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‘ of such socio—psychological variables as marriage, occupation,

e

ABSTRACT L

‘}he study was an«eXploratory attempt to determine the

!

~ former outstanding male high school athlete s role in sport

«

';;particularly after hih school. The central points of inderest

revolved around the athlete s high school sporting career, the

e CN

'frequency and. reasongLfor continuing or discontinuing after high
‘school, and Zny/re—adjustment problems for those who decided ‘to

V'diSCOntinue heir former high school Sport

The athﬁete ] high,school career was examined to determine

"the influence of family SOCial status, significant others, personalf

1

) aspirations,,and personal sacrifices, on the deVelopment of the
.hathlete 8 sporting career after high school. The value of inter- :
-school sport was also assessed Evaluation of the athlete 8

sporting orientations after high school focused on the influence

¢

'scholarly pursuits, personal ambitions, influence of others, and

current attitudes toward and involvement in, his former high school‘ |

sport Special interest was also directed toward the re*ad?ustment_:'-,-
“to a non—Sporting 1ife for those former outstanding high school

' athletes who may have discontinued their high school sport.

zr

The data was collected from personal and telephone intervﬂews,

\

or mail questionnaires, which involved 153 former outstanding highy

tschool athletes from all* Public and Separate schools in Edmonton.é

Y

*See»Chapter 3 ;5 o
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'The cri&eria for selection of the sample invo}ved the nomination of

\

" former outstanding athletes in basketball and/or football iﬁ the

action associated with interschool sport.

years from 1969 to 1972 by the head of the Physical Education

-Department and/or coa@h in each high school The research instrument
:was a two part questionnaire designed to investigate the role of

sport in the former outstanding high school athlete 8 life

The findings of this study generally demonstrated that while

at: high school the Outstanding athlete had a strong desire to become

a' champion athlete was greatly influenced by his coach in sporting

. v
matters, thoroughly enjoyed his sport, and valued the social inter-

After'graduation, the fOrmer outstanding'high school-athletek".

turns away frdm sport as a central interest, and c0ncentrates ‘more on -
;scholarly and occupational pursuits : Attendance at a post high school

.institution was fqund to be related to the continuance of the .

" athlete in sport while occupational interests seemed to restrict

.‘\ |

'sport. This finding showed that they did not hold the same degree- R

'materialize for lower social class athletes. Further, expectancy '

1
the activity of the athlete in his former high school sport. Family

.social status appeared to have no significant effect on the athletes

gdecision.to continue or discontinue, and it was found.that the upvard '

social mobility potential, associated with sports success, did not

. to become a champion while at- high school gas not ‘a major factor in ‘

\

Athe athletes decision to continue after high school..

A small majority of athletes discontinued their former high chool”

.ﬁ\

"_sport and as a result of this, reduced their interest‘ﬁn their former “-;ﬁ




) . . A ! ) . ~ . oo
;and intensity of affiliation to their former sport as did the o -
continuing athletes Problems‘associated with re—adjustment of thefﬁ

' & F ‘
_athlete to gﬁ\&fe—style void of par\icipation in their former high

e)t

\~school sport were found to be negligible This was credited to the .

" AR a

_ relative lack of social status granted the athlete in high school

and because the athlete still indulged in other sporting iﬁterests

after high school in which.his psychic demands for self-worth

“

‘»were satiated o -:. T .‘"
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'CHAPTER ONE

3

BACKGROUND OF THE STUDW

[N

. An athlete - any athlete, but’ especially a famous'one -
carries everywhere 'an indefinable " resource, a certain gloy
that can only be difmed by his ceasing to ‘be an athlete. :
4'Th13 Tesource, tangentially the inheritance of fame~qr talent,’

may be real or illusory. 1In the ey s of Zon—athletes, however,'
the athlete is different. He is a rivy f certain mysteries
thatrelevate him. He is blessed in a world of the. unblessed
: (Jordan, 1975, p. 76). .

Autobiographies and case studies featured in such media as
'\magaz ne articles, Journals, newspapers and stage plays are g‘

o curre tly high lighting the loss of prestige and’ personal trauma of

former outstanding athletes who haVe had to readjust their life~ .

olleg and professio ;l levels of sport ReduCed to relative

nonym ty, former champion athletes have had many problems to f@ce ’
OP

ce th y have departed from the sporting scene These problems»are :

cheverl portrayed in Miller 8: (1972) stage play "That\anmpionship

Season : The reunion of former high schooI’aEhietes in the play

| r

e

tes and provides the enzymic force to describe the problems

8.

\\\\underlyi'g the.: non—participatiOn of these athletes Phil takes the

\

o WhO» ares.' Do I really care’ I'm.so bored half the time it 8-
S, kAL g me . -Bored. ' Sometimes I get on the turnpike .and .
- - Just drive till I-feel like. getting off. . ... What's left?

- Bit a few bars, some ‘music, Qrink, play old basketball games
over in my head . . . Mostly sit and - replay the good games o
in my head, believe that? (Miller, 1972 p.c35). Vo



L ‘\/" ’.b -

’

N

"Other problems for former athletes as portrayed in the mass

media include ‘a loss of identity, marital instability,‘lack of physical
fitness, and the}desire to return to sport which in turn induces
tension, psychological let- downs and loss of friends

University sport on the North American continent is the
predominant avenue in providing both Canada and the United‘ |
States with 1tg® potential athletic national champions | These

Universities pr0vide the opportunities through their s~6rting B

' programs for a. small percentage of former outstanding high school

athletes to further their athletic careers.{ Those athletes who do
not attend a University are limited in their chances of becoming

acclaimed Most play in minor leagues which are usually of a lower
standard than University It is here that ambitions ‘to become |

nationally recognized are diminished The challeuge to improve to .

AN

. national calibre is reduced because of the loss of desire due to a’

- : : :
. are. there negative repercussions for the athlete when his statps is

lower competition, other interests impinging on training time,and
less recognition If this supposition is substantiated by the

present study, then there appears to be a. large number of athletes
who are not pursuing their potential ability. IWhat_are the reasoqg. *iih

for this hypotheLized loss of motivation? .
The high school environment provides opportunities in sport

for outstanding athletes- what ispnOt known however, is whether or not

these athletes ‘have adjustment problems following their high school _f
e K

athletic careTrs. That is, in school systems which reward athletesn“__;j;v

suddenly changed as a result of non participation after high school?? Tw

Also, if such a problematic outcoqe does prevail then the

.y o - - '. .-;' \ 0'4 ,
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A

implications of increased recognitiOn at high school«are especially
N

. salient because of ‘the transitiOnal stage these athletes are going
'through in terms of personality development Thus, the evaluation of
the high school gthletes sporting career and attitudes after high S

school, can provide important answers to th& following questions

Does the individual former outstanding high school athlete‘

'feel there is any value in’ competing in inter-scheBF‘%port, if s?,' :

.what are the values, if not, what are the ramifications° Many former.

|

. . x

athletes and sports sociologists claim that athletes tend to live in )

. £ : : . \
. .a world that is different from thfir everyday life ~'a type of

.'fantasy world - they ‘are idolized, patronized and catered for: in

RS

'most of their. desires Is. the high school athlete\_im ar? Does he

-7

play his sport in an insular environment, an environment’which is/'ﬂ:'

funreal7 That is, are the. attitudes, behaviours and values stressed

© in high school athletics functional only for high school life’ Is it

as Coleman (1961) infers that athletes do not place as much importance

?ion athletics after high school as they did during high schogl? Therefore,_

. is high school a passing phase as far as sport 1s concerned? Does

.sport hold the same magnetism after high school Af not why not?

-.What are the emerging priorities after high schoolﬁ-:J

‘-§
Status in the mainstream of society crea ,3 probl_ 3 for

: athlete lead to, undue pressures which are d' : <ult to cope with?

. e
R The high school appears to provide a Iarge array of pervasive

"”sources of influence for the individual Therefore,.what is the role ‘

“a

’,of the school environment significant others" and school athletics

N

Ll



»”

in shaping athletic aspirations, future attitudes and life-style
‘,for the outstanding athlete7 | - j : h“.j SR ;;
- The role of the outstanding athlete after high schoolineeds
':assessing What effect does the attainment of achievement and/Or
.self fulfillment in one area (occupation and/or scholarly purSuit)
'have on the achievement in another area (sport)7 Are,there real

problems of adJustment in the. life-styles of former outstanding

"»high school athletes7'

What are the major influences on- the outstanding athletes
spo@ting career once 1eaving high school and do the athletes feel

' hit has been worthwhile striving to .be an accomplished football .

'f player and/or basketball play}t’ ]
o Athletes? especially outstanding athletes, should attest f.‘
’.:a the positive values in sport if such values exist In turn, thisi_i
. ES : ,
»‘should be reflective of the value of the interschool sports system
.'hin general If there are‘any values, these outstanding athletes ‘ ;l.
; would be the most likely to receive and benefit from them, D
B The questions presented above .are implicitly aimed at _l ;ii

N

- exploring the athletes ‘sporting environment both while he is at hiSh '

'school and after high school The major area of concern involved the

. explanation of the variables associated with continuance, but the |
lspbrt specific sub-culture and environment surrounding scholarly or
s job orientatidns may produce a valuable insight as to why the athlete

-'eventually pursues one course of action as opposed to another.‘*:kh;f*'

et

vt



N ’ .
' THE PROBLEM
& T . .
. The central'purpose of the study waS'to‘analyie the'role of i_
: sport in the lives of former outstanding high school athletes in the
o < F S :
Edmonton area. The analysis attempted to survey two general :

-
t

-dimensions of the athletes"sporting 1ife One specifically
analyzed the sporting environment influences and attitudes toward
h_sport at high school and. the other pursued the consequent interest

iinfluences and direction of the individuals sportinggcareer,after

high school/// By

3 _ :
Within the first dimension - the high school sporting
'ien;ironment' the study krimarily attempteﬁ to determine:p '
1. the significant reasons for the déve10pmentiof the‘
individual's athletic career at high school - 1_ _'»ii i_‘i,ji'\
2 the develogment of self-concept and athletic status of the '
@ individual it high. school; . EEEERE )
/ 3 the value(s) to the individual outstanding athlete of
::competing in inter-school sport.l, » - o
4. the perceived influence on the lifestyle of the athlete by 8
'the coach at high school'id" H - | o |
5 the perceived part played by the coach in the athlete 8
'Lhigh school athletic success,_-'-d o _-' »'_ ' d‘t”d 'j__'Vd/f‘f,'e

6 self-assessed benefits of being an outstanding athlete at

hnhigh school

J

o

- ‘{'i :

7. the perceived enjoyment from participating in high school sport. ;TE"'



. The second dimension, the post-high school spcrting

S

environment, attempted to focUs on the gemeral background ind specific‘

' reasons for continuing or discontinuing after hlgh school as well.'

>

(-

as the significant differential reasons for variables of interest

in regards to the continuing/discontinuing, football/basketball :
and job/study dichotomies Any problems faced by the respondents )
in conjunction with their sporting orientations, was also assessed ‘
“The study further determined the relationship between f; .;r
continuing/discontinuing and high school related variables, as well

as the relationship between variables occurring after high school

Therefore, the study attempted to discover if a relationship

existed between the following variables:

1. desire to become a champion while at high school and

oo “r
tcontinuance after high school-:-/

2. self—perception of: athletic ability at - high school and

’ coutinuance after high school -jil' S o "~_"h_73‘ ’ ,(

i high school and cOntinuance after high" school e__j.'7;“.gpﬂ_”* i

. after high school and discontinuance after high school

-

3. encouragement received from others at high school and
continuance after high school A»",:'_ /\J:‘

4 family social status and continuance after high school

5. scholarly pursuits and/or occupational endeavours after
6 the expressed current\feelings toward the specific sport i

/
./




JUSTIFICATION OF THE- STUDY
‘\— The'value_andApracticaliimportanCe_of thevstudy is‘based
" on'the, need to:

1. indicate what has become ‘of formér outstanding high school

athletes after high school

2. determine if these outstanding high school athletes. have

e .

had pleasureable experiences in . their sport, both at high school and/or

afterwards On ‘the basis that these experiences may not have been

A,
) pleasureable,,suggestions for. pgrtinent changes in the particular

sporting environment may be forthcoming
3. determine if an overemphasis of athletic status and

'recognition is being perpetuated by the interschool sgorting system

[

.in Edmonton 8 high schools Non—recognition after high school for.

“4

those that have discontinued may create problems of readjustment

ti_‘This potential finding may require and/or lead to suggestions

C

J-»for change
| b Evaluate the impact of occupation‘and/or scholarly pursuit N
vof the. individual 8 athletic career If/the athletes are found to
fdiscontinue in significant numbers, this may necessitate the need to
lsuggest appropriate methods for readjusting to an activity;reduced ‘?'
_:lifestyle, therefore, avoiding potential problems which may be |

) / R ‘ o . 4
-attributed to discontinuance. ‘ + '

o .

5 provide athletic agencies with data supporting the drOp-out

4 rate of potential outstanding athletes in at least one Cansdian city.
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% .

6. determine df'the outstanding'athletes_value interschool'
;'sport. | | |
‘f; R .~ S ’ LTMITATIONS. e L .
The study is limited in that
| 1 The study lacks -a control group for a more varied and
comparative statistical approach |
| 2 The interpretation of "outstanding" was dealt with individually
-_vby each Physical Education teacher . ﬁly'f.ﬁ ‘
| 3 The retrOSpectivity of the study nay inrluence the- results
That is, the coach s/physical education teacher’s recall of out—'
| standing aﬁhletes, and ‘the memory of the respondent may limit the
1 findings L S O R 1v‘i"é ,t
4. The data‘and conclusions will only represent Edmonton and .

cannot be generalized to the entire Canadian population

:DELIMTTATIONS :
’Thé:étu&ylis delimited'in that?"' |
1. The study 1s confined to football and basketball the two
most pOpular interschool male sports in Edmonton s Public and
‘Separate schools. &Tyf,,L”‘ ':,.1 i - e |
v 2 The criteria for acceptance asvan outstanding athlete is that

the indi idual athlete graduated from high school during the years ,d‘

: l.1969 1972 inclusive,_and that the individual competed in the relevant -

N senior school team for a minimum of two years )/lf;;;“ s

@
£y



3 The respondents were‘determined—to—be outstanding at high

- school" by the individual Head of Physical Education and/or Coach
at each Public and Separa&eﬁgghool in-Edmonton. p |

4. The testing was conducted over a period'of five nonths by f‘\ ;
the use of personal and telephone interviews, and’ where-necessary, .
mail questionnaires " The type of method utilized was determined by
_the accessibility of’ the respondent —ﬂfé should ‘be.noted that for
both the personal and telephone interviews, the complete replication“_ &
| of the survey items on the mail questionnaire was the adopted ' .

procedure.




" CHAPTER .TWO

%

REVIEW OF- LITERATURE

e

"The review'of.literature is presented in‘tvo Jor sections |

‘The first section will deal specifically with socio—ps chological

' 'theory This section is presented for the purpose of establishing a

can bevanalyzed. The second section refers to previous studies

- conceptual framework from which ‘the Q;e of the outstanding athlete -

generated in the area of . sport sociology \: o
: ._;:> o REVIEﬁ:OF SOClQ—PSYCHOhGCICAl’THEORYfi f'?" o oy
.Introduction' | q" \»,:._ ' ‘do.n‘-l - L' ,.':-‘.: R S
The socio psychological theory presented in this section has
been divided into separate categories for easier comprehension vf
. o

the group, and the self, are in fact, mutually interdependent

However, as. each of these theories and concepts are involved on a- :
human level, and because they are’ not demarcated in reality, it ', L

Lo

should be noted that roles, Status, achievement motivation, incentives, .

Groups'
Maerq:}hd micro approaches to sociological analyses are.

‘currently used as a means of describing and explaining social

-

1gb£haviour At the micro level groups are deemed to be an inherent

‘and important part of the general social system,.especially the :

a0

. high school system.» The most noticeable groups that are‘in existence

' ;at,the high‘schools§are those formed\on'avgrade,‘and more'7'

R N T
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:particularly, class basis. -It is within these'class 1evels that the
_ athletic sub-culture ex1sts, an existence as another group in its own
;gright but one that cuts across all class 1evels.

e In generalvterms, Parsons (1959)* describes the function of

v thggschool class as serving "both an agent of socialization for adult

. of the age cohort which\do and do not ’

3@5510 college"’(p. 28)§ Parsons (1959)* also perceives the main
differentiation within the school class to be that of achievement as

t ; .)"
_itrﬁrovides the Opportunity for achieved status

The group is a plurality of individuals, interests, beliefs,,~

tasks and, territories, (01msted 1968) and its function is to provide

Y

'the individual with a source of social interaction and support

(Homans, 1950) (Secord and Backman, 1964) (Olmsted 1968) (Vinacke,-
;:1969) (Glaser and Strauss, 1971) SR ) R R ,‘{: .
Group properties such as 1eadership, structure, cohesiveness,f

status, and pressures, exert influences not apparEnt or readily seen

X

-1in a two- person interaction (Eecord and Backman, 1964) (Vinacke, 1969)

| The group also aids in the psychic life of the individual especially
when’ it is the primary group that is involved Such a’ group is defined

¢

as primary because of the continuous and direct interaction of

§3

.participants within the group (Olmsted 1968)

Sociometry studies haVe aided the formation _‘;ger-_-

. |

persénal attraction theories and in the analyses of social influences,

)

: ofithe-group Néwcomb 8 (1961) theory of interpersonal attraction -

’ states that persons with similar~attitudes are attracted to one another. '

11
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Another .interpersonal attraction theory is thgt presented\by \
Winch (1958) called the~theory.of complementary need:K\ This theory
states that persons will be like others whose characteristics, T
.behavioural and otherwise, aid “them in»maintaining congruenéy wigh
self A further theory is the exchange theory of attractioa as’

proposed by Homans (1961) in which he attempted to explain social
Abehavior in terms of the rewards exchanged and’the costs incurred
in,interaction.p» | 5‘4 |
Social influence is one aspect of group interaction which has

: been investigated and accordingly categorized by Kelman (1961) The

/three processes Kelman (1961) describes are firstly, compliance,

v'.1 whereby the individual accepts influence becauée of the desire to

A'attain specific rewards Secondly, identification, in which the
individual adopts group behavior in an attempt to produce a satisfying,‘
iself defin/ng_relationship to a person within a group Thirdly,
internaliZation.» This process occurs when an individual accepts N
"influence because the induced behaviour is-congruent with his value -

. System.

‘Roles and Status Within the Group

B3

Wilson (1971) states that a role is

a’ commonly held set of expectations as to how persons occupying
a given position in the so¢ial structure may be . .expected to _
. perform. From a psychological perspeétive, the role is- seen -
< as the particular way in which the, person plays his part.
From a social’ perspective itris the pattern!of behaviour
1-peculiar to the part (p. 6 ) S
AN S , Lo
Secord and Backman (1964) stress that every'social role .
i

' has others to which it is related, and together, relatéd social roles

make up a system or structure within which persons interact‘ Every‘ » ;

\ .\.;.

12



. ' S_l3
individual has a number of roles, nhot always compatible, and they

are associated with various positions (Statuses) in the structure

. of the group (Wilson, 1971)

- Social behaviour inevitably involves the proges/%oflcompariSOn; V
a comparison of self—worth compared to the group. Therefore,“role .
ﬂndlstatus description become intertwined.:,Status."isfthe\worthvof‘a
person ;s estimated‘by_a;group or a classfo%jpersons;f. (Se&prd :
and Ba'cluna'n,"l964.p.294‘)" o T . o R

| Wilson (1971) applies a slightly diferent interpretation - .

-Ststus is 'a position - where a person stands in the groupﬁ '_;.
' Astructure."‘(p.‘67l)" j | _ R S';.o _; t A "$’;; |
Status arises from interaction and is ‘seen as the capacity |
“of a person for rewarding those with‘whom he interacts, the extent |
'to which he is seen as receiving awards, the type of costs he

Q_.

incurs, and ‘his investments (Secord and Backman 1964)

}» ‘The properties of social status are identified by Glaser
and Strauss (1971), who contend that social status is regularized ,I - :3
5uschedu1ed, prescribed desirable, inevitable, reVersible, and H |
repeatable. The degree of - desirability ot a status passage depends
both on the degree to which a man is’ socially integrated into groups ; L
and on the sooial circumstances that may provide such desirable ' \\\
e
bfpassages. Desirability also assists in the{molding of "new passages.g__ |
\VfThese 'new passages" emerge when a new: and desirable interest takes o
priority over current central passages (Glaser and Strauss, 1971)
. Homans (1950) contends that the higher the/rank of the person '

- within a group, the more nearly his activities conform to the norms of

the group, the wider will be his range of expectations and the number

o



.of persons that originate interaction for him eitheréiirectly‘ori-
ithrough intermediaries
Social class, status, and upward mobility are discussed by

:Rosen (1959) McClelland (1961) Turner (1970) Ellis- (1970),

:} and Kerckhoff (1§72) The socialization process, particularly
within the family: reflects social class values In regards to
“child rearing practices Kerckhoff (1972) reports from various l
studies, that niddle-class parents emphasize "internal" qualities
dn- child rearing such as consideration, curiosity, and initiative.f
“.Middle—class parents seem more likely than working-class parents '
to use explanatory responses They place greater concern for the
child to set his own standards of behaviour when compared to

‘working—class.parents
Turner (1970) analyzed the type of job of the father and

v_its»effect upon his sons socialization The trend showed that

..middle-class fathers werelmore achievement~oriented probably as }

a result of . the entrepreneurial‘type of job they pursued Rosen ‘

j,4(1959) also found middle—class children to have\higher achievement

; motivation tha' children at lowe\\levels.l The same author concluded

: from his studies, that middle-class small‘families were particularly d

'.orientated towards status driving and’ upward mobility.' Parents stress

"planning, achievement and chgpetition with standard Qf excellence,‘

'and riValry with peers and siblings. McClelland (1961) reports .

\u

14

a different finding,,in which it was inferred that boys wi:h a higher R

f_ need-Achievement are apt to be more upwardly mobile in society,
-particularly if they are at a- fairly 1ow level of socio—economic

'hplevel to start with

@




The three—way relationship among social class, academic o
performance and achievement motivation led Rosen (1956) to. believe

that students who have a high achievement motivation tend to come

'from higher social levels and perform better in schools Rosen ;"

(1956) also found that students who have the ability to work
‘Jlindependently and persistently toward their goals perform better
'academically Such students also came more often from higher i

status families.

Research into motivation and intelligence interaction was‘

': also undertaken by Ellis (1970) The results indicated that the ‘

.chances of creating educational advantages which make mobility

"possible and then. being able to capitalize ch these4advantages

increase directly as a functioegff measured intellectual ability

-iIn tutn, the precursors for upw rd mobility include disatisfaction

.with one s present lot in life, a need for achievement in which

'{middle—class goals .are defined as desirable, and that the mobile
individual must perceive these goals as feasible .‘.f._ a level of
'll'expectation that makes the aspired objectives seem reachahie "

”'-(Ellis, 1970, p 54) g'i " IR J

Studies reported in Kerckhoff (1972) reveal that lower-

-’class students may become educationally deprived For example, T

ot -

' :3‘.lower-CIass adolescents drop out of school earlier than other

l

Esocial classes (Miller, Saleem and HerringtOn, 1964), and the '

lower the social origin, the lower the average level of educatiomalff"'”

attainment (Eckland 1964)

Ca

N
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" 'Motivation

N

| Further investigation into social class and social mobility

.indicates that "significant others"“as role models, must be present <

"in the immediate environment of the adolescent if educational ‘

attainment is to eventuate. The observed important role models -

enabling lower-class youth to use higher education as a- mobility

channel focus on Such entities as parents, teachers, and peers ‘

(Parsons, 1959) (Coleman, 1961) (Freisen 1969) (Ellis,_1970)

At T ' o ' O,

- The complexity of human behaviour is portrayed in the. ?.M ‘f\\-

- i

interdependency of the following COncepts dealt with under the general
B _eoncept of motivation ' Each impinges ‘upon the other, and each
contributes to an understanding or explanation of the process

. of motivation The concepts include incentive, referent groups,

role models, reinforcement expectancy, and role discontinuity, '

: Birch and Veroff (1966) determine that activity is the

basic udit involved in the analyses of motivation. Activity or . o
'behavioural tendencies are two—phased' instrumental which precedes :

4.and makes possible the goal and consummatory behaviour which is

i

. goal achievement. Birch and Veroff (1966) also suggest that all
‘h.~individuals have ‘a number of behavioural tendencies operating at the e
same time, but the strongest set of tendencies competing at a given
v3?1moment will be evoked ‘as an activity Thus, a person appears to 1‘i

E ;1rationalize in order to maximize gains and minimize losses., This fﬂ

e

principle of action theory proposed by Birch snd Veroff (1966), and

':based on prior experiences of the individual has often been termed

psychological hedonism.V

16
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Other theorists, as cited in Birch and Veroff (1966), and
. Alderman (1974), provide different orientations Freud (1915)
postulates unconscious psychological behaviour as. a motiVator of

.activity Hull s Ql943) theory of learning is based on primary and

secondary drives

s

‘His theory is summarized by Alderman (1974), whp says that'

/
Hull like other behaviourists assumed that reward was essential

for learning - that learning occurs when drive states are reduced
by satisfying the needs that create them (p. 36) | ',
’ﬁ'Tolman (3938) identified biological deprivation as. the determinant .

_]fof activity, while Maslow s (1970) position on. personality indicates o
uv.a dynamic effort on behalf of the individual to realize or actualize

lhis inherent potential Alderman (1974) reflects on this view by

' stating that.,’: . 1Hya' j;‘l;>z ‘lh}f‘u,_. ff"j{ 'u,ﬂfif ”‘ Lo ”{
| 'v:. . ; Maslow 8 theory 1s not the typical 'drive—reduction o

~theory of human bghaviour. The goals themselves are-.

‘emphasized rather ‘than the reduction: of tension associated
with the driver towards these goals (Alderman, 1974, p. 161)

e

The c0ncept of competence proposed by White (1959) is an
'h'attempt to add another dimension to motivational understanding The

-:organizm s capacity to’ interact effectively in its environment has a ;.3_1

":=motivational effect, and the dotivation needed to attain c°mPetence o

n‘cannot be wholly derived from sources of energy conceptualized as

PR
e Lk

‘drives or; instincts. White (1959) stated that’

;'Obviously there are . no consummatory acts, satisfaction would
- - appear to lie in the arousal and .maintaining ‘of activity
'=rather than its decline toward bored passivity (p. 59)

4

"?’lfﬁéje U
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A-past associations (Birch and Veroff 1966) These past associations '

§ motivation "'c"f-’" , R

: Incentive Systems

'fsystems which are classified as

18
.. .i

" The- sources of instrumental activity are/determined by Birch , /d.

i
I

-

' 4
.and Veroff (1966) to be availabi@ity, expectancy, incentive, and

motive Availability is an historical factor couched in the concept

'of habit -a course of actiou which is depbﬂéent upon.habits of the-m

‘individual in similar situations . ‘v','_ e

The anticipatory quality of soeial interaction'is important

because it guides the behaviour of an individual ’He anticipates how »'j.',;gsv

~ the other person might react to his various actions and shapes his -i
:behaviour accordingly" (Secofd~and Backman, 1964 P 454) Positive l-

u;or negative self—worth is accrued by the individual on the basis of

ténd to generate self fulfilling prophecies which in- turn initiate
.positive or negative expectations (Orlick 1974) (Scott 1973) In f

a related analysis of achievement and expectancy, McClelland (1961)',"?

claimed that expectations by others directly influences achievement,‘

- -The developing organism co fronts .a number of incentive Eh

'eing either asocial or social in '

: :nature (Birch and Veroff 1966) The asocial incentive systems

:‘, include sensory, curiosity and achievement while the social incentive_.v

fsystems are affiliation, aggression snd independence.

Incentive can be either an attraction or repulsion.- It is positive;l

,yfor an organism engagina in activities which establish and maintain ;;_@5; ?i;,u,

contact with the consequences. and negative for the removal of A;r B

| ,contact with the Honseggences (ﬁirch and Veroff 1966)
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Asocial Incentive

Thelsensory incentive system is expressed in Freud s (1915)
account of’ instincts, and more’ particularly "1ibido", the sexual ;-
source of energy for impulses ‘ E i
* Birch and Veroff (1966) also explain curiosdty goal
rbigattainment in which the goal activity is characterized by its focus
" on perceiving changes in stimulation, and by its very nature, is -
linked to avoidance of boredom. - : | | |

| The achievement incentivevsystem relates to the successful
ICOmpletion of the goal with standards of excellence applied to an

Jorgapism s performance (Birch and Veroff 1966) Heckhausen (1967)
”'1presents a similar definition of achievement motivation.s He |
g‘defines it as:. e |
" the striving to,increase, or’ to keep as high as possible
. one's own .capability in all activities in which a standard -
¢ -of -excellence is thought to apply, and where the execution

... of such activities can, therefore, either succeed or fail
_7(pp,‘45) , : . o

"j’Potential motivation has to be aroused by situational cues, : _1d

o especially valenca and motive arousal (Heckhausen, 1967) Valence f,”:fv
B refers to. the attractiveness to the individual of the setting, while ;
'_motive arousal is the strength of desire to participate in relation flf[.i B!

.r,:to the setting In conjunction, potential motiviation and ability B
fuito function, is determined by a number of other factors, These

'Jd include, talent and acquired abilities, cognitive styles of

B functioning, fatigue, sensory deprivation and social isolation'"v

S .,Mx,.”
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lMcCIelland (1961) claims that the extent of motivation aroused is -

~height ofractiviation,'and the nature of the task.

An economically-oriented interpretation of achievement

- motivation is presented by McClelland (1961) -In his treatise,

a joint function of’the probability of goal attainment and the

attainment of that goal " ) A N - g} '

v', Social Incentive

-
AY

incentive value ‘or the amount of satisfaction accompanying the

A P ) e

- . : e

Social incentive is defined by Birch and Veroff (1966) "as

-the attraction to another organism in order to feel reassured fromﬂ L

1the other that one is acceptable"'(p 65) If the organism is f

S perceived as similar to oneself then, accoréing to Birch and

I Y

zVeroff (1966), the attraction and reassurance is enhancéd

7

- Social incentive is also explored in Festinger s’ (1954)

'Atheory of social comparison which stems from the idea that within
j the human organism, there exists a drive to evaluate his own
_opinions, abilities and emptions This self—evaluation may produce

| the'social incentive required to participate, but only if it is a

- 1

’upositive self—evaiuation (Scott 1973) In parallel with Festinger s‘

(1954) theory, Alderman (1974) identifies three major affiliative '»f,efd p:,i‘

:dimensions in sport as’ being ‘a fear of social isolation, need ior

ll'affiliation.b

.

‘,’_self—evaluation, and the availability of gaining self—esteem throughlvﬁ.i"-

PR

. [

. :vLevel of. Aspiration and Incentive I n;-g_i’ 'f‘t"}}v””

Explicit goal setting in terms of choices and decisions is lifi;f;;"';'

r

’ ”used ‘as -a synonym for level of aspiration (Heckhausen, 1967)

-

AR




," o External references and absolute standards of excellence are
j <:‘#fr~///especially important in determining levels of aspiration in

IS .ambiguOus achievement settings, and internal and relative‘standards
of excellsnce are applied to performance when it is clear what a

R U ‘
person can attain (Birch and Veroff 1966) _ .~”_ A o

| tting the 1eve1 of aspiration becomes an important process; : ﬂv,_7'
' not onlif:rom the viewpoint of acting as an incentive itself
| but because it means that successful performance may become an
h_.»' » important end in- its own right rather than a means towards other:
ends (Alderman 1974) “On superior athletes and the level of
Vaspiration Alderman (1974) states, : |
. One would’naturally expect superior athletes, or. .f ; ’ifi

: oL T individuals with superior athletic potential to be interested _
~..* .. only in thosé tasks of ‘high difficulty "«. One would

‘also expect such” individuals to have a high need for | - - ,: ;. -
achievement. If these’ two- assumptions are valid, then. it = = el
would appear that, in the McClelland schema, athletes and"-‘_ T R

" their performances - have to be. explained in terms of two o
_‘.,situational variables, the expectancy and incentive value .. |
:.of success (p.. 213) i e o ;' i

Discrepancy between expectation and actual attainment of the original

“‘ goal is discussed by Birch and Vgroff‘(l966) When a goal is set and

iﬁé diScrepancy is small or non*existent, positive incentiVe occurs..it o

‘
1

Conversely, if a large discrepancy occurs because of non-attainment of -__prQY

7

the goal then negative incentive is likely to occur.,i”"':

1

Characteristics of High Achievers ﬁpg;; »'j*viﬁ'f*‘f*7.ff;_f j »;: s

‘7frﬂv i_gﬂ ;l; ’ The characteristics of high achievers, in the study of

" motivation and incentive have been identified'hy Atkinson (1958) 'tif'p']‘

o LT e

"-il;f'f and McClelland (1961) These authofs state th%t high achievers are »i"

'typically middle class, and as such appear more active in the gfi;.;ilﬁg‘




l _standards-of exceﬂ

22

community, are. more resistant to social pressureS, and do better

in tasks which are challenging to them High achievers also tend
.t perceive their probability of success greater than do low ¢
ac ievers but based on. knowledge of past experiences, do not ovqr— :
- . . /

lest‘fate the. probability o(k‘/c, s, nghly motivated people ' l . a

'are more likely to postpone gratification and tend to view new _

'task with cohfidence (Heckhausen 1967) People with the high
need—hchievement are taking | moderate risks, setting themselves a
,task ﬂP which they would actually gain most achievement satisfaction ' .uf'i/zb'

(McClelland\ 1961) .

