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thesis exam1nes th&idevelopment-of‘fantasy theme 'S’ gene,ated'by

books wh1ch are be1n 'read by ch11dren today é@e theory of

Sociogenesfs, as' ev elopediby A1exander Luria, provided a |
context from which to view this, and the model of fantasy‘theme
deve]opmem;fsnggested by Jay Bishop was used 1n the research,thatv f

was carr1ed out. Reasons for doing this 1nc1uded an attempt to

extehd‘{he potent1a1 of the use of Bibliotherapy 1n schoolttf;“f,mf
systems as a means of affording dialectical changet Spruce Avenueth
School was chosen as providing&a fair]y typical sample of ch11drenf{
;.attending e]ementany/jr high schoo] 1n a Canadian city today -
t}v One hundred andt'ifteen students who attend this schoo] were }f
1nterv1ewed and their fantasy experience recorded on tape.u;;;“'““'
Transcipts of these tapes were made and ver1f1ed by an experiencedt7
psycho]og1st to control ?or bias Fifteen 1nterv1ews were de1etedupf
because they were considered 1nva11d either due to 1nterference i
from television. or, because the children interviewed were unabJe ﬂ?
to;describe a- fantasy experience*they had engaged 1n as a resu]t
of reading a particu]ar book, Thisuleft 100 transcipts to

f classify. Independent judges classified the mater1a1 In some

o_"
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followers of Dialectical Psychoﬂogy be]ieve fﬁat human be.ngé

—

;:treate language but are at the same t1me created by 1t (eg, K1aus$l

‘lxRiegeI 1978) For RiegeT and otherS:f°“' generalrsymbol system~of

- o /r
r}wh1ch language is the sem1ot1c means par exce]Ience forms the very

f:foundation of our consciousne§3 The mpre insidioﬂs.facet 3f *h1s

N

fapower of 1anguage 1s that 1f can a]so destroy us ecause. by 1ts

{Qnecessary sociaT nature, 1t can 11m1t the deve]opment of our 3;@}{l}

— s

*;consciousness,-and we may al1 becqme part of what Kar] Marx tenmed

N
”false cdhsc1ousness Un]ess we. use Ianguage to gujde us beypnd

th1s false consciousness, we are created solely by Janguage and

robbed of 1ndiv1dua1 1dentu'.yt ‘3fﬁﬂ;?fi-.. f-“i:““”'-

Herver, alth0ugh 1anguage does 1nf1uence our cogn1t1on of

rea]ity, 1t is doubtful 1t is a one to one correspondence ( Bruce



iﬂ.

'h development of our Spec1es, but. can restr1ct

ﬁ: context bound by s ‘ce, t1me and deve]opmenta1 relat1onsh1psi”

Bafn 1984 c]ass Tecture) We al] 11ve 1n a par£1culhr h1stor1caT}

and~we haVe at 1east a be11ef that we shar a mutual 1angdage .o'ié

co'exist Language not on]y ref]ects the soc1eta1/1nd1v1dua¢1

e deveiopmen SO

oor human potent1a1--1f th treated w1th care= wh1c:_poses the:

N S
ph113foph1cal quest1on fac1ng our soc1ety 15 thus. Can we{go

beyond our:. sem1ot1c be1ng 1n the wor]d and create 1nd1v1dual

That meananglessneds,orxexistent1a1 neurosws 1s a d1sease of j

: our t1me 1s conf1rmed by 1ts ph11osophers such as V1ktor Frank}

~

(1985), L Von Bettalanffy (1967), and G Bateson (1972) to name

but a few In ther words, jpere seems tg be a consensua1 fee11ngf

amongst those who have pondered the dilemma of false

consciousness that someth1ng 1mportant 1s m1ss1ng 1n our soc1eta1-*

-f

. status quo This could be the resu]t of our thought patterns

-4

' which avotd fee11ng¢patterns Language'1s our on]y means of

articu]ating thought everything else wh1ch 1s not speakab]e
thought is feeling (Langer 1975 p 81) ' |

9

a7

3 \_ ' S
The ﬁée]ing I am referr1ng to 1s vo1ced by Bateson 1n the

preface to h1s book Steps to an Ecology of M1nd‘ L

i L..» . Lo : L ] 7 . ‘,»j;' "

‘4



.+ Too many of us have become 1ost 1n the Iabyrtnth hawe f;ﬁ e

’:HFKdec1ded that 1f reallty does not mean ‘what we thought 1t d1d
then there 1s no- mean1ng in 1t at a11 v AS. f r as I
hknow, there are only two way!‘out One is re]ig1ousv -
;.'convers1on ﬁ But 1 th1nk those.who choose

k-‘iiready made systems of be11ef lose~the chance to do

,,'ﬂsome tru]y gﬁga}ave th1nk1n%i a d perhaps noth1ng

'z:f":ﬁess W111 séve us (p v111)

f;ATthouéhfthefr‘interests wére main1y Phi]°109ica1~andf -

- nat1ona11st1c,”1t was also ‘a creat1ve re11gious“ search for

}:someth1ng that as Jack1ng 1n fo1c1ai Chr1st1an teach1ng that .-
i1nduce& the Grﬁmm brothers to study‘xhe fo]ktales in the 19th a
chentury (Von FranZv 1978 p 3) However their search (. as has jio
;ibeen the case w1th other scho]ar]y qgthropo]ogical and »i" ';.dg\;
'{fo1klor15t1c endeavour) concentrated on answer1ng queskTons\ i
fiperta1n1ng to the or1g1ns mean1ngs, and modes of transm1ss1ons of
;éthe fo]kta]es The Freudian (1955 as we*ﬂ as the Jungian (1964)

' Lapproaches to f01klore were: more concernednw1th 1ts psychlc | |
hlaspects 1nasmuch as they hard]y stress the h1stor1caiﬁder1vat10ns
:;but View the ex1stant products as" 1nt1ns1ca11y s1gn1f1cant as ,h;‘”
v:shaped by the psycheq 1nd1v1dua1 or col]ect1ve) that uses the
1java11ab1e themes freely to. express 1ts continu1ng and new A‘f“

&

' prob]ems,\chal]enges-and hopes,~;_However, 1n,try4ng.to experienceh



";or to understapd ‘the non-m!'triai psych1c or sp1r1tua1 aspects ofb?
;tex1stence, we encounter t‘ﬁ-worlds on one s:de we meet our own 3
ffinner worId of dr1ves, amb1t1ons. fee11ngs, Ioves,_hates d;,‘_
dfw1shes, on the other s1de we fwnd the mean1ngfu1ness, purpose,;m o
}_beautx,and 1ncred1b1e contrad1ct1ons of the outer wor1d If we

reject on theoret1ca1 gounds, any obgect1ve s1gn1f1cance of

vw'existence \'as psycholog1sts we : ré bound to see everywhere on'ly
the f1rst subjective world a‘d ‘the paradoxes of outward rea11ty w”:
af1s viewed as merely an extens1on or prOJect1on of th1s sub3ect1ve ;f
?iworld Hhereas accurate ana]yt1c th1nk1ng y. open the door to a .,}
'5broader understand1ng of human ex1stence,‘?: terms of an fdi' |
1t1nd1v1dual S perspect1ve to re"f1y obta1n an accurate -‘ ,
r;PsyChological V1ew we must gagﬂ,some 1ns1ght 1nto the baswc ;'“? |
L:featusss of the h1story of human thought Each person s strugglef;
;:wtth hTS or her prob]ems is 1nt1mate1y 1nterwoven w1th the h1story‘
.Land the attitudes of tpe soc1ety s- he l1ves 1n an 1nd1v1dua1 s |
'p?ofﬂemszdn deve]opment also over]ap in fo1k1ore w1th themes v
'pdea11ng w1th the problems whtch face us co]lect1ve1y In other }[i'
ifwords, the fantasy themes p:zsent in. narrat1ve fo]k}pre ‘can be S

?-productively v1ewed from a Soc1ogenet1c stance, one. 1n wh1ch the f

: soc1a1 means of thought ﬂérception and be11ef progress1ve1y ;fof

g

became the 11fe space V}f : .H'ﬁ 'f""'ff:

Bateson (1972) goes’ on to exp1a1n that, 1n h1s v1ew creat1ve -

.

thinking 1s the resu]t.of the combinat1on of what he terms "1oose" |



'.-"_‘v_f":and "strict" th1nk1ng &hth s1m11ar 1ns1ght but 1nclud1ng both
vdemot1ona1 and rat1ona1 aspects, Ba1n (class 1ecture 1985) has
fhhdeveldbed a concept of percept1on 1n wh1ch he terms the two facets
tx;of percept1on as contemplat1ve (or mediated knowlng) and e
oﬁpart1c1pat1ve (or 1mmed1ate and preref1ect1ve know1ng) Although
fﬁwe cannot perce1ve 1ndependent1y of what'we knowf the 1nteractionf;“
ffof these two forms of percept1on can g1ve us. the ab111ty to go
:;beyond our fa]se consc1ousness and allow us to m@1nta1n the i aiV”
?p;1nterface between our object1ve and subJect1ve selves “

| Research 1nd1cates (Bq;n 1976) that contemporary educat1on' -
is b1ased towards contemplat1ve percept1on to such an extent that

, Vi
‘-the ab11'ty to perceive part1c1pat1vely is actua11y stunted by anp*

‘ 5excess1ve1' technocrat1c school1ng process AS;Von Berta]anffyv :

W’Says G , Pl _ |
’ Let us ask what is the pos1tion of psycho]ogy 1n the ' ff~ *,'
“i.,_modern wor]d? By and 1arge, an answer can be g1ven sc1ence

d,:phas conquered the Un1verse but forgotten or even actively

lx'suppressed human nature This 1s at 1east part of our troub]e
TR .°.
5; Rollo May has offered an excellent analys1s of the pathological }"
;weaken1ng of. the power of words, of 1anguage and concludes that K
. .along w1th the loss of the sense of self has gone alsP a

1oss of our language for communlcating deeply persona] meanings to

_'each other" (Heuscher, 1974 P. 83)



I believe that an excellent way of communieating deeply

lfpersonal meanings with each other lS thr‘ h the sharing of our ;

Sfexperiences with fantasies Fairy tal s’ as social fanta51'J
'gerelease uS from time, space, and mortality just,as indivldual & ;s_
f:jantasies do. Both lend themselves well to a reawakening of e
f participative experience Furthermore, through contemplative :i:?
»'dialogue, where action is suspended 1n favour of 1nspection, !ﬁ*;fﬁ
ifjudgment-and analysis, participative perceptions can be enriched |

”as dialectic experience "‘:,\ elopment of\ perception combines ”

tifantasy as individual experience ;1th;an5afhy:;; its;soc;,lx'ﬁl 1
;fcounterpart This thesis will . g'g to provide a theoretical et
-_framework to Justify using a dialectica: exchange\!ith fantasy and
jplto serve as a ba51s for nurturing psA hological growth\\lt w1ll be
r;suggested that this dialectic assists indiv1duals in their v\;'f
fnprocess of creating meaning for themselves by distanc1ng {i‘ j)ﬂ”
.themSelves from their ontogically prior social experience
“The question of this thesis is perhaps best captured by

;.Martin Buber :fv_,.:fgfff}'fﬂ \V:,: ,fpeelf" ‘

." Man knows of chaos and creation in the cosmogomic myth and he
learns that chaos and creation take place in himself but he o
does not see the former and the latter together, he listens
to ‘the myth of Lucifer\\hd hushes it up in his own life :He;'f
needs the bridge (in Norman, 1969 p 22) o

As Educators we can provide that bridge through Fantasy



LT cnapteru'_.f SR
REVIEH OF THE LITERATURE FANTASY AND THE'DIALECTIC

antasy comes from a Greek word ghantazein that means to

:ffmake v1s1ble The world of fantasy 1s the’ world of 1mages B"d

'ff ,1s, 1t 1s a wor]d 1n wh1ch the verbal and the v1suaT coa]esce
' 'lre, 45 no set of generaHy accepted’ner'la for d1scern1ng the
'i'boundar1es of fantasy Although K11nger attempts to do'this by
';7def1n1ng what fantasy is not"ll;7§'alj ”‘7gjp;fifi;s*f:f: ”‘p"'
| 3_5fThe defin1tion offered here 1nc1udes reports of daydreams,.h._
| rever1e or mus1ng wh11e 11sten1ng to Beethoven but '7f¥ T?;
"j"ifexcludes read1ng,,1deat1on during moment of fr1ght while R
_‘thifnarrow]y avo1dfng an. acc1dent or the 1nspection of R
fv'_z?graff1t1.ﬁ It 1nc1udes a daydream about the possﬂble course -
‘.Ttof a future 1nterv1ew, but 1t excludes a plann]ng sessfon on
kagghow touconduct it( 1971 p 10) | |
. Somehow th1s def1n1tion is constr1ct1ve Fantasy as a conscfous 1};
:ﬂibreaking free of rea11ty merges with reading Aristotle came :l*f
'fpc10$er toa work1ng def1n1t1on by making a d1st1nct1on between ,f’-
'fd1rectgd thought oé‘reason, and nond1rected thought or fantasy.
{}Ar1stot1e s defin1t1on is pragmat1c enough for ‘the genera]
ﬁ‘“purposes of this work -Ne have come closer to a v1ab1e definition
'Tfhbwever w1th B1shop (1984, p 1)' Was’ process whose causes are o

