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ABSTRACT

PU—

i
<
\

The part1c1pat1on of adu]ts 1n post-secondary eJucat1on

' has grown dramat1ca11y over ‘the past decade and. with th1s/1ncrease

{ B
. has emerged the open un1vers1ty offer1ng courses at a d1stance,

/

however, Tittle is known about the factors which encourage success

-

- for students enrolled 1n,courses of th1s natdre This 1ack of

@
L

information is especially not1cab1e in d1stance delivered courses

“where person-to-person contact w1th students is sporadic and affected
.by many constraints. - w ’
, Based on . a review of the 11te?ature,.it appears that the

'
<

maJor factors wh1ch affect students enro]]ed in courses of th1s nature 2
eare 1) the content of the course, 2) the structure or 1nstruct10na1 S
= des1gn of the course,13) the 1nteract1on of tutors wYth students, and *

4)'the management of student activity within’ the course Th1s thes1s

managément systems preseénted here has 11tt1e effect if any, upon course
el " \, "
complet1on and ach1evement and that tutor se]ectlon bears the 'same

conc]us1on However, student s percept1ons about the usefu1ness of
course manadbment systems and tutor 1nteraiﬁjon is 1]1um1nat1ng and

warrants acknow1edgement of educators planning d1stance de11vered courses.

w

" Tn add1t1on, student S percept1ons of why or why not they comp1eted a

A

course of th1s'k1nd are presented. ,‘ 1D

1

o

iv ).
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: CHAPTER 1+ -

BACKGROUND TQ THE STUDY

OVer'the past'decade, the numher of adults engaging {n N :z
" part- t1me un1vers1ty Jevel studies has increased dramatvga11y and i
there is every 1nd1cat1on that this trend w1]1 continue.

Coincident.with this 1ncrease, the concept of the open ' 2". }
un1vers1ty emerged and un1vers1t1es of this. k1nd were qu1ck1y
subscribed to by many adu]ts as the solut1on to the1r need for post- «
secondary education. These un1vers1t1es-were ‘considered “open
because of the1r open admissions pol1c1es -- trad1t1ona1 un1vers1ty .

entrance requirements such as h1gh school matriculation were not -

prerequ1s1te -- and because of their open delivery systems -- courses o

‘offered. by these un1vers1t1es were offered at a d1stance by correspondence i

R

or through other,media and students cou1d study in. their own homes, inc
1ndependent study, and usua11y at thelr own pace The open un1vers1ty

with its 1ack of constra1nts offered an attract1ve a]ternat1ve to adults

-

wishing to pursue their-goa]s for further educat1on while, at the same

time, not severe]y disrupting their careers and family life.

2

The Open'Universities

Probably the best known open university is the British Open

e

-
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~University whith received its charter in 1969. ‘Today the Open

4

“University is a major feature of Br1tlsh post secondary educat1on
It enrolled over 80 000" students forﬁthe 1979 academ1c year:
60 000 of these were undergraduates studying for the B.A. (Open)

degree, the rema1nder enro]]ed in adult educat1on (non un1vers1ty)
programs (Keegan, 1979} . The precepts upon wh1ch the British Open

Un1vers1ty was formed were cogently stated by the Chancellor of the

"~

Br1t1sh Open Un1vers1ty, Lord Geoffrey Crowther, in his address to.

3the Roya] Soc1ety in 1969 where he stated

We are open first, as to 9e091e Not for Us

. the carefully regu1ated escalation from one
educational level to the next by which ‘the
traditional. un1vers1t1es establish their . -
cr1ter1a for adm1ss1on

The - first, "and most urgent ‘task before us is ‘
to cater for the many thousands of peop]e, S
fu]]y capable of a higher education, who; for .
~one reason ‘or another, do not get it, or do- v ;‘
“not get as mdch of it as . . .. they need NN |

o

_The Open Un1vers1ty is not a r1va1 of ex1st1ng '
universities. . It'is designed to take over {
where they are compe11ed to 1eave off . . } ;

" We are open as to Q1aces . " the' un1vers1ty
- will f1ow over the United K1ngdom .

We are open as to methods . . . Every new form .
of human communication will *be examined to see -
how it can be used to ra;e and broaden the J

Tevel of human understan ng . . .. .

|
Ne are open, f1na11y, to 1deas (Ferguson, o r'
pp. 19-20) | , {

Look1ng c]oser to home, two open un1ver51t1es weTe

, estab11shed in Canada - the Té]é un1vers1té 1ocated in Stf Foy,.

%
4 .
TR

|
!



Quebec and Athabasca Un1vers1ty in Edmonton A1berta The Té‘e _
un1vers1té estab11shed in 1972, is ome of the const1tuent ‘ i
jinstitutionsfof the muIti—campus Universjtylof Quebecz In 19784
3 thedTéTé—uniyersitéioffered'courses,‘at»a distance;’to approxfmate]y

~ 20,000 students ) ; L
| Athabasca Un1vers1ty jas ﬂhrst estab11shed in 1972 on -a _
p110t prOJect basis to exp]ore the feas1b111ty of;produc1ng packaged.t
1nstruct1ona1 mater1als for de11very at a d1stance and to assess the
post- secondary market 1n ATberta for- such a. sty]e of educat1on _In '

November, 1975 these goa]s were cons1dered accomp11shed and Athabasca

o Un1vers1ty rece1ved the necessary 1eg1s1at1ve and f1nanc1a1 support

%0 enab]e it to take 1ts p1ace as the prov1nce S fourth un1vers1ty
_‘In'Apr1l, 1978, the un1yers1ty received permanent university status
’1n A]berta | ;‘, ; R f‘_:my .;~;; f
o In Spr1ng, 1979 Athabasca Un1ver51ty had an. enro11ment of '

about 3 500 students, a d\ubllng of the prev1ous year S (1978) enro]]ment
It is ant1c1pated_that this number w111-r1se to about 5,000 by November,
©1979. o: 'A, | o i.v: S e

| L1ke’the Br1t1sh Open Un1vers1ty, both the Tele- un1vers1té B
and Athabasca Un1vers1ty have an open adm1ss1ons po]1cy, offer1ng
courses at a d1stance through var1ous med1a,_and focussing on the
» adu]t 1earner who cannot or chooses not to attend & trad1t1ona1

un1vers1ty. Athabasca Un1vers1ty, the sett1ng upon wh1ch th1s thes1s AX -

is based, 1s_apt1y described by the following excerpt from the
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" university calendar: - .

R o -

- Athabasca University is not oniy Alberta's
- fourth and newest university; it is also
- Canada's fastest growing university. It is
- fully accredited and offers undergraduate
“university.programs and courses to adult. . .
Albertans who, for various reasons, are -
unabTe to attend conventional universities.
Qur goal is to make university.education
‘accessiblé to, and possible for, any’ adult
_Albertan who wants it.” - :
To make‘uniJg¥sityvlearning accessible to:
people throughout the province, Athabasca’
University uses an open, distance education
, * approach.  Our only admission requirement -
o S s that students be eighteen years of age
~or older, but our openness is also mani- -
fested in other ways. For example, we make
it possible for you to enroll in courses
at any time, to arrange flexible programs
of study, to work at your own pace, and
_generally to learn without the constraints
of conventional classroom study. Most of
‘this openness. is made possible by our =
distance education approach. Lo

© Although Athabasca University is located
in Edmonton, our campus is wherever our
students are studying. Our students learn
- at home on their own, using- packaged learning
materials. These materials, which include _ ‘
such things as textbooks, study guides, - T
~ . workbooks, and so on, are often supplemented
' by cassette tapes and by TV and radio programs’
broadcast over local channels. Our students
“use ‘these materials to learn wherever and
whenever it is most convenient. The course
. materials -are backed up by tutors, knowledge-
" ablein the subject, who talk with students
A . over the telephone at regular intervals, ' o
- . discussing the course and providing assistance
’ - as needed., : _

kY

o ST
" The Role of the Tutor
As discussed earlier,‘for,the main part, open universities
.offer courses a% a distance. Typically these aré’prépaCkéged 1eaknipg‘

[}
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I

materials offered by correspondence often with adjunct television,
radio, telephone conferencing, or computer-assisted instructional

. [ .
components. In addition, tutors’(or animateurs, as they are termed

at the TéTé-uhiVersité), people hired to assist.studenis=n their.

studies, are also included in the instructional system which brings

lgg:;;ng to the students. .
™, i e the functioning of the tutor within the delivery:
e ) :

systtem of an -open univerdjty, the following excerpt from the General

, //Handbook for Tutors, pdblfs ed by‘Athabach'University, is presented:

Reduced to:its essentials, the function of the
‘ . tutor is to minimize the isolation of the student,
hﬁ*ﬁ?o provide the student with the opportunity to be
ore than just a, recipient of packaged instruction,
and to help motivate the student to complete his
course successfully. In order to carry out these
functions -- and to do so on a part-time basis .--
the tutor must show initiative-and subtlety in
establishing his credibility-with the student,
ingenuity and sensitivity in keeping the student
working, and knowledgeability in answering questions
about content. '

2 ‘
Experiencé at Athabasca has shown, as it has
“similarly shown at the Open University of Great
Britain, the Télé-université of Quebec,- and else-
where, that it is not only academic expertise - ;-
which makes a tutor valuable to students studying
‘on their own, but the human skills such as
listening, encouraging, guiding, reassuring,
motivating, etc., which mark the "successful"
. tutor. The tutor must be able to empathize
with his or her students; and understandithe
circumstances within which the student ‘is
pursuing his studies. -

. A1l the while the tutor must bear in mind that
the -university's course materials are basically
designed’ for independent study. They do not
have to' be taught, nor should they be considered
as minimum material upon which the tutor can build



.a series of lectures; the courses are
designed to stand by themselves. In

this context, the tutor is not a lecturer,
but .rather a supplier of motivation, _
encouragement, and advice, whose existence
and assistance will, it is hoped, check
the tendency for student independence to
slide into student inertia.

" " Student Success in Distance-Delivered Courses

‘Litt]e is known about the factors which encourage success
(hsua]]y_méaning‘course‘:ngjétion) for students enro]]ed‘in distance-
delivered courées where persgp—to—person,contact with students 1is
often sporadic and hampe%ed by many constraints rahging from the
- .bureaucracy of fhe university to the labour problems of the postal

system. Recent publications from several universities offering =

~

distanceﬁﬂe}iyere@ courses suggest thatwmug;fgngrs afféét the success’

of students enrolled in their courses. Attrition rates associated with
the courses offered by’opén universities and the like, -are evidence for
the absence of one or more of these factors.

