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- T . INTKODUCTION TO'THE STUDY

3 . v
- -
-

In the course of a discussion o®the tensions within Canadian

« educational nyxtbms‘ Williams (1074111-?) states: .
One of the main reacons for the tensions we.now face lies in
the increas ing (Hh’]lft of differdnt value orientations as they
1mp1nqn upon positiane of adrinistrative responsibidity.  What
appears to have h.ppened 1. that the qap hzt\nen the value po‘itions
. of many (n(wfof§|<nx»] educators, labelled the "ectablishment”
and” the dis. ident uvoups compoased of both profecssionals -and, the
lay puhl]c‘ has widened so wucn that 1t is now defined as a prob=-
lem area,. :

|

. o
Therg is presenf1y a pauc1ty of research fxndvnns in an

lltovdtuve W|th whlch to pxp]orn the "problem area’ .1nd1catod by
Williams, asipreseﬁtly little information as to’ the va[&e.orinntétions_

of professional educators appears to be readily available. However, in

«

the Jiterctures the concept of valtue 0r1entrt1on< has received schol -

- . (€3

arly attention, prlmavl]y in the context of anthv0p010q1ca] research,
and the tthrGl]Cd] and methodological pases of thiy researchhappgar
to have applicability to the eduzutional settinq The development of

an ins ahrument in acrordance with th1% established methodoloqy, but
r"-\\ ~

'Spd25}1Cd’]y des1gned for research into the vaile ov1entat10ns of -

pro%ej31 a1 educators, _was cons1dexod to be both desirable .and prac-

.
v

t1cab1e

et
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' STATEMENT OF THE PROBLEM

The central research problem is forrulated as-f@llqwsE
_To devise and test a rescarch instrurent to measure selected
value orientations ot pro Aooiomal educators and qdministrators
1nvolvtd in the nperation of sceool uqun1zat10ns

;. Subord\nutv rvrcovth problew' are seen as b01nq
) .
7 1. SeTecticn of an appropriate vnthndnlouy tor the mvu urererlt of
value vricntations in school orfqanizations.
éo]utipn of this problem néoégsitates au invgstiqation»of thre
Tliterature addrecsing the concept of valyes and value or1enta{10nJ.

the cdrrently reported vgsoarch 1nVCSt1(]L1Hg va]ue and value orien-
tat1ons in school oqunlzdt1ons. an assessment of the methodologwes

empluycd in the<e studies, and the fele:;1on or creat1on of a mé’hod-
ology that would appear appropriate for the developrent of the instru-

rent plOpO o tan tho research pvoblch

2. Developrevit of a concoptual framowork within: yh1ch the proposcd
instrurent cen be develqped

While the previous subordinate pvob]em addresses the form and
methud to be erployed in the con;tructlon of the 1nstrument this
probl.em is concerned with the content offthe 1nstrument In addressing
this problem, ut\lwzat1on of the literature relating to member behavior
in school organiiqtiﬁhs will be required in order to develop the

required framework.

3. Administration of ‘the deve]oped instrument and analysis of the
acquired responscs.

«

This problem will provide an opportunity to report on methods

of scoring and analysing the data produced by the propoéed instrument.

12
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SIGNIFTCHREE OB THL sTuDY

There is evidence in.f%e literature that value orientations

of teachers and administrators are of importance jn the Study of’

_.sChool oernjzatrons.:'Serqidvanﬁi and Cavver (19

Administrative effectivencss for school eglcutives déwends
on the continuous cxamination of intefrnalizall value ASSuEptidns .
!ﬁis,pxavﬁndtion shoudd includc'(W'nnrlnu-nn‘,iuﬂtvhq value struc-
ures fur qgoodnes: of it oy for overtap w ()%ﬁ reNd by other
educational workers, students ang the suric tYEE Lirqe.

A similar concernm for effective adnigistr nderlies the

view of Sergiovanni and'Starratt'(]971  i el rn for the

‘v‘x' .
“dmportarce of values in the process of doCisdion-rdk in$h schopls .
. L]

Thoy hold that:

Sincé decision J:'.aﬁnq 15 the very essence of administration
and supervision, and since decisiops have turdamental ef'ects on
people, orcanizations, institutions, tine, and events, the
question of values cannot be ignoréd.

In this instance the writers are esgousinq-the decision-
making school of administration that has been identified by Perrow
(1972;145). Herbert Simon, one of the early proponents of the centr-

14
ality of decision-making to administ¢ration also acknowledged the

)
B ]

importance of values in his 1957 publication .timiiv-mrsiin fogiens
9 .
giving values equal weight with facts in the decision-making process.
The importance attributed to values by the writers cited

suggests  that empirical investigation of this'phenomenon would he
. . -~

useful. Prince (1957:4) suipports fhis‘view, and,suggesfs that:
. ?

Study of the effect of value differences held by individuals
and greups upon retationships within the school opens up promiging
avenues of investigation in school administration. - ‘

“

Al

L4

w .



Willower (1961:159) offfrs a stronger §t§tvmch& vonsidering

. .
L]

that: ' "y

The incrneased understandlnq of the admnnwstrat1ve
which empirical research on values could add, s crucial
the social scientint and the practlclnq adm1n1°11atqr

oth

However, a prercquisdte fosr such cmulrlcalvresearch is the
availabi]iiy of a sditgb]e research instrument with which values may <
be measured. It is considered that such an'nstrun;ont should be
sbccificul]y designed for the population to be researcheﬁ. and should -
honour the recognized theoretical foundations of the elenents to be
measured. The dcveloprment of ®n instrument to meet these criteri&

-,

ig\seen as a valuable contribution to the study of educational. admin-

o

istration.

DELINMITATIONS OF THE STUDY

1. The study is confined to the aevelayment hhc;pilot’testiqg N
of an instrumvnt-degigned to measure value orientatjons.of the defined
ta}get population,

é. The study is confined to the development ;nd testing of an

instrument to measure only those value orientations as postulated-in

the conceptual. framework chapter of this report. ’

3. The study is confined.to a single pilot administration of )
the instrument to be developed. -V

®



LIMITATIONS OF THE STUDY.

1. The validity of the inmstrument to be developed is continqent

upon the scope and valihity of the,theoretical.and conceptual ftame- |

works adopted. )
- . *
2. Statistical analyses of the data yielded by the pilot

administration are limited by the size and composition of the pilot

sample. //\
. 3. The proposed instrupent is to be designed for a defined

Y
target populalion and no expectations may be reasonabhly ﬁ;]d for its

utility with other qrouui.' . . . C ‘ v )
.l“ [y
) * . .
DEFINITIONS

'study is defined as all those professional educators and administra-
tors directly involved in the operation -of the Alberta Public” School

System. .This definition includes elected School Trustees, Department

of Education officials and teacher aides, but excludes students,

.

e

janitors and simitar employees.
Other essential definitions are made during the course of

this. report.



v

« ASSHMPTIONS

- 1. It is assumed that valuc arientations are capable of
reasurefient through the medign 0f(\'nnbvv ynh penctl teot,
2. 1t is a;&umod‘rhut rc%poad#nrn in the pilot sample will:
“complete the PrnpUSvd jnstrumvnt dLLUfgtvly ane huuostly{

Other essential assunptions are made in_ the course of this

report.

. - N ’ \ .
SUMHARY x o

. .

Following a short introduction to the study, the central
- research question was stated, t(aethér with Lhruv.suborﬂina{u quest-
ions. Stateiments from the ]itefatqu were of fored to indicate -the
,srbnificanﬁe of the study of values dn-edugational a&mini%tratibn.
The study'wés délimjted to the issues involved in the central ret

“search quest{on, and limitations to the study were indicated. The

Earqet popuiation was defined and necessary assumptions made.

)



CHAPTLR 2 S

* THEORETICAL FOUNDATION 101 THE STUDY OF VALULS .
This chapter provides a review of the literature contributing
: L ]
to an undevstanding of values and value orvdentations,

.

\ REVIIW OF THE LTTERATLR /wmxmr:c 10T _
‘ CONCEPT VALUES S A

N S .
] .
. Clyde )(IUCHW: 390) Ras remarked an the complex noture

:> of the literature that addresses the concept of values, st&tinq:

...one finds values considered ag attitudes, motjivations, .
objects, reacurabie quaRLitice - substantive arcas of behavior,
affect-laden customs or traditions, and relationships such as
those betwern individuals, grdups, abiects, events,

‘ 4

Frankena (1967:229) expvvﬂse% qa simi“r.view, remarking that: -

. -
Lhe terns "value®” and "valuation” and their coanates and com-

pounds are used inoa confused ang ¢onfusing hut wﬂ?o@;)read vay in
our conteiporary ulture, not ondy in economics and philosophy,
but alsn ant especitally in other social seiences and humanities.

Frankena (1967:229) continues by commenting on thé historical
development of ingyiry into value and values, noting that such eminent
scholars a< Platou/ Nietzscéf and Dewey have contributed to the ]i%er-
‘ature. He concludes by identifying Normative and Metanormative theo-
ries of valueé, indicating that while the lafter ﬁies a1mos: inglus-
ively witHin the field of philosophical inquiry, the forme} is of
interest to'students.of‘anthropoloqy, psycholoqy and socioloqy. As

. e .
this study Ys concerned with value orientations in school organizations,

- .

attention wvll be aiven to Normative theoYies.



{
Nermative Theories of Valigas - o) .

~In broad terms two cujor models of norrgtive values may be \
distinguished. in literature., for the purﬁbsos ¢f discussion these V

?\ models are teerdA'.'.1u'{" ande s ;L Qia Id+0qkapﬁic 15
| defined as relating to and'aséoéioted'with 1ndi§iJUJ15, and nesbthetic

is defined as welating to and.associated with human ¢ lec 9N ien .

& .
-

“Human collectivities .are taken to be social systems of -unspecified
size, thus including sociedies, peer aroups, schools and other .
institutisns. , .

. . - (—’ . ) N a
This usage 15t substantially the same ds that employed by
Sergicvanni amg Storratt (1971:31-5) and Getzel;, and GuBa (19577,
heiothetic Values -
Intow's (1970:2)-vcTference t6 values as "irherent in collect-

o o B ; . : .

ive rian' and Jacob, Flirk and Shuchran 'c (1262:15) gbscrvation that

to some extent values define the“obltications or rights of individuals
in society, sketch an outline of the nomothetic nocel of valucs. This

-rodel ewphasises the “norrativeness characteristic” of values that

Kotb €1957:54) sces ds being of emarqgina irportance in modern se€ial

usage. In an extreme sense the Broom and Selznick (1955:55) defini-

tion of norms as the ..rules, prescriptions or standards to be
followed by people who occupy specified roles," illustrates the
normative aspect of values in the nowothetiqﬁg@del.

PArsons and Shils (1951:12) define a value as:

An element of a shared svimbolic system which serves as a

criterion or standaxd for sclection among the alternatives ot
ofientation which are inteinsically open in a situation.



This is seen as predominantly a nomothetic definition. Parsons
concentrates interest on "a shared syrbolic system’, which may be
. BJ .
interpreted as a languag®, a body of ritual, a complex of *roles or
any other manifestation of eollective huran activity which evidences
common understanding,  On the basis of this definition support may be
< » ,
generated for Spindler’s (1963a:2C) concept ¢f cultural values,
Sergiovanni and Carver's {(1973:26) concept of organizational values,
- . B . -

and indeed values which ay be associated with any human group or
collectivit,

Parson's detini*ion further indicates that nomothetic values

[

influencs behaviecr» by, actiny as standards for th{ ‘oction of action,
Thus there are elecents of influence and dire » Qyolved which
exert SGhe controlling influence on behavior. » major problem with
the nonatneticenadel is that of distinguishing between noris and
values, both of which mdy be conceived s intluencing the behavior

of mqmbers of collectivities.

Nomothetic valucs and nores.  Williams (1966:284) provides an
illustrative comment: o ™~
As one moves along a scale of increasing gencrality. in which
norms becore rore and mare detached from particular circurstances.
a point will eventually be reached at which "norm" becomes
practically indistinenishable from value.
That there is a distinction between social norms and values
is indicated by Jacob, Flink and Shuchman (1962:10). Ffollowing their
definition of values as, "...the normattve standards by which hum62
] .

beings are influenced in their choice among the courses of action

which they perceive,” they add:



...t s essential to recoanize that there is a crucial
distinttion betweon the corpass of the tern "normative” as gused
in our definttion, crvd the tor "nov” wnen used to coan: (e
a standard to which ¢ social «roup conforns. :

"The writers then proceed to indicate that their use of the term

norrative 1s arm:laous to personal, and not social, stendgrds of

the desirable.  This . dizcussion serves to highliaht the two corwicn

usages of the terr "normative” in the literature -on values. Whereas

writers wno incline towords the nowhthetic nodel of values tendsto
use.normetive in the sense of social phenoriene, writers who tend to

subscribe to the idioararhic fodel enploy normative to denote

internalized standarss of the desiratle.

Idingraphic Valies

Intow's (1972:2) definition of values as, "... the determiners
in man that influence his choices in life, and that thus describe his
behavior,” considers values as idiographic phienomena., To]man'é
(1951:286) p' ychological madel, ard the “concept of conscious choice"
definition prmp\;vd by tricksun (1962:2) abpcar to addpt'a simi]ar
emphagis. A1l trree writess see values as properties cé%tained within
human corsciousne .« which are-able to interact with other ‘aspects o%
personality. In.temhs of this model human behavior is generally seen
as deriviﬁg from the fnteraction of facéts of perséna]ity as a result
of stimuli originating from the environment. The basic node] allows
for various degrees of emphasis to be placed on the role of values as

modifiers of behavior. While Inlow considers internalized values as

determining behavior, Tolman advances a less extreme view, describing

<

10

w‘
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valuesyas a predominantly mediating force that influences behavior.
The idjographic model that is contained in the writings of

<ce authors has . a number of implications.

The cognitive aspect. The concept of values as internalized properties
%f the actor sugqestsva cognitive characteristic. Parscns and Shils
(1951:599), Kluckhohn (1951:395) and Williams (1962:283) have all
identified an elomewt of cognition in thOlP discussions of idioaraphic
values. This e](ment of coanition prefupvoses in®its turn that an

actor is able to 1dent1fy and verbalize his values. Kluckhohn (1951

[V,
O
~d
~—
wr
<
[}
@]
-
-
.
O
oY
—d
—
o
o
-
(ad
=
-
jog
o

» property of verbalization to idio-

_the actor's values are

graphic values, altho ;notee that,

—~ often inchoate, incomg or inadequately verbalized." Neverthe-

less, the nodel of actor

-

on the part of the actor of his values.

alues appears to inply at least an awareness

lglgﬂiﬁpijMYQJHfﬁ_ﬁpﬁ_§Eﬁﬂﬂ§rd§: The term "standards" is used in

" the sense of criteria of the desirable, and in the majority.of the
available literature it is this quality that is mos£ freque:fiy used
to describe values. In the context of the idiographic model,
Hal]éwe]] (1955:83).shqqests that actor values are standards acduireq
as a result of interaction with the environment and may be conceived
as the basis of "moral ordé‘iﬁ This v1ew tends to emphasize actor

values as conceptions of social standards acquired through exper1ence.

providing a link between the idiographic 3ﬂé nomothetic models of

normative values. //

11
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Pepper (1958) advances a differehi view.where idiographic
values are standards thdt;evolve primarily to ensure the surviva} of
an }ndividual. Contrary to\the previous thesis, this conception, by
placing emphasis on survival, appears to imply the possibility of
amoral behavior as a result of the influence of actor values. Pepper's
Wr%t;hgs_afso allow the attribution of values to other than i - .
gapienc, Althogqh some support for crediting values té'other species
may be found in Tb]nan's (1951) wo;k, it has little support fnom];'
other pggminent writers. o
lgiQQIﬂﬂﬁiE_lfjﬁf§_3§mﬂ9£ilﬂ?Qﬁéx Implicit in the conception of
values as internalized determiners, or conditioners of behavior, is
the-characteristic of rmtivation.. Kluckhohn (1951:425) has specifi-
cally acknowledged this aspect of jdioqraphic va]ues,'ané Pepper's
(1958) writings may be interpreted és emphasising motivation as a
,maniqutation of value standards Fhafiare referenced l!"urviva].
~Thus by their' very nature values are seen by some writers as prompting
actor behavior, Thi; conception raises the question as to whether
values ma& motivate action in the absence of external stimuli. Thi?'
-wou]d'apbear to be a logical implication of the motivational force D
of internalized values. Actor behavior which is apparently unprompted

by external stimuli, but explainable in terms of internalized values,

may be seen as an extreme of the idiographic values model.

Ihe emotive aspect. Jacob, Flink and Shichman (1962517;21)'identify

a number of writers who have suggested that internalized values are

intimately connected with emotions. Jacob ct.al.(1962:18) cite

12
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Dewey's comment that “immediate likings or emotive expressions present
thcmsé]ves.as céndidates for value status,” as being repre;entative
of this view. Parsons and Shils (1951:80) also di5cuss Lﬁe affecfi-
vity characteristics of values, suggesting that if values are concerned
with what ié desirable, then some aspect of_affect{vity Q0u1d appear
'necessary. Kluckhohn (1951:432) comments 6% fhca”teelihg which always
attaches to values", and further adds that, "since value always
involves affect, cathexis and value are inevitab]y'interrelated;"
(1951:398). Commenting on the emotionist position as coﬁpared viith
k]uckhohn'saview, Jacob vz !, (1962:18-9) state:

For the emotiénists, value judgements have hoth cognitiyeﬂ
and cmotive functiaons but the principal and peculiar function
of value words is to carry emotive meaning. Ta Kluckhohn, a’

value judgement is inextricably a.union of cognitive and
cathectic elements in which neither has universal primacy.

Idfdgrraphic Values and Other
Atfributes of the Individual

By locating values within the actor the idfographic model
allows fof cortfusion between values and -other attributés of individ-
uals. In particular the concepts of attitude and bélieanppéar.
similar to the concept of idiographic values. Areas of distinction

between the terms may be found in the 1iterature. .

Values distinguished from attitudes. Summens (1970:2) concluded from
‘ o

an overview of the literature related to attitudes that "there is

general consensus that an attitude is a prédfsposition to respond.",
*®

This element of predisposition has been identified by Allport (1967:

8) as "a mental or neural state of readiness", a quality that is

-

13
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»
uq.q!ly not;attributcd to fhé concept of idiographic values in th€
liyerature surveyed. Gue (1967) cites the abaence of this quality
igu%gnceptioﬁs of values as a major differentiation between attitude
and value. ‘

‘ A further area of differentiation is ﬁhe cq"acteristic of
thefdesirab]e. Kluckhohn (1951:423) cites “the absence of imputation

Qf the desirable” as a principal difference between attitude and

. value, g .

Wi

Values distinguishcd from beliefs. Parsons (1951:162) suggests that

beliefs are "primarily cogﬁitive“ in nature, thus minimizing ®lements
of affectivity. Such an observation suqggests that one area of
distinction between values and geliefs would be that values are
primarily affectiye and beliefs pr%ﬂ?rily cognitive. As previous

discussion has indicated the idiographic model of values implies

bc.th affective and cognitive components. However, Kluckhohn (1951:

- 398) states that 'value always involves affect." This is not necessa-

0

rily so with beliefs. ) = -

LA

' Parsons (1951:162) further suggests that beliefs are "all
existential”. Beliefs as existential propositions are seen by Rokeach
(1968) as conceptions of “true br false, «orrect or incorrect”,
rather than conceptions of the desirable which may, or- may not, be
fongruent with perceivéd reality.

A.furtﬂer area of distinction is offe}ed by Kluckhohn's
(1951:432) statement that whereas values imply motivation, beliefs
ﬁcf se do not. As Kluckhohn (1951:432) states, "If you are commited

~

14
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’

" to act on a belief, then there-is 3 value eiement involved".

Summary. In summary, beliefs are seen as existential propositions

- !

- ‘ . - '
which aﬂ% mainly cognitive in nature and which{i:lnot necessarily

include a commitment to action, whereas idiogrdphic va1ues are

concept1ons of the des1rao]e, 1nvolv1ng both affective and cogn1t1ve

) *components and are referenced to action.

 Attitudes are seen as predispositions to respond to a stimulus

-

in a particular way that donot necessarily involve aspects of
desirability. *On th& other hand, idiographic vé]ﬁes5ére Céngeptua?i—
.zed as befing p}imarily concerned with concepts of the desirﬁb]e, and
are not characterized by predispositions to~Nrespond to stimu'i. In
addition it may be noted that the nmtvvat1onal aspect of'values wh1ch
may be expccted to be manifested in action is a further area of
distinction. Whereas a§t1tudes_may_be seen as predispo itions to-
wards objects, idiographic values may be seen as assGi:zted with

action rather than only disposition.

The Location of Values

The fundamental d1fference between the two models discussed
lies in the emphasis they place on -the location of va]ues This
difference may be 1]1ustrated in terms of the social system model
proposed by Getzels and Guba (1957). This model is reproduced in
Figure 1, where emphasis is placéd on an institution, such a< @

school, as representative of the nomothetic dimension. The L

model of values suggests that they are located within the!

dimension of the social systems model, where they are mani

15
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narnatiye standards, and statements which influence role expectations,
Ir this sense they imply external directiéﬁ to human behavior. It
shoulq be noted that a]tgough in this illustration an institution is -
taken as-;epreisntative of the nomotheticfdimené{on; any other socigl
system may be subs;ituted:' A |
| In contrast, the ididgraphigifzggggqon locates values as

e P

-

a pg@perty of the individual Qheﬁe iﬁex 1n!fuencé need dispositions,
implying cognitive, affective énd.motivational considerations. In
addition idiogréphic values are taken to tnvolve internalized
normative standards, as opposed to external normative standards.
Thus idiographic values imply internal direction to human behayior.
The implication involved in the selection of either of thesé
two locations of values 1is signif{canf, as is illustrated by the
continuing dialogue between proponents of behaviorism and phenomen-

ology who advance two fundamentally different models of.ﬁwn and views

of reality.

Autonomous man. The idiographic model of values sees the individual’

as able to act freely, primarily accountable to himself and the prime

rd

object of study for the social sciences. Rogers'(1964:125) as a
proponent of this view, states: "The -inner world of the individual

appears to have more significant influence upon hisvbéhavior than
e :
vt

does external environmental stimulus.”

In an extreme sense the idiographic model of values and the

¥

B
implied nature of autonomous man may be interpreted as solipsism.

However supporters of thi§'model‘may be more accurately described as

17



Subscr{binglto the phénomenqlogica] view of.reality.
Greenfigld'(l?74) and Silverman (}9i0:126—74) have‘fmmnqpted
on the iﬁplications of phenomenology,, and Fence~§he idibg?ébhic mode
_ of valu?t, for tﬁ? study of org?niZations.' Greenfield (19?4:5-14)‘
observes that . . . : N -
T phenomono]oqlcal v19w leads to the conéept ok Orqamzatwnc
as "invented social-rcaTity" (.. (and)’ ... to understand

organizations gre nust understend what people N)thn them think
of as rlgﬂt and proper Lo do.

L

- However, many eminent contr1butors to the l\tcrature do not

-

support the phonomenqhoq1cu1 v1ew Skinner (1964:84) states: hff
»

An adequate sc%ence of behavior must copsider events tak1nq
place within the skin of the oraanisw, not as physio*oqicel |
mediators of behaviorg buf.as part of” behavior itselt. It can
deal with these e\entsﬁh sut assumine that they have any special
na;ure or must be known in any special way:

< _ This leads to a-cong;derat1on of the behavidrist and the

/

naturJ1 systcms view, which emphasises a nomothetic mode] of values.
\

o .
'ggng!iggigm. Skingew,{1971:19-22) purports to have "dispossessed
autonomous man™ ... who ...."presumably controls himself with a
built-in set of values." GBehavior is ;een as reéu]ting from the
acfion of external stimuli which impfnge.on individuals as pésitiv;
or negative refnforcers of éction. Peters (19742219);comments.thaf
the Skinnerian view has "extended the meaning of reinforcement so that
it includes every possible form of motiwvation", and in this stateient
he is not alone in voicing the opinion that autonomous man is Sy no *
way dispossessed. MNevertheless the thrust of the behaviorist argument

is to direct attent{on to forces which act upon individua]s, some of

which may be represented by values in the nomoth tic model.

.18
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Greenfield (1974) discusses the fmplications of nomothetic
ues in terns of a "natural systems” model. HKe considers that:

In the systems view, the problem of society is the problem
of order. Without society and its_orqganizations, (haoS and .
anarchy would result. The social order is seen as batically well
working systemns governed by universal values. (1974:9)

The natural systems view and the behaviofist'view are .
/essentially the same and suggest that students of values should
direct their attention to determining the normative standards present

in a given system. - A ' e : .

Definitigns of Values

A definition of values cam be selected or created - which
emphasises either the idiographic or the normative model of values.
Alternatively a definition can be sought that attempts to integrate-
e]ements of both models. The preference of the writer ié for the .
" latter- choice ds-se]ection df a def?nition emphasising either o} the
two ho&e]s, while tending to ignore the other, is seen as being a ‘
pdtentially less fruitful approach. However, it is recognized that
a balancéd definitiod is probably not possible. ‘inen this constraint
a definition which tends to the idiagraphic, while not ignoring the
nomothetic is considered preferable. | . | ¢

An_ integrative definition should aftémpt to gtress commonali -
ties between the two models. Thg‘major area of substantial agreemeht
would appear to be that va}ueé are normative. Kluckhohn, (1951:390)

observes that "gencral agreement is that valuel somehow have to do

-with normative ... propositions."
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Definitions in the ¥ i Vtk_r',\_r()‘t ure

Gived this arca of agreement ‘between the two models, the

definition proposed by Jacob . «. : . (1362:10) appears worthy of
. constderation:
We propose to identify as ”values“'onl‘ the ».oompr o T,
bu whis deewon 600, 50 o R T L A R HTE S

GUECIMA i o e Lt T S NG R VL P 3

Although this defihitioh Stresses "normative standards” that'
. . . °

influence choice from perceived alternatives, it fails to specify

whether these standards are those of an individual or a qrodp or

"both. FElsewhere in their presentation, Jacob .t. .’ (1962:9) stress .

the phenomenoloqical interpretation of values, indicating that their
» : ) .
definition locates values as individual standards. Due to this

. strongly voicedvbias,.and to the fact that it is not articulated in
. the definition, an alternative definition appears déﬁirable. Clyde
Kluckﬁg%n (195f:ﬁ25) has offered ,the following: -

' value may be defined as that aspect of rgotivation wh;éb
is referable to .standards, personal and cultural, that do not
arise solcly out of immediate tensions or imnediate si}yations.l
While specifically portraying values as'id?oéraphic (pérsona])
'ahd nomoihégicv(CQItura]) phenomeqa, this definition a]sd stresses
the id{ographic nodel . This-is;especially ndf;ble iﬁ the reference

to the type of situation in the definition. This appears to Eefer
‘ Al _ o

to the already noted distincfion between attitudes and. values. Fufther~

this definition contains a cer®in vagueness in the way that values
are seen as "referable" to standards. f_\\\\g. : ?
Clyde Kluckhohn (1951:395) has also advanced more detailed

1_ a definition which has been noted as gaining wide acceptance in



ro&ent-yeérs (Willvams, 1908:283): . » ‘

A value is a conception, evplicit or implicit, distinctive
cof dn individudl or chavacteyistic of a4 group, of the desirable
which influences the selection from the available modeg, means

and ends of action.
L ] Q ,

In this case the gqspect of the desirabl}‘ which appears v
instringic,to the value concept, is given a degree of prominence !
and the possible idiOgraphtc and normative locations are identifie
The' reference to expl i'citness is evocative of the oognitive aspect,
neﬁtioncd in cbnnect{on with individual valués. but alsofis.app]igtblc
to the nonnthétdc modol,‘a!'group values may be rgasdnably conceived
to bg present in varying dedrees of consciousness. Nevertheless thic -
definitibn fails to ;pecify the normative char3cteristics‘cdnsidercd

to be an important comimnality between the two models identified.

