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ABSTRACT

Student alienation was expected to be related to situation-
specific phenomena in the School.\ Pupil control ideology of teachers
was considered to feflect pupil-teacher interpersonal relations and
éo éxemplify a situation-specific variable in the school which may-
be related to student alienation. The purpose of the study was to
determiﬁg;i£~a relationship between pupil contr;i ideology and ;tudent
alienation did exist. Also examined was the relationship between
geographical fsolation of a school and student alienation, and
geographical isolation and teachers"pupil contfpl ideglogy. Six
teacher demographic variables, months of teaching experience, ménths
in present position, months of teacher training, marital status, sex,
and number of teachers on staff in the school, weré examined to
determine if any were useful in predicting pupil control ideology:

The’population studied Yy the six;h through tenth gfade
students and teacﬁet; o% Northlénd School Division in n;}thern Alberta.

The data used to teét the hypothe-es generated in the study
were derived from Forﬁ PCI and Form PAQ II, an adapted version of
Form PAQ. The sample consi§ted 0 372 students and 77 teachers.
Pearson.r, t-tests for independent sampfes and stepwise regression
were utilized in examining the relationship between the variables.

Custodial pupil control ideology was f;und to be related to
the self-estrangement dimension of alienation at the .00l 1ével of
| significance for the Pearson r and t-test statistics, and to the -

>
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- deerlessness dimensian of élienation at the .0l level for the t-test
statistic. No relatioﬂship was fodnd between pupil control idéology and
total alienation nor between pupil cont;ol ideology and the

normlessness and meaninglessness dimensions of alienation.

Geographical isolation of a school was found to be significantl§.
related to custodial pupil control ideology at the .05 level for t-test:
between means of'independent samples. T-tests between students in
geographically isolated and non—;solated scﬁoois revealed that
geogra?hically non-isolated schools were félated to total alienationi
aﬁd the <normlessness dimension at the .05 level of significance and
to the powerlegsness dimension at the .001 level of significance. No
sigﬁifigant relationship was found between location of the school "and
the self—es;pangement and ﬁeaninglessness Aiménsions of alienation.

v

None of the teacher demographic characteristics achieved signifiﬁance

¢

as a predictor of pupil control ideology.
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Chapter 1

STATEMENT OF THE PROBLEM

’

Student alienation has been referred to as, "an explosive
phenomena in today's schools.” (Sergiovanni and Starratt, 1971:205).
For students in Northern Alberta alienation is magnified by cultural
differences begween white teachers and native students, and little
interrelationship existé between the students' school life and
community 1ife. Lane (1967:33) stated:

: e . . tradiﬁional ndian ideas about how 1earniﬁg'takeé place,
what sorts of things e important, at what ages should children
learn certain kinds.of things, in what way and at what speed,

differ significan'' from the educational philosophy underlying
the federal and : ov: ~ial school systems. :

Native childr n are =ot inherently alienated; rather tieilr
alienatioA stems from - iple: socio-economic, cultural and education
intérrelatioﬁships. In a study of the relationship between alienation
and the individual's social status, educéfioﬁal level, ingomé, age,

and rural background, Dean (1961:757) concluded that, "Alienation is

not a personality trait, but a situation-relevant variable.' And’Seeman

(1957:117), in a comparative study of péwerlesSness as 3 dimension of
alienation and le;rning, stated that the connection between an individuaLfs
sense of powerlessness and knowledge is spéﬁific to control-relevant
material,'that is, material which enhances the individual's sense of

control over relating to the knowledge area. Seeman found that the

indiVidual's.expectancy‘for control ‘in specific situations, rather than
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general intellectual competence, governs the attention to and acquisition

of information available in his environment.

Student alienation is a situation-relevant variable most

‘effectively studied in the school:environment. ‘The philosophic

orientations which teachers hold in reference to pupil behavior, their
"pupil control ideology," is a situational variable within the social
system of the school which may be related to student alienation. The

relationship between the pupil control ideology of teachers and the

degree and kind of alienation exhibited by students in the Northland

School Division of Northern Alberta was investiaiisglin this study.
Geographic isolation of schools compared with pupil control ideology
and student alienation also were examined to determine whether these
variables wefe related.

In récént years much research has been devoted to studying
teacher's pupil control ideology (PCI) and the logical relationship
between PCI and.a‘host of dependeﬁt variabies. Despite tﬁe fact
that PCI has been heavily researched since 1967 by Willower, Eidell,
Hé}, Applebury, Helsel, Leppert, Réfalides an&-others (Kozakewich,
19?3:23—33) a need for further research is apparent. Hoy and Rafalides
(1970:110—111)‘maintéined, “Mére feéearch is néceésary . . . to explore
the‘relationship between studént_aiienapion and other. organizatiqnal
oharacteristics.'" Kozakewich (1973:19) claimed, "To discern the
importanée of pupil control ideology in the teacher-pupil relationship,
the teacher-pupil relationship needed further examination." MacMillan
;tated that, '"there %s a further need for the United States results
(PCI studies) to be verified or rejected using Canadian data."

,

(MacMillan, 1973:146). And Hoy (1972:49 asserted that, ". . . the



problem of alienation in the school is extremely comple# and one for
which we have.only a meager fund of knowledge." and '"The empirical
study of alienation in elementary students has been almost totally
neglected." ‘

A review of the literature did not reveal any studies of pupil
control ideology and étudent alienation 1in a native educational
setting; however{ Walter (1971) has conducted a research study of

value orientations and student alienation of Indian and non-Indian

students in Northern Alberta.

The Northland School Division was chosen as the research
setting for a study of the relationship between teacher pupil control
ideology and student alienation in order to partially fill the gap

which exists in this research area of native education in Canada:

Definition of Terms : .,

Alienation. Alienation, a central tenet in the writings
of Marx, Weber and Durkheim, is referred to in this study in a socio-
psychological, as opposed to a histotical sense. - Seeman (1959:784-791)
identified and defined five dimensions of alienation.based on an
extensive review of the literature on élienation. The five -
dfmensions were: - |

Powerlessness —— "'The expectancy or probability held by the

individual that his own behavior cannot determine the

occurrence of the outcomes or reinforcements he seeks.'

Normlessness -~ "A high expectancy that socially unapproved
behaviors are required to achieve given goals."

Meaninglessness —— "A low expectancy that satisfactqry .
predictions about future outcomes of behavior can be made."

Self-estrangement -- "'The degreé of dependence of the given
behavior upon anticipated future rewards."

£



value to goals or beliefs

Isolation -- "Assigning low rewar
n the given society."

that are typically highly valued

Seeman (1959:788) suggested that the five dimensions of alienation

can be, "applied to as broad or as narrow a range of social behavior

as seems useful."”

Pupil control ideology. Pupil control ideology (PCI) refers

to the philosophic orientation which educators hold in reference to
pupil behavior. PCI is defined on a continuum with 'custodialism"
and "humanism" representing the extremes. A custodlal PCI is equated
with a primary concern for the maintenance of order i;’the classroom;
teachers feel students are not to be trusted. Custodial teachers
stereotype students by appearance, ﬁehavior, and parentg' social
status and adopt a punishment-centered aggsgéphﬁtﬁngz;il control. A
. humanistic PCI is equated with teachers who maiﬁtaiq two-way
communication with students, who have a trustful Qiew of students, and
who are optimistic about:Ehe students' ability to be self-disciplined
and responsible. The students learn through interaction and

experience and are viewed by the teacher as individuals with unique

needs (Willower, Eidell and Hoy, 1967; Waldman, 1971).

a,
N J

_Northland School Division. Northland School Division was

e

created in December, 19606fo provide educational services to the area

-
()

of Northern Alberta, east of-the Peéce River, north of the Lesser

Slave Lake and west of the Saskatchewan border. The pophlation

—

denisty of the area is roughly one person per six square miles.

_ ggggrgphically isolated schools. Geographically isolated

schools are defined by the administration of Northland School Division

L1



by such factors as availability of supplies within’the community,
telephone service, road connections, etc. ‘The isolation bpnus
schedule employed is, class l, $400; class 2, $900; class 3, $l,125;
class 4, $1,500; and class 5, $1,900. Schools under classes 1 and 2
were considered '"non-isolated" for the purpose of this study, and

schools under classes 3, 4 and 5 were considered "isolate}".

Native education. The distinction~Between treaty, and ngn-

treaty Indians is a complex legal matter (Hawthorne, 1966:212~254) .
For the purpose of this study education of treaty, or non-treaty

Indians and Metis are encompassed under the term "native education".

Theoretical Framework

N
D

Relationship between PCI and student alieéhation. The manner

in which the teacher reacts to and attémpts to guide student_beha&ior
in the classroom may have a directreffect on the students' reaction
to the school as a social system. A highly custodial PCI based on a

punishment—centered aPproach to pupil control, is a negative phenomenon

’

| :
for a student to experience; custodial PCI is likely to be an

alienating situatlonal variable within the social system of the school.

J
Therefore, the expectation is "that highly custodial teachers will be

aSSOEiated with alienated stude?ﬁs.

14

- The geographic isolation of the schools of Northland adds a
. 1 ) N
unique element to the social system experienced by both teachers and
students. Teachers' difficulty in adjusting to life and work in

isolated conditions is exemplified by the average tenure of appointment

by Northland teachers of 2.4 years (Adams, 1971:15).
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Teachers runderstand little about their native students' \‘

environment:

. . . programs and texts and teacher training are predicated
on the assumption that [native] children come to school with a
substantiad English vocabulary, with certain experiences ,
involving Time, Money, Discipline, Work, the Family, the Written
Word, Travel, Toys, Pets, etc. which are not present.. .
(Adams, 1971:8).

In the isolgted schools native stuéents are even more lacking in the
experiences which the teacher often assumes the child has had. Lagking
common experiences, the native child appears to the teacher to be t
backwgfd. Native&students must work harder than their white counter-
parts to make progress, because they must familiarize themselves with
white culture before they can understand ana assimilate the learning
material which is transmitted through the medium of white culture.

Teachers tend to surmise that because students fail ‘to make apparent

progress they are dumb’ or "stoopid" (Gooderham, 1967:5), and teachers

~

gradually form a stereotype of native students as having low

intelligence (Gue, 1967:44).

The greater the geographic isolation, the greater is the h

‘cultural discrepancy between the native culture and white culture, and

correspondingly, the greater the cultural gap between native students
and whitg teachers. This qulturai gap leads to misunderstanding and
miscommunication between teachers and studénts which prevents the
téachef from relating to the students in a "humanistic™ manner in which
the student is seen as an individual with unique needs. Instead,
students are seen as a stereotyped mass, a condition whiéh fosters

the development of a "custodial” view of studgnts; emphasizing

punishment-centered control of students. The development of a
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custodial pupil control ideology may Be a reactioq‘to‘the unknown °

' qualities of the native child. Not knowing how to effectively relate
to the native child in the classroom because of cﬁltural Aiscrqpancies,
the teacher may adopt custodialism as a defense mechanism which‘aééures

the teacher of control in an unfamiliar environment (Zelei, 1971).

