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. . . ABSTRACT =

‘
<

Two approaches to empathy tralnlng, deS1gnated as cog—-
nltlve (a la Bullmer) and de81gnated affectlve-cqgnitlve'

o;(a la Carkhuff) together w1th an author—generated placebo

Atreatment were- glven a pri ramed text format The purpose

“was; to determlne whether em,ﬁthlc abllltles are cognltlve f~*

e SNyt
' or affectlve—cognltlve 1n nature. o

The study 1nvolved 68 undergr duate educatlln students

”1lreglstered in an educatlon psychology\course durﬂ g a w1ntert'

zi'semeSter°r The sample had an average ag§§5f 23 ye‘rs and 290

erars of - post—secondary educatlon. Approx1 ely 78 percentj”

S cent were marrled and 72 percent were 81ngle.‘

. &%e three dlStlnCt empathy tralnlng systems were ran—_.f

1

9.

l ses. Pre-treatment testlng 1nVOlved an empathy measure &

.

) deslgned by Hogan, the Socral In51ght scale (SI) and cogn1t1ve~

hcomplexlty V1a the Paragraph,Completlon Test (PCT) ‘ Post-~

"treatment testlng 1nvolved the fllm-based Affectlve Sensr—-‘A

4

"f-lt1v1ty Scale (ASS),vthe ST and the Hogan measure.: Moreover,

*;data were collected on- the demographlc varlables, sex, age,

“educatlon and marltal status.vf‘ ¥

1, Results 1nd1cated that the Bullmer group recognlzed a L
| srgnlflcantly greater number of emotlons on tne A§§ than d1d

'_;elther the. Carkhuff or placebo groups...As forithe5number of =

iv ..

’hwere female and o percent were male. Approx mately 28 per-';:f'

domly assrgned to 3 separate but comparable un1versrty clas—~"¢

T

-.'4_'.



b vt L sy Ty

1ff.erent from each other J.n the recogm.tlon of emot;on with

d*‘imilarspersons A The Bullmer group recognlzed a. greater

'1.umber of emotlon;\W&th\dlsslmllar persons in contraSt to

’,/\the placebo and Carkhhff groups;‘

- __v.k_———-—\/\

. {group also recognlzed a 51gn1f1cantly greater numbex of emo--”

'7,'tlons 1n 51mple 31tuatlons in contrast to the placebc Qnd

]
B

Tierarkhuff groups f;f, ’;”ftig o

‘ The Bullmer and Carkhuff groups both 1ncreased the;r

'5scores 81gn1f1cantly on the Hogan scale over, and aboVe the

';;ence in - the amount of 1ncrease‘on the Hbgan scale when the

uﬁi{_‘Bullmer and Carkhuff groups were compared alone._ﬂfi;v .

- | The groups dld not 1ncrease thelr'scores on #h? SI '

“ "_However, the dlfferences approached 31gn1f1cance.1 scobes
l{\ .jon the SI 1ncrease,131gn1flcantly, as a functlon of tlme and

ﬁg; *s;the 1nteract10n of treatment and tlme.,vhfﬁ“:“ ”p _,; |

Erl'}afr;;‘f Canltlve complexrty as. measured by the PCT, was not
?éﬁﬂdéjfslgnlflcantly related ‘to ASS scores, Hogan s score or the -

. \ i - . :
Sex, marltal status, yearsoof post-secondary educatlon.

-

1,and age were not related to- the recognitlon of emotlon,r f:'

‘f;ﬁempathy or soc1al 1n81ght j’

I

r the " Bu i
egger,_ﬁhe llmer e

-Jplacebo group.l waever, there was not.a 81gn1f1cant dlffer-'

The Bullmer cognltlve approach operates on the assump~ )




““_ttlon that emﬁathlc abllltles are a functhn of the cognl-‘

Lexperlenced The Carkhuff affectlve-cognltlve approach to
,empathy traln%ng,operates on the assumptlon that empathlc
-'abllltles are a functlon of 1dent1f1catlon between persons

B . R s
-'k/éghd the ' cognltlve response to persons. Conclusxons were

ol

“mer. account fo% recognltlon of’ 1mmed1atna affectlve states

?1ﬁ'a more effe tlve manner than elther the affectlve—cognl—
h‘;tlve processesxa la Carkhuff or. the placebo condltlon Both
'Ta‘the Bullmer and Carkhuff programs effected pa;%ic1pants"

'fempathlc orlentatlon—-whlch 1s comprlsed of 3001al sklll.

tlons whlch operate in the 51tuat10n‘ﬁn whlch emotlon is

»

i

;

7. ‘
'.,/r/ e

drawn to the effect that the cognltlve proceﬁses a la Bull—;ﬂ_,

L.

- one! s recognltlon of emotlon were: explored

",f<y*7<

vi o

57'tolerance and humanlstlc attltudeS._ Impllcatlons for the

- .use of programed text 1nstruct10n as a means of 1ncrea81ng

T
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' CHAPTER I

\ | . .INTRODUQ‘I'I"ON.‘_ SR
Wherever”people'live and:work together sensitivityvto'm."
\hwhat others think and feel and the ablllty to appralse the
complex1t1cs aé% nuances of 1nterper50nal relatlonshlps
constltute ba81c skills. _Psychologlsts,.psychlatr;sts,
"Ssoclal workers, and‘Others\who work-With c1ients face numer—'
;our occa51ons when such appralsals must be made. Polltlcal,'

soc;al, 1ndustr1al and relrglous leaders must comprehend

'vwhat thelr followers want and need Even the average man_lnfih;ﬂ-f

_hls everyday llfe encounters many 31tuatlons in whlch hls
"ablllty to understand what others need ;%hlnk and feel plays*
Ca part. ' ' | o '

' Soc1al sc1entlsts who 1nvest1gate 1nterpersonal behaV1oru,
‘refer to the ablllty to know and understand the 1nner states
- of another, partlcularly, feellng states as empathy (Hoffman,

1 9Tﬁr Hogan, 1975 Katz, 1963 Mead 1934- Plaget and Inhelder,

A f,l969 Welnsteln,‘l969) The llterature V1ews prosoc1al re-

-‘latlonshlps as fac111tated by the ablllty to understand the
’ L T
"feellngs,,thoughts, and requlrements of others (Carkhufﬁ and

Berenson, 1977 Deutsch and Madle, 1975 Hoffman,1977a- Hogan,j
1975 Kagan. 1973) The absegfe of empathlc ablllty hlnders'
Quthe development of successful 1nterpersonal relatlonShlps

(Hoffnan,1977a' ﬁogan, 1975,_We1nste1n,_1969). _However, there B

>



‘is littiéfégreement{as;to,the'natureﬁand process of empathy. -

'.;THREE*AP?kbAcHEs‘ToﬂEMéATﬁy'TRAINING R -

Varlous explanatlons as to the nature of empathy and

i

" as to how it works, exist. W1th1n the profesSlonal lltera—

~

auture.- Many social ps’ _holnqlsts and developmentallsts v1ew

e -

jgempathy as an essentlally cognltlve skill wh ch 1nvolves ,f

R

'“?,;fthe ablllty to assumg auother s poznt of view. to determlﬁe

"TJQihow the other 1nd1v1dual is 3h1nk1ng and feellng (Borke,j:__c

V?f1971 19737 ﬁhllmer, 1972 1975; Deutsch and Madle, 1975: . .

'Dyﬁond 1950--Gr1ef and Hogan, 1973-‘Hogan, 19693 Mead,.1934~"'

other S role perspectlve rather than from one s own role?h”

ioperspectlve.;yy

Piaget and Inhelder, 1969) The cognltlve school deflnes L

empathy as the ablllty to thlnk and feel llke others do by

a

3con801ous role taklng or’ by v1ew1ng the s1tuatlon from the

An alternatlve p081t10n v1ews empathy as an affectlve B

vSklll whlch 1nvolves feellng the same au or s1m11ar to the

other w1th whom one 1nteracts (Aronfreed 1969 Feshbach,;G ;)~

1975',Stotland 1969) The affectlve schoEl deflnes empathnyVY

- as feellng llke the other person feels not as one hlmself '

-Qwould feel in a partacular soc1al context A person feels

; llke another by 1den rflcatlon whereln tﬁe person matches pﬂ

"y'the-other s affectlve cues.‘ For- example, one mlght assume

LY

' aanother person s fac1al expres51on in order to feel likeiﬁ_‘;f

.‘the other person feels.,f

3 /
Y



;Afthird*view synthesises-the cognitive'and.affeotiye:_
p081t10ns into an'affectlve—cognltlve explanatlon.' To'be»
:sempathlc requlresla person to know what the other feels,_
'”why he feels thls‘way and share a 81mllar feellng w1th

the other 1nd10idﬁal {Grlbble anﬁ Ollver, 1973- Peters,

1964, ,1972- Re _ ";; A;ﬁax”and

Empathy tralnlng programs can be categorlzed accordlng"“
.Ilto the emphasrs.- Thus, there are cognltlve, affectlve and o
: affectlve—cognltlve orlented empathy tralnlng schemes

Bullmer 'S (1975) empathy tralnlng program, for 1nstance, 1sw.

L most closely assoc1ated w1th the cognltlve mode of empathy.

’Sensory awareness style of tralnlng programs patterned

v after a comblnatlon of Esalen—styled experlences, for

/'/

:lnstance."Gufther”s Sense Relatlon (1968) and Schutz'“Joyﬁh»

Tl Tl

(1969).'arefﬂfff“ff




counsellng is an effort to unlte 1mportant fac111tat1ve

condltlons for the warm, empathlc relatlonshlp W1th the o

‘current demands for dlrectly observable behav1ors and

,Qw\th”s ‘seems to be based on' ‘the affectlve-cognltlve mode.nPT‘ v

Not only do e athy tralnlng programs dlffer in terms

.. of cognltlve and aj ’eot1Ve empha51s but also, the skllls

/

'yexample, by ratlonallzatlonvand pro;ect om ;Bull' r, 1975)_

RN i

dThe ablllty to 1dentify agd dlscrlmlnate among varlous

feellng states~ accurately ‘1s what constltutes empathy

o

{for Bullmer. Schutz (1969), as an example of the affectlve'

'7f;mode, deflnes empathy in a flve—stage model. (l) A person

T,

s i?must be aware of hlS own 1nterna1 feellngs- (2) The person

ffkmust relate hlS varlous 1nternal feellngs 1nto a unlted

‘wf;f.product' (3) The person must eXpress the unlted feellng O

,:'elements in spoken, wrltten ‘or bodlly expre531ve form-

"f(4) The person must dlStngUlSh his mundane from hlS cre-*ﬂQ

atlv't‘eellngs- (5) Detalled work is usually in order to

brlng the creatlve feellngs to the fore. Carkhuff clalms
- the’ SklllS of empathy, respect, concreteness and genulneness,

»itogether, constltute empathy (Muehlberg, Plerce and Dras—.‘l""

o .grow. 1969)



" Beside dlfferences 1n cognltlve and affect1Ve empha—

[

‘,sis and dlfferences 1n deflnltxons of what abllltles con—‘yf ';.
. f;t;tute empa:hy, dlfferences exlst among programs ‘in the
:;dellvery system used to traln part101pants. For 1nstance,
Bullmer (1975) uses a programed learnlng approach based
'on Sklnnerlan learnlng pr1nc1ples, whlch entaxls approx1¥
;T, mately six to elght hours to complete.» The Esalenwstyled

.-’!. .

; e tralnlng approaches use a small group format, an ehpErt

;tralner, structured experlences used at the dlscretjvn of

" the tralner, ‘group. members "spontaneous feellng expres—‘_

'-3f:31ons,uand ttrles from ten to. thlrty hours of marathon -

tstyled;tgaanl

' tlme; Carkhuff (1969a) uses a smali group

format,Aa ,expert traln '*dactlc.p HSentatlons,_ratinguﬂg

scales. overt practlce‘ané regulres sixty.to one hundred..~>q;¢
; hours of part1c1pant t1me to complete.fW | .
Slnce empathy tralnlng programs use dlfferent ratlon?;”:
’;gales, dlfferent skllls and dlfferent dellvery systems, |
&\comparlsons between programs are dlfflcult Comparlng

-

“Aédlfferent empathy tralnlng programs 1s one means of ascer—
f?talnlng whether or‘not empathy 1s a. cognltlve, affectlu:

" or affectlve-cognltlve process. Comparlson studles, also,
would asslst 1n deflnlng the skills whlch constltute em—
‘pathy. However, the 1ntent of the few4comparlsons w1th1n

-, the llterature 1s to determ1ne~wh1ch tralnlng technlques'

ffare most effectlve 1n teachlng spec1f1cally deflned empathy

skllls rather than attemptlng to dlscover the nature and '



process of empathy. For example, DlMattla and Zlmmer

&

(1972) found a programed text tre tment to be. more effep—{:

. tlve in teachlng dlscrimlnatlon of

‘depressive cues than a

v1deo presentatlon. quattra andﬂ;ﬂﬁ

equally effectlve in tralnlng 1ntroductory counselllng
students in attendlng behav1or. Gulanlck and Schmeck (1977)
found modellng to bquore effectlve thﬁn pralse or crltl—?jﬁi,"

c1sm_1n teachlng empathic respoﬂdlng to counsellor traln—':f?fij-

ees.‘ Ronnestand (1977) found modellng and: feedback werev}f7

 more effectlve than experlentlal methods in helplng be—'Vﬁi

J

glnnlng counsellors communlcate empathy.

: groups are no, treatment types rather than placebo groups_fxbn B
whlch.are more effectlve 1n ascertalnlng}the effectlveness

- of tralnlng strategles (Gormally and Hlll, 1974 Lambert
u ¢
and DeJullo, 1977) The purpose of thls study is to sel- .

1 ect two empathy tralnlng programs based on dlfferent

~

ratlonales w1th dlfferezt\sklll deflnltlons and compare'v“

them W1th placebo effects to determlne the nature and pro—;

E cess of empathy. The two programs selected are Bullmer s,h'
(1975) program whlch 1s based ‘on" a cognltlve ratlonale and -
1_

’- Carkhuff s (1969a) program whlch 15 based on an affectlve-'

cogn1t1ve ratlonale. )



- THE- OBJECT AND Dmﬁz'rmri OF ‘THIS INVESTIGATION
/ : TR NEE

A valld comparlson of empathy tralnlng,programs is f

'y

h{ difflcult. Programs vary in t rms of whether ther ¥ a

<

-cognltlve, affectlve or, affectlve—cognltlve empha31s ~v"

Programs deflne empathic abllltles in a varlety of ways.

¢

;jAlso. the dellvery systems vary. For example. programs

%kﬁ7 ) vary in tlme requlred to tra1n~ the sklll of tralner per;:
’ffh ) sonnel dlffers-'the amount of dldactlc and experlentlal

{!~ ' practlce varles- and the" use of small group formats vary. ,”
/T _ 7‘~De11very system dlfferences readlly confound 1nvest1gatlonslV

. of dlfferent empathy tralnlng programs (Gormally and Hlll,’;

‘fftﬁff.hmore sklllful 1n one of the programs rather than the pro-
| :"yfgram belng more effectlve., | |
The w1de dlsparlty of approaches 1n eklstlng program
formats: must be regularlzed,.somewhat ' For example,/hull—
‘._mer 8 (1975) empathy tralnlng program is. based upon a
: pcogn;t;ve;ratlohale and uses: programed learnlng format
-h;as;afmeansyof,inStruotion. >Ca ufffs (1969a) trarnlngya
zprogram isaSASéa upon an'affectiVe—COgnitive rationale'and ;

' uses a dldactlc experlentlal method of 1nstructlon. aTrans—»
p081ng Carkhuff's program 1nto a- programed 1earn1ng format -
o -'Qi-makes it pos31ble to compare 1t w1th Bullmer s as dlffer—'

"ences 1n tralnlng would refiect the dlfferent deflnltlons



P &:
of - empathlc abllltles and ratlonal s x her than dlffer--v
ences in dellvery systems. U51ng the .same method of °
tralnlng,‘ellmlnates tralner\effects, equalxz@b traln—;
1ng.t4me,'arui ellmlnates other dlfferences in 1nstruc—'
' tlonal dellvery.;g | o | .
An addltlonal problem 1n evaluatlng empathy tralnlng
')programs 1s the type ‘of control groups used, Generally,
evaluatlon studles employ "He treatment" control groups
Q»J'and. do noﬁ spec1fy what procedures are used Concluw,ﬂ'
fr510ns can only be drawn that training is better or worse -}:_f“
*than no tralnzng (Gormally and Hlll 1974* Lambert and |

DeJullo. 1977) enhance the flndlngs beyond a tralnlng—‘.~

Vano tralnlng simphlstlc 1nvest1gat10n, one must standardlze '

\

‘."the dellvery and also offer a plau31ble placebo as wéll

Placebo effectlglnclude 51m11ar part1c1pant expectatlons

E -""\ e

-."and motlvatlons, equlvalent tlme, 31mllar materlals and

methodology (Gormally and Hill, l974° Lambert and DeJullo,_l"'b

.

gl977) No treatment control groups are not as{effectlve

rln establlshlng the - nature of tralnlng effects as placebo.‘
control groups.‘ Thls study employs a placebo group. i
A related problem 1n evaluatlng empathy tralnlng pro——‘»x
'gramsvls how and what to measure in’ order to know whether'
empathic abllltles are 1nfluenced by tralnlng programs.sl
Guilford (1959) has reflected upon this problem.-. |
”"bne ‘error pOSSlbly made thus far in conventlonalf*

. research on empathy is’' too much dependence upon o
' verbal materlal...lt would be well to seek types :



e

v -

of test materials that emphaslze behav1oral con- - | Ao
tent and this may often requlre motion picture ‘ R
presentatlon" (p._396) ‘ | e ' &

7Dur1ng ‘the last flfteen years, wo;k has proceeded on. the
development and reflnement of a media based measure of empathy.

:;The Affectlve Sen51t1vr;y Scale (ASS) ;s belng developed by fj»l

’*ir7Kagan and hlS coworkersiat Mlchlgan State Un1Verslty. The"

. ASS deflnes empathy ag'if"the ab111ty to detect and descrlbe
dthe 1mmed1ate affect1Ve state of another, or 1n terms of
commun1Catlon theory, the ablllty to recelve and decode affec-y‘

: fftlve communlcatlon" (Kagan, Krathwohl and Farqui)ar, 1965) |

AsThe ASS ‘is used as a crlterlon measure in thlS study to assess

‘sthe effect of C;rkhuff's and Bullmer 8 empathy tralnlng pro—

4”[grams on the recognltlon of 1mmed1ate feellngs expressed by

another._“u,:

\l_a__\_\_ Whil ”the ASS assesses onewsablllty to recognlze and dls—',.

tlngulsh varlous feellng states, 1nterpretat1ve problems stlllh
- GXlSt in terms of concludlng how empathy works. Cronbach (1955)
1nd1cates that empathy scores reflect two dlfferent abllltles thZh'
- stereotype accuracy and dlfferentlal accuracy.v Stereotype‘.
accuracy reflects a - person s understandlng of normatlve be—>
havxor (Cronbach 1955) Thus, a person could score hlgh on
the ASS not because of the effects of empathy tralnlng but
because he is 31m11ar to or assumes 31m11ar1ty w1th the per-.
-son who 1s expres31ng emotlon. To conclude that empathy

v’scores reflect dlfferentlal empathy, the examlnee needs to'

recognlze the feellngs of persons d1s31mllar to hlmself

(



L f’d'-..' o : : ;h_' : ; ‘.H ..‘r i 0 4,
_'leferentlal accuracy, invcronbach'vaiew,:refleCts‘"real“ L
. - ﬂ R
f.iempathy. The assessment procedures sectlon of this study

ioutllnes the\method used to score. the ASS for 51m11ar1ty/
i

_ dlssimzlarlty of persons. _ y KR T f" S

RN lf

: Investlgatlons of Cronbach's stereotype and dlfferen—

ﬂ-tial empathy components flnd the two are 1argely 1nde—_

_ pendent ab111t1esp(Bronfrenb enner, Hardlng and. Galllwey,»

o 1958- Stone;f age and Leavrttf

""1960) - ‘I‘he reseﬂ._

_lf:": !

