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that contribute to hockey coaching effectiveness, how hockoerw
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ooy to the ir potentlial, and to encourap:
Trporovernent , ol fort ) cooperatlon, and perione |
Gevelopromt of athletes under his/her care,

\
hoge coacher who were Inveolved In this stuwdy raud
wio have committed large amounts of cnerey aynd flme
to the coaching program-consider thelr development
and expertise on the determinants of coaching
crfectiveness to be quite hirh and almogt equal fo
1.0 development of the expert pancl.

e MNotional Coaches Certificatlon Tropram hoclker
inctruction clinles are percelved to be the mort
Serortant cource of, infeormation used an menns to

dnproving knowledge about hockey coaching.  Gther
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I L cnapter 1 SRR
'STATEMENT OF. THE PROBLEM |

Introduction ., - e
© As an instructor in the‘NatiQnaluCéaches Certification
Program since 1977; the most common Questions asked- this

ézgarcher while ¢ 01gupt1ng'31*n1“s'aor' Weutern Can

.

'weﬁé: UHow‘can>I~be g m o”e effeculve COdCh and wbat is

mbet important factar .in being an effcctlve coacr*” Thre

puPFO”e o* thi:1study was‘to ans wcr these two ques 5ions. . -

> ~

. '.T;c “épu aﬂ'*vlﬁf hocfém'in‘Canaﬁa hasfbeen unr1valleu

. T . N ~

by any other sporﬂ. CanadianS‘frdm_all walks'ofglifefhave

- beer involved .ir playing, coachinga'administrating,’ .

o S \

sporisoring, and_WafCHing thp game of hoc;ey’ WBe%héT“casually

. ) . * Ve - .
aW'ﬂ“‘of the sport opor fénatically involved the impa ot‘ol(‘

‘hoc\eyjon,Canadians ﬁag_béqnhlmmquurable.» Tohn kleran (fw}?)

[}
c‘i‘

. bes 'éumm&rizé&rth feellnbw of mamv Canadlanw in:hit,poeﬁ,

MGive me Mookey, I'il ‘a}e }o ey, An” Timel”

Ruf‘téke~all th@’most' exciting part of .feoctball, .. .
a°eball fighting, and then mi% -them up to make a’

‘mame cubl ingé, . ¢ ferve 1t up ‘with lots of ice, you: fu B
dor:'t have tO ask e twice, give me ‘hockey, I'11 ,
take.hockey ranytime. .o . R ST T e ;

The game has alsc played an important ‘part in the
socialicat 10' procésaloﬂ many;yopng Qanadians.:,Th@ coart: has

beer at ‘the center of this process.’ He or shé hab been .

N .

“entrusted to tuild chatacter, teach the .physical and mental



)

h

Y em o

skills neceesary‘to"piéy-thelspQrt&&nd,'abeve,allg S
Mo . o - R
voiﬁnteer'huﬁdredL of hours of tlme attemptln; to'Fulf 1 the..

expec‘rdtlonc of the parentu_and the communltv ATl Too offen

. \
<

the Poach hao been conoldered respon51ble for the t“am g dnd

)

the 1nd1v1aual'° succe es and.falluresﬂ mhe meanure of a-

"

coach'“ ef“ectlveneug hau all too aften. ‘been h1° or»her

won 1®st record

0

rphe Canadian Amateur hockey Assoc1at10n'c Leve1 117 Y

COQLh;ﬂF Manual (1G” ), ugye%tu that the,hockey @oach;'throurh‘

v

o her many interde tlono With the athlet ha:o a

Hv

tfemendoue effeqtﬂonfbdth-the athlete‘s playing performance

«and’persohal.develepment..'DVen thou chthe - fanie oflhockey hano

plaveq an imp \zdnf par‘ ip tme 11V€o of:eo‘manv Canadiarnzs

11tk1e ha been done to under“tand the impact- of coaching on

i =
~.

the game.. S -
: .o ‘.'~ - . . \\\\ Lo .
Hbekef'dénadanas epmablished in the la*ew;ﬁ6ﬂ's as a
. ~.

l ~. . B
01nt venture between the hatlonal Hockey League and\\Qe !
federul Uoverhwewt to develoo and promote our'nd don's \\ﬁ\\

'involvementiin.infernational‘hockey. As part of ite

N

oevelohmert p“ograw Hocye” Canade began holding . coaching

‘élinics in ;971.« uowe‘ver, 1t-was not until the hocxey

~
<

’ehoﬁdokn of lQY?Ubethen Canada and the Soviet Union that ap

'6utcfy7afbee‘across'Génada~for a reorganization of its hockey

coa ching pwegramu.';HOCkey-Canada and the Canadian fmateur

Hockev Assoc1atlon,eth*ough ts.Hockey Development Couhoii,

1nut1£uted a. Natlonal Coacheutbertlflcatlon program in 1975.

. Thic prqgram has been‘built primarilyJon the basis of expert:!

.
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E py@seﬁiptiyo 51 atonontq and per ona] op1n1onu ‘of txo w1y in
“which éoaclhice ought ' plav 1helr rolec.’ Them@

Aew'programs.-

,idci@&ed'hahyﬂdeécriptlonn of the technlcal as p té of Lhei

,QOQChesT‘yoles,usuch as: (a) the orpaNJZatlon of practlc
and . rames; (b) pr€—oeasmn preparatlon, (c) offﬁioe traininv;

"ffdﬂﬁiﬁté%hap;onal.team,gtratevle s () tne phjlouophy of S |

«gminorbhockeyi.and'(f) the;pSychology-Qf coaqhinﬁln'Tne variouﬁ.
*proﬁramsuimcluded'ln the National'CoaChes,Gertiﬁ ation
: . N N ‘ i

. .

N

. Program (1673) are véry ;1emor1pt1ve dnd vet‘ﬂaye had ]1 £ ¢

grearcrh done tO‘UJﬁDO]t thevr confentu Tt is unfbrtuhdte‘; T

. . . i

ﬂthatuthevgéﬁe ﬁ£i§h piéys suéﬁ‘aléignifidénﬁ p&r£ in éo maﬁy

DR S N CL , e ) ) . : . K P .
 1iveT\has—bee$ fo'poquy reSe&rched by“those_inyblved'in.tbe
proér@m'ékdeveiopméﬁt; . B oo . |
. . 7iﬁ opdéf“?or hockéy prdgrams @o~éonffpué_ﬁb aéVEJSy,
.mﬁve fOWan a more scientific view of?hockey coachiﬁgliéx
imfbrtéﬁt.t If’réégarcp'can aid:bne“fo;beﬁtér gideréﬂandﬂfhg e
factors that make cdaghes more effective, the performgncég \
,and.ber“ogag ‘developrent mfiéthieﬁeb will tontinue tST
imprové.‘ ﬁorgAAHIXPtant. th€ ex1u;iny knowledge of,hoekﬁy- .
coachihg,that;is L“owl dQVPlO}lnb in Canada\W‘ll “OL ﬁphn fﬁﬁ ﬁ%

- P T
Dl Yy

growl_ This contlﬁued reueavcn and d@velocment wi tkiI:OUT‘:

hOLPG\ pFOUram° muy not produce a future generdLlon of Wayne

GrekaY“s, but will mos t certalnly 1mprove the quality of

exrerience Of‘“iObe p*ayero that are’ pgr 101qu1nw-ih the Fame .

Stautemert ol the Froblem 7

s
N

-

" The purpoce of this study wis, two-fold. One wasg to



cdetermine what factare were comnmenly percolved Lo e

important in.hodkey coaching Cffe(tlvene"r " Twe wan Lo,

© detéermine what.ways hockey ‘coaches attempted to‘imprcvéﬂ

Y

thelr coachin epfectlveneou. - , [

Thln otud} rpvolved around the premlce t\dt in urdor to

)

understand the oomplexities Of coachiné; one muqt stmdy«and

. »

" unders tana what succes sful coache° think éﬁd“feﬁl ébout théf

sport Qf‘thkey. R total Of 110 Level TV hockey ooache“

«

'froﬁ thc Al Wta Amat€ur Pobbex AoSOLlatIOﬂ anﬂ dn‘”oypf“*“

.

—

panal wére surveyed i an attempt to help answer the 1uv”t10r.

' . K - . . . ’ , S
. . -

Sub-Problerns

'
‘.

The fellowing research.QUeSﬁioné were developed to
assist ih.fufly_unaer andlhp the-componénté of hocley

coaching effebtiveness:

'

' 1. . Is there any rélatidﬁsbipabetWeen the Leved IV

coaches' results on thefMyers4Erigg$*Persénal

L (as! -
Tw lvne

[N

'IndiCator and . coachlnv effect1v~n@~a“ar measured ty

* rercentace .f ton] n01nfﬁ att e in the 1G84=68
o ne§SOh? . -
- 2. What sklllc knowled"’, and attitudes (deteérminanta’’

. - 1) a panel of eXpert Canadian hockey ccacher consider

o bermost importaﬁt“to'coachiﬁg effé@tivéﬂéss?

)

_mo what depree do the exbert coa“hehfigréequon_the

L - 2nr1or L" ass1 ned to each Q‘*errlnant o coackinsg .
ieffpctlvene°°¢ o R .
Lo Ton what oeﬁree do the LeVel IV coacbe agree



Wizl the priopitien aseipned by, the export panel?

O, What depsproc of effectiveness do both the crxpert

Cpemel and the Level TV coachegs believe/perceive they

5 s

. ~ . . .
‘have pprecsently obtained on the deterpinants af
-

coachins effectiveness

[

. What is the-eelative imnox"t:“e to the Leved oY
couches and the exrert panel, of various cources o.f

s Anfopnatior an o4 means to \'n}‘“(>v«‘ knowledge atiou?

bockeyt eoackhingyd

o - -

. . A “ A

Trotie 23Tj&ﬂﬂ:1vﬁoﬂChiﬂf Cpr"jfﬁcx}timn_Pfopramls NI

1075) irtroductory pagec; there is cconstant reference te the.

’
.

idea tha* the coach in Minoy Hockey hag a tremendoun effect

on the dives of ~ve . athleteés with whom " he, or she interacts
The mormdls imply That the coach can be effective,im M&anVey ¥

A i

in intent 18 substantiated'by researc hcx posuch as

«

Straut (1378) who sucreats that: ”’n unde ctanding of cen

peravicnay cansiderations, di

f’f Fence.s amornt peoy e, Go wWello

Las how to u‘f@c* changes in people, 1s necessary for ary . -
coach t¢ be consintently. effective” (p. 257).

vine instruction from coaches'whc underh‘and b

Eecéf

-

p”"~hclo~¢ual and phu¢1010¢1 cal pr1n01nle of coachinf 1o
Leritinally dmportant 1f young athlete° are to fully bengflt

Lfesns thelr ;artibipation-iﬁ-Sport_programs.. Mhan attempwjn:

;to'maximi:e,thc”benefici%l.effects oflyouth,spovtr

N . T <
ﬂazflﬂlp“tﬂo',‘thc quality of adult lead@r ship must bo

'



thespronl ot cvery coael T vouth sport:,

‘Cunndﬂ'n Coaching Associution (U.A\C:), in-thelr text

How 1o ke an Wifeetive Tonch (1975), considers a coneh
¢ffective 1f he or che uses the correct coachine methods and
p’ fcer the athletes?! behavior in proper percpective duringe

competition. Variouys components of eflfective coachin: are

Qinted in thic text which was developed ar o proctical- oaiie

Cooheniiing.  This textouses a "how to! T format to eover

(a) cettine alms and objfectiven; (L ) odeve lopines aoprosran;

(o) eraluatineg performanre; (d)'using i io=-vicual oildey

pilowechanlica. , and poyvehological know]mdpn.*‘Th@re 1o no
- ) ' : " .

mention ax to how coaches perceive these factory or whit .
importance they ; lacsa upon them.
Scudies on coackineeffectiVenens in Canada Have been

carried out in other‘$ports.(footba1?, Naylor 147t

raskettall, erwmod lOX% soccer, Gorden 1G81) but Tits 1o -
; , N . ’ .

TCx?“I‘J!J has toer 1one on 1néfl{ct' ccm;c}:ixn"; The above

merntionsd citudies related coachlnv efprT]VCh’SS antt
leadership. Danielsen, Zebart, and Drake ( ,.n) and
[ 1clﬂen (1474) studied hockey pla;ersP;pércoptiOhb of theinr

coaches. Both of these studies sought-to urders®and doachine

clfecrivereon Ey'rolatinﬁ-player perceptjonﬁ of thelr Oddﬁuer'

and tear succestes.o rr‘here have béen no studies dorne orn whit

- hockey Coacnw:'poPCOer efféct1ve 00u0h1*~ to te or On how:

hoekey coaches jmprove their'coachin; effectiTvencso..



LRS! A . " N i 1. » o A k4 . . 1 . e .. |
NN coon e T e s e b e e e e b

focaors thiot mialie up coaching effecttvenens at any level of
hocekey In Canada. By studylig what "erood" coachen do and

discovering whit thelr perceptions of coaching effectivenenn

»

earcher can provide direction

-

red

il

are, it 1 hoped that the)

for. future resecurch.  Alsoy Uy ah&t@rwninirn“ thoe importance that

o determimants of coaching

o=

. 7 _ Y
coachien place on the vario
Fal . - ‘ . Ao S R 1 A
effoctivenean, a priority i -t can be ectubliched for the
g N .
direction nnd‘omphunl{ HWcley coaching promrams. Planminge

prosroame bhrourh

to mayimioires fre Lot e

Tefinition of Terns

™ e definitiorn of terme provides a contextual - detinitlion
of o murber of the terms that are found throurhout thoe sctudy.
. M . N

Chanh - tre ipdividual who kas the final declsjion in regara
“to feam operations.

T N

Level IV Jouch - one who has completed the reauiremento of

the fircf three levels irn-the Nationzl Coaches
CCertification Trogran. Thic coach hao teon

recommerded for Level IV by his o1 her commurity anll

rrovincial hockey organization.

tCoachjng Effectivoness - 1is the ability of the coach to

S prerare the individuals and thre team to rerform Lo

ot
fay

neir peotentialy coaching effectiveness ic usually
measured in terms of performance outcomes (wino vo.

losses) and/or more subjective variables suech ac



improvement , offrort, cooperat Ton, el overall
peroonal, poelid, and emot tonal development,

"prxpert"™ Tamcl - a.proup of four Carv .. . hockey conches who

are or who hiave been coaches obothe Cannadian Olympic

&

Hoekey Teams of 1480, 108l and 1988,

"

"Good" Coaches

thesd coacher i1 Minor Hockey thut have
*attained fairly succecof{ul coaching records (grames

woen—lost ovyer fhelr cooachings carerrs) and whose main

interest in conching 1o Lo acoins! the plavers.  Theo

critenin usned for coleet kg the Level TV coachen in

this onwdls would be arn-examp lta,

Hoolew Fovelorment Conmcdle = o roun -3m;u71:1ti{n" ol the
techrical Directors from eadn province, C.ALH AL
. ) R . . - o i .

) . . ,
staff, and invited outside advicors whe declrn the

cogchine vrroprame forAmateur hockey ir Canadéa .

: L . e s ‘ S RS I SO
Hocke Levels - a rery than Ao ueett to define -the catecory or

gre rroupine with which a couch s involved., Thesoe

- by

_oare Froup caterories are defined. by *lu Canadiar

e

Amatour linckey fiococlutdon.

|

Mo Macekew = thboe volunteer rrours ol individudles that
. ———— B . * . , )

organice and mdminicter hoekey at the watilonaly

provineial, and Tocal  levell The pavioce of Minor

T

Hockey it 1o glve every youngster the cpportunity to

.

e

lccmﬁeie i£fh557hér;de:a ﬁfﬁup, undéP conird]}@i
c@ﬂditiohs,-thé@ are designed o teach the bésiwll'
}fuhd;%eptéls'of ﬁhe‘sgérf-of'bockgy whﬁ]¢ d9ve1opinv
personéliékilis ;uch:as'éﬁoftshanshir, pbobératioﬁ,



and

I T" i

"r r":—" 1 U}ﬁ:‘\‘,

,zi.jvvvt,Fﬁrfnutjw>r1ty (CLONTEOA, Mer1p'H(xﬂu

-
’ '

nlictrat Lon Cuddn,51”78)}

‘ﬂﬂiﬁ

Peroonallty Type Indicator - a test batte

inally (i@;jipultwi‘tJy Katherine Brires Lo det

,thu‘wfcferunoes'indivjduals have toward thelir

I,».‘s P

eptlons and *11d{wnorn’”} Thic pervonal ity 1

developed to understand tho w1y jhdiViduulu’

at 1L}nms ahd the way they ro-.about decld

I

A Yorm G of the Indicator, wYL10}1 Wit "

’thdv, Iofluw‘< pr@féroncﬁm.thut the samp

Jﬁ{
— _ir&:iiatgf S et 3 i :45\ff*q;§j‘o}i; t}):(}'f)Vj?th.i(iIl, o
' &hd.imtuiﬁfon.r"_ o o g
?qiioﬁil (ﬂdoh“f Yfrt{fﬁﬁntioninoﬂnéﬁ - the uouvhipr
UL . i

‘De”tﬁnilﬁ’\

et Fﬁ"ad av Amatéur Hoce key A“WOCla*lmn.

”Typeﬁﬂ_— the Cdtégorizing of‘indiviudals

<

v

P"Tw te. certalin consictent. patternns.-of el

These behawviors are usually labelled. as eralts

1O

S ¢ = ar . veferre fnf%“rmuﬂ nut thi nanﬂA, ia the
e _ e _ : 3. ’
ol ramev or«spdrtimg evenﬁ;.-~

‘

Delimitationg

1.  The

. R . L. ’ i N ‘K ’A o | . -
curvey group included those coaches who at

vy

Ty
Qrminv
OWnN

rvent oy
Plive 1o,
i upnr:
ed o In

Te frou
Lv.‘hl‘jl;."’

- ¥

[rrOmraln

who .
avior,

T ,,""
(Iye s,

eivainge

T CY“":J"Y '

':h&wigﬁu'Le?éinlvhﬁockéy-CogcbinguSeminhr held ir
) Egmén}on, rlhé“fa CJuly éH—ZQ; 10814, '
2., The éX“PPt" panel conul ted of Pour of-thoiép ooy
- 'involvlv with the'1980, 198M ‘and. 1988 Canad}an[//;;/d/f>*
o e e : & cengeaEl |
lemjic Hoékey Teams. A
L |
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P

(1%£3) states that in hockey at a1l levels, Canadians have had

. Chapter’,
. . o } . \\\j

REVTEW OF THE I}T'F¥f1?ﬂ'll}Pii

dnattempting Looancwer Tl reconpred et ion, "kt e
. . . ! : ’ - N

tho.pcrcelvud Facrors In hockey coaching Sernativeners ",
the literaturce review wacodecirne b Lo provide aromuch
boekrround Tnformal fon- on the topie oo o iibee s m e fin
purpose ol this Tiverature review, ohaching aldt Trenen will

: - L "
“pe viceucced v terms of whiet 10 Foooana tLN.thliuﬂ‘ihnv

- N . . v e - N

irivolved far coaching effectivenesy when outcomes twinninrm vo,

. . A
loging) are conoddered.. e cecond sectlion of UVhlio Literature

review detcribes “hie hripributes of coaching effectiveness ann
tHen Tocused on the four most commonity:cited in the coaching

manuals of the Conndian Anabouar Hockev Acoociation.  Theoo

M . f' I U :‘. . . . . .F.. e . .
attributes are: communication, motivullon, leadsronin, ana

personality.

-

LY
%

T, 4 e sy e e T e R )
WEat G0 Ccachingn mifesvivencuiss ' \\m,\\

. —

Fnderntﬁndihr'why mome coachesn are more cuccescful than

ofhers i1s difficult. Successful coached, iy, terns of winning
L S - . , '

récords and championships, are glorified LW Thcfﬁedi&L/ﬁaHﬁj;//

o

- . I

and rplayoers. The .coaches who are 1 uccescful often leave
e : . porE s I,

» | S
,:EE,ELQﬁLT’m57€ an o other levels or otnher teams, and aro

generally_re;arded as having failed in -their duty. Dryden

v -

. ‘ . . I
5 preoceupation with winning, which for too long has been the
- I3



crfteriag upon whiteh tncecessiwl o concehing ard polay it has boen,

The o

1

i

¢

S

Teet ive definition of coaching effectivence: i
' t

Minor Hockey 1o the rnumber of pamen wopn as oppored to the

number. of

tmprovement, eoffort, cooperatidv, and- ponitive personid

Fames loot. The subjective definition 15 the

'S

development of the athiete. There 15 certainly maoch mare o

Felnr an offoctive coaclhr than Just winning rames,

Teiy vy
"A\i?l:v

charactor

ocut there

: 1 N 11
it out

tremerndous efféct on the personal growth and developmont ol

a 3perc <

pvaer, (]

U

"snowbanyers'" yhilescprhy.  "Th® boy decomes a man; the

5

recenrehere cueh o as Smith (L08%4) surecest Lh “horo

i

+

.our athlet

-
p)

&

BRotterill (1280) surrecsts that coaching can have 2 .

tien Lhay are common amonyol Moo eorceheen s
syl oundorotood 0 positive charhoe 1o b on ey
L 3
poem s, it are the ronl Ll 0o et el
ving ced doling i what our recearch in coachlry it
. . ‘
e e - . . . - - . . NS
SLVLPL mitt, personal interview, tctorer e

R

e

&. He further adds that it s through continuci .

- . - -

. - -

-~

eroand ctudy can only praoduce pc

MRS

sitilve chanes T tc

t ras for too long been -locked in tradition.

2y deccribes . tre conservaticm of hockey the o

cozch., a manager, a scout, a father; a game 1s pacsed on _l:€

trirzl Wizt

TVam 17y v
R ‘s.‘i.,

crer, cene. volce; cne mind! There wao wo birrer

5 i

» . -
P ) . el i L4 e A LA . - o, - . D
N J o ,f)_Lf.UJ_Hf; Al what preoid coachel oo d

. - : o
-~ ’ -
- -
. . .
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do; by underst
P

at 1/ cmpL l’IP'

anding the

and. by charfre ba
‘a béﬁtur“Umdor:tandj?j of:c

prince

ipler

ol growt!h.

sed on research and in-dopth

o ey
P

ocaching effectlvewc can be-

and development’;

study,

. develo WC(J s . o “ 0

Cmi h ne wf(\“tﬂfmef in Terms of Won-Lore Fecords

" The winning of rames or sporting events ic often the
public's criteria for coaching succecs. According to the
following research, there are particular attributec of |
coaching 6?f@ctivpnésr ¥ at contribute more to fucceras ir

. } ‘ .
sport than others. .
_ ' ' . "

Sinrer (1477) in Hirure 1 outliner the relationciidp of

factors tihat contribute to team gucceso.

Athle

T'eam anu

Correct Athlete Tele

Communication Style

intragroup

Trazining pre-season (5fU1Lude, oe]f—Jmiﬁe

Trainins auring season
C Trairving pre—evenu

tic Succerso.

Individual FPerformance

ction (Fredicters of Duccens)

(understanding, lJeadershiy,
relations)

motiv
(ciills, morale,
(reycholorical plerdratJOh\

vation, kil
motL»atLon)_

Training event
¥ir, 1: Factors that Contribute to Team Succec:
,‘ . . - . I
Fipure 0 Iv 8 er's deseription of athletic. =

AT
o

cuccess in

<
=

he. mzinteain

o .
coricliacr khow

-

"how they ferefi

more feneral terms.

.

very

function,

In describing these °yﬁt

important for the coach toe

how theyv interre

indiviauzls., The coach,

ens,



© . Athletic Proficiency

1

Coach's guidance
o Coach team—athlete compatlblllty
e - " Environmental -conditions
ot - Behavioral modification

’(r ’ . ' T
B ¢ . Interest, motivation

R , ,‘Fy {?g, o
5

'State of training,
physical attributes

e I

Influence of FPrior athleti¢ experiences, Influence of
culture, family. especific learned skillco culture, family
peer croun , ' T - peer grour
Cblldhooo experiénces,

R ' aereral o
- Hereditary factors, e.g.
phveical characteristics, motorn
" abilities, cognitive abilities
Fiz, 2: Fourcdational blocks toward the achievement of

epcellenge in athletics. (From Singer,
4K. (ed.) ~The Psychomotcr Domain: Moveme: T
eh“”lor; .1 adelphia: Lea and Feblger, 1072,

to gain the mog uucces< from his/her eP“owtu, must urnder o Lrd

"the information processing capabilities of Tuman svatems anc

4

the response potentials these inpuis”t(p. 5).

to
Curry flu Jiobu /198 ) in studyﬁn& succes sful (winz vo.
!

1stes) U.S. college foothall coaches fouhd that thﬁlz

successes were not attributed tp‘théir,psychology_and

b

craracter traits but to "social organizatior'. They define.
trie soc 1 or::nlzatlor as beiﬁg the overall operation of the

athletic program itself. It 1nclud€d Quch factops; (a) as
. . , - 4
the amount of money for uhe pwo ram (b)ﬂrecruitment;

% <7
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\

L . ' 7 ' . T c,
(¢) assistant coachesy (d) alumni involveément and expectations;
(e) prestire of the collepe; (1) practice orranization, and

(¢) rany other variablers that all connect 1o the role -of the
coach.

. Bird (1678) suggests that high schocl coaches Who devflop.~

and understand group -dynamice approach to coaching develor

‘

attribution' perspectives. .

creater team cohesion and causal

-
According to Bird, success in team sports depends. upon, three

.factors: (a) .the coach raximizing the interpersonal relatiors
of the eroun ctructure; (t) the group procecses, and {c¢) hiz,

Ter owr: leaderchir role.

.
- S S oon PN .. Doy * ; e T FalRR O ) - o N
Ceariye®” and rocar (1082) in a study of I8 successful

coaches from a.variety of popular orth American-sports, found
S o . : R ' : B
that‘thesg coaches used a variety of psvchological methous,
s e . . ' o 1 .
techrnicques, and cimmicks to achleve their ctatus as leaders 1in
their own fields. These coaches were found to be hirhly
intelligent, very goal oriented, and very committed to what
Co L s ' .
_srortic competition could contritute, to the athlete, zchocl,

N R . !