Values defined, It has been notéd that the three definitioné consid-
" ered have certain weaknesses that limit their utility in the integra-
t{ve scense desirved., Nonetheiess, taken togcther the th#Ze defihition?
Wwould appear to acknowledge the essence of the valhes concept as
discussed in this chapter. An attempt ta integrate the salient
aspects of gheée three definitions was consjdered-worthwhile.- The
- : _ v
following definition of values is therefore advanced: ,
i:lu-cs are c,;.,rpl.ici‘ Loaond t'ru{)?ic;'t conce; flowe o TN praphic and
normothet e gtandards 0F the desirabic tfet Dnfluence Individud!s
. $
and orowups in :h;dr seloction of ceurscs of action from those
percetved to be avarlatle in a given situation.
-

_It is stressed,ghgt this definition is a compound of the three

previously quoted definitions offered by Jacob, Flink and Shuchmap

- . A



and Clyde K]uékhuhn. The compound definition 1s proférred-by e
writer over ihese definitions as it is conbidered to offer a more

integrated conception of: the idiographic and nutothetit rodis of values
“than do the previous]y quétod d@finitioné;
o o - |
THE.CUHCEPT OF VALUL GRIENTATIONS .
-The concept of value orientations is uel}_developedvin the
Viterature, especially in tie wr1tinq; of €. Kluckhohn (1951))
Kluckhohn and Strodibech (1561) ané F. Kluckhohn (196?)1

v
definitions of the Camcapt

C. Kluckiiohn (14512411) offered the following definition of a
.value orientation as:
a general and oreanizeod conception, influancing behavior,
of nature, o' ran's pl.ce <n it, of "an's relatis g to man, and
of the gesiveble ana the nen-cdesirablo as they »olate to wan-
cenvirontent cud interh ot relations.  Such value orientations
miy be held by indivicaals, or. in the abstract typical fore,
by aroups. Liie values, Lney vary on a continuum from the
explicit to the implicit. R
This initial definition clearly identifies value orientations
-as generdl and organized  conceptions erbodying ididaraphic and
nomothetic values, also suqggesting a nore implicit form in the.case
of value orientations held by groups. A typology of value orientations
is also suggested by specification of areas of concern for which value
orientations are suggested. It is stressed that the concept of value
orientfations appears to inteqgrate the idiSgraphic and nomothetic

models previously discussed.

A tater definition by f. Kluckhohn and Strodtbeck (19611
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further develops the concept: . : o : .
;. Value orientatinns are camplex but definitely pattarged
<_ (rank-ordered) brincipleﬂ,_resu]tinq from the transectional
interplay of three analytically distinguishable elcrents of the
S evaluative process - the coanitive, the affective and the
s, directive elements - which auive order and direction to, the
~sver-flowing stream of human acts and thought as these relate to
the solution ot "common human prablemns " ' - .

This de¥jnitjon expands the chardcteristics of organization
by Suggnstiﬂg'ﬁhﬁt value orientations are conposed of patterned or
rank-ordered principles. In addition ¥t refines the areas of ncern

3 - ° . -

to which value orientatiors are referenced. by specifying solu S

ac

to'coumon problens., -
| Of‘particuTar.interest are the eiement§ that K]uckhohn‘;nd
Strodtbeck distinguish as characteristic of value orientatioﬁs. The
- comitive and affective Gualities have been pﬁpviouslyvrocognized as =
Chdracteristic of idiographic values, while the directive element has
beon.assog ated wiﬁh the nomothetic as well as the idiographic model.
In this sense the Eonlcpt of value orientations as "defined by these
’writors offers_ a somewhaf 1ntegratchcOnception of the idiographic
and nomothetic models of values. In additioﬁ‘sg;Cra1 particular
characteri%tiés‘of value orientations have been identified.

Chara Cteriotics of Value 0 rientati ons

&
g~
be

Q£ggpj;g}jon. A value tation has been identified as an organized

' pattern. Kluckhohn and Strodtbeck (1961) speci&fy this organization

hIY

as a rank order patterning of preferences.  In this w?y the value
o .

. . . . . o
orientation concept provides order to a number of po!klb]e values.
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This view is endorsed by Caudill and Scarr (1962:57).,

Re]atfon h{g_to persona]1ry Whereas the concept of va]ueq has been
demonstrated to be-dlst1nqu1shable from attltudes and beliefs, the
concept of va]ue or1entat1on9 prov1des for 1ntevact1on between beliefs
and valuos Ck]uckhohn (1931:410), comments that a value orientation
is "a-statement comprising both existential and normative postulates."
Given this inieraction‘ val eZOrientations appear capible of o%fcrihq
generalized and comples Qtai;Lents regarding the inieragt{on of vaiue
and be]ief-s;stoms..4Spc;if+c reference is altso made in the Kluckhohn
‘.

and S?rodtbock‘(1961: 4) definition to COQn{tive and affective

_elements, both of which are personality attrihutes,

BEJEEiQH?PiP,LQ_foﬁiij,§Y§JjS- As defined value orientations have
particular signiricance with re?qtionéhip 10 sociqT systems by being
specifically concérnéd with "coismon. human problems” (K]uckhohn'and
.Strodtbeck, 1861:34) "and "man-envivonment and interhuman relations"
Fluebhohn {1951:311). The-owphasi< is on fundarental and comron
prObTQW\-fULGd by all wermbers of a cﬁﬁéure, society oﬁfothor socia¥
systemn, "

Variation. The patterned confiquration of value orientation allows

for a.wide degree of variation fn'the-way in which individuals and

. / v . . . .
groups within a social "em conceive the possible solutions to the

fundamental problems that they face in a given social system. This
allows: for a more detailed and complex portrayal of. idiographic and

nomothetic conceptions of the desirable than docs a simple description



" collectivity. . e e .

3

Gr inventory of valwes. ’ .
Kluckhohn and Strodtbeck (1961:8) are critical‘of analyses
that centre on "basic: values" g d do not aliow simultaneous examin-

ation of variations in values that may be expected in any human. -

..

N

. In essence variations in value orientation allcws a consider-

ably more 'hoTiStiC‘inve§tigation of behavior in Htsitan groups - than

do simple and more traditional formulations.

SUMMARY

-

> - . .

Two models of values were developed from the Titerature and

-

cormments were made as to' emphasis contained in cach, The concept of

values was dcfined <in-a manner that avoided over-emmhasis of ope
- . o"n
o,
particular model of values. Tie concept of valué orientation was

r

-

defined and ctharacteristics were identified.

.

amandli
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CHAPTER 3

REVIEW OF PLRTINENT RESEARCHIN.
EDUCATIONAL ADMINISTRATION

* e L4

This chapter completes the consideration of the first sub-
o : <

ordinate pfob?em‘as;out]inqd in Chapter.{. Attqntion is given-to
reported resecarch investigating values ‘and value or}entétions.ih
school organizations. The instruments employed in this research_and
their uqder]ying theoretical bases are, reviewed. The Chaqter cancludes
with thé se}ection-of a ;esearch methodblogy on which the construc-
tion of the instrument to be developed is to_be based.
A’ survey of the pertinent literature indicates that ¢he -
majority of the research concernednwith the concept of values which
, has been conducted and reported wifhin the discipline of tducational
JAdministra;ion has utﬁ]ized'eithor the Diff%redtial‘Va1ueS Inventory;-
or- the Kluckhohn Schedule. Each instrument: and a sample of the
maj;r resea}ch conducted with it:~wi11 be considered in turn.

e . . . -

THE DIFFERENTIAL VALUES INVENTORY

-
L}

Theoretical Base : - :

The Differential Values Inventory was devgloped by Prince
(1957a,'f957b) té measure personal values along an emergent-tradi ;
tional conttium as bropoSed by Spind]ec,(1955).A Spindler proposed
that personal values are ch;nging in contemporary Américaq soc%ety,

older ‘members tending jfo subscribe to truiitionu! values while

younger nmembers are .seen as tending to subscribe to crmergent values:

26
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as described in Table 1. Spindler(1963b 133) reports that these value
'classvftcatrons were der1ved as the result of a cantent ana]ys1s of
24 Complotedsentence stems and one titled paragraph wvvtten by a
samp]e of col]ege students '

| In applylnq th1s theory to educatlonal organizat1ons Spindler

(1963b) hypothesISed that these values would be d1str1buted a1ono a

ES

cont1nuum with older and more sen1or individuals ant .groups in

educatlonaJ organizations subscr1b1nq to more tvad1t1ona1 va1ues than

.

younger, subovd1nate 1nd1v1dua]s and grOups

. _ 9
The Instrument

Prlnce (1957a) developed the D1fferent1a1 Va]ues Inventory
(DVI) to 1nvest1gate Spindler's hypothe31s The. lnstrument consists
of sixty-four forced ch01ce ltems based on the e1qht value poswt1ons
suggtsted by Spindler, and repvoduced in Tab1e 1. In eech item, T
respondénts are presented. with tyo statements, each of which repres-
ents one of the eight‘value positions They are asked to indicate
personal preference for one of the two statements. This preference 3
is e]L§1ted bx request1hg.the~respgndent to make the‘response that
he feels corresponds with nhat he "ought" to do. Eqdal.numerical . N
values are allocated to the items to produce sob—scale and- total
scale scores such that the higher the score, the more traditionol

are the values indicated by the respondents.
- Y

Reported Research

Prince, Utilizing the instrument which he developed,. Prince (1957a,

1957b) investigated the naturc of teacher and principal values, and *



TABLE 1

, :
TRADITIONAL AND EMERGENT VALUES AS
PROPOSED BY SPINDLER

Sy

TRADITIONAL VALUES

EMERGENT VALUES

Puritan moraiity

_ .Respectabi]ity,-thrtfi. setf- -
' denial, sexual constraint,

A}

Work-Suscess o,
Successful people worked hard to
. become so. . Anyone can get to the
top if he tries hard enough. 5o
people who are not successful are
lazy, or stupid, orsboth.

CTntdn ol ol T, .
The individual is sacred, and
always more important than the,
group. In one extreme form, the
value €anctions eaocentricity,’
expediency, and disregard for
other people's rights. In its
healthier form thd value sanctio-
ns independence and originality.

AGhicoorent orlonnt Tomn,
Success is a constant goal.
Coupled with the work-success
ethic, this value keeps peaple
moving and tense.

-

A EPuturo—time orioenta i, :
The future, not the past nor even
the present, is most important. |
Time is-valuable and cannot be .
wasted. Present needs must be
denied for satisfaction to be
gained in the future.

Soetabilitv. = ’ '
One should like -people and get .
along well with them. suspicion of
solitary activities.is characteristic.

— R;e?«';tip’i“s:"frr moral attitudi.
Absolutes in right and wrong are
quéstionable. Morality is what the
group thinks is right. Shaine,
rather than guilt is appropriate.

Consideration for csmera.
Evérything one does should ba done
with regard for others and their
feelings. Tolerance for the other
person's point of view and behaviors.
is regarded as desirabie, so long.
as harmony of "the group is pot
disrupted.

Hodowia: e, presani-tire orion-
snion. No one can tell what the
future will hold, therefore, one
should enjoy the present - but with-
in the limits of the well-rounded’
balanced personality and group.

~ Conformitn to the rroup.
Implied in the other emergent values.
fverything is relative.to the group.
Group harmony is the ultimate goal.
Leadership consists of group-machi-
nery lubrication. ..

L,

Adapted from George D. Spindler, “Education in a.fransforming Ameri-
can Culture" in George D. Spindler (ed.) Education and_Culture:

132-147. New York: Holt, Rinehart and Winston. 1963.

in the Harvard Educational Reviéw

25:145-156. 1955.

28
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the effect of value congruence betweda teacher-administrator . o
relationships. Prince reported thpt.-;old'er teachers and principals -(-’v'::~
* ‘ . . » - '

exhibited more triditional values than their younger colleagues, - /J ‘

and that congrugnce between teacher and administrator values appeared

.

to be related to confidence in leadership.

° .
McPhee. The DVI was also utilized by McPhee (19%9) te determine
re]ationsg?ps between iﬁaividuai ~values and “edqutional viewpdints,"
In this s tudy respondents scored with emergent values appeared to
have nbre modern educational ¥iewpoint$ than did those scored with

ore traditional. values.

. - ~

Lupini. Further application of‘this instrument was provided by
Lupini (1965) in relating values to school climate. This study found

a relationship between values as measured by the DVI an‘ school

~climate as measured by the Organizational Climate Description Question-

naire, (Halpin and Croft, 1963). In summary, Lupini reported that in

schools wﬁerg teachers and principais were identified as having

- emergent values, school climate tended to be open, while school

climate tended to be closed in those schools where teachers and
principals were crédited with traditional values on the DVI. Al though
Lupini's resuLt§ indicated a rela;iqnship between personnel values

and school'c]inate, nb relationship was found between differential

values among staff members and school climate.

Abbott. The DVI and a confidence in leadership scale was used by Abbott

(1966) to investigate superintendent-board member.relationships.

This study confirmed a re]étionship between congruent valués and
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- confidence 'eadership. However, Abbott reported more cmergent
. 'valueé for  r than younger superintendents.

-Discussion . hough apparently designed to inVest{gate idiographic

values, thc truction of the Differential Values Inventory

Suggests t it is individual perceptiebé of,nomothetic values that

. are being rdasured. This is particu]arly'evident.{e the'ingtruetion
that requests respondénts to select the reéponse that they feel they
"ought" to select. * Thi£ Suggeéts a deqree of external direction to
tﬁe so]ic{ted Yespoese. In light of. the Behav%orist—Phenomeno]ogy
d1chotomy, it.is sugqested that in reality this 1nstrument taps
values as e1em°nts of socwetal systems rather than @S a part of
1d1ograph1c rea11ty Wh11e this Judaement may be extreme, it does
indicate that the type of values be1nq measured is ~open to quest1on.

'ﬁurthermore the instrument does not appear to be d1rect1y

‘referenced .to educational organ1zat10ns, the quest1ons asked. qf .
reSpondents'being primari]y_concerned with behavior in general social
;ituetions; rather than schools. The research conducted with- the
DVI. indicates‘this lack of seecific{ty as in each case the resEarchers
/?e required to employ other mea:tres in owvder tk relate Dvi- scores
to school organizations.

The lack of agreement in the findings repoeted by these
fesearehers raises some.question as to.validity. In part}cular the
pVI,‘when utilized by Abbott (1965)4prodeced resu1t§~?;;1 are contra;y
to those predicted by fhe original theory of Spind]e} on which the

instrument was based. Such findings are not entirely unexpected.

Spindler (1963b:136) states that no basic cultural change inQo]ving
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a shift—iD/Calues-is "actuaily 1inear",.a1though his hypotheéis N

el

treats emergent and traditional values as if this were so. The

'situation’is further confounded by Prince's method o% scoring which
arbitrarily selects a'midpoint on the derived scale to represent
the boundary between emergent ;nd traditional values. There appears
little solid ground for such an assumption. , . o j
In summary, the questionable validity of the DVI:.its lack
of d}rect relevance to the organizatioﬁal context and its apparent
reliance on respondent perceptions of societal norms, co&bine to
suggest tﬁat it is not appropriate for viable values research in
eaucational administration. In %he context of the previous discussion
of the theoretical foundations for the spudy of vaTues; it would
appear that this instrument treats the subject of values in an
unrealistic and simplified manner. Rigid forced choice items and )
inflexiblé and arbitrary sco‘.g do not seem appropriate to the
icomplex universe of values. 1In addition the DVI makes no pretence
to measure ya]ue orientations as this coﬁtept is defined in. the

literature. ' . .

~
]

THE KLUCKHOHN SCHEDULE

o . -

The instrument developed by Kluckhohn and Strodtbeck *(1961)
for use in the Rimrock study was created to measure differences énd_‘

similarities of value orientations in five different cultures.

Theoretical Base

Ktuckhohn and Strodtbeck (1961) emphasised the "commpn human

problems”" theme that has been identified in the definitions of value



)

orientﬁions giv

defining po§§ib]

r

IS
. 4

eviously. These common problems are seen as

'ue orientations in any society. Kluckhohn and

.

Strodtbeck (1961:341) envisaged value orientations as descriptive

of possibTe solutions to these cormon problems and developed their

conceptual: framework on the basis of three major assunptions:

(1) There is a limited number of ‘common human problems €or
which all people at all times must find formulae. (2) While
variations in these formulae certainly exist, they are neither
limitless nor random but are, instead, variations within a
Jimited range af#possible sbluttons.. (3) A1 variants of recurring
solutions are present in all cultures at all ttmes, but receive,
from one society to another, or one subculture to another,

wvarying degrees of emphasis.

Kluckhohn and Strodtbeck (1961:11) tentatively identified five

possible common human problems. Stated as questions, these problems

are:

E?h of ‘the identified problems provides a single value . W
orientat

(1) What is the character of innate human nature?.
- (Human Nature orientation.) :

(2) What is the relation of man to nature (and 5uper-natdr¢)?
(Man-Nature oqientqtion.) . :

(3) What is the temporal focus of human 11fe?>'
(Time orientations) ‘

(4) What is the modality of humpn'activiiy?
(Activity orientation.) ' : .

(5) What is the modality of man's relationship to other men?
(Relational orientation.) o ’ c

on area, and for all but one orientation area, Kluckhohn

and Strodtbeck proposed three possib]é value orientation positions

as summarizéed in Table 2.

The given positions for the fou? fully developed orientations

are described by Gue (1971:21-2) as follows:

32
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Jhe Instrument

. (1961) feand yielded important anthrbp

In the Relational area, " /6% stresses the primacy of

group 90015 continuous throuqh tnne. as in horodltary and

klnshxp structures such -as aristocracies. VDl 7y emphas-
ises the primacy 0f the. goals.of the Taterally- extendod 1nmwu1ate
group; discontinuitly “in qgioup allegiance is possible. /o.ifv .-
ualiom centers-on the process of individua® oal-settlnq with
-little reference to lineal or collateral g: oups. Concepts in

the Time area. appear self-explanatory to tnn.e cultures which
have a linear concept of time.

) In the Man-Nature area. . . % s=av —"oe .- implies fatalism.
Hapror gexliial o 1mp11es no real separe “on of man. nature
and SUber nature, (the Creator, if vou wish, A concept of
wholeness sprinas from this orientation. R — o=t

describes the view that nhtural forces of a1l klnd are to be .
overcome and put to the use of mankind.

In the Activity area, - - is an orientation favour1nq the
spontaneous expression of that which is conceived to be “"given"
in the personality; it is not license. A . . orientation

focuses on <. tivity measurable in terms of standards outside the
person himse  f, : -

The fifth orientation (Human Nature) is nct developed by

Kluckhohn and Strodtbeck (1961:77).

-

-

.~
L

-
P

Within this conceptual framework, a-lwenty—two-itew instrument
- 4

v

was initially developed to neasure 1nd1v1dua1 5ubscr1ptlon to
determ1ned value or1entatfons Tach item c0ns1sbcd of a wratten
expos1t1on of a typicalt life s1tuat1on fo]lowed b three (or tw0:
in the case of the ACtIVIty orientagion) poss1t1e so]ut1ons~
Respondpnts were requested to rank order their preference for each
of the given solut1on§ by indicating which of the glven solutions
they thought was best. In the griginal form, th. instrumle waw - °
successfully administered, as Feporte by Kluckhohn and Strodtbegk %o
‘ %gical‘data of a greatly more,
c0mpleg nature than had previously been obtained, (ﬁryans, 1971:36).

3
-
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quickly g‘ined yse in educatioral roscarch.

Lo{hutﬁc Kluckhenn theov} and Ltho K]ucﬁhohn Schedute, both of whach

This successful iniviai epplication irdicated ihe feac . bivily or

e

4

Rog rte; Pcsea~ y
3 T
- Caud1o1 aﬁd Scarr (1652) emp]pyed the instrumcnt to inves thate
Qa\ue orientaviona of Jayanese stucent. and tpo. nireats,  Thic

s tudy pn»ﬁmmu refln@monff.ho the"1nsfrumont ord introduced tho

concept of “d'JLun(o in *ho ana1y§1s f ;rsulis .This concvpt nas
. Yo -

been used by many subscjuent researchers, and is descr ibed later in
t y y ]

° -
this report.

Yitchen (19667 employed the iastramert, afte~ s2me modifi-

-

cation, to measure clye orient@ ions of a lavge ~ample of

p . ,
Néwfoundland studg syans {1971) and Andercon (1972 furtrer

investicated studen nt value orientatic: s in keotern Canada

thydugh this instrument and Gue (1967) examincd tae value rientations

of Indian parents and students as well as those of local teachers

and administrutors Jdn Northern Alberta.

Of particular interest is th\ Study by Seger (196b) which
meloyod the Klucrhohn Schedule 1n am investigation of role eﬂt-

. . 1 .
ation ir a teacher-trustee sa ple in the North West United States.
. . .
rifferences in role expectations held for the Superintendents by

the two samples were reporfed as teing related to differences in

value orientation as wmeavured by the instrument. This study is of
interest as 1t cuggests the applrgability ¢t b&h the K1uc<hohn
J ,

thesry and metholdo'ogy to human coldectivities other trnan chose



cldssified as. culttures, .and particularly, to educational organizations,

“giscuicion
Unlike the DVI the Kluckhohn Schedule appears rarely. to
have been administerdéd in the wane” forn in differ mg studies. .This
@ . E . ) . -

_charactchigtjc s inherent in the Klddhnohn technique whieh stresses

°

applicebility of the instrutert td the térqnt grdup_ At all times
it is the Kluckhohn theory and techrique that appears to be of

Primary dmportence.  In this Contoxt. the apparcnttva1idity of the

methodology does not appear suspect, findings conforing with the
. - . [ 4
©theoretical franovwork proposed by Klucshoher, Furthe rmore . fthe

technique presents several attractive aspects., spec ally fn the
o ~

.

areds of eliciting respond.ont preference and avairZ\ebil v of chaice.
L d

By requesting respoandonts ;P rank order}

f
. ¥ " 4 I .
to what they fcel iy the Ybest way” thye ‘Instrument asks. for responses
) a i ° : . .

the given solution . according

that are-congruent with the concept ofivalue orjentations as defined.

Respondints are allowed to equally ronk solutions 1f they see fit,

-

thus choices are not enforced, «.cept insofar gs fespondenté are

ashed to make some response to each item. A further ddvéntqqe of the
. , : ! . : o
Schedule is that individual value orilentations are tapped in an

-

indirect manner. Respondents are présented with situations that do

. N ¢

‘not direct]y\gffoct them but are relfvant-to their experience, and are
B : * L0t _ .

askted to evaluate the solutions avaiﬂaQ]e to the people desgribed

in the given problem. This element of ;. 5 -+ 0/ ., seems most

’ . 3 . - ’ . . . o . 0 L x
appropriate, offering a possibility of minimizing personal defensive- . jé¢
. . s

.nesg and allowing the complex iJioqraphic and n0motq£§ic nature of



.

e

valyes to interact in a Toosely structured problen-solving.situation.

Te

" However, .certain problemé are also evident in the Schedile.
Ih‘particu]ar, the analysis of the data generated poses severe

problems. Various methodologics” mave becn adaptod or invented by
» . - )

researchers employing the imt‘rwnt in an atterpt to duﬂ with th]‘

problem which' stews from-the ordinal nature of the data qenprated

and the requirement that both dom1nant and_variant valuc orientation

patterns must be considered.simultaneously. ’
) A further problem nay Be identified in the lencth of the
- !

Schedule.  Each item requires conmprehension, -con ideration and
evaluation, and by the very nature of the item constructiofd and the
theoretical frawework |, this does not lend itself to impulse answers:

Thus, serious consideration is expocted~For‘each'of the twenty=-two

Jtems which requives a substantial ,investrent of responcent time-and

‘concentration. This difficulty is compounded in later variants of

the Schedule, as devé]oped by -tiue {(19606), which increased the number

of 1tt‘mc -
One. final dlff1culty may be vecoqn1sed in the field of

eduhcdtiona] administration research, that being the applicability

. of t%e instrument in the educationa] context" Both the theordtical

v,

frameworﬁ and “the initial 1nstrument were created to investigate
dominant and- variant va]ue or1entat1ons in a cultuva] context. Only

in one research study has the instrument been employed in an organi-

: zq&idnal context, {Seger, 1965) and in xﬁjs case additional data were

réquiréd for useful analysis. Al} other_studies'based'on the

37



"..of the original, offers promise for the present problem.

g

_K}uckhohn-Schodule in vduéatidnal administration research have

L 4

displayed a strong cultural or multi-cqltural component.
Nevertheless, the structure of the original thoory‘and the
me thodology employed iQ,the Kluckhohn -Schedule dispiay potential

for the .development of the prohoscd instrument. In particular, the

. . S ¢ R §
_intrincic uscfulncss of the theory for investiqating dominant and

variant patternc of value oruentatIons of fers: areat prom1se CIn-
add1t10n, the 1nstrument S pvoperty of projectivity. and ltS clear
re]eyancc to 1nd1\1dU91 values 1s PxC1tJng, Jf the hand}caps of Ienqth
and ahalysis cad be udninﬁzed. 1t would gppear that adaptation of

the original theoreticil framcwork to an organizatjonal context, and

subsequent development 6f a new schedule which ciubodies the precepts

’

MEASUREMENT oF VALUL OVIFTTA|IONS L.
S(,HU\)L UQ'][\ wi/Zn I(‘ iS

o

Review of the Prob]cm . ' . - ) } ,
The central research problem to be addressed by this study
was stated as be1ng i . by

¢ - )

To devise and test a resea\ch instrument to measure sclecCted
value o‘1cng;t1ons of professional educators and administrators
1nv01ved i the Operatxon of schoo] organizations.