’Cllne ‘and Rlchard’

-4d1fferent1a1 empathy dlffers from stereotype empathy 1n 5
jm,the type of discrlmlnatlon requlred For 1nstance, nor;ﬂ
'matlve empathy occurslin a 51tuatlon where the person is. |
"i‘asked to 1nd1cate how the average college student answers‘yﬁibjhlu
?VEa personallty test, leferentlal empathy occurs 1n a‘ L

. '
31tuatlon where the person is asked to 1nd1cate how a par--
/_./_"

.'tltlcular college student answers a personallty test Thus,

”vthe normatlve empathy dlscrlmlnatlon is 51mpler 31nce 1t
;'only reQulres famlllarlty w1th the characterlstlcs of theili'““
."average" college student The dlfferentlal empathy dlS—"
: crlmlnatlon is' more complex 81nce 1t requlres famlllarlty
‘!w1th the charafterlstlcs of the "partlcular" college stu-;y
’ dent. The assessment procedures sectlon of thlS study
outllnes thexmﬁimd used to score the ASS for, 51mple/complex i
d,‘dlscrlmlnatlons.' | '

Gladsteln (1977),_1n a. rev1ew of empathy research, o

recommends the 1nclus1on of predlctlve measures of empathy

an



. r}VW1ll behaVe 1n soc1a1 31tuatlons.’ A further strength of

» SR o S ;)ﬁ,.' . j:;ll By
. --; o ‘.u_’ : s o BN

.u;1n addltlon to- objectlve measures,\such as the ASS, 1n1'; ('ii'*g';

N
hempathy 1nvest1gat10nsr Predlctive measures approach the

'problem of assesslng empathlc abllltles from a. cognltlve}

'or role perspectlve and such measures are concerned Wlth

the accuracy of response.v Predldtlve measures attembt to:;;r
‘assess whether persons can predlct, accurately, what
thlnk, feel or requlre 1n varlous soc1a1 contexts (Dymond

Rl

:"f1950- Gladsteln, 1977 Hogan,,l969) ' As the cognltlve

'}'explanatlon of how empathy works 1s a. concéfn of thlS

'9- : u,j'_,

vfstudy, two predlctlve measures of eMpathy are.employed as

.crlterla measures in thls study~> ;,%r

Qs
Lo St

Hogan (1969) has developed an. emplrlcally—keyed em—,

"f7pathy scale Whlch uses sets of personallty_'cale.ltems that‘”'“;

.‘separate those who are judged empathlc from those personS“a

..‘,. =

"'who are Judged nonempathlc. To score hlgh on Hogan!s scale

.

S a person must be orlented toward others and be acceptant of

7the1r V1ews (Grlef and Hogan, 1973) In effect, Hogan usesf]fi*ff

s A Cogn1t1Ve model Of empathy tO Predlct how_hlgh empathlzers ;f"ﬂ

3 ‘),

» i
‘-v s

'1Hogan s measure 18 that 1t does not pose questlons whlch

- .are dlrectly related to empathlc behav1or (Gladstein, 1977)

Hogan s empathy test is one of the predlctlve measures

W

fused as-a crlterlon measure 1n thlS study._, {:_': g’f ~,pﬁ7'ﬁ

The second predlctlve measure, whlch 1s used as a crl— o
:;terlon measure 1n thlS study, 1n Chapln s (1942) Soc1al In-

551gh test (SI) Its purpose is . to measure the ablllty to ;




S
. 7 -

;5525~ “formulatlonwstresses“the dlagnostlc capac1ty of the 1nd1v1duaL“ B

e 7ol

‘and not hls capac1ties to behave 1n a more or less adaptlve47:\-5.

"agmanner.' In short, soc1al 1nsxght 18 deflned as "a perSQn s

,”PabllltY to apPralse others. to sense.: at they feel and thlnk'*lw\g

and to predlct what they may say or: doW (Gough f’1967).; Cha-'-_;-

T,

"tV,téﬁogan's empathy SCale and chapln s soc1al 1n51ght\measure-.“f%%¥ff~

nggIn thlS manner, the 1nvest1gatlon is attemptlng to determlne:ft’7

e‘;M-whether empathy 1s a cogn1t1ve or affect%ve-cognltlve pro—a; ; ;ﬁ
~ cess. Also, the 1nVest1gatlon is an atk mpt to dlscover
:ﬁ;whetﬂer Bullmer s empathy skllls or. Carkhuff's empathy SklllS
Lke;best deflne the nature of empathy S ;



REVIEW OF "'mE LITERATURE

1i w,' E y | Recggn1t1on of Emotlon fi

- His: orlcally, the problem of recognltlon of emotlon had

phllosophlcal orlglns in the questlon concernlng the ex1stence .
[t )

of other mlnds or, at least the knoWLng of another sllnner _'

feellngs.n In thls connectlon, Ba1n (1895) brought foiward

hls theory of reasonlng by analogy and Llpps (1905) his not10n~'.'f

i' Lol A p'-.

of Elnfﬂhlung or® empathy as.'
The theory of analogy was deflned as a "cognltrve proaess .

~

‘»fln whlch characterlstlcs of a general class were attrlbuted Eof.°'

“:Sabrln, Taft?fiu.j

» ‘:1960;'p.5). The theory.malntalned,that peOple

. rf

W,lbered behav1of and expresslons 1n the same or sxmllar 81tu-'4","

: \

‘ ﬁ?&;atlons.lpeople know how others feel because,‘ln the past they

;Aifelt the same way, “in the same 51tuatlon, and expressed 1t in.
Lan 51m11ar manner. ﬂhe probablllty of accurate emotlonal 1n~‘

—

l{kznesth.tlc 1nference (Allport““l9614 Deutsch and Madle, 1975)
'*, Lipps' conceptuallzatlon advanced an 1somorph1c 1nvoluntary ;/



bizjrecognltlon of the other SOfeellng (prfman, l977b). To the

o

14
mimicry\of other's motor3behavior7as the méans of recognizing
another ] feellng (Allport l96l Deutsch and Madle, 1975-
Hoffman, l977b). Tbus when a ‘person observed another experl—F

enc1ng a feellng. he automatlcally 1m1tated the other, Wthh

-~ produced- 1nner, klnesthetlc cues whlch contrlbuted to his

degree that motor mlmlcry operates,fcognltlve assessment of 1
the other s feellngs should not be necessary for empathlcvp B
arousal to occur (Hoffman, l977b) -

How compatlble were these theoretlcal explanatlons with
the emplrlcal 1nvest1gatlons of recognltlon of emotlon°

Recognltlon studles typlcally 1nvolved the presentatlon
of a stlmulus person expre531ng anggr,.fear, sadness or other
emotaon (;rljda, 1969; HastOrf,¢Schne1der and Polefka,rl970-
Taglurl, 1969) Stlmulus materlals varled from photographs,_i

voxce recordings,,sound fllms, to in VlVO presentatlons-

,(Frljda, l969° Hastorf et al., 1970’ Taglurl, 19693 ~The task.

‘”f requlred the observer to 1nd1cate by verbal statement, adjec-

-perlod,.estlmated that forty percent of the variance in- recog—

tive check llSt or other psychometrlc procedure what feellng

was’ expressed from;the cues prov1ded by the stlmulus materlals.

Generally, the llterature found people were able to 1den—

tify emotlons from fac1al, vocal and nonverbal cues (Dav1tz,

e

1964- Frljda, 1969- Izard l97l-‘Tag1ur1, 1969) Lrljda (1969)

-a‘1n ‘a series of recognltlon studles conducted over a ten year

&"; !

'?~n1t10n of emotlons was accounted for by fac1al features. Other o

; .
o
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1

experlments demonstrated that movements or’ postures of other
',parts of the body, other than the face, contrlbuted to recog-
nltlon of emotlon, partlcularly, estlmatlng the 1ntenS1ty of.
an emotlon (Ekman, 1965 Ekman and Frleser, 1967, Dlttmanng

Parloff and Boomer, 1965) However, the ~v1dence 1nd1cated p
that the more complete the 1nformatlon about {the uterpersonal

51tuatlon in whlch the emotlonal cues were embedded partlcu-

larly, .as the stlmulus materlals_app‘oached 1n v1vo sequences

- of 1nterpersonal behav1or, the more valld and rellable were

5

Judgments of emotlon (DaV1tz‘l 1964- Frljda, l969-'Izard 1971-
'Hastorf et al., 1969). A person who smiled at his convocatlon,
for 1ns+ance, expressed the feellng of prlde Whlle a smile

when meetlng a stranger expressed-frlendllness ‘Thus,vcognl— }

vtlve factors as well as klnesthetlc factors appeared to be .

1nvolved 1n’recogniti0n of emotlon

~

. Schachter s (1964 1971)'two'fa§€or theory of emotlon
empha81zed the 1nteractlon of cognltlve and phy51olog1calfac—
: tors in deflnlng emotlons Schachter (l964) malntalned that
vdlfferences in emotlons were accounted for by the person s
_cognltlve 1nterpretatlob of the 51tuat10n in Wthh the

person experlenced a state of actlvatlon 'Phy51olog1cal
-‘symptoms_of.tremor,’for example, were labelled as unple%s—.
ant,feelinos in,the presence of an unpleasant behaV1ng per-
'son”and pIeasant.in the presence of a pleasant behav1ng per=.
fdson'whenaone had no 1mmed1ate explanatlon of one s phy51oal

'wsymptoms (Schachter'andv81nger. 1962).]'HoweVer,‘when'the



)
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fresearch demonstrated-that cognitions arising from<the

1mmed1ate 81tuat10n, as 1nterpreted by past experlence, pro-
V1de the framework W1th1n whlch a‘person understood and. label—.
led hlS feellngs . It was’ the cognltlon Whlch determlned

whether a state of arousal was labelled fear, jOY, or whatever.
If then, emotlon can largely be deflned by cognltlon, it fol—

lows that emotlon cannot be 1nferred on the ba81s of overt

: expre881on because of the cognltlve component (Frljda, l969)

Stotland (1969), 1nvest1gated affectlve empathy or the
extent to whldnlqnesthetlc factors were 1nvolved in recog—
nltlon of emotlon. ?Stotland's paradlgm 1nvolved an obser—

%

Ver v1eW1ng another person ‘in a palnful, pleasurable, or

neutral sxtuatlon.* The observers were-told elther.to 1magine_

,‘51tuatlon- or, sxmply, to watch the other. He hypothes zed

themselves in the 31tuatlon' 1mag1ne the other person 12?the

o more empathy, measured phy51olog1cally, would occur in the

1mag1ne—self condltlon than in the other two 1mag1n1ng condl—_

" tlons. Stotland's ratlonale 1mplled more 1dent1f1catlon would

take place in the 1mag1ne—self condltlon than in the 1mag1ne— .

hlm or“watch-hlm condltlons He found 51gn1ficantly more palm

~

hlmrpaln‘condltlon. No’ 81gn1f1cant dlfferences occurred be—v

S T R L N

‘ sweatlng in the 1mag1ne—self—pa1n condltlon than 1n the 1mag1ne—
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tween the same two condltlons upon.vasoconstrlctlon measures.
.However, no 81gn1f1cant dlfferences occurred between the vari-
ous 1mag1n1ng sets and neutral and.pleasurable condltlons
He concluded affectlve empathy was more llkely to occur if the
observer s set was to 1mag1ne hlmself as’ exper1enc1ng what he
_fobserved the other person exper1enc1ng in a- s1tuat10n.
| The recogn1tlon llterature attempted to learn: what .
abllltles of people were assoc1ated w1th recognltlon of emo~-
tlon. Personallty correlates were 1ndependent of overall
- estimates of - recognltlon of emotlon (Dav1tz, 1964;_Warr:and_.“
| Knapper, 1968' Taglurl, 1969). However, there'was COnsistenth
~ev1dence in support of cognltlve correlates of recognltlon
: of emotlon. Verbal 1ntelllgence and abstract symbol ablllty
:were related to recognltlon of emotlon (Dav1tz, 1964 Warr
:and Knapper, 1968) Also, the ablllty to recognlze emotlon
was - correlated w1th experlence and maturlty (B%erl; 1955°v

L

Taft 1955) Flnally, the ev1dence supported the hypothe51s
t '
'that tralnlng 1ncreased a. person s. comprehen81on of emotlon .

a

.(Davrtz, 1964"Hastorf et al, 1970)

h:fHow the recognltlon -of emotlon'relates to thls study

A

As mentloned prev1ously, the concept of empathy refers
to the ablllty to comprehend the feellng states of another. |
vThlS study uses recognltlon of emotlon as -a dependent measure
ljof empathy. The test is the ASS, a fllm, complete w1th sound,b

’d whlch the llterature supports as an acceptable method of pre—

sentlng emotlonal materlal Whlch engenders valld and rellable
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e

_recognition of emotion. The measure is d'scussedjmore

‘fully 1n the assessment procedure sectlon.t The.ASS does

' not however,.lndlcate ‘how it is pOSSIble_ ‘recogniZe"'
others’ emotlons..g‘ | .

If we ‘ask ourselves the quest}dh ﬁ&ﬂéﬁ do we‘mean\by
'the-term emot10n°“j we are. llkely to: glve a long Ilst whlch

would lnclude fear. gullt, shame, prlde,_wonder and the

llke.' The crlterlon whlch underlles thls llSt is the class
by -

g of cognltlons called appralsals (Grlbble and Ollver, 1973-

‘-Peters, 1969 1972' Smlther, 1977) To feel fear is, for

. 1nstance, to appralse a 81tuatlon -as dangerous- to feel'
A'prlde 1s to appralse with- pleasure somethlng that we brlng
about through our own.: efforts. -Envy is connected w1th
.apprals;ng someone‘else as-posse381ng what we Want: Jeal—

:ousy wlth aporalsingmanfindividual as5possesslng Someone v-'n
l“to whom we thlnk we: have rlght, and so on. Emotions have7'

':1n common the fact thay they 1nvolve appralsals ellc1ted
by external condltlons Wthh are of concern to us (Grlbble .
and Ollver, 1973~ Peters, 1969 1972~ Smlther, 1977)

Schachter 's work suggests that cognltlve appralsal 1s.

srinvolved 1n recognltlon of emotlons; Frljda \1969) echoeSn

dSchachter statlng that most emotlons.cannot be 1n1t1ated
w1thout 1ntellectual part1c1patlon.s Contrary to the‘kln—'

N

esthetlc 1nference theory, observatlon of 1nvoluntary imi- -
.

'tatlve movement made to expre351ve behav1or shows that

-often_a.movement_1s‘made which ;s dlfferent, although 51m1-

R e
s L4
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\lar, for example, grasplng one's plpe in response to the

'u; stlmulus person s tlghtenlng llpS (Frljda, 1969) When'

'persons are asked to 1m1tate fac1al expre381ons,'they
.hflrst start 1nterpret1ng and only then move thelr faces
(Frljda, 1969) In fact. 1t appears that 1f the,person S
verbal 1nterpretatlons dlffer from the 1ntended meanlng of
':1the-model'expresslon, thelr 1m1tatlon resembles thelr own
'interpretation'rather than the 1ntended mean;ng (Frljda,f
j1969); Even:* Stotland's ev1dence 1n support of the klnes—f,.
.thetlc theory, is questlonable.‘ .l |

| Male galvanlc skln responses and female galvanlc skln C
reSponses dlffer at basellne and throughout 1nterventlon |

' fand monltorlng phases (Flsher and Kotses, 1974) ‘ Other

dlfferences exist, between males and females, on measures

. of physzologlcal arousal (Berger, 1962 Cralg and Lowery,

'1969- Cralg and Welnsteln, 1965) . As Stotland d1d not
’control for sex dlfferences 1n phys1olog1cal arousal hlS ‘f
'results may'not be too.generaﬁlysvalld : -

'_;; The ev1dence 1s strongly 1n favour pf a cognltlve.
”‘explanatlon of- the recognltlon of emotlon ThlS conclusion
‘*1s buttressed by the flndlng that 1ntellectual factors 4.
,correlate w1th recognltlon of emotlon. It appears that

'some type of synthe51s act1v1ty 1nvolV1ng past learnlng,ih'
the 1nterpersonal settlng and expressive cues 1s 1nvolved
in recognltlon of emotlon. ' | | |

A body of psychologlcal 1nvest1gatlon whlch concerns

1tself w1th synthe51s of 1nformatlon is conceptual complex- .

. Vo



1ty theory (B1er1, Atklns, Brlar, Leaman, Mlller and Trl- -

'.pOdl, 1966 Harvey and Hunt, 1961 Vannoy, 1965) 'Essen—_

o t1ally, conceptual complex1ty theory suggests a person who

is conceptually 81mpllst1c is characterlzed by few cate-fo
gorles in whlch to place events, dlscrlmlnates poorly w1th—
351n hlS categorles and has few rules whlch govern the syn-
':the31s of 1ncom1ng 1nformatlon (Shroeder,_Drlver and Streu—.

»

fert, 1967) The person who 1s conceptually complex has

'ufa 1arge number of categorles w1th whlch to order 1ncom1ng

o “*events, makes subtle dlscrlmlnatlons among hlS categorles,
.-__;and has a varlety of synthe51s rules (Shroeder et al.,a
Thls”study employs the Paragr;ph Completion'lestf{PCT)j
Tas'arme sure of cognltlve complex1ty. If the'cognitive' -
‘explanatlon of recognltlon of emotlon is more accurate |
than the kinesthetlc explanatlon then persons whorare cogl.f_
,n1t1vely complex should 1dent1fy more;emotiOns‘than leSst
'complex persons._ Also,'tralnlng should make a greaterv

lmpact upon cognltlvely complex persons than upon cognl-

_atlvely 31mpler persons.'

_'PredictiVe empathyﬁ

—

Empathy refers to more than recognltlon of emotlon._ In
i.addltlon to know1ng how another feels, empathy requlres an ‘"
'~understand1ng of others' thoughts and needs 1n soc1al 51tua—-'

jtlons (Dymond 1950- Hogan, 1975- Sabrln, 1954- Plaget 1950,-

,_l962),_“The lrterature ShlftS-tO an'exploratlon of'the pro—‘:._»-
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- cesses whlch help persons to know how others are ty{Lklng and

”‘7what they require. in sooaal 1nteractlon. The. empathlc ques—

':itlon becomes a matter of attemptlng to -identify whether people S

‘can make accurate judgmentsvabout dlspos1tZonal tralts and -
,:what types of persons are most prof1c1ent at such tasks The
,ratlonale V1ews “the accurate predlctlon of another s qualltles‘
'as reflectlng.an understandlng of how_others thrnh_and éeel : _
' and what they need 'hf.:‘ ! 'ff" S'; L : ' :_’ ; i:'
| Empathy was deflned theoreilcally as. "the 1mag1nat1ve |
"transposlng of oneself 1nto the thlnklng, feellng, and actlng
of another" (Dymond 1949, p. 127) Operatlonally, empathy o
'was deflned as the difference between a person s self ratlng
-_and the ratlng an observen thought'the person would use (Cot-v
'trell and Dymond 1949 Dymond, 1948 1949 1950) _

Dymond 19%9) created the cla881c paradlgm used 1n pre-””'
tdlctlve empathy studles w1th another 1nd1v1dual ' U51ng Dymond"
approach, two people 1nteracted w1th each other for a perlod of
‘tlme and then completed.a series of ratlng scales based upon
) 1tems’from the Mlnnesota Muléipha51c Personallty Inventory.
vThe ratlngs 1nvolved in der1V1ng a measure of empathy for a.
member of the dyad were as follows- (l) A rated hlmself-b(Z)i
'A then rated hlmself(as he thought B rated hlm- (3)'B rated A:t |
(4) and ‘then B rated A as he thought A rated hlmself The \,-
‘_process was reversed 1n order to\get an empathy measure for B o

“Ratlngs (l) and (2) were comblned as well as. ratlngs (3) and

(4). If the dlfference between.the;two setsnofAscoresxwaSgn
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_or knowledge of tralts generally assoc1ated w1th\varlous
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vsmall, then, empathy ‘was reflected as A and B agreed upon the'

"tralt rating.

Dymond'(lQSO) concluded”higHTempathizersiwereé outg01ng,“

voptlmlstlc, warm, with a strong 1nterest in otherss low empa-“

~thlzers,were:' 1ntroverted r1g1d and self-centered.u She're—h,

/

, ported h1gh empathlzers ‘were more eas1ly ]udged : Serious cri-"

‘ t1c1sms of Dymond's approach were proffered

o Cronbach (1955) argued that the scorlng procedures used
in predlctlve studles were not reflectlng a- 51ngular empathlc

ablllty but reflected three response set components, an em-

,._pathy cnm;xent and projectlon. The: components were'- ele-

vatlon (E), dlfferentlal elevatron (DEL stereotype accuracyd

(SA), and dlfferentlal accuracy‘(DA) ~The E ZZQ DE scores

”-Cronbach deflnedtas response sets in whlch observers tended
h,'to rate persons at hlgh or low levels on measurement scales

f(l e. E) and/or tended to spread thelr scores- around or at-

some dlstance from thelr mean (DE) ratlngs The .SA score

reflected the observer 8 understandlng of normatlve behav1or

-groups, for example, teachers and psychologlsts ‘ Fldélly,
_DA was deflned as the ablllty to predlct "real" dlfferences"

-.among pe sons of the same group wh1ch reflected "true" empathy,,

;, Further, 1f two persons assumed 51mllar—

| 1ty or were 31m11ar in their use of the four components, then o

'ithelr empathy scores 1ncreased whlch reflected progectlon or

1dent1f1cat10n rather than 1n51ght

N
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, Research whlch concerned itself w1th the relatlonshlp
between Cronbach S stereotype and dlfferentlal empathy com-
ponents, found the two were largely 1ndependent abllltles.
Bronfrenbren r, Hardlng, and Galllwey (1958) 1nvest1gated
the relatlonshlpqiétween normatlve and’ 1nd1V1dual accuracy.
‘lSen51t1v1ty to the generallzed other was assessed by . requlrlng
_judges to predlct such phenomenon as the results of publlc-t
'oplnlon polls, the typlcal response of college students on
1tems in a personallty test leferentlal accuracy was _
’measured by predlctlng what\; glven person 1n a group felt .
about an 1ssue or about the leader of a group.* The authors
concluded that the two abllltles ‘were: largely 1ndependent
“Those who were accurate Judges of partlcular 1nd1V1duals
were not necessarlly accurate Judges’of the publlc and vice’ -
versa. In a. like manner, Stone, Gage, and Leav1tt (1957)
_.found that the ablllty to Judge the generallzed other and
- sen51t1v1ty to 1nd1v1dual dlfferences correlated negatlvely.
‘Crow.and Hammond (l957) found that varlous normatlve te-.
sponse sets were more stable over tlme for 1nd1v1dual Judges
than were thelr dlfferentlal accuracy scores Cllne and “
Rlchards (1960)" drew the same - conclu81on from thelr 1nvest1- :

: gatlon that normatlve accuracy was. the most stable empathy

"component among Judges Also, the- llterature found a number‘”.