~

1

iet. in geneval. - ALl of trhe succensiul  coache:

interviewed for this study used various principles -of

peychology assotizted with learning arft performine of hichly

compley sport skills. Mechikoff and Fozar (1983) 1list.sonme
plex sy _ :

.

cf these psychdlofical skills that '"mean tiie difference
petween grirnine and Tosing" (p. 114). They inciude:

(a) mental preparation for games’ (b) positive reinfortement;

lective réinforcements;: (d) use of punishment; "(e) goal

N
0
@]
@

setting; () understandin?'self—bride;“(p) motivation;

. . .



1) colwunlua

facﬁor,.and (

Al e“pa*

D) coilng with anxiety and-stress. -

tjon, (1) understanding: "pain" as a peérceptual

< . .
’ T '
»

1ve Views. of Coaching Effectiveness

Coaching;sqccess'to this pointthas béeﬁ baéeé on the

winning of games or competitionc. Carwcoaches be wuccencful

or effective:
victories or

S (Botterill, 1

znd Martens,
PR PR
et suceeon

or reward ei

en~ourace ef'r

—~
]

[
-~
a
p—

o .
m
O
ct
T

sy
3
o)
-3
O
3
=
[}
W
¢t
D
et

jab}
C
ot
>
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[#2]
[#2]
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Tor voung &im

R34
arproaches by
is not a won-

.providead for

. - The auth

nec 'if ccaches, parents, and teacherd prcvid

reouragenent and'learning conditionss PRoth

everi 1T the outcomes of the gpames aﬁe‘ndt

.

championships? A number of re“marchcru

’

12787 cugmest that children should taurht
"is fournd in-qstriving fov victory.. . Imrort

‘e . R . ! :
tha*t cucecers dg related to effort.

(197%) sugrests two suidelin .that - .ches

ort as ruch as you do results,.and s~ crily,

) - -

ort - do not demand results.)

research and findings, Crlick and Botierill

. . ) . . ¥ . e e
v gt . - 4 . PR " P
cvery voung athlete cqw_be a- "winner" reoaril

v

letes., Mavters (1°7u) besttsummariZes these

980;-Orlick‘énd Botterill 1C_> Orlicl, 1950,

-

e

m

L4
jyge

111 (1980), and Orlick_(19?@)_@%phasizc.tne~ﬁ

ry s

1 L")

v in their voung athletes. They are: reinforce

= The,

S cooperative games and cooperatlve apn c?:hes'

stating: “bhe'mosﬁ imnortant coaching broéucb

loss record = it's the quallt of the e‘n rier

the plavers" (p. 26).

Ly
‘e

e
2]
Q0
=3
0,

ors cited above direct thelr findir
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S

conclugions to young athletes but Martens (1978) statesf

those canme r’incirlés_apbly»to developing suecess pt'the,
highect' levels of vpork., He'cites Johh WOoden;Ethe former

great U.C,LfA. bauketball coach. as an example of -

7

41mportahce of Qtre'ulng effort at all level .of opOft

You can ‘never find a. plaver who ever plaved Por me at
U.C,L.A. that can tell you he ever heard me mention
'w1nr1ng a basketball game. .The only .thing that I
ever told them was that when the game is.over, I want
your Fead to te Un, and that's for you to know phat:-t
you di¢ your best. This means the best you can do.
Trrat's the bect; no ohe can do more. You made that
effor: (p..BB)i o '

O4r_b“_(i)5fi3 Singer (1977), and Donahue (l??@)‘fgund
that manv &f the failgres Coadh@s exmerlenc are‘the résultl
of & lack of avar enesg of *re 1nternal and ex ternal forde°'h‘

whlch cau S e teamq to ”“\e, actﬁireacb, change, and ceéome;

“

' »Melnick'(1992) found bhat unoerctandlng group d\nah*ck

" and tiat.teing aware cf thosc»factors-that 1mpa1r,sporp”‘

gfoui performance can mﬁko coacher more effeculve ~Mé1hick
cites these”six.barriers: (1)"r“oun uhlnk—allke;

(27 fOrv&fﬁoh:of Sub—éfoups; (2) nex ative atmOSphére;‘“

al howo eneltV' (5) V“lup ana Vnorm,"

—~
gl
S~
3
w
g
EC TN
5
O
}_J
O
3
H"
@]

iﬁdoﬁbéfibility, and-(6) unevenly dist thQG leqﬂ f;ﬁip:_
‘rolésj'as_féétéfs'imﬁeding_suécess . Sport tearaf
‘ D¢ﬁahp;"(19EO) ard Singeff(1977) 01*e s;mllar p”obWeﬁ:,"
'”thgt imbésévbar“iers‘pn‘téam éucgeés: Donahue (1980) llStQ.
tﬁe.féllowiﬁé’é;ibapriers to téém §ﬁccess: (a) lacn ot '
Ainaiﬁidugi aﬁtehtion; (b) 1aék of discil llne,,(cﬁﬂlack,af: ﬂ-‘°
'pﬁygbolqgibailéppfoachés to'pfobleﬁ—solving' (o) lack qu

patiende, ani (¢) poor Tole-modelinf;;while Sinpef,(l@??)
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,

”bités ‘the lac ('of lndLv1uual dttentio
una rvtan1n} ‘of rloun dyh&mf@é, 1eao
. as the major stumb,lnr blockg to beam

suggest. the better use .0f.understandi

facfdrs?ih'éthletibs as the key to be

cocaches. .. . L

~Undérstanding the ettributes of

.

carn Improve The ‘qu aiiﬁy of the“experi
~proviade. . Coaching. eff ctLVene“i ”hou
wor-loge petspective'aﬂd the total pe

the athletes MechikofTl and‘“ozar (1O

~c¢vaches who understanu thcif~ath1 tes!

‘limitatdicns, anxiefies, wants, ana ne
systematically and»intuitiVely use es

guidelines ir teacrlnv ahd coac hlﬁr

- . L. . . o

" Tre end results‘are mcre athletes pe

coming close“,to reaching their poten

.

.

-

spmma“v Loaching “f@ctvvene

=

abilitv ou'pne coach to prepare.each
ﬂf»o perlo‘m to. Lhelr potent¢ai'” The o)
' perf¢rmance of the athlete and the te

interrelated areas: theifirSt being E

quaiityfexperien05~1n the Sport that

‘athlate's personal development; the s

'ioC' eiement aspect whe%e_Success- '35 be

}.J-:

coaching effectiveness

n,:and'thevlack of

eru ip, and W”thduiuH

succesc. | Both authorc“

ngtof the pﬁychol@ﬁiéal
coming more, effective

énce.that.the coach 2an

1d be v1ev o8 frop'ﬁa

rsonal development of

£3) cor“Ludeo that those

abilitiegn,

eds, and who.

tabilcbed coxcb Q:icéi

bec@me mdst-éuégéssful.

tial' (p. 122%.. - -

‘

s£ thus tecomés :tﬁe " 
1*d1V‘QUdA‘;pj‘éhe'tba“
repar tﬁoﬁrand .*.v .
amimust fOcus'upon ﬁﬁd

.
K a

he'prdvision of a

w111 fos “er the

)

econd focuces'upon the -

sed or OQCh‘factoﬁf o

J

- ;\) -_'
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effectlven65$.
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factore
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thecre

gz nurber of

" reviewead.

Vince Lomb

L. winning

-

'

imporvance of p

Den

pffectively teach

(o

cre
further adds .th

demoncorat

;@evof

'andjsincerity,

A

51urul.at

charabteristiés

, CAn

rels

'}t effecti”e coachﬁng
l@é;, p. 10). ., Lomhdrdl often ‘alluded. to
fsghﬁﬁgf-
iyoung pld\f,s

ibility and

Ek

Coaching . -

\ . . .
* - ' RN

s

on. &t the literature review describec !the

‘that contribute to coaching

. As mertioned earlier, the coaching manuals

Amateur “Foeckey Association most commenly
ion, and perconality

leadership, motivation,

Tore

rake a coach mere e¢ffective. Be

Teur ortant.

I4

imp attributes in gréater detall,

1tea > of coaching -effectiveness are

ardi, famous professional football coach,

was made poacible byf
of the peﬂble you led” in

(citev
.the

as a facter in coaching succers.

Y 'etates that= "a coach cannot

.

discipline, “lead by example,

need unless thev have®™

the ability-ﬁo;communicate” (p.

‘e

at in order to attain credibility, a coach

te tne Tollewing Tour, factors:

]

(b) ‘a zood attitude; (c) Pﬁwend°h"

e‘ﬁamé-

and (Q/ that he conducts hlmuelf as a

v

<1_L1

*1mcp.

)
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v

Sumpreste that the moxck ' determination, orpanicational

Cabl 11t Ao, evtbu°1a w consis tency, ana, most

Lm001t1ntlv Tle XLblllty (w1lljnvnen5 Lo chanﬁe),dro the

. t
inere ulent to sucéessful COacHing. “Gordcr (1981), in
"ulwc‘lag a umb@r of profescional soccer coaches, Lo
. . v' ﬁ/ . [ . - N .
followirnr re$ponSes' s attributes of effective coachihf

)

(a) motivatior of players; () selecting .¢f personncl;

(o) mairtain ing tean harmony; (u) or qrzzarlon ard

preparation of ﬁameb,and mrfctiémﬁ' (e) a eood pul 1Tie

'Pelatious imare; (f)'per Qndll+ o ( ) round undaerostandl

Fx

krewledge cf the rame; () a,IOVv‘Of the eamé, (1)
in tactices; (1) f10>1b111t‘ in“pﬁayer relations;

o

(¥) . maintenance f d1001011ne, and (1) cood commumicat:

“Mhe United States Judo Association din 1677 conductold

Puyﬂp‘ﬂﬁfﬂl), uu'uijed;in-How to be ﬁflliffcvtivo}ﬁonch,

e

IR

P}
I

ey

EOgIN

’

A;,.

survey of their tOp—ranked Olvmpic and Lational tean coacher

r?vardini the utrlhutcu or characteristlico & coaclh sioouln
pp;ses in oraer te uc'eff :1;0. -Thciwo:t':ommonlf olTe
arrritutes were: (a) the ability to be able to tian“mlt’
qowledre (communicate); (b) a good knowledre of the cpot
(é)‘he“uell or;anized; (d) be an eétablish&d_leadér in the

field; -(e) be able to provide motivation; () have the

arility to zocers and evaluate athletes; () bte flexilie

sble to innovate; (h) be dedicated; (i) be dynamic, and

Ne

T S P .
cathletes.,

(i) have. the ability to command respeet from his or her
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Commuriicent 1on \

The deferninats of coaehinm offectiviness that the

'oxpert ! ponel developed-Tor thie study are olbl, S some wiy,

related to comnmunication. There is 1ittle doubt Chat without

communiication there can be.no interaction and -without
Diteraction coaching would become non-existent. roen i
sport onc hears the following expressions: M . . . 1 just

annot commarnicate with. the athlete” or "thero 10 o woll
betwean us." Thece ~two exproc. 1oris tfpify one of Lhe mi o

stum ling tlcoske 1y the athletes' and ccachec! .reln Tonchip

in contemporary sport. That stumibling Llock 1o ertecvive

communicatiorn, .
“he Canadian Amateur Hockey hssociation's Level TII

manuzl (1975) describes commuawmication as the kew to

) -~ &
instruction and the learning procecs. Thic prublication

- "

surcects that 1n inor-lincker, communication ic.-wvital to Uio

" development of playing skills, atvitudes, and the overall

, . . .

T A - a AT, o L L S LA
rergonsl asvelopment of the vouris athlete. The 2ocaclh wio
nol e oo communidation skills beconen nmore A T
in all acyects of hir coaching!” (p. 25). Communicaficon

1 PO VR | R : L N T IR S TS s AT .
throurhout the manual is deceribed asp teachlnsm angd JLotenirs

effectively, consistently, and constanti..

Fuoss (1Gol) in hia book, Effective Coaching, gescriben
communication: .

The methnds or means he or she uces to convey ide g
concertc are as important as is how, he or she. tezchas
or coaches, which 1s the art of coacning. It iw

through the learnine process that the cocach's vosls Tov



B
'

Vi (w' boer prorram and his or o wport are francmitfod
to n*}wr.. Conchier are teachers, coachine 1o teachTne
arch, teachie to the manerement or puldanes o learnipy

N

’p. Liiy.

b

.

Tutio L1597 1) talked of communication :1:} ~being cosential

tooconclhiiy efflcieney. He divided Commuxlcuttor irto
irformation-rivivey and information-pettine, believine the
"

ool corel. nécks feedback frors the player;.

qumrmﬂfion~ﬂjvinm

‘0” (lﬁ”r) surrests: "inorder foroacoach. to be able

T e ixAiWﬂ:‘qut io,- he muct be Kuow lt}wi e lﬂ‘ and aware of
the cul "ers matier ol The sport itnﬂlf” (v 0 UL dowar:
. I ’ Lo - s

« - o D T SR
Turtl Gothal eonornes muot decdide what TThew Srnnow dni

oo o AR 'z o
what to-- . oeod o Lnow.  TnTormation may be required-on the

charagoets cistics and need: of the H‘Lleté;vklujrln“ method.,

availsb]oA?“C 1ities angd equinment, comneftition, ahd 50 on.

Govar furihev.su:fvstr‘tbg@:
o Friovlenge comprigces fecto, principles, and
“DWe“‘P” by’ the coach from othef'di cipliness

', raycholosy, coclolomy, and the Aike. . Lot
iT'rCFdEC at anyv one ctare of athletic «
fye conch uses what iz oaprlleable nlo

ime- (r..5).

. . P B R (3 P ._,'.v". vyt s o N o -'F‘v:“— .
Speearidins to Gowgr, dntornation ma) come Iropoa variety

‘of courcas that include; (&) critical observa:ion_at-yames
and practicéc) (b) films and cther Torms of rcpl"”-

3

(¢) tecnnical sports booxs and magazines; (d) clinice,

«

workshops ana symoociumsy (e) communication between-the. .

yinlete and-coach (feedtack g and () coachifime resedr h.

Jowan believes tha! oricé avccach has gained this technical



Tonarner.,
e -of Uhe mosh clynitlicant studies on Cowetiines cend e
1 lixr\e,of,knmwlvﬂgu In coachiinge was done by Lthe latoe .

ijﬂy«i‘}‘ﬁ1’c tval. Percival (1071) found that conches riaterd
. A N N s M N ‘o . .-
thems olvp( hiﬁher’khun~the atHIOLO“'diduthn.hmth”ppoup¢ wnppJ

,asked’th‘OVTIuhtw the CﬁiChO" overall effectivenenst. Trirc.

shudy e nirmific ant bec%u e communicatian.amd reneral

.,
'\

inewledrme were two of Uhie ciqluated componerito.  Tnovereo

e dAmportance of knowledye, the study indicated thnt. 0
athlete. werss more impresced, chowed more cor Plaencs T, nnd

rated higshor coarles who were‘knowlo *edblp and knew thy

- . bl P eveteme . teohnt B T A BV S
12 reacoetic Tor syotens, thhLLquo‘, arnd training
) - O
. . . :

S procedurel, . . .

In “:ujy'hw thé’ii”*r* cf iHPOPVauIOh, Darl-olcen,:

Cebart, ard Draxke (1075) ~fcnxn&i throurh theliy otudy peot
O””uhl ative behavior was emphasized thr@ughout olhie

coachinr enyironmént. Az -recognized by Danielsen ef >

L S, > - T . s . . N
“the majority of tehaviors observed by tne athlotes armesraey

to be re.ated to the. passing of informatlior te ana I'ron thc

Ef?ccﬁive communica€ibn'in‘ihe C.h iR, Leveld
»revoWV,u ?found the use,of verbal direc%ion and
déﬁohéﬁratiéhs. 'The‘ﬁgnﬁal.stresseS‘that wheﬂ'evaluafinr'
vﬁrfﬁj iﬁfﬁ?uibiur,vsi mepli ‘1ty eypllc1tr 208, play&r
atienéjfér~5:

b

noinpt in practlc@ wherp it was hund, an

4,(

ﬁ*t vene S should always be the criteria 01 such
evaluaticmq. Donahiue (1980) ‘feels that +he most elfectiv:



'
.

mpfhmn’roy compmndleation is uding verbal iInstructiorn and
fi“?Nwlut'Wt’Jrnx-Mrlwﬂﬂhﬂ areanag workinge on the material on day

.

two Q Donahue belidves that -the codceh m ust vilways npeak

: “<>f tlv when 1notruetings but be sure that the athlete is
~attentive and able to comprehend the material.

'

SAnether imporntant aspect of information-riving 1o that

of feedback. Rushall (1 a7s5). states that: "providing feedback
is-the-mo:t\imbmrtaﬁ* feature of coaching . . . unfortunately

4 tal

toicoono of the Jeact emphas ized" (p. 116). HRuchall .
. PR :

Lde

N

Taetinen Teodbrel ac the tnfformation provided ty the oouwch U

CmoaiTy Lhe thehriquer of hic or heroathleto. e nadr thod
. _ ) :

A e fenmat ior muct b peooovided-as soan avspocoliblontfie s

_n reécporce {(performanzc) hno been given. g

~ o "

Complementin~ Zuchall'c emphasis on the importarice of

(ST

tr Inmediate inferpation are recent ctudior

the coach provic

547, and

dore by Crogsmar (197:4), Davies 16680 Flavora. (16
Smoll, Smitr, and Curtiz (19832). "In each of these ctudles

itaek on athletic technique improved individus,

immedizte 'eed
B T e L oy ’ - N
S tegr povforrarnos and/or bnﬂjﬂﬂ’l(Ul.

Croceman (10%4) - cusrests the use of evaluative
Qhecklisfs.in‘ofder to evaluate performance correctly ai

provide ac@u”ate, lomical, athSX"Tem tie feedback. Using
L ) . R N N . » .
evalua-ive checklists to monitor the performance of a number

Croceman found that feedback given in

of vounc cwimmere,
@

positive, censtructive manner improved performance and
) A R . 7 ‘ ir
motivated the athletes to work harder. Klavera (1ach), in

4

ne for rowing, concluded that: -
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MLooL L Peadback -Te more than Just the conches' inetrdet fora,
Poodbnek To oaloe provided by the Interngl information oo
- \ E ,

related to the athlete's foelten and Lo kinestactic

syotems" (p. 38). Klavora supgmests that the concles

inctructions, correctlons, explanations, interpretation:,
p

“comments, or notes on the athlete's offorts, cithey I
v
practice or irr competition, can svetematically chape hiv or

her offorte -
D S e -y O ke 2 NN P
Naviec! (1784 recearch on effective communioad 1o

.

with fi-ure ckatove and Tmoll, et ol <0707 with Li&te“

Leayue baseball players found Lhut the provicion of pordt hve,

“mmediate, and syotemntic Ueeaback improved Cremthilete!
level of performance, self-esteem, and work ethic. -
’ - v
~ Effective irnformatlon-giving reguires that the coach
i Vrnowledreable and le able to transfer hiu or e
internded mescaces as efficiently ac pooolib los The oulanrcec
£y ‘

of learning reguires both good teaching and food coaching
P

alkillc,

Information=Getting

»

The-emphasis on this diccucsion of comnunication haos

beer. based on the coach's ability to obtain and anelyze

knowledge, and his or her need to share the athlete's -

e
v .

rehavior throurh reinforcement and feedback. Communlcaticn
N b-4

m

is 2 two-w.Ly proc-ss ahd this digeussior will center on the”

N

- : :
1it;yature trat relates to the coach retting informaticon .

o “7\ .

. . L . e °. B
»om his athletes 1n order to imgrove nir/ner coa~riry

pede
82}

.
o

hd [}



effectiveness.

Botterill (1760) suggests that tre Qse of ﬁsychclogy:in
coaching, ff properlyqapplled towaﬁd mdx1m1@1ng the pers onaW“'
&POWth and Qavelopment of athleteu,‘can‘alsO»maximize the
athlet@'s performance. ”Planning fﬁrvand‘pursuing_the~tofal

o

development of voun athletes 1s not only morally the correct

/’

g thing to do, but 11ke1v the ondy way to truly maximize t éir’“

I

(v, 12). In hls stuc7 on- FO;1—°EQT1P Bottéfill;
(1277) emphasized‘the}usé Q“ Foal—oettlng done‘togethr [o3%

the afhlete,and‘coaéhwag a means_of'developingvpésitivé
’teém at%OSphgré, This stitivepﬁéam'atmospheré imprdvés

-

‘ ‘ - ‘MIQ . :
mes a strategy fo. improving the

o

- B U
comriunicaltlon ans Loec
' 4’(7

‘athlete's overall ability. o S _ Co
*e . . .

Botterill (1980} suggests that coaches must involve

b&elw athletes ir seasonal planning as one of the firct

«««««

steps in "getting irformation”. He advises~that coaches nlan

and conduct a number of planninc sessions at the beginning

. - .
“ .

07 the vezr for'the purpo$e of involvingztﬁﬁ athletes in R

creating and compiling & comprehensive ligt of goals and
intenticonz. Ey 1n vc1v1r“ the athletes in the proces Q.Qf

"oal—éetting,;the coach-establishes,a-cdqberative,

~

motivational climate amongst his.or her players‘ IfAthé'
"+ coach eStab¢iSUQS this Pel xed QOmmunlcatlve atmoephcw

eaxly in the zeason, ”* e athletes ﬁhoula feel !ree’and
’ .7' : A toA

furicticnal in contributihg to futu“e dlscuSQ1on% and te M

meetings” (Boﬁterill,‘1980,"p;N1U).

McDowall (1980) in @ study done on profegsional hoclgy

&



teams,. Tound that teams who used such collaborative -

s ] . ) . b
techniques in moal-cetting and cooperation were more .

succecsful in termg of games won. Mcgowall aleo found- that

the players were mores receptive to cooperative «fforts and

‘ team-planning .concepts I f the cos che cstablis he positive
relatienc with them early in the season. . Bird (1675)
concluded from her research on interactine (teams that work

together) and ¢o-acting (teams which individuals remailn

~—

independent "from one another while pursuinec a common oA

teams, thzt realistic goal-setting a
reinforcement lmprovea team cohesicn, member catisfacticr,

&

and sroup motiveticr. COrlick {(128C) user the concert of
team harmoriy to supportiBotterill, Bird and MeDowall's
Sug;estiOnS_for receliving information  ang.awrToving tean. -

m -

commuﬁication. Orlick, in discussing team harmony, feel
~that 1t 1s one cf “he most satisfyins experiences an'athlete
_or coach can have. "Good comrurication, regpect for one®

another, a feeling of closernecsg, rutual encourarement, and o

J
Ty

N 2 S N 3 + PR
friendaly aimd or bets

o

R oo . § T RIS
e all marde »owWoryoulo, antc rnore

satisfyinr'oombetitionﬁﬂ (p. 220). Orlick feels that merely

teing tOgethér,Qn awteam does not guarantee effective

comr - fcation. Boftezlll suggests that: (a) the coach must
atte to develcy this communication by planning for the
.geasor with his athletea; (t) be aware and redponsive to

tneir feell 135 (c) solve problems when they are “ﬁal¢, anc

(‘d) most. prortantTV,'make #, effort to communicate .

3
-+
sy}
192]
j
wm

withk -each one-of his or her athlietes.On & regula

- ) .

t



Orlick suymmarizes the ‘importance of developirg team harmony.
by stating that: , X
Trere are at least three ways to .improve interpersonal
relations with team members: work on. improving your
(coach{s)‘communication skills, try to help each
athlete on an, individual-basis; and work on improving
vour (codach's) own self control (p. 222).

N .- .

Tutko (1971) defihes these t&pes”of-communicatjon4

. o . 4 ’ .

getting procesces as the'”open’aoor pclicy". --This "open door
. oo N &,

- . .

policy'" iz one in which players feel free to approach <he
coach and discuss any problem in confidence. Tutko feelir
Fat the criective of such meetings are’to Tind solutions to

the athlete's problems or concerns but also sugcests that,
Just lirtening witnodt offering solupiQns to thoce problems:

czn be helpful to the plaver” (p. Tuy.

Tr. order for coachec to communicate as effectively asg
. ‘ . . B
possible, cound rrinciples Of psychology and. guidance must

Lbe emplioyved. Irvolving the rlayers in goal—setting[amj Taam

harmony, and showing concern on
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the athletels beralf can all greatly improve the learning

environment: ;
Leadership .

3
oy
D

C.5.E.A. National Coachies Certification Program

. ) ) \
/1077) in definims the role of the coach, lists leadership
e

A o ‘ .
ag on%@ﬁf the most important factors in the total develooment

£

’

‘ P ’
of the minor hockey player.

~re leadership .a coach-provides 1g.very important to
vouns hockey players becauéevthis reflects his code of -
ctrice as well as his attitude towards sportsmanshir.

25 coach leads by ‘example, therefore he should set

s



the best example poesible. FBach -coach should coach to
win, and have his bows play for the same nreason. This
winning spirit will-.allow the team to meet competition
more favorablv. He sheuld show leadership aualities
which will allow Fis boys to rain the gualities of
pPIOP and achlévement He should also show his players
‘a sense of Humility, 'both in winning. and losing, for
this will allow ‘each player to accept ‘his achievemente
and downfalls i a mature manner. mility .breeds
-uhablllt ;o and . tabllltV breeds oucceas. If the coach
“Jeads the boys-1n ways which make them more mature 1in
thelr actions and attisudes, then they will be better
prepared. for 1ife. Each coach can attain this godal,
but enly -if~he setsc a good example as a leader {(Level

The.cesach inMinor Hockey in avlé to further develop hisY/

‘her leadership role by usine & coellatorative coaching 'style.

Coopevative coaching contrasts with the traditionra’

avia.model =ni lr characterized by chared

¢

res ocn51t11itie;, ‘oint goal-setting,. and group consencus

towatd problem-soiving. Leadérship in thecse terms thue

- v .