rfnever‘complete]y.known”‘ Fantasy comes 1nto existence as 2 form



35 of language which ceases to represent 1deas but begins to generatef‘ffj

~~~~~~

| fantasy as‘a process has an emotional cemLonent and th1S is?ff!f
ii perhaps a good point at‘which to make an appropriate definition ofpﬂp“f
:? emotion. Scofieid (1978) following Ba1n (1976) does this weii i
e when he says,“ Emotion 1s a transformation of the worid foilow1ng i;i;;
'.magicai principles, not those of causaiity, and th1S different i
y vision al]ows us to feei free of the domination of the worid“ 3
( » 8) Fantasy is not “true but not inevitably untrue" 'A{i%b!ii'-*
{ child may never learn to iike eating eat green eggs as he does 1n fﬁ?':
'n.a fantasy story,@but the fantasy description engenders an ,“ o
‘f‘emotional process that echoes situations 0ccur1ng 1n the reai"

i world As stated in Chapter 1 of this theSIS,l fantasy reaches far-ﬁiﬁﬁ
f into the consciousness of chiidren and has for them a. vigorous ;ﬁq-“

o presence This emotional aspect of fantasy is functionai 1n al]
f our efforts to create individua] meaning for ourselves--an
v indiyidual meaning whose development can be $0° constrained by
f.societal preoccupation with the structured 1earn1ng of‘meaning.
One major thinker and practitioner who has taptured the

N essence of fantasy in our iives is Bruno Betteiheim

T e

e R ‘
o Betteiheim the prophet of fantasy | |
Bettleheim was born and raised in Vienna where he began his TN

r'work Eariy on, he became interested 1n Autism Th1s mysterious ’



Conditiomqth which childrenhare totally unreSponsiye to p
:{ Betteiheim beiieves, is the resuit of 2 failure to deveiop~
autonomy which he defines as the feeiing that one can have an
fl effect on one s environment or, that one~means something (Crain;;o._ﬁ?
" 1980) After his experience as a prisoner of war in the L ‘ o
concentration camps of Dachau and Buchenwaid Bette]heim came to fh:f;_
the United States of America, and, in 1944 took ove; the c11§??iiffif
direction of the Orthogenic Schooi in Chicago whi]e nurturing a v
hope that df 1t is possibie to buiid prison camps powé?fui enough
to destroy human personalities, perhaps it is also possible to :

provide environments that can heip create them @

In 1979 he pugiished his book Surviving and Other Essays,

1n which by popular request he shares his feelings about the '

‘ many subJects that have merited his considerat and in

particular the subJect of ;“,temporary education Briefiy, he -
feeis that the popuﬂar conViction today is that iife is a “rat o
race“(p 127), and that the repercussions of this are manifest in :h{ o
jh our: edueational systems which hoid that there are certain "‘.”:”f‘
prescribed reCipes fbr surVival The result of this, he feels is i*ﬁﬁ
that the fear of conscience is no 1onger present in our students, df}_p
'r and whiie "It is true that too much fear interferes with 1earning,
‘ t 2;[ any learning that entaiis serious app]ication does not |

proceed we11 un]ess (it is) also motivated by some manageable ,°‘“ .

fear ( 1979 p 130) In other words because education is based on’

i

SCE S



- middle—class mora11ty that f1nds 1ts psychoana]yt1c eqU1va1ent o

vin @ powerful]y deve?oped rea11ty pr1nc1p1e, the p]easure

~3pr1nc1p1e 1s 1arge1y forgone for greater ga1ns 1n the future Th1s

1means that chi]dren suffer from an ego weakened by unsat1sf1ed :;fd'.'

‘fdesires and a poor1y estab1ished superego (1979 p 133)

Bette1he1m s answer to th1s 1s that ch1]dren shou]d develop a

erar not of damnation or the-]oss of parenta1 love but rather, of

1se1f—respect In order to acqu1re this fear, of course, one must

.;acquire se1f—re5pect 1n the first p]ace--this shou]d be the ~;.““”"('7

f’concern of the ch11d s, parents As the child deve1opes s- he j'f";' =

fbecomes more than Just a member of his or her fam1]y but of
‘usocﬁety too, and the usua] parenta1 mora11ty of constra1nt must be
';replaced by a mora11ty of cooperatxon : The mora11ty of .

__c00peration becomes the reSponsibllty of educators The best

j:methods teachers shou]d emp]oy must 1nvolve th1nk1ng about what

.{pressures the chi]dren are under and what they can do about them, ia

fﬂinstead of worrying about the pressure they themse]ves fee]

i°thus, they w111 find ways a11 on their own’ to relieve the _"

f_childre,p'_ ressures on them, and everyone wou]d become better off
f;(1979 p 149) In order to do this, teachers need to be he1ped to
‘]understand what 1s 901hg on there is a danger that 1f teachers '

h.and students continue to act out predeterm1ned soc1eta1 ro]es

{:expected of them 1n the classroom, dlly w111 mou]d themse]ves 1nto :j'

s



; by their parents 1nf1exib1e thinking In reiation to this, he :ff:i?
ff*commends Aiexander Neiii for h15 v1Sion of education and quotes
iiNe’]1 35 Say1ngv'“A chiid cannot have reai freedom when he hears
.,?his father s- thundercagainst some poiitical group :
';(1979 p 179) Important]y, Bettelheim beiieves that modern ‘;j

{soc1ety s concern with technicai competence has duiied concern for'"

ot

Betteiheim sees chiidren s development as being constrained

ehhuman feeiing (1979 p 257) A solution to ali this 1ies in _'--v S

'Ereexamining the baiance that 1s set up in our society between the R

-,5deveiopment of alienation and autonomy so that we may afford our

_-iyouth more of the 1atter “0ur focus (in education) be]ongs with

“f;the rea] 1ife experiences and emotiOnai satisfaction (chiidren)

3 1mpressive Indeed their development forms the foundation of

Pexamined

"tneed rather than those destructive one s they may want for a 1ack

fiof better direcgion (p 369) These Views are we]l thought out and

this work But first Bettelheim s treatment of fantasy must be

\

Bette]heim touches on this subJect in this book by showing

l'hhow we extend aur rigid moraiity into reading texts which depict

J/
oniy one way of reacting to any given 51tuation The example he

@%gives is that chiidren are aiways happy when a new baby arrives at

home, rather than Violentiy jeaious which is, of course,'a'sl{ if:ff i“

| pOSSibiity Both in this case and others, this denies the

ex1stence of vioient feeiing and prevents chiidren deve]oping to



be 3b1e to dea1 with v1oTence rationa]ly and resu]ts 1n vio1ent \A
: B R AN L SR . T S ST
actions._ i

) t

Bett1ehe1m used grant from,the Spencer Foundation to exp1ore why‘ |

fo1k fa1ry ta1es are so va1uab1e rn the upbring1ng of chlldren

The resu]t of this research was the now famous book on the ;pi;;fjj‘-Q*

tales, The Uses of Enchantment The Meaning and Importance of

airy Ta}es (1976) which aroused popular 1nterest 1n the ;
1mportan¢e of faﬂtasy 1n chi]dren s 11ves .4”“{' ;t_fff;;?}fif"
_: From the 1nd1v1dua1 development perspect1ve the ma1n thesas_fi'f7a%
t of this book 1s that the tales he1p fos;er the development of
a autonomy in children through their symbol1sm which ( not "V
; coinc1denta11y‘for Bettleheim) 1ends 1tse.f to psychoanalyt1c ”};.1-;;f;
1nterpretation But this 1s not to say tha1 al] the deta1ls of‘fH
each story are related back to classical psychoanalytic theory,.;f

nor that one needs to accept psychoana1ysis 1n order to apprec1ate

B what Bettle efs has to offer Rather, one needs mereTy to be aware_5
:; of the flavour of the 1nterpretations provided 1n his book And

‘ from his theofﬁtical standpoint Bettelheim does an exce11ent job

of 111ustrat1ng how the ta]es contribute to 1nd1v1dua1 ch11dhood
devs}opment g : o " A.,“‘_, ‘ ".

;_ However, BetteTheim S social perspectives require a broader li,f
f recontextualizat1on. Bette]heim beg1ns h1s book by chiding .}”gfa~~f[1’

contemporary soc1§:y for the1r 1ack of apprec1ation of the tales _”_;j;



f{sttorical and Cultural Aspects of FairygTales

If one examines the soc1a1 history of fa1ry ta]es,}fgge7f"”

a:rea1lses that they are too time-tested and resi]ient not t“fef ffrf:ﬂffj*

; wvthstand periods of soc1eta1 d1staste for their mer1ts wh' h of ;Jffni;

;fcourse gives strength to the argument that they seem to p]ay an:.

’"1mportant role 1n societa] functioning As Max Luthi has observed_?fffhn

. —

ﬁ-*the folkta]e 1s a 11ving organism with a 11fe force and a 11fe

'ffspace" (1n Bonet 1978 .- 21) 0r, as Claude Lev1 Strauss (1n f).?f} S

vaRossi 1974) postu1ates,i?1n many cases, narrative fo]k]ore 1s’theﬂfg5f'

: only 11v1ng remnant we have of previous cultures that we may or ffr? s

_1 may not know anything about by other means, but’ their symbo1s of. {il

xhumen truth ex1st because we have not rejected them. as such they;n“
are part of our contemporary, dynam1c be1ng Fairy tales actua]ly?;iyﬂ

’t seem to have a s1m11ar functlon 1n the set uprof a popu1ation as

; , 3
dreams have 1n a ind1v1dua1 “they conf1

and cr1t1c1ze the d\31nat1ng co11ect1ve att1tude" (Von Franz, \yuffi: o
1971, p. 124) L L '

The travels of tales through oral tradition can only be A

attempted with great d1ff1cu1ty and carefu1 scholarship, butlg'

heal, counterbalance, ;5i:'1




"“ftransm1ssion through 1¢terary trad1t1onvwith,.:gl SR

i can fol

| greater easej ~From the Vedas, Homeric Legends, Sanskrit ta]es

(written to amuse the Queen of Cashmere) throrgh the tenth century

when Reynard the Fox was‘fqggg as a- Latin product of the monks, to _
i when 1n\I600 A D “Shah Nam!?‘or King-book of Persia by—Ferdousee 5{?
' became the pride and g1ory of~Persian Literature and on through S

the 1550 s where Straparaoia s Nights were & collection of Jests,f»“?it‘ﬁ

f rtddles, and stories'taken dn oral trad1tion from the Tips of ten'{fw_f‘°

young WQmen to 1637 when The Pentamerone by Basf1e appeared

wh1ch 1nc1uded what later became the German “Cindere11a,} |
} 'ROPU“ZEI " 'Snow Hhite, ‘and. 'Hanse1 and Gretel " 'Bas11e : Uy

Careful not to alter the ta1e as-heﬂﬁﬁQHVit down from the peop]e,¥ ;f;

and his stories have allusion to his Jtciety s manners and !fi”y;i; ‘
customs, as we44 as to stor1es and mytholOgy of the t1me It was?ili"'
1n the 1ate 17th century that the French academician Charles '4> L
Pernault published a collection of his own favourites, 1nc1uding
such ha1r-raisers as "Little Red Riding Hood' and ~B1uebeard "":
wh1ch unti]lthen had been enjoyed only by those denfed the :;jffzr;”; B
pr1v11ege of 11teracy Though heﬂpretended that his book was an::m. o
composed not by h1mself but by his son, 1t was’ clearly intended

for ful]-grown literates,-more particularly Jourtiers with a taste s
for cultura] slumming,‘or what we today might ca11 “camp ! So . )
successful was his effort that uﬁth1n a few years the wr1t1ng ‘:-F.;g L

and the making UP of new ones -on’ the1r mode1 f}fyn{




7

had become the rage- Indeed before the century st over an e "'“

immense coTlection called the Cabinet des Fees had been put 1nto

print chief]y by the kind of court Tadies who aTso;'onsidered 1t -
ch1c to p]ay BTind Man s Butf and go on picnics dnessed as _ £
Shepherdesses. The aristocratic audience may not have been aware ~ T ‘
that what they realTy sought 1n such stories was the pr1m1t1vg, “”ff{fhi

the mag1ca1, and the horr1fic otherwise denied them by the pattern 45*1‘

of their lives Madame d AuTnoy (1650-1705) was one of the most

| 1mportant followers of Perrault she'was a br1111ant witty

countess.and brought into her tales the graces of the court

There were many im1tators of Countess*d AuTnoy, such as the heTT-;_.fJ.T
known Madame de Beaumont and Madame VfTTeneuve., Despite the

popu]ar1ty of.. Perrau]t and Madame d Au}noy, or perhaps becau’;j'f‘j’,n L

it as the eighteent#’éentury grew oner falry tales were ‘ooked

on with 1ncreasing disfavour.v They were feTt,to be an affront to

the rat1ona1 m1nd and wete reTegated to the nuésery ~$Tﬁtg;f}['57jff4

A]though these ta]es were we11 knohn 1n French and £nglish

Canada 1n\the 18th and 19th centuny; 1t was not unt11 the early

twent1eth century that Andrew Lang, (1901) edited Perrault s

votales from the or1g1na1 edition These taTes(made their way ’;7?}?-5ff'

.ufslowTy tn Brﬂtaln, but gradually ec]ipsed the native Engl1sh tales

5r;and Legends whfch had been discouraged by Puritan 1nf1uence

e

t*}EventuaTTy, they superceded the British taTes, crowd1ng out aTJ



NS

Thumb"

The fairy ta1es became a respectable studyvfor : f_?tf‘

1ant1quar1ans, an 1nsp1rat1on for poets, and a perm1ss1b1e source ,

‘of wonder for the young The event that brought thqs about was B
.the publvcat1on of.herman popu]ﬁr stor1es trans]ated by Edgar

'Tay]or and h1s fam1}y from the' Kuder und Haus Marchen of the f |

-Brothers Gr1mm As the 0p1e§(1974 p01nt out th%’fenterpr1s1ng‘;f,'

duodec1mo vo$ume was:‘,.‘ f1rst1y, a‘hlgh1y readab1e co11ect1on .

~4

aof storié‘Lfor young mlnds ; second1y, an 1nstantly acceptab]e

:gtft 111ustrated by the best 111ustrator of the day, George

:Cru1kshank and th1rd1y, a 1earned1y annotated reve1at1on of the ;'

!

/ant}qu1ty and d1ffus1on of trad1tiona1 ta]es"‘(p 32) ans

but a few d1e-hardsS§§ch asfﬁdackfanaithefBeanstatkfxandhﬁfomlféﬁfi'fl=‘;

Andersen-fo]lowed the Gr1mms brothers w1th his co1}ect1on of .§/N§7‘

created fa1ry ta1e 11te'pture | Andersen s stor1es were of such

1mmed1ate appea] that they soon came to be passed qn ora11y ( the .

Grimms publ1shed D1e Erbsenprobe 1n 1843 apparent1y not rea11z1ng‘

it had come from Andersen) It was not unt11 later '1ctor1an’

t1mes, that age. ‘of cultJraT ghetto1zat1on, that the Marchen were i*;v"J‘

-\

totally'remanded to the nursery -Before D1ckens death in 1865 ‘uL,'.

. campa1gn that threatened to censor Gr1mm and Perrault out of
' exis{ence had been mounted (Bette]he1m refers te th1s n h1s

Bﬁnk on p 23) As F1ed1er (1976) says, " It proved poss1b1e to

*.

; save the genre for the nursery only by bowd]er1z1ng, '
-~ AU b“ﬁ s . . .



fsent1mentalwz1ng, and espec1a11y, Chr1st1an1z1ng 1t"(p 25)

7F1e1d1er (1976) then goes on to say,? Iron1ca11y, 1t was the _
uteach1ng of Freud--understood half understood mﬁsunderstood--as
; we11 as two wor1d wars and the r1se and fall of H1t1er, that
.produced a squeam1shness about death equaiiio the V1ctor1an

,jd1sgust 1n-the facevof 1ove There was a consequent des1re to

9

B

:control not Just its overt expre551on (about wh1ch 1t proved :f'?»f"‘

| poss1b1e to do very 11ttle) but 1ts ref]ect1on 1n the arts. ( wh1ch:f o

< . i
“_were mich: more eas11y control1edQ"(p 26) Howard Ste1n ( 1n

jiBa1n, 1983,p 397) wou]d.agree, "Thus the parano1d--or parano1d
cu]ture--1s v1gllant1y on the 1ookout for enemy a11ens when e
is: 1n fact proaect1ng h1s hatred onto them The m1ddle fift1e5-

i;of th1s century saw the c11m95~of an unprecedented campa1gn of

?tsuppress1on, a co1d war on Thanatos wh1ch began by bann1ng horrorlt

7,com1c books and ended by dr1v1ng fa1ry ta]es from the nursery

"(F1ed1er 1976 p 25) G1ven h1s own 11ved experfegce at the ‘=f;fdf_
ﬁﬁﬁué‘g/ the Naz1s, no wonder Bette1he1m has tr1ed to a1ert us‘:7:7 -

'

In. no. sma11 part because of Bette]he1m (and LéV1~Strauss and
_»others) there 1s ev1dence that fa1ry ta\es are veryamuch
,ﬂfash1on.” at. the moment Soc1ety, it seems, 1s once aga1n d
-jrecogn1z1ng _ the1r 1mportance For example, in gggs_ magaz1ne*
(December, 1984) there was an artic]e about Barry Dickson,falf‘
dsoc1a1 worker 1n Toronto who 1s work1ng with Joan Bodger the ;

, ~ 03
Ld1rector_of the fjrst Head.Start program‘for dlsadvantaged



"preschoolers in New York State, 1n a fa1ry ta]e therapy workshop

';for parents who have been aﬂﬁsing the1r ch11dren In part1cu1ar, '

ipBodger describes the success of te111ng the Appa]ach1an vers1on of }Eglj
the ta]e “Cup1d and Psyche“ t _a W an who was aston1shed to 1earnt
’that someone e]se had to suffer 11vlng w1th a‘husband who was a
;"bear“ ha1f the t1me ' In th1s workshop, the ta]es apparent1y :
:ffac111tated the unblock1ng of thE?E'pat1ents memor1es by gett1ng_5f<
;fpast.the1r defences Méureen Duffy, writes 1n 1976 that she feels.;. B
;lBett1ehe1m s message for parents who are. ant1 fa1ry taIe seems ~ .
'iunnecessary in a Br1t1sh context where : 1nformed sources showﬂ;p |
;ﬂthat the peop1e of fatry land are a11ve and wel] and 11v1ng 1n
'fKens1ngton Gardens aga1n s1nce the Nomb1es chased theh in the
‘hhicest possib]e way from H1mb1edon common J Perhaps the. best

. example 1f th1s trend is presented by the 0p1es 1n the o

. fa9c1nat1ng book The C]ass1c Fa1ry Ta]es (1974) They stress that;7;‘f

}‘fairy tales are we]l and tru1y 1n fash1on ":. doctora1 theses
r;are footnoted on . them, standard 1dent1f1cat1on numbers accorded
',them, and conferences convened to d1scuss them"(p 5) A sma]l
’4sect1on of soc1ety devotes much t1me and energy to study1ng fa1ry )

. ta1es because soc1ety acknow]edges the1r necess1ty 1mp11c1t1y--by '7_€’l
a11owing them to ex1st As He1nr1ch Z1mmer ( Jn Norman 1969 -

In deaHng w‘ith symbo'ts and myths fro*far away ,"_e'_are'reaﬂy :

convers1ng, o with ourselves--w1th a par f ourselves, - .



however wh1ch is as unfam111ar to our consc1ous be1ng as T
the 1nter1or of the earth to the students of geo]ogy Hence
".;;; the myth1ca] trad1t1on provxdes us w1th a sort of map for o

o ey explor1ng and ascerta1ning contents of owr - de 1nner being

9'/ to wh1ch we consc1ous1y fee] on1y scant11y re1ated

‘Bette]hem s concern about present education pract1ce wh1ch !
7'@

-ffeeyg shou]d cater more to devgloping autonomy in our chi]dren 1ed

him to. beg1n exp1or1ng how exposure to fantasy may ass1st 1n this—_‘
h'process Nhile h1s work is commendab]e “he fails to consider that |
\fa1ry ta1e fantasy has w1thstood the test of time an. examinat1on ; rf'
j\of 1ts h1story revea]s that 1t has served both soc1eta1 and ;;ff;;fﬁL
| 1nd1v1dua1 funct1ons for the young and o1d throughout the ‘fft~'ﬁ:'
centur1es.‘ ngp]e today seem to recognize that fa1ry ta]es are

'1mportant but do they understand why 7

Fantasy the al]ure ;_.;a o

" Why th1s contlnued fasc1nat1on7 Bettelhe1m (1976) goes some
bway towards prov1d1ng an answer when he quotes the German poet |
' fSch111er who wrote,'“Deeper mean1ng res1des 1n the fa1ry ta]es R
told to to me in my ch11dhood than in the truth that is taught by
11fe "1 suSpect many of us- may 1dent1fy With Sch111er s : :
‘_'statement A1though we 9.‘. may not. always recognzze e1ther the
fact or the need that a fact represents, there is often, in.

hfantasy, someth1ng h1dden, a mean1ng, a secret the ce1ebrat1on of



QJJ

@~a private wisdom, an invisib]e thread that binds s’ to the whole
;’-"_-"truth of life"( Norton, 1977, p. 868 Yool ,. £

How do fairy tales provide us w1th such meaning in our

"lives? Betteiheim goes some way towards the answer 1n his book-;.3f

;‘but his stance is not suffiCiently holistic Althongh he Y

;adequatefy explains 1ndiv1dua1 development from his ver51on of ane~]1;f,

~estab1ished theoretical perspective, he does not expiore this

ﬁperspective fuiiy enOugh For example, he does not account

.7

~._ontogenesis within sociogenesis and the role that the tales play

‘in ‘thes deveiopments My best answer to the question of Nhy the
tftales are important fn the development of 1nd1v1dua1 meaning 1s
'rthe reason why I am writing thisuthe51s I suspect it 1s the

""magical quidance s this experience of fantasy offered by the

: taies that has provided and continues to prov1de th1S meaning I‘”’

.isee a need to re-cast Bette]heim s thoughts a]ong these 11nes
: ,” Based on Tolkein s perspectives out]ined 1n his book Tree

s'gnd Leaf§1965) Bette]heim says thé) he fee]s that 1t is fhe

| ”recovery, escape and consolation aspects of fantasy in the taies

7that contribute most to’ their fantasy functions From my ' ,"';“‘

L perspective it is the Recovery aspect that 1s of prime
;importance Bette]heim sees the Escape and Conso]ation

‘functions as being most potent Let us consider these

alternatives.(’bﬁ,_:



A

Bettelhe1m argues that trag1c end1ngs 1n some fairy tales ‘
;make them unsu1tab1e for ch11dren to. read and, 1n particular, he:“‘

'*cr1tic1zes Andersen for prov1d1ng us w1th th1s type of fantasy

ftale Although Bettelhe1m recognizes the ro]e of cathar1s in ktn.f.i'

fthe exper1ence of a ta]e, he argues that“ . the ch11d who feels,?}if;

?_downtrodden does not need compa551on for others who are. 1n the

V’same predicament but rather the convict1on that he can escape his‘f

' fate'(p 105) Duffy (1976), in her cr1t1c1sm of Bettelhe1m s bookh;f.

}ireca11s how deep1y moved she was by Andersen s story,!“The Litt1e f_f;f

ot

ngatch G1r1"

' ”:gﬂ My constant demand for 1t suggests to me- that T needed theijf)ﬂrv'

‘hfyrelease of tears 1t gave me fronqmy ch11dish worr1es about7”
'Z‘jour poverty and my mother s possible death , I-couldn t
express those fears d1rect1y, or even perhaps understand ;",'“

‘ff-them, because I was. too young, but I was Iiving them, and :ii.

'fL;‘they were given express1on and re]ease through Andersen s,hmy
_g: ;gstory and my react1on to 1t(p 22) vv o ft ;_2
‘i}here 15 a place for tragedy 1n fantasy which ref1ects the
m_t;aged1es of 1ife, from wh1ch even ch11dren are not exempt L 5‘di.;
.:suggest however that 1t ﬁs help to recover from these tragediesgii:'
- that ch1f§ren need rather than escape fréﬁ?and/ or conso]ation

' about them The ta1es do mode] aspects of recovery such as the lih “

ffendurance of the.match girl for~ch1]dre55}o;imitate-1f necessary.

-

Y. :



“hff Bettelheim 1s‘1nterested 1n the way fa1ry tales propose hfﬁff'ﬁw“':

wcertain psychologica] conf11cts and problems and then

gmetaphor1ca11y offer solut1ons--not in terms of d1dact1c1sm as in ﬁigrf’:

"?Haf?ij

ﬁthe fab]es but 1n the imaginative project1ons of fee1ings, . ;fﬂ*fif

“problems, and developmentaI situat1ons He 1s 1nte$$sted 1n the
f nagogic rather than the gedagog1c funct1on of the ta]es, the1r

hprovision of subt]e guidance 11ke th1s, and their promises of

1

reward and punishment Thus the stor1es of brothers and s1§ters ?

}are not mere1y symb011c of sib11hg r1va1ry but are 1nstructive 1n L

fthe means for cop1ng with that r1va1ry The' ”Three L1tt1e Pigs“‘f R

..to BetteTheim is to be seen as 1nstruct1on 1n three stages of _;ﬂg;: S

achildhood mastery over the p]easure pr1nC1p1e (Rud1koff 1977,

A1though Bettelheim s p01nt about the anagog1c funct1ons of
’fantasy in the ta1es 1s a good one, h1s stance that ch11dren s
iexper1ence with fantasy shou1d not be shared 1s too m1slead1ng
.:He 1s on- the right track when he says,.“;;,;; the te111ng of a

'zfairy story should be an, 1nterpersonal event 1nto which adult and

*child enter as equal partners, as can never- be. the case when a ;}.f
"story_js read to a chw]d" (p 152). Exper1éﬁEE“WTtﬁ’—a1ry tales}?i o
shou]d ref1ect experience 1n rea] 1ife, but 1t should fo]low1ng :
_1Lur1a and Bain, be both ihter--and intra- persona] The )mportance:?

fand va]ue °f fairy ta]e enchantment cannot be discussed in

;1solat10n



a0

u:‘;1 What}isuperhaps more troubling about Bettelheim s work arel.wr
;e;his 1mplied assumptions about the soc1al and historical settings
H;,for their use The tales for instance, are supposedly best told
fifby a mother (not still entangled in. oedipal conflicts) .
;7 Rudikoff (1977) pOints out "This of course presupposes the |
Q;equ1ntessential stable, chronologically organized middle~ or upper-;a:.h
]middle class family,: something which cannot be S0 eaSily assumed
'-fto exist nowadays) The story-telling mother has time and energy
-g”and is. not detained at shop or office or by other vocational or
fftsoc1al demands‘(p 128) i _’ S o ~i': : “.?,’ B
. This social naiVite is compounded ,by‘Bettelheim s argument
;t;for the tales that in that he ignores the whole ambience of -
;children s literature which has - developed around them . Although
i«“he does try to make the pOint that the tales are. superior to the
i'story of “The Little Engine That Could“ because xhis is not far 'tg
A‘enough removed from realism, this. is npt sufficient. Children
: nowadays arz surrounded by a whole new world of unprecedented
';,{maginative productions created preCisely for them and influenced
, lby fairy tale fantaSy Nhole sectors of libraries are set aSide
entirely for their own: use There is to be found children s books
on every known subJect beautifully prnnted and 1llustrated, and
written by competent people Bettelheim casts himself as the |
';def;ﬁder and rescuer of fairy tales but he’ does S0 with little

"regard for the existing situation (Rudikoff p 127)



fﬂthey have, and other uses that he does not th1nk they have, and 3

iwhat is more, 3]1 these USES 8PP1Y also to other fantas1es for :

*chi]dren that are ava11ab1e today Any cons1deratlon of

'senchantment among modern ch11dren must take account of the

o

predom1nance of teIev1s1on w1th 1ts power to prevoke, shape and #“,k

;control the fantasy it evokes 13iu; v 'I‘lfﬁ?Q'**ji f"ff:u", ff.?ﬂ;; o
'_ Bette1heim 1gnores telev1s1on and 1ns1sts that the mean1ng of . lff
fthe ta]es shou1d not be discussed w1th ch11dren because this 'ﬂ;gﬁ };if
;?destroys sdme of the subtle funct1ons of the1r enchant1ng . :;hfo:-i
;propert1es As a constant modus v1vant1 such a stance seems. jii?fg;ﬁ,syf;
:’1im1ted Ch1]dren are not Just exposed to fantasy when they‘are .y; )
.fread a fairy tale, as’ 1 have sa1d w1th the 1nf1uence of ';:7;ﬁ5;;;%;;;ﬁ
3te1evis1on, fantasy 1s ub1qu1tous today ,,'"';; ‘giﬂ“iliif,s} NS
4“i_ Nith these criticisms of Bette]heIm '$ work ffsféfﬁy}ﬁég&;@;';"‘
:hexamine further the potent1als of fantasy o 1;'flgif‘;;f7;i .
v 4 : o -t o R A vy

Fantasy some dimensions o 'f".' L ""s - f” ek

It should not be forgotten that fantasy has’ potent1a1 forjt-f;f:
' both harm and good as has been stressed by such authorit1es on -

psychology as Alfred Ad]er, and Maria Montessor1 * Adler's. concern fg}j

’was that children may rely on fa1ry tales or. other forms of Ag‘; . !

similar fantasy too much as a means of: escaping 11fe and 1ts

_nprob1ems For- example Adler fe1t a young g1r1 may fantas1ze about

"...



l;marry1ng pr1nce charm1ng and "11V1ng happ11y ever after"i-of u51ng
,fa spouse to g1ve her 1dent1ty and meaning (Rych1ak 1981,p 147)

.fS1m11ar1y, Montessor1 was a]so cr1t1ca1 of attempts to enrxch

g'ch11dren s 11ves through the use of fantasy tales because she feit

'that slum ch11dren cou]d be further margiha]ized by m1suse of
.7heros havss) and v111ans(have nots) 1n certa1n ta]es Montessor1
f:a1so saw fantasy as the product of a m1nd that has 1ost 1ts t1es
;fw1th rea11ty( Cra1n, 1980 p69) Bette]heim 3 answer to th1s 1s
;ithat a ch11d s “vt } unrea11st1c fears requ1re unrea]istic

ﬁghopes“(p-133) But the key to: th1s argument lies more with

fBette]he1m s statement ﬂ{ the truth' of fa1ry stor1es is the

: truth ofeour 1maginat1on not that of norma] causa11ty”(p 117)

B1shop suggests that the cr1t1c1sms of fantasy shou]d be -

‘Za1med more at the 1mag1nat1on which,» a~._. uses sense and
Mperce1ved mater1a1 perta1n1ng d1rect1y to the env1ronment fantasy

v'does not have to " (1984 p 3) Although fantasy is more

- funct1ona1 than structura1 there IS a danger that fantasy may;;f'

afeed the 1mag1nat10n and prov1de 1t w1th the means to form an s

nhea1thy structure of delusion “'3.5; symbols and the

AR ol

t;Jnterpersonal shar1ng of S{?bols can “be profound1y adapt1ve and
;:pnofound1y counteradapt1ve Symbo1s can- be used in the p]ayfu]

'1Spfr1t of as 1f prqy1s1ona11ty and. 1nqu1s1t1veness or. 1n the =

jﬁgpgmatic sp1r1t ofg_.-'guest for certa1nty and secur1ty"($te1n,

Riadss,
"Ba1n,_1983?-pt-399)¢t._;cent%g Moshe Spero (1982), a clinical

SEERT



f7who suffered from an over 1dent1f1cationmu1th some aspects of e

;:aewish folklore resu1ting 1n their tenden%y to hide in the legends ?;tfi
itrather than accept1ng the rea]ity of appropriate conf11ct P,
’fresolution and opening up commun1catfons Iﬁ'b‘person has been
Ffprogrammed in a certain way, then un]ess that person becomes

hconscious of how he has been programmed anjydoes someth1ng about

?Hlt he remains c1osed to a whole roster of exper1ences wh1ch do ’f'

: not fit 1nto the programmed preV1ously established trend( Haymond

bf1976 P 89) Fantasy, when read on a. superf1c1a1 1eve1 w1th an

ﬁpimmature mind can appear to present 1n conérete terms, the

.;downfa11 of the w1cked and wickedness, the reward of the righteous

{yand righteousness, and exaggerate the human capac1t1es for good :
‘?and evi] tcjyv}',;,kﬁi'?’: e 'i _ : ' |

_ In order to avoﬁd these misunderstand1ngs deve]oping, A‘
leducators should,ensure that th1s does not happen by attempt1ng to R
share children 3 fantasy exper1ence with them, to try to '

;funderstand them, and to he]p children understand themse]ves

iﬁbetter , ‘,"",;”‘fra.mt ;::3_'

A Case for7bia1ecticalisharing'

P P IR

.;‘

’ Students of psycho]ogy, 1f they have been concerned

- with deve]opment and change at all, have a'lways behaved hke : ‘ﬂ

the p1anlst They have not yet suceeded in apprehending



| thelr task as behav1ng 11ke conductors Rn order to do
that we would have to 1earh 2 new form of logic-- gJ?f;:f
dialect1c Ioglc ch a 1ogic, although den1ed and ‘N o
r1dicu1ed by many%si1entists and ph11osophers wou1d enab]e r;f':"
us to exp11ca:e movements through t1mefra§her than Sl
compare cond1t10ns frozen 1n t1me. Ne wou]d study the ;ﬁ '
deve]opment and change as a horizontal f1ow of 1nterwoven

sequences of- eVents rather than a series of vertical t1me

- s11ces,. we wou]d apprehend the mov1e rather than 1ook at a.

f ;-2t collection of separate frJ%es(R1ege1 1978 p SGQ
: thh’regard to the w1despread pres e of fantasy and 1ts hfi*ﬂ.f
potent1a1 for harm 1f it takes hold of the 1mag1nat1on, I do not o

' agree with Bette1he1m that fa1ry tales or any fantas1es are best
?left alone in- a ch1]d 'S m1nd 11ke the grain of sand that 1s |
,perhaps present 1n an oyster to enable 1t to form a pear] I
feel ;gther that 1t is 1mportant that we should takf more care dtnd}nf

h case there is no gra1n of sand, or worse,’that the byster 1s

;irotting A1d1ng process by cultur1ng a,pearl is- a ea11stic way

3iof ensur1ng th;t there w111, 1ndeed be the product of a’ pearl
<Ch11drens 1d1osyncrat1c exper1ence w1th fantasy must be discussedﬁ

f_and contemplated on, 1n such a way hat their exper1ence with ‘

'.5fantasy becomes a dia]ectic proeess of thesis, antithesis and . ‘

synthes1s provihing broad patterns in which change«may occur 'to ;/;;;(

' eluc1date 1nterna1 relat1ons promote qua11tative change and



and escape but rather as a'means to experience the"curative ?“7 ;

pa1n of recovery (Stein, 1n Bain, p 411) s '

In other words the escape. consolatnon Ly and reCOVery
offered by fantasy must not be” addressed on a superf1c1a1 1eve1 ‘
but examined 1n re1at10nship as to what are the fantasy 1nf1uences _f; !
ava11ab1e and how they are handled by each 1nd1v1dua1 ch11d T
extend To]kein s 1n51ghts I would 11ke to use the same quote from o
John Ruskin that the Opies use 1n the1r book on fa1ry ta]es R
: L) Let. h1m know his fa1ry ta]e accurately. _ 1t 1s of the

greatest 1mportance ear]y to secure th1s hablt of coutemp1at1on,‘”_y";'

and therefore 1t ts a grave error - to il]ustrate w1th V‘I L

extra\zagant :}1chne the inci dents presented to the :'_ '

1mag1nat10n (p. 11) : R . | '4 = .
' The 1dea that fantasy experience shou1d be shared 1n a ,.."f

d1alect1ca1 sense 1f its. potent1a1 fOr creat1ve deve]opment is to

“be realised 1s of course not new. In psychotherapy, the shar1ng '

ﬂﬁs experience has been pract1sed and written about



OtherfPrhspect1ves on the Psycholog1ca1 Use of Falry Tale\\\\

Ndéwdthstand1ng the var1ous shortcpmings of hzs work

Bette]he1m-must be admlred for prov1d1ng theoret1ca11y based

1ns1ghts to enr1ch the a]reagy weighty meantng of the o1d ta1e"ﬁ:'“

and for provid1ng a. bas1s on wh1ch to deve]op our thought on 'Tf17:77”

fantasy as 1t perta1ns to ch11dhood deve1qpment

Laurle,,Brandt 1983) for examp1e, uses Bettélhexm tq good3{h§ff :

- advantage as a theoret1ca1 bas1s for her treatment of the

/ .9

separat1on/1nd1v1duat:on cr1sts w1th a border11ne ado1escent ;nfg:f;:.

dea]1ng with th1s cr1s1s, she successfully used C S Lewis s ST

» fantasy The L1on, the wftch and the Nardrobe Brandt (1983)

4 N

and so1ut1ons to the chﬂd s dﬂenmas at many J’eve]s of ‘
deve1opment. Hh1ch ta1e 1s most mean1ngfu1 to a ch11d depends on
both h1s deve]opmenta] stage and his current problems”(p 79)

In 3. more genera] sense others have written about the

notes;,"Fa1ry ta1es,,part1cu1ar1y endur{ng ones offer mode]s for

-

&chatment of spec1f1c psycho1og1ca1 problems us1ng fairy ta]es v‘!‘ o

from var1ous theoret1ca1 perspect1ves (for examp]e the Jungian

_ approaches of Mar1e-Lou1se Von Franz (1977 1978 1980) and L1nda

Leonard (1983), ‘The Transactﬁona1 Analys1s mode] of Er1c Berne ) '

(1973) The - Ex1stent1al perspect1ve of* du11us Heuscher (1974), and

‘ Dav1d Reynold s (19841 work w1th Morata therapy) However, 1t 1s -

