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.fment and th1nk1ng P '*7'{:, RURE . '_ . ," ' .i;:j,

‘,tasks were comp]eted over a one week per1od

~ ABSTRACT
: :'; v - _‘ P ‘m ‘ .. m-v' . ) wo

- The purpose of thhﬁjde; 1)ﬁLVE study was to ana]yserand descr1be

| "the 11ngu1st1c stnatﬂﬁ?ﬁﬁ , *u&f'ﬁdghers and mothers used w1th their _5
ik

pre- schoo] chﬂdren, aﬁ&‘g et " 1ne the quahty of contr1but1ons

‘wh1ch those strateg]es made towards the1r ch11dren S ]anguage deve]op-

The theoret1ca] framework of the study was based on three

*

: assumpt1ons as fol]ows a) that fathers and mothers more 1mportant1y
,1nterpret and develdp the mean1ng of youﬁ@ ch11dren S ta]k rather

1athan focus on the deve]opment of correctness in form, b) that the

u1t1mate funct1on of 1anguage is to commun1cate mean1ngfuf1y, therefore

2

:*p‘f1anguage is best deve1dped 1n 1nteract1ve contexts where ta1k1ng is

\

" to some purpose c) that fathers assume as much respons1b111ty for

shap1ng and ref1n1ng the1r young ch11dren s 1anguage deve]opment and

th1nk1ng as mothers do. :% e “»‘_f, B '/“

E1ght pre schoo] ch11dren between the age of three yaars and

' f1ve years, the1r fathers and mothers served as subJects These sub—c,,g
fJects were: from two rura] urban and two urban areas A m1n1mum of -
' fforty m1nutes of tape recorded responses from three 1nteract1ve tasks

. were done by the parents as. each father and each mother 1nteracted

/

[P a]one w1th the ch11d subJect wh11e read1ng and d1scuss1ng a story, and
| \‘wh11e p]ay1ng w1th the ch11d w1th mater1als des1gned by the reséarcher,

'““a1so wh11e ‘the who]e fam1ly 1nteracted dur1ng a,fam11y supper The

v



3 . 4

o hs / . - ~
As suggested the fathers sh wéd as s1gn1f1cant a, range of use
"of 11ngu1st1c strateg1es through whyehhthey commun1cated and shared '

know]edge and mean1ng mean1ngfu11y with their. young ch11dren, as

!

mothers d1d Each father used several of the categor1es whlch were

A

def1ned as pos1t1ve strateg1es for deve]ootng children's language.

- However, the,use of. these strategies var1ed cons1derab1y over fam111es i

and over contexts Each fathep demonstrated m1n1mum use of those

£;effects on the WV

A

- e : L g
"deve1opment of ch11dren S 1anguage deve]opment N C : ! @bwgﬂ

S1m11ar pos1t1ve and negat1ve categor1es were found 1n mothers

A}

However mothers ut111zed pos1t1ve strateg1es wh1ch\gave more than -
k)

so]1p1ted 1nformat1on from the1r ch11dren Fathers S 11c1ted more -

| :
1nfqrmat1on from ch11dren On the 1nformat1on rece1ved fathers used /
‘strateg1es wh1ch encouraged ch11dren ‘to d1scover 1nformat1on for

_themse]ves before such 1nformat1on was re1nforced/from fathersx\\

S ) r
-exper1ence SN \

\_ .

Through the var1ed use of the 11ngu1st1c strateg1es wh1ch fathersA \
'used the mean1ng and structura] aspects of the 1anguage wh\ch 1s

‘used in these Eng]1sh speaking homes were s1mu1taneous]y encouraged S ,
re1nforced and extended by both fathers and mothers. E E o \

1

The resu]ts reported here demonstrated that 1anguage deve]opment ' S\

is v1ewed as a funct1ona1 and act1vg>brocess by fathers and mothers *_7 R
- N : '

\:

It also demonstrated that the use of 1anguage structures vaxies f fom

one context to another and from person to person within those contex
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S phys1ca] context for us1ng Tanquage to mean As taTk goes on da11y,'f;f~'-""

B

1. I'NTRODUC_T;IO‘N R

The acqu1s1t1on and deveTopment of Tanguage 1s cruc1aTTy 1mportant

"1n the deveTopment of E ch11d s woer not on]y because Tanguage is the

!‘

vmost 1mportant means of mass commun1cat1on but aTso because 1t 1s

sifprlmar11y through Tanguage that the ch11d 1s abTe to exh1b1t and convey

-}iare S0 d1verse and numerous that some of the concepts become statements
e whlch'seem onTy to V1ew on 1deas from other perspect1ves ' However, :-‘

'”_'th1s does not reduce the most 1mportant fact wh1ch under11es the ch11d s

o

aand from day to day That ]anguage, cont1nuousTy acqu1red and deveToped

"»

1.eventua11y w111 become the maJor factor 1n produc1ng her percept1ons,

':her Judgments, and her knowTedge It w1TT aTso become the med1um ﬂ:

*ff&]anguage becomes more than a mere nam1ng of th(’th1ngs w1th wh1c7

f'?fwh1ch prov1des her the structures and content to wh1ch she w1TT Tater

'1f“sthrough wh1ch she w1TT organ1ze taTk about, and: make sense out of

"¥1nteracts 1n her env1ronment AduTts 1n her env1ronment taTk 'o her, .

o -

'5IW1th her, about her and about a var1ety of other th1ngs wh1ch reTate or
R affect the1r soc1a1 ex1stence w1th the1r Targer commun1ty what 1s.7‘

' V4

Pf:ta]ked about whether to the ch1Td or about d1verse 1nterests, prov1de

"gmean1ng 1s exper1enced The young ch1Td 1s thus bombarded w1th ta]k

. "4/’
ST K

‘:;understand1ng The vaT1d statements wh1ch we can make about Tanguage i,,f

‘Lcont1nuous efforts to deve]op whatever Tanguage she has acdulped the .
ftjhneed to use that Tanguage as the essent1aT tooT 1n the quest for ] ,,' S

'17;f1gur1ng out the woer as 1t reTates to her w1th1n spec1f1c s1tuat1ons, l‘

'fdlrea11ty (P4yers and M.yers, 1980) When the ch1Td uses her Tanguage as:

<0

'T*f’the med1um for commun1cat1ng what she def1nes as: rea11ty, then thai;'~{3 o

. -

e -'_Tanguage aTso serves to create conceptua] context from wh1ch common p‘,-f



: refer when the need ar1ses to f1gure out those or s1m11ar exper1ences f

which she W111 encounter 1n her woer Throug, 1nferr1ng and

| V“hypothes1z1ng she is then ab]e to re]ate meanln‘ to those exper1ences o

C -

: 1n the env1ronment and to use her Tanguage to ver1fy her mean1ng W1th?v‘

"those wh1ch other human be1ngs 1n her env1ronment ho]d about the samej

R th1ngs Language for her then, is not mereTy words uttered but 1nstead .gt

'l;.'71s a powerfu] form of symbo]1zat1on for commun1cat1ng fee11ngs emot1ons [

1and 1deas of - thelremp1r1ca1 wor]d i :‘4 ,\ f

-

Over t1me the 1nvest1gat1ons and concerns wh1ch seek to prov1de

.explanat1ons about how Tanguage 1s acqu1red and best deve]oped have been" ff

N “;Qmany and var1ed Wh11e the focus of these 1nvest1gat1ons a]so var1ed

'over t1me the ear11est trend seems to have pursued the structura]

f~*aspects of Tanguage acqu1s1t1on and deve]opment The1r pr1mary concerns?f*-f:'“°

: were to measure the soc1o econom1c backgr unds w1th1n var1ous sett1ngs,

T'ben1933) (McLe1sh and Meart1n, 1975) (Chomsky, 1968) (W1]k1nson;

««««««««««

| UT (Sap1r and Whorf' 1921) however, Suggest that Tanguage is systemat1c and S

that every Tanguage is. made up of two sub systems "a sound system and af ;t]"5‘“

.*:fmean1ng system They a]so 1mpTy that 1t 1s the semant1c or mean1ng

'“';ff~;?f9faspeet of Tanguage‘*and‘not the grammat1ca1 or sound aspect 1n wh1ch

:eif;part of the 60 s to date var1ous perspect1ves of the Tatter v1ew have
: h‘{been shared by 1nvest1gators of the acqu1s1t1on and deve]opment of

' "fTanguage (Tough 1973) (Cazden, 1981) (Br1tton, 1980) (Vygotsky, .
“f¥1978), (Barnes\1976 5 (WeTTs, 1981) These perspect1ves evo]ved as a

"iuresuTt of 1nvest1gat1ons to extend or refute the or1glna1 genera]

r

RN

o ;Tanguage users have most freedom when they commun1cate From the 1atterc ;457’7'



o
~

- _theor1es of 1anguage acqu1s1t1on and,deve1opment the 1nnat1st and the ~
*bepav1or1st theor1es a The 1atter theory pos1ts a strong st1mu]us ,1'

response 1nterpretat10n of 1anguage acquis1t1on and deve]opment 1n the

"‘fyryoung.ch11d The proponents of th1s v1ew suggest that 1anguage 1earn1ng

B 15 Just another of the severa] b1o1og1ca11y re1ated behav1ors wh1ch

o humans 1earn and deve]op at var1ous stages of the1r 11ves Language, is Q

'V.resui

‘:hch1]dren for the accuracy\of the content or mean1ng of what they say,

"i're1nforced e1ther pos1t1ve1y or negat1ve1y by others in the env1ronment

' Language 1earn1ng then becomes a mere d1fferent1ated st1mu1us and :

" oo
1¢response s1tuat1on As a resu]t of that re1nforcement or feedback the v
~,;young ch11d gradua]]y acqu1res the 1anguage of h1s commun1ty Th1s ‘_*E

-

=exp1anat1on 1s based s1mp1y on the 1nnate genera] 1earn1ng capac1ty p]us

LR RN

a shap1ng env1ronment As L1ndfors (1980) suggests, however, this does _-lf,t'

‘:not e;gﬁ#ﬁn the range of d1fferences 1n ]anguage acqu1s1t1on thch

'f,process also does not account for those 1anguage forms wh1ch adu]ts never q_'v

"?nhave the opportun1ty to re1nforee, but wh1ch the young ch11d neverthe—“' “
‘&icl1ess deve1ops anégyract1ces for spec1f1c purposes 1n spec1f1c s1tuat1ons‘
't”Further, s1mce:adu1ts and espec1a]1y parents ma1n1y re1nforce the1r

°

-b.}and not for the 1ncorrect forms 1n wh1ch they say 1t the behav1or1st

f:theory seems short of what 1s the cruc1a1 mot1vat1ng fa tor or. factors,
: beh1nd the young ch11d S need to-acqu1re more’]anguage, not for purposes R
”ff.of re1nforcement, but a]so for one s se]f ‘ =

" On the other extreme, Chomsky (1965 and McNe11 ( 970) pos1t a .

: anstrong b1o1og1ca1 1nnate v1ew of the process of 1anguag acqu1s1t10n»fj

t";;and deve]opment as the d1rect resu]t of a bu11t 1n mec:an1sm of the

'h‘ Tstructures\qf a 1anguage the syntact1c the semant1c ‘nd phono]og1ca1

from. var1at1ons 1n I Q. and env1ronmenta1 d1fferences This f,’;. o



does not necessar11y have to 1earn that c rta1n 11nqu1st1c forms cor—

'respond to certa1n mean1ngs and are used fo‘,var1ous funct1ons Th1s

1,

V{Ew “then, assumes that the: youn§ ch11d is a1ready a rec1p1ent of the ‘

'dknow1edge of what 1anguage is a11 about and hat meanings cou]d be .

-

expressed through the use of the forms of that 1anguage In. th1s v1ew, B

RN : the young ch11d automat1ca11y adopts the 11nqu1st1c aspects and

! -

mean1ng of the’ commun1ty 1n wh1ch she happens to be born W1th that

f:1nnate»cogn1t1ve potent1a1 for process1ng 1anguage the young ch11d s ma1n ml,- -

'.task 1n 1anguage acqu1sit1on is that of f1nd1ng out the “how" of -

|”T@': -;l,funct1on1ng (L1ndfors, 1980) ﬂ The ro]e of the env1ronment therefore

. ', he1ps to tr1gger those 1nnate mechan1sms An: the young ch11d and so he]ps

.;‘?, '.f/;her to funct1on in. a commun1cat1ng env1ronment Accord1ng to th1s v1ew )

. then, 1anguage acqu1s1t1on and deve]opment fo]]ow a 11near, one way

'fppattern o - | » ”’., _ B : h SRR o . ,
Myers’gpd”_Myers (1980), in d1scuss1ng the 1mportance of 1anguage ;‘

in Human Commun1cat1on, suggests that words are mere]y symbo]s wh1ch

‘;'have no mean1ng outs1de the use peop1e have for them Hence wh11e the

d.ro]e of caretaker S eech seems qu1te 1mportant 1n fac111tat1ng the N

7h pattern of 1anguag deve1opment accord1ng to- Chomsky and McNe11 there .
{fi'aseems to be a m1ss1ng exp]anat1on about what is respons1b1e for the “
:-ff{deve1opment of- the know]edge of purpose and mean1ng which” the young
~T“ch11d d1scovers 1anguage also hons Thus, the 1nnat1st v1ew of
‘:predeterm1ned str1ngs of words wh1ch %he env1ronment d1rects funct1on—

"a11y cannot account for the reasons why the maturat1on and needs of the

'nyoung ch11d seem to d1ctate the types of strateg1es wh1ch the adu]tsﬁ -

st

. “; 1n her env1ronment use to ensure that they reach an understand1ng of



wﬁat~they 1nferact with in specific contexts in their various empiri- B

ca] env1ronment If then"the young chf]d is "Wired\in" with structures

wh1ch are act1vated when 1anguage structures are used in her env1ronment,

why is 1t that the young ch11d cannot adequate]y express her meanings

and th1ﬁk1ng at the commun1cat1on 1eve1 of those adu]ts? It wou1d stand Y

‘*wlﬂ the ear]y yearsa g1ven th1s theory, shou]d a]most be non- ex1stent

oo . i
-considexably- 1n the1r ‘ability to express the1r thoughts and ideas in

RN :

Thteggiwever 1s~not the case. Young ch11dren, 11ke other humans vary
'the 1anduage of the1r conmun1ty The younger the ch11d the greater )
the d1ff1cu1ty exper1enced by adu]ts to fac111tate mean1ngfu] .conversa-
t1on a]though the ch11d has been exposed to the. var1ous 1anguage |
structures As a resu]t adu1ts in the young ch11d s env1ronment

espec?a]Ty parents, have to do more than ensure that the ch11d s

hear1ng is | posed to the structures requ1red for acqu1r1ng an. adequate

L reperto1re for\mean1ngfu1 commun1cat1on They have to use words to do

th1ngs for!the1r ch11d S ab111ty to make the 1anguage she uses work
for her For examp]e, parents of the young ch11d tenﬂ‘to adopt the1r
speech patLerns by ut1]1z1ng those 11nqu1st1c features and 1nteract1ona1

dev1ces w%1ch ensure that she understands what is. ta1ked about (Snow,

1980 It seems. a1so, that the younger the ch11d the ‘more. s1mp1e w111 N
+
be the adr]ts 11nqu1st1c strateg1es %a]so the more concrete and 1n the

b"here and
i

understardIng

now" w111 be the" reference of the adu]ts ta]k‘to ensure’

™ Snaw (1980) and Cross and Morr1s (1980), found that mothers adapt
the1r 1arguage to ensure mEan1ngfu1 conmun1cat1on w1th the1r young ’

i ch11dren vThey,fouthhat mothers used strategies such‘as, more |

g

to reason that the var1at1ons of ab111ty to express thoughts 1p words x”:;i_



repetition than fathers,'use of redundancy, use of shorter,‘simp]er.and
TVaried sedtence types, entensions of their chi]dren's verba]izations
and embe]lishments.' Ihesedstrategies were based primarily on the'

' meaning~cues whith mothers felt their children Were‘communicattng.
wni1é thesé'mothers used 1anguage-forms Which were‘more simple than
those used when they communlcated with other adu]ts, thelr 11nqu1st1c

' strateg1es were nevertheless meant to ensure better commun1cat1on at the

: |
~ young child' si1eve1 o% understanding. Their intention then, was mainly

;

toAshare»a meaning of the'1inquistic-forms used’ Using such strategies.
then supports the Myers and Myers (1980) v1ewpo1nt that,

‘Unless you understand the re]at1onsh1p between
language (symbolic world) and your environment
(empirical wdr]d) you are blind to the relativity
~and uncerta1nty wh1ch govern your un1verse (p.94)

In th1s v1ew of 1anguage as a means for commun1cat1ng, 1anguage bécomes

much more ‘than what happens w1th those 1nnate set of ru]es whwch the

1nnat1st view suggests are predeterm1ned Language 1nstead becomes one‘s,: '

' only map for, charting the rea]xty of what happens

-inside and outside of your skin. It is the on1y

;too] you have for.sharing and va11dat1ng your '

images of these rea11t1es w1th other peop1e (D 111)

As it were, 1anguage adopts a functional .and dynam1c purpose in the :,:
young ch1]d S. 11fe and thus confounds the stat1c view as pos1ted by

L]

“the behav1or1st and 1nnat1st v1ews Th1s funct1ona1 v1ew then implies
Vthatv1anguage_u1t1mate1y 1s;1earnt for,the purposes for wh1ch the ©
- yoUng ehildzhasneeds;. The JanguageVShe 1earns,thenfuouid not.be_uithout
'.meanfng;i:’ h | : - ) R B o -h
; | Hai1iday (1973) poSits this. tunctionaT*view of 1anguage deveTOpnent
"as one wh1ch is much- more praomat1c as far, as the ex1stence of the L

?young 1anguage 1earner str1v1ng to exper1ence 1ndependence through her

AN . . -

\

\
\\

A
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Vo ‘ : . o
1ahguage goes. Halliday expresses this thinking.beéut)fu]ly when he

states that |
ok : T '
‘what is epmmon to every use of language is tha\
it is meaningful, contextualized, and int the . \
broadest ‘sense social; this. is. brought home very
clearly to the child, in the course of his- (her)
day-to-day exper1ence Nhat he encounters is .
"text", or language in use; sequences of
Tanguage articulated each wi‘thin: itself and with
the situation in which it occurs. Such sequences
. . are purposive - ‘though very varied in purpose -
- -and have an. evident social significance. The
child's awareness cannot be isolated from his
awareness of 1anguage funct1on (p 69 )

_Under1y1 g th1s th1nk1ng about what 1anguage does and how 1t funct1ons ’

it would _herefore seem- that: a) words are symbo]s wh1ch are used to

' ‘\~represent t e_p1ctures of exper1ences wh1ch are encountered in mean1ng-

9

- ful soc1a1 co texts wh1ch ho]d purpose “for the young child; b) that '
| 1anguage used t conmun1cate or represent those experiences w111
‘therefore vary.w1th the spec1f1c s1tuattons, persons, quality of the
"1anguage environme t'and‘experientes one has “The” 1anguage used by
the young ch11d therefore cannot be the resu]t on]y of the re1nforcement
of what she says nor of a f1xed set of structural forms and ru]es' . _‘" ‘5¢

')wh1ch the ch11d makes use of in’times of need, c) the mean1ngs wh1ch'

PR ¢ -

the young ch11d w111 have for the 1anguage she uses- w11] grow out of j'

experiences wh1ch she has had with whatever those words represent or‘
‘stand for; d) words cou]d have many: mean1ngs and many uses wh1ch can

be 1nferred from the contexts 1n wh1ch they are used e) 1anguage.[

1earn1ng isvnot a pass1ve process Rather it is an act1ve\process'j

through which the communjoat1on of meaning:to:others and for oneself -
s ,favcﬂ't'tated. _ Underlying all of the foregoing ‘the_‘n,‘ it would be

- safe to. conclude, if the ]anguage which’the young -child aoquiresvand -

. ) o .
.o . : . . ., . :



1 :

o . |
develops does not funct1on to commun1cate and share mean1ngs relevant

to g1yen s1tuat1ons and if the»]anguage used i% ;nappropr1ate to th
.experiences of those&1nvo1ved 1 the context then there cannot be ny
communication. What’ therefore eems to fac111tate the young ch11d S
acqu1s1t1on and deve]opment of her 1anguage are an env1ronment of
peop]e\and exper1ences which ca1 up part1cu1ar re]at1onsh1ps between
symbots and what those symbo]s st nd for, That re]at1onshnp between
:symbo1s and what they represent th n, 1s the mean1ng wh1ch cont1nua11y ',
mot1vates the young. ch11d to acqu1r and develop the 1anguage of the
Aadults in her env1ronment As she usds the symbo]s of that language w1th
bgreater competence and as Myers and M ers (1980) put 1t
| The job of symbo]s (then)4 o make meanings . . '
_appear in people's minds. hose) symbeds : '

“elicit similar meanings in diffevent people, t\y
then peop1e "understand" the. message (p. 112)

Just know1ng words therefore ‘does..not heap the young ch11d convey
mean1ng Instead, she wou1d exper1ence the mean1nghgf her Ianguage on1y

as those words ca]] up s1m11ar fee11ngs, 1deas and understand1ngs in

;other peop]e 1n spec1f1c cont,§}s -Her words, therefore,-wou]d not

mean. Instead mean1ng wou]d be-. 1n the m1nds of the peop]e ‘who use |

T

;'those words : For the young ch1]d then*_ _e]] as. for a]] others,

¥/t§\thg\ic:u1s1t1on of the o
her worldwiil develop -

she man1fests will consequent}y

the acqu1s1t1on of adequate 1anguage a ili
/

_-know]:ige/through wh1ch an unders. ," :
(P1ag » 1955) The understandlnt wh1c
"_ref1ect the” way the young ch11d th1nks and her 1anguage w111 ref]ect '

,her understand1ng and mean1ng potent1a1 relat1ve to g1ven s1tuat1ons '

. (Ha111day, 1973) The 1anguage wh1ch she acqu1res_*_ll_iberefore be

7_.for others, but more 1mportant1y, for herse]f as a’ too1 wh1ch she can



use continua11y for shaping her thinking in givunsituations (Vygotsky, .,

1962).

It is agreed that much of'the'child's early Tearning about the use
of 1anguage and about ways of behav1ng in the world around resu]ts from
the way in wh1ch parents, part1cu1ar1y her mother talks’ wwth her (Tough,
'1977) Tough also suggests that, |

The way in which 1anguage is used by parents and
others in the home and the part the child is
expected to play determine the kind of experience
in using language.(s)he will meet. (p 30)
The homeotherefore, as Tough puts it,
is obviousTy the-proponentfsource of environmental
_— influence on language development. The extent and
A - nature of language stimuTation in the home reflects -
“the play of many factors - the interest, affection,
and ability of the mother, the presence of ‘
“siblings, ‘and” the. nature of conversation. and verba]
‘ v p]ann1ng in the family. (p 69) ' .

In the. home adu]ts, espec1a]1y the mother, he]p ‘the ch11d to develop her ’
“understand1ng of how language works towards he]p1ng her develop her L
jndependence.A,Th1s is ach1eved as the child ‘becomes act1y§1y engaged
in speaking Meaning'ts'experienced as talk of various types s

;experienced and the ch11d begins and cont1nues to produce and 1nterpret

';‘Tanguage in re]at1on to her understand1ng of the mean1ngs it conveys .

(L1ndfors, 1980) L1ndfors (1980) Br1tton (1970), and Cazden (1980)
1mp]y %hat the young ch1]d 1earn§_the structure of her 1anguage3€s she
1earns,the functions wh1oh,her 1anguage can'perform.f She 1earns that _.‘
'1anguage'dndAébout thet language, asALindfors puts‘it; within the';
J,oontext ofjrea1‘60nmunﬁcetionf Her early 1anguage ]earn1ng is. dtrectly

- 're}dted.to use;rather then (to be1ng based/on) stated ru]es

Hd]]jdey.(1973) describes Tanguage development. as a proce55~



: s/tt1ng of- conversat1on, as a 11stener, for h

whereby the child gradually, learns how to mean. "That process is
gradua11y facilitated in several soéia] situations in the(honw She
speaks and listens in the context of conversat1on, but in every case
she focuses on mean1ng. The neeéd to seek meaning in a conversational
context is supported by parents who reinforce the young child for the
truth value of what they say: that is tor the meanings which they“as'
adults share, rather than for the forms\thej use (Lindfors,19805.

Nevertheless, meaning is learnt as structure is learnt in the contexts in

which parents and adults engage . Meaning therefore is learnt in an

interactive situation goverhed-by basic principles (Wells, 1981).
PURPOSE OF THE STUDY
Gordon.Wells (1981) points out that since the focus of language
studﬁes'was on the structura]’aspedts of 1anguage acquisition and
'deve1opment oter t1me very little "is known about the pr1nc161es of

jnatura] conversat1on through wh1ch the young ch11d in the f1na]

ana]ys1s learns to use 1anguage structures to share mor mean1ngs
with members’ of his immediate world. Britt anticfpates

1 we11s'-view\in that he attributes the youhg c i]d's presence in the'
r first functional

| exper1encf_of how 1anguage works Br1tton suggests that,
. It’is from 11sten1ng to conversation that

., children gain experience of language before they -

- talk, and conversation priovides the framework for

heLr,fwrst efforts in speech“(p 51)(

‘ . ‘ o R L
' Through'conversation the“chiid's repert01r7 of Tanguage is gradua]]y
bu1]t up as she asks quest1ons, makes requests, g1ves 1nf0rmat1on,
'i‘seeks 1nf0rmat10n and conflrms or negates what other part1c1pants |

1nterpret her forms to mean. It 1s through conversat1on that her

>

10
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repertoire of experiences and her verbal interpretations of them help
to verify her changing meanings as she matures. Britton (1970)
suggests that, -

The meaning of a word is something that can best
be handled in terms of what a particular person
means by it in a particular situation; and it is .
clear that what a child means by a word will L.
change as he gains more experience of the world v

and that this change will in general be in the

direction of what an adult speaker would mean. (p.38)

5

WOrds’then, from Britton{s point of view, mean as they relate to parti-

e

e

cular people ‘in part1cu1ar situations and over time those nnaanQS changn
on the basis of experience. This view is adequately captured and
reinforced by Lewis Carroll (1925), in representing the predicanent'in
which his Tost protagonist Alice finds herself and which she sought

to clarify with Humpty Dumpty. o

“T don't know what you mean by 'glory'" Alice said.

¢ Humpty Dumpty smiled contemptuously "Of course you \\///[
don't til11 1 te]] you., I mean there is a nice .
knockdown argument for you

“But glory does not mean 'a nice knockdown argument”
Alice objected.

"When I use a word" Humpty Dumpty sa1d in a rather
scornful tone, "it means just what I choose it to
mean - neither more nor less".

- "The question is," said Humpty Dumpty, "who is to
be master, that's all". (pp.246-247) v ¢

Underlying Humpty Dumpty's eéxplanation.is the powerful effect which
-meaning as the participant'user of the word, hés on the context of ..
con92r§ation. | ‘ | |
The foc&s of this study supports the forégoing vféws in"that it
assumes that: a) when people ta1k in partibﬂ]ar contexts‘they try to
“ensure that the forms they use are selected to fac111tate an |

' understand1ng of each other S messages; ') a]though the 11nqu1st1c forms

" used by the youhg“thi1d‘may not be thosekof mature adu]t forms, the

@
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l:-f1ess fac111tat1ng to the young ch11d 1r

:‘.;vexper1ence over three 1nteract1ve tasks

f'.f;has carr1ed w1th 1t new 1mp11cat1ons for
"‘s7’1anguage structures and forms uttered by
;'f»:more 1mportant among other 1mp]1cat1ons

"thresent end of that cont1nuum, 1anguage

,.constantly 1ntended, and c) the 11ngu1<t
f'mean1ng from What 15 taiked about in con
: ;1anguage deve]opment 1n an 1nteract1ve p

*J1t1ated by the part1c1pants and to ana]jz

bdstrateg1es used by fathe?s and by moth

two ma1n reasons R vaffY‘

‘1;1" ”\The h1stor1ca1 trend of research 1

7'1nto the structura] aspects towards the

'5vprocess, through wh1ch the u1t1mate PurF

v

: ) . o . TR . N B | '
RE young ch11d neverthe1ess tr1es to sust%1

n conversat1on and 1ts mean1ng
_ | o

through a var1ety of ]1ngu1st1c strate;ves, mean1ng however 1s , 7=g“f'-:

v

T

Th1s aspect of descr1pt1on seems B
"“_f' S

speech on the processes of acqu1s1t1on r

'"ﬂiﬁyoung ch11dren has changed A movement

o

Rt .

k]

ic forms of fathers w111 be’ no oij

he1p1ng her or h1m tp der1ve

versatton

rocess where mean1ng 1% nego—a

e and descr1be the 11ngu1stnc ;_ﬁ?-.

—a

';f:?] The p@rpose of th1s study therefcre is to app1y We11s v1eW‘of-* T

S to fac111tate the 1nteract1ve .

1n the hbme

et

ppropr1ate at th1s-t1me for ,“‘

i

nto'theidnf1Uence7ot Caretaker :
nd.- deve]opment of 1angUage in

on a cont1nuum of 1nvest1gat10n R

semant1c and 1nteract1ve aspects

o3

understand1ng more than

the young ch11d Nhat becomesp -

,_15 the need to understand the’*_. .

deve]opment as an~1nteract1ve

ose of 1anguage is fac111tated =

fﬁgthat the young ch1ld h1s parent and h1d
- gan understand1ng of the 1nterdependence
T#Qfas the uée of 1anguage 1s dependent on 4

‘gconmun1catnon and for th1nk1ng about the

As the exp]anat1ons for how the yo

“

fam11y const1tute and d1sp1ay Qtd'

wor1d around them

o

‘affgher 1anguage has trave]Ted on- a cont1nuum over t1me, s0- has the

R ) :
I ] ‘o R : s Rt
RN . .

FRAE
s e

of each other s use of 1anguage‘f‘

hem for exper1enc1ng mean1ngfuT'”?,;,

ung ch11d acqulres and deve]ops‘j" s



concept that in the ch11d s format1ve years, mothers are so]e]y

ftrespons1b1e for shap1ng the ch11d S awareness -of how 1anguage works to

”‘fac111tate her 1ndependence 1n her env1ronment In contemporary 4

o 'Western soc1ety th1s concept 1s to sdme extent 1ncons1stent w1th the ]5 o

7the1r va1ues, be11efs and apprec1at1on for mean1ng The research wh1chf_j

movement of emphas1s from the concept of motherhood respons1b111t1es R

vfto parenthood respons1b111t1es In the Latter v1ew both fathers and

o

fmothers have assumed the respons1b1]1ty for ensur1ng that the1r young

sch11d f1ts 1nto the fam11y rout1ne and to exper1ence the wor]d through

[

A1nvest1gates the va1uab1e contrtbut1on Wthh fathers 1n contemporary
ffdsoc1ety make towards the1r young ch11dren s 1ndependence through |
[ha]anguage 1s m1n1ma] : And whateVer 1nvest1gat1ons have been done.

' hhard]y emphas1zed the: 1nteract1ve v1ew of 1anguage ]earn1ng from adu1ts:'.
:’;As a resu]t th1s study 1s appropr1ate1y t1med to 1nvest1gate fathers |
f;contr1but1ons towards the1r young ch11dren S 1anguage 1earn1ng w1th1n if‘

7ﬁ.the framework of the current V1ew that 1anguage for th1nk1ng and

xﬁﬂtunderstand1ng how the wor1d is structured is best fac111tated 1n a -f*;

s

“»na var1ety of contexts 15’}:f‘yj;,.fiff‘h F?f_}f}ﬁ’i,,hd

"_fneed to 1nvest1gate and understand 1anguage deve]opment on the-ent1reo_

";ffw1th1n the const1tut1Ve 1nteract1ve v1ew wh1ch We11s (1981) poslts. fj:f
":f Th1s requ1res f1rst, an 1nvestlgat1on of app11cab111ty in: the home’ [ff
,_,;{J:where the ch11d S f1rst exper1ence of estab]1sh1ng mean1ng about the 7urtfhit-fﬁ )

‘ ‘~,wor1d through the 1anguage others use’ around her beg1ns To understandf"

‘h2_ Second]y, on a more 1nt1mate note the wr1ter fee1s a persona1

:'Lﬁ,cont1nuum from 1nfancy, through schoo1 11fe to adu]t 1anguage 1earn1ng,t

K &) P

o

"T_language development through the g1ven v1ew 1n the home requ1res

hd !

'rconst1tut1ve 1nteract1ve re1at1onsh1p wh1ch beg1ns in the home, and 1n}“J*” ;

13



~observation Of'the'chi1d’s natUra] verbaT'interactions with adu1ts

Understand1ng this natura11st1c approach is fac111tafed 1f parents are

w1111ng to subJect themselves to the sharlng of how much they va]ue

the1r ch11dren s grow1ng 1anguage 1ndependence ' Be1ng aware. of th1s

}j\¥~_¢factor the e1ght fam111es in- th1s study have prov1ded the reasea cher'

w1th the opportun1ty to understand ‘the degree of contrTbut1ons wh1ch
o fathers make towards foster1ng 1anguage deve]opment for th1nk1ng and |

commun1cat1ng 1n the1r young ch1]dren through the const1tut1ve—
; :51"

,'”v 1nteract1ve process L

-

14v



| II;E THE YOUNG LANGUAGE s .
J ; ) “ 2

LEARNER AND THE INTERACTIONAL PROCESS

-~
~ ~_.

It has been po1nted out in. Chapter I that th1s study supports the

‘ v1ew (wells, 1981) that 1anguage acqu1s1t1on and deve]opment is: more

mean1ngfu11y fac111tated 1n an 1nteract1ona1 context It has a]so been - -

";’dpo1nted out that w1th1n the 1nteract1ona1 context of the home, where f__w”

~

"the young ch11d f1rst exper1ences that Tanguage use. 1s mu1t1 funct1ona1
and where she exper1ences that as forms are—%earnt~mean1ng"1s also

1earnt fathers a1so share great 1nterest and respons1b111ty for

B a/ensur1ng her 1anguage deve]opment However, current research fa]]s

short of adequate accounts of fathers contr1but1on to the 1anguage ‘
,“deve1opment process 1n an 1nteract1ona] context The survey of current
»A'11terature neverthe1ess does 1nd1cate that some aspects of the |

":structura1 and semant1c 1nf1uence of adu]t speech on the young 1anguage Z.r”

o 1earner may have set the stage for supportlng the need to 1nvest1gate

fthe who1e process Of 1anguage 1earn1ng from the aspect of the 1nterdepen—ff1',f”

L ffdence of peop]e top1ca11zat1on,,11nqu1st1c strateg1es used to negot1ate o

<

h%mean1ng and: to exper1ence mean1ngfu] commun1cat1on 1n a. var1ety of

blszs1nteract1ona1 contexts 0n1y then can 1t be safe to make conc1us1ons

’biabout the effects of the home env1ronment oh the young ch11d s 1anguage if';
*preparat1on and funct1on1ng 1n the schoo] s1tuat1on and 1ater 11fe i
ST e :
t'exper1ences 0n1y when both fathers, mothers and others contr1but1on

";;1” the young 1anguage 1earner s env1ronment have been understood can

"".-the bases for adequate program deve]opment for fac1]1tat1ng 1anguage

LN

h‘deve1opment be more mean1ngfu1 1n the next 1nteract1ve phase of the

C schoo]

B
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Since the 11m1tat1ons of time and scopg,does'net’pe?mTt a deta11edvj
tstudy of how every member of the e1ght fam1]1es stud1ed does shape the
d:1nteract1ve process of 1anguage deve]opment for the ch11d subJect in |
';the1r fam11y, a. compar1son of fathers contr1but1ons w1th those of

“,,mothers contr1but1ons wou1d neverthe]ess prov1de a start 1n the d1rec-

dv_t1on of understand1ng the glven v1ew Th1s chapter therefore w111

' :_E_prOV1de an. account of the re]evant 11terature wh1ch Just1f1es the

~

o appropr1ateness of th1s 1nvest1gat1on at th1s t1me

o,

"."THE HOME ENVIRONMENT ITS INFLUENCE ON LANGUAGE LEARNING
| Language 1s undoubted]y the most 1mportant means of commun1cat1on

: fIt 1s acqu1red by a ch11d dur1ng the course of deve]opment as a means

A

’ “f-fof 1nteract1ng w1th others In th1s sense 1anguage emphas1zes mean1ng

b'ifand Purpose ' The ch1]d spends a]most all of her ear11est years Ln the. o

”-"care of her parents, essent1a]1y her mother or. some other adu]ts
d:?:respons1b1e for her soc1a]1zat1on S1nce 1t 1s dur1ng th1s perlod that ,;r :

thfthe ch11d beg1ns to acqu1re ]anguage sk1115, 1t is. c1ear that the

'.ivfmother or her other caretakers e1ther p]ay,or has the potent1a1 for

".‘p1ay1ng a tremendous and s1gn1f1cant ro]e 1n 1nf1uenc1ng and shap1ng the:"d. f.

"ﬂ¢3process of language ]earn1ng : Th1s ear1y adu]t 1nf1uence 1s more

‘**v1mportant than parents perhaps rea11ze consc1ous1y 8 The1r efforts at

\

\‘:‘fengag1n9 the young ch11d 1n ta]k even when she has not yet acqu1red

:~gxspeech prov1des the bas1s for exper1ence wh1ch w11] 1ater become her B

'fureference for mean1ng and 1anguage deve]opment It 1s from those ear]y }ff-‘

i ”rf~exper1ences)of how 1anguage works that she w1]1 1ater make her T

'f1nferences of what forms re]ate to what funct1ons and purposes o It 1s
E‘from those ear]y 1anguage exper1ences that she w111 exper1ence ger

1anguage growth patterns,tfor examp1e, oﬂ be1ng spec1f1c before she can s |

DLy



'ffcontro1 her 1anguage to commun1cate comp]ex thoughts,

i that they take to the c1ass

-f‘and soc1a1 d1sadvantage

igenera11ze,vof being f]uent in express1ng her th1nk1 g to be1ng ab]e to
It is those

: ear]y 1anguage exper1ences wh1ch w111 prov1de the b ses for shar1mg '
"knowledgé of prev1ous concrete percept1ons on a 1ev'] of abstract1on

The 1nf1uence of the home env1ronment on the c 11d s 1anguage

o 1earn1ng ab111t1es has rece1ved cons1derab1e atten 1on and 1t has often

N

tWEEﬁ“ho" “and schoo1 .

:ﬂbeen d1scussed 1n re1at1on to d1fferences be

,d]anguage One broad based vi

B

of underpr1v11edged homes ch11dren S expe'1ences ar somet1mes such

_om a m1smatch between th 1r home 1anguage
‘and the more soph1st1cated 1anguage of the c1assroom : Bernste1n (1971)
’ f{has somet1mes been\1nterpreted as suggest1ng that th1' d1screpancy
Vbetween the ch11d S exper1ences in the use of 1anguag‘ 1n the home and
f;the use of 1anguage 1n the c]assroom somet1mes serves
' t1on for the perpetuat1on of c1ass based 1nequa11t1es n educat1ona1

ii_and occupat1ona1 ach vement $h1s fo]]ows because thr ch11d from the

f-underpr1v11edged home 1s often assumed to be 1ncapab1e

: fgap between the ]anguage 1nadequacy of his home and the presumed )«“;1
v‘ffAm1anguage suff1c1ency of the c1a$sroom Th1s has 1ed Ha o]d Rosen (1972)

g to observe that, from Bernste1n s po1nt of v1ew,_1angua_e has rep]aced‘_i

ft1nte11lgence as a rat1ona1izat1on for the cont1nuat1on o,leducat1ona1

hn home 1 nguage ho1 s that 1n the case B

s a rat10na11za-_"’

f br1dg1ng the EE

17

W1thout Jo1n1ng th1s debate the 11terature suggests the v1ewpo1ntff a

"'that 1n genera1 by the t1me a ch11d enters a c1assroom f r the f1rst

«,t1me she a1ready possesses the capac1ty to construct rue meﬁtafy;;ﬁ"“

'i'sentence types of her 1anguage 1nv01v1ng 1nteract1ona1 rout1nes and sheﬂb

f' can a]ready encode comp]ex semant1c re]at1onsh1ps characte 1st1c of ther '

."v



language of’her COmmunity ' whether the features of the Ianguage'of her

-commun1ty match those of . hér schooI at a Iater stage of her T1fe or -

o/

| not does not remove the fact that the young child does enter schoo]
“with not1ons of the funct1ons of wh1ch Ianguage can- perform for her
w1th1n her spec1f1c commun1fy Th1s v1ew therefore confounds the def1c1t

1 theory wh1ch some earIy Ianguage research heId accountabIe for Iater'

)

.jlschooI performance and on wh1ch assumpt1ons of 1nteII1gence were Jt .
thbased (Bernste1n, 1977) (Bere1ter and Enge]mann, 1966) The Ianguage f_
hexper1ence wh1ch the ch1Id enters schoo] w1th var1es, not as a resuIt

f“of the soc1o—econom1c commun1ty from whtch she comes, but maybe as a ,ff
{sresuIt of 'the var1at1on of d1fferences in 1nteract1ona] patterns in her“

;home settrng , Def1c1ency of Ianguage competence therefOre seems too

!

_}'strong an assumpt1on to account for Var1at1ons for encod1ng semant1c

! . / ©

"reIat1onsh1ps ' Instead, a more mean1ngfu] account wouId be‘that such ‘

) gvar1at1ons at encod1ng are ‘the. resuIt of a m1smatch between the social.,

T

:,contexts of her home ana’that—o~rher schooI In sp1te of th1s m1smatch
i wh1ch onIy becomes a m1smatch when the young ch11d enters the soc1aI
| structure of the schooI, she neverthe]ess, is fuIIy aware that Ianguage

' can commun1cate a var1ety of mean1ngs as a resu]t of the contexts and o o

P

7',exper1ences wh1ch peop]e hoId If therefore there are d1fferences

4

between the Ianguage used by the underpr1ve]edged in, the home and the -

v-:vIanguage of the cIassroom those d1fferences m1ght be exp1a1nab1e more o
"t' by - the nature of the cIassroom 1nteract1on than- by unfam111ar syntact1c
vvconstruct1on or phonoIog1ca1 un1ts JIn short even though the 1anuence
of the home env1ronment m1ght ]1m1t the capac1ty of the chlld to a .r7“

Wcomparat1ve1y Iow Ieve] bf Ianguage soph1st1cat1on, she is nevertheIess e

l

L capab]e of 1nteract1ng at»most bas1c Ieve]s of conversat1on Indeed



'-V15rnorma1ﬂ

:occupat1ona1 ach1evement is . now better understood Current research .

'ch11dren the

!
|
o
|

[\‘
l

as MacLure and French show (in We1ls, 1981),. the inf1uence ot the home

“\A'env1ronment on 1anguage 1earn1ng, in so far as conversat1ona1 structure

is conterned .may prov1de the’ ch11d w1th a wider range of conversat1ona1

structhres, than those based on the c]assroom exper1ence This is true_

“because, in the 1ess formal hqme sett1ng, the ch11d not on]y has .more
"‘flex1b Tit -to ask quest1ons and evdluate the 1nteract1on.w1th her
mother] but she a1so has more opportun1ty to “introduce new top1cs andvb
h to chalge the top1c of conversat1on On the other hand the more formal -

" enV1ronrewt of the c]assroom, w1th the teacher as an author1ty f1gure,

y organ1zed a]ong more formaT hnes Nbveover,-1n»the q1ass-

\

room there are many more part1c1pants to 1nteract1ona1 act1v1t1es than T

in the home SR L ; v o fv,vaf. -

~ Much of what has been sa1d concern1ng the a]]eged m1smatch between d

| the underpr1v11edged child's. home exper1ence 1n,1nteract1ona1 structurés

B S

bhhas estab11shed new th1nk1ng on some aspects of the soc1a] c]ass

7]anguage dep&1vat1on theory For examp]e, Labov (1969), stud1ed

1og1c of non- standard Eng11sh 1n from 1ower c]ass fam111es

:1n the1r urban ghetto env1ronments and compared h1s f1nd1ngs w1th those*'
’ of Deutsch (1967), Bere1ter and.Engelmann (1977)."Labov conc]udes

in|{social reality. In fact,black children in
‘the urban- ghettos receive a great deal of verb:
~stimulation, hear more well-formed sentences
than middle-class *children and participate fully
in a highly verba?t culture. They have the same -
.~ basilc vocabulary, possess the same capacity for
~ conceptual learning, and use the same logicras .
anyo e e1Se who 1earns to speak Eng]1sh (p 201)

Th§ concept of verba] depr1vat1on has .no bas1s

19

. ,t :
‘_.and 1ts re1at1onsh1p to c1ass re]ated patterns of educat1ona1 and L \\\\
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Labov reports ev1dence to suggest that from morn1ng t111 n1ght young

ch;]dren in these urban ghetto areas were bombarded with r1ch 1anguage -

and prec1se 1anguage forms. wh1ch were qu1te pert1nent to. commun1cat1ng

mean1ng in the adu1t—ch11d re1at1onsh1p in a variety of contextua]

fsett1ngs Th1s he subt1y adm1ts were oppos1te to what seems to

// character1ze middle- class speech much verbos1ty and wander1ng from

the po1nt in context. Labov 1mp11es that the myth of language
def1c1ency and depr1vat1on therefore 1s not the pr1mary cause of .
school fa11ure as Deutsch and Bernste1n have c1a1med but that other

mismatched var1ab]es in the educat1ona1 system are the cause for

‘ suppress1ng the 1anguage competence wh1ch ch11dren a]ready use fUnc—A

%t1ona11y Thus, the 1nf1uence of the home" env1ropment in terms of the

soc1a1 and educat1ona1 s1gn1f1cance of d1fferences, that m1ght be .

found in ‘the c]assroom is yet debated For examp1e Tough (1973 '1977)

"attempted to va11date Bernste1n S theory of assoc1at1on between c]asses
L and codes and conc]udes that d1fferences 1n ch11dren S ab111ty to use '
v1anguage in the school system is not pr1mar1]y due to soc1a1 c]ass but,

\perhaps to d1fferent exper1ences of conversat1ons wqth their parents, {

depend1ng whether they came from enab11ng or B
non -enabling homes (Tough,.1977) :

Neverthe]ess, as observed by We1ls (1980), we. would expect that

. where there is an emphas1s on'the acqu1s1t1on of 11terary sk1115, all

ch1]dren wou]d show an 1ncrease in ab111ty to engage successfu11y in’

h1gher—1eve1 cogn1t1ve and symbo]1c act1v1t1es, regard]ess of social

»background WOrk done by Morr1son and McIntyre (1971) however strongly,
'suggests that such a v1ew 1s not va]1d and that d1fferences between,'
: ,soc1a1 groups that are qu1te sma]] on entry to schoo] typ1ca11y

‘ 1ncrease as the years of school1ng progress Moreover, as shown by

[

i
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Deutsch (1965), many chderen, particu1ar1y those from underprivi]edged
homes leave»schoo1‘with not much more competence 1n'such actimities |
than ch11dren in other cu]tures who have not attended school at a]]

On th1s bas1s, the acqu1s1t1on of 11teracy sk111s has not 1ed to the
cogn1t1ve deve]opment that some presume to be assoc1ated with the.procesﬁﬁJ“
s1ng of the wr1tten text It is in this context that the 1nf1uence of

the home env1ronment seems | to play a paramount role because, as Ne]]s .
(1981) notes, where the sk11ls assoc1ated w1th the representat1on of

mean1ng in written 1anguage are not used or valued by the~parents and

- other adu1ts in the home env1ronment, ch11dren will be‘iess 11ke1y to’

v.r .
.

. acceptmthe schoo] s va1uat1on of them, or to rece1ve encouragement to

B .\\\ »
N

pers1st w1th tasks that they may 1n1t1a11y find difficult or lacking -in r};f
mean1ng We m1ght add however, that even w1thout a reinforc1ng and

support1ve role 1n the home env1ronment a ch11d ought to be ab]e to
T

, r1se to the 1eve1 of her potent1a1 1n the! school env1ronment Th1s

"bshou1d be the case' because in many cu1tures parents, themse1ves

illiterate nonethe1ess support their young ch11dren S acqu1s1t1

. Titeracy sk111s Hence, to a great extent the support of the home is “gsx/yf'

- st11] assured espec1a11y if parents recogn1ze the1r ch11dren S later

econom1c surv1va1 depends on the1r acqu1s1t1on of 1aterary sk111s

Ch11dren S d1ff1cu1t1es in cop1ng W1th the 1anguage of the schoo]

may therefore not be a resu]t of negat1ve 1nf1uence from their homes

| Instead, this may more bé the resu]t of how ]anguage 1s used by the

adu1ts 1n the schoo] setting.’ For examp]e whereas the aduits 1n the'
home demonstrate part1cu1arlst1c att1tudes of focuss1ng on what each of

the fam11y members share verba]]y, the adu]ts 1n the schoo] sett1ng

demonstrate attitudes wh1ch 1mp1y much genera]1z1ng For examp]e adu]ts

| in the schoo] sett1ng assume that all ch11dren come to the c]assroom

',

et
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wnderstandfng what seems to the former, basic knowledge. As a\resnlt;

mnch of'what they speak,‘tq'instruct;‘to inform, to make requests,}is |
.assumed to be'understoad'by;their yenng Charges.' These assunptions'

thus set the_bastc‘fqrvcnnfusion in the.yeung child's mtnd-about how
1anguage works._ The resu1t;ts-mfsintenpretatjon.and misunderstanding on
the ybung chi]d's'heha1f' ‘This}then dees not support the proeess where-

by the child f1rst acqu1red her 1anguage Misinterpretation at a

. h1gher 1eve1 of the schoo] system w111 naturally be the 1ong term

\

resu]ts On the other hand; if the schoo1 env1ronment supports the

_meaning potent1a1 wh1ch the child' s ]anguage holds, and uses that as the

starting po1nt for fac111tat1ng funct1ona1 and mean1ngfu1 use then .

- perhaps less fa1]ure would be b1amed on the dwscnepanC1es between the i

'1anguage support ‘of the home and that of the schoo] The young ]anguage

1earner wou]d exper1ence more success 1f what is communicated through

faadults' 1anguage makes sense - and ho]d mean1ng with wh1ch she cou]d

" 1dent1fy It wou]d be therefore safe to say that if what 1s commun1cated

1s too: d1stant from her 1eve1 of conceptua1lzat1on and her percept1ons, -

then qu1te 1og1ca11y she wou]d fail in tasks wh1ch requ1re her under-

'stand1ng of what is commun1cated . ; 1.f'“ S I

The f0110w1ng passage. quoted in Dona]dSon (1978), 111ustrates th1s
point: | ' ‘ | (
C ' e e ‘

I spent that first day picking holeg in paper,
- then went home in-a.smouldering temper. ‘
“'What's the matter, Love7 D1dn t he Tike it at
vschoo1 then?" ' S
They never gave me the present'
‘Present? What present?’

'They said they d .give me a present'
'Well, now, I'm sure.they didn't' ‘
'They did! They-said "You're Laurie Lee, aren't
you? Well’just sit there for the present". _I
sat there all day but ‘I never got it. I ain't
going back there again.' (p.17) o

y U (Laurie Lee).

: v v
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In this exchanoe, it is clear that the child's 1anguage preparation, was
jnaoequate-for a complete understanding of'the 1nteractiona1‘s1tuation
in the classroom. We are not given Laurie‘Lee's age, but 1t§is his
first day at schoo]band we therefore have a very relevant example of‘a’“{
Cht1d who ts‘about‘to enter the transitton phase from. home towschoo]'in
terms ot hts 1anguage’ski1ls For Laurie Lee,-the term "sit therelfor
’ the present" had a literal and obvious mean1ng " It meart "sit there to
receive a present" and there was not the s11ghtest c1ue in the chi]d S
‘mind that the sentence might a]so have had an 1diomat1c meaning Whi]e
t1t is conce1vab1e that t\e same m1stake cou]d have been made by any other
ch11d, it is also poss1b1e that the customary 1eve1 of language 1nter—
act1on 1n Laurie Lee' s home env1ronment had a.good deaT to do w1th'h1s |
complete m1sunderstand1ng of the c1assroom exchange fhisvexamp1e of‘l ;i' -
1anguage 1nteract1on ‘takes p1ace at a 1eve1 wh1ch is _probably above that
. of norma] exchanges for first Tevel schoo1ers The examp]e does not
‘therefore 1nva11date the finding that by the t1me the chtlg beg1ns

\
schoo], she is capab]e of 1nteract1ng at most ba51c/4eveﬂs of: conversa—

~tions. '.lf S . | | f f/ 51 o '*‘\\\\\
o Naonl Chomsky (1965) however, exp1a1ns th1s ab1]1ty in- terms of
;human belngs who are annate]y equ1pped w1th know]edge about what human
1anguage 1s 11ke and about the kind of syst m 1t is. Accord1ng to
‘Chomsky s thes1s we are prov1ded from b1rt w1th a spec1a1 sens1t1v1ty
pto those;features of the‘grammarSwof human Language whjch»are un1versa1,
"that 1s5:not specific to anj'given.tongue; “Thus, we areia51e'to | |
quick1y rec69nize the'ways in which these features'manttest themSe]ves

in the part1cu1ar human 1anguage w1th wh1ch we happen to be dea11ng

If the Chomsky thesis is accepted then 1ts 1mp11cat1ons fo//the ear11er

~
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~ discussion on the inf]uénce of the home environment on language
learning are enormous since it would fo]]ow'that,pregardjess of the level
of lanquage interaction in the‘home environment,.the child would be
'capabte of bringing“tO'each language interactional situation, through
his innate 1anguage acqu1s1t1on device (LAD) the complex ru]eSNWhich
: govern human 1anguage " The influence of the home env1ronment then,
would become a1most a neutral variable in terms of how the.child comes
by his knowledge of structure of the language. V
Joan Tough (1973) takes the pos1t10n that d1fferent home environ-
ments wh1ch emp1oy 1anguage d1fferent1y might account for some of the
E d1fferences in a ch11d S ab111ty to conmun1cate through language and
’ that even, by the t1me the ch11d is- three years ‘old, 11v1ng in a
-part1cu1ar kind of environment w111 a]ready have had a marked effect
She 111ustrates this by show1ng that teachers are 1{k21y't0 see two
_poss1b1e exp]anat1ons for d1fferences between ch11dren in their ab111tyj
- to use 1anguage and to express the1r ideas effect1ve1y in speech |
it d1fferences in 1nte111gence and d1fferences 1n home background We are
here concerned with the second aspect._ Here, a1though d1fferences 1n
,home:background is' assumed by many~to be one of,the givens, the comp]ete
-explanation o& the chi]dfs_inapility to use ianguagevto Whﬁ%h she is
‘ enpOSed-in‘her home environment seems inadequate or insufficient.

That the chi]d's'mother is most]y to Be;blamed because'sheVSpends most
fof her time 1n her mother s -company seems to be only-one part of th1s
»‘pexp1anat1on Th1s Timitation in the ch11d may be’ re]at1ve to the fact ‘
. that the - parents themse]ves have had 11tt1e educat1on and expect ]1tt1e

for the1r ch11dren from educat1on

Or perhaps, these mismatch of meaning may be dUe,'as.Tough'(1973)

e
\



0
imp11es, to the nature of contoxt, of talk of interactions with menbers
of the family: und the quality of sonsovy experiences which: the young
child is exposed to. On the other hdnd, there are other children who,
‘by the age-of three, are much more proficient in language interaction
with the teacher, in the classroom and perform there at a relatively
higher Tevel than the child from th¢ less priviledged home. Differences
in skills between the two sets of children that surface in the‘classroom
must therefore certainly be fraoeab1e to differences in the pre-school
honenexperiences. Tough (1973) illustrates this point very neJ1 in

her tape—recordings;ofithe completely different approaches used by two
mothers in interactiona] situations in thenhome with their young
chi1dren. The first mother seems‘on.quick observation to be quite
"insensitivefto her child's need for knowing: She seems to be ignoring
‘his questions through which he seeks information When she does respond
-to him, her para11e1 admon1t1ons a]so seem 1nsens1t1ve On'closer
exam1nat1on it would be observed that the verbal 1nteract1on does prov1de
a context through which the young th11d shou1d understand his mother's
values of behavior in a setting wh1chvcou1d cause him 1n3ury, While .
the-ehi]d does not"experience éhe opportunity to satfsfv hiS“eurfousifyg
through his sense.of touch and exploration of ‘his sibjing's émotions,
he hears words which indirectiy praise, admonish;jmake requests,‘give‘s

| direction and distract him to more appropriate behavfors. She therefore

s not asvob]ivious of her chi]d's needs to know; as she seems., " Instead ,

she seems to have set herself the priorities of househo]d chores which
she needed to keep w1th1n a t1me span As a resu]t there is Tittle
»L't1me w1th1n which she could devote und1v1ded attent1on to the quest1ons

which the ch11d needs’ answered in order to understand some of those

25
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‘-th1ngs wh1ch 1mp1nge on h1s wor]d 'In thts[case,[chi1dﬂand:m0ther_fg

»1nteract 1n one conversat1on, but each Fo]JdWs“avpath:that has Very i t‘foc”"

i

~f:_j11tt1e to do w1th the other path thus, the conversat1on 1s dev01d oﬁ

kB

Eany common core of mean1ng, The ch11d tr1es to ta]k w1th h1s mother but

kthe mother, 1n her preoccupat1on and perhaps, as a resu1t of her own

| t,[fsoc1a11zat1on tr1es to d1rect h1m tolwhat are her 1mmed1ate concerns

',,fAs a resu]t she ta]ks at her ch11d Conservat1ons such as th13sone, 1"

’t:f descr1bed, 1t wou]d not be surpr1s1ng 1f the ch11d s know]edge of

o8,

. room that 1nvo1ves a ch11d that 1s the product of the env1ronment Just

't;:1anguage turns out to be 1nadequate or 11m1ted

ih»m1n1ma11y serve to.extend the ch11d s know]edge and understand1ng

v W

'"~:Therefore w1th1n the context of an 1nteractiona] s1tuat1on 1n the c1ass— Q"

Siwn

EE
LE . ,' LS

“@n the other hand the second mother 1n Tough s- examp]e 1mmed1ate1y

{

"’bvreatts to the expressed 1nterests of her ch11d Moreover, 1n g1v1ng h» “,f‘f}j:[f

>l’th1nk further of the nature of the 1nteract1ona1 exchange and 1n so SN

&

d’dhﬁffd1rect answers to the ch11d s quest1ons (1nstead of 1gnor1ng them as. in /&jf;jf_gsfdf

[the case of the” f1rst mother) th1s mother is encourag1ng her ch11d to fu'}"i'fdt

[

"‘d01ng, to expand and ref1ne h1s know]edge and vocabu]ary Th1s mother .tf?ﬁ;

'F*chen encourages the ch11d to use 1anguage to exp]ore exper1ences and

'";;;to ant1c1pate poss1b1e act1ons and so]ut1ons She is sett1ng thev’fh.f

bllf;stage for, and prov1d1ng va]uab]e 1n house tra1n1ng for what w111 be fffv S

"L'*1n a rea] 11fe future 1aboratory for the ch11d the c1assroom In th1s _-'d

"f:example th

L

e mother cons1stent1y takes her ch11d 'S - mean1ng as the

'“start1ng po1nt and 1eads h1m 1n such a way that he extends h1s Under— ;'?kf-"'

!

ifstand1ng In thlS way, the mother d1sp1ays great sk111 for the ch11d S e

. ,deve]opment and even though at a tender age the ch1]d 1s hard]y ab]e '

" *‘to understand the s1gn1f1cance of: the mother s strategy, 1t 15 c]ear

.....
e

L o.“-“




, , : : S T
"',that‘the techn1ques used can, w1th re1nforcement prov1de gu1de11nes
»g'by wh1ch mean1ng can. be’ genera11zed from one s1tuat1on to(another and :vf‘ e
{Jhbe he1pfu1 1n deve1op1ng understand1ng at more soph1st1cated 1eve1s

| We see then, that d1fferent home env1ronmenta1 exper1ences can beA:’
-11nstrumenta1 1n prov1d1ng d1fferent outcomes In the case of the(t1rst

,'mother, the ch11d s exper1ence a1most certa1n]y w11J 1ead him to be]1eve,{‘; :

‘that the adu]t can be a source of contro] but not necessar11y;i ﬁi

’J7.1nformat1on But because the ch1ld‘s quest for deeper understandwng_ﬁ' S

f];hhas been 1arge1y 1gnored by h1s mother, the chn]d, in, the absence of_u‘”‘

'fb.'adult reference, is 11ke1y to behave d1fferentTy More 1mportant1y, the:.

f"t';;vchﬂd S. exper1ences are 11ke1y to 11m1t h1m in h1s ab111ty to 1nteract

3

-x”i'W1th other c]assmates whose home exper1ences have encouraged the growth

’ 't’of the1r understand1ng of th1ngs around them In\short thﬁs ch11d s,

’ﬁj,att1tudes towards adu]ts, and towards the use. Gf ﬂanguage s ]1ke1y to -

\

F‘Ebe qu1ta,d1fferent from those of the ch11d 1n the Second mother

ffffoere, the ch11d 1s 1ed to be11eve that the adu]t 1s one from whom

ot 1nformat1on can be obta1ned one w1th whom d1scuss1on and an exchange L

B

iof 1deas is poss1b1e ~ a]] on the ba51s of ask1ng quest1ons | He,Jearns
'eyhthat the use of 1anguage makes a11 of th1s poss1b1e ?3'*h
| “In summary, 1t wou]d be safe to say that wh11e the ch11d s home ‘tp;j:"

v(env1ronment may be respons1b1e for d?fferences 1n h1s ab111ty to use

0

"*fy’1anguage, a ch11d s 1nadequacy at 1anguage 1nteract1on 1n the c]assroom St

”fjmay very we11 be traceab]e to the fact that the chw]d s parents may T

L ,stand1ng from the parent

® -

' ;have had 11tt1e educat1on are soph1st1cat1on and were therefore 1ncapab1e

";of extend1ng the ch11d s know1edge and understand1ng of the wor]d

";around h1m even when the ch11d,_1n 1ts own way,.sought such under—'
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The home env1ronment 1s 1mportant in other ways, 1n terms of 1ts
‘ [ 4

_1nf1uence on Tanguage 1earn1ng It 1s un1versa11y agreed that except

b

‘ for cases that'1nvoTve-b1oTog1ca1 med1ca1 or pathoTog1caT expTanat1ons

ch1Tdren aTways Tearn to speak the Tanguage of their home or of the1r

. home commun1ty Moreover they acqu1re th1s ab111ty w1th greater ease
'}than they acqu1re other sk1TTs wh1ch to the aduTt m1nd appear eas1er

,ffto comprehend - the 1denttf1cat1on of coTours for exampTe o In try1ng

- to understand the roTe wh1ch env1ronment pTays 1n the‘acquws1t1on of
;7th1s sk1TT, researchers have shattered certa1n be11efs wh1ch have often}t. p“

: ‘térbeen taken for granted

N

Cazden (1981) for exampTeq TabeTs as a myth the generaTTy her .35“

*ThubeT1ef that ch11dren Tearn Tahguage by 1m1tat1ng what they hear in ,_;f“fi’

i'the home env1ronment Cazden concedes that, 1n a genera] way th1s must”ﬂ

Vbe true (for exampTe, ch11dren 1n our Eng11sh speak1ng home, speak

;EngT1sh not French or some Tanguage of the1r own) _ However, she argues"at“”‘
: that as'"foots" and "goes“ and “honed" show, ch11dren @se the Tanguage_377
vflhrriof the home wh1ch they hear, as exampTes of Tanguage from wh1ch they
| ',*Tearn not as sampTes but as Tanguage to Tearn v e

The Cazden thes1s cont1nues that, 1n add1t1on to 1m1tat10n be1ng .

;‘part1cu1ar modeTs in theé@gme env1ronment 1s very 1mportant Thus,-

)‘nﬁcdns1ousTy know1ng that she 1s do1ng so Ev1dence for thts modeT

’]f seTect1on is ‘to be found for exampTe, 1n the fact that bTack ch11drenff.ij4 .

“;'speak 11ke the1r parents or peers 1n sp1te of the1r cons1derab1e

exposure to teTev1s1on where standard EngT1sh 1s spoken The po1nt tof

' *-,grasp here 1s that att]tudes about Tanguage great]y 1nfTuence the

. ‘;not as: 1mportant as commonTy be11eved the ch1Td s 1dent1f1cat1on w1th;, R

"',Tffrom a very earTy age, “the- ch11d p1cks h1s mode](s) - perhaps w1thout“' o



”-f*of parents w1th average educat1on and th :
),j]’d1fferences emerged unt11 the ch11dren wer

~old.

Tearn1ng process and that they must be cons1dered 1n reTat1on to B

the1r 1nf1uence on ch11dren s responses to teachers 1n the cTassroom

‘l An 1nterest1ng study compar1ng the 1anguage comprehens1on of

bTack boys was done by PaTmer (1970) - The boys, aged two years, two

| years and e1ght months, three years, three years and e1ght months were : }

seTected from a w1de range of soc1o econom1c c]asses PaTmer found

that at these ages, no s1gn1f1cant soc1o econom1c c1ass d1fferences ftr

‘e

i were present Add1t1ona1 test1ng showed however, that comprehens1on

N

- does beg1n to vary accord1ng to cTass d1fferences around age four years
;Aand s1x months The extreme cases of soc1o econom1c c1ass d1fferences o
; occur 1n homes w1th parents who have exeept1ona1 educat1on A se]ect.;, .

”‘fggroup at. the h1ghest end of. the soc1o econom1c scaTe were found to f;' .

~ 6

Tperform better as earTy as three years of age In the case of ch11dren

‘.rom the ghetto however, no “{:771

,,our years and s1x months

&rom whatever v1ewpo1nt we 100k at th1s broad quest1on of the

t.ft1nfTUence of the home env1ronment on Tanguage 1earn1ng, 1t seems that
ilB1ber S 1nterpretat1on of Johnson (1972) in the 1ntroductory chapter _1(&1 ;-
"715 appropr1ate when the env1ronment encouraged the ch11d in h1s 1mpulse *f; o
: Tto exper1ment w1th the exerc1se of her grow1ng powers 1n the w1de§ang -

'”w”jfwoer of exper1ence Thus, a home that 1 abTe to prov1de opportun1t1es

:v:fffor pps1t1ve exper1mentat1on w1th Tanguage 1nteract1on is. 11ke1y to ,“_'

Tffhave a. pos1t1ve 1nf1uence on 1ts ch11dren On the other hand, negat1ve

8 ;exper1ences are 11keTy to have negat1ve 1nf1uences



- BECOMING A COMMUNICATOR LEARNING LANGUAGE IN AN INTERACTIONAL SETTING
| One of the bas1c requ1rements 1n becom1ng a commun1cator is to e
trbe abIe to adopt the appropr1ate strateg1es that wouId perm1t thIS to

“happen. The word "commun1cat0r here refers to- the partners in a’:
'coIIaborat1ve 1nteract1ona1 I1nqu1st1c exchange where each uses Ianguage
“:NJsuch that they adequater and mutuaIIy convey the1r mean1ng and . ‘
1ntent1ons to each other = o o

Bear1ng in: m1nd that mean1ngfu1 commun1cat1onédbes not necessar1Iy
v“:dmpIy that the utterances themseres ref]ect s1ncer1ty on the part of | y“ 7;-‘j
b'the speaker and that commun1cat1on may be used, not onIy to 1nform, but o
,‘a1$o to dece1ve myst1fy, evade,rdefend and attack we can Iook at some

”1nterpretat1on strateg1es of 1nteract1ona1 commun1cat1on that need to

: be understood 1n order to make utterances more mean1ngfu1 Ihese

':A*ffESYNTAX

"strategIes, éxpounded by weIIS (1981), attempt to exp1a1n the deve]opment

o theor1es of Ianguage 1n terms of syntax, semant1cs, pragmat1cs and

‘ }d1scourse

In a very broad sense Chomsky (1957) and Chomsky (1959) saw
.Ianguage as the formaI organ1zat1on of a set of epr1c1t ruIes 5The‘“

'3f1rst ment1oned work pos1ted a theory of transformat1onaI generat1ve ﬁ

- 'wf[grammar wh11e ‘that” of 1959 was a refutat1on of the behav1or1st eprana— I;"“

'4»:t1ons of Ianguage and Ianguage Iearn1ng The centraI theS1s 1s that

- fsyntax and morph°ph°"0109y DIay the most 1mportant roIes 1n Ianguage ;7»'5j5*§

| structures and understand1ng Language then, becomes a set of ruIes
va1n wh1ch categor1es of syntax are comb1ned to account for mean1ng and

;sound when we engage 1n mak1ng sentences at the 1nteract1ona] IeveI



?.The ru]es are ca]1ed generat1ve because w1th the add1t1on of a:

'.,'1ex1con they account for a11 sentences that can poss1b1y occur in. a

Out of th1s formulat1on, there emerged a ser1es of stud1es a1med »
at descr1b1ng the ch11d 'S progress1ve mastery of 1anguage by spec1fy-

'u”1ng the ru1es requ1red to generate the sentences produced and i; ‘\

1y .

\

,comprehended at success1ve po1nts 1n h1s deve]opment Among these \
stud1es was that of Brown, Cazden and Be11u91 (1969) Th1s and other
»1:stud1es 1n other 1anguage prov1de 1mportant 1ns1ghts to the understande

g1ng offch1]d 1anguage commun1cat1on becauSe they emphas1ze systemat1c a'
.{and theoret1ca11y grounded documentation of the bas1c e]ements of
~:‘jsyntact1c deve]opment across a var1ety of 1anguages In add1t1on to fv

4

7the concept of transformat1ona1’—-generat1ve grammar, Chomsky s fj>/""
o /.
'theory 1s regarded as a theory of know]edge about 1anguage and how

t"that know]edge is’ acqu1red It 1s th1s pos1t1on that 1ed h1m tovﬂ .

5 ;\'formu1ate the theory that the ch11d s, ach151t1°” d1v1ce (the LAD)

-v_wh1ch 1nvo1ves know]edge of the un1versa1 pr1nc1p1es of human 1anguage;

l~‘,ctogether w1th procedures for d1scover1ng how those pr1nc1p1es app1y to E .

/'“‘?structures which’ words anp sentences form refer to th1ngs and events o

"futhe part1cu1ar 1anguage to wh1ch he 1s exposed As Wells (1981)

.\;‘-'\'

o po1nts out however, 1anguage for the ear]y 1earner 1s more than a'

",forma1 system for generat1ng sentences Th1s 1s so because the

'fh1n the env1ronment and to the re]at1onsh1p between language and

s

,.exper1ence Add1t1ona11y, exchanges or utterances are seen as soc1a1_'f

sQacts wh1ch for the ch11d occur in a context of 1nteract1on where :

"hi:the ch11dPs commun1cat1on partner mod1f1es the 1nput to the ch11d in i

'irfresponse to the understand1ng she man1fests and prov1des feedback on’-fff



the way in wh1ch her own attempts to commun1cate are 1nterpreted by

:'Mart1ew (1980) Snow (1977) Cross, Johnson Morr1s and P1enhrys e

f(1980). In_short,vthe;enV1ronment.prOV1des substant1a1‘ass1stance to

“the 1anguagef1earn1ng chi]d'to'the ektent that3serious doubts,.have

Abeen cast on Chomsky s c1a1m that the 1nnate qua11t1es of the LAD 2

Iy

| ‘are the maJor determ1nants of 1anguage deve]opmeht what m1ght be .-

n‘c]oser to the truth in terms of an exp1anat1on is that the ch11d is

'born w1th 1nnate qua11t1es wh1ch perm1t her, in the norma1 course of

:th1ngs, to use the env1ronment of her home amoung other var1ab1es, to

“tllearn the 1anguage of her env1ronment

‘ .HOW IS COLLABORATION ACHIEVED IN/NORMAL CONVERSATION7 'f~; ,
We]1s (1981) pos1ts that th1s is done, f1rst1y, through the

'“sequent1a1 structure of d1scourse Each ta]ks “in turn w1th the speaker E &

dec1d1ng when to g1ve way To susta1n the d1scourse the speaker may
‘.use pause fﬁ11ers appropr1ate 1ntonat1on or phases that c1ear1y |
1nd1cate that there is, more ‘to come 'rﬂﬁ hf 1, fh 5'51 f‘_yv;

Py RN £

;} A From th1spo1nt of v1ew, 1t 1s easy to postu]ate that conversat1on

N 2 :

_vocCurs'for‘jnteract1ona1 purposes ConVersat1on may be regarded aS»'

."haYingtho*djmgngﬁbhsf the syntagmat1c d1mens1on (each-speaks in’ turn) TR

iand:the paradtgmatTC’d1mens1on (the dec1s1on as to what to say at each
*'-tukh) : The wr1ter shares th1s v1ew about why one spepks and how,
’Ka[:order to: ach1eve the u1t1mate purpose of 1anguage to commun1cate
 'a-mean1ngfu11y we11s mode] of the g1ven d1mens1ons are represented 1n
""~A’F19ure1 e ; e S T e
. In the syntagmat1c d1mens1on, rec1proca11y re]ated pa1rs of

- ,s1ng1e utterance turns occur and. are ca]]ed adJacency pa1rs (Sachs et

'ﬁ; 1. 1974) Here the expectat1on is that fo]]ow1ng the f1rst of the ta

e__‘,,.‘ ] B N . -~

o
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w?air,‘fhe next uttérance:wi11 be -the Second part oflthe appropriate -
’péir. For éxamp1e; A-asks”a éuestioﬁ and B providéS‘éﬁ‘answer.
'>'Adjacency pairs, hoWever,‘héve 1imfted exp]anaﬁgry value -because
not all adjaéentfturns form-pairs of this kihd,7 A:moré basic idea is
tthat’a turn max either‘prbspécfive1y sét up eXgectations:anUt'the'sort'

i
i

of turn that i#‘to/follow_or re;rospeétive1y meet éxpectatidns set up

by a previouslﬁurn."Such a two'part structure is called é? "exchangeﬂ o

~and is conéideked,byvsbme researchers as the basic unit of discourse
(Halliday, 1977; Britton, 1980; Sinclair and Coulthard, 1975).

 An_"exchange" consists of two "moves": “ipitiate" and “respond".

- However, "since conversations are not usually Timited to,single exchanges,
~ other principles are necessary to extend minimal exchanges to form

~+ Tonger conversations that maintain internal coherence..

DEVICES FOR MAINTAINING INTERNAL COHERENCE IN EXTENDED CONVERSATIONS

One.way df'dbing thiS_is.to'maintéihnthe'contihuity of the topic.

“Doing thjs;_however,'may‘1UV3EVe; a)'taTRing tqﬁa topic; for examplesy .
' fa1king'tobica11y;,wheﬁeﬂthe/cohversation'ﬁs.very_informé] and may

‘-.‘”shift tolunre]atedvsubjggts/becausé 6fa1ack‘of forma1'chtro1.

'_;‘GkiCe (1975) qbserVé§ thétjeven’though'informally‘stfﬂctured
Convérsations may1not_bé_straightvforward, they are not incoherent

‘because participants genera]Ty.obsekve a téut1y.acceptéd cooperative

'?_PPTﬁ@ip]e-giThUS,"thevfe1eyance'of1a_participqhtféjcOntributibn can be’

reachédfby‘what Wells calls appropriate "imp1icatuﬁes"'that enable
Tisteners tovbridge_the'gaps-betWeenudifferent,turns;

' :'kAjsecohd device used .in both formal apd informal. conversations

'is.thatﬁof‘makihg'exp1ﬁcit,'thelcohnectioné befween‘exchahgeéf"'Here,
L B T e N R i )
cohesive ties are made through repetition and pronominal reference. .

@

w
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1n1t1at1ng a new 1eve1 in the conversation.

i the m1dd1e pos1t1on on the cont1nuum and the1r propect1ve potent1a]

“may or may not be rea11zed

35

“ﬁddittonally, two exchanges.may be 11nked.by contrast

)

A th1rd dev1ce occurs when, in a conversat1on,.a part1c1pant S e

3

w

turn cons1sts of two moves at the same t1me prov1d1ng a response to

someth1ng that has been~1n1t1a¢ed by»anotherrpart1c1pant.and then

In the parad1gmat1c d1mens1on we -find the options from which -

| se]ect1ons are made to.f111 the positions that have been'syntagmat1ca1]y '

defined.b'The mainimoves can be grouped'into three abstrattftypes:

"gl) the give type (one~part1cipant givés SOmething to'the other)‘
d2) the solicit type (one part1c1pant so11c1ts someth1ng from the other),

,‘3) the acknow1edg1ng type:(part1c1pant acknow]edges what &as g1ven or
: 1

g1ves what was asked for) The resu1t is two bas1c types of exchange:
1) In1t1ate (in wh1ch one may solicit or g1ve) 2) Respond 01n which one

may g1ve or acknow1edge) ' The 11nk1ng dev1ces seem‘to depend on the- -

vd1fferent degrees of expectat1on for a following response set up by

the three types of‘moves_1nd1cated abovea

- Conceptually, we may view this as occurring on a. continuum of |

”prospect1veness At one end are the solicits, strong]y prospect1ve in

3

}Vthe1r expectat1on of a response, at the other end are the acknow]edges
' |
i which have 11tt1e-or no propectrve force. The so11cnts a]ways 1n1t1ate

-a neW'exchange§ the acknow1edges hard]y.ever do éb" Give moves occupy

The‘bas1c organ1zmng'principTe of.an -exchange is that two - '

: sequent1a11y def1ned moves should be arranged in “terms of decreas1ng *\\e
.prospect1veness Thus, the se]ect1on of. a move type to f111 the ’ -~‘4‘« e

'vresponse p051t1on w1th a greater degree of prospect1veness than that

v
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| predicted by the move in the first position provides a variety of ways

of Jinking eXchanges. |
. Another device used to Tink two exchanges is the addition of @
tag to a. QiVe or acknowledge move whi ch resu]ts‘in'an'increase‘of'the
yprospect1veness of that move |
St111 another dev1ce for linking exchanges is to fol1ow -up a
-brespond1ng g1ve with an eva]uat1ve acknowledgement. Th15‘approach is
&frequent]y used w1th.a d}dact1c_purpose | For, examp]e, a teacher asks

a. question, receives'the correct anSWer and then acknowledges'the

correctness by saying ”That S r1ght" | In thps case the teacher 1s o

‘ exp]or1ng the doub1e potent1a1 of the g1ve move
A further examp]e of 11nked exchanges occurs in the form of .
bcont1ngent querr1es Here, the-second move solicits a re1terat1on
or clarification of ‘the prev1ous statement o

It shou]d also be noted that exchanges may be non- verba1 as well
as verba].~ For.examp]e, convent1ona] gestures such as a nod of the
" head and a shrug.of theAshouiders:: Amongzadu1ts;_the~non-verba1 |
fgesture-may‘be accompanfed:by words but chi1dren‘very often'perform .
Ethegaction Without a verbal response. T
SPEECH. ACTS o "

Srom

Austin (1962) describes moves in oisc0hrse as:speech acts.