“becomes the influence that a coach has on his &r her "layers

Stbsdill (197L) decceribes the coach's 1e dershir role as the.

‘.

ther persons' bekaviors and the

capayffg to §tructure‘”oc*a1 lItP““CpiON syctems to the

(r.o1). SbvauL (1”7 ) suvaestf thdt

éffective:1ea&ershjy’by'a.cogch, " ¢. . chould ta*c into

'cchsideration-;*e P ;SOhal cha“fﬂ‘eylsfjcs of bimsélf/ o S

| B -~ < <

herseif, the players, ahd,thefnature.of'the Sﬁequi@'-
5

575, Sagé £31675 ) séeé éfchtivé leadevShip

Sin sport”foiloﬁinf~the,1nﬂ'strlal eAamole of NC”L@T cer teped

'task‘brieﬂtéfidn, combineé;with"nOhéemphasi§ on worker

Adnout ihzo'the Q@Cl IC%—FaklﬂF nrocer;l Providinm -
Jeadfersnip for Sport ih rhé.l?@ﬁ?s at the. minoy and . .
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vafuhﬁlow 11
of social inte

coaching effec

*» complexities o

evels of cpaching has becomé a complex ctudy

raction.  In order to improve hig o her

tiveness, the coach must develop & unique
. ‘,. - . . " .

‘ . - o - ,
style that provides his/her players with a positive rcle
~model while incorporating ah understanding of the social-
f sport itself. D ' ‘
G P
T . N o !
Theories of Leadership -In Hport ‘

N \

Leadﬁrvdlp in sporL haé‘bean based orf numerous theories

. ]
and models.

-
1

2703 de
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leagdier:s L seé
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on the gtudy 0O

"451; C

that coaches 2

X ,‘f‘o
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. deal of critie

Oglivie and WUTho (1966), Cratty (1967), anc

N

veloped.approaches of understancin
rthyjhﬁ'the uh1ve*:j7 ”tral‘”haphroach-of
cond %pfroach to studyinge leadershic was baéeﬂ
f-‘nlveroal behaviors of.coaches (ﬁalgin ard

artwpicht and Zander; 1966, .all cited in Carron,
f;théée apfrpachesuwere’based on the belief

: 1saders can bé6éharagterf2ed tv & unigue set’”
inlthéir behaviors and ih their personalifie;v

"fo.

zdie that these theories have receiveld o yreat

’ .

ism for their inflexivility,.inconsistent

M

f

‘éghélﬁsions, and léqk“of a'géﬁéral framework fromfwhjéh ~
r?éeéféﬁ ic to emanate. ‘., R f ;

: A'b&ird’?heor":Of-ieadership éffedfivenesé isﬁﬁdséd'f .
;ufcq examihiné benav1o“c of leaders in- relatlon to’ vgrvmut
 ?1£ué ion fac;ors; @fhése tlﬂbenCV or oltuathL“l mouel

as developed by 1ed1er (IQCT}iamd'House_

e <

-suech factores. ag task gtrudﬁure, group

. - . ce
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atmdﬁphéfé,lleédef power, and’followerrSa‘isféctioﬂ. Fiedler
. - . i R ‘ N ‘ :
( 1967) cla”ni;icd txﬁ faVﬁrabiliEy of wituation: Ludéd upor:
(1) 1n}¢rp¢rsqnéllreiétions of the gf@ﬂp mémberé; (oY task
5£rﬁcbure; ahg 23)‘§GWér«offtbe'légdéf. 'Thiq prov;ded exéh'

.

ideal types of'situations rangln friom. hlghl favorable one

witb pb itive grQup relatlons, hirh ta % structure andvﬁién

power to a highly unfavorable Qne'w1t1 Door grouo Iejatlonu

low task Sﬁﬁuéﬁ;re aha Iow,Iéader poWer. Fi&dler developed

a number of scales bfﬁvu1ch Croun menber% and 1eédL“h

bvaluatej ea™h OtLQP;QTKUS.CetEP ning the CﬁﬂdiTWOHu unde”

which leaders were most Tikelyw %o Be ei'fective, &nd the
, :‘, — .;. R | :

+ Ee

-Ors that determing deprees oF leadex—-perconnel relations.

N
(@]

.

.

I

©

edler's moac¢ ozl*ﬂnallx was used in military and

irdustrial Settirgs-éhd indicated .the effectiveness of task-
‘oriented leaderc. Fiedler's ccales would seem very

4

.approprizte fov use in studying sport 1'33 chip bezauge of

oF
v

the high task-orientations that are involved in' coacliing.
However, a nunter of studies . (Naylor, 10763 BIrd, 13775

Horwood, 197G Sordon, 1981) found little support Tfor the ucg

of his leaderchip .scalec. Thege réseaﬁchers found that tne
use of scales that-Fledler had developed. were hnighly .

'

speéulati#e and that the test -only measured ‘leader-nmember
relations; task strueturés, ahd position power. Fiedler's
- of sgivuational leadership fails Lﬁ'reC“:fluc such

leadership factors as.strecs, oersqnal experienccs”of plawerf‘:

'and the uniguenest af .
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Houce *(1971) places more emphasis on leader bchavior in -
hio meodel of leadership. ~This éOhtinﬁepcy médcl dlﬁm lacks

fley pility 1l design and faills to recorn ”wlthe‘subjectivity_

v

vith interactions in oport T -

o
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D
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;A more Tecent model for utud\inv 1eader hip‘in sport i=s

.
. .

"provided by Cheiladural‘ (1978) 1nte“dct*onal qpthdCh. - The.

gathering‘bf\datd is fécilitaped throdgh repdrts“dﬁ‘i d‘Q@~
ok effecu;xonesd from bdth the pla&éfs aﬂd\the'codches§

There studies 1ook at Ieadership'in Qoaghiné-in:both an
obfective and °ut*e‘u ve sétﬁing;‘HThe’behaVicf o? thehléqder
o LR . K ) o oy e .

is seen as belns jointly.decermined‘bv_the'Ieuder,thg Frours,

and the situation. uroup Uat;uiactlor and gro&p peifb%ﬁqncc'

. are measured by these,behaviof outcomes.. Chelladural -
(1978) use of this model emphasizes tasks and interper;omal
_relgtions eimilar to Fiealer tut also recognizes UILUallO nal

‘

oo R N
o~ K Al .

‘Leadershiyp (as depicted iy, Figure 3) was developed 1m = ,
earlier studles by }LPglV 1- (7971, Danielsen, Drake ared

Cortavt (1073) Danielgen (197L), 'and Scholten (1078 "used

various a:ﬁects of thic model. In?étﬁ&yini coaching.
: s ! . ’ . .
“leadersnip,’ all four studles concluded that coaches who were

rela@iOﬂship—o ented were found to oe more effeotive‘iﬁ C -

>

p

tow The players rate

tsrnu.of' 1 them in vanious s¥tuatrioraT, . .
‘ ‘ | ‘ o . - e
cand hwh °uﬁn“r 1ge the coach was to each pl er's effort te, .

Fowever, Jan1plse” (197H) convluoed that coac he” whd

WO goalébrifhtqd;as opposgd,to~coagbcg‘wbd wowﬁfj L

’

.



ANTECEDENTS

Situation
Characteristics

Leader =~
‘Characteristics

"Hembeiw

‘Characteristics.

' LEADER BEHAVIOR CONSEQUENCES .

Prescribed
Behavior

-Perfarmance

" Adapfivé
Reactive

L

\

b

Pfefe;tedu

Behavior

Sdtisfaction

‘- Flg 3 A Multldlmen51ona1 Model of Leadershlp (from

Chelladural (1978).°




relationehip=-oriented had more success- (won-looo 1roecordn),

“while t~ dr provers reported -more poal direcetion sl il
levels ¢ motivation and personal satisfaction. Perelval
(1071) beet descerilbes the leadership roles found 1: - there

four ~ctudies:

Athleters apparently like coaches who are 'with it' frou
the viewpoint of understanding thelr social philosophy,
drece, music, ete. (to know how they fecl as apposed to
tow the coach feels), but they don't want the coach to-
be 'with them'., They want a leader who.ilg Interesten

in their probléms tut who doesn't try - to be 'one of ine
bove' {r. 225). : ' ’

Ty all of these otudies the leader'zs.behavior wos the
recult o ooy Toet e, In another relate ctwdl, Turtic
ew al., (107« feound thav coaching behavior Lna iotn

Ny

perceptian doternined the coach's Impact oh team morale.
Wiymin-acacihies wevre found to be less punitive and more

suprportive ‘M. loctns coaches. . These findings ‘were a

reculs of the. analysic of understandinge the interrelaticin

aof the coach, playér, and situation.
4 Leadercrip Scale for Sporte based on the Interrctidn
. 1 , PN
I : . . N s N AL . -
Sl owas y TEG ClLliJAIYJl\“N Jalel {16 I
! Rl

ot canniste 5T a training or instruction factor (a tash)

~f tHe coach who 1o ceeking to improve hig athleter

(A8

-
!

=formance levels) twe decision-makine factors (autocratlc
or dermocratic), antd £WO‘motivationél’faC%ors (soelal surrort
cand v onitive feediaclk). This leadership ccale provides a

.

Q.

muiti-dimercional appfoach to studying leadershir in a nmuch

mAre holictic manner than the approacheés used 1n earlier

d

P

~+udiec.  PRecent studiec by Horme (1982) ani Chelladural



v

(1980) have reportod thot dizerepaney betweor “thletes!

u

voreeptione of concehiinge behoviorns an Choet» oec Poreneer Do

apecific hehaviors were cipdifieant ly correlated wit! thoir

saticfaction with leaderchip, team performance, and overall
. ) :‘i‘
involvement.

Thic otudy, in ntivmptinx to define coanhiling .
N ’ V ‘:{; ) } c
effectivenesc, employs the multidimenslional approach Lo

leadershir tor a*temytins to underctand the nany Tactors thad

invelve She ecmebes! leadershly vercept lons, o The athieten

boweer, are on o indivectly involved throwsh the coaehte

-

Viv o arnd Coacrnine Hifectivenerscs

«

The componencs of effective leadershir in sporc are

fertes by a conch'c phvsical, intellectual, and

enotiona’

Pl

charactericsticr; the effect: of the eonvivenment

ot his or her personality, and by situational

15 m riend df thece hereditary, ervironmental, and
.

" situational factors, maximum coaching leadership oceurs.
- . . . i ,' . . ] .

: : ; ; . RIS S I |
mrfcotive leadership, according to Straut (1070, d¢ characterli:

to raking the west of pervconal atililles, bringiny cut tie ver
in one's athletes, cooperation, mental alertness,

decislvene

wn

s, and accomrlishment of tasks.

Larerets (17370 adds an interesting izt by surrestine
that when evalusting the leaderchip of the coacl, "ow~ mirnt

berin by observins how the athlétes look at him when trhéw



‘

cure inoa towsh losime- oituation” (p. 10).  IF hie da ootillk

W

ﬁhwlr‘lpqur hwﬁﬁctf'muﬁpex’s'thar hu_”hnb Ttomadc" o h
Lcchniglun and ao uh individual.

Mao Toe Tunp'bclieyed thét ﬁfeaﬁ 1eQdcrsh1plis'evidbnt
whén ”thb-peoplw telleve fhey have done it thémxélyes.”‘

X . .
- Leadership irn codehing revolves around the same 1deal:c

[

Fecause real copaches must. have preat athletes In order to

-
“r

be succesoiul,  Vin

le

in Lepmpecs, 1000000

¢ Lombardl (cited

Y

sums ur leadership in coaching: "leadershlp or‘t@nohcyt{{p iﬁ

-

Cnct oo omusts Feeodine as having The people led, aceeyrt wou,

N

Voul ¥now how. yvdu do that; you've got to win the heartzs or tio

peorle you leaa. -o o 0" (. 10). E - o
- Lerrett sums up leadership in the following manner; a

coach who-exemplifiec dedication, strdng personality, the

trer, and who 1s atle to sive his

[}

Tive -t o ruar tnlnrs toer

N

]

T
-
5y
et
<Y

N

e
—+
e

imes will becoms an effective ‘

4'6 B! . - : .

i the purpose of this study on coaching effettivencss,
metivation wa¢ described as the abilitv to get plavers to
' ' ‘ ' ' 5

Cae® nicqn perconal standards of performarce, and Lo -produce

~ hirh efforts to-achieve .them. (Martin and Hryealhe,

aarelttent];
- 4
ThRIh L Carror (1CE0) views motivation as a neg¥sgary hut not

“sufficient .component of sport participation. Ggpron, hovievel,
e ow_edre that skill is essential to fuccess. in cport but

: t'" ‘ . . ”- ' B l- . ' .
vithoutn motivation, skil

~

Fel

is of little value.
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U
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Cirgrees (1O78) uned thiic cimplie cquation to THlustiate

the importance of motivation: -« °
- ‘Y. 3 ' - '
PERFORMANCE , LEARNTING + . MOTTIVATTOH

(behavior in a = (past experiencen) '
-situation) - : o '

Singer states that motivation by coachey ir cport usually
, - . o

’

consinte af the providing of reinforeement. The-moro

“ .

peinforcement tio athlete receives, the hicher wil? be the
amount of ¢ 0fort produced.  He suppests that this preintforcoment

aop s e e T R B TP g
ool Yoo ool four tyrer: {a) tangible rewardn such ar bodrer,

S S S VR R U G S (L, vocliad rewalas Sudch an, 20aul. (dod-

Veer &y

piove D, conrn wrtention, vocilal recornltiorn

.

(e) verformance 1rcrmatiorn scuch ac shodting accuracy, and

. - : : . _
(¢) internzl reinforcers that self-penerate behaviors ouch &rf

roal-cetting, desirec performance ocutcomeg and vicarlousr |

N

learrins. Simrer ceceribes these internal rein’orccers ao

beraviors. that require athletes to be. constantly aware of -

<. theiy imrreoved efforts by perliormance measureu usagliay kept 1In

Gaily lor tecks. Vicariour leaorning refers to the idem tvl.ut

v,

1

individuals zeeins others U ine rewarded will strive to

)_J
=3
3
=
<
N
S
o
D
e

; ' . -
tYeiveo o o formance.  Singer (187

thin cooperative coorning, acdonplished by

coaching each othier, help the atrlzte estatlish his/her owmn

¢

o

eyterncl dtandards.  "The enu resuit of vicaricur leavrnins 1o
the developmént of self-motivation” (p.~ 8).
» Rusrall (1979) sugreste that the coach should provide

5

- - N e b . _ o - - O e - - PIRE T
«“ior about tre athletes' efforts and tnarn



Lraintlmys poals should be chort=tewm and progsroscicve . e

»®

tete offorts shonuld boe vucoxhixwd and coce ol >n“*\ul
(1797%) & cribed motidvation as having Lhroe apprancmes

firon beluy & suppurtva one, the cecond roinforconent,

and the thirvd pride in pérformance. Alderman and Wood (La7e?

Flyviontin ot

o

performance of the sport. Theod resgponsitilitiec

with fander in thelr study of Lot young hockeyw plavery

they Tound that the two stronment , ircentiver oy Lhear

P

St LT VIc 1 Zi(‘fﬂill\utjj on witli the troam syl }"‘,JT‘A‘.U'{‘\ .r’f
Llence. | buquin (]“YT\ adag that percistence devel oy
iy reinforcenent and obher forms of SRR \(ri‘ﬂi; 1
,Cﬂ]Lﬁﬂf.'Ollffvlpw Gevelopment . ‘ o o

Lone with Ye@@fmftioﬂ,lﬁuﬁhbll CLTES e OLe

e be- civen - responcivilities that are reiated to U h

T i
-
E

form qf self-recording of training expericnces,

bl

manttorine ocne'c own proqress, or evaluating other fihoeton.

F
o}
P
o
b
o r
.
—
T
—

M
3

by

ds the followins aS'souﬁcés ermcfivaiion

-

hancins the athletec' work inp ut: (m) e”"ow‘l roul-

—+

acatidn ;h\uld_bé rélated o impro&im; apd‘advuncinf
e's ::aﬁu? in-the{épbrt; kh?zthaﬁ‘the gthlete'hc civor
“unity to relate to‘notheiﬂ e#perienc3§,in;tko Ccpo:
ol officiatiné or.playingta‘hew pOSJLLOT'-and'(cf thot

trainirs experiences cffer pQSitiVe.feeQbacK, take place

oy}
bt
s
¢ +
W
]
\

Tleardnt envirdnment, and have cu“‘“"l~“L var
1tv. "Cogkhhes who attempt to motivarte thelr afhletow.
: ‘ .«’;‘,;» . . i ) ;‘
suck progr recsive and well thought-out decigns should fin&

at peorsistently hich levalo of

)
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Tottvation Throwsh Effect fve Bohavioral Conehing:

Martin and Hyrealko (1983) congictently suppest that

motivation affects the performance of athletep. "1 couchen
¥

ccan positively influence behavior chanere in athletes, 1

-

{hen ctands to reason that atiiectlic performance will,
S Nt e T ST ey RSP Lot Ao
improve" (p. (). Thiv fdea of havins a specific woet O

error. correction tartice to improve. performance 1o etf'feative

hebavioral comchins,  Wart brgoand yreadilko (1785) v Teroto
ro-L, - ,, . . —~ DU SV e N - [ IR o 3
el et lve Lehaviora, eonTtning "o the conciotont apyiiontion

of principles.of rehavioral royehiology foro the improvemont

a

e

aintenance of athletlc rehavier" (p. 9). The emphas

$ic -~pproach t5 motivating yvouns athletes i the garel.
4 _ k N
.ation and continucus evaluation of sensible coachin:-

tratecic. .  The procecs, ac Martin and Hrycaiko deveribe

it, enmpiors specific measurement ol the athletic rerformance

a1d 4the effectiveness of the coachirs techniaue, while

and maintainine positive existing behaviors. [The ~oach munt

f'oeus o hla or hor own pehavior as well zo the athlete'o,
Their benavioral approach involves the atvhlete: (5) ir scal-

(b) evaluating the acceptability of coachinr

6]

(D
ot
t
[N

n:

U

>

procedures, and (t¢) encourages self-monitoring of

¢!

performanc

Ir citine many recent studies Martin and Hryveoolr

@
"
-

(19523 cztazte that coaches usine this mehod muct pe awars 0F

bl .
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Rgsearch‘
studie

a"‘O self-
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Y

in

cati

o

on procedures

demonstraté@*in

his or her

C

a £oientific wanﬁe” to athleted . -
in this area of mOtivation.includes'a‘numbew
st HMcKenzie and Rusha}l»(198d) postedf

o

monltorlnv @evices durlng practlce

to increa

A

program boards

1+

t@@

Sswun Lv,members of a comoetltlve Sm1m mﬂam,

number o laps

O'Braen'aqdaSim (10 G) u%eo a behav1owal c%alnlnﬁ procedure

for improving the pe*’or’mancp of movice golAersg'he;fe ar

E“uﬁenta £108C) developed invovative - ﬁess activities vo

imrrbve the efforte Of:?aFtif‘“Q“'” iv L, . Te Fitresc Trorra
,r B <%j _

Eeward Gl;?:) improved the -Tflercive «f7lcicrcy cfla bassbhal

tear by using extrinzle vewzrds (% =i-=d hariéﬂ an?

Krycaiko, 1G82). .

Motivating Dt‘letc using ¢rrervable, measurable Ga sz
moves ccaching mere towaras ar arrlisu science, a.féctﬁr “hea
ras Teen Tor too long sadly lacking in h@ctetl Jaclk Deorabus
(1953}'irAdiscussing votlvatlon, Sﬁates that: "the nlavers
and their rrubléme must be understood or ar. 1n€el¢eatual,aﬁ§
emgtlonCT basis if a coach 1s *to.be succe . (g;%ff{ '

. ¢ ‘
Derconality “ T .
tcecording to Boutillier and San GioVanni'(198¢);4the
terr personality refers’ to the idea th t,evéry\individurl
as a unique set of characterictfﬁs which set hémfof her
apart from every other individual. According to tihecs
sautiiors, trne study of the effect of persoﬁalitg-on,
*%“for;gnce in, sport .fé%ﬁsgd uﬁon tfait measﬁwereh‘.




_prediépoeitions that account for' congistent patterns of

! ‘o

> . N \
: )

L e . ST S 4 et o - - . . P - o ae g i PN
Srersonatity Llieall alle COncelvVed a. Cnauring ani otalian

»
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individual behavior" (r. 116). . -~ AR

Personality Traits and Performance.

ST

This trait approach by San Glovanni and Boutillier =

v

(1982) to the study of personality is ‘based upon the.premice
. . . .- :1‘ , L , .

that: (a) there are a number of discrete*urdits; () that

\

ca“_bé‘isolated and labelled; (q) that the-level of”

each trait variers from nercen té person, and that these
differirsa-trail levaelr can be meadured. | - ‘
CThe use 6f perconality inveriories by researcheré .and

sport psycnolosists to identify traits and predict behavior .-

has beer a toric of considerable controversv over the past

i
'

20 years. L o - . . e

e

Tutko (1971) suggmested that the ultimate limitatiorn in

/ <o ~
ccaching ‘success. was the coach understanding ‘his owndl -

persoralitv. Huch of Ocilvie and Tutko's early-research

3
€]

3ST71) wac based on personality fype and it

in sports and understanding behavior.
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Tutko and Richards (1671) classified coachirng personaglities

3

(@}
W

inte five tecories: authoritarian, nice guy, .easy doing,

intenée, and business-like, on the premise that the coach

could'shapé the personality of the team -and the‘individuals

"Cc s of varied personalities can produce a

ch

1
M

¢

*

variety of player responses and behaviors" (p. 16).
. | ! e TR
Singer (1971) concurs Kith Tutko and Richards in.

&



At

- ’

SY“,iSle‘ that personality traits subjected to sta-lftical
'analysis a1 Lo of considerable assistarce to the couch.. He

L P ' . i ~

N

Suggests,the‘pkobability-of a person being a. member of a

‘team, playing, & particular position, ‘or participating in the
athletic -event are possible,’when?traits can be ascribed.
‘Kane (1978) also supports the use of personality traitc

" " - . [y /’, T . ‘ y » . )- - 4 ’ . )
as a factor in explaining performance.in sport. = "Explanation

'of rerformance chould, howéver, be‘limitéd toﬁéimple'ﬁraii\
ﬁaasur;s.such:a:'ektrbvéfsion, jntrovér&ioﬁ andjghxiety”5 p
(p. 24), ’ . |

e a;% of the tralt apﬁroach in“spgrtfhés alsé,feceivea

comblderatle criticlisn.  Rushall (1975),gtateg~that the

personalltleu of inddividual coacheo are. unloue and develooed bv

. 1

umeroqs circumstances ana\condlulons. He adds Upab.

3

- ) . - . . . B [ - AR . ) L a : )
attempting to arnly sclentifie- mea‘urementmto suckhr a complex .

N ‘ S . N _ D S
subfect ig aiffi-iit.. "No matter how clearly persornclity |

traits ce&n be defined, 1t must be remembered that the.tra

Sy

ic/are never directly perceived". (p. 126). He further zj:

that these perceptions are always base#d upon inferenges,drawn

&

-

, ceneralizatiors, ard abqbract ong .

from- orcerved bLehaviors
e "The type o7 recearch often done on trait or: p@r onaiity

)

«

typing' is offen inconsistent and~uhre1ﬂablé”'(p.’ '5) .

l\

>

Rjam (15531) explains the popularity of p@rsonu$1‘” types -

”Qég@mge‘:his simplesdelusion gives us a feelins of comior:
: - ’ ‘ . ¢ i ’ . . *
and security".. (p. (%). Ryah suggests that predictine

o}

“pehavior would be possible if only there were clear an

J

.
Lrpes o

i—

rersonallity. Ruchall

.
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D

. (1975) supporis tir u’bj‘citing‘that,athleteé,aré:éxtrehely
: . Lo . TN . [

. . s ,., . ] ) . ‘.‘
gomplex.anu,JJ fer from onea nothcr Jin phVSlO]O“L al

' A
i

-charaqterlstlcss‘sk;ll’1evels; and’ p ycholog1Cdl make-— up g

‘e o

Psyc}olo Jcal aut”1buteo can ‘o ten change and there are

w H ¢

simply no,chata¢£e%ﬁstids<that aré'cdmrpn to‘all gon
coaches 6r‘qt“l cs.~- Co e
-(;O75 vconchS(Witb hvan (1082> ‘and Rushall

adding that persona llt‘ measuremant-tesﬁglshuuii

‘cijbjf¢oaphes;and‘athletésxwho are zided by trained

Serutz. {1975) Sugmests;tha the use. 0° 6%@:9.35

=tanding perfo rmahbé'anj.behaviorfusually report-
o Caa A

findings. that are irnconsi

L
(u

tenu. "Tue 1nconuﬁ~téﬁcyqufdatah

' make,theidﬁawing'of_depéhd@blé Qonclusion impossible"

Tyt el - ey Qg e P R DA e U7 ;
(Sthutz, 13795, ». %), ,SchatL_Ao “ﬂ.khaL situz 1oru* .
factore plor & large part in ! and-1t 1¢ tnene

Martens (1075) found that: (a) Teheraliza%ions'on]datéﬂ

and other research jﬁ?frmati@n; (b) unfl @tif{_choices-o?.
" instruments; (¢) uninformed.c?‘won ex1 tenp st@t stical N
Canzlysis, and (3) the'”eth'cs involv;j'iﬁ‘fféQibtihf

. Succesiful dodch and. awhiete behav1ork, wereAall compor, fo,

;

the. use of personality.méasurement in at emnt ng Lo deternins

Darielser, (197L) ir hig study of yduth hotckey - fla'e~?
' ' SRS 2

arnd Yreir cosches concluded that: Malthough steréotyping hae:

itz advantaces in'sim@lificatibn of undérstanding, it has
, : : 1aing, S

A=

n

£
(O

i

n

—~

ntare of ovc“:imm714;ua iori of tHe'complexity of

e

N



by conc}udinr
”tjpe” of effbc%i?e éoagh. lalom¢k.
fggnd‘_hat excellent results are obtalned\bv CUaChef of
vary 1NN per 5né11t1es whao uue many and sometlmes wide“
.‘Qifféféﬁi méthbds'6f tra;ﬁing'ahdileadér blp )
Summéry: - : ‘ ) | Lo ‘L = | .
— ; T ‘ o
- Thisfreviéw'o: literaﬂufe suggests théﬁ~pénsonaliti.tybe;
per 06; &8 not'a.reli@plé'predlctor\of ‘ Sbingjef@e”+ﬂn,qL;;.
TF6~1iﬁcréfure-;'viéwed does é:if;kjlc 1} '%hpgfﬁaﬂcn'rfgtig
. - : - ’ ' -‘ .",5 R
coach understaniine the, pqvcho¢o 1c&1 and soc;clb:ﬂ"ﬁ7< ) “[1 .
_ varilablec . hat aqcoun*f&n téém succéssn. }y underpba’ulr“ |
- ,the factors (attr¥butes) 5F 9
‘ eac

Q

ir

E Tactor can improve the quality
;exﬁeriencepin

%o provide poslulve p

- ‘ '
‘human behavior.: SR coachlnv belnr no ezccutlmn (n
Cz ano”wli,(lﬁol) furthe“ suppor'> t}e dbovn i

phatlthere.ls no one

oaching effectiveness @ﬁd'hbww S
1ty of the athlete’
sports participatioﬁ,:tbe coach'is»bétter_gblok

. fphologlcai and ph&éicallbénQ

siite, to L
N . i “\'
es. Cocaches who feel to develor thelx S
comrastencies "in manher will also enBlance the. individusl
athl te S per“ormance poten la 1s"as well as contribute to .
his or her human deV@lopment - B



(-Chapter 3 ST

METHCDS AND PROCEDURES - -

" Statement of the Froblen Review

-4
'

... “The purpose of this study was to understand what "good"
codcheg perceive to be the most’important_facﬁofs in
elTective coacrhin: and the waye coaches improve their -

»

cozching effectiveneszs. Chapter 3. 1s composed of 'gix

cubzections. - Subrcectior 1 revisws the sampling procedures

’ ) L s ' I. . 5 ) P S » ‘ ’ : ’
used in this study while subsecuvions 2 and 3 outline the . .
date-coilecting techriguoesyd questionnaire. cubcection X

data -analysis.

emploved ir answering each of the research sub-gquestions ard. ™’

includes tihe null hypothesis used in subzguection 1.