BN

 CompTetion and Dropout Rates vag <. o IS

r

Completion rates in courses offered at a distanﬁe are, for the
mSSt part extremely: high. They are, as well, difficult to calculate
because often courses of this nature are offered on a continuous ‘enralliment
basis and the ensuing constaﬁf stream of students in the course makes it
difficult to ascertaiqgthe number of completions. ) |
.g,In a registgy répOrt of Athabasca.University, 305 new Athabasca
University student enrollments in home study courses during October and

November 1977 were analyzed by enrollment status. It was found that 55.4
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percent of the ‘students’ had w1thdrawn w1thout credit (Hammer and

!

Smith, 1979). Harr1ngton (1977) in The Future of Adult. Educat1on

examined the new opportunities for off—campqs credit and noted that
in home study courses the dropout rates have been shockingly high;‘
oftenover g? percent. Orton (1977) examining.comp1etion rates for
degree-cﬁedi& correspondence courses offered by Queen's University in
Kingston, 0ntar1o:hade a useful designation between non-starts and
dfopouts Non-starts were defined as students whgs cancelled their
reglstrat1on before submitting any ass1gnments Dropouts, on the other,
hand, were defined as. students who cancelled their registration after
submitting at 1east one assignment. Following this desmgnatlon, two
methods for.the calculation of completion rates we?eApresented. The
first, the Tota1'Enro]1hents foamu1a, is the one mosthommonTy used
in ascenta{ning completion rates. The_%ormula i;:

Completions

x 100 = Completion Rate .
Total Regjstrations -

i

The second, the NUEA formula, developed by the Independent Study Division

S

of the National University Extension is}ca}cu1ated using the following

3

formula:

Completions

x 100 = Completion Rate
Total Registrations - Total Nonstarts

The NUEA formu]a produces a larger comp]et1on rate because of. the

deletion of students who never begin the courses
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~percent to 76.5 percent. Non-start rates were not reported.

~

Orton (1977), looked at 118 courses in four subjects

-

éver a four-year period and calculated completion rates using the

"~ Total Enro]]ment formula ranging from 54.3 percent to 68.9 percent.

Using the NUEA fofmu]a, completion rates rangéd from 78.0 to 85.8 per-
cent. Non-start rates ranged from i4.7 percent to 32.9 percent.
Donehower (1968) reviewed the completion rates reported by :
f%fty-six institutions offering correspondence study courses for
university level students. She reported completion rates calculated
using the Total Enrpliment formula ranging from'18i7 fq 63.8 percent.

Completion rates calculated using the NUEA formula ranged from 35.7

i)

An atﬁrition study cdnducted af Empire State University
(B;adley and Lehmann, 1975) followed 877 students who enrolled |
between August 1, 1973 and January 31, 1974. When a one;year periéd
had eTapsed,“?3.7 percent had completed, 33.0 percent were still enrolled,
and 43.2 percent had withdrawn. This study inditates the difficulty
involved in calcu]atfhg completion rates in.a.confext of continubus
enrq]]ments.

Keegan (1979) reporting on dropouts in a course at the British

Open University noted a completion rate 6f 71.0 percent in a Science

“foundation course and 69.0 percent in a second level Social Science

course. He comments upon this high rate of completion when he statés: "

From the start of the planning for the Open Univeréity
in 1969 there was a constant preoccupation with the

- . reduction of the expected dropout rate . . . It is

 fair to say that the reduction of this is central to
the University's philodophy and is regarded as one of
its basic achievements (Keegan, pp. 11-12)
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To place the above-mentioned completion rates in context,
they can be compared with the completion rates in traditional |

universities. The most recent American data on dropouts is provided

by Pentages and Creedon (1978) in their exhausive study of United
+ States CoT]eges and Universities.  Their main ,conclusions are: ¢’i:::)

For every ten students who enter college in the
United States, only four will graduate from that
college four years later. One more will eventually
" graduate from the college at some point after those
four years. Of the five students who dropped out
of the college altogether, four will reenrol]l at a
different college, and of those four enrollees,
only two will graduate. Of the six students who
dropped out, three did so. during the first year.
Two more dropped out during the second year, and the
last one',dropped out at some point after the second
year. Three of the ten students who originally
entered tollege will never obtain a college degree.
This meahs that of the estimated 7.6 million:under-
graduates enrolled in the U.S. in 1971, roughly
2.3 million students will drop out of higher
education cpmpletely. (Pentages and Creedon, p. 49)

‘Reasons_for Non-Completion

PIN

As the prior discussion evidenced, clearly there are4§éterrent§
keeping stugents from béing successful in their learning. ;Thétf6]1owing
were iﬂentified as the major reasons that students give for not pompleting
coyrses delfvereq at a distanpce.

" The pfimary‘reasoﬁ for not:éth1eting a course appears to be
‘Tack of time. Carp g;_gl, (1973) in surveying dropouts from courses
offered by the University of‘Mfd-America found thatv"not enough time®

was the primary reason given by students failing to complete a course.

Similarly, McIntosh (1978),investigatjng students at the Open University,
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‘reported that "latk of time" 1n some form or other was mentioned,
in most answers oiven and *that "academic difficulty" was not an
important factor ﬂ1$tudents' decisions not to continue. ;bei
study conducted at Emp1re State Un1vers1ty (Brad1ey and Lehmann, "
1975) 41. O percent of students not comp]et1ng a course. stated that
health, fam11y p b]ems, or moving out of the commun1ty were the
.basic cause of their withdrawal; 31. 0 percent reported that job- . Y\<_

" related prob]ems were the main reason. Dropouts said that they could

gnot handle the scheduling or rea]]ocation of their time so that both
‘oo11ege; work; and job responsibilittes tould be maintained. 'Twenty—
one percent of students leaving reported that a poof relatignship ' -
witn thedr.mentor (tutor) was the primary reason for. their wtthdrawa1.
Harrington (1977) mentions that high on the list of reasons ,for fai]ur
ot much of distance‘education is the sense of Toneliness that brings \b/\)

discouragement,to'students‘studying on their own.’ ~

Methods for Improving Success in Distangéige;jvered Courses

From the prior discusSion,'reducing_the,drOpout rate wou]d‘

. . . {
appear to be a, desirable aim for .institutions offering courses at a

distance. . For not on]y does a h1gh dropout rate indicate that a large

number of’students are fa111ng in their- 1earn1ng act1v1t1es, but h1gh

dropout rat S a1so mean lost revenue in the form of tu1t1on MacKenz1e

et al. (1968) make this latter po1nt in the1r book Correspondence

Instruction 'in the U.S. where they discuss the problem of "non-starts”
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- dropout rates: (1) counselling in the form of*screeningland
, < 1

\
\
\

(students. who register.in a cqurse, but never submit \he first
lesson) as they relate to private home study schools. \The1r
arguments, however, also apply to Universities offering' courses

at a distance.

Two routes appear.to be the moSt’promising for reducing
tutorial sé&Vices,'and (2) systems for managing student activity
in the course which include pac1ng schedules and time mgnagement
MacKenz1e gt_aL (T968) po1nt out that frequently a h1gh
percentage-of non—starts will gjve the supp1y1ng 1nst1tut1on reason
to reexamine its enrollment and/screening procedureS'(p P‘t‘97‘)
Keegan, in h1s d1scuss1on of .the Open Un1vers1ty, states that the

link between course mater1als and 1earn1ng -- the link which will

, also ensure»that learning w111~4n fact, take place" and tries "to

'prevent avoidable dropouts" -- is provided by "an 1nter106king .

group1ng “of at 1east eight components, most of which are opt1ona1

to the student and come under the control of the University's

o

Reg1ona1 Tutorial. Serv1ce§ department These are:

A tutor/counse11or who follows -the student
throughout hlS career. :

* A tutor who is available for consu]tat1on
.. ", on work after the first year.

% 13-regional-offices for-decentralization.
__adm1n1strat1on :

A 1oca1 study centre where he [the student]
©can meet other students

* Computerized student records that can p1ck
up prob]ems in students progress ‘

11
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* Residential “€dmmer schools, students'
"associations." :

» (Keegan, p. 13) . o, . , '
Keegan goes on to mae the po1nt that too often educators feel
that théir job is done-once learning mater1@]s are developed

and mailed to students; wh

learning fails to occur, it.appears

that the fault lies with fhe omission of -the 1ink between course

materials and the learnim that is to occur as a result.
Harrisu(]975 studying students engaged in further

education courses in Mahchester, supports the Open University

approach:
“There is Tiytle doubt that the home study ~
students improved their effectiveness in 4
stﬁay where they were able to combine their
o correspondence courses with other study
_» -+ ..methods. These included part-time class
4 attendance itself, private tuition and even

%”éubset)}? She states

full-time study for a limited period. How-
ever, over two-thirds of the total numbers

surveyed had had no other tuition for their
courses than correspondence courses. It is

.....

had qropped out of study by three to four
years later. (Harris, p 368)

Miller (1978) recommends the f0110w1ng attributes to

institutions desiring to attract and retain students in non-

‘lggradﬁtional courses (of which distance-delivered courses are a

C

' F1rst, educators must recognize the 1ife
s1tuat1ons and personal needs of older

4 students .- Programs, designed. for -adults.

At must address the isSues. of time f]ex1b1]1ty,
A Tocation appropriateness,. financial feasi-

. /7-~~' " bility, and 1ength of the degree program.



i ’
And éétgzﬂ,:a11 non-traditional programs for
adults must -meet the educational needs and \\
developmental stages of adult learners. )
Successful programs need to take extgrnal :
constraints into consideration, give fredit
for prior learning, build self-undergtanding
and self-confidence, provide relevant education,
and recognize the life phases, ego stages, and
Jearning 'styles of individual students.
(Miller, pp. 47-48) :

In addition, the management of'student‘s act%vitiesvwifhin
the course also appears to be a major factor chtfﬁbuting to student
success. Tosti and Wilson (1972) findicate that instructional manage- ///’NY
ment -- "those actiVities 1nv61ved in the decision to initiate a

specific actiVity for a given student, based upon an assessment of

that student's performance" -- is a necessary component of all courses

(p. 26). They also point out‘that-d Student's completion of a course

is dgpéndent upon ‘his or her'ability to move at a steady'rate'thrOUQh
the course materials. Research conducted by Donehower (1968) further

supports these claims. She concludes:

Students enrolled in correspondence study courses
must rely on themselves to a greater extent than
students in residence because there is no set
schedule of classes to attend or specific dates

of examinations. Self-reliance and perseverance

on the part of the student, therefore, are most
important if the student is to be successful;

first, in the. completion of the course requirements,
and second, in the obtaining of a satisfactory

grade for. his efforts.

and goes on to make the fo]]owing'recommendation;

As the time lapse between enroliment and submission
of the first assignment has a significant relation-
ship on the probability the student will complete
the course, the student should be encouraged to -
submi% his lessons as soon as possible. (Donehower,
p. 76



Anderson and Tippy (1971) surre&ed students enrolled dn‘

correspondence courses through the Un1vers1ty of 1111no1s In
" response to their questionnaires, they discovered that 68 percent

of students had set up their own course comp]et1on schedule. Of

these students, 15 percent reported that they were behind and could
not catch up, 65 percent were behind but felt that they could catch
_up, and 20 percent were on schedule. When students were ‘questionned
about whether they would like to establish a persdnalized lesson
- schedule and have the Correspondence Courses Office rémind them if
they fell behind schedule, 60'percentvanswered no, 22 percent said
umaybe,,and 18_percent answered yes. When asked if they would be
w1111ng?to pay for sucn a service at a cost of about $5.00, 70 percent
.:said no, 14 percent said mayue, and ‘16 percent agreed. In their
conclusions, the-authors noted that it was surprising that students
would engage in an activity requiring an ektended period of time
(auprdximate1y one year) for comp]etion.and rather complicated content
organizatidnal patterns (such as in a history or geography course),
,and ndt estab]ish a method of anticinating and recording progress.

