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teacher behavnor in elementary school physwal educatron classes The. mtent of the study

"-'fourth year practncum exp}rlence workmg towards thEIF Bachelor of Educatuon at the

Umversnty of Alberta SRS R Lo

,' physncal educatlon classes .Nme categones were developed which could account for alI

' T S

| e -~ ABSTRACT
) . »

4%

The purpose of this study was to explore the variables WhICh mfluenq student -

L

" was to descrlbe and mterpret rather than. explam or test a hypotheS|s and thereforé no

‘a pr/or/ categorles theories. or models were used in the collectlon or analysls of data..

A conceptual framewdrk based on a general review of the research on teacher
behavnor was presented to provude the reader with a. perspectlve on how the researcher
‘forr'hulated the research problem and developed the methodology to examlne lt

The methodology used was based on five aspects of phenomenolog|cal research

N dlalectlc mtumve hermeneutlc analytlc and descrlptwe Every attempt was made to

. establish research rigor by undertakmg procedures to establish credlblllty applucabnhty

audltablllty and conflrmabmty A multu instrument approach usung field notes mtervuews o

: and written’ surveys was employed to collect data Content analysis and category

development technlques were used to analyze the data

3 The sample was comprlsed of eleven volunteer student teachers |n\rolved in their

°

]

The content analysns |dent|fled 2, 559 urlits WhICh were eventually reduced to' 77
’ varlables whlch weré reported to mfluen’ce student teacher behawor in elementary school : |
77 varlables T ol
Seven ma;or flndlngs were reported .
\ ‘1." : 4Student teachers make demsnons regardlng thelr behawor Wthh they can recall
relate and 1ust|fy _ '
'2'.4 vk Teacher behavnor is a complex phenomenon whnch no smgle variable can explam :
3 A workable category system can be developed Whlch is reflned enough to be

0

ks meanmgful

4 ‘»There is no basis for maklng generahzatlonseregardnng the use of the categorles by -

mdlvndual student teachers o

< More than one varlable mﬂuences a smgle observed studen’t teacher behavuor

S



Q)ﬁuence dif erentually the mteractuve and non-rmteractlve phases of the teacfhmg

Vf;,:' . . N . .
e The findings of thls research have confnrmed a number of beliefs held by many

' educators ‘What may bp more 'i’mportant |s the research methodology utilized which

‘provides a vnable alternatlve for research on teacher behav»or vnewed from a multlple
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. STATEMENT OF THE PROBLEM

A, Introductlon *‘

A perennial issue in research on tqaching is why teachers teach the way they do.

Littie is known about the development of teacher behavior pr about the variables which
nfluence it. Witherall and Ernckson (1978:229) state that the teacher's own development
has been overlooked in educattonal research. )

There appears to be a tendency in educational research to reduce the field of
variables which influence the complex process of teaching by narrowly delimiting the
, research problem. Fed|gan {1980:4} states that educational research has mainly focused
on a part or an element of the teaching- learnmg process such as observable behav:or
 Researchers are thought to seek only that information which answers specnfnc questlons
(Guba & Lincoln, 198 1:70). Strasser (1963: 195) suggests that, in general researchers only
ask questions they can ansyver. .

Research on teacher effectiveness has attempted with little success to describe
the relationship between teacher characterrstlcs such as empathy and student
achnevement measured usmg methods such as gain scores. Later research focused on the
relatronshlp between mutually exclusive categories of overt verbali teacher behavior, such
-as teacher questiorting and student achievement using measures such as "engaged time”
or "attention” as an indicator of achuevement Another research desvgn focused on
envrronmental varuables such as emotional climate, which dlfferentually influence the '

‘. 'teachlng learning process Most recently research has concentrated on ‘teacher demsron 5
makmg and thought processes during ths interactive phase of teachmg ‘Each of these
research desrgns has been dehmuted to one aspect of the teaching—learning process
without accountrng for the other variables. This concentration on a single aspect of
teacher behavior may be a factor in explavir\ing why the results of educational research
have appeared.inconclusive. In fact, Guba and Lincoln (198 1:ﬁ8,t) assert that "discrete
variables and their relationships do not seem to be su'ffici'e_nt to deallwith the complex
ihteractions and patterns of human behavior.” It would seemvthat the design for research
on teacher behavior should ideally account for as many of the variables which influence

the teaching process as possible, thereby avoiding an oversimplification of the problem. -



To this end, components of the research designs (teacher characteristics, 0bsérvahlw
behavior, environment and decision making) prev{ously used in research *on teaching
should be accounted for.

On review, there seems to be a great deal of research undertaken on teaching
behavior and,ifs influencing vsriables and therefore, it may seem to be a mundane and
overworked tobic for researoh. While.researchers in various fields have been focusing
on teacher behavior and the reasons for it, we still do hot seem to understand it. Barrett
(195821 15) states:

in a human situation the waters are usually muddy and the air a little
foggy..man himself is a creature of contradictions and ambivalences such as
pure logic can never grasp.

in fact, it seems that we rarely question our everyday, routine behavior. Schutz
(1878:133) considers the ideal of.science to be the determination of what things actually

are in our mundane life—world, to determine how the meaning of each can be made .

intelligible. The day to day act of teaching may seem to be ordinary, practical and

v

unremarkable. Natanson (1878:182) and Stanage (1376:58) note that the researcher
examines what is seen as odd, unusual or taken for granted in ah aftempt to understahd ,;gt:
. What is sometimes seen as typscal or unexceptional may in fact be a complex and E
multidimensional phenomenon

This study foc’used on ask'mg teachers ohe deceptively simple question: "why did
you behave the way you did?" It was hoped that by keeping the question open ended the

many faceted nature of teacher behavior would become clearer and thus more

»

’ unQerstandabIe.

. v

B. Purpose of the Study
The purpose of this study was to expldre the variables whrch influence student

teacher behavior in elementary ‘school physical education classes. The study focused on’

the questlon, "to what varlables do student teachers attribute their behavior?” Denton

(198 1:596) describes the purpose of exploratory re)search as examining the total

',configuration of actions including behavior, motive and purpose or intent

The intent of the study was to describe and mterpret rather than explam or test a’

hypotheS|s Denton (1979:13) and Strasser (1963 264) suggest that a researcher does

i



\

: that thls research may serve such a purpose m the future

B \D Research Strategy

N

NN N
Q. . . i Sle

not have the abllnty to predlct behawor as ohe can never have enough knowledge of the
varlables wh|ch surround the: behavuor As Van Manen (1975 7) states the mherent-alm
(of human research) is understandlng aspects of the human Ilfe world in the sense of -

gammg msrghts into the processes and results of human actrvuty 7 (i o
~AS the general purpose of thls research was to descrlbe and mterpret varuables, !
whlch mfluence student teacher behavnor |t must be remembered that mtultlve '

understandlng may be nothmg more than mlsunderstandmg (Strasser 1963 168 169)

Denton (1979 15) Strasser (1963 170) and Vandenburg ]3374 193) all stress that any -

:ﬂ mterpretatnon must be open to revnswn = there lS no ”last word ! Rlcoeur (1973 34 35)

explatns that due‘to the perplex1ty of human behavuor there is always more than one way
to mterpret a phenomenon Denton (1979 14) has found that descrlp'uve research

pro\ndes a baS|s for others ~to compare thelr experlences and mterpretatnons lt is hoped :

’a. S : LR

C Slgmflcance of the Study

“To understand teachmg the development of teacher behavnor and the varlables

of the lnteraturé on- classroom management mducates that there is a need for research

explormg the complex relatlonshlps among the vanables that make up the classroom

e

system ThIS understandmg would (1) and in the planmng and orgamzatlon of the

- educatlonal envnronment (2) ass:st in rmplementlng currlculum mnovatnons and (3)

.};.. -

facmtate the de‘velopment of effectnve preservuce and mservnce teacher educatlon o

programs Vandenburg (1974 202) proposes that the purpose of exploratory research is

to furmsh a foundatlon for further research The results of thls study wull hopefully

contrlbute to the knowledge base in educatlonal research and may suggest dxrectuons torv :

0

further research on teacher behavnor ‘ v A o o

.
v

Vol

Researchers m the socnal scnences have objected to narrow categorlzatlon for E e

.»\3 -

whlch |mpinge upon |t must be explored Fedlgan (1980 39),- when summarlzmg hIS rewew e

data analysns (Da|lmayr 1973 147) apparently because many researchers have trled to flt e

S
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'thelr data to a predetermlned deftmtlon hypothes:s model or theory Vandenburg
, (1974 2 1\4) states that lf a researcher uses a rigid framework for analysus there is a
‘ danger that the dnmensnon examlned W|ll domlnate all other dlmensnons Data should not be |
’ forced mto exlstmg models theorles or ategorues WhICh may unnecessarlly conflne the y
4 . .analy3|s Research based on beliefs and tr\neorles may just serve to perpetuate “ ‘
,.preconceptlons and Judgements lSplegelb\erg 1971 656). Authors such as Wax
o (1971 8- lO) mamtaln that if the researchel’ is not tled to a rigid methodology the
‘systematncally obtamed data wull gulde the dlrectlon of the research ‘
‘ When the purpose of resear‘ch is. to observe teacher behawor and to explore the T
_‘ reasons for that behawor in. order to Iearn about and gam an understandlng of human S
— ! behavnor Glaser and Strauss (1966 1967 3) Wax (1971 8) Wlthy and Jaeger (1980) and
e ,f;_WoIcott ( 1973 1980) suggest the utullzatnon of a naturallstnc multu mstrument approach
Strasser (1963 259) and Chamberlm L4l 974 129 130) state that utnllzmg varlous research
‘ .v methods when exammmg a phenomenon broadens the hOl’lZOl’l and glves a wnder R ’\‘_‘ ; :
o perspectlve The use of multlple perspectlves nn research enhances the probablllty that :

o .»the phenomena wnIl be vuewed from dlfferent standpomts and not an excluswe pomt of

. vnew : ' ' =
ThlS study reflected thls research posmon No a pr/or/ categorles models or:

' theornes were ut:llzed for data collectlon or analysns Wllson (1977 260) states that the

.

: researcher uses prevnous research and theorles to select the research problem rather

than usmg them as ‘the framework for the analysns of data The’ conceptual framework

) vfor thns study therefore provuded an. |mt|al focus for the defmltlon of the problem/rz\\

\\ e T
o was not presented as a theory to be proven or dnsproven o SO I SRR
_ E Assumptlons Fai " ; v

A

e = The study was’ based on the followmg assumptlons R ‘
1 ",'_Magoon 1977 652) states that humans are knownng beungs thenr behavnor is. ﬂ. SRS |
. purposrve People attempt to control thelr exnstence and make dec:s:ons they try to

S . 1

o ’_justlfy (Strasser 1963 27) e o : . coe
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'fe'eme"tarv schools. s S5 4

'|ts flndlngs o j T g iv

Freedom emerge as.a reallty condntloned by a person who has, wuth at

A . least some responsihility;: -adopted a particular style of life; a style that -

~inclines:him toward values consonant with it, and who always exercises -
choice within a partlcular lncarnate sntuatlon (Kelly & Tallon 1972 257).

: lt was therefore assumed that student teachers made decnsnons regard:ng ‘thelr :

‘behawor whether thelr decus:ons were consc:ous or not_ o

2. i .‘Vandenburg (1979 166) states that “each person IS lnwardly aware of hIS own V
i.feellngs emotlons moods desnres thoughts volltlons pro;ects and goals it »was :

‘ therefore assumed that subjects werg able to. recall and relate thelr thoughts prlor ": :

. ,to durlng and followmg a teachmg mcndent

“F. Dellmltatlons 'o‘ Ll WA HEAE ‘:\

The study was dellmlted to a sample of eleven volunteer student teachers m the

: fmal phase of thelr educatlon practlcum in elementary educatlon at the Umverslty of
|

A

"Alberta These student teachers were observed teachlng physusal educatlon classes in

»

,~'G leltatlons “ . .': S = i '.: N ' 7 1/",

l‘.‘“ . i'When mdlwduals become/the ob;ects of scuentlflc lnqwry it must be remembered
. that the data and analys:s is specxflc to lndlvnduals bound by a specnflc tlme and :

"settmg (Tllllch 1952132) B : .J; S .': " f;"!, B -

i2' ’ Although the results and dlscussmn presented in thns study frequently refer to the

: ,_"student teachers as a collectlve they remaln mdnvudual persons. :

o 3 The data for thls study were gathered from the perceptlons of eleven student

! ”teachers whlle the: analysns and dlSCUSSIOﬂ was based on the intuition of. the S
b S
”researcher As such the lnterpretatlon remalns open to further consnderatlon and

;J'/"' e

mdlvnduaI mterpretatlon by the readers



H. Organlzatlon of the Thesns

Thls study has been orgamzed into §ix chapters The frrst four present the ‘

mtroductlon conceptual framework desngn of the study and results of the fneld research.

vThe flfth chapter flrst dlscusses an lnterpretatlon of the data from an mtuvtnve '

perspectlve then consnders the results and mterpretatnoh in Inght of prevnous research on

: teacher behavxor In the' Iast chapter the: fmdlr?gs are outlmed |mphcatlons are drawn and -

vrecommendatlons for further research are suggested
: (




: methodology The purpose of the chapter |s to famllxanze the reader wnth how the ‘, .

WhICh mfluence teacher behavuor

~

st

Il. CONCEPTUAL FRAMEWORK \
‘ ' Lt o ° -

~An lnmal revnew of the llterature on teacher behawor was undertaken to provnde a

basns for deflmng the research problem and to ald in the devetopment ofthe research

' res&rch stragegy evolved o S ﬁ_ vv ' r: ST \\

Thls chapter: presents a ratlonale for the development of the frame of reference

for thls study and a perspectlve on pos5|ble mfluences On teacher behawor
A Ratlonale S e e T e T L
B The conceptual framework proposed m th|s chapter followed the tradltlon K

nnmated by Kurt Lewin (1951) wnth h|s c\g mve fleld theory in WhICh behav:or is v:ewed

R as a. functlon of personallty and enwronment The\atlonale for the conceptual framework o e

4=

S was based on categorles of varlables |dentsfred m a revnex;‘ exlstlng teachmg learnmg

process models (see Appendlx A) Three broad categorles e\selc:cted for the

framework (a) context (b) mteractnve process varxables and (c) teacher characterlstxcs f

These were selected to mamtam the prlmary purppse of the study to ldentr :

General models such as ‘the one descrlbed by Dunkm and Bnddle (1973 36) ldentufy \

teacher varlables teacher/student classroom behavnor enwronment and pupll

achlevement or product as broad classes of varlables Wthh lmplnge on th%

teac.hmg learmng process The. perspectlve proposed for thls study dev:ated from the 1 ‘ -
more general models by categorlzmg pupll behavnor pup|| characterlstlcs and pup:l

achlevement as contextual varlables Because thls study focused on teachers thelr

behawor and the varlables WhICh lnfluence that behav:or any pup:l related varlables were . |

classn‘led as part of the envxronment for teachers .

Systema‘élc observatlon of teachlhg\and classroom mteractlon appears to have

: resulted in llttle new knowledge Martln (1979 48l contends that there is ‘minimal evudence

to correlate effectnveness wlth teachung behawor However observatlon research has '_ '
mcreased the knowledge of what teachers actually do The perspectlve proposed for thls:‘

study mcluded observable behavRer represented as mteractlve process varlables asan-

A



R those behav:ors

‘ study devnated from Ryans model by

e

integral dlmensuon as well as context teacher thought processes and teacher

..-characterlstlcs Magoon (1977 652) ar’td Wilson (1977: 253- 258) -caution that human

- behavior has more meanlng than the phenomena a researcher can ‘actually observe. The

meanlng and purpose of the behavnor must be accounted for. Flecqyds of observable

behavuor were used in the study lnterwew sutuatlon to probe the teacher s reasons for

Shulman and Lanler (1977), Shavelson (1980) Conners (19783) and Tuckwell

(1980a) focused their research on teachers thought processes durung lnstructlon |

‘ theorlzmg that how teachers behaved was affected by what they thought Such research

= .rassumed that sub jects are wnllmg and: able to both recall and relate thelr thought o

processes Whlle recent research has focusedlon thought processes during. the

' mteracttve phase of teachmg the framework fo}r thls study accounted for thought prlor

\_ to the mstructlonal perlod The beneflt of thls approach was suggested by Conners

(1978a: 30 l) who concluded that other varlables such as. values and personahty were

o lntruswe and mfluenced behavror Whlle these varuables may not be recalled as conscnous
thought durlng the mteractlve phase of teachmg they may be artlcul&ed as beung

='_'_|nfluent|al by the sub Ject

‘The perspectlve for thus study most closely resembled that proposed by R(ans

"(1963 43) who descrlbes three categorles external lnformatlon lnformatlon processmg
‘ durlng the lnteractlve phase and lnternal mformatnon and capabllltles the emphas:s belng

on decnsnon-—makmg durlng the mteracflve phase of teachmg ahd' mformatnon processmg

-C.

Ryans model was based on systems theory where the teacher was. seen as an. open
,self orgamzung and self reguletlng system (Ryans 1963 31) bounded by its capabulltles
-character‘lstlcs and the sntuatlon in whlch it was operatmg Ryans (1963 9) theorlzes that ‘

lnformatlon processsng culmmates in observable overt behav»or The perspectlve for th:s :

a ' lncludlng decxsnon maklng prlor to the mstructlonal event
b not presupposmg a sequence of behavnor and

: c havmg varlables under the dlrect control of the teacher as a major category

" The perspectlve proposed was based on the assumptlon that teachers make dems:ons

2 ;»regardxng thelr_ .beh_avror_ whether that‘d,ecnslon was, conscious of not.” R

o



. it occurs because behavnor cannot be understood except in that: »orgtext

(Chamberhn 1974:129~ 130) Strassger (1963:305) States that‘

n choo‘ses acts and
decudes wrthm that context- wrthm which the actlon takes place Th ecologrcal A
psychologlsts focused on what settmgs‘do to people*(Barker 197 b 285) utilizing o
observable behavuor and behavnoral habitats to examine human behav:or Lhe framework

B to be proposed for thls study utlllzes both of these categorles but also lncludes teacher

charactenstlcs and consnders the teacher s covert thought processes

B Workmg Framework | ‘ B TR E . v o
‘The purpose behlnd presentmg thlS frame of reference was to deslgnate gross -
features?n ‘a model ofoteacher behawor to aid in the early stages of the research not as -
ca theory to be tested for vahdrty o . k
Three broad categorles were selected for the framework (al context (b)

on the assumptron that student teachers make decrsrons regardmg thelr behavror The

varrables Irsted w:thm each of the categorles serve as examples only the Irst rs not

o

exhaustlve S
o | . CcONnTEXT e

pup'l behawor' . .. equipment/facilities "
pupnl charactenstncs o . administration

official currnculurn, L PR \un'ivers'ity}degree_requir’enﬁents
: ‘school‘,c’ommunit] VI e e _culture |

cooperating teacher Lt classroom chmate el DR

o nature of the'task . . R time"

Context was seen as mcludmg che/ venables#whlch constrauned the téachmg learnlng o

process but were not.under the dlrect control of the teacher



/

N

, ' ' : \
. INTERACTIVE PR’OCESS VAR/ABLES\\
a

\

curriculum decisions L pupil orgamzatnon
tume allocatlon orgamzatlon of equ:pment/materlals

7|nstruct|onal techmques .

Teachlng behawors lncluded those observable mcudents whlch ‘were under the dnrect . l 4

@

' control of the teacher
I

 TEACHER CHARACTERISTICS.

bhomelife i —_— o " teacher education
school exp'erience ) - Coe movement education courses
sport ekperiencev‘ . IR o affective characteristics ‘
' 'coénitive. capapllities» 'yv f ' ‘ E - ,physiolovgical capabilities
, teachlng experlence . : IS ‘cultura'lsv'upbring‘in'g‘
N behefsandvalues \ v | B R | I |

‘Teacher characterlstlcs mcluded all those experlences prlor to the teachmg Iearmng

process whxch contrlbuted to the development of the teacher :

' C. Summary v
The reader |s remmded that the perspectlve proposed constltutes a worknng

model only As presently described, the framework mcluded aspects’ of all. four _

e tradltlonal research desngns - observable behavnor tealcher characterustlcs enwronment

and teachers thought processes The purpose in presentlng thls frame of reference was
to famlllarlze the reader with how the research strategy was formulated it was not

'presented asa model to be verlfled The perspectlve presented in this chapter prowded a

- : basrs for defmlng the research problem and developmg the research methodology, it was .

_ not used for data collectlon or analy51s Only after the data was collected, analyzed and

- mterpreted wgs exlstmg research agam consulted to ascertaln |f it could add anythmg to

5
N
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-~ the dnscusmon Untul that trme the researcher attempted to set aside any preconcelved

'

notlons as to ‘what might mfluence a teacher’s chouce of lnstructlonal behavnor

11



" Ill. THE DESIGN OF THE STUDY
This chapter_ presents the research methods utilized in this study. The 'section\
begins with an overview of the essential aspects of phenomenological research yvhich‘
proyides a backdrop .f.or the rest of the study .design‘. A.section is'included on research
- rigor outlining procedures undertaken to enhance objectivity, reliabllity and validity Th’e ‘
’ sample selectlon lnstrumentatlon data collectnon and data analysis technlques are then -
" described: The chapter ends with a sectlon reportlng the desrgn lmplementatlon and

.results of a pllot study.

| : A. Phenomenologncal Methodology
' Phenomenology utlllzes a methodology whuch represents a protest agalnst

. 'reductlomsm by emplrlcal scnentlsts Ylnger l1977 26) contends that a dialectic process
'has been Iong needed in educatlonal research Colllns (1979 1) states o . l\
...whereas empirical science',seeks to depersonalize and'thereby refine the
- perceptual basis of human knowledge, phenomenology strives to reintroduce
the personal elements in knowing in order to understand how human
knowledge is lnfluenced by human nmaglnatlon desire and will.
© . The motto of pheno\menologxsts has been "to the thmgs themselves researchers must .
~return to the source of the inquiry.: Kelly and Tallon (1972 233) descrlbe phenomenology :
- as a method that draws from all human sciences in order to provnde a basis for a
perceptlon of man.’ v ‘ '

A phenomenologlcal methodology represents a means of satlsfymg the purpose ‘
of thls study and the phllosophlcal beiief of ‘'this researcher _concerning research on ’
teachlng instead of narrowly dellmltmg the research problem phenomenology opens the
fleld to the diverse aspects of teacher behavuor Phenomenology attempts to descrlbe

and interpret phenomena rather than explain or test theorles Phenomenology’

- acknowledges the freedom of mdnvnduals wnthm thelr settmg to make decnslons and does '

not Iose slght of personhood by objectlfymg the sub[ects of the mqwry »

' Marleau Ponty (1965), Strasser (1963) and Spiegelberg (1971) admlt there is no
; agreed upon deflnmon of phenomenology Splegelberg (1971 653) states that
E phenomenology not only shows vast dif ferences in |ts manlfestatlons but has also

¢
[
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served as a tool for extremely divergent enterprises.” In exploring the literature on
‘phenomenology this researcher could not discover or formulate.one definition of
_ phenome\t\ology WhICh would satnsfy the dnverse views of the major writers in the area.

What can b outlmed are the essent:al aspects of a phenomenologlcal methodology

. Spiegelberg (187 1:655), after completmg an m-depth hlstory and. analysls of the.

phenomenologlca Y ovement states that there is littie dlsagreement among
phenomenologlsts concerning the core of their methods.
This sectlon wull ' resent the essentlal aspects of phenomenolog:cal reseak'

WhICh provudes the basis for the methodology used |n this study

\
Five A.;pects of Phenomeno/og/ca/ Methodology

v

‘ " The descrnptlon of the aspects of a phenomenologncal methodology outhned in
this section are drawn Iargely from the works of ‘Strasser. (1963) and Splegelberg (1971) '
rStanage (1976 65) and Splegelberg (1971 :659) outlme the three essentlal components of
4 phenomenologncal research as: (1) mtumve focuslng (2) analysus and (3) descrlptlon \
, *Strasser (1963 249 -258) maintains that in addition to these three aspects
phenomenologlcal research must also be (4) hermeneutic and (5) dialectic. These five
components of the phenomenologrcal method wnll be: dISCUSSOd in the remarnder of this
section and their use in this study outllned Although the presentatron of these elements
wxlI suggest an order for thelr use, in actuahty all flve aspects are operatmg throughout

.\
.

_the research pro;ect DR o S B . .

\,\

The' dlalectlc component of phenow.loglcal research unvells aspects of the

phenomenon to presentﬁa picture of reality. S gelberg (1971 656) states that dnalectrcs :

represent a protest'against'simplification‘of the res rch problem The dlalectlc aspect

" ‘attempts to dlsclose and resolve contradlctnons through t.' utlhzatlon of multlple

perspectlves and phenomenologlcal reduction. . LS |
. The use of multiple perspectlves in this research necessltated employment of

" avariety of research technxques mcludmg observatlon mterwew and: questlonnalres

Fourcher (1981 177) maintains that to ensure multlple perspectlves the phenomena must’

' be viewed from, dlfferent standpoints and not an exclusive _point of view. To neutrallze a .

one- slded perspectrve (1) the students were asked to vahdate the interviews: and that list

‘

o
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of Yariables extractedffrom it which influenced their- teachin‘g behavior and (2) two
independent analysts familiar with .the.anal'ys'is techniques used in this study, two doctoral
students in educational administration and fi’NO recent Bachelor of Education graduates in
elementary education were asked to partic:ipate in the data analysis.

Phenomenological reduction or cognitive bracketing also aids in satisfying the
dialectical aspect of phenomenological research. Phenomenological reduction es\sentially
means adopting a neutral pQSItIO‘l’l ~ attitudes; beliefs, presuppositions, preconceptions,

preju‘dices and interpretations‘ are inhibited suspended, bracketed or turned off

: (Spiegelberg 187 1:692- 694 724 727; Kelly & Talion 1972:257). Denton (1879.7)

defines cognitive bracketing or phenomenological reduction as the "conscious, intentional
act of. setting a5|de aécustomed perceptual sets and interpretive frameworks "

Spiegelberg (197 % 656) maintains that although emanCipation from preconceptions is a

‘ difficult proiect it is'not impOSSible Phenomenological reduction enhances the

unpreiudiced exploration of phenomena by conSidering all the data equal Spiegelberg

- (1971 649) states that the researcher returns to prewous experience and prior

knowledge after the phenomenological description has been completed to explain the

A description further. The researcher in this study attempted to set aSide preconceived

$

'_notions which might influence her. by not referring to the literature on teacher behavior

|

‘ after definmg the research problem Only after the phenomenological description was

completed was the eXisting research in ‘the area again consulted To faCiIitate cognitive

bracketing, no_ a pr/or/ models or theories WEFE"UtiiiZQd for data collection or anaIySis.

[

The\i,ntuiti\{e aspect of phenomenological research refers to a c‘ogni'tive act in

"5’ which a phenomenon'is contemplated and explOred. This inclu‘des"insight which can be

i interpreted as the essence or nature of the phendmenon (Strasser, 1963:.

Spiegelberg 1971:711). Strasser (1963 263) cantends that intuitive insights arise when all
the data or, eVidence isin agreement To achire an intUitive grasp of the phenomenon
the researcher looks listens compares, asks and examines patterns Observation field

hotes and grouping of units from the content analysis of the interViews aided in the

investigation of the phenomena. : S "‘\

l/‘. \
1

Spiegelberg;(i,97 1:718) defines hermeneutics, when used in des\c\:riptive research,.
as the science of interpretation where the researcher attempts to unc‘ov_e(‘ meaning

\‘\\. . . - . T . s \



which is not readily observable. Hermeneutical methods attempt to uncover essential
characteristics and meanlng in order to discover underlying coherence or sense !
(Natanson, 1973:24~ 25 R:coeur 1973; Taylor, 1973: 47; Strasser, 1963). Rist (1977:44)
maintains that "it is from interpretation of the world through the perspective of the
| subjects that reality, meaning and behavior are analyzed" Rlst {1973:20) also states that
- the one way of uncovering the meamng of behavior is to learn from those mvolyed, by

askin them to use introspection to analyze their own behavior. Introspective techniques
g p P q

5

\
N

were used in the interview situation as well as.when the responders were asked to
b

analyze the interview transcripts and variables uncovered ol
| Spiegelberg (1971:669-671) describes the analytic éomponent‘of.the d

phe'nomenological method as exploring the phenomena without interpretation'
“investigating essences. In thts research the analytlc phase mvolved the content analy3|s of
the student teacher mtervuews As part of thas analysis, units were grouped into varlables
and described usmg as much of the student teachers wording as possnble No mferences
concernmg the groupings were made. .- ‘ ‘ ,I |

' The descrtptlve elempnt of phenomenolog:cal research occurs as concepts
become apparent, patterns emerge and categoraes become v:s:ble (Denton, 1979:9;
Vandenburg,1974:217). Spiegelberg (197 1:67_3) portrays descruptlon as the classification
of phenomena where the researcher assigns content units to places within a framework
where they show similarity' resemblance and membership' The next part of the process”
involves descrvbmg the categorles relatlonshlps and connections. The development of
categorles and dlSCUSSIOh of results fulfills thns part of the phenom ologlcal '
methodology. The phenomenologlcal descnpt»on can pccur only in conjunction with the
g other four aspects of the method
Most wruters m the area of phenomenologlcal research would agree that these

flve aspects are mtegral to descriptive research The actual methods the researcher uses

~ to fulfill these components depend on the research problem and the fleld sntuatlon

|
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B. Research Rigor
Guba and Lincé;‘n (1881:103) state that "meeting tests of rigor is a req\;isite for
stab‘_shmg trust in the outcomes of the inquiry.” Every attempt was made to make this
research as reliable, valid and objective as posanble For the purposes of this research,
the Guba and Lincoln (1981) concepts of credibility, applicability, auditability and
Confirmability were used because they are appropriate for descripﬂtive research. Each of
these concepts will be discussed ir\ the following sections. .

To help in establishing rigor, each participant was asked to complete a respo'nvdent
questionniare (see Appendix B) which evaluated the interview questions, respondent
honesty, the interviewer, reliability and validity. The questions:were rated on a one to four
scale with an average of three (75% agreement} on any questlon desagnated as an
acceptable level. A response of "do not know or no opunnon was discarded from the
‘ _analysis. The findings of the questlionnaire will'be presented in the appropriate places in
the following discussion which will outline the procedures used to estat;lish credibility,
applicability,b auditability and confirmability. _ ~ |

Credib/'//ty

Credrbmty refers to internal validity: does the descruptuon and mterpretatlon
represent reality? Conf:dence in the truth value of the findings must be estabhshed
: FoHowmg Guba and meoln S (1981 104—1 15) suggestnons these measures were taken
to establish credibility: - | . '

a Member checﬁsi eacb. respor\dent had the opportdniiy to confirm .that‘ the

| interview and variables extracted represented the factors which influenced
their teaching behavior. On the respendent ques-t;onnaire, subjects were asked
ifsthey had been frank and honest. The average response was 3.75 out of a

possible score of 4.00 and therefore acceptable because it surpassed the
?