_,l"“" N | - « b

.Criterla,for'Achievement

T

The criteria for achievement are expressed by McClelland

‘(1961) _ Highly motivated achievers perform better with positive ”g'

'feedba k These individuals have an "inner concern with doing
4“'someth ng well and strive to achieve or surpass some standard of .

e

i’nt is another important criterion.:

excellence g'Fifl

Both mbthers an$: high need~Achievement set higher

3 their children than mothers and ,gf igf',:.' j{t’fff-’

N -

-fathers of boys - wikr ;:eed—Achievement. Eurther, need—Achievement',

'is positively associ fiwith mesomorphy, enabling the individual

- o
e T

to attain early 9ucf“ iexperiences and to surmount challenges or.' |
risks-more.successf‘ McClelland (1961) also indicates that

"children of'middle4¥ »fs background may find that failure 13 sufficient

'to arouse their drive to achieve because they recognize the~long

. range- siguificance of achievement in terms of deprivation of possible 5 i t','bff*}

‘ ~

-future rewardsa Bireh and’ Veroff (1966) claim that the three

LS . : : v 24 u‘
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‘response systems as criteria for achievement are, competence, sense ,

of effectiveness, and sexual identlty

Level of Activation'and incentiVe:

.g' | Level of activation or the consistency model prOposed by vd‘jfiléégb._".
';_Fiske and Maddii(1968), is a furtheJ attempt at explaining ‘ (;,;?f' fﬁt'
“?achievement motivation Level of activation is described by Fiske | |
and Maddi (1968) as the indiv1dua1 s normal level of exoitement,

galertness,‘tension or energy, and in their analyses of human . p ‘

o activity and activation, focus on the consistency between the degree hf» r\L‘_“Z |

-

,’of body tension or activation that is customary for a person, and

"v"that which actually exists If a discrepancy octurs between the REE

customary level of activation)and the actual level the person"

e Si . . “y

: engages in impact—modifying behaviour' that is, if the actual
“glevel ‘of activation is lower than ‘the. accustomed level then - -
~he engagés in impact- increasing behaviour, when it {s ‘jfj:' f
© 'higher, ‘he engages in impact—decreasing behaviour .f' ”"'* )
"jv‘(Fiske and’ Maddi 1968 ‘as” cited in Alderman, 1974, P 176)

P

Sport and level of activation ‘are’ closely related according o
. i . . . ¢ » .

to Alderman (1974), who states. (f‘"f Jf

‘ “The high degree of excitement and tension generated in
"competitive sport, 1its meaningfulness in terms:' of the -

: ‘status, prestige, -and’ recognition that accompany athletic

s performance, in our. modern society, and the variation =

-in one's routine’life- -pattern provided by competitive -

sport, all contribute in ‘making physical ;activity and

athletics attractive or: appropriate means. for increasing

" the impact of stimulation upon a particular individual

-(Alderman, 1974, p l77) N 3
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-'Positive Incentive'-

.l'/ Expectancy of ‘the outcome of any human‘endeavour is an

important crlterion for determining whether positive incentive will

» prevail in a social situation Birch and Veroff (1966) state

The expected character of the outcome of goal-directed
action determines whether or not a particular ‘action -
will occur;- anticipation of positive outcomes enhances
the tendency to action ... . (p. . 14). .

'.‘The.potential sources of positive.incentive are to be

discovered in the spectrum of socio—psychological literature 'Someiof

-

the determinants mentioned include biological drives, sensoty / '
: ' s hl" T

deprivation,'aﬁd drive—reduction theories of activity and ufqgi.tion,'

However, Kemper (1968) ProposeS'an.additional-dimension tofmotivationalf"‘
analysis in the form- of reference~group theory . Kemper (1968) states ’

. - ; A
tbat."’_r*} Reference groups are identified as the social mechanisms .

by which individual achievement is ultimately fostered (p 32)

Identification of three types of reference groups which may

positively influence the individual in adopting a particular course

T

of action, is 3150 made by Kemper (1968) Firstly, the normative §

group.v This group provides the actor with a guide to action by

{ ’ .
explicitfy setting nérms and espousing values Secondly, comparisnuf.vg .

L groups provide the actor with a frame of reference which serves to

' facilitate judgments about his own values ar direction of action,

{

and thirdly, the audience group which influences the actor

«'~ into(behaving in_accordance with the_values of the‘audience. (f;**ﬁ'ﬁ';

i
i

-t
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to therindividual. R

‘ immediate role models as "significant others *!‘3'

o o

In discussing the audience and assessing whether it may play -

. an 1mportant ‘role in influencing the course of action ‘an actor may

take, Cottrell (1968) feels that a distinction should be made as to.

~whether or not the audience is important,,relevant, or referent

That is, an individual svactions and behaviour,will be ‘more:
~significantly facilitated if ;:z/person is directly

- concerned about how the audie visjevaluating'him'l
(Cottrell, 1968, p 81) - S »

’ Underlying ngs’discussion of referent groups, is the
- : e
assumption that role models ‘may exist within this conceptual

framework Such role models have the potential to establish

positiVe incentives, especially if the individual views his
'.j' " .

Identification of the role model as a "significant other

’, is considered to be the process accOunting for one model more than o

:1anotber" ‘(Secord- and Backman, 1964 p 532) The ‘same authors also

provide a number,of overlapping principles that attempt to-. explain

‘identification. Such principles include, secondary reinforcement

vicarious reinforcement, fear of withholding 1ove, fear of’

‘.punishment, status envy, social power and similarity to the |

/ i ' .

learmner. f' : I : I :]C::>; : -
‘ : : i N o e ) M\'

One important related finding to emerge from the literaturé
c.l
is that the acceptance of positive-reinforcing role mddels by. the
actor is. associated with measures of high self—esteem (Orlick |

972 1974)

25
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_Ias being imporf

¥

Feedback and reinforcement are determined by Heckhausen

(1967) as being important contLibutors to positive incentive B R

Heckhausen (1967) contends that "activation -and " changes in the

:experienced expectation gradient are the results of feedback about.

¢
success or failure" (p 109). Heckhausen (1967) also states that L
[ :
highly motivated subjects work for a much longer time than subjects
P .

v‘with low motivation on a complex task where feedback about the

N l \ . . . <

accuracy of performance is conveyed to the SubJect.

€

_ Birch and Veroff (1966), Fitts ‘and Posner (1967) Hall

-(1971) Orlick (1972), and Alderman (1974) all describe the -

)

_ importance of reinforcement contingencies. These reinforcement COH“ f

tingencies refer to the behaviour of individuals resulting in alteration

. of . their immediate environment The contingencies ate also recognizedi

';”t as much of the incentive which motivates

0 '\\”9 i

_'the activities of man comes’ from feedback As Alderman (1974) says.'

A positivé reinforcer strengthens tbe acquisition of a»}y"‘ -
particular behaviour. when it is made contingent on that
behaviOur (p 87) e : ‘ ,

Status congruence is an’ attempt by Homans (1950) to synthesize': -

~\hi§ work on reinforcement Homan g:3 6;950) status congruence
\

—

\ : .
postulates tﬁat\se\f~confidence de%eloped in one area of activity is

7.a positive reinforcement for other or newly attempted areaa of

endeavour.'

Finally, two unrelated but nevertheless important concepts

' ;of self—evaluation and motivational patterns, may play a large role

in the formation of positive incentives for the individual.

'-26
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= the strength of the two tendéncies" (p. 54)

v may lead to less appropriate attempts at solutions and if the

Dunning (1972) emphasizes that the process of self—

’ evaluation may become a positive agent for motivation. It might

ibecome the driving force behind the performance

Motivational patterns which convey positive incentives

‘to the individual are identified by Katz (1964) These patterns

are,.conformity to legal norms or rule compliance, instrumental

system rewards instrumental individual rewards,_intrinsic satisfaction

B S‘

‘from role performance, the internalization of organizational goals

s

and values, and the involvement in primary group relationships.

Negative‘Incentive 1- l, : S . .l

Expectation of failure and goal setting are two. inter—-

' -dependent variables, discussed by Heckhausen (1967) When discussing

avoidance tendencies, Heckhausen (1967) claims that "The more the

»may be the)conflict; the intensity of thi conflict depends also on

. Therefore, high goal

r'setting is evidently intended to intensify he individual's eiﬁo&ts -

;in order to overcome the failure—avoidance t ndencies and

\
'diminish the resultant conflict (Heckhausen, 957) The same

author also states that conflict'prone expectations of failure

'situation permits, to interruptions in solving a task.

- Failure expectation is analyzad in greater depth by the

'

studies cited in Heckhausen (1967) For example, Hiller '8 (1944)

conflict model determines that as the goal approaches, failure expecta— i e

tion rises more rapidly than success expectation and a point will be

o

E approach and avoidance tendencies balan e each other out, the greater .

/-: [
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‘V@reached at a given psychic distance before the goal -at’ which

. failure expectation becomes stronger than success. With regard to
» failure, Mehl (1962) contends that adolescents have a tendency to |

attribute success to one 8 own ability and failure to chance.:~

Henle (1956) determines that reaching the goal and suyccess too early

may be regretted Heckhausen (1967) also reflects that the | |

) ‘situational pressures and curiosity incentive may effect arousal

28

"and reduce need-Achievement, especially if- the goal setting is too :J"]

bf highg;“

The theory of cognitive dissonance propounded by Festinger

: (1957) may also partially explain negative incentives and why people

'-eventually turn away from continuing sport.\ Aronson (19687 analyzes }f

':Festinger s (1957) ideas, and describes dissonance in terms of
o current empirical studies. . : 5>=. h‘}hf«- |

o Dissonance is a negative drive state which occurs whenever‘n*
©- an individual simultaneously holds two’ cognitions (ideas, -

: ,beliefs, opinions) which are psychologically inconsistent.'. .‘.-'

.. Since .the occurrence of dissonance is. presumed to be.
‘».aggrivating ‘or unpleasant to the individual reduction is
- attempted by adding 'consonant' conditions . . . to nake‘
‘them 'fit together better (Aronson, 1968, - 360).ﬁ a
. Fear of attainment and frustrating experiences are two
'.,-ajor factors that may evoke painful incentives and inhihitgaction
(Birch and Veroff 1966) " The curiosity incentive system also
ifexplained by Birch and Veroff (1966) 1s linked to the avoidance of
'-boredom. This mechanism is initiated when individuals becone
'painfully tired of one activity and will shift to another to avoid
;the pain of fatigue (HcClelland 1961) (Birch and Veroff 1966)

. H (1950) and Scott (1973) add three more dimensions that nay

,’c.

'/,.vx\
/

e
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/contribute to the negative incentive system acting upcn the '
individual They feel that being rejected isolated and/or bored -
| because of - infrequent rewards, may turn a performer away from e

. the. activity being currently pursued _"

Interference'ﬁith Status PaSSage“l Role Discontinuity

| ﬁxpectations about a role‘and the behaviour of an actor k
“.nake interaction possible between members‘of ‘a- group.i Difficulty in
"ymeeting a Tole expectation is. then considered to lead to role strain
-and/or role conflict (Secord and Backman, 1964) One consequence of. L
.a lack of clarity and specificity of role expectations is that |

PO

consensus 1s. reduced and inevitably, role strain occurs. Role -

”

‘oonflict also creates role strain when two or more. positions subjectff.ﬂ

,;‘the individual to conflicting expectations (Secord and Backman,

e when a transition of roles is attempted such passages can

In addition, Benedict (1938) and Glaser and Strauss (1971)

.areflect on the transitiOn of roles. Benedict (1938) states thae

\

_ chonflict as. new roles require new exPGCtations ﬁhich may not alwayér “-fii;:jwil
'1lbe met.v Glaser and Strauss (1971) apply the same concept 1n their - fﬂﬁl ‘
j;‘discussion of "status passases." Such status paasages may be a »,;lj |

lbftemporary respite, rather than a general trend However, transitional_
;;Status movements have the p°tential t° Senerate an. identity crisis ”'.;zlfif o
,for individuals who do not wish to move.a In some casea passasees i |

'.often see an undesirable reversal of their passage and decide to

: reverse earlier for different face-saving reasons = they may also {;{ng

- ”:v'decide to quit before involuntary reversal is thrust upon them. lh"'” o
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Furthermore,‘tr _tional:statuses'often allow the passagees: to plan

L ahead - for the next transition This temporary reSpite functions to_7'

' viminimize the shock or depression that otherwise, in some degree, Lo
may follow the transition (Glaser and Strauss, 1971)
Glaser and Strauss (1971) also postulate that in shapin% .

a passage, a passagee sometimes may wish to avoid completing his

e passage because being in passage is far more comfortable or safer_

than what lies beyond Finally, Glaser and Strausa (1971) stress
"that the degree of desirability of a status passage depends both on u“-
_’the degree to which a. man is socially integrated into groups and

; 1:on the social circumstances that provide such desirable passages, ;fis.ﬂ':

\

7fSe1f and Self-Esteem ' 1' L d _1__~ ffﬂpf;‘{‘ffffff_"L . jivf‘.t:j-i i*}d@vi‘.ff:l

| .1 Self—evaluation and self-esteem are manifest in affiliative

'-,behaviour (Festinger, 1954) (Rosenberg, 1965) (gaslow, 1970) (Orlick .

- i e
g 1972) (Scott, 1973) (Alde nan, 1974)

Festinger s (1954) theory of social comparision in which thete fsd? N

his a drive in the human organism to evaluate his opinions,'abiiities: ;1};{{f‘j“:'

| ,and emotions, provides information called soeial reality~':The

3

' unidirectionauty °f "Bbility Belf-evaluation" also ‘proposed‘*by o

: ~JFestinger (1954), indicates an upward drive in individuala-todinpque:fTL;fbj:j,;” y

‘»or change their lot in life. ‘ Thus, it appean;‘ ‘hat so‘* ia‘ r:lson
.becomes one; key link in the explanation of self-esteem‘thr 'zh”" .

' affiliation in a group.i Alderman (1974) discusses thisﬁaffiliativr

»factor in relation to the sports group




'Needs such as recognition,,approval, support and prestige'

- can only be satisfied through a social type of .affiliation .
" And ‘when this affiliative type. of urge starts to function,
“he (boy) becomes aware that various alternatives dre open
- to'him which can satisfy this need for self esteem. One of.

ithe alternatives is affiliating with sports groups (p. 257)

Self—esteem needs are twofold according to Maslow s (1970)
,Atheory on personality and motivation.. Firstly, those involved with

\;fneeds for achievement mastery, and competence-—-which lead to- self--‘

> -

bconfidence, and secondly, those involved with prestige, status,_:

"“f.recognition and. reputat\bn—-which eventuate as feelings of self- ;

' wox h. The needs for achievement, satisfaction of sueh needs, f{; L

‘iuand feelings of self—worth are interrelated in the following

;}summary of self-worth advanced by Alderman (1974) Alderman 8 :

f

'h‘f’ ,The satisfaction of such needs is seen as leading to R
. ~convincing ‘the person of his adequacy’ and capability}in the AT
'world; the thwarting or blocking of them to feeling‘ of SRR TR
rinferiority and weakness (p. 256) 5 U

Rosenberg, (1965) in the analy”JB of the seif gnd ‘g f’fiajitffﬁ%*'”'i

‘f.vorthlessness. In a coMpetitive society failure akes an imzvrtaﬁtpgd



"psychic and emotiOnal toll A common coping mechanism in such
circumstances is the shift of interest (Rosenberg, 1965)

The person with high self esteem,_does not need to present
‘a false front or shift his interest. This individual is by nature of B
: his self—esteem, strict,:competitive; assertive, and is stern but 7‘
| fair , A high self-esteem individual usually takes the initiativejf
in establishing new social contacts, and, participates in extra- he'
‘.tcurricular activities more than those with low self-esteem ij .
| :(Rosenberg, 1965) | o

Research into sports participation and the self have been

' T_elaborately researched by Orlick (1972) and Scott (1973) Orlicﬁ"

o

(1972) in his study found that children who did not elect to

)-s.

.:wparticipate in sport had low sports perception. That is, they f,;li.ffffﬂ'

°perceived themselves as being incapable, and/or uneasy in the sport

{:that they finally gave up.‘ A positive or negative effect ou the self is

a major outcOme of participating in sport (Scott, 1973..

'h?(1923) feels that "In general the unsuccessful sporting experience

"lﬁself“ (p. 6) These sub-selves. OI 8‘J>

' of attributes.

Scott s (1973) interpretatio




¥

: '; status passage, also become interacting Variables. g,j

. : individual

o explained self—anxiety in terms of Sherif s«(l936) frame of

W’

, reference thebry The theory stressed that' ‘

_ V' the individual s §E1f attitude is probably Ehe maJor.i
aingle anchor point to which new’ stimuli are related. If

. a person’ is unclear,; unstable and ‘has: ‘misperceptions of -
himself, then. Jhe is deprived of his most valuable frame -

- of reference, “and; thus. deprivation is ‘almost certainly
anxiety producing (Rosenberg. 1965)

ce-w .a

“

. ”Summary of Socio-psychological Review of Literature R

Commencement, continuance discontinuance, and problems ‘

N -
. : o N

- created by activity or non activity, have been dealt with in a ;
-theoretical frame of reference.: Each theory and/or concept

LA
N ‘t""‘.

R discussed inevitably interact.with one another. For example,.“fv'

fthe group provides the opportunity for interpersonal attraction,'

\ “

and ‘can have a positive or negative influence in motivating the «_h E /ﬂ}*o;'

"'v_actor toward% or. against participation.\ Roles, social status and

Motivation is an essential element in df rmining actiVity

An interaction of the“jppﬁ

)
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PR

The self which is ultimately the most central and

important variable in socio-psychological theory, is affected by -
/
the.above variables, in differing degrees, in‘a social»situation.‘f

[

- ¢ REVIEW OF SPORT SOCTOLOGY LITERATURE AS IT
S - PERTAINS TO PARTICIPATION

| .Gamee‘nave"been-conaistently categorized by many authors over
' the last half century in an effort to explain play behaviour.( Gamea_fd
- are philosophically referred to as an extension of man (Tumin, 1954)‘

a(Callois, 1955) (McLuhan, 1964) (Kenyon, 1968) (Progenn 1972)

Games are a popular art, collective social reactiOns to ‘the :“i ,‘“iejs'f”?
‘main drive or action of any - culture. Games, like institutions, SRR
are extensions of social man ‘and Pf the body‘politic, as . :
'technologies are extensions of the animal’ organism. Both »A'_:‘
_games and technologies are counter—irritants of ways of - G
_adjusting to the streip of the specialized actions that occur ‘
in any social group. ‘As ‘extensions of ‘the" popular response A: f
. to workaday" stress, games become faithful models of a culture
i(McLuhan, 1964, p. 70) R , :
Tumin (1954) believed chat human?satiefactionfconld'beriy
. AR 4 :
'categorized} into three dimensit% satisfaction from extrinsic
rewards re ived frqm performance, the very actions tha'imake up the i-;”’ o

o performancei and social interactions.j In reality,'these "loci

' of eatisfaction" (p. 92) become winning, demonatracion of skill‘ and

",companionship.

Kenyon 8 (1968) six sub—domains of games are an {n

";attempt to categorize the reasons for playing._ They include phyeical




'”fi categorization of games while at the same time, utilizing many of the o

: "7ff@concepts involved in Kenyon s (1968) constnuct. For Progen (1972), o

-'the‘aesthetic experience becomes the primary motive for engaging in

“fsports.- Challenge, stress—risk freedom—independence, union with R

S self nature and other man, and contrast with ordinary life become

‘iexhilarating stimulants for participation The aesthetic, almost

) ‘e R '

T existential connotation of Progen 's (1972) claésification is

"'_ffreinforced by Cerutty (1959) ;--;A‘_; R T

‘ ,.'_"Orlick (1972), and Orlick and Botterill (1975) claim that the three

R R PR LI

_ Running at its best is an outpouring, ‘a: release of v

: tensions. < +. A hour, two holts- of hard traiging slips .
away as so many minutes. ‘We_become ‘tired, exhaustingly tired P
hut never unhappy.‘ It is work but it seems only fnn (p. 219) IR “£i;

RS

Factors Influencing Sport Participation

Current enpirical reéearch in Canada has shown that

‘l-.

.Egparticipation in sport is largely dependent on enVironmengal factors,7

& :
vmajor factors which influence sports partieipation of young children

'Ag are: significant aports role msdels, poaitive expectancies from

o participation, and positive reinforcement from'sports related :

= iactivities., L"fl'“

Webb (1969) and Petrie (1972) stress that the eeonomic

‘;;lenviréument forces 8°h°°1 boyscto ﬂdapt-and submit”to aehiegement

‘:~5criteria To illustrate, Webb (1969)Tcontended;that'as;a child“ “:!;l~jfij-liﬁ




v

: appears from'Eitzjy

for sport comes fy

' recipient:o‘f schd
- continuance in spo'

vfound that for this:

' ,analyzed by Oglivie and Tutko (1971), Phillips and Schafer (1971)

a

Environmental factors in relation to the urban-r/;al dichotomy

and school size are, specifically discussed by" Eitzen (1974) It'; ,‘7

Mallo774) research that' the strongest support .
\[;hoois;‘particularly small rural schools.;
'h'Othe(:auté dfthat‘athletes are.first influenced

tonardstth; hx ‘i gthey competed by parents, friends,

bes (Cowell 11960) (Orlick, 1972). (DuWors,k'
o ’

:fand Rehberg (1969) find that encouragement

tbrcontinuelihé ; is partly a result of greater "visibility" of the e

-athlete._'Beca ; 'i this visibility, "the athlete becomes the - g

f;ic and career counselling Thus, the

\

.consequences of’fi Qility are themselves positive reinforcers for’

DuWors (1973Ansurveyed Canadian national athletes and AR -_%ijt'

' group, enjoyment for/competttion, and fun

for doing,sport 1t ved: to be the two most important fectors
in the continuanc i f”?‘, .
:"‘.!EELQREEE "”“:~",f_ LT df ’*:f'f k \vd, »"._”h, Hf*f,7ijVJ,f"v'“-5”

The role of the coach as a "significant other" haa been

: f,and Synder (1972) Within the competitive environment.athletes

:fv_’indicate a 1ow interest in receiving support and concern from ‘;ﬁifidi

'others, and a low need for affiliation.“["Such a personality seems

- TR




o ff;ud o P L //_,\ B
necessary to achieve victory over others" (Ogilvie and Tutko 1971 P- 62)
The 'same authors also indicate that outside his field the athlete

‘ requires emotional support from others if he is to continue.

Phillips and Schafer (1971), and Synder (1972) indicate

that the coach appearsvas an important reference person who transmits

3

values and normative expectations to athletes Synder s (1972)
research showed the high school coach to be an~important educational . ;jf;; L
« advisor to his players, especially those with a high level of | |
! competence involvement Therefore it appeared that the coach was

more likely to encourage his'"star players to attend college than

v

-

louer skilled players on his squad Furthermore,~the‘results

showed that
thosge players who are given educational assistance by
-thelr coaches are more likely to perceive their coach as
personally influential and’ this. coach—player relationship
is .likely to continue after high-school graduation ST S
| (Synder, 1972, P. 8) * o 3 S R

o .

' The Athletic Sub-—culture and Social Status’ R :,; * .
é? The atPletic sub-culture and the‘SKcial statuscof the athlete

l: within the high—school system has been’reviewed by many authors._=A
| Cowell (1960) cites many studies which demonstrate that athletic"d':‘
prowess contributes to social status. Coleman,(196 ), Friesen (1969),. :{7Vh'h

o Schafer (1971), Phillips and Schafer (1971) and Eitz h (1974) have .

all indicated the existencee'7ﬁan athletic sub-culture vithin the high

°

& L school social system. They also note that male members of this -_s;1lf.",;h:” ’

VA sub-culture are at or near the top of the status structure in the

‘ school.4

e o



Schafer (1971) contends thatC%chool sport socializes to

' apprOpriate attitudes, values, norms, and behaviour patterns, and

speculates that- the sports hero in the system becomes an integral

'role model for peers “to follow } —— y

LY

Coleman (1961) provided data with specific reference to the

| hhigh school youth culture ' He selected various high schools in the’

: mid-west United States,(and drew the following conclusions from his. ro

: analysis
iThe athlete in very sed%e outdistances the scholar
, Overall it appears that -the athletic stardom stands‘highest
as a symbol of success, as an’achievement to channelfthe
energies of the nadive freshman, as a means of entry into
‘the leading-crawd, as a way to gain popularity. with girls,,
‘and’ as the man with most friends (p. 147). -
AR
Coleman (1961) is critical of the Vigh level of prestige
: accorded athletics id the status structure of the educational system{;_
,'From his analysis, Coleman feels that the school encourages the
"development of athletic status which in turn is instrumental in o
‘creating the opportunity for teenagers to identify with their
* schools and community ) However, he sees this emphasis on athletes "
.4as being a deterrent to scholastic achievement. L
They strive as a school in games against other schools, and |
thus develop common goals and common Adentity. The gafies
and contests that exist are almost all- athletic ones,

‘Thereﬁore the’ heroes of. the system, those who ‘have status
“within it, are the- boys who win for the school, and for the

community .of adolescents. ., . . It is natural- for .this .5v,_f-5 T

community to reward these boys by giving them status (p, 218) _(w

Within the limitations imposed Tannenbaum (poleman..aaﬁl p 310)
developed ‘an. "acceptability rating" to determine the "most desiredisl;
character" in high schools.» Thé&"athlete" was placed above the

L

"studiddp" non—athlete in every instance. -However,ythej"non—studious" L



'Edmonton, may involve some ' interesting culturally-specific traits

'*western United States high schools

lr,United States high sehools over a fifteen year period.

5o ‘ D
athlete ranked higher than the studious athlete This. indicates .

that. the trait of "non-studious would be a reinfOrced feature of '

the high school culture, especially the athletic Culture How this

A feature compares with the hypothesized ‘high rate. of. university under-

graduates amongst the former outstanding?high school athletes in

-

A further relevant~finding in Coleman s: (1961) study was

the relative lack of emphasis placed on the importance of Sport_

' after high school in the lives of the student body in general

Friesen (1968) conducted a study in Edmonton as a

comparative analysis of Coleman .8 (1961) earlier study in the United

States It appears from Friesen' s analysis that' -6?'
The commonly ‘accepted position is that adolescent boys value
athletics . . . it -is net. tenable in the light of the
evidence. The pattern for enduring values for boys

. emerged in the order of:: academic, athletics, and
.popularity (p. '50). ' C

el

It seems that within the Edmonton high school culture,:‘

athletic status lacks ‘the same overall importancé as it does in mid-__
. Eitzen (1974) conducted a.follcw-up study to Coleman 8

(1961) work with an interesting.discussion ‘on the role of intersChOol

gt W

i sport during the 1970's as a direct comparison to the predominant ’y"

\

features of the high school culture during the late 1950'5. Eitzen '8

“_(1974) treatment of the fourteen public schools appears limited in

\h .

- Eitzen stressed the relative reduction of importance of athletics in

° . ©o .
. tE oL

5 . . B . . [T . PR
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its generalization value, (as ‘was: Coleman' s) but within this limitation, '
L R
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These data. then, indicate that adolescents in the 1970's
' are somewhat less likely to use athletic stardom as the most
important criteria for male social status . than were adolescents
in the. 1950 s (p.. 6) o ‘

Sports enthusiasm was, however still important in the high

schools as was encouragement by parents and peers v

;/ | R

;;/// Social Mohility, Social Class and Educational Attainment

": Social mobility and educational attainment are two important

A

’ interdependent dimensions of the socialization process at high schools ﬁ
fdiscussed by Biddulph (1954) Cowell (1960), Coleman (1961),
Rehberg and Schafer (1966), Schafer and Stehr (1968) Loy (1968),

Rehberg (1969), and Phillips and Schafer 971y, s //f‘.;
. /

| It appears from the above studies that the dimensions of
hrnobility and educational attainment, may interact as botﬂ‘depeudent
and independent variablés Biddulph (1954) and Rehberg and Schafer
.f(1966) critically analyze Coleman 8 (1961) empirical intrrpretations

f “'-:and discover that among athletes, interscholastic athlet cs aupport

o

: rather than interfere with the prime educational objective of\the s N 3
:high school—-academic achievement .n:

The finding that lower status- ‘boys particularly benefit y
cademically from participation further suggests that.
[athletics might serve as a- channel for upward mmbility,
ince high academic performance opens opportunities

AN N '+ for college and higher job levels. (Rehbers and - SCh‘férA. R
- ),~- 1966, B 2. - : - -
o J' - Rehberg and Schafer (1967 68). Schafer and Aruer (1968), "..f'; S

and Rehberg (1969) indicate that data from their studies have shown ! f‘_‘g-fA:“ -

" a greater proportion of athletes than non—athletea exyect to enrol

Vooa




:“,; eatablished "leading crowd" Thus, differential interacticn that

This relatronship is especially marked among boys not otherwise _
disposed toward college, that is, those from working class

homes, those in the lower half of the graduating class and -

those with low parental encouragement to go“to college ‘

(Rehberg and Schafer, 1967~68, P 739) - :

Webb (1969) states; from his study on the professionalization

<of sport, that the boy from lower occupational levels is said: to have

I

sucteeded in sport "inspite of his background" The upper class
"iboy faces constant pressure to achieve as herhas to demonstrate

.:jathletic superiority independently of the advantages provided by
‘his background | |

Reasons WhyﬁSport ngy Serve as a Vehicle for '?
Social Mobility o L ‘

Research by sport sociologists has indicated that participation

in athletics _may enhance upward mobility The reasons for such

“apeculation include firstly, an emphasis on hard work self improvement

: dand success, which carries over to produce higher self aspirations

o -for/future education, and occupational attainments (Friedenberg, 1966)

.(Rehberg and Schafer, 1966) (Rehberg, 1969)

Secondly, outside of the high school sub-culture, association
vith and recognition from peers also provides extra incentive to
'j_attend college. These incentives may be reinforced constantly if

‘the peers are from the college-bound" segment and/or part of the
/) :

.
may take place between members of middle or upper-classes may enhance

mobility (Coleman, 1961) (Luschen, 1963) (Phillips, 1965) (Rehberg
and achafer, 1966) (Schafer and Stehr. 1968) (Schafer and Armer,v;

’ 1968) (Rehberg, 1969) (Phillips and Schafer, 1971) (Eitzen, 1974)

- -
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lThirdly, ’gzgil (1960)'and Schsfer and Armer (1968)
,_suggest that athletes may receive special assistance in academic

:matteﬁs ffom teachers, peers, and coaches because of Rehberg 5

.'l (1969) "visibility" factor Outstanding athletes may also be
;graded more leniently (Cowell 1960) (Schafer and Armer, 1968)

Finally, college for some . high school athletes may become y
a possibility because of the athletic scholarships that .are

’ available*in the United States (Rehberg and Schafer, 1966)

hrll_Social Class Differentiation With Sport 4 . .
‘ Studies dealing specifically with the social class .
characteristics of different sports have been conducted by Luschen :,.‘
.>(1963) Loy (1968), Schafer (1969) and DuWors (1973) L ; i y o
| ‘. Schafet (1969) indicated that white“collar boys pa;gticipace ST R
| -:in sport more often than blue collar boys and DuWors (1973) f_f'f; f*dla
'study of Canadian national cslibre athletes indicated that a large
’, pércentage of athletes came from the highest educated\and highest ;;?,::
‘:.paid families vw"A” .':p_“;‘; l, 5;} ;*if: hf.f‘ }J.;f_ffpﬁ"”” o
- Luschen s (1963) German study showed that a lsrge percentage

_of sports participants are/from the lower middle-class_stata.qfi‘,d.f{.jfllgh»;f"“

,h Luschen (1963) also found a larger percentage of upwardly;msbile

"‘.:athletes amongst the high achievement groﬁp than downwardlffmobile

-:11;



In summary; it'Seems that participation in sport may
create the opportunity to express athletic prowess, which in turn, '
_appears to. generate status Status seems a- necessary pre—requisite o *i)

for social mobility and an important factor in educationali:

attainment Thus, status ‘and educational attainment together lay>the

. foundation for upward social mobility. f | fﬁ..:"il.h -l't'_ “vfi';;,~;V; i
| Determining the causa lationships of social mobility »1i??;u' f[’“. y
, for high school athletes has g fraught with the problem of N )

*_confounding variables The"bove authors are therefore careful A; *.}'

“to. emphasize that their f/ndingiéolnot prove participation increases i *:":

1rfuture educational chances, but suggeat that involvement in high o

o school sport may enhance status, academic attainment and college »'~'

o 'attendance. S

‘Reasons for Role Discontinuity

Role discontinuity is under—reprgpented in sport sociology
?'literature. HoweVer, the major under-takinga in thia area have : o
'been. attempted by/bgilvie and Tutko (R966), Hibovilovic (1968),

'Orlick (1972) Orlick and Botterill (1975), anﬂ Syrotuik (1975)

Hihovilavic (1968) conducte& a study on forty-four

{

.Yugoalavian soccer players aged twenﬁypfive to forty-six, and

'.:found the causes og‘;etirement of these athletes to be the result

Ayounger Ones (6 %z) Mih°V11°V1° (1968)rdivided4thifcauaes'for;}.'fﬁlf‘J“""
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‘_appearing in public against his will (diseases, injuries, age,

family reasons, bad relations and conditions in club, elimination

y -

by younger ones) The subjective causes which depend on the will -

l .

l of the player himself are based on the athletes lack of desise to
continue sport practice In the analysis, Mihovilovic (1968) found._i‘
','>that the termination of a sports career fpr 95 &Z of the subjécts _f-
 was brought about by causes independent of the decision of the .
::;player : "Only 4, 62 of causes were the fruits of the players own i.i“”:h:ﬂléj.k.
| :}will and decision" (p. 7?) 'Unfortunatelys Mihovilovic (1968) Eh n
fpfsiled to elaborate -any further on the general cadses presented
»:above. } -Jf*ifffipj[.” ;',.f;ffiii o : : £

ii The sports environment of yoqng—athletic participants,

“>rconducted in two major studies by Orlick (1972) and Orlick :”a;’l%-;

L Botterill (1975), diSCOVered that some of these; hletes gave up

sport because of the emphssis on winnins at. another'sze;pense,

C %

: and becadse of the pressurized unrealistic dema s‘of e

The avoidance behavionr which was central.to th";diseus

1found to relate to negative expectancies. 0rlick*(197r

‘,.é.""
. AR

_that"

Negative expectancies were evidencedil 'expreshions ,ufh n‘f S
~not being able to make the.team, not ‘being any- good, s
scared, getting in the way, and not 1iking it . (p

The fear of.pwﬁ, ‘

their potential.



