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analxse the written and.oral responses.

' effectiveness as a‘leader, and level of influence. The secondary

o

ABSTRAC’T' o . Y

Consnderable research ‘has been undertaken an the job satlsfactlon';:ﬁ-

s )
- i F

of employees of subordlnates, but relatlvely llttle research has been ;h,%ﬁa"

. .’1’
conducted on the satlsfactlon of leaders in organlzatlons.3lln the fleld

of educatlon,amuch more’ research has been durected toward the Job oy

: W .

satisfaction of;teachecs than to that of prlnCIpals or other a&munl
. B

trators. Possnbly certaln condntcons or- varlables that af%e t the

v T 7."5) “ -
attitudes of school prnncnpals toward their,work;have been\‘ gleéted{ P

v

The primary purpose of this study was to investigate the ektent' o]

4

which the JOb satlsfactuon of hlgh school principals is re]ated to AR

three variables which were considered to be of particular consequence

R
. i o

;tonthe ]eadership role of principals: _perceived school effectivenessﬁ

&

e . coL : . 5 ¥
purpose was to study the extent to which job satisfaction is related

o

to individual characteristics of thé principals and to organizational

characteristics of the schools.
! : 3.

- R o

The' study was designed as a non-experimental, deScrlpttve study
v ) ) ‘JA

‘ Data collectlon was achxeved by means of a questlonnalre -andfa semi-.

structured interview., The questionnaire was mauled to all DrlnC|palsv
. 4
of Senior high schon1s in Alberta (88 percent were returned).

.Ten pr:ntnpals Were interviewed to Obtaln more |nsnght |nto the

context .of tne quest1ogna|re responses, N Varlous descrlpt|ve

°

statlstlcal technnques were used to analyse the . statlstlcal data,

Whi]e content ana]yS|s and more qualntatlve technlques were used to

Direct relatjonships were identified between the ovérald jobu,
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oy e .

,\;—-. : 'y . .
sattsfactuon of sennpr.hlgh school prnncnpals and therr perceptlons of

a,-,
‘:- o 3.

thelr school's overall effectnveness, overall effectlvenessaas a

. . \‘ ., .\"j“ ‘ o
1eader, and overall level ofylnfluence._ Several |n5|ghts ihto the
o w Xy L . & - P
nature of . the varlabJes°and the relatloﬁshlps amang them were obtalned

"'.u

. The facet “senseuof accomplishment” was a key to understandlnglthe

'\’ '5. . o T 3

f?nature of the relatlonshlps because ot was relafed to numerous other

S
o RE ’»34

facets of JOb satlsfactlon, it was the best predlctor of overall Job

- satlsfactlon, |Q was 'strongly related to perceptlons of overall school

effectwveness and overall leader effectlveness, and to numerous

4

crlterla of school effece Meness and leader effectrveness The facet

. .

Pworking relationships with teachers” was anoiher“important.link'
" o . .- . ,4.. N P - ) \ . .
between job satisfaction amd percéptions;of¢$chool and leader-

@»n;u . . .

geffectlveness. “The . factor ”attltudes (mOEale)”ahd”performance of
. /

"teachers“ was an |mportant source of JOb satnsfactlon (and d|ssat|s—

N K

.faction) and an‘cmportant rndlcator of'school effectlveness and’ leader

,effectlveness o S S ' , B ¢

- b

The prlnclpals ldentnfled S x ;ndlcators of hlgh school effectlve—

nessQ The . most |mportant of these were (l)~sat|sfactlon, morale.or:

v

. ”spjrit” ofgstudenta ard teachers and (2) academlc achigvement'in post-’

Seéondary"instltutions. They ldentlfled the follow1ng lmportant

|ndlcat0r5 of leader effectlveness (l) worklng colleglally with

teachers (sharlng leadeg&hlp functlons) (2)>making deciS|ons effectively,
.(3) demonstratlng an'lnterest in and concern for people. and e

‘(b) dlrectlng others to reach goals The most lmportant bases of

P

|nfluence for prtncupals were (1) personal qualntles and expertlse
PR 'J' o0 .. . o
and (2) ways'ofvworklngﬂwith people'to win trust and support.

-~

o/
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“t CHAPTER 1 . °
. Overview of the.Stpdv' *.' j o :

) chh “qua]lty of work Ilfe in many orqanizations.in westernfsociety
is being erbded wcrkers in these organizatlons canrot feel as. secure,

. -
- -

‘as they orice dld in belleVlng that they will a]wavs have a' Job that.—"
4 they will-automaticallv-have}pay’increases and mpre fryngesbenefits,

and. that their work will. not be'a4tered'bv inhovations such as‘computef

_ technology; To help malntaln or lmprove the quallty of work: llfe,

“those who studv the attttudes and behavnors of workers in organlzatnons

“

should contlnue thelr search for ways to lncrease JOb satusfact4on and

3

,neduee'job'dissatisfactLon.

- The qualﬁty of‘work-]ife should'be majntained or improved'becabsei,
lt is |mportant ‘in ltS own rlqht and because there is an lmpl:CIt ",

AN

ssumptlon that satlsfled WOrkers wull perform better than dlssatls—'

-fled workers (Bacharach and Mltchell L983:102) Thls assumptlon
eXlStS among Ieaders and managers of orqanlzatlons |n splte of the

Fact that research has not explrcrtly shown that Job satlsfaction

,leads to better performance (L0cke,‘l976). 'ln fact, some theonlsts
2 .

have suggested that the reverse relationshlp exuSts, that is produc—'?

4 . o (IR

) t|V|ty affects job" satlsfactuon (Gruneberq,91979) Future reséarch

‘. . - .
[ .

may show that the relatlonshlp between Job satisfact[on and productuvnty

' . e’

\

is lndlrect and probably hlthy comple . L

Many studaes have been comp!eted n‘the paSt'fout“decades toi*f;

.\

assess the overall Job satlsfactlon of employees in varnpus types of
o di‘ L . — . , -

'
-

e 7 o -

.



.pnlncnpals ornother admln[strators.' Consequently, the variables that

orqanlzatlons and satlsfactlon wnth certain facets of the job. -Recently,

[

“Job satlsfactxon and dlSS&tleaCtlon have been studted |nd|rectly in

at._ least two lmportant areas of work behavnor research Job stress

(and burnout) and role perceptlons (role amblgunty and -role confluct)

. ’ . )

have attracted much attent|0n because both researchers and practltloners

are concerned about the neqatlve consequences of these variables; job

'“.dlssatlsfactlon is one: of these consequences.. Uhlle the study of job

_:stress and of role ambxqunty and; role confllct progresses it is

|mportant that the study of job satlsfactton ‘continues also. These

‘SIOdieslshould contribute jointly to the improvement of work life for

'.employees:

Considerable research has.been undertaken on the job satisfaction

-of employeeseor subordinates, but relatively little research has been

: T U N A U .
.done on the ‘satisfaction of leaders in organizations. Ffriesen,

8

HoldaWavv'and"Rice‘(l981) and, more recently, Bacharach.and Mitchell:
(1983) observed that in the fleld of educatlon much more research has

been dlrected toward the job satnsfactlon of teachers ‘than to that of

.“
¢

T

have beeh examlned'-un varlous types of orqanlzatlons lncludlnq schools,

‘h seem ‘to be related more to- the JOb svtuatlons and work behavior of

..to whlch the JOb satisfaction of hlqh school prlnc1pals is related to

employees than to those of leaders of orqanlzatlons. ‘Posslblv certain_‘r ’

’

cond1t|ons or . varlables that affect the attltudes of persons ln leader-

, R LT ‘ o
-sh}p_p051tlons toward thelr work have been neglected" e btﬁ

w‘ Thevbrlmary purpose of this study was to investigate-the'eXtent"

a'-.

. : . .
three varlables whlch were consndered to be of.. partlcular consequence‘

o '\ . -

- ) ot . . . . . .

2 e R - Fi 2N '



- .o T L '

"to. the ]eadersh}p role of prlnclpals' -perceTVedhsEhool effecttvehess;"
\ : ’

percerved effect|veness as a leader\End nercelved leve] of |nfluenoe-.‘ﬂ

The secondary purpose was to study the extent to wh|ch -job | satnsfactlon

N - ”. ~ .

- P '

is related to |nd|v1dual characterqstlcs of the prlnCtpals and to o

» - .,

. Q .
- organjzatlonal charatterlstncs of the,schools.v lnd:vndual character-

~ -

|st|cs were- aqe, experlence and formal educatlon as an admlnlstrator,

'.and,séxgi organrzatsonal characterlstlcs were settnnq and 5|ze of o,

i "»_n
, . . .

schooT“ndrades Ln.,chool and type of school system..-

PR '

The study was.. deSaned as a non eXperlnental descrnptuve studv. :

Data collectlon was done by means of a questlonnalre and ‘a seml-

¢

structured int view. The questlonnelre was malled to all’ prlncxpals

. .%f’ 3

of Senior high sc ' 'Tn Albérta and\ten principa]snwere nnterV|eWed

to obtaln more IﬂSlght into.the context oF the questnonnalre reéponses.
X N . . 5 ..

The data were analyzed usnng statlstlca1 technlques such as frequency

N -~
'

diStributioné correTatlons, and COmparLson of means i ‘f Co .‘f.
ThJs studywas completed as part of a larger study of senror hngh

-

schocl prlncnpals, conducted by Ur E.,A qudaway of the Department

- 3 ‘ i f
\

of Educatuona] Admlnlstrat»on, the UanerSlty of Alberta.-.

' . ‘e . . ,
. " ' g 8 .
. s NP
- W, . i
. ‘¢

-Justaflcatlon for the Study

As alreadyvnoted the varlables that hqve been exam|ned in the

many studles of JOb satlsfactlon Seem to be related more to the Job .

sntuatlons and work behavnor of tbe people at the lowest level of . the

’organ|7at|onaJ chart thah to the ones at the top 'ln studles of the

E overal1 satlsfactlon of prnnc1pals W|th thenr JOb and theur satlsfactlon.

wrth varnous Job fadets, llttle or- no attentlon has been dlrected to ?ﬂ

s R -




: effectiveneés as}a Peader,'énd their 1eveL of influence. Juétificationg*

! N .
t

for |nvest|gat|ng the relatlonshnps betWeen these role aspects and JQb

~ -

5atlsfact|on of prnncnpals was evndent in the llterature.

’

‘In his 5urvey of the maJor flndlnqs wuth respect ta causal factorsv4

n,Job.satigfa;tion,'Locke {1976:1319) found strong evidence'that; o’
I . T ) ! .4"‘ ’ J. R Lo

~ ramong other .variable$, .sense of achievement is related to job satis-

: R oL L e oo o
faction.  Jn the"educapidnal?sétting, lannone (1973), Schmidt {1976)

. and Rice (1978) idemtified a.sense of achiévement as a source of joh
‘. N ! - - .~
satisfaction for scHool Pprincipals. As an extension of this findina
. . . ) - ! . ) ’ ) S
it seemed probable that the sense nf achievement of nrincipals is

. ) T c ) . i . . L .
reTated te how effective they perceive thaitr schonls to be and how v
effP?KlVP fhPY perceIVP rhernselvec to be as leader<. Alsn, because

. : S
level of 1nf1uence cie an lmportant aspert qf ieadev%h’n. it should
rJ

be related ‘to the sense of achiévement of principals. Thus. for

TeasonS°discus<ed be}ow‘ sense of ach»eveMedr was‘v¢eWPd as a possible

Y
I

llnk between the .job satlsfactlon of prInC|pa1< and their perCept»on5

of the school's effectnveness, the1r Pffectcveness as a leader "and
thelr level nf lnf]unnrp*"a conceptual framewSrk is presented at the

end of ' Chapter 2. ' Ce

Support for the aGSumptlon that thp sense. f achlevement of
prianpals is c]oéeiy a¢sdhiaY°d wvith the three perrertions of thei:

_.role was obtained from the recent literature on sebnolt effectiveness

and leader.eFfEnfjveness, Hany Vfiters have described. the Veadership

) K}
- of prlncupais as a3 mafor determtnant of school éffoct'venes< in a-

w

. recent.review of the 1xterarure. Rutherford Hord .and Hullnq (}983 7)

Y s 7

fd%nd that “there were many proclamatlons in tWe literature about the

F
. ;

T %



A

fbe~in'c6ntfhl. Becau#é prlnCInals learn through tralnlnq ‘and .

R AV .o . . -, . . L .
SR . Y ..

- i .
R .o

'|mportance wof” ‘the prxnclpal t6‘§chool improvement." Schooi”EfFective-

_ness Seemed to be the ”t0plc of the.day'' among dustrlct office

- "~-

G . & N
.persoﬁnel 'school board members,_and re§earchefs.in‘the~field of .

Ay
- .~ .

educatlonal admnnustratwon, as lS*eVudent”ih the fo1lownng statement
FRELE _""_ k2 “ SRS L

by Hall and Rutherford (1983:55): .- o ) B

P

Supefintendents pollcy makers, school boards and others

often. anndunce to ‘principals that theysgre reSponsnble for

improvnhg student achievement . . . and making the changes
:pin their school that make them more effective.

y

> -

;Prlncipa1s,'especial]y those who have,considerable professional

N

expertise and tréinTnQ,:are well aware that the effectiveness of their

'

school is mainly their responsibility. They realize the importance of

theit instructional leadership function in making the school as

effective as possible. Therefore, the sense of achievement exprriencsd

.

by principals is surely related rn.how effective they perceive thei:

schools t~ heé and how effective they perqeive themselves to he as

- leaders. : :

“furthermore, the success or failure of principals as Jeaders of

nrganivations is determined partly by their level of influence or

power as a leadef. According to Bossert et al (1982: 495 principals

© e

fust establish and exércise_influen?é. as well as authnrity, if they

N - :
St AT . g L N
are to be strong“rnstrnc(-onal leaders. Pr‘ncrpals can no longer

-

"depend upon” on‘v the legitimate power or auth0r|ty of thenr offlce to

-

..,'

v -

experlence that 2 hlgh ]evel of 1nf1uen¢ew|q |mportant in.being an_

'effectlve leader their Derceptnon of thelr lnvel of influence probably

v dae

affects thelr sense of achnevement whsch in turn, affects,their 1eyed~

of *job satisfaction.. -

-
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Flnally, lnformatnon oh how perce|Ved leader effectlveness is
.- .

related to per%ona\ and school-related vartables sh0uld be. of interest

'

to. th05e pergons who must select and supervnse hlqh school prlnClpals. 
. Assumnnq rhat a: posutnve‘perceptaon of effectlveness ‘as a leader is an
'umporranr characrerlsrlc nf prnnélpals. school baard members and'rontral
foico admihisrfators nay appréciafe hayinq a hprrer undersrandan_of

hew' this petceptinn s 1c1ated to perspnal and schoal-related variahles.

Definitions

Joh Satisfaction

~

Viaee's {(1973:64) definitian of j4b satisfaction—"a persc =

ﬂ(‘pf;;Vﬂ raartiane to his total vnrk rale'’ —and the following

e ' "witinon by Locke (\°7é'L2h7) We'e chosen for this studyv-

Joh satisfaction. may be VleWPd as the pleasurab}P emotional
state resulting from the pe'ceptlon of one's. job as fulfllllnq
or allowing the fulfillment of one's |mportant Joh values,
p'y“idinq these values arte compatible with one’s neod—

1
-

The “peraticnal definitinn of oversll job <atisfaction was the

Py

. : N
perceived adverall job satisfaction, as fated hy each respandent .

Facet Satisfaction
1]

[ avler (1973:6h) definéd facet satisfaction as ''peorle’s

affertive reaétions to particu'ar aspe&t& of their job:" Some axamples

Yon o~

of Facets i a<no8t< of\rhp 1nb af prlnflpa's aro <a]ary, WOFkJnﬂ
volatfonships with feachers, staff mo¢a1e. relationships wvth the

tduperintandent, and atritrdes parepts toward tha sehnaol,
“chool Effectiveness

Gchonl affactiveness is multi-dimensional and ic identified

usipg mMany criter in Mighel }éunrly’ and Stewart (\979-qﬂ\ describad

)



schoq] efféctiVeness’in thé fo-llowing'stat.ement:vr L '’

S Percelved organrzatlonal effectiveness is “the SUbJeCtlve
s, evaluation of a school's, productivity, adaptability, and
flexlblllty .. dn surimary, éffective schools are percélved
to:produce products and'serVices in greater quantity, with’ )
. better quality; to show flexibility: and to exhiblt adaptabnluty
to -a qreater extent than less effectnve organlzatlons.

“This Understanding of SChool‘ngectlvgness was "used as. a theoretical
base on which to RGild a Tist of triteria of schonl effectiveness..

The operational definition &f overall school effectivensss was

.
.

t

the. perceived overall effectivenpss nf thair <chaol, as vated by =ach

respondent.

g Leader Effectiveness ,\ |
,Stobdirl (IQYHQWZb defined leadership "in terms of ite instru

i
’

“mental value' for ‘accomplishment of qréub goale ang satisfaction of

Q‘Mi‘ér‘y; Burns (1978-19) definad leadershin as .

needs.

leaders |nduClng followers tn act for certain qoal% that
represent the values and- the mot|vat|on<*—the wants ‘and

needs, the aspirations and nxpecratuonq cof bhath ]e:?nrg
. and followers.

L ' <..' s . ! ‘. K . ]
These definitions formed a theoretical base on which to build A list
S N C L . .

nf criteria fo Aafina the maltidisenginng! ééntppr'of Teader ef‘ert ve-

neé,. = B c - .

e #

The aperational dafinition of averall leadsr effectivensss wn:
t“e PérC'E3VPd neyer ql] a‘fp({ti\'rn:pgm as A “"V’dET, a$ _r‘atef‘ Wy eane!'
“respondent,

Influence

Inflitencre was defined as the akility to affect rhe“'hﬁwnhfs,

. o , . o .
emMotions. or agtions of.one nr more thg;_pphsﬁqq' haced on ne'sonpl
,oa . - ) ) ST B o ) .

o



resourcéslaé.ﬁe\i as the-ahthbrity d?fene‘s\pffﬁceul'-"
- The opératidnaf»deffnitién of ]eye4iof jhflpence~wes mhéhperceived"
overall feyel df‘rnf[ﬁencelof:tne;reépOndenE.LTU

Lo
K ' , . '
. -

Bases of lnfluence

~ . f ~ . o

\The baSes o? rnfluence or power deflned by French and Raven (1959

155)~~reward,‘eoerninh; referent, legltlmate, and expert—*were chosen

for thie -St\"dy- . ( v, . oo .

e

N

Senlor Hi g Schoo]

Lo

A senlnr hlqh schodl was dernned as any Secnndary school whnch

Al t

had enralled in ;r Grade ]0 and/or Grade 11 and/ov Grade 12 puplls
and whvrh may also have, °nr0\1nd in lf Grade 7. and/ﬁr Grade 8 and/or

frade 9 pupfls.

Researth-Questfdns-

The follow:ng research questlohs gulded the' developmenr WF the

‘

qnestronnalfe, rhe anblyﬁls of the data and the . duscu<5|on of the

ww\.

flndnnqs The first rhree questlons operatnonaluze the relatlonshlp<

ascumed between |ob satlsfactnon and pereedtions bF school effectﬂve~'

v

neSS. leader PfFeCtIVeness and ]eVP‘ of lnfluehce ' Questlon h

descr!bes the examunatlon of relatnonshups between JOb Sattsfaction

and selerred orqanlzatlonal characterlstlcs of schoo]s and persona‘
Eharacteristirc of nrincipals. Thelidentificafion of the'besr

pvedurtorq of each nf the four ma|ov var;ables s operatuonalu7ed in
\ A

Quegr-onq 5 through 8, and the fnnal three questlonq repreqent the

\
v

examlnafnon oF the«relattonshvps‘between selected facets bf satls-.

' . e o w e e - N -
ey - ~ o , R .

factinn ‘and perceptqons of selected crlterla of each ‘major vartable.



“grincipais-réiéted_to their.percépfiqn'of their‘overall.efFeérjbenééén"

effectiveness? ' o L o

P

br}ptippls,related‘to'ﬁhgir percepthHs.of,their:sghooljs overall

N

- 2., To what extent-is the oVeféli joﬁ.satiéfactibﬁ”of hjgh.scﬁdd]

1

Al

as .3 leéder?‘:'“ ’

-3.  To what extent is theloveﬁaTI.job'satisfgétioﬁ_of high schoel

«‘ prihcipa1s related to théir pérheptiph of their overall Tevel of

jnfluence? - o g T
b.. To what axtent is averall job saticfaction related to selettrd

organizational characteristics of <chonls and selected persomal
: L L o
characteristics of principals? .

5. Which facets ofljob satisfaction are the best predictors of

dverall job satisfaction?

6. ‘Which criteria of sthool effectiveress are the hast predictor’s

of overall school effectiveness?
. : . . 4 . A .
7. MWhich criteria of leader effectiveness are the best predictors
of averall leadei éffectivenass?

8. Whirh h%coq A inflyence Eontrihutp most to everal)l leval of

) {Wflnenée?

9. Te what éxtéent is <atisfaction with selected facets of the iab
related to perceptions ~f selected criteria of school effectiveness?
10. Tr what extent is satisfaction with sejecﬁed.faceks of the joh

related to perceptions -of selected criteria of leader effectiveness?

11. To what extent is safrisfaction with selected facets of the job

'vtelated‘to perceptions of selected bases of ‘influence?

.. .1. Té what extent is the overall job satisfaction of high school

g

10°
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"7~ Assumptions

s The foltowing assumptions were made in this study: .
Yo S S ST IRV

: lfg'an.ﬁndiyqua]'s»job satisfacgion can be measured by means of
" a questibnnai}é; ‘ '
2. prnncnpals ercept+ons of their school‘s effectnveness their

"effeetiyeness as'aa]eadero and,their level of |nf1uence can he measured
. '4‘.4. . -0- ".', ”‘" . . . ) !
by means of & questjonnaire;

'3‘1'brincipa]s wquldfprdvidé accurate responses to the question-

Ly, the resbonqehtéf ?afings on the questionnaire items would

pfovfde véLfd;TediEafors of. their job saiiéfaetion and their role
. asééets Belﬁq heéseeed}-end'

5. ftheeraginé.sceles.esed to"rafe job setisféctioﬁ,and pereep-
ﬁiqns'oflsehooi effectfvepessf ieeeer-effectfveﬁegs and level of
.iéﬁ!eencevposséss<inteﬁvai b?ope;ties;-

‘Lfmifations ) '} " ‘e

Thns study was ]rmtted by the |nstrumentat|on used A euestioe;
naire is. a cehvenlent means of data co}lectlon but it s llmlted by
\‘the exeent to wh|ch it can measure the vernables belng studjed EXcept

for ‘the JOb %atlﬂfactlon items, rhe relnah-\uty and va!Ld|ty of the

questlonnaire were not esfabllshed preVlously The follow- up |nterv1ews'

,:qhould have OVercome some of the llmutation of usunq only questlonnalres

to collect daxa by provndrnq |n3|ghts whlch helped to support or.

“explann some\of the flndlngs .-”"J”L‘ T 'F.'ff-fl' }:5;7'37“

4 et T

Second thrs study was limfted because lt Was not }ongttudtnal‘ iy

-61.‘.."

Job satlsfactlen and percepttons of the varlous ro]e aspec siweré‘not~ P

B RO PR e e e A*.




-

'measured at several dlfferent tumes in the sthool year Because the

measurements were restrtcted to one partlcular tlme 1n the schoo!

"-year, the' responses may.; not’be representétlve of ofhér times. 'HoweVér-fA"

“thls llmltat'on should ngt have substantlally affected the testlng of K

'relatlonshlps between varaables al1 of whlch were measured at the same h', o

- - - - . - .

_ o - " !

time.. ~ o ok e ,_f._:?_ o o

‘ ;'"'--..,*""‘ .. . ’ . N - R J
Third, th[s‘stud§'was limited Hecquse.cau§al retationships were

o

not pogited for investigation. MNo cause-effect relationships were
ﬂ“ o . - ' 4 - ’ ' " . . R :_':’..”:_; “:"1’:" ;f* ’..— - - --: @’ Teun p e w5 "
'suggested éven when-strong:felationships-were found. "% = T aiie. . Ll

= CE . . . R A 28 Se Ty

)

; . s : N ' ' 0
Respondents rated their overall job satisfaction, the overall . :

‘ Beéearéﬁzﬁéé[gi3:f'f',.‘. f,"i-litf'£3“27. S _i.h"':%

“a

effectivenesszf their school, their overall éffectiveness as a

.
N .

feader; and their overall level 'of influence. These measures were

. - used to-'test statistically the te1ation§hip between overall job satis-. -
faction and each of the other three variables (Questions 1, 2,_end~3),

Frequency distributions and comparison of means were used to determine

the eéxtent to which overall joh satisfactiop was related to selected .
organlzatlonal character:stlcs and personal characteristfcs (Question
LY. Also respondents rated their satlsfactlon with partlcular facets

of their job and statistical analysis was used to identify which
facets of job satisfacf?on_were the best predictors of overall job

satisfaction (Questioh 5). . : . . -

Respondents rated the effectnveness of thetr school accordlng to

.

t\.<
A R .‘,'0 ?

L .aumerous crnterla statlstlcal analys:s was‘nsed tO'id'ﬁ iy ﬁ

}“rTEﬂrTa-wereathe best predlctors of overa11 §chool eFféé"‘eness TN

‘-n -..%, .

.,5‘

p.._... .

.....

EhGN TQﬂesbjon 6) The séme approach was’ used tG 1denttfy wh;ch trrterra

"‘y-l-‘v . . Wiaiad
- . R AR ‘-
A B e

R R




“13.

'of leader effectlveness were the best predlctors of overall leader:
effectlveness (Questlon 7) ".and whnch“bases_of |nfluence contrlbuted L -

lthe most to-overalltleveﬂfbfuinfluence (QuestlonZS)h

;"‘:fi.gy jv Flnally, the measures of satlsfactlon wnth selected facets of the

\
A s ‘ v

JOb and the measures of percelved school effectlveness were analysed

' statlstlcally to determlne the extent tao Wthh satlsfactlon W|th

N . o N . . 3 . .

_ selected facets was related to percelved school effectlveness

. -
‘

.(OueStlon 9).- A simllar approach'was used to“determlne the extent to

:V‘”whnch’satlsfactlon w:th selected facets was related tozperce|ved leader e

AR I A L R = - -

L

eﬁfectlveness-(QueStlon lO) aﬁd to percelved leVel of |nfluence‘

“'fT;JCQheSCﬂon'lj)w"'

o > . @
}fﬂ'; Sl : R Data Collectlon and Ane]YSlS. l
'5' . Questionnalres were malled to all 155 prlnc1pals of senior hlqh
'schools ln Alberta .e., all secondary schools having Grade 10 and/or' k

'Grade ll and/or Qrade 12 A stratnfred samnle of ten respondents was
hntervrewed.ln order to obtaln more ln5|ght into the context of the

uestlonnaure responses o ‘- .

\

. The Job Satlsfactnon lnstrument in the‘questionnaire was based on
e the |nstrumeLt ugif by Rlce (1978) "Sources of Prinmcipal Satisfaction."

The |nstruments in the questlonnalre for me35ur|ng percelved school

effectiveness, leader effectnveness _and level~of.lnfluence were
developed from the review of the llterature in each of the areas. For

example, the items in the Level of lnfluence lnstrument reflect the

o Te e

e ;Hls_types of soc1a1 power dlfferentlated by French and Raven (l959 155)

VR ee w

The lntervwew schedule was der:ved from the analy5|s of the

-

questlonnarre data The analysls qenerated several questlons related

? . O v
- . . & T




\

)

s

\

. . e

to the,nature of the majqr‘varjables:<_the interview.schédu1e was. .
"deS|gned to answer these questlons S R {; T T .
= * AR by e )

n an effort. to remove some amblgurty and to |ncrea$e valldrty, '

'jthe questlonnalre was. revnewed by three seniar admlntstrators lh the

-
s - e N ‘ «

'“Department of Educatuon. the Albecta Teachers~ Assocnatnon and;a

.\ o '

school dlstrwct. The quest;Onnalre was then palct-tested by prunquals

:,who were Qraduate students ln the Department oF Educatlonal Adm|n|stra-

< e
. .

,tlon at the Unlvers«ty of A]berta.x The lnterv1ew schedule Was: revnewed-i

by the thesus advnsory commlttee and was pulot tested by three of the -~

ey
-“.. ]

Jgraduate Stddents who-. had prevuously n:lot tested the quest;onnaure

v

One concern was: that in evaluatlng their own effectlvenesq arid’

1

thenr school's effectlveness, principals: may have tended to qtve sét?—

1
f

.

ﬂenhancjng;responses._ ”Self~ehhancement“.eﬁfects»sbou1d have peen
’ » T o L ’ SN N

. minimized by a guarantee of complete anonymity and by explaining the;-

A

pdrpose of the stddy in a-non—threateninb Qay: . ,

Corre1at|ona1 analysus fréquency distributions"reQression

t -

ana]ysus, and comparrson of means ‘were' the most common statlstucal

techn4ques used to provrde |nformat|on relevant e the research 2'72
N ‘,"\- . .

questlons. ‘The free responses'frpm-the,questlonnawre were analysed

using Content-ana1ysis techn1ques. More dua]itative technidues.were

used to analyse the lntervuew data in an effort not.to reduce the

’

descriptive quality nf the resp0nses; a doetorad student ohserved and

evaluated the use of these qualitative.technfques.

- T ' A . v ‘ 57

o AL



v

IS

of’the questionnaire data and the.lnteerew data are reported;".f"

Organuzatuon of the Thesns

. L. 4 R
\ ! *a - . .- ~

P

An overVnéw of the study has heen p;esanted |n thns chapter j The]f

-~ RSN a* L.'.~ AN

o,

ness, and the level of nfluence of leaders IS reVIewed in Chapter 2

RN ; . Vo
s . o -1 1‘

a conceptual framework For thls study is presented at’ the end of

~ - . B
kS

Chapter 2 in.an eFTort to demOnstrate the theoretlcal llnkages 1pong

the ‘'major varlqples“ Development of the research lnstruments, the

Al

"procedures uSed in data collectlon, and-. the data analysls tethnuques

-a'»“"'
IR - ¢

ut|T|7ed are descrlhed in Chapter 3 Chaptec b is a proflle of.the

-

,respondEnts to the questlonnalre and the lnteerewees _..The analyses

IS

: respectlvely, in Chapters 5 and 6 Chapter 7 reports the discuséfon '

of the fnndlnqs and the conclusnons drawn from the data ana]yses

‘o

Chapter 8 summarizes;the thes’is and reports the'|mp11catwons of'the"

study for researchers and practitioners in educational administration.

. llterature -on - JOb satnsfact|on, §chool effeCt:veness, Ieader effective-ti' ’

.'jjv'



-;:effrcijyene'§ leadershlp effect4veness and power or |nF[uence;pF . Q(:\;V

"nees.(the-naﬁure;and*Fuﬁetiohs_dijeadefSh{p'éhd'schoeI'Béincipals'asg-

_lea'der}s_)..' oo oot ’ .. . ‘ » ‘/_v." .. /~.

.

\

1 o

P
ot

feade '_’.The relevant theorles and research findlngs on job satis-.

<

'fact?oh'are repOrted'in Considerab]e deteil and in-a sequence that

h~.~..- o

‘pmonstrates thenr _conceptital and Histeritel development. The "

o

. following Sequence:is used under .the heading of job'satisfaction:

o . , .

- definitions of job satisfaction; job satisfactipn and Qork motivation;

thegries of job Satisfacgioﬁ and/or wark motivation; factors affecting

]

job satisfaction; role conflict ahdebole~ambigbity; job stress and jeh

ro- . D) o oy

'4burhbutivcon§edﬁéhee§Aof'satisfabtien”éﬂd dissatisfactiong and job

o

Y

satnsfactlon of school pctncnpals

. ~ .,.,.‘

;y'"“_ln compar|50n, the revuews of the other three bodies of“literature't

\" ',.,-> . . v

are Mbre lnmxted or - narrow The: reV|Pws of the 1|rerature én sdhool

-

effectiveﬂeés' ]eadershlp effecrlveness and Levem.of influence ére'

- -

more or less restructed 10 the lnformetlon necessary to develop the

’

'xnstruments for assess«nq the perceptions of each varlable These ”

reviews . are reported in the folloWInq sequence school effectlveness

'(tncludlnq organlzatlonal effectrveness) the |nfluenee of leadefs«

- . . . B

'-_(;he_nature;aqd Bases,of poWer or\quluence); aﬁd*leadersﬁip effectivei‘-

Lo .
'
- ’
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' ﬂDeflnltLons of . Job Satlsfactlon ".,;

'3;50 much has been wrttten on the top|e In commenting about thlS

! T . <
.‘e‘, R PR . L w Nad

<

F -
o tee ot e O e .

e -
T PR LN

w0 ".";\7 Job Satlsfactnon

. . - .
~ R “ .o Lo

. . ¢
.
\

lt xs dnfflcult ‘to fxnd defunnt:ons of JOb satlsfactlon a]though

’ .l‘

\ - .
n_" 3y e WY "-t

f“nebUIOUS concept aw Mu&ford (}972 L) sald that “many of us- talk-about

'lnt a great deal but .', are hard pushed to- prov:de an acceptab1e

"definition. Vroom (1973 64) defined. job satisfaction as ”a person's

affective react?ons to his tota] work role." Smlth Kendall and

.

vHulin'(J969:ﬁ) who deve1oped the often-used Cornell Job Descriptive

‘deflnntlons, by |nffuent|al researchers in the fleld explaln very.

‘as 'the. feellngs a worker has about hls job." These tw) sunple

......
"“*. N - R

Inde; (J.D.l.) for measuring job sattsfactlon, defined ”JOb satisfaction

- - § v -
N T

- .

g
llttle about job satlsfactlon The fo]loWIng defnnltlon by Locke

1y

-ﬂ;£l976rl?h2l whreh prov»des more xnsxght,, as appeared often in, the

‘:.study N ' -

¥e

,-lnterature and Was csted In ‘fhapter’1 asjthe~ﬂefln|troh'used in this®

~

“:"‘Job satlsfactuon may be vnewed as the pleasurable emot10na1 L
state resulting from’ theé penceptnqn of one's _job as fulfilling

or a]lOWan the fulfillment of ohe's important. Job values,

‘”‘provxdlhg these “valtues are. compatlble with one's needs .
'Afl threé definitionsure?é{\tp job satisfactiqn as the emdtionaf.state

ot fee1|nq of |ndJVIduals toward thelr present JQb This understandlnq

AN PRI

'7of Job satlsfactlon dustlngulshes it f\om the group concept of

morale,

o - 3 C . . R e e - . R PR

A conceptual framework is presented at the, end of the chapter to‘b,

o ot e , o : “w

~<|}1ustrate the relatnonshaps among the maJor varlables¢4n the study. L



w - ks e
< . 4 R . . S
‘ _Morale. Whereas job satisfaction is a feéeling or attitude of an
individuai,,ﬁrunebgrg”C]979:3) stated that '""morale refers-to group x.;

. wé[Lbé?hg.”_ Locke. (1976:1300) viewed both job satisfaction.and marale .
7 - - : . SRR
- as emotional states but he noted’two differences in emphésﬁs:

' First, morale is more future orlented wh;le satxsfaction is

: more present and past oriented; . and.second morale of ten has
a group referent . . . wht]e satlsfactlon typlcal]y refers -to
the appraisal made by a snnqle |nd|v|dua1 .of hic job situation.

Thus JOb satisfaction and morale are dbstlngulshablp (rnm each vrher

"+ although thay are r]hsely voTated or slmllar in hatire,

Job Satisfaction and Work Motivathon

1A well I'nown books on organiyafional nsyéhglbgy. the following

ghéofiés (and others) are‘d{sfusééd'nndef the cbap%ér'title ”mnpjya‘
- "fﬁoﬁ”jb?ffﬁehtﬁflé ”job ﬁ;éigééét;og”ztiéxpec;gncy f%eory, disc#epanév
‘tHeory;‘need“fﬁlfillmént,theofy,‘kguity‘théd?y,ivaiﬁe ELéArv, and

m6t1vatoon hyglene'theorv (Kdrman) i971;4G}1mer’ahd Qéci. }977; Keliv,

b

. . ) R
L 1980 Landy;and'T’rume'3 1980).” For example;_Kel)y (1980) described

‘the motuvatlon hyg:ene theory and the exnectancy'rheory in his rhapter
¢ent|tled ”Hofuvatlon and learnxng” and’ C:lmer and BPF! ('977) doft'|F64
¥
" the same theories$ in théir chapter on job satisfactinn. Several
g S . .

theories, some of which are very =?ni1at, atterpt to evplain the

motivation and/or job catisfaction of workers. In tryina ro see the

distinguishing characteristics of the theories, ronfusion arises
. -

because motivation and job satisfagtion are very closely related.

1

N ‘ . . o
Gitmer and Deci (1977:229-230) presented evidance that different
ﬁacfors influence job-sat}sfaction of wnrkers and the borformancp of

o workers, and they noted that Herzherg's (1389) mativaticn-hyqgiere

! “



also be determinant< of

.

RS

19

]

theory and Vroom s (]96#) *nstrumentalJty valence theory were offered el -

P T -- . ..,../

to account.for thlS d“fference-—that motivation

is @

&

dlrect cause of .

[y

better performance, whlle Joh satlsfactlvn is not d;rectly related to’”-

performance.

o

In-their diséuééfonﬁof how Herzberq's theory distinguishes

betwegén the-determinants of job sat¥sfactlon and the detérminants of «: -
. - . o EEXSE -

~ .

W -

motivation, Gi]mer and Deci

(f§77123f7'cono}uaeﬁftnat R o

(he 1Mportant polnt ts that rewards**whether ‘extrinsic or
intrinsic—which fulfill salient reeds leave people satisfi~d

. Byt the rewards will not
" will only motivate peomls if

getting those rewards )
Further,

Vrogm's

necassarily motivate people.
theip hehavior is

They

instyumental! 1o

.

ind<trumentality~valence theory asserts that penple

wiTl be satisfied with ,Jjobs which are-instrumental for
provnd1nq them with deSIred reward&, and they will be motivar~d
to do jobs well when thoge rewards are cortingent on qood

perfofmance=.
rewards
231 232) o

is whnt moti ates peopln

In Aather werds,

mativation, but

n

¥, . . . ' . 7
a Pl"‘lf‘t‘lﬂlf‘.l"h tey 1erel inn ohp.nex,;‘ud?

Theories of Job Satisfaction and/or
Mork Motivation

Ae already noted,

satisfaction and/or work mntivation,

than nne name. For evarple, Holdaw=y

(]9CQ 1974) theor v han "‘PQ'W called a

actionict’ themry,

nthers .

[y

f‘_.\r'\rv' 79::‘ ™ nivn’s'n F,n"\(_]h/’ YAk i‘-;

mn s !

there gre numeroqs thoaer ieg o

teape of
(1a78)
vatue!

and 3 valne-péfcent discrepancy model,

provided

Rrwards sat'sfy pecole, but the_fontlﬁgency'”

(rilmar 34 Decn,‘?ﬂ

the determinants of job <catizfa rion {(+ewardn) m

annt prr favene

wndelae of job

vihich Aar e der ovn hy

EIIAR 2]
[‘(‘i'\‘ﬁd ot "haf bev bee’
thaery, an ""inter -

among

'n thic section, as wel}) as an explanation of the foremc-:

te demnngt ata how the



theories are interrelated  The followjng appicach is used.
: ’ e ‘
General theoriesg of human motivation (e.q , neaed-fulfillment and
‘ : . . yo - L
cognitive theories) underly more specific theoriad of work motivation

(e.g., motivatien-hygiene and instrumentality-valence *hecry) and

thece in tarn vl v]y the t‘(\mfr‘\anf‘ current the 1 ian of li()h caticx

-

fnr-'if\n, The maic: themt iec o f mnrivation anrd/ o ii\ qqriqfarr;'»')

are dagerited T A manner ard f‘\fwy\;nn'e w! irh s snu'd halp ta demnn

stgate hov joh sati=fa-ti- thantion a1 base ! an oogotd and/ o
. . ¢ < . . . .

ard T 1 il Iment theor ics motjuvsti oo T"e 'he 1iet narte preacrnta

2R LR AR B I [ B KL R A l'nq-:’: [ 'hr‘vtr""' ol . t .ﬂl?r\n' A

the o [ SRR | vt gt . IV L LI R U R T I R Al mrver e

thee Pt b e P N ' TS th [ B T !

' SR IR | NEojob et ot
r',)gni tive then ips o' mntjupg iy Yo b e T gyn [T IR RN qpna';,'

vy haloa | aar B T N I Fh ey ' . - thegr iag w' !

’””P."'" -.r‘d,.‘w;.. Y R - Voa vor R "'rlain e

T LI IR A Poo s faat ! 1Y ol o rs riiglar uyay
ot to mal Pt 1. B e e }ies PR I Y A G NiL
A flpnrant werd 0] the 0w : LB . Voo IR NEEEE T XRE
the "fucepdon t P2 I ! ;e o oo = by T ebe T om0l
'4~1\3||i‘7\ Tt e r 1 I N ' LI PRI I "'.”"‘;"'!"S»W,h"
- i
c-up‘p;n‘w‘ heba ' I I IR TY Ve Y [T (w
withant «-agider'ng Ay inter rering o vt fior vhee et o handd
; ;
. ' y i . .
the cranitivicts argued thag the Codgn' e o bovoeer cnbmylus o
. J "
‘. ' ‘ - P
response (S"COQnItIOD"R\ vather than the 1 ~cvonne cenrring attth
, . . f --.' a0 . ‘ ! . .
maricall . - ipetinctin “ Weiner, 1077 ¢ o) “roding ! Ve

v

7 iy
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(]972:]), the,behaviéfist or mechanistic approach versus.fhe‘cognitive

gapproach to mothatjon was, at’ ‘that tlme, ”perhaps the most sallent

N
' ’

ontroversy in the fle]d of mot»vatvon.' Althoagh the behaV|0r|sts

o e N

, gFeatly ln?lueﬁbed Amerncan psvchology, psychologlsts gradually
. _ .

acce ted the SUbIECtIVe an& cogni flVe“ﬁﬁproathes ~accord|hq eou&unq

Copes
49)

9787k

because strict behavuorlsm failed to account far variols
W

rhpn"mpna Rurh as o1 iosity or eiﬁlbraro}y behaV|or.

Honjar oua rhed-ies'mf motivation haﬁnOr be easily ri;;si‘féd‘a<
méchan7sr;c ot rognirive; there are¢ several u; onrh type Aad numer o
nthers of varinug chadec of qravlbéfwéén the two ervtremes,. Hot all
PSYého'ﬂhiﬁtC have acc;bth Ve iner 'a ndﬁi"ﬂn that ane et rhooéﬂ
pither the mecrhanistic nr the ceoani rigo Aarrraach to mati 'ation:
Pa'lec (197h) <upperted Weinmar "2 pasiting i pact bt rnn'awd;J thoa
it by oo means tells rhp Qhwl@ ctory

The coqeitivae rh&hvi#ﬁ were develoapod to take into écqhnnr thqt
naeple thinl Pather than artivities o vocponqc? Beinq dire~tly
inﬂfiga?ad by stimli, eor by intervening variahles surh as drivea -~
insfinects, nacti'ns a'a instiarted by mantal pv%hp§ge§3 Exv'=c1nnl

intaras)l artipo!i are pnf{)r{pd' catragor ized . and transf vmo_" TN

helimnl and )~ thoanght proragans ga=s phis ;qu"“:\fi(‘v‘ tey innle =
Aaci=itmn A ot mahseogqrant ac! fon (v inens . |'?77\ |'~y (\",‘)l'lp‘(" "~
“pap—ry:aﬂ ‘1 eeing 2 ttreet seec A car capidly apﬁvnnrhing, realize=x

that he T2 Yy Adavaer . menthally connidere hie a]‘avnat_i\/ot; ad decidec
to vun in a particular direction to avnid heing fojrred o promiated by

Wainer (1972:2)

toa

this azpr ~sch nigy "2 hyradl. catercrired as 3 stimulus-
g [ R A RS Yhomy i | [ IR D m’(""?‘ N Aressrs



intervene between inputs (antecedent stimuli) and behavioral
outputs (consequences): the structure of thoight determines
action.

-FUrthér, Bnlles (1974:19) described what sebms to be the conceptual

‘

system far current cognitive motivarional models. Bolles believed
that the tT7énd wias ~laafly toward 3 cancepttial saystem ip whieh
rognitive proceasces determine behayvior o resronses {Cognitive

Proresses » PY. |t ‘s impertant to note that the constroct 5tin lat

' .
- . B 1

Vo -'r(\pped, Bollea (1974-19) made thae fn] |f1wing rommant e

This is not to say that we do not veepond to stimulatinn,
but its absence emphasizes the point that we are not
depéndent ypin stimilation; we are not rassive Cognitive
pracesses in and of themgselves genecrate plenty of hohavior

Thi= hh“#', that indiyidiigls are th pacsive, tha' they da niat only

‘redcttn stimauli but alsp nre thovght processes to male decisians

('h(\ir'oq' P «']u’te aprrof iate far o dergtanding the motivatinng of

individaale in theisv werl veveomle faatrumentality volenie the oty of

vior ko motivat o Conteyint ton G0 the e, toare et ion) was bhated -

this heliafl

Vroom's theo'y of work motivation Vroom {(1964:1h 1) nrecent !
his ot line of ~ rage' i e mnde 1’ ten evplatin h.nw indiiduale make

rhnices inh theis johs "ommary Apnteaant af Yraeea's ;Hﬁ'rumpw'ﬂ'

valence thenry was given hy Camphell and Frirchard {(1976-7h-75) -

The Vroom model.attémpts to predict (a) choices amona tasks

ot (b) choices ameong effart levels within tasks. In brief,

he sees the force on a person to choose a particular task or

effort level as a function of. two vaiiables: the valence, or
1_perCelved value of outcomes ‘stemming from the action, =nd the

expectancy, or belief that the hehavigr will result in Atts!ning
“(hesg Sutcomes .

The model ies comeli-ated in rthat Vroaosm defined nuvericra] values and

22.
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limits for each of three\variabJESf—valénte;,inst?hmentality; and

v N

onships among these varidbles in

Ed 0

expectancy—and expressed the relati

éYgebraiC pe%ﬁs. Fpr~thé'puﬁpo§e,of this discussion it was nece?sary

N

only to outline the nature of the variableé'and, in general'térms,"

’ . - - . ' .- . te
LAY . . [ VT

the-relationships amaéng- them. — -~ | ) . A

Vroom (1964:15) Used| the term vakenle to refer tg "affective
orientations toward partidular outcomes'’ and equated it conceptually
. .. - R, R N \\ '
with job satisfaction (Vvoom,'lQG“:lﬂ])} An outcome, (comp]etion of:

\ ) '

. 2 | ) ’ !
a2 tack o1 jeb) will have a positive valence o1 percebved ''value' to

v

individyale if fhey believe fhﬂr r%evbutcome will be in<trnmen£a] in

providing desired rewards. (1 as cited in a3 section éhhvb,\théy will

r
.

ke satjicfied with completing 3 tagh “hich is instruméntal in'fprdv'i('{inq

tewards. Furthermere, not anly miat thay perceaive that completing a

task ~il1 he instrumental in pr'widvinq’ rewards. bnt él:r\_’ they must

\ . » . N \
.

o“cpo(t that the rtewards will he fOFtHCOnIiH& i f they are tor be motivated

-~

to pearfarm.the task well. A task may he satisfying hut it may not be

petformed well if rewards.ar~ not expected. Vroom (1964:17) based

his riodel A the helief that an individual's behavior 'is affected’ not

anly hy hin rreafeiencss amnng these oufcomes but also by the degrre tn
whiet he helieves these {)'n'rw'\me_q"to- brer [*rbbable." Viagm refar ped to

thic heliaf as evpectancy.

The characteristics of a cognitive thanry are obvicus in Vroem's

tﬁgﬁvy\ The themry is stated in terms of expefténrfps, values, and

perceptions of future crnsequences; individuals are able to evaluate

the ronsequences of their actinns and make choices according to theit

A

perceived values. The importance of perceptinnias one of the-

’
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.:l'g
. .

psychological processes involyed must also be Underlined " According

teQ Vroom's theory, perceptlon and other thought processes certalnly

play a major role.. in determlnang how well wOrkers W|l] perform. iJ et

) .. . _.,...
Vroom s theory has been the domlnant motzvatlonal theor yoin
e e e Py 4 - - O R I I A AR T S e noe

- g0 uv,wt e 2t b e 37+ 0 0.5 8 et LY g

'orqanlzéilona1 psychology, aocordlng to Campbe]l and Prltchard (1976

o

C"!

7b); and resparcher< have contvnued to use it as a conceptual framework

‘

or. as a baan for modlfled or expanded thebrles of mOtlvatlon The

. R

- -

contrlbut1on of” Vroom s theory to, current theorles of JOb §atlsfart|on-

\ . . - B ’

is accenruafed in the dxqcuss10n that fo]low< Porter and Lawler

C(19A8) and Lawle; (7973)~developed motivational models which were

.

based on Vroom S, work-and from these Lawler d95|qned h|< model of JOb

Soene
f

v
. - . -
P . ‘

SatlsfaCtIOD..“A]SO, Iocke < valuebthen;y contannq oonceprs put
%orwird by Vroom apd lawler, as We]{ as,other theoristso

Vrigom's thenry is oot fhe only one;whigh has'fnfloenced the
deveropment of imnortént theories ofijogtsgfiefactjon. Thhee more
gepe}alf motivafiona17job satisfacgion theorie§“~heed—fuffiliment,
dlsevepanry, and equnfy theory—"UHder]y or .have tnf]uenced the develop*

ment  of Lawler s (1Q73) model of facet satisfaction and Locke's (1969,

1976) value rhpory Hér pberg's moflvaflon hyctene rhan.y is a type of

need Fu]fvllmeﬂr theary, hist it is,quﬁte dlstinet from/the other twe

s . . . i . .
theoriés. T"é fhree QQHQ’.G] thenries are decrtibed very briofly

before ths three dominant, current theories are described in more detail

.
. . . . L N

\

Néiﬂ:iﬁlfillmgnﬁ;ﬁhég:x- “In Maslow's (1943, 1968) need theory.

fower-level needs (e.g.; physical and security,needS)‘musrlhe satisfied

before upper-level needs (e.q.. estaem and self-actualization). The

.

_satisfaction or.dicéetisfaction thhr“indiyiduals feel depends: upon the



S

g;

"ifulffhlﬁent~of'their lower"feyel heedsiand upperfieyelfheedet' Locke

oS,

(1976 1303) cnted the follownng studles to provlde examples of

¥ 0

theornsts who . have " argued that the degree of JOb satlsfactlon is- deter-
. T . - O N " ~
mlned by the degree to Wthh JObS fu]ftll or: a]low the Fhlflllment of

LI - @l e s e

needs*°;Lquﬂ|§t and Dawrg (}969)3«Mdree J953) PQ er: (r962),_,“‘v‘h‘*_~ .