If geographic isolation is related to custodial PCI and
custodial PCI is related tq_;tudent alienation, then geographic
isolation should als; be.related to stuaent alienation. In isolated
communities the home and school environments are often two different
worlds for the native éﬁild (Gourdeau, 1969). Referring to this
dichotomy, Hawthorne (1967:1968) stated; "The two social worlds &enqi
to come closer in metropolitan areas or near towns, and to move ‘
farther apart in reserves situated far from towns or which are still
close to the traditional patterns of life." The more isolated the
school, the greater is the dichotomy between teachers and studenﬁs,
resulting in more custodial pupil cgntrol ideologies of teachers,
which in turn caus:z. gre. ter student alienation.

.y However, i = ussible that student alienation due to
. cultural conflict . .y in isolated communities, because

contact.wi<r white value systems.

‘b__‘l

students experience 1

Cultural gonflict would . nte se withi - the school in isolated
communities, but the na ' « . 7 be ing lated from community
based cuitural conflict, def. - -s ~asuzl bu. - :rvasive contact with
white culture outside the school. qon-isolated communities the

—

dichotomy between native students and teache - values within the

school would not be as shgfp as in isola~~d communities, but the

Y
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students would be exposed to a more pervasive and,extensive community

s

based contact with white value systems.

The student alieﬁatioh questionnaire was designed to measure
alienation specific to the school sitﬁation, but cross-over of community
_ based alienation to, the séhool énvironment is possib}e. An interaction
‘between community based alienation due to contact with white valués
outside the school and schdol based aiienation due to teacher-pupil
interaction would complicate the interrelationships between PCI,
student alienatio; ané geographic isglation witﬁ a fourth variable,
that of community based alienation, which is likely to be less in
isolated commuqities. |

Finally, six teacher demographic characteristics were studied

to‘determine whether they were related to pupil control ideology.
y ;

;

Assumptions ”[

Willower, Eidell and Hoy (1967:6) warn- that pupil control
ideology does not have a perfect relationship to pupil‘control
behavior. The correspondence between pupil control ideology and
behavior 1s, however, assume& to be close enodgh to warrant use of PCI
as an indicétién of teachérs' beﬁavior. Also, the Validity and
reliabi;ity data of Form PCI provided by;its authors are assumed to .
hold for this study. The Likert ecales used to measure student

alienation and PCI were assumed to yield interval data.

Delimitations

The study population was delimited to the teachers and the

students in the sixth, seventh, eight, ninth, and tenth grédes of

-

Northland School Division No. 61.



Limitations

With respect to sample selection, consideration of geographical
location of schools and school enrollment teok precedence over the
Hesirqbility fqr a random sample of scheols in Northland. Schools
which were within approxinately eig%ty miles driving distence of
each other were given priority, as well as schools with the 'larger
enrollments. Given the constraints of time and funds, in some cases
it was not practical for the researcher to travel hundi:ds of miles

. »

to a school with a‘6—9 grade enrollment of 10-12 and a teaching staff
of 2:or 3. Consequently, the smaller schools‘of Northland Sch001‘
Division have been largely excluded from the sample. "Tgolated"
schools inaccessible by road were visited via air transportation
arranged by Northland School.Division. Schools' visited by air were
selected on the basis of travel opportunity, subject to the vagaries
of weather and the travel plans of the superintendent of the school
division. The final sample of sehools visited were, hdnever,

representative of Nortﬂ?and Schoel Division in a geographical
ot

e

sense.

The study examined the relationship between student
alienation and ‘PCI at one given point in time, thus possible
variations in the relationship remained hidden. Extraneous
variables such as student aptitude, motivation, ektra—curfieular

life, etc. have not been controlled for in this study.

Significance of the'StudX

The.significanc~ ~f the study lies in the following



contributions: 1) an indication of the degree and kind of student
alienation in the Northland School Division;,Z) an indication of the
pupil control ideology of teachers in the division; 3) 1insight into
the relationship between teachers pupil control ideology and student
alienation in the Division; 4) insight into the relationship between
géographic isolation of a school and pupil control ideology; 5)
insight into the relatiqnship between geographic isolatign of a

school and student alienation; and 6) insight into the relationship
between six teacher demographic characteristics and teacher pupil

control ideology of Northland teachers.

Organization of the Thesis

The first chapter preéented an intfoduction to the study
including a statement of the problem, definition of terms, the
theoretical framework of éheAspudy,'assumptions, delimitationé
and limitations of the study, the study's significance and the
organization of the thesis. The sec&%d chapter présents a
comprehensive sdmmary of the iiterature'dealing with pupil contrdl
ideology,lstudent alfenation, and native educétion. The third
chapter presents the research design of the study, statement of the
hypotheses/to be tested an discusses instrumentation. fﬁé fourth

chapter reports the statistical findings which test the hypotheses.’

The fifth chapten intefprets the findings, both in the context of the

present study, and in relation to the findings of related studies. The

final chapter summarizes the entire thesis.

10



Chapter 2

SUMMARY OF RELATED LITERATURE AND RESEARCH

This chapter presents a review of related -literature and

gtudies of pupil control ideology, alienation, and native education

-

which are of particular interest in reference to the present study.

Egyil Control Ideology Studies
‘ Public schools are domesticated organizations whose existence
is guaranteed by law. Public schools do not compete with one another
for clients and their protected status guarantees an inward flod
of pupil clients The forced marriage of pupil-clients and teachers
in the schools necessitates adaptive mechanisms which allow elients
and teachers to achieve a state of homeostasis. For example; the
school may segregate the "poor" students into "special' programs, or
the goal of discipline may displace the educational goals of the
school. Similarly, the‘students may adapt by "situational retirement”.
or by rebellious adjustment" (Carlson, 1364 266-274), resulting in
the students becoming alienated from the social system of the school.
R. 0. Carlson's (1964) work on "domestic" and "wild" organizations
and their relationship to their environment has focused a number of
pupil control ideology'studies on the organizational climate of

schools.'

11
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Applebury ‘and Hoy (1969) examined the relationship between PCI ~

and the organizational climate of the school. q\They found that schools
with open climates were significantly more humanistic than schools

mith closed. climates. Applebury aud Hoy (1969:75) cautioned that
humanism and custodialism are ''ideal types" or."analytical abstractions"
which may never be fully realized in experience, but nevertheless, they

felt that PCI may be an important correlate to the climate of the school.
N Ly
Kozakewich (1973) studied the relationship between PCI and rhe
{
pupil control structures of Alberta schools. Pupil control structure

>

" refers to the policies and practices a school utilizes to maintain
pupil c0ntrol (Kozakew&ch 1973 34). Kozakewichwfailed to find a
significant relationship\%etﬁeen PCI and pupil control structnre. Also

,examined were five' teacher characteristics as predictors of PCIi: number

of years in present position, number of years of teaching experience,

sex, age, and number of years of teacher preparation. The five

predictors considered separately did not correlate significantly with
PCI; however, a stepwise regression was carried out with PCI as the
criterion variable and the five predictors achieved significance but
accounted for only 4.11% of the variance (Kozakewich, 1973:64).

. Waldman (1.971) 1nvest1gated the organiiational climate of
secondary schools in New Jersey in relation to PCI and’ found thatb
the more open the organizational climate of the school, the more

r . ’ ¢

humanistic was the PCI of the school and the teachers.

A number of studies have eramined the effect of teaching'

-

experience, teacher personality and demographic characteristics of

-

teachers on'pupil control ideology™ Drozda (1972) fOund that the



1
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difficulty of the teaching situation and the PCI of the teacher

" reference group wae of most value in explaining change in the PCI of

novice, close-minded teachers. Drozda's finding supports the view that

geogtaphic i{solation of a school as a rontributor to the difficulty of

‘the teaching position may influence PCI for novice, cldﬁe—minded

M -

teachers.
Leppert (1971) hypothesized that eight personality variables
wvere related to PCI. Pearson r was used to determine whether a

relationship existed, and multiple regression was used to determine the

p

best predictors of PCI. Leppert found four personality variegles:
apoliedfinterests, contraint, orderliness, and egoism positively
correiated to PGI, and a fifth personality variable, closenees,
negatively correlated to PCI. Althouéh'the correlations were

significant Leppert suggests the relationships were weak Leppert
LY

found that more experienced teachers were more cus'odial than less
experienced teachers.- The ﬁbest"-predictors of PL’ 'n Leppert's study
were, orderliness; egoism, intellectual interests, class size, sex,

education and teaching experiencen

, The relationship between teaching experience and custodial PCI

cited in Leppert s study is upheld by MacMillian (1973), by Williams

[

- (1972), by Willower, idell and Hoy (1967), and by Yuskiewicz (1971)

Overwhelming eviHence suggests that teaching experience is related

to custodial PCI.1 Generally the conclusion can be drawn that

. teacher socialization is related to cugtodial pupil control

ideologies (Willower, Eidell and Hoy, 1967:37).

+ g B
IS

'
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Helsel (1971:25) made the proposition that an individual's PCI

is "ihexﬁricably bound up in his fundamental value orientations."

Helsel (197¥:26) maintained ‘that conflict in the values of students
and teachers will likely cause conéliqt with respect to pupilicontrol
idébiggy in the school. Gue (1967:196) found that differences in
the value oriéntations of native s;udents and white teachers ana
édministrators in a Northern Alberta community did exist. Although
Gue's findings are not necessarily generalizable to Northland School
pivision schools, his findings qo lend theoretical support to the
propor ~ion that native students and white teachers may experience
confliccs relgting to teachers' pupil control ideologies, and this
conflict may contribute to alienation of the students.

, Bean (1972)‘1ends support to the p;oposition that custodial PCE
may contribut~ td student alienation. Bean’hypothesized that pupils'
tlassroom pergeptions'of highér cognitive levels, di;erge?t thihking,
student discussion, st;dent enthusiasm, studént independeﬁce and
humor (all of which are antitheticalvto stuaent alienétion) are
-negatively correlated with custodial PCI of their teachers. Bean's
hypothesis was uﬁheld for male teachers but failed to reach significance
fér female.teachers.

Supporting ﬁeén's findings, Réxford (1970) discévered that
cﬁstodial teachers more directly influenced students' classroom
behovior than did‘ﬁumanistic teachers, thus restricting the ability of
the student to achieve individual needs. S I

- Zelei (1971) found that custodial PCI was associated with a
low sense of teacher power, and humanistic PCI was aésociated with a

high sense of teacher power. The results imply that teachers

~

»



utilize pupil control as an adoptive mechanism to control pupils and

/v‘ ’ .
to maintain and enhance the status of the teachers in the school

-organization. 1f teachers feel effective and powerful, they will

feel more confident with pupils and therefore be less custodial .in

pupil control ideology.
L g

Summary of PCI Studies |

'

The studies summarized above contribute £6 the development of
a compositeopicture of a c&étgdial pupil control ideology. Custodialism
tends to be found in schools with closed climates and with teachers
who are closed-minded, who have a low sense of power and confidence,

and who exhibit more direct influence in the classroom.

