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ABSTRACT -

“The purpdse of this study was to examine the perceptions of‘,
Junibr high school Home Economtcs teachers-toward the Modern Living
: éomponent of the Alberta Homé Economics curriculum. An instrument.was
designed to provide answers tovthree major questions in the study:
1. What feelings do teachers hold in relation to. the ﬁodern
Living curriculum?

2. Are teachers adequately prepared to teach Modern Living

[

foncepté?
3. Is Modern Living fulfilling a student need that-is not
found in other disciplines? '
_ The questionnaire was pretested, piloted, tﬁ;;_;;vised, before
it was senf to 125 randomly selectedvjunior high ‘Home Economics teachers
in Alberta. Resu1t§ were analyzed by selected descriptive and inferential
techniqdes.

The sample of Home Economics teachers in Alberta had the following

characteristics: 60 per'cent were under 35 years of age, 60 per cent

were married, 53 per cent were teaching in towns, 69 per cent had 4 years

of academic training, 75 per cent had attended university in the last
three years, 39 per cent had taken at least 3 courses which wouid assisf
them 1ﬁ teaching ﬁodeﬁn Living and 67 per cent indicated an interest in
regiﬁtering for a Modern Living crédif course at university. | |

. Te&chers inferred thaf\certain changes be made in the curriculum
content and format if optimum use be made of the guide. Sixty-seven pe#
cent of the teachers evidenced a need for mdrg pfactical suggéstion;rtp ‘
be included in the curriculum, although the "sﬁggg§ted}gctivity“
column was felt to be of benefit fo tﬂem iﬁ'théifzﬁlé§§room.teaching.'.
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Almost half the teachers felt all columns in.the guide shou1d be ,

retained but an equa] number also thought the gu1de would be easier

to use 1f 1t were shorter. Fifty-four per cent indicated thatg?rafts

should form a major section in the curricu]um guide Approximately

fifty per cent of the sampld felt the suggested textbooks were relevant

to student needs but less than one-third of the teachers responded |

affirmative]yvto the statement_that students found the textbooks appealing.
* Although 84 per‘cent of the teachers indicated an interest in

Modern Living topics, only 26 per cent of the sample felt they were

.devoting'one-third of the school year to deveioping these concepts.

"Values" and "Human Deve1opment" concepts were considered to be of greater'

'/difficolty in teachdng than other areas of the curriculum.

In relation to background preparation, 89 per cent of the sample
wanted more in-service work. §e;enty-seven‘per cent of the teachers were
uncertain how to approach Modern Living topics and 78 per cent of the
sample felt more courig work re1ated‘to the\fam11y would be necessary to
-teach Hodern Living. |

A majority‘df‘teachers noted that it was difficult tofnaintain
‘class interest in Modern.Ltving because students were disinterested in
. the program Jwenty-four per cent of the”sample also felt the present
course did not appear to meet the actual needs of the students and 38. _
per cent of the respondents affirmed that one-third of the year was. spent
‘in the Modern Living area. Only 35 per cent of the sample indicated that -
classes should consist of both boys and girls. _ |

From the results of the questionnaire, recommendations were made
to the Secondary*ﬂpne'Eeonomics Curriculum Committee, the Faculty of
Education and thejéehoo1 of Home Economics. The assessment of\Modern

Living might then be used &s a basis for revision of the Home Economics

v
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curricu1um by the Secondary Curriculum Comm1ttee. Also, the. resu1ts
~N

.could be 1nf1uentia1 in helping ta determine future directions of '

teacher preparation in the, Schoo] of Household Economics and in the
J

‘Faquty of Education at the Un1ver51ty of Alberta.
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' CHAPTER I
»
THE NATURE OF -THE STUDY
Overview’

In 1972, a new Home EconOmjcs program was introduced in the

Alberta schoo]s Based on the conceptual learning approach, the hew
curL/zulum was divided into three areds of study: e
~CTothing and Textlles '

- Food SC1en€e
- Modern'Liviﬁg \

The junior high Home Econom1cs program of studxes for Alberta,
suggests that one third of the year be devoted to each of the three
areas. At the h1gh school level, the program of studies divides each
area into a distinct, separate course, to allow for spec1a]12at10n and '

in-depth study.’

-Two areas, C]oth1ng and Textw]es end Food" Sc1ence. had been \”
\

1nc1uded in prev1oqs ctrr1cula Modern Living,. as the new add1t1on,

needeo assessment in terms of how teachers were perce1v1ng this new

N\

unit of study. In exam1n1ng the pvohlem, three aspects of teacher d

perceptions viere assessed: ) g . ‘ 7"
]. curriculum codtént B .. - .
- 2. prepurat1on necessary for teaching Modern Living
3. uniqueness of the:program in %u]ftlting studénil needs.

? . : - . -

-
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Backgroundrto the Problem
I ' S
Ho Econom1cs ‘focuses on man and his near environment fIn-

Canada, drgmatic changes have occurred ‘over the past ten years 1n man s

near envi ment, exemp]ifv1ng the cond1tion< to which Home Economlcs

must be concerned Some of these changes reported 1n the Canada Yearbook. "

A

1972 include: . o

T 8 per cent increase in popu]atlon fr0m 1966 to 1971 in Canada (p 1369)

- 62.3 per cent 1ncrease 1n the number of women working from 1960 1970 °
(p.832) S | | |
- 14 9 per cent 1ncrease in wages from 1968 1970 (p 841) ; 5

- 25 per cent decrease in the agr1cu1tura1 popu]ation from 1960 ]970

(p. 527) .
- 4] per cent’ decrease in 1nfant death rate from 1951- 1969 (p 269)

- 400 per cent increase in d1vorce rate from 1951 1969 (p.278)

R 8 per cent increase in juvenile de1inquency from 1965 1969 (p 499)
’;lvthe fact that tHere ‘are more elderly people in Canada - from 1951 1969

the: average age at death among. males rose from 56. 3 to 62 9 and the
'average age for femaTes 1ncreased from 58.7. to 67.3 years (p. 261)
- the.fact,that women are marrying at a slightly older rate -121.1 in
1960 to 21.4 in 1969 (p.276)

. -+ changing patterns of unemployment in-Canada indicating a fall in the .

“first half of the 1960's and a rise in the second ha]f reach1ng a

"peak 1n 1970 (p 832).

lw“ The. Consumers Index . in June, 1974 was 166. 7 for food, c1oth1n9s
» “’ |

'dtransportat1on, recreat1on -education, and readwng (Informat BulletIn, ‘

Stat1st1cs Canada; Ju]y 19, 1974). Th1s ShOWS a. substant1a] rise from. 1972

In the Unqted States the Amer1can Home: Econom1rs Assoc1at1on 'w_f

[ i
-
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(AHEA) had*noted earlier that new technolegy and economic conditions

were resulting in a change of family needs and felt Home Economics hust

be redefined to make it a field of knowledge primarily concerned with

strengthening family 1ife. The AHEA also proposed that the new direction

for Home Economics should help individuals develop fundamenta] competencies

_ which wou]d be 1ndependent of the 1nd1v1dua1 or family c1rcumstdnces . In
a report by McGrath and Johnson (1968) it was noted that home economists

_'were be1ng called on to offer expanded assistance to young homemakers

and parents as well as to the elderly.

It has been estimated that 85 per cent of the young people grow1ng
up on farms in the U S today will earn their living in nonagricultural
pursuits. As such, the Home Economics school programs must emphasize
consumer education, resource mahégement,.menta] health and social |
development, in order to meet the changing needs of the American
population. (McGrathvénd Johnson, 1968). McGrath and Johnson (1968)
Aa]sd felt thatfthe Home Econor ics cirriculum core ought to be an analysis
of fami]x_str0ctdre aﬁd funct-oning; its value orientation, that of
éssistahbe to families; and.its j0al the creation and enhéncément of
viable family 1ife. -

To achieve these ob3ect1ves successfu]]y, a curr1cu1um had to
‘be planncd which woa]d g1ve flexibility, permit adJustments to chang1ng
1oca] conditions, provide a basis for sequential 1earn1ngs and fac1]1tate
evaluation of the teachiny-leavrning process. ~The framework which.was
identified by the‘AHEA;as offering the most consisteht,means o%
achieving Home Econumics goals was based on the concept and

generalwzat1on approach. In 1967 the AHEA published a nat1ona1 report

of the results of work done by Home Economics profe551onals in deve]op1ng
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a conceptual framework for Home Economics (Reportlbf a National Prbject.

1967) which organized Home Economics into five subjeft aréas:

At the October Lake Placid Conference in T973 @;select

Human Development and the Family

Home Maﬁagement and Family Economics

Foods and Natrition J

Textiles an&AC1othing ' .

Housing ‘ ’ o ,

cross section of American Home Economists met to discuss the aims and

objectives of Home Economics. Home Economics vfas seen as a change

agent which could assist:inlimproving the quality of life as well as o

helping people adjust to the current conditions (Lake Placid Year Report,

1974). Concerns that were placed at top priority for professiona1<

attention by participants at the conference in rank order were:

1.
2.

o W

6.

. problems of old age

child development, child care

resource conservation and use

family planning, 'population and abortion
environment, pdl]ution, ecology

v

changing sex roles, age ro]es{Awork roles (p.50).

The family was eﬁphasized as the focal poiﬁilaround which.Hohe Economigs

" should revolve.

When the Alberta Home Economics Committee began a revision of

the program in use, the fucleus of the discipline was scen to>

encompass the individual and thejfamily and a1l other Home Economics -

” components. were simply outgrowths of this basic core. As a cqnsequénce

of this premise, curriculum committee members déCided to reduce the

1.
Lo

-
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fange of Home Economics courses offered, €}om Foods and Nutrition,
Clothing, Home Economics 10, Home gconémics.ZIR Arts and Crafts and
Home Furnishings to three areas of\study,'}nﬂan effort to select a

- fundamental program which ‘would¥contribute most signifiéantly to family
living. These three major areas which were. chosen by teachers,

suﬁervisors and scholars in Alberta were:

.

Food Sciencg’ R o’

Clothing and Textiles

C Y

Modern Living. _

- Iman interview with the writer, the Consultant for Home

. Econémics in Alberta'eXp;e;sed concern that Modern Living was not being
readilj adopted thrdughout the prozjnce. In 19?3 the Ednnnton Public

High School had fiVe schools 6fferin§ Modern Living with a total

‘enrolment of 145 students. Sim?]ariy, in the»Edm;nton Separate system,

i29 students were enrolled at three schools offering a Modern Living

prograh. In the Calgary Public School system 405 students were enroiled

while in the.Calgar& Sepa?ate High School 58 students were participafing

in Modern Living_c]asseé.

In visiting:six junior high schools in Edmonton, it was found
that four teéﬁhers professed to have taught "some" Modern Living along
with téachinéfthe two major units on sewiﬁg and cooking. Two teachers
i‘fe]t:ihat thélﬂength of their present.;ourse did not permit time to .
devqfe fo the M6dern Living;program. None of the s%x teachefs felt
that they’spént one third of the school year in the Modern Lfving area,
4as is suggested by the prq?ram of studies'fof junior high sgﬁob] Home
Economics. ‘ |

;'Possib]y teachers who were established in the Home Economics
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classroom were(not concerned with meeting existing needs or perhaps they

felt they were\Fu[filling their responsibility in teaching foods and
clothing courses. Perhaps teachers felt that Modern Living topics were
not sbitable for classroom learning. Another reason for this lack of
active interest may have stemmed Trom educational def/icienc*ies of the
teachers. Until 1970 there was Fahi]y Studies undergratuate program
at the University of Alberta. .
L;ck of total acceptance of the Modern Living program may have
been due to the way in which the format o# the curriculum was orggnized.
The eleven members of the Secondary Curriculum Cbmmittee may not have

adequately outlined the family 1iving area in respect to the course

meeting teacher expeétations and student needs. -

Purpose of the Study }

Based on previously mentioned concerns, three major questions

constituted the purpose of this study. The major qdestions and sub-issues

were:
1. What feq]ings do teachers hold in relation to the Modern
Living Curriculum?

a) Does the format énd content of the curriculum make it

difficult to obtain a genera1 assessment'of the cqurse?l

b) Are teaching resources available for teachers to use :
| in-Modern Living?
c) -Arg;teachers interested in téaching Mbdern Living
cohcepts?
2. Are teachers adequately prepared to teach Modern Lizjﬁy
concepts? o

. a) Are more in-service and university courses necessary

/



to increase teacher knowledge related td MPdern
Living?
b) Are teachers uncertain how to teach Modeen Living
concepts effectively? ‘
3. Is Modern Living fu]filiing a student need that is not
~found in other disciplines?
a) Is MbdernuLiVing essistihg a@oles&ents to accept
« responsibility in family life? |
b) Are both sexes required in Modern Living c]asées forl‘
'successfullclass discussion? |

c) Are Modern Living:topics of interest to-students?
Need for the Study

A‘neW curriculum whjch is affecting the lives of young people

must be assessed to determine:

~..

- if the'coufse is meetingxfhe needs ofostudentsv
-, if teachens feel.the program is contributing to_g_bettef\\

.
.

understanding of problems associated with family 11!199;/////”/"

No prov1nce wide attempt had bee 0 study the effectiveness

"of .the Modern L1v1ng program \ﬂ1thout assessment no estimate -could

legitimitely be made of the_totAJ worth and feas1b1]1ty of this subaecfl
area. ' \ |

Through an examination of .teacher perceptiens teﬁardgﬁodern
L1v1ng this eva]uat1on might then be used as a basis for revision and
updating of the Home Economlcs curr;\bqum by the Secondary Curriculum Al

Commi ttee. These resu]ts also, could be influential in determining

future d1rect1ons of teacher preparat1on in the Schoo1 of Household



Ecénomics'anq in the Faculpy of:qucatfon at the University~df Alberta.

/

;ummary
i

The revision of the Home Economics curriculum was undertaken - °
%y-ihe Secondary Home Economics Curriculum COmmittée for the Alberta
Department of Education in 1968. The discip11ne wasvdivided into three
subd1v1sions, Modern Liwing being the addition to the traditiona] Foods
and Clothing subd1v1siqg§ wh1ch;const1tuteg the preQious.curr1cu1um.
The Modern Living cdmﬁﬁhént'of the Hoﬁe Economics;surricu1um emphaéized
three concepts: Human Deve]opmen?, Management and Housing.‘ |

| The curriculum was distributed to ai] Alberta’ Home Economics
teachers in 1972.' un¥il this study, no province wide'attempt had been
‘ made to assess the opinibns of teachers in relation to the Modern‘Liviﬁg
v sectionvof the Home EcbnOmics curriculum.' The purpose of this study
was therefore to obtain fnformation_from teﬁchers of Mode}h Living to
aid in the formulation of guidelines for revising’and. updating the Modern

Living portion of the curriculum 1n Home Econom1cs

=



REWEW OF /THE LITERATURE

s " Introduction N
_J ’ ' |
.As background for this 1nvestigat10n, a rev1ew of{the 11terature

" was conducted in five areas:

‘ 1." Development ofAModernULiving ‘as a School Subject

Background Preparation for Teachers in Modern Living
. "9 S

. ' Implementing a New Curriculum

° -

HowoN

RoTe of Teacher Attitudes and Opinions in Determining
Course Content . o = .

. 5. Self-Report Measures of Attitude and Opinion.

Development of ﬁodern'Living as a School Subject

Chang1ng Emphasis 1n the F1e]d of Home Economics

: Det1s1on maklng in thelhome of today is complex and fam1Q1es
need new patterns for meeting the many problems facing them In_schoo],
teachers.mustiexam1ne curr1cu13b in order toiensurev;hat'future‘adults
are equipped - to handle these charning family functiens. As such,
Home$Eéonom1es should be emphesik - the/human and humane aspects of
families and peop]e, in an attempt :o help students find solutions
to their econom1c, technlcal and persoral problems &%gézitlfe;iﬂ daily °
Tiving (Marshall, 1973). ‘ , , ‘

Since its 1n¢eption, Home Economics has attempted to. meet

society's changing rieeds. In 1899, ei the first Lake Placid Conference,

great concern waS‘expressed fdr the"a pareht disintegration of the o $ﬁ3"

“family ynifvand Home Economics was enlarged beyond the scope of domestic

9

i
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science to include the study of probléms in'everyday home and community

1ife. as. well as to prepare proféssionals to teach related subject matter

~

(McGrath and Johnson, 1968). Aithough the aims of Home Economics were
extended to inciude‘the‘improvement of living conditions in the home
and commhnity; for many years the discipline remained basically an

A applied science (Lake Placid Conference, 1903) '

‘ In 1959, at the fiftieth anniversary of the American Home
Economics Association,»(Committee on Philosophy and ObJectives of XZ/"
.Home Economics, 1959),sch01ars realized that there was a need to extend
Home Economics to incorporate economic, psychoiogical and sociological

. . ’ .
theories into the framework of its knowledge. Home Economics was
redefined as: / |

The field of knowledge and service primarily concerned
. with strengthening family 1ife through:
. - educating the individual for family living -
- improving the services and goods used by
.families : .
- "conducting research to discover the changing needs
of individuals and families and the means of
satisfying these needs '
- furthering cannunity. national and worldwconditions
favorable to family 1iving (p.3). '
i i
. From this new focus for Home Economics it had become a multi- .
' -discipiinary subject, . drawing its knowledge from its own résearch .
and appiying it to 1mprovino the Tives of famiiies and 1ndiv1duais
To unify the subject matter of this disc1p1ine, the Home '
Econdmics Education Branch of the United States Office of Education
used the "concept approach" to interreiate the subJect content of Home
‘Economfcs After a Five year study, teachers and scholars organized
the structure 1nto the fol]ow1ng categories (Report of a Nationa] |

Project 1967, p.23):

LN
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- Human Deve]opﬁent and the Family ' )

- Home Management and Family Economics

¥i\§ ,. - Foods and Nutrition
- ‘.* .

- Textiles and Clothing

H

- Housing

In Canada, Home Economics curricula changes were also occurring.
In the ten year period from 1960- 1970, there was an indication that goals
in Home Econom1cs were chang1ng‘from concepts of effective fam11y 11ving
through a general homemak1ng program to concepts of effective fam11y
1iving through personal and fam11y re]ationshlps "(Morley, 1973).
According to Down (1973), the conceptual learning. approach had begun to
f11ter into Canad1an curriculum development and was proving acceptab]e
to high school Home Econom1;s curr1cu1a of the seventies. However,
Home Egonomics programs in a]l ten prov‘.ces of Canada d1ffered according
to local needs (Morley, 1973). The only thing common to all programs
was change. Provincial superv1sors reports jndicated, in the 1960- 1970
span, that Home Econonncs curr1cu1a were constant]y undergo1ng rev1s1on

and several. prox:nces reported a tren away from traditional cook1ng and

seang conceptsv(Morley, 1973).