Schaffer (T953) -and WQfFord (1971):’ Locke described tWo.interrelated

" categorles of human needs-—physncal and psycho]oglcal——and stressed

that "needs are ob ectlve requnrements‘of an drganism s:surv&va]~and.
Jec ‘ 9 S vivai-and. .

- whether they are conScnous of them or not. ST s e e e

’ by the differences between the amount ‘of rewards that' i%d|V|duals"

. -, ks LR/ T . '
Deci, 1977:232 3 d Lawler 1973 66) " Both LawWer (1973:74) and L

well belng (Locke,'1976513o3), - That is;'ihdivjdualsfhave.thé;e“heeds:'

e

-~ .
- - LI EET Y .
e

.. . L L P

.Discrepahcy‘theory.'.The djetrepahcy theoryfof*joh satﬁsﬁﬁctioh:"g“

assumeéjthat the‘degree'of éatisfactioh~of'indjviduals'is not deter* \ﬂ.*ﬂ

o r.minedwsfmﬁlyabymtbedemount ofndesured rewards or outcomes, but rather'

Lo A - # e ﬁc_t D e

/////

receive and the amount. that they feel they should receive (Gb]mer ‘and

Locke (1976 1304) asserted that the ”percelved” dlscrepancy lies®
betwaeh whatfundnvlduals,percenVe that they havevreceuved aqd what they
feel they Qhobid Peceive. .Satisfaétion results when the percefved

rewards or outéomes mStch nr afe greater than the fealing of what

chould be received. .

Equnty theory Although equity theory is predominantiy a métivas

tlon theory, some aspects of it hélp to explaln causes of sat|sfactlon j' .
or dissatisfaction (Lawrer, 1973:69). It is also a type of discrepancy

theory  Gilmer and Deci (1977:233) explained. it in this way:



People prefer to have unteractJons whuch they percelved to be

equutable ... . This notion leads to a~spec|a1 ‘formulation of

dlscrepancy theory——namely, that workers. will -be satisfied

. with’their jobs when theré is no dlscrepancy between .their

o - outcomes and thelr be]aef about what s an equ1tab1e outcome.
Nhen there is a- dlscrepancy,_whether outcomes are hngher or .
‘lower. than what |s percelved to -be’ equﬂtable people will’be =~ =

satlsfled R I TS TR e e
) Vu» Rl & . . . ’

" These three explanat1ons %f three generah theorueSarneed fulfullmen;,,, ..

L - <y . T

PR

»

dlscrepancy, and equity theory—-are helpful in understandlng the

descrlptlons of partncular JOb satlsfactlon theor4es or models that *

L 'follow. o e e f.' '.:_:t‘ e '. e Soe

Da—

Hotrvatcon hyglene theory The motiVation~hygiene or two-factor

theory |s a “type’ of need fuiflllment theoty that was developed from

- .the WOrk‘of"HeF;berg,.Mausner and Snyderman (1959) and'then was .t
expanded by Herzherg (1966) . Since: 1959, much research and wrxtlnq

"has been dOne;WhJchwtestsivsppportg, andacriticizes Herzberg”s theory;
 the conrroyersy'cdntinues-today. - o o v s
The motlvatlon hyglene theory (and‘the*“critiéa] ineident” . R

~ . r,

technnque ) has: recelved much attentlon because two aspects of the
. o -~

theory are unuque, as explained by LawTer (1973 70) :

Fnrst, two- Factor theory says that satnsfactlon and
dissatisfaction do not exist on a cont inuum running

' from satisfaction through neutral .to dissatisfactfon.
Two; - independent continua exist, one running from -
satisfied to neutral, and anothe “running from dlssatlsfled
to neutral. . . . Second the tHeory. stresses that dlfferent
. job facets infTuénce feellngs 6¥ satlsfactlon and :
dISSatleaCtIOO

N Those,facets of work. that- cause satusfactlon when present Heréberg‘

. . Ve

calls motlvators and those that cause dlssat»sfactxon when absent

v . . \ -

he ca)]ed.hygiene factors. Her7berg (1966: 60) |dent|f1ed the motxvators -.q':?



LN

.as achnevement, recognlt»on, advancement bossﬁb?lityrof~growth;vrespone1~

~

. s|b|1|ty, and work ltse1f Theahyglene factors are technicaf‘5uper-‘

L

vns;on,_ a]ary, |nterpersona1 relatlonshlps, company pollcy and

administration, personal life, worklng conditions; status, and job
sedurity. o a ‘ o B R
W R X ) M . . - .o . : . - M .

Thus, Herzberg s theory proppses that(Job satlsfactlon results

P Y -
b -

From-certawn,causes (motlvators) and drssatusfactlon results. from other'

' céusés (hygiene factors) Tbe theorywwas based -on. the udea t#at a0

R T ) o
N -

humans have two separate and unre]ated classes of needs—-phvsncal and

i

psychological. As stated by Locke (1976:1310)
the two- factor theory of job. sathfactlon parallels this..dual.

~&. theory of man's needs. The Hygiene. factofs operate only. to

o frustrate or - fulfill man's physncal needs, while the Motivators
serve to TFulfitl or frustrate man's growth needs

Many theorlsts and‘reSearchers have severely criticized the

‘motivation-hygiene theory, On'theoreticaY'and“methodological grounds.,

The main methodologlca] cr|t|C|Sm is that the results of research‘\\

'

using the crltlcal-nnCIdent technlque are method bound. . People tend
to’ respond defensuve]y, they attrlbute causes of sattsfactlon to
ﬂthemselves and causes of dxssatnsfactnon to the enV|ronment When

another research method\is used ta testﬂHerzberg’s theory the results

1

are not the same*-for é more detailed discussion and more evidence,

[}
~

see Friesen et al (1983 L) and‘Landy and Trumbo (1980:406).

\

N Alth0ugh thexmotivation~hygiene theory has received much eriticism,\

it has réceived considerable praise for the influence it has had in
generatlnq applled research on{psychologlcal growth and its relatuon‘

to work. Locke (1976 1318) made . the fol]ownng ‘comment: - - b -
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In one respect Herzberg has made a-maJor contrlbutlon L0 OUF .- §reoe
know]edge -and understandlng of the nature of jab satlsfactlon. B
- ‘This contribution-stems from his stress on the |mportance of -
psychologlcal growth as a precondition of job sat»sfactlon and
hisrshowang that such growth stems from the work itself. ‘This.
has led. to' many fruitful sdggestions concernlng how jobs might-

be redesngned t04a110w for greater psycho]oglcal growth
: e

Lawler's.model of facet séiisfeetidn. ‘Lawler (]973 72) belfeved

“that - o . :

T equnty theory and dnscrepancy theory are the two strongeﬁt

) théoretical exp]anatrons of sagisfgction. Elther theory could
be used as a basis for thlnklng about the determlnants of o«
satlsfactlon." Fortunately it is not necessary tqQ choose
betWeen the theories since it is possibge to build a satis-

Ffaction model that cap:ta]zzes on the strengths of each theory .
A K N

. B -~
-

Therefore, Lawler deéighed a modeldof'”faeet satdsfaqylon comb;nlng«»'
‘the st}engthé 6f equity and discrepancy theory. He mad&‘the fOIIOW|nq

distinction between faces satisfaction and overall job.satisfaction:
_Facet safisfaé%jon refers to people's affective reactions to .
"particular aspects of their job.. Pay, supervision, -and promotlon
opportunltles are frequently studied facets.  Job satisfactipn,
. [overalll‘refers to a person's aFfectlve reactlons to hIS total
v work role. , (Lawler, 1973:64) :

1t is. important. to distinguish between facet satlsfactlon and JOb
e sat;sfactlon because ''a nuﬁber of theorles argue that JOb sarlsfart4nn
is determlned ;y some' comblnatlon of peod]e s affectlve react;ens to
. the varipus'fécets of their job” (Lewler,‘1973:653. Suppgrﬁﬁng thic

point. of view, Lawler's model was meant to explain what detérmines
individuals’ satlsfact'on with any Facet or aspect of rhelr Job

To summarize the implications of his modé\.,Lawter (1972 77) made

e theyfoilowinq statements about who should be diséatisfied,faIl fﬁfnqs
“being equa] and if the model fs correct:

R People wi th hlgh perceived inputs will be more d|<satlsf|ed
" with a'given facet than people with Tow perceived inputs.



be received{

2. People who- percelve thelr JOb to be demandlng w1Jl be.more it
dissatisfied: with:-a ‘given Fécet than people who percelvev ’
“their JObS as undemandtngu )

~v3.,,People who percelve snmllar others as having a more favorabie

" .input-output balance will be more: dlssatnsf1ed with a given

facetr than people who percerve their ‘awn balanCe as snmllar

'to or better than that of others. . :

. ;People who -receive a low outcome leve] will be more- dlssatlsﬂ
,fled than thqse who recelve a hlgh outcome 1eve] “

5. The more -outcomes -a person percelves his comparlson other.

" "receives, the more dissatisfied he will be wi.th his own
outcomes .. This should be partlcular]y true when the "
compar i'son- other is seen. towhold auJOB'that demands the same
or fewer, |hputs

in their discussion of Lewler's.modej, Lahdy and Trumbo (1980:%400)

emphasized pereeption as a very |mportant process in the model. Some .

. P i
A -

4

. of-~the variables thét are used to determine satisfaction or dissatis-

faction afe percefived personal j(iinp’uts2 perceived inputs and-

outputs of referent others, perceived job characteristics, and

’,

‘perceived outcomes (reWards).' Any discrepancy lies between the per-

ceived rewards received and the perceived equitable rewards that should

Lawler desngned hls model ‘to measure the. satjsfactnon of lndtvnduals

-
Ve

wifh-pertlcularhfacets.of their jobs. He believed that overail JOb
satisfaction couid benexpressed,as‘a sum- or’ averaqe of all the dis-
crepancies~determined-hythe model because ''overall joh'satisfaction is
détermined'by'the differehce between ati the things a person fe;1< he
should receive from his job, and all the things he actuaily does receive'
(Lawler, 1973;77). However,-he pointed out that there is strdng
theoreticai support for weighting satisfaction scores accorﬁjng to,.

their }ﬁportehce. Some facets, such as pay, work itself, and_subervision,

0 g

. - -
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'seem to make a Iarger gontrlbutlon to overaT] satlsfactlo!!ﬁhan others.
Léwier s theoretlcal approach to jOb satlsfactlon was a
}c0nsequence of hls adoptlng and adaptlng Vroom s cognitive approach to

lmotlvat10n of workers Although equnty theory and dlscrepancy theory

~did notioon;ributé to Vroém's model,uthey ar,'bertéinly cognitive.in -
A

nature and involve perceﬁtua\ processes. o, LaW]ér‘%:understanding

of satisfagtion as "affective reactions' 'orrespdnds to Vroom'§'

,unders{anding of'valenCe and job safisfactfon.(the concept of<§eeds

L as in need fu]flllment theory,.ls not used by Lawler) Lawler'
'theoretlcal approach to Job satlsfactoon is cognitive in that the
4fFective" reactlon< of 'ndnvvdua1s to facets_ofmtheJr job.are deter-

PN

‘mined byfinteroalﬂthought processes, by their perceptions of such
factors as their ihput-output balance and héw their worfk situation

oomparos té those of other workgers.,

.

Locke's Va]ue.theorx. Locke (1976 l30h) dustlnqu:shed hetween

needs which are obJectlve” and values whuch are SUbJeCtIVe "odn

B

Locke's terms, values are what persone conscious}y or unconsciously

want or .seek to attain: valies have beerd acquired (learned) and needs.
. . » , ) '

aré.rhnate (fnborn)‘
hn oropoéihg his ;pr of discrepancy theory, Locke {(1976:1304)

suggested that individuals have a "value hierarchy' in which their

values are ranked ;: to importance. locke believedf'as Lawler (1973)

did, that <atisfaCtrOn with pafticular.féCPrs of the joh shop4d he

. weightéd as to ihporiance in derermjnfngwoyorall\sat}sfacrioﬁ.

Affer éuth discussion of valoés, neéos, and the vArious thenries

“of job-satisfaction, Locke (1976:1319)-suggested the following

[N
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. definition'of-job-setiéfaction:

"Job satlsfactlon resu]ts from the appraisal of one's job as
attalnlng'or a]lowwng the attainment of one's lmportant job.
. "values prov1dlng these values are congruent with or help to

o

fulfill one 's basnc ‘needs. .. S

. ) ' =
b .

In'thxs deflnltlon and‘Locke s-definition cited at the beginning of

. ) ?'

thjs”chapter one- can see that Locke embodned in h|s theory the

'strongest aspects of other theorles of JOb sat|sfactnon—-sat|sfact|on

~

results if there ig no dlscrepancy-or_lncongruence, perceptlon is one

of the processes involyed. the ?nportant job values have more Weight;
éno(nezdé and values are distinguished from each other. Locke's
’theory"js a'tyoe of.ebgh[tive theory inyoTving,theNCOnCepts of values,
v ( ) o ' - L : )
affective reaCtions, and.discrepency used by Law]er, vet, it ihyolves

‘the concepts of néedé'and.hierarchy used by Mas low and Herzberg.

- - »
‘

Con¢luding statement. Ln. this outline of job satisfaction and/or

'motivetIOn theorieé”‘Heererq's motivétidn—hygiene theory was seen as

S a type of need Fulf:llment theory, Lawler s model of facet satlsfactlon

e ' -

was Seen as‘a consequence, at-least,rn part, of Vroom s cognltlve
. et , . .

theory of work motlvatlon and Locke'g-va1ue theory was seen as an
s .. ~, !

effort to combnne the strength< oF need fulflllment and cognltlve
theories. BecaUSe Locke s value theory reflécts charactervstlcs of

the Wéll—knowneand influential thearies of Herzberg, Vroom and Lawler,

it underlies the‘theoretical apnroach adopted for this study. ‘The .
underlying concepts of Locke's theory éTeusummérfzedfin the. conceptual

framework at the end ‘of this chapter. . b
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Factors‘AFfecting Jdb,SaiLsfaetfbnh

: summarrzed the caUsal factors in JOb %atlsfactlon'

5

_5‘ To thns ponnt, ;heor:es and mode}s that attempt to explain what

A

causes JOb satlsfactlon or dissatlsfactlon have been descrlbed

brlefly.' But many research studies in many types of orqannzatnons

>

have been carrled 0ut——wnthout a partlcular theoretical orlentatron-

“to |dentnfy Factors whlch affect job satisfaction. As stated by

g

-Landy and Trumbo (l980?h09) "'the amount of research i's accumulating

H

$O rapldly that one must depend on the most recent review available

foﬁldrawrng any qeng}a} conclusions." They wrote that lLoecke (1974}

»

v'has gr0v1ded the most extepsive, recent review of §&b satisfarrio.

research.

ln his quvpy of’maJor research FlﬂdlngS’ Locke (1976 ]??8)
"

<
~

v ’(]) menta]1y challeng ing work with which. the individual can
copé successfullyn (2). personal interesf in the work itself;
(3) work.which is not tes physically tiring, (4) rewards for.

P performance which are just,.informative, and inline with the

|nd|v1duaT s personal aspirations; (5) working conditions which
‘are compatlble with the individual's physical needs and which* ~
' faciditate the accomplishment of hls work goals; (6). high self-
‘ _esteem ‘on the part of the employee; (7) agents in the work place
- who help the -employee to attain job valdes such as interesting
work pay ‘and promotions, whose basic values are similar to his
awn, and. ‘who minimize role conflict and ambiguity,

i

.These factors can be categorized under (1) events and conditions and

\

\(2) agehts. Landy and Trumho (1980:410) dle-nqutshed between thenn

v~

- two categories: '‘while events and conditions are thought to' he

directly responsible for feelings «wof happiness or-unhappiness, agents
. . . . . ) .

are resﬁonsTble for events and conditions.!' The term 'agent't

. _ 3 D . - L e
includes the self as-well as supervisors, co-workers, and subordipates,

-

:Thé importénge of self a5 a eansp nf joh catigfaction has heen

F @-

>
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receiving more attentfon under the heading‘“ihdfvidua] differences."
The followzng |nd|VnduaI dnfferences are commonly studled with
respect to Job satnsfactlon ~age, cultural background, 'socioeconomic

status, personality, tenure, and levél in the organization. According

to Gruneberg (1979) and'Landy and Trumbo (1980), the re;earch in this
.area is inconclusive. Gruneberg (1973:90) commented that ''a great
many o% the findings are inconsistent and . . . the research on this
aspeet of jeb satisfaction is perhaps less satisfactory than in othe
ar;as.“ Althoqgh studles have shown :mall and inconsistent Pfferf=

of these V'individual" var!ahles, Gruneberq (1979 104) quallfled thig

R

by saying that "this is not to say that individual differences are nnt

impor tant, but the evidence does sugqest that other organizatiaonal

4

factors are more important at the present time."

Recently, researchers bhave centered on two areas of study in
which the effects of ord%ni7ational fattors on me;gers of organiza
tions are measured. First, role pefceptions or "role conflict and

«
role ambiguit&“'are'being tested as faétors~which mayléffect job

satisfaction® and worker performance and second, '"job s4ress'' and
r

”burnout“:are'bging stiied as factors which may affect job satisfac-

tion, perfdmméﬁe” $1th nf workers. Because of the increasing

imper tance of theéea_'; %ﬂreas of Study |n mqamzaf;onal psycholegy.

théy are introduced bvle?lv under separate headlnqs as an extensinn
; <&

nf +hie discussinn of factors that affect job sarisfactinn
[

Role conflict and role ambidguity:= Following the research of Kahn

et al. (1961, 1964), some researchdrs have directed considerable

attention toward the relationships between organizational stress and



ioh satisfaction, worlker performhhes . and the drsire to seek nther

1

!
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Szivlagyi (1977:376) ctated that

(1961) developed a t
on the existence of"OtcgnT?ational stress resulting’

v

’

heory of role dynamits which

from confli-ting. in”omparihfb, or unc‘éar'fxpectations that

are devived frer the vork envirpnient. Two main types of inle

stre~" yere 47 edy ole confliet and 1ole amhiguity

- Al VN6 .1 9) ves n ’””C”'“°é with ;h' ncvrhﬂ‘6@7cal Cnnf{ict
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aqott et ! vleg vte ot ermatiouy o el sy i s
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AN Phe cre A Bt i AR TR BT A et ki e

cteayr sl BN | rar.! )

Tl agpt oo (T F A Y TRY ey o hie rrirly pris idee a - nejge
“ onf the v cen eh n tols « nltict and pale pmbiioiyy and {hbh
tienahie “o Jab caric g ion ant 1ol paprfarmance . Altbeogh some
L oetgdier 4 b2 0 s egand relarinnehice gmeng 1 nte WWL:“”]
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(ra7h) T cgmy le Tes i L1 TE) anfirmed n peagariae ot tien
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relationship ‘between role ambiguity and job satisfaction; Hamner and
Tost (197h) confirmed a‘geéét{ve;relationship between role ambiguity

“

. ‘

and job~safisfaction,bhf found no.ré]ationship.between¢nole con?lict

éna jobh Sari<f$ctinh. Resiltr such as rﬁece.smqgested Ciufion and
for ther reseatch.

Seversl researchéEé found evidance that ”moﬁeratino“ variables
affrct the Aditect rp]at£0n<h}p% between r;‘ﬁ ambiguity, role conflict,
and ek satiqfnrf?"n«‘- S‘zilaqv? (]977) onund evidance to suprort the
wort of Hamher and Togi (]§7h) and %imq, fzilagvi. and Keller (197R)
uhe had identified arqanizarional level as a moderating variahle
hetween ‘job satisfac!icrn and rote ambiquity: i e . irdividuals at

T
]pr; drqanifmt7dna‘ levele react leis nagati oly to 1nle ambhiguity
thahy these at higher lavalc b his erudy of 206 advninicfrat;V"‘.
profeccsimnal, a*d <SPt vice mmplnvépg ol A medical complev in the Sauth
we"tevniunitﬁd States. Szitaqyi (1077:386) fayod that 1ole aikhiguity
Te cavsall, 'nlafOJ tn~job <atisfactior at. the hiébpv qrgaﬁi?ati6n31
levele, that rple con'liat is causally related to job satisfaition at
the inwpv levals, and that bﬁt“"ole‘amb‘dh?t\ and :"' etV
cavmally rzlated af f“? T’adie ~rqanizational te ol

Orﬂ.’"\’vf\ti'vn;ﬂ level R 'IhP Aanty Cariebhle thst hiac Heen
tecognizad as haing a onderating influnnce an the :“‘" prreert ton
ieh atisfar tion celntionship  Jabnson and Stihean (1975:330) rhose
napd fer %(hfn;;man' and qobd fo;‘indepﬂndnnrn as indiv?duai Aifferencre
variaplec. "hacan<e of fheir broﬁinp”ce in the nréani7nridnai bphavjér

litevatwva.”_ahd analyzed their maderating e’fer' on the relationchipr

batiimman rale canflict and vole amhiguity aﬁd jok qati;fﬁ"tinn, Thes
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1

administered qﬁegtionnaires to 92 military officers and civil service

c

personnel at two large military bases in the United Swqtes. The’ .
. -4

results of this study indicated that both need for achievement and

need for independence moderate the relationship between job satisfac-

tion and intersender conflict and between satisfaction and task
amhiquity. Johnson apd Stinson (1975:231) operationally defiDGA

intersender conflict s ''the degree to which subjetts received incompa’

ihle requests roncerning their worl' and ta<l aphiquity as '"the evter!
to which subjeects clearly understonod tha job duties, respensibibinie.
authaYity . atc.'" Ms mtated by Inhneon and Stinson (1975:332),

the relationshipn between intersender conflict and satisfactin:
is more negative for both high need for achi=vement subjects
ant high need-for-indeper 4o e rrhjerts than for subiecta Tons
in these rharactaristics

This could 2alan be gsaid abemt the 1alziinnship Y“e! voen task =mbiauir,
and job eatinfaction.
Sehnlar (1977 ;examined how drganizatianal level and emplovee

ahility moderate the relationships hetween 1ole perreptinne and job
catiéfaction and Dflfthznéﬁ, Duactippnnires were administered tn 39!

) s ' 4
emr layeesiat three iffrreont levelzs of a large manu acturing fivm =

to WG amployen at tas diffarent Vo nle in a tarae utility n rhe
lInited Staten Mosshn'der . Redeian, and Avuéwﬁbi (]é%]“??ﬂ\ pres tad

*he following explicit <tatemest of Schuler’s findina-~:

‘ . o .

Schuler (1977) found fhat the moderating impart of employee
ability on role ambiguity varied aErrvtho to the organizatiohal
level to which an employée belonged. The natute of the moderati=n
effect was such that high ability, opératienalized by edicatinn
and work experierce, attenua'ed the negative effects of 1ole
am%?dnitv Aan saticfacrion avd performance at loawer Trhvels only.

Mrechnlder et ~ T (|6ﬂ1'77§)‘”vnwiﬂo4 farter thig ~ioint wodernting



unfluence of abnluty and organlzatLonal level [u5|ngl q less SItua—

V! v ~ L

tJonally speclfuc operat1onar|zat|on of employee abll ty.” Based—on

-
-t

the understandlng that ”as a- self percevved abstraCt gF lnduvxdual

abllrty, se]f esteem ‘has, been shown to remain relatlvgly stable’ across

~

'situations,ﬂ'Mossholder et al. (1981 226) hypothes:zea that self-

v,
. “

esteem and organizationél level shou]d Jonntly moderac@ hole
nerbeﬁtion outCﬂme‘relatlonshlps. ,More-speC|fgca11y,

it is hypothesized that the combined effecf of oyganizational
level ahd self-esteem on role ambiguity and conffict is such
that differences in self-esteem will diminish thg negative
effects- of ‘these role percéptions at Tower organf>ational
levels. (Mpssholder et al., 1981: 226) :

Massholider at al, administered questionnaireé to 206 gursing’
employees (a? twn arganizational levels) at a large hosbital'in the
Sonthwest nf the Hnited'ﬁtarei,.\lh& analyses of the data confirmed
that the detrimental imbéct nf r<le amhiquity Qn‘satiéfaction and of
rale conflict on performance for lower organizational Jevel employees
was mitigated by high self-esteem (Mossholder et al., 1981:231);
thus the bypethesis was only partially confirmed. Massholder et al.
('“”':2?1) made the Fellewinq impofthnt ohsérvation:
0f course it should be recognvzed that although the results
of the moderator analyses are 'significant, they account for
small amounts 'of variance in satvsfact\on and performance. s
As was the ‘case in Schuler (1977),.the presence of small
effects and only pa'tial confirmation of the prasent study's
hypothesis suagests that further investigation Af the ~omplay
relationships avong self-esteenm, nrqen-7""ﬁwﬁ‘ level | and
1ale tercebtion is pecessary . i
Ohuienaly, marh mere r_ésl'p;ne-h is required ta understand the joint

mediating effects »f these varibled an th relarionshins hetieen

vl perception s oapd job saticfactieon i

37
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' Job stress and job'burnout.v There appears to be lxttle agreement

. N H 4.1

) “'among behav1ora1 scientists on how the term ”Job stress“ shou]d be

deflned (Vyrlacou and Sutcllffe' ]978 Beehr anJ Newman, 1978) f But,

in the words of Kyrlacou-and Sutcllffe (]978 ])
Nevertheless two cdmmon usages of the term ‘stress rtself may
be clearly dlstlmQU|shed (Cox, 1975; McGrfath, 1970). The
first defines stress in terms of the stimulus characternstlcs-
af the environment, and essentualiy conceptual ises stress as”
pressure exerted by the environment on an individual.. The
second defines stress in"terms of a state or response pattern
displayed by an lnle»ﬂual and ;esséntially conceptualises
stress as somethlnq that happens within the lnlelduaJ

/s

The definitions of jab stress c»teg below seem to fall into the

u

sécond category—a response pattern within the fndividual—-althoughl'

»

the response pattern i's a ‘consequence of environmental stimuli er

influences.
Buck (1972:49) developed the following conceptual definition of °
job pressure, which he considered to be synonymous with.job:stress:

Job pressure is conceptually defined as the resultant psycho—
logical-state of the individual which exists when he
perceives that (1) conflicting forces and incompatible. demands
are being made upon him.in connection with his work; (2) at
least one of the forces or demands is an induced one; (3) the
forces are recurrent or stable over time.

[y '

:

Brief, Schuler, and van Sell (1981:2) viewed joh stress as a
psvchological state of disequilibrium:

Job stress is a condition arising from the interaction of

. people and their jobs and is characterized by changes within
people ‘that force them to deviate from their normal '
functioning (Beehr and Newman, 1978).  This definition is
best understood by considering that the body and mind of a:
person are in a state of equilibrium at the outset of a job..
experience, but as a.result of an occurrence related to
work, the person’ equnlnbrlum is disrupted

This definition was derived from the definitinng%f Beehr’andiewman

(1978:69) who ‘stated- B ‘, Vs LT



S

that the job stress phenomenon involves complicated interactions
between person and environment [and] that time plays an lmportant
réle. [Thus] it seemed. important that.a definition of job
stress . . ..not restrict potentﬁal]y valuablé contributions -
(e.q. physoologlcal psychological, behavioral) to our under-
-standlng of the job- stress-—employee health phenomenon -,

These deflnltlons reflect a broad conceptuallzatnon of job stress——

0

rather than a narrow conceptuallzat|0n such as an internal response.
approach or an environmental stimulus approach.
'""Job burnout,' a term commonly associated with extreme job stress,

also. refers to an affective reaction or internal psychological state.
Veningé and Spradley (1981:6) provided the following definition of
. rq' N .

e

job burnout:

Job burnout refers to a.debilitating psychological condntlon
brought about ‘by unrelieved work stress, which results in:
1. dep]eted emergy reserves
2. :lowered resistance to illness, , _

' 3. increased dissatisfaction and pessimism . '
h lncreased absenteelsm and inefficiency at work

Veninga and Spradley (1981:7) explained that “this condition is-
debilitating because it has the power to weaken, even dévastate,i
otherwise healthy, energetic, and competent individuals."

Job streés'and job burnout refer to the affective reactfons or

|nternal psychologlcal states of individuals, brought about by thelr

perceptnons of their work SItuatlons But job satlsfactlonﬁaTSO'
refers to the affectlve reactlon of individuals to.their work eitue-

tions Brief et al T (1981 22) stated that ”Job dlssatlsfactlon ‘is the

most\well establlshed conSequence of JOb stress” and Buck (]972.]58)
referred to job satnsfactlon as one of the outputs of JOb pre55urex.

N

‘Slmllarly, Kyrlacou and Sutcllffe (1978 5), ~|n developlng thelr model

-

. of teacher sfress, V|ewed Job dnssatlsfactlon as; a psychologlcal

:

v



'relatlonshlp between teacher stress and JOb satlsfactlon in England

'i’addre'ss.'_i'ng; the. question “'Is job -pressure good.or bad?" Buck (1972:178):"

5o -

response correfate-of teacher JOb stﬁess " In their*testing of the'

v

Kyriacou and Sutc]Jffe (1979 95) reported that ”the results of the

present study support the predlctnons made of E negatlve assoc1at|on

between self—reported teacher stress and JOb satlsfactton-(r =" =-,27;

i

v

p < .01)."

Although a causal relationship is- recognlzed between Job stress

and JOb satisfaction (or dlssatlsfactlon), JOb stress LS-th rdentlcai

to job'dissatisfaction. n testhg the re!ationship bétween‘job4Satis—‘

faction and perceived job pressure, Buck'(1972:162)'fOUndlthat “whilev
there was evidence that the two feelings.werée reLated(,the overall low
degree of associatfén between job pressure and the job'satisfaet?on

items 1nducated that they were’ not the same Also, jab stress,is L'gg

not a.prerequlsite of.d;ssatusfactlon.ﬁ As stated by Buck (T972:162),

»

'“pressure is not a necessary condttlon for dnssatnsfactlon,.any unmet

S ’

expectatlon about what a JOb should bé could cause dnssat|sfact|ow

“

For examp?e workers may be dxssatlsfned by low w%ges or lack of .

.

promot:on opportun;tnes whlle, at the same tlme,'thev do not feel that

.

they are under pressure at work LT

Althoughﬂlt is usually assumed or lmplled that job’ streSs reSults :

in negative consequences, it may result in positive consequences.. In" -

’:stated that

~ ) - o o v '., . . c -
" for many people JOb pressure coqu be good |f ‘the outcomes L
.. were good -and bad if the outcomes were- bad. Ln terms of this
‘ rnvestlgatlon, Job pressure would be good if it c0nnr|buted
‘to positive job- sat»sfactlon mental health, and to the quallty
and quantity of prodiction.’

4



‘Job dlssatisfactipn-is one of several negative consequences of

" -

'fob hurnoutt_AVeninga'and.Snradley (198l 9),,who referred#to Job

.dissatisfaction as "'an important barometer of burnout,"'made thls-"
R A ' 'h"" .
statement with respect to their study of job burnout: '"with amazlng

. '
~

regularltv we found that when people learn to cope w1th work - pressures,-

‘when they recovered;from job burnout, thexr satlsfact|on level went

up drammaticallyaU The causal relationship betWeen.job burnout and job

dissatisfaction is obvious. . .
In summary, job stress is the l#ternal response conditlon of'

' »\:/ . -

‘lnleIdUng resultihg from varlous work- related stimuli, whlch cause

-
4 -

negative (sometimes pqsltlve)? psychologlcal, physiologlcal, and

behavioral changes. -Job dissatisfaction is most often a consequence

of job stress and always a consequence of job burnou@ﬁ‘

«

Consequences of $at|sfactlon and
Dussatlsﬁactlon

r
~

. Many researchers have lnvestlgated productnvnty, absenteelsm

land turnover” as |mportant consequences of JOb satlsfactlon and

v

.dlssatlsfactlon; Untll recently, most studles have shown -a falrly

strong relationship between Job satlsfactlon and absenteelsm and

turnoVer. However thls relatlonshnp has been queStloned by several

researchers who say that the relatlonshlp ‘is’ very complex, nf lt

' o)

exnsts at all. A detalled revnew of this recenttresearch has been

.o ’

completed by Landy and Trumbo (lSBd:hlS-hlS).

v

Although ,most admlnlstrators assume |mpl|c1tly that satlsfled

.workerslwill"produce more, researchers have known for some time that
. }ob}satTSfactlon is not-a cause of higher prodtictivity. After an

]



g extens*ge review Oiiﬁbe7] terature; Locke‘(l976:133h) coneluded.that

et

”JOb satlsfactlon has 'no direct effect on productlvnty fn-fect""f‘ coE

2
N K

Gruneberg (]979 ]27) polnted out”that '"the more popular current

-

-

v

@ L |
.’regardlng‘overqgl JOb satlsfact|0n: ' : : ' ;U=~
Inconsistencies in findings are bound to exist in, profusnon

where cultural personality and organlzatlonal factors all e '

. vary and where few researchers ‘use’ the same |nstqagents to‘
) measure the phenomena under_ lnvestlgatlon.

{

Job Satlsfactton‘of $chool Prrncupals (

~
N

\ . In the relatlvely few studreq of job satlsfactlon of schoo]

principals) litxle‘éontinuity of theoretical framewonk Qn research o B
-methodology i%s evident.  The studies retate job satisfaction tq 8 b
variety of particular role-related, organizational or .demographic

<

- (9 . M -

. .variables. Seéveral of these studies are reviewed below..

Carr (1971) sent a duegtionnaire to 101 high school principals :

~l

:in'Mibhigan'to investigate the relationship between thé Likert system

.

" of human‘menagement and job satisfactjén& .Carr (1971:75) summar i zed.

:the characteristics of the well-known, highly researched Likert

=+ managemept moYel in this statement:

he t:kert system 4" model has proved to be a useful one
or the organlzation of the human somponent in industry and '
government.~’|t consists of a:.variety of characteristics
lnvolv1ng mutual confidence and tfust, shared, decision-making,
—ta e ego enhancement, and lnteractnon-tnf}uence networks
Through hypothesns teatang he’ found .3 statnstlcally S|gn1f1cant po<t|ve
. relatlonshlp between the. job satusfactlon scores of hlgh schoal

L

v b S, . e } N
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<¢£pefr school system..' e T

~ —a

prlnc1pals and the scores Jndlcatlng the degree to which they percelve

Ny

cHaracterlStlcs of the leert management model Qé*?g practiced The o,

\
4

Schmldt (]976) used Herzberg s 'ieritical |nC|dent technlque”

to study the JOb satnsfactlon of 79 secondary school admlnlstrators——_'

- -

sugervnsorwfprnhc1pal, and |mmed|ate subordlnate-—from 25 $chools in

‘the Chicago suburbs.‘ _From his data, Schmidt (1976 81) conclud-ed B

T
.

that “adm|nistrators lnd|cated that recognltlon, achnevement and

advancement are major‘forces in motivating‘them to }Fift thefn perfor-;

\

. mance to approach their maximum potential."' He also concluded that

.

administrators are motrvated very Wittie.by sa1ary, good inter-‘

personal relatlons, effectlve pol|cy and admlnlstratlon, and

-

supervcslon, but these 'same #actors were hugh]y dlssatlsfy;ng to the :
‘ﬁ..

-admlnlstrator when not effectlvely presegt. .These results aré

‘ strong]y supported by lannone s.(!973) study of 20 hngh school and

u20 eTEmentary school prlnClpa]s in New York usung the same technrque
Brown (1976) a]so found evxdence that advanoement is: Amportant to

princnpals.“~He assessed the reJatnonshlps between the~peree1ved-needs

(securlty, socnal, esteem, autonomy, and se]f actuallzatlon) of

- educational admlnuqtrators and selected varlab]es, e maJor varrablo

.»Jv”"

being job level. - He drew a. large stratnfnedﬂsample of ' pr|nC|pals
- directors’, assistant superlntendents and superintendents from‘a

\arge northern state ln the Unlted States ',He,fOUnd/a'significant

' : -
. .

positive relatuOnshnp between need.satlsfaction and three of fourteen
independent .variables tested; these threé were job level, level of
edUCatfon. and- the time oneféxpected-to.remain'ﬁn‘hiSjbosition; Brown

.
-
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-

s

v(l9i6:49) concluded that

perceptions of sources of their satisfaction and dissatisfaction:

-His sfratified:raﬁdom sémple was a proportional representation of -

.- N )
~'.

'thus study revea]ed that school admlnlstrators, like their
~counterparts within bus:ness and lndustry, are motivated

by high status posytlons Occupatlonai status is a strong .

vmotlvatlng factor for. school administraters . . , .
'Ri;e (1978)'deSlgned a,bS-Ltem quest]onnalre tp_elicit responses .

from 410 school principals in Alberta, for information about their

.

» 4
A

prancupa]s (elémenta;y and seéondaFy).frbm four .different types of

P . o g ) .. . o
schoo] systems in the Province bf Alberta. As”wel | as trying.to‘

idéntify what aspects of ‘their role contribute to satisfaction and

dissatisfaction of principals, Rice attempted to find the extent to
which these aspects carrespond to those obtained by Herzberg and nther

researchers. in their discussion ot the findings of Rire's study,
- =

Friegen, Holdaway, and‘Rice'(1981 :h) conrludpd that

the findings of this 'nVeétiqation'are Aot totdlly coosistent

WIth previous findings nor ‘with theory on job satisfaction. o7
. . The maJord:saqreement with previous research is ‘that

interpersonal relatlonsh|ps were seen primarlly as <at|<fnors

by the principals in th:s sample,

‘. L
)

According to Herzberg's theory, !nteerrsona] re]atlon<hlp§ are

hygiene factoré; as noted above, thmudr (1976) and lannnnnp (1973)

found support for thic in their studies. In rhéir latér aFri&1é,

. : . . - i R
’ , A

Friesen et al. (1987:217) Ahseﬂved that ”twé generél sets of Fﬂcprc

~ were identified as sources of satisfaction or dissatiefactian hut

Substéﬁtiai overlap often occurred.”

“u“Johnstom et .al. (1981) sent the Mlpneqota qatlsfartlon Quest ion-

VS

¢ to a stratlfled random «ample of L5 elementary, junior hlqh nd

v

A.fséﬁiQr high schoal pkincivnls in 'Hval,\auburbén. and urban,schools, ity
. - N, - .
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a Northeastern regfon of the United*Stéiebz',Thefrvpriméry‘pﬁtposejwés

“ «." -

to examine how the perceuved }evel GF teacher mrlntancw rePates to the

’

job satlsfactlon of prlnC|paPs. No stattStlcally srgnlflcantkrelatlon—'

\ PR

shlp was found R ;’;1 . o S  1. )

e Q.

AN

Recepfly;-Bachafagh and Mitchell (1983) have cehferéd'on-orgaﬁiza-y'“'

;‘tional;féctorsjgrather than pérsonality~yariablés, as detérminants’ of
; ’ , )
JOb satlsfactlon of’ educatuonal admlnlstrators. Questionnaires weké

K

Sent t@ h6 superlntendents and 95 prtncapals in New York State, in-
b

detrlcp§ raddom1y Sampled agd Sfiafified aqcordggg to geographic
iocatibn. Size,IWea‘gh h%'the district, and district expenditu;eq.
'Hybathgges relaf{nq the %oliowinq six potential variables to job

. - .
.diésaffsfa;Eion weré_técted: bureaucratization, supervision, decisinn-
.making'power,gdiérricé envi¥6ﬁmenf. work d;ﬁhnﬂc,'andlfnd?vidual
attributes. 'fhe findirgs of fhe study afecmoo’comblox or detailed to
be Feported hefe' but VSr;:generally, f;f pfﬁncipals the résulrs'sﬁdned

<

that bureaucratlzatlon, supervns:on, and dPC|§IOn making power are

", v

pn:}tnvply relade to dlssathfactnon while there was mcxnd suppor t
n-re{at}nd disf(ict envirnnment . work do;ands, éhd ?udividual
artributes to digsatiéfactioh‘

I'n conclusio'n, this peview of the !.r ésearch-on jab satisfartion
qf principals demabstrétes that general principles aboutr the nature Sf
principal sathfactiQH cannnt be conceptualized bécauée there ate fow
similarities fgﬂéééé;rcﬁ deéfgns. types. of ques;ﬁoﬁnéires, types of
sahples,'and 'ﬂrF;iﬁ”ShiDS te<ted. Each study ﬁusx3§gﬂE6n§idered

" independently.

b



T T School ‘Effectiveness .

“18 the llterature and Jn the fLeld con5|derable attentlon has

.

v

‘ -

1

been glven recently to measurlnq aﬁ% umprovlnq the vffectlvenesn of

school’s. LForxexémnle. the entjire Décember is:ue'qf EQHEgpipngl

. .

Leadership (1982) was deVBted fo school effectiveness and eight of
the articles desgfﬁbed_pqurams that have neen’éstablj§néd to identf

s .. .. S . .

Lo - S : Lo .o .

effestive schools or make schoanls mora effectivie! There is consid
. ¢ . .

erable evidance that théoristc and practitinners in.the field cf -

. o . . ’ o
aducation are concerned mhout  the 3ésessme-t of grhgol effeative i s

?

“In the breader area »f organizaticnal theory, theapists aid

!egeaf&herq.ﬁave beepn devd}inn.moré attention to the definitinn and
B R ) ) o , .
measurement of organizations) effectiveness. Saveral major Affarts
: R T

have been made to conceptualize the dimenciens nf arganizatian |

S

éffactiveness and to idéntify a.set of rriteria for.meacuring

e

effectiveness. Numenowg thépfétiﬁal odels have heen develaped =
. ) , » ’. . :‘.'*; : . 4' \‘ ) ] ’ ) .
several textbnnks an the rop?c of orgarnizatinnal eflactivencrss ko

\ “as

ovqanlzarvonal a*cprchwnf have been wrlrtnnA7n r@cdlt yhare (f vy

. )

exan\p]e.' H()rf' ]972 ;\_;Stln' e s )Ql7’7:';;_‘ .l,}'\.\- '.n' et o) . “)Q'): A P

e
and Ferrv 1980)@% :@

The purpn@qnbOhlnd thiz sention op schnl off. st ivappas aac to

°.

_Spp |f the P’?CtJFRF framn\,:n'l He('pq ur;"‘lcw'l tew sbudy o meenag chenl

'effe‘crfavend.qc is? ct.bnarm'n NiPh or bacsd unen the thanratica' (1 -méwns !

\

o

for agsass:nq organ|7at\onal PffeCtIVeﬂ°SS bn"éther wor 4. how 4o s
the practlcal assessment of schoo] effnrrv'ewpr compare to what G
4 qhou}d be.ecCordlnq to theorlas oF orq"nt'a"ona1 °ff°f*'vpnf”'

\ e ! :

assessmenr? FHree.steﬁs Vie S miaTred beoaddrerr thTs qpentinn,

N

e
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The first stép was to outline the dominant theoretical approaches

o “congeptual constructs on assessing organizational effectiveness,

- N - .. l "" . - & 3

by reviewing the recent work of some af the mnst inflgential writers

in the fjeld (see names above). The second step was to describe,
edCrording to recent journal a'ticles, how school rffectivensns is

being assessed, and the finsl step was t ~~mpare e rehacl segpe-ce

- B o™ '
rractines to the theoreticral foame o]

Organizational Effectiveness

Uhi‘9~nétinq the irpertanca of 3192 i7ational effec'ivennae i0
ad  an eod ;v\rirr'r.'v;':.l W(\']d' l.gwler et ol ('qp"")) stated thet ""the
4
vihale aquestine of vhat '{ofino; mgsrizationg) o' fectiveness b3

“

pr“h]ﬂmativ.' 'ﬁq rrohlem exicsts herauzé threre arte ceveral Hffep-.
[\mv:[\(.(r7vpc ~n the Tatyre e f ﬁ'ﬂaﬂi??'i"’l“] I B S B R R ) Yhep o

»
‘

do Ao thenintjchl persper tives »re outlined holow
lawler et al (19R0-6) iedbd arganizarinns as having t¢

te ‘s fons of afloct! enecq-
Effectiveness includes both the task-perforance capabilities
of the organization (i.e., how well viricus compgrents of 'he
organizati:n are structrred ant fo~ctiin to oerform tasks) and
the 'tman ‘mract o' the yortem an fre todio Pt rembar g
N ’

Frevm "\J_: peint ol oy e TE s 0 asnr ! 1o 0o e thy ot rﬂqanizati/\rv:

el bt b carabhibe of s ey iy ot 27w f ey P ~od r-(fipientfl-;y",

bl T ot b = o v - RS ISR [N A Cors [REREERL AL 12 ¢ 'F‘f‘r the
b puplaining hie thearatical apprbach, ey (1972 1) <ctntad
th vt "larqe nrgarizetinng are  ancgeptuzliz=d rqa ~llentions nf cente

f } .

ot T E RET N P EEEREE RIS BV S TR B AT A LT I | At ol



148
d}ganizétionéW affarriveness as ”thé abiFity of an arganization to
ﬁpbf]{ze its centers of power for action*-production‘énd adaption"
(Mott, 1972:17). Hott (i97é:2dwzl) deéryiSed hewi. in the aarliar dayes
of 5:se§sinq the effe-tivenece ;‘ hrg;nizétfonq. reserrchers IthpA
for methodsvr“n' viare easy and inavpencive ps wz)i as salid and
tefiablo. Uring productivity dats was the most ¢ompen pfaétive hut
surh Aata had seriaus (law": aceoiding tr Moyt Froadyntivity menaive:
do -t ‘ndi ate the furrn r’focfiaenpﬂc o nvnan?##}’“ns 6' the
qualicy and affisien oy [ amdaitien. Al turnever and ~heenteaisim

-y Voo ety ment et L A reneg " YA N ’1"7‘9 'hh"‘ I"l ‘H.‘(Tﬂ\“-

fnome ng el prool iy dats | Mott ' e 0 use eubjeactive teasured

. : o
bacer oo L crie A b e f e e Yie three mair ecriteriag.
i
(com arirad halo )V oot S G oren Tl mal al faort e
\ .
e {tt g 1Q7T 0
- \ - : . .
n Organiziong cent-: = of powesr far 1onting prodoc s ion

(productivity),
B. Organizing centers of pnw%r to chanae rovtines (adapt H i !
Organizing centers of pwe' to 2ce with temp~ =1M
\v-\yvrd:f'ah‘n uvat Taads e b (flp “’\;]ify)

Ctears {(1777:0) e g annl oeprimization “pproarh vy ather than

goa) T I T R B R e in terwms f an eorganizat’
caracity to - Qe I TR B B 2 S A I B acdt ralued o eq Wt e A

avpeMitinusly sy e se it Lo Ta bhe veen o of Tt erer st iy e and opern

tinpal g=altg. "’

C e |gt'\qv-:‘!(‘l thy ¢ it iaen coanet A ing T r eyvertt
gral may ' mizaticn s vt it ig nere ncprinte ta ogyaltorre b

fansiblo optimize ' acs's are nttaived

Just =s "I~tt 'r""nmenaéd the uysen nf seyeral ¢ iteria of effecrva

ness, Strarc (1ATT 00 N0) gypper ot T dare’



measures. The critéria of effectiveness adopted by Steers were based’
.on his mUltjdimedsionaT4per5pe;tfvé or ''process model“'foffttudYPng

1
’

éFFéctivgnéésL Steers (]9775&) sdggesféd,that e

effectiveness can best be examined by jointly cbnsideﬁing
three related concepts: (1) the notion of goal optimization;
(2) a systems perspective; and (3) an emphasis on human
behavior 1n organizational settings.
Under this multidimensional perspective he suggested also Ythat
. - e | | o
contributing factars to the ultimate success of an organization can.
hé found in four gan~ral ddmgihs,” and these are (1) organizational
characterictics: (2) environmental characteristicst (3) emp loyee ¥
charancts-ietice; and (4) managerial policies and practices (Steers,
1977 7). Stonrg ].icfed 2q indirprars of pyqén?y;ﬂ;f\na‘\Pfrﬁ;ﬁ';veneg;
e thesn fyy headain'gs_

tn comparing the themetical pergpectives of lavler ot alt,

Matr, and Steers, conceptual differences are ohvinus, vet. these

.

perspectives may be iaterbrefed §5nerallv gﬁ ﬁea; theé SQMPCfliHQ

. N o S .
For axample; if effective niganizatinne are capahle of attaining
feggi'hlr" lv{'vtir\'ﬁ7¢=:d‘gf\alt,,_'tl\en they are ’\b]f" tn mobilize thair
centers of nowé* ~fo“r ar'tibﬁ;viewiﬁg‘prhodh'r.'..fion and adaption %
qoal; '""-or . they are r;ﬁnhla nlf.‘ pe’ fon’nnq fa<l<q while :wd.ﬂpt.inq to:
meet the heeds nf their mambers. 'n nthew words, the three perspéc
i '/es. _Suppdrt' A partinular "\Pahih'q. of hrbnnizgtf-~nal F‘ff“(‘ti\\/\onp'qu
i offecfivé nrdaﬁiiatiOﬂS, sgafkg resour ces are vcég in the best way
poéqible fo bér?§ out the finctions for wHigh rhg orgénizatfoﬁ exi§ts.
while, ‘ovei tima, following éf'bc-e-s';g,s_ that best suit"'th'e..ne\ed; nf the

memhers,.

49

¥y



’
- » . . v
w ! . .
. v

Accordlng to Mott and Steers 'organlzat:onal effectiveness moddls

-~

-

‘should be mu1t|dumen5|onal and therefnre, there should be myrtb?

'f,varnate crnterla for measurlng effectrveness N UndérAeJther the “goa1s4‘

,approach“ of - Mott or the proce<< or ”sysfems approach“ of Steers,

v

the maln lndlcators of effectxveness are adaptablllty productlvlty.

t

performance, ‘and. those that measure how orqanlzatlons ‘meet the needs

, I ,

oﬁ-its members. ‘ "j

i . . - < S A
“Miskel - (19R2) "designed a model of echonl effectiveness by

integrating the goals afid systems approaches to organizational -
ef fectiveness s His model and“tho vwwmhn‘y used indirstors of sehons!

effectiveneis are dégr{v‘ihnrj betivw,

.

