaluating tﬂe'
antecedent, transacgion and outﬁome intents,

A comprehensi;e rationalé for thé'implementétfon of the
PREP Outreach Program is provided in Chapter 3 of this
study. ‘The ratibﬁalg was stated to ‘serve ag a guideline for.
the development of the inteﬁaed program va?igbles and as’ an
aid to the identificafioh.of'factors which ha&.po~be‘taken
intofconsiderapion when imblementing the PREP Pragrém in.a
rural community.

Complete Description

»

v

A vital aspect of the Stake model is the complete

. description of intended and observed program components as
it facilitates the analysis of sfactors which may contribute to
< ’ - . :



the success Or fqi;ure of program outcomes (Stake, 1967).

N

.\ . .
A complete description of intended and observed antecedent

and transaction inf9rmgtion would be particularly useful

- AN

in carrying out dé%isioﬂs‘with regard to'p;qgram replicétion,
revision b£ expaﬁsion. |

The model also reqqires that a prédetermined set qf
standards be*opegatiohal}y deséribed for eéch of the ﬁhree
levels of ﬁrogram information. In fheir discussion of
educagional §tandards MacKay and Maguire (1971) indiqate
that in most situations there are no ready made sets of
standards to apply fo the program descriptions; more often

than not they must be estimated by the evaluator (p. 32).

The predetermined étandards of excellence stated in the

v .
o »

present study were based where possible, on criterion that
have been documented by the PREP Program. .In situations
where this was not possible standards were developed by the

investigator.

Processing Descriptive Information SR

The Stake Model of Evaluation requires thét the

o . _ ‘
evaluator examine énte;edent, transaction and outcome:
‘information with respect to the dégree and né:ure\of
relationship of>pr0gram variables between and wdthin
intents and obséfvations. The analysis of contingencfES
among program variables and the analysis of congruence

between program variables are symbolized in Figure 2.-

11
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Aqélysis of Cdngfuénce

| 'Important evaluét;ve}iﬁform;tioﬁ'Can be obtained
by determining‘whetﬁef or not a program is“§eing iﬁplémentea',
azcord;ng‘to design.  ‘Stake suggests that an apaLygisbqf
congruence be completed at eaéh‘Stagen6f‘§fég¥aﬁ Héye1op_
»menp.byfrgpeéted!qdmpaf150qs pf}wﬁat wéé‘inténded énd_whgf

is obséf&ed; .vatHe program is pot beiqg‘implementgd:
éecordiﬁg to ﬁﬁé intended>de$ign, modifications could be

made in either the design or id'the_Operation of the
. . . |
b

observed variable. B

RIOVUS’(1972) recomménds that discgépancies betwéeﬁ'
dééignlapaJOperatiqn be redﬁééd.at each étage ofiprqgrgm
devélopment and dperation.béfore7§rdceediﬁg go the next .
stage. ‘In .the p:egént sﬁu&y, tﬁe ca;éf@lwanalysis.of
C§ngf;ence.assiéféd'in the isolatfqn_of,SpeéifiCNbFeakQOQﬂs

so that recomnendations for improvements could be made. and

implemented.

lcbngiﬁgency Aﬁalfsis_
As ﬁentioned earlier thé Stateﬁent‘of'Ratiénale is

one bési; forfthe@eyalué ion of intents. Acchding to

Stake, this type of evaluation can be QXtendéd go involve

- 3n analysis of the nature &f the'relationships among
intended antecedents, transacwions. dnd gutcomes. This

Riast U
Tl

would involve examining whethgrnOt not tberé;is-a logical
-connection between cpnditions,'events'andiresults; In the
present study the analysis of lpgical contingencies at
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the level of intent was based on related research from

_mthelPREP Program and other programs deSLgned for young

mentally retarded chlldren and thelr famllles (e.g.
Shearer and Shearer 1972)

At the level of observatlon .a“contingency analysis
'1nvolues the demonstratlon of‘an‘empirical connection ; g;—
among antecedent- transactlon‘and outcome 1nformat10n |
- Praovus (1972) suggests that emplrlcal ev1dence be
prov1ded through thevcontlnous measurements of transactlon
"dand outcome varlables as.a fUnction of tlme According
to ‘Provus, the flrst Stage in the establishment -of an
emplrlcal contlngency is the assessment of the 1n1t1al
effects of ‘Program treatment so that treatment adJustments
‘may be madel Once‘the program effects have StablllZEd an
eaperlmental or quasi- experlmental de81gnbshould be- dsed

to determlne whether or not the program has ‘met 1ts

obJectives

Maklng Judgements

The purpose of Judgement is to welgh the 1mportance
of various standards 'to measure the 1ntents'and observatlons
agamnst the SLgnlflcant standards and to comblne measures
into a useful evaluatlon 0f the merit’ of the programdu
(MacKay and Magulre ‘1971, p. 32) Stake suggests that

Judgements regardlng the charac €ristics of & program be

made. with respect to both absolute standards .as’, reflected

by personal. judgements -and relatlve_standardS'asbfeflected

e

s
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by charactéristics of alternate programs.

As mentioned earlier the standards ofvgxéellence upon
which the PREPD Qutreach Program'was judged'were_based
primarily onlrelative gompafisons ;ith criteria that had
been“documepted as standdrdsufof the PﬁEP Program. Where

criterion were not available personal judgements based on

éb;blute standards were made. Judgements of the congruence
between intents and obsetvations were made at each level
(antecedent, transaction and outcome) according to Stake's
(1967) modél. Where incongpuénces weré found,‘they were
no£ed and decisioﬁs*wére made rggérding in what wayé the
d;screpancies between observations and intents OT standards

should be reduced. Ths instruments used to compare intents

b

with observations included:

-a. the single subject basic time. series design, visual

analysis (Bijou, et al., £969), .
b. lquestionnaires and interview échedUles‘(Kerlinger,

: L
1973),'aﬂd ) ’

c. attendance records.
In addition to congruency information, judgements were

based on the extent to which empirical contingencies among

observed prognam_va;iablés could be demonstrated. Whers

r

program effects were stabilized, the single subject basic

’

time-series design (Jones, Vaught and Weinrott, 1677) was

used. .to graphically analyze the changes in level and changes

b

in trend of the progress records. In situations where - ST

thisywas not possible, contingency judgements were based
. . P a0 -

' '
o - . Lz



on the visual analysis of graphic performance information,
supplemented with information obtained through interview

schedules, questionnaires and attendance records

16
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CHAPTER TIII

STATEMENT OF RATIONALE

General Review

Play 1is considered to be a fundamental part of child-
W

.

hood learning. There are many different kinds of play,

many definitions of play and countless theories dealing

3

with the effect of childhood play on human development

b

(Ellis and Scholtz, 1978; Piaget, 1951; Wehman,; 1975; Weninger,

A

1973). One crucial aspect to whiech all play theorists concur

is that play experiences make a valuable contribution to the

developing child. They act ;s a vehicle through wﬁich a
good p£0portion of the child}s learning occurs and play
behaviors serve to reflect the child's cognitive and motor
Competencies-(Piaget, %951). It is through play activities
that ﬁﬁe'young ﬁhild practices ;nd master;lthe basig move -
ment patterns which are generally acquired during the period

of birth to six years (Bayley, 1935; Bruner, 1973; Cesell,

Xa

1940; Shirley, 19315%_ f5r these rédsons 4 has been: -

B

“-suggested- that a child . exhibiting motorx diffﬁgulties in e -

i - -l e
-~

?Hé éféschéél years'herits both éoﬁtefn'dnd:moré importantly
instructional“inteerhtigﬁV(H;rdiman;‘étiai.; 1975; -
“Waﬁkins5ﬁ; 1976)ﬂ1f

Comparétive research indicates that the motor play
skills of young mentally retarded children are markedly

inferior to those of their non-retarded peers. A

develogmental lag in the motor proficiency of mentally -
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retarded youngstera is often manifest 1in infancy (Carr;

1970) , generally continues throughout the formative years
(Bruininks, 19755 Stein, 1965) and can become the'equivaleAt
of two to four years by the age of twelve (Francis and
Rarick, 1960; Rarick and W1ddop, 1970) . General

observation and recent empirical evidence indicate that

the play behavior of mentally retarded youngsters is
deficient both in terms of the amount of skill and the amount
of time spent actively involved in free play (Linfora,et al.,

1971; Noble, 1975; wall, 1974) .

fully 1nvolve themselves in play activities. ‘The literature
in the area of program development stresses the need for the

~implementation. of speclallzed 1nstructlonal strategles that.”

Fo-u
L

7

are based on“the learnlng characrerrstlca of the- mentally LA
‘retarded (Lawson 1978) : Cognltlve research haa'lndrcaceé:
that individuals who are mentally retarded have consideraole
difficnlty identifying and then attending to the salient

features of_a given task (Daa, 1978). Cognitive deficiencies

‘have also been identified in the short term memory rehearsal

pr0cesses (Brown 1974) and the feedback mechanisms (Levy,
.1974) of the mentally retarQLd Motor performance llter—q

.

atur; has found“these‘pr0cesses to be critical in the

_acquisition of motor skills (Ann—et‘t',‘ l’969;Ar Gerntile, 1972,



Keele, 1973). It-has been suggested that these facfors ge
taken into consideration in planqing gréss-motor instructional
programs for mentally fetérdedpinvididuals (Das, 1978; Wall,
1976) .

' Applicatioh of the above research and fﬁfther litérature
on the wide individual differences observed in the'motor
_pérformances of mentally retarded children (Noble, 1975;

Wall, 1974) indicates that individualized intervention
techniqués should be employed when developing and imple—-

. menting gross mbtor.inétructionalAprograms. Criterion-

: ;gferenced inftfu;tion‘using task analytic methods has been
5Qéées;fdlly employéd in teaching indiwviduals who.afe -
mgngail§ retarded skills from a broad range of performance
afeés‘(Baine, 1978) involving the cognitive, affective,

nand:percep;q;}fmqtqg‘domains (Fredericks, ;t al., 1975
"Kiééig; ot al.) 1976- Wehman, 1977; Wessel, 1976).

Task aqalyzedgins;rgctidnéi'quuenceé have,bEén fguqd
 £6‘béHéfééc£iV€nig:éméliqratiqg mgnyvof the‘learning“
‘.)pfbﬁiémsvwﬁich'grelsymptomatic of meﬁtai rétardatiqn.
.fhfough.thg usé of small progressive steps these iqstruct—

ional sequences lead:to skill acquisition and encourage a
large amount of practice and a high r#te of learner success.
Task analysis provides the instructor with continuous, «

‘qucifig'and objective feedback with which she can evaluate

thé;ch;ia;g éef%é;mancé, £he contentloﬁ.the progression

'and her effectiveness in the delivery of feedback informat -

C o ' ’ o .
ion. ‘At the same time the learner is accomodated with a
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logical progreséion for meeting an acﬁieveable goal,

One p:ogrém that émbloys individualized ingtfuction to
teach moderately ment;lly retarded children a number of P
task-analyzed gross motor skills is the Preéchool Play

Program at the University of Alberta (Watkinson, 1976) .

The PREP Program
~The Preschool Play Program for‘moderately_mentally
retarded children, PREP, is an ongoing program development
pfoject that was initiated under the direction of Dr.
Patrigia Austin in 1974. Siﬁce that timé, thé_program
has been operating at the University of Alberta in co-
oberation with the Winnifred Stewérp School in'Edmontoﬁ.

The purpose of the PREP Program is to develop special

-~

program materiéls and instructional methods designed to
upgrade the gross—motdt play skills of preschool aged
méderately meﬁtally retarded children (Wall, 1978).

The goal of the PREP Progjam.is to learn to play. The
PREP curriculum includes an ordered set of over 35 “task
analyzed hotor skill's that cdﬁ be used by preschooler§ in a
number of different play environﬁents. Each instructional
sequence consists of c?iterion referenced performance
objectives termed task steps which specify ipcreasingly
skillful behaviors on a giveﬁ.motor_task (Waﬁkinson apd
Wall, 1977) .

The focus of the program involves the use Qf'task

analytic methods and individualbééd instructional :techniques - ::



L PO

e - -
to upgrade the motor skilis of mentally re:ardea‘pre;”

schoolers as well as to increase the amount of purposeful

play behavior exhibited during free play time. SRt

L4

The objectiveS, framework and currlculum materlals
for the 1mplementat10n of the PREP Program are well

~

document&d (Wall and Watklnson 1978; Watkinson, 1975; 1976;
l979;’Waekinson and Wall, 1977). The PREP Program Model
used for the.iﬁdividual instruction of the gross motor
skills is illustrated in Figure 3 (PREP Pro ram, 1979).
Watkinson (1977) eonducted a study to inﬁ;stigate the
effects of an eight month PREP Proéram on the free play
patterns and play skills of moderately mentally‘recarded
preschool age ehildren. Usinéea sgmple of 21 chiloren
between the ages Of foor and-seven years, she found the
PREP Program to oe successful in both Upgradlng the degree

of skill and in 1ncreas1ng the amount of t1me the chlldren

spent engaged in purposeful play

Parent Involvement

Recently a problem has been identified:withPresoect to
the accessability of services to retarﬂedaindi;idualsj
because of limited dissemination of program marerials and
reeearch findihgs, the potential of these services has'
largely been unrealized'(ﬁeifefz; rg7ff:wWitHVinerea§ing'

public acceﬁtdnbe”df.the”dﬁaerlying concepts Df normal- R

A - : - - R T

412atlon and’ 1ntegrat10n (descrlbed by WOlfensberger 1972)

'researchers are becoming aware of the need to close the,ur o

21
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gap' between research and practice. in instructional

programming with the mentally retarded. Baldwin

Fredericks and Brodsky (1973) explain how they came
to recognize this problem.

We found ourselves operating professionally
in two different areas. In the first we
designed and implémented research projects
utilizing rather sophisticated and powerful
methods of teaching retatded children. .This
research’ was usually done in unlver31ty _
¢linics, institutida. settlngs ‘and “so’ forth.
«On the other hand, we were often involved
in the training. of parents’ of retarded
children. On nearly every occasion we were
confronted with the finding that parents
and the public in general are completely
unaware of technigues now available for
teachlng the retarded. There seemed to be
an enormous "information gap" between the
results of research studies (usually
written in language too technical for

-~ laymen) and the knowledge or application
of these results by parents of retarded
chlldren (p. 1ix).

Heifetz and Baldwin agree that the major'contributing
factors to this problem are the vast shortages of pro-
fe331onally trained individuals and the wide use of
professional jargon in published materials, Although
these problems are very much a reality,’they are an

insufficient excuse for witholding services from the very

N

individuals they were designed to serve. For this
-wreason,; . viable alternatives to the use of professionals

*:snouldlberreeognized; furthermore they should be explored

In the paSt:deoadE' the 1nvolvement of parents and para—

-

‘profe551onals has 1ncrea31ngly become acknowledged as

.oa .,,;.' .
" -.x.» . i \x

-successful means of 1mprov1ng systems of serV1ce dellwery T

R I
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to the handicapped KLeQitt’and Cohen, i§76; Sh§fﬁiﬁgﬁéii'
and Frohman, 1974);

The direct invélvement Sf'parents.can allev%até much .
~ of ghg preésuré‘éauSed by the éhortége ofiproféésibnals in
fhe area of inétruétionaliprogrammiﬁg for youné child?en5"
who are mentallx retarded. Howeyer,'gﬁis'iS[merély‘ohe-éf=L-:
“many a'd_van:t.._a ces _for develop ing effectivelparent involve- ©
ﬁént brpgrams. .The'parghﬁ‘is thé chilq;$.first and _i "
:“pgféhgiayly ﬁqsﬁ:cdns%;tengvgggéhgr (;@lLignahd_Trohanis,‘
ii9763:“>E; tﬁé eé;ly‘§éars'a léfge proﬁo}tidn“of ieg;;;;ém
,cakes-placé'in the home ; the,parentvhas the most img;ct on
what'and héw.th§ §hilé iéarq§‘iﬁ1this_énvironment. Parents
‘5f.é haﬁdicapped child will have more responsibility for
their child ovér a significgntly»Loqger‘period of time
than parents of a '""mormal" child. They need pareﬁting .
~and teaching,gkﬁl;s that parents ecof é fnp{malfvch;ld,ne?@ 
ho?Jﬁécégsééiyy pégﬁgs%f(éhéggég~a;diSheérgg,“ié??)ih:N3E  ,i;ﬁ‘:J
only has a ?eed fp% paréaﬁélii;vdyveméng’bééﬂ‘ideﬁtifiéd;
but eQ;Erience has shown that parents of»handicapped
children desperately want fo be a part of their child's
education (Baldwin and Fredericks, 1973; Jeffrey, McConkey -
and Hewson, 1977). '

Research is now indicatiﬁg that the inQolvemeht of a
child's family.is critical for the success of any interl

ventiaon program (Bronfebrenne:,,l974). However, involvement

must be accompanied with the training that would be

necessary for the parents to a e an effective role in




. - o
3 ‘ -

'fheif'éaiiﬁﬂé"éﬂncatianfl:Tﬁeltraiﬁing,offpareﬁts_will‘”

help to éptimize-the>hpmeias;a‘learning environment; as

. parqnts'acqhi{e'the skills .that are needed to instruct ..

’

~their children, ‘they can make use of "teachable moments'.

at home. This will not only provide the cpild'with an
‘abundahEeJOffpréqpice,‘but_ip will help to ehsure that

B R L e RS . -

"the benefits of intervention are enduring in nature
(Tjoséem, 1976). The combination of diréct;inboivement
. .and trainihg!Wiil_alao»add~to;bhguggmmi¢men£mqf a parent

to the child's education. Shearer and Shearer (1977)

ain that if knowledgeable about the program their

is réceiving,'pafents can be the best advocates for
program Cantinuation and extension.
ft is for these reasons that in the past decade there hasv'

beeﬁ a definite.trend towagds“a family'cenfredmappfoaéh'Eo
instructional® programming f0p:yo¢ng”hag&iégpped'cﬁirdfén.;f,
lAh'iﬁc?eaéipé;ﬁuﬁgepwof~dembﬁétréféon Préjeétsfgrewﬁ§w'
.egpaﬁding fﬁeir_servicgé tbifééilitéte”in&ividuéls'living

in rurai'communiﬁiesl(ﬁaydeﬁ;and Dmitriev, lQ?S;Mdenes

and Zehrbéch, 1977, Kyselg, 19%85;1 With ghis direction'in‘
mind, the PREP Directérs applied for and received a grant.
from the Alberta Parks and Recreation to implement and
evaluate a . PREP Oufréabh,Pfogram in a rurél.fegionupf”
AlBéffa;'uéiﬁg‘péreﬁté és instruqtoré‘df their own

children.

stteﬁs of Service Delivery

There are basically four critical dimensions to,

-



v
e - . : - . Wi’ Sow e . "o

s

consider in. a famlly centred approach to program develoP—

~r

ment‘(Karnes‘and'Zehrbach 1977) . The flrst dlmenSLOn

o

wdiscussed:by Dr. Karnes and her colleague,is,the_nature of’
the population to be served. The geographic area to be

'.dncluded‘and the theoretical basis. upon which the prOgram

R

is to operate are the second and thlrd dLmen51ons,~the

3 T

fourth is the system of dellvery to “be employed w1th
respect to both the parents and the child. The‘typevof
seryrce‘dellvery system chosen for a\program should |
largelylbe‘a functron of thevprogram demands of the first
three dimensions.4 Other factors which mustralso be‘taken
1nto con31deratlon are cost, avallablllty of. fac111taes

I

.amount of staff avallable and degree of parenta{ tlme't
h‘commitment.

2

- - - s .

Llllle and Trohanls (1976) dlstlngulsh between three_

"general models of serv1ce dellvery that haye been used

'successfully in Narlous famlly centred programs serv1c1ng o

young handicappedachildren: the home- based approach\ the
centre-based approach and the home—centre_approach,‘ Each'h
of these methods encompasses a distinct strategy for.parent

training and program implementation. 1In the following -

e T

section these methods will be ontlinéd_and;an example;of'” .

" each technique will be summarized.

vHome—based
" The Portage PrOJect has been descrlbed as one example

of a famlly centred program u31ng the hOme based approach



.to‘serViCe'deiiyety (Shearet-and’Shearet,‘1976; Shearer>and
Shearer 1917;“§héarer,;i9365. The-natote of thewoopolation
served by the Portage PrOJect is young children with any’

type or degree of handlcapplng condition and at least one

'Z:parentﬂor'caretaket.i The geographlc area,lncluded s 23 s e

ﬁchool dlstrlcts 1n south central- Wlscon51n ”Thephllo—f

»

sophic basis 1is to prov1de quality programmlng to children
who would otherwise: not receive services and to meet their

special educational needs by increasing training of the
‘ 3 , : . E
parents.

The system of dellvery employed by the Dlrectors of

27

e the ‘Portage. Pro;ect is. ~home- based Al& 1nstruct10n takesVLﬂf?371

lplace an -the home and ‘1s prov1ded by ‘the child's parents

.A‘tralned home teacher a531gned to each ch11d and famlly,

‘Jﬁfv1s1ts each of lS famllles one day per week for 1 5 hours

e . .- L C B
An 1nd1VLduallzed task analyzed currlculum is prescrlbed

‘ weekly, based on the assessment of each chlld s behav1ors

in a number of performance areas 1nclud1ng 1anguage self—

help, cognltlve,,motor and soc1allzatlon skllls Durlng

. . . "
"the visitation :the home-~tedcher lntroduces the prescribed

activity to the child's caretaker or parent and models the

technique to be used for instruction. For the duratan of

’the‘week‘the parents-implement‘the actual teaching pfocess.

The follow1ng week the home teacher returng and’ records

what'ptogress ‘the Chlld has made.

-

'The‘Portage“Project typiﬁieslthe ose. of the home-based

approach to family centred programming‘(Karnes and Zehrbach,

. -
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l97i). The nature of tﬁe\populati&n'is generally
preschool‘age& children‘from a rural and sparsely populated
regionﬁ: Children are.rgferred to the program from either
gﬂe parents-or‘local géneric services. The parent
training‘procedpré réiies exclusively on'demonstratibné

in the hohe.en;ironment, The parent iS»responsiblé for
daily recording of progress, while the hdmé'te;cher records
onf; weekly basis. Shearer explains that ghe'ranioﬁale for
iimplementing an e#clusively home-based program was based

on the followingvfactors:'

’ ¥

~al.ijThe”naEure'pf‘the'geogfdﬁﬁiéil area wasiexpansivé

and the cost and responsibility of transporting Véry young

\

-&hqqd%cgppgd{qhilérehuggeat distances was_prdhibitive{’

2. The varianqéfin chronologicai.qges, Level'of‘

’ N

functioning and handicapping c‘on:ditir:ms‘'_-Pl:e,c:’luded-’»'t;‘-’le."vWvlw

-

gossibility §ffés£;glishiﬁg-;iaésrooﬁ_progrdms when = -
:seQeta1 children could:be identifigdeithin‘a common area.
.3{‘ The opportunity forngﬁgensiﬁe parent involveaent
‘would be limié@d in a classfoem setting due to the geograph-
iLal and.psychologigal distances begweén home and séhooi

(Shearter, 1976) .

Centre-based

The second model of service delivery is the céntre-
based,appfoach in which»parent training and program
implementation 1is held exclusively at a centre, clinic or

-school. The experimental Education Unit School in the
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Child Developmentfaﬁd Mental Rgtardation Centre at the
University oquashington ﬁrovides instructional program-
ming for handicapped chif??én from'Birth to eighteen years
and their familiesh(Hayden,/{g76; Hayden and Dmitriev, 1975;
Hayden and Haring, 1976). One oflthe service aspects of
the school is'thé Unit's Model freschool Centre for handi-
capped children. This centre-based program agnual}y a4
services approximately 200 children from zero to six yea;s
of age who have a wide variety of handicapping conditions.
Hayden and her colleagues explain that the preschool

centre offers several types of services including a

segregated preéch@ol program for children1having Down's

Syndrome. Programming for these children encompasses an

infant "learning program for children from birth to eighteen
months (which will be referred to in a later section of
this review) and three levels of preschool classes for
children ranging from nineteen months to three years,
three to four years and four to‘five years of age. A

N
kindergarten program %ervices children in the five' to six
year age range. Children are referred to the centre by a
variety of support services such as agehcies, physicians or
clinics; or parents may apply for édmission directly to the
Model Preschool Centre. The primary program emphasis is to

bring each child's developmental patterns as close as

possible to sequential developmental norms and to prepare

~the children for placement in regular or special educational
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social and self-help skills. . o e g

programs in their home communities (Hayden and Haring,

'1976). The performance areas included in the Model Pre-

-school curriculum are motor, cognitive, communication,

Hayden and Dmitriev (1975) note that the parent
training aSpect_of the program is provided on an indivi-
dualized baéis.b Parents of enrolled children are invited
to visit the school with their child for an initial private
conference at which time the child is assessed and the
program requirements are outiined. At léast one parent
(usually the mother) attends ghe program on a weekly basis
and is instructed and involved in all phases of program
implementation; gﬁéy observé, collect data,jéséigt the
teacher in‘instrqctidncand preparation 6f?materials and
attend s;aff meetings. Individual parent-teacher con-
ferences are held four times during the school year and
a group meeting of parents is also scheduled for each
quarter term. Telephone contact is both encouraged and
maintained on a ragular basis. In addition to their work
at the centre, the parents are frequently invited to speak
to university students in related fields and have joined

to form a "Parent to Parent" group whereby immediate

support and advice is provided to parents of new born

e

haédicapped children or newcomers ta,fhe area (Hayden, 1976) .
B

Home~Centre-Approach B

T ' L. | _

L WThe‘&ﬁéﬁglmethOd of service,delivery, the home-centre
: Lis ) e ‘AVD :

7

~ = ¥

P
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model, is advocated by the Teachiné Research Infant and
Child Centre and ié termed by Frgdericks_and his associates
the Lunch~ﬁox Data Systemv(Fredericks, eﬁ al., 1975>. For
this approach to'family~based programming Eredepiqks ex-
plains that the parents conduct instruction at home which
is similar go'that being conducted in the school. The
success of this‘médél is completely dependent upon a
systematic me&hod of daily communication between home

apd school,.

Thernature of the population serviced and the
geographic area included by the Teaching Research Infant
and Child Centre are multiply handicapped and cﬁltdrally
deprived preschgolers living in Monmouth, Oregon.‘ The .
theoretical basis of the Centre is fo provide efficient
individual programming in a variety‘of perfo}maﬁgé.areas
including self-help, motor, communication, cognitive and
socialization skills.

The parents of each child attending the centre are
approached to conduct at least one home training program.