"lfinterrupted.

lz.s‘_ .
' of the reputation of Opponents, inability to withstand the shock of
"superior performance, and. because the athlete is frightened by ‘c;fi_ lj[ ;tf
,_his own outstanding performance and thereby cannot accept tﬁe =
”"f.responsibility that accompanies succes;! (Ogilvie and Tutko g966~ 1uh“F L
Therefore, fear of-failure and fear of success mspbconstitute ff:
aueqque reasons for the discontinuance of outstanding athletes i

_'after high school iti'ﬁflif h

'Problems of Adiustmentgi-‘ -

Prleems of adjustment after disconcinuing sport are

prevalent in sports-oriented 1iterature.. Schsfer (19_‘)ﬂinquires .“~frt'f L

hh”fails to-make the team

'h,‘we night speculate that there would be.importan _neg
. consequences . for his’ self—esteem, 15 status: amon
- his view of the world .. his futur
' ,1969 P 35) S

This fs because, up until the time

'"_sports provided the hnnd of union which-h' gL

The loss of popularity“:];'msny of«the Yugoslavia athletes

' sfter leaving sport, also created some ps cholog,”i

'naccording to Mihovilovic (1968) : Feelings of ne"lect and: regret




//f T & was terrified when I left baseball -a fish out of water.

- Both pla&ers seemed to stress that athletes should get out 1nto the

' real/horld instead of living in a fantasy world. After leaving sport, :

'fNebraska

'; xand,injuries.

46"

were the most . prevalent of these problems.

. N

Jordan (1975) described the indecision, trauma,vand revelﬁtions :
L g _
of two former United States champion athletes in re—adjusting to o

non—athletic life—styles ' y-f-'* ‘-fi B ;fAf 1;;'“i:,” “r SN
‘ Special privileges.. My bags were carried, my: room anranged, R
~my uniform ‘hung. in the locker; a specisl parking,sticker ‘ L “
.~ always on my car.’ Everything was arranged. . .*.. ‘Now I have
. to make my own reservations, carry my: own bags\. ...»its a: o
hard/reality ‘to face. .’.”._(Bouton from Jordan, 1975 p 77)

/

-/
Bouton reported to Jordan (1975)

I 'still won't admit my’ career s over- (Bouton from Jordan~;::;'
1975, p. 77) ‘ PRI ; .

Gommon prdblems to all the footballer 1j luded’ let-downs'}'

Many of these former players howedia de




, Little League baseball players twenty years ’after their world

‘championship victory. Most players consideted that their short

sporting careers were pleasutable, but felt they uefe beingg&




-. N 4 8 v , ) ‘
, The coach ie discussed as a significant role model who B A
& ;_Fftransmits normative expectations to the athlete, and who is in the : : §§;~-
"lg_position to positively influence the athlete towards educational S

i*fl{;hattainment and sports contihuance. “_”

Within the high school social system, the athlete invariably.ii7hfldf"

'*wf;fjranks‘high in social status.: Because of this status, the athlete
””';fis'thought to have inherent advantages over the non—athlete in

'igainingﬂsocial mobility and educational attainment after high

]jschool. Socialf bility 1¢se1f appears to be Predominant in the ﬁrif}fiv';ﬁv{:”

i ’lawer—class athletic family, and is influenced by such factors B 1:;jfiﬁ"»>“-"

'ﬁlmfiy astself—asPiration, socialqinteraction with hisher statua 8f°“P3’< e

\”‘*fﬁl privilege»“th éu h”visd iwity-ahd the advantages of attaining



adjustment to either a continuance ‘n sport or discontinuance as.

\.

RPN ool -

N

.a sport participant, may produce problems for the athlete.‘

Coy

v
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'MzrnonszNn ?Roctnusns7f

- o o This chapter presents a description of the community and

sample size in which the study was carried out' the sampling method
"‘_,the research instrument, definition of terms, the hypotheses h

'

to be tested test methods and procedures, analyses of the~data, 's},'*'” '

. " .

‘ !
and the statistical procedures to be followed. .

The studY(Zes conduqted in the Edmonton metFOPOIitan area _> ;i.

whqph has a ‘total population of approximately 440 OQO f

4

v

included 130 students who _were: selected according to their football iy
» ) B ’,

"'s“'r- ot basketball ability. In addicion, T athletes‘who iere OUtstanding:{ o o

in football and basketball were also included;t’ bri

lﬁast twonyears on a seniot high scho

| * ogr 1.5,3._ire§r;éa¢5‘¢§ i sozof tihetotalpossiblen\mbe of athletes. -

| ﬁaoriginauy nmninated by the echoola._ o




. . . S
o - . . i N
. L N - . . A

School Board and Mr. Tom Blowers, Edmonton Public School Board,

- was granted

» With official approval granted the head of - the Physical
»4 Education Department and/or*@oach at each high school was notified
lby n introductory letter (Appendix A) and also telephoned, in y
order to nominate the most outstanding football and basketball i
‘»players at - his school over-the past 3 years.: Many were sent a
'dfollow-up letter (Appendix B) before the final sample -

R S
Prior to contacting each athlete, and before the test

&

?instrument was’ completely finalized a pilot study was initiated.y;

- This pilot study involved the trial run-through of the test h.v ff:hvElA.~' 1.?2;‘
binstrument with six former and present athletes in order to ascertain - L

'v-the readability of the questiOnnaire, make appropriate revisions,' }

"hand to verify the effectiveness of * the test administration.._, f}_h :"/;'hf
| ‘ COntact was then made with each athlete and interviews werel B

A _arranged and conduet\d at the convenience of both interviewer tir.’rtdihfb'i ;;

| *yand interviewee over a period of five months. This was achieved by |
.imeans of a personal or telephone interview, or a mail questionnaire,_'

”Findings were treated'as anonymous.and the resulta forwarded to .

i the’School Boards, schools, and respdndents.p_'.»" S

1/0‘

nm mzsimcn msmmm

The teat instrument is a questionnaire which waa derived "ff,?{ﬁ

'from previous researqh and the author '8 interest in;previously '3

i_unexplnred areas of sport sociology The same@queationnaire was

R i

f}hused fot the mail respondents (Appendix C) aa for the peraonal, nd -



:-school)

: immediately after high school or played for sometime after high

f\\xf- R R
v 9 ‘. : N " - S e

telephone interviews . The instrume£-/9atured two main categories_

- Section A contained 31 items aimed at reveaIingighe sports back~
ground of the outstanding athlete during high school Section B is: A
sub divided into four separate categories depending upon the status. :

of the athlete after high school in terms. of his athletic career.‘ e

- The four categories are:

(1) Discontinued (discontinued sport immediately after high

-

\

(2) Continued (continuing sport after high school)

(3) Continued but then Discontinued (played for sometime after
KR A SRS ‘ :

: high school"but then discdntinued)

(4) Discontinuediﬁbut Planning to Continue (discontinued

o

(school before discontinuing - but planning to continue)

Each of the above categories differs in the number of items

vvpresented but;contain approximately 22 questions per section. Both

sections included open and’ closed—ended questions, the opened-'

~ended questions were utilized for their depth of explanation and

' becaﬁse they would not limit or restrict any potential answer.pd'”

g
i

[ SN
‘ The time required by each respondent to comple he. ‘

e

- interview and/or'mail questionnaire wss estimated to be\BO or. 40

&

- n‘_DEFINI'i‘ioﬁ: OF TERMS. ~ "

- \ﬂ“

Athlete - a person who is trained for competing in physicalff;r-

activities and/or competitive games (Hor, y, 1974)

(-t N i e ey e




Attitude - certain regularities of an individual s feelings,
thoughts, and predispositions to act toward some aspect of his
environment (Secord and Backman 1964; p. 97) - N

Champion athlete -~ one who takes first place by . reason of

" his splendid athletic ability (Hornby, 1974)

.

Competitive sport <~ For the purpose of this study, a sport‘

formed into a 1eague in which individual teams strive to. win each

game, culminating in a season's championship. Each team within such

" a league has been formally organized with an - administration, rules,

5

roles and schedules f, "‘f_> | ".. - -
¢ ' ¢ ' L S
Continue/Continuance - to remain playing the same sport

in a formally organized competitive league after high school
|4

Discontinue/Discontinuance - to give up playing theﬂsame .

sport in a !erally organized competitive league after high school

High school - registered senior high school with either the

Public or Separate School Board in Edmonton

_Higher Institute of - Learning - any post—secondary,

s

’ educational institute o R

‘~comparison to champion athlete) (Hornby, 1974)

mental attributes (Secord and Backman, 1964, P 579)

Outstanding athlete ~ deemed to be. a significant entity in

55y

‘a team or individual sport by viréue that he stands. out from the

14

remainder of the athletes because of his athletic ability -

N\ cL

attracting notice, in a position to be. easily recogni:zd (note e

ha

¢

hF

'positive reflection of one's attitudes, behaviour, physical and

"y

A

Self—concept - mental image of .one's own self_ negative Or .




. - . ) S 'ﬂ 3 . . ) ' .
r o o o
Social'Status -~ social level of the individual in the S

. .x‘y .
, Edmonton community, as determined by the Blishen socio—economic

ranking of occupations (1967), which in turn is based on- the father 8 5‘5
education and income levels :‘"A position.— where a person stands i
, din the group structure" (Wilson, 1971, p. A71)
| Society - social way of living, c sto .etc., of a @ivilized
- ‘Acommunity, ‘system whereby people lived together in organized v
. A .

communities (Wilsan, 1971) T \ - '. I | L
- HYPOTHESES . S s o "

K ) The hypotheses in the study are presented in their ‘
operationalized form,.which enables the empirical testing ‘of the
‘fexpected relationships All the hypotheses were derived from Sport

; sociology, socio-psychological theory and/or empirical observation.}_;

The dependent variable of major concern . was whether the athlete is

currently continuing or. discontinuing his former high school sport.i
- after highisch ol. The following presentation, therefore, indicates

- the.background t the formation of each hypothesis, and also indicates
the predicted relationship of the independent variables with the

dependent variable.

gypothesis A - During high school the individual outstanding

e

: athlete is motivated to achieve in order to maximize personal gains

'and minimize losses (Birch and Veroff 1966) In add tion, the :

outstanding athlete has a. de:ire to achieve challenging tasks
: A i

which are going to bring him'-ersonal satisfaction and self-esteem

" (atkinson, 1958) (Reckhaud 1970) (MeCld1Tand, 19_51)-

9




« M(Rosenberg,,19655 Interschool competition requires highly skilled
performance before status is achieved g Once this competency in

pefﬁormance is reached, the outstanding athlete inevitably receives
-feedback (Heckhausen, 1967 Alderman, 1974) and positive |

- reinforcement (Birch and Veroff 1966), not only from his owm

.'performance but by other people around ‘the, school (Second and Backman,,l .

1964) (Orlick 1972) (Schafer, 1971) (Synder, 1972) This feedback |
.and positive reinforcement drives the athlete to continue in sport
for the prestige,'reCngition and status value (Festinger, 1954)
oy

(Maslow, 1970). The. prospect of playing in higher levels of |

f‘competition after high school, particularly professional or Uhiversity

.55 .

- sport, a t as a positive incentive on the athlete to continue.. This __-"“

Vero‘f 1966) (Heckhausen, 1967) (Orlick 1972) (Alderman, 1974) The

. thought of social- mobility may not be a conscious incentive to

l . Q b

’continue after high school but the recognition and glory that ‘are

¢

attached to- athletic status may motivate>the lower class athlete to'

L ‘not only perform well academically, but to also continue his sport ’

after high school (Coleman, 1961) (Luschen, 1963) (Phillips, 1965)

(Rehberg and Schafer 1966) (Schafer and Stehr, 1968) (Schafer and

:f>Armer, 1968) (Rehberg, 1969) (Phillips and Schafer, 1971) (Eitzen, ft‘

. 1974) Therefore, it is hypothesized

N .-

The. outstanding athletes who, at high school ff.

~ have a desire to become a champion, are -
.‘more likely to continue in sport after high'

‘school than those athletées who have no- desire,i: -

',to Become a champion.

cially true if the expectahcy of success is high (Birch and ‘
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€
_1arge discrepancy between goal-setting and achievement (Fiske and -

'Maddi 1968) (Alderman, 1974) which therefore, prbduces impacx :
decreasing behaviour Fear of - attainment (qeckhausen, 1967) and |

lfear of success (Ogilvie and Tutko 1966) (Syrotuik 1975) may also
create avoidance behaviour.. Alternatively the athlete may developcx

'_new interests as part’ of his nqrmal 1ife development (Birch and Veroff

1966) His achievement motives maybe transferred to. other areas~—-j; *d

'the rewards maybe maximized in another area (Homans, 1961) These o

- reasons proposed above may provide some clue as to why an athlete

‘.

) ",may discontinue after high school *In add’tion, the avoidance of

hboredom (McClelland 1961) (Birch and Veroff 1966), reduction of
need—Achievement (McClelland 1961) and the event of transitidnal

'roles occurring within the athlete s  life (Glaser and Strauss,.<

' 1971), as well as. the development of entirely new interests (Birch laﬁ?-
' and Veroff 1966), may reduce interest in the former athlete 8" '
high school sport Therefore, it s’ hypothesized that.‘;?
| Former outstanding high school athletes who B
:'have .discontinued their sport after high
school will show less interest. in their
former ~sport than those still playing..r R

Hypothesis C = Socio-psychological literature determines o

| that the social class characteristics and style of living are likely

'ito be restrictive ‘to a lower class individual  He. is likely to

«\

R have a lower average level of education attainment (Ec%land 1964),
'drop out of school earlier, and not be encouraged to achieve to the‘»
same extent as an individual from a middle class home (Kerckhoff 1972)

’ “ v . N



participatory vehicle for. all social o@aases as- it provides the T

~

4 lower middle class social rankings o ~t_d.“i"¢ﬁ

| Middleoclass individuals are likely to be high achievers who enjoy

Toe.

R mobility DuWors (1973) found an’ over-representation of upper class o

athletes in his study on: Canadian national athletes.' Schafer 8

"'than blue collar boys.»

.57

v

challenging and new activities They also tend to postpone

gratification more - than lower class individuals (Atkinson, 1958) 'ffl-) l
(McClelland 1961) If an individual from the lower clags is 26 N
-attain upward mobility then education 1is seen as the most important

variable for increased status (Ellis, 1970) Sport isoan attractive

opportunity to attain athletic status. Based on the above evidence, i

and work by Luschen (1963) and Schafer (1969), it is predicted that

o

B&ddle class involvement in sport will be high The sports literature

is replete with studies of sport and social class' aport and soeial

Ao By

'w

(1969) study showed that white collar boys play in sport more often

\_'

\ : N .

There is also ample evidence to suggeat that the 1ower

';' class athlete is 1ikely to combine the success~inesport at high

school with educational attainments after high school in an hfﬁl ,;"g",;-, -
. I) . s . . v ,. .

endeaVour to achieve upward social mobility (Coleman, 1961) (Luschen, =
1953) (Phillips, 1965) (Rehberg and Schafer,‘1966) (Schafer and . S ‘,;:¢-f‘
Stehr, 1968) (Schafer, 1969) (Schafer and Armer,_l968) (Rehberg, L . |
1969) (Webb 1969) (Phillips and Schafer, 1971) (Eitzen, 1974) :
Finally, Luschen (1963) and Schafer (1969) describe that athletes],

who play basketball and football are predominantly located in the:'h

é



SOcio-psychological literature infers that higher social
; class characteristics are conducive to high achievement and that e P
lower class athletes drop out of school earlier. This would tend

to indicate that middle and upper class athletes may continue ih

A

: 8port more often than lowerwclass athletes.‘ HOHEVer, sport literature ri‘
from the United States provides alternate evidence to suggest that .“;igl

lower—class athletes are likely to attain athletic suecess in high .fl' .
BCh°°1 WhiCh i“ turn POSitiVeiY influeﬁfes their educational aspirations. o

This increases their mobility f If this is the case then it would

S

be expected that lower elass athletes may continue in sport after
high school in higher proportions thsn middle and upper class
sthletes.l Because the studywinvolves the special circumstances .tgi?;f_bt_;'&bgg

surroghding sports involvemeng the 4uthor expects the literature o

]

in this area to be more pertinent than socio-psychological researeh

. per 8e. Therefore, it is hypntheaized that9

. ;The individual athlete who comes, from a.  low

- socidl status. family is more-likely to -

L - 'continue his sport after high school ‘than - R
A ,fan athlete from a high social status family. AR ‘

i ' ol . : . . : -

E ﬂzpothesis D - The most salient pre-condition for continuing

sport after h school is that of motivation - a need for achievement.{.lr:”
The c etency of thg athlete (White, 1959) is self~motivating
while A{ high school He receives encouragement feedback from “"

outstanding performanees, and positive reinforcement as a result of pd

g encouragement and feedbaek (Birch and Veroff 1966) (HeCkhausen, ST
1967) (Alderman. 1974) Most of Canads s eli:e athletes attend

i' post-secondary educational institutions to develop their sporting



._rcareers as well as pursuing academic achievement For many,l
',attendance at Universities becomes an inroad to professional
vnational and Olympic teams. | | | |

| While at Univeraity, the reference group (Kemper, 1968)
and tbe influence of significant others (Secord and Backman 1964)
'(Schafer, l971) (Synder,ll972) (Orlick 1972), provide the athlete
“,with positive incentives. Further, the athletes at University are f

uaually cqnnected with a sports social environment that is friendly

‘“;and stimulating The facilities for the athletes sporting
, . y

: endeavours are available and there ia also ‘an. abundance of expertise on :

:campus, both of which benefit the aspiringwathlete._ Theee tangible
' factors in turn influence the former outstanding high school
“}rathlete to set high levels of aapiration (Bireh and Veroff 1966)
: i(ueckhausen, 1967) In addition, most other athletes have the |

: fsame need for achievement,xand aspire to even hlgher levels of

ycompetition after Univeraity (Homans, 1950) (Roaen, 1956) (HCCIelland, p,,

41961) ' Status 1s received at UniverSitY This atatus occurs fffiut

l'_.v-within the athlete s new role (Glaser and Strauas, 1971) and in an

' 7f j‘environment not unlike school sport,. Fans and team spirit intensify

'iaelf—motivation for success. Therefore, the sborts environment at

?.University is generally enjoyable and friendly. Birch and Veroff

t'_(1966) have identified the determinants of motivation (as expressed

“:,above) as availability, expectancy, incentive and motive.‘ Eech .xf-iv"f

. ‘.\.

Vvariable interacts and- determines the leVel of motivation for the
*.'athlete‘_ It is predicted that for the studying athletq(fthe sports

fienvironment at University is highly motivatﬁng. but for the athlete

59



'"”fft‘respondent, or when there appeared to be a misinterpteté ion °f he

o “vquestion. .nf37if

60

,with a job it is not so high Most athletes fully employed in a job will
"nottplay at University, therefore, they will tend to be largely
involved in minor eagues. The facilities for those with a job

(and who play in minor leagues) will not be as good and generallyv‘
-not as accessible to the working athletes when compared to those vho are f;~‘"
Studying { The athletes involved in minor leagues‘are anticipated
";:not to have the same ambitions to reach national levels of

r Competition as’ the studying athlete. Many lack this desire because i;;i_dy
At:they realize they are athletically incapable. Therefore, the total; e
f:sports environment for the athlete with a job is not as conducive fﬂ
| to high achievement goals as the environment for the studyins Jv;?v"
‘hsthlete. Under these conditions it is hypothesized that.;,?ﬁf{‘
| | -_Those athletes attending Higher Institutes

- of Learning ‘ate more likely to- continue

. their sport after high school than: those not.

biattending such institutions.,;u_"'- . =
e

The respondents were introduced to the test instrument in
~ one sitting Prior to the actual interview aome general introductory '
'remarks advising anonymity and the purpose of the survey were

texplained to the respondent. Each individual was then asked to .

5 respond to the appropriate questions in Section A and sub-a“ction

. in Section B. Rephrasing and the explaining of cer:ain questi‘sz

1 was attempted by the interviewer only on the requestrof‘the ;lii




- athlete-at high school scholarly pursuits and self—perceived

’ continuing in sport after high school (Z) the significance of

: .difference between mean rankings of family social status of athletes

: while a: CROSSTABS format enabled the stated "research" hypotheses

g:: to the study

~ ""ANALYSIS OF THE DATA. - =~ .

Computor Analysis :

The analysis of data consisted of determining.,(l) if a ﬁ*"

- significant relationship existed between a desite to be a champion ‘i;f‘f

/

attitudes toward sport after high school with continuing ot His-_

‘who are still competing and those who have discontinued after high

- school and finalﬁf (3) the relationship between continuing after

high school and selected variables of interest._s ]lfd s

The statistical analyses were produced by meana of an SPSS

el

program A MARGINALS command described the mean, mode, median and ‘-tv:uvffltjff“

', range for all relevant variables.‘ The percentage and frequency

/

breakdown for all the variables vas produced by a RASTMARG command ;i; i

and othersrelevant variables to be asseased by means of a Chi Square.,fbﬁf}mfn?j“:pif

The SPSS program also provided a ONEWAY comMand which enabled the

statistical treatment of continuous data to be eValuated Conaequently,.;

the standard "t"#test and F-test were utilized to discover any

; significant differences between the mean responses of direct interest

h . . P R RN .
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’1 In this~study there is an extensive use of non—parametric

"'statistical procedures using a Chi Square for 1ndependent samples,
u-vpeand parametric procedures involving the F—test when the data is
fordinal interval and/or ratio level The standard "t" test and

;one-way analysis of variance were utilized as part of the SPSS computer '__.1

'ifpackage. The "t"-test measured\the expected difference between

\ \_»two means of interest, and the one—way analysis of variunce was ;u.?f
employed to assess the difference between three 1nd;pendent ?t;“
"'ul_samp]_e means' . . | o | o | | .

| The data concerning family social status is ordfnal
k(Blishen Socio~Econonic Index), and as such was treated as continuous

.;V‘ata for the purposes of testing the specific research hypotheseg..;;

': D; scussion of the use of ordinal data as 1nterva1 or ratio—scaled

'“decl ration-has been challenged by Anderson (1970) who states 'f;}_if

not be ijtified in their analyses of Blishen s (1967) socio-_ :2ff§.?jfﬂ{” '

economic rankings.i They could not be used oﬂ this ordinal dataxf__&&:fajh@sgsgaua”y,.

s »‘\

4




~as such data require the comparison of rank to be on’ two measures :

of interest for the game person. 4

Orlick (1972) and Smith (1974) both review a numher of sources =

'd‘_which also refute Seigel 8 (1956) suggestion that F—tests ean be

“'used only with interval—scaled data or better.. The empirical research

conducted by Feldt and Hsu (1969) Heermann and Braskamp (1970), and-'

L‘Gaito (1970) have indicated[that F-tests may be successfully used

.Vvin research analyses when the stated assumptions for this parametricﬁp‘ o

. test are not necessarily met..d,7;' "_*'; ”4;i-

f.scaled data. This ‘type of statistical analysis is justified in

_on two: independently measured variables, (b) parametric statistics, ",-fi

‘ faccording to empirical studies, can be successfully used on ordinal-~f

Consequently, it was decided to use the F—test for ordinal— '

'scaled data, and (c) the parsmetric statistic is somewhat more 1*3“'

/

"powerful than a non-parametric statistic (Seigel 1956. pp. 31~33)

The most frequently used statistic in the search for f»_.f

.f'.significant differences between the expected frequencies of two S

f‘independent samples is the non-paramatric Chi Square..

':_This statistic is considered most appropriate for use on nominal— .

scaled data (Seigel 1956) (Weber and Lamb, 1970) (Babbie, 1973)

vf Seigel (1956) discussed the use of Chi Square and non-parametric

statistics and subsequently concluded that the Chi Square procedure }1'/‘ e

i

SN

is tenable for nominal—sealed data because "no parametric teehnique ~';rﬂ*1.'

applies to such data“ (Seigel, 1956, p. 33)

three ways.‘ (a) rank-order comparisons cannot be legitimately made‘[_

63



' " TESTING RESEARCH HYPOTHESES
'The hypotheses were.operationaliaed and treated ip;this B

study4in the'“alternative"'form..‘This;procedure is’explained‘by‘l
Seigel (1956)

The alternative hypothesis is the Operational statement

. of the experimenter g research hypothesis. .The research -
hypothesis is the prediction derived from the theory under-
test (p. 7) : :

Although the hypotheses were treated this way, the standard

'15rationale relative to the probability of commiting a Type I and Type E

II error,‘and the significance levels, were followed Therefore, 2a4p,*

LI

. instead of discussing the results 1in- the traditional null—hypotheses .

K2

' form, the significance tests are interpreted according to the

v ]»directionality of the "alternative research hypotheses.,:'

The research hypotheses were dedueed from previous studies ~';

©in sport sociology and socio—psychological theory and stated a: priori.pff’j

Bl

~7,}The significance levels for these hypotheees were reported wben they

o reached the 05, Ol or 001 levels.. The 05 level of significsnce pd

was determined prior ﬁo the study as the minimum level for not\

»

rejecting a research hypothesis - ) SR ,@’@ SRR

e rrsrs oF SIGNIFICANCE AND THEIR IMPLICA’I‘IONS
e I rrms OF A TOTAL‘ POPULATION |
. : o ST ..A,' o ".i

< -

Tests of signﬂ'?cance ‘are to be applied with caution to data -

that represent a total population rather than a sample (Babbie, 1973); ia,;~’5t3.

The current study reflects an 802 representation of the total number

64
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'of former outstanding athletes available in Edmonton, and althaugh.

~ O

oot a’ total population, the statistical inferences may be claimed
by some observers to be eroneous However, Babbie (1973) reports
’:,that many researchers feel justified in ‘using a test of significance
h in such a case ‘as it "indicates the probability that a relationship

',is a general one over time" (p, 313)
s - . .

- TESTS OF SIGNIEICKNCE‘ _AND EX Posr‘ ercro; ]

The study has treated the researoh hypothesis acc rding to -
-:standard experimental procedure.v That is, stating the h potheses A

a priori. In a few instances throughout the result section,

2'

R N serendipitous findings, (forming relationships after the frequency

e e

*

breakdowns were created) wvere: reported because of their relevancy S

-

'F'and explanatory power to the study. Babbie (1973) explains the ;

'unsound scientific technique surrounding the reporting of empirical f-f'

/

'relationships after the fact but also reports that~'-
- The unfortunate spin—off of this injunction against ex post
- facto- hypothesizing is in its inhibition of good honest
hypothesizing after the fact (p. 295) " o
'_ The important criterion for Babbie (1973) in his diacussion of
o scientific proof " the acceptance of hypotheses and all "fruitful
y _

Aavenues available for data anlayses," is' not necessarily the

-confirmation of test hypotheses, but the researcher 8 honest attempt‘V

. at explaining his findings. Such an’ explana on s~valid,as long;-_:'f-

vp'as it does. not mislead the observer. '
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L. - " CHAPTER FOUR

RESULTS .
| . B
‘ ; »

Introdudtion

or mean breakdown, followed by the use ef either a Chi séﬁ%te, a

.instrument relied strongly on the use of open-ended questions, these

‘bocauss they had not played at least two years in- the senior'

/The analysis of res;lts follows the broad outline of %he iﬂ‘

| test: instrument in which the athletes' demographic background,
onerview of high school participation, andopost-high school athletic

_.'orientations are presented.

"7 : The method of analysis employed in the present study involves

4

reporting the responses to each item on a: frequency, range, percentage,.'

L1
i

"t"-test, or a one-way analysis of variance ' Because.the test -

“Aspecific it?ms required specialized treatmenE}# The method of S
h 3treatment i?volved the processing of the first three mutually |
| 'exclusive rAsponses that were given for each‘item. As the first

o :;response o{fered by the respondent could not,be assumed to be

indicative of his actual priorities, each apg%ific response was j‘

"_,therefore accorded equal weighting.' Thus, the pqgcentage distribution

.

: d is represéntative oﬁﬂghe total respouses.l (See Table 7)

A total of 157 former outatanding high school athletes were .

-intorviewed for this stady.* Four athletes were subaequently omitted

E

: f#includes 3 mail questionhaires.' ' .'l” flff' ; L 5

o

‘ 3ivsn for each item is not’ structured according to any priority, but f y;_



school team Of ‘this remaining number, 7 were classified as
'participating in both football and basketball \ These cases were
'required to be duplicated for ease of analysis in the football/

-basketball, continued[discontinued; and job/study dichotomies.

Therefore, as a result of uhis duplication of data, a sum total of -

fl60 cases were presented for investigation and analysis. It should

be noted that the 7 duplications were. coded according to whether

Y

. the athletes played football or basketball

OVERVIEW OF THE ATHLETES HIGH SCHOOL BACKGROUND

Demographic Background. . o /[

K]

A total of 153 former outstanding high school athletes in .
Edmonton participated in’ this study A distribution of the respondents

[*

in terms of the sport they participated in at high school appears ih
Table 1. Ly o |

" Table 1 »
‘LDistribution of Athletes by Sport

Sport - . . N Percentage o
: Football - ‘ v A§0‘ | g,"‘ o : séx - 'i
 Basketball 1_'> L 56 ""',"'i__;3a¢\ A
oL 153 ¢ TR |
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A‘amall proportion of the g\oup were married (19%), and most = .
of the athletes were studying at the\time of the interview (642) .
This. distribution appears in Table 2. However@-(?Q%) of the
v SRS e
v \?li‘
‘Table 2 |3
Distribution of Athletes by Study or Job

Current Status N { AN ST Percentage,
~ Job L S se B L} A
Study ,“ ',“ T 103 64X ‘
T 1002

athletes had -at some stage of their life, attended a post—high

"school education institution. Of those currently attending a

?-higher institute of learning, nearly half (412) were taking {

-acienceooriented courses (Medicine, Dentistry, Geology,
dScience, Agriculture, and Forestry), while 141 were involved in _

.Physical Education courses, and 142 in Arts-oriented faculties (Arta,

: 4
Lav and Commerce) Nine percent attended either Grant Mcl’.‘wan‘t

<y

‘ Concordia or Alberta College.

The breakdown by type of school indicated that a large

- portion of the athletes attended public schools. The overall

frequency is reported in Table 3. Within this framework 512 of the

' 'group attended large schoolsr The allocation of schools into a large,'

'medium and small trichotomy was based on the criteria adopted by the f,f'f

?



69

Table 3

Distrijution of Athletes by School - Type

- School Type ' ' N - Percentage’

Public - - - 124\ 77.5%
Separate % 22.5¢

1

TOTAL. 160 . 100%

Pobiie and Separate School'Boa;Hs‘in.stenderdizing the intefvschool .
bethletic divisions '.A school was considered to be small if it had
’an enrollment of between 300 and 799, and 1arge if above 800
n.However, for‘purposes of a more meaningful statistical analysis;

the_author re—categorizeo ;he schoolsraccording to‘TgbLgl4;

Table 4 -

Distribution of Athletes by School Size ~

School ~  Criteria’ ~ N »eeu‘llPe:centage- !

Large W00+ 83 - sm
C‘Mediwm | 800 - 1399 56 . 3%

Small - .. 300 - 799 2 1

+

TOTAL - S 0. 1008

The survey also found that 532 of the former outstanding high school

S

athletes were not competing at the time of the interview.._rhg VL*w"i’

breakdownvaccording to SPECIfic Categories is PfESénted~in Tﬂb1¢“5.;ixlv'



'.years with'an average

. Table 5

Distribution of the Athletes Present Athletic Involvement
‘ in Sport Following High School L

Present_Athletic Involvement v' ; E o ) N" L o Percentage |
,.Continued'- S _ ";"-IfA . _i 'lr, 75 o {.47z~'
Discontinued’-. - » o o 5:. 2‘43 : tl 21
‘Continued but Dis'continu_ed L 30 . - _1_9’:
- biSCOntinued hutfplanniné'to,Continue_;'. ; ' l2 o 7%
SmoTAL - 1e0 1007 o
-

The investigation of the continuous data revealed hat the“?
average age of the athletea was 20 7, with a range of 17 to 25 The A:
average rank.score on the Blishen Socio-EconomiC Index based on o
1father s education and income was 121 with a range of 1 to '279. ‘In ;:"
'-terms of years away from high school the range spread was‘1 to.7
/of 3 3 yearsAwhileﬂthe_modewindicated that mostl
'of the respondents interviewed were 2 years out of high school.:"

The analysis of the final team standings revealed that, in the
.."year of graduation, most teams that the athletes played in finished

first in their particular division. The average position was fourth

”]_'In terms of the number of sports played at high school the aVerage&

-number was 3 with a range of 1 to 7 ‘_{- o "3- f'~'f r '--' ;gz.

The distribution of athletes into a hierarchy of league ability

- /

‘tjfand prestige, showes that the largest majority of athletes who are

.still competing are involved in minor team sports.; Table 6 summarizes

- the results. To establish some form of discinction between "University"

N
B 4 _i
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. Edmonton Huskies and Wildcat Football teams, the Senior Mens Basketball
'League, Flag Football League, University and College Intramurals,

7and the Alberta College Basketball Team

- w
Table 6 =

M .
Sy

Distribution of Athletes'by League Hierarchyiofrlmportanee B
. T ) N . . R .b‘ . o

2League', : o N L ‘f';fih . Peroentage o

i

.Professionai-’ o o L .iz" - R Y
.Uhiuersity . v 24 : .‘.. o - S 15%

Not Competing“_ o v | o84 b T 'ﬂ,_SZZ

T T———

. No-Answer e 1 I ‘m‘mtg- ' ’3lep

LW

and_"minor”'leagues, the minor sportsileagues were defined-to include,
3

[

 HIGH SCHOOL PARTICIPATION

‘because.' They were 1nterested in that particular sport (422),‘l4fj;-‘
| sport provided an avenue to be with or: make new friends (102), and

_for the Btatus and recognition value of sport (72)

”‘ttheir specific sport at high school focused mainly on the "natural

.'_carry-over” from Junior High (442) The ﬁemaining reasons are

Reasbns for*Plajing-Spoft'
In the present study, many of the athletes interviewed ;4'

contended that they started playing sport in géner&lat hiBh SChOOl

.

' The most prominent reasons for the athletes in terms of joining

o

K

reported in Table 7.

R y,g,, N ' - o, Co : ! . _' . :»( : e ,4.~ . AN

]
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_ s skill level (271), a desire to achieVe (l6Z)xand to be dedicated to .f:?gﬁyf

72

Table 7

' Stated Reasons for PlsyingsSpecific Sport at.High_Schooi' B

'Pﬁaved prior to High School o o 102 W?"'f; S o 44y
‘Friends involved _]f f‘_,' LS ’__‘:“ R ‘o 18% ot
VAchieve at Higher Levels s % RS [ SE R

-Status--,Recognition-' o oA - o 'j»f-ii,i7z

‘Reasons - ° T ~ Responses .. Percentage ;E.