.“O."

Graf wittgenste1n 3 (1965) use of fa1ry tales 1n psychotherapy

that moves towards the‘hore flexible stance suggested by this‘_:'f



- ) :
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thesis Avo1d1ng dogmatic 1nterpretat1on w1ttengste1n makes use;*

of his pat1ent s own- comments or - assoc1at1ons to the fa1ry ta]e"

/

-'themes “In partwcular, W1ttgenste1n uses the techn1que of ask1ng

'hqs pat1ents to narrate some of the common fairy’ tales they B

C——

“remember from ch11dhood The d1stort1ons that these ta]es have.

-"undergone 1n the pat1eﬂt§ m1nds are seen as an 1nd1cat1on of the

'gspec1f1c ﬁnd1v1dua] shapngf the general human problem portrayed

. \

Sim1]ar1y, 1n a recent $§sue of the per1od1ca1 Canadwan :

¢Counse11or, Norman Amundson wr1tes aboﬂt the usefulness of

‘asking c11ents to comp]ete a story 3 therapist starts %s a means_:

to fac111tat1ng the commun1cat1on process ( 1985 p 208-220) I

_'§1shop s recent paper, "Change L1ves 1n“the Poetry of 1ts
Mean1ng"(1986) s he argues for the p1vot1ng funct1on ogvchange

]wh1ch a11ows us, to focus more intently on therapeut1c events

.rather than attempt1ng to control these events The descr1pt1ons

of pivoting s1tuat10ns in th1s art1c1e wou]d 1end themse1ves to

\
l’

.the descr1pt1on of what may happen throqﬁh ch11dren s exper1ence
“w1th4fantasy These deve1op1ng approaches show a trend towards
f eclect1c1sm and focuz1ng on us1ng mgtaphor and symbo] as a f
}'softer more effect1ve means to a1d mutua] understand1ng

Mutual understand1ng re]ated to promot1ng hea]thy

’ development is the focus of th1s study--mutual understand1ng that '

‘1s fac111tated through d1a1ect1ca1 exper1ence w1th fantasy After, |



extens1ve research I found 11tt1e done on the ro]e of Fantasr
-'and/or fawry tale 1n typ1ca1 ch11dhood deve]opment —-Th1s tnes1s _;'t
~is an attempt touards furtherlng the understand1no of the

ffunct1ona1 role fantasy.does,pJay 1ngthls;process todaym .
. : CoaE s *
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 REVIEW OF THE LITERATURE: THE THEORY AND ITS APPLICATIONS.

4

- Bib]iotherapyfi.f PO

A Before T go on to offer a theoret1ca1 bas1s for T

' conceptual1z1ng the development of fantasy themes, 1t seems | _
appropr1ate to exp1ore certa1n estab11shed discip11nes that may
be related to my task B1b11otherapy the term g1ven to therapy
" wh1ch uses 11terature, is such a d1sc1p11ne The 1mportance of.yv
bib]iotherapy has been recognwsed throughout h1story w1th the ';
ear1y Greeks, for 1nstance, recogn1s1ng the hea]mng value of
read1ng by p]ac1ng an 1nscr1pt1on over the1r 11brary entrances
wh1ch trans]ated meant. "p1ace for hea11ng of the sou] " The Romansh's
thought that read1ng orat1ons to the menta11y d1stressed was |
benef1c1a1 Re11gious read1ng was a common pract1ce 1n pr1sons

. and mental 1nst1tut1on dur1ng the M1dd1e Ages In North Amer1ca,
b1b11otherapy has been used extens1ve1y by both the Veterans
Adm1n1strat1on and the Menn1nger Foundat1on for over 50 years
P1erre J@net was the Ieader of the modern b1b11otherapy movement

and, 1nterest1ng1y enough he used fantasy 1n h1s therapy

| pract1ce( watkins, 1976 p 36) o o '~¢_.._ ]’fe.-‘



B1b1lotherapy 1s an- effect1ve techn1que wh1ch can be used

‘spec1f1ca11y to he]p chlldren cope w1th the1r problems and thus

ﬁpromote mental hea1th However, 1t 1s not a cure- a]], nor can 1t
) be used w1th a]l 1nd1v1duals, but when ft can be used there seems.i

. suff1c1ent ev1dence toasuggest that 1t is an effective method

| 'gAsee Rhuben 19780 Three‘gga%s of educatlon 1n§i§rt1cu1a
‘0 - . p~ : w*f.-'

ud,suggest th@ use of btb11otherapy 1n a deve]opmenta] rather than a '

f" . .\kvt

*?remed1a1 sense educ.

:gn for psycho1og1ca1 maturity, for 11fe
‘!{jadJustment and for charaéter development* ﬁwhor prob]e%s that Jh"
ar1se 1n these deve]opmenta1 processes may be ?e]ped by - '%g}"

' vent the formatlon of more«ser1ous prob]ems

e

o are e1ther too 1nh1b1ted or f‘o

v

.3y.Students3' to d1scuss

.. | b
?‘persona] p_obtems w1th -a teacher counselor or 1brar1an

' N 2 N/ R
regardless of how much they may 11ke or. respect ‘them, can often

l\'

S, 8

"fproaect tﬁkjr probﬂems in a much more 1mpersona1 way through c1assf§
- d1scuss1on of ok characteys w1th whom they have 1dent1f1ed
However, 1t has been noticed (Brown, 1975 p 191 ) that

4‘;under certaqn cond1t1ons, b1b11otherapy can 1mpede rather than

{nurture heaLthy development The fears and anx1et1es of some i

o
§

‘.students may be aggravated by reading about such problems ﬁn
1‘11terature, and they may actua]ly acqu1re more symptoms as. a

::resuit Rather than ga1n1ng the needed 1n51ght some students

]

:';_rat1ona11se the1r prob]ems when read1ng about them l _ébf'ﬂ‘f

» o
e .



.Furthermore, as w1th other forms of therapy,. if the re]atlonshap
i_between therap1st and student is.. not somewhat 1mpersona1 | .

( though st111 fr1end1y) the student may show 1mprovement | p J
'hbecause of h1s 11k1ng for the therap1st but be unable to transfer .v”;
dthe 1mprovement to other s1tuat1ons or w1th other peop]e 'In

p real1ty; at 1ts developmenta] best the purpose of. the read1ng
.should be to set 1n mot1on the th1nk1ng and cop1ng behav1our wh1chr
f w111 finally work through to a solut1on | | : ‘

| ‘ There has been ]1tt1e work on: b1b11otherapy re1ated
.spec1f1ca1]y to fantasy development but 1ts suggested advantages

,_and d1sadvantages should be acknowledged as poss1bly re]at1ng to

s et of most relationsh1ps w1th 11terature The so]ut1ons tov'
ithesﬂ:prob1ems could be prov1ded by the d1a1ect1ca1 approach that t'ff
- was suggested 1n Chapter 2 However, we, are st11g w1thout a :
4conceptua1 framework Inon!cally enough //t was a student and
»‘admirer of Janet;, Lev Semenov1ch Vygotsky (1896 1934)' who;17
.f:fol1ow1ng Wo]fgang‘Humbo1t gave part1cu]ar focus to Sociogeneticf
' theory Interpretat1on of th ro]e of fantasy w1th1n 2 Lo

&

1soc10genet1c stance wou1d see

.o be product1ve

_‘The Heur1st1c Va]ue of the Soc1ogenet1c Sta e .i: . g;,,,ig,'jv;,

Both Janet and Vygotsky fe]t that "Dne must seek the or1g1ns_ g
70f consc1ous act1v1ty not 1n the recesses of the human bra1n fr

;'nor 1n the depths of the sp1r1t but 1n the external cond1ttons of



Low

Lo B

| J1fe._,' 1n the soc1a1 and h1stor1ca1 forms of human exlstence"

-*.(Luma, 1981,p. 5) e
| Soc1ogenesls 1nvo]ves study1ng the deve]opmenta1 .

t-anterelat1onsh1ps of 1nd1v1duals, 1anguage, and soc1a1 h1story

f'That “symbols are part of the _human world of becom1ng“ (Ba1n

11974), 1s centra] to th1s theory whose genesxs was 1nf1uenced for '

:}the most part by Humbolt but was- a]so 1nf1uenced by the Leipz1g

fﬂGesta]t schoo] Romant1c1sm, and Marx1sm Humaﬁ consc1ousness 1s a -

t;dynam1c process whose deve]opment 1s contfngent on soca&rr
'g*nteract1on med1ated by the use: of symbo1s--part1cular1y 1
_fsymbols Soc1a1 1nteraction in- turn,.1s cont1ngent on soc1a1

"h1story In h1s book M1nd and soc1ety (1978), the essence of
‘!

;.Vygotsky S. theory is, exp1a1ned when he says cthat he sees the .;“ -

fre]at1onsh1p between the 1nd1v1dua1 and soc1ety " fft . as a _
31d1a1ect1ca1 process wh1ch like a r1ver and 1ts tr1butar1es,'

ficomb1nes and separates the d1fferent elements of human
. 0’._ . . ‘-2" R P PR :
Jifer(paze). . T T e

. y .
el » .-
e

- As human be1ngs deve}$p, they become 1es 11m1ted to the 2

K d1rect 1mpress1ons of the1r surround1ngs, and are able to L

‘_guage

——

:‘transcend the bounds of sensoqy-exper1ence to- penetrate further

.’1nto the essence of th1ngs than 1s poss1b1e by d1rectvperceptlon
rfRelatively speak1ng; 1t 1s only recently that we have evolved to

1'e able to do th1s An exam1natlon of h1story, such as was

| COnducted by Ash]ey Montague (in Ba1n 1983) shows that lﬁgguage,,ii

N

e .

S
. ""‘!

5.'



= 36f
;1at first <*was synprax1c, but gradually 1t became separated from :
'_practice until 1t became the present means through wh1ch humans R
-~formulate generalizations or categorles L1kew1se,‘1nd1v1dual
}ﬁdevelopment follows thié pattern and language 1h'the youngster is
':synpraxlc with the gradual development of language accompany1ng -
',the development of thought unt1l the ab1l1ty to th1nk 1n the ' |
?abstract develops in- each of us to varylng degrees (see Append1x R
11).7 Humans today are characterlzed by both sensory and rat1onal
] cognltion B | | -

Ernst Casslrer, 1n his book An Essay on Man, takes a.

v;sociogenetlc stance when he notes that humans are wrongly called o

'an1mal ratlonale H1s cla1m is that to descr1be us as 'rat1onal

f:animals, though val1d, is one-slded beCause th1s rat1onal1ty is’
f_part of our abillty to form symbols, humans are better def1ned as:

~an1mal symbolicum "Languagepymyth and rel1gion are parts of o

"(our) universe They are the varied threads wh1ch weave the .
s.symbollc net the tangled web of human exper1ence"(Cass1rer §: ]
‘i25) He have no flxed Umwelt but are constantly creat1ng and re-
ﬁ'creatlng our worlds Yet, as w1lhem Schm1dt (1973 p 63). says,r-
V we cannot escape the hlstory of the soc1ety and culture 1nto

- whlch we are born“" The problem then ?§ how to. unravel th1s
.‘acceptlng the mean1ng 1mposed on us by our Shared human 4;’

'1experjence To do thlS, we must use symbols to guide us to go
C ! -. . . o



5beyond soc1eta1 percept1on tssent1a11y, we can on]y ach1eve
h1nd1v1dua1 freedom 1n th1s way on]y by dlstanc1ng ourselves fromv ,f‘
.urselves and ref]ect1ng ‘on our human s1tuat1on can- we acqu1re a# :
:un1que self (Ba)n 1973) ;fs o '4°fﬁ”1“‘ _h

“ Ear11er vers1ons of thxs type of conceptua11zat1on, such as ..
_.that of the anthropoIog1st George Herbert Mead, 1s s1m1]ar to -
"thxs soc1ogenet1c v1ew of acqu1s1t1on of self In h1s book, ﬁlﬂﬁcl
TSelf and . Society (1978) Mead ta1ks of an 1nd7v1dua1 who has not

_acqu1red a se]f apart from h1s soc1a1 1nteract1ons w1th other SRR

_;1nd1v1duals, he would not relate the pr1vate or subjective
'contents of h1s exper1ence to h1mse1f and he cou1d not become
'aware of h1mse1f as such : (p 225) As the 1yr1ca1 poet

vRobb1e Burns, says in. h1s poem;v“To a Louse

0 ‘wad some pow v the g1ft1e gie us-
- To-see oursels as others see us:

‘It wad’ frae monie a b1under free us
ﬂAn foo11sh not1on T

© L ame—

:Many other psycho1oglca1 theor1es 1nc1ude this: not1on of be1ng

‘able to 1n a sense gojbeyond"'the forces that shape us and thus . f
"acqu1re 1nd1v1dua1 mean1ng for examp]e Frankl 'S (1985) not1on of
p“self transcendence", and Maslow S (1968) of "se1f actua11zat1on
ﬂRecent developments of Soc1ogenet1c theory attempt to prov1de a

: more dialectjcaI process or1ented d1mens1on to these not1ons



Sy

Lur'ifBam Yu and Schm1dt the new wave

Vygotsky s theory has been*prominantTy deve]oped by h1s ;ai,
‘ pupil Alexander Lurid, who was’ part1cu1ar1y concerned w1th the

_acquis1t1on of vo]untary consc1ousness which deve1ops as the

e N

: forms of socia] d1scourse are 1nterna11zed Th1s process of
f1nterna]1zation 1nvolves the deve1opment of the use of 1anguage
-»The funct1ons wh1ch const1tute language are. exp1a1ned more fu11y
an Appendix 1. Br1ef1y, these funct1ons are a referenc1ng
:’functton in wh1ch 1anguage p]ays a nomnnat1ve role,
-communicative functton in, wh1ch 1anguage plays an 1ntent1ona1
'role, a semant1c funct1on, 1n wh1ch language p1ays an abstract1ng

A

“ro]e and a contro1]1ng funct1on 1n wh1ch language p1ays a

"p]ann1ng ro]e Dur1ng the course o& ontogenes1s we become ab]e-- '

through our exper1ence with’ 1anguage--to vo]untar11y regu]ate and ol

':master our'£09n1t1ve eXper1ence we transfer externa], social

‘ experience to interna1 psycholog1ca1 contro] (Ba1n 1980)
':Acqu151t1on of these four funct1ons of 1anguage as processes 1s
1ndist1ngu1shab1e from the acqu1s1t1on of se1f ( see F1gure 1 )

;”Language 1s the main 1ure wh1ch draws the 1nfant oyt of h1s 3

3envelope of act1on space a]ong th1s or that cogn1t1ve course {nto :

7_the var1egated-11v1ng,spacesfof:adulthood" (Bain, 1n conference);°‘v o

38
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e F1gure 1- R

‘.The Re]at1onsh1p Between The DeVe1opment gf Thought and Speech

‘b

Stages of Developnent  Stages of Development

L

.‘.j"*?h1nk1ng of th1ngs n

" of full valued
' speech o

2 Prbgress1ve “Nhinking of things
. j y complexes
' fpart1a1 . |
: e]f—control o

P

IR ~ Thinking, of thingsf
'commun‘cat1ve S e dn unorg.n1zed

-

-Stage vEﬁycho1og1ca1 Norm :(Canadian)vSoc101o§1ca1‘Nonﬁ?:

1 10-24 moriths - - 10-24.months
2 . . 30-54-months _ 4-13 years"
3, 55-73 months - mean 7.6 years -

—— e




Bain is a contemporary researcher who is. develop1ng Lur1a s

f,theory Further to his study (with Agnes Yu) on the relationsh1p

2]

,.between maternal attittdes and cogn1t1ve styles of chlldren fﬁ-;e.‘» a
'61982), he (1n conference, 1985) ‘has d1scovered that the :

; development of language thought and self 1s not cont1ngent only

e

“on the language code used by pr1mary careg1vers (as Basil

;Bernsteln (1971) has suggested) gpt also oncthe d1alogue pract1ces

N

i{of these careg1ver5v Parental dialogue style may be pen and
A:consequently open up experience for ‘the child by clar1fy1ng
i,observations, directing attent1on to alternate possib1l1t1es,.andt :

.4prov1d1ng constant new vocabulary, or authoritarian and

i:consequently restrict the 1nd1v1dual development of the ch1ld by
%tendlng to. preserve the status qua, foster1ng dependency, and not |

<*encouraging autonomOUS action

Through reTating these dialogue styles to Bernstein 'S speech

,'codes Baln and Yu. (1985) conclude that 73% of- parents 1n Canada ’,

;today use the authorltarian style albeit w1th the elaborate speech“ o

rl

5.code This means that the interpersonal eXper1ence of ch1ldren
c-does nbt encourage a reflect1ve self language use, it is
’nsuggested ’1s the prerequ1s1te for be1ng able to reflect on

?Jone s situaion and create 1ndizﬁdual meanlng “for- oneself

f'\

: shown in figure 1, the present mean for fully 1nternal1z1ng the

.:functions of language ls seventeen years Present parent1ng



dialogue practices do not promote reflective personality styles
when children are handled at a predominantly authoritarian
n0nreflect1ve level they are prov1ded w1th a false, sqgially o
based security and denied the p0551b1lity of attaining true, ’
ind1v1dual security through the development of self and the

false consc1ousness I referred to in the introduction of this {h- ’
thes;s halts the development ofﬁthe self y;,‘," ;’ ‘r?; "jil C?

- For the mos'* art Canadian parenting practices are not in g7

F‘yrms growth produc1ng ,_and this is worrying
Stein has rightly observed “To bequeath to the future not only
one S children but one s motivated 1gnorance as well is to -
beqUeath an evolutionary cul de sac “(in Bain, 1983 P 409)

BlShOp (in press) also netes-in hlS work on children s fantasy..
“Teenagers are rarely 1n touch w1th their natures Confused |
motives actions, and consequences leave them puzzled and ,
alone"(p 4). Bettelheim s as examined in Chapter 2 of this the51s '
has voiced Similar concer’s’ Can educators address this issue’ "'
| Further to Vygotsky 1 theories of the acquisition of ." B

f

sc1entific concepts as being the medium within which consciousness

and cognitive control first develops Schmidt (1973) sees man as ‘

5.

animal educandum - man must be educated to become a fully ' _5'[fﬁ
functioning human Technology today has prdvided us with r' _n5

remarkable stability ‘and predictability of our physical

R

environment which has left us time to con51der the moral and S .



.cognithe ambiguities'of\EOCiEEy today Educat1on prat1ce should
}seek to help chxldren dea] with th1s mora] and cogn1t1ve amb1gu1ty
'by nurtur1ng both théﬁr 1nte11ectua1 and emot1ona1 d1mensions, in

;most cases,_as a deve]opment of the education they),ece%ve at Q ”T”
;home Iherdfore, education shou]d comb1ne subJect matteéhw1th B
,fee]ings, 1nterests, and values of 1earners to he1p them ' o
funderstand themselves. and ‘one another ‘As Schm1dt (1973) says.

| Our c1v1112at10n 1s seen more and more to depend not only on ;

‘preparing 1nd1v1duals to play predestined and roughly
o } de(;nab1e roles 1n a static society but a]so on developtng
‘t'creative 1nd1v1duals who can cope W1th the change~in the B

: ,conditions of living (p 46). 'd' ‘ ‘ "
‘ Bain (in conference) ma1nta1ns that if ch11dren are able 10 ;-f~b
?1nternalise sympathetically the four funct1ons of 1anguage and a-
dialogical se1f they f1nd the path to ind1v1dua11ty more read11y
.Bain (1984) distinguishes between a perceptual being-in the-wor1d
;and a 11ngutstic be1ng-in-the-wor1d as ways of exper1enc1ng 11fe -
'that are»simu1taneously un1que yet in constant reciproc1ty
:Language acquisition 1s thus re]ated to psychologica]

development 1t 1s the means through wh1ch we' progress to higher St
ineeds Our perceptua1 be1ng-1n the-worgd is formed by a . -
c;Omb1nation of ouﬁyab¢ﬂ1ty to cogn1ze participat1ve1y (or perce1ve h
1n a physiognomic way) and our ab111ty to cogni:e contemp]ative]y

( 3 more abstaction oriented ref1ect1ng form of cogn1tlon)

.



SR

fpartic1pat1ve cognition is the primordial way of knowing, .=jf‘: i‘”w

:1mmed1ate and prereflective and contempJative cognition is _x,..

?mediated know1ng, the result of reflection In other words, we

/\'

'have two form% of consciousness. one active, logical linear»; andl

1'mathematico-deduct1ve, and another, receptive, holistic and
iintuitive The former 1s the domain of sc1ence mathematics.

;cultural thinking, and 1ntellectual processes and the latter is

fcovert and diffuse to do w1th art myth rhythm, and dream Both 3

_modes of being ex1st within us from an early age, and both forms }h“:

' being:used before the foyr functions of lanqyage have been‘A'

Vhave their 1mmature and :;ture ver51ons w1th the immature ver51on _

'1nternalised aﬂ' only the possiblity that the mature version w1ll

-_be used after thlS because the emergent princ1ples of mat

_mperception only partially supercede those of immature perception

In. 2 study of schoolchildren, Bain (1976 shows/that language l‘

A;and perception share a common semiotic core with the ability to

’cognize partic1patively paralleling the development of scientific _"

J,language Interestingly"during their school years, the children ’

';Bain studied developed a- schdoled preJudice towards 1!{ o
;'prereflective knoWing and lost their ability to- cognize yv;,‘: )
f,participatively It seems as 1f they had alienated themselves ':‘
t-from themselves by the contemplative cognition practices u5ually

imposed by the school system’1m_ortantly, the ability to :‘

§ participatively cognize was’only recaptured by those children who e

. 8



':'had 1nterna11sed the four funct1ons of 1anguage Innreiated
‘f:stud1es, Ba1n (1978) suggests that when ch11dren are exposed to
:57the nondiscurs1ve symbol sys’em of mus1c, the1r ab111ty to .

f;part1c1pat1ve1y cogn1ze was not d1ffbsed to the same extent as

fsfhose who were not exposed to. mus1c at a11 Aga1n Ba1n(1978)
f‘found that ch11dren who were exposed to a mus1ca1 env1ronment were f.‘
{vche1ped to develop better se]f-awareness through th1s form of
_;!part1c1pat1ve percept1on, and s1m11ar1y, when ch11dren were j5“
f;vexposed to a b111ngua1 env1ronment the1r part1c1pat1on 1n thzs.
fi form of- sem1ot1c exper1ence 1ncreased the1r 11ngu1st1c awareneSS
i:z"Part1c1pat1on thus 1nteracts w1th contemp]at1on to prov1de |
;.1n51ght 1n spec1f1c doma1ns--contemp1at10n becomes s1ugg1sh and
': stereotyped w1thout a part1c1pat1ve 1mput"(BaTn, 1n 1ecture 1984)'
| Other theor1sts of psycho]ogy have fe]t a]so*that th1s 1s ffff
‘;‘:sa: For examp]e the human1st Mas1ow s (1968) observat1oo that v&;h
Q,repeated B-cognizing enriched percept1on(p 77) Aga1n,, ;;f L
h”fBertalanffy (1n Royce 1965) re]ates, LR - whereas d1scurs1ve
,ﬂ‘symbols convey fggtsL nond1scurs1ve symbols convey valggs fe1t and‘;
. acted upon, that 1s ého%%ons and mot1vat1ons"(p 41) Faqtasy is’ |
_an exce]]ent examp1e of nond]scurs1ve symboT1sm that 1ends 1tse1f df;
'fato preref]ect1ve know1ng o SR .
) 'Part1c1pat1ve cogn1t1on 1s a. sort of contact w1th nature

thr°”9h the 59"595 331“ (1973) fee]s that rea11sm/}wh1ch sees Y

: everyth1ng as being equa11y rea] 1nc1ud1ng dreams etc. )

o
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fjiphenomena11sm (wh1ch ma1nta1ns that events wh1ch occur together

'_“have some causa] 11nkage), and dynam1sm (wh1ch takes for granted

hA

]- some sort of genera11zed energy as 11nk1ng together obJects and

PY

:f,and body mob111zat1on aTl contr1bute to part1c1pat1on wh1ch alwaysf

N -

;:ievents) together w1th egocentr1sm (or a 11m1ted awareness of se1f)h."r7

7‘;forms the bas1s of our exper1ence w1th rea11ty Part1c1pat10n is a fi-,

:"form of rec1proca1 adJustment and empath1c behav1our where one 1s,t S

7j1n a- sense a. part1c1pant observer and one s body and the ;ny 'ff

j jenv1ronment 1nterpenetrate each other It has a m1d pos1t1on f;*

between emotaon and rea11sm (Scof1e1d 1978 p 101)

”. "There 15 no such th1ng as 1mmacu1ate percept10n (Ba1n 1973)

i_ we do not perce1ve 1ndependent1y of what we know‘ As we deve]op,;:*f

“-as perceptua] 11ngu1st1c be1ngs we - engage 1n the dua1 processes},'

v

;fschemat1zat1on(of spec1f1c exper1ences) and themat1zat10n t{f R

.W“Themat1zat1on 1s more a process of 1ntra-menta1 dia]ogue through f.'

ff.(reduc1ng conf11cting schemes to manageable symbo]1c forms)

q

fnwh1ch we give order to -our, knowiedge our themes become our 11fe¥

;.space Genera]]y speak1ng, themat12at1on takes place 1n L

iladolescence and both part1c1pat1ve and contemplat1ve percept1on

help 1n th1s process As Schm1dt (1973 p 129) contends f.thefik'ff

fdeve10pment of our thqmes 1s contingent on. our 1nterpretat1on of f'g;"

‘h”1nterpersona1 behav1our, 1nc1ud1ng experience med1ated

'1symbol1ca11y by fawry taTes etc S1m11ar1y, Vygotsky(1971),

¥

1

h1s ana1ys1s of the fable conc]udes that th1s form of fantasy 1s_

~
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.fab]e to force emot1ona1 1nvo1vement or part1c1pat1ve percept1on on-f;

sfthe part of 1ts readers Aga1n B1shop sees that f;ff soc1al
5,themes of a]l k1nds accompany change and these themes have fantasy'lf
_fmater1a1 1n them"(p 5) Themat1zat1on 1s thus a form of se]f-. o
;commun1cat1on through wh1ch each of us tr1es to make sense of 0ur »
dexper1ence, and as d1a1ect1c between our 1nner and outer wor]ds
it 1s part of the larger process of d1stant1at1on (Scof1e1d |
'21978 p. 139) There 1s a]ienat1on when there 1s a 1ack of ba1ance :;'
i;between 1ntrospec¢1ng and extrospect1ng :: | v ,

| Fantasy 1s rWCh in symbo]1sm that can be 1d1osyncrat1c and |
:itranscend the trap set by word rea11sm 1n d1scurs1ve 1anguage.-
h.Er1ch Fromm, the soc1a1 psychoana]yst 1n h1s essay,'"The Nature '
ihof Symbol1e4%anguage"(1n Norton, p 193) def1nes symbo]s 1n three
hcategoriés; 9onvent10na1 symbols (which are words), vacc1denta1 ;,f
:symbols (wh1ch_involve persona; assoc1at1ons oni;), and un1versa1,”'
’_‘symbols ( which are roote’d *the;‘euperi\ence of the aff1n1ty
,jbetween an emotion or thought on the one hand and a sensory

-;exper1ence on the other) Nord rea11sm, seen thus, be]ongs 1n theﬂ .

'conventional symbo1 category Although word rea11sm is sometwmes

f,narrowly 1nterpreted to mean ‘that we th1nk of the name,:.fppnv

T

}1nherent 1n the thing named broadly speakfng,

vword rea1t5m 15

,.°<~

vboth the power that words have over us and the sense of po er over e

-ﬁreality that words give uss. word rea]ism works 1n varlous ways,

and I'will start by descr1b1ng how 1t can‘1mpede deveiofmént it




EERT S . . d

udcan be a means of avo1d1ng knowledge of a d1sagreeable real1ty by
ffe1ther'refus1ng to. name 1t or by glv1ng 1t a name that h1des 1ts
i'true nature, as 1s seen 1n euphemlsm or c1rcumlocut1on _ ‘
~;Furthermore, 1t can force people to l1ve only in: the present -
"w1thout gu1dance of the past or future, and 1s related to symbol1c ffl
';mag1c wh1ch 1s most seduct1ve for those who do not ever doubt the ;::'
rﬁpresent or who cannot 1mag1ne other real1t1es (Scof1eld 1978
ffp 137) And aga1n we can use negatlve word\reallsm to avo1d jﬁz:?

;%fac1ng problems by refustng to name of acknowledge them (Ba1n, 1n &

}ilecture, 1984) In h1s 1ns1ghtful book H1gh N1nd 1n Jama1ca’ .-a:ya_u
_;R1chard Hughes accurately descr1bes Emwly, h1s th1ld protagon1sf
.ias be1ng unaffected by a devastat1ng storm neVertheless . 'f'eﬁiffq;
*fEm1ly had known thlS was a Hurr1cane she would doubtless have deZ.H
t‘been far more 1mpressed for the word was full of romant1c - ‘
h{terrors But 1t never entered her head and a thunder;torm,.:i'

' 'however severe, 1s after all a commonplace affa1r."_bwh£le callmg

f a. hurr1cane a storm 1s an example of the k1nd of negat1ve word

‘freallsm many of use (part1 :'twhen we are speak1ng to ;gs; =

f-ch1ldren) use Em1ly.s re e _s were dominated byfher own use l'

"fof word real1sm as a- ch1ld, she was trapped 1n a world of _
‘"conventfonal symbol1sm Had Em1ly been more developep 1n her -

\‘,-

::ab1l1ty to use prereflectnve part1c1pat1ve percept1on, she may
&have become more 1nvolved w1th her own feellngs abodt what was .

; go1ng ‘on. around her Thus she may have used wOrd real1sm 17”.‘,7"3



_'pdetitety“hy_creatin'“'n ent1ty through g1v1ng vo1ce to a3 notlon

. AfterfaTTu'uhathtmi1 'was expertencing mey have been ne1ther a ;%fmif

hurrfcane nor a stor 1n th% convent1ona1 sense of these words

f. The symbo]ism p,esent ?h fantasy encompasses a]] the k1nds of
symbols Fromm deflnes mﬂf%muld lend 1tse1f we11 to he]p ch11dren
11ke Em11y distance hers. f from her 11ngu1st1c exper1ence and '

find 1nd1v1dua1 mean1ng fog herself By expos1ng Ch11dren to ,!v”,;
emot1onaI part1c1pation 1n the symbols of fantasy, wh1ch are as

h}

capable Of 1nv01vtng us 1n their moving themes a1most as ”ift“*u
thorough]y as 1n rea1 11fe gappen1ngs we can hopeful]y nurture

1nner-growth enough;to Aead to ways of exper1enc1ng and feeling \
that can transcend the cnush1ng pressure of soc1a1 conform1ty it'iﬁu
would f1ke1y be of&benef1t to us a]] 1f there were. more of us who \g

L,i“‘d stand back and see that the emperor, 1ndeed, 1s wear1ng no :,v :
c]othes p _ f_ia:» - ) SR 3 T
! . . 7‘

ff. .r X

A Developmental Mode1 fbr Fantasy Themes

| The 11ne of reason1ng presented thus far br1ngs me to the _
developmental model of fantasy themes wh1ch B1shop, Department of
Educatfonal Psycho]ogy,JUn1versity of A1berta suggests 1n the =
“Chthren 'S, Fanta§¥ Changes and D1rections“ (1n press) In"
keeping with sociogenet1c theory, Btshop be]ieves 1n the i
funct1ona1 aspects of fantasy -He v1ews fantasy themes from a

psychological rather than a I1terary perspectxve as’ be1ng f1ex1b1e



:gpatterns of a ser1es of act1ons in the m1nd over time-~these

f“act1ons have sub;ect1ve e]ements 1# commop-f7Hg*feels that the _—

f'funct1on of fantasy may be cruc1a1 to hoth hea]th and change 1n‘fff,f_g
r?the development of ch11dren wh11e 11v1ng 1n the present and pastvr'?i
fﬁwe are helped py fantasy to face the future (1n conference, 1986);:§ﬁ;1
.‘tBased on L111 Pe]]er s work (1967) w1th some mod1f1catjons 1n '
}f;theme types, B1shop suggests fantaé@ themes as the products of

»fich1fﬁren s developmenta1 processes plotted in. f1gure 2.

{‘ﬁ@ngg~-
— B —gi ,_ﬁr
v‘Growth Curve Show1ng the Fantasy Theme Character1st1cs of
‘:Part1cu1ar Stages in.the- Deve]opment of Human Be1ngs K

,_g.

. "'“:A.

'~'.«'Loss;andeéturn‘557’

| “ﬂt 5 Intr1gu1ng Med i/

1 LossiandeetUrn '

.

B1shop s f1rst two, themes of Loss and Return) and Role

'fsﬂgxgzggl be]ong to the per1od of 1nfancy and trans1t10n to L

“*Lch11dhood the second two of EventfuT Commun1ty and eroic gues

zto the per1od of transit1on from ch11dhood to adolescence, and the .Th



to the period of trans1t1on from ch1ldhood to adolescence and the jlﬁl

flnal two themes of Intr1guing medium and Loss and return to the ;:a:h

period of - transitlon from adolescence to adulthood

" ‘ The earliest fantasy theme 1n the l1fe of a ch1ld 1s Loss

and return whose central thrust 1s around the need for secur1ty,. ﬂgégf
contact acceptance and autonomy Bad or neglectful mother i

f1gures predominate 1n th1s theme,v s does the fear of be1ng

chased or eaten Maurice Sendak s where the Nlld Thlngs Are ,"'

although not suggested by Bishop, spr1ngs 1mmed1ately t0~m1nd as

1¢lustrat1ve of thls theme .,Jhe{, sggon theme Pf 3ole4 Revers :.’-f"v’
- B TR K "
ceng;es on the weakest smallest or: leasﬁ%dﬁﬁeCtual oég

In this theme the protagonls% d§*§n1mal or‘th1¥d31s .e‘lther"'g

actively desplsed or 1n51gn1f1cant However, throagh fhe ;?}??;;1f7
,1ntervent10n of mag1cal forces, c1rcumstances change and ;th ‘

slgnlflcance and popularity are atta1ned Because of the sudden

transformations 1nvolved 1n this theme,_lt does not allow for g ch“&a‘
I 1n the way of character development The story of Santa and Rudolf& %e
> serves as an 1llustrat1on for this theme The next th:me to pass

through 1s that of the Eventful Communltys Th1s theme focuses on a v

ageless, serless, 1nt1mate, warm and happy sett1ng The commun1ty
: represents solldarity against the outs1de world and trouble 1s‘
only encountered when 1ts members venture away wind in the t_h;ji:

Hlllows 1s a book 1llustrat1ng this theme Follow1ng th1s theme

on the growth curve 1s the Hero1c Quest theme;' Here, there 1s



fcharacter deve]opment The hero s surv1va1 15 based on h1s or her
,‘ab111ty to 'learn fromzexperlence 'hus the hobb1t 1earns cunmng

;}more devrbus than a. dragon S- The next theme 1s that of the LT

, 1ntr1gu1ng Med1um 1n wh1ch an amb1va1ent protagon1st p1nes for a
:;never fu11y atta1nab1e rea11ty Here the story often centres '

E around technology--space trave] hot rqd rac1ng, big game hunt1ng,
tﬁand other symbo}s of comp]ex1ty Character deve1opment here isiﬁ;‘*
ihnot as’ stressed as techn1ca1 comp]exity, and the emphas1s here 1s

d a]so on settJng Dan1eT Keyes F]ower S. for A1gernon 1s one

j-examp1e that Bishop supp11es to illustrate th1s theme The 1ast

?fantasy theme 1s another one of Loss and Return but thisht1me the ﬂt'

-v-—————'

emphas1s is on "we are" whereas 1n the fOrmer 1nstehce it was on
fl"I am A Th1s theme cons1ders the self 1n re]at1on to another and L
.I take the 11berty here of assum1ng that B1shop means that |

tanother can be soc1ety the f1rst Loss and Return 1s egbcentric, ,’

:'the second 1s soc1ocentr1c Most adult 11terature seems to centre o
_fon var1at1ons of th1s latter theme "'fitéf - Md )
Bishop does nJ% fee] that deve1opment through these theme .
_types wou]d be re1ated to e1ther one’ ’s. socioecohom1c or cu1tura1 ;f;
s1tuat1on In other words, these themes m1ght have un1versa1 v
.Lapp11cataon In keeping with the Marandas work 1n hero .

.’deve1opment wh1ch 1nd1cates that boys have heros overcome .

'vv111afns whereas g1rls reach th1s through a]]iance (Sutton, e

.ﬁSmtth etc . 1975 p 10), B1shop does not fee] there will: be any



»f'@y7f:;,'17?g_?&fh'77fb*"”' s
.’fsex d1fferences 1n theme deve]opment because the hero1c quest 15 L

ftpresent in both 1n§tances however 1t presents 1tse1f B1shop

b provides on1y broad age categor1es fog h1s suggested %heme 3 ,Ii. B

7'deve]opment to occur IR
‘ _ R S

4 oLt . L -7

_ FantagyﬁThemes and Soc1ogenes1s 'ﬁfiﬂf e al_»‘g e
. If one exam1nes these themes c1ose1y they make sense from a |
vdeve1opmental perspective--especia]]y in. 1ight of the theoret1caT
’;perspectives I have out11ned.-&ﬁhere is a pattern of focus 1n them
fafrom outs1de to 1nside from socra1¢to 1nd1v1dua1 The f1rst o

f;theme Loss and Return, 1s about the setting of the home, the Role i

' Reversal about the externa1 1nf1uence of mag1c or 1uck Eventfu]

‘ unfty focuses on soc1a1 coherenqe, Hero1c Quest 1s more 1nner

u;d1rected Intriguing Med1um takes a 1ast look at the socia], and

_{Loss and Return 2 1s both 1nd1v1dua11y and soc1a]1y or1ented

-

"Sociogenetic theory which concerns 1tse1fww:th:the dynaEE “'.

?1nterrelat1onsh1p of 1nd1v1qgals,,the1r 1an5uage, and .
','somaty wou]d al]ow for th1s var1etg/ in focust as the 1ndt}1dua] @‘ _3!

07
AN

' trdesrto create mean1ng out of h1s env1ronment d*th the movement
'. iy o
' being 1n towards an understand1ng of and’)nterest 1n soc1ety SO

};that one can stand back ﬁrom ﬁt and f1t onese]f 1nto the scheme of ,:
,_things It cou]d be argued that these themes are too s1mp11st1c "i;}
"and that many more themes permeate ch11dren s 11ves I would - |

; '

agree with th1s argument w1th the reservat1on that~ theSe'themesi



f'are themat1c not schemat1c and as such they may encompass other

_Frelated themes w1th1n an. 1ntegrated self After you have read a-

.\.-

f book you are 1eft w1t ,a;raaor fantasy fee11ng--a d1a1ect1c of