-

by

Pisesky (1971), in a study ¢onducted to assess the needs of Grade -

‘eight Home Economics students in E nton,'found family-related concepts

/.

rank1ng h1gher in need value than clothing or food subject matter. The
areas of human development and the fam11y, and fam11y econom1cs and home ,

—
i management were ranked e1ther f1rst or second by students, their parents

and teachers Foods and clothing areas ranked e1ther third or fourth
and the needs in housing were perceived te be so low as to be éliminated
from study’in the area for grade eight students (Plsesky, 1971)}

Morley (1973) found trends to indicate that proviices with
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family centered courses had higher enrolments and a higher percentage
of academicaliy gifted students were electing Home Economics at the
senior lTevel. ’

With such varieties of Home Economics program available, the’
question of which learnings were more essential, became an issue of deoate
not only at the secondary school ievel but at Canadian univerSities as
well. At the beginning of the 1960's, university Home Economics programs
in Canada, showed heavier emphasis on the physical and biological ‘
sciences and little on the social sciences (Morley, 1973). However, by
the close of the decade; university programs were becoming more flexible
and more courses were available in the social sciences (Moriey, 1973).

McGrath and Johnson (1968) felt urbanism and internalism were
the main forces which have changed the pastora1<orientation of Home
"Economics to a broader perspective which hgs emphasized the importance of
~ social sc1ence in a Home Economics university program. These authors
supported the view that the undergraduate Home Economics student should
have a broad culturai perspective that should not be neglected in favori
of Home Economics specialization " This background would then offer more
potentiality for a comprehensive understanding of the family and community'
than most other college majors (McGrath and Johnson, 1968)

Marshai] (1973) felt that coi]ege training in Home £conomics must

focus on human beings .and their interaction with the environment He cited '

four issues however, which must be resoived if Home Economics was to
survive: | -
1. Is Home Economics a study of man and his inter-reiationship
with his environment.or a study. of segregated,
compartmentaiized areas of the profeSSion7

2. Is there sex discrimination in administrator leadership roles?

1
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3. Is a dual role in life for women as important as professiona]ism?
4. Is Home Economics to continue to reinforce cultural stereo%ypes
of men and women? ,
McGrath and Johnson (1968) felt that the solution to many of
the problems lay in responsible and imaginative leadership coupled with
government support. Should this result, Home Economics would’ be |
« destined for a bright future énriching the lives of families for

generations yet to come.

Need for Instruction in Modern Living at the Secondary Level

\‘,.,

Ay o«

Home economics, as a discipline subject, has evolved and changed
in emphasis as a result of the. changing needs of the individuals in

i
society. From its early beginnings as a domestic science, Home Economics
G 1 -

has broadened its scope to encompass the study of man and his near \
_ env1ronment As an integrai part of this study, "the family", gives

_ stab111ty to human values and ijs seen as the dynamic force with potential
for growth and development (Simpson, 1960). ‘

Because of this vital role of the family, education for family
»,living oannot be Teft to chance. | The Panel‘oé Education and the Future
of America has emphasized the fact that the: way each person lives affects
the total soc1ety;/and of a11 factors involved ‘in estab]ishing that tone,
the family is the most cruc1a1 (Rockerfeller Report on Education, 1958) .
Moore (1962) also found in stud1es conducted in Texas,.that the ’
individual does not automat1ca11y acqulre the ability to estab]ish and -
ma1nta1n(a home. Fam11y living skills must be stud1ed and learned
'througnzfamily 1ife educat1onv(Simoson, 1960; Moore, 1962).Q

Hurt and Dales (1959) specified two fiindamental outcomes of -
. ;.

including family-]ioing courses in the curricoTUm..;These were:
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1. Family 1ife subjects will assist the adolescent to
understand himself, his own attitudes and values
and how these characteristics differentiate and
compare him to others. - .

2. Family 1ife courses can help the young adult to
develop various approaches for clarifying and
solving his own problems (p.350).

In a study conducted by Mallory (1964) -it was found: that education
in family 11ving was necessary to help the adolescent understand the \
.steps 1n problem solving and in evaluating his own effectiveness in
thinkjng,through his personal problems. A study has also been made -on ’
the status of man and his needs from now until the year 2000”(Byﬁd, 1970).
The results indicated.the continuity of growth in eveny aspect of
activityito which man is connécted - population, knowledge, productivity, -
consumption,\homes, fami]ies and human relations. Because of this setting
'for the future, a constructive approach must be used to cope with the H
"~ proper uti]ization of resources - man, material, money and machines - in
" the attainment of family goa]s Should not the foundation for these.
obJectives be -initiated . in fami]y living courses?

, Modern ljving courses also offer the possib11ity of viewing the

~ family as ant1ntendebendent 1ife support system with the famil}?asthe ’.-
centra; focus. - The family 1s seen as dependent upon the- natura |
environment for physical sustenance and upon the socfal organization,

which are related to man 's humaness and give quality and meaning to

life. The family thus becomes the corporate unit of interacting and

interdependent persona]ities uho have»a'common theme and goal; have a

—_ - -



~ {t, home economists have seen as their sphere of jnfluence, the famiTy
and that part.of the near environment which 1mp1nges directly on the
family. To study the tamey’as'a system; encompassing'biological.
physica], and social sciences shou]d ultimately help to achieve a qua]ity
of environment sat1sfactory to human we being ‘and aspiration With
these aids in mind, the Golden Anniversary Conference in 1960, recommended ’
that:

.family life courses 1ncTud1ng preparation‘for_marrtage
and parenthood, be jnstituted as an integral and major -
part of public-educition from elementary through high ‘school

.and that this formal education emphasize the primary

~o 1mportance of family life and particularly- the child rearing
_ role of the mother (G1nsberg, 1960, p.104).
The primacy of the family:was aTSo“stressed by Senn (1957) in his
article on child caring practices. He beTﬁeved that changing patterns
in society influenced its‘geperal ecogomic, cu]turaT and psytho]ogical
nature. This in»turn affected the tare'and education of children in the
'home‘and school. As-the fami]y functions change,keducation must be
prepared to meet these emerging patterns ” ) |
. As such, the new Home Econom1cs curriculum in A]berta was des1gned
to ref]ect soc1eta1 changes and in particular Modern Living/ﬁas ‘inaugurated
: to assist: students to prepare to meet T1fe s challenges thrbugh conceptual]y‘

e developed units in humah development. management and housing areas.
. Y ’ ~

Backgr6und Preparatfonvfor Teachers 1n Modern Livingﬁ
Historical Background for Fam1ly L1fe Teacher Preparatiom

. I
Modern Tiving in ATberta Curr1cu1um Guide (1972) has three. major

emphases human development and the family, management and housing~ The
traditional aspects (housing and management) have h1storica1]y been
taught in university courses, but courses related to fam11y interaction
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have been downplayed Or'missing compieteiy. Such courses are ndw
included as partﬂpf Family Life Education. A review of the 11terature
reveafg#fhat teacheys feel 1nadequate1y prepared to teach human )

_deye]opment»and family life education. (Evanson, 3973; Vanier Sprvey;‘

/
1971, Kerckhoff, 1964). R

s

-~

Non Fami]y Stud1es maJors, at the University of Alberta, have SN |
been ab]e for a number of years to e]ect courses in such relevant'areas” ‘
as ch11d deve]opment, adolescence, courtship and marriage. A Family
Studies major was . not deve]oped in Alberta until 1970, with.the f1rst
graduates re 1v1ng degrees in 1974 This would seem to indicate that
in the area of human deve]opment and family life education, teacher
preparation at the academ1c 1eve1 has not proceeded as rapidly as '
the needs expressed by soc1ety | | | -

Complexity and sens1t1v1ty of various issues often create an
emot1ona11y charged c11mate in which polari;at1on of v1ewpoints and
1mmoderate express1on frequent]y prevail. - This has been one of the
major dilemmas in the development of fam11y 1ife and sex. education
programs in North Amer1ca The provisien of know]edge and experience
relating to preparat1on of sex educatérs however is not a contemporary |
phenomena. Preparat1on for sex educators was a topic of discussion Q -
., as far back as 1880 when YMCA YWCA and the Child Study Assoc1at1on
sponsored 1ectures dea]1ng with sex. re]ated topics (Carrera, 1971)

Then in 1914 the Nat1ona1 Educat1on Assoc1at1on (NEA) recunnended -

«‘__

-help the teacher 1nstruct in the field of morals and sex hyg1ene but
this adv1ce was not heeded (Carrera, 1971 Amer1can Social Hyg1ene

'Assoc1at10n, 1938).
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The Jiterature revea]s‘that, ih the main, the programs of ser
education and family 11fe, until the 1950's, Qere found primarily at
the high schoo] level and the greatest concern to administrators
focused on the question of adequate teacher preparation (Carrera, 1971)

At the college level, the majority of courses initiated in the two

decades prior to the 1960's, was most typically in sociology departments

(Somerville, 197)). Thus, teacher’preparation for teaching family life

programs originated mainly from workshops and ih-service sessions

(Evenson, 1973).

In 1945, John Stokes, asserted that to meet young peoples' needs

iteachers must have spec1a] training (Stokes, 1945). He suggested that

' the se]ect1on of teachers be . made on the basis of persona11ty and

_apt1tude for his work Experts would agree that the major difficulty in

“1ntroduc1ng fam11y ‘Tife and sex educat1on programs is lack of trained

. teacher personnel. (Manley, 1964; Reiss, 1968). Mart1nson (1966) found

‘ew teachers in Home Econom1cs were we]] prepared to teach even an

Jccas1ona1 un1t on the family.. In the state of Washington, 70 per cent

’of the teachers evaluated their academic preparation for family life

t and ‘'sex ‘education as inadequate (Baker and‘Darcy,,1970). In a Canadian

- survey conducted by the Vanier Institute (1971), 42 per-cent’of the

family—1ife teachers indicated no previous training and 31 per.cent _
1nd1cated that the preparat1on was questionable.. Specia]ized'training
throuth - 1n-serv1ce or professwona] educat1on was reported by only
27 per cent The Vanier survey (1971) a]so showed ‘that 56 per cent of
the school adm1n1strators felt lack of qua11fied personnel was the
most serious detriment in 1mp1emeht1ng successful family 11fe programs.

Th1s was aga1n emphasized by Juhasz. (1970) when she stated that "it is

' recogn1zed that the teacher is the most important var1ab1e influencing
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the effect1veness of instrhction in any course. and in the area of
human sexua11ty this is especia]]y true" (p 19}. '

wnat constitutes -a "quallfied“ teacher, however is open to
speéu]at1on Calderone (1967) asserts that~even the most academ1ca11y B
prepared individual will be a fa11ure unless the teacher deve]ops an
open, honest,'attitude sufficiently flexible to feel at ease with a
wide variety of sex education topics. Reiss (1968) poinfs out that the”
lack of traiped family life educators has Ted to moralistic,
unintegrated, applied courses/in sex education, and what is needed is
a teacher with rapport, good communication skills, sound knowledge of
the area and an understanding of his_own’emotions, in order to properly
handle the sexleducation instruction. Somervil]e (1971) however, fee]s‘
that colleges are at fault in not offering fami1y'courses to every
teacher so that teachers would be prepared to use the “"teachable moment"
to focus on relevant perso&PI and family living matters. Force {1970)
substantiates this claim jn suggesting that teacher training is not |
oriented toward-he]pfng teachers become:aware of family 1ife education
as a vital component fn their preparation work but thislis primarily
due to lack of "teachers of teachers” equipped to he]pvwith this
preparation. , ‘ ‘

Perhaps the best suggestion for.training family'1ife educators
would be to'keep‘in‘mind ROSe Somerville'Sxadvice when she. suggests
Cthat educational personnel must rebuild fam11y lTife programs a]ong
k firmer foundat1ons, never forgett1ng past mistakes, but expanding and
improving educat1on to make expermences more sat1sfy1ng ‘and re]evant

Ki

to social needs (Somerv111e, 1971)ﬁ I

/ ’ r .
. v .
e
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-Cugrent Status of Teacher Preparation in Alberta

Many professional educators have felt that family 1ife education
should be integrated into all school subject areas (Szasz, 1970;.Luckey,
1967). For this to happen, all teachers would have to be broadly trained
in human growth and development, interpersonal, segua] and family
relations (Luckey, 1967). Fohlin (1971) noted that while this would be

. 1dea1, present teachers do not havewa sound background knowledge in
this area, due to lack of sufficient training. ; ‘

Seeley (1969) conducted a survey in Albertaito det%rmiﬁe teacher

attitudes toward family life education in the schools. The survey
1nd1cated that 86 per cent of the teachers favored sex educatwon but
on]y 26 per cent were qua11f1ed to teach,related subjects. The implication
drawn from Seeley's study was that special1zed training is needed to
prepare teachers for teaching fam11y life education. The teacher must
not only feel adequately prepared to hand]e the program but the class
must have confidence inh the teacher's know]edqe
| Family. life teachers in Alberta are 1n1t1a11y tra1ned in related
fields (Evenson, 1973). As the need for fam11y 1iving or Modern Living
teachers arises in the schools, these individuals are recruited into the
}field by principa]s, co-ordinators, and free space in the time,tabIe.vv '/
. coinciding w1th the fam1ly 1ife time slot (Kerckhoff, 1964; xEvenson, »
1973). Therefore many teachers have no spec1f1c training in family 11fe

education

The A]berta Department of Education favors the 1ntegration of -
family life education into appropriate subject areas with the regu1ar
classroom teacher responsib]e for content Some units can be taught
by specia11sts assisted by resource persons (Fami1y Life Education:

~ A Point of V1ew, 1969).

~
L% 5
R
Ly
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| Actda] training for family life takes many forms such as
. university courses, workehops, semihers, conferences, institutes and
1n4service meetings. : - ‘ -

| In a study done by Evenson- (1973) family 1ife teachers in
~Edmonton did not feel adequately prepared -to teach family 11fe c1asses
Seventy-three per cent felt they should have more'academic training and
76 per cent indigated a need for 1nstruction in teaching skrlls;
observation of‘fami]yi]ife classes and practice teachibg before they ‘
began teaching family life classes. Thirtyfsix per cent of the teachers
1ndicated'tbat.techniques in communication, counse]]ing and group.
interaction would be useful. The desire for more academ1c training was

expressed by 95 per cent of the teachers (Evenson, 1973)

s

Preservice Teaching Agproaches'Used in Existing Programs '

Foote and Cottrell (1955), Haley (1971), Carkhuff (1969, 1971)

felt that much of what we do as human beings 1s‘interpersoﬁa1.in nature.
Both Carkhuff (1971) and Gazda (1971) have suggested‘éhet the bestlway

to deal with the interperéona] dimension of life is.to(epproac; jt from
group dynamics or a laboratory education}berspeCtive.v Since the family
is a communication system.ahd 1earning'effective methods’ of communication
~ is very important fn family life prbgrams the Human Interaction Laboratory
offers an excellentvplace.fo accumulate these skills {Daly and Reeves,
. 1973). The major obJect1ve of the Human Interaction Laboratory is to
increase the student's ski]]s in working with people Participants learn
to discr1m1nate between funct1ona1 and dwsfunctional kinds of behavior,

- develop- spec1f1c 1nterpersona1 skills, allow feedback on current

behaviors and acquire and practice more mean1ngfu1 ways offbehaving in a -~

non-threatening and supportxve environment. Th1s€approachvwas.used
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successfh]iy at the University of Nevada in 1971 and 1972

‘Because of heavy enrolments in Family and Marriage courses ‘at
the’University of Connecticut, 1t was found that much of the interpersonal
relationships and communication was lost, To counteract this deficit,y |
experimental television courses accompanied with small discussion groups
were'instigated'as an innovotive'approach to effective instruction (Rich
'and Luckey, 1970) This method was not to stand alone but to be used in
conjunction w1th an effective classroom 1nstructor who was available |
regu]ar]y for discussion with groups '

At Kansas State Univer51ty certain students were chosen to spend
their spring semester in state operated mentai’hospitais to allow a
personal encounter with 1ndiv1duals having serious difficulties in coping
with 1life (Bal]man, Kennedy and” Keeiey, 1970) This, fieid experience
of actuai involvement was seen as a way of he]ping students put classroom

1earn1ng into perspective B
Morrison (1972)\used small group peer 1nteraction se551ons in
teaching human sexuality at the college 1evei. Lectures and readings
provided students with information but there was also the need for
‘personal reflection, interaction and confrontation. “Group leaders were
those who had taken the course before and acted as student-faculty -
intermediary, group cata]ysts and a joint course’ designer with faculty
\“Sensitivity training has aiso been used for preparation of famiiy'
1ife teachers (Singer. 1969 Fohlin, 1971) Not all experts however, agree
~on .the importance of this type of experience (Science News, 1968, Carrera,
1970). Many feel that sensitivity training could lack direction, is faddish -
and certain]y not tne oniy means to resoive sexuaiity issues. Schulz and
wi11iams (1968) felt unskiiled leadership was a serious danger and couid

result in unnecessary emotional stress. An approach that could be used



22

for small group interaction in discussing controversial topics was that
of "Dialogue Duo" (Channels, 1971). Two individuals, using a programmed
. book]et would discuss uarious aspects oft selected readings. This /
method wou'ld- alioWWfor‘more objectivity than the 1ecture'method; in
evaluating ideas when it was fo]]owed by sound information from
professors (Channels, 1971). Again, if univer51ty c]asses in family
studies were small, students cou]d be divided into groups with specific
issues to debate (Rapp and Baker, 1966). The authors who experimented
with th1S approach found the situation forced a kind of role playing
and was ‘a good wgy to begin an 1dea and then further it by texthook

lecture and_other course experience.

In—Service Training for Teachers

Broderick and Bernard (1969) fe]t that in-service training for
teachers had progressed much more quick1y~than academic training in
teacher preparation 1nst1tut1ons. Teachers for- fam11y life were initial]y
- trained in re1ated fields but as the-need for famiiy 1ife teachers arose
in the school, these 1nd1v1duals were recru1ted 1nto the f1e1d by
‘principals, co-ordinators, or free space in the time tab]e c01nc1d1ng-w1th
thetfami]y life time siot (Kerckhoff; 1964). Thus, many teachers had no
academic training to prepare for teaching family Tife ciasses o
‘When Winnipeg began a family life program, no preparation courses
were offered at the Un1vers1ty of Manitoba SO teachers were encouraged to
attend United States summer schools offering appropriate courses (A
Report on Family Life Education, 1968) Such a reconmmndation wou]d
support Somerv1]1e s belief that Canadians rely too much on-U.S. staff
for workshops and training preparation (Somerv111e,g%97l) Many Canadian

un1ver51t1es currently offer courses cOvering a. var ety of fami]y iafe ’

X
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“and sex educatipn. subjects but noneiprovides_a specia1ist program'tor
ftraining family 1ife teachers (Evenson, 1973). As a result in-service
training has provided the main type of tra1n1ng for teachers of fami]y
life. A prob1em results however when the quality of workshops vary and
pertinent information is not provided. Leaders chosen to conduct
WOrkshops must be resource‘u] and well qua11f1ed to prov1de contemporary
- information." |
At'the University of Connecticut,.in-service for.teachers”focused
on sex education (Luckey, 1968){ Lectures, sensivity;training,. |
discussion groups, a methods and materiaIS'workshop and access to an
exhibit and working library provided the main types of 1nstruction for
the six week in-service. Nhen a fo]]ow-up_study was conducted the
follow1ng year, subjects;ranked the lectures given as more usefulvto
"them personaliy and professionally than any‘other institute‘activjty
» (Luckey and Bairn,.]969),. The authors expressed surprise at this‘result
since‘discussion techniques'are being so highly regarded in current,
literature | ." , | .
Under the auspices of the Worid CounC11 of Churches, teachers and
" pastors in otker countries were se]ected tQ attend sem1nars vary1ng from
four to twelve weeks.1n,duration (Mace and Mace, 1971). ,FJve types of
experiences were USed- ‘1) teachiné periods,FZ)'readinu periods, 3) studv
-of regional cu]ture, 4) bas1c fam11y life sk111s, 5) counse111ng

) |
1nterv1ews Nith rapid social change, this method was seen as an

effective means of enabling other countries to serve family needs throughe

in- service tra1n1nd to leaders in education. E
- 1

“Thus 1n-serv1ce for teacher 1eadersh1p tra1n1ng in the fie]d of

famin life education séems to be fu1f1111ng a much needed role Through,

o
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- -workshops seminars and” 1nstftdtes teachers are becoming aware of a number

of methods for teaching family programs as well as gaining much content
knowledge. ‘Until academic institutions producexsuff1c1ent graduates ‘

in this field, in-service w1P1 continue to play a major role in teacher-‘

‘preparation.