Initially, he_be]ieyedythat certain utterances "actually performed‘the -

“actions they described. For;examp1e, "I bet youifivefpounds B]$EL’

 Fizz wins'the7Derby“ * However, after further'inVesttgation, he

sconcTuded that a speech act of some - k1nd is performed in the ' ing of_';»'

every utterance If th1s is 50, how many types of speech acts are

‘-ﬁmm?t
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Thdugh Austin (1962). identified more'than one hundred types, this:~

number must be qua11f1ed on the bas1s of factors such as d1fferences

in the 1ex1con of part1cu1ar 1anguages and words in a 1anguage wh1ch

are, more OY‘ ]ESS, synonymous

&

,_Sear1e (1977) recogn1zed th1s fact and attempted to.identify

'certain salient common d1mens1ons amoung the types.‘ He came up’ w1th

twe]ve thﬁ most 1mportant of which are: 1) the purpose of the act'

',“2) the d1réct1on of f1t between words and wor1d and 3) the expressed

'psycho1og1ca1 state The fo]]ow1ng mode] summar1ses Searle's’ c1a551—

f1cat1on of speech acts. .
.

@

Figure 2

A c1ass1f1cat1on of types of speech acts :
= (after Sear]e, 1977) (pp.10- 15)

Represeritatives words'match;
T ‘world _
Directives ~ World match -
S ) - words
‘Commissives- ~  World match-
- s - Words

Expressives . = = -

_ Dec1aratiyes'v " Words create

Want |

Belief .
/

|

 Intention

As
_ expressed?

- State” in world

'I've dried.my hands
now' :

| 'Pyut the top back on.

‘the washing basket'“

'Well I w11] play if -~

you put the top on.
~the basket'

'Thank goodness'

'I dec]are the fete o

open

Based on these three-dimensions, Searle prdposedpfivé major

AL

.dC1asses of speech acts-#l) representatives (which‘COmmit the speaker);_

2) directives (wh1ch attempt to- get the hearer to do someth1ng)

A‘.'3) comm1ssy¥es (commlttlng the speaker to some future act1on)

' '4) express1yes»(expressjng the psycho1og1ca1_state of-the speaker_with

37,
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respect to the proposition; and 5) declarations (in which the
successful performance\of‘one‘ofvthesecacts means thatlthe speaker
brings aboutva correspondensg between proposition and state of‘affairs;
in the world). | \:‘ . e |
Other dimensions; withfn these~c1asses, incTude the‘strength wi th
' wh1ch the purpose is presented, the re]at1ve status of the part1c1pants,
' the way the utterance re]ates to the 1nterests of the speaker and
hearer. ' R s : 4 ‘
| Oneg of the concerns with Sear]e S taxonomy is the a]locat1on of
‘1nformat1on F seek1ng quest1ons to the c1ass of d1rect1ves A second
. concern is that severa1 c1asses of acts have been\omm1tted from the
" taxonomy For example, t he taxonomy seems to be chiefly concerned
:: with acts that would typ1ca11y initiate an exchange, but no spec1f1c
sment1on is made»of_responses. '
© FORM AWD FUNCTION |
| The re1ationsh€p between torm and'function has pﬁesented a ma&pr

difficu1ty By form and funct1on we refer to the 1dent1f1cat1on of

‘ -those acts wh1ch re]ate to a‘part1cu1ar utterance The d1ff1cu1ty

'“(

:{ar1ses because ‘there is no s1mp1e one to -one re]at1onsh1p between the .

- form of an. utterance and the speech act 1t 1s 1ntended to perform.

| Sear]e (1969) attempts to dea1 w1th the quest1on, suggest1ng that the
speaker prec1se1y specify the cond1t1ons that wou]d qua11fy ‘an utter-

‘:ance as a’ sat1sfactory performance of a part1cu1ar kind of act. In

sp1te of spec1f1cjty on the part of‘the speaker: however, the’hearers

7‘may haVe'a prdb]em'in.knduing which act the utterance is {ntended to

‘ 'perform s1nce “from his po1nt of v1ew, the u%terance mav/be amb1guous.w ‘ (’

While th1s amb1gu1ty may be used to some advantage by one part1c1pant

°



in a dta]ogue, it presents at least two sorious problems for Forma1x
analysis. The first problem concerns the severa1 possible interpreta—
‘t1ons that flow from ambiguous utterances Dea]ing with the matter,
Davies (1979) proposes a d1st1nct1on between f1rst order significance
‘and the higher order levels of relevant s1gn1f1cance v
The second ser1ous “problem concerns pluri-functional utterances
‘_or thosehthatﬁare ambivalent in funct1on For example, the making of
requests. Some requests, 1nd1rect1y p1aced for one reason Or another,
may also be 1nterpreted as statements’or exp]anat10ns 59? example,

one speaker wants andther person'to close a door which thejﬂatter has

&

opened and he says Q%F door is still opent A L

ﬂh pract1ce .p'g;§c1pants use non- 11nqu1st1c cues in part1cu]ar'

rm1ne what the.utterance means. Th1s is based _

s1tuat1ons to try’

on research show1ng that most 1nd1rect utterances are treated as act1on

o 1ented rather than neutral. Th1s is true even in. ch11dren as young

as three years'as ‘'shown by Erw1n.— Tripp (1981) and Shatz (1978)ﬂ

. - Another~d1mension of the form - function-re]ationship in indirect o

requests gives the’ hearer the option of respond1ng to the 1nformat1on

o,

stated 1nstead of the 1mp11ed request ‘and in that way, to refuse the

request« w1thout cau51ng “loss of faceJon either s1de . Th1s is so because,

.1nd1rect requests are.often an expression of the speaker S unw1111ngness
to assume that comp11ance with the request 1s assured. The person’ |
: requst1ng therefore takes a p011te and coureous approach |
Ig summary, 1t mayobe sa1d that some pr1nc1p1es doe ex1st wh1Ch
- in. general may.. ref]ect qu1te accurately, ‘some of the procedures .

-that part1c1pantszuse 1n relat1ng form to -Speech- act funct1on. :

o

.be,m
/ - . R &~

a
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| st111 far from hav1ng a comp1ete understand1ng of the aspect of the

s speech act They thereby enter the sequent1a1 strurture of the

- known to be systemat1ca11y assoc1ated w1th move type

both forma] and funct1ona1 that a speaker may se1ect, at d1fferent

opportun1t1es and constra1nts set up by the prev1ous move

E ‘_401
. ?1 .:, :

Neverthe]ess, these pr1nc1p1és do not comp]ete]y exp1a1n the cr1ter1a :

that are used 1n spec1f1c c1rcumstances As a resu]t, researchers are - T m

oo | .

o organ1zat1on of d1scourse.. ‘f-'q“, e

Because of th1s shortcom1ng, ite 1s not yet poss1b1e to descr1be |

’:1n deta11 the manner 1n wh1ch the syntagmat1c and the parad1gmat1C‘
- d1men51ons of d1sc0urse reﬂate to each other, Wel1s,,MacLure and’

;;-Montgomery (1978)—5Uggest)that the-three move-types,'so1ic1t give and

acknow1edge prov1de the 11nk and map onto the var1ous c]asses of the

o)

} exchange open1ng up poss1b111t1es for 1onger stretches of d1scourse

A @

At the same t1me certa1n formal features of utterances,_surh as the "

\word system and the 1ntonat1ona] systems of tone and pitch he1ght are'y}

R TP

' In sp1te of th1s, there ex1st strong constra1nts on the opt1ons,;*}2?*:"‘

A,

po1nts 1n the syntagmat1c structure “of - any exchange or. sequence of 11nked i*b

]

. exchanges S1m11ar1y, constra1nts ex1st or the poss1b1e 1nterpretat1ons

that a hearer may p]ace on part1cu1ar utterances .'“-_],-'v-ﬁfb 5.s555‘”
In genera] howeVer, part1c1pants are genera11y farﬂy f1ex1b1e ‘Fyf.\t’

about the "ru]es 'of conversat1ona1 exchange, preferr1ng tb 1gnore

temporary 1apses in order to susta1n a: conversat1on. Th15 genera] “J;“'
observat1on h1gh11ghts the co]]aborat1ve way 1n wh1ch conversat1on takes

pTace w1th each part1c1pant tak1ng h1s tur%§§ seggup opportun1t1es f”_7“

and contralnts for the succeed1ng move as; we11 as respond1ng to the

PSR . . R A
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-CONVERSATION THE TRIANGULAR MODEL BASE FOR COMMUNICATION

The foIon)ng mode] of the process of commun1cat1on wh1ch is the ‘

'#'M:OE;bas1s of conversat1on 1s represented below,oas WE]]S has propOSed it.

a0

"‘1?act of 11nqu1st1c conversat1on 1nvo]ves the estab11shment of a

g‘ftr1angu1ar reIat1onsh1p among the sender, the rece1ver and the context

‘-,fmsender b) the sender knows that the rece1ver t,
Ma7frece1ver knows that the sender knows th1s to'be-the case In short |
I{they need to estab11sh 1ntersub3ect1v1ty about the s1tuat1on to wh1ch

,'the commun1cat1on refers-;”-_‘fjﬂ_‘fga.’$;7w‘“‘ :
'.".ma.y 3. U

' siffthe cdntext:of the s1tuat1on may create a certa1n amount of amb19U1ty;L:-:;I
-:_fis1nce tt referf both to the context and the content of the s1tuat1on O
J:OgTh1s 1s not acc1denta1 however,'s1nce 1t 1s the very phys1ca1 sett1ng

‘M'of aﬁconrersat1on that may 1nf1uence the way the part1c1pants re]ate 4

i MM ;to each ot/er what.they say to each othera In any event commun1cat1®n . Mtlhi;:

h'f1tse1f éreates-a more 1mportant s1tuat1on 1n the sense that words and. ‘

"thsent nces ar;,ﬂwn rea11ty, symbo]s wh1ch by trad1t1onal-an'3,onvent1ona]

Ne]]s 1nd1cates that utterances by d1fferent speékers 1n conversa-llftt

coo”

' jt1on aISo 1nvo]ve psycho]1nqu1st1c processes wh1ch part1c1pants use as

- gf;they make and 1nterpret the moves that are 1nvoIved In th1s sense an'f

' i[i.of the s1tuat1on In th1s re]at1onsh1p, the sender 1ntends that the i

Co Mhearer shou]d come to attend to the>same s1tuat1on as h1mse1f and

¥ co TR 0

’ '*fp;conStr e ,ti1n the same way Therefore, 2. conversat1on w111 be success-_‘;nfﬁf”“

e e

"Mijfu] on]y 1f a) the rece1ver attends to the s1tuat1on as 1ntended by thef‘s

'so do1ng, and c) the

P

fwh11e the speaker and the I1stener or the wr1ter and the reader

_ough co]Iaborat1on,Ashare an 4mmed1ater percept1b1e s1tuat1on,_,_;fv7"”

o ?{the use of the term "s1tuat1on" for the th1rd po1nt of the tr1ang]e,

/

B / . . .8
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Th1s, 1n fact, is where the 1ntersub3ect1ve]y agreed s1tuat1ons of

‘commun1cat1on are. created regard]ess of whether or not obJects and

events are 1mmed1ate1y present m‘_frt_ ",”«“_.:

CONSTRUCTION OF THE MESSAGE

In order to produce an utterance the message to be commun1cated __:
‘f must theoret1ca11y f1rst be constructed The»commun1cat1on of-a'
', comp]ex utterance mé<B1nvolve a ser1es of messages, wh1ch may, for

ana]yt1c purposes be eparated 1n a number of component parts 'The*ﬂ'i'J‘

f1rst of these concerns the purpose of the commun1cat1on meanwng a

A

descr1pt1on of what the speaker may. have 1n m1nd 1n the 1mp1ementat1on e,?’?”'

lv_of h1gher 1eve1 p]ans. These wou1d 1nc1ude the 1nf1uenc1ng of the

11stener to act add1ng to,or mod1fy1ng the 11stener s know]edge,

"f express1ng fee11ng, and so’ on, 1n such a: way that the effect 1s

1ntended to 1nv01ve the 11stener in some way Ha111day (1970) refers ‘~v3\1»

to th1s as the 1nterpersona1 functlon

e

- , ST 3 S
The second component o{ an utterance @pncerns the top1c of the

message, that 1s, the s1tuat1on or state of affa1rs to wh1ch the

’f nessage re1atesr Though psycholog1sts do not speak w1th one vo1ce

ﬂSbOUt the form dn wh1ch exper1ence is stored 1n memory, 1t is: c]éar

that exper1ence must be 1nternale represented 1n some form and that

el i

) other types of menta1 processes Schank and Abelson (1977) suggest

that th1s1nerna1b/1ntegrates 1nformat1on rece{ved through d1fferent

sensory modo11t1es and a]so uses typ1c3

, to 1ntegrate exper1ences over t1me and proaect future outcomes and

g B

Poss1b111t1es ;p'i :c-b ':J‘

'ﬂgep1sode structures or scr1pts



' v
S

'fggt The organ1zat1on of Tanguage is cToseTy matched to th1s 1nterna1

Et: representat1on and 1nf1uences the way 1n wh1ch exper1ence 1s represented
SR but the 1nterna1 representat1on of exper1ence 1tse1f does not. cons1st
i. of a one to one reTat1onsh1p between sentences and the constant]y

| ‘i chang1ng deta1]s of moment by moment eXper1ence. In short Tanguage

u{ and expen1ence d ?not necessar11y bear a one- to one correspondence to

Vygotsky (1962) po1nts out two add1t1ona1 reasons for a separatlon

I

‘ between Tanguage and the way 1n wh1ch exper1ence 15 1nterna11y

represented The f1rst 1s that exper1ence 1s persona] and part1cu1ar, g

N

L QTQ'Wh11e 1anguage is. pub11c and generaT The second reason 1s that e

exper1ence 1s mu1t1 d1mens1ona1 and s1mu1taneous, wh11e Tanguage;’5;

h \
fjf through a sequence of sounds or some acceptab]e form of wrrt1ng Lt4

E foTTows that to commun1cate through Tanguage a speaker must conceptua]ly

ja f1rst organ1ze h1s past or present exper1ence that are reTevant to the 'v:

moment and then organ1ze th1s personaT and part1cu]ar exper1ence 1nto

R S

| ”f the categor1es of mean1ng that\are pub11c1y ava11ab1e 1n the structure o

e of the Tanguage he knows. ]ﬁ;iyft

Th1s area of top1c construct1on has not been fuTTy 1nvest1gated

: but Ch‘%fe (1977) and Schank and AbeTson (1977) have begun to- expTore

5 ‘
,' the semant1c 1nterface betWeen persona] exper1ence and the organ1zat1on\

Y

of mean1ng 1n Tanguage

It 1s cTear that an understand1ng of th1s 1nterface represents a'ﬁff_.t

7; maJor part of what 1s 1nvkoed in Tanguage acqu1s1t1on and accord1ng

to Fodor, Bever and Garrett (1974) speak1ng and 11sten1ng requ1re the

man1pu1at1on of more than one form of representat1on and a process of ;_'

43. '

"-; be converted 1nto an ordered arrangement that perm1ts 1t to be expréssed :

[

v
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trans1atjon betWeenuthém;that'ihvo]veSISUbstantia1jreorganization; |

JTHE CONTEXT OF THE SITUATION | | |
In any pract1ca1 s1tuat1on 1nvo1v1ng the organ1zat1on e\*d1scourse,_;

.as d1st1nct from the theoret1ca1 organ1zat1on JUSt d1scussed, constra1ntsf

\:ex1st as to the moves a speaker may make at each SUCCGSSLVE step in an

;‘t”or1entat1on is” used to refer to th1s constra1ned se]ect1on and

organ1zat1on of the purpose and top1c of the message 7‘ v

In or1entat1on, a speech act is se]ected wh1ch w111 Sjmultaneously"

"pf‘rea11ze thetspeaker s 1ntended purpose and be ab]e to be attached to a

""move type that 1s appropr1ate 1n a sequence . Add1t1ona11y, an utterance,'

| '7';as we11 as 1ts purpose and top1cnmy be a matter of or1entat1on to the

S

"expectat1ons set up- by the prev1ous speaker s utterance

In respect of top1c or1entat1on 1nf1uences both the 1nc]uded

. /__

'hg1nformat1on and the way in whlch 1t 1s organ1zed An 1mporta t cons1d-, S
. A |

' "1,]erat1on for the speaker 1s the ambump‘ f 1nformat1on she can . a sdme she MBS

1 shares w1th her hearer ‘ To underest1mate or to overesttmate t is . lnf7~'

f-feature each poses d1sadvantages It appears that Judgments abo‘t what

'af1s shared know]edge must be made at a m1n1mum of three 1evels 1)_

fcu1tura1 assumpt1ons, ?) know]edge as’ a- resu1t of persona] exper1ence, )

: ',5;3) know]edge prev1ous1y prov1ded and shared dur1ng the ex1st1qg

T tSEMANTICS

‘conversat1on The 1ast 1eve1 is probab]y the most 1mportant because 1t
h 1s through 11nk1ng of sequent1a1 utterances that part1c1pants create

R coherence and mutua] understand1ng

Semant1cs 1s another aspect of language deve]opment Semant1cs c

”Qifcons1ders the re]at1onsh1p between 1anguage and other obJects and events
' ol T : A : N

A . . : {r : g
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around us. In'learning'the'meanizg ot'newAwords a'chi1d 1earns:how o
'that word is used t0‘ta1k'about Zewobjects In the f1rst p]ace, the

ch11d has to’ 1earn how the word re1ates conceptua11y to a category of

"'.-”th1ngs or obJects She also n?s to 1earn hOW*the word re]ates to other'-

words 1n the same semant1c scheme. . '
-The study by B1oom (197&) was one of ‘the first stud1es that
attempted to make Judgments about the semant1c 1ntent1ons of ear]y

“'structured utterances, based upon c]ues from the context and behav1or

o of the s1tuat1on 1n wh1ch theyutterances occurred

’ 'Vyjpossessor, and the types of state, re]at1on or event in wh1ch these '.f

| ' ' et
Other stud1es, Macnamara (1972) and S]ob1n (1973) proposed the X

’ cogn1t1ve hypothes1s that coln1t1ve deve]opment prov1des a.pre- requ151te
v'efbas1s fo# the deve10pment of] 1anguage have been used in 1nvestlgat1ons 8
'by 11nqu1sts and psycholog1bts Chafe (1970) and Fe]]more (1968) forv x
,examp1e have prov1ded case grammar 1n wh1ch the under]y1ng proport1ona1
'vstructure of sentences 1svana1ysed in. terms of a 11m1ted set of o ::t_d

: i
] : b

'7.*part1c1pant ro]es for examp]e, agent,,exper1ences, pat1ent or

L A\
iapart1c1pants are 1nvoﬂved

P1aget and Inhe]der S (1969) account of the deve]opment of

.sensor1 motor 1nte111gence has a1so been used to exp1a1n the cogn1t1ve
‘ ¢ e _

'f_"deve1opment of 1anguage

i

If the cogn1t1ve hypothes1s 1s va11d P1aget S descr1pt1on of - f"

; cognltlve deve]opment cou]d be used to pred1ct wh1ch of a ch11d s.
' ,mean1ngs wou]d be the f1rst to be expressed and the approx1mate order e

”'“11n wh1ch new mean1ngs will be added to the ch11d s reperto1re Twoi”'

g j'stud1es sought to test th1s connect1on Edwards (1978) and we]]s (1974)

"VThe stud1es wh1ch used 1ong1tud1na1 speech data were ana]ysed in case _1’

WL



grammat1ca1 terms, found as reasonab]e match when the order of emergence

'of mean1ng re1at1ons 1n the speech samp]es was_ compared with the order

o pred1cted from cogn1t1ve deve]opment ﬂ In analyslng the re]evancevof

' .the stud1es quoted and other as we11 BrOwn[(1973)fmakes theffo11owing_ o

comments f‘“ _ R S - ‘ /' a

In sum, I think that the first sentences express
the  construction of rea11ty which is the terminal
“achievement .of sensori-motor 1nte111gence -What |
has been acqu1red on the plane of motor 1nte111gence
- (the permanence of form and substance of immediate
objects) and the structure of immediate. space and '’
time does not need to be formed all over again on r«fa
- the plane of representation. Representat1on starts
- . with just those meanings that are most available:
- to it, propositions about action schemas involving
'?agents and obJects, assertions of non-existence,
" Tocation and soon ... In -suggesting that the

‘meanings of the construction of Stage T derive - . o

from sensori-motor intelligence, on Piaget's
- sense, I mean also to suggest that these meanings
. probably. are- un1versa1 in-human kind but not that
‘;,they are 1nnate (pp 200 201) : . ,

Thus, it would seem that the conceptua11y organ1zed representat1on of

”v7exper1ence that is bu11t up in the pre 11nqu1st1c per1od 1s a pre-

i

'bthe1r 1ex1cogrammat1ca1 express1on In th]s sense, it wou]d be correct

to say that 1anguage deve]opment has a cogn1t1ve base

Sch1es1nger (1976) supports th1s base to the extent that cogn1t1ve

D L
:‘sk111s are- part of the answers ‘to 1anguage acqu1s1t1on It s va]ue 1s o

not cogn1t1ve deve]opment per se, but as. he states 1t

yTo function effert1ve1y, the ch11d must atta1n i
“certain cognitiv: ;\1115 which.epable him to. =~ - (.
“interpret what is <aing on in his environment. 3
This . 1nterpretat1on problem can be solved without =~
~ the aid. of language; in fact its solution is ‘
- itself atpre-requisite for . ]earn1ng ‘Tdnguage.
- ‘But: Tanguage learning depends in addition .on a
- categorization problem and cannot be dealt with .
_independently:of language; its solution is
L. wpartand. parce] of the 1anguage 1earn1ng process
(p 185) " >
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. THE SOCIAL AND PRAGMATIC BASIS OF LANGUAGE

The ear]1est focus of 1anguage studies have already been a11uded
o to in Chapter I wh11e those stud1es focussed- pr1mar11y on the .
'structura1 aspects of 1anguage 1earn1ng, 1ater studies, for example, B {,'
'Edwards (1975), Ne]]s-(1974) Tough (1976) P1aget (1968) focussed» |
the1r ana]ys1s of the ‘Tearning process on the 1mportance of the
pragmat1c or: soc1a1 d1mens1on of mean1ng wh1ch under11es the young
vvch11d s~u\terances fach of the forego1ng researchers have supported
or complemented the. conc1us1on that there is more to understand1ng the
1}‘1anguage of the young ch11d and how it works, than the observat1on of
"ithe structura] forms uttered The purposes meanﬁngs and 1ntent1on5’
of the utterances are equal]y 1mportant Know]edge of the pragmat1c
‘ aspects of ﬂanguage,,1n the v1ew of the ‘given researchers then, he]ps

‘ to comp]ete a g1oba1 approach to fac111tat1ng the 1anguage 1earn1ng

’process Th1s approach to understand1ng the ch11d S 1anguage has been

"A:fq“1abe11ed the fhnct1ona1 approach by researchers such as Ha111day

e

"(1975) | | o
B Accord1ng to Ha111day, “the ch11d does th1ngs when she uses her

’f1anguage In rec1procat1on peopte 1n her env1ronment do th1ngs to

| "ty‘fiiher w1th the1r ]anguage as they 1nterpret her mean1ng 1ntent1ons

:ivHa111dayts v1ew of the process Of he1p1ng young ch11dren become effec— ;:.

‘%,t1ve commun1cators as expressed in Uel]s (1981) herefore, is. based on &

»
'p;mean1ng potent1a1 - a cu]tura] resource for-
v Asoc1a1 1nteract1on - which has its beg1nn1ng
- in they’ often'ﬂ1osyncrat1c, i erchanges ‘
-'vbetween the child and- h1s (h 1mmed1ate
';careg1ver (p 89) . L

Vuthas1ca11y, Ha111day suggests that the fo110w1ng funct1ons are performed

~when the ch11d uses her 1anguage



* Functional terms =~ - - Meaning glosses

IhstrumentaI{ 1" o g ‘kv'I Wantf. R i
Regu]étory : . . 'Doas IltélT yéu'
Interattiohal‘rmfj“ . o |'Mé.a'nd‘fyou'

B Persbnéigf‘ T g " 'Here i‘come';'r

,_HeuriStiE o :‘ o .'Te11 me why'

: ;Iméginafive R 'Let! s pretend'*"'b'
Ihforﬁéff?e: o r 1'I ve got someth1ng to tell you'
. . e .

¥

The 1nterpersona1 funct1ons of ear1y utterances (from Halliday, 1975:-;\
119-21 in WeHs, 1981 89) ' '

./'

7
Vs
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t He concTuded'that these functions.are’deveToped.and-manifested as
the individual is‘TnfTuencedlinudeveTopment"generaTTy; Dore (1975),
‘Carter (1974) SearTe:(1969)‘and Carmainoi'and VoTterro (1975) have
supported th1s funct1ona1 approachfor anaTys1ng the Tanguage used by
"Tfthe young child. ' _

| wh11e this approach has -been adopted and accepted by the fore-
go1ng researchers, the1r TabeTs for the var1ety of funct1ons performed R

-

vby speech vary. N

Carter (1974) added the . d1mens1on of non- verbaT behav1or that
71s gestures, to verbaT behav1or and coined a TabeT, vocaT1zat1on -
gesture product1on, wh1ch man1fested mean1ng potent1a1 and the o
1ntent1ons of the speaker Th1s vocaT1zat1on - gesture product1on;
uTt1mateTy 1nfTuenced behav1or in rec1procat1on during 1nterpersona1
tcontexts and heTped the ch1Td to use her Tanguage to' get th1ngs done

UnderTy1ng the ch1Td S product1on of utterances in 1nterpersona1

's1tuat1ons 1s the need to understand and be understood. - However,.

- severaT research stud1es agree that the young child comprehends more - of

': the Tanguage spoken and heard than she woqu produce A

_ HuttenTocher (1974) suggests a system in’ reTat1on to the
b'product1on and'comprehens1on of child Tanguage ~ He suggests that
'chderenvseem»to"comprehend first | Those words wh1ch the young ch1Td
understands are those wh1ch refer @o obJects and act1ons The words
““used do not have to be those Tearned through 1n1t1at1on HuttenTocher ,
' further 1mpT1es that the product1on comprehens1on processes are',
kasymmetr1caT The Tatter process seems however, to requ1re more '
_cogn1t1ve 1mpT1cat1ons She out11nes three thoughts -on the comprehen-
s1on process as stated in weTTs (1981) These can be stated as in the

:‘f0110w1ng. ‘_'1'/.;



1. Manifestation of the understand1ng of many
relatively unfamiliar or difficult sound
patterns which effectively deters the child
from trying to -utter them, thus reducing the
number of words observed in production.

2. Different processes are involved in the
production ‘and comprehension; in order to //
-comprehend, a ‘word, a child has to recognize

the sound patterns and then recall the associated-
concept to the particular ObJECt or action in
the s1tuat1on :

:Productiong on the other,hand, is

3. From recognition of.the particular object or - .
action as an instance of a conceptual category -
to recall and art1cu1at1on of the assoc1ated

" word. (pp 91- 92) A

There seems to be concensus on the point that comprehens1on exceeds

product1on Hutten1ocher (1974) suggests further, that young ch11dren

'comprehend,words.wh1ch perform a referentia] function° WOrds WHichh"

[ name objectS‘and‘actions Genera]]y, this researcher assumes that the

A
words wh1ch the young ch11d 1earns and produces are those which are: .

’

mean1ngfu1 to her 11fe; those which descr1m1nate~ob3ects and name

'act1ons

We11s (1974) generates an a]ternat1ve exp]anat1on for this

{asymmetr1ca1 resu]t of product1on and comprehens1on He suggests thatf

the f1na1 performance 1s ma1n1y attr1butab1e to the commun1cat1ve

aims that parent and, ch11d may have dur1ng the ch11d S ear]y word'

'LTearn1ng per1od We11s states: that

- In add1t1on to the fact that the adult may be
. fqu1te de11berate1y trying -to_teach the names of
familiar objects,; her emphasis in addressing the
' child is likely to be on the object or event
*being referred to since it can be assumed that
~is the purpose of the shared experience of s1m1]ar
situations and routines, and from accompanying
non-Tinquistic behavior. For the child, on the
~other hand, it is the pragmatic,function\of his

o
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communication that has priority, for this is what
provides-the motivation for utterance. Precise
specification of the persons or objects that are
requ1red to complete his purpose is less important
since he can.use gestures or other non-linquistic
means to indicate thése, or rely on them being

! understood in context without the need for

' specific reference, once h1s purpose has been
understood. (p.92) .

‘ We1Ts conc1udes that,

,\ If this is correct, the. asymmetry is a result of
the different focus of attention-.that the child
is required to make in the two roles of hearer
and speaker in order to part1c1§ate successfu11y '

-“in linquisti’c interaction

Wells does not,disagree Withflbut extends Huttenlocher's'idea of the
) concept of - asymmetry in. comprehens1on and product1on by add1ng the
‘ I

var1ab1e of other unaccounted-for strategie« ir the commun1cat1on

and product1on processes. They both, nonetntless, share the concensus
’}‘ 3

- that mak1ng use of a var1ety of strateg1es and words which serveii}j””

Ayoung speaker s functional purposes are meant to ach1eve the- same‘?*us

- pragmat1c purpose:

that’ ofwsucceed1ng in commun1cat1ng w1th f.

~another person about some purpose with respect

- to a particular aspect of - the familiar, shared

envwronment (p 93) , ,

“We11s a]so points out that those strateg1es which,. though unaccounted

' for in ear]y 1anguage research rece1ve the1r shap1ng in the context

of 1nteract1onlw1th others in the ch11d 5 env1ronment and in what -

he. terms, I N T T e
the deve]opment of 1ntersubjectiv1ty (p.94)

‘This 1ast 11nqu1st1c concept comp]ete the proposed componénts of-Wells'

view. of research on 1anguage deve]opment of the young ch11d

51



o re]at1onsh1p among - sender, rece1ver and s1tuat1ona1 context 1s
, relnforced In th1s tr1angu1ar re]at1onsh1p, she cont1

~to e11c1t adu1t response to what she says."Thun

.:focus of these sk11ls as we11s puts it 1s

-'% 4 Under1y1ng She11d S concept of 1anguage.Te
p

INTERACTION AND THE DEVELOPMENT OF INTERSUBJECTIVITY . '/

Contrary to the ‘original views of the;past research, that young

~.children could not be accredited with being able to adopt sophisticated

communication skills, Wells supports, Snow (1978), Piaget (1968),
Shei]ds (1978) and Travarthen (1974) in. encouraging new thinking about

" young children's deve1opment and use of such sk111s These researchers .

seem to have reached consensus on the v1ew that from the ear11est
//
stages; and throughout the young child's 11nqu1st1c deve1opment the
. b
desire to share meaning‘js'her primary aim. This aim is rea]iZed,‘as -

Ptaget and Snow suggested, from the feedback given by the caregiVers,

vand'ts cdntingent on the child's behavior‘z Through su;h feedback the

ch1]d advances to mak1ng connect1ons between words used in the context

At

1n_wh1ch they‘are used and the human and/or material referents,

~As the young child continua11y experiences the responsiveness of

adu]ts w1th whom she. 1nteracts, her constant" awareness of the tr1angu1ar

o

To take part in and 1earn from soct

EX

“This process is. fac111tated through the deve1opmeﬁr.;

about herse1f

B

the world ( )he exper1ences is ]
exper1enced by other peop]e and th

,.\
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(her) communications, like theirs, will be
intentions w1th respect to this shared world. (p.94)

s

Adults in the child' s env1ronment seem to shape her encounters by
human act1v1ty to serve human]y conceived ends. This requires the

adoption and use of numerous “adult Tinquistic strategies to facilitate

_ . , -
the process of a shared experience for the young child.

Through the strategies which adults use with the child in
conversation the 1anguage sk111s of communJcatxon w111

provide the context for gradual matur1ty of
v - the forms and structures of his (her) mother
— o : ' tongue (p.102) . L ' | .

]

cﬂlso,'through conversationg the sustaining devices which adu]ts use
. the young ch11d also 1earns to become-

more adept as 4 conversat1ona11st and to extend
‘the répertoire of social actions that ( Yhe
can perform through language (p. 102)

.

I

We]]s_makes a very 1nterest1ng po1nt when he suggests that

 As the child increases his mastery of the
- language system, the range of topics that are
ﬂatent1a11ygava11ab1e for inclusion expands
dramatically, and® this calls for further . .
modification in the adult strateg1es for -sus- -
taining and extending the conversation. (D 106) o
°Severa1 recent stud1es wh1ch have 1nvest1g/;eﬂ some form of parent - . o
child vérbal 1nteract1on have»supported Wells' view, Snow (1980),
Crossﬂand‘Morris (1980)’and Howe (1980). Other studies_which.have )
eXamined‘and eompared mothers'.soeech with fathers' speech have
indicated some eoncensus that;parents tend to adapt their»speech by
utilizing featuresvand_1nteractﬁona1 devices which are structured to
- - " ] ' : —~ ’ ’
‘zexperience certain basic ski]ls which are necessary for‘sustaining'
- and understand1ng part1c1pat1on in conversat1ona1 contexts. L

Ferguson,(1964, 1975) has- suggested that



jEa mod1f1cat1on of parenta] 11nqu1st1c strateg1es, are. 1ntended’to

°"‘j e]ements 1nto 1ntera¥t1on

L B . S / &
o : v .
',/' [ . . Loe - s

Perceptua] sa11ency s one of the parenta1

54

Sconcerns. . o ST

.‘\:_ '
when they engage thelr yOUng ch11dren 1n conversatuon. Féthson'j

be11eves that parents de11berate1y s1mp11fy the1r ]1nqu1st1c structures

and adopt redundant cues wh1ch they add to the1r 11nqu1st1c structures :

i -:. o e \Q“
to ass1st the1r ch11dren An percept1on :g-j,”_f'“j_ Sl L

B1ount (1972) Lew1s and Freed]e (1973) Sca1fe and Bruner (1975)

support Ferguson 3 v1ews and adds that parents a]sq,speak to the1r -
young ch11dren at a s]ower rate, and they tend to repeat utterances/
to ensure c]ar1f1cat1on and/or mod1f1cat1on of mean1ng and 1ntent}on

The Iast forego1ng researchers 1nd1cate that, 1n1t1a11y /hg :

+

a) .
b) to 1n1t1ate J01 tlact1v1t1es, o
c) to attract ch11dren s att7ht1on,

)

d

to focus on the Ymmed1ate act1v1ty (1nc1udrng speech)

o

ziv ) to 1ntroduce (or mark- tnf 1ntroduct1on of semant1ca11§ mean1ngfu1 |

—/
| ; i

\ e '
The forego1ng f}nd1n seem to supbort We11s

of 1ntersub3ecﬁ1v1ty as 1t.fac111tates commun1cat1on and 1anbuagé {;'

E A ol
‘.‘;,!' - L S e C . S %
1

1

. "."‘ . . \

speech to young ch11dren 1n four Eng11sh speak1ng and four Span1sh

%peak1ng fam111es. ]

{

to structure 1nteract1on, i7$;_fljmd_ g ‘[*' _r\*f‘, '
i
|

U S e oL e PR

They 1dent1f1ed and support the V1ew that wh11e f vfro

v1ewson the process‘g“

deve]opment ! j-Q.,‘ 'Zf i ._;'_-' o hk_;_-bf '\ Y . \' ;y;l;ﬁfbﬁgj_f

B]ount dn d ) and P dgug (n d. ) compared the features of parenta];_fif‘ .

parents adJusted the1r/11nqu1st1c structures 1n order to eust 1n

onversat1on and\ o fe c111tate communwcat1on, the u]twmate goal ofjfs

EATINI ‘/'

the verba] 1ntera§t10f was to exp 1ence common mean1ng Under]yl g

th1s f1nd1ng As t

e act that e1ther consc1ous1y, or unconsc1ous1y, é”"-"' <




S fmuchvmore than

*}*fthe1r own. successfu] means of
'rknow]edge of the top1c of convei
'fPadgug 1dent1f1ed that the features of fathers

* :7fof extended ba y ta1k
'despeak1ng mothe S and fathers were a]so present
f_‘fthat mothers

A”'of fathers tn;both 1angua”es

”w'relat1onsh1ps, whereas

‘},re1ntorces the

“ uttered.

'f”fparent —-ch11d verba] 1ntaract10n

B

~In do1ng th1s, B1ount

speech 1n both

,were representat1ve of ser1ous adu]t structures or 11nqu1st1c

O

"Whereas, the speech used by mothers was representat1Ve of a h1

Further, they

| Mothers

i

9!f1vpreferences for features;that tend to be assoc1ated w1th*nurtu

'athers speech had comparat1ve1y more

v,that mark 1nteract1on as‘mean1ngfu1 1n terms of semant1c behav

: 1\\?

B1ount and Pudgu A 1so make an 1nterest1ng observat1on w

facttth'f)the ana]ys1s of ch11d and adu1t speec

Theyfwarn;

actual
~Parental behgvipr

. speech relate to speech reg1sters, not
‘differences in-nurturances.
. obviously  includes ‘more than:speéch, and
.. various commun1cat1on modalities such as s1ght
© . and tovch would have to be included in an ..
canalysis of sex- d1fferent1ated nurturant patterns

na’Qma1nta1ned desp1te the fact that the. parenta]
.4_speech occurs 1n careg1v1ng s1tuat1ons.»»,i_

A

¢

}iffP051t9d some 1nterest1ng conclushons on the vatue and observat1ons of

-

Ind1v1dua1 pecu11ar1t1es to the Span1sh1'1:.f"

speech they c1a1m, a]so showed'

‘ _The c1a1‘s about d1fferent1a1 mother angé:vther :;jf{;.

Sex-differentiated speech registers are, however,ﬁ;-; )

55

'dkparents, through the1r adJusted mod1f1ed 11nqu1st1c strateg1e§, dev1se [

u?the gap between the 1eve1s of

and
1anguages, -
Forms |

;h 1eve1

found

nparenta] speech was more cons1stent1y def1ned thdn that ,,‘““'

'Featurés:

jor. '

11ch”""j7;‘51”

’115

P P

|

-‘In try1ng to out11ne a concrete account of- the pr1mary funct1ons of -%a,hd:

- ff]anguage 1earn1ng lh contexﬁ of conversat1on Bu11ock (1980) has‘”'

In th1s study,‘Bullock ehgaged fx,;ﬂ’3

i _twenty f1ve mother - ch11d dyads to part1c1pate, d1scuss and complete F



. game N (for

Qat the dyad S d1scret1on
'“:as 1f»1tlwere Just another ep] @de of game p]ay1ng

Hhif task in the ch11d s stead

/”’ some 1nterest1ng resu]ts

’f'and deve1opment

1. :é\&&‘!n
v

i

e

-

,"a three match1ng games act1v1ty | Eaeh dyad p1ayed three games

s

:j»'Game ¢ 1nvo]ved co1our match1ng, game T 1nvo1ved texture match1ng, and —

..R

| Mouhers were to]d that they were 1nterested

From the po1nt of v1ew of 1anguage 1earn1ng, Bu]]ock 1dent1f1ed

N
He based th1s study 1n w1ttgenste1n s

'ﬂhypothes1s of 1anguage 1earn1ng w1th1n a shared ”act1v1ty frameworks“

'i'Th1s hypothes1s proposes two funct1ons re]at1ve to 1anguage 1earn1ng

These are 1) that parents and ch11dren w111 need to

L 3determ1ne the content of the utterances wh1ch the former d1rect to e

el oA

‘”»‘75the 1atter and 2) to determ1ne how the ch11d comprehends such

| hknow]edge:and mean1ng

}'tutterances and the1r const1%ht1ve propert1es (1nc1ud1ng nove]

| const1tuents)o¢ﬁt';f;,ffh”” '%yﬁﬁ

Bu”ﬂock suggest that,__*v /

neutra] ) cou]d 1nvo]ve e1ther, or both types of match1ng,

They were urged to o

AETR AR et
These funct1ons can. be seen to comp]e\\nt~ene
-another to promote 1anguage deve]opment ‘just
as- the activity framework prépares the ch1]d
“to comprehend speech relevant to the shared

‘activity, so. it prepares the parent to generate ;:'f{:h} f,f

gpeech re1evant to the shared act1v1ty

Under1y1ng th1s u1t1mate goa] of us1ng one s

‘!

AL \'.

> in natura] teach1ng strateg1es and that they shou]d treat the sess1ons e

- he]p 6he1r ch11dren f1nd the best match1ng outf1t but not to perform .

T e RIS R



Tanguage 1s an act1ve process wh1ch 1ncIudes soc1aT psychoIogicaL,v

———————q———+#asqca1 and/emot10na1 ram1f1cat1ons If one ‘s Ianguane is_to he

'. understood and anaTysed for mean1ngfu1 growth then the four fore-

_go1ng d1mens1ons need to be taken 1nto account - _
S ' : S Seo o R A
S -tiPERSONAL RESPONSE TO THE LITERATURE THE INFLUENCE ?F PARENTAL v
~TT.;"=vaSPEECH ON CHILDREN S LANGUAGE LEARNING IN CONVERSAT ONAL CONTEXTS

wh1Ie severaI stud1es wh1ch exam1ne the process of Tanguage
",deveIopment 1n the young ch1Td ex1st most of theseistud1es have Sl

“'ﬁgf;ffocussed the1r emphas1s on the acqu1s1t1on of the structuraI aspeCtS ‘ E“g:v;,"‘ |

‘:Qof the Ianguage Tearnt Th1s trend does not prov1de much support for 'TM
7the v1ew that the wr1ter takes of the Ianguage deveﬁopment process of 1_;7'
:'the young ch1Td that Tanguage is for funct1on1ng effect1ve1y in 11fe

.’:The under1y1ng assumpt1ons of th1s v1ew are a) that the young ch1Id sjk.éjTﬁ

'ﬂneeds for Ianguage deveIopment shouId be met 1n as mean1ngfu1 ways as L;T"
- ;aTI careg1vers coqu prov1de b) that the ch1Id w1TI Iearn more L.v”~"v‘?
?qu1ckTy those eTements of Ianguage wh1ch seem to correIate to her‘

.",-A1nterests, maturat1on and funct1ona1 purposes, than those wh1ch are ;
”"1Ufore1gn to. her needs and purposes, c) that the young ch11d s woer 1s ek

.:ﬂ’g;based on her sensor1 percept1ons, and as such, verba11zat1on shouId

rmatch her TeveTS of percept1ons through a var1ety of T1nqu1st1c
'astrateg1es used 1n concrete conversat1ona1 contexts Thus, what is
"fsa1d to the ch11d by aduTts shoqu not d1stort but rather, compIementﬁ;v:"ﬂﬁv
'et.'and extend her th1nk1ng and*taIk through appropr1ate taTk s
ﬁ&jmff In the wr1ter s V1ew, both fathers and mothers constantly, but
‘ﬂtperhaps, unconsc1ous]y seek to conf1rm the forego1n5 assumpt1ons

':* t};However, the ex1st1nglT]terature‘see%s to 1nd1cate that Tanguage .:fa*iliff'

'”r',idevelopment 1s ma1nTy the respons1b111ty of/the mother | ihtls‘




They both seek to fac111tat

o thinking.

fﬁ» E ",7[f contexts ' As a resuTt fathers themse
dmod1fy1ng the1r T1nqu1st1c strateg1es
*'f""r"t1ons of the wor]d in wh1ch the1r ch1]
'rwh1ch adJustment and modnf1cat1on are’
}ea?through a\compar1son of fathers' linqu
f\{mggﬁers T1nqu1st1c strateg1es to §har

.\,
&

‘@:g1ven act1v1ty frameworks

. ) e

'ierUMMARY |

: Much of the 11terature wh1ch was
| aspects of the assumpt1ons wh1ch WeTTs

;?tthrough wh1ch the young ch1Td deveTops

i"the T1nqu1st1c strateg1es wh1ch adu]ts

.s-{}k"sh1ps of Tanguage structures and the1r

”'1ypto the woer around her

L9

'hthose 11nqu1st1c strateg1es wh1ch w111

vof us1ng Tanguage to mean that 1s, to

her acqu1s1t1on of the ]anguage %

- which woqu ensure her part1c1pat1on in a mean1ngfu1 way in commun1cat1on

Ves,‘engage Tn-adJust)ng,andﬁ

i is‘a'member ! The degree ‘to

1dopted cou]d be determ1ned

st1c strateg1es w1th those of

2 the1r Teve]s of mean1ng’1n
. . ! ;

oo

surveyed for th1s study support

(1981) makes on the process ;h;'
her Tanguage competence Through

use to prov1de feedback and

'ﬁiti*rthrough constant]y expos1ng her to taTk in a varwety of contexts, and

:,f,on a var1ety of Jnxerests she d1$covers more of the compTex reTat1on—

The T1terature aTso 1nd1cates that aduTts,;e

ﬂespec1a11y parents,‘to a great extent teach the young ch1Td 1nd1rect1y, y

f/ .

'fac111tate the qu1ckest process o

demonstrate more reTevance,

e §1ndependence and appropr1ateness in taTk1ng, expre551ng her 1deas

L .and shar1ng others

A ;Z,"(Tr‘avaf‘then’ 1974)

po1nts of v1ew (TOLgh 1978)

In engag1ng the ch1Td 1n ta]k s1tuat1ons, parents

(Sachs,“1976),5n‘fﬂ

’.‘-‘Jv
i

04sharevtheirtTeyeTS’of'bércepf‘ |

under1y1 g mean1ngs in: re]atxonvk;r_

strategy_df,Z'
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'Asubord1nat1ng and ab111ty to reconsider and restructure the1r 1anguage

patterns are not the on]y 11nqu1st1c

L to 1earn more about

| ‘mean1ngfu1 commun1cat1on w1th their y ung ch1]d They a]so 1nd1rect1y |

create 51tuat1ons whereby she 1earns ) deve]op strateg1es to force

adu]ts 1nto conversat1on,,and to maint 1n.and‘susta1n-what she des1resf
\under1y1ng deep structure, or
\

There is~ a]so concensus that the

"‘mean1ngs of the 1anguage system of the' ch11d S commun1ty is 1earned "5-

\

:before she can produce the appropr1ate s

I3

tructures to match those _

ﬁmeanangs Thus, it is 1mp11ed that the ost 1mportant aspects of

:f7r1anguage 1earn1ng 11es beyond the verba11zat1on of forms and structures

The surveyed 11terature therefore s,em to be the fore -runners of

‘deve]opment wh1ch We113 (1981) v1ews ‘as an'1nterdependent who]e f..

i, mean1ngfu1 exper1ence wh1ch 1s deve1oped in 1nteract1ona] contextS‘

s wh1ch determ1ne the mean1ng for wh1ch structures w411 sxand One of

ythe surveyed stud1es wh1ch seems to be the ma1n fore runner of
- ‘f\;'Wells (1981) 1nteract1ona1 const1tut1ve v1ew of 1anguage deve1opment

' .1s that of Jerome Bruner s (1978) In Bruner S effort to bu11d a. case

: fw’po1nted out the m1ss1ng 11nk on the cont1nuum between behav1or1st

”,vre1nforcement v1ew and the 1nnat1st view. He quotes Geon@eaﬂ111er

N

“of> the Rockefe]]er Un1vers1ty whom he th1nks puts the concern of th1s‘

'em1ss1ng 11nk very we11 when he says that

'we had " twe '7f':; _; il 1e rning - one -
-of-the, ‘empiricisf assoc $iSH mpossible;"
the other nativigm, is mi gsti, The void

S

e o

trateg1es which they use to ensure o

°research1ng var1ous aspects of the semant c- structura] v1ew of 1anguage »

59,

'ﬂ'”change 1n the trend of research on the deve]opment of the young ch11d S
I
'~;surface and deep strUCtures of the 1anguage of her commun1ty, he has‘_,’
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“between the impossible and the m1racu]ous .
remained. (rema1ns) to be filled. '(p 43)

3

quner then.,11ke Ne11s 1n his. studv has aqreed that today we need
m

a new perspect1ve that beg1ns to-grant a p]ace .
- to knowledge of ‘the world, to knowledge of the
-~ function of commun1cat1on, and to. the hearer's
~interpretation of the speaker's intent (or
~ meaning potential). The new picture of <
-language learning (should recognize). recogn1zes
‘that the process .depends on highly constrained
~and orie-sided transactions between the child
and adult teacher. -Language acquisition (and .
: deve]opment) requ1res joint prob]em so]v1ng (p.44)
| .
: Other po1nts of agreement w1th We11s wh1ch Bruner's (1978) fore -runner .

study between the rec1proca1 nature of 1anguage acqu1s1t1on and

deve]opment in mother - ch11d dyads has produced are:

'-hf¥fthe ch11d S entry 1nto 1anguage 1s an entry lnto
,d1a]ogue .

s

< the- d1a1ogue requ1res part1c1pants to 1hterpret
..the commun1cat1on and its 1ntent o
- e,k‘A—-commun1cat1on re]at1onsh1p is in. the form of .
-t . roles, and each’ "speech" is determ1ned by .a
S ;'move of e1ther partner :

rvhe»1n1t1a] contro] of the d1a]ogue depends on the -~ o

mother's interpretation, ,ghwch is guided by a
~continually. updated under tanding ofgher ohj}dfs
.competence . o LT '
-_1anguage deve]opment is a const1tut1ve exper1ence
not only ‘do participants re1y upon context in.
. mak1ng sense of -one another's utterances but,
3v1n quite 1mportant ways, that. context. is brought
© into. being or const1tuted through the . use of SR ;
' 1anguage (p. 44) . S u;”‘ R J\

¢

3

It w111 be observed though, that 1n app1y1ng th1s v1ew, Bruner 1ays ‘

.'emphas1s on, the %ﬂther S v1ta1 ro]e in fac111tat1ng th1s new perspec- N
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than'Bruner's child. subjects ten. months to twenty four months, seeks

to app1y th1s view to both mother ch11d and father- ch11d dyads .

Th1s 1nterest 1s estab]1shed through the researcher 5. be11ef that

fathers p]ay as, much a cruc1a1 ro]e in fac111tat1ng the1r young ch1]d s

/1anguage competence but the ex1st1ng 11terature 1nadequate1y represents '
th1s v1ew The fo]1ow1ng quest1ons therefore need to be answered “
1} What 1s 1earnt from fathers' 1anguage patterns7 ‘ | .

‘ 2l_ ; How do young ch11dren use 1anguage to respond to fathers efforts
to share 1nformat1on and mean1ng? ' | | | '
3.al; What strateg1es do fathers use to make 1anguage create contexts
the. const1tut1ve v1ew7 _' _ | | >1 _ " ‘ | |
_4t"- How do young ch11dren use 1anguage to cope w1th the part1c1pant

'fh asymmetry (fathers hav1ng a: h1gher 1eve] of conversat1ona] r1ghts of

wnmxm7) | ‘ LR | "

’t‘5;'_1 what aspects of the convent1ons of ]anguage as 1nteract1on fdr

commun1cat1ng and th1nk1ng, do fathers cap1ta11ze on to fac111tate\ |

the1r 1anguage deve]opment7



TI1. METHOD -

- THE PROBLEM
The purpose of this- study is to analyse the 11ngu1st1c

strateg1es used by fathers, and those of mothers, in order to

’

’ .understand the degree of contr1but1on which fathers make towards

foster1ng 1anguage deve]opment for. th1nk1ng and commun1cat1ng in

- young ch11dren, through the 1nteract1ve const1tut1ve process.

» As a]ready out11ned in Chapter II many of the stud1es wh1ch
:1nvest1gated the 1nf1uence of parents' 1anguage on ear]y 1anguage
acqu1s1t1on and development were done . pr1mar1]y ‘with mothers 1nter-
'act1ng w1th the1r young ch11dren The f1nd1ngs of those stud1es

' 'therefore were ref]ected as be1ng representat1ve of the. contr1-
but1ons wh1ch the home makes towards children' s ear]y 1anguage
acqu1s1t1on and deve]opment vAs a resu]t very\11tt1e 1s-known JRRE
'about the cruc1a1 contr1but1ons which fathers make towards ‘such
deve]opment | .

° The 1dea wh1ch ‘was. exp]ored in thls study 1s, that fathers
",'make‘as cruc1a1 contr1but1ons to the1r young ch11dren S 1anguﬁge B ;
acqu1s1t1on and deve]opment through a var1ety of 11ngu1st1c
strateg1es In order to extend the know]edge of the contr1buttons
' whlch fathers make towards the1r young children' ] 1anguage acqu1-:'
I

: s1t1on and deve1opment the strateg1es which the'gised while 1nter—

'ana]ysed

,act1ng 1n the home sett1ng were tape- recorded

Spec1f1ca11y then “th1s study 1nvo]ved eTght ch11dren, between

s the ages of three years and five years, aﬂd the1r parents ~In each ;

B

s/l

R \\ .

-6
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'are,reported ‘below.

fam11y, the ch11dren 1nteracted w1th the parents in two tasks‘

' des1gned by the- researcher ‘Each ch11d 1nteracted a]one w1th “the

father while he read and d1scussed a story, and durlng.the shar1ng

of a gamey Each child also 1nteracted a]one w1th the mother wh11e

she conducted two similar tasz The verbal responses were tape-
\
recorded in the absence of the researcher In addition, the father,

mother, ch11d subJect and other members of the fam11y 1nteracted at

,a,fam11y d1nner The verba] responses were a]so tape recorded by

' the?parents " These verba] responses were ana]ysed quant1tat1ve1y
/

accord1ng to twenty-f1ve categor1es, and qua11tat1ve1y in order to

i further an understand1ng of the nature of the contr1but1ons wh1ch

fathers make to the1r young ch11dren s development through the 1nter-

Edure

@ct1ons represented in th1s study The deta11s of the proc

GENERAL'PROCEDURESﬁ :

!

Locat1ng the SubJects

Or1g1na11y, a strat1f1ed random samp]e of parents was 1dent1f1ed

“in three pre schoo] sett1ngs in one urban 1ocat1on ' However many

of these parents demonstrated concerns about the amount of t1me 1

wh1ch they were requ1red to-devote to comp]e%1ng the des1gned act1v1-

B t1es As a resu]t many of these parents w1thdrew S1nce th1s study 2

preferred to have a samp]e of fam111es whose norma1 1nteract1on
schedu]es w1th the1r ch11dren 1nc1uded story te111ng, playing w1th

the1r young ch11dren and shar1ng mea]t1me together, vo1unteer fam111es

were sought to part1c1pate in this study As a resu]t the e1ght

‘ fam1]1es who part1c1pated in this study. were drawn from two urban and

r

. two rura] urban areas.;rThe enght fam111es were contacted by fr1ends

ﬁ53



of the researcher Having volUnteered “the reSearcher outlined the |

'Description of Subjects » _ B m4;>‘ -

RS
‘ _o1d. of these e1ght on1y four of the ch11dren attended k1ndergarten

G

procedures for completing the activities stated 1ater in this
chapter Parents were assured that a11 participants would remain 3
anonymous 1n report1ng the f1nd1ngs The part1c1pat1on of these ¢
parentsaﬂas a reflection of the1r conf1dence in thelr pos1t1ve

support for.the1r young'ch11dren S 1anguage,deve1opment;

s
Parents ‘ SRR | j ﬁ //

E1ght pa1rs of parents from vary1ng occupat1ona1 and educat1ona1

backgrounds part1c1pated 1n th1s study Each/pa1r of parents however,/_

shared the common feature of spend1ng considérab]e time'interacting
with the. ch11d subJect 1n a var1ety of contexts wh1ch requ1red child-
ren to talk. Spec1f1ca11y, the fo110w1ng range of occupat1ona1
backgrounds were re sentat1ve in this study, one reading spec1a11st

/
a bus driver, a lawyer, a truck driver, an accountant, a union

organ1zer, a miner and a chef. Occupat1ona] backgrounds var1ed to
a ]esser extent in the e1ght mothers who part1c1pated f1ve homemakers

two teachers and one secretary

The Children

-The eight chi]d—subjectS'rangedvfrom three yearS‘to five years

schoo]s Vanny, Mea11e V1cky and Br1ggs Each of these e1ght child-

ren share spontaneous»p1ay per1ods with the1r parents Stor1es are
to]d and/or read to them da11y and a common supper time w1th atl

other members of the fam11y is a rout1ne exper1ence as far as poss1b1e

64



This study basica11y'engaged children ot native English
speahing famitie from the'variety ofieducationai4and.oocupationa1
backgrounds. AInteractions in thetnatura1 home and family'settings L
,seemedvappropriate toithe;app11cation.of'the frameWork‘stated in
‘ hearTierkchapters, tv |
RATIONALE . - o | | '

It was assumed that from a very ear]y age young children are
eXposed to surfacetleve1’1anguage information or,the 11ngu1st1c'forms?
used to interact with the chi]de'parents and.sib]ings.',Under1ying
thatrsurtace 1§ve1 of the language used, is a deep 1eve1‘systemlof‘
tinguisticbstructure' a meaning structure; through which-the values,
be11efs, 1nterests and 1deas shared by parents are commun1cated to
the young ch11d It was also assumed that if" parents vo1unteered to’
.part1c1pate in the. act1v1t1es of this study then a more natural and
truthful representat1on of the 11ngu1st1c strateg]es used by parents
to commun1cate.the1r va]ues and mean1ng of the wor]d to their young
'ch11dren wou]d be rea11zed A var1ety of 1ocat1ons therefore proV1ded
Ta greater opportun1ty for determ1n1ng that certain 11ngu1st1c behav1ors
‘are notnspec1f1c_topany one location. A summary ofvthe bas1c-back- |
, ground_information’ot the subjectS'ﬁsishown in'FigurepB. |
THE DATA R | -

JIn eaoh‘of”the eight families who parttcipated in thigistudy,
pTasks 1 and 2 were conducted in fatheroch11d dyads and mother- ch11d
dyads (see F1gure 4 Schedu1e of Data Co]]ect1ng) | In Task 3 the

.vfather mother, and ch11d subJect as we]l as other- members of the

fam11y 1nteracted at supper These 1nteract1ons prov1ded the data

: wh1ch fac111tated an ana]ysds of the 11ngu1st1c strateg1es through
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wh1ch fathers ﬂnd mothers he]agd their young ch11dren exper1ence
shared know1edge of the world, knowledge of the funct10ns of communi-

cat1og§ and ‘thus, shared meaning/

Schedule of Data Cp]]ectigg:

«  The 'schedule of activities from which thebaata‘was ﬁé]]ecteﬂ .
over- a one we;k period beginning June 13, 1982 is out]%ned7in
Figure 4. Specifically, the data which provided the basis for a
‘déserfption‘of the 11 guistic.strategiesnwhich fathers used and thpse

~which mothers uSQd”wnth their young children included the fo11owfngﬁj

components:
i °

a) . one session of story reading and discussion activity by
..‘v‘ - - s

‘ “each father, v | .
:Aﬁ},A e)one session of story: read1ng and discussion act1v1ty by
:ﬁjl':f - each mother; | ' | .
i ; ;;-c) ,‘ one'p]ay gctivity sess1on us1ng a'magnef L1t

R— R z'

ﬁ’ifg o d) “one p]ay act1¥1ty sess10n us1ng a var1ety of st1ckers to. : »}
g « b . )
,T:~33é; -vi 'bu11d and discuss a p1cture, )
_?jﬁ ';f:é) 3";one tape-recqrded session of the family's conversation at
:‘&}_ . .”v."v‘;.SUVPPer;‘i‘ 1 o . . . . . . 3

};fy‘ “one‘backgrouna’questionhaire which providg@_infqrmatidn on

)"‘the’pefspectiveé which fathers and mothers:hold about the
‘débelopment.of tHeir ‘young chi]dreh‘s 1angUagé o

A one week ]og keep1ng exercise in wh1ch verba] 1nteract1ons

: 1nv01v1ng the ch11d subJects. The tasks are deta11ed

2

be]ow



”jFigu

re 4.

{x‘

Matr1x of Schedu1e of Tasks S

o Fam1

ok

SUBJECTS

1y No

Dyad . -

‘ -;TASK33 \f

CACTIVITY .

o

:1DAY;

f,' _1-:' g
5 g

1 .Fathen-Child -
Mother-ChiTd

Task 1 |

'Book A= C E

For Sale by

iv'Esphyr Sto-
kbodkina -

Mother Child-

ifj“AFather Child

>f Task%l.if

_Book B- The :
{;L1tt1e ‘Lamb -

'7fFather Ch11d
v-f‘nMother Ch11d

?' Task 2

3 - by Judy Dunn ﬂie"‘

fP]ay With

Magnet Kit

. TR T O

S Weoo T oS ER

Mother Ch11d
Father~Ch1]d

——

MTﬁSk}Zﬁ‘

vPlay P1c-" e
1. ture Mak\ng
1 w1th St1ckers

—r

| 5:}'.2.':

-@’].x.f St

. fAil fam%TieSléi'éubbéﬁfgf
“.,{on.most;cqnyenient_dqy.;ﬁ e

1

.;91353'3j11”'”

A
A

Most con--
1[,;ven1ent

Document1ng verba]
interactions from the

‘child's wak1ng at’
: °morn1ng to- govng to ‘
5; ed at: even1ng (1f o
‘ﬁ”‘oss1b1e) SR

| "ﬁaske4,;

)

)

1 thwough 7

o

anch Father and -

- Mother comp]ete separate
_‘ﬁ:¢5background questionnaire”
'-_f on 1anguage development

 Task s

f;Comb]éte '
. “:)Quest1on-
: ;"}na1re

~|Immediately -]~ -
~lafterall
~ “ldata from
: _.gu,w-Tasks 1

© |through 4
have been - .

lqillcollected
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l‘F";r-‘_t,= The Tasks R
B -eTask 1 Storybook Shar1ng R
“TTwo story books se]ected by the reseancher were prov1ded for
;eachvof the two parents of the e1ght fam111es | '_ g o '
| RatwonaTe Story te111ng 1s a rout1ne parent ch11d act1v1ty ‘
T.of the part1c1pat1ng fam111es : S1nce th1s 1s a knomg;faetor in th1s

' €£1,

e g Laon e

f~task, the act1v1ty prov1des an opportun1ty td xﬂ1ct
‘,v1ews of what the 1]Tustrat10ns ;and texts te]] vParents therefore

~a7had the opportun1ty to ut1112e‘graph1c clues and ch11dren S concrete, v
’ 7%here and now Tanguage to make mean1ng of what the stor1es 1nvo]ve fihiydﬁigf:i'

:T ;Th1s requ1red parents to ut111ze 11ngu1st1c strategTes wh1ch exp1a1ned;ifr'd

;!f”texts as we]] as mon1tored the1r success at commun1cat1ng mean1ng
S oA e ‘ _

Task 2 PTay and Learn

A p1ctUre mak1ng and ‘a magnet and mater1a] ?ﬁt w;;e useg by the *"'}/.f'

"two groupnngs“oﬁ% others and fathersﬁin a manner s1m11ar to that
S Y 1

:.xiffﬁistated 1n Task 1 (see F1gure 4 Schedu1e of Data CoTTect1ng)

‘ i Rat1ona1e The part1ctpat1ng parents norma]]y 1nteract w1th

'“the1r ch11dren 1n spontaneous p]ay act1v1t1es i The hands on k1ts;'”:‘vd
’anh“ ifprov1ded an opportun1ty for parents to use the 11ngu1st1c strateg1es:aj*7""
: ftwh1ch they norma]]y use when part1c1pat1ng 1n the1n ch11dren S spon—v o
»"3r;_aftaneous p]ay Through th1s act1v1ty an opportun1ty was prov1ded for ﬁ;fw
’rlfocus1ng on the use of those strateg1es wh1ch share the mean1ng df kp,?15Q{?}7?

\‘,

the1r SAE RS RN

"”t,ffeach éther s prev1ous exper1ences 1n re]at1on to the obJects,

| v~;:‘propert1€s and the1r functiona] reTat1onsh1ps
';”-{‘31'1 Task 3 The Fam11y at Supper »v :
Ll % Each fam11y tape recorded the m1n1mum of forty;mT"Utes °f ar

RIS A SR g T e T R




sup er t1me 1nteractvpn i 4
Rat1ona1e Joan Tough (1978) suggestsﬁthat

, .Ta1k1ng is perhaps, essent1a1 in the f1rst RN
‘place. for the young child as a means of i

Cee ~letting people know about his genera1 we]]-

SR “: . 'being. :But he does;, not Tive in a world

SUio T which is only made up of bedtime,. mea1-h .

_w__'t1me, and play time. ~The world exists -

outside-of. the family and the family
. ere1ates to 1t in many ways (p.112) -

She a]so states that

'VThé fam11y has 1ts own ]1fe made up of &
- the. relationship between ‘the members of
~“the family, and the’ genera] activities ;o L
‘ 2 i o which the family pursue.: Aga1n, 1anguage t‘;‘
e - “provides ‘the .medium through which communi -
o '.vﬁcat1on can.go.on. It is"“this activity
~into.which the ch11d }s drawn, ‘whichy: with _
“little formal:teaching," prov1des the - ° i
. .matter about which the child wants and
. Tearns  to commun1cate It s not talk'

Jare only’ cons1dered 'suitable for communi-
_.‘cat1on with the.child (altthough such " °
“.topics will form a part-of.the child's =
, Jsexper1ence) that forms the natural exper< - .
s . ience fin wh1ch to establish and. practice
L T ]anguagg ‘4t js everything that goes on "
U . which.is.of interest or concern to the =~ ...
family, and in which: (s)he is able to - /.*: o
b become. 4nvolved as- (her) his sk111 qn oA
! ‘5"1nterpret1ng and speak1ng grows (p 111)

The verba] 1nteract1ons of the fam11y at supper seem qu1te adequate

Hff\ﬁﬁ—*tﬁ'p?UVTdE‘a*DﬂCture of the tota] 11ngu1st1c strategaes wh1ch 1nf1u—-”"
o ence and shape the 1anguage and th1nk1ng of the ch11d subJect {1?T,irk:ivg A
:.Dtherefore prov1ded an opportun1ty to 1dent1fy some of the obJect1ves ii £5

;wt-wh1ch the ch11d subJect used 1anguage to ach1eve, 1n th1s spontaneous

:fs1tuat1on Through th1s act1v1ty an add1t1on34 opportun1ty was -

1t'¢ﬁ}a1so prov1ded to eva1uate what a11 members dd w1th the1r words

70

" for talk sake, or talk about things wh1th 'fdh:_‘7t:‘§.f”h.g?\”:T'”“'



S members of the fam11y over a one week per10d ;tlvrﬂg

"’.f’,to utiI1ze
"”'ﬁﬁf'lmean from
"iizcontexts

;"VQ:’mean1ng 1s

(&)

Task 4 Log Keep1ng o

Each fam11y was requested to document as many of the verba]

‘h 1nteract1ons as poss1b1e wh1ch the ch11d subJect shared w1th other

LA

Rat1ona1e doan Tough suggests that

) ,Ta1k1ng cIearIy aids the express1on of R
.~ thinking, and perhaps frequently the very i

. “use-oftalk’ ihitiates and refines the

*,;]ch11d s. th1nk1ng (p 88) R e

Tasks 1 through 3 may. not necessarﬂy be representatwe of aH o

\'_Q‘A ’

e constant th'nwtng of a var1ety of th1ngs perta1n1ng ta h1s wor]d

'erow the';h11e‘s th1nk1ng 1s cIar1f1ed or extended may requ1re parents

other strateg1es of 1nterpret1ng what the gh1Id 1ntends to

fThere may be a greater var1ety of contexts from wh1ch
:to be 1nterpreted L i

Items 1 through 3 reerct the range of 1nd1v1duaIs who wou]d

'j;@fhave verba] 1nf1uences on the ch11d subJect s Ianguage : e
- Items 4 through 6 reflect parenta] att1tudes to ch11dren s ;1;‘ﬁ‘fjw“wﬂ
v“fIanguage use-;;‘er“:"~”" s ; » ,

Items 7 through 10 ref]ect parents roIe 1n the process of the1r ;._15“

~

B

'Jffch11dren S ]anguage deveIoPment ‘ffi;~5,,f.u;[ﬁfryff fﬁ;?
“ Rat1oha]e P1nne11 (1980) suggests that, . c:‘g;; g '5.4

vhe syntact1c structure of forms produced w1th1n g1ven ;g{,?at

71

;ythe taIk and 11nQU1st1c strateg1es wh1ch parents use to commun1cate f@u.fgfa}~;fy
- , kubJect Th1s act1v1ty prov1ded an add1t1ona] opporé;.*~7f1: -

':{tun1ty to thIr1fy the Spontaneous ta]k wh1ch emanates from the ch11d s E‘;ﬁfju”

Comp]et1ng a ten(lO) Item Quest1onna1re (see Append1x C) ku o




'lﬁjsoc1a1, emot1ona1 and 1nte1]ectua1 contexts of the fam11y

‘V'Instruments(: E

‘Our attitude toward children's use.of
language, the ways. in which we.teach them
‘about language, and the opportunities we
" provide for language use can either help
- Jor hinder the further development of
~ language know]edge (p.8) .

The quest1onna1re prov1ded an. opportun1ty to- eva]uate the fee11ngs,vr '

§ -

.att1tudes and vaTues which parents have “for the Tanguage of’ the
‘_~.ch11d The responses woqu also cTar1fy or. conf1rm the patterns
's.fbund 1n the recorded responses over Tasks 1 through &, As a resuTt

. mm
:.jthe ch11d 3 Tanguage Tearn1ng Céﬁéd be pTated in the greater phys1ca1 :

o

ST i

S
"‘:‘ S
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Twenty ﬁ1$e categor1es of T1ngu1st1c patterns/st&ﬁteg1es statedn;;v

v R

V:71ater 1n th1s'chapter were used to code the. quant1tat1ve responses ‘

‘«“e

”'fof each dyad”hn each famlTy § F1ve other aspectsﬁof Tanguage Tearn1ng

£

( .d1ssues (see Chapter II) were used to qua11tatthe1y analyse fuTg

durat1on of coTTected verba] responses ‘ Parents tape recorded aTT

“Q'responses as the wr1ter preferred not to a]]ow her presence to 1nf1uenge
- Athe’subJects responses 1n any way ' J=-__;_], o '_v };_ 551'

L Record1ng Equ1pment

Tfﬁone for record1ng father-ch11d dyad1c responses and the other for
;record1ng mother ch11d dyad1c responses and supper conversat1on

y2.of Two background quest1onna1res were prov1ded for each fam11y

"}p1lot examp]e in Append1x I)

f:ll’“: Each fam11y was. prov1ded w1th one tape recorder, two cassettes

I N

';TEach father and mother comp]eted a separate one and returned it by ma1T

>“5f3;”" A format of the des1red Tog was pr0v1ded for each famlly (see

~

&5

Y



o

N T ‘OnedReTease of Information Form was provided for each family

#

; | i{ to perm1t the use of the coT]ected data on]y in th1s study

"‘Treatment of the Data

The anaTys1s of" the 11ngu1st1c strateg1es wh1ch fathers and

_mothers used wtth the1r young ch11dren to commun1cate was done 1n two

| sect1ons The f1rst sect1on will 1nd1cate a quant1tat1ve anaTys1s

~: «‘w‘.
e

",yffathers andft ithers was'also quant1tat1ve1y 1nd1cated This

. - W H'
*;aTT fathers 1n reTat1on to the g1ven probTem stated in the forego1ng
popen1ng paragraph of th1s chapter Instead genera11zat1ons were |

o Timited. to the acqu1red data f'Ty.

A second sect1on of ana'ys1s is presented qua11tat1ve1y Here,¥

g

a descr1pt1ve v1ew of how the verbaT 1nteract1ons of each dyad fo]]owv

’TWeTTs (1981) 1nteract1ve and const1tut1ve views of Tanguage deve]- ,ii.ei'

o

v?th1nk1ng of Joan Tough (1978), Br1tton (1970), Frank Sm1th (1975)

3
_‘g? :

Bruner (1978) and Dona]dson (1978) The focus of th1s quaTTtat1ve :

‘ana]ys1s is on gett1ng Tanguage to work for the part1c1pants 1n the -
. t‘f‘f{) .

Fiie 'dyads as.they shared know]edge of the wor]d in re]at1on to the

7ad§§w1t1es oﬁ)contexts, how they shared mean1ngs oT those contexts,

(

;~and to 1dent1fy what 11ngu1st1c strategies ch11dren Tearn from

'dpfathers and mothers as part of the deve]opment of the1r Tanguage -

— competence o

'vopment is g1ven. WeTTs v1ews were re1nforced 1n th1s sect1on by thejf
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-
<‘f

| ,:; 20. Statement wh1ch 1s 1ncomp1ete

74

+ A comparison between pairs of parents was made in relation to

’ Similan categories which their chi]d.usedl”

Categor1es for Ana]ys1s of Utterances

L.  Number -of utterances made by father, mother, ch11d
In1t1ates top1c in context. e | ' “? .

3. .Gives 1nformat§qn, ’Lﬁtfééﬂ_ :
4. “Acknow]edges information. | ' ¥

5 Asks quest1ons to seek c1ar1f1cat1on of mean1ng 1ntentton
'6,‘5v Asks quest1ons to so11c1t new 1nformat1on m | - ‘

o 8,‘ ‘Statement wh1ch expands éﬁench11d s 1deas, th1nk1ng (Tough 1979)
‘ 9. - Statement which conﬁ1rms &he child' s ideas.
‘ '10;; Statement wh1ch corrects the chﬁ]d 's- 1deas

11.- - Statement wh1ch answers the ch11d 'S quest1ons to undetstand

'“i,,causal re]at1onsh1ps | ‘ , f“ffi?‘

Sf212,5j Statement whjch seeks c]ar1f1cat1on of word mean1ngs »
"'13 o Statement whjth c1ar1f1es word mean1ngs ' - -

14. .Statementtwhich accepts ch1]d S word mean1ngs ﬁ_ ' S
'ist'iwstatement thchccomp11es with 1deas.a 3§f R e g
16, Statement which'cha11enges:fdeas O ‘

17;;"Statementwwhtch moq1f1es utterances to convey ‘shared mean1np - ';';uﬁﬁ

v 54

18, Statment which: shares concepts at adu]t 1eve1

i9. Statement dhwch is not acknow]edged

' _21tf Statement wh1ch 1s off top1c '.:n'g’; : i | H.Cf“L f':f:'
:,fﬁ?2;p Statement wh1ch extends speaker E ideas. o
"‘-23,' Statement wh1ch reJects speaker s 1deas on the basis,of.%

adu]t status



a

g5

24. Statement wh1ch defends speaker S po1nt of view.

25. Statement wh1ch d1rects act1ons in order to prov1de an adequate

"ay !

' representat1on of the . verba] 1nteract1ons
To exemp11fy the ana]ys1s of the strateg1es used by each pair of
parents,/adequate and appropr1ate references of utterances were c1ted
to support the eva]uat1ve and causal re]at1onsh1ps among the stated _ ;J

lects the strateg1es used by '

j categor1es Th1s phase of ana1ys1s?

Qineach part1c1pant in the context of conversat1on

~ “SUMMARY _ ,
Tie ’ ’ v > : ' | ',‘- . \

It is. agreed that conversat1on requ1res Jo1nt act1on TIn”con-r S e

- versat1ona1 contexts it seems that parents f1nd that susta1n1ng that ou

b

. Jo1nt act1on 1n a'mean1ngfu1 way would” be the greatest prob]em they

face in ta1k1ng with their young cht]dren ‘ Neverthe]ess parents ]

adopt a var1ety of 11ngu1st1c strateg1es to he]p ch11dren to susta1n7/"
that Jo1nt act1on through mean1ngfu] 1nterpretat1ons of their

ch11dren S utterances, These v1ews are supported by P1nne11 (1980)

who suggests that | | -

]Us1ng 1anguage to express ideas is the
focus of language learning at home, -and y
- parents interpret their children's = &
- utterances as complete and meaningful
-even if the are ungrammat1ca1 by adu]t
.‘standards {P -

L

B

.. Tough (1978)’adds another dimension of 1anguage 1earn1ng in a conyer- (;//fnﬂs

'sat1ona1 context that form is 1earned as content and funct1on is

L

learned She says that
| ' S1gn1f1cant others in the ch11d' {
- environment and children themselves' focus o
" primarily on. content and function of IR
language, yet form is Tearned also. (p.124)v A ‘

RN



'The thinking whiehfunderlies the tWo foregoing statements are
(a) that ih the context of conversation the signfficant others 1in
~the child's hdme'environment' parents and sib]ings,'faci11tate the

learning: of mean1ng and form s1mu1taneous1y, and (b) that the

»

part1c1pants who engage 1n conversat1on seem ma1n1y to respond to
ithe intentions and commun1cat1on funct1ons of what the young child
""says in relation to the context. This th1nk1ng therefore supod/

_k'{weT1s views that. 1anguage 1earn1ng in conversat1ona1 cantex s Ts a

iTWaborat1ve and mean1ng negot1at1ng process. Wells suggests three S ’J 4

' aspects of th1s co]]aborat1ve mean1ng negot1at1ng processﬁ These are, ‘ ;%ig‘

1.-'That the two part1c1pants in the
' conversation-alternate in taking
turns to speak, each listening while
s, o the other speaks and waiting for.the
c=¢ « .. - other to finish before start1ng h1s ,
o " or her: turn . /

“,'2. fWhat is said in each- turn is
coherent]y related ‘to what was’
hy the prev1ous speaker, and S

their subsequent messages i
11ght of that understand17 .