Assessing - Schdol Effectlveness

VPry lv?fle aftentlon has been given to formally defﬂnlnqg" ~.

e
-

effectlvenes< in the recent ='t|r1es that descrlbe assessmenr nf
.Srhool effectTVeness. An most of these artnrles, characteristics or
qualitles of effectuve 9rhools are dlscu559d Wh"e the U"der1Y'nQ

-assumptnon is that effectvvenesq is lnd|cated by high aradeIC achnevo
ment (for ekémhle. Squires et al., 198! Cohen, 1982; deqnd@, 1682
Achfm?rk‘et al.. IQBﬁ)L Glasman and Blnlamlﬂov (]98]) revnewed over
thirty qtudles that have he°“ cnmpleted "snce ]959 en the: “lnput"
outnut analysis nf schools. They frund rhar ”threp fufrh; of the
stud«ec used only bogn|tnve outputs” and. all. Jof theqe used standard|7ed'
achievement tests (Glasman and Biniaminnv. 1981:513), ° lnlsome <tud|9<
.that focus on factorq other than‘a&ademic echievement, criteria of :

.effectlveness or '"'success' are‘dischssea’withoht formally. defining.

effectIVe or ”:urC9ssfu1” sqhools* for evample, Wynne (]QR]) ‘th

1
N}



other words, educators and many researchers have been trying to idehtify

criteria of ‘effective schools wnthout uslng a theoretical or conceptual

construct of effectiveness. General]y, effectnveness most often has .+ .-

meant high academic’ achievement. , =~ . .

Miskel's (1982) recent ér{jcle addressed the inadequacy of the
theoretical framewofk Fof”asse§§ing school effectiveness. In

reference to the long-standing pubiig controversy over the effective-

I

ness of schools, he made the following comments:

The discussions, arquments, or debates about schqpl effectlvenese
produce few mutually satisfactory answers. Many times they:..
conclude that-schbol’ effect|Veness cannot be defined and measured

~'Yet, educatiodn is .not without indicators of effectiveness.
(Miskel, 1982:1). - 3 .

He noted thar interested grotips frequently ask a'élobal question about

whether SGhools are effective or lneffectnve and then ln answer " to

7.

the question, they have concluded t00 easily that '""the best nndlcators
of schaal effeétiveness are scores on standardjz“d tests’ (Miékel}

l98?:1j.

\ ]

Miskel arqued that ePfeétiveEtss of schools is not un?diménsidnali'

To undersrand the complex dlmenSlOnS of school effectlveness, he .

- [
- ra

developed\an rlmteqrated” model ‘based oh the geals and systems
'ébproaches 'desci’"ibgd -abqve. ‘/\s We\l_ as integr’atlng the goals and
systems dimenéibns, he added four other characteristics—*a time

dimehsion,;different organizational 1evels,'multible constituencies,

.

and multiptle criteria (Miskel, 1982:2). Under each of his -dimensions

of effectiveness—adaption, goal attainment, integration, and latency—

Miskel listed five or six indicators of effectiveness, making a, total
of twenty-one. These indicato;svwere viewed from the three
. T ~ ) A

; : 8

o



N

. . ‘ B o L
perspectives of time duration, level-of analysis, and constituencies.

‘o

Obviously, Miskel's integrated model was baSed'on a- theoretical:

’

framewqu and school effectuveness meaﬁt much more to Mlskel than

high student achievement scores. His work, a theoretlcal study of how '

\

organizational effectiveness models can be redesigned for schoo]s, is

not a pradtical application of an asséssment model . A1thdugh y§ry tew.

N

theoretical models such as this have beén developed to assess schbol
effectiveness, there is a farflyhla}ge hody of literature describing
the nature of effective schools from a less theqrat‘&aT roint of

view. ® Some of this literature i< reviewed helow.

Practical assessment of effectivegqséﬂ Hersh (1982:3h) stated

that '‘researchers have identified the following people-related effqrts

»

ac characteristics of effective school’s atrésé the cbuntry”}

Schoolwide academic and social behavior goals are clearly
éstablished and understood by all.

Curriculum is CIOSely lnnked to 5choolw1de goals and lndlvndual
grade leVel ObJECtheS Y e

Teachérs check <rudent proqrass wuth fFeannt cla<<foom fests
and quizzes: R . :

Basic rule¢ of conduct are understood and accepfed by all
membets of the schonl community.

T\Echers hold high expecrafunns not only far <tudents, hut
for themcelves ac welle

Studenéi achieve a hlgh rate of success with learning activitiac
(ngh ademn l.earning Time) .

,Teachers thOOSe cUrrnculum materuals wisely to tnSUre that they
match students abilities.

Teachers rely on a vardiety of teaching strategles to help
students ach:evn ] hlgh rate of sucress.

“
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7

. Teffective schools are in each:of the five areas; he assumed that if

Teachers and prlncngals care about studenta and communlcate
,that message to, parents whenever pdeuble :

. Prlnonpals are strpng leaders,~but always Ilsten t? and act
:upon requests from students and teachers )

N
N s

_ ?arents and communlty members are encouraged to part:cnpate in
"..and suppart schoal actlvitles.' ' . '
Hersh emphasized that hlS approach to assessrng effectnve schools was jf”
Lol . co o RE T : S co
based on_ looking at what people do—-teachers, students, admlnistrators, )

. .

:and parents—artd he credited hls approach to John Goodlad and Ronald

Coa

.Edmonds. . 'S - _ . ‘ -

+

Edmonds has attracted considerable attent|on for his research

- . ' v
‘ 4; £ .

into the_characterisvics éf‘effectiwe schools (see Cohen,-1982).

v
.

dEdmonds'ﬁl982:h) ysed only test.scores to ipdicate eFfectiveneﬁs.and

. he stated that the~characteristics of efFectfve schools‘are: T

(1) the principal's ]eadershlp and attention to the qualnty

of rnstructnon,,éZ) a pervasjve and broadly understéod

instructional focus; (3) an.orderly, safe climate conducive

to teaching and learnxng, (4)" teacher behavrors that convey o
the expectation that atl students are expected to obtain at -

least minimum.mastery; and (5) the use of measurles of pupil
achievement as the baS|s for.’program evaluation. - R

-«

iEdmonds-noted'that in 1982:there‘were more than a score of urban .

. . o . . -

schobl districts at various stages in implementation of school
. * R ¢

~.. ~

inipfovement programs based on. these five characteristics of effective- .

v
N t

ness. The importart point is-that Edmonds did not measure how

schools are effective in all these areas at once thei achievement

.
A

‘scones will be high. !
o John Gdodfad and hie'asécc%ates pioneered an approach to.analythg

"

schoo]s ca}led ”ﬁ Study of Schoollng M Acc0fd|ng to Sirotnlk and .

1 3 ” .

Oakes 11981 166), thelr ”contextual appra|sal system'' of schoolsigrew

N
vy .
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PR

from Goodlad's longltudlnal studies -Slrotnlk ahd Oahes (l98lrl65)~’
.argued that the scores from achlevement tests have llttle or no value

,'efor maklhg meTovements wnthout suffacnent understandlng of the context .

) w1th|n'wh|ch school processes take place At the core of tﬁetr_

‘,appralsal system they prescrnbed the ongonng collectlon of relevant

"flnformatlon ' They recommended that

schools experlment w:th a comprehensnve formatlve evaluatlonjf
system that not only inciudes periodic -assessment of - student:
achievement, but_also _periqgdic assessment of teachlng practaces,

, class climates, adult working envnronment ‘parent. attltudes .and
.80 forth—that is, ah atray of important descriptors. of the
schoollng context. (Snrotnlk ahd Oakes, 1981 F66) ‘

'.Therefore, they operatlonallzed thlS notlon under four contextual.

v 4

domanhs—'personal instructlonalv‘lnstltutnonal and sOC|etal-—and

. gathered lnformatlon fromﬂteachers, students, pafents, and oytside,

1
‘

observers;

FREN

This contextual app?aisal system of Sirotnik and Oakes Ls'simllar

_vtoathe integrated sqhool'efteotivéness mode | oftMl?kel in that they-are‘.

both mdltldimensional. They are not limited to sfmply observing

B

»student achievement scores to evaluate school effectlveness, as in tHe

’

work of Edmonds. Although Edmonds used achievement scores to Identlfy
effective schools, he still Tisted characteristlcs or eriterla of

effectnve schools, in some respects he vneWed effectlveness as belng

multidimensional Also Hersh dld ‘not formally descrlbe 3. moded of - ';”

theory of school effectlveness but hls list of criteria of effectlve.

[

schools demonstrates that he viewed effectiveness as being multi-'

dimensional. Thus, all the approaches to assessnng school effective-

:ness reviewed above: reflect the- ablllty of practlcal ‘researchers to

descrlbe what effective schools are llke using génerally similar llStS

sk



v of- organtZatlonal effectlveness and have - designed theoretlcal models

\

.

‘.lndependently |n each of the two areas. It seemed reasonable that

Tof criterian ‘It should not.be toofdifflcult to,hridqe the gap between

the work be:ng done tn organlzatlonal effectlveness theory and the

- I3

' more practlcal work belng done to ldentufy effectlve schools.

) - .

- : : . . Co , e

"Linklng'orgahizatronal’effectivenessvand school,effectlvéness3$y”

f ’

assessment technlques Theorists have formulatéd‘multfple:criterla

P

-for aSSeSS|ng effectlveness. However, .those assessing .the effecti?e-

’ . ]
~ o

ness of schools in.a . more practlcal sense have not de519ned models

that are as clear conceptually.. Rather, they have accumulated lists

|

of,characterlstlcs orvquall fes. of«schools W|thout using a conceptual

framework. ‘Quite often these lists have been derived from experience

N - -
: ~

and ''tradition.'"" lh;practfzal "school. evaluation'' ‘thére is an incon-

sistency ln.saylng that school'efféctiveness'is measured by one

'crlterlon, student achlevement scores, and then obsetving many school .

structures, processes ‘and actnvutles to ”evaluate them. Very few

[

educators or educatlonal theorlsts have - trled to formall¥ define school

~

’ effectlveness and to develop a theoretlcal framework for i'ts assess-

.

mentui Mlskelﬂs |ntegrated model of school effectlveness lS one of the

. > o . L.

exceptlons. e T s

‘ .o
. : . - .y
. . “ .

. But Miskel adapted theoretlcal models for appllcatlon in educa-

tlonal settlngs rather than comblnlng the approaches developed

'

the next step might be to deSIQn a model of school effectlveness usung

dlmenSIons and criteria from organlzat|0nal theory in comblnatlon with
the lists ‘of crlterla of effectlve schools used in practical settlngs.ﬁ“

<

For example,. a new mode L might be d signed using the dlmenslons and

. . . . e

788



o v ’ e . RN .
crrteria of Mott, Steers, or Miskel in compinationh with. the list of '
Y 1 . . . . ’ . B !

.

crlterla of. Hersh or Edmonds . An Imprdyed”nodel of school effectiver . -

<

ness could result if organazatlonal theorlsts and schoo] effectlveness

. * ) S - . l,). .
. [ - 8

researchersuwere to work together, R . _
R ~ ' LN .
A ' The Influence of Leaders"" )
. Accordlng tq\chks and Gullett (1975 230) qwer is an essential.

“+
*

component of most organlzatlons because ”power |s necessary |n Al

”~,phases of an.organlzatlon s formation and csntﬂnulng operatlon._

.
. .
° - . , e . K

Power must be considered in studies of organizations but'it is very

1 . N i

important: alsoq in studies of leadershnp : Studies of Teaders amd

‘ K

‘leadershlp theorles are not complete wuthout carefu1 analysns of power

~and ?ts rePated concepts; “In- thls seCtlon, several defrnutlons ‘of

- ~ . . . :

<'power and 1nfluence are dlscussed ‘a deftnitlon of lnfluence is

'developed for use in thls study (to be used SynOnymously wrth powerﬁt =
a descrlptlon o? the nature of power fOIIOWS and a rev1ew of the
bases ‘of ﬁnfluence for leaders concludes the sectron.

N . R - ', . I’ AN ... ’ . ¢ N - N M )

., ot

¢ N . ' “ .

Deflnltlons of Power and Jnfluence . c ‘ e

There are a]most as many defnnlblons of power broad and narrow,

-
' ”
H

- suml}ar and contradlctOry,‘as there are artlc]es or boqks on; the

ubJect : Pichler s deflnltnon of SOC|al\p0wer (197h hOl) was u5ed as’

a base Jin this. study, he deflned power as the “lndlvndual or co!lectnve .

ablllty to affect the thoughts, emotxons, or actlons of one or more »

N 1

other persons,, Plchler s pOWer is’ bllaternal power\”that IS exerted
through |nteract|ons between twb or. mére partles (l97h:h02)'and R ?f

. > . ~

'-“lnteractlons ex:st when atl parttes send and recelve communlcatlons;

4
)
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;Wintegls‘(l973 h) def|n|t|on of soctal power is, 5|m|lar to‘tﬁét of

»

.f iPICh]er, he stated that “socnal power is the ablllty'or capacnty of 0 to ’lhf%T\

d';produce (consc10usLy ar, unconsc10usly) 1ntended effects on the behav1orhﬂ‘ ,K’T%
'ior emdtldns.of another person P ” Both wrlters belleved that power i;

. f.an ablllty or capaclty; and thatblt exists in relatronships between

.two or more persons - : : : o :
Y ’ o S .
The Study of poWer has been’ somewhat dlffrcult and unattractive ~

;for two reasons.' F:rst, there has always been thls amblgu1ty over its

-

defnnltnon and relatlonshlp to the terms Plnfluence” and “éontrol
¢ o

'and,'Second, the term pawer has the connotatrdn of belng corrupt or
evil.. Crozier (l96h l&ﬁ) commented on thé problems in studvnng power

Moreover the use of ;\VEr carries a dnstanct value connotatlon,
so that- ldealoglcal, as .well as methoddlogical, reasons have

* been working Slmultaneously to cause researchers to av0|d
facing the ' ISSUe

.. . . . . : \

But there-is'a posltlve'vlew of~sdcial'powen~~ln fact there mus t be.a

D posntuve view because poWer is recogn|zed as beung necessary, even by

those.who view lt,pegat|Vely, HcClelland (l975 ?63) expressed this” '

-

positive view. in this way
" The posl't'i've'or s‘oéiali‘ié‘%faceof power: is charaCterized by f
a concern for group goals for finding those' goals that will -
move men, for helplng the group to formulate them, for taking
|n|tratlae in providing means of achnevnng them, and for giving
“group. members the feellng of competence they need to work hard
for them . : .
'The term “lnfluence“ was used synonymously w:th power“ ln«this
' study so that an alternatlve term. whuch m4ght be VIewed less negathely

Iwas-avallable No problem ar:ses by. ur|nq the terms §ynonymously,
R .
Iannenbaum (1968) used the term “control” synonymously WIth power and E

influence, and'Cartwrught»(1359)~used,power and |nfluence:|nterghange—
"ably,; oo ) 71"1,- : T o e e
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'A];EQUQH writers.do_not make a clear disriﬁétion between power,

conxfol, and influence, there has been general ‘agreement about the

'"meéﬁiﬁg_ofﬁau}hbrfty. According to Tannenbaum. (1968:5), "'for most

,authbrslihe:tefm.authoffty usually refers to the formal right to:

;exercnSe control Slmtlarly, ers (ankson et al.,~197l' Pichler,

=197h) ag'reed 'with-H'ick”s and .unet{ (1975:230) who stated that

authority may he thought of as legltlmate power*“ ln'th?é study

authorlty was a%sumed to be legltlmate powar or. lnfluence d?fnvad,
13

-rrnm a fnrmg)ly dpfvned p05|t|on of. ]eadershlp

Pichler (1974:411) (whose definition of power was adopted for
this study) used fhe tarm Influence o '"designate power that is based

on personal resources.'" Ip other words it is a form of power which
. ‘ ‘ , .

person§ may. have depending on their personal qualTriaE and character -
'fstfos; The following definition assumed-for the purpose of this
R " : ) o . ~

© study was based on Pighler's definitions of power and influence,

4 N L . - L]

‘Influence is defined ‘as the ability of an individual ro aFFeé§ the

thoughts, emotions., or actions of one or mare persons, based -on

’peréaﬁal resources as well as the a%é;ority of oné's office. Thus,

the_lnfluénce 6f schaol principals consists of the lggitimaré POwWe 1
A "

of their office or prsitien and the power rasnlting from their

personal qualities and characteristies.

The Nature of Power or Influence

The, understandung thar power or. 1nf1uence is an ablllty of a

person or a capacity. poss£§sed by a person lS'Imp]lCLtlln the
e S , - : :
- definition of influence above. This understanding was considered.

- . R O

»

neéessary.td bur#ue the purpose of this study; to identify the basés .

s
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>

<of influence .for leaders seems more useful- if it is,possible to Increase

! t

°- the amount of iﬁfldence possessedlby Teaders. Thisvpersonal oF

:

“psycholog»cal” |nterpretatton of unflueﬁce'is one of the two |mportant

corrceptud) bases for analyz|ng |nfluence and ‘rélated concepts.
The other conceptual Bbse is thé “situétional“ Lnterpretation in

which '"leaders have power because"they are in the right positién; or

because they happen to have abilities that are required hy the
[N

situation at that moment' (uinter.’1973:11). Rather than being an

1

‘ hxlity posqpsspd by a person, influence is something a persan navy

have, or not have, dependlng on- the circumstances at a parrnrulav

time; as the circumstances éhange so does the level of influence.
Winter (1973:17) attempted to work out some resnlution between

these two perspectives by focusing on the social pcyrhﬁlnbicaltheory

and research on leédership. He concluded that

we have to distinguish between the scope of potential power,
which is often, though not always, set by the situation,
and the inclination to expand and use that power, which may
be more closely related to individual motives
When we look at the’ personal and . the SItuatlonal perspec-
tives on power in this way, | think that they can be
reconciled. While there is abundant evidence for-the
importance of the situation, there is also evidence that _ -
individua) factors:and motives affect a person's power— - S
' not instead of the situation or in-opposition to it, but in
' domhination with situation. factors. {(Winter. 1973:16)

—

Winter noted that many of the more recent reviews af research on

Veadership supported his conclusion. The evidence presented hnolmy

-

suggests that ;hé.ways for leaders to increase their leynl nf

influence are felated to both psychological and situational variables.

= T

. ’ Loy
Both Winter and MeClelland have written much about the ''power

“motive' in leaders. By power motive Wiﬁ{er (1973:17) meant

3

[
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a dlspOSItlon to strnve for: certann klnds of goals, or to be
affected by certaln kinds of" lncentlves. People ‘who have the
-power’ motlve, or who strive fdr power, are trying to. brlng
about a gerta:n state of affaqu-they want’ td. fegl pOWPr
or ‘more: powerful Than .. . ' Power is their qoa]

McClelland (1975:5) refers to.'that desire for power whicﬁ plays a

major -rele in shaping of the hufan ?nﬁdfﬁfbn.” o 'the need for
o . v : o ' . o R .
Power, dﬁfined as a thought ahout hav?hq impact' (Mcfle1land, 1375-7).

The 1mpnrf1nt rﬁncluqaon 15 that ‘aﬁﬂerq (nv pe’ sane r'..v.ng S

become ‘ende'ﬂ) have, in varY'ng degréeq ?rﬂaar‘ far paen Tha oy

- )

that they have = nnytheiogida]'n@edftb influénr- mthero ot gt ue
for ceffain arals, tn shape the human.conditinn + rh 'aye an pat

shonld net ha 1 ieded heaatively: -To.nead to fe=' power is not e
Y ol )

or 'more eVil’ than te need to feal achiev maht, =y a'fi1iation

t )
sy

rpcothtiOH. Porsans he a1 e mntiVafed hv a nea! fai povier ars

4 . it o . "

decessary. in leddership pacitions hecauce nf the Qfure ¢! thea laades
Ghip role. Thagse who atve Ih ‘madov:‘\;p Dﬁ".i" ne eheald he ontivated,
at least to =cme denrea. By » neged for powar . e NeClealland (1975:

75%)'qrat;d. "thus, leadarfship and pawer appear as two clocely 1alsiad

concepts, and if we want to understand better effecti o Jendor tie e

N

mayv hegin by studving the powe:r motive in thought and ~-"io

Rather than discussing in detai]l the need for pr e S

sufficiept te 1ernanize simp]y that mary leadrmres ar= moti st by oo
. o o ¢ ]
need tn have influence, tn lead othrre townrd ceotaia geal: e
. ® B .
ra]ationship hetweean }ppd:nghip and Tl lasn e e o late st ey

tn a suhseaumnt sention o leadership
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The Baéés:of'fnfluence for Leaders

- o

Nﬁmeréﬁs write;s have providéd categories or tyﬁslngies of p6we;
Etz’Oﬁi (]9glf§) descrihed coercive power, remunerative prwer, and
norMafive pdw%r? Hieke and gulletf (\975;?46) classified powe 1 undar
§ix head?;;s: physical, ecﬂnom;c, knoWledgé; per formance, persannlir
ﬁositiﬁnal{:and'idonlogical. The fiVé.;étegories nl Frrnch and Paun

‘ _ - . o

-~

(19RQ-168)  ~eivpd, < er inn, ;efevenr. leéigiWSte. an! ewxport aic
very similesc "o thanpe nf Hict s and Gullett and ;eem te hace appr-s e
mait o oaften T views f vha Yiterature on pover, llﬁ his "Hand
M leade e, Sreadill (1974 701) demonstra‘ed the dominance < ' !
"\"\‘()g\ S~ Fyanch and Nasen hy hic extenc! .~ +vieuw [ '
on ench ol tha catrqy iac, Thecn are dexc it ed bal
Freneh and ‘R;"an"." ('QQQ'I'I’:\ defined revar b ¢ er as voyuer yhonre

hasis is the ability tre re ard’” and  accodiog o Stagdil? Mo7h.2R87)
it "Mirediar Hhe Aakhilit af v todividanl bt fas tlitate the att fomeo
~f desiad autenmas b athers ' Tallaers mast perce’ e thay 3 leagd:
ic abln '”; and AV Sde cramijaod gewar de wsing o fair m~thod
far diatribgting ' en Poward povar ran R Iost i 1V ownrs pérc"
thet rromised 1o = 's noe ot forthe oot ther Foo se i not
avarcigrd

tetue 0 aer G very Sim?]ar vty A d pewen 1y ¥~ hagsmd o
the nh’l?fy tey impog: renaltior and, as with rewsrd powp fell e
whist per nive that a 'wadar i< able to, and vill, impese penglti--
fairly l; his review of the }eﬂonVﬁh nﬁ roertrive power , Stonltil)

(1974:2R7) found ''that threat of prnishment tends to induce

comp s T bt Ty i fmpar tant te 1 ealize that Yleaders ° o ricing



t

coercive power are.found less Wttractive than thase usjng other methads
i yng

of influence."

Fl S . -

French and Raven suggested that légitimate'power actually has
three bases. Stogdill (1974:290) gave these in*summary form to Eeﬁ

(1) cultural values endowing some members with the right
to exercise poweF,A(Z) occupancy of a position reorganized
to confer authority, and (3) appointment of designation by
a legit}mi7ing agent.

Legitimate power depends upon the norms and expectations of the grour
. . B * .
: r .

‘regarding the behavior appropriate for particular roles “"Thus, when

leaders =te appointed to certain positinns they receiv~ autharity

through the ~na-~nt which appointed them, and through the fellows1s who
. i
accept or recrgrize the authority of the pesition, Leqgitimate ponim:

may decrease if leaders try to go bhevond the boundaries nf th i

~ .
“authority or., if fr some reason, the followers perceives 'hat the
anthori'y inherent in the positi-n is heing used mnfaivly urrjust)

For the purpnse nf H;i': S\'nd.y it an‘.mc.‘l renconable ta = oplify the
uﬁderstandiﬂo Al deaitimate ﬁQWOT to b the ey e et e
defined earlier ip thiz section.

Referent peower is deri od from a strong comin of sneness o the
desire for such an TA;.'ir. {1 yench "' Raven, 1962:1A1)  Accarding

to Stogdilt (197h 2REY it is pared ~ follevar 1iking and respec’

4

foy the IPQer“ and "the gxpprimpnrﬂ‘ resylts cuggest that heing
liked and accepted bv group members gfues the leader more influence., . . .Y
%¥ Expert power i° hased on the perception of the followers that the

leader has_ some specin) knowledge or expertise. His review of research
~ : ) i

. , .
of expert .power de' nstrated to-Stogdill that ''group members tend to

defer to the perceived expert' and 'perceived expertness tends to



legltlmnze the leadershlp rolea4. . "',:. . .tﬂ

“The - flve types of power have d|fferent bases but they are some-

‘ what dependent on éadh other -In other words the use. of one type of )

,.power in a partlcular manner may affect, posntnvely or: negattvely,

J One or. more of the other types : For examp]e, consnstently faar use

~ of reward powar will. lncrease referent power of leaderS, whereas,.the
'improper use -of COerCIve pOWer will decrease referent power and even

'erode'legltumate.power“

-Concluding Statément

The defnnltlon ‘of lnfluence developed for this study (Chapter l)
Was based on Pnch]er s (1974) deflnltlons of §o¢ua] power and.
xnfluence and it lncluded lmplICItly the authorlty or ]egltlmate
power of.offfce or posttion.: The def|n|t|on reflected the ‘psycho-

logical' interpretation of influence, that |nfluence‘|s an'abi]ity'

of a person or a capacity possessed by a person'which may'be increased.

Nevertheless, it was recognized that the amount of inf]denoe of an

individual at-a particular time. is also dependent upon circumstances.
¢ . ,
Thus, level of influence is a consequence “of both psychological and

situational variableé (Winter, 1973). The ffve bages of influence

defined by French and Raven (1959) were adopted as the variables which

o

determine the level of .influence of leaders. L E

The '"'power mgtive' discussed by'UTnter (1973) and McClelland
(1975) is, in a positive sense, a. psychological need. of individuals
who want to influence others or who want to strive for certain goals;

it is an important motivating force in those who want to be leaders

Thus ”power motive' helps to explaln the c105e relatnonshlp betwaen

. N . N
“ - -
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leyel of infldence and leader effectiveness. - = ..f_ .
\ © Leadership

The discussion below focuses on deflnitidns‘othleadership which -

support the understandlng of. lnfluence emphasrzed above Following .

e

the dlscu55|on of defxnltnons of leadershlp, the llterature on leader‘

effectiveness, functlonS'of,legdershlp and the leaderehup role of,

. CON
A
R 2
. l
. .

principals is reviewed.

The CongApt of Leadershlp ' e } ' } d. . o : . /
74:“""“"’ : : R ) v .
in his essay “en ltled ”The Amblgunty of Leadershnp“ Pfeffer
N
(1978: 14) stated that Min splte of~thelvolum|nous research on leader-

o ¢

-ship, the definition and the dlmensnons of the concept remain
uncertain:” Stogdill.(l974:7) observed that “thene‘aredelmost as
o menY-definitlonS of leadership as thereyare.persons who - have attemoted
to deflne the concept " He classified all the definitions or con-
‘ceotual approaches under eleven headlngs Three of these——leedershlp
as exercuse of influence, ‘as a power relatlonshlp, and as an |nstrument
"of goal achlevement—fseemedjto be appropriate for thle'study because
-they reflected the understanding of influence that was chagsen.

* Under the heading “Leederghip as_ Exercise of lnflqence“ Stogdill

(f§7b:10) ¢ited Tannenbaum, \leschler, end~Massarik (1961) who defined
‘leedership as'“lnterpersonaliinfluence; eiercised in a situation and
ridlrected e toward thejattannment of a specnfled goal or goals

hAlso, he cited Hollander and‘Jullan\(lSBS) who suggested that '"leader-

Shlp in the bifadeSt sense nmplles the presence of a parttcular _'

'lnfluence relatlonshlp between two or more persons.If Under the’ other

3
o



two headnngs Stogdill (1974:12) dichSsed ”leadership in terms of
differential power relatlonshlps“ as developed by French and Raven
(1959) and the fact that numerous theorlsts have deflned leadershnp
"in terms of its instrumental‘value for accomplishment qf group goals
and. satisfaction of needs " These definitions~of Jeadership indicate

that some theorists have consideredhfnfldence and leadership to be

J

very. closely related Leaders use their influence in thelr relation- -

ships with -others to direct the group toward accomplushment of certain
goals“
Burns (1978:18) who has written extensiVe]y on leadership, N

stated that ”llke power ]eadershnp is relatlonal, collectlve, and*

rpurposeful. Leadershl i f;zlth pgwer the centtal functlon of

\-»:s. ‘ -
achieving purpose.' 'ﬂfter emphasizing that the crucial variable rs

.purpose, ﬁurns (1978:19) defined leadershtp as ”leaders lnduc1ng
fol]owers to act for.certasn goals that represent the values and the-
motivatlons——the wants'and needs, the aspirations andiexpectatlons-—
of both leaders and followers."

~This definition'emphasizes‘that leaders should pay attention

to the needs and motives of their followers as well as their own; .
this ks in agreement with thosewthggptsts mentioned abee who deffned
leadership in terms of its instrumental value for accomptishmentEOf
group goals and needs Also, this perspectzve'suphorts a hbre

. posntlve view of how leaders should u5e their |nf1uence eﬁfectlvely

| Belng able to deflne what leadershup means doas not ensure

effectlveAleadershJP The efforts of theorists and researchers to .

identify the behavnor of effectlve leaders are. outllned below.



Leader Effectlveness )

The search for an understandrng of why some ]eaders are effectnve ‘_.i'-

..and some are not hes gone on’ for many dedades and has produced several

’ v

: dlfferent approaches to the study of leadershlp ln ‘the flrst half of
. .

s

thus century the Search for ”tratts" or characterlstlcs of effectlve

leaders attracted much attentlon from Tesearchers and scholars but -

therr'success.in thls.area was limnted' Both the tralts and the styles
“ perspectcve dld not take |nto account the S|tuatlons under whnéh leaders
ﬂ‘\).“ N .

b

-

‘wark. Thus researchers QUrned to the ”1dent|f1cat|on of the s&tua-
tlonal condltrons or contlngencles [under WhlGh] A certaln tralts

and behaVIors would be effectlve” (Rutherfordiet al 1983 ll)

¢ hd -

Leader effectlveness |s no longer explalned |n terms of trants or,

' 7

-

behavnors (characterlstlcs of the 1eader) but - in terms %f how traots

v and/or behav;ors tnteract w1th varlous sntuathnal var:ables (charao
k 'teristjcs of the group or organlzatron) to produce~effectrve,Jeader-
‘ship.’ : o )

. Fledler s “Contxngency Model“ of leader effectlveness i's one of

,\,

the well known theQr»es that takes sltuatlonal varlables 1nto account.’

In the testlng of hlS theory, Faedler (1967 9) evaluated

.leader effectlveness in terms of- group performance on the
group s primary assigned tasks ... Moralé and member
'satlsfactlon, while. certainly affected by the leader's
behavnor are here seen '@s |nterest|ng by~ products rather
than as measures of task group performance

. ) - ) -

.'Although Fledler s model of leadershup “the most widely. researched

S
~

on,leadersh»p,?*accordung\to Bass (1981 3hl) “at the same tlme,Lﬁt

‘.IS the most wndely crtt1cnzed . (The controversy is over what is belng
hnt .. .

_xmeasured |n Fcedler s. Léast Preferred Coworker (LPC) qUestnonnalre ) <



Y

After an extenSJve revnew of the research on Fledler s mode] Béss;

"

N “ £ . P

(1381 3)7) stated the FQTIOW|ng ln hls condludlng remarks~ o

'4- . .

'The Cont:ngency Model offers a remedlal plan for |ncreaS|ng ‘ }.‘

- leader, effectlveness different from all. other leadershlp .

T theorles. .7. . Fvedlerargues that changlng Teader- member'
' relatnons or task.structure or ‘a leader s posutlon .power is
.ea5|er than chahglng a Ieader s personalnty

a

. - N ' T -

The controversy over Fled]er s |nstrumenttt|on should not detract SRR

o
}

’ from the fact that hns work us a maJor contributlon in the ‘study of .

drawn from h|s wo:

Fledler are simllar to the two maJor factors of leader behavnor

-, o
v

leader effect:veness. There'are.at least~thtee |mplncat|ons to be ‘

'that—are pertlnent |n thlS study

r

'_ Flrst of al] ’Fledler Consndered group morale and member satls-f

Wact:on to be affected by the behav:or of leaders, although he dld

»'not useithem in measurlng Ieader effectnveness- .Second Fjedler s

\"

theory 1mp||es that ‘some type of relatlonshnp exists among the

.

- satlsfactnon of leaders, thenr type of leadershlp (task orlented or

I

-relationshnp-Orlented) the. favorableness of thelr S|tuat|on, ‘and

LT

) thelr effectlveness as a leader Thlrd Ftedler s theory is, based on'

the understandlng that leadershlp is the use’ of |nf]uence by leaders_

3
v

| to d|rect the behavnor of followers to complete‘tasks or accomplxsh

gdals The flrst of these nmpllcatlons adds support to the use. of

[

staff morale and brganlzatlonal members satnsfactton as lnducators of

"Teader effectlveness. The other two lmplrcatlons add'support to the

»

»

theoretlcal pOSItIOn under1y|ng thls study .

The two domtnant styles of ]eadershlp |dent|f1ed and studned by

v

ldentnfled and studned through the Ohuo State Leadershsp Studnes. o

v I

Fledler s ”achuevnng good xnterpersonaf‘relatlonS“ style corresponds

Lt . b Lo . .' . . e . A
o ' C : AN '. ot R
4 T . ot . R [ . ‘..

FELE
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3

in some respects to the factor “con5|derat|on” and h|s ”task perfor-'

mance“ to the second factor ﬁnnnt:atnng structure,” Bass (198] 358)

v

descrlbed consnderatlon as, “the extent to whnch a leader exhlbnted ‘

.

N concern for the welfare of’ the other members of the group“ and he
descrlbed inltlatnng structure as ”the extent to whlch ‘a’ leader,
*ﬂ‘nrtlated acthnty in the group, organlzed it, and deflned the way

‘ |t was ta be done.ﬂ These two factors of effectlve leader behavtor

”were 1dent|f|ed by Hemphlll (l9h9) and his assocLates in‘the|r'w0rk in
: g ) s .

"the Dhio State Leadershlp Studles ln hss summary of the research on o

consnderatlon and :nntlat;on of Structure, Stogdll] (197h 140)
‘concluded that “research |n a’ varlety of sntuatlons lndlcates that S
Ieaders are ra ed as_more effectlve when they score. h«gh |n both

.y . . e . - “ . .
, 'consnderatlon and lnltlatlng structure ' o

In thIS sectlon, evndence has been’ prov1ded to show that effective-

Vleadershlp may be vueWed as a comblnatth of dnrectlng a. group

(lnltlatlng structure) toward comp]etlng tasks or accompllshung goa]s .
7

‘ whrle, at the same tlme, attendlng to the group morale and |nd|v1dual/"

: sbtlsfactlon (cons:deratlon) Further evndence is provnded in thls'

statement by Steers (1977 155)

‘ Leadership can’ be vnewed as a mult1dnmensnonal process,: -
-consisting of’ at least two types of . actuvntles One type
of activity is dlrected toward task: accompllshment Such- \

'[_actlvutles are said to be nnstrumenta) in that: they are almed _
‘at Securzng ‘emp loyee effort on - task-relevant activities. In =
.addltlon, leadershlp can serve a variety of. socio- emotronal
activities. That s, it is important for a Ieader to be..
fconcerned wnth maintaining Stabl]lty in the' ‘work group - and .
jenhanclng the persona1 need satlsfactlon of group members.,ﬁ.vf--

'f“The effectlveneii of these styles, behavnors, or dtmensnons of leader-< !

A

ship depends upon the sttuatlon in, whrch they are applned ln*the

.".' 68 .



(P

neXt sectlon more lnonmatlon is provuded on leader behavuor, that is S

]

-on what effectlve leaders do in performlng thelr ]eadershlp role

v

v . .o K . B -

' FDhEtfequof Leadershlp ,«"

"»,‘vnsuon of ”Stdgd«il's Handbook of Leadershlp,” Bass

(198] 2&) llsted the folloWnng leadershlp functlons, |dent|f|ed by

-

-behavnoraf|sts in thelr research on basuc group proéesses and how 4”‘

"the leadershlp role emerges’ . L . .

'deflnlng obJectlves and malntalnlng goal ‘direction
providing means for goal Aattainment e
providing and malntalnvng grbup-structure

i 'faC|1|tat|nq group action and |nteract|on

'1ma|nta|n|ng group cohesuveness and’ member satlsfactaon
faC|l|¢at|ng group task performance .

o

'-The funct|ons of ]eadershnp d|scussed by Steers (1977 155) may be ;-

'llsted |n ‘a snmllar fashion: ~ L o J‘j .

1. .coerdinatiﬁg and directing human behavior toward task
.'accompllshment,, N N pel v- .vgu ‘ .

f””Zli'ma1nta|n|ng stabl]nty by allowung for rapld adJustment and

Jadaptnon o changlng enVIronmental condltnons,
3:L‘coord|nating lnternal*ETganlzatton unlts;:ahd ‘ ‘: K N
<fﬁt ‘facilitating-personal heed satlsfactlon ahd bersonal goai_ N :n*\Jiﬂ
:attalnment of.’ staff members o o ‘
,Also Steers (1977‘1h5) stated that "a common.eharacteristuc of
effectlve leaders |s the ablllty to"make dec1suonsbthat are ' -

h'approprjate, tlmely and acceptable. ' Although decnsnon mak1ng may ,5-

'be lnvo]ved ln each of the four funotlonsfof leadershop described by

-

*‘ Steers@ |t may also be vnewed as a separate functlon




f?‘.muchvallke and are llttle more than expansaons of the two dlmens;ons_

2
- -

presented |n the pFEVIOUS sectlon The overall empha5|s ln both "?gffg

[
3

]TStS‘IS on task or goal acc0mpl|shment and the malntenance ot the.

¥

sat:sfaqtlon of‘group memberSJ

. -
'4 . a }
“« Y

To thlS pount the focus has been on: Ieadership |n general wuthout :'

' ‘ - LY

;reference to specnflc types ‘of groups or organlzatlons In the next

sectgon, the focus is on the leadershlp role of school prlnC|pals.

‘o

“Prlnc1pals as Effectlve Leéders.

Very recently,.Murphy et al (1983) descrlbed thelr work ln the
échool Effectlveness Program at the Santa Clana County. Offlce of
Educatlon, u.s. A .In therr ]lSt ofAvaraab]es that "Have been con,,
,;SIStent]y related to school effectIVeness,U Murphy etéal (1983 137) ,N,
;p]aced the followtng~|tem first on the Iust strong admlnlstfatlve )

,]eadershlp, espeCIally 1n the areas of |nstruct|on and CUrrlculum no

Accordlng to’ Murphy et a} (1983 138) . "in-the Schoo]:Effeﬁtlveness‘
‘-Program mode]; leadershlp |s,duvnded |ntd three“areas} instructfona]~

Ieadershlp, schooi academlc cllmate leadershlp, and school 30cna1'
climate leadershrp.“ Nlthout d|fferent1at|ng these three types of
1eadership; they_éd on.tp descrrbe.therr-conc&ptual»moded of.lnstrpe-,.,‘
) .ttona1']eadershipt' Their.WOrk deﬁdnsthateshthe‘current:emphasts‘pn_l

- the “instruetional”-aspectlot'the'prfnéipal;s 1eadershﬁp‘rd}énas a

_ varlable that |s closely related to school effectlveness. HoWever;, Q‘/""
'7- " . :

Murphy et a] (1983 138) cvted numerous wrxters to support thelr o

"statement that “at the very tlme that the |mportance of |nstruct|onal

'3'leadersh|p for school effectlveness ns belng documented the,manmal‘

ﬂlro1e generally played by prlncxpals |s also benng conflrmed ) Thgs;"

s




Y

N

'bi_ of Research in Cahada.ﬁ Eleven oF these stud|es “attempted to '?Qé -i

'.v

. be pTaylng a much ]arger rqle. : _;f ~":

lt seems: that prnnc1pals have played a small role |n |nstruct|onal

”

s ‘matters although researchers are fundung evndence that they should

b

C K 5 ¥

The |mportance of the leadershlp role of pr:nCﬂpa]s has been .

recognuzed for some trme. Over twenty years ago Downey (196] )

5 o

. observed that ”todav the’ prnncnpal»ns:expected tor be the educatlona]

leader of hIS school” and he argued that there were four developab]e-rﬁ.'

1

B skllls neCessary for effectlve performance in the prlnCIpalshlp

K assume: o

A} . ¢ ¥

”. Downey (1961 9"|dent|f|ed the fol]ownng adm|n|strat|ve skn]ls whnch

correspond to four specnflc roles that an educatlonal leader must"

“ First, he must be an efficient busiriess manager; second, he-must
" .be an tnferntual teader -of peop1e,.th|rd he must-be a know- -
ledgeable currlculum deVeIéper, and fipally, ‘he must be.a ™
sensitive agéent of organizatjonal’ change -and- emprovement, The
xskills corresponding, respectlvely, to -theése roles ‘are-
(1) technrcalﬂmanagerlal skilTs, (2) ‘human- managerva] skills,
(3) techrical educational’ skxll%,.and (L) speculatsve greative
skllls ' v : 3,

The human managerlal sk|11s are those partlcularly related to the,
v .
understandnng of Teadershlp assumed ln thls stddy. Downey (1961: 12)

defsned these skn]]s as ”those reQUlred to stnmulate and motlvate .

' organlzatlon members to max i mum reallzatlon of the organlzatlon s

purpose ThlS educatlonal or Lllnstruct10na1“ leadershlp role of _'

prlnc1pals contanes to be.of lnterest to: researchers. evndence of

thr s is gtven below. - . : r",,f . ”b, !

-

.,jﬁ Lelthwood (]982) rev:ewed twenty four studles |n hIS report, ”The

N 7

Pr?ncipals' Role in: Improvung SchQOl Effect|veness State of the Art

. . . e -,"‘ v.-~' o

B




;reported the foilow1ng

. e
, + Leithwood and Montgomery imply a

prlnCIpal behavuor H accofding'tovteithwood (l982:j0), and three of

R

‘G‘Fthesé reported Flndlngs re}evant to ‘a school goals orlentatnon and/or
-ajcurrlquum\or |nstruct|on emphasis- (Ullson, 1981“ Maynes ]982;

.Leithﬁood“and MOntgomery, 1982).-'ln his dlScu55|on~ofAthe indepesident

~1ivar|ables re]ated to school effectiveness, LeithWOOd_(]éBZQ]])

v . s A

Independent variables |dent|f|ed by Ul]son (1981) included
. principals! orientatjon toward school goals; the ‘nature of
' -goals adhered to, orlentatlon toward teacher instruction and
prlnc1pals integration into the school' community. ..
- -Maynes (1982) offered a twoFold classufucatlon of |ndependent
. variables: the prnhcupals"curruculum rote . ahd the :
‘prlnCIpals " management role. . . . Leithwood and Montgomery
identified some twenty-one promising 1ndependent
variablds whicl they classified as the 'goals' the principal
pursues,.the *factors' (in-class, in-school) principals-
th influence to achieve thelr goails and sbrategies'
used to influence the nature of factors.

" "THe study by Wilson c]early'supports-leader'behavior di%ected toward

~

accompllshlnq organlzatlonal goals as weTl as an orientation towaFd

m‘lnstructlon The two categories offered by Maynes are congruent. N'th

the_technipal-managerlal and technicalteducational, skills proposed by

Downey‘(above)ﬂilThe>fhree cateﬂ h91s of var?ab]es ldent|f|ed by~

i‘adershlp role |nvolvnng the use .
»

offinf1uence in,aocompfishfng goals,.,However, the goals are those'

of the prlnC|pal ratherjfhan those of‘the‘school-—theke two sets of

‘,goals are not necessarlly |nc0mpat|b1e

.In his” paper ”New Dlrectlon in the Study of the Pruncupal$h|p,“'.
Smy;h 1982 crted numerous studles as evadence that the xnstructldhal

leaderghlp ro]e of pr4nC|pals*|s aq |mportant determlnant of effectlve:

-_or 5ucc ssful schools (Do]l 1969, weber, 1971 E]lne,.l9]), Armor

]976 1977, 1978; Brookover and ,'L_ezott.e,'-l



1977; Kean et h] 1979; HQwey, 1980) For examples We]]fsEh et‘el.

s

(1977 1978) stuoled the |nstruct|onal Ieadershlp ro]e of tbe prlncnpals

in nlne successful schools—and thlrteen non- suCcessfu] schoo]s As
stated by ,Smyth (1987:2), - - AR
““Three |mportant ways were fouhd in whlch principals in-
successful -schogls were able,to make a dlfﬁerence~ln student

achlevement o oo :

o Commltment to |nstructxon in. basnc\skllls, as demonstrated
zby persona] nnvolvement in revwews Lof . téachlng performance'

25,,Gommun|catlon to teachers of thé prtncnpal s p0|nt of view

L 'cpnceﬂnung |nstruct|on through such mechanisms as faculry
meetlngs and regular rthew and. dlscussion of teaching
performance

3. Involvement by the prlnClpal in’inétroction related tasks
through such methods as planding and. evaluating |n§t1uC
;tionmal programs of. the school.

¥

Other lists of behaviors of instrictiondl leaders Were proyfded
- . 4 .
., , - 9 3
. by Rutherford, Hord, and Huling (1983) who revnewed the Titerature
. 4

’

on tﬁe.principa] gearching for ways of describing them as leaders.

o

~

"Rutherford et al. {1983:14) listed the following ''six behaviots that,
*contributed to effective instructional leadership,' as identified by
Cotton and. Savard (1980) who.drew them from twenty-seven reports:

1. freduent observatlon and/or participation |n classroem
|nstruct|on,‘ ‘ ‘ . : : '
e . /
2. communlcatlng clearly to staff what ‘is expected of them: as
facilitators of the instructional program;

3. maiijiideciSions about’ the instructional program;

L, coo ating the instructional'program;

~ 5. being actlvely lnvolved ln planning and evaluatlng the

lnstructtonal program and .

6. bhaving and: communlcatlng hlgh standards/expectatlons for
' the nnstructnoﬂpl program. .}

5‘ - o : - o Y
) . B '_ . . L



. principals who wish to influence the "academic success'' of students ¢

\

" Also, Rutﬁerford et al. 1198341ﬁ) Tisted the

‘.ldgnt)f}ed by Persell and Cookson (*982) in are

\

flowing!'nine récurrent

,behaV|ors that are dlsplayed by prnncnpa]s who

_ ; iew of more than
. \ )r*-\\ !

‘ Tjsevgn;y~five studies: L ST

) commitment’ to academic goals

) créating & climate of high expectations
} . functionffig as an instructional leader -
) being-a forceful and dynamic leader

) cénsutting effectively with others

) creating order and dlSClp]lne--

) marshalling resources
)]
)

using time well
evaluating results.

Both of. these lists provide further support for the argument that

"

N N o o

]
2
3
4
(5
6
7
8
$

-~ .

. . C. el . L
should be very attentive to improving, through active involvegept and

supérvision, academic programs® and instructional activities. Also,
1 - . o, . .

the second list suggests ways by which principals can be good
i . .

organizational leaders as well as instructional leaders; they must

atterid to creating a secure work environment and to managing

.effectively péfsonnel and physical resources.

Summarl

" - Leadership may b& viewed as the use of influence to direct others

k4

" toward accomplishing goals thHat are acceptable to group membérs. More

5 [

. §§éqiﬁica]ly, effective 1eade;ship may be viewed as a combination of”
K ! . . PR

. directing a group toward completing tasks or accomplishing goa?s,‘

< Lt ; . ¥

while, at the same ‘time, atpehding to group mbraje,and,ingividuél

N

”Séfisfaétiéﬁ.. Evidence for this;position was provided from the

‘ ““llterature on Ieadershlp effecthveness and the: behavuor or funct1ons

s

:'of leadersh:p S ;~ o R : f’,

,{_ﬂ . o | . -

FYI

un- good schools,"' as "~ -



A'requires a strong-orientatjon in.the“rolé of thé'grincipa\ship

‘-

.Q‘:\ e >, . “ . . . : S ’
rand.ﬂefﬁnes the.relatnonshgps assumed-to exist among the major E2

75

. in_the literature on principals as effective leaders, the

\

emphasis seems to be on instructional leadership, as compared to
organizational leadership. Effective inEtructional leadership

-~ S

I

P
v, . . ‘i

toward improyement'of‘instruction-and ourricula;._Yet, prunc:pal

effectlveness has been deftned more broadly than lnstructlonaI

[
Ca

]eadershlp Alth0ugh-effectlvenprnnclpals are,Jnstructnonal leaders,
they are also effectrve admlnlstrators or managers théy.must dnrect,
~.
lntegrate, and coordlnate the act|Vltles of groups or |nd|v1dua]s in
thelr schools wh|le attendlng to group and |nd|V|dua1 needs. " Thus
the Interature descrlblmg the behavnor of effectnve pr|nc1pals is
! TN ‘3&'

somewhat c0ngruent with the more general llterature descrlbtng the

‘behavior of effective ‘eéﬁef§~

: tlveness leadgg effectlveness and Tevel of |nfluence

heptual Framework summarrzes the nature of JOb sattsfactnon

N
)

- ﬁ -

variables. - N - L . ". : . d

The Nature of Job Satnsfactnon — -

The domlnant theorles of JOb satlsfactnon have been dernved ft?m
theorles of wo;k motuvatnon whlch were based on more genera] theornes
of motlvatlonal psychology In the more recent theorles oF mot|vat|bn,

the behavnor of undnvndyals was assumed to be more than a reactnon to

. . N “ .
- . e - i - {‘
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W

varinus stimyli (S~R appreoach of Skinner); according to psychologist®

-~

cuch as Wnin;r (1977) and Bnlles (1974), individuals use cognitive

processes tn make ''ec’cinns and choices (S C-R arproach) Several

important thearies <f wer b megdoostion wee o hased on this coanitive
for o ach ot ytivation

Yreen' s (P3ANY § igtrume taltiry valence theary of work metiva'i

ic a erqnitiee thenry stnted in ter & nf expz - tarise . values and

A U T o f ( vy r rey = e en e v o~ made ! o f r - motiva fon ~f
r ! 1 : - 0 i

Pt el - DURY s Lauler te (1973) ndet of farer satis!
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Y S AN S ST RUE AT IR A & Ciet e b e mra terdued o the ~nn tive
approach to o antioarine Vevp o MV o T oapaita b th e fa e ha e
(‘DC')"DQ(V\ mey k] Nt e Vi e ey e R b e e e (v
aemed L 1 E TN nomt ) v, tre rereatly | Larlels {1976) Al n hie s

v
ey rarislaetian v A t e oo ne per Pt i e ghaoe e -1
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Chépt:er 1, job Satisraction- results from '"'the perceptidn of one's
.
job'" or, in hir definition stated in this chapter. it resulrs‘frc"\
N »

“the appraisal of one's job." Clearly, Lrcke's throry is cognitive
that cognitive pracecces operate in individonle tn deternine hn  thai
befCFP';””< of the job citvation P11 affocy rheic Jesel of § b orati
fact ionn

In thic study ar effart was ma'e tn determine the extent = i
colacted poreacticneg «f tha 1nla af Ligh sehod prin ipats are ooln
tn their Jrvel o f lob catiefaction T the peac~"a put fovuara i
fhapter 1. principals' perceptinns Af th- i1 6 el allecr’ ecoe
their ow: leader effe tivanams = 'l i doo ol f 0 flyen o o

zelected =~ the major var it l-« The pogei ! eln i o 3h ps he!

ir\h gaf?qf [P NN _-‘“,.-1 $ by oo CV e g T ' o . Y,

Relationships between Job Satisfaction ~nd
the Rp]g_rercgpvi'\\g in.’t a_SludY

Tha vy =% 1o salatinpnehips Yel Janp + - 1Y Sar i e
R I S A :"V'\ﬁ! effe ti » « T ! i [ “35
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leader effectiveness and level of influence were seen as crlxerla
’}‘w L

of the performance or productlvnty of prlnCIpals, because research had

not clearly identified a causal relationship between job satgsfacglonvf
and productivity (Locke, 1976 and Gruneberg, 1979), causal reretipn— ¢
) K : A

/ .
ships hetween overall jnb satisfactian and perceptions of overall
R ~ . : - i y? £

cchsal offectiveners, leader effectiveness and laevel of influence were

ryer t PSQ[I"'Pd, " 5 o
Far 1ancan= evplained in the literature review, relationships 1
o &
v N o 3 y
vare asc imed tn exist hetween perceptions of schonl effectiveness and ’ L

) ' . T R,
lead>r e‘foctiveness and betweep perceptions of leader effectuveqfss

Ed

and leuse' of influence. Turthermore, these relatjonships wegg assumed

el
. %

: . - o : h
in nther —nrds, the nendirectional lines in Figure 2.1 represent

FnqQritive Processes.

