P ‘.
40279 - : j oy f o
-y - . L ‘\‘ ‘ - by
o / ‘ . }
) ‘\\{\ N o S . :
.s\ Nmmd lerary Bibuothhqu mtiomu R \DIAN THESES  ~ mtsss cmnmsunss
of Coriada ‘duCansds - ON MICROFICHE suumoncns )
L ’ yy: -\. R NGRS : - ! /
i o - B . -. ’ .c,v :\» ce v l”'/‘
PRI S \ - ': . . . . : -,‘ - . ‘ \’ v
v ﬂ 1 &‘ ; . - '.. ‘ -~ ) ; “ ) LR
NAmosAmnm/uonau'Au‘rsua 7 LA QKA P'Y’T AJ‘AR«I Ye . REREP A

muz OF mesuslnms Df LA mtss' .

£ '_"_CTﬁTIoNS » aF /.b:ge Q,m“gﬁ; ag .QE

' ONE..Ou{ou,s pE_RFDﬂMANQE = o:u [:E CT(:L)
. B LA(\;;“ BT < ki TASKS | "\
\umvsasm/umvmsm‘ 'r_g szu_u.é-_&.ﬂ 5 ©oF. AF-QE&T"‘ i —
Dsg:fg;%uw; l??w'&‘%‘?#ﬁn ssse;gri mtsavr‘ss DO C‘TC’R DF : P H “—05010"*\/ , e
vaarmsossnesconremeu/Amvét D’ODTENTIaVDECE GRADE i ‘?79 — : - ,
NAME os.supeawson;/vououomtcrew o€ mtse.._..@ﬁ . _m, H&AQM_LI&_ SSEN ) f. o

Permls lon |s herd)y granted to the NATI(NAL leARY OF

‘ CAN, DA to m'croﬁlm thns thesls and to lend or sell oopues'-.ﬁ '

» i

The author reseryes other pubucauon nghts and nenher the'f

thesns nor extenslve extraets from |t may ‘be prlntai or othef-

- wise reproducod wlthout the author s wrltten permismon.

L autansatlon est par Is préseme, accordée 3 /s BIBLIOTHE- -

..OUE NATIONALE DU CANADA de m:crofllmer cette thése et

de pré‘ter ou de v&ndre des exempla:res du hlm.

\

L outeur sa réserve Ies autres dro:ts de: publlcauon. nl la'

) . ‘\i

- thése ni da Iongs extraits de celle-c: he do:Vent étre fmpnmés '

5]

.ou autremant reprodu:ts sans 1’ autonsatlon écrlte de I’ auteur

" DATED/DATE m&f q $2 Y—SIGNeo/smNé uyo.n Z; o  Proa A a RO .
PERMANENT Aopaess)nfyomcs ik (S, Soi V)SEM'? e e =
| HUA - ’“"AC" _BANGKOK 1)

‘FHA | L-ANn

NL=S1 (3e74)




,_\/-g [ i L8

l* Nationalllbrary of Car\ada Gl

Cat.l uin Branch
N Can-d an ms Divuston

" Onasi, Cantda L
KIAONAT

,"1

The quamy of thus mucroﬁche is. heawly dependent upori ’
. .the quality of the ongmnl thesns subvg)tted for mnc:‘omm- :
. ing. Every effort has baep made to ensure. the htghest
quahty of reproduct»on poSslble . S

'\ ,:ﬁ S
oy ;" . k]

At pages ‘are mnssmg. comact the umvers Whigh\‘,‘
gramed the degree , R f*~~_\.\'_' o
» " Sorpe pages may have mdlstinct pnnt especually lf
. the ongmal pages were typed ‘with a poor typewmer

‘nbbon or if the university sent us a poor photocopy

* A
- T e K

Prevnously copynghted matenals ()ournal amcles.
‘ publlshed tests etc)are riot fllmed s

@
[ o

Reproductlon in full orinpart of thls mm is governed o
by the Canadian Copyright Act, R. SC 1970, ¢. C-30,
. Please read the authonzatton forms which accompam
thls thesjs. . o ‘ .

\ THlS DlSSERTATION

o HAS BEEN MICHOFILMED
| EXACTLY AS REGEIVED

"NL-339 (3/77) \ .

" Dirgction du catalégagd

mucrommés o /

mu-lqs d’ autonsa\;non qui. accompagn

Bibliothéqua natmna’le du C nada s

Dwisibn des théses cana uennes o R

_:‘La qualité « de cette mlcrohche dépend grandemgnt dé la ‘
. Gualité de ia thése soumise au microfilmage. Nous avons

tout fait pour assurer une quallté supéneure de repro- B
ducﬂon : : . L

S

. T 'Sml manque"’des pages veumaz‘ commumquer avec
I unfversné qun a conféra le grade

La quahte d nmpressnon de certalnes pages peut
Ialsser a desurer surtout si les pages ongmales ont été
dactylographiées 3l'aided’'unruban usé ol si l'université }

,,/nousa falt parvemr une photocople de mauvalse &uahté

“Les documents qui font déga I objet d'un dront d'aus -
teur (amcles de revue examens pubhes, etc. ) ne sont pas _

L rep?oductlo.n meme partnelle de ce mucrthm est

issance des for-
t cette these

- 18970, ¢, C-30. Veuillez prendre-con

" soumise a la Loi canadignne sur le drglt d’auteur; SRC

'\ " \  LATHESEAETE o

MICROFIL MEE TELLE QUE
NOUS L’AVONS REGUE.

weos

B N
: )
. L -
o ta /
P ﬁ N
i3 !
-
“
N
I
' P
X f -—»‘ .
H BN
8 Al \:“,
’ - P
" R (-4
% .
| \,——'.',,/ .
vy :
A i}
1
i’ SO
’ ’
' ) SR R
‘g e o
7 N . T
$ N\




= ot

" THE UNIVERSITY OF ALBERTA

e o . o
‘ :
-

‘ TEACHER EXPECTATIONS or BEGINNING GRADE ONE PUPILS', L
e PERFORMANCE ON SELECTED LANGUAGE RELATED o

. At SKILL TASKS
" LAEKA PIYA-AJARIYA R
~‘l N ‘; "’\ i e ) ‘\ . ) v N " -
ﬁ-f’ A THESIS :

‘SUBMITTED T0 THE\FACULTY OF GRADUATE STUDIES AND RESEARCH
LN pAN&IAL FULFILMENT OF THE REQUIREMENTS FOR THE DEGREE;'
| OF DOCTOR OF PHILOSOPHY

@ - DEPARTMENT OF’ELEMENTARY EDUCATION o~
.&ﬁ
1 g ,
S EDMONTON, A{BERTA

- FALL, 198,



LR THE umvr.nsm oF ALBERTA o
FACULTY OF ‘GRADUATE. sruows AND RESEARCH

w R

: l‘: . : /

CE — “t‘qu
- The undersigned certify that they have read. md recommend _
; to the Facu1ty of Graduate Studies and Research for acceptance, a 1;1”

Q»thesis entit\ed “Teacher Expectations of Beginning Grade ne Pup115

"' Performance on Selected Language-Related Skill. Tasks“ submﬁtted by

]

Laeka Piya-Adariya in partia] fulfilment of the requirements fOr

;the degree of Doctor of’Ph1losophy. e




_ l‘his study was designed with thrilt purposes as follous 8
‘_ (l) to explore the expadtations,of kindergarten and grade one teachens ,
h: in reldtidn to the Fanguage performance of beginnins grade one pppils ur '
» f(2) toedetermine discrepanciés between these expectations and. the =
. actoal performaqf% of the children, and (3) to assess differences f; “
; ;hetueen'the expectations of kindergarten teachers and those of grade

| one teachers | ..*i SRR ;;T T |
“yﬁ o Twenty-eight beginning grade one pupils, thirteen kinder-'

:h garten teachers, and twenty-three grade one teachers from fifteen _ :
'elementary inner-city schools of both the Edmonton Public and Catholic |

AlSchool Systems particggated in this investigation o

The Teacher Expectations Survey Instrument was developed to '
;collect data on both teafherjexpectations and the children s actual . .

language perfonmance _ This instrument consisted of twenty-four '

| selected language-related sktll tasks involving listening. speaking.

reading. anﬂ writing The teachers were asked to indicate their

'j_estimates of the percentage of the beginnind orade one innerhcity

.. children who were expected to complete successfully each of these

{ o
‘.:tasks based on the two criterion measures designated as "could" and

'\n

.:‘“should " The "could" criterion reflected expectations based on the

:teachers view of the children s capability of performing successfully ’
A certain task. The “should“ criterion mirrored expectations based on
the teachers conviction of the desirability of the children s
successfully completing that particular task The ap%{aisal of the
actual performance of the pupils on all of the tasks was made after -

: -zthe teachers had" completed the questionnai re.

v"“iv”



,}ﬂ‘ the nature of and'theﬁdifferences between the

L xpectations of the two teacher groubs the correlation coefficients ~1:1i
| J&( computed by DESTD 5 and the comparative“results by MULV 15.. f ”
'vE;Furthernore. to assess the discrepancies between the expéctations of ;[ ,;
ﬁithe teachers and the actual language performance of‘thd children. .“.1 :
“]'cpnfidence intervals were established relative to th"teacher |
i‘rexpectations and the actual pupil perfolhance Thehc‘ parisons of

‘pthese two interwals classified the teachers expectations as under-
‘estimated. closely estimated or: overestimated | | _'
The results of thﬂ study show a wikde range of teacher expecta-
' tions. High correlations were found betwedh the "could" and the
“should“ responses for most tasks by both kindergarten and grade one
j"teachers There were some similarities and some differences between
’e}the two teach?r groups regarding the way their expectations of the |
performance of the children on the various tasks correlated with each
i*vother on the “could" criterion The same was true with regard to the
““should" criterion The responding teachers made more reasonable
;,es{rmates by basing the expectations on. the could" criterion thant*’

m;they did by basing the expectations on the "should" criterion ~No

3’;ostatistically significant differences" were found between thegtwﬁ tea;

__,greups~—expectatioﬁs“?or the speaking, readvng, and writing tasks This

"was true when comparisons were<made both Wlth regard to 1ndividual tasks

: and with regard to combined tasks according to categorfés of speaking,
reading, and writing Also, there were no. statistically significant '
_differences between the two teacher ~groups’ expectations on the )

‘-individual listening tasks However, there was a Significant differ-
‘ence between the expectations for the combined listening tasks, but -

-‘_only on the “should" criterion
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"CHAPTER 1
INTRODUCTION o

*j : L Thts‘study has as its major concern the‘ana1ysiskof‘teacher
expectations in relation to the 1anguage performance of young\chderen
‘It 1nc1udes a]so the exp1orat1on of . discrepancies between the expecta—
dtions of teachers at the k1ndergarten and grade one 1evels and between
these expectat1ons and the actua] language. performance of beginning

Need | : ,_/ ’ ; (//:

‘ grade one chi1dren

A review of the re]ated 11terature in the area of teacher
-~ expectatlons reveals a number of stud1es 1nVestvth1ng the factors
/

which impinge upon the teacher S competency in formu]ating expecta-.

‘t ns for students. These stud1es have a1so dea1t with the ways in
bwhich\teache -ectattons become se]f-fu1f1111ng and eithervwnhib1tv
dr-faciTitate 1earn1ng thro he effect they have on students
1earn1ng outcomes (E]ashoff and Snow, 19 ophy and Good, 1974)
"~ Indeed, there is no dearth of stud1es on the ex ectat
that teachers hold for~the‘perfonmance ofvch1]dren (Bronfbnbrenner,
- 1976). ’Bronfenbrenner‘(]976) maintains that"the ana1ysis of teacher -
T expectatlons requires an assessment of how teachers perceive the
’performance of children. K)l‘_

According to Thomas and Bowermaster (1974), one kind of

discontinuity between the preschool and the elementary school relates -

1
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y N
to the d1fferent e pectat1ons held for beg1nn1ng grade one ch11dren

_’by k1ndergarten a grade. orie teachers The sim1]ar1ty of expecta—
tions he]d for the young child by teachers at d1fferent grade levels j
may or may not be 1mportant Its 1mportance depends on the 1mpact of
the expectat1ons upon the ch11d and a]so on the content of the expecta-,
tions. There is 11tt1e research ‘ content of expectations Also, .
‘the prob]ems 1nvolved in transferr1ng from preschoo] to elementary )
school receive surpr1s1ng]y little. ment1on 1n ‘the 11terature of early
ch11dhood educat1on (Tizard, 1975) | |

Success in schoo] often depends on’ the ab111ty of ‘the learner .
to unjerstand and use language ‘Because of the nature of a ch11d s
deve]opment the cont1nu1ty of the development, enrichment, and
refinement of a ch11d S 1anguage from presehoo] through elementary 3
schoo] and beyond is lneV1tab1e Moreover to some extent, 1anguage’
is maturat1ona1 The teacher: is caut1oned therefore; to set rea11st1c
- goals and expectat1ons wh1ch match the ch11d s gradual acqu1s1t1on and '
deve]opment of 1anguage (Tough, 1976). Schmuck and Schmuck (1975)
“state that,1f teachers are to be. 1nstrumenta1 in he]p1ng each student
"perform opt1ma11y, one of the essent1a1 understand1ngs they must have -
is r\Tated to their own expectat1ons for studentﬁ? Teachers, therefore,
should per1od1ca11y assess themselves or be assessed by others to see
““how they perce1ve the puplls performance and how valid their: expecta-

tions are in re]at1on to the ch11d S actua1 language performance »

!



Focus

In May 1976 the Pup11 Personnel Department of ithe Edmonton

Cathol1c School System completed a survey of kindergarten and. grade o

'one teachers' perceptiqns of psycho-social factors 1nfl encing the1r

.pup1ls ach1evement (Barrett Campbel], and R1tcey, 1976) F1ndings
 revealed. greater discrepanc1es ex1sk1ng in the inner-city school area
h‘between these two teacher groups perceptions of the readiness of .

- children for grade one. As a consequence of the. dlscussion with the

_ D1rector of thlS Department the Jnner c1ty school district was
_'1dent1fied as an area where further 1nvest1gat1on m1ght be’ made of
\percept1ons and expectations of the performance of ch1ldrén The

d present study, therefore, was planned as a fo1low up to the one con-

‘ducted by the Catho]1c School System. However, th1s 1nvest1gat1on
also 1ncorporates the other‘1arge c1ty school system in order to secure
more and broader data from a 1arger number of teachers working 1n the

.

same c1ty area and at the same grade levels

Purpose'

\

" This study\ts designed to ach1eve the fo]]ow1ng

1. To exp]ore the expectat1ons of k1ndergarten and grad‘ one
| teachers working 1n the Edmonton 1nner c1ty schoo]s, of the beg1nn1ng
“first graders performance on se]ected language related. sk111 tasks

| 2. To assess if d1fferences exist between these téachers
expectat1ons and the actual 1anguage performance of- beg1nn1ng grade
~ one 1nner-c1ty ch11dren
| <3. To 1nvest19ate whether there are discrepancieswoetmeen the

/



. | ¥ , .
: expectations of kindergarten and grade one: teachers in relation to-

the language performance of the beginning first grade 1nner-city
pupils. T

Research'ouestions

3

To achleve the above purposes this study proposes to address ,‘jo .
the follow1ng seven questions o ‘w-v- o SR
T Nhat is the nature of the kindergarten and grade ont/ "
;teachers expectat1ons for the beg1nn1ng grade one inner-city ufﬁf¢ﬂ~p
‘chlldren S performance on the selected language related skill tasks? :
’ 2. What are the\levels of actual perfbrmance on the selected
_language related sk1ll tas\s\of the group of pup1ls who are beginn1ng
grade’ one in the inner-city schoo 2@ IR
' 3. What levels of expectat1on\ the 1nner-city kindergarten

teachers hold for the performance on selected 1 'uage related skill ¢

tasks of these beg1nn1ng first grade 1nner-c1ty pup1ls7
4 4. What levels of expectat1on do the inner- c1ty grade Gne\
‘teachers hold for the perfbrmance on selected language related sk1ll‘
‘tasks of these beglnn1ng grade one. 1nner-c1ty ch1ldren7
5. To what extent do d1fferences exist between the expecta-

tions of 1nner-c1ty k1ndergarten teachers and the actual performance

. of the beglnnlng grade one. 1nner-r1ty pup1ls on the selected-

_language related skill tasks? If d1fferences ex1st then what 1s
, the nature of these d1ffer\nces7 | -
6. To what extent do d1fferences exist between the expecta-

t1ons of 1nnerwc1ty grade one teachers and the actual performance of -

in

.’*.-



"*related skill tasks? 1f dlfferences exlst, then what 1s the naturez_

‘?A“vl

k1ndergarten teachers expectation levels for the beginning first

“grade inner-clty pupils performance on selected language related

: the beglnning grade one 1nner-c1ty pupils on the selected languagesfnftt

of these differences? ; ’ :; L o g'tr,f\‘"‘ sxéf”‘
7 ~tlo what extent do differences exist between 1nner-c1ty

sklll tasks and those expectat1on levels‘held by 1nner-city grade one

- teachers? If di;werencégxexist, then what 15 the nature of these

. d1fferences?

| " Assumptions ”
. hssupptions S

9

A number of assumptions drawn from the related l1terature to

" be reviewed in Chapter IT, underl1e this study

. ; 1. Teachers form expectat1ons for pupl] performance 1n

relat1on to the ent1re group of students . ld‘,,t SRR o

2. Expectations held by -a teacher for group performance are ‘

1nfluenced by a number of- factors which 1nclude the character1st1cs

,of the class as, whole such as earl1er preparat1on for SChOOllﬂg,

i

 the school settlng, the curr1culum plan _the material used aad the _

- soc1oeconom1c level of the ne1ghborhood It could also depend on

,of a group w1thout mak1ng moral judgménts about the ind1v1duals in the

f.the teacher s perception of the’ part1cular student group 1n the light

“of her bel1efs about the nature of ch1ldhood and about the way she

thlnks ch1ldren ought to behave under g1ven c1rcumstances

,_3.' Teachers can: have general expectat1ons for the performance
.

1group



f the main Stream of the community

-5,1 Children s needs differ largel because the cuTtural

u[environmental influences differ. thelr bas1c educat1onal needs however,

g

tare much the same,
\Definitionso~ ST

-

Four terms used throughout the study are defiged as follows
Expectation An expectat1on 1s a construct of a collection
“i of explicit and 1nexplicit attitudes and feel1ngs of anticipat1on held
‘by a person which concern a qualltat1ve judgment about some person S
f"or group 3 performance (Fluckhohn, l95l) ' |
Actual language penﬁormance Actual language performance
_refers to a child s makwng use of his l1ngu1st1c knowledge 1n _Some .
part1cular way (Cr1per and Davies, l977) The test1ng of a pup1l 'S
»actual language pérformance in this 1nvest1gat1on, therefore, refers
ﬁto the appra1sal of what a child 1s doing w1th language 1n a part1cu-
. lar 51tuat1on w1thout making a Judgment of the child's competence
Inner-citz Inner-city is identified as the school attendance
area of a c1ty where the majortty of- the res1dents are exper1enc1ng
da d1sadvantaged status due to cond1t1ons of hous1ng and its locat1on,‘
, 1ncome of the re51dents, or health condltions (Passow, et al. s 1967).

Dvsadvantaged status The state of be1ng placed in an

eunfavorable pos1t10n educat1onally, cultuially, or soc1oecdnomically-'



o A L . :
s referred to as a disadvantaged status EduCationa1~disadvantage .
/'usually 1mp11es effects on unsat1sfactory school performance, S

unacceptab]e School attendance rates and above normal drop -put rates 3

&

(Passow, et a1.,,1967).

,Limitations R
-/,‘ e
The resu]ts of this §tudy shou]d be interpreted in. the light
. of the following research 11m1tat1ons : ‘ _‘f ' - .
‘1. A small popu]ation, arb1trar11y ass1gned and conf1ned to
one area of the c1ty, may limit the va11d1ty and general1zabi]ity of
the study. Therefore, genera11zat1ons to a 1arger teacher popu]at1on
-must be made with caution. | : - |
2. Ind1v1dua1s vary in the degree of c\arity with wh1ch they
view others and the expectat1ons they ho]d for them The dlfferences
in c1ar1ty between the d1fferent teachers' expectat1ons toward | )
| _ch11dren s performance may produce various degrees of re]iab111ty
- among the teachers responses R —_— s '
3. Ind1v1dua1 teachers may also vary 1n the ‘degree of s
'cooperat1on given to the1r involvement in the research Th1s may
add1t1ona]1y produce varlous‘degrees of re11ab111ty among the teachers
response7 ‘ |
: 4 . The data generated about pup11s actua] performance apply
~only to certa1n language tasks. Genera11zat1ons about ch11dren S
f 1angpage sk1lls on other tasks are not warranted from th1s study.
A]soﬁthese data do not y1e1d any cause and effect. 1nterpretat1ons for

Fd

dthe }anguage pup1ls expressed ‘
T | ’ . g



teacher wfth a meahS'of comparing her own expectatfons~t6.the‘perf0r_
mance of the,children. In this way teachérs ﬁéy be helped to move
beyond the qujpf mere value jﬁdgmént in predicting pupil performance.
Consequentiy, fhey would bevable to estimate more:éccurately the
z‘child'svacademic potential. “ |

Hopefully, the f%ndingsbof the'stud& will reflect the ‘degree

‘ ;aﬂcaéaps in preschbo] educatioh may find these outcomes helpful in

é*“”ﬂevelopfng.CQrﬁiculum and in planning programs for e3riy education



. What this study may find out abouyt differences among teachers
~in terms of the‘!ay they perceive children, their stereotypes about
them, and their academic expectations will. be important not oniy in.
research, but also in teacher seiection, recruitment, and Job assign-
ment, particularly with regard to teachers of kindergarten and first
grade chiidren Educational administrators also, should have use for
- the findings of the study. | ' 1

Hopefuily, the student teacher and the beginning,teacher may
be heiped to - form more realistic expectations for children as a

.

resu]t of this study
) , ' L Overview

This chapter introduces the probiem, the major purposes and
"the focus of the study -The research questions guiding the reSults,.
the definitions of key terms, and the assumptions and iimitations
prOViding the baSis and scope of the investigation are covered
Inciuded as wel] are implications of the 51gnificance of the study
for educators . v

: In Chapter II, the literature pertaining to teacher expecta-
tions and the inner- City child will be//eviewed with major emphasi¢
on its implication for the conceptuai framework of the study.

Chapter ITI will describe the research design and methodoioqy
DiscuSSion will fdcus on instrumentation, the pilot study, the seiection
and“description of the sample, and finally the data collection and
analysis procedures;

An analysis of the data will be pPresented in Ehapter IV. This
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' \
+ chapter will include the‘descript1ve and correlational results of thék

study. ' . . . : . h\
The fifth and final chapter will summarize the results of the \
investigation. It win a1so 1nc1udé conclusions related to 1ﬁpi1§a- ‘ \
; X \

tjoq§tf0r languageyteaching anditeacher education and Qpcommendations “\

" for further research.



CHAPTER II
RELATED LITERATURE

It .is the purpose of this chapter to éxamine the iiterature
related to teacher expectation and language in connection with the
}' inner-city chiidren, the inner-city.sch001 teacher. and the continuity
of teacher‘expeCtation. The conceptual framework for this study will
be derived from this reviewf“fThe,assumptionsvon nhich this investiga-
tion is‘based, and thch were presented in Chapter I, were aiso drawn

“from this review.
.