They suggested that perhaps the rieed for personal and content organ-

-jzation was not apparent to students when they began a correspondence

'-‘ course (p. 15) and recommended that.

. . materials be prepared which will enab]e a
student to plan his study schedule from the tim
he submits his -first. lesson until he receives
final grades. - This task requires the organizdtion
of certain data which will give the student a
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"lesson-turn-around time', the preparation
time for each lesson, and the ‘time to study.
for, administer and grade the final exam.

(p. 20) :

They also recommended that:

. . each correspondence course prepared on
~contract by University of I11inois instructors
be -evaluated by peers of the Instructor,
graduate students and potential users of the
course before being used in the curriculum.
The hypothesis is that poorly designed courses
contribute to the fact that 1/3 of the students
are not being challenged by their courses.
(p. 20)

Daniel and Marquis (1978), in describing the Tele- L
un1vers1té, 1dent1f1ed the 1deo1og1ca] issue surround1ng manag1ng

student act1v1t1es using cour§e management schemes versus a110w1ng
\ 4
students to engage in truly 1ndependent'stud1ed They,sa1d;

~The 1deo1og1ca1 issue is s1mp]y stated T 1f a-
system has as its chief priority to respect

the freedom and autonomy of the individual
student, it will allow him to begin a ‘course
‘of study whenever he chooses and to finish it
at his convenience. The student paces himself
and there are no external constraints although

" the good correspondence school, whose model
this is, will have a system of written reminders,
encouraging phone calls and even financial
incentives to incite him to keep-at it. Never-
theless the dropout, or non-completion rate,
with such a free approach is usually horrendous
(owér '50%) if the students are humans rather

an angels .

- The- usua] way to .encourage students to continue
with a course is to prov1de some form of pacing,
-+ i.e., to introduce into the system a series of.
events taking p1ace at “fixed - t1me9‘wh1ch become
deadlines for the students to megf (Daniel -
and Marqu1s, sec. 2.4) -

e

N
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Field and Blacklock (1977) of the Open University
illustrate anotﬁer problem associated with systems that manage
/~. student activity in courses:

- takes time to study'——'timeﬁtO'1earn;”~But
how much further should we go? ‘Students study
for different reasons, and subsequently in =
different ways-. Those.with strong vocational
needs may look for the shortest route to a
qualification, doing only sufficient work to

 submit adequate assignments and scrape a pass,
while those studying for enrichment or. personal
catisfaction may do much more work than they.
need on each and every unit. The same student-”
may well approach different courses in different
ways. . Surely for degree level courses we must
not spoonfeed -- we must present the whole

experience: the richness, complexity and even
confusion =- and ‘let the student scan, skip and
select what he needs.  What is time? .Does each -
hour have the same value? Is effort more
important than time? Who can say ‘that it is
necessary to spend a certain defined time (and

- no more) to adequately assimilate a set of =
conC§pts,or skills? (Field and Blacklock,
p."3) - s

\\ , To.spend too much time in studies is sloth.
\\ ' - ~ - _’Francis Bacon.

v
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Objectives ofﬂthe'Thesfs
From the pr1or d1scuss1on 1t wou]d appear that four
factors affect the success of students enrol]ed inpost- secondary ?
]eve1 courses be1ng de11vered at a d1stance These are:
1. the content .of the course,
2,»!fEE\structure or.instructiona1'design‘ofithe
course, | - | |

‘e

and

_ g :
4, the management of student act1v1ty w1th1n the _

COUY‘SE

' The. fo]]ow1ng study w111 dea1 w1th the latter two factors © the

| effect of tutors and the management of student act1v1ty

Based on the rev1ew of the 11terature, the fo110w1ng

_‘fobJect1ves are set for this thesis:

>1. To determ1ne the effect of d1fferent course management

'fsystems upon comp]et1on rate, achievement, and student att1tude in. a

courseldesfgned for adult Tlearners and de11vered at a distance.

2. To determine the effect of diZZjﬁent tutors upon the

comp1etion rate, achievement, and-student attitude in a course designed

for aduTt ]earners and de11vered at a d1stance

3. To exp]ore students percept1ons about why they comp]eted_

_or did not - comp]ete a course des1gned for adu]t 1earners for de11very

J
at a. d1stance ’



" CHAPTER 2

EXPERIMENTAL PROCEDURE AND DESIGN
' y; The‘Samp1e and- Assignment to Ggqups3.‘

For the purposes of this investigation, 90 students, -

enro]]ed‘in’Administration 232: Administrative Princip1es; a

three-credit, intfodUctory level, distance-delivered administration

course offered by Athabasca UniVersity3’Were-se]ectedl The calendar’

: descr1pt1on of the course appears below.

't Adm1n1strat1on,232. Adm1n1strat1ve Pr1nc1p1es
3 cred1ts (Applied)

Administrative Prﬁnc1p]es deals w1th adm1n1-
stration in general and with the basic

 administrative processes in particular. The
course emphasizes translating administrative
‘theory into effective administrative practice
by examining both what .administrators do and
how they do' it. The intent of -the course is
first to present theories of adm1n1strat1on
"that are applicable to both the public and
private sectors and second to reconcile these’

-.theories with current pract1ce, focussing

g pr1mar11y on the student S exper1ence

Cred1t B]ock 1

~Unit 1: Introduct1on to Adm1n1strat1on
o (A Philosophy of Administration; A .
Point of Departure; Models) -

Unit 2:. The Administrative Environment.
: & (Organizational Politics; Power;-
‘ Organiiationa1.Conf]ict)



A

i part1cu1ar course management system. Three tutors henceforth /

.tca11ed A B, and C, were 1nv01ved 1n the study The fwrst 30 : m<ﬁ
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Credit Block 2

Unit 3: Planning
"~ (Objectives; Guides to Decision
Making; Forecasting and Strategy §
Formation; Creativity 1n Decision.
Making)

Unit 4: Organizing
(Cornerstones of Organizing;
Authority; Bureaucracy to
Adhocracy; Group Dynamics)

Credit Block 3

Unit 5: Leading
‘ (Mot1vat1on, Behavioural Technology;
S Leadership; Communication)

Unit 6: Evaluating
(The Evaluation Process; Cost-
Benefit Evaluation)

Unit 7: Summary
(Administration in the Future; An
Attempt at Integration)

Course materials include one textbook and a

& seven-unit study guide.

Students are evaluated on the basis of unit
exercises and three credit examinations.

Enrollment may take place at any time during
the year.

The total cost of the course is $75.

, Beginning October 1, 1978 and ending January 15, 1979,

students enrolled in the course were assigned to a tutor and a

54

students enro111ng 1n the course Were ass1gned to tutor B the
vnext 16 to tutor C the. next 30 to tutor A and the final 74 to =«

tutor Cu ‘The pattern of tutor assignment was determ1ned by the
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availability of tutqr§ and was adminisgered-by the Registrar's
(Officeqovafhébasca University.

Each student was also assigned to one of three course
management éystems._ The procedure for assignment was as follows.
The first student assigned to a tutor was placed in course
mahqgement system 1; the second, system 2; the third, system 3;
the fourth,jsystem 1;.and so forth. Tutors notified students by
mail regarding the course management system to which they had been
assigned. (Copies of this correspondence appeaf in Appendix 1.)
When theqassignment of students was complete, each tutor had been.
as;igned_30 students, ten in each course maﬁégement system, as is

illustrated below.

Table 1

ITiustratign of Assignment to Groups

R e Tutor -
“Course- - . . .1, . n=10 - - n=10 n=10
Management = ST T e
System 2 n=10 - n=10" - - . n=10
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for comments and grading...
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Description of Treatments

Fach treatment represented a different course menagehent
system involving tutor/student interaction and deadlines for the
completion of unit assignments and examination for the first eredit‘
of the coUrse. It was decided to use only the first credit block .,
of‘the cour§e~for two reasons:

1; to expedite the study. |

2. on the basis of previous reseérch (Dohehower, 1968)

and anecdotal data wh1ch suggest that students who comp]ete the f1rst

‘part 'of a distance- de11vered course have a h1gh probab111ty of

comp]eting'the remainder of the course.
. The fpllowing activities comprised the first credit of the

course:

\
\

\j Read chapters 1, 2, and 4 of the'course‘teit';"
UZl‘ Comp]ete unit exercise 1 and send it to the tutor forvf: t
comments and’ gradwng oo T \

©-"3. Réad chapteis’5, 6, and 7 of-the course text.

o 41'“ComﬁTete'Dntt'eXeréise 2'ana\send it to the tutor

5. Write the invigilated examination for credit one

of the course.
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Description of Course Management System 1

Students assigned to this group were 1nformed by their
tutors by mai1 that they had two months to complete the first
credit of the course which included two tutor-marked'assignments
and a credit examination. The‘tWO—month time period began on the

first day of the month following the student's enro11ment in the

"course. Ffor examp]e, if a student reg1stered on November 20, 1978,

the two-month time period began December 1, 1978 and ended on

 January 31, 1979.

Tutors were 1nstructed to make telephone contact with

~these students’ at approx1mate1y two-week intervals. Other forms

of tutor contact included wr1tten feedback given on the unit

: exercises andetudent%fnitiatedvtelephqne_ca1ﬂ§,1‘

Descr gt1on of Course Management sttem 2

Students ass1gned to this group’ were'céntaCted by”mai1"*"

by ‘their “tutors and g1ven dead11nes for cOmp]et1ng each un1t exerc1se

and for wr1t1ng the cred1t exam1nat1on Tutors were g1ven the
following instructions. for determining these deadlines:
7. Set the date at the end of the two month conpletion

per1od (same as for course management system 1). This is the dead-

- line. for wr1t1ng the credit exam1nat1on

“fm‘”~ Q2. Subtract oneumonth from the exam complet1on dead11ne
This s the deadline for completing and mailing Unit Assignment 2

o the tutor. S e

22



3. Subtract six weeks from the exam completion deadline.
This is the deadtine for completing and mailing Unit Assignment 1
to the tutor.