'_'fantasy theme and se]f B

1
o

: From Metaphor Through Fantasy

B1shop (1n press) fee]s that“ (Fantasy)Themes character1ze '

‘:fdatly 11v1ng, metaphor1ca]1y they feed Tﬁto and become the t_f;fi”’d

;deve10pment wh1ch occurs hn humans from concept1on to death and

"maybe beyond“(p 7) Th1s a]so concurs w1th the theory out11ned ’

fuear11er of progress1ve themat1zat1on 1n 1nd1v1dua1 development
:Nhat puzz}ed me was how to d1st1ngu1sp between metaphor and

._fantasy 1n’th1s process BIshop (1n conference, 1986) sees

n;metaphor and fantasy as re1ated concepts w1th the adage that 'A]'_t,g

*
.:metaphor 1s 1ess of a "prOCess“ because 1t 1s less ehotiona]]y

;‘charged As Sartre ﬂ!hS p 90) says "Emot1on 1s an abrupt drop

| of consc1ousness tnto the mag1ca1 " Metaphor 1s thus more '

*contemplat1on and Fantasy more part1c1pat1on Eantasy 1sfnot ;" |

| merely a matter of’metaphor -'Q : ’f f' -*:‘ d"%* |
= The use .of both“metaphor and fantasy 1in, therapy has been :
"successful and 1t seems worth exp]or1ng %he1r d1fferences and |

',s1m11ar1t1es 1n h1stor1ca1 perspective Nlth an 1nst1nctua1

'tapproach Janet used fantasy to help his cl1ents by enter1ng 1nto :

'ttheir myth SO, as to change‘the bas1c structure of the1r - ;f .



. - - C a Lo . Lo ‘
exper1ence Here Janet accomp11shed-this through havrng the :<>Z{ff5f;”
patient relate fantasﬁes on an 1mag1nat1ve 1eve1 and th1s was- |
accomplished through the media of fantasy, not _ N
1nterpretat10n (Watk1ns, 1978 p 36) Fo]]ow1ng Janet Milton |
Er1ckson (see Hayley, 1973) was succesful w1th h1s use’ of metaphor
because he made an attempt to use 1t to enter 1nto h1s c11ents ;,"'
wor]d Thus, he wou]d bu11d on . the1r use of 1anguage and
persoha] exper1ence to fac111tate the commun1cat1on process
Communication fﬁithws way took p]ace on many leve]s of h1s
patients being In other words, Er1ckson used preref]ective,

th1c1pat1ve perception to faciiitate hea]thy change R1chard |
Bandler, and John Grinder (1976) talk of us1ng gu1ded fantasy 1n -
therapy whose purpose 1s to create an exper1ence for the c11ent
wh1ch ( at 1east in part if not in 1ts ent1rety) has not been if'ad
prev1ous1y represented 1n h1s mode] of the world Thuggbu1ded
fantasies are mos&;appropr1ate1y used when the c11ent s v

‘repertro1re 1s ‘too iﬁpover1shed to offer an adequate number.of

choices for coping 1n th1s area (p 167) Dav1d Gordon 1n h1s

4 e

%ook Therapeutic Metaphors ( 1978), descr1bes the 1mportance of ””]3

adding submoda11t1es to this form of 1nd1rect commun1cat1on To be
effective metaphor must connect with memor1es, 1mages, sensat1ons co

and experiences that wi]l assist the person to change Thus ‘, :
: emphasiz1ng the pr1mary sensory moda]ity used by the c]1ent L

whether 1t Bh.o1factory, visual k1nesthet1c, or tact11e w111 help



It strakes me that al] these f;fﬂf?w

,metaphOr

Metaphor 1s the means

;;turn, translates again to metaphor

-them 1s 1n thetr progressivcsﬂgareness i,;b‘d'
);,. . O A

and refﬁnement 0~ :3 they are doing

"fn_u1th an effort _t71ncreasing our awareness of these

”.processas;ﬁB}shop C1984) d1st1ngu1shes between fantasy and the ;A7;;t
: 1mag12?t1on by saytnggthat 1maginat1on is “earth bound“'; -

comgar1so' to fantasquhxch “f11es free " He a1so fee1s (1 o

‘ ﬂ:19863 that in: order for fantasy to work for us we mustn}r
engage 1n whatgﬁe descfﬁbes as a “trans1t1ve 1nference y a process -
P a]so used 1n understanding abstract Jokes Th1s “trans1t1ve o 69 . 1

S PR 0
1nference 1s sim1ﬁar*to the-concept of contemp]at1ve perception

“as mediated know1n-,;i.nfakes us back to the theoret1ca1 roots

, e LT g
exp1ored;ﬁpth1s th R E



Educat1ona1 Implications ﬂf{:x o T A
é He therefore need strueture and funct1on as the bas1s for the ;aﬁ

fantasy dia]ectic And B1shop suggests h1s model cou1d be used
1n an 1ntermix of structure and function as a means of assessing' "
the changes taking place in the ch11d ass1st1ng the ch11d to 525 ﬁ‘
choose what to read on the basis of the fantasy themes 1t ‘.; \
engenders and then discussing the themes to break new ground 1n-

L meaning.as the ch11d develops.-lif5‘”"‘ E _}" SRR

l~ _ :Th1? ‘thematic structured yet funct1ona1 approach 1s
.reminiscent of yet another sociogenetic advocate, Pau]o Fr1ere

Pedogogy of the Oppressed (1972) notes that oppressors (as

educators) see on]y themselves and tend to transform everyth1ng
surrounding them 1nto an obJect of their domination On the other v
hand the oppressed (as students) have 1nternaltzed the oppressors ;f}

o 9

| opinion of them and 1ack confidence in themselves. On]y when the

oppressed sees beyond the oppressor ggr can d1stance themselves _ljf:'
v from themselves), can they become 1nVOIVed 1n the struggle for o
o11beratton and belief 1n3themse1ves Generat1ve themat1cs and

d1a1og1cs Fneire feels -are a means of deve)oping (wo)man to

become more fu])y human and free. rather‘than usin““the‘"banklng"“ A;

N

concept of educat1on‘w ’réQn’know edge 1s hestowed y those who

con;ider_themselves:knowledgeabﬁe “upon

’ B ‘, o '_ 'vJ

noth'lng--and th’ f‘f “bankin‘ concep .._could'-feven be extended' to

om_;hey constder know

1nc1ude those:parenting practices us1ng theaauthoritative d1alogue rfﬁ



1‘7sty1e wh1ch Ba1n descr1bes Generatxve thematics 1nvolves f‘"“h'y :

4.d1nvest1gat1ng other pedp]e s think1ng 1n a perSOn-world

'fwre1at1onsh1p and the necess1ty of action and reflection°(w1th

zrfcr1t1ca1 reflect1on be1ng act1on) Th1s complements Bain s”

theor1es of part1c1pat10n (ac{1on) and contempIat1on (ref]ection) :
and the1r constant 1nterdependence 1n thegformat1on of our themes.7"
Fre1re fee]S‘that when Deople rethink the1r themat1c assumptions,'ﬂ"'

they may change, but thxs process 1nvo1ves producihg and acting on

5,~the1r own 1deas or fantastes Thus, they cons1der, through the'n

;ﬂ consideratton of others, thélr own previous considerat1on and

.\‘.-

rea] consc1ousness begins -?{';«'-~

The process of search1ng for meaningfu] thematics 1nc1udes afjﬁ

concern for the 11nks between themes, a concern to pose these jj» o

themes as prob]ems, and a concern for the1r historica]-cultura]

“j context Th1s theory of generat1ve themat1cs 1s 11ke Bishop s -

‘: thematic qpproach to fantasy themes wh1ch suggests assessing the o

chéld s positionj&hd he1p1ng h1m or her through the1r Teve] of

fantasy to then dev]op and break new ground 1n meaning Fre1re b'fTQ-

sees that an obJect of thematic 1nvest1gat1on 1s to d1SCOVer the
thought language ne]at1onsh1p be1ng used 1n percept1on This

hermeneut1ca1 approach to education, based on i"terpretive '4_,

| understandings 1s a]ong the T1nes of this study which suggests';_=e,f7

that by 1nvest1gat1ng the symbolic systems present 1n fantasy and ﬁ:c

engag1ng in diangue on" these themes could he1p children towards

P



~
't;growth from d1a1ect1ca] approach,; Hav1ng a conf1rmed mode1 on
:iwh:ch to base the d1rect1on of one s gu1dance wou]d be he]pfu1
géBishop has suggested a tentat1ve, plaus1b1e mode1 The next step -
itto be taken in research 1s to ascerta1n 1f 1t 1s ]1ke1y that th1s _ﬁ
;'mode1 dOes 1ndeed represent the fantasy stages ch11dren grow R
{ﬁthrough In other words,_some structure 1s needed for "urposes
?;such as c1rr1cu1um deve]opment w1th th1s in m1nd 1t m1ght be -;:
ifusefu1 to br1ef1y explore what has been done 1n th1s area

e . o TR {(:fﬁfﬂ‘ i
o Currfculum Development the V1ews of Jon C. Stott

From a structured perspect1ve,, Stott has done much work on

ﬁﬁdeve]oping a curr1cu1um that w111 ensure ch11dren 1earn to obta1n”]d.

thaximum benef1t from 11terature The essence of th1s curr1cuTum g
”-1s that 1t 13 sequenced so that ev ry work 1s de11berate1y chosen;‘{t»

into build on what has gone before and 1ead on’ to what follows w1thf
'?:a s1m11ar vis1on to Bishop s, Stott emphas1zes that the cht]dren sdff
B experience w1th 11terature must be apprec1ated whol1st1ca11yfby )dfd
Jilunderstand1n9 that chi]dnen are 1nf1uenced by pictures as well as
:words He explores the characters and sett1ngs that stor1es have
;ilto ofter and some of these characters echo the theme mot1fs of
:3fBishop s mode1.. For example, Stott ta1ks of "un11ke]y heroes""as:;-m

f.ithose k1nds of characters we wou]d fwnd 1n the Ro]e ReversaT

:”fantasy stage Stott also ta]ks of sett1ng wh1ch re]ates to .’=5

4

.’themes Eventfu} Communlty and Intru1gjng Me&1um N1th 1ns1ght



9 : '
';ybeartng on’ the rat1ona1e of th1s study Stott observes that “ In
"fgood stor1es, the maaor conf11cts are- psycho]oglcal the phys1ca1f£;:F
ydelements of. the storles are symbo]s for 1nner conf]1cts“ (1n
'En1ecture, 1983) Consum1ng a story, 1s Stott s po1gnant omn1busfyf;é
'*”term for read1ng, 11sten1ng or watch1ng, but Wh1ch seems to have {,ﬁf
ithe added connotatnon of emot1ona1 react1on 1n 1t Indeed Stott s
'jr1nstghts go beyond the structuraT to the‘?unctxonal as he states
' ”y If as many be11eve, 11terature represents human1ty S h1ghest
i ;*use of 1ts spec1a1 g1ft of anguage to search’for mean1ngs . ‘
J-7ﬁvand relat1onsh1ps in the elements of its existence 1f t?f‘h;‘.
,}”?Lﬁfﬁ1terature 1s the h1ghest attempt to see symbo11ca11y and |
| hstructural]y, c]ear]y the person who knows how to read
Qf;stor1es wel] w111 have an understand1ng of these symbol1c and
"ﬂtfstructural processes themselves ‘;' By develop1ng the
‘5rstructura11z1ng and symbo11z1ng powers of the 1mag1nat1on,,*“'5r
-vthe 1nd1v1dua1 1s better ab]e to understand and order his ar,]f*
-éf‘her own 11fe, to- g1ve 1t meaning He or she is ab]e, tnbayff":
”'“"sensz, to beg1n creat1ng the story of 11fe It is a story. o
:;that will be 1n a constant state of rev1s1on and one wh1ch
che;wr1ter cannot f1n1sh (1982, 1n lecture)
‘It is the story of soc1ogenes1s, of d1alogue§‘ of d1a1ect1c ,
" Q K Chesterton once wrote that “11fe is a journey, a battlef_”‘
';‘and a r1dd1e"“ L1kew1se Bishop decr1be§ fantasy as "themat1c,v3?f“"'“

>

dynamic and en1gmat1c Fantasy 1s a part of 11fe albe1t an



ound_and our heads above th§;c10uds Above the

s 1t,1s sunny and-,p;there we can eXchange de]ights w1th our

. 3 . '
recogn1z€d as a self-cr1t1ca1 procéss, but at best as progress
20 2 o 7 f ‘7':(/

% towards cr1t1que (p 213) Thus edpcat1on prov1des ch11dren wvth
: o

5-!'\,_\ _'-u.

.\v
-~

»\
meéning and 1now1edge wh1ch db fénger cons1sts of a man1puﬁat1on T
"l(l_/. . .',".‘?'y -
_'Abut_is a means of 11beration of po1nting the way towards the ‘best .

éreat1ng faith and conf1dence 1n each human)

Educa£1on, 1n th1s way has un1versa1 1mp11cat1ons-'

of theqluman w111 by

personv

1’éhrough 1t humank1nd can place 1ts trust not 1n a
( “*

author1tar1an1sm whether of ‘the patrlggan or pro1etar1an

varfet1es, nor 1s a human1sm, whether of the secular or g

i

*

ecclesiastﬁca1 var]et1es , nor 1n a secu1ar1zed humanism, a]] of

icﬁﬁhave oﬁssed the r1ght o

X story, but in a sacrementa1

: 'A‘v
¥ CQOperat1on$wh1ch is the counte

PEEAY

rce to the ster111ty and danger :
bﬂ"df‘a quantitative mass culture a
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" RESEARCH DESIGN .

g

. The pm

In Chapter 2 of th1s thes1s, I rev1ewed Bette1he1m s popuTar
~jfbook on the uses of enchantment 1 bu11t on h1s 1deas to 1nc1ude R
:both the not1on : that one of fantasy s maJor funct1ons 1s that

‘.fof recovery, of be1ng he]ped to face the mundaneness and sadness
. KE

._;of 11fe, nd the not1on that the funct1ona1 aspects of fantasy are {?

"enr1ched by the d1a1ect1c because th1s serves to promote growth
'vand guard aga1nst any destructtve funct1ons of escape and/or

over1dent1f1cat1on tak1ng hold of the 1nd1v1dua1 m1nd I also

e(-,

ffstressed that we shou]d not Just cons1der the fantasy present 1n'5p
.fa1ry ta]es but a150 the fantasy present 13 a11 forms of -iv cb7£;
'.',-_chﬂdren s hterature, | whﬂe acknow]edgmg that chﬂdren shéi’”
‘ffantasy exper1ences today are’ bound to be connected ake?gt in fl'
ffvary1ng degrees,_w1th the1r expertence of te]ev1sxon The focus

’°ﬁof this thes1s 1s not however on ch11dren s fantasy experience

o,

R

& w1th thts med1um | BRI | B
| In Chapter 3 1 suggested than the theory of Soc1ogenes1s ,as a
v:context for.. b1b11otherapy,'1s one wh1ch prov1des a usefu1
vtheoret1ca1 standpo1nt from which to study the development of
“'fantasf themes present 1n all f?rms of ch11dren s 11terature that

jf'are ava11ab1e today Fantasy theme deve1opment when g1ven a



0

;itheoretical Perspect1ve has herméﬁeuticiimbifcétfoﬁs:fﬁrtécﬁ°°T*£7“z5

f pract1ce _ ITTRRE S S N
The themes that Bishop suggests seemed to be ones that

f?ch11dren cou1d deve]op through But before embarking on my

ez

ufresearch B felt 1t was necessary to gain some Support for h1s i?}:;’

f.suggested model In order to do th1s, I carr1ed out a. br1ef

-fanaiys1s of ch11dren s cho1ces of Canad1an books Th1s survey a"dsg'

:rjts resu1ts are explained more fu11y ins Append1x 2 of th1s thes1s",g_

5fbut briefly, it d1d encourage me to. be]ieve that B1shop s

iltentat1ve model had some va]idity Bishop 1s unspec1f1c about the, :

”‘actual age range he postu1ates for each theme type, and th1s pr1or‘atg

N

j“analysis provided some rough gu1de11nes for poss1b1e age range 1n f,n

i:relation to fantasy theme

My task then was, one, to ascerta1n 1f there 1s a deve]opment

1"'apparent 1n chi]drens'fantasy themes, and two, to ascerta1n wh1ch‘{;

;trends emerge from my data as to sex and/or cultura1 d1fferences

,"In Search of a Critical Hypothes1s ‘*;_", ',;j". -

' By studying what types of themes ch11dren are attracted by at

f«various ages, 1t was possib]e to elaborate B1spop

'Eyork, and .

,g_other themes or trends d1d emerge wh1ch may,pf,y. & i

:,1nformat10n for further study One purpose’ot;%htéastudy was to .

"*;refine educational %ractice by trying to understand more about the

’ ,development of ch11dren so that this can’ harmon1ze w1th the1r ‘fx~v



1{1earn1ng, 1n the broad sense of en?b11ng them to rea11se their
'jhuman potent1a1 w1th a11 thls 1n m1nd the hypothesis that I S
,Hdeterm1ned asked tne_aﬂéét?63:7?£2 é?ere a relat1qnsh1p between gi,fi
igage and dom1nant fantasy themes’"In order to do th1s,212 surveyed.::h
f}ch11dren of var1ous ages and the fantasy themes that attracted :
Htthem to enab]e me. to see 1f there was a corre1at1on between these ‘
”ttwo var1ab1es S R ' |

NfResearch Subjects ti'f_'Qiffhv;;fr;*:jf;;eff"n;felfiSS'}» e
3 Based on the assumpt1on that most schoo]s 1n Canada represént

-‘a fa1r1y typlcal sample of 1ts school aged population, 1t made a ff}y
j.sense to’ study one such represen.atﬁggeschQOI A schoo] that R
'éafforded me a w1de age range of pupiIs ‘was Spruce Avenue Spruce

-ﬁAVenue, wh1ch 1s a comblned E1ementary/dunior High 1ent 1tse1f
ivwe11 to- my work I made a pre11m1nary visit there on the 24th
‘vJanuary, 1986 in order to make sure ihat this particular schoo]
:”was a representat1ve sampTe of most schoo1 populat1ons This "i |
h.school is situated 1n the centre of the c1ty of Edmonton,}Alberta, 3
"Just to. the north of the Royal Alexandra Hospitqb Its 270 |
f:students area cu]tura] and soc1oeconom1c m1x The geographic
ffarea surround1ng the schoolhmnc;udes single fami]y dWe111ngs of i:flbq
';var1ous siaes as we11 as subs1dized housing Mrs Pau11ne Hobbs.
';the sc:gb1 princfpal to1d me that as 1s usual; ther; are .

approx1mate1y twenty-three ch11dren who attend this schoo1 who



;:were not native speakers of £ngl1sh However, the results of the _
a;1985 grade 3 Language Arts Ach1evement test (f\gure 3) 1nd1cate ‘

g?that the school s performance 1n thls area ls w1th1n the aVerage |
,?;range when compared to the prov1ncé as a whole.“: On the Canad1an ;jx”

ffTest of Basic Sk1lls again grade 8 ch1ldren tested in. 1985

ffshowed average performance on Vocabulary and'Reading tests (f1guretlrhh

n)4) Furthermore, according to. Mr Kelln, the school counsellor
ciwhom 1 spoke wlth recent results on the 1985 Canad1an Test of -
ltCognitlve Abllities shows that the grade g pup1ls were all w1th1n_
f:the average range PR . e

Nh1le I was at the school I talked wath the assistant schoel

{Alibrarlan, who ha_"' okt
jftold me that this library 1s popular, and the ch1ldren are eager o
:;to become members of the llbrary club wh1ch 1s run two lunch hours;;*

e week The llbrary 1s well stocked wlth over nine thousqu paperPT?"-

'here for flfteeen years._;She;'[:fff:n

”ﬂback and four thousand hard- back books There was a comfortable:"”’

'”atmosphere 1n the llbrary which was contrlbuted to by 1ts
1ncomfortable chairs, good vent1lat1on,‘and brlght asp%ct |

" | In llght of all the school s recent achievement and ab1lity
"~results, and my visit to the school, 1t seemed reasonable to
;'assume that the children who attend th1s school do represent a
}‘fairly typ1cal sample of . school children 1n the Canad1an ﬁjf}f

population fj~J:¢A_ ":__,l : f;.f "f.~ ‘vf-ﬂlrf'm,h.}fil;.
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F‘Igure 4

i

Results of Ca.nadlan Test 0 Basm Skllls for Grade 8 Pumls
Attendmg Spruce Ave. Sch Sl T
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5.Step I CoI]ect1on of Data .,'-“:' ,

& In the beg1nn1ng, I thought 1 wou]d col1ect my data by
"analysing the resu]ts of a. read1ng contest draw which was run |
B at Spruce Avenue Schoo] but th1s method proved unsat1sfactory

because I had no proof that any ch11d had read the book - S- he

:entered nor cou1d T ascerta1n what fantasy theme was generated by:'

'the1r read1ng of theopartlcular book Thbrefoé& 1 br1ef1y ‘,_}Tff*_d h

1
- L

,;i1nterv1ewed each ch11d asking two maJor ffqugaﬁ

fi'about the book that appea1ed to the ch11d I was a]

vf1t ‘had generated was more- 1mportant than any. other recent
: _exper1ence each ch1ld may have had w1th read1ng, and th1s»l-
‘ 1ncreased the re11ab111ty of my data | |
| I conducted these brief 1nterv1ews over a per1od of ”

approx1mate1y.3_weeks_when I sat in thev11brary through every-



6

_ 'grade s librdry period I *ed these interViews . The sunmary
ihtranscripts of these tape'recordings is in Appendix 3 Thu

2_;school librarian qgntiomed to the students that I was interested
;‘to talk to them about books they had read and they came to—talkf"
:ito me with little other idea of what 1 wanted to speak to them :,”.

' ;about Four of the children who came to talk were unable to

-

:lanswer my questions because they either could not remember a book?t"'
:jthey had enjoyed 0r did’ not feel that they had read a: book they ;{

E enjoyed (numbers 32,50, 52 and 85) s ,} ; »' L

| This procedure ensured that I had little contamination ;p;r
‘ieffect from rehearsal Nith the aim. of prov1ding supportive data,thf -
1 stayed in the library during iunch and recess periods and askedfjfj:
fiany children that I had not spoken with the same questions The |
“.recordings of these children are also included in my tranSCipts
“:Although this was not planned this turned out well for me because7._:
ﬁ'it meant that there was some disruption of age in my data which -
”ﬁmeant that my judges were not unduly influenced by what might have

, appeared.as “blocks of themes being present in the tape ”

‘;transcripts There were some children who would not speak with
: me 'In some cases this was because they were too shy ) and in
l:others it was: because their English was not that good (and my ;
~knowledge of other than English is also not that good) |

: results, therefore, may reflect a certaii% bias towards the more

extroverted child who is comfortable speaking English Some 'vboi



AT T
Lo
Rt

.,J:ch11dren were ab]e to g1ve gg?a.c1ear account offa'book they hada}ﬂ,t
,_ﬁ?enjoyed but unab1e to g1ve me 1ts t1tle (numbers,‘ls 42 43 58 59 f--‘
1}.and 101) Therefore, ﬁhq

F
3;f=d1d 1nc1ude these

-,*r'es for judgment because they were va]id
’”i?data. Sbme ch11dr?n”(numbers 48 51 56 and 102) were cleariy

‘!f g1ving me an account of e1ther a f11m or telev1sion product1on '.“_‘
nf;that they enJoyed and because the focus of my study was not on
'ilthq.ﬁantasy generated by this medium, I did not consLder that

i;'these were va11d entr1es, so de]eted them from the transcr1pts to?'
n?;be Judged .-Tf _“hi*;;'ff5°f': e | ', g PO :_
o After I had §pokeh w1th the chi]dren about the books that they
i:vhad enJoyed I obtained a copy of any books that I had not read‘ _

71wand rea,'phese JUSt in case this wou]d drovide-me w1th any

t1nstgh?_{that 1 d1d not get from the 1nterv1ews In every case}_: rfv
;;'that I was ab]e to do this,_I was conv1nted Ghat the ch11d had;_j1t .
'hfindeeﬁ, read the book B }‘-i;g= .__.- g_.yﬂx ;‘tf‘.‘ : |
v After T had col]ected th1s data and. typed out the’ summaryj.}l

h'”transcsgpts of the tapes I meet with Dr B1shop who checked a

'r«representat1ve sample, random]y chosen, of my transcripts in. order _'

‘;_to ascerta1n the1r accuracy, and that I had not unconsc1ous1y

b1ased the ch11dren 'S 1nterviews T then rated the transc1pts

accord1ng to B1shop s themes Dr. B1sh0p 1ndependent]y rated the R
.,\'

p{. .
:transcr1pts There was complete agreement between the ratings



htﬁThe JudgmentaProcess

5_Twere' tnterested 1n ch11dren 'S deve1opment They were asked to

ﬁfﬁfocusv

othhe centra] dominant thrust or idea of the work ._ﬁ};?ft

g took place, we ran "ough severa] practme

};;examples to ensure that the basic'“dotepts_were understood In an

iﬂ;gffort to further reflne the theme types,: after they had N
5f;evaruated the tranSC1pts, I checked their responses and discussed ,
f{eany disagreements w1th them Interestmglyl during the Judgment ?1.ff?
5f1process there was no suggestion that the theme categorles were
Q;inadequate The whole brocess took approx1mate1y 6 hours w1th 2

"fﬁhours be1ng spent with each judge



*EVALATION cRITERIA

77fThemes of Fantasy 1;pf_.n'i”fpg,fi'e”;t»;,’fof }'lf{hffﬁ" i

:;il Loss and Return 1 "*er}s

)Centres around the need for secur1ty, contact, acceptance, and;f'"
fh:autonomy "f{:’lifﬁfii_f'si?fff"fsi:*f,? ffff: '
,1{b ) Bad or neglectfu1 mother figures may be present
.fc ) A fear of belng lost or eaten is also present 3 _ |
{?hd ) There 1s a focus on'the senses (k1naesthet1c tactiTe etc )‘:;;55
‘._'}Associated words:  CONTACT, EGOCENTRIC P L
'iPsycho1ogica1 focus of ch11d R am.

A'

2 Ro.e Reversal -i“ ‘T‘-g-," ‘f,_,ﬁ-,:v-,e I A

;;a ) Focus 1s on an un11ke1y hero TR S
‘715 ) Smal]est weakest Ieast effective "Ehf the group
"{transformed through\\he\magzc of circumstance, and his status 1nv”
‘;?9r°“p 1ncreases as a resu1t e h  A v'; (RN,
1;'c ) There is not much character)development present S
'}iAssoc1ated word:, MAGIC f-. o -f'f5:“'?,”“-_f_:h??;tfég’fn'cn

i'Psycholog1ca1 focus of ch11d f'could‘béh .



' 3 Eventfu1 Commun141, | A-l:;lj;j;;;f;__ o

-

1fhappy

6 .

bL) No harm threatens the commun1ty wh11e 1ts members remalh 1n "y,

f‘the group

) Punishment 1s meted out by establlshed power or\parent

ffwwes fmffﬂ#ﬁf' RS = S
; Associated words : COMMUNLTY HOME KINSHIP MEMBERSHIP ey

‘e
-."..

ﬂiPsychological fotus I/we be1ong

:_4 Heroic~Quest

roe

) EnV1ronment wh1ch is age1ess; sex}ess;;intimateiewarm,and}gtm

“'a ) Hero s surv1va1 1s based on h1s abi]ity¥ftg:t1éarnawfromif'

K ',v

{fexper1ence | T
;_b ) The hero TS separated from hlS fam11y ‘ R

r;c )The hero undergoes tests pf his character and a change occurs
:JASSOCJBIEd Nord' ACHIEVEMENT MKfURATION LEARNING - i ‘

[Psycho1og1ca} focus of ch11d 1 could becdme };"i, j*ffffilg"

5 Intr1gu1ng Medium

) To do with seeking what 1s nerer rea11y gtta1nab1e {; ;l;',

| b ) Often centres around technofbgy, 'space “travel, hot;trod'1”

"°rac1n9, big game huntwng etc '\’f,":"t' ,f~7:fj»',;f’f_fsh,~;f;?

. o

" c.) Character deve]opment 1s not ev1dent‘“‘"'i,ﬂ“a~.<x¢'fﬁ9.

ol

ijssogiatedeord HORLD MYSTERY onznruas EXCITEMENT



= fPsychoLOgjca15f0cus.gftchi]d;*The world is interesting. - ‘
6 Loss and Return 2 e

2 ~“;?4fiu'f&'f
) Self 1n re1at1pn to other

”"ibv) Focus outs1de fam11y "ﬂt’fj??f"l . L |
h}fc ) S1m11ar to but d1fferent 1n focus and thrust from the Herq;c

quest theme

~Associated uord RELATION‘:'_;’;‘_P COMMUNICATION

PSycholog'lcal fOCUS Of Ch1]d us are_ ‘ ~ ﬁ'

h* Ana1ySIS of the Resu]ts hhvf'T5f'

Percentage agreement amongst the Judges and my own. eva]uat1on
was ca1cu1ated where there was not§752 agreement on any entry.hf
th1s entry was d1scarded ( number57~22 34 59 80) In one case .
(number 17) a11 three Judges d1sagreed w1th my or1g1na1 | =
categor1z1ng of the chi]d s fantasy theme exper1ence, so,si-‘;;"

changed the category fromAJntr1gu1ng Med1um to Hero1c Quest

favour of the1r cho1ce After consultat1on w1th the Judges number

A@%OZ was d1scarded because the ch11d was prompted to speak about a

book she had read but wh1ch on consideration d1d nof seem to 3 '
have clearly appea]ed to her Th1s rendered her entry somewhat -
1nva11d Theventries were then tabulated according to age and

grouped 1nto1sthe fo1low1ng age categories



*[,entries from the other groups (numbers,i.pif'd

7{91 92 58 98 12 95 28 105 78 97) Th1s was done random1y by draw1ng -

rfbe de]eted

,ursquare test was run wh1ch 1s a usefu] test to ‘use’ when _l‘,pﬂl

| '_"1 5 : 6~ . R
2 7-- 5’ 99%.‘;;; : S e IR IR o
‘.?\»25 13 - 14 e

/.
/

In order to make each category eas11y comparab1e the category

| 3w1th the ]east number (17) was adJusted to by delet1ng some / e

frgthe entries out of a hat wh1ch held theﬁre1evant 2ames that cou]d

h

After th1s each group was ana]ysed 1n an exp1oratory, 2

’ftdes?rtpt1ve fashion by compar1ng the ma1e and female entr1es

‘3irelat1ve to theme type Fo]]owing th1s the nonparametr1c ch1

e
P R

E see 1f there 1s a s1gn1f1cant relat1onsh1p between the categor1es .fv”

| ge and faﬁtas9 theme 1' 5 L - |
ATthough Ch1 Square was ab1e tof tell*me whether there was a-

;:7relationsh1p between my two var1ab1es and how strong th1s was, 1t ;"
"did not tell ‘me anyth1ng more In’ order to f1nd out which theme 3

1}}types predom1nate at which age ]evel the ce?]s of the ch1 square

d;table were analysedt A surface plot is provided to 1I1ustrate the

. . o
.,gg., . Sl

encies have been grouped 1nto categor1es Th1s enabled me to hi5



: Xri.}'-p'-jltfslpj Chapter V ¢ f".~;g';*ﬂﬁ;f'

‘ After attr1tion, I was 1eft w1th 85 subJects to analyse 44
gfma]e; 41 fema]e, w1th approx1mate1y 80 percent power for chi )
f&square (J Jaccard 1983 A59) Pre11m1nary descr1pt1ve analys1s of
}'my data*at each age 1eve1 sampled gave the f011ow1ng resu}tﬁ

g p!!kﬂ~l',-?:”~g3u' =

. Key for A1l Tables

ﬂLR:quoss and Return 1 ﬂ_jf 'ef3:uff'”

| gr:'_Role ReversaT "_:f}. P S

'iECifvaentful CommUn1ty

1

*fﬁQ{jQHero1c Quest e

- iﬁf’eTntr1gu1ng Med1um ;ff. » ’
J'LRZ;TLoss and Return 3
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| T T ey e
Distribution of Fantasy Theme-Typ§ ﬁor Agefgptegpryfl (5-6years) Lo

B R

B T I R

0= : k- e . N :
-,LR | R EC,HQ IM LR2 LR RR ‘C’H_Q IM LRZ LR RR EC HQ IM LRZ

"V

me (5) Fema]e (6) Tota1 ,!,11)

oo
: -‘,‘?ﬁ
-

?fG[years

""tﬂn' HQ IMERZ

Ma1e (5) -*3j Fema]e (1) 1? - Tota] (6)
Total for category 1 : i .;~‘:f;_; _

e ffff*;z:t.f_ftkié?i:'
o mele.(lO), female (7) IR RREFROTHIRZ: ool oo
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S Tab]e 2. .
*:;D1stribut1on of Theme Type for Age Category 2 (7 8 years)

. ;, e R ot

{7 years ﬂ;.Aff;_'f‘" —

E T  LRmEtmIMU2LRMECmIMm2
Male (1) “Female (3) Total: (4) S

*1?8 years S 'gv?;;'} -F g*fj=hgk*f0 f;;g if _'gr: o

aE LR-ﬁRsEc Hd}1M LRZ R T rﬁ:Lﬁz LtR*RR RO i
-“»'matef(ﬁ)i-{'  female (7) tota] (13);" S




Co U Table s L

—- RS e

 Distribution of Theme Type for Age Category 3 (9-10 years) - =

PR
L

Coyears

3

SRt I P TR N S i A A eI
B LﬁLRR 19 RO RZ - IR RR EC RO THIRZ TRAR EC HQ T Rz
ma]es (8) .T*j} fema]e;t(l) tota1 R ‘

:7’10 years {'f..:- e L ::¢~ v 1{ﬂ   1A-tw1.<L;V"7
Bl f  IR R f';;ff S I SR
B RTINS D P S

IR HQ ™ LR IR HQ ™ L‘? iy T HQ W LR
- -males (6) | fema]es(Z) - tota] R

f;Tota1 for category 3 .E'..ﬁ*f""

b “7_ L
T R e
. ,2-’j‘ O AT R F A A SRR TR T
S T B (R e P PR
e T o Jf g oo
TRRRECHQIN R
ip1es (14), fema1es (3),_1.vr2“5‘ o T ATLE

i




male (2) )
12 years AR ‘s'igw;
N s

T AR RN SR
2- SV I S

N . S

. i "

0_....¢ .

Yy FOR T ) R R B
- 3- R TR N

“tRRR.EC HQ IM LRZ ER;RR*EC HQ
“male (5) o female (6)
'Total for categoryb4 AR

IM LR2 LR RR EC'

tota]

'm




Table 5 PR

ijDistribution of Theme Type for Category

'.71' s

(13 14 years)

,";:.jmale ®

', 14 yééfs[::.{ @-  ;f

TRRRCEC HQ WK R gcfgq._,;n |

tota]

[\ :
-

| L LTIRRRIC R m
T / ~female’ (4)
';_Tota1_for Catggqfx.s : o

T) e e
- -

Y

P P N
R S

" - L
'v' ,)" v. . .»ﬁ. B : -

L

T TR RRECR
wpales (6), females (11) - .0 .

[R2 o

R

”“’fﬁf}?QO}

LnR EC Tm m LR2 e




L ' o Tab]e 6 o R,
D1str1but10n of Fantasy Theme - Type D1v1ded Into Two Age Groups
Group 1 5 9 years, Group 2 9 14 years ' v

T MIMTRZ. - TRRREC Ho WL BTN
male (25) fema]e (18) \\ ‘male’ (19). fema“le (23) q

.........

v 7."0',‘



Lo e Table 7 e
' Ch1 Square Analys1s ,h';':ﬂ

Jf(Because of the nature of expected frequenc1es 1n some of the

: ce1ls was under 5 Yates Correct1on for Cont1nu1ty was used 1n

’;fcomputing the data ) T _ R
o Ho: No- re]ationship between age and dominant fantasy theme ex1sts >idﬁ
;;'~°.er1t1ca1,{ at. 05=31 41 df 20° observed ( so 9 '
' Fantasy Theme Categories il '

Tage o IR R CEC. HQ . IM - IR2 Total




Accord1ng to G Ferguson (1976 p 203) contingency

’”{coeff1c1ents are not d1rect1y comparabTe unTess they are
':f'caTcuTated on tab]es conta1n1ng the same number of rows and \
HcoTumns, thus, such a coeffictent was not calcu]ated TabTe 8

5 prov1des a graphic surface descript1on of chT square Thus the

‘-peak of the Eventful Commun1ty theme‘ﬁype between the ages of 5 6

.,years is 111ustrated You can aTso see the e#ergence of Loss and
RE_t‘.{ﬂL_Z_ 1n the f1na1 age category, and so on _a‘ R :

L
HE

D1scussion o ;1;*:T Jngimg,“

h Some Adjustments Suggested

::,Suppont for Bishqpm;"

?antasy theme and age The nature of

T entries ézup_

¢W1th the descr1pt1ve anaTysis A R
B The former provides -an overalT p1cture of trends These trends
-both support and challenge B1shopH?L1ntzrpretation B?shop

fpostu]ates that the theme of Eventful C mmun1ty is %ost popuTar

. w1th the early per1od of ch11dhood(ages 5 8) The themes thCh he ';[a

;cTatms precede th1s Loss and Return 1 anggRole ReversaT P are

:aTso thought to be fa1rTy popular at th1s ag?

«_’ .



.- and Development of Fantasy— =




A
.L\.

??fof 7-8 there is a,slight movement towards the themes of Heroic Jf*

}Quest anngntriguing Medium, However, it seems as if between the

;QSpopular than that of Heroic“ uest with equa] popuiarity for both

Of interest is that the popu]arity of the Role ReVersai )

55ftheme extends beyond that of Eventfui Community | Around the ages

ages of 9 and 10 the Intriguing Medium fantasy theme is more

5hfthemes succeeding this and, as Bishop does suggest the finai Loss

,Eiand Return (with one exception) emerging 1n the teenage years

: These findings are interesting when see from the

fﬁ sociogenetic perspective Individuality developmentahiy emerges

f[from prior soCiaI relations This study d1d not allow for focus on

/

'the preschool child and their suggested dominant theme of. Loss and

7*;Return 1 with its egocentric focus However, the last straggiers/

,1hdoes and it does seem to fade in popularity before its tJ% hi'z"':
»jﬂsuggested successors of Roie Reversal and Eventfu] Community //

;_Unlike Piaget Vygotsky felt that the egocentricism manifest,in
7fearTy childhood by chi]dren s prefered way of u51ng iangua‘

izof this theme can be detected (see table 8 ;,mloss and Return 1 /-'"

/

s o

being

3 running mono]ogue rather than any form of&interaction was not

.;necessariiy a manifestation of se f-centredness, but rather an

&

1;fattempt at getting vauainted with their environment through the ‘?7”
!fnaming of it Thus the running monologues of children at this ‘* -lf
i'eariy age are socia]iy rather than individuaLly oriented -

- iy FRE
Foliowing from this perspective, it seems 11kely that children at AR



;Q.from soc1a1 context For example, # 113 (see Appendix 3)

:' tage of fantasy theme deveTopment are,attracted to

3themes By theﬁr ear1y 1nab111ty to d1stance themseIVES

five years old and enJoyed her book best because she 11ked the, N

Lo

hand]ebars on the b1ke because her own bike had similar

handlebars etc A 1ack of d1fferent1at1on rather than a P1aget1an-_3£f

type egocentric percept1on seems a more viabﬂe 1nterpretat1on.:

,._,,_.

The theme of Ro]e Reversal seen from th\ﬁ perspect1ve 1s

perhaps more ind1V1dua11y centred than that of Eventful Commun1ty

H

an’ﬂthe chang1ng of an 1nd1v1dua1 a}be1t that th1s 1s promoted by

Q‘.

eXterna1 c1rcumstant1a1 forces N1th Ro]e Reversa] succeeding

rather than precedwng Eventfu] Commun1ty AR the process‘f

development Int 'gu1ng Med1um 1s 1ts naturaT successqr' ”There 1s
\....../