A systematic schedule is followed in providing parents Qith
the training that is necessary to instruct their children
at home. Fredericks indicate;,that initially a group
meeting is held to provide the parent; with~an introduction
to.and rationale for the home training process. Individuél
. . ” !
confefences are then arragged to determine which program

the parent desires to conduct at home., The parent is

encouraged to select a program in which the staff member

31,
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feels there will be ; high probability of success. Once
én appropriate program has been identified the teacher out-
lines the task-analyzed sequence of the program and then
models the cgeing and manipulative techniques for the
parenf.b Tﬁevatfén;ioﬂ‘of-ghe pafént“iﬁ foéﬁsea oa | 7 "
the delivery of cues and>prompts, the expected performances,
the delivery of consequences and the method of recording.

After a complete demonstration has beén provided a
number of times, the teacher reg;ests that the parenﬁ try
it with her child. The initial attempts of the pare;t are
frequently videotaped; feédback:is then.provided from the
teacher and the playback facilitates the understanding of
any corrections in technique; Fredericks stresses that the
teachers emphasize the positive aspects of the parent's
instructional performance. Once the parent has demonstrated
a completie understanding of thelmethodSJand has done so a

| ¢ _

number of times, the parent is}familiarized with the criterion
for advancement through the ta%& sequence. K

Each program that is prescfibed for home trainng is
also prescribed for the centre. Daily progress records
are exchanged between parent and teacher go that an optimal
level of instruction can be maintained in both environments.
If a parent is experiencing difficulty or ligtle progress
.is being made, the teacher is available for individual
conferedces at which time the technique may be once again

modelled and problems in delivery can be discussed.

Periadic consultations are encouraged whether problems

-
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arise or not and oftcen serve as\;éintenance checks on
the quality of the home training ptogram. Graup meetingsh
are also held on a regular basis so that parents have the
Oppottunit§ to become acquainted.aﬁd»éhefe:hoﬁe-téeehihg'-Qébiu.?ré QQ
experiences. These parent training strategies are typieal
of other home-centre programs one of which is the infant

N\ .. o
learning class at the University of Washlngton J Model
Unit Preschool (Hayden and Dmitriev, 1975).

Fredericks also‘explains that the Lunch-~Box Data
System does not meet with the ihdividual needs and
interests of all parents and that individual needs ought
to be taken into conSideratioh when oroviding services
for parent 1nvolvement He discusses two elternate*methods
that are employed by the’Teachlng Research Infant and Child
Centre: the Modified Lunch-Box and the parent as.a volunteer
approach. The former approach refers to a situation where
the parent desires to instruct the child at home in a
progtam that is not covered at the centre.(i.e. behavior
problems specific to the home)t The volunteer approach

involves the parent coming to 'the centre on a regular

basis and assisting in the teaching process.

" The PREP OQutreach Program

The centre-based approach was selected for the imple-
mentation of the PREP Program as a family- centered outreach
project. This model of service delivery was chosen

because it best meets the program demands of the PREP
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Demonstration Program at the University of Alberta. The

N

purpose of the PREP Program is to upgrade the gross motor

skills of - young mentally rctarded chlldren w1th1n a

) o b e e e alo ey “ Bege
e s .

1 £

‘wpulturally hormatlve play environment - For the.nteechool
aged chlld the culturally normatlve use of leisure time
1nvolvee arw1de range‘ef play activities in env1ronments
such as klndergarten-preétame'Aplay grounds’ tecreatzon
proérams the backyard and at home. ‘The centre- based
model fac1lltates upgradlng the skills in an atmosphere
which is typical of most recreation and preschoql'edue—
ational* programs . : | B

Tnls approach provides the children with the
Opportunity to play together,vte_share and to develop
other nasic eocialiaationeskills. It also facilitates
the parents{ needs of Bringing the chlldrenﬂto‘a commen

‘centre where they can inte:act, share experiences and. ~
_Provide-each other with supnort and advice. Furthermore,
the'centre—based model meets the;group needs of the
"parents partlelpatlng in the prOJect the pregram is
conducted in a- playroom that is centrally located within
the rural communlty. .This alleviates any major transpor-
tation problems” and helps the parents feel as though thev
are part of a communlty with serv1ces provided for them'
and their chlldren within the community., In order to
maximize pa%tiéipation, the progtam is extended‘to facll—

itate sibl'ings of the “target children”. 1In this manner

not only are baby-sitting problems solved, but the program

- w . B E2E T

870 st



becomes-family—centred in:the~true~meaning,of the.word, f

Ihé'cegpfe_épproach glsp m§ets the individual needs; .
of both‘the parents and the children:- The children,receiyq
**f“uijgiviﬂualized instruction QT_mprbp‘skibls;thaﬁ-have,be@&,c_

< T, e

individually adassessed and prescribed. The parents, as a
group, "attend regular training workshops and are individ-
~ually'asqiste¢'ag‘theﬁcentrecy;Tbere}is.no pressure placed

on- the parents to work with the child at home, yet parents
wishing to cohtinué'at/home~havevacquired the.instructional

skills necessary to do so; advice or Support can be ob-
A ~ < el B [ R B . e w e .

- EX

.tained. at the éentre or. by telephone conversatiody

rd

A Step Towards Recreation Integration
To ensure, consistent with the brinciples'of
normalization and integration, that' all de-
velopmentally handiéappéd,aﬁd”mentally retarded
indiViduals.have the right and freedom of

L ~ choice to ‘participate in organized and
individual use. of leisure time\(AfBérta'
Association’ for the Mentally Retarded, 1978)

The "abosve policy,statement.relevant to recreation
and culture clearly specifies the importance wag;oviding

recreational opportunities to the de&elopmentally handi-

capped, in a manner that will foster the integration

process., For the implementation of,thiS'pol%cy the
Association had ?dentiffed-a basic need’ for thé’developmént<

of recreation programs which are committed: to this philo-

sophy.

The principle of normalization and its application

4
v

Lo recreation, stresses the need for providing a continuun
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- of recreatlon experlences whlch are as culturally-

. o

,~normat1ve as p0551b1e and meet the needs and interests °
Tqﬂ the 1ndiyidual (Spinak,”1975). For the presc¢choél

aged ghild, the use of lelsure time 1ncludes a range of

act1v1tles 1nvolv1ng b831c motor SklllS such .as rldlng a

PR ; - P - o~ » “

trlcycle .swlnglng,:throwing and tatchihg a“balij'rdhhihg7““

and climbing. The PREP Program focuses on teaching pre-

mpmgnté Qith frée.play tiﬁe, the. PREP Program encourages
‘the children to use the s%{Tls they learnm within a culturally-
normative play env1rbnment

| iRecent research sﬁggests that the three ?hases of
rebredtion integration progeéé are Ubgrade, Educate aﬁd
Integrate (Hutchison and Lord, 1975). fhe first phase is

td upgrade the recreational skills of the individual to help
minimize the differepces between Persons with and without
disabilitie;. The second phasé of recreation integration

is considered to be the education of ail per;ons 1nvolved

in the integration process; 1nclud1ng advocates in related
associations, recreation staff and{volynteefs and pérents.
When working with developmentally handicapped cﬂildren the
_importance &f paren€31.éducatidh and involvement is clearly
documented in recent recreation literaFﬁre:(Nationai

Institute on Mental Retardatlon 1978; Sugiyéma, 1978).

Arsenault (1978) emphasizes the need to solicit the

o~
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invleement of uhe“municipal:recreatibd board so that the
recreation needs of the community members who are mentally
retarded can be made visible. ’

Recent literature suggests thatvrecreatlon integration
can be v1ewed as -a contlnuum of serv1ces as 1llustrated in
Figure (Slmard and Wall 1979) The PREP Outreach
Prograd is regarded as- an 1nstruct10nal upgradlng'ﬁrogram
in a publlc Setting, operating at phase 2 of the
recreation integration process, An 1mportant component . .
_obJectlve of the PREP Outreach étogram is the eddcatlon and
Preparation of bParents, recreation staff and advocates
within the community through the use of tralnlng seminars
and -an opportunity to become directly involved 1n the
implementation of the program. In this manner the PREP
Outreach Program is éncouraging active participation and
a committment to the recreation integration Process at the

community level.
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y o ~ CHAPTER IV

-~

"INTENTS, 'STANDARDS AND METHODS

Introduction’
The method of evaluation used in the presenf study
~was -in accordance with the ‘Stake (1967) Counéenénce Model.
In‘the-first segment: of this~chapter the §tateménts'of-}n—"
tent and a pyedetermined set of standﬁ%ds afe présented.
Three'distinct levels of intended program varisables are
digcussed-including”antecedents;ﬁgfansactions and‘outcdﬁes.
A correspoﬁding standard is provided adjacent to each wvari-
able. where appropriate, the source of the standard is ref-
: ’ . )
erenced and the instruments for obtaining the information
are listed. In situétioné where a standard was not.avail—
able an estimated staﬁdard'is provided. In the second s¢g¢2*
ment of this chapter the speéific methods used for obtainc
ing information are toﬁpreﬁénsively discussed.

-~

Tt



Statement of Intents and Btandards

N

Intents

1.1 (Location will be a
rural -community,

1.2 Participants will be

a) preschool age child-
~ren who are

b) trainable mentally
retarded and

c) living in the above

rural community.

' y—

SN

1. Antecedents

Standafds

A rural community -is

_considered to be a town

‘or county which is a min-
imum of 32 kilometers
from the City of Edmon-""
gton. . (Alberta Recreation
and Parks, in, conversa-
tion). o

a) The PREP Program was
designed for preschool
age children ranging in
age from 3 to 7 years
(Watkinson, 1976, p.16).

b) Trainable meﬁtally re— -

tarded is' an educational
classification whic¢h in-
cludes_developmental lev-
els ranging from moder-
ate to severe retarda-
tion with an ability to
profit from programs
which concentrate on
functional academics
with emphasis on self
help and vocational
skills (Hallihan and
Kaufman, 1978, pp. 68
-69) .

Watkinson (1977) consid-
ers that the educational
definition of trainable
mental retardation would
involve "children who are
attending or have at-
tended programs designed-
as 'preschool', 'early:
childhood' or 'sense ~

"training' and the focus

of these programs would

40
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Intents

1.3 Staff will be the
parents or care-
givers of each child.

v

Standards

be tolprepare the child
for the elementary. cur-

" riculum by teaching them

prerequisite skills in
self help, language,
social and motdr devel-
opment (p. 43).

¢c) A minimum of 5 parti-
cipants living within

the boundaries of the
town or county is consid-
ered to be an appropriate
number for implementation
of the program (Alberta
Recreation and Parks, in

‘conversation).

Instrument: Referrals
will be obtained from
advocate agencies. Many
of the educatiomal pro-
grams reviewed rely ex-
tensively on referrals

as a means of identifying
individuals who can bene- .
fit from the program
(e.g. Hayden and Harding,
1976). : '

At least one parent or
caregiver of each partic-~
ipant will indicate ver-
bally that he or she is
prepared to become di-
rectly involved in the
program for a period of

.14 weeks. Levitt and .

Cohen (1976) indicate

that most parent inter-
vention programs tradi-
tionally involve only

one parent. It was felt
that although the involve-
men ot additional

family members would be
ideal, the participation
of one.parent or care-



Intents

‘1.4 A facility, equipment

and training materials

will be arranged by
"the program director
and the program co-
Prdinator.

+

()
(2)-

Standards

giver is an acceptable
standard.: '

a) The facility should

meet the following es-
timated conditions:

(3)
(&)
(5)

(6)

central location:
length: 40 feet
width: 20 feet
height: 12 feet
storage: 100 square

feet, and

well illuminated.

b) The following is a

list of equipment that
has been recommended for
the implementation_of ‘
the PREP Program:

r

RECOMMENDED EQUIPMENT

LOCOMOTOR SKILLS

L.

2.

(9]

open space of "20'
length ]
Stairs with a rail-
ing or near wall
benches or boxes of
varying heights (3"
to 36") :

lines or tape on, -

., the floor -

one rope or stick

.mats or landing

pads

¢

PLAYROOM SKILLS

wagon

tricycles (of dif-
ferent sizes 1if
possible)

scooters
trampoline

wide tamp
suspended vertical
rope
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Intents

43

Standardg

PLAYGROUND SKILLS

13. playground slide

14. climbing apparatus
with adjustable
horizontal bars
(24' high to 5'
high)

15. swing or rope sus-
pended in loop from
horizontal bar

16. mats

BODY CONTROL SKILLS

17. climbing apparatus
with vertical lad-
der.

18. bench or beam
(inclined) .

19. boxes or benches
(36" high)

20. mats »

OBJECT CONTROL SKILLS

21. tennis balls or
"whiffle balls (not
more than 3" in
diameter)

"22. bean bags (optional)

23. large light balls
(not less than 8"
in diameter)

24 plastic hockey

" sticks
25. plastic baseball
bats with large
head

It is estimated that a

~first year program

should obtain a minimum
of 75% of the recommen-
ded equipment.

c) The fdllowing program
materials should be used
for staff training:



Intents

s

Financing will be
provided from a
research grant.

A schedule of pro-

gram implementation

will be drawn up
with consideration
of availability of
the parents, the
children and the
facility.

1.

1.

5

6

4

44

Standards

- (1) The PREP Manual

*(Watkinson,1976).
(2) handout information
on an introduction
, to the program, "as-
sessment procedures,
prescription and in-
» structional tech-
niques,

(3) slides and videotapes
illustrating the var-
ious components of
the program.

Source of standard: It
is felt that the above
pfogram“materials would
inform the parents dbout
the rationale, objectives
and specifjic activities
of the program.

A research grant from
Alberta Recreation and
Parks, Recreation Ser-
vices to Special Groups
Section should be ob-
tained to the sum of
$8200.

It is estimated that

this sum will c¢cover the
cost of facility rental,
supervisory wages, devel-
opment of materials,
travel expenses and the
purchasing of equipment.

An ideal schedule for
implementation would be
a min mum of 2 program
sessions per week for
1.5 hours per session.

Source of standard:
This is the minimum a-
"mount of time for whicéh
the PREP Program has
been implemented.

-

{



Intents

Support will be ob-

tained from the lo--

cal recreation de-
partment and from
advocates within
the community.

45

Standards

Instrument: Consensus
will be obtained in the
design of a‘'schedule at
a group meeting.

Community support :.would
be considered ideal if
a) the recreation depart-
ment would )
(1) provide assistance
in the identifica-
tion of a suitable
facility,
(2) provide assistance
in the identifica-
tion of laocal a-
gencies which may
be interested in
providing support
to the program,
_and
(3) provide a local
staff person for
direct involvement
in the program,
and
b) a volunteer from an
advocate group would
be jnterested in be-
coming directly in-
volved in the program.

Source of standard: This
standard was viewed as

an application of
Hutchison and Lord's
(1975) discussion of the
recreation integration’

~process and of the sug-

gestions made by
Arsenault (1978) on the
importance of solicit-
ing the support and in-
volvement of the munic-
ipal recreation depart-
ment.
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2. Transactions

Intents

Staff training. The
bparent staff members
will attend 3 two-

hour training semi-
nars on the imple-

mentation procedures
of the PREP Program.

The purpose of sem-
inar 1 is to Provide
the rationale and
objectives of the

PREP Program. The
purpose of seminar

2 is to prepare the
staff for the assess-
ment and prescription
of target skills. The
purpose of seminar 3
is to discuss instruc-
tional technique.

Program Implementation
a) The program staff
will assess the chil-
dren on the PREP target
skills and task
sequences.

Instruments of Ag-
sessment: Free Play
Inventory and PREP
Individual Student
Profile.

b) Two target skills

will be prescribed for
instruction for each
program participant.

N
Standards }
a). It is estimated that
a minimum of 80% of the
families should be rep-
resented at each train-
ing seminar. Heifetz
(1977) indicated that
90% of the families were
Tepresented at each of
the training meetings in
his study. It is felt
that due to the small
sample in the present
Study, 80% atteéndance is
an acceptable standard.

b) Lillie (1976) sug-
gests that feedback forms
be provided to the par-
ents regarding each as-
Pect of program imple-

mentation. It is esti-

mated that a minimum of
80% of the pParents who
attend the training sem-
inars should judge them
to be effective in pre—
paring them to implement
the program.

a) The first 3 program
sessions will be spent
dssessing the program
participants on the PREP
target skills and task
sequences (PREP Program,
1979) .

b) It- is estim. ted that
by the fourth program

Session two target skills

should be prescribed for
each participant.

c) It is estimated that
individualized instruc-
tion on the prescribed
target skills should
begin by the fifth pro-



Intents

c) Individualized in-
struction will begin

for each child on the
prescribed target skills.
The instructional tech-
nique to be employed

will involve the use of
the criterion referenced
instructional sequences
provided in the PREP
Manual (Watkinson, 1976).
The role of the instructor
will be "to assist the
child in progressing along
the .task steps tby decreas-
ing or fading the amount
of assistance provided to
the child at each task
step" (Wall, Watkinson
and Shatz, 1979)..
Instruction of this
nature will be provided
for short periodic
intervals within a free
play environment.

d) Instruction will

be provided at each
program session and

the sessional per-
formances of the
children will be
monifored and recorded.

Instrument of recording:
The PREP Daily Record
Form (Watkinson}

1976). 7
e) Individual gssgis-
tance will begﬁrovided
to each parent staff
member by the progrém
coordinator in all of’
the above phases of
program implementation.

&”/

47

"Standards
gram session.

d) -~ Each parent staff
member should record

performance information

at 1007 of the program
sessions attended
(Watkinson, 1976, p.32).
e) It is estimated that
a minimum of 807 of the
parent staff members
should be satisfied with

"the amount of 'assistance

received from ‘the pro-
gran coordinator at each
phase of program imple-
mentation. .
Instrument: Question-
aires will be wused to
obtain information re-
garding the satis-
faction Qf the parents.

£) It is further estimated
that each familv should be
represented at 75% of the
program sessions.



Intents

"Community . involvement
will be maintained. -

2.3

' 3. .Outcomes
Intents
The program particfpants 3.1

will progress on the
prescribed target skills.

The parent staff members 3.2
will find the training

sessions to have been

helpful in implementing

the PREP Outreach

Program, ‘

St'andards

ﬂit is estimated that

volunteers from the
Recreation Department
and advocate group
should attend 80% of the
‘training sessions and
80% of the program
sessions.

Standards

Fach prdgram particypant
will show measurable
progress on at least one
of the target skills
that was prescribed for
instruction (Watkinson,
1977, p.107).

Instrument: Continuous

performance information -

will be transposed to
performance graphs and
visually analyzed with
respect to the overall
progress achieved by
each participant.

It is estimated that a
minimum of 80% of the
paren€ staff members
‘should-judge the train-
ing sessions to have
-be’en helpful in imple-
menting the PREP Out-
reach Program.

.

Instrument: Interview
schedules will be used
to determine the par-
"ents perceptions on

the helpfulness of the
training sessions in the
implementation of the
program. ’

’
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3

Intents

The "parent staff members
will be satisfied:-

a) with the effect
that the program had
on the motor skills

of the partdcipants,,
b) with the effect
that the program had
on their own'ability
to teach motor play
skills,

c¢) with the effect
that the program had
on fostering community
awareness, and

d) with the benefits
of the program in
general.

The parent staff
members will be
committed to the
continuation of
the PREP Outreach
Program.

The town recreation

‘department will be

directly involved in
the continuation of
the PREP QOutreach
Program.

Standards

It 1s estimated that a
minimup of 80% of the

parents should respond
favorably with regards
to the effects of the

program on:

a) their child’s
gross motor play
skills,

b) their ability
to teach gross motor
play skills to their
child,

c) the level of
community awareness,
and

d) with the benefits
of the program in
general.

Instrument: Interview
schedules will be used
to obtain the above
information.

It is estimated that

a minimum of 80% of
the parents should
indicate that they
would like the program
to be continued.

Instrument: Interview
schedules will’be used

to obtain the above

information.

Appropriate follow-up
action should be

taken by the recreation
department to ensure
the continuation of

the PREP Qutreach

"Program,
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Intents Standards

A\ Instrument: the above
ro information will be

“ _ ' obtained through the

. w use of an interview

v Y ' schedyle.

Methods of Inquiry

The ;ﬁecific methods of inquiry used for the analyses
of congruence and conﬁingéncy in the evaluation of Ehe PREP
Outreach Program included: (a) the single subject basic
time-series design (Kratochwill,K 1978), (S) questionaires
and interview schedulesv(Kerlingef,_l973), and (c) )

attendance records. The research for the study was designed

to maximize the data. sources on which conclusions and*

-

o

s

recommendations would be made.

The Basic Time-Series Design

The single subject basic time-series design represents
a quasi-experimental 'strategy for the evaluation of a treat-

ment variable over a specified period of tdme iCampbell and

Stanley, 1963). The basic feature of the design is the
continuous recording of performance measurements. Initially
‘baseline measurements arc obtained. The treatment variable
is then introduced and the resuiting changeé in performance
over time are recorded. Results are_graphically illustrated
and visually examined, supplemented with aa analysis of

changes in level and changes in trend from baseline scores

(Jones, Vaught and Weinrott, 1977). The single subject’

.



design is advocated by researchers in the field of applied

L

behavioral analysis (Birnbpaher, étial,,il974; Gelfand and
Hurﬁman, 1975; Kratochwill, 1978) and has been applied in

a n;mber of studies evaluating the effeats of training
programs designed for use .with individuals who are menﬁally

retarded (Watkin;on, 1977 ; Wehman, 1977).

'
«

/
Limitations \

Campbell and Stanley (1963) list histofy, maturation

~

and instrumentation as factors which may confound the

internal validity of a single subject study. In the present

study, as in most naturalistic observational studies the

effects of history could not be ly controlled. This 1is

not - seen as a critical limiting f?ctor because each child
served as his or her own-control; any extraneous variéblgs
would be evident from the onset of the assessment period
through to the end of the progfam; The external variable
most likely‘to have had an effect on the child's perform-
ances was the extent to which various parents worked on the
motér slkills at home. Because a large component of thg
‘present study was the training of parents in the skills

necessary to instruct their children, changes that occurred

b

in the home setting were considered to be program effects.
Maturation is a possible source of confounding where

phyéical or developmental changes occur within subjects

over a period of time (Kratochwill, 1978). Due to the young

age of the children involved in the study, and the develop-

KS
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5§§n%ﬁlﬂpature‘of the instructional sequences used, the

effects of maturation could not beé controlled. However, it

)

is,uﬁlﬁkéiy that maturation could be solely responsible for

,‘ s —‘3;&%%‘;’ - L R o . . .
ehe pertormanse changes observed in each. <likd over the 14
BN R - R P :
week period gf program implementatigmn. . RS
S S LT
- a. o ,
- 4 4 e o T L
Instrumentation is a possible llm}tl&@:( tor in

studies where the measurements involve the judgment of

human observers who may be aware of the experimental plan
F ‘ L '
(Kazdin, 1977; McYNamara and MacDonough, 1972). 1In the

52

present study, instrumentation may not be viewed as a critical

limiting factor in that the parent staff members were
‘instructed that the prime fuhction of recording was for

the purpose of making decisions with respect to the

appropriateness of specific targe® skill instruction.

N

Their awareness of the experimental plan is therefore

questionable.

The experimental design used in this study involved
the application of one intervention over 7 different
individual subjects and their families. However, the

) & )
extent to which the observed aesults can be generalized
to other rural communities is limited. The complete
description of program variables provided will enable the
same.intervention model to be replicated in other

communities to determine the generality of the finding.

Instrumentation

The PREP Program encompasses a task analyzed
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curriculum of over thirty-five gross motot play skills.;
ihe instrument Qf dssegsment, the PREP.Individual Student
Profile (revised from'Watkinson, 1976) is illustrated in
Figure 5 and appears in Appendix A ofﬁthis study. The
format of this profile includes a matrix of criterion
referenced task steps which specify increaéingly skiyfful
behaviors leading to the performance of any given target
skill. A second matrix is also included which forms a
range of -response prompts within each fask step; The PREP
Prbgram‘materials’(see Appendix A) suggest that the first
three program sessions be spent assessing the children.
The specificAasgesément procedure is‘wgll dofﬁﬁented and

v ki

hasically involves thé$follow{ng steps;

a) observe the child for target skill befformance,
b) request that the child perform a given target
xskrill,.

¢). demonstrate the next higher task step and
continue demonstrating_inc;gas;ngly higher task steps, éhd

d) record the ipwést step at which physicai
assistance 1is requyred.

After the inizial assessment pgriod specific target
skills were prescribed for instruction\by the parents with
the assistance ofﬂthe program coordinatog. The prescriptions
were based on the parent's perceived needs and interests of
each child.' The pépent staff members were instructed to

begin teaching,each prescribed skill on the task level at

which the child haQ&successfully performed on two separate
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Jumping Down
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Figure 5.

Steps down off of shin
height
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shin height, one foot
take-off, two foot landing

Jumps down off box of
shin height, two foot
take-off and landing

Jumps down off'box of
knee height, two foot %
take-off and landing .

Jumps down off box of

hip height, two foot
tdke-off and landing
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Excerpt of the PREP Pragfamvlndividual Student
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occasions during the asse;sment period; but .ro ﬁrbvide
~slightly less assistance thaﬁ had been previﬁﬁaly requiredf
For exaﬁblé if a child had been assessed at task level 1 with
assistance, the parent should pegin instruction at task level
1 fading.the complete assistance. The Parent sstaff members .
were told to fade assistance by applying the response
prompting continuum (WQﬁkinson, 1976) shown in Figure. 6.

Each level of prompting is well defined in the PREP Manual

o J

(Watkinson, 1976). (For moif complete informat;on on the
techniques of Prompting involved iﬁ'the PREP Program the
reader is referred to Wall, Watkinson and Shatz, 1979).
Basically, manipulation is defined as completely manipulating
the child's body or body part through the desired ﬁovement
pattern. Manipulagive prompts are considérea to be the
prqvision of physical’support at some point in the movémeht
paﬁtern. A demonstration is a type of exaggerated vié@af
prompt, and a verbal Cue 1is a word or sentence that tells

5

the child to perform the gkill.

The parents were instricted to follow the ta;k‘
"sequences provided in d%e-lndividual Studgnt ProfileAand
to refer to the PRéP Manual for teaching suggestions using
:.;he,response prompting cqntiﬁuum. Performance measurements

were to be recorded each\segéipnﬁon the PREP Daily Record
Form seen in Figure 7 (thRiqséh, I97§). This form requires
that the staff member recérd the highest tasklstep at

which the child performs and the level of prompting that

was nceded for the performance of the task, in addition to
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NAME : ¢
MONTH: ) _
7
A
TPO TPO COMMENTS
DATE |{TASK |RESPONSE| "TIME/ FASK' RESPONSE| TIME/
LEVEL | NUMBER LEVEL | NUMBER
3
i
Figure 7. The YREP Daily Record Form (Watkinson, 1976) .
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the number of times the child perfofmed and the amount of
time spent in inétruction. In this manner, sessional
performancevchahges Qere closely monitored over the fourteen
week period. This method of fecording i§ congruent with

the continuous recording techniques empléyed in other
instructional programs designea for Qse with mentally v

, et

retarded children and their families (e.g. Fggdericks

al., 1976).