Aﬂhe 1n1§4a1 subord1nate problem was seen.as the.selectionm of

an appropriate méthodo]ogy fo be'emp]oyed in the development of the

'Wq’pm instygments " " )
A oo . ,

P
s

EEIOpVTatC Methndploqy

In this context ”approprvate methodo]oqy "is. taken to mean a

i



/ B . ) ‘ o ’ ) ‘ - v >
'Set of procodures which w111 fac1l1tate the valid developmﬂht of the

: proposed 1nstrument " Three crlter1a are seen as def1n1ng appropr1ate

b4
°

nmthodOIOQy. These are: ‘ ..

>

1. The wmethodoloqy shou]d provide for the measurement of value
“ orientations as d1st1nct from values

2. The methodoloqy should produce an 1nstvuuont that will be
© directlysrelated to aLtlvl{ICS in school ovganlzatlons

3. The methodolowy $hould bé based on establ1shed theo»y and
proven technique. . . R

. two instruments thCb have been revtewed 1n

’ 6‘
'5)f#r'-these criteriaz. However the h1uckhohn

Schedule appeans to neet two of the. thvee, not be;ng d1rect1y re]ated

vto the aperation of school orqanwlat1ons Consequently the Kluckhohn-

-

theory of va]ue orientations is adopted as-a means of meeting the

.first criterion.. The Kluckhohn technique of measuring va]ue ovlep-

tatxons 3s adopted as a means of meeting the third cr1ter1on ‘

second cr1tcr10n u11] be met by the deve1oﬁment of a conceptual frame- .

work and a Spec1f1c body of- 1n§tnumcnt 1tems that wn}] be d1rect1y

related to the operation of school organlzatlons.
 SUMMARY
.~ 9 “

Th1s chapter offered a descrlptlon of the two maJor lnstru-.
-ments that have been used in values research in the field of 0ducat1o-
nal adm1n{strat1on. The central problem to.be addressed in this -
report was restated and criteria estab]1shed for appropr1ate method-
ology by whwch this problem could be solved. The Kluckhohn theory |
and techn1que for the measuvement of value or1entat1ons was adopted

for the deve]opment of the proposed instrument,.

N
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0cﬁmnckt; S
> THE CONCEPTUAL FRAMENORK AND - THL - MEASUREMENT TECHNIQUE +> _
’ t . ) - . . ‘l .A.‘
This chapter describes the adaptat1on of the Kluckhohn
theory of value Orientattons and the kluckhohn me'thod of eTlcitldg

vaTue orlengaplons to “the study of value orientatl 3 ln_school‘.
o}ganizatﬁons. The Ehapter.is organized‘ into two hajor sectiops.
The first sectvon considers the- K}uckhohn theory of value ortediat-
Jons, app]Tes thws theory to organizat}ons, and .deyvalops a conceptual
frammtnﬂxforthe study of vaTue orlentatlons ins hool orgunjlat1ons
This framework is devefappd in accordange w1th the procedures

-originally empToypd in "the deveTOpmgnt f the conce tuaT scheme
A iz

‘empToyed by Kluckhohn and Strodtbeck (1961) The ;;cond major
"

section provides a d@;trwpt1on of the or1q1nal KTuthohn scheduTe

deve]oped to Measikq‘the value-orientations defined-by fhe K]uckhohn
and Strodtbeck conceptuaT scheme. and describes. the format. and .
structure of the 1nstrument that 13deiﬁ§oped 1nTaterchapters of " thws
'study The chapter conc]udes with' comments on procedures*‘; be
.édopted ta-provide estimates of reliability and validity for the .

S

instrument to’be‘deveTobed.
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- . ADAPTATION OF THE KLUCKHOHN THFORY T0 THE \\~\\‘
NI : ' lNVES1lGA1ION OF VALUE ORIENTATIONS :
. IN SCHOOL ORGANT ZATIONS
- ’ ) c A B
The fpplicability of the Kluckhohn
_ TheoLy to than1zatlons e :

ln ordor to ut111ze the Kluckhohn thcory for the deveIOpment
.of an instrument d\rect1y re1eyant to schoo] organ1zat10n, 1t is
neteﬂeaﬁ} to establnsh the app11cab111ty of the basic theory tb
oraanlzat1ons Grounds for the relevance of the Kluckhohn theory

- may be ﬂound 1n the. soc1eta] nature o{ orqan)&dt1ons

rpe socwota1 nature of ovoan17at1on,. A1thouqh thersd is less than
“sub§tdntia1 agreement as to a def1n1t1on of orqan1zat1ons, (Si1verman

- 1970: 8 ?3) m@st wWeiters agree tﬂat orqanzzat1ons are essentially

human c01106t1v1t1e9 charaed wwth attd1n1ng <pec1f1c qoals‘ (Etzioni..

1964:3). This recohn1tlon of orqan1zat1ons as s‘n;:' . e, allows
for tﬁe extens?on of the Kiuckhohn theory from. cultures associated
‘with macrd-sotiétieé to cultdﬁes associated with micro-societies,
such as organ173t1ons - 0rqan1zat1ona1 cu]tures are recognized by

Serqiovann1 and Carver (1974 24) .and the- applicability of the kluck-

hohn théory appears cons1stent with the Parsonlan view of orqan1zat10ns

as Maoiot D et a1, 0 (Silverman, 1970 55) )

‘ ' Howeve;. this view is not univérsa]ly held. being particularly
' at odds wwth fhe views of "mechanistic” writers such as Fayo1 (1949)'
and Tay]or.(lgll). It is therefore necessary to wmake the major

assumption that :‘_,?:»:"::1.':'.»).‘.4 e .‘m.«al struetures, di "M pentiatodd
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Srom socgo tive per ae only by aer me of efnecand prapose. This
assumption allows application of the Kluckhohn theory to.organizations
.and ¥s fundamental for the subsequent development of the proposed

‘instrument. . - : Q

) . *

Developient of a Conceptual Tramework ‘
_for theildentification of Value Orien- - .
tat1ons{}n School 0rgan17at10nq

“In oider to develop a conceptua] framework it is necessary to’
makc thfee further assumptions. These 055unptlons follow close]y
the 1n1t1a} assumptlons made by K]uckhohn and Strodtbeck (1961 11)

but aré concernvd Spec1f1ca11y with orqanizat1ons o " .

First, it is assumed that *i. - ‘e P R T S R e TS
. . -
" Se ond]y, it is a§§umed that oolw " iy otk s BT oes e

Thirdly, it is assumed that .:'0 solwur’ s ar rose i e

. . . ; ‘ . e el . o . . .
all orgpodo oo, bue ave d7 700 La Ty pee Sopred By organiaational

v

NS TR

Tdentification of common problems faced by organizational members

yields the o' afentison srozs which are possible within an organ-

ization. Identification of the possible solutions to these probldms
provides the o:/ue ordentat ion poatiyons available and the pattern of

preference for these,positioqi provides the v.:/w ¢ rlovcitions of

respondents.

The second assumption, that those positions or "solutions" are

-

1imited, embodies the direc / element of value orientations stressed

2
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- Kluckhohn Theary

\
by Kluckhohn and Strodtbeck (1961:6) which i1lustrates the nomo-
thetic component of value orientations. The adsumption that indivi-
duals will choose between the possible positions reflects the idio-

graphic value component, associated with value orientations.

Additional Aspects of the .

i e .

* The apblication of the Kluckhohn theory requires that common

AN

problems be identified and a valué orientation area related to each

problen defined. A limited number of possible solutions to the

identified common problems are then specified so that a value orien-

~tation may be presented by’an orgamized pattern of preferénce Enmnq

-

the specific positions within a given value orientation area. If

1 2

equa] preferences are a]]owed.among three value orientation positions,
then there are thirteen poésible value orientation patterns that maj'

be‘quived.in each value orjehtqtion area. " The Kluckhohn theory pre-

dict?%%hat-these patterns will be preferred to differing degrees by

members of a particulgr social group.
~ ‘_’co."l R

3 -‘v-" - . )
Dominant anq;véfiqﬂgjpgljfgjgi.' The Kluckhohn theory.emphasises that

differing preferences will produce both dominant and variant value

orientation patterns in all societies. Kluckhohn and Strodtbeck (1961:

342) observe:

the value orientatien systems of societies (organtzations)
are not to be thought of as unitary systems of dominant value
only. Persistently they contain :r.or7-0 {and roorTred variant

. value orientations ... which differ from the dominant value

orientations .... the arqument -of the variation theory is that
much of what has been described as idiosyncratic departures from
dominart, values is really well-ordered variant behavior.

e
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This aspect ‘of the Kluckhohn iheory goes beyond the e}pccta-

-

‘tion of various.patterns of value arientations by emphasising that

variant p&tterns are normal and'ﬁequired and should in no way'be
. AEN ' . -
visuvalized as deviant. Following the assumptions made to adapt the

A\

. kluqkhohn theory to organizations, then dominant and variant value

orientations are expected to be present in organizations.

Societa) differentiation.” The Kluckhohn theory indicates .two Ltypes

- of societal differentiation which will be associated with differences

in ua]qe orientations. In the first case, reference is made to sub-

grbup differentiation. kluckhohn and Strodtbeck.(1961:242) note that

“regional, ethnic, cTass or ather fairly well marked social units"”

may be‘expected to xield differing valuegorientatioq patterns.
Secondly, the K]uckhoﬁn theory identifies behavior sphere differenti-
ations. In this case Kluckhohn and Strodtbeck (1961:342) state that
"the broad categoriGS»df activities which are essential to the

functiohing of any 'society" may be expected to yield differing va]ug

orientation patterns.

In the context of schqol orgahizatjons, sub-group differentia-

-tion may be expected to yield diffgfences between value orientations

of organﬁzational mem?ers with differing cultural backgrounds, from
differing social classes, or from diffefing geographical regiong.
Specifically, value orientation d?%ferences may be expected between
rural and urban teachers andhadministrators. Cénadian-and non-Canadian
teachers and administrators, and possﬁb}y male and female teachers and

administrators.

14
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Differences in the value orientations of school members who
are différentiafcd by'behavior sphere activities may be expected.
However, this basis for difference is not?developed to any great

degree by KTuckhohr and Strodtbeck, reference only being made to

such.general and, pervasive behavior spheres as economic-technological,

re]uglous, 1ntellectual -aesthetic and recreatlonal 'THese areas of
.

. act1v1ty may not reasonably. be considered to 1dent1fy spec1f1c groups

. (-”

within schoo] organizations. Neverthe]ess, the essence ‘of hehav1or

sphere d1ffernces relates to activity within a society. In the

.

oou!bxt of orqanlzat1ons dtfferentiaT activvty would appear to be

'“Te?ated to roles. In order to operationalize the behav1or,sphere

" basis of differentiation, therefore, the.assumption is made that
(e .

‘organizational behavior spheres are manifest in the formal roles of
organizétiona] members. On the basis of this assumption, differences
in va]ué orientations in school organizations may be expected between
teachers and administrators.
Value Ofientétiéns {n
School Organizations _
Three-prowlems have been tentative]y identified as Seing'
of impértance’ to all professional membeyrs of school ofga;jzations.'
It is stressed that these problems are not considered at this time
as being the only possible ones faced by organizational members.
Furthermore, it should be noted that while these problems may not

be the 7ot important common problems, they are considered to

be suitable for the development of an initial framework. These

¢
.
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-~ . ) 1 i.h.
o .ol

problems are stated as questions in Table 3, together with the

value orientation areas which they define. .

~

Dispositional. This value orientation area is concerned with

tionships among members of organizations. . It

inter-personaW rela
38 similar:to the relatinnal orientation area defined by Kiuckhohn
and Strodtbeck (1961:17-9) which is concerned with the "cbmmod
human problewd of man's relationship to other. men. |
- Dispositional was chosen as a title for this dimension

to emphasisé the dispasition of organizatioﬁai members toward

the authority of other organizationé] members. This value
priehtgtion area specifies " fniiodl ) Lanora! ey and
Lineali:o . as the possible value oricnfation positions. Indivi- e
dué]ity chafac{erizes a dispdsition towards acceptance of the
authority of individuals; Laterality recognises the authority

o?fa group; and Lincality reflects a disposition towar¥s the
acceptance of the authority of:a hierarchical positioﬁ. v ;
More detailed descriptions of the three position;'

within this value orientations area are given later in the study.

46
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TABLE, 3

-

COMMON ORGANTZATIONAL
CORRESPONDING VALUE ORTCNTATION AR

-
, 4
S S
PROGLEMS® A ,
1,\‘,’1'&

Problem

. What is the relationship
of.- organization menbers
to other members? )

. What is the relationship
of organizational mcmbers
to the organization? ~

. How is the task of the
organization best( -
accomplished?

Dispositional.

Relational

4 )

i

Focal.

47
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. organization. The three poss1h1e value

goals of the school organization may be b 4.8 1eve¢% does’d'rgt‘

: . - . _

t

“Relagional. A]though“this title was given by Kluckhohn'ahd Strodtbeck

(1961) to their value ovuentdtton ared which dealt with the problem'

>

of interpersonal relatmnshvpc, and which 15 similar, to the D1Sp051- .
tional dimension outlini d above, the term g?%ntionb] as used in this

study has a Hfferent meaning. for the pu}poses Qf the instrument

to be deve]opcb in this study, .the Relational value orientation area

is’ concerngd with‘the rolation'hip of, oi;5n3zationd1 members to the
. ‘ 4

rientation positions that
are specified for this orlentatlon are :ubj(étfﬂf‘y, HMedfat lonary,
and SRS XD i

In terms of the Klucihohn theory, the present Re]atwonal
o,1entdt10n is to some deqvee similar to Kluckhohn's Man~Naturo
orlentatlon If a comparison were to be made ‘ o;qan1zat1ons
would be subst1tuted for Nature and the harmony position would be
replaced by the =0 077 o position Even so, such a 5ub5t1tut1on
wou]d provide only a c¢rude approx1mat1on of the prosent Relat1onal
or1entat1on to the original ™Man-Nature postulate. ’i;

Th& positions specified by this value 0r1e‘nt¢t1ﬁ r"g"

developed and defined later in th1< chapter:.- ‘;“‘- . :s ‘5 4, N ""”&\

- . . . . ‘-“, ; .\“"‘..
Focal. This value 0r1entation area conSég;ts the pro&]édibf hvd thg

-3

direatly consider the question of what the arg niz t1ona1 qog}s arb

&

or should be, but cencentrates on the mode of p tlon that® m1ght‘ 2 S,
be best adopted toacmeve whatever the goals afr‘ en to be. 1\5 tl)e

ﬂ& e
proposed instrument is concerned with va]ue oq?got 1on5v1n scRool -

veoo 7



organizations, this orientation area may be conceived as bc:}r\.

primarily concerncd with formal relationships with s

tudents. The

three value orientation positions that are ‘specified are ..:,

\ . »
Prag oo Soeeand Do et

-,

"These positions are further discussed below.

PROPOSED VALUL OPTENTATION ROSTTIONS N
PRLSINT CONCEPTHAL FRAMEWOURK |

In this section the three value ovientation

have been proposed for each of the determined value
. Q , . . )

areas are described with reference to the pertinent

‘which they‘aro based,
- : . M

Dispositional Value Orientation Aren S
?,FB.H_M__,_ catne trentation Ared

A consideration of the nature of the relatio

organizational members would appear to involve aspects of supervidion,

authori@x,and teadership. The writings of Argyris (1964) and McGregor

(1966) which are'concerned'with supervisory a55umpti
' . : 3
typology of power bases adYanced by French and Raven
", g

a theoretical base for the ;hﬁge specifjed positions

Individuality. This position is conceived as embody

-~

autonony and with elements of self-actualization as expoﬁnded by

THE
positions . that

orientation

lTiterature on

~

hships between

ons, and the

(1960:, provide
"

N

ing individual

“Argyris 11964) and‘Masldw (19%4). In particular, individuality

stresses organfzationq%,members as .sed f-motivating, willting to

accépt(re3p0ﬁ5i611ity. and self-reliant, not beirgg heavily dependent

upon their peer group and ?dquiring little SUpervisd
¢ .

ry direction.

49
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In addition the individualitly position implies autharity through

.
‘

legitimate,referent or expvrt.pOWbrbdnos as identified by Fréngh

.
> -

_and Raven (19060:612), croditoed td the individual.

N

Latevality. “In this positinn;emrhagis is placed on a peer group as’
being aAsourcb of authordty and.feadership.  The concept of profes-

-'iionaligw as dincus«ed by erwinf(]965,1970) and his identification

‘of, the characteristic of Toyalty to a professional group is applicable

in this position. Pecr groups ape credited with leqitirate, referent

H
t

and expoert power in the French and Raven (1960) typofogy and are

segn as a solirce of autnority anb Toadership by menbgrs of a school
organisrtion,

Lineality, Wnereas the provious pecitions assigned responsibility,

authnrity wid Jeaderahip to individesls and groaups, this position.

enphanitvrs the author ity nf.pbsi?ion. Authority and responsibility

are scen as being.credited to antoftice inthe Weberian Durvaucratic
. i . : h

tradition, (Weber, 1996, Albrew, 1?70), ‘Although this position

” F . . . .t -

~oreflects an elecent of dndividualism, in essence it is the antithesis

B
~

of Individuality as developed abgve. Lineality i seen as implying
. o
management assumptions as uwhodi@d in McGrogor's {hbory\\flqﬁﬁ). In
the French and Raven (196003 typalony predoanaﬁtprQer bascs would
appear to be 1oqitim;te, coercive and referent . |
i

In sumary the major factors of delimitation b&tween the
positions within the J<nositional orientation area are scen as
being perceived locgrion ot responsibility and authority within the

school organization. This is used as the basis for a differentiation

50
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2 -

of the orientatigen positions in Table 4. . .

o,

i

. . . . e <,
Relational Value Orientation Ared’

R '
This orientation is concerng¢@,with how organizational members
perceive the .organization, the relationship under investigation being

that between. members and the organization. Similarly to the Disposi-

-

ifona] orienfation, this Relatfioral oricntaiion“1s partly reflected _
jh the writ{ngs of Ar@ytis (1964) Jnd Mc@regor (1966), tﬁat are |
coneerned with the interface between individuals and ofqanizations.

The Systcm-Phehomonology dichotony proposed by Greenffeld (1974), -_

which has been previously discussed, is seen as providing two opposing

.-

solution positions of Subjectivity and Magtery. The.insertion of
Mediationary alternative provides the third position which eibodies

some elerents of both extremes.

>

§ybjp§jiy1}y;_ This.position donotes o mechanistic perception of
organiz®tions, with members being seen 4s subject to .the organization,
which=in turn is seen as an enduring rational entity, This position
ombodiesldreonfivjd's (1974g43a) description of organizations as being
constructions serving societal needs. ’In essence, this position ‘ ) s
5‘00'5 org,%gi}'ﬁ‘t'fio‘rmi members as rel%v‘c]y powierless in their relation-

ship t&‘the orqunizatibn., [mphasishis plabea on the maintenancé of

order and control tﬁrouqh rules and structure. Argyris' (1964,1957)
desceription of the traditiqnal]y inflexible and incompatible nature

of indiyidua]s and brqunizétions appears to capture a major aspect

of this ' position,



Mastery. This pos1t1am may be seen as‘ the antithesis of SubJect-

ivity émbodying a conception of organizations as being designed to

B

serve individuals, rather than societies. This position supposes
that ‘organizational members.are able to control the aqﬁ&giiies and

the functfoning of lheir onuﬁizaLioﬁs. The goals of the organizat1on :

°

are ma\n]y determined by thase lnd1v1duals in @ position to

. .

exercise control. Emphasis is on the people cather than the stru&ture
of an orqanization. Greenf?e]d (1974) identifies this con<ept of

the 1HdlvldUd]-OlguH12d?10nu] interface as being characteristic of

- a phtnowopulogwcal viewpoint, White's (1974) description of
'individu$1% caonpeting . for erqanizational resources appears to embody

a mastery concept of the orgarizational-individual relationship.

+

Mpdiﬂtihnqu.. This position contains elements of Mastery and
Subjectivity, The implicit fatalisi of;the Subjectivity pnsitiun'is
minimized, whi]é thv-elvmont‘of control embodied in the Mastery
‘posiiion is rogﬁgniéed but not subscribed to completely. An element

of pragmatism is dnvolved, insofar as some control s possible at

~some” times.  tmphasis is placed pn compromise in the relationship

between members and the organization. LA

The Relational orientation positions are sunmarized'in Table

- . . 3

5, with emphasis on the activity of organizational members as an
indicator of the possible pasitions. Thus Subjcctivit§ s, seen as
essentially obedience to the oréanization Mediation is seen as a

-

compromise between mnmbvridihd !Re orqanmzat1on and Mastery is seen

.

as_attempted control of the organization by its members



L4

"PIsSSAUIS SL
v \.
TrdL

i .~

te

‘ssaquaw Aq paziy

_ =130 3Q 03 IIN43S
-u0d ® SP U3a3s St~

uogjeziuebao ayy

PasSsSaUls St

"$30URSWNIALD uodn

buipuacdap *apqissod 4109

. "a4e uotjeziuebio syl j0
UGLJeuLlwop pue AQ |G4uU0)

*Passadls St

ce le*T

v A

"$$3 | 4amod

RAEINSLIEY Buisq se

ucpjeziuebuo ay3 o.o

v
olae

uot3Lsod 413yl 935 S40}dy

A43LSY AgvH01LYICIN .+ -ALIAILD3gNS
. N snoriIsed N .
, NOILVENA]GO 307%A TWNOILYIIY

.

> G 378%1
%Av S

i

»




‘Focal Value Orientation Arca

\
L

Whereas the Dispositional and Relationad valuc orientation
areas are concerned with relationships, the rocal.qjmensién is

. \
primarily concerned with activity within organizations. This orien-

. tation area possesscs a greater, deqgree of specificity in the present

conceptualization than do the other two dimehsions, for while the
concepts of Disposition towards other members of ‘organizations, and’

Relation: hip to an ¢rgani-ation, may be seen as applicable to any

organizatdon, with little modification of the positions, notions of

orgahizational aclivity must be conditioned by the type of activity

typical to « given opcanization. - In the present case the given

organizaticn is that of the schocl, and the modal activity may be
1

expected to be corcernéd with students., -

A generic terin which has found usage within organizational

" the'ory to describe prganizational activity is ¢.o /oo Champion

(1975:248) defines technology as "methods, processes, devices;
A . »

knowledge and facilities which are 'used in the EOmpIeLion of wo}k

tasks in an organization." In essence it is technology withimw school
'

organ?zat§uns that is the main concern of the focal value orientation

area.

.

A model for the conceptualization of -technology has been

" offered by Perrow (1967). In this.model two dimensions are sugges ted

for the classification of the "raw material® on whith the 'organiza-
tion and its members perform work. One dimension is concerned with
the number of exceptional cases encourtered by the organization

members while performing work on the raw material. The segond

o

dimension is concernéd with the degree to which organizational members.

55.
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are required to seek sotutions to the difﬁ’culties of working with
. the raw materials. This secodd dimension is reflected in the amount
of “search behaVior requlred to analyse the problems that may be
pereewed in working w1th the raw material. In the case of school N
-

R ?
. omahons the raw matemal may be conceived of as the students, -
Y

a 4
"‘.v .

an0unteved_may be seen as’a funct1on of the perceptions of organi-

degree qﬁf search behavnor and number of exception cases

zational menbers. The two dimensions proposed by Perrow are influ-

.

ential in describing the three value orientation positions specified
R .

for the Focal value orientation area.

=

15;L. In terms of the Perrow model the task position is def1nod
. when an organ1zatxon momber perceives few exceptional cases &nong
the students and a need for 1itE]e search behavior. FEmphasis is
placed on the achievement of schoql goals through standardization
o‘.aqbivities. Soéiéta].needs may be ;een as taking precedence
over sthdent needs and te@ching activities may be easi]j broken s

N <
down into discrete units. To some degree th1s position may be seen

as dcscr1b1ng a conceptlon of a school organization that is similar . “

to Etzlonn s (1961) coercive type organ1zataon

. 3
Prqﬂﬁatism. This p0$1t10n descr1bes a §1tuat1on where the students
in a school are perceived as preﬁcnt1ng many oxcept1ona] cases which
demand considerable search behavior in order to be dealt with
successfully. In essence the goals of the écpqﬁ? hnﬁ'the methods
by Mich .they may be attamed are séen as .ul defmed. comp]ex and .

‘P‘ .
confusing. Actw’lt,;s determfned by -convenience, the criteria fOrx .




" positions Spec1f1ed for each are summar1zed in Table 7.

which may change from time to time. Less commitment to the goals

S

G})f t{w onganization n‘bo expected and member activity will be

con(rntratedion sclf-satisfaction rather than organizational or

~,

student satisfaction. Concern with dspects of the position held by

annruanizationa1 member, such as salary angd' tonu»c,nmy be expected

[y

to be more lmportant than the act1v1ty requ1red in that position, T

Pragmatism is seen as being consistent with the views of a membervi
"
of a utl]ltarign;gsganizdtion in the Ltzioni (1961) typology.

‘4
D

i&ion is seen as resulting from students being

4

u% analysable raw materials. Many exceptional

-

Procesa. This po
seen as corplex
cases are e;gécth, but the amount of search behayior required to

. o . . , . .
solve problears 1s;werceived as being managcable. Emphasis is

placed on ﬁhb indiéidualizatjon of organizational activity. Students

are seen as unique’ 1nd1v1duals and tnere is con(evn for the quality

-
of the teacher- sLudent re1at10nshxp ,\

N
Table 6 pr0v1des a summary of the positions within the
Focal value orwentdt1on area w1th member concern and member act1v1ty

bcnngiémp]oyed us the major mode of differentiation.