- of correlates associated with dlfferentlal empathlc ablllty.y‘

The ablllty to dlstlngulsh between persons in the same



- person ‘who was good at’ maklng accurate dlstlnctlons be-

normative group‘was correlated/with cognitive;complexity

and 1nte111gence (Blerl, 1955~ Taft, 1955) Further,ma-

’tween persons tended to. be well adjusted, effectlve in
rgroups, detached and h1gh in esthetlc values (Allport'ﬂ"
_1961,HB1er1,vl955, Blerl'gt.g;., 1966 Chance and - Meaders,

How the predictive- empathy llterature
relates to thlB study

Two meaSures of empathy are:used‘in’this-studwahich'are

‘based upon the predlctlve ratlonale—-to predlct another s qual—-_\

1t1es reflects comprehen81on of how another person thinks and
,_‘feels. Hogan s (1969) emplrlcally keyed empathy scale repre—?”
'sents what people belleve about thelr oWn empathlc orlentatlon.
An empathlc person 1s descrlbed by Hogan s scale as a person

who 1s orlented toward others, tolerant of their v1ews, soc1—‘ff

ally ascendent, and has humanlstlc soc1o—pollt1cal attltudes

_pA(Grlef and Hogan. 1973) Theoretlcally, Hogan s hlgh empa—;.

1

L thlzers are more—llkely to recognlze others' feellngs than low

empathlzers. Secondly, empathy tralnlng, 1f effectlve, is ‘5

'”llkely to effect a person s empathlc dlSpOSltlon ln a p051t1ve

dlrectlon. L

The second predlctlve measure is Chapln s (1942) 5001al

1nsxght test The SI ratlonale,malntalnsﬂthat the ablllty to'

_.know what is requlred to 1mprove a soc1al 31tuat10n, or to

"7rect1fy 1nterpersonal confllcts 1s 1nd1cat1ve of empathlc Sklll

-
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"Theoretlcally, persons hlgh 1n soc1a1 1n81ght are llkely to »”n;g 5

rrecognlze many more feellngs than persons low 1n soc1al 1nsaght.w‘

Also, empathy tralning, 1f effectlve,'ls llkely to effect a
person s soc1al 1n51ght ln a p051t1ve dlrectlon.:

‘ The effect of Cronbach‘s cr1t1c1sms of the predlctlve

e

'empathy makes questlonable the use of predlctlve measures of ‘d

b}

'empathy and the recognltlon of emotlon measure. Withln Cron— )
bach's component empathy model are the components. elevatlon

v(E) and dlfferentlal elevatlon (DE) These two components are'“

"

a functlon of statlstlcal response sets—-response sets whlch

functlon 1n testlng 51tuat10ns whlch use ratlng procedures -

~

(Smlth 1966) ~ The ASS and SI scales requlre persons to mafbh

{‘the correct response to the stlmhlus satuatlon Whlch av01ds

3

the E and DE responsa sets (Smlth, 966) Hogan 8 scale re—‘.
' qulres persons to respond to 1tems as eltHEr true or false

5u.for themselves whlch mltlgates the E and DE components (Smlth\\

1966) - The stereotype-accuracy;(SAé and dlfferentlal<accuracy,'

SN . i

.(DA) components present 1nterpretat1ve problems

,,—~'

Cronbach (1955) reasons that SA or normatlve empathy 1s

'a functlon of. assumed 81mllar1ty and/or s1mllar1ty. As a per—l.f

~

son develops,_he learns how he 1s s1m11ar or dlSSlmllar to ,d

L varlous people. ‘He becomes famlllar w1t how these 81mllar '

people, in partlcular, béhave,,thlnk and eel in a varlety

.j,of 81tuat10ns , A person 1s more llkely t 'understand what

"another needs,‘thlnks and»feels 1f heu;s_s;mllar‘to'the-

fperson w1th whom he 1nteracts. ~Inversely;_as a:personhper—’ ;‘*'
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:‘fvfeels."-'pjh

'Ri'achleved untll mlddle or late chlldhood (Hoffman, 1977a-. :

L 26,

~

celves hlmself as dlfferent from the other the more llkely R

" he- is not 6 understand what the other needs, thlnks and o

e
C
d'

The developmental literature, under the rubrlc of

soc;al cognltlon,.adds support to Cronbach's argument

-Socxal cognltlon refers to the - concepts a person uses tb

v

;descrlbe others and w1th whlch he makes 1nferences about
;;u'thelr covert, 1nner psycholog1ca1 experlences (Shantz,»f)]f
f1975).. In general, soc1al cognltlon 1nvest1gatlons flnd
‘that recognltlon of'31mple emotlons, for example,'fear,

”anger, happlness, sadness,fls achleved by chlldren when

the stlmulus persons are slmllar tofthe Chlld (Borke, 1971

".1973- Hoffman, l977a~’Rothenberg,v1970° Shantz, 1975)

J

-Recognltlon of emotlons with dlSSlmllar persons 1s not

i.hRothenberg, 1970° Shantz, 1975). A chlld's ablllty to

.-

1nfer what another needs and how_he thlnks 1n soc1al Sltu—

’latlons 1ncreases w1th age and 1mproved performance 1s re—if
» lated to. famlllarlty w1th the feellngs expressed and 31m1~
'v-larlty of person (Flavel Botkln,-Fry, erght and JarV1s,'*z
. 1968- Glucksberg and Krauss, 1967) Addltlonally, adults B
‘who perform well on soc1al 1nteractlon tasks have 1nter—”

' personal tactlcs by whlch they take 1nto account the needs,:"
wumotlvatlons and expectatlons of othens (Affleck, 1975, 1976:4f533
| Lk\Feffer and Suchotllff,_1966) B R .

In thls stﬁd?“fhe*ASS 1s scored for 81mple/complex

) . ) . ,_’q'.
e o M B T L . -~



drscrlmlnatlons and 81m11ar1ty/disslm11ar1ty of pbrsons
’The procedure is deflned in the assessment procedures sec—,
_tion. If the dlfferentlal empathy process of ‘how empathy '
- works is valid then empathlc traJ.nJ.ng, if effectJ.ve, '
would 1ncrease empathy scores in terms of the dlmen31ons
dlSS1m11ar1ty—complex1ty.. If empathy scores do not Showlfu
an 1ncrease for person s recognltlon ofremotlon w1th both
dlss1m11ar persons and complex 81tuatlons then normatlve v::
empathy is a more useful explanatlon of how empathy works :y'
| B The predlctlve empathy Ilterature 1nd1cates cognltlve':
complex1ty 1s assocrated w1th predlctlve empathy as well |
as w1th recognltlon of emotlon. Cognltlve complex1ty, 1f '
assoc1ated w1th hlgh scores on the three crlterlon measures,

'ﬁ would lend support to the cognltlve 1nference eiplanatlon»h

- of ‘how empathy functlons w1th1n 1nterpersonal contexts,

_Empathy"l‘i“ai'ning’ T S

Empathy tralnlng recelved 1mpetus from psychotherapy
outcome research whlch found that the related SklllS of
‘.empathy, genulneness, and warmth dlStngUlShed effectlve

from 1neffect1ve counsellors (Truax and‘Carkhuff 1967).d
o A number of tralnlng programs ‘were: developed for example,
Carkhuff's (1969a) d1scr1m1nat10n—commun1catlon program,,:;fo
Kagan s (1973) IPR, and Ivey s (1971) mlcrocounselllng whlch
purport to effect empathlc abllltles in a p051t1ve dlrec—'
tlon.ﬂ Slnce thls study used Bullmer s and Carkhuff' -

programs, these programs, alone, are. reV1ewed

s



The Bullmer Program. CognitiVe-Emphasis | S
I . /

Bullmex (l972 1975) defined empathy as the ablllty to

accurately percelve feellngs and the meanlngs of. these affec-" J“

© tive states for another (Bullmpr, 1975) Bullmer used anpro—

’ gramed self—lnstructlonal text based upon Sklnnerlan learn—

11ng pr1nc1ples, to teach’ the concepts 1nvolved in hlS empathy
program The subject matter was presented in six units w1th .

a profic1ency test follow1ng each unlt The first unlt, en-

tltled "1nterpersonal perceptlon : prOV1ded the learner W1th

o a ba51c understandlng of the concepts of person perceptlon.

lFor example, the concepts ;1mp11c1t personallty theory, per—

‘cepts, 1nfere*1ces, and the . llke are exanuned , Unlt two 1den—

'--'tified major t)urces of error in empathlc perceptlon as a .

_ fUnctnm1 of 1mp11c1t theor1es of personallty.. For 1nstance,'

the tralnee learned how normatlve 1nferences and 1nferences K j
based upon assumed 81mllar1ty dlstorted perceptlonc' Unlts'. .
i‘three and four were concerned with 1dent1fy1ng common emotlons

N and how varlous defence mechanlsms dlstorted emotlonal expres—i
. sion. Unlt five 1nvolved learnlng how to. comprehend the

‘other s behav1or from the other 8 frame of - reference.» For
,,example, to percelve the other(gersonrs frame of reference,
regardlng hlS communlcatlon, meant perce1v1ng hlS needs,
,mbtlves, and emotlons Un1t 51x entalled 1ntegrat1ng the
T”materlal used in prev1ous unlts. |

: ‘11

Bullmer (1971) 1nvest1gated the efflcacy of hlS model

‘He: tralned a group w1th the text materlals and compared them

. ~.- T : :., . ‘q".’. \ . . . .
. . . - S S - -~ ) : i



with{a group ‘who recelved no treatment. -He found theﬂempathf
1c”pe ceiver group were s;gnlflcantly better in 1dent1fy1ng
feellng states on’ the Affectlve Senst1V1ty Scale, and upon a .
measure he,developed, than the control.group. Further lnves—'_

‘tigations of. the utility of Bullmer's model have mot been

publlshed to thlS 1nvest1gator s knowledge.

The Carkhuff Program: Affectlve—Cognltlve Emphas1s

The initial work on the'development»of Caﬁkhuff's program

was conducted by Carkhuff Rogers and Truax. ‘They'defined e

3 »

empathy as the dual ablllty "to sense the Eperson sl fear, hlS E
anger or hlS rage as 1f 1t were a feellng (the theraplst]
mlght have [and] to communlcate thls perception in a language

that allows him more clearly to sense his confu31on,vh1s_fearv‘
-and hlS rage..: (Rogers and Truax, 1967, Pp- 104) ' Empathlc
behav1or required both affectlvé and cognltlve skllls. .

, Carkhuff(l969a) reflned the'lnltlal work developed by

V Truax and hlmself into a dlscrlmlnatlon communlcatlon 1nstruc—
tlonal methodology.‘ A ratlng scale was developed Wthh deflned
empathy at flve dlfferent levels.. Levels one and two Were
consrdered subtractlve empathlc responses as they 1gnored or"
dlstorted the feellng expre531ons made by others.- Level three .
was con51dered an 1nterchangeable empathlc response as it ,
reflected accurately the surface feellngs expressed by another.df!

| Levels four and flve were deflned as addltlve empathlc responses

as they reflected deeper feellngs expressed by another.
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First the trainee learned to discriminate among the five
levels of empathy in order to understand the”various_levels of

4 ' . v
empathy. Second the trainee learned to identify, consistently,

rnterchangeable responses whlch 1nvolved judglng whether a
wrltten statement reflected the surface feellngs of the Speaker.
b.Thrrd, the tralnee learned to make 1nterchangeable statements
‘1n response to speakers whlzh accurately reflected the feellngs
_‘exPressed. Further phases of tralnlng enabled the trainee to
make-st?tements.whlch'reflected hlgher levelS'ofvempathy to
"faCilitate speaker self-explora%lon. ‘Many empirical inyesti—
gatlons have been: conducted to ascertaln the utlllty of Cark-
‘huff s systematlc human relatlons tralnlng program.

| Truax and Carkhuff (1967) and Carkhuff (l969b) rev1ewed
vseveral studles whlch demonstrated empathlc 1ncrements W1th .

: varlous populatlons. Pagell,VCarkhuff, and Berenson (1967)
found counselor empathy related to cllents‘ empathy hanges.b
Carkhuff. Frlel Berenson,vBebermyen “Mahrt Mallory and
lmeest 0977) found hlgh levels of empathy were related to'

'*'cllents favorable ratlng of guldance serv1ces .Cllents, who-

recelved service from counselor 1th low rated empathy, 1n--v.‘

~ dicated the serV1ces were unhelpful . Vltalo (l97l) found
-.1mproved patlent behav1or, on several 1nd1ces, was assoc1ated,
Tsw1th h1gh empathy levels. Students learned more when thelr
teachers were rated hlgh 1n empathy skllls (Ashby, 1975)
Plercepghd Schauble (1970) found 1mprovement in 1nterpersonal-':
_jfunctlonlng among graduate practlcum students related to the‘

i .'
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"empathy-leyels of their supervisors;, finally,’research
demonstrated empathy.skills werevtaught, successfully, to
teachers (Ashby, 1975), cllnlcal psychology graduates
(Carkhuff and Truax, 1965), lay counsellors (Carkhuff and
Truax, 1965), undergraduate students (Berenson, Carkhuffi
"and_Myrus, 1966), parents-ofadlsturbed children (Carkhuff
'and Bierman)_197Q)NandTneuropsychiatric patientskaierce
‘and Drasgrow; l969);' The“results ofl.‘Carkhuff;s'empathvyc
model were challenged. o )
| The accurate empathy scale (AE), used to assess. empathy

'level, measured language style and communlcatlon commltment
' rather than_empathy_(Chlnsky and Rappaport( 1970; Rappaport B
and_'ch'inSky,. 1972). AE ratings faivl-ed'to.demons\trate éc;n'-_.’

lstruCt'validity‘or reliability 'Rappaport andAChinsky, 1972).
X Tralnlng procedures were not spec1f1ed in many studles, o

_thus, the results may well have been a functlon of unspec1-
vfled tralner behav1ors (Gormally and Hill,- 1974) | The AE =
,scale was used to traln persons 1n empathlc responsesv in-
:crements were a function of-pract;ce‘effects (Gormally and
Hill, l974- Lambert and DeJullo,,l§77) In short, Cark--
A'huff s empathy program was thstloned as to 1ts valldlty.

'How the Carkhuff and Bullmer’programs_
'are.related to this'study

The Bullmer program is based upon a cognltlve ratlonale
Vyof how empathy functlons whlle the Carkhuff program 1s based R

upon an affectlve—cognltlve ratlonale (Gladsteln, 1977)
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Besides different ratrOnales, the programs differ'in in-
structional methodology. _The‘Bullmer”program usesia self—
instructional teXt and,requires approkimately sik’hours
_to‘complete'(Bullmer, 1975) -The~Carkhuff program requires'
an expert tralner, a small group format,'overtﬁrehearsai'
-and many hours to complete (Carkhuff 1969a) The 1nstruc—
}tlonal dlfferences confound outcomes as the dlfferent
methods of 1nstructlon can account for the changes as: well
‘fas the programs themselves (Gormally and Hlll, 1974)

ThlS study tranSposes the Carkhuff program 1nto a
'selfxlnstructlonal format in order to make a more valld
yfcomparlson with the Bullmer program by ellmlnatlng 1n—1

- \
structlonal dlfferences. In thlS manner, drfferentlal

o
___/

’effects ‘between the programs are more. llkely to be a func— ,
: /
"tlon of d1fferent program ratlonales than 1nstru€§23nal
fdlfferences. B |

o The Carkhuff program in systematlc human relatlons‘:
vlnstructs persons 1n a varlety of skllls whlch .are 1dent1—vf
'-fled as faC1lltat1ng human relatlonshlps. The skllls,_;
‘empathy, reSpect, concreteness and genulneness are used in
thls study as research demonstrates the four skllls are '

o

hlghly 1nterrelated (Muehlberg, Plerce and Drasgrow, 1969)

a,Slnce empathy 1s concerned prlmarlly w1th understandlng

r‘pemotlons, the four 1dent1f1ed skllls of empathy, reSpect,

concreteness and genulneness are used\as they are assoc1—

';ated w1th comprehen31on of emotlonal messages ; The fourjv'



skills are defined asﬁfoLlowsﬁv

"Empaﬂurls the ablllty to recognlze, sense, . and
to understand the feelings that another person

-has associated with his behav1oral and verbal

» expressions and to accurately communlcate this

o w understandlng to him. Respect con81sts ‘of ex~

" . pressing to a:second person an honest concern
that what. he does is of real importance to the :
first person.n\Concreteness involves the first .
person helping the second person to explore and
‘develop fully in definite and specific terms,

" the areas of life which are important to him....
Genuineness consists in presenting ourselves as
authentic persons who can share honestly with

-”others)what we feel and thlnk" (Carkhuff 1971
p. 266 : . i

The SklllS, whlch appear'most dlrectly concerned‘w1th -
comprehen51on ‘of emotlonal messages, are selected from the
Bullmer program to parallel the skllls selectlon from the
Carkhuff program. The four sklllsvare'lnterpersonal per—
_ceptlon, 1dent1fy1ng common feellngs, 1dent1fy1ng hldden
feellngs and the perceptualrapproach to understandlng others.
’Interpersonal perceptlon is deflned as a dynamlc process T
\gby whlch persons a551gn 1nternal meanlng to the external
51gns of meanlng whlch we observe in others (Bullmer, 1975).“
';‘Interpersonal perceptlon deals malnly w1th 1nferences con-
_cernlng the feellngs and other 1nternal propertles of the
Tperce1Ved person.p Identlfylng common emotlons 1nstructs
tralnées 1n the characterlstlcs Wthh are common to spe01f-‘ .
ic feellngs (Bullmer, 1975) Identlfylng hldden emotlons
"1nstructs tralnees‘ln how to recognlze and 1nterpret feellng :
e51gns whlch are dlsgulsed or dlstorted (Bullmer, 1975) The

¥

_ perceptual approach to understandlng others 1nvolves u51ng o
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“the. aforementloned skllls to understand the others experl—
ences 1n terms of how the other person perceives them (Bul—‘

' lvmevr,.l975)'~' .
- The crlterla measures, ASS SI‘and Hogan s empathy scale
are not used 1n the tralnlng, thus the practlce effect explan—

atlon is e11m1nated The 1nclu81on of srmllarlty/dlsSLmllarlty

and srmple/complex scorlng procedures ass1sts 1n determln—'
rlng the nature of the processes whlch may help to explaln
how tralnlng effects occur. The empathy llterature indi-

.,cates 51m11ar persons empathlze beﬁter w1th each other than

T with persons who are dlss1m11ar to themselves. Cronbach

~(l955) refers to hlgh empathy scores between 51m11ar per—.
sons as normatlve empathy, whereln, the 1nd1v1dual person
.1s 51m11ar to the person he is: empathlzlng W1th High
‘d1551m11ar1ty scores would 1nd1cate the functlonlng of dlf-f
ferentlal empathy processes whlch requlre famlllarlty w1th
the characterlstlcs of a person who is not like oneself
'ngh 51m11ar1ty scores would 1nd1cate the functlonlng of \‘ f/

ynormatlve empathy processep

The empathy llterature 1nd1cates dlfferentlal empathy 1s -
/

«,assotlated w1th cognltlve complex1ty and above average 1ntﬂl—

lrgence.‘ Thus, those h1gh 1n cognltlve complex1ty shoul

recognlze a greater number of emotlons in 81tuatlons wh'ch
' requlre complex dlscrlmlnatlons, than those who are low in
»'cognltlve complex1ty. High" empathy scores 1n complex s1tuatlonsl

would 1ndlcate the functlonlng of dlfferentlal empathy pro— -



35

 cesses. .ﬁigh empathy scores,in simple situations would
" indicate the functioning ofrnormative empathy processes.

4
/

' Hypotheses
Many hypotheses are implicit in the"previous litera-
ture review. Those tohbe_examined empirically are enumer-

ated hereafter.f

-i.d The Bullmer (cognltlve), Carkhuff (affectlve-cog—

nltr\ej and placebo group will dlffer in the number of emo-

tlons recognlzed on the ASS. 3' 2

/

2. The Bullmer (cognltlve), Carkhuff (affectlve—

cognltlve) and placebo groups will not dlffer in the number=

,of emotlons recognlzed in S1mple dlscrlmlnatlon 51tuatlons

on the ASS

3. The Bullmer (cognltlve), Carkhuff (affectlve cog—

n1t1ve) and placebo groups w1ll dlffer 1n the number of

emotlons recognlzed in complex dlscrlmlnat1on.sltuatlons on

_ the ASS. L

4, The’Bullmer (cognitive), Carkhuff (affectlve -cog--
'nltlve) and placebo groups w1ll not dlffer in the number of

emotlons recognlzed Wlth 51mllar persons on the ASS

*

th,. The Bullmer (cognltlve), Carkhuff (affective—Cogév

Al

'nltlve) and placebo groups Wlll dlffer in the number of s

‘emotlons recognlzed w1th dlss1mllar persons on the ASS

T

.6; TheVBullmerv(cOgnitive),'Carkhuff‘(affectiveecog-f,

L l’

R .
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nltlve) and placebo groups will dlffer 1n the amount of

change on Hogan s empathy scale.
7. The Bullmer (cognitive), Carkhuffb(affectiVe;'

cognltlve) and placebo ‘groups will dlffer in the amount of

change on' the soc1al 1551ght scale.

i

8. 'The'paragraph

scores .on the recognition of emotlon scale of the - ASS

Hogan s empathy scale and the_soc1al 1n51ght'scale.