Treatment of the Data

Each child's sessional performance information was
transposed onto a progress graph after five instructional.

sessions. This information was used to make decisions
; N
b4

'regarding the- appropriateness of the target skill and

.

instructional technique. After the fourteen week period

each graph illustrated the change in skill performance

from the beginning of assessment through to the termination

°
o

of instruction. - : .o

The graphic performance data was,aqalyzed visually
to deteryine the extent to which fhe program intcnts had
been observed. Whére congruence was achieved the-per~
formance graphs were aléo analyzed with reséect to the
stability of baseline measures, changes in trend between
and within phases, and changes in level between and within
bhases (Parsonson.and Baer, 1978). This information was

used to demonstrate empirical contingencies among the

observed antecedents, transactions and outcomes.
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In situations where the visual analysis.of graphic
data indicated incongruence between program intents and
obsefvations, the performance graphs were 'used to determine
the extent to whiéh the parenﬂs had recorded thetprogrqm
séssions that they attended. This analysis involved:the
calculation of phe percentagk of  attended segsidns tﬂqt ﬁgd

been recorded using the formula below:

Total sessions recorded

Total sessions attended

The recording information was examined with consid-
\ .
eration given to information which was obtained through the
. 3 .

use of questionaires and interview schedules. \\\_,////‘\%/

]
Interview Schedules and Questionaires

-

The interview has been considered man's oldest and
most frequently used device for obtaining informa}ion
(Kerlinger, 1973). Kraus (1977) indicates that interview
schedules and questionaires are common methods of gathering
information fof the evaluation of recreation brogrammirg
useful for the determination of needs and'ﬁntérgsts, and

o, ;
for the obtaining of backgroupd participation information.
These techniques have also been utilized in revealing the
degree of client satisfaction with respect to the overall
program effects and future directions for the program
(Canadian Institute for Research, 1978; Kerlinger, 1973).

£

The major limiting factor in the-.use of the interview
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schedule or questionaire is that they measure what a person
says as opposed to what a person thinks or bélievgs. This
factor cdan be minimized by the careful selection of wording

So. that questions are not leading in hé:upe. Tuckman (1978)

s,

suggests that the scaled-response question is least likely

to influence the respondent. Eight quest%gﬁg{fe and inter- "
S

‘view schedule instruments were developed for the evaluagion P

of the PREP Qutreach Program. Copies of these instruments

are provided in Appendix B.
A questionaire was developed to reveal the initial

objectives of each parent staff member.. The Instrument

.

consisted primarily of 4 open-ended questions and is presented

v

in Instrument 1 in Appendix B. The questions wege 'stated in

an open-ended manner so that the respondent could ~answer in

his or her own words. %‘;

.

Questibnaires were also used to provide the opportunity
for the parent staff members to give feedback on the effec-
tiveness of various aspetts of the program transactions., A
four-point ‘scale of_resbonserwns provided for each question
in Instruments 2, 3, 4, and 5 so . that the paren%f could
indicate the degree of effectiveness as they pefﬁéiued it.
Instruments 2, 3 and 4 questioned the parent staff members

on the effectiveness and helpfulness of each training

o~ -
1 4 ,
session in preparing them to implement the program.

f
Instrument 5 was developed so that Tthe parents could

.

indicate their degree of satisfaction regarding the amount

of assistance provided LPem by the program coordinator.
A . o "

LY - >
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,

Instruments 1 through 4 were distributed to ‘the
participating parents during a program session and were

returned at a subsequent session. Instrument 5 was both

distributed and returned primarily by mail. The results

¥

of Instrument 1l ,were analyzed with respect to the degree
that the stated.Rbjectives met with the designed objectives

of the program. nstruments 2 through 5 were analyzed in

terms of the pevcentage of ;, ?; c anq d levels of response.
Respondent; were atso provided with a limited amount of
space .in which to comment desoriptiveiy.

Interview schedules were used to determine the
perceptions of thé participating parents with Tegards to
the overall effects of the program. Instrument 6 consisted
of four categories of questions regarding the program effects

on the pléy skills of the children, on the instructional

skills of the p:rents, on the effectiveness of the training

N

sessions in implementing the program materials, and on the

level of awareness with'in the community. A final question

’

was included to determine how each parent felt about the

N

future of th~ program. A four-point scale of response
was provided in each question so that the parents could
respond within a suitable range of possibilities.

Instrument 7 was developed to determine the extent

. . 9

to which the parents perceived their knowledge and under-

‘ .~
standing of the program instructional components both before

—

and after participating in the PREP Outreach Program. A

four-point scale of responsc was provided in each question
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, - : .
with the respondents indicating the perceived levcl of

pre-program and post-program knowledgc'nnd understanding

of instructional technique.

Instruments 6 and 7 werc distributed to the par-

ticipating parents during a progrdm session. Thev were

returned and discuyssed during private taped interviews.

The information from Instrument GL@as‘analyzed by determin- .

ing the percentage of a, b, ¢ and d levels of response.

Instrument 7 was analyzed by assigning scores to each of

the possible levels of response with (1) being the lowest or

.

poor and (4) being the highest or excellent. The amount

of improvement perceived by the parént was calcuigﬁéd-by

subtracting the'perceived pre-program score from the perceived

post—prbgram score. The taped interviews were examined only
@as supplemental information to the quaﬁtified data obtained

in Instruments 6 and 7.

Instrument 3 was developed to determine the exfent to
which the mugicipal'fecfeation depqrt@ept was ;ommitted to
the continuatiéﬁ of the.PREP Program. The instrument was P
mailed to the Recreation Director and consistéﬂ of four )
scaled response questions. The first two questioné were
regarding the procédures antecedent and transaction levels
of program implementation. The third and fqurth'questions
were used to determine the degree of commitment by the
recreation department to the continuation of the PREP
Qutreach ﬁrogram.‘ Instfument 8 was returned to the

evaluator following an interview session with a representative
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from the Town Recreation Departmpnt,

Attendance Records

>

"Lildlie and Trohanis (1976) suggest that attendance

.records can be used to indicate the degree of parent

commitment to a program designed fior use with their
. \ ' ’
childfen who are mentally retarded. Kraus (1977) warns

8
that although attendance records are frequently maintained

in recreation programs,. they do not reflect satisfaction,

quality or results; but merely that a certain number of

"y

‘people were present. The parents participating in the

PREP Outreach Program were not requiréd to pay .a registration

-

fee, nor .were they paid:for‘becoming directly dinvolved. In
view of the voluntary nature of attendance, an atcurate
head—cognt waé maintained to supplement diFect interview
questions regarding parental commitment to the program.

The attendance records were analyzed with regards to the

number of sessions attended over the total number of sessions

available for each child.
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CHAPTER V
RESULTS

Statement of Observations . w

The results of the PREP Outreach Program are presented as
a set of observations encompassing three levels of program

information: observed antecedents, observed transactions and

observed outcomes.

1. Observed Antecedents

b
1.1 Location. The County of X was identified as an

appropriate location for the implementation of
tﬂ%ﬁﬁREP Qutreach Program. The county limits are
34 kilomeﬁrés from downtown Edmonton which exc¢eeds
the p%edetermined standard of 32 kilometres. The
search for an appropriat.: logation with respect to
participant characteristics was initiated in May

of 1978 with the assistance of the Alberta
Association for the Mentally Retarded. The County
of X was identified as an appropriate site <4n
" October of 1978 with the assistance of two resource

- .

development workers from Alberta Social Services
and Community Health, Services for the Handicapped
Division. It was indicated at that time that a

parent group was in the process of béing formed

representing families whose children were ranging



65

in age from 1 to 6 years.

Participants. Program participants were . vea pre-
school aged children - five girls and two boys -
living in the Connty of X. Families were referred

to the program by a fesource HeveloPment worker and
a social worker employed by Alberta Social Services
and Community Health. The date of birth, medical
diagnosis, developmental level and special educat--
ional experience 6f each child are provided in Table
1. ©None of the children had any overt physical
disagilitieé that would contraindicate involvement
in the PREP Outreach Program. As seen in Table 1
although all of the children were preschool aged
with some special eéucational background, 3 of the

7 children were younger than the predetermined age

standard of 3 years.

>

Staff. By January 15, 1979 at least one parent
&

of each of the seven participants indicated verbally
that he or she was ;repared to become directly
involved in the program for a éefiod of 14 weeks.
The verbal indication was obtained at group meetings
and duriﬂg home-visitations which were conducted to
acquaint the parents with theJPREP Progrém.

Written indication of how the parénts felt régarding

impleméﬁtation of the PREP Putreach Program was

provided in response to question 6 of Instrument 2.
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The results of this question are provided in Table
2. Although one of thg families attending the
group meeting did not turn in the questionaire,
100% of the families who did so responded favorably

to the question.

Facilit;.g With assistancg from the Town X
Recreation Departmént‘the Masonic Hall was selected
as the centrevfor the imﬁieméntation of the PREP
Outreach Program. The hall‘is located in the i ’5
downtown area of Town'X and the méeting-r06ﬁ wﬁich
was used as the pléy;afeaAwas well illuminated .

The dimensions of the.play.area and storage
facilitieé are.provided in Table 3, Although the’
Playroom dimensions exceeded the predetermined>
standards of 40 feet im length, 20 feet in width
and 12 feet 1in height, the 40 square feet storage
area was far less than the prédétermined 100 square
feeg standard. The selection of .the facility was
completed 3 months following the identification of

a suitable location.

Equipment. By February 5, 1979 the following

equipment was obtained for the implementation of

.

the PREP OQutreach Program:

tricytles
mini-basketball game
ballsy (8" diameter)
ball (2" diameter)
wagon

= W



TABLE 2

INITIAL PERCEPTIONS OF THE PARENTS REGARDING
THE IMPLEMENTATION OF THE PREP OUTREACH PROGRAM

At the end of the introductory session how d d you feel

about implementing the PREP Program in your - ommunity?
Response . ‘Response Number Pe centage
Scale | Level Responded Responded
Very positive a ) 5 83% ./

, ‘ ,
Positive b 1 177%

- 13
Hesitant - c 0 , 0%
Negative d A (O 0%
-
TABLE 3 -

DIMENSIONS OF THE PLAY AND STORAGE AREA

Length ' ' Widech - Height Storage /,/4

o~

43 feet & 30 feet 14 feet 40 squafé'feet

b

68
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2 bean bags

1 climbing box

1 wooden incline

1 A-frame ladder

2 plastic hockey sticks

2 plastic pucks

2 scooters

1l mat -

3 large carpetsremnants
The playrbom contained built—in,jumping platforms 7
and 20 inches high, one set of 3~step stairs and two
sets of 4—step-stairs; each step measuring 7 inches

4 . .
in héight. There was approximately 30 feet of open
'space area at all times. The floor of the playroom
-contained decorative markings which. were used as’
lines for skills such as jumping over. on February KO
17, 1979 an additional A-frame ladder and a
hofizontal bar attachment for swinging were obtained.
The percentage of the recommended equipment that was
obtained was 80% which exceeded the estimated 75%
) -
stanQard.
' : red :jk\\\,

Materials. The following materials prepared by 0 M//.

the PREP Program staff were used for the purpose

of sgaff development:

1. introductory handout,
2. handout on théfPREP assessment procedure,
3. hand out on the PREP instructional procdﬁure,

N

4. slide show on instructional techniques,

5. wvideotapes on the rationale, assessment
procedure and instructional procedure used
in the PREP Program,
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6. the PREP Program Free Play Inventoryq-

7. the PREP Individual Student Profile (revised
from Watkinson, 1976) and
, P

8. the PREP Program Manual (Watkinson, 1976) .

Iteds 1, 2, 3, 6 and 7 are provided in Appendix A.

'Finance. A research grant of $8,200.00 was prov1ded

from the Alberta Department of Recreation and: Parks

Recreation to Special Groups Section

‘xSchedulea' The program was scheduled to operate

tw1ce weekly (Mondays and Saturdays) for 3 children
who were not involveduin a daytime school program

and once per week (Saturdays) for 4 chiliren. The

Monday morning session ran from 10:00 to 11:45,

The Saturday session was split into two-one hour
sessibns. Five particibants, their‘siblings and
parents atténégd.tﬁe early sessions (10:00 to 11:00)
with the option\df~remaining during the 1late sessions .,
Two participants, their siblings and parents ‘
attended-the,late session (11:00 to 12:00). The
g£§Q§s were divided according to size, age and the
amount of space needed.for the degtee.;f activity
exhibited by the participants. Although congruent

with the stated intent of developing a schedule on

the basis of availability of facility, parents and

children, the observed schedule did not meet with

the estimated standard of two 1.5 hour sessions per-

veek.

e o
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a)

r [
'q .

ﬁupport. On November 15, 1978 the Town Recreation

r&oard of Directors approved the implementation of

Khe PREP Outreach Projéct. It was indicated that
&he degree of involvemgnt would be decided by'the
%ecreatioh Director: The assistance of the
&ecreatioy Department was pledged in finding a .
Facility that would-be appropriate for the implemen-
Ystion of the Outreach.Program and suggestions were
“Yade regarding the potential interest of advocate

Y roups within the community. This observation did
hot fully meet with the predetermined standard

Which included a pledge from the Recreation Depart-

lwent to provide a volunteer to -become directly

Amvolved in implementing the program.

o

% member of the local Kinnette Association indicated

bfhat she would be interested in becoming directly

,fmvolved in the PREP Outreach Program on “a'voluntary

Bgsis. At her suggestio%, an introductory presentat-
ywn was provided to the local Kinsmen and Kinnette

wssociation during which financial support was

ledged for the purpose of building Some large
< P

wieces of play apparatus.

2. Observed.Transactions

v @

!

wtaff Training. Three two-hour evening sessions

\were held for the pufpose of training the éarent

*

S
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staf{f members in the PREP Program‘pgocedures.

The first two training sessions "An introducgzgn

to the PREP Progr;m” and ."The PREP assessment
procedures" were held prior to the 14 week
implementation period. The third session "The

PREP Progran inséructional techniques"'was held
during thg middle stage of the implementation
period. Following the second session and before
the third, the parent staff member§ were instructed
to read the PREP Manual (Watginson, 1976) paying

close attention to the segments on "Teaching",.

"Recording" and specific target skill instruction.

The dintroductory session was coﬂducted on three
occa;ions, November 15 and December 19 of 1978,

and January 15, 1979. TFive families wére represented
at the first .session; three of whom indicated that
Ghe.PREP‘Prograﬁ was appropriate for tHeir children
and one who indicated that they would ;ike to become
involved Ehough their child was youngef than tie
specified population.. Two mothers attended the
second session, one of whom indicated that she

would like to become involved, though her cmild wasb
younger tﬁah the specified pépulation. On the

third sesgion't;rée familie;lweré represented and
.two expressed the appropriatenessnof the pr;gram

' \
for their children. When the program wgs deemed
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Feea. .

8
in#ppropriate, it was due to the severe overt
physical lim;tations of their children. All of
the parents who considered the program charactéristics
:

to be appropriate for their children expressed a

desire to play an active role in the program,

An outline of the introductory session is provided
below:

1. QLecture on.the play characteristics of
moderately mentally retarded children.

2. Videotape on the PREP Program rationale.
3. Lecture on the basic features of the PREP Program.

4. Distribution of the introductory handout (see
Appendix A).

[

5. Discussion.
>

Instrument 2 was distributed so that the péren;s could
provide feedback oﬂ.the.effectiveness of the intro-
dugtory session. As seen in Table 4, of the 6
families who returned thé instrument 837 responded
favorably to.question 1, 100% to’question 3, and

¥

100% to question 5.

The second tfaining session, "The PREP assessment
procedure" was held on January lé, 1979. Six of
the 7 families were represented by at leést‘one
parent. An outline of the assessment session is
pro;ided below:

1. Lecture on the need for assessment in the
PREP Program.



TABLE 4

PERCEPT1IONS OF THE PARENTS REGARDING

THE INTRODUCTORY TRAINING SESSION-

luestion 1:

How effective was the introductory videotape

in providing you with information on the

need for a play program such as PREP?

Response Response Number Percentage
Level Responded Responded

Very effective a 5 837%

Effective b 0 0%

Of some value c 1 17%

Not effe;tive d 0 0%

Juestion 3:

How effective was the
providing you with an
PREP Program?

introductory talk in
introduction to the

Percentage

Response Response Number

Level Responded Responded
Very effective a 3 50%
Effective b~ 3 50%
Of some value c 0 0%
Not effective d 0 0%

Juestion 5: How
the

effective was the handout

in outlining

basic features of thayPREP Progr%m?

Response , Response Number Percentage
Leyel Responded Responded

Very efféctive a 4 677%

Effective' . b 2 4332 

Of some value . 0 0%

Not effective d 0 0%




2. Lecture and videotape on the assessment
procedure.

3. Lecture on the prescription of target skills.

4, Distributionl of handout on the assessment
procedure (see Appendix -A) .

5. Distribution of PREP Manual (Watkinson, 1976).

>

6. Discussion.

Instrument 3 was distributed so that =he parents
could prpvide feedback on thé effectiveness of the
second training session. As séen in Table S5, of the
6 fémilies who attended this seésionb832 reSpbnded
favorably to questions 1 and 4 and 100% responded
favorably to questions 2 and 3 

t Y Lo v
‘4.tr@ﬁning seminar "The PREP instruction

technique" was held on March 28, 1979. Six out of
a possible seven families were represented at this
segsion by at least dne parent. An outline of the
instructional session is provided below:

1. Lecture on the fesponse prompting continuum
used in the PREP Program.

2. -Videotape illustrating the response prompting-
continuum. )

-

3. Lecture on individualized instruction.

-&. Videotape illustrating the phases of
individualized instruction.

5. Distribution of handout on instruction (see
Appendix A).

i

6. Discussion.

75



NeJ
~
Ld
] . ) . umoys uaaq aaey
) lou pinoys pue
co“umsuoumﬁg %0 . 0 p pP23lBT[8IUN pawaag
Us33111m TeuollIppE . :
. X0 0 PSXTT 2Ae2Yy pynopy %0 0 2 anTeAa swos 39
%0 0 uanrd uaaq A 1 q Tn3diay
~ 3A®Yy Jou prnoysg
. €8 S : e Tnydiay £aap
L1 Fax anfea awos jg -
, . papuodsay  papuodsay " {ona B
10 ) . 0 Tnijdiay - 98riusdaay laquny asuodsay asuodsay
1E8 S . . Tn3diay Kaay . (pasn jerasieuw B
p— , ENSTA-0 ne 3yi 3 A .
papuodsoy papuodsay Cona 1 1 1P y nogqe 123j :o‘ op MoOH g udrisany

28riuadiay 13quny

asuodsay

?suodsay

1ey1azew :vuuauz\mu:ozcm: a4l purjy nof pyq

ilnzdray
th uotrisan}

.
D

“ 10 0
\. %0 0
_ 1L9 7
| 1€ 14

paa1ynbail fer103euw
Teuojlippy
/

10w UMNU\,OU
aaey pinoj
1uayoygng

ssadoad
031 yonu ooy

papuodsay
' 28viuaning

papuodsay
._ULE:Z

[aaan
asuodsoy

3sundsay

LUOTSs5as sty
123y

Tetasavu jo

lunowe Ayl jnoqe

Uy pal1oaod
N0k op mojy

g uoraIsang

(P,u02) ¢ 379VL

N

uoyssas Buymoitoy

20 0 P £31Tno71331p PeEH
] s leayoun
YEA 1 paWaas suoy1idag

P . . paziue8ao

< aL1 1 \ a 112M A1qeuoseay

%99 b e paziuefio yyam
vwv:oamwm papuodsay 19a27

ssuodsay asuocdsay

adejusdiag Iaquny

(Pp8luasaaxd pue pazjueldio Ly{ies7807
pue A1ieal> sem uaays uoylEWIOJUT Ay}l
Pue uoissas ayl jo asodiand ayi yassj nok qq

$1T uojrisand

NOISS3IS ONINIVIL Hszmemm< AHL ﬂ
ONTA¥VOAY SLN3I¥Vd IHIL 40 mZOMHmmuxmm

S 374Vl



Instrument 4 was distributed so tﬁat the parents
could provide feedback on the effectiveness of

the third training session. Ks seeﬁ in Tabie 6,
100% of the 6 families who attended the session

responded favorably to all 4 questions.

Program Imp/lementation. Assessment procedures were
initiated on Januéry 27, 1979 Qﬁ&ch also marked the
beginning oﬁ\the fourteen w;e% périodfof program
implementation. The initial assessments‘for
Subjects 1 through 5 were récorded on the PREP
Progrém Free Pl;y Inventory and Individual Student
Profile (I.S.P.). The Free Play Inventory was usea
on the first assessmént session for the purpose of

determining which of the target skills werk already

in ,the free play rgpertoirevof each child. The
h ' e
' &

1.S.P. was use?-durin& the second and third assessQ,

ment sessions to determine the task level at which
» , .
o L
the child cguld berform‘each target skill and. the

amount of prompting required.'_Following three

assessment sessions é%ch parent staff member

a

: - v
indicated, in response to qé%stion‘A»of'Instrument
which targbt skills they would 1ikf to prespﬁdbé.

With assistance from*ﬁbe program éoordidatot 2:
target skills were prescribpd for each subjec 5
f the I.S.P., as shown in

based ¢n the results o
. &,

Lo
Table 7. o &
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TABLE 7

RESULTS OF THE INITIAL ASSESSMENT USING
THE PREP INDIVIDUAL STUDENT PROFILE

3 | —
Subject  Session Session Target Task
Prescribed Attended §kills Level
1 b 4 Run 1 v.C.
’ Jump down 1 M.
2 5 4 Ascend stairs 2 M.
Jump down 1 M.
3 4 4 ) ‘Catch M.
Run 2 M.
4 4 3 Ride a tricycle 1 M.
Climb over A-
frame 1 M.
5 4 4 ' Ascend a ladder 2 M.p
Descend a ladder 1 v.C
L ‘
1“‘



M

Assessment procedures for Subjects 6 and 7 were
iﬁitiated\using a Home Skills Checklist that was
designed to include the developmental mile;cones
observed in infant motor skill acquisition. The

Home Skills Checklist (H.S.C.? is provided in o o
Appeﬁdix_c of this study, On the basis of tqe

H.S.C. a number of target skills were identified

as appropriate forfindividu;lized‘instruction for
wSubjects 6 qnd 7. The instructipnal sequences for

these target skills were devéloped from other

instructional programs designed' for high risk

infants (Fredericks, et al., 1976; sHangon,.1977) and

s .

from the PREP Primer Manual (Wall, égQ;¥., f§}8) g
(for mor- information on the pr;gram matérials ':$"ﬁ$
that were developed for use with S6Jand S7 the .=
reader should refer to Shatz, 1979).. Home"yisitations
were held prior to the onset of the prog;am implemen-
tation period at which S6 ana‘S7 were assessed on the
H.S5.C. Dﬁrihg the first tdo program sessions thesg
subjects were assessed to determine the task step

and level of pfompting'gglwhich instruction should

-
commence. The results of these assessment procedures

were written down by e parents in response to

question 4 of Instrud&nt 1 and are shown in Table 8.

Instrument. 1 also provided each parent staff'meq&gr
an opportunity to indicate their objectives-for

becoming involved in the PREP Outreach Program.
& ' : -



TAPLE 8

RESULTS OF THE INITIAL ASSESSMENT USING

THE HOME SKILLS CHECKLIST AND THE

ACCOMPANYING INSTRUCTIONAL SEQUENCE

Walks unsupported

SUBJECT TARGET SKILL TASK LEVEL
6 Sit and turns to crawling
position 1 M.
Crawls 2 M.p
Sits up from lying on back. 2 M.\
Sits ug from lying on front 2 M.
|
»Stgnds supported 1
=] _
7 Crawls up stairs ( 1
4

81
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3
The results obtained in respoﬁse to questions 1, 2
3 and ‘5 of Instruéent 1 are summarized as.fblloﬁs:
(1) Eighty-six percenC-of the parents.wére interest-
ed in 1mprov1ng the quality of their child’ é motor
play SklllS while 1 parent (14%) was hoplng to -

have hlS Chlld become more lnvolved in organlzed

games . (2) Six of the pérents (86%) indicated

that they were interested in gaining a better ol

unaerstanding of how to teach their children motor
play skills. One parent left this question blank.
(3) Generally the parents isolated three areas in

which the community could gain through the implqpen—

\,
)3

tation of the PREP Outreach Program. Six of the

parents felt the program would help to foster

i

community awareness with respect to their child-
ren'zSneeds and capabilities. Of these six, four

paregfs indicated that the program had potential for

prompting the 1ocaL provision of services, and two
added that the program would be beneficial in helplng

identlfy other' parents whose children had handl—
, *
capping conditions. One parent indicated that the

¢

program would help other pf‘ents to overcome a,serioué

problem. (4) Six of the seven pafents‘(86Z) indicated
- ,

that they would work on the prescribed target skills

in the home environment as well as at the centre.

One parent (14%) indicated that she was not sure.

N\ .
At the bottom of Instrument 1, one parent included

-

v
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4 general comment as follows: : ~.

’

"I feel that the program is well 5<¢~f
organized and very beneficial to

both parents and childzgen. r .
hope such .a Program can continue
in the future. Best of all,

parents do not feel pressured
in any way."

)

Individualized instruction began for each child during
.

the same program session that the initial prescription

was finalized.> Each child was to receive a minimum of

5 minutes of intense instru;tion on every program

-

session attédnded. The program coordinator provided

assistance to the parents on an 1nd1v1duallzed bagas

u

durlng the assessment, prescription and instructional

phases of program implementation. Each parent was

instructed to record the highest performance level
exhibited by the child on the prescribed skills for
.each program session attended on the PREP Daily

Record Form (Watkinson, 1976) . They were further told

.

to feel free to come to the program coordinator if
they were experieﬁcing any difficulties. Assistance

in recordinglwas provided to the parents on an
. . . -
. kY
individual basis when requested.. Each parent wd's

‘also instructed to turn in the Record FoEm after, 5

instructional sedsions so that appropriate instructional
~ ® N
or program revisions could be made. :

"Attendance records werwe maintained over the 14 week

'period of program implementation.’ Table 9_shows‘them¥“y-
e ‘ T

O



TABLE 9
e 7 . ‘
AT'_I‘ENDA.NC’E RECORD AND THE AMOUNT OF
PERFORMANCE RECQRDS MAINTAINED
SUBJECT SESSIONS PERCENTAGE OF PERCENTAGE OF
' AVAILABLE SESSIONS - INSTRUCTIONAL
ATTENDED SESSIONS
RECORDED
1 14 (11) 78.5% 100%
2 25 (18) 72%. 1 77.7%
3 15 (12) 80% 100%
4 14 (8) 57.1% 100%
5 14 . (12) 85.7% 25%
6 25 (22) 88% 1 18.1%
7 25 (19) 76%, 31.5%
MEAN 15.4 (l4.6) 77.6% 64.6%
¢

84
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[ a

number of program sessions that were available to |

¢ . . .
each parent and child,' the percentage of program

and the percentage of

‘ R : .

sessions that were attended,

attended program sessions tfhat had been recorded
. .