Teacher Expectations and the Inner-city Children

Determinants of Expectations

Since Rosenthal and Jacobson reported their Pygmalion
experiment (1968), numerous ‘researchers have attempted to assess
teachers' expectations for the“performance of the so-called disadvan-
taged chiidren as they occur natura]iy or when they are experimentally
1nduced. These research findﬁngs indicated that the primary effect of - .
~ poverty, race,*and.fami1y~background-of the disadvantaged children led |
the teacher to expect poorer performance from these chjidren, and in

turn these expectations of the teacher qecame a major determinant of

-

e

the children's lowered learning abi]ities and poor motivation (Brophy,/-f”
and Good, 1974). - i '
' This Pygmalion view of student ethnicity and socioeconomic

status as influential sources of teachers’ expectations; however, has

1



been subject totdobata.

[ T

.o Racial or _social tgs;g,, The first point of argument is

that only one. not both of the racial and social class factors are
involved in the formation of teacher expectations. While some :
researchers (Mangold, 1974, Hilliams. whitehaad.|and Millor. 1972)
give support to race, as the main factor, there Tre others (Nazar.
1971; Rist, '1970; Davidson-and Lang, 1960) vho claim that soc1a1
status is more influential. . ‘ | &

Mangold (1974) emp]oyed self-report and observational measures
fn assessing elementary teachers' racia]ly -determined expectations for
the' frequency and quality of black and white inner-city students'’
participation in classroom activities.  This research revealed contra-_

{ Vdicting results s%nce the relationships of only some of)the'measures
and the teachers' expectations proved%to begsignificant.'

In the effort to correlate teachersL dialect attitudes with
their expectations of‘pupils' performance in particular subject areas,
Nil!iams and others (1972) discovered that teacheys stereotyped )

evaluations of children appeared to be related tq their ratings of
language samules only in the case of the “ethnicity-nonstandardness"
dimension. The ‘more closely an academic subJ?ct-matter area related
to languabe arts, the better was the predict1on of teachers' expecta-

tions of children's performance, based on measures of language attitudes.

{ .

» Mazer (1971);’however; found teacherfstereotyping more closely
related to social class than to racial differences. In his study,
Mazer asked the teachen to rate the performance/of four hypothetical

students in_relatiop to the given‘school-re1ated attributes. The

12
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descriptions of these students were identical except for the social
status and race designations. Data analysis revealed that tocial cld?s
designation appeared to have a more significant effect on teacher
expectations. |
Rist (1970) conducted

1on91tad nal 1nvestigatiod designed.
to reveal problems of teacher expect s in inner-city education
from a sociological viewpoint. His anecdotal and obgervational data
manifested that teaché;s uncpnsciously used subjective judgnonts.blsed
on the pdpil socioecondmi; background in determining students' success.
This influence of téacher attitudes on student achievement began in
kindergarten and wis transmitted to primary teachers who reinforce it
until the child was committed to failure.

Davidson and Lang (1960) conducted a study which provided
more support to those discussed above. Because they were also inter-
ested 1n how effective teachers were in transmitt1ng differential
expectancy clues, these 1nvestigators asked students of varied social-
class groups to indicate how they perceived their teachers' f:;11ng
toward them. Results suggested that the higher the social class of
students, the more favorable was their Perception of the teachér‘s
feeling toward them, thus supporting the researchers' contention thgt

studenfs can perceive the differential socjal-class determined expecta-

tions of teachers.

Racial, sociafwéid§§7\or\nther factors. The second contest-

——

B — i
able point is whether gigbgr/%hefracial or sociat class factors can

sjgnificgggly/%nfTG;;ce teacher expectations. A number of stuﬁTés\we:e;;rmbﬁ

" —"also conducted, with the main purpose of providing evidence of
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1nf1uent1a1 factors other than these two.
'}iﬂ H Roeber (1970) considered five types of 1nformation 1nfluencihg
the expectat1ons of teachers for student ab111ty and ach1evement How- |
’ever, he found that thetprimary effects appeared to be determined by
test scores, records of achievement, .and comments of former teachers
~Roeber‘s teachers were not at all 1nf1uenced by-the race and soc1a1
n etatus of the1r students ‘ _
‘/ ‘ Suppdrt1ve data were also- g1Ven by De1tz and Purkey (1969)
‘who found no expectancy effects based on student race, and by 0 Connell, o

f_ Dusek and wheeler (1974) who detected no. expectancy effects based on

L student soc1al c]ass Moreover, 0' Conne]] and others (1974) reported

o>

that teachers form expectat1ons ma1n1y -based on students academ1c ‘
'performance _ F ‘ |
Murphy (1974) d1d a study w1th Br1t1sh e]ementary teachers
‘wh1ch produced s1milar outcomes to those of o' Conne]l and others.
‘ﬁ Murphy' s data further emphas1zed that teachers were ab]e to mod1fy
‘their expectat1ons as a result of the1r-student performance and that
they'dfdfthis consistently; | |
Using expectation questionnaires and pupils' achievement"
'.tests;vFinn and others é]975)quggested that teachers formed general
or group expectations for children's. performance which seemed to be -
related to a. part1cu1ar school and.sett1ng The resu]ts of th1s
research a]so 1nd1cated ‘that the extent ofdteach1ng‘exper1encesfand
‘the ethnic differences'ofvstUdents‘created no'effect on;teachers' |
éttitudes. The sitUationa{fdependency of teacher,expectations'Was s
" also obserzed'in:another,study of Finn's (1922). In this study, theh |

El
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m1ddle class suburban teachers were found to have h1gher expectat1ons
for student performance than did their co]1eagues in ]ower-class urban
schools. Finn -attributed ‘this difference to the superior resources for
assisting underachievers in the suburban schoo]s ‘when compared with
those of the urban schools

4 Pidgeon (]970) added support to these f1nd1ngs of the s1tua-
t1ona1gdependency of teacher expectat1ons by present1ng evidence of
. the re]atwonshtp between teacher expectat1ons‘and the level of tasks
teachers set.for their children. The differences inbachievement were
“ascribed to differential expectations reflected in the'curricu1Um.

Expectancy Effects

Taken together, the research findings exam1ned above suggested

.that no matter what factor 1s a maJor determ1nant of teacher expecta-
t1ons a h1gh corre]at1on between teachers' behav1or and differential
expectation of students acadmic performance rea]]y does ex1st
Furthermore d1fferent1ated teacher expectatwons were revealed not to
be 1n‘favor of pupils from ethn1ca11y d1fferent and Tower socioeconomic p
groups Add1t1ona1 data demonstrat1ng thjs d1fferent1a1 expectation of
teachers and its effect will be provided‘in this section.

| Brophy and Good (1970) found teacher expectat1ons affected
the;r behavior toward d1Sadwantaged ch11dren Some of the different
v pract1ces were 111ustrated through 1ess encouragement and fewer oppor-
tun1t1es to part1c1pate in classroom verbal 1nstru\§]ons, through

quest1on1ng techn1ques requiring responses 1nvo]v1ng lower ]eve] ’

cognitive skills, through less use and acceptance of such students

K ideas, and through less of a prov1swon of feedback ~The Brophy and
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_Good study, supported by Davidson and Lang's. (1960), also indicated

that the amount and quality of pupi] teacher interaction offered

. crucia] 1ns1ghts 1nto teacher expectat1ons that even the. students

= themse]ves could perceive One can safe]y assume, therefore, that being

o ch11dren

more frequent]y exposed to these teacher react1ons does notlaid the

disadvantaged child in his efforts to feel worthwh11e and capab]e in
the ¢ classroom. o ". B S e

_ Although there is 11tt1e reason to be11eve that all expectancy
cues are equally potent for al] students, the vulnerability of some
children should sober even the most 1nsens1t1ve teacper. Jones (1972)
~ found that, by s1mp1y 1abell1ng a child as cuTturally depr1ved !

'_‘teachers negatively. stereotyped the character1st1cs and attitudes of
the ch11dren so labelled In consequence ch11dren who accepted such
terms as self- descr1ptive appeared to form lowered att1tudes toward
schoo] and behaved in ways confirm1ng those expectat1ons Undoubtedly,
negat1ve teacher expectat1ons, as stressed by Jones, can bring about

,negat1ve concepts towards the sthool and themse]ves on the part of the )
. . l

\

" Baker: and Crist (1971) rev1ewed the stud1es 1nvest1gat1ng
teacher expectat1on effects and concluded that teacher expettation
may affect pup11 ach1evement but not the 1nte111gence quotient. Hav1ng '
-conducted an 1nvest1gat1on spec1f1ca11y to discover the extent of
1nf1uence of teacher expectat1ons upon the 1nte11ectua1 ab111t1es and '
'school achjevement of d1sadvantaged children, Keshock (1970) suggested
supportive data to Baker ‘and Crist's contention. Keshock observed

that, in_comparison with the control group, the experimental group with
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" inflated inteiligence quotients‘showed higher and significant gains but
only with regard to their motivation to learn ~ Therefore, raised o

teacher expectations do improve the disadvantaged child’ s motivational 'f

deveiopment but not his inte]iigence . )

.Brophy and Good (1974) conducted an extensive review of
'recent research inv01v1ng the se1f fuifiiiing prophecy effects of
teachers' naturalisticaliy formed expectations The examination of
this review indicated that the existence of' these effects 1s qu1te
»reai ‘but not universal, among the teachersandthe students Moreover,
.1f a strong teacher expectation exists naturaily, in a11 proBability,
: meaningful effects on teacher s dnd pupil S behav1ors are observable
and measurab]e | v '

west and Anderson (1976) recent]y examined criticaiiy the
_cause and effect 1nterpretations of some research studies pertinent
-to 1nvestigation of teacher expectations They came up w1th a reinter-r
~pretation suggesting no causal relationship between teacher expecta-
tion and 1ater achievement but, rather, a corre]ation between teacher

Judgment of achievement and 1ater achievement of the student

Imp11Cations for th1S Study

The foregoing discu551on reveais that wh11e the research
studies 1nvolv1ng teacher ‘expectations and their effects on the d1S- .
advantaged children are too few for the findings to be conc1u51ve, ’
they are indeed suggestive They 1mp1y that teachers perceive ‘studentd
-and- re]ate toothem in terms of their expectations and their resuitant

interaction with the students. However, teachers may not have clear-cut

expectations,for a student. Indeed the expectations nmy change from
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time to time The abiiity and generai charactertstics of the chiidren ‘

e

'certainly have a part in determining teaching perf’rmance and inter—
acti%es Teacher attitudes and behaVior. in turn, pTay a significant ‘

roie'in the students academic performance and evaﬂuation of seif Some‘ |

-‘of the research studies have found that teacher expectations can have ‘

| a negative effect on pupiTs achievement On the other hand however,,

’ teacher expectations can produce positive sociai and academic behavior.

‘Teacher expectations can be usefui 1n making judgments and predictions

“about children 3 performance and achievement Since teachers also

A

| aturaiiy form expectations in reTation to the soc1a1 and academic

s tuation in a- particuiar schooi and cTassroom setting, their expecta-
‘tions can be crucial in working with the inner- c1ty students These
expectations can establish a background for examining the 1nteraction

between schooi and. classroom situationaT factors and a student S

motivation to Tearn Therefore, the expectations of'teachers must be—“:

' assessed constantiy since. ‘they are he]pfu] only . to the extent that

~ they are accurate and appropriate This study was de51gned then to

fulfil just such a concern

| ‘_Teachers onInner-CityvChiidren';ﬁ

o Teacher and the Group Norm ‘

A teacher s prev1ous experiences with chiidren appear to con-‘

tribute to’ the deveiopment of an expectation modeT for Tearning thCh
the teacher ‘then appiies to a new group of pupils The teacher may
.1expect an 1nd1vipua1 chiid to behave according to the group norm that

she has established (Johnson, 1970; Finn, 1972). Behavioral norms
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*describe the characteristics, abiiities, and response patterns which L,
are typicai of chiidren at a given age andA»h\ch are presumed to be
' ‘.'a function of iearning and development in the naturaiJenvironment
(Henderson and Bergan. 1976) The normative studies have provided
| ‘gi;typicai and highiy generaiized descriptions of behavior for the )
7.teacher s deveiopment of realistic expectations for chderen .
ﬂ‘However, in practice. teachers have aiways been found to overgeneralize
“land to misuse the normative data as static standards for accompiishment
; of aii chi]dren of a given age (Evans 1972)‘3h}he teacher whose
pectations are normative wiii make an effort to see that the chiid
—_——;‘conforms to the behaviorai patterns she thinks the chiid shou]d foiiow
’w'»h This concern of- the teacher is particuiariy criticai in ciassrooms for
‘the inner-city chiidren because of the higher p0551biiit1es of confiictb
- 1between students and teachers cuiturai codes, senSibiiities, and.
Tfexpectations (Davis. 1975) v :
Hargreaves (1975) suggests that teacher expectations can also i
- be probabiiistic This means that in u51ng a conception of typicai | o
vgbehavior for a given age- group as a criterion on which a teacher bases
) her responses to the inner-city chiid the teacher forms expectations

h‘without making morai judgments of the student 's. performance

A

‘Teacher and the Inner City Schooi

-+ Coleman (1966) 1nd1cated that achievement espeCiaiiy in the :
=schoois where there are more pupiis of minority groups and of iower ‘
‘7socioeconom1c status,. is mostiy infiuenced by the pupiis aspirations ﬂqﬁ*

and the teachers abiiity to engineer learning tasks to increfse and | |

‘“compiement student motivation to iearn Simiiar ev1dence was reported



by Bhookover.ﬂéigliotti, Henderson. and Schneider (1973). | These investi-
| gators taking into account the socioeconomic status and the- rac1ai
| ‘jcomposition of schoois, demonstrLted that schoois can dﬂffer signifi-
‘ cantly from. one another in student achievement, even when school
popuiations are carefuliy matchd@ Brookover and others atfributed
the causai factor of differenceslbetween successfui and unsuccessfui k
"‘schoois to teacher attitudes and expectations refiected in’ the teachers
reported willingness to push pupiis to achieve Keshock s study (1970)
discussed eariier, aiso ciaimed that increased teacher expectations - o
~are crucial in working w1th the 1nner City schooi students 51nce this
_‘change in attitude improved the motivationai deveiopment of these
.”gchiidren ' d“ o P S FE R | ¢
o Literature reiating to 1nner city education documented the fact
g that the. basic probiem of urban schoois started when the middie class ~ *
_teachers unwii]ingly accepted the assignments to inner- c1ty schoo]s
(Ciark, 1963) Herriott and St. John (1966), comparing teachers
'f reported desirabiiity for horizontai mobility, found that whiie forty-
"-two percent of all the teachers in lower socioeconomic ‘schools’ de51red'
.a move to a better neighbourhood oniy eighteen percent of those in
: higher soc1oeconomic schoois de51red such a move. Hoxter S research
_(1974) revea]ed that, in, generai prospective teachers do not have“‘ '
-strong preferences about teaching in, schoois where theﬁmaJority of the
pupils are different from the teacher in socaoeconomic cuiturai, and -

| ethnic background According to Hoxter 's- finding, student teachers

seem to form negative preconditioned mind-sets" toward ethnicaiiy and

: 1

.

soc10economicaiiy different chiidren before beginning their*teaching



»

“‘careers.

N,

A Numerous studies have tried to anaiyse the causes of low ievei .
performance of pupils in inner-city schools and to ascertain the |
desirability of some teachers to move from this type of schooi AV
" number of these studies confirm that not only teacher attitudes but
(a]so teaching conditions in the inner-city school thrust many teachers
into situations of stress which in turn may affect both pupii achieve-
":;ment and the retention of teac%ers Some of the conditions indicated
: as contributing to these: two probiems were, as follows: (i) work -
,51tugj*6ns‘;ﬁch as lower quality and quantity of ava:iabie resources - '
and faci]ities iarge and overcrowded c]assrooms. heavy work Toad or "
subject misassignments (Patton, 1957 Conv111e and Anderson 1956),
(2) lack of recognition and support fo:)teachers by aii concerned
"(Haubrich 1963), (3) teachers dissatisfaction w1th the existing
| educational program and curriculum (Barrett Campbel], and@Ritcey,‘
.1976), and (4) the teachers' inabiiity to understand- and cope with the .
prob]ems of ianguage ‘social norms, disc1p11ne, and achievement leveis
be]ow their expectations (Haubrich 1963)
However, teachers differ Significantiy ﬁrom one another “in -

their attitudes, abilities and their Tmpact on a pupii s affective

and coghitive iearning (Good Biddie and Brophy, 1975). Consequentiy,

evidence was shown that there were. aiso many teachers who were defrnﬁféiy

satisfied with their teaching of underpriV1ieged pupiis in the 1nner-i$

City schooi (Wayson, 1966) Moreover, it was observed that an
1ncrea$ing number of teachers were planning to carry out their teaching
- careers in inner-c1ty schools (Channon, 1972).

[N



~‘p11cations for this Study

Education of ch11dren in the inner- city school depends mainly
“upon the positive attitudes of the teachers who. form genera1 expecta-
.tions for the pupils"performance without making mora] Judgments about
. the individual ch11dren

Wh11e it is true that some teachers were unw1111ng to accept
assignments in inner-city schools or showed dissat1sfaction with their
-work in these schoo]s, it is not true that all of thém did so.

Al chi]dren need good teachers but the 1nner-c1ty pupils
desperate]y need the better qua11f1ed teachers to compensate for many |
i}inadequac1es in the educat1ona1-opportunjt1es_offered~by their
envjronmental, familial, or sotiaI backgrounds. It seems reasonable,
therefore, to ash if a ‘teacher working in an inner—city school is
’aware;of the_expectations she holds for her students. One purpose ofi

this study'was to examine such a question.
Continuity of Teacher Expectations

| Stud1es and prOJects have been conducted to exp]ore the
»cont1nu1ty between the preschoo] and e]ementary schoo] The cont1nu1ty
in educat1on is def1ned as the degree to which trans1t1ons between
: periods of dlfferent expectattons are made smooth (Thomas and
Bowermaster, ]974 P. 19). This def1n1t1on of continuity in ‘education
is considered as a ‘possible exp]anat1on of the s1gn1f1cance of changes
to ]ater learning . 1nduced by 1ntervent1on programs. M111er and Dyer _
- (1975) prov1ded comparab]e data across various intervention projects.

A clearcut relationship between later student achievement and
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participatjon 1n'an arly intervention project was notedfthrough'the
comparison of different.program combinations. Various patterns of

- early and later programs revealed different:effects on both cogngtive‘
and non-cognitive measuresc Mi11er and Dyer (1975) conc]uded’that

the intervention produced pos1t1ve effects with greater continuity in
1nstructiona1 apptoach. _

"~ The National Swedish Board of Education has also been con-
cerned with the continuity of instruction and has sponsored an
experimental research project involving both the preschool and . the
primary grade level (Gran, 1974). In order to discover a‘desirable
framework of co]laborat1on between these levels, var1ous activities
involving. both the preschoo] and. the primary schoo] groups were
studied. Of major concern were the developmental changes and
influences in both the teacher and the pupil. Although the research
has not been comp]eted, the tentative’findings suggest that positive
- effects have come about as a result of the project's earix assistence
in making smooth the transition_from preschool to primary schoo]r
. Dur1ng 1975 1976, a study was undertaken by the Edmonton
B Catho11c School System to explore k1ndergarten and grade one teachers'
perceptions of psycho-social factors thought‘to be,prohibitive to
academic achievement (Barrett, Campbe]l,and Ritcey, 1976). Al of
the elementary schools under this system were divided into groups .
according to geographical areas. By means of a questionnaire, the
4pertinent data_were collected and anelysed for comparisons between
teacher groups within areashand across areas. In the 1nner c1ty

area, f1nd1ngs 1nd1cated greater d1screpanc1es between the k1ndergarten

-
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and grade‘one teachers"perceptions of children's readiness for
grade dne. fhe two teacher groupa.recogn1zed these existing d1§- *
drepancies and attributed the causal factors to a confusion of rd]es
and eXpectations between them and to the lack of continuation from

the kindergarten programs to the grade one curriculum. o

Implications for this Study

- Although thélthfee'studies.referred to do not deal directly

with the continuity of teacher expectations, their conclusions suggest

,that continuity of teacher eXpectafions may be important for the

child's transition from preschool to elementary school. In their
study Miller and Dyer (1975) emphas1ze the cont1nuity of 1nstructlona1
approach which they cons1der to be inseparable from the cont1nu1ty of

teacher expectat1ons-v Each 1nstruct1ona1 approach described had an

expectation set embedded within it. when Gran (1974) discusses =,

changes 1n school organization or physical school env1ronment he 15'
1mp11c1t1y suggesting methods for.1ncreas1ng the continuity of teacher
eipectations from‘one grade_leve1!to another. The continuity of
teacher‘expectatiohs is influenced by such factdfs as the exchange~of

classes and of teaching levels, the visits of teacher and pupil to

v another class level, the participation of both preschool and elementary

school pupils and teachers in the same projects and actjvitiés, and
the discussion between preschool and primary school teachers. However,

as suggested by Riét (1970), teacher expectations for students can be’

_ a‘cuhuiative process in that expectations first held by the kinder-

garten teaCher‘continued‘to be accepted by the first and second grade

teachers. 0On the contrary, discrepancies between the expectations of

24
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differQnt teacher gnoups may also have occurred, asaindicated by the
Barrett and othprs' study_(1956).‘ Therefore, it 15 essent!al that

the ﬁature and the content of teachei”expectat1ons be_examined’and 
‘validated to see whether the expectations are realistic in relation

to the child's capabilities. As stated earlier, one of the outcomes |
of this study is to pkovide teachers with a means of comparing their

own expectations to the performance offthe.ch11dren.