The number of days to be subtracted from the examination
completion date was arrived at by estimating the time required for
the student to work through the course materials, the marking time,
and the mailing turn-around time.

| Tutors were advised to make telephone contact with students
1n”th1s‘course management system at approximately two-week 1ntervals
or when students fe]] beh1nd schedule. When: the 1atter occurred,
'tutors were to]d to encourage students to get back on. schedu]e
Other forms of tutor contact 1nc1uded written feedback on ass1gnments

-and student—initiated telephone calls.

'Descr1pt1on of Course Management System 3

| Like system 2, students in Course Management System 3 had
‘dead]fnes for.the,comp1etion of each unit exercise and for the
writing.of the credit examination; However, these deadlines were
set by the stddents themse]ves, within the constraint of completing
the first credit of the course within two months. Students were

informed by mail of the course management system %o which they had

23

been assigned and responded by filling in a form stating the deadlines

they had set, signing the form, and returning it to their tutor.
Again, tutors wére advised to make contact with their

students in this group at approximately two-week intervals or when



students failed to meet their deadlines. When the Tatter occurred,
students were encouraged to get back on schedule. Other forms of
student-tutor interaction included feedback on unit assignments

and student—initiated telephone calls.
The Collection of Data

Upon comp]et1on of the first credit of the course (which
was ascertained by the receipt of the credit exam1nat1on) or when
a student forma]]y withdrew or when a student had not comp]eted the
first credit within three months of the start date, the fo11ow1hg
‘data were collected. For those students completing the first credit
of the course:

1. -they were classified as comp]etions.

2. a composite mark composed of their grades on unit
exercise one (15 percent), unit exercise two (25 percent), end their
grade on the credit exémination'(60 pefcent) was recorded. Those
studenté officially w{thdrawing or not cempleting the first credit
of the course within three months were classified as non- comp]et1ons

In addition, questionnaires were mailed to all the students

participating in the study and interviews conducted with a random

sample of these students. ) e

 The Questionnaire - ... ..o

" The Covering. Tetter dnd questionnaire appearing in Appedix 2 -

R,
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‘were- ma]]ed to students when they comp]eted the f1rst cred1t of the

" course, when they off1c1a1]y w1thdrew ‘or- when they fa11ed to -

comp]ete the first credit of.the course w1th1n three months

Interviews

At about the same t1me as the ma111ng of the quest1onnarres,.q,,} .
twenty-five randomly se]ected students from the samp]e were contacted R

by telephone and 1nterv1ewed by the author The 1nterv1ews Were qu1te§fﬂﬂ~'i

brief and focussedlon the question: Why, in the student s op1n1on,

ha¥ .they completed (or not completed) the first credit of the course?

-

Other Data
Simultaneously wﬁth the above-mentioned questionnaires and

1nterv1ews, the Division of Inst1tut1ona1 Research and Eva]uat1on

vat Athabasca Un1vers1ty a1so sent quest1onna1res to those students

failing to complete the first credit of the course. -A copy of the
questionnaire appears in Appendix 4. As these questionnaires were
anonymous in nature, cgﬁre]ations with tutors and cOurse_managéﬁent
systems could not be reported. The results, however, are reported

in Chapter 3: Results and Analysis.

Flow o u
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- Chapter 3
" RESULTS AND ANALYSIS

Overview of the Analysis

R P S T T

S l'.,]'ff" R ,';___ The comp]et1on and non- comp]et1on data for the students

- -

Treg1stered in the course were analysed on-a between tutors and on.
';a between cbnrse management systems bas1s For this. purpose a Tukey
test for comparison of independent proport1ons] was - chosan to deter-
mine the effect, if any, of the different tutOrs or course management
system upon student completion. ' |
In add1t1on, for those studerits comp1et1ng the f1rst:cred1t
of the course, achievement data resu1t1ng in a compos1te grade based

o

on marks received in two unit assignments and one invigilated exami-

K]

\

nation was analysed on a between-tutors and betweenJQroups basis.

The test used in this instance was a two-way ana]ys1s of variance --
fixed effects model, with unequal cell sizes (ANOV25 available from
the Division of Educational Research Services, University of Alberta).

Finally, the data resulting from the questionnaires sent

v’

fQ%]Th1s non paramatr1c test sl avallabTe from the D1v1s1on of Educat1ona1
" ‘Reséarch Seérvices;” Un1vers1ty of A]berta under the heading of DESTOS.
Normally a Z-test is ‘used for(ggmpar1ng two independent ‘proportions

~- . based on dichotomous data, however, since: this. ana]ys1s 1nvo1ved three
: {;proport1ons, the: Tukey test was appropr1ate e =

"*T" 7.8 gt .r‘ O SRR



to ascerta1n students att1tudes about tutor support and the course
‘management system to wh1ch students had been “assigned was tabulated
using the-Statistical Package for the Social Se1ences (SPSS)
(Nie_g;;gl,,.1975)f;[1j&-'"' ' ' '

.. Analysis-of -Completion Rates.::: .,

, Tab]e;ZVShQVS‘the tabu?atjon of numbers of students

completing the first credit of the,course.. Students are'categorfzedf

by both course management sysfem and tutor assignment. Thefnuilz‘
hypothesis of independence of course drOpouts between tutor and
2

between course management system was not rejected (x = .75, df = 4, p > .

1nd1cat1ng that dropout patterns were s1m11ar for all three tutors

Of the th]rty students ass1gned to each of the three SR

27,

course management systems, 15 (50 percent), 13 (43.3 Percent), ing -

3 (43.3 percent), respectively, completed the first'credit of the
course (Table 3). Analysis showed that these data were not statist-
ically significant at the 0.05 Tevel (Tab]e 4).

0f the thirty students assigned to each‘tutor,-A, B, and

C;-17 (56.7 percent); 13 (43.3 percent), and 11 (36.7 percent),
__,respective]y,;tompleted credit one of the course (Table 5). Stat-

- istical ‘analysis of these'data showed that these. results were not

“significant™at the 0.05 level (Table 6).
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. Table 2. . A
N Co
© Tabulatipn of Completions by
Course Management System;;nd by Tutor
0 Turor
A B ¢ Total .
Course 1 o 6 o 5 4
Management )
- System 2 o5 » 5 -3 13 -
3 6 - 3 13
Total 17 - 13 11 41
, . Jable 3
“" - Tabulation of Completions by’
~ Course Management System
Number of Comp1etioh
Course Management System Completions “Rate (%)
’ 1 B 50.0
s 2 T 13 43.3 - -

“ .]5 - e -



Student1zed Range Statistics Resu1t1ng from -
: " Analysis of Completions by
Course Management System &

eCourée“Managemeht;System-f

1 z . : 3
Course 1 ' 0.0
Management : -
System 2 -0.722 : 0:0

3 0.722 0.0 .. 0.0

" d The critical value for r = 3 and degrees

of freedom = 87 is 3.370 for @ = .05. . S

: Tabie,S

L

Tabulation of Completion by Tutor

Tutor - Number of'Completions _ CompTetion Rate (%)

° I T T R < I
¢ o q e -

N

o

‘_ — “\\3 . “+ Table 4 ; o ‘f"f R



Table 6

Studentized Range Statistics Associated With
Analysis of Completions by Tutor @

. Tutor A- - - - Tutor B L Tutor C

>'v‘Tthr_A?  7

CTuter B

Tutor C

o 0L
.82 0.9

293 L0731 - 0.0

% The critical value for v =-3,
- degrees of freedom =" 87, 'and
. .o =05 is 3.370. |
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Anaiysisiof Student Achievement

: Achieyement score were>recorded for those.students

' compTeting'credjt one of the cpurse (n‘= 41). Achjeyement
scores were arrived at by averagino 15 percent of the”grade
received on unit exercise one, 25‘percent of the grade receijved
on unit exercise two, and 60 percent of the grade received on
the credit examinationb bThis composite storﬁ was the student's

' “mark for Cred1t One and was. recorded by the Reg1strar Students

I A

qwere aT]owed to wr1te one supp]ementa] exam1nat1on © Two students

od1d th1s and, in these cases, the supp]emental resu]ts were recorded

Tab]es 7 and 8 show the mean ach1evement and the1r

a0

4'var1ances categor1zed by course management system and tutor Since_ f‘

tvar1ous proport1ons of students comp]eted cred1t one of the course o

- both by tutor and by treatment it was necessary to use a two way

‘\ana1y51s of variance w1th unequa] n s (N1ner, 1971) | Tab]e 9
presents the results of the ana1ys1s of variance for th; ach1evement
scores of the fourty-one students completing the first credit of

the course.

The ana]ys1s shows no significant effects due to the main
var1ab1es of tutor and course management system however, there was
a s1gn1f1cant 1nteract1on between the two var1ab1es (p 05) Post .
hoc Scheffé tests indicated that the interaction was caused pr1mar11y

'by the Tow achleVement average found for Tutor C under system 1.



Table 7

Mean AchieVement (%) by'

 Course Management System and by Tutor

4
Tutor
A B Q
- Course 1 82.0 81.2 69.0
Management . - L :
System ’ 2. ‘ 79.0 . . 80.2 . 83.3
| 3 - 75.0 80.3 84.7
© Table 8 )
Variance of Achievement Scqres (%)
Tyutor .
A B C
Course 1 50.0 . 26.7 . 12.7
Management - c S
* System 2 154.0 : 25.2 32.3
3, .5 60.3 * 62.9
. /
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“Results of the Questioﬁnaire’

The ﬁﬁestionnaire and covering 1e£te£uappéaring in
Appendix 2 were mailed to students following the student's
completion or non-completion of Credit One of fheléourse.' of
the 90 questionnaires mai]éd, 36 were returned,.constituting a
40 percent return rate. 0f the returned questionnaires, 29 out
of 41 were sent by students classified as completions, 7 out of
49 were sent by studeTts classified as non-completions.

Tables 10 through 15 report the questionnaire respbnses
' softed by éourse management system and by tutor assignment.
Students' written comments appearing.on the returnéd questionnairés
are‘feported in Aﬁbendix 3.

O0f the students assigned to course management system 1,'
8 (66.7 percent) reported that they agreed or sfrong]y agreed with
the statement: "I like having deadlines for the completion of the
first credit of the course"; 8 (66.7 percent) agreed or strongly
agreed that deadlines had helped them to better organize their
study{ng time; however, only 5 (41.7 percent) agreed that the
existence of deadlines had helped them to complete the first credit
of the cBurse more easily (Table 10).