An aVerage,of-77Z of the program sessions available

:

“Were at;endeﬂlby each parent and child (range from

57.1% COVSBZj. During 65% of these program sessions,

records were malntalned by the-parent staff members

Although mot indicated in

2

(range from lS/to(lOOZ)h

two instructional se851ons occurrlng in

Table 9,
. 9. _
the home env1ronment were recor%ed for S3; feur were
¢ ,

recorded for S6 andltwo for Sj' ] L

P .

Six of the seven subjects (86%) were most often

accompanied to the program by 'their mothers and

siblings. One father yji/ghe principle staff member

for His child. Four of/ the subjeets (57%). were

accompénied by both parents on 50% or more of the

Program sessions attfended. The remaining three

subjects were accompanied by both'perents on an

average of 14% of the program sessions attended

(range 0% to 25%).

>

Instrument 5 was distributed to the parents to

provide them an opportunity to specify their

satisfaction with respect to the amount of assistance

pravided by the program coordinator. As indicated
in Table 10, only 3 of the 7 parent staff members .
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2.3la)

b)

14

returned this questionaire. Those that did replyfe
were satisfied with the amount of assistance
provided to them from the program coerdinatb;.

)

-

A reﬁreéentative-from the Town Recreation Department:

was extremely assistive in the identification of a
facility éppropriate for the implementation of the

PREP Outreach Project. One trainifg session and

one program session were attended by representatives

from the‘Depaftqent #nd some contact was maintained
via telephone conversation.

'

A volunteer from the 1ocal Kinette Assoc1at10n

attended 33% of the tralning semlnars and 32/ of the
s ' . - .
program seSs1ons durlng whieh’she assisted the parents

in terget'skill instruction. -Through her support

»

the progfam reeeivedAsome,funding f'rom the Association
for the purpose of construttidg some of the larger

pieces of play aﬁpatatue. - With this funding a group

of the fathers got togethet andlbuilt the 2 A-frame

ladders, the hoellow climbiﬁg box, the bar sw1ng»
attachment and tte wooden incline. The Kinette
voluﬁteer was also instrumental in artangidg an
interview between the program coordinator, two
ﬁarent staff members aqd a‘reptesentative fre? the 3

Town newspapef. An article was printed .in the news -

paper in mid—ApriI accompanied with pictures of ‘the

children and parejjs,playing-at the centre,

1

87
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"and their children. Also visiting the program was a | )

Health. ¥

~Towards the end of the implementation period a

',reQuest wasfﬁade by a representative of a'local

A number of individuals from the community vigi¥

the program during the 14 week period of:program

implementation. Parents were frequently accompanied
. o ‘ o v - S

by friends, relatives and other concerned parents v.fy

representative from the Masons Group, an - aide to a’
local kindergarten program, ‘a youth worker from _ -

. ° . . O -
N .

'Preventative Soc131‘Serviees (PsS.S.), a home=teacher

from the.Early Edueation'Program and“a'resource

development worker from Serv1ces to the Handicapped

;Diti51on of Alberta Soc1al Services and Community

Y

v

Rt (
‘5)

kindergarten program for an- 1ntroductory seminar on

the PREP Program to be presented to the kinderg&Tten

Staff. The se551on was conducted in May of 1979 S -
co . ‘_ 3..* X v . - }y'/;«
and ‘was well received, Tl . o0

3. Qutcomes

The contrnuous performance informaqdon that was

'recorded for each Chlld on the. individual target . ,&_

,skilgg prescribed for\instruction is prov1ded in

Flgures 8 through 27. In each graph the vertical

@

axis represents the task steps required to perform v

the target skill and the accompanying‘levels of - B ‘ - @

-



,
S

response prompting.o The horlzontal‘%x1s is : E
. v . . . R ) . : i v

repreSentatlve of the number of 1nstruet10nal el {$;4wfﬁ%é
Asess1ons, Unless otherw1se stated each %atampoint_; TR PR ¢

, i . . ”l

along the- horlzontal axis represents ar l’Week block

7L of instructlon' although the measure was%taﬁen each

w

. . . /ﬂ, ‘
Saturday most of the parent staff members 1nd1cated

N . o -.v"-*,~

that they were teachlng the prescrlhed target Skllk;‘

2

.regularly 1n'the home env1ronment The p01nts on the - f“

. ) : - e T £ A 4
learnlng curves represent the hlghest level of per—f "

b 3
o E

formance achleved by the glven subJec on each

BN

R
Y.

program-sess;on. 'During the flnal two weeks of\

program 1mplamentation ghe program;ooordlnﬁtor repeated

1

‘the asseSSment procedure for*eachwchlld on a{l of the
_ ST, S ] _ ,
prescrlbed target ‘skills . The results of the pre and post

N V]

assessments are 1nd1cated on the graphs w1th asterlsks(*)
i : SR

. X ] . o . : C @& B R ‘ hJ‘
-Subject 1. ' o . S S P N )

. . i o t : #
. y . N :‘ o
: 1

& "

As Seen in‘Figures 8, 9 and. lO performance graphs : Q.

are available for Si on 3 separate targ&t skllls.d -
K ; 5 . 8 - 'J . i, N

1Figures 8 and 9 represent performance changes on‘the

»t

target skills to jump ‘and" to run which were prescrlbed
1mmed1ately follow1ng the 1n1t1al assessment procedure**
On the target sklll to Jump measurable 1mprovement

;was demonstrated over the 14 week perlod of program

1mplementation ~as; 1nd1cated in Figure 8 Instruction

'was 1nit1ated at a task 1 level with a manlpulative :\;

prompt (steps down off box of’ shln height) ; After 5 . U K
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E L W
PR ; . d :

1nstruct10nal se531ons W1th no measurable change -jéﬁ

—_— "
\ y

demonstrated 1nstruct10n on this targeﬁ Sklll was 7
Y +
‘;‘. . - . *

'“re—evaluated. It was dec1ded that a mor@%meaningful

approach to 1nstrucplon should be employed ‘(Prev1ous

l" e

to this dec1s1on a hoola h00p was placed on’ the floor g

B J,.and w1th phy51cal 3551stance S wa% requested to

1

Jump off a7 1nch platform 1nto the hoop) . As a

PRy

result of the Te- evaluation the parent began to work

-y

on- thls task step by helplng S descend 4 stairs and

o
. . R
I

delaying the phys1cal a551stance on. the‘last step

Thls approach ‘was meanlngful to S ~1n1that‘she was .

1

getting practlce at descending stalrs amﬁ it was more

‘s . LA
condu51ve for the parent to use thls technique in the a

’

o
-a

home env1ronment. After three program se551ons u51ng

- N . ~'»,,
N N this techniquenSl was- consistently stepping down from

\ . ’
!

the 7 inch platform on request

' R o : &
Figure 9 graphically 1llustrates the measurable o

\ E

1mprovements that were achieved by Sl on the target

skil¥# to run. After 5 program sess1ons during a’ seven )
week period Sl moved from\task step l w1th -a verbal
: . \ .

%

AR

'request (moves lO feet with - fast walk) to task stepv.

v

3 with a. manipulative prompt (runs 20 feet w1th

1nstances where neither foot is_in/peﬁtact w1th the.

\floor). At that tlme the target Sklll to run was
placed on maintenance The decision\to maintain the

skill level_achieved as opposed to confinuing«with

pi
s
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further imstruction‘was baséd on the length of §

1S
legs, the wide base of support that she used when
[ / k)

' /
running and her chronologlcal age,(3 years)." It:

was felt that Sl had attelned her ¥ax1mum.level of

L
P

prof1c1ency on the target Sklll to rum and that
, o - . : : ,

instructiqnal time would be better spent on.a new .

-
tdrget skill.

. The decieion to maintainethe‘target skill to_runm
;reeulted in the preséription ofﬁtme,target skili'to
walk up am inclined beheh ﬁllestrated in-Figure 10.
'In%tructron was mnltlated at a task 5 levedl (walks up)
with complete manipulation. i After 4 instructional“
sessione the physieal assietaﬁce had:been graduélly'
’deéreesed.end Sliwas successfully completlng the.sklll
mn reeponse to a verbal cue, On*the followlng-session
"Sl 1n1t1ated thls target slel in her\free piay. VAS/
seen in Flgures 8, 9 rand 10 the results.of the post-“
assessmentpconducted by=the program_coordinetor were
rn agreement with the records malntalned by the’ paremt
staff member in ali 3 target skills: that had been

i
'Prescribed. | 't fg*\
Subject 2.
‘The‘terget ekills'tOjescend eteirs.and to_jump_downv

werevinitially prescribed forlS on the ba51s of

‘ 2
the 1nformat10n obtalned on the I S P. Figure 11
shows that instruction was initiated at a task 2

- \N '
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'ﬂlevelu(ascends SEairs_markingjtime with support)

with’a marfipalative ‘prompt. 'Over‘the-lé'week period

of program‘lmplementation Sé had- gradually progressed

to cbmpletlng thlS task level in reSponse to a verbal

cue. - ’ o v - ' . 1

[ ) T8 . S
. ) oy

The target sklll to Jump down graphlcally 1llustrated o

,1n Flgure lg was prescrlbed at ‘a task l level (steps

down off bOX‘Of shln helght) requlrlng a manlpulatlve

s . [

‘prompt. Following 6 instruetional“sessions during
which no measurable. improvement was demonstrated”
decision'was.made‘to terminate'inStruotion on thils

-

; target'skill. Two target skllls to run and to ascendf

a ladder were prescrlbed 1n‘1ts stead ﬂAs'indicated'
in Figure l3min3truction on the targetdaﬁilllto Tun
was initiated atva taskdleVel 1 (mowee:lovfeet witn a
‘faeg Walk)‘following‘a'denonst%étion.b Arter"7ﬁi
'instructionalAorogram'seseioné-Sé

progressed to-a task level 3 (runs 20 feet wlth

had gradually

ulnstances where neither;foot'is in contact with the

bfloor);following'a'verbal.cue.
InstrUction was initiated on the target Skill to

-ascend a ladder at a task 1 level (ascends 5 rungs

‘ . . ¢

marklngrtlme) with‘complete Manipulation. Flgure 14

"shows that after 7'instru6tional Sessions Sé.had
. o - ‘

progr#ssedvto awtasknleyel-Zf(hand51and feet ralternate-

2

1y l#ndlng on sanesrnng)‘in'reSponse-tof?wverbal cne;
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As seen ‘in’ Figure 11 the post-assessment conducted
# . :

by the‘brogram'coordinatéf on S2 target skill to

ascend ‘stairs was in agreement with the record
maintained by the'parent. The post-assessment on
the target skillwtoijump down, seen in Figure 12,

indicated that no incidental progress had occurred

after instructi®n was terminated. Post-assessments
: ‘ :
in Figures 13 and 14 were both in agreement with

records maintained by the parent staff member.

Subject 3. . .
The target skills to run and to catch a tossed ball s
. .

were prescribed for S The performance information

3°
over the 14 yeek period of yrogram implementqtibn
on the. target skill to run is shown in Figure 15,
Instruction was initiated at' a task 2 level (fast
walk moving arms bent at the elbows in opposition
) . 4

to legs) with complete manipulation. After 9

. 4 » ‘ .
instfuétiodallprogram sessions 83 had progressed to
initiating a task 3 level (runs 20 feet with instances
of non-support). The;post—assessqent conducted by

the program coordinator was in.agreement with this

final record.

' On the target skill to catch a small amount of progress
'wés.made over the 14 week period of program implement-
ation as seen in Flgure 16. Instructlon began at a

‘ta§& 3 level (traps ball tossed between waist and
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chest) with complete maqipdlation. After 9 program

. o il . . !
~sessions S3 was performimg at a task 3 level with a

L

'hanipulative ﬁpompt,"AltHOUgh_1ittleimeasﬁrabLé‘ .
improvement was recorded on this targét_skill,’thé

parent staff member was constantly decréasing the
amount of physical assistance provided. at the ﬂaék%

3 level. The post ‘assessment was in agreement with
R ] IR ;

the final recofd monitored by the parent.

- .

" Subject 4. o : : ¢
The tafgét skills to ride a tricycle and to ascend &
ladder were pfesdribed for.SA. A graphic' repfesenta_

tion of the performance change exhibited ‘on the target

.

skill to ride a tricyéle»ia\ppovided”in Figure 17. \

After 6 instructional progfamrsessioﬂs Sasprogressedv

from task 1 (sits with feet on pé&éls while being

‘pushed) with complete manipulation to task42 (pedals
after initial push) with a manipulative:pfompt;;

Figure 18 represents the continuous performance

iﬁfbrmatiOn:for S4 on the target skill to ascend

a ladder. On this skill.S4 was assesséd at task

éteé i.(ascends énd deScendé‘5-rungs‘marking-time) ; ..
on requeét’for bo;h asqending:ahd 4éséending_?he_

ladder. The pérent gtaff meqbéf Qas ndt'in;efested
in ﬁmproving Sa's,cliﬁéing téchnique, but rathéf.iﬁ‘
teaching him to step over the tob of‘the‘A—frame so

;hat.he.could move freely fromyclimbing uwp to climbing’’
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down the other side._ Because there was a similar
Aiframe at a local Y}M.Q.A,‘Qrogram that'SAVattedded,
h%s'lack of skill in stepping eVer_the top df‘ghe
A-frame hindered his ectivity level 1in bothkérograms;
it was therefore felt that this was an lmportant

' ‘ €

skill for him to learn,

-\ :
The response prompting continuum was applied to this

skill in the following manner:

Target Skill: To step over the top of an A-frame

ladder
Task 1: After completing the ascent the child

steps over the top of the A~frame and
places hands in a position so that
the ehild may descend the ladder

M: -~ Child is at the top of the A-frame.
Co Instructor manipulates one leg then
the other over the top of the A-frame.
. The Chlld s hands are then moved one
at a tifie so that the Chlld is ready

to descend the -ladder. ~ -~ = .7~

MP: -Tap;the child's'legs to initiate
stepping over the.top of the A-frame
ladder. Then tap the hands to

indicate to the child that the hands
should also be moved over the top of
the frame.
D: ~ . Provide an exaggerated demonstration
of the legs stepping over the A-frame.
" Then demonstrate the’hand movement.

vVC: "Step over and turn around."

As can be seen in Figure 18, S4 gradually progressed
from requlrlng complete a551stance to 1ndt1at1ng the

sklll in a free pray situation.
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In both target skills the final record marked by
the parent was in agreement with_tﬁe post-assessment

conducted by the program coordinator. -

e

Subject 5. .

The results of the assessment f-or‘S5 indicated that

"he could successfully perform all of the target skills

with*;hg_gggggg;_qﬂqfAqscendiﬁg and descend%ng\a

ladder¢' S5 was assessed on ascending a ladder at a

task 2jglevel (hands and feet alternately landing on
same rung) with minimal assistance. He was assessed

on descending a ladder at a task 1l level (marking

time) on requést. Although S5

's parent staff member
did not maintain any instruetional program records a

LI

pre-test fpost-test comparative analysis shown 1in

Figures119_andiZQ indicate that measureable imﬁrovemeﬁt
did occur atISQmé p@int dﬁfiﬁg thé 14 week perioatﬁf
progfamfiﬁplemgntééiqn. .During the final program
sessiaﬁ Ss‘wgs assessed at initiating a taék level 5
(alternating Aands»and feet sfmulténeously) on the
target ékill to‘asceﬁd‘a Ladaef and atfiﬁi;iétingfal

task 2 level (hands and feet alternately landing on’

same rung) on.the target skill to descend a ladder.

' NJS bj t 6.
. Subjec o
Bix

The ‘results of the Home Skills Checklist indicated
_.that the PREP Curriculum was not_appr@priate for S..

' On the basis of this checklist the target skills to

-
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“sit and turfn to a crawling position, to crawl, to

B Y

"sit from lying on back, to sit from lying o&.front
‘and to stand supported were prescribed for:

® instruction. S T

The progress graphs malmtalned for S6 a%eﬁshbwn in;

Flgures 21 through 25, As seen in Flgures 21 and 22W

.S6 successfullv completed the target skllls to 51t and ' . <

turn to a crawllng p051t10n and to crawl after 5

R

program sessions. . . i ‘ . : o
‘ o . . : x ' o : : ,

Flgures 23 and 24 1llustrate the performance changes
that were demonstrated by.S6 on-the target skiiis,to
s1t from lylng ‘on bgsb/and to. sit from ‘lying on
front. ;Althougthome 1mprovement:yas‘shown durlng e
“the firstn51pregrhn:sessians; S6 res{:tee most'.'“
1nstructlonal eplsodes on these target SklllS by crylng

v

and struggllng In both these skllls-S6 could -

'1$uteesstully,cpmplete'the_ pushes to a 51tt1ng t;‘f‘h“h’
position" phase ofithe'task, but resisted all . - Ehy';
attemnts‘to.rotate.to;one s;de._ At the end‘of the

fifth,prqgram session a decisiyn.;as)nade.to

identify'an alternative apprdaeh’tq teaehing this
ﬁskill. . S \;)/k ”'"f*fT“QMW'fé””"

‘Althodgh no fhrther records were~maintained.dn,the.

target sklll to sit up, a new approach was 1dent1f1ed

and by the lOth week of progrdm lmplementatlon S6

,wés-initiating the target sklll to 51g%up 1n both thel;'5 ‘fg

Y
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home and centre environments.

Figure 25 illustrates the performance changes -

dembuépraﬁed by S6 on the target skill to stand

unsupported. After the fifth program session, no

chauge in performance had been recorded and a

decision was made to re-evaluate the instructional

sequence. An alternate instructional sequence was ’
q seq

" developed and a post-éséessment indicated that by

‘the end ef the 14 week period of implementation S6

‘.WaS'peformihg.at 4 task level 9 (stands supported

By'a bench for 'S5 seconds) .

VSqueCt 7.
';The results obtalned from the Home- Skills Checkllst
:ihdicated that the target skllls‘to crawl up sgglrS_;

;and to- walk unsupported wefeeébprbpfiate fot,S7;

,The 1nstruct10nal sequences fo; these skllls were

a

developed frOm other motor programs de31gned for. use‘ﬂ”“

'w1th high rlsk infants (Frederlcks, et al., l976,v

Hanson, 1977).' The progreés gfaphs maintained for

S7 are shown in Figures 26 and 27.-

T

Figure 26 shows that instruction began at a task

.“u-ieuelsi}c¢6Mpretely manlpulate child wup 4 stalrs)

-

" in’ the target”skill'to crawl “up stairs. After.7

~program sessions S7 was éonsistently crawling up_

stairs 1ndependently in both the centre and home

environment .
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.

p‘,_On the target sklll to walk unsupported 1nstruct;on

'Wprrogram 1nd1cated that S7 was teethlﬁg and @hebefoxe

:sequence for crawllng'up stalrs.’

oeout

rlwas 1n1tlated at a task 4 level (Chlld moves .2 éteps

5,forward w1th support of a cloth) Flgure 27 graph—i”"”

cally 1llustrates that no con51stent progress was;

made on. thls sklll durlng the 7 program se551ons “for-

. which records were maintained; Refevaluation of this .

tended to move the cloth 1nto her mouth durlng each

instructional ePisode; It was suggested to S7

.

mother that rather than contigue with the cloth, ‘she

‘.mlght proceed with the 1nstruct10nal sequence Ousing

her'hands for support.‘ Although 1nstruct10n»

continued in this manﬁer, no furthep records were

maintained. A post-assessment. at the end of the
14 week period showed  that S? could take 10 steps

with the support of her mother's hands.

‘During the 8th week of program implementation the

target skill to creep down the stairs was prescribed
for S7.'7Although at that time an instructional
sequence had not been developed the response prompting

contlnuum was applled 1n a manner 51m11ar to the

'ftem 6Bprogram‘

B -

was creeping down the staLrSfr hependentlyd

séss1ons S7
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(evaluated.through theiuse bf‘questi0ns 4 and 5 of

) . S R .
Instrument 6. The results obtained in response. to

Z_these‘questions are provided in Table 11. Six.of -

the parent»st;ff me@bers (862)-indicated that the
skills learned in -the evening . tralnlng ‘sessions were
of help :at .the centre. Elghty six percent of the
parent staff members also found these skills to be of

help in® “the home environment 'HFive qf'mhe parehtsi“

’

vfelt»that they were_exceptions.due to. their previous

homeétraining; they felt,thatvthough'tﬁe§ﬁhadﬁgeinédr.
some;~the session5<weuld be Xgrl;behefieiel'f;r”
those. without previous treining. One.ﬁerent indicated
that the Manual (Watkinson, 1976) aibne WOuld'taye

béeh’Suificient.trainrng.' One parent felt that she
had gaiﬁed markedly as."a result of particfpating in

the evening training sessions. This parent noted:

"I didn't know anything at all and
certainly from all the stuff that : &N
.you presented and from the book I

learned alot.

‘Questions 1, 2, 3 and 6 of Instrument 6 indicated

the degree of parental satisfaction with respect
to speclflc program effects : able 12 shows that

lOO/ of the parents felt that their chlld had

3

1mproved 1n motor play skllls "Of‘the“T“parehtst

w ol - e - x <

‘:14 noted their partlcular satlsfactlon w1th respect

L
':‘-'"_“\ %o

b e,
-

to the.number of” ‘kblls thelr chlld had acqulred 1n‘

- f , - w
ey

such a’ short perlod of tlme '>§1x Qf'the”7 paremts

.»-.' -
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, TABLE 11 '
'PERCEPTIONSﬂOFQTHE?PARENTS REGARDINC
“THE .HELPFULNESS - OF THE TRAINING SESSIONS.
" Question-l: As a result of partlclpatlng in the evening v, ;

training -sessions ‘I -feel that the SklllS B T
learned are: : :

;Response . ‘v ; Responsev ‘ f&umﬁér EE “ngcehtége
Level 7" 'Responded .. Responded |
very: helptul to - R - _ '
mecap the-centre -~ a . G- Lo o0 1430
of somerhelb to
], me at the centTe b 5 71.4%
of little help to - - -
me at the centre . .¢’ e R O __,:”,O%
of no hélp to me - d e 1 T 14.3%
at the centre
Question 2: As a result of participating 1n ‘the evening
B ' training . sessions I feel that the skllls I ”,';
: learned are: T - e
Response . _ Response ;;M th§ef'ilﬁéyk;Péﬁ§€ﬁtdgewh,j'
A Level . ‘Respomded ~~ - Responded-
very helpful to ' , - — —
me at home k ‘a o 1 143
of some help to
me at home b 5 « 0 TL.47.
of little help
"to.me at home c ’ 0 ‘ 0%
of no help to me . :
at home ) d ) 1 14.3%
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'(86 ) felt that ‘their: fhlldren had shown'lmprovement
in sdcialaplay‘skllls, _These*parents were partieplarlyﬁ'

pleased with the manner in which the>childféﬁ‘5ééﬁnﬁi'

to ,share the space 'and the equipment.

K

A1l of "the- parents felt that they had galned in.. thelr

PN P

V{ablllty to'teach the chlldren gross motor play,skllls.“7'

'

:.Thenéerents indicated that they felt their'improvemene
gqsA&pe;topthéﬂeﬁegiég:éfeéeﬁfaiieﬁe?_ggeﬂp?ap#ical
expefienee apd tHe’avqilability of assistence. qur
‘of~ﬁhe‘paréhzs'feltvfhat their previeus hoﬁé;treining -

had provided them with the basics, but they. had

-

improxe some as a result from becoming involved 'in
the PREP QOutreach Program.

All of theaparentsefelp\thatephe_programhhad~f6$teréd

- T

Tthéeleveliefléoﬁmﬂﬁit§vﬂ&aﬁéness<wiéh respécﬁ tou
fthelr cﬂlldren s needs ) Tﬁe pareﬁts werevpartlcularly.
pieased w1tﬁ the newspapef artlele bgt felt»pherelgas
a.long was yet to go'before services'yoeld'be .

provided in the Town.

Six QE the parents listed three aspects of the

prograﬁ which they”feltﬂWéfeiﬁest'helpfulﬁ

oo

Ay T direct parent parthlpatlon

b)n”imvoIvEment*Uf siblings.end fhﬁhefs,'andj;mfw—"~
i . e ; ] o Coe
o) hav1ng the program 1mplement d at a centre

in. town. ’ )

~
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One parent when asked about the most helpful:
aspect of lhe programfresponded.as“jollows;

“"Irfound both the evening training ses 51ons

and the Saturday morning gathering very '

helpful. These sessions have. allowed us ’

q.eto learn more about our. Chlld e ey

Qf:ther7 parents; 3 indicateeﬁthat'they COuld not -
‘respond'to qaestion-S - "What aspects of the program

dld you feel was the least helpful and - why?” One

such parent noted:

"I couldn't answer that question...I
_didnlt'know,;.Everything'has been. of
some'help'and I don't know which was. _
~of the least, because everythlng was..So -q;~w;igﬁ"j"}fg
good M e T S S

/

QTwopbfﬁthelpa?ents“indleateafthat‘they would like

;_to see the program records admlnlstered in.;a- more

- J e T IR
woale . S i .

[l

':»gfstructured manner They felt that they had been ,,;J ;;53

KN
- .

lax in_recotding and suggested'that'records be
maintainedﬁahditurnedvin:Io,theﬂcoo;ﬁinater_axgeach{

;pfogfam”session;‘ One parent suggested that th

“

program showld obtaln more sophlstlcated pleces of

' play apparatus and one parent'indicatedithat,one

session per week was mct enough. - : ) K

Genera1¢CommentsdﬂAAll'bj the~general cdﬁments

with fééﬁéQt’td“the-implementation'oﬁ'thelPREPQAr'i

Outreach Program were positive. ‘Some of the

.comments were-as.fgllows;‘

"Excellent...I think its a really good ;
pr?gram..,Even I'm gettlng lots out of
_1t...You don t have to.get a baby51tter

PR - -
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- they could 1nd1cate the

‘do before the child performé.

. . o

”_'all the ime and all my kids really

enjoy it a 2 is really coming up

- in her motor\sggils .Even her teachers

at school notic ie."

‘o

"I'm glad I came out...I'm glad we

part1c1pated in it.%.Il wasn't too
‘sure before we started and I'm sure

about. it fow...T, don't know why we

~were lucky enough to be chosen,

0 .. . s
"It's"super ..I'm glad you decided to
come out here...It's really helped

‘and I have enough skills now

that I could help her in a playground

and at home’. e

"I think its ‘a super program...I just
hope 1ts contlnued "\> N U

"Its needed to. help .the kids look andil;

act 11ke they fit in with everybody -
else. Tl : _ RN

'o£7principl§§ of individualized instruction,

of the parents felt that they had gained in

A 7

-

125

' :Instrument 7 was, dlstrlbuted to the parents so that'

_ flearned dqring the.lAeweekjperlod of program -
implementatioh:j-As:seen”ianable‘lB 867 of thé

oarehts felt that“they had gajned soﬁe knowledge

100%

felt that they had gained ﬁith respect to how motor .
Seventy-one percent

';re%ards to their understanding of how to consequate
'the child's performance and‘86% had'improved in their
’knowledge of how to record the child's: performance

One hundred perdent of_the parents felt tha%.had

amount they felt they hadfﬁ

- skills are learned and with'respect-to'what to say or

improved with respect to assessments and prescription
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of éppropriate target skills. Five of the parents
indicatcd that they felt that their entry skillé had
been quite high due to previous home ,training, bqt
that they had certainly gained in ali aspects és a

result of being directly involved in the program.