/

' \ !
Language and the Inner-City Children

Many studies of the early 1960's, that%;géused on young |
children's‘behavior in economically depressed areas, frequent1y ;.
cited as those most important in terms of séﬁbbl readiness such j
defigits as-infgrior perceptual function, incdrrec€ or'pobr speéch
’ develnpment and lack of eip;rience (Deutsch, 1965;-Dreger‘and Mf}]er{
1960; Strodtbéck, 1964). The empirical data.sUggested the caugéi\
fa;tors of thqfejdeficits to be as fol]ows:} (1) a general~cogn{tivéa“\\
‘ and-l{hguistical Qefect produced genetically dr environmentally, |
(2) a negative ethnic-or'c1ass-related attitude towand school and X
’acédemic achievement, and (3) the iﬁterference of homé,diaiects
* (Jensen, 1969; 3ereiter'and Engleman, 1966; Rundquist and Sletto,

19675 Williams, 1970). |

As discussed in the first section of this chapter, these
three féétors,were considered by many researchers as the most 1ike1y
determinants of téacher's lower‘expectations for the iﬁner-city *
éhiidren.' Evidently, working c]éss cﬁi]dren, who either speak English

as a second Tanguage or spéak an English dialect whose structures and



»éphonemiclpatterns are different from the standard dialect, tended toog
be perceived by teachers as suffering from an impoverishment in the !
) str0cture of their language and Were therefore academical]y under-.
achieving because of it (Deutsch 1965). .'
As 1nd1cated«1n the second section of this chapter, the
teacher is regarded as the most important variable in the education
of culturally disadvantaged ‘hildren since instructional success <//‘
depends mainly upon the aspirations and attitudes she brings to the
classroom. There seems to’be agreement on this contention between
" studies involving teacher expectation and research“n language. In
recent years, whereas a number of researchers on teacher expectation
have tried to indicate the negative effects of teacher expectation on
the disadvantaged child, many of the language researchers have
attempted to suggest that the causal relationship between the three
hypothe512ed factors and the disadvantaged child's language develop-
ment may not be qs strong as earlier studles 1nd1cated. |
| An 1nyestigation by Downing,/01111a and 0iver (1977) was

designed to determine whether soc1qéconomic background is a factor

1n the deve]opment of children's ééncepts of language. Data from the
1n1t1a1 testing supported the vjéw that.children's development of
language concepts is re]ated/fo their experiences of 1anguage skills
and usage at home.  From this resu]t the high soc10econom1c kinder-
garten ch11dren were shown to be superior to their peers of the

middle and - low socioeconomic groups However, data from the retest1ng
after half a year/of gindergarten experience revealed that this
gsuper1or1ty dﬁsappeared on all but one test. The researchers underlined
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that teachers and learning experience could stimulate children'¥ con-
ceptual development of language and that reading disabilities of the

. Middle or lower cfass pupils may be the result of their cognitive
confusion.

v In Dewart's study (1972), forty-four children aged from 5.3
to 6.6 years from two social,ciass groups ;eae asked to manipulate |
'objects to correspond with sentences spoken by the experimnﬁtef. In
réspbnding to thi;,task, middle c]hsg children made fewer errors
than working class children. The authors suggested that there“m1gﬂt
‘be social class differences in the rate at which children acquire
a mastery of the syntact\c rule system.6f the language.

Quisenberry (1978) compared the disadvantaged children's

oral language with that of advantaged children. He observed that

there wa§~d1versity in vocabulary .usage in the disadvantaged group

as ib thggadvantaged group, but the children in the latter group

ta}ked ﬁore aﬁd their language was syntactically more mature. Since.
both groups expefienced difficulty with some structures, these diffi-
culties were considered to be assoc%ated with four-yeaf—o]ds generally..
) Ramsey (1972), when investigating the influence of the dia1ect
spoken by young children on their listening ;omprehension, found
‘that the disadvantaged black children were\ablg to comp}ehehd standard
as well as nonstandard English. o |

As for the linguistic abilities tqjlearh to decod;’words and

comprehend written communication, LeVy (1973) observed that the
inner-city children in his sample we?é not at all deficient in these

=l

abilities. Findings revealed that insofar as oral language knowledge



s re]ated to learning to read these chi]dren possessed adequate

’ gbi]1t1es to decode and comprehen r1tten words.

| Stodolsky and Lesser (1967) conducted a well controlled

cross-ethnlc group compar1son of - mental abilities to determwne whether
character1st1c patterns ef ab111t1es ex1st for ethnic groups After ‘
.adm1n1ster1ng four cogn1t1ve tests of verba], reason1ng, number, and
:spatlal conceptualizat1on &o four New. York city ethnic groups con-
Is1st1ng of}Ch1nese, Jewwsh Negro, and Puerto Rican first graders
; -at two soc1oeconomic levels, they found a characterist1c pattern of
“abilities preva]ent within each ethnic group ~The absolute level
d'not the pattern was a funct1on of soc1oeconom1c status The maJor
:strength of th1s study was its revelation that the verba] ab111t1es
of ethnica]]y d1fferent chi]dren were far from be1ng a hand1cap

}Th1s f1nd1ng supports Labov s c0ntent1on (1970) that cu]tural

‘ dlfferences provide - no indication of cultura] and cogn1t1we def1c1en—

1c1es in the so- ca]]ed d1sadvantaged ch11d‘

e

11cat10ns fof”th1s Study :

Resu]ts of the stud1es examined above are by. no‘means exhaus-
t1ve, but they prov1de conv1nc1ng ev1dence that the inner- c1ty
\ch11dren are art1cu1ate and verbal, that they possess bas1c 11ngu1st1c
concepts and that they are not menta]]y 1nfer1or Th1s 1nd1cat1on
A'about the inner- city ch1ldren was used as a conceptua1 base for the
appraisal of,the beginn1ng;grade one inner-city pupils' actual
v 1anduage perfohnance in'this'investigation | |
| Env1ronment 1nadequacy because of low soc1oeconom1c status

seems imp11c1t 1n slow1ng the 1nn%r c1ty ch11dren s acquisition of

28
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iﬁf;&* the language skills needed w1th1n the context of the dominant cu]ture
© However, if a teacher sees these chwldren as cu]tura]]y different o
rather than disadvantaged, the teacher may form dvfferent expecta-

"” tions of the students success and in1t1ate d1fferent 1nteract1on in
the classroom Moreover a realist1c assessment of these youngsters |
as 11ngu1st1ca11y d1fferent but not 1nfer1or, suggests d1fferent
goa]s and’ procedures to ba]ance the Jow level of sttmu]at1on the

L]

children may have at home To prepare for a reahst1c assessment theb '

‘teachers Can form the1r »

d __/ ‘ - '\’ “““““ - \\ . -
varigus(ianguage> ‘jated sk111 tasks, in a manner s1mi1ar*to~the Q%
way the® Teacher Expectat1ons Survey Instrument of this study does ' "*\\agg

In this way; the teachers may have not on]y an effect1ve 1nstrument
for appra1s1ng the 1nd1v1dual chi]d s language performance but also

a means of compar1ng their own- expectat1ons to the performance of

the1r children.

v Summary
o

Th1schapterrev1ewed 11teraturepert1nent to- the present study
Research stud1es exam1ned in the four sect1ons focus on.the same theme,
name1y that. the teacher and what she believes and‘expects of the
1nner—c1ty pup1]s is an tnfluentval factor in determining" theych11d s
success o o
. In the first sect1on research 1nVOIV1nq teacher expectat1ons
and thelr determinants and effeots ind1cates that the pr1mary cond1t1ons

of poverty, race and fam11y background 0] strongly 1nf1uence the

‘ teacher that she 1s led to expect poor performance from ethn1ca1]y

L
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dwfferent and poor chlldren. and, f1na11y, that this expectat1on of
the teacher is a maJor determlnant of the ch11d s performance.

- The hlgher teacher,mob711ty'in the inner- c1ty, shown in the.

‘ second section of the rev1ew, suggested that teachers wor g;t\th1s
area need to be helped from becom1ng overwhe]med/gy/fhe/df::dvantages
,vfaced 1n the inner- c1ty schools. Some authors ma1nta1n ‘that the

]essened 1f the teacher is aware of the necess1ty of exclud1nq moral
Judgments in her expectations. _

In addition,’ literature rev1ewed in the th1rd sect1on illus-
'trates theﬁconcern of educators and researchers for the cont1nu1ty of -

teacher expectat1on and emphas1zes the need to- protect the téacher from

Is

creating role and expectat1on confus1ons with teachers of other levels

R \Research f1nd1ngs in the last sect1on, moreover, provide

RS

ent rather than deficient. Teacher expectat1ons based- -on.. th1s _View

of d1fferences ~may delay negative att1tudes toward a child and may

"protect the teacher from becom1ng d1sheartened it 1n1t1a1]y a part1cu1ar

ch1]d confirms the unfavorable expectat1ons o
The 1mp]1cat1ons for this study, drawn from the re]ated 11tera-

ture, were stated at the end of each section of-the review. Chapter

I descr1bes the methods and proce%ggss fo]]owed in the inyestigation.



- Format - - ’ ! '
 Development. The aEhe;/hxpectationsSurve hstrument was
cpnstructed in_a-questionnaire form toﬁtellect data: ‘on both the

'CHAPTER I1I
RESEARCH -_PROCEDURES

Th1s chapter conta1ns descript1ons of the research procedures

" for the deve]opment of the research 1nstrument the conduct of the

'p1lot study, the select1on of the popu]at1on and sample, and the

collection and analysis of the data._ \

Instrumentation

=

The instrument used for this,stUdy was‘entitied "Teacher ...— -

Expectations Survey Instrument" (see Appehdix A). Here th€ instrument’

is_described in relation to the rationale underlying its construction.

Ca

teachers' expectatrons and the ch11dren S actua] lanquage performance.

" The 1nstrument cons1sted of selected. 1anguage,tasks which the children

were asked to perform These were the ‘same tasks about. which ‘the

teachers had g1ven the1r Judgments 1nd1cat1ng the percentage of the

. children whom they expected could and shou]d complete a certain task

successfu]ly Each language task in th1s 1nstrument was compr1sed of

three parts: 'a descr1pt10n of the task the procedure for present1ng

_the task to the ch11d and the expected pupl]s responses, The task

description designated the nature of the task requirement such as

3



nation £ rhyminq elements in words.. The proCedure

auditory discri
for-presenting the sk outlined the approach a teacher would use in =
1ntroducing and administering a specific task It contained direc-‘:
tions given questions asked and stimuii presented by the teacher

The expected pupiis responses iilustrated the spec1fic verbal and

t-"f"nverbai responses of the students for a successfui]y completed task
| SRS ‘ .

Rationalef In comparing teacher ekpettations and pupii per=:

.

formance, data pertinent to each should be obtained on the same basis
so that these two entities can then be contrasted ‘The questionnaire
technique was considered appropriate for this purpose since it |

T resuited 1n standardization of tge instruction to which aTT respon—'

M\\

" _dents were exposed uerg 1t inc]uded aTT uniform task formats

- on which both the teacher and the pdpii “articipants 1n this study

based their responses or their performance ' 1\*\$\Mk\f\"‘“-*\‘~e\

e . £ ) '.’,

Criterion;Measureg v | },v. .

[

Deveiopment The criterion measures, de51gnated "coqu“ and

&

“shou]d " Were used in determininq teacher expectations of the beginning o

- grade one chiidren s performance on seTected Tanguage reiated skiii
tasks The criterion "could" refiects teacher expectations based on
the teacher s view of the children's- capabiidty of successfu]iy : 5=d> ; .
performing a specified task The criterion "shou]d" mirrors the ﬁ;‘
expectations each teacher holds determined by that teacher s- own

‘ conv1ctions of the de51rabi1ity of the chiidren S successful]y com-

' p]eting that particular task

In responding to this questionnaire type 1nstrument teachers
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.gave two percentage estimates for a spec1f1c language task, one based

on the "could" and the other on the "should" criterion The specified« .

.scale from one hundred to zero percent with antadd*tional category

» .
designated “unable to estimate" was emploxed

Rationale The designation of criterion measures as "could"

and "should" was based on Bruner s theory of perception (1958)

'Bruner claimed that people form expectations through perception which

f'are determined by two general factors as’ follows

1nvolves a process of categorization Expectations or categorizations

1. The need of the;perceiver to av01d disr;ptive errors

Experienced teachers who have a. teacher education background -and who

:‘are familiar with the language performance of young children will

'form some frame of reference or baseline of categorization for the

“functioning of children ina language situation According to.

N

b

"'Brungr‘s%theory, when perception disagrees w1th the ind1v1dual s frame '

e —

Famas e

of reference, ltthll be. reintegrated an' ra'ion

e

- the discrepancy noted Nhen asked about wﬁat percentageégf their

: pupils they expect could perform a certain language task successfully,

the teachers might provide a response reflecting their expectations

‘;or the categorization system underlying their perceptions

2.v The needs and interests or 1deal priorities of the |

' perceiver' By asking,teachers to estimate what’ percentage of their

“children should complete successfully a SpElelC language task the

person conducting the 1nvestigation antictpates the revelation of

2 the teacher s needs, 1nterests and 1deal priorities for learning and

- teaching a certain language task.

-
|



”"Selected Tasks

/ . The Teacher Expectations Survey Instrument was composed of

| F twenty-four se1ected language tasks 1nvo]v1ng the four related sk111s
‘ of listen1ng, speaking, reading, andtwriting The twenty-four ’
;ﬁlanguage tasks cons1sted of thirty-five task 1tems The rat1ona1e

for the selection and ‘the development of these 1anquage tasks is

~discussedvbelow.

L1stening sect1on Tasks I and II of this sectlon re1y upon

the ch11d s ab1l1ty in the aud1tory d1scr1minat1on of init1a1 and
'rhym1ng sounds respect1vely Among the auditory d1scrim1nat1on '
“abilities stud1ed capabiiity to d1scr1m1pate the beginning and 4
rhym1ng sounds in words was found to bear a clearer relat1onsh1p to
‘<early read1ng achievement than other aud1tory d1scrim1nat1on sk1115 :
(Dykstra, 1966) The. stlmulus words emp]oyed in these two tasks were

umod1f1ed from the . Prereading Battery of C]ymer and Barrett (196 ).

Tasks T1I (word Identificat1on) and IV (Syllable Ident1f1ca-._/,
t1on) were adapted from - w1lson S study (1973) She suggested that
f the young ch11d s ab111ty to perceive spoken words, sy11ab1es and
phonemes is an. essential tool 1n decodnng the pr1nted page. After -
.-personal consu]tation that th1s investigator had with Wilson, the
stimulus words and sentences were se]ectedandpresented for these two
ttasks R v " |

'Tasks Vland VIPI of this'1istening*section‘emphasiaed the
puplls skllls 1n comprehens1ve 11sten1ng to sentences in a story
dvA]] four pictorial stimu11 presented in these tasks are from Act1v1ty

61 in Words and Sentences, Level A of Fourn1er s Thinking and Writing:
o _ L) ,
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'kt'Ag Inductive Program in Compositionofl969) TQ complete successfully

| these tasks the children were asked to comprehend. “from an event that
the tester described a sequential relationship, details and main

' idea, and then finally to- use this information to draw a generaliza-

'tion Cazden (l975) observed that as a language user whether

‘ speaking or listening, it s essential that the child s attention

is not only on the sounds of speech (words or syntactic patterns)

but also on meaning and on the intention of what he or someone else .

is trying to say

‘ Speaking section - Tasks 1 to VI of this sectionﬂrepresent
‘skills involved in oral description and compOSition (Fournier, 1969).

Task I (Criterial Properties) appraises the child s abili
to define varnous PergrtleS.°-w«%’“"" ”Ierceived and the relations 13
exist among these properties.‘ o | |

Task II‘(Categoriesl ascertains the pupils' understanding of
the‘categorization of'classes and their ability.to attend to .a number _
'of properties at the same time. These skills include the ability to |
discriminate the Spelelc from the general and the parts from the
whole, and the ability to see the relationships among them -

Task III (Comparison) determines the subjects' language and
thinking4power to differentiate and describe ‘both the disconnections
and the interconnections of certain attributes of at least two obJects
‘ Task IV (Sequence) estimates the capaCity of students in per-

., ceiVing and expreSSing the chronological orderino and relationships
| among the»sub-units of the event or Situation. The five pictorial

‘stimuli used in this task are from Activity'%7PinfClassification and
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Order: LeveI B of Fournier s Thinking and writing An Inducti&e
Program 1n Composition (1969) j
’ Task V (Inference) appraises the chi]dren's use of inference
in expressing the fe1at10nsh1ps'amdng objects, peopie,,andfevents
'1n a given c1rcumstance | ' |
' Task VI (Story-Te]]ing) examines the young pupils sense of
a re1at10nsh1p among ideas and the1r ab111ty to express the organized

~ideas explicitly in words and sentences. The two specified scaies of

B

pupils’ expeeted responses, employed ‘in this task, were modified

from those suggesfed by Monroe~and Rogers

v ‘e'.ora1 language tasks described above'involve the

: besic cognitiQe\anﬁ 1anguage_§kills'which corre1ate posftive]y with
eafly success in the 1eerning of other language-re]ated skilTs,
especially reading. 'Reading relates spoken fanguage to written
‘Tanguage. Thisxcan hardly be 1e9rned successfu11y’if‘there is a:

deficiency in the‘fdfmer (Dhrkin¥ 1974) . R - -

;

" Reading section. Task I/(Letters) appra1ses v1sua1 discrimina-

tion and know]edge of letters by having students 1dent1fy Tetters
named by the tester. This task procedure of asking the pupils to
locate a fetter‘in'aﬂword'was.modified from that used in Clay's
study:(1972). Clay claimed thet fiftyfthree percent of the.six-year-‘

l_ olds in’he} sample cou]d: afferha year's fnstrucfion,vperform this
task successfu11y.: Durrell. (1958) also stressed that letter fecog— ‘

- nition ability was consistently and highly cokre]ated-WitH ]a;er
reading achievement. - -

Task II (Word Fbrm),was designed to determine children's visual -
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discriminatjen of words. This task .is a]se.very important since, in

learning to read and write, the Iearner must be‘able to see likenesses
] and differences in words (Durkin, 1974; Monroe and Rogers, 1964).

_ In Tasks III, V and VI of this reading section children were

asked to base their correct responses on their ability in overall
“visual discriminetion which is basic to the deve1opment~of'a sight

.vocabulary in reading. This:Visua1 discrimination abili

§ considered necessary for competent reading
(Durkin, 1974; Durrell, 1958).

‘The procedure and requirement for Tesk Iv Q%greetiona}”
Concepts in Reeding) was_enother strategy modified s1ignt1y/from
'Clay's study (1972). A ehild's directional learning and his concepts
about print are basif to successful and efficient reading and writing

(Clay, 1972 and 1975).

Writing section. A1l four tasks'in this section were designed
to determine the pupils’ Visnaliperceptien and visual-motor coordine- )
tion. Task I tests the‘ebi]ity to reprdduce either upper or 1ewer '
casekfetters, Task II tests the child's abi}ity‘to write his own name,
Task III‘tests the ability to recognize familiarvunrelatee words,‘and
Task IV tests the abi]ity to copy familiar related words in a given

, Seduence. | | g |
The construct1on of 1anguage tasks in th1s section was
~ ‘dependent on Clay's view that young children at the beginning stage

- of writing need practice in the technical skills of forming recogn1z-'

"able letters, in putting letters together to assemble them into words, - ’

in learning to 1eaVe speces between the words and in keeping them in
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a straidht line to‘make.a‘sentence (élhy; 1975). Moreover, activities

’at this}stage shoulq start with the recognition and reproductngSPf

the children's own personal sight vocabularies including their own : o
_namgs-and-a. small stock of words of personal interest which cou]d be

written from memory In add1tion to the source cite

ntence in Task IV was also mod1f1ed from\lhekErereidhul__.w_f -

‘ g (

Battery of Clymer and Barrett (1968).
~ Readiness in language learning fefers to Qarious combinations

of skills, abilities and understandings. Kéy faqfors re]afed to the |
task of learning language skills are visual and audito;y discrimination,
visual-motor coordipaiion, fhe cogniti?e devé]opmént‘of special con-
cepts and reasoning abilities. A1 of the language-related skill tasks
selected to form thé'instrument for this study‘were'considered-appro-
priate since they underiie these essential factor§ Accdrding'to the
~last two assumptlons stated in Chapter I, these se]ected 1anguage :

tasks were also regarded as essential to thq inner- c14y children's

o
el

language learning.

| Task Organization

The organizationvdf the seTected’]anguage tasks took into
account the following cr1ter1a

1. The requirement of each $e1ected 1anguage task was w1th1n
the range‘and the level of development of norma1‘primary school
childfen with kindergarten experienée.' | | |

2. The arrangement of tasks in each section would be fgom .

simple to complex.. The simplicity and complexity 6f'a task would be
&etermined by'the levels of language and the cognitive functions and

~~



skiils required by the task. For example,'in the iistening section,
Task 111 (Identifying Word Segments in Spoken Sentences) came before

Task IV, (Identifying Syllables in Spoken Nords) This was

Brown and Bellugi's hypothesis (1970) that ¢h n's awareness of

39

the eentenceE_prgggggg,their/awarénecs of individual words.

I

3. The presentation of stimuli for e]iciting chi]dren s
language responses followed the deveiopmenta] sequence from concrete
object to picture/and then to Verbai stimuli, thus proceeding from
'concrete experiences to abstract concepts For exampie, Tasks 1 and
kIII in the speaking section employed concrete obJects while Tasks IV,
V and VI used pictorial stimuli.

4. Ih each task the purpose was to provide stimuii which
promote max1mum pupii interest and response. The content of the
stimuli was culturally unbiased and within the/range of ordinary |
childhood experiences. This criterion is 111ustrated by the seiection
of the apple in Task I Section 2 and by the selection of the dog and

cat in Task V Section 1.

NI %

5. The questions raised and the directions given in each
task were understandabie to children who had attended kindergartenx

They were phrased to arouse interest and to 1ncrease cooperation.

~ Field-Test and Finding_

‘After the first draft of the 1nstrumEnt was completed, it was
submitted to a group of experienced educators who have been jnvolved
’in 1anguage learning and instruction and in theiedocation ot young -
children. The group was- composed of experienced kindergarten and

grade one teachers. Some are now consultants and supervisors in the

T
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preschool and prlmary grad#\levels 1n'both school systems. lt also \ \\\\_
| consisted of three profeSsors fromuthevDepartuent of Elementary .
mwm~Edueat#onmwhoware~spectaltst3m4nmthe“areaswof“languagetand reading

Th1s group evaluated the proposed selected language-related skill
/ tasks. ‘The suitabillty of each selected task and the comprehensiveness

"of the instrument were examlned.A*The suggestions obtained were mainly

for the revision of the format and'Janguage used.

-/

Pilot Study

Teacher Expectations . - v

In.order to validate the expectat1on survey, instrument the
‘language tasks which were determ1ned to be relevant and appropr1ate
from the field- test were subm1tted to a group of teachers F1ve
.kindergarten teachers and five grade one teachers in both school
systqms'Were contactedgpersonally\and'ashed to complete the question-
naire in early May, 1977. The involvement of this group of teachers
helped in the f1nal determinat1on of the language tasks most appropr1-

ate for.ch1ldren who h

.,,t completed kindergarten
v In the pilot studx, the exact method and procedure proposed

in the final study were followed precisely,. beginning with an initial
personal contact with the teachers and followed'by an 1nterv1ew with

EI

each after the'complet1on oiitﬁEﬁauest1onna1re. The interv1ew~pro-
vided more;feedback for revi&ion of the directions, questions, and
‘ ~.materials ljstéd in the ‘procedure of each task and in the design of

the questionnaire.

R
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Pupil_JLforma ' 4;25"
o The pupil sample for the pilot study‘jhcluded eleven Kinder-

_.garten childrehkwho were entering grade one 1n the next ischool year
and who were &vailable for testing duvdhg the first two weeks of May.
These children were selected from thé same schools that had provided
the teacher sample. ‘The pilot sthdy was designed to check the time

required for test completion, to examine the testing equipment and &;3“

the testing situation, to eliminate undesirable test items, and to'rY

| determine the best method of off ~hing reliable test results.

t i

Results

Findings of the pilot SOW contributed to the refinement of
the inStrquﬁtuand established the final test procedure as‘\fsted “
“below: -

. N "‘ e
1. An additional scale of "unable to estimate" was needed

because some teachers .indicated very little confidence in making -

 estimates for some tasks. | .