Responses from‘étudehts assigged to courée‘management

system 2 showed that only 6 (429 percent) of the students responding

to the questionnaire agreed or strongly agreed that they Tike having

deadlines. Also, only 4 (28.6 percent) felt that having deadlines

34
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. for.the first credit of the.cOunSé had helped, them to better organize
their studying time, and the séme percentage agreed that deadlines
had helped them to complete the first credit of the course more easily
(Table 11).

| Students assigned tb course manageﬁent system.3 showed moré
positive attitudes towards the deadlines with 8 (80 perﬁent)Aagreeing
or strongly agreeing that they liked having dead]ines for the completion
of the fjrsﬁ credit of the course. Seven students (70 péfcent) felt .-
that having aeadlinéé hﬁa'heTped them to better organizé their studying
time. However, qn]y 4 (40 percent) agreed that having deadlinés had
He]ped them to comp]ete the first credit of the course more easily
(Table 12).

Looking at students' preferenqes.aé to which schédu]ing
option they would prefer to work under for the duration (final two
credits) of the course, the most popular choice for students assigned
to course management system 1 was “One degd]ine, set by the University,
for finishing the remainder of the course" which was se]ected by 5
(41.7 percent) of the regpondents.- The next most popular choice was
"Deadlines set by yourse?%ifor cdmﬁfgting each assiggment énd exam fdr
the remainder of the course" which was chosen by 4 (33.3 bercent);.
followed by»”Dead11nes set by the Universfty»f _ comp]etihg each
égéignment and exam for ﬁhe remainder of the coufse" which was chosen
by 2 (16;7 percent); ana 1 (8.3 percent) preferring no deadlines at
all (Table 10). ' |
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) éaéedhoﬁ.qﬁeétfoghaf}é.feébonééé; st&dénté gssiéged to
couYse-hanagement system 2 far preferred "Deadlines set by yourself
for gomp]etiﬁgueach assignment and exam for the remainder of the
- course" with 7.students (50 peréent) choosing this option. This was
followed by "One deadline, set by the University, for finishing the
remaiﬁder of the course" and "Deadlines set by the University for
completing each assignment and exam for the remainder of the course"
which tied at 2 students each (14.3 percght) pfeferring this option;
1 (7.1 percent) wanted no deadlines at all; and 2 (14.3 percent) did
not state their preference (Table 11).

Students in course manégement system 3 showed a similar
trend. The questionnaire responses from this group sHowed 4 students
(40 percent) wishing to set their own deadlines for each'assignment
and exam for the remaindér.of the course, 3 (30 percent) preferring
one deadline set by the University, 2 (20 pefcent) wanting deadlines
set by the University for‘comp1eting each assignment and exam for
the remainder of the course, and 1 {10 percent) opting for no deadlines
at all (Table 12).

Tables 13, 14, and 15 show student responses to the
questionnaires sorted‘according to tutor assignmenf.‘ Responses from
students assigned to Tutor A showed that 10 (71.4 percent) felt that
their tutor had helped them to progress through the course and 12

(85.7 percent) felt that their interactions with their tutor ‘had been

worthwhile (Table 13). Similarly, 7 (58.4 percent) of students.assigned

I
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w e 3

to-Tutor B feit.that.their futer had-hetped them-to progress through <. -: = s vz

the first credit of the cqurseland 9 (75“pércent) felt that their

interactions had been worthwhile (Table 14). Of thé students responding
who had'peen aséigned to‘Tutor c, 5 (50 percent) felt that théifﬁfdfokji ' g
had helped them to progress thfough the first creéit of the course.and
5 (50 percerit) felt that theif interactions had been wokthwhile (Tab]é

15).
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Questionnaire Results: - Students Assigned to Course Management System 1

e e ) (n=12) (Percentages appear in parentheses.)

> o [+3] >
—_— -y < —
o = P = =A o
c o o s (7] A e, . .U
52 % = @ 8P Lw
STATEMENT | sZ gl ey r Gl En
1. I felt that my tutor hélped
me to progress through the 0 2 ‘3. 6 1 0
first credit of the course. (16.7) [(25.0){ (50.0) (8.3)
s Ijfeft5thatvmy:ihteractioné e _
with my tutor were worth 0 1], 4 S50 2 o0
while; (8.3) 1(33.3){ (81.7) (16.7)
3. 1 like having deadlines '
for the completion of the 0 1 2 5° 3 1
first crgditwof the course. n (8.3)1(16.7) (41.7)](25.0) (8.3) |
" 4. 1 felt that having deadlines ’ w B
for the first credit of the ‘ .
course helped me to better 0 i 3 77 1 0 .

organize my studying time. (8.3) |(25.0) (58.3) (8.3)

£ -

5 1 felt that having deadlines
for the completion of the
first credit of the course
helped me to complete it
more easily.

i 2 4 5 0 0
(8.3) (16.7)‘(33.3) (41.7)

__i,

6. If you are continuing on with the course, which of the following scheduling
_ options would you prefer to work under for the duration of the course?

5 (41.7) One deadline; set by the University, for finishing the remainder
of the course.

2 (16.7 Deadlines set by the jversity for completing each assignment and
exam for the remaind of the course. ' .
4 (33.3 Deadlines set by yourself fer completing each assignment and exam

for the remainder of the course.

1.(8.3) No deadlines.

—

0 Not stated.

—_—
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Questionnaire Results: Students Assigned to,Gourse,ﬁénaggméﬁ%wsystem_f

(n=14) (Percentages appear in parentheses.)

P

> [V . >.
, CIA: 5 e o
~ c o o et U c @ Q
o m© . = @ o Q +
STATEMENT T . wo 7o Q. ® v o < wn
1. 1 felt that my tutor helped .
fe to progress through the 0 -2 3 3 4 2
first credit of the. course. (14.3)) (21:4)}(21:8) (28.6) (14.3)
2. 1 felt that my interactions : : o
~ wWith my tutor were worth ' 0 0 3 -5 5 T
" while.. o . (21.4)1(35.7§1(35.7)} (7.1)
3. I 1ike having dead11nes ‘ : e : R .
for the completion of the 1 2 3 4 2 2
first credit of the course. , (7.0) (14.3) (21.4)](28.6)](14.3)}(14.3)
4. 1 felt.that having deadlines
for the first credit of the
course helped me to better . : 2 {3 2 4 0 3.
organize my.studying time. . (14.3)1{21.4)].(14.3) (28.6) (21.4)
5. 1 felt that having deadlines
for the completion of the ‘
first credit of the ‘course -
helped me to complete it ' 1 5 1 4 0 3
more easily. (7.13](35.7)] (7.1)](28.6) (21.fj4j

6. 1f you are continuing on with the course, which of the following scheduling
opt1ons would you prefer to work under for the duration of the course?

2 (14.3 One deadline, set by the Un1vers1ty, for finishing the remainder
. ~ of the course.
oo 2.(24.3). Deadlines set by the University for comp]et1ng each ass1gnment and
- ‘exam for the rema1nder of the course.
7 (50.0 iADead11nes set by yourself for completing each ass1gnmeht and exam
for the remainder of the course.
1 (7.1 No deadiines.
2 (14.3) Not stated.




Table 12

.40

»

nQuestibnnaine Results: Students Assigned to Course Management Systém‘i

(n=10) (Percentages appéér'in'ﬁarentheses.)

STATEMENT , ‘ &

1.

1 felt that my tutor heiped
me to progress through the
first credit of the course.

1 felt that my interactions
with my tutor were worth
while.

I like having deadlines
for the completion of the
first credit of the course.

I felt that having deadlines
for the first credit of the
course helped me to better
organize my studying time.

. 1 felt that having deadlines

for the completion of the
first credit of the course
helped me to complete it
more easily. ‘

] w >
— O 43} [ —
O e 15 o (=4 o
= o o - 3] c Q
o @ © = - Q o w +~
e wun v P - = -
e o— (o3 =% o D O
7=l © c o o [T, -1 [ =72l
0 -0 2 6 0
(20} | (60)| (20)
0 0 1 7 2 0
(10) (70) (20)
0 2 0 7 1 0
(20) (70)} (10}
0 3 0 5 2 0
(30) (50) | (20)
1 3 2 4 0 0
(10) | (30) | (20) | (40)

If you are continuing on with the course,
options would you prefer to work under for

which of the following scheduling
the duration of the course?

3 (30  One deadline, set by the University, for finishing the remainder

of the course.

2.(20 Deadlines set by the University for completing each.assignment and
exam for the remainder of the course. ’

"4 (40 " Deadlines set by yourself for completing each assignment and .exam
; for the remainder of the course.

1 (10 No deadline.

0 Not stated.




Table 13

Questionnaire Results: Students Assigned to Tutor A

(n=14) (Percentages appear in parentheses.)

s

‘

- T B >
[« % | o on ©
. c o =2 o— @ c v ]
4 a3 3 = £ P LR
o — o a o = o o <
STATEMENT . . > & 0n o © c O e w © = wn
1. I felt that my tutor helped i _ 17 o
me to progress through the 0 0 3 5 . 5 -1
first credit of the course. (21.4)](35.7){(35.7) (7.1)
2. 1 felt that my interactions { o
with my tutor were worth 0 0 1 7 .5 1
while. : ) (7.3)1(50.0)1(35.7) (7.1)
3. I like having deadlines . o
for the completion of the 0 1 -] 8 2 2
first credit of the course. (7.1 (7.1)](57.1){(14.3)1 (14.3)
4, | felt that having deadlines ’
for the first credit of the : :
course helped me to better 1 3 1 4 |- 3 2
organize my studying time. . (7.1)] (21.4)] (7.1)|(28.6){(21.4)[(14.3)
5. 1 felt that having deadlines
for the completion of. the
first credit of the course
helped me to complete it .0 4 3 5 0 2
more-easily. (28.6)] (21.4)|(35.7) (14.3)

;

6. If you are continuing on with the course, which of the following scheduling
options would you prefer to work under for the duration of the course?

4 (28.6) One deadline, set by the University, for finishing the remainder
of the course.

1 (7.1 Deadlines set by the University for completing each assignment and
exam-for the remainder of the course.

5 (35.7) Deadlines set by yourself for completing each assignment and exam
for the remainder of the course. :

1 (7.1) ° No deadlines.

1 (7.1 Not stated.
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Table N4
Questionnaire Results: Students Assigned to Tutor B

(n=12) (Percentages appear in pareﬁtheses.)

-

STATEMENT

.