Alienation Studies

Seemanfs (1959) five dimensions of alienation (Supra, p.4-5)
allow the researcher to empiricéllf examine alienation rather than
concepfually speculate about a traditionally elusive concept. Some
further comments, based on Seeman's (1959)>artic1e, are made here
to clarify a cbmplex concept.

Powerlessness refers to an individual's lack of control over
the ohtcomes<hé seeks, over the events which surround and impinge upbn
him from his4socia1 envifonment. Meaninglesgneés exists for the |
individual when his decision-making needs are not met. Meaninglessness
emphasizes understanding the so;ial environment. ﬁormlessness is
derived from Dﬁrkheim's “anomie", a concept that describes alienation
which occurs when social norms thch usually guide behavior break down.

Isolation refers to a form of rejection of society and culture, a type

of rebellion when the norms of a given culture are totally rejected



by the individual. A self-estranged person does not value aﬁ activity
for itself or for his own self~actualization, but rather for the
effect of the activity on others. The individual is externally
motivated and cannot engage in self-rewarding activities.
Neal and Rettig (1967) in a study of the multi-dimensionali.

of alienation support Seeman's contention that the five dimensions

of alienation #re logically independent, yet can be profitably applied
in conjunction with one another in the study of alienation. Neal and
Rettig (1967:60) stated, ". . . support is obtained for the
conceptuali;ation of alienation as a single domain as well as a
. multi—dimeﬁsionality domain." They suggest that/the results ;f their
ctor analysis should be viewed as complementary:*qpt contradictory,
nd conclude that, ''they illustrate that different operatiénal
,;me =~ -es do, 1in some degrgé, relate to the general theme of-alieﬁation

while contributing, at the same time, different portions of the

variance"”" (Neal and Rgttig, 1967:60). Studies reported by Kolesar

(1967) and Hoy and Rafalides (1971) also support the multi-dimensionality-

\

of alienation.

Studies by Seeman and Dean (Supra, p.l—2)fhave indicated that

A ]

alienation 1is not %.personaiity trait or a global variable, but a
B ’ , .
situation-relevant or situation-specific variable. Lending support to

a situation—specifié-conceptualization of alienation, Clark (1959:850)

stated:

A more rewarding approach to the problem of measuring
alienation might be the single unit approach, selecting
for study only those whom we can establish to be involved
in a single well-defined unit, for instance, a social
‘system. ” ‘



-

- studied by Epperson (1963).. Thgvé;;éilessness and  isolation

17

.

Situation specific correlates of classroom alienation were

dimensions of alienation were considered under the proposition that
gsocial conditions of exclusion by teachers and peers may contribute
to powerlessﬁess and isolation of‘pupils. Epperson (1963:362-368)
sampled 753 students in grades three through twelve in southeast
Michigan and found that teacher exclusion of pupilé‘was significantly
related at the .00l level to pupils' fe7lings of isolation. Peer

exclusion was not related to isolation but was associated with

feelings of powerlessnes& centeri;g'around_situation specific

classroom tasks, interpersonal relationships, and a general feeling of

powerlessness in the classroom. Epperson's study is significant,

because it demonstrates the efficacy of teacher-pupil and pupil-
pupil interpersonal relations in the classroom as situation-specific

factors affecting student alienation.

Kolesar (1967) examined the relatiénship between student
alienation and the bureaucratic oréanization of the high school. Kolesar
suggested that the structure of a schooi organization carries
implications for attitudes and behavior of pupil-clients. Rigidity
in behavior of participants~resulting from strict adherence to rules
complicates the achievement of client satisfaction. The purpose of
Kolesar's study was to examine the degree of_pupil—clientbalienation
in organizations varying in degree and.type of bureaucracy. Four
types of bureaucracy were jdentified: '‘mock", “monocratic™,

"collegial'' | and 'punishment centered”" (Kolesar, 1967:36). Kolesar

b ]

foun@ that significant differences in student alienation did exist
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.
between types of bureaucracy on powerlessness, meaninglessness and

total alienation. Furthermore, he found that powerlessness was
significanfly higher in schools identified as punishment centered, ‘and
powerlessness, normlessness and total alienation\was significantly

yyhigher in schools in which the authority dimension of bureaucratic
structure was emphasized (Kolesar, 1967:149-152).

Kolesar's study failed to find significant differences on the
other dimensions of alienation because either the differences simply
did not exist,‘or the instrument used to measure alienatioq was too
broad (Kolesar, 1967:157). The major significance of Kolesar's
findings for the present study is the relationship betﬁeen punishment-
Cengered school organizations and schools which emphasized the authority
dimension of bureaucra:tic structure and the powerlessness dimension of
aliénation. Kolesar's stud;.supported the prppositién that extreme
custodialism, which is associated with a pdnishment centered approach

L}

to pupil control, may be related to student alienation.

PCI and Alienation Studies

Two studies have examined directly the réiationshig between“PCI
and student alienation. Hedberg (1973), using Besag's Tutor Tutee (TT)
Fdrm to measure alienation énd Form PCI to measure pupil control
ideology, found no significant relationship between PCI and student
alienation for a sample of predominately white, seventh, eighth, and
ninth grade students of modeiaterto moderate~high socio-economic status.

A study reported by Hoy and Rafalides (1971) of PCI measured
by Form PCI and student alienation measured by Kolesar's Pupil

Attitude Questionnaire (PAQ) found PCI significaatty related to



normlessness, powerlessness and isolation dimensionhs of alienation
at the .05 level of significance or better (Hoy and Rafalides,
1971:106). On the basié of their findings, Hoy and Rafalides (1971:
109) concluded:
One thing seems rather clear, a high school imbued with a

custodial pupil control orientation generally does not

provide an atmospliere conducive to positive commitment

on the part of students to their teachers and school; in

fact, it seems to make such identification more difficult.

Further research is needed to clarify the mixed findings of studies-

of PCI and student alienation..t

,

Summary of Alienation Studies

Studies' of alienarion suggest an individual can experience five
different typés of alienation, the causes of which are situation
specific. Student alienation is related to teacher-pupil and pUpii—
pupil interpersonal relationships. Punishment-centered and authority-
centeréd school organizatidns have been shown to be related to at
least one type of alienation. Different findings in the relationship
betweeﬁ PCI and student alienation may be dué more to differences
in populations studied than to the theoretical relationéhip between
PCI and student alienation. With this in mind studies of native
education are reviewed in the .following section in order to clarify

the important cultural parameters of the present study.

Native Education Studies

-

Cardinal (1969:75) refers to a cultural\conflict of norms

which generates misunderstanding betﬁeen Indians and whites,' For

example, whites seem aggressive to Indians and Indians seem passive

19



to whites, but this pergeived difference is rooted more in
misunderstood cultural differences than in reality. Reference to
cultural conflict of social norms within the classroom is a recurrent
theme in the literature of native education. The cultural conflict
of norms in the classroom is magnified by the fact that the school '
environment often values norms which are in conflict with native
socieﬁal'norms. Gooderham (1967) argues that the schqol and home
environments must be maae more psychologically contiguous for tﬁe
native child. Gooderham (1967:14) chérges schools with éhe
responsibility of providing, ". . - the humanizing inflgence . M
for the Indian students. ~ Gourdeau (1969:369) also maintains that the
school and family often become two different worlds for the native
child. Gourdeau (1969:370-371) suggests that the feaching language
in the early grades should be in the mother toﬁgue and training of
native teachers should be a priority program, witﬁ the gog}vof
lessening the gap between school and the family.

Hobart (1968:43-46) also‘agrees that the schooi environmént
is a radical chénge for the native child, with no interrelationship
-between school and community life. Hobart cites six ways in which
the school may differ from the community: physical setting, language,
norms, social orgahization, skills, and personnel of the school. As
a consequence of the discontiguous relationship between the school-
and héme environments, and the re;ulting cultural conflict of social
norms within the classroom, copsiderable miscommunicatibn.occurs in
‘the classroom. Lane (1967:36-38) advises that teachers may misintérpret

silence on the part of the native child as signifying assent when in

reality it signifies‘dissent,-and deliberation before speech is

20



%&b¢/11967:167) both assert that the Indian society and culture are

\‘l

.

often assumed by the teacher to signify ""slowness' on the part of

the Indian pupil. Commenting on general»considerations of education
in Northern Alberta, Adams (1971:3,9) describes the Indian child's
health as "frequently" poor. In the remoteVSChools, the child's
parents may never have attended school. In the home children lack
access to television, magazines and books. Consequently the
children come to school lacking the experiences which the teacher
often assumes they have had. Couture (1972:28-29) believes that
child rearing practices of Indiaﬁs are a basis of confiiét with white
culture, because compétition is mot intense in the Indiah‘child’s life
and there is no strict authori;y relationship with parents. Suéh
misconceptidhs and misunderstandings provide the basis for a
séif—fulfilling prophecy, which 1f adopted by a teacher, condemns the
~child to low achievement.

Hawthorn's (1967:116) survey of Indians stated that, '"One of
the outstanéing themes of Indian youth is the sense of alienation
they feel with regard to their own culture and also to non-Indian
culture.” Hawthorn briefly discusses powerlessness, }solation,
normlessness and self-estrangement on a broad level. With respect

&

to powerlessness he stated, "An Indian's expectation that he can

control the events of his life is low and based on persuasive

experiences’ (Hawthorn, 1967:116) . Hawthorn (1967:116) and Gue

'changiﬁg rapidly. Commenting on this rapid change and isolation
Hawthorn (1967:116) stated, "Youth internalize some of the goals of
the non-Indian society whileAlacking the means of attaining them.

-

High values are assigned to unattainable goals and low values are
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S
assigned to attainable goals within Indian culture.'” Personal
anomie or normlessness and self-estrangement were seen by [5

~

Hawthorn as an outgrowth of isolation from the Indian culture.
Hawthorn's treatment of alienation is general but useful in s;ggesting
Sheeretical frameworks for more rigorous study of alienation.

Couture (1972) studied Cree and Blood Indian students in
Alberta in an effort to determine whether alienation appears to be /(///6
central in explaining personality disturbances. Couture hypothesized
that with an increase in grade level the pattern of personality variables

moves into an alienation set within the Indian groups which is

different from that which appears for the white group in his study. 9
Coutureﬁ;roposed that alienation was a result of cultural contact,
not cultural alienation or exclusion from white culture (1972:170).
Couture (1972:162-163) concluded that the pattern of, personality
variables for the Blood and Cree, and surprisingly for the white
students sampled, was a pattern of alienation defined as lack of
self-sentiment, inadeéuacy of égo, interpersonal distance and limited
ability 1n social relationships. The interpretat{on was made that
the Indian profile was different and somewhat more acute than whites
and that Indians are more emotionally dysfunétional than whites
(Couture, 1972:168). o
Walter (1971) éonducted a study of value orientations and
alienatioﬁ of Ind%@n and non-Indian students in Northern Alberta
schools. Waiter (l971:113,1i9) found that Indian and non-Indian S
vgroups differed significantly on the normlessness and isolation

dimensions of alienation, with Indian students exhibiting less



‘normlessness, but greater isolation, than non-Indian students. No
significant difference was found on the powerlessness, self-
estrangement and meaninglessness dimensiors, but Indians :énded to be
more, alienated than non-Indians on each of these dimensions of
alienation“(Walter, 1971:146). Walter usea a shﬁrtened form of
Kolésar's Pupil Attitude Questionnaire to measure student alienat

{(Walter, 1971:42).