Subsectior. & descripes tlhe rankine procedurse and descrdiyptive -

inalvsis errloved in attempting to understand how' these
coaches improve. thelr hockey knowledre. -

7_,

W
[N

The 1964 I onal Coaches Certificdtion Frogram Level 1% °

¢V
"

& in BEdmonton. &

‘Serinar-was b Tt was attended by over 150

delecates, the-majority OF which came Irorm Alberta.. The

T
a

majority -of thie sroup corisisted of 110 candidates ceeking

Level IV certification in the Natlonal Coaches Certification
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observers, proup leaderc, organizers,. ahd guésf'upedheru;
- The ~roun colected fof'use-infthis=study‘weﬂc the: Level-
IV cariéidates. The Level IV candidates were all activo‘ L

coaches at various levels in Minoxw Hockey. In addition tbl"

'hav1nr succe °Sfu11v completed tbelr Level IIT promrdm“,‘“

tiese (azuidatekialuo requlred refewcnces fror *heﬂr:minor

hockey ass001atlons, completedtnesumes, and successful

coaching backsro unds in order to 4ttend (see Apprendix .. for

L . Y. o
L Level IV el!

}d.
,_.»
N
}_J

.

citility reauirements).

The peakePS w 10 attended the clini c \PPG well known

L3

and hichiy regarded hbbkEy coaches fP@EAaCFOSS'Canaqg.

4

ct

[N
€]

4

cliric with the four

Inittal contact was made at th

individuals who agreed to comprise tn%.”expert” panel..»Nember:
T . . A .
~f the ”eXpePt” rane! Ffor.this studv were sel ted prwmar v o1

N

the basis of t}e“r blshla—ﬁegu}ded Pnomledgevof nockev aﬂd'tye
I 4

coadhing inVolvemenb with Canada'° Pdut QIC present. Dlumric

Heckey Teams. The members the expert Danel hac 215

P

contributed siénifieantlv.to'the- O”tEWt in the cuunufng'v

[¢¢]

imanué5gwdf fhe Hatjbpél Coédhcr Certificate ?ﬁogram'énc‘ar%
:alf-wresehtlv involved in ﬁbe Cana@ianikmétéur bek§;v
.:Vu001a dor! iProgfam ofiEzdelléhcéJV,TME'Erog;am cf
'chellénpv,'iniﬁiabe&_ih 1082:tihVOlvésfthé;idehtificatioﬁj’
'vand'dév@lopmeht Qf!Canad s ellte hockey players for ghe |
"ﬁﬁgrga of ﬁéihtéiﬁlﬂ- an 1mpFOV1nb our nat;on'c h?g%
:ap?ofi;v e’ ;Tabdlﬂo in'interhationaI hocke§ COﬂDctl ior.
 EaChif DF the expert panel wac and is‘éurreizly,iﬁyolvéd

& twe Olympic, . Ainter=col gi?te, o1 national -
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elite dlcével. . o Tl .

[

. TUpon.recoiving permicelion to. initiate this -study fron

. . ) i - .‘ . - » ) P . - . K . R ) ‘: .
‘the techmicnl dirvec: ris of the Alberta and Canadian -Amatour

ra

Hockey Aggociations, the delegates were informed. of the

study and its purpose and were given the option of

.

. - y L : . P . o .
participating.  The Level TV candidates who were asked to

AR
%

ers-Brigres Type Indicator were required to coach

. - baké the iy

.

ey céason.,  This coachinm requirvencnte

) e ..-."". N -
IV cervification process. . .-

v ewl some . of the et T poloy ooashe

in-fiverta. ‘Theﬁe toh amateéeur coaehes reprecented un

exCeilent eroco—oeetior ol Andividuals from-all four cuireoamy

our katlonal Ccacking Prosram: (&) the Initiation level;.

'1

(b). the récreat on level; {2) the competitive level, ‘and

—
o,
~
ot
-
7

4]

F

-
T
1
gl

43

b

.

p A1l the coaches . aftendine thic Level IV seminar for
' certification were iNformed of the study and <7 the follou-ap

surve:. The seminar register was used to obtain a mailine

“liszt Tor all those ~oaches who- attended.

AI1 thée Level IV candidates were given the Myers-Frirco

. Pels

2]

onality Tvpe Indicator during a session on the

v

>

”Psyéhblogﬁ-OfLCdabhinﬁ”; ~The purpose of the testing wag

“L1lv explained bty the researcher as vo its relevance

care '
. ” - . " N V
to the ctudy =nd its relation to the follow-up questionnali-.

}4
3
D
.

P L

coe

011dw—-un quéonnaire was developed during the nert -



T

dix monthe, usinge examples of previous stutiies:; regcent
Titerature -on the topic belnem recearched, and the expeortice

of Dr. Murray

Smith ana Dr. Larry Beauchamo.

Fach ‘coach in the sample was sent the inventory (cee

.Appeﬁdixic} at the end of their requlér.leawuc rlay (March

1, 1985). The inventpryginclude@;'(h) a letfer of

introduction; «{b) a coaching information section; (¢} the
duertionnaire iteelf, and (d)-a self-adireraed trvelope,

The conches wers acked to retuin.the completed questionmoiren

i

tv March 23, 1G5, AgsubseunNt‘follow—uy‘létter was cent

m

out 'tc wll coaclen whooe questliomiaires haa ot Tecy, roceliveld

[ &)

by iarcn 25, 1w
The choice of & questionnaire responsé a¢ the barcis tor
Goine thic pédearch wids based on the follow-up nature of

the study ana {1 cquthnor's percsonal acaualintance with &

Tnetrumentc Ured in the Cuestionnaire. ) : - -
Thia five pare inventory walt developed acreordins U The

:reseéch queztions. The research gquestilons were, preceded by

the,@pach's’background inTormation sectiorn. The quegtlonnairs

§

1s found in fpprendix C of ‘this text.

Coach Fackeround Information
Thie section was develored td provide ceneral
information on the sample group. . The coach's arge, marital

status and number of children comprised the first question.

The other iters congidered were reducational attalinnent,
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Boeliey vilaying exporiencoe, Fockey coachiny experience,

3 ) . .
1

hovkey exeoriencer oo an acsistant coach or manarer, and

couchline expericences other than those involved in hockev,
The quection of time spent coaching hockey during the ceacon
was broken down into weekly time allocations.  Thé three

caterories were: (a) time cpent in practicde per weel;

5

(t) time spent plamming practices per week, and (¢) time
crent orcaniczine, promotings, and renerally adminicieoringe

hookey pPer weei.

aa)

The purnocse of thiz seevlion of the questionnalr< wac, Lo

nrevide information for uce in comparing the canple rroup'o
“ . - - ‘ .

'
<

Gomosrarhie waodoround; nockey experiences, experionces In

other sporto,; ani time total spent on coaching hockey a:c it

'

rn
M

o (wineg vs. logces) durine the

!
P Y o~ ' “vr-\' " ~ 1 S
~Srelated e thelr success
- .

Mversg-Erisre Tyrpe Indicator

. ' o . o
~ et : A O & e LoET e e Ty oy g e e
Quection 1 relates to *hne sub-proklem #1: "Io there oo

ot

Ty
4

T

N
4

icngrir between the Level IV hockey. cozvhes' recults

or. the Myers-Brirgs Perscnality Type Indicator, and Coaching

]

Eifeltiveness? A correlation between the coach's total

nurider of points attaired to.the tctal number of points

: . - o .
possitle and “hre coach's personality type was sought. As

3
M
=
ey
e
O
3
o
Q
[N
3
+
-~
D

procedures, the coach's personality type,

-

thiz ztudy, was measured by the results of

Myers-Brirss Personality Type Indicator.

_The,Myeré—Eri?SS Personality Type Indicator was



oririnally deweloped In 1932 by Katherine Dedgpys and Toabel

{
Frieere Myers ao o personality type indicator o helping:
colleﬁo.rrtuknn.t in Falo Alto, Callfornia choose career
preferencec, 1t was thelr theory that certain "typeo” of
individuals would be better suited for variouc careerc
according to their personallity "typeus". Myers (1980)
currests "the understanding of type in meneral and of onet s
cwr, tupe 1o oparticular can Help in&ividu“lx chimons the e
caresro, 1Y ocan alro help then %Q deal witl the problemo and
tihe peorle in their lives" (po 1),

Tre lMyers-bBrigss Type Inalicator hao b

upalated, and evpanaed On Numeroun cocavions over Thie 1 4ol

52 vears. Today there existe a number of different formes of
the Indiecat . . TForm G, which wis uged in this orudy, wac
updated in 1676, Form & of tie Myero-briss. indleator aoqdo

gqueéstions wrich deal with the way Incividuals ilke To use
their perception and judrment. Thé questions were develored
to understand the way individuals like to lool at thinrm: én;
the way they go about deciding ﬁhings. Theoanswors e Dless

arate preferences: (a) introversion

(t) sencing and irntuitior; (c¢) thinkine and
(d) fudsing and percelvirng.

The preferences used in this stuiy were introversion,
extroversion sencing, and intultion. The introvercion

preference as developed by the indicator, would mean that =

g
i

coach would probably relate more eacily to the 1iner world of

3

1

idsac rather than the outer world of people ana thinm=s.  ~u



extrovercion vreference would Indicate that the coach woundd

s

o]

velatermore eactly Lo people and things than to the Tnner
world of ldeac. 7 censing preference would indicate the comeh!'s
rreference for working .with facts rather than looking for

pocscibilities and relationships. Lastly, an %ntuitjon

preference would indiciate a coach's preference for lookingy o

e ’

poscibilities and relationships as opposed to workir, with known

B
e
o PR . cet

Tactl : .

E;ch combinntioﬁ cf the preflerence ﬁ@ndr to be
crarzeteriosd b ids own set of Interests, valuer, arct oxille.
The four combingtions of traits used for “hic ctuay wees
(o extreosersion and intuition (ET); (b} extrovercion

Y (o) introversion and intuition (IT); and

(d) introversior znd sevsing (IS). Each comtination of the

preference tends to . o racterized by 1tes own oot of dnterente
values and gwill focunmmary of g (1676) desceription

of tre éharacteristics ascsociated with -tk combination is

L’i"\
-

rrovides in Table 1.

ey

T P - Pt T TP S 1 e -~ 4y L S T
Ty terns ol rellabilld the measurenoent ¢l Pel’fonas it

tvpe often peccomes a difficult process. The researcher 1irv

alwave faced with the question of how much of any riven result

10 the reliatility of the Indicator and how much is the
veliabtility ¢f the person taking it. Howecver, in developing

, Myerc-Bricms uced carefully planned studies of reter®tc,”

s

over different time intervals, and with

at different agec,
camples of difforent calibre, in order to gain infcermation aco

5 : o - ~a oA S vy e
rilivr o7 the preferences as reported undey varisi



Table |

Characterlotics Yrequently Avsocelabed with Fach "”'Vj‘<‘

Extroverted Intuitives (IT) Extroverted Sensors (RS)
- hearty, frank, decisive - matter of fact, insencitive

leaders . -
‘ - enjoyv everything., Make

-~ quick, inpeniouc, Vood things fun »

many thingms ) .
M ! - tend to 1ike mechanicnl

- resourceful in celving new things
and challe enFing problems ) e
o L - conservative valuec
but HC»J et rouiine
plgnménL” - like to organize and run

) ; acvivity
- usually well-informed and v

erfoy addings to thelr - outgoine, cacvooling, fricndl

Tund of kriowledico e . i .
‘ - “ind remembering facto cacier

- apt o Lurn o one new 1HJV mastering theoriegs

irterect after arnother . »
) ‘ - work begt with cncouragmont

- alert’ ani outspoken . and praise

- may be more positive and - main interest ic in thinr“
confident than thedr .. that directly and visibly
experience in an area “affect people's lives
warrants

ITntrovertesd Intul<ives (IT) Thtroverted Sensors (I8)

- quiet, reserved, * - sérious, quiet, sencitive
imperconal L

success by goncentratlon
~ B
t1orouylne° R

- dinterested in ideas with ' . S5

little liking for parties
or small talk P

¥, dEsierly

zﬁoﬁgl,lyj"f$45

BT 4 ~f*aﬂdtd&pan

- enjoy theoreticel of AR
sclentilic oubuects ht

- usually have or 1na1
minds and gre drlve for’
their own 1dea% and 3 ’
purposes \ SR .

‘*ob e”ve“and analyze llfe with .

- skeptical, critical, g de?aphed ouw3004tv

independent .
o 1nteres ed in impersona

- ve power to organt : ‘
na p & prificipTes, cause and effect

Jok and carry it thr

with or without belﬁ L. exert themselves no more .

' % than necessary - .
- little concern for n ‘ gi > _
,possessions or ph - -

Ccurroundings




Stardardicatlon for Form G 1s baced on recults o teot
o L, LY mctes ang 1,00 females In Grade o fhourtc 10 in
three public schools In Betheoda, Maryland, aed four private
schoole 1n 'our suburbe of Philadelphia.  The 11th and 10th
3 | nd 3
grode sample wac comparable to the sample used for the

oriyrinal Forn b (of the Indicater) item analysis, which

conalsted of collepe preparatory ctudents. The came method:
. .
of dtem annalvoic were ucod for Form G ao for Forr 1, ST

Item wno onrreilated with type; all cases having a differerne

i vyt o ocrouter that, one were put Into o four-foldl fot 1.
and o the cogine-p1 formula was used to obtaln an approximeti oo

P ; P T R TV T 4. - N N o re T e,
¢Y othe Sotracheris covyolations. Po evaluate “he voolalzn

N

+ 5 H v . PR
2P the 1tems av o dir:

N

erent grade l1levels, ive aiifgron

anazlvces were rerformen.  The median correlations {or theoc o

camples 1 cormparicon with data for rornm D2 and 7 -ranced
from VU2 with bt oand Sth ogrades (Z2AL ctudeonts

schocls) to .61 with the 1lth-and 12th gradec

‘oél:). Tﬁe validity of each item did not dirinial
s K i '
v;ﬁf tre rezults and from the stanzardizi:; of Foro
it also anpeared that the Indicator could bé uced ac early or
tre Uth or Eth rrade to explore type d}fference ihoénterost
and learning ztyles. The authors of the indicator make 2t
very cloai that a;though results may be used witn confidence
ir, rrovidins cviterionggroups for research, in woritin:s with
individuils«the reported t&pe should never be uced ac & fact .
but zlwave ac a hypothesis for Verificatién. -

itw measurement usec for thic study warn

-r
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I

\\\ | L L -
. 4
based on the premise that such a large sample ygroup might

.

prodyce, results indicating a pattern-for preéferences toward
a particular treait. Co“relatlng the frequency of a gi ven
tnalt teo tne»quccesseQ that each categorv achleved during

the 1984~85 hockey season woyld thus answer the first
B . ‘ . ‘ N ) 3
research sub-question, that question being: "Is there

drelatlonshlp between peroonallfy type and coaching success?”
,/’ Q .
Questlion 1 on the gquestionnaire thugs asks the coach to
B ‘,'
1ist how many league games did his team play this year, and

“how many did it win, lose, and tie.

o7

. ] ‘ S ‘ _
Rannep” the Determinants of Coaching L-fectvveness

s+ Question 2 of the questionnaire was developed to

. determine the degree to which fhe eXpert coaches and the

level four coaches agreed with each other on tne Drlorlty
'S :

assigned to each determinant of coaching effectiveness. The

determinants were listed and @11 thé coaches in the study %

were. asked to placé”Ehe in the provided C-Port. The Q-Sort,
as de;eloped bv William Stephenson (1953), is & method of
raeking that is particularly effective when'thefe is aélarge
numﬁef of'ieems to-be ranked. fThe G-sort ueea Tor this
questiqn wes dqsignedaap that the.sémple group weuld have to
fank the expertfpenels 15'deter inants: in the following
order:ethe”most important faefor'in coaching effectiveness .
firrf;.the rext twe ﬁost important factorsunext, the next

.three important factors next, and the last five factors would?’

be placed on the bottom rank. The criﬁerionlof judgment



.

involves the relative importance of each factor as it

relates to the other 14. A value welghting has been

»

A
assirned to each position. The total value assicned each
v , \ £

" factor indicat e composite judgmedmt of the sample group

as to its r j}émmortance as a. factor in hockey coaching

effectiveness. )
' '\

The. Coaches' Self-Ratings

¥

Question 3 of the questionnaire wac the Coacher! Selfl-

™

. This scale listed ;he 15 factors that the

[§3]

Rating Sceals

[

expert parel had identified.. The aquestion’acked both the
. . . . - I . . .
camrle and the exvert to rate themselves on’'a scale of one

o ten as tc the degree of effectiveness that they believed/

/

perceived thev have obtainéd in.terms of {eath of the

s.« Also, of comparative interests were the

ratings the Level BV coaches jgave, themselves as opposed to

[
]

. o ; .
the ratings the experts gave themselves.

°

T [ . . )
Sources of Hockey Uoaching Improvement < N

|

the gquestionnaire was the Percelved

Question L orf

Ccurces of Hockey'Coachinngffectiveness. This scale wac,
, J ,
. i .
develop%g b7 Dr. Murray S@ith of the University of Alberta.

It has been used in studiés of coaching effectiveness in

football (Naylor, 1976), basketball (HorWood,_l979), and

®

scccer (Gordon, 1981). The scale was modified for hockey ir
order that this study would be able to determine the
- L "

reilative importance that the sample group placed or the

'.i

darious bources of information available to them. The

. ¥
L) ¢ - i »



N
ratings that. these variouc iﬁfo?mapigﬁgﬁourcez‘received from
the sample gyﬁup will also provide gone directio; to the
révisions‘qg}l;éﬁjy‘beiég gonsid@red by the anadi?ﬁ.Amateur
Hockey Assocjatfbn to the NatioﬁalVCoacqes Certiﬂication
Prégram. The scale allowed for inpdt from the coaches on

B

both an objective ana sutjective manner by seeking thelr

. . , .
ratings ard then asking for their personal preferences
: a
(iteme 2 , 30). The information drawr. Trom the scale
y . : * 1y f

~ o, . o : & . .
wi1ll hopefully conftribute to the thems of zﬁls study. "Tn
. z D

YO

~
) (a8

. b !

~orger to irnrove eur.coaching programs and coaching abilitiec,

. | \ , . | : ) l
we must study and try to understand what 'good' coaches say

’

| . o
. : . . . _ .
and do." . 3 . e
Indices of Coachings Effectiveness.,. -

The Level IV candldate. coaching effectiveness for the

4- 4
) “

purpose of anpswering sub-qusstion 1 wac measured in terms
: ar

of total points attained during league play in the 168L4385

a
)

hockey seacon. Each coach then had his versonality trait(e)

cerrelated with nizs percentace of total roints attained,
» | . ’ “
using a one-way
~ E "
OUsing win-loss records as a measure of coaching
3 ' ) ) T

effectiveness, has for too long in Canadian sports been the’

criter€a for determiningweffective coaching.” In order to

v N . .
understand coachlng/effectlveness in a more holistic and

qualitative manner, the author asked each membergof the ~
J : .
i , . : 3
"expert" panel (see¢ sample, p. b7) to.compose a list of the
‘ I

3

factors or attributes that contribute to‘coaching'
o ; I

0



P
.Y

;!
effectiverssr in Minor Hockey. Once "these factors had been
receivéd, the {i:.al ¢omponents of the questionnaire were
developed. The factors -~hat were identifled Ly the eXpert
panel WGre grouped to rorm the factors that determine
coachihg effectiveneSS-in Minor Hockey. TFrom the experts!

lists, 15 attrivutes were identified and developed to provide

. . ’ . . . . &
a framework for the research questions and a gualitative

-

reasure for studyine what "good'" coaches do. The indices

of coaching effectiveness for use in this studyv thus became
I . .

the coaches'! wen-locs re

4

ord in terms of total points

«

.

. s . 'S
attained--in league play, and their personal ratings of th

<

(4}

o
ct

1]

expert panelc attributes of coaching effectiveness. The win-

less in tefmé-of.totai points attained record was used only
~in the*Hevelopment of £he first research sub-question while
the more subiec&i@e and holistic approach to this research
centered around the:attributéé'of coathing effectiveness.

that was debermined by the expert panel.

v

Methodolorv and Rtatement aof
the Kull Eypothesis :

In attencting to answer the research gqusstion, "what

are the perceived factors in hockey ¢oaching effectivenezs

5

’

and how can coaches improve upon; them", the methodolosy
employed was to answer each of the sub-questions developed

« o

svt of the Troblem in Chapter ®. Dy encuwarlo -

W ¢ . - .
’ RO T SRR .
éach;ojwthﬁﬁsub—problems, it“was the author's contention
3 SO . : Y

. ;E{E, . . .
that fhe conclusions for the research guestion would emerge

obvious. Descrirtive data was tabulated where possible for

°



ease of*illustration on the various rankings, means, and

) a

comments nrovided: by the sample.

Coaches' Background Tnformation

The ‘sample's democraphic information was designed to
provide some general information regarding charactéristiés
aqd hockey involvement of the group. Descriptive dafa
provided information on the coaches' personal backgrounds,
Ltraining time, plaving and coaching experiences, and the
actual amcunt of time involved with hocley during the 19dkL- .
85 season. Relatgonships bétWeén the amount of pfactice

time and preparaticn time to the total number of gamez won

and lost were also calculated and summarized.

.

MversiBrigres Results and Coaching Effectiveness
The mefhodology employed invattempting to answer sub-
problem number 1 was extensive. Sub-provlem 1 asked, "Is
there any relationshipbbetween the Level IV coaches' results
on the Myers—Briggs Terscnality Type Jggicator and Coaching
. B v

& o !
Effectiveness as measurea by percenﬁage%of total polnts

season?"  The sample group Wacs

N
&

attained ir the 1984-
. , . '
wiven the Myers-Briggs Type Indicater at the Level IV

Coaches Seminar in July, 1984. The tests were computer-
scored according to the answer keys‘provided by the Myers-
' Brigrs- Test Inventory package. The coacheg were then

categorized according to their personality preferences.

UiZon receiving the completed questionnaires and analyzing

’v’.

on records, a correlaticrn was cought as to

0]

the coaches' sea



Success(es) for the purpose of answering sub-questilon

1 was based on the total number of pcints a coach a@téimed

as to the total rumber of points,that were possiblexfh;

1

-8 v

league games played in the 1984-85 hockey season. LR
Using the total number of points attained «rathe"r}’;han
wine ve. losses was an important consideration in the

development cf this methodology. A win in hockey has

traditionally meant two points awarded to the winning team

3

s¥)
)
7

‘ie awarded to ezcoh team. With .the tremendous demand on our

59

in reference to leacue standings while a tie me&ns one point

hockey facilitiesz, most leagues and minor. hockey associations

schedule games according to time restrictions and overtime
ie seldom used to break ties. This resulfs in a large
number of cames ending.in ?iés. Other factors in the -
.concideration of the use of ties were the fact that many
coaghes consider a tie againcst a more talented team a
success in itself; secoﬁdly, many beginner and recreatiorn
1ev¢1 coaches stress the fhn and participation aspects:of
the game father than winning; and thirdly, ties can be very
éignificant in terms of point étandings in leagues where a
1afge numberr of games are played-and where coaches assume
that they will hot'win every game,

)

The means of“the total points obtained by each
) L AREDR
personality group will be compa

of variance (ANOVA). For the significance testing, &¢ = .05

* . - ) . L)
e " .

red through- a one-way analysis



was used. The results of the statistical analysls will be
precented on two tables: (1) comparing each ¢f the

personality groups, number of games played, and the

«

percefitare of points attained as to the number cf polnts that

4

were poscibie; and (2) the analysis of variance (ANOVAY .