-1 felt that my 1nteract1ons

- 1 felt that having deadlines

1 felt that having dealines

strongly
disagree
disagree
no
opinion
agree
strongly
agree
hot
stated

I felt that my tutor helped
me tof-progress through the 0 . o e
First credit of the course. b {06 T16:7)1(41.7) (16.7) | (8.3)

()
n)
(%2l
~n
-

with my tutor were worth 0 0 3 6 3 - 0
while. ' (25.0)|(50.0)} (25.0)

[ like having deadlines I
for the completion of the 1 4 1 3 3 0
first credit of the course. (8.3)1(33.3)| (8.35{(25.0)[ (25.0)

for the' first credit of the .- =
course helped me to»better 1 4 1 5 0 1
organize my studying' time. (8.3)1(33.3)¢ (8.3)}(41.7) (8.3)

for the completion of the
first credit of the course i ’ }

helped me. to complete it = -~ - 3 4 0 4 0 1
more easily. N (25.0)](33.3) (33.3) (8.3)

4

1f you are continuing on w1th the course, which of the following scheduling
options would you prefer to work under for the duration of the course?

2 (16.7 One deadline, set by\the University, for finishing the remainder
of the course.

0 ‘Deadlines set by the University for completing each assignment and
exam for the remainder of the course.

7 (58.3) Deadlines set by yourself for comﬁ1eting each assignment and exam

for the remainder of the course.
{

2 {(16.7 No deadlines.

1 (8.3) Not stated.




2- o ' : Table 15

Questionnaire Results: Students Assigned to Tutor C

(n=10) (Percentages appear in parentheses.)

> <] >
— [+ < —
o RS o o hel
. c o o = QL c QO Q
' e . 8. = £ g2& .3
STATEMENT ‘ %5 5 283 £ €@ ex
1. 1 felt that my tutor helped ) )
me to progress through the 0 2 3 4 1 0
" first credit of the course. (20) (30) | (40) (10)
2.1 feit that my interactions .
with my tutor were woarth 0 1 4 4 1 0
while. (10) (40) | (40) | (10)
3. I like Having deadlines ‘ .
for the completion of the : |0 0 3 5 1 1 1
first credit of the course. ' (30) (50} (10) (10)
4, 1 felt that having deadlines
for the first credit of the :
course helped me to better 0 0 2 7 0 1
organize my studying time. (20) | (70) (10)
5. 1 felt that having deadlines
for the completion of the
first credit of the course |
helped me to tomplete it 0. 2 .1 3 | & 0 1
more easily. - ) L (20) | (30) | (40) (10)

6. If you are continﬁing on with the course, which of the fo]loWing scheduling
options WOigd you prefer to work under for the duration of the course?
3 (30 One deadline, set by the University, for finishing the remainder
of the course.- .

4 (40 - Deadlines set by the University for.completing each assignment and
exam for the remainder of the course.

3 (30 Deadlines set by yourself for completing each assignment and exam
for the remainder of the course.

B

0 No deadlines. ' "

0 ~ Not stated.




Results of the Interviews

VOf the .ninety students_invo]ved in the study, twenty-
five were.$e1ectéd at random and contacted by the autﬁér by
telephone. Of those students selected, 12 had completed the first
credit of the course, 137had_nqt._ The interview focussed on one
'_qué;t{oh; Why, in the student's opfnjon;lﬁad he or sHe éomp1eted
(or not completed) the first credit of the course?
Of‘the'students cdmpléting the first{credit of the course,
the responses were categdrized as‘fo1Jows{
.__ji__ - dlork/Career (e.g., "I need (or can use) this course to .
he]vae in-my job.") |
4. General Interest (é.g., “I reéTiy eﬁjoyed the content
area and fdﬁnd the course fun to work‘on.“)
2 Personality Factors (e.g., "I a]Ways finish everything
I étarf.“) | |
Respbnses from those students not completing the first
credit of the course were cafegorized as follows. (Some students
titéd more than one feason which accounts for the total being
'greater than 13.) |
9 Time Factors (e.g., "I got a promotion and have been
working 16-hour days." or "There's a real housing
boom happening in Végreville so I don't have as huch
spare time as I énticipéted.")
2 Nature bf the Course (e.g., "It was too difficult."

or "Too many eé%ay type questions.")
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2°  Illness

2 - Moved

' Othethata
At about the ‘same t1me as the ma111ng of the formerly-

' ment1oned quest1onna1res, the D1v1s1on of Inst1tut1ona1 Research
and Evaluation at Athabasca University mailed quest1onna1res to -
those students fa111ng to complete credit. one of the course Due

to the anonomous nature of these quest1onna1res, it was 1mposs1b1e
tQ categorjze‘the responses by treatment group or byltutor. Ten
questionnaires were rethrned and the results are reported below.

Also, for those quest1ons requesting student's wr1tten comments,

the comments appear in italic fo110w1ng the quest1on (Table 16).

Table 16

Results of the Questionnaire Mailed by Athabasca University

ﬂ\:\\\D1d you know that you were going.to be des1gnated as "withdrawn"
' ‘from the course you were taking? _

-

6 Yes 1 No . . 3 Wasn't Sure 0 No Response

2. a) Did you know that you could obtain ‘an rextension to your
Introductory Package deaddine and resume your studies at
a later date at no additional cost to you?

7 Yes 3 No
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o

b) Would you have withdrawn from the course if you had
" known that you could have obta1ned an extens1on to
your deadline?

5 Yes 1 No 4 Not Applicable

c) If you did know, why did you not cons1der an extens1on
instead of withdrawing?

I started'another jbb.

A short term. extenszon would not have soZved my
problem. :

An extension of time would haﬁe'been insufficient.

I did not find the material enterestzng and doubted
o 1f my feelings would change .

I started a ney job.

.A‘a) Would you Tike to continue in the'gourse?> o

4 _Yes 2 No _4 undbcided . -

14

b) If YES, is there anything we can do to help you to continue?}\'

- T fbund the course content veryfconfuszhg at first. It
seemed to have been writtgn- for a pE?aon with a higher
educational level than I posses hészat first turned
‘me off the course and only’ af%e}__é@p&§§om my tutor was
I able to grasp the content. ‘tlfﬁgég 2 should have
started on an easzer subgect §£>f1*§

When did.you begin to th1nk that you might not cont1nue in
the course? (Check one)

I wasn't sure I wanted to take the course in the f1rst

. place. .

2 When I looked over the material in the Introductory
Package. :
5 After I attempted the first assignment/teét/exerciée
At the time I was due to wr1te the f]rst Cred1t Exam.

] After I wrote the first Cred1t Exam. : -
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3 Other (please specify).
_ Too many questions of the long answer type.

- Before I began the course we had numerous family
problems which have. still not resolved themselves.

- When my shift changed.
Although you are not continuing with the courée you were
enrolled in, you still. might have learned something from
the experience. Check all of the following that describe
your experience. ‘ ,
3 The experience wasn't at all what I expected.
The experience had no effect on me.
4 I'm disappointed I didn't complete the course.
3 . 1 think I learned something of value from the course.
[ realized that the course didn't suit my needs and
interests, and I have since enrolled in a more

appropriate course.

1 I am more confident that I can successfully handle
university level studies.

9 I think I would have continued if I hadn't been bothered
with problems not related to the course (for example,
new job, new baby, a move, a death, a financial strain).

My whole experience with Athabasca University and the
course was negative, and I found it very unsatisfying.

Other (please specify)

a) Is there anything we could have done to keep you in the
course? ) .

2 Yes 6 No (if not, go to question 7)




Would you have continued in the course if:

/

your administrative dealings with the
university had been simpler and more
direct? -

course materials were sent to you more
promptly?

the content had been more interesting?
the course had been better organized?
the tutor héd been more helpful?

there had been regularly scheduled
meetings with tutors and other

students?

something else (please specify)

48

Undecided

()

Y

—

Would you consider another course at Athabasca University?

8 Yes . 2 - Possibly 0

No

Is there anything else you can tell us about why you are not

cont

inuing in the course?

- Not being able to budget a certain amount of time daily to the
course -due to shift work and overtime as well as a certain
amount of time to family life was the biggest factor in having

withdraw. Also, in answering essay type questions, one must

able to devote longer periods of time than was avatilable to

to
be

me.

to

be very willing to offer assistance.

Although I had little chance to meet my tutor, he appeared



- I'd prefer to do courses Zikeﬂpsychology, literature --
courses that I pursued as minors and majors at University.

- No, but I would like to say that I-felt that my tutor

certainly did everything he ‘could to get me interested in
the course.

49



CHAPTER 4

DISCUSSION OF THE RESULTS

\:& Conclusions

| From the results of the study reported herein, it appears
that thé management of student activity through the.three different
course management systems has Tittle effect; if any, upon course
cpmp]etion and achievement, and that tutor assignment bears the same
cbnc]usion. Statistical ana1ysis'0f thesé data gave non-significant
fiqgings with one exception. The two-way analysis of variance performed
on the achievement data showed aAfignificant iﬁteraction effect, however,(

due to the <mall cell sizes, the finding may be spurious.

S

&

Responses to the questionnaire mailed to student@ upon their
completion or non-completion ;f the first crédit of-the codrse proved
to be somewhat more illuminating. These results will be elaborated
upon below.

Clearly students do want deadlines to work under and toward.
And, for the majority, students want toywork under deadlines that they
have set for themselves. In this study, the majority’(more thaqquo-
_thirds) of the students agreed that they liked having deadlines and
that deadlines had helped them to better organize‘their studying time.
_ However, only about 40 percent (13 out of 36) of the students felt

that deadlines set through the course management ?ysxem to which they

50
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had been assigned had helped them to complete the first credit of
the course more easily.
However, these results contrast sharply with responses
from students assigned to the course management system in which
"~ deadlines were given to studénts, by the University, for completing
each assignment- and the examination for the completion of the first
"~ credit of the course (course management system 2). In this group only.
6 (42.9 percent) stated that they 1liked having dead]fnes, 4 (28;6
percent) felt that deadlines had helped them to bettér organize their
studying time, and 4 (28.6 percent) felt that the existance of deadlines
had helped them to finish the course more easily. Evidently, students
in course maﬁagément system 2 did not like having deadlines assigned
to them, especially several deadlines (one for each gssignment and for
“the credit examination).
| This attitude was also evidenced in the other groups by the
optionf “Deadlines set by the University for the completion of each
assignment and exam for the remainder of the,course" definitely not
ﬁbeing preferred by either the students in course management system‘1 '
'(students with only one deadline) or in course management system 3
(students who set;fheir_own dead]ﬁnes) as the scheduling option they
would prefer for completing the remainder of‘thedcourse.
However, other than that students do want to-work under