3. The ta]k seems to be sys emat1ca11y : y
related to the phys1ca1 situation
“ in which it occurs and to the ~ ' R
. . intentions of the spe kers in R L
e re]at1on to that sit t1on p.25) : ‘

weTls framework of 1anguage as a ed1um of 1nteract1on, and the
: _negot1at1on of mean1ngs through 7 1k!thus seems adequate to fac11ntate :

the procedure for co]]ect1ng, eVa]uat1ng and compar1ng the 11ngu1st1c
'fforms and strateg1es used by mothers w1th the1r ch1]dren w1th those : ~l\\

_ /
Torms used by fathers w1th the same ch11dren



L]

ASpecificale,‘this chapter outlined the strategy for 1nvest1;

{flg and uhdehstanding the degree of cdntrihutibns which eight

. fathers made towards their children's ]anguage acqu1s1t1on and
‘development through the use of the 11ngu1st1c strateg1es wh1ch those

fathers used while 1nteract1ng in the home over two tasks designed
- »

’by the researsher and at a family-dinner“
' A matrix of background 1nf0rmat1on of the subjects, a $chedule
dpf tasks comp]eted -the method of co]]ect1ng the data the twenty— |
_f1ve categor1es used for ana]ys1ng the data quant1tat1ve1y and
qua11tat1ve1y were a1so out11ned The forego1ng components of the
strategy formed the bas1s for ana]ys1ng and understand1ng the cruc1a1 .
contr1but1ons wh1ch fathers make towards their young ch1]dren S ;'

LF

i language_acquisition,and_deve]opment.



iV.‘ RESULTS AND, DISCUSSION

The‘purpose of this studylnas‘primarTTy to analyse and describe
the linguistic strategies which fathers and mothers used with their
, pre-sch0014ch11dren~to;determine the degree of contribution which
‘fathers made'towards~their Children'STTanguage deveTopment for think—
ing and communicating through the 1nteract1ve const1tut1ve process.

The responses were tape- recorded by the parents of tﬁﬁ e1ght
Afam111es Each of the eight fathers and mothers. 1nteracted alone with
the. ch11d subﬁect over a story -te1ling task and a pTay act1v1ty,

S

’.structured by the researcher The.ch11dfsub3ect also interatted at

" T . - . '
supper. time w1th other members of the family. Each family complemented

the data from structured tasks by com y 4quest10nna1re which

“. .
refTected the1r attitudes towards the1r_ 19 ch11dren S: Tanguage

development F1na11y, parefts compTeted a 109 of add1t1ona1 ]anguagé
1nteract1ons wh1ch took p]ace among the child- subJects and other” \”y
members of the 1nd1v1dua1 fam111es over. a one week period. | \
| The data were analysed both quant1tat1ve1y accord1ng to. twenty-\
‘f1ve T1ngu1st1c categor1es, and qua11tat1ve1y Percentages ca]cu]ated\A
‘for alt 25 categor1es for each part1c1pant over Tasks 1, 2 and 3 are X
reported in the f1rst sectwon The resu]ts 1n each fam11y will be
discussedVSeparateTy:in this'sect1on The second sect1on presents the

: types of interactions among ch1]dren and parents, and d1scusses these '
flnteract1ons in view of the 1nf]uence wh1ch they had on the young
!ch11d—subqect s language deve]opment for th1nk1ng and commun1cat1ng?"

P Y

e
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Here the‘discussion will be specific to individual families as well
as general across fam111es -
THE FATHERS'. RANGE OF USE OF LINGUISTIC STRATEGIES

General Results for Fathers

It was thought that fathers in this'study would make as

- crucial contribution as mothers towands their young children's language

- devé1opment, throUgh the use of appropriate linguistic strategies.

TB address this'thinking the'types of»1inguist1c Strategies used by -
'the eight fathers were ana]ysed in each task accordnng to the twenty-
five categor1es of 11ngu1st1c strateg]es a1ready d1scussed in Chapters
IT and I1I. | LT -
It was observed that seven out of eight fathers predom1nant1y
used Categor1es 3 2, 25, 7 8 and 5 most frequent]y in their an-
secutive order.. A B
| Category‘S. G1ves 1nformat1on e T ‘ﬂ \.
Cateéory-Z.- Initiates topic in cdntext. d C .»t;.,'i\'\_j | A
Category ég, Statement which directs actions'in~orden'td‘prdvjdeff ‘\\
. “an adequate understanding oﬁ@cohtekt.' -
1!1Category,7. ' Asks quest1ons to so11c1t new 1nformat1on
\ Catege}&'éww Statement which expands ch11d S 1dea \
The forego1ng categor1es were assumed to be pert1nent to” fac111tat1ng
‘~both the semant1c and stru tura] aspects of the1r young ch1]dren slr
th1nk1ng and commun1cat1ve b111ty ‘Converse1y* the f0110w1ng cate-"f
| gor1es were 1east used by a1l\of the e1ght fathers Categdr1es'16 - ‘;f\” 5
18, 19, 20, 23, ) | 3 . " ;
i Category,ls Statement wh1ch chal]enges 1deas | ~i“ 'k??flif 2- ‘.:¥‘u

Category 18. Statement which shares concept at adu]t 1eve1 A B T;;a;h“




Category 19. Statement which is not acknowledged.
Category 20, Statement whichkis incomplete.
Category 21, Statement‘whiCh is of f topic. 1 B »@%

: Category 23. Statement which rejects speaker's ideas..

These were assumed to have limited influence -on children's  tt

and commun1cat1ve ab111ty

antly used Categor1es 3, 4 5, 6, 7, 8 and 23.
sCategory 3. Gives information.

- Category 4. . Acknow]edges information.

Category 5. Asks questions to seek c?arificatioh'of~meaning intention.

Category 6 ‘Asks questions to provide'new information;

tCategory 7. Asks questions to solicit new informatioh.”‘

i Category 8. Statementewhich’ekpands_the child's 1deas and thinkihg.

CateQOry 23, Statement which réﬁects speaker's’ideaS' to faci1itate
uthe deve]opment of th1nk1ng and commun1cat1on in the

vy ' .,’the 1ntepadt1ve-const1tut1ve process v‘

' Those categor1es least used by mothers were. Category 19, 20 21, 22

.and24 A I ‘,,w

- ‘Category 19. Statement which shares concepts at adu1t'1eveT.

Category 20, Statemeht which iskfncomplete
'Category 21. ’Statement which is off top1c
vCategory 24. ,Statement whtch defends speaker s 1deas

- . ;.fv A1th0ugh there were many s1m11ar1t1es 1n the use of pos1t1ve and

-‘i V

ne at1ve categor1es across mothers and\fathers 1n the e1ght fam111es,‘ .

‘greai var1at1ons were observed in the use of the forego1ng categor1es

i
! o . ' 4 . . A T . . : . : .
\ ) . S . R . - N - C
: _\ _ \ e , T :
. . R R : sy . . . - 4 v,
N . . ' E c e . ) ! L. - -
- ©



81

ey v '
* by d1fferent fathers and mothers dur1ng different tasks (see Tables .

w

1, 2 3, 4 5, 6, 7, and~a} This observat10n demonstrated that people
R use Ianquage d1fferent1y to communicate s1m11ar ideas. AISO, people a@ﬁ

'I

use Ianguage d1fferent1y to commun1cate in d1fferent 1nteract1ona1

)

contexts. Their Ieve] of know]edge of the context, 1nterests, and
, att1tudes create such. var1at1ons
| However, regard]ess of the var1at1ons in useﬂof the- predom1nant1y
used pos1t1ve categor1es, 1t ‘was observed that at aII times fathers
sought to commun1cate mean1ng 1n the1r Ianguage forms, through the

I1ngU1st1c strateg1es used.’

S

INDIVIDUAL RESULTS AND DISCUSSION !

Family 1 Ken;y, Father and Mother

c Tasks1,2,3

It was observed that Kenny s fath r predom1nant1y ut111zed

Categorles 15, 2, 3, 7 5 and 25 in thenr respect1ve order Mother, .F

on the other hand, ut1I1zed Categor1es 2 3 7, 8 and ﬂl in. the1r

»respect1ve order. Two negatTve Categor1es were Ieast"used by both

‘°father and mother {}These were Categor1es 22 and 24.

LAl » : I

It w111 be observed that Kenny was ‘the young t part1c1pant 1n | «j‘

thns study His- attent1on span was. much. shorter han that of he
other ch11d subJects l Th1s Tevel of h1s matur1ty requ1red father to

| ut111ze Category 25 to constant]y he]p Kenny td/focus on the cbntext

N,

7_ to ma1nta1n the or1entat1on to the 1nteract1Ve s1tuat1on Fadher

aIso ut111zed the‘strategy of questﬂondng in order to mon1tor Kenny sw“*ﬂa-.'
ofs N o
- attent1veness and shared mean1ng \ Mother on the other(hand ut111zed
T & -~

. : [ g"
the strategy of te111ng, or g1v1ng\1nformat1on As a resuIt, extens1ve L

P

R P R
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';5the qualltat1ve sect1on of th1s study
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- _ TABLE 1.2 =
-g<~FAMILY KENNY FATHER AND MOTHER
o TASK 2 vf_._' L
AR L
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e . - TABLE 2 2
| ‘FAMILYS LINOK, F rln 9ND MOTHER
‘. "'r-';:‘ ,/ *:‘(i:,:: ~mf$ |
PERCENTAGES OF LINGUiSTi% [ IES 'USED BY CHILD-FATHER
- AND MQTHER-CHILD DYADS
; el o .
RANK CATEGORY C' — CATEGORY F  'CATEGORY M —  CATEGORY &'
Kt 800 1 7500 00 3.0 . "+ 1 8k
S 2. 3720.23 5. 14.66 . . 3 47.94 S 15 14028
3. T 17:85 7 14.66 / -8 -6.84 25 13,09
4. 4 16.66 : 2.13.33 5 6.66 - 3 11.90
5. 157 14,28 & 3 9.33 B © 2. 5,47 k11900
6." S5 7S 6 7.99 1 4 4100 7T TN
7. .2 476 43.99 7 k.10 %16 . Tl
8. 25 4,76 1 .3.99 - 6~ 2.73 19 7Y
9.. .6 2.38 153,99 - - .9 2,73 -5 - 5.95
10, 9 -2.38 8 26607 15 2,73 : 12 5.95
M. 20 2.38, 17 2066 . . 20 2.73.. 2 U.76
Co1200 0 8 .19 25 2.66 . ¥ 1.360 - . . 14 2.38
130 - 11 1419 7 9 -1.33°- . 12 1,36 .. 20 = 2,38
W, =17 119, 0. 1.337 0 1,360 0 - 21 .2.38
15 220 1,19 0t 2004 1.33° T 16 /:1%36 ©. 23 72,38
600 2319 0 21133y 0 T 1036 . .8 2,30
. T 26 1019 0 22 1233 - ' 187 1.36 9 2,30
8. 10 0.0 7 . 02370103300 T 19 1,360 0 11 1,19
19. 12 0.0 - 24 1.33 t22.71.36 AT 19
20, . 13 0.0 . S 12 0.0 23 1.360 0 18 1.9
21, .11 0.0-+ T 13, .0.0 - ce5 1,360 22 1,19
L2201 16, .0.0 W 0.0 ~ 10 -0.0 - L6 0.0
23. . . 18 0.0 16 0.0 - S A3 0.0 100 0.0
24, 19 0.0 . 18- 0.0 21 0.0 f;—ﬂ\\\c; 13 0.0
25. 21 0.0 ©19 0.0 24 0.0 24 0.0
R T S oo S
. . Key: - C~'F = Child - Father Dyad
. M_C =Mother - Child Dyad - ' ’ ‘
. € =F ~M=-0T =Child —-Father < Mother - Other Famlly Members
» 1'_-‘ 25 = Linguistic, Categories . .

* Category 1in each tab]e represents the tota] number of utterances used

~ by eachisubject in Task 1,2, 3. The representatmn of this category in
" the-form of the-raw data was preferred to facﬂ1tate d1scuss1on in the

B quaht7t1ve sectmn Of this study o : '
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TABLE 2.3 !
FAMILY: LINDA, FATHER AND MOTHER « .
Vo TAsk3 - P

PERCENTAGES OF LINGUISTIC STRATEGIES USED BY CHILD-FATHER
‘ " 'AND MOTHER ‘CHILD DYADS

[

\
A

RANK CATEGORY c - *\ CATEGORY F

*1. .. 1 56.0 1 23.0 .
S ) . o
2. 20 357 3 .17.39 2
3. -2 23.21 T 13.04 3
4. . .3 16,07 2.  8.69 " 25 12.5
5. ° 21 10.71 4 8.69 25 b 0.0
6. . - 4 3.57 L5 8.69. .7 22 _ 5. 0.0
T« .+ T 3.57 . 6 8.69 6- 6 0.0 .
8. - 6 1.78 .. 15 8.69 T 87 | 7 0.0 =
9. %, 1,78 22" 8.69 .21 h.er 8 0.0 ©
10. 23 1.78 18 4,34 24 b4.87 . 9 0.0
A a2y 1,78 21 4.34 4 2.43 10 040
e 12. 5 0.0 24 . 4.34 .5 0.0 11 0.0
13, 8 -0.0- 257 4,34 8 0.0. . 12 . 0.0
R e "9 0.0 \ .8 0.0 9 0.0 13 0.0
//////15 10 0.0 ‘9. 0.0 10 0.0 % 0.0
' 16, 11. 0.0 100 0.0 11 0.0 15 0:0 -
17. 12 0.0 11 0.0 i 12 0.0 16 0.0
N, 13 0.0 - 12 0.0 13 0.0 17 0.0
19, - it - 0.0 . 13 0.0 14 0.0 18 0.0
20, - 15 0.0 4 0,0 15 0.0 19 0.0
21. .16 0.0 16 . . 0.0 16 0.0 .20 0.0
22. 18 0.0 17. 0.0 ¢ 17 0.0. - ~ 21 0,0 o
23. .- 19 0.0 19 0.0 © 18 0.0 T 22 0.0 - =
24, © 22 0.0 20 0.0 19 0.0 23 0.0 .
25. . .25 0.0 23 .0.0 .20 0.0 - 24 0.0 -
~ Key: © .C - F = Child - Father Dyad
: M_ C = Mother - Child Dyad o ' RPN
C-F-M-0OT = Child - Father - Mother - Other Family Memhii;’// -
., -+ 1 <25 = Linguistlc Categories C ) _ ] ‘

R Category 1 in each table represents the tota] number of utterances used -
= by each subject in Task-1,:2, 3. The representation of this category in
:  the. form of thé raw data was preferred, to fac111tate d1scuss1dh in. the
.‘qua11tat1ve sect1on of this study

8



- 90

~use had to be made of Categdry 2: In{tiat ng the|topic several ttmes

‘ L
\ . | .
\\\ over, o . o | wﬂ‘ ,
| /J "\ Family 2: Lindd, Father and Mother SR

" Tasks 1, 2, and 3

. The resuits in this family reflec morebvaried uti]izationuof
NR"\\\\ . ‘ . . ’ -
many more of the linguistyc strategies. However, Categories 7, 2, 25,

.. . . . . ‘ “\\ : -
“13, 16, 4-and 8 were used in their respgctive order by father It was

aTso\Observed that Categories 3, 4, 5, and 7 were a]so dsed by Linda
_to communiCate with her father On th other hand Category 3 cont1nued

\
.to be. h1gh1y used in all tasks by moth ras she commun1cated w1th

‘ L1nda As a resu]t of th1s te]]1ng s.rategy, L1nda predomfnant1y used-

.;Category 3: G1v1ng 1nformat1on and C tegory 4 Acknow]edgei1 format1on

Father' sconstant useof Categories vaAsks quest1on to seek c]ar1f1ca-

- tion of meaning tntention and J7 A }s quest1ons to solicit new 1nforma-
~tion ranked h1gher on cho1ce of S rategy than the same stratag1es used ‘
"by mother. In response to the use of the fore901ng strateg1es L1nda s ‘

’f]anguage structures pr1mar11y funct1oned to quest1on in order to seek
’c1ar1f1cat1on and extens1on of her 1deas and th1nk1ng as she shared the/ ' /’
_ 1nteract1ona] process w1th father On the other hand the strateg1es - . - /
‘used by mother e11c1ted more responses wh1ch 1nd1cated comp11ance w1th . ’ h

,the 1deas mother tr1ed to commun1cate | _ _ o dt.

LFam11y 3 Br1an, Father and Mother .

Tasks 1,2and3 | o I : C e
The observat1ons made n th1s fam11y 1nd1cated that Br1an uti- 7':v
1ized Categor1es 3 4 5 and 8 a]most as, much as father /nd’mother d d

However Br1an demonstrated more use of Category 17: Statement wh1ch
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TABLE 3.1
FAMILY: BRIAN, FATHER AND MOTHER

TASK 1

[ “

PERCENTAGES OF LINGUISTIC STRATEGIES USED BY CHILD-FATHER
AND MOTHER CHILD DYADS

o

RANK CATEGORY " C . — CATEGORY F CATEGORY M — CATEGORY 'C

*1. 1 62.0 1. 66.0 | 1 87.0 - 1 640
2. 4 11.29 3.12.12 3 14.50 : 17 26.56
‘3. 3 9.67 4. 12,12 j 4 8.98 - 3 25.0
4. 57 9.6T 5 10.6 510,11 15 9.37
5. 11 9.67 6 7.57 ‘ 6 0.0 5 . 7.81

- 6. 8 806 7 6.06 - T 6.7 . 4 4.8

7. 2 6.5 8 . 6.06 8- 8.98 9  3.12

8. - T . 6.45 4. .6.06 4 2.24 12 . 3.12
9., 16  6.45 16 6.06 - - .16 "1.12 20 ¢ 3.12

10, . 24 B.ys 20 6.06 20 0.0 22 - 3.12
11. .20 4.83 25 6.06 25 0.0 .23 3.12
12, 6 3.22 13 h4.5H 13 2.2 25 = .3.12
13. 10 - 3.22 2" 3.3 2 19.10°. . 2 . 1.56
W, W 3,22 1Mo 3.03 . 11 7.86 - T 1.56 .

150 23 3.22 15 3.03 15 a2 16 1.56
16, 25 3.22 17 3.03 . T . 2.24 21 , 1.56

7. . 9  1.61 9 1.5 . - 9. 7.86 - 24" 1.56
18. 12 1.61 .10 151 100, 112 8 . 0.0

19, 21 1.4 12 1.5% 12 2.2k -8 0.0

200 0 13- 0.0 - 18 0.0 - 18700 - W0 " 0.0

21. . 15 0.0 19 0.0 . 19 0.0 11+ 0.0
22, 17 0.0 - 21 0.0 . 21 12 13 0.0
23.7 18 0.0 22 0.0 S22 0.0 14 - 0.0

24, .19 0.0 23 0.0 23 112 L 18- 0.0

25. - 22° o,o 24 to.o 24 0.0 - ‘\ ‘19 . 0.0

Key:  C'-F'z Child ~ Father Dyad ' S
-+ M._ C = Mother - Child Dyad o

C~-F «M~ 0T = Child - Father - Mother' - Other Family Members
1 =25 = Lingulstic Categor'ies , o .

* Category 1 in each tab]e represents the total number of utterances used by
each subject in Task 1, 2, 3. The representation of this category in the

~form of raw data was preferred to fac1]1tate d1scu551on in thb qua11tat1ve
sectlon of th1s study., i , .

e
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Ty

TABLE 3.2

FAMILY: BRIAN, FATHER AND MOTHER

1

WOV WM W

U
C-— O

12

PO =dmd 3 s
= OO OO W

' TASK 2
PERCENTAGES 'OF LINGUISTIC STRATEGIES usao BY CHILD-FATHER
‘ . AND MOTHER~- CHILD DYADS
RANK CATEGORY C -—  CATEGORY F CATEGORY M  —
* 1. * 3 39.13 1 25:0 , 1. 71.0
.2, 4 26.08 2 ‘24,0 b 3 32.39
3. 1 23.0 ° 5 20.0 - ‘ 11 -15.49
4. 20 13.0U4 3 12.0 v 5 11.26
5. 2 8.59 7 12.0 7 11.26 ¢
. 6. 5 8.59° 25 12.0 25 9.82
7. 15  4.34 6 8.0 , 4 T7.04
-8 6 0.0° 9 8.0 3 9 7.04
9. 7 0.0 4 4,0 212 5.63
10. 8 0.0 8 0.0 . . 2 4,22
1. 9 0.0 10 0.0 10 2.81
o 12, .10 0.0 - L 11 0.0 20 . 2.81
13, .11 0.0 12 . 0.0 .6 1.40
14, 12 0.0 13 0.0 15, 1.40
15, 13., 0.0 14 0.0 17 1.40
6. 14 0.0 15 0.0 22 1.40
17. 16 0.0 16 0.0 23 1.40
8. 17 0.0 17 0.0 8 0.0
19. 18 - 0.0 - 7 18 0.0, 12 0.0 -
20. . ° 19 0.0 19 0.0 13 0.0
21, 21 0.0 20 - 0.0 1 0.0
22. - 22 0.0 21 0.0 16 0.0
23. 23 0.0 22 0.0 .18 0.0
b, ‘24 0.0 23 . 0.0 “19 0.0
25 25 0.0 24 0.0 24 0.0
Key:” C-F = Ch;;d ~ Father Dyad
D "M _ C.= Mother - Child Dyad"
C-F~-M-0T = Child - Father - Mother - Other Family Members
1 -25= Linguistic Categorles

CATEGORY C

46.0

39.13

- 17.39

15.21
13.04

cooooooco0o0O00O coooboy

~éach subject in Task 1, 2, 3. Thé representation of this- category in the
form of the raw data was. preferred to facilitate d1scuss1on 1n the
. qua]1tat1ve sect1on of this study.

»

x Category 1in each table represents the tota] number of utterances used by
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FAMILY :

TABLE 3.3

TASK 3

BRIAN, FATHER AND MOTHER

P&BCENTAGh& OF LINGUISTIC STRATEGIES USED BY CHI!D~FATHFR
AND MOTHER-CHILD DYADS

RANK CATEGORY ¢ —

12.
13.
14.
15,
16.

7.

18.
19
20.
21.
22.
23.
24,
25.

;-h:zcu

1

15

b
5
2
14
20
21
25
23

24
1"

12
13
19
22

6
8

9

10
16
W

18

- F
c
F
-2

5=

OO0 O0OO0OOO0OOONNNN
CO0OO0OOO0OO0OC OO -1~3~3

37.0

29.72
16.21
16.21
10.81
10.81
8.40
8.40
8.10
5.40
5.40
2.7

e . ® L] * Q
[eRoN ol e

LI LI 1]

"M~ 0T =

CATEGORY F

1 55.0
T 12.72
2 10.90
5 10.90
9 10.90
11 9.04
16 7.27
3 5.45
8 5.45
21 5.45
13 3.63
15  3.63
22 3.63
25  3.63
4 1.8
6 1.81
14 1.81
20 1.81
: 0 0.0
12 0.0 .
17- 0.0 °
18 0.0
19 0.0
23 0.0
24 0.0

Child - Father Dyad
Mother - Child Dyad

-

CATEGORY M
1 47.0
9 12.76
21 10.63%
2 8.5
3 8.51
22 8.51
4 6,38
15 6.38
7 4.25
8 4.25
114,25 .
1w Y25
. 16 4.25
20 4.25
5 2.12
6 2.12
13 2.12
19 2.12
24 2,12
25 2.12
10 0.0
12 0.0
17 0.0
18 0.0
23 0.0

CATEOORY or

SR alg e .

.Child - Father - Mother - Other Family Members
Linguistic Categories

* Category 1 in each tab]e represents the total number of utterances
used- by each subject in Task 1, 2, 3.
category in the form of the raw data was preferred, ‘to facilitate
~discussion in-the qualitative section*of this study.

The representat1on of this
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’ f-both father and mother o
 that mean1ng was. shared _';7 iﬂ"

o Fam11y 4: Jake, Father ‘Mother’ and Brother ”v'f .r.ﬁ.u'

'U‘Category 3 G1ves 1nformat1on 4 Acknow]edges 1nformat1on and 5 Asks

°H=¢Tasks 1, 2 and 3

"H[?‘Fam11y 5 Mea11e, Father and Motherf 7N;‘j‘s5?;'@afi.h{f ;ki‘fekg'f‘fi;;- e

| tffather w1th the feedback wh1ch 1nL1cated how Mea]1e thought about the

"if95»w

LS i =
o ~,mod1f1ed utterances to convLy shared mean1ng ObserVations of, his S

)',verbal 1nteract1ons 1nd1c ted. that Br1an rea]1zed the need to request~ “‘rt‘_

!1

The maJor1ty of 11ngu1st1c strateg1es wh1ch Jake used fell under ’,

e

.»"Equest1ons to c1ar1fy mearn1ng 1ntent] Categor1es 22 Statement wh1ch
‘-y"extends speaker 5. 1deas, 23: Statement wh1ch reJects speaker s 1deas, S ;fuf"

.vand 24 Statement wh1ch defends speaker s po1nt of v1ew A]so 23. 14% of

'b

ffather s T1ngu1st1c strategles were pf Category 5 Asks quest1ons to "'}g g

e

Z“{c1ar1fy mearn1ng 1ntent1on Mother s predom1nant strateg1es fe]]

"f”under Category 5 3 and 2 The use of other categor1es var1ed over'

“‘_.-L—._"',» ST 3 X i

G

The 11ngu1st1c strateg1es used by Mea11e s father fe11 under“'

"rfﬁthree Categor1es 4 5 and 23, wrereas mother S strateg1es fe]] under

L4

‘~{fCategor1es 2 and 25 Th1s pattein 1nd1cated that father 1n th1s case .

Lt \
;_acknow]edged much of the 1nformat1on whlch Mea11e shared to prov1de

DA
../“ ;

'kfpﬂ?wnteract1ve contexts When those‘1deas were shared with’ father, however, i

I

“-fthey were reJected on the bas1s of father s need tdﬂclar1fy her 1deas

,.»\ s

:fh;ﬁabout the contexts to ensure that}mean1ngfu1 commun1cat1on took p]ace

vAfI;Table 5 5 1 5 2 and 5 3 1nd1cate the 1ack of use of Categor1es 17

1, S

‘“18 19 ?O 21 22 23 and 24 Th1s 1nd1cated that the reJect1on of

ngea11e s 1deas was not necessar11y meant to 1nh1b1t her th1nk1ng, but

: o
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TABLE 5 1

':iA'EAMILI; MEALIE, FATHER AND\M THER
e '3,3 TASK 1.,

PE&CENTAGES OF LINGUISTIC STRATEGIES USED BY CHILD—FATHER 5
. o AND MOTHER -CHILD DYADS g . .

. RANK CATEGORY c. -f} ¢ CATEGORY F " CATEGORY M —  CATEGORY €' -
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FABLE 5. ﬂ

\ 13

FAM;LY.. MEALIE FATHER AND MOTHER

TASK 2 .1‘ - v

PERCENTAGES OF LINGUISTIC STRATEGIES USED BY - CHILD-FATHER
- AND MCTHER CHILD DYADS

~

" RANK CATEGORY ‘C ~ ¢ CATEGORY F . CATEGORY M ' — CATEGORY C

e - -4

.0 go 0 7 1 280 711050 1 99.0

2l4,9y 2
21.42 S
. 17.85.
10.71

1851 .5 19,9
- s 7.07
©78.33 . 25  .7.07
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TABLE 5.3 « , *
© FAMILY: MEALIE; FAT?ER AND\MOTHER
TASK 3

PERCENTAGES OF LINGUISTIC STRATEGIES USED' BY. CHILD-FATHER
. AND MOTHER CHILD DYADS _ ,

5.26

RANK CATEGORY C —. CATEGORY F— . CATEGORY ' M —  CATEGORY OT
1. 1 133.0 1 140. o 1 65.0 - 1 5T7.0
2. 5 15.78 \5 1u.g9 .25 21.53 3. 14.03
3. 3 10,52 . 3 9.99 .2 9.23 5 12.28
4. 13 10.52 : 5. 9.99. 7T 9.23 W 8LTT
5. - 4 9,77 2 T.14 b 70690 © 20 7.01

- 6. 6 9.02 ... 6 h4.28 23 T7.69 2 5.26

7. VT 82T 20  3.57° 22  6.15 8. - 5026
8, 2 1.51, 21 3.57 3 4,61 9 5,26
9. 25 5.26 8 2.85 ‘20 .61 12 - '5.26
10. -8 4,51 12 2.85 5  3.07 13- 5.26

. 20 3.75 7 2.1 6 3.07 23

12 721 3.75 16 2.14 -9 3.07 24 5.26
i3.. {10 3.0 22 2.14 18 3.07 11 3.50
4., 1 2,55 9, 1.42 '8 1.58 15 . 3.50
15, . 9 2:25. .13 - 142 10 1.53 . 721 ¢ 3.50

6. AT 2.25 1T 1.h2 11, 153 161
17\ - /22 2.25 19 1,42 4 1.53 . 17
8.« /11  1.50 23 .42 15 1.53 . 6 . 0.0
9.\ / 16 .1.50 ° 24 .42 16 1.53 7 0.0

20, A 19 1.50¢ 25 1.42 217 1.53 10 - 0.0

. © 235 1.50 10 70,71 19  1.53 . 4 0.0

22, 24 1,50 4. 0.7 21 1.53 18 0.0

23. 12 0.75 18 - 0.71 - 24 1.53 19 0.0

24, 15 0.75 ‘4 0.0 - 12 0.0 22 0.0

25, 18  0.75 11 0.0 13 0.0 25 . 0.0
. Key:  C - F = Child - Father Dyad
, - M = C = Mother ~ Child Dyad : ' .
- €< F =M-0T = Child - Father - Mother - Other Family Members -~
1 - 25 L.j.ngulstlc Categories’ . :

75
75 -



'.-toafocus on the differences of particioant’s ideas.

'Fam11y 6: Vanny, Father, Mother and Brother -

Table 6 1nd1cates the m1n1ma1 use wh1ch was made of more\than
i \ 4
+-45% of the categor1es Father's 11ngu1st1c strateg1es neverthe]ess

yfe11 under Categor1es 3, 5 and 7 as in ‘the forego1ng subJects Tab1es
:_6 1, 6. 2 and 6. 3 indicate that a1though a greater var1ety of the
‘ twenty f1ve categor1es were not used by father and mother in th1s
fam11y, -those wh1ch were ut111zed were nonethe]ess focused on. p051t1ve1y
commun1cat1ng meanlng to the young ch11d Mother a]so,ut111zed 1ess
than 75% of the var1ed ]1ngu1st1c strateg1es However, the pattern

‘of us1ng Category 3 G1ves 1nformat1on extens1ve1y was cons1stent w1th

mothers i other fam111es

fher and Mother

—

- Fam11yﬁ7 Ranny,

In th1s fam11y father and Ranny shared respons1b111ty for d1rect- .
o 1ng each other S act1ons to 1nf1uence th1nk1ng about the 1nteract1ve

context Category 25 was ut111zed as h1ghest cho}te of strategy to

\

share know]edge and mean1ng Both father and Ranny used the negat1ve ';

'strateg1es 1east Th1s ref]ected cons1stency of effect1ve commun1cat1on -

Ejnce"thene Was’ no need' to. reJect each other*s 1deas or to engage |

w..

most of the commun1cat1on per1od to defend po1nts of view. " The Jo1nt

*-»..--\..,,

estab11sh1ng of the mearn1ng of the context fac111tated Well S concept

i of 1ntersub3ect1v1ty

Fam1]y 8: N1cky, Father and Mother "; o \
'In t41s fam11y, father s dom1nant 11ngu1st1c strateg1es were
. Categor1es 3 and 25 However each member ’ father, ‘mother and ch11d

:a11 ut111zed Cateéory 3: G1ves 1nformat1on more than any other Category
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. : TABLE 6.1 )
" FAMILY: VANNY, FATHER, MOTHER AND BROTHER Y
TASK 1 . o " |

PERCENTAGES . OF . LINGUISTIC STRATEGIES USED BY CHILD-FATHER
" AND MOTHER- CHILD DYADS ' e
S

RANK CATEGORY C — ' 'CATEGORY . F °  ~ CATEGORY M —  CATEGORY C. -
1o 1T 770 01 6140 © 1 ho.0 , © 1 52,00
-2, 5 31.1 .3 60.6 5 35.0 3 53.8 o
3. ;7 18.18 4 22.9 3 20.0 4 . 15.38 -
y, 3 14.2 15 -11.4 4 o17.5 5 . 9.61
5. 4 12.9 5 8.19 ST 17.5 5 9.61
6. 6 10.38 2 0.0 25 1.5 2 3.8
T 1.8 649 6 0.0 8 2.5 7 .3.5
8. 2 2.59 7 0.0 T2 0.0 9 1.9
9. 15 2.49 -8 0.0 6 0.0 25 1.9 3
10, ©9. 0.0 9 0.0 9 0.0 6 0.0 -
™. 10 0.0 ‘10 0.0 10- 0,0 8. 0.0
12. ST 0.0 11 0.0 11" 0.0 10 0.0 =@
13.7° 12, 0.0 12 0.0 12 0.0 11 0.0
14, 13 0.0 13 0.0 13 70,0 12~ 0.0
15, . 14 0.0 14 0.0 14 0.0 13 0.0
16." 16 0.0 - 16 0.0 15 :0.0 U 0.0
17. 17 0.0 A7 0.0 16 0.0 16 0.0
18. - 18 0.0 18 .+ 0.0 17 0.0 317 © 0.0
9. - 19 - 0.0 19 0.0 18 . 0.0 ~18 . 0.0 -
©20. . 200 0.0 20 0.0 .19, 0.0 v 19 0.0
21, 21 0.0 21 0.0 20 0.0 ©20- 0.0
22, 22" 0.0 22 0.0 |21 00 21 0.0
23. 23 0.0 23 0.0 . 227°0.0 22 -~ 0.0
. 24, 24 0.0 24 0.0 23 0.0 23 - 0.0
25, © 25 0.0 25 0.0 24 0.0 24 0.0 .
. Key:. C - F = Child - Father Dyad
©.+° + M_C = Mother - Child Dyad
. C'=-F = M - 0T. = Child - Father - Mother - Other Family Members
1.-2 , .

5 = Lingulstlc Categories
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‘TABLE 6.2
FAMILY: VANNY,. FATHER, MOTHER AND BROTHER
TASK 2

PERCENTAGES OF LINGUISTIC STRATEGIES USED BY CHILD-FATHER
AND MOTHER-CHILD DYADS .

8

N »

RANK CATEGORY € — CATEGORY E-

M —  CATEGORY ¢

. .1 T11.0 0 1 82.0 1 |ug.0 I T N
2. 4 49.3 7 26.8 T3 51,020 0 3 37.7 /
3. 3 21.2 3 2371 . 5 22.4 15 26.6
4. 15 . 6.49" 5 18.29 _ 4. 12;2 5 15.5
5. . 20 | 6.49 - 25 A7.07 ., . 7. 6.12 4y 3.1
6. 51 2.59 6 /15.8 15 6.12 23 2.22
Te 7 2.59 . h 8,553 16 . 6.12 2 . 0.0
8. 16 2.59 16 1.27 6 4,08 6 0.0
9. 6  1.29 9 . 1.21 10 4.08 7~ 0.0
0. 17 1.29 2. 0.0 21 2.04 8 0.0
St 22 1.29 8 0.0 22 2.04 9. 0.0
12, : g‘ 0.0 10, 0.0 23 2.oﬁ 10 ;0.0
13. ‘ 0.0 11 0.0 25 2.04 11 0.0
W, 9 .0.0 12 0.0 -2 0.0 12 0.0
15. .10 0.0 . 13 0.0 8 0.0 13 0.0.
16. 11 0.0 14 0.0 9 0.0 14 - 0.0
17. 12. 0.0 - [15 0.0 11 0.0 - 16 0.0
18, 13. 0.0 - 417 0.0 12 0.0 17 0.0
-19. 14 0.0. /18 0.0 13 0.0 18 0.0
120, /18 0u0T " 19 0.0 14 0.0 19 . 0.0
S21 0 19 0.0 20 0.0 17 .0 20 0.0
22, ! 21 . 0.0 T 21 0.0 18 /§.o " S 21 0.0
23. . 23 . 0.0 22, .0.0° 19 0.0 22 0.0
24, 1 24 0.0 - 23 0.0 20 (0.0 - 24 0.0
25.“/: 25 0.0 24 0.0 24 0.0 25 0.0
"Key: C-F = thld - Father Dyad g
M ¥ Cx Mother - Child Dyad :
C'-F —\M - OT = Child - Father. - Mother - Other Family Members
VT - 25 Lingulstic Categories “F , - ,
\ s - .
\ _
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TABLE 6.3
FAMILY: VANNY, FATHER, MOTHER AND BROTHER
TASK 3

PERCENTAGES OF LINGUISTIC STRATEGIES USED BY LHILD FATHER
AND MOTHER-CHILD DYADS

" BANK CATEGORY C —  CATEGORY F CATEGORY M — °  CATEGORY OT

1. 1 38.0 1 53.0 1 14.0 1 30.0_
2. 3 28.9 3 26.4 boo21.4 3 49.9
3. 2 7.89 2 20.7 2 4.2 4 16.6
4. "5 7.89° 4 9.43 3 14,2 7. 9.99
5y 7 7.89 5 9.43 6 14.2 21 9.99
6. 9 7.89 , 16 7.54 T 14,2 5 _6.66
7. 15 7.89 7 T.54 17 4.2 16' 6.66
8. 4  5.26 7 5.66 16 7.1 2 0.0
9. 23 5.26 323 3.77 .5 0.0 6 0.0
10% 6 2.63 8 1.88 8 0.0 '8 0.0
1. "18- 2.63 15 1.88 Y 0.0 "9 0.0
12. 19  2.63 20 1.88 10 0.0 10 0.0
13. 22 2.63 24 1.88 11 0.0 11° 0.0
BRU PR 8§ 0.0 25 1.88 12 0.0 2 0.0
15. 10 0.0 6 0.0 13, 0.0 13 0.0
16. 11 0.0 9 0.0 14 0.0 0.0
7. 12 . 0.0 10 0.0 15 0.0 15 0.0
18. 13 0.0 11 0.0 18 0.0 17 0.0
19. 14 0.0 12 0.0 19 0.0 18 0.0
20. 16 0.0 13, 0.0 20 0.0 19 0.0.
21. 17 0.0 47 0.0 21 0.0 20 0.0
2... 20 -0.0 18 .0.0 22 0.0 22 0.0 ]
23. - 21 0.0 19 0.0 23 0.0 23 0.0
2. 24 0.0 21 0.0 24 0.0 24 0.0
25. 25- 0.0 ©22 0.0 "25 0,0 . 25 0.0
Key: C - F = Child ~ Father Dyad . )
' M _-%C = Mother - Child Dyad VAN - S
C-F.~-M=- 0T = Child - Father - Mothe = Other Family Members
1 -2 : * .

5 = L1ngu1stic Categories
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" of this family.

| ,to the preference of deve]opment of the structura] aspects of. Tanguage,

'aspects of Tanguage C— IR

However, as in previous families mother once again used Category 3

aTmost. 50% more than father did The Tleast used Categor1es 22 23,

24 and 25 were found 1n ‘each of the three part1c1pant s respohses

-'More than_60£ of,the 11ngu1st1c strategqes,were ut111zed by all members‘

/

GeneraTTy 1t has ‘been observed that fathers used mOre pos1t1ve :
(

_ 11ngu1st1c strateg1es to commun1cate through the 1nteract1ve con-
"st1tut1ve procbss than mothers d1d in all fam111es The range of
;d1fferences in use.betweenvfathers and mothers' use however, was qu1te

‘minﬁmaT'over the.three tasks These resuTts ver1f1ed the assumpt1on

that fathers make as cruc1a1 contr1but1ons towards the deve]opment of

J their young ch11dren s language deve]opment I s

THE QUESTIONNAIRES

An exemp]ary response of 100% return of comp]eted quest1onna1res o

were rece1ved from fathers and mothers Spec1f1ca11y, two areas were ‘

'H.seTected from parent s responses from the quest1onna1res to comp]ement |

'ithe qua11tat1ve areas of d1scu551on The two areas were a) att1tude

' } and b) att1tudes to the preference of deve]opment of the semant1c

The responses categor1zed 1n the forego1ng areas were summar12ed,

~in the fo]]ow1ng B 'jv s o ET'*\\ . £y

1117 -

a) Development of Structure/ b)‘Develgpment onSemantics2°Méaniﬁg |

. Fathers 12, 5% S ersn

Mothers ,,_&»25 %o N sy




" THE LOGS..

- QUALITATIVE ANALYS s

‘The foreg&1ng quant1tat1ve representat1on reflected'that more parents :

consc1ous1y 1dent1f1ed the1m role as deve10p1ng the mean1ngs under1y1ng

their ch11dren S 1anguage structure However, 1t was observed that

'unconsc1ous1y, 17% of those mothers and 3% of fathers who S0 1nd1cated ij

focused equa1 attention on the correctness of forms: structure, This

eXemp]ifies the discrepancy between the role some parents, like

'teachers, perceive themselves to‘perform and what they actua]]y,perform.
" This discrepancy did'not however remove their greater foCus on the:

"development of mean1ng under1y1ng the1r ch11dren s 1anguage

A

No quant1tat1ve representat1on is presented of the responses

»from the 1ogs wh1ch parents comp1eted Th1s was ma1n1y due to the

h1gh1y d1vergent nature of ‘the responses HoWever the content of

these 1ogs ‘have been 1arge1y utilized to comp]ement the qua11tat1ve .
'd1scuss1on of the 1nteract1ve const1tut1ve process through wh1ch these

3parents 1nf1uenced tle deve]opment of the1r ch11dren S 1anguage

The view t ken by the researcher in present1ng the and1ngs 1s

. that the pheno enon of language does not lend 1tse1f to understand1ng
the qua11ty/6f 1nteract1ons and mean1ng through quant1tat1ve ana1ys1s '
>on1y S1nce the qua]1ty of the contr1but1ons made by fathers wou]d

‘not be adequate]y captured by a quant1tat1ve representat1on, then the

need to d1scuss these 1nteract1ons qua11tat1ve1y becomes 1mperat1ve

The f0110w1ng qua11tat1ve ana1ys1s therefore seeks to h1gh11ght the

‘ qua11ty and implications of use of strateg1es by fathers as they 1nter—.'

| acted w1th theTr ch11dren

T
B .
C - o
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This Second section of discussion presents an'ana1ysis.of the.
types of 1nteractions among. chde-Sdbjects and‘fathers ‘chi]desubjects'
'and mothbrs, and ch11d subJects among the ent1re fam1F& 1n the eTght
s1tuat1on?k The. d1scuss1on is substant1ated by excerpts from the
~c011ected data wherever th1s is ncessary and s descr1§ed in f1ve

isect}ons wh1ch answer the f011ow1ng quest1ons
1. What is ]earnt frOm fathers' Tanguage patterns?

2. ’a1What 11ngu1st1c strateg1es do fathers use to share 1nformat1on

"and mean1ng with young children?.

”\3,',3 What 11ngu1st1c strateg1es d1d fathers use to create new' o
:, '~N'contexts7 | | |

e k ' -
4. How do young ch11dren use 1anguage to cope w1th part1c1pant

asymmetry7' - f'ﬁf' e AP
‘5. _',What aspects of the conventions: of 1anguage as 1nteract1on for “_’
commun1cat1ng and th1nk1ng did fathers capitalize on to ’
‘fac111tate 1anguage deve1opment? | v |
,-;Th1s sect1on of d1scuss1on ref]ects the view of research he]d by

9

‘ ,the researcher, that ‘the presentat1on of research f1nd1ngs through one

Y

format for examp]e stat1st1ca1 representat1on, necess1tates the

exc1us1on of 1mportant deta11s wh1ch are better presented -in other

119

formats As a. resu]t th1s sect1on presents an approach of comp]ementar-.;;'

v1ty of anaﬁys1s in order to- reflect the 1mportance of both the quant1-

c e

tat1Ve and qua11tat1ve f1nd1ngs . _ :
. » Ll Ce : . o A

-Genera1 D1scuss1on
The recorded responses across: fam111es and across tasks 1nd1cated

that fathers, as we]] as mothers, encouraged the tac1t use of 1anguage.

s
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That is, their verba] interactions w1th the young ch11d was constant1y
re]ated to use, as ref1ected in the responses in the comp]eted ques-
‘i t1onna1res and not to rules whereby they taught the young 1anguage
f..Jearners the structura]laspects of,the.1anguag% system of their-homes - /ka
separate1y‘fromtheasemantic aspects,'or'underﬁying‘meanings which those:\
structures-ho1d for the famt1y The process of 1anguage deveTopment
in homes then represented an. act1Ve, se]f mot1vated and generative
.process, char1g1ng the use . of linguisti strateg1es to e11c1t types
| of 1anguage structures appropr1ate to each 1nteract1ve context
| Fathers as well as mothers have demonstrated the understand1ng Wb
vbthat language is c]ose]y re1ategito talking and do1ng, and that the‘
- younger the child the more7this-ne8d exists" As a‘result fathers
"and mothers regu]ated and mod1f1ed the1r Tanguage structures to ensure ‘;‘

\

| -that the focus of talk was on mean1ng and- not stnucture across tasks

[

d‘: ’A1most a]ways the focus/of talk was on the mean1ng of\ he 1deas d1s—-

rcussed The genera] att1tude of fathers and mothers 1n th1s\study, to -

vary1ng extents, is captured in Lew1s Carro]] s “A11ce as she- defends
her 1dea about the need to talk in the presence of the Red Queen, \F\
) //;a N
Everyth1ng was happen1ng so oddly that she :
‘didn't feel a bit surprised at finding jthe
‘Red Queen and the White Queen sitting c]ose .
- to her, one on each sidé. :She would have
1iked very much to ask them how the came
there, but feared it would not be quite.
civil. . However, there would be no arm, - , S
she thought in asking if the game was over. :
"Please, would you tell me ~" she began, - ,
. 1ooking t1m1d1y at the Red'Queen. , -~ - - ’ o
"Speak when you're spoken to!" the Queen ‘ S
'sharp1y 1nterrupted her (p. 195)

To wh1ch Alice rep11ed

"But if ‘everybody obeyed that rule," said . -
‘Alice, who was_a]ways‘ready for a‘11tt1e . '

. -
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o o ,
argument, "and if you only spoke when you
were spoken to, and the other person always
waited for you to begin, you see, nqbody
» would ever say anything.". (p.196) :
Paraphrased Alice be]ieved that it waS'through talking that people
vgot th1ngs clarifjed about the wor1d around them\ This 1dea was
' man1fested by the, fathers and mothers in this study that it is through
ta1k1ng that young children learn about their Tanguage and its under-
'1ying meanings. ,what kinds of learning then did fathers encourage
their young children to learn about their Tanguage and meaning from
. the given tasks? j - T

Logical Thinking

~ Generally, fathers.ackndh1edged the young'Chi1d's need to think
in relbtion'to his or her pérsona] experiences For example, as father

. and Vanny read the story Caps For S\Qe Vanny followed the text in

re]at1on to the 111ustrat1ons To her,\it seemed’ traumat1c and un-

'necessary that the peddier should ‘transport. that manf caps on his,head,

so0 she 1nterrupts her‘father's reading‘to ask “Where's his caT? Where's

'_the car?“ To th1s father rep11ed "In the time:whén he had to se11
h1s caps there were no cars.".  Vanny replied, "Oh. - That's why.".

' Vanny s ]ast utterance seems structura]]y 1ncomp1ete to convey a mean1ng- .
@// . ,;
ful 1dea. Neverthe]ess,,father recogn1zed that he had satisfied ' S E

I

OVVanny S. cur1os1ty Father 1nterpreted not Vanny S 1ncorrect forms,

but the under1y1ng mean1ng wh1ch those forms represented and prov1ded

k; rep]y whlch a]so conveyed mean1ng in a comp]ete]y structured utterance.
”From father's rep]y, Vanny was g1ven the: opportun1ty td acqu1re the

'structure wh1ch expressed an 1dea wh11e she s1mu1taneous1y exper1enced Lo



122
the meaning of the structure. Father therefore supplied explicitly,
the language for Vanny's implicit thinking.

Associative Thinking

Young ch]dren constantly seek to make sehse of new experiences.
ﬂOne.og the waygqhy which they do this is to match pieces of their past
.experiénces to the new experiences in ordér to clarify their thinkfng.
In this study fathers encouraged this clarification of: thinking by -
confirming‘fhe associations'whicnochildren made between past and bresen;
,experiences,vor qenfed~them and gave a1ternative reasons er dbing S0.
The following example exemplifies this. ‘ B

: ngntexté Story Reading‘énd Discussion | T | o b

Dyad: Father -and Jake

7 Age of Child: 4 years old-

" Story 1: The Little Lamb .

. FATHER i © CHILD
Do you know what fleece is?
| Wool,
Wool. Yes, Looks_soft,éd%esn't‘it?
| c T e YMell, it's wool.  Like

my coat. . My coat is

-

v .soft too.
Yeh. It's mosEly wool. Yeh. That's
what he has.” -He has wool that makes ° E S | S

_coats sometimes. o



Lt e s ST
- . . L i ‘\4_ : .
Here, father not on]y accepts Jake s correct answer, but he a]so p]ays
the 1mportant ro]e of w1den1ng the exper1ence by. gu1d1ng h1s th1nk1ng
to beﬁter understand the new exper1ence in context Emmy 5 cudd]y, |

¥ /soft pet S1m11av att1tudes of encouragement to th1nk on the bas1s of
past exper1ence in. order to fac1]1tate 1anguage use to reconstruct |
1deas were encouraged by Ranny s father as they p]ayed w1th the magnet |

'”k » For examp]e wh11e p]ay1ng w1th the 1ron f1]1ngs, Ranny needed _:'hj ~ﬁ -

to commun1cate the pos1t1on of the meta1 on the p1ece of st1ck wh1ch

‘-.v

resu]ted 1n th st1ck be1ng p1cked up by the magnet ,f #f,g E
e CPATHER Ry |
o : ,thy:t g ,_;7;-“_7, A Dad and th1s 1s underground

You mean 1t goes stratght through the ’ '5?§ﬂf L | |

s wood, Jover’ to‘the's eet on the other ;fs7751*“13.’f7)ff',e . g

w."vv-""';vv.s“dte . S0, what th1ngs does 1t p1ck L e s
'uD théh?"tv”“t;g - :~erip e

gaeh} p; Here Ranny s dad prov1des the 1anguage wh1ch matched the past

experlence of underground trave] to f1t the new exper1ence wh1ch Ranny
tr1ed to commun1cate Later? as they p1ayed w1th the 1ron f111ngs
Ranny verba]1zes the assoc1at1on of the movement of the f111ngs and
the shape they created to two other persona] exper1ences when he says,;{i,h;.*
"*-"They 1ook 11ke 11tt1e bugs craw11ng" and ‘“They are round 11ke money WL
“ Here Ranny s ab111ty to assoc1ate h1s new exper1ence in a concrete
way is man1fested in h1s 1anguage Nevertheless father cont1nued to ;.7;fh}

-

"ﬁ use s1mp1e 1anguage through the quest1on1ng strategy 1n order to make i

755; 'the abstract concept of magnet1sm understood at Ranny s ]evel as he

.

. v* asked "Nhat k1nds of th1ngs does 1t seem to p1ck up a11 the t1me?"'"
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Th1s approach demonstrated father S awareness to- reconstruct adu]t

1eve1 kn0w1edge to f1t the concrete mean1ngs wh1ch the 1anguage he]d IR
e s -

for th1s young ch11d

Sensory E;per1ences as. the Bas1s for Accurate Th1nk1ng

In th1s study ch11dren constant]y demonstrated that the1r concrete
i 5“~exper1ences fac111tated the k1nds of th1nk1ng wh1ch the new: exper1ences
: requ1red them to - doe_ Fathers encouraged th1s th1nk1ng and constant]y
7-._ supp11ed a1ternat1ve ways of express1ng such th1nk1ng through the gﬁg
| language patterns to wh1ch they exposed the1r young ch11dren For%“j,. jﬂwpm}
,j examp1e~ _“”1g '}'j'f«ﬂ:;s'- !51f{f;,df'”-i._c.j_gf'a‘;t;g' dﬁ;? }a”7fﬂf-3ft
| Context P]ay1ng W1th Magnet K1tfjb e S [
Dyad Father and Ranny k o : 0

g

*-_%ﬁge;’s_ 5 years o]d

> FATHER 'f “];";;jfff' ﬁ;ff - ;gagng,a;-luf‘;”; fitft«?
r;;_It goes 11ke‘th1s one See how }15);,‘ U
| “L;’;t?many 1t can p1ck up’ . S Rt
y S e &aiTh1s s because these.)f{f,V ST
| "fg15J1tt1e th1ngs 11ght o ?fa -
: d'f,ftvt{_ﬁhf;y;i d¥'::?v7';,(paper c11ps) 1i” t”“ - o
| t;?i yHere, Ranny does not perce1ve the'causal re1at1onsh1p in the abstract" S
h':.relat1onsh1p of the effects of magnet1sm but rather in re]at1on to -
”uc3fithe 11ghter the obJects,Athe more w111 be p1cked up Another examp]e?ﬁ;f[,n
d.of Ranny S concrete th1nk1ng is. demonstrated when he rea11zed that the
h_;}_1ron f111ngs moved even qu1cker than the paper c13ps He remarked "ffff

o

" EATHER - ";éjfif;?,y"}sifﬁ-; RANNY f""

e -;‘v,ﬁif]* ,"f;"ﬂ;t;' - ooh th1s is too g :

11ght Dad



R

. FATHER {53"'.;‘,“,"\‘ S oRANNY

'Cause they magnet pu]]s it around

'-quu1cker7

' :;f>move around

:ﬂfttAge of Ch11d SubJect 4 years o]d

af“e7;Top1c Father s b]rthday

Can Tt see it there7 f!‘oi
(Can the magnet see the.t
S 2 f111n95’),1’ :
I; .:we]] yes | But the magnet is. not h{{rx5 | |
fodo1ng that ' It S caus1ng 1t to ‘4 |
:if{S1m11ar examp]es were demonstrated by ch11dren in the1r fam111es Aﬁi :d‘
| lf}the wh11e 'Fathers prov1ded the 1anguage wh1ch wou]d help thelr ch11d—u
‘vfren to free themse]ves of the concrete here and now exper1ences |

:\Context At Supper W1th the Fam11y

fojPart1c1pants Father Mother Jake

FAT”ER L i:d-“3]7*;jM0TH£R‘;)'7_"t__ CTuAKE

'n:fi"dAnd how o]d s Jake7 e lft;;ﬁ‘[f\r S T

o fn;your b1rthday 157

7;Four years o]d?

»d;you remember when

et SRR No, 1t 5 yoqj S

. 5

»’Here,‘thefimmediatefexperienee was father s b1rthday Jake e:peCte 1'fr

O : A - . ot B, R - , . . p
.



; :“l".;‘t:g:i ’i”'i i A T - ;- k 5;{ i,, | hrhrl 1126 :

|
1 .

“1”r that h1s father S 1anguage and commun1cat1on shou]d somehow make sense '1I

© o January..

B

“-f Do you have any brothers

- w1th1n the context of father s b1rthday As a resu]t he corrects

h1s father s 1nab111ty to be mean1ngfu1 through h1s 11m1ted concrete o
th1nk1ng Father cont1nued | » | '

1 know 1t s my b1rthday, ‘ R tr:ﬁ§fu” v

but what s the date of :‘“h';‘f“ E B ‘” ;'j}n R B :-atf‘:_Qsa SR

your b1rthday7

Do

e - ) | The twe]fth
St111 1ater 1n the same context father tr1ed to use. h1s 1anguage to ;T
':i he]p Jake see h1mse1£ 1n re]at10n to others, to take another s po1nt

' of v1ew »-hﬁt: uyﬂh?f ’"oai'i;]ta‘ﬁf:fﬁ,: ’;fﬁf'é’" . | |

PR ’ TR R

and s1sters7 vfff.J'va ldbxd’def“x\:'

One brothe and one . i.i rfdfff:
l5 s1ster Aren,t you a o
lucky guy7
E1Nd?' TWO brotherﬂ’

erI m.a brother to Jan

"ef,and he is a brother tff“dd—
(R _ s‘;to me qulbrothghs_{‘,. L
C Gemem. Howmanyare you oo
'lwé11 you are h1s brother and e

he 1s your brother okay7

LA



127tf
zﬂ%hHere Jake s wor1d revo]ves around h1mse1f but fatherAused h1s 1an-1_‘
T piguage to he]p h1m to consider others 1n that th1nk1ng. | |
v'vConteth‘ Storbeeadingfand“Discussionn

liDyadte"“.Kenny anddFather-hhf~‘ o

Age of Ch11d 3 yearston"

”»r[Story- The L1tt1e Lamb by J Dunn c L . |
BN FATHER ,‘ft';];‘.iof - camn
d.;thmm See the be]] around h»"tidi.';rjfi S'V; u_:gl;‘
'4’T1mothy S. neck? O _- A |
.@3‘f._*fll,f'h-L§7ffri:'}Vtt’t4'.d?ij_iS‘.t Hey, where d1d that

R S S AN i ) ‘ t.t .i 11tt1e 91r1 go? 1fgf
'iIn order to focus on the story Kenny needed constant v1ew of a]] the
lt.parts of the 111ustrat1ons For h1m, 1f Emmy d1sappears then she |
}fcou1d not be part of the story any 1onger Father recogn1zed the need

'to commun1tate at Kenny s 1eve1 so he rep11ed "She s gone to get h1s

o 'Vﬁﬁfeed1ng bott]e no Th1s reassurance 1nd1cated her return, and as a

‘kf‘_g’of others around h1m

v".:resu1t her 1og1ca1 cont1nuat1on 1n the ba]ance of Zhe story

“3. fathers prov1de the 1anguage wh1ch wou]d ref1ne the young ch1]d s

,*‘h .

| th1nk1ng, the 1atter w111 gradua]]y be ab1e to take the po1nt of view

L.

:f Prov1d1ng the Language to Match Ch11dren S Th1nk1ng

Throughout the study a constant awareness of the need to provlde
-iadu1t 1anguage forms for 1deas wh1ch the young ch11dren d1d not have |
"7515to match the th1nk1ng wh1ch they des1red to express, was demonstrated vv “¢t7
| by fathers and mothers Some of the excerpts wh1ch exemp11fy fathers 8

’}yf‘role 1n th1s d1rect1on cou]d be seen in the fo110w1ng



L Context;: Picture Makinod_h
Dyadf Kenny and Father;r'u
. Age.of ch1]d. 3 years o]d' 'o‘l o ".y . .
Yeah It s° st1cky, 1ook there is a
: boat on there Now what e]se do e
you: want to put on w1th that boat7 |
:jDo you wantlto_put,an anama] or a f
5 ;;TWet1,Kthatfsiatreadybon‘therel' 5
RN, | SRR »\J,h S ':fjjgitg et
anou don t have one of those d.‘ifvhifwfw : ,;. i ' .f,ﬂ’hvtl :
,.WOuld you 11ke to put an agyEgLu - o |

cooria b1rd or a 11zard7 P

TfFJOne of these a 11zard;_:That's.‘}",; : %Qi*;%;if

'f.‘f;;a k1nd of ]1zard Okayﬂ=1ﬂhg£gaj]f 1f :

"uiyw111 we put the 11zard?r

T .55* ‘ .'[ LE

g VK:KT:;Here‘ Kenny Uses ]1m1ted 11ngu1st1c forms to express h1s cho1ce of
“'-y'st1ckers Father prov1des the 1abels of those st1ckers 1n s1mp]e but ;f -
ngfmature adu]t ]1ngu1st1c forms»to prov1de Kenny wwth the bas1s for 1ater_
f‘rﬂruse and for c]ar1fy1ng h1s aud1ence ro1e As Kenny cont1nues h1s

:_archoos1ng, h1s father mon1tors h1s act1ons and trles to e11c1t the e

"‘1anquage through wh1ch Kenny wou]d commun1cate what he was th1nk1ng
:h Father cont1nued to prov1de mature 11ngu1st1c structures to match \

Kenny s th1nk1ng

I8 Nbsvthat,b'zt‘q':ﬂs' A?* a

128



"{f*ngefof Ch11d:-,4;years:old.;j!e U

"ef';ThathoqkéeTiké e‘f]ying,sauéer;, e ﬂ;? o

eOkey.f‘These afe{peoplewdpihg T

' The one Jump1ng OVer the hurd]e,

‘qud.b Father and Jake |

"eﬂ‘Okay' We]1 th1s must be a:

FATHER " CHILD

- I want that.

different things. That fellow is.
P1eyih§'f00tba11:*that'one'éklj
Jump1ng over a hurd]e th1s one's :
p]ay1ng basketba]] hockey, tenn1s;f'

Nh1ch one do you want?
|

okay L -"   R

Context Piefure Makithv oy

:,,_That one.fe.:

 FATHER v - CHILD -:,

‘pace sate111te eh? Th1s one?

“ ch1s one

.pretty b1g

So where are. you dénna put 1:"_?

your sggce stat1on? .

You mean th1s7

Tey »I want/the space h1ng

Yeh. T 11ke to do.

w

This one's

o129 ¢



FATHER,

' vR1ght above there Oops.

: m1ght

On the ship'too?

" Aha. Here s our space sh1p

It
/

iYou know what has to come out

) ,aerop]anes, ah rockets f]y
- from that space Sh1p7 ”

'Lots‘of air.

tfHere Jake $ father used the opportun1ty to prov1de the 1anguage wh1ch

‘”Jake needed to commun1cate h1s preference of pos1t1on for h1s space

f

'_obJects, 1n h1s p1cture

vﬂabout those ObJECtS

'vfabe1ng fostered through ta]k for the ch1]d, as he ta]ks 1n th1s soc1a1 |

i context

o of these space sh1psvbefore o

outf{v

)

CcHILD
- In that:

’g(\You shou]dn t have put

'1t there You shou]d

" have:put‘1t right thereET.."

: Right'near:the.other‘side.‘ B

lLotsﬁoffair5. o

L

Father a]so prov1ded a sequence of th1nk1ng '

-\

[

As a resu]t the foundat1ons of story schemas are’"',

In add1t1on to prov1d1ng the 1anguage for express1ng thoughts 1n P

’k”sequence, the ]anguage forms used by father a]so prov1ded opportun1t1es

: a;whereby the young ch1]dren cou]d deveﬂop the bases for express1ng :

f:themsel/es 1n other commun1cat1on modes read1ng and wr1t1ng

Some of :

Ba

130



’these 0pportun1t1es wh1ch were prov1ded by fathers fo]]ow '

131

t

Prov1d1ng Language for Deve]op1gg Later Commun1cat1on Modes

. Context Stohy Read1ng and D1scuss1on ‘

Dyad Father and Jake

Age of Ch1]d

Thinking. Skills

1. Predicting’

'23‘Use of

‘IconteXtoaTm

-~ clues to-

C

- formation.

L gef )

3. Verifying. -

,predfctions“
. e

’ andlinfor—
" mation -
" 4. Providing.

dthekmain.s;

"te1ls:a"

.;HStory"h;'

-, -locate in-

teXtyWhichm

!

)

k

) |

!

4 years o1d -

f»*"" FATHER

What do you th1nk the

" book's about?

Can you- te11 from the

. ,p1ctures?

What are tnese*things? e

3

S Monkeys,;arén't theyf;‘

yi

o The ta1e of a pedd]er,

: some monkeys and

'nidea‘ofdthe R

the1r monkey bus1ness,

vvﬂYep;;VQ.

U h.‘mm ‘- |

Monkeys;, . _ :;A

".ZThere‘s-fnose'things

-~again.
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Thinking Skills - FATHER  ~  CHILD
What's that? "

The sun. .Maybe those

| . are pots..
Poost-s?
g - Yes. .
vf 5,vVerifytng, " Pots on his head? | ;
ddeas  Well, we will read f |
| | ‘and see.t‘

S

It can be observed that the bas1c foundat1ons of book know]edge are

be1ng 1a1d by father in the forego1ng excerpt Here, .Jake Léarns ‘that.

| pr1nt comp]ements the 11]ustrat1ons to te]] the who]e story Jake a]so

’

Teayns that 1t is a1r1ght to be 1ncorrect 1n pred1ct1ng s1nce he can
/ezx:y and mod1fy his th1nk1ng by exp]or1ng the sequence of the 1dea

/////// from pr1nt As the story d1scuss1on progressed Jake s father used his:

- language to foster othér sk111s, e1ther consc1ous]y or unconsc1ous1y

Th1s is exemp]1f1ed in the fo110w1ng excerpt o

Th1nk1ng Sk11]s o FATHER . CCHILD + .
| o e | :f:Thatis;red too.
* . That's red too. B

S what_is'that? S o .

1 Flowers. .
C]ass1f1cat1on* B fhatts’a flower.
Assoc1at1on B ,It‘s'a tufip.ii i "g‘-.}f , h’-‘ -t o
: D1scr1m1natJon' e o Tulip.



»Here,‘father provides an opportunity‘not on1yrto label the object which

L Jake demonstrated 1nterest in, but also to prov1de the spec1f1c 1abe]

of the obJect of the 1arger class of f]owers At a later stage, Jake
wou]d be able to d1scr1m1nate among f1owers wh1ch are tu11ps and those

_wh1ch are not
The'foregotng,excerpts“of the 1nf1uence'0f fathers' 1anguage on

4

f'children's thinking_and'language;useganelon1y a tew_of the instances

- which demonstrated fathers' constant awareness of their young childrens

1anguage-needs S - g ;"t.
In- summar1z1ng 1t could be agreed that
a) fathers recogn1zed that young ch11dren 1earn through the1r senses
and that: 1f commun1cat1on wou]d take p1ace among adu]ts and
't. ch11dren then 1anguage forms needed to progress from s1mp1e

L

before comp]ex structures

ijathers recogn}zed the need to prov1de young ch11dren w1th 1anguage
forms wh1ch the 1atter did not have In 1) do1ng, the young
* 7 children wou]d build a frame of‘reference whereby they cou]d
| commun1cate more eas11y us1ng more prec1se and accurate structures.
' c)v.:'fathers recogn1zed that 1anguage for commun1cat1ng shou]d make

sense for a11 part1c1pants in the soc1a1 context Therefore,
ttbch11dren s 1anguage structures needed to be 1nterpreted for the"v
mean1ng wh1ch they conveyed more than for the accuracy of the
1~structures _.‘ | i _
d) gvfathers recogn1zed ch11dren 5. need to. understand more about the
_ .-lcontext in wh1ch 1nteract1on took p]ace Hence they ut1]1zedﬁ

strateg1es through wh1ch»know1edge_and,meaning,of those contexts

133
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could be meaningfu11y shared Some of the strategies through
twh1ch fathers met the 1ast need are d1scussed in the fo]1ow1ng
‘areas |

 What Strategjes Do Fathers Use to Share Adult Levels of

‘Knowledge and Mean1ng‘ Understand1ng7

Generally, 1t cou]d be agreed that as a result of the qua11ty,
patterns and content of 1nteract1ona1 contexts wh1ch adu]ts, especwa]]y
4parents use with young ch11dren, they deve]op the ab111ty to represent
- thg1r exper1ences more or less obJect1ve1y A]though the 1atter _

' framework for the1r th1nk1ng operates on a 1eve1 not para]]el‘to’that
ﬁ of adults, young'cht]drentconsistentlyftry(to:taplthe resdurces of
know]edge of _contexts which they erpect‘adults to-have . ., : \f

In attempt1ng to understand the knowTedge and mean1ng wh1ch adu]ts,

: ,espec1a11y parents have to share, 1n 1nteract1ona] contexts, each

‘ part1c1pant ut111zes a comp]ex commun1cat1on process, through the use
of a var1ety of 11ngu1st1c strateg1es That process as We1ls (1981)
Lfdef1nes 1t takes a much broader view than convent1ona1 mode]s of
‘ commun1cat1on Whereby 2 process of bas1c encod1ng and decod1ng of 1n—.
qformat1on takes p1ace We11s view of- understand1ng and know]edge
shar1ng is def1ned 1n the fo110w1ng way: a process wh1ch 1nvo1ves both
,construct1on and deconstruct1on we1ls deta11ed def1n1t1on thus
states that in this, process,,,‘ R 1;
The 11steher must 1dent1fy f1rst what aspect
- of represented reality ig be1ng referred to,
" and construct an adequate- representation of = :
. it. (S)He must then identify the. speaker's . . - e
- purpose and relate his (her) purpose. by. :
-utilizing the new information in the speaker S

% - .utterance. to his (her) ex1st1ng representa- S
t1on (p 119) . A ’ :
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L

Put more conc1se1y by Sm1th (1975),

comprehens1on means re]at1ng new exper1ences
to what is a1ready kpewn. {p.10) .

in observ1ng young: ch11dren s ab11?ty to ut1]1ze this process to

*understand 1ang&gge, purpose and’ 1ntent, many var1at1ons are observed.

Some ch11dren, as well as adu]ts in this study, var1ed no 1ess Each

part1c1pant 1n each fam11y ut111zed d1fferent 11ngu1st1c strategies

through whichAth1s was ach1eved, and,as a/resu]tcbas1c.understand1ng

of the resourfe knowledge was shared.
B
General]y, each fam11y ut111zed Categor1es 2, 3,4,6,7 and 25,

§

"to a lesser or greater extent to fac111tate the process of under—

standing and shar1ng mearn1ng " However, spec1f1ca11y more than 50% of

:‘fathers ut111zed Categor1es 7, 8, 3 6.and 25 to fac111tate know]edge

sharing and understandlng of mean1ng in the young ch1]d A1l the while,

- ?cogn1zance was taken of thevd1fferent 1eVe1s of know]edge between Chf1d

- - and adu]t As a resu]t some fathers more frequenf]y ut111zed some of

the forego1ng strateg1es to ensure this process, However, the way in

‘wh1ch some ut111zed the Categor1es made much d1fference between the

v qua11ty quant1ty relat1onsh1p in the ch11d participants' responses and

" the 1nferences wh1ch those utterances conveyed about whether mean1ng

' was be1ng understood , S s

An- attempt 1s made to represent some of ‘the 1nteract1ons between
fathers and ch11dren, and- the strateg1es wh1ch each used to fac111tate

the process of comprehens1on understand1ng mean1ng of know]edge shared

.The f1rst excerpt indicates what cou]d be def1ned as mean1ngfu] and

: effect1ve rea]1zat1on of . th1s process. On the other hand the 1ast /

,excerpt 1nd1cates an example of the reverse L SR - (

v ) . . . . : o R



Context: Playing with Magnet Kit
Dyad: Father‘and_Ranny”
Ageuof Child: 4 years old _
 FATHER  CHILD \ CATEGORY
| What is that? 7

A Mickey Molse magnet.. ) 3

P ) What's it for? : 7,5

. Open upkyour bag and let's - L;§
see if we could do things | B
Nw1th jt. - »w | %é%% T- . . o - ) v
Well you,w§11 take your " Y

‘magnet and touch diffﬁ?

'things.and see what happe

It sticks.

W» g » ‘ '
L y s L | e
It sticks! , , - B 4 o T

. Not on this though. .3
" No, it doesn't stick on the o . -
e,

paper. » - ' ) S v f . -9
- What about the sponge? o 25,7, 5

. . o _Y-‘e;ep . o B y‘f‘ K .’ 3 s
Nope? How come? - " o V,;/jf,,;;." -
o ; ’. ’ (Nolanswek)'_
Try“it:on this one ;ngg g ot \

: 4} CI v
doesn't have a_paper clip

. on it. - o PR 25, 5

“What else are we gonna
J - do?. . . 7,5,9, 8

& L T
- : i < ) . .o .
.o . . . .



'T Jhst try to st1ck th1ngs
tfh\_through the wood over to the

| &f~'stee1

: ’fhf‘p1ck up: péper or wood or ff"'

LA L e SR R -
o ;And then go 11ke that _,j/,, B ,»’fy o ‘fhf é@fﬁan'et 3 7 5

5 PR k L o . Cle

7473 o FATHER | q_f‘ . CHILD o “HQBIEEQE!t'Vv

: j:»';"-See what th1ng$ W111 1nterest R R T R EE ol

137

N } R A - ; '.u. " . ' S . ;

s f‘you..';fl.;~fy' s Q}-if'f" G e 255

: Daq;ahd.this,ielUhaerJ;' ’f
_ground. . |

7'You-mean 1t goes r1ght

qh ’ [T Sy e
o RPN

"e”“So what k1nds of th1ngs does

'\",:'.‘ : e

'“:vaf' vl{};f It p1cks up th1s;1f'fg”f'h} . 3

e - v T B T T AT R R
:eYes, the meta] But does 1t imf* f*f;pﬁe:]"» DA (O

o jspongev ’tjf] ,_T‘[ﬁﬁ,r;f'"f?:,“f' e 7,88 0

o CMepe. g

T N -

'f'one of these guys 1nto a f;“,git””k:ng'Vf_, R e L

T I R

 Oysyougo ket . - g

"'y Uhnmg“j.1.*?-'

"if;f:Do you th1nk you can turn -]'th_}_f;{vgih . ,Aflﬁ S ‘tekftk-tj\i,f?’; e

1h?fAfter tWenty m1nutes of cont]nuous use. of Category 7 Asks quest1ons ef.fh S

T 'to so11c1t new 1nformat1on, Categony 25 Sta%ement which d1rects act1one‘}}fa;,{j

o



~_71n ordeb to prov1de an adequate understand1ng of the who]e s1tuat10n,,tﬁ‘»'
"~h‘Category 5: Asks questrons to seek c1a;1f1cat1on on- mean1ng 1ntent
‘ by the father, and thé/use of Category 3 lees 1nformat1on by ‘
itno,Ranny, father seemed sat1sf1ed that he had prov1ded adequate opportun1tye"
“for Ranny to exp]omtand d1scr1m1nate among the types of mater1a]s wh1ch L
- f‘the magnet p1cks up, or does not p1ck qp, hé then attempts to d1rect
"the ch11d s attent1on towards mak1ng a genera11zat1on based on the\
‘Tflpos1t1ve and negat1ve responses 1n h1s exp1orat1on Father tests h1s ;
| 1-:fch11d S ab111ty to make and verba11ze that genera11zat1onathrough a |

' subsequent‘quest1on and cont1nued 1nteract1on

TR CHILD © . chiesory

o

..Q‘ = : . P _ R B e VR S

Em}»_What k1nds of th1ngs does_j o

‘Je§i1t seem to p1ck up a11 thel‘:V

W

}And what are these EV_v;57f
r'@__per c11ps and 1ron,

R ;”'?'>A'”*jw,a"d Paper c]1Ps 1n jﬂ'

fg'sponge and ‘paper c]tps

e -"*:-fﬁ;fyf.d AR

”;;iYes -NIt seems “to pyck up-.