“

designated level of 3.00. ]

b 3 Prolonged engagement each subject was observed and mtervuewed three
t;mes end at the end of each interview the requndents were asked if there
was anything else which influenced their behavior. On the resp‘ondent

questionnaire, the student teachers were asked if they had received ample

i



" analysns was: Iargely based on 1ntu|t|on the ba3|s for generahzatnon was restrlcted L

. L T e R -

- 4to cover the varlables the'y thought were |mportant mfluences on thelr ’

L .‘ behavnor The result on these two questuons was 3. 65 and therefore

RS

- "acceptable

c.- Cross checks a varlety of data sources were used - observatlon mtervuew

E .i-‘ .
and questlonnalre ;

n

o o d v Records ﬂeld notes mterwew tapes sntervnew transcrlpts and wrltten

o responses to questuons ere collected

e ~;Peer debrleflng colleagues Were asked to corroborate the ev1dence and

' analysns to see |f lt was conSIStent

- S RS
)

FTRRE s App//cab///ty

T SN

At)pllcabrhty referagto generallzablllty or external valldlty Denton (1979 14) and -
: Guba and L;n08|n1(198‘l 1 16) state. that it is the readers who demde if the in? ormatnon is
"appllcable to them Cronbach (1975 cuted in Guba & Llncoln 1981 61) states that -

generahzatnons decay WIth t:me and be me "Iess smence than hlstory ! The descrnptlon

A

“_b'and analysns IS context bound Lutz and lannaconne (1969 124) and Guba and. Lnncoln
E (1981) mamtam that if descrlptrve research lS rellable lt IS usually valld One suggestnon e

: e for enhancmg appllcablhty is. detalled descrlptlon Wthh may ald further comparlsons and

Aud/ tab// /z‘y

Audttablhty refers to consrstency and rehabmty The purpose of conflrmung

= audltabullty is to determlne whether the ﬁndnng‘S\of the study could be r,epl:cated Guba s
.and Llncoln l1‘981 120 124) suggest the followmg methods for enhancmg audttablhty o

Overlap methods as prevnously stated a number of research mefhods were
utlltzed ' ‘ | Sl g : .‘ ) |
b Stepwise replcation six independent anaiysts pius the principal researcher’

T :_‘"

‘xpre‘ s themselves and whether the mterwew ‘was: adequate o

”further mterpretatlons lt has been recogmzed m the llmltatlons of thls study that due to S

' _ ‘the data bemg (1) tlme and spacé bound and (2) related to mdlv:dual persons whlle (3) the - L

TP




' 6 The Sample

"'c.\_

Cod

‘were utlhzed in the content analysrs and development of categorles

c : Audlt trall the methods u , Ilzed and category development were carefully

L recorded and descrlbed {

Conf/ rmab///ty

Conflrmablllty descrlbes neutrallty and ObjeCtIVlty It is |mportant 1o estabhsh

= confnrmablllty to, ascertaln that the data and the fmdmgs are based on the mformatnon

provuded by the SUbjSCtS and not the blases of the researcher In phenomenologlcal

research mduvudual experlences and perceptlons are frequently used Scr;ven (1972
o "cned in Guba & meoln 1981 125) states"that mdnvndual experlences are not necessanly ;
'unrellable bnased or a matter of a oplmon jUSt as group experlences are not nefg;essarrly

E o rellable factual or corfflrmable Guba and Llncoln (1981 125 127) suggest these :

methods already dlscussed ll’l prev:ous sectlons for mcreasnng conflrmablllty utlllzmg a
varlety of methods perslstent observatlon and member checks ' ‘

The respondent questlonnarre dealt wrth three aspects of confnrmablllty questlon v

' ‘blas mter\newer buas and questlon comprehenslon The mtervnew questlons were ‘
: ascertalned as falr and- free from pre ;udlce because an average score of 3 7 was
reached on those questlons Wlth an average response of 3 2 the mtervnewer was x
' ._I'.f establlshed as trustworthy The questlons were seen as. understandable by the - |

B 'rntervrewees because an average of 3. 0 on those |tems was recorded

In summary usmg the methods descrlbed above to establlsh credlblllty,

' éppllcabuhty audltablllty and. confrrmablllty the researcher made every attempt to enhance o

.the rlgor of thls research

'a.'.

Of the approx1mately one hundred and flfty fourth year elementary educatlon

'students who were approached through class presentatlons to partucnpate in this research‘ G

‘ nme consented The Iow response rate may be due to the student teachers anx1ety

regardlng the fmal phase of thelr teacher preparatlon and therefore therr reluctance to .




e

have a stranger in thelr classroom was understandable An addltlonal four students who
heard about the pro ject through word of mouth also volunteered Fourth year students ‘
| o - in the flnal phase of thelr educatlon practlcum experlences were chosen for two ‘
: rreasons: (1) these student teachers take over the entlre class from the cooperatmg

teacher for all CUrrlculum areas and (2) these students may be more comfortable as

research subjects since they have had prlor experlence m the schools as student

teachers IR : V v | _
‘ Each of the volunteers was asked to flll out an, mformatlon sheet (see Appendlx C)
. Wthh explalned l1) the rlght of the- subjects to wuthdraw from the study at any time w;th‘g;
i 'f_ thelr data, (2) the nonevaluatlve nature of the research and (3) the confldentual nature of '
the’ lnformatuon they dusclosed These sheets also gathered lntormatlon concernmg the
volunteer and thelr movement educatlon tralnmg :
The partlc:patmg school boards cooperatlng teachers Educatlon Practlcum
o cpordmators and Fleld Servnces representatlves were contacted to obtaun permtssnon to N |
observe and lntervnew the thlrteen students One prmc:pal and one cooperatmg teacher '
| de’clmed and the two studentlteachers mvolved were deleted from the samplet .
_ Of the remaxnmg eleven student teachers nlne were female and two male The
sub ;ects educatlon in- elementary school phyblcal educatlon currlculum areas ranged from
O to 6 courses in: movement educatlon actxvnty courses The student teachers were

lnvolved wnth one of three Iocal school boards and thelr teachlng assugnment rahged

from Klndergarten to Grade SlX
D lnstrumentatlon | S - E : e o : |
e Several re‘search technlques were used in. thls study The follomng sectlons

descrlbe the collectlon of field notes mterv:ew procedures and the respondent reactlon ,
survey ln naturallstrc research the researcher becomes a research mstrument Guba and

Llncoln (1981 129 138) ascrlbe these advantages to the mvestlgator as a research tool -
responsnve adaptable hollstlc capable of utlhznng an extended knowledge base capable ;f'-'
of |mmedlately processnng data and provndlng opportumtles to clarlfy summarlze and

"-ex lore e P SRTEIE
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Field Notes

‘ Guba and Llncoln 81 193) descr;ebe two nmportant aspects of observatlon (1) it
enhances the reaseachers abmty to grasp motlves concerns and bellefs and (2) |t permits
a view of the sub;ects world by dbservmg phenomena ina natural settmg Observatlon
allows the researcher to Lcord events as they occur whuch mcreases valndlty because
the two techmques ocour snmultaneously Fueld work maxlmnzes the' dnscovery

: deScrlptlon and mterpretatuon of actlon B L 5

The prlmary reason for observmg the lessons was to W|tness and record

' ,’ behavnors and events in order to gunde the mterwews Fleld notes on the observatnon L ‘
L -were kept to ass:st ln stlmulat:ng the recall of: the sub;ects as to posslble reasons for

thelr chouce of behavnors The fueld notes were also utmzed to dlscover varnables m the S

fleld SItuatlon WhICh may be relevant to the analysns o
Each student teacher was \observed for three physlcal educatnon Iessons The fleld
"notes collected on the Iessons took the form of anecdotal sta’tements ing runnmg

G

account of what was: observed The notes preserved the chronologlcal order of events

“oto ass15t the researcher in andlng the student teacher to recall spec:flc lncndents by
-‘relatmg the mc:dents prlor to and follownng the event to be recalled Gordon (1 956 C|ted

‘.m Guba & Llncoln 1981 184) suggests that fleld notes should cover three areas (1)

: bservatlonal rfotes, (2) anecdotal notes denvmg meanlng from observatlons and (3)

' ‘f_fmethodologlcal notes on operatuonal aspects of the fleld situation. ln.thls study the fleld o

_notes recorded events pertalnmg to such areas as 1nstruct|onal techmques pupnl

i __.organlzatlon tlme allotment organlzatlon of equ:pment/materlal envuronment currlculum_

dec:snons personal behavnor of both teachers and students pupnl responses and

.

P anecdotal notes on attempts by the researcher to derlve meanmg from the observatlons'

e For a sample of the fleld notes collected see Appendlx D

A 'nterv/ ew Procédur_es .

. when reasons for behavuor or actlon are mamfest there is no’ need to ask .
‘but when the behavior appears inexplicable, lor when the'i inquirer . findshe . .~
- does not understand the guiding rules. for certain events or situations, then the
. ~behavior: principles are-latent and must be sought by means: other than s:mple
- observatlon (Guba & meoln 1981 157) , :
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4 The mtervuew becomes the vehlcle whereby this mformatlon is solucnted Rlst (1977: 44)
contends that mner understandmg enables a comprehensnon of human behawor m greater
depth than is possble from the study of surface behavsor Kerllngerl(1973 480) and
'-Gu a and meoln llSBl 166) state that the purposes of an mtervnew as an exploratory
“devnceareto ; R _' ' L T ‘ e

a ldentlfy varlables and relations,’ | | | ,

b.- uncover motlve lntent or an axplanatnon on the part of the’ respondent
. c. . ‘ascrlbe meanlng to an event 5|tuat|on or crrcumstance and g
, { 4d.l - guide’ other phases of the research - | - .
. | Each of the partlmpants were mtervnewed after each of the three observatlon »
i »perlods to ascertam why they chose to. utilize the teachmg behawors observed To

' maxumlze the complete and accurate recall and’ reportmg of varlables Wthh mfluenced‘ :
- the student teacher s behavtor durmg the elementary school physncal educatlon lesson
':;'».the measures‘@utlmed by Tuckwell (1980b 6 7) to estabhsh rapport b\e'tween the ' S : .
mterv:ewer and subject were utlllzed ‘ ’ '_ _ » '
f, ‘ a . the mtervvew commenced wuth soc:al mteractlon almed at establushlng a

. relaxed atrﬂosphere and mtroduced the researcher as an mterested colleague,

b. ’,trthe anonymlty and confldentlallty of the sessnon was guaranteed ' | _L.

- "c.' the objectsves of the study were outllned to reduce the possublllty of the

. subjects constructmg therr own theory about the lntent of the lnterwew and -

-;.thereby dlstortmg the mformatlon dnsclosed and
“d “the student teachers were assured that nelther their teachmg behavuors nor: - :
- the reported vanables Wthh mfluenced them were belng evaluated
‘ The fleld notes gathered durmg the observatlon of the phys\cal educatlon class
: ‘were utlllzed to stlmulate the recall of: specnflc behavnors and their possxble cause(s) '
Conners (1978b il deflnes stlmulated recall as i o
.a branch of mtrospectlve methodology in Wthh audlo and/or V|sual cues are
presented to facilitate a'subject's recall of the covert mental actwuty Wthh
» occurred slmultaneously with the, presented cue or st:mulus . Cm
In prev‘?’ous studles (Conners 1978; Tuckwel’l 1980 and others) stlmulated recall was used

_,.to ldentlfy covert mental actuv:ty Wthh occurred sumultaneously wath the cues or the

veoo : N : e

The meamng and lntent of observed behavnor need to. bed AT rom the subject,



. behavaors

stlmulus in thls study the field notes served as a stlmulus to the subject to: recall both .

sumultaneous thought and other possible variables WhICh mfluenced thelr chonce of

C s o »' . . : N
Conners (1978b 1) and Tuckwell (1980b 9) cautlon that to mmlmlze memory loss

mtervneyvs should be completed wnthnn twenty four hours and not longer than
forty- elght hours after the observatlon perlod Most of the lnterwews in this study were

conducted lmmeduately followmg the observatuon perlod and none were delayéd longer ' N

than twenty four hours The tlmes for- the mterwews were arranged to ‘suit the. student
'teacher s convemence Approxumately twenty flve xncndents were extracted from the
" field notes to serve as the basns for the mtervsew questlons because thls ensured an
1 mterwew ranglng from twenty five to forty five mmutes ln duratuon These mcudents .
. covered lnstr,uctlonal technlques pupil. orgamzatlon time allotment orgamzatlon of
e equnpment/matenals and currlculum decusnons The purpose of the mterv:ew was to have

‘ the student reflect upon and |dent|fy the varlables Wthh mfluenced thelr chonce of

,teachmg behavuor The mterv:ews were audlotaped and transcrlbed for later use as data

for the respondent reactlon survey and content analy515 e

Respondent React/on Survey

: To establlsh the vahdlty of the mtervuews the mtervuew tapes were transcrlbed

' and returned to the partncnpant to verlfy as a valld representlon of thenr perceptlons of
the variables Wthh mfluenced thelr teachlng behawor For a sample of an mtervnew '
transcrlpt see Appendlx E. At thlS tnme the student teachers had the opportumty to
_' rephrase add or delete any unformatlon they had revealed durlng the lnterwews Thls
' ;.-technuque‘of returnmg the mterv:ew transcrupt to the mtervnewee enhanced the data
because the partncnpant, had tnme to reflect upon thelr responses The sub Jects also
”recelved a copy of the l|st of those varlables extracted from the lnterv:ew transcrupt

usmg content analysns and %lch had been reported as mfluencmg or bemg the reason

for thelr teachlng behawor The respondents were asked to add or delete varlables to.
R

make the hst representatlve of theur perceptlons of those factors Wthh mfluenc thelr
‘ ~teachmg behav:or in elementary school physncal educatlon classes The student teachers o

1 were: also asked to choose the ten varlables seen as havmg the greatest lnfluence upon 0
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'thelr behavxor and were requested to rank them :
To check on ob Jectlwty rellablhty and vallthy throughout the date}i collectlon -
process each respondent was asked to complete a questlonnalre which was returned to
' the researcher separately to ensure confldentlallty and' anonymlty The questlons covered
"respondent honesty mtervnewer objectlvn\y questlon ob;ectuvnty, rellabmty and valldlty
. The results of this questlonnalre which lndlcated acceptable levels on all five aspects,
+ have already been reported in the' section earlier in th|s chapter on research rngor

For a sample of the materlals returned to the student teachers see Appendux F.

C?s,, 4

E. Data AnalySIS ‘ ‘ »
v The analysns of the mtervnew transcrlpts was dlrected to |dentnfylng .and

'classn‘ymg varaables Wthh mfluenced student teacher behavuor m elementary school

: '. physncal educatlon classes: Guetzkow (1950) |dent|f|es two aspects of content analysns .

| separatmg the communlcatlon maternal mto units and deVelopmg a category system mto

wh:ch the unlts can be place/d The followmg two sectu/ons on content analysns and -

: 'categor‘{v*ﬁevelopment descrxbe the data anaIyS|s procedures undertaken in thls study

P . e

N Y / Content Ana/ysm Lo <
| A content analysus was completed on the mtervnew transcrlpts to |dent|fy

v varlables Wthh mfluenced student teacher behavnor ln elementary school phys|cal

’ .educatuon classes Holstl (1969 14) descrlbes content analysus as a means of

systematlcally and ob Jectlvely udentlfymg relevant content characterlstlcs of '
. -commumcatlon Marland (1977) Tuckwell (1980a 65 1980b 1) and Guba and meoln "
'(1981 247) contend that content’an‘alysls is approprlate when analyzmg mtervaew

transcrlpts RN SRt B SRR S /[-

!

The procedures outllned ley Barrlngton (1981 95 103) and Conners (19783 104)

‘were utnllzed |n the content analysxs of the mtervrew transcrlpts

- a.' L 'each transcrlpt was coded segment by segment where a segment was deflned
,as a set of exchanges between the mtervaewer and mtervnewee, '\ i
by the varlables were umtlzed by bracketlng them where a unlt was deflned as

1:- _\} ‘. B .‘\2 .

y



} lnterwew transcrlpt see Appendlx E. The bracketed unlts were extracted from the -

Because no a pr/or/ th oreti cal construct was used for categorlzatlon the meanlng

24

\ /rém/ark or series. of remarks Wthh expressed an idea or served a functlon
(Taba ).e/vme & Elzey cited in Tuckwell 1980b: 3 Conners 1978a 98- 99) For
 the purposes of this study a unnt was defmed asa varlable Wthh the subject’
attrlbuted as bemg a reason for or mfluence on thelr behawor .
c. if a un|t was repeated on several occasions, |t was hsted once but a- record of
the number of occurrences of that unit was kept . .

| d the llst of units was returned to the interviewee for Vel'lfICathI’l and

e the list of umts was rewsed fo)r use in \ the development of categorles

Each. transcrlpt was analyzed by bracketlng the reported reasons for or

- influences on the student teacher's behavior. For a sample of the content analysns of an

transcrlpt to serve asa rudlmentary list of varlables Wthh mfluenced student teacher

"

'}behavnor The initial hst of variables extracted from the transcrlpts was Ilmlted to only

re

those |tems Wthh appeared in the transcrlpts Accordmg to Guba and Lincoln (1981 242)

. only later in the interpretive stage ns the researcher permltted to use msaghts and mtuntnon

to draw mferences A record of the number of occurrences of each unlt was kept to aid

in the data analys:s and the duscuss:on of results The nnltlal hst of variables was returned
to the sub;ects to modlfy in order to’ maximize credlbnllty and appllcab:llty The rev:sed list -

. of varlables was then used for the development of categorles

Category Deve/opment '
Guetzkow (1950 48) states that the purpose’ of developlng categorues is to

identlfy classes or plgeonu holes mto whlch the’ unlts of a content analysns can be placed.

1 emerged as opposed to lts bemg xmposed on the data Guba and Luncoln (1981 240) state
- that a posterlorl category development 1s advantageous as it guarantees that the
i ategorles will be grounded in the data. MacKay and Marland (1980 6) and Guba and

.';Llncoln l198l 245) contend that when there are no norms for classn‘lcatlon the

E

t development of categorles is often done ona trlal and error basis.. The development of

categorles was therefp}e a functlon of the data and intuition.’
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The list of variables developed through the content analysis of interview

transcripts, with any additions or deletions by the respondents, was used for the

development of categories. A combination of the procedures outlined by Tenove

(1982:71-72), Guba and Lincoln (1981:93-94) and Barrington (1981:95-103) were used

"in the d
a.

b.

eyelopment of the categories:

the units were summarized into a.comprehensive Iist

~

‘a descrlptor was selected for srmllar unlts usmg as much of the respondents
wording as poss:ble ’
the: compressed list of units was valldated wuth two mdependent analysts
the list of units was modlfled followmg the suggestlons of the mdependent
analysts, ' ' |
the rev:sed ||st was vahdated wnth four other lndependent resource people

, '-the descrlptor for each umt or varxable was placed on an lndex card to
. N .5‘

" . facilitate sortmg o .
l two xndependent analysts famlllar with the use, of content analysus and
- category development sorted the cards mto large categorles ' |
. the elements of the category sets were comblned into one llst of classes of
“variables, - | .

the same two mdependent analysts sorted the cards mto the category set

the category set was modlfued followmg the suggestlons of the mdependent

. analysts, L .

. deflnltlons were developed for the categorles |

.m.

n

: related

i

-the objectlwty and reliability of the categorles and sortlng of varlables into the
‘categorles was establlshed by ha * independent resource people sort
the cards lnto the categorles and | o '
mtra~researcher Ob'jeCthlty : Sy stabllshed by havmg the

‘principal researcher sort the ci - i I ,ategory set on two separate '

occasions.
The flrst step mvolved sorting’ and groupmg sumllar unlts Wthh appeared senSIny

Once this was completed the vanables were transferred onto. mdex cards and

%
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randomly numbered. Two independent analysts familiar with the use of content-analysis

"and category development rewewed the grouping and descriptors assigned to the

aggregated units. Using their. suggestions a revused list was developed ThlS list was again

rewewed and revnsed by the same twm/ndependent analysts. This list of variables was ;

. given to two recent Bachelor of Etﬁcatnon graduates in elementary education and tWo

doctoral students in educational admmustration to verify |
The same two mdependent researchers sorted and classified the. mdex cards

- Upon completion the variables and their classn‘ncahon were discussed and regl'ouped to

.'(hEIF mutual satlsfaction The researcher then selected the initial categories. and sorted the

variables into the category set The two mdependent analysts were glven the list of

: categories once more and asked to classlfy the variables into them No defmitions of the

ategories were given at that time Again with dlSCUSSlOI’\ the cards were reclassnfled
’ fand categories discussed. At this tlme definitlons for the categories were developed
Categories were modified until the system was complete and each unit-could be. logically
accounted for. T , ‘ ' ’

The objectivuty and reliability of the category development was checked between
. researchers Intra— researcher ob;ectiwty and reliability was also be checked by analyzmg
‘ ‘the same list of variables sev_eral.ti,mes_. The analysns of both mter and intra-researcher ‘
objectivity and reliability .was investigated using a chott's coefficient (see Appendix G). .
Tuckwell (1980b 12) after revuewmg the Iiterature recommends a reliabllity coeffncnent ‘

of 0. 70 as an acceptable level of reliabllity

The last stage of category development was to consult the samfour

ce independent resource people to conflrm the ob;ectnvuty and rellability of the categories

. and classification of variables The purpose was to ‘ascertain whether the categories

~ were mternally consistent, mutually exclusive and exhaustive (Guba &

‘meoln 1981: 93 97 Kerlinger,1973: 137) The same four resource people were given

A the definitions of the categories and asked to group' the var ables into them. A Scott's B
coefficuent was agaln used to establish the rellability of the *a_tegory development, ag,d its

!

' utility in classufying variables
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" F. Pilot Study |

' , When the techmques fea3|b|l|ty and approprlateness of the research technlques
are unknown to the researcher, |t becomes approprlate to conduct a pilot study. This )

section will describe (l) the specnflc objectrves of the pllot study (2) the sample used (3)

the procedures undertaken, (4) comments on the results and (5) some cohclusuons.

Purpose of the Pilot Study
" The purposes for a.pilot study as outlined by Tenove (1982:56-57) and Tuckwell ‘
J (1980b 12) -were utullzed and mclude measures to - '
a. ) gain competence wnth and sensmvnty ‘to the gathermg of fleld notes the
conductlng of mtervuews and the transcruptlon of audlotapes _
b. establlsh the ObJECthlty rellablllty ahd validity of the »mterwew technique by
1 . ldentlfymg interviewer bias,
--2) ldentlfymg questlon blas
3). ensuring respondent honesty, "
‘ v4_). examining appllcablllty
5l and ensuring that the questions are. understandable
c ‘evaluate the research methodology to ensure that the purpose of the study IS
. being met: to ldentlfy variables which lnfluence student teacher behavior in’
elementary school physucal educatlon classes |
d. gauge the reaction of teachers to the observat:on and mtervnew
e, test the feaslblllty of the nntervne)Ner role and data coliection techniques, and
g f gauge the time needed and numvber of stimulated r‘ecall incidents required to
| combletdthe ir.lt_erviews. _. L . ' ‘
[ e : : -
‘e R ‘_ The P//ot Sub/ects ' ‘ .
S The. subjects in' the pilot study conslsted of three professors employed m the
‘ Department of Movement Educataon at the UnlverS|ty of Alberta. These three, professors
were selected because they were teachmg actuvnty courses related to elementary school

physical educatlon ldeally student teachers would have been used for the pllot sample _

-

W
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but since there were none available in the field at the time of the pilot stUdy; the

movement education instructors were considered an adequate substitute.

Pllot Study Procedures :

Each movement educatlon instructor was observed for one actlwty class The |
procedures outlmed for the collectlon of field notes were followed. An mtervnew usmg
~ the procedures outlined earher in thls chapter, was’ completed within twent;‘/ ~four hours
of the observatlon session, o o

Other techmques used to fu|f||I the ob;ectaves of the pllot study were (1) havmg
lnterwew experts analyze ‘voice recordlngs and transcr:pts of the interview sessnons (2)
'askmg each teacher and mtervnew expert to complete a questlonnaxre coverlng sub Jects
such as the mterwewer the mterv:ew andtespondent honesty {3). transcrlbmg voice
recordmgs and return:ng these to the teacher for verlfucatlon 4) questlomng each
teacher as to their perceptlon of the su:tablhty of the research procedures in galnlng '

mformatnon on the lnfluences on thelr teaching behavior, and @ reynewmg the

kmformat;on collected to ascertam whether it would fulfill the purposes of the study
s R

N P .

Pilot Results . \\

: The researcher fe!t very comfortable taking the fleld notes The mformatlon \\i; .

gathered covered mstructlonal techmques class responses management procedures the
.behawor of the teacher and students currlculum decnsmns and anecdotal notes of
| mferences made by the researcher These were deemed approprlate by the reseacher
_and teachers because they adequately covered the lesson and the behavior of the -
" teacher. , ' | | | L

. MacKay and Marland‘ (1980:5) describe an vintervievx'/er as b ha‘ving like an ”open,
accepting counselor Guba -and Lincoln ( 1981 140) malntam that t e most smportant
' charactenstnc for an mtervnewer is empathy Tuckwell (1980b 7) stresses the mporta,
vfof estabhshmg a good rapport between the researcher and subject. The pllot study gave

N the researcher the opportumty to practlce (1 gettmg aquamted with the atmosphere of

©oan mterwew situation, (2) outhnlng the objectlves of the study (3) mformlng the teacher

of the anonymnty, confidentiality and non—evaluatnve nature of the mtervn_ew andj4) asgag

9

.
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J

I
questions. By the end of the pilot study the researcher was comfortable in the interview

situation.

The transcription of the first audiotape took almost four times as long as the .
length of the tape.LBy the time the researcher bec_ame familiar \;vith the transcriber, the
process was reduced to twice the length of the tape. The tape was transcribed directly
into the computer to facilitate nnaking copies of the transcript..

To establish objectivity, validity and reliability inte’r"viewing experts were
employed to analyze voice recordmgs and transcrnpts of the lnter/wew tramlng se55|ons
(see Appendlx H). To further establish the ob;ect»v;ty, reliability and valldlty of the
interview techniques, each,pilot subject evaluated the questlons thelr responses and the
interviewer through the use of the respondent questlonnlare prev10usly described in the
sectlon on research rigor. The results of the questlonhalres cornpleted by both the

« mtervnewmg experts and respondents indicated that all flve aspects covered (respondent
honesty, interviewer objectivlty, question objectivity, reliability and.v\‘/alidjty) were
. acceptable. o e I S e
“Each respon_de_nt also checked the vin‘terview transcr_ipt to assess whether‘or notit =’
. represented the meaning that was intende'd’ All the pilot subjects added a feW variables
to the transcrlpt partlcularly to the instances where they had been unable to recall the
reasons for their behavuor at the time of the interview. None of the mtervrewees deleted
mformatlon whlle one rephrased parts of the transcrlpt which seemed unclear In ncL case
_ did the changes alter the substantive content of the transcrlpt
“ The teachers felt that they had ample opportumty to express the variables which
nfluenced their teachmg behavnor A review of the m/formatlon collected indicated that :
~the teachers could recall and relate reasons for and mfluences on thelr behawor The
_varlables recorded covered a wide varlety of areas. For these reasons, the data were
~ascerta|ned as belng suitable for fulfilling the purpose of the study. :
‘When asked about their. feellngs regarding the interview procedures the three
teachers related that they feltncomfortable with both the observatlon and the interview.

It was found that approximately twenty-five stlmulated recall mcndents were

needed to fill an mtervnew of twenty five to forty five mnnutes in duratlon Aninterview
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of that length seemed appropriate for both the interviewer -and teacher. It was

established that the techniques utilized in the pilot study were feasible for use in the main J)
‘ . ' ‘ : /)

v

study.
Conclusions of the Pi ;ot Study
The followiﬁg conclusions were drawn from the resulté of the pilot study:
a.  the interviewer was judged as'trﬁstworthy, p
b.. the objectivity, re!iabil‘ity and validity of the inierview procedures and resulting A
| data were establiéhed,
C. the interview data were verified as being appraopriate for use in fulfi‘lil4ir;g the
‘purpose c-)f‘__.;.the fnain" study, and “

o R o
@  the feasibility of and procedures for interviewing were established. o

-

v o

-~ G. Summary
+ This chapter presented the design of the study. The sample, instrumentation, data
analysis and procedures undertaken to enhance the rigor 'ofo this research were

described. The procedures uséd 'in a pilot study and its findings were also discussed. |



" von student teacher behavuor in. elementary school physncal educatlon classes were found

o ;‘analysts for conflrrnatlon Furtﬁer alteratlons reduced the hst of varlables to. 77 (see

Lot ) Yl .

TR G S . IV.RESULTS
S e T gl e

P . T . . .. v,
L ’ U e

ThlS chapter wnll descrlbe the results of the data collgctlon and analysns The flrst
sectlon wrll descrlbe the varlables ldentlfled by the subjects whlle the second sectlon w;ll
f_outllne the categorles developed from the hst of varrables The thrrd sectlon wnll .dlscuss
each category the varlables to be contamed in |t and the percentage of oc:currence of

' ;that category for each student teecher The analysxs will then be dlrected to howthe\\

.‘ . \
» student teachers ranked the varlzﬂile‘snn-erder of thelrl/pertanc/e The chapter wull end

wnth a summary of the results of the content analys:s category development and survey R

X IS
Lo

'TA Vanables ldentlfled o S

In the content analys:s of the mtervuew transcnpts 2 559 reasons for or mfluences

v '_'_.";These reasons. or lnfluences were placed in. 543 umts A unlt was prevrously deflned as a -’

o remark(s) ln Wthh the subJect attrlbutes a reason for or lnfluence on thelr behawor

P

These unlts and thelr frequencles of occurrence may be found in Appendlx [ oL

'_ The researcher placed the unlts WhICh were loglcally related mto larger groups L

' -under surtable headmgs Thrs reduced the number of vanables to a more manageable

| '. - number of 149 ThlS llst of varlables (see Appendlx J) was glven to two mdependent

analysts famllnar wuth the use of content analysns and category systems for verlflcatlon

"These analysts were asked to check the varlable hst for sense in- sortlng (l) to ensure

'J:‘-“}lﬂ"those varlables placed together in larger unlts flt under the same headlng (2) to change
' the descnptor of the larger groupmg rf needed (3) to remove varlables whnch dld not flt

. ‘m the Iarger unlts and (4) to combine Unlts or varrables whlch seemed to- be snmllar L

Wlth the c}tanges suggested by the two lndependent analysts the number of

St

: 'vanables was further reduced to 93 Th|s hst of varlables was. returned to. the same two

Appendlx K) Thls |JSt was glven to /O recenttBachelor of Eduqatlon graduates m

A

o elementary educatlon and two doctoral students m educatlonal adl;mnlstratlon for e

1 . verlflcatlon These four people conSIdered the Ilst to be approprlate and dld not thmk any .

fchanges neededto be made S o L R - 7-__“_'4;'
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B Categery Development e L _
 The' procedure to develop the categorles was begun utlllzmg the 77 varlabl'es

Ilsted in Appendlx K as the basns for the analysus The 77 varlables were put onto lndex '

" cards in order to faculltate sortlng them lnto categorles The same two lndependent

] .;.:-._‘;:-analysts used to verlfy the ist of varlables were asked to sort the cards lnto Iarge S
categorles and tg glve each: category a label The prlmary researcher suggested 12
_ categorles whlle the two lndependent analysts suggested 1 1 and 12 categorles Ex

o 'respectlvely By comblnlng elements of the three sets of categones 12 initial categorles .