’

Statement of tho Null Hypothesis
Tre purpcse of this part of the study wus Lo determing

whethesr or not there wac-a relationship between coachling:
!

effectiveness, &S meacured by the percentarss of total polric

D

P | RS S TR nGh_&r R P R W

ct+ainea durins tho 1054-85 hockey season and the . .
pereorality fraits ol tle sample, ac recoured by the Moero-
N 1 —~ m . - ~ ~ - 1 PR < -~ gl - L
Brigrcs Tyrpe Inglcatcor. "rur, the null hypothenic for this

[N
&)

[ ~ - ~ X L AR T , . TR o .
part ¢l the ctuay 1is: dhere ne signilicanr® cit
1

the means of the total points of the groups defined by the

s Type Indicatcr.

o

Myerc-Bri

o

Sub-quection £ asked "What skills, browledre, and

artitudes (deterrinante) do a panel ol eXpcor Cenadian hocke:
coaches con;idf: to be mest important to Cfac£1’* | ’
effectiverneszt" ?The methodolory emploged‘ih ancwering this
question was the summarizing of eéaﬁ of the four exporic!
repliec. The experts whs haad initiall& been coﬁtacted s
durine the Levezl IV Cdachss Serinar forwardéq their licto o

t1e déterminants of coaching effectiveness to thic
v ‘ o

summari -aad




a ] T - - . . — Al v /’ iVl .
defined.  The determinants of hockey coaching effcetivener.s

auost

ol ‘

™~

expert panel then formed the buo

flrned vy ovhe 1o for
ions 2 and 3 of the questions used In thios recearcl.

‘Coaches

' felf-Ratings

Sub-que

N

S“tions

an

d 4 ask the expert panel and the

Level -V coachec: "To what degree do the experts and Level
1 couches arree with each other on the priority aroirned to

”géc* dgt:rnina&%? Rankine the results and deccriptive
arvolvr i wers. used to answer this sub-guestion.

“he rotbodolors ermploved in answerine sub-questions
CSTTE IR paoen o B corriliation of totzl pointe asslicned
Tov o oend e ovrtaant by ocach of  the proups.  The Q-OSert
Leed fo rank fne determinents war oiven a ratine scale ©F
T-G-"=0-1 o eooh of e leVels. The determinantc were
when varged aceording to _Qtal rumber of points each
determinant recelveda.

Spl—qumg+ﬁor £ oasked: "Whot desree of effectivencoo o
pemr wire =yvrers rurel ard Level IV coaches belieove  /percaivi
thé; vave obtained at present on the determinants c¢f coaching
~ffecTiveness?"  The methodology employed to answer thiﬁ

wzs tne computatién of the LeVel.IV coachés{ ar.d the
exrerts' average ratinre of their own doaching effectlveness
cr ezch of the 15 listed determinants. The mean scores were
qesoriptively analyced and a dlscrepancy sczle as developed
oy Dyer (1¢7C) was used to illustrate and describe these
ratingz. i



Sources of Hockey Coaching Lffectivenesr

Sub-question O asked: "What 1s tﬁe relative importance
o the Level TV codches of various source of information as
. R
moans o improve thelr inowledre about hockey coachine?" :
The methodolory employed in answering sub-question ¢ was ‘the
ranking of each of the information sources according to

¢

the averare ratingc that the coacheg assigned Lo them. A

1]

P -~ - - e, 3 eay oy 3 -~ B - 2 . P TP ey PN
»znicine of the recsponces dni serintive anniyolo was Hat0

~ ) - o ~ 5 o
donre o the coachon! Pe:pqnxis to questions 2o, 249, and 3U.

\



Chapter 4

D DISCUSRSTION

8
: research are precented ac outlined

in the methodolory of the precedins charter. The coachoo!
N B . ) . N 0
bacirround Irfornation section procedes the presentation of

) - 5 . . ) . N . -3 s
the lreculte that attemnt to answer each of the reccurch sub-

va . " P T I - i P N o) - .
Quoot AN Loddiocussion of the recuwlre Tollows thc
g s P '~ . el - s f v e e 0 S Fryy S SO
voossontaltor, of cach of the sub-questions, Ve abhooussion
4
L)

yortior of each of the sub-questions intesrates Inlormution
from o the regoults In attempting to addrecsc the recearch

Se

ko]
@
D\
&)
o+
} ot
]
o3
[N

iteel®. The' format of the discussion section thur

revolves around: (1) what are the perceived factoro 1

I8!

cogching elfTectivesnc, and (2) how do coaches inm rove thelw
coacrine effectivenecs’t
\
Cosover!' Fackoround Ivlormation
Coiie 107 guectiornaires distributed, Sl owers dvertunll

»}
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-
o
3
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1
«t
-
[l
=
3
[£3]
t
D
O
k-
=
—
@]
<
o
3

roTurmed
The overase are of the Level IV coaches participatins 1n
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The parc

Ctheiv omarital status, 82 percent were married, 12 percent
were sinele, and 5 percent were divorced. Of those coacle
who wels married, 57 percent had two children, 21 percent nad
trree, O percent had four or more, L percent had only one

2

63



ard only 9O percent had no ehilaren.,

Av oo proury L varticipant s woere woelh educatod in Lo
conce that A4 pEVOenr had completed univercity troainine,
30 percent had completed technical trairine, 17.5 percent
nad completed hipgh school, and only 2.5 percent‘hﬂd not
completed rrade school. ¢

In terme of hockev-plaving experience, only 5.8 percent
had never vlaveld the cams, while £he hivhoot level that each

recpondent played brole down as followrn: H7.50 percent played

8]

[ Y .o ey 0 N N R ey - el e A Yoo N SRR NN h -
mAeor hockev, 1205 percent had plaved at the Junioy leveld,

SR Ty Gy 4 - N -2 P B 0o . < .-
17.25 percent a1 the Senilor level, 17,0 porcent ot the

~ T T A e s - ~ Y N . o —~ -~
. L 2LVl _l 5 IERAT ) "\ rl‘ Ya | SIS Lot fr L8 S R L@ -

level,

The Fe“poniﬂﬂfﬁ hag o oan averw.oe of 7.4 vears of hockey

@]

caching experiernce which ranged from il beginner's Jevel

the minor protfessicnal level. A1l but 31 percent of th

0

sohes were involved in coaching other sports. O the ¢

rercent involved in coachin,s other gporve, the lve noot

J
5

tran nockey were: ‘(a) baseball, 2
percent; (c) fcotball, 10 percent; and (d) beckettall wnd
volleybalil, 4 percent.

i

Regardins the amount of time ccaches spent Involved

Pk ~le Sypime~ 1084287 fee mlaar Th e were oo

with hockey durins 1354-3% leagjue play, the resulfc were ar
follows. The &1 coaches who replied spent 1.90 hours rer

weell 1n preraration planrinc for thelir games and practicer.

The teams that the coacheg were involved with nhad arn



ok o Involved

The

-
il e

]
» : ’
Gverase o0 0000 hours of practiee time per wéuk"und fhe
Cortehie s arent oan averare of A1 hours porowe
adrluiuL'nliQC matieors rp]niing to thelr teawn

Yago of 8.8 hourao

recprondent oo spent anoave

I\

thel: toeamo.

© hocxey

arni Prom rames and the time JAnvolved in the

Tre orerase aunber of learus cames plaved o
\ LY f

CoasconL Woao oL LC witton o ranme ol 1. to VO Tam

oo S eocd.on owho responded, U0 had winndree oo
S d Tosine veowds, ant 10 bad attolned exactly he oo
ceomber of tosal points that were possitle. A winnine vecor
fov o decorirtive anzlvols dn this study was Thee nilldnment o7
. T
wt lezact ©7 rercent of the total number of polints that o
sear eould pocsibly have attained during icarue poay In tThe
.
IR ot ul O
Toapie Jilluctrazes armouns ol tlme oreln
rlannine and fhe setual ameount of practice tire of eacn ol
o thres croups of coaches,
Surmary and Tiscussion .
The coaches! packeround information seetion providea @
nwiumber of interectid .iccussion reints, The fact that R
. o 3 . - 5 T
ravoert were married and that 76 percent of those who were
wempied wad two or more children indicetes that these
(] p N P - - . P S v T
crnohes e family men who cirectly or indirecily AInvo.ve
. .O .
mnacles fr o fheir family 1ife. Of further interest Waco the
Ses Giyowves rate in thes group; the hich level of educztional

o1 week Involved

This did not include. travelling to

cames themasoelveo,
£

. o
rothe 1a54-87

o
L

polacsed,
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B ] ‘ .
acl ; ana the high derree o itnvelverons of the Love.
conacher Troootiovograrto,

e ~ Yo e Ao - . By 3 4 Ly 4 -~ ENERE AP .
Ore 0 e - geveloped irn tho Iitoraturs review wo
. - e A s o e e e e
“ve tyrortance of the cosger nrovialng oo gualant OYVCrLIonLT

for “hoze athic oo that he or che 1o involved with. The
recrrical xnowledre these cosches have achieved throwr:

cueccescoful completion of the Tir:sto three levelis ol Llhe

4

T 1 . - - o . + 3 - T ~y ~ . - 1 - 4 N S - P
acional Coachins Certilflcatlon (rofian: the stability o1
S g T s N D Lo L - o~ 1 . * bl Py P BT . . B
Cogpr il Dlvecs; thelr hish equcationas attainmerty and

freir ccazchine involvement in otner sports would certalinly
lead one to expect they coull provide a gua.ity experience.

2 time opert on coaching during tr2 hockey

of

seaccr there wag little difference between the anount

14
rractice Lime that The ~oaches had with their teams anc the
murrer of points tho teams zttained. How=sver, che survey
- . 1. . PRV o . . . '.' . . . B 1" NI
SGres indicate That ithose coaches with "winning recoras’ Gid
srent more Lime (L0 percent) per weell planning their



.

N

N uﬂt<wnzt}wnv1JnHM*ﬂ&1H1 lTocin: and cven recordoa, The
-~ T
cxtorn amount of planning time would obviounly provide for
o "
ayaxtov ﬂryq“ﬁ:ution of yractices, game managcement, and
overall team orpodzation. Y
V#]fs(@ﬂﬂiiﬁﬁ;f Tratts, and Corching
Eolcetiveness o : ;
Pl
As wan ipdicated In the test instrument section, o
o
Moo= “ope Indicator was desimnmod Lo find cut the ow
e Lo Tite Lo doow at thingo, the way theyr o ol o
: LRI R | .~ P I p, - 4+ £ N - o
jectaine thines, and how they use thelr owrn levelos o
reveeption and Judomornt. The answers tce Form O rcllict
‘poiividual's proeference toward the Tollowlny Tour
acerories: (2) extroversion; (b) Introverciong (o) cencing,
and () intaition.  The tests were cemputer—-cceored according
“a the seorine fovms provided in the test battery. Dach of
tre coacres! personality prefererices were thern crowpel
accordins to the results. OF the 81 coaches who resronted
, 4 . ;
; : .
todtie curven, onty 72 of the coaches‘,recor@@ werc aﬂ?iy:e
. for statictical inference because 5 0f the recpdOnderi:s
5 o : s“
dia not coach ¢ the 187L-85 hockey seaspn’.  Of the coaches
2 '
wro responded, (5 showed a definite preference toward cne of
tre four categories, 7 showed_equal preference toward two
of tre catecories, and 3 individuals showe. equal preferernce
« - +rpeec or all fovr of the caterories. The Termwsecaches whe
- ) ! ’ : ) € .
chowed no rrefa?enféf%oward one category or another comrrice
the Tifti. group for the statistical analysis of'g%b—querfim
1. Of fre t£5 remaining cBaches; 23 were categorized ac
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(4

M / . ' ‘ g v
extroverted -sengore (B2), 17 as extroverted intuitives (ET),
18 as introverted sensors, and 10 were categorized: as
*introyerted intuitives (IT4,'according to the preferences

,that‘tbeg? test esults indicated.
The peﬁﬁenta ge of total p01nts atta1ne4 to the numbef“
<

of points that were possigle in 1eague,gamesnp1ayed during

_the 10BL-8%5 Hoeckey season ihitially indicated that, as a

[@e]

i3 ’ " 0
L. _ . . . 4 oas ‘
croup, the extroverted sersors (I0) experierg£ed the most
. - . L
T . : -
succesz (Table 3):
¥
Bl . ‘ , . N X N -~
Ed ki
. . cTablg 3 \
. EBrirta Attoined in 105L-FR Sfemcg
. /‘ B 2
1 - v . N +
P ] ——— - - "
- . P
Croup: (W) ( (1) Games -Wor Lozt Tied Folr®s Tagse
A ron
, - . N v : v
- M - - . VA R S . e -
TxtroVerted Senso - (23) €05 .. 350 201 L 754 £2.73
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[es]
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‘O
-~
ro
~1
bt
[
—]
<o
N
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Lo
D
0

CZxtrbverted Intuitive

Introverted Sensar (16) " bag 252, 211 53 227 54,1
Irzrovertsd Intuitdve - (17) 237 161 145 26 TLE Rl 1
No ;’»Pewe%cw',f - {10) 293¢ 143 106 1% .70 301 '51.8
— R ; = —_— = ——
ﬁ s T '9‘ LR . z v ) - . " : e “'« T . ':
Hovwever, tne more r@fwnea stati 1cal lnﬁrrenee ‘provided
’ ' i = : oo .

by thesone-way uhaLV°1; of Yariarc (ﬁNQVA) fa;léd»to-ihdica
¥ . . .. . . . Je . L@ . LT . o
= TN . oy ‘ -

: 4 A “ L o s . . N
% t-@ﬂéﬁé?is Gy réla LODSth te*wd@ﬁ pergonality trait (s,
.

“ S W e W FE

»

S0 N
_f“'énd coaCﬁZUN‘%fféctivenESs as,m€asurb v the® pnlumber, of to¥al
poirts attained in?the;198QA85\“o ckey, sezson (Table 4).
o T n\?. e '1'&  07 ».,.’ ._" ,’ N _ : < ) .
~ - EEREEY * . Al . ‘ ® »
Summaryv and Discussion S . .
! " N o Y
! 1 A B . . . *.
The ide'rénges~within’eabh.sample rroup Girectly
P \54 i Ce ) .



“with ¥is record while aW“‘}er

Lepely 5 . ) ’ R .
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g ®scTul jin teghs of The runc @ of
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~esults for,One-Wav Analysis of Variance
‘r,}’

Summary o:

Source of S Degree of "o
Variation " Ze Freedom MS . F

i
)

Grouns  0.19642539E404 4

=
O
L
-]
s
[
(a3
o=
(]
[N

s
=
=
H
W

Error 0.2329(250E405 .73

Total O.SZZ,CFOMF+OC
o .
Tre ¥ ovalue (1.5h) was na} signif%;ant at the .05 level,
v ) t;, e . . L —
TS K T

, . o~ Tty el T .

20fccted the Significance Poo @™ 1Y “he resubls.,  TOY cXamltd
: \ ’
sepip ~re sroup a particular Falioa 100 rercent "goore

15 percent score
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with hic qeasoral\record. This fauctor also alludes to the
2 0 .

o

problems encountered when stesting of this nature is bas2d on
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orie part ic&lar 'season. -

Each of the personality’ groups in the sample was

n
"9_-.-. “ vy A e . 1 + -3~
points attalined o tre

St yomber of points that were pOintlé. e Aar overal.

croup, <his would alqpst be an obvious coriclusion bgcause ol

,ne'techn‘gal expervlse, e*gépﬂence, and .commitment PGGUIYpu

» B . - . . ” h’
of ﬁheée‘coaches in atts ﬂlnq,Level e C

3H3wevé5 tin'coar' n” tha re sult of each 1nd1v1duel coach
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pithin eabh'group, There were-obvious’diﬁferences. The
o : - o . S y - o
resilte O tThe Qne—waypanaly51s‘gf variance proviced-a .
' 'n -( A .,‘ ' ' T » e ' S ;. V; ]

basls from which . conclus 1on ﬁegarding personali ’ tﬁ it

» il

iz effeétivénes.‘“@ufd‘peg Shg waqkﬂortlonpd

n ' s e IR

E A . . 3 0w d..” S . . R
. . ) . # .. K2 . .
‘ o IR ,' » v . N T
. - - oGP k . «
. . . . ° I s . e ,q’; A



[ W
(%4

tior, of the Myerc-Briggs Test Indicator,

in the descrip
results of any personality type can be used w1th confidence
. N P

o
¢

in greoviding ¢riterion groupc for research aﬂd observation

[ow]

while work with individuals shoulc not be approached as.-Tact,

buf as hypotheses for verification. In this sense the

indicétor cerved the purpose of this study we 4
Degerminantq o Hccle% Cdaching
SZifectiveness \

" The objeéé&xg'of'this re esearch projiect was to .
déte?mine what thg}realiy "egood" coaches believg and //
do. In attemptine to determine the factors that | , /
chﬁFﬁ;e coac }iﬂé,effectivenes: in‘hockey; this

researcher sough% the opinicns of four recognized experts.
ENy i

. f\‘ " .
Their responseéf, which are precented completely iﬁxﬁppenalx

E, were thén carefully scrutiriced and dsfined by this

D . Q . : -

J
ARl
[@)
)
ct
)
1
a3
3
a3
o
o
y)
19
&)
9]

researcher. @ Trne rockey coaching

effectiveness that were identified served to form the bacgic

SG&SOI‘;.

Creates gooa 1~drr1nP environment - empnasizes.the Lpocitive,
corrects, criticizes, without being toe harsh, seen as
fgir,) . ’ . .

- ald .

Concerned f“or’}?ja,vew“s welfare - respects and takes intersst
in present and Putgr@ welfare of all playersidteepg
S +

°

game in I“’”—“l'c’DQC tive . .

3 ? v ‘ . 9;,



i3
Good teacher of skills - explains, demonstrates (or has
players aemonstrate) well, corrects errors effectively.
»

Generates cooperation = unselfishness and other p
at-itudec &nd a=real team coricept among play

Mentally prepares team - is able to help players prepare
mentally for games, especially tough games, and to help
them cope with pressure in touch situations.

Motfvates - atle to get players to set high personal
standardz of performance, and to produce consistently
' high effort to meet them.

/

Oren ©¢ new igeas - not "set" in his wayc of -thinking anid
ing thingess. m1]1 adopt new ideas that come along.

aoi
: .
Vankes the game fun - allows and/or createc an atmogrrers o
relaxed tun fairly often. R

ot & ;nnJlnL rerson for players to follow.,

3l knowledfe - of the skills,. tactics,
of the gamé.

- . 5

o1l - 1'otén% to all players and expresses
that play rs understand what he is saying

i discipline - is able to help rplayers of very
ifTer temperments to develop self-contrcl needeu
. for team succesgo.

Creerves zni anglyzes - the. héﬂ»orm ance cf hicg own
S,ard identifies b&%u'“t”ength° and .we

" s clearly enthusiastic, enjoys coachine,
b, 1f nct all the time. -

This desearcher felt that the importarce of having hivh

ot te overlooked in determining ccagching effectiverecs.

The importance of these two®la Ttord woas ctuted din o ihe
lirections riven for replying to guestion in the ;%,
. ;

a good example (role model)



[}
*

quectionnaire
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cary

interest-in

coacifing effectiveness

cited personality

coach s overa.l person

Tor

as a

cerminants
individual

success

eveloping ti

was that
factor

ality

in

no

that the exrert coaches

perconal qualltleu thal were

ne factors that contrihbute to

had
]

none of the evper specifically

coaching effectiveness. The

would be reflected bhoth

the determinants

direciliy and indairectly when each of of
. ’ e
cozceh il erfectiveneos are concldered It 1¢ dinterectirr *o
noTe vnet oro gpe2ifiic personzlity-related dtatesment such oo
"av el Testive Cdacl chould ke outroins and vibrant in Lic
: - '
. ' | - . . s et \
:rngnmcf;ors with, Lio plaverc” was provided by the expert
S < SN . N
et panel
. I {
ZA o 5 4
O Pogsesclng a wel‘—7ounded pvrifna ty woula be aw*aﬂtcr
',,V'“ & . . .
B o NS ; : , . :
irc crachine suggecs; 1to importance. cannct be overrlocked.
L P Wr ‘ . ) s
bt - L as R D o n et
“ Howeve: thg 1mwllcdtlou of the results suggecst thatg} «
3 . %@ =
cefining & rarticula nef@%naliﬁw-type %hub voulﬁarg
- ! ¥ : Y )
contritute To ceoachins elffectivensses ig not posribl~.
, ) ~
T- S e e e gy S e e ge - ) ﬁ <o B ~
Wrich of the deverminants ol hockey ecacding
: P
- ? . O ’2.' ' : sahl '
el Tectivenesr were ‘percelved to be tre ﬁOSt;lE‘P’tahtﬁ Tre
NE v P NN, ‘provided ©t syube I =
answars tce tirds guestlon are - providea ty sub-questicn ~.
~
N aad I3
o . e L N
Farnl the | Civants
Foth the rcample group and the expert group wére asied 10
- .
ranlt eagcn of tre determinants according, Lo the importance {rat
G S coscen pereslved Tt loLsn S tertiviontuc N
%, . ¥ . -~ s
. i . 5 i e [ PN
Aithourn the samp1@~"”oup s rankinge did differ (T&rle %) from
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Table 5

Determinants of Coaching Effectivenesn

Fanving the
> A

Lxrert Group

Determinant

S Sampl

e Grdup

(Points) Rank'’ Determinant (Pointe)”
Creates a food (22) 1 1,;é%mmdnicages well (276)
Fearning envir- ' o
grment B =
Cormunicater (19), 2 o DPlans and orranizes (272)
well
- . N
3 Creates a gooa (gcos
learning environment o -
. . . Lo
' i Good teacher of (247
Y oskille
£ Sincere and honest (235
f Possesses technical (271
knowledge . '
7 Loves the game (233)
Totivates (8Yy 7 8“ " Concerned for - (2249
. v - “plaver's welfare
(eYy 7 4 . Makes the -rame fun (roo)
) . PR V" -
() 7 110 HNMainvgins team S (100
) disc¥line N
: (9 11|11 Generates coopera-  (191).
‘ ticn "
} T . ; . .
Vaxio, the feme fun [6) 11|12 Motivates (1757
g £ , . ;
Maintains team (5) 13|13 oObserves and analy- (157)
diccipline .- Zes. e ;
. 3 v - ’ 1
- Nertally prepares’ (5) 13}14 HMentally prepares (1Le)
| Loopew SR ‘o new idesc SR
o - — = =
. - 4 : - ae
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thosc of the exparto, the "IouplnﬁU‘Of various determinantc

were cimilar., : _ o R

e

Summary and Disduss

In terms of ranking the determinbrits, the experts,and

the sample sroup both rated various teachinx skills hirher
. N .

than technicsl Lnowledg» ihe 1wpa&tdnce of communmcatlng
. . o AT FP
well; planning and oreanic n;Awell;'and roi@alnﬁ 1 co

4 s

1C“Q}Nb <nvironment were the topﬁthree}demﬁn inantc ranle@

‘éagawfi&
MLudles

tv each wroup. Thle cubstantiates finaings of other
: L . W, <
done 'on effective zomchin~ by cuch recearchers,af Da Cl)<1v«

-~ ) W j\
- . : . 5

@ %@

r
f
-

2). In @1l of these studjes, effectivercss in

ne coachec applying 0€“tﬁ1n o /.

prrinciples ¢ effective teachling that included: planninc,
7 . . 2 ; )

- - N : ,
guiding, incs plyirg diccirline, correctins, and

* . 3 3
. e h . .- - - FalENN P — . . 2 Y 4 R SR P T A R T o
princiviec wezre &ll Toura e contribubte o the athiete':
- & -
Improved sylllc snalunasretandiros cf that particular srort d
- - ~ - I T ~ .t , A
ihe expert anda Level I coaches' ranxkings OW@SF ‘,’m
: g@ - : !ﬁ

determinarte zlso corncur wiwh Fuoss (1251) Wwhen he suggests
that: ". . . coaches are teachers, coaching is teaching, and
edck (X ‘s the menacement or guidancé of learning” éﬁ%@llﬂ).

The ékperts ranked <techriical knowledge of the. g ‘;ls,

tac;iqg; and ctravegies Qf'%pe cane c“* siightly hi:hér than
vho ravrle cvour s (Toavrelooniopmosade ® 5 i"*ﬁ&.; R ‘.
“jhdicatés,fhat both grgupsjyalué the'impor£3nce of technical
. BN : o : ' -
2 LR

— st - - PN L v
Marters (1278}, and Smoll, Sniilk 4 //



s

Enowledre but Yher also vecopnive that Lhe koey wvo offective
. ) ® a ‘ .
coachings is communicatline that lnowledre in a rocd learning:

environmmnent. ‘ o
9
Tho cupert and, the sampl-> group‘s rankin,m of the

T o m o L . ) ’ =
adiq dnidicated ‘certaln clunsters according vo

=
jon

determinartc

s
“the pointsc ceachi vieterminant IeCFlVCu.' The rescarcher deflrniel

1"

theso "groupinso" ac tendencies of the experts and Level TV

o

Loacter to rive aimost equal wvalues tp'olusters ot the variou

“experte! waniins (Tablo By oclucteren

‘a0 wnad lesradrs environment ard communicostos woell ot tis

C - . - ﬁ. . . -
top cluszer; () s and organices, possessec techniCa;
B .
mnﬁvTeﬁr@5héqY%3 gam@,?aﬁdw@qwsaﬁSP% ?OOGV@L%%PLQ ok

. f
’ ~ ¥

.3 2lustep; (c) observes and anal zes’, motivateo,
cov.cern Tor players, and sincerity ac a third ecroupling) and

J .-',\ R R S U N P no(\r\plﬂati ~ v e BT E N S SR rame oy PR AR
N S NS S T S ST VAC AR S, Cliy Tarin il LIle pmaAlitg L wliy e J 2

v

£

~ -y~ . ~hey v ey - E L2 o~ B S, T P
ntenance, mental proparation, ana beino oren Lo new 1Gens

e

[N

R e - Fel -1 >,
Porraed the “ourch cluster.
NN s N e TR -3 P I P e
;;Mklc sroup raniingd indicated onlw o thires ofotdivoost

I : : .