1

_Summary

-

“The three proposed va]ue or1entat10n areas and the possible

57
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“

ADAPTATION OF THE KLUCKHOHN TECHNIQUE FOR
ELICITING VALUE_ORIENTATIONS

The Original Kluckhohn Instrument

-

Item format. When faced with the problew of devising-an instrumeﬂ'&i5
with which to operationalize and test the Theory of Dominant and
Variant Value Orientatibns, Kluckhohn and Strodtbeck (1961:345)
identified four specific probléﬁs:
" (1) the need to find items which would - modégately well
"at least - test the different orientations one by one: (1)
‘the search for both the items and phrasing of them which would
have a noré or less equal dedree of .significance and meaning
in each'of the cultures: (3) the control of the distorging
effects of defensive reactions and particularized - even
idiosyncratic - kinds of individual 1ife experichces: (4)
the creation of a means of providing conclusions about the
nature of basic values wiich would allow for the generation
of testable hypotheses about the patterns of behavior other
than those which are used for the formulation of the value
systems thenselves., ) )

Kluckhohn and Strodtbeck:(1961:345) attempted to meet these O
criteria by the adoptign of what they describe as "the highly
gencralized life situation type of item." -This approach produced
a échedu]e of tweﬁty-two items, each of which is similar to the
item reproduced in Table 8.

Five characteristics may be identified in-all of the items:

1) Each items presents a highly gencralized situation which is within_ -
the conmon experience of the target group.
. 2) Each item presents a number of plausible and rational alternative

courses of action, resulting from the situation presented.

3) Each item presents an opportunity for respondents to Sshow prefer-



TABLE 8

EXAMPLE OF KLUCKHOHN SCHUDULE : ITEM 2

Relaticomal: Trtom K1

° 2. Well Arrangements

When a community has to make arranqcment for water, Such
as drill a well, there 4re three different ways Lty 1 decide to
arrange things like location and who is going to do thé work,

A There are some communities wherve it is mainly the older
(Lin) or recognized leaders of the important families who decide
‘ the plans. Everyone usually accepts what they say without
much discussion since they are the ones who have had the
most experience.

B There are owe comrunities where most people in the aroun
(Coll)} have a part in wabing the plans. Lots of different people
talk, but nothing is dope until "+ ~: everyone comes to

.aqree as to what 1s best to be done.

C There are some communities where everyone holds to his
(Ind) own opinion, and they decide the matter by vote. They
: do what the largest number want cven though there are stil)
a very great many people who disagree and object to the
action.

4

Which way do you think is usually the best in such cases?
Which of the her two)ways do you think is better?
_Which way of all three ways do you th1nk mist other people in

w0u1d usually think is best?
3

“Taken frem FL.R. Kluckhohn and T. L C Strodtbheck, Vaodations in Value
Orientations. Evanston, I11.: Row Peterson. 1961 p.8Y
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4) Tach item contains an element of progect1v1ty wh1ch*¢iaces~fh& ' .
i f '

respondent in an observing rather than an 1nv04ved posutloﬂ ‘when \{ PORN

~ 3 B L3 A - p‘l ‘
responding. _ 4 _ . h Y .

5) Each item is identified by a short title. : 4 Lag

v
R}

These five characteriotics are i1Tustratgl in'Table 8?\t“\
This repoduced item deals with a situation common to ai].Small
comnunities within the target group in the origingl Fiv? Cul tures
Study, namely provision of a cormunal vater suppley . SpoCifical]y;
the item focuses on how a decision will be made to fac{litate the

provision of a water supply. Three clear altérnatives of action are o
presented, and the elenent aof proiectivity i provided by reference
Cod g commul ity rather » ity . .

a commurity rather than youg ceamunity . Respondents are

reguived to indicate preferonce tor a1l alternatives, each being

evaluated aGainst the others.  The iten is titled "Well Arvrangements.'

Iterm structure.  Each of the iters an the original Kluckhohn %Chédule
displayed o similar tormat to the iter reproduced in Table #. The
three <olutions to the stated problem bffur?d in each item correlate
with the three value orinn(ntion‘poﬂitions specifred for the parti-
cular value orientation area for which the 1tom Was deve]opeﬁ This

1tom was designued ta measure the Kluckhohn relat&ona] value orienta-
Ny -

tion area. Alternative A Was constructed. to correspond to the -

Lineality position within that value orientation area, solution B to

the Collaterality position and solution € to the Individualism posi-

tion.



A}

Item §_c_6v1iJ\Q. For cach of she items in th‘riqnm] schedute

respondents were asked to indicate which of the given sdﬁutions
“ o

they thought w}gheost. next bes@and lcast best. ,In doing <o

reSpoﬁdcnts‘pnovidvd a rank order for each of the three given

. SOIUt“”Hr Furthernore respondents were requested to indiéa@e

h K

, . >
avhich of the three sotutions jthey thought other people would prefer,

1%.‘
Instrument structure. The schedule developed by Kliickhghn and
:Strodtbvck (1961) contains twenty-two items constructed 35 described.
Seven were designed to elicit rankinos in the refationél value
orientation area, five in the tinme area, fiye in the man-nature arca
and six in the activity area. As may be seen the schedule was in

esgen.2 a complex hattery of measurements comprising four distinct
.

© .

wtests, each of which corresponds to a single value orientation area,
..

and vacheof which contains elements of three sub-tests,  these sub-
. o . . >
tests being the solutions to the given generalized problem which
rd H

:

scorrelate with the value orientation area positions.

’

L ¢ .
I . . * B
Administration. In thd original Five Cultures study the schedule ¢
. Wt .
=de¥ehm§w1by Rlugkhohin-and Strodtbheck. (1961) was administered by a
- ¥ . a M

f - team of traineéd rescarchers, who personally visited the respondents

[

sercted to provide the rescarch sample.  The schedule was adminis-
.t tered by means of the rasearchers using the schedule in .the form of

a structured interview. &ach item was delivered verbally angd réspan-u

dent proforénces were recorded by the researchers. This procedure

N

is seen as time consuming and requiring the services of a cadre of ‘
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t X - . i : : I . v M : : . . . . . .
stratned assictanta, as the.instrument i adminictered jndividually
» " N e

to egch respondent. ’ : ' ’ .o

o Other rescarchers, (Kitchen, 19 Anderson, 1972) whd have

enployed citherthe o iginal Y Fhohn “chedule or g (lose dariant

have adopted same form of aroup wdmicistration,  Thic would appear’
suitable providing that divecticn. tor the completion of the ingtry-
: . < . N . . . . )
et ave 1ty and undarbiguons, aned that cute foim ot direction dnds,
supervision do provided.  The torr gt and the Yequired content of the
items-would the ctfore appedar sgitable for group administration provide-.
ing that eithey the résedrcher, or a -trained assistant, is avdi]ng(‘ )
° to initiate and SLpervise activitiog oL

.

Vartante o the origieal < hed e, 2Ae hao been previgus Ty noted

Y

the Kluc bhotn < hedale a8 decoribhed has rarely been administered.

in the ware form as it was itiallySreated. - The variants that
Bave been uood by resear hers cuh as Gue (1902) 0 Brgans (1971)

———

ard Anderaon (1972) were developed by rewording iter. . eIy Tng

TLeRsS or Ccreating new dtems in order o tatlor the variant instru-

Bent to the target. population doot ined in the researdh study. In all

cases theseradaptations have rermained within the bound«< of the oriqginal »

“KTuckhohn conceptual sCheme of cultural 1y relevant -common problems

Tand retained the item fOopmat, 1tem <ty ture, instrument structure .

~and scorint procéduyres as described above . ‘
_‘ Lo ) . . .
. . . . . . . ) »

Stroucture of the Proposed..In, trument
R M R R

- The present <Study, as hgs been noted, is based on a differing
- chnceptu}ﬂ‘ framework from that adopted by, };L\K'Lhohn and Strodtheck
< . B s ‘. .

. . . *
~thus the content of theditems to be developed was determined by

64



the conceptual fraimework previously described, and by the nature of
‘the defined taraet pbpulation -7 Apart from conceptual and. textud)

. t . . ot A °.
ch_angﬂrf, vequired by these (:(ivu";id‘(*v*dt.i_ons, the r.nn<.‘t.;rug;t1'on of the

ins trament which is demanded by this study .;dhvr("d closely to

the features, of the ‘ofiained Eluckhohn schedule as described] .o

N .
a v

except for the -introduction of an innovation in the method of

“respondent reaction to the dtems., .

It forrdt.  The formet of the items in the instrument develvped

.« - N . . i \ . . . ) s
»

was essenlially the AP 0 thnr of th("_itwl‘. in the m‘iqi'na]'

Kluckhohn < he du]v*. “Laeh dtem was lntr (ulu‘.’t\d by a Sh(n MJ dtl.

()Hn-mi a hignly yenerali 'mi »Mumtmn whwh wou]d“o w**n ﬂtw s i

Commo n ¢ y.)'wv H_wn eoof menbiers ofe ,Chnol orn.ml z.st inny proyvided
thrree alternptives to the problee posod, [njovi(h':i an opportunity

: . ) ' o . ’ ‘

. N . hd . _— N - : . ’ y s 1
for respondents to indicate theiv preference for each of the agiven

.

solutiona, and embodied an clement of pro‘ivc‘ti\)ity.

. R s o ’ : »

Item strocture.  tach item in the instrument developed was con- -
4 .

fr Uy u §; (o d‘ o w1th.§,.§nm]n value orlontatwn areowas prescr ibed

y
'bv tht*%)%\ptuqkﬂfd"\m K. fach of ~Uﬁ’mv<n %o]utmns %ﬁ desianed

. inan att(‘npt to vcprc'vnt a %mql(‘ value or‘1entdt1on powtmn as

d(-sn*rbcd by the concoptlm] framework.

)

.-Ttem f.co'ri.ntj. " As haw been previously ,noted:-lsomo difficulty has been
experionéod in Rtnt.iﬂt.iclxl (mainiS of "data agenerated by the

K]uekhohn schedule and ats ﬁubquuont variants. A pdrtion of this

PR
)

difficulty stenis from the ordmd] nature of the data generated. An



' - . i ;w{ ~.‘- .
attempt was made in the development of the present instrument
%9 minimize this problem by providina a Likert-type scale for
each of . the item alternatives. . '

This scale efhabled responses to be made within five

deqrecs of praference for ‘cach altevnative.  Althouah debate nNay

be qenerated veaarding the equality or non equality of the inter-

mediate measures pravided between the oxtremes of "the best way™"

and "the worst way" along this sgale, the as<umption is made that

~

R .

the fisp_pOuitibns are equally distyibuted. - On the basis of this
. P . . ‘. . R [
Wajor assumption, the advantage Of interval measurement is attained,

the scale being conceived as an equal interval scale. 1t should

*
be added that the <cale explititly cmbodies the preference eliciting .
method of the oniginal Kluchohn sschedate, being constructed with
degrers of "Bestnec<’ . Fhis innovation is concerncd with pro-’
. . _ .
‘vh{uyﬁﬁknfwvnl,ddtd for anmilysis whi]cjfotdinjnu the original
emphasic in obtaining respondent preference and still allowina the

generotion of value orientation patterns. : . Qe

-
) ; . *

ln?truﬁgnr a}yyc!urv. " The instrument developed in this ﬁtudy.waﬁ
constructed on the same basis as the original Kluckhohn schodd]v.A. .
A nymbe; of”itnms were dpstnnud_tb.tnp va lue oriontationﬁ of
respondents in each of the three value orientation arcas defined

by the concoptual framework: that is the Ro]at10 Dlsp0§1tlona1 .
’aﬁd Focal. Lach item provndod thyoe solut1ons wh w‘bc desianed

to correspond 'to the three positions specified for each of

the value orientation items. Thus, for an item measuring
3 . M .



the Focal value orientation area. one of the three solutions was
designed to represent the Faok position, one the Pragmatism

¢ s v :
4 PR . ’ N ’ . PR e ~ il
posttion, and one the Priocess position.. LT ’
) ) - RE ‘ J
- The instrument, whvn developed, antdlm d three major

tv:.t‘.. cach of which t.np‘ one of the proposed valge orlvnﬂh(m
areaﬁ.. for the purpores, of ¢ l,.n*i.t,v. cach of these measures will
"be suh equently refervved to as a R ‘That 1S .to S-(ly, the.
instrument de vvlu;wd umhnm 'a number of items to measure a
D1spu<|tlnnal d1mons10n a Relational dimension aﬁd a.TocaL
dmwnsmn. l’a(h set of. three RO itions wi{h.in o dimension will pe
r(--fm‘rt\dv Jo as a sub -5 d](l of ) dinension, Thuv.‘, for the Focul '
c}im(*.n‘r,i(m thore s ;» Vv‘()u‘“,f. sub-scale, a lvu(wmtl‘,m sub-scale

o »

Thereare nine mh&m]m. contafm*d w1thm

Y ..

«

and a Task sub-<cale,

>

the final instru

TROMoOgencou, et

Administryatron.

the total of"whi(h will e arouped in(o~thmw:

’
“for each dimen<ion,

»

e anstrunent developed was construc t(‘d on -the

s o
dssymp:mn ”‘.dt 1t should he suitable for remote admini- tvdtmn

®
Thm‘,mph.nxm allows Jor the normal ¢r |t!(‘1qm of remotely udnﬁn—
istered qucstmnrmn(" tu be tevel led at the .mﬁtvum('nt Howvvor.

COnSidor.mq the limited gesources available 'for"the-pilot admin-
1y ) . ’ . . .

istration and any subsequent ‘administration, the development of

.an instrument for remote administration was seen as necessary .

——
s . N -

Reliability and Vul idity

..... -

It is clearly desirable that any instv;u;nvht should be both .

tr



reliable and valig, * o | B .

R_b_‘ljgibjli_tvx. Ferguson (19M:365) defines reliability as ”"U'\e

"Rroportion of obtained variance that is true variance". The higher

the reliability of an instrument, the Jess the variance of the
scores is attbibulable to error in measuromont -Ferquson (1071 365-6)-

enumomtes f0ur xethods of estnutmq the vehab‘thty of an instru—

.ment. Thoso are. gi vc,n as (1) the test- vetec.t method, (2) the paral]el

forms method. (3) tho spht half methed aud {(4) the mt‘;rnal-consw- .
tency u.vthod : Thg d(*hnnt.nt‘lcms of the present study exclude the -
app{)uumn of the first two methﬁ listed. LonseQuently.the

intern.lsconsistency nethod of e’stnn&'tin{j retiability wasr adoPted .

~ .

' : % 3
! )’0 obt.nn a reliagbility estumt\¢ of the mstvument constructcd in

-

-

reliability co-efficients  were c_alcu]ated for each.of the nine

l
J | fere- Rl h ds - 20 was
this Study ,4’1 pavtuuhr Lue Kude chardson ‘fo»mu]a o

dpp]l(‘d 1o ot\.mnq’w S¢ nieds ures. ferguson (1971 36‘%) notge that

I

S ' V)
thise formula ymlds a":neasmt- wmctvs (rnnp(n,mle to  that' obtalned

" by spht hal f i'rr"ocodum* FOV‘#h‘IS mgon a s;iht ha]f method will

ﬂ' . ' . .
N .o - -

Due to the comp]ex stvucture of the nvstrument to be deve]oped

not be omployed

§ub-tests.. . ] v ’ . : -."‘ Y ”

) Va]idﬁty. Bowers {1964 743) .considers: the- esss-pce of va11d1ty to be,

’ 8
"the*?eqroe of releyance of the concepts. data or-research techmques
L]

to the research obJectwes for whi\th they have beén deve]Oped and -

hencc the degrees of conf1dence we should have in them."  In the



?b

* has beén deve]qpod

. , N s
., ) .. “ L ™

-

L Y : . o
&esont study it would appear that several areas require validation.
The most impértdnt would appear to‘be.(l) the concept of value B
orientations, _("’)v the thoocy of Dominant and Variant Value Orienta-

tions on which the bylk: of the study is based (3) t.he conceptu*

framegork developed for t this study and (4) tho 1nstrumont wh\ch is

to' be .developed. 1t is considered that the concept of valug orien- "

tahons dnd the the&y of bominant and Variant Value Orientata’ons
_have heen vahdat“d by the work of kluckhohn and Strodtbeck (1961

and other I‘L‘Sedl(hm"‘ who have ut111zod t

of the vu11d11y uf the cohteptual f:am

»

and the ‘\strumont to bc'based on this

cblemonﬁr‘y rathey Rl s i ve .' s Th SR co'néeptuai framewark

sis of present theory in educational .

-

ddm\n]st»vtxon 15'

that a fu: ther deqr vahdlty can besprovided by the ut1hzat10n

“of the ;oncept's of face‘ validity. factorial validity, predictive

validity, and an-aspect of content validity.

>

)

Face v'alidigy. Lb.el (196% .3&0)‘ nes face vahdrty as that wh1ch

¢ M “ 1 *
an lnstmment appears to mo/quyc Jt was dc‘( 1ded that the face

-uvalidity'nf_thv iustruwnﬂ?.dvxwlnpcd in &hl* s tudy wou]d be evaluated

by [mm s of (nmp(‘t(‘nt Judges who.would be ;equcstod to coNpare tho
k,

,! fv umont \tems to t,hu dvmdﬁds of the conceptual fvamewor

) ‘ | » hd ‘- . . ,

s pmvmmg some ‘vatidity. . It is. considered

69



Predictivo vallditz ' Pred ons of tﬁ expected value orteotation

pref‘erences of sub -groups 'withm the samp le of respondents were

emplcxyed by - Kcluckhohn and’ Strodtheck (1961) to obtain a measure of
._“_‘

. »

KY)
. validlty for the orig,iml Kluckhohn schodule me adoption of a

‘ .sumlar procedure in the present study wm.coomder‘éd beyond the
'J '. ) - . e ""o .
hb lr delum tatlons stated m Chdpter 1. However. predictions were
e & ~
, made that the vnstrument Ueveloped in- ﬁns s tudy would yvelq smmﬁ- .

antly dlfferent value or1entat1on patterns for groups dlf‘ferentw‘ed,

i

Q‘_': to, this effect will ated and testod in a later chapter.

v . ®
.‘ - '

s 4 .

“Fattmml validity, Ebel {196" 3&»1) defmes factorwl validlty as .

“the cor n»latmn between an 1te§@ the fdctor comimon to a group

.

of items lmsed ?)n a factov analy s of.data"g To estabhsh a degree

of factoriul validity, the d_atq lde‘ by the rnlot adnnmstratmn .

v+ tof the mstvument were factor analysed It\qm expected that th1<.

13

procedure \mulrlymld r(.‘ults of llmlt‘pd Ut”‘:ﬁc to the complex

natuv?of the mstrument to-be developed {fy resu"rts analyses

"i vie v‘ pev formed for each of the three dnnensions that were '
(
contalned within the mstrument Al though results wc're expe ted

to be -coMused due £o the relat1v1ty of sub- scale”ores ta the
spec1f1c problem posed in each 1tem. thlS procedurﬂds con51dEred

necessary . )
\Addltional estuuate lmpl1c1t m the Kluckhohn theory is the not1on

) that the- Items employed to «tap value orxentatlons are concerned

vnth 1mportant and comnon’ problems An md1cat1on of the unportﬁ_ce

-
¢
“ »

by (oCJetal t’ac.tors a' behavlo,r sphere actvvltles . NulY- hypotheses" &

.
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. . . . v 3 .
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- . . . / .

of,situations dealt wii: each of the items would a.ppear to offer
a further indication of ceptent va11d’t¥bpf ‘the instrument Data

were gatngted to- provvde an estimate of the importance of each

. item to the aespondents.. SR .
[}
' LB ;;3*_,“ _ ;v
T SUMMMI' .
. AN . N S - A
&' . ? ® . ’l":“_“\ . [N

This chapter provided a rev1ew of the - K1 uck hohn theory

C o{ va]ue orientat1qps aﬂd describeﬂ sébe‘il aspects of the theory
‘* , &

that Had previously been negi‘%teé A conceptuaI framework for
1‘l:i;th9'ﬁeve]°pmé"t of an. lnstrument to el1c1t va]ue or1entat1ons of

chdv) ovganIZdt1on members was deve]oped fﬁ accordance with the
\ .
procvdure emp1oyed by k]uckhohn and Strod!beck in thelr original
. "‘-..,’ oL " -
stud) The develgpment of the pneseﬁ% conCeptual fnamework made .

K}

’.
Sapd ro‘ovcnce to 0rg‘|hzat1ona] and behav1ora] theory s

. The natuve of the Qr1g1na1 K1uckhohn 1nstrument was described

+n sﬁ?é»detarl and'coqstruct1on procedures and instrument character-
) ) ) " ! . .

. 5%t were qutlined for the instrument that is' to be developed in-
e tLe . Prdcedures' for the estimation of ré]ja@f]ity and
L .ﬁ_\."\g,vh' 1 . o b <|h
: . s 1nstvu.!pt were establ shed.
e LR 'i"cv compﬁetes the theoretica] and conceptual
. o

Ses® o 0 ceiroes of thvs study : Ca

(PN . L -

e >

-~
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GAPTER 5 . o

THE INSTRUMENT

. . .
- - [

. This chapter is divided into thrée main sections. In‘thef

" first -the development of'theiﬁnstrunwnt is desfrfbpd.togethpr‘

N\

-

AT
»
[S

.

- .

v
1
Y "'.'

with'an explanation of the ratjonale de'Eac‘nincluded item. The

d éection pro%ént" ‘a desc'1ption of jhe final form of the

tg‘~The third sectipn cansiders :Qpropriate scoring
-

ures arfd 9tat¢§-hypnthvseq which are ~ tested in tH“followinQ

‘U\ese-hypothesec are . deve’oped in order to provide

IR N

3] v 11dat1on of the 1nstrument, and to provide an examp]e of B

v
[

:uer in which the sc0r1ng procedures may be app]ied
& “ o . . . B ’ ]

. _ THE* DEVELOPMENT OF THE
I . INSTRUMLNT -

. . . B -

’
L4

4
ltem Develoy}m»nt T ) o "-'_‘ V.

L]

v A magor d1ff1Cley.encountered dur\ng all stages of 1tem
development was that of dev151ng 1tems whwch would tap a s1ng1e value

or1entat1on aréa with m1n1mwzed contamlnat1on from others.. This~
" _QUJ Af

dfﬁf:cultylwas also reported by Kluckhohn and Strodtbeck (1961 91- 2),

.\,.‘ - 4

~ where it s -stated ahat the very nature. of" v31ue orie s in

31rect1ng behavior presuppoSes that all orientat1ons contrlbute to
T1, or almost a11 patterns of behav1or Thus the creat1on of

1tems became a -problem of 1dent1fy1ng areas of enqu1ry that m1n:m1zed

the effect of other orwentatwens and tended to 1solate the or1enta§1on'

72,
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C 8
SQCOHd screen1ng This 1n1t1a] draft was c1rcu1ated amonq tne

)

being: 1nvestigated Nevertheless, working within the paramncters .

discussed in the .previous chapter, thirtystw 1tems were initially

deyeloped, -eleven de51dnfd to tap the Dfsposv "nal dimension, eleven

the Relational dimension and ten the Focal dimension
- . . - . ) (
First screenvqg These initial jtems wcre Scrutinized by a'groub

—————  —— g e e

‘of draduate students and professors ln fducatlonal Adm1nlstvat1on

”ﬁrlordgr,ta est\nwte content and face validity as related to the

conceptual framewoak Fhis scrut1ny e11m1nated,swx items ‘which weve
[}

- s$een as not correlat1ng wuth'the conceptuali?ramework and seven

- . ’ 3

which were’ secn as be1ng not, suff1c1ent1y emphasising ,a s1nqle

oi‘%ntatron - The rema1n1nq ‘twenty-one items were g\\en general t1t¥es

- 2

and random1y ovdeved to produce an 1n1t1a] draft of the instrument,.

-
.

.The item content of. the instrument is g)ven in Table 9,

- .

graduate students and staff of the anartment of Educational Adm1n15~
trat1on at The Un1vers1ty of A]berta w1th a request that members
complege ahd comment as to the word1ng phrasind and comprehens1on

\ -

of the ltems. as wel] as the general format of the 1nstrument and the"

73

clarrty of vespondont dlnect10n§\~ Included with this draft 1nstrument -

was a ratvng sheet on Wh]Ch the respond8nts were requested to . 1nd1cate

how 1mportant each 1tem appeaved to be 1n the pﬂesent schoo] context

'-Such a measure of ‘item 1mportance to respondents was .seen. as prov1d1ng

. 5
a crude measure of va?1d1ty, insofar as 1mportant areas of concern in.

: schools cou]d ﬂ! expected to yield clearer 1nd1cat»ons of respondent

values Indices of 1mpoutance,revea]ed by th1s trlal were used as .
- - L] - '. . 0‘ ' 'A ~‘.

l v

..
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’

.take part in further validation activities. 'These took the forg

one criterion for future ftem selection.

-~

. @
Third screening. Respondents to this initial draft were invited to

of investiﬂgggry sominar§ in which the.conceptual framevork was
expounded to the group. Thc group members weree asked go classify
the item alternatives under the positions specified in Tab]é 9. -y
Two such seminars were held: and in oach case the value 011ontat10n
area”? was specificd for each 1tem prlor to c1a551f1catlon of the
alternat1ves ~This step was taken in recognition of the cumulative
effect of all value orientatiorrs on behavior, as.mentioned above.
Throughout ghe»va11datlon seminars, participants were encouraged
to comme;t’on the poss%b]e influence of other Qa]uc orientations
other than the one intended to be ;ested by each item.

As a result of’these.Validation ;eminars. the impurt;ﬁee
ndices and qeneval.gomments received, nine of the items 1ncluded

in the initial drqft we'e dxscarded. and chanqes were made to tHose

remdining, as 1ndrcated‘vn Table 10.

Final form. In addition to the rémaining twelve items, three more

. were developed-as a result of comments made during the developmental

. . * .
. stages, and included in the final form of the instrument, These

ftems are indicated by asterisks in Table 113 which provides a,

summary of -all the final itéms.-‘As these three did not }eceivé'the
S
Scrutiny accorded .the other twelve items, valldlty 1s open to

greater questlon Nevertheles,. theéy were 1nc1uded as apperta\n1n'

to three areas offer1ng suggestion of fru1tfu1 return. .

5 s ’ > . ' - 41(*‘4‘“' '

75
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* TABLE 10. . S

~%

MODIEEEATION OF DRAFT IRSTRUMENT TTEMS

CITLTT Iz e ST :__;"'“k_.,' 2
. o A\ |

U"dft
Item :
Numbeyr Title Changes rade
1 Different Schocle, Channgee in phm‘,mq of
given altervpatives .
2 Qualifications. . Moediationary altornative 3 2
(. . ' rewordoed, : : :
3 L?~S>(m Blans, Minor re-phrasi f s K
- and alternatiye td
alterngtve whana€d.
4 Schoels . Removed | -
N3 Suppl i'os, . Minor change«. i wording. 6
6 . Teaching. * - Minor Chanaes i wording. 5
7 Discipline. Title chanded to "A Pyoblem ., " 8
8 ) Eva]uutinq Studoents Condense { andg wipletely re- 10
P, ' , E writtuvll. .
e49 Important becision. . Minor (hanges in wording of 12
. , ' Situatian,
10 Making Things Better.  Removed . ' -
‘ J o
0 3 I A New Program, ‘ Removed . -
12 ,® Staffing. - ' Removed. ' T -
Ry U IR . .4
13 Controversial Topice | Resmoved. ‘ : -
14 Efficiency. N Removed . 4 . . -
15 A New Policy. : Mediationary alternative re- 4
: wititten and other alternatives
re-phrase |,
16 . Hiring, . Alternatives condensed. , 7
17 Failing Students. - Alternatives modified and 14
o condensed. . '
18 ~ Student participgation. Minor re-phrasing. 9
19 Text Books. -* : " Removed.. ' -
20 Accountablllty,‘f _-." Removed. T -
2 The Cost oﬁ'fdueatlon Removed. - v -
——— T Q i ‘.’ ‘*-: ——— J“"R - A

% .
. - ‘\
M .