”3J th1ngs of stee1 doesn t 1t? ::”1s“":riffsfft5ﬁfftﬂ {jfppf:3’p7’h56";hdnisd“'”




:,w1th Category 15 Comp11es w1th speaker 'S 1dea father cont1nued to

:fut11Tze Categor1es 7: Asks quest10ns to so11c1t new 1nformat1on and 5:

~»Asks quest1ons to seek c]ar1f1cat1on of mean1ng 1ntent/understand1ng

S FATHER 'Jﬁpw ,v; i CHILD ‘; -lv",»‘” | CATEGORY
'v'Okay You 1 have 6 guess L | | ‘

. 'aywhat and why the magnet 'h’fg’.f

"1a,Just a m1nute now.. I 11 ask

epfp1cks up th1ngs, okay7 ff’,f*h‘»Vf jh' | jﬁ f hfaf - ,?“3‘v25;’53 jh- s
Okay, 1t p1cks up th1s .1'_;f‘”'3;‘l 

’sDOéﬁ'lt p10k up this sponge? _“15{11} 177;.5fﬂajfgf,fl ‘hfa”}fos”““'f'z
.a‘.,:_ | _a”f’fhv;}'f1N5v1p°7a""ffiffff~”7‘Lff&h?
stk - 7

G e 'a;:}?“795$§e_{f"5796t.§?939ér?.f::’ e
L
o Does ftpickup thisstier 75

e
Pzt

SNepe. 3

‘;#"fmeta1 1n 1t

e aThe paper c11p is meta]

~ ; T Cause 1t [ not got a

.?““{fpaper c11p 11ke th1s 5 R S

vt V-*‘_.L:L}i?vitrff,pc:x-v;';'f;~’*iva‘j'rﬁi~i24;?3;;5:4

1

\)



fWe11;‘y0u‘got three;right. ].:;. R 7}::71  1"r/; ; 3
i &pu]fhink hat it wbu1d',J o ~~"f}‘5 ) .
pick up this stick? e ;-1fi‘ e ;‘_id s
‘Au‘why?:"it\"; . '7tfn5' ?"‘*,t;gl_hvgev\m _.Ja;f'l i e
| S :h’Because ithas a Eagg_ i g

| :c11p on the other s1de vh': "f3.-.;li
":?Yes, Because 1t has a meta? | | o |

‘ _paper c11p g 7M:i:r v"ﬁ,tg'f': 15;>\;'; U ,'_fgﬁ_;_}4,15;19;.8;f'
‘f'wé?],_mhat'are;the:things,‘fm"

"fﬁr;It wou]d p1ck up th1sv“/“
‘1bsponge th1s cork and. ;“'f" ;:;;h”
'h:the wood w1th the paperﬁgt]gfﬁ £
;ffc11p underground ) |
e L . (underneath) ‘ji _ i htfi;‘f3,x
:"In the forego1ng.excerpt father 's’ cont1nuousvm0n1tor1ng of the ch11d sf.f;i .
"responses 1ed h1m to accept that the ch11d d1d grasp the notton of .
‘::bd1scr1m1nattng among wh1ch obJects the magnet w111 p1ck up However,,;
'difather s f1na1 response ”Yes”, both agrees w1th the f1na1 1nformat1on '}ﬁ;:d‘t&;;;‘l

' [‘g1ven by Ranny whereby, father sat1sf1ed h1s cur1ous1ty about Ranny s

"“understand1ng of the know]edge wh1ch he shared about the context, as

{'fWEl1 as comp11ed w1th the ch11d s 1eve1 of ab111ty to express that

5’understand1ng, not by rep1y1ng, 'because they have meta] on them . but B

s:by hTS own conrete way of represent1ng the s1m11ar character1st1cs _"
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Th1s demonstrat1on d1d not exemp11fy that father succeeded 1n or

| . even tr1ed to d1scuss the concept of the effects of magnet1sm and the

R magnet1c f1e1d That purpose WOu1d have been ‘too mean1ng1ess to the .

ch11d As a resu]t father stuck to s1mp1e 1anguage to br1ng about
\\an understand1ng of an exper1ence wh1ch both father and ch11d had at |
p -d1fferent 1evels What father has ach1eved 1s the successful deve]op— o
a- ment of what Vygotsky (1962) ca]]s, a comp]ex of the assoc1at1ve type
.o;By th1s, Vygotsky meant that the ch11d after man1pu1at10n of the var1ety
: ﬁphof obJects as 1n Ranny s case d1scovers some factua] s1m1]ar1t1e§ v
:among the obJects, on the bas1s of the1r concrete, and not abstract /
thv character1st1cs Put 1n Vygotsky s words thhs ch11d then through the

:'“fuse of a var1ety of 11nqu1st1c strateg1es was able to deve]op, o

.a concrete grou 1ng of obJects connected by ;éf_i'faf}hsww?;; ;J,??'”
factua] bondst‘fp 62) t " :’_, o ‘._ DR S AR

_fh{ Father successfu]]y used questlons to he1p th1s young ch11d to deve]op'm
fhan awareness of contrasts among the mater1a!s, 1n order to be ab]e ’o ij;‘ﬂ'7'
'a?igroup those wh1ch d1d be]ong and those wh1ch d1d not in re1at1dh to
*?attractxon to the magnet : | k_‘ o L _“ | f
, It w111 be observed that at no. t1me d1d father seek to correct' N b
hpthe ch11d s 1abe1 or. form of express1ng the not1on that the magnet :
'nh;3p1cks up th1ngs made of meta1 Instead father accepted the ch1]d s

1t has a phper c11p in 1t“, to be representat1ve of the understand1ng '

another form of commun1cat1on that paper c11ps are meta] Neverthe1ess, ﬁv.»f?

bﬂntﬂffather cont1nued to use the adu]t 1exeme wh1ch 1ncorporated the WOTd

i meta]" : made of" :“that 1s why“, a]] be1ng the sum of the process

:'twhereby the cause and effect exper1ence 1s made poss1b]e Father d1d

"l,fnotlassume that the ch11d needed not hear the adu]t express1on or f

'f1abe1 s1nce he was not ready to 1nc1ude 1t in h1s ora] vocabu]ary

KR



! Instead father S cont1nua1 use of. the adu]t structure gave an 1nd1cat1on
: that the adu]t ]abe] wou1d be ut111zed at a 1ater stage of the ch11d S

'11fe Thus, g1v1ng h1m the a]ternat1ve 1abe1 to his on]y extended the .j‘,

'Telement of cho1ce of 1exeme wh1ch the ch11d wou]d be equ1pped w1th at
a 1ater stage when he has to re]ate that past expen1ence to assoc1ate )
and understand exper1ences of s1m1lar contexts at h1gher levels when
"the 1abels prov1ded by h1s father wou]d be more adequate in: terms of
:eprec1s1on of express1ng re]ated concepts. }3 | |

Subsequent record1ngs made by Ranny s mother in the 1og of the :

\n_-ch11d 'S 1nteract1ons w1th other member of the fam11y revea]ed that

142

'_Ranny d1d understand the assoc1at1on between h1s father s 1abe1 meta]"f_ -

“,Afand h1s 1abe1'”paper c11ps and 1ron"‘ Th1s observat1on 1s stated be]ow'

Q

in 1ts 0r1g1na1 state as’ recorded in mother S 1og

"Ranny used much of his know1edge ga1ned from
‘when h1s dad and he exper1mented w1th the magnet

. szanny sa1d to h1s fr1end "watch Trav1s, and 's
' -th1s magnet w111 11ft we1ghts Do’ you know why?“.,’

| "\Trav1s sa1d "Why“ ’

,‘tppRaymond sa1dL Just watch what th1ngs 1t w111
f.“p1ck up" ‘ L k

Ranny p1cked a11 the th]ngs w1th meta] in or on
.. them and ‘then said, "It'1l. p1ck up these cause
- ‘they.got metal paper clips in them, but those
.vones don t have metaT’paper clips okay.ﬂ, E

tf'He showed Trav1s how he cou]d make the 11tt1e
.fmeta1 b1ts Jump : ,

"]The extended 1nterest and reconstruct1on of the exper1ence, know]edge

b‘;vand mean1ng shared by Ranny and h1s father was shared w1th h1s fr1end

e 1
SIn the 1atter 1nstance, 1t w111 be observed however that Ranny was not
>'31n the presence of a s1tutat1on where he once aga1n heard the word

meta1" from h1s father ’ Neverthe1ess,,he was ab1e to reca11 and



prSSioWe'by,_

'_pAre you 1nterested in th1s

;,‘No we re go1ng to do 1t

‘eVOh you recogn1zed h1m eh?

di:M1ckey M0use we]] I wonder

:verbalize it forchis friend to represent_his meaning.' This nas made

-
i

ca) . the qua11ty of- 1nteract1on wh1ch h1s father fostered

‘b)) the var1ety of appropr1ate 11nqu1st1c strateg1es wh1ch promoted :

1earn1ng through d1scovery, deduct1on and sensory exper1ence,

‘ﬂ‘fd), and through his father s ab111ty to mod1fy h1s 1nformat1on to

";'match the 1nformat1on wh1;h the former rece1ved from h1s ch11d, o

:51n order to match the mean1ng and S0 fac11)tate understand]ng
'"'of the know]edge wh1ch each had. to share
‘In contrast the fo]]ow1ng excerpt presented a 1ess effect1ve way

of estab11sh1ng understand1ng of know]edge and 1nformat1on wh1ch

’f*part1c1pants needed to share.»»*rf-¢’ ;_"‘:""f«,.r‘° :
,Context P1ay1ng w1th Magnet K1t : ’
nyadff ﬂ N1cky and Father "
];,Age of Child: 5 years old | | |
| | FATHER R fi”d‘.i‘» i'jj'*,glglgi o - S eATEGORY B

dln_thls,gameﬁv Hmm? Th1s is

; Cagames : ’, S C . ) :,._2; 5

e Lo _*;jf" 7 I wanna go downstairs. - 3 .

- f':r1ght here WahtﬂdO YOU | v
» .j;'th1nk of.thatZ - S SR S [{_:’ | 23e:L

Micio Mouse. . o 3 ]

VR
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@

FATHER -

o

o

‘Shall we take it apart and

'jopen“it?»::

Okay }.1 now the name of

“thﬁs gamexisyMickenyQgsé

‘magnet

* I wonder what’ that means.

". 'Let's_seé. /Heh!

We11,jwe11]'shpw it to 4 -

. Christopher in a minite.

Let's just,fa1k‘about if fgr
aminute. Let's see. {That's .

‘to with that thing?

It picks itwp

i'That‘s‘whaf’a’ﬁagnei does:~

“Just put it down and try it

- again.. See if it still

~works..

 Ha Ha.- f o

‘i? é;?ff':

7 CHILD

Let's open it.

N .

Uh-huh
What is Mickey Mouse
mqgnetIA, '

s

Let me tfy_.

o ~show Chris that. -

A’
(S

- It picks it up. -

.. I wanna

W

CATEGORY' ,

95"

2,7, 25
15

B :23'5.-3
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}

FATHER 0

o ‘. ~Uh, it isn't working ...

_ " nope.
StilT pick 7t up ... Maybe
T we can find something'élge
‘and see 1f it' 11 p1ck it
o fup} Just a m1nute, wou]d it

‘ p1ck up .;: 1et 'S see ...

Tape? .

Ldon't thinkf{;fq pick up

tape. Try bicking fhis thing g
 7’.up, Try p1ck1ng up your -*ah
your 11tt1e - ah -,

’ ) '/,..
-/
Heh! It. p1cked up that

4;11tt1e d1sh of yours eh7

"’:Oh what have we got here?

»'Okay. o N
s TN
'It doesn t p1ck up wood '
v'7We11 -

‘7_Itﬂwon'tprdk5up theySponge,
But just'trylto pick ...

| maYbé”it‘?]lpickiup_what the -
e |

Heh!!- It

L_No,_, 

CHILD

e  works!! (Ha!)

) this'11 pick ub ' |

."rea11y

. pick up this.

25
7,5

~ CATEGORY

145



fﬁwa
", FATHER -

sponge 1% hpoked_ontp;,

‘Heh.

'ﬂwe1t;iit'g,right\here\...
‘Vjust a hinute ;t. Let's
Atry_some'of theseiother
:thtngs. You want to try

it again?4 Sti11 works.

‘Uust a minute 'Chr15'11

come: up in a minute to see

A
" Now . 1et s maybe try

th1s'th1ng.'_That‘— that Sev.

heh! -

:4Ya,wChr1s 11 come up and see_

lt1t in a m1nute

e

ATy

' Let S try these other th1ngs.
.what do you not1ce about the
~th1ngs 1t S p1ck1ng up? ‘It“,.

b'p1cked up that e and that .

.o and that but 1t

wou]dn t p1ck up th1s wood

.

'R1ght?

Where's that thing that

CHILD - CATEGORY-
| 25, 5

~ Uh.

belongs'in it? ' v 3

25,7

I'm going to show Chrissy. . -~ 3

S i "v , o 25"3
I wanna go see Chrissy now. - ‘!3"
o y
00 . (...) 3
\
e
. ‘\\\ t

25,3
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FATHER . - CHILD

~ You want to tf&'the:wood
aééih? . o
S SR o (...) okay.
»‘It won't pick up Wopd,. You |
wanted td'try this biece’of
.;_Uh ...'tabé, sure 5cotcho
.'fape,, Will it pick up that?i.
No. - |
| No ...
fLét's_try_..; Tet'srfryjsdme =
other things. R
| 1 | . T let's try this;
© A'rubber band? o
| S . ‘No.
’fNo‘;'b o

_ﬁfi E : - ; _(»;,

v ) WilT it pick up

o theser '
Well, whaF éreVa1T fhoseh : Va;ﬂ

Cthings? Why is.it picking

;thosé‘up? ER?

o ‘ft doeéf{

" Why does ‘it pick those up

o
SR

“and not wood? What is this . .

made of? What's it called,

/v - do you know?

(. ) gonna try it ...

S 147

CATEGORY.

3 o

B
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ERi



148
FATHER . CHILD . CATEGORY
, Si]vér. o E '_ 3‘
‘Well, it's sfee].' It's | I 5“ R f
- called steel. “‘ : - : 3 ’ |
' | B o And it doesn't break. 3
Tt doesn't break.-'We]1 1et's | - - | o
'see if we can?%{nd éomething . o | |
,e1se.'v' o _b,. - L . - - 3 e
v7.ANo,'it djdn{t pick"up_the - .: o . ' e
;CObper;; Okay, do yoqfwant |
to try ... ya that Tooks. -
; 1ike_én oid’hai] or some-- | !
. th1n§; do ydb‘want’to’tmy e ; - C o l 'A%%ﬁ%i”-
thatome? .o
CYep. 3
- WeiT;]eave the .. | ‘ | |

N

. Teave

the tape off of.{t;‘,dustv
;frx to pick that up. No‘.,.r n‘V '“.} | . : : o ;
- - - Oﬂ ‘ _ A'It_didh't; L ,‘  ) :  3
a0

Cause those things are ... 3 . -

‘_}ry thai ore ... R 'v" o

a | o (Ha Has T wanna go show - ya

- Chf}ésy now. | ?‘i | 3
,HWe1T,,JUSt,a mfnute: | |

| Chkissy‘s gonna Come7right up. “‘ B | ST )



Y

‘That's a sponge - will the

sponge work?

Well, 1'11 bes Let's try

some of these ... these are

Paper c]ips. You want to .
\tny a paper c11p? “Oooh!*
Look at it p1ck all those

»

" papeg c]1ps;up.

A whole Tine of it.

b

FATHER ¢ _ CHILD CATEGORY
Here's sométhing'... some | |
.strong 1ook1ng stuf%liﬁ/aere B
that 1ooks cee taat Tooks ,
11ke coal or someth1ng 23, 3
, | : No;lﬁ 3
Try it ... tﬁy 1t r1ght
against there. See 1f it! 11 ;b
... Oh it did start to pick -
it,up Tﬁ“?e must be some
stee1 in there too., Have you
| tr1ed this-one? ~ o R - 25, 7
| } - | "That onévis.the sponge;b i _‘ ‘  3‘ |

149
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 FATHER C, om . CATEGORY
Yes, try " try this one ... | | S -
see ff this oneiwi11 work . | | \ &
I.don't know what that is. " ) | S
R | Ohh. “
Oh - there is.goes.v - B o | 3
| Wow. IR 4

Mmm, you wanna try‘thié»one
toe? It ooks quite a bit Tike
 that one. osee\if*it'11 pick  °
‘that oné ub. zﬁﬁght on, Good. ‘ 3,4
- ‘ ' | I ... T wanna go see |
" Chrissy. - ) - v 3

. - . . - » ’ - "’G; ‘.‘ \\
PR - Ok, Chris is going to come _ St b

uprright away. So it picked:
up1a11'bf.these*tht?ware'. |

‘steé1, see that? prkéd up

those :...pickgd up all the

'e?umrcﬁps.L;jtby91MCMM;"-‘f‘, ";/”;
up yOu.1ithe tin plate. L o .3 ]
| . v\ 1 Wanna‘go‘show Chrissy ﬁowg. 3 N
- 0k, you wanna try thfs'wood | ' | .
again; 1 wonder 1f 1t might
pfck up that wood. 'Tr; that .
wood again. Heh! o o Y
‘ | | Oh! It!pitked ft_uplf (Ha Ha) 3 a’:q‘;, g
‘Do‘ybu'kﬁoﬁ Qﬁy? B " . L 3 .

RV S



" Yontwantxtofén_$hew1Chnjs

3 . a

L Lo oty
- . .

¥ |

 FATHER
IR _";iﬁa}?“f' .
: Cause there q a p1ece of‘s
steeT\on the other s1de. :

That was a tr1cky one wasn t

1t?, si ;‘ﬁvv

~

\

stee?

Don t take 1t off you can

It tOka iiké'ﬁood

Just 1eave rt on }.

can tr1ck Chm1s

." ¥

Okay try ]t aga1n

th1nk 1t s p1ck1ng up wood
Gotta h1t 1t r1ght ;{3 f4' 5
We11 that 11 be a neat tr1ck

Coeonow?oo

;,eeh?_ e

but on

nthen you ]Jfffgk
FOR e

He 11

o

DR
PR S

':Vﬂ the other s1de 1s a p1ece of =‘:h°

=;;. wvah;j,‘vl. e

Ok, you gocall Chris. <

H:'iﬁYa - ha - ha".tih |

_,r-.‘ /,

How 'bout s how"bout

we show Chr1ssy7 .y'

eyl

o)

e
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p ""D:

_ new 1nformat1on, in order to mon1tor the‘ch11d s th1nk1ng and to fo11ow 'i'?~ :
| vi, h1s mean1ng 1ntent A]though 1t wou]d be pos1t1ve]y assumed that a
| th1s father meant no 1ess than the f1rst father quoted in. the forego1ng
:‘”f‘ chapters, to share 1nformat1on h1s use of strategy of Just te111ng,'
| rather than foster1ng the att1tude of d1scovery in the ch11d d1d not

fac111tate an exper1ence wh1ch conf1rmed that each understood the other ;n,'

to be content too much w1th‘Just g1v1ng 1nformat1on As a resu]t the

not mptwate the need fofr thé chﬂd to d1sp1ay 1mt1at1 ve-in di SCOVe*“”'"

S 1ng re]at1onsh1ps for h1mse]f The strategy of s1mp1y g1v1ng

bn”'veq'1nformat1on d1d not conﬁ1rm understand1ng on- the ch11d s part, ne1thertit‘f{-' o

d1d 1t conflrm that father d1d share his, 1eve1 of know1edge of “the . _,ffthhfﬁfpﬁis‘“

,p content, purpose of the a§t1v1ty ahd mean1hg: the casua1 re]at1onsh1ps)ﬁ‘“ﬁ7f
1n any mean1ngfu1 way f_gﬁfjf;ffgmg[s :j;t;n: e q;;igli j.f}:ﬁ__\'};f~

R

In summary, the two foregowng excerpts conf1rm that, »-  :'1f~" ;Ef‘\‘



f‘f,HiWéTls (1981) the genera1 conc1us1ons wh1ch we cou]d draw about the “'hV =

St

.:N%""‘ - 183

L 1,.\’)1,.'
oo

f;a)'f;i1t is on1y through the encounters wmth others an Tnteract1ona1
"i"contexts w111 the young. ch11d deve1op an understand1ng of how i*“v
‘v1anguage works to fac111tate know]edge shar1ng and 1ts under1y1ng
'mean1ng, : f”" r , - v | : | | ‘
_gthe atmosphere att1tudes and»11nqu1st1c strateg1es wh1ch adu]ts

use . cou1d extend the ch11d S persona1 exper1ence re]at1ve to

[ ”*t»g1ven context, or on the other hand cou]d retard that exper1ence, ‘,gp“,l' .

#{}g)ihtuthat young ch11dren man1fest vary1ng degrees of understand1n9
'qﬂths a- resu]t parents, and adu1ts, need to 1dent1fy those needs:
o th1ch ch11dren have for exper1enc1ng a 1ess comp1ex process of
5if;understand1ng Hav1ng 1dent1f1ed those needs, then the Se1ect1on |
; and ut111zat1on of the most appropr1ate 11nqu1st1c strateg1es
’deWh1ch w111 fac111tate that process wou]d 1ncrease the chances of

“.[fconmun1cat1on, understand1ng the content purpose and mean1ng .‘]f“"
; KL o .

: pg;a,rof g1Wen contexts wh1ch the ch11d share

.'-@'.f‘& ;f appyoaches ‘to the deve]opmeﬁﬁiof ch1tdren S '"”‘ L
I 1ahguage comprehension (are) First comprehens1on
dswnot.an all - or ~'noth1ng phenom1non, -there -

"-are degrees.of understand1ng ‘Second, -even £

: where ‘children appear not- to understand utterances
n'~ in the way “adults-do, -this does ot.mean that:
. ithey/ are upable to use- their oWl strategles to
deriye a qgan1ng from-what they hear, -although - i
‘this meaning. does not always correspond with. ”;1;};”’ el
< what an adult would ‘understand. Third;-and o

| %f*iStated in; another form, BF%QQES, S1nha and Wa1kend1re (1981) vfei_f e

DRI

conyersely, theprocesses involved in ‘a child' s e T R

‘comprehension are not: necessar11y the same as
. those of an adult, even where there is an’
~appearance of - comprehens1on - What is:more; .

individuals "in the strategies which they emp1oy, _
and one- of the most fruitful ways of studying ®
lapguage comprehens1on is the careful analysis

there ‘are considerable-differences between. '.ysﬂi‘h*‘ur.rtf”,ﬁ’e/.ﬁ‘}x' |

. of) protocols.of 1nd1v1dua1 ch11dren s response a;f',, S ‘vfifi'y5o;li}

patterns (p 154) S e T -_ﬂbﬁ';~yj'ir"




g
: o IR : : : k
What then, were Some of the 11nqu1st1c strateg1es wh1ch fathers 1n vb

th1s study ut111zed to extend ch11dren s underStand1ng, and as a resu]t

the1r know]edge of content through 1nteract1ve 1anguage sk1lls? The o

Doy

f}gfo1low1ng chapter seeks to prOV1de some answers to th1s quest1on

What L1nqu1st1c15trateg1es Do Fathers Use To Create New ’ f;a.

Contexts For Language Learn1ng To Extend Know]edge And

B v; f»Understand1ng? l-f :

| TG Jones and Mu]ford (1971) havevmade an observat1on‘wh1ch seems “to ;15‘1
e esupport the wr1ter S th1nk1ng of thb 1mportance of encourag1ng young Z't?fjm

; '5a‘fch11dren to- ta1k 1n a var1ety of contexts Only then can they exper-.i

'b“f: 1ence the way 1n wh1ch the mean1ng of words change w1th each new '

v -:i‘tcontext Br1tton, 1n Jones and Mu]ford states that

H*quOrds are. o1d they const1tute a 1anguage that

kf;yij;iff'g,served the child's grandfathers and.great- = .-

Vgrandfathers before him. But every occasion -
RIS 10) ¢ speak1ng them s a fresh ong: in use; oo
oo whether by child or grandfathers they are on J*<f’
celoo -all but the most routine occasions ‘not: indeed
- ;r‘]f”new1y m1nted but new]y meant (p 27)

fg;jAmong the 1nferences wh1ch cou]d be drawn from the forego1ng quote

."" “ \_ &

"yf_context b) that mean1ngs of words change as d1fferent peop]e usé

S {1anguage wh1ch works to commun1cate mean1ng and to ach1eve certa1n

BT S

‘ *_':purposes for d1fferent speakers. 4;~.‘_?thyf. -

PR e P

In cons1der1ng the cruc1a “eed‘wh1ch young ch11dren have to

RO

~fnl'ch11dren 'S 1anguage deve]opment Th1s they ach1eved through th_iuse

';of 1anguage

154.

v . |

v'ff‘are a) that words by themsetves have no mean1ng,_except w1th1n g1ven ?"_';}DL:y” i

'f'them 1” d1fferent S°C1a] s1tuat1ons, C) that words const1tute a ,7vt'; SR

7Vvexper1ence talk 1n a var1ety of‘s1tuat1ons, 1t was observed that most t.fja‘*

e i
*;e;fathers and mothers fac111tated a var1ety of contexts to Woster theTr



"'j_contexts, can g1ve r1se to ta1k1ng about other top1cs set e1ther 1n

been g1ven

),‘

%vu to the” re1at1onsh1p between context in wh1ch ,
* communication occurs, the re]atlonsh1p between .

‘context and meaning frequently remains 11-

P
1

conce1ved or poor]y formu]ated (p 158)

we11s further suggests that

Usituated.

- Tn-themselves contain sufficient information -

o t‘mean1ngs, but, by making reference to. aspects”

_quite often the term’ contéxt"1SIUSed‘onTy to
_refer to ongoing nonlinquistic. activity which

~.may accompany language and to aspects of the .

physical sett1ng\nn which an utterance; /is .

~independent: of the language itself. The .
; relationships between.linquistic meaning and

context, on: th1s_v1ew,‘1s -postulated as.one “x

,_of7one4way,dete?ﬁﬁnationifspoken‘Wonds do - not

- for_participants to grasp one another's

“’_of’the sett1ngAf'h1ch‘have a stable identity

"‘one may. achieve a'sense Of what 1t was_ that B
_;one B 1nter1ocutor ol

(p 159)

, These features are then- assumed to" .
,i;have an 1dent1ty which is, to a ]arge degree,';v

1:weﬂ1s 1mp11es that the concept ofﬁgontext shou1d be conceTyed on a

We115 (1981).suggeSts'that fot;too.1ong;‘thetattentionlwhich has. -

" 155

fW1der bas1s where put s1mp1y, talk on spec1f1c top1cs, w1th1n speC1f1c ~ -

= 1t1es, as we1] as contrasts 1n preSent contexts.

[7jAfThe re]at1onsh1p of 1anguage to context wh1ch
. We are proposing: here, then, is one of
~ ]rec1proca1 ctonstitution: not only does.

‘ jthat occas1on v1a the 1anguage that occurs (p 161)

- Janguage gain its sense from the context or ‘:‘
~setting.-in which it occurs, but sett1ngs in ,t*

'-turn ‘take on: their particular meaning for,

»

e
YN

"'f_FWe11s cont1nues to emphas1ze the 1mportance to the young ch11d s

Q

: ;‘T_?the here and now, or: to relate to exper1ence of the past w1thout the 'i'f'f
et ,
L ‘presence of the actua] phys1ca1 sett1ng or factors

'”.f1anguage he1ps to reca]] exper1ence, in order to eﬁtab11sh s1m11ar— n

”w;deve1opment of mean1ng through th1s rec1proca1 concept Of context when

As 1t were then,‘_eo'757v

@ s o

L

P N

Or as We11s puts 1t, S



“'hir‘wn th1s study exemp11fy We11s t%anguage e

st

he states that
e "‘A]though such observat1ons may appear self-
- evidant they s1gn1f1cant1y affect our conception. - s
. of the process of meaning deve]opment For "
-+, % . rather than seeing'this -process:as: s1m$1y one of :
77 learning to express an’ independent reality in :
terms of pre-established lexical categories, a -
reciprocally constitutive concept1on of  language -
~leads to a view of the’ ‘child as an‘active
.participant in the social product1on of that B
~reality. It is through the child's progress1ve e
‘mastery .of his native language. that he.is able S
- to part1c1pate in the ‘construction of order and - :
cmean1ng in h1s env1ronment (p 161) : o

-

,:Th1s view: was expressed by Brunner (1964) who suggests that through the
-=deve1opment of adequate 1anguage competence, the ch11d gradua]]y

'ebecomes free to th1nk outs1de of the phys1ca1 context and demonstrates
“t_the ab111ty to represent past exper1ence to commun1cate the mean1ng '

PR

'_wh1ch the present contexts have for the ch11d

what strateg1es then d1d the fathers in th]S study use to fac111tate,ﬁ

‘-:idthe deve]opment of context through 1anguage7 i L
'1'J The resu]ts of th1s study 1nd1cated that fathers used ma1n1Y"td{f
*f;sCategor1es 2 35 5 7 and 25, These were,, - i
‘.;4? Category 21 In1t1ates tOPTC o

"@yr;A‘Categor¥‘3r G1VES 1nformat1on..f‘?

?7f1ntent1on

R . : : B, . L e

g%;* Category 7 Asks quest1ons to 5011C1t new 1nformat1on

'f'through wh1ch fathers demonstrated We1ls rec1proca] 1anguage

i)

‘rlcategory.SE; Asks quest1ons to seek clar1f1cat1on of meanmg;"g}_‘k;v~E

156 -

.- context v1ew of" foster1ng the’mastery of bas1c 1nteract1ve commun1ca- _;;f-i“ o

-

't1on sk1115 Perhaps the fo110w1ng excerpts from some of the fathers o

N

S
4
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EN

- and ‘which’create Othér'éonteth are underlined. =~ Sy

FATHER * .~ MOTHER ~  LINDA - .- BROTHER
,‘W““‘ P o - ST B »
1»&),~> o - This a dog.

]

-

What are you A
gonna ca]] your - o g o T
dog? ¢ e ey

What's:my dog's .

“name?.-

. o Idenft‘know}
}ZDTd you te]f
A what ah, what
A'{‘fn,»f; ",eh summer
-,'schoo1; and what,,
erou=get tondo;:"
,."wednesda‘y?f‘ fwlnat ‘_
: do Slpu;_géi: to do - | |
"gndn.Wednésaé;?nnf-_jnu' [ v  ‘:;i E ,kun}._,??ff)f" o ;‘i -
 Nhat have yOU.gdtJ" . ' ' S R
“1ft° br1ng to schoo]7 gy ?:,A- .,if)f
Toys. :

[T 2

e Ah - presents?

Nhy do vou need ‘f;_ e f; :1wf'

presents at

.

7,_school?"~f'j g



S

 FATHER

° They didn't say

So, what does

‘she get to -

_bring to
| schdoIloh

Wednesday?

Oh. So she's

‘hér;dOQ.

ol

* gonna bring

®

MOTHER " LINDA

bwe11,‘you have to
‘Bringltaysifo ‘
‘schdblq‘ Yeéf

My teaéhef said.

LA

anything Tike EE
. - ° o )
“that uindag :

'?efs.-‘ ,

. Idon't know -

et I'lhe

What's she

gonné*déf

" to see.

‘Iﬁ’s’sﬂgpoée‘ o

to bé'set_fok-}

- tomorrow.

[ .

‘"fhétfs.what thé

~letter was all about.

BROTHER f

e

158



" Age of Child:

159

Here the idea of L1nda s ownersh1p of a dog, moves 'in the direction of

_ th1nk1ng about the gather1ng and d1scu551ng of pets at schoo1

" The

idea 'of time for preparat1on, the medium of commun1cat1on wh1ch-the

:teachek uséd'to conyey the special event to Linda's parents.

thé father's use'of‘quéstions'to so]icit information from the mother.

-kprov1des the main strategy for deve]oplng new contexts 1n whlch 1nform—

at1on 1s shared

'*Qontext Jake and Fam11y at Supper

Particjpants. 'Father, Mother, Jake, Brother

»

‘4 years on 

) FATHER 'MOTHER -

‘”f(To Brother)  ',~ - |
What did you do : )
' 0n,th1s field - .
C A - | .
_Xrip today?. ‘.
. HOOC”ES? What's"' BT
«"é.hOOd]és?-‘
The ram bore

- away at it?

Mhy? i
- ""We]T,_Druhhe11éf .
_has more éffect-

- ;natura1 co1our‘

;1sn 't 1t7

/ . -‘ v‘ : | 'p‘ - :;.‘  ‘

“BROTHER

7-c1jmb the hoodles.

Sort of a muéﬂ* L

* - bank sort of uh ...
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FATHER MOTHER - ~ JAKE  BROTHER

Lo SRR o It is. Do you
B | - know_what we -
No. | i
Dinasaurs. We - ]
| | ronly‘found_,twot
Oh',"I'don"t know, RN B
1 keep thﬁnktng" R "2,, Co T T

cthatithat's a]]‘;
vdone_wjth; |
I went some-
o where too.
fIn th1s excerpt the’dom1nant strategy of quest1on1ng has functioned toj *
1ntegrate all of tne.forego1ng Categories, 2, 3 5y 7 and 25 as a med1um
of helping the young child's deve]opment of 1anguage, context and f
"nean1ng Thnugh the forego1ng categor1es ch1dren S. awareness of the

"COnVentions of 1nteract1ve commun1cat1on sk1lls ta]k1ng top1ca]1y, '

—_—

‘Vttak1ng turns, agree1ng on meaning and respect1ng eaqh other 5 status 1n

tWe situation have been re1nforced : i u'v - .\4 R -
‘ Mothers also demonstrated the need to encourage the1r ch11dren s

"Ztaik 1n order to share the1r 1nterests wh11e at ‘the same itime expos1ng

the1r young 1anguage-mean1ng 1earners to a var1ety of structura] and

: semant1c aspects of the 1anguage systems of their homes

| -t It was observed that mothers also used Categor1es 2, 3,5, 7 and

25 1n order to fac111tate ta]k However, whereas fathers ut111zed

these- 11nqu1st1c strateg1es ma1n1y through the quest1on1ng structure of



"utterances SO as to get 1nformat1on which the ch11d a]ready may- have
,had on the context of 1nteract1on, and then used that 1nf0rmat1on to -
g1ve c1ar1f1cat1on to the mean1ng 1ntent of each top1c mothers mainly ‘;
-used these strateg1es to give the child 1nformat1on more often without
,check1ng what know]edge a]ready ex1sted. As . a resu]t of the 11sted '

ncategor1es ‘which fac111ated new. contexts as a result of 1anguage from

v other contexts mothers predom1nant1y used Categor1es 3~~2//;5 -5 and,
A order of 1mportance The responses e11c1ted from chitdren there—
'fore requ1red mothers to ut111ze add1t1ona1 use of Categor1es 4:
gAcknow1edgesv1nformat1on and_Category 6: Asks quest}ons to provide. new :
.1nformation;u’1n response ; chi]dren,theretore-more/trequently utilized
Categories 15: Statement Which epmplies'with ideas andgcategory 5: Asks
xquestions to .seek clar1f1Cation of meaning intent to adgreater extent.
than'they’dtd with fathers.” In the case of the 1atter, the categories
~which: fathers-used e11c1ted from ch11dren responses which predom1nant1y |
"ut111zedMCategor1es 3: Gives 1nformat1on and Category 5: Asks quest1ons '
to seek c1ar1f1cat1on of mean1ng intention. A]though»fathers and .‘
mothers' 11nqu1st1c strateg1es both e11c1ted responses from ch11dren
through CategoryS in the case of fathers, ch11dren sought mean1ng
- 1ntent1on of both the. commun1cat1on and content 1n order to ‘expand the1r |

' 'own 1deas by v1rtue of haV1ng shared in creat1ng new contexts through

their 1anguage On the other- hand ch11dren ut111zed Category 5 ma1n1y
/.

~-to seek c]ar1f1cat1on of the next sequence of the phys1ca1 context in

order to understand the expectat1ons wh1ch were he]d of the1r
cont1nu1ng part1c1pat1on in the 1nteract1ona1 context The fo110w1ng

excerpts exemp11fy these contrasts

161
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Context: Playing witS.Mégnet Kit

FATHER

What do you :

have in your

hand?

Can't you .

remember?

ATEGORY

~ AND INTENT
23 To establish

b

orientation of

‘context.

25 33 5; To

on the task/
-conteXt, ahd to’
.fecéjve informa-
»-rfion whibh trﬁ]y
" telTs whether
:Chi]d needs hbre

" reconstruction =

162 -

CHILD . CATEGORY
| AND INTENT

[

o
I forget what 3§>To4seék
1t's'bal1ed. _information.

o

_continue focusing

of the iﬁ%drmation‘

a]réddjkgiVénl

Uh-huh. 3 Continues to
| provide. informa- =
ﬁ%on whichldeféhds
 hér first‘usei§fn
Category 3 - with
B T ‘an’ expectation
o

that information

- will be given anew.



FATHER -~ CATEGORY | - CHILD
| v AND INTENT |

Y

Is it a magnet? 5; 65 3; In this | K | !
B '»‘, ~order of importance ‘ |
T | éo.use a question- |
'iﬁg strutture‘in~ “
order td hefp the-/.
cﬁi]d,to‘rgcéTl
- previously shared - - B S ‘Ik e
. - knowledge and/or to
ﬁrqvide the requifed . ’ o
information if the
child does nbt .~
‘rec§11; iﬁ'order'to S o _— lf””*“;”””
: procéed_with meéning-"‘ | |
 inteht_of.the
L'cbnféxt.' SR %lf‘v; : lﬂx”ff — L
N . ’aUhmmjw”if~_ 3 43 165 In order |
” of 1mportahc¢-£hé |
: chi]dléivesifafher R
. _binfor‘matio'n to "
| indicate'%hat she . |
' n0w‘remembers,_that
she agrees;wjth hi§
I 1 o i | )!‘ - . ".fs&ggeSt{oh‘éndifhatW  .
| | : shevisvcomp1ying.

.o . with his idea.




a

FATHER -

And what do gbu

Cthink it will

do?

X \
°
*
dos o

ok
A | (I
;\‘: ’ ‘,.@\;*
P
R s
Y

e
PR
L
P
P
L s
ar .
A
) .
EE +
E) é,ﬂ . &
v RO .4 3
§- A i
. 4 N “ “
i .
. i
. ‘
3o :
.L “

ARG
“,'thg%bhy§ica] and 1

9. Vo

“eATEGORY

AND_INTENT ' L

2575 55 6; In r

6rder of importance‘
. fathér tries to

’éontinue focus/

orientatfon to the |

cantext, o solicit

a new ?nfb maffoﬁ
,.resbonseffrom the'
.ch{ld,_;nhorder tgu

ascertain that the

,:f‘154

- CATEGORY
AND INTENT

i

latter-and himself -

are sharing.the -

meaning intent; of -

communication con- -

text. ‘Fina11y<if’

2,7 and’5 failed, '

. on1y“tﬁ%n,wdu1d he

provide the inform-

ation through, rot -

telling, but a
further queétidn: N

structUre.

|
Al N
e

% Pick-up things. 3; 18} Thé

-

- ‘appropriate inform-

L’



CAIEGORY S Lo  CATEGORY .

AND INTENT”{.F Sl A INTENT°"‘,{ R

' at1on is. prov1ded;1_

(0

JI‘ e

Lt e ‘;]1\$' 7,*1]_  RO ,and father _ f'ifA>.yl”
'-gylf}M 3f/_.“lT j',__ff f ;;;_~‘;f e = '.:‘ascerta1ns that a”’,:*"

Mo e T FET L ST e T e e e s common mean1ng is

L g e e T e «;v/vgf:jestab11shed about’
| 5fliuiff ;§ x53 {‘1)f j”i‘L' f5=gft'  f -_ }'Jﬂ' ;3p‘j,@f;; the context ' Hence,?

chﬁmun1cat1on w111 s

',V9“:>’ ﬁibe rea]Gzeg more 'f;,':

~ / | | e\asﬂy

Wou]d 1t p1ck up 7 6"5 893 ;nj ¢4f‘j”;gj;¢f1};,4,~

everyth1ng7 .»jorder of 1mport;;_ ‘v

"\the meanang of ‘he ;J‘

range knowledge of ;"xﬁl B ,f’wfgﬂff iffﬁff AfJf:J ';.%b' £ 
the contextkcoqu’*11 ::r“fwﬂyé¥';f?”iv“fu‘  <_{“¢5f_;j; ;; ”-f-1fﬁ

ﬁm\shared He-a1so ' . . ~5rjffgv':j R TR L ey

trles*to estab]1sh 5,J;‘itf:f:;£f7 ”fff,qff:fjv“,a_x\‘f

the purpose\of h1s

next COnversat1ona1

[ .2

: - ot
: [ ' A
. s

. B v

2 R . E
W ! .
‘ \ i - ]
e ' )
.
i




" . FATHER

\cont1nue us1ng

if.

, WeTT, try 1t and

see 1f 1t p1cks

i up evenyth1ng

here.g

~really means. . o

";’j”re,]%ect@ them TTh'I s

.NN-t1onsh1ps of the

v‘;mater1a15.-,These

' ,ftowards the sk11]s

CATEGORY © . CHILD

MLMEM S S

Category 5 to seek

‘~cJar1f1cat1on_of what N

..Qf hoNuthé’chTTd -

Vol

Sl :

;of 1mportance [?< :

father tr1es to

;jd1rect the ch]Td ‘s

Tuﬁiexplorat1on 1n order;. e

to ver1fy h1s pre- “;}*;_

’ddct1ons'“or to

"it;strategy w111 add
‘v;fnew 1nformat1on to
N;ref1ne the ch11d s |
‘:1deas in re]at1on

”;[to the casuaT re]a—f

= . . _:y

¥

f;thhe ch11d‘is L

| f{f{aT]owed to d1scovertﬂfn’§'T:Tijg'

: S

'**jfifor h1mse1f, 1ead1ng “_ﬁ';‘;f;7ﬁf‘.y;N<~*'“

el
~Ahaaa (Yes )

CATEGORY

AND INTENT

‘”;166T>
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- CATEGQWY T B 1 E
hﬁﬁ?li‘rjfi:‘ L vfﬁe:}f'of.dlscf1m1n§t1ng:'"2“ | ' ,

wand'geheralizing“’g';"j o SR Y SR S jh{

| 'fl.‘about the re]at1on-'“f’
o sh1ps of the ﬁ

1_mater1als, &

S :t.Ahea I don t 3 93 H he the

o G L | ’fwi ;f?h;i'eifknow, What s ’ ch11d'g1ves father <N
?f{hf'fh ‘e_fj;qj755j?iifhée;A e'Z;;h}fhije]f£>these Called7 ﬁnforwat1on abouthv@: é»
S u'}j;.f;f he-:ﬂhf ﬂi“”i;tﬁfiﬂfh,fﬂh: vbfj;f?hher 1nadequate R o

N o Jy ab1hty\ to 1abe1 ‘A /
| ‘,‘».“'_A_ob‘]ectg »-"A;‘é ; : . :
o | » ey . ilreeughﬁher 1ntona-'w i
| ot ‘ o :*ff* f; fﬁft1on expressed a  ;€
,'}fﬁggeik;;fh;‘1&i?];2i;??ﬁf ~{'ﬂvi.i“f;AithE'ii_?hjf;i:7 :??;fneed to be g1ven
R T A R b i v'[§UCh 1nformat1on f.““{
i efjn order 40 susta1n
 'f‘ethe conversat1ona] t;;ﬂ‘h i
,i ff‘V h;yhff ,}h:;  ):h*ijhf' L'J}?;ff{fL‘?ﬁhfflfs’z ffﬁafcontext;__ﬁ;lf- o
‘?;fjh{‘"'Whét*doftheyfdé? 75 6; 53 ih_:’f°t' : 1

Thorder of 1mpor— g

I

4T'tance, father seeksv;'

1’new 1nformat1on

"ﬁiefrom the ch11d

f;{]whether the - ;.;5;§h R e e gt

73“forgett1ng of the




%‘e thgy p_aper

. FATHER

- CATEGORY ~ - CCHILD
'v‘ffANb“iNTENT:ﬂJ
, ‘7Tabe1 mééns a 1aCk
;lof know]edge of the
" J0ther structura]
or physical charqcf '
. Hffekisfiés éré a11 ”’,:‘w
ﬁ:f:not part of the
, ‘ agfch11d s reperto1re{ff;‘j e

\

L Hav1ng estab11shed -

dneed to kno%,,Lf K?
"1ve1y or : ’ 
.t1ve1x, father1 "  .
_'111 then se1ect
':?appropr1ate1y from Ny  ﬁﬂ
‘Lx1fCategor1es 6 5 and
"fL“3 how to prov1de the |
*°'ffadequate 1nformat1on |
~‘1n order to susta1n "¥f ;'¢;f u
o ;;the conversat10n o

”‘>4uhmm

g“1nstead of us1ng
7g%mmw tomn

5l;vthe 1nformat1on, ~Lﬂ7 :

;.(I‘réaiﬁy

"6475~”Heké7father”%_:  SRt éffffz"

RN
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CATEGORY
COANDRINTENT. ¢

3, Still 1nd1cat— o o
1ng the 1nab111ty

“to reca]]

i



. FATHER

( J : |

-Do_you. know: iR

'v‘thyvthefmegnet.'

. vis pickgn

:o.»these‘ug?y t: i

. % L

| }'ffather tr1es to "‘q

‘ o context

" CATEGORY ' cHILD
CAND INTENT . |
structuhesfanother .

‘quest1on 1n wh1ch

V]the desfred response .

' Js-embedded.

‘e gﬁi‘“’g" O,

‘5'-6’ 3 In order.'h.

k”of 1m&ortance, the 1/ x

: ‘av DL . G
: B'«“

o

‘wi,v. :
7rcont1nue the meanéng 'a Lh‘»-

| isharang of the 2 ;'-')
As & resu1t jd
1”he extends the ch11d S

2,

eknow1edge through j[fhfe"f

| ;ﬂ* further quest1on1ng.‘h"

'hIf:the:reSDonsegwasffjhff-
'r.inadeﬁuétéfthéh"féthek'"f”
_A’showed a 1ater 1ntent
JJ?showed that he re- b
fstructured another
isquest1on in order to 3{'.f'.

get at the 1eve1 of. the o

ch11d S know]edge before

 Uhmm (Yes)
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- CATEGORY
* AND INTENT _
3; 4; Here the child
f aérees‘enq;conVey
”that'agreement to. e
father.
A} ’:..é;i’ . 'i" “
@ o

»erj'é-eﬂ PR TR

e
. N
.
— o
J -
- :
~ . .
o ” t}
EVRS) LAt
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| DR ;;‘vﬁ e | )
. FATHER . CATEGORY - CHILD CATEGORY

Y

~ AND_INTENT " AND INTENT

R 7 continuing to -

provide new oo
infogmation )
. No. Oh. ~ 3; For each lexicon
LRI . L ,
" whd,» the ‘child

S S C
ives new informa-

>tion as a result
SR e *of‘ﬁhe'exp]anatipn“v‘

* which' father .

G " encouraged. -

Lol

7 53 63 'ﬁngaﬁnn'f'

'rfathéffasksffor 

‘the,j9V91”°fAchde-$jff‘*\f

“knowledge Béforg

»’provfdjng'ééme, ? '
_itthUthféﬁﬁingﬁf»' | , o
S, wmm 34515 Here the

s
A
D hy
‘\3

e

T

: 1cthdﬂs informatibn
R ESTRC DR R . S ff' [> o ’f’,fcdqu‘be'ihfgrpreted T

« . tions:'to ‘acknowledge

AR TN % e .. the agreeing of

a

ST oo common knowledge |

5+ = ..shared meaning or




R £ O

FATHER IR CATEGORY : ,cHILb-; ',5$\ | CATEGORY | T
oY m INTENT b ANDINTENT - -
| ; jJust to comp]y by
‘ ‘ . E v1rtue of the '
- f;i* 'u’j": :-“ : ',.“; o | / R : adu]t s status of
" @; ' oy _ be1 ng more L {@
, ,"f"‘. o, "‘_f; o i‘A , 71 "f - ' know}edgeabTez< T
f Da.YQ?.wantfto°'f 25->84 73553 0

pick up this® Here, in order of |

e

- over here? * - }1mportance, father

D 2“._tr1es to extend the * - ”“T PO KRR R

@

f ch1]d s act1ons }n o
‘order to he]p the SR " = ay‘q

T -=Jatterfformu1ate-more1-.‘

,Yt?ﬂ"t PRI genera11zat1ons to
‘.' a:' ‘h conftrm the pattern, : .,;Hf"
'of the re]at1onsh1ps u
. of the mater1a1s ; '1‘h . f{il ,5@;g_‘3
-ilwhether the ch11d s | '5‘11; '
ﬂt d1scover1es re§u1t in ’Q:”h; 'f" B o ?lV,
the appropr1ateAJ .‘ e o
| .responses,~father has‘vu-'
- - facilitated another |  ;1" A R | :1 R
ttopportun1ty to 1earn : . o . '
,V’xftgﬁ{5,7:%5~; v”i“;ll_through d1scovery and R ,‘3;&35*
. TR through the senses RS

',‘“j That 1n turn extend ' nfh ;hsgl



Ty .t

FATHER

Cth;won t 1t

p1ck4_p that?

 dictions..

75 55 635 3;

~ CATEGORY
'AND INTENT

refine and confirm

or deny prior pre-

Asa

‘ resh]ﬁg,bgehéra1i;
ﬁ zatiohs cou]d,Be
 made fromﬁthe[ |
- simi]arities and

» d1fferences obServed

e
i

Father -

__continues the use

N

_,n§f stkategies wHich'

E seek'tb‘know what <

the chl]d knows

H1s purpose 1s,. 4

'not to g1ve
11nformat1on but to
»extend the ch11d s

1deas us1ng the‘."

1atter_§ 1exeme, :

It ‘won t st1ck

2172

i

CATEGORY

~ AND_INTENT

vj; 16; Here: the

~child proJides.

1nformat1on wh1ch

I'1mp11c1t1y

cha]]enges father s

'~1deas.



- FATHER

Is itibgﬁér

‘qi-glégftfﬁ&

i/
?

- context.

- CATEGORY ,
AND TINTENT -

experience and

trend of thfnking.

)
.

: 43 6, 16;;3;ﬂHere
B father provides
" the-desired inform-

ation in erder to

facilitate to.

orientation to. con-

" to be'communjCéfed
'..and thg:need;to »
h extend_whateVér.v_
 knowledge. the child

‘already has 6f the -

CHILD

[

I don't know.

 text, the meaning ™ .

©Uhim.

"CATEGORY
AND_INTENT

3; The need to know,

why not .is %gain

expressed in

wt

) P . I .
intonation of an
indirect question

statement.

examplé of acknow- "
“ledging or

: confikming onifhe; o

W

173

3 4; 153 Another "'

s

w R



N

ol
W

" FATHER

It's Qaper.

What kind of

[
paper?

‘ing strategy. If |

. .

'CATEGORY

AND INTENT

R 7:>5; 65 Here
father finally
fcdnfirms his fdea

- for the child but

continyes to focus

.on determining .to

help.the child.

~“discover the rela-
vtionShip pattern;
“that the magnetf'
'whjch a certain type

.thfough*the questior-

all fails in identi-

fying the correct
~ responses, then later.

”Strq;egiesﬂindicatéd

the conti nued use Of

" further questioning.

‘;CHILD

et

'4pj;ks up meta]iand  o

-other objécts to .

" of metal is attached,

"

CATEGORY
AND INTENT
béSis of status in

. . e
the conversational

context.
)
\
. \
\
P

174




o

 FATHER

Yeah. - It piéks

Lup that‘wax. B

Okay now. ‘You

‘try ahd'pick ,
this up --the

stick.

- discover the

Qb; Father confirms

- that way; or idea

vf-Thus, Teading up

. /
- to a generalization

fwould.eVentually .

¢ CATEGORY ~"CHILD
AND INTENT

" Yeah. 'It‘picks

it up that way.

for the child.s ¥

made’T%ter.

25; This redirectioh

- and extension of -

action towards

'.uhderstanding the -

“.total'situétion;1§‘-

further;éncouraged
so that the cﬁﬁ]d_

. generalization and

175

“ CATEGORY
AND INTENT
3; 5; Here the

child conveys

_ information that

she has.experienced
b
the casua®¥rela-

tionship which

: father‘tried to

“help her to.

discover.



|

i

FATHER CATEGORY
AND_INTENT
R develop an
understahding of
the casual rela-
tionships,éfbtheA
~ materials. |

- .0-0-o0ps!

L

vIt.wdh't,Qjck‘} 5; 8; Here father

'1;_g93 ) ASKS anbjher

- v queStion to ensure
'thatvthe mééniﬁg,
of the context is

| ‘yetf%n the'cﬁi1dF§v

P mind. Esfabifshing 

' Fhis WQuid'thep,1eéd

) ?itb:an ekpénsioﬁ'of f , 

- " the chi1d'$”idea$: ‘1

| “fhat some mat ria]é“'

. ‘@én or ¢annot§pe:/

{V1EP?cked gp'pyjax$§énet.?
. 7;AFather‘yetHdo§s'nbt

¢

No? v
§ . . g -
provide the .cause for

\w~‘ thé Ch%ldfthrbugﬁ,a >

CHILD

Uhmmm (No), =

g

H Négative

¢ 176

" CATEGORY
AND INTENT =

P

/o

_ A ‘
~information is

conveyed to father

on this idea.
R _ i\
l o
; ~\ N
\ ‘ “'\ \\
\ : AN
A / \
L, g it
N
. .
! i




. : . . : . . o
. i

FATHER ~ CATEGORY -+  CHILD © CATEGORY
° CAND_INTENT - AND LNTEN @%hg

serrmon of state~ -

ments. Further -
discovery-is a ¢
) encouraged S | {
What about this 7; 5; 85 95.3; In -
sfick?A_Qﬁgggif order of importance,®

‘this stick got  father leads the

on it? ~ child towards é clue
L - for discovering the e
; < s ,vhatterﬁyof.the} N _ . .
Y ’ L reTatiQﬂShipé\among' |
| thé“hétér%a?s. |

‘Magnet! 3 Prd&idgs%infdrmaf

- tion which is
) “relevant to the

'CGntext but not

ot o '~‘ ':ﬁeceSSari1y'§ppr0‘ |
‘j\\\;: SR S S  ‘» o~ I ptig;e toxrespohd

o \ R I o A : ade,quafe]y to the -
75755 65 3; Aga1n | | R
. '.,"father prou1dés the - B
:appropr1ate answer ins

.,,questlon_formxbut goes '7\ o R L

qo e e : T

on to test the child's- - . =~ (\;;;f R




‘- (onie With the |

" that one?-

cos e T
" CATEGORY _ .

to fafher‘s next

)
.'E’

S

|

| AND INTENT

“ability to discover

and verbalize the
generalization in 5
which can be“f

jdentified from the

" relationships.

This qua]itxﬁiniérje

“.action continued

w%th the exp1oration

,:Ofx'fhe'piece:of'cork :
“with metal in Tt when

- ‘'the child, in response

{

QUést{Oﬁ{QéVé'the‘1ast o

X ~‘1isted'response'quotéd ’

~Why did it pick
- up that cork -

metal) :i;alhd not o

~

)

%“’ 3

BT

T

, ‘:fgttentﬁbh‘On the

. here.

. stmilar physical’
corks, and through his

. focussed the child's

- d%ffgﬁenceghfheg«" 7

75 55 6; 8;_9;/Héfé-”'
.chanéctehist%cs of the

po

-

iR

Bl

v

. o ; c/. X ! ' ".
- father ‘zeroes /in to the .

DE- ST

- CATEGORY
AND_INTENT

- P

178
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SR

A
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T "‘,I'w .

\‘,A

e

.. LN
N‘T“ftrfﬁr e S S e

'1nc1us1on of meta].

As a resu]t the o ’fél,

,.ch11d rep];ed;, ;:j, B }_: 7ffﬁf'

,f;a b1g paper

S ;a"i‘”:it'aickeg‘up"

i

T

. CATEGORY j;' UMD
_AND INTENT. ‘®‘.~“.’f‘u’js_£1;*

f};‘ffstﬂfrfﬁuf»Cause 1t 5 got
baper lips.

SR the mater1als

.\..\ ‘4 3 I - Tt

CATEGORY
AND INTENT

ﬂ'the ch11d has

Nabt]Tty:to-verba:

A

- However, she also

s zdemonstrates that

3 6 9 8 Here S

:demonstratea\the -

179

;1iéé"the;réasdns"e S

JffN,fdr the reaCtidn‘of’g;,”“..“

: :7”if;her 1angua9e does‘xh:g°"”

represent the con—;ﬁj*jt""°

way 1n wh1ch she

: cou]d represent

v“, adu]t abstract

~concepts. The\

7fl;=;/,1anguage Wh1ch

expresses th1s 1a§t

po1nt 15 under11nedf'g"

1n théwtorego1ng

crete and non- com1ex L

co]umn 5 Father ‘5'""

'”fi-rea11zed;the'heéa it



 Magnets need ‘3?*5=3?-'Fathér“v~», CEFL e e e T e

'h,metal

*H_there (cbrk :‘. expressed 1n her

'iw1thout meta]),ﬂu ewn way and has

:1};ﬁ/f: t 1anguage structures o

. 5 AR

' no metal in. " chiTd's. ‘deas’-l”'

By

FATHER "0 CATEGORY - '-'*CHILD’h'jf-e CATEGORt

‘.. CBNDINTENT N " AND. INTERT *

‘ "f’7v,71;~J:v,”," e _1anguage‘Which-

n'ﬁexp1a1ned that '

N ji_‘}‘;em“th"53’.,{j’ﬁ e adu]t th1n¢1ng of.““zhh

'.7the under1y1ng

"i"result h1s next

e S e [,qftured h1s or1g1na1
IR g IR ‘,-u";h R
uest1on structure

/

i\*fto ensure that

T L T TR R D L
PR - y . , v BN

N .

, There s | hes conf1rmed the j}fﬁ{. u';”ih;h7 ;‘{"-9711'1,'3 o

prOV1ded her the

7fjf' a1ternat1ve

DR

7r»9,‘,;7hcommunicatedfwhen_.[Ws~rre T LRI O T

N -L' a

u}“thl”ai‘j to prov1dexth¢5?xt_ﬁfl

n fconcept in s1mp]e7r'-'"

nfstructures A7¢a;jff”:“

'1response restruc-’

ﬂﬂ_sunderstandTng'wast;’

- realdy established.

180
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s FATHER : e .CATEGORY" ‘. " .‘CH.VI{LD. i CATEGORY\ )
D INTENT 0 l CANDINTENT L
| - she has mastered ."i:ff{ d.f.;fff' | *'1d_.x;;/:/4l”jdfg[,¢F p_
‘“5-’,; those,struCtures;..i\A | L '

'f,Bas1ca11y, 1n th1s excerpt a]though new contexts were not created
"'rthrough the use of spec1f1c words wh1ch when used 1n re}at1on to other
- fhsett1ngs and to convey the 1ntent of the mean1ng 1n,those contexts, 1t

L

'”unevertheless*1nd1cated the 1ntent that father, e1ther consc1ous1y or

v >;t,,unconscwous1y encouraged deduct1ve 1earn1ng and d1vergent th1nk1ng 1n k i
R th1s young ch11d S1mu1taneous1y the COnt1nuous awareness that d1fferent :

oo ff' 1anguage structures perform d1fferent funct1ons to fac111tat1ng commun- '
- "f 1cat1on mean1ng 1ntent and that ]anguage structure he]ps to evoke/
lf;a;H mean1ng only/1n relat1on to the context and through the use of one S :l

know]edge afd exper1ence, has been encouraged by th1s father “Asiat’p~-~'

*l..j7jf;‘ resmlt 1ess t1me was spent on red1rect1ng the ch1]d s or1entat1on to ;7;

\ :
kee a focus on- the task Instead the emphas1s of the mean1ng conveyed

Y

through the funct1ona1 ]anguage wh1ch each used took care of teach1ng i

; and 1earn1ng of both the semantlcs and structura] aspects of 1anguage

To a 1esser extent the use of spec1f1c 11nqu1st1c strategaes to
- commun1cate effect1ve1y W1th th1s same young ch11d s mother wou]d |

Y
\\produce a d1fferent qua11ty of 1nteract1ona1 1earn1ng

R 'ﬁ' MOTHER \\\\ CATEGORY f.~‘_g CUUCHILB T CATEGORY
SER &»', S I TR SRR

AND\INTENT ‘,]],?;3‘*“.1ff'; L UANDINTENT

Okay, what do. :,'12~ 75 5 3 Here f_.],f”’ o
you th1nk th1s ,V“mother a]so under- '



13{_ <91ayjng\ba11;3

a

v

MOTHER®
fvhelp the ch11d to

to be or1ented 1A;‘_ - uj'\ef‘

\~Th1s-13‘pursued for"ho.,tig‘ e
'4 reasons to so]1c1t o

3, neu 1nformat1on, to-‘a'ﬂf B

“*,1 c]ar1fy the mean1ng

'bih 1ntent u51ng the

Lo responses w111

'~j-i the use of the 1ast

- ] back to 1nd1cate any rl'ﬁ |

PN RPN T e L

CATEGORY ;,.;'~:" CHILD .
AND INTENT

focus on the context

A any of the fo]low1ng Sl o n‘t

‘Ff,ch1]d s 1deas or to ',ffa-,’Rgt“
o Just g]ve the des1red 5.gf3”.]f’“f:"

C response. Subsequent dE A

o

fﬁ 1nd1cate that in about fhl T
B 85% of the subsequent

et 1nteract1ons revea]ed

Ty u:; o
1ntent . | " SRS L "

P]ay1ng ba]]'

45 Conf1rmed the v
ch11d s 1dea but d1d .

o,

not rece1ve any feed-fjfjv.

' other aspect of the ;;”t

e

. child's thinkingor

/AND_INTENT

CATEGORY

3//Prov1des

”.1nformat1on

e o -
/- BN
I S



‘p

. MOTHER -

';dO?;JT'

And that S what

you d 11ke tov3t

'“1the who]e range of

;were the ch11d sv

1'4 Through -a quest1on o

:”:N never probed to
f%lencourage reasons}
| nor the cause for N;“v gtf‘
| such th1nk1ng._ As a |
- resuTt only the f:f‘f,f:5:N

: foTTow1ng response
"tii-,the~ch11d ‘But the

& based.qn reasons as. .

*cATEGORY“~._ o chio.
-AND INTENT" |

st1ckers. As<1t

response was to the

111fpe1nt~of the!nother S

:"LTow Teve] quest1on.

That s what

e »”T«v_ B Tﬂf_f I_want:to do.;

IS
-~

CATEGORY

AND INTENT

, 3; Proyided

jfurthehlihformaf_

: tion‘based”on N

hmother conf1rms the'

S N\ ,»~[*j;_ S
"vch11d s 1dea;vbutia_ L e

was 5011p1ted from f

ch11d begs a d1scuss1on

‘ 7quest10n;

prev1 ous- res ponse

to mother s '

o183

O



. MOTHER

o *5f1t at school
B ;rAnybody cou]d
’iplay

"'*;vmore 1nformat1on, )

;uOh no Yau y‘*;iii"5* Hehe,imbther'ef o

b cou]d st111 p1ay:

,.she fo]]ows w1th.°

CATEGOﬁY
AND INTENT B

’Tselzed the oppor-

'&ch11d s percept1ons

tun1ty to c]ar1fy the

fbut through giv1ng

o efh”1nstead of through

',*quégtﬂon1ng to

'

rd1scover why she he]d

w‘"vhthose percept1ons 1n

. .0‘ . o Uhmm\.

o :,' a boy to do
Sy that, |

I got to be =

e

'184 '

CATE@ORY J |
AND INTgNT o

..\a

- 33 Gives dnforma-

t'iOn o I -~

' 3 55 Her 1anguage

expr‘esses a

conc1ousness of ro1e ,

N re]at1onsh1ps to |
. ath]et1cs aS 1mposed
: by soc1ety and that
| 'A she a]ready knew

her s]ot in soc1ety S

expéctat1ons as far ;f
as’ her need be1ng
fu1f11]ed out of

1nterest



.+ MOTHER

_ There s gfr]s

. who p1ay it

| tq;

Lo

,';_fWhat’kihd of‘aﬁ
'v.ba]1 dbes1§pi$ 

">, man have?

vat1on

Awe14 be': c]osed(

CATEGORY

\

AND INTENT V" @k;“

L " .boys play -

. "footba11 in -

' ""sch001’P

3 21 Here,

f 'mother a1so -

defends her 1dea'f3\ )

' ,,qh_the'basis of her. -

eXperienCe by

Th1s

;strategy 1nd1cates e

. to the P part1c1pant |

with ]esser

conver§ati0ha] "’-. o e
. r1ghts, that the

j .top1c is Just as

_‘7 wh11e th1s strategy 2
seeks new 1nformat1on .

-"from-the,ch1Td;'1t'v:fQ

te111ng more/1nf§;ﬁ:’1\ . ‘/: 

T ags ]

. CATEGORY

* AND_INTENT .

75 53 Here the’ ';(

/ch1]d cha]]enges .

mother s ideas in

opder~to defend her

:‘péréeptiOn»Qn'the

basis ‘of her.
concrete experience.

~oo o . A



e e

MOTHER

CATEGORY
AND INTENT

nevertheless proved

only Tow Tevel

responses from the

R
child,
' RS
\\

.-
. .
-
Fa . .
L s

A round one.

{o}vﬁoTour‘of_ba11."

"
¢

. CATEGORY

AND_INTENT -

b
o !

. vo"“g o5 “-'@ : ‘
- ~most concrete and

P

=5'Ti£?ra1-response,

' baseﬂ-onuhek

~experience and the
' structure and

~ .interpreted 1ntenfﬂ<_

ofvtﬁe questibn:

THe child naturally .

A}

5,

has identified-at = -3
."hergleve1.of o

.. _extracting informa- -

L)

tion, that there—_

’aré SeyeraT"ba1Im

o

As a result her level

“of language learning
‘and thinking permits

‘Her’to'thinkvrespond_ 

186"

. I;A%L’i ‘

L Y

‘PTéyers; each'with”~m

‘a different shape

)
¥y



- qﬂa]jty resbonses ‘

-
Rt
.\‘ SN . r“,‘,“‘,“ .
| MOTHER CATEGORY ~ V CHILD
B ) i . " \ N
Q/Zf o N AND_INTENT
.
R
] .
o ’ 5“ :
A basket ball. "3§ Givéd informa- -

- tion.’ Her subéeduehtﬂ

”'quéétions did ﬁp ‘

better t§‘e1icﬁt'moré

from‘the;chde._ '

o

[
o,

CATEGORY
AND_INTENT

in a concrete

manner, which

represents the level

of ‘her thinking.
Perhaps some other
form of dueéfioning

would have produced

- .an opportunity for

the child to éﬁgége‘f

thihking, As a

resdlt'of the

‘resporise mother took-

187

in more inferential -

no further chances -

~ of eliciting a

differeht response

hence, she continued

. to tell the -answer. -
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------

MOTHER " CATEGORY . " CHILD  CATEGORY
| AND_INTENT G | AND_INTENT

e [ v

W PN .
Y N Aba“ g 1§; Complies with

- / Rt ideas..
You really think 7; 21; This |
he's gonna stand’ fepresentéd a
on his head? .re§ﬁpnse which

| quésfioneq,the '\
1bgic\5f sfandiﬁg’,‘

N | ‘ | the ba]f\p1ayer 
| ”on‘hT§ he%dja§

well as_tbﬂreject
’>the'chfld's‘idea.‘ )
o Yeah. - 24; Defends
o speakérﬁs po%nt

of view;:

v
A

3 Oh, i4don't;' ' 23;1Thus mothér

o . o réjects'tﬁ%:éhjld’é :
iéeaiwithout-"

- brovidiﬁg‘énvéiter-

_.native response or o RN

T ' . redfrectionadf i L
the chﬁ]d‘s 3c§ions

in oﬁder.to.eﬁtab1f§h_
~a common quninalof o .'v o e RS o

~ both the Context“ahd p - o

communication intent. - —
. Subsequent responses

P S e
DN ’



189
‘MOTHER CATEGORY CHILD " CATEGORY
L AND INTENT L ~ AND| INTENT
. therefore indicated |
° 4 trend of communi -
cation which implied
that each participant
- pursued her an
kdctions, and as a .
lresu]t,ﬂé‘non—shared
i or non—negotiaféd
- cOufse of meaning | A ¥ .
intentidn»of;context | |
or of understanding. )
'iY-o-d'justl” 23 Reiﬁforced her "
about godféd;x _ rejectfon'of chi1df$'
2 'idea Without'pursug
“ﬁhé Uhy " f°? her - ;‘\ e
R actions. - o B \I~ o o _
. Lwant it that 3;_Here,' the child
 way. _ " continued to justify -
SR R S her actions fs"vincé. '
A 7 '} ; | i'{_ h o ':'g there[is no oth;r,’A
o | o ’ oo u‘ E 4feasoﬁ'to thiﬁk'ahy_
RN  ‘v*vf , . - other Way.I_Such |
| . ‘ dtéectipns,Weref'
| o . -fA o & _not provided throuéh'.m
- g" ,' o »vf; B fu'-f_w‘?7‘~f' -  mother's Ianguagé.,'



 MOTHER

You play with it

too much. ‘You'd

Just have to

keep'yod? foot

down, okay?

You have tq1be -

careful) It's
all sticky‘én

the back.

*\

| fokay. This

man. is jumping:

over something.

~in which the

an..inferential

CATEGORY CHILD
AND INTENT

.

-~

3; More informa-

£ion is given, but-

only to admonish

the child. Mother
nevertheless tries L
to establish |

intersubjectivity

on. the direction

- interaction will -

proéeéd?n But her

‘subsequent “questions
continued to elicit’
literal and logically®

sensible responses

_frdm the child, as

the question so

directed her.

33 information is

given but to elicit

o 190

CATEGORY
WD INTENT

" As a result she

created her own
private context and

impliéit meaning.
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MOTHER CATEGORY ) CATEGORY
N MW oL
response (intona- , » g ,)
. ] ~ tion indicated ‘ ( |
. this).
A bench, | J; Gives informa-

’ tion.

A'bench?A 73 23; Here mother

<

is quite perplexed
by the reply and
so by her next
resbonse she doeé oo
j.the 6n1y best

- thing to c;eate '
no more tension
from not receiving AT
d "worst" response;
that is’to Eglf
the desired response.

Well, ;nother 3; Gives informa-

name for it- tion. - .

Y

is a hurdle.
Oh. . 15; Complies with
mother's response/ .

]

idea.



Vi forty m1nutes of recorded data As a resu]t the researcher fa11ed to

"u ofCﬂhe 1deas wh1ch the ch11d a]ready had 1n

'<;f1anguage, prov1de any other than rea1121n'

\ﬂused to convey understand1ng of the context and to foster the extens1on 5

~1f;d“fapport and qua11ty of 1nteract1on, estab]

| = pos1t1ve1y however

ooy
| AR |
i e S o 3 N\ . t L . : n
L Yo vy \ T . SR . R .
i : . R . 3

Th1s d1rect1on and qua11ty of 1nteract1on cont1nued through the

Sy

N

r1dent1fy whether th1s mother d1d prov1de a c1ear understand1ng wh1ch

192

ﬁcou]d gu1de the ch11d 1nto 1dent1fy1ng a common course for the d1rect1on _' .

‘f;]n wh1ch the context wou]d go Th1s excerpt 1nd1cates that mother was

we11 meanlng 1n her effort to estab11sh a common ground however, the -

.,.\ » i,

structure of the 11nqu1st1c strateg1es wh1ch she used on]y succeeded

‘f§1n w1den1ng the gap of 1ntersub3ect1ve th1nk1ng between the part1c1- Q _
Lo : . [ B -
»;pants As a. resu]t, 1t was d1st1nct1y shown wh1ch part1c1pant he1d

uf:most r1ghts to the conversat1ona1 context the adu]t w1th the r1ght to lﬁf
d-ca]] the turn and to 1nd1cate how the part1c1pant w1th the 1esser :'

*status;'the ch11d wou1d respond Consequent]y, very 11tt1e 1anguage was

'11

\ e

JY

:reJect1ng or comp1<1ng w1th 1deas V1ew1ng th1s qua11ty of 1nteractwon i

neverthe]ess re1nforces that 11m1ted funct1on of

. ;71anguage wh1ch the dh11d w11] make use of from t1me to t1me._ Aga1n

niLthe purpose of 1anguage and the structure of the 11nqu1st1c strateg1es SR

e

yitgﬂ%used by mother did not 1end themse]ves to the creat1ng of new contexts

: d1n We]1s v1ew Neverthe]ess, observat1ons from other contexts 1n o

fffother tasks d1d revea1 that th1s regu]atory funct1on of 1anguage j

'f:sf(ﬂa111day, 1975) was used by th1s mother Th1s occurred in Varyang

vfranges»of qua11ty and quant1ty Some of these examp]es w111 be c1ted

'*Lf_ffrom three fam111es wh1ch produced 1ow, med1um and h1gh frequenc1esvttj:v‘

’\—

:1f*of the concept of us1ng 1anguage to create new contexts, and as a ';'j”:'

B I S LR

Jnd to pursue Nor,d1d th1sx

'_hed through the use of ; ;;xf

1anguage~for defend1ng,.sigywll_



o ‘Jearn. Some of these examp]es are: quoted 1n the fo]]ow1ng format

‘J5”C01umn 1

“la‘v}the new context In order to comp]ement the th1nk1ng wh1ch mot1vated

n'7 ~th1s aspect of the researcher s need to h1gh11ght the tota] 1nter-

103

resu]t to expose\the youpg ch11d to the var1at1ons of purposes wh1ch

‘ ‘%“bas1c ]anguage struct/yés cont1/yé/to perform to commun1cate and to

b

= the 1ex1con or 1exeme wh1ch gave r1se to the new, context,
Co1umn 2 é the top1c of the new context Co]umn 3 the part1c1pant «'ee«.T'
' by whom the new context was 1n1t1ated Co1umn 4 the 1ntent10n of ;?

_’fact1ona1 sett1ng of these homes,vthe supper act1v1ty, that is Task 3
”_w111 U@ the on]y context c1ted as- in Tasks 1 and 2 the ch11d~ﬁ,_."hk

’ subJects 1nteracted a]one w1th e1ther parent.:
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The observations which could be made from the toreqoing three
excerpts indicate that a varied-amount of interests, topics and ideas
are shared among all family members. As a result the young children in
these contexts are exposed to a variety of uses af language functions
which could be utilized to share knowledge, meaning, while simultan-
eously Tearning the structural aspects which make thege.poasible. The
differences of the variety of interactions and exposure to Tanquage it
each of the three families should not be deemed deficient in‘ways of
facilitating their young children's language development. Rather, As
Joan Tough (1978) suggests, ‘ /

It is the pattern of communication and the r

values that underlie and influence the child's

Jearning and it is to these that we must look

for exp]anations of why many children fail to

respond in the way we hope ... (p.124)
The fathers and mothers in this area of discussion have, all things
considefed, consc1ous1y indicated their understanding,

that language is the medium of expression of

of ideas, and it affords the means of

communication. So language is developed in

situations in which communication through

speech goes on. (p 111)

It cou1d therefore be safely 1nferred that the attitudes of
-parents in the part1c1pant contract in conversat1ona1 contexts could
either gac111tate or 1nh1b1t the following 1anguage 1earn1ngs
1. The' child will 1earn»t0 expand her own 1anguage to meet her

communicative needs, to extend her personal experiences through

deve1oping new meahings for them in new'ébntexts, to expand her
,1anguage competence, as a result of develop1ng conf1dence fo

_ share her know]edge and her th1nk1ng through a variety of ta]k

~opportun1t1es and contexts.
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o

[ sensory Tearn1ng o

v

L Ee present conte

/

"fc76

f_ m1ze the unequa] status of the1r part1c1pat1on 1n aduTt soc1aT

v .
Yo
i

'
!