Y ¢ iyl o ).
: P

.were developed (see Appendlx L). - T _f : e ";f» :

The lnd,ependent analysts were then asked to sort the 77 varlables mto the 12

" ‘categorles and descrlbe why they placed the varlables where they dld Usmg the " f ;
- vsuggestlons and descrlptlons prowded by the lndependent analysts the number of

categorles was reduced to 9 and defmltlons deveIOped (see Appendlx lVl)

J

To establlsh the objectlwty and rellablllty of the categorles the four resource

‘ »i people asked to verlfy the varlable Ilst plus one of the mdependent analysts mvolved in

S the development of the categorles were asked to sort the 77 varlables into the 9

categorles The results analyZed usmg a Scotts coeffncnent ranged from 72 to 91 thh

,).

v an average coeffucrent of 85 achleved ThlS result was consndered acceptable because lt
5 -_surpassed the suggested mlnlmum level of 70 R IR : '.

Intra researcher objectlwty and rellablllty was also calculated usmg the Scotts o ,: P

coeffuc:ent by havmg the: researcher sort the varlables lnto the categorles on two

'v"‘separate occassnons a week apart A perfect correlatlon of l 00 was recorded

P

The categorlzatlon of the 77 varlables lnto the nlne categorles outllned in’

:"b'IAppendlx N was accepted as belng objectlve and rellable and was therefore used for the~

’ _analysns of the data. :

; C AnalyS|s of Categorles

ln thls sectlon each category Wlll be. descrlbed The varlables contalned in the o

- category and thelr frequencnes of occurrence w:ll be outllned An analysrs of how :

frequently each subject stated that the category was lnfluentlal in thelr chOlce of teachmg
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. . behawors quI be reported The foIIownng list summarlzes the range and frequency of' ST

.' occurrence of each category

Lo Planning m‘anagement and organization' 5.8% to 17. 4% o'f al'Ir'es"po'nses with an’
' average of - 12 9% In one case |t was the most frequently reported category
' 2 ‘ ’Teacher s experuences 3 3% to ‘I 1.63% of all responses wuth an average of 6 5% In e

one case |t was the. Ieast reported cateqory T o

3. Pupil response/behavnor 2 2% to 15. 831’ aII responses with an average of 9. 5% In

e
" one case it was the Ie st reported category ] :
4 Envnronment 4, 4% to 13 7% of aII responses wnth an average of 8. 1%

5 o :.People who have a current and dlrect mquence on student teacher behavnor 0% to

i7

S 4
8 7% of alI responses wrth an average of 3% In-elght cases lt was the Ieast

.reported category

s 6. Instruct:onal behavnor 34% to 27 35% of aII responses w1th an average of 166% In '

‘one case It was the Ieast reported category and In two cases it was the most
frequently reported - - o o
. gy

T ‘.Chuldren s att:tude characterust:cs and expernence 3. 4% to 1 1.63% of aII reponses L

LR
s

B iwnth an average of 7% in one case lt was the Ieast reported category |
8 ;Teacher s Ideas bellefs and characterlstncs 1 1, 2% to 28 4% of all responses wuth an
R ) v-’,average of 16 9% In. three cases lt was the most frequently reported category
:SL' y.Characterlstlcs and goals of the Iesson/actlvnty 1 63% to 30 5% of aII responses |
Vithh an average of 19 5% In flve cases- it was the most frequently reported ‘

category e e T s N

P/ann/ng, Management and Organ/zat/on n

» The category pIannlng management and organlzatlon lncIuded teacher behavnors v

o

and dec:smns related to classroom management organlzatuon and the pIannmg of Iessons o

The foIIowmg vanables were IncIuded in this category
e orgam&atnon B R v

R b safetv - I e

oy
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i I Lo
N

c. vamount of structure the teacher deslred for the Iearnlng enwronment

o0, efﬁcrent use of tlme

o

e ,'workablllty of the act;v:ty/lesson plan

A

- f classroom management )

9 teachers dec:suon

3

care. of equnpment-

i .need to adapt lesson plan‘ =

Y

A teacher s awareness of what was* occurrmg

re

. The proportlon of tallles fallmg in thls category for mdlv:dua\al student %achers ranged

from B: 8% to. 17 4 of all, the reported mfluences on teacher behavnor The average :

. : proportlon of tallles fallmg in thls category was - 12 9% of all’ responses Th|s category" 3
' 'Afbwas more frequently reported as belng mfluentlal on teacher behawor in elementary '

- school physncal educatlon classes than any other snngle category by one of the eleven :

.student teachers : S

7’ eacher s f xper/ences

: ”Teachers expenences mcluded’all those thlngs the teacher has encountered has. o
. o experlenced that have happened to the teacher and that they have done WhICh has
' mfluenced thelr behav:-or The varlables mcluded in thls category were! " g __;': g
’_ ';_f’_a.‘ : ;umverSIty,educatlon S v '
b -v‘."v'other experlences prnor to student teachlng '
; c L -Vpeople who have been role models for the teacher e

- . .teacher s prevuous experlences wuth actrv:ty

- e ;teacher s prewous expernences wuth the chlldren

“: Indlvndual student teachers reported thés category from 3 3% to 1 1. 63% of all reported
~mfluences on teacher behawor The total proportlon of talhes fallmg in thls category was
6 5% of aII responses One student teacher had ress tallles recorded ln thls category then

. 'any other smgle ,v ategory
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Pup// Response/BehaV/or

Pup|I response/behavnor mcluded all the student s responses or behavuor whsch

‘ occurred durlng the: lesson The followmg varlables were mcluded in this category

a chuldrens Iack of dnsruptlve behawor :
b chlldren copylng
c .vchlldren decnded
d children's response
‘,e.:‘ ) chlldren glvmg approprlate response | . | S
: f : chuldren not glvmg expected/approprlate response b
g . chnldren needed help/were having problems ‘ o
- children’s completlon of the actnwty -

S chlldrens behavror

' \ "The proportlon of talhes for mduvrdual student teachers ranged from 2. 2% to 15. 8% of all :
responses in th's category Th's category was reported as bemg |nfluent|al on student P

. "'teacher behavnor in elementary school physlcal educatnon classes a total of 9. 5% of all

n teacher behav'or The categﬁry pupul response/behavuor was

tly than any other smgle category for one of the eleven student :

E nw ronment

b. -_vextra classroom mfluences ‘ ‘
R c ' classroom r0utme set up prlor to student teachmg |
) ’_,d‘ : ' other 1ssues lmplngmg on the env:ronment
e ""the gym env:ronment ' :
f vllm|ted tlme/tlme avallable o :

: g _'-‘ numbers/srze of group

’a_no control over equment organlzatlon '

Student teachers reported thls category from 4 4% to 13 7% of ‘all-respon"s_e’s.' The '
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'proportlon of tallies recorded in thls category for aII student teachers was 8 1% of all

= reported mfluences on teacher behavior. The frequency of thls category was nenther the

greatest nor the Ieast recorded of the mne categorres for any of. the student teachers

AU
- -

People Who Have a Current and Di rect. / nf/ uence on Student T eacher Behawor
ThIS category included: aII those persons who were mteracttng with the student
5 teacher (not :ncludmg the chlldren) durmg the pract:cum experlence The’ follow:ng
‘,varlables were mcluded in thIS category S R T
8 cooperatlng teacher S posntson in regards to evaluatnng the educatnon
- practlcum B , LT
b people observung me teach T | _’ o ‘
| c «movement supervnsor suggested it
‘ 'd‘.‘ cooperatmg teachers suggestuon » =
The proportlon of ta|I|es for mdwndual student teachers m thcs category ranged from O%
to 8 7% of all responses One student teacher never reported thls category as bemg S -
vlnfluentla! on hls/her behavuor The proportlon of talhes recorded for al! subjects in thls
‘category was 3% of all reported mfluences Elght of the_eleven student teachers |
" attrlbuted the reasons for or mfluences on thelr teachmg behavnor Iess frequently to thls
-category than any other sungle category e . ;./‘/%,;g
. ‘ » ’ / nstruct/ona/ Behawor : v 7 » v
Instructvonal behavnor mcluded those behawors the teacher uses, durmg the '- . -
':nstructlonal perlod thmgs the teacher does wtth or to students The varnab!es fallmg ‘m
,thls category were A P s e o ol
e giving remforcement : R e _ L o ",
' b. ‘-T':teacher glvmg feedback : | A
o use of cues s L . . i : ':_]. o SRR &
d _'_glvmg an explanation“": .‘ " | | o
e : vteacher extendlng performance’ :

f ," teacher focusmg performance

" 9 'glvmg ald to the chlldren ; :



R mcluded in this category

h use of observation\

i -gtving a rﬂeviev.v’, e

j téacher motivating children .,

kf ‘ -setting an example for the children | | |
The range of proportlon of tallles for individual. subjects in this category was 3. 4% to

. 27.35% of all recorded mﬂuences. The total proportton_of tallles fallmg in this category
was 1_66%'01c all repo’rted influences on student teacher behavior- While one of the‘ '

student teachers reported thlS category as bemg mfluentlal on thexr teachnng behavnor

S Iess frequently than any other smgle category two student teachers recorded lt more

frequently than any other smgle category S

e . Ch//dren s. Att/tude, Character/st/cs and Exper/ence

~ o

Chnldren s attltudes charactenst:cs and expeylence mcluded all those thlngsrwnh‘ ’

'whnch the children come to the mstructnonal sutuatuon The foIIowmg vanables were

a) ch:ldren $ physaca! capabnhtles‘h _

b children's level and expenence

c. children's work hab|ts '
d 'chlldren Sera.

vchnldren S emotlonal status

f.' o chlldren s energy Ievel

The prOportlon of talhes m thlS category ranged from 34% to T 1 63% of all responses c

B ‘for mduvndual student teachers The proportlon of tallies for all sub;ects recorded in th:s

category was 7% of all reported lnfluences on teacher behav;or One of the: student L

o teachers recorded thls category as bemg mfluentnal on their chonce of teachlng behawor

,'Vless frequently than any other smgle category

T

7' eacher S / a’eas, Be/ /efs and Charactar/st/cs 7

‘ Teachers xdeas behéfs and charactenstncs mcluded all those attltudes attnbutes
'\
i 'phllosophles and expectatuons concermng herself/hlmsaIf the chlldren and the Iearmng

A
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B 'environment. The variables -included. ‘in‘.thiscategory were:
a e_rnotionalstatus of teach“er : S T R
\ b.  spontaneous teacher behayior) V

e  teacher's beliefs concerning children

teacher’'s physical status

a o

e . teacher’s desn'/es personal preferences ’
f; ‘ teacher s behetc that the materuat is lmportant for chlldren to know
g | teachers abulmes '
proyected needs of children
» i teacher s ldeas behefs and phllosophy
; negatnve concerns regardlng my teachlng performance
: k': E teacher's expectatlons _ ' ‘ ' -
Student teachers reported thns category from 1 1 2 to 28 4% of all responses. The total
"proportnon of talhes fallmg in this category was'16. 9% of the reported mfluences on
teacher behavnor Three of the student teachers reported thxs category more frequently .
" than other categorres as belng mfluentzal on therr teachmg m,e‘Iementary school physncal - ‘,

.education classes: ..

Character/st/cs and Gaa/s\ of the Lesson{Act/ wty ‘

Thss category mcluded the goals ob jGCtIVBS or purposes of the actlvuty/lesson
3 and the characterlstlcs or aspects of the actlvuty/lesson ‘The followmg varlables were
mcluded in thls category o ' Lo e L
a materlal Iess confusmg/chlldren can manage it
b to promote student togetherness as a group

c '. affectlve goals for chuldren ‘

a the equ:pment/stlmulus was apprOprlate for the actuvnty;» O L \ i

e accllmatlze the chnldren

-

~warmdown - e S IR
g mtroductory actuvnty . o s .
h

, amount of. physlcal actnvnty mvolved in T\ the: Iesson/act:v:ty

charactenstncs of the act:vnty
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. sequence and progressnon of materlal
k.  significance of the lesson materlal
\ l ﬁ lesson theme/objective .
m gives the chlldrer})the opportunuty to make decnsmns/be creative . ‘
The proportlon of tallles falrng in this category for individual student teachers ranged _
. from 11.63% to 30.5% of all, responses The proportlon of tallies falllng in this category :
" for all‘subjects was 19 5% ot all the reported rnfluences on student teacher behawor
.v 'Flve of the eleven student teachers reported thls category more frequently than any
| other category " | ‘ o T
I niluénces on I ndi yib’ua/ Student Teacher's Behay/'or
| The‘ student teacher whol reported planmng management and orgaplzatlon more
frequently than any ‘other - single category was student teaching ina grade 5 classroom
vWIth students who had been classed or labelled ‘as having behawor pr’oblems throughout
N thelr schdol ‘years. The student teacher appeared to be a shy softspoken person who -'
was mexperlenced with this type of group. She rarely completed the planned lesson
‘ content because most of the lesson was apparently spent trylng to control the students
' tlvThe only lesson wrth no apparent dlSClpllne problems was one where the chlldren played
a self managed game of floor hockey The caty gorles pupll reSponse/behawor and
enwronment ‘were recorded wnth the second/ greatest frequency for this teacher |
lnstructlonal behavnor .was recorded less frequently than any other slngle category for '?"‘ :
this student teacher - L ST ’» IR

L A second student teacher reported ”teacher s experlence” along wrth "people who
haye a current and d:rect lnfluence on student teacher behawor” less frequently than any
f the other seven categorles This student teacher was ass:gned a grade 4 class ina
tradltlonal school She had no training or experlence in movement educatlon or physloal
educatlon and expressed dlscomfort wnth the teachmg of thlS segment of the curriculum.

‘ Her plans for mstructuon were textbook Iessons from currlculum gutdes and other

T resource materlals Thls teacher recorded ”characterlstlcs and goals of the

lesson/actlwty more frequently than any other snngle category
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A third student teacher, who reported the category'l”pupil responSe/behavior" less

frequently than any other single category was a secondary educatlon student with some

, tralnlng in secondary school physical educatlon He had no traunmg in movement education

and thlS was his 'flrst exposure to this age group. He appeared towbe able to apply
l

.suggestlons made by hlS cooperatlng teacher, the movement educatlon supeqvxsor hIS
-faculty consultant and a frlend with an extensnve background in movement educatlon who

: helped hxm plan his lessons approprlately and within a relatwely short period of time. ThlS '

student teacher recorded the category characterl,stlcs andlgoals of the lesson/activity

‘more frequently than any other smgle category

- The two student teachers who recorded the category lnstructnonal behavnor

_ more frequently than any other single category were both teachlng grade 1 classes ina

- low socio-economic status mner city communlty school Nelther of the student te/‘schers B

i

' had ever reportedly encountered thlS type of teachmg expernence They had com/pleted 3

"'a_nd 6 movement educ_:atlon c,ourses resp{ectlvely. They both recorded "people who have a

- current and direct influence on student teacher behavior” less frequently than any other

[N

The student teacher who reported chlldren S attltude charactenstlcs and
experlence less frequently than any other category as belng lnfluentlal on her behawor

was teach:ng a grade 4 class in a tradmomal school Iocated in a. hlgh socio— economnc

o ',commumty She and her cooperatmg teacher apparently had dtffermg v1ews on an
' ';approprlate physncal educatlon Currwulum for grade 4 chlldren Th:s student teacher

o reported people who have a current and dlrect mfluence on student teacher beha_vuor 4
- 'more frequently than any other student teacher The category ‘teacher’s idea_vs,’beli_e.fs and

characterlstlcs “was recorded_more frequently than any other single category for thi_s

>

- teacher

Two other student teachers also recorded teacher's ideas beliefs and

, characternstlcs more frequently than any other single category. These two teachers had

~an almost ldentlcal ranking. by proportl*on of the nine categories: only the 6th and 7th

ranklngs were, reversed Both teachers appeared very confldent in their ablllty and |
seemed to have complete control of thelr grade 1 classes Both had taken 2 act|V|ty

- courses, m movement educatnon and expressed defmlte preferences for certam



curriculum areas. Both student teachers ra’rely referred to their cooperating teachers and

reported the category people who have.a current and dlrect mfluence on student

teacher behawor Iess than any of the other eight categorles as a matter of fact, one of

' these student teachers never reported it at all.

Three of the student teachers who reported “characteristics and goals of the
Iesson/activity more frequently than any other snngle category were involved with the '

Ch|ldren s Movement Educatton Program sponsored by the. Department of Movement

Educatron at the Unnvers:ty of Alberta The three student teachers had taken 3, 4and 5

movement educatlon activity courses'respectlvely Two of the three student teachers ,
were completmg thelr practlcums in klndergartens while the.thnrd was teachlng in a grade

4 classroom. All three student teachers recorded "‘pupit response/behavuor " "mstructlonal

behavior” and teachers tdeas behefs and characterlstlcs in one of the 2nd 3rd and 4th
-~ ranked pos«tlons whule they all reported people who have a current and direct influence

< on student teacher behavaor less frequently than any, other single categ'ory

ln the researcher s opmlon and on the basis of the observations both in the ~

gymnasnum and in the interview sessions, there appeared to be no ssgmfncant dlfferences
.in the teachmg actlons or responses that could be attrlbuted to the gender of the 4

v ’respondents Each respondent appeared unlque

D. Rankmg of Vanables

On the basns of the proportlon of talhes fallmg |n each category the nine

_categornes were ranked as foliows:

1. - characternshcs and goals of the lesson/activity (19.5%)
'teacher’s ideas, beliefs and characteristics t16-.9%) '
o mstructuonal behavior (16.6%) : ’ S

plannlng management and orgamzatlon (1 2 9%)

pupll response/behavuor (9.5%)

chlldren s attitude, charactenstlcs and experlences (7%)

i teacher’s experlences (6.5%)

2

3

4

5 .

'6.v‘ envuronment(81%). ST e T T '.;,:.
8

9

people who have a current and dtrect mﬂuence on student teacher behawor (3%)



by

© © N o o

© BN O O » W N

The Tesponses of the eleven student teachers to the question’ asking them to list
and rank the ten most |mportant variables which mfluenced their teaching behavior can be

found in Appendlx Q. Using this mformatlon the following ranking resulted

1L envuronment (20%)

teacher's ideas, beliefs and characteristics (17.27%)

characteristics and goals of the lesson/activity (15.45%)

!

P N

children's attitudes, characteristics and experience {13.64%)

“teacher's experiences (10%)

o

‘planmng management and organlzatlon (9. 1%)

¢

people-who have a current and direct mfluence on student teacher behavnor (8 18%)
| pupil response/behavuor (4.54%)
inst‘ructional behavior (1.82%)

When jUSt the top three varlables hsted by the student teachers were consndered

P the npe categor:es were ranked as follows

—_

chlldren s attltudes characterlstlcs and experlence {33.33%) |
’teachers |deas behefs and characterlstlcs 124 24%)

envnronment (15.15%) oo ' R |

teacher s expernences {121 2%) ,

pGOple who have a current-and dlrect tnfluence on student teacher behawor (9.1%)

characterustacs and goals of the Iesson/actuvnty (3. 03%)

‘pupll response/behavnor (3 03%

'plannlng management and organlzatlon (O%) .

i lnstructnona behavuor (O%)
. “ : ) 1 \ - ‘ . , ' . o -

All eleven\of the student teachers hsted the chnrdrens attltudes characterlstlcs

o

‘ and experience in the top three varlables Wthh mfluenced their teaching be\awor in

,elementary school physucal education classes Both characterlstlcs and goals of the

A“"

Iesson/actuvuty and pup|| response/behavnor were megt:on/ed once while instructional

et
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behavior and planning, mahagement and organization were never listed in the top threea
Variabies. ; | - [ ” | | S .
E. Summary - v
This chapter has outlined the process used to cbmbine 543 variables irifo 77.

variables and the development of the nine cafegories. An averagé Scott's cvoeffikciéﬁt of
.85 was achieved to establish inter—resear(:_her objectivity and reliability whi!e‘ a perfect
correlatioh of 1.‘00 was reco'r'déd when the intra-researcher calculations were done. ;The
categorization of the 77 variables into the nine\categories/was therefore accepfea as
' objective 'and,reliéblé./“ - \ | |

| -Th,e‘ last three sections of this bhapter described the categories, their.definitions,
the variables which were included in each category and the pfoportion of tallies falling in ~
each category. The-use of the nine ca_tegbries by individual student teachers Was'
reported. A de_scriptio_g g;«ffe ele;/en tea‘chers,v including their background and the setfin;//
in wHich their. education précticum tqbk place, was ‘present‘e'd. The ranking of categories
' based on the proportions of tallies and then rankéd on the student teachers’ perwéeption$‘
was outlinéd. Thé only variable ‘reported“by all eleven student teachérs as being among
- the t_ob -'ghree variabléS‘ which influgncé_d theif teaching b’ehavigf in eiementa,ry_ school
physical education célésse_s.Wasthe children's attitudes, characteristics and experience. A

. discussion of these result\s will be pr_esqnted 1 the ne;xt' chapter.

<]



V. DISCUSSION

The first p'art of this chapter will focus on an interpretation and discussion of the
results frop the researcher's pe‘rspective.bThe second half of the'chvapter ‘will turn to the
original frame of reference proposed in the second chapter and review other recent
research on teacher behavior as a means of discussing the results‘ reported in the

preceding chapter and the researcher's interpretation of them.

v
-,

A. Interpretation of the Results ‘ _

Thls sectlon of the chapter will dlSCUSS five ma;or areas: (1) the variables
ldentlfled l2l the categorles developed (3) the mfluences on individual student teachers,
(4) the layering of responses and (5) the different varlables lnfluencmg the iudent

teacher durlng the lnteractlve and non interactive phases of the teaching process

L

a , ot '

Var/ab/es / dent/f i ed

The Iarge nﬁ?ﬂber of variables ldentlfled 543 units, mdlcated the complexnty of
‘teacher behavior. The units ranged from specmc responses such as ”Tom forgot his
shoes,” to phllosophlc bellefs such as chuldren need to be creatlve to pragmatic - 4
: cohcerns such as | "school procedures and pohcy to emotlonal responses such as " was
angry.” The student teachers reported a myrxad of mfluences on their teachmg behavnor
The list of varlables was never exhausted as even the last two student teachers
mtervnewed added 35 and 41 umts respectlvely to the Ilst comprlsed of all reported
influences on teacher behavior. In splte of thls the klnds of responses did begln to fall
| mto patterns The results mdlcated that there were complex lnteractlons and patterns
~ involved in teacher behavxor These’lnteractlons and patterns WI” be dlscussed later in thls
‘sectnon ' ‘
The results mdlcated that no s;ngle aspect of the teachlng process is sufficient to
explam the mtncate problem of lnfluences on student teacher behavnor The research
- trying to examine th+s phenomenon must be based on several‘ perspectlves The followmg

aspects of the. process must be conS|dered to guve a more complete

a4 e

s -
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T splcteae—e%-the—rnﬁuence—s‘on“teacher behavuor TR
s -“ﬂ S - .."a. the characterlstlcs of tg&teacher e u
A L b the characterlstlcs of the student
' c v-the characterrstlcs of the curnculum content ’
? 3 Vel d - the envuronment or settlng in Wthh the lnteractlon occurs i :

'e.'-’.l». _the behawor of the teacher

- UL .‘.-the behavsor of. the students B D S 'J SNy
5 P n o " g the lnteractlve thought processes of the teacher and
- h “ 'the non lnteractnve thought processes of the teacher 4 “°. f et

L Vanables related to each of these aspects of. the teachlng process were ldentlfjed by aII j
RS the student teachers as belng mfluentlal on thelr chouces of teachxng behavnor To |

RO examme one aspect whule excLuETng the others goves a one suded perspectlve to the w0

s )

‘problem T e T L e e R Sl '_i
The fact that the student teachers xdentlfled and related reasons for and .

mfluences on thelr behavnor undrcated that student teachers do make decnsnons regardmg =

L thélr behavnor Wthh lS conScmus Student teachers seem to make purposnve decnsnons

o

4 o hES
’|,‘('\ &,

H they can ;ustnfy and explam Th|s suggests a fruxtful avenue of research based on o ".
_ o B ”mtrospectlve techhlques ' | 7

:3

B _ i-' ‘ Cate'gor/es Deve/oped

Although a wnde array osf varlables was |dentlf|ed by the student teachers as belng

: |nfluent|al on theur teachmg behav:or these could be placed mto a workable category
system The categorles developed m the study wer% grounded in: the data rather than ‘. o
belng developed phot to the data collectlon Thls type of framework has the advantage

df glvmg a wuder perspectlve and a more naturahstlc representatlon of the phenomenon

- Because the reported lnfluences on student teacher behav»or could be

. represented in. a sungle category system |t would seem that research on teachmg can be
o l carrledé out successfully by vnew:ng‘ the problem from an mclusnve perspectlve rather than o

focusmg ona smgle aspect of the phehomenon ThlS would have the advantage of puttlng
e the varuous components of teacher behavuor mto a wnder perspectlve The use of a E

L _ ._" mult|dlmensnonal system may enable research on teacher behavnor to attaln more 0



o teachmg behawor one reportlng pupll reponse/behawor anothe

s

concluslve results because it would be better able to deal wnth the complex relatlonshlbs ,'
mvolved in teacher behavnor / R
. e
- /nf/ uenoes on /nd /V/dua/ Student Teachers :
There was no one common element which could be assocrated w:th all the student.
‘ teachers The klnd of class they were teachlng the. klnd of school they were in, the
cooperatnng teacher ‘their movement education trammg thelr prev:ous teachlng ' o \ .
expernence and thelr confldence seemed to dntferentlally influence the student teachers
, Flve of the eleven st.xden teachers reported characterlstlcs and goals of the : f
lesson/actlwty rnore frequently than any. other category as mfluencmg thelr teachlng
behav:or Three of{the student teachers reported "teacher's’ ldeas bellefs and o
: oharacterlstrcs ‘as bemg the most influential category whlle two student teachers
‘ recorded mstructnonal behawor ‘most frequently The eleventh student teacher reported ,."
i i planmng management and organlzatlon as. the most lnfluentlal varlable Seven of the |
eleven student teachers recorded people who have a current and durect mfluence on
'student teacher behavror less frequently than any other smgle category whlle one :
| student teacher recorded thls category and "teacher s experlence less The remammg

three student teachers recorded dlfferent categorves as bemg the Ieast lnfluentxal on thelr,

: mstructlonal ,

- v'j behavnor and the thnrd "ch‘xldr‘en s attltude characterlstlcs and experlences 8 There seems
"to be some cons:stency m the reportmg cf the most frequently and least frequently

adentlfled categgrles but none in the mtermedlate ones ‘f o o : -

The only common element ‘was that the varuable‘ "chlldren s level and exp rlence

was reported by all eleven stt}dent teeehers as. belng among the top three vartables Wthh £

fmfluenced thesr teachlng behawor

i, to dlfferentrall mfluence nndlwdual student teachers The student teachers appeared

: l
unlque in th reportmg of mfluences on thelr behavror o
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. ’ Layef/ng of Responses (
The Iayerlng of respon:es refers to the |mmed1acy of recall of the lnfluences on
the student teacher s behavuor Those~var|ables mentuoned flrst were more closely related
to. the- observed teachmg event When the studeht teachers were asked why they
behaved ﬁ they dld thelr ll‘lltlal responses were seemmgly more related to aspects of
the mteractuve teachlng event rather than other aspects of the teachmg process Varlables

such as pupll responses lnstructlonal behawors orgamzatlon and the immediate settlng

SR were reported flrst When asked if anythmg else lnfluenced the spemflc behavnor e

\‘\‘ Lo

i

4

\\ observed there was a tendency to express reasons and mfluences related to T

: characterlstlcs of the lesson content the emotlonal status of the teacher and the

characterlstlcs of the student or teacher Usually the past experlences of the teacher

dlrectly related to one specuflc observed behav:or Teacher s beluefs were' reported
throughout the mterwew : ‘ ., - ary i : “f’ S
: There appeared to be an lmmedlacy effect operatmg \gv\here marnables assocnated
v w1th the event were reported furst varlables relatlng to factors prlor to the event but Stl”
' assocnated wnth lt second and varlables whlch were not dlrectly related to the behav»or in
| questlon repqrted last In most cases there was more than one lnfluence or, reason’
prowded for a specrflc behavuor ln a number Zf cases after reportlng a serles of o -
. lnfluences the student teacher would say"'that s enough for that one ¥ The varaables |

: whlch mfluenced a sungle teachlng behavnor appeared to be layered accordmg to. how

E dlrect a relatlonshlp the varlable had to the behawor observed

Var/ab/es N nf/uencmg D/f ferent Phases of the Teach/ ng Process :

The three rankmgs of vanables based on (1) proportlons of tallnes (2) the llstlng
5
and rankmg of varlables by the student teachers and (3) the top three varlables lnfluencmg

behavnor as. percelved by the student teacherskprowded mterestmg mforma‘ﬂon Yhe
: ranklng based on prOportlons of\tallles appeared to be related to’ the’ 'mteractuve phase of

Ly ! ! ) i 632 5
: ctlce of condug; ::g «ntervnews lmnfg dlately after the

gymnasmm sesswn and because the mc%?n s%sed‘ito

VR

," ' .”'~ . B
2 . B o
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: mcludlng thelr umvers:ty educatlon were only reported as an afterthought and were not

;"!lve teachlng phase The rank@ng based on -

!



it
Bl .