22t ooaceording to tre point valuer eaci. ol the

. "
: - ’

IR . - ~ s 3 . - e . Yoyt .

dete o Lnants recelved.,  The sample rproup rarked:

‘
-
)

J2) communicates well, plans and organizes, and creates &
~n0d learning environment, in the firstcluster; (b) showo

sincerity, posceszes technical knowledge, and loves the games

D
:3
(T

c = cecord clurter, and (c) makes the game fun, mal

iizcipline, and generates cocreration were gilven values that

zllowed them to'form a thir@‘distinct cluster.

92}

ifzide from the tendency of toth the experts and Level IV



coagethor to orive almort equal welghting to certain pgroups of

4 -

the detersinanys, o number of otner similarities were noted.

Batl, rrow o rableed open to new ddeas.and mental preparation

a0 the Lwe leact dmportant of the determinants identified by

O

the eypert ranel. Both eroups provided approximately the
game rankin-s Tor w1 of the determinants excepté@Or Two e
(1) motivates, and (<. observes and analyzes. In each

4

ivictance tio exrerits gave Ligsher ratings to each of . these

3

Gotorrinants. The exreorts who oare dealing wilth vore mat

31y e fllen wtrletes and who cTach at Liicher level:s

ey apparently value thoce determinants hirler than#’
: | oy
1,

4B T
C T

- ~ 7 - —~ . N N —~ P E -~ W ~ . - - ¥ .2 N
o ocamrle Srouwr wihicol contalned coaches who are anvoeluwded wlth
* - -

(@]

« plaverc in & much wider rance o coachling level:.
Ir reviewins the rankinecs ol the determinantss the

TS - - 2 - 3 o - 2 - - 2 PR Nl . -
voecsenpoher sioo Zaentified zowe interestling differences

£ - PR P ~ L - Cye ~ ~ Q= - - s - ‘
wrrmir vho fample Sroup.  OF the 01 recgpondentas, Joowere
Slusstfien mo recreaticor coacher according.to the Tusdellnes
1, tetate Yy cle Canadicy Amateur Hocrey Association'o 1700
- TN R o N . o = _— - L Y -
“Noael Prograw.  The remainder o0 the ccacnes (Lt woere
clemeificl nr conpecitive coaches. according to the Noael
- ES
Trocvan ' culdelires.  The ror o0 given by thesé two srodpy
. . N - - ]
. Ad -
R : [P, -3 ~ ; LA Me T . .
within the sample are provideu in Table €. ]

involved 1in hockey at the

fun league levels, Thics

that this groun ~ave to:

concern Tor plaver's welfave. (seaend versus eighth), and

. e

' 5§ s : AP + ey 4 R
Feles the canc fuw (FAFTE versus twelfth) as compared to the
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Table 8

Coaches' Self-Rating Discrepancy Table

Experts _ = - . Sample

82

" Attribute : " Rating

R R N B B s B0, B e
o .<1 o O O O \O \O -

_vLove of the Gaﬁe _ .
0 1 e 3 - b 5 6 T
Sincerity : “{ .
o T 2. 3 §. &5 6 1T
Concerned for Athléte's We1§are
0 1 2 5 h 5 6 T
Planq—Organizes
o1 2 3 § f5 6 .7 |
Open to New TGeas | . j
0 1 2. 374 5 0 7T
Make the Game Fun T
0 1 2 3 I -5 .6 7 ‘f
Creates a Good Learhing Environment E
‘o1 @ 3 T 5 6 71 L
'Develops a ?béitive_Attitudg ' f"j
o 1 2 3 i 5 6 T -1 9 10
‘Géod Teacﬁer of Skiils , : a " . '
0 1 2 3 b5 6 7116 9 10.
Communicates Well . S C ‘ i
0 1 2 3, i 5 - b6 7 : 8 9 ‘lO
Possesseés Technical Knowledge 2 l |
-0 il 2 3 5 .6 [ O 9. 10
Mentally Prepares' T *{ o :
o1 2 T h 5 g g 10
Establlqhes and Maintains D1s01p11ne ! :
o T 2 3 & 5 © f 59 10
Motivates - ) ///71
0 1 2 3 & 5 6 \\Lzz 8 g 10
Observes-Analyzes / !
o 1 2 3 I 5 6 T 8 9 10

Res TN o5/
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éd 01 I A T

./

mwm-mmmm

n F=elhn

i

—~1
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-3 —~1. =1 ~1 3 1 @
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Table 9

Self-Ratings of Competitive and Recreation Coaches

[N

l

ih Teble
~

»

— " Competifive . Recreational
Determinant - Coaches ™ - Coachds
Love of the Game - , 9.35 L. ’ 9.0
o ) ’[’ ., .
Sincerity f . 8.29 8.24

. R n o ) ‘ . .
Shows Concern . ... ) 8.25 7.88
Plans—Organizeélf\“ 8.04 .60

o o ) . .

Open to New Ideas~ T.90 R

- ! \\ .

Gericrates Fun-t oA (N £ T 776

Enthusiasm
/ﬂ ' i

Creates Good Learning 8.0 7.h2

Environment
Py N :

! . s, [ard 1

Gerierates C;éperatlon 7.8€ - 7. Uk

o S Vel Sl S

‘Has Jood Teaching 7.80 f]i36

Skills . . T T N

A \‘ _ - . '
Communicates Well 7.79 \ TL36 s
T t : N .

. ¢ . \ .

- Possessez. Technical « 7.57 /.1
nowliedge ' ’
Mertzlly Trepares 7.55 T.2¢E
Mointgins Discipline 7.79 7.11
Motivates 7.2 £.62
Observes and Analyzes 743 £ L.oe

n = 56 = 25 ™
5 -
than that of the recreational coacher The experte,
cornetitive, and recrqq&?bnal coaches' self-ratings are ;howl
10, on a discrepancy scale.

&>
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Table 10

Coaches' Self-Rating Discrepancy Scale

Competitive Coaches
- 'Recreatian Coaches - eaveeeee.e .

. Experts f —————————
- LER : - {
Attribute - - Rating
Love of the Game ‘ y E 9.25
, . ' f —57% C 9.35
51 -2 - 3 & 5 6 .7 8 .57 10
- . . . , . . . .y y 9‘0
Sincerity R ; N/ E 8.25
T 3 T 5 6.7 9 3 10s 5%
7 ' ol ‘ R 8.24
Concerned for Athletes . f ,7 , E 6.0
= . e : oL
0 1 Y2 3 h 5 & 7«8 9 10 g.gféé
Plans-Organizes’ ‘ . | .~ E B.25
1T 7 3 4 5 % 50 C 804
1 B 5 . ro-q, R 7.60
Open to New Ideas - ' RN ~_E 8.0
« N “ 07 AOF
6 1 2 .3 & 5 6 T g 10 1 4 l¢e
Enthusiasm-Fun : : . . ':: E 8.0
— - - : : - C 7.67
. [ .
o . 1 2 ; 3 R 5 6 7 2\ 9 10 R 7.76
Creates a Good Learning Environment : v& E 8.0
T3 T 5 % 7+t .9 10¢ 30
, . O R.7.42
Develops Positive. Attitude B & E 8.0
. SRR . - b O - 7.86
T T 3T 5 6 T8 9§ 1ty T
Possesses Teaching Skills ' 24 E 7.55
: : ' ‘ — C 10
o1 2 .3 § 5 6 It g 10§ 0%
Good Communicator ' o E 7.25
' : : x e C 7.79
0 1 5 3 I 5 & Tk 9 T0 & 1146 .
Has Technical Knowledge ! I E 7.0
do C 7.59
51 .2 .3 & 5 6  JA.| 8 9. 10gqig
. /7 *. )
~ "Mentally Prepares _ /. . ] 2 6.52
T T3 T 5 6 AT\ 8 9 0%
o Establishes and MaintainsvDispipline\\:k’ ’ R g g.ge
o 1 2.3 § 5 6 A7/ 9 10 g 711
. . v 7 . .
g1 2 3 & 5 657\ 8 9 " 10gglg
. Observes o - \..' o Y S g 5;52
o1 2 .3 & 5 6 1 B 9 10gggE




Pactoro\t%at Tmprove Coachlng
Fﬂf@cflver“”°

The P@rceive Sources of'Hoeﬁev‘Coaphing Effectivenesi'
kcale ‘provided oowe 1ntqreét1ng and 1nforrat1ve data on what
the Level IV éoaches do to improve their coaching. abllltleu.
For example,'the Level IVscoaches gave the highesp scores to
Ctwo items: (1) Mjust thihking about ﬂockey,)ybur team; and
how to'iﬁbrove what vou're doing" and (2) ”attendlnr N.C.C.P.
Hoclkey Coachiﬁg Clinics." The mean ratlnp (p0851ble total of

-

givén for each of the items on the Coaches' Irvpr'cvomen+ Ccale

ranged from L.14 for "just thinking about hockey . . ."tcl.60 for

.

LR A
.

pd ‘.
& v v

"artending ~.T. Trecry Clinics." The complete Level IV
=*of each of the perceived iltems ¢f coaching

effectiveness 1s included in Appendix E. Table 11 provides

! v
the ten hichest and the _ten lowest ranked items that the

Level IV coaches percelved to be helpiul 17, devploplur their

coaching elfectiveness.

o
|

suestions 28, 29, and 30 were designed to allow the

- t- -~

Tevel IV ccachez to include directly thelr own personal
fee“iﬁqs toward self—imhnovement vto-list which'items-they
»bon51dered to be most lmportant avd ‘to list what books on

hogkey have been ol great help fo them. A]l of the coacheg!
/ ’

-

r?sponse? to number 22 are shown in Appendix E, while those
b

amo that received at least two or ‘more responses are shown

Question 29 asked the coaches to select which .three

o

) ‘ ' 3 ° 2 kel
items they considered to be the most important of all three

o,

€

:)

L



| Table, 11
~

“orce¢ved Sources: of Hockey Coaching prectlveneus

L

N

lat )

‘10

I

, il

N

Most Helpful =~ -

Survey Ttem - b ‘ '
Hurber, ®- . - Statement - = Rating
15 Just thinking about hockey, your team .14
and how to 1mprove what you are d01n ‘
16,4 Attending N.C.C.P. Hockey Coachlnb ho13
o Cllnlcg - Level IV ‘ '
2 Experlence gained through your own - b,pg
~ games
. le.s | Attending N. C.C.P. Hockev Coach Clinics L.07%
, ~ Level III
. . - .
17 ‘Reading notes and manuals fron Hcckey 3.81

Clinics after course is-over

1 uxoerlencegalned durlng your Owrnl 5.00
' practice.
- 3 " Talking with other cOac} ec or managers 3.75
of your own te“'A . , v '
11 hatcnlnf other teams “practice hocko' 3.61
ek - Attending othew codching clinics that 3.60
. are meant for coaches in any sport. ]
b malking with heckey ccaches from other . 3.0%
Teans o :
Least Helpful
12.7 ttendinc N.C.C.P. Theory Cource v 1,40
- Level III '
it 2 Attendirz MNWC.C.P. Thecry Course 1.0+
‘ - Level II -~ _ . .
18.1 - Attending N.C.C.P. Theory Course. AL
- Level I ‘ :
19" Reading notef and manuals from N.C.C.P. 2.0f
‘ Theory Courses’ S
12 . Wetching teams play other sports live  2.25
20 Attending other hockey coaching clinics .27
‘other than N.C.C.P. programs
10 ‘Watching hockey shows on TV othier than N
'*amec - o oo
27 Your exnerlenceg coaching otbcr‘Cport 2.5n
24 Reading articles in the Coaching Review 2.(0

- Fanaoa's Natlonal Coaching Magazine

Talklng with coaches from other anWtq a

fai




L . Tagﬁe i?‘ ' L .

Improvement Items Other than Thege Listed :
.o (Question 28)" , :

L AR

lank " Improvement Item Recporrses

"1 Teaching and working at hockey tchools ) 15
- ot i
2 Ixperience 1s a plaver, knowledese prained T
from previouc coaches : - 5
2 ~ Listenine o new coacheg, players and parento B
R Teaching cchool t,
. ' . . _ o ]
4 Teachins National Coaches Certificatlon 3
Froasranm
i Tnotructing and working at "elite” hocke: B
camps ' : .
5 Taiking hockey courses at U. of A.. z
5 Progressing through the coaching ranks,y ‘ 2
e.g., moving up to higher calibtres of play
3
5 Communiication, goal-getting, and management ‘
seminars in btusinecs o \
5 WQrking with Physical Fducation teachers ’ 2
5 pttending International tockey Coachiiig o
clinics ' ’ '

5 Positive influence of father : o

3

(Y

C

QN

15cted. I+ was interesting to nete tThat & number of items

3

v

that the coaches did,lisﬁ as most. important were not
includ§d<on tﬁé,Coaches' Improvement-Scéle but were 5ﬁt1ined v
in question 23. vAppendix E liste all of thGISO reaponses
whilé.Tablé;13'outline§ the tvop ten ranked l1tems.- Thess,

"most important items' do vary from the ratinmse glven each

of the iteis (TabTe I1) but or.ly in terrs of the orderinc.
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av e b

Important

Table 13 .
S

Trems in Becominge

a Botteor Coach

(Quection 29)

%00

I
-~ RS
i R

. ]
] 2
D <
v 1l
7 S
, o€
[N P
o . neT
1icted

.
10 14

b
(&)
[
[@s]

i

1
Statement

Attending N.C.C.P. Hockey Coaching’
clinics

Responderte made special reference
to Level TV -« : y

- 1

Readine btooks about hockey

Just thinkine about hockey, your
team and how to improve what you are

i L g .
0L R

Ciavine eyperience and experieroo
rainec Trom pact coacheo

m
i

aliing with hockey coaches from

other teams

your Cwr

&‘ ,

Experience gained throurh
came's ’
Leams

ne ovher

¢

[N

Watceh

rractice

©

Reading books on peyvchology

ence gained durinr vour own

vperie
rractice

Watohing videcotapes or films of your

owrn: team

Attending N.C.C.P. Theory Courses

Trperiencers ir. hockey that were norn-
nlavings or oy -ccachingr, e.r., manare
parent ' : J

Numhot of
Responuscor

—~J

Lttendins L.

P Ao e
about hockey,

©,0.P. Hockey coaching clinics, Jjust thinking

cne':

reading books

92}
P

~

>

CWI [ames

on hockey,

talking wi

experlen
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coacther LT romadin as the o most il lv vialued Ttems,

dct quest Tonoon the percelved Sourecs of liockoey

Conehine E-l;‘"f'm"t'!p\v'l\m*::u acked Lhe coachor o Tist the hoeoloy
conehine manuals o book: .W}]iclt thoy Dourar o e of rent

help.  Thiv 1lst proved to be very extensive ang once arain
all of the Peoponnes are lioted An Appeorciix Uowhile fthe ten

r. Table 14

2
=
m

most commor.iy cited manuals or books arc 10

. 4 .
R .
Nlrcucrsion )
Gl )
e - '
. . 'qm ,
" \“(‘Lc ”; t :‘?(‘:LWVVL\\T“ N 0 *.f u\)"l "" "
r;lq —w‘_‘ bl
LA -
pro oo wovanher of interect vy ochoo:
hiet vesedye the Vleth ot vnt it woere S ,
.
ratin-c ivern by couchbes 1n other ctuticos acrne on coachiing
effootiveners.  Similar ratinse of the various sources of

"
coaching effectiveness were found in ctudies by Gordon (19:°1)

. PR T . ) o - N
cr, varicue levels of coccer coacnor ana oy Horweod {(1675)

- c A s F - Ty A i T~ hacketho 1 Tovs o he
or. & ctudy of Caradlor Univercity lovel backetbhall ccoaches

M . ! T .

- - ; . . . ~ vy P S 1 "oe., .
"Tegrrliv o from o experiences in rar snd practices™, "luct
“riyling st out coachins', and "ofcending cbaehings couroe
were 4lso miven the highect roanknes In thelr studies.

Tre hich ratings given the National Coaching
- "{W_\ . ‘.‘ ‘
srtification Programc hcckey tecinlirul pr Srann opeaks well

of the pragram itsell. However, the very low ratingc civen

|94

-

to the liational Coaches Certification Prorsram's Theory
L] : ) ‘

w [

were idontified by the expert:o e HVackey prograns



. . ) i
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i

SN . : .
oo bented Cowied e Lochnlenl aspects of thie pigyeowb e

Chae ooy procsrars o more oriented toward Lhie conooh

e ders toarad Ty

principles of communleat Ton, mot ivat Lo,
ar tho pevebolory ol coneliing.  The Level 70 conchos roraied

comrurteat Ton, ectablivhine o mood learning: environment, an

the drportane s of having Food teachlne akille well aheoad of
teochnival knowledre In ranging the determinants o!ff coachiiig
A bl
- . , .
CcUMaevTveere, T nppoenre, however, that thic &myeon of
\ : =}

O Sove et undeprstandins ol e teehnlonol drnecd
: : eoe bh e e RS RS BENCELS STaTo RIS ST B SRATR R OF: e
Ve WL Lo et et Tveror s,

- SRS SR crenanay verardline the 1o A A SRR RN ST

courcer Verpuo the technical courses arices in oguestion o

.
wrhere tioo coachen the theor yrogrram 1cn9g\in ey ol
e ot gkt fher felt were tThe moot i mportoans
deveZovins trelr o levelr of conchilny effecnivonero. o
.
v P 1 - P -1 - - - o oy o v Ty o
low/rutin: ~iven the theory coursens may have aloo beer
teyiyouves oo owhe ratine ccale uced to dsterming u o !
.

Srea Ve ' VY - tran P R s LA . . "
Falud of each ftem., / rating o the ccale inalesten Do

cecponces muy have Juct Dralooocen thoo
tve Theory courses were ''mot apw*' calle! rathar than "no
‘ N
relp" nad the coach never attended a Theory Course. The
recearehoy 1n il1ing the ratincs disrerardea “iio Joclo:
iy (uesticr 13,7 hecause in order for thece Level IV cnnrnoo
ook thetr conplete certification, &ll aré requircs Lo

at lfart z minimum of Level T Theory. However, the 17w




if
pat nss Tooe LY s ot oL eow b Bebe Loeen abtribntod to e
[SESPENAN FR N rw;ﬁ'v coof T Into e Mot :(}i;\!?e'uls}og
ratesary,

Onee sty the ol priortty iven Lhoro deteprpinanto of
conehins effoctivenens that relate more to the theory

.

precsram's content than that of the techmloadl progean would o

. *
4 PR . P I Lt 1 P . o . + LI R 4 .
f1iteate that Shelr low ratling ceore dn thic qud Lo oMy
1 . - - - . i a M n » 3 . “ N . % e - N e 3 - b yr - ‘ .
bove boorn norocutt of tha Item's Inadequite senllns Torrood
M covgeber ' pornonses to o other coareor thor Inprove
4
4 . . Rl * e, . . - E - * AR * "~ H SRR oy . ~ N ;
st e e e s proyide d n e er vy Thern oo rour iy
GF b S vern st ton i underestiond ine, oy exanp e, the
. o . v e
ot omneey, siUe ey e Tor dnprovingn Ul oo hreniog!
LI AN L £ St PTG UL PO U SO R S T REPRR L
=ifel U ivaeneon Wi Ceconine oand working at hockey fcohicoio.

[l e Ty R T S T I N ey e e Y - - . Ve oyt ~ }
Teoch ins o foad WOVvE IS Gtn hooae) schiools yrovidaes narnl O Ll oy

«

conchers with prooiical opportunitiec tooapply botn the

Ceodyteol ond thecreticol informatior they have op amtored
. 3 . . N [ank} Rt ! 17” Rl
irooen o coachinr zituatiorn. The Level 1V coLyghes,

Leonure of thelr expertize in the cport, would be expected too

o IR B et B N oo P, ~,
re c7fective Tnotructors in anys hockey inctructicral camn. -
orvrorourity we sl A cuch oa ~ettings weula offer thece
crachec! idenl oltusticrnos to furtler imrrove thelr in
e fectivenecc.

I
! 3 = oA . 3 - N
MEyperience gainea ac a player and the knowleare Ol
' (A
. 5 , = L - Ve~ T4 et Noa e
cooovAy - orained foon other cozches’ war HLfo licted az o

item In coachlinge improvement, L trird dterm thatl

the coznches identified as belin: very helpt




, |
vewiards of Interaetins with the people Just mentoned woidld
ooy lunb e Inonot Junt hociey concehtog, but Lo othor aportsn
G owelts A number of the other top-ranked recponsces Lo
vt o 28 e laded the Dmportanee of betne Involved with
teachers and actually teachine school.  The importancoe . of
-
understandinge and emploving sound techniques of communication

wae menttoned In oat least seven of the responses,

Leoorecvongses to number DO hove olreddly boen S B PR

Gl L raniines shown In Tavle 13 arve celf=oxplon: .
. - ’ . . \ . N v
Marmte o 30, however, oty roiloes the Iosue oF the

coco e o tesl o aspecio of the pame, O the responSes ol
to it question, none of the moot commonly clisd LoOOK: e

reluted Yo the coacn improvinge his understanding ot

cowrooientlor, motivatior, or the inctractional aopects of

$i cane. A1l those booko chown din Table 17 are tectniical Ty
T
. . N . . . . P
nrienited. Jvey provide the coach with practlice drills, tetn
) 4
o ~-ler, and conditionine principiec. O all thone
- . 1 N N - O TP IRV | BN
variuals snd books thot "were found o ove of prreal el L

sv.one cngeones (Lppondix E), lesz than ten porcent cived

P . A [ RS ~ A payr v T e B e
we e areo s that direetly reluted to underctanding the thoor:
gorocteo of coachinge.

Fal

qlcioonurr e recognize the importance of
) s
fmrupicoaticr and the other poycholdpical aspects of

b
b

serings, thney cencern themcelvel Wit the more immedlate

s of techmical srnow-row., “Team play cirategies, new

v
]
3
-



Table 14
Poolks and Manuals Used Tor mevuvjnr'HOka;
Conchine Effectivencns

-

(o}

T

[
[

[}

(W]

S

: Number of
Title of Mext - CAuthor Hecpontesn
Hogleer Coaching Manuals C.ALHLA, £

Leve o 17V

%,

Level Vo Praceeding 1670~ C.A. ML L, Lo

cl=r

)

Bookey Dystens Ror, Dedol / 1

St Conerest Drlill Roor A i 1
. Ernle unre

L I R R R AR T I . -

Su ol oL ayiian o osouth - .o K
tocley
al y o T !
e 4+ 3ty R & - R e p (SN S
Conditionins for Hookes Linyd VPercival a
8 DR SR T - I S e [ C
Hockeor Systems Michael Omitih | G
e ) T .
now to g Ton watt : L0

/

T A\ i o [N RN o~ ! A 3 n - o -
A.HLVALULS, Coachen AJEOALVTLT, ‘
Lrill Boo«

Furaorearn Hociey Lriilce - ‘ 7
Gocker for the Tlaver Fred Dhee
Coach, and Fan

e et S P . -
Hoeckerw Bacic 1 and 11 Hewle Licews 2
S YNGR N * T ees M VoA o
CONME 1€ : ot — e s JURA
Iroctruction

teﬂer: zre not Vie Lemire N 2
a .

cce Taylor L

,,
O
3

ng

b

Totazl Conaition
Hockey
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tancovative practlicee dedtlle, and skill development, appear o

e the nrlorittes o the Level IV conchor! readiig materials .



y - Chapter |5
SUMMARY *AND ' CONCLUSTONS
Summary | o : - .

The purpoce of this Study was to determine what . actorf

re comrmonly perceived to ‘be 1mportant in hockey cocachige
iyenest and the Ways-§h whhiich coaches attempt to improve
. B - ~ 1 -
aching effectiveneces. e

7-A thtal of 110 Level Tv coacher from the Albefté
Amateur Hockey ASsocigtion and an expert panel of four ba:t
N and @resent Canadian‘blyhmic Hocley tean coaéhes compriced
the Stﬁdr sarple, ‘The Level IV group provided'infofmation'
‘ ' g . ' -

for this study by co m'levlng a personality-type indicator

3 -

|

n July of 1934 and a £5110w- up quoo*iorugﬂrﬂ in Mareh of
ey 4 ‘ A

' lQéé: fhé expert,paﬁel prOWLGedfthe detérmlrantu dffggckey
. icbachinrveffectivéhesr used in tt is study bty res >ondvnﬂ to
thfxveseaféhér'ﬁ Teq@egb and aloo completed t‘e follow- ur:
auestionna 1We In March, 1965,

o the 110 qgestionnaires dLut”'bu , &1 were retdrned,

2 response rate‘of T4 percent. _The,fir§t part of

he queutwonrﬂlro colleoted democra ph1\ Gata or personal
backrround plavlng and’ Coachlnw cyperience, and the amount

of_tiﬁe each individual ope7 involved.in hockey.‘ The
avenage_agé of* the Level IV coacheu wag 35.8 yeaf§3of_agé
wiiﬁ a‘ranqewof 23 to 58 years. Elrhtv three percert were
married énd,omlyFS’peréeﬁt divoraoed. 'Of the ﬂroup»thnt was



married, 47.%5 percent had two children while 30 percent had
<

three or more.childrerﬁ

Over 76 percent had completed post-secondary training

—~ —

and only <.5 percent had not completed high school. 1In

terms of playing experience, only 2.8 percent had never ¢
plaved hockey, L7.% percent played Minor hockey, while/ U8

.

percent of the griup pla yved at the highly compe=t itigé Juhior;

oy

ollere and'?rofessional levels.

levels right up ©o the Minor Professional level. Sixty-nine

percent <l the sroup were involved iIn coaching ofherysp?rt:,

AN

with the most common being baseball and soccer.