The re'arlnnshnp between overall an sarlcfartuon and qatlsfactnon

with foests the inb e illustrared as a causal re]arlonshlp in * i

Figuim 2 1 1ater (1973) bplleved as d;d Locke, that overall job'_,

caticfaction ic an affe- r've reactlon to’ the roral yoark. rnle whlgh is

doterming! by saticfa-tion with all faCEts of the jo». and he_bprEVeH.

that Kome f.;:(v' chrild e No' ghted more than other U ot ‘Vz‘i"j thin

et ety hnc (R T R AR B R [ ¢ rl;~'3palﬂ 3 re ?hle to 3t the i '?/”‘

Nl igriglagrion v th farpte f o4he tar and ehair lavel f famt i1l (Rb
%
catirfactian YRR ' ' [ Crevqigar predic rars of overald
's
et v bt an other s -
i ' ¢ ¢
. / . .
A - imil s smcuccting yas mede gith respert 10 the elatihn-!

Y ortviner Voot e o free ot ey e P A " ':(.l» ()
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'

'effectivenéss,rleadér effe&tiveness and level of'influence, and

‘

that principals are able to rate their perceived levels of overall °

perceptions of .various criteria of each. The multidimensional nature

¢

£}

of each of these variables was‘éﬁphésiZed in the review of the

literature and, ingéigure 2.1, the causal relationships between the
.p ' ; o

~ v ,

singlé,'”overal1” variables and their various criteria are,illusgréted"
: . - - t ~ - - . , "

As in the case of job satisfaction, fﬁe;arrows in the fijure illustrate

-

school effectiveness, leader effectiveneés.and level of influe;ce bdt

-

their rating is affectéd by their perceived levels of the various”

criteria of each "overall" variable. Furthermore, perceptions of

particula# criteria are stronqger predictors of each overal}'t variabte

than others. : . ey ,

8

This—con;eptuaW framework was‘provj@qd‘to demonstrate the qnderlffng

\

theoretical assumptions of this study and, ;hgreFOTe, the rg}ationships
A ' s ] .

which were investigated. The research methodology'devplﬁhed tq;l
. v ' . . 3 ’ / e < ‘

investigate these relafionships i: described in b aevr chapter,

80



-paires and the'intﬂrviéwq, the statiastical analysis of the Hata.from

‘The -Questionnaire

oo o Research Methodology: :'"g.‘

. f . . . . s ﬁ? ~, ' . '_
This chapter\describes the-research methodology usedi;in the study.
. N - . . - . . ,,'\ , o«
The_chaptér !s orgayized in three sections. fn‘thebﬁlrst sectioh, the
: ; . . E N "’ . . .?’

i : . . H!‘QA L
design and pilot-testng of the varibus instruments if theiquestiagn™
o ‘ B coe T S . .

. B

. o .- ‘ . - TR .
naire are explained an velopment of the interview schedule is

‘described. In the second section, the population, p%éceé"es for

distributing and collecting questionnairess the‘jnterviewnéémble and

{he interview process are described. In the third section, fhe){

procedures used to analyzZe the written respenses from the question:
. T
_ P A ”
thé Aquestionnaite, and the 1eliability and validitv of the instrdments

N . : e
- YA f‘pr.‘r'l")p(i, ; N

o ‘ ' C SN 4
The Research Instruments = )
’ it :

The quesfionnaire apnhrosch ne chasen to survey ;he ropulatinn

.

of h§gh schonl principals in Alherty partly beradse it is convenien!
and relati ely inexpersiva. tn addifion to these ad\/‘:‘rr\:t:aqo:»s'v ”@u"
(1970-1R9) noted tHat the questionnaire appinach e53b14<ﬂth“‘

- .
tecaarcher to 1 exerve anapymity (rhug it may elicit more candid

ygqponnné) and it “"allnws gfeater unjiformity in the way qQuestions are
aslked .. [ensurinal greater comparability in the . responses,'' Tha
various rectinms af the ques*incngit - develeped far thic studyv)

et et et A e N N TR I =Y I TR B B Ty "‘ "v"e"'r"
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P . o X ¥
LT i
K1 - 8 '
! a . & . ;x i ' . . .
. - Aspects of Their Role anQTheLr Job Satisfactiof,' are described
: AR % v . -

’ oo 5 I . . - o e

below., A,copy of the questionnaire i's-included” in Appendix A. -

°r o F2 SN - . .
- L o £t

»» .~ Because ‘the gata'uereﬁcollectgd within the Epntext'of a l%rger

étuﬂy) ghe‘questfqhnair

e contained’a section on ''opihions' ‘and one
bk . - ’

Tasks and Responsibilities' ' —which were

instrument—"Administrati
@

N ik
R L%

- L K PR ; ll\'l . .
E
not used in this study.- . . ¥
L S . . : :
. ’ . , S ‘ . . .- > . . i
; "*. $chool-and personal data. The first two sections of the questirn-
@ T , o

- ° ~ . .
naire Wefghd%signedggo(collect.information to descrihe the nature of
] . . i . et . .
the high school and some personal characteristics of the principal.

‘
*

In the first of these lahelled "'Schon! Data.'' respondents descr ibed

the geographic qetlf,iv’wq of their sch nl. the -type of schnnl system,

3
E 4

and the grades, number of students, teachers, vice principals and
department heads in their =chnol. Generally, this informatinn was
soight as an indication of the nature and magnitude l()F the principal's

‘ .
responsibilities and the dearee of administrative assistanre. In the

seccnd section, entitled ''Paerseonal Pata,’” respondents indicated their

o

cex, 'age, yearc in present positien, evperience D':?' to the principal
Q‘\ip, ]onq~te|vp carcor a_qp:[ar;m,n: and forval sdrinigstiative "’r‘v‘):'ﬁi'\f"

o education This informati o was grught fer ne o aealyy'ng @ osaeid !

relatinnehips hetween pers ol chaee 4§ viea o0 0 iocipnle o ot
Vevrnl nf jeob anticfact! o,

Job satisfaction THe sertimng tahelled "inbh Saticfactinn’ as

o

de<igned to measure levels of caticfactinn vith thirtv-five farpte f
L R “\

the jdb and to meatureé the overall level of jobk gatisfacting psicg »

;fnqlp i tom, Thie 'k Saticsliartinn ipstroment avan Foged -0 Tacr i D



. .

~of Rice's (1978) questiofinaire, "Sources of. Principal Satisfaction."

.

v - ) . .
Rice had categorized forty-five items under five, headings—Vorking

Conditions, Personnel-Related Matters, School-Related Matters,

° - v

”Digtfi;fvﬂelétéd Matters, and Occupation-Related Matters. These‘same

'headinné Weré-addpted with one minor change: "'School-Related Matters"

was thanged to ""Réle-Relatert Matters.'" Deletinns of fitems and minor

[
B . e R .

TP , . 5, e s . '
modifications:of a few items were made t6 Rice's instrument to make

it'as'short‘asvaSSible and to make it more suitable for Migh schoo!

principals; Rice's sample inrluded elenentary school principals as

well as high schogl principals The use af a single item to measure

overall job satisfaction wie a departure from Ricels statistical

treatment of four items in Saction R af his questionnaire, ‘entirled

"Overall Satisfaction:'' . .

i g N N . . . . ’
As a single maasuie of overall in~h catisfaction, Rice planned tc
use the mean score nf the four items in his Nyerall Sarigfaction

3nsfrumerif*--ovpv:\ll catisfationn apd satisfartion with sehnarl effortd

pes<s, sacial relations, and tee of abilities. Heveye: the fotar
L. , o t
corrnlation of the four vari-hles did nnat Surprt thie ple Theroof

)
Rice (]Q;’Q()C\ dAe o iddat w415 n 1&,\'» the aiogle jteom hyera!'l ~atia

facti - n" heca(,cg Tthe o ‘,‘qf‘:('\n"'":(‘ heturdn thig ':vi'ﬂ;]ﬁ N4 b mean
_c('r\;n af the four Ttéme was both ':iqnifit.;\;\t Aant %4'\[‘{'('::" (v < ey
and he a0sk Fortar and Laler (1G6R-13Y a)qiced thot 'ha pee o A
«j]qhal rvv;-.;ac~|ip w‘nu]d \';io]d :3 vp:‘or"l"n-‘ﬂ’;lr* nr\[\v'\"ivn:;'hws ~f w_hat won b bhe
nhtained hy some rmmnhsi;e of the vérfan' Fvidence ta ‘Upboit

fice's 1esenarh findings and "“is decisirn 'e ~se the “ingl- item was

foomel G #haa Sl el vk At i e fastian | Yoy s e b T b

183
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(1979). Ky}iacou and Sdtc}iffe (1979:89) used a single, self-reported
. Ca ' - .

measure of overall job 'satisfaction because '‘a number: of authors have
. .

argued that this has proved to be the most useful measure of overall
K ' - ' . & .

-

job satisfaction, and it has béen”very widely employed (Jessup and
LN : .

,Jéssup, }975)."" Thus, in this study, principals were asked in a single

item to rate “yoﬁr overall Fe?ling of satisfaétion with your job,"
after they had responded to the thirty-five items of faret caris-
rarr:ﬁn: ' ,
.-
Thgwgﬁgigg_égglé: The rating scele used'ig this job‘satisfacrion
instrument was identical to that used hv Rigéf This cix-point scale.
ranging from l:ithy dissatisfied to highly sati&fied, conthined o

e 4 1 . ] N ’ ’ ’
neutral’ or "andecided’ response. Recpondents were forced to choese

3 rpspnncé fram either three levels of disgaticfartion or thiem levels
of saticfartion. To qnphgvt {Kic decisimrn to use ne ne”rral response,
Rice (1978-76) citad Forter et nl. (197S:§§) who stated that “nonﬁlp
are rar=alyv neatral :abf"nlt things they povv'ce'i\/e‘or expgyienhce .. . [andl
tend to evaliate moct things in torms of whether thev \3Pe 6ivd3S1ike

N

t hen Rice (‘q7ﬂ~76) algo ri}éd Shaw and W;ight-(|9€7f?]),wﬁo heid

. .y e . L4
the position th=t "artirudes alivays have A positive or negative sian:

if the. heve nn ~ign (i .. are neutral ot at the zero P”‘”t) 'hey
~anpet he ralled attitudes at all.' This position was verv much iw
Tine with other theoretical prositinns rtelated ¢t~ ~ttitudes and cona*

nitive proretgean Acceptod in thie crad,

School effectiveness. 'n the design of this instrument dimensions

P T B e R i A R AR

fvom the hroad literature op organizatiqnal

84
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effectiveness. The criteria Qf‘éffegtive_s;hools identified by Hersh,
o . : - ]

. (1982) were chosen as the basic criterfa, to be lipked in some way to

c¢riteria or dimensions from organizational effectiveness theories or
*f . . .‘ : . : . :

models. This link was made indirectly by using some aspects of the

model nf school effactiverncs adaptad hv Miskel (1982) and Miskel »t Al

~

t's (1972) model of organi-ational °ff0ct;vén°€=

\

Tharchre. Viwv'ner criteria onf cebheed "(fhrfi\ﬂness used n thig
study tefte o the o Gt Yer b IONAY g et 0l ey 5] (19%9)_ Al Mg
(1979) .

RrecifiraTlv. Oho;('lcf gi§ critaria or items in tha Sehond
Effrctfivenesss Instrument are measuras of a ?EhQG[’S Ypredae bt ity
one of thae indicaters in the madel of Mighel ot Al lteme 11 and 7
nf the inctyomenrt reflact nther indicaters Af their m&del, adarmt»
bilits and flevihility. The remaining. items reflect, explicitl o
?mplirifly.%%gw rriteria identified by Hfréh..‘

As in the measurement of overall joh'éatiC‘ﬁr;ion. Arerall dohned
efféct}venr;s 1135 mrasvred vsing a3 sinolg item: It wos psgured that
princiral=s are ahlr tn 1a3te the yerall ef%eeti;PV"QR of Yheirn own
schanl i rhe ¢ame vay that they are ahle ta rate their overall ich
Satkqfactinn"fo rate qagb af theso variabler ' 1 “res VRat in o5 !

Suse pertéptgal mathods,

Jpstification for uéing per~optunal mé'“”ﬂ" te wmasyre  joh
charartevi;}irc h;g haen pfoéidpd by Sims, Szilaayi and Yeller (1976
\96); who stated that ''it }c not the ohjective thatactmristic nf the

job but Row the individua) prrc-ives his 5% that is the imartaet

dathremibant af the fofloacn 10 P oo tadividoar el gt



,4’.' o . :1.

-Simé et al. (1976) developed a JOb characternstlcs |nstrument (the Job
< : ' "11
Characterlstlc Inventory) and StUdled its re]nablllty and validi;y

N

For.many dlfferent organ;;atibns. 'The rgsq]té_of their'study dénoni
strated that the instroment appééked;to have accepfébie vajiﬁitv and
rgliabili?y characferigtics.' %heyvkeponngdiﬁat the vpc(rﬁg;pf two
.other StUdins with similar ijegtivpt——Hackman and Oﬁdham ?}975) and
Sggne and Porter (1075)~~nroviQed Suhpnr{ for the resuTts of their

stirdv.  Nccording to Sims et al, €1976:210),
taken tngether, these three projects [along wWith the original

Hackman and Lawler research (]971)] provide powerful evidence

of the .reliability and the discriminant validity of perceptua!
méthods -of measuring job characteristics over = w-de spectrum
af jobs in many organ|7ar|ons :

<

T““ fybe3of'rarino srale to measure schonl e! fectiveness was

identical tor that used ta measire job =saticsfactinn. - For the same
: . 8 " v

reasnns put forward asheove, a six paint crale ranqging from bighly
ineffective to biahly effective, with ne neutral posiytion, was nsed.

This rating scale wnz ~1=n gaed in the inctyrmept ta ineasure loader
effectiveness. . ‘
Thcv final qugétion‘ir\ the C.{h.(vr»' FfTwerti o6pnerc Tev triinnt v
. ) : " \ 13 . . !
an Open' wr|tten restrynte |v‘ [ALER] (AN AN AR ALR I R a e t Al rhrpp frooet
) -

important. SRR IR R R RN

indieatora (e b o abnua oy tho-e=)

Of .3 Seni g h?qh F"‘I Y Thi |;"|;‘q h\ (AN ;v»f':[\alc o b hie e

importact indisaroe - of "f:'}\"vv"l sffeerivines was.meant to rery= a- o

type of rankiny’’ ol the pheg itfv"‘ "hothe ips.tyurh'pr\t' e Nell no-

rhocll ¢ goa 1! any o jor criterta ol offactjvenegns e - mi «ipg

Rerance ol the 10 rpancing pbhlic and p,rof’e_g:iru"\‘ ot g t © serhond

et

r 17 e pen (I LIPS B :\nd thn M enter 'pr e e f T

P
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effertiveness or level of influence.

.. . . e

’

_pequrman;e levels, it was-aSsumed that high Scﬁdo]'priﬁcipals hé?e'

dquite definite apinions about whatﬁhajbf<chafacteristicshidentify an

effective high school. Thus, they would find this question re1ati§ely

LN , _ .
§ . . A -
easy to answer c¢nmpared to a similar question related to leader

3

. .
' v -

leader effectiveness. Yhe dimencinne ar it mg in this iraprru ¢o0

far wensin ing the effectiveness of prineiral An l'ead:ic tere =
, ) . -t : oo )
from a revie i of the Jliteratyyr 2 nn o?fr-:-'v e Ve e e andd b b
fun.(:fi(\r.\-: o ! i‘aadeycl ;'~‘l The dnativment ront =ias 4 :'rll'lt‘.
dimensigr: ¥ leader effectiveness  ply nue ite to eac rw the
r\l?v;r;t'\ﬂ"q Tovverall effer ;:uﬂl\é?". Aan a lentan ’ The Yenn “imaneinng
teflect the 419';initiorz of leader ehyip chaman i thicg Q':“'l;d\‘/, the m“]fi-
dimencsional nature of Jeadership deccribad by Starrg (1977) - ireluding
- "/‘ : .

his fuivctions ‘of leaéersﬁjp ~and the functimns ~f leadgrchin listed h,

qrﬁq"’il] (‘Q7")lr" "”as (‘98]). The ten dimensinp= in this :n:f"l' g

repr-cent v'vp]7r~7tyv'rn fmplicittly, 3 'j'}mh'r"\i'”j cf b the diment

/

(v vr the ¢ p inr 7115.-|.(o.c ter pred e o Jied nf et te yar iahlas
. T' e vime 0f 4 aingle » -y ) [ R 2 S A ST - TS

rating ente - ddantie-' . e ' O NP

/
pee o T rroument

i

‘(‘" -

i
Principal 's levdl of i=flruence “r noted in Chapteyr 1, the 4
rinc ¢l . or | Mer

hace~ ~f pevoe g or inl |l|ence definesd 1h, "rench and NMaven fyaga)

FEWRAL ecs  dan, cdfer it Teqiti st and axrer' -were chenan !

rl\lg er"l Shyeew thig inv: - L v Ty e 1 yele of

;’l"!."v N Ty ’l'a]“ s ' ! e ’ tay o
i
)
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. . . .
influence. Items 1, 2, 6 and 7 g€7the instrument ‘correspond, to ’

1egitimate,‘refefént, reward and coercion power, respectively.,
Collectively, items 3, U and.5 correspond to or represent the expert

power of the principnl. Three dimensions were chosen to represent

‘ - .
exvert power becavse the professional expertise required in the
nvinhipé‘thip is very complex.

Downey (19A1:12) identifi~d the following tvpes of skills of

A Y o .
nffertive nducati=nal leaders: terhmical-managerial skills, buman

. . . . ® .
manager il e il b tprhn|fal-ﬂd”ﬂﬁ"0na| <lills, and $peCQJaf""
cranttys clille tremms 3 and B ~f the instrument cnrreqpnnd

vagpantaelv te techinidal-odueational =bills and speculative-creative
kil ;fnm'q' ”experfico as an adrinistratror.'' represents 3

RIS T R R QT techriicp!l-manager ial skills and huyman manager ial

<l i 11- this, tho fiye bacas of power of French and Paven were

evpandnd to meen hgees by distinduishing among three types of

avr b renger
T male this Tnstrument eorsistent with the other instruments,
the final "tem wae a measure of "vour overall Jevel nf inflyence =% a
) hY B . Y .
. L SN A
p.:ﬁhgp-l " However the -~ting scal~ h=i to be modified slightly
k) T ) . ' N
bootmien A -W?q.,;/ew Tauad ing dafrre o1 tnfloenn wan Tmpoeaibhle e
e ittent.
; : o _ . . oo .
T fpne pajnt rating scald, ranging from » h|gh level nf influencs
. . . N T v !

tir ne influance was used for all ejght items in this indtrument  The
.. v N N N n

tMVéé points indidating some lev@l of influente corresponded to the -

- . . o  ~ . '.{ ) '

thrée ''preirive’ peinte n the othersscalen.

SoEE /

in the questionnaire, but"
L . l N » N

the piinr Me 7rfineﬁce,” did not inply.a ~qvﬁrﬁ1'vﬁci'?0J  Thin



point o' the scale re mired a decisinm
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T nvaid oabing

A eomp laar vy cot e

tenprge quen i

However the =ndtion. Ay irna' oprment -

the quactiongire to profde an ~pprrtuptt
Any cone s o pieieons  tf the 01Tty
quettian o dact roed ot calles v in hic
the et Lo the gt b gt e e hye
3’ .

iVt 'F‘Si.")f__C{P(’;'-f":_ti’"””ai”‘ In the

najre to he pilter tegted, Aalpah e ad t,

. T
by serint nffi-iglc in the NDapartment of 1

Teacher ! /\ra‘.(\"‘iation, and by A sy Pt

haive from the rosporn 't

the aurgtinenaire any tane-

om Line et 7nC'Uf1°’

wa~ placed at the and of
ot principals tn vy oo
o deogo This sin le
'omighet "]Rl';fyl'j' [RIURERE

quee g "']a.:r"
<

qriet e

RSy ‘Qp‘u:n! { thee
. .
v pracidad Byoprcfecen s

L
dieation ~nd the Altherr-

denr af a large <-hnanl

system. C“nqulfafié“ wWrs Hefd Q;;L thaae vra ti-inn adﬁi“'Gt"ﬁ7'é
ta fepr s e the walidde s Al e guds oot b f0 ) g qﬁm:;:crvw
tors in cdacational leade ~hWip pociriong Yeytarnal L wrin '
Wir a-d rh; aﬁ?ﬂ: f vortd of khiean nEd foeen reh
/

S GNT T ws aagyd e B0 B entioag) Adwie veatiopoo
tho Uedvargite <8 Alhartn At pared o0 ilap tpmt o T
o had '0'€L"\ hae hlah  chn 1oy oie fpals in eifhar AL h

Saskatcheimn nr Monitsha TV'e [ar: ot

[y

aspects prd ench jtemw ESp e e otd

irstpyetinte ar diros aRe mrrropel tan oy

format and ¢ e’ - ivengis 0ot '

ot any ifﬂ" r At . -

“ :.,,A(,'...‘,-\QI ' Y-

I T RPN

rating dcaleg, the

v e, od for a0 T Tan



A d
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sar' fadi T4ual “Tn s private interview
[ T yre icinne e« vada thegoe!s i
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Seri- Structired 'ntorview

1o [ o i 'r"’ HE RIS, LR r
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“alle-ted aith the - stineonires T
R a2 o dode o coapsty ot ot
o S Y NI Mo e g
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N, norani oste o intervi-
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At i intervieving:

As is generally recogized, ne o

te pse_éf interviews rther than

H

ey inquirer.

oy \/‘?‘vl;n

"pated b t'e
oy '73(" - H

11 ersity of relevant responses.

nd then these were discussed with

 From %) trrée tacommendatio
Ve ! i presara’
:"“”4912
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The value of a non-
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recognized. . . .

v

o And finally,

It gives the interviewee an opportunity to
express  himself abouf matters of tentral sigiificance to him
rather than those p es'med to Ye important by the interfviewer.

it ordin~arily

Irad

the

interviewee to be

fre nat g la'e and expre ci o th o in the dAivected jntarvievs
Theme =taen th f Hﬁdﬁrhd’uﬂ dpec o rae 1 e poa meamed ver
Apprapriate Lo the v pdg.p ol interyie ina in this stadis the
P tabiliey o "‘ﬂ'?'yi a anit ru'irh’ w the cvisting data ould like
bee T e d phir gabe = ;”g Feep e Chvie v b o ere thalr oy
e a1 ceme e i Do e AUENN TN Tl ot
R nf ogeted mpe 0 e Y 01, e
fntv s ond the 1oy [P TS I H [ . (- p ey N e 1 '
i eamio <t b sl o AT L v dant '
:ue‘alk Fooe A omiae S cong g ompre e Vi e vr-t_f\o'
I TR T BRI T B gith Ve eant i | |
. [ H BN L Vo se oAl e s
i his ¢ qoee N T R P T LN T Y
Arvepanent e foe ey ey R 3 [ I PET SN PR IS P2 A B PR
pheacson voctalle o Piy oot nerhysde sre o cnfihiioodo T
q'\,'.‘,‘,-,':‘-: v . Ty 4 ' [ Vr\ﬁ Coe ) ”". '
shreroathe of i o larion f ' LT I AR
Prddr o Fotheir renalt i K L
P e R YR AT
the resmarcher js likzly t sustai a profitable < loseness to
the cituvation whi - h allaws greater sen=itivity to the mu'tirle
s ur-es o! data. "un'itative dats a-d analysis functipn as the
nlin fhat cement= he ‘rrerpretation o~f multimethod rocults,
bt = nnt]ciﬁét“ﬂ e e data L g ﬂeﬁi'f'f“"l‘°a ioter s
vinnld srrengrhe the 'evpvlalrr\’ir- et et fienl daes faem
aue tHteeyires ) T e o0 ' L 4 1Y
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¢Jatistical?datg\ ig described helow.

hesign af the Jnterview Schedule

The analysis of the st'afict‘cal data and the written responses vir' ¢
completed aftrer the ciosing date for arcepting aurstionnaires from
'pcwnndvn§: "this analysis i; rebﬁrrod in Chapter h and Chapte c)

The nh.‘;ly:ic ot tha data an i()h gntiqflarjtion meat r\(péctatiqnq' vilthaAant

rar e A e oy s e Ty prises, Therelnrm,  th . fr‘]]hwinq nues ' ion
v
] RS B (Al)ért wer o a Tdenre a3 ta what i ihgtes the oo '
! B "'4';“:\2';’“\ Sy dimgariaface i v .
! Y \Jhat qives von the mont catigf s tiean oA i cebiennn }
. N R
proins ipalld

(WY \thot qivas the me I Y 3 < Vigh osehe
P :wv?r’,al"
. . . ' .
1.0 Describe what mooace afom e i n RIS RN

mMme g t o FRRRY

t gy b IC\ dothy - l1l|("":'v A HETIGH TR AR B PP RS s ey ol
s oan o 'mipigtrat o v the iyt e TR S AR A N
crald it eatisfa i, acrordion g e

et ooanilys s v e Iatn

Thae (e =ty ot 3 ISR I LR RN [ n | SIE
T L R N I S I TIR
' th BT R A JLETN AT U [ R A coth corpavk ety th
Pt e fos Fne et Ve oy ot e and bt he Y e R R LR R
e N Y XSV [ vpmi:.t?n-n':_ viar o more dvtailed

T ane 1a a4 snd amesnerted results from the analysis of "the data

B
'
’

foactivpnmos v lon dor Tffa ¢l rne ¢ frstraments

frvi the S’ c0d !

AR B o P Vo . . o e,
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in the School Effectivékess instrument did nbt‘sbppbrt sttoog}y‘tﬁe

“ . -

analysis of the statistical data in the.same -indtrument and it

. . . F’ N ’ .
praovided information that seemed to he more relnted to leader offectior

: A
ness than «-hnol effectiveness. One concern of the r1esearcher weos

that the prin-ipals' understanding of leadeiship ac an aspect of thei:

role, and ite relatirncship te the «ff-zctivenncess of their schanl, was
unclear and pes-ibhly net roneiatent it th assumetiong abayt laade

ship vnder Tyving rhi ctuty . Ther=fo- e, the fallaiing nestisns ey

g igne to o Vet mpere ToFingoar i ' N poro b et ".p!q?rnn' o

R | frevint ]r-'wv'hl':h?[\-

Describe whot lendershir. as an asrect of v ur 1ole, reans
to you. In ~th= worde, aou'd you desoribe th- qualities,
chtacteristics or beh 1o EYCERTAEEN 2 B R RN IURUY PRSI R R TR

me an effectd ¢ Teader b

3 To ubat deogrre d~ you "elieve that yoin effectiven=s as »
lp:; o e o :H"i' "4\! v»( thio l‘“"(":\"l\(\‘:f‘ ﬁf oy e q‘("u\')|7

() To what degree dn vor helievs that the QW“ sat ‘sfaction
Of i"di i"‘_}a‘ te LR Voo Tl e et e ! . DI R

[ AN ad - o Nad inl ‘ﬁ;\r"*l 7

(10 1o bt degree ig nu helieve that thei: jo! atisf-
e L i‘d:’Z""" V! "Ie efrpvf‘t'i\/r\r-m': i thoes ! \‘
[ €5 - y 93\/ whobet it mor e St('f"q‘\’ i(ld’ ‘. t e,

PP L ]

b o ' (hf\()] qf"n Vg vl

1) To -hat o gr-e do vou believe that st=ff mne ' '
indicates of (oapr effectiveness as = tanm oo

=) Tey hat degreh do y= helieve th it ic an indicatar of
T R A A PPN T
(1Y Can wew say whic it more strongly indiesten, leadsr
ol ta o} chee g oy cehe nr»farri\/n'lo:ﬁ
The :‘":\l\:',?': f o the Ao a frrr ' Py ('livnl e leo=) of Inflgene:

instrument di-t 1 g nerat rro g s s v o qaeat e a0 o b

vt thuat b ' ' [ : A L PP BN

93



were not as S|gn|f|caﬂt]y stronq or as »mportant Js was expected

evidence suggested that other factors may contrlbute~to thé overa]l

Yevel of'infjuente of principals., The final questfoﬁ'was designed to
. ) L )

identify same important facters that contribute to ‘®hé overall level

o
~f influence:

5 Be'ng a- prnnrlpal requires that you have a certalp 1evel
of influence -with teachers, students, parents, with a1l
groups with.-which you must wérk. What contrihiites most
to your level of nnfluonre as a principal? v

..THe aenaral purposge~ undprlyinq the que%finng inn the inﬁﬁ?ﬁiew
. . o ) R ’ K
schedule was to enllect mare data related to each of the Ffour ma §or

)

variabhles in the érUAy, v%rher th§n dﬁté telated to the relatiﬁn;hibs

hyﬁothp<779d between job catisfactinn and apch of 1he nthe! variables.

Priority was given tn gainina furthér insinht into the nature of each

variable in anticination that tHis insight vesild enhanee the discusaion
Wothe stAatiztically sianificant ralationships found in the inrvestiaa-

'

e interview schedule was pilat - -trcted hy fHTop ~f Ve iah

! g diaeieals vhe bad Di]"‘T t'e::(r.yi the ']u'n«gt;(wn'»'\:

Data Collection
The Population
. .

A1 senior high schonl principals in Atherta were to 1eceive
quosfiﬁnh'aireq. —A “SP_[\;"\! hiqh E,‘fhﬂ(.)]“ Trac 'dp’ Thyed ‘a:: aﬁy ISF.‘C“'"'"'”Y
schoel which has ehrolled in it Grade J0 and rmr Grade 11 and/o

A s : .
Grade 17 and which may also have eprolied in i Grade 7 and/or

Grade P on/or Grade 9, Flementary schrol nv'ncopalc were vvewod ng
»

Cendimte papulatiop of pidonipel o beoagse ‘MHortént'd?Ffpféhceq
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I

.exjst.bétweenuthe elementary schoo! principal's role and the senior

N

hi§h-échodl ﬁffncibaf'g.rble. These differences—~whfch are discussed

by Firestone and Herriott (1982)- are closely related to the different

orqaﬁi7atiqnal strurruve€. fybes nf programs, teéchiﬁg méfhodc
characteristics and needs &f <tudeﬁts. and adm?nigkrativo procedures
0f e1ementaiy aﬁa senior high schpol schools. Senior high schools
containing junim hiah qradés were incliuded in th? phﬁu]afion4becawﬁn
tﬁ; 6r¢ani7a;lnn and hAMinicrvétién of shganior high s~hool Tq not
altecfed to a great extent hy rgp presence of jU”‘;' high ﬂ'aaeq-

The schools in this papulation were identifiad using information
from the Department »f quééﬁ’nn_ An up-fO"da;e list nf all secandary
“éhéﬁ‘c in A‘Lﬁrfn with senior high arades was comfiled by the Stidant
Recnrds and Cé%purnr Services Branch and Farly Childhood Servicer
Branch of I'I/\.Haa;t:-i qucatiﬁh.“ rhis liet 5'6V;d9d the names af
princiba‘:' cehon) addresses . and grades in the sehmele

Distribution and qulgptjqn of
Questionnaires

Tield Services of the Taculty of Eduration of the UIniversity of
v S
Alher ti m;.'ainrnh\r: 2 formal cammunication, with rezpect ton r‘é?galc"

.

proje&'tg’ with the schoo! systems nf Fdmentan apd the «surragnding

:ﬁrhﬁdt-systoms_ Through this department . permicsion was nhtained

S

fraom the super intendents af five gelimol systems to send questiannaires
to the senior high school principals in their system. A letter seeking

ﬁermission_to contact p}inqipafgzén patficipants in this stud{y. (see-

T

._Apbgédith)‘was‘mai]ed tﬁ'ﬁfilétﬁé? A]berté,sypg{int@ndéﬁtﬁﬁlhésgw

oy AT oy ‘R’:‘

R . h . b . ﬁ;;"i‘ g W .S g e
school system contained n sepinr high schonl. IMost of e
;'», ,9“‘ T gt &w e R - ,l_'\. ,;~ ' L .

P IETa

v waztis

o ' e




superlntendents responded very: positively 'to the study and no superln-

tendents reSponded neqatlvely, one superlntendent supported the study

;but asked that one of the senior high schoo]-principals'in the school

» o

,

system not be'centacted. Thus, permission was obtéiqed.vdire;tly or ¢
by “no reply,'' to sendquestionnaifesvto.all but one sehiof.high”'
schoei prfneihet-in Alherta;'155'que<riohnaires wene mailed)in the
last week of Oeidber. 1983. |

A cavering letter (Appendix C), whose purposes were to introduce

N

the nature of the Study.'to tequest that the questionnaire.be
completed, and to guarantee aﬁonfmiry, was mailed with the question-

naire. A celf-addressed, stamped envelope and a stamped postcard
rontaining a school identificatign number were also included. By
completing the posféatd‘(<ee Apﬂpﬁdii ) and returning it separately,

.

principals could indicate, withaut destroving their anonymity. that

they had rethnhed the QUeqrioﬁhaive, and that they ware wiiling to be

interviewesd. By the mi ddte of Movember, approximately 65 percent of

the questnonnalres and po:tcavdq had bnen rPCP'VPd

At this rime a.”f0116w-ﬁp“ lettir and pecteard (Aphendsx C) were
vailed t~ all principale wha had not returned the fi-ct rosfrard to
indicnate that they had completad the questionnaire The purpos~
this fhllnw up was to enrhﬁvaqe mare principals to dhmpleté the
guestionnaire  The follow-up proved to he very worthwhile: by the
¢lncing date for acceprind qdestidnnairps (9 December. 1983), 134
(87 percent) of the q“e<fionhaiteﬁ had béed rntuthed: one Aquetstion

naire was reJected Two qdn?gionnaires were rereived after thé

rlosing date, aed afte' the :ratlst'cal analysns of the data had been

et i
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)

completedy s6 that the actudl response rate was 88 percent.

Once the intprview\scheduie was develobed from\bhe;analysis of
the questionnaire data and the bi]ot test was Eompléted. the interview

sample was chosen and the interviews were conducted: the interview

sample and process.are described below.

" The IﬁterV}eW'Sampﬁg.

’ -

" The. interview sample of seninr high school principals was chose=n

from thoge:princiﬁals who indicated that they weie willing to ba

)

nterviewed after thev. had tomp1aréd.and returned the questionnaire.

’
.
1

A sample size of ten was chosen becaﬁse of Yimited time to gonduct’
interviews and analyse the data. To choose thé sample from the .

volunteer jntovviéweec. a qehoréphical boundary was set becausée of

'
R

,time"and\financﬂal resrr\cf|0n< on traVel to the scHools:‘.All.ceniér‘
~high school prlncupalq WIthln a flfty-mlle radlus of the City of

Edmonton werp con:udered as candndates |F they had vnlnnteered to he

interviewed. _FrOM‘ghis group of eighteen céndidates, ten prrincipals

wérp chosen uginq a table &f andam Samp]:ng HnmL:|:

The Interview Process : S

Aftéf the prunflpal' in the inférQ}ew Sémplé vare idehtified,

the rpsearrher cnnrarfnd them by phﬂne te voquest their participatien
. .

and to sthedulb intervirwn ;vr-"! Tmer eonvenient to them The ten

interviews were carried out during the Jast three werks of Tanuary,

198h .
: ‘. . T ' - i
Before afd’actual interview was recdrded on a cassette tape, the
researche: rrled £o en fabYich » *rasting, relaxed rfelatiopshin With the

-
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interviewee- TS do this, the résearcher, coufiting on his experience

.
3

as a high school principal, initTated:a discuésfon about the school

and the activittes going on at the time, reviewed the geﬁeralgnaturé’

.

of the queStionnairé that had been rompletéd a few months ear]igv.
explained that the intgrview schedule had beén derivéd from the
analysis .of the questionnaire data, and descr&bed hd& the interview
<ample had been chnsenf Also, an assurance.of anonymity was given,
along.with a hrief exp]énaﬁion of hnw the Ha?a would be analysed.

bnv‘"& the interview, care was taken to make sure that the

. k4 .

interviewee u;derstood the question and haaAéuffjcient time to
formulate a respnnse to each question CThe qenéral nature of the

preamhle to ~ach %Les'inn may he observed in the interview schedyle,

Anpendix D. 1o avoid creatfng a detarhed, unnatural, or unromfd(tab]e.

5

atmosphere, these preambles ware not read Verbatim fiAm the scheddle:
they were presented nrally in a 'conversation' form, but consistently

in all interviews. The researcher was careful pot to interrupt

’ '

.

duving respsnses and did so only to clarify a phint being made o to

lkeap the interviewee from ssraying too fa; from the tapi

A ter the iugerview, cavnrpi of the p';HWiD?‘1‘W9l' intrracted
in héa;i”g their responses to g few o allof the wwéc;innq; they
were given the ~pportunity to do so. Afso.,éévﬂ?n] D'iﬂrénéls had
questions akent the whol; :thﬁy all the'?nte'vipw;,Ghe researcher took

as much time as was necnnenr . o ancwer anestinpe or provide evplana-

tions.
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Pata Analysis
The proécedures uséd.td'analyiejfhé data are reported below in
. c - . . - ~‘-‘ . . .

‘the order that they were carried ouf::gsfati<fic=1 anatysis of the

questionnaire data. content analysis ofgfhe'WEitten respans<es from
the qdpgtionnaire,.and analysis of the intersiew 'darn, The jaljab’

and validity of the research .ihstrumets =00 oo i i

the end of this sectian,

Statistical Analysis of the
Questionnaire Data

Thiee atotrinticrnl terhniques waie ysed in the dnalysic nf the

aueastionnaite datar Pedrsen product-moment crrrelariing ctepwise

mnlfip]ﬂ linear r1egre-si . ﬂ;\d'ﬁr\rﬁ“érisoy\ “Af rhagns Therea terhni
and theit app]icari\nu in V.F'?t‘:"‘ “tady Arve ewvplainad beleow: Further

explanation of thair strenath- and limirations is giver indivectiv

24

CHapter 5 in the reporting of the tézults Af ths gtatistiszal anal.
Pearson product=morient corietatinn cnsfficionte wrre nred ro

annwer the firs:' rhvop'{ni_:g:.’ar‘._ch"]\)'\f:tff'w)t': ~oncerning r-lationships

£

hetiwmen armerall § b dhatiafartion aod each ~f T"“P major ~Ayatal t'

variables. Mouly (197ﬂ MY o et vhe (el lewing limitatinng of
roorrelation confliridnes:

First the index is relati‘ely imprécise;.f;g., it fluctuates
widely in repedted random sampling. Correlation coefficients
are also affected by the.homoaeneity of .the data: the smaller
the range of the variable (o1 variables) over which the '
correlation is calculated, the lower the corre]arlon tends

to be. . . . The actual correlation between two variables
would also be underestnmared by ‘the pvoductFmOment corre]atlon
wHen the elatnnnshop between the two varlabLes is.nnt linear
.as requlred far the propér iide of r. . .

il . - Lt -

lir\'

He emrhwsifed‘that-correlation_iﬂ 2 simple dagriiptive techniglie that

aq -



. SN

cannot he used to.estébfish causation between two variables. 'In spite
of these limitations, Mouly (1978:287) made the Foliow?hg statement

in favor of correlational studies:
There is . . . a.growing feeting that corfelational studies with
their greater flexibility are what educatien in its present
state of development needs if it is really to solve its more
significant problems. ‘Actually, correlation bétween naturally
occurring varlab]es or events is a powerful °xpl"ratory tool
ndeally suited to. provrde tmportahr lasd= in the dizcoverv of

1

the 'c~Use' nf phenﬁmena ST

. ¢
. .

Re~nairte the main purpnse o~f thisg ':Q:M\, wne to explare the epxtent
b v erall ieh exticfactic ié directly 1elated to ppvrpbr:r\\

= Avall cf‘\x] affactivenens, lerde: of"'s:-zvi\/qwnqﬁ' and e ol !
. .
.

‘n‘lnnr\('(;‘ the Corr\\lqriqn tPC"":'Y" .1ac< Tttt e ::p['\"‘-(uri:re ‘f:\v
;'\-/r‘v'.riq::’:wq theoca velar inpiehip= T =, Pearson p«ndv|r-f--_gy‘ornp,."

rovrralati oo cefficients ante used to Artprmine the "t‘vﬂv»d?'v PR

)

r{:vr((ir.\n o~ t he vp“af:";”"l;l\g 'pur f"\[\]")' i

Stepwise multiple linear regrescine a gtati-tiral techpigue th-
, , "

ie relate! te tha crrelation te-haique, var yred v A tercine which

farat= a1 variahles «~ tha hest predictors »f arall o satisfac

t1an. averall sehnnl ~ffactivenese, and nueratl Vo ader ~lfartiyeness

(" estions § 6, = ¢ 7 erperttiiali Y atae s phis techoinee TETSRTETA
"\

LR Jqférmino TSR P S Tnflaen v co o it ated most to (\'\lnv'*»]‘

nf it luence haasrtan RY The » v 1°% 1egrensinn: Py Aeadagrae o

"

Theramental ' stepwice procedir . owas vreld Wajdg (1076
: tep
tVained this ﬁir'y""f‘“-ur"a in the foVlewainn ':Yﬂfeme'nt:

The incremental stepwise procedure worlks from the 'bottom up.
Beginning with no predictor variables in the regresslbn
equatich, variables are added which have the - hlbhest relatlon
ship with the. crlter« n, a8 indicated by their partiatl '
correlat;on: with the criterion. s carintles ire 3dded, the
vultiple correlation is tecompute ! »t en ' rrop o until o ihcenre
in R howin oo Vannei signifiaant

100

,'-..v =
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criterirn 3'e included in theg,rag escion equation: As in the other-
stlatictical tenlniques dec-rited. the nientest limitation of Stepwis
! : : :

’ v

.

md|'7pﬂﬁ Tinear r1eqrassin: - that ‘delintsiane frem Jinearity will
. " .- .' . . 3
teducn the pradictability of the 1 itarin f-am thae chgeen ehcor «f

! . . . |
p’?d:f';”“ﬂ‘ I\‘I";'-Ry 7976?17)' Iy erige of thic Timitntin thie

’

'ﬂt'\l':tlllr- cng deniad thP fﬂf‘t".' AppT o RP R YRR ".é,'lh;”, the he ¢

reedictars of ~ ernl] i"‘h catisfaotd : : ottt o - Ve !
ltaect ] ~nimse g”({ Vayel { : Vorm o -
r .-aliS("") ol e viar e sd teay o dat o cmine vhie et e . -v"\iah

.

?’:‘ Vol el gg iefac rian A celarad te araanioatioanal fmrgete ie
ST cheebe mned perde ) b e isgicg ~f v incipale (Question )
e 1egpond nts were g ired noiva celected ~ha s ter 'rrics as the
.indenrwﬁvn. Lt that th  mmsne =f nuieal Gl sariciantina
D‘f- the gr v ce [ oy s [ O IR RO I PP yl.qu
tepen ted.

i e [).r'od'uz-.t'v-"\n:n' P YR ”'Wérff"'iq' Ve der |

¥

H [ \

tg enarire v o atrenagth of re'ati ot s Verdepn o clacted ot

f sriafacrion and «elacted  frecin r T aepa o' achael ofTen
ne=s oo Iander affeorivan T OV o T S BT (et oo ‘

t 0 ?
and 11). Ve poap we ol a7 ig nasltygis v b antin far by o
stardin '3 e Pyt ton Wi byn thectire ! oot aen t'he meajor Jnrinbilen

o ' %
and Af e et e 0 orhe wafar A dahles wipisulac by guarall job

1

far this arialysjes after =11
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‘Content Analysis of’ Wrntten Reggpnses SR o
from Questlonnalres . . Ty ‘ v o

A

Indicator§ of scHdol,éffettivenesé\;pr§Stion 16 it the School

Fffectjvenass instrument required a written resporse in the form of a

list: "ih your opinion, what aie the three most important indicators

(from those ahove or others) of the effectiveness of 3 =enior high

-

E-10l17"  Tq éollapse the many indicators of schonl effec!iveness into

a ~mpaet . ugable svrmary raquired 3 techniQué that would fdentify 3

RIS

art nf cat-qgeijag awith ;hn hoqum\f‘ielg of ;9"'ppn’5¢‘: vinder thege
faFagaies Conysed analysis is » tarhnine derianed fro v lyzien
verbal (amypunieationg and. arccrding to Travers (lh&9'779\ et
traditiona’ mpthed - f pndertaleina cantant an lygs LS R TR T |

capnting the aapehor o of timee bt par il trdaa o1 werdae e

rr o sentad.” Thig traditinnal methad of ¢rnntent analysis was aptroprine
toeff-ntively sumiiariza the inlitatars af sihenl etiactiveness 1i-ter

the rrinecipals,

In responding to this qresrin | i -ipals could chonse indicators

i

N 5t en) affeeticenacs Fron the (ifteen iters {n tha Sétent Fif~ct’ o

R fnstvnmenf,' Therafrnre, the filtar Ttcmg "prad aa '5';0“':°§
A
(nw'hq Qtﬁg}q) i he antent aﬁa]ygiq. e the figrt ned}ﬁw afF at?

the respan pc. 1hna frequency ~f respnise iinder each nf ghs fifree:

hhridipﬁ!” ré(dﬂhrio; wac dqurminéd, thé fr Auenprv v'nda’ Ny Prapreri

was determinad, and <ome new gatpgeries iere identifiad  The &econd

e iaw of All 1mopencas haqah w?}h thene naw rhrégpﬁies and, as the
L N .
review ad nired, nev categories were Cféwtéd. If a- partncn]ar'respﬂﬂqe

o

V

phvingEly sypressad the same jidea as nnn of the chtegor|e= theh lt was

~aunted u“”qr,that ﬁ#ﬁégdry;Aif.ié exnréssad ar iden tha' Cine Air40.fnt
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it

than any of the existing categories, then a new rategorv was.created:

in many cases 9Etual responses becamé cateqories. Thu$, the two'
2 < .

By

reviews of all feapnr~ec praduced two.separate tables of frequencies-
(1) frequencies nnd 1 thae Arjginal rffectiveness items as -ategaries,

and (?2) 1 cquencins vod v tha teu catagaries identiflied in the conten:

anal, =i= Thin catent anglysin wpa guite stinight: forugrd he-pose

very fer v cronsen SRS R TR B B EAER I B I 7,||g\y[ngt ' gateenr ive The
;vr';r-r—;fr\vc ~f ".("r\(\' r-‘( "!7 nv-.o'.". v e t - el ' ' nwl, r'-";?n

el ey 1y ter s hy e ot 'e"(-'n\vinr;rr;

The fipa) ctep in th'c aalysic wn' to en pare t! v tahlar o
'hfw]‘.n,., ies pr Al ed Coonp vy f i,‘qy- ned mec o d e R, r~e~rparing
‘ f'\é .’\"f‘(]'\l;p‘ ;.'- thoa 1:\[\‘qr‘ EI TR R N ¢t v jer o ver ;("l\'if':q(‘{ and

then cambinad v anllapged: all e ey eahipad viith e jeri ban

1

Catedol’;9? v Yiers ol 7,._,“,.‘\ | ' ' \ 'd [ PR BERPRN f.p

auernles

The additional comments. 'be ronr~nt analysic of the voitren
rerponses to the fip ! quectine an the quesficnpaite uh net as et
or straight forviar d In the fionl ca-tisn. "Pldirioral Commenges

o s

forty-three (27 percent) af the priceciyals teapon'ad 9 this rgquest'
”Pleasel;dd'a“y comments that yoy vigh tn male on 'Lv ' oplics nfl§§b f
satisfaction, 'eader #f ot ¢ pac, layel »f fnfluence. and <chenl
aeffectiveness. =26 the fﬂi”'“ teo the 101e of senim Hiah schno)
<princinals.” Plter a sinful r1evieu of all vgepinses it ywns evidant

" Ufhat a simple categerizatinn aw! frequency count would not adeanataely

v v a - -

s,éxﬁresﬁed*pér§5n51 feslingss

describe the data. Madv of -the 'é§p0ndeﬁg

w e e U e e
- *and opinidns’in désor iprive terms Wwhiph eniyld int h- 'uwf4ff9b!y
- e . » - . 3 .



reduced ta a simple category or heading. THerefore;'the data wére

grouped into a few sections to make them more manageahble, but in such

7 way as .to not reduce their descriptive quality. =
Tt o ‘ . .