1

Summary of the Native Education Studies . s

The discontinuity of home and school and the consequeﬁtial
conflict of norms in the classﬁpom resulting in misunderstahding
and miscommunication is a central theme in the literature of native
education. Alienagion patte}ns.of Indians have Been shown to be
consistently deeper for Indians as opposed to non-Indians, but

the discrepancy is one of degree rather than kind.

v

SUMMARY OF CHAPTER 2

This chapter presented a review ofwthquiterature and
research studies dealing with pupil control ideology, alienation and
native education. Summaries of the pertinent findings in each area

were presented following each section.

~.
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Chapter 3
DESIGN OF THE STUDY

In Chapter 3 the study design employed in assessing the
relationship between PCI and student alienation is discussed. The
hypotheses to be tested are generated in d1r9ctional null and
alternative form. The data gathering and analysis techniques utilized
are discussed and the instrdﬁentatibn and method of collecting data

are presented.

Correlational-Descriptive Design

Descriptive research locates significant variableé_in the field;
once the variables are identified they may be studied under more
rigorous conditions. Descriptive studies portray the facts, identify
and describe what exists, but do not demonstrate causality in the
relationships (VanDaleﬁ, 1966:203). The present study is a descriptive
study. No aétgmpt was made to establish a causal relationship between
PCI_and student alienation, between geographical isolation of a
“school ;nd the teacher's PCI, between geographical isolatiop of
| schools ‘and student alienation, or between predictor variables of
PCIL andAFCI. The purpose of the study was to determiné whether any

N .

relationship between the variables exists for the popdlation under

consideration. To facilitate the above design a correlational
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analysis was employed whose purpéSe was to ascertain the extent to
which the variables are reléted.

A weakness of correlational studies is that a relationship
between two variables may be due to chance or some extraneous factbr.
Correlations suggest, but do not prove conclusively thatvtwo factors
are related. Correlation merely quantifies, it does not imply that

a cause-effect relationship necessarily exists (VanDalen, 1966:

-

227-228).

Statement of Hypotheses

~ The null form of a hypotheSis, which states that no
relationship between the variables exists, is the most suitable to

application of statistical tests (VanDalen, 1966:166). For this

reason thé'hyﬁbtheses to be tested were stated in null form. In
addition te each null hypothesis an aiternative hypothesis was
formulated which stated the expected relationship between the
variables. The null and alternative hypotheses were stated in
direc;ional form. Directional hypotheses are stated when the
researcher desires to make a decision about the direction of the -
difference between the variables. With pespect to directional null
hypotheses Ferguson (1971:150) stated,

Conventionally the term null hypothesis has been restricted
to an hypothesis of no difference. It is not inappropriate,
as pointed out by Kaiser (1960), to extend the meaning of the
null hypothesis to include hypothesis of equal to or less

than and equal to or greater than,

Directional hypotheses were stated because any. difference between the

variables under consideration were expected by the researcher to be in

a specified direction. Ferguson (1971:151) further stated:

25
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it has been argued that there are few, if any, instances
where direction is not of interest. At any rate it is the
opinion of this writer that directional tests should be used
more frequently.

-

If the null hypothesis is rejected on the basis of the

statistical data then the alternative hypothesis 1is accepted.

-

The following hypotheses were tested. \

Hypotheses Concerning the Relatidnship Betwéen
Pupil Control Ideology and Student :
Alienation

. ~
Hg:1.1 PCI has either no relationship or a negative
relationship to total student alienation.
H,:1.1 PCI is positively related to total student

alienation.

Hgp:1.2 PCI has either no relationship or a negative

relationship to normlessness. -
H;:1.2 PCI is positively related to normlessness.

Hp:1.3 PCI has either no relationship or a negative
relationship to meaninglessness. -
Hy:1.3 PCI is positively related to meaninglessress.

Hg:1.4 PCI hés either no relationship or a negative
relationship to self-estrangement.
Hy:1.4 PCI is positively related to self-estrangement.

Hp:l.5 PCi has either no relationship or a negative

relationship to powerlessness.
H;:1.5 PCI is positively related to powerlessness.

Hypotheses Concerning the Relationship Between
Geographic Isolation and Pupil Control

Ideology

Hg:2.1 .Teachers in geographically isolated schools exhibit a
PCI equal to or less than teachers in ron-isolated schools.
Hy:2.1 Teachers in geographically isolated schools exhibit
a PCIigreater than teachers in non-isolated schools. A

\ s

Hypotheses Concerning the Relationship Between
Geographic Isolation and Student
Alienation

Hp:3.1 Students in geographically isolated schools exhibit
total alienation equal to or less than students in non—-isolated
schools.



H;:3.1 Students in geographically isolated schools exhibit
greater total alienation than students in non-isolated schools.

Hg:3.2 Students in geographically isolated schools exhibit
normlessness equal to or less than students in non-isolated

schools. .
H):3.2 Students in geographically isolated schools exhibit

greater normlessness than students in non-isolated schools.

Hp:3.3 Students in geographically isolated schools exhibit
meaninglessness equal to or less than students in non-isolated

schools. :
H;:3.3 Students ir geographically isolated schools exhibit

greater meaninglessness than students in non-isolated schools.

Hp:3.4 Students in geographically isolated schools exhibit
self-estrangement equal to or less than students in non-isclated

schools. .
H,:3.4 Students in geographically isolated schools exhibit

greater self-estrangement than students in non-isolated
schools. ‘

H0:3.5 Students in geographically isolated schools exhibit
powerlessness equal to or less than.students in non-isolated

schools. < ,
Hy:3.5 Students in geogfﬁphically isolated schools exhibit
greater powerlessness than students in non-isolated schools.

\ r

Stepwise Regrgssion Anaiysis

The teacher'demogéaﬁhic characteristiés, months of training,
manths of experience; months in present position, maritgl status,
sex, and number of teachers on staff in the school were examined
as'predictors of PCI. No hypothééis was generated for the efficacy

of these variables as predictors of pupil control ideology.

Data Gathering and Analysis

Population and Sample. The population of. the study included

teachers in Northland School Division ~ d the students in grades six

through ten. ' .

The sample consisted of thirteen of the twenty-seven schools

in Northland School Division with students in grade six or above. The
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sample was not randomly selected, due to the constraints of time and
transpor;ation costs invadved 1f certain schools had been selected
which lacked road access and for which air transport could not be
arranged. Anonymity of schools was assured to participants in the

study; therefore, individual schools were not identified. The sample

size was seventy-seven teachers and 372 students.

Statistital Framework

Parametric inferential statistics were utilized. Pearson r e

and t—test of means for independent samples were employed to test the
hypotheses of the relationship between PCI and student alienation.
t-test of means for independent samples also were used to test
hypotheses on ‘the relationship Between geographical isolation and
PCI, and geographical isolation and student alienation. Stepwise
multiple regression was utilized to analyze‘tﬁe relationship between
six teacher demographic characteristiés and PCI. The analysis of the
Pupil Attitude Questionnaire employed Pearson r and principal

components factor analysis.

Data Gathering

The researcher personally visited schools sampled and administered
questionnaires to students and staff during the first two weeks and
the.last week of March, 1974. Dtrect contact between the researcher
and'respondents assured increased returns and permitted”thejresearcher
to clarify points, answer questions, and verbally motivatebr%sppndents to

. - ) v
answer questions carefully. Following administration of the

4

' questionnaires, the researcher explained the purpose of the study tos

any interested s .. ents or staff members.



Questionnaire results, based on Likert 5galing, were

1

considered interval data. Results were hand coded'by the researcher
: »

and key punched on data cards by the Division of Educational Research

Services of the University of Alberta. All statistics were compﬁted

on an IBM 360/67 computer.

INSTRUMENTATION

Questionnaire-Development

Form PCI; developed by Willower, Eidell, and Hoy (1967) was used
" to measure teacher pupil control ideology on a continuum from
"humaniétic" to "custodial". The wordingvof the twenty questionnaire
items and the scaling of the form was unaltered; therefore, no tests

of feliability or validity were preformed. Rather, reliability

coefficients supplied by the authors of the instrument were assumed to

A
X

hold for thiS<stpdy as well. Reliability of the instrument was
vestabliébed by the split-half method.using a sample size N=170. &he
Spearman—Browﬁ reliability coefficie;E pgtéined equalled .91 and

.
the Pearson r equalled .95 (Willower, Eidell, and Hoy, 1967:12).
Construct validity of the instrument wéé demonstrated By asking | -
principals to identify teachers whom they felt were custodial'or
humanistic. The p?incipéls; opinions were mapched-with the teachers'
PCI scores and a t-test of difference between means was computed. . The
obtained t-value was 2.639, significant at the .0; level (Willower, |
Eidell and Hoy, 1967:13) X The authors of thé.instrument cénclude,
"By theAsﬁandards usually applied, the instrument éppeared to ué to be

relatively reliable and valid" (1967:14). The range of scores for

Form PCI is from 20-100. The higher the score, the more custodial the PCI.
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Permission to use Form PCI was obtained from the aufhors. A copy of
_ Form PCI used in this study appears in Appendix A. - |

o Studentlalienation was measured by an adapted form of
Kolesar's (1967) Pupil Attitude Questionnaire (PAQ). Form PAQ was

designed to measure the attitudes of high school students toward

their school and is based on Seeman's five dimensions of alienation.

Kolesar's PAQ was adéﬁted for the present study to take account
of the cultural differences and younger age of the native students Sampléd-
Five princ¢ipals in Northland School Division assisted the researcher
in rewording the 60 item PAQ. The principals suggested that the
reworded PAQ be shortened from 60 to between 30-40 items. The
reworded 60 item instrument was pilot tested 1n one Northland school
‘not included in thevstudy sample and in two schools in Lac La Biche
School Division in northeast Alberta. The pilot test sample size was
N=50. The results of the pilot test were factor analyzed using a
principal components factgor analysis. The v;rimax orthogonal rotation
was applied to the unrotated soluf&on on 5 factoré. Each factof
theoretically represented a diflension of alienation. No clear
patterningiof items developed at this stage oé the factor 'analysis. A
large number of eigenvaqus gfeater than one appeafed which indicated
thgt.a number of specific factors were being measu;ed‘by the
reworded instrument. The researcher, theréfore,ﬂsglgptgd 38 items
from the 60 which loaded a; .4 or better on at least one factor and
which exhibitedlf high communality in an €ffort to reduce the number

of specific factors -being measured. Th¢ 38 items were then used as

the ré&ised Pupil Attitude Questionnéi;e and was titled PAQ II.