' the teachers perspectwe ”Teachers expenence
‘mfluence on student teacher behav:or and chnldrens attttude characterlstlcs a
'experlences all moved from a Iow rankmg in: the mteractnve phase to a mld pas

‘ tthe non lnteractlve phase and toa hlgh rankmg when gauged from a persd

the non= lnteractlve- phase and bac '

SR "the student teacher&- B

" the mformatlon prov:ded by the student teachers perceptlons of the ten most mfluentlal

varlables on thelr teachlng behawor seemed to be related more to the non mteractnve

: phase as the student teachers had a chance to reflect on their’ responses w:thout bemg

Y

‘ mﬂuenced by the recall events orf by the proxnmuty of the actual Iesson The rankmg based

on the top three varlables represented the perceptuons of the student teachers whuch

seemed congruent w:th thelr personal bellefs concermng what varlables should be the

’ most mfluentnal on thelr teachlng behawor

The onIy category WhICh mamtalned |ts second posmon in all three/ ranklngs was

teacher s xdeas behefs and characterastucs It appeared that thrs category was mfluentlal

- during all phases of the teachmg proceSs as we]l as bemg 1mportant from the perspectlve
’,‘.-of the student teachers PIanmng management and orgamzatlon and" characterlstncs and
: fv'goals of. the Iesson/actwlty dropped from a hugh rankmg for the mteractlve phase toa. -

B mld posmon for the non mteractWe phase .and to a Iow posrtlon when consndered from

n'n

people who have a current and d oo

freference ”Pup|l response/behavuor and mstructlonal behawor dropped fro; . %’gh AR

. posmon in the mteraggtwe phase to'a Iow postlon when conSIdermg the personal

t

: -perspectlve and also durmg the non- mteract:ve phase of the teachlng process The R

envnronment moved from a Iow posltlon in the mteractwe phase to the top rankmg in-

o. a m|d pos:tnon as rated from the perspectlve of

The rankmg of the varlables suggested that the prlmary mfluences on the -

v ‘.mteractlve phase were not the same as. those durlng the non mteractnve phase or from

the perspectlve of the student teacher Thos suggests that when examlmng mﬂuences on f 7>

teacher behavnor covert thoughts durmg the mteractlve phase of: teachlng are madequate

-

T to ldentufy and understagd all the varlables Wthh mfluence teacher behavuor

Non mteractuve thoughts must also be examlned
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. B. The Research Flndmgs and Recent Literature -
~This sectnon will dISCUSS the fmdungs presented in the first: part of this chapter in
o | reIatlon 10 recent research on teacher behawor Each srlgment will state the fmdmg,
T R present\the recent research related to it and then will 7‘resent a comparlson between the
',,tw'c>'.'“'\ | R o
‘ Stud‘ent teachers ‘rna/re decisi_on's regarding —thei r beha\kr'or whir:hlca_n.be reca/'/ed{

- CL and re/ated PRI ‘f ST -

Thé’ student teachers were aware of why they behaved the way they dld and were -
seemmgly wulllng to relate those varlables to the researcher In only a: few cases were the
s student teachers unable or unwullmg to pmpomt the: reason for or the lnfluence on thelr
.behavnor The results of the mtrospectlve technnques used |n thlS study mdncated that
,‘ student teachers do make decnsnons regardmg their behav:or Wthh they attempt to recall :

"relate and Justlfy Marland (1977)\Gonﬁe/l's (‘l >__.Tuckwell (1980a) Wodlmger (1980)

' and many others mted in Clark‘s and Ylnger s (1977) revnew of the research on teacher |
"thlnktng have used mtrospectlve techmques based on tpe assumptlon that people make I
decxssons The results of all these studues mdncated that thls underlylng assumptlon is

v

IR f’.[.Justlfled B S o

7' eacher behawor /s a comp/ex phenomenon wh/ch no smg/e var/ab/e can exp/a/n,"

therefore, research on teach/ ng must be based on mu/ t/ p/ e perspect/ ves
v T Conners (1978a 302) states that teacher behavuor is a complex and many faceted
- ﬁ;;phenomenon Fedlgan (1980 39) concludes at the end. of hlS revnew of the llterature that -
jfuture research should be™ desugned to explore the COmplex relatlonshlps of all the '
'."varlables whlch make up the classroom system g Shulmar; and Lamer (1977 45) propose
‘v-that B B I T |
the complexutles of the teachmg process are of such magmtude that no
b smgle form of inquiry can suffice. What'is needed is a purposeful and
disciplined-eclecticism that brmgs together multlple perspectlves on the
phenomena of teachlng . , . .

v '_"The concensus appears to be that teacher behavror is compllcated and lnvolves lntrlcate

.’relatlonshlps ; S e S j""?l.""
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The-results of-this research support this contention The Iarge 'number'ot h B
variables reported the multlple mfluences on a smgle behavror the unrque nature of each
.student teacher and the breadth of the categorles coverlng both the mteractrve and the

~ non- mteractnve phases of teachlng mdrcates a need for research based on multiple

perspectlves

A workab/ € category system can:be deve/ oped wh/ch is ref/ned enough
: _ Y.
R ‘v "t0 be mean/hgfu/ '

o The followmg researchers ldentn‘led varlables Wthh mfluenced teacher behavnor‘ ;

I

The variables will be reported and a dlscusslon of how they compared to the varlables
_ldentlfned in thls research w:ll be presented ' | .

o l:. - Taylor (1970 crted in Clark & Ymger 1977 281 282) reports these mfluences on '

g

= teacher behawor : “ R / |
"“c’i ' the student‘s needs abrlmes and mterests |
b ., : the alms and goals of the sub ;ect '“atte.—

e - teachlng methods ”

#ii6 ahd ob;ectlves

e evaluatron and o oy B
f o context -v : i : : a '
o All of the varugples in Taylor s research were assomated wnth the preactrve phase of
teachmg T B ‘ _ SR T
4' ; Taylor |dent|f|ed eyaluation as a varlable whlch mfluenced teacher behawor. |
"“E'valuatlon was not developed as a separate category m thxs research Thns may be
']beca‘uaé.the study settmg was an ele{nentary school physncal ducatlon class where

e there appears to be. less formal evaluatlon of students than in.a regular classroom L

e EE ‘. o The student teachers did report obServmg and assessmg the puplls understandmg

v and responses durmg the lnteractlve phase Thls was recorded as an‘ "rnstructlonal
_ behavnor wi |ch could be vnewed as an evaluatlve process 5

. 'l>”’

' ,' 2 g Shavelson (1980) Shavelson and Borko l1979) and Borko Cone Russo and
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Shavelson (1979) proposed these mfluences on teacher decnsron making:
a nature of the task, o !4 ‘
b | teacher s bellefs and attltudes
| c! | mformatron concermng characterlstlcs of the students
d faculrtles, resources, school policies, etc.,
' e ‘_»teacher Characteristics . |
o f, 'knowledge of subject rnatter and N
- g.l 5 avanlabullty of alternative strategles and materlals o
Borko et al. (1979) report the var’xable ava:labrllty of alternatrve strategies '
‘ ‘and mater:nals as mfluentlal on’ teacher behavror “This varlable could be accounted
for in the study categorles |f lt is subdlvnded "Alternatlve strategues avarlable could . ,
then be placed under ”teacher characterlsttcs and’ alternatlve ,matenals could_he

categorlzed asa aspect of the envrronment Lo

) 3. Conners (1978a 302) outhnes seven varlables Wthh mfluence teacher behawor
' a.‘ ‘ lnstructnonal tactlcs N e
b awareness of pupnl behaVior; »

charactenstlcs of pupnls i

d behefs about students

e .- self awareness L : L : S
f. lessons oblectrves and content and
g feelmgs

€ . B ' . . . ’ .
Conners repOrts self—awareness as a varlable whnch mfluences teacher
behavuor In thls study, self— awareness ‘was categoruzed wuthln one of the larger
: categorles of * planmng management and orgamzatlon AII the other varlables

‘

mentloned by Conners could be accounted for in the categorles developed

[ o

o 4;. Tuckwell (1980a231 238) reports eIeven varlables whuch mfluence teacher s
' : mteract:ve thought processes | v o
fa. , rr)structtonal technlquesand strategles

.f' . . v
o b., management and control



mfluenced mstructlonal behavnor v v . o

a
bl 'knowledge

lesson content,

c.
‘j d. perceptionsl of the classroom' environment, .
‘e. : unferences made from the perceptlons
f pup|I characterlstlcs
g feellngs )
h. o self—awarene'ss-, |
i beliefs,
j ' non—tasK r'e‘lated_,-and L

ko .ecological'factors’

The orﬂy varnable suggested by Tuckwell Wthh was not specuflcally

recognlzed n the categorles de\/\eloped in thls study was non task related”

.-Gurwntsch (1964414) concludes from his research that if thoughts do not have any
' relevance to the teachmg process they fall m the ” margln of conscnousness which
s a domam of |rrelevancy and mere co presence The reason this varlable dld not

occur in thls research may be because student teachers in this study were only

asked to report those varnables which lnfluenced the observed behavnor whlle

'Tuckwell (1980a) asked the teachers to report what they were thlnkmg at the tnme "

- of the observed mcudent

.

N Ollver and Taylor (1980 16) concluded from thelr research that these varlables

s personal charactenstlcs

Coskill, B AR

attitude, and - LS R o .

e.  classroom ecology

e

The varlable most frequently omltted fronl the models ndentlfled in'the lnltlal

- revuew of- models of teacher behavuor (see Appendlx A) was the nature of the lesson

content This appears to.be characterlstlc of the earller process product research One

N
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“varlable consnstently |dent|f|ed in these models was "pupll outcomes.” As a variable * pupll
. outcomes other than observable responses categorlzed as pupll response/behawor
~ was not reported by the student teachers in this study as mfluencmg their behavnor '

’ vexcept from a "goal- settmg perspectlve When student teachers reported an expected

outcomeas lnfluencmg their behavior, it was recorded as characterlstlcs-and goals of

~ the lesson/actlwty " If they identified a pupll reponse as an influential varlable it was

recorded as "pupil’ response/behawor ; 8

One category WhICh was developan this research but-was not found inthe .

literature was people who had a current and dlrect mfluence on student teacher
vbehavnor This. may be because the subjects of thls mqunry Were student teachers who '»

" had cooperatmg teachers supervnsors and faculty consultants constantly in attendance

whlle full-time classroom teachers may not encounter people who have a similar- direct

influence on thelr teachlng behawor

-

The frame of reference orlglnally proposed in the second chapter wa#found in"

. retrospect to be too broad in lts categorles to be useful Its utility however lay in
' allowmg the researcher ‘to deflne the problem and select the research methodology

Although the categorles were too broad for the anaIyS|s they did provide a wnde

perspectlve onﬂthe research problen’l

g - /.

/ ~ . . , ) .

The cate’gOries developed in this researCh were grounded 'in the data and. appear
to be relatlvely mclusuve The clategory system could account for all the: varlables
reported by the student teachers as mfluencmg their behav:or and those varlables
|dent|fled in the llterature on teacher behavior. It appears that the categorles cover the
scope of the teachmg process and therefore may have some utlllty in provudlng a

perspectlve for further research on teacher behavnor based on multlple perspectlves ’

Thefe is no baS/s for mak/ng genera/ /zat/ons regard/ng the use of the pategor/es o

o é::}‘ B by /nd/y/dua/ student teachers
Duffy (1977 cited in Clark & Ymger 1977 296) concludes from hlS research that

, teachers are not conslstent in thelr mstructlonal practlces He suggests that teachers

~
~——

behefs are medlated by varlables such as resources peer mfluences and student

1'/’_—/’/
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characteristics The results o'fn’this research support Duffy's conclusion. The myriadhof
. variables, which may be combined in numerous ways suggests that the teacher, the

setting and the particular time, should be accorded some uniqueness

\

: More than one varrab/e /s usua/ ly reported as rnf/uencmg a srng/e
- student teacher behavior. ' . o

.+ - As praviously noted, the\ variables reported as influencing student teacher

behavior appeared to be recalled in order of how direct a relationship the variable had to -

the specific behavior observed Brophy (1979 23) supports ‘this multipliCity of influential
variables when explaining the reasons: for specific: teaching behaViors Bronfenbrenner

| (1979 3) agrees that variables which influence a speCific teacher behaVior go beyond the
. immediate setting. GurWitsch (1964 2 3)..in his field of consmousness theory contends
that the human mind attends to more than one thing at a time There are many variable\i
which influenoe behavior which are retained as co—present da_ta.”iAIthough suc/h data do
not, occur simultaneouslv with the decision to .‘undertakeua specific behavior, they still
influence it Gurvvitsch (1964:3) states that "every act of consciousness. occurs ata
certain moment of time and has\ definite temporal relations to all other acts experienced
vby the same person ! These authors support the fi@?ng “that behaVior is' not influenced ‘
only by thoughts which occur Simultaneously with the deClSIOl"l to undertake a certain
‘behavior. Student teacher behaVior is also influenced by variables not recalled asa -_ it
conSCious part of the deClSlOn during the interactive_ phase of teaching. |
”Teacher s /deas, be/ iefs and characterrst/cs isa ma/or variable rnf/uencrng student \

teacher behavror inall phases of the teach/ ng process.

Wahlstrom Jones and Regan (1978 8) conclude from their research that teacher '

. beliefs were perhaps the most powerful determinants of teacher behaVior and practice
Clark and Yinger (1977 295) agree stating that when teachers make deCiSions they .

| k,usually refer to a personal perspective The results of this research support these
conclusions in the ranking of variables based on proportions and the ranking based on

: the student teachers- perceptions teacher s ideas beliefs and characteristics remained

‘

g the second most influential variable
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~instructional process considerations.

' thoughts In thls Study, those three vanables were mcluded in the flve top ranked

| ; 55
/,/
The major variables which influence the interacti ve aho' 'non#ihteractive phases of the
‘ \ teach/ ng process are di fferent |
-~ Clark and Yinger (1977 293) conclude that durmg the mteractlve phase, the
mstructlonal process has more mfluence than the characterlstlcs or behavror of the
stude.nts but that. during the preactive phase, student characterrstlcs comes before

A . f
~ .

Taylor (1970 cited in Clark & Yinger, 1977: 281 282) found that durmg the

‘ "preactlve phasa these varlables mfluenced decusron makung

a the pupll s needs abilities and lnterests
. b, the aims and goais of the subject matter, and

‘c.  the teaching method.

Taylor also llsted the top four varlables based on teachers’ ratnngs as

’
-«

a context
b. pupsls
c. . afms and purposes of teaching, and

d. . evaluation. o
\ o —
Shavelson (1980) and Shavelson and Borko (1979) found that the varlable which

-

influenced Judgement was the “children’s level and- experrence” "Teacher's belrefs " 'the

-instructional task" and "the environment” were also accorded importance These four - -

: varlables were also the top four ranked by the student teachers in this study.

Shavelson (1980) reports after revuewmg the research on the focus of thoug t
durmg teachlng, that there are. contradrctory flndmgs three studles found that pupll
responses were the ma;or focus, one study emphasized the nature of the task, and two ,

studles concluded ‘that mstructlonal behavior was the prrmary focus of teachers

o

variables but 'planning, management and orgamz_atlon" and “téacher's bellefs" \g\ere also

included.

Tuckwell (1980; 231 238) Ilsted these three varlables as the top three mfluences

o on teacher decision makmg

a lnstructlonal techmques

-b.. management and control, and I v R e

\
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C. mterpretatlons or mferences made from teachers’ perceptlons as to what was
happening in the classroom.

These were not the same varlables as this study found to be ranked high for the

interactive phase ThIS could be because Tuckwell did not include charactenstucs of the

~ actlvnty in hls framework The threewariables he outlined were ranked thvrd fourth and

1
)

ﬁfth in this study after “teacher beliefs” and ”content characterustlcs
Conners (1978a 302) reports these three var:ables as bemg major mfluences on
teacher behavior: 1_\-: |
a ' instructional tactics,
b. characteristics of the pupils; and

c. awareness of pupil behavior..

. Conners also lists these four variables as having less importance:

o

beliefs about students, L

. ! ) ‘ .
b. self —awareness,

L4

_C. Iesson ob;ectxves and content and
d -~ feelings: . ’
In this study, '

»

© 1. variables which"vx}ere ranked higher—for the interactive phase lower for

' _non mteractwe phases and lowest from the teachers’ perspectnve were .
a - plannmg management and. orgamzatnon and

b. - characterlstncs and goalsof the Iesson/actnvuty'

20 .varaables which were ranked Iower for the interactive phase hlgher for

" non- mteractlve phases and highest from the teachers perspectuve mcluded
-a. .- téacher's experlences ‘ - ‘
b people who had a current and dlrect mﬂeence on student teacher behawor
and . _ .
- c R children es, characteristics and experience; - o : S :
3. variables whimd hlgher for the interactive phase but lower for tf{e
other two aspects were "
a pupll response/behavnor and

b." instructional behavior; and i o e



4.  the variable which was ranked lower for ihe:interactive,phase and from the
teachers’ perspective than for the-non-—inte_ractive‘pheses was

e

a  the environment. | w

The literature supports the finding that different veriabl@have varyfng :

57

mportance at different stages of the teaching process The variables ;dentlfaed in this

S

research and the varlables ldentlﬁed m the hterature revnewed do not comcnde Whlch

* variables are important in which phase of the teaching process remains lnconquS1ve_.

- Lok T

C. Summary ’, / -

This chapter presented a discussion of the results Seven ma. ;or fmdmgs were

reported in five general areas. These fmdmgs.were then discussed in relation to the

A

“recent literature on teacher behavior. The findings seemed to be generally supported by

— . -~ . . a

the literature. In the nzt r*hapter the findings will be spmmarized and conclusions drawn

. with |mpI|cat|ons made for, educatlonal research
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VI. FINDINGS, IMPLICATIONS AND SUGGESTIONS FOR FURTHER RESEARCH

. !
o . . . -

This chapter vyill;*‘ffirst present a short summary of this research project. A short

review of the major findings follows with their lmpllcatlons for educational research and

practice. The chapter will end wuth .some suggestions made for further research

o

l" ) N ; ¥
Summary ‘ ' - '

The purpose of this study was to explore the variables ’Whlch mfluence student

teacher behavior in elementary school physical education classes. The intent of the study

W ¥

- was to descrlbe and mterpret rather than explam or test a hypothesns and therefore no

°

a pr/or/ categorles theorles or models were used in the collectlon or analysns of data. -

A» onceptual frameWOrk based on a general review of the research on teacher
behawor was présented to provnde the reader wuthla perspectlve on how the researcher
formulated theresearch problem and developed the methodology to examme it

The methodology used was based on flve aspects of phenomenologrcal research:

dialectie, mtuntllve hermeneutlc analytlc and descrlptlye Every attempt was made to

establish research rlgor by undertakmg procedures to- establlsh Cl’edlblhty appllcablllty

<
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5) . -people who have a curr}entand'dlrect.‘in_fluence on ‘stude‘n’t teacher . -
: behav:or ' ‘ | h
- 8) "'lnstructlonal behavuor _ ‘
7) ; chlldrens attltude characterlstacs and expenence L
‘8 . teachers udeas belnefs an%haracterlstlcs and B
- ,9)" 3 'characterlstlcs and goals of the Iesson/actlvsty
B Flndmgs and Impllcat|ons L AERNEEE SIS - RSP

The major fmdlngs of the study and nmpllcatlons whlch ortgmate from them WIII

be presented in the followmg sectnon o

R

S -.Researchers exammmg teacher behawor m the future must broaden thelr .

'l e .

= vStudent teachers make deC/srons regaro’/ng the/r behawor wh/ch they can rec?/ ," - e

: ,_mtrospectlve technlques in research on teacher behavuor

iteacher may prove fruutful for teacher educat:on program ‘ _’The use of

' .-_re/ate ano’ /ust/fy ThIS contentlon that student teachers make conscnous decisi

- regardmg thelr behawon has b/een -an assumptlon ln past research Thns stu adds

: documentatlon to thxs assumptlpn that student teachers do in fact recall he

” _"vanables whuch mfluence the:r behavuor ThlS fmdlng glves supportt 'the use of

Explalmng the meanmg of teacher behavuor from the p rspectlve of the

= mtrospectlve technlques may be useful m these program_ to help the’ student

'*teachel;ysbexamme thelr teachmg behav;or and other mstructnonal demsnons

lntrospectwe techmques could be used as an analytlc tool to a:d student teachers

cooperatmg teachers and faculty consultants Setter understand student teacher

: ‘,_‘,behawor Th@iunderstandmg would probably a|d m a more mdepth evaluatlon of

student teachers and more approprlate mstructuonal decmons by student teachers o

: Teacher behaV/or /s a comp/ex phenomenon wh/ch no smg/e var/ab/ e can exp/am

’conceptlons of the teachmg process and possuble ‘i'esearch methods for explormg

. l‘r. There must also be an attempt to brung together the results of prewous studves S

i f.on teacher behavuor to provnde the basevfor thls research based on multnple '

7



o perspectives The characterist‘ics of the teacher ‘students and' curr'icmum content

S}

the env:ronment the behavnor of both the teacHer and the students and the thought
i\

‘_processes of the teacher durung the mteractnve and non mteractvv phases of the ‘

"mstructnonal process must be examlned Research on teachmg must e based on
multlple perspectnves wh|ch can vnew the process as a whoIe Tl’llS also |mphes that S
’ Apersonnel mvolved in teacher educatnon programs should be more aware of the

'.large number of varlables mfluencmg student teachers An awareness of the E

i ‘ 'complexny of teacher behavnor may enable teacher educators to better understand

imult|ple perspectlves

- -j‘system admmlstratnve staff

o ,the behavsor of student teachers

1

: A workab/ e category system can be ' eve/oped wh/ ch /s ref /ned enough to. be

' mean/ngfu/ The category eystem roposed in thls study could account for aII the | :,>

varlables reported by the sub ;ects as mfluencmg on theur teachlng behavuor and the S

_:vanables outhned |n the hterature n teacher behavnor The cat"égorles developed m,"‘
: / . ‘
' thns\}search were grounded m t ‘e data and appear to be relatuvely mclusuve It

| o appears that they cover the: sc:o e of the teachlng process and therefore may have

"»"'some utlhty in provndmg a persp ctlve for further research on teachlng based on :

- Smce the category pe ple who have a current and dnrect mfluence on

report thns category if they ere be:ng observed by one of the school .or school )

There is. no bas:s for mak/ng genera/ /zdt/ons regard/ng the use of the categor/es SR

S, ; i ey

X 'by /nd/wdua/ student teachers There were no relatlonshrps 1dent|f|ed in thlS
' _research whlch could be generallzed to other student teachers, teachers or
Tsntuatnons Although there was no |nd|cat|on in thns research that such relatnonshsps

- exist, further research W|th a Iarger sample mlght |dent|fy some common mfluences ’ B

o WhICh exnst between teachers and between sntuatuons
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. cons1stently conflned to elther the mteractuve or non lnteractlve phases of the
teachmg process This lmplles that when usmg mtrospectlve technlques to uncover o
covert mental thoughts assocuated with an event problng must be used to: uncover

those«other varlables WhICh may have mfluenced the behavnor but were not dlrectly

: assocnated wuth lt Varnables Wthh lnfluence the lnteractnve and non mteractlve

phases of the lnstructlonal process must be ldentlfled The sub]ect should also have ' B

tlme to relate all the vanables Wthh nnfluenced that behavnor - not just those whnch
occured sumultaneously wnth the event When glven the opportunlty student \
teachers can prov:de a ratlonale for the:r beha »
| Faculty consultants and cooperatlng teav$ers may use mtervnew techmoues B
to help student teachers ldentufy varlables Wthh mfluenced thenr Fteachlng behawor

ln thls research probmg appeared to help student teachers ldentlfy varlables Wthh

o ‘. were. not lmmedlately apparent As student teachers develop an awareness of what :

mfluences thelr behaVlor they should be better able to choose teachmg behavnors ’

6

)

«they may be. more comfortable wnth and those more approprlate for the chnldren S

curr«culum content and envnronment A wr

”Teacher s /deas, be/ /efs and character/st/cs” /s an mf/uent/a/ var/ab/e in a// ‘
phases of the teach/ng process Thns ca‘tegory was glven prlorlty in all phases of: the : ‘
teachmg process by the student teachers One umpllcatlon of thls fundlng is that -

teachers should b taught durmg thelr preservnce educatnon to use mtrospectlve 4
technlques to asc ‘ rtam their phllosophy of teachlng and the values upon Wthh thls

phllosophy is bas d. Thls may help them to understand better thelr demsuons and

' subsequent beha |or Admmustrators WIthln the school system should also be

o sensmzed to the lmportance of teachers bellefs 'as an mfluence on teacher o



7 .Varigéles'reportedl by student‘ teachers as infl uen'ci'ngﬂthe/' r teachi ng: be/tavio’r
‘appear to /nf/uenc‘e d/fferent/a/ / y the /nteract/ve and norn- /nteract/ ve phases of .
the teach/ng process There was some support m the hterature for this. fmdmg but
contradlctory flndlngs as to which vanables mfluenced whlch phase more. Wthh o
varuables are |mportant in WhICh phase of the teaching process remams Lo
: mconcluslve What may be inferred lS that when undertaklng research on teachmg :
'-_'.both mteractlve and non—mteractvve thoughts and processes should be consndered.‘
When educatlonal personhel and teachers examlne the mfluences on
- mstructuonal behawor all phases of the process must be revneweci One |mpl|cat|on o
‘ for educatnonal practlce ls that it may be more approprlate for teachers to Uus on '
| dlfferent aSpects of the mstructuonal process at dlfferent tlmes ThIS varlatlon nn

v

: ',focus may lmprove planmng lmplementatlon and evaluatnon

n',

C Suggestlons for Further Research : / LA T o

“The followmg suggestlons are made for further research IR BT

' {,l‘.‘.‘i ’ Research on teacher behav:or should be contmued usmg an: open perspectlve A ‘
f% e ‘multldlmenslqhal research desngn may ald in puttlng ‘the components of the teachmg
,process lnto pqrspectnve Thls kmd of research by mclu"dmg both mteractlve and

“bteractlve \a*specitﬁs_,pfxthe mstructnonal process may result |n more conclusnve

]

results because it would better. be able to deal wnth the complex relatlonshlps
'mvolved in teachmg :

20 v-‘AThis kind of research*should be undertaken in other settings. Research‘is re‘quired
'_ R . o explore the vanables whnch mfluence the teachmg behav:or of fuIl ttme
classroom teachers and full tlme teachers in the elementay school physncal

: educatnon settlng Th|s klnd of resparch should also be extended to other .

.‘a'v :

:’éducatlonal personne‘l such as school admmustrators v

L



The use of/ ntrospectlve research techmques to explore teacher behavnor should be :

contlnued/ partlculary when examlmng both lnteractlve and non lnteractlve phases ‘

.of the teachlng proceSS Teacher behavtor |s purposnve ‘and one way of uncoverlng L
the reasons for and mfluences on that behavnor is to’ ask the teacher The only v R .;
,people aware of~ the meanlng of teachers actlons are the teachers themselves -
Research should be undertaken to ldentlfy the varlables Wthh mfluence dlfferent
B _phases of the teachlng process and the relatlonshlps between them The research
.:thus far on. teacher behavnor has ld\entlfled many varlables whrch mfluence | ’
dlfferentlally the varnous phases of the teaching process but- have not’ conclus:vely
_»bldentlfred Wthh vaHables lnfluence which phase Research specnflcally dlrected to |
o ldentlfylng whlch varlables lnfluence whlch aspect of the teachlng process should

’

7‘ be: undertaken

' '-_Research focusmg on how the nature of the currlculum content relates to teacher

X

behavnor should be undertaken There has been research dxrected to. teacher 8

R ,_characterlstlcs, pupll outcomes ehv:ronment obserovable behavxor and many other B

e

R aspects of the lnstructlonal process but there appears to be. llttle research dlrected E

at. how the nature of the currlculum content mfluences teacher behavxor e _
‘ \& P }N“-‘,' ) e - X E a

e

A research pro ;ect exammlng mtra—‘teacher consnstency of mfluences on teachlng

e '.behavnor ln dlfferent settln‘gs may prove frwtful Many varlables whlch mfluenoe A.; o

‘ teacher behawor have been |dentlf|ed but whether these varrables remaln constant

', for mdnvndual teachers from settmg to settlng or- over @ perlod of tlme has yet to

be establlshed
Research usmg a phenomenologlcal methodology should be contlnued ln thls study
thts klnd of research seemed to enhance the breadth of the research the kmd of

data collected and the possrble rnterpretatlon of the results




- multlple perspectlve

R -

Y

In conclusnon the flndlngs of thns study have conflrmed a number of beliefs held '
‘by. many educators What may be more lmportant is th\a*research methodology utlhzed '

- which prov:des a vnable alternatlve for research on teacher behavsor vuewed from a

e
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-been a great deal of research in this area but mp.

i

REVIEW clr MODELS OF TEACHER BEHAVIOR

The purpose of this review was to identify'models of teacher behavior: its
devel0pment and varlables which influence it. This r‘év:ew is not exhaustlve There has

tudies focus on one teacher behavior

variable. The models to be reviewed have been selected ecause they present a more

inclusive perspectlve of the teaching— Iearnlng process. The models and paradlgms ar/e ‘

presented in chronologlcal order |
. Mitzel's Schema for Teacher Effectiveness Research |

Mitzel (1957 cited in Gage, 1963) attempted to develop- a research ;paradigm

utilizing the results ot fh‘ty years of research on teacherﬁeffectiveness The model

mcludes five categorles teacher varlables pupll vanables enwronmental variables,

: teacher/student classroom behavuors and pupll growth Teacher: or type | variables were

. 4

those human’ characterlstlcs Wthh accounted for individual differences - attltude v
achlevement knowledge ete. Envnronmental or type Il varlables modlfy or mfluence the
teachlng learning process - school size, community, equnpment etc. Pupll varlables
include student mterests attltudes abllltnes etc Teacher/student-classroom behaviors or |

type lli variables are behavuors exhlblted in the classroom extracted from the largen pool

of teacher/student out-of- class behaviors. Pupll growth or type IV variables mclude -

measurable outcomes - knowledge attltude Skl“S etc. ' ’ S

Mxtzel (1960 1482 1485) droposed three crlterla of teacher effectlveness

presage process and product crlterla Presage crlterla are not dlrectly assocnated wuth
a the goals of educatlon thelr relevance depends on an assumed relationship to either the

process or product of.teachlng. personallty teacher educatlon teacher status,

knowledge and achievement. Process crlterla are not: dlrectly related to the goals of .
education but medlate achlevement - teacher behavior and student behavior. Product
criteria depend on a change of behavuor in the direction of the goals of educat|0n -

growth achievement, attltudes etc. R
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~ Runkef's Paradigm
Runkel's (1958 csted in Gage 1963) model of pupil-~teacher interaction is
~described in Gage Runkel formulated his model utlhzlng communication concepts Both
the teacher and pupil enter the interaction W|th their personal histories — needs goals
etc. The teacher has goals for what she wants the pupal to learn while the student has
goals for what he wants to learn. Both the teacher and student have a frame of reference
.WhICh ﬂlters :nformatnon input. The acts of the two part|cnpants are molded by the -
environment in which the act takes place. ‘ _ ' t
Ryans Teacher Informatlon Processang System |
Ryans (1960) completed an, ‘indepth study of teacher character:stucs He went on
from that study to develop amodel of a teachmg mformatlon processmg system '
culminating_in teacher behavior (1963:43). The c'once’ptual framework for the model was

derived from three sources: von Bertalanffy’s (1950;1956, cited in'Ryans,‘ 1963) general

- systems theory where elements of a system are seen as interdepende‘nt and ‘func':tion asa

whole; Sears' (1951, cited in Ryans, 1963) dyadlc sequence which described teachlng as
the mteraction of two or more mdlvnduals and the mechanistic mformatnon theory '_
defmed in terms of source, transmltter channel recelver and destination. proposed by
Hartley (1928 cited in Ryans, 1963) and expanded ‘by Shannon (1948 cited in Ryans
T?63). The model lncludes_three categorlesz external information mputs, l.nterna_l L
".information inputs and information processing‘capabilities and teacher information g
'processmg External nformatlon mputs lnclude condntlons and characterlstlcs external to
the teacher - ObjeCtIVEo, content aids, pupil behavior, admmlstratlve pohcnes culture and
"counsehng guidance. “Teacher mternal ‘inputs and information prpcessmg capabnhtles
include physncal physnologlcal charactenstucs general capabllltles abllltles and capacmes

behaving 'styles, affectlve set, and retrlevable mformat|on These characternstucs are

"t

' mfluenced by genet:c and expenentzal condltlons - heredity, teacher education, acqunred
’ mcent:ves home background and the cultural/communuty context brought up in. Teacher
mformatnoh processmg mcludes mput processmg lnformatlon channelmg for

decision— maklng decision— makmg processmg of output preparmg for transfer, and

outputs



Biddle's. Model

Brddle (1964 5) suggests a seven varlable“?liodel }g{r teacher effectuveness
School and commumty context:; include physlcal envnr@nment culture, 'needs of
communlty, laws and customs, etc The classrqom sntuatuon contains all the physical and
socnal elements which 0ccur The other five varlables are postulated as forming a '
cause-effect sequence: formatnve expeériences include tramlng, socnallzatlon, or any other
_ ex;;erience encountered prior to the classroom situation; teach_er properties are those '
unobservablenpsycholo;cjical traits— motives, abilities, knowledge, etc.; teacher behaviors -
can be observed and sﬁudied? objectively. - traits, directives, responses, etc.; immediate
‘effects include the immediate response students have to the teacher'; and long-term
| ¥ consequences are the consequences the teachél""'-pupil ‘interaction has had on the pupil,,
school and cornrnunity. \ ; 3 ) A -_ ‘ N
k Strasser'sModel of lnstruction-_‘ , o o
| Strasser. (1967'69—70) exa’mined extra¥situational factors which affect the
teachmg Iearnlng process to an' unknown degree Teacher behavnor is mednated by the .
teacher ] personahty the srtuatnon and the affects of past behaviors. The teacher s e '
- strategy and tactics repértoire, plus goals that motlvate behavuor also impinge on the

process I

Campbell's- Paradigm for Research S ; SR

Campbell (1968) proposes a model for research into classroom practices = . ) &
developed from Ln mdepth review of the hterature His model uncludeS\snx types of :
varlables trainee varlables - needs values objectlves etc.; trammg expenences -

college number - of years practlcum and educatlonal experiences; ‘teacher personallty -

needs, values, abnlmes etc; classroom practice — management affectuve and cogmtwe CLooES K

: ~and puprl outcomes - cognltnve affectlve and psychomotor

Dunk:n and Blddle s Model

Dunkm and Blddle s (1973 36) model for the study of classroom teachlng utlllzes

u

. four classes of vanables presage context, process and product Presage variables .