~~~~~~

st111'%n aoparent ﬁesc1nat1dn w1th unusua] externa] forces, qnt

. more focu'.meards the 1nd1 1dua1 1dent1fying w1th these Based on

; more soc1§1, externa1 emphas1s ' shou1d&precede that of the

to others is 1ts natura1 suicessor The socnogenetic perSpective o

th1s f] :1ng, 1t seems appa ent that IntrigU1ng Med1um) w1th 1&5
'

¥ SOCT

)
Heroic Quest W1th 1ts emphap1s en an 1nd1v1dual\s aqhievement

e N

There 1s also a sense 1n thws theme of the mode11ng effect of the o

£

Hero on 1ts reader Loss ahd Return 2 wh1ch 1s 51m11ar to Hero1c

\

gues but more mature in’ that 1t focuses on the sle 1n relat1on [&{.

N

S

L In Role Reversa] there 1s the sociologﬁcal focus of “I cou]d be," 3157



;Jc Provides a heurist1c for the processes of d1stat1afTon .fff“:°"'

‘:’g,sgested by these findxngs R SITTRS TR |
In view of. my f1nd1ngs, I wgu]d T1ke to suggest that these fri7“&*
v‘adjustments coulﬂ be made to Bishop S theory wh11e stress1ng, of T
course tgé; as both BishOp and reTated soc1ogenet1c theorettsa]

’ﬁvfoundations would postuTate none df these categorles are mutual]y

;geiclusive a person who enJoys Heroic Quest aTso enJoys Int#79u1ng

,_?Med1um (in many of my subJect 1nferv1ews both theme types were gffff*f
EficlearTy present--other themes also over]apped)" Of necessity, my :fiﬁ'
" research has been reductive However, this a;broach--desp1te 1ts “:w
-G;drawbacks--has provrded a fresh perspectiVe from wh1ch to focus ;' L
f:on the trends of chderen s prefefeﬁces fqr fantasy oJ@r the |

:'years A br1ef gTimpse of some prevfous work 1n ‘this broad area ;dﬁe :
«llwill serve to 1TTustrate my po1nt :_" i~:5tftﬁitf" ::f;ixjy;i;f S

'-Previous Thought on Trends 1n Preferences for Fantasy gﬁi"

It has been dbserved that the age that ch11dren beg1n to be
"able to distinguish betwen fantasy and reaTity is between-_ 7 and
“[9 rs- ( Prentice et a] 1979 ) M Landry (1982) notes thatﬁan '
:.'gr?e 4 where chﬂdren are approx'lmately 9-years on they -
.bggin to take a more comprehens1ve v1ew of T1terature However
:nowhere do- these researchers or others 11ke them suggest that .

vrch11dren who are ab]e to distingu1sh between fantasy and reaT1ty

'may st1TT enJoy fantasy The present find1ngs suggest a fresh ffv'
. ’ \ B . .



e e N

S

~

Sl

Lffper!pect1ve the three Ro1e Reversal entr1es 1n category 3 were;;v

“fga11 n1ne years of age There were none beyond age n1ne An ‘
ﬁéiana1ys1s of the transrc1pts of the tapbs 1nd1cates that these
".ch11dren were still enthra11ed W1th the fantasy themes generated;;ﬁ'ffh
tfby boow? even though the fantasy themes that excited the werep;f ;;}
ty~of a d1fferent type to those wh1ch former]y had appea1 Fo;"r'f““‘

‘jexampje the Intr1guang Med1um entry # 39 "It was about a uy who i

- got trapped 1n space w1th these a11ens who had eyes which bu1ged
vfout . suggest that f 1mmature perception 1s present as the ba1s ';ffa'f

N

;fofémature perceptlont(Bain 1973 p 53).. This deve1opmenta1

'e'flnd1ngs, eg ntrigurng

3"Medu1m 1s a mature vers1on of: Ro]e Reversa] ; LOSS a"d Return 2

!-regu]ar1ty can be seen throughou"'

s a mature version of Herofc;Q‘estl,and so on. In my brief

'?analys1s of Ch11dren s Cho1ces of Canadian Books f( Appenddx 2)

im} noted that there seemed to be Iess fantasy ava11ab1e for :n
fth11dren after the age of about 9, but the fantasy that was g
';ava11ab;e\was p0pu]ar The tremendous success of Tolkein s\Wbrk |
wonfMS- If some of ‘the myths about chﬂdren s preferences :_ | .
cou1d be cha]]enged perhaps wr1ter s of chi]dren S 11terature
wou1d prov1de more fantasy type 11terature for the ear1y teenage

q"'

years R f_; = e R T



An Analysis of §pec1f1cs . AT T
- The destriptive data for each age 1eve1 prOV1des:further

1nsight 1nt0 the 1ssues._Bishop postulates tﬁat h1s theme ifﬁf S

preferences are universa1 and that they are nnt sex-specific

These ffndings do not 1end c1ear support forf hissclatm A1thoughfp=
. the chi]dren in th1s study were representat1ve of the Canadian |

«f ethn1c mosaic not controls Mere 1n p]ace for the exper1menters

limetations in]anguages other than English And to the extent thatﬁ f _t”q

Ianguage ref]ects culture ( a dubious c]aim at best) this study

offers no insight on the*un1versa11ty cIa1m However, the data‘

-

provtde an 1nterest1ng cha]]enge to BishOp £3 "no sex 11m1t“ c1a1m R

"y oL

Because hyfquest was not to ascertain whether there 1s a ?:3

sex—re]ated d1fference to fantasy theme type progress1on and

because I wanted to see if trends emerged rather than e11m1nat1ng L

A

f them as var1ab1es(ﬁh1ch s what wouﬂd have happened if 1 had v
| matched them by sex)._ I did not design a strat1f1ed method“‘ At

. the 9-10 year o]d age group th1s pgpcedure has had strange

resultﬂ/ only 14 ma1es and only 3 females rema1n 1n the prof11es .f s

Nevertﬁe]essuthe natura] break at 9 years shou]d suff1ce to c

| compare ma]e/fema]e differences between the 5 9 and 10-14 years ti.h <

age groups (See Tab1e 6 ) Ihere do not appear to be any c]ear'%ﬁ’
| dtfferences between ma]e and female preferences | .‘ |
At this point 1t may prove usefu1 to consider any ‘

]iterature that may re]ate to this area of 1nterest



. There has& been some _‘}esgarch carried out on the wferences |

fﬂ.

betweenrmale nd.female developmental fantasies For examp e;"'

g’Am&les typically begin with. a series of positive experﬂ%nce\ or
otions, reach a climax or turnﬁng point and end with

periences or emotions of a negative tone. This pattern is o ‘

4Titharacterized as enhancement followed by.deprl‘ationdnThe typical

:Y.female patterns on the other hand are the reverse with“deprivation e

?being fol owéd by enhancement and things turn out alright in the

i endz In~Cramer and Bryson s study their findings indicate that
ifalthoughvpoys and girls do not differ in their patterns of

‘ dramatic fantasy when they enter school Sex related fantasy

fipatterns emerge 1n later”dh’ldhood Cramer ahd Bryson see this

;'pattern as supporting Freud'k*position' that it is only as an

.} outcome of the Oedipal Situation that masculinity was limited and
}feminity developed SRR

Brian Sutton Smith et al (1975) also studied the development
‘Tof structure in fantasy from 2 story telling perspective

Nhile
: they acknowledge the danger of considering

v; text without ?ifflw
,context“( 1975 p 2), they stress that a structural approach to “

this study prgvides a basis for clarifying the f; nomothetic

and idiograpmic elements in any particular fantasy, and therefore\

"-f‘ -+ :l -



'1fgir]s would more often use al]iance for story resolution to« ;5‘,ffiff

’;overcome threats"“Following Léui Strauss, they{itﬁdjed the 1deas}:fﬂm]

ffreach the same 1eue1 through a111ance In keeping w1th.stho‘;
"f":stance they note *:r i
'*fiThe general point we would }1ke to make is: the the d1scoveryzg‘;uf
'ffuof developmental differences without sex differences may :
-{Jékperhaps be taken to 1mp1y'a true deve]opmental change,
:'fif;fwhereas the appearance of sex differences can be used as an B
A ffexample of cultural sex role typing affect1ng the character

of the structures befng considered (p 14)

Ana]ysis of the “Heroic Quest s ? described by’my samp]e - seem ?"f
igto lehd support ‘to this 1nterpretation for examp]e, #3 ta1ks of};"‘
'ia gir1 who “had to 1fve udth a crabby father” and thfngs turned L
“out 1n the end although *1t was tough fOr her H Whereas, # 9 :._
if'Liked Legalus best he was’ good with bows and arrows and could L

v track people'down '(and conquer them) - i }’L_‘ v

| Sutton-Smith although using a 4 P1agetian analys1s with the i' ﬁz

‘-cognitive abi11t1es of conservation and reversibi]ity being



by
i
R"
2)

/ﬂevelopmental theme"f thg ta1k of. "is "Plot” onserv'at‘idii ‘!lat«

,_fyears when, 1n alHénce"z

;‘-characters beg‘ins':io eme .‘g'e.'_;s' reversible plot str.u, Hres with,
Lo ‘. l

f.,differences of focus'on piara]le] pTQts (Intriguiﬁg”ﬁedium and

AR

. Sutton Smjt s ._research refkcw,s'imﬂar brends to &1shop s
.":'model both 1n the'mbre ge 'eral «term's .;'he de;cheé 'of plot

-P' A

_“..,
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gfstend back and distance themselves from their experience 1ns1ght

»5;T1ibv50ciogenet1c A]ternative

'2Vygotsky, 11ke Ptaget starts with egocentr1c1sm manlfest 1n

1ﬁfegocentr1c speech patterns at stage 1 of thought development (see;}k_}T

/

'LQAppendix A) In terms of B1shop_s mode1 this relates to Loss an” f;'w"

f;Return 1 The ch11d then progresses to. stage 2 of thought when he{f”

\v.

?;or she thinks of things 1n comp]exes reflect1ng a concern about., gfi

hfthe bonds between objects peop]e and S0, on Here, Bishop s

{}Eventfu] Community f1ts 1n and as the child gradua]Iy pr°9Fessesf}” o

Lgthrough stage 2 she or her 1ncreasing]y moves towards the

z

' 1nterna11zat10n of the functions of language or an 1nner 1ocus of

'fcontro] Ro]e Reversal and Intriguing Medium would typry these fyrﬁ'”"

,;tstages where the !ﬂ¥1d 1s st111 externa]]y directed but mov1ng

;itowards thought patterns that may enable h1m or her to analyse

9.

f?themselves and synthesize how they relate to the overal] scheme of

ffth1ng£ This 1s the Heroic Quest.- Hhen they become skf]]fu] and
;?accustomed to this mode of thought they deve]op the ab111ty to

',"-1 )

&

Afps and so does the: 1nd1vidua1 Loss and Return 2 reflects

'.vn.ft,ixlgg‘

E
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‘this 1s because dfthe prior soctal exampies‘,If women do not
manage to dtve%ope to o  point of being able to stand back from
o il L°

g;fsoc1etai inf?uence and’assess how tbey may have been moulded they

_;amay become too concerned with alliance, with pleasing to the point
'fiof Simply having a conventionai point ef view Thus therapy o T
-ufdeaiing with women s issues often focuses on assertiveness lf;( j:£5§gg
..!.training etc ow the other hand (7ale c]ients often are aggressive .
f;fto the extent-that they w111 not accept their necessary sociai l{;gff"
jfinature with 1ts related issues of need for compromise Mid 1ife j
?r;c0unseiling with men wiil often focus on trying to help them
t accept that 1ife does not have to be a battie. I agree with the
f”]research that suggests that ma]e and fema]e hero-type figures _
Zt;differ, but prefer Vygotsky s expianation for this which has more Q'L':
::iimplications for remedia] therapeutic work. However Sutton-;tff='5::i1
:“meith s (1975) suggestion that these differences within\themex :'
'ihtype do- not teke away from the general thrust of the theme type
;1-1tse1f should not bee forgotten _' RO " _fv‘ | |
At this p01nt after the ana1y51s of the specifics of sex
the sociogenetic theoretical stance as it relates to this research
merits further examination in terms of. 1ts 1mplications for

f schoo]chiidren s deveiopment tbday

- ." : A
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',‘,

,71nf1uences - mer1ts much further 1nvestigation 1n re1at1on to the

: educat1ona1 systemvx‘"”'

',_think of a book that had recently clearly meant somet n
~’*I\was also surpr1sed at.the eager enthusiasm the other 111
vdagenerated as, xhey desfr1bed their experience to me It was s

i‘surprii;ng that onlx)h of them (# s 48 51 56 and 102) had' een

° '~5»' ..f"“_,'."la

Further Cons1derat10n of the Sociogeﬂetic Stance -}isz'f"'i

Soc1a1 activity med1ated by 1anguage precedes 1nd1viduated

thought and action--not the reverse'as Qjaget postulates Ne must

"’acknow1edge that books and the fantasy themes they engender are a

'h;1nf1uenced by te]evision or’ video to the extent that they c:uld
ri"_}'not descr1be an experience generated by a book One can also -
_:ﬁassume g1ven the children I studied that soc1oeconom1c cu1tura1
’fgbackground djd not rq‘lly encouragé theﬂreading of books A11 this
.flsuggests that hooks are 1nf1u%ncing the development of |

_l,other med1a such as~ telev1sion The interrelations of these ,ﬂ;5f'

»

- Hhen I was 1nterv1

a;many of the y0unger ones would ment1on enJoyLng the pictures 1n

;f?v1ta1 part of that same Ianguage which 1nf1uence both ch11d en s fﬂ«iff

1ng my research subdects I noticed that B



i:*Knndergarten and unable to read for themselves.,However,.it was ?f{hmt
T;£a1so my 1mpression that the older ones a1so enjoyed the vis1ons
'1ithat the books provided them with Hhen 1t 1s appreciated that
yjour perceptions of rea?ity become rea]ity, the phenomenolog1ca1
<frquest becomes of pr1me 1mport. The attempt to understand another s
hlrea]ity w1thout robbing him or her of 1t v1ta1 to education A
‘a;holistic approach to educat1on encourages th1s kina of menta1
j,growth which results in students leading fu11er and more"".”
iﬁiproductive lives character1zed by dndependent and origtnal R
:“thinking A holistic approach guards adainst the-dangers SY/”

a ag;horitat1ve parenting as researehed by Bain and Yu (chapter 3)
_fand suggested by Bette1he1m (chapter 2) be1ng extended (as 1t 1s
';?now) 1nto our schoo] systems A ho11st1c approach means that we
,d;should try to Understand the fantasy lives of children T
'y There 1s, however, evtdence o;‘;esistance to a holist1c . f!ﬁ-'f5
'."approach Kieran Egan (1983) points out }'Ch11dren s fantasy
vh!seems to be geq§::1ly considered a k1nd of 1nte11ec ua] froth
;gwhich w111 disso]ve 1n the process of education and, some would
{,'add should be encouraged to do so quickly (p 357) He goes on to
fé’argue that trad1t1ona1ist s preoccupation w1th teach1ng

f*ich11dren worthwh11e forms of know]edge 1eads them to neglect

.f‘?L most prominent features of their thinking The~1reva1ence of o



P1aget1an thought may have en
(1983)p01nts out » v

t/ -_

In the frequent]y delrg tful interv1ews w1th ch11dren whieh- -

Piaget has pub11shed

;,children s 'fantastic

appropriate developmenta] Stagé ._leiefi

San

"-'7.“"';"-‘3"5wer that exposes the

sf logico-mathematical operat1ons (p 360)

Many educators have made the assumption that progressxon through
concrete operations 1s‘of pr1me 1mportance for success 1n 11fe

However, according to Egan (1983)

The ch11d'who cannot on the one side, consemve 11qu1d

quantity may, on the other, 1ead a vﬁvid 1nte11ectua1 11fe -

R

1mportant to ?uture 1nte11ectua1 growth ( p 360 )

Kl

In keeping with the sociogenetic concept‘of deve]opmemk
‘tprogress1ng towards distantiation Egan notes that young ch11dren,iii
;:on the: whole, take the1r 1mmed1ate surroundings too much for
'\granted to be ab1e to dea1 with. them on an 1nte1]ectua1 1eve1 The 2
;?implications of this observat1on are that they should be taught S
!iwith mater1a1 théb are d1stant from, b t with which they can |
?frelate.l Such 15 the material of fantasy The wQ& ch11dren makef

‘rsense of th1ngs 35 1ess 1ogica1 and rational and ;. more {}'{;‘f

Syt



contempTatmve and panticipat1ve perception-v ‘suggested by Ba1n

uﬂfortunater, as noted by;Bain ( see Chapter 3), thTs 1s not whatﬁ

d

to 1n the sch001 'S to the extent that chiIdren are actual]y los1ng,f[”5

A
the1r ab111ty to productive}y perceive par¢ic1pat1ve1y--the

ﬂ

. excessive emphas1s ‘on- 1ogico mathmatico development 1s mak1ng

them Iose touch with their participat1ve mode of betpg in’ the°”7;;375i5

?-begt through a c1rf1uc1um*than caters'toif,71}¥~

1s happen1ng at present Contemp]at1Ve %ercept1on 15 being cateredﬂ'jﬁ*

Much of this emphasis seems a reSult of the v1ews he1d by :

example can be made engaging for chi]dren where nathee.than ‘

focusing on hero s and heroines they shouldvﬁocus on econonﬂc ‘-A;ﬁ'”

J

- history which 1s ,3. more human more democratic, and henpea..--5'5

people such as John Dewey who.malntafned that soc1a1‘stud1es for*ﬂn ‘_
t",“-'

 more 11berat1ng“ (p 215- 216) 5¥nect1cs enables children to i

A 0

creative1y use analogies and metaphors to analyze prob]ems from ,“ ‘



| "T?ﬁ: ier-;-:'xg_;‘{ﬁf ;f{) Jfﬁ "f'j,/:f; yE |
ndifferent poInt% of view. | Through fantasy, the d1a1ect1c

t,'

students search for'the 1dea1 so1utJon to a problem A11 content
aneas of schoo subjects cou1d bu11d on ch11dren s fantas1es and
s{ correct some of the Dewe1qn/P1aget13? 1nba]ance |

He shoqu study ch1ldrens fan asy. 11ves so that we may

' understand how they make sense of th1ngs Schoo1 pract1ce should B
R

be based on that se?se Bettlehe1m has exc1fed 1nterest 1n the
uses of fa1ry ta]e fantasy He 1s a]so 1nterested An educat1ona1 N

pratice which allows for an understand1ng of chi]dren s

)

| eerr nces 1n th1s wor1d In4the sample of ch11dren I stud1ed 8

children d1scussed a fanry ta1e (# s 12 86 95 72 73 and 79 ) 4,

‘} a further 92 described a fantasy experlence they had enJoyed

'; wh1ch had been generated by a book--not necessar11y a fantasy

bookz Fairy-tale fagtasy, 1ts successors and 1ts relat1ons are

work1ng todayato prov1d£ ch11dren W1th an escape from the :
earthboundness of 1ife whx]e at the same t1me blnd1ngethem to th1s'vi:

,' wor]d Fantasy themes transcend the res§r1ct1on of everyday
’. E N | I ) : v_: -
o) 1anguage and because of the1r use of 1mage through metaphor L

,j*Fantasy themes—generat1on can speak to us in ways that go beyond<
>3
- the usua4 1apguage patterns used 1n our day to day commun1cat1ons

Thé growth potent1a1 of one of the use of fantasy as bas1c schoo1

~ .