These coaches spent almost 2 hours per weelk pr aring

s

~r- plarning for games and practices., They &also avera;éu oL

/

hours per week invoelved w1th on-— 1ce pra ces ana L4.1 hours

per week rvolved withradminis rﬂtlve matters Pclau o

- ;

sheir tearm. These Level IV coaches spent a total of aimost
/

9 hours week involved with thelr hockey team - a figursc

4

nurmter of league games_ﬁlayed in the 1084-85 season was 27.¢

games with a range of 12 to 72 games played

v

0f the 1 coaches who responded to the study, 4% .-
- .
wirming recordes and spent .3 hours more time per ween

plenning for their games and practices than did the coachnes

who nad 1osi ng recorde. _ o e

o



ﬁ??? two of +the guectionnaire contained four tésp

.

v

inctrunents that were designed to answer the sub—i&@StionS

of this ctudy. First, the Myers-Briggs Tyr. Indicator

\
.

meacurea the preferences each of -the CQacheé in the Level IV
vgroups:showed toward fhe personality traits of:vextrovefsion;
introvetstn, sensing, and‘inﬁu;tion. The éoachés were
.gtoupéd'accofding Lo theif\p;eférences foward ahyvtwo

+.

7

[N

mLira

O
=3

Lo ~icns of the zbove traits and & one-way analycsic of
~

A) was correlated to the percentage of

~T

<~ B N /‘ A
variante { AnU.

vointe

thew zttained in their 1084-8%5 league games. Statistical

treatment using ong-way ANOVA on'the difference of the group .

Ay individusl reons produced an Fovalue of1.54.  The Fo
B T = TR AP sl ,\ : . . -
value (1.54; was not g¢i at the .05 level .and thus

failed to indicate thavt: there weas dny relationshilp between

1 .

L

Laeiméasuréd Tv-the Myers-Briggs Tybe
R P, ) A

.

ntc ez~h coach attained

[T

Indicator and the tctal numter of po

in the 1671-85 heckey seasorn..

Second, both.the experts and the Level TV ccaches werse
szskes to ist by priority those determinante of coaching .
;;DD - AV(:":‘ 4»“:—)4‘_ + 1 oy T _1';t> . -1 had i) t
effectiveness. that the expert ranel had laen

\

I

B 2

the @-Sort method for ranking the ﬁ%ﬁbr

ranked these coaching skills that.re e, arournd
Y ' » v

communication, establishing a cood ledraing environment, and

 rlahning[and org,nizing as tre three tor factors. The’

experts rated'possessing_ﬁechnical khowl.edge and love cof the
h

g «‘. . - . PR ] ‘ - ‘“ .»\ -
 game only slightly higher than did the Level IV -coaches.
‘Withir thet Level IV group itsel?, those coaches who were

e '
. N . : . . ¢



.
'

catégorized as competitive Cn = 56) rated technical knowledge

anag cormmunication much higher than did those coachvu-who were

clascified ag Recreation coaches (n = 25). - The Fecreation
‘ -'. ‘.‘..? .. . »
coaches. gave higher, priorities to, vstW1ng~concern Tor
player's welfare and maklng the game fun. " Lo

Third, the coacheQ' self-ratings 1ndlcaued that the
P S
coaches highly ‘regard their personal level of developmeNL on ’
each of the determinants of” coaching effcctl\e ess,

was onlyv & small discrepancy between what the expértb

perceiVed,theif ﬂa\el nment to be a”‘compared to the perceived
development of the Level IV group. . The Lev-l IV croup ¢id
réte thenselves higher than tha ‘exrerts or Tive oI tie

de*ermninants: (a) oommhnicating; (b)'technlcal knowledge ;

o

(¢) tgaching skills; (d¢) maint

S

ining discipline, and

(e¢) motivating. Within the Level IV groub, the cor retitive
coaches ranLeu } ir fpersonal develbpmen: orieach of the
» ’ (‘\

ndetermindntz hicher than that of the Récreatlon coddhes., The

<

largest dis epa'cy occurred on fhe self-rating of the:

following two determiﬁants (1) obs erwéu and analx:eu, arvie
»(2) reintainc discinine. The,compet ive coacheg rated
rfhemselves'mu0¢ higher or. beth Qf these categcrles with méan
scores of 7 L3 versus 5. 88 and T7.77 vgréus 7.11 :stéﬁfiﬁély.
qurth var;ous‘sources of inf o1matloﬂ tnnﬁ cqacbés use

The 1t

( T)

Lo, mnvove tnelw e;fectlvenecs were rated. . most

commonly 01ted and- which recelved the hlgheot rat ng by-?he

sarple were: attending nationa1 Coaches “ertlflcdtlon Pr ogfam
, o : ) ,
Heckey cli:iQO'Zreading books about hqgk~y; Just thinlki ing

lad
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Ccrncl

workl
were very technically oriented.

sample appéared to favor those manuals

communics,

ueidne |

a9

. \A(\ .
keys; playing experiences; talking with other coacher

‘ L .
r teams; experience ralned throuph your own games;

rne at hockey schools. The recource manuals and’

ot
>
D

£t the cbaches listed as being af rreat help in

. .
y

The hockey coaches

and texto that-

coach's understanding of the team Strategles &nq

- + 3 . e P - Ll Tes
ki rath 211y criented :14%

1ls

=

er than the theoretica

,lon, ete.

L]

motivation,

the

1.

Ny

{r)

fellowing

perform to.their notentlal

wn,
o+
>

~onted “his particular

C
2
“

1. from

conclucion may be drawn:

b

-

N
Trosée Level Lq‘coacheu who were 1lvolved in thic
study- were far113 oriented, well educated, involvec
in other sporpy, and dealcated coachesg. e

lity would
uPO'i”” a
sults of the
TV
cecses

AlthougV a well round@a pergon
presumably be a definite aﬂqet in 1m
coach's overall gfifectivenessy. the
oné-way analyzis of va riarce bhetween the Level
coach's .personali tvpe and their “egaching suc
sthiowad no '“Pj-lcant reWaulonchln (p *\\pg i

(oeterm¢nundy)

S r

I
pe)

.

The Plllk, }nowledge, and attitudes

considered to be most important to hockey coaching

e factors that blend

oo
KD

~*fectiveness appear to be thos
commanlca*lon, teaching skills, and the psychology
of cozching with those of technical know¢edge. Tha
dgeterminants of coaching effectivenes s aprear. to -
be the same for a nurber of sports, e.g., soccer,
judo, basketball, Toothall, etc.
and should not ever.
Coachazn

Coaching effectiveness can not
te mased-only or. a coach's won-locs data.
erfectiveness must revolve around the coach'c
abllltj to prepare the individual and the team to
and to encourafge
\\\effort COO“eTauion, and personal

1mprovement
cevelopm of thoge athletes.

vt

Tilw
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a

L, Those coaches who were involved in this study and

. who have committed large amounts of energy.and times
to the coaching program COﬂglddﬂﬁRb@lP development
.end eApnrtlue on the Qetermlnanﬁs\qf coaching
effectiveness to be quite high and almost equal,to
the deVelopment of the expert panel.

6. The National Coaches Certification Program Hockey
Inztruction clinics dre the most important source
of iriformation used to improve knowledge
about hockey .coaching. Other highly rated sourcec
included reading books on hockey, . just thinking
about hockey, and talking with coaches of other
teams. ' - .

Implications

©

—]

. he personality tvpes of the coaches in this study dic
. , . , _ ‘ |
nct appéar to have any significant relationship to the oversll

succes

ss of the teams. However, the coach's persona;it

does In part contritute to many of thos¢ factors that were
defined as dete”miﬁants'to‘coéching effectivenesé; As
suggestedvby a number d{\researchers (Ryan, 1981;.Sbut2,
1075, and Rushall, 107%)- pred¢ct1ng tehavior and suéceés in

sports is not possible because there are no clear ard

perfectly understood types of personality. Athletes and

~

"cozches differ fror one another in ph siological

characteristics, skill leveleg, and psychological makeul

. "/.

Fsychological attributes of both ccaches andfplayéfg ean e

: BRI AR i
often change and there are simply no characteristica that
are common to each group. A further implication is that™”
£y the many T

8

coach is faced with, he or she idéally

fte

traits themgelves are difficult to deline. W

t

L)
ok}

tuations ths

should be able to have the ability to slide from

6]
oF

roversion to introversien withqut any difficulty. e
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complexity and uniqueriess of 1)day'b athlete requires that a

coach be ahle to adapt hgs or her coaching style to the ever-

[

changing in tvidual and rroup situation. The coach of today

must be & master psychcologict plug a\ technician and an

educator. Lonf-range results of trait measurement would
\ .
s : A

appear to be more cultable in attempting to determine the

relationship of personality traite andfcoaching effectiveness.

The imrlications involved in thi:istudy cirect themoelver
to the deterninants of coaching effectivernecs as developed

for this study from the.expert's_initial responses.l Those
determinant:s nct orly form the péréeived'factors irt hockey
coaching elfectiv néssx but alsé ,Povide criteria oiher than
won-loss records by ]lCh researchers and coache°4ﬁay view
‘coaching effec 1vene~J.5 Coachinr effectiveness cannot be
viewed in a quanﬁitaﬁive ﬁanner tééause 0f the many variables
th4 are involvesd in.coichinﬁ.
Jiobu (1¢24%) and Mechikoff ani Kozar (1983) found in%
- 5ucéessfu1 coachern ftom various éports thaf
tﬁgye wmre many factors that attributed to each coach's
:ué:es:; Vet was commen to all thogc coaches if thaﬁ they

i

were atle to adapt to tre situational factors that confronteld

5

sed outstanding qualities c¢f

t
e
o)
(D

T
O

rn

e

6]

S

them anc Li.GT

leader uhlp in all of thelr 1nuerpereona1 rel atlonublp

-

coaches also uced varlou; ”PlnClP es of

. : 3
pevchology asrsoclated with the learning and per: o”rlnv of

1

Trece succesciul

principles ol psyvchology

[
@ .

hishly complex cport skillzs.  Thes e
I lleled tre detenminants of ccaching effectiveness that the

> -



expert pancl definca for

he ratinges of thog

rerecives Tactors lnvolved

S
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~

I termzs of

£l

received morc priority

{

Bic study.

cdeterminant o

/
/

in hockey c

ovoiﬁllsefP0”+lvencuu, no

than commuhicat

surrects that &4 percent of the effect

coach 1z lookiny for in

communication activitiec

. . . .
Communication witl

-— a - - -
with all membors ol t:ix

rapport with hilc or-her

cohesion, reduco: favortie

his athlelT®s

rroevision of ex:

v, and motiv

providing them with attention.” Coache

D

no*t all athletes TEST O

information and should var

understand the uni guerne

they are coming from'",

B P
in the

el g ol \ T
came W

the method

ccaches are bet

oper. channels of communic

15 defined as the ability of the coach

individual and the team

communication Y01ds the

effectiveness that further

udy of human

to perform to their

[QRIEW] l i

one determinant

ion. Tatko

tve behavi

¥

ir.creacecs

also incre

atec the

o must understiana that |

ay to vari

is uniform

(&)

o

G

at

“hie roach

(1070)

rothat the
can come througrl: oucl:
pocitlive reinforcencht,

rincic and intrinci

H

and {requ

ses grouy

hiectes U

s they use tc five

-

attempting

ter avle €

O
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leve In terms of "wher
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- - - Falal P L
aching errectivener:

to prepare

kev to developing That a
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©
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potentizli, the

1—"4 PRS

detetminants .of boacbiny

cerved to define this

lationshins directed
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confidencs ard celf-recponcitdlity, an ideal learnin:s

1073

thoe fuporianeoe of: (L) creating-a rood learnine environment ;

. . .
(2) plarnire aned orpanizing, and (3) porsecoing gsood

+ AN ' ~
Leachlin- cuiile. A1 of the above determinants relate to
teacehinge okille.  There is little doubt that the role of the
coach ic to teach and develop the slkille of the partlcipants.
Coacher are lewdero and teachers of athletes who, within the
sporting envirenment, must prepare their ath}etes‘ -

minds and boales for competition. If the coach can creat:

an environment that develops an athelete'r welf-erteoen, oolfl-

csituation will develop.  If-those learning cituations are

0

based on concer. Tor vihe individuzl and ave proporiv nlaniosd
ana orranized in terms of precentation, application, ana

Teedback, thrre 15 1i1tle doubt that a quality experience

’
-

wili accrue. *
dotivation ana rnental preparation are Seterminants of
coachting effectiveness that relate to the psychologpical .

derctanding coaching. Pesychologdcal preraration

O
.

e
o
N
ot
o

ete crhould be neither overestimated nor

unaerectimated. Trne bacic of a good performance in cport

retic and well thoupht out traininc procrar.

]
]
6]
U
]
]
job}
n
=
ct
AR

Suct, training prosrains becdme The natural bzsis of the
generél physical and psychic adaptation for the playera.
The implicati:n ic for coaches to understand the
~;?ﬁhﬁlﬁrical cenzitiiity and knoWledge required ol jbe
perférmaice ir order to educate and motivate the athetes.

Lthletes who receive coachine in this manner will assume more



recponsibility for their own deve Lopment., .

«The &’(}1‘11{11’!1(;’91" of Lhe determinants ol connlilne

ol fectiveners provided a subjective Crameworl from whi-sh Lo

v
”

further undevotand what ig done by pood coachen.  The

’ Ed

i

importance of a coach posg,éminﬁ teehnical Fnowledpye,

cobserving and analywing, dhd‘mai&huining dicciplline nref solf-
. v 1 o + ’ .

cxplanatory. lHowever, dewplopine & positive attitude,

edy .t - 4 - * 4 PR L -
Y& L1 oincerity, oand belin
7 AN |

coricarned nat ondy fosteri

/ -

hcourarement, oeld-upprovil, o

~tarine, but o aloo e fOEond elticencnlie,

The coxnche: Livg Sratigrarcaler ang Lhe discrejancy

tab . les that refua CoaYs Uoo 0 NViraual s U ree

.

of information in coaching. There dicerepancy seales were

oririnally desirned ac a managenment inforration sulde Lo

recornize how iriividuals within o corporation viewod thelr

own performancer. These cane princiriaer can be applied to

cocaching. - Coaches can use thelr own ratines combrined wi

[
~+

rlayer self-ratings and player-ratinss on thie coacher for

fessin% performances, relationsniyc, and ot her Amporovins

N

oo
ool

i)

communicaztion.
The sources of information-fhat the coackter in thilr
study used to imprbve their coachine effectiveriess indicute
that there is a lack of fesourceé regarding those
p:ychoiogiea] ropocto é?“hookey, cush o as motivation, mentalg
preparation, communicatio%; ectablilishine & good 1eérninr
environment, and the development cf good teaching shills.

.

L furt.er implicztien i that the Hockey Development Councl]
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v

3 \ 1]
af the Conadloan Amatenr Pockey Assoclatlon should endeavor

to place more emphacic on L heoe netors In thelr tutur

pub Lications,

Mhepe are many factors In ImMproviaig e underctareiine

and development of hockwy.in Canada.  Through contirac:
recearch wo can further underastand Ltuﬁ;;c factors 1J}ﬂ}1
contribute to individualr becoming ”vbod coaches'. Aloo,
mp o it Lo ronoure e froad e avalillable In ordoer U6

reorote bln tndepatanding, onr future proyrons will te

- . . . . e ) : . ~ PR
bended o Lhe o proper directlon. Good coacher are Do e

4 b N Tm * : no ! o 4
thig velopfentsl procecs.  There 1o no one cAng e focedl
T N N TR Dt R P B LA P L B

i Ao oo Apporiunt dn e jrovision o G tuili it

experience for our, hocikey players of the futurt than the

deveropmert of 'roc ~d" coached. i

t

m™he following rec smmeriaticns are based on the rezulte

P - 4 -
AT ohilc o ctuaay
. A - ~ RPN e b e gy
1. Te enuble future rﬁﬁpﬂr*JOWf to better u1~01.;>n1

feectivenecss, ethhographle rescarct
invelving rast
._T

am period of at least one complete

“

re omployed,

~ ~

o, I7 P*e“"onnalwp—uype responses a
trney should be followed up with ¢
£

L
~+udies of coaches and/or teams from within the

sample group during the course nf a hockey seacon.

er or evport coaches should be CaTILE
™

soer, more in=aet

L.‘J

-+

- Puture csudiec relating to coaching effectivenens
stculd employ various methods of definine and studrir,
the topiec. Those methods that ca“.considef the ma“f‘

. factors in coachling should be emplcyed wherever
rossirle. Chelladurai's and Saleh's (1950)
rultidirensicnal Model provides crose validatlions
2t all levels of sport. ' ‘
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Any use of -personality tralt testinge Inesport shouid be
Hmited to loup=ranpre longttudinal studies for the
purposce of seeking relatlonshipe betweoen conchings
suéceu:wﬁ and perconaclty that would be baced on
coachlni records over a lonp period of time.

‘ : : . s
The Hockey Development Cournicll of ¢ Canadian
Amateur Hockey Assoclation should endeavor to develcp
a wlder ranre of resourcs materials relating to such
paychologsical factors 1r. hockey coaching as
communication, motivation, and the developrent of
teaching skille. ' ' :

Studien invo“vinr playvers on teans of diffe ronT
levels should be developed to determine participm
perceptio s of coaching effec51ven 59,
Tdentifyins expert teacher: and having them ident ity
the determinante of effective teaching micht provide
a valuable rrtudy for develorins better teachers for
our school svste S. % v

L
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FROM: Mr. Dale Henwood

Phone 342-6777

A.A.H.A.,vTechnical Director

SUBJECT:

A provincial seminar is bein§ planned for level 4 of the

1984 N.C.C.P; Level 4 Seminar

N

National Coaches' Certification Program.
take place at the University of Alberta in Edmonton, Alberta

at noon on Sunday, July 29, 1984..

A1l N.C.C.P. Tevel 3; 4, and 5 coaches

This seminar will
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The level 4.seminar is designéd for coaches of high caliber

teams and the purpose of this seminar is designed to provide
top level 3 coaches from- throughout Alberta with an opportunity

to be exposed to top provincial,-national and international
hockey experts and attain level 4 certification..
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Attached, for your information, are details regarding the
eligibility criteria and seminar costs as well as other pertinent

~ commencing at 7:00 p.m. on Tuesday, July 24, 1984 and concluding’ "



A. Seminar Description

1. Date:  July 24-29, 1984
2. Location:; Edmonton, Alberta '
3. Purpose: The seminar is designed to provide top level 3 coaches -

with an opportunity to be exposed to a variety of hockey experts and attain
level 4 certification.

The information provided is most applicable to coaches of teams at the
bantam and above category.

4, Program: Final topics and speakers are still pending, however,
presentations will likely be made on the following topics:

!
- Offensive Team Play
- Defensive Team Play
- Specialty Situations
- Goaltending
- Motivation/Psychology
- Individual and Team Tactics
- Physiology/Conditioning
- Athletic Injuries
- Individual Skills

5. Instruction:

Instruction will be given by top provincial and national N.C.C.P.
instructors and other specialists.

B. Eligibility Requirements
1., Delegates:

In order to be eligible to attend the level 4 seminar as a delegate,
a coach must meet the following requirements:

a). must be certified at level 3 with a minimum of 70 percent:
. on his written examination.

b). must have coached for at least one season after attending
the level 3 clinic.

¢).. must have a minimum of three years of coaching experience

d). must be a member in good standing of their Tocal minor hockey
association.

e). must have the s1gnature of at least two references from your
minor hockey association executive.

f). must submit a resume of their coaching experiences.

2. Observers:

a. We recognize that some individuals who are not eligible for level
4 certification may wish to attend the seminar in order to upgrade themselves
through exposure tb the information. Any applications for observer status
" will be screened by the Coaching Committee.
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APPLICATION FORM

Alberta Amateur Hockey Association
National Coaches' Certification Program
Level 4 Seminar
July 24 - 29, 1984
Edmonton, Alberta

119

NAME :
ADDRESS: \
(City/Town) (Province) (Postal Code)
TELEPHONE :
HOME BUS'INESS
CERTIFIED LEVEL 3 in 19 LOCATION OF CLINIC " MARK %

Team coached during 1983-84 season TEAM

(Approximate)

s

CATEGORY
TOWN/CITY
Seminar Costs (plcase check)
A, Delegates
i. Registration fee $100.00
ii. Exam guarantee $ 50,00
B. Observers . Registration fee $100.00
C. Meals (5 days) $ 85.00
D. Accommodation * $ 50.00

(enclosed

(enclosed

(enclosed

)
)
(enclosed)
)
(enclosed)

i TOTAL

Mr.

(Name of Delegate)

(enclosed)

S /

is a member in good standing of our Minor Hockey

Association,and»we endorse his NCCP Level 4 application. N
NAFE : L 2. NAME:
POSITION: o - ' POSITION:
ADDRESS: ' ADDRESS :
TELEPHONE: = TELEPHONE:
o a

SIGNATURE : | . SIGNATURE :




b. Individuals already certified at level 4 or 5 may wish to attend
the seminar on an audit or refresher bas1s

If these individuals wish to stay at the Universify, they will be
charged at the same rate as mentioned in Section D.

C. Certification Requirements

i

1. In order to receive level 4 cert1f1cat10n, the cand1date must
satisfy the following requirements:

a. attendance at all sessions of the seminar
b. successful compTetion of examination.requirements.

D. Seminar Costs

1. Registration Fee  $100.00

2. Exam gquarantee * - 50.00
 $150.00

K

* The exam guarantee will be refunded to the candidate provided
that his exam is submitted by the due date.

. 3. Each delegate is responsible for h1s own expenses (transportation,
meals, accommodation). For those needing ass1stanc;,\spec1a1 arrangements
have been made at the Unnvers1ty of Alberta- res1dences The expenses are as
follows: -~ ‘

a. accommodation (5 nights)  $ 50.00 (twin)
b. meals (5.days) $ 85.00
$135.00

E. Cancellation

" Fees will be refunded for cancellations received prior to July ko 1984.
There will be no registration refunds after .that date

F. Application Form

.1." Because of the amount of information and material that must be
. distributed to the delegates in advance. of the seminar as well as the time
‘required for the coordination of various aspects of the seminar, we ask that
the App11cat1on Form be returned no 1ater than June 1, 1984,

|

2. Return_app11;at1on form to:

Mr. Dale Henwood

Technical Director

Alberta Amateur Hockey Assoc1§%1on
#1, 7875 - 48 Avenue

Red Deers, AB T4pP 2K1
342-6777
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COACH BACKCROUN&:}NFORMAT]ON

A. PERSONAL DATA . x ’
NAME : . - . ACE:‘ o
MARITAL STATUS: NUMBER OF CHILDREN:
A ) ;
B. TRAINING DATA “ ,
HIGHEST LEVEL OF EDUCATION ATTAINED: P 7 '
GRADE: HIGH SCHOOL: TECHNICAL TRAINING:  UNIVERSITY:
) ‘ OR COLLEGE .
C. HOCKEY PLAYING EXPERIENCE. LIST HIGHEST LEVEL PLAYED.
D. HOCKEY COACHING- EXPERIENCE
. A
CATEGORY OF TEAM(S) ~ NUMBER OF YEARS POSITION HEID - HEAD, COAC
- ASSLSTANT
- MANAGER
1984-85 " :
Nea,
E. OTHER SPORTS COACHED: i .
SPORT(S) CATEGORY NUMBER OF YEARS LEVEL OF :
. B o WCERTIFICATION -
‘ ‘ JELD
»
F. TIME SPENT COACHING HOCKEY DURING SEASON: )
L ' ! -
a) TOTAL TIME SPENT IN PRACTICE TIME PER WEEK HOURS.
b) TIME SPENT 1IN PREPA§ATION FOR PRACTICE PER WEEK HOURS .
c3 ° TIME.SPENT IN ORGANIZING,” PROMOTING AND GENERAL ADMINISTRATIQN
PER WEEK HOURS. , K T
1. How many. league games did you pla(v;h{E\Year7 L

How many did you win? " Lose? Tie?




, . o ' , 123

! {. 3
. - o
. B . , ‘
| . . R ~d
2. Every coach ic aware of the importance of having high quality players an¢ top assistants on his team. We accept f
. | £’}
" that good playurs and assistants will alwoys make a coach better. Now lets talk about what else helpu. A panel _,”
of expert Canadian (Olympic Team) hockey coaches have identified the personal qualitics they believe are necessary et
for success. These are listed below, Please Study them carefully, and select the one you think is the siuple e
most important. Write the name of that quality in the top slot.of the pyramid below in PENCIL {pencil wiil allow. R
‘a you to change your answers.) Write the names of the next two most important qualftxes in the slats in thk serond»q' i
row and so on. , v
Plans andnorganizes well = for practices, games, ~ Makes the game fun - allows and/or creates an
and the seascn. : atmosphere or relaxed fun fairly often. ’
] p
Creates good learning environment - emphasizes ; Sincere and honest - not phony, is a gocd exdmple "
the positive, corrects, criticizes, without ‘ . (role model) of a genuine personm for pla)ers to
being too harsh, seen as fair, E follow., .
N / ) . .
Concerned for players welfare - respects and - . PGssesses technical kpowledge - of the skills,
takes interest in present and future welfare of tactlcs, strategies of the game.
all players; keeps game in perspective. . s, .
play ! P . 19 Communicates well - listens to all players and
. Good teachey of skills - explains, demonstrates ‘ expresses himself so that players understand what
Néor has players demonstrate) well, corregts ‘ - he is saying.
‘rrors effectively. . . PR . '
4 . - y Maintains team discipline - is able to help N
"Generates ‘cocperation - unselfishness, and : = players of very different temperments to develop
*  other positive attitudes and a real team concept self-control needed for teaw success.
among players. . o ) o

Observes and analvzes -~ the performance of hie
own team and opponents and indentifies hoth
strengths and weaknesses accurately,

Mentally prepares team ~ is able to help players
prepare mentally for games, especiallw tough

games, and to help then cope with pressure in . B ’
" tough situations. ) Loves the game - is clearly enthusiartic, enjoys
‘ : ’ . coaching; most if not all the time. ‘ N
° Motivates'-'ablé to-get players to.set high v ' ‘
’ personal standards of performance, and to pro- s
duce consxstentlv high effort to meet them. T
Open to new ideas - not "set" in his ways of L
thinking and doing things, will adopt new 1deas . : Lo
that _come along St
Remember: use a PENCIL - should you have to make changes. If your slot gets messy, just plue a strip of paper
over it., ' . ) '
W k o . :
Bl .
; . . .
 MOST IMPORTANT  ° NE N )
. ) | ‘ . N .
1 + THE NEXT TWO'MOST v ; . : - 3
R " IMPORTANT ARE: i : ’ _ N : . f
. . ’ ¥
THE NEXT THREE MOST . ' — '
IMPORTANT ARE: ~ ’ Y

Note: All of these are important, but héw you rate 'them is what we want to know.