The ch11d w1h1 Tearn to represent both past exper1ences in the}‘ilj"

¥ : | ;
tt‘é § she Tearns the Tanguage wh1ch represents

v

the var1ed ex\

s
At

The ch11d w1TT exper1ence that her thlnk1ng and 1deas coqu

become ref1ned 1n ta1k1nq to persons who possess h1gher TeveTs'

- and,greater range of her own'. and other exper1ences

;ﬂThe‘ch1Td w111 Tearn that Tanguage 1s never devo1d of funct1on,, B

t‘f"and‘mean1ng (F1T]1on and Sm1th 1978)

1f 1t 1s fosteredy1n an atmosphere of caTm and encouragement for'T

ta1k1ng 1n a var1ety of contexts’ Th1s 1n turn makes Tanguage

fdr understand1ng and ma1nta1n1ng soc1aT s1tuat1ons much eas1er 'f"~*” :

i

for the commun1cator.v .]j".fgyj'f‘53‘{j” ,'lf“,3 T ' o J‘ I

That only through the acqu1s1t1on of the.. appropr1ate and adequate o

erlences and concepts wh1ch she acqu1res through A

.fﬁ'kThe‘ch11d w111 learn that Tanguage w111 make commun1cat1on eas1er Jgh;,‘ B

Tanguage structures, and the1r under1y1ng mean1ngs can they m1n1—lh5”"

o -

1nteract1ons through wh1ch they seek constant]y to 1dent1fy those;h;»f;"’“

strateg1es wh1ch facr]1tate more conf1dent and meanlngfu]

cOmmun1cat1on._ In short she Tearns to accept respons1b111ty for*1l"

/NRE'_ the1r need to get thelr 1deas and mean1ng commun1cated to the1r-f“-

T1steners

How Do Young Ch1Tdren Use Language To Cope W1th Part1c1pant
ASZ tY‘y 'v :“ v g ‘ L :

WeTTs (1981), 1n h1s effort to descr1be h1s pos1t1on of conversatlon

AR

= Q.

e
S, o - : Lo L
e e ' :

p-_ as a med1um of deveTop1ng Tanguage and mean1ng has Ta1d emphas1s on one_“ L

aspect of conversat1on wh1ch a{fects every commun1cator, at one t1me or S



B r1ght to determ1ne the reg1ster or s1tuat10n spec1f1c 1anguage, proce-

i e'Jury,_defense 1awyer, and others d1rect1y respons1b1e for ensur1ng the

g proceed1ngs are a11owed to speak and act However, 1n thas ana]ogous

. . context, share th1s 1nequa11ty of r1ghts In the case of th1s parent—

fto ut111ze the1r r1ghts 1n th1s type of re]at1onsh1p The 1atter cou]d

‘aafﬁbe done 1n order to or1ent the ch11d s th1nk1ng on: the top1c or to

'v‘.th1nk1ng and by v1rtue of the mature 1eve1 of know]edge of the g1ven Q.z_
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&kghanOtheriin‘different contexts. »That'aspeCt"as‘we11s 1abels it is, - |

&

v'part1c1pant asymmetry We11s def1nes th1s concept 1n the. fo110w1ng way

ithat in soc1a1 occas1pns and 1nteract1ons converSat1ona1 r1ghts are

¥ .

h'_not equa]1y d1str1buted to the part1c1pants As a- resu]t on]y those ' ‘f;‘;T[y_

»Wpart1c1pants,w1th the appropr1ate status w1th1n the context have the

P o

'7‘n1dures and att1tudes wh1ch w111 be perm1tted and ut111zed 1n the j7y-ﬂa'_e:

Fe

"Jnteract1ona] context We11s c1tes the ana]ogy of a court scene where, 1ﬁ._"

';la]though there may be spectators, on]y part1c1pants such as the Judge,if- s

Y

‘ f‘context the Judge has more r1ghts of context s1nce on1y she has the '
hfcpower to speak out of turn,,to convene, to admon1sh and end the proceed—~ f L
"’”1ngs as she sees f1t We11s contends that the part1c1pants exper1ence PR

’of the parent ch11d re1at1onsh1p 1n a conversat1ona],_1nteract1ve
f:;ch11d asymetr1ca1 re]at1onsh1p parents are 1mbuednw1th the statusg or

:<ppower, by V1rtue of the1r phys1ca1, soc1a1 and 1nte11ectua1 matur1ty, J.ff}‘]«t

' ;term1nate the 1nteract1on re1at1ve to the g1ven context Or on the 1"'

'yother hand they cou]d ut1T1ze those r1ghts to or1ent the1r ch11d s

o

"context parents cou]d represent themse1ves as va]uab]e sources gjb

‘“E,b1nterest1ng 1nformat1on, 1ead1ng the1r ch11dren towards ektend1ng the1r ‘? |

'._;understand1ng, thlnk1ng and 1nterests They cou1d also use those

RN

ldgfr1ghts to deve]op ch11dren s awareness of the 11nqu1st1c opt1ons from fsdti

R

o



' wh1ch they could bu11d a reperto1re of structures wh1ch wou]d fac111tate o
the exper1ence of hav1ng 1anguage do th1ngs for them ase they try to

tg f1gure out themse1ves, others, and the wor1d in whlch they 11ve

a

However, as we1]s (1981) 1mp11es, th1s may not be as easy as 1t may

b».\-seem, for parents who re]ate to young ch11dren, din he1p1ng them to "

'@“.exper1ence shared: mean1ng

de emphas1ze theTr status r1ghts 1n the context of conversat1on and

We]1s pos1ts that 1f parents are to

o emphas1ze the shar1ng of know]edge and mean1ng, then parents need be o

consc1ous, 1f we w111, of the treatment of the three e1ements of a11

"'f-conversat1on as pos1ted by Wells

for know]edge shar1ng and the or1entat1on, or m1nd state, wh1ch the \

0adu1t wou]d estab11sh 1n the conversat1ona1 context

* q@!

to get th1ngs done for one s se1f and for gett1ng others to do th1ngs

'\

11nqu1st1c strateg1es whereby the1r status r1ghts wou1d not 1nt1m1date

the1r ch11dren s conf1dehce to communlcate

performance as we]] ‘as; the1r patterns of th1nk1ng
‘, strateg1es, parents fac111tated ta]k by demonstrat1ng an att1tude of

"-[’respect for the ch11d s status as be1ng as 1mportant to the process ofj
: S

"_; commun1cat1ng to share mean1ng

Th1s a]so encouraged

Ha111day (1977) ]1ke Ne]]s, agree that the purpose of 1anguage 1s

sy

O
the purpose to be ach1eved the top1c

N

G1ven the concept of part1c1pant-asymmetry, parents determ1ne appropr1ate

k ‘:.': 208v

; Q: ch11dren to 1nd1cate the1r 1anguage competence and 1eve1 of 1anguage S»Lﬂ‘qu”'

Through appropr1ate f"

We11s (1981), on express1ng the 1mp11cat1ons of estab11sh1ng the}f}'}~pj° -

IZyA\.1nterdependence of purpose top1c and or1entat1on has h1gh1lghted some“ S

cruc1a1 aspects of the process 1nvo1ved

q,,

to conmun1cate mean1ng 1n context

Any act of . 1anguage commun1cat1on 1nvo]ves the e
estab11shment of a. tr1angu1ar s1tuat1on

'.~"‘

T

The i

He suggests that, 1n attempt1ng



" sender 1ntends that as a resu]t of h1s communj-

. -cation; the receiver should come to attend to @ -~ - . ‘
U the same situation as himself and construe it - - e
~.in the same way.. For the communication to be S e
" “successful, therefore, it is.necessary, that ]-je Co

- @) the receiver should come to attend to the . o
- situation as’ intended by the sender, b) the -
.. sender should know that, the receiver is so do1ng,_
- and c) the receiver should know that the sender.
knows that this is the case.. .That is to say. .o .
- they need to: estab11sh 1ntersub3ect1v1ty about - v il
‘the s1tuat1on to wh1ch the. commun1cat1on refers (p 47)

S
—

| V‘tff However, a]though commun1cat1on cou]d be affected by the components of :

| "’fffthrough wh1ch 1t cou]d be 1nh1b1ted or fac111tated 1s, the:"

I

the forego1ng tr1angu]ar descr1pt1on, the more 1mportant s1tuat1on

Lo

"ff ”-means through wh1ch part1c1pants estab11sh commun1cat1on, g1ven, as 1n

".’pithe case of parent ch11d asymmetry, the unequa] status of the 1nter—

E .’fact1on

In th1s study, fathers demonstrated awareness of part1c1pant

’:Rgfasymmetry However, they cont1nua11y reconstructed the1r 1anguage 1n

"uut111;_ng 11nqu1st1c strateg1es wh1ch wou1d he]p to de emphas1ze the

u’”[i,greater r1ghts of the adu]t 1n the 1nteract1ona1 contexts

.“'*;fLGenera]1y, fathers ut111zed Categor1es,v,i§‘
"‘sQ}Vf;;In1t1ates top1c 1n context

“f;;:WG;:‘;1A5k5 queSt1ons to prov1de new‘tnformat1onv‘
};;_eliS;T%Statement<whYch answers the ch1]d s quest1ons to understand

'<;casua1 re1at10nsh1ps

LA

ﬂ:14:.a:-Acknow1edges 1nformat1on

. v"

s.:i,ilit’i.Statement wh1ch mod1f1es utterances to convey shared mean1ng
"cifh;hggf?;°3tatement wh1ch extends speaker ; 1deas | ‘_v . ;,:,,nn
fiffWells (1981) suggests that the f1rst of the processes ‘of 1nterpre-';if7'7‘"
t1ng and opgan1z1ng what is commun1cated, 1s the need to construct the‘*;:_;

message 1n a way that the speaker 5 1ntent wou]d be correct]y 1nterpreted
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by the 11stener In the case of the father ch1]d d |
the ut111zat1on of the 11nqu1st1c strategy, Category 2 stated ear11er,h '1“;
fac111tated the process of message construct1on and purpose of the
91ven context for verba] 1nteract1on | - | 1? | h : |

In tak1ng the 1n1t1at1ve for estab11sh1ng what message wou]d be B

’ commun1cated fathers 1ater demonstrated cogn1zance of tak1ng the1r

young 11steners‘ 1eve] of exper1ence 1nto cons1derat1on ' In so do1ng,.jb'5"”‘ T

R T A

1nformat1on wh1ch was shared by the former was adequate]y and | |
appropr1ate1y se]ected both 1n the 1exeme used as we]] as 1n the Tevel_g‘h
of th1nk1ng wh1ch the adu]t w1shed to estab11sh as the start1ng po1nt S
for d1rect1ng the ch11d S thoughts Fathers therefore demonstrated the ,th
7t use of the here and now exper1ence 1n 1n1t1at1ng the top1c through d
wh1ch the1r 1nterna1 representat1on of adu]t 1eve1 exper1ence wou]d be h;;'5>
shared W1th part1c1pants whose 1anguage and th1nk1ng are yet at i
" vary1ng degrees, bound 1n sensory representat1on of[the same exper1encesl':"
They then tr1ed to match the1r 1anguage to the more 1mmature part1c1—w "l“L
pants' 1eve1 of exper1ence, 1n order to ensure that mean1ng 1s shared .;[
On th1s approaoh We11s (1981) states that,,hr:m ;.J,.‘ o L

" For experlence to: be ‘available to be drawn 31.:”

upon in_ carrying out a plan, whether through

ig‘;communlcat1on or by some other means, it
»g,must be 1nterna1]y represented in some form (D 49)

We1}s cont1nues to suggest that zf\ ’

._;’»Wh115t the o?gan1zat1on of 1anguage - 1ts
-grammar and’ vocabulary - must be’ closely - = .
-~ matched to this.internal- representat1on and = - -
a]most certalnly comés to influence the way = .o

ewh1ch experience is. represented ‘the .1a‘ui“" 'f‘?ﬂf‘ hQ,{i'n:5» -

: ernalcrepresentat1on of exper1ence 1tse1f
. zc1ear1y does not consist of a'set of .
" sentences. ready -made to fit the’ constant]y
r,n_chang1ng detail of moment-by- monent experience.
' Even the recognition of individual- ‘objects
‘.'»does not*rnvo]ve a d1rect 11nk between ' ij;% .



'V.*r1ghts

""th;tf Context Story Read1ng and D1scuss1on

B

U _Jperc pt and’ 1ex1ca1 1tem, rather both are 11nked
"‘%throﬁgh some form of conceptual organization - o
© 'which is brought into play when the object has
- to be’ referred to“verbally: (M111er and Johnson- - :
©'Lairdy 1976) “Language -and- exper1ence, th refore,; ,
'vu_are not in any s1mp1e one-to- -one. correspon ence (p- 49)

'In us1ng the strategy of 1n1t1at1ng the present experlence therefore,.-
”‘».jtgthers estab]1shed through the1r 1anguage, that they had 1dent1f1ed

h; and organ1zed conceptua]]y those aspects of the1r past exper1 nce,s

re]evant to the top1c 1n context, 1n order to share the'mean1ng of

; "f that exper1ence w1th the1r ch11dren to extend the1r 11m ted experlence

]

'v-uthhe fo]]ow1ng excerpts exemp11fy the 1n1t1ated t0p1C the 1ntent or
L fpurpose for 1n1t1at1ng same and the 1eve1, concrete or abstract by

l.a‘”wh1ch fathers 1ntended to de emphas1ze the1r greater conversat1ona1

N .

/W

i’uDyad 5 Father and Mea11e

| ‘-Age of- Chﬂd~~ 5 years o]d S
‘Ti‘a;Story The L1ttte Lamb by Judy Dunn
5.1;Father - :

\"I m JUSt gonna read th1s story -

S [

-here and we' 11 ta]k about 1t w :*,_f

i (Concrete 1eve])

a:a‘“You see that book?“fn'

N 3"Do you know what 1t says?” B
A | }*_ exper1ence) o

(0r1entat1on)

iu.%"Lay S1t down here okay eh

d";“"We11 do you know what that

(Estab11sh1ng ch1]d s, _"

IR

. KQrientation énd pufbbée) S

(0r1entat1on\to e]ementsfj:."

‘W'f.'an1ma1 157" ;5 'i uff?;.f“;'ffsl?f;.-; 1_ of the to 1c and purposeyx,7"'“’

1eve1>

at ch11d s concrete B



:'Dyad;“‘ Father and Ranny '

:"we11 you w111'take'your o o= v_"(Qrtgntat1on continued;

212

"eah. It's asheep." . = (Acknowledged child's

I .f S . f S repreSentation'of preseﬁt o
exper1ence from past
exper1ence)

Context P1ay1ng w1th {439"6*3 Kit

Age of- Ch11d 4 yearsiold Lo

Fatherf

. ﬁOkay.' Let's opendthisiup,now,f- = . (Or1entat1on and attent1on :

focus on present ant1c1~t-

pated topic)

"You open that one cause it's ;L/ 3=‘ : (Part1c1pat1on at ch11d s

,xf‘; easy and I ﬂ] open th1s one ;d/ . :;““phys1ca1 ]eve], cont1nued

/ °
.. focus. and or1entat1on)

"So, 1t S- Mlckey Mouse magnet “;"' &'”:"-(Or1entation of top1c)

""Open 1t up and we 11 see 1f ‘we S (Or1entat1on of top1c 3;'"

b

N can do’th1ngs w1th 1t " ;'f."i. o cont1nued) A

A magnet and touch d1fferent »h"_f "?‘"f“/ipurﬁoéé of contekt9 “

th1ngs and see what happens " ’f ; . S 1nd1rect or1entat10n of

| know]edge to be shared)

PP

a?thStioksfﬁ ';y,fw'j}* ‘,f% = Top1c ahd know]edge of

B contex \to beeshared

ER
o4 »

Context P1cture Mak1ng W1th St1ckers "'.‘“;:(gj‘f,s=.”f7'»“‘ RN

| AT N

' Dyad ' Father and\Kenny

Age of Chlld S'years o}d:>“:' ,: - ,;~f: fé o



TN
N
T\
NS

. \

Father

| "Okay We can'make the -

“ 'pictUrern this."
"That can be where we makesthe

N
p1cture and we have to choose

,_what kind of thﬂngs (to,use .

‘ make the p1ctures.fA .

I .
2

~ "wou1d;yooj1ike”t0'use boats?"a'

| uokay Well wh1ch w111 we make "t
- the p1cture f1rst w1th ceo 1
:-fboat.--wh1ch_boatnwould you -

X Tiké“fafputvon;fip$£?u“,\;,f

"We do -- we’haVe”to‘chooée'a

i

" whats kind of th1ngs we want to

. and concrete 1eve1 of

(Or1entat1on of context

- concrete level of

.part1c1pat1on)

(Continued orientation of.
context; concrete ‘level .

“ of particpation;

‘orientatjon‘for thinking
and se]ect1ng from

categor1es - top1c) .

| (Re1nforcement of context

part1c1pat1on for know~

1edge shar1ng)

. (Or1entat1on of th1nk1ng,
spec1f1c top1c in context;

' exper1enced to be repre- ;

sented ‘and shared) _

(0r1entat1on to concrete

‘ 1eve] of th1nk1ng and -
' partjc1patlon,,top1C’for

. context; invitation for

“ch11djtojshaterdeciSton,‘

‘making,on the direction

- in which conversation,

213



t

frepresentation of past

. \f%v. ‘experience'and knowledge,
’ | ) -WiTtdgo)

”You look at the boats, ' “h | né‘bt‘v(As ﬁn-above‘p1u5-purpose

“which oge? fP1ck a boat to: | of father 5 1eve1 of .

»1-put\on'th§re’and I'1 show B . shar1ng experience:

“-vyou howiit norks (Stickers).“_ pt*d_t- § concrete) o
h"That‘One;’okayd* Lookﬁit; - d'v= (Representat1on of adult
'You just peel;this off'here o exper1ence on a’ concrete'
and then take'tt and stick . p : '_'1eve1, accompan1ed by
it on the'picture therev—— ‘1anguage to'communicate

“ where you want 1t " Qé : "P- T neanind tntent)~ |

R
aExcerpts out11ned in the foregoing support Wells' vﬁew'that

dexper1ence which w111 be shared 1s we11 organ1zed 1nterna1]y by the

._fspeaker Thus when the speaker shares that organ1zed exper1ence h1s

':se1ect cho1ce of . Texeme vocabu1ary structures wou]d determ1ne subse—w

i quent part1c1patory att1tudes and- contr1but1ons to the topic 1n context

Had fathers se]ected abstract 1anguage whereby they estab11shed the . j

uor1entat1on of top1c th1nk1ng, purpose of comnun1cat10h and 1eve1 of

k:j'the1r ch1]dren 'S part1c1pat1on then, 1ess than the mean1ngfu1

f part1c1pat1on which’ each of the ‘three quoted fathers exper1endxi wou]d

»‘ have been demonstrated by the1r young’ ch11dren 1n the sd\ta1ned L

-‘conversat1on It will a]so be observed that an’ 1nterdependence of

' Categor1es 2y 6, 11, 4, 17 and 22 fac111tated the deve]opment of 1anguage

'and mean1ng o :‘ .,‘ R

lfexper1ence cou]d be observed in the fo]low1ng 1nteract1ona1 excerpts

The effects of an - abstract Tevel of representat1on of shar1ng adu]t B

"‘

)

214



S L s
v . \ 4 . v . 4
Context;\ P1ay1ng with Magnet K1t |
Dyad? 5 Vanny and Father o T L f..
’ Age of Child: 5.years old . | | ‘
) FATHER - .-, % . cHID

'g’You put the magnet on - then what’

happens?) ‘
| | . ‘ (Scneams with extitement)o».°
What happened? | h: o R - - Sy fp
R Lgotit. - b
“Yeu.got the cork to;{ what | o
nappened?-‘ - ;!

 Yeah - a --a- ah; A magnet1C4

.v'force went‘thrOUthall'those c1ips;a

& (laughs). T got it.

'And 1t d still 1et yoq¥p1ck up

g.th1s paper c11p on the paper eh7 L S .",i_'n' e
| © . U-h-m-m.

" The magnet1c force goes r1ght

through the .,; piece that usually -

dqn‘t have the wood.z o -~ 'd R

P . I bet 1t can't p1ck up this
| R th]ng ‘»
The pass1veness of part1c1pat1on or responsev1s revea]ed as a resu]t of
father s .abstract commun1cat1on When Vanny had had enough of that ,:
pass1ve part1c1pat1on she 1n1t1ated more. actlve mean1ngfu1 act1v1ty %':h
‘to;ma1nta1ngthe context. | | |
- Adults, it would be agréed,.f%nd.thémselﬁes}dai1y'fn7agvartetyfof -

r
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{

: 1nteract1ve s1tuat1ons where ‘the concept of. part1c1pant aiymmetry is
"exper1enced However, it wou]d a1so be agreed that by v1rtue of the

: mature level of adu]ts exper1ence and 11nqu1st1c perfonpance, adapt1ng

to any g1ven situation 1n order to accept. one 's status, /comes much

‘eas1er for adu]ts On the other hand, children seem to/have a stab]e
status across a]] conversat1ona1 situations, as far as{r1ghts are
concerned' They are aware of their. 1esser r1ghts, but nonethe]ess are a"

bjnot 1nt1m1date by adu]ts, 1f the latter accept them 75 persons in

, the1r own right - and w1th va]uab]e contr1but10ns to make to the conversa-

tional confext.

e three'foregoing excenpts, each fathe?ﬁsought to'conmunicate, :; :

h11d that the execut1on of r1ghts wou]d be co- operat1ve1y

On
o £o hts
> and that the- emphas1s on 1nequa11ty wou]d not be the pr1mary

&
'con 1derat1on This is demonstrated in the 1anguage which they used in

.,share

zu_or1ent1ng the1r ch11dren to the conversat1ona1 s1tuat1on
“_Context P1ay1ng with Magnet K1t

"/Dyad:‘.; Father and Vanny °
“AgeAOf Ch1]d: 5,yearsfon- o | |

1. :'fggﬁgg e e t.yvl SR Child i

| I'm‘just gonna‘nead-this Story' | |

4here and we'll ta]k about 1t

2. Father

lOkay Let S open th1s up now

ou open up that one cause, 1t S|
o easy “and 1 11 open th1s one
”iOpen 1t up and we 1T see 1t

can do th1ngs w1th 1t



Father .

Okay‘ We can make the p1cture.

_on this. ““-““Noﬁ::;;;;

That can be where weimake the.

picture»and we have to'choose

‘what kind- of\th1ngs

< ]

“We do - we have to choose

217
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When compared w1th the prev1ous three fathers the on]y father 1n

the co]]ected data where or1ent1ng the ch11d to- the context for. converjl‘

.saéwon was done oy mov1ng Tndependent1y 1nto the concrete mater1a1, 1t

AN

<

'.wasyobserved that the child's 1anguage contr1but1ons 1nd1cated a 1ess‘

confident state for commun1cat1ng as proolems of fo110w1ng the mean1ng e

1ntent of the story

The fo]1ow1ng 1nteract1ons descr1bes the

frequency and qua11ty of the ch11d S 1nteract1on w1th h1s father

- Contextt

o dyad:

Father,and Mea11e 4

~ Age of Chi]d:h'siyears old

Story Caps for Sa1e

Once

0r191na1 Text . CUFATHER

there was a pedd1er"

'f’who son caps But he

was not 11ke any- ord1nary

"‘peddler, carry1ng his

wares on the tope of h1svg“

. :head

Look at 311 the d1ffer-

B ent co]oured caps

Story_Read1ng and’ D1scuss1on,t'

b

‘Hats.
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)
. c |
Original Text FATHER . " CHILD
| | | ‘Hats
Tﬂey're éapél ‘
. But if he calls £hém

caps. But they're

- really cowboy hats.

!

No. They're not.

After an emphatic, "No. They're not" father continues to read the text .

until the child remarks in the following as she‘recogniseé,a familiar

‘ egperience:‘fifty cents given to her by her mother to purchase her

Tunch at school. The dia]bgye runs in the f§11owing way:

Original Text ~ FATHER . CHILD
As‘he"went a]ong;he called, o
"Caps. 'tépg for sale: -~ - ” ~f. ’
' Fiftyicents.a cap'" : | ;" S | | ’
K“ S o | 'Fiftycents?a:cap._
Ao o I
;D'ydu know the story.
. FD'&Uh?"'fl ’ ,! <
,ﬁ, | 4‘ REERTA .fv. é?hhmm;;(N0)1
- One morning he couldn't , | '
sell any caps. He walked =
up the street ... (See | . ?
‘Aﬁbehdix_ * to, He lgoked ,j.’ "_ f’ F; o v:; 

~behind the tree. No
'_caps;)" -

Where did they go?
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‘But, without acknowledging the child's question or purpose of utterance,

father goes on reading.

Original Text FATHER CHILD
Then he Tooked up into the '
R tree. And what do you
think he saw?
Monkeys.
Again, father decided‘to utilize to exerciée his-participant hight‘to
decide"whether‘the text should be interrupted to provide an ackndwiédge—
gy ment dt the child's correct observatidn. He}thoSe‘todcbntinue;
uninterruptedly, through to, ﬂ _
Or%gina] Text - FATHER | | CHILD

But the monkeys only stamped
the1r feet back at him and -
sa1d "Tsz; tsz, tsz".

- He breaks the order of the s1tuat1on when he thereafter ‘comments ,

Or1g1na1 Text - FATHER ) - CHILD
. &
How -do you think he'l1
get his caps back? -

lI"dbn't know. Shake

it. I think he"ll

o g | .. shake the branches.

' Oh.‘ I see,

o

Father cont1nued read1ng to "Tsz; tsz, é%z", when he aga1n sought to -

¢

make an- 1nput sinto prov1d1ng a so]ut1on to the pedd]er s problem. ;Thé

' ch11d ca]]s dad s attent1on and the f0110w1ng 1nteract1ons take p]ace



.. Original Text” |  FATHER, . t,}]u‘;‘- ‘CHiLD e

- Dad, guess what he
. i '?ZShou1d do? ¢

He shou]dn t rest unt1]

"ﬂ*?f.;tj_{l'\; T _k_[,“e;1‘~jfg'>t;_ftake h1s caps cause he

33 " bOdX§:2 take h1s caps
f} 'So it ’v eas1er to 1et ﬁ;}fzf-"
tﬁ “h”i-W:;’t%them have them » 5

E :;i ' ‘tl:eiBut you know what - ~t‘{';.f:fh£w‘?t:ﬁ€;;{“biv‘bti

fthe monkeys are,

& gThey re do1ng what -f‘;wa
‘”“ﬁ,fhe 's do1ng, what o

’ J?ftf”‘ ;-Ehou1d he do?s_h“th

foats,:ii5“
Just watch

. ;'_The qua11ty of Mea11e 5 utterances are remarkab]e The tentat1veness

“'hgof her th1nk1ng to he1p the pedd]er f1nd a so]ut1on as she empath1zed
’f_j: w1th h1s 1nab111ty to have 1unch if he d1d not se]l h1s caps, suggests

”'that,she has 1earnt to use her language to proaect a]ternat1ve so]ut1ons,;wt

*

hféi‘1nstead of f1xed so]ut1ons Howeyer, when father responds, h1s focus .

»Q:sls ma1n1y abstract fo]]ow1ng on]y h1s d1rectlon of th1nk1ng._ The :

re]at1onsh1pxwh1ch he hoped Mea11e wou]d 1dent1fy between the act1ons

'o'

"‘he f1nd somebody to EE

-':was try1ng to f1nd some-;:ﬁ 5



‘v.of the pedd1er and those of the monkeys, that is, that what monkeys ;hﬁ;]v

o see monkeys do, are too abstract to so11c1t responses wh1ch correspond to k o

»h;it1ona1 d1rect1on H1s un1nterrupted readlng goes on unt11 Mea11e i‘j“:,f“ff::'
: ! .. . AT . . X { : jﬁﬁ”

'f;tremarks,- 5

" {c:To th1s cur1ous1ty about pr1nt father rep11es,‘j;fe

s Orjmal Text ~ FATHER . cHmp

. o “ . “/V/('C.

5

‘4 o \‘

‘ ’dihesequence of the text Mea11e coqu on]y respond in a concrete, here- .

_{and now way,dand 1n a way wh1ch makes sense at her 1eve1 of th1nk1ng
 Asa resu]t her response “Hats" 1n the above excerpt Father S on]y

. .presort here was to have read the text 1n order to reta1n the conversa-"

| ' | Dad

* : _ ; La ‘ ." Guess whato o
R | whgt?fi'ﬁk' S ‘ff R

i pidy you read all of r

v‘e:_that? (Po1nt1ng 0 fd d{;‘dafh

‘ﬁfmewoM51n1amg 'hg;ey;

.“', L

"'.ﬁ"v'_,’prmt THE - ENo)

! Uhmmm.aﬁp,[ﬁf

tj'vHowever, Mea11e cont1nues, S _;T"ff'-"»‘flip va_k T e

Umm, E N- D U m—m,f"x
:“?and T H E »Guessf:f"

what?

| i,fnghta“EQ;thaﬁfsf 35";__7t;:,'j-ttr",.”'~3



"t:;ensured the contro] of turn tak1ng by the way he used h1s 1anguage,}the

f\b 1nterest the p]easure of the conversat1ona1 contract and the mean1ng

. Original Text ~° FATHER = - d;,.“/‘CHILoaf“

P :,”fi“,:f}}fﬂf,.f,ci S fg?‘if‘isflrf'I‘know I I 1 wanna
| g% '}_5;7;EL’. ”tlfﬁ' :‘. ir."; say that |
O okay fou'say that. @.,;'
. What;does‘tﬁat say?if »:”;" gb‘ v!_:‘t'ﬁ
B T
| qu1teastory = e \, | L |

o = ' I d1dn t engoy it.

"fIt w11] be observed that s1nce the purpose of the 1nteract1on was 1eft

‘ﬂb to deduct1on on the ch11d s part and that the father cont1nua11y v7:v5'“

b

,v\

wh1ch under11e the text became Tost to the ch11d as the context pro- o B

"{»agressed Her f1na1 utterance bears ev1dence on th1s po1nt Unfortu- ft

':nate1y, as a resu]t of exerc1s1ng greater part1c1pant s r1ghts 1n the

-i;context father 1ost many va1uab]e opportun1t1es whereby he cou]d have ERE R

\‘k 3

":;re1nforced h1s ch11d S 11nqu1styp competence he cou]d have acknow]edged

‘-;fcfthe ch11d s pred1ct1ons, conf1rmed or red1rected hen th1nk1ng on N

"h.foH1s att1tude to shar1ng r1ghts on a more equa] bas1s therefore 11m1t‘i'

.”proposed so]ut1ons, use her past experug?ge to re]ate to the features B

.o~

h?[of a néw exper1ence wh1ch was’ re1ated through d1fferent 1anguage

'-,structures and for commun1cat1ng d1fferent mean1ng 1n a: d1fferent context

f

'megh1s ro]e to contr1bute max1ma11y to h1s ch11d s 1anguage performanc;{”J’” S

Wh11e as We11s 1nd1cated adu1ts have the greater r1ghts of"-’““



L T T e T ‘ Rt
~that, chf]dren'can aTso experience the fee]ing,of'hav1ng aS’many’rights‘

”f‘, 1n the context,of conversat1on, 1f the att1tudes of parents 1ntend to

L

7 have them fee] that way
' In the above excerpt, 1t was observed tmt Mea11e s utterances

irabounded w1th needs need to seek c1ar1f1cat1on of her th1nk1ng, the o

’t need to have her 1deas acknow]edged or refuted the need to be prov1ded§:

o w1th the 1anguage structures wh1ch matched what she needed to }[Q”L;]*;

223

"drepresent as she thought about the pedd]er S prob]em, and not 1east of,rﬂf'”p

T

11 the need to be 11stened to and be accepted as” a person whose
Vfcentr1but1ons were as mean1ngfu1 for he1p1ng her make sense of the
.dfcontext of the 1nteract1on Those needs, be1ng 1gnored or 1nadequate1y

1eft her no better 1n th1nk1ng of the mean1ng of the context, as

'l'when she or1g1na11y entered the contract of conversat1on Whereas, the;-»vl o

ty_ear11er excerpts 1nd1cated that fathers' 1anguage 1nv1 ':h11dren to E

R

'»f,:ta1k and as a resu]t have the1r 11nquxst1c needs met;a q.the1r th1nk1ng

'_Vrespected and extended 7&51‘:',¢]f_'_~r4%“ﬁ o
_ . P X

A]though parents may exerc1se the monopo]y bf the}r conversat1ona1

"r1ghts 1n the parent ch11d contract however, the young ch11d neverthe]ess ;};Sf-_

H ':f"f1nds ways to get around parents f1xedness in att1tude towards them

. L N
and the1r ant1c1pated stab]e ch11d status Through strateg1es thCh v

“‘;they have most certa1n1y learnt 1n the 1anguage env1ronment of the g 5;
. home the young ch11d attempts to 1ncrease her r1ghts 5 ’ |

In the excerpt g1ven 1ast 1n the forego1ng paragraphs, Meal1e

v,mrff~made attempts to overcome her father 5 f1xed att1tude to her status 1n

"‘the re]at1onsh1p The 11nqu1st1c structures wh1ch are under11ned and
v.the strategles wh1ch she ut111zed are 1n parentheses 1n the fo11oW1ng

[Iexcerpts, quoted once aga1n



0r1g1na1 Text ;i 'ive‘,e'jzg}ﬂﬁif
He carr1ed them on’ h1s o T
he@d-n (caps) o ol E
R liLook at all the

B R 2 _'nfcaps

=
A

_ They're caps:

i .'_d1fferent co]ouredf :

,’chdeJs pefceptfah‘ana* |

:adpast exper1ence that a L}]'

9'7character1st1cs of

- f-those wh1ch cowboys

'"I‘”cha11enge to susta1n
conversat1on based on R

1?fher th1nk1ng )
’ 5But if he ca]]s them
‘xrea11y cowboy hats ’
”°’-:( The need to substan-t -
"evt1ate h1s 1dea of hats, j,fﬁ

‘Lto defend h1s th1nk1ng,

”‘hchallenge to susta1n S

oo

f"Hats.’( The need to
| "cha1fenge father s f“

‘”:":1abe1 onfthe bas1s,of" f:f7 *Li

d',cap shou]d have ff:fﬁfi;‘.f:"'

A statement of

i gapsfz But they re hseff_;‘V”:‘f

A statement of



-

tg'Céps for Salei'Athty-,_;‘”

_cents é»tép!';‘\

a8 r \\

-‘ﬂ_fjftree No caps

T R
S S

i
i
'

;ijU;thlnk»he saw?_aﬁj

Le Original Context:

' :tNo,fthey?re'hdt;

He 1ooked behied the. tf3 ]_ft

“He- 1ooked up 1nto the :;"
tree And what do & .

L CFATHER .. CHILD
ﬁ ’ethersétion based on

ther'thinﬁihg;)

‘Fifty cents aneapf I'

"ﬂ( The need to re1ate

N persona1 exper1ence ‘to.

"

new’ exper1ence, . f‘ﬂ'

22

s Statement to focus ; i

| f-on the "I 1n ‘the, 'ez"’

: _-x.contracvt.,) o / t

i 3tibfWhere d1d they 907 (‘ o
**fff/thThe need for clar1f1—

- cat1on of mean1ng 1ntent

'gﬂthe rieed to know about

o AL ’.7§pee1f1c 1nterest;)

'1:f(N0'fespﬁﬁ$éQ5 s

Se T )
: R
20

'vfof the - text,-11 Through '

"vquest1on1ng to focus on R



N

: OrigjnéTfText' 3

[}
K
(4
LN
\.
e
3
Wy

 FATHER"

2

o whaf?

- (No kespohse;lx'j

]

acknow1edge ). j
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CHILD -

Mdnkeys (i. The per-

‘ sona1 1ntent1on of the‘

quest1on jn the text:

is to get a response -

which she contributed;

ii. To'divert'fdther..

from'read{ng‘so that‘fh

“ Pesponse cou]d be -

Dad, iguéss'whatfhe;shouldz

- _do? ( The need to have

' her th1nk1ng extended

Quest1on1ng to ga1n f‘»

spec1f1c attent1on )

:khe f1nd somebqu to

'»Ftake h1s‘cags;‘vCause )

hehe”was'trying“toffihdfi
uSomebody to-teke his

‘ cahss So 1t s eas1er'toi{

”jJet them have them E
/(»1". Pr‘ov1 des new 1nform-

'«at1on,”11 Makes a.

t".‘

' ffHe shou]dn t rest unEWJ G

"xpersonaT contr1but1on to' o
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-

© Original Text ! - . FATHER CHILD.

| embe]]1sh text. )
(Unre]ated response)
" But you knowvwhat

S “the monxeys_are, | | o
‘do1ng7 o ) o . . fs;,e;_+;;
"The f1xed att1tude of the adu]t to retain part1c1pant r1ghts does not - '
open up the opportun1ty for mean1ngfu1 1nformat1on to be shared, nor

: does 1t focus on he1p1ngrthe child to exper1ence mean1ng through

, 1earn1ng why Rather, such an att1tude focuses, 1nd1rect1y, on -
v‘ estab11sh1ng the 1dea on how the child shou]d behave than on: estab11sh-
h‘1ng an atmosphere of 1nqu1ry to know 0pportun1t1es for fac111tat1ng
', the ‘child's ab111ty to use her 1anguage to check what 1s heard with ‘

the,mean1ng the words have for her, as: we11 as for the parent to |

Jmod1fy the g1ven 1nformat1on to match the ch11d s mean1ng were 1ost ‘
af(Tough 1973) As 1t were then, in the 1ast excerpt spec1f1ca11y,' vwv:.z
the child Tearnt that the 1ntent1on or purpose of the context was to '
‘Ji.share the 1anguage of a story book in the way st1pu1ated by her father
| | It must not be assumed however that th1s approach to. theg
' estab11sh1ng of part1c1pant r1§hts, does abso]ute]y noth1ng to- contr1-, :
Jbute to Mealle s deve]opment as a commun1cator On the contrary, : :j Y

: Mea11e has 1earnt another way to behave or to adapt to a soc1a1 context

"‘ She has 1earnt that d1fferent part1c1pants commun1cate the1r ro]es

d1fferent1y, that d1fferent part1c1pants commun1cate mean1ng 1ntent of .4

.'“context and focus of mean1ng d1fferent1y, and that d1fferent part1c1pants o

|

| ‘;take others needs 1nto cons1derat1on d1fferent1y S1m11ar1y, the '

“three ch11d part1c1pants quoted ear11er in. the forego1ng chapters, 1earn.

-
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"another set of att1tudes wh1ch the adult part1c1pants view as 1mportant
| in the’ conversat1ona1 contract. :A11‘1n a11, each of the four-chj1dren
.quoted hereln, have been exposed to some factors'of the cbnventions‘ofa-w
]anguage as 1nteract1on, -for commun1cat1on .and th1nk1ng, whether those
factors 1nh1b1t or foster the1r 1anguage competence 4 |
However, it woqu‘be observed that in the first three excerpts
many more aspects of the convent1ons of conversat1on as a- med1um for
commun1cat1ng have been offered by fathers to the ch11d part1c1pants
f ‘Th1s 1nd1cates that deferent fathers ut111ze d1fferent and var1ed
5-']1nqu1st1c strateg1es to foster-the deve]opment of the young ch11d s .
commun1cat1ve competence thus fac111tat1ng her ab11fty to use: 1anguage
“"“to do th1ngs for “her: to use 1anguage funct1ona11y .,
B What then are. some of the convent1ons of 1anguage for commun1cat1on

that fathers have used the1r 1anguage to foster or deve]op in their :é
. : -F

§

\*vyoung ch11dren in th1s study?

.......

A /
'fCommun1cat1ng And Th1nk1ng Do Fathers Cap1ta11ze On to

Fac111tate Language Development '

Wtot to Tet a word get in the way of 1ts sentence -
- Nor to, let a sentence get in the way of its intention
- But to send your m1nd out to meet the 1ntent1on as .
' a guest ' SR '
“» THAT 1s understand1ng _ o
h o Ch1nese proverb fourth centry B.C. (p 22)
FThﬁs Ch1nese proverb covenys the 1mportance of the process of successfu]
:.commun1cat1on It a]so suggests the need for not 0n1y ensur1ng
;successfu1 commun1cat1on but a]so the need to study and understand. the
- means whereby that commun1cat1on 1s rea11zed Ne]Ts (1981) paraphrases '

the 1ntent1on of th1s proverb when he states that



Put very simply, we wou]d not be ab]e to understand 1anguage as'a |

e Understand1ng 1anguage 1nvo1ves more than attend1ng
'  to the words and sentences that-are spoken or . .3
- written: unless we look beyond the forms to the
“dntentions that they realize the experiences that
‘are referred to, the purposes that give rise to
them and the situations in they occur - we shall.
not achieve a full understanding, either of the
- sentences themselves or of 1anguage as|a human
phenomenon. (p 23) .

/
medium of 1nteract1on, nor would we understand the way “in wh1ch

flmean1ngs are commun1cated through ta]k

The results of th1s study 1nd1cated that fathers, 11ke mothers,

recogn1zed the need to go beyond the1r ch1]dren 5 words and/sentences '

'to ensure that what ‘was commun1cated was 1ntended to mean/how fathers

Tnterpreted those mean1ngs Thus wh11e fathers consc1ous1y encouraged '

the pr1nc1p1es of turn tak1ng, the bas1c convent1on of conversat1on,;

they used a var1ety of strateg1es to ensure shared mean1ng as we11

' They however, seemed to cap1ta11ze on the strateg1es of:
| -_ia)’ In1t1at1ng the top1c41n context (Category 2). '
. b)' ‘Ask quest1ons to prov1de new 1nformat1on (Category 6.

o 'c)A'vAsks quest1ons to seek c]ar1f1cat1on of mean1ng 1ntent1on

,; _(Category 5) S 4
d)-f Statements wh1ch expand the child’ S 1deas and tthk1ng (Category 8)

fe)’;7Statements wh1ch direct act1ons in order td prov1de an adequate

'vrepresentat1on of the verba] 1nteract1ons (Category 25)

(a) In1t1at1ng the topic in context.

1

Except in two cases of fatheghch11d 1nteract1on, fathers assumed_

~the respons1b111ty for sett1ng the d1rect1on of th1nk1ng of the top1c

l'and context Severa] reasons cou]d\be accounted for adu1ts assum1ngf

of th1s respons1b111ty vFor_examp1e,:the adu]t perhaps assumes that(

@

229
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‘\J ‘ ‘ . o . ‘ ' ' ] ¢
if left to the young child what was 1ntended is suggested by the '

phys1ca1 character1st1cs of the mater1a1s provided. for part1c1pants to
1nteract with, may not have been estab11shed Or, the adu]ts'may have
assumed that the young ch11d has a 11m1ted Tevel of preV1ous exper1ence
wtth grapp11ng w1th the concepts 1nvo]ved in Tasks 1 and 2. t1]1
further, adults may have predeterm1ned the d1rect1on 1n which the |

converat1on wou1d ]ead and as a resu]t how . mean1ng would be shared

whatever the 1ntent1on of .the fathers, the pr1mary response of

. children was to focus on the intention of those attent1on gett1ng

".utterances to attend to a spec1f1c top1c spec1f1c eoncepts and 0
spec1f1c causes and effects, espec1a11y in Task 2. Fathers thys- demon-
fstrated a conscious rea11zat1on tpat the need to attend is one of the
basic character1st1cs of verbal commun1cat1on to exper1ence mean1ng
A]though a]] fathers used the 1n1t1at1ng strateg1es to estab11sh
gfthe context, the«dtrect1on in wh1ch ta1k1ng and'thjnktngdwou1d go,_each'.

P

demonstrated a different organizatton of Tlexeme (VOcabUlary)’to :

A

‘establish»the communication, This is examp11f1ed 1n ‘the fo110w1ng >

-7

interactions. o __ = attention gett1ng utterances, = intent’

—— e

. of. commun1cat1on estab]ﬁshed)

- 1. Context P1cture Mak1ng and D1scuss1on '

Dyad ,_j Father and Kenny .‘/
';Age'of Ch1]d: 3 years old
Storv: Caps for Sate /
o -.'-'FA‘THER | e o, |
o Okay, we can make the p1cture on. | | |
th1s,;;. that can’ be where we can o N

make the p1cture_and we have to |




FATHER . . - CHILD

~ choose what kind of things ...

A

. we'll do that later ... we

have to choose what kind of things'

" we want tb méké the pictures. s

* Would you like to use boats? Or,

* would youf]ike‘tolput a boat on

there?

| | | that,'tha;,
; ‘Okay;7we]1 Whjéh will Qe make'the‘_ \ o
,iEiéﬁgﬁg_firgﬁ'with .;.‘the‘bqqt : | w‘&vf~?
e Ehish,gggz;wou1d'you 11ke t6i~V_
put on thébe?_ | u /
"5Y0q 1ook at the bqats .;.?yhi¢h>

" ‘one? Pick a boat to put on thére

' 'and‘I'll show you how it works. =,
‘ N A ~ That one.
- That one, okay, look it ... you

_ Jjust peel this off heréfand,theh €
. \ - . L

you take it and:$tick it on the "
- picture there :.. where you want

\

it to go.
IR Over there.

.. Okay, put it on.

That, that ahd that, that and -

231



2.

3.

‘Context P]ay1ng With- Magnet Kit

. Dyad: . Father and Jake

Age‘of Child: 4 years old | .
Okay . 'Let]s\oben this up now.
~You open thatgone up.cause it's”

easy and ' open th1s one

So, 1t s M1ckey Mouse magnet
[

Uhmm? - Open it up and we']]nsee @

if we can do.things w1th}it{¢

A Mickey Mouse magnet.

~ Open upfybur bag and let's see

' 1f we: cou1d do th1ng_ with it.

We11 you w111 take_xpur mag;et

and touch " dlfferent th1ngA and

‘ see what happens

Cbntext P]ay]ng W1th Magnet K1t

Dyad Father and Vanny'

Age of Ch11d 4 years old
FATHER -

Okay, Vanny, what have we got " here?

 +CHILD

What's this think for?

Y

What is that?

‘What's it for? -

It sticks.

CHILD

Uhmm. (7).

232



. FATHER

What have you got in your hand?

233

I forget what it's called.

Can't remember what it's called?

v
A

Y ’ Uh-huh . (No)
Is_it a magqet? - | o
: ’ ! ‘ thmmm.:ﬂéés)
Would it pick up every%ﬂ{gg? ’ .&A?
w .Ahqa. ’
| Qka?,“yqu try some Qf %hesefﬁgg‘ o - »
”»m’”‘f“““vﬁngs.,.'?;g L el | 5
. . ; | ." ;5 ’ f; Uhmm.\(Alright)‘
: 4;'” Context: - StqpyéRead{ng.aﬁd,Disﬁussion L ,. .
| wwf‘f&mmawmmy  |
| Age of Child: .4‘&eafs old - _
| Story: fhé Little Lahb by Judy Dunn . ’
I'm just goﬁna read‘a.story heré.’yip B
" You seé'tha£§book? ) |
) | °. U . o ”_ Yes.'
‘Do_you know whégrfhat says? o |
' B ' No. What?
Lay_ down hergg'Okayfo' ,‘0 . A
o | L R - v Uhm, a sheep?’
iYeah. it‘§“éA}§mb.'~”‘ - | fﬂ | Q
T R . o L I
o T -~ Sheep? Lambs:are sheep?.
. | J o Lam. Lam. ;
. T < g



\ ; l' . ) . btj'. »

" FATHER

1nght. You' 1 have to put your o
i s ‘ S DL Sl e T
fname in this book 1ater .“'~"-' ST T T R e e

.!‘

= 1y’iwhat do;you th1nk that says7 .
ua R{ght;: _:. ‘_ “;’ = ‘- ,
_1’5?” ﬂCbnfext StoryaIe1]1ng and D1scuss1qn
\z“nyad n Father and Mea11e f;f‘. \*§N%;ﬁ*'."nw'*bg;f"'
';;_‘Age of Ch1ld 5 years. o]d "éva-,uﬁg@f ;T%j{aifﬁ\;a?lu
”;?»f:Story : Caps for Sale Hy Esphyr S]obodk1na T _‘ ‘ s
S FATHER I [j-_ S ;_°* e Té'ﬁi’Llnf
St TR | S T e T
T;CLook at a]] the d1fferent co]oured R R PN
- caps. \\ S
g{ivThey‘nefqaps}_nhiyi g :
"7_ﬁ}i“J5tnhff7Vfai[ffhnfaﬁﬁvfnl-fﬂl'7BUt 1f he cal]s them caps
» T S 7};fBut they re rea]]y cowboy
:,-é Context P]aying W1th Magnet K1t ” v
and : Father and Nan v?af7:}-*_iatﬁaif_f} ;t;;f:%ii ?hhﬂw.”

~!§§*'.f?i<‘4a~';, R

Age of Ch11d 5 years o]d :?‘}'g%; ] lh;;ké*i‘-:]],Q',;'j_}iﬁgﬁf“
e v:f;Okay, Nan we have a 11tt1e v L |

:h'.present here For yah

NEN N “I'm gonna take 1t out. .

"“?ffOkay, you open 1t and see what hfhf,fh;‘} ”f ::>1,/n e



g CFATHER o /T ooimp
| . v | v,j/%;@ 'Z~f;ati vﬁ;; ie.hyI_eah;hipvthiééréénrt;;ei }ﬁi;ly
‘V—Sur‘e e ," S e a

QJ_[ “0h! What is that’ e

e .

"-Mfckex Mddse;;fﬁij‘f' o

'_What}s‘aij thaté‘§'_ SRS 3
S :h‘ e f‘“ ‘<_FI dehjfhknowi';: e:\.lV

- You'éon’f"knaw:T-iteséﬁg;; B A
A megnet’. A mc@.‘fno?usé. 5

h3l'magnet.' Oh, 1ook at. a1l - _gﬂ»f-," “, S ‘;hf'gf-ef‘..fdf" Tfi;f[

ioh 1ook What;are th?se?:f‘f[‘i hh{':i"-;" ,@i': ;}JI";“aT‘.f,-t] ;}a o

‘“;',;;;I guessyou try to see 1f the ,'gff;;”‘h='”'

A ,“magnet w111 p1ck up d1rt Y
' 7try a]] these d1fferent th1ngs

P‘Ct“re Mak1ng W1th St1ckers f‘y;1~:;a;*_“““

Father and Br1ggs

FATHER  ,¢;vye::,¥~{9‘;t:-;eu;;” CCHILD

'i;ffOkay we ve gdt a bunch of 7
| i‘st1ckers il*;V? | '

7

Tl G TR e T e Ty

'EiLet s op ﬁ then up.:, ,'fv 33}i;:'ﬂafl_. 'v;_f[JQN',?.f hfI”.':'affj't?q,f.ﬁ;z
ft:You knﬁéﬁanythwng about st1ckers? ”f‘f*7f’?'”wv'fi,éfffl"':aj'ﬁzﬁf-..57:5f;%ﬁ

: e?:f ?;”:uY ~era-h.

'&*h“Do I have to try and make wgf.

l

‘ ,and make someth1ng?
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FATHER © . cHWD

. I 2
“That s r1ght we.gottanake‘.
chm 'hﬁ ;"V tb:;ga Tia il
;‘8' Context The” Fam11y At Supper ‘Father's Bﬁrthday:f
: Soc1a1 Context Father, Mother Jake and Brother
tyi Age of Jake 4 years old - . ' h | . .
FATHER 3 ,»ff,§,f _';A;7._:n‘:p "_?n‘~£1£ﬂil'dl_“":"
'f Yoquust answervsome quest1ons;‘ 2
What 1s yOur name? ::: _1{3" ‘
o

Four years o]d Do you remember e

when your b1rthday 1s7

(The father s b1rthday cake dom1nated the supper conversat1on )_,1

Genera]]y, each of the faﬁhers, as shown 1n the forego1ng excerpts

‘of verba1 1nteract1ons, successWu11y estab11shed the 1ntent1on wh1ch

| hiiwou1d be commun1cated through the phys1ca1 acttv1t1es Each father as

:ifff1t were opened opportun1t1es for 1pformat1on to be so11ct1ed recelved

: :} ‘
and shared on a common 1dea, re1evant to each context The1r

fq”cap1tallz1ng on the‘strategy of 1n1t1at1ng the bas1s for commun1cat1on :

’°ffigfurther servedﬂto§mm Juence the subsequent att1tudes and act1ons of

_ fthe1r¢ch1]dren 56 asﬁto m1n1m1ze chances of off top1c prob1ems ; In each

1 excerpt thejre1at1ve 11nqu1st1c 1mmatur1ty of the ch11d to commun1cate'

' fﬁthe 1abels and the 1ntended usé of the materwa]s can. be obserVed

fFathens demonstrated concsc1ousness of that 11m1tat10§§§3nd therefore,,, e

: *fJn the process of estab11sh1ng the 1ntent1on of the context s1mu1tan—



‘.‘1nteract1ons therefore successfu]1y demonstrated the ch11d s ab111ty to

’each wou]d share of the other‘

_‘1mp11c1t1y, a frame of thi

to what could be seen and man1pu1ated Hence the1r 1n1t1att§g =

#{statements served to estab11sh a: mean1ng and exp]anat1on for the who]e Sty

R @ SORE
: .the conversat1ona] context fathers' 1anguage accompan1ed by the1r _jf'ff

237

N ‘

‘i_‘eous1y subp]ied~the 1abeis and intentions‘f Subsequent=Verba1“

produce 1anguage wh1ch 1nd1cated a coherent th1nk1ng re]at1ve to the1r

father S prev1ous utterances Th1s suggests therefore that each

"part1c1pant was successfu1 1n estab11sh1ng the bas1c understand1ng whnch

“"sages, wh11e s1mu1taneous]y deve]op1ng :

wh ﬁh wou]d ensure that subsequent

k">

',;*%9‘

.messages wou1d be 1nterpreted in the ]1ght of the or1g1na1 understand1ng :
".“ wh1ch was estab11shed re1at1ve to the context As it were, fathers
”~'1exeme served to express the connect1ons between the phys1ca1 context

'-q'the 30c1a1 1nteract10n and the psycho]og1ca] 1nterpretat10n and responses

"‘Scene e o N o . : w e

NG ‘ :
It w111 a]so be observed from the g1ven excerpts, that the

“rstructures of fathers attent1on gett1ng 11nqu1st1c strategy varied

¢

'ff3they ut111zed statements, quest1ons,:exc]amat1ons,_d1rect1ves as we]]
,'as statement of cho1ce : Wh1]e each of the g1ven structures further f'
nwfexposed the ch11dren to the var1at1ons 1n 1anguage forms to ach1eve

s the same funct1on gett1ng the1r attent1on and to set the 1ntent10n of

|

S

,:l1nteract1on w1th the phys1ca1 mater1a1 further re1nforced ‘the 1ntent1on fﬂ",j%f'
‘1"Wh1Ch fathers w1shed to Convey, as. the 1atter seemed to ut1l1ze the
':i"11"qU15t1C strategy d1scussed 1n order to set the1r ch11dren 3 ongo1ng o

’:Jvexper1ence, in. context aga1nst a franeof concrete reference. That

concrete reference wou]d 1ater become h1s frame of reference 1n the ]5,, e

" absence of those c0ncrete mater1als Th1s therefore wou1d facﬁ11tate

s




]

fth1nk1ng about s1m11ar or comparative exper1ences at a Tater Tater

- Dur1ng th1s stage then those exper1ences woqu become the1r frame of

i referehce bu11t from the1r past exper1ence w1th1n wh1ch they woqu

h~>seek to der1ve add1t1ona1 or- new mean1ng for each s1m11ar or comparab]e |
'.exper1ence (Tough 1973 As 1t 1s, ch11dren have been exposed to *: lk
gTearn1ng Tabe]s, the1r re]at1onsh1ps, the under1y1ng mean1ngs of those o
3 reTat1onsh1ps, s1mu1taneous]y as: they have been exposed to a var1ety

1fof Tanguage structures through wh1ch those re]at1onsh1ps and the1r

: mean1ngs were commun1cated Th1s was poss1b1e through the 11nqu1st1c ,Tty

.
vfstrategy wh1ch fathehs used The other bas1c convent1on of commun1ca-

o Lvt1on through conversat1on to share mean1ng in context has been therefore ':gf‘hb

-_'fac1T1tated through th1s strategy That 1s, as WeTTs states, through

ta]k (which) seems to. be systemat1ca11y reTated
. to ‘the physical s1tuatlon in which it occurs "
- and' to.-the :intentions. of the speakers in

‘;reTat1on tothat s1tuat10n R £ appears that
both part1c1pants Amplicitly recogn1ze that a. L
<contract has been negot1ated L L3 "

', Fathers therefore, through the g1ven 11nqu1st1c strategy ( ) »hav'i[rriﬁ i _i"

5vfensured that the1r ch11dren were successfu]Ty engaged 1n a coTTabor‘t1ve
i act1v1ty, through systemat1ca11y ordered speak1ng and T1sten1ng turns;"
i,»wh11e constant]y focuss1ng on the mean1ng 1ntent1on of the phys1ca1

“ifs1tuatlbn 1n v1ew N bas1c agreement was estab11shed 1n each excerpt

+ 238

’”:,jto ensure that the obJects and act1ons woqu proceed 1n an atmosphere ',3~ o

‘°';.of shared mean1ngs and 1ntent1ons Fathers' T1nqu1st1c strateg1es

1'pr1nc1p1es of 1earn1ng through verbaT commun1cat1on the ab111ty to
'!”attend T]sten and coTTaborate on conversat1ona1 mean1ng 1n context

'As 1t were then, fathers have taken the needs of the ch11d part1c1pant

1nto cons1derat1on thTe ensur1ng exposure to T1nqu1st1c forms, ';ﬂ;;{ R

“ 8

it
(7

-"?'therefore haw3been qu1te effect1ve in deve10p1n9 one Of the u]t1mate ~9fif~7“



1 commun1cat1on They demonstrated '

a meantngs and pr1nc1p1es of mean1ng
cogn1zance of the1r young ch11dren s‘need to cont1nue exper1enc1ng

o 1earn1ng through the1r senses. Thus, the language and 11nqu1st1c

:._ strateg1es wh1ch they ‘used sought t accommodate the1r ch11dren s 1eve1"
of 1née11ectua1, psycho1og1ca1 andfsoc1a1 1evels of ab111ty

| From 1ncomp1ete utterances, it wou]d be assumed that fathers; 1n .

| add1t1on to eva1uat1ng the1r ch11dren s verba1 efforts to estab11sh vJ Y

the1r attent1on, the 1ntent1on of the act1v1ty and set the' d1rect1on o |

I_:

for conversat1on and mean1ng, a1so took 1nto cons1derat1on the1r L :'
' h11dren S, overt, non 11nqu1st1c responses as an 1nd1cat1on of the1r g"
' understand1ng of the 1ntended mean1ng of the phys1ca1 context wh1ch
fathers w1shed to establlsh For examp]e,» | ‘
Context P1cture Mak1ng W1th St1ckers |
' Dyad» ;" Father and Jake ,ﬂf |
' Age of Ch11d 4 years o1d R L S
' Let s open them(uo ,fL” i 5 3
(No 11nqu1st1c response ‘but
yethe rust11ng of g1ft wrapper'f
| | S o fs{d1st1nct )
:You;knom;aggthf;gfaboat;stickers? h“f o N

e FON g ~(No"linquistic response.)
 You ever see stickers before?

P : B QV‘, 1 .-ef_'?'(No:1iani$tjc:ké;ponse.)jf“




FATHER o CHID -
Let me get some water. - . e ; _‘
S | - (No'1jnouistic response but

'at,,dft‘fv , . {k‘ ' ~sound of paper heard.)

‘Okay; whattshou1d‘wenboifd?‘

n B “(No JtnqufStio response; butA
- AN fheavy‘breathingvand'sound of
R | oaper heardl) '
1'11 put one on First thenyou coutd T

9o ahead“andatry.From.there;okayg L

g-‘“ Do I have to try and make =
. s S : J‘§0mething? B .
:That S r1ght We gotta make a ,f‘ .:-';h; | .
'-V,make a p1cture " ' |
A (No response,,bUt,heavj,;Jf
bw”,}~,”v_ nvdm» N ?e;{aﬁV f""f 11 S 'Abreathing‘ihdioatesfaction‘j
T e - . .'fi‘tagen;) i v
'ereed—jhoW\rehyou dojnd? R
J_‘b o . " I m okay | ,
"7751n the eXcerpt prov1ded above the non- 11n§u1st1c behav1or a1so formed
1'an 1mportant way of determ1n1ng the ch11d S understand1ng the mean1ng of

1nstruct1on and 1ntent1on wh1ch was estab11shed 1n1t1a]1y Th1s seems )

to 1nd1cate the father S recogn1t1on of thn aam1tat1ons of h1s ch11d s,

7f3w1th adequate and appropr1ate language structuresg, Neverthe]ess, he S

ff'A‘cont1nues to read the appropr1ate recogn1t1on of mean1ng 1nto his 1angu-

’k‘age as he utters those forms wh1ch would meet the ch11d s needs at a 1ater

200

’ 13‘:v]anguage competence and ab111ty to respond Lt ach conversat1ona1 turn :_;Mfe .
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. R !
stage torre1ate similar ideas without the presence of the actual situa-

[

‘t1on oy

~

Gt

On the other hand, to some extent. mothers also demonstrated . .
consc1ousness of the1r“young.ch11dren,s ]anguage,needs to express  their B
thinkfng in given contexts;'as well as theirvneed to relate 1anguage* |
to act1ons and concrete exper1ences as a means of shap1ng the1r under-

{ stand1ng and for bu11d1ng a frame of reference for later deve]opment of
tnew mean1ngs for s1mn1ar concepts in d1fferent contexts

However mothers - seemed to. demonstrate the use of the same 11nqu1st1c
strategy, but not to the degree to wh1ch fathers used it to 1dent1fy
the1r ch11dren s c]ues to the s1tuat1ons, in an effort to ut111ze what

ch1]dren a]ready knew of the phys1ca1 contexts.. wh11e mothers a]so ,:

‘-‘.seemed to 1n1t1ate the context ~the d1rect1on in wh1ch conversat1on on

- the. context wou]d proceed and what would " be the 1ntent1on of the

’ 7»cou1d be exemp11f1ed in the f011ow1ng excerpts

@

comnun1cat1on and wh11e they, 11ke the fathers, a]so sought to monltor
and organ1ze both ch11dren s.1anqu1st1c andlnon 11nqu1st1c responses
‘ ',at a s1mp1e 1eve1 the1r 1anguage structures were Tess var1ed than
"those of the fathers o i | ' , |
‘h Bas1ca11y, the strategy wh1ch dom1nated mothers' ]anguage structure
.‘:;was that of g1v1ng 1nformat1on w1thout first wa1t1ng for the1r ch11dren s'
.11nqu1stfc responses to the1r adu1t 1anguage turns Th1s approach

1. Context P1ay1ng W1th Magnet K1t

,,Dyad. 4 Mother and L1nda . : "‘,“£§§r‘

'rAge of‘Ch11d- 5 years old o
S o TR . cHmp

Okay we.ne-gonna;p1ay'th13‘game;'



MOTHER * © " CHILD

Do ygulknow now to play.this game?f i

ce
PR

" Who's this?

‘“f © Mickey Mouse.

Okay. You know what we're’ gonna

-« do %ere? |
| What? f‘f
't‘ We' re gonna lay out a11 this '>
stuff. ,And you te11 me what
‘tbwhat cou]d be p1cked up w1th theA . ?
‘magnet e
- Okay.
f You' 1] try to find 1f a11 those o
tth1ngs can be p1cked up W1th thel
"magnet’ “These are magnets on the‘
_ends'theres. o ,
o °0Oh.

aMagnets p1ck up ObJeCtS 'Show'me' |
what obJects that magnet w111

p1ck up.

Context' Stony Read1ng and D1scuss1on o

. Dyad" Mother and Kenny

Age of Ch11d 3 years 01d

&

Story: | Caps for Sa1e - .
CMOTHER .~ . -  CHILD

| we11,,Kenny T have a book to show-

“No. © No mymmy .

262
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"MQiHE& B ': S o
~ you today, and it's called Caps s | |
: for $a1e. - | ’ |
- _What's it from?
A‘1ady gave us the book to read . : o
to, Kenny; And 1ook'at this = | -

fellow here on the front page.

What's he doing? .

“A-s - ah cum ba - sursa.
o  (bab51fhg) o ' ,>‘\w
Well, Tet's opényif and'geé.what's - - e
Cinside.  Should we? )

'Uhmm;

- Look it. He carries them on top

1'of'hi$ head. He sells capS'Kénhy.’ T . T

. COntext:,‘StoryéRgadingtaﬁd"Discussion'"
Dyad: - Mother ahd‘Va%ny, |
.~ Age of Child: 5 years old.

',fStory;‘ Caps for Sale

womer  mp
:vDq;YOuﬂkhOW‘Whéf.thevname dfffh{s q ' o _
;bbkais2 | o " | .jvi f\
.4 : . | ~x  No.
- It'sv¢a11ed'-ycabs for Sa]ef‘AS . | .
. 'Y-A;'v ” " Ol forgot;':-‘
~ You forgot? ' ' - o

 Uhmmn;,'  o SRR



gt ERCY

MOTHER

What's he dbing‘here?'

o Isit?

Context: P1ay1ﬁg w1th Magnet K1t

, .Dyad: Mother and Mea11e
'Age of Ch11d 5 years old
MOTHER |

. 1 : . : .
‘Okay. ,Mea]ie. Here's Something

to open up and see what you cou]d

do with them

e.Yeah ; He 1ooks 11ke‘Mick;y'Mouse

)

That's what it ié;e-if says there™

it's afmagnet; See what'it does.

2
H

Context Story Read1ng and D1scuss1on

Dyad: : Mother and Ranny
" Age‘of Ch]]d: 5 yeers_o]d
Sedry: Caps‘%or>sa1e

~ This book is called Caps for Sale.

0

Canrying”caps;~

,}//

,Uhmm."(Yes)

 CHILD

I guess it is ... I think I

Ve Meﬁ—c—k?evaouse{ ‘Don't

you?

1 know.

" Are you supposed to make

.Miekey Mouse?

CHILD
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. MOTHER .. . CHILD

. What are caps?

.+ Caps. Caps. That's another

name for a hat. A cap.

.Thié is a tale. A tale is a story.

It's about a, the pedd]er, ‘some -

monkeys, and_their monkey bus1ness. v
| © What is a tale?
(No resbbhse, Begihsvto read the

_stgry.)“

. . Context: Story Read1ng and. D1scuss1on . :

Dyad: "Jake and Mother ’ ' . o ‘ o v

Age of Child: 4 year5j01d‘ . ' :‘ o S . %{

_ Story: : fhelLittle Lamb v o

MOTHER s ,: '95152,; ., L
| Thetittle-

S e S o Lambi

I'kndw.

‘ - | 1 kn0w>this-one;
°"Do;yog kn6w thfs ohe2( | | '
S o Uhmm. (Yes.) .
See tﬁat little 1amb?f rsn't . ‘ '

" it cute. ‘
~ Context: Mak1ng a P1cture w1th St1ckers
Dyad: ~ Mother and Vanny

“Age of‘Ch1]d.‘ 5 years old



,(ProcéedS'to read withodt-;

écknow]edginb-ehi]d‘s need to seek

BN

information.)

:(Mothér'continqes to read:)
Oh. Isn't hefcuté? He's got a - |
ﬁute noséﬁv Lif£1é_pink ﬁose.
He;s all ;,; 160ks'11kevhefs .
ol fuzzy.

-

What did-he . g7

. g\ ’ 246
.'You don't have to dr&y the'baliv W 3
for him. | |
f\ (No 1inquist1c_fesponse,)
1, ',_There youvébf Can yoﬁfﬁpep them Qﬂ B
all ciose together? - ¥ « |
) » | _’ o | Uhmn? (Yes.)'
Oké;.' This guy‘is:..: R R | R
’ - /;\J . \5 Piaying ba]114
Playing ball. ' T -
8.: vContext: Sfofy—Reqding and D{scussion N
| A.,Pyad: ‘ Ranny_and'Mothér ; “ s
Age’of:Child: 5 years old | ,; s
Story: The Little:Lamb R . 5
- -Okay. nThé story is by Judy Dunn. . o

(NO‘résponse'fyo@éth
90% of time

discussion,
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The Tanguage structures of which the“ftrst four of the foreqoing excerpts
are constructed, closely resemb1e those of fathers structures for

1n1t1at1ng top1c, context, conversat1ona1 intent and mean1ng 1ntent

[P

'As mentioned earlier in the forego1ng also, such structures, a1though
they succeeded in gaining the child participants’ attentton, they are

neverthe]ess, statements of te111ng rather than)statements which

K

spec1f1ca11y try to so11c1t children's v1ews of the scene, in a- deduc-

t1ve-way * The 1astﬂthree excerpts demonstrate the 1atter po1nt’more
i
‘clear1y The subsequent ones therefore became over shadowed by~the mothers'

running commentar1es to prov1de 1nformat1on in order to engage their
' chn]dren s attent1on and to sustain, the conversat1on. Neverthe]ess, -
the systematic order of commurticating, attending; 1istening; and

,agree1ng have been demonstrated even if dom1nated by the .mothers. To_

» ':

some extent th15'1nh1b1ts the fac111tat1ng of divergent th1nk1ng,

-

1ndependence of 1anguage use and to §ome extent, fat]s to encourage
. &L :
\ young ch11dren %o test thgir conf1dence to the max1mum for demonstrat1ng

- their conf1dence in their 1]1ty to use whatever 1anguage they have to

’ commun1cate ‘their 1nterpretat'ons of 1ntent and mean1ngs of the g1ven
S e o ;
‘ contexts ) . SN \_'

o -
§

i

Whereas, the constant use of var1at1ons of Tanguage structures to .
| 1n1t1ate context, 1ntent and meaning, prov1ded an adequate and |
»approprtate opportun1ty for the learning a variety of 1anguage
struetures are.learnt, from which children in subsequent s1tuat1ons
have the chotce of a greater selection of choTce of structures, to
.perform needed cbmmun1catton°funct10ns. Thus, accbrding to.Ne]]s' "j "- .
_ inél)JIanguage as'interaction‘framework suggests, the 1anguage struc; |

- . tures, through the 1inquistic]s§rategy,(a)naturaily,doeS‘morevthan

o
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\\ /
U S
D N
.,
. R

""],_the parad1gmat1c dlmeHST’n 1s that wh1ch presents the cho1ces to the “'

:‘ﬁ‘frespondent based on the structure of the speaker s forms 1n the pr_— fj’v;f%f"“;;

prov1de a mere turn takang, response contract by the ch]]d and father

Lo

Instead accord1ng to We1ls, #

at a more. "dé]1cate” 1eve1 qf (d1scourse) organ1—-”‘ o
ation,: it will be he]pfu1 cto  think of’ discourse * °
o as aving two 1nterrelated d1mens1ons the .
'7sequent1a1 ¢haining in which ‘one turn follows ‘ -
- _.another- (the’ syntagmat1c d1mens1on), and:the -~ = .
.+ choice as to what is“dorie at each link in the’ " il
e _cha1n (the parad1gmat1c d1mens1on) (p 27)

The concept of We11s' (1981) syntagmat1c and parad1gmat1c concept of

"”7°d1scourse 1s shown 1n F1QUne 5 page 249 Accord1ng to Wells #rameworhy/

/

:lav1ous tun . These cou]d vary, thus enchanc1ng the cho1ces wh1ch/the E }fl

"ff‘respondent has to comp]ete her turn : Rep11es,_or responses taerefore, L

’.1'1_accord1ng to th1s COncept, are pot unre]ated nor a{§>they nt1re1y

'f;1ndependent of: the speaker s utterances, th1nk1ng and the ex1st1ng

'ff'context _jwu;tj,iaﬁffﬂ,ifrlﬂ‘?;iff;A*fhs;f

G1ven the forego1ng then, 1t wou]d be agreed/trom the forego1ng 1i'1tfng."“

C e

O'

‘”ff'_syntagmat1c and pard1gmat1c d1mens1ons of We]1s d1scourse concept ﬂff?5?'

e AN

J~{jfiwou1d be fostered to a; greateruextent 1n these young ch11dren, by

o fathers than mothers Th1s assumpt1on 1s based on the fact that

"bffustructures used 1n the adu]ts turn wou]d commun1cate an expectat1on f:b

”j";they funct1on as a pa1r one utterance requ1res Q- response._ Fro# the s

’:to the cha]d to rep]y} not rep]y, to quest1pn, to acknow]edge the
"Ladu1ts' 1anquage 1ntent Sacks et a] (1974) have suggested that the

,m .

Tfsyntagmat1t and”parad1gmat1c d1mens1ons are 1nterre1ated therefore

> t}forego1ng excerpts of mothers verba] res onses, a1though ch11dren

'=Y?d1d not or very m1n1ma11y responded verba11y, they nonethe]ess ]E'

/

: -

. . f . N Lo - . oL =

‘ntfexcerpts of 1nteract1ve responses by fathers and/mothers, that both thelf'ﬁpff.j
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'w/

cif;1nd1cated through 1ater utterances that 1mp11c1ty %hey d1d fu]f111 that
- pa1red v1ew of the concept However, the actua1 structures of the
””1mothers d1d not encourage too many cho1ces of response turns | As 1t

;.were then, mothers mere]y demonstrated an aq$1tude t@ constant]y

,:1n1t1ate w1thout expect1ng re1at1ve response turns from ch11dren,‘?;”{~}
ur‘un11ke fatherswhosevar1ety of prospect1ve cho%Ce e]ementcdemonstrated
'.::h the1r structures,,actua]]y set up the expectat1on for the ch11dren '
itf‘to share what they knew, what they 1nterpreted the mean1ng of. the |

%Tcicontext to be ascommun1cated by the1r fathers' 1anguage Fathers o

= A\
Etherefore encouraged the1r ch11dren to 1n1t1ate and to go on th1nk1ng

"'u,f}about the under1y1ng prob1ems, through a var1ety of opt1ons of 1anguage ‘

- structures (See F1gure 5 we11s re]at1onsh1p between the '

- 5f‘hsyntagmat1c and parad1gmat1c d1mens1ons of d1scourse on page 249 ) L

; ;'}Based on We11s turn and move concept 1n conversat1on for commun1cat1ng

o then both fathers and mothers have estab11shed the bas1c concept of

\mij vd1scourse However whereas fathers so]1d%%ed the ch11dren s own

i-f1anguage to he]p the process of 1n1t1at1ng the cgg%gxt then demonstrated
*1n add1t1on the need to*écknowledge and g1ve 1nformat1on so that a more

’.ffco1laborat1ve atmosphere wou1d be exper1enced by both adu]ts and }.fV.rfilﬁf.i:

3 ;ch11dren most‘mothers predom1nant1y ut111zed the purpose to g1ve and

”h. of commun1cat on. Accord1ng to We11s,-5011c1t1ng 1nformat1on possesses x”"

N

new 1nformat on ~_‘ T iw;j.;"‘

.!‘:,_

) and c) Asks quest1ons to prov1de new 1nformat1on s._

Th1s 1 nqu1st1c strategy has been 1nd1rect1y covered in the excerpts(;{[

S



of d1scourse g1ven 1n the forego1ng paragraphs, since 1t was an

';h‘adJunct to sﬂrategy (a) However, 1t may be usefu] to 1nd1cate heref‘:ff

how fathers used thls category 1n a more mean1ngfu1 way w1th the1r

;;‘ch11dren to fac111tate the expertence of funct1ona] 1anguage and’ its
1,;under1y1ng meannng For exampTe the fo1]ow1ng eXcerpts 1nd1cate the
”max1mum use to wh1ch fathers put th1s strategy '(i-' . focus of ;s

. O
_f‘t_;new attent1on, o ,13 the new 1nformat1on )

'1. Context ' P1cture Mak1ng W1th St1ckers

7?*,7”That‘s“rfght;JTWe;gbtta;makéfa

. picture. So'- how you're doing? -

' Dyad Father and Br1ggs R

Age of Ch1]d 5 years 01d _J”f;”fl -;h};e*flg‘itfr7;*f[ p}'ot}if,~h. )

FATHER a{f“”_j ,';g{;}r;vfui“;Af CCHILD

I 11 put one on f1rst then you -

cou]d go ahead and try from ‘h{fft'f_ %:- gil:f'fft}',ﬁP'}a ‘?_"iwé S

there okay’

T
. U I'mokay.

- WhathhaVé1Wé?th?'ifl;;Ti'“ﬁ

' Ti50kay Now you;p1ck whatever S
- Xou want . l~A_vf”ffx,* ﬁi?}fJ &

What do you th1nk We shou]d

have an an1ma] on | the bottom hh7

o wa1k1ng around? 1.795f

'ff;{quI,have‘td]and“defsbmething?:i'

251




'.around7

: ":‘u‘ y | Lo . “‘ "w' ‘
IR FATHER R

' Dé you think we shou]d have an

- an1ma1 on the bottom wa1k1ng ) ;n'

Conﬁext Story Read1ng and D1scuss1on ; -

l\rbyad' Father and Kenny 3

d’*{dAge of Ch11d 3 yeans o1d‘hfdnf'h

| HV-Read'what;'fif;f

»df’l]ke a- cow, do you th1nk7li

,f'Let s f1nd out here s the t1t1e g

ufstory ‘ t?e L1tt1e Lamb :

(I

i Qh?'7What doéxpu th1nk that 1s7I"h.7

*fiWhat S that 1ook 11ke, a b1t

kim0

[T S
BRI

'h‘of the book It says, The L1tt1e

”-Lamb Qh' maxbe 1t B aboux a fff‘-

| 711tt1e 1amb eh‘

. tContext Story Read1ng and D1scuss1on

"Dyad - Father and Jake a

';ng:iof Ch11d 4 years old

FATHER

'"*;Read that.

~

,CHILD

What s that7 E

poi

,vLetihe’doxthat;. |

CHILD

250



. Sl "Thjs .
‘“f\ AWhatfts»that?i -
R . Abook
v,What do you think books are ‘Jh L ’_ Lx

.',a TP N ue11;_1 don know,
”_Can‘you teT1 from theiptctureS?ﬁ L B
'ﬂWhaglarefthese‘things?.n:d L

| Monkey

“‘_ Accord1ng to an. 1nference wh1cH cou]d be made from Joan Tough s

”(1973) art1c1e 'The Inv1tat1on to Talk"ln Focus on Mean1ng Ta1k1ng

be L to some_purpose w1thgxoung ch1]dren d1rect quest1on1ng does not

.1nv1te all. ch11dren to ta]k thus commun1cat1ng 1nformat1on ~What

7vTough suggests therefore 1s,'g‘"_f_ﬁ'i“ e
- o The way in wh1ch the teacher responds to the
- child's talk will be crucial in determ1n1ng
o whether he w111 cont1nue h1s efforts or: not (P 66)

ﬂfThe wr1ter takes the pos1t1on that th1s suggest1on a1so app11es to

.”'does not ho]d the qua11ty of rapport wh1ch the adu]t ch11d re]at1onsh1p-,'t

*ho]ds 1n the home ‘ In the 1atter, as 1nd1cated to a h1gh degree 1n o

".’th1s samp]e, 1t 1s much more 1n1mate and trust1ng As a resu]t fathers’

’;;'fhad no d1ff1cu1ty 1n uS1ng d1rect quest1ons to 1dent1fy the]r ch11dren:

:hvprev1ous know]edge of the g1ven context, and to tap the1r th1nk1ng as

: far as the 1ntent1on of the communicatxon shou]d convey to both part1— :n

'aﬂc1pants 1n the dyads » Tough suggests 1dren need

X

ﬁadu]ts to commun1cate 1n ]anguage struQ;T‘ev

SRS R

253

V‘“=; parents tOf course “the’ aduTt ch11d 1nteract1ons 1n the schoo] sett1ng _’VTJ




: (1973) and We11s (1981), th1s att1tude could u1t1mate1y Tﬂh1b1t the
iﬂprocess of he1p1ng the young ch11d to ta1k for the other person and

rnot onﬂy for se1f On the other hand the variety in fathers opt1ons

‘jch11dren jnto what Tough (1973 cgﬁ1s,

psycho1og1ca1 conf1dence 1n the1r ab111ty to use the1r 1anguage

cy ot

funct1ona11y , ,fw‘
TR

In exam1n1n§ the excerpts of the mother child dyads, ment1oned

: earlaer 1n thls chapter, we see that the approach of max1m1z1ng the

give turn 1n 1nteract1on did not st1mu1ate as much var1ed and‘mean1ngfu]'

discussion Neverthe]ess, accord1ng to Tough s th1nk1ng ch11dren yet

¢d1d not v1o1ate the pr1nc1p1es of commun1cat1on and much about the1r

2

| 1eve1 of understand1ng of the mean1ngs of the contexts were assumed to
| be 1n tune w1th those of the1r mothers G1ven that these ch1]dren

.needed a 1ess than d1rect quest1on1ng strategy 1n order to susta1n _\

. .
s

conversat1on, the g1ve opt1on d1d not however, e11c1t 1onger response v

I;contr1butlons to the context Ne1ther d1d 1t prov1de ch11d 1n1t1ated

- h;d1rect1ons 1n wh1ch the th1nk1ng about the contexts would go

Bas1ca11y, the responses wh1ch ch11dren contr1buted to- mothers were

1

Vhthose whwch funct1oned to malnta1n a harmon1ous re]at1onsh1p rather:t'

- than to: mot1vate cont1nuous hnm1ate g1ve responses Th1s approach

aaffords too much opportun1ty for mothers to 1oose ghe va]uable con—li'
";:tr1but1ons of the1r ch11dren S po1nts of v1ew 1n the bn1t1atdng segment

of conversat1on for commun1cat1ng 1n context Based on the v1ews of Tough

"g1ven to the1r young ch11dren Q;ve contr1buted towards he1p1ng

’ the convent1ons of h01d1ng a’ (mean1ngfu1) conver-‘

~sation --the first step. to he]plng them to-use 'c-dm;ggztﬁ
' ta]k for th1nk1ng (p. 75) : ) DU
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e e

i
. JLJ.: -,

(d) Statements wh1ch seek c1ar1f1cat1on ofykean1gg T -
1ntent1on | ‘ A

‘The need to be cdntinuous]y in tune with'participant's intentions
tnvthe communication process, is,'as the writer has'stated eartier,"
~a crucial, eTement in successfu]]y exper1enc1ng shared meaning in - - ‘,'?.
!context, and\for fac111tat1ng subsequence coherence in thanlng N
i'G1ven these assumpt1ons, a further assumpt1on w11] be made'by the
_wr1ter that if. young ch11dren demonstrate the strategy of quest1on1ng -
to seek c]ar1f1cat1on th1s 1nd1cates pos1t1ve ev1dence that they are
in tune W1th the convent1ons of. mean1ngfu1 commun1cat1on to share
- mean1ng It cou]d be further assumed that 1f th1s strategy is encouraged
there cou1d be an acceTerat1on of the process of becom1ng a conf1dent v'd .
’,commun1cator at the ch1]d s 1eve1 of matur1ty Encouragement of th1s o
Hstrategy will further prov1de constant]y, a supp]y of 1anguage -
i'structures wh1ch will vary every soc1a1 and phy51ca1 context 1n wh1ch

h11dren have to 1nteract At the same time 1n wh1ch th1s is encouraged L

'-;'by the adu]t ch11dren W111 have opportun1t1es to 1earn, new structures,

ito re1nfonce 1anguage structures wh1ch the ch11dren a]ready have, new -
vvlfunct1ons ‘through wh1ch they can make 1anguage work for them, and
u1t1mate1y to prov1de them w1th an opportun1ty to focus On the sense
wh1ch 1anguage emcourages them to make: of the wor]d those phys1ca1 and
.soc1a1 contexts 1n which they f1nd themse1ves | 'v - _
| The analyzed data 1nd1cate that both fatners and mothers cont1n->;
'ua]]y sought to ensure that they sustatned the commun1cat1on abouﬁ | ‘b_;,.'

g1ven contexts, to a great degree on the assurance they got when check1ng R

| u‘whether they were 1n tune with the1r ch11dren S mean1ng 1ntent1ons

‘However by a narrow marg1n, most fathers cont1nued to ascerta1n th1sf

L
a



« | A o a5

by a variety'of 1anguage options (see F1gure 5, page 249) _ Examp]és'df

excerpts wh1ch emp]1fy some of the Tanguage opt1ons which fathers used |

>

‘ 'to ensure that ‘they were in tune with the1r ch11dren s mean1ng 1ntent10n

are descr1bed in the fo11ow1ng { : adu]t\\exeme, . + options ~

- to which child is exposed. ) o R N i‘"-‘f- R

1. ‘Contekt:'IStory—Reading and Discussion . -\\\§\$0_

Dyad: "Father and Jake | d L

‘Age'bf Child: 4 years old
Story: Caps for}Sa]e:‘ | |

- FATHER R . . cHip

Can?you walk. with all those | |
.ba]anced‘on'top 1tke'that7“'njutk»'
That would be pretty tough
wou]dn t it? P R ‘ .