, subjects shou1d not remamn untapped 'jf_r;;ff*f

R :

/—«rr

wf111am Stockard .aod Frank1e Ecc]es necently presented a ";n'f

paper (dPBO) on u$1ng gu1ded 1magery 1n the c1assr%pm They say



-

.gxpere1nces uﬁhtp1s domatn gp ;Qi\::ocess both shéﬁid 2y

Fantasies and fee11ngs can obstruct 1earn1ng when they are
0

uncontro]]ed A fee11ng that cannot be shared 1sfestrang1ng

dghten1ng(“’—

Contro] of emot1on and fantasy 1s essent1aT er the

X ,
A fee]1ng or 1mage that cannot be control]ed §

’:3 atta1nment or d1scovery of know]edge and prerequ1sate for the .h )
format1on or 1nvent1on o‘}knowledge ( 1980 p,2) - |
Control of emotion. and fantasy can be g1ven by educators through_tvs-

try1ng to understand and by encouhag1ng students to share the1r,

1f necessary Nh1ch br1ngs me_back my or1g1na1 1nterest 1_::, :

'_‘Fr1ere s theor1es of thematic 1nvest1gat10n . (Chapter‘z ) wb1ch“~'

;:relate to b1b11otherapy through the use of the d1a1ect1c

feD1a1ect1c and B1b11otheﬁapy

ry e o . v )
Essent1a11y, b1b110therapy refers to the 1dea that 11terature v

}'has therapeut1c propert1es Paradox1ca11y, stor1es pr0v1de t 11den

’*w1th d1stance to make obaect1ve‘5udgments on c1os§nejs so theyg"

S

‘ fee1 1nvo]ved th1s enab1es reaﬁers to exper1ence v1car1pus]y o

’th1ngs wh1ch have been ﬁepressed or censored due to. gu1]t or fear,:f g

: and as. Bett]ehe1m suggests (see chaﬂger 1 books can prov1de

V.ways for ch11dren to expre554soc1a11y unacceptab]etlmpulseS"
- e

\ >

':(aggress1on dom1nance revenge etc. ) 1n soc1a11y acceptable R

| Rub1n (1978) fodLs on br0m0t1ng norma] development, se]f—

. ways.- The uses of. deve1opmenta1 b1b]1otherbpy as. described by

. —-—
‘")
&
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't actualtzation. the maintenance of mental health or the ab111ty to

cope wt,;h person’ﬂ 'oblems that may ar1 se- 1n the c?‘!d s 11fe»-.~ L

such as d1vorce sgfkness, death or pregud1ce, but

b1bliotherapy lacks' a sound theoret1c base and gu1de11nes for 5

practm : ., A'.'_. ‘ D 4 : '—_"V

J"~

i,)-? At 1t S crudest 1t cou]d be perce1ved~1n the 11ght of

giv1ng out “doses“vof books D Thompson 1984) for exampTe,;Sar'“

writes about spec1f1c bo ké to he]p ch11dren e£ alcohol1cs Aga1n,
S Dreyer (1977) put m‘ch t1me and energy anto creating Q large
book that specifica]iyvrecommends certain stor1es for certa1n g
problems | Her book 1s extreme1y cogprehens1ve and covers a w1dev:

B range of subJects 1nc1ud1ng “embarrassment " "schoo1 phob1a,f‘and 3
”§Eni]1ty " But there 1§'§bmeth1ng m1ss1ng from a11 th1s and.that ‘
1s that“the 1nteractl’3}aspect (or the un1que effect of book and "';

&Eth]d) is ignored-there~seems to be an 1mp1ic1t assumpt1on in the }-"

; works I have referred to that each ch11d w1th s1m1lar prob1ems |

| wi]] deal w1th 5he1r problems in the same way, and be he1ped to do -

'tgfs by either us1ng spec1f1c books or books “n genera1 A]though

it is a start thfs v1ewp01nt 1s too facile Bib11otherapy cannot

- >work that way( There %s a strong element of afsense of. the R

atdex1stent1a1 lived experience with b1b110therapy--an 1nc1denta1 :f:f' |

..reading of a book may bring about more therapeut1c change than the

: Prescr1bed readlng of one SRR RO
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In relat1on to th1s, my study also sﬁggested support for the
:~‘concept of “p1vot exper1ences" (Chapter 3) be1ng extended to _ |
‘_'expertence w1th read1ng B1shop bu11ds on Vygotsky s theory of
'":stIOgene51s; as he says, F Us1ng the p1vot as. the s1ne gua no of
lxthe dynamlc makes the exchange mututa] rather then h1erarch1ca]
'-The change process becomes 1nstrumghta1 and engagtng 1n |
::organizat1on and funct1on"(1986 p 30) One ch11d #19 cou]d remember
?fva book that had affected h1m but he cou]d not remember when he had
3‘:read 1t (I therefore cou]d not use 1t as an entry because age was
t;one of my var1ab1es) The po1nt however is that he could _
':gremember the emot1on nather than the fact. In most cases, the _'
tkch11dren d1d not have d1ff1cu]ty in dec1d1ng wh1ch book. over the 3

last year they had enjoyed most obv1ously one exper1ence had

- predo,1nated and 1nf1uenced them to the extent of perhaps be1ng |

" p1vota1" or unexpected]y caus1ng subt]e 1ns1ght and change--oftenh‘f .

:w1thout the 1nd1v1duals 1nvolved be1ng too aware of this‘- :f ¥~1
,y occurrence As B1shop says “The ch11d expressed actions, then vin:
;ff011ow1ng, the counse]]or (1n th1s case the book)\supported thege,f.ﬂ
blthen ant1c1pated sl1ght1y the thrust of*the theme of the ch11d S ;h
fnext actlons“( 1986 P 26) The exper1ence 1s -one of subtle _
t71nsight Sad1e Gonsm1th (1936 ) in her doctora] d1ssertatibn ‘ g
'exam1ned the poss1b111ty of encourag1ng mora] development through

the teach1ng of fabﬂes to ch11dren e1ther d1dact1ca1]y or L



e
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anagogical]y through d1scu551on Although she was unab]e to show
that this d1rectly occured she comments 1n her conclus1ons |

fﬁ,idj At 1s possibIe that the myin_H"nd storles oﬁ the fabIes

Iinger 1n memory on into aduItho d, and take on a mean1ng 1n Iater
Iife that was 1ack1ng at the t1me when thfy were first heard“ ,"‘”
(1936) | | | 8

. »h.a

- Indeed this 1s poss1b1e I can remember read1ng books that ;.7;
deeply affected me when 1 was young, and I on]y rea]Iy understand |

f now why this was s0. In partfcu]ar I was 1nf1uenced as a

o

preadolescent by a :est_fantasy theme that was ge eraf“

by L AIcott s‘book Litt]e ‘Wonen. T identified w1th§2ts herdd

protagonist Jo, an impetuous ?ro' h d1amond“ kind of young Iady '*\\4 ,

L

who found reaI purpose and matur1 / when she had to. adapt to
changed fam11y circumstances ca:sed by the Amer1can C1v11 Nar v
Nh11e the rest of her fam11y was’ aImost frozen 1nto 1nact1on, Jo‘ |
nursed her dying sister desp1te economic hardsh1p, h1therto

h unknown Jo s 1nterna1 growth was symbo]1sed'an1thet1ca11y by the |
change 1n the external appearance of her hands as Jo S na1ls
beoame‘ragged and “her. sk1n dry through much phys1ca1 Tabour, her _
character deveIoped admirable streng\hs.' Jo s worn hands were
testimony to her inner~struggles, and have been testimony to me.
Nhenever I have had to deaI w1th sadness or uncerta1nty, I have

aIways sought soIace through work through coping, through do1ng

, as good a}job~as I cap.. However,~1n_many_ways, I had a,confused

L



unhappy ch11dhood;_L1ﬁe o Iot of oﬁher children experienc1ng
- trauma, I was diff1cult to communicate w1th and I suspect that a
f{,maJor way that this could have been fac111tated wou]d have been 1f
.fsomeone had talked to me about my fantasies Hindsight 1s a1ways
fdfeasy, but I think that had th1s happened I may have been ab1e to y_i’
:-adJust more to my difficu1t1es R .

' ChiIdren as People funct1on in the worId not so much on the ['i
',Q"oasw of facts or reality, as o'the bas1s of their percept'lons, ; ;' ; -
ﬁfjconcept1ons and 1nterpretations of reality Any attempt to
:7jeducate chi]dren shou1d concern 1tse1f w1th'trying to share each

gfperson s rea11ty H1th ch11dren this can be d1ff1cu1t because
iythey often have 11tt]e 1ns1ght 1nto the1r own percept1ons | N
: zSometiﬁ@% the only way to enter their rea]ity is - to share the1r
.‘.fantas;es, the1r fantasy themes As I have said before, th1s i
'f}bu11ds on Friere s 1deas of the use of generative thematics and
'hid1a]og1cs 1n educat1on (see chapter 2) BibI1otherapy thus 15 a ; .h‘
.hdiaTectical process of thes1s, an1thes1s and synthesis which
dfpconcerns 1tse1f w1th commun}cation and adJustment for mentaI
V‘health | | ‘ "‘ : | | » | R
| Teachers shou]d be aware of the potent1a1 of fantasy as 1t
';gpplies to the content areas: of their subJects School
'fCounselIors, L1brar1ans, as we11 as both P]ay and Family :

. Therapists should a]so be aware of the potential for therapy as

-

- suggested in- th1s section In fact the who]e concept of
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b1b1iotherapy through an understanding and adJustment of fantasgb
| theme shou]d be bu11t 1nto the school curr1cu1um Remlmber1ng that

s
-~ the’ deve1opmenta] goa1 as spec1f1ed by soc1ogenet1c theory of a]]
~ S

th1s 1s the facilitation of distantiat1on of the ab1]1ty to

: experience subx1e 1nsight wh1ch is so 1mportant for menta] heaTth

f'and personal maturity ;'

<



| Chapter vx EE T AR
REVIEH AND coucwsmus R S

. Insp1red by Bett]ehe1m, my’ study has focused on explgring

' further the fantasy exper1ences of ch11dren ,’This could not be
. - CS ‘

P

v'adequately done by ana1y51ng what they have read and 1ndeed |
'-professed to have enJoyed read1ng Ch11dren have a way of g]ean1ng f
tiwhat they need and enJoy out of what they read E B Awhitefs‘uxl_nh
,1Charlotte 's web, for examp1e has a maJor Eventfu1 Commun1ty theme

-’- .

}runn1ng through 1t but the ch11d I 1nterv1ewed cTearly 1&,oyed

“'the adventure and 1ntrigue 1t offers OnIy by talking to each _f
]ch11d was I ab1e to understand the nature of each exper1ence

j-Based on the tape trans%ripts of these br1ef 1nterv1ews, each »
;'ch11d s experience was categor1zed and subsequent1y subjected to a.-

f:stat1st1cal ana1ysis whtch suggested that ere 1s a re]ationship'“

’between age and fanta‘y theme deve10pment C]ose ana]ysis of. the
chi square celfs suggest that this theme deve]opment approximates

{fB1shop S proposed mode1 There 1s also the possibl1ty that the e

Efpos1t10n of the themes of Intriguing-Med1um andrHeroic Quest and

\vRole Reversa1 and Eventful Commun1ty whose sequence could perhaps L

f'be sw1tched It cou1d be argued that th1s ana]ys1s swmp1y ref1ects

:?what 1s be1ng wr1tten for ch11dren rather than the reverse But ite
is more 11ke1y that writers write towards the1r market rather |

than creat1ng 1t Actually, when ohe thinks about it, 1t is not o



’7}just writers who seem to have (e1ther consc1ous]y or y*y’;:t; d;'{i_gf
afunconsciously) ch11dren s fantasy theme preferences in m1nd but
f-a1so the creators of children s pTay mater1a1 “ "Smurf s,",'

j-i.'."lrlombles and ”Sesame Street“ characters provide Eventfu1

.f7Communit1es for the young, and "Transformers" Role’ Reversa1 f‘
?'exper1ences Books cater to soc1a1 demand Neverthe]ess,nus
rindividuals derive id1osyncrat1c mean1ng out of them My research
;Lfocused on. trying to establish developmenta1 patterns 1n fantasy
-bthemerdevelopment It 1s only through an'understand1ng of these gf
y'patterns that we can begin to understand how each person fh"t_,.
h{individua]ly re]ates to them, Indeed it 1s not until ch11dren

. become-acquainted with the demands of the1r necessary socia]

"nature that they can distance themse1ves from these demands and

ljmake idiosyncratic sense of. them , _
. Soc1a1 exper1ence must not be d1scounted and 1t is. of.;‘f
, 1nterest that my tentat1ve ana1ysis of children s cho1ces of
e;Canadian books ( see. Appendix 2 D) suggests that as ch11dren get -
_older 1ess fantasy is wr1tten for them, yet the fantasy that 15 . ;»ff |
;writtggzds enjoyed as much as other types of books There 1s a ;7
~.feehng 1n society at 1arge ‘that. a fantasy 11fe 'should only be N
“hto1erated 1n young children An exam1nat1on(of h1story 1nd1cates B 1
:3that this has not always been so (Chapter 2) Indeed 1t 1s only -
| _recently that fantasy has been"hgated to the domam of the -

?_¥0ung.' Piaget s work with 1ts E@phas1s on the mathemat1ca3 mode] 4’j,



1s poss1b1y respons1b1e 1n some way for th1s change of events
However some researchers are rea11s1ng that this model denies the .
ex1stence of "half of”. rea1ity Ba1n for examp]e postu]ates '
ythat affect1ve exper1ence 1s part of percept1on throughout 11fe
a1though seen -as ch11d1sh” and/to be "bracketed" out of them 1n o
| school | ‘y_ | v .:tﬁ | LR |
,;. There are of course except1ons My study showed that there |
‘fwere some ch11dren who cou]d not 1n ;act re]ate a’ fantasy B |
: exper1ence to me. 'Has' our system done th1s to them? Are they goindﬁ
| to develop 1nto rigid th1nkers den1ed the f]ex1b111ty of mind that
s becom1ng*more and more of a necess1ty 1n the present wor]d? As
| Earmen R1chardson (1976) says y | " '_ ‘ “ ‘ ‘ -
d7‘.hEvery generat1on has had to 1ive with change but yesterday S l
{1,.ch11d was. frequentiU'sh1e1ded from changes in the 1arger f
y’world by the re]ative1y stab]e and. pred1ctab1e smaller wor1d
"-of home and ne1ghbourhood Chi]dren of the seventies,.;.-.?f e
,'ffhhowever, are often required to dea] with adu]t prob]ems and ‘
"can no 1onger be assured of an unchang1ng 1mmed1ate R
-'5_iienv1ronment. A un1verse 1n wh1ch any anchor point may be
| yaltered or removed at any moment demands that youngsters
.j]earn to cope w1th the somet1mes overwhe1m1ng reaJ1t1es of
":__ every day 11fe and, at. the same time, deveIOp 1nner .v’ o
-';'u:resources whﬁch will equ1p them to face- and conquer the

Y

'hdragons of tomorrow(p 549)



;gﬁln thisdage of techno]og1ca1 advancement we a11 run the d;hger of
E%,becom1ng 5uperf1uous 1n the wor1d‘of work The resu]t of th1s 1s N
ffgthe danger of a]ienat1on from others caused by a 1ack of _
iﬁfdependence on each other but rather on machines Ne run the r1sk
jﬁiof becoming stagnant and 1mpotent rather than act1ve ahd creat1ve
fiLike Char]ie Chaplin 1n modern t1mes ‘our:. schoo1s ref1ect the
lma]aise of stereotypica1 and sterile routes of mass product1on o
'ths Bettelfe1m suggests (Chapter 1), much of.xhe d1sorde¢ of ffieﬁ o
';;contemporary youth cou]d be the resu]t of a. kind of exp]os1on of N
; potentiale creative energy that has no. out]et f0r 1ts express1on
vf;0ur system 1s frustrated by tiréd teachers try1ng to contro1 th1s
hfpotentia] creative energy. Both teachers and students shou1d be - ‘
:‘rescued from a system that no 1onger a1ms to educate 1nd1v1dua]s ;E~""
g but to process mu]titudes 7;' T | vd | |
' In public 11brar1es more space 1s.devoted to “f1ct1on" than

“e

uto “fact“.

Th1s tells us someth1ng Ne need a means of enab11ng us

,ato.s"_d back and formulate p]ans re]ated to our. real wor1d but

f?not 1mprﬂsoned by 1t Emotion is not den1ed in fantasy nor 1s it o
'avdewed w1th sentimenta]ity Fee11ngs are presented\objectively and’
fiin depth a]]owing readers to experiencé\nea1thy\emot1ona1
_jresponses without fear or embarrassment Through fantasy, they
ﬂldiscover that amotions are another avenue for exper1enc1ng

'freality. The fantasy engendered by f1ct1on enables us to 1ook at N



Rt

'fIt wou1d promote the1 3v-a-ment through the 1nterna11zat1on of

- langUage and aid 1n the process of d1stant1at1on _
'Su estions for Further Research the’Model' the Theor' and Theirﬂ,'*f’
1 mp 1cat1ons or 81 1ot erapy and ducat on. ;_ o Whv._;: Dol

My research was nonexper1menta1 and exp1oratory 1n ‘ature f]f
‘}and as such ra1ses more questions than 1t attempts to an»__\&
;?samp1ed a group of typica] elementary/ Jun1or h1gh schoél :
j;children who attend school 1n Canada today Bishop postu]ates |
‘that h1s themes are un1versa1 Unfortunate1y,_due to my 1nadequacy-:'ﬂ7‘um
Ew1th languages other than Eng]1sh I was unable t0>suggest the N
:?1ikehood of the un1versa1 applicat1on of Bishop 'S theme types A
_>rep]1cat1on of 1t 1n d1fferent schools, c1t1es, and countries 1;,]‘ .
3woqu he]p determ1ne the un1versa11ty of his c1a1m |
B1sh0p s mode] for fantasy theme development fs also more
wcomprehens1ve 1n “its age range than the group I studied 1t
;extends both down to the presChoo] ch11d an up to those children L
attend1ng h[ﬂh schoo] as well as adu1ts Some exp]oratory work
needs to be done: on these groups as we]l 'v | o ‘ |
My work focused on fantasy theme s generated by read1ng books };g;'“'h

fantasy themes are a]so generated by watching television A future



study which focused on tbe fantasy themes generated by both these
fo;ms of media qpuld be 1nterest1ng to estab11sh 1f a domfnant

theme%extends through both experiences '?”'7}t]17ﬁ"_f~jf'5T g
| My work sampled the fantasy theme experience of éach ch11d 1n .
| a particular time per@gg. Longitud1na1 research woqu be ab]e to
” tell.us more %bout typfeal patterns of development Do most
cht]dren progress sequentia]]y and 1nvar1ant1y through these ,fiv )

themes? 0r, do they aIter 1n preference for say Intrjguing\Med1um

and Her 1 gggs_ and sole Reversal and Eventfu1 Community at ,?nf _7;>t5'
! specific developménta1 geriods 1n the1r 11ves7 Ba1n s findings -—1;;7r;:‘
that most.adu1ts oscil]ate between the later stages of stage 2 and
' the earlier stage of stage 3 of language deve]opment 1’u1d suggest
that this may be the case w1t_

‘4;; fbrmer two themes at. any. rate .'
(see Appendix 1) If I were to ask the ch11dren I 1nterv1ewed
f simi1ar‘buestions to the ones I asked them in: February 1n May

wou]d I get the same answer7 DOksome ch11dren/ ado]esc&nts arrest

2

1n their development of fantasy theme pr@ference7 Do some/people T_‘ -

never read fdr Heroic Quest? Furthering understand1ng of

development a]ways has 1mp11cations for practice N
| On considering the reading preferences of adu]ts and chi]dren if

thaf'I know fa1r1y we]l it- seems to me that there ane some peop]e j;;fn‘”
- RO
who read on]y for a certain fantasy theme what does th1s mean7

9.

Are peop]e who on]y read for the Loss and Return exper1ence

. @ ;
avoiding 1ook1ng 1nto themse1ves--sub11mat1ng perhaps and focusfhg ‘i



o in the Her01c Quest which may be reiated to sex Research which

- - . 1 ',.. B Sy N
e | , L ) e oo M

:fion social interest whiie they are denying thdtdeve]opment °f theirﬂfyf~ E
if;own ihdiv1dua11ty? If we ' understood more about peopie s reading ;

> preferences and patterns we couid maybe effect therapy by wideningif7¢b{-
;g*their fantasy theme experience and jerk them this way- out of an
.E]unhealthy mind set As Bain, (in 1ecture, 1984) says; “like the
{tgaduit the ado]escent seeks seif-understanding only up to a point ﬂi.alk
;”;There are things he wou]d rather not know about because the¥°:‘ :

f'confiict with either the standards of the group or his own

Tgfprofessiopal ideais'“It makes sense that peopie who resist self-

L5-:yunde.'rsi'.and'lng may develop the an unhappy stagnant type of

msfpersonality, unabie to. reach their fuli human potential If;fgiaffi7}vfI{

v o

i-'further research were able to uneover the types of either chiidren

j”;or adults who«oniy read for a certain theme type it coui: theﬂ'be

f{fascertained whe@ﬁer they were emotiona]]y heaithy or 'ot Should jp;3;_{
iirthey turn. out to be infleXibie, rigid kinds of peop}e iocked in by .
5i_the1r defences, guided reading may proveia usefu1 means of a""rﬂq;'il
i‘;affecting a change in them by a widening of their experiential |
' horizons It is through an understanding of sociai experience that
nsindiv1dua1 understanding develops . | |

0

Then there is the interesting issue of hero type resoiutions

fh.focused,on this theme type aione wouid 1ike1y be productive If it

.1were estab]ished (as has been suggested) that femaies most]y

‘uiresolvedXtheir QUest issues by affliation and maies through ;



f”conquest the fem1n1st 1ssues.tbat th1s addresses could beAhelped -fvli;;f
t through bibl\égherapy women could be encouraged to’ becgme more

assertive and men more democratac There are 1mpllcat1ons for. th1s;p'l
1n terms of pr0duct1ve 11V1ng | ' _piu ;'”’ _t'_; . o
. Qualitatlve stud1es of people s "p1vot" type exper1ences ;ﬁe."
f}could be done to further the knowledge of how books have shaped
h;them It wo.ﬂd be 1nterest1ng to see 1f 1ndeed these '
'1Sexperiences have ever been affected through deliberate
_b{nterventioh, however@subtle; and also to e;*abl}sh how the
;prrocegs of 1nsught works Can 1ns1ght be accelerated through the fd’“i'
’iUSeLgf the d1alect1c as th1s thes1s suggests’ | Certa1nly, when I t‘Q '
.Hwas 1nterv1ewing my research subJects, T was able to undegstand e
‘what they may have got out of read1ng a book more than they *f
;:themselves were. aware of Had I been abie to extend my 1nterv1ews,e;
a;I may have bben able to promote the development of 1ns1ght\pn o

h'their m1nds Th1s was part1cularli so w1th the Hero1c Quest -

:vexper1ence i l; ‘e,", ) 'f' I "v'}"' t'f )
Finally, it would be 1nterest1ng to study the development ot'
-”fantasy theme in conjunction w1th the development through P1aget SJ
aistages and see if’there are any s1m1larat1es, or’ 1f one precedes
i,the other Th1s type of study Would afford a closer test1ng of
fSociogenet1c theory which postulat%s that the development of the

PRERE

/ use qf language precedes the development of actlon
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I am aWare 6f other proaects yet that Graduate Students at
the. Un1versnty of Alberta are 1nterested 1n 1n relat1on to
,,B1shop s model G]enn Sereda for examp1e 1s 1nterested in - J
'See1ng how they compare w1th Koh]berg s thegry of mora] 'fj;j “figv" .
:'development and he p1ans to study the1r deveIopment 1n relat1on
?“to the med1um«pf rock v1deos If boﬂ.}further support for and )':“f‘.
v»extens1ons ‘of th15«theory became conv1nc1ng, more research 1nto “vfnb‘:
v1ts use 1n the\pract1ce of b1b11otherapy and/or teach1ng coqu be
‘Just1f1ed y _'fT, }JW” ' | |

This: study hasibeen an effort towards furtherlng understand1ngf

Ahow ch11dren develop through commun1cat1on afforded by read1ng, |
jfwh1ch engages them in fantasy As a type of extended metaphor,-

.th1s form of 1nd1rect commun1cat1on uses many 1evels of mean1ng
:fon1y some of wh1ch are conscious]y perce1ved My effort has tr1ed'
to see ]f there are aﬁ’\domlnant patterns 1n th1s deve1opment and ; o
‘fhas been ab1e to suggest there are It has a]so been an. effort ‘t,}}.
,.towards support1ng phenomenoTog1ca1 method w1th1n a soc1ogenetfc
;;s}once as prox1d1ng a sound bas1s from wh1ch to v1ew a11 th:s
: Both theory and mode] have 1mp11cat10ns for b1b11otherapeut1c
'_pract1ce 'tv‘ fﬁ“;" 1.'-"d_ ﬂ S ‘f“_'iu"—A '

In c]os1ng I wou]d 11ke to quote Pau]o Har1s when ne spoke B .,;A,L
Cat the 15th congress of the Internationa] Board on Books for Young»y
People (T88Y).in 1976 B |

I m1ght say, even before pedagogy gets ho]d of the ch11d
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: nthe bas1c prerequ1site for the promot1on of a sp1r1tua1
' culture }n any country is 11te ature for ch11dren, a]]
:'that wr1t1ng wh1ch‘3as found a way to meet the thoughts i
:of a ch11d and its 1nnocence and has succeeded 1n turn1ng “Ih
h_1nto p1ay even. the most austere and most r1g1d teach1ngs ‘
"’dDown there, in- the roots of a ch11d s 1nnocence 11e the fy*
bh~roots that control h1s whole 11fe anﬁ that are a]most as
.‘h,'powerfu1 as fate is. It 1s there also that Tie the
: 7‘foundat1ons of the- 1nd1v1dua1 who' r1ses above the mater1a1 o

udemands, perce1ves them and subdues them and then proceeds _'
'f,'beyond them towards the r1ght evaluat1on of 11fe and a
,, h1gher dest1ny (p 21) ’""' .‘;(@ | o |
{ Indeed, 1f one fa1ls 1n educat1on to 1nc1ude a qons1derat1on ofajn

fantasy exper1ence, the truth of percept1on is obv1ated
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APPENDIX 1 S

’ ment of S eech and Th u htt Vygotsf/, Lur1a, Bain, and f
ased -on -ecture mater1a} re e1ved from Bain and Yu, 1984)

Uy J TR R
The prob]em ”‘th some. PSyCholog1ca1 theor1es Bain fee1s are

_"that they are overgeneralizations from th1n metaphors (Freud s, f

vak1nner 'S and Chomsky s theories a11 prov1de examp1es of th1s)

The solut1on 1s to try and create a montage of theor1es This

L:montage is flf,7. more than a co]lage, it 1s a unify1ng princ1ple ff

_,arising from “the nature and Juxtaposit1on of eTements that

_"const1tute 1t”(Ba1n 1983 p xi1) The unify1ng pr1nc1p1e 1s

,soc1ogenesis Hha* dnst1ngu1shes us as humans is our ab111ty to

: transcend sigﬁa] system 11ke action through 1anguage Speech

»flinks us with soc1a1 and 1nd1vidua1 rea11ty we cannot separate"

}what a person knows from whatdthey say, in both a d1scurs1ve and

: non d1scurs1ve sense we do ‘not- acquire a language independentTy

j_of the tanguage prov1der which makes the dwscourse that fakes

place 1n the home'of pr1me 1mportance Lur1a suggests four

"functions of language wh1ch are re?ated to three stages of human

" Four Funct1ons of Language

deve]opment ”h" -:u?';K?? ;

;I A commun1cat1on funct1on Nhereby one shares one s reality

h1th another or w1th oneself The-communic{E?ve functton has an

1ntent1onaT role e e T e
ha P S ;f'-:";- . z:\:
ST %



A eferenc1ng funct1on whereby dne s ?ttention is called to a
ﬂ:certain phenomenon or group of phenomena ‘The- reference funct1on s
ghas 2 nom1nat1ve ro]e , g ' '
f3; A semantic function Nhereby one generaltzes and
'conceptua11zes ; The semant1c funtion: has an abstract1on ro1e
41_ An executive funct1on Whereby one voluntar11y d1rects and
‘masters one s cogn1t1ve or behav1oura1 process The execut1ve
:fugct1on p]ays (self) %ontro111ng and p]ann1ng ro]es I . |
| In the course of tﬁe deve]opmentbe Ianguage we become v "f-%f
',increasingly obJect1ve hnd\degreas1ngly prOJect1ve f7, ; . ,'f:_’.?