9

.4 Program Continuation. The results obtained from

question 9 of Instrument 6 are provided in Table 14.
All of the parents indicated thét theg—zgéld like
the PREP.Outreach P;ogram to be continued.' Forty-
three percent of the parent staff members desired
the program be con;inued'to,the end of qué,
throughout the.sﬁmmer.aﬂé in the fall:aﬁd-572‘ »
indicated fhat theyﬂwbuid iike to brgdk:fér the

- : T~

_/summer months Nand continue in the fall.

"A meeting wa§/%eld with a representative of the

w

fowé Recrgglion Department at the end of the %4
e week périod of program implementation. At the
meeting the représentative indicated that he had
reéeived a letter from the parents as a group
reqpesting that the PREP Outreach Program be
continued. The répresentative pledggd that the
Town Recreation Department would dogi%gﬁﬁkmpgt to

ensure the continugtion of the program.



TABLE 14
PERCEPT-IONS®OF THE ®ARENTS REGARDING

PROGRAM, CONTINUATION.

-

Question: Would you like the program to:. s w

Response Response Number Percéntage
Level Responded Responded

be continued to the -
end of June, then ’
throughout the summer a 3 42.9%
and next fall ’
"be continued to the end - :
of June and then started b 4 57.1%
up again mext fall '
be terminated row c . "0 0%

128
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CHAPTER . VI

~DISCUSSION

Analysis of Congruence‘

In accordange with the Stake.(l967).Countenance Model
bflEva}uatién, éh analysis gf congruence was';ompleted at .
eth level of brégram development: antécedent, transaction

. i . .
and outc?ﬁe. vThe-dongrgemce information is discussed at
each program level with respect to: (a) the relationship

‘between intent and observation and (b) the relationship

between standard and observation. =

1. Antecedents

B
4

The résults of the antecedent congruence analysis are
shown in Figure 28. ©Each of the observed program variables

were judged to be céngruent with the intended program

design. The location was a rural community; the participants

were preschool - aged, trainably mentally retarded children

-

liz;ng within the community;%ﬂg;ga;eq;s of the children
were difectiy invélVed-as Staf}‘members} the facility,
equipment and materials were arranged for by the PREP
Program Staff;”fiﬂahcing was pfovided from_abfesearch grant ;
a séhe&ulérwas dévelobed on the .basis of tﬁe availability

of participants, parents and the facility; and community

support was pledged. Although the antecedent statement of

observations was congruent with the statement of intents,
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there were four sources of. incongruence when the obser-
vations were qgmpared.to the .predetermined standards of
. - e e . . N B T I R I R B :
eXCEll&n&e . b s e o v - PR n_lw'a @ e @ mrsae B e Q. :" R L Qo 'f" CAe e s

i R ' P R N Tz teg® L.y @ P Lo S X
or @y e L T B AN B A I N R R R I 8 El Do e

@

: Vafiabié i.Zva tgfersatb the ages of fﬁe program

. participants. Althougﬁ'éll of ‘the childrenvwere preschool
aged, Table 1 indiéatespthatjsébjects-2;u6‘and-7ﬂwa;e
youngerithanfthe PREP Prégraﬁ age sﬁécificafioﬁ of 3 years.
A home-skills checkiist,'prOVided in Appendix C was dé—
veloped.to determine the'exfent.bf fhis discrepdncy..vThe
_resglp;tof thewﬁbecklist,indicatéd thag thengEP»gurrichlum
was suigablé for Subjeéti2, but the sgiils‘we¥e Ebo advanced
'fOf”Squegts»Glénd 7. As suggested byVProv§S'(1969) this
discreéanCQ‘was”reduced:by modifxiné the;original standard
.of the éntecgdént vari;gle 172 a‘éoY?nclude_childreh/petween
1 and gvyéérs o£ agé. Ihe deciéién to"mddify the %#andard
was based on fhe.difficulty that was~en¢ogn£ered iﬁ thé
‘identification of an appr0pr;aée rural community; that is
the ‘narrow definitioq-pf "pfeschool" was a defiﬁite limit—
ation in thééseléction of'a:lpcétion. 'fhe modifiéation’
‘resulted iﬁkthe deyelopmeﬁt'of program:ﬁaterials‘ghat were
based on- other high risk infant‘studie; (e.g. Hénsbn, 1977)

and revised to be compatible with the PREP Curriculum format.

. ’ . . A . . .

Figure 28 shows that a second area of . incongruence can

be seen in variable 1.4 with respect to>§he dimensions of the
play facility. Althodgh the play room dimensions exceeded

" the 40 feet iﬁ*iength, 20 feet in -width and 12 feet in
height, Table 3 indicates that ;he'sqorage area did not meet
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.

,.¢;sﬁringent;,ﬁhe;§fya§f?népffybéeqtggtorage'space,in*tbefhall

e - 132

the lOONSquare,feét_éspimaqed'spapdard. VAitHoﬁgh tﬁis"

standard was arbitrarily estimated and therefore ﬁ9;
- S ey ‘ .

TR S ; o .
R 8y -
. Ay e

‘to accomodate the‘play equipment.. This discrepancy was

[ .
@, s

reduced with the provision of funding from th® local Kinsmen

and Kinnette Associations. . This funding was used to pur-

ey e . -

chase materials with which a group of fatheTs .constructed

- 1 ;

some large pieces of piay‘aﬁﬁaratus,-iﬂclg¢inéwaﬂ}§:ge”_'

. A ) PN
- 1 . o .

- woodensbox for.climbing. This box not only served as a .

ane -

base‘fgr ;He;wéodén iﬁklinek'bug_it was“hofiéw gﬁjgﬂétiétﬁm
could De uéed“;o.sﬁore éﬁaliérhﬁbyé aﬁa equipmenﬁ.ib?
?J?Jkdfﬂi;ala;ea;bffhﬁﬁéqedeﬁt'inc0mg:u¢nég¥n¢ted}in“
Figﬁre 28 cah.Pé sééﬁ iﬁ varigble_i;g;",Althgﬁgh.the:inténtx
wég.;%at thg ;chedu;e be ba;éd-oé the‘avéilabili;y of
paregés, child?gﬁ_and‘thg fgcili;i, thé_ogserve¢§§chedulé
does ﬁot mee; with?£Eé1p:edetefmined standard. Fifﬁyfsix
percent of the pﬁrentslindiéaﬁéd that théir'cﬁildfeh ét;gndéd -
weekday educational programs and would be available‘fSI fREP'
only on Séturdéy mprnings.. Although.one session per Weé%

, - : -

was not viewed "as ideal, it was felt that this situation

may behtypical of the availability of childrénmto_pértiqipgte"

in programs hgf associatedﬁwith‘thé scﬁool~€€¥y_éré‘att;n{ingzﬁﬁ
In an attempt to reducé ﬁhis discrepancy paren;é'ﬁeféfencour-
aged to'igst;ugt_ahd record progress on the PREPlskillé_in

the home environment. However, home¥session récotds were

not maintained.

"Variable 1.7 illustrates the fourth source of

<
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FE

.observation‘f_standard incongrnenceﬁ‘<A1though dlrect'

_support and 1nvolvement was requested of the¥ TQWn Recreatlon

'tDepartment only admlnlstratlve support was pledged

e

2. Transactions
o e s
o e, ‘ L ORI e BRI R R I R

mo s TN . ST T e e et

An analysis of the congruence of the various trans-

actions is summarized in Figure 29. The observed staff

training’ program was well attended and the parent staff

members Judged each se351on ‘as effectlvely meetlng 1ts

‘

llntended”purposen/“

vThe.observed assesSment prescrlptlon and 1nstructlon

~aspects of program 1mplementat10n were judged.to be

congruent mith:both thepintended program design and the
predetérmined time standards. Although the instrument of
aséeeement needed modification'and new target-skills had to
be‘designed for Subjetts 6 and 7,hthe techniques of

individualized instruction werevapplied throughltheguse of

'the response prompting'continuum for all of the program

participants.

The observed variable 2.2 d was judged ineongruent

e . .
when compared to both the intent and standard. As ‘seen in

Table 9 the parents of Subjects 6‘and 7 reeorded 18% -and

327 of themtotal,ses&ions attended A v1sual analySLS of
the‘progress graphs for theee subJects (prov1ded in, Flgures
21 through 27) 1nd1cates that the parents malntalned records

until the performance information revealed that some of the
- 4

new sequences were not suitable for the children. . Modified
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-teohniques were identified, suggested andpimplemented for

‘ R . . L
_the purpose of designing appropriate instructional

seqqeﬁces (Sﬁatz, 1979) .

K

Records for Ssvwere malntalned for ZSA of the total

o

sessions attended. The initial assessment procedure for this

chlld 1nd1cated that ‘the target skllls tq ascend and descend
a ladder were the: only skllls that could not be successfully
completed. Although these target skills were preserlbed

for’ lnstructlon contlnuOus program records were not malntalned

Fl . N . . < ¢ . N - i

- The results of a pre program post- program assessment com-

parison revealed that‘measurable improvement had.OCCurred.

‘Program,recorde wére maintained for él;'SB and SA for
100% of.the program sessions attended.‘ Records for 82 were
maintained for all bot the laot four program'SessionsT

It was 1ntended that a551stanoe be ptovided to the
parent staff members via a.program'coordlnator. Tahis aspect
of'the program was measured'through Iostrument 5 which was to
be returned by mail. The ‘three famlllea who returned the
form indicated that they were satlsfled with the amount of
assistance provided them. However, the response to this
instrument was inadequate to=draw conclusions on the overall

. =

degree of parent satisfaction.

It was eatimated-that,each'family should be represented
at 75%‘of_the program. The attendapoe record provided in
Table 9.£ndicates that‘an average of 772 of the program

sessions available were attended by all of the participating

parents and their "target children"
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- . o e . g

A setond_variable of incongruence *tn the transaction
"stagé of the PREP Outreach Program -is in 'variable 2.3 with
_respect*to”the'maintenance of community involvement, In - ~

view of the discrepancy noted in the antecedent stage

o

regarding the involvement pledged by the local Recreation

Department, it is felt that the predetermined transaction
standard of '80% program attendance-was rather idealistic.

Althoﬁgﬁ alrepresentative from the Departmént afténdéd>bne
training session and one progfam éession,ocommunity involve-
ment w§sw?aintained‘in other ways. Durgng thé prggfam
iﬁpleméntation period, freQuent visitations wére made to the
cengr; Synreiatives and frieﬁds of the parént‘staff members
ahdiby other coﬁcerﬁed:pafents_énd their children. The
program was also ViSiCEd by representatives of the Mason Group,
the local P.5.5., a ﬁome—based interventién program, local
kindérgarten prggram and arresource dgveIOpmenﬁ worker from
Alberta Social Sefvicés_and Commuﬁity>Health. The program
'Qas publicized by wérdfof;mOyth and -by-an article printgd

in the localbnewépaper whiéh appeared in mid—April.‘

’ r ’ <
A volunteer from an. advocate association in the Town

attended 327 of the total program sessions during which she

a

assisted the~parents. Although her attendance record was
"far less than the 80% predetermined standard, she maintained

telephone contact with the parent staff members and was

o

Y

*instrumental in gaining the support of the local Kinsmen

] and Kinnette Groups and the local newspaper.

-



3. "Outcomes .

O _ ‘)

A summary of_thevahaleesrofAcongruence between the
various outcome variables is provided in Figure 30. It can

be seen that for each observed outcome variable, congruen&e'

the statement of intents.
It was intended that each participaeg would demonstrate
measurable progress on at least one prescrlbed skill durlng

the 14 week perlod of program 1mplementat10n. Althoggh

contlnuous performance information,was not available for
all the children, pre- assessment post- assessment comparlsons
shOWed that . measurable progress had been demonstrated by

.each Chlld "

~

o

The results obtained from questionaires and interview
schedules indicated that the parents were satisfied that the/‘

o
{
!

training sessions had been‘helpful in both the‘home and '/
' !
centre environments. The parents Qere also pleased With thé
effects that the program had on: (a) the_metor and'soeiaiﬂy
play skills of the target children, (b) their own
instruttienal skills, and - (c) on the level of eommemity‘
awareness with feséeet'to their children's heed!f> When
questioned aboet the overall program each parent responded
in a very positive ﬁanner. Most helpful aspects of the
program . 1ncluded the fact .that the program was famlly oriented

and‘centre~based“and that‘assistance was always availaQ}e.

Least helpful asp%fts of the program inEluded the lack of

il
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SOphisticated'play equipment “the 1ack of admlnlstratlve

\

‘structure in recordlng and the limited time that was -

avallable per week to 1mplement the'program All of the
‘ .

’parents expressed that they would llke the. program to be

" .

ﬂcontlnued

Upon recelving a letter from the parents as a gr0up

-requesting‘thét the program be contlnued _the Town}

Retreation D1recto¢ expressed that the Department would. do

.1ts utmost to ensure the contlnuatlon of the PREP Outreach

v

Program.

Contingency Analysis
—_—— ey Al YySis
s

A contlngency analy51s was conducted by determlnlng
the degree and nature of the relatlonshlps among the program

varlables. At the level of 1ntent this analy31s 1nvolved

-1dent1fy1ng whether or not loglcal cont1ngenc1es ex1sted

between the 1ntended outcomes and Qhe 1ntended antecedents

and transactlons. At the observatlonal level, the analy51si

observed antecedents and transactlons'

Five outcome varlables were listed in the statement

b a

'of. intents presented 1n Chapter 4 of this study The first

outcome variable (3 l) suggested that each program

The next three varlables (3.2, 3.3 and13.4) suggested thatp



the‘parent staff membpers would be satisfied with regards

X

to the helpfulneés of the staff training sessions and the

effectiveness of the program and that they would express a
z .
desire to continue the implementation of the PREP OQutreach

Program. -The final outcome variable (3.5) Suggested'that
the Town Recreation Department would be committed to the

* continuation of the PREP Outreach Program. \

Intent's: Logical Contingency Analysis )

'
. d
-

"Participant Progressi

Watkinson (1977) found that measurable performance
improvements had been demonstrated by the pregéhool aged

developmentally delayed children in her study during 3

N

\A

vweeks of implementing the PREP Program criterion-referenced
gurriculum.' In Watkinson's study intense individualized

5 ins%ruction was provided a minimum of 5 minutes per session
oﬁléach'prescribed si&ll. A 3 week period would therefore
represeng 18 hours of program séssions totalling a minimum
of 90 minutes of intensive individualized instruction. In
the PREP Outreach Program it was intend 4 that the program
operate twice weekly for two hours per‘sessiod for a period
of 14 weeks. Excluding a 3 session .period of aséessment,

5 .

this would have resulted in 25 program sessions (50 hours)
totalling a minimum of 250 minutes of intensive individualizgd
instruction.  In view of Watkinspn's (1977) results, - it
wasilogical to assume that given a lé'week period of PREP
Progrém impiementation involving a minimum of 10 minutes

B

uﬂ - , . - b
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of criterion-referenced individualized instruction, each

. o - . S R
program participant,would demonstrate meadurable, improvement

on at least one of the target skills prescribed for

a
v

instruction.

‘"The Parent Role

~ - i

The literature reviewed on the implementation of,
instructional programs designed for high risk infants and

'deyelopmentally delayed preschoolers indicates that if

3
3

provided training and assistance, parents can "teach their
\, ,

own handicapped children functional skills from a number
of performance areas (e.g. Heifetz, 1977). ’'It was therefore
logical to assume that given appropriate training, under-

- standable prégfam materials and assistance during the
. . . .
program implementation period, the parents could effectively

‘.serve in the capacity of "teachers!" in the PREP Outreach

Program and would be satisfied with the effects of the

.

program with respect to the gains achieved by the children
and their own gains in instructional skills.

It was also anticiéated that the parent staff members
would desire %hat the piogram be.continugd; Sﬁé;fef (1976)

and Hayden (1976) consider dedication to program continuation

to be a significant informal evaluation of a family-centred

- program for young handicapped children. Both these authors

'

suggest that as a result of becomi: ~ . irectly involved in

a program, parents can become strong advocates for the

’

contiinuation of “he program. It was therefore logical to

By : b
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assume’ that given an.effective training program, an
opportunity for direct involvement and an effective program,
the parent staff members would express a desire-to continue

the implementation of the PREP Outreach Progranm.

Tﬁe Recreation Department

Arsenault (1978) stresses the importance of_ipvolvihg
the local Recreapion Department in all phases of ﬁrdgram
development. He suggests that this involvement is
necessary in ensuring a departmental commitment to the
provision of services to handicapped children and their
families. It was therefore assumed that the Department's

commitment to the continuation of the PREP Outreach

~

Program would be contingént upon their involvement in the

antecedent and transaction phases of program development. "

Observations: Logical Contingeéncy Analysis

Participant Progress

‘ 1
1

\
It was logical to assume that given the intended

'5
program schedule for a 14 week peridd, measurable gains
would be achieved on the gross motor skills prescribed for
instruction. However, for 57% of the program participants,-.

the observed schedule of 11 hours of instructional progranm

sessions did not meet with the predetermined standard of
. . o

v

scheduling. The observed schedule represented a minimum
of 110 minutes of intensive individualized instruction.

The total amount of "instructional minutes" represented by



‘

this schedule exceeds Watkinson's (1977) findings that

measurabple gains were achieved following a minimum of 90

minutes of individualized instruction. To ensure that the

children were. provided an extended amount of instruction and

praétice, the parent staff members were encouraged to -
prescribe .at least one skill that could be easily applied to

the home environment.

The Parent Role

It was logical to assume that if given an effective

tfaining program and direct individualized assistance, the

parents would find the materials and instructional Strategies

advocated by thé PREP Pfogram to be helpful in bdéh the
centre and home environméhts. Training materials we}e de-
veloped and presented in a ménner that would be apﬁrOpriéte
for parents.. Continuous feedback was obtaihed from the
families wigh respect to the effectiveness of each training
session. ‘The results provided in Tables 4, 5 and 6 show
that the parents who attended the sessions judged them
favorably during the transaction phase of program develop-
ment. Accordingly, the majority of the parents found the
con%ent of the training’program to be helpful in both the
centre (86%) and the home environments (86%) .

It was also _assumed that as é~result of being
directly involved in the.program, ﬁhé parents would become
sensitive to the gains achieved by the children. AllFof

the parent staff members judged the program to be effective

143



in improving the motor skills of their children.

A combination of effective training sessions and
assistance 1in impléméntihg the program was conéidered to be
;elated to each parent's gzans in instructional skills. The
parents judged the tfaining sessions to be effectiYe and
although'insuffidient réspdﬁse was obtained regarding the
quality of assistance received, all of the.pérehts iﬁdicated

that as a result of participating in the program they had

>

)

gained in instructional skills

- The satisfaction of the parents was. reflected <n the

enthusiasm with which they attended both the training

sessions and the program sessions. The overall commitment

to the program was demonstrated when each .parent expressed a -

144

desire to continue the PREP OQutreach Program in the community.

Th'is commitment resulted in a letter that was sent to the

local Recreation Department réquesting support.. The letter

hl

was signed by .each of  the parent staff members.

The Recreation Department : . ‘ : ‘ .

It was assumed that a commixment by the localv \

.

Recreation Department to the continuation of the PREP'Out;ééph

5\

v

- ’ *
Program would be logically contingent upon: (a) a pledge
. ’ - >

to beCOmewdiréctlyﬁinvolved at both ;nlﬁdministrative.and
participatdfy level aﬁd (b) active involvement in the
implementation of the'program. Howevef, af the observation;l
level tﬁis contingency was not demonstrated. During ﬁhe

antecedent phase of program implementation the local

\
\
e
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‘

Recreatibﬁ"Depaitmént bledged suppoft of.an admiqistrative
naigre. vAss%stanqe was providéanin the identification of a
facil;ty and advice was‘given iﬁ finding édypcate agencies
»whovwould bé potcntially interested in'supparting the
ﬁ}ogram.  Direcﬁ involvement Qas at no time pledged and
subsequentlyvboﬁld not be‘maintained.’ In light of the
inéongruence demonstrated between intents and observations

) . " . '

during the. antecedent and transaction phases, it was
surprising to note thap congruenCE'had beeﬁ achieved in the
"outcomé pﬁase‘of progfam devéIOpment. The obserVatiéns
seem to suggést that the commitment Qf the Recreation
Déﬁértmént is>contingent upon the satisfaction of the parents.
The role of}@he Department is tq'meet the requests and
'intereéts of their cénsumers. The satisfactionlyith the
program and the subsequent éqmmitment“of the parentvstaff
members to its qonténuation seemingly sparked the observed

e , .

outcome pledge by the Department to do its utmost to

ensure that the PREP Outreach Program be a continued service.:

Observations: Empirical ‘Contingency Analysis

Participant Progress

. .
The pre—-assessment post-assessment comparisons

indicatedAthat:over the 14 week period of program implement-
ation, each child achieved measgrable progress on at least
one of the ﬁarget skills presc;ibed for instruction. |
~However, in accérdance with the Stake (1967) Countenance
Model of Evaluaﬁion, éméi;icallevidehce ig required to

3
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demonstrate that the observed outcome is indeed a,prbgram
effect. Provus (1972) suggests that empirical evidence be

provided through ‘the continuous measu‘ements‘of transaction
. » v ) . : °
and, outcome variables as a function of time. Continuous

performance .informatign was provided for Subject 1, 2, 3

and .4 as illustrated in Figures 8 through 18. No

continuous information’ was available for S5 and in this

"respect the improvement over time that was demonstrated .can

2

not be seen as an empirical program effect.

As mentioned earlier Provus (1972) recommends that
the first stage in establisﬁ%ng an empirical‘contingeQCy be
an assessment of the initial program effects so that.:reat—
ment adjﬁ5tments may be- made. He suggests that this stage
continue until proéram gffgcts have stabilized. Continuoﬁs
pefforménce'iﬁformation‘was main@ained_for S6 and S7 until
i; becéme apparent that program adjustmenﬁs”were necessary.
Inasmuch that‘measurable progress was exhibited over the 14
week period of program implémentatioﬁ,,an empirical contin-
’ v ,
gency was demonstrated for these subjectﬁ."However, treat-
ment adjustments were necessary throughout thgiduration of
the implementation period; thu; ;he evaluation of an empiriéal
contingency coﬂldvnot.bé‘demonstrated beyond what Provus | .
consideré ﬁo‘be Stage 1.

‘Pfovus suggests that Stage IT in the establishment of
an empirical contingency be the application of an expérimental

or quasi-experimental design to determine whether or not the

program has met its objectives. The basic time-series
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design was used to evaluate the program effects seen. in
-each instance where measurable progress was demonstrated.

This includes 3 target skills for Sl,v3 target skills for

SZ’ l target skill for S , and 2 target skills for SA’ The

berformance information for these target skills was graph-
ically analyzed with respect to stability of baséline,

changes in level between and within treatment phases and

changes in trend between and within treatment phases.

Stability of Baseline
The_baséline procedure uéed'in'the PREP Outreach
Progrém involved the_individual assessmenf of each par-
ticipant on the PREP target skills. This‘procedure involved .
the use of the PREP Individual Student Profile foritwo
proéraﬁ sessions (see Appendix A: Assessment). For each
targétnékili that was prescribed performances during the
assessment period were judgedlto be stable; that is prior to
‘z}nitiating'iﬁstruction“a consistent skill level was exhibited
on ;wo separate‘occasidns at the centre.: Thig“information

was coupled with information obtained from the parent re-

.garding previous accomplishments in the given target skill.

Changes in Levgl*
) ~?he pfeéassessménﬁ post—assessment compéfisons

.representéd‘Qiﬁh asﬁerisks (*) in Figures 8 through 27 ghow
the oyerall changes in level that were aemonstrated between

baseline and treatment phases. It can be seen that 14

target skills were prescribedﬂfof subjects 1 through 5.

-



N

Measurable progress was demonstrated on 85% of_thesevskills

g L e Lo

This figure includes 6 target skills on whitch progress was

achieved from one task level to another;‘B tafget skills
for which gains were demonstrated from one level of prompt-
ing to another within a task, and 3 skills on which the

target skill itself was achieved over the 14 wéek period.

E

It is interesting to note that the target skill to
run was prescribed for three childten and in each case
measurable "between task" gains were achieved. Watkinson

(1977) suggests that the nature of this skill may require

.phat‘the child receive ‘an extended amount of instrﬁctional

3 .

4and practice time before measurable progress can be

aphiéved. The gains that were demonst Fed in the Qutreach
Program on the tafget‘skill to run méy reflect the ease
Qith‘which this skill can be instructed in the home envi-
ronmént. Although no records’wére”ﬁaintained, the direct

parent involvement in the ‘instruction of these skills may

have ehsuréd that the children were getting an extended

amount of both instructional and practice time. The gains

‘Changes in Trend

demonstrated by Sl on the target skili to jump dowh
(Figure 8) SUppart thisvsuggestion. A positive change -in
level was demonstréted immediately following a sﬁggestion
to alter the technique of instruction to a method th%F

could be‘implemented with ease in the home environment.
?

Figures 8 and 1l represent the respective’ performance

>

148
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2

‘informatfgh,qn Sl on the target skill to jump down and for S
P -‘_’ '.{\\‘ ) » < . - . ’ T .
on tﬁ%“target skill to ascend stairs. 1In both figures a slight

'

positive'change'in'trénd is demonstrated within the in- °

)

structlon phase of the program. This data pattern is similar

TR Qo dexs™ o - o L
'“*W?UL ‘ VoL

Baer (1978) Suggést’that this data pattern '"may indicate
L] . ' .
that a revision of the programmin%sgs-required if a more

abrupt effect .is sought" (p. 125). This suggestion is in

’ . . .
agreement with the decision to re—evaluate after. 5

instructional se351ons during which no measurable performance
was made. In Figure 8 the evaluation led to a modification
in instructional technique to an-approach which was‘éon—-

Q

dusive to performing in the home environment., The reSUlt

was an immediate positive change in both level and trend

Parsonson and Baer (1978) also suggest that the delayedl

v

data péttern "may simply indicate that a number of program
sessions are requiréd before the effects of a program are
evident"” (p. 125). 1In Figure 11 the program e;aluation
resglted in a de&cision to continue with the instrucrional
treatment. Performance change was deléyed; but it was a}sq
coﬁsiStently positive.