- Yeah.h It wqu]d'beipre—tty.

e hard. o

~ Pretty hard eh? |

B s i = o - ‘€’ »wvd "And-thqse are o]d hats?

They‘revfor old men.

. ‘.‘0'\
You, think so? Do just old

men wear. hats? Your dadts-'

Fgot a hat. ',.~f TIPS P o
' U B Uhmmm That s

(So]1C1ts 1nformat10n through quest1ons and g1ves 1nf‘rmat1on)

[
@ T

2. Context Story Read1ng and D1scuss1on

 Dyad:. Father and Jake e et

Age of Ch1]d -4-years on"

- Story: | ~Caps for Sale



FATHER

Yes. Do you th1nk they' re

©

say1ng - No, are they7

How do you th1nk he' 11 get

h1s caps back7

Oh. 1 seé

‘What?

S0, if he finds somebody’to

take the caps, he will get

money tovay‘lunch;

(Gives information ).

Mothers have a]so demonstrated the need to mon1tor ch11dren s

1 don't know

‘Hefshou1dn‘t restlunti1 he

.his,oéps

257

- CHILD

There's that meaning again.
I think so.

Shake 1t {I

| th1nk he 11 shake the branches

Dad, guess,whaﬁohe shoh]d'do?

finds somebody to také his

.. caps. Cause he was trying

to fihd somebody to take
.+..50 it!s easier

to let them hevevthem.>1

G ]

language’ and act1ons in’ order to c]ar1fy the]r mean1ng 1ntent1on,, The

fo]]ow1ng excerpts exemp11f1es this.
1. Contegt.

Dyad;" :kMother and Ranny

Story—Readjng and Discussion



AN
-
Age of Child: 4'years old -
Story' ‘ Caps for Sa]e ‘ ‘. |
MOTHER : o o
- (See’ or1g1na1 text 1n Append1x ..) . | _
- ~ o o we11 “he cou]d charge f1fty

cents because they ought
| | have buyed se?é r1ght

You mean;.you thihk‘he's.chafged - /-' '
too huch'fof‘theﬁf .Ahd,may,be:a ) - /
'thatfs,why'they're ndt’Se11ihg} e

“How did the manAget_his_caps ‘

back? | |

- .h When then threw he started
o ) : to get real mad and he

_@‘vz “ " ' o o 'started to wa1ked away, then

he,thnewed h1s,cap on the

grounda;.. theh the monkeys"

E threwed the1r caps, hats from ‘

,the1r heads and thew them

o a1l down.
Yes. The monkeys watched him and -
vveveryth1ng he d1d they did. | ”
"Djdn tvthey?‘ : :
| | " Uhmm..

’°(0pt1ons G1ve 1nformat1on quest1on, acknow]edge by rephras1ng ch11d S

runn1ng commentary )

258



Context:

o Story:

o
Story Rea&ing and Dtscuseion
Dyad: - Mother and Jake -
Age of Child: 4 years old
The Litt]g'Lanb 0
MOTHER |

Do you think xgu‘d'}ike to have a

" No. 1 don”t_think that would be -

. (0pt1ons

_Context

lamb like that Jake?

a good idea to take it-toja

birthday party, .would it?

You mean you wou]d take 1t back -

. w1th the other sheep on the farm.

1u-ch11d S utterance ).

P1cture\Mak1ng w1th St1ckers
Dyad:. . Mother and Vanny
Age of Child: 5 years old

‘MOTHER |

’ Do you know what those th1Ags:

-

are called?

sails.

‘1 would take it ba;k'to the

259

"CHILD

‘Yeh." But I won't take it

to a b1rthd4y party

vfann. .With its own..type.

Quest1ons, acknow]edge, statement of paraphras1ng

Uhmm Th1s one's sails, sa11s,
sails, Thatfs sails. Thatfs
(Seems. to be nbinting



MOTHER e © CHILD

and labelling other'gfamplesﬁ

of sail boats.) h T
¥ - . These two are not sails.
Oh,gxes. .Those.other:oneS'

&

are 'sail boats to-

. (Options Quest1ons, give 1nFormat1on)

4. . Conteﬁt: P1ay1ng w1th ‘Magnet K1t

o Dyad: Mother and. Mealie A |
Age of Child: 5 years o]d;"” . .k T | | .

MOTHER o ' CHILD |
‘ e , " N6. You can't use that one.
S oMby otz o T e

QBecause-it's not metal.

Ah-ha-aa-a. fDovthgx_have’to_.
"be metal? | | |
_ ‘vj | Ye-ah.
Okay . Let‘s try‘something eTse. | ' | _ |
| ; o | ClLet's try. It;stickst,.
'Yeah,-rlt's'metaT too. |

' (Optiohs Quest1on, request for new actlon, acknow]edge )

‘»Bas1ca11y,the opt1ons of . approaches wh1ch mothers exposed ch1]dren were to

",d1rect their th1nk1ng to observe cause and effect to defend their

pos1t1ons and th1nk1ng,vdo1ng it al] through the use’ of the1r 1anguage '

structures L1ke fathers mothers recogn1zed the need to use the

1anguage opt1ons stated in the foregoing, 1n order to he]p the ch11dren

-

'to share what they -intended to mean. Both fatherstand‘mothers

Vs
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4! ’ . W

_ S R |
demonstrated the recognition'that young children need to know that
| what‘they intend to mean can be expressed in qther structures: more
‘economical ones, and with less runn{ng commentary While their
expectat1ons are not that their young ch11dren shou]d produce precise
structures they neverthe]ess demonstrate the need to expose the1r |
qh11dren to them anyway These structures later become the approx1mate
adult strUCtures whjch parents antdcipate wi]1 free their children'’s
thinking from the more concrete, ere;and—now thfnking,-thr0ugh 1anguage;
Through the 1atter parents seem unconsc1ous]y to foster what Vygotsky
(1962? 1mp11es about 1anguage for free1ng one's th1nk1ng and ab111ty
, when he says, ,:. ' )

SR What the ch11d can do_ today in co- operat1on,
tomorrow he w11] be ab]e to do on his own

(e e) Statements wh1ch direct act1ons in order to_prOV1de

,‘3\,{.

P

-

“an adequate representat1on of verba] interactions

AT
e " ‘,i

In the data co]]ected fathers a1so cap1ta11zed on the opportun1ty n

q n

":Lof he1p1ng fhe1r young ch11dren S Tanguage fit the1r physical actions

S

A ?1n contexts : As 1t were, parents, espec1a11y fathers, used 1anguage

!1°struttures w1th the1r young ch11dren to make sensé of the contexts in

T : 5

,ﬂfwh1ch the1r 50c1a1 1nteract1ons take place. Success in th1s is

iS

‘“yd'rea1qzed by the cont1nuous use of 1anguage to create new context wh1ch

wou]d he]p the ch11d to 1earn, c1ar1fy, and extend mean1ng Wells

ca1ls th1s the const1tut;ve process of shar1ng mean1ng More than |
nwnety percent of the part1c1pat1ng fathers used this process to ensure
that the1r ch11dren consc1ous1y become aware of the Tanguage wh1ch
matched the1r act1ons 1n context as they learnt - the mean1ngs wh1ch
under1ay those actlons Basically then these fathers made efforts to

=3

fganalyze'feedback information in order to help children t0vbe}more;;

Te

/
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' i;vse]ect1ve and d1scr1m1nat1ng 1n order to better understand the casua]

B . 1‘ .1'.

.frzézee"

ﬁshre1at1onsh1ps of act1ons, and the mean1ng under]y1ng 1anguage structure‘f;f ,

~.),them to be more se]ect1ve and to d1scr1m1nate, for exper1enc1ng shared

7'*]sww TMLWHemmr

“'mean1ng, fo]]ows
“*flAge of Ch11d 5'years-on

‘"*°Look at that'*Jf”?]f

\’*ry?@fa

: ‘\_? /':‘ N

‘5’Dyad i, Father and Ne11y

!

I don t know 1f he p1cked #hem;f s

..’\. K

"Context Story Read1ng and D1scuss1on

And then he ;; and he p1cked_'

Lo

v{7Examp1es of efforts to ana]yze ch11dren s 1anguage\$tructures to he?p ,': :

: ‘\'7‘

up ‘Lambs wou]d have a todgh ffan,faf'

t1me P1ck;ng them up I gdessf;[ff59ﬁf'"'“

he cou]d p1ék }mem up w1th hxs“.

mouth though ‘ﬂgf;f L

:?f We11, 1t ﬂooked as he s do1ng

-

R

try1ng to sont th1s out\to say

And he

| hem ug (sp]1t apples)

that?'gf'fi

Context P1cture_Mak1ng W1th St1ckers e

R ERS

Mg
PR -

to’ communicate- .



e _fhe,moon
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v“v‘ - e . . .,“, / o v' ,’ .
. Age of Child: 4 years old: .

CFATHER o .o o

Vv'*\ﬂl‘ ".Thi%tSpaee'Shipjgoes_hefeﬁ,’ffﬂ" o

~ Ah._ It/s bTast1ng off eh

"g’See how it fIy out 1nto outer

. ‘.,. G‘ .‘

1e};¥No but these,here e;; a]ready* jenl

o

e e | :  1:ﬁ1n space “;y.;S_;ffejfﬁ%ﬁﬁf,e
Wh'lch one s \that" Thef\lymg | ; | ’ A

' saucer7 ‘ S e ,}A;ue | Ae‘.. S .

;f*;;e“i;» ;ﬁi:,fefiEQ ffifi?i;y;;};%fﬂéhlf The f1y1ng saucer .TH , e{;HQ ?i

“ ;;f. "..]fi.ﬂ .,¢..f,,f,{”"'a’:*f1y1hg saucers are there ’f ‘ef‘ie;‘fff;

! **tho you th1nk there s peop]e in’ ~Viﬁy”

Yeahu oo re ol et T

'Ji{Maybe they re on the1r wéy ﬁ%:_fp"“

'“fff,Context P]ay1ng W1th Magnet K1t '4'“,:¥vf;eg{*:--{?foziﬂ\”

*53mfnyad Father and Ranny Ef:?*ff.jf 7§j,;if{‘§"fﬁj¥3-gve'

© - oSeehow many it can‘pickiup. oL

.:;V*Age of Ch11d 5 years o]d ;effe;’?gf‘Jfl»ffa?‘

FATHER r<z§ffafﬁ e v CHILD - ‘f?,'ﬁy;'»"" ;

o \ o S
‘~Th1s goes r1ght through here,‘lﬁa”;'<~

'1*fdoesn t 1t7 j5 .

©Yeh. It goes Tike thisone. i
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FATHER B T T ) (1)

° ‘Yes. But 1t s because 1ts

3%ﬁgtf another reason, Try it to |

see what e]se 1t w111 p1ck up

s

\ | ) h’ d‘Uhmm (Okay ) |

In th1s f1rst of: these excerpts the father does not throw out h1s -
ch11d s 1n1t1at1ng statement wh1ch 1nd1cated a 11tera1 and c'ncrete
mean1ng of app]es be1ng sp11t shou]d on]y be p1cked up, a'd on]y

Qands P‘Ck UP 5P11t ObJects As a resuTt, s1nce the ]amb sp11t the/ o

&

‘-.“,Quses th%s 1nformat1on to prov1de an OPPOTtUHTtY to d1scr1m1nate more

*f]up the app]es New 1nformat1on was g1ven to the ch11d to see a more f;}f*\

'~}3t1on was made that w1th1n h1s ch11d s ]anguage structures there was an

3§§p11ed 1nd1cat1on that he d1d not have enough 1nformat1on of the work1ng

\

NC17RS ;'_1 ';?‘

'wh1ch the ch11d has acqu1red from a. more concrete source the te]eV1sgon 5
e L B SR o 2 " . . L : A bew

&

"_£f1ne]y as- to the most 1og1ca1 reason whereby the lamb cou]d have p1cked

';ffappropr1ate perspect1ve of the context To th1s father the observa— 1g o

X /
concept 1n th1s context As 1t were, the context mean1ng revat1onsh1p was

fft yet 1mmature The father S analys1s, se1ectnve vocabu]ary and verbal

d1scr1m1nat1on therefore he]ped to establ1sh that re]at1onsh1p for the

young ch11d thus crea%mng*another opportunlty for shar1ng mean1ng

‘ :fthe context 1n1t1ated by h]S ch11d, serves to extend h1s ch1]d s

3._}j1mag1nat1ve fh1nk1ng Here then the adu]t serves the roTe of be1ng A

&

&

1f‘flfthe source of va]uab]e and 1nterest1ng 1nformat/99) The 1atter then

g,

e In excerpt 2, 1n add1t1on to forego1ng ro]es wh1ch the father s

' nh:app]es, then by some means he must have p1cked them up j he father thus,‘l Aif
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ﬁ]anguage p]ayed 1n excerpt 1 the<father s 1anguage contr1but10ns to tf“”h

: '_fac111tated further extended th1nk1ng about s1m11ar rea1 11fe exper1ences 5;,_;kltu 3



‘o f_extends the ch11d s understand1ng of how a group of. space obJects

2*Eyfob3ects, a]] the wh11e us1ng hlS ch11d s 1anguage and th1nk1ng c1ues

: ’”=ch11d s th1nk1ng of thfime;

1Thts approach then setS»the»stage for‘1anguage development which frees ‘

'jthe young child from the presence of the concrete 1nformat1on and :

‘: forces h1m to see through h1s father 'S 1anguage structures, the

"re1at1onsh1ps of s1m11ar ObJECtS and how they funct1on In short th1sfg”

{
b
father, through h1s 1anguage structures, susta1ns the conversatlon, »!

dfunct1on, thus genera11z1ng from one space obJect to a set of such

: 5:ma1nta1n h1s 1nterest and that th1nk1hg "'2‘ 'f 8 > o o ;‘ ;

In excerpt 3 yet furtger pos1t1ve 11nqu1st1c development 1s

‘J-fostered Here, the father

waat1on of cause and effect ac 1ons of the magnet st1ck1ng to spec1f1c f_-'

' eiobJects, has presented al
1ng of the g1ven context He suggests,,1n

':frep1y to h1s son 's "Th1s

",.that may be so,”"But becuuse 1t s another reason Laten after =

';ﬁ’encourag1ng the ch11d to exp]ore in order to d1scover the a]ternat1ve‘ |
o reasons he verba]]y g1veg those a1ternat1ves as his ch11d pred1cted

E _and conflrmed h1s pred1ct4ons through man1pu1at1ng the mater1a]s

2 Fewer mothers on the other hand used an 1nd1rect way of g1v1ng »H

'7-1nformat10n for red1rect1ng ch1]dren s actrons to match the1r mean1ng :

‘\“:;;as commun1cated through the1r 1anguage A]though they neverthe]ess

| ~succeeded 1n red1rect1ng act1ons the opt1on of 1anguage used to do
k'thTS d‘d "Ot requ1re t0 any extent that the ch11d wou1d seek to ff'*’
"pf3c1ar1fy the adu]t s 1ntent1on of the new 1nformat10n In the f0110w1ng

5excerpts wh1ch ref]ect some mother conc1ousness of the need to-

."miencourage ch11dren to exp]ore and pred1ct through act1ons and 1anguage, »

's because th1s 11tt1e th1ngs 11ght", thzf‘l‘;}20 /lyﬁ'éf

265

}ough h1s re§ponses to the ch1]d s dec1ar-th"

ri;t1ve cho1ces wh1ch wou]d 1nf1uence the »nyf i



';in order to refdne their‘meaning ~The f1rst three: excerpts further “
‘.exemp11fy the adu]t S need to encourage téntat1veness, in prOJect1ng
'dareasonsﬂfor causes and effects, as aga1nst ‘the 1atter four mothers o
who encouraged f1xedness on]y one so]ut1on to 1nqu1ry of th1nk1ng

-j”1. : Context P]ay1ng W1th Magnet K1t L

,Dyad: ‘v‘ Mother;and Mea11e | k
Age of Ch1]d S'yearSyon-
| MOTHER o
W1]1 1t st1ck?
SR P 2. No. ,
3 Wh’y“-'not? o | | . e o

e ,,41'Magbe;ebecausegit;just

R

ST R S ST e s
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L

6 Or'maybe because it's made :

. 5

7~1 Of- .'..?_
7 Maybe because 1t s made of
meta] »

".”:th;sDo.youfknoWAWhy?: Becausex"

'1fitherefare-some]kfndsfoftg'e hv'

R /(.1;{-'.‘- S

L metais:that“won't _And' ¢ ,

g‘ppgr won ‘t. st1ck

'f:f'foere,,the use of the tentatlve word "Maybe" by the ChT]d PUtS the

; -\.\' .
’imother in. a pos1t1on where her response shou]d reflect not on]y one

-

'v;poss1b1e answer, but 1nstead a generatlng of more Ihan one so]ut1on

: j_Hence the response 1n 9 Not on]y has she conf1rmed the hunch of the

‘»,0.

R DU R R A,
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Lo

meaning. of cause‘and'effectvwhich;the child generated, 'bdt'she feels ‘:g@

‘the need to assure him that many more comp]ex ideas are 1nvo]ved ~In

. > \..,'

do1ng this, she has offered her ch1]d not on]y mean1ng of context but
ta]so add1t1ona1 1anguage structures wh1ch will: he1p her to express the .*"'

'EﬁﬁWTéd@é‘E? the other a]ternat1ves wh1ch she also gave to. her. - .
2 Context:’ Story- Read/ng and D1scuss1on . L
0 tyadi | Mother and Jake
}i Age of Ch11d ) year5w01d~'

_qStory. a The L1tt1e Lamb

\ MOTHER

(After the 1amb sp11t a,§

1 He 'S a m1sch1eveous 11t£{

o 'ﬂJPTSn t he" SN B

~f3;11¥guess he - d1dn t know it was o :;;
viftthere : ‘;'” ,’fv"vv ‘ij%'frv' - .
. : PR B
4. Probab1x he-afdn'tiknow that
:ﬂ§§%t %a%i}those apples were.in there
' eh’ You th1nk7 - | o ‘ |
o ;: 5 5. I don't know ‘ Maybe, dii' 1

' ‘In th1s excerpt, the adglt very emphat1ca]1y conmun1cated a va]ue "'»g. R
' {Judgment of the 1a&§és behaV1or to the ch11d 1 However, she 1ater :'i-l{@d
c

"1,changes her approa to the ch11d s th1nk1ng when the 1atter responds

t"rhdby 1nd1cat1ng that 1t may be so but 1t cou]d be as a result of other

“"‘causes The Tamb may not have known that those app1es were 1n tﬁ%
Sy XU 8
'_tbasket. As a resu]t of the ch11d S tentat1ve responses the adth



'fe]t an urge to fac111tate the way her child was th1nk1ng about the

context hence her subsequent responses have been structured tol

_ acknow]edge and encourage that tentat1veness in th1nk1ng about causes'

o

‘and effects : Thus the adu]t mod1f1ed her 1anguage structures in order
to he]p the ch11d be]aeve that there cou]d be a wider set of a]terna—»ée
tive 1nterpretat1ons based on the c]@%s wh1ch he]ped to mot1vate h1s |

" trend of th1nk1ng . R

3. Context At Supper W1th The Fam11y R N," Lo N

Part1c1pants: Father Mother, Jake and Sistfr

Age ‘of Ch11d: 4 years on SR d;.f : ;t' "7. .
a %N""FATHER h' | ‘Mglﬂgg o ‘nqdéﬂltgﬁt@. d‘ él§l§3 ,
I. D1dn t you | _‘b .H. o ‘i“ |
Find any - t,Ld’ 'c':jf.l';.“l}"‘_ o 2
tenn1s ba]]ﬁﬁh ;1 R @f R | ;7 ‘fﬁﬁg% B
e Id1n £
el .?r,‘. X»i‘ But mum dld

"Q. ]earned. ' Ll
o Actuale,:«'~f
S ITearned. oo

7jqu1te a  ;‘:;.”

,,"*" bit today Do R .e;;f-',f

'v;How to keep

' SCOre I e

- »[ gotten 1"

'h';comp1ete1y

that you 3 ‘ . ‘ .. 0 h
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FATHER ~ ~ MOTHER ~  CHILD - SISTER
don't have .
. ‘ ., J

to be ser-

ving together

“to get a
pointfl*\"‘
4. »That s not ' |
%M‘?ﬁkm 5 ”
1mportant .
4?" It,s,more . ‘?
.,>1mportant e
td know how : ai 1 :
 to hit the
ball first, .
| L 5¢IWe1] |
".shook . _ ,
-fthe ba]] O S R S
L ‘back. At o R
v © least I'm" .
B : start1ng / ) ?

' In th1s case, both mother and father haVe presented a var1ety of speech

‘fudtt1ons wh1ch wou]d Tay the basis for the child' s 1ater actions and

. __th1nk1ng As a resu]t of the adu]ts' 1anguage and th1nk1ng, the young

h~ch11d learns that one's view po1nt cou]d be cha]]enged could be v
~'defended cou]d be recalled, cou]d be exp1a1ned and could be used to
veva]uate past act1ons to make sense in present oontext Before the :

' ch11d demonstrates the ab111ty to commun1cate the ent1re sequence of
events wh1ch he 1n1t1ates in recount1ng part of his day s act1v1t1es,. i

- S
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hefis provided by:the alternatives of responses through Tanguage, the

under1y1ng meaning, as well as the structure of sequencing events

of context, thus also learning of sequencing -one's th1nk1ng of the f
"contexts _' » - J |

On the other hand to a 11m1ted extent, mothers in the fo1low1ng

excerpts do not prov1de as many a]ternat1ves for the1r chi]dren

language and thﬁnking in context through the g1ven 1nteract1on - | s
-g'l.-.fContext" Pﬂay1ng w1th Magnet Kit ! '
T Djad: Mother ‘and Linda

- Age of Chz]g; 5 years,o]d

HOTHER" (. CHILD
{hbl Can’ you pick up thid? W |
(e]ast1c) |
e T
| “ 4. Because it's not gold.
5. What'ds i47 T s u‘f ;;_' e.,".; 5v'- e

"'can t pick it up.

7.-And‘What's the‘dtfference'_
 between this? “Why - ‘Can this'

.;.gCen’this stretch ]tke an 'j' | _ : »

3

elastic?

+ 8. No}fgceuse, cause. it holds

: our paper and stuf‘f.;'__

9. Yeahﬁ Thétis'whaf_it'doeé,"”i



W

11,

13.
15,
17.

19,

21,

- MOTHER®

but that's not what it's made
of. We're talkino'of what
it's made of)? I'm try1ng to
f1nd out why that magnet will
p1ck up this paper_c11p and

not pick up that elastic.

|-

'what‘s the difference between

the_two?'

It's not metal.

It's-gotta-be a metal okay?

b2

Can it pick up this?

Are you sure?

How“co?e‘it pick up?_'. \

-

;o

- 10,

e

12.

14,
| 15ﬂ :
18. ‘ .‘ ;feﬁf
20. ubg 0h,y§§.

22.

271

Why it won't pick up that

- elastic?

It can t stretch 11ke the

the other one.

It's not métal.

Yeah:

No.

BeCausé it's made of wood.

Th1s excerpt prov1des a un1que examp]e of the young ch11d s 11m1ted

4

know]edge of a spec1f1c exper1ence and also an examp]e of how the

'lexeme vocabu]ary, ‘of the adu]t could 1mpede the ch11d 's ab111ty to »fv

'extend h1s own mean1ng as wel] as shared mean1ng wh1ch cou]d be under—

,\"

s



A B

;effect was a]ready estabhshed - The adults subsequemces grew .
: TR
in number 1n order to help the ch1Td to d1scr1m1nate a ther - .

& . B
272
. v‘« . . : i Y Cal ‘
stood from the adult's language. In»thevverbal contributions expres-

-sions contributed by the adu]t prior to the given excerpt discussed
' here the adult estab11shed on the basis of a colour attribute . that‘

- the magnet usually attracts ObJECtS wh1ch are "go]d" It would be

observed thus, that to genera11ze about why the magnet wou]d not p1ck

,up the elastic, she assumes that the on]y correct answer could be that,

"because 1t's not gold". 1In pr1or responses, the mother d1d not offer

Athe spec1f1c answer to the cause and effect as they related to the

&

B context at that t1ne, 1rr§%d1t1on to providing 1anguage for subsequent

e

th1nk1ng about other wavs\whjch wou1d or wou1d ‘not be picked up by

the magnet A firm so]ut1on to the prior quest1on to exp]a1n Cause and

causes and effects and eVentua11y, be1ng unsuccessfu] in- ach1ev1ng

resu]ts from direct quest1on1ng 1nduct1ve1y, she f1na11y g1ves another

final solution to. the child®s observat1ons . - o 0
It will be’ observed however, that as a resu]t of the structute

of the adu]t s quest1ons, the ch11d s attent1on cou]d only have been

focussed on, the- phys1ca1 and funct1ona1 attr1butes of the ObJECtS w1th

wh1ch she interacted. (See ~doubly under11ned responses in the fore-

ttgoing 4A>6 8,:12, 22. ) Perhaps, a mod1f1cat1on and a reconstruct1on

- of the adu]t s 1anguage structures wou1d have d1rected the ch11d s |
’attent1on to exp]ore w1th the total set of mater1als in order to
_1dent1fy, and sort those materwa]s which are. attracted to the magnet

',adﬁ those wh1ch are not. The 1ntent1on of the adult therefore, cou]d '

.

have fol]owed the ch11d S exp]orat1on Then, perhaps, she may have |

been ab]e to c1ar1fy the mean1ng and th1nk1ng, re]evant to the -cause 5

N : : 2 - : s o .
. S . - . v ' . . Lo R
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and effect context. The chi]d‘s responses'stated herein, also indicates
that this child is still deeply 1nvo1ved in learning and th1nk1ng in
very concrete context The adu]t 5 1anguage demonstration and 11nqu1st1c
strateg1es should therefore have attempted to help the child to.
exp1ore, reflect on the happen1ngs in the exper1ence and to expand her
. ideas on the basis the meaning they had for her whi1e how and uhy
\quest1ons do so11c1t1ng 1anguage, therefore so]1c1t1ng how one is
th1nk1ng, 1n this case, (Tough, 1973) they do not necessar1lyyhe1p to
"ref1ne ch11dren S th1nk1ng 1f too much is 1mp11ed 1n ‘the adult's .
quest1on structure Nor: do they spec1f1ca1]y commun1cate c]ear]y, what
the 1ntent of the quest1ons are Th1s therefore sets up some confus1on
in the ch11d S m1nd The adu]t s language therefore 1nh1b1ts th

_\deve]opment of speech as. ah accompan1ment for commun1cat1ng th1nking, o

S

‘rather than fac111tates it. g Lo _y" o o . \"v \ W
From the forego1ng, 1t was po1nted out tbat throu%h the use of f \

Categor1es 2 5 6, 8 and 25 out11ned 1n Chapter III and defined in
-Append1x s fathers cap1ta11zed on the use oﬁ 2 5 and 6 to he]p
thelr young ch11dren to make max1mum mean1ng of the context 1n wh1ch e
they 1nteracted,.through the red1rect1on of their act1ons and through

l

-the structure of . 1anguage used by fathers ;'
- Mothers, to a 1esser eijnt also made such contr1but1ons u51ng

/'aCategor1es 2, 5 and 6. However\ u51ng Categor1es 8" and 25 both MKQ% Bab
R g

i

Q fathers and mothers (very sma]] d1fference) he]ped to re1ne the e
. \ .
mean1ngs wh1ch their ch11dren he]d of their ideas re]at1ve to other’ k

’ contexts - h' o v . . C a :l 'vf !

N . v RN
c , 1o : .
. B ' R . . .
a . ] 1 L ‘ , .
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Once. again, it will be agreéd'that fathers contributed as much
_towards fac111tat1ng the development of functional 1anguage deve]opment ' @%%ﬁﬁ
and meaning, through the 1nteract1ve const1tut1ve process as posited

by Wells' (1981) framework.

13
e



~all oOther fam11y members 1nteracted at a fa 11y supper The verbaT "iff”f7

| forty m1nutes by the parents 1n the absence of the researcher The;,,

: framework of tr1angu1ar commun1cat1on 'A -

:f:f were most gsed by aTT fathers and mothers. These\were def1ned as

' sp051t1ve strateg1es for foster1ng Tanguage deve]opment 1n themnnter- ,

W
v. SUMMARYiAND INPLIGATIONS

The pUrpose of th1s study was to anaTyse and descr1be the ﬁ*j

\ @

'Tingu1st1c strateg1es used by fathers_tnlorder to-determ1ne the: contri-

butions which they made towards their young children's language

development, through the interactive?constitutive process.

. The subJects were' e1ght fathers and mothers their’pre4schoq1_ o\‘A’

ch11dren and other members of the e1ght families. Each father and each

g

¢mother interacted aTong w1th the ch11d subJect dur1ng two tasks story— '
: 'read1ng and d1scuss1on and a pTay act1v1ty us1ng st1ckers to make and "w )

discuss a picture, and w1th a magnet k1t These act1v1t1es were r ';{7

des1gned by the" researcher Fathers, mothers, the ch11d subgect and

reSponses\from each task-were tape recorded{for a minimum per1od of

cb\

/

'A'T1ngu1st1c strateg1es used by fathers mothers and ch11d subJect

1nd1cated 1n the tape recorded responses were anaTysed q\ant1tat1ve1y

T

|

r
As 1nd1cated fathers shpwed as. 51gn1f1cant rande of use “of i 'h(

\_—‘\ - i‘

' var1ety of T1ngu1st1c strateg1es as mothers, whereby/they contr1buted

towards shar1ng know]edge and—mean1ng of the 1nter ct1onaT contex "

<

\ "w1th the1r young ch1]dren Category 2 3,4 5 s 7 8 ‘9, 10 a d 259

; | : i

act1ve const1tut1ve procéss The Teast used categor1es were 19," 20,

T‘

~.

‘21 22 and. 23 These were def1ned as strateg1es wh1ch wou]d 1mpede 'T»«‘iif-'

yOung ch1Tdren s deveTopment as- competent cgmmun1cators a';\},

R IR N o ~
—"*‘\ u,;“~2,75 t‘._ - ‘//1‘( SO . ‘t_“ e L

o

T
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Wh11e categor1es 2 3, a4, 5 6 7 8, 9 and‘lo were used 1n every ',7» .

fam11y, each subJect 1n each fam11y var1ed cons1derab1y 1n the fre—

~

quency of use over each task Th1s 1nd1cated that 1n the part1c1pant

. ro]e of conversat1on 1nd1v1dua1s do adopt and mod1fy the use of var1ous

]anguage structures to commun1cate shared understand1ng Fathers »
however, ut111zed the quest1ontng strateg1es to extend the1r ch11dren s
th1hk1ng, whereas mothers used more te]T]ng strateg1es to ach1eve the .“~'<

; same Purpose The_ch11d subqects deMonstrated as much ab111ty to use -

S P —‘.".-f:' T ‘ ‘ k.
"’3.f:a var1ety of- strateg1es to commun1cate through 11m1ted ]anguage

S v structures tf ',J;? o B .'” ;ﬁf$ *?f _‘UCQ7F,-‘{ 'T]”vl_ i‘5$:".l
' Genera]]y the_patterns of ]1nqu1st1c use 1nd1cated the fo110w1ng

ffa)a Fathers, as we]1 as mothers who ta]ked w1th the1r ch11dren wanted «‘"'YFA

Bane

- at a11 t1mes\to estab11sh the fact that ta]k shou]d make sense 1f
commun1cat1on wou]d take p1ace ‘ A i

v”b) Fathers,\as we]] as mothers, 1nd1cated that ta1k1ng he]ps to |

deve]op a know]edgewof forms a\d mean1ng s1multaneous1y, ~One 1s not

\

set as1de to be. taught wh1de the other 1s deve]oped "_, ‘ ~f-f,tff;“i“f

G_c) Fathers, as we]] as. mothers, 1nd1cated that mean1ng can dh]y be k2

ver1f1ed by what 1s taTked about Learn1ng then 1s fac111tated by , ;;Fl-v

1anguage e

j}d); Fathers, as we]l as mothers, recogn1zed that 1t was 1mportant»to'§;\f;,.
commun1cate 1n adu]t ]anguage forms w1th the1r young chlldren but ‘
that the 1eve1s of know]edge shar1ng shou]d be- demonstrated through '7‘_”j,i{}!~u'
AF'F act1on and ta1k1ng, adequate to su1t the ch11d s 1eve1 of understand1ng

) wh11e fathers, as we]] as mothers used act1ons and s1mp]e adu1t

N 1anguage forms to commun1cate the1r use of 1ntonat1on, repet1t1on and

reconstruct1on were used to ensure that mean1ng and 1ntent were



>

'xﬂiyiof strateg1es among peop]e of more. var1ed occupat1ona1 and educat1ona]

T"e__Vtance of the qua11ty of 1anguage 1nteract1ons towards fac111tat1ng f'ﬂ;" 1f§ﬂ |

Ry

‘t:young ch11dreh

21

estab11shed and ma1nta1ned dur1ng each 1nteract1ve context “hh r‘

~

\f}\ athers,‘as we]] as mothers,\demonstrated the ab111ty>to commun1cate '

~

jmod1f1ed vers1ons of concepts pert1nent to the contexts, w1thout con-

.\A—_ ‘ S ) e R

”:v-vey1ng any 1ess 1mportant facts re]evant to the contexts, to the1r

£ . =

- . o

L g)- Throughout the tasks fathers and mothers demonstrated the awareness -

-

‘ }that young ch11 en taTked to mean As a result they fac111tated the 7vg_

f_deve]opment of forms\\hml\\they fostered the deve1opment of mean1ng

‘“fHowever, they a1ways focussed on\the need to mean

s_'LIMITATIONS oF THE STUDY e e T e e

";‘someth1ng 1f mean1ngfu1 responses are des1red from young ch11dren ‘
'ay_Parents a]so demonstrated the concern that if they wou]d he1p the1r ;fj,i‘fl

"; younglch11drén to deve]op 1anguage competence to fac111tatefmean1ngfu]szh-

[the deve]opment of th1nk1ng and commun1cat1ng

‘THEORETICAL IMPLICATIONS

.cdnsc1ousﬁy aware of the 1dea that the utterances whwch the ]atter use'.?'f

J hou]d maké sense That 1s the 1anguage wh1ch adu]ts use must mean:” B

‘e

Fathers therefore made as. much contr1but1ons e s

to the1r ch1ﬁdren s 1anguage deve]opment

VI

“The . samp]e ut111zed 1n th1s study<was’gglte/smaﬂT’/Ehus/orevent1ng

| ,‘any genera11zab111ty beyond the subJects ‘who part1c1pated A 1arger ‘

’13Tsamp1e wou1d have 1nd1cated greater d1fferences or. s1m11ar1t1es 1n use:

¥

':backgrounds Such genera11zab111ty wou]d have re1nforced the 1mpor— tj;f*”»?chg;\

Parents demon%trated degrees of awareness of the fact that young _"“‘”’;

} "v«.

1'-ch11dren who part1c1pate 1n verba] 1nteract1ons w1th adu]ts are '
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et

N

_commun1cat1on and th1nk1ng, then they constant]y need to know what

“their ch11dren S ]anguage structures are do1ng for them. When thts

'know1edge is ascerta1ned, on]y then are they conf1dent about what else :

,,they~cou1d do. w1th the1r adu]t 1anguage to- fac111tate the deve]opment

,'of what the1r ch11dren a]ready have ‘ Parents, both fathers and

'mothers c]ose1y observe and Subt1y testuthe1r young ch11dren s knowi//

|

"[Iedge of 1anguage and mean1ng in 1nteract1ve contexts They then k

fthe nnst mean1ngful/d1agn051s of these ch11dren S0 Panguage/needs for

s

- N\
‘ deve]op1ng 1nto better commun1catorsa, U51ng the1r varyhng techn1ques
‘!.
of ut1P1z1ng numerous 11ngu1st1c strateg1es 1n a rec1proca1 way,;:

‘ '.parents str1ve both consc1ous1y and unconsc1ously to he]p the1r young
: chw]dren deve]op those structures wh1ch approx1mate adu]t structures

and to comprehend the1r under1y1ng mean1ngs. However, research seems

¥

=)

- to 1nd1cate that th1s\approach 1s 1arge1y conf1ned to the ro]es of

li

f.ffcareg1vers a?é others 1n the home env1ronment
: .\ L . : -3
The d1agnos1s of young ch1]dren S 1anguage deve]opment needs 1n

,‘/

‘-"schoo1 do not seem cons1stent w1th th1s 1ntenact1ve const1tut1ve frame— ;

\ .

| ]
work wh1ch 1s character1st1c of the parents and home env1ronment

Whereas the emphas1s of the schoo] seems to focus on the deve]opment of

o : e : \’.A .

'.young ch11dren s,1ex1con that 1s word forms, parents, through the

, \\\\Jnteract1ve const1tut1ve approach focus -on:. the ch11dren 'S deve]opment

N

to mean (Ha11rday, 1975) , ‘,f7 f}-,<f'3$f; ;”"

~ofa 1ex\me, that is a vocabu]ary wh1ch fac111tates the 1earn1ng of hoy -

5278

Wh11e this study\ut111zed a very small sample of SUbJeCtS to vﬁf_e;vxzfﬂf‘f'

o 1nvest1gate 1anguage 1earn1ng as an1nteract1ve const1tut1ve process,'

"i;1ts pr1mary attempt has been to estab11sh a work1ng framework for

"-j'future research wh1ch cou]d br1dge the gap between the home and schoo] e
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U b : o ,

'.an d1agnos1ng 1anguage deve]opment needs towards more mean1ngfu1'ends

.‘.adu]ts 1n the school env1ronment shou]d form from the d1agnos1s of

- in commun1cat1ng and th1nk1ng The bas1c work1ng assumpt1on wh1ch the

PRI

'needs w1th1n th1s 1nteract1ve const1tut1ve framework is that each ch11d

as: she engages in rec1proca1 verba] 1nteract1ons hypothes1§5f'that

1anguage is mean1ngfu] If the adu]ts in the schdo] env1ronment then
{‘cou1d recogn1ze and accept that the surface structure, or structura]

“;fonns of young- ch11dren S 1anguage prov1des 1nsuff1cfent 1nformat1on

oon what’the 1atter know about 1anguage and how it funct1ons, then

’a taxonom1c scope for further research 1nto deve10p1ng new theor1es '

bof 1dent1f1ab1e var1ab1es wh1ch best fac111tate 1anguage deve]opment ‘

5‘;as a cont1nu1ty of the 1nteract1ve const1tut1ve approach used by ‘;1'

)

\parents in the que, cou1d be conceptua112ed 'j' (*,

A]though th1s framework seemed adequate to exam1ne fathers

' fcontr1but1ons towards thelr young ch11dren s 1anguage development, 1ts

3app11cat1on to the“ear]y ch11dhood c]assroom sett1ng may create a

‘ibetter understand1ng of the fact that schoo1 exper1ence is, on]y another o

/.

| extens1on of the wor1d wh1ch ch1]dren already have As such then,“w}'" =

'wthrough th1s framework an emphas1s on extend1ng mean1ng, and not on]y

' extend1ng the structura] forms wh1ch they br1ng»to ‘the schoo] cdu]d

| be the most sound foundat1on on wh1ch cogn1t1on cou]d be faC111tated

‘RESEARCH IMPLICATIONS

v*across the curr1cu1um Th1s in- turn w111 pr0v1de new 1nformat1on on

:the cogn1t1ve def1c1t c]assroom theory of c1assroom 1earn1ng

BT

Severa] stud1es have been done to 1nvest1gate how young ch11dren ,‘i”j”

"'cope w1th the funct1on of the language of schoo] The resu]ts from

’th1s sma]] samp]e on]y prov1des an 1ns1ght 1nto the consc1ousness that

iy
T
Pad

3

- A;’
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fathers, as we11 as mothers demonstréte in acknowledg1ng that ‘ R
the: search for meanmng, the process ‘of mak1ng

R - 'sense of the world is central to_a.child's
' ,hdeve1opment of 1anguage (Sm1th, 1975 p.176)

How the adu]t 1n the home and schoo] environment use ]anguage to.'
fac111tate young ch11dren S search for mean1ng in the process of mak1ng
sense of the wor]d depends to a great extent on the va]ues wh1ch the
;‘“adu1ts ho]d for young ch11dren s¢1anguage 1earn1ng G1ven that the
bas1cqassumpt1on wh1ch shape their va1u1ng of young ch11dren s 1anguage-
. ‘1earn1ng are: a) that it prOV1des a sound foundat1on for fac1]1tat1ng
th1nk1ng and that b) 'vj » | “
ch11dren seem to- have very 11tt1e left to _:
" learn about the fundamentals’ of their native " ’
1anguage by the t1me they céme to schoo] (p 169) . g -
’ ,then adu]ts 1n the schoo1 w1]1 a]so va]ue h1gh1y, the need to ensure
".p;that know1ng about 1anguage wou]d be, ;.;]k f».;f B '."‘ e dl‘l_"i«: ;;_’l
: | fbroader than the study of grammar and more o o
~reflective of thé basic nature of language .
T “as a social and commun1cat1ve too] (D1110n,
R T - ) I N : |
’fTh1s att1tude therefore 1mp11es that the 1anguage 1nteract1ons of the
aduTts and ch11dren of the c]assroom shou]d ref]ect partnersh1ps,_§Jﬁ o
‘;rec1procat1on, var1at1on w1th context, and a mean1ngfu1 dynamlc process
vThls ho1ds yet another 1mp11cat1on for the adu]ts in the schoo]
o env1ronment the1r v1ew of the ch11d ‘ | oy B
| G1ven that such a v1ew recogn1zes the ch11d 5 need to use the
| know]edge of 1anguage to fac1]1tate h1s soc1a1 and commun1cat1ve S
_'-Tfunct1ons, then the need for further research us1ng the g1ven frame—v'\'d
‘f'work wouﬁd seek to/answer bas1c quest1ons of the process of 1anguage g
| 1earn1ng 1n the 1nteract1ona1 sett1ng of the c]assroom Some of those
T quest1ons wh1ch wou]d prov1de better 1ns1ght 1nto the 11nqu1st1c
BRI S o AR ‘,‘\‘ 0

|
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' :strateg1es wh1ch adu]ts use to create partnersh1p in deye1op1ng commun-f

1cat1ve competence and soc1a1 funct1on1ng wou1d be: - . ] : ,
‘- ' o

Coa) What are the dom1nant 11ngu1st1c strateg1es thch adu]ts use in

1 - S
:gu1d1ng ch11dren s comprehens1onaof the wor'ld of the c]aséroom7

gb) How do the 1anguage structures wh1ch adu]ts use to ch11dhen change
_w1th vary1ng contexts? v |
c) What forms of know1edge reconstruct1ons do adults use w1th young

ch11dren to. share mean1ng of know]edge at vary1ng 1evels from vary1ng

f'.exper1ences'P

N

Long1tud1na1 stud1es wh1ch wou]d exp]ore these quest1ons may
"pPOV1de new th1nk1ng about the theor1es of mismatch of home and
Cc1assroom exper1ence across socio- econom1c, ethnic, and vary1ng fam11y
: structure backgrounds o o G |
'}-‘PRACTICAL IMPLICATIONS | ‘“- "h ': i_t g',', a

| Cazden S (1981) paraphrase of ‘the Duchess" rep]y to A11ce as they

.1debated the use of language to mean, -

Take care of the funct1ons and the forms w111 take’- o
care of themse]ves, :

) seems approprlate to capture the wr1ter s view of the pract1ca1 1mp11ca—
N t1ons of th1s study The resu]ts of the compar1son between the

11ngu1st1c strateg1es which fathers used and those wh1ch mothers used to

o fshare mean1ng c]ear]y indicates that fathers are usua1]y f]ex1b1e to

ffac111tate what the1r ch11dren were th1nk1ng Fathers observed the1r
: ch11dren S phys1ca1 behav1or in re]at1on to the1r ta]k and- on. that

- bas1s, they extended what seemed to make sense in the ch11dren s actions
: ( -

- and speech Thus fathers a]]owed or encouraged the 1n1t1at1ve for '

kmak1_ sense;;u;nmannng of 1anguage to come from w1th1n the1r young
s h1]dren . Fathers therefore c0nstant1y strove to estab11sh what We11s

‘=v(1981) terms a state of 1ntersub3ect1v1ty -each: try1ng to agree to
_ FERE : N 4 ,
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cbnstrue ideas simi1arTy As 1t were fathers seemed to be try1ng to
‘get into the1r ch11dren s heads: to fi%&re that the& cou]d 1dent1fy the
‘mos appropr1ate ways to snarejiﬁey ‘gdu1t knowJedge by 1ncorporat1ng
their children's ]eve]qpf’sdbﬁ&kﬁgu?Eﬁﬁe Fathers therefore basically
accepted and responded~to the mean1ngs under]ynng/the1r ch11dren S

‘ Vutterances o, ; ./ R B | |

~ . -
The 1nteract1ve const1tut1ve framework which was ut111zed in this

study revea]ed great potent1a1 for 1ook1ng at young ch11dren S 1anguage
5deve1opment fac111ty from a ho11st1c perspect1ve It suggests a way |
to- fac111tate ch11dren s language deve]opment towards the u1t1mate
L functwon for wh1ch 1anguage is 1earnt that 1s, for master1pg 1anguage :
- and for understand1ng and be1ng understood Parents demonstrate
awareness of this u1t1mate funct1on .and foster it in the1r verba1 inter-
" actions w1th the1r children. When these young ch11dren come to: schoo]
avthey therefore br1ng w1th them an- expectat1on wh1ch they a]ready ho]d
. of the mean1ngfu] funct1ons wh1gh adult 1anguage is supposed to convey
-Any contrary d1scovery therefore wou1d create a confus1on in the1r
.‘m1nds and-thus make them wary of verba11s1ng Consequent1y, the1r
’th1nk1ng and measurab]e performance w111 be affected
To ensure cont1nu1ty of what parents have a]ready fostered in -
_1anguage deve]opment th1s framework cou1d be app11ed in the ear]y
ch11dhood c]assroom to: fA » , ""_f o vf' ’ - ;.ff ,'/
a) Ana]yze the 1anguage which teachers use to: young ch11dren to
.fac111tate common understandwng f | R
b) If the assumpt1on that teachers accept the 1mportance of the )

' opportun1ty for ch11dren to 1n1t1ate verba1 1nteract1on, th1s framework

would fac111tate the determ1nat10n of what types of 1anguage deve]opment

T RPN : Lot I v & R » . ,
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fac111t1es cou]d be p]anned ain con3unct1on w1th ch11dren, to help them.

7deve1op the 1exeme wh1ch they need tq conmun1cate the1r th1nk1ng c]ear]y

»

w

and competent]y k S 5
c) Parents and'teachers could Tearn to understand the tmport#nce of '
encouraging ch11dren to talk in a var1ety of contexts, as only through

_ ta]k will ch11dren s deve1opment of 1anguage for funct1ona1 exper1enc1ng

- of the1r wor1d take p]ace

d). Teachers cou1d deve]op a new att1tude towards the v1ew of ]anguage

deficits in youngd. ch1]dren ‘when they come to schoo] Ins\ead of |

Hndeterm1n1ng that children in themse]ves have these deficits as a resu1t of
'the1r parents per se;, they cou]d view the var1ed 1anguage d1fferences

as var1at1ons of types of phys1ca1, soc1a1 and other 1nteract1ona1

&
exper1ences wh1ch parents encourage. -Whatever these variations however,

no parent 1ntent1ona11y minimizes the funct1ona1 deve1opment of h1s or’

e
R N

;her’chlld S 1anguage '
e) Both parents and teachers encourage children to pursue tasks wh1ch

' ]ead them to learn through exploration and d1scovery and to quest1on the

i

re]at1onsh1ps among the operat1ons of aspects of the tasks in wh1ch

¢

* they part1c1pate As ch11dren express thelr percept1ons of- re]at1on- I

'sh1ps parents and teachers couTd prov1de the appropr1ate 1anguage to .
match those’ percept1ons, wh1ch they often express in 11m1ted, or | |
non- prec1se structures ~ 't,y y ’ g L . | N
l,f) Parents and teachérs could acce]erate the deve]opment of the1r young
Ach11dren S 1anguage by us1ng, and encourag1ng the use of pos1t1ve

11nqu1st1c structures as def1ned in the forego1ng chapter

&
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APPENDIX A

ORIGINAL TEXT OF STORY A
READ AND DISCUSSED BY- PARENTS o o,

CAPS FOR SALE by Esphyr Slobodkina

A L
(ITlustration: Protagonist with his seventeen hats on a sunny day.)

Once there was a pedd]er who sold caps. But he was not:like
~an ordinary peddler, carrying his wares on his back. He carried
them on top of his head. .

’(11105tration' Peddler on his way't0'5e11 his caps. )4

First he had on his own checked cap, then a bunch of gray
caps, then a bunch of brown caps, then a bunch of blue caps, and,
on the very.top, a bunch of red caps.

3

(I11ustration:” Peddler on his way to sell hjis caps.)

He walked up and down the streets, hold1ng h1mse1f very
straight so as not to upset h1s caps.

As he went along he ca]]ed "Caps!' Caps:for sa]e! Fifty
cents a cap'" : . - o

(I1lustration: Peddler on his walk to se11 his caps.)

. ° One morning he couldn't S€T1 any caps. He walked:up,thé
street, and he walked down the .street calling, "Caps! Caps for |
- salel. Fifty cents a cap.’ . e

. "~ But nobody wanted any caps that morning. .Nobddy Wanted even -
a red cap. R \

Ead

; He begag to feel very hungry, but he had no money ?orvlunch.

: "I think I 11 go for a walk in the country." said he.

. Ahd he: wa]ked out of town - s1ow1y, s]ow]y so as not to upset his . -
vcaps ‘ 4
(Ilustration: Peddler sits under a tree with his cap; still on .
_h1s head ) ; = B

He wa]ked for a long time until he came to a great b1g tree.

- 287 -
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That'ﬁ a nice place for a rest, thought he,
And he sat down very slowly under the tree and leaned . «/M“\w

back 1ittle by little against the tree tirunk, so as not to ,
disturb the ¢aps on his head. I)

(ITlustration: Peddler sits under a tree.)

Then he put up his hand to feel if they were straight -
first his own checked cap, then the brown, caps, then the
blue caps, then the red caps on the very top. -

They were all there.

So he went to sleep, o -

(I1lustration: The sunny scene. )
He slept for a long time.

(ITlustration: Pedd]er sitting under-the tree - awakened,

but with none of his sixteen caps on his head.)

When he woke up, he was refreshed and rested.

(ITlustration: Peddler discovers his missing hats )

But before standing up he felt with h1s hand ‘to make sure
his caps were in the right place. : :

Al1 he fe]t was his own checked cab!

(ITTustration: A startled peddler looks for his caps.)

"He Tooked to the right of him.
He looked to the left of him. ’
. No,éaps. '

‘He looked in back of him.
Np caps.

He, Tooked behind the tree. R .
No caps. 7 ‘ * :



- F(ITTustratton- PeddTer Tooks for: h1s caps )

c_’*’f,at them and satd '”You monkeys.

ggf'fHe stamped both his feet and shouted ‘"You monkeys, yoUI Your -
,Vs;.must g1ve me. back my Caps|n‘;§“ Jou-

‘1~fh-cap, threw 1t on the ground, and began to: waTk away

| (ITTustrat1on | DoubTe paged spread w1th s1xteen monkeys \
on, the branches of the Targe tree.)- v

. . : e SR S e
& . : : : . I

Then . he’ Tooked up 1nto the- tree And what do you vﬁ-. '
th1nk he saw? : ’_. . : A

<

On eVery branch sat a monkey “On: every monkey was a

| gray, or a brown, or.a bTue or a red cap
",(ITTustratton PeddTer Tooks at the monkeys w1th caps on-.
}- in. the tree ) SRR’ e S

“{

The pedd]er Tooked at the monkeys The monkeys Tooked

'l,at the' peddTer He d1dn t know what to do F1na]Ty he_spoke .
mto theem. . , , N i ER

v\,"-

’ "You monkeys, you" he sa1d shak1ng a f1nger at them, v

L you g1ve me. back ‘my cap. W

But the monkeys onTy shook the1r ftngers back at h1m
and sa1d "Tsz tsz, tsz. "1\,~' . S

s

(ITTUStration» PeddTer shows anger at monkeys 1n the tree )Tj; B

Th1s made the peddTer angry, 's0. he shook both hands-
you' You g1ve my back my

O But the monkeys onTy shook 'he1r hands back at him andéj"
5,_"Sa1d "Tsz, tsz, tsz " Lo ‘ i S

".ﬂ3(ITTustrat1on PeddTer 1s angry at the monkeys 1n the tree )

By th1s t1me the peddTer ‘was reaTTy veryn very angry

But the monkeys onTy stamped both the1r feet back at

; e‘bh1m and said,. l‘Tsz tsz, tsz. S ) o

‘i'ff"(ITTustrat1on The peddTer becomes very angry ‘at the monkeys ) PR

At Tast he became SO angry that he puTTed off h1s own

’ - . ,\; : . : N .
! N



' But'thendeach;monkey Pul]ed,off'hjs*cap -

“,’(I1lustrat10n Pedd1er ]ooks at the monkeys in the trees
: fas each ‘takes off. 1ts hat ) ' ,

| and 311 ‘the gray caps and all the brown caps,

o and: all the b1ue caps came- f1y1ng down out. of the tnee

t(I]]ustrat1on Caps;come tumb11ng down ).

S0 the pedd]er p1cked up h1s caps and put them back

'977'on h1s head - first his own checked cap, then the browr - -
*caps then the b1ue caps then the red’ caps on the very top;

: f;ﬂ*.(111ustrat1on The pedd]er co]]ects his’ caps )ah:f'ﬂ;/

And s]ow]y, sﬁow1y, he wa]ked back to town ca111ng, _Q_

f »hCaps' Caps for sa]e' F1fty cents a cap'" s

_t-(IJJUStnation: hfhe‘peddlethOesééfsellingfoncevagain.)”~f;

IR
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- APPENDIX B -~

» ORIGINAL TEXT OF. STORY B
’ READ AND DISCUSSED BY PARENTS

THE . LITTLE LAMB by Judy Dunn S,
‘o _(Doub]e page’ spread 111ustrat1on)

,: (Fema]e protagon1st and three quarters of" doub]e spread
- 111ustrat1on of a farmfyard) . ,

One afternoon in ear]y spr1ng,~-‘°

- Emmy walked over to the: o

" Wetherbe€ Farm. There were" e
twenty newborn lambs 1n the f““:s L

-~ flock, and- Emmy. g T S B

. couldn' t wa1t to see them

oy
[

',(Fema1e protagon1s w1th st1ck 1n hand gazes on’ ‘the f]ock'viﬁgr

~a”of sheep .and two p1cures of one Tamb each one wh1te and'
one b1ack ) i ‘ . . '

: ‘A11 the 1ambs had 1ong, wobb]y 1egs and 11tt1e e

 pointed hoofs, Most. of them were' wh1te, but a . few

" were black.- Emmy stood on a rock and watched them _
: f;fo110w the1r mothers 1nto the barn K :

: ;D'(I1Tu3trat1on Fema]e protagon1st stands over wh1te 1amb5fﬂ5”l"
- rlegs of farmer and 1amb v1s1b]e Yoo _

:'Mother sheep usua]]y keep the1r bab1es c1ose to them.,fsz:

bt one Tittle white ‘lamb’ wandered/away from" the’

~flock. . He seemed ‘to be Tost. ‘Baa-baa-baa, he cried. =

"-SEmmy Jumped of f the rock and the 11tt1e 1amb

- R

e

lv(Two 111ustrat1ons of protagon1st cudd11ng the ]amb )

*”ers Wetherbee asked Emmy 1f she would 11ke to take
- ~tare of the Tamb until he was b1g enough to come
~ . back to the:flock: ‘He had a twin brother and the1r
. mother d1d not have enough m11k for two bab1es

7Emmy was so. happy she bent -over: and k1ssed the 5“f*~fil7vi"»'

ffg,l1tt1e Tamb.  Then’ sﬁ% gent]y p1cked h1m up and
. rcarr1ed h1m home

L



b

s

y . . . : . .. © e N . S
. . o Y LR

He was- cudd]y and warm, and she cou]d feel his heart
beat1ng . Emmy dec1ded to ca]] her lamb T1mothy 5

(Fu]] page 111ustrat1on of protagon1st cudd11ng Jlamb. ) _
(Three photogmaphs of feha]e protagon1st feed1ng 1amb ) ";_’
'That even1ng Emmy heated m11k for her 1amb She

sat down under the map]e tree and gave h1m hts
'd(bott1e ‘ _ /

efAt f1rst he w1gg1ed and chewed the rubber n1pp]e
‘WarmmiTk dripped ‘all over Emmy .- But T1mothy

H‘*5QU1ck1y 1earned to s1t st1]1 and dr1nk his m11k "[f ERR P

| :fhpx_ Emmy was a good mother to T1mothy She fed h1m ’

~twice’a day, and ‘gave him plenty of love. ~Soon3
T1mothy f011owed Emmy wherever she went

(Three photographs of 1amb eat1ng )

) ‘,By summert1me the 11tt1e 1amb d1dn "t need to dr1nk
~omilk from a bott1e any more "He was" big enough to
. eat grain out, of a d1sh H1s f]eece had grown e
"T,_th1ck and woo1]y S
?y put a co11ar and be]] around T1mothy s neck
_ Hept in the.barn, cur]ed up-in. the warm straw
[outs1de the horse 's’ sta]] : :

(Fu]] page photograph of head of the horse eat1ng 1n hay ) .

: (Three photographs the ]amb cat 1n the grass bee on a-
fTOWer ) S e s

"On sunny, summer days, Emmy and T1mpthy went to the y/:

fields together While they p]ayed hide- and seek

-f,fM1dn1ght the cat- chased after bumb]ebees i" , _;g»[llef;'

 Emmy wou]d hide in the ta]] grass But sooner or
f]ater T1mothy a]ways found her : :

’ff» ;(Fu112pageATIIuStrationfofyprotagoﬁist.hidiﬁ@*invtheigrass.)_} ‘,fc" o

(S11houette of protagon1st and Tamb ) : ye_’ }‘” f;'“ i

202 T
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. (Three quarter double- spread ‘page 111ustrat1on "‘prbtagbnist‘i"
“w1th 1amb s1tt1ng in the grass ) . NS

o293

When T1mothy was t1red he p]opped down to rest on
‘ Emmy S 1ap : o b

.u(FU11'bage 111U$that1dn' protagon1st decorat1ng 1amb w1th
a necklace of dande11ons ) : R _ :

: f(Three photographs of protagon1st and 1amb hav1ng fun w1th ’L’Tf
".the neck]ace of dande11ons ) pE \ / L e
- Somet1mes Emmy 11ked to make dande11on cha1ns and AR
" ‘pretend she was a princess.. The on]y troub]e was —'.
: T]mothy ate‘the dande11ons_ ’ : N

; g(Two 111ustrat1ons the ]Smp,goes to bed ) o
,_iEAJWhen Emmy wasn 't areundlto p]ay, T1mothy a]ways i
" --seemed to:get into mischief. .He would: rub his back S
'aga1nst the. sheets on the c thes11ne, or-jump. into =

1 the 1aundry backet for‘ a. nap P LU ey -
ﬁ‘*f_fOne morntng T1mothy tipped over\a\hask“t'onfthelfl'y_‘ 5 e h;'.i"

e - .proch.. --Bumpity=bumpity-bump. - A- ‘whole. bush
’,'app1esbbounced down_the“steps'_h T

: :vl'

ﬁ”(Fﬁ]1 page 111ustrat1on 1amb t1ps over a basket of app]es 1 <
Le(Three photographs of the 1amb feed1ng 1n the garden ) L
f5~Then T1mothy scampered 1nto the garden He ate the )
ST tops off a]] the rad1shes and tramp]ed the 1ettuce
":-T_Qplants S i ST e
E'_After that he(gtarted eat1ng the pr1mroses j].;*%' i

[

| _’Q:(Three 111ustrat1onsJ protadonjst:adminiSters,medieatidn'"flﬂ'i i
L‘;to the 1amb ) T R I e

' ' Emmy found T1mothy h1d1ng beh1nd the house —.fu11 of

vegetab]es and. f]ower and fee11ng quite 'sick. She rk

poured some med1c1ne to a ~spoon and T1mothy swa]lowedf: e
*it a]] : S i , S Fi

e __tgvj‘ 'J . ]<\¥‘;91*1f;_4,-.3J;:$:, I T e
,;ﬁf(Fu11,page5i11ﬂstration}ofhprotagonistwbathing'thejlamb,)



>

‘(Four 111ustrat1ons protagon1st bath1ng and cudd11ng the 1amb ) -

uThérnext day . T1mothy was fee11ng fine. . Emmy dec1ded T
to.give him.a bath. She wanted him to look his best’
jbecause they were. 901ng to a b1rthday ggrty ' T

1Emmy f11]ed the washtub w1th warm, soapy ‘water and
“scubbed Timothy's ears and chin. ~She shampooed his..
f]eece until 1t was’ soft and white. . ,
__)ﬁThen she rubbed him down w1th a’ fuzzy towe] Later S R .
on, when he was’ dry, she combed his woo]]y coat. S L

--(Protagon1st and 1amb )

Eminy ' B father drove them t0 the party in: h1s truck E; e
Emmy was wearing her party dress, and T1mothy had R o
o .. a . new purp]e 1eash S o - R RSt

o ff(Three 111ustrat1ons the 1amb goes to a b1rthday party ) |
' u'nghe b1;;#§§y party was ]ost of fun A]] the ch11dren ;‘

et Wore cpager hats, and br1ght ba]]oons hung over the<
”ﬁhtable S .
Coa iWhen the ch11dren sat down for ice cream-and: cake,»at,”~
o .Emmy t1ed her lamb to the tab1e to keep h1m close.
g Sudden1y' BANG ,; a,ba11oon popped!ﬂ'ﬁg ;: ,;
IR ’ S T ,w : S : ‘ ,
’_(TWO i11ustnations the upset b1rthday tab]e ) _ -_{" SRR

The 1oud noise. fr1ghtened T1mothy He' tr1ed to run
“away. - The: tab]e collapsed,  the ice Cream spilled,
“and the cake slid'to the ground.’. What a mess!. =

X _That evening Emmy's. father said T1mothy ‘was.. gett1ng
too b1g to keep as a pet :

"h&(Full page 111ustrat1on J\the 1amb among the SP11t party ObJECtS ) fdl

'f~5;fk(Two 1}1ustrat1ons Protadon1st takes the 1amb for a walk. Yo e

A

Ea 1y the next morn1ng Emmy wa]ked T1mothy to o
~ ‘the Wetherbee Farm. S_e huaged Timothy's woo]]y RSN
3 netk and pr0m1sed to v1 it henever she cou]d 'v"gﬂ.'f R

L.




(Two photographs - the 1amb is. re]eased to f1nd his f]ock ) o

.Then she took off his purp]e 1eash an T1mothy

: scampered out "to.meet the flock. ‘He byried his -

e “in. a clover patch, and grazed. w1th°the
ﬁer sheep 1n the morn1ng sun.

o

.(IT]dstration the’ 1amb is among the f]ock )0

B T1mothy was back where hé belonged Now there o

were twenty lambs aga1n ét the Wetherbee Farm

L b
v

295+«



Occupat1on R R Occupation

/

APPENDIX»C

BACKGROUND QUESTIONNAIRE OF PARENTS PERSRECTIVES

“OF THE PURPOSE OF CHILDREN % LANGUAGE AND LEARNING
A

- FATHER- S MoTHR

|
o

~

v \
PIease compIete all. quest1ons to the best of;your ab111ty, One "~

1.

Position of child among siblings:

‘quest1onna1re for each parent pIease

Number of chiIdren: . , D
. ‘ . Boys ., Girls = -

i,v

'My child ta1k5~'
a) a Iot w1th a11 members of the fam11y

: ~b)\§ost - w;th his/her mother

)

dj mosﬁ

st - w1th h1s/her father
- with ‘"" o fﬂ 2

(T1ck as many boxes in order of- frequency )

L',b) TaIk to: h1m'her about th1ngs wh1ch are 1nterest1ng to;y

me onIy

~c) Ask him/her a\out th1ngs wh1ch are 1nterest1ng to me S

only. ; ‘ :
'd) Answer aII h1s/ er quest1ons as best as I cou]d

©te) Take great effor s to draw\new th1ngs to h1s/her :

;”attent1on

:wA*Nhen your ch11d ta]ks to you what do you th1nk is h1s/her ma1n R
'g*pyrpose? Reason (wr1te what you -think on 11nes ) _ v

,,,,,,

11d accompan1es me to pIaces 0uts1de of the home I doI

L2096 -



8.

10.

~b) .younger/youngest?

_\ . .

. When your child talks to you he/she may. say th1ngs 1ncorrect]y.g
¢ What do you correct most in his/her speech? '

a) How he/she says his wofds7

b) When he/she commun1cates the wrong ideas
: about what". hé/she is speak1ng about?

. Q‘When my child speaks of a ‘new idea/interest I'do- the fol1ow1ng
things' to help him/her to aéqu1re the language ,to understand

more about” these 1deas/1nterests List the th1ngs_you do.

|

When your chi]d_asks quest1ons, what do you th1nk are h1s/her o

main purposes.for asking the quest10n?

List some purposes.  Give one example of question

Do you speak to/w1th th1s ch11d d1fferent1y than you do to youi
- a) older. ch11dren7'

k,YeS} » 'NQ;’

. o Yes _ No-

If your answer is Yes to number: nine (a) and (b) why do you7 '
“Write anSWers on- the fo]1ow1ng 11nes

. 297



"APPENDIX D

>. CQ&PONENTS.-OF‘THE PICTURE MAKING KIT \
Lo
Two picture base cards. ' | ”
’ TWo sheets of stickérs.of'ba11'p]ayers:‘.netball-player,
baseba]] p1ayer, soccer playek,'hbfkey p]ayér,.tennis player,
" Two sheets of stickers of wild animals: . the giraffe, the
| Hippopotémus,'the e]ephant,'the Afkieqnlﬁatef’buffa1o,‘the
rhinoceros. | | ‘ . - o \
Two shéetsvof spaceCraffs.‘.' -
: One'sﬁeet 6f_ocean ]fnerﬁ.‘ o
ﬂOne sheet of Tand and water égimaig? 'sea1$, H};ards;

'turt1e$, sea-Tions, crabs, frogs.’

- 298 -



APPENDIX E
COMPONENTS OF . THE MAGNET KIT - TASK(Z
.

1. A Mickey Mouse Magnet.
2. A’chaip of small paper clips.
3. 'Large‘papervc1ip inserted. in eork?
q. lLargeNpapervc1ip inserted in sponge.
5. A piece of sppngé‘
6. - One three -inch metal we1d1ng rod
-Zf. bhe piece of- meta] pot scrubbing mater1a1

8.  One tongue depressor

,9.'; One\tongue depressor with paper c11p atﬁached
T

10.  One packet of meta] f111ngs
) 'square of paper

quare of paper w1th meta] attached

e
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APPENDIX F

L]

CATEGORIES ~ DEFINITIONS EXAMPLES

"MOTHER CHILD

1. Number of  An utterance represents "Who is th1s7“

utterances d11 the words which = ~ "Mickey Mouse"
‘ - express an idea, or "Okay. You B
. part of an idea in the know what
" interactional. process we're gonna -
- in given contexts. A  do here?"

concept, made

- 30 -

new utterance begins "What?" |
after a fifteen seconds "We're gonna
. pause. The term ut- lay out all
terance will be used this stu L
interchangeably with . And you te11 o L
o - the term statement “me what -- L '
: . what could
‘be picked up
with the.
magnet." - , . S B
RS "Okay." S
(Mother = 3 utterances . 3 )
Child ='3 utterances) -
FATHER . - *- " CHILD .
2. Initiates” An utterance which. "Okay. This
- topic in indicates to par- is some game. ' 0
.- context. ticipant that ver-. ~ Do.you know .. . :
.~ bal <interactions - what they = &
. " _on some Physical are?" e
oA “context, ided, " , S "Yes"
' concept or think- "What are a
- 1ing 1is about to. “the men: |, =
be convened. doing?" , -
S S : i "Playing . °
basketba]] o
(Fathér = 2 utterances-
- which initiates a 11ne
- of thought. )‘ .
-3.°Gives . An utterance which .'Context P]ay1ng w1th Magnet
infor- .. recogn1zes partici- . . Game
mation = pant' Z need to - MOTHER ~CHILD
e extend his/her " - ;
A B - . 'Would* it
thinking, . idea, pick this |

~up?" (sponge)



CATEGORIES

P DEFINITIONS

EXAMPLES

4. Acknow-
ledges
informa-

: tbOn .0

: ’./.f'

“5. Asks ‘f'
~ guestions.
to seek
clarifi«
cation

known through his/her
talk.

Information will be
represented by the
Texeme (vocabulary) .
relevant to the
 idea, topic, con-
text or thinking -
-of the participant.

o

" A question will be
defined by the
Tifted tone of
speaker's voice.’

o .

‘ 1] why? I\l\\\

h\

MNOII

\ "Because it's
, N\ spongy."
"Spongy. \%
Yes, and i \
doesn't have,
any metal in '\
it. .The \
magnet needs
to have some
special

fmetal before

it can pick

it up."

*

(Mother = 1 utterance:. (5))

" Context: Playing with Magnet -

Game g
. MOTHER . CHILD

"No. That's

got nothing

to do with

it. The paper .
is thin enough

‘that the mag-

-,

net can still’
go through it."

C T 'Right.r
(Child/= 15utterancé: (2)).

Context: Story Discussion °
FATHER CHILD "~

"This book is

| called Caps -
"~ for Sale.™ =~ -
. : T "What is

caps?"

~"Caps? Caps? -
That's ap-

‘other rame

.for a hat.

A cap.”

301



CATEGORIES

6. Ask ques-
tions to
provide new

\information

DEFINTTIONS

~ New information would

be represented in the
lexeme which extends
idea, topic, context
or ¢ontrasting, and/
or similar ideas,
topics, context
pertinent to the
present experience.

oo™

should he do?"

'(Fathef =

EXAMPLLES
FATHER CHILD
"This is a
tale."
"What is a tale,
Dad?"
"A tale is
a story."

(Child = 2 utterances: (2) & /5))

Context: Story Discussion

FATHER CHILD

Story A . -/

"But do you
know what the
monkeys are
doipg?" B ~
lIWhat?H .
"They're doing

what he is

doing. So to

get his caps

back, what

‘"Hafs.”
"Just watch."

“At Tast he
became so
angry that he
pulled off his
own cap, threw
it on the
ground, and

“ began to walk

away. But as
each monkey

- - — - o -

the red caps
came flying

down out of
the tree." _
2 utterances: (1) & (2))

302
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.‘CATEGORIES,}.] DEFINITfONS

©303 .

EXAMPLES -

7 Asks ques—

v .which ex= "
v wovpands the.:
ooehild!s:

-f;*{thlnk1ng

So]1c1t|— to request
tions to - . new ‘information
,so11c1t new without 1eav1ng the

pony BN T

" Context: Story DﬁscuSSibn.*

 MOTHER ' CHILD - -

S 1nformat1on participant who s asked Story" A

-no’choice of. prov1d1ng
or not prov1d1mg such
1nf0rmat1on ’

. Q.

.Statement " - Expand: to utilize "

“~the child's Texeme,
©adult produces

: -1ndependent of the .
- child's Texeme, but
~which will offer -

: ideas/

"~ the. ch11d add1t1on~nj ‘

al data on her .-
7 idea, th1nk1ng,,.
' 1g5concept top1c

'“';f Child =

~or lexeme which the;;;t

ju"Okay
..someth1ng R
e D s It sticks all vl
LT " about the paper,*

7 L’"w111 RTINS IR A I B
‘b»est1ck e
'v;through the !

o paper if yOU‘}'

oo put this - '
" against ‘the:
;;-back where :
Cqt'sonow.

‘ “.show1ng ’?.

V"He Tooked ,ffuf

beh1nd the.

‘tree.  No
caps. " e

: "Where did. S
they go?“ ST

answer: fnf_vh'

~ - question: _
o outside-.of -
S original
’ '?:‘ftext)

',“Then he R
+ -Tooked -up -
> ‘into: the:
oo T trees S
. what do you - R
-~ think he o
saw?!

And

vv"Monkéys "fi |

1 utterance (2))

S Kit o

et .
MOTHER 3 '_yCHILDiQ;,.

“ Try_}

’7Context P]ay1ng w1th Magnet ’ chifiu .



© CATEGORIES .- CDEFINITIONS . EXAWPLES
o T MOTHER . CHIWD

© Will it stick .
~.through the . L
spaper?t. o0 o o
BT : ','I']_’,-I .tY‘y‘.
Yeah."

P ;(Mothé?”= 1 utterance:’(4))"j'
9 Statement f Confirms: Lexeme
o #- . which con- ‘which indicates .

- -‘i.'f1rms_the - that ‘both adult - . . -
- child's “and child agree on,'f S\
- ideas  .° --the meaning/ 5 tIt sticks to

VR intention, concept “Nt o cork?"
- as manifested in- Y
‘z’the utterance

_ Kit . O
HOTHER i chap

————

“'Context P]ay1ng w1th Magnet

SN - “No."
- "Then- why not s '
_'.T.Wh§ do yOU"'ﬂ:-‘JU,fff»,” e
fl'th1nk7--Why R St
‘ v‘udoes this st1ck Gl
Cthroughthe © o s T
vwood and why . - R
_Won t this = .
o stick- through
) :the cork?"' o
e : .3'“"Because the o
L cork's b1gger f..
S e e e s T T _‘and becauée
AR T T S IERR ;ﬁ:l,j‘1sn t so c]ose SR
G _t»*. . .up to the cork "."”
“‘-:"YOAU Y‘e ‘ B G
S T T T T /__*”Good for FY

W

'7’(Mother = lfut;éfancé}(SB)[°‘.{f‘
10 Statement Cornectéz'te fndﬁCate;f;ggnEgéz' P]ay1ng w1th Magnet
. whiceh cor- ‘through participant®s - = K1t _ .
'vVT,*rects‘the_,f1eXeme that the idea/. - - //” i
. .€hild's " thought/concept does = - ‘MOTHER '_~» CHILD '
./ ideas/ " ‘not fit the present . ' '
©thinking - line of thinking. R
- .. and/or experience.

' "Th1s could up" 2
“Tike the: silver-
th1ngs R




. DEFINITIONS

EXAMPLES

. (CATEGORIES

o

"':1 MOTHER |

‘V“Why smlver;

“It w111 p1ck o
St up7”-"

o "That S not
~.silver. -
- What' co]or

s that?" '

, fa“Th1s is '-";‘
_ijlver?W”

o "But th1s
~owdsn't
~1=:s11ver What
- 2 color is. th1s;:
o Mthat st S
: ;'ap1cked up?“ P R
; ; " : : llGo]d II‘ B
o ,"What,1s}1t?" o >u3
ST appd S
A ,vpaper,c11p A
oo MPaper-clip. oo
o It's a'paper "
.« T c11p ~And
L it's not! R
silver, “It's
_ngot to be the - -
o vright kindof
'metal to pick
up»'FSee7"'_l'

' "Can you p1ck

f.(Mother

f vth1s up?"
T ‘ ‘-"Nhy'?“ Sl

T

CHILD

" things?" What
. about these
.. things. This

ogper7, : .
- ”It w11] p1ck

it up o

: "S11ver L ”T ;

v’"I can p1ck
:" up th1s "

\.

s
|
i

‘t"BeCaQSe31t'sAQ} 
go]d " ,.J"

7 utterances (4 _'”
7 9, 11 13)

BT
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CATEGORIES -

 DEFINTIONS.

' .@

EXAMPLES .

11

_Causal relationships:
-the participant iden-

Statement
wh1ch

. -answers the tifies patterns, effects

‘ :"‘.adU]t ) i
el word L
. meanings; .

- child's
" question to used..
- “understand *ef]ects the need to
. .causal-re-

: Statement -

. which . -0
- seeks
Coclarifi-o

seek reasons for those
1at1onsh1ps observed patterns;
through questions,
statements or sug-
gest1ons

PR [
. L0

word mean1ng what ,«~
idea -is ‘meant "to. S
be communicated’ by

the adu]t 1earner '
cation of ‘

Context: .

‘"oso'ah

e they Tet

. and change 'in materials -
His/her 1exeme_l g

Context Fam11y at supper
MOTHER '

“hat's . e

- “happening to -

“” X*tomorrow?“. e e s

s < "Indon™t know.“ﬁﬁ‘
'”She s be1ng:ﬂg~“; S e

o conf1rmed Mo

““what do you

~Confirm- is

- when.: .young.
peop]e get
to- the age
where they ..
~ themselves . -
stand.up in

,“L, front of the
“ . church.and
- .say-that -

Slieve, e
- They've
-studied and
they ‘under-~-

" stand what
“the scr1ptures
are -all. about.

"fﬂ_,And they con-
'f1rm their o

‘Faith. Jor ,:tvf" i

“people

know—-——, ~

(Mother

S

1 utterance:

CHLD.

. mean conf1rmed7"
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,14.lStatémeﬁf "Aécépts the 1exeme

713 “Stafemehf‘VVkad’méan1ngs (as in
:"-torx A
: MOTHER L

~which 1nd1- -definition: 12 in the

3 c1ar1f1ca-

“tion of . SRR 5 S

Cchildils o T o

word T
meanings - .