Implementing a. New Curriculum L

" Rate of Adoption of Educational Innovat1ons - | _ -

Studies conducted by Rogers (1962) “have shown that change is not
accepted at the same rate by all concerned. One m1ght deduce ‘then that
new changes 1nfcurr1cu1ar programs would not ga1n tota1 acceptance
at any particular time. The rates of diffusion according to Rogers (1962)
depended upon: - ' Sk L v

p 1. re]at1ve advantage - the degree to wh1ch an - innovation is
| super1or to the 1deas 1t supercedes ‘
;2:?compat1b111ty - the: degree to which an 1nnovat1on 15 cons1stent

- w1th ex1st1ng values and the past exper1ence of adapters

3. complexity - the degree to wh1ch an innovation is re]at1ve1y 3

- difficult to use - -2:’ ‘
4, divisib11ity - the ‘degree to wh{th an 1nnovation may be -tried -

on a limited basis R L -
s 5. communicability - " the degree to which the results of an
| .innovation may be diffused to otherst . |
}Rogers theory can be used to 1nterpret the syccess or fa11ure 2

of the imp]ementat1on of a new curr1cu1um‘and the degrée to wh1oh new.

T ideas are adopted

Katz (1957) theorized that " inf1uences stemming’from'mass

media first reach opinion leaders who in turn pass on what they read }'

e

/ K]
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and hear to those of their everyday associates for whom they are

1nf1uent1al" (p. 61). The new math and science progranms whichtgriginated

-~ in the United States gained national awareness through television and

newspaper coverage. .Curricular personnel in Canada then began deve]op1ng
new prograns based on American experience From 1ntercommun1cation .among
these early adopters, potential adopters learned from each other and the .

act of adopt1on by some acceptors was itself a means of 1nf1uenc1ng others

~

\fb adopt the practice (Rogers, 1962).

In a study done by Carlson (1966),. comparing differences between 1

_adoptersvand non<adopters of a new math program, a tendency'was indicated

‘ for non adopters to:

1. have less formal educat1on

‘?. receive fewer friendsh1p choices A
3. know well fewer”of'their peers and be less known by them

.04evparticipate,in fewer_professﬁonal méetings. | | ’
‘Curricu1um change may also be prevented from occuring in schools

from forces outside of the teacher, hinselfe The climate in which schools

. operate may not be conducive to basic alterations, due to fear and anxiety

of the public or lack of financial support (Jansen, 1970). According :

emphasis to curriculum development as an important work of a tédacher. To

overcome th1s ]ack of early. curr1cu1um d1ffus1on Jansen (1970) suggesteﬂ.’
1. Curriculum commlttees should evaluate programs in individual |
~ schools and systems to ascertain the: effectiveness of new
programs. | L A

: 2.-Exper1mentat10n wWith more soc1a11y s1gnificant educationa]

- /v’

- purposes should be encouraged

- 3. Curr1cu1um developers shou]d be encouraged to use. a var1ety
: : —

\

T
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of resource materials and'adopt the'pract;ce'of using:sdng;e
texts éé outline guides only. o ' B
According to Everett Rogers (1962) the ultimate goal of an ;ﬁk
.jngdvidual s security which minimizes tension. Thus when a new
rriculum program is implemented care must be taken to assure teachers

that their lack of fami11arity with a new course will not reduce. their
secur1ty Individuals display varying degrees of 1nnovativeness and the

d1ffus1on of a new curricu]um cannot -be expected to occur without .some

/’//

signs of stress

To obtain high qua11ty educat1on, there is need for 1ong term
planning. The avo1dance of peacemeal attempts wi11 decrease negat1ve

reaction and lead to better response to a course (Jansen, 1970).

Guideposts to Follow when a New Curriculum is Imp]emented

Down (1973) proposed a méthod for 1mp1ement1ng curricu]um ‘change
which included the following points: ) |
1. New proposa1s and p1ans must be organized at the proper .

~level of authority, often through curnnculum comm1ttee\
_presentat1on | _ | ‘
2. Se]ected‘classroom teachers are g1ven the opportun1ty to
; ‘know and understand new 1earning theories through competent
:1nstruct1on by competent authorities “These teachers would
then deve]op guides and handbooks su1tab1e for meeting
student needs. ' . ' |
3. P1lot studies are used to test curricJGum resu]ts andhto
assess parent, ‘teacher . and student react1ons to the\new
program ' '

4 workshops are he]d in centra11y located areas to~acquaint al
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teachers with the new curriculum, prior to adoption in the
~schools. | |

5. Sma11'workshops, organ1zed by teachers or through‘speeia1ist .

councils give teachers a chance to discuss, clarify and react
_to new ideas. s o a B
6. Art1c1es written in educat1ona1 pub11cat1ons by curricular
innovators will offer further clarification of objectives in
the new program.'

7. As need arises, specfalists can be called upgn;to.explain

and discuss curriculum 1nnovat1ons :

8. Teacher training institutions are organ1zed to trans]ate '

theory 1nto practical applicat1on (p.3-4).

Certain outcomes can be postulated when a program, such as Down
..(1973) has out11ned, is undertaken When more cons1stent and continuous
evaluation programs are used teachers respond more positively to new
approaches ghrough the use of the po]ittca1 structure to 1mp1ement a
new curr1cu1um. the proposed educational change w111 be more likely to .
be consonant with what 1s po11t1ca11y possible (Good]ad 1966) The
community approach to educat1on is supported by studies that 1nd1cate
school programs cannot be promoted effectively unless they are prOJected
| out of the classroom 1nto the living community (Curricu]um Innovat1ons
and Eua]uat1on, 1968) Teachers are thus able to take advantage of
qua11f1ed personne] to make learning a more realistic exper1ence "New
curr1cu1a also show trends away from one- sex-dom1nated subJect areas
which is consistent w1th the chang1ng status of women 1n society..

Taba (1962) a]so suggested a strategy for 1mp1ement1ng a new

curriculum.
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-1. There is experimental'production of pilot units by groups r"ﬁ
of teachers samp1ed to represent'the necesSary grade levels
-and the arrays of subject’ areas under consideration.

2. The pilot units must be tested in different c]assrooms and
under varied conditions to establish their'validity>and
teachability and to set their upper and lower Timits of
required abilities. - |

3. fhe modifications of the units must then be assembled into |
outlines which reflect the relevant principles and criteria -

o=

‘and to determine their feasibility in the light-of available
: ~
resources. : o7

. When a sufficient range of units is available, these must be

examined by competent curriculum deuelqpers,‘to determine
the'adequacy”and scope of the content. .At this‘tjme the
rationale for the selection, and'brganizatton'of the'who]e
pattern is determined. o .
- 5. The final step in the imp]ementat1on of a new curr1cu1wn |
| involves training large groups of teachers in the use of
units (p.456-460).

Taba's suggested guideposts for curriculum implementation begin

thﬁ///é deve]opment of spec1f1c units and then proceed to the mapping

‘tf out of a general scope and sequence for curriculum change

: Both Down and Taba agree that curriculun change r ‘uires ski]led
leadership. These 1eaders must be capable of modifying teachers attitudes

toward the'new program, ‘examine unwe]come alternatives, question the,

......
ot
.....

relevance of specific facts as usefu] know]edge.' Imp]ementing - -v//;/ft

a new curriculum involves conscious planning of~the'sequence of work.
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- A1l aspects of planning and work must‘eliminate fears and;threats to'ﬁ
teachers and create a ciimate in which changeiin feelings 1s both
possibie and comfortabie (Taba, 1962) - - I «,Mfi;

Role of Teacher Attitudes and Opinions in Determining
Course Content U o

a
-

Importance of Attitudes and Opinions

“An attitude is the predisposition of the individual to evaluate
some: symbol or object or aspect of his wor]d in a favorab]e or unfavorabie”
manner (Katz,-]967). Opinions as an 1ntegral part of attitude are the
verbal expression of an attitude\(Katz. 1967). When an attitude is
expressed in words, it gecomes an opinionprégarding“the feeidng an
) 3

5y
LY

individual perceives about a subJect
\ Attitudes can be interreiated because they may possess similar
refereuts (McGrath 1964). Those attitudes which are highly related
form c]usters with one another to form the total attitudinal system of
the individual, Because of this interrelatedness. attitudes are relative]yy
stable and change slowly, as once an attitude has been developed the \»-¥;.,
individuai resists changing his ideas (Sherif and Sherif, 1956) _
A Attitudes form the basis of all language !‘d communication
.(Aliport, 1967). In them is implicit all finished ‘'socfal behavior: and
through them practically all social adjustment is completed  The concept

lof attitude therefore, .offers a theoretical expianation for sociaily

significant behaviors

..

Effective Methods of Changing Attitudes -and Opinions ’

Attitudes ‘and opinions must be identified so that. negative
attitudes can be changed and positive attitudes and opinions can be _.

3 neinforced If conditions are positive a person wi]i approach the subject
o N

~ - B BB



or behayior again. Conyersely, wﬁgn experience with a'subject:is

followed by unpleasant circumstances, the probability that the subject 'v//’ L

wiii=be'approached in the future 1is reduced (Mager, 1968).

Attitude change occurs when the individual accepts conceptsv
"~ that incorporate some new ideas into his'existing‘attitudinai-system~but‘
is not a comp]ete antithesis of his present beliefs (Kiesier, Collins and
) Miller, 1969). New concepts therefore must have their basic core rooted\\
partly in what has been accepted in the pastnas well as providing a new’
direction for thinking to progress Since Modern Living is a new area
.of the Home Economics curricuium it may be that ‘teachers have negative
fee]ings, because the approach used 1n acquai ting teachers’with the new
area was not ‘conducive to his present beliefs.

/

The response to any attitude measure As dete;mined partly by" the

attitude in question and partly by'other' evant factors (Kiesler,

Collins and Miller; 1969) It is never possi to present an attitude .
object in complete isolation any response to the attitude object contains
'contributions from other e]ements 1n the measuring situation. Yeacher

attitudes and opinions of the Modern Living area will thus be affepted not

»voniy by the curriculum guide itself, ‘but by the student interest in the Jg,g,;

topics, the amount of background training the teacher has had in re]evant

' areas, the amount of preparati\n\time the teacher has to research the

o

subject- matter and the vaTue the teacher sees in the topical areas. This' ’

o

,impiication demonstrates the complexity ofﬁattitude chahde and must beﬁ .

kept in mind. uhen an' 1ndividuaﬂ attempts to 1nf1uenee another person’, s “\tj

(s

bel{efs, feelings or-motives (Mager, 1968). . . - ”
For effective attitude change the above discussidn suggests. eg

1 ‘the teacher and student must percedve Nodern Living as being

. relevant and meaninngi for. them to pe concerned B

a o
LI ‘V‘O’

‘. B
. ’ . . -
: - . o
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31
. o ,
2. attitude change is very complex and all facets relating
to attitude must be considered ) .
, The assessment of teacher opinions regarding Modern Living

is one way of determining how teachers perceive this .new area of the

'_home economics»curriculum Once these opinions are. identified, 1t may.

‘ be possible to change the conditions causing negative feelings and support

the conditions causing positive feelings.
Self-Report Measure of;Attitude and Opinion

Suitability of Measure to Research Questions

+ and able to. report, regardless of the amount and’ kind of interpretation

the data is subject to:

In 1925, Allport and Hartman published an article which proved
to be the first step in a series that led: to techniques for the
quantification of attitude measurement. Rather than probe directly into*
the underlying attitude, they asked the subJect which opinions best

. characterized his attitude Thurstone (1929) p01nted nut that opinion |

statements couldlonly be used as a method of diagnosing the underlying .

*‘/'attitude &nd not the attitude itseldf.

Self—reports may ‘or may not be taken at face value, because of "

‘u 4

"the, many factors influencing the way a person could,respond to questions'

'regarding his opinions, beliefs, feelings and motivations Self-report

measures can ordinarily only obtain material that the subject is willing

e,

"For years controversy has existed as to whether these verbal

"Jreports are valid According to ‘Selltiz (1959),”self-reports do provide
" the investigator w1th information that could otherwise be obtained, if at

all, only by more time- consuming methods



*
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o As psychoana]ysts have pointed out, many individuals are not
aware of their opinions and beliefs and therefore cannot report them
Feelings and perceptﬁons may only become apparent to the self in an
inteliectua]ly comprehensible form as theoend result of an involved
process of inference (Selltiz, 1959). Despite theiiimitatiohs_of.
self-report it is both possible and useful to obtain an individual's
account of his feelings toward an object because it offers one method”ar

for measuring an attitude or feeling toward a particular subject

(Kiesler, Co]]ins and Mi]]er, 1969; Selltiz, 1959). A self-report
method of co]]ecting data was used in this study. '

~ . . A

Mailed Questionnaire vs Interview Method of Se]fékeport

Although questionnaires and interviews place heavy reliance upon

~ the validity of written reports, there are a.number of differences between

the two assessment measures. Questionnaires are less expensive procedures

than 1nterviews in that they can be sent to a wider sample, can be
administered to 1arge groups - simultaneously and through. standardized

question order, ensure some uniformity from one measurement situation to

another (Se]iitz, 1959). Another advantage of the questionnaire is that

it 1ncreases anonymity and the individual may feei freer to express

opinions .

Interviews have shown that they usuaiiy yieid a better sample of

the general popu]ation The interview is much more flexible permitting

i

exp]oration of areas where there is littie basis for knowing either what

. questions to ask or how to fbrmuiate them (Se]itiz, 1959)
Studies have been conducted to determine which se]f—report
measure is more vaiid Sears (1965) compa;ed the interview with the/

questionnaire on aspects of chiid rearing practices He found<a .
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questionnaire measuring the attitudes of mothers touardjchiid'rearingue,
practices was superior for inter-group comparisons, while an interview
was more successful in explaining antecedent-consequent relationships
within groups. Walsh (1967, 1968, 1969) provided firm support for the
hypothesis that the’questionnaire could obtain'personal‘information

as adequately as. the ‘interview. Earlier, Alderfer (1967) assessed the
validity of the interview and questionnaire methods by the multi-trait,
mu]ti-method procedure of Campbe]] and Fiske (1959). The relatively ¢
high convergent and discriminant validities suggested that this aspect

| cou]d be equa]]y amenable to either interview or questionnaire methods
(Alderfer, 1967). Evidence therefore, has indicated that for adults, the:
- ‘interviewfand questionnaire could be interchangeab]e as methods for
gathering information jn many instances. The research findings thus
validate the assumption that the questionnaire is a "suitable measure for
gathering\information and yields results no less favorable than the |
.anterview method. The questionnaire method of self-report was used

:in this study. ' _ .

T o ' ‘
Summary - o '

Pl : N

Home Economics has been concerned w1th meeting the needs of
family members. Originally, the diSCip]ine was an applied science but -
in 1959, Home Economics was redefined to incorporate economic, psycho]ogical
and SOCiological theories jnto its framework thereby changing the
structure and function of the subject to a mu]tidiSCiplinary approach.
Curricu]ar changes occurred both in Canada and the United States as a  _
result of this~new emphasis in Home Economics and many varieties of

T

programs were developed.
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Since learning for effective family 11v1ng should not be Ieft

to chance, family 1iving skil]s must be studied and discussed through

,fedQCational programs ‘Modern Living, as one component of the Home

| EdonomeS curriculum, offers students a chance to learn how to accept

e

£
respons1b111ty in family situations and to prepare them for future family

" roles. Units in human development and the family, management and housing

)
have been conceptually planned to ass1st students at their various stages

of development.
| Housing and management university courses‘have been available for

_teachers for a number of years, but a review of the 11terature 1nd1cated

“that teachers felt inadequately prepared‘to teach human’ development and

family 1ife education because su1tab1e courses have been unavailab]e
In Alberta, a Family Studies maJor was not 1naugurated until 1970 and a
fam11y life educat1on degree has not been des1gned »

Teacher preparation for family life programs has or1g1nated

mainly from workshops and 1n-serv1ce sessions. Ideally, training shou]d

. be instituted at the college level and every teacher be requ1red to have

~ continue to be a major method of teacher preparation.

some background in fam11y studies Some- universit1es are offer1ng
preservice teaching courses 1n human development to assist future

teachers in effective communication methods, but most courses are

'optional for *students.

In service training for family life teachers has proceded muchv
more rapidly than preservice methods The qua]ity of in- service however,
is often variab]e, depending upon the selection 'of the seminar leader
But 1n-service training is fu1f1111ng a much needed role, and until |

academic inst1tutions_produce sufficient graduates,-1n-servjcegw1J]

M R4

Lack of trained teacher personnel constitutes one problem in
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1nterview methods.

35

successfui implementation of a course. As well, the introduction of

a new course, may not dain tota} acceptance by the teachers because not
all individua]s accept chgsge at the same rate. Curricuium changes also,
may be prevented from occurring due to public anxiety or lack of financial
support. Care must be taken in implementing a néw prognam to reduce areas

of stress and maximize the teachers' fee]ings of security. Guideposts for

,successfu] program implementation have. been proposed by professionai

experts in an attempt to eiiminate teacher fears and create a climate

conducive to developing positive teacher attitudes toward new curricu]a.

Attitude change is a complex phenomena,and care must be takenvto

ensurevthat new ideas are perceived by both teachers aand students as

.being benef1c1a1 and meaningfui to them.