On the target skillé represented in Figures 9, 13 and
17, a positive change is demonstrated in trend. This change

is considered to reflect what Parsonson and Baer (1978) term -

a temporary change in trend because "after a brief period of
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rapid change a ceiling or plateau is rgached" (p. 126).
?arsbnsén and his colleague suggest that this type.of data
K N -

fpattern mighg indigate that a behavior has reached. its
-maximum level. This suggestion was also in‘agreement with
the decisign in Figure 9 to place the target skill to runmn
on maintenance. In Figures 13 and l7vthe,pla£eau was

reached durin'g sessions which were very close to the end of
the program implementation period. For this reason program
revisions were not made.

Figures 10, 11, 15 and 18 indicate gradual positive

changes in trend. Parsonson and Baer (1978) term this type

of data pattern as abrupt but gradual apd;suggest Fﬁ%t "such
'begween—phase trendvchangeﬁ %gfer strong indiéatipn; of
treatment effects" (p. 124). ‘It should be noted thag these
ﬁquf‘figures répresent one target skill for each of Subjects

1 through 4 on which measurable progress was made,
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e CHAPTER VII
WAKING JUDGEMENTS

- Concluding Remarks

a

‘The purpose of this study wes to investigate the
effects of the PREP Program Model in a rural Yommunity with
‘pareﬁts'as instructors of their own ﬁreschodl aged de-
velopmeqtally delaye& ehiidren.‘»An inpen&ed program design
was developed on. the Sasis of documented literature on the -
PREP Program and related research in the area of instruct-
ional programming for exeeptional ehildren and their
families. The program desién was implemeﬁted and three
~levels of program iﬁ?ormacion were collected: antecedent,
frénsaction and Qeﬁcome. ' » «

"The major pregram Qariables associated with the
antecedent level of program development iﬁclhded: v
(a) factors related tekehe setting (i.e. the

identification of a locafion and a facility;
obtaining play equipment and arranging for
a program schedule),
(b) factors related‘to the suéjects (i.e.
identification of program pargkcipants ; )
and preparation of't%a?ning materials
for the potential staffjmemgefs), aod

(c) factors related 'to obtaining community

support (i.e. the subport of the -local

.
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~

Recreation Department and other advocate )
i

agencies) .
The specific parameters assoeiéted with the transaction

level included impleméntatioq of the staff training program

and the PREP Program Model and the maintenance of community

involvement and support, Program variables associated with

the outcome level included assessménts of individual skill

ok

progreéé over ‘a 14 week period of program implementation,
feedback from the parent staff memBers with respect tg

specific and general program effects and feedback from the

,

local Recreation Department with respect to the continuation’

of the PREP Outreach Program.

An analysis’of'the-fééults revealed that the. PREP
Program Model and curriculum c0uld efféctively be appiied
in a fural communit& as a skill-upgrading play‘program for
vdevelopmentéily delayed children bétween the ages of 2.5 to
6 years. ‘The‘results further suggeSt that with training and
‘assistance, parents canYServe as épg principle teachers jn |
the implementation of the PREP Program. Fina}ly, the resqltsq
indicate that thevsupport and tiolvemént of the local
Recﬁéét%qn Department may be stf&éély related go parental
satisf%ctionvénd commitment'téfpfagfam confinuation-v |

It was demonst;étednﬁhaé.the PREPE?rogram could be
effectively‘iﬁplemented’as'av%amii§—ofient;d, centre based’

é?ﬂ .éommqniéy play program. Thé:pgrgnts who pa?ticip?ted in

igg;

the study indicateéd that they particularly enjoyed their
. ﬂ . o

direct role in the implementation of the program and the
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role that their other children played. " They further
. o ’ MY

. <
stressed their satisfaction with respect; to the provlslon @

of special seryices within their own community;“
¢
One problem assocjated with- 1mplement1ng the PREP

Program im a rural communlty was, related to the 1dent1f1cat10n
4 .

“of an approprlate settlng w1th respect to the characterlstlcs=
of the program partlclpants The PREP Program was . de51gned

4for chlldren who-are between the ages of 3 to 7° years and are

cla551f1ed as tralnable mentally retarded : Much dlfflculty
was encountered in the isolatlon of ‘a rural community in

~which 5 to 10 chlldren with these characteristics were

E B = . . o - wx,.. ,

living.. - o E , S B Tk
' ' » ’

In the present study this barrler was lifted by -

1nclud1ng 3. chlldren who d1d not meet the 3 _year age spec1f1ca4ﬂ

tion. Althbugh the- assessment toolrand the PREP currlculum
’Er» B .

ere 1nappropr1ate in terms of content for two of these

chlldren it was demonstrated that the PREP Model “and tech—

,nlques ofhlnd1v1duallzed instruction could be applied to

effeq@ ve}? upgrade their motor skills. A number of target
ﬁ().' o

,skllgs were 1dent1f1ed as being approprlate for chlldren

NS

/between the ages of 1. and 3 years. Some .instructional

sequemces were develOped u31ng the PREP Program format, based

R

:jon the 1nstruct10nal experiences Wlth these chlldren.
Further program research is necessary in determinlng the

effectlveness of the PREP Program format with deve10pmentally'

~
&

delayed children between the ages of 1 and 3 years.

~

An alternate approach to increasing the applicability

jopen
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of the PREP Prog;ém in a.rural community may lie in expanding
\tbe functional lev specif@catiod of trainable mentally
Fetqrdéd. Wall aﬁd,his colleagues (1978) indicate that the
gREP PFogiki forﬁat_can be applied to severely mentally

retarded cHildren. Because the nature of the Outreach

4

Program is individualized with parents serving in ‘the role

‘of instructors, it may.be beneficial to include severely

impairgd children and their families in a community oriented
play progfam. It is felt that the PREP Outreach Program

. . N \ @ -

should strive to meet the physical rec¢reational needs of as

~many community menbers as possible. The parent training

materials should, therefore, be generic ' so that they can be

' . ) \
applied to upgrading the motor skills of those children and

their families who are ,im need of specialized service.

<

Recommendations, for Program Revisiun

[

‘ (9
The following recommendations for the implementation
(4 -~ ’ N

of the PREP Outreach Program are supported by the analysis

of the results obtained in the present study.

1. At the antecedent level the predetermined

.8

standard regarding participant characteristics

should be modified to include presﬁhool age
. : %

children between the ages of 1 and 3 years.

2. At the antecedent level the predetermined

s
standard regarding a schedule for program

'implementation should be modified to one

program session per week for children who |

1
i
i
I



are curren%lyninvolved in a weekday pfogram
and'too program sessions per week for
children who are not. 'Each progran session
snould'be 1;5 to 2 hours in»dnration
including time to 'set up and dismantle the
play ?QUipment? —
At the transaction level the Free Play
Inventory should be used to identify the
skilie that each child chooses to participate
in, both at a skilled and unskllled level,
Assessments using the Free Play Inventory

could be completed after each set of ten

instructional program sessions. In this :
manner data will be available on the per-

.

formance changes of the children in free play.

‘At the transaction level parents should receive

°

instruction, at a training sess lon on the PREP

Program pfocedures for prescribiﬁg target skills.

Parents shoold»be encouraged to prescribe skil;s
that: |
A(a) the childnen choose to participate in
at an unskilled‘level,
(b) thatlare considered by the PREP staff
to be high prioriey, and

(¢) that can be practiced in the home

environment,

155
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N

5>. At the transaction level recording procedures

should be maintained by the parents, but .
should be‘administered by ;hg program
coordinator at the centreé. It may be
helpful to post the record forms at the
centre to»pgompt the parents to m;intain
continuous performance records. - They
"program coordinator should reinforce the
.patents on an intermittent schedule for
maintain@ﬁg accurate records. Additional

record forms should be diStribgted to the - .

parents for the purpose of recording

instructional sessions in the home eénvironment.

lecommendations for Program Continuation

The following recommendations for the continuation of
¢

:he PREP Outreach Program are supported by the analysis of

he results obtained in the present study: PS

\
"

1. The PREP Outreach Program should be continued
until.the end of June, 1979. The'g}ograﬁ
should be terminated for the summer monghs
and then stérted up again in the fall,

2. The program ghould be advertised in the local &

newspaper, ahd.rebreatidn bulletin so that

-memEersnof the community will be aware of

its existence.’ .

3. The role of the program coofdinator'should



gradually "be shifted from an individual

associated primarily with the University .

PREP Program to an individualiassodiated

with recreation programming in the.’

, . s

community. This will involve the provision of

~

specialized training to cOmmunityéﬁEgieation

personnel.

N .
Eventually the proéram sgould

be implemented under thelauspices of the

N

local Recreation Department wisth a repreSent -

ative liason from the PREP Program for . "™

consulting purposes. Three phaées are

suggested as a means of achieving this goal:

Phase 1:

Phase 2:

- PREP Program is directly invokved

_RecreatiPn Department is involved

A representative of the Univeféity
as program coordinator in the
implementation of the Qutreach
Program. Parents serve in the

role' of instructors. and the

in an administrative capaci%?
. LA
(i.e. identification of a. . facility).

A representative .of the University

PREP Program and a representative

i

of the local Recreation Department

¢

jointly serve in the role of program
coordinator,.+« Parents serve in the

Tole of instructors and the Recreation
K 3 A )

LY
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Department is involved in an increased

administrative capacity (i.e. budget¥

158

®
ting, advertising). A government
¥ grant should be obtained to cover the
0 -
costs associated with the University
representative (i.e. travel, salary,.
etc.)-.
Phase 3: A representative of the local
i
. ' 3
Recreation Department is directly
. : ~

.involved és program coérdiﬁator of

~the OQutreach Program. Parents

serve in the Tole of instructors

and the Recreation Department is

resbonsible for the administration

of the program. A University . .

consultant will be available by

telephone contact for the provision
!

of curricular and training materials

.and suggestions.

The PREP dutreach Program should continue to Le
family—o?iented and.centre—based. It may be
necessary to identify a larger facility to
accomodate the number of people invalved.
If possible the facility should be a public
centre in which recreation programs are

commornly held for the community-at-large.
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‘5. .The parent group should be responsible for

@

obtaining further play equipment if aesired.
6. Addio—visual‘materials on the iﬁ;tructioﬁ qf
specific,tagéet ;kills should be placed in
the Town Library so that they are accégséble
to the parent sta£§ members._
7. The pfogram coo;dinator should céntinue to
féééibe continuoﬁé feedback from the parent

staff members to ensure a sensitivity to their

individual and group needs. -

. ' ’! . ‘.ﬁﬁ

Recommendations for Rrogram Expansion

The results of the present study demonstrated that

the PREP Program could be effectively implemented in a

1

ruragd community with parents as instructors »f their own

children. - However, the”approach used in this study may

‘

not be the most economically efficient method flor ex-

panding the PREP Program .to rural communities enlmaése.
The following recommendations are suggested for the

expansion of the PREP Outreach Programf. g

'

1. Further program research should be conducted

to identify methods of implementing the PREP

Ou;féach Program in a number of communities
at one time.
v 2. Furthér research should be conducted to
| identify communities where there is a

need for the implementation of the PREP
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Program with respect to the charactefistics
identified’for program participants.

Further research)should be cqnducted with
respect to the applicability of the PREP
Program médél for preschool aged childfen
who dq nof meet)the Charac%gristics defined
by;tﬁ% PREP Prograﬁ (i.e. children between
the ages of 1 and 3 years ‘and children who
are mﬁltiple or severely/profoundly
Hanaicapped).

Further research should be conducted to
determine whegﬁgr thenstaff training sessions
afé effeC;ive in improving the instructional
skills of.hhe parent staff members. This
could involve continuous assessments of

the parents' acquisition and delivery of the
instructional procedures suggested for use

in the PREP Program.
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CHAPTER VITII
FOLLOW-UP

The formal 14 week period of program implementation
ended in April 1579. However, in response to the enthusiasm
of the parents; the PREP Outreach Program was continued
until the end‘ofilune. Throughout May aﬁd June’, attendance
on the Monday morning session tapered off, but the Saturday
seséion remainéd well attended (x = 80%). During the ménth
of June tﬂe program was held at a nearby®park where the
children had the opportunity to practice their ski!'s on

) 4
outdoor playground equipment.

iy

In June, an intensive 4-day worksﬁop was held at Fhe
University of Alberta. The purpose of the wQ?kshOpvwas to
provide some individuals in rural communities and local
institutions with the skills riecessary to implementbthe PREP
Program. The workshop was sponsored.by Services to Special
Groups Section éf Alberta Recreation and Parks. The workshop
was attended by three individuals from Town X:. (1) a
representative from the Town Recreation Department, (2) a
representétive from the Kinnette Group and (3) a repre;éntatiVe
from the local Preventative Social Services (PsS.Si).;

An integrated summer day camp was held in the
community sPonsored by the local P.é.S., and many of the PREP
Program participants attended the camp on a dr0p;in b#sis.

In August, an interview was conducted with é

representative from the local Recreation Department at.which

-
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Instfument 8 was discussed. At the interview it was
indicated that the Recreation Director had felt positive
with tﬁe manner in which the Department was initiallx
approached regarding the PREP Program. Although he felt‘th;t
an unreéealistic time committment had‘been requested; he
definitel§ thought that there was a need.in the commuﬁity
for the continuation of the PREP Oq;reacﬁ Program. He
perceived the role of the Recreation Department to be

.
administrative in nature.

At the interview; it was further expréssed that the
Recreation Department was' in ;he procéss of eQSUring ;he
continuation of the PREP Out;each_P%ograma The Board of
Directors héd accepted thé'inclusion of the Program into
their 1979 winter budget, an administrative supervisor for
the Progr;P had been appointed, and some contact had been
initiated with.the parent group.

| In éarly September of 1979 a meeting was held between
the adminis;ratiQe-sﬁpervisor and the EREP Program Staff to
discuss the planning stages of pgogram continuation. The.

PREP Outreach Program is scheduled for implementatibn in

late fall of 1979.
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APPENDIX A

HAND-OUTS ‘AND MATERIALS FOR

THE PARENT TRAINING PROGRAM
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PREP: A PRESCHOOL PLAY PROGRAM

The Physical Activity Research and Demonstration /
Centre at the University of Albgrta is concerned with ?hysical
activity resea;ch and program devélopment_for young chiidreg
who are developmentally handicapped of mentally retardéd.

The Pre;cﬁool‘Pla; Program - PREP - is one Pf the pfojects
assbciéﬁed with the centre. The goal_of‘the PREP Program

is to learn to play. The basis of PREP is that witﬁ careful
teaching, all children can learnAbasic-motor skills so that
ithey willjwant to use them in a variety of play gnvironments

such as the hbﬁé; the Backyard,_the playground, or the : o

s R

"Ihe.ﬁord PREP. can be used to illustrate the basic .

.feathres of the Presqhool Play Program which are:
) Progressive
Regular
Enjoyable
Practice of gross motor play skills.

-

Progréssive

.The PREP Prbgram is designed to teach a.number o%.
motor sk%}ls ranging from siﬁple to coﬁpléx.‘ Tﬁe child;en
progress from learning_baéic motor skills such’ as walking,
running"and ju@ping té,play Skills‘sﬁch as ciimbing, slidiﬁé,
trlcycling, swinging on a rope and tfampollnlng Each |
targef skill ®onsists of small éequentlal steps whlch
_fac1litate the progressive leajéépg of.the skill, These_

steps afe behaviorally-defined ¢ pecifically so that the

-~ . -
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'child can have es'many successful experiences as poesible.
The instructor uses the steps to determine the level each
child can at;ain on each skill. The sequential érraege—
ment of the steps also. serve as a guide'gor the-teaching
of the skill sp'tbat an accurate récord of the child's
progrese can be kept. ;

Another progressive feature in the PREP Prdgram
concerns the amount of help that is provided by the
instruetor;dering the teaching of a.giéen skill or step.

As a childllearns a step in a skill seduence the amount of
help prov1ded by the 1nstructor is progre531vely.decreased
In this manner thebchild ﬁerforms mqge and more of the
skill 1ndependentlyvuntll the child is able to use. the

s

sklll in a free play setting.

-

Regular

The PREé Program is most effective when it is provided
on a regular basls. The-chlldren in the PREP Program at the
Unlver51ty of Alberta participate for approx1mately l.l/2
hours, 3 days each week _The 1nstructors have set up a
pla&rdom that helps to stimulate tﬁe cﬂildren”fo play
purposefully on their awn. By playing inaependentiy‘the
children are able,to ﬁractice us;ng the PREP skills. When
'a child is,nof,using the PREf skilleld;}ing_ffee-élay.time,
the iestfuefbr will hhoqse'that‘time4to.intervene with‘
instfection on a oneﬂto one ‘basis.

In this manner, each-child'isaprovided with regular
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free play'time and with individual instruction at well:

chosen moments. By'combinihg instruction with freedom of

[}

choice in a play setting, the‘P&EP Program encourages the
children to use the play skills they have learned w1th1n a

culturally - normatlve play environment.

- . .. _ _ | | /

Enjoyable ‘ ' o E N

The enjoyment of the children g1Ves u§ a ready

!

: V
as;%ssment tool for whether or not the children are pro-

gressing; The fun element must be present within any

program; if there. is too much structured instruction or not

enough, too little stimulating play equipment or too much ~

»

then often it is reflected flrst by the expre551ons on the
children's faces The program should ‘have hlgh eXpecgatlons

‘plenty of learning opportunities, and. a sglmulatlng env1ron—

ment 1f 1t is to meet the crlterla of enjoyment.
t . N

em i

Pratite e . ’ - . o . J

The basic featureﬁof the PREP Program is, practlce as

¥

mentioned_earller the chlldren often. do not exhibit basic

play skills. TIf they are'-to leard these skills‘they mdst'be
a ki
taught dlrectly, at approprlate t1me§ *‘w to perform these

1

basic SklllS The key ta learnlng these skillg is the dse of

progre551ve tasks which arws practlced time and time agaln.'
4

Practice is iméortant'during instruction‘ however‘ it is -even

more important to ynov1de stlmulating play env1r0nments that

motlvate the chlldren to perform theanew skllls that they
. . (9

have learned. T . . o

. : . . '
‘. N -
M : - § B . o .
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~As the children in our pgoram have learned the basic
pléy skills their purposeful free play time has significantly
increased. Therefore, good play equipment and facilities

should be available for children to practice and thereby

improéehtheir play skill repertoire.
» | g : | |
. The PREP Program has compiled written and audio-vilsual
" materials that provide details on the basic features that aim

to foster the gross-motor development of young children. The

materials are awyailable from the Physical Education Depart-
ment at the University of Alberta. If we follow the
. y . LI : '

, rinciplés underlYing'progfeésive; regular enjoyable practice

. “then we can,certainlythelp young children ‘develop play skills

that can contribute to active and happy lives, 'FS#’further

information please contact: . .

Dr. A. E. Wall, Director
Physitcal Activity Research and Demonstration Centre
432-3567 ' .
. ‘ . e '
Dr. E. J. Watkiﬁson, Director
PREP Program oy -
. 432-5969 '

'Q Ms. Deborah Shatz
o Research Assistant
432-2222
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ASSESSMENT

The goal of~the PREP Play Prégram is to assist young
childreﬁ in achieving developmental ﬁlay_skills that have
wide applicébility in a number of play environments; the
school playroom, the home, 'the backyard, the playgrouhd.

It is hoped that; by learning the play skills that make up
tﬂe repe;toireiof other young .children, the retarded child
can learn to play in any of these.situations.

The play 'skills that :appear to caﬁtribhte to the

; ,

leisure time of normal- -young children have been identified

as TARGET SKILLS for instruction in the PREP Program.

Acquisition of all of these skills during the preschool and
midd%e chifdhood‘yfars.may“not be.feasible. Howevef, the
'ﬁpurpose sf tﬁe PREP Prdgram is to help children ;chieve some
of thése ski}ls so-fhat the quality'aqd quantity of tﬂéfr

recréational play will be enhznced.
Each Targeg Skill is‘one of a group of sRills that
makes up one aspect of a child's play. Six groups or ~

categoriés of skills have been identified as having major

importance in a c@%1d's play repertoire. LOCOMOTOR SKILLS
. Ay

are thos% th&t he uses to get somewhere, PLAYROOM SKILLS are

those that he might apply mos_ often w1th indoor ‘equipment,

PLAYCROUND SKILLS ‘are used frequently with outdoor. pray

equ1pment, BODY CONTROL SKILLS are skills that usually

‘require some specific control of body parts in an~unusual"17
; _

position or place and OBJECT -ONTROL SKILLS are thoselgkills

- : Ve T
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that are needed to manipulate balls, with or without an

implement . b
. “: . X e . > )
The complete list of Target Skills for each category’

can be found in Figure 1. The skills are listed according
to their priority iﬁ the skill repertoire of an ayérage
child. Within the Locomotor Skill{ for éxample»runni%g is
éeen to.Be the mosf impo?tant skill, while hopping is seen
‘to be léss_important fo; play because there are fewer .
;ituationg in which it can be, or should be, uséd. The
Priorizing‘of these skiIIS'is based on tﬁe frequency qf their
possible'use, aS'wéll as the ease with which they are

. . . .

ﬁormally acduired.' The ones at the top of,theflist are

e i

applied more frequently by normal youngsters, are learned at

o

an earlier age on the average, and are atquired with a good

9 . . . - .
deal less instructjon or assistance. (- _
' Each TARGETﬁi&)&thas been broken down ingo a number of

LEARNING TASKS arranged in a logical.sequence to facilitate

——

"assessment and instruction. This TASK SEQUENCE ﬁééins at .a

low levgl;of difficulty so that ;he_child's performance at
. SN ' ’ '

a very elementary level‘qan:be sensitively assessed. The
last steﬁ'in“the task ;equenge,is the target skilli fhesé
steps have been tested with g?oups of &oqng retarded éh;ld—

ren and they seem to beﬂappropriate for most of them. Thexe

.

may be occasions when they are not exactly right for a

particular child, but teachers should remember that develop-
mental and learning sequences are hot'absolutely rigid--

‘there may be variations witlin a group .

178



The Target Skills and their Task Sequences are the

basic elements of the assessment. They are written in a

shortened form on the INDIVIDUAL STUDENT PROFILE. For

; /
example, for the Target Skill of running .the sequence 1is as

{
ffollows:
1. Fast walk.
jg 2. Fast walks with. bent arms moving in opposition to legs.

. 3. - Runs with instances of non-support.

4. Runs quickly, dodging obstacles.

The last step in the sequence is the :argétvskill. Children
‘who attain this 'tepvwill have the skill necdessary to plai" =
well in most activity settings. . - AN

3
Al

Each of these steps is defined mo:e'Specifically in

the Appendix where the complepé instructional materials for
. . . ) i

* |

each Target Skill are found. A description of the beﬁavior

required, the conditi9ns under which the perfbrmance should
- : : ! '

Qccur and the standards that should be reached is included

N N } . N -

in the left-hand column for each skill so that teachers can

P

be assured that they know when their children have met-nhe
criteria. ' ' , ? T,

Assessment is one of thé most important parts of an’

. . ' . . ) . :
instructional program since it is through assessment that a

teacher determines Which Target Skills each child%hus and

-

Yy

here he is‘pérformihgwin the Task Sequence. Knowing what,
a Ehild_can do will tell the teacher what the child néeds

.to learn to do so that the teacher can concentrate on

'*'fﬁteaching those skills the child is lacking. For this o

¢

s

1
- a
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reasaon the PREP Program suggests that a oomprehenslve_
assessment be done on each child.‘ The teaeher can thew
look at the.chlld s complete skill repert01re before
maklng a deCLSlon on what to spend. prec1ous 1nstructlonal
" time on. ‘

%n assessing a child's Play Skills it is important

‘ . ‘
to-Khow.both what the chlld can do and what he actuallyv
chooses to do wlth some frehuency " Presumably the skills

'he chooses to do when he 1s alone and playlng freely are -

well- learned and requlre*no 1nstruct10n /%Tﬁose/that he can
do, but only when asked or s}own, mayrneed pPractice ‘and )w

reinforcement so that the child will eyentnally choose to do

s

them on his own. - Those skills that the c¢hild cannot do,

even when asked, need- instruction before they can be used
- e . : . » C

Qhen they are needed in play'aqtivity. In order that the

teacher éet_this information, the 'PREP Program suggests that
. :

- the teacher first spend some time watchlng the’ chlldren in
free play to see whlch spec1f1c target skllls are INITIATED .
comfortably and frequently : After this she can find out

what the child can do when he is given a VERBAL CUE, when

he is given a DEMONSTRATION or when he is glpen PHYSICAL ';

',AZ&ISTANCEw - The teacher would be w1se to set aside ghree or

four ses510ns at the beglnnlng of her program to complete

comprehensrve assessments on a group of si% to eigfft -
children. The time will not be wasted becauSe during

assessments chlldren are free to play w1th and practlce

" _-the skllls they already have. Many of thep}arget Skills

+

-
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(for example running, jumping,,throwing, climbing). can-
. > P _

be assessed in a group session with the teacher,giving

. s . N '. i .

verbal cues and demonstratfons to all the children at once.

5

HOW TO BEGIN

The best way to begin the task of assessment is to
) » - ’ . . M
watch the children during free time when a numher of pieces.

of eqniﬁment are set’ up. and available for blay; Tric:"'yclésr

balls of different sizes, sticks and bats can all be in the
. . y Q ( M ) _ '
playroom at once, or the children may be restricted to the

use of the equipment needed for Locomotor and Body Control

Skllls (see Appendlx for list' of equlpment for each sklll

-' . o

category). Target Skllls that requlre spec1allzed equlp—

B

i

ment that is not avallable to the teacher can 51mply be
ignored,. With forty skills llsted there are bound to be a"

large number that can be accomodated even in an ill- equlpped\\

playroonm' “. : f : . L : ¢

o . : : ' S '/ o
.The teacher should use a FREE -PLAY INVENTORY during

the first session of the program. ;It contains a list "of the

+

: ) ' R ' : - o
fﬁrget Skllls in each category.. After recording the children's.

I v_' R . o )
‘names rn the Spaces provided she‘dan,spend/frequent one- -+

mlnute_observatlons of ‘eacH child and record under his name
the shllls that he eeem% to nse competentl&mh %Jkn w1thout a
complete knowledge of" the learnlng taske tn each: sequencev
the teacher will be able to identify some of the target'_

skills that_are well learned. Before the next session she’

can transfer the checks to INDIVIDUAL "STUDENT PROFILES on

N
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‘each chird, marhihé:the laet step in the seQuence withva-y’

check uhdet the column "Inltlates 1n free play for any
Target Sklll she feels has been previously achleved’ Tw&7‘
hecks should be obtalned for each Sklll 1f p0351ble

.. 3
The‘Free”Play Inventory will give the teacher some

idea'ot the apprdpriateness of the PREP érogram'tor'her
children‘. If thére'are no checks she will know that she

will probably be starting at the beglnnlng w1th all of her
‘chlldren. If -there is a w1de range 6f skills in her class

she aay decide to limitﬁgggpp instruction to very brief and’
'infrequent periods dufingwher hrogram. Watching‘the

‘chlldren in free play and notlng carefully what they do

makes most people very senSLtive to the need for 1ndiv1dualized
ihstrccticn. - L Iy

After several months the teacher may want'to-repeat

this 1nformal check on free play to see if her chlldren/are

x .