some system of deadlines t0'he1p'them mahage their course activities,

there is no clear indication as to what kind of system they wish to
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work under. Students in course management system 1 responded with
5 (41.7 pew&ent) wishing to complete the-course with one deadline
set by the university for completion the\;émaindgr of the course
(the same system under which they had worked for completing the
first cred1t),{and*§ (33.3 percent) wishing to work under deadlines,
set by themselves, for completing each assignment and examination
for the remainder- of the course. Students in course management systems ’
2 and 3 preferred to complete the course by setting dead]inés for |
themselves for each assignment and examination, with 7 (50 percent)
‘and 4 (40 pefcent), respectively, choosing this option.
Despite the indication that it is not clear what type of
course management system students want to work under, it is clear
what they do not wish. Students do not wish to work without deadlines,
" as this option was preferred by only 1 student in each of course
management systems 1, 2, and 3.
‘Also, supporting this finding, it is interesting to note
that the main reason given by students not completing the first
credit 4f the course when they were interviewed has to do with Tack
of t1mé. Although some of their reasons for not comp]eting the
course’could not have been affected by a system of deadlines, it
appéars that for some students, adherence to a course manqgement system
might have prevented them from withdrawing -- allowing these students
to better manage their time in a context of conflicting demands of
work and family. On the other Hand, the existence ofya course manage-

ment system which set out deadlines for students to work towards may

RN



have also precipitated student withdrawal. However, comments
from the students involved in thfs study show no_indiéation of
| this.
Although students do appear to want to work under a
system of deéd]ines, the majority of students reported that having

deadlines for the completion of the first credit of the course

had not helped them to complete this part of the course more easily.
— 2 ‘

This result could be explained by harkening back to the literature
:review where it was stated that~student success in courses delivered
at a distance is dependent on four factors:
1. the content of the course, )
2. the structure or 1nstructiona1Adesign of the course,
3. the management of stddeht activity, and
4. the effect of tutors.
Thus far, we have oniy Jdoked §t the management of student activity,
which was manipulated using the fhree different course management
systems. Also as the ensuing discussion will . note, students appear
to be satisfied with the tutorig] sérvlces they are receiving. This
leaves tWo factors to explain the above—mentioned‘discrepancy.for
students not being successful in their learning -- the content of
the course and tHe ;fructure of)instructTdna1 design of the course.
Either the course content or its structure, or both of‘these, is

proving difficult for students engaged in the course.

Looking at the responses gained from the interviews

53
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—

conducted with students, almost all students stated that they

had found the course intéresting and relevant. Thus, it would
appear that the content of the course i; not a problem. Likely
then, the problems for the students' difficulty in completing

the first credit of the course lies with the structure or
instructional design of the course -- a factor not directly
addressed by this study. Responses from the 1nteryiews condufted

in this Study and responses %rb% those students”comp{eting e
questionnaire mailed by the Division of Institutional Research

and Evaluation of Athabasca University.do show that some students
reported that thé 1bng—anSwer, essay-type questions found in the
course to be advefsive to their completion of credit one of the

_ course.

As mentioned earlier, the fiﬁa] factor dealing with student
" success in distance-delivered courses lies with tutor effeéts. In
'the coursé studiea hefein, for two of the three tutors #nvolved in
this study, gtﬁdents felt (1) that their tutor had helped them to
progress through\the first cred:: of the course and (2) that their

. 1nteractf0ns with fheir tutor had been worthwhiie. The least positive
.indicatiqn of these factors lay with tﬁe third futor, TutorlC,‘where
- 50 bercent 6? étudents assigned toﬁthis tutor answered positively

to these pwo'questions, the remaining 50 peréent answered negatively

or neutrally.

v An interesting correlation emerges when students' attitudes
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towards their tutor are looked in the context Qf number of

completions of.students assigned to a particul@fiiutor. -

mp
. (mf::’

. Lo Bl - Y & .
Although "statistical analysis of student completions by-tutor

e

3

were no£ significant, the tutor with the highest number_o%'f
completions (Tutor A with 17 out of 30 students 6omp]eting)
also showed the most positive attitudes of stﬁdents‘towards
their tutor. gﬁmilar]y, the tutor with-the lowest number of
completions (Tutor C with 11 out of 30 students completing)
showed the'most negative attitudes of students towards thefr

tutor. ’ ’ : ' J
Implications

Student’s perceptions about the usefulness of course

management systems -- systems which manage student activity in

courses ~- and of tutor selection and interaction warrant acknow-

Tedgement of educators planning coursgs to be defiyered at a

distance to adult Tearners. Based on the prior discussion of the

results of this Study, the following recommendations are made:

1. The development of course management systems should
be an 1ntegra] part of the course development process. Without a
careful plan which manages student activity and student interaction
with course materia]é, even the most relevant, most interesting
course will not,bé completed by many students because they do not

work through the course materials in an effective and efficient

manner.
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2. Course management systems should allow for individual

differences. That is to say, alternative course management systems .

should be available and students should have a choice in the
selection o?rthe management system under which they are to work.

3. As tutors appear to make avdifference in studentb
success, more study needs to be done exp]aihing what qua]itﬁes, °
skills, and course pkepafation are fequjred forva tutor to be

effective in distance-delivered courses.
“¢r Directions for Further Study , o

The findings of this{study subhort the need for the
managemént of student activity in courses to be delivered at a-
distance and the'heed for effective futor interaction with students.
However, it is not clear what the best student management system or
systems "are or if particular management systems work for gome students
better than others. Morevresgarch needs to bé conducted exploring
this issue, especially in the area of attribute-treatment interaction
which shall likely show that students with particular characteristics
réspond bette‘\to a particular course hanagement system. Also,
research focussipg on the relationship between actual student behaviour
vis a vis the particular course management system under which the
student is studying needs to be explored.

Similarly, the nature of tutor-student interaction needs

"to be further researched to determine what characteristics and

behaviours of tutors maximize the learning process for adult learners

/s
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engage%iin courses delivered at a distance. >~

“ Finally, for those.students mentioned above, the
consideration of course content and structure need to bé o’
incorporated. By doing such, we may gain a comprehensive
picture of what constitutes a successfuf‘1earning expefience

for adu]ts‘engaged in distance-delivered courses.
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T0: “L

FROM:

DATE.

A NOTE ABOUT COURSE PROGRESS

Please remember that you have two months to complete the f1rst
credit block of the course. Th1s includes satisfactory comp{et1on
of two excurcises and of the credit one exam. Because you received
the course mater1a1s for Adm1n1strat1ve Principles on abcut

you should have completed the credit exam’by

There will be about a ten- day. turn-

around period from the time you send your comp]g//dzzss1gnment to
your tutor until you receive it back. However, you should cont1nue‘

on with the next unit during this period. Also, please give 10 days

notice of the time when you would like to write the credit examination.
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P et

TO: : {

FROM:

DATE: : '

A NOTE ABOUT COURSE PROGRESS

Please remember that you have two months to complete the first
credit block of the course. This includes satisfactory completion
of two exercises and of the credit ope exam. You received the
course materia]é for Administrative Principles on about

In order to complete the f1rst credit in two

months we ask you to meet the following deadlines. You should have'

delivered or mailed your:

I

Unit 1 assignment by , and your

Unit 2 assignment by

You should have written your'Crediﬁ‘one examination by

65

There will be about ‘a ten-day turnaround period from the time you
mail yQur completed assignment until you receive itfback. .However,
continue on with the next-during this period. Also, please give

[ i :

10 days notice of the time when you would like to write the credit

examination.
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T0:

FROM: (

DATE:

A NOTE ABOUT COURSE PROGRESS

Please remember that you have two months to complete the first
credit block of the course. This fhc1udes satisfactory completion
of two exercises and of the credit one examination. You received

the course materials on about , therefore you should

have completed the credit one exam by

There will be about a ten déy turnaround period from the time you mail
your completed assignment until you receive it baék. However; you
should continue on with the next unit during th1§ period. A]sb,
please give 10 days notice pf the time when you would like to write

the credit examination.

At this time; with the above information in mind, we would like you
to set out a course completion schedule for the first credit of the
course. On the attached forms please fill in the date when you will
mail or deliver your completed assignments and when you will write

the credit one exam. FWhen you have done this, sign one of the. forms ;
and return it to your tutor with your first assignment. Keep the

other form for your own records.
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INDIVIDUAL STUDY SCHEDULE FOR

Administrative Principles: Credit 1

Course Start Date:

Completion date for Introductory Package:

Course Activity Expected Completion
. Date

Unit 1 Assignment

Unit 2 Assignment

Examination

Date ‘ ' Signature
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14515.122 Avenue
Edmonton. Alberta
Canada T5L 2wW4
(403) 452-9990

~ Athabasca University

‘ =g
Over the past few months, a project has been conducted.at
"Athabasca University to explore the effects of course dead-
lines on the completion of a course, or as has been the
case in Administrative Principles, on the completion of the
first credit of the course. As well, we are interested in
. collecting students' feelings about the usefulness and
helpfulness of tutors.

~ To this end, we would appreciate your cooperation in filling
out the enclosed questionnaire and returning it in the envelope
provided. By doing this, you will be helping us to serve you
and other students better in the future. \

~ Your help is greatly appreciéted.

‘Yours sincerely,

Susan D. Phillips
Instructional Designer

SDP: ge
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COURSE OUESTIONNAIRE ADMINISTRATIOH‘232: ADMIHISTRATIVE PRINCIPLES

Name :

1. 1 felt that may tutor helped me to progress through the first credit of the course.

O] OO 0 0

Strongly MNo Strongly
Disagree Disagree Opinion . Agree . Agres.
2. I felt that my interactions with my tutor were worthwhile. _ ’
Strongly Mo Strongly
. Disagree Disagree Opinion ' Agree Agree
3. I 1liked hannﬂ deadlines for the complietion of the first credit of the course. -’
o O O ]
Strofgly : to : Strongly
Disagree Disagree Opinion Aaree Agree

4
4, 1 felt that having deadlines for the completion of the first credit of the course
helped me to better organize my studyina time. .

R R 0

Strongly Ho Strongly
Disaaree Disaaree Opinion Agree Agree
5. I fglt that having deadlines for the. completion of the first credit of the course

helped me to complete it more easily.

0o o O 0 @0

Strongly . Ho S Strongly
Disagree Disagree Opinion Agree . Agree
6. 1f. you are continuing on with the course, which of the following scheduling options would

yd prefer to work under for the duration of the course?

‘

One deadline, set by the University, for finishing the remainder of the course.

Deadlines set by the University for completing each assignment and exam for
‘the remainder of the course. T

Deadlines set by yourself for completing each assignment and exam for the
remainder of the course. .

’

%

llo deadlines.

7. 1f you would like to make any additional comments about the course, p1easé do so in the
space provided. : -
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' Course Management Syétem/
Tutor

2A

3A

A

3A

2A
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\

Comments

Since.l wasn't the '"typical" -student and
since I knew ahead of time that I would

switch from home study to the classroom

delivery, I feel that my response to the
questionnaire would not be valid.

Was unabﬁe to complete the course by the
deadline because of work and home demands.
As a working mother of three I found that
my intentions at the beginningiwere the
best, there are simply not ‘enough hours

-in the day to accommodate any other activites.