Since Modern Living is a new division in Home Economics, this

~

study was an attempt to probe teacher attitudes related to this area.»

v0p1n1on statements were used to determine underlying attitudes of teachers

Atowards the Modern Living course. The questionnaire, as one type of

se]f-report method, was chosen to eiicit the desired information, since

research findings have indicated results no 1ess favorable than :

{
i



CHAPTER 111
 DESIGN OF THE STUDY
Overview

This chapter describes the rationale that w$§ used to collect thed
data, select the sample, the method of instrumentation and the validity
and_reliability of the instrument. Data collection-procedures are

explained and the methods of analyzing the data are identified.

o

Rationale for the Method of Data Collection _ A

: An 1nstrument was designed to prov1de answers to the three major
questions in this study: ' |
1. What feelings do teachers hold ‘in relation to the Modern
Living Curriculum? L | _
\ 2. Are. teachers adequately prepared to teach Modern Living
concepts?. ' S ,o‘
3. Is Modern Living fulfilling a studenttneed~thatgis not
. found in other disciplines; ' - |
" -The nature of the questions determined to some extent the R \
',primary format of the instrument. - The opiniOns to be expressed by the - \
| sample represented verbal expressions of an attitude.toward aspects of
the Modern Living curriculum in Home Economics A questionnaire had to
* be designed which would measure the strength of these opdnions |
. An attitude lS a predisposition to evaluate some symbol or object
in a positive or negative fashion (Katz. 1967). To express an opinion
- about anfobJect or symbol, forms part of the attitudinal system of thati

' individual; ‘The opinions therefore, that were'SQlicitedlfrun the

e T 3



. sample, inc]dded those fron the affective and cpgnttive‘domains:m'{hewniw%;
responses represented the feelings Pnd beiiefs assocfatediwith the op1n1on
and the respondent's reaction to the statement waSAmarked-pbsftiyejy or |
negatively. “ ) | o ‘
'Thevtype-9f~respdnses~expected,.sdggested.the use'pf'Ltkert-type, |
items' (Selltiz, 1959). In such an‘instrument, the subjects are asked to
"respond to each item in terms”of severa1'degrees of agreement er
disagreement, i.e., (1) strongly agree (2) moderately agree (3) undecided
(4) moderate]y d1sagree (5) strong]y disagree
Since teachers wou1d be requ1red to vo]unteer time to complete
‘the questionna1re, a Likert-type instrument was v1ewed'as one which
wou1d'encourage their participation‘ Forcind respendentS'aISO to ahswér
according to a set of items would provide ease 1n deciphering responses
To limit the confuswon that m1ght be caused‘by us1ng separate answer
_' sheets for the results,. the quest1onna1re that was developed included”

1nstruct1ons.on how to answer the-statements and teachers were asked

to recprd.their opinions directly on the survey sheetr

~—7 Identifying the.Sample

| The ‘sample selected for this investigation consisted of junior‘

~ high Home Econom1cs teachers in- Alberta. - A 1973-74 1ist of Home Ecoh‘omi'csj
' teachers in Alberta was.procured from the Provincial Consu]tant in Home o
, Econom1cs Not all schoo]s designated the teachers according to the

_Jun1or or senior ‘high category Junior h1gh school . teachers and names |

of teachers where Junior high c]asses were. poss1b1y being taught made up

‘the population from which one “hundred and twenty—five subjects were

randomly drawn. |

Backgreund da®a requested from each subjeCthin‘the duestiennaire

°



\ '-1ncnuded'age, marital status,‘schoo1 locatio years of teacher
“experience, years of:trainings Tength‘of time ce attended univers1ty,
;'number of courses taken which related to Modern L ng, maJor area of

specialization at universitx‘,minutes of preparation Lime per week at

~school, courses other than Home Economics which vere taught, whether Home

Econom1cs was an opt1on subject for school students and whether there was

- .an 1nterest 1in registering for a Modern Living credit course at

university‘(AppendiX)e - | "

Design of the Questionnaire

bR —

~ Structuring the Instrument

Al
Ed

‘Having defined Modern Living as'one component of theJHome
~ Economics curriculum, which includes three major concepts;ﬁ Human

Deve]opment and the Family, Management and Hous1ng - the, 1nvestigator

used ‘the Home Economics Curriculum Guide (1972) as well as teacher
statements collected 1nforma11y through 1nterv1ews as descr1bed in -
Chapter One, as a basis for writing items to present teacher op1nions
of Modern Living » . n
Part I of the questionnaire was designed to co]]ect opinions. of
teachers regarding Modern Living in relation to: B
| 1. the feeﬁngs teachers hold in re]at'lbn to the Modern
| Living curriculum v
2. the teacher preparat1on that 1s necessary to teach .
~ Modern’ Living concepts ,
3. /the teacher assessment of whether Modern Living is
-fu1f11ling a student need that is not found in other™
" subject area d1scip11nes ' o -

“rPart II of the questionna1re was designed to solicit background

3

_." o
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1nfonnat1on about the teacher, to determine if teachers with different
tra1n1ng, qua11f1cat1ons, teaching experience, age, or teaching '
Tocation would influence their opinions regarding Modern L1v1ng T0‘giwe | "
7 teachers the opportunity to express more direct feelings toward this
area, Section B of Part II 1n the questionna1re»was de§E1oped using- -
: open-ended questions, to estab]ish the amount of Modern Living being
taught in classroom situat1onsw' It was fe1t that teachers might better
express a part1cu1ar view when given space to do so, as compared to ‘the
first ha]f of the quest1onna?re where teachers respond to a lTimited set
of choices. Teachers were a]so given space to specify areas of specific
difficulty as well as-to add any general comment.s that were pertinant to

L]

“their feelings and beliefs in relation to Modern Living. I

Panel offAuthorities Consul ted

ThevftrSt draft.of'the questionnaire was sent to a panel of six
s experts 1nc1ud1ng spec1alists in attitude assessment and in Movern L1ving
concepts '~ Panel members were asked to assess whether the quest1onnaire
answered the questxons 1t was designed to measure The members were -
Dr. D1anne K1eren, Chairman of Fam11y Studles, Un1vers1ty of A]berta,
Dr. Anne Kerna]eguen, Cha1rman of C]oth1ng and Textiles, University of
‘A1berta, Dr. Heidi Kass, Assoc1ate Professor in Secondary Educatlon,
'Un1vers1ty of A]berta, Dr. A1 Olson, Associate’ Professor in Secondary
-Educat1on, Un1vers1ty of Alberta; Dr Jon M1tche11 Assoc1ate Professor .
in Educat1ona1 Psycho1ogy, and Mlss Bernelce McFar]ane, Provinc1a1 ;
" Consultant in Home Eco omics. ‘ e | P

A : - o .
Rev1s1on of the Quest1onna1re

| Follow1ng suggest1ons of the panel, the questionna1re was revisedQJ\,;

Nords and phrases were changed to reduce the ‘number .of items that were

- | - . _ »
o . K R
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biased in a negative direction S0 that there were approximate]y half
positive and half negative statements in Part I of the questionnaire

Questionnaire Pretest

In order to determine the readabiiity and acceptability of the

instrument, a pretest was conducted. The P t1c1pants included four

Home Economics teachers in the city of Edﬂ67:on who were teaching or had
taught junior high school Home Economics in the last two years, one
supervisor of Home Economl:saji;ﬁalgary and one Home. Economics consu]tant
in Edmonton. graduate student in Secondary Education was also asked
.for his opinion to determine whether’ the questionnaire was constructed
in such a manner as to ensure the highest number of return resuits

| Partic1pants in the pretest were contacted by mail or in person, and
asked to complete the questionnaire and add any . comments deemed necessary.
In examining the results of the pretest certain questions had to. be
reworded and ambiguous or biased statements were changed to clarify
meanings. Part I and Part II of the questionnaire were reversed to focus
the attention of the sample on the teacher opinion section of the
questionnaire. '

Items in Part I of the questionnaire. as revised and renumbered,

are’ grouped according to major questions they were designed to answer
in Table 1. -

Assumptions of the Instrument = . " - A -

 The use of the "Modern Liv1ng Home Economics Survey" as a data /
! /

A nhcoilections 1nstrument was based on the following assumptions o /_
1. The survey represented a. composite of the major fee]ings /: o
/W

__”and beliefs which teachers hold in re]ation to Modern Li

2. The teachers answered the questions based on their pers na]
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experience and feelings as opposed to_stqted feelings and /
_ attitudes of other teachers.‘ f

3. The teacher's ego involvement was fiinimal. It was assumed
that parficfpants would realize that honest answers were
necessery to contribute to reseahch_qnd that‘ghe teathers
would have favorable attitudes jn regard to the importance
of the research.

4,‘ The se1ection of teachers on-a random basis would give
resul ts which.wou1d characteristically assess therop1n1ohs

of the junior high Home Economics teachers in Alberta.

® |

Table 1
Classification of Quest1onna1re Items
S Accord1ng to Related Opinion Area. P
Opinion Area o Questionnaire Numbers
T~ \ _
Teacher opinian regard1ng the 2,3,4,5,6,7,9,11,15,18,19,20c,
Modern Living area i ~ 21,23,25,30,31,32
Teacher opinion regarding the. 10,13,16,20b,22,24,29

need for background preparation

Teacher opinion regarding student '1,8,12,14,17,20a,26,27
need for Modern Living. -2’ . _ ,

‘Validity of the Instrument .

Va11d1ty is defined as the degree to wh1ch a measuring 1nstrument

actua]]y serves the purpose for wh1ch it was 1ntended Validity is the -

most important characteristic of a. measuring 1nstrument, for if the

. 1nstrument is not adequate]y valid, it is of no value.

The quest1onna1re was de51gned to determ1ne the teachers op1n1ons

in he]ation to the Modern Living aspect. The only k1nd~of ya1id1ty the

\e
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researcher attempted to establish within the framework of this study 'was -
. content vaiidity The extent to which an 1nstrument has content vaiidity
will depend on how well it samples certain types of situations or subject
mattera(Ahmann'and Glock, 1971). To the degree that the sample is not /
representative, the test lacks content validity To obtain content -
validity for this investigation, the literature was surveyed to obtain
the most current information on training needs for teachers in Modern
. Living as mei] as subject content that was reievant for a Modern Living |
course, The questionnaire was assessed by alpanei of six authorities who
| had had experience in the field of Home Economics or opinion assessmenv
They checked the questionnaire for inc1u51veness a~d according to their

o

suggestions, alterations were made.

Reliability of the Instrument
=

Reiiability refers to the extent'to which similar findings would

be obtained if the co]]ection of evidence were repeated Opinion surveys
are not” considered highly reliable because test-retest mea5ures do not
always yield a high degree of accuracy. Care was. taken however, to make
each item as easi]y understood as possib]e ‘The questionnaire was also
pretested by a sample of six teachers before the data was collected. By
reducing ambiguity of words , the likeiihood of respondents interpreting
items differentiy from gne time to another wou]d be as low as possible. -
If repeated measures of the opinions had been taken, the subJects

would be likely to interpretuitems-the same way every time

‘Collection of Data

w

The questionnaire, a covering 1etter and an addressed stamped

return enveiope, was sent to the random sample of Home Economics teachers
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- in Aiberta ‘ Two weeks later, a reminder letter was sent to each teacher
‘who had not returned the questionnaire Inc1uded with the reminder
covering Tetter, was ‘the questionnaire and an addressed stamped, return

. envelope Sample copies of each of these letters and the questionnaire

' appear in the Appendix

i

Ana]ysjs.of the Data

) ; 3
All 1nformation obtained from the quest1onnaire was transferred

to computer data sheets then typed on computer cards Frequency counts
and percentages were o tained to 1nd1cate the d1str1but10n of responses
; of the total sample of each’ item. | A o )
| Cross tabu]ations were conducted on selected pairs of varlables d
+where such’ 1nformatjon was expected to explain variance 1n responseﬂto
individual items. /Chi square tests were also conducted on selected
pairs of variables to test for 1ndependence of the variables where
~ expected frequené1es were su¥“icient to permit re11ab1e use of the test
The ch1 square is a test of association wh1ch is used to
compare’ observed with theoret1ca1 frequencies | If the differencéé between
the observed and theoret1ca1 frequenc1es is s1gn1f1cant, then *t 1: ;,
poss1b1e to assume there is a relat1onsh1p between the two frequenc1es
(Ferguson,’ 19gb) Differences at the .05 and 01 level will be reported
Cross tabulations and. the chi square test were used on pairs of
var1ab1es where one or both variables cons1sted of nomina1 responses
The Pearson Product Moment Correlation Coeff1c1ent was- used
to measure associat1on between pairs of variables wh1ch had cont1nuous

response measures (Ferquson 1966). _ ' ’ o



. ; o Summary ) ) , T

An 1nstrument was des1qned to measure the oplnions of teachers:

3

.reqardinq the Mddern L1v1nq\area of Home Econom1cs at the Jun1or high

‘school Tevel. The survey which resulted was: d1vided 1nto two sections

}

. Part 1 1nc1uded statements re]at1ng to the ways in whlch teachers might
perceive the area of Modern. L1v1ng wh11e Part II dealt with teacher
bacquound infonmat1on as we1] as five open-ended questions on specif1c :

aspects of Modern Living The quest1onna1re was pretested ‘thef revised

: accord1ng to recommendations of a pane] of experts and a p110t q&oup of

teachers. r%ﬁE. ‘ o ) T
' , The samp]e,for the study was randomly se]ected from a 1ist of"
, Home Economics teachers in Alberta and the survey was ma1led to 125,

fteachers. Results were analyzed by selected descript1ve and 1nferent1a1

- techniques.

‘ . ¢ o
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CHAPTER IV
.Date Analysis and Discussion of Results

Introduction ¥

oy

The responses to the quest1;nna1res are reported in terms of
Backgrgund Information, Teacher 0p1n1on regardlng Modern Living Top1cs,
Adequacy for Teaéhing Modern Living and Estimate 'of Students' and
Teachers Need for Modern L1v1ng Concepts. |

One hundred twenty f1ve questionnaires were sent’to random]y
se]ected Home Econom1cs teachers in A]berta of theSe 90 were returned.
and 86 were usable. This const1tuted 69 per cent of the total sample
returns. No reason can be given for the K} per cent who d1d not reply. A

mail strike occurred following the sending of the f1rst cover ]etter and

questioﬁnaire. " This may have had a detrimental effect on the number of

returns. L : R ' ’

Background Information

]

‘ Freqqency'diStrihutions and percentages were ca1cu1ated‘for each
of the background variables. Twent&-six per cent of the teachers were
+19 to 24 years old, 34 per cent were 25 to 35 years old, 21 per cent were
36 to 45 years and 19. per cent were over 45, ’
waty per cent of the teachers were marr1ed Teachers who were
single or no longer marr1ed const1tued‘40 per cent of the samp1e
According to schoo] 1ocat1on,‘53 per cent were teach1ng in
‘fcenters of less than ten thousand populat1on,; The remainder were employed
jn Aioertehcities: " | -
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Academicai]y e1ght per cent of the teachers had three or less
years of trawning, wh11e 69 per cent 1nd1cated four years of training
beyond h1gh school. Twenty-three per cent of the teachers. had five years
or more university tra1n1ng 0f the tota] samp]e, 75 per cent of the |
teachers had taken cred1t courses or graduated from university in the
last three years Twenty-one percent had been away from un1vers1ty\from
four to ten years while four per cent of the samp1e had not upgraded
their educat1on “for more than e]even years. ' |

o A1berta teacher qua11f1cations have been raised to require three
_yeérsgof un1vers1ty since 1970, and-this may account for the high'percentage '
of teachers: who have attended univers1ty -in the last three years Home\ ‘
Ecohomics teachers, however, also seem to be furthering their professiona1 L
training since. a]most one quarter of the sample have at least four years
of-training beyond high school. -This would 1nfer master's degree or
‘graduate dug]oma work, 1n many 1nstances,s1nce there was’ on]y a three
year Home Econom1cs “degree program when the samp]e was comp]et1ng
-undergraduate work. .

At‘unfversity, the general program was taken by 75 per cent of
the teachers Clothing spec1a11sts totalled 15 per cent of the sample -

while seven per cent maJored in the foods program Three per cent of the

.samp1o had a psychology background

“'l The ~igh percentage of teachers in the general program may be
" accounted ior by the _ that this maJor 1n Home Econom1cs cou1d be
fol]owed.by a yee o Aeaion wh1ch would perm1t teach1ng in the Alberta

‘system C1oth1’nr and iocds specialists required an add1t1ona1 year to
obtain courses in areas o7 Home Econom1cs outside the1r spec1a11zation
In response to be1ng asked the number of courses taken related

" [
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to Modern Living, 16 per cent of the sample indicated no previous
background. Twenty per cent had taken one course at univer51ty which
would be of ass1stance in teaching Modern Living and 25 per cent of the
sample had taken two courses. Th1rty -nine per cent of the teachers felt
they had participated in .three or more courses benefic1a1 to them in
teachtng Modern Living.

The study of the family has been an area close1y.re1ated to Home
VEconomics. Actording to the Vanier survey (1971) however, 42 per cent
of the fam11y 1ife teachers indicated no prev1ous training in re]ated
' Fields. In Alberta, 83 per cent of the Home Economics teachers felt .
they had attended at least one. un1vers1ty course which wou]d benef1t
" them in teach1ng Modern Living. Even so, 67 per cent of the samp]e
1nd1cated an 1nterest in reg1ster1ng for a university credit course, if
it were made ava11ab1e. This wou]d substant1ate Evenson s study (1973),
in which 95 per cent of the teachers in family ]1v1ng destred more
academ1c tra1n1ng ‘

For 59 per cent of the teachers, Home Econom1cs at the junior
h1gh level was an option subJect for students in the school. For the
students who took Home Econom1cs as An option subject, it might' be
speculated that these 1nd1v1duals m1ght be more positive 1n the1r att1tude,
toward the discip]ine'since they may show more 1nterest=1n the top1cs,
hav1ng been allowed to choose their options. |

F1fty five per cent of the teachers indicated that they had less
 than three courses to prepare outs1de of ‘the Home Econom1cs d1sc1p11ne
Seventeen per cent of the teachers had less than 40 minutes preparat1on
t1me per: week wh11e forty-f1ve per cent of the sample 1nd1cated between ¢
k40 and 120 minutes of preparat1on tlme in a week Th1rty-eight per cent:

‘ noted ‘more than two hours a week to be devoted to 1esson preparat1on ,' .

: . - ) H R
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time It COu]d be speculated that, for.the majority of the teachers
surveyed, time should be availab1e to them for preparing a new section

of the curriculum. , j
' ’ |

Teacher Opinion Regarding Modern Living .

Likert- Type I tems ‘ o h/

Three spec1f1c quest1ons were designed to measure teacher
opinion towards the Modern Living curriculum. Statements related tol
" each question were randomly assigned. to Part 1 of the quest1onnaire
which was developed to ascertain teacher feelings in relation to the
various aspects of the curricu]um Percentages, and frequency distributions'
were computed for each 1tem ' o
‘Table 2 denotes the part1cu1ar questions and the re]ated statements

in the questionnaire wh1ch assessed teacher op1n1on regard1ng‘Modern Living..

Table 2 : . '
Teacher Opinion Regarding Modern Living - .
: (L
Quest\on - _ - ' , Related Statements
- Does the format and content of the v 2,4,5,6,20c,21,25°
. curriculum make it difficult to make , -
optimum use of the course? _ . ,
" Are 'the resources available to 9.11,18,19,23,31
teach the course? s : T
Are teachers 1nterested in Modern o ~3,7,15,30,32

Living topics?

-

CurriculUm Format and Content
Teachers were asked to assess the1r fe 11ngs in relat1on 10

specific content areas and the format arrangement.;n the curriculum guide.»‘

Ty
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N : L S :
The specific items with the responses for each statement are included

in Table 3. Strongiy Agree and Agree responses were collapsed to an
Agree Category. Similarly; Strongly Disagree and Disagree‘responses‘

were co]]apseﬁlto a Disagree Category.

Table 3

Response to Curriculum Format .