\
f 2. Changes of the language used in some tasks were suggested
in order to make those tasks more like schoo] -activities.,

3. The need for a tester whose natlve language was Eng1ish

was confirmed. + An attempt to test the children in the pilot study by

the investigator who speaks English as a_foreign language revealed 1ow ,.“

@

reliabiIity of the results

4." The need for.more than one. tester and for more than one
period of testing was a]so verified Some ch11dren have been found
to show 1ess motivationjand more fatigue when work1ng with the same

tester for the whole test at one session..

b e

N

.‘9
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'With these.changes the instrument was presented again to

) v,four'educators»Who had had no nrevlous experiences with it. This

,5group consisted of one grade one.and one. kindergarten teacher and

';two language spec1al1sts 1n thé Univers1ty of Alberta Department of l

. going to be 1nvolved in the maJormphase of the studyt

‘School v"“

Elemeptary Educat1on This ref1ned 1nstrument was tested mith three

pup1ls from the Un1vers1ty k1ndergarten by the two testers who were -
. Sample

' Asldiscossed in Chapter I, this study Qas’originally intended
to be-a follow-up of the survey carried out by the Edenton Cathol1c
School System It 1ncluded therefore, the e1ght elementary Cathollc
schools l1sted 1n the former study as those located in the core of

the c1ty !ﬂl of these eight schools agreed to part1cipate in this

study.‘ In add1t10n, seven 1nner c1ty elementary schools were selected

frmntheEdmonton Publ1cfSchool System F1ve of these seven schools
were 1n the same geographic region within the c1ty core as were the

e1ght elementary schools in the Cathol1c School System Two -of . these

o elementary schools were selected by’ the Publ1c School System from

' another area~and were classified as 1nner~c1ty schools In l1ght of

. @

the stated reseanch purposes. it was cons1dered appropr1ite that they
be 1nvolved in the study ‘Hence, there were f1fteen 1nner-c1ty 'QQA
elementary schools 1n both Catholic and Publ1c Systems 1ncluded in

- - f§§:.

“this research proaect

42



‘Teacher o | ///, | B ’
The size and nature of the samp]e were Timited to the total
number of teachers in ail the kindergarten and gradeoneclassrooms
} in_the eight Cathoiic schoois and the seven PubTic schools seiected
for thTS investigation Thds yielded a total of thirty-51x teacher
pant1c1pants There were twenty -three grade one. teachers invo]ved
but oniy thirteen kindergarten teachers as some schoo]s shared ‘the

same teacher and others had no kindergarten c]assroom This stuqy

~ _therefore, included all of the kindergarten and grade one teacher -f'

popuiation h. the inner c1ty e]ementary schoois of - the Cathoiic SchooT\‘

‘System as 1dent1f1ed by the prev1ous]y cited study The sample . from
"“the Pub11c Schooi System 1nc1uded every gradé one and kindergarten

',teacher in the partic1pat1ng schools’ se]ected by that system

The questionnaire and the 1nterv1ew elicited personai 1nforma—;

tion from the responding teachers describing their teaching experience.

and profe551ona1 qualification. Al] members of the vo]unteer teacher

sample were femaTe Their ages ranged from mid- twenty to mid forty

"@i Their educationa] backgrounds could,be d1v1ded into two groups those

WTth a.B Ed degree and those with only a teaching certificate The '

>i

: number of years and%types of teaching experience of the kindergarten

band grade one teachers appear in Tabie 1 ‘ t>‘;
Sl L - *\% » : ’ v‘
P |

boys totalling twenty-ei chderen ATT of these children were

se]ected from the same flifteen schools as the teacher sampTe The.

size and nature of the pupii sample were'tnfluenced by two Timitations

The pupni sample was comprised of fifteen girls and thirteen o

43
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Number of Years and Types of Teach1ng Experience

Tab1e 1

of Kindergarten and Grade One Teachers

44

5

Teaching Exp. K T Teaching Exp. K 1
(Years) N=137 - N=23 . (Types) E ’
First-year— 3 - K&l 3 5
2-3yearss 6 1 Either Kor 1 10 18
4 - 5 years 1 7 K and Other Grade |
. ' . ’ Levels = 5 -
6 - 10 years 3 4
. ) o ' : 1 and Other Grade ~
11 - 15;years - 2 ,Levels _ ; 1 13
,‘16'? 20;yearsf C- 5 -~ Only Inner-C1ty : .
o o ' ~ Schools » 8 8
21 - 25 years - -4 - -
PR 5 - Inner-City Area L
and Other Areas 5 15
- Only Edmonton 10 9
Edmonton and Other -
Parts of Alberts o
and Canada | 14
- '_Other Countries 2 1.

kY If .
@
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The ‘First l1m1tat1on 1nvolved the time ava1lable for the test1ng of

the ch1ldren s language performance Because of the focus of th15-' '

‘study”on the language performance of the children who had just

started grade one, it was. essential to finish the fndlvidual test1ng

of the pup1ls as soon as p0551ble Hence, in the light of this

\ -~

ex1st1ng time l1m1tat1on a sample of approx1mately thirty grade one

ch)ldren randomly selected from the fifteen available schools was

cons1dered an appronrl; _ to achieve the purposes of this

1nvest1gat1on. ‘The second'l1m1tat1on affected the s1ze of the popula-
tion from‘which_the sample was drawn. Since an:attempt was made to

include only students With kindergarten background and'to‘exclude

those repeating f1rst grade and those with known speech hear1ng,

i

v1s1on and learn1ng problems only 295 of the 498 grade one ch1ldren‘ 5§E¥

' were cons1dered by their teachers as appropr1ate subJects from which;

‘to select the sample. ‘ U o

Dur1ng ‘the first meet1ng the grade one teachers in all

0

’ part1c1pat1ng schools provlded the 1nvestigator with the current list

of~f1rst_graders enrolled in their classes whom they considered .

E .apprgpriate to be selected for thebstudy 'The accuracy of'each list

was 1nsured by recheckxng w1th the teacher and on some occasions

w1th the off1ce of the pr1nc1pal In each part1c1pat1ng school the

names of appropr1ate ch1ldren from all grade one classes were l1sted

alphabet1cally accord1ng to the1r fam1ly names and.a number was -

' ,ass1gned to each name, Through digit random selection two children

were 1dent1f1ed from each school' "Two addftional children were also

'selected 1n each school 1n the orig1nal sampl1ng process to insure
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ey ﬂ”"

that if any of the origina] subjects doé*@’not be tested the add1t1ona1

<ch11dren could be avai]ab\e for testing In this manner, twenty-eight '

. pupils from fourteen schoo]s were se1ected as. the pup11 samp]e In

one of the fifteen schoo]s, 1t was not possible to provide the

_requ1red 11st of chi]dren since none. of the grade one pup11s had had

' thetrequ1red‘kindergarten background,

, Data"Co11ecti§n@

Teacher Expectat1ons

- The t1me spent in admin1stering the teacher expectat1ons

W
survey.was two and a half weeks beginn1ng dur1ng the last week of o
'knp_September and running throuqh to the second week af October, 1977.
The quest1onna1re After the f1fteen schools had agreed to
part1c1pate 1n the study, thﬁ fiﬁ)t meet1ng W1th the teacher or group _f
=T ’

| AW1111ngness to be involved 1n this invest1gat1on Later, the teachers \
L'attent1on was. drawn specif1ca11y to the 1nstruct1ons in the first part

of the questionna1re and these were c]ar1f1ed through d1scuss1on so

lof teachers in each school was p]anned At th1s meeting the purpo es

.and the sign1f1cance of the~study were exp1a1ned_§o the teachers and

the research procedure wh1ch concerned them was d1scussed The %»

quest10nna1re was then d1str1buted to each teacher who conf1rmed her

¥

: J.that each teacher wou1d be certain of her part ini the study procedure

The 1nterv1ew' Fo1low1ng the d1str1bution of the research

1nstrument two add1t1ona1 meetings were p]anned-—the f1rst one to

co]]ect the comp]eted questionnaire and the second one to 1nterv1ew
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~

5 each teacher 1ndividua11y These meetings had to be carried on . during

Jthe morning and afternoon recess periods during lunch time, or before

.
o

~and after school ‘ ,

. After each questionnaire was coilected the investigator o
,analy&ed it to determine and classify the patterns of responses that “:fi
i'might exist Any of the following patterns might emerge ﬁ

]. a consistent indication of a higher percentage for
Part I (could) than for Part II (should),
2. the reverse: of 1, "
| ”3; a consistent indication of a high percentage on both
_parts (could) and (should),, | |
. 4. the reverse of 3 ‘ ‘ |
| 5.‘ an indication of a higher percentage for some specwfic ﬁ
task 1tems and a lower percentage for - others, ' '
| 6. a per51stent response of "unab]e to estimate . o
In an. 1nterview period each téacher was encouraged to prov1de
“expianations for the pattern or patterns of her responses The_"
"_1nvestigator examined and discussed with each teacher ‘the responses
made prev1ousiy by her on her own comp]eted questionnaire "This.
provided the teachers with an opportunity to check whether the .
}'written responses they had made previously ref]ected accurately the o
'exped%ations they had Just made oral]y Theﬁtime‘spent‘on each’ 1nter;

4-
v1ew ranged from 15 to 20 minutes

f

Pupil Performance ' s

. ‘i .
Testing procedure Since thlS study focused on the beginning

s of the schoo] year, it was necessary to finish both the survey'of

-
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~ teacher expectations and!the test 6f~the chiidren's actual Tanguage
‘performanogpas soon as‘possibie' Therefore, these two actﬁvities were
‘carriédvon simuTtaﬁeousTy ‘While the investigator administered the .
instrument and interviewed the teachers the two testers tested the
chiTdren.
’ During the first meeting between the teachers and the

N *investigator. a schedule for each testing was pTanned The testing
_’days~in each schoo] were set up for each of the two testers‘after"
the teachers had completed’and“submitted the questionnaire to the
investigator To control the testing, the- randomly selected pupiis .
'1 from each school were 1dentified to the teachers only during the third
meeting or on the day of the’ testing The testing of the pupils’

actual Tanguage performance be dn during the middle of the Tast week

of September and was carried on until the middle of the third week

o of October Each schooT prov1ded a private ‘room for testing and ‘the

"'se'lected chﬂdren were excused from the ongomg c1ass activities
Neither the school administrator nor the teachers were told about the
" nature and the procedure for the testing. ThTS procedure was followed
to guardagainst any p0551b1ity of coaching the children. |
In order to 1nsure obJective results from the testing, the
' testing 51tuat10n and procedure were ?arefuTTy controTTed in ‘ﬁ

‘ the foT]ow1ng manner The two testers who. were 1nvoTved in thTS

study were both fourth year education udents’and uere taking a

- course in observation and assessment g the time of the testing.
Neither:of them waS'ihformed*about the pur oses'and the nature of

the stUdy:. In this way they were~uhabTe'to answer»QueStions,concerning
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this research.posed by school administrators or the\&eachers and'to
form expectations regarding the children s language performance
Only the testing procedure and technique were exp1ained to them.

" The 1anguage tasks 1n h 1nstrument were divided into two

parts. The first tester took re onsibility for testing al] the pupil

E subjects in the listening anp the speaking sections, whereas the

ysecond tester was responsible for the reading and the writing
sections After the first tester had finished with. her part of the
test the second tester worked w1th the same subJect but S0 as not

to t1re the ch1]d she did so on a different day. In this way all

- - the pupils in-the samp]e were tested by the same. testers on particular

tasks. Moreover, the testing 1nstrument provided fdr consistency in
its. stated procedure for each task. Therefore the testing procedure
'called for the testers to follow and repeat the uniform 1nstructions

‘to all the pupi] subjects. ‘.3_‘; Lo ' \ o | ~

-
d’)

Test1ng situation. Each student was tested 1ndiv1dua11y

Responses for the tasks in the listening, reading, and writing ‘

: ,sect1ons were recorded carefu]ly by the two testers in wr1tten form
For the speak1ng section only the responses were s1mu1taneous]y
wr1tten down and tape-recorded. These results were transcribed later
' 1nto-wr1tten form by the tester, and ‘the transcr1ptions were rechecked
by the 1nvest1gator ‘ During the test1ng, each tester was requested

to make.a notat1on concernlng any observed condit1ons that might
'appear to have an unusual effect on the test1ng resu]i%rbf the 'i ’
children such as pa551vity, fearfulness, and extreme f1dgeting or

d1stract1ng occurrences



Before the tasks were presented'for*comp]etfon, the testers
| 'helped each child fee1 as relaxed as possib]e by starting with
.general conversation about matters of interest to the ch11d such as
a favorite game or friend. Testing time for ‘each tqsk varied.from a

~

few seconds to approximately three minutes. However, there was no

time limitation. Each child was reassured through verbal encouragement

- and every attehpt,was made by both testers to help the child to under-
stand the instructions and to assist the'eh11d in overcoming initial

_shyheSs.

\

" Each tester reported ease in administering the test. Materials

were. prepared and ready. Only the tester‘and the'child were in the
room during the testing‘period. In spite of the dissatisfaction with
" the room testing cehditiohs in some schools, both testers reported
that they were ubIe‘to accomplish what they set out to_aehieve with

no‘major‘problems”thdt 1nf1uenced the testing process.‘"

Data Ana]yeis

/

. Teacher Expectat1ons

A frequency G1str1but1on of teacher expectat1ons for each
task 1tem in four 1anguage -related ski¥l sections was drawn from: the
raw data gathered through the Teacher Expectat1ons Survey Instrument.

_The distribution showed the range of teacher expectations. . For each
distributiontthe group’mean:of expectation was calculated. Correld-
tion coefficients were used to aesess rejationships’(l) between the
,"eould" and the "Shou]d" responses for each of the kindergarten and

grade one teacher groups, (2) between the.Pcou1d“ responses for these

50



two teacher groups,. and (3) between the "should" responses for both_

¢

teacher groups

o ~In order to determine the discrepancies between the expecta-

tions of the kindergarten teacher group and those of the grade one

‘v

teacher group, a Hotelling T2 test was used.

4 .
i

Pupil Performance g

LN

In evaluating and classifying the response each student made

for each language task 1tem, the common scheme of ratlng each response
- as completion and noncompletion was used. All the responses for each
~item in the four Ianguage-related skill sections, “given by‘the twenty—
eight sample children, were analyzed by the investigator as’ ‘the first
judge. Two external judges were 1nvo]ved to check the reliability of
this ana]ys1s On the classificatlon of responses as -completion or.
-noncomp]et1on a hlgh percentage of 90-100 percent agreement was found
‘among the three ‘Jjudges for every response of all the pupl] subjects
. for the thlrty-f1ve lanquage task items «
The percentages of these ch11dren successful and unsuccessfu]
~in comp]et1ng each task were calculated _For each of these percentages
- the standard érror was computed and the 1nterva1 of 95 percent con- !

f1dence was determ1ned ‘In addition, for each teacher in each group

the responses for a certain task, based\on the two criteria of "could"

and “Should," were transformedlinto the 1nterva1 estimates Then, the
v comparisons of these two confidence intervals were made to determ1ne
the dlfferences between the two teacher groups expectat1ons based on
both criteria and the actual performance of the ch11dren on ‘each,

Tanguage task item.
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Snmhary
This 5 ,chapter described the'research procedores followed in
this study. The descriptions 1nc1uded detailed discussions of the
development of the research 1nstrument, the selection and the/nature
of the. teacher and pup11 samp]e the data col]ect1on procedures '
employed in the pi]ot study and in the major study, and the types 5%

analysis applied to the data.

The next chapter detai]s the data analysis procedures and the

f1nd1ngs related to the research quest1ons of this investigation.
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CHAPTER IV B .

' DATA ANALYSIS AND FINDINGS o g

N This chapter reports the results of the study 1a're1ation to
the SeVeh Specﬁ#ic questions befng investigated and the three research
purposes stated in ChapteF I namely, the':ature of teacher expecta-

- tions, comparisons.between teacher eXpectations and pdpi] performaﬁce.

- and comparisons}between the expectations of the two teacher groups.

. Nature of Teacher Expectations

Tab]e 2 shows the kindergarten and grade one, teachers expectaﬂ

-~ tions for the performance of the beginnnng f1rstrgraders on each
: language task in each of the four sectwons,/alstening, speaking, -
readlng, and writing. ’
The table displays the _percentage est1mates 1ndicated by both
teacher groups' These were tabulated under the, two‘criterion measures
cou]d" and "shou]d“ 11sting each of the thirty-five task items and
present1ng a h1gh to 1ow percentage sca]e range and the means and
standard dev1at1ons for this range. Since some teachers were ynable
‘to estimate a‘percentage;'the number of teaehers {n'each group that

did,respond to a certain task was counted andAreported in the tab1e.

. - - /
Language Tasks and Teacher Expectations

‘The examination of Table 2 reveals the following findings:
1. There is a higﬁ range:of teacher expectatidns on all

language-related skill tasks. Thelgreatest range of expectations by

- 53 e
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the two teacher groups is from)lOO percent to 0 percent and the

smallest ones re’ from 30 percent to 0 percent for the kindergarten ‘

- "group and frzh 20 percent to 0 percent for the grade one group
h

| ﬁf ;‘ 2; ere is a consistent indication by both- teacher groups

i

of higher mean percentages for the "should“ criterion than for the

”could" criterion It was revealed in the interviews following the

o completion of the. questionnaire that the teachers attributed this

-pattern of response to their strong feelings of the great deSirability
that a- high percentage of childnen should. perform successfully on a
particular ‘task. ’ o _ &
3. The[ﬁdgication of a higher percentage for ‘some tasks and
a lower percegfage for others 1s also apparent in all four language-
related skill sections Results of the interv1ew with the teachers
indicated that the teachers dependence on their own teaching experi—
‘ences and apparent ease or d1ff1culty of the task accounted for thlS
pattern of response “ | ‘ | *
4 The 1nd1cation of "unable to estimate" appears most in
section four, the Writing related skill tasks In ‘the 1nterv1ew the
teachersawho were unable to give percentage estimates for certain
task? in all four language seotions explained that they had found it
difficult to respond because of their unfamiliarity with these tasks.

5:' The tasks. with which the responding teachers appeared to -

"

" be most tﬁmiliar and which~enabled them to give percentage estimates

-based'on&the two criteria are the following:

60
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| {~“' a. both the "cou)d“ and “should" criteria, Tasks‘L»II* ‘
(Rhyming Sounds) L-v (Sequential Relationships). and R-II*** ‘word

‘~Form)
-

e

(;ﬂb. the "could" criterion only, Tasks L= VI (Detail), e
S- Ib** (Function) S II (Categories) S III (Comparison)z S-V.: -
(Inference), S- VIb (Concrete Ideas Can See Relationship) R I
‘}f(Letters), and w~II**** (Own- Name) | | '

- c. the "should" criterion only, Task L-1 (Initial |

- Sounds). PR S o SR .

6g Some teachers in both groups seemed to be unable to -

f - indicate percentage estimates for the following:

‘_;a, ‘both the "could" and "Should" criteria for L III
(Word Identification), L -1V (Syllable Identification) S Ie (Part-
Whole Relationshlp) S-Vd (Unified Idea w1th More‘Abstract Qualities), |
S- VIe (Evaluating Situation) S VIi (Using Complex Sentencés), and |
"S -Vij (Structuring Event) R- V (Signs), R- VI (wOrds) w-I (Letters),

R 5and N-III (words)

. b: the "should" criterion only,. Tasks S- Vlia (Concrete
| Idea, Can Not See: Relationship) S- VIc (Interpreting Thought Feeling
- and Motive), and S-Vih (U51ng Transitional and Connective wdrds)
7. The simplest tasks indicated\by both teacher groups as
,those that would be successfully completed by the -highest percentage ;ﬁ
}lof the children, when compared with other~tasks in the same section ﬂ

o R

J s

- *L<II- . Section 1: _Listening - Task 11+
. **s.I1b  Section 2: Speaking - Task- Ib
N D N Section 3: Reading ;—,Iask | 9 I
wxaxll_ J1  Section 4: Writigg.; - Task [lege




— ok | o e

"were as follows:

Kindergarten - " Grade One
Lo :

"tould" cr1ter1on. . based'on the "could"“criterion,

f(Detai]) 50% ’'S-la - Tasks L-IIT (Word Identifica-

',*,(Attributes) 60% R-TII (Own o tion) 55%, S?VIa_(Concrete
- Name) 82.3%, and‘w-II (Own . ,Idea, Can Not See'Relatfonship)
 Name) 70.8% o 67%, R-I11 (Own Name) 8 82.7%,
L K o and W-11 (Own Name) 738, «

‘{ b. based on' the "should" criterion, . b. based on the fshould" criterion,

~Tasks L:VI' (Detail).69.2%, S-II  Tasks L-11I (Word Identifioaf
. (Categories) 802, R-ilLvKOwn . tion) 70%, S-1I (Categories)
MName) 92.3%, and W-IT (Own Name)  78.6%, R-IIT (Own Name) 947, '

90.8%. - \ and W-II (Own Name) 88. 7%

8. The most d1ff1cult tasks ‘agreed upon by the two teacher
fgroups as those that wou]d be successfu11y comp]eted by the lowest
"4percentage of the pupils when compared w1th other tasks in the same

: section were as fo110ws : _
. - ‘ .. : /
K1ndergarten o B : Grade One

a. based on the "cou]d" criter1on, -y based on the "could" criterion,

. ’_Tasks L-VIII (Genera11zat10n) . Tasks Lvin (Genera]1zat1on)
’k“;FZO.B% SVIe (Evaluat1ng Situa- 3. 5% S-Vie (Evaluat1ng S1tua— \
tion) 6. 7%5 R VI (words) 15 5%, tion) 9%, R-VI (WOrds) 20%

“and N-III (Nords) 12. 7% v*l»¥‘. and w-111 (Words) 143."




. | | \//~, , [r. 63 -
Gy RN T | |

b. based on the "shou]d" criterion, b. based on the "should" criterion,

Tasks L-VIII (Generaiization) | ~ Tasks L—VIiI‘iGeneralization).‘
‘7’37 7%, S-Vle (Evaluating'Situa- - 45.2%, S- Vle (Evaluating Situa—
tion) 14.2%, R VI (Words) 28. 2%, tion) ]5%, R- VI (Nords) 29%,

and lerlx(words) 23.3%. ‘and W-IIT (words) 29%

Relationshibg between the Teacher Expectations
Based on the Two Criteria o

SR,

The correlations were computed between the teachers percent-
age estimates based on both the "cou]d“ and "shou]d" criteria for
each of the 1anguage task items in order to answer the first question |
concerning the nature of the kindergarten and grade one teachers'
expectations for. the language performance of the beginning grade one
chnidren. A correlation matrix comprising all thirty-five language
htaSk items and'thestwo criteria\"could“ and "should" was obtained for
each group of teaChers Correlation coefficients were calcu]ated{to
::assess the following relationships: o |
1. the relationships between the "could" and the "shou]d”

ereSponses made by the group of k1ndergarten teachers for each language
v . task, and between those made by the group of grade one teachers
(Table 3); . ¢
_ é. the relationships among the "could"™ responsés made by

the kindergarten teacher group for each language task (Tables 4

5) and among "those made by the grade one teacher group: (Tables’ 6 and
. ‘ | | R
: “*\h 3. the relationship among the "shouid" responses made by
‘the %;ndergarten teacher group for -each ianguage task (Tables 8 and 9)' -
and a ong those made ‘by the grade one teacher group_(Tables 10 and 11).



Correlations between the "could" and the "should" responses.