If you wish any further information please
call.

I.feel there should be contact for interaction
between students and prof at least once per-
month perhaps one evening per month when
questions could be asked and discussions held.

The tutor for my course could have been a Tot
of help if I would have taken the time to let
her know some things were not very clear, I
am sure that during the next segment I w111
be in contact with her more often. :

The need for examples of concepts from real

1ife presents a problem for those who lack

the experience of real 1ife situations. The
exam also presented this problem. Contained
in the exam there was also a question that
assumed knowledge of variaus occupations.

1 When assignments are returned they do not

always indicate what was mjssing in the
answer. Nor was the exam reviewed to deter-
mine errors. I feel that learning from
experience is important and is in fact a
main goal of the course design. This would
be facilitated by knowing what was missing
in questions where full marks were not
received.



Course Management System/
- Tutor '

2A

3A

1A

74

Comments

-

1. Completion time for Credit 1, - .
- Administration 232, was ‘too long.
I suggest that. you reduce it by a
» minimum of two weeks. '

2. The prime problem is turnaround time ‘
for assignments and exams. If this
time is too long, then the student

» either gets lax or gets stale because
‘he lacks the necessary positive.rein-
forcement that assignment and exam
results provide. This turnaround time

"~ > should be an absolute maximum of ten

- days with a preferred time of one week.

"However, the irregular service provided

by the postal department makes a one

week turnaround time impossible. . Ten

days would be entirely possible except

for one problem. Experience has shown

that assignments sent directly to tutors
are speedily returned. However, assign-
ments processed by the clerical staff at
. the univérsity are inexplicably delayed.

As a matter of fact, all correspondence
through the clerical staff at the university
seems to be-delayed. This includes exam
requests and exam results. If this delay
could be removed, then the turnaround time
would be reduced to acceptable limits. ‘

For some of the students who have no admini-
strative jobs, the design of unit exercise
three questions are difficult to answer or

analyze. [ would suggest to make a provision

for nonadministrative job students.

Unfortunately I could not fullfill the require-
ments of deadlines due to illness and hospital-
ization, however under normal circumstances,
deadlines would have been acceptable. Dead-
Tines are necessary, however flékibility

should exist for special circumstances.

an
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Comments.

In éhis course, the moral support from the
tutor counted more than actual instruction.
Most people will work better under pressure
as created by a deadline. .

Although I prefer to set my own deadlines,
I would recommend the University set the
deadlines. I would probably comply with -
deadlines set by somecdne else sooner than
I would my own. *

A major reason for taking a course b
correspondence is that it lets me set my
own pace, governed only by my desire and:
those limitations set by my job.

I was unable to complete my first credit
due to my private 1ife upheaval
moving, family, and too many commitments.

T

I am sorry that I did not progress far enough

" in the course to be able to fully answer all

of your questions, but I would like to answer
by simply making a few quick notes on my
observations. : ‘ ‘

Deadlines set by the University are requifed
and appeared'tP be realistic and attainable.

\ :
My interactions with my tutor were wery
positive and his offered assistance appreciated.

Due to number of memos and communiques in.
every day business most companies provide-
their employees with courses’ in "Effective’
Communicating" etc., whereby one is taught

to be brief and to the point, I sometimes

felt I was involved ' in writing an essay for
some of the questions. Short answer questions
could be easier for the student who can only

- "grab" a few minutes here and there on course

studies but in the same instance show whether
or not the student is obtaining the require-
ments of the course.
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Course Management System/
Tutor

2B

1B

1B

1B

76

Comments

i :
I feel that the time allotted for the
course was not enough for the material
to be covered and the time required for
each assignment. I have ignored the
deadlines. . '
Did not receive unit exercises back for
reviewing before I wrote the exams. ——_

In spite of my answers to 1 and 2, I feel

the tutors are required. They are essentially
the only personal contact in the University

and if assistance or classification is required

“on a course, who else would be.able to provide

it?+ Regarding deadlines, I fee} the overall
deadlines for completion of thd introductory
part are definitely required to\get the students
going. The deadline for course completion is

as important so the student has some other
impetus (other than his own) to keep going and
finish the course. Deadlines for each.assign-
ment should be left up to the student, after

all the courses are self-paced and not in a

formal lecture type structured situation. In

my own case, if the assignment deadlines had
been established. for me, I wouidn't make it
because of non-course activities. I feel 6
months and 12 months for 3 and 6 credit courses
is a reasonable interval and should be main-
tained.

I felt that there was far too Tong a delay
after I wrot. Lhe Ist exam until I heard
results anc “elt I could go on to unit 2. I
wrote the Statistics exam in the third week -

~.of November and it was not until well after

X=mas that I had“my results back.and then well
into January before I got the remainder of the
course-as I was under the impression I had to
have the results back before I could apply
for the balance: of the course.

Then I applied to write the Admin. exam before
Nov. 30, and did not have an answer until Jan.
My -last assignment got lost and the tutor had

- to send .me a photocopy of my marks. I finally

Ty
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Course Management System/ v Comments
Tutor

wrote the exam Jan. 28. T had a copy of
the letter that had been sent with the

. exam to the supervisor and I received the
lTetter on Jan. 11 -- but the exam did not
arrive until Jan. 26. I checked the post-
marks and both had been mailed out on the
same day. So blame our mails! I really
felt I lost a lot of time as well as contin-
uity. Hopefully I shall be finished before
Junel ‘ |

3B I'm totally disappointed with the retufn of
assignments from my tutor. . It took near]y
a month before I got my f1rst assignment
back, and 1 am still waiting for my other
- assignment completed at the end of November,
1978!! I'm sure the mail service is not to
. . blame for the second time.

2C - My tutor is new and when I needed advice he
had not yet attended a major meeting. I
e receive no comments on my ass1gnments

2C : - Questions 3, 4, and 5 n/a as I set my own
’ schedule to complete the whole course in
‘ 3 months. I think many students, especially
\ . those away from school. for some time, benefit
- ‘ - from a schedule of some sort. GREAT COURSE!

3C ! - Although I dislike the idea of schedules or

deadlines to be set for me by someone e]se,

I realize that I sometimes lack the self-
discipline requ1red to get going. Deadlines
also seem te serve as motivation and encourage-
ment for me because they make it seem as though
- someone at Athabasca*does care and it is good

to know there is some regulation for this “open"
style of campus. - I believe few people have the
self-discipline throughout their lives to
complete many o0f the things they start.
‘Schedules and deadlines supply the controls

that are so much needed. Lack of them 1nd1cates,
to me at 1east, a kind of apathy



Ccurse Management System/
Tutor .

2C

1C

1C
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Comments

I feel any marks taken off should be
explained so the student can correct
his errors.

The only problem I have is with the
time set for me with my tutor. I am
an evening worker and the evening set
aside for me to contact my tutor is
not possible. I feel that two nights
should be offered and the students
preferred evening submitted to the

tutor.

I feel that there should be deadlines.
But [ see no reason to strictly enforce
them. ' '

4
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A

Will you take a few minutes . ..

to help us do a better job of making university learning possible for aduit
Albertans? Your responses to the following questions can help us to do

that. _ ‘r?"?"

A few minutes of your time will help us to begin correcting problems,
especially the problem that caused you to withdraw from the course you
were taking. And if the problem is something we cannot do anything
about, letting us know thatwill allow us to concentrate on what we can
change. It will also help us to worry a little less.

Please answer as many questions as you can, as completely as you can.
Don’t worry about leaving some questions out—we would like to receive

your questionnaire even if you haven't answered everything. If you have~

withdrawn from more than one course, you only need to fill in one of
these forms. We would, however, like to know if you withdrew from
different courses for different reasons. '

If you have any questions about our questions or about the study in-
general, or if you would like another questionnaire, please feel free to get
in touch with Doug Shale here at the University (telephone 452-9990 or
write 14515 - 122 Avenue, Edmonton, T5L 2W4).



1. Did you know that you were going to be designated as “withdrawn" from the Yes No . Wasn'tsure
courée you were taking? a a u}

. .
2. {a) Did you kriow that you could obtain an extension to your introductory Package Yes No
deadline and resume«ﬁ)ur studies at a later date atno addi‘tional costto you? .0 a

b

Would you have withdrawn from the course if you had known that you could have Yes - No Not applicable
obtained an extension to yourdeadline? @] a =}

(c), If you did know, why did you not consider an extension instead of withdrawing?

Yes No Undecided
3. ja) - Would you like to continue in the course? 0 m] [m]

N (b) If YES,isthere anything we can do to help you to continue? : A\

P
g

4. When did you begin to think that you might.not continue in the course? {Check one). ) :

O \lwa_sn'( fure | wanted to take the course in the first place.
When | looked over the material in the Introductory Package.
After | attempted the first assignment/test/exercise.

w3

[}
a
O ANhe time | was due to write the first Credit Exam. . ' ‘ ) B .
O Aften wypte the first Credit Exam. ’ s .

a

Other (please specify)

5, Although you are not continuing with the course you were envolled in, you still
A might have learned something from the experience. Check all of the foliowing that
describe your experience.

\
a

B -
0. The experience wasn't at all what | expected.
The experience had no effecton me.
I'm disappainted | didn't complete the course.

I think | learned something of value¥rom the course.

oooog

I'realized that the course didn 't suit iy needs and interests, and | have since

enrolled in a more appropriate courge. . S

a

I am more confident that I can successfully handle university level studies. ) -

a

I think | would have continued if 1 hadn't been bothered with problems not
related to the course (for example, new job, new baby, 2 move, a death,a
financial strain).

Oy My whole experience with Athabasca University and the course was negative,
and | found it very unsatisfying. '

'O Other (please specify)

-2



6. (a) Isthere anything we could have done to keep you in the course?  Yes No

(b) Would you have continued in the course if:

O O (if not, go 1o question 7)

82

your administrative dealings with the university had been simpler ind more Yes No
direct? @] o
course materials were sent to-you more promptly? a a
the content had been more interesting? o @]
the course had been better organized? a a
the tutor had been more helpful? . @] =}
there had been regularly scheduled meerir‘;gs with tutors and other studentst O o
something else (please specify) ’
Yes Possibly « No
7. Would you consider doing another course at Athabasca University? ] w] o
R .
8. Is there anything else you can tell us‘abou( why you are not continuing in the

course?

You have now completed the questionnaire. Thank you once again for your
assistance Please place this form in the envelope provided and send it off as soon
as you can. .

If you are interested in the results of this survey Till in the biue reply card with the

informationrequested and return the card to us. Ifyou are concerned about your

responses remaining anonymous. send the card in separately. Later, we will send
+u 3 summary of the results of the study. ’

Although this sticker provides us with some useful information that will help us 1o
interpret more effectivedy the responses 1o this questionnaire, the informatian
cannot be used to identify you or your answers.