~-which: - . ‘which :the child

: faccepts. utters_convey that -
~child’ sviv‘ a1though the
“word: - different word is::

';y, mean1ngs ﬂ .used-among’ others, 5:
Vi the greater part of

~the statement _
i ,1nd1cate that- the

~rideasy. c0ncept

th1nk1ng is what

3 _Vf_Lff is" commonly. shared fo'j ”» i
S -at the t1me of the1;: ‘{vg,~ »

exper1ence

cates - forego1ng categor1es)

Context Story D1scuss1on

1cHILD"

. "There's that
“meaning again --

say1ng no,

‘.air(Mother‘

MOTHER

| (Laughs) f
"You don .-

- Tike the.

e gaother one.
coe T idy It S
“ o dry But

not. sour ;

- -.aren't’ they7" o

. Lo 'tsz, tsz, tsz7" L
“"Yeah. I R 2

~think .
\they re

1 utterance (2)) e

.’::Context At supper
| CHILD s
'“,“That s-.f'»

. .good. I-

that

_:",'Uhmmm” LT

S don't

. Tike the
-aiother ;

v one-.

BROTHER -

- it?sVsOur;"

S I9ke

. this one “l

: _cause .
Cit's e



| CATEGORIES"

[}

kS '.’DEFLNiTIONSfl‘

EXAMPLES

15

: ;comp11es

Statement
* which

»

'*‘w1th

16,
"; :1deas L

171Lrj;'

~ jdeas

Statement
“which
‘“challenges

~-which

. modifies

utteranCes

" to convey

_ “shared
' meaning

. Comp]y w1th
- which are not extens1ons
of . th1nk1ng, but merely -
“affirms what. the speaker

fMod1fy not to throw ,f
.-.-out child's thinking ~ ~
and:ideas. :

_Statementg

communieates.

_‘1f it is d1rt "

T think 117“_“" S e

pha]]enge to- quest1on,
contradict, doubt the
th1nk1ng/1deas through

Qwords USed

; Hnstead'
the .child's original

"_bcommon mean1ng

PAEN

n?::"I |
'thought ‘

utterances Context P]ay1ng w1th Magnet ‘

.PMothen =

Context: -

.Cdntext

 FATHER. ..

idea is 1ncorporated‘ IR

_in different, -

-+ additional or new -
.Texeme to- estab11sh

K1t

MOTHER\ CHILD

T don' t know

Tt is. d1rt "’

s "

(3)).

\

lfntteraneé:

‘new sw1mm1ng poo]

L

o ;MOTHER o CHILD
B ‘e "And they

 were just
painting =

308

A SUpper d1scuss1ng ;;f"

. the out-.

~;«fn' “Did;they?:T}"
- *Today??f

| "Uhmm " L ;

last week L

':;‘blue7"

they -

were -

T pa1nt1ng

 Bnd ,fti-f"f;ch

O "Uhmmm,
oo . Inside ah -
“\ inside

" the
't outside.
S was-blue:

'”Uhm noe ,;»(

,vf(Father

\
N
\

2“uttenanée§§

was wh1te "

©m
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CATEGORIES - DEFINITIONS ~ . EXAMPLES

18. Statement - Adu]g 1eve1 1adu1t s - Context: P]ay]ng w1th Magnet
"~ which ~ °~ lexeme becomes comp]ex S KiY _
shares - . and complicated to =~ - - ' . :
“concepts.  elicit meaningful K fﬁﬂlﬁiﬁ o Eﬂlkg.
at adult  response from child. .- w.p - B )
‘level” . | L What :
: - o U -~ happened?". - ‘ ,
' S (A S "getiit."
. - "Yeh-a-a-a."" o ‘ ’

| "Magnetic
; force went

'fgiﬂ.?f'[vf o  5_' o ," ~ .~ through-all . !

. those ch1ps o
’7?, And it'd-
Sostill let
. S oo you pick up : VR
A S ‘ -7 . this paper . .- .- . SRR
e s ' : - “clipon , .
BT ‘ _ S ~the paper -
SN s L ’~‘. eh?"

cdetoo - ‘magnetic .
o force goes -
straight
through

-~ the ..

“usually - ?'; RN
~odon't have .- ool
the wood." " . -

e

:;b19;'Statement _;th-acknowledged:“the - Context Story D1scuss1on

~ - which’ words ‘which follow , :

s not. coan utterance which ' : §£9£X—§ AR R
acknow- ' . ‘sought meaning. in - MOTHER S CHILD -+~
~Tedged. . - . "foregoing and R } : LN e

R ,i_?.subsequent categor1es -f "j, ./ "That's a horse." -
_\J;-_niw ST ./‘_ﬂHe's eating." = . -
et ’ ‘“Oh sunny';_ S e
- summer -days' Co e e
- Emmy-and . T D =
T1mothy--—,.~

|I‘

,yfﬁff_l e ;,,(Mother Nl:utférah¢ei_(4))i;vq,'
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<.
\ CATEGORIES DEFINTIONS = EXAMPLES
. 20. Statement Incomplete: an. utterance Context: At supper
‘ whichis - which does not suggest . oy
incomplete  a complete thought or . Eﬂulﬂﬁl_ : _CHILD
K : idea pertinent to tOP’C’v"fhey only
.1dea or context , " had hail.
s _And when they - *
T: ' . wvoke up this -~
\" - morning--~--
A - .. :
g FW e - "Mp, ALY
ol (Chfld. 1 utterance: (2))
21. Statement - Off topic: an utterance Context At supper ‘ _
" which is which may quest10n, : , :
d?f topic . state, inform, request, FATHER s MOTHER» CHILD
. any idea/thought.or nyhat \ :
© ..~ concept but is not bdid ybu
"~ rélevant to foregoing d bn
. - or subsequent contexts ‘..t%is .
P - when jt was uttered. - field
' . trip?t o SR
. S . "I wonder
. . who will ,
L - be'my age?"
' (Ch11d 1 utteranceff(z)) -
. . 22. Statement ~?Extends 1deas an Context: Picture making -
~ -which utterance which does ~~~— - o ,
. extends ar does not utilize =~ MOTHER- - CHILD
~speaker's * the lexeme-of the =~ =~ . T
~ ideas speaker, to give .= - "Okay." o '
B - more information in - "Right."
" the absence ofa . - I At S
- direct request or -crashed on
'quest1on R an island
N what do
. 'you think
- owould
- - “happen?" - - R
TN - 7 "No one wi
x ‘ be able to
- . ‘get ‘over in
, e o ~ the'middle
A S s . o .. of the race. .
- - - > You mean?" . -
L
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. EXAMPLES . -

23. Statement
© which
rejects
speaker's
feelings
on the e
~basis of -
_adult .
status’

‘Rejects speaker's
. ideas; '

- o

iR

24, Statemént

- which = * utterance which

. defends questions, states,
- speaker's  declares, extends

point of prior utterances

Y- view . -on an idea, topic,
R context, and con-
: o.ocept.) S
R

. c N . .
y e . . .
L. ) . .
e P . . ' .
. ] E ) -
P e . . .
|

Defends view: an .

7

'vContext:'

FATHER

.IIHéy" ’

bal1?"

~"And that's

MOTHER CHILD

"Well, no.

On the o
island. An
island is a
land with

‘water all
. the way/

around it."

g e

(Mother = 2Autter§hce5: (3) (5))

At suppek'

MOTHER .. CHILD

- (Yells for
- mum)-

you're

alittle

jealous
or what?

You A

you're. T SR 7
on MASH

‘or what?"

(Father = 1futterahce: (2))

,COhtéxt:‘P1aying with Magnef¥

T Kit
MOTHER

3 - NUPlaying ba]].":(

"Playing | N oo
G  "That's what I = *
' want to do." -
what 'you'd
Tike to do?" S ;

S MUhmmom. Y



N

{.

cATEGo\ms ~ DEFINITIONS © ' EXAMPLES
, , - - — -
MOTHER - . CHILD
| . "When you det |
""" into school -
: g you won't be
able to do
that."
. "I got to be
.-a-boy to do.
that S
. : S o o oM gotta be
P R o - a boy!"

(Mother = 5 utterances: (1, 3,

T 5. 758)

25 Statement Directs;actions: an . Context P]ay1hg w1th Magnet

~ which utterance which KAt
- directs . suggests that the ~ - . ','a
actions in speaker change his/ - . FATHER o _CHILD '
‘order to, . her manipulative o ST S
provide ~ strategies which ' ' o "Yep. I'm
an ade- - facilitate thinking ° L - trying, I'm
quate "~ on topic, idea, = R ) trying to see
. represen-- concept or context . ' . .. if T can pick
- tation of S : - "~ up. these big -
Cthe . . e . things." ‘
verbal = - R " -"Oh-oh. That's i
inter-" - . , an elastic..
actions - . - " There's no...
Lo : ' -metal in
e o elastic.”

:'(Father'= 1 utterance:-(Z))

N

TEST OF CATEGORIES -_ R

In order to determ1ne the re11ab111ty of- the forego1ng “twenty- |

f1ve categor1es, these were applied to “the ora1 1anguage samp]es by

" one mother who part1c1pated 1n a story te111ng and d1scuss1on task

0.

i 7w1th her pre-schoo] child. The purpose of‘th1s app11cat10n wasrmawnly‘
to 1dent1fy the degree of agreement between the researcher and mother a

on the 1ntent of each categor1zed utterance /There was 92% of agreement.
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APPENDIX G

(CONVENTIONS AND LAYOUT OF TRANSCRIPTS .

RS

Some of “the th1nk1ng which under11es the layout and convent1ons ‘

 of the presentation of the Br1sto1 Studies -conducted by Wells et al,

(1981), will be reflected in the presentat1on of the transcr1pts of -

, subJects used 1n this study

a) In Tasks 2(a) and 2(b), the age of the child participant, the .
parent he or she is interacting with and the physical context: (act1v1ty)

,w1]1 be stated at the beg1nn1ng of each- of the subject's transcripts.

L4

‘The utterances will be presented “in the fo1low1ng out11ne

- Column (1): the speech used by the adult; CoJumn (2): . the speech
* used by the child participant. Consecut1ve numerical p1ace holders

will reflect the turn taking utterances as they occured in the inter-
actions. ‘Each new utterance will be 1nd1cated by a numerical symbo]

‘i;b) In Task 1( ) and - (b) Column (1) w111 indicate the or1g1na1 text

of the stories, as read by the parent. Column: (2) will indicate the
utterances which the. parent uses to exp1a1n, embellish, direct

: attent1on, check the child's attentiveness or to quest1on the child's

thinking in relation. to the themes reflected through the text and
111ustrat1ons Co1umn (3). w111 1nd1cate the ch11d s utterances.

~¢) . In Task 3, one column w111 be allocated to each member of the
]fam1]y present at. supper. In Column (1) the .father's speech will be

indicated while in columns (2) and (3). the mother's speech and. the
. speech of the child focused op in all other tasks, will be respectively
‘indicated.. AT1 other columns will represent the other members of

- the family beginning with the oldest ch11d d1rect1y fo11ow1ng co]umn

(3) to the youngest in the final column.

s

~d) Interpretat1ons of utterances and descr1pt1ons of tone of voice, -

' ~where applicable, are enclosed in round brackets (-) and 1nc1uded

'1mmed1ate1y after the utterance to which they app]y

Utterances, or parts of - utterances about which there is doubt
are enclosed in angular brackets . ; where. two interpretations are

' poss1b1e they are both given, separated by an ob11que stroke

Convent1ona1 symbo]s of punctuation will be used to 1nd1cate o

'Aemphas1s re]at1ve to ‘tone and funct1on of the utterance to quest1on,; N

ta exc1a1m, to person1fy .

4 An aster1sk w111 1nd1cate an un1nte111g1b1e utterance The v
number of asterisks will therefore 1nd1cate the number of words which’
,may have been 1ntended : . _

7

BRI VL



. Stops, ..., indicate pauses over short and other per1ods not

exceed1ng 30: Seconds

Where utterances over]ap because both speakers speak at once,

the overlapping port1ons are under11ned

LI Ind1cates a h1atus, either because the utterance is 1nc0mp1ete
or ‘because the . speaker makes a fresh start at the word or utterance

(V) Ind1cates that the preceding word was used as a'vocat1ve, to
g call or hold the attent1on of the addressee :

"; " Inverted commas are used to ‘enclose utterances cons1dered to. be

"speech for se]f"

e) The term statement and utterance will be used 1nterchangeab]y
and will-.mean, in this study -all the words used to convey. an idea,

and/or thought before a twenty seconds. pause.
w111 1nd1cate a new statement or utterance

Numerical symbo]s

“r
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APPENDIX H
SAMPLE OF CODED TRANSCRIPT
TASK 2(a): Picture Making with Stickers
DYAD: Father and Mealie
AGE: 5

FATHER L  MEALIE

We]T; what sort of monkey Business |
is going on here? o
| | ' - (Laughs) m

Dad, could you put on the tape

: : “and let me listen to it. a5
You wanna listen to 1t? ot
“Sure. R
, Okay. 18~ - ,'-. . N Okay . oy

Now, here s some stickers. . o fo

pS T o
Now you 're supposed to take
them, put them on the card
and we'11 make pictures, 1° ~

. o Yes.

- Pictures? 4
Put a littte water in th1s .
g1ass g am -
, 0 , . For what?
Okay, wait. Don t make a mess.

. EYy
‘Do you want me to he]p you take

~ the pictures off the card. 5 4~ o L

it o : ST ‘No. I could do it. a3 -

o i . , Guess what , you have to push
. : IR - ~them out. th1s way.
_ Okay Which ones. do: you want . 4 A
Coffz. o 2 , 3 . |
T One of these off.
One of these off - wh1ch : '

L ? ?
"o one’ The hockey p]ayer -

'Th1s one Th1s one '3
Yes E :

He's got the Skates on. You .
. mean you put’ 1t right . on the ,
e : A ' water? .. 5
- No. :You just put water on ' ‘ : e
©oyour f1nger and get it -wet.
. That's all you have to do
7'.honey :

~ Vs L : L



IATH(R

e i g s s o e e R R

~ Uhmm. S. don't make any
noise, uhmm. -

It's a big giraffe. What other
pictures are you going to put
qn? : 5

Oh, no. Whatever pictures
you want. 2

Okay.. Yes.¥.

Whereabouts afe you going to put
that one now?

That's sticky back. You don't
“have to put water on. . o

A]rigﬁt. You pick out the
pictures. .Which pictures you
want? ‘ R 7

“This space one h_ere‘..lTL

< What's the name of that one?
Do you know?

Is it Star Wars? Here we are.

Wherever you want. Make a
- picture of all of it now. 5

Okay.
Ty

, What else would you like? -

~Uhhmm. Are you gonna ‘try and-
" make something that tells a

- story? S 5

Okay. You puf that one now.

s

NN

7

1 want this one.

6

MEALTE

has to be quiet, right?
q.

Yes., S,

This giraffe is big.

You mean y0u ro supposed to put
all of them 5

We get to keep them forever,
right? '

5 L
I'm gonna put REEIA

I'm gonna, put that there
There. | 3 :

Space.
pace.

No, this one.
3

Uh hm.- (No) 3

Can I put this one here? o

1 think I'T try a f]y1ng 3

saucer,

Um.. I'T]1 put. this turt]e on.

This is a big turtle.
S 9 3

Uhhmm. 18~

I'd put it right in the

‘corner now. 2



“o.on? He've- got ships..
-‘an1mals
. 'We-have reptiles and birds.’

o -" iOkay 15‘ Lo

. -anything else?" SRR
- - have to put. anyth1ng else 1f o
~~.you don't want: to. . Put -

-~ whatever you'want on: that.

CFATHER |

" MEALIE

‘,tT-Okay"“WhiCheyerfway you.want;to. :
»g;go 3 , ST e

| 'V P ood b
- ery g H‘

o »Is that more fun. than c0]0r1ng7v1' o
: T T Yehao

jOka_y What e1se d0~you 'want -
We got -
“We. got space crafts

{And we gdt a]th]etes
e ‘ ca 7

xfiN That doesn t matter

"ffSUFe Dogyou wnat to put ;
You don't

~Then you can ‘turn.it over:
,and make another one. SR

o 'LS;"
'*“Uhhmm;' i
RIS &

':;.

utfﬁ'Okay ' Pretty neat the way ;-g'b :
s they st1ck eh? 5 v

"fN You stand up’ here 55“ o

i }You m1ght fa]l as]eep Okay;
: S 2,5'

'R;rjight:'

‘a?}Put 1t down
Jcan '

My picturehis'a1mb§t5d6ne;té

Like that. 5

vithke that;_g

5 . :
o . 3 N - ‘
. . B
o o :

! fThe next one w111 go, r1ght
‘-beSTde this., = .

;;:~fI a]ready know what that looks -
‘ﬁ‘”“]1ke T B

o Djustia.

ST Just..;;.“ SR
o n - Anicerone. 3
,11_*No I th1nk that 1ooks pretty l'f' : B

' f'n1ce now = e

_erhtT But 1ook at th1s one 1A#

v th th1nk the p1]ot has to go up
-v;there ’

ﬁ}'_Yeh Cou]d‘I s1t i there l R
~ No, I guess I don't. .z - o

{ ~..0h. _Lt‘s hatder'forwmegfaé:j

-

h‘kQ;Daddy, what 2
| *’What is th1s? :F

As’t]bse/as ybu“-ui"f.>

"~ 0-0- ops E%iat doesn t matter ‘5"1



C
[

. FATHER .

Wt

1 don t know

- _Wha's'-v tha-t?"s

o ?R1ght
-+ Okay. -

other? -

‘"ZWhat7‘h
,:WEHi;jthere you:afe;‘f‘

. AR Y I LUEIL & R
: -, . P " -

right now. Okay you put it all

“ion. It 1ooks 11ke a 11zard 3aj*

You gonna: put anyth1ng e]se

"Qdown there? —

.,(Is that a space sh1p or an.
T ,‘aerop]ane? s

’fu_sj x

ng to te11?
o T

,_v_You 11 have to ]ook at them_:j R
Cl'mnot quite sure 1f that sa-
- lizard or not. : R
Just Took that up 2_5' +

_o -

Aﬁ}f'*‘

1 can't see that: = . ' :
T! 1 put on the p1cture flrst 5

- :Letis'see |
,habout one. a these7 o
“A space sh1p 3

';LA space Sh1p
pf it 1s 1e$t 3

- Where are about you y’: -
;g',gonnabput that,one there?

"f'vstqry

S

1 gotta put it as far as I can.
‘This goes here

What do you th1nk

Now on]y a part

ai,ﬁ‘I B put it behlnd the other .
: ' = LR ] Jspace sh1p Ag . AR
Are they gonna run 1nto each SRR , : '-Q ';'
Or_are they gonna .- - -
'fy;run far away than the other?a*; PR S
, o Dads

farther away.

2 Because is‘not a rea] XXXX
“It's a rea1 p1cture
,,_,.*jwhas -gonna- happen to 1t
’ :.;gonna crash b g

e know j",
CItls

I'm tny1ng to te]] space sh1p
0f XX and ships: -and
genera]s and and 11zards in 1t

"f‘And _,j.;o_.~ A E

‘f';f"-Daddy a T
:Z_When 1 put. 1t on the radao that s

~the story I'T1 talk apout.
~T'm:gonna: put & craft in- 1t 3

“ja_fThank you t+
. Now, guess where th1s cap go?

- Just pretend it's b1t1nq that
‘11zard e S e

It 1ooks close but they re %

2
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i t*tf'"°,"_t1 up .do,yo.u.?; u— o

CFATHER .0 MEALIE 7

s ' SRR ‘ Getting it, is it? s .

'»Looks k1nd of 1nterest1ng - B TR e :
Okay. Now. what you re gonna G AR R R
do? TR T e T e
You wann do another one on S ST T ST P
- the back?. Or you want to put - . T wanna~do this one. 3. . = - S
W ‘some more on the front? o o

30 Co a3 CNo. T th1nk th1s one ]ooks

_ . S ‘fagood S0 I 11 i1l the front
e e e up o | i

" Okay. You wanna {11 the = o '0‘__ S

~l

R "Yeh Cause the front is av‘fiﬂ o
!Sf‘-;\:":' T B '“v .. n_lce one 5 _- ) R

o it I knOW. ‘_r
1?Y0u re putt1ng them on t! ere LR L
T _¢~.Lii:_vﬁ.*lt -7 'I'want do what."l had to do o
R grgx”"s oot 1ike the first t1me ~This is -
SR St oo 7 tshaped:like this.t ‘So it -
ST S ;’,11ke they re- three sh1ps.§

' O‘,_‘ B

RS : Ag;That 1ooks neat 3
. Uhhm, Umm Th1s rea]]y _ LN

Ll st1cks we11 3 e 5f{~"fiff
e You re- gonna put anyth1ng on .v-x;ﬂv' e
here - Or you ‘re ‘gonna - z.o

;_Just =.oh =" T"11 11ft it a.
R S - little, bit. Just a 11tt1e b1t t. 3
~Well just be Carefu] Turn -;;. 513% - 4 o o T g
it the "other side.  Then you ™ .. * R ’H-'jl_u“ e Bl
" won't wet the. rest of it. 157 AT R
v‘Some of them aren t qu1te . %;v L T T e R e T
out ‘right. . There, that' 5 T, A P UTER
i prettyogood 5 o

e

Co .Yeh; That 'S ah S _ v
" That won t matter _ ST B ,;- R R
R f-,,?v_'-u : 5.,{;“.;_‘%-3-“;*;.Uh uhm They’re gonna p1ay e
S ‘ S with each other. 3 B N L
S '_10h that S- whatJthey re e _ R N
.;u.x{gonna do 15‘ v." . ‘Q*_-,i“7; i _;vti.:y ,_ff:v e ":>v51"
R You th1nk they d watch ‘those. L T e Co e
- space sh1ps go1ng above o ‘”-"' o - “'g -;11] S IR
S them’ P T T S S T
» .-“_~‘;;H:n L e T ”c‘Yeh.: Look at that :L : é PR
SUhmmm. '
s R T It got h1t by the ta11_3

I'm Just gonna f1nwsh ?I}m°;f‘-"“f : ST



";“FATﬂgRV’j

MEALTE

- Oh, it got hit by the tail.
~Well, those space ships

"pretty Tow on the ground then.
- 0r are those an1mals in the Y

;1a1r7 :5; .j,,

What 1s that7 R

aThe space: sh1ps they re 90nnat-"

' '1be 1and1ng on’ them eh7u :
"Okay Do you wanna do.
another one on ‘the other i

‘:s1de 26

h,tOkay; o
. Oh. “There is it.
" tells: you what- that is.
-~ "That is a 11zard e
. Sure. 3 SO

bloSee, there's the names of
"these.  0f the rept11es and

’Lf'the b1rds.3

v””Okay That ES'g_Mérinéfg_ /
'Iguana STl

‘.TJ :5Yeah.t; :'.v.
S “_ﬁr,,i"

‘i;:It may 11ve 1n one of these
'_f1slands 3

h.WeT1‘"yoo"ean put’them 1n‘any,

place you want, but you got .
~them Just about the same way

’ '7_-you took- them off the th1ng,v .

?and

;;'1 m gorina finTSh

they Daddy7 e

P

. No: “Those animals -

~are on the ground as’ they
suppose to.
~Look at th1s one _3

-You know what I got here?
. N SRRt

gonna f111 1n that 3
I th1nk I d better put th1s"b

Here th1s-},,7~\ .1_;5wi

s }hat th1s ‘one w1th these P
k1nda r1pp1es7 STl

Is 1t7 E»j&},f‘

 can you turn th1s th1ng up
p1ease :L5

/L . ‘

' whi‘chjon’e? There 5 on1y two Cy

on here b

Dad 1ook at that These -Jf“ibv

Lare. 1n the r1ght p]ace Aren t

3200

I m Juste“'” S
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~'MEALIEf |

And th1s one here, down here“x g

quite hard to get off. -
.}i*s\got quite perforated
prope 1y 3 "v , Co

:Cut It's awfu]]y hard R
, Cause it! s r1pp1ng ‘ -

“.No, no. There was : not water o
'_needed for any. -3 '

th boy 2 ]---c i

$\“maké ‘them too ‘good. That' Sh

*.\’what They shoyld: be to]d

‘;fllm;sorry,honey;

. vfabout that 3

'f_okayf~_vou g0 ahead and-
Finishoit. o It's not com1ng

1;_off prOperly 3

".1Oh you're do1ng a good Job

1_'Very carefu] That s good

“f'Oh It stuck on me too

e : ,ANOW, What kkn of a Story ake RO
T you gonna tell with this?,

'dMaybe put some on the other ih
,.s1de ' 5_5 ’

Yes. You see, I d1d have

fmany th1ngs 3 ".:.\ ;_;LE'

| 'J‘Hey daddy, 1ook what T even
~did. I-even put this.on.”

That doesn't-matter that I' m’

o not. putt1ng the st1cker mght '.2.

- “Daddy when are we gonna start )
“‘putt1ng water7i 7“: -

. : Oh. ‘ "‘0_ . ‘ »:

- n;If you do 1t a 11tt1e b1t so
o2 Just hang on. - T'm gonna
"..;‘f1n1sh 1t now 3 '

Ll

_Jnst'have‘tome“it'Very’oahefuTy;

ilt‘éfStié;fng,ohnméft'

v,ﬂgI 11 te11 you when I m done e
_ L 'ad;'ﬂjputt1ng th1s .3 e
: 'You got a story made up: that o , :
. you're gonna:tell the rest
- of the" fam11y and your oo
: :;fr1ends7s b AR B RS R A T TR
K T " 3u~fU3mm; “Mrs. Y. is teaching.us .~
T h

W to take our time. Like in -



- FATHER

n

k MEALiE,

You ve dOne a11 your a]phabet7;

',The a]phabet?'vu‘

D1d you te]] ‘them wh1ch way. ,‘

.- you should have done it?

‘Do yoM: know .one goes - wh1ch

one of ‘the Tetters . comes-

-~ when.. Like a,b;c, d - (the
’.1atter 1s sung) g

,a‘We11, she 3 qu1te a b1t
: younger than you are. .5

foow y0u re‘com1ng there,
wsweet1e7 t»z;,‘ o

o :,E1ght months?s-

And you re ta]]er than h1m
aren't-you?" 5'“ :

\%1s<y

*Mere you out 1n your bare s

: feet today? 7

*T[fAre you gonna put someth1ng :
Or what'are . . -

~-else on there.
j ydu gonna dO?H

 Hippopotamus, right.

3

o omtors 3

' theht

= And turtles
-~ and @' ship. - And ah. ~And.
S e L DR T oo the lizard and a vg_o o
" You've got'all the ones with. =~ - i SRR

- sails.. It.doesn't havea . .. =

pr1nt1ng we ' have to take our -

 time. A1l I have to do is X -

now. ?3

-

They mixed the alphabet all -up.

'»Yeh e ‘
'*u'But S. goes - a, b C,8,15S ‘
. _.(Laughs) But she doesn t know
;»the a1phabet very good ERR f

IS"

fI m, e1ght months o]der than c. éSﬁ" S

& Cause I m f1ve and he is’ four'é{ PR

’No,h He 1s ta]]er than me ‘3

5.

Vthhat s what I was th1nk1ng

R
,/’—‘

: ,No:;_I_uonehmytsocksitoday;Bh

,:.I th1nk I 11 do the other s1de
- And ‘this story's . about hockey

p]ayers,_um, um, and i

’ Tﬁft* h1ppopotamus 3

And space sh1ps,

' Am and the 11zard and a crab
. .and:ah - Iguana - and ah - ah
~,.rh1nocerous S S

:That 'S the story 3 R

i <
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‘ the corner L

B all at the bottom. R
“iguana goes into the water. . He
-can swim I believe.

FATHER"

© MEALIE

It s 1nterest1ng 5
These a11 - 11ke the 11zard and

the turt]e and .the crab, they all

~go in the water. You got them

And the

We'd have
“to look it up. But these

- these three: an1mals are on.
”1and ;
And where‘where s does hockey
- play?- - '

On frozen water

They a11 need water
Okay
on the back7
Shou]d I do one on the back
for you?

Okay Footba]] p]ayer

Okay

Most of them come “off pretty

eas1]y, but some of them .~

don t come off 3 N

- Boy.-you're very ‘good thh"3i
- our_hands, aren't you.3 ‘

AR
SRR
T

So ]ts_up‘]nb o

You re’ gonna go one ERE

ﬁ7n;;5 }.«:. {”{4j

- You c—

~punch out..

V'SVDaady; il

1.e.But this o e
. never even ripped it.
-jDaddy I m- g nna r1p th1s one‘3

T know Ie
oI take my ‘t me 3 S

. ¢} M

' 3L1ke'these go.in-water and f""'

.go'in probab]y frozen
.‘AThey re all modern =
(Referr1ng to ships, -

You can’ put that one on

:”f5Yehfe And T 11 put the dragon

"'51At least| some of ‘them aren't
Not punched out 3

you want. the X we
can get S meth1ng e1se w1th 1t-3

.‘But I don t-there 1s anyth1ng

e]se 3

m- very gent]e and

Look qt 1t Iv:"

323
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RN

. Another space craft?. . -
R 5-1, o

Th1s ‘one is f]y1ng over tak1ng -
S

Cd look at everyth1ng

:Uhmmm Very good Lt

7ﬂ,Wherever you want 3. _t:

- You re r1ght.l+

That S. ap~e1ephant
. ..going to put th1s e]ephant :
~.oon there 3

""You ',io |

“You wanna. put it on?

S

o ship? 5

. Tike that.
. -of RAim, then he ‘11 put them in -
-u;the water 3 o
-.»What»1s that?- | e 7<~>
Now T m BRRES ﬁT LT e

' No. L Go ahead.

5 FATHER - MEALIE
" You are and that's nice know.
. How come you hit me 50 muych if | .
‘»,you re so gentle? 9 ' - R S A
. , Dad, I'm gentle on this. . ok
P - But sometimes I play fight _
o o -and sometimes. I-we get into
' ‘ '/ “a fight. ‘A real. fight. 3
0. I see. - SR o 2
: Where s that footba]] p]ayer? S U
7 - Right there.
Like that;r e |
. Yes. ‘ o :
Okay. . : af SRERPEA oo
N I'meant to see his foot ' *
a -~ down, but that doesn 't
S ' - . matter 3 .
a 0h he s runn1ng i3 . e
- Yeh. R1ght, b
-He Just came from beh1nd the M’ R
;g1raffe ‘3 P . IR :
' . Yes, now. - . ot
it T think we d better =- What's

this?.- A sh1p Another

' Yeh: That could go on.
And 1A11 put this on. =

,-Daddy 1ook at th1s I»just .
. got off th1s one. a. . 'v

o :Where shou]d I put th1s one? -
Guess what daddy SR

I'm gonna: put this one, r1ght h
If -the stick comes

«fT-don t want that. . - - -
~ No. - That's.okay.. Lk

I didn't really want that on o
there but el ahead. -3
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Let's put it on. 1'5'-

That's fine. We're gonna put
1t right there. a5 :

That e]ephant s coming right

at him and he's gonna kick
everybody out oﬂ the X5

. : N
*I'm sorry.q_ !

" He's ah doing the hurd}e;b'

I'don?t«knOW what histname'is.'

L AR : 2
‘vA1batross.,vA'bird.5 o
'.There'are some stories which
- you're gonna take in school
. sometime that have about

: a1batrosses ES

e

/
Are you gonna te]] us the "//»

‘story ’comght'r",1
7*.whét?,g“

. 0-0- oh th1s stuff is. not ,
too good honey 3 ’ : =

Loyl

‘ No;II‘m’not,dodng it fast.

T It'S'juSt,that‘the'paper is

_hot cut properly and it's
. ripping.rathér than com1ng
. off proper]y 3 ,

s

MEALIE -
Yeh. %5~
e : -
Look what will happen to him.
.:D -aa-dd B Sk
- You're putt1ng them so high up. a5~ ’
I know: . ' '
Daddy, what happened\to him? 5
. x o
 What's h1s name7
‘ gl
(.
1. don want know what that s
‘habout 3. o =
~Can you put . 1t up there7 .
‘Now, where sha]] I put th1s? ,
©I'T1 put it r-i-ght here, 4
since there's no-nobody e]se
bugg1ng h1m here.
Yeh. o
That doesn t matter daddy 3 ke
e Th1s little bit came off at v‘y
- the back, Took daddy. . :
~ What shall we do?
~I'"11do it.s5"
5_11111;tak?‘myvtimen3'?o o
'You{ré doingiﬁt’fast‘dadl '

N | R I
3 S,
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FATHER -+ 0 MEALIE .

So why don't you put it - R
down, and then we'll put it ‘
back on. 2}) :

On 11tt1e 3t1cker How,
~ where do .you think we should
. R : put it? Right here. o
Well, if there's room. . o : B _
: I, g . . Nope. Right here might be
. ‘ : "good There we go. There
1sn t enought room - isn 't it?4

pooe

. Sure. That's very good
' - ‘ ‘q"" . Andvnow,~we 11 Just need one

ST - Tittle thing to fit in there.
And T think it's,finished.é

. Fine. - - v )
-‘_EYou put. in whatever you want : S o /
_What wou]d‘you 11ke to put in? - ‘ .
R 7 1 shou1dn t a have this ‘one
S in it? 5 -

_ : Guess what?

~What? -
-5  Somebody in k1ndergarten can t

. Ksay everything. 27 :

- ‘ : : L If she s gonna say - on ~ she's  *

L R S L gonna say - gan ant.y o Y
‘That's craft paper, ish‘t‘izg N o

. . R 4 Is it craft paper7 Lo,
‘Now. we'll put them back . - There, 3 , -
,-into this box now. . ' S v'

Very goods_ ' B S ) '
' -3 - Done.  Dad, now can we listen

to- the tape’;v L



- SAMPLE OF CODED TRANSCRIPT -
‘TASK 3: MEALILE'S ‘FAMILY AT SUPPER . :
"AGE: 5 . N S -

" _FATHER . MOTHER MEALIE BROTHER _ BABY

Could he have
a little meat -

(Makes a sound -

which Dad inter-
prets as a
request) -~ ..

(Béby'repeats

sound)

too? Q_‘
- (Replies)
Okay. You're
gonna Jook .
after that )
are.you?
Okay. 7 B ,
* Is this home .
L o S made chicken? 7
- Isn't some- ST ’
* body going '
to say Grace
== or? 7 3
' "~ Yeh. We're
all gonna
_ say Grace
S : : and sing:
\ .. . . the Apple-

R ~seed. = >
. Raise your ~ -
o - hands. , &~
“(Laughs) B ) ' |
(A11 members of famTTy'Sjng.théirxGracevbefofe meaT)
I I didn't
. know how = -
L S . to'sing it. .
Okay. That's ~ - . 3
. fine. - L ‘ , .
% on. 1t's ‘ |
' . .a sweet
-song for , RN
Yyou. I N o
thought
~you knew
X wasn't: o
© singing -

R
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/
FATHER MOTHER MEALIE BROTHER BABV( o
- either, was ,
* he? ‘ ST
. -~ - (Laughs)
Is -that good
young man? - ' .
: y What were. you
guys. doing _ ‘ :
_outside. 4 a ’
. . Nothing.2
Nothing! __ : , _
B 7 Just watching ., *
o X. 3 - RN
- Watching him
work on the N
go cart.y- U
o , R Uhmm. 4
.Can use the, Co
: ' jé11025 N v e
Re's been e T (Baby makes
. working on - , humming ‘'sounds -
" that go cart ' . Mama, nah-nah-"
for quite ‘Q,~nah)}. ' '
a while. =~ E '
Wasn't he? o
L Right.y |
) o it
. X How's o - ‘
S - that. & ]
~ Oh, he's - ' ‘ .
- 'Just been =’ :
 playing : B o
with 1t.3> . i 4 C n
: . ¥ You know
- ‘what's .the
; - firebird ‘
_ - has in
S front of it? .
%h ?m. ’ v _ .
No) 44 o : _ ,
: Mo AT ,  There's gold
N ~ ‘a@nd it says
oo . Firebird.
H and it's all.
i painted == S
: . black - the "

. sides. s ‘in

~gold and

. Stuff. g

“and the top
“has No. 10
" oonit.

-3
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FATHER .

MOTHER

BROTHER

1h

Lo v

MEALIE
Yeh. : - .
: 0 He's not
- fooling
around with
it. 2
¢ He made -
K ten motor
o for Benjie.
Good. ' : 3
g " He held
C the wire, -
\ then he
[ pulled it
out. ' ‘ "
5 Um, Um -
he said
- "You guys
~go- get me
~a match so
I could
' ~ 1ight the
candle
: o _ afir‘e.3 :
i You mean he S "
a can actually .
: put water )
into the - e
- motor thing ‘
" that X's \
" made?.
oL 1 Well,
ﬁ o - there's a..-
| Tittle, N >
' Tittle "o
R - container.
. - Oh, I see. “+
They at - AN
least
‘could put
it to .
- good use.’ R "
Y X Just
: . pours it
-out. -4 c
s 3 - Uhmm.
oOh, yeah, “ h
the
. water -
- drained "
out. .~



330
FATHER MOTHER MEALIE BROTHER BABY
He takes it ’ "
and pours
it out. 3. ' .
He asked us
to take it
all out and
- drains it
out. "You
‘ : see Tyler
o it drains”
A | " out." "o
(Laughs)  (Laughs). . (Laughs) - (Laughs)” &;ﬁ'
.And there i
©is water . .
¢ ain Benjie's ‘ -
. ‘ ?&%%qo-cart.s ' >
f Water in [
2 % . ' g
: Uhmmm which °
E ‘ must drain .
o Soout., T
. ' Uhmm? . - N _ AR ‘
RS 5. No, it . . S
o ) doesn't, "
’ That was .
B B ~ from the )
rain,
Oh-oh. B 3 .
IR L . Mumm-mmy
I bet you . . ‘
(Melanie). o E c
is hungry. o T
She . didn't -
‘have much
Tunch. . . .
> - T Ididn't
. , ’ ' have any.
: You're, a . : 3" o o
R - big girls S 3 . " T
- You did 3 oo o T ‘ o o
- too? (talks LT co ' o e
to baby). e o : . T
You never '
- have seconds R L . N - ' ’
o 5 What did - LT ‘
you-have . S ' _—
*for/ tunch - - A .
. . > X2 g ‘ . L L :
“Some - - R S ' (Interaction
~ crackers.. . ... R L . with dad) .
' (Uhmm to SR - L . ) &
baby) 3 - - o -, [ Somemilk , .
. - - 5. please. 5.7 T ‘ -
w— ) - '
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© MOTHER

CMEALIE
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B . ' ' 2

'BROTHER' ’yoBABY"'

‘fETryfitf’
tried it.

__taste. Tt-tz,f'”"

- . and see. : ‘
Cwhat ito o,

A “tastesﬂ» ;_ AEAP

vf11k?ﬂ:éf EERRE RS

B o Ay"\. .

* The whole ,
©Coomealtsy S
good.z o ‘

L
Have you -~

You just-

R Justﬂa
11tt1e

5771Th1s was " i¢a RERTTE P
“ ‘vn goOd 'b h‘ . : L

PR

s

o 1sn 'tUit?

sgoing to oo e T e
- finish that. R R _

CTdomtt oot
coowant tols o L
GRE Iy

. turnip. o
o (doesmit i
Crseem to o R I

‘Zop1ngon OFf o e
‘oooothetaste: oo n S
-«, ~of the L B T
It s good R o

a

e 3

e

R .'(Me Me Me
o Me da)

e I want some
.Ln'»\ milk o
 please. -

:The potatoes S = S
tomight. o

oLy i R . o
’ . - ® : N L P

share

CNo, It'$ T .
ROt ot T e

“are good: ";fu‘ S e e
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 FATHER - MOTHER  MEALTE BROTHER . BABY

' R . o s e R B T T
o Well, you - '-v//<l A ST T e T
"o don't have to .., - e T T R e e
© - eat all of ) S FR N

~ that now. - _ S o L -

- You can,eat, B B T R D

~ it = couple - T R ’

of ‘bites of S
St

‘Cause it is | e e T S
deli- T Bt =D
;».-“4,;;€)> L = already take [ERERSRERE R
| | .- Lalready ~ -~ . .
S -~ took three. 3:‘ e
b Youask how T e
e good it is. oo oo S N R
T He 1oves B A RN CE RIS NI S el SR
7 Did you: te]]:,_‘, o ER
?;’them where’ '*,..fT'ﬂ.'r, e
we're go1ng.j. S
o+ for lunch . -.4v:v~ RN SR T :
‘.ftomorrow7 : P LR B T e e T
o Oh yeh A T e S vﬂv'f\\‘-l_~~_
,'; 1 forgot. M N R R SN
T IR i nth1nk == Lo e T
Cooocknow =St o
- the Church? - -

“V'Uhmm:(NO)ﬂ,‘“vf_.y;&?.””
~hm gt (Says
: _ﬂ;someone S.

_name)r2
"f we’ hav1ng '
1un9h
" “tomorrow- ST LIRS L
ComgEning® e o

/:v  f—”nf'>~?(RepeatS ﬂ v;. \n~~u . RN Y "
©o . name which - T -

" ~7. - B. sugges- e . TR o
» U fed R _,n;" e TR s L
_ e s ear11er ) S e e
. Uh hmm S S A= AT T

. fAnd d' you ST L S SRS
;cknow why? R e L e
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. FATHER - MOTHER - MEALIEi - BROTHER . BABY.

LA e e T \(Says name - s
o SEEE ‘ of a church - ‘ ‘
S ‘ ‘ member)
o e ,7'.Uh'hmm5[‘ ke
It's gonna b
- be a special )
day for X, oo
- 3 What's
<_,1happen1ng
Sooto Xt , ‘
- .tomorrow? BT

e 1 e Todon't
L e know. e
T' | - ,.} :‘."u5‘zv. ;She'sr:> |

Y ; " 'becominga’ -

. full member =
' .of the
g

“Mum, o I'mo .

a full- e
L T aren't I1? oo o P
Uhhuh, o R

She S L h’-"c,: T : :
.+ being S
e -conf1rmed _\7' ; S

SR What d you‘;;

‘mean.- i ST
P e

corf1rmed e : vﬁ* Tl

o '

. J‘Q ” T " O—h*Oh‘. e

N 5C0nf1rm'
1S when-
_ '—-young Sk BT e
. pepple getj_f,v S e G e
~ta.therage o T . SO
where- they‘ : h - :iJﬂ:;“,'»_ '::‘.:v~,ﬁ S BN
“themselves o T e
costandup oL R
n fropt: LT
fithe ™ oS
LU e church and.‘f? R e

e theybes T

oo lieve, S L Ty
Co U They've i e

i studied o T e

, ﬁ’cj}~ahdhthey R «?f }“/£:~, f*;? hf P
et @
- what the " R N iR

LN



FATHER

MOTHER = MEALIE

~ BROTHER

BABY

S ;Can you
, ooexplain R
—confirm o o

scriptures e

‘are'all Lo
about. - And e R

they confirm

their faith.
'Or_they 1et

people know

that -~ how _f3  A Yy
;wou]d-y b,

 that’ th@y» 2
believe that
‘what™s-in R

“the’ B1b1e is _" ,

.utrue ’5 '

L n
I'H drink
“'this- full

‘o g]ass 5

o for X

- telling -

. all the: = -
7. creeds and.
. the dogc-
Ctrine and
. the basic .
.., beliefs of
- the church -
.- and their
fﬁotherfmean~'

“dngs so-

“ooothat they
Locany

~people ™

s S6

~quote that '

B when they

can_under=" .-

o Stand it
o Andyou' -
i you a]ready R

o ~know

. S

OhodsT a
S0 Not me.
Yes, you 3B
do. a3 o T
st
CooUwanna o
clmove. g - e

C338

Ll



‘3‘f‘Hé:s nbt)'

- FATHER

" MOTHER"

CMEALIE .. ..

BROTHER. -

~ Move?

‘ Uhmm'w'f

do you wanna

: ?...".
move»to N

o have no

1 wau1d'say
Af you ~-in
La year,'

o you're .

gonna have -

~to, because .
you won't. -

- “be-able to
'get into

{Laughs)

' see the:
rooms 3

" Chapter 9. .

Verse'1

. {Breaks" out’
~in singing =
Jof = My cup .-

‘ 1OVer)Lt

© is full of
“runni ng-

That's very

:sf_good.w3

sure if he.
really is.

- "He says'I m'
v'bﬁpnot hungry

D1d you: say

ok taught G

:-(éddres$e§  T

baby)-. .

“Are: you _
hungry over

there7

where”

To. an acre-
: age 3 '

f; E-Mike,

, .:b .No'f.‘ .

K did.

.7 Mama, ma ma.
i e

 (Tatata)

(meimefmah:.}
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CPATHER - MOTHER | MEALLE © BROTHER  BABY . s

XX for i e
dessertsz o e o

\Gh, I'm
. 'sorry. .
- Say,ryou're:
'gonna. eat "
' ~or not? (To
. baby) 4

: \ s Ao Um0
o Too busy A7 %+ -
.- . singing. Q-(Laqghs)-// : S

e R Um, ma, ma
i S ST i R da, da. .
N e I menot Y
Loy oo hungry: 3o
« . -How come?. " . . -
cA o m Youatew
s .0 thepota- . DaDa
R - toes. Did. . © o -
DA "~ you taste - Y T
Cothe pota- o i T
C S itoes? A T

= .o They were: . 7o

oo rgood. i You _
coeee s T Toved dtL T T
oo deldicious.” oo g T

L . _very hungry. .

L L .3,'

47

o e Helly Ty
. oo S guess you oo ol S .
e : . - 'ShOU]’dnl'Er " . ‘ " i".u \__,» R
~ have had RIS R S o
- that dce o ‘ : _
ca T oo oocreamocone o0 A
b “today. y c o2 (Laughs)
R R D e - What ice .- AP o
Cos o Lom ool cream cone?s v - Eh.
o Didyounot. oo sT . i
““have ‘an “ice - - B T e T e RN R S
.+ Cream cone?
oo (Says - A
- ochild!'s R R T R R
. oname-. .o el e
queStipn’»" UL T R i o o
ingly).

LI



FATHER

““MOTHER 'MEALIE BABY

S

','Igthink.thap;_h»

you -have

‘BROTHER
~ "Not all of -
it. 2
XXX
I'm not -
hungry.
T Ty

1e§ynt»yOUng  \

_man to re-
ceive a

" second dish

~ for your
S little .
" brother,

When he sees =~
- the second

 »dish-com1ng

he knows its -

dessert..

3

© Is that

‘smell of

~ machine
“burning
yOU?:Y'Z
CWemay
have to

‘sleep.in-

- the baser
.ment

"~tonight431 oL
SRR - Maybe.

" You may.
" have to
'sTeep in

. the base-

 tonight. -

}’No,'[NQ"way.

1'm-not
hungry.
hungry. ,

we

;o

Please, M.
eat up'at = . v
the table. .~ [~ ¢ %§-~~
oo 2 But I'm not. ¥
L 3

e You can use; -
TN T st omy top. bunk.
b, Y Bep b

Me ma, me,
- meh, meh.
-
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" That's .

Tpight. -
. .g~ i)

- You coﬁéé

" take the top

. bunk off and
_leave the

FATHER MOTHER MEALIE BROTHER BABY -
Lo Umhmm. +$"
y T can't take
... that noise.
(A machine 3
is being
operated - '
nearby) , oo
. Not on your
‘ ‘ life. 3
We're gonna | T
take that . = - . °
top bunk o
off and I'm |
‘gonna- set
up the -
other bunk.
. Let me get
,started.v; _ _ . -
It's got to- IR o P
_ be set up - S
- anyway . ' :
| . _— : You re r1ght e
e - But where - ' Me meh_;
o will he
4 - -sSleep when
“. " dad's work-
R ing on . it? L
- On the . RE- S
bottom one.
He'11. :
~sleep on L
the bottom B
one.z - o R
: Dad, dad, we"

‘don have to -
. -we don have-
. to make- -
. another bed
-~ X oranother -

way.3‘
R Oh da da-da.

bottom bunk

; where,it.is;;~j7
S g

2
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FATHER

" BROTHER BABY

© MOTHER - .  MEALIE

!
He's about
to holler
- dear. MWhat =
., do Ido )
. now? 9 oL
‘ ' ©Give him
dessert .
father. It's
- hot. 3
- //ﬁ.,gets ‘ :
7 those bunk =" -
S -beds when o
-7 . you're on - 7
/ . '
/ - your .téed’.,:3
i . Yeh, But if
. daddy doesn't
build the
second -bunk, - -.
“then how is
she gonna -get
the bunk then.
X gets the :5
first bed.
.. The other
" bed goes .
'in_—_ :
~(snicker)
Fret's:
room. >

Just move it.

up against

the wall and
then um, just.
put um, things
under the

"'pther, on the
-top bunk, and

then -put them °

_.on. that side .
" ‘and then on ..

top of the
other bed. -
You can d()‘i’c‘.-3 r

What's for =
dessert?

7

She'11 like

it better:
n0w.3 '

:  - (Baby Crieé) ,
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" toast?
toastr,

340.

FATHER ~ MOTHER|  MEALIE.  BROTHER BABY

N

(snicker)
You're a _ _
: o (snicker)sﬁ“ o . :
M. (mother = ) ‘ ' i
says)subject's ' '
name), - o S o
SR (snicker) = ‘ *
, Frets—as :
., Dad's gonna - A
e fixupa . ‘
board on the
bottom bunk =~ : . _
for you ‘to ' ' ‘ , =
sleep on.3 ‘

>

I'm not -~
: ‘ hungry. .

Aren't.you - - - : : o 3 y . S :

gonna eat ‘ L E T - , "
any more . ~ ’ ' o

“I'm not R
L _ : . hungry.
. .You. don'want , . x
anything S B '
more? -No ' -
snack when "
“you go to
bed? 4 .
Well, you're Lo .
gonna wait ‘ o ' T
‘some more. - e , L ' -
You're ‘, - e
- . gonna. part . ' '
' with,us.g o :
' ol o o 1 don want
- What are c S
.you gonna - o S
do tonight? - v R
: ' T : I don't know. .
-Hey - do : ‘ ' o
you know e x S S
““what night R : o Ty
it is S o .

tonight? , o

' “Uhmm



"FATHER - MOTHER ~ ~ MEALIE ~ BROTHER: ~ BABY
L What night?_
It is your - o ) '
~bath night. I ‘ ‘ ‘
v ‘ I don wh - -
)f% "~ 4 I'm do wanna ~//
.~ bath with X.
; -I'd not gonna
have a bath ‘
when X's in. o Y
* 3 I'd didn't - , -
! " say anthing. (Baby makes .
‘ 3 sounds)
I'm gonna- .
have a bath
With X, 3+ .
' Uhmmwn1f R S
- Okay.,, . : =
BN Oh'no.
~ You're not
gonna have
a.bath with
T me. 23
(Mother '
restrains ) | _ _
" brother): S : - .
oAl X. When X ' . (Baby makes
— was in the S ..continuous
bath, I-was - =~ . sounds - ..
~gonna batl \%J} matching the
- on that - : rising in-
very same flections of:
day. . But “‘arguing
I'm not children's
staying . voices) -
. with him. L 2
, " T'm gonna
" bath. I
was gonna

Oh. Un-
- fortunate-

ly, Satur-
day night

you both’
- have-to

have your

_bath. So =

Vo

have a bath

a-different
Sday.z i
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¢

eh? 57,

FATHER MOTHER "~ MEALIE . BROTHER BABY.
maybe this
week when
" X has hfis
bath on
Wednesday,
“'you-could .
have yours
. on Tuesday. L
N 2> Maybe I'11
i -, have mine ;
. , on Monday.- "
If you're 3
dirty, . »
you'll have
" one every
night. 3
' Get one
- tomorrow
night.  Ges
one the next
night. Get
another one
i " the next
o i night. 3
-Sure., S el
R Until you're
filthy you
can't go in
: the bath. 5
Uhmmm. - T
SRR But I can go
Y in-every
day.,
o : M-=u-m 3 : e
You're not i
‘gonna.__
leave any . -
place for -~ ' . .
me eh?4~ - ‘ !
: I'm not v
hungrys 1
wanna ggé ' ' ‘

' ) . I'm gonna :
lay in - -/
there all
day and -

o all night.
‘And not go 3
to school . :
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343

' I‘guess 0. °
- 5.

FATHER MOTHER - ‘MEALIE . BROTHER BABY
' No. R -
"Why do you- 3
wanna go? ,
‘ -1 'Cause. T
- - There's no e ™
fun just L )
sitting.s ~ ;
S T Well, mummy.o ./
Mummy, can ' i
I go Mum? Ma, ma, ma
g mafggmm...fL

&



344

v , O
SAMPLE OF CODED TRANSCRIPT
TASK 1: Story Reading, and D1scuss1on
BOOK A: qus for Sale by Esphyr S]obodk1ng
DYAD: Father and Briggs

AGE: 5
Pe) ! o .
ORIGINAL TEXT ‘ - FATHER "+ 'BRIGSS
\ Hol 01d are you? ’
. ' Five. ‘
T D you know what . ‘ -
we're gonna db now? . . K
Ce Read a story. ' '
Ceo e ¢ What:story?. =
‘You wanna know what
. the story is about?
Caps - for sale. | (Laughs)
Once there was a C T oo . o ‘ ﬁ@?
peddlar who sold SR oot ( ’ ' e
caps. But, he was not , - . .
like an ordinary. e " ' '
‘peddlar, carrylng his Yoo !
‘wares on his Wck.. '~ )
He carried them on’ ’
(the) top of his. ! ;
head.
First he had hig - e S s
own checked capjy*then Voo e ' S .
a bunch of grey..caps, P ' o T
then a punch of , ’ . ' )
brown caps, then a " | ' :
bunch ofsblue caps,
and, oh the very
top, a bunch of red - ?
caps. : - - ) . ; '
: SE ; ‘ His own's blue. And
R T that's grey. :
- - | oY ‘
And these ones are

, grey e :
v o -~ -~ That's bl-uu-ee!-
. : And what S he coe "
doing now? -

)



'ijé wai%ed up and 'v'fﬁ*T  ;-"tﬂ W }f;ﬂ5_
. dowrn the streets. i ' S

_to ipset his caps.’
.As he'went .along he’ f',--, e SRR
. called; "Caps! Caps ~ . ool Cowe
for sale! Fifty. - o o~ le -;]f;_", o PR ‘
‘.c'ents a‘,' Cap!“ .“. oy . ) . ..J 3 . V - > 2 _.; .
N RS T PR F1fty cents' That S/'
CaL e e T e s T how much I take to/

“'One morning he " - .
. -couldn'trsell any: - -
k\[caps.. He walked up~ . | ° . 1 S
. and'down,the street -‘ D PR L AL

f’calllng,."Caps' Caps T

~ for sale. Fifty u,n;.‘

- (no one):- nobody /
';wanted any caps "
*red cap.;.

‘He began to feel

‘QRIGINAL TEXT - o  FATHER - . BRIGGS °

f‘Hefs Waiking;doﬁn’thé‘
e R ~stréet'pedd1ihg hats-
S - capsrigh?

Ohlohﬁye—aﬁ;f

[holdlng hlmselfgvery AJ'ﬂk ~! ,
stralght so-as not ) o

L e T e B e school
e Your take fifty o
i T ocents to school?

cents' a cap.? But

that- mornlng. No— &5-' °j‘; - oL e
body wanted even an o SR J,f/;

very’ hungry, but he-'“

fkhad no money for _ e Rl o
: lunch Tt B RIS : ; o .

. How'was he gonna-' g_,-“;; e
“'get his money . . RN .
for Tunch?- . Lo

23
ARy e
Y

1 don t know.  Hé'iw 3J

BRI

tcou]dn t because he - -

o ' - caps.-;A
KZ;QWhat s he’ gonna do ol T e
-+ ==t get.money S "_;*, S S R
':”fso he ‘can buy 1unch7 R

‘:' '5\ﬁ"fJ{ gf,  ,He s gotta s/}1 one’ ‘;T“'ﬂﬁ
J'.‘.;f/::“tvpap - a1n 't R RS

‘has -too many hats L'.[ .:3”':1n



Ly

T ORIGINAL TEXT . = FATHER® <. BRIGGS . |
- e e e g

"I think I'11 go’ for'a ,viﬁ,‘w k
~walk in the. country"' o e

. -(he said) said he. = - . o
“And he walked out of = o
:town - slbwly;'slowly; e
so0.as not to upset hlS caps.
j(Turns page) CoL L

?'He walked for a long time" R S Sl ‘ o
- until he came to (the) & R R L e

_great .big tree. "That's = I T L T
' a nice place to rest." .. . S ey ﬁ_.f’,ﬁ.,fy

‘(he*thought)-thought'he.* CONELN RTINS Rt "-;-'\;;,*.;;f,%‘_-;“-’.y*~

'qund he sap down very ,
. i.slowly under the tree.,&l,;
" ‘and 'leaned back little
by llttle agalnst the tree-
.. ‘(trunk) s6- as not to - |
':]dlsturb the caps on hls
'}head o

A
© Luny didn't he
| wanta disturb’
V ﬁhi$MCap$?ﬁ’;v’“

’ e m1ght fa]] RN A
: That S r?ght S0 BRI
- when he would get:
Cfup, aga1n to-go: aqg
|- sell =-he wou]d <
Cowant a11 his caps

-Then he put up hlS" LA
hand to feel if they |
‘were stralght —'flrs 'ﬁ..,”. o S T R T R
, ‘(he checked) hlS owW LT ST  rJv.j :fJ SRt S S AR
ccap,. then the gray. e SN R R S B RO PN
’.caps, then the- brown ' T
. .‘caps, then the blue T A
caps’ (and) ‘theri -the ;’l' e -
. red caps on the very . .
_v’t0p.- ‘They were all = -
: "there so he went to‘:'
asleep. ;

: ;It s s]eept me - ;g%;’_@»,:. MR S NSNS

~No. wak1nﬁ upt” Ohl : '”r¢ N L
vtilhe must ave:s}ept SR ';‘"~T‘;}x~\'

i i ﬁf;: Yepooo o

Because - ah they 7;3¢'f*-?“'

5Agthere - R1ght7 j‘af}f[s'- . 5,?f'f,ﬁjeef;:3ffff :;!‘;"'



s AN

*?ORIGINAL_TEXT

T A T

FATHER -

" BRIGGS -

v" He' slept for a long
Lotimel oo N ',5:'

'Whén’ﬁe woke up, he -,

was’ refreshed and .

:rested

fﬁ'But'Befofe'sﬁandiog
up he felt with his"
“fhand to make: sure:

hisg caps were 1n the

‘ s Vrlght place.

Il he felt (his own.
?ﬁ_hat) -own checked cap'

iHe looked to the'

rlght of hims:" _N

_caps. .He looked to:. -
o .the. left of ‘him.  No. |
_-e’caps He looked in
'”jgback of hlm._ -
caps. . He looked'bé#f
o ©hind the tree.; No - =
s ;”fcaps.l~:.. Gl

';Then he koo ed up

' ‘yglnto ‘the tree. And

w-what do -you thlnk
- he saw9

“On evéry“sffnch“ '
_-sat a monk.y._ "0n :
,_every monkey:: was

a.gray, ox a .

;&br0wn, or ja blue,‘ﬂ
74'or (a) re cap'

NOA s e

,ﬁ»‘

r'You th1nk he was "
_hungry when he woke
Sup? o T

Do you? -

" Whatido you think
_ tnhappened to h1s ‘f.;.-'-\
o caps? 2 AR

:wé11 Maybe some~
body took them eh?

'YepL:

C 'They re up in: the
f tree

K

"erh That s what

"o*‘happened

B . . " . .k

"fd:ATT:olfthéfﬁOnkeys;{ G

S SR

347
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eligmonkeys you' Ydu** f': . :
‘¥3'glve me back my caps nnﬁ:uu

:'»;sald "(Tease) Tsz, I a SERE SO

'”*1fangryf_ He'stamped’
.». his foot, and he".

TN Lo

348

'_oRiGiNAg TEXT j“ . FATHER

'The peddlar looked ‘at .

the monkeys. The » o g
_monkeys locked at the BT
. peddlar. He (did not) R
didn't know what to do. B
Flnally he spoke to e

: them. : Sl

"You m??keys, your Sl
he sald, shaking a ' e -
flnger at.them. "You ST
" give me back my caps.". .Y
" But the ‘monkeys only f i P T,

"“fskhook thelr flngers ﬂfjfkk

- back at- him and said, v

“ sz, Tsz, Tsz" E S :

L = e \_,So, they re. reaT]y

- gonna dea1 with
»h1m ain t they7

?;game maybe.: He's.

-~ Just teas1ng so,,,..
2+ they tease r1ght
“.back . .

Thi's made the peddlar evi'

. ‘angry, -so he - shook
‘both handsat. them _

'»;and said,. "You L

©But the momkeys'only
‘shook' thelr hands_”.- R T L ES
" back at him and’

ffi(Tease) Tsz “

’NO_W 'he" felt qu-it-eg " U

sald "¥ou monkeys,

;lyou" You better Ll O
~give me back my . R e
Lcapsl"” But the’ 3_ LT ”: ”v_;ﬁ ﬁ;,,f;
~monkeys. only stamped- - . . 0 mo
their feet back at. him’_j : 3
“and sald "Tsz, tsz,fg, ‘
‘tsz" (Tease, tease’ '
v'tease) PR

'ff(Lauéhs)f[;";'

BRIGES . o

O.‘<

“He's Just p]ay1ng a_ fﬂ?1' :

'
A% 4 . :
JK
5
3 .
Pl :
o
- B ! 7.

R




FATHER

BRIGGS R

By this time the

M'"peddlar was very :

angry. ‘He stamped
both feet: and
‘shouted, "You monkeys
you! - You must glve
‘me back my caps..

S _But ‘the monkeys only o
. .stamped’ both the;r
~.feet back at him

‘and said, "Tsz, Tsz,"

‘V‘Tsz"'(TeaseT:Téase}

‘:Tease). Nai Q
: : v-b.;‘Wg)‘)}\

-At last “he" became so-

angryfthat ‘he pulled

it on. the ‘ground, and:

‘jﬂbegan to walk away.~f_

" "off his own cap, threw;f.'

: ‘And what do you _
':*th1nk the monkeys
,W‘11 do? e

" the monkeys ‘thought

,;{he was. teas1ng,_.
:,;r1ght7-'i' ‘ =

S L

But then each monkey

f‘pulled off his (hat)

'cap and all the gray

};‘caps and all the: .
“- brown caps ‘and- all

~the blue caps. and all

"the red: caps came

o flylng (out) down "Q'5y‘

'rout.of the tree."

g Soﬂthe peddlar-t'

' picked up his caps

~and put them back on - S

'@hlS bead -rflrst
his. own'- checked - cap,
then the gray caps,

. then the brown caps;.

" ’then the blue'. caps, -
then the red caps
on the Very top.'

(Laughs)

Throw the1r hats . ’

to the ground

SR i
WXL
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ORIGINAL TEXT

" BRIGGS

. 'And slowly, slowly,

“he ‘walked. back to

‘V'town calllng, ,
 ""Caps' Caps for sale'",
; : : ~-_}H0w much was he
~asking for his caps?
- (Turns. page to f1rst
. mention of cost) .
" Remember back here
it says how much?

L R1ght

FATHER ~

And his own

.checked  cap. So”
he had -----

“He hadfh1s'ow—n1n,

then he had gr-ey,

“br-ow-n, bl-ue and
“red. Four differ-
ent kinds, other,

than his owns-right. .

How much .did the

~'man want for his .
_caps7 C

v-_And that's the end

D1d you enJoy that o

11tt1e book?

‘How many different = =
‘colours of caps. -
- did he hgvg?

- - —

'“”V;Yeh;lv7 ‘

“ SR F1ft_y cents"

350



f'”flock, and Emmy _
";couldn t wait to see._s,”

 SAMPLE og«;ouen TRANSCRIPT T
-~ TASK 1 Story Read1ng and D1scuss1on,

BOOK B: The Little Lamb bylJudy Dunn . .
DYAD: Mother and Melanie
AGE: 4 | o |
~ ORIGINAL TEXT - MOTHER;) ~ MELANIE
“Oh. A 1ittle lamb.

~It's called - The.
"L1tt1e Lamb '

~/Who do you th1nk those
'feet be]ong to?.

CMel L
~To you? L
S . Let's see. The Little
.~ Lamb.. R ‘

: ~ Oh! Look at allithe

N sheep. ~There's a

’ ~b1ack one;
 Ore afternoon in- . : = - .
early spring, Emmy . - Ty 0 T
~ walked over to the ... .o o v A -/

Wetherbee Farm. ‘ AR R Y o B

. There were twenty - . ,
* “newborn lambs in’ the" e

s them, S
L 'There S ‘new calves, .
caren't they7 ‘
s (Baby screams)

the tape?

wou1d it. record onf'_‘ “
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oy
ORIGINAL TEXT

C

. !

MOTHER

- matter.

© that?

~ What's ‘this?

Even more he's
screaming (Laughs)
But that doesn't

What's

[

This here?

It's a dog! . It

doesn't Took Tike a
dog ‘to you?' And

that's his house over

- there, see. ‘These

are cows. And here
the cows-are behind

- the fence.

'Yeh'+ we'T]'make

them -

- Oh - oh - oh.

All the lambs had

. lomg, wobbly legs
.and little pointed

hoofs. ' Most of. ..

them were white, but’

a few were black.

R

Emmy stood on a rock =

and watched them

follow their .
mothers- into the -
‘barn. '

'Mother sheep usually
keep their babies
“close to them.. But =
‘one little white . -
lamb wandered away -
from the flock. ‘He

" seemed to be‘lost.

&

e,

352 -

MELANTE

Even more he's =

sCreaming?.

‘Aa-h-Goat? No.

Sheep.

calf.

. o SR A
Where do they ‘come v
in there? . -

Nd, 'Whefe. -



" the little lamb.

ORIGINAL TEXT

353

H

MOTHER

Baa-baa-baa he cried.,
-Emmy,jumped.off‘the
rock and the little
lamb ran right up, to
‘her. : .

' Mrs. Wetherbee asked

Emmy if she would like

to take care‘of the.
lamb until he was 'big
enough to c¢ome- back to
the flock.  He had a
twin brother, and B
* their mother did not
have enough milk for

. two babies. - - i

- Emmy was to happy she
bent over and kissed

. she gently picked him .
up and carried him

" home. -

He was cuddly.and -

warm, and she could
feel his heart beat-
ing. Emmy decided to

" What kind of a =
~bottle? o

-Emmyfs feet..

Then

‘call her lamb Timcthy.

*cuddled up to him.

" What's she doing

- -Right. How come .
. they feed lambs

~ MELANIE

Now whose feet do

you think they are?
o o Emmy's.
Right! They're -

Look‘at how she's

f ,I'know;

Isn't that cute?
now? - h

What's sheausihg?. 

with babies' &
bottles? , o E S s
: I : Because they can't

e




" MELANIE

ORIGINAL TEXT- MOTHER

drink from her
. .. mother?

. the mother had
g twins, remember?

/-

' That's right. -

That evening. Emmy:

" heated milk for her
lamb. She sat down
under ‘the maple tree
and gave him his_ =
bottle.,

‘At first Ne wiggled

and chewed the rubber

nipple. Warm milk . 5
was all over Emmy. o
But Timothy quickly
learned to sit.still
~and drink his milk.

' Emmy was a good
mother to Timothy.
She fed him twice a
day: and gave him
plenty of love. ‘Soon
- Timothy followed Emmy
“wherever she went.
By summertime tHe - SRR S
little lamb didn't =

‘need to drink milk

from a bottle any

‘more. He was big

enough to eat grdin

out of a dish. His

fleece had‘grown<thick- . .
and wooly. - S

Why couldn't she

drink ordinary out

of a glass.

They could d?ink
ordinary, but not
out of a glass.

Because she's not -
there.

AN

'1Right. And Qecauseu
_she didn't have |
enough milk for two -

babies.

I‘\
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MOTHER MELANIE

ORIGINAL TEXT
What is his fleece?
- Do you know?
‘ A B Wool,
That's right!
Emmy put a collar and v
bell around Timothy's :
neck. He. slept in
the barn, curled up :
in -the warm straw out- o -
side the horse's stall. : ‘ : S //
~ See the horse. He's |~ ./
- got a white diamond /
on his forehead. /
. See? ' Jo
v : ' . /where?

s

On sunny summer days,
Emmy and Timothy

went to the fields
together. - While they
‘played hide-and-seek.’
‘Midnight the cat
chased after bumble-
bees. ’ o

Emmy would hide "in
the tall grass. But.

 sooner or later = .

Timothy always found
her. X :

Right here. See?
A diamond? '

They didn't. It

/

[ o
" How come they put
it there? *

Oh! Okay.

Jjust grows in the ,
horse's hair.. A part
of hts hair comes in -
reddish brown and the
other part has this

white and it Tooks
" like a diamond -

where it's white. = o o
. L Don't read now.
Why? - L
: 'Cause I have tb go
- to the bathroom.
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ORIGINAL TE{ﬂ

i
MOTHER ‘

When Timothy was
tired, he.plopped
down tO rest on
- Emmy's Hip.;. ’

- Sometimes Emmy

liked toﬂmakeidanf'v

delion éhalns and

1

pretend she was. a -

prlnceSs

The only trouble
was. - Tlmothy -

. ate ~ the =~

dandelions.

. Oh, yes. .
: h1d1ng in the grass,
~isn't she? )

‘Oh-oh. W 5
Happened. " 4.

What's thg bumb]ebee

:do1ng7

*Taking the nectar

~out of the flower to

make honey, righﬁ?
What's she doing?
She's
She's’

having fun, isn't -
she?

Oh, look. He just
can't see. her, can
‘Asleep.:

|

.
"(LaughS)

That's got ‘that.
She made one for

‘Timothy too. .

NWhat

MELANIE

Taking honey.
Hiding.

YeS.

Yeh., (Laughs)

He's ‘asleep.

Dandelions.

(Laughs)

- And he'11 eat the o
- dandelions.

Timothy is gonna

eat the apples 50 he

spilt them.
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- —
' And what did he do - &
.over here? ‘ : o
He's asTeep. \
In what? - .
g < o (Laughs)
The clothes basket.
-When Emmy wasn't - &£
around- to .play, ’
Timothy ailways
seemed to get into /

x.

N

mischiéf.

He would rub his back
against the shéets on
the clothes line or

jump into the laundry

basket for a nap.

One morning Timothy
tipped over a basket
on the porch.

Bumpi ty-bumpity-bump.

A whole bushel of
apples bounced down

‘ the steps.

Then Timothy -
scampered into the -
garden. He ate the
tops off all the
radishes and’ '

b -

;Dhi"I wfsh you
would.
not,
Well,-it's just a-
story.

.But no,:you're

Well, howvcome'they‘hé---

. How. come they have to

reach this on the tape?

. How come Ibwouldh‘t;be

having the lamb to
hold and stuff?

1

@

talking about Tamb?
) LT » .

“You mean Ifhotrgonna
- be doing this?
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trampled the. lettuce
plants & ' ' I
After that he started
eating the primroses. ' - :
' Goodness. ‘Do you :
.~ think-Emmy's mother \ '
. ) ‘ would Tike that?
° ' ' Not at all.
Emmy found Timothy ’
hiding behind th o v
house - full. of
vegetables and .
flowers and feeling ’
quite;, slck. ‘She
poured’ some med1c1ne
lnto a SpOOn and ' M
Tlmothy sWallowed
it all R
o Is he getting “the
T ‘ IR ‘ o bottle? "
T o No. “Off the spoon,
ﬁ-*.;;:';' e see? ' ST
! ) ~ He's gonna get 1t
o Ly off the spoon ’ . '
5 ;
The,next day ° .
: . : R
L S And what was
poomoo o b happening? I
ERUE SRR [ . She's giving him a
, _ - . ‘bath.
‘ -7« Right., - T
. L - I
AiEmmy deCLdeﬁ to give
hlm a. bath he’ How come she S do1ng
' o * . : that7 .
, .ﬂ ‘ , ~.She's combing him . '
T ~ ‘ to make his hair ¢
o nice and smooth, . Oh.
Ny ' to take the tangles-
v out Tike we used to | ,
do with your hair. o ‘ SRR
o Yeh. Sh-sh-sh. =~ T
N S o
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E -

W

She wanted h1m to look
“his -best because they

i,\were 901ng to a’ blrth—

day party,; Emmy

-~fllled the ‘washtub : \
‘“~ w1th warm, soapy o
- water and scrubbed . ‘.

ﬂamothy s ears and ‘
chln. .

. ~
e - o
e Ly
0

She shampoaed hlS ;;f

;?”/fleece until it was:
,Jsoft and whlte.-,fl*;”

:she-rubbed.hlm
down w1th a fuzzy
“towel, Later bn,

Jei.when he was dry she°'57w5'w
- combed: hls woolly
'"' coat.:f,q e

Emmﬁ s fathef%éé%
them to . the p Tty -in:.
hls truck”F{Emmy Was f

wearlng her.party
dress, and. Tlmothy

‘had.a new 9urple :]y;ge'

1eash o ae;eu

: (Laughs)

1

(Laughs)
~Would you take h1m'

el

(Laughsf‘rj

a1ong to a. b1rth-.“:afj_:‘4:~»

day party? :

S0

oy

A 1amb]b1rthday

f”T E‘Blrthday pafty I
'ﬁ waswlots of fun.-«

Wh ?* Because she

h1m

had a new Ieagh for '

w

.

" (Laughs): .

P

Th a/a ﬁs

;f took h1m 5

a'(LaughsLhéart{Ty)f
That's funny.

i\

S oNoy (LaUghs)
e T - He should _
L R R O O -f.]amb b1rthday party
Coa [ A 1amb b1rthday
- party SR

‘go’‘to a

A Jambkin ¢
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All the chlldren wore
paper hats, - and brlght
‘ balloons hung over the
o table S //"

B

When the chlldren sat

‘down for - -ice cream 'and

cake, Emmy tled her
lamb to. the ‘table to
keep h1m close."

| Suddenly...BANG...av‘
‘ﬁ balloon popped.

S

he loud noise '’

frlghtened Tlmothy.,-_
"He 'tried to run away.ev;;

. anf» Ly
‘The ;;able "é
the ice cream spllt

_and the ‘cake Slld to
"the ground
mess’ o

What a

QR

‘jfThat evenlng, Emmy s

“father said. Tlmothy

‘[\ms -getting: to. blg

s

v to keep as a pet

1a$sed,3‘

‘What, do you th1nk 15

’,: J go1ng to happen?

Can we 1ook?

dp’/ADo you. th1nk there's

gonna be a surpr1se7

-

. ‘.".

e vao you think it was: arg
Sl good idea'to take ’

Timothy te the‘b1rth-
. A'day party'?

P im

“1:djNot rea]]y, eh7_i -

~:dhiélo~h;f

’xQ¥o¥p;ohg;f1}jﬂ5:<f

what d mean?'

L
S

No.
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g

4'»wheneverushe could

" Timothy was back .

" .where he belonged. ' o
:Now thére were '~ . (. -
° - tyenty lambs-again’
at the Wetherbee ,wf”
]“Farm.

'&oRiGINALeTEXT{r‘ U MOTHER

© MELANIE

e

- -Barly the next mornlng
“Emmy/walked Timothy to'
- the Wetherbee Farm.

‘She’ hugged Tlmothy s

. woolly neck and -

promisedtto VlSlt R a

Then she took off hlS:A

mnpurple leash and -
“-Tlmothy scampered out

to- meet the flock S "f.:i”'ﬁ'»

"He burled hlS nose 1n;f .h’} e , ,
.’ a clover. patch, - and L el T
'1,.graced ‘with the otherj'y"' LA
w;sheep 1n the mornlng
'sun.‘f B S
' o SR

| RDO¥}0uithihkehe;"

- was happy? . &L 1
o e Yehy And then he* 11-

: : v ';Q~she 11 come; back andq

: el e R EU o "see h'|m

+ .7 Yeh. -She's going"to .
. visit him often, she ‘..

:e;«f-f' sa1d d1dn t she?

PURER

-’?x.

ULLf; SRR

361
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.-‘SAMPLE OF CODED TRANSCRIPT g el L TSN

, TASK 2( ): P1cture Making. w1th St1ckers t 5‘ f":‘ ¢’7‘ o 'e» oy S

.,;JtDYAD. Mother and Ranny ' : e RN R
AGE: 3

MOTH:ER', o cRawy

;;Q'Okay Th1s 1s some game Do
«.,»you know what they are? R e T o e
. T ‘ Yes. St1ckers These are men
3what are the men do1ng? ol U -

» ‘ , ' : ‘hQP1ay1ng basketba]]

o ) s "wh j%;};f“ff°,‘ . And that one 's st1ckers too
~Nhat k1nd of - st1cket; t JE P 0 :
- these? EARE SRR

: S R A -?;xE]ephant g1raffe, a111gator
'wfR1ght And what are t ese? ff;l"’: _ ‘ : R
R Sy SRR B1rds ﬁ-_t \y;*, 3 'va‘;‘ x
gAnd what s-3h1s o : — TR R ST
E i I«don_t know. A bird. I
o oo ke thise -
‘.:It s ca]]ed an a]b.tross N S RS S SRR

7

=Do you see the sem‘11on?; T TR
L i - Yehoo
At]ant1c water R

'g'Mar1ne water

- Do you know what m.r1ne water
Sois? e _ o S - :
S : S
tf-FWell, 1t s for th1ngs wh1ch R e
' can, only be 1n water ' TR S
o e Ol
';;Now What the 1ady w111 11ke'l,, SR L : - SRESIE
S us todo dss We canmputall oL Tk
" those stickgrs, and some more ~~ . o
ifyou. Tikeland then. if. -you
- would 1ike to:stick some of -~
.;f_;these\st1ck rs and make .a - -
L p1cture on both s1des T e R L

. ji‘11;11;d6hébOUtetwdthﬁ:“




W

~ MOTHER

RANNY .

st1ckers on7

. they'1l see a t1ger ato_

What ane'yOu gonna'do'aBOUt'tt?

" Okay. Or you can make a-deco-
“ration of: space sh1ps on one ..
s1de S v S

Do you know how to put those .

You mean 1f you peeT‘them off
then they' 11 st1ck here 3?

ok
ryft

Oh exce]lent :
Okay e
-Good. Lo e

Do you know what th1s one ‘
says? ‘

Fru1ts and F1owers

Then you cou]d pretent that o
~.this-boat is ‘way.out in ‘the
‘ocean. and it's coming to

" this island where there. 1s

- who1e bunch of: fr- B

R1ght

And that b1g sh1p must be
go1ng to -?‘v;,

To D1sney1and7 Do you thlnkl

D1sney1and?