‘Percentage Response

Ttem - | .“Agree © Undecided Disagree
There $hould be no maJor craft ‘ ' - e e
section | 28 : 18 : 54 .
The "suggested activity" column L S
is of benefit 70 L. .16
Many topics are difficult to -
communicate 63 | 15 B 22
It is difficult to find cont1nu1ty '
in guide 39 : 24 LA

[
Guide. &gesn 't offer enough
suggestions for practical -

‘applicat1on v 67 11 2
The-1nc1us1on of all columns in -

~ guide essential 46 8 36
Guide easier to use if it were - - ’ ' o o
shorter » 46 17 37

|

" Fifty-four per cent of'the teachers fe]thcrafts should be

1nc1uded in the Modern Living. sect1on of the curriculum while 28 per

| cent did not feel craft projects should form a major port1on of the program

The old Home Econom1cs curr1cu1um used crafts extens1ve1y in develop1ng
: student sk1lls The new curr1cu1um de—emphas1ses this aspect. Craft

prOJects are only mentioned in the Hou51ng sect1on of Level III in

Modern Living. From the results of the survey, teachers still seem to

feel this'is‘an area which should. be 1nc1uded in the currﬂcu]um_

T
sl
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The "suggested actiyity" column in the. curriculum was considered
“to be beneficia] by 70 per cent of the teachers and assisted ‘them 1n
Tesson preparation Even though the suggested activities in the guide
were he]pfu] to teachers, 63 per cent of the teachers stated that Modern '

Living topics were difficu1t to communicate to their classes. It may be
~deduced - that" the activities suggested in the curriculum assist teachers

- in directing. thelr c]assroom activ1t1es but because the course is an |
1nnovation, teachers may not have had sufficient experience in deve]oping
communicat1on skills between themse]ves and their students in implement1ng
‘Modern Living. topics and therefore find 1t diff1cu1t to interact effectively,
‘ A chi” square test was conducted to test for independence between '
the years of teaching exper1ence of teachers and Modern Living topwcs

which were d1ff1cudt to commun1cate to students The test was_not.

- stgnificant (x -15 27, df=12 p=.23). There is no reason to believe
therefore, that there is a re]at1onsh1p between the length of time a teacher.'
has been teaching and the amount: of d1ff1cu1ty experienced in communicat1ng
Modern Living topics to students.

One quarter of the teachers were unce, ta1n as to the dlff1cu1ty
*jnvolved in f1nd1ng the various sections of t{e Modern L1v1nq curr1culum
Th1rtyrn1ne per cent agreed it was d1ff1cu1t to find cont1nu1ty in the
gu1de because the area was d1v1ded into three separate sect1ons in the |
curriculum. Th1rty-seven per cent of the samp1e did not find continu1ty
in 'the guide a problem ‘

Th1rty-seven per cent of the teachers found it d1ff1cu1t to
na1nta1n class 1nterest in Modern L1v1ng because the guide did not offer
- enough suggest1ons for»pract1ca1 app11cat1on. Twenty-two per cent of the
. sanble fe]t the guide did.offer enough practical 5uggestionsy |
Eachlﬂodern Ljving concept'was broken down into'seven categoriesié

-r
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in the curriculum guide. These were: conéept,‘subconcept,;
generalization, objectives, suggested activities teaching'aids 2
and ‘evaluation. Forty-six per-cent of the teachers agreed that
'1nc1u51on of al] these co]umns in the guﬁde was essent1a] for optimum
- use of the guide. Thirty-six per cent of the teaphers fe]t not a11
columns -in the gquide were necessary;‘ It may be specu]ated that |
teachers who did not'thinkoall.columns in the quide-were essentia1
-were not making total use of all parts of the curr1cu]um as it is
‘now written or it m1ght also ind1cate that these teachers preferred
to be creative and use their own 1deas rather than the curr1cu1um
gu1de or it might be that the suggestions.in the guide did not f1t
the school community. ' A
Forty six per cent of the teachers agreed that the

curriculum guide would be easier to use if it were shorter in -

. length. Th1rty -seven per cent of the teachers did not agree with

this statement. Curr1cu1um length had been seen as a possible
‘reason why teachers were not adJustlng to the Modern L1v1ng sectlon
‘SInce t1me is often a limiting factor in deve]opnng new ]esson
plans.

When a Pearson’Product Moment Correlation Coefficient was
used to test the association between the minutes of preparat1on
time per week and whether teachers thought Modern L1v1ng was -
1mportant enough to spend one-third of their year on it there_
was_a positive relationship noted (r=.36). This indicated.that ; ‘o
| asdteachers have more time to develop Modern Living Objectives,,:
there is an increasing 1iklihood that teachers feel Modern ‘

]



Livingiis‘important enough to spend onegthird of;theirwcourSe'year; .
on it. ‘ B |
Available Resources ;

. It was specu]ated that if teachers did not find resources
f‘-avai]ab]e to teach Modern Living they wou]d be neqat1ve1y oriented
toward teaching the disc1p]1ne Tab]e 4 shows the related 1tems'
inlthe questionnaire and-thevproportion of responses~in relation
to;whEther:or not resources were avai]abié‘to’teach Modern
Living. = 0 - | |
Table 4 -

" Response to Available Resources Items

- 5

Percentage Response

. Item Agree = Undecided Disagree
Community resources are feasible - 38 22 . | 40
Audio- v1sua1 equipment essential ,-" 84 12 4
Teach1ng aids available - 28 14 . 58
~ "Home Ec I and II" useful ' ' 49 - . 22 : 29
"Teen Horizons" textbook not relevant = = 27 3 &
Students find textbooks appealing | 27 ‘n.$§8 ) 25

I

Th1rty-elght per cent of the teachers agreed that commun1ty ,3

A resources for teachlng Modern L1v1ng were feas1b1e white 40 per cent
be11eved4resources were not access1b1e. The,Modern L1v1ng,curr1cu1um‘
suggests the use of community personnel to be invited to class for
profess1ona1 treatment of spec1f1c subJect matter, service centers to
vvslt and field trips that could be undertaken S1nce some areas of the
provincn miqht be handjcapped in~notjbossessing-the suggested rCsources,

* .
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it was fe]t that this could pose & problem to teachers 1n fulfilling
Modern Living requ1rements. ‘When a chi -square’ test was conducted to test
Mfor independence between the feas1billty of commun1ty resources and the
location of the school, the test was not slgnificant i& =2.1, df=4,
p- 72) There is no reason therefore,to believe that rural school
locatibns have more serious resource problems than urban centers.
Eighty-four per cent ot the sample agreed that audio-visual
equ1pment such as prOJectors, f1lmstr1p mach1nes, tape recorders and
record players, was essent1al in fulf1ll1ng the requirements of the -
Modern Living program. On the other hand 58 per cent of the teachers
felt that many of the suggested teaching aids such as textbooks,-
illustrations, films, filmstr1ps, tapes, loops and records were not

available. Lack of money_to buy the resources or‘1nabillty.to'procure the

~aids from such resources as the National Film Board, book publishers, or

other teach1ng aid outlets may be a reason for lack of suff1c1ent teaching

aids being avallable ' ‘ o Ty,

.. Home Economics I and Home Economics II by Yvonne Brand,vwere the'

suggested textbooks for Level I and Level IT of the Modern L1vlng program.

Forty-n1ne per cent of the sample agreed that these textbooks were useful

R

while 29 per cent d1sagreed w1th/this statement

Forty-one per cent of the teachers felt Teén Hortzons by Lew1s,

Banks and Banks, was relevant to the needs of students for Level IIT of
» " ' N [

_Modern: Living. Forty-eight per cent of the. sample'were undecided as to

whether the: students found the textbooks appeal1ng It might be speculated ‘

that teachers weﬁifyncerta1n of student responses -to .the- textbooks because

students have not’ had. adequate exposure to the books Generally,
1ndiv1duals develop a "middle of the road" pol1cy ‘when they are unsure

of the inherent worth of an obJect and this may be the case in the

/
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students appea1 for the textbooks 1tem. The availability of money to.
buy textbooks in a school d1strict may place restrictions n the number-
. of books that can be purchased in a year and teachers may /not have had

sufficient funds to purchase class sets.

. M\
o«

Teacher Interest

Individua]s must be pos1tive1y or1ented toward a subject to attain

_maxImum success in ach1ev1ng the des1red goal (Mager;/1968) Teachers *

must therefore have an 1nterest in the topics discussed, so that students

wiJl feel the subject 1is worthwhile and necessary. Conversely, negative

teacher -interest w111 result in poorly deve]oped esson plans and poor

'student response.
. -

Table 5 designates the 1tems in the qu st1onna1re. as well as the
proportlon of teacher Fesponses in each category, re]ated to teacher

interest 1n,Modern L1vjng.
i
Table § /

/
Teacher Interest

Item . Percentage Response
‘ - Agree “Undecided D1sagree

@

A

Top1cs of interest to teacher 84 » 5 N

‘Home Ec.should be conf1ned to foods i

and ¢lothing - / 13+ 5 -82

Like conciseness of old curr1cu1 mo 38 24 -~ 38

Like old curriculum 200 -. 35 a5
3 3 29

Gives fee]inq oﬁuéccomplfshme,t

N

Eithy-foUr percent of thé teachers indicated that Modern Living
topics were of interest.to them. Eighty-two per cent of the sample fe]t

---Home Econom1cs was more than a course of sewing and cooking. skills.



: Living._ The following questions were:asked:
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" This is in accord with the St1nnett; Choplin, Goolsby, Hindeman,

Winters, Creps, Lamdin and Parker (1971) study which recorded 70

per cent of the respondents associating Home Economics equally with

all of its subject matter areas; not only cooking and sewtng areas.
Thirty—eight ﬁer cent of the sample liked the conciseness of

the old curriculum wh11e 38 per cen;eﬂ' ggreed with_this statement. //

Twenty per cent of the teachers:in | Mfavorably to-a preference for'
the old curricu]um'wh11e 45'SEPLcL‘ ) ample- were negative in their:
‘ vfnconsisifncy may stem from the'
fact that some ¢eachers are unfam1]1€rggith the o]d guide since 25 per
cent of the sample were under 24 years of age and may not have had
§ﬁ¥fic1ent contact with the old curr1cu1um to assess it.
, Thirty Six per cent of the teachers agreed that teaching Modern
Living concepts gave them a sense of accomp11shment ‘Thirty-five per
cent of the teachers were undec1ded as to whether they agreed or
d1sagreed with the statement Perhaps teachers are as yet uncertain as
" to what .can be expected from a new unit such as Modern L1v1ng and have
not fonnedra strong op1naon as to. how much can be accomp]1shed from the.

-

deve1opment of Modern L1v1ng concepts

L%

<

ggen—Ended Quest1ons
- In Part II, Sect1on ‘B of the quest1onna1re, teachers were asked

to give theierpin1on_regard1ng spec1f1c quest1ons related to Modern e

1. Do you teach Modern LiVing'concents? If ‘you teach

o

_ Modern L1v1ng in c]ass what are some of the 1deas ’

" you have tried?

‘2. Do you spend one-third of the tiﬁé?;n'Modern Living? If E
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no, why do you not find it possible to spend one-third of

~ the time on Modern Living conéepts7 | )

3. Do you fee] Modern Living concepts are taught in other
-discip]ines? What subject areas do you feel overlap

into Modern L1v1ng7

4. Which topics in Modern'Li‘;ng are most difficult to

teacr@

Ideas Tried in Modern Living

Eighty-three per cent of the teachers felt they taught some

Modern Living concepts in c]ass while 17 per‘cent,felt they were not
using hodern Living topics. | ‘ '

| -Teachers tisted'variOUS topics they felt they had used in

_pursuing the Modern LiVing unit of the curriculum. In the Human

-

Development and the Family area, teachers listed chi]d-care, famify

‘ relations,—role of the individual in the fam?ly,'stages of déve]opment'

values, human resources and a study of cu]ture as top1cs discussed 1n
relation to this section of Modern L1ving

Under the. Management unit in Modern Liv1ng teachers 1tem1zed
the following topics ‘as being pert1nent resources avaw]able in the
- home and commun1ty, fore1gn fbod cookery, management and motion studies,
consumer1sm, cake mix compar1sons, budgeting, cred1t:huy1ng and
pract1ca1 shopp1ng exper1ence | |

A1though Hous1ng concepts are dea]t with on]y in Leve] III of the

curr1cu1um guide, teachers 11sted furn1shings, design, bedroom p]anning,

do]l house decorat1ng and a study of the girl's bedFoom, as. topics

for ¢ scussion in this’ unit. .- ,ﬂr'

: Y R :
Teachers seem to be-attempting to{deVelop various aspects of the

as

oy
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Modern L1v1ng curr1cu1um A number of teachers however, listed crafts,

- grooming and babysitting as Modern Living topics but these are top1cs 1n;

the old curr1cu1um and not specifica]ly mentioned in the new curriculum

except'where*a craft project may be undertaken in the Housing, Level III

' unit re]ated to bedroom enhancement.

Some 1deas 1isted by teachers were genera] and it would be
difficult to specu]ate as to what Tire of discussion wou]d be JhdertakenA

in pursuing their deve]opment. : - -

[y

Length'of Time for Modern Living

Twenty Six per cent of the teachers felt they spent one- th1rd of /,/’

the school year teach1ng Modern Living concepts while 74 per cent of the
teachers indicated they were not doing so. The following ss a list of
reasons teaohers gave for not'spend1ng one-third,of the year'1n the ,
Modern Living area: ‘ _ » |

\l S CTasses were“too large for group discussion of Modern

-

. L1v1ng tOp'ICS

‘T\_a X

2. The course time was not 1ong enough since food and
cloth1ng un1ts‘took more than two thirds of the year..
3. Teachers would rathe; sacr1f1ce Mbdern L1v1ng to g1ve
A extens1ve un1ts in food and cloth1ng -
4. Teachers needed more background to feel confident in :
1ead1ng&dﬁscuss1ons
5. 'Thereﬂwere not enough textbooks for class sets.

6. -Some teachers fe]t Mo ern Living shou]d only be in the

. Grade X program as it was more su1tab1e to their. age -

o
|

-\ﬁwﬂ

: 7.' Students were d1s1nterested in Modern Living because there

/
5 . .
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was too much theory and discussion and some: teachers
felt the concepts were not aiive bnd practicai making
¢ Istudents restless and inattentive in Modern Living
'8; Some teachers indicated lack of preparation time as a reason
N why Modern Living was not being used extensively | ’
9, Some teachers indicated this was a probationary year and
: /}hey were Just trying some of the Modern Living ideas _
70. 7 A few teachers indicated overiap in other disciplines as' n
, a reason for shortening the time spent in Modern Living
L Rogers {1962) has shown that change 1s not accepted at ‘the same
”rate by aii concerned As 2 resuit, a new unit such as Modern Living'
.wili not gain fuii acceptance by aii teachers in a Timited span of time.
LIn his study Rogers (1§6é) categorized peop]e according to the rate at
1which they/adopted an. innovation These categories were: innovators.v
‘eariy adopters. é!riy majority, late majority and the laggards. This’\‘°
i,;iatter category fai]ed %q adopt the 1nnovation fhe rates of J |
'difoSipn for a new curricuium unit wiii be dependent upon the category~
each teacher fits inte, , ?,. noel 0"7:»‘~ _ '
‘ /’//Qst Home Economics teachers are famiiiar w1th fobd and ciothing
concepts and therefore feel secure in their abiio¢y to teach them wei]
_ A new Modern.Liv1ng_dnit which teachers are unfamiliar w1th mayfred%ge ;
.their fee]ings of" security ‘and therefore teachers may feel inadequate or
1ncapabie of. teachlng satisfactory 1essons ~The diffu on of ! ?"n
[y new 1nnovat10n, such as a curricuium, cannot be exﬁ%cted to’ occur |

SI
w1thout some signs of stress (Rogers, 196?) 1t is Iikeiy that many

e

¥,

: *?df these reasons for not teaching Modern Living wjii change.in the. f ure:

5;as teachers become more experienced in teaching Modern Living and i
L ‘.

- perhaps;increase their background know]edge with’ additional codrses #g

C e



Overlap of Modern Living -

.

/

Eighty—f1ve per cent of -the samfie 1nd1cated that Modern Living
concepts were being taught in other disc1p11nes while the remainder of &
the teachers felt there was no over]ap A number of disciplines"ﬁere‘

~designated by teachers as containing seme content similar to Modern

. Living. Social studies was seenvto possess areas. related to values, family
living, culture and consumergeducation.- Topics related to interpersonal
relations were believed'to be covered in Psychology. Health, at the

- junibr high level, involved topics related to personal development which

- are a1so_incTuded in Modern Living. ' Guidance was a subject area that e

e

'a‘majortty of teachers felt overlapped extensa;ely i1 to Modern Living.
In Re]igion{”va]ue concepts were a]so felt to over]qp directly into"

Modern L1v1ng The Fam11y L1fe course was believed by teachers to-ahnta1n

S

. concept. re]ated to va]ues, goa]s and att1tudes Similar concepts 1n
Perspert1ves for Living were expressed by teachers as over]app1ng 1nto ._ “k;{
‘the Modern Living area. Some- teachers fe]t Sc1ence, Physical Educat1on i
vand Outdoor Educat1on 1mp1nged on ‘Modern L1v1ng when topics related to
the study of the body and human development were d1scussed

From the number-of d1sc1p11nes that were indicated by'teachers

-

} asiconta1n1ng s1m11ar concepts to Modern L1v1ng, ﬁt will be noted that

R 3
- L "—7"'4-

: f)‘u‘( iy, 2
EA S ;ﬁg&ea of maJor over]ap 11es 'fn Human Development and the Famfﬁy

i us1ng.and Management un1ts in Modern Living do not seemvto be taught L

P .a
. . v
S,

1n other 5ub;ect areas Sagt

; RN
.‘%\@x‘/ (PR ‘\?
d‘gﬁﬁﬁcu]t Modern Living Topics

e

i

{n response to the quest1on regardwng top1cs wh1ch were most
! d1ff1cuﬂt to teach in Modern L1v1ng, 23'per cent of the teachers 1nd1cated

_ | ;
"Values". N1neteen per cent fe]t “Human Development and the Famlly was “°

» N o . N ./

o, o
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the most perplexing area to teach and 9 per cent of the sample Tisted
"Management"'topics., Forty-two per cent of the teachers left this {tem

Jh ", blank while one per cent felt they had no.difficuTty 1n any area. Six

TV f~ per cent of the surveyed individuals listed "everything" as -being

di;{icult to teach in Modern Living.

>
. :\( '
(&

Lo
e RPN ‘
il 'm!ﬁ '.t : In a review of the 11terafure. ft was_ found that teachers fe1t :
‘Z L 1nade uately preoared to tea h human deve]opment and f5m11y 11fe -
q

5
o
R )
S pen .
I o/

o educa¢1on (Evenson, F’?B Van1er Survey, 1971, Kerckhoff 1964).

\
i"'"'

'%, ;vb Therefore thig:may bé‘a peason why teachers have cited. this area of
| Modern L1v1ng as heing d1ff1cu1t to teach
Rogeés (1962) has found that 1nd1v1duals adopt new pract1ces
/‘“’ accord1ng td their degree of 1nnovat1veness Some teachers
' w1li try a new 1dea before others. Th1s may account for some teachers
express1ng more d1ff1cu]ty than- others in teach1ng Modern L1v1ng topics,

since:certain teachers will be more/1nnovat1ve whi]e others

w1l1 Tack the creat1v1ty to de aaop specific top1cs.