The correlations were computed between the e;timates based on the
«'criterion "could" and those based on the criterion "should." The
~ findings indicated positive relationships 1n the direction toward |
which each teacher group made a percentage estimate of the children' s ’
- performance on a certain language task The teachers who identified
'high percentage estimates for a certain task based on the "could"
criterion tended to do the -same for the particular task based on the
"should" criterion. Those who estimated low percentages based on the
"could" criterion tended to estimate low as well for ‘the same ‘task
~ based on the “should" criterion. \

Table 3 reveals that the relationships oﬁ.’he "could" and
the "should" responses made by the k1ndergarten teachers in the
listening, speaking,jand reading sections are high. 'This is also
true»for.the'grade one teacher-group; b:t the grade one COrrelations
‘ occur in fewer tasks than do those of the kindergarten teacher group.

However, the reverse is true for the writing section. Here, the“
- relationships between the "could" and the "should" responses of the
grade one teachers not/only are higher but also appear in more tasks

than is the case for the responses of the kindengarten teachers.

Correlations between the““could" responses Correlations

were computed between the estimates given by the kindergarteggand
grade one teachers for each task, based on- thﬁ "could" crit§fﬁon

A correlatioh matrix, comprising the thirty-five items of tﬁe -
&,

twenty-four language tasks on.the "could" criterion, p@ v1des

a %



Table 3 ' ;

\ Correlations between Estimates Based on the “Could"
' - Criterion and Those Based on the "Shodld"
-Criterion by Kindergarten and Grade One .
' Tuchers for Each Language Task Item

—

Section andl-l . - No. of " No. of Grade

Task Item Teachers Kindergarten Teachers  One
LISTENING : S
Initial sounds 3. - .89 .~ 22 .70
Rhymind sounds 13 A & B 23 .86
Word identification 9 S .87 : 16 .9
Syllable identification 9 . .92 . 20 -9
Sequential re'lationships 13 .90 23 .65
Detatl 13 ) N 22 .59
Main idea 13 .89 20 .84
Generalization .13 .93 20 70
. SPEAKING ‘ ,
Attributes 13 7 2 - .89
Functfon, action of ) 13 d3 22 - .83
‘Part-whole rel ationship 12 .66 20 .80
Categories - 13 .75 22 .83 .
Comparison , ' 13 .83 . . 22 . .70
.Story sequence 13 .84 20 .74/
Inference of emotional ' ‘
reaction 12 .65 23 .57
Story telling—concrete idea . 11 . .63 : 22 .63
Can see relationship ) 13 .78 22 .72
Interpret thought, :
‘ motives, 'feelings 12 .90 21 .80
Unified idea with more :
* ' abstract qualities - n .92 18 .68
Evaluate situation, - s : '
make judgment 12 : .86 " 20 .61
Focus on main fidea(s) 13 .85 e .89
Words conveying : .

" appropriate meaning , 13 .90 18 9
Appropriate transitional ' ' ’
and connective words 12 .82 21 .93

Sentence structure : :

complex, simple, ' 11 _ .82 - 18 .48

Structure events 12 .64 20 75
READING . ;
Letter names . 12 .89 . 23 - .57
Word form - ‘13 .95 23 .85
Own name 13 . .84 .22 .63
Directional concepts 12 ‘ .80 22 .76

" Famfliar. signs - 12 .51 19 - .63
Words : n .88 19 .92
WRITING : : :

‘Letters : ‘ 12 .68 20 N
Own: name 12 S ) 23 .89
Familiar words 1 .57 20 .63

Short sentence 13 63 - 2 .9




v

595 correlations* for each teacher group (see Appendices B and C). Only
the correlations breater than .694 are reported in Tables 4 ana 6.
Tab]es 4 and,s,show positive relationships of the directions

toward which each teacher group made a percentage estimate of the
children's performance on each ]anguage'task " The teachers whb
indicated high percentages for a certain task on the "cow]d" part tended
- to estimate high also on this same criterion but for aﬁotheyAtask |
Those who jdentified low percentage estimates on the }cou]d“ part
tended to do the same for other tasks on the "could.’ J

| Table 4 shows 63 1ntercorre1at1ons among the k1ndergarten
,teachers responseS-based~on the "could" criterion. Table 6 revea]s
48 of these fntercoerelations-among the grade one teachers' responses.
The two teacher greeps' reéponses.based on the Veould" criterion in the

listening section are correlated highly‘f ng themselves and with those

in the spEakingusection. The responses 1 tﬁe‘ aking section are

also correlated high1yﬁamohg themgelves. FekNQ;; A responses in the
listening and épéaking sectiops have a high rel. %onship with those in
:.the readfng section and none of these correlate highly with these in
'rithe wrjting‘seCtion.
‘ | o eFurther examination of Tables 4.ahd'6 revee1$ that the
kiﬁdergarten and grade one teachers emphasize high relationshjps among
_ the listening comprehension skills and between the identification of

initial soundS and that of rhyming sounds (L-I and L-1I). The hﬁghest

. *It must be remembered that the 595 correlations are not
independent of each other because the sample size is relat1ve1y small .
and all. qf the .correlations come from the same samp]e of teachers
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n
ével of oral comp051t1on, 5- VIe (Evaluat1ng S1tuation) for both
ireacher groups was also correlated highly with chi]dren s ability to .
‘h.uSe vocabulary sufficient to carry the 1deas (S VIg) and to have ‘;
dadequate command of the syntax of the language (s VIh and S VI\)
| bThese correlat1ons are among the eighteen h1gh correlations that both
‘“'teacher\grg\ps agree upon ' | - | ,! o
[ HOWever, there are some d1sagreements between the two teacher

:groups Hhi]e the kindergarten group produces a htgh corre]ation _
W

. ~*between R-III (Own Name) and w I1 (Own Name) the grade one«group ﬁﬁf;&;;,
"* %ﬁ""’aoq A

reveals h1gh corre1ations between R-I (Letters) and w-I (Letters) el SN -

| bThe understanding of dhrectional concepts 1n read1ng (R-VI) was

| :]h:correlated high]y by the kindergarten teachers with syl]able 1dent1—

"k‘ilow corre]atlons appear between'tii,

- l»a:

';fication and letter fbrmation skil]s (L IV and W-I) For the grade T

e one teachers this R-VI task corre]ated highly'also, but on]y w1th
‘g}R-III (Own Nahe) | R |

Shown in Tables 5 and 7 are pos1t1ve and negat1ve corre]a-
s,

\.
L

,

SRS

';tions of less than~ ’3$ between estﬁmates of the varimus tasks based tr

s on the "could" crtterion by the iwo teacher roups These 1nter-\f

> correlat1ons are SO low that they might ﬂa} 1y represent zero: correla-~ ‘
_tmn S . | ' | ‘»

As Tables 5 and 7 indacate, ':‘p a great number of these very

kindergarten teachers resppnses &;1,
'tf°r the speaking tasks-and\the responses for the read1ng and wr1t1ng R

| :"V}tasks. they OCcur between the grade °"e t‘-’“hers responses fqr the

:f .*;1istenjng tasks\and the responses for the Speaking tasks but not for ,'
| ff}the readfng and writing tasks - ' Ceh e el R




S S I R
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i

th re are four correlations identifted on both Tables 5 and 7
as those n high disagreement between the two teacher groups | Among
them is the correlation between MI (Nords) and W-IIT (Nords) |

Nhereas the kindergarten group demonstrates the correlation of - .02, L

LN

%ﬁ the grade one group shows that of .80.

Corre;gﬁions between the'"should“ fesponses. Corre]ations ’

urwere computed betueen the estimates of the k1ndergarten and grade one

.yi‘_teachers for ‘each task based on the "should" cr1ter1on A correla-.

© . tion matrix compr1s1ng thirty—f1ve language test 1tems on. the”‘shoqu"
"kcriter1on provides 595 correlat1ons* for each teacher group see |
Appendices B»and E) Only the corre]ations greater than 6$4 are o
yﬁ°reported 1n TabTes.S and 10 RS [‘ B
. Tables 8 and 10 show pos1t1ve re]atliighrps of the d1rect1ons
':'toward which each teacher group made a percentage est1mate of the -
*:ch11dren s performance on each Tanguage task The teachers whoﬁ‘

;1ndicated high percentages for a certa1n task on the "shoqu" part

Bésnded to. estimate high also on this same cr1ter1on but for another

72

sk Those who 1dent1fied Tow percentage estwmates for one task on'~ g

,1

the "shoqu" criter1on tended to dotthe same for other tasks on the

1

t,jg"should W ’i'“ | T,TT»}ﬁflfflu‘ “;:tr - 9_ fﬁ;;;rnfvt;svfll»\ L

"V?'T4'~ Qa' TabTe 8 ind1cates 80 intercorrelations among the k1ndergarten ,t!'

‘ *?.teachers

"38 of those intercorrelations among the\grade one teachers responses;”

N /

4

*Et must be remembered that the 595 correlat1ons are not

L -
AR LA : X

_nses based on the'“should" cr1ter1on TabTe 10 shows

"1ndependent‘of eath ‘other because the sample sizg’ ‘is relatively smallfffff*
and 211 of the correlations come from ‘the same ;ample of !%achers.gm;,ﬁ;a
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’ Twelve of these high correlations marked in Tabies 8 and 10 are

correlations between the same tasks These high corrélations |

f‘,;i(

reveal agreement between the two teacher groups on j!"importance !

of skills basic to'high performance on the particuTar two tasks |
As occurred inqghe ”could“ part, more responses of bfth kindergarten

” g one teachers in the Tigiening and gpeaking sections are

| fif;.correiated highly among themseives than are those in the other

»,.."'f’sect’!%n*s A f..‘, 3

S“

Table 8 reports that for the kindergarten teach :“ high

WcorreJations between L-I (Initial Sounds) and L-I1 (Rhyﬁﬁng Sounds), i g

R-III (Own Name) and W-II (Own ﬁbame)‘ and R-IV (Directionai Concepts)
) and WN-1. (Letters) appear again on_the "shouid" part Furthermore.
there are high relationships between R-IV (Directional Concepts)
~with R-III (Own Name). N-II (Own Name), and W-IV (Sentence) but
“only on the "shouid" criterion

TabTe 10 shows that the correlations between L-1 (InitiaT

’Sounds) and L 1T (Rhyming Sounds), and R~IV (DirectionaT Concepts)

Y

B andPR I (Own Name) were aTso given by the grade one group but

?bnly on ‘the “coqu“ criterion There are two other hTQh correfa-

tions for both teacher groups The kindergarten group s responses,_

based qn the “shoqu" criterion, revea] a high reTationship between

HS~II (Categories) and R-11 (word Form), wh11e the grade one group s ;'

'flgxilresponses produce a simﬁiariy high conreTation based on both criteria

on the contrary, the grade one group, based on the "should" criterion, i

: indicates a high correiation between S Ib (Funetion) and S—Ic (Part—

"e,ReTationship). while in this case it is the kindergarten group

&



which has this re]at1onsh1p on both criteria
Tab]e 9 indicates taht correlat1ons beTow 09! for the

kindergarten teachers are more usual forgthe."cou]d" criterion than

A3

for the "should" riterion This is opposite to what Table 1
reveals " for grade one teachers ‘There are more. correTetions on the

e f&
- "should" terﬁon than on the "could" criterion wherg,the two teacher

;:tn.

- a groups shomgqbdblute disagreement

Ti?;'?ﬂ*» nd 1 further indicate that while the kindergarten

It is wprthyfgo note that this was’ reversed for the teacher groups 1n

. ;the<corre1atfons reported e§¥11er for the same tasks on the "could"

J.i uﬁ e a
‘ck V‘

tori rion (see TabTes 5 and 7)

&
“

Conclus1ons | 5 |
_%g;?“' | | The foTTowing conclus1ons can be drawn from the preced1ng
. anadys1s of the-f1nd1ngs | V |
) 1. Both the k1ndergarten and grade- one teachers revealed .
;1de range of their est1mates of the children's performance on each
Tanguage related skill task The wade range of teacher expectat1ons
' appeared both wi thin and: between groups of the teachers.
L 2. The kindergarten teachers, as a group, - gave percentage
—jestimates for - more tasks _than d1d the grade one teacher group in the .
jalistening and the speaking sections ? N

""3, For the three sections invoTv1ng the 11stening, speak1ng,

ER I My B
' e,gﬂ‘d reading reTated sk111 tasks, the k1ndergarten group seemed to B

|



cdrrelate high1y and positively
"should" responses. the “could”

and the “should" rqsponses wtth

the'“couid" responses with the
responses with the "cou1d“ responses,

the "shoulﬁx responses This was

79

also trd!ﬁfor thé arade one grdup, but when all the tasks were examined '

~ this group produced fewer,high correlat1ons than did the kindergarten

group. .

4. The k1ndergarten and grade’one teachers seemed;to corre1ate‘

different1y their responses for

Tgarten group produced more high

certain language tasks. The kinder—

corre]atlons between the varlous

“1istening ski]l tasks, between the 11sten1ng and the speak1ng ski]]

. tasks, and between the var1ous
group produCed more high correl
' speaking skill tasks.

- - 5. The appearance of 9

speak1ng sk111 tasks The.grade one.

ations only. between the various

reater numbers of corre]at1ons be]ow

.095 on ‘the “cou]d" part but fewer d@zthe "shou1d" part suggests that :

- the k1ndergarten teachers may have foundxrewer tasks that could be

performed successfu\]y by the. children and that ‘could be- related to.

- ~gther tasks. In’ spite of th1s,
';a greater number of, tasks to be

-that, shou]d the children be ab

the kindergarten teachers may View
corre]ated with others in such a way '

1e te perform certa1n tasks successfu11y,

,they should then be ab1e to camp1ete successfu11y the others as we\l

~6. The appearance of g

reater numbers of corre1at1ons be1ow

095 on the “shou1d"‘part but fewer on the “could" part suggests

;jthat the/grede one teachers may have found a greater number of tasks

;that cou\d be performed success

'°ﬁ:be re]ated to other language ta

ful]y by the chiIdren andcthat cou]d

sks Desp1te this, he grade one .



.,

O .
;)\
“.

teachers may view a lesser number of the‘tasks to be related to others

- in such a way that. should the chlldren be able to perform certain

tasks successfully. they then should be able to. complete successfully

the others as well.~

R

Comparisons between Teacher E(pectatxons and
Pupll Performance : -

Pupils' Actual Performance T « i

4% The data related@to the. actual performance of the puplls on

‘ the selected language skill‘tasks were calculated and anal ed based

‘on the percentage‘of the ch1ldren who were successful - and unsuccessful

in completing each task. Table 12 1ncludes the

v Table 12 shows that, in each s%ction “the tasks completed
successfully by the highest percentage of the pupils were as follows
Tasks L-VI (Detail) 57 percent, S Ib (Funct1on) 100 percent, R- III
(Own Name) 93 percent, and W-11 (Own Name) 75 percent The tasks

w'completed by the lowest percentage of the children were-as follows

L-TI1 (Word Identification) 7 percent, S-VId (Un1f1ed Idea with More u

Abstract Qual1t1es) 0 percent, S-VIj (Structuring Event) 0 percent,
R-T. (Letters) 11 percent R-V (S1gns) n percent and w-III (Words)
1 percent. - ®

Among the th1rty five task 1tems in the four language related
skill sect1ons, fourteen tasks were completed successfully by more |

than 50 percent of the twenty-e1ght beginning first graders randomly :

coa,

‘selected for.th1s study. ﬁhs a summary, 1n Table 13 these fourteeq.
_task Items are ranked accordlng to the percentage of ‘the pup1ls able

'to complete them The f1ve task 1tems accomplished by less "than
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Fourteen Languagu Tasks
or More of the Twenty-

Table 13

Successfully Complated by Fifty Percent
Eight Inner«City Grnde One Children

vt

o LANGUABE o PUPLL
o Section Task Itém | ' Numbqr,/"' Percent
| - : s :
Speaking - . I b ‘ ’ 1' _
- , unction. action of 28 00 -
Reading ° S IN . S
' - Recognizing own name .. 26 . 93
~ Speaking B R
o .~ Infgrence of emotional reaction 23 .+ 8
* Speaking MR ¢ § S | e
- ;fcgﬁﬁkr1sonl : 22
- ‘Speaking D VI W
‘ S ~ Using appropriate transitiona] , ’
! andfconnective words = 22 79
”*ﬁHriting R I ' ' . ¢
Caas ,wum¢mnmm ; 3 75
© Reading - IV | . | O
- : Understanding of directiona] R ‘ T
A jcconcepts . 18, ' 64.
Writing - N e
o . quying short sentence .

| speaking

Q\{J Liétgniﬁg

\\m’ BRI
o Speaking

SRR § SR
Chtegdriés
VI

A ,”‘Reca11ing deta11 ’
*kListeningpq

v
Sequent1a1 relationsh1p§

A la - -~ .~
Attributes- ' L

‘dggg;f [

18 N 64

17 61

16 . 57
‘\" i i ) Iz{?,
s - 54
/ . N "

15 54

_"‘.“ R{gg II . ‘a.. .4'1‘ N . ’ ,‘ . X ) '. o
NS R Recognizing word form @a T I
R k Listening v - ' o
SR \§y11ab1é 1dent1f1cation .4 80
4“ - T ~r g — :
£ \ 3 .
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VHMfQXPQCtlt‘O"S of hothiteacher groups Lsee TabIe 2) were compared tu tho
»percentages calculated from the students' actual lenguege perfcrmcnce , ‘&f ;
(see Taﬁle 12). This comparison is shown graphically %n Figures l bo ’

8 which 1llustrate the discrepancies between the eXbectations of the :ﬁ Qf,°‘

" two teacher groups and the actual language ' erformance of'the pupi)s LR
each task in four language skill sections, COmmehts on. these discrep- “ ’311:
uﬂaﬁﬂ»muﬂMM@nﬁmm, SR |
; , \ o L [t

i

c ciso betueen—lndividuel Teacher Expectaticms T EERRRR o
upils  Actual Per Performance ~ .0 - S DR

K

In order to cdmpare the percentege estimates of each teacher

' Jn both grquk for a certain task. with the actual performnnce' f the

( usingeﬁata f?

the children who successfc//y cbmpleted the tasks 5
The t&achers point estimates were,alsoeused tq calculate'an 1ntervgl' ’ 4"‘;\

f {I A point estimate referred to each percentsge sch; the tqacﬁer i&é&c&taﬁ
when she gave her Judgment or estimate about the percentage of the

children she felt*couid and sheutd comp1ete each “task. An’”ntervql

\_/J/ b MR SN "
7 ; - - - f ‘e./ s ]‘ /., . o R TR ':M__;l‘! -\v ', ,;‘ /'.‘V’\v" g N



\[\\T- T \;\ -
-8 ; X ‘. ‘ T~y
A =~ -
o ‘. TabIe 14 '
( Five Language Tasks Successfuny Comp'leted by Less than
~ .. .Ten Percent of the Twenty-Eight Inner—C'i ity. - :
! k - Grade One Chi'ldren - .
'.’ J " ‘ ‘ \‘. Bl ,‘» *‘
Language [ Pupil
Section Task Item e Number Percent
Listening i -
' » Hord ident1f1cat1on ‘ 2. 7
: . N v B / Y '
Speaking A IV : ‘ T
: ) . Story ‘sequencje \ T 4
Ve . o
Evaluate situatmns / T . S
S O | | o
Uni:.fi‘ed idea with more. ’
. abstract ‘qualities 0 0’
B
Structure events 0 0
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estmimate was defined to be 15 units on&ither side of the point
estimate given. Since the teachers were asked to make estimatas in
10 point units, an interval defined by 5 units above and below an .
estimate accounted for any shift a teacher might make in being forced
.to report percentages 1n\m01tip1es of 10.units. This provided a
conservative recognition that a percentage giten by the teacher was
not precisely accurate. |

The comparisons. df these tdd confidence 1ntervals, ca]éulated
through the procedures discussed above were then made to differ-
entiate and c]assify each teéther s responses on the two criter1on
measures for each task as being an underestimate, a close-estimate
or an ove%estimete. Tdaillustrate: the 95 percent level of con-
fidence defived frdmthecaltu]ation of a standard error to determine
.the lower and upper 11m1ts of the confidence 1nterva1 for pupils’
performance on L-1I (In1t1a1 Sounds) of 28.57 percent would set these
two limits at 11.84 percent and 45.30 percent. Ifﬁteacher\A 1nd1cated
40 percent as'her point estimate of the ?hi]dren whom she thought '
| were capable of successfully compléting this task, then the interval
estihate of her response would be from 35 percent to 45 percent. The
compatrison of these-two confidence intervals showg—thgt they\overlap.
Tﬁe response of teacher'A; therefore, would be classifiedias a‘close-
estimate 4

" The levels of expectat1ons held by the k1ndergarten and grade
one ;teachers and the 1eve1s of pupils' actual performance were speci-.

fied. The extent and the nature of the differences between these levels

were also identified. These findings provide answers to the research

A
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I Al

questions two to six. Table 15 presents the pertinent data.

Comparisons based on the "could” criterion. Inspection of

the "could" section of Table 15 reveals that more than 50 percent of
the responding teachers underéstimated five tasks, closely estimated
eighteen, and ovérestimeted seven from the total of thirty-five task
items in the fourﬂlanguage-reIated skill sections.

w'“wh‘en taking each group separately, more than 50 percent of
Eindergdrten teachers underestimated five tasks,.cloSer estimated
twenty, and 6verestimated six, while the same percentage of grade one
té;chers underestimated five tasks, closely estimated seventeen, and
overestimated seven. | |

J"B¥ comparison with the other tasks, S-Ib (Function) was under-
estimated by all kindeigarten teaéhers'(]OO percent) and gy a]moStvall
grade one teachers (96 percent). o
| The highest percentage of kindergarten teachers (85 percent)
made close estimates for L-VIII (Generalization), while 87 percent was
the highest pgrcentagé for grade one'teacher§ Qﬁo closeiy estimated
$-VIi (Sentence Structure). | ‘ _ |

While S-VIj (Structufing Event) was overestimated by the

highest percentage of kindergarggnvteachers (92 percent), S-Vla
(Copcfete Idea; Can Not See Relationship) was overestimated by the
”'H?@hest percenéage of the grade one teachers (91 percent). .

" Further examinationvof'fhe "could" part of Table 15 indicates
that among the four 1anguagg-rélated skill sections the kindergarten -
teachers madé‘bétter estimates of the childréhis performance for the

1i§tehing and writing'sections. The grade one teachers did so too, . “
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‘-but only for. the listening section Among the‘thirty-fiVe itemst
of the twenty-four language tasks both teacher groups seemed to have
‘greater difficuity in making estimates: based on their own perception
of the children s abi'lity to do the following: . -
1. “to perceive Spoken words, syiiabies and phonemes (L-I11,

P

L-1v),

L

- 2. to perceive and express sequentia1 reiationships of a
story (L-v, s- IV), " @ &

3. to describe ‘objects according to their functions (S Ib), .

4. to use inferences in expressing the relationships among |
objects peop]e, and events in a given s1tuation (S- V), | *

5. to tel] a story with only a concrete idea and can not see

.relationships between characters and'events (5-VIa),

6. to expreSSvthe organized‘ideas expiicit]yﬂin words‘and
-*sentences (S VIf, g, h, and j), | |

7. to recognize Tetters and familiar signs. (R;I; R V), and

‘8.5 to copy famiiiar reiated words in a given sequence (W-1V).