What about some. oﬁ_the o
other st1ckers7 ‘ : f .
They re not st1cky :
-you think we shou]d get
them on7 Sl . _

f‘YeS;

o ﬁ_ﬂ/Yésa"

Oh—oh. .

o Disneyland. .
e B

: I'm gonna put somejon my 1etters

and some on my st1ckers thing -
(paper provided). ' And then I'm

gonna .put one of these on one = * .
‘side, and. then another one on :
'.th1s side.

(0 -0-h, rea]]y ‘

S

. Just take them out the card
1'.and you pee] them off ’

v-‘.. &

4’\3‘ R

fruitsvand flowers. . =~ %

. “Maybe.

. These aren't sticky..
How do s T LT L

ST gy SR

- Pers...
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MOTHER - CRANNY g

T e LR Water. A
Yeh. We.could a bowl of =~~~ e

. ;water Shou]d I-do<that?v TR ' o : ,“‘,’ T

‘ “;com1ng 1nto the ‘island..

"~ ‘saw. those little 11zards 1n.

"”=’What you th1nk C w111 do

"a,}Okay. S

No. =~ ) e ;
‘What are you go1ng to do* Co B T R
with them? ‘ T - :
_ ‘ - ‘I'm gonna save them. L
You just want to save them and- o '
,*1ook at, them7_

tevo .
B .

‘wh1ch one is’ that’

.'You can that on on the
. tiger's- feet so that it .~
. would lgok Fike a turtle

3.

‘w1th a ta11 on 1t R

‘Maybe can you move th1
st1cker over? i
@h, 1t S stuck forever

B Now the sh1p is com1ng 1s

 That turt]e is b1gger than
.a hot blade L

-

- No. Lo
" -Land lizard. Remember = L o
- when we ‘went' to the zoo we . # ]
 those cages? L |
o | . Yeah. R
; ;ﬁweigy 1t 's. 1ike those. ;Tﬂn« e U e ek

-

e
Ao

‘when: they come home and see

- .you with those st1ckers? _ S
A L . I don't know. . ..
~“You cou]d f1n15h@~ ese RN S LT

f.v‘p1cxures B R  C o

';7~-'And we.coufgﬁmake,a moBﬁ1e;' SR \\" LT
2o~ You'could stiick®a hole .~ * .. oo el
: -'_jthrough here and we cou]d D '1,,JT/7\;.2 Lo
- hang it up from there T
.~ We can-hang it up there..B -



| ~And when C.

.. ~MOTHER

RANNY.

and Dad come home
Tet's not say anything and ‘see
if they not1ce

a

- Can you count atl your i

stickers. Count them: out
1oud S0 we can hear.

= AN N
AN
Wb

[,Good

Th1rty -five st1ckers How -
many st]ckers are therg as hoc-,
key players? e

2 wh“ SN

. And how.many st1ekers are
’”_there of e]ephants?

Remember there was - a 1and

-'i1guana and a mar1ne 1guana

. Right. .'f,, ' .,_.7'

ni;;Wh1ch one's you th1nk C w111 _“'”

“No, don t waste them -This
s my outside jaéket.
" gonna go plant. after So
* '« 'you should. save it. It : S
:‘»m1ght go up in- th1s wvnd today; RO L :
' T crashed on the grass
when it landed there. .

rs

11ke the best’

‘v;One, two.

! -(Po1nts)

1: ‘Ihddn’t_know; .

iMWe're -

Okay..

str .

(Wh1spers - one, two three)

,four, f1ve, s1x, seven, e1ght

nine, ten, eleven, twe]ve,

, th1rteen, fourteen, fifteen,

sixteen, seventeen, eighteen,
nineteen, twenty,.twenty-one,
twenty-two, twenty-three,

.,twenty four, twenty-five,

twenty-six, ‘twenty- seven,

’twehty e1ght twenty-nine,
,th1rty, thirty-one, thirty-two,
7 thiy- -three, thirty- four, :

th1rtyef1ve

U ‘ o ‘..“l«One
- How. many st1ckers of 1quanas? e
' e I don t know what they are.

m‘ :

* This is the marine one.
3 o ' ‘ - And the land one. -
'The land one perhaps 11ve 1n,ggo' AR e
the desert maybe ‘ SR _ :
' 'f,'I m’ gonna e o
- Ah.. Mummy, I'm. gonna

Lo

. \J

365



ZMOTHER |

366

R1ght on that 1s1and with the ‘

fruits and the flowers7 .

. [

~Okay. ' _
If it crashed on'an island
-what:do you th1ng wou1du
happen? .

ﬁ Wellvno on -the 1s]and
An: 1s1and is a land w1th

7 water all the way around it.
And say this great big space .

- 'ship came and crashed all on
the Tand wi'th the ocean all -
around. What you think w111
happen to the 1s]and? S

Uhmm '

-1 don' t know if 1t wou]d

-break. . It would be like.

ahm. It would be a great big

piece of land. It would. .

“probably crash down some trees
- Do you th1nk? L

..R1ght,
What woquithat‘Be?
Y A planet?

‘Where did you learn about
: thoSe’ C told you7

So what, id the space sh1p
. come froms h1s p]anet7

And 1anded r1ght on the
1s]and? :

If he. wou]d have 1anded on .-

the ocean right beside thes .

: ship, what would have
e happened? Co :

'it:wouid break..

Yeah. = o
R-ig-ht here.

oy
W

No one will be ab]e.to'get
over in the middle of the
race, you mean? o

If there was any. :
g Aﬁplanet. _ o
- . ~ -‘(. .
Ahia. R ok
Yeh.
~ Yeh. o

o He would havé,éaVed} - »_""f;*f
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RANNY S

~ .Good id-e-aa.

Do you think it would have
made waves in the ocean?

- Do yoﬁ hik it wou]d have
"gSpTaShed thaﬁﬁboat

Uhmm, = .74 :

I bet th&t“boat rea]]y rocked
‘the spade sh1p came crash1ng
~ down. :"Qv : :

“We haVe some 11tt1e stickers
‘which youCan stick up here.
- Continue, to fill up your..

(Léughﬁ)'

. Where are you‘going?'
Shall I just - oh. Okay.
(non-Tinguistic context)

‘Do youAnEed'help? |

‘How -come?

;Turtles somet1mes are 1n the.',¢,v

g*ocean though

. Nah

~this side..
1~of the ocean

. -

He landed right here and .it

- rimed right in the ocea- =~ = *
" in the middle of the ocean,

and this big ship had to .
carry him home. . .

thhmm—h-m; :

" ‘.
< pé¥

‘Cause it hit its head'first;f *

Yeh. It hit right here by
th1s front part here.

,” *‘
\

I go and get a who]e :
_bunch of :

S go get a who]e bunch

of

7(Returh$)

,“ Mum, I think I'11 have th1s
‘ str1p ‘ :

'lBecause th1s who]e bunch I m

Jjust, gonna move it over on
He (the turtle) .
should be on that. He :

shouldn't be in the m1dd1e



* MOTHER

RANNY

. Thé very middle. Not in the

very middle. Okay.

But we don't wanna punch a
hole 1in him anyway, do we.

‘Okay. What do you say, we
_punch right in the middle.

I'thinkae're‘gohné have.
Okay. Let's see if we can
-punch one hole right here.
What happens if I punched a

hole here? Would that be
. better? v :

Well, would you take the
.stieker'off. . o :

You shouldn't hurt that

©side.. I™1 put it right

here while you punch
‘Okay , Rea] hard though
Exce]]ent

Now, put that right on- top
of this .to punch that hole.
~Then we'11 put the string
;through the middle ho]e

" Good.
\Qkay

" Now should we use £h1s7b
Think you have some str1ng
“in. the k1tchen ' _

-You bet yéh‘
S6 then when maybe we're -

- finished using it as a-
decoration: for supper in

But‘not in the m...

Uh uhm (No).
~Uhmm.

"It may not go through the
back.

No.
Yeh.

-Okay.

(Perforates paper)

A.L

a decoration, isn't it?

[
S

- }//And,that wdu]dfseye it as.

368
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RANNY

MOTHER
| here. You can move 1t to your
bedroom. - e
I suppose ' T _'~:

Shall I just tie it to one of
these 1oops in the lamp?

.'Cou1d you cut the str1ng7

' Probabty this long. R1ght

- here. 'And then if _it's too
~ 3’ long we could maké.1t shorter.

. Okay.. ' - ' :
How Tow do you think it \\~\\
shouTd be. o RN
Do you th1nk C w111 not1ce
1¢ < . o

| Shou]d we make it h1gher? "@@f :

* There. We'll just leave &

*that string there for a - .|
while.

' Probab]y, they']] hit their
 heads on 1t too

I th1nk they 1 notice.-

~ Well. You could put one on.
-one o' these eh. : )
e S

;_'».That s very good

‘DI you have th1rty-f1ve
before7 .

N
Y

" That Tow. ., e R
J*UIIIIF B
I don t kno N

.Now what do we make next?

Or, I can move it to the
dining room.

Yeh. .  _ &ﬁ'
(Cuts). o

No, that s perfect.'

Go-0-d.

awmm . . .

;%GI,AI“ve got one, two, -
hree, four, five, six, seven,

- eight, nine, ten, eleven,

twelve, thirteen, fourteen,
f1fteen, sixteen, seventeen,
e1ghteen, n1neteen, twenty,

- twenty-one, twenty-two,’
- twenty-three, $Wenty-four,
- twenty-five, twenty-six, .

twenty-seve., - e
. A~ ‘ ‘ i

Yeh.
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~ No.

| Okay. And what are these:
guys7 - y

sport?

- whatswou1d be your favour1té\ \ ; 

\,

This is what Mary was doing. \\
|

. She's doing the-high Jump .
: or broad gump o

o The ba]] p]ayer? (Laughs)

-
MOTHER RANNY
Which ones are your. very :
favour1te? ' *
These ones? '
The animals? ~ a
. : And these ones.
. And the ships.
~ Okay. ’
. Can you look at the an1ma1s \ -
“and show me which ones you
saw at the zoo on Saturday? S :
. : \ Yes. This one and this one.
- Did you see an elephant? . o B
' : No.
How come? - : : : :
Because we were observing oo .
. R the new- zoo. I '
Right. ’ B ‘ -
And then on the other page - | .
of animals do you remember \
which one we say out there? . . _ \
. " : - This one? - o
On the other page. . : ,\ y
. Didn't We‘see.the sea lion." : : \ . :
. And he swam upside down. N \
~ Through, the glass we saw him. \ . \\
Remember ‘he.was swimming - \ , \
then he f11pped ups1de down?" S Q .
' - Yeh, E
“Then I th1nk behind the cageu - !
- was someone. Then he saw us. ™ o ¢ L o
- ,,,‘,,,,«-rf»/”“‘ . \ Aha B _ ' PR ——
~ Then we saw the 1lizard.. e S o

BN L
¥

This oné.ﬁ ’

. I‘wanna be that, w@en ;‘grow‘ub,__ A "_ -

&
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MOTHER - R RANNY

Do you? Would you be a
‘pitcher or a ball catcher?
R : E A batter.
“Well, you'll have to play ~
something else to be a ' : ‘
batter. ~ Well then I wanna be a footba& :
C .player. -

You'll be a footba]l player
.and a ball p}ayer, Uhmm,

" Now, what would you like to R :
o do with the rest of your . . . //»—«’f////
. - Stickers? : : ' -

“What would you do with the ‘ : o T
rest'of your stickers? ' o L : ’
Write a letter.
We couyld write a letter. . e T
- _Who would you Tike to write, N , 4
S a 1etter to? o ' v o T o
, Great aunt M.
_ Well- which one should we take.
Wi, wh1chever one you 11ke. o v

\

"%It s your letter o ‘ ' S
~ L : o . e But you can do- whatever one S
— : e you Tike. : '
o ' S “That's nice. =~
‘That's Tike a 1-on-g timei,' o ”
, ago when Great aunt M. came .
.~ over to Canada. She came on
. a boat when she came from -
, . Czechoslovakia - that's c]ose '
a - to Russia. A
o R _ Aha,
" .So maybe you th1nk she went '
back W1th a boat7 o e SR
R N , - Yes, .
. And another time I remember - o
% . when Great aunt M. took _ - S o TR S
“ro . mummy to the zoo and mummy . . < o LTk
: was. Just/11tt1e, so she m1ght R , ’
© Tike an animal. 7S S L o S
O I Jn t knOW 4v,:‘ ‘ . «. V‘.";""'-..V’ v . . -‘ . . . 47 o .
/A ‘_[» R :? e Cou]d I p]ease have a p1ece Lo
R e S - , of. paper? Do R ,
.Are you gonna put it on .1 T \ ' T
ght how? . R ‘ [
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S RANNY

pkaY.

Okay 5, 1'11 get a p1ece of
paper.

\

: ,Avbig piéce?

If you wanted to

" Are you going to wr1te a

1etter r1ght now?
Have you gpt‘a pen. = |
V-e-ry gbod

What e1se could you draw in.
the picture?

‘ Ra)n_clouds?,; R

~ Do you think it would be |

“rajning.on the great

- On]y a Spr1nk1e? S KN j

"“of the water?v"

- Atlantic ship?

Well. Probab]y 1t s not

. gonna be a very heavy ra1n,
‘cause it' 's_one cloud. ’

_ ».DO you-want it to bgaa L
- very heavy rain?

We11 that m1ght do it then

‘Maybe you ‘cquld draw.. ,“

maybe a fish jumping out N

-“' .

- /?s‘»

; “?51030 h,: we]] maybe what you _
-cOu]d do is to draw the land

' . way over hereé, then the boat .

could be: going over towards

~“the ‘land, and or’ the JJand

o Great aunt M.

~you cou]d have® one of the .

animals- Wa1t1ng to see -

oo P B
[ S B

R S SN

Yah. A big piece. :
Yeh. ‘ - o f
»  I'm“gonna.make waves." ' f} 4
- s | oo ,

(Non—]inguistic) | LT
. q ,- R ,q N
l?\-' e | "\j Y
R—e-fn‘010uds; o U’ o
;] R .

1 . F I
R . - . —
/ ’ ; :
: . .

Yeahr | 2‘~; ) {

o
'>Now what shou]d I do? o / :

No. 7Qn1y a little. .

: “ Yeh.

- Yeh! - // ¢ L
But, if. I wou]d have (selects

f k',}a beat) o

\ o o “ : ‘.'»; - (“



Ce Good 1dea A g

\"ﬂ th1$ ]ady (researcher)

: -1f'r0kay

.’7tsAnd,what s that7

. .,‘\.

R e

. MOTHER

. RANNY .

ooary

~ “Uhnm,

You can have 1t over there
too, sure .

| We11, sure The mounta1n§£

Do we have any an1ma1s that
= 1ive.in: “the mountains?

*s‘f:leut not from th1$ 1ady that '
‘ ;;the got here - ,

_,1_{1}A bTr{gg

‘L]what does th1s 1ook 11ke7‘

(Laughs)

oka}.;f' -

-

‘wffThat s-a che]o

- Can you te]] me what you re o
ks draw1ng7 : ; :

I can t see

‘Somebody w1th a ]ot of ha1r§'

V 10 o oh, neat

s that person ho]d1ng the 7J;%’

1fshove]7 .

oy, R
<+ You.don't. want to put any

f“more»stfckersvon”for aunt M? f”

Maybe bes1de here e
,..on. th1s s1de S ;

From,;

Where should I put it?

‘ nght.infhere_e;ha?,;'

'
-

“‘,\’ff.Over the}HiTTs; R

. This is a'bird. 7

‘ ~s

"';‘f: There s some peop]e on 1t _i"

A che]o _:;gf

."'fi'Yeh;

Yeah, and a paa1
1s on]y one pa11

' 1eft

~..Like the'bird in that X ?

';(Laugﬁs).:;,-*ij;;: —;tii ;iv ‘
And there

These are a11 my st1ckers that S‘ai;fj

~ 1 thought' you kndw;;“,_3,,l.k



N MOTHER . - v o . RANNY N
| T ey e T N o
S0 T T T o Yeah But 1f you 'd get a bow]
P R R of water I']] st1ck these ‘on. -
“... So what do you say. - T P SeA
o S * No. Don't worry I']] take
them Off o i

g Shou]d.I take them off? L -
= S Yeht They re very hard
.-,f-Oh boy, they're so hard you: o -
: ;,‘m1ght break the1r 1eg o
1 v o . I broke h1s head

v 'i"Should I write great aunt M
SN W1th one of these?‘

. R ‘ f?')1 Why don t! you open one of
' ‘51 th1s then - SR

- iYou d have to te11 her who e
Sdts from That s for sure S e e

: Now, I' 11 g1ve th1s water L
‘And what you have to’ do: 1s ST
»;-‘Just dip - no just your f1nger IR
~in it, the back of your ) Lk
_ _irf1nger and stick it, because ™
- if you- stuck the who]e : :
et oo pictureTin it, it would - : R T & R
“ewwr | probably ‘be too wet and a]] T e
U '\f/efthe g]ue wou1d ‘come Off ' R A

,';Okay, is" he gonna ‘be- bounc1ng

-+ the ball up-the mounta1n or - o
;,'1n the sky? FTE RIS ST N
B Lo -,_:, ) Herel '

o ,g He's going up. to Heaven and v

W o ~ i he's watch1ng T sl
il_(Laughs) RN, Sl s

~It's not st1ck1ng too®* great PR
v_v1s R P N : L
- S LAl oo s cUbmm
O—o h Look what.. They re 71-"' PR
“sticy. We just. peeled it- 4o
.- off wrong S0 we don't need
'the wa _ S

'u’So thazzs good news 1sn t
.‘.1t7' e

’ Yeh;'




: ;H‘DO'you wannt put 1oye,R;?

N s

. MOTHER e CoRAME oy

’ He 1ooks 11ke he s happy isn't |
‘he'? ' : :

Cokay. - R T
- Should we put the rest of your B s ‘

st1ckers away? ) , S L LT :
. - Yes. -But what should I write.- -
- L-0~ ve and then R. e ‘~j :;,}f”“ T )‘»f

B _\\:\; N

. _hVery gooq , v.";ﬁ94"; e

/(/'

And now are,you gpnna put. o -~h‘.?;' o Vppr7h“-'g;f ?_;'f";_r

i,your st1ckers 1n your drawer7‘f o

s e IR © Yep. “ E L 7#~“

- ;Okax.. B 0 p_fr,‘ fp.7'. T U



lﬂ th What does that stuff do’

| 3 magnet p1ck1ng up mater1a1)

Py

SAMPLE OF CODED TRANSCRIPT

"TASK 2( )+ P]ay1ng With Magnet K1t T

* “DYAD: ~Mother and Jake -
AGE:" 3'v“ ,
’s;;z//7u

o \?ﬁ MOTHER o

© JAKE

i

Come and. .see. th1s game,. J J Come
~and 1ook and see what 1t does

U I'm not t00 “sure but we' ve Just‘wb
gotta see what S 901ng on:

# .

- 'fI doﬁ't know what 1t 1s
ffDo you?v_ ‘fv" ”if_,,,f’

- Who? j'Vf s :‘v@”‘ “

~w}'M1ckey Mouse

o J do you know what a magnet
15? ‘ A
'VWhat is a magnet M1ckey SRR
Mouse magnet See, it's: ca11ed ‘
vaM1ckey Mouse . magnet What .- '
“‘does ‘the magnet do? - What S
« does the magnet- do, 1ove7 R

"~‘Oh 1ook' Look. Oh

See, qt's got two magnets

i

- Those are called. magnets.- ‘Andfsztf'

" do. you ‘know what they do?.
‘Look at:this" (c]1ck1ng of -

»t“Okay Why don't. you dump a14
';these this’ s1de o

w“Oh that S fun eh7 »”

‘rf{itéuéhs) o

Mum, - you don tAeven know who
.that11s? . o

yHMiCkey~Mousel" l

- What does this stuff do?,’’

-



"-L‘fhappens7

~ MOTHER-

377

JAKE

e
S

 Two sbénges;“YehZ -
What are all these "things?
- What are these things? ‘
‘What is.this?
What 'is that?
What is that- J 7

“This-1s a cork Isn t At?°

It gbes'on~a bott]e

'v,It doesh’ 't work on the cork.
I wonder why it doesn t
work on a cord 5

Tny and- see. 'ﬁt  h

o (Lahghs)‘,‘

B fTheﬂspbnge }s t001$oft.:a

'b*».But 1t will p1ck it up when‘ .

it is hooked 1nto that meta1
,Hhoo1 ‘there.

‘lwh1ch one?.

Y Try that

,” o

'-4'Neat 1sn t 1t7

e What about paper Wéu]dhitt>
. *,‘_work on a p1ece of»paper S

, .It d1dn t work out e1ther, ::“ 
- A-a-ah, If the paper has

.- a hook on 1t then what

?It workst~ o

O -
R

',TWo.sponges.- Sy

- Right. .
It works on thvs
CUIt's gonna work on th1s
- No.. That s too soft
Q. \th1s one w111 work

) ‘,Stnange It ho]ds on to . ~
*_v'that rod. ' R

Ttorks. oy
© 0Oh; this one.wonﬁeﬁﬁi'v ‘ o

—

|

Fd

STt d1d

 Uhh, S
',Caught it around there R

- Ty

ﬂThat

"It didn't stick.



. MOTHER

" JAKE

. " A-a-ah. If th st1ck has a .

;what around i

' 'what 3 that? If the st1ck'
*has‘a,paper c11p?

eAHa.'VTHen'it'wou]d'wofkf

~.-Uhhmm. 'Try another one."

How many?

- Four actua]]y, because you ve

. got a last one there. Rxght
It fs?Q ,“
““(Laughs) .
"Look at this one. What is

that? D'you:know what that
~is? What do you do with
that? C _ S

What do you'do»with;thatz
~ Scrub pots? Is ‘that the -

. § -
:e'what s 1n here J?

‘D1rt, - |
o

D'you th1nk the magnet w111 .

pick: that up?

: What d'you
. th1nk R

}’Yeah

B | don t know 1f 1t is d1rt

:'I think it is..... o o
“Try it aga1n

g . "

3

- stuff. you scrub pots with? -

- f?-Try it again w1th’the magnet, '

i,

o

\sOne, two,. three.

T Ha ha.

“A scrubber.-k

Of course.

]Yepf

- It 1s a secret

How many of these T cou]d
get? Two :

And this 15"*‘-X}

-on there.

' Yeh.

Now, 1et s see _Nah,

lCan I go show dad?

Lo

. I don t know.

|

Isn't that awfu17

s -

VThet WésJOn that;wodd.

It 1s d1rt

It's dirt.

378



LA

MOTHER

»
It's not rea]]y dirt. 1 } -
‘don't know honey: B
" Put, it right on there in
the m1dd1e » *
" A-a-ah. It picks it up. h
o o (Laughs) |
See‘, it s dirt.
, Itis dirt.

TI£'s mid? I think it's
metal. Maybe it's iron -

~ iron, what do they call it -  _ 
' f111ngs ‘I think that's = -

" what they call it.

a:.>'Did{it work .on those?.
;- Did you try those?

. Uhhmm. -

Aé-ah What are you do1ng?

%S0y you re putt1ng a..hook on
the sponge. :You th1nk then L

it w111 WOrk

| ”»(Laughs)

 _Have you ever seen.a magnet '

B before? - What d you th1nk
of that?‘-_

U-u*hu Carefu1.  Careful.
b

,.Dfd<ydu:tryvtﬁﬁs?”; L

'vWell,.trnyt°an*§ee; Do o
-you think it will? U-u-u=h.

Jumped up, didn't it? Try

~that again.

3

"Ttaughs} )

‘No, it's mud.

*I m try1ng it now. Ndpe

- - It didn"t work. Th1s one does

. Oh,- ]et s, try th1s one. ,Now
“it's really gonna work. .

Putting a hookj?n;‘

) It‘s’QOnné'.;wL3'v

. There.. (Laughs) - -

'iIt can p1ck up th1s7
vI,‘I, 1 Just pushed 1t off

iUh,-oh,' Yep. }I'm‘gohna

'1. ’%ry4this... ? N

. Hello. It's a]ready there
(Laughs)

379 .



MOTHER

Try it on you. ‘Sée if it'10
stick. ’ -
It”doeén t eh? You think
you re too soft too? °

U-u-h. It would even do
that. :

On the other side, even
“Won't it.

“Try it on th{s one then. |
It doesn't work on that one:

does it? Doesn't work on' -

that one either..

You dfdn't?

I don tgknow
{

4 (Laughs) To put on the -
- balloon. ,

A neat thing'isn't it.

»Uhhmm.

‘That's r1§ht' ‘But when
_that's not on there on
that st1ck

1 wonder why. It has to \;
have that doesn't it. *It

" has to have a paper clip
.on the stTck ’

C oy

«Four what? Four thingéfon
__your thing. Four paper
c]1ps ‘ . :

Try 1t.on these irons.

\ ’

" Wouldn't it?’ Why?

You don 't "know.

Four!

Nope.

It horks on.thEreJ*v;

L

1 didn't_even try this one

and th1s one yet.

No{f Why two- more e]ast1cs7'

’“.To put on the ba]]oon maybe;

-Hmm. ‘ 1
But it st1cks to there
‘-,To that.

Ndpez- It,woh't worku“&f-:t~jj

It wou]dn t st1ck on those\
irons.

c\”

380




381

"~ MOTHER JAKE
1 _ . ; -
I wonder wﬁ; it didn't work
0on that. That's a metal,
You'd think it would
Wouldn't you?

Uhhmm.
A-a-ah. If you hook that K '
paper clip 1in there then it
would. .

‘(Laughs)  You' re pretty smart ,
So that works. o
' I spilled on.
Have you?
' ‘I don't know how you can make
. o . them stick on.
. It sticks. Qh,-donft take
it off. You don't wanna v
break it. That's a kind of ; o
a neat thing. , ’ '
\ ' AR I don t wanna p]ay with 1£ :
any more.
You don' t wanna play w1th 1t
any more. o L o
, SN Maybe later. These paper
’ ! - o s ic11ps go 1n there.
Uhhmmn‘ , SR
PR o : Daddy watch this. |
(Father) What happens? S ‘ L
' v v r This magnet will pick that up.
(Father) ~ What kinds of .. . v o
things would it‘pick upaJ?

(Mother). It's a spec1a1
kind of dirt. Iron f111ngs
I think. .

- Dad's. gonna do something.. o qﬁl

t (Sets iron filings an paper4

'and uses magnet to make

' f111ngs move. ) ,
0-o0-0-h. (Laughs) E : ~vd(Laughs)" " '-,-‘ R G
THat s neat: »Look_at the |

11tt1e ones. '
: Put this on.



MOTHER k

S

JAKE

I

I don't know whether that' 11

.work. You can try it; g \'

Neat, isn' t.1tﬁ What does
-1t look 1ike? ‘ :

A Tittle paper clip boat?
~That is so neat. With the
magnet underneath i¥t. Then
Yt just pulls it along. .

It is just like magic.
Okay.v.Oh.vaou‘ll make it.
You' 11 try a whole buch of
paper. c11ps in there.

'A -a- ah

'That is so funny

They rem1nd me of 11tt1e bugs
- You cou]d stay here and help
~ daddy put them away now.
~Becduse we're all going ....
You could show them after.
That”was-a‘pretty'nicefgame,
wasn't it. You'll-have to

play with it aga1n after- . -
wards. , _

Yés, it does.

A little boat.

It's magic.

I'm&jUSt gonna try-.

his one is off.

I 11 $§y these

It won t go- through that.

It d1d

(J;fsings).3 -

It was‘fuh.

382



" in here.

-

SAMPLE OF CODED TRANSCRIPT |
TASK 2(b):. Playing With the Magnet Kit
- DYAD: Father and Vanny

AGE: 4 -

FATHER ' . VANNY

“What about this. You've gotta take
this . out (staple) before we can,

get it all opened up. , \
o o o Uhmm.
, - S , I'm break1ng those XX.
o : I'm a breaker.
Oh, no._ . :
o . o I'm always a breaker.
. . What's it doing? . _

I don't know.
, . It picked this up.
It plcked th1s up?
Whatever it's caﬂ]ed

‘we11, it's a kind of a rod:
%

- A r0d7
Let 5 see the 1nstruct1ons

You are so'escape gees, .

Hey Dad. hi cou]d do 1it.

Look at th1s !
}It looks 11ke fun, a1n 't it?

L D1d 1t p1ck that th1ng up7'

: Oh yeh
~ Uhm. It can. L

.~ What about this thing? Cou]d , B

.. it pick-that up? ' B
Yeh. |
And this? A
B ' Yeh. Daddy.
Yesh: . R \ o

’ Shou]d you play with it .
if you'want to .. ‘Dad?"

Yeh. You shou]d try it.

383
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FATHER  ~ VANNY

What have we got here? ) . Vo
’ I can t p1ck that up. ¢
Here. Try that. thing here. ‘

. ~ Yeh! Daddy
Yeh. . - ,
‘ Daddy .. I picked it up.

Well. Okay. ‘ ‘.

I guess you.can do whatever
you want with these things.
; : But not this. See? Dad.
Dad. Look at this.
Uhmm, S (
: "I could - I could pick this _ .
. up. R ! . .

A : No. I can't
It would p1ck that up. That's
wo--. What is that?
’ . I don't know.

Cork.
Yeh. Heather s he1p1ng you. :
She's cheating. o : _ , K
. ~ . I know. "But she's supposed
' , ‘ R to know. - o
- This is a kind of a paper . o
clip. \ : S
‘ ‘ o . I can pick this up now.-
"I know. It's got that piece A ' '
of" paper clip pushed in there

-ain't it? . g . \
, S - Uhmm, 1] th1nk Ican't. 1 X

: B R .-th1nk I can't pick this up.

Yeh.. \
- If we stick these together . T f
" like this ~ sha]] we? ‘ S ' \

; Yeh. ¢ ‘ :

Now, what you gonna do w1th :

them. ,

Well, you gonna pick those - - S : R
“up -~ right? - . “ o ‘ o

' : Yeh. 1 can!t.
WOnder what these are in the : :
‘bag here for? , O
o : Big deal. Ye-a- h IX
: : ‘ : it for yah.

1‘.



@

FATHER

VANNY

This is sure good for getting
all over the carpet.

I don't know.

It feels Tike Tittle metal
filings.

A'big‘bump.'

7Uhmn.
And I think the magnet would
1ikely pick 'em up but ...

Oh, you'1l try? and how
we're going to get r1d of
them eh?

I don't know either.

Well, but I hbpeyxhey don't
get all over thg carpet.

Aha?.

-Yeh - 1 guess maybe you w111'

‘won't you7

You need one?

A big bump.

“ Uhmm.

You could stick it down in

there and see what happens.

See how-close you could get

to them w1thout touch1ng
them.

Just put if dbwn._

You juét
put it down. See if'....
before they jump. See if

- they'1l jump up.

What is it for?

Oh -~ well.

Oh. Yeh, it does

But right here is a big bump
Uhnn,
5

I'17 try.

I‘don‘t know.

Put them back in the bag.

[}

Ah--ah. : ‘
You'll have to vaccuum;'then.

Then you'll have to vaccuum.

<« Ah - 1 just need one.

_ ‘Bump.

Yeh - juﬁt a bump.

Uhmm. That's big enough.
(Sings)

Okay. That's.

Aot b

385



"‘.That 1] be okay

; ‘Oh I d hate to p]ay w1th
'.,that afterwards o

Ve

:It never p1cked up that b1g

hFATHER"{

CVAMY

'Oh' They d1d Jump a 1ﬂtt1e :

b1t - didn' t they7 -

T

What doeSVit Took Tike?
LYou don t know. :,;(g_‘

COhL I think they. kind of 1ook
1ike: snowf]akes - a b1ack -

Asnowf1ake

_fNo:f’It‘é meta1lti1ingé;g‘hv

/"

f*Hey = what 5 your ha1r }[, ?['
.»do1ng7 o L S

You d1dn t get as much on- .

:'there.r Let”s try it aga1n

fTWell how's. that7‘ﬁ R ;ié”]~f7'
Is that better7 G

jt agaln.xgpnv-

‘p1ece though d1d 1t7

”cWould you try and p1ck up
‘v;some other th1ngs7 S

i :%What about these th1ngs? _
;_Try them S e

‘wNot.too much better Try

'“'tjorofbh;

th ha ‘ ‘
What 1s that?

» I forgot

;’ | \Yeh It fee1s 11ke d1rt

(Laughs)

: gUhmm Now I got 1t a]] ‘,

T E I P IR R }i'd1rty 3 o

- Okay. You want-to try it =~ . ,

—-again. -The other one. * e S

LT A e e S o Yehe Xour face cou]d getf_l;
SR ;d1rty : R

*‘C—mon,a_.

- (Laughs) T'don" know. =~

Yeh, :

No Cause At.

-f’Got to go wash 1t n0w :'

“Could you play~W1th TR

L Yeh, ~

386
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'_ SAMPLE OF CODED TRANSCRIPT S R U T
S OTASK 3 Br1gg s, Fam11y at Supper _'. U R e e e

FATHER . MOTHER - BRIGES  BRENDA .

Soood o Uhuhewheun

" Think you'11 ~

' r  D1d you say

< (Seems to-be

\‘attempt1ng'td o
-~ .gain Dad's - . L o
""lattent1on) e T e

‘:’,VThat is the i

~- .. short-hand. . Lo B A
(indicating .. R & I

: , v»t1me) R I R G

. No yet. “It's - f7f-'7i“f% R LR N

palhttle off, o N

Coohero oo Herelto oot e

“break it.-

',.‘we11, 1t sure
_stopped Just
~aminute. e e e T L
1M get the e T g e L R G SV
oo o chot(inaudible) oo e e e L
LT autbingt

e
R

,-:5It shou]d go :‘,J  "ﬂf (f -
“L.under here R R

_;.gDaddy w111
—cut it for us. Lo N R
o o o Ifyou ‘loosen ;:c:v'“”
-\:;v it --ah-:then- \ Lk
el T e e T g w111 ¢ut '__, B O R TR LR

o g AR RS nOh. A1r1ght R
-’-D1d you say Pl T A
:U-Grace7 LT T e L e e

",1Grace? R e O N

~ . Don't'wamnt . oo o b
" monkeys: on’ .. R
oo the table.
. :[ﬁ'v,-‘Renda



e R -

C FATHER . MOTHER . BRIGGS. © BRENDA

Let's .say Grace
.. before you pour -
the water,
~ . Who's gonna say - .
it tomight? . S
~ Aren't you
. gonna say it S
. Tike'you do at = oo
kindergarten? - im0 Tt ol
R OE ... No. Talready .
CoeA e adidothatis
oo Tt as a0 Hedon't knowdit.o v

Ty

D e T
COkay. . Day. =~ o iiol R A
Cowillosay it T L s ey

oo Aleight. o
For what we - ° 0 o doon T e e

are about to oo o R R
receivemake o e T T P
coustryly e T e

coocthankfulss o e T
~For Christ!s . 0 a0 _ L

© sake, Amep. < oo O s R ol
ST Tl o e prayed witho

oL my eyes open.

Put the vege- . . ot
‘ tables ini-ah - . 1 ¢
o= with the o
~oaochickeny o
e "~ "W-0-0=0.

0L You got your
oo favouriter oo
. vegetablesv’. .

S g
o -D'you like — =
. the 2'son? .. G e
L L oo Yesy o .
o My favourite.
-~ Don't you "
. Tike carrots? EER
oL st Yes:



Q‘a_ a ‘ -
- .389 ¢
Lo L g

CFATHER . MOTHER © BRIGES ~ BRENDA -

o Well Jet's put. = o - coel
carrots then.. . . e R
e (Ummh, Taughs)

“Sit up-at.the - o

‘table. Did - Lo A |

~you have.fun - .o BT
*?today son? o L IRIRE

Daddy, wou1d _ L o
_you cut the .o oo o
T g < chicken please? . A R A
e T We're-all -

u i wa1t1ng

'What did you .
do “for us . - .-
~'today7 _'

'-!}D1d you have a
1ot of fun "’

-fTCould you 1deuf*4;;,£{fd o :’gii‘d'd;; ': T: ' S .*;:°f;7f”>¢’ el

" “tell-us what =

‘Z"fquhat d1d you .

CeoyoundidRo e e L SRR ‘; :v';~ e TR BRSO
L e , We make Mum and PR R &
: Dad s]eep
“onu*mean,e,yOu.'
~ -let-Mum and -
. *.. Dad'sleep. .
" Mum and -Dad
had a rest
- and you were .
~over at the
" neighbours.

R1ght - Whﬂe i.. ‘. o
you-'-.. B

L X

" do at the

| ~fine1ghbours? . R T
SEEEE Rl ' This knife's
. .cutting. oo



W

" FATHER

MOTHER. ©BRIGGS N\ eenoA

" What did you-
- do at the
_.,ne1ghbours
~Son? . S

he_ "rshit?':ftpb E :gﬂlﬁy_f;195'1;7 AR
o - Maybe that's s

CoWhat? B
AT Sl What happened s

toChris and © ‘

~Lloyd? :Did

,'1Daddy cut the _
"fch1cken p1ease

.- vited you v .
~over so that -

'f:xninkiso;; e

h"bed7 ::,.j\.i

VQ;: DjdAéhé?efﬂyftl

‘Great. ‘Yeu_khqb- R T.l‘i.;
. but don't put the R

" knife in your
-~ mouth Brenda -

please.

s Oh, we were
:,,'playing'and,;

TN c o Troom. It s S
N ,;_a1ways a’ messvu' L
;0 -when we’ come

why she in- . - %

she. could: get“"-;za
‘you to work. - -

they go to “r*%f*¥é%4;;;;;;.'s

. Mrs. - hada .
’]ong nap

7 Yes. _shef‘_p'jlﬂ.,v
" sTept through.

i h ;ﬁ; €:;?e: ;f¢x 'f f ]unChiv vop f*'hf iv :V?G. - :
*~1AUmmm;Ivr*77%:-af'=< T e

There s a bone

\there e

390



7 FATHER

MOTHER

BRIGGS

-

“BRENDA

ilf,~ '

' There's né ane o

In 1t

‘

There. *

. cut.. Is‘this -
“good ‘enough?

- When_did you? -

" Who wants meat?

7f7Thank»y0ul7*’

.. Is this chicken .

S Now you S
”;‘ cou1d try some.
- of that gravy
~on-some of
~that rice.
. You might"
. Tlike' to k1]1
L it So- ‘ ,'.;.
; rwould Br1ggs7 '
R . - Oh-- than
vaouire3f'
“welcome
Briggs. .-

l

‘voh

_‘We had pop

When we had -
sUpperfgoingu

\fjlnahénahlnah. :

1 doﬁ't“khbwf3 S
P ~ o That's too o

;},_;<f§ 

T don t know.,.,;

T

'.It better - oh- |

'There‘sma'boné"
- in the other

p1ece too

(Sith)tNa;ha4

“Ydu_khgm
- what Mum?

~much Daddy.

“,,__you mummy

k

. ,Doh doh doh- -
Sl 4"doh :
" I'don't mean
“"agreat big
r}fﬁg_p1ece ey

-?<‘A}mhd]e'méatg:i‘~"mf

§

R Thétismhotml L

' © “enough.

- .Yuk;fyuk:f'}f S



. a]r1ght9 . S ST

 FATHER -~ . MOTHER ° BRIGGES  BRENDA

‘Are ‘the carrots e e

L ~Umhm. -They're .
. TR ' s my favourite. I
‘ ;5_. .. don't like" ‘
o them cooked.
“You want "some * :
_gravy on your -
rice? S
. 7 . Yeh, I do.
~ - Yes, please. =~ = Lo
e B -, "Yes, please.

o . . Mushrdoms. Mum, .=
R ‘ . . - . dowe Tive by a .
Vo e . sunny-hill? - -
EEEER - Do we Tive by I
SN - a suhny hill?" S
- . - ' Ll ~On the sunny
EEREEE AT : \s1de
R No’ We don 't
. liveona
‘sunny hill.. .- R
oo (Laughs)
~~This is . AT
- 'mushrooms and - .- -
. -gravy.” Don't . ER
~...you want that - ‘ _
oon.your rice? . oo n
e Yep. But T
- .don't want " {
_any frujt..

: \de‘re gonta -
. .'beat yor - -
“ . then. -~ Okay,
Briggs? - .’

: 'v13 I'm=edtinngl
“ . one ful]
~  mouthfull,

We're gonta
, beat you oo e
T teday? o . L e
oo - You hadn't -
canyccarrots o T ¥ et T,
L darling? s
Two or three~, e T T e S e

R



- BRIGGS

. BRENDA"

FATHER - MOTHER

Brenda's pretty
good, isn't she?
‘when. it comes

to a context.
PR ‘ . _Dad?. -
“Yes, .thank =~ o :
you. L

What did you )

A4 say - no

' - thank you, or
.. yes, no thank
o you?’ o

®

fHFDon't be

v\ Nice to have
~a nice hot
~ meal when it's
" .rainy and -
- horrible out,
ain't dt.

 ‘ ,j’Don't.snap.

Umhmm. |- SRR
e - Umhmm,

et _;Brian-an;v _

© So the only ‘

= other choice"

- Annie?

[

»,\.

: Waé'iﬁ'gpodz“

v silly boy.

_Want some tea, N

No. G-osh.

..(Laugh$)1 

Ummhm;‘ Good
chicken.

| ;Wéh;'vﬁmhmm
(Laughs} -

Umhmm. It
was good. :

Uhmmm

o (whispers)'

Is_that g0nna'J

start after.

~we're done
-supper?

(Sjngs,aloud)
Umh., '

- What Annie?
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FATHER

MOTHER

AN

~ BRIGGS

"394

BRENDA

1 j
You 1ike some

. more. of the .
~ chicken, son?

'Stéphen,

Sh-ss-~sh,

No. It's dad.’

The, Empire

- .Strikes Back?

A new movie,

- That'!s not the

one you went

.. to see,*this

E.T. T

Speilburg?

- C'mon let's
Ceat.t

. '105, I'know. -
7 We could
g haVeﬁ-— cake.

Theré - ah-m
something about

Star Wars.

‘That's a new??

»

That's not
Star Wars.

Yep.

1 wonder.

what we'll

_ have for

dessert.

- Yeh..



FATHER . °

395

VANNY

S

Try them

One rought one and one's
' smooth

" Well, I guess they're both
smooth. -

Okay. Try this brass thing

see if it would pick it up.
Yehy It's metal.

erh There's some metal
‘f111ngs in there.

What'd we decide it 1ooked-
v'11ke v.?

You don't know!?

)
Al-r-e-ady?.

Didn't we say black 5n0wf1aké?‘-\

Yeh.
- Look, kind-a funny ain't -
‘they?" Try these things.

See if you could p1ck them X
up. : . o

. \"

Oh-oh. That's an elastic.
~There's no metal 1n e]ast1c

There s no meta] in e]ast1c :
: is there? = So you can't pick
it up;f'

That ah -- that s a we]d1ng
rod,

You know what a we1d1ng rod
157 _

~ “"Yep.

~ One more?

“Mum.

" Yeh.

No..

. No.

o . X

Which.is the smooth one?

(I

1 picked-this up. If -
ain't and then it got dirty:

What"d it look Tike. .

1 don't know. N

1 forgot!

Yep.

‘ I mtry = I'm trylng to .
see if I can p1ck up these
b1g th1ngs

Uhmm. SN '::1 B



.It s not too strong a magnet

FATHER

.. 396

VANNY .

o A9

Well, it's. k1nd‘a meta?’tnat'——
the peop]e with electricity use‘
and they weld stuff

v'together - and it's just
‘ 11ke real hard glue. -You

can't pull steel apart.

So there's metal in that.

That's right. Lift that'up. -
Try thOSe ’ |

.‘See how. many you could get

on there

what‘are you doing?

"You got all -- just about®
.all the: paper c11ps there?
. Uhmm. It must be how many?

~ About"six or seven of them? &
[(Oo ~00ps . ' ‘

Some of them aren t st1ck1ng

~=.are they?

A}

‘ Okay. - Some of them are
. st1ck1ng to the-- right on

the p1ns without the magnet
- aren't they? : v

'Because they're a]] touch1ng
- the magnet

‘Now what happens When they'rebi }

together? Do they p1ck
themse]ves up7 : v

»th.no..

.
R

-~ Uhmm.

Uhmm;'

Like glue.

Y

‘Hey -- hang on.

Uhmm

o That%can t come off of

this. . .*\\ -
Ah. There's more 'an one.

1 &on‘t:knowf

I don't know.

[Yﬁh° 



N ey

FATHER C VAWY

_ - . " Yeh. , ﬁ )
No. . You got to pick them up. - { . -
They don't' stay together. | o .

You put the magnet on -- then

what happens ' - ' ' / A
o & ' (Screams) -
' ; o (Laughs) o
What happened? - ~ ' T ’ o

, ‘ . I got it.
You got the cork -too. :
. . = : ! .

What happened? :
- o ‘ (Laughs)
e : C I. got it. Y
Yeh-a-a-- a magnetijc force . : oL
went through all those . ' S
clips.. And it'd still let , Yeh, - Ah.
you pick up this paper c11p -
on the paper;, eh7 ‘
, ‘ Uha.
,The m&gnetic force goes - N | bet I can't p1ck this.
straight through the -- ., Co th1ng up. .
piece that usually don' t o R .
“vhave the wood. . L e . N

_No - you can't. . Can you? e ‘
-Guess there's not the o L
. right metal in there. v e R
e It was in the fork, =

That is kind a metal. But , I :
it's ah -- what they call
. white metal -- and it's
‘no-ah-it resists magnet1c : . S P ‘
~ah - force ~ cause there's - - ' v f o 7
. a kind of magnet1c f1e]d SR - '

-through there. e

DA

) - Uhmm.
[ know. It kind a hard to
explain. I can'"t do a very .
good job at explaining.. B - S
B AR UL P \
But- there is a force that , f’. R
runs between here and here.. R ' S . :



398

FATHER | -~ VANNY

‘And it helps to 'pick these
things up.

R ' , : Uhm.

- When -you get a Tittle bit ; . 1

~older' they explain in :
school - in Science I think.

I don't know if Heatfier is ‘
taking yet or not. - \
She'11 be taking it pretty ' A e
o sogn.” . - ' : Pl
. She'1l be taking it pretty

soon, S . ‘ ' '

s o , /. 1 colld pick that up.
That's Bingo. It just jumps s -
right through it. Didn't-it.

Didn't even have to touch
0-0-0-h .



- VANNY AND MUM - PICTURE MAKING

MOTHER

VANNY

Okay, here's some fun things
you'd like to do.

What are these?
1 ’
Stigkers.

We got three sheets of stickers
here. Which one do you want
to do first?

A

. What Kind is that one?

-That Tobks Tike d1fferent
ka - kinds of game players.
Eh? ,

» QOkay. What you gonna do with
them? - : .

Y

What kind of a game p]ayer is
this one? Hm?

Don't you know what kind of a
| player hes is?

,You've seen genﬁyldo that.
It's hockey? |

"

You watched him when he went -
down the road to play. hockey.

Uh- hm

That may -be dangerous,
“dsn't 1t?
Okay now, Just a’minute;_

before you do another one.

Ngat -does. this: man h1t with
that hockey stick?

No. It's called puck.

Uh-ha.

Stickers.

(

This one.

I don't know.

Aha.

\
Put them on here.

I don't know.

Uhhm; (No)

Uhmm.

When did T watch him.

On the road.

&/ﬁ:’g

.Yeh.

A ball. -

399



N

‘ "'JMOTHER o

. VANNY

'*‘,;You th1nk -you can take your pen

and draw a 11tt]e hockey puck -

‘right here. bes1de th1s hockey
. st1ck? L e

*Okay Now that you 've got “

_,,‘:that all taken care of - what

”"Vifgeodd'

1doe§ a hockey puck 1ook 11ke7

inou though that it was 11ke ak»i'
‘ba]] d1dn t you? ~’_? .

-what shape 1s -a ba117 -

: Okay “You cou1d make some-
o "~ “'thing vound. r1ght near the ...
i+ ‘hockey stick. " Make it 1ook S
“11ke a 11tt1e puck T

\,

= ;llokay What other k1nd of
“» p]ayers\we ve got here

A;You want that one?

“{What 15 he do1ng7

"E'You can t remember what 1t N

. called?s g e b ,;”~"7 S

.,;:Eokay He s p1ay1ng tenn1s

"“iOkay, St1ck it up care— R
© faly T B

e

R Okay P do you know what he

- does? -

He hxt the ba]]

,»iﬂOkay Then make a. batT
5.'R1ght underneath here

A75:¥Uhhm Now “what's th1s guy
" look llke he\s do1ng? .

,-yﬂFootba11?

Uhhmm.

J_IUhmmf;fnf"

Round.

. There. . T want to put 1t
‘{'r1ght here o
 Then T.an got ‘to make a bail.

Unha ... there,

VivL-FootpaJT;,fﬁ g2

400



MOTHER“

R L

e, 401

O OVANNY -

f,We11 this one's over_here is

- playing footba]].}

That one? - -

{T?What is he db1ng? -
-;Ye‘ah.

vhasn t ne? A

o PTaying‘footba11

SR :He s -got the ba]] I was
o ' ‘-v‘j:j;ago1ng to maK@ a ba11
 He's got the ba]] a]ready, i -

“1 0hf.,’I5want thatldhgif L

Ah,a‘..



dAPPENDix‘I
SAHPLE OF RESPONSE TO TASK 5:

Day - Sunday, May 16

L0G KEPT BY FAMILY 1

~ TOPIC/IDEA

ot

_ ‘ PARENT S _
AT T OR B '
:**SPEAKERj WHAT DISCUSSED "’TIME o COMMENTS/EXPLANATIONS
Mother & Wak1ng up f‘j‘“: 9: OOaml Usua]]y starts the day w1th .
numeyous quest1ons about what ;,‘

: ‘Kent ~"Mommy, come in: my
‘ +room. . Where are :
© you? Come ‘in my
- room...Get me: ..
‘!;dressed ‘What day
S 98 it today7 ’whois:.
~:coming "today?.
S ‘What will Kent do? -
- "Who: w111 Kent p1ay
with? .. .. What =~ S
Cwill Kent 'do today?
“ooIs. 1t Sunday? jr-.f;;
What will Kent do R
on Sunday7“ '

Father "Bu11d1ng a c]oset . SSfQOamh

& Kent Kent. a'sked: his @
,ffather what he was’
_.-going to. do today
- and when he’ wou]d
- play. His" father
_gfexp1a1ned he- -

- would’ be- bu11d1ng
.. a-closet” down- “
. i'stairs and he .

- could” p]ay ]ater

FMOther’,ﬁLunch o 12 30pm*'

. &'Kent .- Kent wanted to know
707 what he. cou]d have
~for lunch. - He =
© . asked if there was’
’3_any dessert “He
. ,'wanted to know v
F where he cou]d s1t

" Father  Garden fﬁ_""i“ffaL_ 8: 00pmf

& Ken - Father & Kent went "a e
' ‘v’-"ﬁ‘outs1de Kent . told" -

- ;‘.~h1s father to-sit on.
SRR the sw1ng wh11e he

- wiTl occur. Tends to repeat. e

- .questions several times. Refers EE

- to himself by his own name .
. }frequent]y, although he does use’
- the: prpnouns: "me" and "I" as we]]

o 0n this part1cu1ar day, Kent's '
'_,h_cous1ns were com1ng to v1s1t

'Kent remarked about the c]oset
‘,H.,'often during: the day. ~He was
<. especially 1nterested in what"
- - tools. Bruce was .using:and ngg}ﬁ
T tryito.identify the tools by
o _;50und--pound1ng of a hammer,w. v
_cutt1ng of a saw. - : SR

Kent was ‘a 11tt1e concerned .'[
~-about where he would have lunch.
- His :cousins were here" and he*
~wanted to be sure T would be:
" nearby in case he needed me.

Checks out the garden regu]ar]y
. (Bothis father and grandpa are -
~:1nterested in garden1ng and -
-gardening seems to be'a. main. -
L fconversat1on top1c T

IR

v kv;,
L
4
\



Father
& Kent

- after?
~“.you think?
T We. go upsta1rs
~after?...Don't
~turn it.,
--'going to’ pop
Qout if you turn

~he said.

‘;Play1ng

"Chives are there"

"Will you7p1ay oo
After,.do - -
Could-

- He! s f,"'

“He m1ght

SR . ‘fr1g_hten me» e i e

Day'- MOnday, May 17 lnhil

Mother
& Kent' -

i

L

Mother
& Kent -

‘fStorybooks

g _,Kent read?
U is-the peddlar.
- -'book? - The pedd]ar.» -

s obeok’ that -the S

~Tlady gave7'
o.'read.
S read 1t?
it to Kent ab

We went shopp1ng
.. for new shoes. N
: -~;;KentA11kes to- shopgf_.
.-~ but he doesn't . oo
. tike to ‘try on new]m"
" shoes.’ '
. asking, "Can I' Rty
~put these* shoes SR
~back on?" ;
cried at ‘the shoe
_store.

“Uhat will mnfdo,‘
now? Read? Can = ..
Where .. ~

‘Yduff»'
You readt_

Buylng new shoes

He - kept .

He -
"After-

5'7,.wards he asked””

: "'Mother”
. Father -
s & Kent

|IWhy d']d Kent Cry7|| : N

’A toy--p] st1c van
“that convgrts toa
]he11copter w1th the ; vg;fv

_6 OOpm

9:30am

fKent had f1n1shed breakfast and
. he remembered about the new . ’
.. .book" "Caps for Sa]e"'
’the gtory to him. once more

'+11:00am -

00, .strangers are involved.

coan. upsett1ng experience, he
.- asks us to tell him about. it

- forget ‘about it

" during the afternoon, he said .
' "‘.f3_"Te11 about the new: thoes.™ -

50ver

| TOPIC/IDEA . . PARENT'S
- SPEAKER ' WHAT.DISCUSSED ~ TIME .~ COMMENTS/EXPLANATIONS®
 Went to see how ' - "
. things were growing. )

o 8 30pm Kent wanteq)h1s father ‘to p1ay
: . They went Upstairs to. play with
“the jack-in-=-the-box.

Kent was

403

referr1ng to the jack-in-the=box . & -
~in.the second part .of the_quote '

T read

Can-you, oo s ot

Becomes very anx1ous when

again, rather than ‘trying:to-
“Several: t1mes

Atter‘snpper whiTe we were
hav1gg tea,"
to the tab]e

A 3}.;1

After e

Kent brought as toyv\'



404 .

SPEAKER

TOPIC/IDEA
U DR
WHAT DISCUSSED

OPARENT'S
“// -

CoTME COMMENTS/EXPLANATIONS

.puSh.of'a”bUttOn.»f:v‘"
i"The‘Mommy'S»going

. back: in the trunk -

to see 1f the

: 'grocem es are

there.”" (T~
pushed button)'
"No, 'no, don't"

push that button. e

- The mommy has to

- ..goan buy...The - -
- boy. shou]dn -t open . -
the trunk because®: .

_there's a bunch

of groceries: and

' they might fall.

out...0h,’ no

~ They felT otit.

- fh15 16, e1eventeen,f
‘18,19 groceries

1,2,3,4,5,6,7, 8
9, 10 11 12 13 14

- to pick up...Look

.'at‘those-whee1s,\;’~

o . Are yours Tike

S blthat Daddy?" “S"‘

Dax_f~Tuesday,,May 18

_‘Mothen;
& Kent -

jBreakfast

“Mommy, I ‘want my

~ breakfast. Break- .
- fast.- .Is it cereal?"
(Yes, cereal). "I

- “want Crackling Bran

’Crack]1ng Bran- today

1 won 't change my .
“mind. You help

S with Crack11ng Bran'

;:hijent won't; change
~ . his mind. M

'Kent vf77P1ay te]ephone
.. "Phone|Darren- .

"5hm5df)

(to

now. arren

"fJ‘Ves,ata3;4;5;§;‘*}fq¢j;
7,809 (Dials o o
"ﬂ-ﬁ‘?hosednumberslonﬁ:‘;..

He p]ayed bes1de us, ma1n1y :
. having/ his own game,- but -
: occas1ona1]y_1nteract1ng with:
- ‘Counting is-a.newly :
ST acqu1red skill for Kent and
' he often- br1ngs it into his.
p]ay1ng act1v1t1es

9 OOam L1kes new words and espec1a11y

v,u-express1ons,=such as "change my
.. mind".  We‘used the expression
" sevéral times last week and Kent
. was: de11ghted to be-able to- add -
~Jt to his own vocabulary. He :
b 1ngs 1t 1n whenever he can
“»;‘*ﬁ**\<~i

:‘102603m Kent was p]ay1ng by h1mse1f

while I'cleaned up the. k1tchen
. ‘He will'play contentedly" for.
l'?per1ods of time-as.long -as an
. -adult is somewhere.nearby. " In

'*,vf'th1s\51tuatjqn,bkent was- phoningf-”ffn"' o
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TOPIC/IDEA PARENT'S ,
Co R ~
SPEAKER WHAT DISCUSSED . TIME COMMENTS/EXPLANATIONS

his p]ay phone) - - - a boy who had come to. v1s1t two ;

- ."Oh, hi. Hi *" -~ weeks ago. “A new expression’
A_fDarren (Laughs). - . here was "Just a minute" which ,
~ You 'come tomy - - -1 suppose his parents use’ on the, §

- house? (Laughs) o = phone . .
-Sunday. ‘Come to L
. my house on Sun-
. day. Just a Cel 9 _
. minute, Just @ e e
- minute. . - ISR o
~(Laughs) , then-

- babbles indis-- -

- tinguishably) '« ( -

. ‘Bye, Darven.". = . . -

'Mofhéh‘fvShoppihg'1nva;» " : ii:BOom ?EnJoys read1ng through h1s

. & Kent -: bookstore, - . - .-stories over and over. - Seems:

S ]We were 1ook1ngj.-.,’_ o to apprec1ate them more each. ¢ .
o at children's - time. In this case, the story
_books wheri-Kent - . was "The Little- Lamb" from the L
- spotted the _v,.»”research prOJect SRR
.- book Bruce had ) o i O _
 read to him.
© two nights ago.
~“""He asked if he: - -
..could see 1t
¢ "He ‘looked .
‘;-;“through gt page;v
by page care—' : L T ORI -
“]fu]]y o ”,,‘f 43__'7 jv o L.‘.‘._V “, "'¢-‘<gi._ Lo A

- Father,f’C]ean1ng up after - 6 OOpm L1kes the idea of he]p1ng out
& Kent: = supper. . - .- - © .~ around ‘the house . espec1a1]y
S MCant I he1p7 I‘m_ A 1f 1t s h1s own: 1dea :
.. big to help. Can - . ..o :
1" - (Father ex- . - ST
. plains where Kent-"~ E Tt T
Cooocan pyt osome of e e T e
. .the dishes away) A s
: 'There that's e T e T T e L e
o good I m do1ng S T e
‘,There, it goes. = S A A R AT MRS
- there. ‘What else, O T e b e T
'Daddy7 What' else I I TP f"]\' T



'Day -.Wednesday, May.19'- 406

CTOPIC/IDEA © CPARENT'S

L TR e

'SPEAKER  WHAT DISCUSSED f TIME ; COMMENTS/EXPLANATIONS
4 DISCUSSE

Father. Breakfast < - 8:00am Likes he]p w1th his mea]s from
& Kent  "Help'me, Daddy. - to t1me, most]y because he then.
- .Help with the = . “has ‘someone's undivided atten-
porridge...When's . tion to talk with him.' In this -
~Ndna coming, do ';\" . conversation he . is referring to
you think?: : | his latest library books, one
("Soon") Give me . -~ . of which is called "Hector
- a little bit... -~ . . . Protector". A favorite past-
What will-we do . = - - 'time also is browsing through
.o with Nana?  ("You : ' our set.of Childcraft, Encyclo-|
'ﬁf‘ “could read S . 'pedia. - Kent's grandmother.
L stories."). "Has ~ (Nan) s coming to babysit today.
+. she.seen my " ER ‘ R DT R
~ Tibrary books? . U S TR . S
Hector Proector? . . . AT T e T
* How about the SRR S A S e
“encyclopedia .. S Sheen ‘ Co
oo .o books? A p1cn1c7
“oa i Would Nana' like
. %, .to.go on a R ; .
- P1cn1c7“/‘“"; R T T
Mother ‘A new magaz1ne—-j - 1:00pm /EnjOys games of make-believe.:
& Kent' - “Chickadee". - -~~~ -~ At the same time, he makes an . °
R Kent was showing. R effort to d1st1ngu1sh between
‘me a new children's” .'-;4’e:; real’ ‘and .make-believe. "Pretend"
‘magazine, aftert—" 1S a new, work 1n\h1s speak1ng
" arrived -home from . vocabu1any .
- work. He was look- - .
©.-ingat a picture of . ..
- food and pretend1ng_fv L IR
coootoleat dit. He oo e T
~asked me ifor B
wanted some, then _ - AR
. said, "You can't T U
-really eat it~ B L IR : ERRS.
" though. Just pre-*;“gl"»,':;ﬁ='g B P
_,tend 1t o i}: L ‘g. ‘.w, ~"y NS S N

J .' . ‘- g .-)

: Motherr,_Dr1nk1ng Ju1ce & 4 30pm Rem1nds h1mse]f zo be careful .
& Kent "I want'some: . . . . o or remember cert in ru]es
LT Happ]e Juice. App]e,,w TR L el el o
juice. - Pour me’ '_:f" R [ P 13 S CTT R Rt
. some . app]e Juice. e T S SRR
w0 - (Yes, here's some L
voapple Juice. ") oo e e T
o Talking to him- oy o C
~oself, "Don’t sp111 -
b, Kent pon't .o
SR -:=’sp111 R .;‘3’_y=_ e



S & Kent

"\ SPEAKER

. TOPIC/IDEA
| R
- WHAT DISCUSSED - TIME

- PARENT'S
coMMENTS/EVALUA%IONs,

’ Father'~

& Kent

Bedtime . 79:3Opm

"1 think 1 hear

Blue McChocolate
having a snack
with Gram. " You . - 2

. see that little

lump on the bed. -

~That lump is Blue.

. I'can hear him. W'

Where's Lolly?

Lolly McChocolaté;-

She's with her

~friend.”
Day - Thursday, May 20 - - - .

. o )

Father

Saying goot- bye = 8:30am
(Bruce said - -

 good-bye to Kent)

" "Bye, bye. _Where

are 'you go1ng7"

({To work.") "Who

~ o will be at work? - -
“Sigrid?  Pat? L

“YChristine" Will "

they" (llYeS u)

 "When will you

- come back? To-

n1ght7""\("Yes".

"’Bruce_leavés\)‘
MListen, It's:

- Daddy's car- start-
ing ‘up. The

e>f't_Rabb1t Where' s
. :the Rabb1t go1ng7"

'_:Mdthe?‘i
‘& Kent
B g p1ck up his’ toys.

P1ck1ng up- toys 11 30am\\

I asked Kent -to

"You do it.

- "You're big.: I'm
too little." (I o
;suggested we do . .
1t together and *

“then go for a

[

walk) ™I could B

~help. It's a
--good. idea. - A

§]1tt1e b1t any—

]1way

Has an 1mag1nary family ca11ed
the McChocolates which he

refers to espee1a]1y at bedtime;

L

’4.!
o

Asks many quest1ons for 1nfor- ‘

mat13n .often when he" a]ready

.knows‘the answers but wants 1
- "'reassurance. At the end of the
- conversation he's referring. to

Bruce's car, a Vo]kswagen'
Rabb]t : :

R

Likes the 1dea of doing work
together, especially when he

has a goal. In this case, the.’

~idea of a Wa1k offered good
encouragement
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TOPIC/IDEA.

: ' OR
- SPEAKER

WHAT DISCUSSED. -

TIME

~ PARENT'S
'\COMMENTS/EVALUATIONS

Kent (to A pretend picnic.

“himself) "Guess I'1l make

o a picnic. Get
my truck.
a good ptace".
{Drives his
truck to a cor-
ner of the
‘kitchen and -
opens the trunk)
"Sandwich. Pea-

nut butter sand—.‘”

© wich. One for
Mommy. . .Cheese,
apple Ju1ce, '

-cookies."

Preparing for
I suggested a .

nap. . "Not yet,-
~ -though. First,.
~a drink of -

" Jjuice. . Then, go-

. Mother
" & Kent .

to bathroom, have

-a. treat, go - -
upstairs, put on
& pamper.  One

Driving to a
children's con-
cert. '
o "Who will s1ng?"
© . (Bob Schneider)

o ."Bob--Sider? Not
Bob ‘Egland, not
Bob Suitor. A ..~
L different Bob."

* Mother
- & Kent. -

Day - Friday, May 21 -~

: .v‘\ Mother .
& Kent -

Wear1ng new. shoes.
! suggested to

Here's -

. story, one song."

12:30pm

Kent was p]ay1ﬁg by himself
while 1, prepared lunch.
Likes to play-act happy

experiences; such as picnics,

- birthday parties, tr1ps

2:00pm

[

Likes routines.  Tries to

‘establish an order to things :

and responds best when he

-knows what's expected

Kent was trying to sort out .

the fact that different.
beople could have the same
names and that he knew three

‘men called - ”Bobf

4

(Kent spent the day w;zﬁ—ﬁis' -

grandparents,
after supper)

6 30pm

He came home r1ght

Is re1uctant to d1scard o1d
clothes and wear .new ones.
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SPEAKER

" WHAT DISCUSSED

TOPIC/IDEA
" OR -
TIME -

PARENT'S
COMMENTS/EVALUATTONS
h )

" MWant other shoes"

“Kent

him-
_fse]f)

: Mothef »

& Kent

. not yet.

sad?"

. Fixing:a toy truck.

- take it?
‘my Screwdriver.
.Ask Mommy that.
-Mommy can find-it.

Kent that he put on
his new.shoes. "No,
Not amy= "~
time. Not going to."
(Cries). "Where are

my other shoes?" (I
explain the old ones .
are too smail) "No.,'
(Cries) "Are you-

e

"My truck won't go.
Have to fix it.

- Where is my tool
box?..

."(Goes to
find it) "Kent
can open it. Here
hammer, saw.
where's my. screw-'
driver. Did Brice
[ need

Coloring: ~7:30pm

Kent said he

‘would Tike to-

- color and asked

-me to color

with him. We got

out crayons and’

© a-drawing pad-

- Mother,

Father,
& Kent

“snack?

- into chair and
tooks.-at his rice

~ pudding! Oh-

..and colored for

about 20 minutes.

Evening snack.

“What will be for
Is'it .

ready yet? I want -

my snack." (Climbs

" 9:30pm

pudding.) . "Rice

good! Kent's

- Tucky with rice
_pudding!®

7:00pm

~_colors.
- for his own drawings.

After a refusal to cooperate,

he often checks on our

reaction ("Are you sad?" he

asked several times later.)

‘Uses words to express what
~ he is doing, even-when he is

not actually addressing-
anyone specifically. Likes

.the idea of doind-certain
(Recently
learned to.open h1s tool box -
~without help).

things independenttly.

Kent mentions,.is another:

‘three year old-who had been

visiting earlier in the week.

Can 1dent1fy a]] the bas1c
.0ften chooses black
Draws .

-"Brice", whom

shapes with clear bold strokes.

- Talks constantly as he draws,
- often explaining his pictures.

» \,:_"_

Hav1ng an even1ng snack 1s
part of Kent's routine. :

‘He has some

: -After -
‘his snaék‘ he is prepared to

-~ go-to bed. , o

- favorite bedt1me snacks but is -

" happy w1th almost any even1ng
snack . .
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What

Ay
RO

st

TOPIC/IDEA PARENT'S -
' . OR - S .
SPEAKER . WHAT DISCUSSED - TIME - - COMMENTS/EVALUATIONS
* Father Bedtime stories. 10:00pm Has favor1te stor1es (a]so. o
& Kent  Father tells two .. songs) which he asks for
*_ bedtime stories to often. He sometimes takes the. .
Kent. Tonight - part of one of the characters -
_ Kent chooses and "acts out" the story as 1t
"Cinderalla" and it to1d
" "Hansel and
CGretel." ‘
.Day - Saturday, May 22 .~
Father  Getting dressed. 9:00am- Is sometimes very definite
& Kent  Bruce had helped ' about what he_wants to wear.
- Kent to get - . When we can't ob11ge him, our -
dressed, but Kent best approach is to d1stract
! © then decided he -  him in some way. - In this case
‘ ~~didn't Tike his we asked him to choose his
-shirt. - He re-- - breakfast cereal and he soon
quested another - forgot about his shirt.
, shirt:which was o .
: in the laundry,
T then started. to
»Cry
Mother A ha1rcut | '10:30am Feels unsure about haircuts,
& Kent "I don't mind to - shampoos, etc. Tries to’
.+ .. . have my hair-cut,.. reassure himself. Once again,
o just a little - it ‘helps to distract him-and
- bit. I'm big to in this case he was n1bb11ng
. . have my hair cut." lra1s1ns
" WilT ‘my hair be
- ' a1l gone?" /("No") (
I "Are. you '
"= . barber?" {"Yes") - - B
N\ ."Daddy has“a -
o arber...When - .
“will it be fin-
~ished?...Does
Daddy's: barber
_give?raisins7”
Mother -Mak1ng a groeery .~ 11:00am I was mak1ng a ]1st and Kent -
& Kent Tist. T | asked if he could make one
ST "Ce]ery, app]e R " too. 'As he made scribbles on o
. Juice...We need - : his‘paper, he recited what he
‘apple juice..meat - would buy. I was erasing
-1 guess.

something when he asked about -
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SPEAKER

—pey

{ . TOPIC/IDEA
O0R

WHAT DISCUSSED  TIME

PARENT'S
COMMENTS/EVALUATIONS

Father.

& Kent

“ with him.

‘Mother
& Kent

" oatmeal,

'_Go1ng out§1de

- +Bruce asked Kent if
. he could 'help pick

- Kent then agreed.

you?"

- not 'Oh,My'".

else do we need

Mommy?" (Lettuce RS
and tomatces) "And

I guess. '

Do we need oatmeal?

Why are you- scrubb1ng

yours off?“

11:15am
Bruce was going | ) '
outdoors when
Kent asked him to
play. Bruce: .
asked Kent to go, -

"NO, SN

play ‘upstairs.. N
in my room" (Cr1es) T

dandelions and
"Play 1ater will

B ’ ‘. ’/" "‘/'/ .
Playing a record.
"RPlay a record,

(Which one?) "The .
other side of 'Oh,.

- My'. You find it.
" The other side of
'Oh,My'

.~ That's a -
good one..- DO you - ... .,

'(h11ke that one?"

. Moﬁher‘m
. & Keht,

Mother,'

Father,
Kent

ST m bringing my -

. shoes on.
- -shoes w111 be all
o right.

Wak1ng up- from ‘nap. "4:00pm
Down |
Put my

.These

shoes down.
the steps.

Tell about
these shoes. Tell -
about the Jack and .
Ji1l store."

Avchocd1ate o

.1‘szoopma
dessert. S '

"Look at my -
* fingers.

I have . .
chocolate fingers. =

‘scrubbing it off.

llﬁoopm

‘new shokes.

"I wonder" is a fay
expression.

Likes to have his own way,

“but cooperates well enough -

if given a reasonab]e ,

-a1ternat1ve

Listens -to h1sxrecords‘f0r~

~twenty to thirty minutes

.at a. time.
" a record-when he's. somewhat -
S tired.
~and can often tell which
- song. comes next.
'»the t1t1e of a song.

Often ask$-for
Knows- the -songs well .
IIOh .Myll

/
Ve

Kent hasn't completely
"recovered” yet from buying
He's referring to:
the new|shoes here and to the

v LY

‘store where we bought them

~

4

Is somet1mes concerned if he .

gets his hands or face dirty.
Usually asked.to. be wa;hed/y

.':,“fs\“

S

rite new. -
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SPEAKER

TOPIC/IDEA
OR

PARENT'S 8

~_Mother,
Father,
Kent

 Mother
& Kent

WHAT DISCUSSED .

‘See,‘DaddyﬂL.

chocolate fingers

...Sticky...see
Mommy. Wash my

chocolate fingers.
Will it come off?

I wonder ©f it
will come off?"

A missing toy..
"Where is my
screwdriver?
J can't find it
for a Tong time

.

“Maybe Brice has -

it. Did Brice
take Kent's
screwdriver?”.

- (No) "Did
_ Brite have.

somethihg in

his hand when .
heg went home? .
Did he? '

Grandparents

" "When will Kent

see-Grandma and

Grandpa?" (To- -

morrow) "What

" day will it be,

tomorrow?"
(Sunday) "What

“time will Kent

no6n) - “Noon?
At noon?...You -
used to come

at ten o'clock

- and now you

come at noon."

-

N

\

“see them?" (Atf‘

TIME - COMMENTS/EVALUATIONS

6:30bm Kent is refekring again to a
' toy that has been missing
- since his friend visited.

| 8:30pm Likes to dntjcipate what will".

happen each day. ‘In.the,last
line, Kent is quoting from one - |
- of his nursery rhymes "A diller.
A dollar". He tends [to.do
this, through association, from
time to time’in his conversa-
-tions. ' '

!
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SAMPLE OF RESPONSES TO TASK 5: LOG KEPT BY FAMILY 3

 SPEAKER

TOPIC/IDEA PARENT' S
OR
NHAT DISCUSSED COMMENTS/EXPLANAT IONS .

I asked him to choose a pa1r of
: . Pd's to wear,

After he had picked a
pair, he said, "Didn't
[ make a good chose?"
(instead of choice)

While driving one day .
he asked me if he had
known Laurie (a child
we Jost before he was
o born) : B '
I said no, God had given us him
and Brenda after Laurie had.died
. because ﬁe had taken her

He then said, "You
-mean'd He would have
given us to someone ’
elsell!l" - real
- worried voice.

One day he hammered a

- nail in the tire of "
his bike, ‘of course
having no idea what

wdu{;,happen. ' . | '
S ’ Later Dad asked h1m if he had ran

. . over a na11

No.answer. _ ‘

v e Did you hammer 1t in?
No answer.

' ' ' Can you te]T me what happened?

0

"It just went whoss."

Well, at the suhper,tab]e we B _
© .. mentioned we were going to have to
"~ go to the dental clinic. I said
Brian would have to have his teeth
: o . - painted, :
He asked "What color?"



Q B L P . 414
T f.ﬂ_‘ OPIC/IDEA S s

2 / ;S“PEA“KER. ) WHAT DISCUSSED T COMMENTS/EXPLANATIONS SR o

D

,,‘riOur older daughter rece1ved an  ”
~autograph book for her birthday.

ERRI co T vub,when she opened it, Brenda ye11s
0Oh, a diarrhea book * - mean1ng a d1ary



‘v'=>1Dade‘,:‘Her fear of o11ﬁb—‘f""’

' SAMPLE OF RESPONSE TO TASK 5:

LOQ;KEPT;BY/FAMILYIS

415

TOPIC/IDEA
OR |

© SPEAKER - WHAT DISCUSSED COTIME

L COMMENTS/EVALUATIONS

PARENT S

- o

Man T Trees & trees in woods Hay 23
. Melanie ... o even-

oy

Jing the stairs-in-
the rocket o

e Program on T V. ._33-1'8500Pm'

‘ Star Trek

.’;Cutt1ng paper ¢§ 'v'_v
' " shapes... She N
“7'}“had made. - -

B I

n'Mbm:&' B1rthday party f7if‘7:r';AMt;

':lMelan1e :

CDadg
Melanie- - -

. Mom &: Took her magnet-tA 7,1_{Noonf'
“Melanie with her to the . I
= B s1tter : o

©

Wa1k1ng 1n woods I ment1oned
“height ‘of the trees "‘She -
replied - They a1most touch
‘ the sky o .

.41

HJDad asked her why she c11mbed

last year but not this year.

" She replied "T- c11mb only.
jﬁ’when my: cous1ns are w1th me

”fShe told us “shé cou]d watch
it because her friend S
: ;K1mber1y’d1d and therefore yf

it was.a children's program..

. "We explained that because;. -

- there were some scaby parts uvvf”
"[she may. be best not to, watch

At s ;

:We ta]ked about the an1mal

she had cut-out, It had & ,;*» xv94iﬂ

" piece out.of the back and we ..
-fta]ked about came] S humps

;;D1scussed who she wou]d 1nv1te
. We bought’hats-and whistles. =
~ When we ‘asked her why she was
. looking forward to it she
- talked about games they wou]d
—x?,p1ay and fun -they would have
I was pleased to note she
~ didn't mention. gifts. She"
.decided on who she would invite
. and’ wanted’ to ask her Austra-z :
-..»lian cousins whom she has. -
..o never Seen. Epranat1on -
- followed as to why they cou]d 5
“not- come ,;~ . St

el

*7}When she comp1a1ned of Er1n"~'

not ]ett1ng her p1ay w1th 1t
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Ty

TOPIC/TDEA . ,
. -OR Lo e
WHAT DISCUSSED f,;uTIME

PARENT S.
COMMENTS/EVALUATIONS

S
B 1

Mom &

"l:ME]ahjel

L ,/
,. /.
,

Sy

- _Coming home when:: ... - PM.
‘called from her . -~ o o
= friend's across . - *
’x“ﬂ?the street S

"tChart Reward R
_system to ‘correct -
some " undesirable

ﬁﬁ?; behavior of hers.’.
- Stars at ‘end Qf

- -day jgiven if
7,;.ru1es fo]]owed

” : we exp1a1ned that 1t was.
- very-niew-and exciting and
'~ that she ‘should not worry _
- because she could p]ay w1th‘-r”
’.ij1t at home a 1ot %

1T0]d her: she must come: wheni»
~~called or she would not-
+ be allowed to go to- her
© friends' to play.: She
< replied, R
. Comment - she'would get a ‘jaﬁ

ROARNE sneak over

spank1ng and have to. stay .
indoors. ‘Also we would: not~

) uknow where to f1nd her

S 'Me1an1e wanted her dad to
-~ oooget someth1ng forher.::She .
+.-added ‘that -he would get a

. star for it - turned the

“tables on us)..

Had d1ff1-'fa .
culty. exp]a1n1ng why L L

' 'ﬂ;parents didn't receive-
" these kind of“rewards,