COTAL . T 188 e LT

© fomAL POSSIBLE - . - . .28 - - foox ©

' Characteristics, Evidence and Self-PercepAions of

outstanding athlete, the individual was required to exhibit a high

e

i athletes for this positive self-perceptioh of their

’group conveyed the opinion that there*were others who were betterf]‘
”»'on the teams,'or because they were either physically inadequnte,l;77 '
'l_didn t try hsrd enough, or conditions in the team limited their‘g

'1v athletic opportunities. l f'ef; “4§?7i]"{u'f: 'fiifil';jﬁ

Beingﬁan Outstanding Athlete

The current athletes determined that in order to be an . nihif

.2

s o

the sport in which he was competing (152)

>"4 The current athletes considered themselves to be outstanding .tf R

Lin either football or basketball (632) The reasons prwposed by the hd'ef;"":

ability were._a,f.

. . ‘4 LA .4
" Athletic ability/better than others (472) dedication,and e}fbr: to B

:_win (212), and because of the recognition by others (122) Of the 372

ho claimed they were not. outstanding at high school, 52% of this5i5.;f[f*fj”"”

&

[ R



.iwas provided by others at high school (87Z)r

o is;represented in Table‘8.

A‘[V

 Agents - . .. Responses

\

~The athletes overwhelmingly agreed that evidence of their ability

Table 8

Agents that Provided Evidence of Athletic Ability L'

-

~ Percentage

‘Awards/Scholarships . . 56

Coaches. ' . - 42 . -

Students o 26

st
1

This reflected appraisal

The 122 who stated that there was no n

Dot . 1

TOTAL POSSIBLE . - . 228 .

e -4

.;evidence of their athletic ability provided by any agency at high

school determined this position to exist because they were "just

doing their job" or, because they were not as good as others on the

team.-

.
¢

SR SR

1

'jiﬂil_;,tgrii;”

viiDesire, Enjoyment and Improvement at High School

i

_ terms of a desire to become a champion athlete-

.‘ Table 9 reflects the position of bigh school athletes in

advanced by those desiring to become a champion were.

"best/play in a higher competition (482), status

i3&and to be a professioual athlete (122)

The reasons

eun

B
’-i

Desire to be

; e u\»uv@‘_ .

and recognition (132),

Most of the athlet‘s_who i

' chlaimed they had the initial desire to become a champion, reportedA ‘

"thac

this desire was very strong“ (472)

The athletesf“ ;°_n.

e

N W



*5,f7<any encouragement (131) claimed the reason fotfihis to’ be the'”esult

7%

Table'g‘ o s
besire;go Become a Champion Athlete j]- S . ii

C

Desire . . 1N . . Percentage

Yes oo w8 "j‘d;f67.sz» T
.Not Sure -  ._' :m- d; , :”“‘:‘13 : ‘a; li.'h thIii' :
‘.i;Did‘Not Enter Thonéhte;ﬂ’\l‘A'> ! - AlT'-,'} JQ_iyﬁ.gz -

‘TOTAL . .o " 160 ., 100%

they had no desirebto be a champion (182) came to this conclusion,“
hecause they wanted to gain enjoyment and fun, were involvediin other |
‘sporting interests, and because there was a 1ack of opportunities for L f‘*7 "
higher sporting achievements in Canada (The ‘raw. scores‘yere too S S
' ismall to indicate a meaningful\percentage) o | S R
The respondents almost unanimously claimed that they enjoyed 3j': )
y:their sport while at high school (992) The reasons offered for :fifd*
,4;enjoyment°are Status—recognition valge (142), team spirit/ o

':'environmeﬁt (122), the specific characteristics of the particuiark

cvfsport (112), friends and friends made in the sport (9Z), and the rjffdd'jiiiilf

-ifun gained from playing (7%)

fEncouragement and the Coach j?3'77f“xﬁﬁ‘f~fi 3 {_‘ﬂ ;f”ﬁﬁ”“*'"”

Y

The results of the survey revealed that 861 of the outstanding

-3fath1etes in football and baaketball while at highgs hool considered fTﬁjf;fff°

) f;they received encouragement.: The origin of this encouragement is'

iﬂfdisplayed in Table 1o. The athletes who felt they did not receiv _

R
- 1

SR - . . . : .
<40 L. L : e



Table 10 -

Origin of Encouragement of High School to Begin .
.or. Continue in Athletics Y

Origin of Encodragenent _3'H 1 .Responses B Percentage’ "

Coach I _ | - 83 ,;';'f . 382_v"

Rty s

75

Teachers - a8 e

Ccimomal . 189 - - eex

iOTAL POSSIBLE::< o .,ﬂ ,l.‘t“j’ :?18{ : :F fbt:xflobz{”li

R f ".1 .

'L‘of strong self-motivation.' L F‘f‘?’}'”' ;_.'“ L h-d;;ofz."

The coach also liked the’ athletes (912) The athletes '

.,perceived this condition to prevail bezause. The athletes were _:fd fbe#f

'»‘}-dedicated (222), the coach was friendly (202), mutual reSpeCt (142},-_

.'f;and because the coach identified with their athletic ability (132)

'fiSelf interest in his own prestige, and a clash of philosophies were
the' two prime reasons for the perceived feeling that the coach did :fx
. Y . :
" not like the athletes (92) f_‘;xai«

€

The part the athletes perceived their coach playing in their

‘h:high school athletic succesa and the reasona foz each level are

j{.repoifed in Table 11 . ‘1?;’fg;v ff‘fa_';»;];;fi'#"*""

P ‘?;; 3

The athletea were asked if the cgach gave them any advice

'fhabout attending university. The-responses indicate, that by and ‘ew,‘f_}2.>q:hf

R lgrge, the coach never" gave them any advice (Aoz) When advice

\

‘I;was given, it tended to be on an infrequeat baeie ("eeldom e 39:)

,.% | ._n_..(;.fhji L E TR
ST e

. L v..*f? N



/]

i Pgré Played

: Reasons u

| V'L'Percentagé o

'Lérge'”H

" 88

of Coach

Coach "easy to,get'; 
along with" ;-""

29k
L

. Encouragement/Motivation SZZ
_‘Dedication/Knowledge

:*_Mbderapg

-5L:‘ :

‘Dedication/Knpwledge

of Coach

."Encou:agement/Moiivation
Poor Coa“hing

L ‘O
MY

VY2 S
297
- 16%

 Small

'-l“Poor Coaching/lacke¢
-“ adequate’ teaching

akilla B

P
S

~ None-

R

T

"~ No Answer -

| TOTAL

—piar

K <160_ ’-‘ ;.'_ |

76 -

TAuss L L



‘These conclusions were based on the former high school athlete s
'interactions with the coach while attending high school and the - ;

°

'results are presented in Table 12 Itris_also.interesting to‘note‘f

. et Table 12
: iFreQuency'obeniversity AdVice Civen‘hy Coach -

-

vFrequency of Advice SR N f[_:‘Percentage

Often P e
| Seldom s e e

Bever LT T e

Nomswer s Mo ug

TOTALL 160t 100%

hthat nhkn the coach was'perceived by the athletes to have played a
: N -
‘fdlarge influence on Qniversity attendance, 812 of the time the advice {*C
1;was both scholarly and aCademically-oriented "17f f};.f;:’.‘ ‘ -
| | The overall estimation of influence of the coach on the life |
iof the athlete, particularly after high school was measured and v

,'.. produced the following results (Table 13) ’ In addition, the type ﬁf.b

i‘ of influence is also represented

w:"

R

_ Table 14 represents the perceived frequency of privilegea -
and the type of privileges gained at high school by the outstanding

A

fPrivileges at High School i i; h »»f]'?QV;/Q“;-‘h,;~; o “v:'ja;.“
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§~ )
. 4Degree of Influence and Type of Influence of the Coach

Table 13

. on the Athlete s Life—Style

Degree of- L1fev
Influence_

N

Percentage

=Type<of'Influencee

. Peicentage '

Vﬁ&"

-Largee‘cn

35

223

i

Self Discipline/

. success A try
“hard .

| Establish goals/ - .
“pr;prities in 11fe-,'

38X -

0%

C61

o 38%\z

' SEff Discipline/

.success. 1if- try

33y
19%

BT Lo
Little
N

a2k

- hard S
_//Bziz,quel"

} Se&f Discipline/ '

success if tty
hard '

,:2312’

" None .

':;}l9j

o

':Never Close/life '
- planned out already/

_ 1ntuitive/no;
' significant

-veQO?ei.

- r " 'No Answer .

e

-?TOTAL7 f}jf,;

160

. 100%

78



‘Table 14 .

DR _
.. 5 i

‘Frequency and Type of Privileges Accorded
Outstanding-High School Athletes,

) Pé;centage

’?ercentage'

'Frengnéy of Privilege

. Study

1

Yes

70
" 90

¥

4ax
56%

. Type of PriVilege'

447

P oam~

1 R A

.Coaching

::-;fh:_“: n\'_ 44
® "

S
NN

69.

91

4

57%

Easier to make .
other teams '

More attention

o
22% .

Finaqcial

) iYes
" No

36 |
1124

o
nra

EQUipméhE/firSE
‘aid S

v

S0y

Discipline ”

~ Yes

vao ’

'46:'
114.

29
itE

..

More leﬁieptw' L

‘Missing clﬁéﬁgs'__; 228 e

.

i

_.Ffignd§'= -

~ Yes -

. No

50 |

110 .

 31z‘

9%

|. Small favours

| More attention/ |

- interest - ?

L B
19:?:” N

:‘Cther'ff

Use Qf;gyﬁ |  :‘;".'
. Student recognitér
ion o)

T

%

79



,‘sport of their success at high school (92%) The distribution of

'ﬂ:for playing

80

. Resentment
| Resentment by.other_studentsvat high'school ﬁas not.high
aCQordingvto the outstanding-afhletes-(43Z) The source of resentment,v‘f
when it did oceur, . fell eveniy amongst.the non—athletes and fellow
team members. ~The reasons presented'for'such resentment are based

'on envy, envy of success and the ensuing.status accorded the o

A v

’youtstanding athlete.‘. _' . ."afi. ;
thacrifices"
Study, job, social life, romantic life, and family life

B were all sacrificed to some extent" by some of the athletes -
X : b

' However, as evidenced in Table 15 the non—sacrifices were considered _"
. to be greater than the sacrifices made The more predominant type

‘of sacrifices made, are also/repdrted'in this‘Table.“

~">Gains from High School Sport o :A, ,.. T l»_ o 'Fi ," s .

. In retrospect a significantly high number of former ’
f; outstanding high school athletes considered that, by virtue pf their
outstanding ability, they benefited in many ways by playing in the

":benefits is expressed 4in Table 16.. The 82 who conaidered that no
’benefits were to. be derived from being outstanding in sport at high yffv,?

=school claimed that Vjust being in sport" was their only justification ff\-
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.

O
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y
Table 15

1

"

w
Y

B
Frequency and Type of Sacrifices Made by Respondents
in Order to Continue in Sport'&?'ﬁigh School

.4

‘Percentage f Type of Sécrifibe*-

Frequency of Sacrifice N
"Larga 27 - 172 : Largé time commitment
Study Small Y . 28% Home late and/or tired
None 89 55% . because of training .
. 1Large_ 19 -12% fnterference/Conflict
. Job Small 35 227 ' with sport
~ None 106 667 S
;Largg 7 - 4% Buying equipment
Financial - Small 19 129 . o
, R None 134 84
;Lérge 8 5% ' Nof’seén as.frequentlyl
Romantic- Small 16 107 . - < :
None 136 - 857
, . Large 11 7 Late supperél
Family Small 26 | -4 léx ~
o None 123 #° 7%
: A C Large - 6 . 47 - Missing pafties/outings
" . Social 'Life | ‘Small 19 . 12% o , T
| Nome 135, 84y
.. | Large 5 | - 3% ,| See less of friends
Other - -~ Small 24 152 - -
o None | 131 822

-
-

~ *All numbers too small to report meaningful percentaéeé.".'

81+
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Reported Gains from Sport at High School Because
“the Athlete was Outstanding

82

.Gains.» e S oo ’-Respenses Percentage
Selt-confidence/self—esteem ‘ - 69 267
Socialilnterection ' , ‘ “‘ 54‘ ‘ 212
Status—recognitidn - N 1ﬁ!50 ’ 19%
Oppartunities for future Achievemeném . -t

. 1in Sport. - _ VA 147
TOTAL e U 80%
TOTAL POSSIBLE o 263" | 100%

Value of'InterSChool Sport

. Almost 84/ of those surveyed were- asked tp give’their opinion

‘on the value of interschool sport, From this groupk 81/ agreed

'that there was some value in participating, while 47 stated

that no

value existed Of.the 817 who replied in the affirmative, §he benefits.

to the indiv1dual were seen as: Soc1al interaction/making new friends o

W,

(237), self- confidence and realization of own potential (187),

‘competitive aspect_of sport-(lSA); and,_non—academic pursuit makes

school'mbre'interesting (11%)..

AThose,eleining‘no benefits in‘perticipeting-in intersehool'

:'sport did so‘beceuse‘of‘the interferencé to §!hdies.

‘¢~
2y
’.\ﬁic_

X
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OVERVIEW OF POST-HIGH SCHOOL BACKGROUND

Feelings Toward Spart

Respondents etill find éregt eppeal_in thelsnort that.they ;’
.participatedoin at high schOol (Table'l7). .Seventy—Six percent,
regardless of whecher or not they continued 1n the sport after
high school, say they strongly like the sport in’ which they found

.

success in at high school

P “Table 17

Current Feelings of the Ath ete Towards
- Histﬂigh School Sport

o

‘Strength of.Feeling< R | . Percentege
Strongly Like BT - i 122 tr 767
S Like - 3422
“ULittle Taterest T T T IR
No 1nterest B "’>"l . 1z
" Hate - . o - 1 17
TOTAL- .. 160 1003
' er._;

5 . . .
x'l . . .
B /

Attitudes enH'Influenee h

Fifty-eight percent of the samble claim that they were
V‘influenced by others after high school to either continue or give up .

_their_sport.b The negative (give—up) qr positive influence (to '

~



continue) was assessed, and the findings indicate thatVQSZ‘determined
the type ‘of 1nf1uence after high school to be of a positive nature
_.That is, they received encouragement towards continuing in sport
The,mOStfpervas}ve; positive influencing agehts.on:the career
directions ofithe~athelete werebdetermined‘to be; ‘Coachest(BZZ);'
friends (23%); and profeSSional teams .and . management (17/) klhe\‘
last response tategory includes the perceived environment -
surrounding professional quxt:_that is, the excitement, the money
.‘and the status valuZ;//Ealent scouts, coaches and'administrators
of professional cldbs were also 1ncluded within the management
'section as agents of idfluence. The agents of negative infqgence
after high school appear to be coaches, friends, and‘teammates

. The reasons for athletes not being influenced by anyone
;after high school (414) are: The athletes were self—motivated (31/),

- had been conditioned/always liked sport in high school (187), and

because they/had'nEVEr been noticeably influenced in the past (l37f

Study Interference to. Sport Participation

The athletes who studied after high school state that their
studies did not generally interfere with their sports participation :
(667) When study commitments did affect sports involvement it ‘ |
dtended to be in the form of ‘a time conflict For example studies
V=interfered with/practice—time, became too demanding, or fell below
"the required standard.- Therefofe,.the time and the commitments |
involved with school work clashed with the individual's athletic
-b'pursuits. For those athletes who felt there was no interference to

their sporting endeavours, the prominent reason for this awareness wag

84 .



" that they were a&le to balance'their-dailv schedule in such a way

“as to avoid time conflicts.

.‘\

"thatdStudy interferred~with their sport only ll or 7% of the entire

"Job Interference to’ §port Participation _ . :

-

N

TOfAthoSe‘athletes who were currently Studying, and who claimed

'"»sample made a conscientious attempt to divide their time between '

o study amt sport on‘a;concentrated level. The result being that 6 of

the 11 athletes'gaVeIup sport, whilef3‘gave up their'studies._ Only

-one claimed he succeeded in sport as well as study.

(.-

I

The athletes who took a full time or part time job after high '

-school stated that their JObS adversely affected their sports '

participation (624) ~ The . major source of interference was’ seen as

a conflict in job and athletic training schedules This occurred

abecause many athletes worked in the evenings and could not get to

‘practice; Total time commitment to the job also restricted j ' ,f

participation.' Seventy-one athletes claimed that their job affécted

i

their sporting career but only 16 attempted to successfully

'combine both job and sport From: this group, 14 said they were .

Marriage o o ffr "_,'. .

A}

successful in such an attempt .’

e

I T

The athletes who were married (197), claimed that their

marriage made no appreciable difference to their sporting career (472)

’,because their wives were sports minded Thirty-three percent felt

)

their marriage hindered their sport because of the time involved

while ZOZ concluded that marriage assisted their sporting potential

because their wives were receptive to sport

—~

.85 .
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Therefore, other interegts apart“from;sport currently held’

'-to be Recognition (417), self-confidence (307), and achievement

:. drin (9%) o The 217 who felt that there were no tangible ben

themselves again 'in ‘new competitions,:and hécause some had nat

N

Success in Sport and its Carry over Value
)

4ﬂ§€ere is a clear indication, as~evidenced by the 90% who B

answered "yes," that success in sport has\Denefited these individuals

in their everyday life The.benefits were'seen as: Ihe development -
i

of - self confidence (417), status recognition (?1/), and the

. intensification of a need for achievement (122). Fof’those athletes

who stressed that theré were no benefits,’ the largest contributing Ly

N r

: reasoniwas that sport,_at high school;was only a passing phase. B O

O
'attractionlfor-them; ~Affew ath}etes alSo elahorated“that they had -

not placed much importance on success 1in sport at high school to

. begin with L
G ‘ BN 'f"

Status'Advantageshin SpOrt after High‘School‘

4

<

The status and recognition that developed at high school

B

' aided ‘the competing elite in the advancement of their sporting '

/

career after high school (797) The status adventages were said

-

“to be gained from the status following their sporting career at

v

‘high school were of this opinion because they "had to prove

competed“frequently since high school R ‘f» .
: ANALYSIS OF THOSE Arh(rrs" STILL COMPETING .

¥
-

thy Athletes Still Compete R ':xv.:,’- S ;,¥\ o ': \;l .

The at letes who were still competing in their chosen sport




. reasons

e

after high school did s0 because they enjoyed the specific

characteristics of that particular sport (38/) Table 18 presents

-a more detailed account‘of the stated.reasons. ,"V

A

Distribution of the Reasons Why Some'

q

\

U-Table 18

Athletes Still Compete

~

-.Reasons for Competing =~ Responses - _Perceétage ‘

%njoytsport-

510 8y

-characteristics -
Win/reach the topA _ 29 N 222~
Playing with friends nff" 2. ;162
Fitness A ‘ 11 P 8;
TOTAL 2. . 84y
. TOTAL POSSIBLE . S35 . 1007

-z

Respondents were also requested to indicate whether they

-were still playing for the same reasons -as when they initially joined
their high school team.:

"half of these athletes indicated that the reasons wvere still the &'

These reasons are

Of the 477 who were still competing, over

' saﬁ?’ However, 437 were now playing for entirely different

Self-enJoyment/fun (29%), and the

opportunity to. progress to higher levels of competition (142)

A slightly different dimension was explored when the N l -

athletes were confronted with the question as to whether they Were e

3
1

"(Table 19)

%)

still enjoying their sport as much as they did at hfgh school

“The reasons for the continued enjoyment include. AR

a7
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Table 19
Distribution of Athletes who' Still EnJoy Sport as Much Now
N © ' as They dld in, High School ' S
‘Reaponse L y. o o N o Percentage”
S Yes. . .. 5L 3y

» . B o e o : ) S
C N e Tur

TOTAL o oy . 0 -t 300% '

*includes 2.athleteshwho did not anaver;;

The specific characteristics of the particular sport (197), playing

¢ ompetition (17/), more knowledge (142); and

ill level (94) The twenty-three athletes of
' the seventy -six who did ot enJoy sport as’ much as 4t high school,

have suggested the reason for this to hggtqi’lackfof'time,for‘

N . . « .
| . . . . B

ksatisfactory involvement oy
’ \‘v\,r, . ';‘

Level of Competition and Current Performance |

Cq&tique

Eighty-one percent of the athletes surveyed felt they were

B jcurrently playing or had playedoin a higher standard of competitiOn t
‘}after highrsohool than the inter-schoolxgports league at high 5 |

- school Approximately 50% of this grouB)Levealed that they felt

1athletically inFerior on joining their new team, but had all made an':'.

attempt to overcome this feeling of inferiority by traininglharder

- Eventually, 757 reduced the inferiority factor, while three athletesva:‘

NS

‘ genqrally overcame,' and four were\"not sure" or- "unsuccessful "




¢

:.because the team lacked dedication (194) Eleven athletes considered

APractice. ST E,;.‘. R _ : ' S | JA

!

89

: ro A . . S _ -
' Reflections on performance after high school' An comparision

to their past achievements in high school were also evaluated

B , %
,Seventy—five percent claimed that they had improved because of . : L
. !
’_ A better coach and improved training methon (397), a higher level IR -
. of, competition (25%), and a strong desire 0 achieve (147) ( : 'ﬂ

Those\athletes that claimed their performances had deteriorated §{;5\\-

: (lSZ) felt the\two main reasons were. Lack of practice time (337), and '

their'perﬁprmance'rating had remained static due t0'a-lack‘of 1] i - h : '~\\\'
: S AN ' N . : L .

:(ZSZ); and social'problems‘(217) These social and emotional

: sports (in addition to their major sport) géve them more - .-*J .

"of these athletes found it more difficult because of '"Other ,”

'sporting interests (257), a highe

Problems‘from Continuingf
V The competdng éroup report that: for many (61%), the

continuance in=sport had created problems in their lives _ lt_ R |

'<seems thatithe main problems are; Injury (257), emotional problems v

e

’problems are explained more fully in the discussion section. The

\

39% who stated that they experienced no- problems as a result of
'continuing in sport,-offered the following two reasons Sport is not

:'fthe main interest in their lives (277), current participation in other

~
]

recognition and satisfaction
The competing group was also asked if it was more_difficult

to- continue now than a few years ago. The results showed that 552

_'priorities,‘_such as job, study or marriage (282), newly developed

blevel of competition (172), andi



the age/fitness factor (i2Z). ‘The other 45%'§hobc1aimed.that'there
was no'difficulty in continuing, rehched_this conclusion becausepi
',s 1 the decision to play waslof their_own volition;‘-

;Respondents mentipned.that they had»made’personal,saerifices L
.Hin‘order'to‘continue theirusport after’high.school (597) The major
.dsacrifices seemed'to he' The time involved (34/), studies (127)

: ‘ 4
’ jsocial life’ (lé/), and JObS (llA) | In[spite of the obvious li‘pi sg;;
| sacr:;iEES made, approximately 83/ felt that these sacrifices were »_1'
' worth the effort " The remaining 417 who apparently made np sacrifices, 3
ha;i?a strofx{g"l_o:e\k N“)Art (43/), and could blalance, or manage
L their time effectively (39/) R '
ANALYsIS OF IHosE-ATHLErEslwno.quCONrrNUED«
e e ' L
Reasons'for DisContinuing
' N

The main reasons purported by the athletes for their dis-

/ c0ntinuing, after high school, are conveyed in Table 20 ,Thev
contributing factors to‘t?e.prime reason (as presented in Table 20) :
_ show.a similar trend< AThe reasons are: The. loss of interest (222);

1oss of social life (16%), interest in another sport (14%), lack
y
of fitness/injury (lOZ), job/study commitments (10%), and lack of

ability (10%) .




Table 20

W S .o ‘ o = e
by . Distribution of the Reasons Why Athletes Have. : -
Discontinued Their-Sports Career
Reasons'foleiscontinuing I  Responses’ - . pe;centagesiﬁ i S
Loss of interest' ' R 21 '_: L2270
" Job Commitments. " - - o - flo_ 17y
_ Not good enough R .13 - 132
. Anticipated studies/study R & N llz o
?‘ Time _:. S E ' B 9. 9% ,
'TOTAL R 70 1y
- TOTAL POSSIBLE 97 & 100z

6verall Involvement in Sport

The involvement by athletes in.existing competitive leagues,n

| riother than the sport the athlete attained recognition in at h:

school, appears relatively low (55&);-“However, almost all of those

. not competing in a league ‘say they recreate freqnently Furthermore;'
hthe two respondents who said they never participated in sport, feel
.that the undue emphasis placed on winning at high sdhool, was the

most profound influence on: their lack of current activity

- Lack of Recognition.and Prohlems

vAssociated with Discontinuing '
{ :

The question was posed to athletes as to. th strength of their

feelings when losing recognition after leaving high school

A



° ‘.
%

: Sixty percent of both of these latter groups were sorry they didn t'

‘ continue

a
) . ' . ' 4 N

. : ’ o ’ ' ’ A B V Y
assumption was made -that theSe bthletes actually received recognition

N
1 3

at high school, and that after high school,,they had- lost this

3 previous recognition. With these qualifications implicitly assumed

an overwhelming majority of those who had discontinued their sport ﬁ |
after high school, relate that they were not worried by such a- 7

.reduction in recognition.' An_analysiS'is presented.in Tablele, : ’; .

.1!&

N, S S R R

k)

' Table 21

Degree of Feelings Once Recognition Has Been Reduced
After High School Graduation L .

Degree c* Feelings : _l' o Responses:'by Percentages
‘Highly Upset . « B ST T
Upset - T e 5 . o 3Z"v
~ Slightly Upset B 9. o . 61
~ Not Worried _ a 69 437
Not Applicable o V-' 76,» o 4773j
TOTAL ) 160 - 100%

The single athlete who was "highly upset" reported that he

had e.joyed” the recognition, while the upset" and "slightly upset" :

.group both felt that post high school sport was a big adjustment

- .
o , Ny
Those athletes reporting that they were "not worried" by f

'_a reduction or loss of recognition justified this stand by stating ,

' tbat. Recognition wasnlt important (337) high school sport was a

o L

LA



)

' ,badminton, golf, karate, gymnastics, gravel balltapd . crosse.’-

.
- “

passing phase-(28%); and,'because some weére receiving'recognition in~

‘~other,lmore currént sporting endeavours (20%).

\ : '

(WDiscontinuity‘of sport involvement has generally failed To

produce any problems in the life of the - athlete (68/) The‘type of
problems existing for the 32/ who were upset .over leav1ng sport

»

revolved around a lack of fitness and a feellng of &ethargy from being
R}

«

out of shape Those respondents who considered that no current o

problems existed mentioned that they had developed interest in

other sport (51/), and that :sport for them at high school was. only a T

'passing phase in their lives (lO/)

"-Desiré~to Play andwFuture-AmbitionS': : R S

v

o Athletes not presently playing in any competitive league

L8

-expressed a desire to return to their sport (784) Most still had

&
,ambitions to‘achieve in'either the ‘same pr nother sport The main
RS . (' . ¥

2

- ambitions focused on: Conditioning and'being fit (72%) and - doing well

in some -other: sporting endeavour (217) ~ The remaining group (28%)

who had no ambitions in- sport basically considered that recreation was
&

now theitﬂlain area- of concern ’The\type of rec;eat}onal activities

e
rmentioned were tenhis, scratch" football‘and;basketball, skiing, o

¢ ‘-
ANALYSIS OF THOSE ﬁTHLETES WHO CONTINUED TEMPORARIDY ~
' BUT HAD FINALLY DISCONTINUED

Reasons'for‘Playing“After_High School o o o }"

Sixty—eight percent of the athletes in this sub-ssgtion

'played for over twelve months after high school graduation before

\1\‘ . . - PR . {

:
SR

'}§:~-i:._.'
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Aspirations . .

R

94

discontinuing; 197 between one and three months; lOZ between thtee

and six months; and 3% between seven and twelve months. hﬁn

The level of competition that these athletes played in

- prior to their discontinuance was: professional (3%); University

9

(36%); and minor leagues (61%).

" The reasons for playing are summarized and presented in

Table 22.
| Table 22 = - e K
Distribution of the Reasons Why Athletes Played B
after High School (for the- Continued . 2/
but Discontinued Group) -

Reasons for Continuing | ‘Responses  Percentage
Progress to higher leVels,ﬁ ', 8 . 23%
‘Enjoyed high school sport per se . 7 .. o 20%

Friends encouraged o Lo 4 11zt
TOTAL . . 1 sy

TOTAL POSSIBLE . 35 . . 0 100% .

The athletes reported that the three main reasons for eventually
A .
discontinuing were, a loss of interest (227), studies" (17Z), and :
job commitments (157) On Jthe whole, these findings show a
L)

remarkaﬁle similarity to the reasons why the discontinued group

gave up their sporting career.

. The aspirations of the ' 'continuéd but discontinued" athletes



\

- fun aspect.

95

5
N\

.
reveal“that'8 or ZOZ,Qould‘like to continue in\another sport; R“or
, . . - . fla's oy
177% would like to remain or gain fitness, and "6 or 15% ‘desire to
: . * ‘
re;cé@mence their sport at some future date because of the enjoyment/
£ : , o , ,

3 4]

ANALYSIS OF THOSE ATHLETES WHO DISCONTINUED
BUT ARE PLANNING TO CONTINUE

This sub- grouping of athletes, represents 7Z of the entire
. & .
sample Therefore the frEquency and percentage breakdowns should be

interpreted in light of the small numbers involved

”Reaspns for Discoutinuing Co ) . o

. compared to the initial reasons why athletes Joined the team in'

' The predominant reasons for 1nitially discontinuang after
high school include job commitments, loss of inter%ft, and because
the athlete felt he was not good enough These. three reasons_tOgether‘l

represent 607% of the reSponses analysed

Reasons fOriPlanningfto Continue

Five athletes (487) expressed the desire to’ return to their

former sport because they niss the "team" environment, and because

f they -enjoy sport per se. The remaining reasons include a desire to

be with’friends desire to achieve at a higher 1evel "and self-

satisfaction from achievement The above reasons represent the =

jtotal responses. given for this item

" Two athletes expect to return to profesSional sport, one to

‘University level, and nine to minor leagues Furthermore, the .'

3

reasons offered for returning to sport are slightly different

<



»

o
. é § .

;(highvschool (55%), The CUrrent reaéons for returning'include; a

desire to achieve at a hlgher level, and the enjoyment and fun to be

gained from _sports participation

. "
\

CONTINUED/DISCONTINUED DICHOTOMY

Introduction ' : - I - -

The analyses in this section centres on the stated hypotheses

~and attempts to determine if there are any 1mportant differences in

regard to other key questions Thesé\hypotheses are mainly concerned

. with whether or not the athlete has continued or discontinued their

sport after high school. The dependent-variable\in\all instances

in this section will be the continued/dlsconttnued dichotomy which

’ o R

. is cited in the succeeding analysis under . the paraphrased computor

variable name of "Still Competing

Hypothesis A:. Desire to Become a Champion

"but do not suppor

: school is not significantly related to whe-

.as. Related to Continning in Sport -
~ N T

Hypothesis A: The outstanding athletes who, at high school,
' S have a desire to becOme a champion, are more
likely to continue in sport after high' school
- than those athletes who have ‘no desire to
bec0me a champion ‘ :

: . |
fﬁe findiigs indicate a general trend in the exp&cted direction,

the hypothesis t" the significance level of 05 »

(Table 23). Therefore desirability

come a champion at high
. \ ) . .

: orvnot. L o B e

96



oﬁZ:::ioha%ized in the test instrument hyAthe'item*of""current

Table 2?

. Contingency Table
* Desirability to Become a Champion as
~ Related to’ Continuing in Sport
R -

) . STILL COMPETING
\ . : . y

‘3; ’.Yes o " No
1DESIRE;_‘_les '}5 IR S 8 - 50
Not sure o 6 7
Did not enter thoughts - 3 R B
N . R
‘n= 76 84% n=160

. XZ' ’6 12 df =3  where p = .10
.. ns 05 level of sigxificance ’

CoAs . . Ty

Hypothesis B: ' ‘Interest Showrn Toward Sport °-

as Related to Discontinuing 1n Sport ' ,

Hypothesis B Former outstanding high school athletes .who-
have discontinued their sport after high
school will show less interest in their
‘former sport than- those still’ playing

)

For. the purpose of’ this study, current interest" was

.'feelingslt0ward sport." After the'appropriate Statistical-treatment

i

was applied it was found that the expected relationship, (as stated

the above hypothesis) was - supported by the data (Table 24) at the

of significance

T SR
- - : ) R } . . | )

97



‘Table 24
e : S ' Contingency Table ' .

‘Current Interest Shown Toward Sport as .
Related to Discontinuing- in Sport

e

STILL. COMPETING o
_ —"Yes . No i
N . \ , . N ) ‘4 . . . , ] " - )
* . CURRENT INTEREST:  Strongly like 65 . 57
- Like - o 1 023 - N
*Dislike - ) 0 \ /' 4 .

= 6.65 . df = 2 wherep = .05 N
significant at the .05 level of significance
“*includes 'little interest, no interest and hate

HYQOthesis C: FanilyASocialtStatuS'as
Related to Continuing in Sport -

. _Hypothesis C:_'The ind}\idual athlete who comes from a'
o 0 ... low sociaV status family. is more likely to.
' *." °  continue his sport after high. school than’

* .an athlete from a high social status family; L g;ng

The assessment of family social status level was based oni
‘the research by Blishen (1967) who ranked occupations according tg
’;'fathers income and educational’levels In some instances, the
" athletes whose father was deceased were. ranked according to their
.father‘s last occupation‘k If the deceased father s occupation was
‘not known, the mother s occupation was then processed Thisllatter
',"procedure applied to only two athletes lf[*‘¢ '_’f7f.
' The expected difference between means“is not substantiated

"by ‘the findings Therefore, the propositipn that the athlete who :

. comes from a low social status family is more likely to continue _7

<

98



1

sport after high school thanfan‘athlete‘from aihigh social'statusc

1

family, is’ reJected (Table 25) ' To enable a more detailed investiga-

tion of family social status and soc1a1 mobility in sport, a breakdown-

’ of those athletes who have Continued and Discontinued (Table 26), are..