Figures 1, 3 h §§\and 7 aiso reveal the discrepancies between
‘the mean estimates of ‘the two teacher groups and the mean performance
of the pupils on each task. '

The . patterns of the responses of the two teacher groups on U
‘the "could" part of the thirty-five task 1tems were as’ foi]ows

1. iow underestimation, high ciose estimation. and 1ow
overestimation for twenty-one task items, ’

2. high underestimation, 1ow c]ose—estimation and iow

overestimation for six-task items,‘



[

-~ 3. iow underestimation, Tow ciose estimation. a d high over-

estimation for seven task items. o T

Comparisons based On the “Should"wcriteriOn iThe Nshou]d" ,

'part of Tabie 15 denotes that mone than 50 percent of all the teachers

1nvoived in this study underestimated two tasks, qioseiy estimated ten,,.’

and overestimated fifteen out . of thirty fivemtask items An all four
. N } Y
ianguage-reiated ski]i sections ' i

, - When' taking each teacher group separate]y, more than gb percent
of the kindergarten group underestimated two tasks 'closeiy estimated
,ten, and overestimated s1xteen, whiie the same percentage-of the grade
'one group underestimated two tasks, closely estimated eieven and
':overestimated fourteen o

By comparison with the other tasks, S-1Ib (Function) was under-'
estimated by the highest percentage of kindergarten (77 percent) and
: grade one (9N percent) teachers
| ~ The highest percentage of teachers in kindergarten (85 percent)
" and grade one (87 percent) groups cioseiy estimated R-111 (Own Name)

,‘ As in the "cou]d" part, while the highest percentage of kinder—
'garten,teachers (92-percent) overestimated S-V1j (Structuring Events),
“the highest percentage&of grade-one‘teachers (91 percent) overestimated
"S-VIa»(Concrete I;ea; Cannot see Reiatiohship). ‘ h |
‘ Inspection of the "should" section of"fabie 15 also reveals
dthat amOng the thirty-five task items of the twenty -four language

tasks, the kindergarten and grade one teachers appeared to make better

- estimates based on th“ "shouid" criterion than those based on the

fcou]d" criterion for the toiioWing task items: L-IV. (Syllable -
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1dentification), Y (Sequential‘Relationships),‘S-V'(Inferences),
.-§-Vlg (Nords‘ConVeying AppropriatewMeanings), and R-III (Own Name).

MQwever, when all the tasks were examined, it was found that

‘ ‘_ generally both teacher groups made more reasonab]e predictions for

A«
the children 's language performance on the "cou]d" part than they did

- on. the "should“,part. F1gures-2, 4, 6, and 8 also support these
R A R ‘
results. ‘ a
The patterns of the responses of the two teacher groups on

the’"shouId" part of the thirty- -five task items were as follows:

.

'v1. 1ow underest1mat1on, h1gh close est1mat1on and low
overestimation for fourteen task 1tems, |
v 2. h1gh underest1mation, 1ow c1ose est1mat1ond and low
overestimat1on for three task items, .
| . 3. 10w underestimat1on Tow close-est1mat1on and high over-
est1mat1on for eighteen task items. _

In add1t1on, it 1s 1nteresting to note that none of;the
teachers 1n the two groups c]osely estimated S=VIj (Structuring
‘Event), and hat only less than'SO percent ot a]]}the=re5ponding
teachers made c]oSe estimates for all the four‘tasks in the writing

section.

Conclusions
o l.v There is a wide range (from 100 percent to 0 percent) in
the percentages of the beginning grade one inner-city children who
successfully comp]eted the thirty-five task 1tems . This variation
may be attr1buted to the ease and the d1ff1cu1ty of the tasks.

2. The f1nd1ngs in this sect1on bear out the earlier
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conclusion that there is a high range of teaéhér expectations‘on alr
language-related skill tasks. This wide range of teacher expectations
was represented by thé pattern of high or low underestimation, close-
estimation, and overestimation for each of the thirty-five task items.
3. Generally, both kindergarten andograde one te;chers
revealéd'highereexpectations based on the "should" criterion than
they did when based on the "could" criterion.
n 4. Poth kjndergarten and grade'ohe teachers appeared to
make more reasbnab]é expectatibns for‘1anguage perfdrmance of the
beginning grade qné inner-city children oﬁ the "could" part than they
did on the "should" part. | |
5. The grade'onehteacher group indicated- higher expectations
for these chi]dréﬁus actua]-language performancé on thé "could" part
‘théﬁ djd the kindergarten teacher group. On the contrary, the .
kindergartén'groﬁp revealed higher expectations for the language per-
formance of these children on the “shouid" pért tha; did thebgrade

one teacher group.
« A

Comparisons between Expectations
of the Two Teacher Groups

v
-

Hypotheses Testing

‘ Question seven.re]ated to the extent and nature of

Ithe differences, if théy existed, betweenlthe'eipeététions held by
;he kindergarten and the grade one teachers for children's performance
- on the selected language tasks. The statistical method called Two-
}sample Hote]]ihg TZ Test Was used to test the hypotheses based,on |

question seven. The stated hypothesés were:



q

1.. There are no signif1cant differences between the kinder-
garten teachers' mean estimates based on the "could" criterion and -
those of the grade one teachers based on the "could" criterion for
the various tasks in each of the four language-related skill sections.

2. There are no s1gn1f1cant d1fferences between the k1nder-

garten teachers' mean estimates based on the "should" criterwon and

those of the grade one teachers based on the ”shou]d" criterion for

the various tasks in each of the four 1anguage ~related skill Sections.

- The Hotelling T2 test provided an analysis of the difference
between mean va]ues of all variables for the two sets for equal or
Unequal observations (Morr1son, 1976). According to th1s stat1st1cal
~ procedure, the teachers in both groups who had indicated "unable to
estimate" for any one task in a certa1n section were not included in
the number of observations used in the calcuTation for the grand mean
of that ]anguage section. Therefore the number of observat1ons used
in the calcu]at1ons of the two group mean vectors was the same as the
number of the teachers in both groups who gave a percentage estimate
for each task in a section.

The advantage of using this statistical procedure is that
it provides a s1mu]taneous compar1son of all mean values for samples’
. taken from mu]twvar1ate normal populat1ons This method is efficient
in combining 1nformat1on for d1fferent1at1on by taking into account
the 1nterre1at1ons, if they exist, between the variables. It also
makes possible the eva]uat1on of the 1nformat1on prov1ded by the
severa] measurements of group means (Morr1son, 1976). The traditional

t test method onTy compares ‘the significance of the d1fferences

106
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between the means of groups, taking each vartab\e separate\y More-
over, the observat1ons used in the calculation iof each group mean arve
treated by this t test method as being from different samples

~ although in reality they are from the same group (Ferguson, 1976).

In contrast, the | T2 test treats these observations as One sample
taken.from a population with equal variance and eoua1 covariance. It.
also provides multiple eompar1sons which take each variable separa 1y
as the t test does. The multiple comparisons supply the ana1ysis that
identifies which variab\es are important to the~rejection of the null
hypothesis, when a significant d{fference between the means of groups
exists .(Morrisoh, 1976). The 72 test therefore, was considered
appropriate for analysing the‘data to answer the seventh quest1on of

this study.

Results

The mean estimates of the kindergarten and grade one teachers

for the var1ous tasks in each language section are presented on both

" the "could" and the “should parts in Tables 16-19. -

Table 20 summarizes and presents all f1nﬂ1ngs of the T2 test ‘{

analyses. The hypotheses, statxng no s1gn1f1cant d1fferences between \

the mean estimates of the kindergarten teachers and those of the B A

i

“
\\\\

grede one teachers for the tasks in the speaking, the reading, and
the writing sect1ons were fully confirmed ‘on both the "could" and
the "shou]d“ parts Asfor. the 11sten1ng section, the hypothesisvwas
conf1rmed only on the cou\d" part A STgn4f1cant d1fference was
found on the "should" part between’ the mean estimates of the‘two

teacher groups for this section.. However, the results of the mu1t1p1e

o



- Table 1

Grodp-Mean"Vectors'of the Kinderdarten and Grade

for Section 1:

Listening Ba
‘the "Should" ¢

sed on the "Coul
riteria

One Tpachers‘.
d" and '

-y
e

couLp SHOULD
Section 1 Kindergarten Grade One: Kindergarten Grade One
~ Listening n=28 ns15 n=29 n=15
~Initial sounds 43.8: 163.3 "65.3
Rhyming sounds 47.5 68.9 70.0
Word identification 40.0 57.8 71.3
Syllable g N |
identification . 28.8 478 57.3
) b t . \\\
"~ Sequential ' :
relationship 45.0 64.5 57.3 —
Detail 46.3 62.2 68.0
 Main idea- 22.5 N0 a8y
Generalization 200 . 33.3 48.0
2" 2.,
Significant at T test: ] T" test: .
p< .05 Probabitity = .196 Probability = .045

-//
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Table 17

' Group~Me&n Vectors of the Kindergarten and Grade One Teachers
Speaking Based on the "Could"

for Section 2:

.ahd the "Should" Criteria

COULD SHOULD
Section 2 Kindergarten Grade One . Kindergarten |Grade One
Speaking | n=28 n=18 n=4_ | n=16
— — o
Attributes- 58.8 61.0 82.5, - 73.8
Function, action of - 51.3 60.6 80.0 7.9
Part-whole. relationship 32.5 44.4 - 60.0 63.8
Categories 58.8 60.6 © 82.5 '78.0
Comparison 51.3 55.0 82.5 73.8
Story sequence. 32.5 33.3 60.0 53.0
Inference of ' ‘ o '
emotional actions « 50.0 56.7 72.5 . 75.6
Storytelling—concrete | o
idea, cannot see .
re1ationshigl o 62.5 66.0 87.5 76,3
Concrete idea, can | ’ '
‘see relationship - 43.8 a1.7 72.5 60.6
Interpret thought, :
feeling, and motives 18.8 22.8 45.0 . 43.0
e , B .
Unified idea with - ) . o - ) o
more abstract qualities 7.5 10.0 25.0 / 24.4
‘Evaluate situations, _ S |
make judgments 1.3 10.0 - 12.5 18.0.
Focus on main idea(s) . 33.8 38.9 57.5  53.8
Words conveying R - ( '
appropriate meaning - ' 13.8 16.0 25.0 28.0
-Appropriate trans- . : o
. itional and - J
connective words - 22.5 23.9 32.5 / 38.8
Sentence structure _ ) -
complex, simple 11.3 11.7 20ﬂ0 - 26.3 ‘
Structure events 23.8 21.0 37.5 / 371.5
, \ _
Significant at 12 test: T2 test:

p <.05 " Probability = .685

—

Probability = .906

T T
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Group-Mean Vectors of the Kindergarten and Grade One Teachers
Section 3: Reading Based on the "Could" and

for

-

the "Should" Criteria

couto 3 SHOULD
Section: 3 Kindergarten adé\bne Kindergarten Grade One
Reading n=10 n=19 n=10 n=19
Letter names 20.0 \\Eﬁfu\ 68.0 64.2
Word form 39.0 58.9 59.0 13.7

. ‘\/-'-'/ L 2 .
Own name 82.0 82.6 95.0 94.7
Directional conceﬁls 52.0 . 55.8 81.0 _67.9

. ‘ *
Familiar signs 34.0 25.8 57.0 42.0
Words 14.0 21.6 31.0 29.8
. 2 ) 2 .

Significant at T test: T test:

p <

.05

Probabifity = .120

Probability = .103

y
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‘ Table-19 ) _
Group-Mean Veﬁtors of:- the Kindergarten and Gradé~0ne Teécheré '
for Section 4: Writing Based on the "Could" and
- o . the "Should" Criterfa Lo
COULD SHOULD
" Section 4 -410 Kindergarten - Grade'Oﬁe Kindergarten Grade One
- _Writing | n=10  n=20 n=10 _ n=19.
 Letters 25.0 - 35.0 . 51.0 53.2 >
. Own name 8.0 7w | 920 9.0
Words 4.0 14.0 23.0 - 27.9
~ Sentence 5.0 . 3.0 52.0 -~ 42.6
e © 2 2 o
Significant at T test: T" test:

p<.05

Probability = .166

Probability = .753
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_Table 20

Probability of the Differences between the Group-Mean Vectors
~ of the Kindergarten Teachers and Those of the Grade One -
Teachers for Eachtanguage’ Section:Based on the
"Could" and the "Should" Criteria

COULD . SHOULD -~

Section‘of o T 1 test: | A} T2 Test:
Language Tasks ) o Probability | Pfo@pbi]ity
e e T o
e wo
w o m
Section 4: 166 L 753

Writing

2

*Significant at p < .05. " - - «
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comparisons revealed that no single variable could be identified as

contributing more than others to the overall significant difference.

Conclusions |

There were no 51gn1f1cant differences between the kindergarten
1 teachers expectations and the grade one teachers" expectations based
on both criteria “could" and “should" 1n all four language sections,'
when comparing the teacher expectations for the beginning first '
- graders' performance on each language task separately and when the
tasks were grouped as sections : The one exception is that section
--'comparisons revealed a srgnificant difference between’the two teacher
hgroups expectations based on the criterion "should" for: the listening .
section. Th1s s1gn1f1cant difference may be attributed to the stronger o
‘expressions of de51rability, given by only the grade one teachers (90

percent) during—interv1ews, for the children to be more highly trained

in the listening skills,beforevcoming to grade one.
. . |
Summary
The -major findings of ‘the investigation were reported in
three sections: o |

1. The nature of teacher expectations The correlational

results revealed a range of teacher expectations and the hiohest and
the lowest correlations, for both kindergarten and’ grade one teachers,>\
between the "could" and ‘the "should" responses for each task and for

“the various ta;7£ grouped in all four language-related skill sections;

2. Tedcher expectations and pupil performance. Comparisons

were made between the'expectations of the’two'teacher groups and the
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- actuai language performance of the beginning grade one inner-c1ty

children on each task of the four language- related skill sections.
These comparisons classified the expectations of the teachers as
'underestimated ciosely estimated, or overestimated

3. Comparisons of teacher expectations Comparisons between

the two teacher groups expectations for the . chiidren s actual .

language performance were made by taking the expectations for each

‘task both separately and simuitaneous]y grouped as a language section
Brdefiy, the findings revea]ed that’ the kindergarten and

~ grade one_ teachers showed a W1de range in their expectations Both

| groups showed h‘gﬁ correiations between their responses for the

,various language tasks.based on the "could" criterion and those based

on the “shou]d" criterion The reiationships among the "cou]d" and

the "shou]d" responses were found to show h19h corre]ations for on]y

certain ianguage tasks There were more high correiations 1n the
iistening and speaking sections and fewer 1n the reading and writing |
sections. The two teacher groups indicated higher expectations

-based on the "shouid" criterion than they d1d based on the "could”
criterion. “With the exception of the listening section based. on ‘the ,

"shou]d" -criterion, no Significant differences were found between the

114

, expectations of the two teacher groups based on both criteria for each ;

of the thirty-five ianguage task 1tems and each of the four ianguage-'
re]ated skill sections
; The fifth andﬂxhe final chapter summarizes the investigation '

‘ and'presents‘conciusionsyand.recommendations based on the findings.



- CHAPTER V

SUMMARY , CONCLUSIDNS, AND RECOMMENDATIbNS

Thistchapter is COmposed of three\sections ~The first

(]

section contuins a summary of the 1nVestigat1on, the second the major

findings and c‘nclusions of the study, and the fina] one the recommen-

dations for edu ation and future research
‘Summary

purposes of this study were to exp]ore the expectat1ons
of kindergarten and grade one teachers 1n re]at1on to the Tangu ge
‘performance of beginning grade one pupi]s and to determine the

| discrepancwes between the expectations of these two teacher gr ups.
In order to achieve these purposes a research- 1nstrument was
constructed cons1sting of twenty -four se]ected ‘language- re]ated
A'sk111 tasks 1nvo]v1ng 11sten1ng, speak1ng, read1ng, and wr1t1ng

This questionnaireetype 1nstrument wes “administered to thirteen
kindergartenrand twenty-three grade one,teachers'trom'fifteen
‘Edmonton inner-cttyﬁschools; These responding teachers were requiredr

to'dndicate<their'estimates of the percentage of the beginning grade

"~ ..one inner-city ch11dren who were expected to: comp]ete successful]y t

each of these tasks based on the two criterion measures des1gnated )
as "could" and "shou1d ! _Thev"could" cr1ter1on reflected expectat1ons
- based on the teachers:v1ewfof thevchi]dren'secapability ofxsuocess-
fui]y performing a certain task. The‘"shou]d; Criterion mirrored

115
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expectations determined by the teachers own conviction of the
desirabiiity of the chi]dren S/successfuiiy completing that particu- -
] lar task. This, assignment was taken as an index of the teachers
eapectations for the pupiis performance on the ianguage tasks.
| ‘T;%‘;termine the nature of and the discrepancies between the
) expectations of the two teacher groups, the correiational re$uits
 were ana]yzed by the statisticai procedure of DESTﬂS and the compara-"
tive findings by MULV 15. | | o

The purpose of this study was also to assess the ditferences
betweén the expectations of both teacher groups and the actua1 ianguage'l‘
performance of the beginning grade one 1nner-c1ty chiidren AISeCOnd
phase of this investigation, thus, 1nvoived the appraisai of. the actua]
"‘performance of these pupils on a11 of the seiected 1anguage tasks in
relation to. which the teachers had already 1nd1cated their percentage
| stimates of the chiidren who couldeand shouid complete successfu]iy
The statistical cross- tabuiation was empioyed to anaiyze the compara-.
tive results. Appendix F 1nc1udes a.sunnmry of all the,findings on

individual tasks. o .
‘Conclusions

The conclusions of this study can be. summarized by reference
to the seven questions which this 1nvestigation was designed to
answer | -

1. What is the nature of the kindergarten and grade one teachers'
expectations for the beginning grade one inner-city children's
performance on’ the selected ianguage -related, skill tasks7 '

Four conclusions of the’ study relate to this question \

-
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”w"a.‘ There is a w1de range - 1n the expectations of ‘the two
teacher groups for the children s Tanguage performance on each task.
b, Both kindergarten ‘and grade one teachers indicated higher
. expectations determined by their own conviction of the desirab111ty
of the chi]dren s successfully compTetin? certain tasks than those
}'based on the1r own perception of the capabiTity of the chi]dren 1n
successfuTTy compTeting the particular tasks. . A, | |
| ‘ c.‘ The kindergarten and grade one teachers agreed upon on]y
twenty four of thirty f1ve ‘task 1tems 1n aTT four Tanguage-related
skiTT sections that they both could and shou]d be performed success-
fu]]y by. the beginning grade .one inner—c1ty chi]dren '

dl Different tasks were corre]ated on each of the 'coqu"

?fand "shou]d" cr1ter1a for each of the two teacher groups

A o

"2. What are the 1eve]s of actual performance on the selected language-

"related skill tasks of the group of pupiTs who . are beginn1ng grade
one in the 1nner-city schooTs? - )

) The f1nd1ngs revealed that the percentages of the children: |

 who' successfu]]y completed the twenty four language tasks var1ed |

' along a wide range from TOO percent to 0 percent The h1erarchy ofh

d1ff1cu1ty of the task requirements was conf1rmed by the very Tow

- percéntage of_the chderen who performed.successfu]]y these ‘tasks.

3. What Tevels ot'expectation'do theoinner c1ty k{ndergarten teaChers
~hold for the performance on selected language-related skill tasks
~of these beginning first grade inner- city pup115? - ‘

There is a wide range in the expectat1ons of the k1ndergarten

teachers resu]ting from the statistical c1ass1f1cat1on of under-

est1mates, close-estimates, and OVerestimates of the chi]dren s actual

" I
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performance on each of the twenty four language tasks Definite-

patterns for each of these estimates were identifiabie for the

-

different tasks

" 4. What levels of expectation do the inner-gtity grade one teachers
hold for the performance on select lapguage-related ski11 tasks
of the beginning grade one inner-city pupils?

For the grade one teachers as well the data reveaied a
-simi]ariy wide range in their expectations . resu]ting from the
_'statistical c1a551fication of underestimates, close- estimates, and
overestimates of the children's actual performance on each of the

-twenty- four 1aquag€’§3§t . Definite patterns for each of these

festimates were identifiable for the different tasks

5. To what extent do differences exist between th expectations of
inner-city kindergarten ‘teachers and. the actual performance of
. the beginning grade one inner- city pupils.on the seiected ‘
language-related skill tasks?
o Two~conc1usions\of:the 1nvestigation relate to this question,ﬁ
a.  The kindergarten teachers made more reasonab]enestimates -
by ba51ng the expectations on their perception of the capabiiity of
| the children in successfully completing certain tasks than by baSing )
the expectations on the desirability of the children 'S successfully
fcompieting the particular tasks.
b. The conSistent appearance of the estimates of these
1kindergarten teachers in both or either of the categories of under-
~estimates and overestimates was apparent throughout the comparisons of

the teachers! expectations and the pupils'’ ‘performance on each task in

atl four_ianguage-reiated skill sections. R | 4
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6; To what extent do differences exist between the expectations of

' inner-city grade one teachers and the actual performance gf the
beginning grade one inner-city pupils on the selected lanpuage-
re]ated skill tasks?

Two conc]usions of the study relate to th1s question \

a. The grade onq teachers made more reasonab]e estimates by
bas1ng the expectations on their perception of the capab111ty of the
" children 1n successfu]]y comp]et1ng certain tasks than by bas1ng the
‘expectations on the desirability of the chi]dren S successfu]ly
completing the particular tasks. ’ +

b. The consistent appearance of the estimates of these, grade
‘one teachers in both or either of the categor1es of underestimates .
and overestimates was apparent throughout the compar1sons of the

teachers' expectations and the pupils, performance on each task in

all four language-related skill sections.

©

7. To what extent do differences exist between inner-city kinder- -
garten teachers' expectation levels for the beginning first ‘
grade inner-city pupils' performance on selected language-related
skill tasks and those expectation levels he]d by 1nner-c1ty
grade one teachers? .