@ ¢
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' mclude teacher formatlve e‘iperlences teacher «traunmg experlences and teacher '
i propertles Context varlables are the characterlst|CS of the envnronment to Wthh the
- .'teacher must ad ;ust Process varlables lnclude all the observable actuvutles occ{rlng in the

classroom and product varlables\concem the outcomes of teac;bmg

N
\

. E : L f, . Vo e
’oe . . 5 S

i

Bronfenbrenner s Systems Approach

Bronfenbrgnner (1977) proposes an experlmental ecology of human » B
development The system is seen as an arrangemeht of structures each contamed w:thm
the next The system IS made up ofa mncrosystem Wthh mcludes the person and h|s

. lmmedlate envnronment a mesosystem IS the relatlonshlp between the,varlous

0o

PR

mlcrosystems contalnlng a person at’ a partlcular ponnt in tlrr\e an exosystem extend’s the el

mesosystem to lnclude socsal structures lmpmblng on the settlngs |n wh\ch the person IS

' found and a macrosystem whlch refers to th CUlture Wthh lmpmges on aII systems

g groupm‘g modes and seatwork Whlch appear to be sngmflcaht They concluded that
although allocated tlme appears to be lnS|gn|flcant engaged tlme does Classroom 5 |
management also appears to be lmportant Goal dlrected behavnor and a varlety of '
.':’- “ 4nstruct|onal techmques appear to be assocuated wuth student Iearmmg Teav ' Ner: o |
o S

N {, monltorlng teacher mvolvement and grouplng are consaderatlons when plan_

[

' mteractIOn and feedback are. related to student performance an achlevement Whlle"

4":'l-“ \ f B R :
L research on teachers covert behav:or ls Stl" m the exploratory st ges fmdlngs from' L

s studtes focusnng eih dec»snon makmg aretentatlvely assocuated wuth more effectlve

n : teachmg
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»‘determme a teachers style of teachlng The teacher vanables ldentlfled re knowledge of
| the subject general knowledge language Skl”S tramlng personallty, attltu s, cognmve

"Skl“S and: strateg|es SOC\IO economlc condmons offlcnal goals Rupll charactv_glstlcs and

'Fparental attltudes are. also seen as relevant to teachlng style Further elements we _ »

: 1d130|plnne tlme allocatlon to sub ;ect matter and aglaptatlon to the physlcal environm ; nt

L ,‘ g i 8 " ' Petersons Struc\tural Model

: A four level model of teacher functlonmg is proposed by Peterson (1979) Th

i(‘ flrst level is competencces derlved from the subject matter characterlstlcs of the '

) learner and lnstructuonal methods Concepts abc ut the sub)ectﬂmatter, the Iearner, N

o mstructnonal methods and learnmg strategles re;: resent the second level in the hlerarchy

SN

e whnch leads to specufnc behavnors and goals for unstructlon The thxrd level entduls

and hlS experlences Certalnty leads to mdmdu Kbellefs values and goals

il L L .’ Shavelsons Overvuew LT :

Shavelson (1980 5) assumes that teacher behavsor |s gwded by thought 2 : vg'r‘

5 Judgements and decnsuons '}ln an earller model developed wnth Borko (19797 teacher

U

" characterlst:cs are seen as lnfluencmg the unformatlon teachers seek Other varnables
A

» such as lnformatlon about students nature ofﬁthe task alternatlve mstructlonal

: gtech ques, mstltutlonal constramts -and- external pgessures lnfluence mstructlonal v

v Vo
=

dec:snons Shavelson (1980) refmes thls model to present an overvuew qf research on ‘

| teachers Judgements demsnons and behavnor Thls model mcludes antecedent cond:tuons \
.'j,lnfor‘matlon about students nature of the task and the classroom/school enwronment

teacher characterlstlcs* bellef\s conceptlons of the sub;ect matter and cognmve - i .1 \
o complexxty teachers cogmtlve processes WhICh mclude lnformatlon selectlon and - N | X
:" mtegration and mferences made about the mformatnon consequences for teachers |
mstructlonal plannmg and teacher behavuor whlch Ieads to, conseqUences for students | ', \
and teacher evaluatlon The varlables are seen as actmg ina cycllcal manner Ieadlng back \

4

s .to the antecedent condltuons e S AR L

B \ S ’;‘ «——‘—.———-——v—-«‘a'wAf -
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Fedlgan s Revnew

Fedngan “ 980) revnewed the llterature on classroom management and

'?achlevement He suggested a model for teachmg which accounts for the results oﬁ three el

™,

research tradmons process product studles focusmg on genernc varvables

s

: ‘envuronmental studles Iookmg at the behavuor of and mteractnon between the teacher and
i 'fstudents and contextual research focusmg on tlme in: relatlon to Iearnmg Fed|gan = <

| (1980 3) postulates that ‘a model gased on these three paradlgms would include 1eacher
SRR A

D "'charactercstlcs teachersByavnoﬂ,gtudent characterlstncs student behawor and learni

sy

.



»
#

RE

APPENDIXB.

DU

s

I

SPONDENT QUESTIONNAIRE
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g ReseoN'DENT QUESTIONNAIRE *

| Clrcle the number wh:ch best represents y0ur reactlon to the followmg statements
' : - strongly agree : -
g'2 = agreey

| 3"-‘disagr‘e§ h , o : L .
} 4 —'strongly dlsagree : | |

5 do not know or no opmuon

1. understood all the interview questions. - P B et

12 3 45 o

N 2, My answers Were'f'rank.- :
38 The 'ques‘tions’v&e'_re,bi‘ased.’_ - '..\ o , ‘ :
ST e 1 2 .3 a4 5
4, The jntervieWer app'ea"red to be neetral._ S |
ST a e ey 2 S 45

5 The mtervnew was adequate to cover the varuables | thought were lmportant in - '

determlmng my behavuor Ci LR

: 6 "‘I"an,s.wered each qeeSttonii as .honestly as possiple.- | ‘ B
o v 23 a5

7 ‘The?.-inter.\)ieWevr ?suggestevd a pa‘rticuvlar :point of vnew o 0 .

123 a5

P

8 Other respondents wull mterpret the mterwew questlons the same way I d|d
9 : ‘The mtervuewer gave me ample opportumty to express my reasons for my
| ‘5’.behawor '! a ' 3_ S < ‘

g tervnew Was v.f'air a_n:i free fromprejudlce : :

“1iilig i34 B

TN

R

v
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" | will be practicé; teachir

1would b

'.mformatnon gamed from hlm/her would then be ehmmated from the study

| *THé‘
‘_ presently takmg

University 1D Number

in:_,(a')J"anuary" ~ (b)March.

and have e in regards to the reasons for my. choice of teaching:methods?
“Yes No 7 Ll e

i

" l understand that the purpose ‘of” the research IS non- evaluatuve and tpat any mformatlon I

“«

N dlsc“Iose is confldentlal and that my name wnll not be released? Yes No

",The partlcxpant retanns the rlght‘to withdr /,aw from the study at any time and’ that : ‘

. d v‘-
B : ﬁ
followmg are Movement Educatuon or. actnvnty courses whlch Qiave taken or am.

¢ 9
Coursg Number -~~~ . Toplc of Course ‘

.. 8g:. . Meov 321 R o | rntroduct/on to games :

Rl ~ : v : -y
4 B

“ Continue on the back of the page if"ne'cessary.f' i g E S RN

- e T R e e e o e

.,‘é‘ :‘“

'). 79
e .
'STUDENT .TEAcHga INFORMATION SHEET
‘Name:‘_""' L
: Address: _ : \
Phone Number: S ~ S | \



cond ct an mtervnew

80

.

o

‘Should you have any questlons regardmg my research please do not hestnate to call me at
432 3094, or at home at 487 4041. )

~ )

Than you for your. cooperatnon I wnll be getting in contact with you early®h your

A_pract ce teachmg about a convenlent tume to observe a physncal educatlgg class and to

Cetg

b
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' SAMPLE FIELD NOTES _ \ -
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- —you used a balioon

_ ‘-‘you had the circle get bigger or smaller like the balloon .

~focused on arms up in the alr : TR U
" ~had them all sit for mstructnons
v—why four c;-léldren demonstratmg at a tlme

| ;-slowly expand (you dld it with them)

™
SAMPLE FIELD NOTES

.-

‘ -the chnldren lined up in a girls and boys ||ne

~the small play area was used

-theme was body awareness

~—you asked them what they were to do when they got to the play room

o

~they came in and sat in a curcle

~you sat in the middle of the circle

&
¥

e i

=N

—you asked them what shape a balloon was

~y0u introduced me '

: —you frequently sent @ child to sit out for a short perlod of tlme

-you used a clap for attentlon
—you carrled your lesson plan with you

—you wore sneakers - , 2 '

~one child had ba_rej‘feet

~you cautioned them to be careful

R —they were skipping and hopplng
‘ —one ch:ld demonstrated sklpplng and one hoppmg ) o

" —you had them change directions N

—you pomted out the dlfferences between one and two foot hopping

' —had all the chlldren try |t on ong foot then two

—you added hackwards

—combuned skip and hop | DR RS T o

‘-—you demonstrated really small and rlsmg to a bxg hop

o

: —why dld you demonstrate at that time

. —pop and explode -

82

rq |



~inter jecting with what children were doing

' -you used Jeff frequently for demonstrations .

83
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SAMPLE TRANSCi{IPT AND ANALYSIS

() = aunit of analysis or reason for beha\_lior
| — Why was there a boys' line and a girls’ line?
- (That is the way they do it)
| - Why did you use the small play area7 : ‘ ‘ .
~ (That was the one avallable) {it depends on the weather), (it was too wet today) (It's

too small). o ‘ ' o » /—"/

1

| — Why did you choose a body awareness theme?

(They are preparing for a presentatlon and they will be using these thlngs dnfferent
ways of moving; sequences, etc). o '
|- Dld your COOperatmg teacher suggest this?

R ~ No, (I th0ught I wolild do It) (somethmg that would helpl ( decnded what to do)

,' - Why did you have them start ina c:rcle? .

3

R = Normally | would have a warmup but (itis a small area) and (all they do is crash and

bump each other) (from prevnous experuence) (l wanted them to do somethmg) and (we

~ had’ Just done a lesson in science on a|rl and (I had the balloon) so (I wanted them to do a

.\\.
LN

AT

. \ ol .

= Why did you sitgin the mlddle of the circie?

_ l - You mtrid'uced me.

\ - (lt may make\\them more comfortable) and (lt gives. them an awareneSS of commumty)

: F
balloon shape). . - - . “ ( .

u."«‘:

- {I wanted to be central) (to be a part of what was gonng on) (T hey would get the
f-feellng of comlng in and gomg out) and-(we: ‘would all be part of the group)
l - You asked what shape the balloon was7 B

- (l saw some of them were not making a c:rcle well) and (I wanted to know if they |

knew what the shape was) (Maybe they dont know what that shape is). {l dldnt have them

£y

'all yearl I wanted them to be awarel

- {1 think children Ilke to know wh"o rsﬂw;t&@h
| < Why’ n ,\

}



N

)~ Throughout the lesson you had chuldren sitting on the snde then comnng back .
(Therr behavior was mterfermg with other students) (| don't Irke that room), {too many

distractions). (Control).

N

v | '
| = Why did you use that method of con

(consnstency) _ : . b

I - You used a ciap to get attentrone

-l dont like whistles or ye|I|ng) {l hke the clap) {to ald in the:r audrtory skllls)

| - You also used freeze and stop B

(They hsten better if- you use drfferent sngnals) o

;- Why did you carry. your: Iesson plan? | : . \\ R SR - \"; .

- (| wanted to make sure that } was dorng what | wanted to do) and ( wanted to have rt -

_ to pmpomt alternatnves) fin case they werent reactnng well) [(were off task) {it gave me. |
ldeasof whatlcouldsthchmto) ‘ S ; - ' L L

- Why did you change into sneakers7 R l : DR S =

|
R - (bcould siip), (s | could demonstrata) ‘and (it mékes mel part of the group) s

I - There was one child in bare feet L : v L ‘ s /-

'
)

- (He dpesnt have runners) (that is the ru!e}
3 I - Why dld you use skuppung and hoppmg7

(Becauseboys dont sklp well) and the (hoppmg was_ :

-
| - You use chlldren to der'nons o . |
B it works bet‘ter as/they knowthe person) (Ver/baf commands
od asavusua1 stene). - ._':j S [ f f
_ i You used’ a lot of rt"tatenal dlrectlons levels etc o / // 7 h A. " ' |
, : R- (I wanted to see what they could do) (It ties back to thelr dance presentatlon) »,,;,,i,,_m,
L I = You had them all try the same thmg at the same tnme o i v'q‘-*""‘ o x \
‘;: R- (| was hoplng they would try nt‘drfferently) QUt (they dudn 1) so (I wanted to burde them ‘ “i .
K that way) (l wanted them to reahze they could use one or"two feet) = \
} = You focused on thenr arms f I o | o i : ‘ ‘ T e
B R I R L VA 2



¢ S \\\ o
! . ST S ’ J k B7
- " . } B \\\\\\ ' %/
(They dontdo thatmuch) G T e e D e
I = You demonstrated berng smaII = R B

u \

R-— (I feIt I ‘wan ﬂ to show them) so (they would focus thelr attentlon on me) (T hey S

A=

" J\ seemed to be gettmg drstrgcted attentlon everywhere)

[~ You had them all, snt and gave lnstructcons at‘ one pomt

R- Al wanted them té understand the Ie‘sson) and (sometlmes ‘the only you can get them o

to listeni ls to. have them snt) (I wanted to szee lf they could foIIow a sequence)

o I - You had four demonstrate at the same tlme 'fj -

N

R.- (I wanted to see if it c0uld be. ddne dlfferently) : — N

I - You added pop ind expl/ode l( S e, oy ::(.’ s i e :
R (T hey are words that they know) (They are expressrve words) (mterestlng)
i\ o= Why Was that in the Iesson7 n - ”
E RV = dont know) (I cant remember)
I - You then added the tlme’/ element _ , , _ L
(They wer}et‘ong scattered) so (I wanted to brmg them back down a@nn) (slow ]

movements) AT I ,

I = Y.ou use Jeff a Iot to demonstrate SR ST S o
R— (He'ﬂ‘w_ " "hyper or. edgy today) and (was havmg trouble contammg hlmself) so (itwas ==
better té ’ ise hlm) , : v '
= Why‘dld you ple the actlvmes you dld7 :. S o b
o R_‘— (L,i' ’ : mg ‘them to. dance) (The room) (I drdnt want accudents) e :

I— Were. there any other rnfluences on your behavror" . s % , \
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" P. 0. Box 4302
| | | Shoutﬁh Edmonﬁ?'% L
L et

- Dear: - B R O RN UR Uy P

RN o L

L

89"

w

Thank you so much for allownng me to observe your physrcal educatuon clasSes and to !

apprecnate your rcooperatuon in helpxng me to complete my doctoral research

,\/ o //‘,//

.

.//

! -
alter themlto best represent your thoughts on the sub;ect At the end of each mtervnew

mtervuew you about\the' fluences on and reasons for your teachung behavror l

- /You wull fmd enclosed the transcrlpts of our mtervuews Please feel free to add deléte or,i ~

there isa spacé for addmg any comments or other varlables which may have lnfluenced

your behawor Also mcluded fsa llst of the varnables Wthh you mentnoned

N

‘-,brown envelope I would apprecrate your earlnest response m returnmg the transcrlpts

/4'..'

s

in the

//

. 'mterwew as mfluencmg your teachmg behavnor Please consnder thus llst carefully and add

' any othe;: varnable J Wthh n‘ugh\tmfluence your behav:or You are then asked to llst and
prlorlze the ten ost lnfluentlal varlables The last page |s a questlonnalre Wthh L would ’ k
w"*appreonate you completmg and returnmg separately in the enclosed whlte self addressed ‘ -
o envelope Thls ensures that l wrll not be aware of the |dent|ty of. the respondent The

‘ mtervuew transcrlpts and lnst of: varlables can be returned m the, stamped self addressed

Should you have any questlons concernlng your role in th|s research pro ject or about the

bove mstructlons please do not hesutate to, call me at home°at 487 4041

; Yours‘v--.truly

-

s R 'Catherine:E; 'Campb,aell L

v



S wanted them to be aware

j . 90
o , » ’ "/nter iewAI-.",_. T
«‘ ﬁ}l = Why was there a boys\ line and a gxrls lme? . " o e CL e
R—Thatis the way they do it IS !,i ; S \~ .
= Why did you use the small play area7 T R R . '

R- That was the one avarlable It depends on the weather it was too wet today lt 's too

4 B . L Vo
i E (- !

small SRR R T | co S
. oL : \\ - ’ L ‘
- WhY did you ch00se a body awareness theme7 SRR

- R They are preparlng for a presentatlon and they. wnll be usnng these thmgs dlfferent

-ways of movmg sequences etc. N

= 'l = Dld your cooperatmg teacher suggest th|s7r PRI - - ’“‘;\\

| jR No [ thought I would do lt somethnng that would help l decuded what o do.

I~ Why dnd you have them start m a curcle? sl T
R~ Normally I would have a warmup but it isa small area and all they do is crash and

-bump each other from prevuous experlence { wanted them to do somethmg and we had ,

L

“just done ‘a lesson ln science on air and I had the balloon so il wanted them to do a balloon

[
AR N

‘shape .

- Why dld you snt ln the mxddle of the crrcle’ _ . ;'» .

. TR”— ¥ wanted to be central to be a part of what was gomg on. They would get the feellng o

o

: 'of commg in and gomg out and we would all be part of the group .

|- You asked what shape the balloon was7 /

S -Ft = | saw some of them were not maklng a C|rcle weII and | was\ted to know if they knew ‘ o

‘what the shape was. Maybe they dont know what that shape lS | dldnt have them all year"»

|- You mtroduced me. . ‘ _ S ( :
R- 1-think chlldren Ilke to know who |s w:th them | wanted to do lt when I had therr
attentlon 4
= Why7 . : ‘ : . i
s R It may make them more comfortable and |t glyes them an awareness of commumty
'_’l —-Throughout the Iesson you had chlldren suttlng on the Slde then commg back in
: R Thelr behavnor was lnterferlng w:th other students i dont hke that room, too ‘many.

°

'dlstraotlons Control



- Why did you carry: YOUr lesson plan?

o = You had them all try the same thmg at the same tlme

= to be gettmg dlstracted attentuon ever where

“l - Why did you use that. method of control7 : o -
. :-R Becadse then they ‘can watch and focLs back on ‘task. lsolate for a second or two It
| is the method their teacher uses sol follow through on what she was doing, consnstency
- You used a clap to get attentlon C N

=1 dont like whisties or yelling. l like the clap to aid-in thelr audltory skills. - - |
F- You also used freeze and stop —— o IR E

R They Ilsten better if you use dlfferent S|gnals 3 "o -

’

¢

R — I wanted to_ make sure that | was donng what l wanted to do and wanted to have lt to o

' pmpomt alternatlves in t:ase they werent reactmg well, were off task It gave me ldeas of N

'whatlcould switch mto = ' SR . B ‘.'. J-
e Why dld you change mto sneakers7 '

_ R-1 could shp s could demonstrate and it makes me part of the group

n I - There was one Chlld in bare feet

T ~R He doesnt have runners that is the rule

= Why dld you use sklppmg and hoppmg’ s
.R Because boys dont skip well and the hoppmg was somethmg they could use

d o

mterchangeably The room constrlcts thelr movement e

il = You use chnldren to. demonstrate k ‘ 1 \ oo e

R =1 thmk they hke |t it works better as they know the person Verbal commands arent

| i_*{as good as a vusual scene. - | e
1~ You used a lot of materual dlrectnons levels etc

. :R,' l wanted to see what they could do It tles back to thelr dance presentatson :

XA

&

‘ 7Fl:— I was hoplng they would try it dlfferently but they dldn t :"o | wanted to gmde them |

R that way | wanted them to reahze they could use one or. two feet

o 1= You focused on thelr arms

“R- They dont do that much

R l ~ You demonstrated bemg small

3

: R' =1 felt | wanted to show them so they would focus thelr attentaon on me. They seemed

P



" 1- You had them all snt and gave mstructlons at one pomt T B
.R -1 wanted them to understand the Iesson and sometlmes the only you can get them to |
- llsten is to have them sit. I wanted to see if they could follow a sequence ’

' I - You had four demonstrate at the same time: -
e 'Fl - I wanted to. see |f it could be done dlfferently
1= You added pop and explode : , el
o Fl - They are words that they know They are express:ve words mterestlng
| - Why was that in the lesson7 | -

R -l don't: know [ canit remember .

..I - You then. added the time element . ‘
AVR They were gettlng scattered so | wanted to- brlng them back down agaln slow
’"mOVements ' e ' '

i _ l = You lnterjected with w@at’ they wece domg _
R-1 like to pralse them and they llke to have thelr names called out
;l - You used Jeff alot. to demonstrate ‘ y '

R —He was hyper or edgy today and was hayingytrouble containing himself s'o it was. '

better to use him. - - - L lf oy - -

- Why did. you ‘pick the actlvmes you dld7 |

'. R- Lmklng them to dance The room. I dudnt want accudents

l - Were there any other mfluences on your behavuor7

N ’R = ltry to relate to what | like. to do, howl feel that day:. Thungs | did when | was a chnld ‘

E Thmgs that ] en)oyed ] want to see orlglnallty It dependsl oh the acutuvuty Awareness [

+

-want them to do thmgs for themselves

‘3 T ‘o ’

. .
Please msert any comments or other varnables whlch‘tnfluenced your teachlng behavnor
. v, K

- "ty
/ub.
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SR ’ " Interyiew 2 4
o - .You were doinb different shapes | |
R They are still. not puttmg together theur own ideas, they mlmlc too much,. they neeq to
use their |magxnatlons . o " \

| - Is th|s why, you empha‘/sized "different?. l‘ o BT
R - Yes.: ’ o | |

e . A
- b

."I - Why did ‘y‘bu then switch to specific-directions? ' S
R- - . reallzed they were hav:ng trouble and needed some extra gundance ! wanted them

to practucé and reallze what they could do
- 1= Why dld you focus on levels? D ‘_

. R - They: tend to follow each other They need to understand there is medlum

I - You worked on pody parts ‘ ) |

: R Some of them are not' clear on that concept and it is a way to get them to'the

dlfferent levels. - R

- Why hndmg the body part7 | R

R By hrdlng it they had to get down ‘

- Why were you in the gymnasnum today7 ;Y ) N

‘ l - You mter;ected by tellmg them what others were domg ‘ v | . | |
. R =1 want them to be aware that some are doing well - pralse I want them to see and
Iook at what others*are doung to glve them |deas to further somethmg : o
1 - Why do you thmk it is nmportant to pralse them? )

R Because they wull not know |f they are doing somethlng rlght or wrong if you dont :
pralse them It glves them a good self concept ) '

I =You had them move to open spaces ;o , o S ’ ey

R - They tend to crowd. Safety They need to Iearn this for gymnastccs B | S
= You used a clap for attention. " '

R - They are startmg to-learn the srgnal It seems to. be the best way

I'= Why dont you lnke to use.your vonce7 o I j IR

R Because it becomes a yellmg ‘match. _ ’ .
S h= You told them how‘ you liked their behayior.v

T
)



e

.

e -

\ |
- f

R = I think they should get r,ecogmtlon It mspn;es them to contm /e
| - You used a scatter formation.

. . . N : ) . !
~ R — I tried lines and it was too regumented so | went back to scatter because it seems

~better. . : N *

| - One time you gave instructions when they were 'still spread out rather than calling
them in. o . | o
A ) v

'R, ~ | thought they were mcely spaced ' : o

b= You tatked about dlfferent ways of movnng high and then ways of bemg low but lt '
" turned out Iocomotlon high and balance low. | ' ' A

.R = My intent was to move in both but either they weren't understandmg\or i vyasn’t
' explaining it well. * _‘ '

. t=You demopstrated your_self.‘_
.R ~'| noticed there were a number not doing it and occasionally ! Iike to use myse:lf'
because. then they will all focus onit and sometlmes |f the students do it not everyone

e

| - You got them to move quietly. - ST , .
Llly

watches. It also adds variety and change :

R - Because | was trying to get them quiet as they work loud usu
| - Why? " - |
"R-To get them to realize there are dlfferent opt|ons avanlable

| - Why did you use the giant? - - '
| R- I-thought it would work. They are farniliar with it.

I - You used one of the kids as the. glant

R He tends to stay out in the corners and it was a chance to get hlm in the centre. of o

'thlngs e

: 'VI - Why choose a student to go in the mlddle? S T f

R-1 thought they would not Jump over him, | hoped they would sneald around hnm
| = You had three chlldren demonsty'ate at the sarrye time. .‘ f'» \

R»— I'wanted to, see three because tume was runnmg out and. they would see varuety
'I - You turned off the lights. ' '

R - | thought it would slow thmgs down Then I decnded to go wnth somethmg else

because it wasnt workmg it was me or the kIdS or the combination but it was off

_.y_., e A



1= You had the giris hne up as a group bu‘t the boys hned up one by one.

95

I - Why the Ieprechauns7

R — Themes, it is St. Patrnck s Day and we have been drawing them in class -

\

R~ Because the boys want to be first and race so | purposefully‘ held some back.

| = Anything else?

R - | have a cold, so | wasnt as energetlc My voice wasn't gomg to carry if I'did a Ioud

thmg Theur mood too

# which influenced your teaching behavior.

ED

Interview 3
| - What was the objective of the class? o .

R - wanted to fammarlze them with the equlpment handlmg it and domg dnfferent thmgs

vw:th dlfferent objects.

| = Why the change from other lessons?

R- Bo’r‘edorﬁ 'something different' S L ‘-'v o B

- How d|d they know to run’ when they got in the gym7

~R - They always do.

1= Why dld‘you do that?

-

R~ Beeause they were up in the air.

1= You concentrated on their own space

" R- They were still crowd:ng and | dont want them to bump into each other safety

»l - You had them domg shapes, speed etc .



R-1 wanted to use up energy, to slow them'down a blt so they could hear what | sald
© 1= Why the graveyard7“ “
R Because they Iuke it, we do it in the classroom sometimes,
1= Why the stiff- Iegged movement? -
R - | was trying to glve the mpressuon of dlfferent ways and a zombie, they haven't used
it before. o IR
I - You worked with the children. | _
R~1 hadn't done much of it before and | ‘would guide them dlrectly as some werent
‘domgltrlght. IR : - S - - ;
| = You ask_ed if_they re'membered how to get ou_t the benphes.v '
‘R-1 wanted to know if I'ha‘d, to explain it again. | saw they could do it and,l knew which
* children were involved.” .‘ ' B
| - Why did you use the same setupxas yesterd.ay7
. R-1It would have taken too long if we changed it v ‘
b= D:d you use the same activities as yesterday7
R - The same except | gave them more ldeas and detaiI
| = Why did you get specific klds to put the equnpment out.
R The ones | took w»th me were the ones llkely to get lnto trouble.
| »II ~ There were some sitting in the mlddle of the room whnle you got out the mats
R - They havent caught on to the mat\thnng | dndnt want to run them over safety get
them out of the way. ‘ ' ' v
.1 Dnd you have purposes for each statlon?
R - Yes - Balance, total body movement mampulatlve
. I - Why those ob;ectlves7 ' '<' ' o B a ' ‘ s
' R Those are the thmgs they have been buuldmg up to and they seemed to faII in, | . Q

- sequence They work well together and‘*the chlldren en Joy them

1 ="Was there any reason why those groups7

o R They happened to be standlng there accordlng to size and ability; -they seemed to flt

together and were in groups they were comfortable ‘with.
|- Why three groups7 ‘

R - Because | had three units.



|- Why three unlts;?
R - No‘reason. /

1= You went to each group and gave suggestions.
R- if | saw them go off task or run'}‘out of ideas and doing the same thing over and over
that is when | wanted to inter ject and implement changes. | wanted to give them ideas.