. -



Form PAQ II was administered to 377 Northland School Division
students who made up the study sample. If a return had greater than

three blank responses then it was not used in the subsequent

li
analyses; however, all but five returns were useable. The results of

3

the PAQ II were again factor analysed using a principal components

factor anlaysis. A varimax orthogonal rotation was applied on 5, 4

and 3 factors. The dimensions of alienation loaded most cleérly on a

i

four factor solution, which was chosen by the researcher as the

solution best defining the dimensions of al-cuation. The four

factors were labelled, normlessness, meaninglessness, self-estrangement

and powerlessness. Isolation, defined as assigning low reward value
to goals or beliefs valued by society, failed to load clearly on a
single factor perhaps because of the cultural transition being

experienced by many native youth today or because the isolation

questionnaire items éimply failed to measure isolation consistently.

An orthogonal factor match program was then rum to compare
th; obtained 4 factor matrix (A) to a h;ﬁoghetical matrix (B) which
represented thé "best'" 4 factor-maﬁrix obtainable, that is, a matrix
which described each dimension of ‘alienation as loading on the one
c;?fect factor only. For example, normlessnesé questionnaire items
muéglload consistently on the factor labelled '"normlessness'". A

transformation matrix was obtained and the obtained 4 factor matrix

(A) was rotated to transform it as close as possible to the

hypothetical matrix (B). The rotated matrix (A) was then examined

by the researcher tqedetermine which itemé loaded significantly on

’

the correct factor. Those items which loaded on the proper factor

at a level greater than or equal to .30 were selected as a measure

31
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of a specific dimension of alienation. Twenty-two of the thrity-

eight items met this criterion. Eight items measured normlessness,

» ;o '
four measured meaninglessness, 4 measured self-estrangement, and

six measured powerlessness. The thirty-eight items taken tégether

yielded a measure of total alienation.

Validity and Reliability
Construet validity of the PAQ II was demonstrated by comparing
the PAQ II results of two sub-sets of teacher-selected students in

the sample. Teachers were asked by the researcher to identify three

]

students in their class who they fené:were the most alienated from
\

the school and three who they felt were; the least alienated from

the school. This procedure was accomplished without the students'

knowledge. The PAQ II forms of these students were then compared to

determine if the questionnaire scores did concur with the teacher’'s

* judgment about the most and least alienated students. A t-test

for independent éamples was computed. The results summarized in

Table 3.1 indicate a significant difference in the ex;écted direction

at the,.OOOO%wlevel of probability for a two-tail test of significance.
Reliability is demonstrated by a measure of internal

consistency. Each item of the PAQ II was correla;ed with the total

score for sample size N=372. Thirty-one of the items were

significantly correlated at the .00l level or begter and 3 at the .05

}gvel-or better. Only 4 of the items were not significantly

correlated at the .05 level.
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™ Scaiing

The method of summated rating (Likert) scale was utilized

*  with both Form PCI and Form PAQ II. The response categories were,

Strongly Agree, Agree,.Undecided, Disagree and Strongly Disagree.
Scoring
The range of PKQ IT was 38-190. The higher the score, the

4

greater the student's alienation. For an example of Form PAQ II
see Appendix B.

SUMMARY OF CHAPTER 3

\

This chapter presented the gene?al design of the study and
the specific directional hypotheses to be tested in nuli and
alternative forms. The-data gathering and analysis techniques were
discussed. The study population was defined as well as the
sampling procedure employed.. Finally, the instrumentation was
presented, reliability and validity infbrmation was given and.the.

adaptation of the Pupil Attitude Questionﬁaire was discussed in

detail.
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Chapter 4
ANALYSIS OF THE DATA AND HYPOTHESIS TESTING

This chapter presents the data and statistical analyses which

test the nullihypotheses generated in the study. I1f the null hypothesis

is rejected, then the alternative hypothesis is necessarily accepted.

PCI and Student Alienation ‘ . ,

. _Hypothesis 1.1 = 1.5. The hypotheses of PCI and student
NMalienation were examined using Pearson r and were further examiﬁed with
t-tests of significant difference between means for independent samples.
The COrrelation.equation was calculated using the schools as the
group members and PCI and student alienation school averageé as the
measurements being correlated, the X and Y variables respectively.
Therefore, the N for the correlation equation was 13. This N does
not reflect the number of measurements that conséitute the X and Y
variables, for the corrélation equation which was 33 teachers who had ,
classroom contact with 372 students. .éoﬁsequentiy t-tests were also
emgloyed in order to more accura;ei reflect the truevsample éize in
determining significance levels. In order to calculate t-tests,
students who had exclusive classroom gontact with one teachér only

were indentified. Students who had classroom contact with two or more

teachers were excluded from the t-test analysis because of the
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conflic;ﬁ:g influence of a student taught by both a custodial and a

humanistic teacher. Two hundred and twenty-seven students who had

exclusive classroom contact yith-one teacher were divided.into two groups,

those whose teécher't PCI score was'greéter than the mean (N=85) and

those. whose teacher's PCI score was 1e3§\than_the mean (N=142).

Teachers with PCI scores greater than\fhe mean wére considered

"custodial (N=8) and those whose PCI score was less than the mean

were considered "humanistic' (N=10). 1In all. cases where t-tests were

employed, Welsh's t-prime adjustment for unequéi varjances were

reported, even in cases where the difference in variances was negligible.
The null hypothesis Hp:1.1 stated: PCI has either no relation-

ship or a negative relationship to total studeﬁi alienation. The

alternative hypothesis H;:1.1 stated, PCI is positi%gly'related to

total student alienation. The Pearéon 1t coefficient between PCI and

student alienation was -.084, not significant at the .05 leve% of

significance. The t-test between meané of independent samplés reyealed

no significant difference between stddents taught by humanistic T?hchers

and students taught by custodial teachers on total alienation.

Therefore, Hp:1l.1l was accepted, PCI has no relationship to total

student alienation.

Table 4.1

Pearson r Coefficient Between PCI and
Total Student Alienation

N Schools N Teachers N Students Pearson'r Probability

-.084 ; 0.784

<«

13 : 33 372
@

'
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o

Hypothesis HO:l.z‘stated that PCI has either no relationship
\\or a negative relationghip to normlessness. The alternative hypothesis,
Hpel.2 state&, PCI is postively related to normlessness. The Pearson
r coefficient between PCI and normlessness was -0.469 which for a
sample size N=13 was not significant at thé .05 level. The mean
for the normlessﬁess dimension of student alienation for students
taught by humanistic téachers was 21}23, for.students taught by
custodial teachers it was 20.01. These findings were in the same
direction a$ the correlation coefficient, but just missed significance
at the .05 level with a one-tail probability of .0579. The null
hypothesis Hp:1.2, there is no relationship between PCI and

normlessness, was accepted.

Table 4.3

Pearson r Coefficient Betwéen
PCI and Normlessness N

N Schools N Teachers N Students Pearson r Probability
X b4

13 ' 33 : 372 -0.469 0.106
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Hp:1.3 stated, PCI has either no ;elationship or a hegative
relationshiplto meaninglegsness. Hl:l.jAstated, PCI is_positively
related té meaninglesénes#. The Pearson rlcoefficient between
PCI and meaninglessness was 0.32}; not significant at‘the .05 level.
The mean for the meaninglessness di;ension of student alienation for
students taught by humanistic teachers /was 5.99; for student§ taught
by.custodial teachers it was 8.39. The. t-test between students' |
meaningiessness scores under humanistic teacherslénd students
taught by custodial teachers was not significant at }he ;05 level.

Hg:1.3 was accepted. PCI has no relationship t¢ meanjnglessness.

Table 4.5
i
' Pearson r Coefficient Between
PCI and Meaninglessness
N Schools N Teachers N Students =~ ©Pearson T . Probability

13 33 372 .327 . 0.275
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Hp:1.4 stated, PCI has either no relationship or a negative
relationship to self-estrangement. H1:1.4 stated, PCI is positive.y
“related to self-estrangement. The Pearson r coefficient betweei PCI
and self—éstrangement was 0.789 significant at the .00l level. The
mean self-estrangement score of students taught by humanistic
teachers was 10.26; for studénts taught by custodial teachers it
was 11.78. The obfained t-value was -3.480, signifiCant at the .001

level. Hp:1.4 was rejected and the alternative hypothesis was

accepted, PCI is positively related to self-estrangement.

2
‘ )

Table 4.7
Pearson r Coefficient Between
PCI and Self-Estrangement

N Schools N Teachers N Students Pearson r Probability%*

13 .33 S 372 0.789 . 0.0013

*Significant at .01 level

A\
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Hp:1.5 stated, PCI has either no relationship or a negative
relationship to powerlessness. H;:1.5 stated, PCI is positively
related to powerlessnégs. The Pearson r coefficient between PCI ! °
and powerlessness was 0.296,‘not significant at the .05 level. The
mean powerlessness score for students taught by humanistic teachers
was 16.88; for students: taught by custodial teachers it was 18.28.

The obtéined t-value was -2.807 which was—significant at the .01

level. Hp:1.5 was rejected and the alternative hypothesis Hy:1.5 - ‘ iy

was accepted on the basis of the,t-test, PCI is positively related

to powerlessness.

S
Table 4.9
Pearson r Coefficient Between
PCI and Powerlessness
N Schools N Teachers N Students Pearson r *Probability

13 33 372 0.296 0.326
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Summary of Hypotheses 1.1 — 1.5. Of the five hypotheses

between PCI and student alienation, three null hypotheses were accepted

v

and two rejected. No relationéhip was found between PCI and the
normlessness and meaninglessness dimensions of alienation nor between
the measure of total s;udgnt_alienation. Tﬁg self—estrangement‘and
powerlessness dimensions of student alienation were found to be

significantly related to custodial pupil control ideclogy.

Geographical Isolation, PCI and Student Alienation

The hypotheses between geographical isolation of schools
and PCI, and between geograéhical isolation and student alienation

were tested using t-tests between means of independent samples.

v

Hypothesis 2.1. The null hypothesis Hg:2.1 stated, teachers

in geographicaily isolated schools exhibit a pupil control ideéloé&
equal to or less than teachers in non-isolated schdois. The
alternative hypothesis Q1:2.1 stated, teachers in gecygiuph- ally
isolated schools exhibit a puﬁil control ideolpgy grzate. than
teachers in non-isolated schools. _fhe mean PCI score o! teachers in
non-isolated schools w;s 49.84 and qf teachers in isolated schools
was 5%.10. The obtained t-value was -1.682 which was significant
with a one-tail test at the .OSVievel."The'vériance between the two
groups was relatively high, 80.64 and 64.66 for the non-isolated and
isolated teachers respectively. Therefore, Welsh t-prime adjustment
of t~tests for unequal variances warraﬁts atténtion. The adjgsted

t-value was =1.674 also significant at the .05 level. The null

.46
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hypothes{s Hg:2.1 was rejected and the alternative hypothesis H;:2.1,
teachers in geographically isolated schools exhibit a more custodial

pupil control ideology than teachers in non-isolated schools, was

accepted.