. _:4



b
° [}
' TABLE 11
-
} . .
Iten ST 1i-u} o,
Number  Ttem titie ‘)
R . ¥ )
1 Difféfvnt Schools .
' . . . . : ) ‘ p -
? Qualifications tor Principal.
3 Lesson Plane, .
4 A New Policy,
t Teaching. ®
{0 Supplae
/ Hivaing.,
N N Problery, i
9 Student Particro ot s,
] .
10 Fvaluating Stadont.
Sl Discipline.*
12 Important Decisions,
- 13 Duty.*
14 Failing Students.
15 Success . *

T

e —m e — e~ o

*These items gid not receive the full face validation treatment.

-

SUMNARY ©F % INAL ITNSTRUMENT TTEMS

- m———— .

. \A

«

-

-

. Qrivntution

focal
Relgtipnal

Dispositional

e

Rel at i(‘”tl]

Focal

Dispositional

Facal

“Diepositional

Relatom]
tocal
Relational
Dispositional
Focal
D%spositﬁnnal

Relational

13

a4

’ [ 13
12

14

14

13

13
14
12

14

13

“17

le)](‘



Lenth, fnoe oo ot vty recedved during the feedback

pPortian ot e ﬂw;w4vw'uutfw pr e, was thiat the Jength ot the

Py G ot otent bl g e by dene e Lo reL et Thi,
N L
WAL actoepted ool orevioas note having bhedn cade of the
-l . .
pOSCIt il e tine Terngrr 0f thee oviging ] Flocrbobhn oohednle,
Sty St altianatiue o a lenner b of e fore ek

Orient sticn vy nol eenean viable o rany i, ureients o pnn o
. A
beins secrt as gdesirable . Inothis contest s fittaen dters v S

ac o a reatiatie oo el v, This s ber d9 shorter than the na. i r

. ‘ . . ) . o ’ _

CF it s e e ek e bt et bante oand appeacs

R T L S R R S S AR L SRR

’ + ‘e

Tt c
+ R D v r ) corLt oy 4y sorpy .o 1. T "
[teo ot FEURATESVIER SR SRR S S SRR (LA CERNE S GS AE I SR . [RISEAa

SR SRR STS N L SRR R A A FIV RN R SN I PR A AT ORDE PR St

. . . . -
wbrto b o oot et e T T 'R TR I SRS SIE I S SRR L I R

Situctions are relatet to cns o e theen value it ations oo ther

)

-

Dispositionfl, “elotional or Pocel | as prorioaly aesoribed . for

each situcation three altevnatives were frovided  cach of which

reflect one of the value Uvﬁ‘r:tzglon positions postalated waithin
A

each value crientation arcs. A1l fifteen iters drcluded fn the final

. . . . v
fove oF the instrarent are oorcacized in Table 110 Thio table
indicates teo prberard citle for cach jtem, and a €<olu'n 1S provi-

. e e T el 5 .
ded ta indicate the valiue oviensation wch cach 1tem s designed
»

- : |

Lo meanire . Aoteriobe inditate the three items that did not receive

the  fulY anitial Loladatyon procedure as reported.  The "Table

"

N

-



Colvun refere tag ane of

A S e, 0t thee gt e

Fach ot the o

TEes L e Short A oy iy

.-

TLer ‘f’u'."'!. Ol At
) . .

. ‘ *

the throe oocceeding tables which provide .
ationgle o cach value ogrientation,

e andicatoen the nurbor amd title of egon

oncef the Lituation Ov cpralglor® one whiich thae

S short canlanation ot the gltoreat i,

o e

(ji‘.’i-'i SOk oyt T e e Tan it dons are v el gy Vo the
. .
value Gricntatior o, o wnich ey reprecent candoarg preeceded
tﬂy the Tet o Ay T o Dy with Shdon troy e taf et o th ’
final “ong f the Gdnctegrent
» . *
. - .
Facd it The bouran vl e ordvrtati o0 e g deve] RO oY
, .
Cho e T Y e b it e e Ty T oo b)) g e e
Zatiors T S tpa ot it e e akonet i crdent (Uion e o
. & -
Seeroa oty tharas ten i Thy ve barcactivity wtnin the Oraarkle-
. - . . . “N, ’
ticon . A Tarh o, i tien Loaecribed as veflecting achioyonent of
Graal by . Coartasities, ¢-Prag o atic ponition wes -
Severpoas e charm teed ey oy celterinn nof - o TR
. . w ‘
boooo oot T Corwm ‘ . inoevgniZzationgl
SCUPVLEL L. A ey b s tres Tonle D00 tne tgor positions enbiogdy

subiect o eciali

L’Q‘?’,H

SN FEic b alls (Dtec

Hocubect

. -

measurer.er

5

orcatiiZatian are all se

as- 1o an cirphasin on th

eviends

‘

Jtem 179 the bou

for teaching as menting

Lound v lun

wohool, fiten 1), *he teaching oy
“iov af students by specific

castery "lrer 1000 These aspects of schonl

enoas retlecting standandization of operations,

e orecraitesnt of specialict teachers (ltem 7).

nd.oof the task position, by stressing concern

the needs of society. This aspect of the
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task position is referred fo in chapter 4 and could be scen ac o
motivational (or rationiiizetrenal) aspect for the standardization

N

-

of  teaching in scheol grganization. .
Q. . . :
The Progmatisr positior. are characteorized by convenience

{ .

for organize! i nal rorbers . Stroce is laid on Sdlary-and setinjty,
v

(Ttem 1), resting cagectations of superiors (Item, 4 and ). ahd
2 : .

availability (Items 7 and 107, )

Finally, the Process positions stress individuaaly tion of

the teaching provew,s (Ttore 1, 16, and 13 ) oand -the estahl ok e e e

qoCA e TS bt i G e, Dl L0 factare b within
K 2

the conteyt of the Ttors, are ceen as charu(furiSle'u‘ the Frocess

pesLtice vwithin the Sooal L CSontation area,

.. - . -. . ° . . . - ; .
el itiona ] acee ) e prediias M diccuted s the T eldtiona] crientation.
- - - N ! (3

Lon'—f’ roothe cedationhan of irdiv, tals to the avaanization.  The
Mastery position reflects control cver tne organization, the

A

Nediationary nosition cmbndien corpronise between Mastery and ,

Subjectivitv. and Subijectivity reflects dominance b the organization.
J J y Y A !

To a large pert, the itens developed build heavilty on the system

and phenonendlogy characteristics tabulated by Greenfield (1971:3a);.

Table 13 sutiarises.the Relational items, o
I'tem 2 considers skifls required by persons‘appointéd to
administer schools, the Mastery posdtion represenfing educational

expertise a<s important, the assumption being thiat a school is avail-

7 -

able to be used for educational purposes by the organizational

members | and therefore educational expertise is a criteria for good-’

. © i

.\’

B1
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manaqgenent.  The Medigtionary ppsition cpecifies no special oxpertise

- , o . %
for administrators, while the Uuhl9¢{1v1ty‘pus1tlun reflocts o systems.

view of school ormaniZation that requires specialist skbitl and
.- o O . . ‘

knowledge reqarding  organizations oo "
The elerent of fatalioe chodied within the Subjec tivity

position s reflected in Ttems 3 and 15% with the elemont of control
by individuals over orgenizational Lituations as is inherent in the.

Mastery position heing reflectdd in Tters 4 and 9.

The lack of*dominaYion by an organization as an aspect of

the Yaster, position is contained in Tterr 16, an acpect which -also
Contributes ta thy Mediationary position in this iten. However, the

Miiationary oetlion in Item 15 also erbodies o degree of Subircti-
Y i | S

, . o - ) oL / s .
vity by de-esphasising prowetion.  The Mediationary position esbodicd

i Tters 4 and 9 in seen as reflecting in both cases a compramine

Sttuatiorn. \Irvw 11, one of the three developed without, the total

validation procedure which was applied to other items, relates

dircctly to Greenficld's 1o o) conrent reqarding control within
organizations. The Mastery position reflects reliance on the

s

Y . T DI . C s y
individual with ascribed rvespensibility and authority within the
organization, while the Subjectivit, rosition reflects réliance on
aspects of organiéational structures; namely rules and requlations.

The Mediationory position 1& scen ag embodying the compromise view

. - .

Emphasis on the structural aspecfs of the

'

of "no firm opinion'.
“orqganization is also reflected in the Subjectivity position in Item

&, where the solution to the problem posed is to reorganize Or

.

B3
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restructure student invol verent ,

It will be noted "that. two*of the iteph inLlud&J to meanure
Bbl(ltirﬁnsl e o did not receive 2h(r full validat {on procedure .
accorded to otherditems, As this is so, these items arce reqgarded as

.. o . :
0ssibly suspect in the context of the final formof the isntrument.
I ped
- . [ . . - .

This iy particularly <o with Item 15, which {5 possibly the most

suspect of the entive battery, o . .

.
- -

Dispositional iters . The Dicnogiticnal value oricptation area is
.. . . -
concerned with the relationships between orqanizntionQ1 mermbers, .
- E] -
The three speciticd  positions are Individuality, where the putonamy

and authority of the dndividual Tis styeaaod, Laterality, whizh
credits the peer group with authority and respomsibibity, and .

incality, which assign. authority and reaponsibilities to hodders
. ‘} A
of administrovive and swpervisory offices within the organization. ‘

- < ' . £

Rationale for the Jesign of the positions associgted with the Di<posi-

tional itemws is sumngrized in Jable 14. .
The Individuality position in represented in Items 3 and 14
by an emphasic on assigqning responsibility to individual teachers, )

in Items 6 and 8 by stressing individual teacher autonomy and self

v .

reliance, and in [tem 2 by the notion of majo}ity roles in'deciding
an issue. In the latter case the original Kluckhohn and Strodtbeck

(1961) instrument‘provides a precedent for the aésociatioﬁ of majority )
. EN N3

»

voting with the concept of individudlism. :

v

. The Laterality position is obtained in Items 6 and 4 by

stressing con.ensus and thus group unity. Items 8 and 14 identify

o
.

. ' ~
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. .
membet o 0f a4 teacher peer qroup as referents for the [n‘()vi‘.im) of L
.o -
help and inforration.  JTtem 3 enbodies Yhe concept of Laterality
.

by dﬂ\iqninq responsibTlity to g qroup of teachers.,

) The'contt-‘nt '()f‘ the Lincality naition 14 (-(x§xr..t1x<-d in tho
solution to Ityﬁx G, 8, 12 and 14 by crediting rwspunfkbi]ity
aut'g\rity and final 1k3 is10n power to ¢rh001..nhninistrnztnvs. [tem

3, stresses contiol by administrative ofticiale an being representetive

of Lineality.

DESCKIPTION OF THL FINAL INSTRIMUHT

Following the completion of the developrental otaqges an
outlined, the final form of the inotrument was procuced, tand title
the Organizationael Valuen Inventory (S hools ), abbreviated to OVIS.

The Organizatioral Values Inventory (“chool- ), 2s contained

- ~

in Appendixz AL This instruvent ¢OWpri'zﬁ four SQCt%OHS?
1) respondent divections.
2) item battery.
3) demographic data section.
4) renovable rating sheet,

Fach section will be described in turn.

Section 1 - The Introduction

N This section begins by explaining.to respondents that all
the items contaiﬁed in the instrument are concerned with situations

and problems connected w}th schools. The format of the items 1is.

-
.

ildustrated and explained. The alternatives to the item situations

86
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are deqoribed as ways ot colvig the qlwhy;n1ﬂdtw<or‘uu4|rw dqr
the given situation.  FecpoMients are reque ted to dndicite their
. - ‘v - .
preference for each of the "ways” by circling o v.uumm-r on’ the fave,

point-scale prented adincent th fach of the threee positions . 7 This

five point scale iy shown in Table 19, which i< 0 reproduction of
the example provided for pe pordlent o wathyn this secticon of the
o . ’ . . .. .
instrument. Table 15 provides an_example of tnt pnly the wcoring

procedurds but also of the iter foyeot ., .

~ . The lm(( At the bhottas of the oo in Table 15 clamities

a problem encountered daving the deyelap ont ‘.M»':w"‘ F»v pointing gt

“The logical erclusivenes, of "best” and “worst” .  “ubsequent

inctructions in the b, request that all dtens be conpletgd, andd

reference 14 made to kavt C wbionag deccribed subsequently,

In totel, the instruc? o, oo upied twe pages, the pain
. .
body 0\ the dtems bheginning otter the cxarple page that 1o shown in

Table 15.

Sec tion 2 '_— Iter Cattery
Fifteen “itens were included in the final form of the OVIS,

five each for the three value oricotation.areas. Jtems were randomly

»
.

arranged throughout 'the instrunent as were the alternatives included

.

in each item., In all cases, the item format was the same as shown

in Table 15 with the addition of <equential ndmbers, imhmediately

preceding the i1ter title.  Two 1tems were presented on each page,

excv}t for item fifteen, which appeared alore. .

The five position preference seale appeared to the'riqht
» . “ |
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EXAMPLL OF [TEN 1 ORMAT 2 .
. : ) 4 : )
»> ' . *
. . . e,
-G
~ » . .oy
v:;fa
. o - .
o
©
b LT
v‘ . N r-Q
4 Voo
colups s - [ .
e -~ R M
- . * . ’ - vt
) Three people were dyscussning how . o~
the ¢lassrooms 1n the Tocal school * . ®
hould be perrnted, tagh had a drtfegent
dea. - ) : '
A Onc said 1 think g1 the class- i
roors cbould bLe pain'T1 in 4 variety”® "l 2. 13 (:) 5
of briqght (he=rtul colnurn,: s
B. The second a4, “1 v 9Yd rather . s ,. .
have 11 the clas .ruws antod the 1 2 13 L] C) .
same brg bt chegertul coloar
. 4
C The third <aid, "1 trink it would .
te Letter 16 all the 1o wroo s sivre b (.) 3 1 5
painted in neutral colors that would
not distrect the students .’ )
If you think A 1s avod, but not the
best -way, Youu would circle 4. \\\\
. ¢
If you think 3 is the best way, you
would circle 5.
If you think C is ¢oor, but not the . 9
worst way, you would circle 2.
PLEASE KQTE: .
[
1. Althouah you may cipsl> ghe sane number more than
once for ecach ftem, logrerllu, only one vicw can
be the best, and only one can be the vorst in ecachk
item.
N . . o
2. Please fill out 'the rerovable rating sheat, (Part C)
as you complete cach Ttem. , ‘

Pleaze ‘complete alil temp. B

(]
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' L4
of all ftems. Provision was alvo made for later Sceoring of the

Ftems Uy vanking the werdhted preference scores. o The provision of
: - P .

N es for cubscquent vankbaag by the vaearcher alao provided for a

- . .

cquential number for all of the iten alternative:, .

. . As therd were thyee altereatives for cagh vtem, g maxin

»

response: to the instrument would pmoduce o total of forty-fivd wcaores,

1-‘ ». . . o«
fifteen for cach of Mhe dimensliona, five Jor each of the positioh

sub-scales potulated in !}c conceptuatl framework ,
. Thio <ection of the instrument totalled i jht pages. On

the last paae there aprearcd o reminder, to complete the Herngraphe

data v tion, titled Section B,
Sectron 3 - The Derooprapha. Dot ooty e ’ ' ' .
L]

Cocapy Ing teo poge . thia cocton ancbaded taelve queation, .
desigred to provide o deaGription ot all responi ot Preovrsian
tor recpenaes was fade by dnat adtimg respondtnt . ta circle the

number precoding the approfa tate answer to each queotiong.  This

= . .

SEeCtEon vict rade nore corpreten s ive than required by this particular

study. in order to freld test questions "that could prove wm‘th{vh!{@

Tin futare réceardoh. *
Sectton 4 - The Rating Sheet

Titled Part C, thic sheet was 'not. bound with the body of
. .

the instrument . bk "Teft lonate <o that it could be removed and
completed at the carme tire aq ecach 1tem. Lwo rating scales were-
provided.  One was desianed (o weasure how irportant The 1tems

X 5

&
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apgreared ta vespatents ) the cecond to f'nw's'lr).ul.v how congrucht

'N“.{m;nf.',‘nt'.'Hm\.ith-rr-«l their anuwwers to be with thone they would . -
' expret theiy poers to mabe,  The imfm;‘tam o scale allowed four

-
.

degrecs of mecrcrent S from "not important' to "very fmpartant .

The congracnie woale P‘nvi(lt-d reopondent with ‘D< hoice of any of
+ D .

! . ) . .
the three .qiu'n alternatives, a4 well g .nu\o/p.twn to Huh(,"n:: Negas

N+ Of the qiven views, The congruence «cale unly,\r(-quirwl re pondenty L4

to indicate which of the alttgrnatives, if anjl they saw as being .
. most preferable  to their peers., ) ) : .
. . .

This scction Ps bound' tuq(*fhm' with the rect of the ln‘.t,vlun-u,-nr

. . LY
IS -

in /\ppvndi; I

k]

f;_p;‘l-,;y‘,fvz<‘4- e H.s-' In'.h‘vu'f;"n? . -
Mi.mlf'ﬂ O th tare oncsating nature of edch iten for
o :

p(.,tt ttial repon f ntooooa tar rg)-r coppounded byothe total nurtber ot
._1'£('Hﬂ,. an atte pt \-wdf: in the design of the fipal form of the

1n'.tvu~-'~;n£ to it dse Irvitating and d;xtmctinq factors in

[.;rct,t'utdtirvn. A r;ui‘lr‘n’ f(w!Yur‘(: (.h:f,iqn(_*d to facilitate eany conpletion

was that of the final bi_vﬁii.nq., “Hather. than inconvenienc \ng

respondents by rigid binding, a ring binding proceas wa.s employed,

which allowed aldl pdqges to lie flat _during completion of the

- ¢ :

instrument, and facilitated proaress from page to pa}_;e. To further

enhance ease of compledion, a large type face Qaé enployed, using

ten point spacing. In ddditi_on, qenerous spacing 'w.as prévided bet-

ween items wherever possible, and the entire tnstrument was printed

on heavy paper. Fingally, the entive instrument was contained

a
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between two cardboard Cowery to ensure dan attractive appearance.
DATA ANALYSTS - DISCUSSTON

Nature of the Data

The Organizationds? VYalues Inventory {(Schwols)  we
designed to yield patterned data similar to that provided by the
oriqginal STuch hohn schedule and- 1ts varitants. This is in accordance
with the cefined concept of value orientations as organized (rank-

&
ordered) jpreferences.

Nomenclature. Given a value orientation area (dimension) X, with
. < L R
three defined positions of A, B, and C, then thﬂre are thirteoen
pétterns of preference, that are ;pa;ibYQ.; These are listed in. Table
16.  The nomen-lature noted in thie tibﬁe wn;'oriqinarpd by Kluckhohn
and Strodtbeck (19261).  The synbol is read “is pré}cr?ﬁd dver'
and the syebol = is reaa as "egqually preferred to”. As nmay be seen
from ¥able 16, there are six "pure” pattern types in which each

. t .
_‘of the three possible positions is differenti;]]y ranked. There
are six possible;atterns where two Positign% are equally preferfed.

and a sinqgle pattern where all positions are equally preferrved.-

&
. Any ene of these patterns defCribes a single value orient ' -

tion. This observation provides a codNise definition of the term

value orientation. Caudill and Scarr (1962:57) observe "...we

x.

define a =:'w.. ;o Tcsco T s as a ranking of positions in a value
P -,
orientation area."



. Pure types

A B

A

Aftl_‘r‘f

-

C
B

¥

Ve
o 2 TABLE 16

POSSIBLE VAL ORTENTATION PATTERNS

Linked firy
order typos

Linked second
order typos

he | \i/- ‘
Al=C . B C B.- A
S en
B = C A B - A - C
o
N5n-o:dqrnd types
A =B = ’ .
)
. r . >
denotes i proferrtd over” .o . J

“denates Ui equally preferred 1o”

S RO RluckBohn ane F ot frodthe b Variations in-Value
Orientations, . Evanston, 111.: Row Peterson, 1961 ,
v * - - .
S
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For each item in the 0OVIS there are thercfore thirteen

*possible value orientations which can be indicated by each recpon-

dent, each value orientation being described by a particular pattern.

It is these patterns that are of central concern in analysis. °

Digtance. - CJudi]} and Scarr (156?:58) introducod the conceptual
tqo] of "o ig‘thc analysis of value Orientatiog patterns,
indicating "that, "By distance between two value orienta%ions we mean
O T T A I SN T L L DU T L e N T
s T e Thus, given the pattern A = B - C,
reversal of the ranks of A and U yields B A -.C which';s a o, - .
dfsfﬁn;w difference. In relation to the given pattern, then
B - C>A ds a o —:fg'gu»_'differencem and C © B ~ A is a
tin =0 - difference, the maximbm péssib1e. The usefiulness of __
this congept is that it provides a measure of the amount ofichanqc
necessary tokproduce variant patterps from a determined dominarnt
pattern., Jheréas a one distance difference requ{}es little chaqge to
d givén pattern, a.two—jistance chanae requires more and a three
distance change requires the areatest possible change.

The concept of distance has been employed by Bryans (1971},
Gue (19€7) and fnderson 71972% in $heir research with the K]L:IC*W‘U
schedule and Jpp«dr% to be a i+i.able tool in the analysis of value

“

orientations.

Linked types. Table 17 orders all of the possible thirteen patterns

by degree of distance. This arrangement provides an expansion of

the original Caudill and Scarr model by integrafihg the linked types

)
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inta the model . "Pure" pattern\iﬂlcis wihtich do not coptain ecqually
pfgfbrreq positions were the only patterns cqgsidered’by Caudill and

Scarr; and these are showm in Table 17
. / 4

order t&pos have been Kﬁacrtod.into.the model between the major

in bold face type. - Linkod,

«

. pure types in.lpgical positions. ‘These linked types are shown in

'itaTiC'typo. The distance hcalo,acébmpanyinq~thé_hodb1 providbs
, : J A o

ﬁn‘hdlf divtances  ta ~accoﬁodaﬁe these linked iypes.

: o .o . e
Hon-orderced type.  The inclusion of the non-ordered type in the

ceftre of the arréy provides for all thir&een possible'pétterns
to be represented in this arrangement. It should be.noted that this

non-ordered patiern is got tocated at a .one and one half distance

.
[}

: from the given base pattz}n. It is Tocated -in the cengye of the
array to indicate the close relationship of this'patgcrn’hq each of

K

the other ﬁve]g.
AREAS OF ANALYSIS

The areas of concérn that are 1dent1fiea in fhe'fol1owing
discuésion are similar to those identified by Kluckhohn qu
‘ étrodtbeck (196T:}21-137) in their pre-analysis discussion of the ©
.first application of the original K]uckﬁohn ;chedu1e. A different
approach is taKen in the present study toﬂg;at in the K]uckhohn.
and Strodtbeck report,

In an aqa]ysis of the data yielded by the OVIS,.there are

two major areas of investigation - description and differentiation.

"95
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Description =~ |

The descriptive MOdc_of analysis is congerned with the nature
of the valde ortgntntign patterns yie]ded’by'reépondéhfs. Thts

M .

analysis congentrates on detevmining dowinant and variant walue

orientations. ' ) LA
v

Item patteri®ng.  Dominant_and variant patterns: for each of the |

fifteen items are ihveﬁtibatod in this phase of analysis by ascertain;f

ing thé proportion‘qf respondents choosing each of the.thirteen
. possible patterns théf are associated witH each item. Crikeria o
_may be establisned for identifying the prdport%on'necesSary for a
palibrn'tO'bé declared dpminant.‘or the most'frequent]y @referredj
paitefn may be 'so identified. This procedure ﬁay be followed for
xaL{ ré§pupdent5 und/Qr defined_groups oﬂ,respopdéntsth B R
Qipqn§jpnhpq}}gﬁni&9. In this case dominant and variant pattgrns.are
identified for each of the th#ee value orientation'areag (FOcai,
Dispositional-andg Relatienal) théﬁ are tapped by the‘fnstrumentf.

Dominant and variant patterns may be ascertained by considering the

proportion of respordents that selected each of the thirteen passible

patterns for those items that tap each particular dimension. Criteria

may be established to determine the proportions of the responses

. .

that will determine dowinance, or a simple majority may be employed. .
This procedure may be fol]lowed for the total sample, and/or defined

sub-groups.

96
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Summary. The descriptive mode of analysis $ests on frequency of

choice for particular patterns by respondernits. Lo the majority of

. -

X o W . . A
studies employing the Kluckhohn schedule or its variants, dominancy

has been associated with majority preference.

b

Differentiation :
ThlS phase of ana]yf1f 1nvest1q1tos differencés in. the ‘“

“ .
dom1nant and variant patterns yielded by respondents. The major

concerns are the e and the ... .~ »": . of difference.
f ) . .

Betweénjpattern di%ferences. Pattern p?ufcrenceﬁ of'dcfinéd ar0ups.
-of respondents are compared for each 1tem and for each dlmeus1on
There are severa] possible proked;rés Dominant pattqips for .
detcrhined groups may be detn;mwézd’dnd compaied, For exdmplc zhe
dominant patterns of tefchers and adm1n1strat01s may be compared
However th1s procedure may be difficult to apply when the sample
is ‘small., A]ternate]y, the proportion of a gruup of rospondents\
preférring the - determined dominant pattern for the total sample may
be inve<tiqat9d‘ In thws c;se after the dom1nant pattern for an
item or dimension has becn detprmlnpd for the total samp]e thenv
the proportions. of téa;hgrs and admin{strators‘cHOOSing that pattern
can,be compared, Criteria may be established to set levels of

significance of d{fference‘depending on bertinent factors, and the

mode of inquiry adopted,

Within-pattern difference. If the dominant patterns of two détermined

groups are cengruent, there is still the possibility that there may

97 -
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be a differencc in the deqree>of proference for any gé the three
.pos1t10ns within that patteib bor example, if both teachers and
admlnlstrator% select the patlerna . B > for a‘given item or dimen-
sion, one of these’ groups ma} prefer A over B coesidernbly. while ',
the other may only mdrqinalLy,prefer A over B.  Investination oﬁ N
this.pogsibijity has pO;Od severestatistical probiems in studies .
using the K]uck’hrl schedule.  This may be seen-as attnbutable to

the o:dlnal nature of the data qensrated By the “inclusion of a

five deg»ep intervol scale to measure preference for each value
origntation pnsitiue.‘the OVIS offers a'means of avoiqinq.this diffi-
culty. Comparison of the means for each of)the vahu*owientation' . d
positions on the pesdt1on sub- scale should 1ndfcate 1f there is a' ~.:';

-

-degrew of intra- ﬁuttern dlfforence in pveference

Sumrary. The differential mode of analysis investiocates differences
between the value orientations of defined groups of respondents.,

Thtse differences may be between-pattern or within-pattern differences.