I = One time at the mats you gave theni specific rolls to do.

R ~ At first | thought they should do that then | realized they had limbered up already.

| - With the next group you gave them different instructions.

R~ Beeadse I wanted them to do something diff\’erent, sometimes they just follow what |
the last group did. ' . . ;

I = Why did you want them to name the roll? .
.R Sometlmes putting names to thmgs is {teresting and they wull remember it better as
tis _personalized. ) |

. | = You had one group think of games '

" R- Because there were more things you could do wath a hoop ‘and | wanted them to try
~some partner work, '
1= Why? b | . |
R - éecause they were doing individual work. They should. realizethey could-do group -
~ work:’ ) | ‘ - |
1= ls that why you had the boys workmg together on the bench7
R~ Yes.. e
1- ~You concentrated on shapes . o
R - That is somethmg they could do more of and it blends in with balance
L You demonstrated some shapes. - _ . v ‘ E T
.R — I wanted to show them qunckly as I wanted to go to the other two stations. It was

easier, especnally when )Lou are pressed for tlme s v
'~ Where d|d you get the ldeas for the statlons7 %
R- Out of my. own head or from books ! suuted it to this class
- Why did. you use stations? . '

R'— I wanted them to work in thelr own areas ’and concentrate on what they were doxng
wnthout bemg dlstracted by the rest of the class |

D
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| = Anything else?

<

R ~ The weather, the children were at a higher energy level.

i’

Please insert any comments or other variables which influenced your teaching behavior.

b .
' N

\

‘The following sec_ti'oh is a list of the variables you have mentioned in the three interviews  ?
as infiuencing your teaching behavior. Please review these and note any other variables

- which might have influenced your behavior. These should be listed in the next section.

-

the children- ‘

not doing whbat | wanted, off task . >

i‘.tAwould be chaos |

it makes it.pers‘onél P ‘ '
children’interferifig with other children, disrupt(ing' class

. children tend to crowd together : : \
- children copy ' | .

they could do more

* children distracted

children discouraged
children energetic |
children excited
children w'.iII remember

vchildrenr not responding’ welvl



children rasponding very well

child doing activity well

children will feel more comfortable
they "wilj have a good self-concept
thay can't do it well

thay weren't coming up. with ideas
child needs attention

children's vrespon}se
'ghildren having problems

children not understanding

children had finished activity

first time with this activity

they are familiar with the activity
'children don't do this

children like recognition and praise
they like it

all doing it the same'way'

children's size |

children’s mood or. attitude - .
chilydren'sl level and experience

find out their level and experience

“children need to realize what they can do
children should be able to make their own decisions
'children need to use their imaginations

children listen better if you use a variety of cues

activity boring.
the class was off that day

| chose to do it,

my prior experience with the activity .

ideas, beliefs, philosophy

my expectation |



it'c_iarne out of'rn‘y"héad s
pérSohal 'oreferenee' : N
" I'am not famlhar wnth the ch:ldren s
Im trylng somethmg d»fferent
my mood o
Ive been snck R he

“ S

.': : the thmgs I en;oyed and dld as a chuld

I’m tired- R :
: no r-_easonl S
C dor‘ff’kho'w e
I forgot S
Ihke it |tsfun L ‘
o do not like |t o }‘ S " S
I havent done this before “**‘ -

I"was gomg to be actlve R

I dldnt explaln lt weII - ) B e

l hke to lge mcluded in the lesson to partncnpate

o want to be part of the c!ass
' ct saves my vonce _ ‘

' my vonce doesnt pro Ject

l wanted them to be able to hear T -

lt works A o

- |t dldnt work

|t wasnt workmg SR

I thought lt would work better 7
g |t was, the hest way .‘ , -
: |t is| Iogncal n 8 e

] wanted to fmlsh the act:vnty

books ‘ ‘

school procedures and pollcy

K N .

B

Lo
v .
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R gt
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*
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i
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R

0

; wanted to's see what they COUld dO ;

' the actlwty

they could see me

nge examples

“class procedures and pollcy

the chlldren ard used ﬂ% it that way
cooperatlng teacher does it this way
other experlences throug\h\ ut day

result of last Iesson

: actuvnty in ‘the Iast Iesson - "_‘ o

contmue in gym what worklng on |r\class o

want a certaln act:wty f‘f\ S L

I expected a certam response = [

o

, N wanted to show them '

wanted them toseeit e

a plcture vs worth a hundred words '

to watch other chnldren

they should Iearn how to take out care for equ»pment

Y

snze of gym '_ s
the enwronment _v

wanted to glve them the. experlence' -
wanted them to. experimeht explore
for vahety SR "
sor‘heth\g dlfferentf i
pount out key pounts i o
il .
try dlfferent thlngs i
g| je them |deas

guve me |deas

< give! them durectlons R

o sequence/progressnon of. materlal L

flts m W|th actlwty

i

LT

’ '161‘57



wanted It done qulckly 'f r

pe

|t was- mterestmg & R

A 02

1

| ""develops skills

gets the point across [ Lo S e
'followung my plan ‘ B P e
pmpomt alternatuves
:mportant aspect of activuty e e
- ;mportant basnc actuv:ty T R e

theme fortheday : e P /

ob;ectuve of Iesscn S

actnvnty needed Iater in IeSSon or unlt v

control or classroom management e LT

R ; . R i D ) . . ) o . ) [RT o

cues
runnmg out of tnme S .-‘;7 '

woulé take too much tlme : e o .

‘ safety : S = o o e = /
glvmg recognmon and pra|se _-/.5 S ST

helpmg : ‘, C / ’ < i

AR T
makes 1t easner L ke / A

: wanted to use aUd:o cues : / N

check for understandlng o o SN Y - o
o awareness . o Y S el -
‘or understandlng : / |
too many dnstractlons
calmnng act:vuty \ ML e
convenlence o L
: encouragément Sl
motlvatlon o
' pre\‘/entatlve_b'_ '
guudance



practice‘ S
.‘burn"‘off energy'
change of pace
-_glve them a focus

B \expand the actlvnty

: consnstency T TN RO

-

 to be creatnve some mdependence wrthout dlrectnons from me
. B }{ . B 5

_use theur lmagmatlon

for togetherness as a group -
: 'br,mg them back on task
_fammar wuth who is.in room

the weather

o " gives them‘a feeling-'of comrnunity'

" he does not have the proper footwear‘ v

| chuld does not partlcnpate well

o “.'-get the chuld actnve : ',1 '

| knew whlch chlldren were mvolved

‘ I smt the actlwty to the class R

B
IS
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t 3

Please list anyb oihér— variabjes which influence your béhayior.' o
e | 5 | . , |

C\ : . o

E3

1
n
d

G

Please list and priorize what you feel‘are the ten most important variables which
S :'in‘fldenc'e. ydur. behavi'or,vthehu__r_ﬁber bné’.'indipafing,th "\‘/_a'riabqu‘With the greatest
- influence. . SR ' <

0O NGO MW N
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-~ RESPONDENT QUESTIONNAIRE

. '

. Circle’ the number which best represents your reactlon <t9 the follownng statéments

1= gtrongly agree Aj ' ”, v,
',2~agree | T
3= dlsag;e‘ T -

a4 - strongly disagree

e " B~ do not know or no opinion

1. lunderstood all the interview questions.
- B 1'.,\'2" '3'_~:4' '5

20 My ansyVer_s"Wer__e frank, -

3 ‘;‘ Tﬁe -q'ues‘tiens,were biased. " = o
4. "T_laeiinteryieyyerbapjeeared "to,be':neu'tral,. e

. 1_05 :

'l B "-The mtervuew was adequate to cover the varlables ] thought were lmportant in -

v "bl‘determmlng my behavnor . , L TR T J ’
| .2 3 a8

6 YI,'ar\_swered“'e:ac,h_'qeestieﬁ as her‘\estlyi‘asbbSSible. e
o 7 - The int'eryi,eWer ,su’gées’te’& a 55rt_i¢unar Ap‘oin"‘c‘ of view. - | |

8 v
N !

i

8- :Ot_her,'respondent‘_s will interprét the interview questions; the same.way | did. l

o ‘9. ’The mtervuewer gave me ample opportunlty to express my reasons for my s

_.ﬂ

s 'behavuor

12 3 4 5

10, :'Th'e‘__iriteryi_'ew wasfalr and f_ree"fre'm‘brejudfiee._‘,.'; SR T ey
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.
- SCOTT COEFFICIENT "PI”.
AR - _Po-Pe
o Pi=__
| 100 - Pe -
where . X
ca” Po/ is the percentage agreement . _ _ ‘
b Peis the percentage agreement expected by chance Found by squarlng the S

proportlon of talhes in each category summmg over all categones and

‘ ymultlplylng by 100

- .IQPe =100 sum Pi* ' . o : SR »
S " =1, e
where: o BN |
' a .  kis the nuﬁmber of categories, o .:' » _‘ ' . v' _ SRS

b. " Piis ‘theproporti'on of tallies»falling' in eac'h category. ‘

Scotts coefflc:ent is the amount that two coders exceeded chance agreement dnvuded by
the amount that perfect agreement exceeds chance (Flanders 1866: 13) v
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109

REVIEWER QUESTIONNAIRE .
. d \\ ) ' ‘
Circle the number which best represents\your reaction to the following statem\e\mts. ‘
| "1 - strongly agree ' ' |
. ' C2- agree ‘

3 - disagree

= o o 4 - str'Qnglyv disagree
S : C 5 ~ do not know or no bpinion g

. ;[he questions w'e,re Undéfstandable. ' _
I 1 2 3 a4 s
2. Theanswers 'appeau;ed frank. -
T 1 2 3
3 The questions weré biased. | B
o St 2. 3
, 4. The interviewer appéaredto be neutral.

T2 3 -

5 'Thg inierviewf was adequate to cover the_vari‘ables\irhportant in detei‘?nining

~ behavior. . " ) | L :
| F o0 23 4 s
6. . The answers appe.ar:ed to be ‘h.onest.. ' N o
o 12 3 a4 s

7. '_The inté_ryiewer §uggeste'd a particulaf pbint_:ofv view. -

| T | 1 2 3 a4 s |

-8 Oft_hér fesponden_ts will int’erpret,the' interview qﬁestion‘s‘ the Same way.

o . 1.2 3 4. s

9. - The i.nt'erviewer gave ample opportuni;cy to expr_,eé:é re_asons for behva'vi'or;
Tl i2 3 a4 5

f 1 0. The interview was fair and free from prejddice.‘ L

12 3 4 5 .
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N o~ O

413.
14.
15,
16.
"
18.
19
20
21,
22,
23,
25.
26.

.27 children will remember(3) |

 the children'(10)

© ® N O T N W N

’mannerslS)

UNITS IDENTIFIED

w\\

~The number in brackets represents the number of occurrences of that unit.

anticipated response(11)

first-time with this class (2)

they asked for it (2)

children COmpléined(Z). R \ o B

children not off task(1)

not domg what | wanted, off task(Q)

it would be chaosl6)

it was a httle chaotlc(ll

it makes lt personal(l)

unacceptable behavnor( 7

' children not dlsruptlng class(1) _
chlldren mterfermg with other chlldren/dlsruptmg class (2)

j work better wnth members of their own sex(ll ‘

i

they do not work well in groups(3)

chlldren know they will-‘g’et a turn_(l) S

' children peying attention(2) -

children not paying attention(7)

children tend to creyvd iogether(Z) ‘

: chlldren copy(3)

, they could do more(l)

chlldren distracted(1).
children dlscouraged( 1

children energetic(7)

' children‘ excitéd(4)v' ‘



_the:r response was slow(3) ' <) .

. ch:ld needs attention (2)

children didn't remember(6) |
children not respondlng well(11)
children not domg what | wanted(3)
children work better alone(1)
children noisy(1) R

children decided(1)

children will misbehave(3):

child volunteered(1)

children misbehaving(5)

keeps children busy(3)

most of them were quiet(1) v/'/

childen ehould not suffer because of some(1)

some children did not have a turn(1)

”ehildren'reeponding very well(Q),

*child doing activity well(4)

children wil feel more comfortable(3)
it would have confused theh1(4)
they WI|| have a good self— concept(4)

they can't do it well(1)

3 they will feel success(7)

they will feel seeur.e(l)

"yay‘can‘ do it(B) ‘
' children find it easier(ll) ,
. children tnld( 1)
. not sure df what response would be(1)

child's response was interesting, dxfferent(Z)

children doing actlwty wrong( 1)

they weren't coming up wuth |deas(2)

\

they needed to change their behavnor( 1)

.j \\
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59.
60.
61
62.
63.
64
65.
66.
67.
68.
69.
70.
71
72.
73.
'74. "
. 75!
76.
77.
78."
79

80.
81,
82.
- 83.
84.
- 85,
86
- 87.
88
89,

children needed help (8)

more children are active(1)

| thought they knew that(1)

they were fidgity(3)

not the expected response(3)
expected student behavior(9)

they could show what | wanted (8)
children's r:ééponse {14)

their behavior {15)

children having pfbblems 4)
children need to listen (1)

childreh not listening (6)

children talking (1) "~

they deserved-it (1) '
the children will pick up what I\am doing (2)
chifdrén'not acting cooperatively (2) .
minimizes‘problems (1)

they had finished something (2}~ -
children nof uhderéta;ﬁair;g {16) - v

they haven't had enough experience (5)

- one -groups of children better than others (5)

éhildren had not fini;hed activity (1)
children had finished activity (1)
children could identify wiith it (7)
children's habit (1) |

first time with this activity (11)_

give them something they are familiar with (3)

they are not famiiiar with the activity (10)
they are familiar with the activity (26)
children didn't know this (6

" children don't do this (1) oo
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et
92
o3

94.

g6

lag: ‘,a new response (1)

S 100
“iiot
- _'_':,102
T ‘1.94
108

gt
e

107
108
" 109,
110/

»v f>:1'1‘2
Ty ii:is
LLoe
:‘, BT 5

o :1--'1+7

‘ch;ldren s Ievel and experlence (18)

L 7

chnldren Inke recogmtron and pralse (1) L
fthey Ilke It (17) ‘l '

.they dont like it (1) » v ‘
_'~chlldren dont thlnk of alternatwes (2) |
’ chuld(ren) suggested |t (9)

. : 95 chlldren wutl react better try harder (9)5' ' -,

they are capable of donng more (1)

‘actlvnty nmproved (1) _ % _
;all doxng |t the same"Way (16) : ':' S

wanted them to tell me what they were donng (4)

chlldren would have to’ shtft focus d( 1)

they had too muph mformatnon to process (5) el S

actuwty too d]fflCLﬂt (1)
chlldren s size (3) ‘ |
srze ot class (2)

chlldren s age ‘or gr de (5) |
ch|ldren are. naturally CUI’IOUIS (0 5
chlldren work better by themselves (2)

chlldren s mood or. attltude (9)

' . ch:ldren s f:rst time' (6)

fmd out thear level and experlence (20)

chlldren dont reallze what they are domg (2)
ch:ldren need to reahze what they can, do (1) ' L
.glves them a chance to thlnk (17) ' '

. don't know the:r body parts (1) | e

mstructlon tlme is lmportant (1)
chaldren needed it (1) -

chlldren need to experlence thmgs (3)

chuldren should be actwe parttcnpants (1) '

R



B 129 ch;ldren need to take respons:bnhty (2 . ( o
o _1'1 3.0? _chlldren needed dlrectlon (3)

" -»4»“<132.':children not advanced enough (2) _»5 L
: 133 'they need to concentrate (2) ; o

o éé.i,"chndren need to mternahze theme (2)

R
—
—
o1

121 chlldren wnll reahze there are alternatlves (3)
. 122 chnldren should know thls (8) : v
"'-""123 chlldren should be able to. make thelr own: decnsnons (10)
1 A 24, ch»ldren need to use the:r imaginations (1)
' .‘1‘_2_5.‘_ch|ldrens physncal capabzlmes (‘I) o
126. children's abllmes @ R
| 1 27.,.chlldren wnII act well lt lt |s an actlwty they Ilke (1)

- 128 gives’ chlldren leadershlp exper»ence (1) S

" 131 Achlldren should know my expec:catlons (7)

1 35..chlldren shouldnt stand m hne and wa:t (1)

136 all sh0uld be actlve (2)

&

o ;-,>>1_3A7.,'.chlldren dont hke to ‘wait (1) o o S AR A

138, ’prevnous expenences of class (6)
B '1_“3‘9.' chnldren s response or reactnon (8)

2140, children can overestlmate thenr ablhty (1) -l o SRR S

. v141.>'ch|ldren hsten better if. you use a varnety of cues. (1)

/

s 42. to. get the chlldren respondtng (3)
'_1'43. ‘gets | thenr attentlon (5) ‘ |

144 'actlwty borlng (5)

145, .the class was off that day (1) .' e
- '4'6.‘act|v1ty too easy (1) '

1,47 I chose to |gnore it (3) 7

2148 1 chose'to do 02000 ]

1491 felt badly about it (2)
: 1‘:50 l ‘was dreadlng |t (1)
181 Idontdoitwell (1)



e

) "‘152 I was workIng in that direotion (1)

‘\"15h7‘_children need prac'tice_ (1

g

- 153. my prsor experlence wuth the act:v:ty 7
. 154 Ideas behefs phllosophy (20) |
' »‘155 my expectatlon (5) ' ‘

] 156,. I think it lsrtmportant ‘((3) o

158 my abIlItleS (N -

159, it cametout of my head (P

160 me . = G :‘. s »v I E

_7.161 I wanted to (2)

3163 -I dldnt'want to (1-)

| "I 62 I decuded not to do It (‘I)

164 my personahty(I) ‘

._'165 | wanted to rework materlal (I) SR

K

. 186. personal preference (14)

1 67 lt is Important for them to Iearn (I)

T 170 that |s what I asked for (1)

171 Iwasangry(I) :

g :168 I was confused (2)
x y .‘169 I dldnt want to try It by myself (II ;

RS

',-}‘,I72 Iwas lnterested (1) -

- 173 I had had enough (2)

& 174 luse thus act»vnty a Iot (I) o

s ‘175 1 am famlhar WIth it (5)

“ - 177 l wanted them to understand (‘I)
178 Ihoped I could help (1) ) :,/.’f’
o S 79 1 am uncomfortable wnth 1&4)

176. 1.am not'fammag with the chlldren (3)'.' :

180 I am comfortable wnth It (6)

a 181 1 was uncomfortable (2)

e

T : 182 I am more comfortable wnth the ehlldren (1)

116



196. 1 was dlstracted (2) :
L1197 my mood (8)

183 My m'in,d’wf other things (1) =
| 1841 was respon ' ng to‘tj'{e children (10)

‘ 185 I was. gomg with the ﬂow (1)

-','186 You can be too SpBCIflc; (1)

- 187. | lost control (1
j188 | dtdnt want them overexcuted (1) 4
189 1 dldnt want everythung brand. new (‘I)
: 190 l was upset (2) , . v /N
' ,‘:191 I trylng somethmg dlfferent (4)
192?,\}~m.nervous of that-af/ ylty (1
‘ 1'53. I thought."it Was sate':(lx) S

' 194 that ts what 1 know (1)

| 495 i work from what l know (3)

3

| ';198 my vuslon (1)
- ',.’199 lve been snck (2) R R
o 200 ‘the thlngs l en,oyed and dld asa chlld (2) L
5 ;_201 m tlred <3) |

. _}202 no reason(14) . »
o 203 l am a student teacher (1) o

g 204 l was 1mpat|ent (2)

. 1 ;
205 | was runnlng out of patlence (2) _

' '206 it would take too much of my energy (2)

207, lcan identify with that (1)

- “208 seemed to be th?thlng to do at the time. (1)

- \209 it |s worth lt (2)

‘210 :t wnll make lesson successful (1)

g 211, It dldnt matter (2)
' "212 it bothers me (3)

2,13.;|_t is not ,what_‘lmy used to;'(i2'_) ' b, .

117
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e f.223 that is the wayldo it @

214, | didn't-notice @

: 215 it is not my classH) _ :
216 I couldnt thlnk of another way (1) |
217.1 hadnt thought of itE) :
218 lmlssedlt(1) . \ |
e 219 Idontknow (2(5) . A o " o
L 220. 0t was the flrst thlng | thought of (1 1)

| .'221 Iforgot ®). , |
222 settmg a good éxample (10)

224, Like t, its fun (17 -
* 228 | do not like i @
226 I needed the practlce (1)
. 227 1 needed the exposure (1) _ :
: 228 g dndnt want to confuse the chlldren (1) _ s
. 22,49. that ls the rway ! explamed rt (1) e -
230 ! wasnt womed about it (1)
' ', - _231 i havent done thls before (4)
232 I was gomg to be actrve (2)
3 233 i wanted to know why (1
f’_:,234 Idndnt haveto (1)
- :;:.2‘35 I was not gonng to be actlve (1) C
BS 236 [ wasnt able to do it all by myself (1)

o "-_.237 my cIothmg (1"

J 238, | dldnt explain it weII (1)

)‘.f239 itlsahassle (2) L U

/.

e o 240, insecure, lm afrald ! mlght forget @

é

.241 to make sure (4)
: 242 Iwas unsure (1) : W ‘ X
' 243 1like to be mcluded m the Iesson, to partncnpate (9)

1244 | want to be part of the class (2)
: i

R
i



- 285
246
247,
248
249
250,

: 251.
252
253
284
285,
256
287,
" sk
g 259,
260
L g_'.f2.6;1.'
- 262
263t
2641
 Zes.
267
1o 2687:
| 270,
EEus
o3
Looena
275

it'was-unconscious (4)

.|t works (1 3)

a ‘habit d'l have .(2)'/
security blanket (3) T

I had prevuously explalned the material ) e
I was talklng too much (0, A

it saves my vouce @)

my vonce doesnt pro;ect (4)

vso they could hear me (1)

sound carries better (3)
| wanted them to be able to hear (1)
|ts loud (3) 4 '

the number of ch|ldren (8)

: the, nurnber» of .gr_oups 7).

it was spontaneous (-

thlngs weren't’ gomg my way (1)

'x'

it- dndnt work (2)
.nt doesn t work (2)

it wasn 't worklng (3)

I thought it would work better (5)
|t wouldnt work (4)

nothmg works ouf (1) ; _' .

it was the best way (3)

it |s Ioglcal (14)

i wanted to fmlsh the actawty ( 1),

m—n.\w«r—

_movement supervisor suggested it (19) '

movement edu@on courses (9) |

early chnldhood courses (2)

movement educataon theory (1) b A o ‘
chnldren s movement educatlon program (work) (4)

saw another teacher do It (2)

119




'“'}_280

302 e

. 308,

276, unuversuty/teacher tralmng (10)

l
277. researcher 2 - v |
o ' “‘
2?8.
.. \1‘

279

‘teachers | have had:(2l. '
university professors (3)
books(5) |
281, v
| ?282
. 283
26
vy
286
287,
288,
206,
290

teachmg theory (‘I)

other actnwty experlences (2)

commumty (1)

curriculum (1)

frlends (l)

faculty consultant (5)

1 was belng evaluated (1) |

schooloprocedures and pollcy (23)

class procedures and pollcy (47)

the chlldren are used toit that way (4)'
‘23’* decnded in cooperatlon with cooperatmg t

‘ '292

203

cooperatmg teacher an. ,
cooperatlng teacher recdrrTn'Tehd'e_d it (22)
294 cooperatmg teacher requested it
205,
296
e

~_298

cooperatmg teacher does it thls way (l6l
cooperatmg teacher s style (25)
cooperatlng teacher s decnsuon (5)
5299 other teacher watchmg { l)
'300

‘ prevuous experlence wuth th|s class (2)
vg301 |

lve trled other thmgs (1)
: 30’3 other experlences throughout day (9)

‘ 304 result of last lesson (14) "

actlwty in last class l6) l‘ i

p _-'306 materlal already covered (4)

'~/’_ .

eacher ( 1 )

cooperatmg teacher s expectatlons ( 1 1) 7 .

experlence w:th other class/actlwty (l 1) -

120




310,
;3'”
312,
313
314,
315
316,
317
318,

319
320
o321,
3221
823
324,
.32
326,
327
328
329
. 330

'33"2;
333
o ,5‘34,
336
337

, activity in the last lesson (4)
308.
308,

'show what I wanted (2) .

_wanted them to see lt (8)

a plcture is worth a thousand words (2) -

121

continue in -gym what working on in‘class (22)

take their -b‘ehavior and'.shap.e it (‘I)b

their behavnor was acceptable {3)

they had done enough of that actlwty (2} .. »
want a certaln actuvnty (32)

I dld not want them domg a certam actlvnty (1 1)

I wanted them to know (n - R

-worried about cooperatlng teacher s reactlon (1)

cooperatmg teacher vnewed lesson plans (2)
cooperatmg teacher suggested it (3) ‘
the actnvnty (2) '

[ expecteda certain responee ().

so can see them (5)

they could see me:(3)

| was the modei 3) ‘, - o o, |

1 wanted to show them (5) '

get an overvuew (1

could see everybody (3)

chlldren would copy me. (1) ‘

ynf you show them they remember (1)

wanted to see what they could do (2) N |
to see if they were on task (2) -
to watch other chlldren (9) '

wantedto see whattheywere domg(10) SRR o S . '

watch students to check for response (1) :

amount of equupment (1)

take out or. put away equ:pment (2)

6 .



338,
339
340
341,
342,
343,
- 344,
345,
346
347,
348
349,
350.
351,
352,
353,
- 354,
1355,
- 356,

357,
358
359,
' 360.
381,
362.
. 363
364..
365.
366.
- 367.
368,

adapt to equipment {4)
respeot for equipment (5)
in"su‘fficient'eq'ujpment (3)
equipﬁment not being used (1) .
easy to rnanipulate (3)

sufficient equ'ipmentl (1)

lots of room (1)-

they run towards the equ;pment (1) :
may knock over the eqmpment (1)
other group sets up equipment (3)
time requrred to set up equiom'ent (3)
introductory actnvnty (1) ‘
equnpment broken (1) A _

didn't want to move equiprhent {1
equipment ‘Was a'Ir’eady there. (3')

equipment was set up that way (2)

space/equxpment mlght as s well be used (1)

_they should learn how to take out, care for equupment 5)

equlpment not avanlable (3)

equlpment problems (2)

equipment/material. available (10)

so they -‘Would heve room to move (2)
Cle] they can move more freely (1)

temperature (4) '

\_ssze of gym (12)

the environment (2)

wanted to 'giv‘e them :

wanted them to experi- -

for variety (31).
for c‘:oh‘for.rhlity_'(ﬂ

something different (51

122



- 369.
"370.
371,
. 372,
373.

- 374.
7375._
376.
377,
378
379,
380.
381.
382
383.
384.
385,
386.
| 387.
388
389,
- 390.
391,
392.
393,
. 394
3.
396,
397,
s

399,

make it interesting (1) ,
keeping it simple-(5) -
poiut out key points (2)-
give examp!es (5)
Wénted to be really specif.ic‘TU
try different things (20)

point out variaticné'( 14).
g‘ive,tvl.jer;i iiaeas.(23)

give me idea§ }1)

give't‘herﬁ directions (3‘)‘

needed a structured agtiuity (3)

sequence/progression of material (44)

leads into’ ne}(t éctivity (1)

varies presentation (2).

fits in with activ‘ity' (19)

needéd one more‘ activity ("1)
a novelty (1) L
develops skills (10) =
gets.the, _'poiﬁt across (3)
ihtrdduces new concepts (12).
a héuement cduéept ©®
focus of lessoh-shifted (2)

following my plan (2) -

‘wanted an ‘unstructured environment (1)

material previously covered (1): o

an activity we're working on (1)

pfnf;oint‘alternativ,e's;‘( 1)

important aspect of acfivity 8

impdrtant basic activity (6)

‘theme for the 'davy (15) . .

objective of Vl_és'son-(3v6) "

E

~
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400.

401.
402.
403.
404.
405.

1406.

407.

408

409
410

T 411

412
413

414,

415"
416.

417,

418.
419,

420.

421,

423,

422.

424

425,

- 426

. 427.

reinforce theme (6) _
theme could be expanded, built on (3) -

not theme for the day (2) .

activity needed later in lesson or unit (17) 1

control or cla'ssrb'om management (43)
cues (6) '

time {10}

iinsufficient time 27y

‘éffibient use of time (11

get on withiit (1)

needed more time (2)

v’ve'Were‘I’atve (n v

enough time had been spent on it (3)

the lesson plan (2) . V

t.ilme for planning ()

time of day of lesson (1)

saves time (3)

it took longer than | thoﬁght it would (1)
it is their time (3) |

limited time with this. class (1)

takes éwax frbrﬁ gym time (2)

wastes time (11)

running out of time (2)

‘would 'fal;e too much time (2)

wanted it done quickly (2)
time to cool down (1)
Cobperatiyé 4)

discipline (5)-

428, ‘a challenge (10)

428,
" 430.

s__a"fety' (47)

basis to start, a lead-in (28)

124



- .456.

431.
432,
433.
4321.
,4,“‘35.
436.
437,
438,

439,

440,
441,
pres
443,
444,
' 445.
446,

" 447,

' 448,
449,
450.
451,
452
453
454,
455,

157,
458
L)
460.
| 461

enjoyment/fun*(15)

‘check for understanding (20) -

would interupt the flow of lesson (1)

gives them a reference (3).

quiet a¢tivity‘(1)1 =

introduction’(3)

‘couyld get started right away (2)

to get a commitment from them (1)

to get them inﬁoivéd (a)

captures fheir attention @

observation (1) ’

sets atmosphere ’(4) |

keeps children on task (3) \

in;cvi‘irv‘idual hélp (. ‘ N =
réinforcement (25) - |

gi,virig reéognifién'a}nd praise (B) R \
Ee__llp'_in.g(3)‘ D ‘ : SN
Eeminding éhildren (1e) . '
review (14) S ’/ |
recall sk'illlé'(B); :

makes it e.as_ie'r (30)

get children to thirk (4)

it was interesting (4) CRR o

wanted to use visual cues (4)
wanted to use audio cues (2)

a gimmick (2)

make _s_u're on tésk (3

get them to a certain area (3).

get used to énvironment/stimulus 2 .
get used to activity (1)

it is a break (1)

125



1126

462. awareness (25)

463. clarification (17)

-464. Iesé confusing (3)

465. for under standing (12)
466, warmup (11)

467. make it exciting (1)’
-'468‘.‘ too ﬁ)any distractions (1)
469. warmdqw% (1)

470. calming activity (12)

471. sumrharizing (1 '
472. have to adapt (2) e
-473. to divide into groups (2)

474, establishing a routine (7)

475. convenience (16) o P |
' 476 ehcoqragement (4) L " T
477 mqtivation‘ (7) ’r ‘ - ’
478..‘exp|at‘1ati'on-(3) - ‘ o IR
'4‘79‘. 'preventati\)é (15). | N

_ 48\0 guidance (4) -

’ ‘48’\‘1 . doabhiﬁg points (‘2v)_

482. feedback (8) | | )

4‘83.‘-;§racti’ée (9) } :

/484 burn off energy (8) o /

© 485. it would. help them (1) T
1. 486, exer_’c"ise (2) ‘ -
487. change of pace (3) h | o : ' - .
488, freedom of choice, give a choice (11) . ' o
'489. vgive them a focus .(1‘3)v o | S ‘k‘ -
490. give them an objective (4) | ) |
491, exp'aﬁq the activity (1)

492. consistency (2) o

N



493,
494,

&

495,

496.
497.
498,
499,
500,
501.
502.