Hypotheses 3.1 - 3.5. The null hypothesis Hp:3.1 stated,

students in geographically isolated schools exhibit total alienation
equallto or less than studénts in non-isolated schools; The

alternative hypothesis H;:3.1 stated, students in geographically

isoiated schools exhibit greater total alienation than students in
non-isolated schools. The total alienation meaﬁ of the non-isolated
s;udents was 102.07 and 99.08 for the isolated students. The K
obt§;ped t-value was 2.107 which was significant at better than the

.05 level. The Welsh adjustment did not alter this finding. The

null hypothesis, students iﬁ geographically isolated schools, exhibit

o AT, .
less total alienation than students in non-isolated schools was

¢

. accepted.

Hypothesis H;:3.2 stated, stﬁdents in geographically isolated
schools exhibit normlessness equal to or less than students in non-
Aisoléted schools. Hy:3.2 stafed, students in geographically
isolated schools exhibit greater normlessness than studeﬁts in non-
isolated schools. The tormlessness meaﬂ for students in non-isolated
schools was 22.15 and for students in isolatéd schoolsﬂit was 20.82.
The obtained t;value was 2.241 with aﬁ associated probability of
.0128. Welsh's t-prime adjustment yieldedwa t-value of 2.245 and a
6ne—tail probability of .0127. Studepﬁs in non;isolated schools

’ ,
were significantly more alienated on the normlessnéss dimension of
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alienation, hence Hp:3.2 was accepted, students in geographically
.isolated achools exhibit normlessness less than students in non-
isolated schools.

Thenﬂﬁll hypothesis Hp:3.3 stated, students in isolated
schools exhlbitﬂmeaninglessness equal to or less than stodents 27;~
non—isolated‘aoﬁools. The alternative hypothesis H;:3.3 statege\
students in geographically {solated schools exhibit greater meaning-
lessness than students in non-isolated schools. The mean meaningless-
ness score for students in nonjisolated schools was 8.10 and for
students in isolated schools was 8.32. The obtained t-value was
-0.684 which was not significant at the .05 level. The Welsh t-prime
adjustment altered the t-value only slightly to -0.682, alse not
significant at the .05 level. The null‘hypothesis is therefore
accepted, students in isolated schools exhibit meanlnglessness equal
to students in non-isolated schools.

The null hypothesis Hp:3.4 stated, students in geographically
| isolated schools exhibit self-estrangement equal to or less than -’
students in non—lsolated schools and the alternative hypothesis
stated, students in geographically isalated schools exhibit greater
self-estrangement than students in oon;isolated schools. The mean
self—estfangement score of students in non-isolated schools was 10.78.
The mean self-estrangement score for students in isolatedﬂschools
wae 11;62. The obtained t-ealue waa —O.7l5 which was not significant.

at the .05 level. The Welsh adjusted t-value was -0.718 which also

was‘not‘aignificant at the .05 level. The null hypothesis Hgp:3.4 was

accepted, students in geographically isolated schools exhibit self-

estrangement equal to students in non-isolated. schools.
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The null-hypothesis Hp:3.5 stated, students in geographically
isolated schools exhibit powerlessness equel to or less thaﬁ student:;
in non-isolated schools. The alternative hypothesis Hy:3.5 stated,
students in geographically isolated sehools exhibit powerlessness
greater than students in non-isolated schools. The mean powerlessqéés
score of students in non-isolated schools was 18.48. For students in
isolated schools the mean powerlessness score was 17.21. The t-value

$ : :
for the difference between these means was 3.304 which was significant

‘at the .001 level. The Welsh adjustment yielded a t~value of 3.318

also significant at the .00l level. The null hypothesis was
accepted, students in geographically isolated schools exhibit

powerlessness less than students in non-isolated schools.

Stepwise Regression Analysis

- The teacher .characteristics, months of teacher training,
months of teaching experience, months in present position, marital
status, éex,_and number of teachers on staff in the school were’
examiﬁed as predictors of pupil control ideology of all of the 77 »
teachers sampled. >No hypothesis was generated for the efficacy of
these variables as predictors6f PCI.

Noreof the predictor variables achieved significance as a
predictor of ‘teacher's PCI. The best“predictor was number of teachers

on staff within the school,- but this accounted for only 2.75% of

the variance. All six predictor variables combined accounted for

only 6.77% of the va-iance.
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Summary ) ‘ ~
1 : . {
-*

This chapter presented statistical analyses relevant to the

ﬂspecific‘hypotheses generated in the study.' ' (

o,

With respectlto the hypotheses on the reletionship beiween
pupil control ideology and studeng alienation, it was revealed that
PCI was significantly positively correlated to the self- estrangement
‘dimension of student alienation, and the t-...t between means
revealed that students taught exclusiv:lv by custodial teachers
exhibited signifitantly‘more powerless‘ess thtn did stndentsvtaught i
by humanistic teachetsf' No significant relationship was founo between
PCI and total alienation, nor between PCI and the meaninglessness and

B
normlessness dimensions oﬁ‘student alienation.

Teachers in geoéraphically isolated schools were found to -~
be significantly more custodial in their pupil control ideology than

teachers in non-isolated schools. Students 'in geographically isolated -

: _schools; on the bther hand, were found to be less alienatéd

o
&
/"\

on the’totel aliehation, measure and on the normlessness*énd power-

: 1essness dimensions of alienation than students in non-isolated

7
Kl o E

SChooIs. No significant difference was found between students in
. # g :
geographically isolated or non-isolated schools on the meaninglessness

s 'V‘

'and self—estrangement dimensions of alienation

©

The teacher characteristics, months of teacher training, months
I ' i
of teaching experience, months in present position, marital’ status,

sex, and number of teachers on staff within the school failed to

achieve significance as predictors of pupil control ideology.



Chapter S

. INTERPRETATION OF FINDINGS
Lo ©

.

This chaptet oresents an interpretation of the major findings

S

. . B . .
of thevstﬂdy and conjecture as to why certain relationships were

. , i
reyealed The major findings of the study are dlso discussed in

~relation to related findings of other studies. The implications

which the study holds for theory and practice are discussed, as well
& .;‘ . . . } -
as implications for further research. TFinally, the conciusions

.

drawn from the study\zrekpresented.
i » \ Yo

. Interpretation and Conjecture

2

Conjecture .. -~ ~ding causal relationships between certain

variables suggested in this chapter is outside the design of the

7

study, but such speculation is useful in suggesting possible

‘relationships and in guiding future research.

1.

PCI and‘Total Alienation

i‘Pupil control ideology and total student alienation were
found to be slighth negatively correlated with a .Pearson r
coefficient of -.08. However the t- test between.%eans for students -
taught -by custodial or humanistic teachers revealed that students

taught by custodial teachers éxhibited slightly greater total

t~elienation (§¥99.74)*th3n students taught by humanistic teachers

5y S

E_v(i¥98.l8fﬂ- Neither finding was statistically‘significant and the
. . - o _ ) :

i b3
1
.

i e

¢ e
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difference in direction of t' relat:onship was slight. The major

~mmestion which arises is, 'Why wa: PCI not related to total alienatton?“‘/
' .

R
ihree possible reasons were .ed for this_lack of relationship: . Lﬁ?-

1) a relationship between PCI and total student alienation does :ﬁﬁ?S%.
empirically existj; 2) the Pupil Attitude Questionnaire II failed

to validly measure total student alienation; or 3) total alienation,

| incorporating all the dimensions of alienation is too complex a
phenomenon‘fo bé related strongly to a specific vafiable such as
teacher PCI. The dimensions of alienation may be more sensitive to
single situatign—specific variable than a composite measure of .¢

W
- total alienation,ain which case total alienation would best be

<

S~y

studied using multipie correlation techniques.

PCI and Normlessness

The negative relationship between PC} and the normlessness

.8 i

" dimension of alienation, which is the beliéf that socially unapproved

belavior is‘necessary to achieve given goals, wa§~large“éﬁd missed
éignificance at the .05 level by only a smzll m;;é}n. Tﬁe size

of. the negative'félationship where the Pearsoh r equalled —.469
necessitates some comment, especially since the negative relationship
was not éxpected; The negative relationship may, in fact, be accurate
and custodial PCI may’mitigate égainst feelings of normlessness,

but it is also possible that students taught by custodial teachers

are less willing to expresé feelings of normlessness. Custodial PCI
has a priﬁary concern for disgipline and order ‘in the classroom and
aApuniéhment;centéred appréach to'pppil control is adopted; under

-

such conditions a student would be less willing to express normlessness

¥

overtly, when, in fact, he may be covertly experieﬁ@éhg normlessness to

L.
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the same degree or more so than students taught by humanistic teachers
who maintain a trustful view of students. This is speculation, but

the possibility of this relationship should be kept in mind.

PCI and Self-Estrangement

a

The strong positive relationship between PCI and self-
estrangement (Pearson r = .79) was expected and supports the
proposition that custodial PCI acts as an external motivator for

school children. The child rather than engaging in school activites

for his own self-satisfaction or from internal motivations takes
part in school activities in order to avoid punishment from the "
custodial teacher. A humanistic PCI on the other hand fosters

individualism and internal motivation as the teacher recognizes

o

the unique needs of each child.

PCI and Powerlessness

The finding that students taught by custodial teachers
exhibited significantly mo;; powerlessness than students taught by
humanistic teacheis suggests a direct relationship between custodial
PCI and,poweriessnéss. Powerlessness, the studen?g sensed inability
to deteimine the occurence of the outcomes or ;einforcements he
seeks, would be directly fostered by custodial PCi‘wheré thé emphasis
is on discipline and control of the student. .T¥ control of a
student interferes Qith ﬁhe outcomes or reinforcements sought\by
the student, then powerlessnes; results. The more contr;1 exer

over a student, the greater is the likelihood of interference wi

student goals and resultant feelings of student powerlessness.

,

.- a -
Ty - S &
T gl - . =)

¢
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Geographi Isolation and PCI
=7 JEL,

The finding that teachers in geographically isolated schools
were more custodial in their pupil control ideology than were teachers
in non-isolated schools suggests that elther custodial teachers are
attracted to isolated schools, or égcﬁ;f; in isolated schools
develop a custodial orientation. The latter possibility seems more

. v . v
likely. 'The cultural discrepancy between the white teacher and
‘native students is sharply focused in the classroom. The inaccurate
assumptions teachers‘often hold in reference to the native child's
experiences as cited earlier, contribute to misunderstanding and
frustration for both teachers and students. In many lsolated

14 :

settlements the teachers are the only white inhabitants of the
community. Little social interaction takes place between the teachers
and the native residents. The teacher's social life may also '
contribnte to feelings of frustration. In isolated communities there

is little contact with the "outside'. Teachers not only work together

durlng the day, but socialize together in their leisure time. A

"out" R
~5

fééling of being trapped may develop;‘especially if travel
be’rdad is imposstble.' In addition, the isolated community is
surrounded by whét sé;ms to sgme to be a hostile physical environment
of entreme’temperatures anﬁ-vast wilderness All of these factors
contribuuato the teachers sense of frustratlon. The teacher turns
inward, ‘becomes self- centered’and fails to see*hls students as

individuals; consequently a custodial PCI mqrg readily develops. The

above description of isolation and PCI is based more on observation

61



in the field and subjective interpretation than on statistical data,
and obviously is not accurate for all teachers in isolated schools;
however, it does describe a possible relationship, and suggests a
need for future research in the area of teacher alienation in

northern Alberta.