-

The data were grouped under the follmwing ‘headings: lob Satiw
factian, S+hool Fffectiveness, Principal Effectivenass. Level of
Influence, Pale ~' the Frincipral,, and Other Comments. Thaese headings
wera chacen after a careful review of the data suggested that most of
the ravmants vere tolated ta either one of the.major variables o1 tn

. . ‘. < . - .
the 10l of the prin'cinp]-“ the term '"'"rincipal effertivenngg!' raplnarer

Neadetr affectivanecs "rengse it war ysed hy moct nf the 1 espon

T

Aot e The fromencieg: nf 1togp o in-- e by fhpgg hendingg woere
carized oA taldle
Nnre the 1eepaneps were qrouped, further analveis was carried out
ta determine tha natore of the data uniar gach heading The analysis
. . El . )
fev icod an the camments which pravide- ingidhts parriClllar]y U‘SefL!] .
. i . ’ . ’
in """"r‘?'ar\dinq the nature of the 'Y\aj(\' variables. The comments
whicrh mére jichly desc: ibad job :ariqfartipn or dissatisfaction were

licted independently. 'he commerrtseon schanl effe tivanesg.. principal

(RS

effactiveness, Tevel of influence, 'and the role of the principal (and

- a

~ e~ -
) e - b i

“"Other Comments'') vie?s ¢ifumai irzed in paragraph form .to .cutltine the
aerieral natire of the cromants and the frequency of particular crmment -
“nee aaain; us~' ol e S TSes of (e winiér variables werr coer o ded

ity Aaprfaned N

Validation procedures. 1< increase the validivy and reliability

of the data-analvsis, the mathods Hsed,to'aﬁai ze the tweo sets of
¢ 2 b !

vérﬁaj ééth.wgre,reOieWPd‘ih detail by & déctoral ‘student in educaf!bnal

104
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?adminiétrafion,‘ Durung th;s review, many exaﬁpTés weire drawn from the

-data so that their usage réu!d be. examlned cr|f|Cally ’

Interview Data
e e o e o

A C:'l'ref:‘u'l‘ study Of th.P té;\ "";liﬂ(‘l;[:ti;\n‘s (;f the réP'\rHad inter -
Vi'e\»:/t‘i rt_;vwa']elrl th,ér rontant nr»a]y;.?c .-.;nd "equ”cy' .CI'\llr\r_C would nnt }flﬂ
suitable. 'o reduce the A alitative d'\mrv irtions of the n‘a.i“[
variables would contradict the pufpase of candurting the iy\,tpv‘viewc
Som» of the rpsponsés desnribinq.the fylleipg variables vere edftpn
and repes ted te dmeBQ';:tﬂ the matiure and Auality 5ﬁ the fesbhnch?:

1. sources of grrdtest job ca'iqfaérion (Question 1 (g)):

2. aenrcec of qreatast Aideatisfacrion (Question 1 (b))

B .
*

3 meaning f “dange of accamplichment e 3pn admingctratoer’
(Oueétion ) (c));
L definition of leadership (Question 2):i and

. .féétors-eohtributing most to level of influence (Quesfion B) .

-~ . . - L
- o

From: analys:s of each of rhe:e fi!e safs nf data,"fﬁyé Visfs of

P ‘

”Obsefvatfqns” were written ‘as a wav df summarizinq the resdafcher's
. . . . o . . . ’ ! ’ s o e - N

Cinterpretation of the'data: ] L
in Questions 3 ard 4, the pri~cipals had ‘béen asked to compare

P - : -

variables quantitatively, to déscribe the degree to which one variable

was an indicater of éhdtheril Because 'bey found these questions

. \ . .

fdfffifu]f to angwer, and in some cas~s rould not answer, there 'ere

few quantltatvve v°sults to veporr The analysis. of these dar< vas

.
VNN “ RN o e g

'repOtted in qurh n way as t@ demonstrate the dtf?seﬁltw thmt - L

(g -

'~ﬁrincfpals had in réépdndihg,"aﬁ W@ﬂ] aS'p?ovididq fhe Frid auantitatiye

résults,, - . o ' S

. s
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e '. Valadnty and Rellabllxty . -77

v
[ R

. The main purpose of the free response dueStlons on, the quest»on-.

’ N

naire and the interviews. was to col1ect addlttonal |nformatnon'related'

to the major variables These tethn{ques'alsq_ihcreasedAthe va]idif?

and reliability of . the vesearchjmetHQdolegy. _Having a serodd_
réséa}chef review, thp me thods fou analyzing'the ve?ba} resbonseé Waq

qeen as a way ~f |ncvb=<lnq the valndlty and rellablllty oF the data

afdalysis. The dlscu9910n below is more speclflc in deSCf|hang the

Cvalidity and-re1iability of the research insfrUMehts and data,

Validity of the Questionnaire
Development and Data

.

tn Locke's (1976:1337) terms, content validity }nvolgec "the

lh@?tal relatiowchips,betweeh'the conceptiial definition of the concept

ar phbnbmehon'being‘megsured‘qnd the. methods used to measure ir (e g.,

’

the bérticufarééontent—of“thequéstﬂons asked of tﬁe sub ject) M rhrée'

fac;qrs,cqntrlbuted to ihe‘conteht*ya}idiiy of the-questionneire:

L M

‘(l) as already noted af Iéan}éiigeprfts in fheorv and research

Lo

. and/nv aducatlonal leadershir were con#ulted in'the dede1hpmnnt of fhe

PR . - i 3

huéétﬁbhn%iré (2) a p|1ot srudy was carrved out among six graduate

students ln educarlona‘ admln'stretlon who weie hlgh school prlnC|pals
and (3} the vwnnarcher vho deyeloped the duesti"nnaire had five vears

o n?bérieﬁce as 'a high school principal.
B : o )
Arto%dinq to Mouly (1978:f905"“the validity of questidnnaifé;

Ps

t‘j'data dapendﬁ ih’'4 crcha}‘way on xhg ablllty,and erWInqness of ‘the

.
o e, e PR

respondents to—provndé“the |nFormatt0n requeSted n F:ve factors

N - PRI
+ N . .

cpntrlbuped to the.,\(a]ldl\t\:;\?heiﬁﬂff:‘t upbn the abillty‘ehd’w?1[1ngness

3

N < ) ’ R
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‘6f'tHé:pHihcipals:to:anSWer the questions: . --

].‘btﬁe steps  taken in déve]oping'thg due;tionhaire;revaed'i
some amb;guity from the d?éections Spd qpestihns;

2. the hiq% school principafs of Alberta were.quite highly
équ;ated and, therefore, capable of unders fanding the qpesti;nc and
e¥prassing themselves; |

3. the'questioﬁnaire wag spécif};ally related to the personal
thoughts, 6pinipp§, and.Feeliﬁos n('rné bf{hgipa]%”*therefmre, it
should have Fncn mo1e interesting and theav did naf have to sgék
;ufqﬁmatjoﬁ f{om oxr5}ﬂa1 Enurces; -

L. éomoﬁhte anohymitv was éparénféég and tara was taken o
emphasize this te the pr‘%hc"pﬁ]s; _a'ndzn

5. {n.qugh qrérom;nts,made }ﬁ rhé covering léttev, throngh the
c;'l‘ua'”vty‘of printed mateviallv: mailed to _pri_rjlc:‘ipallls, and threugh the
promise to pinvide a written report 10 all ;eépénaents, an effort Qac
. haae té make fhé study appeé? wesp thy Af rh“é; r>'"?f365"bn

"Bqligbil1§x,ofAthe Instruments
ir the Questionnaire -

In ewplainihg the term "reliability’ Travers (1969-16R) stated
that ”a.USefuj‘[rplinhln] mpécuvinq instrument is e in which the

variahility produced hy arrors_in.measﬂrpmeﬁt is small compared With

’
e

the variability of the objects meastred Because fhe error portion

~f scéréé-cannotﬂbe separated from the "true' scores, indirect methods
must be used to measure reliability. THe "‘split-half" toghhiqug is

K - _'.'_ . N . ‘...- L. - ’ R - . ‘
commonly-.used to measure indirectly the reliability of measuring instru

mebté.' fraveré (1969:158) eipj;ineq this shlit~ﬁé¢f*tééhniqUe:fcf;""

o~



r
1 2

.- When on'ly one form of a test exists .. . .-one canxregard the

.-items of the test as consustlng of two separate tests, 'each’ of
half length. One can; for”example,’ cons»der all the even- .
numbered ltems as one form of the test and.all the- odd~numbered
i tems as another. |If the test is highly rel|able, ‘then ‘the
scores derived from one.half of the itéms should be hlghly
correlated with the $cores derlved from the’ other hatt.

-

Thls odd eveqﬂ;pllt was used to test the rellab|lrty of the |nstru-
ments in the queStlonnawre. _ AN ;

The fallowing Gutman Split-Half coefficients were'determined on

an odd-even split of the items in the four instruments:

1. Job satisfaction items ' 0.95 )

2. School effectiveness itehs | 0.90 d : .; '
3. Leader effectiyeness ‘i tems 6,3} -
L. lLevel of jnfluence iteme " 0.76.

All except the Level of Influence instrument proved to be highly
' .. T
reliable. : o s

Valldtty of the~lInterview Schedule'

and Data . Y.\\\ _ ,

-

.

The " same factors, which contrsbuted to the content validity of the -

questlonnatre development and data ,also contrlbuted to the validity of
L4

the interview ‘schedule and data: 1) three,professorsﬁwere'conculted

in the development of the schednle; (2) a pilot studv Waé-carried

out among three of the graddate.students who had taken part ,in the

pilot stuﬂvxof the quest|0nna1re, and (3).the researeher'who developed-~

the interview schedule had f\ve years of experlence as ‘a hrgh school




\ ‘ 109
] ) 1 -, . o
G l.;~the stePS‘féke” |n deve]oplng the interview schedule and _—
durlnq the |nterv1ew remoVed some’ amblguntv erm the queSt'O“S"-a~ifi S

cq-..”tt~. i‘“ ,,2 the nnterv1ew respondents ‘were. quute hrghly educated and

“ et e s e . s
. PR -

L experlenced and were therefore capable of understandlng the questlons

"y, - . ’

and expre55|ng‘themselvesw E SRRt ﬁlc:.;j;;:;“‘ e _ .
A LA R o P e n
- 3. the |nterv1ew was specxflcally related to the personal thoughts,

¢ , - oolnlons, and feelings of the.pr:nc gql, and it took" place in their
L o R . ORI '<1,»~«:r- e e Y '“""“"""'1"’"'“"‘.\

offlce;5~therefore |f should hawe been.more meanlngfu] and lnterestong,

- A . . 'vu S .

and ‘the prlncipaTs dld*not-havé;to seek;lnformatlbn,ﬁnom‘externatgghd

. C
. . . . N . < 3 <. Al

PR N

‘N gomplete anonymxty was guaranteed and care’was' taken to make .. : .. 'L

v

sources;

principals Feel.Seoure.about this; and "1 *
- o 5. " the researcher'trjed’to establish a trusting, relaxed

. A\

-‘relationshipTMlth each principal,betore the altual interview was

v

.

N R

.~ Fecorded; the .researcher's experience as a principal was very helpful’

R -
¥

.in establishing a good rapport. ’ .

T Summarx

o ’ A questlonnalre was developed to collect data from the populatlon )

v

of senior high school prnncnpals in Alberta. The flrst two‘sections

'Of.the questionnaire 50ught tQ describe organizational characteristics -
- of the schools and personal,characteriStice of-the'principalé. The’ S
. . \ : .-
Job Satlsfactlon enstrument, based on a sectton of Rlce S (1978)

- 2

e aa il T EIRer > .-

b'satlsfactxon-andﬁ -

N

K ""“"‘:ﬁ,"'

.~'v_.

The other three

‘4 one. |

—.a.‘,-



A

~

bases of |nfluencé:j these :nstruments alSO contalnedlslngle ltems to.-

T

. measure overall school effectheness, leader effectheness and level *.

[

~of |nfluenCe. Another type of questlon ln ghe School Effectlveness'

- - . .".c ) A

rnstrument requ1red an open wrwtten responSe |n whnch prlncnpals PR

]lsted what they-belleved to be the most umportant Jndlcators of hlgh

school’ effectlveness. S x po1nt rat?ng scales w1th no neutral p01nt L

L

- were’ used in the |nstruments to measure Job satlsfactlon school

\

R veffecttveness and leader effectlweness, a four*ponnt scale was used in
N 1-' [ LRl B LI Y B L\ .

- . o < . - < - KR .' Lo
Y ca A

the.Levelfof Influence tnstrUMent. A S|ngle questlon at the ehd of Dl

I e : ' ’ a . ‘ e : . K

"theuﬁuéstlonnalre.invlted respondents to express any concerns or

L8 - .
N - hd g ool " k]
. Cb .

oplnlons T e N s CoT Lo

B . . . . . D . N

Ten prlnctpals-—a stratlfted ramdom sample of volunteews——f:

- ' ~

-

partuc:pated ln a seml-structured |nterv1ew that. provaded data to

I3

?clarlfy or enr|ch the questlonna\re data: The flve maJOr questlons

\

in the |nterv1ew schedule, derlved frbm the statlstlcal and connent

analySIs of the QUestlonnalre data, sought to gain further lnsught

unto the nature of each maJor var|able.

Yy - il
v . .

After the PllOt test and after perm15510n ‘was obtalned from the

' appropriate aUthorirles the questlonnanre was dnstrlbuted to the
populatlon (l55) of senlor h;gh school prnncnpals. IA ”follow-up”

letter helped to brlng the fnnal response rate to 88. per;ent with‘d .

86 percent belng used in the’ data analys?s

‘= Descrlptwve statlst:cal methods*—correlatlonal analysns, Tinear

-L

T o S - 1,..:,

x‘“¥".3relat|onships between overajl JOb satlsfactlon and the three role

,A.,_: . -

b P/ - ' ) e CoL.
-.'Gi'»'._‘f.":;- - ~ ;1_-- 44."".._ . . . - . .
SRME] - DS . af PN . . .. . .-
TR R S e e e e s L :




. and tO“identiﬁere1ationships betWeen oVera&I-jobrsatisfactionhandrthe;A

. ‘

e . 5

organlzat»ona] and personal characterlstlcs Content analysas was

used to analyze the }lsts of most umportant lndlcators of school
i . .

effectlveness and the TaddntIOnal comments "o

In analyZIng and reportlhg the 1nterv1ew data, care was:?aken not

'; to. reduce the descrlpt»ve quallty of - the responses. Approx:mately ha]f

] d&estiohnai[e development and data also contributed to the validity

'.‘of the responses to each questlon were edl“ d - and‘Feported as

a e e e

.@8?@Pl¢$b. L;Sts of ”observatcons were used to summaruze the S o

ﬂanalyzihg the QUalitative data wereiv?ewedvas wayS'to generaxwy'rncfease

'.reSearchér S |nteroretatyon"of»e3eh compTeteusétaof'responses.

Using free’ response questtons co]]ectlng addltlonal information

s “
<,..',.‘.».‘ . . " 2

S in |nterv1ews, and havnng a second researcher revnew the methods for

4.

,the valldlty and rehlabvllty of the research methodology and data

ana]ySLs. At least esqht factors (dlscussed in thls,chapter)

» ¥ [

.contrlbuted to the content val:dlty of the questlonnatre To test;

“'Half coeff|c1ents were determlned an an odd even sp}at of the'ltems

prqv/d to be hlghly relnable

the rellabullty of the.lnstruments ln the questnonnaire, Guxman Splotﬂsd;

K}

PR

Ch a =~

4

fln the four |nstruments' 341 exqept the Leve] of lnfluence »nstrqment

+ The same_factors whi.ch cpntributed to the content validity of the

’

ot the interview schedule and data-



CHAPTER TR

.i,tﬁ"ti';;_ L ‘,;{u}; 'Pro?|1e/of\the Respondents }5‘ﬁ‘"j "y

’ . : - . ﬂ,—'._ -

’ .Thié chapter presents a proflle of the 133 Prnncrpals who o

a‘-responded to, the questlonnalre and the ten pruncnpals who were |nter—~'

“ Coah -~ n .
SN 5" S N - -

S CEE

f'vneWed~ The profile of ‘the’ respondents is.a Teport, of two maJor sets-7'

S R . . ~

of characterlstlcs-*(]) 0$gan|za£|ona1 chanacternstlcs of > the school<

.\‘
s, "

-:f" and (2) personal amd profeSSlonaJ characterustucs of the prnClpa]$w;

d P ¢

The proflle of the |hterv1ewees 15 3 brref general descrlptnon of
thezr professlonal characterlstlcs and the chararterlstlcs of fhelv

Schnoisl S Lo - C Lo

v

. ot

Organlzatlonal Characterlstlcs of the Schools

The frequency and percentage frequency dnstrnburron of thiee P

organlzatlonal characternsxtcs are_reported in Table é

- O N . ." 4t M P e A : H - o

- oa,

et .
W

- g v

'5~~School Settlng f“hh':‘ ;“:, - ';T,%:~fa.:}‘a.«»ﬁﬂ7

: B s, - S
PO LTy e e -

A1most ‘one- half of the hlgh schools were c:ty schools . Abprox?V

<<f

PE

mately one thvrd were. town schools and apnrOXImatelv one- quarter were .

rural échoolé One resp0ndent dhecked the term “Other“ and descrlbed
his/her'school as 'éuburban,

Tyge of School System . “- " ;1<"__;g,:if?

The resandents were qu1te eVenly d|str|buted-among the four

' N

"1types ef school systems in Alberta. ApproxnmateTy one-thnrd of the

.

respondents were PrrncrpaISfln pdelc school dtstrlcts” s]tght¥y fewer

N - . ’ ’ -
. - .
M L
. - v . s ” -
- - - . :
3 -
~ . - -
112 \
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“ s N -
_‘ g - r - . N R ~ l
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'”;f“ TabIe b I

.4. ..
- . -
8
. '
- b
- " . AR ‘J;

~ .

Vo

Frequency ‘and: Percentage FrequeﬁcY"ﬁ:strnbubnons
' Ofganlzatlonal Characterlstlcs of Schoo}s

* hd N
s o -~ -
. . T
T -4
o
o v

of .

: f¢ﬁafacterﬁs

tics,

Cok

T iSchool Setting (N = 132) ST
City 57 3.2y
© Town 43. 32.6
‘Rural - ' 3t " 23.5
QOt‘her . 1 Q.B
Type of School Settlnq (N.= 1319
Publxc DLStrICt bk 33.6%
County : : 38 29.0
- Division, . - 30 22.9
Separate Dlstrlct .+ 19 J4.5
Grades in School (N =182)
712 : by " 32.6%°
R v T D R/ . SR
.9 12 . 18 . 13,6
10" ”'12 - - g9 - - h3.9.
0ther“_~~ 2 3
. L . : T
. - ‘ T j\k '"”( wirele o

LN



' frOm'schoo{s‘conta|n-ng' rade 8 to Grade Tl

'number of students and profess;onal personnel are reported ln Tab]e h.Zf

B L. .. [ N N R o . ° .

v ,.,-e .. B

l

- .. v -

. 1n county schoo] systems, almost Qne—quarter in 5chool dIVISIOnS, and

x

the smal1est prOportlon were prlnCIpa]s |n separate schoo] dlStrlCtS.:

~ o

L

Grades in Schools Co ‘_i'~:7,j‘7r~

\“

Forty four percent of the respopdents were princnpals of’ sen:or -

‘.

s
¥

hlgh schooL§ conta1n4ng Grade 10 to Grape nd 33 percent were

9p -11_4.»_,"

Grade 12‘ Twenty percent were prlnc1p ls of schools contalnrng

Grade 8 to Grade 12 or Grade 9 to Grade 12 Two respondents were Qx ,

v >

Number oF $tudents and ProfeSSIona]‘. o S
Personne} . . . C

oL ~
4 -~ o .

Jhe frequency and percentage f;eqpency dlstrI;LtIOOS of ihe }fgq ..

g

»,f.‘~~-~<»0.~

i

.A.'- ’
.

umber of students. Flﬁty elght percent of. the reSpondents

reportedxschool enrollments of 1ess than 500 Twenty one percent ' '

reported enrollments of 500 to 999 -and Just under 20 percent reported

nrol\ments of: 1 000 to*l 999w Two: nespoqdents reporied enro]lments

. ~

of Z,OOO or morex":"x "?\. L . ;; “ .ul'r'ﬂ;, i. .;;af:mr

Number of full tlme eq valent teachers._cTnﬁrtw-efght\percent )

of the respondents reported staff snzes~of Tess thar twenty f1ve ‘and a

. - A PR TR
s [

5|ma}ar percentage reported staff s'zes of twenty fnve to forty nine;

thus, almost 80 perCent-of the Tespondents worked w:th - stafF of

PO . a

tess than f»fty fu11~t|me equnvalent teachers. -azi?~j;gfgé,- \ ;:x-ygv"”“‘

e e . v T . P RS . -
~ N . * . -

.

. prlnc1pals of Junlg?—sen|or hxgh schokls contalnlng Grade 7 to w.’ﬂf v
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Table h.2 . ~

’ - . Number- ‘of Students and . Professnonél L. .
: Personnel in: Schools S . . .

j’Numbef.b? Students and Professioﬁer Personﬁell'~ Fo E3

Number of Students (N =127) .- | - -

Les$ than 500 : 73 57:5%
500 - 999 27 21.3
1,000 - 1,499 ) _ 13 0.3
1,500 ~ 1,999 X 12 9.4
2,000 or more : . . 1.6

-

A e e e e gttt = = S e em

Number df Full‘fime Fguivalert Tearhers (N - 131)
Les%‘hhan " . - 50 7 38 2%
25. = 49 . ci 38.9
50 - T4 .16 2.2
75=.99 - . - L RR 8.4
-~ 100 or mofe, .. .. B . .3 2.3

. Number of VWige<Prircipals’ (N'= 133) - L. T

Nuﬁbéfeo?'Depéﬂ‘mee'”hendt (N = 127) .

S Zerd Lt el e e
| ] . , '_. Co . " o . 62 .

oz L o _ -
h . PR . . R

SR U

Zéro , R 64 . .- 50.4%
. I . o 5 . 11.8
5-9 7 0™ ' . - 38 79.9
10 or more . , . 10 7.9 .

e v ¥ i b ra S35 0w a—— A R S n a Y

': Frequency and Percentage Frequency D;strnbut|0n Of o e T

“ ..:.." .]-'];5..



ﬁ mber of vice- prnnctpals Six respondengs reported that- there L -

were-no vice-principals in the|r school. Forty seven percent of the

.frespQQgeﬁt§?}eported one vice-principal, 35 percent reported two and B
14 percent (eported three or four. . Y
Number of departmgg;hbeads. ?ifty be}cent of the.responee%{:
renoy ted thaf their ﬁchnnl had ne departﬁentghead<. Twe]Qe percent
repo;red onae, to foyr department heads, 30 percent repor;ed'five io
. :hi.r.we, ‘émd.f-il pevf-nnr rénor-red r:\., A mﬁ.-e'-
Pqpll Teacher.RatLos ; :
| The pupil- teacher ratios of l?‘ high cchﬁols we;e ralculated:
the freanenr; and percentage frequenfy d:stvlhutlons of the pupil-
'teaeher "arins are veperted in, Tabla “.3. The rat‘!g ranged- from
‘b:j:l ;h 73.3:1 Qith-a mé;n of Th.hi:1. Thirty rercent of the a
éfh%ﬂl% eéd 3 fé*?ﬁ:‘és<‘iﬁan 10.0:1 and 13 per~ent had » 'atio of
%5:1 o | ’ .
-eTablo ﬁ.3
) ?;edﬁeecybaed beﬁEe;taqe Frequency Distribution
] éFiPnhil"Tearhov Ratios‘(N = 126) )
et T T . i o ——
Pdhf}4TeecRer éétios o f %
Les;_;hen;;Q;J;i - . 37 29.4%
10.0:) - 1&'9‘1-; L : 2377 18.3
15. 0 1 - 19.9:1° 49 ‘ 38.9 -
20. 0 1 or- mare,:- _ 17 13.2
.
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) Sl fPersonal’anderofessional Characteristics - A
AR i - of the Respondents ; e
The distributions of gender, ‘age, years of professional
i -experience, and formal tra¥ning in educarinnol administration of
'the réspondenfs are reportad helow.
Sex of. Respondents
® Six (4-5 petrent) of the 132 veepordent s v e famagle
o
Aqe
Tha ([qr]”ev fy and pr-y('r*”faqn Algstr thygri o f rhe age of 1t}
’p.:pn'w‘nv»f" Aata rararted T Tahle o 0. 7 pearee ot (7{ the
f"i”' ;[‘ﬂlc wa'r e t'\;"» [T R I T yv’nars O]ﬂ 2l :7n rnv(-:;»
viere fifty ~1 Vele " Pt Vo E’ ' e e
£l a1 [ iy LI P
‘ Tabte B i
fioaner -y nnd Te ipntage Freagenc D75t ih o’ p
[ S A AT A A il\:)", {1 AR
. i e ey attd - =
Ag"" 1 2
30 39 38 28,6
4o - 19 58 X136
50 - &9 3 PERT:
66~ alder h 3.0
i . . e e
o 2 .
Years of Experience in Prificipaftship o
. "The f‘req.uehcy and per‘(;én{agp frenuancy di~syibutigr: ~ years ip
- present positidﬁ, years fﬁ'ﬂrior,Principal<h7v. a"d;ﬁgt“' corE e
principalsﬁips are ’fepo/ts'd Py Tab?e h, 5.,}.. . .',‘:‘
- IR o B | l - o) ‘:':;;v
Soae el ' e

- . Y
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‘lql. ’ e 2 A. ri»-'v -
¥ : W "
. e A g Frequencxpuand P%rcentgge FLequen.cy Dlstrlbutlons . .
S of Years of Experlence n PrnncnpaTshnps‘* e e v e
i R 2 "-%ﬂ'. « Do

Years of FExperience ° w, f %

In Present Position (N = 132) 4.' ’
1 m B.3%
2 16 12.1.
3 20 15.2
L : 1h . 10.6
5 g 23 - - 7.k
10 or more 48 36.3

in Prior Principalship ‘(N‘ - 130)
0 . b9 37.7% -
1=k - 33 25.4
5 - 9_ 32 21{'6: toe 7
10 or Mors 16 “12.3

ST TRV o Primcivatship (M- 132) -
.5 %
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Years of experience in present-pdsition. Forty-six
percent of the respondents.had fewer -than five years of experience

in thelr pre%enf posutlon, WIth 8 perCent reportlng one year

—t .
hd . S N SR - U S

of experiernce. ~Thirty-six percenr repor téd ten or more years of

. experiénce.- !

Years of.-experience in prlor prlﬁtlpalshlp Thirry—eight

percent of the respondents did . nor have a pvuor prlnrlpal<hnp.
Fafty perqent~reported one'tg nine years of ewnerlence in their
prict prinripé]sh%pi

?

Tota] years of experlence in prlncxpalsh1ps -bn1y five percent

pf,the respondents ‘wére. in thelr fqut year as a prlnrnpal compared

to eleven (8.3 percent) who were. in the first year of their
‘Hlpresent position'' as a principal. Thirty-eight percent had five to

- nine years of experience in principalships and §2.percent had ten
. : . . f) ) )
" or-more ycars of experience. ‘

* . 'Position Prior te Becoming:
Co a Principal

The frequency and percenraqe frequencv dictribution of the

.- positions held by the respnndents prior to hecoming a principal .
b ate rEported ‘in Table 4.6. S?kfr'qeven nercent of the respondents

K -were V|ce princnpals and 16 percent were teachers before becoming |

. .

.. ,

a prlncapal The twere other posntlons lnsted in the table were

. -
.

. repprged by the remaunlng 17 percent of the respondents.

N ~

" The frequency and percentage Frequency dnstrnbutlon of -the humber
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, ST Tableue
e, v LW p ‘u_". - _',!‘ R o N

Frequency and Percentage Frequency Dlstrnbutnon.
of Posrtuon Prior: to Becoming a- Pr|nC|pa1

)
- Lo b e e

(N 131)
. Ppsiijn-Prier fe'Beceming.e.Pninqipal 'f‘ J" I
TfV?té Principal ) fggfv ~66 %
Teacher =~ 27 -

_ Assistant- Superuntendenrt

Department Head

Supervisor ' '
“Guidance " Counsellor

Superintendent
. Director of Specna] Educatlon
Specnal Education Psychometr|Clan
" Instructor-0fficer, -RCN -

Admunlstratlve Intern

" Director of Student: Serv1ce (roﬂlege)
Entrepreneur .
" Student _~;'."‘ :

e = = RO N W ON

0000000 =~ NIV

,co'oococooo'oc': oWV VIwW ON oW




. -,
RS . X . . TR PRI
To Lo, e PRl § - - [ RPN < - #® o » ~ - - - -
s v . . . S N - < -
. . ' * .
[N . o - 6 .. v - . a o
o - < . : - . \
. K
"™ PR &

.- P -

L of years\;hat the elgzty niné respondents servéed. as’ vice= prlnclpals

‘_are.repor ed i é ﬂ;7 Stxty one. percent of these respondents [
ST . S2 .o .t\_ St
R ??%.”’3‘_{:33'%?9;!’_ o, yedrsag” eespr’* nsr’pa“'s *béﬂ"r% beganing: 6679315- [RRCHDS:
: S _T-ab']e‘ l+.7"“ e
‘_"\ N . Frequency and Percentage Frequency Dnstrlbutlon . 3
. T of Years as a Vnce Prrncnpa} N —'89) IR T U

Years as ahVice-Princjpaf, s

tf %

1 b, L mh o 60.7%

‘ . S T 26 . 29.2
i o JM0or morecn g L g ©.09:9: .
. ‘ v i ) R Lo 4. ., s, 3
' Long term Career Asplratuons S ‘ R
i The frequency and percentage frequency dnstrlbutton of the - long-
term career aspuratuons of the reSpondents are ceported in Table h 8 i
e Fifty-five’ percent of the respondents dld not asplre to another pOSlthh
‘@‘ other than the prrncnpa]shlp. Twenty flve percent asplred to the. .
. . posntion of, supernntendent or assnstant superlntendent, 6 percent o
. ," M " . -rd -.,' LT ' w0 1
asplred to.a posntnon in the Department of Educatnon, and 5 percent A
"1 N .‘ ~ - . \‘ . — -~
"2 to unlversvty teachlng C ' " o
) = Lot e, i - . : ) “\ . o . L " . ./: .
~Post-$econdary Education-. ’ _ ' %§, o oo : )
. The frequency and percentage frequency dLStrlbUtlon of three .
. characterqstscs oF the post secondary educatuon of the respondents N ’
S~ are reported in Table k 9: oL s, T
.t v i ) : T . e . i
e Years df post secondary eduoa&non. Fourteen'percent of,the

: respondents had one ‘to “f8ur years of post secondary educataon and

. .
I
. : L K } Rk . SR
. ) ) L L - . A
. : oo . . ‘ .
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! T e e e, ..-' PN .9 -;.?.— D‘EdU'Catl"Oﬂ ve ael e o '.T" P o et e

TRt - R T T e T
. = —— —= T .
- Characteristics = =~ LT P R % ’
:-ﬂ N . B ™ — - — v ’ B N N ; . ] ~ Toenw L
Years of Post-Secondary Edutationi(N ,="132) - = T
. g N _ A T, . o o T ’ '; N
R B S [ R E W 2%
S e 5‘___&.“_, .. - o N L. . . i ] 32 A 21} .2
T P 1 56,1 y
o 7 br more’ o . . o 8, 6.0
- T . oo IR ’ . “ . '
GradUate Courses in Educatlonal mgf:‘:aﬁgQ‘:‘_,ﬁg'wf’.;j\ R e -
Adminlstrat|0n (N 132), Co _;1 LT . D . ’

o
o
e

:'?“' No Courses.j N -'M" R P 1 . |
o Seme Courses- 0 . TT w37 . 28.0

‘-

L ;"D(ploma.iﬁ.f- T o ' “f Coe o 2k T - 18, 2
L UMEd. L e . . 86, b2,k
. . Ph.D. T B B
Present. Enrollment ln'EdQCaffanaf o -

Admlnnstratnon Courses (N 133) ’ S R

Sl : s - : N

No. ~ . . oa23 " "92,5% °
'Yes Winter . - ST L9 -5 6.8 .
Yes, Summer f N o - r. 7 0.8
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of post-secondary educatnon.'_;;» T . .;,lf', o

ft_’.‘ 4
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Graduate courses ln educatnonal aamvnestratlon.‘ Eleyen percent'
Wit X PR . : BN ’

P df therespondents reported that they had not completed any courses in

- . -

e er

’#t educattonal admlnlstratlon. Twentv e|ght pereent had cqmpfeted 50me o

PRI . . /
courses~ahd 61wpen;ent3had-comgleted.a_Qrp]oma or M;Fd.ilnvedgca—

PRGN ‘ . . . ' -~ . . .- c e e m e
. R A N LR P e MRS i i o -

—am

- tional, administration. :

e . -~

ST pf&sent-enrollment in educatiomal -administration courses.: Ninety-

T "

'three percent of the*teépothnts7reportedithatg&hey:&éie not en%01Wéa

v

. e Co e g Mmoo R - N
in any educatiopal administration courses. -
. e 3o ~ .. ‘ L . ’
R o R '

ww,,.;;,.f 1‘ Prof;ie.of the Prunclpals ln the lnterv1ew Sample

e A ~

. - The frequency of four organlzatlonal characterlstlcs of the ten - y
‘ chools of the |nterv1ew sample are reported in Table h 10 settlng d?;,

o - - “ ~

school type of schoo1 system grades nn school and number of ful]—

tlme equ1va1ent teachers. }'v' R : o

v - -

o

The smalLest school was a c1ty school with flfteen teachers on

.'.staff' “The largest school was a c4ty schoo] wnth ftfty nnne teachers"

\

“on staff The three 1argest schools—were |n three d1fferent crtles.

The prlnClpa]s |n the |nterv:ew samp]e——two women and elght men—-.
were educators wnth at least twenty years of professnonal experlence.
All intervuewees had been prnncnpalst |n thexr present pos?tron, fbr

:. (
) at Teast fuve years and some had been ;n the posntlon er more’ than

“ten years. ‘?_ o '1§ . f'. _ ;"Iw. S
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.. ..Grades in._5choo1f'.". e P T S
" G. 8 G612 ¢ Lo 10 L
v G. ,,9.‘ G. 12 . . R AT T
G, 10 - 6.°12 ' 27 .
. Type of School *System . . L L } K
Pubha DIStrICt o e ‘ N )
e o Separate DlStr‘lCt o i 3. . .
. County _ : e oo .3
Number of Teachers (F T E ) SR - )
- Less than 25 Tt -~ : .37 . oL E
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ﬂ1most one haWﬁ of the questlonnanre Respondents were prrncvpals

'.A.,- " I

. s - 2 . -

of the respondents were prnn;npals of reJatlvely smal] SChOO]S‘EOH‘

\

talnlng fewer than Tlve hundred students.:' _x-'l:

e

. On]y slx of the questconnalre respondents Were women and 70

P e = '7 e D

percent were thlrty to forty nlne years old More than one ha]f of

rd

the respondents had fuve or’ more years of experlence |n thEIrA

P Y

.present posrtlon,, A‘HOSt 76 percent had been vnce,prlncspals bef0re

“ N -
; e “ ""'*\ el e

becomlng ‘a prlnctpal ’ More than onerhan WIShed td remaln'in:a‘?

-
v r

_prtnc?pa]shlp and over 60 péggent had a Dlploma or M Ed |n educar-

- RN

L N R .' : - o " - PR

.The.ten principals-in'tne interview'éanple Were.eipérfented.

4 ‘\ | . o

:;f;;of crty schoon and'more than %o percent were pr|nc1pals of sentor .

hcgh schools contalnlng only Grade 10, Il and 12 A}most 60 percent B

‘educators and admnnlstragors ln sqi‘] to qunté large hlgh schools.n :



R “‘CHAPTER.5

“Analysis of the Questfonnaire Bata'-: "

~

.- C. - . .
M .. . Rl ~ s

ST TFhis chapter-presents—tHe:ana]ysfs of the'duest?onnaire‘data_in

'”five’majcr:sectfong;k Ln'the first Section; the leve1s of each major
Qarjable’and the statistical test}ng of the relationshiph being

eéam[ned;between overall job satisfaction'aﬁd overall school:

efféctrveness, leader effecttveness and'level of .influence are

3 Er . .. .. o

¥

n- . -

o reported Relatxonships between overall JOb satlsfactton and -

’ Selected organizational and personal~character|st|cs are;neported,

‘ in\the second sectTonl‘,ln the third section, the best predictors of
, . ,
each of the four maJor varlables are presented. The content'analysis

v - “« "

of the data lxstlng lmportant indigators’ oﬁ school effectlveness is

“ c. 1

\ -

also,described in thIS sect|on. The déscrlptnon of rhe relat»on-

. N N
\

shlps‘\mang selected facets of JOb satlsfactlon and Selected crlterla
- or BaseS'of school effectlveness Teader' effectlveneﬁs, and level of
-p,'~ih¥]uehce Fo]lowgh The f»na] sectlon reports the ana1yﬁ|s of the

- . . responses in the openrended section.

ﬁelatlonships between Overall Job Satiafaction and . . . R

Overall Schogl’ Effect«veness,,Leadef'Effectlveness
and Leve] of Influence a

~

The data descrrblna the. levels nf avarall job catlsfacfnon
school efFect|veness, 1eader efFecttVeness, énd Yevel of nnfluewrn
. . . ) TS
s are reported and dlscussed before the statistncal testing nf the : )

o e . < L
eoro ¢ "

relatvohshlps among them ' BT o Co - :

L ey
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) Overal] SchooT Effectlveness

,their job{'39[percont were highly satisfied. N

0vera1] Job Satlsfactlon ;=‘u~ ; fft.;: /'d\ \: e -:‘_*: -

ﬂ Ail respondents rated thelr overall feellng of JOb satnsfactlon -t':.
on a snxﬂpoent sca1e ranglng From hlgh]y dlSSBtleled to hlghly satus- o

fned The Frequency and percentage frequency dnstrnbutron of therr

responses are reported |n Table 5 T No re5pondents were hlghly or o

'ﬁ.moderately dlssatisfied and only three perCent were sllghtly dISSGtIS‘

fued Thlrteen percent were s]nght]y satlsfjed Thus; 84 percent of -
~the respondents expressed'moderate or.h!qh overall sat:sfactlon with

.
3

o LT e

Table 5.1

Frequency and Percentage FreQuency Dlstrlbutlon
of Level of Overall Job Sat“sfactlon o - e T

w

' .Le;éi of Overall Job'Sathfact?on b , Code £ %
.. S1ightly Dissatisfled -, ~ = ' 3 'l 3.0%
_Slightly Satisfied T A I T
: Moderately Satlsfsed : n L \ 5 . 60 b5.1
: Hnghlv Sétlsfled e o ) ”5 52 39.1 i
N-= 133% Mean =<5.20 .. .. '

Arl but one of the respbndents rated the overall effnctnveness of

thelr echool on a & i x- ponnt scaJe ranglng from hlthy lneffect've to

’ hughly effecttve " The frequency,and.percentaqe~frequency distributipn’

of fheir responsee &re reported in Tab¥e 5.2, Non respondents felt

that their school was highly or moderately ineffective. and 1es§ thén
S - . N e o ‘ '

~ N




oN-= 1325 ﬁean 5 17
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RN e, R S A T T T T,
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£

’
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_ effectlve B oot PR o o e -~° ST

1able'5$2..

v

effectlve overa11 27 perrent ratpd thenr schoo] to be hlghly

. r

o l'percentﬁfé}t‘tﬁgtljf'was e]ﬁénfly ineffeCtiyeﬂ Enght percent rated

. dents to thIS questnon rated thetr School to be moderateTy or hxgh]y

| Frequency and Percentage Frequency sttrnbutxon of o
T "tevel of Overa]] School Effectlveness -
: o ‘_-_‘ a %, S " h
’ﬂLEvel of. OyerélJASchoo1 Efféclivene;s* . : C08€: _ f %; 
“Slightly Ineffedtive o R 0.8%
Slightly Effective T S T 8.3
. - "’: . o . ..-. ,-" ) .... 'I/ - .
»Mbdénate]y“EffecfiVe ' TR 88 - 64.h
ngh]y Effectlve o ‘ o N 6 .; 35 #Zﬁt$f o

LI
~ ‘ -

L

T_Overa]l Leader Effectlveness

All but one of the re<pondents raTed thevr overall effectlvene<¢'

as a ]eader ‘on- a snx ponnt srale ranglnq from thhly lneffective to

. ‘hlghLvaeffectIVe. The frequency and percentaq° frequency distribution

" are {eported nn Table S 3 No respondents rated thnnr leadershlp to

ulbe hughTy; moderately, or slnghtly lneffertlve, and 13 percent rated

'int to- be sllghfﬁy effect»ve., Thus 87 perrenr of the reSpondanr<

rated thenr Peéde?shlp to be moderafe‘v o1 hlthy effecthe

: .‘-raned it to‘be.hughly effectlva

@

the:r school to be s]uqhtly eFfectrve Thne 91 percent _of the respon-

21 percent



}? 'fij:‘}ff{ﬁ— Ti Tab1e 5 3 Rf o

T Frequency and Percentage‘Frequency Dlstrlbutnon of
L SLevel of 0vera1] Leader Effectheness SR

2

- Level of OveraiTiﬂeade}‘kffECtiﬁeneési " Code f %

Slightly Effective . v o7 17.9%
‘ﬁoderately Effective , "5 87 65.9

" Highly Effective - - : | 6 28 21.2

N -= ]32;:ﬁean = 5.08 - . "
-, | | s
0vera]l Level of Inf}nénce. X
ATl but four of the respondents rated thelr overall level of
influence on a four—polnt.scale ranqnng From”nd |nfTUence to a high
]evel'of influence. The frequency and percentage'frequency distribu-
IR n . - g .
tlon'of the4r responses are reported |n Table 5 h No respondents -
'fe]t that they have no |nf1uence'or a. sllght 1evel nf nFluence

v,

- Thus, a11 respondents_to th{s_quesgﬁon ratednfherr.]evel of inF1nonce

- : o N . Ly . T - )
'as moderate or high; 37 percent’ rated it as hlgh;dl
—r . T,.i“ N ' to

. %§£$ o Tab)e 5. h

£y and Percentage Frequency D‘qt"'bUtm“ of
5, Overall Leve} of Influencé . : - em
;rﬂ- — .. :
: - ’ . . «{; ’. 1“ :' B . .
Overall Level of lnf[uence R ;. .Code F. 3

Mbderate Level: of Influence ff; U3 81 . 62.8%
Hogh Level of Influence ' ‘ .:-i¥;7‘f ?'#; © 48 37.2

«

N = 1‘29;’7n‘ean' = 3?«:43‘7, N
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Redationships among OYerall.dob Satisfaction. |
and Perceptions of the Role - :

Testing of the strenqfh and directinn of the relationships among

overall job =atisfaction and perceptions of ovérall schonl affective-

ness, 'eader «ffectiveness and leve! of influence is described inm this '

secti~r. The Pearson corre'ations betwerr the -~vorall scorer of sach

of the ‘v wgjer variablas are reportel in Yo't TR

%
lTable §,8
FPevar gon (nvve]arimhq hetween Overall Scores

T - T T e T T T T T T T = T pop

! Ovarall Inh Q:'i";cfiBn
2. "Ove'all Schoo! Flfactivepere

0. 40 G.51

1
3. Overall lteadar Fffactiveness (122) (131

0.32 0.h0 0,54
(129). (128) (129)

L. Overall Level of_lnflueﬁce

[}

Questid%_j To anewer Questinn | requivﬂﬁ pvamina'idu.nf the
evtant to which (warnlld joh ~atisfaction ~f high- s rhenl pv‘ir{c'iﬁa‘c ie
related to their perceptiaon nf their < henl's overall effectivenees,
As indicated hy the magnitude and sign of the Pe~ son product-mameit
" correlation (0.47), overall job satisfaction is divectly and sub-
stantially related tn pe'ceived overall school, effectiveneéss. Overall
" “school ‘effectiveness was the variable mest highly related to overall

‘job satisfaction,



Question 2. To mswer Questlon 2 required examlnatlon of the

) - - o
. [N N

extent to which overall JOb satnsfactlon of hlgh school prlnc1pals s - L

RN

related to their perceptlon of thelr overa!l effeétlveness as a leader.

L
v

As. indicated by the'Pearson prbddc;-mqmeni'cdrre]at?on'(0;#0),'overall

Ry

-

iob.sarisfaction is-direct)y and suﬁstanfﬁai]y related to perceibed

leader effectiveness.

Qnestioh 34 To anhswer Qﬁpsrinn33 requiréd examination"of-the

evtant tn which oveva11 JOb sat'cfattlon of high school prnncnpals is’

’
Vv

related to their perception of their overall level of |nFluence As
. L€ : .. - -
indicated by the Penarson product-moment correlation (0.32), overall :
‘ N y LT 2 s .
Joh satisfactinn is directly and substantially related to perceived

level of influence. Thic relationship was the weakest of the relation-

chips examined in these three questions.

Other important relationships among the major variables. Uﬁqef-

lying the rneéeptua\ framework‘of this sfudy @es;the,bbsit{oﬁ that

schact n;Ferr%venéss End ﬁe;de; e?fec;ive;eSs of fhe prin;fral Nir

lélatea nha that lnadfr;e‘fahtieeneﬁﬂ and ;He leader's level of

influen & are ;Jéseiy 'elated. 'This‘nn;}rinn was:éunhhftnd By the i -

Paars~n rorrelations between each ~f these two sets of variagbles. THe

Pearson praduct-moment correlatinp batween ovVerall school effecrtivenase

and overall leader effectiveness was 0.51, indicating a.strong, ditect

-

relatiopship The correlation between overall Iéader Effecfiyehesq'and
overéli-leve1 of~inf1uéhcé was O.Sb .indfeafing.a'strong;ﬁéi?eer'

.relatnonshtp——thas was expected to be the strongest relatnonshlp amonq

the major- varvab]es because of the very close relatlonshlp betwéen, 1eader—

éhip énd-leve‘l.'oF influence described ih the feview of the literdtQYegﬁff



Relationships bétweeri Overall Job"sé:isfa'étion : R
.and Selected.Orgénlzatlonal and Personal 4 ot L
N Characteristics : R

- Comparisoh 6f means Was‘used fo find the extént to which overall

job satisfaction was related to selected organizational characteris-

: e . , . _ : ST ,
tics of schools and personal characteristics of principals (Question 4).

fhe-following'organizhtional chgraéterfstics'ofwscHoo]é were selected:
A1y sc¢hoo! qpttlng. (?) type of Srhool system (3)'qréde$ in school,
and (Q) size of'schow1, Size. of school was repreqented by. F0ur character-

isti¢cs:  the numbérs of =tydents, teachers, vice-prin¢ipals and depart-

ment- heads in fhe schocl: The fallowing personal characteristics of -

s ¥ .3 T .
principals were selected: aae of principals, years in present

“position, and graduate courses completed in'edycéﬁiona1-admlnigtva~.
tion. The feWagionshipc between nyerall job satisfaction and each of
these sé1ed§§d variables are reported below.

AR R Co 4

Overa]l Job Satnsfactlon and co T
School Sett‘nq o

]

Whe sanas of the ovér$11 jeb Safisféc;‘vnxof high»schmol:p;inc}pﬂ‘:
in furél, town ar city setr;nq< ate repnrtod in Table 5. 6 The mean
of the prlnCIpa‘< in Pityjschonlc je cuhctantially h‘qbaf than the
'means of the nthpv two @{Ouﬁsi Thuae | rhé principal= of «itv “iéh
;;chools Were.subsra%tiéfly %gr;,sat7cfiéq.Qith theit job th-n the
PE‘"};PH'“ 0; rq;ai o féWH high'%fhnb]q; The principale in vn;a1 vl

fOun high schoonls hadjthF rame Ytevel Af pvesall job satt«faction,



A

o . - ”. - " . oo
. ’.‘.-. "_‘.‘» /_' ' -' ;~ . . . _’, ‘ x .. A‘ '. -:v. .- - ’ . . ) ' . . ]31‘ .
- ) S Table 5 6
~ ) .
5 OyeraJ] J b SatJSFactlon of Groups Defrned
o : chooT Settlnq (N 132) .

7 . - : -~
. . A .
s

¥ Schooltéettigg . - o f "';~ . 'Megn: S, s.D.

,v’ - . . - N . ". h. '.V
Y Ryral R 3¢, 7 5.000 - 70.683
L N - A
'ﬂ/ Town | . s Ly - - 5.058.  ’ . 0.728

City - S s7 5.421  0.823

" Overall Job.Satisfaction and g
Type o?lSchoo] System ' » . .
N ) . e
The means of the overall job <at|sfactlon of high school "
prinC|pa]s in separatebor-publ|c~dgsrrhcts dlvnsions, or county- L
school systems are reported in Table 5.7. OQverall job sat|sf§ctnon
6f the priﬁcipals wgs suBétantWaliV‘hiqheE in the separate $chool
'&yétem than that of brincipais in the dlvuqlon or countv svstems, and
was about, the same as' that of- pv'n"'palf in the pub]lr crhool districts.
i Table 5.7
' Ovefall Job Satisfaction of Groups Defined i
’ by Type of Schoo) Svstem (N = 131)
Type of S&hool System ‘ f N Mean “;\\ - S.b.
"Separate District .19 5.&74 T 0.612
Publi¢ District . W 5341 0-8310 by
Division . . 30 .5.033 0.765
County .o so000 0,735
he-



0verall Job Satlsfactlon and S o
- Grades in School o : e R sy

-

. The means of the overa]i Job sattsfactlon of prlncrpals in R
schools wuth G.5 -G. 12 G.8-G. 12, G. 9 G 12, or G.10- G 12 .are - reported
in Table 5. 8 Overall JOb satlsfactlon of pruncupals in schools with
G.10-G. 12 was substantlally hlqher than that of hrlnC|pals in schools

‘with G.7-G. 12 lt was somewhat hlgher than the 0verall JOb satls;

v

ifactlon of the other two qroups, also, but thls ‘comparison: was made

v probably less rellable because the frequenctes Qere consrderab]v
smaller for the two middle groups.
. '
Table 5.8
. Overall *Job Satisfaction of Groups Defined
’ ] by Grades in Schoot (N = 132)
\Grades in Sthool .. - £ Hean S.D."
c7-2 45 . o 4,978 0.753
8 - 12 , o 90 ' .5.200 ~_ . 0.9i9
9 - 12 L 18 5056 0.802
10 - 12 - o 59 5.424 0.724

Overall Job Satisfaction and _ . .
Size of Schoeol” T , o . "

The means .of the’ overall Jjob satisfaction of principals in groups
defined by four different characteristics of school size are reported

in Table 5;9. The levels of overall job satisfaction in the, various"

beloﬂ;'

groupshdefiqed by'the four characteristics‘are compa



e Coe -
e Tab]e 5. 9, . ) -
OVerall- Job‘@atrsfactlon of Groups Defnned
- - by Size of School
SPze:o#/éch001:Charéétéri;;fcs- - F Mean ‘ STDé“
" Number of Students (N.= 127) . ‘ ' .
‘Less than 500 - P 73 5.123 0.744
500 - 999 27" . 5.000 - 0.785 ,
1,000 - 1,499 13 .5.615 _0.650.
1,500 or more 14 5.786 0.426
NUmberﬁaf’fu]{-time Equiva]eql Teachers-(N' JBIjl .-: ”
. Less than 25 50. 5.020 0.769
25 - 49~ 51 5.235" ~-0.710
50 --74 16 5.125 0.957
75 or more . 5;929 - 0.267 K
"Nuhber of Vice-Principals (N = 133)- - ’ | ‘
s Zéro' | ‘ -6. . 5:167 "0:983
T 62. . 5.048- 7 T o710 s
2 b6 - 5.304 - 0.840 .