503.
@
504,

" 505.

. 5086.

507.
508.

509
510,
511.

512.
513..
514.

BI85,
- 'B16.

517:

exaggerate (1)

‘com'pare (1)

contrast (1}

redefine action (3) - -

to be creative, some independencé without directions from me (3)

use their imagination (5)

frequency of activity (1)

to remove from fun, to isolate (2)
discipline vyou!d work with him (1)

for togetherness as a grodp (2)
bring"t‘hem back on 'task ( i

separate certair;:’éﬁildren (1)

familiar w;th who is in room (2)
important to use correct terms (2)

I knew their némes (1)“

repitivtic'm" is important (1)

;10 eliminaj(ion (1) -

Qeté them.t‘bgether (1)

must be options té refurn_ them to class (2)
take-away from other children’s activitx (2)
they won't do it otf;erwisé @
popular child_ren;s artist (1)

stage is higher (m

good .cavrdic')v’a's'cular’ activity (1)

because of the stimulus (1)

518. | didn't look at my lesson plan (1)

518.

520.
521.

522
- 523,

music was recorded on Itape‘(1)
act‘ivityvfit with theimu’sic (1) | ‘

if they are clo‘s'.e to me they céope‘rate {1
music foof complex {1). o

| wantéd_to fin‘iéh it(1)
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--_52,4."
8252
' ~:7/I*':5;26.’

e

| ’37"52,8.-'
 's29
' 530. h
o _'j'f5_3._1.,
s34
Y 536

=
o osset
- 539
Cisaz
S "543.

;_that is how wt worked out (1) s

g5 suxt the actlvuty to the class (1) : \5\;

.sound carnes to classrooms (1) e , R

’.the kmd of: class (1)

i
it was the Iast day °(‘1)

actlv:ty was potentlally dangerous (2) .

wanted to see wha.t was wrong (2)

‘the weathér (3)

'glves them -a feelmg of commumty (1)

he does not have the proper footwear (1)

child does not par'acnpate well (1) 5 o

get the chrfd”actlve (1) ‘
~
l knew WhICh chlldren were mvolved (1)
.\:

l

need a physuoal separatlon so they won t flght (1)

| hoped I oould mﬂuence the student (1)

it was manageable (1)

‘sprmg/easteL' break is approachmg (1)

lndlvnduallzed program (2)

legal respons‘ibmty (1)

wanted physncal actlwty (1)
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130
INITIAL GROUPING OF UNITS " -

“it was manageable

2. . cooperatuve actnvnty '
a gtves them a feelmg of communlty
b gets them together ¢
o for togetherness asa group

3 bremforcement v

a.‘.; relnforce theme

o b | glvmg recognmon and ’prause
4 feedback , /, B
- ="a.,_ compare and contrast . S e : R
| b exaggerate : | St | | kS
: el ‘feed_back,. s
"d doaching points. _
e pomtoutkey pomts ' S - : '. EE
e 4‘f'.',i_,.-'1.gundance ‘_ - \. L ' | L 5
o 5 oy convemence/makes rt easier o
6 = cue-s L o EEE
o »Ia." ‘yyanted 'f&'use Vi’sual 'oues o |
b ’wanted them to see it - » ,
c - if you show them they remember o
d . a plcture is worth a thousand words 1 ., o R R
P ’wanted to use audro cues ST " : o | ST
f ’;Zso they could hear me. | | . |
g.-ff :f"l wanted tham to be ab1e to hear ._: Rt L -
. h, L '"chnldren hsten better |f You use a varrety of cues
) 7 : organlzat|on G , E
gy é o establlshlng atroutme .‘ ‘
B dpvrde mto groups S
- c “ get them to a certam area Xt . L

8 g novelty



B

* 1 0: fv

o

a o

‘ ..explanataon
a.
b
c.

extendung

. ‘U-

NLRE o o}

—+

h..

1. equupment avallablhty

b

: .focus of Iesson shlfted

.a challenge

it was mterestmg

- a glmmlck

. pmp\oun_t,al_ternat_lves

L try d:fferent thmgs v

for varlety v.-ﬂ' , " b f,'.'

space/equ:pment mlght as well be used‘i‘f’

equupment not bemg used N R i B ' !

- .’_'"'equment not avanlable '

: -f sufﬁcnent equ:pment :

| {‘_|nsuffncuent equupment

g _iamount of equnpment
“h '.-'_‘equnpment broken

‘ equment problems bﬁ =

131

varies presentatton

' noveity actlwty'

somethmg dif ferent

. :‘,change of pace

clanflcatuon ' S e
for understandmg Ry

explanatnon : L T e e e LT

o take behavuor and shape it ‘,
expand the actiility ‘
‘pomt out varnatnons

'glveexamples e Dt e e e

g glve them ldeas 'f: SR " e

equnpment/materual avallable



13.

. ‘emoti‘onal status

b - msecure Im afraid | mnght forget

c. I was unsure

_.'_.

a - to make sure ,

-

| ,d. i secur:ty blanket

l-was uncomfortable

I am uncomfortable wuth It

' g.{ b am more comfortable WIth the chIIdren o
X . .

ot arm. comfortable with it
I was confused

I was angry

Sk, I ‘was runnmg out of patlence

SRR T had had enough

me I wasn 't worrled about it

n my mind was ‘on other thmgs

extra—cIassroom Ianuences -

(I

I was dlstracted

. I was mterested

q " It bothers me

r. my mood

5 :s.‘ I felt badly about it N

t I was upset

l‘u'_;. : I was dreadmg lt |
v ‘ Im nervous of-o:hat actnvnty |

' w I was Impatlent

- a communlty

S -} currl,qqum -

0

-school' p'rb'ced‘Ures' éhd pho_”C.V. -'

' d Iegal responsnbmty

cooperatmg teacher s posmon S

: "a. o cooperatmg teachers expectatlons R

T

132



0. other expenences i

133

b cooperating teacher“viewed lesson plans
c. worried: about cooperatlng teacher s reactlon‘ '

-d. lwas bemg evaluated Lo Ty Co

; " 8
. . .. ., . i i 1
K B o ) !

people observmg ‘
-a. faculty consultant o S . ‘ T
b researcher | |
c ~other teacher éwatchmg |
' . movement superwsor suggested it
' books ‘
‘ unlversn:y educatlon ’ _ L »
"3-a. movement educatlon courseS oA G S ! | R
_vb. | - garly Chl|dh00d courses o e s | i o \H .
Cles : "movement educatlon theory j” - S \ -
edl "'teachlng theory
' e o umvers:ty/teacher tralnlng
a " work expenences (CMEP)
b, A other actrvnty experlences e

' cooperatmg teacher s style

LA cooperatmg teacher does |t th|s way 1 <
b cooperat:ng teacher s style .
2. ,T_'cooperatmg teacher s suggestlon ’ - ‘

a - cooperatung teacher suggested it

: b .cooperatmg teacher recommended it
| :c. . 'cooperatmg techer requested |t ‘ :
d , .cooperatmg teachers decnsron o
e ‘. dec:ded in cooperatmg wnth the cooperatmg teacher o
v”'other role models ' :
A cooperatmg teacher

b. frlends v

B A saw another teacher do |t that way

%



24

‘25,

2.

28

b

Cd :-uniVersity ,professors ‘
e.  teacher | have had
classroom routine S .
a 'con‘sisten‘cy. 3 | |
‘b ’,"does’not have proper footwear -
c. class procedure and pollcy
d .the chxldren are used to |t that way

g chlldren s physncal capab:lmes

- one group of chlldren better than others

chlldrens work hablts

' fchlldren work better by themselves
work better”\‘nglth members of the:r own

: work better alone ‘

3 A.thay do not work weH in groups

b}..‘ - "they could do more s
c - chlldren s physxcal capablhtles :
. d}.'" e chrldrens size = . '
e th__ey can ‘dO"lt' /
af the“y' can't do lt Weli o :
‘v g.ﬁ | .'they are capable of donng m\ore e
qchnldrens level and expernence |
S a "chnldrens level and expenence
‘ b.' "-.chlldrens abllmes o el
L c, | 'chlldren not advanced enough '
d. - don't know theur body parts
| B e ' they havent had enough experlence L :
affectnve goals _ :

‘a R chlldren wnll feel more comfortable_l CoE
= b - »the‘y _wnll have a good-self. _c_oncepf'
c "'they‘ will feel 'jsuccess LT

’ d ‘ they will feel secure

sex

X

1‘_34. :



32

36

29. . chiidren’s previous gxberienc‘é
L ha previous experiehéeévolf.‘class | SR e
b, Ano experlence with this actrvuty . | i
c "they are not familiar with the actnv:ty'
d, chnldren dldnt know thls
e they are fammar with the actmty ‘
_ " §. children's fll’/St ‘nme< |
] 30 focusing o |
e f-'ig‘ive' them a fpéus‘ !
b. gi\)e" ihém én objécfivé .
c ~ give them a pomt of reference ‘ o e
31.‘-‘xtsabreak |
it was unconscaous P ‘
a A : it waé unconscious: Lo ,:
b. . Idont know | _
c. _.‘ . hadnt thought of it
d. 7' _no reason - ' .
) e . itwas spontanéous F o
1. that is how it worked out. "" o ‘ & ’
‘safety | | _ .
‘A'a’ : ‘thsy run towards the equupment AR DR m
- may knock over the equnpment Eut
. ",safety _ -_.‘ .
o X3 '_actnwty was potentlally dangerous
e | thought it was safe
34 thmgs werent gomg my way | A T E \ L
- 35.  children's era . e .' o | :
o . PoPuIar chnldrens artlst RO R 2
b chuldren could ndent:fy wnth it o
have to adapt , R |
" a -adapt to the equipment available o



37.

- 38.

39,

40,

‘b, activity fits with the music _

a0

the stimulus

a  because of the stimulus -

c. fits in with activity

d. music too complex |

e, music was recorded on tape \

— i
. Y 3
sound pro;ectlon ;’ {Z "
S i
. B . AN
a . sound carrles better .~ - we. b

b. ttsloud

c. my voice doesnt pro jGCt

) surroundtng issues '

my clothmg

a
b. it was the last day

the Weather :
spring/easter break was coming

e time of day of lesson

f. terTip'erature ‘

: freedom of envnronment

a2 for conformlty L \,

a2,

b. ‘% wanted to be really specn‘nc /
&  give them durectlons . /

d : wanted an unstructured enwronment’v
e’ needed a structured actnvuty :

'so they would have room to move freely

acchmatlze

e. -.get used to envuronment/stumulus

b B get used to the actuwty '
a3 'the gym enwronment '
‘a_ stage is- higher R

b 4”the:envirenment:.

. lots of room.
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44,
45,
46.
a7.

48.
48,

" d. individual help

- / ~
¢

- B e L
ot X

. d. too many'distractions in the Qym

-

e size of gym

- f. sound carries to other classrooms

would mterrupt flow of Iesson :

needed one more actnvnty

‘they had had enough of that actlvxty

help 4
a “lhoped| could help

b it would help them
¢’ hélping - |

| lost control - S s s

"I was responding to the children .

" a. the children

50..

b. 1 was responding to the children .
c. | was gomg wnth the row '
eff:cnent use of. trme L ‘ g

" wanted it done qunckly

a
b ‘efficient use of time L

a0

get on with it

saves time.

e, could get started right away

f_._; enough ttme had been spent onit’
takes away /from‘gy‘m tlme .
g wastes time - . , =
-~ would take too much time
o 'tlme requured to set up equ:pment
" I|m|ted time

a . time for: plannmg

‘- b limited tlme wnth »thls class

c.  ittook longer than | thought it would -

-
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52.
53
54,
55.
56,
57,
58:
58,

81,

62,

o}

Uit is their time

insufficient time

~ we were late

running out of time

needed more time

I dldnt want everythnng brand new -

I knew thelr names

| forgot

gives me ideas . = -

you can be too specnfuc

|t is a hassle

children't emotlonal status

a
b

o -

o

"
- 60. )

.

~children’s mood or attltude

children distracted
children discouraged |
children excited

they like it

‘they don't like it

| chiidre'h complained

numbe_rs/si'ze of‘grbup _

a.

-a

o a

b

size of class -

my expectat’ibhe

my expectatlons v;

a

B did not want them domg a certam ac’uvnty

o expected a certain response

b, number of children |

c. nUmbe_r’of g.r".oups '

my ldea . | | _
I couldnt think of another way

b. it was the first thing | thought of

c it came,out of my. he'éd -
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63,

64.

- 65.

66.
67,
68.
69
70.

71

d.

fitness attributes of the activity

a.

a.

" b.

e

d.

e

I wanted a certain activity

exercise

b good cardiovascular activity

,Warmdown

a. vs‘/érn.\d‘O\)m

b -quiet actiQity

c. --calming "ac"civi'cy‘Bt
dtime to cool down:

Jintroductory activity

warmup
basis to start, a lead in

introductbry activity

introduction

get the children responding |

activity improved

children can overestimate their ability

child does not pav‘r‘ticipate well

amount of physical activity

a
b.

‘.?L'?

T @

j

a o

burn off energy /

freéuer;cy"of_ activity .

‘wanted physical activity

no’ elimination '’

all should be active
" more children are active
children shouldnit stand in line and wait
'chvildrver:m‘don't' like to wait

. keeps children busy

get the child active '

‘behavior

_children should not suffer because of some -

139
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72
73.

74.

a.  most of them were quiet

‘b, children paying attentién.

c.  manners e
d.  children not disrupting class
e t,heir'behavior was acceptable

f.  children not off task

gives children leadership experience

children's lack of a creative response

a  children copy

. b. ~c‘:hildr/en‘would copy me-

¢ they weren't coming up with ideas
d.  children don't think of alternative
e all doing it the same way

children decided -

"~ a - child volunteered: -

'b.  achildiren ASUg‘ge'ste.d it

¢ children decided

-75.

76.

77.
78
- 79.

d they asked for it «
children’'s respbnse |

a  children's response . °

L L .
b.  children's response or reaction

Py

children not giving apprppri‘ate.r_esponse

" a  not the expected reponse

b. children doing tHe_activity wrong
c. . children not rgsp‘ongiinvg, well

: 3 L
d.. their response was slow

e not doing what | wanted, off task "
‘I wanted them to tell me what they were doihg
children will react better, ry harder

task é_omplexity B v

. a it would have confused them. . b

oy
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- 80.
81
82.
83
84.

~. 85,

I knew which children were involved

théy deserved it
children should know my expectatlons
observ(atlon '

a

b.

o

children would have tq shift focus -

I didn't want to confuse them

actvity boring

activity too easy

they had too much information to process
keeping it simple

less confusing

to-watch other children -
get an overwew
observatlon

check for undets_tanding

wanted to see what was wrong.

"

5

make sure on task

children's attributes

children don't realize what they-are dovng

lf they are close to me they will cooperate

chlldren like. recogmtlon and praise . - |

)

[

" activity too difficult

:

to see if they were on task

" find out their level and experience

Vchlldren don't do thls

chuldren are naturaﬂy curnous

- give them something they. are familiar with

* wanted to see what they were domg

4

wanted to see what they couid do

. .watch students to check for response -

'

N

chlldren wnll act weII if it is an actuvnty they I|ke
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’gw'

chIIdren tend to cr0wd together

o ge: ‘teachers physncal condmon

ca

« S "b.'

. \‘\ d B ‘

4_‘e.',

Ive been snck v '

Im tlred : LR

¢

Tt would take too much of my energy‘ .

my vns:on

lt saves my vonce e

.87, ﬂteacher s needs

_'p_

e IR d .
- B .'uy

- ‘;;b. .

i

) ta.

. v .“C_.l v_

8 1 not workable

"d

" 92 5';workable

a

v '..‘.that 15 what I asked for

I needed rthe practnce

Ineeded the. exposure

88.+ teachers personal preference SR

personaI preference &

) I Ilke it, its: fun -

Idohotluke R D b

l can ldentlfy wrth that

E 89.",t’eachers personahty

personahty s : ., R
‘me.
oot (-

T eachers dlrectlons s

I dldnt epraln lt weII

"that IS the way ] epralned lt

o had prevuoust explamed the materlal

: a lt dldnt work ‘L. ‘
g 5‘;b‘;

G .

: It doesntwork RN

lt wasn 't worklng
[ it, wouldnt work

no,thmg works out - ‘

|t works

g

-t

N

o
\
o
L

R e SR



96

97
98.

"wb- ;

- o3
o5

B c“’

it"w,las*the best \}vay‘f S
itis Iogtcal g e

o thought it would work better _

,seemed to be the thlng to do at the t:me

i was talkmg too much "

N

N wanted them to_ understan‘d_;
the lesson plan
o diqn’t look at my Iesson‘plan : e

b

the lesscn plan

followmg my pian

classroom management

o

o

_control or classroom management

N '»» d|s<:|phne

.separate certam chuldren o
: ”must be optlons to return them to class i

brmg them back on task

,',:,keeps children on task '_ Ll

‘need a phys;cal separat'on so they wont fnght

-”drsmplme would work wuth hnm

to remove from fun to lsolate

I hoped l could mfluence the student

'fneeded hejp ;

fawareness L

8 chsldren havmg problems o

A wanted them to know

1 LA

chlldreﬁrnot understandmg

chlquneeds atﬁ@ntlon '

- chuldren needéd help | o o \‘" :
| a %ﬁéml %n should know thls E 4‘

reness - '. R LR AP

wanted to gvve them the expenence ', o

1143
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- 100.. individuali‘_zed program

: lOlfchildr‘en’s Rabit

,‘ ',1 02 practlce :

.
b

- chlldren need practlce

practlce

repltltlon is lmportant

"103 fammar wuth who is'in room :

:._‘>.104 gets the pomt across: - - B I

-105. sequence and progressron of materlal

b,

To@

' leads mto the next actuvnty

i materlal already covered

e l was worklng in that dlrectlon

- .result of last lesson S

B ‘theme could be expanded bunlt on
.‘i'-,‘sequence progressmn of materlal
"Aactlwty needed' later in lesson or unit
: actlvnty in Iast class SR

‘ actlwty ln last lesson \ . o

B 06. sugmflcance

o Y'b-'"
et

.»,d.i

mtroduces new concepts
develops Skl”s -

lmportant aspect of act|vuty

- |mportant basuc actMty

:».‘.;'1‘071." leSson theme

Sl a
o b.
S
Ld
’F”:'.é,,

108 Preventnon B ,' . 'zf 3

Sy

..'svan actwnty we re workmg Dn Ky
}_-ftheme for the day L

. »‘not theme .for the day

a movement concept

-

o vcontlnue |n gym what workmg on in class o

142



b.

<it will make the lesson successful

preventatlve

_ mlmmlzes problems N

‘1'09. revnew ,

: summarize

re'\iiéw

. remlndlng ch:ldren

W redefme act|on

"_1 10. mot:vatlon N

3 ‘motlvate' o £

)

‘lgets/captures thenr attentlon B ;f’
‘get them mvolved a commltment

: ;sets atmosphere o

f'encouragement e e ey

: make it exc:tmg

v-‘ymake it mterestmg

o i teachers abllmes ‘

: V R a.
'»d.“ 5

o 1 12-.'teacher s prevrous experlences wnth actsvuty

a .
b" .

~it's: a hablt I have

't lsbnot what I'm: used to.

that’ IS ~what l~know

my abuhtues
1 dont do it well ‘
<l wasnt able to do :t all by myself

I dndnt want to try it by myself

experlence with other class/actuvuty

’I ve trled other thlngs
B B

- 't am famlhar wath it

my prlor expenence wuth the actlvaty

I work from whatl know v' L ,

that is the way l do lt -

L REN

145



146
: g ,I;have’n't‘done’ithis befche
k Iueethisactivityalot | B . S LT
| - the things’ lenjoyed as a chlld | R e |
113, teacher s prewous experlences wnth the chlldren
‘ Sa prevnous expernence with. thls class R ERE , . L o e
b v‘ " other- experlences th_rcugho_ut day | | \
c ‘fi'ret time Wi'ththis'class - ‘ ,
RS d. " Iam not famlhar wnth the chﬂdren L : » § ‘_ o
1 14,_teachers mclusnon | ‘ | | |
| a : | want to be part of the class
» b I like to be mcluded in the 1essoh to partucnp’ate"v» -
118, teachersdecnsnon - v ' i |
4 a= , ldsdnt have to ST e
K b ,I dec;ded not tp do ltn‘,‘r % i : : ;
= c ! chose to ngnore it
odo Iwantedto / : :._ 8 Y ; i N
Q ,elv,yj ' lchose to' do |t L v‘ s |
S £ | d:dnt want to ' » i
o bgl. - i tj:dnt want to move the equnpment )
v 116 they cguld show what I wanted
117 wsnbnllty ' o -
o ,-.a".-, could see everybody
b, so|can see them L ' | e
- c they could see me o ‘ : o
11 8 1 thought they knew that \ §

119 enjoyment/fun V

: 120 actavnty completlon ‘

L 'a.‘-' - l wanted to flnnsh the actlvuty B
T b l wanted to flnlsh |t o e
e 'fchuldren know they will get a turn

d ','v_'they had funlshed somethlng E -’A ' o



o . 147

e "chiildren had‘finished activity
f some children did not have a turn. _
g “ chtldren had not: fmlshed actnvrty
121 |mportant to use correct terms
122, mstructlon time is |mportant

123 take away from other chlldren 5 ac’uvrty v

R | 24 they needed to change thelr behavnor

125 makes it personal . e
: ']26 chlldren fxnd it easner _ ‘ ’
i27 a-new response =y

-a. ‘a new response _ _ A
vb. ; chlld's response was mterestmg drfferent . k R v
» ‘12‘8 antlmpated behavxor ‘ » S .
éa.' _not sure what thelr response would be
b, ,’rlt would be chaos V S

el ;chlldren will mxsbehave B
i d ~ they won t do it otherwrse
129. chlldrens memory L '

Il

a recall sk|||s j SR Te—
b chlldren wrll remember v‘ ' | ' 6

: c - children dldnt remember S s ’

© 130" unacceptable behavror
- 'a._" thelr behavuor
b chlldren talkmg
c y i chuldren n0|sy

d -chnldren not paymg attentlon i
- '_e.'v', " ,chlldren mlsbehavmg ! ,' "

b' f chlldren not Ilstemng ’

" itwasa IItﬂG chaotlc

T @

chlldren lnterfeermg W|th other chuldren dlsruptcng class S

i

' unacceptable behavnor

L



Ca chrldrens age or grade

0

oTh

PEF

i freedom of ch0|ce grve a choace R /

133

o

)

134
135
136

a chlldren wﬁl prck up what lm domg

,kmd of class -~ S

Creative decisions’

g - chrldren needed direction
h

- chrldren not actmg cooperatlvely ,

131

1

‘ b. krnd of class

c . the class was off that ddy

d.. sult the activity to the class

=

: chuldren wrll reahze there are alternatnves

a
b. - get chrldren to think

. glves them a chance to think
d chlldren should be active part»crpants ’
: e.,y vchlldren should be able to make their own decrsrons '
i wanted them to’ experlment explore ' a

g. fo be creatlve some mdependence wrthout drrectlons from me e
X _ . '

>to use therr lmagmatrons )

Pro;ectedneeds NS S

‘a they need to concentrate

' need to reahze what they can do

.'chddren need to take - responsrbrhty
' *chrldren needed it

M- chrldren need 'to hsten : | ‘

~f " chlldren need to rnternalnze theme

BN

children need to use their imaginat'ions' B
IR chrldren need to expenence thmgs ;
| am a student teacher
I wanted to rework the maternal v

settrng an example

b settrng a good example |

‘i4,8 o

“



c - lwas the model

Cood wantéd to show them

137.
138,
139,
140.
141.

it is not my class : -
I wanted to know why
Im trymg somethmg dlfferent

I dndn t want them overexcnted

|deas,-bellefs, philosophy

it didn't matter L. '

a
b, itis worth it

“e. I'think it is important

}142.

d itis importa’ntvtfor them to learn

e ldeas behefs phllosophy

©

actuvnty for the teacher

ca | was gomg to be actlve -

143
144,

. ) b. - chlldren respondmg very weII '

' "d. expected student behawor B

145,

b, I. was not gomg-to be active

I didn't notice, | missed jt

ic:hlidren glvmg appropnate response a

a - antncnpated reponse

c. v/ Chlld domg act|v1ty well

chuldrens energy Ievel

Ca. they were ﬂdglty

g b, they were tired -

c. - children e’nergetic

1486.

care. of equ:pment “ : Sl

s respect for equupment

b take out or put away.- equnpment

';"c. = they should learn how to take out care for equupment‘ :

147.

no control over- equlpment orgamzatuon o

‘ :a'. _other groupvsets up equipment .

149



&y 150

b. equipmént was already there
c. equipment was set up that way
148, easy to manipulate .

- 149, the activity



APPENDIX K

FINAL LIST OF VARIABLES -
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- VARIABLES
to promote stude\ht togetherness as a groﬁp
a. pooperative_ | B -
b giQe.:; them a feél@hg of communi’ty
¢ gets.them together '
4. for togetherness as .a group
giving reinforcement
a reinforcement ’
b. reinforce theme

c.  giving recognition and praise

_teachei"giying feedback _
é . _compare and contrast to pinpoint‘the dif'ferences
b.  exaggerate important aspects ‘ |

" feedback - | A

c
‘d. ; coaching points

¢y

e ~ point out key points_’>

f.  ‘guidance |

us_é of._c.ue's .
cues

a
b. ~ wanted to use visual cues

bl

T @

c wanted,them to'seie_i‘t
d if youn-isﬁﬁow thém they r,emerhber |
e. a p'ictur'e is worth é'thousalr;d Words
- wéntea to use audio éue‘s X

56 thé'y cbula heér ‘m__e

f(wanted tham to be able to hear
i children listen better if you;use a variety of cueé

. sound carries bett'ei_ o |

k.- it's loud
.. my voice doesn't project

m.  could see everybody \

152



n

0.

o

b
e
c

so | can see them

they could see me

. organization

.

_establishing a routine

divide into groups

get them to a. certain area

giving an explanation

a
b.
C.

d

a
> b.

" C.

g
h

| \ A .
gst the point across

clarification
for uhderstanding

explanation .

* teacher extending performance

take behavior and shape it
pinpoint altern_étiveé
ex;;and the activ/ity
‘ t;‘)';':differen”t thihgs
for Qariety |

point out variations

. give examples = -

give them ideas

eq'uiph_'\ent availability

a - ‘spaée/equibmgnt might as well be used )

J.@Q

" equipment not being used . _

* equipment/material available

equipment not available
sufficient equipment
(insufficient equipment

a‘mb_unt of equipment

- eqdiprrie‘ht broken
: equipm'_evht problems

have to adapt to equipment available

L

%

163



154
9, emqtional statué’ o(f t;ga"c::herk’
a ~ insecure, ‘l'm afraid l'might forgét ‘
b. | | was unsure v
¢ security bla_ﬁket .
d lr'was uncomfortable ’
//,ﬁ am uncomfortable with it . 5
") am more comfortable with the children
g I am comfortable )with it ;
h. . IWas co'rjfused ‘ ‘ . L o e
i'.v 1 Waé angry |
j | was running'oAu‘t of patience
"k 1had had enough
L I wasn't worried aBout.it‘
‘. my mind was 6n other thinés R _ - N
n. 1 was distracted | | | . L
0. lwas interested B e
p. itbothersme s S - _ "
q nﬂy mood o o - L o -
o felt badly about it o S -
..s_ | was upsef' _ | o
| t " lwas dheading it | : - o
u’ ' I'm nérvbus of that activity ‘ -
v.  lwas iﬁpatiént
10. extra;classroom influences .
| - a  community
b c.u_rr’i.culum. )
c * school procedures and pf)licy a o A
d. IegalNrespbnsibility | ,\ ) | o

1. cooperating ieécher's position in regards to evaluating the education practicum
a I am just a student teacher | ' |

'b.  cooperating teacher's expectations



i L
c. cooperating teacher viewed iesvoh p!éns
d. _worrled about cooperating téacher s reaction
e. T \;/as being evaluated - | | ‘
12, beople observing me teach -
a | facglty consultant |

b.  researcher » : ' : '

=
c. other teacher watching u 7
13. movement supervisor suggested it ‘ s .t )
14. umversn‘.y educatlon u
a movement educatnon courses _ o . S .

b. early chaldhood courses . -

c. movement educatu,on theory - o
u d. teaching theory o . ) .
e unuversuty/teacher traunmg “ ; h . }
15. vether experiences prlor to sfcudent teaching | C e
" a "~»work‘experiences .(CfMEP) ) o Y .
o b. dther ge-fivity ‘experiences“_ L e Lo

R Cemg

Q ~another teacher ﬁo |t that way




D T R O P R ||

; i ,g.'é teachers 1 have had g SR ‘

' 18 classroom routme set up prlor to student teachnng |
a "cons:stency : o |
o b. ."does not have proper footwear
c., "class procedure -and. pohcy ‘ | s Jrif-"‘i‘fv‘ ’ " o o B . i
e ‘the chlldren are useggto it that way s |

T o é; i -chuldrens hablt to Ime up thls way

“"chlldrens physucal capablhtles o

_. o

\ v _c "":'chlldrens S|ze SRR o S
| d v.-they candmt s R

o o

’.they cant do |t well

they are capable of domg more E

'9-,."' _ch:ldren s age o grade gz i E
200 chlldren? Ievel and experlence o

A ohlldren s. level and experuence

\

one group of/ chnldren better than others ‘, S '

chlldren s abnlmes

c
Cd chuLdrén hot advanced enough _ v
fe.-:ff dont knovy the»r body parts S SR
o they havent had enough experuenée |

e 9?,,, prevuous expenence§ of class

: if\chlidren dtdnt know thus

k ‘_._r-"“they are famlhar wnth the actuwty ' 2 B e o O

: , 1N i‘:_'v“chlldren s flrst tlme -
m ""_'._somethmg they are famullar w:th
n vv‘_‘chlldren know they wil get a turn P T

2 affectlve goals for chlldren SRR S B
D o ) °i, R R S e SRV



L »23 teacher focusxng performance

157..

a. -chiloren :‘will feel mOre‘comtortable' R
: b. they wm have a good self~ concept
4 c they wnll feel success ., _j ’
"d. ‘i»‘ they W|ll feel secure e i o ,
" 22 chlldrens work hablts o S , S
:a’ : chlldren work better by themselves \
b : work better w:th membérs of thelr own sex -,

Ce "work better alone o

(o d : _‘they do not work well in groups

glve them a focus '»_J-'

9

"‘b:.‘ glve them an ob;ectwe : .