Student Alienation and/%eographical Isolation

Students in/gon—isolated schools exhibited significantly
more total alienation, more normlessness and more powerlessness than
did students in isolated schools. These findings suggest that
community based factors outside the school also affect studenb%
alienation. Students in non~isolated schools and communities -
experience more intense cross-cultural contact with whlte society
which is a p0551ble explanation of student\alienation
Findings revealed that when the in %%action between

powerlessness, PCI and geographic isolatlojbwere considered, al
contradictory‘relationship appeared. Geographically isolated

schools were related to custodial PCI and less student powerlessness;
but custodial PCI was found to be related to more student =
powerlessness. The contradiction lles in the fact that while
geographical isolation and custodial PCI are related to‘each other,

they are related in opposite. directions to student powerlessness;

This contradiction can be explained in one of three ways: 1)‘the
relationship betneen the 3 factors was due to chance or error; 2)

the related factors are not.linked cansallyi or 3) an_extraneous variable,
possibly community based alienation is attecting the relationship. If
non—isolation and concomitantly community based contact with thtei

values directly causes student powerlessness, then a relationship

i
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between PCI and powerlessness ma be masked in the isolated_schoéfs

by the overwhelming weight of student powerlessness in non-isolated
‘chools. The relafionship between non-isolation and isolatign, PCI and
powerlessness could be ciarified through a two-way analysis of
variance, but such an énalysis is not within the design of the present

study. However, this is an area for further study.

Geographical
Isolation
b

L
n L

Powerlessness.

- \ ?0“33
Custodial PCI '

Figure 1

Interrelationship Between Geographical Isolation,
PCI, and Powerlessness

Relationship of Findings to Other Studies

A number df studies such as Leppert (1971), MacMillan (1973),
Williams (1972), Willower, ﬁidell, and Hoy (1967), Yuskiewicz (1971)
Afougd that teacﬁing/ekpérience was‘relatgd to PCI, suggesting that
‘teacher sociélization was‘a factor affectingmﬁhe development of
custodial PCI. Kozakewich (1973) fougd no,sigﬁificant relationship

between teaching experience and PCI. The present studv failed to
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find a significant relationship between teaching experience and PCI
(Pearson r = -.03§Y‘6r between months in present position and PCIL

.092). Kozakewich (1973:64) investigated the'efficacy of

It

(Pearson r
fiviwteacher demographic characteristics, years in present position,
years teaching experience, age, sex, and years of teacher preparation as
predictors of PCI as a criterion variable. Kozakewich found that none
of the predictors achieved significance when correlated with PCI
singly, but the multiple regre551on correlation did produce an R
significant at the .00l level. The present study used the same

teacher demographic characteristics with the exception of age, as

well as marital status and number of teachers on staff, in a regression
equation to predict PCI, but found that none of the predictors achieved
signifioance. A regression equation which includes teacher personality
variables ksupra, P.12) as well as teacher demographic va:iables
appears to be most effective in predicting PCI.

Kolesar (1967) found that school organizations whidﬂ-emphasize
the authority dimension were significantlv related to powerlessness.
The present study found that custodial PCI was significantly related
to powerlessnessgr A possible relationship between authoritarian
school bureaucracies and custodial pupil control 1deology therefore
seems likely.

Hedberg (1973) found no relationship between PCI and student
alienation as measured by the Tutor Tutee Form. Hoy and Rafalides
measured student alienation with the Pupil Attitude Questionnaire

and found PCIL significantly related to normlessness, powerlessness
A

. and isolation,” ‘and not significantly related to meaninglessness and

self-estrangement. : -
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The present study used‘che Puﬁil Attitude Questionnaire II,
which was based on the Pupil»Attitude Questionnaire, to measure .
alienation and found PCI was significantly related go self-estrangement
and powerlessness, and not significantly related to meaninglessness
and normlessness. Differences in the relationship between PC1 and
the dimensions of student alienation in the studies cited may be
due to differences in populations studied, rather than in the
theoretical relationship between PCI and student alienation.

Couture's (1972) assertion that alienation is a result of
cultural contact is given some support:by the presentbstudyfs finding
that students in geographically non-isolated schools who experie: ‘e .
more intense cultural contact with white society are more alienatcd
on the total alienation measure and on the normlessness and power-—

lessness dimensions of alienation than are students in isolated

schools.

Implications for Theory -and Practice

Since there appears to be a tendency for white teachers to iy

develop a more custodial PCI as a-function of geographical isolation,
more interaction between the staffs of northern schools should be
provided for, and more inéeryice edu;ation using outside consultant;
should be considered to help-cdunteract effects of geographif
isolation on a school staff. Funds should be provided for allowing
geographically isolated teaché%sjto benefit from personnel resources
of institutions like The Universit& ovalberta. In addition, much

ff .

greater commitment must be made by educators in Alberta to ‘the training

P

of native people as teachers. Native teachers would be less likely te

S
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suffer from geographic isdlation, and less cultural conflict between

the teacher and children would exist. The turnover rate of teaching

staff would also likely drop dramatically.

Implications\for\Further Research .

Educational research in northern Alberta has received little
attention. Further research is needed to determine if a causal link
between PCI and student alienation‘exists. The nature of community
based alienation in relation to school based alienation in northern

Alberta requires clarification through further research. Further

stu@y is needed to determine the interaction between powerlessness,
PCI, and geographical isolation.

The finding that geographical isolation was related to
custodiai PCI suggests that teacher alienation it 'northern Alberta
may be an important topic for research. Finally, in order to develop
a theory of PCI and student alienation, research is needed to

determine whether student alienation and PCI are related to both

student achievement and studen? satisfaction.

c LUSIONS

¢

One of the conclusions drawn from the study was that cqstodial
pupil control ideology was related to the Self—estrangeﬁenﬁgaﬁd
powerlessness dimensions of studeﬁ? alienation. Students in isolated
schools wéreAfound to be less alienated on the total a;ienation

measure and on the normlessness and powerlessness dimensions of

alienation thaégisaé;students in non—isolated schools who are subject

/
” )

&



to more intense cross—-cultural contact. Teachers in isolated schools
have a more custodial pupil conzrol ideology than teachers in non-
isolated schools. The teacher demographic characteristics, months
of teacher training, months of teaching experience, months in present
position, marital status, teachers'msex, and number of teachers on
staff within the school,‘were found to be ineffective as predictérs

~

of teachers' pupil control ideology.

On the basis of this study's findings, no judgment can be

madehregarding the desirability of either the custodial or the

~,

humanistic pupil control ideology. The multi—dimensionality of

alienation on four dimensions was upheld by e ‘tudy: Finaliy? he

proposition tha&{the dimensiops of alienation are situation-spew
phenomena was given some support by the relationship between PCI}
a situation-specific phenomenon based on interpersonal relations
between pupil—clients and teachers, and the'dimensions-dﬁ self-

éstrangement and powerlessness. .
4 =
SUMMARY

This chapter presented:an interpretation of finaings apd
speculated on possible relationships between the variables. Findings
of oﬁher studi;s were related to findings of the present study.
Implications for theory énd practice and for further research were

considered, and the conclusions drawn from the study were presented,"
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Chapter 6

. SUMMARY OF THE THESIS

¢ f,
This chapter presents a summary of the thesis. The
description of the problem is stated and the research methodology

employed is reviewed. The findings of the study are_presented~as

well as the conclusions drawn from the study.

Description of the Problem

The problem investigated by the present stu.y was bascd on
the proposition that studént“alienation is rel. _ed to situation-
specific.ph:ﬁomena in the school. Puﬁil control ideology of teachers,
orAthe philosophic orientations which teachersvhold in reference to -

¢

pupil behavior, was considered to reflect pupil-teacher interpersonal.
: .
interactions and to exemplify é situation-specific variable in,the
school which may be related to student alienation. The purpose of
the study was to.determine iflindeed such a relationship Eetween
Vpupil cont;ol ideology and student alienatioﬁ did exisﬁ. The study
also examined the relafionship between geographical isolation of
~a.school and tﬁe teacher'sipupil control ideology, and geographical-:-
iisoiation,and'student alieﬂétion, Six'teacher demographic variables,
months of teéching expérience, months of teacher training, months

in present position, marital status, sex, and number of teachers

on staff in the school, were examined to determine if any were useful

L
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in predicting pupil control ideology of teachers. The population
studied was the sixth through tenth grade students and reachers of
Northland School Division in Northern Alberta. The sample consisted

of 372 studentis and 77 teachers.

!
I
i

Research Methodology

student alienation was defined on four dimens s (Seemen,

1959) ; normlessness, meaninglessness,_selfuestrangement, and -
powerlessness as well as a‘composite measure of the four dimensions
laﬁelled "total alienation". Normlessness refers to a student's
expectancy that socially unapproved behavior is\heeded to achieve
given goals. Meaninglessness is the student's expeetancy that
éetisféetory predictions about outcomes of.ﬁehavior can ‘be made.
B Y

.égfif estrangement is the student's degree of dependence of a given
‘behavior upon ant1c1pated external rewards Powerlessness is the
studeng's expectancy that ﬁis behavior cannot determine or:control

the occurrence of the outcomes or reinfercements he seeks.  Student

alienation was measured by a variant of Kolesar's (1967) Pupil

Attitude,Questionnaire (PAQ) which was adapted using factor analytic

techniques for use with younger, native children. The revised
questionnaire was titled Pupil Attirude Questionnaire II (PAQ II).

Pupil control ideology (PCI) was measured p& Form PCI

» developed by Willower, Eidell, and Hoy (1967). PCI is measured on a-

continuum with ‘humanism" and "custodialism" representing the

extremes. A custodial teacher emphasizes discipline and control in

the class, has a distrustful view of students and tends to stereotype

students on the basis of appearance, social status, etc., while the

o

‘QS‘ '
<o

‘.q;/a

Lo
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humanistic teacher has a trustful view of students, believes they

are responsible, capable of self—diécipliné, and sees them as e
" individuals w;th unique needs. |

Directional hypotheses were stated in expressing thé
relationship between, variables studied.’ Custodial fCI wasg expected

to be related to total student alienation an. each dimension of W,

alienation. In addition, geographical isolation was assumed to be

related to custodial PCI and to total student alienation as well

as each dimension of alienation.

Questionnaires were adminstered in the field by the researcher
to all students and teachers sampled. Random sampling was not
employed due to the constraints of time and geographical‘isolation

of schools, some of which lacked road access. A total of thirteen
e N

schools were visited which were geographically representative‘of
Northland School Division. toonymity of schools and individuals

was assured to the participants in the study.