+

Studying or - Working (Table 27), are Continuing/Studying or

Discontinuing/Studying (Table 28), and who are Continuing/Working or:

Discontinu1ng/Working (Inble 29) according to three levels of social

Q

status, are prov1ded for analysls . Upper, - middle and lower social

. 3
3

status categories were derived from the original mean of the

Blishen Socio—Economic Index One half a standard deviation either :

side of the mean represented the boundary for. the middle—class group

‘ This group 51ze represents 34.137% of all the respondents as specified

by normal sampling procedures (Weber and Lamb 1970) The raw scores_

\

- on the Blishen Index that make up the categories are also reported

f. ;ypothesis D: Scholarly Pursuits as Related . i

- to Continu1ng 1n Sport

Hypothesis D:

Lea
sport

Thq:e athletes attending Higher Institutes of .
ing are .more likely to continue their
-school than those not -~
institutions

attendi‘g s

ﬁ\rhe expected relationship was confirmed when the current

o study revealed scholarly pursuits to be significantly related to - h’

continuance in sport aftér high school (p = 01) ' In terms of

hypothesis D; those athletes presently undertaking courses at any

post—high school educational institution are more 1ike1y to continue,p' -

with theif‘sport than those who are currently working (Table 30)
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Fabie 25
Analysis of Varianee {v"t"—teet -
Family Social Status by Still Competing

=== =
‘Father's Occupation’

Source o D.F, Sum of Squares eMeen Squares F Ratio -F Prob.

Between Groups =~ 1,  4065.0000. ~ 408570090 - %G.250 0.435
. Within Groups - 1572 - 1982403.0000 1 6463.1758" v T

TOTAL s 986&68.0000

.*Two Tailed Test o "t"—fest ns at .05 level of significance
Group ‘ , ‘Mean pf Blishen Socio—Economic Index

i
¥4

: ’ N ‘ . . . . . B\;\ ’
. (1) Competing. ~ - '116.4 _
. (2) Not Competing- 125.4

.8

Table 26

k Frequency Table : -
.AHierarchy of Family Social Status as .
' Related to Still Competing

f‘

Hiererchy' i-_, Rhnge of" "" - Continued L Dieeontinued
L - Categories ' 'Percentage, - - Percentage

Uper 2= a1y . 20m

Lower . 163 - 297 25w TS

*Not Scored - - S T

TOTAL. . e 1002" 7 1007

: 7."[ *indicates those athletes who did not reply, had deceaéed’ ‘
parents or were unable to be coded. - - . - G

ts

,__‘\\V\ .
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. Table 27

: Frequency Table e ‘\
Hierarchy of Family Social Status as Related to TN
Job/Study Dichotomy ' : o N\

Hierarchy - - Range of 7' | Study - " ~Job
: - Categories . =~ Percentage o Percentage . FURAN

Upper 2= w0 0% Y
Middle 42 - 162 st s,

; Lower R 163 - 297 - B S V2 2

4. ANot Scored o er. g

- €

TOTAL o - 1007/ B f | 1002; .

*1ndicates those athletes whf//;;\hQEMrepI§. had deceasedx

parents Or were unable to be coded.

Table 28

’ thquency Table ‘
Hierarchy of Family Social Status as Related to
' Still Competing and Studying T

By

i:Hierarchy.'-:', ~ Range of - - Continuing and 1 Discontinuing
‘ ' ' Catégories. -~ - Studying - -~ . .- ¢ and Studying -
R s Percentage L Percenrage

upper 2= 41 26x . . 3%

Middle . - 42-162° . ax c o el

. Lower .. . 163 -297 - . 202 293

e - T 7

r.’*Nor’Scored ¢ ""‘ B I N ';f; 1021r;ﬁ  R 0%

LR

o momr - moz L me

o *indicates those athletes who did not reply, had deceased
parents or were unable to be coded S ,

o



LR

J o
( ’ _ :
< : Table-29
‘ Frequency Table ,
o Hierarchy of Family Social Status as Related to _
T Stlll Competﬁng and WOrklng
‘Hierarchy - “Range of Continuing and ' DiSCOntinuing
o - .. - Categories v Working - and Working
o e T . .. " Percentage - @ercentage
Upper - . 2- 41 7 o0x 2w
Middle 42 - 162"{' S ssn 55%
‘Lower 163 -2977 . 45% 41
“*Not Scored N 4 22
e - : /"‘ _ R ' . .
T 7 S .
~ TOTAL = - -.IOOZ",' lOOZ

- *indicates those athletes who did not reply, had deceased
parents or were unable to be coded. ‘ . , :

/
‘ Table 30
. Contingency Table _ '
_ Scholarly Pursuits as Related to
U : * Continuing in Sport .
STILL COMPETING .
_ - Yes . - T No -
CURRENT OCCUPATION: ~ Study . 39 . 45
. ' - _ *Job Lo 18»‘:"'. .58

o= ’_57 o 103

A.nei60c

"2 = 7.6 'df‘='1 - where p = 0@6

‘.significant at: the .01 level of significance j

- *includes one athlete who was ‘ot working

P

102



Related‘Findings ' - - ' o e o ,

The data concerning the continued/discontinued dichotomy

P

Aindicated»a significant relatlonship (p' 01) between the influencing

4Of the athletes' attitudes after high'school'and continuing. ‘It seems'
that those athletes whose attitude was 1nfluenced by anyone* after

Vhigh\échooi were more 1ikely to continue than those athletes who did

. nod perceive their attltudes to be influenced (x2 = 7 7, df 1

where'p 005)
The,findings related to the‘continued/discontinued,dichotomy_f
’ . N . . . ,"'_ . 1

”revealed insignificant.relationshipsi(p =‘;05)'whén'the‘variables‘of I

3 i

- final team standing,_school-Size and sports played were cross-
tabulated.with Still Cohpeting' Interaction effects were also

“statistically treated and found to be insignificant (p = 05)“

103

.example, the 1nteraction of final team standing and current occupation,,l.ﬁ

school 'size and current occupation, final team standing and life E
<inf1uence of the coach and final team standing and desire to be '

champion w1th Still Competing as the controlled variable, proved

insignificant.

‘ Introduction o L . S '(;?ii.
‘ - . P . . : T ‘x\

The following section involves an, analysia of selected

FOOTBALL/BASKETBALL ‘DICHOTOMY - . - win-. ,

o4

'relevant variables which are presented according Fo whether the

high school

a%hlete participated in football or basketball at

*regardlesszof positiVe or negativeﬂinfluence

i



i [y

Related Findlngs - High School Partic1pation

' advantage to them is that of social interaction.

:.fgraduation. Football players report that their:jo}
~was most important while basketball players consid-

"studies fo be of prime importance (x = 10.7, df =

Basketball players presented slightly different reasons for

the desire to become a champiOn athlete at high_school. Whereas

[

f'the_major reasdh'fér both football and basketball players is to
~improve and be thefbest:one can,:basketbadl players'stress the
.love:of the specific game7more often than football players. Football'

h:players by comparison, appear to have a greater desire to be
v . C _ : S o . R

'professional athletes.

The empirical data also showed that football players were.

'gdven significantly more advice (p 05) about attending university A
than those playing basketball (x? = 5.8, %f = 2 where p 05)

A further difference in opinion between football and basketballf"“

players portrayed in the assessment of the gains (benefits) from

bplaying sport at high school »The“reSults are\presented'in Table-3l.

\ .
As evidenced, the football players perceived the gains to be self-

confidence and self esteem, while the basketball players indicated the

t

Related Findings - Post—High School Participation

The priorities for life which are established by the athlete;

after high school differ significantly aCcording to the sport played N

' R'(p 01) These findings are based on the stated preference for

-

.job, study or- sport, as the most important area of coneern after

[

' potential job

*tudyaor ensuing

,here.p ~i1005); N
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. (212). =

vfootball as compared to basketball

]

The two most important reasons for the continued'enjoyment,
of sport after high school, also vary depending on the sport played.

BasketbalT Jlayers stiIl<ERJoy their sport because they are playlng

in a higher level of competitlon (20/), and for the particular
characteristics of the game (204). In comparison, football players

freport‘that:enjoyment has.continued because they are more knowledgeable'

(in terms of sport strategy, Sklll improvement and training regimes)

(21/), and because they are playing in a hi&her_level,of competition

SEREL . - D“

Reasons for discontlnuing also dlffer by/mhe sport played

: Football playe strongly report a 1oss of interest (27%y as the C

most salient reason for discontinulng, while basketball players contend

that;they-were,not good enough,for'the-team or that’ the team was -

'already established (24%); vFurthermore, the problems'created7by'

the discontinuance after high school reveal a difference between

’sports.‘ W?ereas 40/ of the football group indicated that they

experienced adgustmeiikproblems from discontinuing, only 22% of the

basketball players per eived existing problems However, the types of

"problems exposed by the gtudy did not reveal any major differences. for

< &
- o -

The'time-involvement factor, in termsdof hours played during.'

‘the season, proved to be significant when comparing football to

‘basketballs Football players during their season trained and played

van average of 12 9 hours a week, while basketball players actually B

-~

"h participated for-9.7-hTurs’per week This finding was\significant :'._

at the .05 level of significance %9 02).

[

1106
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Related but Non-Significant Findings o

The football/basketball dichotomy was not an important - N
partialling technique in establishing 31gnificant differences in /

the follow1ng relationships (p 05). The sport played ha‘kno

. 4
effect on cont1nu1ng or discontinu1ng, level of present competition

g

resentment, or gaips from competing in high school. ‘Neilt:her.di(.1
the,dichotomy‘Show,any major'differing reasons when cross-tabulated
with studybandfor job interference,;soccess'and;carry—overlvalue, a
-statusyadvantages, or reasonsffor'chtinuing in sport..,Sacrifices
made by.the athlete to play sport and’loss ofurecognition after

- high school also revealed no major'differences‘accprding'to the '
'Sport»played The hours of 1ntere§t, according to ‘the sport played

[
¢ ~

showed an inSignificant difference (p ‘OS) Football players
. ¢ .
,watched,.read or listened to their sport.an-average'of 8.l'hours a o

o

‘week during the season, whereas basketball players spent an average

of 8. 7 hours per week watching, reading or listening to their sport{j ‘ .

.+ JOB/STUBY DICHOTOMY -

Introduction - L ;"' . | i o : A e
‘The relevant variables, in this section are subjected .to ~ *

_analysis'on’theybasis of the cdrrent occupation of'the'athlete ~Ihis
particular dichotomy involves only those athletes that ‘are still

‘competing, and the results do not involve -any of the formally

presented stated.hypotheses.f The variables that were_determined to -

_be of interest are based on ex poSt;facto hypothesizing, and are

'presented because'of'their_potentialsexplanatoryipower‘
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lSerendipitous Findings - Post Hig_ﬁSchool .

‘1

Paé cﬂ“ation

those&athleﬁgf who are presently working are 51gnificantly found

.to be cqmpétlng in either minor leagues or not pompeting at all

3

when compa to those athletes that are currentl involved in
S y

_ studies (x* = 14 3, df = 2 where p 008) This latter group is .

¥

L ¥ 35

" more likely,to be found ‘in the UnlverSity or professional leagues.

N

AHowever, the finding is explanatory because of -the high percentage

of athletes who are currently studying at the Univer31ty of Alberta

- Another findlng which was-expected and SubseqUently verified,l

>is_the5relationship between current»occupation and ' current priorities

in llfe " That is, those athletes who are currently working emphasize

" a job as being their most 1mportant area of concern, while those

-

"athletes studying at present stress studies as the most important

x5sphere of current concern- (x 53 5, df 2 where p= 0000)

VAN

: because they are more knOWIedgeable (124) In comparision{ftheft'

» of the higher level of competition (23%) and because they are more

A substantial difference occurs in the reasons why the
athlete" still enJoys sport after high school l The athletes who_
are.currently studying determine that they still enjoy their
sport for the specific characteristics of the game (24%), because ‘H

o? -

they are involved in a. higher level. of competition (164) and
athletes ,who are presently~working still'enjoy’their sportwbecause‘

knowledgeable (23/) ' Thus, for the job- orientated athlete, the

pecific characteristics of the game fail to become a major .

influencing factor in why they still enjoy. sport after high school.



~

The.reasons for discontinuing sport also differ acecording u\\\\
4to the athletes"present occupation. Those with Jobs attribuj%\ ‘ ! |
:their disc0nt1nuance in.their former h1gh school sport to, job \
commitments (24/) and a loss of 1nterest (20/), whlle the studying

‘
group specify a loss of &nterest (24/), and that they were not good

4

'enough or»the competitxon was already ‘established (20%) .

'Related but Non—Significant Findings

_ The Job/study dichotomy failed to reveal any significant

(p OS) relationships with the following variables self—

perception of . ability, desire and strength of . desire ‘to, be a champlon, )

_gains from high school sport and life influence of the . coach at

G

_high school " The post high" school variables also proved insignifican;
(p = 2055 vhenncross—tabulated with‘job/study,>.These variables are:
'stody and/or job sacrifices,.feelings tOward sport, tbf influencingl
of attitudes, effects of marriage and feelings of inferiority |
Reasons for type aof gains from sport at high school, the
‘"carry~over valne.of sporting_success, athleticdstatus advantages;

'»landAtype of problems fton'discontinning do not'differ wben comparing

: .athletes who are studydng to those who are presently holding a job




" CHAPTER FIVE,
DISCUSSION OF RESULTS *:;///. e

The findings presented in the previous chapter are considered
in greater detailfin this.chapter An attempt'to'relate these
findings to socio- psychological theory dnd sport sociology research is

also undertaken. This is done in an-effort to gain a thorough

understanding of the results.

b

'HIGH. SCHOOL BACKGROUND -

The high school background of outstanding athletes was -
"‘examined along the following dimensions reasons for playing, :-

encouragement by othersf self—perception of ability, recognition of

- .ability by others, desire to be a champion, enjoyment of particular '

sport, role of the coach, privileges gained, sacrifices made, and the
value of participating The relationship between some of - these
'Variables and continuance after high school,‘is also'discussed;

,.p OutStanding athletes say theykjoined\their high school team-‘A
because they played in the particular spoqt prior to high school

Such information conforms to the. notion that Orlick (1972) and

Scott (1973) present That-is, athlete s sporting interests are~'

e

| shaped in ‘their formative years k This is evidenced by nearly half

of the sample joining their team at high school because they had "played B

it and were successful'prior to_high school" Socialcinteraction “

110
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and achievement values rated.reasonably highlas the'next‘most
fimportant reasons for"joining the particular team. Social interaction
was‘referred to'as the enJoyment of playing nith friends or: making |

_ new friends and the team atmosphere surrounding the sport at. hlgh _
school. Achievement values were specified.as the desire to advance'.
to higher levels of competition after high school to‘perform“asv
well as p0331ble,'to improve, and to win Prior playing and success PL
‘in competition at.junior high was con51dered by the author to be a-
tacit-camouflaging.of the values of status and~recognition ‘“If an
athlete was successful at junior high, one of the anticipated reasons
for Joining the high school team would be the recognition value |
‘The concomitant recognition and statu\ potential would not only
enhance the deSire to continue after Junior high but also enhance
the athlete s self-worth If the author s interpretation is valid
vthen the reasons presented by the former outstanding athletes fov
participating at. high school do not greatly differ from research

‘findings on athletes per ‘se. For example, Tumin (1954) determined

, ithat athletes participate to: win, to demonstrate their skill, and

[

.for companionship O’e of Kenyon s (1968) prime reagogs for competing
‘is the social experience, as 1is Alderman s (1974) . affiliative
'.dimension This dimension is described by Alderman as fear}of
social isolation, need for self evaLuation, and availability of L
‘gaining self—esteem through affiliation | | j‘ B
. Once an athlete had made up his mind to play in the football

.'or basketball team, the de31re to improve and eventually become a

champion, was evidenced in 682 of the responses Many of theﬁ-



athletes (47%) affirming their desirefto be a champion declared that

theidesire.was "very strong" This particular finding presents.
. partial ev1dence as to a- 31gn1ficant number of high achievers
amongst_the sample. ,Theistriving'towards a challenging goal is

~one of the criteria presented by Atkinson (1958) and McClelland

(1961) #s being representative of azhigh‘achiever. The reason‘for

-the;strong desire to achieve at higher evels ‘of competition after

'__high school is due to the positive incentives associated with playing

1Y

1‘.~professional sport, a desire to be best at any activity that is
-: tackled, and the status and recognition value of performing

'successfully.

'The finding regarding popularity‘isbalso in'harmony witht‘.

the speculation advanced by Rehberg and Schafer (1967 1968)

ASocio—psychological theory suggests ‘that level of aspiration
. 1s partly determined by self-esteem and that self-esteem
results . partly from positive appraisals from significant
others. It is likely, then, that the prestige and ‘
popularity enjoyed by athletes (especially successful
~athletes) enhance their self-esteem, which in turn results '
iin higher career goals (p 739).

- The relationship between the desire to become a champion'

‘\

'while at high school and continuing after high school was not
‘substantiated (Hypothesis A) In general, this finding reflected
che similarity of attitude of both the ccntinuing and discontinuing.
_groups towards achievement Both groups had the same desires to

becOme a champion This result also tends to- reveal that the mere

: .
expression of the desire to. become a champion athlete (within a-

jfavourable sporting environment) does not have a significant effect
'".;on whether the athlete actually attempts to. fulfil this desire after

high school The explanation advanced for the rejection of

oo SRR PN
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‘ -ﬁypothesis'A'is that there were,too'many_intervening:variables
occurring bétwéeh'ché initial.desire to become a champion;_andiwhen
the athlete eventually made up bis mind to continue.or not,‘after‘
_high school. Birch and Veroff (1966) describe all these potentiaL
variables under the general heading of motivetion ‘PositiVeﬁand/Qr
negativeuincentives during tbe biganchool*athletiC career may';
enhance or inbibit performance : SUCh.inCentives as-playiné" |
.professional football, rece1v1ng awards,‘and adv1ce and encouragement
‘may enhance thevathlete s’ incentive to COﬂtinue Negative 1ncentives
1such as lack of ability, lack of recognition, and Self—percept10ﬂ Of
the athletes own mediocre ability may inhlbit ‘the desire Level/of -; NS

)

aspiration,inegative and positive feedback derived from: performance, o

n.

o and levels of activation may also affect the athlete s final decision

at graduation The diagram below 31mplistically represents the .

elements involved in the above explanation of the rejected

_hypothesis S _'_';. - .'” S N

[

Some Intervening . Graduation -
Variablesf I '
" Initial Desire - o -Positive/Negative ;" - Decisionlas:to
- tobea o .. {Incentives -~ - . whether the ‘
Champion . .- Yes +~ Performance - |- . athlete continues_-; '
.o : . ‘ T T op ‘
Level of- Aspiration s discontinues his

} _ Level‘of Activation : k;,high school: sport
No -+ |High/Low Achiever’: R .

- Athletic High School Career .



\ .
Ifthe athlete makes a d8C1810n to continue’ at the end of his high school

athletic career, then he still has the Opportunity to strive.to become a.;~
champion athlete in hlS former high school sport CIf he discontinues

the potential for becoming a champion in hlS former high school sport '

is virtually non—existent The-only avenue‘open for this athléte‘.
.rto become-avchampion,-is to £aké,sp"a new sport orlcontinue one ot,
his other sports he may have been involved in’ at-school or at a i‘
| ‘club 1evel E b
Apparently the reason for most athletes stating a lack of
.,desire to become champion athlete,is ‘because such a decision meant

“hard work and involved c0p1ng with many - derogatory aSpects.v
'.surrounding,competitive sports. ‘Such aspectS'include.an over;'
emphasis on winning, authoritarian coaches, and conforming to
._4unrealistic athletic demands ' These athleteslmay have also lacked
.abilityd, This eXplanation is based on the finding that the 1ack of
desire existed with many because ‘the fun and enjoyment gained from

sport would have diminished if - the pursuit of achievement had been f' .o

.'adopted by the athlete ' -_: o ;'_»'vﬂ!.'_‘__' :jfv_sf_:». ; S

o ‘athletes received encouragement while at high school The major :

. ;80urCes of enc0uragement were identified as’ the high school coach, :

»

. family, and friends, in that- order Apparently the influence of the o

'family and peers is not as pervasive for. Qutstanding athletes as is’

7 T
v 4

‘ 'for athletes per se. Synder (1972) found the same results as the
fcurrent study, in that the high school coach was considered by many

: athletes as. an important role model In contrast Cowell (1960),

:ﬁtﬁ:



o perceived as being knowledgeable in terms of sports skills _'The,'

115

Rehberg and Schafer (1966), Orlick (1972) DuWors (1973); and . o )
»lEitzen (1974) all found that ;;rents and peers play the largest and | '
-perhaps the most 1mportant:role 1n_encouraging athletes.
) l The explanation‘of the reported.difference-revolvesjaround '
:b-the'highfdrive for achievement-and the specialist;role of thelcoach.

»in,meeting thistachievenent.goal.' The.coachlwas-perceived'as-‘ |

‘ iéportant‘by:the outstand}ng éthletes hecause_of'his COnstaptfcontact

in-assiéting the athlete'to'improve'his game,~and‘beCause he was

coach s role, as a referent person was further enhanced if he had
Iformerly played the game Phillips and Schafer (1971), Synder.f

(l972) and Orlick (1972) all attest to the coaches role ss a

‘ ,"significant other.' It therefore seems that outstanding athletes
may receive as much encouragement-from_parents and'peersaas_from the -

coach but, 7hecause the coach is a key'variabletin the"athlete's'v 3

;~‘g0als for further sporting achievement; the athletes value his '
;ff enCOUfagement more. Further evidence that the coach is seen as an E .fvﬂﬁﬁlkff\\
g important figure in the sporti g?ﬁevelopment of‘the outstanding |
| athlete at high" school, is ihé contention by the athletes (SSZ), that

“the coach played a large role in their athletic success.

&
o The advice the coach gave regarding University attendance

. was considered to be infrequent or non-existent ,This'finding does
. . . |
not_concur with Synder s'(1972) researCh - The results frbm Synder s
v S
'work suggest that highly competent athletes are given frequent

[N

':.educational advice about College attendance in the United States,-;

'V'This is’ done primarily b'cause the coach wants to further
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the athete s"spo t1ng caree', 3 /or because the~Coach‘desires self glory.

H‘ In Edmonton,AO/ of'the athletes claimed they never received any advice
about attending Univer51ty' Of'the small percentage.o; athletes who -
»réceived‘frequent,advice 817 of these claimed the advice was both

A sport. and academically—oriented .The difference between Synder s s
i(1972) research findings and the current study is thought to exist
| because of the high degree of importance placed on athletic | |

'cscholarships and sport in genéral in- the United States 1n comparison to

Ccamaa.

| _‘ :Most‘athletes‘saw‘the_coach's influence on‘their livesfasA

'being 0nly “some’gif "little * When itkwas perceived as being. oy
great" (21%),'the type of 1nfluence was in the form of encouragement

'and motivation . The most predominant type of influencelw1thin this

iframework,nas the value of.dedication to a‘task, especiallxriﬁ

: success is to be attained. .Once againbthis result;contrasts Qith"tv

the findings in Synder's (1972) research;"Nearly.half of the " tarsf.

'72) study reported that the coach had a great ‘deal

in Synder's.
\ . .

of influence 0

their lives and possessed personal qualities that the

2

to emulate The reason for a difference in results

i th1etes~tr1eq
'd;e apparent importance of United States high school
'coachls within the education system These coaches are able to j
' Sl;diIEC ly and indirectly obtain athletic scholarships, establish

contacts," and then use’ these contacts and acquired influence to
.v'i.‘the benefit of the "star" athlete Therefore, they become highly

fﬂimportant reference people because of ‘the extrinsic rewards that

‘v'they are able to acquire for the athlete ' In'Edmonton,'any'influence{

o



on the athlete is seen as being largely dué to the specific L

' . S £ , : -
. personality of each coach rather than his ability to get an athlete
-a position at a'particular College or University."Consequently the :

’zathletes in. Edmonton do not find ‘the coach as much a referent person

for influencing their liveg as do athletes in. the United States

The former outstanding athletes in the present survey did

not, in general feel that they received an abundance of SReCial ; KB .
f

J""

,pprivileges because of their athletic ability However, almost all 'i ,
»of the athletes individually reported some privileges as a result

of their athletic ability The outstanding athletes conveyed the
_opinion that the teachers most 1nterested in.sport gave them
',_privileges more frequently than teachers without an avid interest

in interschool sport Such prlvileges included missing classes,

'Vextra gym,use leniency in disc1pline and betterﬁgports equipment..

Athletic ‘status in . the high school.system was also o

‘ ".anticipated to ‘be reflected in the degree of resentment held by other
lstudents toward the outstandlng athlete Forty—three percent of

vthe athletes c¢laimed. they- received tacit or verbal resentment at some

stage of their high school athletic career — mostly from fellow players

'The reason for such resentment lies in Rehberg s (1969) |

"visibility" of‘the outstanding athlete especially the perceived

-privileges ‘and status granted to the athlete throughout the sporting

' season._.Thus, status envy was. evident to a. certain extent in many

- schools.. | ?

| The assessment of athletic status was largely;determined on

a. subjective basis from the questions concerning evidence of -



ability, privileges, resentment from others, and gains from being
*outstanding in high- school sport. Although there is evidence to
suggest that athletic.status does not seem to be as powerful and
bimportsnt in Edmonton as in studies reported throughout the

United States (Coleman, 1961) (Eitzen, l974), athletic status still
exists in the Edmonton school system. Friesen (1969) discovered
"vthe existence of the importance of athletic performance in a cross—.
national Canadian study.f Unlike Coleman s (l96l) evidence, which

’ 'suggested that the student athlete ranked very ‘high in the :
..school hierarchy, Friesen determined the academic pursuit to be most

\v

valued in Canadd This was followed by athletic involvement

f‘“Therefore, the author feels that athletic status, while existing

in the high schools An Edmonton, does not play nearly as large a

part in high school life as it appears ‘to in the United States

: OutstandLng athletes in the present study revealed in
) general, that they made very few sacrifices in order to play their

‘sport in high school‘ The.basic reaSonS'for this occurrence

‘¢

"rests on the fact that firstly, the choice was entirely their 0Wﬂ,4and
' \

AN

secondly, because high school Sport was: conducted within the

physical boundary of the school and training occurred immediately

Qatter,school Sport was, therefore, still considered as part of the C

.';schobl day. S L ,".u .

’ Each athlete was asked to ascertain the individual gains

}:to be made as a result of being outstanding at high school The first.i‘

three reasons proposed are all intimately related to Festinger s

- (1954) theory of social comparison This theory contends that
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- eventually becomes "

"thefOutstandingfathLetef

_others more frequently.

each individual compares himself with others in his environment} If

this comparison is favourable to the self, then positive self-worth

- 1s .established. The three main gains‘repotted in the'study are:

Yo

- Self-confidence/self-estdem, social interaction,.and status-—

' recognition. Whenvthe'athleteipefqrms at a competent level over

agperiodfof timgfhe receiyes,self—appr0val and'reinforcenentvfron

.signiticant.othersf ‘The‘consequent seiféreaiizationhof connetencyg;
alsogprovides him nith‘nOSitiGehfeedbach. Under:these circumstances;'
1feedback and'reinforcementfaSSist in:the-development of self;esteem
.andise1f4confidenceA Such a process has been identified in other ‘

' ‘1studies by Blrch and Veroff (1966), Heckhausen (1967) Maslow (1970);'

Scott (1974), and Alderman (1974)

»Social interaction.and status—recognitionrare-also

. <

intimately related to the process of social comparison. The out- -
' standing -athlete performs competently. This competency positively

‘reinforces the athlet{[ ka,'-kf—image; ~ThiS'in turn gives him the -

required seiffconfi; 3 performing at a high standard He -

t_'others at the high school Whenv

vrecognition from othert i; this prpvides a further heightening of

_his-own selffworthl Ot? *Tudents begin to take an interest in

inds that he begins'to interact with-_

j gains increasing self-confidence in

.IJ'

handling nany social'si'i ?ions; Iftthe consistency of athletic

:»performance persists anddhe continues to be recognized by other

students and teachers, the outstanding athlete is- given a high

fstatus:positlon within the school The acquisition of this status
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. is brought about h} a‘comparison‘of self-worth mith others, by
others. He also begins to compare his status to that of others'and o .
eyentually'incorporates the»value.of status into his own

npersonality. | | _

| ln conclusion, the three main responses Of,self—confidence/

Iself—esteem, socialiinteractioné and status;recognitionyreflectﬂthe
development of'the athlete's'perSOnality in a positive.environment a

| at;a key developmental staée in the life of the athlete~—-a tlme
for an 1dent1ty search Therefore, self—confidence, social' - i B e ;

interaction and status, becomefimportant‘means of prdviding the

athlete with an identity amongst his‘peers;and elders— he values .

4

these traits.

ra

The outstanding football players place a different emphasis
on the gains from being outstanding at high school when compared
Ito basketball players Football players stress. self—confidence

"and self—esteem as - the most 1mportant gains from their athletic

2

tatus, while basketball players 1nd1cate social interaction as
b ng the most 1mportant gaiq The specific environment surrounding

each sport[may account'for.this differenee.
S : Ce \ : P .
sood o T \ : C .
. Football players are'involved|in a large team in which the
.1specificvcharacteristics'of strength and determination‘are‘required. L

4+

_ They also seem to have a keen sense of competition. Football is
.Canada‘s,most-popular summer Sport, and probably equal to hockey v

injprestigeiqn'an overall]level, These three factors would

. appearito combine to give the football,player a sense of accompliSh~
: o ; g e 2 , CORpEES

o (/éentfrom outstanding'performances in'‘a football team - a sense of
< T




‘personal accomplishment. In turn, this accomplishmert in afsport

that is given so much publicity and prestige_would enhance the

. _ L o : .
football‘player's own self-confidence. Therefore, this trait is

l" ‘ PN . -
highly valued by outstanding football players..

[_In comparison,'basketball‘players receive a great deal more
individual attention because each member is highly visible in a
small team: Further, ‘basketball lacks the same importance'in

“

'<Canadian society as football. Basketball is popular in Edmonton
mainly at the high school level and Opportunltles for advancement

are imited Personal ambltions are therefore likely to beless

An énff;f£;>b38ketbéll as for-the football player of outstanding

N

ability 3Thus, with the 1ndIVidual recognition ‘and lack of
: \,4

-potentiallfuture opportunities for- advancement ‘the basketball
. : 1 . :
player is'likely to perceive interaction w1th others as being more .

‘ importanu thanvthe 1ntrinsic;self—confidence Therefore, ba§ketball

dplayers value soc1al interaction as a benefit from being outstanding, ;

Y
- ~

'-more so than self—confidence

&hen the outstanding former athletes were asked to describe

the value of interschool sport to the 1ndividual participant, the

o i
f

lmain valbes were determined to.%e social interaction and thev
. 1 ,

competitive aspect of sport Underlying the co petitive aspect .

, dis the value of achievement This. is" closely _’lated to Sehafervs’,, .

. (l971) study in which- he described the role of ac " ntoas being'
among the most de51rable of all virtues" (p 7) Social interaction
'rates high for outstanding athletes and once again validates the .::

work produced by Tumin (1954), Kenyon (1968) and Alderman (1974)

-
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g o o » an » i »
'gTﬁe explanation for the establishment of social interaction being

high onffhe list of valﬁes liés in:the‘generalization of values to
‘wother‘péople. That is, when asked about the gains from being

outstanding,the‘reépdﬁses revolved around benefits for the self.
*When surveyed qn’what the values are to- the individual, (i.e. the

'géneraliiea4gthgr) ghe resﬁdﬁsés centéfed'more'qn'the enjdyment
éurrqunding :hé téad’env%réﬁment. In other wérds, thé odtsfanding

_athléte#igeneraiizedvto éther pééﬁleiﬁhen askeditb eyéluatelthe

. bénefits of’iﬁferschopléparficiﬁation.5 Tﬁey did,tﬁis,becaqsé they _

'~ persoﬁé1ly‘énjdX§d mékiqg.new friends,~ahd a1§o'BeCaus¢:it_is a -

‘ _ﬁo?e taﬁgibie Qalde} Achievement.ﬁalﬁes aq& seif-esteem aré.

nebulﬁﬁs conﬁepts. fhe‘athletes méy:haeraiso:been.soCiqlly

_ . o

\ t B o ‘ » Lo .w.;;;: ¥

. -conditioned by the espoused values of sport when_answeriné this
: questioh; )
‘%“ , o . . o
R POST HIGH SCHOOL BACKGROUND

The‘post‘highjéchool backgfouhd.waS_examined éloﬁé thé :
fgllowing_diﬁensions:"éurréntlféeiings of the éuté;anding'éthietes'
_ égwari;ifeir:high‘ééhOOivsport, influeﬁ?e of 6tﬁersfog-athléficv
' career;aftér>high school, infiqenéé\6f\scholaéiy;and[or.dCCﬁpétionai .
éuréui£ on}ghe‘Spérts.éaréer, sociai_mobility,'igflhenég ofVﬁarriage;"
perééiﬁeducarr§jdver”beﬁefits frgm(highfgchoolfspof£ t9,cu;re§F. i
‘ lifeétyle'paftéfns3 andvberceiygdAstatuékbengfits‘from-higﬁ_gchbql
spd;t carr&iﬂg~ovéf to cﬁrrént sportiﬁg intere§ts.> This séctioh.aiso._
attempts to ekﬁiain‘thg s§écifi§:reia;iohships bgt&eénxdésifg ﬁé be
~a chaﬁpion andnconzinuihg, social’stétus aﬁd.cohtinuing,$qholar19  |
_‘puféuifs:énd égﬁtinﬁing;,épd.the at;i;Qdes cowards‘épbtt>af£é;.h;§h
‘_SCBooi_énq disé;ntihﬁingi



. A . . . :
" Very few of the. atliletes involved in the study were married
C : . N S o /* .
(19%), but .of those that were, nearly half_%tated‘that'their wives
S o , ' o o ‘ 1
“made no appreciable‘difference to their sporting career;i,Ihe_

athletes came to this.conclusion becauseltheir wives were as

sportsminded asftheyawere. The same response was,forthcoming‘from '
the'group who_cqncluded thatltheir wiyes Bssisted'in‘their‘athletin
career. “ | | |

Ninety seven percent.of the entire sample claimed they

‘either still "l;ke"3 r' strongly 11ke the sport in which they were-

)

considered outstandlng at high school. InAspite of thisofinding

ther@ is a significant relatlonship between the athletes current

-feelings towards their high school sport and discontinu1ng (Hypothesis

B)._ The relationship determines that those outstanding athletes who

have discontinued their sport after high school are more,likely to

view this sport uithiless interest»than thoseé athletes seill COmpeting.