3 or more 19 _5-@74 0.697
Number of Department Heads (N = TZ])I - T -
Zero ' C6h 5,063 - 0.753
1 - 4 . 15- . . 5.400. -0.507
5-9 38 -7 5211 0.905

0 of more 07 B0 0dkze



.: Number of studénta The ]evels (means) of overall job sat:sfac-

tlon of two groups of princ4pals-—those 1n ]arger schools of ] OOO-> i” .
l 499 students and l 500 or more students-—were substantnally h+qheri

o than the leveis in, the Other two groups of prnncupals——those in-
L Y - -

) schools of 500-999 students or, less than soo students

A Number of fuil t:me equrValent teathers., The.fével otﬂovera1f7‘

i

-

JOb satlsfactlon of the group of prlnCIpals in schoo]s WIth 75 or more

.teachers WaS“SUbStantlally hlgher~thanithe4levejs;for prlnglpals‘in‘t-:

the other-three groups ofiachools having fewer. teachers. .

Number of vnce;prunc;pals There~uas no aubstantiél difference

N

in levels of overall JOb sathfactlon between any of the groups‘ig‘b

def:ned by the number of vice- prlnCIpals The. }evel of - the group of

prancnpals in. the Iargest schools was the highest of the four groups

¢

but a substantlal dnfference was not detectab}e

.
- . Do . ; o
5 _ . — - J .:, o . e .
‘iv "'.’.'- . . N ‘. -.’..‘.

Number of department heads The level of overal1 Joh satisfactlon .

v

of the group oF prlncupals in schools WIth ten or- more department heads ‘”

%

'was hlgher than the levels »n the other three groups WItH fewer depart—'

oM

T ment heads, also,lt was’ substantlally hlgher than the group rn schools L

wtth no. department heads. ., .- ol

o

“Summafz ThlS comparnson of 1evels of overa]l JOb satlsfactlonj
of prnnc|pals in groups deflned by the numher'of'étudents, teachers, b
é

vnce prunc:pals and department heads 1nd|cated that fhe overal] JOb

..

satlsfactlon of the prlnCIpa1s in the largest schools was substant|a11y

hlgher than that of the prunc»pals |n the Smallest schools.;

PRESN . \', T



; ',-three;or'fewer\years':n thetr;prege t.posnr|qn.

ven0verall Job Satisfaetlob and. .h"{{E,;t:5~:J . :-% S 2
: Age of Prlnclpals R ."}'.f¥ :%7“5u:f;" _ ) : :
JThe neans of the overalT JOb satrsfactron of pr{nclpa]s |n groups 'l
def:ned by thenr age are reported i Table 5 10 The overall JOb A
“satasfactlon of - prlnc1pals who were flfty years of age or older was . N
<substantta11y hlqher than that of the Vounqest group of prnﬁcnpals (30- ‘ba~e

A

39 yeaTs) and the JOb satlsfactlon of the mldd]e age group (hO h9 vears):i; ST

o - '..»

was MId way between ?hat of th; younqest and oldest groups

. o Table 5. 10 )
Overal1 Job Satlsfact\on of Groups Defrned 'ﬂe;. e
. by Age of Principals’ {N = 133) ; -
Age : = s.0.
- .

30 _‘391 Lo S i38.. T 50000 o 0.735

Ko - 49 . ;t ,'1..;tu:_ b}‘ :. 65 :_;b“'5:208.". ‘A5'6.833

- rso or lder . il v 31 | 5.h05 . 0.686

“Overal I Job §atis¥actfbn“abd" 'i I . . o L
Years in Present Posutiop .f,' L e T .f'-j -

The means of the overal] JOb sathfactlon of prnncnpals in groﬁps '

’ def|ned by the number of years in thelr present pOSItIOﬂ are reported

-

. ‘< .

ln ?able 5 11 The overalI JOb satlsfactuOn of Drlnc1pals wnth f»Ve n LAZ.};~ f.ﬂ

- DI

: Qr more years was substantially hngher than that of DflnClpa]waIth

.‘::wr?}(/ii\gs;}frgli:i,



Years i

ar - --_... .. . .' . - wﬂﬁj‘
} - ‘_.- §
) o
3 )
. ‘1,. ’

10 or more -

Overall Job Satisfaction.and Graduate Codrsegf

, Completed in Educatlonal Admlnlstratlon

s

The means of the Qverall JQb satlsfactton of prlncnpals in groups -
'ndefrdedhby the_gradqete courses_that they'had,completed |n,edueattonal

.administration are reported.in:Table 5.12.

';diffErenéee between“1eVeis of Qiera1l job satisFaetioh;'the'Tevel was:

‘somewhat hlgher for the qroup of prlnCIpals who had no courses than

ffor the other qroups

-

e e

IS
Tolaw -

Table 5 12

e Overail Job' Satrsfactton of. Groups Defuned by Graduate Courses'
Completed in Educatvona} Admnn:stratlon (N 127)

.o

There'We}é'no substantial. ’

. COUESesLComo]efedli}ﬁ

Mean . . S:D:l‘

‘*:No'CbuFéeS"”
: 1Some Courses.
ifeD1p1oma .

U MEd, or Ph D

5429 - . 0:646

5:217 0 ".0.712

5.167) . 0:868
5140 < 0.812

v—

139

s
.
~
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o'

Pred!ctors of the MaJor Varl bles

.I'~..

The best prednctors of overall Jdb satlsFactlon, school el’fectnve-'~

H ...'
4

‘ness leader effectlveness and level of lnfluence were~rdent|fled u5|ng

f stepwrSe multaple llnear regressaon, to provude |nformatLon relevant
.to Questlons 5, 6 7 and’ 8 of the thesls In each case, those variables
"whlch preducted or contrlbuted more than Qpe percent of the varlance‘
-are listed,. although those whlch contrlbuted less than flVe percent ¥

were not. consndered to be ”|mportant“ bv the researcher Also, those

AR
) . /..

facets of satlsfactxon, |nd|cators of effectlveness and baSes of

|nfluence whlch dld not prove to be |mportant predlctors are (dent|f1ed
- PO , . .
'ln the dxscu5510ns of the regress:on analyses, attention |s drawn to a‘

_few facets or |tems whlchvcorrelated qu:te hlghly w1th ‘the’ corfespondnng
L . .

" &,
W
“overall“ varnable but were’ not ”lmggrtant” predlctors

c ot

. The content analysus of the verbal data llstlng “the three most

.....

"fsectlon on predlctors of school efFectlveness

"; Prealctors bfTOQerall JdﬁiSatLéfactlbn' C

\

The snx predlctors df ovérell JOb satisfactuon.llsted Gn-

’

Table 5. l3 contrlbuted 67 percent of its va Ihe best

,,.rsc'le.
'predlctore were (l) sense of accomplnshment as an. admlnnstrator
'f(h3 percent) (Q)Veffect of the JOb onlyour personal llfe (an -
’addntlonal lb percent), ahd (3) worklng relat-onshlps thh teachers

]

(an add;tlonél 5 percent)

1

The followrnq Facets correlated as h49hly with OVerall Job satas-5

fartlon -as dld most of the' preductbrs lnsted in Table 5. l3 but rhey



e L

. Stepwnse Multlp]e Regressuon Analys:s ‘of Facet Satlsfacthon S
'._f_‘ . ltems, as Prédlctors of Overall Job Sat|sfactlon L - TL.)

. Predlctors of L ';;Perceﬁtageﬂbf X flﬁhépggvjnl ‘.' .
_Overail dob Satlsfact1on o 'Vafianpe -« .% of Variance - - F

. . . . L. . ¥
P . - .

. fSense of accomplrshment asﬂil{'vﬁ3uh2%' BRI 'k 2 V2 S 0.66
an admlnnstrator . N ' - T

. Effect -of the . Job on- your R I '  {3.72 o 0.61
s persona] llfe o T S : L

- Your"workmg,',relati'ons'hip's 62,26 - 5.12 © o 0:h9
- “with*feachers'u -

Attltudes “of parents toward _64.03 1,77 . " 01487
the school . :' e :

‘;'Attutudes of. teachers '  65.76 - 1.73 . 0.31
toward change ) ' ' h
‘Relationshlp wuth central . 67.19° : R I & | ‘ 0.26-
offlce.. : S o7 S ' o




did not-eoptribute more. ‘than ome percent of' theé-variance in overall

1

N
+

"job satisfaction:

° " . .

‘

Do f . . L
\ N - - .

. recognltioh By chers (r = 0 55) A S <=

. fo-

2. opportunltneé for‘advancement lr O h9) A BRI

-

o ns)

3. numberrof hours'reqU|red.to work,(r

U

*

h: sqcnal posntren 1n the commUnlty (' ;'Orhh);

5 student @splrlt“ (r = 0. hh)
. __“""‘...'-. q'“
6. staff morale_(r = Q bh)y, » _

- ’ BN L3R S

Th:s sntuatnon or phehomenon occurs lh~5telese multiple llnear

reqre55|on because certaln predlctor varlables are very closely related

a , -

w

. so- that . the contrlbutlon made by one may be |nrluded in the contribu-

.tion of another For example, “recognltlon by others correlated

‘ihughly with "'sense of accomploihment as an, admlnlstrarov” but it did

nat appeér as an important predtctor because lts contrlbutuon wodld i
be’ largely lncluded in the latter varlable.

~
.

Other 4nformat|on relevant to the two best predlctors of overall”

v

.job qatisfaction is worth-hotnng For.dlscuSSIon later. “Sense of

accompllshment as an admlnlstratér” was one of the few facets of Jow

satlsfactlon whcch correlated quvte hughly ‘with numerouc orher facets_‘

Thp facets wnth fhe hlqhest correlatlons were\_/

v

1. ‘recognltnon by others {r = 0. 55)

vzii-competenre of your teachers |n handllng profess;onal dutles

éxternal t to thenr classrooms {r = 0 hs) "f}._.,"f-'
3. staff morale (' 0. QS) ) -Mif;;6 ¥j .l;7
., h‘,‘attttudes of teachers toward change (r 0. 47) aqd

"Su.‘your socnal p05|t1on lﬁ the cemmunlty (r —:Otﬁb):‘i C .




,

3 . . . : " . -, '
S ] - . A L :

' The second best predlctor effect of the Job on your personal ljfe,

’

[N R

correlated %lghly wuth these»Fatets ,'i' ; C - E

1. number of hnurs requ»red to work {r j{ 0. 65)
2. recognltndn bv others f} = 0. <6)
f..:fjl; sense of accompltshﬁent 535 an admcnisrrator (r = 0. L6) | //“
‘ L. .fripg;<benefitsﬂundér fhé“COnrract (r = 0 h6) and P /(a

. Al ‘, . N ' ' Y *
‘6, the way in whlch roncu\tatinn hetween hoard and teéqher”/gjn— i
cerning working cnhd?fiéh$Aié conducted in your

2ehond wystem (=« = ™ REY,
Y

PTedrctors of’ Overall Sch001 EffectrVEness

'ThexST* predictors of overall schanl-effartivaness 1isfad
in Table 5.14 contiibuted 56 percert &f thé variance of the
eriterion variable, The best predi¢tors nf averall schanl

eFFectivenecq were»(l)ufheﬁéffectivn~°€9 ~f teachers and adminis

trators in handllngﬂune&pécted ovnv‘nwdc af work or nmnrqen(-pc

(31 pexcent)

~.

(2) rhp effectuvpnesq nf teachdrs and adn\-nustvatols

o “

in demonstraflnq 3 r'ofe55|onal and carind atr|tudn (an wdd"lwna]

'll.percer\t)‘, ang(:{) Hns pff'ect'venn<§ |\ providi‘,iq ctuder ' it

5at?gfa¢tor@£¥ig‘5 in lanauane fan addi |~\,\-.l 6 pereent)
o .

B\ .

. -.3;"_.,

lmportaht indlcators of s School effectlvenesq Vher rhe

yespon

dents llstef’th; three most |mpo'tanf indirgtors of the nfrnrf,vpnp»~
. of ; hlgh schho] they bhuld thdﬁée i tems fi'om the Schog! Effectivend«s
:: tnstruméﬁt Or ]15t other thrcatpr; The fueqnenéy and porcnn;ﬁgél
'Z-dtstruburnon of the lmport;nr unduca'Ovs chosen from the

~ .

.are weported in Taple- ALY

instrument

‘The twd indicators chocen most frequently



> - =

Table 5.14 ? -
Stepw1se Multlple Regress:on Analysis of School Effectiveness : ?

{tems as Prednctors of 0verall School Effectlveness

-Predictors of ‘ Pevcentébg'éf Change in
Overa1J‘Schoql Effectiveness Variance’ % of Variance r
v — — . . e e e e e+ - .
~ .“,‘.' ’ . . . v
Effectiveness of tedchers and 21.36% 3] Y n.57 S

administrators in, handTing
unexpected ovevloeds of. work
or emergencies .

Effectiveness ~f teachers and = 42.03 10 67 n.56
administrators in demonstratina

a professinnal and caring

attitude ' L

Effectiveness in providing "7 R7 : 5."" N hn
students with satisfactory

skills in languade (official

lanquage ofginstruction)

Effectiveress. in communidating 61 h9
c}ear"arroptahlo_ cchoel ‘wide
goals

.87 0,~1

(VS ]

Effectivennss of teachers in Sh 53 ' 3 nh "R
evaluating students accordinn

to clearly defined standar -

ot eYpectatrions

Effectiveness in providing cr rf 1.03 0. R
students with satisfactory
skillsg in mar*hamatics



[
TabTe 5 15
Frequency and Percentage Frequency Dnstrlbutton oF lmportant

Indicators of School Effectiveness Chosen from the
School Fffectlveness Instrument; (N = 125)

oy e D

'lmportant Indlgators - Lo T ‘ f g
Effectlvenesq in preparing student to achieve . ho 37.0%

VSUCcessfully in posft- <econdary nncrtturuohr

Effecti}gness in préparinp,ftndenrﬂ to be 3 29.6
responsi{ble citizens .« ° . .

Effectiveness of teachers and adwcn‘strator: in m0 23‘7
demenstrating a prﬂfeqclqnﬁ] and caring atiirgde

Effectiyenesslin preparing students for C 21 168
employment after they have completed rhrir . "
senior thhlschool program . : . A

Effectiveness in providing worthwhile ext's . IRLE 8.0
curricular .activities for stodenfs ~- ' :
Effectiveness of teachers in evdluatihg studapt " 7.2
‘according to clearly dafined standard= ¢
“expectations ’

Effectiveness of formal communication kerween 8 6 4
teachers and parengs
Effectiveness in comricntina elea . 3creptahl 7 5 &
school-wide goal- '
Effectiveness ir providing studects with Y & WA
satisfactory clille in languate )
Effectivene<ss of teachers and administrators in 5. 0
providing a safe, orderl, ~nvisonment for student s '
Effectiyenessfof tenc'rr an ' advwinistrators in h 3.2
adapting to change
Effectivenecs in 1i- ' ng 1 - o vienlum to A 0.8 :
school~wide qonals _ . ~h:
| - 1770 . Vh).6%*

’ - : rs
R T it o e re—

g
k2

*Tota] is greater than 100 pe' ont heravse each resprndent rﬁose ‘Mot

than one indicator.
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'bY the reSpondents were student outcomes 32ipercent chose'the ﬂ‘wlfj‘

'effectrveness of thelr school |n preparlng students to achleve

N

suecessfu]ly in post.secondary |nst|tut|ons.and 30 percent chose “its

effectlveness in preparlng students to be reSponsnble cutlzens.

Only two of the ltemq in the School Effectlveness instrument

Sy
v £

. were not choqen by any- respondents. (1) the effecfiveness of teachers

v

"‘and admnnustrator< in hahdllng unexpected over]oads of work or‘

emergencies and (2) the school's effectuveness |n prov:dlng students

with sat-sfactOry skalls in mathemat1cs ' The Fnrst of these two |tems f

was the one wh'rh proved to he the strongest P'PdICtOF oF overall

- -

school effecTIVeness in thh reqre§S|on analysns"

The frequency and perceﬂtaqe frequenry of the~ other” |mportanrv

~

l"dlcators of srhoo! eFFectlveneqs llsted by the respondents are

reported ln 1able S 16. Although some of fhese indicafors were very

4
5|m|1ar to items in the School Effectlvenecs |nstrument they were

net obvinusly chosgn from the lnstrument fhp re<p6gdents used thelr

own re'ms or eXP'eGQ|0ns rather than refervlng specuflca1ly nfems -

b
’

in the vnctvnmant- Thlrty flve percent o( the retpondents ‘dehtlf ed
a suppo'tvve atflfnde or the saflsfactAOn hf parents and/or rhe

"communlty as an iMpﬁrtant vnd'cator oF erhoo‘ offectrvenes<° 35 Percent

also 'dﬂntlfled a cupportlve att-tude or the Satlﬂfacflon of the.

o L . - ~
N .

stUdents as an indicator¢ 7wehtyftwo percent Idenx}Fled the academic

aohlevement of | students to be an lmportant lndlcator. Alqo, 18 per'

-

cent of the respondents adpntnfred school ”sp|r|t.“ or tearhef*student

o,

reJatﬂOnsh1p§ as. an important‘indfcator; if one a§;umes that moraie

or'éafféfaCtion of teachers is closely relatéd to “school’ cJ?mate‘or

o
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T | Tabae‘sle o S
s o ’ : \ S ’ : . K
Frequency and Percentag& RrQQUency D}str\butnonfof Other )
‘ Important Indicators of Schpal Effectnvenese, .
' : . Identxfled by . the Respondents (N 125) ' PN
JOthgf.lmpqrgan{.|ndjcatofs," . . f ‘N' R
Supportlve attitude or sat-sfarfvon of parent" ,‘ Ky . 35.2%
'and/or tommun|ry , . - D
’ Supportlve attltudp satisfaction, ar morale By - 35,2
oF students ) i -,
Academ1c achievement 6?'sradents 27 21.6
School cllmate, “sprrut“ or teacher student 22 17.6
‘relatnonshaps . co g»”““
Satrsfac{xon.or‘méﬁéle of teachers o ' . 15 " 12:0
Ablliey of school to retain students untl] 9 7.2
'completlon of their program '
-,fGrowth -of students to be able to live successfully ~ 8 - 6.4
in our socnnty :
Invpivement.and supﬁdrt fnoh“ﬁube{orainates 7 5.6
(central office and school hoard) '
Prof¢§SJohal cqmﬁétence of  teachers 7 5.6
Guality (firm, caring) léadership ‘ . 5 _b.o

- - [T e hime e e e ——— v —— = v 4 S 410 2w e e ¢ o e e e



”splrtt,” then 30 percent of the respondents consudered school cllmate

R . 4

to be an, lmportant 'ndlcator of school effectlveneSS oo L

A -
N

The data in Table 5 15 and Table 5 16 Were collapsed to produce'
oTable 5. 17 Thls table reports the frequency and the percentage

-

'frequency distribution of all the |mportent |nd|caths of school
effectlveness ldent|f|ed by the respondents, those chosen from the

School Effectlveness instrument and those |dent|f|ed |ndependently.

<

Several items within and between the twoatables were col]agged; The
major item formed in this process was ''satisfaction, morale;, or

spirit’ of students and teachers.' Several items were collapsed to

form this one because most respondents who identified satisfaction or
morale of students also identified satisfaction or morale of teachers’
and, even if this had not occurred, it was argued that satjsfaction

" of teachers surely .requires or depends upon satisfaction of students,

and vice ver$a.
) ! i o. * . 3 ) - -
Thus, 65 percent of the respondents identified the satisfaction,
morale or 'spirit' of students and teachers as an important indicator

of the &ffectiveness of a high school. - Over 50 percent identified L

academic achievement or achievement in post-secondary institutions
and 35 percent identified the satisfaction or supportive attito%e of d

parents or the'commun?ty. Clearly, the satisfaction-of s%udents,

»n
teachers, and parents, Student achtevement lh school and after

c0mplet|ng high school, and the'* professional competence of teachers

are important jndicators of high school effectiveness, eCcordTng to

-

the respondents in this study. e ) -

Fourteen indicators of school effecgiveneSS listed by the

" - ”
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; Table 5.17
\ - . ~
Frequency and Percentage Frequency Distribution
- of Important Indicators of Schgol - o . .
~ .. Effectiveness (N = 125)
d

Most Important Indicatdrs o . o f S
Satisfaction, morale, or '"'spirit' of students . 81 64. 8%
and teachers . S
Academic achievement dr achievement in post- ) .67 . 53%6: *ﬁﬁ%_ﬁ
secondary institutions : '
Satisfaction or supportiveAattitude‘of parents Ly 35.2
or community : ) . :
Preparation of students to be responsible . 37 . 29,6
citizens = _ o o B :
Caring, professjonal attitude of :competent 36  .28.8
_teachers .” L R T ‘ :
Preparation for empioyhenf" 2..“x%fk- k 21 16.8 ,
. L o SR 286 . 228.8%° .

-
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respondents were not used becaUse they were ambnguous Fdrfekample;]:'

PR ARY
-y - " _l‘ .

%
the meanlngs of “evaluatlon,ﬂ "school operatnon,” and’ "developlng

Al

an . lntegral life and world“ were unclear L S h, .

1 . N '., ’ 2 - X -
Al A
T " . .
-~ . PR

Predlctors of, 0verall keader EffectnveheSs o e S

.
N 'vr' . - N . ~,

The fuve predlctors of overall ‘leader’ effectlveness lnsted

ln Table 5. l%/contrlbufed 53 percent of the varlance of the ol _{"

»crlterlon Vartable,. The best predlctors were’ (l) effectnveness

*

-

in mak|hg ﬁec151ons (30 percent) and (2) effectlveness n

——

lncrea5|ng the)ob satlsfactlon of |nd|vndual teachers (an addltronal

14 percent).

- E Y St - A ‘- - . L

N v . '4,. . ~ : . - : .
- v ’ . >

Predictors oﬁ 0vé¥alL LeNel of Influence :
@ Ir.

The five, predlftors of overall level of lnfluence listed

¢

¢
»

in Table 5. 19 tontrlbyted 39 percent of the varnance to the

»

'priterron varlable; The be'st pred:ctors were (1) personal qualltles'

and characteristics (26 percent) and (2) -expertise_as an admunlstrator

(an addltlonal 8 percent) : C !

Al

r 2

) Relatlonshlps between Selected Facets of+ Jab Satleactlon
and Selected Criteria or Bases, of school Effe¢%|veness,“ -
Leader Effectiveness: and Level -of 1nfluence R

r

" The flrst step ln thlS analysns;gto obtann |nformat|on relevant

R
v

jto Quest10ns 9, lO and ll was to determlne the Pearson product moment

IR ~om e

correlatlons between each of the three most lmportant pred|ctors of

) o SR

Y

overall Job satlsfact4on and each of the btems«ln the School EfFectlve-

ness, Leader Effectlveness and Level of 1nfluence lnstruments; The

N ) N
. o . . . . . . . . Lt R ) ) N

[N
vyt . < B ) .

.
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Effectlveness in maktng .29.66%jzik . f;%9166%a Q}gb
decusnons ‘-_u’; - . "f:'_fu“j_ T e .
’Effectlveness in: lncreaS|ng . .h3;9ﬂ ~:“~7‘ 14.25 0.53
"the job satisfaction of ° S . ‘o T
|nd|VJduaI teachers, .. .t ¢ SR S O o '
Effectlveness ln improvung 0 48.78* h;@7f 0. 50°
~the~ performance of teachers VT " S
Effé%tlveness in- durectlng fST.S? :' ;7“ ' 2#79: O.QS.
' the efforts of tédcheps St - -
tbward schooi goals PP o . - _.,; - D
Effectlveness ingcoplng ‘ 53;§9:.Q:1 R . 1.92 ., 0.48"
with-uncertainty and , T . s ”
conflrct .- U K . L - >
- : T

“m L. , - '.~ . -
. Y L . N . k
Table 5. 18 SRR e .
&tepw1se Mu]tfpie Regress;on Analysus of Leader Effectlveness }
ltems CEN Preélttors of Overail Leader Effect|Veness wie e e
Predictors oF ‘ ‘Percentage of - ‘Change in Lo

. Overall Leader Effectlveness

. "Variance - .- %

of Variance” * T
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.‘admrnlstnatorv-‘ L

v

.;w:lllngness td ﬁecognlze or ﬂ,'“\'
atknow]edge .the: €fforts. and. .ﬁ:f”
ach;evements of teachers and el

R ’
) " W s lTable 5. 19 » ,
Stepwise Multlp]e Regressnon Ana]yS|s of Bases of lnfluence ,j'
RPN Predlctbrs of Overa]l Level of Inf]uencé [
- _‘/ M’ - ./' R Y w’ - -

Af?, Preductors of &
Overall LeVe1 of dnfluenoe

L . L ,x A >

Percentage of
_Var[ance

.2

-

Ghange in
© % of Varlance

T —

Personal qualftleScand
charactenlstics Sty
Exper«ence as an - L i

A DA RN
. . .

Technuques uSed to endourage

iméet Certain: standards of‘ SR
performance f- N v

e

The authorlty of the . ,
prlncipal's posntton-f.-' ?':;'

.

- 4 .

25.55%

33.10

45,89 -

teachars: and; students to... L

”

tudents e = .
LT v S . " '
.. - — 3 , .. ". ,
T 3 - a: -
< ~ ;. R ." -
) e : -




” follownng crlterla of school effectIVeness (r > O 40) . ,:~\

next step was to determune the correlatlons between selected facets AR

PR

- . ,

The results af thls analys:s are reported below S

.
- . ot . e . ¢

Relatlonshrps bétween Selected Facets
of Job Satisfaction-and. Crlterla of

N, -

School EffectJveness e : ‘ -
- The’ most lmportant predlctor of overall JOb satusfag&/;n,

’ of accompllshment as an admlnlstrator,” correla{ed hrgbly_wlth the'*,

‘ - . s 3 . . [
. . .

'l;l overall school effect;veness_(r = 0 SS)
;2; effectlveness of teachers and admnnlstratbrs |h=adaptlngf

- ' >
- I -

toﬂchange Jnvolv1ng new pol:cues and/or procedures (

N

o 52)

50 o

4rstudents Eccordlng to clearly deflned standards or expectatlohs

(r, o hB) Ll LT e

L

Ht -effectlveness ln commbnlcatnng clear, acceptable, school-w1de ;f»,“

goals (r . 0 43) '4‘ ) ﬂ“L e SRR N

:.5:: effectaveness |n llnklng the turrlculum to the\schOOl

goals (r E

“w s - B . ~ -l . »

- A * - - 3

1, . ; . K .'." ,"» : LN

3. effe;tlveness of teachers and admlnlstrators |n evalnatung

of Job satlsfactlon and selected CFlterla of the maJorivar4ables-wh1ch

should be related aetordlng to the theore{;cal pos tlon of thns study.h.

- - . N f .
4

senée’ .

<

o~ Thus, sehse.of~accompl|shment of the respondents was strpngly related

e’

-

to thelr perceptlons of the overall effectnveness-of thelr school and

]
AY

i to the effectnveness of teachers and admlnustrators |n adaptlng to

.change, evaluatkng students accordlng to clearly deflned standards

- - »

Thelr sense of accqmplushment as.an admlnlstrator was not strOngly

-~

‘related to the effectlveness of the school i'

. .v, - s B ’.-
.o

'commun|catlng clear goals and Ainking the curriculum to these goals

”preparnng students to -



“::1;L:gf;.:-f:;}:ﬂ.*TJL:.:iT'f_~.f:;“y:frj;¥;‘af3:-i'o;}.ﬂh: f;;ie;"ﬁliéﬂEA;f~

AT achJeve succeszu!ly |n post Secondary lnstltutlons '(r =10.18)! NI

e The secondtmost |mportant prednctor of 0verall JOb sat|sfact40n,-l_*‘

‘Jif “effect of Job On yOur personal lﬂfe,” dld not corjelate hlghly nth

any rtems |n the School Effectlveness lnstrument (or wuth any |tems, R

PR the other two lnstruments)
2 , L
"‘:’ The thlrd most meortant predactor\qf overa1} JOb satnsfacttdn, -

. t“your worknng nelatlonshsps wnth teachers‘” cerrelat'd*htghly (r = 0 hl)fn IR

:'w1th ohly one crxterlo of SChool effectxveness; "the effectlveness
7. . e

-

K F,'lof teachers and adminnstrators ln demonstratlng a profe5510na1 and

‘carlng attrtude. .

‘.t d‘d ﬂOt COrrelate thh%Y W'th apy Of the other RS

he effectsveness of

-

1tems 1n the 1nstrument‘that also referred td h

-

'teachers and adman1strators .

f‘h‘““The researcher expeg;ed that 8- few £acets of_job satnsfactlon

-_.‘ AN

:;would be hlgﬁly correléted w;th partlcular crlterla of schoo1 effectnve*
',ness, for example, satlsfacf«on wuth “the attltudes of your teachers.
'ﬂ, oward change” correlated hlghTy (r‘= Q 60) w|th the éffectlveness 6f o

e 'Ij'teachers and admlnlstr/ators m adapwg to change lhvolvmg new .

'ijo]rcles and/or procedures ' Not a11 of the hlﬂh correlatnons or -

e
-

.-strong re]atnonshlps are reported, some of those whuch were usaful in.. -

desernblng the relatlonshnp between Job satnsfactlon and school

23
<

aeffectiveness and whnch provrded nnterestlng cnsughts are reported

-

-

Satlsfactnon wuth.”the teachlng competence of your teachers

correlated hlghly W|th the follownng crlterxa of\schoo} effectlveness
. ‘effectlveness of teachers and adm«nrstrators in demonstratlng
a profeSStonal and carlng attltude (r = Q 55)

2. overall effectlveness oﬁ the school (r -/0 45), : - ,\ e
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CewL . -

T effectrveness of teachers and admnnnstratOrs |n handlnng
- unexpected overloads of work or. emergencues (r 0 hh).‘and

- . . <

"h.x effectlveness of teachers in evaluatlng students accordlng

7

to clear]y deflned standards ‘OF- expectataons (r =0 hh)

Sag:sfactlon wzth r'the teachlng competence of your teachers“ d;d nO”-”

correlate\as hlghly wnth the “student outoome ltems, tho§e~relaped},;i .

to languege and matﬁematlcs sknlls "preparatlon_for émbléyment, and

success |n pOSt secondary |nstltutr0ns;‘- . | .
- . uattsfactlon wnth “the mora]e of the <taff” corre}ated hvgh]yll ‘

w1th (1) ”the effectnveness oF teachers and admlnlstrators rn demon-

stratrng‘a:ptofess}onal and caring'a;;itude“jz“ 0, hS) and (7) Moverall
'ﬁeffeciiveneSS of £Hé scnob{”'fr'=l0;48)l“{ i.r‘4 - ;‘ - . L -

7

Satlsfactlon with “the attltude of parents toward your sohoo]“'

L

'i{ correlated h!ghly w:th (1) Mits effect|Veness in preparnng students to

S

be respOnsnble cutlzens” (r = 0. 48) and (21 overall effectrveness of

_fﬁ' the schpol“ (r 0 bl) Thns farer dld hor correlate as hlghly wuth ‘

S

hfrthe chterla related to‘a'safe- ordérly enV}nonment, the peressnonal‘

 caring attitude of teachers or fdrmal communication with parents.

- B " ‘, .., . ‘. '

RelationshioS-Between Selécted Facets
-of Job Satisfaction and Ctherna of
Leader Effectrveness

-

'Satlsfactton wnth.”éense of accomplishment, as an administrator"
corre]ated hnghTy wnth the follownng-cr;terna of leader effecrlveness

o, your effectlveness in !mprovtng the morale of your teachnng

'

'Staff (r = 0. 53),

.2. your overa]l effectlveness as.a leader (r'= 0.59); : L

3. your effectiveness in wOrknng w1thnteachers and in-school

.' L | .' .._gg
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DI

L fadm4nastrators eltheT to change or develop po1|c1es (r = 0. b8),

s -

. your effectlveness !n 1ncreasnng the Job satlsfactlon of

‘fund1v1dual teachers ( = 0. k?). and ;_L'“ R L ._flA'“ .'f

53 your effectlveness ln |mprov1ng the performance of teachers

(r»— 0. hS)

ln cher words, thls facet of satlsfactlon correlated hlghry (r > 0. hO)
with one—half of the ltems in the Leader Effectuyeness tnstKUment,A
*.l Satlsfactlon w1th “Your worklng relatlonshlps with.teachers
“correlated h:ghly (r =" 0 hl) wrth ”your effectlveneSQ in |ﬁprovuhg
the morale of yoUr teathung staff
- Sat|QFact|on wuth ”the attltudes of youv tearoers toQaro-chanQefi
correlated hsghly (r = 0 h9) w1th “your effectlveness in dlﬁectlng’
the efforts Of teachers toward school qoals” buf it drd ‘not" gorreiafe'
- as hnghly,w;tb'theae,tWOyntemet

1. your effectiveness in working with teachers and'in"school~
~administrétors either to cﬁange or develop policies (r = 0.35); and

‘2. your effectheness in adaptnnq polnclés and procedures»to.

-~ .

accommodate chanqe :notlated by the externa\ env~ronment (r =30, 26)

ﬁelationshgp between Selected Facets ' . r‘\/
of Job Satisfaction and Bases' of
"Influence
e

Satisfaction with ''sense of accomplishment as an administrator"

Ty . . . ,..' . \ .
did not correlate highly with any items in the Level of Influence

Instrument ana neither did “yOur Qorkiﬁg'relationships witH teachers."

|n fact, no-facet of Jﬁb satlsfactaon correlated hrghly (r > 0 kO) with

-

- any items in the Leve] of Influence tnstrument As expected He

highest.correhation (r = 0.36) was between-satisfaction'ﬁﬁth;”authority
% o

. . . N
\ N



. N

assoc:ated wrth the" prnncnpal*s posntton“.and ”the level of lnfluence

e . X . - [

derlved from.the authorwty of your pOsntuon aq prlnCIpal

“

Addltlona] Comments

' Table S 20 réports rhe frequency of the addttlonal comment s

related to the major varlableq of thit sfdy and ta the prifcipal's

- ce

‘role, made by b3_of.the~re5pondents-in'fhe“inal seéfjnniof the .
:queéfionhaire.. Mosf'of;fhe§e chmmént§ were relafealfo job satiefac;ionh

or Dr{ﬁcipa} efféotiqenesgf“the tehm dp'ihéip$1“ Waé‘u<ed.iH$te;3 if
' kieade}“ by mOsg‘féSboooeh;s::.Ihe cateqer jac ;n thi= *ahie ave

B

'I'Hiﬁtu§CQ3'be]ﬁw

Job Satnsfacf|on and.Dnssatnsfactlon

Twe]ve re:nondentc deccrlbed their hugh doqvep of satisfactinon
as a principal. Three of the mnre descr iptiva respon:es are provided

below .as examples. N ,
. e

Job satlsfaqrnon i}Vderlved from work that is oersona1ly
' fulfllllng . . . recreative (as opposed to burnout}.  Job
satisfaction. really generates from honest relationships
(roses and brick bats) but given in trusr and mutual support
of a common goal.
[My] greatest feeling of aétomplishment comes from molding
and_selecting staff to arrlve at a point where | have a team
that works together .1 .also feel good about'making changés
where | feel there are problems and then observing improvemnut:
! ende'working with“s;udehts and teachers to impreve the
teaching-learning situation for all students.
The' ether determinants:of job satisfagtion clearly iéentffied
from the comments were communlty -schqol involvement, recoqnntndn from
~ . T .o

associates_and peefs;‘belhg~W|th dtudents and teachers, helping BN
‘individuals to grow, meeting the challenge of ove}éoming financial

‘.
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Tab]e 5 20 N
Frequency of Comments Related to Major Variables
L sand. Princ»pal's Role . e
Frequency |

Joh Satisfaction ' ' e e 20 P
School Effectiveness ‘ 6
Principal Effectivenesé : 16
LeVél’of influence b
Principal's Role ’ 9
Other-Comments B 10




@

" ‘Education and the Depar tment Qf«FdhcatTon fne g empandent 1iﬂ€eg%the

restrictions, and support-.and understanding from centfaj ofché”staff

.~ e}
» w

ahd school g%ard members.

.

Eight respondents described théirmfeeling of dissatisfaction
with their jgb. Two of the more descriptive responses are provided ~
below:

The responsnblllty of a principal has ‘increased over the paﬁt
few years. The JObIS more stressful, less satisfying, and
more frustrating. ~Less freedom is ngen to creaﬁnv-ty and thel
oppartunity to develop the whole child.
How can e have any job satisfaction when', all |s fading’ away7
Staff is being cut—hence programs are going’ and students are -
dissatisfied and bitter.. Clags sizes are becomnng large to . i
the point of physical discomfdrt . . ..The. cond i tions. are npt '
understood . . . by the public. Teachers féel harfaqsed fwe'
lack lead~rship fram our reglonal offlceq :

<

The othev determnnants nf jab dﬂssatlsfartunn rlearly adentnf:ed

! - .
were crﬁtlcal, unappreciative SUper”rd|nafeS, |nab|l|ry to PFOVlde a

broad variety of proarams, eCOnomlr reward not commpnsurate with -

heavy work load (reported hwfce), and activitief of the Mlnuster of
i L - .

following:items that create di¢satisfacticon

1. dealing with 'a poor teacher, : .
2, little control over Tnﬁéwxivéc te ingrease performénhe of
staff, : - oo
3. unprofesstéhal reactions of some teachers to supervision,
, . petty grievances between staff member’s,
. 5. lack of recognition of Jnd|v1dua1 accomplnéhments “and
6 few Jncer\tlvec to increase one' S own’ performance

N

School3Effecfivenesg

Only' six respondents made additional comments related to school

‘effectiveness; these comments were very brief and proVided very little

‘useful information. Three examples are provided:



As ‘much .as p0551ble teachers shoutd teach un the areas of S
; thenr greatest strength

Shohtagé of funds reduces school efféctiveneés.

-GOthpérénts and teachers guarantee the deV@lobménthf good
schools. ’ : S :

Only one determinant of ‘school’ effectlveness wars mentloned by more .

than one .of these respondents; ”teachers? were |dent|f|ed three tlmes

“~ '
Principal Effectiveness

,Sixtegn respondents commented Brief1ylon Dr:nCiéal-CFFeqtiveneSS.
rather'than leader‘effectiveness ih mos t qasés; Five of these respon-—
dents fdentified '"'teachers'' as a deterh?nant\of ptincfpaf
éffecttveness—-parents and students were nhted once.alonq wnth
te;chers Other determinants |dentnfqed were good worknng relation-
~shiQ§, collegial or demoeratic deqns:hn-maklng, be:hg 'yisible" and
acéessiblé to;teéchets:and students,ténq having.sounq administrative

training and expertise.

- Level of Influente -

.Thrée of the four comments on level of influence also had been
»dutected toward pr|nc1pal effectiveness and JOb satisfaction—for
example, “My effectlveness, Jnfluence, and job satlsfactlon stem from
my relations with all my publfecs. The single comment about level of
influehce was that prihcipals had to know as.much as possible about

teachers and students to be able to influence them.

Prnnq;pal's Role

N|ne reSpondents made comments spec:flcal]y about the prlnCIpal'

/

role, although they had not been asked to do so. The more descrtptlve

€
~

160
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comments, §YT8 of which contain implications about job satisfaction
and/or principal effectiveness are reported below:

The role of principal is being made exceedingly more difficult
by decisions of others over whom the principals have no; contro]

The primary role of the principal is to be the |nstruct|onal
leadder and motivator. The secondary tasks related to school .
organization .and management are also important but can be
.delegated. The most important thing a principal can do is to
be involved in professnonal development on a one-on-one basis
with staff. lnduvndual growth brings great job satasfijiym{
i

The shift of tegcher evaluation from the superintendent’ to the
prlnclpa}*has ‘added considerably to the responsibilities and

f B

A,

“the need for maturity on the part of the principal.

kdmihistration is a total commitment.which calls for perebnal,
-discipline and a high leve}l of knowledge. , »

Most 'important on a day to-day basis is the sku]] lnvolved in
encouraging wholesome human relations.

Level of difficulty increases with the size of the school.
Responsibility is far greater than authority.
A clearly defined 'role' as principal [is lacking].

After twelve years it seems that more of my time is spent-on )
organizational maintenance, rather than productive . . . g e -
leadership. The reactive type of administration or leadershlp
normally involves having to respond to the external environment.

Other Comments

.8

These.“other comments'' wére not related to any of the,major
variables or to the role of the prlncnpal They addressed such thlngs
asAthe respondent s reaction to the questlohnaare, partncu]ar prob]ems
oin his/her:sehoo[, sr changes that should be made to_lmproye.SItua-

tions.



: Summarz-
Thirby—nine.percent of the respondents were hlgh]y satlsfled

with their jdb. Forty-five percent "were moderately satlsfled and no

mrespondents were'moderately or highly dlssatnsfued

Twenty- seven percent of the respondenﬁs rated their hlgh school
~.as highly effective. Sixty-four percent rated their school‘ag.

moderately effective and 8 percentarated itQas?slightly effedtivef

Twentv-one percent of the respondents rated "their cwn“leadership
as highly effective Sixty-six'percent rated their leadership. as . )

deerately effectlve and 13 percent rated It as sllghtly effectlve.'

f

Thirty; ; nt of.&he respOndents rated thelr level of -

; -
tadli ] ! . . .

influence asfhfghfand.all others rated- it as moderateg

torrelational analysis kndicated that strong, dineCt relation4 -

.shlps exist between overall job satlsfactlon of hlgh school pr|nc|pals'

and their perceptlons of the overa]l effectnveness of the 5chool and
their effectiveneSS as a Ieader Alsd a‘dlrect relatnonshlp exnsts

between overa]l job satusfactlon and perceived overall-level -of

’.

influence but the correlatlon coeff|C|ents showad that m |s weaker' .

" than the other two relatnonshlps ' _.§ B 1 -

Correlatlonal analysis also lndlcated that the pr1nc1pals ,f_f‘

~

perception of thelr overall effectuveness as a leader was. strongly o

¢

-and dtrectly related to-their perceptlon of the overa]l efFect;veness

'of thelr school and their perceptlon -of thelr overall leve! of

nfluence. S . Lo * A

The follownng relatlonshlps were ldentnfled between overall JOb

-

sat:sfactlon and selected organlzatnonal and personal characterastlcs.
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' h-f@effectheness of teachers and adnlnlstrators ln demonstratlng a

R
~
'

) I prtnc:pals of. city hlgh schools were substantlally more
bsatlsfted with thelr JOb than pruncnpals of rural or’ town hlgh schools,
2. pruncnpalsfworklng in, separate dlStrlCt and.publlc dlstrlct L

‘school systems were 5ubstant|ally more satlsfled than prunclpals in

‘ duynsnon or: county school systems,

l3; prnncupals of schools wnth grades lO through l2 were sub-

'tantlally“more satlsfued than_prlnclpals~of‘schools,wlth grades~7
_through l? o "'f “1.'. S <; B

P

L, pr1nc|pals of the largest schools were substantlallv nore
.satusfled than prnnclpals of the-smallest schools,

5. prrncnpals who- were - 50 years old or older were substantlally

~

more sattsfled than those who were. 30 to 39 yeags old- and

6. uprlnclpalSNWIthvflve;or more years |n their presemt .

. .
~

‘ yposltlon werefsubstantialli more satlsfled than principals with

three-or fewer years

.Overall Job satlsfactlon of hlgh school prlnc:pals in Alberta was" not L

. ﬂrelated to the courses that they had completed ln educatnonal admnnns-v

tratlon. .‘ "

,

The best predﬁctor of overall jeb. satlsfactlon of hlgh schooL

a

aﬁprlncnpals in Alberta‘was “sense of accomplnshment as an admln\strator ”'

followed by ”effect of the Job on your personal lufe and, your.l

'“'worklng relatlonsh:ps wnth teachers.',. 'g'f' '-l ~..'~';." ‘ﬂ}fn: AR

The best prednctor of overall school effect1veness was the per-

i.celved “effectlveness of teachers and admlnlstrators in handllng

¥

"”Qeunexpected overloads of work or emergenc:es,” followed by ”the

s

- .



Sl professronal and carnng attltude” and “the effectlveness in.provndung -‘:~g
students wqth satlsfactory skllls (XL IN language ;:'i'7;:,; -»'1?;5.i f PR

- Tha
0 . . ~ . A

'/l, ¥
when asked to llst the three most smportant lndlcators of sch ol

P . L -
. f .

’ effectlvehess, 65 percent of the resbondénts ldentuf:ed the satls-‘: .*‘ TR

s

[y

N Y = .
) factlfn, morale or ”Splrlt“ of stﬁdents and teachers as .an C;;drtant S J
|nd|cator* over ;0 percent 4dentlﬁ1ed academlc achlevement or achleve- ERNERTE

.,-‘.\‘ Y .,-. . '

7'“ meht |n post-secondary vnst'tutlons-and 35 percent |dent|f|ed the

FEET I,

v o
/

Tbe beét predrctor of overa]l leader effectlveness was.. the Z"”"o=‘?

.
|

percelved ”effectlveness‘ klng deC|SIons,“ followed by “effectlve-

ness i lncreasnng the Job satlsfaCtlon of :nduvudual teachers,{; S

. s

L The best predxctor of overall level of snfluence was ”personal e .

qualltles ahd characteruStacs,” followed‘by ”expert|se as an ~:§t ' ::i -f'r;

o R

.\'
v

) admnnlstratoc.

. . o e . ‘,.,. . . . -

"

Several facets of satlsfactnon correlated hlghly w1th partlcular~'

v .. ' ]

crlterla of schopl effectlveness and/or leader*effectlveness but no‘

. P [ .
~ ~ . . d A B
. K

faeexs correlated hlghly WIth any basns of 1hfluenge."The FaCet 'i C LT

-
» :

;“SenSe of accompllshment as an admnnlstrator“'correlated hnghlv wlth _f§f5

R . ,' T Jo

fnve'crlteraa of school effecxiveness and fnve crlterna of leader..'ﬂ Lo
- ' R ) 'bb o~ R . ’\'J v -‘~_ v . - ot !
effectlvenéss. ; .l~>,.~-;j SN ~ e T T e e

- . - R B L. . - ~

”55- Thurty-tw0«percent of the reSpondenﬁs wrote Paddltlonal comments” -Viﬂfl

at the end of the<quest|onna|re.ﬂ Most of theSe comments were relatei

] ..

- ‘

2 to JOb satrsfactvon (d:ssat)sfactloh) or prnnc1oal effectiveness.:f

-
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“principal's 'role were: repotted
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S - CH"APTER 6 S S T

' ’ Analysns of the lnterVIew Data o e

Th:s chapter presents the analysns of the lntervnew data |n four,;‘ .
"llji' maJor sectlons. F F'“ﬁ thé qreatest sources of Joh Satlsfactlon and "1'*'1

dfssat;sfactlon of the |nterv’ew respondents are reported alSO, therr'-

4-;1~:; understandlng of the facet “sense of accompdlshment as an admrn:strator" B
i f’f"::le 1ncluded nn thns sectlon, A summarv of the meanlngs of leadershlp ;f ;
B R . , . . ; ',Q:" X
descrnbed by the requndents folluws._ Next, the efforts of the respon- l oo

_ 5 descrlbe the degfeetovﬂnch one varvable IS an lndlcaxor of another” fﬂ;;

' . ".are outl:ned A report of the factor% c0ntrrbut|nq most to theur level '
«””Q‘ of lnfiuence precedes SOme ”smpressnons” and a sunmarv S, l R 7

Tom e Greatest Sources of. Job Satisfactlon ;ﬁ C

’:3", 'nd D|$5at|sfact|on -',-\: ¥ _.q; }'“ ,.;




,'ireported-' The edlted responses below |nc1ude only these port»one

wou]d not “do Justlce“ to the descrtptlve qualrty of some of tha data.

—

..Also the observatlons of the nature of the data wou]d be morev:

r
- . .

A

o meaningful qf some df the actual respdnses, In edlted ferm, were

LR S . R

. . -
-\ .o, ~ I . - .

f‘dnrectly related to the questlon aeked any phrases or sentences whléh ﬁ

N

7}.detracted from fhe descrtptlon of sources af satisfaqtion have—been
' - f

X om|tted These,examples were chosen because they repcesent how the' s

- v . -
-

prnncmpais descrlbed thelr greatest source of Jbb satnsfactlon . -
"1,';The fact that you are comtrlburlng to the welfame of. o Y -
o ~'studenbs and’ helpnng “thein"to be. werthwhlle peop]e in'the -
i .,world of work and in society. [gives: me great satlsfactlon] ,
CT One of my personal. Hhighs'!; ‘that' 1 get..from the job -7..-" .
oo s when " Mmeet students who are succéssful after a few -
. years’, },: . to taik with. them oo and fee] maybe l've T :
- _cqntrlbuted to. where they are:. - t et L , o T
L2008 enJoy worklng wi th. the age group of hrgh school e
-~ students and deal»ng with young people. '1'enJoy the_ : -
5professr6naf relatl“‘shlps thh hlgh 5chool teacherso- o

: - -
Ny ¥ 2

31 aThe satlsfactlon that | get when | comé- into: a schoo] is. . o
trying to “leave" that school JUSt a fngtle better. than e j‘
B f-was when -1 :came. . " .| utilize dy abilities; my skills. = . ¢
S effect change‘ to- influence and make a d¥fference. . 3 .
) tUthinke it is 1mportant that '}, develop a close relatlonshlp
with teachers. . , . where there. is _harmony. and, . ... High . =
staff morafe.,.v;,l,l thlnk that one: of my JObS is to get
" the staff to, work together, to. develop that “esprlt de..
corps,' apd once -they are able to do' that.. .. . the. re§t

fo}iows, so that certalnly guves me. a lot oF satlsfactlon.

. Sy
. v A .
,' L. L , . [} .

o b, I'Wduld have to say worElhg wnth students and. sfaff

R eépecla]ly students v v 'who really do shew. a lot. dY =

.. 7 growth. .1 compare’ them wqth jurtfor high school and .1 find"
s ,that worklng with -high' school kidstis . . . very satis- . _g_.g
o \factory T they have 3 lot'of good ldeas, they are. . % e

R stlmulatnng.. ,". zwh.. CL wyz'm. SO

4

R

RSN § my students are 1earn|ng and ‘are happy learnlng, if my
- "teachers are teachlng ‘and. they are happy teaching, 1. would- ST
"'say ~that gives me’ supreme happlness s thlnk,more than;?’
Tt hnythlng we: prodUCe ‘good . cntlzens When I see that’ happen, TR

"[when] 1 see: proof of good cntlzensh?p, ! would say that I« R
feel successful -as. a hlgh school pr:ncnpal.“_ ' :

P - Lo . N . . el R




cal T . Wl -

Observatlons.; The greatest sources of JOb satlsfactlon of the . :,_f e

|ntefv1ew‘respondents are summar;zed below in- the observatlons of S ERRP Rt
therr nndnvndual responseS'“t - 7\? ft‘"”_'f:i,' T f"J‘ "

. N B B ‘
. . R . L. ‘,',\'- L v : .