9, Sex, marltal status, years of post- secondary edu-
cation and age W1ll not be related to the various ASS mea—

' sures, Hogan s empathy scale and the soc1al 1n31ght scale.

!

ompletion test w1ll be related to



' CHAPTER III
_PROCEDURE AND DESIGN

.The Samples

2

The study 1nvolved 68 undergraduate btudents regls—-
.tered in the winter semester of Educatlon Psychology 411

l(1ntroductlon to guldance) . The undergraduate student

group,had anraverage ge of 23.0 and 2. 9 years of post
secondary education.
and 22 percent were"ales, About 28 percent were. marrled

andi72‘percentfwete single;'

Procedure /4 e

Three educatlln psychology 1nstructors agreed to per-

Approx1ﬂately 78 percent were female -

mit thls research r to use thelr classes as subjects for *ﬂv

L

' the emplrlcal-ln‘estlgatlon.. All classes were: 1nformed

that the researc‘er would be conductlng an empathy traln—‘

ing program durllg thelr regularly scheduled classes for
f_one week All groups recelved tralnlng durlng the latter

P

/’fpart of January, l978 and the flrst two weeks of. February

"1978 P -A_ S _f‘,;,

Treatment programs were randomly ass1gned o the 1n-;"

tact classes in order to reduce the awareness of belng 1n7‘

‘an experlment (Campbell and Stanley, 1966) Durlng the =

_flrst sess1on,'the empathy tralnlng program was explalned

-



';38_

and the SI, Hogan 's. empathy scale and the cognltlve com- '
hplex1ty measure were admlnlstered The programed text was
dlstrlbuted w1th lnstructlons to complete the program and
,return'lt at,the flnal sess1on..‘In the lastwsesslon,‘the

SI, Hogan“sfempathy scale'and'the ASShwere completed ‘ The
ASS was not- glven at pretest as 1t 1s an’unusual testlng

‘ procedure and could sen31tlze the groups in ‘such a ‘manner S
. as to 1ncrease the educatlonal effect of the treatments'

hand thus, confound the results (Campbell and Stanley, l966)

Bullmer Treatment Group. A;gnltlve Empha51s

Students in thlS group recelved a programed text 1nstruc—,
ntlng them in four SklllS" 1nterpersonal perceptlon, 1dent1— '

;fyi' ommon-emotlons, ldentlfylng hldden emotlons and percep—,

7

,/:’tual approach to understandlng others, Appendlx A has an

2o

~ abstract of the text .1‘ o

Carkhuff Treatment Group. Affective;ngnitiVe'Emphasis

Studehts 1n thlS group recelved a programed text in-
»-structlng them in: four SklllS“ empathy, respect, cone_"
creteness and;genulneness.:jAppend;x B_has_anvahStract.of:t

the text.

~ -Placebo Treatment.Group -

~ Students in thlS group recelved a manual 1nstruct1ng

[}

-them to read the short story contalned in it. Second,
. Y : L .
'vthey-were<to“use-the-emotlonal check‘llst providedrtoziden—pv~

tlfy the varlous feellngs expressed by the pr1nc1ple char—’

;-acters. Thlrd they were to wrlte an emotlonal summary for
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each character using,their'checklists as'a guide;, Appendix,’v

L o W i o
- C has an abstract. of the text.

Assessment PrOcedures

Paragraph completlon test

. The Paragraph Completlon test (PCT) is constructed to‘
measure cognltlve complex1ty.e It con51sts of six sentence d
stems whlch call for a subject to wrlte two or three sen—
tences in response. The PCT can be obtalned from: throeder
: 'EE éi_;:19671.p, 190.. Adult subjects are allowed.h)nunutes'
torcomplete theitest. A welghtlng‘of 1, 2, 3, 4, 5, 64or
7 is\amarded the responsenacchding_to-the level of con-
:ceptual structure Which generated'the response; '@chroeder
et al., (1967) report typlcal 1nter—rater rellablllty cor- r
: relatlons in the 80 to .95 range. Internal con51stency B
70ver the 51x items 1s hlgh ( 57 to .75) accordlng to Schroe-:'

'.der et al An estlmate of 1nter—3udge rellablllty calcu-

"lated between the ratlngs of the present author and a fellOW’<“

observatlons
Typlcal reSponSes at the l 3 "5, and 7 levels of
conceptual complex1ty derlved from the responses of the N

- subjects to the stem "When I am 1n doubt ..." are: found in

‘Appendlx D. The PCT can be found in Appendlx F

Soc1a1 Insrg_t Test ;;'

The Soc1al In81ght test (SI) 1s constructed to measure-’

’ch1al 1nslght. Soc1al 1n81ght is deflned as a person s'f7

[
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‘ablllty to appralse others, to sense what they feel and
;'thlnk, and to predlct what they may say gnd do (Gough,
| 1967) . The SI con81sts of 25 short paragraphs descrlblng‘

Alsltuatlons in whlch a problem in 1nterpersonal relatlons

'or personallty dynamlcs 1s posed “The respondent is: asked

”.to choose,vfrom among four multlple ch01ce optlons, the -

.one whlch offers the most 1n31ghtfu1 commentary or the '

1'w1sest course of actlon.‘ For example-:

_ Thompson conStantly onsulted phy81c1ans.
;';about her - daughter s healty at the slightest
. -sign of 1llness. - She boug t her expensive .
clothing and toys. She re ularly irritated the
child with excessive atten ion, She complalned
- that the child would not Y Ber, and at times:
- she punished her severely for slight misbehavior.
Mrs., Thompson's reactions toward her daughter
would 1nd1cate that° : k

3

a. She was 1nc11ned to be a hypochondrlac.

b;,She was trylng to do for. her daughter o
-'{thlngs whlch she had been denled as a Chlld
ic.dBecause her daughter was the only ch}ld

: she expected too- much of her .

x

d.‘She has’ resentments “toward the Chlld whlch
o she was. trying to cover up. .

‘vq The test takes 20 30 mlnutes to admlnlster and 1tems are sco—ﬁ'
red l 2, or 3 accordlng to thelr dlfferentlatlng power. The‘;v’

SI can be obtaln from Consultlng Psychologlst Press and in

flﬂiAppendlx F
o Internal con81stency rellabllltles are in the range of w
68 to .78, Wthh 1s adequate for the use of the test in 1ts

present research status (Buros, 1975)

P

o
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Gough (1965) conducted a series of valldatlon studles w1th
the SI. ThevSI was found to correlate srgnlflcantly w1th var—_h

lous 1nd1ces of soclal sen81t1vity and soc1al ac1ty and to

ldentlfy persons who impress others as 1n31ghtful, perceptlve,'

«1mag1nat1ve and resourceful The valldlty data suggest that

a multl—faced concept termed soc1al inslght is belng measure—

)

ffi yed (Buros, 1975) _h._ i | a: . ~~'>‘ o S e ' ~_:f'

A'_{;iresponse 1n the brackets" 1nd1cates. _‘_ 5‘-'!_;1

”}rellablllty of the empathy scale estlmated by a test—retest

_ggan s;__pathy Scale.

Hogan 8: (1969) test of empathy 1s used in thlS study. The

Pl

*test con31sts of slxty—four rtems Thlrty—one are from the c

_Callfornla Psychologlcal 1nventory (CPI), twenty-flve are from

the Mlnnesota MultlphaS1c Personallty Inventory (MMPI), and ‘

“the remalnlng elght 1tems come from varlous experlmental

testlng forms used in developlng the empathy measure. Items

are scored true or false._ For example those w1th empath;c

~or1entatlons answer questlons,_llke the follow1ng,,as the

o

- T I usually take an actlve part in. the entpc-
' talnment at partles. () - ,

"14;T I usually don't 11ke to. talk much unless I f
p-am w1th people I know very “well. (F) -

1s. I llke to talk before groups of people.u (T)dhﬁ
28; I have a natural tahat.for 1nfluenc1ng e
people. (T) T .

:‘The scale can be found in the Journal of Consultingﬁand

e.C 1n1cal Psycholggy 1969,:33 307 316 vand 1n Appendlx F

o w1th a sample of fifty: college undergraduates. the‘ﬁgf""

b



'A‘samplevof mediégl school applitants the value was
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s

»correlation after a two month interval was ‘84 A Kuder

o
Rlchardson rellablllty coeff1c1ent, on the scores" of one hun-

dred mllltary offlcers, ylelded a coeff1c1ent of L71. Another

‘test-retest rellablllﬁy coeff1c1ent of .84 .was found over a
three month 1nterval w1th a group of college students.

- The‘valldlty of the empathy test was 1nvest1gated. The:

empathy test dorrelates .58 with rated social acuity in a
: . N . ) N . “ i

b

42.‘ The

scale dlscrlmlnated between junlor hlgh school students w1th,.,
J?r

' hlgh and'low teacher's rat1ngs for soc1al aculty. The empaﬁ%y

Q.

scale correlated .60 w1th measures of attractlve 1nterper50nal

style deflned as llkeablllty and effectlve communlcatlon,atyle.

A factor analy51s of the scale lndlcated three fé%tors

-which account‘for twelve percent of the tqtal varlance. The&

flrst factor suggested a tolerant, even—tempered dlSpOSltlon

‘was’ a major component of empathy.‘ The second component sug-‘

gested that the empathlc person was self possessed out901ng,v—>

: and_soc1ally ascendant The third factor 1nd1cated that

empathic_personsahad a. humanlstlc and tolerant set of soc1o—"'

political attitudes. .

Sex differences werevnotlsignificant,in»thevanalysiS'of

-empathy scale-items;

Affective Sensitivity‘Scale L ‘ ;(.“

The Affectlve Sens1t1v1ty test is used to assess recog-
nition of emotlon (Campbell 1967; Danlsh and Kagan, l97l-

<

Kagan, Krathwohl Goldberg, Campbell Schauble, Greenberg,

[
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Danish,"R-esn.ikof.f,‘ Bowes, and Bondy, 1967) . 'The'instru- '
ment is composed of a yldeotape with an accompanylng mul-
.tiple —ch01ce questlonnalre. The V1deotape con51sts of
short exerpts from recordéd 1nterpersonal encounters be-
f.tween teachers and students, husbands and w1ves, doctors :
}“and patlents etc. There are. 81xty—f1ve multlpleech01ce
1temS'de31gned to e11c1t response concerning the feelings
" of the persons in. v1deotaped sessions. 1specrfically,
questlons related to the cllent's feellngs about hlmself
are 1ncluded The follow1ng 1tem serves as an 1llustratlon-
v_‘-It‘em7. | “7» i 'f | ,‘j E : _‘}.ﬁg .

1.1 feel a llttle uneasy and self—consc1ous,,but i
not too much : -

"'2 ThlS scares me.' I feel frlghtened'
3{ I feel fllrtatlous I 11ke this!

o
The rellablllty of: the scale was . assessed 1n two ways
’ Internal con31stency rellablllty coeff1c1ents ranged between
.58 and .77 w1th the majorlty of coeff1c1ents in the ,70s.

A test—retest}coeff1c1ent_of correlatlon was .75 over‘ahtWO :

week period.

v

‘Several. Studies havevasseBSed"the vaiidityuof the'scale."
&
A valxdlty study, u51ng two .one year long Natlonal Defense

Educatlonal Act Instltute groups, indicated the groups d1d
1ncrease in thelr measured affectlve sens1t1v1ty._ The e

scale effectlvely dlscrlmlnated between groups 1nvolved

in sen51t1v1ty tralnlng._
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The scale can be obtalned from Mason Medla, Inc.}'BOx‘,

c, Mason, Mlchlgan, 488’54.

“Slmple/Complex Sltuatlon Scorlng Procedure
| Schnelder, Kagan and  Werner (1977) have developed a
’set of subscales,'ln addltlon to the full scalei for the
TASS. ~The subscale scores whlch are used 1n this: study
are: w1th1n\person, between person, male and female scales.‘
The w1th1n person scale represents ‘scores on the ASS
L

1n response to the questlon. _"What 1s the Cperson] feellng »

4 at that p01nt°" In contrast, the between person scale‘

- ‘g represents scores on the ASS 1n response to the questlon-

"What is the Eperson) feellng about the Eother person] at
that p01nt°" -and- v1Ce versa.’ The w1th1n person score repre-
sents the 81mple 31tuatlon varlable 1n thlS study. The
‘-what a 51ngle 1nd1v1dual is feellng about oneself or one sA
concerns. The between person scoré representstthe‘comp;ex'
i51tuat10n varlable in this. study._ The"cbﬁpléx situationJ
| . questlon asks the 1c1pantvto 1dent1fy what two . people :
.ip;{jgéel toward one\an?ther.“i ,/f | |
. ‘W?he ratlonale for ‘the’ %se of“the scales in thlS manner
is analogous to'the research flndlngs on the dlscrlmlnatlon
task dlfferences Wthh are 1nvolved 1n stereotype and dlf—
ferentlal empathy. When part1c1pants are asked to 1dent1fy
how a s1ngle person feels 1s analogous to hav1ng famlllar-

“".1ty w1th how oneself would feel about oneself in the obser—'
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ved sltuatlon. Simple'situation discrimination iS,-alSOf:
fanalogous to hav1ng famlllarlty with how the "average per-
':son" feels about themselves in the obserVed situation..

" When part1c1pants are. asked to 1dent1fy how two people feel.
?toward one another 1s analogous to hav1ng‘fam111ar1ty w1th
'the'characteristicsiof the,particular-peOple Who are being -

observed.

4Slmllarlty/D1581mllar1ty Scorlng Procedure
For the s1mllar1ty score, a part1c1pant's approprlate

uscore on the male and female scale is used In other word

- male: part1C1pant scores on the male scale are treated as
'S1m11ar1ty scores. Female part1c1pant scores -on the. female\\y
scale are treated as 51m11a,-ty scores. Male scores on. the;

female scale are treated as dlSSlmllarlty scores.' Female:€ rﬂl':

scores on the male gcale are treated as dlSSlmllarltY scores.

’Statlstlcal Procedure:i', 2 51, Cole R A

Y.

For hypotheses one through flve, one-way analys1s of
vvarlance procedures were used. The Scheffe test for multl—
.ple comparlson of means - wasaemployed where the analy31s of
variance was 51gn1f1cant For hypotheses §ix and seven,
~two—factor analysls of var;ance w1th repeated measures was-';_,ﬂ;
used The Scheffe multlple comparlson o; means was em-° LT
-ployed where the analy81s of varlance was s1gn1f1cant For

«

thpotheses elght aﬂh nine, ea;son product moment correla—

~
K%

,tmons~werevused.
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' glth recognltlcm of . emot:l.on, Hogan s empathy measure \ndf

.. CHAPTER IV
'PINDINGS AND CONCLUSIONS

Introductlon

Flve crlterla were employed to determlne the.effectlve-
ness of - the Bullmer (cognltlve), the Carkhuff (affectlve— ,
cognltlve) and the placebo empathy tralnlng programs |
Flrstly, the relatlonshlp between empathy tralnlng and
'recognltlon of emotlon‘was examlned Secondly, ‘the re-
‘latlonshlp between empathy tralnlng ‘and. Hogan s empathy

;measure was examlned %hlrdly, the: relatlonshlp between

empathy tralnlng and soc1al 1n51ght was. examlned;A Fourthly,

_the relatlonshlp between cogn1t1ve complex1ty and’ recog—

nltlon of. emotlon, Hogan ] empathy measure and 3001al

' 1n51ght was examxhed : Lastly,_the relatlonshlp of sex,

-.marltal status, years of post secondary educatlon and \age

)

®

soc1al 1n51ght was examlned
' Hypothesesfrelevant to each of these five propedure

- are related hereafter,4followed by the pertlnent flndlngs )

J

and conclu51ons.. #v, L

‘.‘)4

e Hypotheses Related to Recognltlon of Emotlon

l. The Bullmer (cognltlve),'Carkhuff (affectlve cog—

i nltlve) and placebo groups Wlll dlffer in. the number of

i - : ‘

46
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emotions recognized on the Ass.’ . R f

-
~

2. The Bullmer (cognltlve), Carkhuff (affectlve cog~_
nltlve) and placebo groups will not dlffer in the number
of emotlons recognlzed in 51mple dlscrlmlnatlon s1tuatlons

bon the ASS. -

‘ 3. The Bullmer (cognltlve), Carkhuff (affectlve-cog—“
nltlve) and placebo groups Wlll dlffer 1n the number of |
emotlons recognlzed in complex dlscrlmlnatlon 31tuat10ns

~on. the ASS. .

4, The Bullmer (cognltlve), Carkhuff (affectlve-cog—-'

nltlve) and. placebo groups w1ll not dlffer 1n the number

-of emotlons recognlzed wnth 51m11ar persons on the ASS.

5. The Bullmer (cognltlve), Carkhuff (affectlve cog—
nltlve) and placebo groups w1ll dlffer in the number of -

E'emotlonf recognlzed with dlss1mllar perSons«on the ASS

o SRR
Finding related to recognltlon of
'emotlon ASS full scale score

w

- To test hypothe31s one, data were collected on the
ASS full scale score._ Table l prOV1des the means an@b

standard deV1atlons of the ASS full scale scores for Bul-~
vlmer, Carkhuff and placebo groups. &

>

# An’ analy51s of" varlance was pgrﬁormed to ascertaln 1f
l

-tHe dlfferences in’ ASS scores were 51gn1f1cs@t The groups

drffered in the number of emotlons recognlzed on the ASS
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Q

. ) )
. TABLE 1
' Means and Standard Deviations of ASS Fuli,Scalé
Scores for Bullier, Carkhuff and Placebo Groups

Group ‘N  ASS Mean . ASS SD

Bullmer 22 . 33,90 - - 3.24
- carkhuff 27 30.67 ~ 41.80

Placebo 20 - 29.75 . . 4.76

E

.;:I‘ABLE 2
A..Summa;yféf Analyéisuof:Vafiaﬂce,'
' ~of ASS Full Scale Scores - )

—

LA LS —

Source .- MS df :‘E—ratio f~5«P m

" Groups . 100.38 2 | 5.26 - <.008-

T 19.07 25,
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N . :
"'As-the analysis of-variance‘was.significant; Scheffe.
'multlple comparlson of means were performed ta. ascertaln
‘fwhlch groups recognlzed a greater number, of emotlons. The -
’Bullmer group dlffered 81gn1f1cantly from the’ placebo
.group in the recognltlon of emotlon on the full scale ASS
(p<; Ol) The Carkhuff group did not dlffer 51gn1f1cantly
‘from the placebo group in the recognltlon ‘of emotlon on
the full scale ASS (p<; 78) The Bullmer group dlffered c
,81gn1f1cantly from the Carkhuff group ‘in the recognltlon-“
of emotlon on the full scale ASS (p<: 05) V
Thus, hypothe31s one is conflrmed as the groups-. dlf—
Verred 1n the recognltlon of emotlon on the full scale ASS
iThe Bullimer group recognlzed,a greater number of emotlons
ton the ASS. than dld eather the Carkhuff gro'p or the pla—'

’1_/cebo group. The Carkhuff group did not re"'nlze a greater

number of emotlons on the ASS than dld th placebo group..

. o
vFlndlngs relevant to recognltlon of emotlon _
in 81mple situations on the ASS ;y

N

To test hypothe51s two, data werq\collected 01 the
s

Smele 31tuat10n scale of the ASS Table 3 provid the

means.. and standard deV1atlons for the Bullmer, Car%huff ﬁﬁ ’

and placebo groups..v R \ '

An analy51s of variance. was performed to ascertaln if

i (»" -

_ the dlfferences 1n 31mple s1tuat10n scores on the ASS were.
s1gn1f1cant The groups dlffered in the number of emotlons
a recognlzed 1n 31mple 81tuatlons on’ the ASS Table 4 pro~-

\
’ . w RN

-vldes the summary.ofwthe_ana1y51s-of varlance,pp

o
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| . TABLE 3

Means and ‘Standard Deviations of ASS Simple Situation
‘Scores for .Bullmer, Carkhuff and Placebo Groups

Group N " simple Sit- Simple Sit- .
T vation Mean . uation SD

Bullmer . = - 21 : L7860 2.10
 carkhuff 27 . le.x . 3.51

~ . pPlacebo - 20 "15,35. 0 3.44

', ... TABLE 4

Summary of Analysis Of Variance’of simple
Situation Scores on the ASS X :

Source . MS . gE F-ratio = P.