_ : 'c. ‘gnve them a pomt of refe ence
g 24; spontaneous teacher behavnor [
A nt was unconsmous ‘.‘
b .lt was the first thlng l tt ought of
c _‘-"lt came out of my hea
d it was spontaneous )

e - _that is- how nt worked out : L

- 25 safety

a safety ‘ R

| b ; acth'tY was potentllly dangerous
o : é : lthought it was saf S
26 Chﬂdrens era o = ;/ : »_ .. ﬂ Sl
. a popular chlldrens artlst . o

B 'b.’ o chlldren could |dentlfy W|th {t 2

27 the equ:pment/stlmulus was approprlate for the actuvnty
| a it was easy to mampulate L ‘

b because of the stlmulus N
l’.c. actlwty flts wuth the musuc .

a7 fismwihactvity .



"2_9‘.

o

o a 0.

' . : . -

& music too complex

_musi¢ was recorded on tape

other |ssues |mp|ngmg on the envnronment ‘

a: ,‘my clothmg L : R
© it was the Iast day | |

) ’the weather X

" "_sprmg/easter break was commg

--‘~t|me of day of lesson

j : temperature

" for conformlty wanted everyone the same

a
‘ b,'f.\‘_ wanted to be really Specmc

d - -_-wanted an unstructured envuronmen’c

; g:ve them dlrectlons

o

o ve'.;,_, . needed a etructured actlvuty

- 30,

acclxmat:ze the chlldren |

/

Ca get used to envnronment/stlmulus

; b get used to the actuvnty

‘*the gym envuronment~~

a
b .

' c I6ts of room ; - f ,1: o :'5;, S
o

4

: stage is hlgher :

.the envnronment

.{u

- too many dlstractnons in~ the gym o o

:J'

. size of gym

-ty
N0
o
f =y
3.
e
(2]
n )
g
o
7D
-+
0.
"*’?.“
5 .
D
=
Q
N
w
R
=
0
-
3
(n

: d :_‘,E‘.-md:vrd, al help S

2 effucnent uss of t:mevj"'~-""'

amount of structure the teacher deslred for the Iearnnng envuronment

v
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%’“g&i 35 chaldrent emotlonal status

T

34

W

:_.;. h;-/".

36

C

o

: j;"

wanted it done quickly
efflcnenl use of t|me
.get on wnth it
:saves tlme :
v could get started rlght away |
B enough time" had been spent on nt .
: .takes away from gym tlme |

wastes tlme

would take too much tnme Yl S ‘, K ,' -

time requnred to set up equlpment

lumnted tnme/tlme avallable

-a

b

o
o
gl

/

a
b

numbers/sue of group T °

‘ a
b

.

Ctime :

. |t took longer than I thought it would

-":-"they Ilke lt ’
: ‘ f!.‘ .

Lk

" time for planmng

llnmlted t:me w;th thls class

. msuff;cuent tlme .
we were Iate
runnlng out of tlme

needed more t:me T e

: chlldren s mood or att|tude- S
chnldren dustracted ;
| 8h|ldren dlscouraged

.ch:ldren excnted

‘fthey dont like it |t B

chnlch’en complalned

stze of class L
number of chlldren

number of groups
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37. warmdown "

R

/warmdown

| q‘uietactivityf T TR L i

o

o e 3 calmmg actuvnty
"\‘ S 5 | d tlme t@ cool down
.38, -.‘mtroductory actnvnty
a ’warmup o
‘b. -.,‘baS|s to start alea&i in ; S : e
se '}mtrotjuctory actlwty B kS \ ' S : ,.‘f/v e RV
S ‘-vlnntroductlon S \"?-' | | B
S BT ,"e.".' S _get the chlldren respondmg/started .
: . 39 « amount of phySIcal actnvnty mvoived m th]e lesson/actlvxty
| an burn off energy ” s
S b frequency of actuv:ty
c wanted physucal actmty
d - - no ehmmatlon from the game
| ‘e Call should be actnve : ; R PRSI tor oo
7 f fmore chlldren are actuve | | q |

g »t_'keeps chlldren busy Sy S

. ; s . 5&
o G get the chnld actwe

40 .J chlldrens Iack of dlsr tlve behav:or - : : ‘,.‘ . KR
. a. most of th;m were’ quuet A R
' { f b.', : . chlldren paylng attentxon )
AR c ’:f\fmanners e \
y ' d ‘chlldren n’ot dnisr.upting' class ' :
e .‘ the:r behawor was acceptable

" ‘chndren not off task

) 4 1 | _.chuldren copymg

Can ,chlldren copy

ES

'b.‘ * chlldren would copy me -

e ‘:they werent coming up wnth ldeas_",. L i

S



. a v‘\

a2,

A

i
43,

_C

b

a4

o

sl

a4

chndren not glvmg expected/approprlate response e

0

d

.

. the chlldren

T

-chnldren glvmg approprlate response

N S

e

46

characternstlcs of the actnvnty

e . ’ o

Cov a
' d : chlldren dont thlnk of alternatlve» : ;
e : all domg it the same way B ﬁ/ .
‘_chlldren demded _
‘child volunteered e
s chlld(ren) suggested it
' chlldren decided -
- they fasked-for, it”. : S
ohildren‘s-re’spOnse : - \ |

chuldren 5 response

‘_'chlldren s response or reactlon

e
PR

A was respondlng to the chﬂdren s response :

-1 was going wuth the flow ’

-‘,act|vnty umproved R

- bismt the actmty to the class o
they. deserved |t

—anew response e

: chnld s response wes mterestung dlfferent

P

) :'children dldnt remember

antucnpated reponse oo
chlldren respondmg very well
chuld domg activity well :

"expected student behavnor

. a v '.notJ the. expected reponse -
b f chlldren domg the actuvuty wrong P

chlldren not respondlng well

-the:r response was slow ST

»not donng what I wanted off task

a

R
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. & achallenge - - .~ ‘ o e
b. - varies presentation

C. ' novelty activity

d- éomothihg Adiffe‘reynt; R
e it was "inteirest‘ing o 0",.; T .
£, -a gimmick o | |
g . change of pace
E h abreak’ '
i the activity . '
8 k'j.'_, | . it,was,fpn.lerij()yable'
v - ko -activity boring »
| V B S activi‘ty 'too'easy o ' R . \___“\
m actuvnty too dlffncult | | A PRI |
n o good cardlovascular actuv;ty g " ' ’
'47. use of observatlon ' v : |
| "a_ "ito watch other chlidren . R g e
.wanted to see. what they were: domg ERIE Ty
e e an overwew g : ':, SR = v
d "'obfservatuon S | | o

- lmakesureontask L e e e e /

Rt

"’to see |f they were on task -
o g check_for,undorstandlngv o :‘,:,j-’ SRR T e e
h..". watch siuderﬁnt"s:tocheck for‘réspo_nse T V

find out their level and experience - -

g Awan‘t'ed to s'e'e‘ WHat'Wa's w‘rong"\ '

k. wanted to see' what they could do

L to make sure

‘ 48 teachers behefs concermng chlldren

a _I'?" chﬂdren shouldnt stand in hne and walt

N

lldren dont hke to walt

Yo

hnldren can overestlmate thelr ablllty




49

‘a
b

(IR
~h

m.

"teacher s physncal status

.a.
b

oo

~ children find it ea

I was not gomg to be active

r‘ _ . /
Ller

\ o

' chlldren dont do this

' 'chlldren dont realize what they are domg

chlldren wull act well if |t is_ an activity they hke
if they are close to me they wull cooperate

children like recogmtuon and pralse

children are naturally CUI’IOUS

chnldren tend to crowd together

chsldren should be activity participants

chlldren should be able to make their own decnsnons

|
‘

"'l ve been sick -
o m tlred

|t would take too much of my energy

my VlSIOh

. lt saves my voice

I'was gomg to be actlve

teacher kS deswes personal preference

o -0

7 @

o hke to be part of the class to partncnpate »
- personal preference : // o

.I hke it,. |t's fun

o 'l can ldentlfy th" 4

1 wanted to fmush the actuvnty
i wanted to know why ‘
v"l wanted to reworkﬂ ‘the material -
1 dndnt want everythmg brand new
o needed the practlce ’

ol needed the exposure e

l do not hke lt -

e
*
.
o

B

163



51.

B2,

53,

o

m.

me:

workability. of the activity/lesson plan

a.

a o o

T @

m

‘it is logical

it didn't work

it dbesn't Work

it wasn't working

it wouldn't work © ~

nothing works out , N

it-will make the lesson successful
convement/makes xt easier

it was manageable

it works

it was the bestway e

[ thOught it would work. better '

seemed to be the thmg to do at the tlme

classroom management

T @ e

a.

separate certain children

keeps chlldren on task | ‘\" ‘ .

"

'need a physncal separatlon so they won't flght
control or classroom management '
',dlscupllne ‘

discipline’ would work wnth h|m L

to remove fro,m fun, to isolate’

~ must be options to return them to class

bring them back"onwta'sk

they needed to change their behavnor

take away from other children’s aCtIVHIy
munlmuze problems '

prevent dlsruptlve behawor

, chlldren needed help/were havmg problems

g chlldren not understandlng

164
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" bl child needs attention
o} children r;\eeded heip
» ,'d. children havung probiems
| 54 teacher’s bellef that the material is lmportant for ch:ldren to know ‘

children should know this

»

" -b: - awareness
c. | wantéd them to kdow . o
‘d. . wanted to'gi\)e_theh thé experience
e | wanted them to understand B .

55, ’sequence and progressnon of material o ‘ o \

a . had prewously explanned the materlal

b - Ieads into the next activity .
c.-v ‘ matenal already covered | SR ' . '}. Ji
d contuhue in gym what workmg onin class . - : /
e. dwas worklng in that direction

£l | result of last lesson '

g theme could be expanded built on
sequence progression of material

i activity needed later in lessod or ui)it

dj. " 'activity in last clésé |

k. | activity in last lessc{w .

_L it would mterrudt t;; flow. c;f the Iesson ‘

56 sngmflcance of the lesson materla! |

introduces new concepts

a
. b dévelops skllls :

jortant aspect of actlvuty o
dlt Lim ortant basic actnvuty
l ;r;e'call skills

W

f'.‘“\’f‘ repetmon is umportant S o " ‘ Lo
g practlce

57. lesson theme/objec:tiv'e

K

2



h

58.

59,

60.

6.1;

giving a review

a.

b.

2

C.

d.

- following rhy plan

a movement concept

- an activity we're working on

theme for the 'déy
not theme fbr the day
objective of lesson

exercise

the lesson plan

summarize

review

reminding children

~ redefine action

teacher motivating children

oom

o o0

e

f.

g
teacher’s. abilities

a

b.

c.

d

- gets/captures their attention

get them involved, a. commitment

sets atmosphere

"motivate

encouragement
make it exciting

make it interesting -

my abilities
| don't do it well

| wasn't able to do it all by myself

I didn't want to try it by myself-

teacher's previous experiences with activity

b

C.

~ it's a habit I have

| am familiar with it

experience with other class/activity

I've tried other things

z

|
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JF-Q

o

62

63

64.

b

Tk
s

L m

n

teacher's pre\)ious "experiences with the children

a
b

c

Q-i

i

my prior experilfnce with the activity
it is not what I'm used to |
that is what | know XA

| work from what | know

thay is the wyy | do’it

| havent donpf?hns before

I use this actmty a Iot

the things | enjoyed as a child

I was“t_r'ying something different

gives me ideas

prevnous expenence wnth this class

other expernences throughout day o

first time with this class

| a n not famlhar w_nth_the children} :

"1 knew their names

. ._'g. ‘
>teacher'§ decision

A‘a

b.

®© a o

h

h

it is not my class

it is that kind of class

O gy
D

that |s “what | asked for

: that is the way | explamed it

'ldldnthaye to © I

[ decided not to do it _

| chose to |gnore it

] wanted to

| chose to do it
I didn't want to

I dldnt want to move the equment

chnldren s complet:on of the activity

a.

they had fmlshed §omethlng

chlldren had finished actnv;ty

167



65.

. 66

67.

o

d.

some children did hot have a tdrn

l children had not finished actmty '

chlldren [ behavnor

a.

o

a o

- children talking

children misbehaving

‘it was a little chaotic . ' , .

their behevior' s

chilefen noisy

" c‘hi.lc_lren not paying attention ’ -

L v
children not listening

children interfering with other children, disrupting class

unacceptable behavior:

~children not acting cooperatively
" child does not participate well

‘the class was off that day

gives chﬂdren the opportunity to make decusmns/be creative

a.

o

a o

-
projected needs of children:
a

b

‘e o

_ghildren will realize there are alternatlves

“they need to concentrate

get children to thmk

gives them a chance to thmk S : |

‘wanted them to experlment explore ‘ R

to be creatlve some mdependence wnthout d'rectnons fromme

s

to use their lmagunatlo,ns -

freedom of choice, give a choice. oy

- need to realize what they can do : T

children need to take responmb;lnty R o

children needed |t’

children need to listen -~ - -
. children rieed to internalize theme

 children needed direction

168
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h. chlldren need to use theur {g;:gmd’t;gps

i chuldren need to exparlenceftﬁw%gs -

b dhlldren heed prach_ca e

. 68. settmg an example for the children - .
a children will pvck up What 'm: domg
i b. satting-a good example °
c. Twas the model
, d °lwantedto sh’ow them o | - .
69. teachers |deas beliefs, phllosophy .
_ a mstructnon time is important -
b Qb important.to use correct terms
c children should not suffer be_cau‘serof‘so'me'
i - d . individL\}alivz‘e_d program ~
e. - makes it personal
f. - youcan be‘too specific
g | children shoubld be familiar with who is in‘the room
.-i'a_ei h.  children should know my expectatlons ‘
L itis thelrtlme o
o it didn't matter-= .
| K itis worth it ,
A think it is important

m.itis |mportant fon them to Iearn

~5

n © ideas, behefs, Philosophy
70. children's energy level
o a they were fidgity'
b. they were tured "
& children energetlc
71 care of equipment
| a raspect forn’ecjuipment »
‘rb.‘ " take out or put away equipment

c. they should learn how to take out, care for equrpﬁient

€




g

e B
s
¥ §.
e
I
s y

o b R couldnt thmk of another way

72

: 73

i ca ol dndnt explam it weIl

75‘

Qo

g 1 hadnt thought of |t ' o
h R

3 “’.'j.’ I dldnt Iook at my Iesson plan il
74, |
la 8 focus of lesson shlfted

b~ ",i.:needed one more aCtIVlty

.
3 B o L,

“ho control over equnpment orgamzatnon
u& other group sets up: equupment ‘

b, - equupment whs already there

,': ’oﬁ} equupment was set up tha"t »way

negat:ve concerns regardmg my teachmg performance .

"'Iforgot R
‘]lt nsahassle B e

. thnngs werent gomg my way

o

."—h

: A"-'.l dldnt notxce I ITHSSEd it br- . e O \ -

G no reason

II dont know - 5 /‘mé o

. needed to. adapt Iesson plan ’ R

" have to adapt

r

teachers expectatnons S e
my expectatuons

bl ‘_‘ ] hoped I could mfluence the sxudent

,-they run towards the equxpment

they may knock over the equspment

b :




1%

.. .—‘

a o

. .‘f é.
b

l dnd not want them doung a certam actnwty

6

o expected a certann response =
A 1 wanted a certaun,actnwty Ll
o didn't want them overexcuted BRE IR ‘.k

it would be chaos i

¢

: ‘-,chnldren wnll m:sbehave
they wont do |t otherwnse

T ‘:l thought they knew that SR . - v e '

chnldren wxll remember

teacher s awarene\ss of what was occurrlng

| knew wh:ch chlldren were mvolved

l was talkmg too much

I lost control o

matenal less confusmg/chlldren can manage |t

ik
o .

e

lal
bl dldnt want to ‘conf se them

oo

Iess confusnng

|t would have confused them e ‘\‘

;.keepmg it sxmple DI
) ',vdchlldren would have to shlft focus B

they had too much lnformatnon to process , B

e

NOIET S - L
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( INITIAL CATEGORIES .~ /

L o . T . B
. . : .
.

&
p

1z

“environment

- instructional behavior = "

. children's attitudes -

'-éhildréh;s attributes /anc

:"te‘acher‘ési éttri/b}i es and _eﬂ)ipel‘iehc":é‘ -

‘goals of the lesson/activity

classroom management/organization . ..

g

{%

teacher expectations = . N

pupil rés'po;n’se/behav'idr

V.

_* people who confound the environment: -

goE

o
“w

~teacher’s beliefs, attitudes and philosophy. "

. aspects of -_the'_i‘essdn/'actiyit;} ‘

R
S ;
b o .
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CATEGORIES _
1.~ planning, management d orgamzatlon th|s lncludes the teacher behawor and

decnsuons regardlng classroom management orgamzatlon and Iesson plans

' 2. teacher’s exp'erienceS' this in‘cludes all'the things the teacher has encountered, has
} experlenced thmgs that have happened to. the teacher and thmgs that she has done

wh:ch has mfluenced behav-or

3. v, : pupnl response/behavior thlS includes all the students responses or behavuor

" which. occurred durmg the Iessoﬁ’ F

4. env:ronment thls mcludes all those factors Wthh surround the sutuatuon ‘the”
o 4 S .
teacher cannot contgpl these varlables

FOn .
- W,

i he people who are &presently mteractmg wuth the student teacher (not
;,v\.rﬂ{ g Q\x .

"‘i.lncludlng the chlldren) " R

oy

.6 mstructlonal behawor these are: the?behavnors the teacher uses durung the o
mstru@onal perlod thmgs the teachWes with or to students

ol .

7 /c‘ﬁlidren s ettltudes. charactenstlcs and expenence thts mcludes all the thmgs

'?"x“

' ‘wnth whlch the chlldren come to the mstructlonal s:tuatlon W|th
' 8 teacher’ § |deas, beliefs and charactenstics /chls mcludes all the teacher s
& ,attltudes attnbutes ph:losophy and expectat»ons concernmg herself the chlldren
and the Iearnlng envnronment e :i_i &J : '
9 “characteristlcs and goals of the lessonlactlvity thss lncludes the goals
- _ObjBGtIVGS or purposes of the actuwty/lesson and the characterlstncs or aspects of

',f;'the actwuty/lesson il L e : S

v

g,
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. expenenced tliqngs that have happened to the- tea&ﬂer

' durung the Iesson

177

| CATEGORIZATION OF VARIABLES

The bracketed numbers represent the occurrences of a varlable or category

. e " (‘)
= PLANNING MANAGEMENT AND ORGAlel‘rION (330)

Planmng management and organlzatlon mcludes the teacher Qahavucr and decmons

: regardmg classroom management orgamzatlon and Iesson plans '

By B "\‘,'

1. organlzat_xon (12)

safety (50)

: amount of structu[e the teacher desnred for the Iearnmg envnronment (9)‘5 -
efﬁCIent use of time (40) .

: workabuluty of the actlwty/ Iesson plan (96)

‘ classroom management (78) .

7 . teacher's decision (23)

8. “care of equupment (12), e '\ '. .

9 need td adapt lesson plan (7) |

10. . teach awareness of what was occurrmg (3)

i o : "f;,,,» | TEACHER'S EXPERIENCES (167) o \ e

‘Teacher s expernences mcludes all the thmgs the teacher has encounte}'ed ha\s

o which has lnfluenced behavsor 0 Ll : R L VL
1. ..‘unnversny educatlon (23) TR ', Sl B k ’ f A
,;2‘5‘,, other expernences pnor to student teachmg (1 1) &) r - . ﬁ . L
3 e .people who have been role models for the teacher ,(66) '. | w e ‘ *: B
4 ,teacher‘s prev:ous expenences ‘with actnvuty (43) :.:7,_;:4 L . . |
B _;,'teachers prewous experlences with the chlldren 119) o | R R .-«'

-
: L4

; PUPIL RESPONSEIBEHAVIOR (244)

Pupnl response/behavnor mcludes all the student s. responses or behawor Wthh occurred

.j‘

N chlldrens Iack of dlsruptwe behav:or (1 1) -




- 1L equupmentavallabnhty (27) A | A S S 7

N 3 _ ooopera_tlng teacher ssuggestlon (33)

v‘(‘j\ S . : ‘ . ’ ¥ 178 '

children copying (24)
 children decided (13)

Lo

chnldren s response (55)
" chlldren giving appropriate response (33) | . o S

.children not giving.expe.cted/vvapprop_nate response (30)-

el

Qo N O R W N

children needed help/were having problems 30)
~ children's completion of the activity (5)

children's behavior (43)

. ENVIRONMENT (207)

dge

Env:ronment 1nc|udes aH those factors wh:ch surround the sntuatnon the teacher cannot

.

N

control these varfables. .f‘;" L — ' _‘ |

“

extra—classroom mfluences (26)
. B \

, : t N .

classroom routine set up prior to student teaching' (55)

other issues hnpnngmg on the envnronment (1 1)

vtmuted tlme/tlme avallable (45)

2
3
4
- 5. the gym enwronment (18)
6.
7 numbers/suze of group (17)
8

. : no control over equlpment orgamzatuon (8

'PEOPLE WHO HAVE A CURRENT AND DIRECT INFLUENCE ON STUDENT TEACHER

BEHAVIOR ve). o
' People who have a current and: dlrect lnput on student teacher behavnor are all the people'
who are presently mteractlng wuth the student teacher (not mcludmg the chlldren)
'Cooperatmg teachers posmon in regards to evaluatmg the educatlon practlcum (16? |
p 1. ~people observnng me teach (8) ‘

2.8 movement superwsor suggested’ it (19)

ES
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® O N O N W N

b
—

"1.. emotlonal status of teacher 1) . BRI o | -

179

INSTRUCTIONAL BEHAVIOR (424)

Instructional behavnor are the behaviors the teﬁchar uses durnng the mstructlonal perrod

things the teacher does with or to students L
’ ' ’ . {8 .
1. guvmg relnforcement (37) . : . Y 72’;'«

teacher glvmg feedback (19)
use of cues’(47) |
‘guvmg an explanatlgn (35)
teacher extendmg performance (96)
teacher.f_ocusmg performant:e_(ZQ) ‘ gﬁ%’ ‘, .
giving aid to the chiidren (6)
use ofi’ohserVatiqn (75) -
- giving a review (34) .

. teacher motivating children (35) .

-
o .

setting an example for the children (20) -

'CHILDREN'S ATTITUDE, CHARACTERISTICS AND EXPERIENCES (180)

Childrén’s attitudes, chz}(acteristics and experience includes all the,'\thing's‘w,ith' which the = - -

children come to the instructional situation with.

. children's physical capabilities (17)-

2. éhildren's level and experience {102)
'c‘hildren‘_s work habits (7) |

4n t‘:hildren‘vs era (8)’ I
, children’é emQtIdnal status (35). o . AN
- children's.energy level {(11) -~ - TR : sy

TEACHER'S IDEAS, BELIEFS AND CHARACTERISTICS (432)

»Teacher s |deas behefs and characterlstucs mcludes all. the teacher s attltudes attrubutes

phIlosophy and. expectatuons concerning harself/hlmself the chuldren and the Iearnmg

env:rcnment.



180

sponbaneous teacher behavior (18)
~. teacher's b,eliefs concerning children (24)
teacher’s physical status-{14) v _
teacher's desires, personal preference_s (54) \ ‘
teacher's belief that the material is important for children to know (38)

teacher’s abilities (4)

projected needs of children (27) , -

© ©® N ® O N W N

teacher’s ideas beliefs and philosophy (48) , C

©

‘negative concerns regardmg my teachlng performance (56)

—
—

‘ teachers expectatlons o8 - o o ~ o o v

S . .

\ - : . J‘.V"(:f

CHARACTERISTICS AND GOA\hS OF THE LESSON/ACTIVITY (499) ‘

L

, Characterlstlcs and go\als of the Iesson/actmty mcludes the goals, Ob]BCtIVBS or purposes
of the actmty/lesson and the. characterlstncs or aspects of the actuv:ty/lesson

w .-

1. materlal less confusmg/chuldren can manage lt (19) /

S

to promote student togetherness as aﬁgr;oup(e) N : o " -
affectnve goals for chuldren (15) e & -
the equnpment/stnmulus was appropruate for the act:vnty (26) :

" acclimatize the chlldren 3

o warmdown (15)

'mtroductory actlvrty (46) ‘ _
‘amount of physncal activity mvolved in the Iesson/actnwty (18) : -

. charactenstlcs of the actnvuty (53)

O ® N e O s W N

" sequence and progression of material (120)

. - -
= 0O

_significance of the Iesson material (49) . -

N —
N

"lesson theme/ob Jectlve ©68) :
: - ¢
' glves the chlldren the opportumty to make decnsmns/be creatnve (59)

w

b

e
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RANKED VARIABLES

) . Student Teacher #1 -
1. childree;s level and expefience | i
2 cooperati_'ng teacher .
3. time ’ ' S , ‘
4: go.alsv‘,and ‘orb jectives oo . /
15.. advance 'org\'aniza"(‘io_n s . - _ N A
6. my previous experience ' 7 '
7. ‘starting' point. of childr'eri‘
8. safety. o ' R e, o
S. -teaeh‘er\comrol o : S B o
-10. lesson eequencihg and organization . .
) . ; = ¢
r"’v |
o ) r - , Student Teacher #2
| 1.' ' ATchnIdre'hs ab:hty, age, experience RENES D f_'? ‘
2. creatmg an mdvvuduahzed program ‘ .
3 n\‘\) work expenence wnth CMEP S R ‘ .
4. movement education courses - R | |
5 \:vanted chlldren to experlment explore ’
6 "safety | ; B h
7 " need for posutlve remformen’c _ e
8. -university training -~ P ' -, ) L - o S~
8 bexposure to dlfferent teachers | L S e | o L | X
10. ' B
AR o Lo T Student Teacher;#S‘L - | : - *& ( S fl
. 1 | 'cooper\atmg teacher recommended |t ' SO . o e L~
T



R T

coc)péféting teacher's expectations .
-other group sets up equnp% ‘ o

. time requured to set up &

“insufficient tnme

it is not.what I'm useds

—~

work with CMEP~ .
class procedures/p%y

safety

© P NE O s w N

108 my mood.

, / o Student Teacher #4 V- o

1, : chlldren slevel and expernence : ‘

2. children should know my expectatnons / BN 9 e
3. ‘children should*bﬁ able to make thelr own decusnons C v -
4 ‘focus of Iesson shlfted IR | j SRS = ‘,‘

o5, 5“eff|cuent use of time , ) . - A ‘««. | , — N

T 6. freedom of chsuce gu\je them\a cholce | B

| 7. consmtency "

8. . basis to start, a Iead in ’ .

9 ‘exp;nent:e with gther class/a‘c;mty P ST
10. thelenvironment »_' TR > | 0 [ -

e N StudentTeachQr #5' ' / e
: chnldrenslevel and experlence o , , AR

‘|deas behefs and phnlo“sophy V e S T TN

2
3. movement educatlon courses SRNNNEE \' B .(,
- 4. being comfortabl:wnth the matenal , e / i L e :

.~ wanting to give the chlldren exposure to dance o e e

6. ch:ldrens negatuve responses R ey R o :




7. chlldrens posmve responses sl T S Ll
8. .results of prev;eus lesson L \‘
e sequentlal progwsnon of materlal o ‘ o : | T

100 tlmerestralnts Y el e St e

© Student Teacher #6 -~
o o o B

-3

-~ N

my expernenc/e SR v \ SR L

o jspace/equuprhent

~-objectnve of lesson
enyoyment/fun '
- \cqoperatmg teachers style : RN T SRR o

smeofclass : S - T T i

© bO' N O U B W N

i‘ phllosophy

=)

3 personal\preference R W

o Student Téachef 47

e llﬂthe students : ke e. | L |

’ihave the students-develop—&good self COncept R _— ::' o | o
. _explore new ndeas and develop awareness e BT
’".‘themes S :

/lmagmatlon Creatlwty mdependence L e

2

3

4

B, R
L ,6._ subject mtegrataon R RO : \
7. new materlal T SIS f “'_j,'? b ey
8 energy levels - e | |

Q srze of gym ‘../ y

10 fun actlvmes




s s

\\, .-'-;;/;ﬂ o AT S¢\dent Teacher #8 L .
e 1\ .

chlldrens needs and capabllmes \\\ I R el } e '
- | chlldrens Ievel 7nd expenence ' \ S Lo _
& o e S e T S .

" beliefs, ldeas aqd phllosophy : - o s

mtuntlon T e

2
3
4
5 ‘ cIassroom procedures and pohcy
6
7
8
9

cooperatmg teachers style o o ';' -‘ _’ ﬁ. : o

: tlme N T : .
checknng for understmdnng | L
Iogfcal saquence of’ materual L

?10 ‘ movement supervnsor | ‘ “ '17' :
| Tt

; 'Stg'dent» 'Té_aCher #9
~f1.lf,-:r~. cooperatlng teacher PR \ I

e i

c2 chnldrens Tevel ang experlence A Sy \ o
3_  voice projection ingym o .

4 enoyment fun
5 _

chvldrens beha\nor S

' chlldren s mood or attltude

’

" 7 | dlfferent sknlls
" 8. to get them mvolved
9

safety ! o S /

10, “lnsuf’rJ|C|ent t«me e e e e

o o = i 5 . S S'f:udeant Teacher#1 O = S o Jj/lv
e 1. the{j'childrejn L ! g _‘.‘:‘ ’ - o v B 1 o o -
o amariee L
4 ;.jablhty level

'number of chlldren SR



cooperatmg teacher

'tlme of the day S 1o

équipment

' rﬁy ability

.. 'my preference . . - T

'chlldren s energy

: ..".;_chlldrens behawor o ;
chuldren s past experlence .‘

. my reactlons to thelr performanée

: ,"my patlence and the day as s whole

.‘,

. clags, proceduresand pollcy »'},_ L

,‘-.a oung of re aratnon fOr lesson
_ R P

\

.
{

g."relevance”for ,th_echnldreh" ST

'/_/;;,L/"“ff % Student Teacher #11
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