DATA ANALYSIS PROCEDURTS - -
DESCRIPTIVE ARALYSIS X
These sectlons describe the- procedures which were . emp]oyea
to aealyse data generated (2 the pilot adptgistration of tHg Organi-
zational Values Inventory (Schools). It is Stresséd that. the preced-
ures adopted in these'sections are illustrative of possible wayé iﬁ
which data obtained through the administration of the OVIS can be

.analysed, and are by no means the only ways. The analysis conducted



in the following chapter provides an pxample of hoy OVIS data may
' @o treated, and providvﬁ'information as to the reliability and

“validity of the instrument. With tHiese considerations in mind

the procedures outlined below were celected with a view to riaer.

The descriptive apalysis stage cancentrated on determining
. * [ ] .

the dominant value orientation patteras of respendents for each

item and for each dimension.  Two procedures were employed.| - ;

Pattern Frequency ' "‘ ' .

The number of refpondents ch00s1nq each of the pos Sib\e

-

th1rtovn pattvrns WnS ﬂetonmlnnd fnr each 1tem Ihws was accomp-

1lsh(d by means of a special rompufer program which determ1nod

the pattern of preference fm\x each respondent for each item and
then deteimined the nurber of respondents selecting each of the
possible pattotng for each item. A'cépy‘nf the computer\ ‘program

is contained in Appendix B.

N7 - o

4
Criteria for-Dnminappp. for each item the number of respondents
selecting pach of the thirteen possible patterns was examined.
3

In order fOY\ﬁ <1nqle pattérn to be declared dom1n1nt two
criteria had to be met..

The first criterion i$ concerncd with the nature of the

distribution Jf respondent preference across the possible paiterns;

It is consideréd that if this distribution approximates a normal
curve, then it is unlikely that a dominant pattern will exist.

Goodness-of -fit to the normal was tested by application of the

D wed
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’

The_Kolwogarov-Seirnov toct, . Seqel (1956:459-52) describes the .

Kolmogorov-Yimirnov tost.

applicakion and utility of this statistical method indicating that

comparison

~this test’ treats andividual obscrvations separately by
of theoretical and actual cunulative distribution of clpices. This
propefty influon(vdse]ection of this procedure. The té

o ’ . . y. .
maximum déviation score designated D, with which are

leVe]s_of significance dependent on sample size.

L] - . . "
The first criterion set for the determjnafdon i3, daminant
- . A, A
pattern forasingle item was that the assoc® a ;i}JOf the

Kolmogorov-Smirnov D obtained from analysis of«the distribdtion

.

of respondent preference for all patterns should be less than .05,

Critical number.The sccond criterion set for the determination of a
dominant pattern c6ncerns the number of respondents that select the~
most preferred pattern.f’Rather than selecting & pattern that %eC;iv- "
ed a simple majority preference as a dominant pattern, it wn%decidéd
that there should be a significant number of respondents selecting

\ this pattern over other patterns. In this case significance
was determined by the application of a Chi-square, one -sample test
as described by Siegel (1956:43-47). Again this is a goodness-of- °
fit test, but i; this case examination is made between obseryeq and
expected number of EeSpondénts choosiﬁg a particular patfern over all
other 'patte}ns. | .

This test 'was applied by compar{ng the riumber of reépon—

N .
dents selecting one pattern to the total number.selecting the other
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twelve pattdhns. On the basis of the sample size obtained in the

pilot administration, a critical -number _ e determined which

Wa s ¢ appldicable to the dnqu&iu of each item, This critical
number is defined ‘as thal number of respondents choosing a ‘sin'.
pattern which will yleld a Chi-square with an'associated probability

of less than (0n].

The adogtion g1 a ¢ritical number criterion for determining

dominant pattorns raines the prnhnhi]ify that mgre than one dominant
pattern may be determined for each item., For exanples. if the

.

cfitical'number\foﬁ the determination of a dominant pattern is set
atIIS for a sample size.of 60, and jf the distribution of resbhnﬁont
preferences meets the firsgﬁpstihlished criterion, then it i
-possible fo} four of the thirteen gatterns to be decléréd dominant .

This is scen as a strength in the adopted procedure as it 'honours

the ¥luckhohn theory which allows for dominant and variant patterns

o *

to be present. It is unfortunate that the method adopted of setting

.
I3 - . . * . * . .
criteria for dominance considers patterns as either dominant or not
dominant. However, this is seen as a problem of nomenclature, and
is considered preferable to adoption of dg{ermination of dominant

and variant patterns by means of simple majority preference.

-Dimensions. The procedures descr}bed above fbr the determination

of dominant pafterng for items by means o% pattérn frequency analysis

will also be appTiea in determining dominant dimension patterns.

There are fhree.Jimensions tapped by the OVIS - Relational, Disposi-
‘

tional and Focal. Each of these dimensions contains five items.

Once the number of respondents chcosing each of the possible thir-
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) . o
teen patterns for each item within a single dimension has been
ascertained; these numbera will be totalled to obtain respondent

distribution over a dimension,
Summary. Inorder for a pattern to be determined dominant, in the -

)

Pattern grcquoncy Analysis, two criteria must be met in the case of
‘ ' o

ecach itcﬁ and dimension:
- 1) The distribufion of the number of respondents choosing
all possible patterns must yield a Kolmogorov-Snirnov
D with an associated p .05,
2) The numbar of respondents choosing p patpern ngmt'pxcevd

L , Y
a critical number such that the C?Soc1atod Chi-square of .

h that number as compared to the rémaining number of
respondents distributed over all the other possible
patterns is - .00].
Preference Score Analysis . : ..

' A

In addition to, the determination of dominant patterns by the
pattern:frequcncy method described above, dominant patterns will
also be determined by use of the.preferencé sub-scale ﬁeans. The
OVIS taps three dimensions and each dimension contains three prefer-
ence sub-scales. For,example; the local dimehsion contains a‘
Process, Pragmatism and Task sub-scale. For each item des%gned to
measure the Focal dimension there are three given solugiqns that
correspond to the three sub-scales, and respondents are asked to

supply a number from one to five for each of these scales to.

indicate their preference for a particular solution. Preference Score
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Analysan detormnes domrnant pat e by comparing the o ety ence
. .

Geores that are annociated with each vten wolution

A
Ttevin,  For cach of the threee b scalen vnoea b v tem o the vespondent
Georen were totalled amd o rean obtorned o The eans owben vanb e
. , _ . :
in odey of magqnitade provide the dontnant pattesn faor v vch e,
for Cxample, it one oy qrven item the ascertarted means are, far
po i tion AA ), tor posation By Lo, and Loy pasation ! 1A thep

. +

the domdnant pattern for that Tter would be At [

Y
. . . . .
D cions,, fra vach of the three doerroions, dorminant pattbern,
e detern aned by ome el the mear obtarued for o cach poLition
Gub-wrale on eack Tter in thay dooencion, Pattern were deteveaned
by the relative ragnitude of thene totale, .
Corrent . 1o the to oo present bnowledage ca five point bt -

type scale has not been o loye i arny varn o ntoot the b luskhohn

8 .
schedule. _(nnﬂvquvn11v, the darinant pattern, yielded by Patten

.

Frequency Anclyais were corpared with thonwe abtained by Preferonce
Score Analysic.  This provided a weans of yerd o ying the accaracy of
-

thg preference frequency procedure an o desc ribed. .

DATA ANALYSTYS PROCED MG S -
- ANALY SIS OF DIFFERTOT

&wo procedures were utilized to examine differences in the

val orientation patterns of qroups within the pilot sample. The

first method examined between-grogp differences on(; and dealt

with the proportion  of Yeshondents ina  defined



samp | e uub-qunq»-J%:wlluq‘hﬂuxh|nvd domrnant pattern. for o aten,

and direnarone .

Propor troe ot Fe o fent Choos g Tapront Paftorn,
Onee the dominant value uﬁiQntltlﬁﬁ Tattern had been dete

mined fo® an aten oroa diensran, the (oaportion of e mgrdent.

Tdetermined cubograups cheo g that patterme, e caloulated

This oo achicyed by application ot the Tt tern connt (ng Pt
- 4
desorabod o Ao e Thie o o LG ot ar Lo o aupe, O
respondent oo bong g t:) WHWIQJﬂ? pattern tor an yterm o ncrnn
. -
Vot corpared by the ge of Pxe Thi-watare contineera 7 tab e,
ayfdescrited by Fervgr o (1971700024970 Yates ' corve tion fon
contina iy applicd wherd expected frequencies vwerelea, than
-

five, (Terowaon 107110729 0 This use ot this procedure 1o

\
accordance with Sl 0 (195%6:104-5) discivaton Of Yhe applicygtion

of the (he-square teat tor two indepe rdert oy les

~

Criterioe . The povopor tion of reccandor s Chonaing the dominant pattern

for any 1ter or doengion vt declared <iqnificantly different

i a Chi-square value with an associntod probebhility Tess than .05

Vi ob tained ‘ . o

<. This procedure tests for differencec betwoen pAItterp profer-
.

ences of sample sub-aroups.  The second procedure to be described

tests for betweon and within pattern difterendes.,
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. Preference Score Analysis bf , ,
[hff('nn(o& Between and WMhm ' ' .

Unn‘ma m (rt {ern' e -~ \

Ana1yses of d\ffevencex hwrwwon the dmn]nanr value orientation -

’ pattevns of defined Sub aroups as doterw1ned by the Proferen(n Scare

\ys1s procodure were performed as we]] as analyses between the

o . ~ - .

.preference score neans associated with the value orientation positions
contained w;thin:LHv derrinant patterns of the ﬁwo'groups.being
compared.  Two dnd]yticaf tools were employed: the degree of distance
between the va]@e brieht#tion patterns of sub-groups; and the results
of --tests between the preference score means w}fhin domjnant patterns.,
The use of --tests in_this mode of analysis is the only yse made in

~ ‘, 4
this study of parametric statistical”procedures for/pf@ investigation
of differences between value orientations . Sieaqel (1956:19) re(ommends
that four conditions regarding the nature of the data Submiited‘for

-

analysis by o -tect need to be ret before the use of this statistical

rocedure riay be considered appropriate. These eanditions are {1,
Yy Pt ' N

that the Samb10 1s drawn from a normally distributed population, (2)
that these populations possess homoqeneity of variance, (3) that the
observations made are independent and (4) that measurements are takedﬁ
on at least an interval scale of measurement.

! Due to the nature of‘tﬁo five point preference scale employed

to obtain preference scores associated with value orientation patterns
and the assumption previously made that this scaleeis composed of equal
intervals, the/fur ther assumption is made that data yielded by this
scale will satisfy the fourth consideration identified above. The

-

assbnmtion s also made that the pilot sample utilized in this study
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will allow independent observations. MNo assumptions are made

regarding normal distribution or homoarneity in the population from
¥ ¥
which the sample was drawn. However ., the use of ‘-tests in the

absence of fhose assumptions be?ﬁg made is supported by -Boneau
.(1971:327) who, during a serigs of contr%j1ed experimental ca]culé-

tions, violated several of thqftonditiohs normally considered to be

required by researche}s employing '-ggsts, He obserQed; | ) ) .

We may conclude that for a large nurtber of different situations
confronting the researcher, the use of the ordinar, - .test and
its assog}ated table will result.in probability statements which
are accurate to a hiah deqree, even thouah the assumptinns. of
homogeneity of variance 1d normality of the underl.ing distri-
butions are untenable. . 5

In the present study, ‘-tests are employed - . Q‘-ithe

investigatinn of within-pattern differences between G 2ups represensed

in the sample.- However given the assumptions made above-and Bonea# 's
observations, it would appear possible that within-patterns differences

could be analysed in greater detail by the use of F- ratios if sub-

- .
sequent researchers so desired.

The procedures employed for the investigation of between and

within-pattern difference on the basis of preference scores are

detailed below.

Bp}ween—paj}p;pAdjffprgpgpsf A single dominant pattern for each sub-

group was determined by Preference Score Analysis. Patterns obtained

for different groups were examined to determine the logical distance
‘ ' .

between them. Any distance which was greater than one as described
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.

in Table 17 was accepted as indicative that-a significant difference

existed between the value orientations of the two groups.

Eiﬁﬂiﬂifﬁﬁfﬁ?llﬁﬁf]ﬁ????fﬁz The mean scores obtainPdAfor egch value
oFientation position in'the dominant patterns identified for particu-
lar sub- -qroups of rospondents were compared by the application of a
test for the 1qn1f1cance of d]‘fPrOnLP between the means of two
independent.samples as described by Ferguson (1971:151-3). Obuainod
t‘ratios with an’associated two-tailed probabi]{ty of less than .05
were considered as indicating a significant -difference between the
preferonges of the two groups for a pésition within their dominant
value orientation pattern. |f lhis 1eve1-of probability was obFained
together with a distance difference between the two relevant patterns

that was equal to one, then these patterns were declared sianificantly

diffnfent. - . ' . -

piW?ﬁFjPP Aifference. Investiaatiovn of the distance betwcen the
diniension patterns Af groups and “-tests between the means of the
total preference scores for the three subscales w1th1n each d\pensmon
vere performed Difference between these means were requ1red to
‘meet the criteria for significance espab]ished fpr item score compari-
sons before differences betwéen total dimension patterns were consid-
ered significant. ‘
Summary

_Yalue orientation patterns for def}ned sample groups within the

pilot sample were examined for signif%cant differences. Three procedures

N



were utilized.

‘1. TheAproportion of. respondents within sample qroups thoosing a

the dominant patternefor an item or a dimension were coMpared by
the. app]1cat10n of a Chi-square test. for. 1ndependont sample A
probab111£/’level of .05 wa- e*tabl1shed for a difference to be
considered significant. .

‘ 2. The va1‘ue. orienta'tion ;)atterné 'of sample ‘qroups were .
also determined by comparing sub-scale means for each item and the
tptal sup—scale means for each diménsion. A mo;e than one-distance
difference betwcen these pattorn; was considcred significant.

3. The sub-seq[e reans for value orientation positions within

a dominant pattern were coff

Fed by the application of --tests between

bability level of .05 was required

i ) X\
pairs of sairple groups.
for a within-pattern dif¥? "¢ to-be considered siqgnificant. If
this criterion was met’, and if a one-distanhce difference existed

between two patterns, then the patterns were dec1ared'~siqnificantiy

different.
( . . HYPOTHESES

The Ktuckhohn thebry~of dominant dand variant value orientat{ons
predicf@ that differences.in value orientations may be expected for
4groups differentiated by societal factors and groups differentiated
by behav1or sphere activities. I‘iah1s concept “is -applied to profess-
_ional members of school organizations, then value orientation differ-

ences may be expected between similarly differentiated groups.

-
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Fgllowing the consideration of these bases for difference in the

previous chapter, examples of societally differentiated groups
within school organizations were considered to be rural and urban
schoo]l organizatién members, male and female schoot organization
members, Canaaian and nen-Canadian school organization members...

Examples of-behavior sphere differentiation were considered to be

those represented by the differing kolq ekpéctatibns held for

- .

teachers and admiﬁistrators.

In order to aid in the assessment of the va]idity.of
the OVIS, andc;o provide some direction to the éna]ysis chapter
which follows, four hypothese; were developed. These hypotheses
are stated in fhe null form:

I: There will be no significdnt differences between the

value orientations of rural and urban school organization

members .

IT: There will be no significant differences between ﬂ.i .
value orientations of male and fema]é school organization
members. .

I11: There.will'be no significant differences beﬁween the
value orientations of Canadian and.non-tanadian members
of school organizations. 4

{V: There will be no significant differences between ;the

value drientations'of'teacher and administrator members

in school organizations.

109
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Those crzter1a for the reJect1on of these hypotheses are the ones
that have been specified as representlng significant d1f€!‘entes
between valuae orientation patterns. . A

It is stressed-that detailed consideration of these
hybdtheses is ¢onsidered to be beyond the limitations of the presént
s tudy . These'hypothe5e§ are stated to provide an estimate of |
validity and to provide directién for the analysis ;héﬁter’which

follows.
SUMMARY

This'chapter began by describing the development of the
Organ1zat1ona] Values Inventory (Schoo]s) A rationale for each “
of the items that was 1nc]udcd in the f1na1 form of the 1nstrument
followed. The fimal. sect1on of the chapter was devoted to a dis- '
cusston of possible scor1ng and analysis procedures for ‘the OVIS
data. Proced@fbs for the determination of domipant vaiue orientation
patterns obtained ffom»respondeﬁts in the piltot administration
and for the investigatién of differences Setween the dominant value
orientations of gf0ups représentéd within this sample were described.

Four hypotheses were stated which will be used for direction in

the following chapter.
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In order to test the instrument devised, a pilot study was

t A CHAPTER 6

conducted &t The University of A]berta " This chapter reports

details of the administration of the p*lot instrument 'gLaracterlst1cs
of the sample utilized, analyses of the.data obtained and informa-
tion regarding the reliability of the instrument. Some stérvatiohs

'iEéiA[e also made regarding validity.
]

!
£ .

DESCRIPTION OF THE SAMPLE

Adm1n1strat1on

o

Durlng the period of July 4 to 8, 1975, the reeearcher
gained,access to three graduate claﬁ;es and thrée‘undergraduafé
Education classes at The University of Alberta. Cooperating mem-
bers-and professors of these .classes prov1ded a sample of 51 respon-
dents, wh1ch was con51dered adequate for a pv}ot study In all
cases, respondents comp]eted the instrument 1n their own twme and

. subsequently returned_the1r completed copies to the researcher. Data
obtained from tﬁfse returns were transferred to JéM computer cards
~and verified. Statistical analyses were executed on‘these data thro-

ugh the application of -Department of Educational Research Services

computer programs and several specially written programs.

Classification of Respondents

Forty-seven of the fifty -one respohdents returned usable
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data. These forty-seven respondents were'considered fk‘be within L
the target popG]ation as previously defined and their responses were
uti]izéd.in &eterTining‘value-orientations of the tétal.sample. , <

. ;n order to test the féurhypothese5~stated,,the total
sample was classified into appropriate sub-groups. Ihe-brqporfions
of the totél samp]é within these groups are summarized in.Tables 18
and 19. Table 18 classifies respondents by societal differentiation

and Table 19 classifies respdndents By behavior sphere.

Societal differentjation. Respondents were classified by.sex,

N

nationality and location of'employmentﬂ Table 18 indicatés that
s]iéht]y mdre.than one thjrd of the sample were reported s being
female members of‘school organizations. - , o, .

For the pdrposes of the present analysis, nationality was.
determined by the country in which respondents received their teacher
education. Table 18 shows that thirty-five respondents reported
receiving_teacher education in Canada, while twelve.indicated that
they veceived their te;cﬁer education elsewhere. On the basis of
this information the Samb]e was divided into Canadian and non-Canadian
members of school organizations. }n-some subsequent tables, non-
Canadians are refefred to as "other".

Fifteen of the respondénts indicated that they were employed
in rural 162ations and twenty one in urban locations. The balance
of five respondents is accountea for by four upemployed teachere -

one peripatetic consultant.
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TABLE 18

RESPONDENTS CLASSIFITD OM
BASIS OF SOCIETAL DI

Classification Group % of sample

Sex of school " Male 30 63.8%
-organization members. Female 17 36.2:
- Total 47 -~ 100.0%
Place of teacher Canada "« . 35 74.5%
educdtion. United Kingdom 7 14 9%
U.S.A. 1 2.1%
Australia 3 6.4%
: Philippines 1 2.1%

Total 47 100.0%
Determined nationality Canadian 35 74 .5%
of school organization  Non-Canadian 12 25.5%
members . Total a7 100.0%,
Employed location of - Rural 15. 31.9%
school organization Urban 27 57.47.
members . Tota) a2+ ' 89.3%

* Deficit of fiveatcounted for by four unemployed teachers and one
peripatetic education .consultant.

'ﬁ
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Behavior sphere. Table i9 cldassifies respondents by.behavior

sphere, Hypothesis IV specifies that the value orientations 6f
teachers @nd administrators be compared and .thése two groups, together
with their component categories are ideniified;in Table 19 . This
tﬁb]e also #ndicapes 'that the sample contained a rélatfye]y substan-

tial proportion of university'studODts. It was decided that although

no comparative investigation of the value,orfentat{ons of such a

group is vgguired by the stated hypbtheses. this group wqu]d neverthe-
less be employed in subsequent between péttern analyses. The ‘three
univefsity professors and the single edﬁcation consultant were

excluded from behavior sphere classifications.

Additional classifications. Further description of the sample is

provided by Tablec 20 which classifies respondents by age, attitude

towards the Alberta education system, and years of teaching experience.

It was decided that the satisfied-dissatisfied groups would be inclu-
ded in later value orientation analyses »to provide additional exam-

ples of investigation into differences.

-

STATISTICAL DESCRIPTION OF INSTRUMENT DATA

-

Table 21 provides a summary description of the dimension and
sub-scale data generated by the QVIS in the pilot administration,

Means and standard deviations are provided for each item by dimension.

Item Means and Standard Deviations

The mean scores for each item were obtained by calculating

the mean score of all respondents for each of the three sub scale

114



TABLE ‘19

CLASSIFICATION OF SAMPLE- BY

BEHAVIOR SPHERE

’
¥of sample.

‘Behavior Sphere Number -
- Teachers: ,
- Unemployed 4- 8.57%
© - tmployed ; 13 27.7%
Total 17 36.2%
AdmlnlstjatOrq
' epartment Heads 1 2.1%
- Vice Principals, “ 1 L 2.1%
- Pripncipals J 6 12.8%.
- Superintendents ’ 3. 6.4%
- Other _ 2 4,3%
"Total - . L o 13 27.7% -
Universy &_§Lyﬁent% :
- UndeYgraduates in Lducat\on 4 8.57%
- Poyf Graduates in EdqutldH 9 19.1%
L7 o :
University Professors
_Total ‘% 3 6.4% °
Other
© - Consultant 1 2.1% .
TOTALS 47 100.0%
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AGE, ATTITUDE TO ALBLRTA ELUCATION SYSTEM
¢

TABLE 20

CLASSIFICATION OF SAMPLEL BY

116

lassificati
dﬂQC .s cation

Age of respondents.

Total

.Attitude to Alberta
Education systen.

Total

Total

Years of Teaching
Experience.

AND YEARS OF TEACHING EXPLRIENCE

Group Number “ of sample.

20 ’ 24.years  2 -4, 2%

25 - 29 years 13. 27.6%

30 - 34 years 15 31.92

35 - 39 years . 8 17.0%

40 - 44 years 4 8.5%

45 - 49 years 3 _6.47

50 - 54 years 2 4.2%

47 100.0.:

Very satisfied 1 2.17%

Satisfied 29 61.7°%

Dissatigfied 15 31.97

Very dissatisfied 2 4.2

: ) 47 100. 0"

Satisfied 30 63.87

Dissatisfied 17 36.2%

47 100.0¢

0 1 2.1%

1 -4 5 - 10.6%

: 5-9 21 44 .7%

y 10 - 14 14 29.8%

15 - 19 5 10.6%

20 - 29 1 2.1%

47 100.0%

Total
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positions included in value orientation area . Taken together with
the standard deviation<s provided for each item sub-scale, thege

scores provide come indication of the dicscriminatory power of each

_ \
sub-scale within cach dimension,

L]

o
Focal dimension, From the information provided ia Table 21, the

positions within the Focal dimension appear ta have been pervcerved

by respundents as rvepresenting distinct . alternatives, insofar as

the items 7ﬁ333{fto have provided three alternatives that elicited

clear and relatively distinct preferences from the respondents,  This

is particularly noticeable H\%he statistics associated with items

“

1 and 5.

Rp]a}iohdl dimension. While item 4 in this dinension appears to
providw alternatives that were clearly distinctive, there dare sever-
al items where the alternatives dppo;r to have been less clearly
perceived. Item 2 is particularly noticeable in this respect, with
the means obtained for each of the three positions being wigzin a
small range. The closeness of these means, together with the relativ-
ely large standard deviations associated with theso means, suqgges ted
tha} this item may not have offered alternatives which were perceived
byerespondents as distinct.

Dispositional dimension.  Of the three dimensions contained in the

. .
OVIS, the statistics assqciated with the items designed to tap this -

dimension would appear to indicate that these items present the least

clearly perceived alterndtives. For the majority of the items tapping
sq &

this dimension, the means appear to cluster relatively close together,
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and the associated standard deviations are large.

Reliability Co-éfficients
Préljmi%ary;io the analysis of data, it was detegymined that
'the(ﬁhdorfkﬁchardson formula 20 would be employed to estimate

reliabilitiesof the instrument sub-scales. Kudér-Richardson co-*

¢

efficieqt§larec%isted in.Table 21 under the "KR-20" heading. The ..
fo:mu]a erployed to obtain these statistics was as given by Ebel,

(]965:329) which provides for weiaghted itgm scores. Commenting on

the Kuder-Richardson co-efficiem, Ebel (1965:330) suggests that a

score in the }egion of .90 is generally regarded as satisfactory.

As ray be %cbé the co-efficients associated with many of the OVIS L

scores fall well bc]ow‘fﬁis Tevel. However, the KR-20 reliability

estimate for all test items was calculated as being .93.

Atjusted reliability co-efficients. A characteristic of Feliability
co-efficients, as described by Ebel (1965:337) is that the smaller
the number of items taken into consideration during computation, the
smaller the resulting co-efficient. In order to obtain comparable
scores for the dimension sub scales (K=5) and the total number of
OVIS items (K=45), a transformation formula suggested by Ferquson
(1972:369) was appliecd to the sub-scale co-efficients. Co-efficients
obtained by the'app1ladtion of this formula are tabulated in Table

21 under the heading "9 est." ®

Although these co-efficients are in'éT1 cases éstimates, they

#o allow direct comparison with the total item reliability co-effic-

iemt of .93. As may be seen, all items achieved acceptable levels,
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fGQQﬁ1$fii°r greater than .90, after the application of the trans-

" formation formula.