I

Retid
. . v 9.
o . :

Groups - | 34)42 o 2

© Error o 9.75 65
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' As the analy51s of varlance was 31gn1f1cant, Scheffe
multlple comparlson of meansvrme performed to ascertaln
which groups recognlzed a greater number of emotlons 1n

slmple,s1tuatlonslon the ASS. The Bullmer group dlffered
significantly from the.placebo group in the recognition of
emotlon in 51mple 51tuatlons on the ASS (p‘: 04) The
S'Carkhuff group d1d not dlffer 51gn1f1cantly from the
_ placebo group in the recognltlon of emotlon in- 51mple slt— -
':d»: .uatlons on the ASS (p<. 7l) The Bullmer group did not = .
)//\J//dszer 51gn1f1cantly from the Carkhuff group in the recog—.'
nltlon of emotlon in 31mple 51tuatlons on the ASS (pci 17).
| Thus, hypothe51s two is- not supported as the groups
dlffered in the recognltlon of emotlon 1n 51mple 31tuat10ns
on the ASS » The Bullmer group recognlzed a greater numbex
of emotrons in 51mple s1tuat10ns on the ASS than did the
"placebo group.- However, the Bullmer group did not recog—
nlze a greater number of emotlons in 81mple 51tuatlons on -«
the ASS than dld the Carkhuff group.. The carkhuff group

d1d not recognlze a greater number of emotlons 1n s1mple '

‘51tuatlons on the ASS than dld the placebo group.

S : : a, ) . o
Flndlngs relevant to recognitlon of emotlon‘
in complex 31tuatlons on the ASS

To: test hypoth951s three, data were collected on the'
complex 31tuatlon scale of the ASS , Table 5 prov;des the

vmeans and standard dev1atlons for the Bullmer, Carkhuff

and Placebo grOI‘J.ps',- sy
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TABLE<5

_Means and Standard DeV1at10ns of ASS Complex Sltuatlonq\\\\
S Scores for Bullmer, carkhuff and Placebo Groups

Group f ' N . . Complex Sit-. . COmplex Sit-
o » uation Mean = . . uation SD
B — e : .
‘Bullmer *  21. 16,05« - 5,25
carkhuff = 27 . 14,56 5.87
 Placebo = 20 . 14.40 . . - 6.15
) , ‘ _ , ‘ R

'An'analysis of variahoe was performed to ascertain if °
Athe~differehces.in'complex situétion'écores on fhe'ASS'
were 51gn1f1c§§t The groups dlffered 1n the number of

,emotlons recognlzed in. complex 31tuatlons on the ASS Table

'»6vprOV1des the summary of the analysls_of_varlance.'

' TABI.‘.E" 6

Summary of Analysis of Variance of Complex.
Sltuatlon Scores on the ASS

SourCejfﬁ "MSST . daf F-ratio 'f,'P,
Y SRR o : :
Groups . 17.76. -2 3.08 <.053
o . T, - - . - B . / . - ‘. . - . . . ) ) s
4. Error . 5.76 65
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multlple.comparr/p of means‘mze4performed to aSCertaln

which ""ups reCOgnlzed a greater number of emotlons in
“; complex 51tuat10ns on the ASS slgnlflcant dlfferences

between the groups were not found However. the Bullmer

lgroup approachedvslgnlflcance when compared w1th the pla-

Cebo (P‘= lO) and Carkhuff groups (p<. ll) v] af‘p'\h,
Thus, hypothe51s three is supported ‘as the groups'

'rsdlffered (in the recognltlon of emotion in complex smtua—d

: -tlons on the ASS. But, npne of the: groups dlffered from

“i.each other in the recognltlon of empthg in comﬁlex 81tu—:

| atlons on the ASS However, the Bul limer group approached

L s

e

r51gn1f1cance when compared w1th both the placebo and Cark-.

huﬁf groups T S . SO
- - o L s B _ o
Flndlngs related to the recognltion of . N
’ emotlon W1th 51m11ar ‘persons on the ASS_/ . i

N

To test hypothe51s four, data were coilected on the 8

‘ ;81mllar1ty scale -of the ASS Table-? prOV1des the means
’»and standard dev1atlons for the Bullmer, Carkhuff and

placebo gropps. - ,n” fw’

AL analYS1s of varlance was performed to ascertaln 1f*'

dlfferences 1n 31mllar1ty scores were s1gn1f1cant The
s.,

'groups dld not &iffer in the recognltlon of emotlon for

r’. ki

‘_~51m11ar persons on the ASS Table 8 prov1des the summary

‘ ;
1\9 :~."

of the analy51s of var1ance.~ _jj

KRR S

o . - IS

. : _ ' ‘ :, WA
‘As the analyszp of va ‘anceﬂwas'significant, Scheffe
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Means and Standard Dev1atlone of ASS Slmllarlty L
Scores for Bullmer, Carkhuff and Placebo Groups

Grodp‘f;~"ﬁf, N

Simllarity
Mean_ C

Slmllarlty

SD

- Bul;mer: “' 21
carkhuff - 27,

 ”Placebo‘ o a'20¥

e

| 1a.ss

(

16 19

15 301'

5.96

- 8.89

 ‘TABLE'8f

Summary of’ Analy51s of Varlance

,{of Slmilarlty Scores on the ASS

;'"Sourée' . MS

af

’;;F;ratio.'

“.Group . 15.53

‘ErrorsA'a-: ﬁ; 7.75
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: As ‘the analy81s of variance was not 51gn1f1cant. Scheffé'

multlple comparlson of meanh wdre qfi performed
| :ﬂ';%,;*

'ped ‘as the groups d1d

aA

”ons for 51m11ar per—_

s .

”éoﬁs on the ASS L h 'Kﬂ
Flndlngs related to the recognltion of" T e
emotlon w1th dLsslmllar persons on the ASS "

{ : To test hypothe81$ flve, data were collected on the

d1$81mllar1ty scale of the ASS ‘Table 9 provldes the
. ?;means and standard dev1at10ns for the Bullmer, Carkhuff
: + and- PlacebQ groups, cL ‘;‘ ~;_ D f?" “h; aff
‘ mes e

MeanS'and Standard DeV1atlons of ASS D1351m11ar1ty
rScores for Bullmer, Carkhuff and Placebo Groups

o

- Groupf_\“ N Dlsslmllarlty D1s31m11ar1ty
; . e R o Mean o o SD .
. Bullmer 21 17,70 alsy
Carkhuff 27 15.37 . 3as
Blacebo 20 . 15,30 S 356

\

An analy51s of. varlance was performed to ascertaln gf

1f ‘the dlfferences ‘in ddsslmllarlty scores were 51gn1f1—:,

B 'cant ‘The groups d1d dlffer 1n the . recognltlon of" emotlon'
vf for dlSSlmllar persons on the ASS | Table lO prov1des the |

summary of the anaix31s of varlance.ﬂ

.

-
AN
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TABLE‘lO

Summary of Analy51s "of Varlance of
D1331m11ar1ty Scores on the ASS

{

Source o "MS | af o F—ratio P"
. Groups ' . - 40.92 2 4.19 <.

: Error | ‘ 9.77 - 65 .

A}

As the analy31s of variance ‘was 51gn1f1cant, Scheffé
multlple comparlson of means were perfor’ed to ascertaln
_ whlch groups recognlzed a greater number of emotlons for

dlSSlmllar persons on the ASS The Bullmer group d1ffered~

C -

srgnlflcantly from both the placebo (p< .04) and Carkhuff .

(p‘: 05) groups 1n the recognltlon of emotlon for d1551m1— .

lar persons on the ASS . The Carkhuff group dld not dlffer='

L

' rfrom the placebo group in the recognltlon of emotlon forb

ndlSSlmllar persons on the ASS (p<: 99) v
Thus, hypothe51s flve 1s supported as the groups

differed in the recognltlon of emptlon for d1851m11a& per—

sons on the ASS. The Bullmer group recognlzed a greater

vjnumber of emotlons for dlssrmllar persons on the ASS than

dld elther the Carkhuff group or the placebo group.- Thes‘
€»

. :Carkhuff groupkdld not recognlze a greater number of emoA

tlons f6r dlSSlmllar persons on. the ASS than did the. pla—‘

cebo group. QF’

‘\.
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Conclusions related to recognition of emotions

- The conclusions possible on the basis of these re-

sults are:

a.

'The full scale ASS scores of the three groups were

j81gn1f1cantly dlfferent - :

The full'scale ASS_scores of the Bullmer group

} were-s;gnificantly different from the full scale

'ASS scores of the'placebo and;Carkhuff’grOups.

| Therfuil scsle;ASS scores. of the Carkhuff group

- were not sigﬁificantly different from the full

scale ASstcores of the placebo group;

. Thexsimple.Situatiéﬁ ASS' scores of the three

groups were significantly'different.

The 81mple s;tuatlon ASS scores of the Bullmer

group were 51gn1f1cantly dlfferent from tbe

&

N s1mple:31tuatlon ASS scores of the placebo group.

'The‘*'-‘siihple" situation ASS scores of the Carkhuff

Augroup were not s1gn1f1cantly dlfferent from the o

g

51mple 81tuatlon ‘ASS scores of the placebo group.

The 51mple 81tuatlon scores of - the Bullmer group

‘,]were noﬂ 51gn1f1cantly dlfferent from the 81mple

" The complex 51tuatlon ASS scores of the three

s

51tuatlon ASS scores of the Carkhuff group.

~

igroups were 51gn1f1cantly dlfferent
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i. The complex situation‘ASS'scores of the Bullmer,
'y Carkhuff and placebo groups were not slgnaflcantly

dlfferent from each other using Scheffé’tests.‘
.' . [ ’w"
T The S1m11ar1ty ASS scores of - the three groups
, were not 81gn1f1cantly dlfferent.
. o _;7(3"
‘,k;-_The dlSSlmllarlty ASS scoreS’ef the three groups

were s;gnlflcantly dlfferegt

L 4 K .

'xl,f7The dlss1m11ar1ty ASS scores of the Bullmer group
fiwere 81gn1f1cantly glfferent from'both»the;dis;'

L ”f»¥'s1mllar1ty ASS scores of the placebo and Carkhuff

groups.vv e, ’ o

! ﬁ7%~’)Vf‘1m; ?The,dissimilarity.ASstcores'of the Carkhuff.
group Were notMSignifiCantly dlfferent from the

dlsslmllarlty 'ASS scores of the placebo group._

[ : '
_ Hypotheses 1, 3, 4,-and 5 were supported HypotheSis

Sl
Sl

-S2 was not«supported o

i

The Bullmer (cognltlve) empathy tralnlng program effects

&

Coi an overall measure of recognltlon of emotlon in a manner

5;; ' .’7d;fferent from elther placebo effects or: the effects of thev'dW
] %Cbrkhuff (affectlve—cogn ave) empathy tralnlng program
fo'qﬁ# .The programs dlffer in thelr effect on recognltlon of emo-
EEQf,iywwtlon in complex 51tuatlons. Whlle the Scheffe tests areljyt
i;’ | not 51gn1flcant,bthe Bullmer (cognltlve) program approaches-n

. s;gnlflcant effects in contrast to placebo effects or the_g“
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’effects'of the~Carkhuff (affective-cognitive)-program‘on s
the recognltlon of emotlon in complex SLtuatlons,_ PlacebO‘f
.effects are as effectlve as. elther the Hullmer (cognltlve)
or Carkhuff (affectlve—cognltlve) programs in effecting the
recognltlon of emotlon w1th s1mllar persons. *The Bullmer
.(cogn1t10E) program effects recognltlon of emotlon w1th ‘
| d1531m11ar persons in a manner dlfferent from elther pla-
7cebo effects or the effects of the carkhuff (affébtlve—

cognltlve) program._ However, the Bullmer program effects

_recognltlon of emotlon in Smele 31tuatlons in a manner

'f‘\dlfferent from placebo effects but not from the effects

»

- of the Carkhuff program.

-_Hypothe81s Related to Hogan s Empathy Scale

»

‘6.v The Bulimer (cognltlve), Carkhuff (affectlve—cog—
-nltlve) and placebo groups Wlll dlffer in the amount of

v'change on’ Hogan s empathy scale.

Findings related to Hogan S empathy scale -

- To test hypothe51s 6 data were collected on Hogan s

empathy scale on two- dlfferent occas1ons.. Table ll pro—

‘, ‘v1des the means on the two dlfferent occa51ons and thelr

= total average for ‘the Bullmer, Carkhuff and placebo groupS'_

v_on Hogan s empathy scale.
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Means of Hogan S Empathy Scale Scores
Bullmer, Carkhuff and Placebo Groups

TABLE ll

[]

‘ iGroupv N

.Hogan Mean

Thtal

(Time 1) (Tre tment)
Carkhuff 27 40.96 41.59
Bullmer 21 39.38 - '39.86
'Placebo 20 36,90 36.65
. Total (Time) 39,28

A two-way analy31s of var1ance,'w1th
was performed to ascertaln if the dlfferer
scores were-51gn1f1cant

the ana1y81s of varlance.
: . : TABLE 12

“ Summary of Analy51s of Variance —[Repeated '
Measures —vof Hogan S Empathy Scale

.

i

i

repeated measures
1ces in Hogan s

Table 12 prOV1des the summary of

v

P

Sourcef_ /$MS df F-Ratio P

Between Sub]ects -

o Groups 280,14 2 5.47 <2.006

© Error ) 51.25 65 Y
. Within Subjects

Time . M 10.88 <.128
Treatment/tlme' ’9.79' ,é:;lZ6
Error' ' 4.54 o

?_\.‘ X vv
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n

‘The analysrs of varlance was 81gn}fxéant. The groups
u*aﬁ _ _

. dlffered 1n the. amount of increase on Hogan s empathy

i

«scale, thus, the lncrease, in Hogan scores, was related,

s1gn1f1c£ntly, to treatment dlffexences. The 1ncrease in

Hogan scores was not related 51gn1f1cantly, to elther time
/ .

or to the 1nteract10n of the treatments and t1me.

s ‘
'Zs group dlfferences were 31gn1f1cant, Scheffe multl- _

',ple c mparlson ofrmmnsuere performed to ascertaln whlch a
-groups changed on Hogan 8 empathy scale. Both the Carkhuff

'(p‘:KOl) and Bullmer (p<: 05) groups dlffered 51gn1f10antly‘

from the placebo group in the amount of 1ncrease on Hogan s

'scale;g The Carkhuff group d1d not drffer 51gn1f1cantly from

_-theJBqumer group in the amoung of 1ncrease on Hogan s

Thus, hypothe51s six is supported as the groups dlf-v

R fered 1n the amount of change on Hogan s scale. Both the

are:.

s

»:Carkhuff and Bullmer groups lncreased thelr scores on |

A
Hogan s scale ln contrast to the placebo group, who dld

. not 1ncrease thelr scores on Hogan '8 scale. = Nelther the

Carkhuff nor the Bullmer group.dlffered from each other

A

1n the amount of 1ncrease on Hogan s, scale.

QEConclu51ons related to Hogan s empathy scale.A

" The conclu51ons poss1ble on the bas1s of these results’

'”a;' The Hogan empathy scOres of the three groups

dlffered 31gn1f1cantly._
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- b. The increasé in Hogan scores was related to dif-
ferences hetween the treatments.
c. ‘The increase in Hogan scores was.not related to
time or the interaction of time and treatment;" o
4. The Hogan SCores of both the ‘Bullmer and Carkhuffm
groups dlffered 51gn1f1cant1y from the Hogan

rscores of the placebo group.

v .

e. The Hogan scores of the- Bullmer group d1d not
: dlffer 31gn1flcantly from the Hogan scores of - 1;\:
e ‘the Carkhuff group. B SRR

HypotheSis six 'is supported~ The Builmer'(cognitiue)
7and the Carkhuff (affect1ve~cogn1t1ve) empathy tralnlng
'programs effect Hogan s measure of empathy 1n a manner
ldlfferent from placebo effects However, there is no difé_
fference between the . effectlveness of both the Bullmer
'(cognltlve) and Carkhuff (affectlve-cognltlve) programs on

' Hogan's measure of-empathy, o

Hypothe31s Related to Soc1al In51ght Scale ;f_ : ‘/f.s‘: E

’ 7. The Bullmer (cognltlve), %arkhuff (affectlve—cog—V
‘_nltlve) and placebo groups w1ll dl ffer in the amount .of

change“on the soc1al 1nslght scale, ;{f

Flndlngs related to the soc1al 1nsrght scale

[
‘-\4
. [

To test hypothes;s seven, data“ were collected on’ the
‘soc1al 1ns1ght scale on’ two dlfferen occasxons. Tahle_

! . ’ . ’ . . 4
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13 proV1des the means on the two occa81ons and thelr total

averagleow he Bullmer, Carkhuff ahd placebo groups on o

TABLEAl3

" "Means of Soc1al In51ght Scores for
- Bullmer, Carkhuff and Placebo Groups

P

Group™ N Soc1al Insyght Social Insight — Total
o ' Mean (Time 1) Mean (Time 2) (Treatment|.

Bullmer 21 . 23.24 . 26.86 25,05

Placebo 20 . 22.70 . 22.60 22,65
. carkhuff 27 20,74 . . 22,40 21.59
Total'(Time)‘- R C 2385 o

' summary of the analy81s of varlance.u

blns1ght scores were SLgnlflcant., Table 14 prOVldeS the

A two—way analy81s of varlance, with repeated measures;

was performed to. ascertaln if the dlfferences in social

The analy31s of varlance was not 31gn1f1cant for

-

ﬂgroups, although, group differences approached gnlflcance

NN

“(p<: 06). Thus, the change in soc1al 1ns;ght stores was

) not related, s1gn1f1cantly, to treatment dlfferences._ The

Tlncrease 1n soc1al insight scores was related, 51gn1f1cantly,p

,7Tfto both t1me and to the 1nteract10n of ‘the treatments and

'tlme.‘

b -

Thus, hypothes15 seven. 1s not supported\as thelgroups :
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TABLE 14 L -

Summary of Analysxs of Varlance - Repeated
Measures’ - on Soc1a1 Insight Scores

Source MS - .,df F-ratio P

Between.Subjects

-Groups | l$9.64 IR 2 . ft2.85 . &£.064 7
.;Errorﬁ - »j 48.94 sv.65 - . » |
Within Subjects U
U Time - 101,26 . 1 11,23  <.001
Treatmént/Time ’ 38.54' | 2 4.27 . _f<:.oé
Error S ,?r';9.02“',-‘~ 65 o
s

dld not dlffer in the amount of change ‘on the soc1al 1n—,'
¥
51ght scale. However, the group dlfferences approached

'31gn1flcance (pnﬁ 06).{4. . ".T' .

» Conclu51ons related to soc1al 1nsight scale ", ERAP
a. fThe soc1al 1n51ght scores’ of the three groups were’

" not signlf;cantly.d;fferent.

~ b. The difference”in'socialfinsightfscorés5was related

'fto the" effects of tlme.,'
' @J'.

c.. .The dlfference 1n‘soc1al 1n31ght scores was re—f'

1ated to the 1nteractlon of tlme and treatments.

‘Hypothesis seven-is not Supported. uThevthree'grOupsj _

. -
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* did not lncrease the1r scores on the social 1n51ght scale

as a functlon of treatment alone bmt as a functlon of tlme

and the interaction of time and treatment.

" Hypothesis Related%to Cog;itive Complexi ty
8. The paragraph completlon test will be related tov
scores on the recognltlon of emotlon scales of the ASS,

‘Hogan s empathy scale and the soc1al 1n51ght scale.

Findings related to éognitive,complexity

TS test hypotheSis eight, data'were collected on the
paragraph COmpletion test (PCT).'ZTable~15 prOVides thed
Pearson product moment cornelatlons between scores on. the

: PCT nd recognltlon of emotlon scales, Hogan s scale and

/the.soc1al 1n51ght scale.'

TABLE 15 .

e

Correlatlon Matrix Between PCT, Recognltlon of Emotion
Scales, Hogan 8 Scale and" thg Soc1al In51ght Scale

*\vo.

./ Ass. . ASs ~ Ass ASS

‘ Hogan : 'SOCial,
FS, - Ss Cs s ' ‘Insight -
o i . Pre
-.02  ~.02 =01 = -,01 -.05
nees ST
r = significance at .236, :from Ferguson, 'StatiStical

AT S
analy81s 1n psychology and educatlon (4th ed ) New

e

YOrk° McGraw Hill, 1976, p. 494. -

; fﬁk-j hj*\;;d“
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Most correlatlons were. very low and negatlve. Thus,':
,'the Pt wa: ot ¢ lated to'recognitionigg\emotion scales
or :o the social insi~ht scale.. Hogan's empat y test had' B

- modest relationship w{th the PCT. Thus, hlgh scores on

the PCT were related modestly to high scores on the Hogan

— -

scale. Thus, hypothesis elght was not supported ' ._7‘\‘

Conclu81ons related t- cqgnltlve complex1ty

The conclusion: 90381ble on. the basls of these rée

sults are:

I

a. Me pPCT was not related to the varlous scales of

recognltlon of emotlon.

b. The PGT was not related to the soc1al 1n31ght .