I . - v "
Adequacy for Teachng Modern?tiving

IV

! N

/
S1nce Modern L1v1ng is a/new sect1on of the- curr1cu1um, teacherS‘

- may not fee] adequate]y prepared/to teach the': cgncepts Maﬁ1ey (1964)

" and Re1ss (1968) found that a Jor d1ff1cu]ty in introducing fam11y .
11fe programs was 1ack of trQ1ned personne] Teachers in Modern Living
may be unprepared to teach the top1cs and therefore hes1ta§p to. try a
new. SubJeCt area. ' This research survey attempted to determ1ne

;, teacher fee11ngs in respect to the need for background tra1n1ng Statements

K were random]y scattered throughout Part I of the teacher op1n1on | |
\ -

P
quest1onna1re, 1nagn effortvto determ1ne the degree of adequacy fe]t by -

teachers Table 6 shows theﬁre1ated quest1onna1re statements and ;
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percentage'responses for each item. The five-choice responses were

collapsed to three categories similar to the preyious group of items,

‘Table -

| Response to Adequacy for Teaching Modern Living Items

| Percentage Response

Ttem .. Agree Undecided D1sagree

More in-service required 89 5 6

No skill in role playing and discussion 49 - 23 28

Deal with topics better then others 42. 30 - 28.

Teachers not enough know]edge : 60 9 3

Teachers{do not need fam1¥§ courses | 1N -1 78 \

Uncertain how to approach fopics 77 5 18.
.29 11

/Other teachers having difficulty _ 60

Eighty- n1ne per cent of the teachers felt they needed more

. workshops and courses re]ated to the fam11y in order to feel confldent

teaching Modern L1v1ng This is similar to Evensonﬂé:%1973) f1nd1ng that

95 per cent of the teachers felt more academ1c tra1n1ng was requa;ed to ’

“teach family 11fe courses

Mart1nson (1966) also_ found fRom_his study

that few teachers~1n Home Economics were we]] prepared to teach even an

occas1ona1 un1t on the. famlly

Alberta teachers seem willing to 1ncréase

their know1edge in re]ated top1cs, sxnte 67 per cent. of the samp]e

1nd1cated a des1re to part1c1pate in Modern L1v1ng cred1t courses

. Forty—n1ne pe% cent of the teachers felt they did not have the

tra1n1ng to use role(

class. Twenty-e1ghtjper cent of the teachers 1nd1cated they were ab]e to

p]ay1ng and d1scuss1on techn1ques successfu]]y in

1mp1ement these act1 1t1es,wh11e 22 per cent of the sample were undec1ded

in their abigity tO/

-

i

/.,’,
e
e

.7‘“

conduct_ro1e playing and\d1scuss1on activities. .

4
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Since these techniques are used extensively.in.the new curriculum it
could be assumed from the,responses, that'general1y more training will be
required for teachers to feel comfortable in directing these group |

. procedures. Forty-two per cent of the teachers indicated that they

felt they coUld deal with Modern Living topics better than teachers in

other disciplines even though 85 per cent of the sample felt Modern

Living concepts were be1ng ‘taught in other subject areas - »

Sixty per cent bf the samp]e believed their training in Modern -
| Living to be 1nsufficient because«they 1acked enough knowledge to teach e
the subjectweffect1ve1y., It is poss1b1e that teachers see the study of Q::::}

the famiTyﬁas 5:¥oca1 point for Home Economics but lack tra1n1ng in Y
.4

methods and background courses as 78 per cent of the sample also felt r

more family courses were necessary to teach Modern Living. With more
academic train1ng in family stud1es and in-service instruct1ontén course

1mp1ementat1on, it can be assumed that teachers will ga1n confidence and

-

'skill in planning Modern L1v1ng top1cs.
Seventy-seven per cent of the teachers 1nd1cated that they were
" uncertain how to approach Modern L¥ring topics. A pos1t1ve corre]at1on

was found to ex1st between the number of courses wh1ch a teacher has .
taken re]ated to Modern L1v1ng and how sure a teacher feels 1n

1

teaching Modern Living topics (r=. 37).  This 1nd1cated that as teachers
have more academic preparat1on the1r feellngs of uncerta1nty regard1ng

Modern L1v1ng are reduced 'f

A

’ i
Sixty per cent of the sample be11eved other Home Econom1cs N

- teachers were hav1ng d1ff1cu1ty 1mp1ement1ng the Modern Living portion

.

»of the Home Econom1cs curriculum. Slnce Modern Living is-an innovation, .

\.

teachers will not all adopt a new 1dea simultaneously (Rogers, 1962)

& . ‘ : ) X v

.

S A
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J
Others may be unw1111ng to teach a new 1dea and some teachers prefer to

wait until others have ‘tested an 1nnovat1on before trying it themselves.
The preced1ng reasons’ ‘may be why a majority of teachers have responded
affirmatively to the statement regarding the fact that other teachers N

are having d1ff1cu1ty teaching Modern L1v1ng

‘Teacher Estimate of Students' Need for Modern L1v1ng:Concepts

g i
Modern Living is concerned with va]ues, 1nterpersona1 re]at1onsh1ps,
the development of the individual, -the concept of the family life
~cycle, management, dec1s1on-mak1ng and consumerism. The contemporary
dual roles of homemaker-provider for both men and women present a
challenge .for students and teachers of Home Econom1cs (Curriculum -
Guide for Secondary Schools, 1972, p.ML-1).

This survey attempted to determine whether teachers perCEived
n'the»Modern LivingAcourse as_assisting adolescents to accept responsibiIity
for their role in family life and prepare them f'r/the futUre.‘ Tab]e 7
shows -the abbrev1ateﬂ‘statements from the quest1onna1re related to the

teachers perce1ved need of Modern Living for students ' Percentages %
4 ’ R
and frequency counts«were tabulated for each item and collapsed to'three

o3

categor1es

E1ghty nine per cent.of the teachers felt Modern Living was
necessary to acqua1nt students w1th chang1ng fam11y ro]es Ntnety~one

: per cent of the sample felt Modern L1v1ng-shou1d prov1de students with

ideas on how to créafe sat1sfy1ng physical surround1ngs for 11fe
S1xty-four per éERt of the §Eachers felt Management concepts were useful

in. teach1ng JUQﬂpr h;gh studenti ‘to make w1se dec1s1ons in the use of -
ﬂk"r :
- material resources Genera]ly, 1t can be assumed ‘that teachers saw a

greater need for students to ]earn abdﬁk Human Deve]opment and Hous1ng

s

'concepts ‘than. Management concepts

' O
Values seem to be .a debatable 1ssue since 42 per cent felt -
I : _
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these could be taught.todstudents, while 35 per cent of the sambleﬁdisagreed

“p

with this. statement. v : , .

-

“Table 7 . ¢

ﬁésponse to Items Regarding Student Need

: Percentage Response

Ttem ‘ _ i Agree  Undecided  Disagree
—— | ‘ —%
Changing role of the family 89 4 Y
Create satisfying physical surroundings 91 .7 6 .03
Management teaches wise decisions 64 9 17
Values can be taught , : 42 - 23 35
Spend one third of the year 38 . 22 40
_Need to have boys and girls . 35 31 o 34
Like to discuss Modern Living | .45 26 29
‘Students disinterested - © 50 5 19 3
Appears to meet needs of students 48 Jé%é‘..zs _ 24
_ . L5 . o .

@bdern Living is‘designed to occupy one-third of the school xearf ,f;

in Jjunior high Home‘Economics {but only 38 per cent of the teachers‘

L4

felt . that 1t was 1mportant enough to warrant th1s amount o? time. Forty

_per cent of the teachers fe]t it was. not necessary to spend one third of -

Ny

the school year on Modern L1v1ng concepts A chi square test was
conducted to test for- 1ndependence between years of teach1ng exper1ence
of. the teacher and whether or not one third of the yedr was spent teach1ng
Modern L1v1ng The test was not s1gn1f1cant (x = 34 af—3 p=. 95) "
There is no reason to be11eve therefore,that a relat1onshlp 9X1St5

between how long a teacher“has,taught-and the amount of time spent
teach1ng Modern Living. | o

' o ‘ N
Until recent]y, Home Econom1cs has been cons1dered a subJect area

concerned w1th the preparat1on of gir]s for future homemak1ng tasks.

Y'

3



24 per cent re}bonded negatively.
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) ﬁﬁth male and -female roles becoming more b1Urred and intermingled,

household duties are being carried out by both sexes. The

study of the family should not be limited to adoiescent girls and for
this reason Modern Living waslconsidered an area of study for both boys
and gir]s Th1rty—f1ve per cent, of the teachers agreed that Modern

Living shou]d be composed of both sexes, wh1le 34 per cent disagreed. The

" remaining 31 per cent were undec1ded It is very 11ke1y that some Jun1or

high Home.Economics teachers may not have taught mixed classes before .

and are therqfore uncerta1n as to the type of 1nteract1on which: may

result, . L

’ The threeuqueﬁt1ons in the survey dea11ng d1rect1y w1th student

d& 5 x;m

,w ' interest 1n Modern L1v1ng, resu]ted 1n~ﬁeechers be1ng d1v1ded in vhe1r

opinion regarding student preferences Forty-f1ve per cent of the samp]e ‘

»

'responded pos1t1Ve1y to “the 1tem, "students like to d1scuss Modern Living

»3

top1cs ﬂﬁfty per cent of the sample indicated that it-was difficult -

to ma1nta1n class 1nterest in Modern L1v1ng top1cs because students were

d1s1nterested in ‘the program. Th1rty one per cent of the samo]e d1d not
agree w1th this statement B ‘ |

Nhen teachers were asked whether Modern Living appeared to meet

the dctual of students, 48 per cent responded affirmatively while

il

Summary

The sample of Home Econom1c5~teachers in A]berta had the
fo]10w1ng character1st1cs 60 per cent were under '35 years of age, 60 -
per cent were marr1ed 53 per cent were teach1ng in towns, 69 per cent

had 4 years of academ1c tra1n1ng,,75 per cent had attended un1vers1ty
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o / ‘ o o/ '

,ﬂ dn the last 3 years, 75 per-cent had taken the general ﬂ/me Economics
program at university, 39 per cent had taken at 1east 3 courses which
,would assist them 1n leaching Modern Living, 67 per'cent %ndicated an

.1nterest in reg1ster1ng for a Modern L1v1ng cred1t course at university g

| and 45 per cenémbf the teachers had between 40 and 120 m1nutes of

preparatlon time per week at schooluto prepare 1essons. |
when'teachers were asked to'assess‘their obinions related to. the
'curr1cuﬂum fbrmat they 1nd1cated that certain changes could be devised
so that optimum use be made of the gu1de About half of the teacheé:> _f'
felt a craft section in Modern L1v1ng shou]d be included.. Although 70
;per cent of the samp]e 1nd1cated that the ”suggested act1vity column
was -of benef1tvto them in lesson preparatlon, 67 per_cent of the sample
also felt.that it was not sufftcientuas_teachers wanted more practical
‘suggestiohs to be jnc]uded in the guide. Almost half the teachers felt
that all co]umns/dn the curricu]um‘gutde»shou]d be retained but the

- el

f ;same percentage,of'teachers also thought the guide would be easier to. i&'

Lack of teaching resources for Modern Living wou]d make it

'

/ ‘
use 1f it were%ﬁhorter in length.

~d1ff1cu1t forfteachers to carry out the suggested activities in the i

| guide. Th1rty e1ght per cent of the teachers found that commun1ty

' resources were ayaT]ab]e uh1]e only 28 per cent indicated that teaching .

.-aids were present The textbooks used for Leve] I and?LevelhII were h
con51dered useful by 49 per cent of the teachers and 4X per cent of the

sample 1nd1cated that the Leve] III textbook, Teen Hor1zons was

° relevant to student needs. Only 27 per cent of the tea hers-respdnded

affirmatively to the statement that'}tudents found the extbooks appeallng

Teacher 1nterest in_Modern- L1v1ng was a]so quer1 d in the

*'questionna1re.‘_Ewghty—four per cent of the teachers ind cated.an

2
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jnterest in Modern Living topics. Eighty-two per cent of th; sample also
felt Home Economics should not be confined}on1y to foods and c1othing
'sktlls. Teachers were not strongly oriented toward:the old curriculum
“(since only 38 per cent of"the sample liked the conciseness of the old -
curr1cu1um and 20 per cent indicated a preference for the old curriculum,
~ Teachers were un11atera11y agreed that teach1ng Modern Living gave them |
a sense of accomphshment since 36 per cent of the 1nd1vidua19answered in-
the aff1rmat1ve and 29 per cent.answered negat1ve]y
E1ghty-three per cent of the teachers felt they were teach1ng
some Modern Living concepts but on]y 26 per cent of the samp1e11ndicated
~ that they spent one-third‘of the school year‘deve1oping'these concefrts.
Thirty- f1ve per cent of the respondents felt Modern Living concepts
" overlapped into other d1sc1p11nes and c1ted Soc1a1 Studies, Psychology,
Guidance, Re11g1on, Family Life, Perspect1ves for L1v1ng, Sc1ence, Phys1ca1v
Eduﬂ§t1on and Outdoor Educat1on as subJects containing s1m11ar topics,
Twenty-three per cent of the teachers felt "Values" was the

most diff1cu1t area to, teach in Modern Living. N1neteen per ‘cent of

A_ﬁ,

the samp]e 11sted "Human Development“ and n1ne per cent of the sample
1nd1cated "Managemeht" topics as belng most d1ff1cu1t to communicate.
Teachers felt more background preparat1on was necessary to feel
fcomfortab]e teaching Modern L1v1ng concepts as 89 per cent of the samp]e'
wanted more in- serv1ce work. Seventy -seven per cent of the teachers
were uncertain how to approach Modern L1v1ng top1cs and half the sample
felt they were unsk111ed in us1ng role p1ay1ng -and d1scuss1on techntques}
Seventy-e1ght per cent of the samp]e felt more course work re]ated to )
the family would be necessary to successfu]]y teach Modern L1v1ng
In the quest1onna1re, teachers were asked whether they perce1ved .""

Modern L1v1ng as be1ng benef1c1a1 for Jun1or h1gh school students

I
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Forty-five per cent of the sample felt students Tikéd'tn diseuss'Modern |
Living topics. Fiftyuper cent of the teaehers.also indicated-thét

it was difficult to maintain c]éss 1nterest'in Modern Living because .-5"
stddents were disinteresned in fhe.program. Twentyffour per .cent of
'!the samp]e -also felt the present course d1d not appear to meet the

actua] needs of students ‘and only 38 -per cent of the respondents fe]t

one-th1rd of the year should be spent in the Modern L1v1ng area. Th1rt}-

five per cent of the samp]e 1nd1cated that c]asses shou]d consist of ~
I'd \ |

A\

both boys and gir]s

E1ghty—n1ne per cent of the samp]e felt Modern L1ving shou]d be
vstud1ed to acqua1nt students with the dhang1ng role of the fam11y \
N1nety—one per: cent of the teachers felt Modern Living should. assist
, studentsl1n creat1ng sat1sfy1ng physical.surrqundings andﬁg4 per cent
felt manggement eoncepts assisted stndents_in_makingvusefu] deC1sion§L;j}
regarding materiai resources. Thirty-fiVé-nen'cent of the sample";bff '
“indicated that'fhey felt values could not be taugthgn stUdents:.:‘



CHAPTER. V
"RESEARCH IMPLICATIONS AND CONCLUSIONS
Introduction

Imp]ications~can be drawn from the data co]]ected‘which can
. serve as future guidelines for the Secondary Home EconomicSJCurriculum

Committee, the‘Faculty of Education and the School of Household Economics;}_
" in p]anntng programs,which are the most beneficial to the teacher“and

the studentft,i\

Secondary Home Economics'CurriCUlum Committee Guidel:nes

‘Modern Living Currichlum”‘% :

Modern Liv{ng~is divided 1nto .three separate sections in the
curriculum guide w1th each component deve]oped for al] grade levels”
~before the second component is d1scussed -Food " Sc1ence and C]othlng
and Text11es develop each- cbmponent sp1ra11y accord1nq to/grade 1eve1
before the second component is d1scussed S1nce teacizrs were equa]ly
diyided in respect to the: degree of cont1nu1ty of- Modern L1vqng,the
-arrangement of Modern Living components does not seem,to be a_maJor :
area of conflict. '%hé arrangement of Modern Living components‘in the
curriculum guide therefore, does not seem-to warrant any revision

- Forty—s1x per cent nf tre sampTe 1ndicated that the 1nc1us1on
'_\of all. co]umn§a1n the. curr1cu1um qu1de was essent1a1 and 46 per cent
of the others 150 noted that the qu1de wou]d.be easier to use if it ., )
- were Shorter' One poss1b1e exp1anat1on fopﬂth1s conf11ct 1n v1ewpo1nts L
may 11e in the fact that teachers want a def1n1te order1ng of concepts

but the number of concepts and subconcepts mf@ht be“?bduced to 1ncrease

o
%
v

. g ,
f . AT
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the clarity and conciseness of those remaining. Although the curriculum

is.only a guide for instruction,'teacherS‘may be unable to.choose vihich

;concepts to emphasize when a wide choice of them is given. A

reconmendation toithe Curriculum Committee would entail the examination

“of the Modern Living concepts in the curriculum to ‘determine if some

cou]d be omitted or 1ntegrated with more major topics in order to reduce

‘the, length of Modern Living, but the seven column arrangement wouid

‘remain unchanged. Another point of view may be taken, in that some

teachers like the current detaii of the curricuium while others would

1ike iess detail. Curricula Committees might-therefore, re-eva’ ate

~the lenoth of the Modern Living curriculum to determine whether this

factor was producino a detrimenta1 effect
Seventy per cent of the teachers felt the suggested activity“

column of the curricuium guide was beneficia1 to them 1n their teaching

'activities but 67 per cent of the sample also noted that the guide did

not. offer sufficient suggestions for practicai appiication Enlarging

/

-the present 1ist of suggested activities through the use of more current

teaching aids, community-re]ated projects or fie]d trips might be one

‘method of heiping the teacher to fee1 more secure in teaching a new area.*

’The deveiopment of units in Modern Living by- teachers who have tried

new ideas, if acceptabie to an Editorial Board, could be disseminated byl.

,wt

the Home Economics §pecialist Counc11 in newspaper and magazine

pubiications In-service workshops and seminars in Home Economics mightv

) devote ‘some time for teachers to ‘exchange suggestions on course

-impiementation of Modern Liv1ng o

' The curricu]um _quide suggests a variety of épmmunity resources o
to use for imp]eMentation of Modern Living concepts These might be

separated into two lists - those for rurai and town schoo] districts and

Chen



~ those for city divisions - since the available resources in each, area
may vary. - ' | . | '

Approximateiy one-third of the sample‘feit‘the textbooks Home .
Economics I and Home Economics II did not deal with Modern Livihg topics

in a relevant manner. In the open- -ended section of the questionnaire.