’

‘initiating more*skills, partlcularly those skllls that have
received intensive instruction during the play program. Thls
will give her a realistic, if limited, view of the effect-

iveness of her program.

DAYS TWO AND THREE

>On the~ secona day af the program the teacher should be
ready to-assess}each child more comprehen31vely. She §hould

begin with the first two skills in each category:
R - ‘running :
" . ascending stairs
& pulling d wagon
riding a tricycle

LT -
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e

sliding downw%“slide

swinging on a bar

- ~walking up an ‘inclined bench . -
climbing onto a box
throwing ’
kicking-

wrnu \
7

Of these ten hlgh priority SklllS there are two or’

~ A

" three that can be assessed in a group - runnlng, walklng up

an.inclined‘bench,vclimbing onto a hox, The teacher may want

to call her‘children‘together and assess ‘these skills all at

1

once. If she does she can Stlll use the guldellnes that are
, . b
presented for 1nd1v1dual assessment.

. .\\% St

" To assess a spec1f1c Iarget Sklll w1th one Chlld the

teacher shOuld begin w1th a

'erbal Cue either'as a-direct

I3 .

command ( Jump down, Joey') or as\an iﬁdirect command ('Ccan
you jump.down Joey?'). Whereve possible the teacher should

make use of the child S prox1m1 y to aspartlcular plece‘of

equipment when she assesses a skijll. xlf the Chlld is near

the‘horizontal bar she might t &o assess bar sW1ng1ng, and

’hlf other'chlldren approach her at the ‘bar she should complete

7

the assessment on them also The time may come however, when

" she must_entfce, or physicaliy steer a child to.a pdece of

T -
apparatus so that she can assess another sklll

If the Chlld responds ‘with the rlght target’skill

after the verbal cue on. two trials the teacher should put a

e

check mark in the verbal cue column of . the last step in the

sequence and move on to another Target Skill,

If after a repetition of the verbal cue the child

ow

does not respond, or gives an incomplete or incorrect



response, the teacher should demonstrate ‘the Target Skill

while she: repeats the verbal cue . Fallure to obtain a
- 4/ . ot

correct response here should result in the teacher g;v1ng B

{

‘demonstratlons paired w1th verbal cues at progress1vely o

- 2
™

lower tasks . 1n ‘the sequence until she. gets-a response or-"

untll she ‘has had‘to glve sojme phy31cal a351stance to get a

response‘ The teacher should remember that she wants an

accurate plcture 5% the child s competenC1es‘— g1v1ng

]phy51cal a331stance too early oan mask the Chlld "s. real -
. . ¢ FY . >

‘skllls. It is 1mportant to glve him tlme to respond after

. < _
a vetbal. cue and after a demonstratlon. Phy81cal assistan e
should be glven only when it 'is apparent that the ﬂhlld will
not respond to a demonstration even at the flrst task step

The Ind1v1dual Student Proflle should reflect what a.

child can do and what ‘he can't do ' The teacher th refore,

must record (w1th an x) those skllls that were demonst

S or cued',and recelved no response or an 1ncorrect reSponse. @
- Y B .
At least two trlals are n%pessary to demonstrate competence

or lack of 1t
After assessing on running the child's profile may

look like this: o - IR

o



ﬁb In thlS case phy51cal 3531stance was

Y

D2

1. Fast .Walk

2. Fasﬁ‘w&}ks with bent arms
: moving in Oppos1t10n to '
legs.

3}__Run w1th 1nstances of non- support

[RRY

4. bRuns'quickly,:dodging obstacles.
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necessary to get a-

correct response at task one after demonstratlon falled to

e11c1t a response that was more- SOphlStlcated CILf physxcal

a351stance was re51sted the check marks would be x's and

_there*woulﬁ‘be two checks in the flrst ca

\

perforﬁ&ng o o o - L N

I{\phy51cal assistance is needed at

step then\it need not be tested agaln at
- :
Instruetlon w1}1 begln at the lowest task
) : -4

.I,’

1umn' resists
the f1rst task

higher task steps.

ifep where physical

ass;stance was requireéd to get .a response.
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If the- teacher ‘maves down through the Task Sequence

g1v1ng demonsr;‘tlons pa1red with'verbal cueg and does

;

IECEIVE a correct reSponse at- a lowar level

she should try, agaln to e11c1t]the response

Runs-quickly,

. T
[}
!

&

.Fasf walk : RS T

tEaSt‘walks with bent arms

moving in opposition to . legs’

Runs with instances of
non-support . \

il

dodges obstacles

In this case the assessment might look like this:
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'The chlld responded to a demonstratlon 'with a fast walk but

:could not repeat the performance with a Verbal cue alone. B

Since_a good number of the'Target Skills have simila?‘

. \ . ’ ' '




-,chlld's typffd

_merbal cue ;runwfaSt may éllcit a fast“walh from one

v -

ﬂverﬁal‘fdes o demonStratlons regardless of the Task Step

that is belng sought the teacher may 31mply'usetthemverba1

i

~.’ Lol S A & ¢

Ly . PR
cue and demonstratlon on several trlals and recgrd the-

:1fresppn$e-in\thé=appr0priate box. _The

‘e
J

3
[y =
“ *

Chlld and a matur@ Tun ftom another Repeated demonstra—

P ‘r.

tlons for each taqk are not requlred in these cases.p i:ﬂ

o
>
P o

For some of the task steps teacher a531stance ié
. & 4&

Mo

'redulred‘as-part of the competency; In the rope sw1ng

%9 . ’:

for example the first snep is "holds on w1th hands while

7

belng swungr In thlS case- the teacher has to assess the:”

Chlld s sklll in holding on 'not his ablllty tolsw1ng

- SR 1

~ + .b—
'Physical asSistance would mean that theé teacher had to

’ . i

Ay
hold hlS hands on tge rope whlle she sw1ngs hlmv Auwthe‘

next step the task focuses ﬁ@ locklng hls knees,; 'Phy51cal

A

,‘asslstance here would be in helping h1m keep the’rOpe

A

between his knees - he would be holdlng on to the rope
. T o . ) F’
sentlrely by hlmself If he d1d it wrth a verbal cue at
b S

" HOW .TO CONTINUE.:! - . . - ST

N -

thlS task he would hold on and lock hls knees when toLd to,

R

but he . would Stlll requ;re the teacher»s push ‘or’. pull to

swxng.

e e o - \

'After'three,days'o{,asseésment the” teacher should have

completed'the_ten H&gh“prioripy‘skills'for‘each_chied;; At
' . : : -
thls p01nt she may want to begln 1nstructlon onnone of

these skills and contlnuébher assessment of the rEmaining-

3

187
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Skllls in all categorles on subsequent daysﬂ' 1f a chlld

< a -_’x'/ ‘ ‘d

‘»
is unable to perform three ot ‘more.- of th% high prlorlti

skills at:. any task step w1th0ut phy31cal assxstancellt lsi&

UL — »(-' U

Ry

,llkely that the teacher s prescrlptlon will 1nc1udeqﬁy3?cfkfﬁ;f:'
B : . ~ - AR T '

h e

these skllls so it 1is qu1te falr to make that preScriptibqkf'f

N

at th;s‘point. K : . ' o f'f‘;a."‘“?t‘ﬂ e

' If, however, the student can perform most of these .
tEy . ; - R

‘skills}ieven if it isn't at the target: level, the. remainder
; . ‘ . ‘ . N A ) oy, v . * ) . ‘ \ )
.0of the assessment may reveal some weaknesses that should o

S

receive attention. For these,children with a broad, but’.
shallow skill repertoite_assessment should continge untiL

"

all skills have been tested prior to presctittzsn.
- . . { - -

ThroUghout the asseSsment periods teachers-shbuld-take'
note of any skills that are initiated 1n free play;; These

should be checked at the inltlatlon level - whether they

were perfqrmed at the target.skill level or'at'a loﬁer task

step. Sdme.of'the skills are highly scphisticatéd for very

ycung‘children, but initiation of ‘the lowest skep in the
'sequence might be an indication that the target skill will
be acquired without interventdon. LI R R

*
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“,0COMOTOR. SKILLS

dnef.rope’orstick : _ _ v
“mats or landing pads ' L S

St fal
g ot

open space of -20/ Iength

~stairs with 4" raillngnor near wall ' K]
benches of boxes of varying helghts (3" to 36")-

lines or tape on the floor Coa ok

; PLAYRQOM*SKILLS

r

wagon

‘tricycle’s (of dlfferent 51zes 1f p0351ble)
- scooters . ., | . 4 AT

I

trampollne

~

' .wide ramp

PLAYGROUND SKILLS '

suspended vertlcal rope R

-BODY

playground slide

climbing ‘apparatus with adJustable horlzontal bars
(24" high to 5' high), -

swing or&rope suspended. 1n loop from horlzontal bar
mats

v
1

L

OBJECT  CONTROL SKILLS

CONTROL . SKILLS S : : ‘ S

climbing apparatus with vertical ladder
bench or beam (incllned)

boxés or benches (36" hlgh)

mats

tennis balls or whlffle balls (not more than ‘3" in
dlameter) B '
bean bags (Optlonal) - :
large light balls (not less than 8" in diameter)
plastic hockey sticks ‘ ‘
plastic baseball bats with large head
. “~

v
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INSTRUCTRION

\ . .
Teaching is-the, process in- -which instructional.
. —_

dstrategies are applied that, have been pérticulérly'deéigned

for a.child or group of children. The sﬁecific model of

\

strategies used in' the PREP Program ts congruent.with other

~direct instructional programs designed for use with

' ﬁéntally retarded ybUngsters (KySala et . al.; 1976, Martin

3 S,
. .

et al., 1975; Wessel 1975)..
'fhe{é are basically foﬂf.types ok instrﬁctidn that-afe

used in the‘PRE? Program, These differfin the degree of

;thpﬁt giveﬁ by both tﬁe teaéher and the ;hil&. fAS a

result, they ére_indidative of both the instruction used

".and the level of‘response‘dembns;raﬁed by the child. The

» 3

ieyels of fESponse are: .
1. ?hysical ?rpmpté . o H} v
»Physical préﬁpps‘include aﬁy }ind,of physica¥ 
assisténce-in which tﬁe teacher acﬁuéiiy touches the
child's body’or body‘pérts. 'Theyygil,bé precedéd by a
visual prompt and should always be,péired with a
verbal prompt - o ,
Example: The child is'WOrkiAg on‘jumping'dbwh.
fe;cher:puts chiid on bo; and holdé*ﬁothfhahds, pulling
‘down so that child's k;ées bend. ‘Teachér;then pull;r
up on child's hands to lift him and holds on until
chil&'s(feet are on the floor:

Example: wChiId jumps, of f box of waist height and,grasps



f-fhey are generally‘accompanled by a verbal prompt

'.”Jump off the box

. - »

' ' R -191’716

‘teacher's hands.for landing,

. N\, . )
,Example: :Teacher taps chlld's feet to initiate a jump

\ . R ' K

down andﬁsays "Jump down ‘ S - _."‘*

,/'

/l ,/
|

j . : S
.-,Visual/?tompts ' v : .

e .

Q&sual prompts lnclude any klnd of movement on .the .
‘ . _
part of the teacher or a peer that does not - 1nvolve.

A

5

phy51cal contact with the Chlld receiv1ng 1nstruct10n.v

0 /

‘Example: Teacher cllmbs onto box and Jumps off saylng,

‘ . . _ . ’ .
Example:"Teachertdemonstrates the take oﬁf~position for

E jumning down but does not jump.
Example: Teacher faPS the floor to indicate where.theV  . ///

. child should ‘jump.

Verbal Prompts .

Verbal prompts are any words, sentences or sounds.

that tell the child_to begin a'response}- . o ” =

EXéméle:'vTeachér~says, "Bend your knees -and Jump down"

Example: ‘Teaoher says, "Jump down ™"

, \ : .
. \ S "
Example: Teacher says, "One, two, three,, go!" 4

No Prompt

When a child responds w1th0ut a prompt the skill is o
1n1tiated in free play.' In these cases there is no direct -
teacher interference.

Example: - The child is'étanding on ‘a. bench and the



teacher places a hoop on the floor. The child jumps
"inta the hoop. . > :
f . : ra

Example:z The child watches another Chlld Jump down and

then cllmbs onto the box and Jumps down

=

Example . The Chlld seeks out Opportunltles ‘to jump

~down 1n‘free play environmeht.

»~ Each'
1eve1 5;3 }arner‘response. The chiid per}orms more of the
tasklby hiWSélf indeach su¢Cessi€é leyei'and;the amount of
independence indreasesf- "It "can be seen therefore that_a

.range of prompts_ls avallable to gradually teach ‘the Chlld to

-

initiate a'glyen target skillvin free play The role of the

'

PREP instructorﬁis[to assist'the chlld 1n progre551ng along

‘the. task steps of a glven target Sklll by decrea51ng or

:fadlng the amount of ass1stance prov1ded to the child at

‘each task step.‘ The decreasing'amounts of teacher assistance

and subsequent 1ncrea81ng amounts of chlld 1ndependence 15;?

" termed the Response Promptlng Contlnuum (see Flgure l)

Each of these 1nstruct10nal typez/ls descrlbed on the

iTarget Sklll Sheets for each task 1n the Task séquence. The

teacher must use the approgriatewOne for each child The

. target sklll sheets dlfferentlate between two types of

ructional type. is associated with a different.

192
] &

'phy51cal prompts._ A complete_manlpulation'gives the child;the

tor

.

greatest amount_of physical assistance. When teachers uSep.7

’ complete manlpulatlon they actually physically move thev

Chlld s body through the desired reSponse 'A manlpulatlve-

Erompt is used when the child performs the response relying
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RESPONSE PROMPTING CONTINUUM | | S

. SASVA¥DIA IONVISISSV WHHOVAL - .

»Figﬁre 1.

. VISUAL PROMPT

Y

PHYSICAL ‘PROMPT o

Y

¥

.

T'II)IS S

" 'VERBAL PROMPT AR R EEE T APE

NO PROMPT

Response Prdmpting Continuum.,



o . v - ’ CRRE - - SRR o
» : . : : : Rt KR .
-on the phy51cal support of the instructor at some point

in the response ’ This support may ‘come: at the beglnnlng,
at the end of or in the mlddle of the response Elther
‘the child or the 1nstructor'maninitLate the prompt;"A!’v

more"complete-dgscusslbn of the varying degrees of each of

. ' the'levels‘of'prompting,will‘be probided in a'later\section.‘

THe level- at whlch\lnstruction beglns should be '@
& . L
recorded on the Inlel&ual Student Proflle S0 that the'

) _ | , ' : .
-teacher knows‘where to start each tlme and also so that

any ; change can. be noted It 1s often‘re1nforc1ng to the - o
teacher to know that after one week ofblnstructlon the
hlld has moved from needlng complete manlpulatlon to

requlrlng onlyba manlpulative prompt |

Y.

Durlng teachlng,‘a verbal prompt should be palred w1th

all prompts so that the Chlld beglns to associate the move- -
_ ‘ R ‘
ment-wlthvthe.actlon,wordbrlght;from.the beginning{

LI

Ind1v1dual Instructlon in the PREP PrOgram
Past experlence in. the use- of task analyzed 1nstruct10nal
sequences W1th mentally retarded chlldren has demonstrated

~the 1mportance of apprOprlate insﬁructlonal behav1ours{ if
© :

c"' 0 -

Optlmal learnlng is to be achleved ; The PREP Program

suggests ‘that the levels of lnstructlon dlscussed earller be

/PS v1ewed w1th1n a framework for 1nd1v1duallzed lnstructlon

.

The ba51c theoretlcal framework underlylng the study of

,1nd1v1duallzed ifps ructlonal technlques was developed from
) il 20 .
L human performance research on Sklll learnlng (Gentlfe l972;"f-k

.
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« oot

Rdbh, 1972 Welfofﬁ, 1968). Special iﬁfbrmation'oﬁ'eariy

skill learning_was alsb‘@pplied'from recent developmental
-3 . - i
' ' \

'literatureA(Bruner 1973} Wade 1976) . The—observatlonal

B

technlques and regearch and de51gn strategles used to study

e

the 1nstructlonal behav1ors were based on -applied behav1oral

o

.analysis studies (Becker _Engelmanngand Thomas, 1975; Gelfand

and Hartmann, 1972).

e - I\

On the).basis of the above theoretical input, together
‘with considerable empirical data, a modei\ﬁor the analysiS‘

of individual instruction was develOpea (Wall ahdzwatkinson,

1978) .

Y

-Some of the, factors whlch have been 1dent1fied in the

2t g -
By ty

PREP model can be separated into three maJor partsi pre—

1nStPuct10nal factors include suggestlons that should guide

N

«

_the 1nstructor in the assessment and other prellmlnary pro—
S

- - O ¢

cedures that fac111tate gross motor 1nstruct10n, Instruct--
ional factors 1nclude.the analy51s of the teachlng learnlng
Sltuatlon and host 1hstruct10nal factors outline apprOprlate'
methods of recordrng that‘shduld assist in. the evaluation

of pupil Progress and’ program eﬁfectlveness %hﬁ foeus : o
of the presentbchapter 1s'on te#éher behaviors that are

jreCOmmended for use in the 1nstructlonal component\of the

PREP Program : <

Phases of GrOSS Motor Instructlon

T on

2 Three dlStlnCt phases of 1nstruct10n have been adentlfled

in gross-motor learning situations: thejpre—skill,vSkill

//

. ) . .
. a .
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response -and post-skill phases are.indicated‘in-Figﬁre 2. R

v

Pre-Skill - Skill response Post-Skill
Conditions and The execution of. Conditions( and
behaviors that the skill , . behaviors that
Precede the skill- : oo " follow the skill
re% | S response

Figure 2. Phases of Instruction

The pre- sklll Anstructional phase focuses ‘on SpeclflC behav1ors

. N ¢ 9
that may increase the llkellhOOd of elic1tlng 3uccessful skill

response phase is the evaluatlon of the degree of skill

exhibited during the execution of a‘barget skill./ The major

“‘concern of, EF% post- Sklll phase of 1nstruction 1s the f ‘

e
%

‘.

dellVery of appropriate feedb£3k 1nformation -

The Rre—Skill Ehase of Instruction

The pre- sklll phase of 1nstruct10n ba51cally 1nvolves

‘phy51cally preparlng the chlld for the action response

Obtain the Child's Attention.

r‘.\.\

The first step in an instructional session involves v

obtaining the child's:attention. There isllittle‘point

continuing with 4 session if the child is neither watching
= .

nor llstening to the teacher Inltlally, the instructor
presents the child with an attentlon cue. For exgﬁple,
"Paul, logk at me." (Pause) "Look" is the action word, =

specifying the desired response, The cue ‘is followed by‘af

o

pause whlch gives Paul time to organize a mOtor plan prlor

to eXeCUtlng the response If durlng the pause the child E .

¢



responds correetly the teacher continues with the pre— /
e -
o skill seqdence. If, however, the child responds inap- -
btpg;;ately the same attentlbn'commadd.shouhd be presented

-paired with a physical prompt (ie. genfly grasp the, child's

chin to encourage eye contact).

s 3 -—\
Another method of obtalnlng agtentlon could be to

N
N
%

focus the child' s attention on a peer,who is performing\

-

' _ BN
thevtarget skill. In this case the instructor miight say ™

N

"Look at Johnny climb the ladder. ‘Wduldvydu Iike to climb

@07" . . ' ) ’ \‘.

Establish keady Posltion.; - 3 | 4 \
After attentiqn‘is obtained the inétructof must of;éh' 1

get‘the 1earner“physically prepa;eg for the actloe toleome.

This ﬁight involve having the child #%sume a starting

position ;n& making sﬁrefthet‘he ;rféﬁebis ready for the

skill response to fellow; vfor example invpreparqiion for

a jmmp-down tﬁe child must be:staﬁding en a bench or box and

faclng the space allocated for the jump (a mat) ‘Prior'to

rrequesting a Jump the teacher might say, ""We're goihg_tg

jump. Are€ you ready now?"

Present.the-Verbal Prompt.

,Once'tHewéhlld“iswready to fespond fhe ihstructor
.ﬁroceeds_by providing ‘the verbal prempt. FollowlngAfrom
>>>>>>>> the example aBeve the instructof would now say, "Jump down"

' The. verbal prompt should always be followed by a short

pause. The pause'gives the learner thevtlme‘needed;to plan



and initiate a response, When necessary, a verbal prompt

should be paired.with'éﬁ appropriate prompt from the
response prémpting continuum.

P 20

The Skill Response Phase of Instruction

.

The second phase of instruction is the actual performance

of'thé skilli It éncompéssesvwﬁaﬁ the child does-aﬁd.how
mu;h teacher assistance is p:OQidéd aSVthe skill regpqnsé is
exécuted, Given the coﬁditions and behaVibrs in ﬁhe pre-
skill reépénse bhase, a number of diffé:edt types of
reéponsésimay result. The.chiid may respond correctly,
incorfe;;ly or incompletely, or negétivelfﬂ X

,J‘Ihg‘child haswresponded correctly'whén the specilfic ékill
_is pefforméd:inlé mgnnér-that confdfms to tﬁe,beha&io al
definitdion Qfltﬁe task stégﬁ An incomple£é~or incorrect
pérforméncé‘indicates that the résponse haé'been attempted;
but the gggcution of the movement pattern does not wholly
conform £o the b§havioral requirements of the task step. The
child has.reSpohded negatively-@heﬁ,né atfempt ié made fo
'ﬁéet“the requirementsiéf the task gtep. A negagive response

includes any:phySiCal behavior on the part of the child thag/

s
7

is conﬁfary and unrelated to theé.target skill aﬁdncléarly ’
shows ﬂonrcoppefation; - » _ ‘f
An example of the abové woﬂld be ifvtheitarget“skili to
“jump do@n has been selected. for iﬁstr#ét;on’andigask_skep;
2 (jumg§:d§wn‘5ff box of shin height; Qqe.foot také~off, tﬁo-

foot landiﬁg) has'been identified és;an appropriate initial

198 .
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ﬁgsk step; the verbal‘prompt_"Ready (panse)_jhmp down!

kpause) would‘be presented. The‘chiid conid respond'correctly,
‘by jumping GOWn’with a_one'foot take—off and two foot

landing. An‘incorrect_or incompietevrespOnSeAwéuld he if

the child were to step - domn off the box- (one foot takesoff

one foot landlng) A negative response would be.indicated

R : : ‘ *
if the child,were to walk away. i P

The Post—Skill'Phasevof Instruction

S . . a . |

The third phase of motor instruction_is the post-skill
phase. Immediately follOWing the'child's’skill reSponse‘a
number of sources prOV1de the Chlld w1th informatlon feedback
regardlng the precedlng performance. The.feedback provided~
may bevgeneral or specific in nature; or fdeall? a,combin—f

‘ation of both.

General Féedback

O ‘ -
General feedback is a broad category of post Sklll
‘ L d

1nformat10n that 1nvolves prov1drng the Chlld w1th ab
general 1nd1catlon of how the instructor felt abOutxthe

J :
performance. ‘This type of" feedback is most commonly presented.
verbaily‘ln the form of approval or dlsapproval occa51ona11y
it is presénted physically; For example dlrectly follow1ng a
correct _response to the requlrements of the target skill to
jump down task step 2, the’lnstructor may reply, "Good, Tommy".
and give Tommpva hug "Good TOmmy 1llustrates the usebofv’

A

.general verbal feedback whlle the hug is a form of general
™~
physical feedback '
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":‘Bothffqrms of general feedback provide.the child with an
“indication of how the'instructor-felt about the preceding

,performance{’ A general 1nd1cat10n of this nature does not

-
¢

prOV1de the child w1th any 1nformat10n W1th regard to how -
'the sklll should be .executed. iTo improve in a skill, the
child'must know yhich parts of tue'response‘uete correct and
how improvement‘could be made. Forvtﬁis‘}eason? generali
feedback shoulé be paired witﬁ uore specific amouuts of
ipformation'regardiug‘tue previOueuresponse)

‘épecific Feedback

Specific-feeQback‘is a broad categery'of_post-skill
~response inforhation‘upich Specifiee‘what the.pqrfo:mancev

»,was,'how'well it'was executed and ‘how it ought to have been

| 7

- done, It is prov1ded in qualltatlve and/or quantltatlve

'terms and is used for the purpose of 1mprov1ng or repeatlng
a given skill requnse. T(o,major.types of'spe01f;c feedbaek

have been identified: Knowledge of Performance and Knowledge

of Results,

o~

5Kn0wledge of Performance

| Qualitative infotmatien abdut the execution ef the
moyemehtlpatteru hae;beeh»termed Kuowleugequ Petformance.
f:it‘iﬁuolbes'eommuuicating'tb tueféhild.the degree effpto?'
if;eientyvtuat was exhibited in_the;exegﬁtiou Ofté‘skiit
"resuonse; Knowledge of Perforﬁance%can be provided vettally,
physieally or enVitonmeutaliy. 'it is ef'utmoetiimportancen

A .

that the child is able to underetand the form of feedback
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that is provided. For example if the wehild responds
N . . . . . Loy e - i}

(AT

incoriectly by stepping down the: iﬁ§t§thor might reply;A

""No Tommy, feet fbgether like this" land pxésent a demon-
stiétion of what was féquifed.- If the chlld responds

1ncorrectly by landlng on hlS seat the phySical environment°

: _ ‘ \ 5 ,
—would be prov1d1ng him W1th an 1mmed1atq soyrce of qualltatlve
knowledge'of performance! ' C .”ﬂf

<«

~Knowledge of Results - f

L

)

Many motor skill progressions inQolye botﬁbqualitative

and qﬁantitative«dimensidns; The sequence: for thiégafgeta)
skill to' run, for example encompasses a qualitative )
N : ; A . . .- R
L. 0 R T - . . . ’ \l° t )
dimension, ranging from a fast walk to a mature run ‘involving -
v ) ‘« . . B R ) . - - - ol
definite periods of non-cantact with the ground; -and a
quantitaﬂive dimension of distance'ranging from 10 to 20.

"feet. ‘The child recelves qualltatlve feedback in the form of . 7

-

spec1fic E%gwledge of‘performance. Quantltative‘fgedback

_should also be provided, in the form of specific knowledge of
results. The instructor and the environment are the two

'

ﬁajor:sourCes of knowledge of‘resﬁlts. - '
. ] = : ‘ ) ‘ e -
 Tbe use of4qﬂantgtative feedback can be ‘illustrated in

‘the performance of the target skill to run, taSk'sfep_B.

The physiéal'environment'could be arranged so that the child

'is‘%iven'a'déstinatioﬁ,of~a favorite toy. Upon correctly

;perfofming the'béhavigral.rehuiremeﬁts of the task Step

the ch ld would recelve quantltatlve 1nformat10n from - the

1

environment3 by having»reached‘the destination and thé
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teacher might respond verbally "Good running Tommy; you

ran all;the way to the ﬁramp,”now_you can go and jump".