Vscale.

c,‘fThe PCT was related modestly to Hogan s scale(p< 03)

Hypothe31s elght is not supported Cognltlve complex-
1ty 1s not related to recognltlon of emotlon, Hogan S em—e_r R

: pathy scale or soc1al 1n31ght

-~

-

Hypothe81s Related to Demographic Variables

‘9,' Sex, marltal status, years of post-secondary edu—ll{
vcatlon and age w1ll not be related to the varlous ASS mea-" -

sures, Hogan s empathy scale and the soc1al 1ns;ght scale.3

'.‘Flndlngs related to de graphlc varlableS»' Y Ft'
. To test hypothe31s nine, data ‘were collected on the'

sex,_marltal-status, years of educatlon ‘and age of the |

+



L 67
) . \' c
‘ . q. o ‘
*lparticipants. Table 16 prov1des the Pearson product moment

) correlatlon matr;x between. sex. marltalﬂsxatus, years of
) 37‘ o
post secondary educatlon. age and thé“ASg Hogan s empathy

_ scalerand thezsocral 1ns;ght/sca1e.. L _qf”ﬂ .ff
, o : P . ) l‘,’;":{, : : .

" .,',"'

‘EABLE 16 | S ’ .

Correlatlons Betwe?ﬁ Demographlc Varxables and ASS
Scales, Hogan ale and Social f551ght Scale o

S E—— —

ASS, 3% 'ASS  ASS ASS ASS Hogan Social
F$¢1'ss  ©s s DS Pre - Insight
, - s : ' . . Pre
Sex .20 .27 .02 .22 ..12: -.30 .03 -
'Maritalf - ‘ ._: ':h‘Af L. — o
status -.12 -.21 .05 -.06 -.13 -.08 . -.29
© Education ‘.11 -.01 @ .22 .19 -.01 -.0L .14
Age . .15 13 11,05 .17 - .07 .27

et =

f':fnificanCe at 236 from Ferguson,‘G A. '*Stétlstlcal;

"'analy51s lngpsychology and educat:%n (4th ed ) ew
York: McGraw-Hill, 1976, . 494.'.» J B

B

Most correlatlons were very low.y Sex had no relatlon— o
‘shlp W1th ASS full scale score, ASS. complex 31tuatlon

score, ASS 51m11ar person scorn, ASS dlSSlmllar person'
score and soc1al 1n31ght score.h Sex had a modest relatlon-i

[

Y



Shlp w1th ASS 31m11ar srtuatlon.
’W‘
although _the relatlonshlp w%gh‘;

Marltal ‘status” had no relathnshlp wrth any af the recog-

L
nltlon of emotlon scores or Hoqan score.' Marrtal status

- R B

had a modest,)negatlve relagienshlp w1th the soc1al 1n—

s1ght score.s Educatlon had no relatlonshlp w1th recog—

o

N nltlon of emotlon scores, Hogan s score and soc1al 1n51ght

score. Age- had no relatlonshlp w1th recognltlon @f em%-

1'5

“‘tion scores,or Hqgan.scores.; Age had a ‘modest relatlhnshlp

- with the’sociallinsight'SCore. “Thus, hypothes;s nrne ls, ;ﬁy'

'snpported;

onclu81ons related to demogrgphlc varlables

‘ The conclu31ons poss1ble on. the ba81s of these re-"

a. ??ex‘was‘not related‘tO‘the réCognition‘Offemotion.
b.fSex was related modestly to the ASS s1mple 51tu—
'fatlon scale (pA: 03) Thus, females tended to scorea~

' hlgher on the 51mple situatlon scale than dld males : ,f

. C. Sex was related negatlvely and modestly to the Ho—
,tgan scale (p< Ol)._ Thus, females tended to score-

lower on the Hogan scale than did males. 'fr"_*}{.,

d.uSex Wasfnbt relatedjto the sOcial lnsight_seale.f<-f“
i»e.QMar§:al/status was: not related to ‘the recognltlon'

‘-of emotlon scales nor the Hegan scale.-
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: f.‘”Marltal status ‘was related negatlvely and modestly

rto the socral 1n81ght scale (pz. 02) Thus, srngle

e %fhpersons tended to score lower on the social. 1n51ght

»

‘scale than d1d marrled persons.

@

g;"Years of formal educatlon were not related to the
-gv recognltlon pf emotlon scales, Hogan scale nor the

. ot
'i"soc1al 1ns1ght scale.

‘h. 'Age was not related to the recognltlon of emotlon

scales nor the Hogan scale. , o _;‘-¢

i 'Age was related modestly to the soc1a1 1n51ght
‘/,s~scale (p<ﬁ 03) Thus,~older persons tended to
;v”*score hlgher on the soc1a1 1n31ght scale than dld
'”‘vyounger persons. | -

o

Hypothes;s nine 1s supported Sex, marltal status,,”

.yyears of formal educatlon, and age are not related to the
' 'recognltlon of emotlon scales, Hogan scale nor the soc1al

' ﬁ;n51ght-scale. ""',.d.?_ T;M’-"

/.

The cofrelatlon matrlx for all varaables 1s contalned

k)

in. Appendlx E

[N

[



CHAPTER V

Y

-DISCUSSION.AND IMPLICATIONS

Introduction

T Wi o \

"~ The general purpose of this study was to. _compare twov
', empathy tralnlng programs based on. d1fferent ratlonales
and" dlfferent skllls, and a p&acebo condltlon in order- to»
f ascertaln the SpelelC constltutlon of empathlc behav1or.v
The study used flve types of crlterla to assess- the effects
of both the Bullmer (cognitive) and Carkhuff (affectlve-
cognltlve) empathy tralnlng programs in- relatlonshlp to theﬁ,'
effects of a placebo condltlon ‘and each other. o
| The dlSCUSSlOH 1s organized via the crlterla. The

2

dlSCUSSLQn proceeds from recognltlon of emotlon, both sup—

‘, .

ported and contralndlcated flndlngs, to dlscus51on of. the -

flndlngs whlch relate to the demographlc crlterla. Follow— e

i

1ng the dxscu581on of the flve crlterla, the llmltatlons,
"‘\ the 1mp11catlons and further pOSSlbllitleS for research

are presented

The nature and process of empathlc behav1or
.in relatlonshrpgto recggn;tlon~of emotion

) The- Bullmer program appears more effectlve than either
B the placebo condltlon or Carkhuff program in fac111tat1ng.

greater recognltxon of 1mmed1ate affectlve states of another

Person, as mea red by the ASS full scaleﬁ;pore. 'Bulfmerﬁf»'

i . >
( . 2



Cn
'){},'

fear: and anx1ty, to'empathlze w1th:other persons.-

mediate affectlve state of another. The Carkhuff skllls }f'

71

‘(1972) found hlS program more effectlve than a no treatment

jcontrol group on a measure of emotlomal recognltlon. " The

_'present 1nvestlgat10n supports Bullmer 8 findlngs as- hlS

program appears more effective than elther the Carkhuff

»pprogram or the placebo condltlon in fac111tat1ng greater

. recognltlon of emotlon. The dlfferent skllls, used fn the’

',three tralnlng approaches, may account for. the flndlngs

The Carkhuff program requires part1c1pants to ‘use the‘

_skllls empathy, respect, concreteness and genulneness to ,'“

empathlze'w1th other persons. The placebo program requlres

*

1the parth1pants to 1dent1fy another person 8 need state
4
-1n order to empathlze W1th another person. As an example,

‘lplacebo part1c1pants were instructed that a person who feels _

anxrous llkely needs to seek rellef or escape from hlS‘
)

“present srtuatlon., The Bullmer program requlres part1c1—‘

bpants to use - the 31tuatlons whlch lnduce, for example,

- _;

. The ASS requlres ‘the partic1pant to descrlbe the im=

are, prlmarlly, response skllls. Carkhuff assumes part1c1—‘

,pants recognlze what-another person is feellng and his
skllls are de51gned to as31st part1c1pants in respondlng .

"to another person s feeling states in an empathlc manner

v

"»(Carkhuff and Berenson, 1977) The Bullmer skills are,rr'

~

“1_ prlmar}ly, dlagnostlc SklllS. Bullmer does not assume

part1c1pants recognlze what another person 1s feellng. The :
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Q'Buil er. skiiis are'designea to.assist partiCipants'in recog-
an iing dlfferent types of emotion, for example, anger, fear
and sadness before they respond to persons in an empathlc '
maAner. The Sklll, perceptual approach to understandlng
others, 1nstructs part1c1pants to check thelr emotlonal’
dlagn051s w1th ﬂraperson with Whom they are. 1nteract1ng

_at the tlme.h The 1nstructlon to check one's emotlonal dlag—
;H nosis. rs analogous to the skllls approach of Carkhuff

. | Tﬁe'%§8 assesses one 8" emotlonal dlagnostlc skllls
rather than one's emotlonal response skllls. The Bullmer
skills are, thus, more conduc1ve to hlgher scores on the

"‘jASS. The ASS does. -not assess the Carkhuff’:zjﬁlonal re—g'

: :sponse skllls ‘or the Bullmer emotlonal res se-skill

-

":However,bthe Bullmer emotlonal diagnostic skllls effect1vely>
1ncrease;part1c1pant's ablllty to. recognlze emotlons. The
vaarkhuff assumptlon that one recogn1zes, readlly, another ' /
? person s emotlons, w1thout tralnlng, appears unsubstantl—- s
ated by thlS 1nvest1gatlon. If one recognlzes, accuratelyt_
i.what another person is feellng, respondlng empathlcally to
;nanother person seems more llkely to: occur. L 1 B - ETT
‘ Contrary to hypothetlcal expectatlons, the programs_

: do dlffer in thelr effect on recognltlon of emotlon in sim-
f'ple 51tuat10ns.: The Bullmer program appears more effectlve
'f than‘the plac:bo coastlon but not the Carkhuff program in
Ltfaciiltatlng the recognitloﬁ of emotlon in 31mple 31tua—

:-2t10ns._ Thls flndlng suggests normatlve empathy processes
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—
may account for the effectlveness of the Bullmer skllls
Cronbach (1955) 1nd1cated normatlve empathy is a %;'7

functlon of actual 31m11ar1ty between persons or assumed

"l,‘ A

31m11ar1ty between persons. Shantz (1975) 1nd1cates assumed

*

sxmllantyzs an "average expectancy" process.' One’ recognlzes
how another 1nd1v1dual 1s feellng by generallzlng from N
one s own experlence based 1deas of how the "average person"
in one's experlence would feel in the S1tuatlon, In con--

trast, simi arlty is a self expectancy" process (Shantz,

1975)‘ ‘One recognlzes how another 1nd1v1dual is feellng

by generallzlng from one S “own experlence in such 81tua—"‘

tlons

. . ).
/ . . j

The Bullmer skllls appear to 1nfluence recognltlon of

rA)

the average 51tuatlon" whlch induces. for lnstance} anger
and fear. Knowledge of the "average srtuatlon" whlch 1n—

duces a partlcular feellng is a generallzatlon process

llkely to be more accurate than "average person" expectan—’
S A

C1es "Average person" expectanc1es -do not generallze as

well as average s1tuatlon" expectanc1es because one may

not have an‘ average person" expécfancy~to match the s1tu~

at;gniv Eor example, a person may not have experlences W1th

. feellngs of jealousy and. envy and thus,'no "average person"

expectancy ex1sts w1th whlch to recognlze when a person

.- Y

feels jealous or env1ous.

Schachter s (1964,-1971) research,‘also,‘appears to

support avarage 31tuatlon" generallzatlon as more accurate

L
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~than "average person" generallzdtlon fn teﬂﬁb of the recog-
nition of:emotlon. Schachter s researchllndlcates phy51o—
logical:and emotional arousal 51gns'are srmrlar for a
-variety of emotions. Thus, cognitive-appraisal‘ofﬂthe -

situation in-which emotional arousal occurs appears to:

'baccount for dlfferent states of emotlon. As the Bullmer

)

program 1nstructs part1c1pants 1n how to cognltlvely

appralse 81tuat10ns whlch 1pduce varlous emotlons, the par—

htic1pant 18 more llkely to look to the 81tuatlon as a. means |

of recognlzlng feellngs rather than looklng to generallze

Ly

‘ from h1s bwn phenomenonologlcally created 'average person.

s

Whlle the programs effect recognltlon of emotlon in

'complex 31tuat10ns, none of thé programs is any more effec-.

tlve thanfthe other.' Howevgr, the Bullmer program approaches o

31gn1f1qancezln comparlson w1th both the . placebo condltlon

.(p<:.lo)-and,the Carkhuff program (p«i.ll),A,Thefflndlngs‘

i dofnot, however, provide supportjfor‘differential empathy :

)

SprOCesses. leferentlal empathy is deflned in- thlS 1nvest1—

'gatlon as the blllty to 1dent1fy how two people feel to—l
T éiz

, Also, dlfferentlal empathy is the ablllty
to recognlze hbw a person dlSSlmllar to oneself feels..
ﬁy'Cogn1t1Ve complex1ty is not related to the complex

‘s;tuatlon scale of the ASS ' The empathy llterature 1nd1-'

,cates cognltlve complex1ty is assoc1ated with dlfferentlal
empathy processes (Blerel, 1955-'Taft 1953) Thus, dlffer~

'entlal empathy processes may not be requlred for recog—
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5

_nltion of emotlon :in complex situatlons.as def;ned by thls
1nvest1gatlon.' Also, the uge. of Bullmer's skllls on recog-_‘
T Ton of emotlon 1n -complex situatlons would seem to sug—.

gest' average 51tuatlon" generalizatlon has an effect in

4

: 1nd1v1dual in recognlzlng what two people f@él toward
a other person.. LT ; '51"1j : ..Q"h‘ ' A

The three programs d1d not effect the recognltlon of
em>tlon with 81m11ar persons. Thus, the process of self-

'ex;ectancy 1s suff1c1ent to effect recognltlon of emotlon

~with similar persons

-

The Bullmer program lS more effectlve than e1ther the

~pl$cebo condltlon or Carkhuff program 1; 1ncreas1ng recog-

‘fvnitlon of emotlon w1th dlSSlmllar persons./ Agaln,_thls e
-findlng is ‘not eV1dence in support of: dlfferentlal empathy‘

prowesses The effect of the ‘Bullmer skllls w1th d1s31m1-‘

1ar persons may be 1nd1cat1ve of 1mproved normatlve empathy

gen%rallzatlon via average 1tuat10n generallzatlon Wh11e~
hdlfferentlal empathy requlres, in Cronbach's v;ew, the'

| 4ahi11ty to recognlze how persons unllke oneself feel, _'t'”
.f:aVeﬁage 51tuatlon generallzatlon may account for recognl—‘

tion of emotlon w1th d1$$1m11ar persons whereas aVerage'

'per,on generallzatlon may not Thus,_normatlve empathy

t.has three levels or alternatlve prdcesse3° actual,s;mllar—;

. ,1ty average persoe‘ g@;ty and,ayerage»situation_simi—

o

complex 81tuatlons but not as great as 1n s;mple 51tuatlons."

,us, normatlve empathy processes are 1nsuf§1c1ent to a551stff
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8

It 1s proposed that a differ ntlal empathy task,

in terms of recognltlon of emotion. requires one. to dis- -

tlngulsh between phenomenonological experlences of, for

: example, fear for d1ssxmllar persons.4

‘ .
In other WQrds,

dlfferentlal "emotlonal" empathy requlres one to dlstlngulsh

\

.the degree of fear experlenced by persons Who are dlSSlml—m

-lar t0'onese1f.

In summary, the Bullmer program

than elther the placebo condltlon or.

1s more effectlve

the Carkhuff program ‘

" in fac111tat1ng recognltlon of 1mmed1ate affect1Ve states._f

However, the Bullmer skllls are d1agno$t1c whlle the Cark— o

huff skllls are- reSponse

that tralnlng in the dlagn081s of emotlonal states is un—" - e

tYPe

Carkhuff 8 assumptxon,

.#

4 (r\

necessary, appears lncorrect as the Bullmer SklllS do

N ) 4’?’“

/

w r

1ncrease the accuracy of emot10na1 r

' rather than upon dlfferentlal empathy processes.

ecognltlon. The Bullmer

sk;lls appear to be based on normatlve empathy processes ,fm,j

‘The . Bul—'
/

3
lmer skllls appear tOAfac111tate accurate recognltlon of

_emotlon through the process of average 51tuatlon expectancy

Wthh may ke less prone to error than 1s average person ex—f

. pectan y. -

/

7

e

e

The nature and proce iof empathlc behavror |

in relatlonshlp to Ho an's empathy construct : g;

Both the Bull'

scores whlle place»

- 1ncrea81ng Hogan scores.

effects do not.

s

and Carkhuff programs 1ncrease Hogan."

However{ the Bullmer-v_';"f

T;"‘ program 15 no mo‘e effectlve than the Carkhuff,program ln 'j
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Grlef ‘and Hogan (1973) 1nd1cate Hogan s scale measures
‘an empathlc orlentatlon whlch 1s deflned as. a- person who is
‘soc1ally fac1le, tolerant of another 8 v1eWp01nt and human---
1st1c in hlS soc1o-pollt1cal attltudes. Hogan malntalns his
lscale is- a}so, assess1ng two dlfferent aspects of an empathlc
.Jorlentatlon. The - flrst 1s role structure Wthh 1s the set
of self-presentatlons each person develops and alten& in’
order to 1nteract effectlvely w;th other peéspns (Hogan,,l975)
The second 1s character structure whlch 1s the re31due of -
iaccomodatlons that each person makes to the demands and t:&v
iexpectatlons of thelr famlly and culture 1n chlldhood (Hogan,
1975) | Ro structure 1s relatlvely sen31tive to 51tuatlonallp
-influencesézhlle character structure is 1nsen81t1ve to s1tu— =
lfatlonal 1nfluences (Hogan, 1975) Thus, those aspects of -
'soc1al sklll, tolerance and humanlstlc attltudes, whlch are‘-ﬂ
' part of a part1C1pant's role structure, are effected by the ;i.ii

},_Bullmer and Carkhuff empathy tralnlng programs. Those as—v,. g

o :pects of soc1a1 Sklll tolerance and humanlstlc attltudes,lﬁxi;;:

ot

'<‘Wthh are part of a part;clpant's character structure, are. 3f

,-‘7,not effected by .the - Bullmer and Carkhuff empathy tralnlng

W'l;programs The effect of the Bullmer and Carkhuff programs d'

'.on empathlc role structures appears s;mllar. ‘fi'l‘h,

In summary, empathy appears to be ‘an orlentatlon to-

u‘ward others whlch 1s comprlsed of soc1al skill tolerance
o NI . :
‘and humanlstlc attltudes. The Bullmer and Carkhuff programs :

=



'creas1ng soc1al 1n51ght

the Bullmer and Carkhuff skllls helped them to 1ncrease

g‘scores for the Bullmer group may be a functlon of such
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effect'those'aspects of an empathic:orientation which are

part of one's role structures. The. placebO'conditiOn-does

not effect those aspects of an empathlc orlentatlon whlch

are part of one's role structures.

The nature and prdcess of empathic behavior' ‘. = . - - >>\\<
in relatlonshlp to soc1al 1nsmght S L TR .

?

' Nelther the empathy tralnlng programs nor the placebo

condltlon effect soc1a1 1ns1ght ' Tlme and the 1nteractlon

‘of tlme and treatment appear tq*be more effectlve in 1n—

' The part1c1pants stated in follow—up sessronsl.that

thelr scores on . the SI scalejx Gough (1965) 1nd1cates hlgh
]

scores. on the SI are dependent upon Sklll in recognlzlng

when persons are usmng defence mechanlsms to dlsgulse the:

| true 1ntent of thelr behav1or. The: Bullmer Sklll, recog—

nltlon of hldden emotlon, nstructs the part1c1pant in how ‘

'to recognlze defense mechanlsms. Thus, 1ncreases 1n SI

\ ~

(ST

llnstructlon.; Also, the Carkhuff‘skllls appear to have'
'some effect on 1ncreasing SI scores. Part1c1pants, ln the

‘Carkhuff program, statéd the program helped them to under—

"stand better what/was happenlng in: the ST. 1nteractlon para—

'ffgraphs._ In summavy,.soc1al 1nslght, whlch'ls deflned as

the ablllty to appraase What another person thlnks and

fffeels, is not strongly effected by the empafhy tralnlngé
. . }

. L . . Oz ,
PR e - A I
. o . ~ o R
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, 'programs.used_in>this investigation;g”

The nature and process of empathlc behaV1or .
in relatlonshrp to cgg;;tlve complexity

a

'Cognltlve complexlty is. not related to any of the
crlterla used to assess the programs in. thls 1nvestlgatlon.‘
To rerterate, cognltlve complexity is assoc1ated w1th dlf—

, ferentlal empathy processes (Blerel, 1955-'Taft 1955)
‘ Thus, dlfferentlal empathy processes may not be assessed :

by any of the crlterla used 1n-th1s,1nvest1gat1on--

The nature and process of empathic behav;or o
in. relatlonshlp to demographlc cr1ter1a Lo ' p -

The demographlc varlables sex, mar1ta1 status. years
- of post-secondary edgcatlon are not strongly assoc1ated
wrth any of the crlterla used in thlS 1nvestigatlon.. Thus,
empathlc behav1or, as assessed.ln thlS study. 1s not de—i
pendent upon the part1c1pants sex, age, marltal status or

years of post—secondary educatlon.,

leltatlons'f° - .b; - ' b_ 7¥‘

- The effect of for example, Kagan s IPR, on empathlc
Jprocesses is’ not revealed by thls 1nvest1gat10n. The flnd—
1ngs regardlng the nature and process of empathy pertclns -g;:
to the Bullmer and Carkhuff programs solely. Also, the |
"f flndlngs are: llmlted by the dldactlc dellvery system used
It may be that the Carkhuff program in an\experlentlal “%ﬁ;““
* tra1n1ng or dldactlc-experlentlal tralnlng format does}s ”

effect recognltlon of emotloné 1n a manner dlffgrent from

.8
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‘a'didactic format.