. Seven prlnclpals emphaS|zed “students“ as an® lmportant ,;" 'f,/

’
.

A N [ . . o

source of satlsfactlon, three of these nr1nctnals spoke only of )

] - . PR

students One other nruncrpal referred Jndnrect]v to students

' -

These prlnc«pals stated thnt thev qalned much satlsfactJon " f':'.ﬂ"

’
v

from seelng students Succeed in. school and after graduatron,,from

l R
. RN

seetng them grow to become~successfu} cntlZens, and- w';fung WIth

\ - - "'?.

them and helPlng them.; Clearly, these Pr|nc1pals ga|ned sat;sfactu;} - co

)

from worklng wnth students and seelngvpos;ttve outcomes for their

. . . . . '

Lf_w;tstydents; , _ ‘ .

. '._‘ . R
. et i - \ B

"“f S|x prlnC|pals spoke of working wnth teachers or seeing

- A

’v . . -

'satlsfxed happy teachers as a 50urce of JOb satusfactuon.-_One'“a \

B 1 ~ ' .- I

%f."fj' prlnclpal d;d not mentlon students but emphasuzed developtzg a c\ose u.' .

worknng relatuonshap hﬂth teachers and see;ng them work un*harmony .. ;“_:-‘

I

PR wnth a hngh 4evel of morale._ R ”
. >q'- , ~. . . B . - ; _"' . . ‘.. 3 ) o
el ot t‘ ‘ 3; The other sources of satlsfactlon reported by |ndﬂv1dua1
Toprin ,ipa]s are functlons of 1eaders or admlnnstrators , (l) nnstltuting/
NI LR : .-—.—f -._‘ - -""v o
. 1 v ’ .

pol:cues or regqlatlons that satnsfy students and teachers,‘ e

(2) “settlng the stage from.ah admlnnstratlve po*ht of view," ,,/ e

. i .
“ R PR '

(3) maklng the school better, changlng or maklng a dlfference,

S {L"‘ff‘(b) deVe]oplng a pos:tlve attltude of thenstudent bodv, and ( ) the
N Q..ﬁu...

ab?lsty to tnnovate, to make changes.. The Fourth one has already been ' :

‘ P
.noted in the flrst observation bedause |t s student re]ated thrs




N w1th students L -

~

Cae

oL . : : - . .

'.‘..- ‘l . ' 1

Asatisfactfon'for individualvprincipals.

.

3

‘mentipned by the principals;lfor'example, prestige of-thelposition3

N

recognitioh by others,_working with parents or central office adminis-

.

m: trators,fapa making effective decfsionsu-

‘Greatest Sources of Job,Dissatisfaction',

The‘principals described what gave them the most dissatisfaction
as a: hlgh school prun&upal 'These data were handled in the same way,

for ‘the same reasons, as’ the data describing™ sources of job satls—

’

fact|on. Some edlted:responSes»are reported below.'y o

4
hY

] am- most dISSBtISerd when | see students who are unhappy;
‘students who feel that they have ‘earned something, whether
it be marks, ‘respect, or. whatever, but find that teachers.

~ do’‘nmot-appreciate what they- have done. My greatest dis~
"satlsfactlon comes when' students and teachers ‘canhot get
valong and. the teacher, as’ the adult 'refusés to adjust.
2., Job dlssatnsfactlon comes from seelng teachers who are
' unbappy because these«teachers wnll not ‘be 'as effettive

-"\,

-

t:ii ’ N )
.3, There are cert days when certaln sntuatlons or elements
C .. . willTcrea g dlssatnsfactlon. . . Rather than any one
o~ given sutuathn'”ﬁ's usually ., {,; spun offs feom many of
- the things that you are doing day-in and day- out, and- it's’
'3really ‘not enough ta create Fgemeral dissatisfaction, but
snmply dlssatnsfactlon at ‘a moment ‘o SItuatlon°
R ! .
4 would say perhaps a couple of thungs. One -where staff .
. 7 cannat recognlze the overall school obJect|ve or philosophy
- ~ and, perhaps,‘concentrate too much on their personal .
objectives. . . . | think the .other thing would be the

support- structures. - There are times when. tHlnk‘Ehere isn't .

-enough support for the role of the prlnCIpa] . « .-and. this
‘gives. mé ‘a‘great deal of dissatisfaction [lack of support
= from superV|sors,‘the ATA and central offlce] _

..’l would have to say the polatlca} end, where you cannot "do -

h']*_certaln thtngs becduse you believe that it's political in "™ =
"nature, im other wo:ds, it may be offendlng certaln trug}ees e

e or. certaln people Jn the cpmmuntty

v -

» ~l. Several possible common sources of job satisfaction were not
: : ‘ ) . LS L

~
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~.A : ' Lo

Observatiohs The greatest sources of job dlssatlsfactlon of the

- {0
N [ 4

‘ interview respondents are 5ummar%zed below in the observations of their.

¥

individual responses:
T, Persons or groups of persons outsnde the school were sources

of dissatnsfa;tuon for five principals. Two pruncnpals spoke of -

~

political pressures or frdstratEOn with policfes from trustees.and X

the Department of Education, and three reported- lack of support from

Lk )

.superordinates as a source_of d|§5at|sfagt|on: One of these principals

.fa}so noted dissatisfaction because of‘the difficulty in tontacting
. - . : -~ ; <
'7,parehtss |

| i.,'For five prineipals,‘teaehers were‘sourtes of job dissetis-
,<tactjodlin some way: teaChers who were unheppyvahd, therefore, notﬂ
as eFteetive; those who created and/or mishahdled;éonf{ict with®
studentsi those&Qho did not support school goa]s}.and“thosa'Who did

?‘ . L

not work to thelr full potentnql or were unprofessaonal
3. One prnnCLpaI spoke of the 'conflict between students and ..

teachers. <Th|s prnneypa] Was the ‘only one who spoke speelflcally
about students who'Were uhhappy,fOr one reason or another, as a

.

maJor source of dussatlsfactlon. fOne i%plied thatlstudents‘who do

W~less than they are capab]e of- donng are sources of dlssatlsfact:on.,\

-

The nature of one source of dlssat1sfact|on described ‘was

"_uhc a L',Ib seémed to be related to the socneta} pressures or new

eXpec ations.on‘students and schools, or thé changingivalues and

TN

standards faC|ng students. , S | ‘f.f{ Coa LN

5. Two png:éupals reported no maJor sources of dnssatlsfactlon

~ One of these repo ted only dally mlnor frustrat:ons
AT
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Voo . o . ' .
g. Several possrbla, cammon sourc s-of job dissatisfaction were

s

not_méntfdhad b{\thi\ztinctpals; for exakple, too huth papérwork, e
inadequate resources h& %acifities,ﬁh0t.enough time, student d?scfpline
prob}ems; situatiOnS resultihgffrom declining enrollments,‘and tﬁo many

meetinéa. ’

Sense .of Accomplishment ’ -

In the preamble to the last part of the first queséron, the
‘i ,
L 4 . R
“interview respondents were informed that ''sense of accomplishment as

an administrator" had proved statistically to be the strongest predictor
& T
of overall job satisfaction. Some examples of what this term meant to

them, whether or not they had rated it highly on thei™%uestionnaire,
A ) - B} o '
are provided below; the- responses were edited in the same way as the

respohses ‘to, the other two parts of this first question.
j .

1. It's a very hard thiﬁg to put your finger on. You . sense
it when you talk with teachers and when you hear the.,
reputation of the school. " You sense it but you don'f know
" why teéachers are satisfied with ‘what you are doing. It
mxght be, your manner, . . . your organization ability,
your Forthrlghtness, . . . your honesty, it could be so many
different things . the teachers perceive in you as principat.,
. . Wher ! know that teachers are glad that | am
prirgipal or . . . they are glad to be. at this school . . .,
that's real satnsfactnon. _ -

2. Knowipng that the“pommunlty was happy with the services the N
school prov:ded and. that would be .reflected in seeing'a - ,
school that s oot just a smooth operation adm:nnstratlvely,
but also a school . .. . where the teachers. are happy to
come. tp work,  and the klds are reasonably happy with their
teachers, ., . . the faculltles,f.’. . the actnvttres, and

'th%“courses.‘
.“-'ff35; K ‘consider. it a great accomplishment when we take a’ luttle~
st o . GradeQ [studenti who is flounderlng and ‘[he/shel graduates

LT :9"a very mature person,.able to" cope, at the end of Grade 12,
CUMY prlncnpal's door is-open-and | work very closely with

;' students.: So the . satlsfactlon that Ib%gﬁ is . e s

[ln] the fact that you can see these people ”ange,

¢
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. . N ' B o “.\\‘
b, 1'm a steward of what |'m asked to do here. . . . It goes .
back to my initial comment that | tried to make it a better
place than when | came. think sense of accompllshment lS

and- to -
. RAs. long

the .service that you give. to teachers and to kids
me~that's my entire. role; it's a service:- role.-'v;
‘as I'm 'providing a service-and 1 can effect _change and | can_

make a differehce . . . | have satlsfactlon
VSa‘vl suppose sense . of accomplishment would come from feedback
. . When someone comes to you and says 'l sure like the

-.Job that you did,' no matter what it was.

>

‘Observations. What '"'sense of accomplishment as an administrator"

meant to the interview respondents is summarized'below in the’

' observatuons of their nndlv:dual responses

1., Thred prlncnpa]s specnflcally related sense of accompllshment

Al .
L e

to oositrve feedback about.themselves or .the school, from teachers,

students, or the communlty

ro-

/\\ I

‘3, One pnlgalpal related sense of accomplnshment very drreqt]y"

'~ - R
‘to establlshrng communlty acceptance of the school and ts unique 2
phllosophy.; : . _ R
. ' g o
'h, At least half of the princtpals related sense of accompllsh-

ment to “teachers.“ They sensed accompléifment in seelng that teachers

-

were happy or’ satrsfted W|th thelr JObS, or. in establnshlng condntnons.f

and .an atmosphere inv h h teachers and students could work effectlvely.ﬁ‘

5 One pruncnpa1 found a. sense of accompllshment in- the ro]e of 'H:jf‘

o
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Job Satisfaction of Teachers, Staff Morale. - '
and_Leader or School Effectiveness -
3 : ‘8
8
In the six parts of Question 4 of the Interview Schedule, the

L. ()
Y : . LT . . > R . )
nrincripals were asked to think quantitatively about the possible

L ‘s
relationships hetween job satisfaction of individual teachers amd

-
laader effe-tivenass ar schonl effectivanecs: alsn, h%fWPP" staff

v

nrale 3nd 'eader effertivennce or schnol affaciivenecs,

In the first part, tey ware asked to what deq ee they helicved

-
)

that the jmb =atisfactior n! indi:idyal teachers ie an indiratrnr »f
theit eFfe"tivom-"f' neg a 'oade:' . Thipe P'i')!‘ipalﬁ OVDr‘%SS'P"J the h-!'!
that it !S ’]‘—‘it? a é"‘q”—"j ;v\l"i(atoy \'!;"'.Q the phrage "'a qrn.af ch"
: v .
hut they did »nr  upporr their beliel wjth ext Ianatians or avamp e
‘ "ot

Nnafher prinecinal asrared simply ') think it' = 1 partial indiecatror !

and annthe: = id thsr it is net dn indicator, T o pllhf|pa]5 pv{ Pty
. : LN ‘I -
v falloviny descriptigns oF the relationshic
A r ) . A

, . #
. ann" think it's significant. but, if the leadership

wasn t,ther° I think the staff would ke nffected ¥ . .; if

they didr't see you genuinely supporting their needs and
the teaching and learning, | thivk, sure. .. YWhat is it
“about a leader? To me . . the 'ey point is if they ’
[tpqghdrs].see honesty, and :+ . . srmeove who really vork-

in the best intarest of students, . . . learning, and ghe

prog:ams in the school . , . that qul.ver staff :ar'qfactlon
Uhen they see vou worklng for the <chacl's goals, apd¥

H

make decisiors in tdbqh ituations . . ¢ for the <uvp0" !
teaching nd ‘°1r”|nq, fh t is extremely satrigfying tn
t n~hers 4 ) f

A princiral.can’'t cause teacher satisfact‘oq"compfetelwf
Rut, the leader still has a great,dealtito do with; their
sat'sfaction - whether' they have the materials needed for
th~ pregram, whethgr they perce!ve that they arenlmpﬁrt“"t
in the schorl, what percep*ions they haV° abﬁnt th= 3

peineipal’e .. thonbte abant tham N P
v. N I
. i . 3 .
ther t ree p*'oripals war~ unahle to respind tor this question.
3
A .

vk, princiragls viora selet to hgh dégreé they?

i
4

1
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.%?Lﬁ that it more §grg

e .
M 3 .
believed the joh satisfaction ~f individual teachers is an indica¥ns
LY .'f“
nf the sehrnl's effectivaness. Seven prinecipals expressed the belijef
i L
NN X . > >
that it ig an indicator, that- there is dpF,,initely a relationship @

. . . ® ’
betwee the ﬁﬁ?,variah\esu but mﬁly rﬂﬁep de"é';heaﬁfhe strenagth rf

(Y I . v
the relatinnchip, These three felt 112t the joh satisfacti~n of
¥ R

¢
tearherz i~ a,A_v‘v‘h!y gtrmag jrdirator ~T g han! r'”?v'tiv'z,-necq. N
Nt Tave Fr\,,-_.‘ i ;‘]d NNt antwr the (et ' . ('eIr th-‘r RPN
VE. X vgh‘v-c e YOt |p|—'\l°.—1 . M

@
If principal® Aid ot sanwer t'e (ifst gwo parts of Ouesf%fh h
4 " " P v

H
4

then they were not asked 7§00 < vi-l3crinn of teacherr hoke stranaly
H ' 1
i N

. u ¢ w . " .
indiral ‘ ygr‘der "Z;"’F;PC_':(I”eI!PS'z M schonl efféctiveness Twa princip
Y i ! = "\y ' .
% 5 K3

»q]y,tndi-hres\@choqllvffoﬂr? cneds hut they

<

A '
&i

R

«

. ’ E

add¥d that schgnl effectivenci~ 1osylts from leade offer ivaness.
- ' * ' l 1
§ :

. . . (. . )
Another principal suggested thot. ™t Tndi. 1@ b7l Jealer offeoyqive

14

1ess and school effectiveness

- .’ .
- ¢ Tl A . 4
, K ' " . ‘ . . . . ’
Int the last three patte nf Queation . Principslec were acl LR
w, ¢ ' g

¥ ! - ° . T,
think apout 'the possible relatipnghips hetwden staff morale »0’ Jead:
. ' 0 . .

el fm ;""»”e-SS .p'ﬁchool 'e—(férv-' I-/gi”p';c.._ Ovre e _,3:-"!1:‘"‘- tl\cay ot A
Yo PR et 5

‘I

: . i i N
in =eeing stafi ymorale »r¢ either an ind(jr:\'hv' of Teoadar clloiti gu=:
! [ 1 ‘

- N . i)
or échool nfférfr ennnn: alsx : they did not a2ke a3 wleg: dict i et
' Y
. v ' .
betiiear staff meral ,ang ioh s tiafaction o f indl idusl ted baoa,
1A
NS o .
Sivw prineipals felt that =tn'f mcrile in a Strann fodiemoo

and cehnn ]l af factivepess but  onld go ne further in th compar icon

N

with any degree of 5'crt:qin‘('-'y, Nree principal felt that <taff gjo(a]'

. - N3
is ot oan indicator ' leadsr 0 sch v ' mtiveresg, *
. R . a : -
: \‘ / . : '
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1
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e L3

e . P ﬁ
‘suggested that ,i-tuv,Vas.ﬂ* 'J»partigl" |nd|cato,.‘. ”Qne said. whar 16T not

’.‘ o 7-‘! .
‘.g; N .
indicatbr aqd' the other threeawer%? uncertaims ’
) a i*r
4§Pven riﬁE?pals‘felt thaf job sati$faction 0? teachgrs is a L
. - N
. - . . " 'Y . A
L - N . " . 4 o, .
in&icntbr'ofAscb001‘e"ectlvaness,and,throe of *hese delt thht it '=
o o \\ . , . _f
va strong indicator. One said that it .js net’an indicatal and v
wm . 1
- " " ' ' *
' < § P .
othrrs were upgerxa!n, o N ,
7 Lo " £ .
Ip support of tliew evidence above, six principals folr th t staf
I sEx ' .
mnr;|o te 5 cfiong indientar of korh lesdar efloh e che !
B R - hed ﬂ L]
el fprtivenmaen .. "
2 ) .
s Q . e
> Import ant B3s ses of, lnfluéhhb
. mportant vas ap=LE

v

Vi the 159t-qd€§tion rhe.p'\Wr'Pa1c wete ashhed who! '”\rvuhwred
p .
ﬁost to " él‘bv 1 or ivfluenge.  Sohe "di’éd tesponies Are VPP rtod’

boalow folle ' hy n I!Sr SE dhnmragt okt spreapima the ot e o ﬁﬁ
‘ &
o 19y ' ¥ , i
. K] ' %
.. . 8 ¢
! Perhaps what gontribntes 1t ts my level of influencé is
the position and how well | fill that position as printiet @
I1f tepachers perce|Ve that ' an filling the pr€ition we'l,
then my tnflnenge would be th t muc' qgre ter with !Uhm ®
But just the name 'pr]ncirn' atves e Indf Yaence. ne matter
How quodmor pnnr yoih are. . ﬁ . & .
" [Tryung to shnw people understanding)] i= the l'e:i"to"‘arw typp
of headership ln an area tlmat baqlw lot ro d» w { Ph’ peot!e. »
if you cpn.-t! ‘eat them it a huymane, fa:t, and just way, you
will get the gam~ in return... . . The'efore, theys are orepnred
- to back m; up. o 1!5feﬁ=th’mh and take mw.gu'd%hfe and
. direetidn. . . . You can t. .. pretend that you k@rmﬁ't alj
i and can' do it all,-and fyou cd%'t]:use UPQpOSltlon as P
lnfluence . ;‘lt is a. ba$|e nndﬁv'ténﬂlg& berwepn hwman
heﬂngs ~.,'. g L .“; S ‘. ~§$ “al ° '%.
RS .

3, The ab|ls at@ get alonq WI'h people Vt doesn £, matter how
" much brajin ynu havp if you cannot geéﬁalong#whthlthe staff

. - fu L 53
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that you "ave then yoy "'ight as well shut v doyp b
they will naf aganp o are ciph v
\

Observations

- 1. The p(?nr?n;al': ayswered thid questinon wvith 3 fair deogree
\ ! d
N ¢ .
f"pr;aint ; MOSt responte” were relatively brief and to the point
2. Qg; prindinals ‘dentifliegd heipg =hle tn waing=in » rles
' "
o

"working rcfétinnﬁhir vith pent le, «inping "7 o 1 =nr s oot 0ot

throygh :hAVinh nderstandior nad ot s est T b re ot '

™ .
important bage of influence: )
v #
Fo 5 .
. 3 1hy ek g"@hp'vq idr"ﬁtifiﬂl' apn e nket | e ap e b Corh Tl
,
a:‘s "",:'k':l - . . 2 ; - "'l.‘
"nens ! o lintegritytuin dealino with people.
]

[T AN pyincil;"o‘

e )

5 1 . . . S . [ H
.yﬁ%1ti0n weld'' whnld ingreasa vhe Jeval of 7000 o0 lor jved cen e

AR

rositrion ig «

5 Nne prindipal stated quif% simply thet 'a goy? e » f th
] "

and PXDél P cantr thuted maste o "epvet pf inllaane v 15
. .

N o .
intetpreted 1o wfBacl v bt of peefer Gl

1
¥

expr-rien('c‘\.
\

S .
£1 Finally, onb rﬂiﬁﬁirn‘ avrl ined that p oo

b

baﬂ"-éf influyance wat malking edcr 1 kha el T T
’ a . ' . y
the principal, teachef~ =4 "t}"l' ' o '

ta stydents, tearhe: -
. =
.

ap! oy —-':T\'

1 ey
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" ) ; )
d . . - .
Impressions " i
Thn recearchar gained <everal impressions, during the intérviews ’
. e , Lo B .

cad the nanalyais of the interview daia'that'seemedﬁwo?thy_bf'ggpofting\

The mnst defipite impression was that the ‘interview respondents
v

‘ . ,
i . . o

demonctdated a ge&efa]lv pbsitivq éftltude'tOWaﬁH,gﬁéff.rd1enas.

.

high selonl «rinciral, A1l bt one nf the principals were nbvious!

.

rathuniasti  aheet the't role: they “acane mnre animated as they "’

.
spcl e AVt thaeir g 0! sith = sder re gn* tap here and ohrat their:

lr;’,!l)"::‘\;‘;';r" A g land v s Y";;":‘Dal exiv g an ! any :iqnv' ol
- . A . v .

.l":(..!,.r\,*,‘-..n,,,". Aan ity s Ty ale; ¢n- amd the + t' ny Aexer ihed the

Area:stest mntree 0 T DA o LR T R KRR I TLRN IS B

v laining - nnynes

Anviorbher fepregeime gaa thnt the

ropnndent s caecmed ' rojov

the Tnitor view iy Laee torp pande te r:t‘jto!" thot they hpd enjoy- |
’: e .
rompleti o the et ionnaie 1"eit contelanf enjoviant uns poreg ik

rr(‘!' the [art thnst the Tt e "eii oand the l,"rvr.OTI'n\r)n;;o cyread thep

ty '!","'ll :l.‘"\.:(‘l‘.. thnannoprtyorn 1 N Loy :“fJ the '1"""-‘;\""\< ""\ Tymvel
A .
identify snd ( al ara flafr s omntivas helifsls srbums ol
Ne noars i HEES t e [ | RS A S A B AP P S TT IR T vy
PR T N S ! ! ' ! !
.o
Finntly, ths 1aceatcher was strurl hy the apparant Hiflin Jvy

that some of the reannndents bad in e plaiing shat lande: ebiip /AR
. .

tn thrm, ALY of the reeprn’ints wera “hile ' rypinrgs F tovco

their roaninrg "!‘!lrlr:‘\ ' I eI vyl e th i Balhyawi 1on "

1y e - Vo LR

-«



The ten interview ypqpn"da”f; de<cribed wha!
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Summary
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|
|
|
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|
|
!

gave them the

md'f

job satigfaction and dissatisfaction, what cance nf ac-omplishmant =

leaderchip "“’?".} to T""l"‘. and beave (‘r‘l'{ ibuted 10t tn theiy 1o ¢
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accomplichmént to student ourcomes, ' comminifyiacceptange of tha schr!,
' . . » -r
Ao in :rrving‘as A “sg€ward.”“ ’ Y : :
A ) -, N - . . ’ - % H
Si principals sa~|lradership as working aff&ctiyely with pennle,
: 4 . ‘ T | o v
sl iy e : L o y s R
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The Ngﬁqre of Overall Job Satisfaction

Thiee sets of data were used to stidy and describe the notu:= o

cverall jols antisfactind: (1) the bes' predictors idestifjod in o
reqragsion anal,aia (2) rhrl ivterview data »n jobh satis'actinn,
diﬁqaf:"'ﬁr‘*_?'r\ el aprree A’ on Fan Tie et gndd (1) the 1al nn
viemaate amla b0 T Jeate ar b and o i vpst ozl e |
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% Yy, 191,
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) ) . . ' . ‘; *
highly with ‘these facets: T . -
. . - . ! . %ﬁ . ._’ , 1
1. .recognitiqn by others; 4. .
1 2 _ . - .
2. seocial position in fhe:communjty; , L % T

3 competence of ‘teachers in handling p

rofessioﬁ%l duties
e M

nvternal to their classrooms;. ' K
. . [
. wy ¢ \ . . .
h attitudes of teachers toward change; and ‘c o L
F. staff morale. - N
Ve ' Y . . v
Aleo, these facets ware pat identified in thic =stod  as ’mpg'gp“'
: ] i " -
rradictnt  of averall i=h sarisfa=ti~n, whiech mweant that tley wevre o
! s "
i3

tne Ladad | throuagh l»:qh Pt arpot reelatic . in one o1 more [)‘f tha .

Tap oy bant predicter g,

"This evidenre suggégted at leact tiunwariahles that 21e 12lated to
the sence of ar cnmp‘;;hmlev\f. Af prtocipnle The i1 gt twe fa et in the
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As their most important base of influence, four principals
emphasized winping soppoit and trust throuah showing understanding
and interest, »nd threr emphasized being honest apd farthright

!

the impn: tance of “'personal qua]ities and characteristics'' was impliei

. e . " 3 » L)
in these hases ~f influence. Also, ''expe'tise ac an adminictraror

wae implieit in these hases of influence. Ffurthermore, one principal
g

identified a combination 6f rrofes<ional training and evper tise as an

imprnrtant hase of in'luenra, which carresreonded clpsely to expert!’

'
gy

EXI T \dv:’w?c!y;:'-'\,!_ Fhas , the "7”0’1‘“‘0 hares .Of inflyan-o v

N the mAast imn=rtant {r: high srhynn) P"="‘ LTI
] persongl qna‘7'ia: nod ehyrocteristice
? ways of wer T ity O X '

tela‘i v hipe: and

ki avpettican an an administy atarn
.6‘ . !v
Wﬁlati&hshibsubglkeéﬁ’Selecfed Facets of
Job Satisfaction and Selected Criterin
or Bases of School Effectiveness.
Leader Effectiveness and level

" g I

~F Tnfluence

’

(4 ﬁ‘\:’bfﬁ' T, o0 merons 1 latinnzhipe Retiincn e lectord farcte ~f
toh maticfncfion and gelectad ~ v i eria o LWn~ag f o erhimal affertivenr:

lom'ter #lfertivaness d leval aof influcnee viere trpnrted fren the

X . - . . .
ey alnation nnn]ytlﬂ; Several f theoar were evpr: tod bepesuce itere i

'

th 1mbe Satrizfaction ins'riment wurte vely gy nidlar tn pa‘rt?(‘u‘ay Pre
in tha mtlier ipstrumeintes Tha tplatisnghire hieh vere useful in

el retpndine tha oo LS BT T i the ma i~y arinblee

v ' PN T B
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Faceté‘of jobrgafisfaction and criteria oﬁ s¢hool'effettiveness:
Tha important facet, sense of accbmp]ishm;nf, was str&ng]y related to
principals' bnrcePriOHG of their school's overall effectiveness, ého
effectiveness of teachers and administrators in adapting, to change,
evaluating students accdrdinq to 6learly defined standards, communi-

cating clear goals, and linking the ciryiculum to these goals Senee

~of accomplishment was not as strongly related te the autcomes for

'

students: for axample., achievement af students in past-sarondary
14 p r

ingstitutions, These findings could be supprrted hy what is bnewn

about the 10la of n!iﬁP?palq These rtiteria of c~hanl affectiveness,
' \

;M '\ldil\o !\\/pr:\l‘ ':,ch—"'?l effrctiver_)eqq_ W[‘:Ch were re]nrpd te~ SAaNnTa

af arcomplishment are linksd ta foroytant fonetinns nf princips1-,

i
¢

funetions whingh invnlve principals directly with teoaclbeore, Pyt jrond s

[
]

Mngt werle iith teacher ~ ta malle chagas, define =lanr <tandnards of
avalunati=n, ecoammmicate dlear gra's a  link rhe curriculoum to éhé
agnale ' amparicnn, principale are nnt oas divectly involve ! with
revchnv; in ensuring ne Triae atudest spgteorvas s b thay e Tand
At direptly 125 neible f ey B ETTARIERN] et eoovne s

Prineipale’ percaptione of the slf-cvi onersg ~f tagrhers and

.-.;Hni'!ige%!:nf\-: in demrsns'tating a caring and proafeasionsal seeipurde’!

gt 0o 4 nq‘y telatad 1t these fare' = pr t:af"ltf:\("':"!‘

/' voiir wearling relationgshipsg «irth reachaer=:
? the rpa(hipﬂ fo['!r'""fv"ce i ten \-,ngq: andd
2. the marnle ol the ctaflf;

This nvovi&ed further aviden g that the rrincipals haliaved in

pyr-ug(-(;nn P(!f‘:";\l'{!‘ [ I AT I IR LR TR SO AR "'!ilt!!\,lf, reacher e
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feel good about heing there.
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R
’

and administrators and that they wanted all persdns in the school to

*

Satisfaction with '"the teaching competence of your teachaers'' was
. 1 i .

<trongly related to percéptions of. these effectiveness items as well

- ~

as the effectiveness of teachers and adniinistiators in demonstrating

a caring and professional attitude:
1. overall effectiveness of the schoolj
7. effectiveness of teachers in avaluating students according
to clearly defined standards or expectations;.and o
. - T ; .
3. effectiveness of teachers and administraters in FWaidling & "~ & po
. P Yo . T . . -
. ) . . PR e S e épy T B e : o
umexpected.querioads: of wgrk or "émérgernciasl . g o oy
- T : . Wi et M’l ‘%lﬁ( " v‘ﬂ"'!*%ow;'e ﬂ}‘;,"‘:’p o .ﬁ? T s ayE
Satisfaction with the teaching competence of teachers was not <trondly .
VRN e ow Y o AR et ) .
. . N ¢ rMI .,qe. oo e g s T S, y L
.related ro the “'student oqutcome'' items, those TATEted “to | Aargirdage . an

\

mathematics skills, .preparation for employmant, ‘and success in pnst:
secondary institutions. No definite explanatinn of this phenomenor

was found. hut the satisfartion of neincipals with the tenching

ceompetence of 're:'n('l"\::r'.c was porsibly mos t strongly related to effective

~ m

nesd ifens iyich they could pérceive o "measure’ more (learls than

‘o~ . -
hd - - . N

the ctudant outsome itenic! Perltape thé student Aptcomes §Farc dere tos

“ifficult’” fér prineipales to rate acrurately,

Facets of job satisfaction and critéria of leader effectiveness

Satisfaction with sense of accomplishment was stronglv related 11

one-half of the ciitéria of leader effectiveness:

1. effectiveness in Tﬂéféééiﬁghéfé*f”ﬁokéle;

2. effectiveness ih Workinmg with teachers and in schoe) adminis

- "

tv:a'tor"'; i thed .T’”‘ ;"‘1;\.1;(7;: At develrn poligiet,



" ,

ﬁé« overall efféctiveness ds A leader;

1

n wffertiveness in increasing the j@b satisfaction nf individne!

teachers: and .

5. effectiveness in imprroving the performance of teachers

W

In other words, the sense ~f accomplichmwent felt b principals wese
strangly "ol ted te the lealer effectiveness itams that "bierred ter

ten hor s Nt tn the e sreas in vhiel the principal warle vith b

and malbae n ottt jnrararce th-iy eatisf{actjrn, marale need

pet oy maniee Ny 0 zqpin e did e poiated b the iﬁ)[\f)rt..’ﬂ\(""‘ /’;f

ey Pt iea v Y st ehiips 0 Tl tens ey o and high St”" e .

Facets)of, job satisfaction and bases of inflience:. B facer «
. . Y N . . L. - M "

ety - T

[

.
e At sy

ibbfsatisfrvriru\ corralated (r > 0 h0) highily with any hacee f

s
a

. . o ow o e e . . ! . -
inf Tueni e As ewpectad, the highest eorralatinog (v = 0.2¢F) was

betvieen satisfasrion with the autharitv of rhe pripcipal’s femgitin-

and the le-a! af ipfluapnre derived f1-m the authnr ity of the ragit’

Thie ahsan e «f Ligh ey intins conld nar be “xplained. |t was
taaconable 't avpert that f~ aonld bhe Fopdy (o py_"a’nr.!.lo' 3 hia
;¥

corvealat i eon hetuapr eenae af o ceymp!

falhimenat a0 adominigtonator’
At rhe ol lpence terd ol S vy erpapties Az oan adeinigtrater’
could ha ¢ haan erpliainmd 1en agnably wie 11 Parhaps the fters 1 the
level of Influrnce Tty ln.n,'\,l’_ Wet e ant o mectin ing noreet tion s that vere
cimilar tn any facetas - f *:nt"';‘:c'.?nv) Ny, rerhanps, the 11 m T B T
was npot a common term fn the v&hnhnlayy of principales The nin ot
“influenge o Upovier!t as opn B artant ver iable in this stydy wes

bacer n:;(ti:.;]]\ o the pas’ tion of Viinte (]?71) Aacd el lelland ('97‘?)

th(—,( laade 4 are o i ated A el 1 e NN T TR n neend



" to direct othefs toward ?erga[ﬁ goé[sﬁl.The principals did not-demen~

strate this 'power motive' in this stidy.. *°'F" o =
The Nature of the Relatlonshgps between ' o b
Job Satrsfactlon and Each: of the .- A o ) v
-.?—b—-—-—-rv’v- - - ta
Major Variables R . :

: - e . . .
As repnrted early in this ¢hapter, direct rélationships between

overall jnb satisfaction and princirals' perceptions of overall svhadol
. L v .

. . . A .

effectivanree  leader affecrivaness acnd le el of influence were

%

identifiad. Mowavei little rnonld he said ahoot the nature ~f thecs
telationcehips until mare informaticn abont each variable was availablne,

The general canclisings helow ware based ~n the relevant findings

. i
¥

df'c.f-n'gsedl pf;\if'\,-lg‘\ in thie r":ﬁ{;'f:'gv.

The facet "'sence nf :\,rrmn.r\liclunnnt as nn adminisfratas proeved tn

be a Fey ta understandian the natyre of the retatirnchips between the
‘.7

Job satisfarctinn nf high schonl principdals and their peinsptinns nf

it cehonl's nffactivenegse and their pffnrtivenges as ~ légddar, Thig
t et e &

"hect ["’E':”‘T‘t’""“ ~{ nverall! in' q.’!fiﬁlra('vf n owas 1elated tn many other

!

farets of job satisfaction an’ tn nunarcus ariteia of cehin] offactive

neza and Teader n“rr';:a' e o rally, sence of an'—rr\miw]ighmenr was
. A
ieplated to thege criteria of :\chor'y'l elfartivenezs and léader effecti:
nacs whirh mancured the effectivanes: of prineripale working dir'e(‘t]..'y
}
with tearhers and which megasured the level of prcitive intqrpe;sonél
' {
relationships snd =taff morale. Alsn, it was directly related tn
_overall.schaobl effectiveness and overall laader offectiveness. bt wns
nof related to overall level ~f influence 41 any bases of influence.

"Myarking relationskins with teachers' was another key to, under™

rtanding the relaticonshipns hetween jnb catisfadtion and rerceptions of

i
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school effectiveness and leader effectiveness. 'Positive working

1

relatinnships,” an important predictor of joh satisfaction, was

evplicitly and implicitly related to schoal effartivenes: Friterin

and irpliritly relnted ' laader o' factivenr = criteria The

['!i!\r;]\a]c d?"r\":t!ataﬂ ir teaymrm) suare that l“'?”:'!VP Tarvbmr ey renyam |

N I S I 'S sirh tearhinem yymra oy impar tant o the:

Anpther f”t"!’ very similpr in poturd tn o working telaftinnghic«

witl tearher = YL Urrtitndeg {n 1;]9) and np"Fﬂ! rarire of tag: her
The :t"l ‘Aear aned ne fove Agica A d 'y oo 1 t he t:'a(’ vrpale e '-'
i'“P(”.n“' Sevier o~ b jat "\':"!."l"‘!,r\' YT R !"’qqn'il‘.‘,ﬂa[:un [N
a lesrs1 evtent Aand they wpre intiestin e of g b afferti oner: .
. N . i

leadrr effertiveness Prtaripela g ven-r nted an cbhyigus roe 1o
N\ .
thay teachere chogld Ye o o0 d 0 Ty e vboand oot omer2le shandd
he high if th= grtue Y ynz e he elferctiun tradonts were also LEEY 2 R
in this foarthr st it rolated tn o« I BT RPN B I ECNTR Y'ea infaction,
vrn'a]q' nr ' piv‘|' Of mradaay - o Ty et \ [T TR N T TEIE A
o egter b ceh ) effpcyiose ene

Fipat'y, ol Ay Par Uy xefii] deetglire evn fonnd tn doson e

\.

the nature of the pelationtidy Vetgren ' feh At nlaibipn o
pt:n'ri[n:qlq and thair Jevel nf in'tunyean Vimas IS IR ST TS B PR TN
1o hyild rasitive intarperecal ¢ Vo b oaahie s oy g -0 th impy A
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Summary

ho. o

The conclusions were formulated thicough evzlustion and intcerproto

tion nf 'HE qt!év'!‘;??ﬂive and quilitative data with attsntion to the

rele not liveratine, Tha majnt éonrclusions nie sirmat ?7e‘d be]"’é\:,

1 t .

The hin' ar'anl priccipals of Alberta worae quite gati‘s“Fiar{ e o2 )

P

with #4pir & -V an! th- f'ther‘cv and level of in},\ d’<<étisfacr70r\
vera s inimal  Alie peincipals ha'rﬂfveg the overall affectiveness nf

theic ot =0l thei o~ 1 nf‘e¢tf\/ﬁ-vng§5-ag A leadnr nayd *heir oy !

loyol ' 1all I T !]vui,[:cﬁ Bviegh | Nirert r'p]:)"i rehiips hatorron
(oot al)l b b sarisefacting and ageh ol thace mpjod Ay bt Vm ey e
cnprarted hy anberonfial covrelgtion coefficients, j

Pelrti-nsh' ns wer2 i lentkfjed hetwaep guernall jeb caaticfanctinn

et

and ea hoof the SR I R arancizatiort 1 o prore pal characte H

n

'r!'llry\l ""t:"g- type o f 'rhOr\] :v:-_in«m qy,—.wlp': L """!"‘O], S;—.—- ol

cr-bn,ﬁl_ 7ge of priceipsl and years nl ayperirnce in present rosirion
[ .
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it "t o ':?llllrl\!"-); e pf‘ﬁ"l["l: Jhey aer e FR e e e Yl
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Re sl ?nﬁigh!ﬂ tesultad frov interpretating af the dats t
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pripcipals The Anta on job satisfactinpn «houed thoo ran v Tahles
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.

their jobh saticfhction. Saéond, the emphagis in the literature that

lovel of influenre is an impart=ot aspect of leaderchip suggested

-

that p!incip:\lq' prreeptionag of thair laue! af influence shanld

affert their cense nf :raomriigﬁm?ﬁ( e L, Tia e e e
- ST
Three -research questions which srryveéd as a guide for the studv
S R e L L. LG : :
P . R @ - -

a ¢ ey .

praposed ditert relatianshins heptween Fhe Bverall jnb enfrigfhgtinn ~F
hiaghk R""—’\’““ p'.il\('?[‘a‘= and their prrreption of (]) tha!ly =l nnd'e

I\\/n;q‘l plfey Tug oy, (7) 1thetr "an‘uii "f'pf-v‘!'\}é'y'\é £ n% A ]p;‘aér.

and (W} ' s eve ﬂ|i Vool b el ) e The - thet rrzeareh qu shi
addrnnae VY e catar T i Voot g e VIl 5T o ielamtine Lo
calancted nigacirarionnl lhatar ber fmtios o P TV D R R L
porananl chararteriarine ef o te ol {2) e hast prelictors of

nuverall ].e;‘doy g(‘fé('Qi orirc e Y the bpge~ oo 0 Pl mea vhich @ on

bribued 'mb:r v i mll Jeunl af inflaenre, _:g\r*! “l).t'-.e rxtant to

. b N t « - < . . .
whieh selacrsd fa--ts of imh satigfactinn o P Yated to ~aldrtad
' " . ! . - . . 3
rr it in f rhoaesd s g!'fl'F"vo"E”: e b 1 ¢ [ A
i
- n! v 1, - . *5 f T [ >
‘ Reserrgh “tethodnleay
L R N S O C I A woeimr v tBa T mald
‘ N 3 - ' . =
/v iahten A ey VTR [ I S N N 2T AL spaitar i oo pn”
2enitye Wil cerl mal crineinals T Al A The 'ohb Taticfa T nn
ment was Hh-wnd onoa A tinn of DI T (197R) Aarrticonoine T he
*., o - . ' '
iﬁs*'“"“"\t,c 4 measure fer C ol SEIALE R ge b vl ’("’"l” jene R "‘a!‘if"
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s Affactivenped angdle cL.ot ‘nfl) e yrre d e'spnad frew the liteprnatu: -

TRl ingtruments contaitad s facore of cariafacrio fiver @
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influence, along with single items to measure overall job satisfaction.

svar 311 dchoal éfféctiveness, overdll: lteader effectiveness or .averall . . .. .

~ : een 7T i . Ao
; ' LTl A T R S
lavel of influence. Six-pojnt rating scales wrihmng'ﬁéutfgﬁ point .
weremuséd‘fér“ail items except thpse in the Léyrﬁ~o? [ﬂf1ﬁéd§e" j” o

Pnstrument (frur~point scale). ‘Anothef type of auestion in the School

n
0 LI - .

tffact Venass iv&fru%pnt'imﬁ?WPAH an apen réspanas in which princinals
|;St94 vilya t rhpy helic el ta e tha me=t lempea ta Fotlrgtorr v f !'y"‘!

tehr ol ol fertijvenacgs

The questiannaire vas rilot-tested by six graduate student s in

- - i

FHUgatigmat Admintrerarinn why had ~prpienca as a high sch ol
M ‘ . ) h b - Ve "

~ ‘

mringcipal Jt vias thon distribhufad v the principalsa, Them i
resprnee rat rwA e tereont b"Jt‘; be nuyse one qnp-ticu NAairn ywac

i tad and 1 ouv ounr o Inte 8(& pp!(.'r.-ui eip nead in the Jatn ﬁ!\:‘ysi'
! .

Daceriptive stari~tical mpthad:s orrelptinaal analysic, line’

. . ., ° .- . . . . N
req cevi v apatyaia . apd campatis + onl menns swete vgad oo piiar

the e latianghipn® mng vy u\:i"w Aariohleg 0 Tdentify ths heg!
preoticr-re af = -h i uariehl it identify 1elatinn hies

'
bt ceomn PRI N I "!\tir?—\(\6i'-n e gl A S v’n-n'z-,v.'i!;r:\'\!\l an !l peaan e

by A A "r,?lr"" t Y eyt ."'!vr\‘v!-,' HESIRYLE: R t ,’\n;‘p‘v' [N '
[N RN I NN 2 SRR Pl et e t by ) af ] e e N
v ol 0 anentr oot e e ot hr et it annt e
A I"ied panbiy s e o nle nf o e vt aee o iy thiaea b had
ane ayed tlee ypeticanaia g YR LT T S IR b 4 semi tructred intoy el
The ! 0 n2in g Pl i “hm tarm ctawm & hedula were der ivard fvrm
Vit vk et aal et coahad oty e ahipstiacnaige dAate And were

' . 1 P T L A A 'eble
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84745 not toTreduce the déscriptive quality of the irtarview data,

approximately half of the re§pqn§es'gd'ggch-qpéggtqp'wefé reported as

examples, and 1ists of 'observations' were used to summarize the

R TS A Lo S .o
Fesddrcher 's intefpretation of each cormplete set nf responses,

Tha profile nl the questisnnaite respnndents conticted of the
arganizatinns) rharacteristics ﬁ{ the rehanle sl tha posapaal aod
Q!“r“ssiﬁn“] rhn'n"tnri;rifq of the principais

Dlmos k Aﬁ&-hnlf éF "he high arhnnls wrre in cities, aptrovimately
cne fh;vd W;l; :n ,:ch. néd ;pﬁrovimnrnly ”GQ'QUBFYQV pimt e in pun Al
arPaQ.,rApprﬁximatp]y one-third nf the h:gh <chvh\< were in public
srhnal ;fs;xicr$ clightly fovimr werm in rounty sehool rystens Alimegt
ane quarter were in schoanl divisiane and the amallest ponpe tles
i separate sqb-nl digtricts.

Party fone parcdent of the sehanls cantained only fada 10 1
e ade 17 ;nJ R ﬁnyrnnv rontuined Srale 7ot Orgelp 17 |- o1
Sl da cpained foade o Boade 120 Ryode 9 tey rala 7

riffY'eiOht pircent o~f the sctdnltes hoad eralliments nf Jagg then
500 and 11 pe! én{ Hail #4iv ‘\mgh‘- Cf 1LY nr e e 'h; “”bgi
teacrher ratine vnngﬂ4 frovm B Vol va TX T T it a e ADn h%wlh N
Thitty pere=nt af tha sehanlg Vad o 0 v b Veme thimey 170 00 1 ol 19
perrant had = 1atie nf 201 or mer

Siv (h.5 percaent) of the respondents wrre femala, Over 7J0O pe:
cent OF the rekpandents wei © 30, 1o A9 yenis 014 and 2R pergent whre
5O or older. Ne principals rare  0ngar plimes A Fatty 59y rercont

of the o ogporn b pe hoest £ NI v, . P S th thets

“218.
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present position, with 3 percent reporting one yeat of experience.
A , .
Thfrty~dix percent reported 10 or more years of exﬁerienee in their .
present position. Thirty—eidht percent of the respondents did not
have a prio: prinr%palship. Engtv percent of  the reSPondengs had
five or si¥ years of pnstsecondary education. Twenty-eight percent
had cnmn‘o}ed some courses and 61 percent had completed A Diploﬁé or
M.Fd. in eeucational administration,
The ten interview respandents, of whom two were women, were
pv?ncip;lc in high schools which varied i size from smd1) to auite

larqe and were located in a variaty of settings and types of
- ~

school systems, All had at least twenty years of professional

‘.

~ 4 Coe g - N

rxper ionce and at least five years in theii f)v‘q'qnnt [)."jsit:"[.bn,' ) oot o N

Major Findings
The major findings from the quedtionpaire an<d interyviow data are
reported below.
tevels of Overall Job Satisfaction and Percejved

Overall School Effectiveness, Ledder.
Fffectiveness and Level of lafluence

'hllty nine percent of , the re<pondentq were htthy qatlsfned with
théir ;nh‘ Forry ‘fiva perraiit werd mbderafply =atcsf|ed ‘and no resp0n-
dents ware ejther m@dererely or highly dissatisfied.

Twenty seven ppicent of the ?rﬂpohdents ﬂgfed their high school
e
as highly affective. S-xty four percent rated thelr school as

D Yo

modeyate]y effnrtlve and 8 percen* rated |t as s]nght]y effectnve.~

T - nr¢¢....,o-».....a,h»--g.,. .Q.......,,.c,_ P

.'f""zww L L NI IR NS¢ e - -~:f,'.;“,:~.',r
Twenty-ohe percent of the respondents rated thelr OWn leadershup
a¢ highly effective, 'Sixty-six percent rated their leadeiship as
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SRR

moderately effectlve, whule 13 percent rated.at as sllght]v effective.

- “

Thirty-seven percent of the respondents rated thelr level of . . .

’

influence as high, and 311 others .rated it aslquerateu

Re]atnonshxps among the- MaJor Variables:

g Correlatuonal ana1ysns lndlcated that d:rect relat:onshlps ex1st'

¥

/

between ‘the overall jéb satusfécfaon of semior high school principals

{
,and rhelr perceprlons of their school s overal] effectlveness, thelr

w_ g - .

overall effectlveness as a’ 1eader and thelr OVeralf Jevel ™ of in?luence.

d ed_ th‘at‘ thie: prfmelpal?» 99”---':-'*-..-'.-.- , !

' Also,.correlatlonal eanysfs

’v."- ._,

-r.-,.'-

_ns of the overal] eFfectTveness

Relatlonshlps bef@een Dvera'l];’?’Lj‘t';;l'at\':§5§:"t’is'i"‘”E"t‘igh'-'f-'-'":‘T o
and Selet'ted Organlzath@nai and-. Pefsenalﬁv o iy et
Characternstlcs : R

-+ vJ-- 3.

s

- ; B © = ~N e

sat sfactlon and selected organlzatlona] and persOnal charadterlst:cs;.

[
:

if l‘ pr1nc1paPs of . clry hlgh schoofs were . substantral}y more’

satlsfled w»th thelr )obs than WerP prlnClpals of’ rura] or town huqh

P ~

R i L . ; . S
f . 3 . .

fscbédls;' e R
2. principa1s work}nb in gépéraie diStﬁin and public district

school systems were subst” al1y more satlsfled than were ptlnrupals

re dw |n~d+v|s|on.or &Qﬁnty scheo1 systems,

L 0“‘,0"‘"?@-,.5..< 4 - . Don

o ®»
o

3. prlncnpals of :chools wtth Grade 70t r-ado 19 wera sub-a ) G0

stantYaJ19 more catisfied than were principals of schools with Grade 7
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‘to Grade 12; L - | . . . ) T
b, principals of the largest schoo]s were substant:a]ly more

.
o

saxis%ied.than were prlnc1pa]s of the smallest schools;
5.. br%hc?bals who were 50 years old or older.were substantua]ly
_more_safisfied thah Were those Who'Were.SO‘to 39'years old; and
. | 6;. pr}ncieaislﬁith five or more years rn'their preSeht’hoéitien

were substantially more satisfied than were principals:-with. three.or

fewer years.

wnth teachers. e,

A

- d"' \.uv .4‘..

TR EIN O 6 v et g e we s e e

The best predlctors mf dVerall schoel. effectiveness were as - s
I g ,5‘ q;"‘ﬁ“*..’“v . ) Y . . '.. T 'S PR : : . . -‘ . - -
I PN
Wrtﬁé'éﬁf. e é‘ehd adm»nistratg Ln~hand]|ng-
L unexpected oVerloadsrof work or, emergencxes,f LT

R . ;,gg. the effectuveness OV feacherS“and edmvnas&rat@ns in demon . .

» TR SRR

: “stratxng a-car hg and pr0f95510nal at tude: and o

- . ‘\"‘o'”- N . ) - - . - N

.

3 the effectlveness in provndlnq srudqnts thh qatlsfactory o 'K

i

-l,sktl]s_ln language

Uhen asked to.lust the three most lmportant |nd|rators of ° schoo]

' effectlvéness, 65 - percent of the respondents ldentlfled the satns—ll

factlon morale, or ”Spurlt” of students and xeachers as an tmportanr
»

RE: ‘o

lndrcator‘ ovenﬁSO perceﬁf'ldenr1ﬁwedﬂaeedeméo acblpvemeot Or.