\.

-



3. The 15 dcfermlnan?s of Hockey Cuachlng tffectivencss as identified by our "expert"

panel ary again cted, Circle the rumber you feel best reprcsen1
developmcn+ on each of these coaching factors.

your

I 2 3 4 5 6 1

‘Motivates
. Low Medium
Observes and Ana‘jzcs ‘. 2 3 4 5 6 7
- Low MedIum
1 N .
loves the Gere : | 2 3 4 5 6 7
) ’ Low Medium
Open to New Igeas - : b2 3 4 5 6 1
. " , Low & Medium :
Possesses Technical Knowledac W 2 3 4 5 6 1
, Low ~ Medium
Creates Gocd Lroarrning Envirconment | 2 3 4 5 6 7
' i Low Medium
Develops Positive Attituce ! 2 3 4 'S5 ' 6 1
tow " Medium
i
Sincerlty . | 2 3 4 5 6 7
: . ’ Low Medium
Good Teacher of S«i'ls 1 2 3 4 @5 6 7
N Low  tedium
Shows Enthuziasm . ‘ 1 2 3 4 5 .6 7
Low uMedium )
Plans ang Organjzes Well ' c r 2 3
T Low .
Concerred fér Plavers' welfare 23 7
, Low Medium
Hentally Prépares Team ' ! 2 3 4 5 6 7
Low Hedium
Communicates weli ) 1 2 3 4 5 6 7
3 Low - Medium
Maintains Team Discipline ! 2.3 4 5 6 1
. Low Medium
h l
PERCEIVED SOURCES OF HOC"FY COACHING EPFECTIVENLSS March/85

Your coaching abxlxtxes are improved from season to season in a number of ways.

do personally that in vour opinion helps you to improve most.

124
level of
8 9 10
High
8 g 10
Hlgh
'8 9 10
High
8 9 iQ
High
8 9 10
High
8. 9 o
: High
8 S 10
High
8 9 IG
"High
8 10
igh
8 9 10
ich
8 10
High
8 9 10
High -
8 9 0 7
High
8- 9 10 N
High
8 9 10
High
. -

We are interested in whdt yuu

Please circle the number after each item beldw that best indicates how helpful it has been to you:

1] - No Help or Not Applicable. "2 - Helped a Little. 3 - Helped Some.

If you have never dore the thing described in any item, please circle "1" for "No Help or Not Appilcable.

4 - Very Helpful.

5 - Most Helipful.

"

o

LSS Y RV Y Y A %

Please Remember: indicate what you believe has actually helped you to improve; not what should, or might, have.
I Experience gained during your own practices 12 3 4
2. Experxence gained during your own games 5 ‘ 1 2 3 4
3. Talking and working with other coaches or managers on your team. ) 1 2 i 4
4.. Talking with hockey coaches from other teams 1 2 3 4
S. Talking wit' - naches from other sports. 1 2 3. 45
6, Talking wi st players or ex-players. 12 3 4
7. Watching other amateur hockey teams play live. 172 3 4
8. Watching NHL games,vlive. j 1 23 4y
- 9., Watching NHL games o; TV. * 1 2 3 4
10. Watching hockey shows on TV other than games. For example;, ueeklf highlights or a 1 2 3 &
show hosted by a hockey or sports personality. :
11. Watching other teams practice hockey. ) ;ﬁﬁ; ' . 1 2 3 4
12. Watching teams play other sports, live. 1 23 4
13. Watching instructional filws or tapes that you gét out of the 1iBrary. 1 2 3 4
14. Watching videotape or films of your own team. ) 1. 2 3 4
vlS: Just thinking about hackey, your team and how to improve what you're doxng C 1 2 3 4

w oo
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'

Remember: Your answers should Lndlcate what you belxeve has JLtUdll) hLlpcd you to ilmprove ... not what fon think

16,

20.

21,
22,
23.

25,

26.

S 27,
28,

29.

30.

should, or might, hclp
5

it

Attending Narional Hockey Coaching Certification Courses:

16.1 Level | 'Hockey Coaching =m==mm=mmm oo o e e e e e e e R e e L 1 2 3 4 5.
16.2 Level 2 Hockey Coaching. - : 1 2 3 42 5
16.3 Level 3 Hockey Coaching 1-2 3 45
16.4 Level 4 Hockey Coaching - 1 2 3 45
Reading notes and manuals from Hockey Coaching Certification Courses, after the course is 12 03 45
over. ’ ) ) -
Attending National Théory Coaching Certification Qourses: i . )

18,1 Level 1 Coaching Theory --—--=—=smemsomomooeoemno oo bttty e it I 23 45

18.2 Level 2 CoachinuTheory ==------—s--o-—o——-- T T N e 12 3 4 5

18.3 Level 2 Coaching Theory ===—=====—c---=-- e el smmmmmm—eemeee—e— ] 2.3 45
‘ . . ' :
Reading notes and manuals from Theory Coaching Certification Courscs, after the course is 1 2 3 45
over.

Attending other hockey coaching clinics that are not a part of the National Ho¥hey Coach1rg 172 3 & 5
Certification Program. o )

Attending «ther coaching clinics or confercnces that are meant for coacho< Mn an\ spdr[- 1 2 3 4 5
Reading books about hockey written by coaches, players or hockey urxlcrs : . 120034 lS
Reading articles in hockey coaching magazines. ’ . ) . 1 2 03 4 s
Reading articles in the "Coaching RQviéw - Canada's Natictal Coachiny. Magazine." 1 2 3 ‘4"5
Reading articles in nagazines or perioaibals other than ”Coacﬁing Review," or ”toaching Sl 203 405
Science Update," atout the psvchology of coaching. . : '

Reading books about the psychology of coaching. ' : ) o1 2 3: 4 D
Your experience &6aching other sports. : : . vv o 133 s s
If you think you have gained improvement out of something that is not shown above, ‘please, .

list it in the spacgs below:

28.1 ; , a ' 123 4 5
28.2 ) - ‘ - 12 3 4

R I : . . ! .

28.3 . . B 4 Col 1 2 3 4 5
In the 28 itéms above include all of the most important things vou have done to‘bécomp.a'better coach. Now,

can you look them pver for a minute and select the three that vou ccrnsider to be the most important of
List these three in the spaces below. (You don't have to rate these!)

29.1 , . ' . R
29.2
29.3 -

Durxng your years of coaching you will lxkél) have read a number of books about hockey, and used a number of
coachlng manualé or books. Of these books and manuals, list any which.wou found to be of great help.

. : \

N

30.1
30.2

" 30.3 N

@ L »
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APPENDIX C o
EXPERTS RESPONSES ‘

-COACH A

Basic,Pgemisex N
\

1. +that each coach will possess unlque personallty charac- /'
teristics:

-

2.4 that these unique personality characteristics will ef-
fect the coaches philosophy and "style"” which in turn
reflect “the attitude and Dhllosophy of the athletes wxﬂq
whom he/she works.

.As coaching iS‘a’coﬁbination of iﬁtuitive art and fac-
tual science, a coach must prepare him/herself‘ae compi@%e-
ly as bossicle in both areas.There is a specialized body of -
» khowledgeiinvolved witﬁ e;ery sporting activity and it is a
major responsibility of the coach to be as completeiy con -
versant:asvposeible with'this_knowledge. Q;He/she;is then
e~able to'briﬁg to his/her athletes, in a positive, humanis-
'tic, enthusiéstic. enjoyable environment an opportunity for,
- them to- grow and develop their skills in relation to thelr

1nterest abllltles and potentlal The coach is the facili-

tator in an ongoing process that will provide the athlete

with the-knowledée and environment to enable them to'babmea
more realistic aboqtftheir individﬁal abilicies and poten -
tial and, as-a reéuit, contribute to their pcsitive overall

"grcwthw‘
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His/Her Responsibilities Should Inclyde:

1. developing the abilities and techniques of communica-
tion that will allow the coach to bring to his/her ath-
letes the knowledge, experience and methods necessary
to maximize their potential. - Helping them reach- their
1imits in‘order to discover and reach for new limitsi-

2. arranging an environment compatible with the interests
‘and objectives o the athletes with whom he/she is work-
ing. -The environment should allow for positive player
growth from a technical, emotional,social and spiritu-
al aspect while at the:same.time providing for a high
degree of enjoyment (fun) for the participant; ..

A

3. showing a genuine interest in the athlete as an indiv-
idual: person, apart from the expectations and concerns
for the individual as an athlete; '

L, to recognize that his/her example is the most powerful
influence that he/she has. The coach isa role model for
the athlete. Your treatment of your athletes, your plan-
ning, your acceptance of adversity, your reaction to
victory or defeat, will to a large measure, be copied

-by your athletes; - ' R

5. to arrénge enﬁironments,that will require athletes to-
make decisions - and then. take actions in an attempt to
implement those decisions; :

6. to change athlete Behavior patterns in a positive man-
ner — not through punishment for mistakes that are neces-
~sary in order to learn but through development of the
concept that the athletes "best effort” is acceptable;

7. to help athletes learn the skills of a game and work
toward maximizing their performance abilities while at
the same time developing an understanding of, and ap-
preciation for, other benefits associated with partic-
ipation. : - R

*NOTE: | j

‘ As a coach-athlete relationship progresses, the func-
tion and responsibilities of the coach will change. As
the gap between the athletes' knowledge and that of the
coach becomes smaller, the coaching assistance will come
in different, usually more personal ways. ,
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APPENDIX C
'EXPERTS RESPONSES

ACH B

. Respect for participants and participant outcomés appro--.

priate to minor hockey age group. (Respect and interest
in part1C1pants) - )

Ability to instill attitudinal qualities including loVe,
of game, spirit of play, fun and enjoyment. (Enthusiasm).

sAbility to contribute towards player establishing a.
sound ,skill base especially in skatlng and puck control.
>(Techn1cal side of game)

Ablllty to contribute towards player understandlng the -
~game of hockey. (Tactlcal side of game).

‘Ability to foster 1ntr1n51c motivation and interest lin
participant to set high internal standards of play.
(Work ethic, d1$01pllne and interest in Gettlng Better).

. Ability to communlcate honestly and 1nd1v1dually w1th

participants.

\KBIII%y to assist participants. in coping w1£h reality —
factors including external expectations, team success.,
pressure from significant others. . e



COACH C

APPENDIX © o
' EXPERTS RESPONSES

good athletes - talented- ‘
. - attitude - willing to work/learn

{>teach1ng - need technical knowledge as well as the

ability to communicate and teach

enthusiasm

. Positive leadership - coach and key athietes

“good assistants (ie. surrounded by good people)who

compliment the coach)

. receptlve/open to suggestlons and new ideas

‘pralse/p031t1ve relnforcement

sense of fair play and sympathy for players
discipline o ’

organlzed - ie. material, time, facilities, equip-
ment v
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APPENDIX ¢
EXPERTS RESPONSES

Effective coaching involves a number of factors

l.

2.

knowledge of the partlcular sport.

understanding of mental preparation and psycho-
logical skills used in competitive situationsi

3. reasonable levels bf'communication skills;

. ability to analyze and evaluate both your team

and opponents;

. ablllty to keep the game in perspective for both

yourself and the player;

. the coach must enjoy what he is d01ng and there-

fore be willing to commlt the time and effort to
do the job.
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Level IV Coaches
Department of Secondary Education
University of Alberta
Edmonton, Alberta

‘February 28, 1985

Fellow Coach:

I am presently doing graduate work in the area of coaching at the University
of Alberta under the assistance of Dr. Larry Beauchamp and Dr. Murray Smith.
In July of “1984 at the Level IV Clinic held at the U. of A., we administered a
Coaches Preference Questionnaire to all the coaches in attendance. As a follow
up to that questionnaire the enclosed questionnaire has been designed to complement
my study of Hockey Coaching Effectiveness. The results of the two questionnaires
will hopefully give us some insights into, "What Makes Up Effective Hockey Coaching."

"Studies of this nature have been carried out in Basketball and Soccer but
very little work has been done on Minor Hockey coaches. My study has been
approved by the Albérta Amateur and the Canadian Ameteur Hockey Associations.

Both associations are in the process of revamping their programs and the result of
the study could have a large impact on the future direction of our coaching programs.
- -

My purpose in writing to you is to ask you to take twenty minutes to
participate in this study. With the number of hockey coaches limited to those v o
attended the 1984 Level IV Clinic 'in Edmouton, I need to have close t: 100%
cooperation if this study is to be useful.. Your replies will be held in: the
utmost confidence. It is statistics that we seek in order to assess patterns of
Coaching Effectiveness and their correlations. I believe through this kind of
cooperation and sharing of ideas that research in Hockey Coaching can be further
developed. .

Once you have filled out the information sheet and read through the
1nstnpg£10ns the questionnaire should only take a few minutes to complete. I
have enclosed a self-addressed envelope for returning the information required.

If you have any questions about the questionnaire itself, please call me (collegt)
at 645 - 5642 in St. Paul. I would like the questlonnalreq;eturned before
March 25, 1985.

Thank. you very much, in anticipation of your response, and best of luck
with the rest of the season. T
oA
Yours in Sport, | -
“J .

. , Dennis Zukiwsky

I

Please Note: _
With the intending mail strike, please endeavor to send completed forms back

as soon as .possible. All respondents will receive a copy of the results of the
study.
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Y¥xpert Coaclies
Department of Secondary Education
University of Alberta
Edmonton, Alberta

February 28, 1985

Dear -

)

Thank you for your list of the determinants of Effective Hockey Coaching.
With the assistance of Dr. Larry Beauchamp and Dr. Murray Smith we have put
together a brief questionnaire on Hockey Coaching. Effectlvenesa.

The theme o8 my study 1s to understand, "What are the perceived factors
in hockey coaching effectiveness?" Part of the research question revolves
around ranking the determinants of coaching effectiveness that (you) the "expert"
panel has provided, and the correlating of these rankings with those of the level
IV coaches selected for this study. 'We are also asking youy, what degree of
effectiveness you perceive to have obtained, at present, in each of the”
effectiveness factors and what are the various sources of 1nformat10n you use to
improve your knowledge about hockey.

I realize this is a very busy time of the year for you and it is with
my utmost appreciation and gratltude that I thank you for your cooperatlon I
will be forwarding a copy of the results of this study to the C.A.H.A.'s Hockey
Development Council and also to the Coaching Association of Canada. :

Complete the questionnaire and forward it to me in the self-addressed
envelope that is provided: I would like the questionnaire returned before
March 25, 1985. Your replles will be held in the utmost confidence and will be
used for statistical inference only.

Through cooperation and sharing of ideas I believe we can make some
significant impact into the future of our hockey coaching programs. Once again,
thank you for your expertise and cooperation.-

Yours in Sport,

3

. . Dennis Zukiwsky
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Follow-Up Letter

Box 1741
St. Paul, All%rta
March 25,.1985

Re: PERCEIVED FACIORS TN COACHING EFFECTIVENESS -
M.ED. RESEARCH PROJIICT - UNTVERSITY OF ALBLKIA

Fellow Coach:

A package containing explanatory letters and a research
questionnaire was sent toyou in reﬁpcct‘of the above study. Your
package.shoh1d~have arrived approximately three weeks ago. Wwe still
have not received your response. 1f you have not received your '

material please phone (collect) as soon as possible.

I fully realize how busy you are at.the momcnt but do hope
you can flnd a few moments to share with us your opinions and feellngx
. toward the questions. If you have completed the questionnaire and .
returned it just recently, please disregard this ietter. Looking

forward to hearing from you soon..

Yours in Sport,

£ . . -l

Dennis Zuklwsky
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Appendix E -

Question 4 Perceivedv86urces of Hockey‘Coadhing Effectiveness -

Y

~ G . . ’ . ’ v ) ‘ 7‘
~ SURVEY | | e ' ‘
RANK = - ITEM | L o
.NUMBER , STATEMENT - ; , ° RATING
1 . 15. : ‘Just thinking ébout hockeyﬂ‘your
team and -how to improve what . o1y
_ you are doing )
2.  16.4 . Attending N. C.C.P, Hockey Zoach-
- ' ing clinics - Level IV, : 4.13
3 2. - Experience gained through your
own games . © 4,08
L f16.3 - Attending.N.C.C.P. Hockey Coach _
o Cl;nlcs - Leve. IIIL: _ ‘ Q.OB- r
5 '17.’ : Reading notes and manuals from
A Hockey Clinics aftcr course is:
over 3.86
6 . 1. " Experience gained. durlng your '
o ~ own practlse = - 3.80
7 3.8 Talklng with other coaches or o '(7
' . managers of your own team 3:75
8 11.  Watching other teams practice o
: hockey ; 3.61
: e . ‘ 4 S
9 - 2. Attending“other coaching“clinics
S - that are meant for coaches 1n any
sport : -+ 3.60
10 4, © Talking with hockey coaches from
e i other teams ' v 3.55
11 - 22. ' Readlng bobéks about hockey writ-
S : ten by coaches, players, or S ‘
hockey writers © . 3.52
12, 7. | Watchlng othar amateur teams

i\. L _play A,:t



. SURVEY B '
RANK ITEM i w
NUMBER ' , STATEMENQ , RATING
13 | 6. - Talklng with your players or
ex-players ' 3~“4
14 14, //Watching videotapes or films
' . of your own team 3.16
15 .23, '~ Reading articles in Hockey ,
- Coaching Magaz1nes : 3.07
T 16 16.2 Attending N.C.C.P. Hockey -
: Clinic - Level II , . 3.06
PR \- ~
17 26, Reading books about the : |
psychology of coaching: ‘ 2.94
18 16,1 °  Attending N.C.C.P. Hockey
‘ Coaching Clinic - Level I , 2.92
19 25.  Reading articles in magazines... '
; - on the psychology of coaching 2.86
20 -13. | Watching instructional films or 1
videotapes....from library 2.85
21 9. Watching N.H.L. games on TV . . 2.80
22 8. Watching N.H.L. games live = - & 75
23 5. ‘ Talking with coaches from other - '
' - sports . . . 2.73
2b 24, _Readinglarticles in the "Coach-
' ing Review"..... . . 2.60
25 27, Your experlences coachlng
3 o .. other sports . _ 2.54
26 ; 10. Watchlng Hockey shows on TV . . ,
: o | other' than games . 2.4
27 - 20. .Attending other hockey coaching
: . clinics other than N.C.C.P.
courses ~ 2.37
28 12. ' Watching teams play other .
: ' sports, live : . 2.35 .
29 19, . "Reading notes and manuals

- from Theory N.C.C.P. courses : 2.26

@,
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.. SURVEY o S
- RANK . .ITEM = - L - s
| 'NUMBER = STATEMENT " RATING,

" 30 18.1  Attending Theory N.C. C.P. I
o - ) Courses - Level.I ‘ S 2.25 -

.31 ,18.2 uv-Attendlng Theory N. C C P, .
: U Courses - Level I1 1.79
32+ 18.2  Attending Theory N.C.C.P. - .
: ' Cour@es - Level 111 ' 1.60

\
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Appendix &
v

28, If you think you have gained.impfovement out of .something
that is not shown above, please list it in the spaces below:

RANK = " IMPROVEMENT ITEM - RESPONSES
1 " Teaching and working at hockey |
: schools - S 15

i

Experience as a player . ' .7

Listening to new coaches, players

and parents - , 7
3 L . ~Teaching‘schoél ‘5~ ST = . .5
b i ' Teaching National Coaches Certific- =
ation Program ' _ - 3
T | Instructing aﬁd,wofkingj@t;"Elite”
. hockey camps . }__4f S 3
5 | Taking hockey courses at U. of A.. Co2
.5 | Progressing through the coaching.
. ranks eg. moving up to higher
) ] calibres of play - ~ 2
L5 Communication, goal setting, a( ‘
management seminars in business. o0 2 ,
. ’ o L e
5 ’ Working with Physical Education - r
: . Teachers : s
5 . Attending international clinics 2
5 : . Positive influence of father : 2
6 - .Understanding principles of co-
) operation with kids- : 1
% : o . ' \'-'/
6 _» Understanding the importance of

winning to kids o ;‘ 1.



RANK

P
et

IMPROVEMENT ITEM

[}

Understandlng the 1mportance of
malntalnlng composure

2

Developing commlttment from
players

Flrst Aid CourseS' N’

Reading Health and Development
books

Llstenlng to Internatlonal

. Coaches

Working as a .local hockey
director -

K
Self evaluations of coachlng
performance -

Player evaluations of coaches
and self performance

Watching high level teams play

Obtaining 1nformat10n on

Nutrition

Developing a self-esteem program

for players
. ﬁ‘ ’ o .
4

¥
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RESPONSES



Y

P2

Appendix ' E

29. In the 28 items above include all of the most important
things you have done to become a better coach. Now, can
-you look them over for a minute and select the three that
you consider to be the most important of all. List these
three in the spaces below. (You don't have to rate these!)

, o _ . NUMBER OF
RANK* NUMBER ' . STATEMENT ' RESPONSES
1 16. Attending N.C.C.P. Hockey
' Coaching clinics , o 63%

*29 respdndents made special reference to Level IV.

2 22, ' Reading Books about Hockey - 19
-3 15, Just thinking about hockey,
: yo eam and how to improve
-what yoy are doing =~ . 18
3 -+ Not Playing Experience and
© Listed experience gained from past
‘ coaches _ ' 18.
4 L, Talking with hockey coaches
’ "from other teams- L 16
5 R Experience gained -through ‘
: your own games .15
6 11. Watching other teams pragtice 11
7 26. ~ "Reading books on ﬁsychoijéy’ 10
8 - : Experiences in ﬁockey that
' were non-playing or non- )
coaching, eg.'manager-parent 10
9 - 1. Experience gained during your
own practice 9
10 C14, ' Watching, videotapes or films
' of your own team 7
11 18. Attending N.C.C.P. Theory
o Courses ~ | - 6
12 6. Talking with your players

or ex-players 5
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‘ f _ NUMBER OF
RANK NUMBER STATEMENT - RESPONSES
i3 20. . Attending other hockey coaching
clinics %not N.C.C.P.)" ,
13 21. ‘Attending:8oaching Clinics in ST
' ~  other sports ‘ _ 4
13 - Experience as an assistant .
‘ ’ ~ coach - bk
14 17 - . Reading notks and manuals
‘ from hockey {linics after the .
N - . course 1is oVver \ 3
C 14 - - . Personal challenge to improve 3
15 - | Working with other coaches -2
15 N - 23. Readinhg articles in Hmlkey o
' Coaching magazines ) ’ 2
15 o 25. Reading articles in y azines
’ 0 ... on the psycholog& of
' coaching . _ 2 \
- 15 7. : Watching oﬁher teams play 2
1g - " Coaching highest level _ ‘
: S ‘ - available 2
15 = Teaching school : 2
l5bv‘ - “Group discussions on hockey 2
15 - - Understanding prinéiples gf'
youth involvement in sport, eg. :
fun, fair play, sportsmanshlp. 2.

etc.
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- RANK

10

10

Appendix E

number of books about hockey,
ing manuals or books.
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During your years of coaching you will likely have read a

and used a number of coach-

TITLE OF TEXT

Hockey Coachlng Manuals

. Levels I - IV

Level V rroceedings
1979 81 - 83

Hockevaystems
B.C, Coaches:Drill Book

Czechoslovaklan Yéuth
Hockey .
Conditioning'for Hockey

Hockey Systems

- How to Play Hockey

A H.A.U.S. Coaches

Drlll Book

European Hockey Drills .

Hockethor the Player
Coach and Fan .

Hockey Basic I and II

Complete Hockey
Iﬂstructlon ’

.Goaltenders are not ,

Targets

TotalAConditiOning

For Hockey . ,-.

any which you found to be of great help.

AUTHOR

C.A H.A.

&
C.A.H.A.
"Ron Smith

Danny Gare
Ernie Gare

Lloyd Percival
Michael Smith

Tom Watt

A.H.A.U.S

Fred Shero

1
¥

Howie Meeker

Dave Chambers

" Vic Lemire

Joe Taylor

Of these books and manuals, ljist

NUMBER OF

, RESPONSES

69
48
14

10

™ O O O

~3

e



RANK
11
11

11

11

12
12

12

12
12
13

13
13
13
13
13
13
13
13

13

TITLE OF TEXT

'Goaltending Fundamentals

In Pursuit of Excellence
Road to Olympus

How to be an Effective
Coach . .o

Psychology of Coaching

,Hockéy Instructional

Class

Coaéhing Review
Magazine

'Goaltehding

Everwv Kid Can_Win

Game of our'Lives
The Game

The Psyéhology of
Coaching Youth Sports-

Offensive-Defensive

‘Hockey

Bowman and the Canadiens

Tips on Team Play
Swedish ice”Hockey
Psychology Today

“rofessionalization. of
Youth players:

Mentai Preparation

AUTHOR

Dave Dryden

'Terry Orlick

A. Tarasov

3oe-Taylor

Tom Tutko

Clare Drake

C.A.C.
Jacques Plante
Terry Crlick
Peter Gzowski

Ken Drydén

R. Bukac
Red Fisher

Jim Gregory

‘Gerry Wilson

John Hill
' J. Vas ‘
R. Niedefer

NUMBER OF
RESPONSES

3
3

e e

—

L

Sal -