This significant flnding may partially be explained by the reduction‘
k in recognltion and status of the. athlete as a: result of his lack of -
partiCipation after high school. Without the positive feedback
-surrounding performance,-and without the positive 1ncentives this
feedback creates, the outstanding athletes may have turned to other
areas'of interest (sporting or non— porting) to gain self esteem
"and prestige Lack of interest may also be explained by the
'avoidance of boredom propOSed by Birch and Veroff (1966) in which they
estimate that the. individual shifts hié inrerest to avoid the pain -
,of fatigue ‘This may hold true, especially for outstanding hthletes,
as their sport commitments after 50 many years: of high level and: .

)

. competition may have‘produced strain, Another explanation mayYSimpIy

123 -
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lie in the belief that these athletes have considered sport at -

. ‘high school to be a passrng phase A phase in which their 1mmed1ate

goals were reached. This explanation also correlates wlth the
research by Birch and Veroff (1966) on motivation, central interests,
and a shifting of theSe 1nterests when the challenge of achieving is
lost | |

Houever,»some of these'outstanding athletes VHo‘haye .
. discontinued after high school still showed_an‘avid_interest'in,‘
:~Etheir former highischoolcspOrt. fTheﬁtno.reasonswfor the.maintenance‘

: : [
of thiS‘intereSt are; firstly, the nostalgic good times associated

i)

'withdthe sport at high school and secondly, the athletes
identification with the sport They understand and appreciate the -
| commitment: ability and strategies employed by other athletes, )
vespecially when they are viewing a game

| Outstanding athletes were positively influenced by others~
::to continue their high school sport after graduation Regardless;. ' _»'; i..
of whether the influence was perceived as positive or negative, the’ : |
most important'agent of influence proved to be the coach @the

'former high’ school coach or the coach of the current or anticipated'
dteam after high school) ‘This 1eader either turned athletes on to -

;-sport or turned them away. The personality and philosophy of the

}:coach or coaching techniques per se, were. prominent reasons gbr

‘maintaining the athletes enthusiasm or destroying his interest in

~vsport  These results concur with the work of Ogilvie and Tutko o N 5
.',(1971)’ Schafer (1971) and Synder (1972), whb discuss the coach as ‘-f

,being a significant and powerful role model a 1eader who transmits

. values - An interesting feature of the present study finds harmony

[
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' ‘with'émithfs (19?4)'research."That is,. the\most-important influencing
agents do not rely on mass media for support and 1nfluence, but onv

l. direct assoc1ation with the coach and friends of the athlete The
.reason for the athlete perceiying-the coach as being an important '
dinfluencer(as explained earller) is. because he is. the most
v'knowledgeable referent person in terms of athletic skills 'Thus,

lthe coach becomes the mostiimportant agent in assisting the outstanding .'

athlete to attain his athletic goals
o ca

f A'majority‘(64%) of the.former OUtstanding athletes are . - L\

A:currently studying at a post -high school educational institution
jIn addition, 797 of the entire sample has -at some stage in their
V’lives, studied after high school This result provides the~ba3is
;for an interesting analysis The- speculative explanations are as i
-follows The finding that a large percentage of athletes from this;'

sample are currently studying at the post high school 1evel may

o indicate that most outstanding athletes attain high academic

i
“standing This possibility also harmonizes with the research by

.:_Biddulph (1954) and Rehberg ‘and Schafer (1966) in which they state
that interscholastic athletics support racher than interfere with ‘the .
~obJective of academic achievement Alternatively,loutstanding‘ B
.:athletes may value academlcs more than sport‘ If so, then thisi
lljfinding would correspond to Friesen s, (1969) replicaFion of the ‘t
‘ Coleman (1961) study ' Friesen 616/;) found that in Canada, F'
.academic attainment is valued more than athletic ability in the high
“school system " These athletes may also be inclined towards studying
lbecause Colleges and Universities offer a high level of sporting

fcompetitlon As Rehberg and Schaﬁer (1967 1968) report. )
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- Some athletes who would otherw1se not go “to college probably
desire to go to ‘primarily continue their athletic careers

(p 40)

- Finally, as an extension of Rehberg and Schafer s (1967 1968)
1nterpretation, the. outstanding athletes may be using their athletic
;success'andfcombining 1t with—educational.attainment.for‘the purpose-\
y of social mobility This type of proceSS is identifiedjin the

literature by Coleman (1961),.Ph1111ps (1968), Rehberg and Schafer

"P.(l966), Schafer and Armer (1968), Rehberg (1969) and Eitzen (1974)

.‘If this explanation‘is valid then it. is anticipated that a’a‘
'significant proportion of.the'outstanding-athletes who}are studying '
»would eminate:from‘the lower.claSSes; Furthery‘and‘nore importantly,‘
.those}fron‘the lower class family'status~would;be’mdrthreduently, o
,studylng and continuing sport than those not participating and |
.'.Studylng However, the results from Table%vEG 27 28 and 29*

refute the notion of upward social mobility of the lower classes,ﬁ
vthrOugh sport These tables reveal that there is a higher percentage
~_of lower class athlet s who have discontinued than who have :.f‘v'

’,continued (Table 26) The indication that there is a higher proportion

,'of lower class athletes 1n the group who have a Job as compared to'pg

. \
those who are studying, adds further support to the rejection of

' upward social mobility (Table 27) However, the most interesting

'_i _and pertinent results appear in. Tables 28 and 29 Table 28 finds F

that there are far more lower class athletes who have discontinued but

are studying (29%) than WhO are currently studying and also continuing Tv-°""”

o

their sport:(ZOA);‘ Table 29 indicates a large percentage of 1ower )

38 .‘

) *The reéjection of such a proposition is made- within the e
“{”llmitations of the statistlcal framework utilized in this study.
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' achievers are to be typically found in the middle classes Schafer :

; his sport after high school The reasons for the similarity of social

' 126‘_

”class athletes in the Job group, regardless of continuance What the

'results do reveal is that many . lower class athletes are involved in

) JObS, and as such, are unable to take advantage of the potential

mobility that studying appears to offer Therefore, upward SOClal -

| mobility does not appear to be evident in-this sample as the lower

‘_'class athletes do not combine athletlc success w1th academic achlevements

and fail to continue in 81gnif1cant proportions when compared to those_
rwith a job.

The evidence also points to a. large percentage of outstanding

.;athletes in the middle class strata Rosen (1969) and McClelland s

(1961) research closely relate to. this finding That is, high

' (1969) also found in his study that white collar boys participate in

~_sport more frequently than blue collar boys

Further evidence of a lack of social mobility and the‘

insignificant role of family social status on continuance after high

_ school is reflected in the rejection of Hypothesis Co This .
-freJection means that in Edmonton, family social status has no .

.'significant effect oné/hether an athlete continues or discontinues

|
o

E status,,and therefore a lack of social mobility, for both the

‘-continuing and discontinuing groups, may be due to the ovérall equal

k .

'idistribution pf wealth throughout the province of Alberta. Possibly, L
.:.because the lack of financ1al limitations on- attending UniVersity are
. minimal it enables the lower class athlete equal academic

- ‘potential (along with concurrent participation in University sport)
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:_Part+time summerhjobs‘may'provide.SUhstantial financial stahility.toti
Sﬁpoott the studying lower class athlete during falltand winter
semesters. Soc1alizat10n processes on the 1owervcla3s individual
as reported by Kerchkoff (1972) apparently do’ not interfere with

.the outstanding athlete s 1ntention to continue Sport - he appears

L

:to hold sport as a functional part of- his life, as does the athlete .
‘from the middle and upper class strata Theureason for. a’lack of
‘ social class distinction between contihuing and discontinuing out-

~.standing athletes may also revolve around the special privileges

e and valued potential opportunities for achievement in sport These‘

d intrinsic and extrinsic rewards may outweigh the lower social claSS
l_traits of conformity, low achievement motives, and reliance on '.i
*immediate pay—offs The lower class athlete probably receives .
the same encouragement to continue from his coaoh as the middle and
'upper class athletes .Scholarships from United States Universitieshf
"'may have also been offered to the lower class athlete As well the
“ /level of competition may have ‘been self*motiVating after high school
' Therefore, it seems that the special circumstances surrounding the ::.
s outstanding athlete (for example - recognition, privileges, etc. )
'-fimay.negate some of the disadvantages of coming from a lower social
'aliclass home( This suggestion does not automatically imply #hat.the
1‘ontst:anding athletes are -socially mobile All it says that by being
‘"fjfoutstanding, they bave as much a chance as other social classes to N

fcontinue in sport What is evident, statistically, however, is that d'

ftsocial class does not hinder continuance, nor does it appea: to

"f_ Gaid it 1n Edmonton j!*;"~ijg,:;1tﬂjf“a*;’ - SO ;» ". RN

N L
{ ) .

So®o
PSR



‘1128

Those athletes attending Higher Institues of Learning‘are
more likely to continue their sport after high school than those not
r'attending such 1nstitut10ns (Hypothe91s D). The same group found..
on: the whole, that their studies did not drastically affect their
sports participation The reasons for this outcome are-involved
with the environment of post secondary educational“institutions
tbeing conducive to continuing The facilities for sport are readily
, available on"- campus, travelling is reduced to a minimum, timetables -
- and workloads are scheduled, the calibre of competition is sufficiently
_high.to act as a motivatin; force, the social life is a posﬁtive |

incentive, and the participation in sporting activities while. cho T o

studying Pr0V1des a: relaxing yet challenging environment aside E o
;V : \'

»,ffrom the commitments to study ' In other words, these athletes were I '

ﬁattending an institution not too different from the high sch001
'hsetting One’ facto/,that predominated in’ the discussions of sport '.é, e
- at nigh school ~was the fact that . sport training and playing did not} h;\,:'
’g.involve sacrifices or. undue pressure because it was part of the. .
'.school day At College or University, the Same variables as at,li

K.L

E high school appear to be operating - -:fi~7~ _ ';fh/y . :: },~,l»'-' o

'In comparison, athletes holding a job after high school:f_' s

'F:~found that their job commitments adversely affected their sport;:v.f o

Jobs affected sport commitments to such an extent that those y;,; v

Y.

:‘outstanding athletes who pursued an occupation after high school were . S e

more likely to discontinue their sport than outstanding athletes :

dv,» B

f.fwho were studying (p = Ol) The reasons advanced for this resulb-~i “ o

" are as<follows The athlete with a job is likely to be involved in xd*‘ﬁj«'\v,:‘
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phy31cal work which’ produces phySical fatigue——-this reduces the
desire to. play because of the extra phy51cal effort involved in
training after the working day Pracfices are likeby to-be,some
distance from the Job, therefore travel 1s involved n. |

B addition,'the team is likely to. con31st of people the athlete does'
not frequently or readily associate with (as compared to the

{ studying athlete who. has frequent contact with nis teammates)

FERRCR .
It is also evident that those former outstanding athletes who are

4]

j.working are more likely to be playing in minor leagues than their
f‘ counterparts who are studying Their involvement in minor leagues

also creates disinterest, as it was reported that team training wasif.
infrequeht, dedicatiOn was reduced and the level of competition

was demotivating. .

R4 .

o " A difficult finding to interpret is that concerning current .

priorities. Football players report that the most important area.

of current concern to them is their job while alternatively,

B

athlete had continued or" dlscontinued his sport after high school
The interpretation 1s. based on the observation that most of the o

“‘f,, . abasketball players surveyed are attending some form of Higher Institute
N \.

) ~of Learning (802) whereas football players are more evenly divided

’\

amongst study~(54/) and job (462) The above finding verifies the o

\

| observation rhat post-high school educational institutions have a middle—

e

'4 class bias lt also lends credence to DuWors' (1973) flnding that

basketball in Canada is a spdrt played largely by the middle class.a?

¢ N . . Lo - .

basketball players Consider studies or ruture studies to be of;prime [4.1

importance These results were- analyzed regardless of whether the w8

2



f contributed to the discontinuance of  the outstanding athlete s
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It is ekpected that’football players‘are more likely to be'currently~
interested in a Job because many more are currently occupied in Jobs

than are. studying It is a p0551bility that many football players who

’

are currently studying may conSider their future job (or’ part time Job)

as being important to their future financ1al security

A further differential finding is ‘that football players‘

;spend significantly (p 0§2 more hours per week during their
'season training and playing compared to . basketball players Therefore,f

. - the following conclusions can be drawn a If an outstanding athlete ;

attends a post secondary educational institution he is- likely to'

'-continue his former high school sport In comparison, the athlete
who works after high school has less chance of continuing because of

the special restricting circumstances to athletic performance

surrounding Job commitments

Job and study alone are not reasoned to be the only causes for

the continuing or discontinuing of the athlete s sport after high

\

'»school Although the . reasdlb for discontinuing are verified by the
-significant difference exgosed in the - testing of thé Hypothesis D

"other factors may also be Operating Such factors may involve a

s
N

;desire to be successful outside the study environment, intrinsic

| enjoyment from the—competition, the 3pecific characteristics of sport
:and.socia .interaction Self perception of lack of ability, the
“lperceived view of the lack of athletic competitions available to the‘

:__]i athlete, and new interests, (sporting or otherwise), may have -

'C'sport other than the restricting environment surrounding his job

_Also, the lower class family status may facilitate the athlete s need



~ the' same concept: . that is,;status'congruence.',Status congruence

. is evidenced.by thefoutstandfsé‘athletes attitude of approaching

jothers in a variety of social situations, and established prestige

131

& ‘

vfor a job which‘in turn unduly influences the-athlete to discontinue.

4 Statusicongruence, as»propred‘hnyomans (1950),fis

; dramaticallyuevidenced-in the frequency of responses for‘thef"
perceived henefits to%the outstandingﬁathletes'llifestyle as 'ai
~1result of the status'achieved in high school -Self-confidence (41%)°

~ and status recognition (12/) are considered by the author to be highly

related concepts; That is, self confidence ‘is felt to develop only

Vafter»recognition'and Status has been established. The constant's

reinforcement of recognition provides a self estimation of status,
and eventually produces an appraisal of the athlete s self worth by

others. If the self is seen in a positive sense, then self~:

b

confidence prevails It seemsvstrange»to the author that many

athletes distinguished between self-confidence and status~recognition.

It'may be that they;represent degrees or underlying~dimension54of

. new non—sporting activities with a confidence to succeed ‘The -

: 1eadership implicitly associated(?ith\seing outstanding also creates

5

self confidence as’ it promotes a feeling of importance in the »

cathlete

_/n,. The visability, recognition, status and self—confidence f.

| .attained from competent performances at high school increased

the athletes " social act1v1t1es, prov1ded the base for understanding

‘o

A Y

- .for the athlete amongst adults Thesé!%enefits may provide the

outstanding athlete with a 1ess traumatic entry into the "adult" 1_i"

T

'fyorld.after high school; _Such speculation,is.based on the.high': vw': R



levels of se1f~conf1dence the outstanding athlete seems to exhibit
- The outstanding athlete also felt that status and

recognition in sport at high school are inherent benefits for the

The athletes realized

' ‘that‘they did not have'to X ability_in competitive

sporthafter high schom yfould,relyvon the recognition

: andppresgige they acg ”;gchool.‘ This meant that they

were.recruited_to new} jrvhigh school_vith greater ease
" than the,athletesiwho'* gso v1sible o

Thus, athletes_{ ;study prov1ded ample evidence that

sport at high SChool devl :ﬂd their personalities and helped prepare ”

them for their careers;aﬁ_ ‘sving patterns after school Whether

:%ticipants on the team- or is a result

b

| this happens for the'othe:a
of the outstanding athleted
.is debatable.

'The"athletes WhO‘felt',

Q‘at gains from'beingvoutstanding‘in'
B high school were not transfe;: -o'theirASportingfinterestsAafter‘
| high school determined thi' e the result of a shift to newer

sporting endeavours This 1nc1uded sporting endeavours in which

?j.the reputation gained at high school was not important or not

relevant to the new environment Such was the case; for those |
1ath1etes who movedbaway from Edmonton after high school A further
"reason for athletes not perceiving any. benefits from their success
'vin sport at highxsehool is that they may have been playing for.
'fthe intrinsic value of sport in which personal goals were of '
.-‘prime importance : Therefore‘ recognition, status, and self--

A»dconfidence would not have been important to such ‘an individual s

*ing conditioned to answer in this Way’ i-;
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ATHLETES STILL COMPETING ° - ..

' The following sub-section is a form of'partiallingvin'whigh :

.z‘/}specific»variables are“discuSSed in‘terms ofbwhether the‘athlete
1is still contlnulng his former high scho;l sport Variablesbot 'v o
interest discussed in this section include ‘the reasong‘for:continuing,
enJoynent of_sport,'perfOrmance.ratings;ithe problems faced'by o
continuiné,'andvpersonal-sacrifices madeaby.the athletes who are |
ifcontinuing after high schoolh |
| The athletes who are still activeiln their high school sport

. (48%) are. still competing because of a combination of two main

BN

-t

reasons. These are the'specific characteristics of the-sport,
nd an ambition to win and/or‘succeed at high levels of cOmpetition,
. The latter reason is evidence of the high achievement criteria as
ppresented by McClelland (1961) The‘former reason of the specific
;.:characteristics of the sport seems to be represented in three of

Kenyon s (@@68) sub domains(&f spdx\ physical activity as a

3

result of vertigo as an aesthetic experience and as .l o .

an ascetic experience. The athletes,feel the aesthetic,qualities,'

.the peak" experiences, the total environment surrounding(the_
: . ‘i

particular sport, the body contact the skill and the strenuous‘
o ’ ‘ :
training to be most effective in maintaining their commitment to

N

their former high schoof sport They also enjoy the self—satisfaction .

from winning, satisfaction from knowing they are good because the .

T

[
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‘game proves to be a:challenge;:andCBecauseithe sportAoffers,
‘advancement for-improuement: hPlaYing‘with friends‘is also found
.’ﬁoube_a lesser,‘but‘still important, motivating force. The.above
k:reasons‘are'observedtto_be basically the same as those presented
for'enjdying‘sportiat,high school and implicity,correspondvtg'the'
.initial reasons;for the athletes joining theirateam’atvhigh'school.
Lacklof-time to participate,,toginvolve:thémselves in sport ~
~morelfrequently,.and'toiinvolue'themselves_with other aspects‘of
their.lives'apart-fromlsport rhaue'promptedione—third o;-the 76

athletes who did not enjoy sport .as much after high school to

.respond in this fashion.

0

Most athletes relate that their athletic performance has
t.improved after high school because of a better coach, improVed
. training methods, the higher level of skill demanded in a higher .

level of. competition, and because of a 81tuat10n;4n which extrinsic

[ RN

'rewardS»are higher.' These variables all act as.positive incentives

It appears that decreased. performance by athletes is a result :

o~

~vof participating in minor leagues Lack of team dedication and team - '_h‘f -
“'spirit and group cohesiveness,‘creates a lack of interest which in
turn is‘reflected'in perfOrmance This question also points to the

) value of a good caach in motivating athletes. It was quite obvious . ~_;

.that some athletes who did not receive good coaching at high‘.‘hool@'llg

L [ QF .

revelled in their current situation in which the coach was knowledgeable »
. o, PR -

and inspiring. o - . I O e el



_Problems from‘continuing-in sport, an assessment of the °

increased difficulty in continu1ng, and the sacrifices made by ‘the
athlete are 1nterrelated concepts which center on "the overall problems
""the outstanding athlete faeed by eontinuing in sport afteg high1
8chool o Lt l . |
S ¢

»fo S The emotional problems mentioned Ain -the present study are

i -

representative of the problems identified by Beisser (1967), while a
“injury and social problems are,emphasized as in the articles by
vanderwood (1972) and Jordan (1975) Injury is felt to be the.most..'\.
}restricting problem for the continuing athlete -Emotional'problems
»are rated next and these 1nclude such revelations as nervousness
.beforeya game, depressionlwhen‘the team loses,’loss of talent;:

dejected feelings when cutv PSYchological'lét+downs as.a result'ofd»n-

the non—attainment of expected goals after high school,land a
'frustrating.position in knowing that the " athlete was good enough to .
‘make the team, but was not given the opportunity ' Social problems
"'are identified as being marital problems, realization that others
A_are ehjoying summer holidays, lack of successful social life .

surroundingfsport,'and because the‘sport held-too-much-importance in

the.life of the individual’c Thermain _reason for such problems is

the time factor involved in either commiting oneself to sport, or
,approaching new. actiyities which in turn reduce the time that is
,.available for-sporting'interests. | Lo hf»; Q. o

Fifty—five percent of those still cOmpeting found it morelyh‘». Sﬁv
jdiffiCUlt to: continue in their present competition than they did r

when playing at high school or immediately after high school R ’ ad

-DiffiCulty in continuing tp largely the result of immediate and



! : . :

'important.responsibilities faced by the'0utstanding athlétevafter .
graduation. Such responsibilities inclbdi study, job, marriage‘_'v..' - .
and.other sports; Because ot.these*timeiconsuﬁing activities, -
practice commitments are difficult tovfulfil, and fitness is more

\

'difficult to maintain A low level of'motivation results.‘.Therefore,.i
_lsporting interests are interfered qith and become increasingly - |
,ditficult to sustaid? | |

| Personal sacrifices'uere alSo\eyidené’(Sdzl; 'Once again the
‘-time factor emerges as an 1mportant cause for the interference of |

jsport. Time to participate in sport, . time involved in study requirements,

time for social activ1t1es, and time 1nvolved with JObS were the stated .

s
/

sacrifices the outstanding athletes felt they made in order to
continue in their, high school sport Those who'made no sacrifices'

could balance their ‘time _

equately In spite of these sacrifices

idenfified by the outsta ding athletes, a large majority stressed
that in the final_analysi » these sacrifices vere worthpthe effort.

;Sport-participation, the'efore, outweighed_any sacrifices.7_g-'
. - B RSN AR

ATHLETES WHO DlSCONTINUED |

"The following sub section discusses in detail the following

ariables of interest according to the athlete 8 decision to
discontinue hls former high school sport after high school Such
Tv_variables include reasons for discontinuing, problems associated with

discontinuing, and a differential discussion on the reasons for

'l“athletes problems according to whether they PlaY?d football or .

//
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 this type of
'_therefore re uclng he incentive to continue. Miller,(1944)'and'

<.Heckhausen (19

137

Loss of'interest shifting priorities, job commitments and
A}

" the self realization of a lack of ability were the opinions expressed

by the athletes as to why they discontinued their sport immediately '

after high school A greaternin—depth analytical_inquiry as to why»

_these above reasons emerge, lies-in the'relationship to socio-

psychological{theory. The loss of interest mhy be the resultbof
HeCkhausenfs\(l§67) level of aspiration. - The goal setting for

.' B . - ‘.‘ .>
) also-theorize“that-a person may'anticipﬁie'his :

'inabilityhto adequately cope with an oncominggsituation{ 'Therefore,

‘the outstanding athlete may expect failure' in. his sporting

0

| .endeavours after high school, and give up before such a traumatic
' loss of self-worth is reached (Rosenberg, 1965) ‘ Reaching success
vtoo»early in high school may dampen the interest of the'athlete

after high school: This reason is-advanced:by Hen1e<(1956).

Monotonous practice may create frustrating experiences (Birch and

Veroff 1966) ck of motivation may be due to the negative -

Aincentives op Aa ng (Orlick 1972), especially if the’ coach or the

competitive league is not inspiring or fails to provide anticipatory

challenging.tasks; Some outstanding athletes claimed that the reason .

for their loss of interest was the over-emphasis on winning This |

harmonizes with the opinion of Orlick and Botterill (1975) who

claim that non-empathetic coaches over—emphasize the value of winning

e



bgraduation ’ at'is, a transition of'roles, as discussed by Glaser

138

The lack of fansv(audience;group effect); constant travel, and the

lack of serious competition were other persistent reasons contributing

- to the loss of interest - Two. important observations are made ' from the -

v

above analyses That is,‘outstanding athletes require a great deal

of motivation,-and their achievement needs are high. External o

factors may also be impinging upon-the_lives_of the-athletes on

and Sf\auss (l97l), from one familar role (hlgh school) to new

'..; unknown roles (post high school) may lead to . thwarted expectations

fbasketball and football players were compared Football players,

and an identity cri51s One such new role which induces conflict'

is that of a job Some outstanding athletes also claimed they were-

k’not-good enough to continue This may be explained by a fear of

success as identified by Oglivie and Tutko (1966) and Syrotuik

(1%75) or fear of failure as previously mentioned \,"

-

. The results of the survey inquiring into the reasons for

,the discontinuance of former outstanding high school athletes

also exposed differences in the reasons for discontinuing when

: claimed a loss of interest, job commitment and a lack bf athletic S 2'_'.

o

‘_ability to. be the prime reasons In comparison, basketball players s

identified a lack of athletic ability, job commitments, and loss T

of interest as their most important reasons for discontinuing The‘-

\lack of athletic ability réfers to the athlete .8 self—perception

of not being able to make the team because of his inability to

.»meet the athletic standards that are required The- explanation for
i !

‘ these differences is perhaps related to the specific characteristics: )



¥ B ‘ R
surrOunding each sport . On graduation from high school the outPQQ-rg
standing football player is likely to commence a jOb The~¢°mmitﬁentsﬁ\\ :

‘in this area may reduce interest in hlS sport , He anticipates playing

but. the anticipated time commitment involved in training also

o reduces enthusiasm For the athlete who continued after high school

the availability of a number of potential football teams in Edmonton
' '_'.is a p051tive motivating factor: “pis &ectations are relatively high--

because hé assumes a chance of making‘?he team | However, in striving
" to reach thlS higher level of compet!tion, -the self—esteem of the

.f individual is likely to be negatively affected if he doesn t live |

‘up .to his own expectations F | o

For basketball players, the opportunities to play and advance

in high level teams in Edmonton are limited to the University level

-"The Outstanding players recognize this factor on leaving high school

o and compare themselves to those'hlready playing on the University

_.team, If ‘their self-assessment indicates that they are not good

‘senough they dismiss the idea of furthering their athletic ‘career :‘
in baSketball Therefore, the main’ reason proposed by basketball

players for discontinuing appears to be specifically related to the

-.sports environment in Edmonton
.

The athletes were a@*ed to. describe any problems that may
have arisen for them because of their decision to discontinue sport. fi
The responses in general show that problems of an emotiOnal philo—

'“sophical or social nature do not exist Lethargy and lack of physical"

fitness were the predominant replies to this question. Thus, very o

-~

few of the problems as reported by MihOVilOfiC (1968) Underwood

T
N



140

(1972), Jordan (1975), and Ralbovsky (1974) exist for. the’current
_athletes Also, the anticipated 1oss of identity and social
'isolation problems 1dentified by Beisser (1967) do not hold trUe
:for this sample of" former outstanding high school athletes This;“"ixf
outcome can be.partially explained by the observation that many Q“
' former outstanding athletes have continued to. gain recognition, “,“'
\.status and self—worth by transferring their interests to other
nsporting areas. It may also be the result of a failure by many
former outstan ing high school athletes to divulge the true extent
.'-of their per’l problems Finally, an alternativevreason remains, -
.that is, high school life may haVe been seen as ‘a passing phase iff
‘_.which was anticipated to eventually come ‘to*an end The»endgfor.i:
-many.came immediately after high school graduation | L
The loss Qf recognition was . also evaluated in the current‘;h”ﬁsif‘
A.'study; It was found that the majority of athletes (437) di% not i
;appear to be worried by the lack of recognition when discontinuing

>

itheir spert after high school The explanation is considered by The s;ff o
v»author to’ revolve around the athlete s failur; to either self— -;.4 :vﬂi'ﬁﬁ"”
,_consciously identify any,problems which actually do exist or: failure |
.'t° admit these probl76§ openly when they are . identified This ';
'situation occurs because the' athlete is attempting to. avoid psychic fi:'_ uij
'_band emotional ‘trauma to his self—esteem | It may also hold true that i'"lrd
recognition was not frequently granted to these athletes at- high ‘i':',jvf;fd;
:l scthl, or that they may not have recognized it when it did occur

The athletes who claimed no loss of recognition, may not have.been I

‘ outstanding and/or visible enough to receive recognition in the

o

P T
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] . B U ‘A L Lo . - . B = L " L .
) . . . . . . . 1 . o o P
. . 2 .. . . Lo . B i
RPN I8 o : . R S e St
[N . "



141

'first instance An alternative eXplanation 1s that high school

port was, merely ‘a further passing phase 1n which recognition was?-
. 5 ’ ‘ !
e accepted but not valued It would therefore appeaerin light

@

.z of the valued self-confidence and status gains reported as’ being
_»important at high school, the athletes who decide to discontinue
',do suffer problems from a loss of recognition. Howaver, they are: not

P

I .

reported because of potential damage to their ego and, Self—worth

Ll ATHLETES WHO CONTINUED TEMPORARILY BUT wno '_ '
L S EVENTUALLY DISCONTINUED e ‘
s ) . ‘ - ‘- . .o

,' The athletes who continued temporarily, but then discontinued

®

ivafter high school gave similar reasons to: the continuing group

'“:when sQating why they continued They attempted to GOntinue ‘.h'r

,/ A ‘ 1‘-

"in sportsafter high échool to achieve success, to improve their .

’

o'performance andhtheregy enhance self é&tisfaction, and for the '
- B N

iiﬁ,specific characteristics oﬁ the sport The athletes finally

i L.

"ﬁdiscontinued because of similar reasons to the discontiuuing group
“‘f;lOSs of - interest, studvAahd job commitments.i. The reason for these
'"dathletes continuing for some time after high school, tends to reflect :?
=3 mispetception of the anticipated time involvement with job and
",studiest The athletes‘in‘this group mav not havf been perceptive -
.i:e?ough,,when starting their new sportinglendeavours after high school

K

ato realize that the situation would eventually become boring,_monotonouS«a'

' and non—challenging It could also be that in spite of the above
S ,
factors, this particular group were high achievers who endeaVOured
"o, overcome the obstacles inherent in jobs and studying, but who :

LU

! -4

B eventually submitted,



ATHLETES WHO DISCONTINUED BUT,WHO ARE .
PLANNING TO CONTINUE
The reason why some of the athletes in this group dlscontinued i
after high school was because of the large time commitment to studies.-?
In addition, a significant proportion of these former Outstanding 5
high school athletes indicated a desire to return to minor 1eague
competition because they miss the team sport and team spirit they
enjoyed in high school
.
e
l, "«JI) o
i e
R 4
8 .
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Q.HThe present study was therefore an. exploratory attempt to reveal

"'iafter high school vas rqviewed

. CHAPTER SIX - . . .
o R L

~ SUMMARY AND CONCLUSIONS
Ces el e T
CSUMMARY - T .

Sport sociology and socio—psychological literature is

h

-ﬁrelativeiy v01d of information concerning role discontinuity,
"3“espec1ally the role discontinuity of 1ndividuals who had formerly

fheld high status positions within a specific social sub—culture

]

the role of the former outstanding high school athlete, the developmentr
'f'of status in high school and role discontinu1ty which was applicable

‘7to a certain number of these outstanding athletes upon graduation

"?',.‘

e Therefore,‘the following maJor areas were analyzed' the reasons for

the athlete ‘s initial entry into sport at high school, the

development of self—perception of the athlete s athletic ability,

=

)

g‘and his status within the high school the values to the adhlete of

.fcompeting dn interschool sport,,the desire to become a champion,,

T,

?family social status self-perception, encouragement influence of‘ .
Afrfthe coach and self assessed benefits from athletic success at high

school with continuance after high school The study also analyzed A
.“.)the important variables of scholarly/occupational pursuits, and ;

Con influence of others on the continuance of the athlete after high

P

’school.’ Finally, ‘the relationship between the. expressed current )

-feelings toward the athiete s former high school spOrt and discontinuing

BT



A number of hypothesesuvere also.tested inlthisbstudy.in :

| an attempt to‘an3wer»specific.research queStions.‘ These hythheses

“dealt primarily with predicting the relationship between various.‘

.:social factors (de51rab111ty to become.a‘champion, influence of study,

family social status, and attitudes toward sport) and continuing or

4discontinuing after high school The maJor findings in this regard :‘ |

‘are summarized here » | . | |
1. The reasons for playing the sponts of " football .and basketball

v“tat high school are primarily related to the athletes participation

and success at Junior High and/or'because he was influenced by hisv

friends Therefore, their sporting interests appear to be well

n"established before attending senior high

. 2 ‘The current assessment by the former outstanding high school
':athletes revealed that 632 of the sample retrospectively considered
.themselves to be outstanding" at high school o

. 3 Athletic status was indirectly measured by the privileges
’lgained at high school the resentment of others towards the athletes'l'

;’success, the assessed benefits from being outstanding, and the

'v;carry-over value from athletic status at high school to sporting

: endeavours after high school From the analyses and personal
_discussion with the athletes, it was ggnerally felt by the author

that athletic status did exist throughout the high schools in R

. A : ‘ 5
Edmonton. Some high schools placed greater importance on athletic T
: status than others - : ’ ’ . _‘ _'v.

-

4 Over. two-thirds of the entire sample claimed that there is

Avalue to be gained for the individual athlete in competing in inter- JV

:ﬁ‘ S



schoolfsport. -The values are social interaction, experiencirg '-; -

competitlve sport, and self confidénce ‘

5 The outstanding athlete generally exhiblted a strong de31re
R}

(474) to be a champlon athlete while he ‘was attending high school
.This outcome partially indicates that these athletes are typical
of any group of high achievers The de31re to‘become a champion“_
s'athlete (Hypothesis A) has .no bearing on‘whether an athlete

-icontinues_or discontinues his sport after high_school.

-

6. The high school coach was an.inportant referent person as -

he plafedta'considerable-role in.the'athletic success of the ;
,outStanding athlete‘atvhigh school ‘By and large, the coach was
considered to haVe played only a small part in giving advice to
attend University and in his influence on the lifestyle of the
h outstanding athlete. '. . o :"_ ' 'f- | ‘i 'n _1'.1_4.