’some teachers indicated the need for a wider choice of textbooks at the ° -
/. Jjunior high schoo] 1eve1 Curricu]um committee members might review |

other relevant texts that are avai]abie to assure teachers that the most

‘up-to-date and,pertinent textbogks are.being used to;implgment;Modern

Living Concepts. ' | LT

' Fifty-eight per cent of the. sample feit teaching aids fOr Modern ‘-"
i."Living were unavailabie to. them. Curriculum committee members might
review th : listed in the guide. to determine if the aids are currently
available.. More expensive atds might be purchased by the Specialist -
Counci] and kept in Barnett House for teachers wishing to. borrow them
Home Economics departments iocated in a central area couid be encouraged"
to purchase expensive teaching aids in partnership in order to reduce i

]

the .initial cost. ) i _ .
Modern L1v1ng is designated 1n the course of- studies asloccupying.v,.
ifone-third of the year s program. Seventy—four per cent of the sample ‘
however, are not current]y u51ng this aiiotment of time. The Curriculum jf
Committee couid review the Modern Living area and consider means of _
, integrating some Modern L1v1ng topics into the Foods and C]othing programs
a The Foods and Clothing areas can offer practical’ experience for the student/

L 4
especiaiiy in the Management component of Modern Living in pianning meais.

— e

< management of time in ciothing construction cost of foods and sewing

.‘ gi
materiais In the study of culture in Modern Living, food habits can be
studied through food 1aboratory experiences ' - . ;,’*' ;

R R -1
. L. . ., N -t,:f_.



.statement may . not be aware of the basic ph1lqsophy of Modern Living

e EERSR -
.“\

~ The curriculum gu1de~states'that‘Modern'Ljving is to be
. N o O

concerned wﬂth ¢

va]ues, interpersonal re]ationships, the deve]opment of the -
1ndiv1dua1, the concept of the,family life cycle, ‘management,
décision makirig and consumerism. Home Economics is intended to

& " "of fer opportunity for the student to equip himself with knowledge

and skills to 1mprovebthe quality of his family 1ife, his _home
‘environment and his alilities as a consumer (ML 1) ‘

g The use of crafts therefore, cou]d.on1y.be considered a sk111

wh1ch woulqﬂbe used as one means of 1mpTementing part of a. Modern

Living Concept. Fifty-four per cent of the samp]e in the survey
indicated that crafts. should form a maJdr section of _the Modern Living

curpacu]um. The high percentage of teachers ‘who agreed with th1s

wh1ch emphasizes the understandinq of the’ family and 1ts needs ~ Seen
1n this context, crafts could not become a maJor section of the Modern

L1v1ng curriculum, but only one meahs by which students cou?d be

encouraged to develop a creat1ve approach to learn eq. good design

principles. Curr1cu]a commi ttee members m1ght suggest the use of craft

«projects in areas “of the guide only when the prOJects are useq cy studentsf \

" / W _ .
to make original, crafts which: convey good art pr1nc1p1es _‘.;)ﬁJ ;ﬂ. &u;

The/maJor1ty ‘of the samp]e surveyed 1n the quest1onna3re‘W1T1 not ;o
have had suffi€ent background training in Fam11y Studies sihue “the f%rst
students graduated in th1s f1e1d in 1974. It 1s to be—assumed that

future Home ECOnomics teachers will have a better grasp of the three

\

o
components of Modern L1v1ngoand be equipped toi1mp1ement the concepﬁk as -

they were designed.. 'Then crafts and related,"hands-on“ activjties will .f

be placed in the proper perspect1ve 3 N x ,
™ “ c\

N1nety-0ne per. cent of the teachers 1nd1cated a need for Modern ;
»

L1v1ng to acquaint students w1th 1deas on hoq to. create sat1sfying
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physical surroundings.

/

'aThis large percentage of teachersfcould be

indicating‘thefr agreement toiwhat'is.now being offered in the curriculum.

Teachers-haVe not been required to use7the Mew curriculum so far.

 Many teachers have been trying unfamiliar'topics”qradually

They might

be expected to spend more t1me ih T974 75 in this area, sinte the course

of studies now requires Modern Living be part of the Home Ecogdh1cs

curriculum

3

w.&

The f1nd1ngs of this research prov1de ev1dence for the foTTow1ng

s -

'.:

conclusions regard1ng the curr1cu1um gu1de

.

o

f.‘ The curr1cu1bm content and format need m1nor rev1s1ons in |

Tength cTar1ty and suggest1ons for top1c 1mr *mer*1t10n

' 2t Teach1ng re50urces should be revwewed to dete

-

'favailabillty and- relevance

@,

~and cToth1ng concepts and Modern L1v1ng as the th1rd areaa

. ,essent1a1 component

the Home Economics program iln %he Jun1on h1gh *

-

schooT

"

: Teacher~Preparationj"

b}

(1

B R

‘*@t%

¢

o
iy

“
.

i

\.

4

Modern L1vﬁng has notégxmp1ed one th1rd of

S
G
Vi,

.From' the quest1onna1re teachers have 1nd1cated a

-

¢

5

. 1nadequate background tra1n1ng‘fbr Modern L1v1ng concepts

committee members coqu be 1nstrumenta1 in o?§an1z1ng prov1nc1a1 workshopsw

ns ,he1r

o
B

. > Home Econonncs is more than g d1sc1p11ne devdted to fo

‘f © for Home Ecenomics has been endorsed by teachers as aa

A

4£ee11ng of

The curr1cuTum‘

o ‘ \
or sem1nars, “in the- areas of "VaTues" and. "Human Deve]opment and the

Fam11y", since these Tatter topwcs were felt to be the most d1ff1cu]t to.

teach to students.

~

Teachers who have used creat1ve 1deas to 1mp1ement

e

=,

~

<
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P
&

<

t
w

T to study as part of the curr1cu1um in Home Ecgnomics o A g;; S

e

« programs. A A RS w7

ds ";‘:,'v‘:k?: N s Moo ' ol
] B . e . . . « o

X - : - : S 74
". . ‘ : e ) | /) - ‘

i
o

Modern Lwing topics might be asked to give resumes of s/uccessful un'lts '
~and ‘then audiences could be’ @ked for further suggestions

: W
The mphcation@f the resul ts of the ,questionnaire have there%ore

4.

" d’\re moreqknowledge in Modern Livmg concepts.

'\TheMve c1ted 1n se \gce as a major means of achievmq th1s bacquound

s
\' . ' \ Ne-nll M

. e iR

Student NEEdy y , v .
2
From thi estionna‘lre, teachers noted that Modern Living should

emphasize famﬂy ro]es creating satlsi’ymg phys1ca'l surrourfdings and
-
management concepts.’ Thi § wou1d seem to 1nd1cat“e‘ytt£axt teachers aqreé

‘ that the three cm?onents 1n Modern L1vinq - Human Dé%k]opmen? and the
By

' ~Famﬂy; Family Management, and Housing - ared:?cessary fﬂr%t dents -‘

o Y # U‘ o

'n R - S
R Facu1ty of Educat1on §u1de’l1nes i A.«if" |
o :f 7&‘ I » ) i ‘(,f‘@ . ’ '
';ﬁ'.’ Present and future - Home Econom1cs te, ; ;ns need to 'be m‘epared
R A oy ) 2 f AR e
Li N E Au rof herefore,
to tea&h Wern 1vmg gme c‘onomcs F, u RLIPN pro essgrs t ere ore

N
shou]d make students aware of courses offered in other facu1t1es‘ whw

wou1 ass1st them in teacher preparation for Modern L1v1nq These

courses could be taken to fill ‘the opt1on requ1rement '1n £ducation
. . o L 3 . N

] (Y

‘Modern L1\¢|ng cred1t courses for- teachers m1ght be, offered at

- . PR

centers other than Edmonton Some teachers 1n the surveSgindmated

\: -

d1ff1cu1ty in commutmg to ttus c1ty g “ _— ’ ﬁ :

' e Teachers expressed a.need for us1ng more techn]ques in the

r

1mp1ementat10n of Modern L1v1ng top1cs Those cited as bei#g;un‘amhar

to therg were ro\e p]aymg, d1scuss1on and the use of games Furthermore,. :

® / !

teachers ev1denced a need to k.~ now’ st‘imulate 1nterest 1n Modern

! "."l».\a--"
- .9; - LR , -

. - & Coae & g
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/‘i(lude CLTX 302 (Home: Des1qn) CLTX 304 (Mstory of In‘te"rior Desiign and
F

N ’ _ - .
.

.Livmg This study vou]d s%em, therefore, to 1n8icatg that the nature f>

. of teacherzmrepara 1on is: direct]y related to feel"ing’s of competency

‘1n teaching’ Moder L1v1ng
4

-,
o
f

! . . ) ‘:"'“ .' . .
School of Household Economics Guidelines. o @

Since Modern Living dealsgith famﬂjr—‘re]éted topics, background

g

Ly

, concepts - Family courses ofﬁered through ,”;,}

wh1ch are related to Human Dévgfopment and the Fam'ﬂy are‘ &amﬂy Zy
N

(_Famﬂy De%e]opmem}), Famﬂy 343 (Chﬂd Dﬁvelqﬁment) Famﬂy 345 (Co rts&np

‘.uand Marr1a‘ge‘7’%amﬂy 347 (The Ado]esgqnt, His Famil@g H1s%or‘1d), 1i @

o

‘ Famﬂy 350 (The Family in’ Tragsmwn), Famﬂy 441 (The Famﬂy,m Crisis),

Famﬂy 443 ('fﬁéory and Reébarcﬁ m Marriag “and’ the FamtJy) Famﬂy 444 «4,. .

(P5act1cum in Famﬂy Serv(ces I),x, Famﬂy 445 (Pract1cum in Famﬂy Serv1ces |

, II) and Famﬂy 447- (The Famﬂy in Contemporar* igf y 4 COur‘ses 1n,

_Fami Lv Studms re]ata to ‘the M%naqement componer f Modern L1v1ng are:
¥ e

. Famﬂy )340 (Managem

Prob] éms Courses 1n Househo]d Econom1cs n.»]ated to the Housmug component

f Famﬁy Reso‘urtes) and - Famﬂy 440' (Consumer :

urniture, CLTX 306 (Housmg) 'y - o | : "

-

|
Upon entermg the. PD/AD proqram in Education students are required

to have four famﬂ_y courses from the fo]]owmq hst Famﬂy 247,
340 Famﬂy 343. Famﬂy 347, Famﬂy 440 or C] oth1ng and Textﬂes 302
(Homeﬁes1gn) The PD/AD students could possitﬂy acquire two Human "
Deve]opment and the Famﬂy courses. (Famﬂy 24}, Famﬂy 347), ‘two Management
 courses (Famﬂy 340, Famﬂly 440) or one Housing course (CLTX 302) when

/

‘ o
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v in the B.Ed. proqram, a]so could conce1vab1y 1ackvany‘::us1ng courses 1f

they enter the Facu]ty of Educat1on A1thouqh PD/AD students do have a
bdsdc core of background subjects, there is a possib11]ty that they

cou]d net have any Hc :sing courses, 1f they omil,_;»;r LTX 302 wheng

h o

~ choosing four of tne ix choices offered o

JIn the Bar elor .of Education program, w.th'Home Economics as the
+

major. area of spec1a11zat10n, four courses 1n Fami]y Studies are required.
~Fam11y 340 (Managemént of»Fam11y Resources) and Family 350 (The'Familydin
Trahs1t1on) are 11sted as, be1nq necessary to comp]ete the B.Ed. program.
Two add1t1ona1 s1ng]e term courses 1n Fam11y Studies are to be chosen

at the d1scret1on of the student As w1th the PD/AD program, ‘the student

the 1nd1v1dua1 chose other areas to study in tﬁe two jon choices.
5 The 1mp11cation that can be drawn from this study 1n relat1on to
_ o

“ —J

-the PD/AD pro ram, or Bacﬁelor of EdUCat1on route, should prepare

themse1ves*to teach Modern Liv1nq by taking opt1ona1 courses re]ated to

f‘yﬂ

the three components of Modern L1v1ng and in part1cuLar, Hous1ng courses.
.s1nce this 1atter category 1is the most 11m1ted area of study both in the

Famify Stud1és program and in the cho1ces of courses 1isted for the PD/AD

ro

and‘Bache]ortof Educatﬁon szudents o ‘ [, . , o
e T o Conclusiops - S | g
) . : ! ' Y . . 1 0“‘(

Recannendat1ons were made to 'the Secondary Hohe Economlcs - 2
S 4

.9

®

the Schoo1 of Hdhsehold Econom1cs 1nd1cate§ ‘that students plann1ng to enter .

e

wCurr1cu1um Committee, tht Faculty of Educat1on and the School of HouSeho]d ;-

* . : * o ; - )
;Econom1cs. o . - o o ,/r
. . N ‘ : DA

In the. next three years, Home Economics Curricula Comm1ttees should

A re-examwne the contentaand ﬁormat of the curricu]um to determ1ne whether

'the course, as present]y out11ned, 15 re]evant and usefu] to the students

) {‘v\" .

F
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|
and if teachers are acquiring sdfficienf background preparation~to
' teach ‘the components of Modern Living |
The Faculty of Education at the Un1vers1ty of A]berta should be
"makjng studengs aware af optional coursesﬂthat‘are availablie which will
assﬁst future teachers in becoming familiar with material that will be
helpful to ‘them 1n*teach1ng Modern L1v1ng
“The Scho.} of Househo]d Economlcs at the U91vers1ty of A]berta
has deve]oped courses . in all the areas ofﬂHome Economics for teachers |
‘Pqﬂﬁ]ems arise, often beyond the faculty's £ontrol such as time tab]eing:
Off campus courses and even1uclasses are available on a 11m1ted
scale because of staffing, the demand of one subaeét over another and

) A - . .-
R A ﬂc s
: -kiof commun1cat1on o ;,:‘ e . .

e W - \!“’ '
‘ *f% could be recommended ara{ ava b]e courses be made known
Y. ~ ., . ) . A e q

to, teachers,‘thrbugh
l‘) '6 a

The Alberta Teacﬁers Assoc1at1on~( omg EconoM1cs Subjecf“Counc11)
) Pr1nc1pa15 of Schoo]s where Home Econom1cs 1s taUth

Educational maqaz1nes serv1nq A]berta teachers, and .
’ D1rect‘correspondence with 1nd1v1duaf feachers.~



i

78
o © " BIBLIOGRAPHY. -

Ahmann, J. St'a“niey and Marvin Giock. “Evaluating pupilsgrowth,
rinci 'les of tests and mea urement.' 3rd edition. . Boston:

Aiderfer, C.P. Convergent and discriminant vaiidation of satisfaction R "'M
and desire measures by interviews and questionnaires. Journai ' W
of Applied Psycho]ogy, 1967 51, 509-520. .

Allport, Gordon W. Attitudes, from Attitudes, theory and measur t/
(Martin Fishbein Ed ) John Hiley and Sons, Inc New York., ,

3-13 . N . - ,7 ‘a-g

L4

American Social Hygiene Association. Some high poelnts in. the history
of sex education. in ‘the Unitad States dpuﬁha] of Social Hygiene. I
1938 24, 584-585. % | e vy w el

A report on’ familv Tife education, The Nglnnipeg» schoal” division No. I

from Interprofessional Study Committee on Famiiy Life Educatidn. .
Winnipeg Schooi “Division, Januaary, 1968.

Bak‘er, futher, and Jamés B. Dar%Survey of famﬂy ‘1ife and sex .

N education programs in. n .Secondary schoois and deveiopment

. 6f quidélines for statewidé coordinated p -The rI‘-'amﬂ)(
Coordinator, 1970, 19, 228-’%10 Wﬁ

'Baﬂman, Stephan, Carraﬂ Kennedy and Terry Keeley. Fie'id experiences

for undergraduates . The Family (bordinator, 1970, 19 134-137

Brand, Yvonne. Home economics I. Don.MiHs, Ontario._ J.M. Dent
and Sons, 1970. , A , -

Brand, Yvonne Home economics I1. Don Mi'li's,_On'tario: J&M. Dent
and Sons, 1970. - °

' Broderick Carlfred B., an@ Jessie Bernard (Eds. ) Indiv1dua1 sex

8 -

) nd societx “Baltimore: John Hopkins Press, 1969
. ' _; o : [
Byrd, Flossie. A definition.of home economics for the 70 s- Jou_rn_a] '
. of Home Economics”’ June 1970 62, 411~4T5 : D -

-

. Ca‘rderone, Mary. fPane] discusswn third session " In V‘irginia Hilu (E@,.

v Sex education and the ’schoois ‘New York Harper and Row, 1967. A

| Campb’e‘l], D.'l;. r& n W- Fiske | Convergent g%d,discriminant validation

by the muf’tirtrait-mui ti-method matrix Mcholmuetin, 1959, -

51, 81-105.

Canada Yearbook, 1972 Pubhshed by the authority of ‘the Minister. of

Industry, Tra.“ ang Commerce. Statistics Canada, Ottawa, 1972.

"ﬁ‘

Carkhuff, Robert P & Heiping ahd human reiations Vo]ume I and 11,

New York: Ho]t, Rin’ehart and Winston, 1969. ST

~ g
&

R



| g ~"a R 79
Carlson, Richard 0 Adoption of educational innovations. The Center
for the. AdVanced Study of Educational Administration. University -

T ﬁregon, Eugene, Oregon, 1966

| Carrera Michaei Guidelines (Chapter IV) in_Guidelines for the
. . - preparation .of high schooi teachers of’sex education 1970.
& o (mimeographed reprint) .

Carrera, Michae] Preparatiom of a. sec educator a historica1 ‘overview.
The Family. Coordinator, T971 20. 391J07‘ . ~

Channels, Ver$» Family life educatidn through the use of novels Ihg_
- Family C88rdinator, 1971, 20, 225-230. | ‘

&,“\

- ﬂg ;
S Committee on phi%osophy and objectives for: home economics .o HoMe PRy
< o Economics New,Directions, American Home Economios Assoc1ation, K

1959, pe N ; , o

'uide for secondary schAg]&home economics ’Department of
ngdﬁovernment of Aibertaa 1972,«vi and ML I. :

e : o,

T. and John Reeve Thg use of homan interaction/;

%

'$‘

. — . . B T . v . . B
RN L - . 5 - N Cos . - e e %y

Down, Edith E. CurricuiumﬁinnovatlonsJ-7future tréndS}’a paper;presented,

J\

tories 1n fam 9 1ife cqurses The Famiiy’Coordinator,r1373, 2345

to home ec¢onomics Tedgher Education Conference Toronto, dJune 9, = -~ .

1973 (mimeo) : LoD W

N, ; . " G .
’ 4 ‘ o

Edwards, ‘A. L Technigues of attitude scale construction -Néw‘vark:
App]eton CenturRFCrofts,41957 ‘ '

Jl MW \—\ a2y "L . ’&;\'ﬁ >u“ . AR
EVenson, JacqueTine Family 1ife education teachers issessment of the
i npublished master's theSIS, University

aianly

- : L . . .
. Yok H

kamily life education: a point‘Ofdyiew Curgicuium Branch Department :
of Education, Province of Albexta, 1969. : N

)

e, -
WA

p .