The present ana]ysis yie]ded only a statistically significant »
differencé'between the'éxpectations of the"two teachen groups for

the 11sten1ng tasks when compared as a sectﬁon“*based on the "should"

- criterion. Th1s suggests that, althOugh the k1ndergarten and grade

one teachers revealed no s1gn1f1caqt d1fferences in expectat1ons for .

| each task 1n the listening sect1od, they d1d hold d1fferent expecta-.

tions determ1ned by their conv1ct1on of the des1rab111ty of the
children's successfu]ly completing a]] the J1sten1ng skill.tasks for

the complete section. No statistﬁcally significant differences were
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found between the two teacher groups' expectations for the other three

language-related skill sections and their individual tasks.
Recommendations

Implications for Education

1. Both kindergarten and grade one teachers need to become
dncreasing]y,accurate in estimating certain tasks of the language
potential of the beginning grade one.inner-cfty pupils. Moreover,
these two teacher grqbps need to make explicitly: c]ear,qboth among
themselves and between the groups, the expectations each of them
ho]ds for the children's 1anguage performance. It is reconmended
that formal meet1ngs and conferences between kindergarten and grade
one teachers be schedu]ed off1c1a11y and carr1ed out often. The out-
comes of these meetings should result in a deliberate attempt by the
two teacher'groups to reach a consensus on specific language tasks
that both teacher groups agree upon as the tasks,that the children
are capab]e of SUCCessfu11y perform1ng when they finish k1ndergarten
and as those the ch11dren should be able to perform successfu11y before
‘moving,to grade one. This consensus w11] help promote the continuity
of 1anguage learning and instruction and of teacher expectations. In
order to prepare for accurate ‘judgments and pred1ct1ons of children's
1anguage performance and for the derivation of a- consensus, teachers
should provide themse]ves with a means of noting the 1eve1 of per-
“formance oﬁ children, such as a continuous anecdotal -record on
‘individual chi]dren's 1anguage performance. A]so,»it is recommended
vstrongly that k1ndergarten and grade one teachers should cooperate in

'construct1ng instruments to assess expectat1ons of and performance on

14
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“

various langhage tasks in the same.manner as’the Teacher Expectqtions (f
Survey Instrument did in thiS stﬁdy. This type of instrument would . |
make it possible fof the teachers at both levels to describe in terms'
that both Qroups agree upon the ghi]d's‘expeéted performance o6r
. readiness and the appropr1§tenes$ of speéific 1aﬁguage tasks. ‘Further— .
more, it provjdes the two teacﬁér groups w%th an agreed baseline in
appraising the children's language performance and in comparing teacher
expectati6n§'tq actual perfofmance of the children and in comp?ring
the expectations of one group of teachers with those of another group.
2. To make the tfansition frow kindergarten to gra&e,one |

smooth, modifications of both the kindergarten -program ahd the grade

one curriculum are neceﬁsary. At.tﬁe-kindergarten level, a seduehtia]
language program needs to:be planned with more of the,teécher'é time

.and special attention devoted-to the development of attentional and
—Geve_opment of attent

1iséenjng»skills so as to prepare'chi]dren fdr the more.structured .
and mpre formalvprogrpm in grade one. At thé gradé one level, the
emphasis ih the sequential language program including teacher-pupiT
interaction éhdiclassroom management and organization,  at the beginning
of the school year, needs to be similar to and, then, continuous from
the emphasis in kindergarten so that an abrupt change for the children
is avoided. The need for and desirability of a less formal grade one
curriculum should belinvestigated.

| 3.. Through bofh pre- and in-service programs, professional
training of elementary teachers needs to provide sufficient wdfk in .

the areas of 1anguage acquisition and development.
/ -
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Implications for Further Research_

It is recommended that paraliel stedies be made using differ-
ent selected{1anguage-re1ated skill tasks, using a larger sampTe,
focusing on‘different periods of time, comparing school districts with
each other, and compar1ng the- expectat1ons of the same teacher group
at. different po1nts in time to 1dent1fy poss1b1e changes—in- teacher
expectations. | ' . - ' \

It is also 5uggested‘that a study to determine'variousvfactors
related to teacher expectations for Ehe\beginding grade one’inner~ci£y ‘
children's language performance be considered ae-fo1low-0p to this
§tuey Teachers‘couid be comparee on the 1eve]s of’acedemic prepara-
tion for 1anguagesteach1ng to identify the poss1b1e 1nf1uence of

~.

profess1ona1 training on teacher expectat1ons S of teach1ng

exper1ence could a]so be into cons1derat1on as a variable in

explaining different teacher expectat1ons ‘ : | | S
In addition, the comparisone between expeétatjons of teacherS
at pri%ary‘grade 1eve1$'a;e those of teachers at midd]e ?rade levels
“eand‘between these teacher expectations and the actual perforMance of~'
.the p}imary grade children‘might reveal interesting results. An |

.....

\ ;investigation of this type could be an initial move-towar a greater
\ understaqd/eg of the need for continuity in teacher expectations, and

toward better harmony between ch11d performance and teacher expectation.
Such an investigation should expose:the problems involved in the

transition from one grade level to fhe next and then expTore the means “y

to make articulation of the various levels of education as smooth as .

‘pessible.
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TEACHER EXPECTATIONS SURVEY INSTRUMENT

‘INSTRUCTIQNS

This is a list of selected 15n§ﬁage-re1ated‘$kil1 tasks that
might be performed successfully by the children who have completed
kindergarten and who are now beginning grade one. Based on your
KNOWLEDGE and EXPERIENCE as a teacher of ydung children, pléase MAKE
{kJUﬁGMENTS about the language performance of chi]dfen in your area of
the city who are just entéring grade one (please EXCLUDE stﬁdent? o (;
'repeating'first grade and those wifH known speech, hearing, vision or
learn1ng problems) by estimating: ' | o |

(1) THE PERCENTAGE OF THE CHILDREN who COULD comp]ete

successfu]]y each kind of language task and

(2) THE PERCENTAGE OF THE CHILDREN who SHOULD comp]ete

successfu]ly the same language task

COULD o SHOULD

The use of.the, term "could" = The use of the term "should"
refers to your professional refers to your professional
judgment that the beginning grade judgment that it is DESIRABLE
one children are CAPABLE of that the beginning grade one
successfully performing a specific children successfully perform a.
language-related skill task at . specific language-related skill

their present stage of development. task at their present stage of
development because such
performance is necessary for

0 continuing language skill
development._
Please give your PERCENTAGE:ESTIMATE for each task by USING . . . ..

THE SPECIFIED SCALE as illustrated in the following example:



Percentage

(3) "No," (A) "Yes " ‘

EXAMPLE Percentage
- Es;imate Estimate
Part I Part 1I
COYLD SHOULD.
(Please’ check | (Please check
only one) only one)
TASK. !
AUDITORY DISCRIMINATION OF
-linitial CONSONANT sounds IN o
SPOKEN WORDS. - s -
Prpcedure
Teacher:"Zisten to these two
words (1) road-gain. Do these two
words have the same sound at the
beginnlng?"
Teacher repeats words "road- '
gain" and pauses for child's __100% __ 50% | __100% __50%
response. ' L T
| - 90% J40% | 90% _ 40%
"Now do these two words have o f -
the same sound at the beginning? ___80% __30% | __ 80% __30%
Listen carefully (2) baby-box." ]
| __70% _20% | __ 70% _ 20%
Teacher repeats question-for ‘
- each pair: (3 g top-pan, (4) hand- __60% __10% | ¥ 60% __10%
head.
. 0% 0%
Expected Pupils’ Responses ‘
__unable to | __ unable to 1|
(1) "~vo,” (2) "Yes," ~ estimate estimate
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The EXPECTED PUPILS' RESPONSES for this task are "No," "Yes,
l"No " "Yes." You are asked to indicate by placiné a check mark (V)
in the space provided on the right side, THE PERCENTAGE OF THE CHILDREN
who in your view (1) COULD and (2) SHOULD comp]ete the task according
to the EXPECTED RESPONSE In the example the respondent felt (1) that
40% of the chi]dren USUALLY CAN complete this task successful]y but
(2) that 60% of the chi]dren SHOULD BE ABLE to complete it. ‘

Please proceed in this OUTLINED MANNER for EACH task in the
questionnaire. It is 1mportant that a percentage estjmate is given.
for both Part I (COULD) and Part II (SHOULD) . for each of the tasks
included 1n’the queStionnaire You are asked to complete the entire
questionnaire and .not to omit any of the 1tems If you do not have
any ideas and are not confident to give a percentage estimate for a
certain task please put a check mark in the space provided on the

; r1ght s1de in front of UNABLE TO ESTIMATE



Expected Pupils‘ Responses y

(‘l) "Yes," (2) "NO n(3) "NO,‘b
(4) "yves."

-

BEGIN HERE -
t 1/
: o
SECTION 1 Percentage - Percentage
Estimate Estimate
LISTENING-RELATED SKILL TASKS . -
' Part I Part 11
# COuLD SHOULD.
(Please check | (Please check
only one) only one)
TASK 1 2l
Vv
AUDITORY DISCRIMINATION OF !
initial CONSONANT sounds IN B
SPOKEN WORDS. i
s \,‘
Procedure\ “
- Teacher: "Listen; and say these
two words after me-mouse-man." ,
W
' Teacher pauses for child's .
response and says, :
“These two words mouse-man have
the same sound /m/ at the © -
beglnrung "
"Now listen to these two words
(1) cat-comb. Do these two words -
have the same sound at the
beginning?" __100% _ 50% 1002 __ 50%
y Teacher repeats “cat-comp”-and | 90% __40% [ __ 90% _ 40%
-pauses for child's response.“ )
; ‘ __80% __30% ]| _ 80% 30%
“Now do these two words have ‘ ) '
~ the same sound at the beginning? . 70% __20% | _ 70% __20%
Listen carefully (2) house-boat." ' . !
. | __60% __10% | _ 60% 10%
Teacher repeats question for »
"each pair: (3) pen-lap, (4) food- ___ 0% ___ 0%
fernice. , °
__ unable to |  unable to
estimate estimate

>
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. 1
[ Percentage Pereentage,
i Estimate . ‘Estimate
Y RS — . i -
. .u; ’ " Part I Part 11
o | ; CouLD, SHOULD
T . ' (Please check (P]ease check |+
iy ' ~only one)" only one) °
[rAsk I e e . ~o
R AUDITORY DISCRXMINATION OF - o ;
» .rhymmg ELEMENTS IN WORDS. © = s
'Pfoéedpre o R ?‘ d;f
Teacher‘ "Listen and say t:heseﬂ'( v -
two words after me- boy-toy "
| Teacher pauses for ch11d s
response and sqys, o
. ' ’ el
”These two words boy-toy have ;
the sdme solmd /ow/ at the end "
( ) "No%v listen to these two words ‘ , )
1 wall-fall DO these two words
Ieacherurepeats words "wall-falr' __.90%‘5;_40% __90% __40%
f»r child's response _80% _ 30% | _ 0% _30%
Now do . these two words bave the U
ameﬁ blmd at the ehd? Llsten — 70%_ _20% | __70% ',__20%
2= T8, oYepeatSJquest1on for _ - -
, “each pan' (3) sun-clock, (4).£1y= | 0% __ 0%
- pot. R L I \
. o . i __‘unable; to unable to
| B Co estlmate " estimate,
' Expected ?upi]s Responses
\r]) "Yes ” (2) "Yes," (3) "NO ) N
(4L "NO [T
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......

7 —
: //', '
‘ 7 //
/'/ ' = - -
' ~ Percentage Percentage
Estimate ‘Estimate
J | part Part 1T
. g couLD sHouLD -~ |
B (Please. check | (Please check,7 \
g only one) only one) |
TASK 111 | / ﬂ
“ IDENTIFYING THE word segments f

IN SPOKEN SENTENCES

Procedure - R R

Teachér "I'm going to say
something and you say it back to
me. (pause) A dog chases a cat."

~ Teacher pauses for ch11d S

response and says,
. "I can say 2 dog chaées a cat R B
slowly in parts. 'I'll speak very __100% . 50% | _ 100% _ 50%
slowly and stop every time I feel ) '

"I can stop and I'll put a chip down |__90% __40% | . 90% _ 40%
for each part. Listen and watch . R TR
me carefully: A . . . dog . . . __80% _30% | _ 80% - 30%

“beaSES . .. a. . cat.” ' 3 S
- __70% -_20% ]| . 70%- __20%

"Now can you say The boy S T
catches' a ball slowly in parts and 602 _ 10% ) _ 60% _ 10%
put'a chip down. for each part"’ - R o '

. Ly 5 0% __ 0%

, Teacher repeats quest1on for '
each sentence: This is my. toy. = -

. ‘A bird is in a cgge. ° unable to | __ unable to,

e . o est1mate ‘ estimate
Expetted'Pupils' Responses

"The . . . boy . . . catches . . |
a . ... ball.” '

. '7Tgés - . is . . . my .

eyt e o

"A . . obird . . . is .. .. 1 .0 N




Percentage

T Percentage
Estimate ~ Estimate .
Part 1 Part 11
‘ R COULD . SHOULD
J (Please check,| (Please check
§ only one) -|  only one)
C[TASK TV
: IDENTIFYING sy]]ab]es IN
SPOKEN NORDS -
; Procedure e o
Teacher: “I'm gofinlg' tb say
something and you say it back to
me.__ (pause) ‘September " v .
o Teaehermr Chﬂd s ' _100%_ ____50% ]OQ%-'(__'_SO%
res nse-an ays L ' :
reseo L ///ﬂ\{ | _90% 0% | __o0% _a0%
, “I can say September slowly in
) parts and put a chip down for each —_— 80% ____30% — 80% 30%
" part. Listen and watch me carefully:|. g S ‘
fSep .. Qtem - . oober.” _. 70% ‘;;20% _.70% __20%
' "Now can you say Santa slowly .m — 60% _,.1 0% | _-_ 60% ]_0%
parts. and put a clup down for each T : :
- part?" ‘ 0% 0%
‘-TeaCher_repedts question for __;uhab1e‘é% ‘ | ___unable to
- each word: ‘children, holiday. ~estimate estimate
Expected Pupi]s'vRQ§p0nSes”
) T r}‘% ’
v » "San .. . . ta," Ychil .*. . dren,"
g "ho.l ‘. .li . O d&y " 7;_;;"
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L

‘Percentage

. Percentage

‘ Expected Pupils Responses

‘the story according to. the . .
- "SEQUENTIAL RELATIONSHIPS OF
ACTIONS

Student arrangés pictures of ‘?'

. Estimate Estimate
Part I . Part 11
- COuLD - © SHOULD'
: | (P1ease check | (Please check | -
| only one) only one)
[TASK V | | |
RECOGNIZING sequential. o |
re]at1onsh1ps OF ACTIONS IR:
STORY... - I,Vf_fl
e Procedufe‘ | . ‘
| Teacher tells this story: A dog .
chases a cat into the basement of a
~ house.  The boy tries to get. his dog
~out of the basement but it won't v
come out. - So the boy's father o ‘ , ,
brings him a' box of- doy. food to 100% ~ _ 50% { __100% 50%
‘tempt the ‘dog to come out. Finally | P - . T
the dog comes out to get the food: . 90% 40% 90% = 40%
~and pays no. more attention to the - . = T
cat. ; - 52’80% _30% | ° 80% __30%
, Teacher presents four p1ctures = *5‘70% | 20% - B 70% ‘__?0%’,
Qof the story : , . ‘Z;::; N X
S e [ 60% 0% | __60% __10%
"Look at all these p.zctures and o . ‘ g
_ put them in the order hey: should be | " 0% . 0%
to tell the same stor§ as I've Just R S
tOld you "o . - ‘ ' B :
s ‘ __unable to | __ unable %
: estimate estimate
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,Expected Pupils' Responses i

"The father brlngs some dog
£dod.": .

A Students may complete the task -
- successfully by saying someth1ng

-reflecting the same content as in

this expected response :

EASY:
; =‘5Percentege ‘Pencentage‘,
‘ .| Estimate Estimate .
: D N et 11
. 7] coup. - SHOULD.
C (P]ease check (P]ease check |
\ P on1y one) | . onlyone).
n\ . - = . : L : . ;
"TASK VI 7_ . ﬂ T e
RECALLING detail IN A STORY _
Procedure ) "
—_—s . : ¥
Teacher uses the four p1ctures B
of the story told in Task ¥ which ' B
are now arranged in @ correct ‘ , *
: sequence ‘ ‘ oy -
SR ‘ N I
“Look at these puctures agd e , : _
1zsten garefully to the three thlngse‘__JQO% __50% 100% _ 50%
. I am gozng to say. Then tellyme R N .
~ which one of these meally“ ' _-90% __40%°| __ 90% __40%
in the story ¥ i S .o !
: ST __80% _30% | _ 80% _ 30%
, "The father brzngs so. dog ' :
food." '(pause) ‘ Qe 70% . 20% _70% _20%.
’ = — -
.. "The mother brlngs some dog __ 60% ]0% __.60%‘ __}§¥
food " (pause)'* : R
S ___0%. __ 0%
"The boy hlts the dog.f', - o
- , __unable to | _ 'unable to
3 estimate estimate
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T

" Percentage Percentage
Estimate Est1mate
Part I ‘n_  Part I1
h COULD SHOULD -
I R (Please check ~(Please check
] - ) -only one) only one)
N TASK VII
DISCRIMINATING BETNEEN ’
CRUCIAL AND INCIDENTAL FACTS BY
TELLING THE main idea OF THE L
| STORY. o ‘ _ ‘ ' 1 . -
Procedure
 Teacher usés the four pictures’
of the story told in Task V which
are now arranged in a correct
‘sequence.
"wLook at the.ée piétures and
listen carefully to the three things
I.am going to say. Then tell me
which one of these is the most . _ R -
important t}ung that happens in- | __100% _ 50% | _ 100% __ 50% |
the story.” 4 N R ’
: ~ 90% _40% | __ 90% __ 40%
"A boy is running after a ‘ v ’
dog.” (pause) ' - . __80% __30% [ _ 80& _ 30%
"2 boy uses dog food Zto' stop __70% _,__'_"_20% _70% _ 20%
his dog from chasing the cat." p ' | Ll T
- (pause) . ‘ : __60% _10% | - 60% _ 10%
"4 dog 'ie,'chasing a cat.” o : ___ 0% , ’ __ 0%
- N . SRR T :
R i1e! Baenn ‘ unable to .{ __ unable to
. Expecteq Pup1l§v~Resnonses | T estimate estimate
“A boy uses dog food to stop '
his dog from chasing the cat.” '
Students may complete the task
successfully by saying someth1ng »
reflecting the same content as in
: th1s expected response-.
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_Expected»Pupils‘

"We learn that we may stop a dog |

~ from doing bad things by gzvzng it fog

~ Students may complete the task

- successfully by saying something
: .reflecting the same idea as in this
15‘; expected rESponse : ,

estimate

estimate

N '
Percentage Percentage
\ & ' Estimate ;,Estimate
| N | Part 1 Part II
CouLD SHOULD
(Please check | (Please check
only one) only one)
TASK VIII
- DRANING A general1zation FROM
VA STORY .
Procedure .
| . Teacher uses the four pictures )
of the story told in Task V which are{ .
. now arranged.in a correct Sequence.
P "Look at these plctures and ~,
- listen carefully to the three tfungs)
I am going to: say. Then tell me
- which one of these three th.ings you
. 1earn from this story ”
 "We learn that we may stop a 100% . 50% "]'0}0%‘} 50%
'dog from d01ng bad t}ungs by gzving - - |\
- it food.” (pause) __90% __40% | _ 90% __40%
_ '?We learn that a boy should have '30% 30% '80% - 30%
~a dog and a cat.'_' (pause) T — - ~ ’
o __70% __20% | __ 70% __20%
.- "We learn th’at_ a dog should not- ° ‘ : _
chase a cat. " : L . 60% __10% | . 60% __10%|
| " Now whlch one do you learn from | 0% 0%
~ the story?" S SR - —- {4
’ . . __unable to | __ unable to-
ReSponses‘
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X |

SECTION 2 o ' . | Percentage Percentage

A v . Estimate . Estimate
SPEAKING-RELATED SKILL TASKS l - - .
. : ‘ Part I | Part 11
R COuLD SHOULD
(Please check | (Piease check
-only one) = - only one)
‘TASK I o a
IDENTIFYING CRITERIAL propert1es | - S
OF OBJECTS.- - '
‘ Procedure B < |
Teacher‘g_esents AN APPLE
"Tell me what this is and then _
tell me everything you know about it."] {

‘Teacher waits for a response.
Then the teacher presents AN ALARM
- CLOCK and asks the same question.

Expected Pupils' Responées,4’§7*-

_The student might respond by
g1v1ng ONE or MORE of the three
following kinds of information.

‘Please indicate what percentage
of the students would respond in ‘ -/
EACH MANNER.

a. Describe objects according to | 100%~ _50% | _100% _ 503
- - the ATTRIBUTES of size, shape, . ' _
color, texture, weight, or __90% _ 40% | .. 90% _ 40%
compodition. e.g.
o 0% _ 30% | _ 80% _30%
#Tt's juicy." . , , ‘
"It looks like a ball.” __70% __20% | _ 70% _ 20%
| | 1 e0% __Jozgé;;_ 60% _ 10%
0% 0%
unable to - unable to

T estimate T estimate
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r_;ercehtage“,
)

Percentage

;
/

[

!

. Describe objects by specifyin§
PARTS IN RELATION TO THE WHOLE .

e.g.
//’
- "It has seeds inside it.”

/

{
i

" __ unable to
estimate
__100% 504
90% _ 40%
80% _ 30%
70% _ 20%
60% 0%

— —

——
—

—

—_—

__ unable to

estimate

0%

Estimate Estimate
Part 1 Part I1
) couLp . SHOULD
(Pledse check (Please check
only one) only one)
b. Describe objects-according to 1002 s50% _100% _ 50%
the FUNCTION of, the action ;
of, er the action upon: the - 90% _ 40% — 90% _ 40%
‘objects. e.g. '
R i —_80% _ 30% — 80% _ 30%
“Set the time to wake : '
people up.” ’ — 70%  __20% — 70% __20%
< S [ T
0% 0%

'_;_unab1e to

estimate

__100% _ s0%
90% 403
80% _ 303
0% _ 20%

——
—

60% _ 103
0%

—_—

—

__ unable to
estimate

—
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living things by sorting them into
two ‘categories and ATTACHING A -
PROPER NAME to each category. e.g.

"We eat them; they're food."

' Percéntage Percentage
Estimate Estimate
Part I Part 11
. COULD SHOULD
(P1ease check | (Please check
only one) only one)
|TASK 11 -
| RECOGNIZING categories OR
‘ CLASSES OF THINGS. ‘
Procedure
Teacher presentéﬁa sét of
pictures, three each of animals
. and food. ' -
. 100% _ 50% | __100% _ 50%
"Look at these pictures and put S ‘ _
_ them together the way you think : 90%  40% 90% = 40%
they would belong." - _ - _ )
| | _80% __30% | __ 80% _ 30%4
After the student finishes . '
sorting,” the teacher asks, __70% __20% | __70% _ 20%
‘ "Why do these belong 60% 10% 60% 10%
‘together?"” ' . - - - -
__ 0% 0%
Expected Pupils' Responses N ___unap]e to unable to
Student CLASSIFIES objects and ~estimate

T estimate

148
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149

Percentage Percentage
Estimate ' Estimate
Part I Part 1]
- COULD SHOULD
(Please check (Please .check
only one) only one)
TASK 111
~_Comparing AND contrasting
OBJECTS. .
~ Procedure
. Teacher presents a glove and a
mitten. - ' :
_100% _ s50% __100% _ 50%
"Tell me the ways these two ‘ ' .
things ‘are the same and in what — 90% __40% — 90% _40%
ways they are different." S i
R __ 80% 30% | 80% __30%
Expected Pupils’ Responses —70% _20% | 704 __20%
Student describes BOTH —60% 10z | __e0% 0%
similarities and differences of -
objects by comparing and 02 0%
contrasting them. e.g. '
, ' unable to unable to
"This one is black. That one — estimate - estimate
_1s brown. This one has more
fingers (different). They are
both things to but on your hands

e
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o

running past a dog that is
lying down. (2) The dog starts
to chase the squirrel. (3) Then

Percentage Perceptage
Estimate Estimate
" Part I Part II .
COULD SHOULD
(P1ease check (Please . cheék.
“only one) only one)
TASK 1V |
" RECOGNIZING STORY sequence '
|FROM PICTORIAL MATERIAL.
Procedure
Teaéher presents a set of
pictures of FIVE sequential
stages in an event.
. "These picturas tell a stoiy. ,
Look at all of them and put them
in the order they would-happen in
the story. Find the fpicture which -
tells what happens first. Then /.
find the one that follows the first
picture. Then find the one that
would tell what happens next and __100% _ 50% | __100% __ 50%
finally the one that comes last.” : !
. , : ‘ __90% _40% | __ 90% __40%
After the child arranges the ° : B :
pictures, the teacher asks, . 80% __30% | __ 80% _ 30%
"Now tell me the story of the _70% __20% | __ 70% __20%
pictures you have put together." ' .
ﬂ - | __60% __10% | __ 60% __10%
Expected Pupils' Responses _;_O% 0%
Student arranges the pictures ’ 3. B
according to a Togical SEQUENCE —unable to | __unable to
of actions and describes each : .
picture in relation to the other /
. pictures. L
The”logical‘sequence of
actions is: (1) A squirrel is /

150
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Teacher shows a picture of a
the mother, standing beside the
oven, is looking at the muddy
floor.