These estimated reliability co-efficients are not offered ¢

as evidénce as to the np]iability.of the sub~cales, but rather to

Ty .

indicate that statistical reliability is 4 function of test length,

and with tests containing only five items, deflated estimates may be

-~
»

expected.

-

Reliability statement. Given the variability of the KR-20 statistics

with test Yength, it is considered that no accurate stitement regar

ding.re1iébility may be made at this time. While if appeass pésséb]g
to state ;hai some of the OVIS sub-scales appear to be more reliable
than others, and iﬁdéod the reliability of some of the scales appears
suspect , a more definitive statement will need to await an inycati-
gation of tesi-rétést reliability. This treatment is considered

beyond the limits of the present study.
DESCRIPTIVE ANALYSIS .

The determined procedures for‘determining the dominant -
vatue orientations of>a]1 respondents have been detailed in the pre-
vioﬁs chapter and are summarized below. These brocedures were‘appl-
ied to each value orientaticr area in turn. Summa}iés of the pro-
cedures and findings aré cur red in Tab]es 22, 23, 24 and 25 which

follow.

'
positions that are associated with the three value orientation areas
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has been abbreviated, as follows:

Focal Dimension v Relational Dimension’

Process indicated PRO . Mastery indicated MAS
Pragmatism indicated PRG Mediationary indicated MCD

Task indicated TAS . Subjectivity indicated SUB

Dispositioral Dimension
Laterality indicated LAT

Lineality indicated LIN ) “indicates "preferred over"
Individuality indicated InND : = wndicates "equally prefer-
red to." ‘

<

These abbreviations will be used consistently in the Tables that
follow. -
The following discussion is organized by procedure and

dimension.

Pattern Fr equency Analysis
This technique reguires that the proportion of respondents
selecting each of the thirteen possible patterns associated with

each_dimension be examined te identify dominant patterns. Criteria

121

for determining dominant patterns were established as (1) a Kéﬁmbgorov-

Smirnov D with an associated p .05 be attained for the distribution
of respondent preferences and that (2) the ﬁumber of respondents
choosing a dominant pattern must e*ceed a critical number.. For the
preseat sample size of 47, the critical number was determined to be
10.  Thus, for a single pattern to be determined ‘dominant, the
preference distribution must me the Kolmogorov-Smirgnov criteria,
and a pattern must be chosen by at least il respondents. [fn the

case of dimension patterns, the critical number was determined to be



30 “ for a N of, 235 wh1ch is the product of 47 rPspondents 1nd1cat1ng

preference for the f1ve items within each d1mens1on

%oca] dimension. Table 22 summar zeskfhe application of. the pattern

ffrgquency analysis.to,respondcnt preferenées for item solutions in
xhg ?oga] area. As'may.be séen; the distribution of respondent
preferencés for ‘the .thirteen -possible patterns within the wvaluye
orientation area was such that the first criterion for the identifi-
cation of a dominant pattern wasvﬁet.forieach'item, each item and
the total dimension haviné a distribution of respondent preferences
such that the associated probabi]ity of the ko]mogorov-Smirnov
maximum de&iation is .001. |

For each of the f}ve.items designed to tap the Focal dimen-
sionva'single patternwas identified as meeting tﬁe second critggia
for:dominéncé. For fer of the itéms this pattern was identified
as Processrpreferred over Task preferred ovef Pfagmat{sm. [tem 10
yielded a different.vdonxinant pattern with th'k position bei’ng
the least preferred. | PP

For the Focal dimension .y whole the PRO-TAS“PRG valué

orientation ggerged as dominant.

Relationa) dimension. Table 23 considers the value orientations

within the relational dimension. For each of the items and for the
dimension as a‘who1e, the distribution of respondent preferences

met the first established criterion, although in the case of items:
2, 9 and415 the associated probabilitics were greater than for the

other items and the dimension total.

122



/

TABLE

22

PATTERN PREFERENCES OV ALL RESPONDENTS
FOR EACH OF THE FOCAL ITEMS

123

— ¢ - - - —
Po;‘sible “Items ,
Patterns. “1 5 7 10 13. Total
PRO>TAS: PRG*  (39) (30) (13) ~ 8 (26) (116)
PRO>PRG>TAS 0 2 3 (15) 4 ‘ 24
TAS>PRO>PRG 2 5 7 0 3 17
PRG>PRO>TAS 0 1 0 3 1 5
- TAS>PRG>PRO O 0 3 0 0
'PRG>TAS>PRO 0 0 0 1 1
PRO=TASPRG 2 -5 6 5 5 23
PRO=PRG>TAS 0 0 2 4 2 8
TAS=PRG>PRO 1 0 0 0 1 2
PRO>TAS=PRG 1 4 6 4 3 18 .
TAS>PRO=PRG 1 0 2 0. 0
PRG PRO=TAS 1 0 1 3 0
PRO=TAS=PRG 0 0 4 4 1
Total N 47 47 47 47 47 235
Kolmcgorov- ‘
Smirnov D. * .37 .33 .22 22 .27 .24
assoc. p. <.001 {.001 <.001 <.001 <.001 - <.001

( ) indicates patterns achieving a proportion of the sample yielding
a Chi-square with an assaciated p .00l
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assoc. p

 TABLE 23 _
, PATT[RN PREFERENCES «OF ALL RESPONDENTS FOR -
EACH OF THE RELATIONAL ITEMS \
[ 3
Possible Items - _ e '
.Patterns. 2 a 9 _ 1, 15 wJotal
. MEDSUB>MAS 2 ? 4 (e) 1 30
MED>MAS>SUB 0 o (23) 1. (11). 1 (36)
SUBYMED>MAS 6 ) 1 0 .0 7
SUB>MAS>MED  (13) 0 0 0 | 19
MAS,SUB>MED 10 .0 2° 1 (12) 25
“MAS>MED>SUB © 2 - 6’ (12) 2 1 - 23
'MED: SUB>MAS 9 2 0 1 1 0 4
~ MED=MAS>SUB 2 4 6 0 3 15
SUB=MAS:MED 3 0 0 . 1 (11). 15
MAS>MED=SUB -1 0 4 0 5 10
MED>MAS=SUB" 3 7 8 (1)) 2 (31)
SUB>MED=!1AS. 2 0 3 2 - 2 9
'MED=SUB=MAS 1 0 5 .2 3 11
TOTAL N 47 a7 47 47 a7 235
LG S R O SRS - S

( ) indicates patterns

p <.001

4

achieving a proportion of the samplé yielding
a Chi-square value with an associated



Singuiariy'ﬁistjnct'dbminant patterns'emerged for items 2,

‘4 and 9. In the case of .the other items -however, more than ane

pattern met the gecond criteria for_dominanee. Three patterns.were:
cnnstdered to be dominant for item 11 and two;ferlitem 15:and the
tota] of 1tems _: K - » g ' - L L -
Exam1nation of the mu]tfple domlnant patterns for each item
and’ the d1mens1ona1 total in the context of the Q1 tance concept. as

BrevonSIy descr1bed reveals that they are all q] se in terms of. the

distance concept. 'In the S\\Qf the tota] dimgnsion the two domin-
» d
ant.patterns were identified as ME \MAS SUB /and MED“MAS= SUB

\

Tab]e 17 which relates possible patterns 1n terms of log1ca1 dlffer-
ence indicates that these patterns are within half logical distance
of each other. If desired it would seem that these two patterns

Fd

could be amalgamated. as MED>MAS=SUB . 1If this is done, then the

R .
value orientation described specifies that the Mediationary position
is preferred over both the Mastery and the Subjectivity positions,

which are not preferred over each other.

Due to the constraints. imposed by the criteria’set for domi- .

" nance, ‘it is considered necessary. that this amalgamation technique

is applied whenever two or more patterns are identified as being
dominant c»d when the nature of these patterns is such that there
is not more than one half logical distance between them. This
technique will only be applied whenAit is necessary to speak abouf¥

a single dominant pattern for an item or dimension.
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D1sgpsut1ona1 dimension, Thlsvalue orlentatlon area is summarized in

Table 24. AS is 1nd1cated the distribution of pattern preferences -:‘::T
_for -item 12 did not meet the first criterion. [tem 12 is elim1nated .
from conswderatlon in. subsequent pattern frequency analyses, .
v A1l the rema1n1ng items and the total dimension scafes'met
or exceeded the criterion for distribution. In the case of_ the.
dimension tot;1s, two columns are inc1uded in Table 24, one of which® .
provides totals for all items 1ess.{tem 12, and this latter column
is taken as representing the dimension distributions. A single
domineut pattern is identified_for items 3,6 and 8, and two dominant
pa}terns are indicated for item 14 and the overall dimension.  In

the latter two cases the patterns are capable of amalgamation to

yield a dominant pattern of LATIND=LIN .

summary. The dominant patterns estabiished for each item and

dimension are,summarized in Taffg-;§.».

Preference SebreAAna]yéis for the
Determination of Dominant Patterns

This mode of analysis identifies .dominant patterns by a .con-
side?ation of the position preference (sub-scale) means. It has the
characteristicgof identifying a single dominant pattern for ahy given
dimension or item. No criteria were set for the determination of
dominant patterns by this method. However, dominent patterns _obtained
by other procedures can be compared against the dominant patterns
yielded by pattern frequency analysis. Congruency of dominant pattefns

would appear to provide confidence in the accuracy of this procedure.



" TABLE 24

PATTERN PREFERENCES-OF ALL RESPONDENTS FOR
EACH OF THE DISPOSITIONAL [TEMS- .

. Possible ‘ Items Total
Patterns 3 6 8 12 14 Total less #12
LAT>INDSLIN  (16) 1 3 7 (1) (38). (31)
LAT>LINGIND 3 3 0 2 ' (12) 30 (28)
INDSLATLIN . 6 (13) 0 .9 5 (33) 24
IND>LINSLAT 3 9 0 1 1. 14 13
CLININD>LAT 1 1 1 9 6 18 9
LIN>LATSIND 4 © (20) 6 . 0 (31) 25
LAT=LIN>IND 3 1 10 1 2 17 16
LAT=IND>LIN O . 1 2 1 5
LIN=INDYLAT 1 4 1 2. 0 8 6
LATSLIN=IND 5 3 1 2 718 16
LINSLAT=IND 1 2 0 1 15
IND>LAT=LIN 2 6 0 3 1 12
LAT>IND=LIN 2 1 1 2 0 6
Total N 47 47 47 47 47 235 188
Kolmogorov-
Smirnov D. .20 .20 .32 .19 29 .14
<.05 <.05 <.01 <.10 © <,01 <.01

) indicates patterns achieving a propot1on of the samﬁIb y1e1d1ng
a Chi-square value with an associated p< )

.001
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TABLE 28

COMPARISON OF DOMINANT PATTERNS YIELDED BY PATTERN
FREQUENCY AND PREFERENCE SCORE ANALYSES

g

) (ﬂf’ Dominént‘patterns -Dominant patterns.

Value orienjftion yielded by pattern yielded by preference Distance

LAT>LIN=IND*

4

Asterisks identify dominant patterns achieved by combination of two
or more patterns achieving a signiftcant proportion of possible

responses (p<.00

1).

Brackets indicate incompatible patterns.

L

and items.( . . frequency analysis. score analysis, * difference.
FOCAL = 1 - PROSTASYPRG - 'PROSTAS.PRG. | 0
‘ 5 PRO>TAS>PRG 'PRO>TAS>PRG.- 0
7" PRO>TAS>PRG PRO>TAS>PRG 0
10 PRO>PRGTAS PRO>PRG>TAS 0
13  PRO>TAS>PRG PRO>TAS>PRG 0
Total PRO>TAS:PRG PROSTAS>PRG 0
RELAT IONAL 2 SUBSMASSMED SUB>MASSMED 0
4 MED>MAS>SUB MED>MAS>SUB 0
9 MAS>MED>SUB MAS>MED>SUB 0
11 MED>MAS=SUB* MED>SUB>MAS A
. 15 MAS=SUB>MED* MAS>SUB>MED I
Total  MED>MAS=SUBN, MED>MAS>SUB e
\\ . ) i
DISPOSITIONAL 3 LAT>IND>LIN LAT>INDSLIN 0
6 IND>LAT>LIN IND>LAT>LIN 0
8 LIN>LAT>IND . LIN>LAT>IND 0
' 12 (INDSLAT>LIN/ ‘IND>LAT>LIN 0/3
LIN>LAT>IND) : (
(\“T\\\“//,\\ 14 LAT>LIN=IND* LAT>IND>LIN b
Total (LAT=IND>L IN*/ LAT> INDOLIN L/2
BIN>LAT> IND)
Total less #12 LAT>IND>LIN 5
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Dominant patterns owed by this method are given in Table 25.

An eéxample e method of preferencedsc0re analysié may

be seen by exémining tﬁe means. for i?em 1 indicated in Table 21 -
and the'dominantzpatterns given by this method fbr'itéﬁ 1 in.Teble‘
.25, As may‘be.seen'the'megns for item 1 are raned‘ininbgbftude

* Such that PROTASSPRG., and this is the dominant pattern indicated
for this i;em,in Table 25. . ' | |

Comparison of Dominant Patterns as Yielded by
Pattern Frequency and Preference Score Procedures

Table 25 compares the dominant patterns yielQed by both
methods‘ofvanalysié. 'Tﬁe.distance coﬁcept is utilized in this
taSle to'iﬁdicate the degree of agreement'beiween the value orienta-
‘tions yieldad by the two methods. As may be seen, the two methods
identified identical patterns for twe]vé of the eighteen items and
dimensiéns. In five of those cases where there is not complete
agreement Between the two methods, the distance between the patterns
yielded is one half of a logical distaﬁce. In all of these cases
this smé]] disagreement may be seen as resu}ting»frqm the amalgamation
of hu]tiple_dominant patterns identified by the pattern frequency
'analysis method. These five casés where there is not cqﬂB]ete.
agreement between the dominant patterns yielded by the two methods
of analysisAare items 11 and 15 in the Relationa] dimension, the
Relational dimension total, item 14 in the Dispositioqal_dimension
and the Dispositional dimension total with item 12 excluded. If
the numbers of respoﬁdents choosing patterhs as indicated in Tables

23 and 24 is considered, then it can be seen that for four of the



five itpn{s in question the sihgle pattern selef@by the highest
propqrtion of respondehts is identical to the dominant pattern
obtained by preference séore analysis as indicated in Table 25.

For example, the-value oriehtation pattern chasen by the
majority of responden;s to‘item'll is—&ED>SUB>MAS. which is the |
‘same dominant pattern for that item as obtained by preference
sco;e analysis. However, thi§ tem also produced two other patterns
which were se]ected_by a significant number of respondents. The
amalgamation procedure adopted in the pattern frequency anglysis
calls for a comparison of }he three dominant patterns obtained to
determine the ]ogicél distance between them. 'This comparison

¢

Q
indicated that the three patterns are all within a half logical

distance\of one another. Consequently, these patterns were amalga-

mated to produce a Lfnd" dominant pattern for item 11. This single

battern (MED MAS=SUB) is itself a half 1qgica1»di§tance from the
dominant battern yielded by preferenée scord a;élysis.

It ﬁay be seen, therefore, that several interpretations:
may be placed on these findings. In the context of the original
Kluckhohn theory of dominant and varia%tbvalue orientatipns, the
three sigﬁificant pattern; tha; emerged for item 12 .through the
pattern frequency analysis may be seen as dominant and variant éat-
terns. Distinction between these patterns could be made on the basis

Y

of relative preference by respondents . This approach would view

the pattern MED:SUB“MAS as dominant and the patterns MED>MAS>SUB and
~

MED>MAS=SUB as variant. However, the other patterns that were selec-

ted by respondents (auld be ignored if this approach wereadopted;

130



. This is seen as undesirable as strick'i?terpretation of the Kluckhohn
. theory w0uld indicate that all pdtﬁgrné that a;e selected by ré@spon-
dents should be considered. o

The procedure adopted in the present analysis is that of \
amalgamating all patterns determined byApattern frequency analysis
that meet criteria for significance if they are within a one distance
difference. The amalgamated pattern thus obtained is considered
dominant: and all other patterns selected by respondents aré congide-
red vartant. This procedure‘is adopted brimani]y due to the irvest-
gatory nature of the present analysis where the instrument is the
prime focus of concern.ssy
I a . AV"-
inve%tjgating value ori ftions of school organization members

hngthesis testing and descriptive studies

. another procedure could be considered more apt.

An advantage of the amalgamation procedure is indicated in
Table 24 which provides pattern preference analysis results for the
Dispositional dimension. This table indicates that two patterns met

criteria for significance for item 14, However, the numbers of

respondents selecting these two patterns are almost identical, one

: . €3
being chosen by eleven respondents and the other'by twelve. . Indentifi-

cation of one of these patterns as dominant over the other is consid-
ered to be fraught with difficulties. Amalgamation would appear
desirable. It can be noted that it is this item that does not yield
the ra ori¢; preferred pattern on the pattern obtained by preference
score anatysis. Nevetheless the intimacy of the domihant\Pqtterns

obtained by the two methods is evident. . '

There are two cases where a severe difference is noted in the
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dominént patterns obtained by the two modes of analysis. In the

case of item 12, the two patterns shown for that item as determined~7

by batteqn~frequcncy analysis cannot be regarded as dominant as

. - . : L . .
neither met the necessary criteria. These patterns were incluced

in Table 25.as simple majority preferred patterns. As may be seen,

there is the maximum possible logical dfstance between these two

patterns. However, the pattern identified by preference score
analysis ds in ag(eemeht with one of these conflicting patterns.
This suggests that the.dominant pattern for item 12 could be best

identified as IND LAT LIN, which is the single pattern idehtif}ed

.

by the preference score method..

The other incompatability that may be notéd is in the case

-

of the Dispositional p rn, to whiich item 12 contributes. The

conments made in con with item 12 itself would appear appro-

priate here, which lead a conclusion that the two patterns
: i?dependently identified by the different methods, and which are
only half 'a logical distance apart, may be seen as representative

of the dominant patteras for the total Dispositﬁonal dimension.

’

Conclusion.. Several specific conclusions from the discussi*ay
be articulated; < !
1. The preference score analysis procedure appears viable and

accurate and has the quality aof providing a single dominant pattern

for items and dimensions. -

2. The pattern frequency analysis.procedure allows the identifi-<

L9

catioh of more than one dominant pattern for each item, and as such

may be a valuable tool for investigation of significant variant patterns.



Pl

3. The dominant patterns yielded by the two methods are sub-

stentially congruent.
i_ A totad description of the dorvinant patterns yielded by the

two methods s provided in Table 25.

DIFFERIERTIAL ANALYSIS . .

The four hypftheses stated at the conclusion-of Chapter 5
were utilized to quide the investiggtion of difierence between the

value orientitions of respondents in the pilot studv. Two procedures

+as previously desoribed were emploved to test for differonces., Result

.

obtaincd by each procedure will be cousidered in turn.

“Propor-ional cifferences .

This made of investigetion i based on the proporty - of
respond. nts within a determined qroup choosing the determined . oo

ant patiern for each item and dineéhsion. - In this (ase, dominant

Cpatterns are those obtained by the pattern frequency analysis

procedurs, and”thus axnalgamated patterns aré given as domTnant in
SORe (e 65,

" Dominant patterns for all items and dimensions are given
unQer the appropriafo hoadeu in Table 25, |

Inaddition toan investination of the subqvoups of res pondentc

v(qu]vtd by ého stated hypotheses, add1t1ona] sub-gmoups were defined
and'investiqatcd‘a‘s previou)}y noted. “These groups are indicatﬁd,
together.with the relevant statistics associated with this mode of

»

analysis, in Tables 26 tirromsh 31.

R X



Value Orientation Preferences of
Societally Differentiated Respondents

Tables 26, 27 é%d 28 consider the proportion oflreqpondehts
differentiated by sex, nationality, eMp]oyed 1ocafidn and attitude
toethe Alberta educat;on_system selef?ing the. determined dominant
patterns fof items.in each of £he three dimensions Hypotheses I,
IT and. I11 dlregt attention to the gr0ups d1fferent1ated Q{.)
employed Tacation, sex and nat1onal1ty ‘

For each differentiated group of respondenfs fhe propé;tion

of reépondents within that group choosing the determined dominant

.
<

pattern fol an item or dimension is inaicated. A Ch1 square stat1st1c
for the difference betwecn these actual proportions and the expected
propertions under a normal distribution is given far each group and
each item and dimension. >The letter 'm' following a proportion
indicates that this proportion represents the majbrity preference

of respondents.

<,wi§1 d]wonsron Table 26 shows that a significant difference (Chi-

o

<quare w1'h associated p .06) was found between male and female

réspandents-on iter & anc on the total Focal- dimension. A significant
»

3{}‘

.

difference wa® also found between rural and urban respondents on item

10, and betweep atisfred and dissatisfied respondents on item 1.
o i ‘ . )

Relations! direntvan. “1nle 27 indicates that the preference of male

and female resportects for the determined dominant value orientations

found for 1ters 9 and 1% were significantly-different. A significant

difference was also found between the preference of satisfied and
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dissatisfied respondents on item 4. ) . | \\~.,\\.

“ Dispositional dimension. .Table .28 identifies only one significant

différehce foryfhe_preférenee for dominant patterns. This difference
was found between those respondehts that wére satisfied or dissatisfied

with the Alberta educational system and was obtained on item 8.
: C s ' '

Summar¥; The reported findings allow the hypotheses 1 and II to be
rédected,' Hypothesis I, which is concerned with differencesvbetween

value -Qrientations of rural and urban respondents, was -rejected on

a

" the basis ‘of a single §ignificant difference in value-brientatiog as
found in item 10, which is within the Focal dimension. Hypothesis Il
isfrejected as.a resuit of value orientation differences within
both “the Focal and Relational dimensions. There are no groundé for
the rejectien'bf hypotheses I and II within the Dispositioﬁaﬁydimen—
sion.. - S - |

A§ no differe?ces were found‘between Canadian and non-Canadian
rgspandent preferences for the determined dominéntpatterng hypothesis

TI1 was acceptgd at this time.

Value Orientation Preferences of Behavioral
Sphere Bifferentiated Respondents

‘Tables 29, 30 and 31 summarize the.preferenées of teachers,

administrators and university student$ for the determined dominant

c

patterns associated with each item.

Focal dimension.” Sign¥ficant differences of<§reference for determined

dominant patterns were found between teachers and_administrators&jor.

"
%
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items 5 and 13, and the total Focal dimension. These are indicated

in Table 29. A significant difference was also found between the

total Focal pattern preference for teachers and univénsi;y stbdents.

Relational dimension. Table 30 dlsplays the proportion of teachers,

admwnlstrators and unlversvty students choosing determlned dominant

patterns w1th1n the Relatwona) dimensnon. As may be seen, no

significant differences of preference were obtained.

" Dispositiona) dimepsfon. A single significant difference within

the Dispositional dimension, as indicated in Tab]e'31, was obtained.
v - ‘ .

This difference was between the proportion of teachers and university
-~

students preferring the determined dominant pattern for item 8.

Summary. Hypothesis IV is rejected on the basis that significant

differences in the preferences for dominant value orientations of

tea?ﬁers and administrators were obtained within .the Focal dimension.

No s1gn1f1cant differenges were atta1ned w1th1n either the Relational
’ul"' .
or Dispos1t1ona1 d;mgn$10ns

Preference Score D1fferences

Differences in value orientation of respondents were also
investigated through an examination of preference score means. The

“fuld procedure and détermined crlterwa for s1gn1f1cant differences

~were explained in the previous chapter. To summarize, the dom1nant

L
value orientation patterns for respondents in each sub group were

? determined’by a comparison of the means'obtained for each sub-scale

within items and dimensions. It was_»‘determi.that if the dominant
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» o S |
patterns obtained for two groups exhibited a logicaf‘histance
A . Ty

“difference of more than ornc, then the patterns were to be considered

signiticant]y different. . ‘ .o
Within pattern,preference; are'also tested by the application

of t-tests between means. A t-ratio with an-associatgﬁ.pfobability

of <.65 is consilered significant. However, this:difference is a 7

within-pattern difference. For the purposes gzkteétfng the'stated

hypotheses, it is considered necessary ‘to concentrate on b tween-

pattern differences. It was determlned that patterns would be con-

sidered significantly d1fferent 1f a w1thin pattern t-ratio with a

probab111ty of <. 05 is attained between va]ue or1entat1on patterns ".

of respondent% that are also »». logical distance apart.

Two criteria for significant between-pattern differences are
thus determined. Either patterns must have a grv :rcr than one logicaf
distance between them, or have a one distance difference together

with a significant within-pattern difference.

Findings. Tables 32 through 35 report all the findings of the
— . )
analysis of preference score means. Each table considers 211

! ~

instrument items and dimension totals for two specified sub-groups

of respondents. Each table will be considered in turn.

Rural_and urban value orientations. Eleven value orientation differ-

ences are indicated in Table 34, for rural and urban groups, including a
Cam
pattern difference for the_Di§bositiona1 dimension total. Of these

eleven differences, two meet criteria for significant between-pattern
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- . &
differences, (items 11 and 6).. '

On the basis of these significant differences, hypothesis I

. t
"i1s rejected.

N

Male and female value orientations. Table 32 considers the value
orientations of male andffemdle resbondents as obtained by comparison
of pﬁéferéngp score means. Differences were obtained in a total of

eight Jtems, and ore total dimension. Four items were within the

. .
i

Relational aimonsibn-and four within the Dispositional... The total

5 o
dimension difference wes found for the Dispositional dimension.
Two of the eight differences observed were considered significant._
These were obtained 6n iterms 9 and 12, the different value orientations
obtaincd for these iteMs being both qredtér than a one 1og§ca1 dist-
ance apart, and exhibiting siqni%icanéfwithin-pattorn differences.

On the basis of these significant differences, hypothesis 11

1S regected:

[

.Cadnadiun ””ﬁv”b”:ﬁ@ﬂ“diﬁp,Yﬂ)ﬂﬁ,?fif@tﬂﬁjpﬂﬁ- Table 33 shows that
nine'itoms produced different patterns between Canadian and non-
Canadian respondents.  Four of these differences are aécountod for

by between-pattern differences that do not meet Criteqia for signi-
ficance. Two différonCQSJate significant withjn-pattérnVdifferences
eqﬁal or greater than one. The remaining three differences are h
considered significant between-pattern differences. iTﬁése were obtained
on items 10 (Focal) 2 (Relational) and 12 (Dispositional).