In summary three distinct phases have? been identified

‘in the individualized instruétion of gross-motor Skiils;
The ‘analysis of the phases has been used in a practicum

COursé in'teaching play skills to young mederately

mentally retarded children conducted by the Department of

BhySicaleducation at the'Univergity'of Alberta. _Thé
hyrpose of the analysis of individualized instruction is
b . _ - ]
not to establish one standard‘f@r.effecti#e gross-motor

<

-

teachiﬁg; but rather to encdurage instructors to evaluate
their teaching béhaviors by considering some key factors
that may help them improve their teaching performances.

- N



" REFERENCES

Becker, W. C., Engelmann, S. and D. R. Thomas. Teaching 7:
Cognitive Learning and Instruction, Toronto: Science, .*
Research Associates, 1975, ’ N

'Brunem Jerome S, Organlzatlon of early skllled actlon
- Chlld Development, l973 44, 1-11. .

¢
Gelfand, D. M. and D. P. Hartmann. €hild Behavior:
' Analy51s and Therapy, New York: _Pergamon Press, 1975,

?

¢

\
Gentile, A. M A working model of Sklll acquisition with
; appllcatlon to teachlng. Quest, 1972, 17, 3-23,
Kyseia, G. M., Daly, K.,. Hlllyard A., and McDonald L. The
" Early Education Project: A ‘home and school approach to
the early education of handlcapped children, Mental
Retardatlon Bulletin 1976, 4, 1, 29-35.

bl

203

Martln G., Murrel, M., Nlcholson C., Tallman, B. Teaching

Ba51c skills to the severly and profoundly retarded:
The N.I.M.R. Basic Test, Curriculum guide and programming
_strategy. Portage La Pralrle Vopii Press, 1975,

Robb Margaret D. Task analysis: a consideration for
teachers of skills, The Research Quarterly, 1972
43, 3, 362- 373

"Wade, M. G. Developmental motor learning., Exercise and
‘ Sport Sc1ences Rev1ews 1976 4, 375-394,

, . a
Wall, A. E. and J. Watkinson The PREP Program Curriculum
materlals and 1nstruct10nal strategies, Paper presented
at AAHPER National Convention, 1978. !

)

Welford, A. T. Fundamentals of Skills, ;Lohdon' Methuen, 1968.

Wessel, J. A, Pr0grammat1c Research Progect in Physical
Educatlon for the Mentally Retarded Child in the Elementa

ry

School, Final Report. . U.S. Department “of Health,
Education: and Welfare; Office of Education, Bureau of
Education for the Handicapped, 1975. '



e

FREE PLAY INVENTORY

wv
=
E.
~ =
=
&
7
_ LOCOMOTOR ‘SKILLS -
1. Ruﬁning ]
2. Ascending Stairs
3. -Descending Stairs
4.  Jumping down .
- 5. Jumping over , oo
6. - Hopping on one foot

PLAYROOM SKILLS

e

_
CWBNO UL B WN

Pulling a wagon ’

Riding a tricycle

Sitting on a scooter

Jumping on a trampoline

Riding scooter down incline-sitting
Swinging on a rope S

Tummy riding on. a scooter. .

Tummy riding down incline on scooter
S?at_drop on trampoline

ﬁidiqg a wagon’

. il
PLAYGROUND SKILLS -

(S RS UV S

Sliding down a slide
Swinging on a bar
Swinging ‘on .a swing
Inverted hang

. - Somersault around bar

BODY CONTROL SKILLS

UL WM

Walking up an inclined bench
Climbing on a box ’ '
Ascending ladder

Descending ladder
Forward_roll

Backward roll

kN

\ OBJECT CONTROL SKILLS

BN

_Throwing:‘:
Kicking

Striking with a stick
Catching °

Bouncing - _
Hitting with a bat
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INDIVIDUAL STUDENT PROFILE
TEACHER'S NAME: TNy
’ - B \/\"’J

STUDENT'S NAME:

DATE: ‘ _ N | | : ot ?“.}

)

LOCOMOTION

Running . v

;

. DEPARTMENT OF PHYSICAL.

Resists Performipg

PREP PLAY PROGRAM

EDUCATION
UNIVERSTTY OF ALBERTA

i

Performs after Demonstration

LN
v

Performs after. Verbal Cue .

'Initiatqﬁ in Free Play-

Performs with Aséistance'

1. Fast walk - - ‘

2. Fast walk with bent arms moving in opposition
to arms :

3. Runs with instances of non-support

4. Runs 'quickly, dodging obstacles:

Astending’Stairs

1. Crawls up stalrs on hands -and knees

2. Ascends stairs marklng time with support

B

3. Ascends stalrs alternatlng feet with support -

by Ascends stalrs alternating feet w1thout support

Descending Stairs

Descends stairs on 'seat

. Descends stairs marking time with support

1
2
'3; Descends stairs alternatlng feet Wlth support
4

Descends stairs alternatlng feet w1thout ‘'support

9
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Jumping Down . T T
o SN o :
1. Steps down off box of shin height .
2. Jumps down off ququ shin heighta;one'foot 4
- take-off, two foot landing :
3. 'Jump_ down off box of shin heiéﬁt,,two foot ‘
take—off and landing - .75 y
4. Jumps' down off .box of knee height,'two foot
take-off and landing -
5. Jumps down off box of hip height, two foot °
take—off and landing .’ ' S '
Jumping Over. !
: 0 Sox : ' )
1. " Steps over a line on floor d
2. Jumps over a line, one foQt_take—off andTIéndi§§5 N .
. . . .. A : 2 » '8
3. -Jumps over a line, two foot take-off and 1anding' N o
- ‘ , » 2he & I d
‘Hopping on One Foot \\\;/{
1.  Stands momkntarily on one foot SRR
- 2. Bounces on one foot without leaving flobr
- 3. Hops in place on one foot 3 times
4. H§p§:£ofward three times on one foot - - ¥
o ~ - o
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PLAYROOM SKILLS - - e ‘

?ulling a-Wagon

'2; Pulls wagon containing>object , - .

'Riding a;IriCycle

" Sitting on a Scooter.

W N e
;

1. Pulls wagon around obStacles

3. 'Rolls wagon ﬁith someone inf .it - v

IS
v

+

Slts with feet od pedals while belng pushed

‘Pedals after initial push .- 3

1
Z. _

3_ Pedals forward 172 revolutlon pedal pre set
4 Pedals forward from stopped p051t10n

5

Steers tricycle around obstacles

e

l;»:Sits'on ‘scooter while being pushed .

2. SltS on scooter, pushes w1th both feet

- 3. 'Sits.on scooter, pushes alternately with feet

il
.,
.,

Jumping on a Trampolihe

. - Bounces on hands and knees

A

. Bounces- w1thout leav1ng surface
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Ridlng Scooter“ﬁOWn Incline SittingA

1. .

2.

3.

Sits on scooter, travels after~initial push
Sits on scooter, llfts legs after 1nit1al push

y
Pulls w1th arms to 1n1t1ate movement

Swing@ngoon a Rope : VR

1.

2.

3.0
4.

Holds on with hands whlle belng swung
Holds on and. locks legs whlle belng swung
Sw;ngs on rope w1th 1n1t1al push

_SW1ngs on rope o R o

;'Tummy Riding on a Scooter

L1es on tummy on scooter whlle belng pushed
TLles on tummy, pulls wlth,both hands

- Lies on tummy, pulls and glldes w1th hands
"and feet off floor -

TummX,Riding;Down Incliﬁe-on Scooter,

2.

Lles on tummy, travels after 1nt1al push

Lies on tummy, llftS legs and arms after
“initial push : :

{Pulls with arms to 1n1t1ate“movement

" Resists Performance

Performs with Assistance

z

_Performs afterADemonstration

3

o

;Performs after Verbal Cue

Initiates in- Free Playbﬂ“.;‘l- ucf”;;;

e




Seat Drop on Trampoline

1. Jumps, lands sitting on bed .
2. mepé, drops to seat, bounces back to feet

-3." Drops to seat and continues jumping - .

Riding a Wagon. ‘ 4

1. Sits in Wagon/béing pulled

2. Kneels in/wéédﬁvand-pushes with one foot
on floor while being pulled

3. Kneels in wagon and pushes with one foot
on floor

)

Resists Perforining
Performs with.Assistance

Performs after Demonstration
Performs after Verbal Cue

<fgztiates in Free Play
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POAYGROUND SKTLLS - & 8 & 7
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Sliding Down a Slide K
1. Slides on seét . ‘ : ‘ [
2. Slides on tummy, feet first _ : :_ " .
3. Slides on tumf? head first ° {fﬂx' e 'l
Swinging on a Bar
1 Hangs from bar-with hands
2. Steps off (bench) to hand on bar‘
3. Swings on bar ,
4 Swings on bar, ﬁi/urns.to (bench)
Swiﬁging on_a Swing
1. Sits on seat and holds on while being pdéhed F WI
2. Moﬁnts-swing and sits while being pushed : - ‘
3. Pumps swiﬁg ’ L‘
Inverted Hang . ) : o : 'wvfﬂ‘:' _f: 
1. Hangé from hands and knees on parallel bars\ ) ' ' [ ’,
2. Hangs from hands and knees on 51ngle bar ]A J I '“10
3. Hangs from knees on single bar e i [j I I_ ’
L

‘..

Somersault Around Bar
= ————~ound Bar

A Rests w1th hlps bent around bar'

2. "Rolls-over bar .to sitting.

3; Rolls ovar- bar to land ‘on” feet ST s . df“ﬂl' :-;ﬂ\jm‘:J
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BODY CONTROL SKILLS - :

Walking up an Inclin&d Bench -

“voSWwON
. . .

-

Lies on stomach, pulls up with hands

Kneels, pulls up with hands

LA
Crawls up on hands and knees

Crawls uﬂ on hands and feet

Walks up.

Climbing on a:qu

1.

2.

Climbs onto hip high box

Climbs onto chest high box

1.
2.

3..

<»4-

“,5 ..' .

-

Ascending’ ladder

Ascends 5 rungs, marking time
Ascends 5 rungs, hands and feet alternately
landing on same rung
Ascends 5 rungs, hands and feet alternately
landing on next rung
Ascénds -’ lO rungs hands and feet alternately
" landingon ekt rungl v, T e
Ascends 10. rungs,valternatlng hands and feet

‘ 51multaneously : :

Desceﬁdihg iadderﬂ

.. Descends 5 rungs, marking time

Deieends 5 rungs, hands and feet alternately

landing

on same rung

Descends 5 rungs, hands and feet alternately
landing on next rung

S g, R R T

Resists Performance

.

Performs with Assistance

Performs after Demonstration

Performs after Verbal cue

Initiates in Free Play
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Descends 10 rungs, hands and feet alternately.
landing on next rung

"Descends 10 rungs, alternatlng hands and feet

simultaneously

" Forward Roll ‘ -«

1. Rolls onto back ) ,
.'2. Rols. into 51tt1ng p031t10n'>
3. Rolls 1nto,§quatt1ng-p051tlon
Backward Roll o | o,
.1l.. Rolls ontq;back.frpm~squatw~v,w;ﬂ PSR J.f;w,
2. Rolls over onto shins ~ SR
3. Rolls over to .crouch '
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o~
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OBJECT CONTROL SKILLS

Throwing

1. vDrops ball into basket
2 »Hurls ball using arm movement i

- 3. Throws ball using arm ‘movement and shoulder-

rotation : »

.4. Mature throw

' Kicking o SRS
l Pushes ‘ball w1th foot
2. chks statlonary ball hlp sw1ng

e 3 chks statlonary ball knee and h1p sw1ng

b 3Wa1ksandk1cks statlonary ball'
6

Runs and klcks statlonary ball

"

S

'mﬂénﬁmmnyhaﬁtmkjj“.

pE—

AL -

':PUShésfélstéﬁipnafy puck with hockeystick.

‘ \‘_'-2. S&ings-stick to hit puck .
3. Steps and hits puck
vCatchigg
oo L. ;Traps rolllng ball ‘5_
;g;A Traps ball dropped 1nto arms

Traps ball tossed between waist and chest

_Catches_ball with .two hands .

Resists Performance

Performs with Assistahnce

Performs after Demonstration

al Cue

Performs after Ve

~Initiates in Free Play

—

o
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Bouncing
B ) g ) i N . :\
.~ Drop ball, chase it and pick it up _ C \
. Drop ball, and catch it with two hands : . : @

‘4. Drop\ball, bounce it twice and catch it. R N 1.

1
2
3. Drop béll, bournce it once. and ca}ch it
4
5

. Bounée ball several times and.catch it

‘Hitting with a Bat"

"1, Pushes a suspended tether ball'with bat

2. /Hits a suspended tether;ball with bat

3./ Hits an oncoming tether ball with bat

4{. Hits a tossed ball with bat’

|
i

[
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APPENDIX B

- " INSTRUMENTS FOR PROGRAMvEVALUATION
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PREP Play Program .
‘" Dept. of Physical Educatlonr
Unlver51ty of Alberta

PARENT - FEEDBACK. FORM

1. Nowvw that
is, what
involved

you have. a good 1dea of what. the PREP Program

would you like your chlld to galn by belng
in the program7 : .

. -
v - ’
2/
Lo 2. As a parent’ what do you feel you would llke to galn by
. belng involved .in the program7
J//
3. As a member of your community, what do you feel the
community - can. gain by having the program lmplemented in
your town? .
v’\‘-(\
ti71 _;1;i4 g%gt target skills have you chosen to work on duang
:Qf}jf;jg;;,f e PREP Program7"”‘ T T N D
i . Lo }
- .‘;,/ p - 'A o
4:{',‘3\.‘: ’ i : -
: a S faw = . 3




o

2.

5. Do you think that you will work on. these sklll$~¢~wﬁéffif'

home as well as at the centre?

a) Yes. b) No , c? Not sure

General Comments:




. X .

. . o PN . B
W
- w o 3
- = ' . v
. 2
¢ - .
-

o Lan

. s —
- o SO
e . . v T

*

e




R  “;.;'\g;;;;<;1<.

PREP Outreach Project =~ P
Introductory’ Se551on Lo SR :
‘.Parent Feedback Form‘g; e e

ot

v

'”How effectlve was: the 1ntroductory v1deo tape .in
prov1d1ng you with information on the need for a. play
-;program such as ‘PREP? .

- ) very effectlve~l’b) ‘efféﬁfiVé‘;fp)gvpf,SOE?¥Vélﬁéﬂ¢:;‘”"
a) not. Effthlve BRI

Comments:

R B
t o

Do you feel that the presentatlon of thls v1deo tape
was. helpful to you’ I -

ira) very}helpful\ .b)"hélpful ,"C)"-Qf“sdﬁé value
,d)» shQuldtht‘hayg‘peen shown e v

<Commentgi © L e o T A
N v )
How effectlve was the 1ntroductory talk “in provldlng
“you w1th an 1ntroduct10n to the PREP Program?
o et ' ,- - ) Ll e e PR . ‘ o ':_.
a) Ve:y.effectlve'v’b)' effective c) _of some value .

"d) not effective.

Comments:

2\‘Do you. feel that the 1ntrdductory talk was helpful to - you?

“,a)"very helpful b) helpful \c) of,some‘value“‘
d) 'should not have been presented ' ‘

Comments: el N Y
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5}"Hoy éffebfi%e'waﬁ the‘handoutfihfoutiining the basic

features of the PREP Program? .
Vgé)” veryweffeqtivé’_”b)'iefféctive " ¢). of little value -
"d) not effective ' : : ' :

~Comments: .

'.’ I N .
3
6: Do ybu feel tﬁat ﬁhe ﬁan&out'wés”ﬂéipri‘té yoﬁ?l
‘a) .very helpfﬁl b) \helpfulv é),_of little value
d) should not have béenvptovided S '
Commests:. B o o

£y -

7. At the end of the. introductory session how did you. . .-

s ;Q1f€§1Q§bbu§mi%ﬁkqmgnting.thg,PRE?ZEt@g}amUin;yopr<wTATE-
S S eommuniey? o0 - ‘ RN P
5‘ 5)'}Géfy'b6Bifi§é 'b) " posifive-but want to know more
_about it c)-”hesitant—buc-willing,to give-it a try

. .. Comments;:-

@

‘&’)“'»f
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ASSESSMENT WORKSHOP - PREP Play Program
January 18, 1979 4 Dept. of Physical Education
Y ‘ - University of Alberta
3

EVALUATION OF PREP WORKSHOP’

The purpose of this evaluation 'is to provide the PREP.
Program Committee with information that can be used in

. planning- subsequent workshops. Please answer all questions,
g Any .comments oOr constructlve criticisms are welcome.

© e

f =

. - ‘

l1.-Do-you feel the purpose of the session and the information
given was clearly and logically organized and presented?

a) well organized b) reasonably organized
c) sections seemed unclear
d) had difficulty following session.

L

Comments: -~

9

2. How do you feel about the audio-visual materials used?

a), very helpful b) helpful c) of some value
d) seemedAunrelated and should not have been shown.

Comments:

3. How do you feel about the amount of material covered in

this session? . (.
- , B
' a) too much to process in the time allotted
b) sufficient material in time allotted
¢) could have covered more material
d) additional background material required to

. adequately understand presentation.

Comments:



R . P T

2.

4. Did you find the handouts/written material h lpful?w

a) wvery helpful b) helpful c) of some \value
d) should not have been given % -

-e) would have liked additional\written information.

Comments:

General Comments:
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Instruction Workshop PREP Play Program
‘ Dept. of Physical Education
‘University of Alberta

EVALUATION OF PREP WORKSHOP
The burpose of this evaluation is to provide the PREP Program
Committee with information that can be used in planning
subsequent workshops. Please answer all questions. Any

.comments or constructive criticisms are welcome.. -

1. Do you feel the purpose of the session and the
- information given was clearly and logically organized
and presented?

é) well organized b) reasonably organized
c) sectionswseemed unclear d) had difficulty following
' L : session.

"Comments:

2. How do'you feel about the audio-visual materials used?

a) very hélpful b) - helpful c) of some value
d) seemed unrelated and should not have been shown:

Comments:

3. How do you feel about the amount of material covered in
this session?

a) too much to process in the time allotted

b) sufficient material in time alliotted

c) could have covergd more material

d) additional Backg§0und material required to
adequately understand presentation. '

Comments: -



A aaiant

4. Did you find the handouts/written material helpful?-

a) very helpful b) helpful .c¢) of some valde,

d)- should not have been given

e) would have liked additional written information .

Comments:

General Comments:
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L .. . PREP Outreach Program
' ' " Evaluation Form

Tthls form. Lo Sl e e s e e

”HPLEASE réhd the dfrectnons carefully beﬁore gompletlng

-~ e,

DIRECTIONS: ] ‘ e
An important aspect of the PREP Program was . the
provision of assistance to you in the various stages of

o program. implementation. . Please indicate how you felt

about the nature of the assistance that’ was'prov1ded ‘to. yoiu,
in the following five components "of the- program.- U51ng

the rating scale’ provided ciircle,. the score that best
represents your feellngs in each. component.

AT T AL e e I . | .
4RATING S¢ALE;'¢5) 1 ;eEeivedéﬁer‘littlegonmno assistance,

<

b)  Some assistance was providéd.

e e o€ T reeeived too much assistance.
g : " . N ) i . R Vi 5 Dv -
d) I received 3531stance whenever I needed it

v

PROGRAM COMPONENTS

‘~~l;”'imy@sses§ing my child oh the target skills

a. b, - ie. 4, o
2. In zhooSimg;target;skil}e for instruction

a. b. e d. \
‘3. "In instructing my child"

a. b - cn td,
4. 1In regdrdingﬁweekly progress e L
. a. b, . C: d.
_ . . . v , : LI
5. 1In deciding to continue instruction or to choose. another” '
' 'sklll o : : - ‘ , N

.a. b, c.  d... '

Thank you.
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| \!}. Lot R RS A
g "~PREP'Outreach'Pf0gram‘
. .. Dept, of Physical Education
:\\ University of Alberta
S~ ' ~
‘—/‘

PROGRAM EVALUATION b | R

\\\

| . . N 0

As a result of participating in the PRE?%Qq;réach' B

-Program, I feel that my ¢hild has: = | -

t

!

a)'shown‘marked improvement in.motor play skills’, -’
b) shown some improvement in motor  play skills.

c¢) shown little improvement in motor play skills.
d) shown no improvement in motor play iskills,

\

- "As a result of participating in the PREP Outreach

Program, T feel that my child has: e

a) shown marked improvement\inksopial play &kills
b) shown some improvement in Social play skills,

-

¢) shown little improvement in social play skills.’ s

d) shown no improvement in social play skills. !

As a result of participating in the PREP Outreach
Program, I feel that I (as a parent):

a) have gained markedly in my ability to teach my’child

gross motor play skills.

b) have gained some in my ability to teach my child

gross motor play skillsg.

c) have gained littile in'my ability to teach my child

gross motor play skills.

d) am no better able to teach my child gross motor play

skills . . ‘

v
As a result of paé%icipating in
sessions I feel that the skills

the evening training

I learned are:

a) very helpful to me at the centre.
b) of some help to me at the centre.
c) of little help to me at the centre.
d) of no help to me at the,centre} ‘

As a result of participating 4in
sessions I feel that the skills

a) very helpful to me at home.

b) of some help to me at home.
c) of little help to me at home.
d) of no help to me at home.

the evening training
I learned are:



.;__',_;‘:’. B . N * A N - o .’"‘:_,, e ‘—.,. e B 232. .

f
, ’
6. As a result of initiating . the PREP Program in this
o "'communlty, I feel that: g

a) the community is -now very ‘aware of my . Chlld s needs
-b) some. communlty awareness has been - fostered.
¢c) little commumlty awareness has been fostered.
d) the community’ is no more aware of my child's. needs
-than before the program was initiated.
7. What aspects- of the programgdia youAand-eo be helpful
and why? - o Soets . . oo

o ) , T . .o . i ‘

8. What aspects of the program did you find to be least
.helpful and why? '

9. Would you'like the program to:

a8) be continued to the end of June, then throughout the
) summer and next fall, N _
b) be continued to the end of June and then started up
again next fall, '
c) be terminated now.
10. What changes would you recommend to be made in the
~ program in the future?

: : - " Thank you far your time and

‘dedication:

‘The Program Staff
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» fREP'Outreach Program _
N ' Dept. of Physical Education '
' . University of Alberta

SELF EVALUATION
A\ ,

, ‘ !
DIRECTIONS: - v j

Please rate yourself as fairly and accurately as possible on
the following questions. A scale from 1-to 4 is provided wit
(1) being the lowest or poor and (4) being the highest or '

excellent. Circle the rating you beligve would best indicate

your knowledge or ability before the PREP Outgreach Project

- was initiated., Place a square on the rating you feel would be
closest to. your present-knbwledge or ‘ability. )

“1l. Knowledge of principles“of individualized instruction}
poor 1 2 3 4 excellent -
2. Knowledge of how motor skills are leafned.

poor 1 2 3 4 excéllgnt

3. Understanding of what{to say or do before your child
‘ performs. B _ o :
podr 1 2 3 4 excellent .

4, Understanding of what to say or do after your child
performs .- S . : -
poor 1 2 3 4. excellent

S Knowledge of how to'regord'your child's ﬁerformange;
poor 1 2 3 4 excellent

6. Knowledge of how to assess your child and choose a

target skill for instTruction.

poor )l 2 3 4 excellent

/

P
v

P

<

Thank .you for your time
and dedication,

The'Program-Staff
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PREP Outreach Program
Feedback Form »

: ) » . *‘“W

. , . - Recreatlon Dlrector
@L . '. : ' -

How "do you feel about the’ manner in which, you were initially.

Co ‘approached with regards to the 1mplementat10n of the PREP

Program in your commun1ty7 . '

~a) very poSiQ}Ve

, b) . positive .

. ’ ¢) hesitant -
R d) negative ¥

>

How do' you feel about the level of communication that was
maintained. between the PREP Program staff the parents and
yourself7 : ' ’

a) very positive
b) positive

C) " hesitant :
d) " negative S oo - ' B

4

\Do“youifeel'that'therefis;a_need in .your community for the =
continuation of the PREP Program? '

a) definitely
b) probably
c) - p0551bly RS o .
d) - no = . : , o B T
S |
What role can you perceive the recreation ~department . playlng
in the contlnuatlon of the PREP PrOgram° . s
‘a)  a very active‘roié R .
b) an active role B o & -
c¢). an administrative role R ’
~d) mno role :

o
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Child's Name:

Age:

@’\
Date:

HEAD CONTROL

1. Turns head

2. Holds head
3. Lifts head
4. Raises. and

5. Turns—head

SITTING

from side-to*side whén

lyinqun back

- P
when sitting supported

steady wh}ie being carried

when Jﬁ on stomach

turns "head, lying on stomach

when name is cai&ed

v, .

=

1. Sits with support in a chair

2. Sits with support on the floor.

3. Sits on the floor, self supported

4. .Sits on the‘floof, holding an object

5. Moves from lying on back to sitting

6. Moves from lying on stomach to sitting

7. Reaches for object from sitting position

ROLLING

l.' Rolls from stomach to back

2. Rolls from back to stomach

3

N

CREEPING

‘1. Holds chest up with support of arms
with stomach on floor

PREP OUTREACH PROGRAM HOME
SKILLS. CHECK LIST

£3

A

NOT YET

-

JWITH SOME.

N

ASSISTANCE

ALONE

‘NOT SURE
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2.‘ Reaches for bbjéct from position abdve

’3. Cra&ls‘with stomach dﬁ the floor

4. Creeps with stomach off the floor

5. Reaches for object -from creeping position
6. Creeps up and down stairs.

STAnbiNG

1.  Stands holding on to a chair

2. Pullks to a stand from a creeping position
3. Sténds alshe

4. Raises self to standing without support
5. -Stoops to pick up object; recovers“standiﬁg
“ pqsition )

WALKING O :

1. Side-steps with-furniture support

2. " Walks alone - ' ”
- 3. Cérries objeéts while walking

4. Walks quickly

5. Pulls a wagqpf

o
6.  Runs

CLIMBING AND JUMPING

1.

2.

Steps onto bottom step

Steps off of bottom step

-

!

NOT YET

WITH SOME

ASSISTANCE

ALONE

NOT SURE

i
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N
3. Climbs up and down stairs

4. Climbs onto a bo; (hip t)
5. ‘Jumps déwn off bottom étep

6. bJumps off a box (hip height)
7. Jumps on the floor

" 8. Jumps over a line or rope

SKILLS WITH OBJECTS

N =~

1. Drops things into a basket o
2. Chases and picks up a béll _;
3. Tréps a rolling ball

4. Kicks a lafge ball

5. Throws a ball

6. Catches a tossed ball

OUTDOOR SKILLS

1. Climbs a %adder_

2.‘ Slides downva playground‘slide
3. Pedals a tricycle if given’a push
4. Pedals a tricycle alone

5. Steers a tricycle around obstacles

jaal
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