"If you were th1s child how.
would you feel?"

‘ Teacher waits for a response,
then asks,

"If you were the mother how
would gyou feel?"

child in a kitchen walkind straight
to a cookie jar on the table while

footsteps the child has 1eft on the

. . Percentage ‘Wercentage
Estimate Estimate
Part I . Part II
couLD SHOULD |
[)(Please check | (Please check
only one) only one)
a boy standing in front of the
house calls him. (4) The dog .
-1o0oks both ways. (5) Then he
runs back to the boy. ) .
TASK V e
Inferring emotional react1ons ‘ !
‘OF PEOPLE IN A SPECIFIC SITUATION.
N .
\" o , ,
Procedure oA

‘Expected Pupils' -Responses

Student describes feelings of
others by adopting their points
of view. . e.g.

(child) "r'd feel hungry."”
(mother) "r1'd be mad.”

__unable to
estimate
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o
»
Percentage Percentage
Estimate Estimate
| Part 1. ~ Part II
COuLD SHOULD
(Please.check | (Please -check
only one) only one)
TASK VI '
TELLING STORY FROM
PICTORIAL SITUATION. '
PEoceaure. y
, Teacher shows a picture of a - o @
boy standing and crying in front
of the Superb Pet Shop. The boy
is holding a dog in his arms. He
is wearing shorts with both pockets
turned out to show that he has ™ - . ",
nothing in them. A sign in front I
of the shop reads—Special Saie . s ..
~ Dog Food Today Only , 2t e Y ' ‘ »

. '~
"Here are the signs. Let' s GZ
read them to See what they say.”

~~ Teacher reads both signs in : .
the picture to the child. S

"Now you tell the story that ‘
this picture shows. "

Expected Pupils' Responses A ’ o *

Children might tell” a story
revealing the fo]lowing five
different levels in QUALITY OF )
IDEAS.

P]easé indicate what percentage
of the students would respond at
EACH of these levels.-
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estimate

e J‘%}f
Perc'entage“:\ , Percentagg.'_ :
Estimate - Estimate
. % : ~ Part 1 'Part I
o COULD - - SHOULD
Sl | (Please check (Please check |
_‘ \‘ _ onl‘y.o‘n,e.'), only one)

a. Children will express ideas 1005 _50% | _100% " _40%
‘concerned ONLY WITH THE E o S :
CONCRETE and will not see . 90% _‘40% | __ 90% _ 40%

. relationship between - E ' : AT ;

. characters and their actions . 80% -__30% | __80% __30%

.. g Bt ,,

e . - __70% _20% | __70% __20%

- - ®There- is a pet sbop He - , ' R 1
' is wearing shorts and he bas _60% __10% | __ 60% _ 10%
a a_o_g with him,” . .
. : A . B . o 0% ‘ . 0%
| 4 ‘
g . “unable to __unable to
o est'imate |~ estimate
"iu ChiTdren WILL SEE RELATIONSHIP | _j00s _sox | 008 _s0%|
| . between. objects and ‘events, = A §/@> g Y L

- characters and their actions, - o _40% | __90% . 40% |

" ang cause . and effect but will , R -

' be concerned ONLY WITH THE - _80% . 30% | __80% _ 30%
_CONCRETE "and the here and now. | e ST

e.g. : o _70% 0% | - 70%

. "The bog wants to get dog : _. 60% -_;_'I‘O% :_ 60% _'__1‘0%
" food .for. his dog but be hasn't L ‘
:any money. He is. ctymg 0% — 0%
: . unable to. unable to -

T estimate’

c-

| 153

20% | :



Percehtage“-'

; 3
4 o

won't be able to buy any food r.

154

ol

. ?ercentage‘
Estimate | Estimate
. Part 1 “Part 11
‘ D . .SHOULD
¢ g N C! (PIease check | .
gy one) only one)
. Ch11dren will; see relationships 11003 - 50% |._100% _ 50% |
as above and also INTERPRET o oo | e
~ CHARACTERS' THOUGHTS, FEELINGS, - | __ 90% __40% | _ 90% _ 40% |-
- AND MOTIVES and form sensory ‘ L ‘ Q
images. e. g: __80% __30% | __ 80% - 30% |
~ "The boy's crying. He wants |__ 70% _20% . 70% __20%
to buy dog food but he doesn't R
have enough money.. He's sad __60% __10% | _-60% ] 10%
because it w.‘ill be on sale for o :
only one day." 0% -
1 __‘unable-to | _unable to
“/w' - estimate ' estimate‘x
" 4. Children will express.a _100% -_s0% | _100% _50% |
unified idea with MORE ABSTPACT LT T T
QUALITIES as well as concrete . _90% _~40% | _.90% __40%
- and see more complex relation- - o | AR
- ships and also recognize simple | . 80% . 30% | _. 80% "_ 30%
character traits in the story R f ‘
s:tuation e. g , |- 70% __20%f __ 70%. _ 20%
“wrhe boy wants: to buy /dog o 60% _ 10% ._5;"'60% - 10%
food but he does not hav | o o
enough money . He's a 'good _ 0% 0%,
. ‘boy 'cause_he loves his|dog.: 1
“But’ he doesn' t know how to save i :
: unable to | __ unable to
his money for the food. T estimate ‘estimate



. / ,‘ » v’ .
22 I 185
- \ J 1
o "‘Pe{ﬁn‘tage ] Percentage
~ Estimate - Estimate
Cpart fr, | Part 1D
| coULD | SHOULD. L
o . (Please check (P1ease check’
" only one) only one)

o In addition to level d. children | ‘1003 _50% _100% __50%
EVALUATE SITUATIONS and make o . ' ‘ .
judgements generalizigg from __90% . __40% __90% __40%
‘their own.experience. e€.9. L 3 N
P LT ~“goy _30f | __ 80% _ 30%

-wchildren should learn to - Lo
keep ‘their woney so, when they __70% _20% | __ 70% _ 20% |
want to use it, they will have. L : :
it o 0% _10% | _ 60% _10%
L 0% | 2
S qn'ab]'é to __>unAab'le to
— estimate | ‘estimate ’

Expected Pupiis' Responses B -
~ Children might tell a story

‘which also reveals the following

ABILITIES TO VERBALIZE IDEAS.

. Please 'i-ndicﬁfe'wr;at percent- Ag& T
. age of the children would- respond - ! S
| -in EACH MANNER. . e
| ¢, mbitity to Fotls ON THE MAIN  Too% _50%. . 100% _50%
N IDEA(S) of the story told and - e N o e
to -‘avoidfirr'eleva}ncies. ‘e.g. . 90% __40% | __ 90% ~_40%
| rhe boy's sad. He wants | _ 80% 303 | S osox _30% |
' 1 to buy dog food byt he doesn't SN
| have enough money.” : b 70% __20% § 70% - 20% |
. o . [ B .
SR B S / 0% _10% | _60% _ 0%} -
f L B SRR ' % |
__:unabl'eptb‘t , ;f,hna,tfﬂe to
|7 estimate . T estimate -
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¥ o
. L
. ~ Percentage " Percentage
7 - Estimate Estimate
f : Part 1 Part II
B \ CoULD . SHOULD
(glease check ,(Pléase check
‘only one) " only one)
g Abmty to USE WORDS TO CONVEY': | * 100% ___so% _100% _50%
APPROPRIATE MEANING e. g : R R
__90% _40% | __ 90% _ 40% |
R9 should learn to save o : ' L
(instead of using keep) money . 80% __30% | _ 80% _ 30%
‘to buy (instead of using get) ' ;
dog food.” | __70% _20% | _ 70% _ 20%
__60% 0% | . 0% _10%
e 0%
___uﬁcb}é,to‘ | __ unable to
. estimate. estimate
| n. Ability to EXPRESS RELATION- | joox _s0% | 1003 50|
B | SHIPS BETWEEN IDEAS by using L TR
_ - appropriate transitional-and | _-90% __40% | - 90% _ 40%
: connective words e g o S I :
| __80% _30% | _ 8oz _30%|
"He wents to: buy dog fbod but _ ) B
" he does not have money."” | 70%: _ 20% . 70% _ 20%
o "He is sad because he has no ____60% ___] O% N ____ 60% ___110% "
money to buy dog food.". . o , R PR
e T e : 0% o]
o unable to. __;unhble*to',l;', .
estimate estimate
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s / o | -
/ [1) | _‘ : ‘ ‘ - V
A - | Percentage Percentage
/ | Estimate Estimate
| | / N  Part T Part 11

iy LR | couwp SHULD

U ) | | | (Prease check | (Please check.
I , ~ only one) _ “on'lytone)'
. 4. Ability to USE COMPLEX 100% - 50% | _ 100% _ 50%
"~ SENTENCE STRUCTURES as well : S ;
{  as.a VARIETY OF SIMPLE. J 90% - __40% | __ 90% __40%
. . SENTENCE FORMS. e.g. | — |-

S T _g0% _ 30% | __80% _ 30%
1 “Once ,there was a boy who \ 1 7. :
Q" ~had a dog " (adjective clause)' | __- 70% _20% | _ 70% __20%

" na boy_goes to the pet Shop 0% __10% | __60% _10%}
when %ﬂts dog food." - .
(adverb clause) o 0% 0% :
__unable to | __ unable to
estimate estimate
3. Ab1hty to STRUCTURE EVENTS _100% __50% | __100% _50%|
to indicate a beginning, a : , '
middle part, and an ending | __90% _ 40% | __ 90% __40%
- ekg. : . '
4 | - . _80% __30% | _ 80% _ 30%
a boy goes .to-a pet shop. . ‘ Y -
He wants to buy dog food. - 70% __20% | __ 70% _ 20%
He can't bug 1t 'cause he , : ' ‘ T

} _has no money.' . - 60% __10% | _- 60% ‘__10'%

o T oy _o%
e o | : __unable to 1 unable to |
' : estimate estimate
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SECTION .3

Y

Percentage | -

ALL _TEN teacher-selected letters
in ®ither capitalized or lower
case forms

L

estimate

Pefcentage
. , : ' . Estimate Estimate
READING-RELATED SKILL TASKS ‘ —— -
B Part I Part II"
\ CouLD - SHOULD
' -] (Please check | (Please check |
| onlyone) |  only one)
- Irask 1 &
Know]edge of letter names
THROUGH IDENTIFICATION OF EITHER
+|A CAPITALIZED OR LOWER CASE -
|LETTER FORMS IN A PRINTED WORD. e .
. Procedure . ’
Teacher presents a card with the
-words—BUY, THANK, COLD, SING, o ; :
tongue,’ hard five, jump-—typed on __100% _ 50% | _ 100% __50%
it. _ - a ‘ ,
T - 90% _40% | _ 90% __40%
"Show me. -the letter p." ' : ' '
- 80% _30% | _ 80% _ 30%
- Then using sim11ar questions o '
the teacher asks a child to locate |__ 70% _ 20% . 70% __20%
1 the 1etters m, o, d, i, s, t, ' ' ‘
| a, g, b. _60% _10% | 60% -_10% |-
AT o _ox|
Expected Pupils' Responses , S
. Student po1nts correct]y to —_.unable to — unable "o,

-estimate




PercentaQe

' word ‘FUN and MARK

Student po1nts correct]y to the

T estimate

. » "Percentage
e , Estimate Estimate
LT Part 1 Part II
SRR | CouLD SHOULD
- (Please check (Please check
only one) only one)
~[rask 11 N
 VISUAL DISCRIMINATION OF

correct letter order IN WORD FORMS.

‘Q
Procedure ,

- Teacher presents a card hav1ng-— - P
FUN/FNU UFN FUN NUF, - /
MARK/MRAK KRAM RKAM MARK—-typed on it L K

Teacher points to the First word __100% __50% __JOO%J;;_ﬁo%
"FUN" .
QN and then the rest of 1ts set. o0y _40% | _ 90% _ 403
_ "Which one of these four words ‘ ) | :
1ooks exactly the same as the first — 80% __30% — 80% __30%
word? | | _70% -_20% | __ 70% __20%]
, Then teacher uses the same L . . ’
procedure and guestion with the — 60% ffJO% _ 60% __10%
MARK word set. __{0%- o 0%
. o . s‘ | : .
Expected Pupils' Responses -~~~ |  unable to | __ unable to |-
estimate

159
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Perceﬁtage

Percentagé
‘Estimate Estimate
" Part 1 pPart 11
~ CouLD “SHOULD
] (Please check | (Please check
- only one) only one)
R
TASK I11-
~ RECOGNITION OF own na - »
IN PRINT. o _100%, __50% | _100% _50%
| _
_90% _ 40% | __ 90% _ 40%
Procedure B ,
- | __sox -_30% |__80% _30%
Teacher presents a.list of names TR
in which there is the name of the __70% _20% | __70% - 20%
child.- ek
o o . 60% __l0% | __60% _10%
"can you find your name among s
these words and point to it? __ 0% 0%
- Expected Pupils' Responses ° ——gg%?;gtzo ——-ggi?&gtgo

Student points correctly to
his/her name. ‘

160
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Percenfage Percentage
Estimate Estimate
/ Part I Part 11
/ COULD SHOULD
(Please check | (Please check
only one) only one)
TASK IV
UNDERSTANDING OF directlonal
concepts IN READING
‘Procedure
. [ ]
Teacher presents a story book
and focuses on one page. 3
"point to where I'd begin \
. to read.” (pause) _ ‘
_ “"Show me which way I'd go “__JQO% ‘;_50% __JOO% __50%
from there." (pause). 1 o '
;_ 90% __40% | __ 90% _ 40%
‘ “"Now show me where I'd look ’ o -
after that." (pause) __80% __30% | __80% __30%
"Where bv'vo‘uld I stop reading?" __70% __20% _ ‘_70% __20%
. ' 0% _10% | __ 60% __10%
- Expected Pupils' Responses - -
= - = on 0%
Student gives correct verbal _
responses or demonstrates by unable to unable to
pointing correctly in order to T estimate T astimate

reveal understanding of the
d1rect1ona1}concepts in reading."

&3
5

161
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<

A _
Percentage Percentage
Estimate Estimate
Part 1 Part II -
couLD SHOULD
(Please check | (Please check
only one) only one)
TASK V o
RECOGNITION OF COMMON AND |
FAMILIAR printed signs. __100% __50% | _ 100% _50%
T 90% __ 40% 90% . 40%
Procedure - : - :
80%  30% { _ 80% 30%
Teacher presents a card with - — T
~ the words—SAFEWAY, school, GO, © 70% 20% 70% 20%
stop, EXIT, OUT, park—typed on it. - — - -
' ‘ o . __60% __10% | __ 60% __10%
“Can you read' these words?"
___ 0% ___ 0%
| d Pupils' Responses |
Expected Pupils’ Responses ___unable to __unable to
.estimate estimate

at least THREE of the seven words
listed above.

Student pronounces independently

162



30

~—r

‘Student TELLS at least FIVE

CORRECTLY ALL the words selected.

. self-selected words and PRONOUNCES

Percentage Percentage
Estimate Estimate
Part I Part 11
- COULD SHOULD
. (Please check | (Please check
only one) only one)
ITASK VI _ B}
. . //‘
RECOGNITION OF DIFFERENT Vi
SELF-SELECTED words WHEN PRESENTED /
WITH THEIR VISUAL FORMS. J/ ;
Procedure . ’
Teacher: “Tell me some words __100% _ 50% ;100% __50%
you know or can read. ' I'll write . ‘
them as you tell them to me." - 90% __40% | _ 90% __40%
After printing each word on'a = |_ 80% _ 30% | _ 80% _ 30%
‘card the teacher presents the words . ‘
in a different order. __70% _20% | __ 70% _ 20%
‘ "Now read them to see if I __60% __10% | __ 60% __10%
wrote what yotiysaid." ' ' : .
___ 0% 0%
Expected Rupi]s' Responses - __unable to __unable to
estimate estimate
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SECTION 4 -/

Pekcentage Percentage
Estimate Estimate
WRITING-RELATED SKILL TASKS
o o ‘ Part I Part II
couLD SHOULD
(Please check | (Please check
only one) “only one)
TASK 1
Writing A NUMBER OF TEACHER- N | ~
SELECTED letters IN EITHER ~100% 50% 100% - 50%
CAPITALIZED OR LOWER CASE FORMS —" T —"
WITHOUT A copy. : - 90% - 40% 90% 40%
3 805 _ 30% 80% _ 30%
Procedure N B .
§ | | 705 __20% | 70%  20%
Teacher: "write the letters 1 |— — — — ‘
name~—t, b, m, c, 4, a, °, 9,.-8, e . 60% __]0% __.60% __10% '
' o 0% 0%
Expected Pupils' Responses - o
Student writes correctly ALL TEN | __ unable to —_ unable to
of the above letters named by the estimate estimate
teacher. s L -
TASK I1 |
Writing ONE'S own GIVEN name _100% _50% | 1005 _ 50%
FROM MEMORY. '
—90% _40% | 903 _4o0% |
Procedure | . 80% _30% | _ 80% _ 30%
Teacher:  "4ow'do you write your | _ 703 _ 20% __70% _ 20%
name? HWrite it for me." , , ,
—60% __10% | _ 60% 0%
Expected Pupils' ‘Responses e 0% 0%
Student WRITES a CORRECT AND - - '
- " _ unable to . unable  to
RECOGNIZABLE formlof his/her own ™ estimate ~ estimate

| name.

164
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- Percentage ° Peﬁtentage ad ,‘\"f
Estimate Estimate
Part I - Part II JT
~ COULD SHOULD
(Please check | (Please check
only one) only_one)
[rask 111 1 o
. Writing A NUMBER OF SELF- __100% _50% |._100% _ 50%
'SELECTED FAMILIAR words NITHOUT . :
COPIES. . 90% __40% | _ 90% __A0%
__80% __30% | _ 80% _ 30%
Procedure ) ' :
== _70% _20% | _ 708 _20%
Teacher: “Think of the words | .

. you know and write them down. You — 60%. __._]'0.%’ —_60% __10%
can write as many;s yoyu want."” o3 __ 0%‘
Expected Pupilsf Résggnsés unable to unable to
' T estimate " estimate

Student writes correctly at T

- least THREE self-selected words




\
“‘, ? 33 R
W \ ‘k" ) . “ ' '
\\ |
\\ ‘ Percentage Percentage
; & Estimate Estimate
‘,\“ ‘3 ' - T ’
Vo Part I Part I1
coud -+ [ shouwo'.
(Please check | (Please cMéck |
\ “onlyone) | only one). |
TASK 1V | I
" Copying A SHORT sentence.
. ‘(\‘. ’ ‘ ‘ ]
Procedure. _ .
& ‘kj‘:ﬁ‘ . L | . .
Teacher presents orie ‘short _100% _50% | _.700% __50%
,sentence in'a. clear manuscript ; |
form—My.‘dog .can_jump with me. __90% __40% . 90% __40% |
@ R L : ‘ _ AR |
- . "This Says—MRy dog .can jump. —-80% _30% |.__80% . 30% |
; with mes, , : ‘ ' _ .
N R R S C __T0% _20%\| __70% _ 20%
“4  Teachér points ta spaces under | - g
| the sefitence and says, | %] — €0% _10% [\- 60% _ 10%
' (v“"L'et:s seé ‘,‘if\,yo& can copy e o o83 | 0%
R Ifzé're‘."ﬂ s 4 M @ ? o “ r R § ‘ ‘
' ' d ML {__undble to | . .unable to
v estimate estimate
Xp Pupils' | nses . ‘
* .. #Student. COPIES the al;o’-ve > )
"¢ "| 'sentence CORRECTLY and RECOGNIZABLY. -
_&:LM“}"' e S . . 2.:
P .5 “THE END o

166
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L.*CORRELATIONS BETNEEN ESTIMATES OF ‘THE KINDERGARTEN TEACHERS
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" APPENDIX C

o

CORRELATIONS BETWEEN ESTIMATES OF THE ° ADE ONE TEACHERS

. FOR THE VARIOUS TASKS IN FOUR LANGUAGE-RELATED SKILL
. SECTIONS BASED ON THE "COULD" CRITERION -
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SUMNARY'OF THE FINDINGS ON INDIVIDUAL TA§KS

The numbers onleach'of the tables in Appendix F correspond
' to the followiag: |
| “%A 1. ﬁumberkofméeachens who gave percentage estimates for the
~ tasks (from Table 2). | ‘

.2 Conrelations‘betweenhestinates based on the "could"
criterion and those based on the "should" criterion for (a)vhinden-
ganten teachers and (b) grade one teachers (from Table 3).

3. - Correlations between estimates of the various ‘tasks based }
on the 'could" criterion and correlatlons between those based on the
"should" criterion for (a) kwndergarten teachers and (b) grade one

teachers when r > .694 (from Tables 4, 6, 8, and 10).

s, Corre]atlons between estimates of the various tasks
-based on the ‘could" criterion and corre]at1ons between those, based
"on the "should" cniter1on foh (a) kindergarten teachers and (b) grade

one teachers when r < .095 (from Tables 5, 7, 9, and ).
| 5, Percentage of the beginning grade one children who
completed successfullylthevvarious tasks (from Table 12). l
6. Percentages&of the teachers categorized according to the
'comparisons of the1r est1mates of ch11dren s performance on the
tasks and the actual performa:ce of ch11dren (from Table 15)
7. D1fferences between the k1ndergarten teachers mean,
estimates based on the "could" criterion and those of the grade ane
-‘teachers based on the "could“ criterion (from Tab]es\16 20) '

8. D1fferences between the k1ndergarten teachers mean

,7est1mates based on the "should" criter1on and those of the grade one

~ ‘ 1
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(%)
“ ‘ <
teachers based on. the "should" criterion {(from Tables 16-20).

NOTE: The following are fhe hbpreviatiohs referred to in the summary:

Q‘K -‘K1ndergarten‘;eachérs ‘ " € - Could
1 - Grade one teachers ‘ S - Should e
L-11 - Séction 1: Listening Est. % - Percentage estimate “‘.‘
Task II ‘ . ‘ '
” , “Und. Est. - Underestimate
S-VIa - Section 2: Speaking SR ‘
.. Task Vla "Clo. Est. - Close-estimate
Ly S gD : ‘
R-1'-- Section-3:- Reading . Ove. Est. - Overestimate
.- Task I - S R e
. 'N.S. - Not statistically
_N-IV - Section 4: Writing, significant

L 'Task v : . L I
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