: [ ¥ - Ll : -

iLur1a S Stages of Language Deve1opment

Stage 1 (Approx 10- 24 mpnths)
| Nominat1ve or referenc1ng funct1on is. more developed than d‘
'the execut1ve or contro]ling functton v | |

vb Simp]e 1nstruct10ns 1mpe1 the.ch11d ‘to approoiaate act1on

'ct Being set to,motor1ca11y act 1n one manner tends to over1de‘
-the effects of contrary verbal 1nstruct1onsg | : _

d; Mempry trace of verba] 1nstruct1on tends to fade when a

'short time de1ay is 1nterposed betwee”'the 1nstruct1on and 1ts

performance e . SR L'zr



v .;hf: | S .'gléa'

’:Stage 2 ( Approx 30'to s4fmdﬁtﬁs)° o 'v o v'_'f;‘fﬁ'j‘

‘v Progress1ve 1nterna11zat1on of the funct1ons of speech and'

_fpart1a1 self—regu]at1on d | ' ' | "

| b Greater degree of vo1untary control part1a11y reduces the

'cogn1t1ve constra1nts of stage I, perm1tt‘.g, for examp]e, some

.l1nh1b1t1on of motor1c set under adu]t 1nstruct1on L
's ci. Marked by ch11d S, ab111ty to begin to resp‘.ﬂ adequately to

'commands of soewhat more comp]ex psycholog1ca1 content these

frequ1re for the1r communicat1on 3 semant1ca11y more comp]ex

~utterance than the 1mperat1ve Form of a s1mple dec]arat1ve

‘ Sentence bThe v;rbal d1rect1ve ro]e is now played not by a s1ng]e

'word but by a re]at1on ‘a genera]1zat1on and synthes1s of words :-

4enter1ng 1nto an utterance

_Stage 3 (Approk f55 to{73 months) |
a. Complete transfer from soc1a1 (1nter mental) d1a1ogue to e
‘ self (1ntra menta]) d1alogue of fu]] va]ued speech The ' -
-T1nterna11zat1on of all funct1ons, a]]ows for auto contro] of o
_;cogn1t1ve processes : . -

Most adults today osc11]ate o\tween the second half of stage

2 and the beg1n1ng of Stage 3



The deve]opment of speech para]]e]s the deve10pment of '
; ;thought and’ Vygotsky s stages of thought deve]opment can: be o

’ app11ed to Lur1a s stages of 1anguage development

_Vygotsky s, Stages of Thought Deve]opment

Stage_l Th1nk1ng of th1hgs in unorgan1zed heaps‘ Dur1ng th1s .l ;;\
period the ch11d puts th1ngs in groups Qn the bas1s of chance -
‘.]1nks bpercept‘lon | | |
h Subphase 1 A Tr1a1-and error group1ng wh1ch is dohe at random
' Subphase 1 B V1sua1 fie]d organ1zat1on where a 1abe1 is app]ed
to a co]1ect1on of th1ngs that happen to appear together in space
| and time. |
'Subphase 1 C Reformed heaps where groups are first produce on
the bas1s of guess1ng or v1sua1 f1e1d organ1zat1on ~then reformed
_ by sh1ft1ng elements around w1th the 1tems st111 not be1ng a11ke

: 1n any 1nherent way.

Stage 2- Th1nk1ng 1n comp1exes where1n 1nd1v1dua1 obJects are

Aunited in the ch11dren s m1nds not onTy by the1r SUbJeCt1V8
451mpressions but also by bonds that ex1st among the obJects Th1s'f'
is a step away from egocentric th1nk1ng towards obJect1v1ty In a

gcomplex, the bonds between components are concrete and factua] _

‘rather than abstract and 1og1ca1



7

‘. Subphase 2- A Assoc1at1ve‘compjexes wh1ch are based Qm any bond
' the ch1]d not1ces such as color, or shape ) '
vaubphase 2 B Co11ect1on comp]exes wh1ch conta1n th1ngs that ’b
comp1ement each other to- make up the whole Here, items are |
'_grouped by contrast rather than by ?ﬁm11ar1ty For examp]e one
: block -of each colour may beeput 1n a group and g1ven a 1abe1

:Subphase 2 C“ Cha1n comp&exes wh1ch 1nvolve iﬁconsecutiye Jo1n1ng

} ‘1'7‘131 pre / .‘,

of 1nd:y1dua1 1te$s w1th a mean1ngfu1 bond necessary only between 'f o
one 11n&gend the?mg;t (as ﬁn.the game of dom1noes) v |
'eSubphase 2 D D1ffuse comp]exes where 6ﬁ!re is a f1#1dity in the

m'attr1butes of groups that un1te the tnd1v1dual ele ‘ﬁis. Here,l‘qg

tr1angle together then add ‘a trapezo d to the

.‘ p01nt ““ .‘ | :‘ ‘. . N ‘ . ' L) o . ; ,,4 ; : , .‘\
Subphaseo2 E Pseudoconcept comp xes that at f1rst appear to be‘

:‘groupﬁggs based.on true conceptual th1nk1ng R but when the 1abe1

s Qha11e ed the ch11d is unab]e to rat1ona112e the group1ng “_f af,g
'adequately ‘ A R SR o
:Psuedocdncept th1nk1ng represents a trahs1t1on from think1ng 1n
complexes to th1nk1ng in true concepts | | : e 'J
Stage 3 Th1nk1ng in concepts where1n one 1s ab]e to synthes1ze

@

_ and ana]yse ‘--é



APPENDIX 2

A Survey of Childrén's-thoites of Canadian Books —-

During the course of my research on try1ng to d1scover 1ff
there are patterns of fantasy themes that- attract ch1]dren at
certain ages, I spoke w1th a Mrs L1nda Bernard a children s__,l"”
1;brar1an who has had many years of expertence work1ng in a

.‘downtown ch11dren s 11brary 1n Edmonton She suggested that I read: -

the'four vo]umes that have been pub11shed on Ch11dren S: Choices of

{Canadian Books (1979 85) by the Cit1zens Committee on Ch11dren

These book's each p1ace approx1mate1y 200 ch11dren s books;

X groups according to how we]], and what proportion of

: ch1idreh-11ked them For the research purposes, each title was
1readiand reported on by an average of 15 ch11dren who vo]unteered ‘
tfto do so; Not surpris1ng]y, these were ch11dren who ]1ked to read'
and*most of them were fa1r1y good readers for the1r age group o

which means that the1r eva]uat1ons m1ght reflect a to]erance for

some books that a Tess- ;'

- 4.\‘

r’.’;"-%'g

qenthus1ast1c reader m1ght not have
" The readers reported on the books ( which

were ass1gned‘to.them o

' w1thout regard for their stated preférekves in readiﬁg mater1aﬂ)

. o)
e
by means of f1111ng in a report form (see f1gures éa 6b and 6c)

They gave their age, sex, grade, language of educat]on and N

1anguage used at home and what -and how much they 11ked to read
: ek PR aE }
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igure fa B .

- . - . K9

~ First ‘Page of the Report For'n for Chlldren s 'Choicés of
Canadlan Books. . D e

A
Lo

" Reader - .
1lirase returi to ‘ — Tel

IR [t due P

CITIZENS COMMITTEE ON CHILDREN .~
‘ LANADIAN cmwnmseomm - ’

READER'S REPORT l A

ONPAGE ONE OF THIS FORM YOU ARE ASKED ABOUT.YOURSLLF ‘
"AND HOW YOU LIKE READING, ANDON I'AGES TWO \Nu’muu .
YOU ARE ASKED ABOUT THE BOOK-Y OU AT, mm IVENTO g oy
READ PLEAST ANSWIR THE QUES 1IONS A% WITT/AS YOU CAN, %ﬁa
. BUT DONT WORRY IF YUU CAN'T A\N\WLR I‘\ LRY ONE THANK L ."
-\ YOUTOR TAKING PART ) : Sl '

I

13

,Authdr' : _ _ . = Tule’ - o
‘Readier 8 _Hirthdate .____- Ape Sy _n( wade - S o
‘Langu.xkr ~poken 3t Bume ‘Loghsh . French . tOther =

Latguage of education” - Foghsh French ,_.’_.;:,.Iﬂ\f'il;f&llil\, —_

. Devvow usually read: more than S books a week. P
) ) . : L

. .

1t0'S bovks ' week
oo i Lo . , S .
less than Fhook aweeh . o o0 o e
: fvery much 4 e ..‘_nn‘-"l rn;i_n hi -
Do you like 1o read: " by ;

T Wh_.x't do you like to read most e . : . " F_._

for
o
K

e

T e
AWS)
[a%2

:‘»;
3
R
of



. Figure 6b | o

LS

' Canadlan Books

Second Page of‘ the Report Form for Gm.ldren s Ghomes of

[

Rudfr .

IHIHI QUISTIONS ARE ABQUT THE BOOK \UUMA\! BFFN CIVE
READ fROM YOUR ANSWERS Wi CAN FIND QUT WHICHT
CENTDRIN REALLY LIKE “THERE ARL NO RIGHT OR WRONC ANSY <

Y EXACTLY WHAT YOU THIN

...-..,..-n-....-...--oo srasese

[N \S[ -\NS\\ER QU[STIO\‘« 1 TU - BEFORE Y OL' R[ AD THE BOUK

1.
: l\'hv

[X]

a

‘4“.‘_}.‘-‘.0

1
1y

."

Is the book a convenient e’

. LOOK THROL’CH THE BOOK. Do !h( inside wclurcs m.xkr :

10. What s the book about™ -

Docs the cover of the bnuk maLc vou w,mt 1o read it}

De-you like the title? . w'h_»;:

N lh;- prnt easy to read?

want to rrad " Why?

Can you say‘qny_tﬁmg clse abﬂut‘ the appearance qf ihe bowk?

Would you have-chasen u'unoll from's llbmrv shelf”

‘,\h.'w\\ ER THE REST OF THE QL'ESTI()NS AFTER \()b HAAE FINISHED T
HOOK .

...... Neerteasesetecissrerqiaatnes ....-s...,.-.........‘.......-.-...-

1f.you did not flmsh the boolt can vou say why?

Was the book read to you' _Ordid vouread it yourself? _

Where.did the story h.)ppen.' . i s : T
Whisid the Story bppen o 0 -
1 the rn-nu and the characters in lhr qur\ e vm real to vout »
Wh\ i .
O

(<]

e
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 Figure 6c

Third Page of the Report Form for Chlldrpn s Ch01ces 01
- Canadian Books o L S

: ==
‘ S e Readers
J. 1 .l)nd ﬂu piclures ldd')‘u voue enjov mrm ol lh- -(nn e T ‘
“n\\ - - i I _ __—_._
18 hul v haveany lmulvlc hnwhm;_th bkt ’. RURE
\\h\ —— et e T e e
B . v . lo Dud von have any 'llNlhl( tundes st lmlnu the ok Jasgaues ol
.y Jibult \-\!.L e Ll
o .

A7 What dud vaw ke minst about the buook e _.__.__.._

l IR I« there .niylhms: vou dnJ_Hni ||l;c‘..1b|ml this bool”

PLEASE \NSW&R QUESTIUNS 1o \Nl.) 22 RY (IRLLIN(- THI:
NUMBER WHICH qH("WS HOW MUCH

19, l)ld\nu-nuw!hl buook? 14 LOT)I 2roa s --Nurf_\r-\i.u

I \pl.nn your rating . e

20 v‘\’l'lﬂd vou recommend This b(;t)k to J. friend?

21 “uuld vou bke to re ad other books bv the same lulhur
(220 vou learn .mvih-m, Pew ornterestingt . v
: .

CATOT 1 2N s INOTALALLL

Can vou explyn what®

23 kot ‘llll.lb:lf‘_ for yourTge™ | —
: : * 24 What other ages du vou think weuld eojoy T T,
5. Dovou think stwould appeat most luuurh‘__ bowve =L luulF

20 Parent’cor teacher’s comments: T

o




In‘regard'to the’bookbthey'had read"they'ratediOr commentedfong

the format and presentat1on, 111ustrat1ons, style,‘1mpact “how

- much they enjoyed it,. how much they 1earned and which other

‘ children they thought 1t su1tab1e for They also wrote a- short*v

summary of what the story was about ~Many of the quest1ons were

.v over1app1ng, s0 that answers re1nforced each other Most ‘f' ( t
_‘quest1ons could be answered by s1mp1e yes Or no answers, but amp]e

. :opportunity was also g1ven for fu11er comment if the ch11dren o
.wished to say more often the number, tone, and 1ength of the free

_ comments were very revealing Parents were also 1nv1ted to |

bcomment> and often did. Hhen a suff1c1ent number of readers oVer

”an appropriate'age range had read a book .an. adu]t co]]ated and |
'ana1yzed their responses and‘wrote a fu]“ and deta11ed report

The books were evaluated and p1aced in s1x separate groups, '

'depending on how they appea]ed to the ‘readers. The last of these

. six- groups included: those books that: appeared to have no appea] at y

al] and are not 1ncluded 1n my ana]ys1s An examp]e of 2 typ1ca1

vb_entry is provided by f1gure 7. . _} | |

| For purposes of th1s work I.analysed those book5»(inftia11y;

"jexcluding the fantasy entries) that appea]ed to 75% or over of

:'ch11dren w1th1n spec1f1c age groups. Th1s_ana]ysls enabled me to

see’ the overa11 trends in' the kinds of books Chiidren enjoy within

specific age ranges The f1rst area I exp]ored with the he]p of

' this work (1978 84) was QMat type of books appea]ed to wh1ch age
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EXamg:jié.v:of Typical. Entries in Children’s Choices of Canadian e
Books . . ) S T .

ll ‘»(vhl'd"ﬂ\v(h‘ub‘;'i 41 ’ o .

: _‘_Hubry, Nanc‘y and ‘Cuh.dly.’Rny . How to Get Rid of Bad - -

.
A - . . Dreams
i e odlus R-_nt Candy - b, X 4'
. * . .\uhnhmc-TAB. 1983 unpaged $3 95 paper
w: : ' Lupe ot Story Fanfasy * . i‘ - . T .
:’Jj‘ L vttme A chiid's imagination - n K - L : T
AT fime Any time A pe. . ) . )
ooy Mt BRI Y B 1 ol T .
PDiscover sime maginative ways to get 0d 8 the wgdy monsters, Jery . o . R
dragons. and ~ary. hairy bugsan your bad dreams! SO P . T
.- Tewitun scarmess said.one child; summing up 1he prrvalenl_rrnlmdgﬂ.’-_
<10 this book whase topic was of great interest tivithe readers The dilourful 3

Picturec of varidus monsters were rather suary but the solutufhs were amusing
‘andantriguing Parental opinion was divided a3 to whether the book would
encourake further bad deeams ar alleviate current unes, but the final
sugkeshion. to crdwlinto bed with Mommy and Daddy. was seen by’ bath - .
parents and children o be comforting and invarably successful Resdep 3
younger than tour hed some ditticulty distinguishing between reality and.
fantavv and su found the monsters too frightering o

A humorous approach to a common problem. for children 4 10 8

“Comment used inirevtew Resder #1275, o vear old gl

o Mowarth. Mary” - Coul Dracula Live in Woodford?
At . Kids Can Press. 1983 ° 159 piges $4 95 paper, C
; U Tue of Staew Amimal FantasylAdventure :
Sttine Small jown

L . -
Hme P'resent ) G

~lennie Kowalshy s hired 10 walk Sam. the sheepdiog. and 4 mast amasing
new friendship begins When Jennie discovers that she can redd Sam’s mind the
redfunbeging Two ten-year-old girlsand 2 wise-cracking dog set out toprove
tharWoidtord's rechse w really a.vampire : B
"Alment half the readers to whom this buok was apsigned were reluctant to . ) )
thoose it for themselves, although many liked - the thoughts of the “scary”. Vo i
spooky”’ mystery which both the title and cover implied. Once started.
however. many could not put itdown, finding the story exciting and funny. and
the wdea of o talking dog as a mrajor character most appeahing Sain wii clearly
the most popular tactar in this bopk even though the resders knew such a doyg . . o
Ccouldnat actually éxist Some of the informanion about Dracula maght frighten . '
very sensitive children but aimust none of our readers acknowledged any such
resetvations aboul the book : s : S
An dasy, fun to-read r'nvdrry- forages 81091 . o N

Lhe Lids und the dog seem Utke they could lrve un mystreet Reader #1326 .~ ° . . IRET
Hovesr ald ey’ C ’

AN
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@‘ T
groups "To do th1s, 1 dea]t with the two maJor types d1scussed.. =
. &
: mystery/adventure and 11festy1e/grow1ng up that appealed to over o

75% of the ch11d judges The resu]ts fo]]ow 1n tables 9 and 10

' .‘.':, .

 Table 9 -

A

B T e ,
T ) Y SO ‘e’ébf;“  SRR .
~Children's Preferences For Cénadian'ﬂystegy‘Adventure BOuké.' '

20- | | |
- L L
16- . RS B

18-
13-

8-

S 7.
5- . . >
S 3.

1- - N N R Y
0- —— [-, L -l

3 4. 5 6 7 8 9 10 11 12 13
Age 1n years [ 2
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Table:10
Ch11dren s Preferences for Canad1an Books Concern1ng L1festy1e

¢

and Grow1ng up

: .3 1 5 6 7 8. 9 10 11 12‘13 .
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The maln conc1u51on derived from th1s data 1s that Canad1an ,
",chlldren do’ not seem to be attracted by mystery and adventure
stér’l.es*’m:ch before/ the age of seven Llfestyle st&ws, however
(wh1ch 1nclude the element of grow1ng up“ ). appeal at a much v;‘
»hearl1er age These findings suggest support for Bishop s model 1n
g’that the first three themes he suggests for the younger ch1ld do '.
jnot)focus on adventure but rather on l1festyle , o

: Based on’ this data I compared the popularlty of Fantasy
:reading (1nclud1ng, folklore fa1ry tale and sc1ence f1ct1on)
material wlth other (. 1nclud1ng some of the mater1al that did not i:-
fall 1nto the broad categories analysed previously) forms bf -
éireading mater1al for ‘the period 1979 1984 Th1s was done in two :4t“
broad areas the f1rst 1ncluded those books’that appealed to more
'than 75% of the children (Group 1) and the second those that
appealed.to under ssz.of them (Group 2). The results areiinitable !
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S Taple 1y o

&

v 'Percentaéﬁs of Fantasy and Nonfantasy Books enJoyed by Canadlan

Ch11dren ; AR ; _
“TOTAL BOOKS 430 RE . T
TOTAL otHER BOOKS o 344;d{~'v7 'TOTAL“FANTASY BOOKS e 786
TOTAL OTHER BOOKS LIKED. 209 - TOTAL FANTASY-BOOKS LIKED 63 .
" 'Percentage books 1iked 612 'Q',,Q‘vPercentage books: 11ked 73%. ."
Th1s data sd!gests that fantasy books were more popu]ar than otper )
: 'types of books (61%/ 3% 11ked) In order to get a c]e videa=of-
:; how th1s popularity was distr1buted I broke the data 1nto the o
; three groups suggested by my ear11er ana]ys1s Group l uas for thef.t,g;;
‘fage groups started at ages 3 6, group 2 was for the age groups ,‘?M

Ustarted at ages 7-8 and group 3 was. for the" age groups started at}fﬂg"

3;ages 9 13 Ihe results are 1n tab1é/T?‘ "ﬁ“.*, ]'-*;57:.§‘ﬁv* 2
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[

Percentages of Fantasy and Nonfantasy Books Enjoyed by Canaﬂian

~ Growp 1°(3-6years) - e
~ :Total;books. 121 R

‘aGroop'3 (9 13)

Ch11dren Nhen va1ded Intd Three Age Groups ‘

-

_TOTAL OTHER BOOKS . 78 * - TOTAL FANTASY BOOKS : = . 43
Percentage other books -64% . -~ - Percentage. fantasy books 367
TOTAL.OTHER BOOKS LIKED 58 . TOTAL FANTASY BOOKS LIKED = 38 .

o Percentage‘books liked 75% - ,i'{'Percentage of - books Tiked .88%; .

7

Group 2‘(7 8)
Tota] books 77

TOTAL OTHER - BOOKS L8 -'TOTAL FANTASY BOOKS 15
".Percentage other books 80% =~ . “Percentage- fantasy books . 20%.

TOTAL OTHER BOOKS LIKED 37 - TOTAL FANTASY- BOOKS-LIKED 8 - -
Percentage books ]1ked 60% . _Percentage books ]1 ed ' 53%

Total books 232

TOTAL OFHER BOOKS o © 204 - TOTAL FANTASY BOOKS . = 28
Percentage other boeks 88% = Percentage fantasy books -12% -
TOTAL OTHER BOOKS LIKED 114 TOTAL FANTASY BOOKS LIKED 17

- Percentage books liked. - 56% . . Percentage books liked. 603 |



Th1s data c1ear1y shows that the amount of Fantasy ava11ab]e
f.

‘for analys1s dec11ned w1th 1ncreas1ng age from 36% 12% however,-

o 1ts appea1 rema1ned re]at1ve1y constant for Groups 2 and 3 (53%

; and 60%) and ine compar1son to the percentage of popularity for the
G_ other_ Groups (53% 60% and 56% and 60% ) Group 1 shows a c]ear
"trend towards the popu]ar1ty of fantasy (88% ) Groups 2 and 3
1nd1cate that fantasy mater1a1 1s as- appea11ng as other forms of
Q'h11terature wh1ch 1mp11es ‘that. 1f more fantasy -were ava1]ab1e for
.?the age range 7 14 1t 11ke1y wou]d be enJoyed—-Canad1an wr1ters of .
'.rch11dren s 11terature perhaps underest1mate the potent1a1 of. th1s
market ‘ ' _ . _

For purposes of my research however these f1nd1ngs suggest =
v'that 1f I had restr1cted my analys1s of psycholog1ca1 fantasy :i
-themes ‘ to fantasy 11terature, I wou}d have had d1ff1cu1ty
because there rea]ly is not much of thts type of 11terature ’

: ava11ab1e for-the older -age chlldren, 1 1ntended to study Th1s 1s
g‘not of concern because my emphas1s was not- -on the type of
:v,11terature 1tse1f but the psycho]og1ca] fantasy themes generated D
‘.’by th1s 11terature 1n other words, a FEa115t1c adventure may )

.generate the same fantasy theme as a fantasy adventure

s Hav1ng sa1d th1s,_the 1ast step 1n the ana]ys1s of th1s data
*

*1s to ascerta1n 1; the fantasy 11terature enJoyed by 75% of 7”' ,/'”

jw Canad1an ch11dren from 1979 1985 does show the pattern suggested

‘»,by B1shop s mode1 In order to do th1s, -1 evaluated them accordﬁng '

3



: »1143:

“to his criteria.  The results follow if table 13. -

Table 13

L,An ExpToratory Ana1ys1s of the Relat1onsh1p Between Fantasy Theme

b nd Ag e
D B T B e R
BRI SI8 I B

' LR:*RR EC HQ IM mz IR RR e HQ T LR? TR RR EC HQ IM R2
Age 3 ﬂ' L Age 4. - ,’_ Age 5

el

“RRRTEC HQ mm LR s Ecﬁ"m LR? LR RRECH m’m o
A Age o Ages [ A



© . Table 13 contifuéd -+ ' .. . too

TIRRR Et HQ M LR? ai RR EC HQ IM LRZﬂ LR RR EC HQ IM LR LA

’_. Age.9 e Age 10 “i]“7v" . Age-11

NI

I ™

T A o

o
/-'

| Th1s ana]ys1s 1s a. descr1ption based on my percept1ons of the o .

o 1
- maJor fantasy themes that thls fantasy 11terature§wou1d be 11ke1y

L to engender As cons1dered 0p1n1on 1t nonethe]ess serves as a

_.'bas1s for eva]uat1ng

:fseem to be as he: sugge‘_ L It Loss and Return Beg1nn1ngtf1rst

.-.fol]owed by Eventful memunity and Ro1e Reversa] beglnn1ng ‘ ?4%
<

together but Role Reversal f1n15h1ng ear11er Hero1c Quest starts '

xf‘before Intr1gu1ng Med1um, fol1owed by Loss and Return 2. In other

'_twords, th1s survey prov1des '1n1t1a1 support to the researth

' ;;;gcacy of B1shop S themes The'trends



s

‘<;aSpect§ bffthis'endeandurf In hisvtheonetieal mode1 'Bishop {E“
-not very exp11c1t about the spec1f1c age range that m1ght app]y to L
j;_the emergence ‘or. d1sappe¥§%nce of a part1cu1ar~theme type, and

;this exp]oratory research prov1des appropr1ate qu1de11nes as -
?’-' . . . .

‘_'specif1ed 1n tab]e 14

) Tab]e 14

-v,'4 . o

_ngpprox1mate Age Range Of Theme Appea] Suggested By Ana[ys1s

;j'Loss and Return ffé:347‘:;yéafs'
i‘.RoTe Reversal | RERER S 8 ;yearglil.‘“
_!Eventful Commun1§? | f5;10' yéaréﬁf"
Heroic QUest‘¥ é, A8~14+ years"}.

f‘fIntru191ng Medigm f 3;9-14+‘yearseJi

,».1




O APPENDIX 3

- Tape Transcriptions And Theme' Categories
e I
SR e

1. 13 years (F), T The Naked Face 5 Sheron ‘ “Very surprised

:.fabout who the murderer 1s, set in New York C1ty 1n winter: ttme\“
1}]Sense of 1ntr1gue IM'_:i_ :Tf,'{;v..*vff':?faf.;'..ih; S

o S DA i@<! : . SR o
2. 14 years (F) Don t Look and- It Non t Hurt "G1r1 got pregnant

: QfTeft home stayed 1n Ch1cago returned home, and her mum wasn t

':mad I T1ked the character her feeT}ngs changed and her mum
.. changed too " HQ .> b-'l",t¥ﬂ._‘le' g, | J, :,

S3. 14 years (F), The Cat Ate My Gymsu1t P Danz1ger “G1rT had

B E

to 11ve w1th crabby father, she turned out weTT 1n the end It.was'

':‘tough for her " HQ

'4.' 13 years (M), Th1s Can t be Happen1ngﬁat MacdonaTd HaTT

" "Bruno and Boots went to a Canad1an schoolj?nd got into a Tot of
7‘_troub1e by pTay1ng a Tot of pranks Theyikeseued the ambassador s
son, I T1ked what the’ boys did. They were funny but*t was er ,

reaT T1fe " HQ ) e

, , gﬂkh ' - o o . .
-5, -12 years"(M)”~ZOrk ChooSefYour'an Adventure '"You have to
e [ 20 ¢

choose the end1ng, one end1ng was better than the others.' They

Y

.

’were good adventure, good pTot " IM

146



o 6 12 years (M), Blackgold Years Aster1x “I don t l1ke the o

books, I like the draw1ngs of comics, the fly always followed the

;] gu y " IM

fa 7. 12 years ( ) Sweet Valley High “They were 1nterest1ng

About twins, one snobby, one n1ce I l1ked 1t when the n1ce one,.j
. won and got the boy she ‘wanted. They go to Sweet Valley H1ghhSn i
School " HQ

8. 12 years'(ﬂ),TCharlottels Webb, .E.B: Nhite "I l1ked 1t when"
V; the llttle eggs hatched and I liked the Rat who was like a spy

g, detect1Ve | IM ‘__ " ;?ﬁi? bsasiiny r e Tﬁﬁ E%i
‘<UF' :"- _ .1 P ER % ‘af §5§ 'agﬁ
‘%' ! I .-’ "!‘f

9. 12 years M) Lord of ﬁ\@’ Rlngs,_d 'R. R‘.’, Togkem hf; was aﬁ» P
fltpretty exclting story, and 1ts characters were pretty good '
"hllKEd Legalus best "He was-good w1th bows and arrows,and could

: track people down He knows lots of th1ngs Hetwas'really'in"
' o L )

'::touch with nature " HQ V" el "fl_.'~, B ’%ﬂi %;, -

IO;} 12 9ears F), Sweet Valley H1gh, The Secrets? E I l1ked 1t‘

' because you dld not know what was go1ng to happen next, 1t kept
t’
-you in suspense She dresses up l1ke her twin s1ster and got her

“jslster thrown 1n the pool “IM : - ,( LT

"ll.v 9 yeérs”ln) The Hobbit J. R R Tolkeln '"B1bo Bagg1ns had a

' 'party and a wizard came and told h1m to get the castle back B1lbo;'7



- S BT s

fsa1d he cou]dn t do 1t but he dec1ded to go. There were goblins f;’f ~ f
o 4 R
- in the cave and Gandalf he]ped h1m I 11ked the Adventure and

_lg_Kn1ghts7 It was scary B11bo fqpnd a r1ng K IM

12, 8 years (F)T "C1ndere11a” -“I 1ike fa1ry ta]es and dresses
"jtbecause [ copy them : I found 1t exc1t1ng when the c1ock struck

"f12 I 11ked when she was.a real br1de, and when the step s1sters
: ) Y

"'had to cut off the1r toes " LRl &

'1"13.}>i10 years (F);\Takﬁng—fare of Terrific “It was. exc1t1ng
o : r.
’because they went on th1s boat. The p011ce rescued h1m 1 11ke_ﬁ

'exc1t1ng books best " IM v:.