.

Data were interval in nature and based on responses. to Likert

L
. R

scales on the questionnaire. Datawere hand code the  researcher

and kéyfpunched by the Division of Educational Research Segvices of

(

the University of Alberta. L

Statistics utilized included Pearson rﬁ_t:test*bttween means

of independent sam?isij stepwise regression analysis and principal
- — N r s

components varimax factor analysis. All computations were calculated

-l

F
L

[ &3

on an 1BM 360/67 computer.

Findings ’ .
Custodial PCI was fqggs‘to be related to.self-estrangement at
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o

the

and to powerlessneSS at the

elationship was found hetween PCI and total alienation no

PCI and the normlessness and meaninglessness dimensio

si

¥ of significance for t-test. befween mean

't—tests'between students in geographically'isoL

'schools revealed that- geographically nonrisola

71

. 4
L

&

.001 level of significance for the Pearson r and t-test statistits,
Ol level for the t—test statistic N°-=n$

r between

ds of alienation

H

Geographical isolation of a schoal was, found to be
gnificantly_related'to custodial PCI of teachers at the .05 level
s of independent samples,

' "and non-isolated

1s were-related «

-

05~l L of significance

to total alienation and normlessness at the
and to powerlessness at the 001 1evel of significance ' Significant‘
'\\B .. v N . o =
relationship was found between 1ocation of the school an elﬁ— i
* estrangement and meaninglessness None of the teacher demognaphic‘ o
- . O

characteristics studied a

regression dchieved 51g3if1cance as aJpredictor of PCI,

N\’b..vu-l\
) "tedictor variables in the stepwise

. ’}“ s
the

5, .,L
]

N J
b

criterion variable

. _ by

Conclusions Y ..
D '1

On the basis of the statistical tests of the hypotheses: the

follow1ng conc1u51ons were drawn“for the population under con51deration

Custodial pupil control 1deology was related to self- estrangement

AN )

and.powerlessness stuﬁent-alienation. Geographical isolation of

ol ideology. Geographical

a school was related to custodial pupil contr

non—isolation of a schogl wasffelated to total alienation,

v

‘\normressness and powerlessness

e - CE
o The conclusion cannot be drawn on the basis >f the present
- "\I " .
study that one type‘of pupil control ideology is better than another,

A




‘ - S8 .
Teacher 'demogr.ggphic characteristics were not found to be good

.
;.o

piredicytors‘ it contro¥ ideology. Persona.lity'variables studied
¢ i in coujudct ox}?with demographic variablee seem to be most effective

“in predicting PCI. The factor analysis of the PAQ I1 responses

uphel% mul td- dimensmnality of allenation iu the study Finally,

more research is needed to clarify the *relationship and interaction

- between communin’y based and school bas{% cultural conflict , student
iR &
i alienatioq’a and pupil control ideology o sd&pols“{m'NorthernkAlberta
DR )

e v

"as well as the effect of student alienatlon on@studegt acnievement:
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Please complete’the following’

1. Yeats of teacher Eraining .

2. Years of teaching experience o

3. Years and months in present position

" - 4. Marital status

5. Sex

FORM PCI

o
T
<

N
R

Ioformation

i

J

o

3

: . L o - ;
. -~ On the following pagés.a number of statements about

>teaching are presented.

concerning these statements.

4

My purpose is to gather
information regarding the® ‘actudl attltudes of educators

You will recognize ‘that the statemonts are of such a-.

natuxe that there are’no correct or 1ncorrect answers. °

. I am interested onl¥y in your frank opitdion of them.
‘ ‘ Your responses will remain confidential,
o | individual or school will be named in the report of .

£,  this study.

2 N

and no

Your cooperatlon 1s greatly appreclated

. Instructions: Following are twenty étatements about

school$, teachers, and pupils.
’ indgcate your’ personal opinion about
e ' ‘each statement by circling the approprlate,
ot , - response at the rlght of the statement.w..

. o e > .o
R )

/

Please -

ar v

84

[



\)

10.

12.

11.

13.

“

It i1s desirable to require pupils to sit in
assigned seats during assemblies. .

-~

Pupils are usually not capable of solving their
problems through logical reasoning.

<4-
Directing sarcastic remarks toward a defiant
pupil is a good disciplinary technique.

Beginning teachers are not likely to maintain
strict enough control over their pupils.

Teachers should consider revision of their
teaching methods if these are criticized by
their pupils.

™~

The best principals give'uhquestioning support
to teachers in disciplining pupils.

Pupils should not be permitted to contradict
the statements of a teacher in class.

. It is justifiable to have pupils learn many

facts about a subject even if thex;h@ve no
immediate application.

Too much pupil time is spent on ,uicznce and
activities and too little on aca~ er .c
preparation.

Being friendly with pupils often leads them to
become too familiar.

It is more important for pupils to learn to
obey rules than that they make their own
decisions.

Student governmertts are a good ''safety valve'
but should not have much influence on school
policy.

Pupils can be trusted to work together

without supervision. p

s

Strongly Agree
4

wn
=S

SA

SA

SA

SA

SA

SA

SA

SA

SA

SA

~

Agree

>

Undecided

c

Disagreé

]

Strongly Disagree

w
o

SD

SD

SD

SD

SD

SD

SD

SD

SD

SD

SD

SD
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14.

15.

l6.

17.

184

19.

20.

If a pupil uses obscene or profane language
in schoo!, it must be considered a moral
offense.

1f pupils are allowed to use the lavatory
without getting permission, this privilege
will be abused.

A few pupils are just young hoodlums and
should be treated accordingly.

It is often necessary to remind pupils that
their status in school differs from that
of teachers. -

A pupil who destroys school material or
property should be severely punished.

Pupils cannot perceive the difference
between democracy and anarchy in the
classroom.

Pur ). often misbehave in order éo make
the (cacher look bad.

Strongly Agree

w
»

SA

SA

SA

SA

SA

Agree

o

i_ed

Undec

(=]

Disagr:=

o
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PUPIL ATTITUDE JUESTIONNAIRE II

Part A, Please £111 in the following information about yourself.

-

1. . I am & boy ’ : 2.  Grade

I am a girk

\ . /
Part B. Please read the following sentences about your school carefully,

think about each sentence for 3 moment and then circle whether

you STRONGLY AGRSE (SA), AGREE (A), DISAGREE (D), STRONGLY

 DISAGREE (SD) or are UNDECIDED (U) about the sentence.

1. Schools are run by others and pupils can do
1ittle about it. :

2. What I do in school is controlled by other 3A Al ul}lbD| sD
people. v

3. It's no use for me to complain to teachers . . 1 sAa |aAaju D] SD
because tney don't listen.

b, Pupils should not have to study much. sa lalulo] sp

5. Sometimes you must ‘make promises to teachers .salaju]|D} SD

which you don't intend to keep. : }

6. 1In order 4 do well in school pupils must.do - | SA [ A}V p| sp
some things which are not right. - .

7. Puplils often can talk to teachers about how SAfAj U|D SD
the school should-be run. - .

8. It is a good idea that pupils learn to be salalufp]| so
goo¢ community memberse. :

9. 1 think my teacher would have given me the sal Ajul Dy sD
same marks on the last report card no matter
how well I really had done. ]

10. It doesn't matter 1f what I am doing is right sa|l Al u] o} SD
or wrong as ‘long as it works. : '

11. At school we learn things that will help us sAal A U]l D SD
in having a good life after we finish school.

12, I worry about what the teachérs think about me. saf AJ u}l D| D



13.

U

15.

16.

17.

18.

19.

20.

21

22.
23.

24,

25.

26.
27.
28.

29.
30.

o

32.

33

© 35

36,

3.

38.

Pupils must study their school Subjects even
when what we learn is dull. . -

It is more important to have fun in school
than to help others.

I often read and study more in school than my

teacher expects me 1o0.

Really, a-pupil hags done wrong only if he gets
caught. : .

The teachers are really interested in all

pupils in this school.

Teachers will not listen to pupil complaints
about unfair school rules.

I would rather go to work now than go to
school, but more schooling now will help
me to get a better job later.

3

Pupils can protect themselves from teachers
who don't like them. ,

Copying from books is all right if this

results in good marks.

I like to do homework.

Taking part in school activities will help:
me in anything.I try to do in the future.
' o

No matter hoéif try I don't understand my
school workivery well.

In this school pupils must sometimes disobey
the rules. o

I like to do problems in Nath just for fun.
I understand” why -1 am going to school.

My schooling will help me understand other
people.

If I could, I would close all schools.

Having lots of friends is more impertant
than getting good grades at school. -

In this school pupils can complain to the
prinqlpal and be treated fairly.

Copying another pupils homework is all right
if he agrees to let you do it.

Teachers sometimes listen to what puplls
want to do.

I.find it easy to pleasec my teachers.
I want to finish school.

You must disobey the teachers sometimes ir
you're going to have any fun.

Giving an answer to someone else during a
test is not really cheating.

Taking part in school will help me to become
a better person. - >

SA

SA

SA

SA

SA

SA

SA

SA
SA
SA

SA

SA
SA
SA

SA

SA
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PUPIL ATTITUDE.QUESTIONNAIRE

Items which constitute four dimensions of alienation.

s

Normlessness dimension

Item No.

5

10

14

16

21

25

32

37

Item

Sometimes you must make promises to teachers which
you don't intend to keep.

It doesn't matter if what I am doing is right or
wrong as long as it works.

It is more important to have fun in school than
to help others.

Réally, a pupil has done wrong only if he gets
caught.

Copying from books is all right if this results in ~
good marks.

In: this school pupils must sometimes disobey the
rules.

Copying another pupil's homework is all right if
he agrees to let, you do it.

Giving an answer to someone else during a test is
not really cheating.

]

Meaninglessness dimension

Item No.
11

.

23

27
38

Item

At school we learn things that will help us in having
a good life after we finish school.

Taking part in school activities will help me in
anything I try to do in the future.

I understand why I am going to. school.

Téking part in school will help me to become a
better person.

Self-Estrangement dimension

Item No.
4
15

22
34

Item

Pupils should not have to study much.

1 often read and study more in school than my
teacher expects me to. :

I like to do homework.
I find it easy to please my teachers.
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Powerlessness dimension

It‘emNo, Item

1 " Schools are run'by others and pupils can-do little
about 1it. .

2 What I do in school is controlled by other people.

3 It's no use for me to complain tovteachers
‘because they don't listen.

17 The teachers are really interested in all pupils
in this school. ’

18 Teachers will not listen to pupil complaints about
unfair school rules. :

31 In this school pupils can complain to the
principal and be treated fairly. L
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PPENDIX D

INTERC‘ORRELATIONS BETWEEN TOTAL ALIENATION AND THE
NORMLESSNESS, MEANINGLESSNESS, SELF-ESTRANGEMENT
AND POWERLESSNESS DIMENSIONS OF ALIENATION

2
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