S Impllcatlons S

N

Emotlonal discrrmination may be best taught by a pro—'
gramed text ‘approach. . D1Mattla and Zlmmer (1972) found a
vprogramed text approach was more effectrve in teachlng
rdlscrlmlnation of depre351ve behavior than a v1d approach.
Thus, counsellorsern-tralnlng'and.otherbprofe831ona1 groups‘
whorrequire skill in'emotionalfrecognition:may-best5benefft‘
from'programed text instructionr ’The method'has the ad-h'
dltlonal advantage of belng relatlvely 1nexpen81ve in comri
Parlson Wlth other methods. m_f‘_“ | | |

Perhaps, emotlonal recognltlon tralnlng needs to pre-;‘

~y N

’ cede empathlc reSponse tralnlng._ The assumptlon that pro—
f fe831ona1 groups can dlscrlmlnate varlous emotions, thus,
requlre.trarnrﬁgf;n;reSponse.behavrors,\solely, seems,unf}.
tenable.ulThe combination of emotional discriminationland
'response\dlscrlmlnatlon tralnlng would appear to be. the 3
components of sklllful empathlc behav1or rather than elther .

N ’set of SklllS alone. o

vFurther‘research } '_ o | e 1;v' S S

ThlS 1nvestlgatlon falled to assess dlfferentlal em— o

£

"pathy processes leferentlal empathy tasks would requlre'fmbl

'j'an observer to dlfferentlate the degree of, for example,'
: 7

n'fear, belng experlenced by two or more peﬂsons d1531m11ar"

‘lto the observer 1n order to demonstrate the functlonlng of



".‘what another person feels, and why, requlres CQmplex cog—-f

"u,nltlve skllls.

8l

edifferential empathYJprocesses.ﬁ Second;venpirical inVestlT:v'
gation is needed~to assess whether. thevCarkhﬁff responSe.
SklllS are more effectlve than the Bullmer response Sklll

Further research Wlll reveal, 1n all probablllty,__;

oy

that the nature‘and process of empath1c~behav1or are cog—
.nltlve not affectlve processes Pjaget has demonstrated o
that chlldren cannot form certaln concepts unless they have'
first formed-others Thus, cognltlon 1s a deVelopmental
process,p In‘a similar manner the experience of simple
emotiOns precedes morevcomplex‘emotlons.' For example[ oneﬁv
' could not-experlenCe'priderunless onehhad-a conceptAofvv

' oneself, so one probably has to be able to experlence prlde

F‘before one can he subject to ambltlon and shame. To know
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Q. .
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:;v1des instructions on how to use the manual successfully. ;g,fbggf;?
PRETT .
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'fhow 1t relates to understanding what other person's feﬁi ff;;g\

\ . - an
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“’.f'personal perception and the concepts relationship to emr‘\;.ﬁfa .
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_pathlc behav1or.}d ap;fipff_;::rupfpatj:3-:;,;ﬂ;_,]']jg.”‘fg%f,ﬁfg
‘ r‘Unit 2, defines the general cognitive prpcess 1nvolved.@ s

len recognizing,vaccurately, common emotions._ Section 1'u'ng;_ffﬁd

“d‘Unit 2,.proV1des practice in distinguishing the/condbptsf @
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”‘“to 1dentify1ng common emotions.“ Section 2, Unit 2. prov1$es:?ﬂ&:;;

',detailed instruction %n how to identify common em.otionséé “ff'ﬁ}f:‘;

7fSeCtlon 3, Unlt 2. provides practice in 1dentifying common S
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Unit 2 introduces the idea that peOple can disguise
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‘for‘be unaware of their feellngs.v Section 1, Unit 3, pro—.”iifii“l
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':vides.instructionhan ‘jtice 1n identifying the mechanism,,‘ ‘
.iob“2, Unlt 3, prov;des instruc-r~ B

.~ of rationalization.
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. tion and pra@ice 1n @dentifyixﬁ the mechani%m df compen- '
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| ‘ﬁ tice ﬁﬁ identifying the mechanism of identification. . Sec—.' o

% fion 4, Unit 3, proydes instruction and practice in iden-,- 5 S
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| '~an§'.'sm «q,fr%reaction%format;.on. e e

tﬁree units
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The program.has an introduction. £our skill;unit" and
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of empathzc behavior 1n thg_grocess of understanding anotherfﬂi;ﬂ‘
person's feelxngs and outlines the skills which are to be .

presented. Also. the lntroduction indlcates the manuél 1s . -
Fhre e .,
a Programed, self-;nstructional t%ft and prOV1des 1nstruc'ﬁf*"'“

tlon on: ew.to use the manual successfully.‘

interpersonal behavi°r'fi“se°ti°n lﬁ Unlf:l{ provides 1n—ng'm

B
A
L

‘ﬁﬁstyles._ Section 2, Unit 1 proVides‘1nstructldn ahd prac—” 

N
ho T

| %:;tice in 1dentifying'the four levels\qf empathlc behavzor.u-f' '

‘“féeSectlon 3, Unit 1. provzdes illustrataons of the fpur 1eVels :

,/ SO
N,

et empaﬁhlc behavior and WhY the illustratlons are rated‘"e"‘*~
 tfas they are.; Sectlon 4. Unit l, prOV1de$ practlce 1n er-fw'fﬂ”

ytlngiznterchangeable or 1eve1 three éﬁbathlc responses.a;L

Uniff2. dei;nes what respect is and 1t's 1mportance to‘{f7ﬂ"

‘”*}fjglnterpersonal behaV1or.“ Sectlon l, Unlt 2. provide341n-f""

x“w,freSPectful behav1or. Sectlon 2. Uhlt 2 prov;des 111us—;@;u“-“'




' ﬁtance to 1nterpersona1 behaV1or. Sectlbn l Un1t 3, Jpro-

videg instructlon d practibe 1n 1dent1fy1ng the four

levels of concret ness.w_Sectlon 2 vnlt 3, prov1des-

: lllustratiOner£ e four levels of concreteness and why

‘the 1llustrat10ns are rated as they are."Sectlon-3 Un1t

3, pr0V1deS practlce 1n wrlting level three concrete re—w.~‘

B X

Sponses.,:._c?f_.;.jﬁ

o . ;

| ‘Unit. ‘4, deflnes what genuineness is ;ﬁtfit*s impor-‘;
vltance to 1nterpé}sona1 behav1or.v Seqtlon 1, Unit 4, pro—
v1des 1nstruptlon and’ practlce 1ﬁ 1dentify1ng the four -,
.'levels Qf genulneness f Section 2, Un1t 4, prov1des 1llus—

-tratlons of the four levels of genulneness and why the i

'»1llu§trat10ns are rated as they are. Sectlon 3,-Un1t 4,

lprOVIdeS'praCthé\;n wr1t1ng level three concrete responsesi5o

The prof1c1e

;

Y test assesses the part1c1pant'$ com—'

prehen31on of the skllls 1nstruct10n. . S

-

kY
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A ,ABSTRACT,'OF THE pmcmao 'PROGRAM.

The program has an lntroductlon, and two sk111 unlts;,‘

The 1ntroductmon stresses the importance of correctly
'. g

1dent1fy1ng how another perSOn 15 feellng 1n order to- 1n—"

teract. successfu]ly, w1th others. .*f}”?'f :,f.i O
Un1t l, rrovides a vocabulary of affectlve adjectlves

N

and asks the part1c1pant to use the llSt in . 1dent1f91ng -
- the emotlons experlenced by the two leadlng characters 1h\\§s;n
SR the shoft story 1n Unmi 2, The part1c1pant 1s aSked to‘- )
vvg,.‘check each feellng experlenced by one of the characters on
the affective ChGCkllSt.~ B . ‘
Un1t 2, requlres the partac1nant to ;rlte an emotlonal3
summary for each of the leadlng characters using the':

affectlve checkllst as a gulde. ---;’3f71;fi1i“[kkj’

<}






EXAMPLE RESPONSES ON THE PCT AT LEVELS 1, 3, 5, 7.

. When I am 1n doubt
lg_ﬁkf'gx'"When I am in doubt”I pray,& Pnayer doesn't g;vef fﬁ'r-
"+ 77 me an immediate resolut;on of my doubt, but it
. makes me feel more confident that I can come .
up w1t _the rlght solutlon "~y : 1

"y sit. 'd review all the pOlntS and alternatlves'
I have \at hand. I try to reflect what the: con-

' sequencks of each alternative will be and then

, try.to choose the most: logical and reasonable s

: jactlon.v ‘I don't always choose the. rlghﬁ-one e

“must ;ethlnk the L ' L

g ‘tmnk”ﬁhe\ ittiation 6w  Gonsult
others. ' This . allgys meito. ut the ex- g
petlence and, experthe of, thogg arouﬂd»me"

»_”I try.. toA{e eat. to a place where I can-be T
. .- alone with self, Then I try to.begin a’ -
* 'methodical process of analyzlng the various
aSpects of my doubt which anarlably results .
in some new angles or facets to a ‘recurring .
--doubt which I have not adequately percelved in
' the past.. Severe doubts, I find have no im- .
mediate .clear-cut resolution, therefore, I'try .
_ to- ad;ust myself to accommodate the doubt as .
'-c,further llght may be shed on-the issue. Above
: all, doubts must ‘not be. ratlonallzed away, for.
c'._sometlmes the paln and hurt which they instil
are the seeds of a- more profound understandlng : ;
;of reallty." L R T T

e
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5 : ,
oo Complete the follow1ng sentence stems. Use a brlef
vf§Jparagraph.or more- to complete your thoughts.

ii irales..w

e ¢ o
2. "When I am in doubt ..."
sl L
ol ‘

3;f ﬁc&ﬁfusién';..”

4' .' "Parents l 'o.- o‘ " _. - \'.i‘

* Chw—

5. "When I am criticized ..."
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(6. "When others criticize me it usually means ..."

. C . . o
g . . )




. INSTRUCTIONS~

. . - L L
Y L R JE

. oup sobmA miéi TEST

e In this test. 25 "problem aituations" w1ll be pre ented |
For each situation the Reésponse Booklet ‘provides four com-. .
ments that. seem to offer alternative explanatlons. Social

R 1nsight involves the: ability to: "see into" such situatzons, BEEE

. merits,
. “blank-besidé the statement

;in which individuals .are trying. to.'avoid embarrassment or e
f'to achieve some satlsfa tion as an- offset to frustratlon. ,va iR

You: are" asked to. onsider eadh situatlon on its own,
ften, in the Response Booklet mark an X in the . . -
4y your: jud=

gement presents the most appr: ate, intelligen 4+ OF. 1ogi— :

cal comment on ‘the situation. = There are no dbsolutely right -

or. wrong answers'...,each problem is a ‘matter for: ana1y81s Lo

and inference, and judgements by dlfferent persons’on the .

~ same ‘question may differ, As a guide, you should ask your- o
self the question, "Which of the four comments is most :

" accurate, or would represent the wisest7thing to do in each .
581tuation?" ST el T S AN-.;\

3

: MMPLE‘ _ o
_ o oy i o RO
: YMr Asher. when told that an acqualntance had pur—
v.;chased ‘a newautomobile, was heard to crlticlze ‘him -
' very strongly for spending so much money for a car . .
--when he probably could not .afford one.  Not long after
~“this. incident, Mr. Asher himself bought an expensive -
oo new automob&le.v About the same time he- placed another
- mortgage .on his house. Why did Mr. Asher. crlticlze Sl
" his. aqualntance for an act he afterwards performed him—-_’_v
'“self? s o R O T P A SR R
a; ;Because he probably,had "money left.to hlm" ' :
”"*upon the death of a near relatlve.‘

ha_ Cr1t1c18m df hlS aqualntance got r1d of an o
. "uneasy feellng" about" somethlng he contem~
'plated doing himself ST o

,c.Vles aquaintance was probably an unsafe drlver.:ei

d;ahIn sectlons ‘of the country long settled and in
. which Mr. Asher llved most houees were heav1ly
“mortgaged . A U

SWERS ONLY IN THE RESPONSE BOOKLET

’,‘ } : ) o 2 } _. o - . ' B ) - . - . .. P
i | e S G

| PLEASE DO -NOT MAKE ANY MARKS ON 'I'HIS BOOKLET MARKYOUR AN- R
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H';Mr. H. deft school before graduatlon ‘to take a- JOb as. a-j.f“f'
clerk in'a store. Although 8till a- clerk.\he ‘has always

. [
;-

' -JbSeph Runiway obcaslonally drlnks too much. He has a
--steady job, but has never. succeeded. in all the years of -
..» continuous- employment in getting the promotlon to a
- better paid assistant managership, which he deeply de-

sires in thé firm for which he works. .- His younger bro-

_ ther had been the -"apple of “his: mother' s eye," and.now. .
- -Joseph's wife is very partial to the one son-in: the fam-
' ily otherwise consisting of .three girls. To help Mr,- '

Runway, a frlend.of “the family. 4‘,; V_r,“b 4 e

~_had ‘steady work: ‘and ‘an income sufficient to enable ‘him

- to marrxy,- buy a: home,.equlp and malntalnwzt in a very .

confortable manner, although thls has required him to do

’Iffw1thout many other thlngs (e g., children,. soclal—recre—;"ﬁ'
.. -atibnal activities, etc.).. ‘When Mr. H. is with other .
- people in an informal group, his.chief top1c of conver-

sation is ‘the quality and cost of the various artlcles';f

'he has purchased for his home. The reason for Mr ‘H's
)chlef tOplc of conversatlon 1s'.'*'»

P .

‘«er. Smlth, a buszness'man, is strongly opposed to sugges-ff‘
_-tions favorlng social ‘planning and control of business: - °

by government,<because he’ says,'"Wbrld COhdltlonS have

-~ caused our. depressions" and "Industrial cycles are’ normal . -
‘and if the government interferes 1t will be worse.? HlS
,__oppos;tlon to qovernment plannlng and control probably
. is the result of: - R _ :

- The: prlncrpal of the school attended by James reported R
~that he showed generally bad. behavior in the schoolrcom, .

. ,.constant teasing and bullying of. younger chlldren, and R
f.occa51onal petty thieving. - He was conSplcuous in. classes . -

”3Tfor his lack of attention and: concentratlon. ‘He ‘was a,

?'~pa1e, slim boy,,. rather .tall for his twelve' years.“ Out of‘
. school,’ he. played little with boys of his own age and. .
ZAQwas frequently.found bullylng and teasing younger ch11— .

dren. ‘His father was a travelllng salesman.  James'

+ right arm was broken twice when he was seven and eight

'ﬂf‘years old.. When he was nine, his left leg was fractured L

‘while in-rough play with children.  His mother dlscour-,_ :
vfagedrhls playing with older boys.. - He had a real passion
- “for 'movies that showed western and adventure stories. =
. His reading con81sted of two to. three books a week, pref-
" erably of the' boy adventure type ~James' behavior is due
., to the fact that° L _ V.‘by- _f 3"’,2--'. o

'yMartha, an overconsc1entious glrl of 19 years, is glven
~ to self-analysis.. She is ‘always. concerned W1th what others:
:thlnk ‘about her ‘and the: things she has done. Martha flnds
f1t dlfflcuth'

start conversations w1th strangers and



. more- effort- into his stiidies. . The Bon, however.-would“"/
. prefer .-to take a business.course, but Mr. A; pérsistently.
. blocks all attempts to.make- thls change. ‘Mr, A,'s attl—»:

'ﬂ‘tude suggests Ehat-- LA L LR fﬁ“rs~\v;> e

~

. ”:frequently analyzes the motives of others.f Another ;,‘i; 3
l_tralt which is. characteristic of Martha s behavior is-f

Mr. Jenks when in a restaurant sharply orders the_;“' ’
“‘waiters about and is rude. and’ critical about the ser-— o
~vice he receives.; He has- not many friends because of '
- “his'tendency to be:bossy and critical toward Ehem. ‘In
"bthe offlce 1n which he works he~¥3-* B T T A

\.'v.'v

f}Mr A.'s son is in danger of flunking out of medlcal

school because of" low grades and’ apparent lack -of in- _:-‘\

17,te 28t and -ability in medlcal courses, but Mr. A.»rﬂ—a-*"

sists that his son stay in"the medical course and. pu

A man bought an expen81ve au omoblle after some he51ta- e

\-itlon because it costi/more than he could well- afford to.
. pay. Later. when a frlend questloned ‘Him as to- .why he
ﬁ«ﬁ”bought guch an. expensrve car, he gave: several reasons,- L
~*but the ‘one reason he did not g1ve was-“ ' '~.r e e

A boy aged ten.,had temper tantrums and was disobedlentjl :
to'his parehts. In ‘school, he refused to" foXlow dir=

p

ections, was'a trouble.maker; and was. oftengflghtlng.

... Both: parents. were: 1iving, and he-had one younger slster;f'

. .He ' 'told imaginary stories about: ‘'his parents' wealth . nd
. about all his. toys,: and. travels.v He: ‘interrupted. oth
"~ *to. talk about himself Frequently. he reported ‘to:

”fytea~hers that other children were picking on him. - ih‘?jvJ'
- order to overcome these behavior diffigulties, thlS boy" !

- 100

1L

””Should,be p1aced--v\_ LR IS ;fj_}

Mr.  Thomas frequently protests agalnst the irrellglous ljfﬁ.

,attltudes of others, asserts the religious depravity -~ . - .

L of persons with, rellglous bellefs conflicting with hlS ﬁg"
gown,_ls ardent in uncoverigg and crusading against-

. vice and 1mmora11ty in his ‘comn _1ty, and is held up
by the members of his church a
person. Mr Thomas's conduct 1nd1cates that'

a model and virtuous

A younger man’ Feacted. with,zntense emotlop to" any 1n—’“

fdulgence 'in alcocholic drinks.  If any of his friends. asd- L
-/ much as tock a, single drink, he ‘went out of his- way ‘to R
L:;denounce them in ,most emphatlc terms Ihe explanatlon T
- was: S . . o , , RSN

“fA weakly Chlld was. overprotected by hlS paréhts and }f P
‘ ,eother adult relatrves. who Were the only persons w1th o
K Fa B . . ' . ' IR EE .
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—‘fiwhom he: came into frequent contact On enterlng : RERNTI
# " -school, he was ignored or rehuffed by his classmates.,;!ﬂ;'
- To thlS situatlon he reacted by o

13, Mrs. Thompson constantly consulted phy81c1ans about P
-+ " her.daughter's- health” at the. slightest sigr of 111ness. S
~-':She 'bought ‘her ' expen31ve clothing and‘toys. ‘She fre~ .
quently irritated the child with' :excessive attentrion. - . .. -
She complained that “the child would not<obey her, and.
at:times ‘she punished her severely for slight mlsbe—z
L havxor., ‘Mrs. Thompson 8 reactlons tcward her daughter
RS would indicate that-'V“‘ 5uus, .

. C : S
.- . SR IR

R ‘14;;”Mrs. Harvey, age 23 dlsapproved of sgpklng espec;ally ;
- by her-husbapd . or by women. -She also dlsapproved of
e card’ playlng ahd refused to attend many. mov-ies. because P

. the love scenes were: "1mmora11y presented " .She is -~

| socially isolated, taking part. in few act1v1t1es with - _
- »~.f;ﬂVother people. ‘She often-asserts. ‘that ‘people are more'¢:f
B ,‘_fUllax in moral matters in present- times:than they were -
" - in-earlier times. Her attidues on these matters-sug~~'ﬁ L
. gest. that' n ’

‘ ﬁ.lS,x'A boyr lO, domlnated hlS brother, 12, and hlS ‘8: ster,“““

L7 14,  When he was opposed in his domlneerlng behaVior; ".. .
‘he_became abusive and destructive... -In ‘school; he. re= i
:fused to. abide: by ordlnary"routine activ1t1e$ and d1r- {*Q:t
,ectlonsaand he-' ,;_“__ : S e Lo j=j¢'”

2160 A bOY: age 15, is complained about by hlS parents and R
. g}teachers., ‘He stays ouf’late ‘at nlght, is 1rrespon31b;e, L
‘uncooperative, apathetic, ‘and: lnconsiderate., He is. un-"=1g
, jﬁpopular and- annoys other children. "'He has’tendencies. '
©rto. lie and steal‘whenever he can "get away ‘with it. ""-
. 'He.has little or no interest in’ school ‘In’ the . followmng
r.?,‘illst of .factors, indicate the one whlch probably ‘would’:
“j;fbe most closely associated with thls boy 8 mlsbehaV1or..“;

1T In-an executlve staff meetlng, Mr GOOdIlCh, sales man—*“"j”?
. .-ager and a loyal and. Xxespected man, hears for- the fiqpttu L
~ time of a- new'"selllng point" recently introduced by -a;

L 'competltlor of" the firm in the. eastern: sales area. cuio L
. ‘This information was supplled ta & Btaff: conference-f~fﬁ;_v
w by My, White, the. brilliant. yoﬁnggproductlon manager. U
- “The. manag.'mg director. is- presid ing over the staff con—;‘_‘} S

:Tference as chazrman;“ashould he"w R

AACommunlty Fund ;n a large c1ty 13 faced wath the prob-
em: of preserv1ng good worklng relations-among the . L v;p.g

k_»h;soclal agencies: which are members of ' the Fund, ' to pre—I?”"'
*_'serve the advantages of a-: slngle common campalgn of

<l

" -
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ééliciting‘fér'fihancial support, éndfto'prdmote,thé,

* idea of cooperative planning for the community. In

this situation, the financial campaign falls short by _
10 percent of the goal needed to keep’the»agengies_‘v.\\B'
operating at the existing rate of efficiency and skilled
services. Cuts in the budgets of all agencies are made,
but one large and powerful member agency, X, refuses to
take its proportionate cut and maiqtdins‘through the

",Chairmam’of its .Board of Directors and through its Execu-

1.