',} 9 years (F) Choose Your Own Adventure Books.v“I 11ke these SR

Ti‘books because you fbe] r1ght there In He1p Yé%r Shr1nk1ng there

was mag1c and you cou1d shr1nk and the frogs seems 11ke g1ants "RR f‘»"'

15, 9 years (F)'.SUper Fudge Judy Bloom *1t was pretty funny : 44?%?
and neat' I 11ked Fudge grow1ng up and. what he does when he does '__”‘f
| 'this He 1earns more th1ngs by copy1ng other people 11ke h1s

'brother "HQ @

16 9‘years (M) The Hobblt J R,R Tolkein ‘"1 1ked the _‘ ;
iadventure best eSpec1a11y when they were travelling around the ' Vf']“- y

bmounta1n and the dragon came "IM eb; '”-p



f'i] 13 years (F), w11ia1m Peck.ﬂ It was a11 about a coup]e of ‘ ‘hggij
h:k1ds whose mum and graﬁhy d1ed and they d1dn t have anywhere to A
'u‘go so they stayed 1n the house w1th the1r b1g s1ster tak1ng care
d‘;of them It %as 1nterest1ng and you wanted to see what came up _
‘next I 11ked the oldest g1r1 because she was more ]1ke a tomboy, ;
‘:and she stuck up for hersetf The house 1s the ma1n th1ng that B

:;comes 1nto my head when I th1nk hbout the book “‘(Th1s g1r1 was .

gp?being d1stracted wh11e she wa speakwng )HQ "f . | :
: :iB.ff 13 years (M) Hockey "Tel!s you the sk111s you have to ;"‘ ‘
.5have, and the att1tude you\have to have and the money you make

- th was 1nterest1ng I a]soaread:a story about hockey It was

about a guy who got an 1nJury and h1s mum and dad got h1m to p]ay

“{aga1n 1 1iked the guy, he was a good player and he stopped

‘n_

_v‘act1ng 1¢ke—a—qu1tter " HQ
I

t'19;1:13 yeaﬁ;'(uy, Bobby'Oor;"fifreadlthis'about a yearuago.”i o

, before when he ment1oned that he on]y 11kedﬁcom1c books Wl
L - . _ ‘m wy

',,21; ‘9 years (M), Couldn t remember/name of book The Sh1p
caught on f1re ahd the boy had to 11ve on- the 1s]and I 11ked the~ ;]‘,

| r = a Kl
' exciting part best and I 11ked 1t when he got rescued IM vﬁ}ei'“_"
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e

T722; . 10 yéars'<n)~ Jacob'TWOfTwO'Meets the HOoded Fang M

~ R1chler " He aTways had “two- of everyth1ng He was gett1ng mad,:i Ly
'f-because he wasn t aTTowed to do. anythlng becaUSe he was. too young S

ﬁHe had to go- to th19#3a11 He had a dream I rEmember h1m 1n Ja11
:ffand he pul]ed the sw1tch J1th aTT h1s fr1ends and they escaped

He was brave and smart 1n the dream * EC
23, 12 years (F) VJaSmin T"It was about th1s g1r1 who took off
.-because she had enough of babys1tt1ng etc Th1ngs turned out for'

'_her that way "HQ

241 9 years (M), More Marmaduke Brad Andersen “It'wasAfunny and

'the dog was on. the T. V showtyand.he beat,up peopTeQ“ Thig’js a -
| R T T SR
comic book. IM e e L E j/

S -

25. 38>years“(M) L1tt1e House on the Pra1r1eL L. IngaTTs

“Hl]der “About a TE‘ﬁTe girl's fam11y, Grace Kerry, Mar and
i R '
Laura Laura was born 1n a T1tt1e house She traveTs hrough

Kansas and M1nnesota The g1rls had hooped sk1rts and Ii11ked
,athem There was adventure but T 11ked the famTTy gest énd Laura .. -
and all the other peop]e 1n the story I 11ked Laura s Lolouh Of

_ e | o
',ha1r and the clothes she wore. “'EC e% e S ;”

4

26. 8“years (F), Heidi. Heidi “Her grandfather got b11nd an th1s lady '
: came.to'oick'her up | One n1ght a ghost came., There as a girT

_Ythatican"tfwa1k> I T1ked it best when Heidi comes hom} because her',



s

fgrandfather was blind What T‘thed about¢Heidi'was her hair and"/ﬁ',l'd

- her dresses “EC
_ ¥

ff27'”8’years:(F), The Merman “There was th1s g1rT and th1s man and :
his wtfe, and a merman was dropped on th1s g1rT 5. head She took“ﬁi

9h,h1m up to the tree house and got a bucket of water for the merman}

ii_She put sTugs in the water the merman d1d some mag1c and- turned::
‘fher Jnto a merma1d She T1ved with aTT these mer peopTe s and he"'
: ton them about how she saved h1m (Tater th1s g1r1 te]ls more

) about the gﬁding of the story wh1ch is. to do w1th the g1rT 7'r~" ’

. "returning safe]y home ) RR

' 28{ 8 years (F), Santa CTaus Story Book "They got stuck 1n a - f

| blizzard and they made'all these toys Santa got mad at the eTf

g so he ran away Jo found the e]f and ton h1m to go back to the

“uNorth PoTe He put expTos1ve ToTTypops 1n the backggf the car and e
y1t expToded;“ (Th1s girl aTso teTTs more about th1s story Tater—-‘v“

-1n the end the eTf becomes the ch1ef heTper of Santa )EC v

'29. 8 years. (M), The_ Lionl the N1tch Land the Hardrobe

: SR m',;.v..
,C S Lew1s “There was mag1c 1n it and if you went‘%n the c]oset

you ended up 1n another woer I Tiked‘the Un1corns There.was a

»

'T1on that created the woer “RR

30. ‘9'years (M), Outer Space with Astronauts “There were on

"fashioned.rockets Just a smaTT part 1s Teft The tanks can t be E



rE

. '-, ;,’ e
PN

'v 'usgnd over These guys made a neat formula, when the 11ft off the._}
"'.@..:‘ s
. Whole th1ng exploded They couldn t escape It was' exciting "IM S

L ?i‘:‘?%‘l‘v\:

%&;v&fye’ars-,(F) Gneen Eggs and Ham " I hked it because this

guy kept ’bemg asked 1f he 11ked green eggs and ham and he kept N

R

~say1ng I do not hke green eggs and ham. That s-wrmt 1. hked about

i

‘the: story I'LRl e c ," ERR

]
[EAGIAY S A

1 years(M) ,’iué: not»;:ready”any, boo.k's" ‘-that;he iTi‘,k'ed'.:" ‘

'J

N
L& ". *

3 13 years (F). The B1rthday Murder "About a boy and his mun's

)

tboyfrmnd He tr1ed ‘to make the 50n crazy H1s mum takes h1m to
ﬂ

: -see a “’ych'uatr'lst and he can t remember anyth1ng At the very -‘I._

'end hypnos1s as. sug eS'ted It was reaHy mterestmg, you did not
*’“ %

,vknow what wasv gmn!gu happen next The boy tr\ed to ach1eve thin&

,.tv————

' Somet1mes he diqﬁrwacmeve th1ngs He sort of grew up [

a card on the boys dresser wh1ch sa1d ‘Happy | / |

B1rthda@4urderez *M L '. EREEN "

.*partmu}ar]y rem e

. A . o ’ 4
3,'_.- 13° years (M), H'Hderness '"A horror story, one guy against '

_vthe other It was a good end1ng 1 erd the exc1tement of it ‘.I- P -



ST e
'f 11ked the v111an, he wasn t phony (Heffocusedaonkthe,fight‘.f"'
between two protagonists )IM R JEen B

s \

: 36 13 years\TT”T”The\Mammoth Hunters, J Ue]] M It exp1a1ned

- about how people in preh;sfarft'times 11ved and th1s g1rls ;5;.ﬁﬁr[” o
'-rproblems.: She had to choose between two people)who loved her, she

’ had to make dec1sions I 11ked the adventure better "IM fif'"

357{ : 10 years (M) Centre L1ne..“There were 1ots of swearwords 1n-1'
1t about four or f1ve brothers and their g1r1fr1ends. One guy f.h\
N always drew pictures of the g1r1 that he met back where he 11ved

I 11ked the reiat1onsh1p about how they 11ked each other "LRZ "_"’fif

j?38’ 10“years (M), Lenny Kendel the Smart A]ec oo I 11ked it

- because Lenny got into. a11 th1s troub]e and f1na11y he 1earned h1s :
s]esson He to]d the truth and to]d h1s parents 1 11ked that he
gyhad to make a big decis1on, and I thought 1t was a r1ght '

decsion "HQ =¢" ',_, | »{_: o -;"" *J R _d* S fhla

'-39; : 10 years (M) pace Trap "I 11ked 1t because lt was in ,
space and 1 Iike space th1ngs and stuff 1t lookedigort of neat xp[:':;ﬁ;’
f(was about a guy who. got trapped in space w1th these a11ens who had

',eyes which bu1ged out«'" IM T ,,}'*_, v# .

< BTN

;§4° 10 years (F), Harold Greenhouse S Unwanted Adventure .“:It,;‘

was about people k1dnapp1ng Harold 1t was funny, Harold was a-

f 1ittle.k1d>he_was smart; It.was-nicemto read in the’ day;ﬁ IM



e

;-41;; 10 years (M) S:gn of the Beaver E Speare " I ]i%, t out

; in the w11derness because I get huffy and puffy 1n here rt was

fabout ¥ guy he got separated from h1s parents he got stung by

‘1bees and some Ind1ans foupd h1m and he met h1s parents 1n the 3

_;end I Iike adventure stuff "IM fff“‘ -

' :, ‘?)

:to the Catsk111 mounta1ns to get some pr1vacy I 11ked h1m 11v1ng

43~ 5 years (M), About 7 L1tt1e Rabb‘lts' "1 hked th1s because

fabout a cow’ and a goat and an elephant that sat on the mat and thef7f

had breakfast except Padd1ngton and he got up and decorated his‘ f‘:

”fthe rabbits dream they are going to see . Toad They only see him L

one’ t1me " EC

44 5 years (F) Cat on the Mat "'I T1ke the ptctures, they are"

I

* ,
_rcow went psj? and they all went away "EC

Sk
®

' 45 .5 years (F), Blueberry s for Sal " It s a fun book about

) b]ueberrys for sa]e and there 1s a mother and ch11dren who pick L

'tb1ueberry S at B]ueberry h111 then they come home and save them e

for winter “EC

f46 5 years (M), Padd1ngton Bear -“I 11ke the pictures Everquy

, 42 ‘ﬁo*years (M), Cou1dn t remember the t1t1e ”Th1s boy ran away

T:by hxmse]f He ach1eved somethlng "HQ ;f L-_ ';;~_&“l o 'r“_~—‘. o

amste Emsvie. 1.t el



f room and he put the waﬁ]paper r1gbt over the door. Someone elsgu

- k1ssed h1m goodn1ght "EC

~

.~f47 Alona, 5 years (F) Green Eggs and Ham “The book s rea\l

;.silly,‘and 1t has two funny monsters whose mum wants them to eat

= green eggs and ham and in the end he 11kes them "LRl f:o~n'e'

d \:‘_‘

.:48 5 years (M). Star Trek "It}s aTT about Mré@spock who d1es andf?>> e

1s made b11nd in. the end th1s g1rT makes h1m aT1ve aga1n Th1s>
f.g1r1 1s a martian who 1s smaTT‘“RR | : H.;,

g~49 5 years (F) N1nd 1n the Wi]Towé“)“In the end Toad gets out

'-of the ja11 The pol1ce thought he stole a car but he JUSt

borrowed 1t There are three fr1ends MoTe, Rat and Badger and},:

':;Toad does not 11ke Badger The NeaseTs sto]e Toad HaTT but they '

got 1t back and they used‘handcuffs "EC ‘T.- J9

I A

B

’50."ﬁ$ yearsf(M)g'"} Canthremember'any_book'I.Tikedtfr'

°

o

51, 5 years (,) Raiders of the Lost Arc " It was about 3 snake -

" p1t w1th snakes 1n it wh1ch ate mov1ng th1ngs--that s 511 1
| 11ked " (I th1nk th1s ch11d was mak1ng thls up because he wanted

E to have a turn T

f52.,\!5-yearsf(ﬂ),,?jl»can‘t_remember any”book that;heiliked.“: }i,’



[ BN
A .

*;!53. 5 years (M) The Cat and the Fox " The cat and the fox

P

fj'went back ta. his house B 11ked it when he went back to h1s
phouse "‘EC e |

af54f 5 years (M) The B;yﬁand the Bear " He drew a b1g bear who

ifigot off the cha]kboard and came a11ve and got him an’ 1ce cream

”-.The Bear p1cked up the b1g mean1e$ T 11ked 1t when th1s happened

- to the meanle " RR

S

a1ways stea1 th\ngs, and the fox w1pes out h1s footpr1nts,»and he |

T, 551 10hyears (M),'SherTOCk Bones Mystery'# 3. “"There are 1ots of gEe

. ‘mystery s and you have to f1nd out what the clues are and soIve

o

"ethe case w1th Sherlock Bones and Scottsy They are pretty

_:-smart "IM

:_563» 10 years (M), Return of the Jed1 " I 11ke the part at the

"'end when there s a11 the rocks and he threw the g1r1 onto the

-'ground He went to 1essons to 1earn how not to be on the dark

- s1de and he prom1sed to some back and he d1d He proved he could

?'571 9 years (M),- Jacob Two Two Meets the Hooded Fang, M R1ch]er
‘ “Th1s boy asked for tomatoes--two tomatoes, and the storekeeper
1_‘sa1d to the pol1ceman to arrest h1m ﬁ@%ause he was mak1ng fun of

:”adults Jatob ran away and fe]l asleep and dreamt that two guys

"_I 11ked what Darth Vader cou]d do. “HQ = H:;_; R ;"°,h‘j:};yjﬁr,7

1

o186

b
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_dtook h1m away, but two superpeople saved h1m Ialfked 1t_whenfthefb

" bad. people got¢b11nded and Jacob was saved,fg§ d‘ .

i‘( I had a sen/;;that‘Heath had d1ff1cu1t§;d15t1q9u1sh1ng fantasy -

f,?frum real%ty . thiy‘book )RR |

‘1?5§ v13°y§ars (M), A Cowboy Book Glennﬂ ”Th1s boy 11ved on. the L o

c

‘o

;°farm and he wanted to exp1ore the wor]d so he ran away ,.b t*
> 40\ A »

?1na11y he grew up His Dad and;‘e

.a'
'_u

his'Dad weren t fr1ends because h1S«Dad wou1d npt 11sten to 7@_7,5:/‘,4 i

’made fr1ends At f1rst he and

cae !

/h1m..ﬁo"

. "’:/,- :

o-

@ v o,

59ﬂ 14 years My,.Book about Do]ph1ns '“It was about a famihy of

Do1ph1ns and 1t to]d you about how Dolph1ns commun1cate w1th each

other “LRZ . h 1.,? - L " S
.60 I4 years (F), D1a1 for Love::9Th1s g1r1 was bored and she v;&}j'

dia]ed a- number and she meet th1s quy- and they became fr1ends and

1ovedqéachﬂother 1 11ked these two - peop1e meet1ng each other and , }-}'
‘f&tting"%o know each other d" k1ss and somet1mes they have €

A\ S
.-troub1e w1th their fam111es and they dea] w1th th1s troub]e Y

5

i liked how much they think of school and how much they pa1d

attention in class "LR2 '.;ff - y. By tt e [‘yj_r f:_ (a13

_. _ o % - o AR S

{_61;:, 13,years (F )/ Jasm1n.“ It was about a g1r1 who had prob]ems
at school and she decided to run away She found an1maT fr1ends

and realised that she could make th1ngs of - c]ay. She m1ssed her



fbrother These people in the woods helped her face her problem?j

iand so she came home Th1ngs worked out for her I l1ked her -f'{J'_‘}i
'_growmg-up HQ PRI HE -

S R I (U
_.62 13 years (M) Smash1ng Glass, A H1tchcock * I liked’the"t<

‘}act1on The guy was break1ng glass w1th a pellet gun This glrl ju_:.{5

,stole a co1n and she was caught they knew it was her because she f?f-f'

v

rbroke the glass on the other side It captured my 1mag1nat1on

“As’ 1t got to the cl1max, 1t gotvmore exc1t1ng “IM ' ;”,",1“ ¢

63'~‘11vyears5(F),:Charlie and'thelChocolate'Factory;'Roald Dahh"'v

" l1ked 1t because the chocolate and bubblegum was 1nterest1ngs -1f'wll

'Charl1e was poor and he got. chocolate for his b1rthday and he won

»

. a tr1p to the chocolate factory The grass was m1nt and the tree

'-was chocolate On the boat the water was chocolate They went to

A room where the bubblegum tastes like roast begf "IM “vf &j'”,.’;ﬁ

-O. .

| 64v" 11 years (F) Ramona and Beasel Beverly Cleary "Thqgiéster 1r"‘; o
-‘15 a pest and she 's fun to read about because she gpgs into real'."
_gblg trouble and 1t turns out 0 K It s hard to say She eats her ?:
'.apple for one b1te and then throws it away--1ts hard to say how

jshe got out of . the trouble “HQ 'fli _: IR _%j

.65., 9 years (M), The w1za§d of 0z. " I'liked when‘they went‘home
;after k1lling the w1tch and when the wizard turns 1nto

: everyth1ng “RR

il
g
i
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66 Supp1ementary on # 27 “The g1r1 had to go home after 5
o c]ock, so she said goodbye and went home The story her mother ;;;73

' ton her came true e

' 67 8 years (M) N1nnie-the Pooh A A. M11ne "They found nfs‘f :

friend and they were a11 happy together "EC

_68} Supp]ementary on: #28 Chi]dren went back to Santa C1aus and

' he made the elf a special helper ;:'1““1f - _1, R N

69 8 years (F), A book about a: bear "It was- about a baby bear
| and her friend there was a mummy and a daddy and a11 the friends

o and they had a b1rthday.“ EC

\ .
PR o

3‘7d; ,S*years (M),‘Treésure 1sland'vR L‘vStevenson'."‘I"]iked'the"v

’.e'nd"tvhen' the I'<1'd"was-‘sav.ed They were 1ook1ng far gold and when
they found 1t there were on]y two pieces, and Long John S11ver
11ed Then they a11 went back home * I Tiked 1tvbest-when they“

” saved the id. “EC | o L e

71. supp1ementary #29--He stfll focused on the‘“%g1c that wasli#

there and the kids and the un1corn

o

'72 8 years (F), “Sleep1n Beauty "It?? 'wa;ni story and she
g 2 pige s

A

was pretty. She took: an, app1e and. she gﬁﬁdwjhkf Fe

the house and the dwarves looked after her,:and“she cleaned the
: a‘y T S o ‘
house "EC D R lf"v



t”ffv o
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f73. 8 years (F),_“L1tt1e Red R1d1ng Hood“v""I T1ked it when the S

: woodcutter cut the stomach and she was st111 a11ve She forgot

,_and ta]ked to a- stranger " LRL

>

f74ff' '8 years (M) Lizzy s L1o:§ D Lee e 11ked 1t because

iy

"L1zzy could talk to the Llon in a socret way, and the L1on ate the

:’robber up. “LRI o S el

_~75;f 7 years (F) If I Had a Dad " It was funny andarelax1ng

The Daddy kept pretend1ng and they Taughed They went f1sh1ng andﬁi

there was a p1cture of the boat at the end " EC -,,:}f 24 =
: T _ i . .

(™

,,76f 6 years (F) P1nnoch1o " It was funny and he Tearned grom the f““

' cr1cket about ‘the, f1re and he went to school and Tearned aTT ébout

J the school There was some mag1§§*the girl made h1m mag1c beeause

- she made h1m have no more str1ngs "RR

-T7. 6'years (M), Peter Pork Chops' “They were 1n the museum aﬁ%

: wolf1e made the museum guard mag, and he ended up in dinasour 1and7

and a]T the d1nasours were chas1ng him and then he banged h1s head j»f

'aga1n and Tanded back 1n the museum He was not safe in the

_-end ”LRl L

_78. ”7'years (F) The Ghdst "It was a nice stgry The Tady got

the ghost out of the house and the ghost kept coming back 1n They o

were angry wnth each other The cat and Xhe dog and the Tady 11ved s

,1n the house and the cat and tﬁe?deg fought. In the»end the ghost

‘«w
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KON

Sy

'was friendTy, and the ghost was pTay1ng tr1cks on the cat and the :

'79;1 7 years (F), A Home in the Tree ”It was about an1maTs 11v1ng

in the tree, f1rst there was a squirreT then he meet a fox a )
_Tbird and an aht They aTT lived happ1Ty and then a _man wanted to
lcut the tree, and at the end they helped the man chop another i --:T:

ftree " EC

'g. . . . : E R . . . »

TTSO, 6 years (M}, Ten Apples Up On- Top, "They got chased by a.'

',broom and the app]es ended up’ on top. Lions and Dogs were: 'H,‘
.baTanc1ng appTes on their heads and the mop chased them because he
:‘wanted an appTe on his head Everyone ended up w1th an apple on 3»{'

'their head.f (Th1s boy seemed a Tittle confused ) EC

T81 7 years (F) The Witch and the Cat 'The cat was cute there o

was a mag1c pot The cat drove the car, away . RR ‘ 'f'f:_ -_}'ﬁfol~'-é;

82. 6 years (M) Skunk Baby'~"There was a mother skunk andashe
‘had 6 baby skunks and there was an owT and a squirreT and the fox :
fr1ghtened them but skunk babies mum ‘came and the fox got sprayed_d:

- and jumped 1n the water and skunk baby was safe "EC

83 6 years (M) Alligator Ntth a Toothache " The a111gator got a.tf"‘f
toothache ‘and: had to have his tooth puTTed but he had 1t puTTed '
,3out then he felt better - There. was a party with a pig and a j;ﬁfa;g e

:squirrel and then the a111gator got a toothache "EC



. “;;g;ars (M) Fr1sky K1ttens . The mother was kn1tt1ng and

'-the kwt*fns played under the tab]e and they wanted some p1e and

,“they were m1sch1evous but 1n the end they were happy “LR1
‘85, - Glyears'(F).couId not thjnk,d% 2 book.. 2

rf86 7 years (F) C1ndere11a A" 1 11ked her dress, and she Was

d beaut1fu1 but I can t remember the story “LR1 "‘i' f'{ ; ”ﬁ:f;} R

138? 6 years (M) _;g; “Th1s was about a chicken (Meg) who had~
},been 1n the mud and the man started to shoot at Meg, and she ran :
iaway then she went 1nto some water and the mud came off SO’ the man fh |
knew 1t was Meg It was. funny I 11ked 1t when he started to shoot B
'ﬁat Meg, she wasn t fr1ghtened 1t was funny "EC ‘,‘ -I-{f'},ﬁii-ffffff

8. -cQ1ins;§y1d;ho; rememberfaibookvthat he'11ked,

]389. 11 YearS (ﬂ) Lenny Kende1 Smart*ATec “Nhen'his'mum'askszﬁ’mff;:f

;'h1m to do someth1ng he ;cts smart And there was th1s guy ca]led "_5‘}

frmousie because he was tough He llked th1s girl and wanted to

-

%earn some money by be1ng a comed1an He made r1dd1es to h1s' o

14

‘.teacher In the end he went back to schoo] He was funny "HQ

11 years (M) Qace Trag “I 1iked about 1t be1ng 1n space, Itfﬁ_b

4 know I 11ked 1t but I can t remember 1t "IM



ey

B 10 years (M) Lenny s Smart ATec. f He had a paper kn1fe,7I
afliked the knife I cac t remember anyth1ng eTse “IM | :

Lh9 13 years (F) Ten L1tt1e Ind1ans, A Chr1st1e " They aTT had .
‘ifcomm1tted crimes and they were aTT k1TTed one by one The Tast
:‘g1rT kllled herself because she was aTT aTone I 11ked the mystery :

f:and adventure You didn t get to know the characters "IM

K 12 years (F) 'Ransom, L Duncan '“'vae k1ds were taken for o

1*

whransom off a school bus Most of the parents coqun t get. that
1fmuch money The k1ds thought of a pTan to get out and they got |
ifoutside, bht the peop1e that were keepIng them woke up and one of
1fthe boys got shot I Tiked the: book because 1t was exc1t1ng and
‘suspenseful I 11ke suspensefuT books because they are i'i;;;y* ;"tﬂﬁcf

Vﬁintruig1ng "IM _}n‘;‘,_”f' B - ;;;f;;-f-, R p

. 94, 13 years (M), Br1dges at Tokyo R1, J M1chener “It was
'/exciting and interest1ng and ton yqu a*iot about war thats what - /v*
: 1 1ike. I ’er fantasy books too éﬁ ‘ e

T'QS 8 years (F) The Turtle and the Bunny,'“lts about a turtle

';who wanted to race the rabb1t and he fe]T asleep and the turtTe T
won , and the rabbit cou]dn t be]ieve 1t Th1s happened tw1ce I'
*Tiked the story because the turtTe won, and I thought the rabb1t | 2:‘ :

ffwou]d "R



. 96. 12-years (F), F10wers in the Att1c -"Its about two s1sters

- and two brothers whose father-dies SO they have to 11ve in the1r '_
_ granny s att1c I 11ked Kathy because she was able to 1ook after |

) the fam11y 1n the att1c ”HQ

6 years (M) The Turkey Gr1ef Monster "1 11ked when he .

"played the trumpet he p1ants a seed and 1t got b1gger and b1gger:f
.,and army. trumpet people came down the streets p]ay1ng Then he got

:back into his she]] I 1iked the part with the army M LRl i

}'98 7 years (M ),The Tw1ts,'Roa1d»Dah1 " Its about ugly monkey s B
‘who eat b1rd p1e and stuff and there was g]ue on the tree -and’ the;
1boys got stuck They shr1nk down unti] hey are f1ve 1nches long

N 11ke Roa]d Dah] books because 1t h# ‘pat1on and. funny I 11ke

A
. 4 4 ,- .-
jbooks about peop]e and what they do %RR‘af; :

- 99;. 13 years (F), Two T1mes Love " Itf‘;;.ﬁ:out.two‘twin girls
who fal1 1n 1ove with the same boy It is &'Sgket Dreams book. L
l1ked 1t because it was about two s1sters w»; fhed about:ehch~

| other "LR2 '

100. 13 years (F), Lord of the Flies, W. Go]d1ng'“'It was on

:-human behav1our and it was rea]ly 1nterest1ng about humans behave;
"on an island. In the end they turn against each other and Ralph.

' Everyone turns 1nto.a savage‘tribe, The_way they turned was the

I'4



Ca
. B W*:'. o . _ v , :
l most 1nterest1ng I was aTso 1nterested 1n Ranh because he d1d

not change like the 0’ er peop]e--he stayed normaT "LRZ ”3”‘_;?{»ﬂ.f;5ﬁ

101, 8 years,. M) Dinasours '”I 11ke books on Sc1ence and

e

-Djnasburs Uqe was about Dinasours..It s not reaTTy a story "IM

Sy
PRGN

T‘102.1 j6‘Years (M), Transtrmers} ( He was teTT1ng me‘about~V1deo .
"movfes:rather than"booksﬂ)VRRf:y,v' €:~ ' A
id3t‘f 11 years F), Sox, B CTeary ”It was - 1nterest1ng Tt.uasv‘
;about this Tittle cat caTTed sox who was’ son to these peopTe who
} were having a baby $0 sox got Teft out and they made him sleep 1n‘,:fh
vthe garage Then he got fr1end1y with the baby and came back 1n
o the house I erd the bab‘y and sox but I T1ked sox best he

changed 1n the story because he Tearned to Tike the baby "HQ

108, 13 years'(F) Grow1ng Season A Carter "Its sbout’a 1“

fami]y that moves to a farm because 1ts eas1er to earn money

_Their crops go bad and their TittTe boy is bTind Its a book ‘

ﬁ»about Tife and 1t demonstrates about poor people. The parents are.:*t.
n1ce but 10w on money It teaches you a Tesson The g1r1 broke her

'varm The fam11y tries to- struggle and cope w1th each other and the

wor]d “LR2

=y

105. 8 years (M), JungTe Safar1 . Its an adventure'book,and

'Ihard to explajn You “can p1ck yourﬂnunadventure (1 amnot-

sure that Robb had read this book--he wished he had, I.think.)



The j%z who Nanted a Famnﬁy.;_Th1s 1s about a 'A?‘:

f.boy who 11ved 1n an orphange and he went to 11ve with a fam11y and

’

~§{?had to go back but then he got to go to '

:another”fam11y -?f;'was nice. “EC

'-106; “6'years (F), (at f1rst cou1dn t th1nk of a book) Se1ttsh
rfG1ant 0 w11de ‘“I 11ked it because he dled in the end He wasn t_dj"
d;very nice‘ he d1dn t want the ch11dren to p1ay 1n the ganden and »
.t the little boy°couldn t get up 1n the tree, th1s boy was God The :ht
B Glant he1ped the boy get 1nto the tree The g1ant got nice and .
°d1ed under thq}blossom‘}ree 1 11ked 1t when the boy cou}dn t get S
. in the tree and the g1ant 11fted h1m up "RR '

'7107 ‘;'8 years (F) “A LTttTe Ggmnasf -”The g1r1 1s cal]ed Anna
- ’ffr gnandma gave her two t1ckets for the Olympic games She'
_ asked her coach to go 1nto the compet1t1on and she won and got to f

:.go to the games I 11ked 1t best when' she'an fﬁe 0|ymp1cs "HQ

"103; 14 years (F)‘ Anne of Green Gab]es, L Montgomerey L e 11ked S

thégcharacter of Anne She was. n1ce and never mean She stayed

"the same- a]though she 1earned things "HQ

109, 13 years.'(M), Lord of the” Rin‘gs ., R.R. 'Tolkei’n r
‘5'enJoyed the exc1tement of 1t and I thought the characters were '

3y
) we11 deve]oped 1t was fast pace “IM



. .vt W R
iy 11 ;2 yeapsa(M) Underground to Canada"' “Jhere-was lots of

kS 2 /

,"adventure Two gir]s were s]aves and they had to get across the

'

1
-
S
"-:-u-‘c?o:,, :

i”border'uith help Sometimes I get bored of a book easily botdhot

&th1s one because 1t moved aTong fast . IM :féf“ﬁxgﬁ"~r} fﬁ-“’

Ao
LSl

A111¢ 12 years (F),,Anne of Green Gab]es) L Montgomerey “It was !

rrealistic, and 1maginat1ve Its about th1s g1r1 who 1mag1nes

iy

;wthings a: lota She got adopted by th1s brother and s1ster Marw]la'_‘

'pdidn 't like her at firstt Anne d1dn t 11ke her orange ha1r$:LD1ane - .

kaas ber friend I 11ked Anne most HQS

ofll 11 years (F). The Root Ce11ar, J Lunn " I 11ke books aboutyfjf
ﬁjhistor and I 11ked the main c..‘acter She went back 1n twme and ,f'-
-‘she stayed with friends and She, rescued her friend She dressed upff"

“HQ

5'as a boy because she had short ha.r.

f:113 5 years (F), Mildie s New Bike' " M11d1e had a b1rthday and
4'she got a new b1ke I liked the hand]ebars on 'the bike- because I
-fhave hande1bars Just like 1t on my bike She could r1de 1t 11ke

\me.- I have two bikes She has two friends at the party and her .

: 114 S years (F), Ra1nbow Bright and the Co10ur Th1eves "In the

',mum and dad. ”LRI

"story the wind blows a11 the colours off In the end they get the AT
" colours. back 1 11ked that best The co]our k1ds were happy in-
""the ehd"EC L ST



o " . LR

”ffilé,.FY yéAfs (M) :ihe Marve]lous Land of Oz " Its a11 magic

IT1pp the boy put sol e powder on 2 scarecrow and the scarecrow
::turned to 11fe,.another scarecrow turned »o 11fe too They had a

5b1g Journey, and the sqarecrows were brave I°11ked the mag1c " RR