: 7. host of the outstanding athletes reported that they.received
benefits because of their athletic status at high school These _

-

' were self—confidence and self—esteem, acquisition of status and

'increased social 1nteraction Thus, evidence ét a.boost,to.the~
) . PR N o .'

’athlete s self—worth . o .

8 Ninety—nine percent of ‘the. outstanding athletes enjoyed high

145

school because of the recognition and status acquisition, the specific.gﬁ

'characteristics of ‘the sport, team spirit and the total team
.environment and because it gave ‘them a broader scope for social

hﬁtnteraction

: 9 The reasons proposed for the outstanding athletes*“epntinuing N |

.wsport after high school are concerned primarily with the enjoyment :



of thetspecifie characteristics of the game. Infcompgéison, the
.'proposed<reasons for discontinuing are reflécted'in_the_loss of
linterest‘explained‘earlier, ' o

:.ﬁ; .lorpThe'aCCeptanCe_of.Hypothesis B revealed that the former

“‘outstanding?athletes,who have'diseontinuedstheir sport after hi§h¢-
.": schoolh will'show less interest in‘their former.sportvthan those ‘:,[
'still playing L | |

11. The athlete who has discontinued his former high school sport

'; after high‘school Aapparently has very few emotional»or personal
problems as a result of his decision to discontinue The responses
‘to the perceived difficulties due to a lack of recognition afterb
high school, are also small enough in number to warrant the |
. werification of thé'above reéglts..ﬂfhe~only diSCanert;ng'ptohléms
' for‘theeathlegeSTwho hadfdihcontinued wasdfound to be7;5£e4ﬁ§tioh"
: A : /‘. . o v R

in fitness level. = : j

v

f / . ~ .
2

: outatanding athletes, family sOcial status had no effect on whether

that athlete continued or: discontinued his former high school sport“;f
:Q S
after high school The results also 1ndicate that social mohility,.s

if accessible through sport,vis not readily utilized by the lower
class athletes in Edmonton. -
o L

13 The‘athletes attending any post—secondary school educational |

» “institution are more likely td continue in sport after high school
c : {
- ~than an ‘thlete who takes up a job (Hypothesis D) Study

‘commi ;wits‘ therefore, appear to euhance the continuance of

sport for tpe former outstanding high school athletes, while working

12 ReJection of Hypothesis c revealed that for this sample ofl'r

146
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| after high school seems, by nature of the time factor involved in

work to limit_the participation..’

T . CONCLUSION -

4

Thislstudy'which involves the-inveStigation'of'the outstanding'
*high school athlete and hls sporting career, nas lead‘to the o
‘_confirmatlon -of inter- related dimensions ‘that are accentuated in
‘bsport_spciology and socio—psychological literature; -Firstly, man is-'

a“social‘animal,kand.secondly; he interacts within a group which

in turn is based on common inierests,vbeliefS-and values.

: High schools abound with different groups, -one . such group

'consisting of athletlc participants Each school also reflects .

a hierarchy of groups which is determined by the predominance and

importance of that group within that environment Standing within ‘\'“:
.the athletic group,'and above most other athletes, is the outstanding
‘performer. He has been given this higher status because of his o

- competency in athletics Further differentiation within the athletic ,

~

‘.group occurs as a result of the type of sport played Within the ;
:Edmonton community,.football and basketball are considered not only
vto be the most important 1nterschool.teams,‘but the most popular
hTherefore; the outstanding athletes in each of these teams areill

A considered to hold the most important status positions throughout

\i

'»the entire athletic group, and probably throughout the whole SChOOl.

Confirmation of the existence of this status within the

: high schoql system is supported by reflected appraisal This

reflected appraisal of the athlete s athletic ability is in the form o

147
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of athletic trophies, ‘awards and- acclamation by his coach
PriV1leges from Sports—minded teachers and-interest directed towards
‘him:byghis peers also give.the outstanding athlete alfeeling ofl |
.importance. In addition, resentment by other students, (non- R
partic1pants and fellow team mates) as directed toward the
outstanding athlete further strengthens the self conV1ction within
each individual that they do hold a high status: position at‘
- the school SubJective assessment also leads the author to the
' /’conclu31on that athletic‘status differs in frequency and.inten31ty
"-at ea;hwhigh school | [ | |
Outstanding high school athletes apparently need the l
athletic group, the athletic environment, and the total SChool ‘. Sy
environment, not only to endorse their status,-but in»order to ' . B ';/

function as a being This athlete is a: social animal He. plac7

.x~grgaJ importance at high school on social interaction and soctﬁlx <

J
Sy
A\

competency That is, he values being w1th friends, making new Y
/ o
friends, being capable of coping with a variety of different social .
.f%‘_‘.,

situations, team spirit understanding others, and the benefits
‘that result from social recognition | - |
The high school becomes an important developmental vehicle
-,1 for the outstanding athlete ~In Edmonton high schools, this elite _h
'athlete is driven toward the football or basketball team because of
prior playing and success in junior high, as well as the motivating

l factors of - continued recognition and playing on a. competitive team

The majority of outstanding athletes have a strong desire to become '

e

)
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'_a champion and rely heay{ly‘on the coach to enhance this_drive.
-.Encouragement is not only given by the coach but7also by the family

and the athlete's friends. 1In general the outstanding athlete’

[

vperceiyes his high ‘school sport ‘to be highly enjoyable, he benefits

.athletically from the status and recognition accrued from his

performances,~gains a feeling of social competency from-interaction
i

amongst other high school teams, and establishes a feeli@g o§3self—-

;confidence because of his performance in high school

Harsh realities_of life are facedﬂafter high_school as the ":

' insularr"hedgniStiC" environment of ﬁighfschool days‘gives waylto.

. new'responsibilities - basically self-survival. Graduation is_a

time for decisions; acadenmic, vocational’and sportingﬂpreferences

require analyzing. It is found that most. of the former outstanding

at

athletesthn Edmonton turnm to studying immediately after high school

At the same time, a slight maJority of these athletes eventually
‘discontinue playing their former high school sport ' Sport therefore,’

,is thrust out of the limelight and 1nto the background after: high

school This finding lends credence to the. observatibn that, An

S

Edmonton,high school sporting life is a passing phase.' Sport’at'

high school is enjoyed, reaches,a peak of intensity and declines"

rapidly in importance for manygathletes after high school Many

0 .

athletes perceive high school as a- passing phase and consequeng\y-pa;

I

-do not generally place 1mportance on the loss of recognition ‘that ’

.may occlr with the discontinuanca of their sport after high school

It also follows that if athletic status was deemed to be highly xmport—

N

~ant at high school, and if the athlete did not continue to play after

e

o
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high sch001 then the status loss under these d;rcumstances would

be traumatic for the athlete ™ Ho ever,- the study revealed that as.a

:group, the former outstanding high school athletes did not face any

major problems as a result of their discontinuing sport Therefore,»
three main findings emerge. Firstly, in Edmonton high schools, sport.

is. highly important for the outstanding athlete Secondly, athletic

: status is important but not’ over- emphasized Thirdly, a c0mbination

of the first two findings has the following effect A majority of
outstanding high school athletes realize that high school sport is N

only a. passing phase in their lives, therefore their emotional S .l"‘f

' attachment to- sport is Jimited Because of this, the athletes do

'not appear to suffer any problems as a result of discontinuing ‘sport

after high school

A decision as to whether the outstanding high school athlete

' continues his sporting career, (in the same . sport he was prominent ‘ ;,”;,— '

in at high SChOFl) or discontinues immediately after high school, is

apparently determined by the athlete s anticipation as to. future job
and study commitments, his athletic ability as compared to others,

his taste for. success, the specific characteristics of the particular

A _ sport (including the competitive aspect), and the maintenance of

interest in that particular sport It is apparent that the family

-vsocial status of the athlete and his initial expectancy of future

success, while at high school have no bearing on\whether the athlete
cantinues or discontinues his former high school sport after high

sch031



‘The pursuit of scholarly and/or occupational goals after
, o . _ 3 .
high school have a devastating affect on whether an athlete continues

his formert*gh school sport.’ Job commitments restrict participation,

while,studying aSSists_in the continuance_of sporting interést._i;gm_-

‘1s not necessarily the study per se that contributes to the athlete's "

continuing‘the-reason for.such-a"state of affairs is determined'

by the author, -to be a result of the environment surrounding the _

) educational 1nstitution This environment is.conducive to sporting".

. still identifies with his former sport but because of other interests =

e

-interests. Within’the framework'established.by.Birch and Veroff

(l966), the sports environment at Educational Institutions,ini
Edmonton is'motivating because: sports facilities are readilyv

avail ible; the anticipation of receiving recognition and status ,

fére' es p031tive 1ncentive, the high level of ability within a high

1 vel of competition creates an expectancy of success and the

_motive to achieve is strengthened by a’ combination of availability,

incentive and]expectancy,especially when immediate feedback of success‘

o

isvpositively reinforced.- The maﬂor limiting factor for the former
outstanding high school athlete who decidesvnot to continueyin(sport.
is the total time 1nvolved in his job | |

When the: athlete decides to discontinue his former high
school sport, a loss. of interest eventuates " The outstanding athlete

(job, study, marriage) and new sports commitments (hockey,°basketball

racquetball), he does not hold the same degree of interest as the»

- athlete who continues.
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“high school athlete maintalns a,high s

'and is assumed ‘to have received more att

The specific effect of being an. outstanding athlete is now

B o

_considered Within the high school system in Edmonton, the outstanding

1al-positicn, is‘probably

encouraged more at high school than the other partic1pating athletes, o

tion from the coach

because of his athletic ability The outsh  athletp alsq

_receives privileges at high gchool because of his al letic status,

but not significantly above the remainder of the athletes on the

v

, high school team. Being outstanding 1s-reflected in a pOSitive self—
”concept_and‘high-achievement'values. These _same outstanding
J‘athletes probably enJoyed sport at high school more than other members

" on the ‘team because of the status and recognition associated with

their'names. . In fact the advantages :}/status and recognition had
the potential to increase self?worth It ‘is also estimated that ,l'

the outstanding athletes had no greater sacrifices to make ih‘ﬁ?der‘:

Ato play their sport than did athletes of average ability
The outstanding athlete had status at high school If he S
discontinued a reduction in status and frequent feedback surrounding o

.this status, failed to create any psychological repercussions. vlfg S

2

this finding reflects the true sgete of affairs, then the outstanding

athlete faces no greater problems from discontinuance than any other fh1
.high schOol athlete in Edmonton Outstanding athletes have high

| expectations of success, and if this is not met then a. loss of .
finterest may rESult Such a finding is confirmed in the athletes

‘gresponses as to why they discontinued sport

. The outstanding athletes who had a job may have also had

Sy

"'-_‘added pressure placed on their performance because of their status.:‘

[ 23
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Job°commitments seem to limit performance.and, if the athlete has

P R o R ’ N
. to train hard to, reach the higH'levels of performahce expeCted by

the coach and himself, the striving to continue May create a conflict

\

v@in commitments which may eventually contribute to his decision to-

.

“.discontinue The fact that the outstanding athlete is identified‘
by others as outstanding gives the individual athlete immense }
,satisfaction from participating after high schoel +In comparisonx". e fL'

. \ H .
'1to other participants, the outstanding athlete has the overall .

.:iadvantage of.recognition and pr‘ tige. which contributes to his "; el e
~own self—@prth ‘ o o

ln summary,‘the high school is‘a,separate culture in which
interschool sport provides the basis fdr‘an individual athlete to.:

,/.\ . xy
vels of competency,

v

achieve. A basis upon which to attai

“ahcompetency which'in turnnprovides stagus 2 the individual and . P
N : o . . . ,.- o . < ] = - :'

a corresponding.hoOst to his self-worth; In Edmonton, many'out-"
standing‘former high séhool athletes continue their high school sport\

for a chance to gain prestige, self satisfaction, and because of. the '

\

. social experiences.» Many reject their former high school sport )

A
becausa they lose tpterest.- It is suspected that: this rejectidn may

: really be a self rationalization for fear of the
failure Job commitments restrict athletic participa ion, whilevthe .;v

o environment surrounding studies assists in. the development bf the o
>-ath1etes sportingwcareer Further, investigation of family social
E.istatus and expectation of success while the athlete is at high school,b"%%
A'shows that they are not significant determinants for continuing afteré ;
' 'high.8chool. Finally, problems fromaa 1ack/of.participation after'.j;.
high school are seen as negligible ',_' ﬂ o :i -“j”y;hﬁ' o



~ IMPLICATIONS

. The study attempted to analyze the role of sport in the

. life of the outstanding athlete during : high school years, and

to concentrate specifically on the consequences of ro

;after high school The sample was drawn from all the senior high
\

’schools w1th1n the metropolitan area of Edmonton, and as such the

v.results are limited in their generalization to the entire Canadian _

o

. population of outstanding athletes :

\

The results of the study may indicate some’ of ‘the important

.

Tsources of 1nfluence on the life of the high school athlete,.'

)
I
AY

'espECially the outstanding athlete It.may also yield a greater E
'ihsight into the aspirations and attitudes exhibited by the athletes,
dand the- ensuing problems these elite athletes encountered both
| :during gad after high school t : ;fj ”_'
The results of the presenttstudy suggest a number‘of~

- ,1mplications for physical educators;\sport\sogiologists and . . .
' . \ . ‘v,:‘u

sport administrators at all levels of compet tive sp\rt»r\\\\'

1 One maj ] reason which contributes to. the de_

»f”{iff*\\?,v outstanding at te - to give up sport is the part played by the
' job. Those former outstanding high school athletes who— .
g 'd'dpursue'an-occup“ on after high school ‘are more 1ikely to give up =

their high school sport‘tha those currently studying, At a time' -

[, v

when Canadian national athletes are repo' in difficulties in o

u:;i‘continuing their‘training,because of financial insecu h ; and: the'
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difficulty in getting time off from their employers, this finding has
:”great significance : It points to a re—investigation of the athletic
worth to the country of all highly skilled athletes, and a related
study on time and financial allowances as incentives for theSe'
athletes to continue,' It may also find merit in suggesting that . -

-

';fnd ‘_. .athletes be given more consideration from their employers to -
'w;; 'participate in sport | | o |
| | 2 The_ study confirms that 53/ of the sample give up sport
within two years of high school. graduation It also found that 782'.
'of those who had decided not to continue had the desire to play the~"

. same . sport again if the opportunities prevailed These results’

: indicate that a community deve10pment of sports clubs based on team..l

_and indivi al sports should bebconsidered in Edmonton or, an’
;f : o expansion o: the leagues already in existence However, thoughtful .
insight as to the development of a competitive league based on-a
: high level of ability (apart from professional and University teams)
f_fshould also be undertaken Perhaps the expansion of the number of
::University teams already available may encourage players to
o continue Basketball players in particular saw a need for the
1idevelopment of newer leagues with a higher quality of competition

’5There was little challenge for many basketball players to continue

1 in a league in which the level of- overall performance was perceived

"as being 1ncongruent with their capabilities
3 This study also points to the value of social relationships e AN ']'
, and social experiences for the outstanding athlete é/ high school

e

- If sport is to. fulfil one of its espoused educational values, that is,'
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learning-to successfully,interact with‘others in a vatiety of social
' .situations, then sport at high school must be'available todall. |
‘Successful social - interaction partly relies on self—confidence, and
'it is in this sphere that‘outstanding athletes have an advantage over
vother athletes or: non—partic1pants Therefore, sports programs must_
be structured-to involve as ‘many lndiViddais as.pdssiﬁle,‘sO-as to
'give’everyone an equal opportunity to:gaindsuccessdtrom'theirpowﬁﬂ
lperformancesf Success-is Vitally important as.ﬂFyaids 1Q~thef‘
: establishment of selfiesteem ‘ Selt-esteem in‘turn enhances self-"
confidence and is'a key asset in many social.situations
4 ‘The study indicates that 0utstand€ng athletes considered

bvinterschool sport enJoyable Almost .as many claim that interschool

i sport has 1mportant values that the individual can inCOrporate into: ‘4
.‘his own personality ‘These include social experiences and selfd‘. |
| .confidence, the value of competition, and the realization of one‘s
own potential The implication which can be drawn from this finding
is further enhanced by - the knowledge that within the Edmonton high
: school system only one major football and basketball team represents |
each school Therefore, this leads to the conclusion that the _" |
-1nterschool sports program should be widened Especially because §0° ‘
:many have found enjoyment from interschool sport This could be
.p'done without a reduction in prestige to the already established
A.'teams ‘Why - should the élite athletes. be the major'recipients of
enjoyment from interschool sport? The establishment of flag football:

.‘and an increased number of teams for soccer, basketball football -

.and volleyball from each- school w0uld create enjoyment for more.
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4,school athletes.- If the interschool sports system was expanded

"many still deSired to play again Also, many keep in regular contact

.with their former school to enquire how the team is. progressin .

]‘gafter high school Participants and outstanding athletes should be

157

individuals as well as assisting the suggestion in point 3. The teams
t‘mentioned above could be established on 'a more informal basis, and
-at’ different ‘Tevels of ability than presently exists éut,withoutythe;

3necessary reduction in' the c0mpet1tive element

5 The majority of athletes who have discontinued have shown that

they like their former high school sport less than those who are still

Lcompeting However many still like their sport (but not as strongly

as previously) The 1mplication of this finding indicates that the

: ‘high school sports system should be utilizing these former high

(as suggested in point 4) these athletes would be of valuable

‘assistance as administratorp, coaches, referees and assistantslb They

o

are still willing to involve themselves in their former sport as

©

The high school system would not only benefit by such an approach

';but the athletes self-esteem would be enhanced Many former athletes

originally reported some conflicts with their jobs, but any motivating

',device employed by the physical education department in each school

'Awould re—establish the athlete s link with their former school

I RECOMEIDATIONS

(34

As a result of this exploratory study, the following .

T recommendations are suggested

l "An: in—depth study on role discontinuity of former athletes - ,i‘.f;

C .



_involved, as a.comparative analysis of the factors influencing;non_

voutstandingfathletes would enhance thendiscussion.. This.type‘of'

.analysisiwould provideieducators with_Vital7information on why‘
..f athletes:do.not pursue their athletic careers{ The conclusions.tol‘
fthe analyses would then enable the verification; mOdificaSionvoru'-"
-phasing out of 1nappropriate sporting programs ‘

| 2. Another area of interest w0uld be the determination of why E

voccupations seem to restrict athletic participation after high school

" as oppgsed to- study (which assists participation) Different levels of

Sport within ‘the community could be surveyed to provide a wider use

3

i  of the reSults Such levels might include Professional sports, L F

;University sports, Club sports and Recreational activities

3. A suggestion for future research in this -area would be to con—ix

duct a study on the readJustment of the athletic fraternity to. a
ST

158

: different type of 1ifestyle once their competitive sporting commitments' f'i‘ﬂl.

E

| have ceased _ A comparison between participants and outstanding

Vpifathletes could be undertaken with a view ‘to determining, according to

A

5fathletic ability, the différences in readjustment Within this frame- -

work the analyses might suggest how these former athletes could be

7~Qutilized as coaches for athletes in junior sports programs

b RS
4 éa lqngtitudinal study on the work already investigated in S

' vthis study would provide sport sociologists with a valuable insight
g Q'into the processes occurring within the athlete s life, which in 2
turn, determine the decisions he makes regarding sport TheJ

2'anticipated investigation would analyze the athlete s sport during

. his ‘high school years, and for the period after high schoo] until



@ -

,such time as he discontinues;. Variations oflthis research could ‘be

T

conducted on a shor‘ term basis.as-follows —:‘
(a) The sports partic1pat10n and role discontinuity of outstanding
athletes as compared to non—outstanding athletes, ’

(b) The sports participation and role discontinu1ty of outstanding

B female athletes as compared to outstanding male athletes,

(c) A national study on sports participation and role discontinuity

at all levels of competition anﬁ for both sexes,

¥

. , S
(d) A cross cultural study on the same bases as for’ (c)

(e) The carry«over value of "educational” attributes from sport

' 1 at high sqhool into the lifestyle of the athlete after high school

159 .



BIBLIOGRAPHY .

P

@

160



161

BIBLIOGRAPHY

Aldérman; K;‘ : . R .
1974 Psychologacal Behavior in Sportrv W. B. Saunders Company.
: Toronto o o :

«Anderson,‘N H. '
- 1970 . "Scales and Statistics Parametric and Non-Parametric.'

. 'In Readings in Statisties for the Behavzoural Sczences
[Heerman E., and Braskemp, L,; (eds. ). Englewood Cliffs.
,‘Prentice—Hall Inc » New Jersey 1970. ' .

'Atonson,7E. . Co : TR R .
1968 ' "Dissonance Theory: Progress and Problems." In Current
Perspeotzves in Soeial Psychology. Hollander, E., and
: Hunt P (eds ) Oxford University Press, Toronto "1971.

.Atkinson JoWS ', : Lo . o
1958 Motives in Fantasy, Actton and Soczety ‘ D, Van Nostrand
' . Co., Inc. » Princeton. o : _

Babbie, E. ’ SRR Lo
1973 Suruey Research Mothodé. Wadsworth Publishing Co:, Ind.,
' ~Belmont, California. o L

' “Beisser A,

1967 The Madness in Sports Nen.York,' Appléton—céntnry—' .
e Crofts e o C - F
Benedict, R. N

' 1938 . As quoted in Social Psychology Secord P , and Backman,
o Cu, McGraw—Hill Book Company ~New York 1964 ’

.Biddulph, L. S :

1954 "Athletic Achlevement and the Personal and Social AdJustment

: - of High School Boys." - American Association of Physical -
Education Health and Récreation Vol 25 (l) p. 1- 7

Birch, D., and Veroff J o Co oL
1966  Motivation: "A Study of Actzon ~ Brooks/Cole Publishing -
' Company. California S T T
SR s ,
Blishen, B. R. _
’1967 "5&*Soc1o Economic Index For Occupations in Canada i
dzan Review of Soczologzcal Anthropology Vol. 4,

q§% 1 o As3.s B | | ’-;/7/,ii; 1#;;.-.



15

. e o , _
Callois, R. e .
1955 "The Cla551f1cation of Games." In Sport and the Body. -
Gerber, E., (ed.). Lea and Febiger, Philadelphia 1972.-
o o . S o L

T'Cerutty,aP : S :
1959 - As quoted in Sport and the Body.- Gerber, E., (ed.).
o Lea and. Febiger, Philadelphia 1972. ° .
: Coléman, J. o o i
1961 The - Adolescent Soczety The Free Press of Glencoe,
New York. - ‘ : .
Cottrell ‘N. B ,' 5 ' ST "
1968 As quoted in Psychologzcal Behavtor in Sport Alderman, R.
‘ W. B. Saunders Company, Toronto.. 1974. ' o

Cowell C : - C v
1960. = "The Contributions of Physical Activity to Social Development.

Research Quarterly. Vol. 31, p 286- 306

G

- Dunning, L.

1972 "Organlzational Size and Intramural Participation :
Unpublished M.A. University of Alberta. \ it
DuWors, R.: ‘ :
1973 "Specifying the Links Between Athletes and Their
o “Communities: The Bases for Sports Action Programmes
Unpublished Paper, University of Calgary ' i“_ : : p' .o
Eckland, B. L o . %
-1964  As quoted in- Soczalzzatton and SoczaZ CZass , Kerckhoff
' A. Prentice-Hall, Inc., New Jersey. 1972. ‘
Eitzen, D." ' SR . ot .
1974  "Sport and Social'Status_in American Public Secondary
: Education," Unpublished Paper Presented at the.
Eighth World Congress of - Sociology,_Toronto 4Eanada,
. August 19-24. o
EliiS,R. . L o - ) o ! » "‘:}"7._' . . X
- 1970 ""Some Perspectives on Upward Mobility." In}Soqid%%zation. L

Dager, E., (ed.).. Markham Pub., Co., Chicago. ‘ngl.
. : f*f h ' v S ‘
Feldt, L- s., avd Hsu, I..c. .
1969  "The’ Effect of Limitations on. the Number of Criterion
' " Score Valués on. the significance Level of the F-Test.'
Amermcan Educatzonal Research Journal Vol. 6 '
Festinger,_L: & : : : - : v
1954 ' "A Theory of Social Comparison Processes "' Human Relations.
Vol. 7. - LT . .. o o S

162



163

¢
1

~?estinger, L. . oo .
® 1957 As“quoted in Current Perspectives in Social Psychology.
Hollander, E., and Hunt, R., (eds.). Oxford University

_ Press;kToronto.‘:197I. o . :

Fisgé, S., and Maddi, S. ' ' - . :
1968 As quoted in PSJchoZochaZ Behavtor in Spor . Alderman, R.
- W. B. Saunders Company, Torontd. 1974, ' - o

* Fitts, P., and Posmer; M. I -
- 1967 Hwnan Performance. Brooks/Cole Publishing Company,

- California. R L

- Friedenberg, E. ' .
~ 1966 _ "The Adolescent and High School Athletlcs In
L Sport and Society. Talamini, J., and Page, ., (eds.).
A " Little, Brown and Compnny -.Boston - Toronto. 1973.-

~Fneud °S. . e e C o
. 1915 As quoted in Motivation: A Study of Actiom. Birch, D.
T cand Veroff, J. Brooks/Cole Publishing Company -
: California. 1966

Friesen, D.
1969 The Urban Teenager— University Printing Services, ‘The
University of Albérta, Edmonton. A '

. Gaito, J. = | R N ot
1970  "ScaleClassification and Statistics." In
: Readzngs in Statistics for the Behavzoral Sciences.
- Heermann, E., ‘and Braskemp, L., (eds.). Englewood
Cliffs, Prentice—Hall Inc , New Jersey 1970.

'n.£>‘@' .1Glaser, B. and Strauss, A. _ o
! 1971 Status Passage. Aldine. ' Atherton, Chicago.

‘Hall, R. V T _— : ‘
1974 s Managtng Behavtor H & H Enterprises, Inc., Kansas.

Heckhausen, H. : o A
1967 . The Anatomy of Achweuement Motzvatton _Academic Press.
New York . -
i
"Heermann, E. and’ Braskemp, L.
1970 = Readings in Statistics fbr the Behavzoral Sctences
’ " Englewood' Cliffs, Prentics—Hall Inc., New Jersey.

Henle, M. ) L .
1956 As. qudted .in The Anatomy of Achievement Motivatton.
: Heckhausen, H., Academic Press. New York. 1967.
ﬁoﬁans,fc. . ' : c o . -
1950 The Human Group. Harcourt, Brace and Company. - New .York.



y
Homans, G. S v
} " 1961 As quoted in Social Psychology Secord P , and Backman, c.,

McGraw—Hill Book Company, New York 1964
. Hornby, A, (ed.) o
‘ ' 1974 ,i'@xford Advanced Learner' s chtzonary of Current Engltsh
& _ Oxford Univer31ty Press, London.

: -
e i - 1Y -

Hull, L. . » - S

1943~ As quoted in Motivation: A Study of Action. Birch,D., andL.

A Yeroff, J.,.?rooks/Cole ?ublishlng Company,}Califorqiaffslgg§x¥\.

|
Jordan; P - . ' o /
1975 “'Sundown." Sports Illustrated. -January 5,p. 74. )
Katz, D. . ROU o \/:j
‘ 1964 "The Motivatlonal Basis of Organizational Behaviour

.  In Current Perspectives in Social ‘Psychology.
+_+ Hollander, E., und Hunt, R. (eds ). Oxford Universit)
. Press, Toronto‘ 1971. . , .

'».Kelman, H. SR . ' o 53

1961 °  "Three Processes of. Social Influence." In ‘
" Current Perspectzves in Soctal Psychology Hollander, E.,
and Hunt,: (eds ) Oxford University Press, - Toronto 1971.
Kemper, T.. : : .
" 1968 "Reference Groups, Socialization and Achievement."

Amermcan Soczologzcal Review. Vol. 33, Part 1.

Kenyon G. D
- 1968 "A Conceptual Model - for Categorizing Physical Activity
' 1In Sport, Culture, and Soctety. Loy, Js, and -

' '_1 L Kenyon, ., (eds.). The Macmillan Co., New York.‘ 1969.

- Kerckhoff, A. . Do :
1972 Socialization and Social Class. Prentice-Hall Inc.,
Englewood Cliffs, New Jersey. o/
: QA ,
Loy, J. ' o T e T
1968 "The Study of Sport and Social Mobility n ’1
; Soctology of Sport,' Kenyon, G., (ed.). The Athletic
- Institute. 1969. o . {, _

N
g

~Liischen, G. : ' : 2 o
1963 "Social Stratification and Social Mobility Among YOung -
co - Sportsmen:" In.Sport, Culture, -and. Society. .
" Loy, J., and Kenyon, G., (eds.). The Macmillan Co.,»“

New York 1969,

i Maslow, A. o e L
1970 . -As ‘quoted in Psyehologzcal Behavior in Sport Alderman, R.
B Ww. B Saunders Company, Toronto 1974,. : S

.~“;



McClelland p. . ! :
- 1961 The Achieving Soczety‘ D/ Van Nostrand Co., Inc.,
' ' New Jersey. L o

McLuhan, M. - S '
1964 . "Games: The Extension of Man." In Sport and the

165

' Body. Gerber, E., (ed{) Lea and Febiger, Philadelphia 1972. .

Mehl, J. : . c . .
- 1962 As quoted in The Anatomy of Achtevement Motivation.
' ' Heckhausen H., Academic Press, New York. 1967..

Mihovilovic, M. - : ' - ; S L et
1968 "The Status of Former Sportsmen.'" International Review of
- Sport Sociology. Polish Sciehtific Pub. Warsaw, Vol. 3

. Yugoslavia, U.N.E.S.C.O. Pub :

‘Miller, J. . N ’ e
- 1972 ° "That Championship Season." Stageplay. Dramatists Play
‘ ~ Service Inc. New York. o :
Miller, N. = ~ -
© 1944 As quoted in The Anatomy of Achzevement Motzvatzon
: Heckhausen H., Academic Press, New'York - 1967.
' 'Miller,' S., Saleem," B.,. and Herrington, B. : : o -
- 1964 As quoted in Socialization and Social Class. ~ Kerckhoff, A.,
: Prentice—Hall Inc y New Jersey 1972, . .

Newcomb ‘T, M.\

1961 As quoted in- SOCLaZ Psychology " Secord, P., and Backman,‘ .y

McGraw-Hill Book Company, New York. 1964

Ogilvie, B., and Tutko, T. : ' : _ :
1966+ "Syccess Phobia." In Sport and Soczety C . o
" Talamini, J., and Page, C., (eds.). Little, Brown and
o ~ Company, Boston—Toronto _ 1973 :
Ogilvie, B.,- and Tutko,yT.
1971 "If You Want to Build Character, Try Something Else
' Psychology Today October, P. 61 63

Olmsted, M. o S
1968 = The SMaZZ Group Random House, Inc.: - S
orlick, T. . .. . o - |
1972 An Analysis of Early Sports Participation. Unpublished
' Ph.D. . S
XOrlick T.

1974 "The Sports Environment. A Capacity to Enhance - A Capacity
to Destroy.” Unpublished Paper. Presented at the VI
Canadian Symposium of Psycho-Motor- Learning and Sports
Psychology Halifax, Nova Scotia.

e



Orlick, T., and Botterill, C. - . %
1975 Every Kid Can Win. Nelson-Hall. Chicago.

Pafsons,-T. . . s .
1959* | "The School Class As'a Social System: Some of Its Functions
. 4in American Society." In Studies in ddolescence.

© Grinder, R., (ed.). " The Macmillan Company, New York. 1963,

" Parsons, T. - ‘ ) o o
1959 . . As quoted in Soczalzzataon ‘and Soctal Class: Kerckhoff, A.,
Prentice-Hall, Inc., New- Jersey 1972 ’ S -
Petrie, B., ‘ , R - R R
1972 - "Achievement Orientations in Adolescent Attitudes Toward .

- Play." Internatoonal Review: of Sport Soczology “Vok. 6,
p. 89 99. . . o ]
Phillips J. : '
1965  As quoted in Consequences of Participation in Interscholastic

- Sports." ~Phillips, J., and Schafer, W., Pacifie S
Socioldgical Reuiew, Vol 14, No. 3, July. 1971.

Phillips JJ, and Schafer W. ’ ' :
‘1971 - "Consequences of Participation in Interscholastic Sports‘
' .. Paeific Sociological Review. Vol. 14, No. 3, July

Progen, J. : ‘ B ~ o S
1972 "Man, Nature and Sport. In Sport and the Body. o
' Gerber, E., (ed.). Lea and Febiger, Philadelphia 1972.

- Ralbovsky, M.~ e - .
- 1974 Destzny 5" Darlzngs 'Hawthorn'Books Inc., New York.
Rehberg, R., and Schafer MW ; ‘
1966 . “The Effect of Participation in. High School Athletics on
. Future Educational Expectations.”" Unpublished Paper
Presented at the International Seminar on Leisure Time
and Recreation Havana, Cuba “Dec. 2-10.

e Rehberg, R., and Schafer W

1967-68 "Participation in Interscholastic Athletics and College
Expectations.” Amertcan Journal of Soczology “Vol. 73..

- Rehberg, R.. . . o - DR B
1969 - "Behavioural and'Attitudinal Consequences of High School
' “Interscholastics Sports: A Speculative Consideration.”

" Adolescence. Vol. 4, No. 13 Spring, p. 68 88 '

'Rosen; B. . C ' ‘ : L
1956  As quoted in Soczalzzatzon and’ Social - Class. Kerckhoff,
1959 A-, Prentice-HalI Inc , New: Jersey. 1972 A

-
.

i
B
PO

166"



" Rosenberg, M. = SR S oo RN

1965

Schafer,, - R .
" As quoted in "Partic1pation in Interscholastic AthletiCS and

1968

Schafef,'w.,wand Stehr, N.

»

Soctety and the Adolescent Self-Imbge. Princeton .- .
University‘Press. Princeton, New Jersey. Lo

s

., and Armer, M.

College Expectations.' Rehberg, R., and Schafer, W.
Amermcan Journal of Soczologg ~Vols 734 1967- 1968“

] R . o N

"Participagion in Competitive Athletics ‘and Social .