T%qf S rFerguson, C.A. Statisticai aﬂalysis in nsycho]ogy ahd education. Mcﬁran -

-Hi11, New York, 7959." | | - TS

. ) R
Fdh 1in, Mary B. Se]ecfion and training of. t chers or famiiy life PR
"~ education programs The Fanhly Coordin tor, 1 1 20, 231 243 ';

a - Foote, Ne]son and Leonard Cottrell. Identity ahd interpersona] competence

Chicago Univer51ty of Chicago Press, 1955 . /f

o ~ Force, Elizabeth S. Family 1ife education, 1970 a‘regionai SUrvey.
! - The Fami]y Coordinator, 1970, 19, -295-301. - ’ o _

| Gazda, George M. Group counselling a developmentai approach Boston:
Allyn and Bacon, Inc., 1971. . L

L ..r.\‘ L : : o o o




Ginsberg. E. The family and sodial change in the nation 3 children.
- Golden Anniversary Whitehoyge Conference. Vo]ume I York:
Goiumbia University Press, 1960. . ,

| Goodlad John I. School curriculum and the individual 81 isdeli- .
Pub]ishing Company, Waltham, Mass., 1535. Chapter 6. : s

\\Haley, "Jay. Symptoms.as tactics in, hiiman relations S ate ies of !
Psychotherapy. New York: Greene and Stratton. 1963 C apter 11

' Hook. Nancy .C. dand'Beatrice Paolucci The family as an ecosy tem.
' Journai of Home Economics, 1970. 62, 3]5—3]9 ”

: Hurt. Mary Lee and Ruth Dales. 'For effictivp ‘teaching of familly 1iving
ﬁpﬂournai of Home Economics 1959.,51. 349-351 ,

Informat bu]letin, Statistics Canada, Ju]y 19. 1974

Juhasz, Anne.- Characteristics essential to teachers in sex education. |
. The Journal of School Health, 1970, 40, 17-19. - . " | = '

Katz, Elihu. The. two- -step fiow of ;_“'
' report-on an hypothesis. - AIC 2
_61-78. -

J~Katz. Daniei _The functional approac“";' the study of attitudes‘from o

: Attitudes, ‘theory and measurement.’ (Mar;in Fishbein EdJ
-John Wiley agd Sons an s New York, 1967, 457-468.

” Kerckhoff"kichard K. Famiiy life educatnon in America. " In T. H.

Lake Piac1d year report, 1974 ‘Journal of HomefEconOmics, June;_]974,q
- R . [ - R ’ .

.Christensen (Ed) Handbook on Marriage and the Family. Chicago
Rand McNaily and Co., 1964." -,

Kiesier, Charies, :Barry Co]lins and Norman Mi]ier Attitude‘changé -
a critical analysis of theoretical approaches New York: John

' N]ley and Sons, Inc., 1969 T e ”? | R fi:
Kirkendall, Lister A. Sex Education as huMﬁn re]a_ians New"York:" ' A
Inor Pubiishing Company, Inc., 1950. - PR :

- : Y

G g Y,

Kirkendall, Lister A, #8%afiily 11fe5education in the high_ school looking .
ahead. Marriage, and Famity Living, 1951, 13, 109 112 . , i,-'
" Lake Placid conference on home economics.' Proceedings of e Tenth
Lonferenge, July 6-10, 1908, Lake P]acid CluH Exxex 0.5 «
New YOQK' 1908 : ‘ .

-

50-53.

e v : ) » v

; Lewis, Dara S.,. Anna Banks and Marie Banks “TTeen Horiions"at home

and schoo] . London: Macmillan, 1970.

. Luckey, Eleanor. Sex education and an in-service training program

The Famiiy Coordinator, 1968, 17, 89 93. o .

W g R



Luckey, Eleanor and Joyce Bain. A follou‘up study on tn-service
training in family 1ife education. The Family Coordinator, 1970,

19, 82-92.

'Mace, David R. and Vera C. Mace. Training family 1ife leaders in :
devéloping countries: a seminar approach Thg!Family Coordinator,

i

.
a

1971, 20, 23-28.

Mager, Robert F. Developing attitude toward 1earn1ng FearoniPublishers;
Palo Alta, California, 'I§68 . ‘ T :

¥

Mallory," Bern1ce Bulletin of the nationa] assoc1ation of secondary ‘
school;princ1p1es, 1964 48 No. 296 6-8. - . _

Malfettty James L. and Arlene M. Rub1n; Sex education: who is teaching
the teachers7 The Family Coordinator, 1968, 17, 110—]17 -

Manley, He]en Sex educat1on. where, when and how it shou]d be taught
#Journal of Hea]thJ Physical Educatun;and Recreation, 1964, 35,

474, o . //, !

Man]g% He1en A cufriculum quide in sex educat1on (Revised). St. Louiss 11’
1§sour1 State. PubTishing Company Inc.,1967. . gr ,

Mggsha11 .William H. Issues affecting the future of home écon%?1cs,
‘ Journa] of -Home Ecopom1cs, September 1973, 8-11. " - S

McGrath, Earﬂ ahd Jack T. Johnson. The changxng_miss1on of home economics.
A pub]icat1on of the Institute of Higher Education, Teachers College,
Columbia University, 1968. _ )

McGrawth J.E. Soc1a14psychology: 'gghrief introduction. New York:
Ho?t,,1964 S o PN

Moore, Bernice M The\caSe for educatTon for<home and fam1ly,11v1ng _
based on f1nd1ng§“§f the Texas Cooperative Youth Study, Austin,
Texas: The Un1vers1ty of Texas. 1962, .33. 5 e :

)

af‘ ’ Mor]ey, Maﬂ!’L Home eeonomics “in Canada 1960—1970 a papen ‘presented
o to Home Eco ymics Teache Education Cpnference, Toronto, Jun 9,
1973 T § o o T SR

" Morr1son, E]eanur Teach1ng human sexua11ty"the use of discussion

: <.y ~groups“and teaching aides Jn a co]]ege tourse ‘The Family  -°

Coord1nator 1972, 2] 173‘?76 S - :

_ e o L SN

Pisesky, Sharon identification of needs of home econom1cs students,.
o . unpublished master s thesis, ]971. o _ o

Rapps Don w and Margaret Baker ' C]assroom debates of controvers1a1
family -1ife questions, Journa) of Marriage and the Fam11y, 1966, .
28, 362 364 : - LT §o L e

N



Y S1mpson, g?\zabeth Constants/affect1ng the home econom1cs program

. on

w &

R SEX education in the pub]ic schoo1s P or solution?.'
’Kaan, 1968, 50, 52-56. .. .. . .

! St

’ Report of a National Project.  €oncepts and generalizations: their place

in_high school home- economics-curriculum. development, American Home
Econémics Assoc1at1on, 1600 Twentieth Street. N.W. washington, D.C.,
1967. L

R
)

Rich, John and Eleanor Luckey The use of product1on of: te]ev1s1on tapes
for courses in family life education The Fam11y Coord1nator, 1970,
-19, 203-208. :

-

@ .
Rockerfe]]er Report on Education. The pursuit of exce11ence, Panel
Report V, America at Midcentury Series: Garden City, N.Y.:

Doubleday and Company, Inc., 1958 :

Rogers, Everett. D1ffusion of.1nnovations.',New York: The Free Press,‘1952.

Schulz, Ester and Sally Williams. Family life and sex education: - >
. curriculum and 1nstruct1on, New<york Harcourt Brace and Norld

Inc. ,1968 : o : o BT

o Singer,fLaura "The developmer?'@and use of teachmg mater1als \for the

’zrsommerville, Rose M. Introduction .to fam11y 11fe and sex ed;;;¥'on;7‘uew N

Scmce-news, 1968, October 26, 93, 412;& i T
Comparison qf 1nterviews wi SN -tdonna for measuring
) %others attitudes toward sex:and .
* and Social Psychology, 1965, 2, 37-888"" |
See]ey, Crelghton, Opinions on_sex educat1on in A]berta, unpub]1shed
master s -thesis, 1969 Un1vers1ty of/A]berta

Sears

Sel]tlz, Cla1re, Mar1e~Johoda, Morton Deutsch and Stuart.N Cook
. Research methods 1n soC1a1fre1at1ons Henry . Ho]t and Company, Inc.,
11959, Y ‘

Senn,. M11ton, Fad and fact at the basis of. ch11d carecpr¢9t1c§§ Cnildrenu )
-4, ‘No 2. (March- Aprﬂ 1957) 43-47. QS > -

" -

Sher1 , M. and C.W. Sher1f - An, obt11ne of soc1a1 psycho]ogx (Rev ed ), »

New York: Harpér and Row, 1956. -

American Voqat)onal JournaT, 1960, 14 7. . Rt

. - - ANV N

i

-training of family 1ife -eflucators as dwscu551on group 1eaders 4 .
The Family Coordinator, 1969, 18 318-321. \ e
$ ~ : LI A DA » »
Sommervi]]e, Rose. Family 1ife agd sex educatlon 1n the turbu1ant s1xt1es QT g
' Journa1 of Marr1age and. the aM11x, 1971‘ 33 11 36 N it .

ol

-York: Prent1ce~Ha11, Inc.; 1972 c e L L L

‘--'..o

-



B Psychology, 1968; 15, 180-186. - i
e Walsh W.B. . Setf-repgrt under soc1a11y desirable and distort1on conditions
v : Journa] of Counse111ng Psychologx, 1969 16, 569 -574. wr’; ~! ( -

. )

' 83

l Stinnett, Nick, Joyce, Chéplin, Greta Goolsly, Nora H1ndman, Sandra Winters,

S Carrall Kreps, Faye Lamdin, and Carol Parker. Perceptions of
.'%.r « college students concerning the home economics profession and majors.
Journal of Home Economics, 1971, 63, 607-610. :

Stokes, John H Sex. educat1on and the schools ' Journa] of Social Hygiene,
19@5s 31, 195-199 .

- *"Szasz, ‘George. Sex education and the teacher Journa1~of.5choo1 Heé]th,ﬁ
o 1970, 40 150 155. S SRR ' s ’

: AJ Taba, H11da., Curr1cu1um deve]opment, theory and practice. Harcourt,
~# ' Brace, and World, Inc.,. New York, 1962. L

Ce

‘Thurstone, L. L Theory of attitude measurement Psycho]og1ca1LRev1ew,
- 1929,..36, 222-241. . _

Van1er Inst1tute of the, Fam11y Report on fam11y 11fe edthiion survey.
. Part II.~ Family 1ife education in_the schools. Ottauugi Vanier
Institute, 1971. ‘ v _ qz:n
. N . . Uy e o A
. e

- Jofiiia1_of CounseiT+nity Fay

Nalsh W.BiaValidity of self-report
1967, 14, 18-23 -

v

]

Wa1sh W. B °Vahdity of self—report another 16¢k.9 Journa?ff”ta;unse1lrng

<
Fe .
e



-
¥
)
.
44 il
an
.
»
[ad 2
; CH
i 3
] k]
"
.
. .
.
N .
- rd
‘ 1
o .
b
A
.
] ' i
.
v ~
g

oy
v
LES
-
“
H
A} .
vy
>
4 %
ae
St
'
PR
«
. "
\ f
A .

]
. ’ »
. P &
'.,,_ e
-
»
B
1 4.
[
EoR o N
Ty
5
. .,
“



85

FACULTY OF EDUCATION . . % THE UNIVERSITY OF ALBERTA
DEPARTMENT OF SECONBARY oK > 3 O SR EDMONTON. cnunq 'rconl

'
n

. J

. . L. - o »
‘ e : , ‘March 20, 1974 - e
-y ] ‘ »
o7 a7
. N . ‘ - ) .
. & ~
- ° . | . - . ™
- . . 4 . W'ﬁ c T : . '
- 'v’b; 9‘. iy ’ 7 ‘ . - e T A
o ; ‘H ' - - ) L o Ty
» : ) " L ) _ - “ . .
* - o b ”9 o N o

S , L I _V R e
. .5§[§9 w. . \q:’:@ e
Dear Home%onomlcs Teacher:. L L
.’d . ’ . ,u: . "
: I . -

" The Home Economics currlculum in Alberta has recently
- been revised. "8 Modern Living ‘% as one of the three areas
of- study in Home . micsg = Is the new divlslon, we are
*  intérested in obt ng your ldeas-and" reaqtlons to this” segment
, " of the program. . er you have used- the. new guide or not,
[ ~ we wish. to aobtain your percqptlons ofthis new area in Home
Lo . Economics. ™ We know you busy at’ this timg)of year -but do -
hope you'will % ind a few‘%&re moments ‘to fi. T out the.attached.
. - questionnaire and return Lt by April, 1, 74> The informat ion

. R
A v

70

received will be very useful in makipg suggestions and recommen- -

dationg; for future changes in the Home Economics CUrri‘culuy !

R ;y 1 » v“ »

1 4

’ L aivA S Yoqrs trulg' . -
? N D o o e ’ '
SR & # S T i Lﬁ_;u ) /SML, L_/\J

v . ' MRS " o ‘ ,;’ - N -
‘ ' : Sara Bowen . . - - - \
7. Graduate Asststant Lk

o L /,4_”_ ,( /{Znec*/'

. Ann L. Harvey

. ) ). T » L . .
Mo e . . o ;o ey . )
T A U . - . ! . o . : -
N ¢ . . oo ) S - ‘v’?’r‘ ’ s

S 1P o ] ) .
.r Attachment. - o R S T

) Asso@iate Professor T

k you vew much for ‘/°"" Pdrticipation. . >‘° -
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" Dear HoWgQEcoﬁomioS”Teacher:

P4

Recently we ‘sent a‘quedtionnaire to’a

. ‘\ . 'TI ' % |
> ) G . ’ Ny N '
- . % THE-UNIVERSITY OF ALBERTA ,
EDMONTON, CANADA TG 2£1
.\s : . o 'i‘“ ~
i .. K
ST apretl L, 1974 .? . Do .
/ : ‘ P o ; IR
. o e 2 R
it : \ 11 k4
g X .
¢ v < N b )
" R ) . : o ' s
) I-’?’ - e - : - I A
. o "'-.«"‘v'v . . - N . (’ '..~ , S
’ @ o y v PR ST
by ) N ey o9 . * o . ) ’ T ’ .

- : e, T T
T

rdhdom selectlon éﬁ
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. TEACHER OPINTONS

_ situation implied by each of the fo]low1no statements.
Wrong answers.

10.
,“L
12.
13.
1,

15.
16.

7.
18.

9.

.

‘Modern Living Home Economics,Survoy*for Junior High School

87

Using the f1ve cho*ces 1isted bolow. please 1ndicate how you feel about the

strongly agree
moderately agree
“undecided
moderately dlsaqree
strongly, d1sagree _

Modern L1v1_g_shou1d be studied to acquaint students w.th the’
changing roles of .the family. .

I.don't feel craft prOJects zhou]d form a maJor sect1on of the
Modern Living program.

. Modern Living topics are of 1nterest to me perSUnally
-The “suggested activity" column in the Modern L1v1_g_section is

of benefit’ to, @e in teaching a class

The Modern Living guide has manv -tocics which I find difficult

to communTcate to students.

Because Modern Living is divided into three separate sections in
the curr1culum auide, 1t is d1ff1cu]t to find cont1nu1ty

The Home Economics proqram shouid be confwned to foods and

. clothing concepts.

Modern Living is important enough for my students to warrant
spending one third of the year on. it.

It is feasible for me to use community resources to deve100

 Modern Living concepts. ‘
‘More in-service training is required to prepare teachers fo

teaching Modern Living classes.

Audio-visual equipment (film proaector, f11mstrips, etc) is
essential in assisting the teacher with Modern L1v1nq proqrams

Most students like to discuss the ideas suggested in the Modern
Living curriculum. . .

1 do not.have the skill to use the suqqested ro1e D1ay1ng and
discussion techniques successfully.

Modern L1ving,c1asses need to be composed of both boys and girts
I 1ike the conc1seness of the old curriCu]um guide format..

from another subject area.

Modern Living should provide students with some idea of how
to create sat1sfy1no physical surroundings for living, —

The "Teen Horizons™ textbook for Grade IX does not deal with

T“ Modern Liv1nq Topics in a relevant manner..

The suqqosted films. filmstrips etc, and teachinq aids for.
Modern L1v1ng are avaidable to me. L

~

1

1 feel .l can deal with Modern L1v1gg_top1cs better than a teacher

——

There are no right or

~N
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234
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It is difficult to maintain class interest in Modern
Living topics because: | .

2. Marital status: sing]e . married " no longer married

other (please specify)

town (undef 10,000)

3. Location of school:
- city (10,000 or over)

strongly agree 88
moderately agree
undecided
moderately disaqree

stronqly disagree

a) students are disinterested in the program 345
b) the teachers. do not have enough knowledge to
teach the.subject effectively ‘ 345
c) the curriculum quide does not offer enough
suggestions for practical application.. 345
21. The inclusion of all columpns (concept, subconceﬁt, generalization, )

: etc.) in the curriculum guide ds essential. ) 45
22. 1 am uncertain how to approach some Modern Living topics. 45
23. - The textbooks for Modern Living, "Home Economics I" and - . .

"Home Economics II™, provide some useful information to students. 345
~24. Modern Living teachers do not need some family courses to teach
Modern Living concepts. : ' ; 345
"~ 25. The curriculum guide would be easier to use if it were shorter
N in length. ' _— 34
26. Modern Living topics appear to meet the actual needs of students. 234
27. Management concepts teach junior high students to make wise
’ decisions in the use of material resources. 345
28. "Values" can be taught to students in the classroom. 345
29.  Other Home-Economics teachers that I know are having dif-
o ficulties using the Modern Living proaram, 34
- 30." I prefer the curriculum as it was before it was revised. 2345
31. Students find the suggested texthnoks for Modern Living -
. appealing because of their mann=- >f presentation. 345
32. Teaching Modern Living classes gives me a feeling of
accomplishment. 1 : . 345
BACKGROUND:INFORMATION‘_
A. Please complete the following questions:
. 1. Age: 19-24 years 25-35 years 36-45 years 46 or over.

4. 'How many years of experience teaching Home Economics do you have including

this school year? 1 year - © . 5-8 years
: : 1 2-4 years 9 years or nore.

5. How many years of training have you-completed heyond high school -

as per salary schedule? ¥ years 4 years

.3 years 5 years or more.

6. How long has it been. since you graduated from university or attenggd

evening or sumer school courses for credit?
3 years or less |, 7-10 years

. 4-6 years : "7 11 years or more.

[

o
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7. How many courses have you, taken at university which would be
of assistance in teaching Modern Living? none 1

: ' 2 3 or more

Please specify courses:

.

\

8. Major area of specialization at unive}sity:

. Foods and Nutrition _ Psychology
Clothing and Textiles : Other (please specify)
General ‘
How many minutgs of preparation time do you have per week?
less thfa 40 minutes 85-120 minutes
40-80 minutes - more than 120 minutes

- 10. What other courses db'you teach in addition to Home Economics?
’ L ] R

I -

y b4 —

1}. - Is Home Economics an option subject for students at your school?
Yes No.
If "no"'please explain.

~

12. Would you be interested in registering for a universify credit
course to assist you in teaching Modern Living?

‘ Yes __No '

Comments

B. Please answer the follewing questions in relation to your teaching of -
* Modern Living. Please answer as fully as possible, as your statements
will assist in determining direction for future curriculum changes.

1. Do you teach Modern’LivingAconcgpts in class? Yes No.
2. If "yes" please list some of the ideas you have tried.

3. Do you spend approximately 1/3 of tEe time in the Modern Living area?
Yes No.

4. If "no" please list reasons why you do not find it possible to
~spend 1/3 of the time on Modern Living concepts.

3

5. Do you feel Modern Living concepts are being taught -in other .
disciplines (subjects)? Yes. No. ,

N 7