20,

tive, that it meets a special need and should not be cut °
at all, but rather have its budget raised. Which of the
following procedures should the Chest adopt in order to -
preserve its function in,the city? ‘ ;

During a conference, the discussion becomes so argumen-
tative and heated that everyone seems to.be angry at

- ‘someone else. Finally, one membér who seems to be get—

ting the worst of the argument angrily stalks out.. The
chairman of the group.should then: - o : ~
The manager and his chief associates in a high grade =
employment agency are considering the problem of recom-
smending James Smith for a position. How much informa-
(tion about Smith should go into the letter of recommen—

{dation? Smith became unemployed when the printing com-
-‘pany for which he had been working continuously for the
- past five years closed jecause its funds were tied up .

by a bank failure. Smith has the technical qualifica- -
tions for filling & more important position in any one

'i;ofof'dnxe*vacant.positions‘invother-firms. Assuming that -

21, :
.~ its policies to changed conditions in the community.

‘the letter of recommendation should mentfon the fact
that ten years-ago Smith had been discdfarged from ano-

‘ther firm for an unexplained cause, to which one of the °

four. following firms -should he be recommended?
'A*laréé organizatioﬁ'ié,faced WEth,the'need of adapting.

In order to ‘supply the Directors of the organization yith
.unbiased facts for the determination of major policies,

a research bureau is set up as'a special department within . '
- the organization. After consideration of the ways an- ‘

means 8f making the best use of the new fact-finding

'ifﬁunctidh,.theiD;rectors decided to esbablish-the:resear¢h_

22. .

. be:

bureau: -

-\ disputénarésé;ambngﬂthé employees and officers of a

‘small manufacturing company as to the use of ‘an adjoining
parking lot owned by the campany. Somée held that favor- .
itism was shown in the assignment of the better parking
spaces. ' The procedure for the manager to follow would
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23. ‘A committee was' appointed by ‘a club .to drafg?ta-formu_la~
that would solve a problem of conflict -among the mem-
bers due to the opposition jed by a wealthy Mr. Jones
‘to plans for locating the neW club house. The committee
met and carefully considered the problem; after dis-
cussion, it was decided to: ' : o

24. A group of citizens of X asgémble to hear a visiting -
architect describe a new plan for the location and con-
struction of a needed high gchocl building . for the town.
‘A main highway cuts through the town. Homes are located

. in sections on both sides of the highway ‘and some pexr-
~ sons who live on one side a)}8o own property on the

- other side. Should the chajrman of the meeting, who

was asked by the School Board to obtain a judgment on
public opinion: o . SR

- 25. The Directors of a settlement house and those who con-
tributed largely to. its Support were concerned about
reports of radical meetings peld in its rooms by resi- -
dents of the slum%heighborhood, some communistic and.
some fascist. It was decided to hold a meeting with
Board members to ask questiopsS of the resident staff -
of social workers. Some feeling developed on the part

-~ of the social workers who felt embarrassed. or resent~
-ful and on the part of the Bpard members who felt that
something was being withheld, The situatjion grew more -

- and more strained until the tengion was suddenly bro-
ken by the following remark ¢f a staff member :
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THE SOCIAL INSIGHT TEST

RgsPONSE‘BpQKLE¢ ’ . '\(
“NAME,' -  1.'- |  ;',_ ‘anTE 
f N$\ 55(_3~ f‘j mmﬂﬁp$mﬁBf_;;_
 _'o¢cUpATioﬁ  1_.-#f. ,_A ".' EYEAﬁS OF EDUéATION
| PLACE OF TESTING ___ | CODE RN l
‘QTHEﬁ

"First, f111 in carefully ‘the 1nfor-
Then.study the" directions on the

roceed to answer the questions by

. marking an X in the. priate blanks on the next couple of

. pages. There is no ti e'llmlt,,but try not to ~debgte too .
"~ long over any_partlcular 1tem,-._. A

mation requested.
“Situations’Booklet,.
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a. .

c.

d.

a.
b. -

.'c.

d.’

afv
b.
.lc. )

S e Al

e

,Takes strong measures to deprlve h1m of«access to
-'all ligquor and strong’ drink. L _
Advises that he leave home and. "take the cure" to

correct his tendency to. drink.

Sympathetlcally hears hi® story and recognlzes the .
contribution to the security of his famlly that he.-
‘has made by steadlness on the job. _
Secretly urges Mrs. Runway to take the Chlldren
and go-away, thus to establish a separate resi-
dence leadlng to- ultlmate dlvorce.

"He has ideals of quallty and belleves "productlon
should be for use rather than for profit."”
He wishes to keep: conversatlon ‘limited to. subjects

~on which he is informed.
By talking about subjects on. Wthh he is. 1nformed,

he diverts conversation from subjects he 'is ignor-
ant of,-but which most. people are informed about

- and 1nterested.1n._ _
" He wishes to appear pleasant to make conversatlon, o

and to avold giving offense. .
‘His bellef in 1nd1v1dual 1n1t1at1Ve;r

His opp051t10n to any form of socialism. S

‘His own business activities whlch Just manage to.

-"keep w1th1n" the law. :
~His experlence. which: has shown that prlvate bus—~"'
-1ness is more eff1c1ent than government

/THe is dlscontented because he cannot go on trlps

‘and see the country with his-father.

" He feels the need to make up for his ‘weak phy51—
cal condition by galnlng mastery and- attentlon of

~his playmates. .
He is an incipient crlmlnal of the "moral 1mbec1le“
,type - _ :
He is a moron and can never hope to develop a .
-superior 1nte111gence because his parents have :

- vmedlocre mlnds.;_.-

Wbrrylng over possable mlsfortunes.

‘Frequent craving for exc1tement.j_
4+ Showing consideration.of others!* feellngs.
Preference for reading about somethlng rather
than exper1enc1ng it. - :

Agltates for better worklng condltlons.

Is 1ngrat1at1ng and subservient ‘to his employer._
Is openly critical- of the many rules and regula- o
tions- governlng his work. o

..~ Tries to give orders to hlS fellow workers whlch'
- are only supposed to be ngen by ‘his superlor.a‘
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7. - - a. Mr A. in his youth wanted to become a doctor, but

: -c1rcumstances prevented 't.. : .

b. Mr. A. believes that the med1ca1 profe551on ‘is
better .than that of pharmacy.

c. Mr, A, belleves that the ncome of his son w1ll ‘be

more secure as a doctor. -

d,  Mr. A. believes that it is "educatlon in charac-

- ter" to force one 8 self to do a dlstasteful task

8. _ _’a“les wife.and chlldren needed‘to get out 1nto the :
- country and he bought. a big car so that: they could :
~, - all drive together.‘

b. The car would save him money in the long run. be-~

. 'cause it would not need the repalrs that an older
- or cheaper car. would. ;

‘¢. The friend had bought a car almost as expen51Ve

~although his income was not much greater. '
___ d.  He expected to receive some money  from an estate
e by the death of a crltlcally 1ll relatlve.'
9. __a. In act1v1t1es w1th chlldren who are older or more 7
' . mature than he. .
. b In activities at home and school in whlch he can '
-~ . more -easily and 1mmed1ately succeed. :
_ . @¢. 1In activities at home and school with more responS1— ‘
_ - bility.: ' : o
. dJ«In act1v1t1es w;th chlldren who w1ll accept hlm
‘ - as a leader.'x
“lo;?__;-a.‘ He has been brought up. 1n an extremely rellglous
S “g}famlly. :
-~ b, Heis trylng to become a’ leader in hi's communlty..'
~___c. He has: impulses to do the thlngs he publlcly is
o _ fightfng against. :
4. He. feels ‘he’ must "save" others. -
ll;-;__.a;.jThat hlS mother had been a leader 1n the Wbman s -
- -Christian Temperance Union. -~
_“ 'b. That his father had been a drunkard, who had - o
_ - treated hlS mother brutally and f;nally deserted s
‘ ‘her. :
___ c.. He was. hlmself a- secret drunkard at late partlesr :
'____d;,,Hls ancestors came from strict Purltan stock.
”lZ?,;__-a.,_Av01d1ng other chlldren and Spendlng hlS tlme in
. - ~=  daydreaming. o v :
;_;,b,;,Flghtlng with or- bullylng other chlldren. . .

c. Trying to attract attentlon by competlng 1n\games e

© . played by the group of children. - '

d.  Attempting: to get other children to accept him by

o per31stently "hanglng around" or "tagglng along
5W1th them. , . - ,

.
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14,

. 15._<

17..

18,

|

Rl

1

(RN

R

_cwas trylng to cover up.

: seOerely scolded
-. sex" ‘ ..
'As ‘a girl, she had been taught that such act1v1-

. He’
-He
‘He
h_He

U116

i : R

She was 1nc11ned to be a hypochondrlac._

~-She was trying to do for her daughter: thlngs

which she had been denled.as a ¢hild

Because her daughter was. the only chlld she

expected too much of her.

She had resentments toward the Chlld whlch she

-»She was morally superlor to. her assocxates.

‘young girl on several occasions she had been
by her parents for repeatlng
‘stories  heard from ‘other glrls.«“

ties as card playlng,
by her church,

etc., were not approved of ‘/
As a girl, she had been 1solated from such actl- /W

1v1t1es and therefore had not learned tosenjoy them.

_Asserted that the teachers were plcklng on hlm.'
 ‘Said he had no interest in any of his school work

Would not play or take part in competltlve games

in which he might be defeated. o /. e
‘Was well -behaved and did his work onlyvln his
“manual tralnlng class.,f SR IR

is 1azy.‘ 4

is openly dlsobedlent in school//// .
has an introverted personallty.,
has an’ extroverted personallty‘

IAsk Mr Goodrlch to dlSCUSS the D 1nt in: detall

. so that others may profit by his.
" -Ask Mr. Goodrich to elaborate ‘thepoint in de—
. tail and give his views? A
- Ask Mr. Goodrich to report ‘on the X
" recent and &ktended trip of 1nSpec"on of the Far\

deas? . -

esults of h1s

West sales territory? -

 In the interests of sales eff1c1enc’-and promo—

tion, require Mr. Goodtich then and there to ex-
plaln why he dld not know of thls neW polnto-ﬁ‘

,;‘Allow the agency X to w1thdraw from t e Fund and
. try to raise its budget by a separate‘flnanelal

- campaign, : A .
" Give the agency X the amount it. needs

bute the cut to other fellow agencies.

Call a conference of the Chairman.of the Boards.

' and. the ‘Executives of all other«agenc1fs to ‘hear'.

the officials of agency X, and try by
‘discussion to reach a- mutual understa
~Reprimand the officials of -agency X fc
'ﬂ_conSLderat;on of fellow agency needs .
»jsto drop 1t from the Fund unless ‘it.c .forms. e

d threaten
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20.
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I

Q.

bo

,f“ |’\7 I

22.

23,

'”24;

1 || A

~

Cs.

a.f
‘be
o
a.
‘a ...

b.

Immedlately declare the mee

117 ¢

tlng adJeurned

Send" someone to ask the departed mentber to re— .

“turn.

Ask for a vote whether the meetlng should be

ad journed.

A firm w1th an unknown pers

A firm- with an establlshed

sonnel pollcy.__
A firm whose: personnel poli
on. grounds of eithical deali
A flrm with a strlct "no ‘no!
V_1cy.,_ .

"#

"Wlth authorlty 1mmed1ately
- its own recommendations der
' With responsibility to repo
. Board of Directors.

"With respon51bmlity to repo

chief executive only.

..With the stlpulation that i

to a subcommlttee of the Bo
which the chief: executive i

not the chalrman. '

.'To 1gnore a\trLV1al dlspute
' assumpt}on that rt would cl

time. -

' Ignore the departure and contlnue with the order :
of business remalnlng.. - _ :

onnel pollcy. ERR
and respected per-

cy has been questloned
ings with employees.
nsense" personnel pol—

to carry out in practlce
ived from fact—flndlngr
rt 1ts flndlngs to the*'

f

€§f1t8 flndings'to~the o

ts flndlngs be reported
ard on plannlng,‘of -
8 to be a member, but

of. thls sort on the
ear up. of 1tself,_given

" To adjudlcate the dlspute promptly and carefully.

To terminate the parklng fac111t1es upon due,,

notice. -

| To reprlmand both parties t

Take: a caucus and force a'f

lelt the meetlng to ‘the ar

Surmmarize  the. architect's a
- summary to the. ‘School. Boar
".Declare ;an open: discussion.
 “how the: 1nd1V1dual votes we
,thls 1nformat10n to.the Sch
'Lamlt comments on the addre
. ~who llve outslde the town,
‘acrlmony? : '

o the dlspute.‘f]

'App01nt Mr. Jones as a member of the commlttee.

avorable vote. = i

Bhlp 1n the club

- Delay actlon untll ‘the opposltlon could be con- .
" verted. .
eExPel Mr. Jones from member

chltect's presentatlon? i

ddress and glve the e
a. _
of the address. record
re cast, and transmlt .
ool- Board? - :

88 to neutral persons ’

thus avo;dlng undue
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A 'young resident pf the'hbusé"bnfé$sea'to o
- making inflammatory remarks at a meeting a month

ago, but was not' reappointed.at the expiration

. of her contract because she had a nervous break-
‘down and had to go to a convalescent home . for

rest." - R S .o
"The‘executive,ofrthe'gettlementrspotted.a:no~,
torious,labor-racketeer‘tWO;weeksrago attending
a meeting .and talking too much. ~Since the man
had a police record and this was called to his

~attention, he dropped: out of subsequent meetings."

"I remember one man distinctly, who was very

f‘radical.in;hiSVStatementS‘at'meétihgs,’but he
‘has moved away to another city," '

"Oh, you know, there was'SOmeone-ardund_hérq:who

-talked against the government,'bUtAshe'Was a-

Republican.,” '
Lo
Rl



" HOGAN' S. EMPATHY SCALE

INSTRUCTIONS :

- This booklet contains a serles of statements‘ Read -
each one, dec1de how you feel about it and then CIRCLE -
EYOur answer. If yod‘agree w1th a statement, or feel
that it is TRUE about you, CIRCLE T, If you dlsagree?'
With a statement, or feel that 1t is not true about .
you,

CIRCLE F Answer all questlons. o  //?:'



- 120

A person needs to “show_off" aﬁlittlednow and then.,

I liked "Alioe-in,wonderland"-by'Lewis Carroll,’

- i -~ T . . F
Clever;’sarcastic?people*makeume feel veryfuncomfortable;f-<

T ST

I usually take an actlve part in. the entertalnment at

'»partles.

z,at wr1t1ng poetry.

T  F

‘_I_feel'sure that th re is only.one'trﬁe‘religion;-

T F

I am‘afraid of deepﬁwatér.

tI must admlt I often try to get my own way regardless of

what others may want

. F

v F

I haVe at one time or another 1n my llfe trled my hand

Most of the arguments or quarrels I get 1nto are over

»_matters of pr1nc1ple.

10. -

'T.' YE';~ s o s

I would llke the jOb of a forelgn correspondent for a.

"newspaper. o R T

. ll.

'/"

©

-People today have forgotten how to feel properly ashamed
:jof themselves. o



12.
13‘

o people I know very well.

. 1s.

an

18,

Ll9.
.-+ things related to her sex.

To20.
- life.

21

22.°

1 prefer'ayshower to a”bathtub;'

RS

T always try to con31der the other fellow s . feellngsw
before I do somethlng., _ SRR

< o B

I usually don't like to talk much unless ‘T am w1th

I can remeﬁberiﬁplayingfsick“kto get oyt of something.5

8 i
e

p L F

R R

I like tojkeepspeople-guessing'what I*m_going to do_nekt;

e

Before I do somethlng I try to con51der how . my frlends

will react to- 1t

. o ; ,-\'

N "J.

I liké'fo talk before,groups of people;y‘

When a man is w1th a woman. he 1s usually thlnklng about -
I“a7Tl ‘t ’;fF'

S

' »
Only a fool would try to change our Amerlcan way of

v s I -

LR
My parents wereﬁalwaysvyery1striCt:and~Sternbwith me.

Sometlmes I rather enjoy g01ng agalnst the rules and

~1,d01ng thlngs I'm not supposed to.

TR ."fE -



2a.

o 25,
26,

27,

-in its place._' A L SEIEETE R

fI'thinij,weuld_likeatd‘belenéntqha{Singingaclubf

: E RS

R . : . e

erI»think Inam usnally.a_Ieader_infﬁY’ngﬁp.v1‘ -

’75__hf,T3 CE
T llke to ‘have a place‘fer.everything«and evérythingffl

I'den't llke to. work on a problem unless there is the

1possrb111ty of comlng out with a clear—cutvand,unam— T
::blguous answer.. " , g S

It bother me when somethlngrunexpeqted interrupte,my_j A

- idally routlne.t:'a _ e I o

2L
29,

30,

1 O

o33,

_I have a natural talent for 1nfluenc1ng people.i

R

™ F

~.

I don't really care whether people llke me or dlsllke4

~ S S A BEREEE .
- X . © P L . .- . s

“ . SN S

vThe trouble w1th many - people 1s that they don't take '
hthlngs serlously enough ' ;

\\-v .

\\'\

| Itfis hardﬁfor'mehjﬁst.to sit still and"relax:‘:jj;;'t"

Once in-a while I think of things too bad to talk about. .~ .

’117T1‘3 L E

I feel that it is certalnly best to keep my mouth shut RN
r_wwhen I'm in trouble.a _ ‘ e



,
o

e 123°
34, T am a good mixer.
‘35._—iﬂan"an,inpo:tant person. -

T . U F.

364 ‘I;likehpoetry;"r

”37;ﬁ;Myffeeiinésiare,not”eaailyIhurt,";s s
"'38;,‘1 have met problems 80 full of pOSSlbllltleS th%t ; haVe -
: -been unable to make up. my mlnd about them., '

e R

‘ . . ’ ‘ ) ("'A . . 2 .

-39, Often I can't understand why I have been S0 cross and
L grouchy. ST - LR N I :

. 40. What others think of me does not bother me..

B U SIS R

41. . I-yould like to be a journalist.

o ,ﬁ:“ Lo Ff";f’ o

Ty o : :

420 T like to talk about sex. .-, |~
. 43, My way of dolng thlngs 1s apt to- be mlsunderstood by L
o -others. i o AT , . S - :

o %1'Ta”,f=ﬂf.'Fi' S
'1f44,;‘Somet1mes w1thout any reason or even when thlngs areff_.
. ' 'going wrong I- feel exc1tedly happy,i"on t0p of the ’

Sworld,. T



. 50.

51,

 55.

46
;j47,,
. as.

9.

; X . :I_
¢ 52,

fI_wouidcoertainly,enjoy_beatiné_a-Crookﬁatfhisfownfgame;

os4,

o

.

'“T25'"'f' Fo

though that it was unreasonable.,

I ea?ily become 1mpat1ent w1th people.-' S

g

7Sometimes*I_eanthurting<peraon5'Inlove;'

. RO Y

o : -

I tend to be int erested in- geveral dlfferent hobbles-
rather than to stlck to one of them for a long tlme.

<5
\-,
~

I am not easily angered. '

T - R “F

People have often misunderstood my 1ntentlons when I

was trylng to put them rlght and be helpful

= i' Q-"“*-F ,"'”,_yb

I am usually calm and not easily upset.

I am often so. annoyed when someone trles to get ahead ‘:\
s of me 1n a llne of people that I Speak to h1m about 1t

» -

- ‘ T 4:,:,. - - ::.'F o

. I used toilike hopscotch. =~ v

PN
-

T e R

g

i‘My mother ‘or father often made me obey even when I

B

I-like to be with a .crowd who plays - jokes.on one another. -



56.
57.

58,

"-;59,"
s0.
61,

: »6:12.’

63,

CE

Q S 1

I have never been made espec1ally nervous over trouble -
that any members .of my family have gotten 1nto.

T = F

As a . rule I have llttleyngficulty in . "puttlng myself‘
into other people ] shoes"

' T F -

I have seen some thlngs BoO. sad that I almost felt. llke

crylng.

T F

Disobedience toithe'government is never justified.
. . oL I = ‘ : - .
S F

_It is the duty of a c1tlzen to support hlS country, .
rlght or wrong. - L

T.,“',. : F

I am usually rather short- tempered with people who come
around and bother me - w1th fOOllSh questlons. .

'.1_' . F

, have a pretty clear 1dea of what I would try. to’ B
1mpart to my- students if I were a teacher. o ' '

i 'lT;”:f 2

fIﬂenjoy'the‘company-of strong—Willed.people.,

s i Lo - o . .

1;&frequent1y undertake more than I canjaccompiish.