L -
- T - -

L3 " T “w 4

“ . . - .
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achéVement in postjsetbadary-ihStitdtfons, ‘and 35 pefcéﬁtmfgapt{t}édﬁg
tha satisfaétipn or éqpportive attitude of paraata or the community. |
fhe beat p}edictor}“ﬁt averall leader effectiveness Weré.as
tol]ows:
1. ,effecti;eneas in making decisionsy: and f -
-.) .2, effectfvéness'in incteas?nghtb; job satisfact{aa 6f‘teaéhers.
The b'a.S't p‘r"edirt"mc, of o'vera;li ]ev.el. of infll'uenc"e we.re as follows:.
RERTRRT w&z}; personal qgajltles and‘characterlstlcs and
e as “an admuntstrator.
.‘; . v
S '”fjj;jj Caen it AR EIEE

LN

qtgrvrew respondénts descrlbed what gave them the most

‘:lj 3ob satlsfactlon and dJsaatlafaat;ia, whag'aaase of a0compftsﬁmént :ﬂﬂ{i{. ;ﬁ
e - ‘..‘..-,‘u. e S . . e e, i R DO
and leagérshlp meant ‘to’ them and what CQntrlbutéd most to thelr 1evel 1;
, LS -‘ " 'i. R S S
oo Sources of greatesf JOb satksfactlon and JOb drssat15+act1on'- -
fan.‘:h;§t é fthe Fnterview re%pdﬁdents qalned thenr qreate:t JOb qatls-t..

fact&on from “studeﬁts”' from workunq wuth Students: and waelnq p@glgtve SE s

s n.\‘ ~ A DR R T L
e

outcomeﬁ for e Hoire. than half qanned much’ satisfaction £ Fam seeing -

LY -
. -4“,..-.,.,._\‘.__". ..

'%;ihigﬁ Ieve1 of satfcfactlon amonq teschers orxfrnm'htqh staf$vmerabe;'

A SN . 5

- RN SRR R

ng,other pr|nc'pals qalnéd thpnr greatest satlsfacruon frnm helnq

Table to make changes 'i\"mke ‘the - Srhonl better aﬁﬁ'one'other from:
ihétftatingfpoliciés or regulations that satisfy students and teachers.

Teachers and persons or groups outside the school were major

] .
I

sourégﬁ of job dissatisfaction for half of the intbrv?aw fespondehrq,

Somet i mes :uperovd'nate<¢ schon) trhcrees, Daparrment -of Edncation

'#-.,'_. g .'
i
{

o " . | ,
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offncna]s or theur pO]ICleS caused dlssatlsfactlon, as dxd teachers

.‘..-. - L 4
N T

who were Unhappy,‘uncooperatnve or unprofe554cna]. On}y one prrnC|paT

mentloned students as a soche of dlssatlsfactton-—students who are

B

‘and an atmosphere

-
- .,-4-'- v

unhappy.éhd qnsu;pegsfula.:Two principa]s wgre not:d}ssatlsfjed.

Sense"of'accamplishment as an .administrator. At least half of the

interview respondents retated sense of accomplishment to ''teachers,"

in seeing that teachers’ were satisfied, or in establishing conditions

“

. Principals felatéd3sense of accomplishment to student outcomes,

. communjty :acceptance of the school..iﬁd in serving as a "'steward."

: Leadershig .Sﬂg."fhdfﬁafs saw leadership as working .effectively

¢ o
[N -

vwwth people, sﬁarlng respbﬁsibifities draw1ng out the best |n peop]p

- echoal. effect'Vpness.

and establlshlng tlose

-

B . ., e
Ear -
-

,

; Al% buf oné oF-the lnteFVlPW respnndpnts felt that thetr effectlve-

negs as ER leader-15 arstrong indicator of their qchonl‘q effect-veness

T, e -

Ap'ﬁeast Ea1f ﬁe}{ that Joh carncfacrrnh of 1ﬁd)V'd =L teachevs and

K ' - - D had

"staFF- mdraPe are strong lndncators of both leador eFFact'voﬁ99§ and

B R I

il

Most important bases of influence. Seven principals idenrified
H\'pi;' way . nf worlking with penple as their most important hase nf

inflﬁeﬁQét fonir emphaef7ed winning support and trust throngh showing
understanding and interest, and three emphasized intégrity or baing

. @ s o : “..

hanect and farthright.  The other three ideritified the position of

in which teachers and students could work effectivelv.

relatlonshnps. "Léade?sﬁip wWa% not the “exercise

2'2' 3'
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e g e

" . éstablishing clear role

~,'[mp6ﬁta%f.bééelﬁf infl

principal, a combination of professional training and experience, ar,

P
B

définitions apnd expectdtions .as their most
.- \. . ' . . '
uence.. . - i<

- . - : ' o " H

important Conclusions

w [

Variables Related to Overall
Job _Satisfaction :

The high schaol principals of Alberta wetre quite satisfied overall

v

with their work: the frequency and level of job dissatisfaction were

-minimal. Alsn, principals perceivéd the overall effectiveness of

their ‘school, their Qvé?éifhéf?éctiveness as a leader and their overall

level of influence' to He'duffe hipﬁh Direct relationships betwaen

~overall job Eaéie%éctionggna ea%h o% thes% major var%ahles were
et fied.
Rél;tionqhips were identified bétWeen overall jab §ari§factfdn
and’ each of the following oxgapizationafsbw &efsonal tharaéppristicﬁ' .

school setting, type of sc¢hon) system, grades in schnol, size of

.. schoel, age of Brincipal and years of experriencn inh precent positinn,

Principals of ~ity high schoels, separate o public school districts,

schaols with anly Grades lb.th'oughvlj, ar the laras<f "hiah -chonls

»

(1,800 &5 more students)? or principals who were 80 years or old»r,

or who had five 0 more years in their preésent positien repnpred 11

s

Hiébé?t Tevel= Qf o it ij zaticefacrtinn,

T

The Nature of Overall Job Satisfactiofi

Séhco of accoampliclment wie the hest predicto of overall inh
satisfactinn The data sh wyed that twn variables, 'rerngnitinn by

pt"!n!‘;'! ,‘\,!!!’{ Y he a2t !;':1\1]!?! l"l ':"n) and e Cantanme « v o t "
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students,' were related to the sense of accomplishment of principals.

: Aecéféfng to fbéké}0197651§20); numerous rg;éérqﬁgcé\F@Qé;féund-a&?“

-ééhsé'd?'ééfdﬁblféhﬁéﬁf to bé-éh'impgftant‘detq%miqaht.dijéb §étﬁ§*

factiqn. lannone (1973)a Scﬁﬁidt (1975); and Rice (1978) found

récognition to be an important source of . job. sdtisfaction of -
princ?pais, altﬁough they did not consider recognition to be related

to the facet, ‘sense of accomplishment, as indicated in this study.

The important predictor of overall job satisfaction, "effect of
the jpblén.your perional life," was related -to the physical benefits
. Y ' L _—
and.cdﬁditioné 6f"the.jpb (excluding.saiewy), and to the recognition

and sense of msccomplishment that carry over te personal life. "Working

relationships with teachers'! was. an important source of job satis-

.

\ L

faction in this study -as it ﬁés“in'ﬁiggfﬁ (1978) study.- The. attitudes

I3

and. performance of teachers and students were sources »f both job

e . . et , "
satisfaction and dissatisfaction. These inszights inte the nature nf

’
3

iob catiifartion waré fupportive of the rFen-optagl franeant b nnder

1Wing thid stude aod vere anparialiy EREEE SUMP LTI Sl
fimﬂing<.
S,
"he Nature of the Relationships bepﬁgpn
Job.Satisfactlon "and Percept.ions of
the Majar,Variasbles

Soeme insights intosthe nature 6% the télat}onships betwren inh
gatisfac?ioﬂ and perraptiond of schoon) effectTVShess, léadev effertive
Aegn and level af influence were ohtained from the Jéievant firdinars
The farat ""sense of aceénmplichment' 'was a key rnlunﬂelérand;ng the
nature of the relationchips bhacauce it waswrelated r; numrerone nther

foo ot of joh eatisiageion  jt was the hest nradictor of ovarall joh

L
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satlsfacprom. it was strongly vplated to pérceptnons of" overall frhnol

< - . w o -
- -

effectlveness and ovorall Iéader effectlveness,'and to numerous

. {terla .of . school. effectcveness and leader effecttvpness . The facg( T

_”Wo rking relationships with: reachersr was another |mportant llnk
R * “

between job satisfactinn and perceptions of schéol and leader

effectiveness. The factor "attitudes (morale) and pévfbrmance of
2 .

" . . .
"teachers'' was ar ‘important source of job satisfactico (and di=safis

faction) and an impartant indicator of school affectivencss and leas

ef(ectlveness "n u%aful inrights were obtained int~ the narure 7'

A ; [ . FEE SN [ T

the ’°lat|0ﬂ5h'[‘ hetyine:s ir\"\ caticlas t Teong A e i ! a v

of influépcé.

Important indicators of High
School Effectiveness

_The prihﬂjpalsnidenfifipd the fé]ihwinq Tndicaters of hiagh ¢!

.y

alfectiveness as the mnet impartntin nider 2l prio ity’
. _ -y

”sr-;y?v" (\r et iderts nod fom- 1.

1. satisfacrion, morale »
. “x [ o
2. academis achigvemant T oot serondnry ineritatingee:

3. eatisflactinn ar supportive artirnde of parente o codes i

Iy, P eparEtion ~f stydentr to he rrespensihle ¢citizens:

[ a raring, r'ofecs;;hél éﬂt;:hﬂr o gUvacn;; :rﬂ'Hp'q- nered
6. preparation for employment
Although the satisfactior or morale of students aed teachirs was the
most important indicatnr éf cchon]l effe:triveness, :;hd@" nit come s
'.‘:\

-
were obviously impertant tn pr ineiralg P heipals did ot Vietr their

own leader effectiveriess at a indircate: of thei seoh ~1 A rrive
1 ' ' . i,. vr, i Voo

ness: this was icrys~

pffecti verass
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AiFi ‘d w:thout any ranklng accordlng

3
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- Fn

to level of nmportanre

: .1. ovb'nq rn\leq'a“y with teachers (shar'no leadershup

- %
fimctions) : ‘3, -

N

‘\

7. effeative Hecisionrmaking; -
3. dgmnn:ffarinq anp interest in and

h. directing others to reach goals.

fenerally . thase important indicators of

supporter by deminant . loadeishin theories,

1374) or that ~f Steers (1977). However,

related tm~ curviculum and in'*-ﬁ'nct;ion, ac

as Leithwnod (19R7) or Smyth (10R92)  wire

)

tmportant_Bases of Influence

Th= w‘!qg!‘ fmpargnet higeos g Tl taeo,

! personal guatities avd prperti oo

? W5Y$ Of wnvkin? with ppop‘g bmoae

3, cxpe'tise as apiadminist ato

Lo
Thae first an rhivd jtems i

of Infly~nce instoument ¥ apd corr:—?sndr\ded

. L '
leader -effectivenmrss were

e ®
»

concrrn for people: and

*

.

stuch as that of Stogril!
indicatoy - <rérifinally

emphasi:~' 1+ "r 5 sufh

. : ¥
miems o0

¢
Lty vy b ! w 1
!
e ot end \”.', f iy

n this lict were idantified from tha ! el

te the "refarent' and

evpart' typan of povar of Trench and Raven (‘9‘29) The second item

’

was identified fipm the interview data and was “cgen to be sSomevhatr

B R

viy Wttt af the ether kharae of influegdee in the liat,

Thé foliowung »mportantilndlcators of ]eader effectlveness wer°'fL“*'"
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implied suppnrt for at least twn thenretical pasitions In the
Jirerature It implied suppnrt for (1) tha ucs of perceptual metheds
o mnenccire job rhara=tericti -5 and t evaluate how joh <harartnristice

{frnry Vah r-,-.yng!—,,ry!gn" and ('Y the rAg-itiue °¥‘r1"‘-=”f'\ tr job srtis

fartinng in w)\lr.h the alfer'ive 1ea tinne nf 1 fividyale tn thetr joo!

sy s Aotermine = hy wte nal thaynht poressec AMen, finding these

7

taanhine (!v!);?’fpi' cytrtlent e th t *he inh qa'iqfﬁ;rt:ny\ nf IR I N

P I ade ch At i T te retar A tn ir!h 'Z"”"‘""‘ristics ar va- Tt
SRR U ' e 0 lonile = ¢ sipeorrrdinates 'Vq ,

-
The ‘n~ce' «n~'led Cerner f r.,nmpl:—hmony” rroisd to be impor?”
th thls stugy as, it had in ~th~ studins of job < rizfarpion. The
Y "\,.

. \ " e n
fFi-dings »f *his studs generated =e s nal quegtidis aboar this fanpt,

v+ the te'r —"\\f\ge af arcomptiale Aoy hprau:e-’ry Ny ! A IR
“' ,
bt Fueete of jobocat’sfa-ticn ~ed teo pergert’
oM
.
- -
ne el fertivenssg o 'eachar gff,erV\u-'na
E W8
Kl-’
»
! le "tg mpaning tno hrodd ot gencrall
" . .
? C- il shoapld 1he term ke made rte sps b
N
! "0 ac ' oresegirh hbw if the t o
f N P TN o !
\ PO Vi e T ' . C e f
! T A by fey Bome ot
| T atiantan 1\'\7‘"\“ i'\k Qa?‘ﬂ':f":’\'\ Ay gl t
R BRI B - ns@ral) LEERENT EEY Frffo-tivyenesr 'p;\d overal) Yeurl !
%
v (g e, tete R | et 'r]..,,.v‘fiahln, Thet e nT NO ' eAatNn tn
' ' de si1mi ¢ mydigll = niec b rorhining facet scores nr crits -
) 1 v 1 ]

v R N R e e e rar the ve
. T



’

L

overall scores were not independent of the facets or criteria, because
certaln facets, criteria or bases were stronger predictors of overall
job satisfaction, < h=il nffectivmngge, Jpnder el lperi ranpse and

Tevel of influence

The principalr valued positive working relationshipes with teacherec

and hig" lavele nf tepcher rnatisfaction and staff morale. Thece

A

factere ware 1olated to job satiefa tion of the princiqalc Al the'!

perceptions nf school effertivenans and leader eflertivenese Py

these factors are re'at d to scho ) effectivensss and/or leade:

poes

effectiveness n' -1 1" 4. PRI DT PN rhfﬁ,y fﬁ,mp,;u” atel resear~h

artt itime
The hewt pradicter - fines *he rongregzinn gnalyrsis 6( the snlinnl

~affertiverea  ttnome Aand Inmaqlo. --(fp:'i\ja'noqv: items rauld not he
guppe tarl e the me=t ?!np':'r,—;ut 7!'”&:1" e "y; Titerstygr:e M

with ~thoey 'va“n‘qc At thiie mridy The 1(\:';”\3'?(\{,_!'\:!} the hoczt

predicrtnre vinre thia mpst mwmeasurakle’ aor "fpetezivable’” items in the

i
).

;'|='l\|i9nt§ (WEXS F!qb!]r\f!?s!‘ A" an 'ﬁs{p'anaridv\ Af V’\i: pl)o'\nmn’\(u‘ 1\;;
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Sehnnl Fiffort i anac it prer v and fasder Fff{e tiv ppse instrument

shoyld bhe - al Aated a ity ¥ Frieage & that thae itn g vpf'nl'.'l vhe
S prme HQQ'PV‘ of Qmpcifi,::f\: vl V'parreiyahility tr ,\|Q,\‘ ‘JSif‘d the
same inttruments with nthey greoup r d;' <tydente “ab(thQ'*miqht

pr vide Ancawnlanatinn qgther than 'he e suopested in this study, nr

y A .o . . I P .
b might ehnw that the ingfiprmente are suitabhle withoyt modificating

The ~ffectivaness nf the principal as » leader . an important

indicatar of scheel effaztivenpese in the .Jiterature, was omitted freom
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another instrument on Jeade effectiveness. - As the study progressed,

this omiss’ion.appeared to bes weakness in the School Effectiveness

.

instrument-—an effort was made to overcome this weakneds in the inter-

¢

view gchednle Therefnre, an item related to the effectiveness of the

princinal as a leader, or instructional leader, should be added to the

°

School Fffectiveness instrument to improve its validity and to have
! . . y " ~ e
it reflect the literature more accurately.

The Leader Effectiveness .instrument was perhaps weak in assessing

the ”inétfﬁctibnal leadérshin” effectivenass nf priﬁcfpals.' The

hehaviers of effective instructional leaders, pvréen%1v being identified
[ 4

by researchers, =honld hbe used to add some items that specifiral]y

»

evaluate aspects of leader effectiveness ralated to improving
"eurriculum and instruction.'' Also, researchers should try to
. "ascertain what principals believe about their role in the ares of

noun

V'eurrigulum and in:tvnct%on“: the ihteEngw respondents did not
mention this area in defiﬁing leadersh?b.f

Level of influépcg did not nrQVé-td be as iﬁpéréént in thié <Eudy
as expected. Although the averall .jnb satisfaction of principals was
related to their percaeption of their lovel of ‘5F‘“9"C€§h"6 facets of
'satisﬁaction wete telated to,any bares of influence and no insfght;
into the nature ~f the realationship were fvund. Alsn, the interview
respondents did not demonstrate a need to he influo%rial ar A ”péwef
" motive''; they did not mention influence as a source of job satisfaction
or dissatisfaction. The relationship between inf]uence.and the leader-

ship of principals should be studied. The emphasis in the literature

on influence ar power as an important aspect nf Aeadership should be

-,



questioned with respect to principals. . . ‘ . =B

General Impressions
The focus of this study was on the advancemer of theoretical
knowledge with respect to the work behavior and attitudes of high

school principals. The drawing of implicationé for improved adminis~

-

trative practice was hot appropriate. Nevertheless, certain general
13 . . .

impressions were gained during the questionnaire and interview
phaces which were deemed worthy of reporting. These impressions are

related to the principals' perceptions of theit leadership rnle and

>

to the ‘impact that departments of educational administration may have

on these percéptions in the future.

Lo 7 ., v !

The strongest impressinn was that the principals weére-oriented
to a "human relations' type of leadership role. This orientation was
evident in the importance they placed on posiftive. collegial ralation-

.-

ships with teachers and on high levels of student and teacher
f <«

catisfaction -and morale. 7This was strenathened by the Impression
. .

that the principals were not oriented toward ''goals'' or ''‘perfers
mance." Although they rhose n-ademic achievement ns ane of the
important indicators of s~hnol ~ffectiveness, they did not exhibit
the perception or ~tiitude that rai-ing academic achicvament lavels

. . '
should have high priority; they did not demonstratre a strong Arientn
tion tn setting and accompliching schedl goals ar to improving the
perfarmance of teacher« and students,

A third impression was rerhaps realated implicitly to the:

"impressions descrihéd ahove. The principals did not express definite

values or beliefs ahout the importance of ‘nflyense in theis Pendar shipy

PETEN
=
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- who must set and maintain a course." o
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role: the . terms, influence, power and authority did not appear to be ’

Vo
8.4 b

tqrmé cqmmonly uéed by‘thé.p#inc}ba1s. égbecial}y.duffngltﬁgf}htefvrew,
fhe resgqndénfs said verx’1ittlé‘abouf t@g?} lévellof infiuenceﬁér'
the authJFity-pf £heir‘p§%it%on. h - - Hfi' p
These’fﬁgeg iﬁpréggfons spééésted that there Weré many IeSpondents
who saw themselves as being in a "middle management™ position, rather.
than in a top leadership posi;ion as head of an institut}on.'rTheir
per;eiVéd ”ngdgrsﬁip” fole nﬁ%ht be'descrised as an.“instituiionéi.“
maintenance' rolg in which the primary_function was.tofmaintain the
status quo or to ''keep the shiﬁ afloat." %his berceptf;%.céﬁt?asts
sharply wi;h_;he‘vieﬁ?thatﬁa principal is‘theaﬁcaptain 6f the ship.
iTHese impressions were,aécentuéted duﬁ?%g the data aqal?sFQi;ha
diséussi;h Qtages of.the study by g particular position being rapidly
and forcg%ully advagcédfin the literature on the leadership of
pfinciﬁals and 06 schoolle%feétivenéss. Reséarchers were enforcing
the position that the school s thelafené for faihing‘levejs of
schonl effecfivenggs asd the v;incioal, th}ough_strong fﬁsérucrional’

leader§hip,; is the person whn can rafsg these levels mnst effectivelv,

This positinon being advanced in the literature caused the resdarcher

L to qu:Erinn the attitudes and beliefs of the principals, reflected in

.

ihp foregoing Tmpressions, and to wonder what impact researchers and

-

4

professors'h\educationai administration COUJd make on,thesé at;itudes.

o "

and beljefs of princibals. The impact that should be made, in light
of the discussion above, became fairly clear.  This impact is odf*w.'

linéd below in the form of recommendétféns to those who educate or
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“train prlnc1pals andﬁmo those who hlre and, supervise primcigdls.’ % -
AT wpco4 L g Ty T T T e :
. . " . ' A r_g,c..a.
e, - a.- 2. e Wt F
Recommendation 1. .Through Hevelopment of theory and contlnued

Setkor

g '«4,, .

research, "'school effectiveness' and “instructional leadersh»p“vshpuld
. ’ . . . ."_' " ' "'él.
be defined explicitly so that school and central p?fice administrators

(and school board members) may obtain a practical understanding of the
criteria of effective schools and the criteria of effective [nstruc-
tional leadership.

v

Recommendation 2. Thg principals' awareness and appreciation of-
the impo}tance of thé}r féadership role should be enhanced. lf.lin ;
fact, they do yiew their'positiOn.§s a middle management positian
then th}s pergpéqgiVe %hould be altered. Principalé should be céﬁ“”

vinced that they have a réébohsiﬁi]ity of utmost importance in

;Ens$ﬁing that their school becomes as effective .as possible under

 their 1eadérship.-'ﬁ}so, they need to be made aware that effective

5 o

1eadeﬁsh}p requires that they pursue ana\éXencise-consideréble

‘authority and influence in their role as principal.

.

" Recommendation '3 Superintendents.and schaol, board memhers ‘shoutd

be kepf up~to-date on the theory and research on school effectiJéneés
and ingt;uctional iéadership in schools so . that they may acfi;p|§
support pruncupa1s in the Tmﬁro&émeﬁ&:of each ﬂchoollin theiv system,’
Thls Support could” be gnvén in several ways.

| First, schoo] boards could promote 'the phulosophy thar each

schoo] in |ts jurlSdICthn is a relatnv&ly -ndependent lﬂStlfo'ﬂn'

~wh|ch should be enceuraqed to dpvelop and. strengthen lts own 'dPntltV

'--under geﬁeral, guwd#nq policies of. tha school board : Socond schnol

naﬁ"‘*&ﬂ
“23h4 0 7 4
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boatrds could modlfy the authornty structure,nn the system to en5ure

"that prlncnpals haVe suff|C|ent authorlty to be lnstructlonal leaderq

,n S o P A |
Flnally, the roﬁes ‘of ? schqol admsnlstrators and central offtce
'admlnnstrators could bé defnned in a way that takes |nto account

3 : & : L :
. the very dnfferent responsnb|l1t|es——but equally-lmportant—~of each

u“offlce and that makesthe roles mutually supportlve

Ers A

~dents wﬂsh"to"raise the level bf efféctlveness bfveachﬂschbol in their '

I f superinten—

.

system, then they must organlze structures and provnde resources to
I -
-al]ow eaph prlnclpal -to carry out the reSpOnShbl]ltléS of leadersh:p

it V»
™, .
- ~e3

ﬁGonclyding Comments

- E

W

" For dpcades researchers have bean observung school prlnc15alsmat
work in .an effort to duacover the‘characterustics{ traits and behavnorq
of effective principals in eftective schools. This-§earch/LS”conf
tinuing and penhaps the afforts of researchers nowlarérgreatér than
ever. Several major

research programs are opeiating in Canada and

the United States to study “instructional. leadership' and/or ''school

offectiveness.'' This type of research, in which researchers study..

the characteristics and'hnhaviors of principals in reiatinn fo student
rutcomes and percentuhnc of teachers and :tudpntf..shéuid proddée
results which will be valuable in raising lcvnl: of school effective-

ness. However, researchers shbuldﬂa1$6 continve to §tudy the
psycholegical and behavioral natpre-of principals‘ib obtain an:accurate

deccription of the relationships between .their thoughts, feelings or

emotions and their perceptions of their work. This study has demon-

strated that senior high'school principals have partituiar'afféctiVé
. . . A . .
reactions to their perceptions of their schoo]‘slefféct veness aﬁd

k]



leaders of organlzatnons.'

.:Pp.be effectiye;principajs,

v

W . o .
L :"‘.l

s
¢

thelr effectiveness as a leader that may be unlque to persons who are

»
.

The attentton tp |mprOthg the qualtty of

choollng for students thr0ugh |ncrea5|ng the effectlveness of the
leadership of pruncupa]s should be coupled wnth an understandlng of

the heeds, mottves and va]ues of the lndlv1duals who are or who seek

4%
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PERGEPTIONS ,OF SENIOR HIGH SCHOOL PRINCIPALS OF
SELECTEQ ASPECTS OF THEIR ROLE AND THEIR ‘JOB SAIISFACTION

.\_,'\' 5, wc‘

o
i Camw . . a. A
e » ., .o . P ' A IR

SGHOOL DATA

* ' ERRER S PRI

Please check (V9 the appropriate answer. L “' - -

1. Which of tbe following best describes the setting of your

-school’ ‘ .
él, rural R A 3. city
2. town C ‘4... other (pledse snecify) L

P

-

2. 'In which type of school systenfis youf school located?
SR T coqnty' ’ .J' . 3. separate school’
2 public-school' : 4, -school division

~ 3, .What gtades are in your‘school?

1. 7-12 L . ‘ ' 4, 10-12
2. 8—12 . _ ’ 5. other (please specify)

3. 9-12. >

4, How many students are enrolled in your senior high
school (i. e., the total in Grades 10, 11 and 12)7

5. How many full—time equivalent certificated teachers
. are employed in your school? (Include the principal
"and deputy/assistant/vice-principals )

6. How many deputy/assistant/vice—principals are
: employed in your school? .

7. How many formally designated department ‘heads are
employed in your school?

N

249

912 .

}3-15.

16

1o 27218



. PERSONAL DATA . . . . '

. .8.'.\

g méle . - n" 2. ‘female *

. * What, wés yoﬁr agé on I'Jaﬁﬁéfy 19837 - -

‘What ‘is your sex?

.

-
L

KRBT under 30, . 4. 50 - 59
2;f 30 - 39 . S 5. B0 or older
. 3. Ao_y 49

10.
11.

12,

13.

14,

s 4, 'other (please specify)

For ‘how many years have ‘you been in your -present
position? (Count the present year as a full year

How many years of experience as a principal did
you'héve'before attdining your present position?

What position did you hold immediatelz prior ro
becomlng a principa17

1. :depntylassistant/viceuvrincipal

»

2. .department head

. 3, - classroon teather

For how many years did you held the position
checked in Question’ 127 .

. To. which one positien dé yau nm bie {0

long~tetm career plane?
1. Principalship
2. Assistant rupevintendent

3. Consultant or ceerdinator at the centra!
office leve]

4. Teaching poaition in school

5.. Teaching position in a college or universitv
6. Superintendent/chief evecntive officpr
7. Po;itionliﬁ Dépattment ~f Fducation

8. Other (please specify)

250

Office

* Use Only

19

20

2122

21 24

-1
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15,

16.

"

How many years of post-secondary education (as

,assessed for salary purpqses) have you completed7

Whlch graduate . courses/programs have you
completea in Educational Administration’

1. No graduate courées

2. .Somg g?éduate courses

3.;:biploma in Eduéétiongl%Administfation
4. "M.Ed. in qucationalfAﬁﬁ&n%strat{oﬁ
S. fh.D. in Rducétioné1 Aémiﬁisﬁratinn

Havé you enrclled in Edvecationsl Administration
conrges af a university during the rarvent vaar!

1. Np

4 7. Yes, 1983 8/ Winter Sessine

1, Yem, 1903 Summer Segcios

——r

‘Office’
.Use Only

gt

I
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OPINIONS

18. (a) Do you believe that principals should be given
" *-  a tetm appointment after which they may be given

another term as principal. if their perforwance’

har been ratisfagtorv?

1. Yes 7., No '..-3;' ﬂﬁarviﬂfé

(b)Y 1If "Ves", how long do you believe that the
terym appointment thu]d hea?

LR In your rpigion, what is the desirable numbrr o'
studepts in' a senior high school (G. 10, G, 11,
and G. 1?) which would allow for ‘readth of
program, flexibility, efficigncy, »nd effect lve
jnteractism amnne sdminferyatmre  toanchera
strdente’

70 In.which type of decisior-mrking réle do you
thot you ave beat entred tn mogt =it at i
1. The principal s responsihle = !
make decisinng indepéndont )y,
?. The principal makes derisions after
conenltation with appropriate p« yaanrne)
3. The principal is a member of an administintf
team: derieions are made by the team.
4 The principal makes dez' ' ' ' 't with
all certificated staff.
" Othry (please gper !}
1

What are the three wos' surporti e {v!lnerces
whi-h help you realize 11 got ol Che
get ne o pr‘\'nr‘"r\ﬂ!‘7

Office
Use Only

7
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27

23,

What are the.three strongest ronstraints preventring you
fr m realizing the goals thar vou;have ret as a principal?

1 - '~ - B v e
2 ' -
3 ° RIS i P -

In yo'r opinieon, vhat will he the impact

[N 1Y aehidie amant evamfyoar {orpe

of the re 1983-84

upoen voeor vaole ane o pw !g!nlrp’
-
.
e r———
e — ey
- o

Office

Tse My
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ADMINISTRAT TVE TASKS AND RFGP(NSTRILIVTFS e :

Please rate vour le nl1 of inv ] men' 4ip ench of thr

arege l'inted Fnl:- reenrdid : rhoe ' ing
n—'g!' YoV T Yyne
4 3 ]

"{rrle the gelrcted numhev .

1. R\ﬂ'ﬁmhf“j'\'f:e (‘anmn!) sl e ton of tenacrhers /; 3 bl ' Aoy
? Formativ: (' b po o0 - 1Tugrion nof

tearhe o . 4 3 2 1 B!
3 ""Y {ivg of t ineber oy ’ 4 k] 7 1 (2]

yg\ A Dp\]a‘nr\n\or)‘ o' ,rnv,v(("v,Tza/pv granmsg 4 Rl 2 1 (R

5, Evaluatich of inetynetrional pl’—"""ﬂ!"’ / 3 5 7 i
¥ 6 Management «f inetynetiong] vz - 4 A] ] 1

7 Management - f con inetevneties g ] o ] "o

8. Deyelapmarnt nf achonl bpégr' : 1 b 1 47

9 Managemen:' - ﬁ”h“ﬁ'{£i;aﬂﬂr- Y " . “p

10 Operatisn < ' « o 1 hj{ldive

aepecta /4 ] 7 | ho

. 11. Quparviajon of atudent heghayv i [ ) 7 1 (4]
172. anv;?ﬁnnnro nf atudent vadiridn 1 ] 7 ) |

13 Nevelopment of achnel fomm onity rel i g K ! ' ! 5?

1%, Develcpwent ¢f system-wide polf:!
Adet 1 . A1 ""—‘.""I"P"Ynf:y 1e ! ! ’ 53
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d -
Al
.JOB SATISFACTION & .
) 4 ' N E . '> g } i I .. .
Please rate your degre? £‘sat{sfactﬂﬁ“ apcording ta *'e following srrle:,
Highly Merd'erately k Iightly Sifghkly "’hdf'ratel Highly
Qntirfind 7. Satiefied h*";tuqf'lgd Clan o ) ¥ imf tRA Viggptigfle?
3 ’ ii% ' 4 . 1
“@%"
# Office
(:ircle t}&xselectpﬂ nirpher. Ton QP‘.]Y
o
>"V!Qg Cundi%ions
' The @ﬂv ir which consultation brtween ; oy !
board and ! earhers concerning w Yh4nf
gquition= fa - onducted Jn o
system
? The mq‘égrv. yvou veeend n 04 [ I 7
1 Fringe ‘ap f1 o undo: rhe cnntra ! 5 5 4 v R
J
Qualit: o 0 tn! R PN T O LA 0
arbinnal
The I’\um“"' S L v e vy sy e Y evis o B g y vt LA
toy oworl
], Yooy pth_f(‘?' 2 'v|/€no‘ o - r{i[i-ﬁ = TR ! 1 1"
Availabildir ¢ et [
aradat oy
"er~ nnel Related Matters
R, Vivay V'Gr“ki“" yq‘hr.‘lnnnhipc with taache: [ LI | 13
o ¥Your social relnationehire ‘thfteéhhef" fonoh R 14
10, fhé ;tehr}\inﬂ !“m}""t"'\cn af veuy teachere ] 72 he
1 The' compatence of your teachers in ' [ LA 16
handling professionn! dvrien externn]
ta their classrooms
12 The atfftndes of vour reaphe;, rdva.rd., 6 5 4 32 17
chanpe y
17 Your yalationshipr —¥th srndénra 6 5 A 321 18
‘ /./
N AR



Y T

- JOB SATISFACTION (continued)

| Highly Moderately -Slightly siightly

Satisfied ~ Satisfied fatigfird Tl ap e Mdad
' /
6 5 A

14. The attituden of YOU' PRI N
- education

15. ﬂMorale of your at aff

16. Student "sper'f! tn yayy = h

3

Role-Related Matters
£ , :

17. Your freedom to introdure. charges
into the school program

'18.. Your freedom to xllocate reaching

- 'assignments

. 7.19; Your.involvement inr hiring teacl: =

for, your school

. 20.- Authority associated vith the

-

principal’s position

21. Your involvgnent in budpet prepdration

District—Related Matters

22. Your relationship with yon
. .. superintendent

23. Your‘rélatiénship with other genrrai
) office'étaff members

. 24, Your 1nvolvement in.decision-making,

' at the district/division/county level
ii. Awailability of useful advice to
- ass;st you with’ problems you encountev

us

Opportunities for useful in—service
',education for yOu

Y
oo

Expectations of the school board
o or'you ‘a8 principal )

4

4

h

4

h

4

Moderately

Dissati="tnd

?

756

Highly
Dissatigfied

1

Office
ggelon1v

19

20

71

22
2
24
25

2k

27
28
29
30
3

32
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e

SCHOOL EFFECTIVENESS (co{a._.':"ﬁ.i’qga) e
Highly Moderately gifghply Slightly Méder;teiy/ Higﬁly
Effective Effective Ef?gctive « Ineffective Ineffecgivé Ineffective
6 s | 4 3 2 . 1
D S uiiféﬁiz ‘
12Z. The effectiveness of-téachersiand 65 4 321 : 53

administrators in handling unexpected
overloads of work or emergencies

}J3. The effectiveness of teachers.in . 654 321 S4
evaluating students according to
clearly defined standards or

expectations .
/
14. The effectivéness of formal 6 5 4 32 1 55
p Ccommunication between teachers and
parents
15. The overall effectiveness of your 654 ° 321 56
school

14, In your opinion, what are the three most imporﬁant indicators
(from those ahove or others) of the effectiveness of a senior
high school? '

1.




.

LEADER EFFECTIVENESS

o~

260.

Please rate your own effectiveness as a leader according to the following
scalet

Highly Moderately Slightly Slightly
Effective Effective Effective Ineffective

6 5 ; 4 3

e

Circle the selected number.

1.

-.IlO;

Your effectiveness in directing the
efforts of teachbers toward school geals

Your effectiveness in working with

' teachers and in-school administratore

either to change or develop policier

Your effectiveness:in providing a
secure, stable work envirenwent for
students and teachers

Your effectiveness in adapting policies
and procedures to accommodate change
initiated by the external environment

Your effectiveness in coping with
uncertainty and conflict A

Your effectiveness in making decisior=
that are timely, appropriate and
acceptable ‘

Your effectiveness in coordinating and
integrating the activities of various

groups and ‘departments

Your effectiveness in improving the

performance of teaehers -

- Your effectiveness in improving the
.. morale of your teaching staff

Your effectiveness in increasing the -
job satisfaction of individual teachers

Your overall effectiveness as a leader .

Moderately

Ineffective

AN

A

4

N

Highly
Ineffective

1

Office

Use Only

57

S8
)
60

61

62
63

64
65 -
66

67



JOB SATISFACTION (continued)

[

Highly Moderately Slightly Slightly
Sat 'sfied Satisfied Satisfied Dissatisfied
[ ? 4

28. The methods ueed to evaluate
principals '

70 Attitudes of your school board members

t-wvard tearhers and asdministratoxs

Occnpation-Related Matters

30. Artirudea of parents toward your school
N Your sorial prsitien in the community
32. Your sense of arcomplishment as an

administrator

33. Recognition by others of your work

34. The effect of the job on your persoﬁal
life '

35. Opportunities for advancement as an
administrator

Overall pr‘Satisfaction-

36. Your overall feeling of =atisfaction
with your job

4

4

4

4

4

Moderately
pissatisfied

257

Highly

Dissatisfied

1
Office
Use_Only
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35
36

37

38

39

40

41



SCHOOL EFFECTIVENESS

258.

Please rate the effectiveness of your senior high school according to the

following scale:

Highly Moderately Slightly Slightly
Effective Effact fve Fffecrive Ineffective
6 5 4 3

' Circle the selected number,

1.

10.

11.

Its effectiveness in preparing students
to be responsible citizens

Its effectiveness in giﬂpa:ing students
for employment after thev have completed
their senior highb scheel program

Its effectiveness in providing students
with satiefactory skille in mathematics

Its effectiveness in providing studenre=
with satisfactory skills in languaee
(official language nf insryurtion)

Its effectiveness in prrparing students
to achieve sucressfully in prst-secondary
institutions

Its effectiveness in providing worthwhile
extra-curricular activities for studentr

Tts effectiveness in communicatding
clear, acceptable, school-wide goals
Its effectiveness in linking the
curriculum to the school—Wide'Foals

‘The effectiveness of teachers and

administrators in demonstrating a
professional and caring attitude
The effectiveness of teachers and
administrators in providing a safe,

orderly envirqnmen; for students

The effectiveness of teachers and
administrators in adapting to change
involving new policies and/or

procedures

Fal

wn

4

4

A

Moderately
Tneffective

?

"Highly

Tneffective

1

" Office
EES,O"1V

Ho

H

49

50
51 -

52



PRINCIPAL'S LEVEL OF INFLUENCE

High Level
of Influence

1.

2.

P

<«

-~

.

Moderate Level
of.Influence ,'
4 "3

¢

Circle the selected number.

The influence derived from the authotrity
of your position as principal '

The influence derived from your‘perﬁonal“
qualities and characteristics - T

The influence derived from your technical
knowledge about education (teaching/
learning) ’

' THe influence derived from your expeftise‘

as an administrator

The influence derived from your ability to
innovate or be creative

The influence’ derived from your willingness
to recognize or acknowledge ‘the efforts’.

and achievements of teachers and students

The influence derived from. techniques,

_that you use to ericourage teachers and

-etudents to meet certain standards of
'pefformance .

Your overall level of influence as a
principal '

>

Sie

Slight Level
of Influence

2

21 -
2 1
2 1
2 1
2.1
2 1
2 1
2 1

'‘According to the following: é‘wiééﬁrate your level.of influence that you derive
from the following basesii '

No

Influence

v

Office
Use Only
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69

70

71

72

74

75.
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-ADDITIONAL -cc'mmu'rs

. ‘-'Please add any comment s that you wish to make on- t:he topics of job satisfacticm,
i leader effectiveness, level of influence, and school effectiveness, as these
relate to the role of senior. higb school principals. o '

L]
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THE UNIVERSITY OF ALBERTA

o : . ) .. B

Department of Educational Admxnistratmn
EDMONTON, ALBERTA CANADA 76G 265 ITE.LEP‘HONE 432.5241

‘»

29 September 1983

P

I am conducting a study to obtain information about how, principals of senior high
schools in Alberta feel about their work. This study builds upon and partly
replicates earlier studies conducted by staff and graduate students in this
‘department. The purpose is to obtain perceptions of senior high school principals
about (1) their job satisfgction, (2) the effectiveness of their schools (3) their
influence and effectivenes%cas leaders, and (4) their involvement in administrative
tasks. Questionnaires will be mailed to all 156 principals of senior high schools
and combined junior-senior high schools.

I.hope that data collection wil} be completed by early November 1983, and that a
final report will be completed. by'late May 1984. A summary report will be mailed to
all principals who complete and;return questionnaires. A

An Advisory Committee of the following people is assisting Qith-this study: ~

Dr. J. S. Hrabi, Assistant Deputy-Minister, Alberta'Education; .

Dr. N. P. Hrynyk, Associate Executive Secretary, Alberta Teachers' Association;
+ Dr. G. J. Rancier, Superintendent County of Strathcona; and

"Drs. E W RAtsoy and K L. Ward, of this Department.

I am also beiﬁg assisted in this study by Mr. James Gunn, who is pursuing doctoral
studies . here while on leave from his position as principal ‘of "a G7-12 school with.
1,250 pupils in Nova Scotia., Mr. Gunn will use some of the data in his doctoral I
dissertation. Later he would like’ to interview about 10 principals in .order to
‘obtain’ further insight into how senior high school: principals feel about their work
'.and to gain greater understanding of the operation ‘of high schools in Alberta. '
I. understand that you do not require' that formal approval be sought for studies such
as this to- be carried out 'in .your school system. However, I~ thought it appropriate
. to inform you of my iritentions, to seek" your support for the study, “and to obtain
your app;ﬂ al if this is necessary o

Yours-sin'erely,.‘

"E A. Holdaway ﬁ;: _d . : : vl
:Professor C ’ '
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QWY 3 FACULTY OF EDUCATION
: oY THE UNIVERSITY OF ALBERTA

19 Qcrtopbey 19R87%

Your assistance is requested in, ccmp]eting the. enclosed que<tionnaire. The purpose
of this study is to ascertain how principals of senior high schools in Alberta fee]
~about ‘their work. Tt builds upon, and in part replicates, earlier studies which

. have. been tondUcteﬂ by staff and graduate students in this Department. The questirn:
relate to your tasks and vespon31b111t1es, your joh satisfaction, your percert ic =
of your effectivepess and that of your schael, and your Jevel of dnfluence.

An Adv1sory Commlttee of the Fo]lowang perple ie aesisting with rhie etndyv:

Dr. J. S. Hrabi, Assistant Deputy-Minister, Alberta Educntion;

Dr. N. P. Hrynyk, Assocfdte Executive Secretary, Alberta Tearbern~' Asgnvia'icng
Dr. ‘G. J. Rancier, Superintendent, County of Strathconaj; »nd

Drs. E. W. Ratsoy and K. L. Ward of this Department.

To ensuré anonymity of response, would you please (1) comrlete the questionnaire and
return it in the enclosed stamped addressed envelope, and (2) return the stanmpe-
addressed numbered postcard- as a separate piece of mall This will allow me to know
that you have returned the quectwonnaire witheut knnw{ng which questionnaire is yours
nI am also being aSQ1sred in this study by Mr. James Gunn, who is purcuing doctoral
studies.here while on leave from his position as a principal of a G7-12 sthool with
1,250 pupils in Nova Scotia.. Mr. Gunn will use some of the. data in his doctoral
'dissertation. Later he will :be interv1ewing about 10 principals in order to obtain
further insight into how high school principals feel about their work and to gain.
greater understandlng of. senior high schools in Alberta, If you are willing to be .
interviewed and, tqg have Mr. Gunn visit your schaol would you please récord this on
_the numberéd postcard. - .

A report will be mailed to a]l pr:ncipals who ﬂ@mplete the quesrnonnaire

.ffYour cooperation is greatly apnreciated ’ , ' ;3% 

'E A. Holdaway

| * 7,104, EDUCATION NORTH, EDMONTON, ‘ALBERTA. CANADA :T6G 2G5  TELEPHONE (403)432-5241

r
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Réqpnndon! NMumber

(] | hove completed ond moiled the questicnnaire on the role
ond satisfaction of senior high sebar! princients i Al ertq,

0 I am willing 1n he in._ter'viewed

Please mail this corchwt the some time !
pleted questionnaire ’

Therd y oc feo s sge o0 spiiglion

o=



R - BN -3 E)EEFDA\FRT' EEPQ'T OF. '
_ ﬂn-nnnnﬁ EDUC CDPQ/\L.Ak[DPvﬂlPdIEST'F?/XTTCDPd

FACULTY OF EDUCATION .
THE UNIVERSITY OF ALBERTA

AT TOL PRI T I

15.Ne=ember 1989

On, 19 October 1983 I mailed to you a questionnaire dealing with the role
and job satiafaction of senior high school prinvipals, together with a
stamped return envelope and .separate postcard, T have not yet received ynur
postcard to indicate whether you have completed the questionnaire.

If you havé not a]ready done so, I would very much appreciate your completlvw
th questionnaire. A high rate of return will mnke the ‘dat:a representative
of senior high school principals in ‘Alberta and, theraefrre more valuable fn»
understanding the nature of your. work role.

Would you also pleasé compiete the enclosed, atamped postrard and mail it
to‘me. '
' : k%
_ 'Thank you’ very much for your assistance, A copy of . the report will be
, mailed to all principals who vomplete tlie quthionnaire.

' LYours sincerely

Holdaway .'-'f'h oL T ' B Co

104, EDUCATION NORTH, EDMONTON, ALBERTA, CANADA - T6G,2G5 - TELEPHONE (403) 437:5241
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: . o

Respondent Nismber ... ... ..

" Please. cheé'z one of the followmg responses concernlng the

que”ktlonnmre on the rale and sotlsfactlon of senior hngh school
principals in Alberta. :

1 1 have completed and molled the questlonnalre and cord

O | have comp[eted ond mailed the questlonnalre buit not the"

card.’

[ ! did not recelve the questtonnalre

‘03 | have recelved the questnonnoure and cord cmd sho” com-

plete ond mail’ ‘the questlonnmre

RN

[ ! shall not complete the questuonnoure

‘  THANK YOU'
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Interview Schedule

) N
Eighty-éight (88) bercéﬁt of the high school principals ip Alberta

compléied the'queatiopnaire, hPerceptions of Senior High School Principals

. ! L .
of Selected Aspects of their Role and their ‘Job Sarisfactten.” TFhe

-

following questigfs were derived from the analysis of the ques'ionnatre data,

with the purpoge nf providing forther. insight €vte the raesnlt e of 1hin

1
analvsia.

Fleape angi'ar erch qungf!nn freely v orenly, Anonymity ta piuarnan’ eed
at no time will vou: f{'entity be revea'led by the intcyvinwer Algo. 17 =o

AN

quertion 1 unrleay to vou T will rvv vo clnvify 4t for vemi: ag Y- ge

through the interview T will hriefly exp‘hin the vranen ‘nr acking e f

the quegt ! ma asn Fhat cenogpderet o 1) natse s 0t ot b

Questicns

1. Tn the three part: ol thia q eec'fon, T =m en~king merve § Fawe v e e
hottey undoavetand 1o o v o vergll 1nh aatiafperf o nndd

digereticfect in:.

. [4
(a) "What give " n~n theé maat ratiafartion as o high sebhal po i cipnl?

(h) Whet gfveg von the mpet AdAfeeat infartdan ar a high arhon! 1vin0ipg17

(¢} In the aue~tinnnnive primcipale were agked tc vat- thely level

Sﬂ&iﬁfﬂCtiOﬂ ~n thivtu five {teme: one nf 'heaec wae "Yaur genae of

accomplisghinent ae an administrator Tn the ”tn'!P!iQf] analyeia, ‘genee

of accomplishment as an administrator” proved tn be the strongest

Ml Fsdpniiond

predictor of overall job satisfaction. Therefore, because of its

* ©
-

importance,lllam ffying to understand more clearly yhat sense of o

o

.accomplishment ae #n admini~‘ aroy meang th rrincipals. Wonld you



N Y

describe what it means to you? @
\ |

My study is about leadership, among other variables.: I have one

understa ding of leaddrship from my study of the literature but I am -
- ’.1

not sure f the respondents to my“huestinnnaire view leadership in the

éame.way"t at Iido. Would you describe what leadershiy, ae an aspect of

yn v role J?ans‘to you? Would you describe the qualities, characteristics,

. ) _ .
#f Wehn far you would hope tn demonstrare a= an affective leader?
\

In some voﬂp#%Es it 1is eas to distinguish bhetveenyleader ef fectiveness
. y 8 Qmm

and e~heool efé?cfiveﬁess, two of the major variables in 53;9 study. v

~ d v
v

otherrespecrts k{ ie nat easy to view them separatelv: as vorinbles or

: . y
concept= they sdem to closely related. T hope to increase my n
understanding of what principals believe about leader effec! {veness &apy'

n(hhn]vqffectivehess, and the pragible vo{avinnphir between th=m. To
' (]

what degree do you| believe tha' your effactivereer r= 4 Jeader i= an
fo0 Vet eny of the ef‘fecf{\vqnpga nf yruy grhao]?

4
Tv mv atudy I have as~umed that joh srt 'efartion and morale are two

Aiffevont things: job =atiefac' in: fo » characteristic of an individual
and mov~ls ig a characteristic of a gvecup or the whole staff, T would
‘like to ask you dbout these two variables or .concepts, one at a time,

in relation to leader effectiveness.and school effectiveness.

[

'(a) It is possible that job satisfaction of individual teachers in your

0}

school is an indicator of your leader effectiveneSs and/or the
.effectivéness of the SChool. ‘To what degree do you believe that the

"job satisfaction of individual teachers is® an indicqgor of your
/o

) -
N



. . “ 273 :
3 - ” !
\j ' ' - i
effectiveness as a leader? R L : ,
\\\> T Lo 4 o .
-+ (b) To what degree do you believe that their job satisfaction is an
indicator of the effectivéness of thé school? = ' .
" (c¢) Can you say whigh it ‘more strongly indicates, leader effectiveness
- * ‘ .
or school effectiveness?

“(d) Similarly, staff moralé may be an indicator of vour effectiveness
as a leader and/rr the effectiveness of the achool, Tn what degree do
you heldieve that ctaff morale {a on indicnroy nf vour affectiveness asg ;
leadar? .

(e) To what degree Ao you belfer~ that {t is an indicater of the
effectivenecs ~f rhe gcohee17
: Y
(f) Can you say which it = >~ = rngly indientae, leader fffectivencas
or schrol affortivanens?
, . '
5. Beiftg a principal requires that yeu have a certain’level of imflvence

¢ .
with teachérs, students, parents, that is, all ara-pg with which vou

ut

must work. Whnt cantyibutes most to vour 1o

' f 'g)‘!]ug\ﬁt 3 Aan p

principal? ¥
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WITH JOB FACETS AND CRITERIA OF SCHOOL - EFFECTIVENESS ,
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