1968 . : :
Mobility . Some Intervening Social Processes.' Unpublished - tt'
Paper. Presented at the Meetings of thie Intermational. B
Committee on 80c1ology of Sport ’ Vienna .Austria. Oct- ‘ ’ ;-
. _ A R e
' Schafer W \ , : '
.~ 1969 - "Some Social SOurces and Consequences of Interscholastic
' ‘Athletics: The Case of. Participation "and Delinquency v L
In Sociology of Sport. Kenyon, G . (ed ). The Athletic =
Institute Chicago. 1969. T Lo
Schafer w.ooL SRR | :
'_1971 ' "Sport Socialization and the School. " Unpublished Paper s
o Presented at the Third Internatiocnal Symposium on. Sport : >
Sociology, Waterloo, Ontario Aug 22 28 oY :
Scott, H. ' .' ' o o \
1973 "self, Coach and Team "Unpublished Ph.D., UniverSitonf o

- Secord, P. : . T , .
© Soatal Psychology. McGraw-Hill Book”Company; S

;'1.-Sherif,fM

"Alberta

1964

1936

" Siegel, S.

ll Synder, E.

Smith ;‘

- nUnpubli§hed Ph. D University of

1956
1974 -

-1972'

Jo

, and Backman,>C;3

As quoted in Soczety and the Adolescent SerLImage
Rosenberg, M., Princeton University Press,.Princeton,'V‘_,“
New Jersey 1965 e e . R
' . '(', S . .
Non-Parametrzc Statzsttcs fbr the Behavzoral Sazencea.v'

“McGraw—Hill New York. IR Lo,

Qﬁighvschool Athletes Ano Theirbdoadhes Educational o ":ij“‘
‘Plans and Advice." Soctology of Educatzon.» Vol. 45, =~ - -
p 313- 325 T Y Lo

ot e



oyrotulk
1975

Tolman; E. ) ST o : o
As quoted in Motivation: A Study of ACtlon Birch, Diy, -
~and Veroff, J., Brooks/Cole Pub., Co o California 1966;

1938

Tumin, M.
- 1954

" Turner, J.

1970
9

168

3. : :
"Fear of Success in Sport Among Adolescent Girls

,Unpublished M. A University of" Alberta

¢

As quoted in "Achievement Orientations in Adolescent

- Attitudes Toward Play." 'Petrie, , International Revzew

of Sport Sociology. Vol. 6, p. 89 99. 1972.

Entrepreneurial Env1ronments and the Emergence of ,
Achievement Motivetion in Adolescent Males." S
In Socialization. Dager, E., (ed.). Markham Pub., Co., '

A_Chicago 1971, o s

Underwood
1972

J.

f'"The Graduates.' ASpérts IZZustrated;‘ Ju1y33rd, p. 58.A

-Vinacke W E.

1969

' Webb, H.
1969

'Weber,_J.

1_14;0;

White, R.
-1959

Wilson, E. /. o P e
~ Sociology. The Dorsey Press. Illinoie, LU

1971

Winch,

"Variables in Experimental Games: Toward a Field Theory

' 'In Current Perspectzves in Soctal Psycholog o
 Hollander,. E., and Hunt R., (ed.). Oxford™ niversity
- Press, Toronto. 1971 L [ :

N

"Professionalization of Attitudes Toward Play

" In Soczology of Sport. ' Kenyon, G. {ed.) ~The Athletic

Institute, Chicago 1969‘ TR
and Lamb D o . S a
Statistics and Research in- Physzcal Educatzon ‘The C. V. =~ =«

Mosby Company, Saint Louis
- . .-‘. . ‘;.: I.‘-

nMOtivation Reconsidered The- Concept of Competence. e

" In CurrentPerspectives in Social Psychology.
‘Hollander, E., and Hunt, R.; (eds.) Oxford University
Press, Toronto. 1971, - : _

.

=

1958 _'zAs quoted in Social Psychology. Secord P., and Backman, |

C., McGraw—Hill Book COmpany, ‘New York ' 1964

Y.




APPENDICES

T ke

.vt\r

o
AR
i




" INITIAL CONTACT WITH PHYSICAL EDUCATION. TEACHERS

© APPENDIX A

ZS

om0



FACULTY OF PHYSICAL EDUCATION
THE 'UNIVERSITY - OF ALBERTA ‘

~ball and Basketball at your -school.

EDMONTON 7, ALBERTA, CANADA !
| DEPARTMENT OF EDUCATIONAL SERVICES .
. November 28 1974 -
¢ B
vt .

I am_wpiting:to you in the hope that §%ubmight-bé'ablé.to_aid.me in

my thesis. research involving the former dutStanding~athleteé'in‘Féotv-

Official.appfoval has’ been granted for dontact with.ybu'throughfthe',

- .auspices of Ann Purer and the Public/Separate School Boards, and

- such approval forms should be available through-your Principal,

Eg'gpncern is to locaté the former?oufstandihg athletés af.your-$igh.A
$hool in football and basketball from the years 1969 to 1972 (ine.) .
These two specific sports have ‘been” selected because of their popul-~

' o : -0

. arity at Edmonton " High Schools.

" You-are probably aware-théttany;éamplé-of data Should‘be‘fepresentat~i

ive of the totél'pdpulatién,.therefore, I-am endeavoring to gain the '1:Fﬁ.~9&7
- same'idformation?from.eVery\highlschOOl in;Central,Edmonton. " From e SR

‘this-initial list it is my inteption.to determine what the former
_outstanding athlete has-done athletically since leaving high school;
‘the ‘effects of his high school status, job and/on study involvement
on athletic performance, etc.. = = L T

Ilfully,vgalize-fhat'yodr teaébing‘reépdnsibilitie3>are_time.cdnsumiﬁg, i
but I hope you can' find the'time'to‘pephaps’lOOk‘through7some.preyious

-yearbooks' in an endeavor to detérmine the qgtstanding'athletes:in{thév‘.‘

- specific years previously’ meritioned.

IS

« : T SR
\I must stress that the Qﬁhletes:s?tnamed should begselected_becapsg,they*ﬁ
were. outstanding ‘at high school ({‘e. not -because: they have gained athlet-

- ic fame since high school).  If you could indicate their approximate

with

whereabouts, and/or if they.have'brOthers/sister§ presently eﬁrolledQ2 

at.your *sc¢hool, this would'prove:ex;remely valuable to me. - It should. ‘

aiéo be emphasized that you shéuld:be-aWare'that.inteﬁviews-conductegwi, -
hese named.fdrmerjstudents:willlbe'strfctlyvcOnffdential,-as_hO_ T

- names will be mentioned in the thesis discussion,®. .

EE)




1 would welcome your reply before the 1luth of . December as I 1ntend to

J:kcommence my interviews over the Christmas break
-a-self-addressed, stamped envelope and' if you have any deflnltlonal

-Please .find enclosed

problems concerning who is apppopriate (outstanding) don' "t hesitate
to contact mé. Also, if you would llke ‘the results of my study let

me know when you reply

I look forward to. your a531stance.,

Yours sincerely, f;%_g-
"Rob Sands
vRS*dsv”'

- Rob Sands,

#3B, 9103 - 112thStreet
. Edmonton, Alberta

Phone 433 - 203k . . u

e
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FACULTY OF PHYSICAL l‘l)l.C-\'Tl()\' )
THE UNIVERSITY OF ALBERTA' . . o
EDMONTON, ALBERTA, CANADA  T6G e ‘ - S B ' 174 :

‘ | ! o | S
DEPARTMENT OF PHYSICAL EDUCATION- :

“Rob Sands -
L . SR #3b, 9103 - 112 Street
f o T EDMONTON Alberta

TDear Sir‘f - "‘j
"1 am yriting to you again in the hope that the vital information -

concerning former outstanding athletes' at your school will reach
me for my Thesis data compilation. [\.

I fully realize that your time is limited, as 1 have also taught "

for ‘a number of years.and have had to cope with the many problems
that. pe& for the Phys ~Ed teacher, and coach at a high school

At this stage of my research I have many names at my disposal and .
"can therefqre afford to continue my interviews before requiring
the names of athletes from your. school. Thus, I would welcome your
assistance in forwarding names (and approximat addresses) of . former-‘
outstanding athletes in football and: basketball at your school
from l969 = 1972 inclusive before March 1st, ! 975 o

.I hope that this futﬁre deadline will provide you with the

' opportunity to. quickly browse through the school yearbooks for
the-approximate outstanding athletes.' Please remember that the
athletes selected must have been an outstanding athlete at. high-
school and. not because of the athletic achievements after school

_ Once again T have provided a self stamped addressed envelOpe for : o
- your convenience. o _ : S ot \\~' .

”_;Ihank you in anticipation of your assistance.

o Yours sincerely,

A

;_Rgbfsands

o .
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L sporting endeavburs ‘after high school o , < S

j,;Most questions pertain to your former high school sport of footﬂgi

‘Jak If- you are considered -to have been an outsﬁanding athlete in both"

FACULTY OF PHYSICAL EDUCATION
THE UNIVERSITY OF ALBERTA
EDMONTON, ALBERTA, CANADA  T6G 2H9

' DEFARTMENT OF PHYSICAL EDUCATION

Rob Sands

Dear

w : :

'Your former Physical Education teacher was kind enough .to provide me

with your name-as a former outstanding athlete in football or basketbail

' or both at high school and I am therefore writing to obtain your
assistance in providing research data for my M.A. Thesis at the
Univer31ty of Alberta ; :

f;ﬁhe purpose of the research is to determine if- former high school
letes in. football or basketball are still playing these sports; i
dies and/or jobs are important influences on the continuance of

£

sport after high school, and, to what.extent attitudes towards sport,

and any trends emerging from the Ainterviews will also be compared in
each of the four categorles devised for this study (see below)

You will find enclosed interview forms and .a refurn self—addressed

- envelope. . Section A of these interview forms contains questions

relating to your.success at hlgh school and Section B refers to your
) !’

v The four sub-sections in Section B are: : IR _dn;7
"; (1) Discontinued (immediately) ' ;v
'(2) continued s

L - (3) Continued, but then Discontinued - _
(4) Discontinued, but planning to Continue

e

[discontinued immediately after high: school or continued

' sometime before discontinuingi

’ For Section B, seiect the most apprOprzate category ‘and answer the
‘ questions within that section. Any question that is not applicable
please place an' N. A in the space provided for the answer. '

or basketball, ‘but spme refer to your sporting interests in genera
football and basketball, use the most appropriate categories, and”f

" where a question requires two responses place ‘a (B) for basketballxz
‘and an (F) for. football

#3b, 9103 - 117 Street
EDMONTON, Alberta

.. -differ amongst the individuals interviewed Social status, aspirations

N

y .
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If you would care for a summary of the results when I have completed
my Thesis, please inform me of your exact address when returning
the questionnaires. Any comments on- the fbrmat of the questionnaire,
questions asked, or jack of pertinent questions in specific areas

would be most weli;me. Thanking you in anticipation of your reply.

|

Yours sincerely,

r.
Y
d“v
. e
Rob Sands
«
\
. .
) <
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QUESTIONNAIRE
SECTION A c/ .
N : Football [ -]
. Tick appropriate response. » . ’
‘ » _ Basketball [ ]
S ) .
General Background
1. Name - |
2, Age )
" 3a. Martied (1) Yes [] ﬁi) No 1 ] . R .
o
b. Played at least 2 years in senior team at High Schoo}”
(1)Yes[](il)N0{]‘v co
B. Occupation » B i if student, Faculty
o o : , .
5. Father's Occupation (be ekplicit)
. &
6. High School Graduation Year
7. Sports played at High School (Interschool level)
8 Still competing in the same sport(s) as’ you were an outstanding
Athlete in during High School? - ' ‘ '
(1) Yes [ ] (fi) No [ ]
. ' . .\ . J
9. Competition playing in at present ! :
10 When did you quit? { %'
| ll Why do you thi% E%iletes quit competitive* sport'? B : o
. g A N - - | . R _ _ R
lZ.‘Why do you.thih&,ﬁﬁég;ion athletes quit competitive'Sport?" T R
High School Part1c1pation ’ .
"13.'Why did you start playing sport7 o ‘ '. g I .
14. Why did you init}’ally join the (FB/BB) team" e

+ “15. What characteristics do you think an individual has to possess to: ‘be
~ an outstanding athlete’ :

—T

16. Was there any evidence provided by anyone at high school to suggest
- thaY you were an outstanding athlete7 . - , S |

(i) Yes [ ] Explain~
(ii).No [ ] Why not?

*refers to Specific competitiye.leagUe



‘ 179
177 Do you consider that you were an outstandlng (FB/BE athlete7 {
| (1) Yes [ ] Why? _ -
(1ii) No_ [ ] Why not?

\ ' ' »
18. Did you want to become a "champion athlete7
(1) Yes [1 Explain : '
(11) Not Sure [ ]

(1ii) Dpid not Enter Thoughts [ ]
(iv) No . [ P

If yes; how strong was this desire?

: (1) Very Strong [ ] Explain briefly - v

" (41) Strong o [ ST
(1i1) Moderate™ [ ]
(iv) Very Little [ ]

i A' 19. Did you enjoy playlng (FB/BB) at High School? ‘4
. (1) Yes [ ]. Why7 ' . v‘ . ‘ . R
(ii) No [ ]’Why not? . A ' c - <

. , S B 3

- 20. Do you think you- could have been a better .player at High School
"~ than you were? - ,/ R

‘ (i) Yes [ ] Why?

(ii)'No [ ] Why not?

_21. Did you receive any encouragement to do well in (FB/BB)7
o (1) Yes [ 1 Who? e
(ii) No [ ] Why not?
(111) Both - L Explaln | L {f

: ’ |

(

r22.‘Did your coach llke you7 S ) B _ . | e
(1) Yes [ ] Why? R - ST 3
(ii) No [-} Why not7" ' L e E

‘4_23. What part d1d your, coach play in your High School Success7

(1) Large 0 ] Explain
- (i1) Moderate ‘[ ]

- (111) Small - [ ]
(iv) None (-1

24. If'en'outside (not your High School’ coach) coach what parr did he
play in your Hi%h School success? --

(i) Large [ ] Who was he7
_ (ii) Moderate [ ]
- (144) Small [:1
(1f) None. 1




25, Did your cdach.give-yonégﬁqiisggén attending'University? -;4""§\
\ . : N : . : ™~ .

q- - (1) Often [ ] , : , ‘ '
(2) Seldom [ ] O '
(3)'Never' [ ]

26..Has yoyr coach been an influence on’ your life in any way?

(1) ‘great |
(2) some [
[
[

} What ways7
I x

(3) Iittle ] o

(4) none ] _ \‘.

.27.‘D1d you receive any extra pr1v1leges because of your. outstanding'

.status as.an athlet?: (1) Yes (ii) No’ - Briefly explain R

. Study. - o SR

" Coaching //
' Financia)
DiscipliMe

Close Frien?s

S S R i
: : 1. Others :

’ , . . S . . - . . ——im

$

]
]
]
1
1
]

Py — ey

: ., o '28. Was there any’ evidence of reséntment by other students cowards
| - * your athletic success- at' High School7

, (1) Yes [ ] Explain . , R
S WD N ],

29. Were there any personal sacrifices that you had to make to
‘participate Ain (FB/BB) at High School? :

‘, o (i)Large (i ) ll(i#i)NODe 'Briefly explain
B '.Study e ) O R O ‘
- Job o ] (1 []
e ' Financial = R (] [},
' ’ Romantic Life . (1 " 11 L] '
_ Pamily Life = - . (1 - 11 L1 B
\"\\\\\\ General Sacial Life - [ ] [] 1]
: \\, Others ' [1 [] []

’, 30, Dobgou think you gained anything out (benefits) of sport at High
o . School as an outstanding athlete in (FB/BB)? L

(1) Yes [ ] Gains7
(1) No [ ] Why not? |

31 ‘Are there any values to be gained for the 1ndividua1‘by pérticinating_
in Interschool’ sports? - o R S . :




SECTION B N
. AY

’ All questions are directed towards your sport after,high sch001
‘ 1 .

' : LT . "_
ﬁ = | (1) DISCONTINUEQ (1mmediately) A S
- 1. List the following in order of mportance\io/ygu at this stage. in
your- life JOb StUdy’ Sport Briefly explain your. reasons
. v o _ g

-

Sy

3.

h2. Why did you disc0ntinue playing (FB/BB)7, e s,

W

. Other Contributing Factors '._ - w

4. What are- your feelings toward your former High School sport of

(FB/BB)7 -
,

Explain
] o o . '

‘ (i) trongly like [
- (11) like . R
(111) 1ittle interest [
(

[

‘(1v) no interest’
(v) hate

]

. Was your attitude toward (FB/BB) influenced by anyone after High
~School? . R ‘

(1) Yes [ ] Who7 :

°

w

' "{

-6;‘Did your studies have . an effect upon your decision to discontinue7
() Yes[] o
(40) No °( ]
- EE_XE§, was an attempt made to achieve in both o
(1) Yes [ ] S
W ¥ [1

v
¢

7 Did your JOb have -an effect upon youf‘decision to discontinue?
(1) Yes'[ ] -
) No [ ]
ReSQltbof attempt.

. - . . o . CAU

Result of attempt Af . . S - ) L _b o '? C ig?'
, : ———— Tt
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8 ‘Do’ ‘you still work out in any sport at a competitive 1evel7

(1) Yes Sports£:>\v [ > ‘ ,
s+ (11) No ‘{ ]- v e
% | . SN o
if No~ is your experience in sport at High School a direct reason
A for your discontinuance N o : . -
. : i . T A .
. T (1) Yes [-] 3 .
| D) No [ ] |
. " . . . » -
9. How many hOurs a week do you devote to sporp now? (Use average
hours per week 3ver the last year) . e S N
hours playing ' ’
S L
hours watching, listening, reading :
‘_10 Do you keep in contact with your former team mates from High Schodl’
(i) Yes [ ] Explain ' )
. (ii) No [ 1 s T
11. Do/ you keep in contact with the (FB/BB)*team at your,former High :

. School7 o _ SR o e
cLWves 11 '. e R R R
‘A(ii).No:![ ] S C L,
>12' If married what affect has your marriage had on your sportiJg}

career? S v S S
Explain" o R o RN ‘ SN

1 ‘ 5

L&

(i)aHelp | 1
(ii) Hindrance - :[
_(iii)'No Difference [

'13 .2 How do you feel® now that _you. are no. longer the recognized athlete ‘.f N
[ you were at High School? o

Explain U . o . ;.' )
(1) Highly upset 1 . = o . .
. (11) Upset ° I S —
(iii) Slightly upset [ S T SRS )
(iV) NOt worried [ ] e R .“_'; e . >
‘ » s /‘ ﬂ~l Sl
14 Has your discontinuance in your former sport created an%a’roblems R
‘ ? _ - &
"in your- life? L Explain | s .‘ e v
(@) Yes [] \ ~ Ty
C(11) No [ 1. N ‘ ST _;ﬂ ﬂ_i s :

" if Yes, are there any greater

problems to face because you were - an

?
outstanding athlete Explain
() Yes [ ]

‘/

2

A\

‘ RN

;(11):No;-[ 1
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15.'Do .you still w1sh you were playing (FB/BB)7
(i) Yes L] Explaln ‘

re

: S (ii) No. i ]‘ L B - ’ ; KS-V _ -
' 16uﬁDo you still have any ambitionﬂ to achieve in ;;ors\in(geﬂéfal?"

(1) Yes [} Explain;

e

(11) No [ ] 3
17. Do you think peogle sacrifice anything to play competitive sport? _
| (i) Yes. { ] What is sacrified? g . s ' \.
(ii) No - [ ] Why not?. .. Q0 B -
_1£~Xg§, are these sacrifices worth the effect7 _ "
coooYes (] T 3
(11) No [ ] o A

' 18. Has success in sport at any stage in yourvlife'benefited you in
your 'EVeryday—life"7 _ R T

(i) Yes [ ] _Explain :
1) No ] \

P - - = - :

lQ,lDo you think you gained anything out of sport after High School
~.because you werepa former outstanding igh School football player B
or Basketball player, or both? {5 _ .

_ (1) Yes,[ ] What gains? _"' Ry \‘.
{1 No ['] Why not? o - |
o

(2)-CONTINUED

ﬂlt“List_the'following in, order of importance to you at this stage :
of your lifgo Job Study; Sport Briefly_explain your.reasonS"
. - . . & . *

1. . . o PN .o . .
. 0 . )

2.

3.

Z;QWhy‘ re you still playing (FB/BB)’

3. Are your reasons for continuing thensame as for those for your

o initial entry into (FB/BB) at High School7 T . dn
() Yes.[v] Explain " . ~ TR
. - ) N s - . L -
() N [ ] [




10.

_School° Lo Lo SRR s

S (1) ¥o [ ] N R |

4. Do you .still enjoy playlng'(FB/QB)lto the same extentfaslat'ﬂigh
School? - i R R
Yoo(4) Yes [ 1. Explaln . . e
) 9 . .
(ii) No [ ] SR A <
S.AIf you didn' t enJoy (FB/BB) ét HigH\School are you now7
(1) Yes [] wWhy2 e .
.'[ (ii) No [ J Why not?' ‘ ' o .
6. What are your feelings’ towards (FB/EB)? . - i i‘ ‘ o
" (1) strongly. llkg [1] Brlefly ?Xplain _ :
(11) like 1] = R
©(1i4) 1little interest []
(iv) ‘no interest 1] N
(v)-hate . ] ~
.-Was your attltude towards (?B/BB}}infiueneed byhanyone\afber ﬁigh

L3

(1) Yes [ ] Who? - {_>_ R

L
|

. Are-there any advantages in being a former outstanding athleﬁe in
' your present level of competition7 :

(1) Yes [ ] Explain

I
-
N

DN L1 SRS
9}.Are there any disadvantages in being a former outstanding athlete
t in your present level of competitio
(1) Yes [ ] Explain
(ii),NO' [ ] »
Does study interfenawith the participat1on in your sport’
(1) Yes [ 1 Explain _ . ‘
- (1) No [ . . G
..l1; Does your . JOb interfenawith your participation in your sport7
‘ (i) Yes [1 Explain r ‘ ' ‘
(11) No [ I ' c,.;'_ 3
12 Do you consider that you are playing in a higher leVel of
\‘competition than at your ‘High School’
o (i) Yes [ A ‘ . o
| -




!

L Af Yes, did y0u feel inferiox as an athlete when Joining your
current team7 :

() Yes [ 1
(11) No [ 1 {

if~zg§, did you attempt to overcome his feeling of inferiority°
(1) Yes [-] How? _ ‘ '
o (17

-~

185

Result of attempt S - L Lo '? R

13. Evaluate your performance when j01ning your current team

(i) improve, : [ ] Explain
(ii) deteriorate [ ]"‘ C
(iid) no difference [ '

‘f. 14.,Has participation in (FB(B ) created aqy problems in your 1ife7 -
' (1) Yes [ ] Explain R - S .
(ii) No [ ] R

if Yes, do’ you have any greater prob]ems to face becausevyou,wete

a former outstanding High School athlete? i cur
(i) Yes [1 Explain L < o
'(ii) No [} . - o !AA

;'lS;_Is it more difficult to continue (FB/BB) now than a few years ago?
(i) Yes 1] Explain
(11) Mo v[ .

‘>’ ‘

"l6.iDo you think people sacrlfice anything to. play competitive sportVI

L . -y

(i) Yes [ ] Explain P e

K"_—
(ii) No [] v

l7.'Did you make any sacrifices to play (FB/BB) after High School?
(1) Yes [ 1. EXplain - | : .
r(ii) No ,r,] , e ST o ;

18 Are these sacrifices worth the effort"
(1) Yes [ ] , e B ‘ _
aowe t1o- T

"I"‘ .

3




1. List the f0110wing in order of importance to»you at'thiS'stage.in\

T 186

/‘ . 2 . . f R

194 How many hours do you devote to sport now7 (Average hours per
\Wweek ‘duri season) R o -

hours playing

13
hours watchlng, 1lstening, reading

‘e

1 20.” (If married what effect has your marriage,had on your sporting

career? _ ‘ - .
(1) Help. '

SR
‘S\\\((ii) Hindrance [ ]
. iil) No Difference L]

EXplain

L o L . 1 oo :
21, Has success in Sport at any stage in your life benefited you in your

‘ everYday 11fe"7 o e \

(1) Yes [ ] Explain - . e P‘
: (11) No [ ]] - L RO .
22. Do you think you gained anything out of sport after High School .
~ because you were.a former outstanding High School football player,
Oor basketball player, or both? = -
(1) Yes [ ]1 Explain gains
(11) No [ ] Why not?

-

(3) CONIINUED BUT THEN DISCONTINUED

U.your life‘ Job; .Study; Sport o
L ' ‘Briefly explain your reasons

KN

) Y

2,'What competition‘did you last play.inV'x
~

3. Why did you contlnue to play after High School7

4. How Long did you play for before deciding to discontinue’

(i) 1 - 3 months [ ]
(ii) 4 - 6 months 1
(iii) 7 - 12 months [ ]
(iv) Over 12 months[ ]

5 Why did you eventually discontinu%7 :




.10,

- 12,

\,i' | 4;: o l’ o ' ":,' | J@eﬁ'o,'

~ 6. Other contributing factors - S : G : 8 ' _'. *
7. Whatfate your. aspirations‘infsport nou? X
| 8. What.are your feelings toward your former sport?- ia S -
: , Briefly explain ‘ :
’(i),s%rongly like [ ] .
(i1)- like _ )
_ (1ii) little;interest'[ | J
(1iv)' no interest - (1 . ¢ ~
(V) hate- ) -
" 9. Was youruattitude towards (FB/BB) influenced by anyOnevaftet.High ,
} School? - - o o | R
(1) Yes [ ]‘Explain vt T ‘ { SRR B
(1) No F] . L e
‘bid your studies have any effect on your. decision to discontinue7
(1) Yes [ 1 | |
(D) No [ ] |
if Yes, was an attempt made to achieve in both? ", 1?. o
(1) Yes L1 ‘.,‘Q_;‘ L o EEEEE
G % [] - S T I
Result of attemot L o o \
fll. Did ‘your JOb have any effect on your decision to discontinue7
(1) Yes [*] | | o
(11) No [ ] A
cif Yes, was an attempt made to achieve in both? ‘
" (1) Yes [ ] |
DN [ ]
Result of attempt

Do you still work out in any competitive sport7

(1)-Yes [']
Kii) No- [ 1 N . v
if if No, is your experience in sportlatihigh School-a dirEct teaaon for
your discontinuance? . . oo N
(1) Yes [ ] °

*“(ii>'No 0]



.&b’f:> : ) ‘ , , - ‘ ) ~ o , !

N, A
* 13, How many hours do you devote to sport now? .(Average hours per
week, over the last year) : : ST
hours playing X ¢
hours‘watching§ lietening; reading __ ' y
: 14, \Do you keep in contact w1th\your former (FB/BB) team mates from )
B TE High School7 L ‘
T (1) Yes,[ ]. Explain : S “ : .
A N [ ] T R T
VA

15..Do you keep in contact with your former (FB/BB) ngh School team?
o (1). Yes [ ] Explaln ' '

(41 No [1]
16. If married, what affect has your marrlage had on yourfSporting .
- career? . | o ' : o
(i)'Help ‘ [3]';Explain B v’
“(41) Hindrante.-. 1 . -?.' , bq“f\

(iii) No Difference [f]'

@

-

17. Hov ‘o you feel now that you'are no longer the recognized ohtStanding )
atl.  te you were at High .School? : S

»

Zxplain

f
-t

i) tighly upset [ ]
(ii) Upset 7171,

11

[

111) Slightly upset .
.(iv) Not worried

o S, S : e

18. .as your discontinuance in (FB/BB) created any problems in your
' life7n : B ' o S '
1) Yes ['] Explai S i}

| (1) es [ ] Exp in - - ——

~.<11)No 10 * : SRR

1, . ,57‘

19. When you»Joined your . new team after High School; were you glaying in
a higher level of competition (than that at High School)’

- ’ . ‘.

(1) Yes. [ ] . |
o ‘_ o . : - . ..-' ) . ‘.w N
20. Evaluate your perfofmance in (FB/BB) after High Sch001 g T

(i)‘Improve e 1 Explain " — o
I | R - (11) Dg;eriorate‘ (] ‘ _ _
. (411) No Différence [ ] - . o




v

-

i
" . - . . \ N ) . ”
. . . . . .
\ . L . . . - . !

21. Did you feel inferior as an athlete whéh,yop joined your new ‘team
after High School? - . S ,
(i).Yes [ ] o ,
L) N [ ] - . T
Result of attempt e p. v \\ , "
7 =y w/D -
22. Do you think people sacrifice anything to play competitfig sport?
(1) Yes [-] o i
.
(ii) No [ ] ' S
) 23, Did you sacrifice anything in order to play your sport (FB/BB) after
High School? - . N s
: (1) Yes [ ]' Explain '
(11) No L
¥ i
.24 Are these sacrifices worth the effort?
. . . Ly
(1) Yes. [ ] _ \
(11) No [ ] N Sy
S O : : T : .
25, Has success in sport at fly stage in your life'benefited you in your
e everyday 1ife"7' ) e C - o
(1) Yes [,]‘ Explain_;': R
. D) N[ ] |
.26_;. D@you still wish ydu were playing (FB/BB)”
(i) Yes® [ 1 Explain . >
(11) No [ B .
'2?; Do - you think you’ gained anything out of sport after High School ' v
because you were a former outstanding High School football player
~ Or ‘basketball player or both? i
(1) Yes [ 1 Explain gains
'#(11) No [ ] Why not?
(4) DISCONTINUED BUT PLANNING TO CONTINUgQ
. o -
1. List the following in, order of importanee-to yop at this stage in
your life.’ Jéb Study, Sport R s o
o Briefly explain your reasons
) , ' . , o ‘ o -k 0
1. o
2. N\ | /..
3.
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&
A4
2. Why did you discontinue playing (FB/BB)?'
3. Other contributing factors .
4. Why do you plan to return to (FB%FB)? . ™
: A -
. ‘ y
5. What level of competition do you ‘plah’ to return to? .
6. Are yourrreésons fof«returning to (FB/BB) different from those
reasons for first taking up this sport at High School? .
(1) Yes [\j Explain A
(i1) No [ ]
N - \
7. What are your aspirations in sport now? a5 ‘
8. What are your feelings towafd‘your former sport?
' Briefly explain
(i) strongly like [ ] J )
(11) like [T
(1ii1) little interest [ ]
(iv) no interest 1 Fr /
- (v) hate L {
9:.- Was your attitude towérds (FB/BB) influenced by anyone after High .
School? : ) ” ' : ‘
(1) Yes [ ] Who? .
(i1) No . o

10.,Did your studies have-any effect updh your decision to}discontinue?‘

(1) Yes [ ] L
(1) Yo [ ] - o
if Yes,’wés'an attempt made to athieve-ih:both?
) . (i)'Yesif ]‘v ‘
(1) No [ ]

" Result of attembt.

11. Did»ydurﬁfbbkhave any effect on your;deciSiénvtovdiscontinue?3
(1) Yes [ ] | C |
(D) No [} -
“if Yes, was. an éttempﬁ'madé to achieve in both? - ' . o
| (1) Yes [ 131. ' ’
(D No [ ]

»

- 'v{*i Result of_éttempt':-~




12.

13.

14

15.

-

16.

17.

18.
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Do you still work out in any sport at.a competitive level?

(i) Yes [ ] &ports ‘if\ .
(DNo [ ] | e

DY

if No, is your experience in sport at High School a direct reason
for your discontinuance?

(1) Yes f ] Explain ‘
(1) No [ ] . SR

L RN

¢

How many hours a week do you devote to sport now? (Use average
hours per week over the last year) - '

hours playing:

i

. N ) N 1
hourS'watching; listening;jreading

.- Do you keep in contﬁbt w1th your former (FB/BB) team mates from <

ngh School?
(1) Yes [
(ii) No [

] Reasons
] .

Do you keep in contact w1th the (FB[BB) team at your former High
School? o ‘ '

' (i)EYee [ ] Reasonsl A » -~
(1) o [ 1 Y

<

If marrled what effect has your marriage had on your.sporting
career7 s o

(i) Help o [ ]
(i) Hindrance-» ]
(iii) .No Difference 11

How do you feel now that you are no longer the recognized athlete':
you were at ngh School7 : ' L )

o . - , Explain

(1) Highly Upset 7]
(1) Upset [ ]
C(111) ‘Slightly- upset [ ]
(iv) Not worrled []

Has your discontlnuance in your former-Sport‘created any problems -

"in your life?

S @WYes 01
1) N ],

0



if Yes, are there any greater problems to face because you were an

outstanding athlete? ¢ ,
(1) Yes [ ] Explain
(ii) No [ ]

—-—-—.-___._____.____..__—._—_—_—_s_s_._.._.___-.._—_—_.--———————-—_.—..._.._______________

The next section applleS to the athletesxduipart1c1pated after High
School but discontlnued .

l9 When you left High School and joined your new team, did you consider
‘ the competitioh to be a higher level than your school team? :

(1) Yes [ ] Explain . S -
‘(ii) No [ ]

~

20. Evaluate your performance after 301n1ng your new team.
(1). Improve =~ . ['7] Reasons ‘ '

(11) Deteriorate oy . o
kiii)iNo Difference [.]

21. ' Did you feel inferior .as an athlete when JOlnlng your new team after
High School? » : T

(1) Yes ['] ‘ o : s
v (1 Q C e
1£_KE§» did you attempt to overcome this feeling’ o
- (i) Yes [ ]' How? - -~ L ﬁ‘ .
FCEOIE H B N e

*Resultvof attempt

A

. 22. Do you ‘still wish you were playing (FB/BB)7
(i) Yes [ ]’ Reasons '_‘ .
(1) No [1

23. Do you . think people sacrifice anything to play competitive sport’
(i) Yes [ ] Reasons/Explaln
(11) No [ ] | )

;.24 Did you make any sacrifices to play your sport after High School’ :
EE (1) Yes [ ] Explain e | ‘
(ii) No [°] ' T - N

»

192
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25, Are these sacrifices worth the effort?

(1) Yes [ ] e ,
CES I O T | AR
26. Has suécess;in sport at' any stage in your life benefiﬁed you‘in
your "everyday life''? . - . R
A (1) Yes [ ] ‘E;plqin :
(10) No [ ] '

27. Ba yéu.think'you gained'anyfhing out of sport after High School

~ because you were a former outstanding High School football player,
or basketball player, or both? . - - BT

(i) Yes [ ] Expléin‘gaidg
(1) No ['] Why not?