Non signifigunt between-pattern differences were also observed

* r the Relational and Dispositional dimension totals.
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S
In the light of the three significant between pattern

ddifferences, hypothbsis Il is rejected.

Teacher and administrator value orientations. Table 35 indicates

[ 2

ten differences in the value orienta terns of- teacher and

~

administrator respdndents; .The diff obtained for items 9

P ~ . L . . . .

o ’ : . . .
and 12 rieet criteria for significange. These items are within the
Relational and Dispositional .dimensions respectively.

On the basis of these significant differences, hypothesis

IV 1s rejected.
OVERVIEW

As described in the‘previous chapter, the precedinag analyses
of aifferenro between the value orientation patterns obtained.by
differentiated groups responding to the pilot admiﬁistration of the’
OQL; was performed for two major purposes:

1. To provide examples of hovi differences in the value oriqﬁtatioﬁ
pattorﬁé yielded by the OVIS may be investigated, and,

2. To provide an estimate of the validity of the OVISAby invest-
igating the degree to which predicted differences in value
origptations would be found by analysi;.

It is considered that a full discussion of the nature and
the imp]igations 0f the differences .found and reported is without

the limitations of the present study.

Models for Analysis of Differences
The discuw«ion of the procedures adopted for the investigation -

- ’
° s . "
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of differences in the preseﬁt study which were advanced in this

, chapter apd the preceding Ehapter brovide an indication of how
~differences may be investigated. These are'considered indicative
of ways in which 1nvest1qat1on igto d1fferences may be conducted

ahd are seen as being,1n no-way‘prescr1pt1ves The tables presented
. - T . -
in this chapter summarize the findings of the two modes ‘of .investi-
gation adopted. . d
-

s

Predictive Validity

In order to obtain an estimate of the predictive validity of‘?e

the OVIS, four hypotheses were stated in Chapter 5. These hypotheses

were tested in this chapter. Eaéh‘hypothesis was stated in null
form, and each hypothesis was regected during the course of the

development of this chapter. The grounds for the reJectlon of these
L ]

hypotheses are summar1zed ih Table 36. This table indicates that the
. Pattern FreQuenCy mode of analysis provided.for the rejec}ion of

hypotheses I,'II angd 1V, while the Preference Score analysis method-

allowed for all four hypotheses to be rejected. |

Hypofhesis I, that there would be no significant differences
\('
between the value or1entat1ons of ruval and urban school Organ1zat10n

te

members was rejected on the baSIS of significant d1fferences in the

preference of respondents for the dominant value orientation pattern'
ascertained for item 10 within the Focal dimension, and %n zhe,basié
of significantly different value erientations being determined for
rural and urban school orggb‘idtéon members responding to ftems 6

and 11. Thesc items were Qﬁthin the Dispositional and Relational -
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Y TABLE 36
QO : o '
ITEMS CONTRIBUTING TO THE REJECTION
OF STATED HYPOTHESES
Dimension Hypotheses rejected throuqh Hypotheses rejectedvthrough
and item” Pattern Preference Analysis Preference Sqore Amalysis .
FOCAL I 11 D § § 1 11 111 v
1 - - - - A - - -
5% - ) - R d -
7 - - - - - - - -
10* R - - - - -
13* - - R - - < d
, _ N
-RELATIONAL .
3 PR - - - - d R d
.8 ;% - - - - d d d d
SRR L SR A R - - d R - R
I B - .- - - R d d d "
15 - R - d - d - d
. . e .‘
DISPOSITIONAL ’
3 - . - - - d - - -
6* - - - - R d d d
® 8 - - - - d d d ¢
1}12* , - - - - d R R ‘R
: ' - - - - d -
'13 d d P
— —— £
*R! indicaféé rejection of hypothesis on associated item,
*'d' indicates a nonZsignificant difference observed, hypothesis accepted.
indicates item d;'which one or more of the stated hypotheses were

rejected.

-




dimensions reseecfiveiy.' '
H&bothesis ll; that there would be no significant difference
between the value orientafions‘of-ma1e'and female members‘of scﬁoo]
organ1zat1ons was regected .on the grounds that four 51gn1f1cant
- dlfferences between value or1entat1ons were ascerta1ned For 1tem
-v5~1n the Focal ‘dimension and 1tem 15 in the Re]ational d)mens1on, a':
s1gn1f1cant d\fference in the preference of male and female respond—
knts for the assocwated dom1nant value or1entat1ons of these patterns
was found. S1gn1f1cant1y different patterns between‘these respondents
., were. obtained by preference score’enalysis on item 9 in the
Relational dimension, and {tem 12 in the Dispositional dimension.
brefecences for the determined dominant patterhs provided
no grounds for the rejeetion of hypofhesis"iIL, that there would be
no significant difference between the value orientations of Canadian

and non-Canadian members of school organizations. ‘However, the

éreference score analysis indicates that there were s3gnificant
d1fferences between the value orientations of Canadian and non Cana-
dian r55pondents in response to-items 10 (Foca]) 2 {(Relational) .and

. item 12 (DlSpOSltlona])., These d1fferences a]]ow the reJect1on of
hyeothesis I1T.

o Hypothesis IV, that there would be no significant difference
between the‘xglpe aorientations of teachers and administrators was
rejecfed on the basis of significant differences being found by both

the pattern preference and the preference score analysis procedures.

Significant differences were found between the preference of 1'..hers

and administrators for the domfnant patterns determined for the
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Foeal i}:éms 5 and 13. .Significan.ﬂyv diff.eren-t)val'ue orien..tations
were also found for teacher and adm1n1strator respondents to items
9 (Re]atlona1) and 12 (Dtsposatlonal)

Reje$;1on of these hypotheses ﬁhvch were c0nstructed on

the t lcal statements of Kluckhohn and Strodtbeck (1961)

\1ndiae;$u§,that d&ffereqpes in value orlentatfons may be expected

for gvoups who are d1fferentlated by both soc1eta1 dwfferences and
behavIor sphere differences, provides some lndjcatlon of the validity

of the instrument constructed in this study. Hewever, it should be

~noted that some items did not contribute to the rejection of any. .

ofrthafhypotheses. If credence is to be placed on the utillty of
pred1ct1ve va]1d1ty, ‘then the validity of these items must be open
to questi¥n, ’NevertheYess swgnificant differences were obtained

on items 1, 4 and 8, for dlfferentlated groups of respondents who

_were not specified in the. stated hypotheses  In addition a number v

of non slgn1f1cant differences were obtained for many 1tems through

the preference score analysis procedure. Only one-item, number 7,

~which is within ‘the Focal dimensiun. produced no significant or non-

significant differences.

To conclude,'{t would appear that Whe Organiiational Values
. [ 4
‘Imventory (Schools) was able to differentiate between the value

orientatians of selected groups of school organizationak members in

‘ ] both predicted and non-predicted ways . A]though ‘this would appear

to advance a claim for the ability of the 1nstrumeﬂt to d15cr1m1nate-
|

a mean1ngﬁu%hrnterpretatlon of flndings resulting from the gpplwcatlon
: C.s .

. . N

PN - . 4

A 3 Lt
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of this inst(rument mus’t\ be contingent on the confidence that may"be
“pl€Bed in its validity. w1l discussion of the validity of the
A 0 115 warigity. Qg1 discusston ot on

OVIS is contained-in the following chapter.

_SUMMARY’

The pilot administration Gf the OVIS was described and - -

-

‘%taﬂs of the sample were elaborated. The results of two procedures

T

r the desériptiéﬁ*ﬁf'qominaht value orientations measured by the
. instrument were ngpﬁ' eh and the stréqgth and weaknesses of each
method'wereAcomnénth upon. Reliability co-efficient% for item
" scores were reported together with other descriptive statistics.
Differeh?;l&s in the value orientations of the respondents
- to the pilot admihistration wére reported as obtained by the two
diffefent mddes»of investigation. This investigatién of differences
was organized to-test the four hypotheses stéted'to provide an
estimate of predigfive validity. Each of the four stated hypotheses
was rejected, indicating that some claim for predictive validity
may be made. Diffi;ulties were noted with the utility of this
method of ascertaining validity and it was cénc]uded that althougH
°the OVIS appears to discriminate between the value orientations of
requndents, a more detailed investigation of the validity of the

instrument is required. This is considered in the final chapter

which follows.

.,
-

154



CHAPTER 7
DISCUSSION AND CONCLUSIONS

| This, the final chépter; is qivided iﬁté fbur main'séctiéns.
In the first section the original problem statement is relterated
and the act1v1t1es repoutqp on durwng the course of thlS report’
_are 5ummar1zed The secand section prov1des a more detaﬁle; consid- ‘
\erat1on of the va11d1ty of the Organ1zatronal Values Inventory (Schools)
than has been prev1ousl; provided. Reference is made to the various
procedures that have been employed to establish est1mates of val1d1ty,
and the results of several factor analy%es are reported.. following:

the discussion of validity, some suggestions are made for future

research in educatienal administration.

—a

REVIEW | o

The central research probleﬂ was stated as-

To devise and test a ‘research instrument to‘measure se1ected
value orientations or professional educators ajd administrators
involved in the operation of school organizatiyons.

Following a review of various conceptions pf values and an

investigation of the nature|of value orientationd, two instruments Jga
that have frsquently been employed for values rdsearch in the

&

discipline of Educational Administration were dfiscussed, together

. with their respectise theoretical bases.

165
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"Prfmariiy as a result of this review, the theory of dominant and
‘var1ant value or1entatlons "advanced by KYuckhohn and Strodtbeck (1961)
fand the methodology dev1sed by “these authors- for. the measuremeht of ’,
value orientations was adopted in the present s tudy as prov1d1ng a
:theoretical base and a suitable methodoloqy for the construct1on of

t; ’
the instﬂument specwfwed 1n the central problem statement.

A conceptual framework was deve1oped from varioa‘ writings
in’ educat1ona1 adm1n1strat1on to prov1de a basis for the development
of value orientatian areas and instrument items. ~ An 1nstrument t1t1ed
the Organ\zatlonal Values Inventory (Schools) was developed on the
'bas1s of thke: Kluckhohn theory and the c0nceptua1 framework developed.
« A pilot adm1n1strat10n of this 1n9trument was cépducted w1th a small
., sanple of rQSpondents at The Universjty_cf Alberta, and the data
generated were analysed by means. of. previously determined procedures.
The Tresults of this analysis were summarized in the previous
chapter. Analysis indicates that the OVIS was able to discriminate
beiween value orientation patterns of the sample respondents. Through’
the rejection of four préViouslyupostu1ated hypotkeses, some basis
for validation of the instrument was identified. Nevertheless, for
the instrument to have'utility in future research it is necessary for

the. questlon of va11d1ty to be investigated in greater deta1T It
. .

cannot be considered sufficient for an vnstrument to have dlscr1m1natory

power uniess reasonable confidence can be placed in the ability of the

instrument to measure what it purports ta measure.
[ J



-

~

VALIDITY

In chapter 4 it was determined that estimates of -the face

validity, content validity, predictive validity dnd factorial validity

would be made to ya1idate‘thé OvIS. Statemgg?s_have been made pre-

'vious1y in this report cbncerning the procedures and the results taken

and gbtained in the first two cases. .Thése’aée summarized and repeated

below together with the results of factor analyses of the data gath-

ered in the pilot administration

~Face Validity

Procedures were deVised.and established during'the cons%ructfon
of the OVIS to ensure a degree of -face validity. The initial pool of
itéms that was developed was subject to scrutiny by a number of>
expeft Judges to estimate the éccuracy with which thg items correspon-
ded to the conceptua] framework developed. following this initial
screening 'a draft form'of :he instruvent was ‘developed . fhis drafi
Was‘sc%ut' ized by expert judges.during two vaiidation seminars dur%ng
which t judges were requested to correlate items to.the appropriate
’aspect of the conceptual framework. The final form of the instrument
was. constructed following these validation seminars which eliminated
nine of the items incTuded in the initial draft. This final form of
the instrument included three items which did not }eceive the full
face validation treatment. These items were 5uggestéd by participants

in the seminars.

157
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Content __Validity
An estimate of content validity may be made on the basis of

an impliéit'property in the K[uékhohn theory on which the present
: iﬁstrument is'based.w The theory of dominant and variant value
orientations suggests that value orientations are concerned with
“coymon human problems” (Kluckhohn and Strodtbeck 1961: 4 ) and as
" such would be peréeived as important in the lives of men. '

. During the pilot administration, respondents were reques ted
'to‘indicate how important to them were the problems and situations
mentioned in each‘of the instrument items. Responses were.made on

a four point scale ranging from "not important" to "very important".
The reSponses‘obtained are summarized in Table 37. This tabulation
shows the distribution of resgondent rankings of impbrtanco across

the four categories of importaNce for each item. In addition a mean
importance score for ea&h item 1 shown. Consideration of this

table would appear to indicate t{fat the majority of the items contained
wfthin the QVIS were éeen by respondents as beih& important. -Specifi-
-cally, eleven of the items achieved a mean importance score greater
than three. , .

Several items obtained rankings which would indicate that they
were perceived_as'being Qf'less importance. In particular items 6 and
15 received scores below thelmidpoint-of the scale. Following the
rationa]e for the performance of this analysis, the validity of these

items would appear open to question.
"%
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. TABLE 37
. ; PERCEIVED IMPORTANCE QF
. OVIS ITEMS ‘
. _ . LT Y
— Q,,L'.:.-'“’*’.T;: —Z ﬂ‘_-w\._._\.-;*‘\__..g TSI T TR ‘& .,
Dimension Mean . N W
and item. D1str1butlon of Respondent Importance - Importance. ° \iih‘
" Not Relatwoly Fa1r1y Very 4 Ll
1mportant important important important N \,
FOCAL : . _ Lo T
1 2 . 16 27 55 3.2
5 "2 8 - 22 68 3.5
7 2 18 28 52 3.2
10 2 4 . 41 53 3.3
13 2 8 37 ¢ 53 3.3
RELATIONAL | ‘
2 2 12 38 48 3.3
4 2 10 42 46 3.3
9 10 26 48 16 2.7
11 . 2 12 49 37 3.1
15 20 43 26 10 2.2
O
DISPOSITIONAL @
3 10 20 44 26 2.8
6 ' 18 38 34 10 2.3
8 4 8 52 36 3.1
12 2 2 41 58 3.4
14 2 10 35 53 3.3
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" would appear to have produced no firm grounds for invalidation.
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Predictive Validity : '
Four null hypotheses were stated on ?hc‘i‘. of comments made

by Kluckhohn and Strodtbeck (1961) reqgarding possible bases for

o

.
~differentiation in‘@h]un orientatiof .  These hypotheses were stated

in the final section of chapter 5 and tested in chapter 6.

Ana]'sis of differences in the value orientations of part-
ic#ants in.the pilot study provided for the rejection of “these

Hypotheses. A1l hypotheses were rejected om the basis of eriteria
for Sign:ficance established prior to analysis, and not alTﬁiteme
contributed to the rejections. Two methods of inquiring into
diffegénces in value orientations were utilized in the znalysis. One

method, pattern preference analysis, was not able to provide for the

rejection of one of the stated hypotheses, and produced no <ianificant
K _

.

Hifferente&,fOr items within the Dispositional dingnsion. The
1 ‘ v .

T . . L
second method of analysis, preference score analysis, provided for
",

the réjection of each of the four hypotheses on the basis of differ-

ences found on items in each of the three dimensions. )
L : '
L Kluckhohn and Strodtbeck (1961) employed predictive validity
s .
. 4% a means of establishiné confidence in their initial schedule, 4
- y { -

gltﬁbugh iheir “prior prédictions’ were smore detailed than the hypo-
" fheses stated in this study. Kluckhohn and Strodtbesk (196ﬁ5950)
remarked on the usefulness of the procedure for both Validgting or

:fnvalidating an instrument. The analysis conducted in this study
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Fartorial Validity o . \
It was preyiously determinad that factor analyses of the data

obtained through the pilot study administration would be conducted
as an additional gstimate of validity. Reservations were held as

h A
to the msbfulnvﬂs of these procedures in the analysis of data which -

N

are concerned with relativity in responses. Whereas factor analysis

3

procedures are based on the correlations between item scores, the

4 -

nature of .the theory aud.meth0d016qx of investigating value orientations .
adoptvd‘strvsses thatirelative variations will occur in the regponqu
-of individuals to specified situations.
A major difficulty in the construction of both the original

“Kluckhohn schedule and the present instrument was the creation of
: . L™ " . S
situations thdt would tap specific value orientations and minieice
B . J
contamination from others. - Kluckhohn and Strodtbeck concluded, .and

the present researcher concurs, that some contamination between value
orientations is inevitable in the majority of "generalized life <sit-

1

uations” which form the basis for the instruments. For example, in
order to tap the focal value orientation dimension respondents may well

be influenced in their selection of choices by the operation of other

value owientations, that may or may not. be identified in the operational

¢ -
- L
-

cenceptual framework.
For this reason -and due to the relative nature of respondent

choices, the emergence bt “"pure” factors in the factor analysis of the ?

Jata was not expected.



fggéj_fgg}gyﬁ; Table 38 reproduces a three factor varimax,rotated
solution for the roca] 1tem§. The three pos1t1ons within the
dimension are listéd to'the.left of the table in delimited groups
and all factors in)excqss of .400 are priﬁted in boldface type,
those 1essnthan .500'beiﬁq printed in itglic iype.' A factor'loading:
of. .400 or qreater is considered‘siqnificant.

*As may be seen all loadings associated with the Process
vosjition locate clearly and cons{§tently Qnder factor one’, which May
therefore be 1dent1f1ed Jin this analysis as represont1nq P:ocesq
within the Focal dimension. Similarly, a c1eq,r pdttﬁmnq waw:1-
ated with the Pvaq.nat15m position scores under factor {»:o &

The Task ‘loadings are distributed across the three factor§;§
in (ﬁis solution. This dfspersion may be 1ht?rpreted a% representing
the fd]ativity of ®he three positions/iijeach'othé}. The relationship
,bétonn the three positions indicafod by this énalysis would appear
. to b?ace'the Pyocesx and Pragmatism positions at the énds of a single.
confinuum, with the Task position aphroximatinq the middle of this
hypgtf'\et1'(“;;;~€g§gin_u'um-grﬁ{&%ﬂépp'ing the. P;gc,ess and PT:gma.tvm ’
areas at times. .This rel tionship could be graphically illustrated
in the following manner: v

/T A - s K /
/P R O CE S S/ / P R AGMATI
This relationsh¥p may be ilfustrated by an exmaiﬂationlof the

"positions associated with the instrument items. For items 1 and §

the Process positjons dppecar clear and distincf, while the~1@§{ positions

TSR T Y S
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o - TABLE 39 T
THREE FACTO™ VAR seLutton .
FORFOCAL FosTION S o

» U - . el oLl e e ee

I-tein factors

PROCESS P e . P 2 3 Commoralitios
Ftoem  Coar nebor . N
1 . s - . . 599

5 13 . - I - ) 715 >
7 19 732 o s hen
10 S VAo AN Llu
13 38 : 2K - : 650

TALE ru?5;u~: . .

oo udge nae bor | 7 _ . A

1 &L R 71¢ , 617
g 15 A L 691 B 538
7 A 574 oo P 51h
10 20 N . 719 L 630
13 o037 443 . .0 2530 608

PROGIOTIT oo
Ttea Code ne her .
) PR 3 - —e 711 o 541
5 14 . L 6aa - 570
7 2 ~ 486 . © 395
10 29 ‘ 679 - ' 614
13 - 39 ‘ o vy & 531

Eioonvaluee 3.914 JH25 0 1.3203 8.743

’
Y

% total varience T 26,09 S350 “.{9 ‘q‘i.?isfi
cte L L R
g Decimel paint are omi g,

Code nuibers reter to,nw bers idontityine item alternmatives in OV1S. -

l".« | | | ' | -



appear partially merqed to somre” degree withithe PragmatiSm position,

However for items 7 and 13 the Task p051}1ons are mergcd to some

degree w1th the Process positions. e
Further analyses were executed for.t&e‘Focal position with

- " -

.more factors being specified. The solutiops characteristﬂ_ally

-accounted for a greater per cent of the total variance than is

accounted far by the three factor solutlon and qeneva]ly provided a

]

more complex map of the relatlonsh1ps between the three pos1t1ons

ThethreeiactorsolutTOn is offered here as a compromfse between the

moke complex solutions of the more detailed analyses and the amount
-

of variénce that is accounted for While the 58.285 of the variance

. accounted for by the three factor solutvon mdy not be ideal, it is -

5" -
seen as acceptnble. - . : o ST

» . . -

o

: o o s . e :
Relational facto 1e" it was considered suitable to concentrate

on three factor{golution for the analysis of the Eocal dimension,

the 1nereé;;;‘comp exity associated with the results of the analysis
of the Relatlonal d1men<1on positions suggested cons1derat1on of a
more wetailed matrix. Table 39 displays aq eight factor variﬁéx 
rotated solution }or the Relational position fectors[
This solution aceountsvfor 84 of'the'total variance associated

with these positions and was ‘selected primarily for the particutarly

heavy loadings that emergéd for some positions on certain factors.

N

'

This would appear to provide anm illustration of the relative relat?on} .

-

ships 5etween,these positions. An example is provided by the factor
s

loadings obtained for the €hree positions contained in item 4. As may
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be seen from Table 39, the subjectivity r;ositiori within .thfs item
. o e

obtai ed‘a loading of 90 on factor six. Although this is the only

sigmf1cant loading on this factor it wouw appear to identify factor

Six as strongly{repreSentat)ve of,the.SubJect1y1ty p051t10n in the

-context of item 9. Faltors seven and-eight also emecrged as siingle ’
important&epresentatives of the Mastery and Mediationary positions.

. e

The emergence of more than one factor representatlve of a partleular

position lllustrates tthelatwny of the posrtvons to the s1tuat10ns

1Y

specified in each ltel. . .

Detaﬂed consmﬂa;wn of the matrix p
indicates that severa]ntems are assacnte

factor load.mg . Factors f‘our and e1ght emgNN Y 2 t e d with

the Ma¥ery pos1t10ns fd v 11 and .15. :

ity'pes.itions for items 2, 8 and

a

appear to représent the
J1 and factor seven e ‘.

for i-tem 15. Factors on 8o Jnd three appea?' té be confused.
Y -
' Factor one ‘ assocwated wi th loadings for Mastery in association

-

mth 1tem 2 Mediationary in assocmtxon with loadmgs far 4, 9 and .
11‘, and Subjectivity in association, *items 9 and 15.. Factor two
contains a swgmhcant loadmg for Maﬁery as assoc1ated with’ 1tem

9 and Med1atlonary with 1tem‘. There are no s1gmf1~cantload1ngs for ’

Subjectivity on this factor. F'actor three exhibits loadings for the
"'Medw‘mary po.s1r1on as assomated with ‘items 2/and 4, and thk’

SubJect1v1ty position as assocwated with 1tem 11. ¥

.' c
These observatlonsworu]'d tend to' suggest that/the three
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ﬂlhtioml positions are distribumonq a’theorencal continnum .
] : o »S .
thus: - - -
D\ .
. u ED 1A TY 0N A RY/ . .
./ MASTERY r / susJEcrxvg;Y'/ " .

.:" lf tms 1s the case then the dual loadmgs of mstyry and y

-

W-ﬁtwnary on’ factOr oné and two, and Medlatlonary and Sutfgqctiwty

on fac}or ;hree are explained partlally Ado’Btion of tms que]d
.‘

_poses quest1qns as to the validity of the SubJectlvny pOSltlonS m , L

itens 9 ang 15 both of whia_loaded on factor one. Nevetheless‘ the ) 3&
'ﬁastery pasition far these S appear to load on acceptable factors.

Thls 9bservat1on en.dorses the previous conments about the relativity

of item positibns to the situations as ouated with each part1cu1ar
. - ‘ \i
ltem. . - 2 A 0

) P 2

Qi_sggé_i_t_i_m]_;_@it_o‘rﬁ, ‘A seven féctor s‘olutﬂnﬁ was selected ag
providing an accurate de-scriptiorw'ofpt’he relatioﬁsh)‘e betweeqzé‘osf‘"i teons
within the Dispositional dimension while daccounting, a"reason‘ab'le
proportIo‘n‘o?.the total variance. .vTh'is soluttdn ac::v ‘

"y
. the varlanxe and is shown in. Tab]e'«((l 5

du_ts\fo} 78" &
Factors three and six _emerged as representative of the L.inealtty.

position, factors one, two and four provide for partial &Rtlflcatwn

of the Laterahty and the Ind1v1duahty p051t1ons whﬂe factor seven

prov1des a single significant loaglng for Laterality and factor five

a 5.1\21_9 significant loading for Pnd‘ividua\lit‘y;_, fhis configuration

sqggésts- that the Dispositional positibns_ are ‘pqssi.blj"dist';'ibuted

e
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‘along a eantinuum thus: .

'./LATERALJTY
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/. y .
JLINEALITY/ yl&o'vaDUAan/,

1
If this is the case then the i‘dhdisr\g of the 'Linea]ity
position assocmted mth <sitem 6 on- facxofﬁ sugg'sts that etther
this is an extreme departune from the Jos1ted relatlonship or that
tms positlon is not accurately represe twe of the LQeahty concept.

Again, the problem of relativity would appear. 1mp§rtant ~as the.

, gligonq?assocmted mth this 1tem 'do loaqulgmhcantly on

di ff re! &ct&s. and it is on]y in comparison with the other

" g

the

s .a#ors The negatwe loadi-ng that emerged on factor 3, /which

¥4
. has’ 6eba~’ident1ﬁed as representatwe of Lmeahty, suggests at

(3

' t‘hls posinon represents a distinct a1ternatfvak“ However, t tack of

item. -
Tagni ey ;
Pervasiye Factors’ - : o . / *
A Throughout the discussion of the factor analysis /of the three

value orienbation dimensions contained in the in’strumentj; reference

[

has been made to the relative nature of the positions qisocwted w1th

each 1tem Note hes been taken of the, expected, and actual, tendency



\ B

)

for particular positions to receive different emphasis in the context
of the part1culan situation described by each 1tem" A relevant -
question would appear to be uhtther or not thére are~general pervasive
factors operating within the tota1 battery of instrument items that

. could-possib]y influence these shifts in emphasis. . To pertially -
investigate this question, a number of factor analyses were executed
 for 1’; total iswams contained in the 1nstrument Table 41 offers a

. three factorr;2r1max rotated factor matrix for the total 45 items of |
the OVIS. Items thqi'received a (actqr loqding gﬂna{er than .400 in
aﬁx ofﬁihe threer faetors were identified and'EOmpared'fdrvconmmnalities
tn ph}aipbg. content and.emphasis. Three general faceots were identi-

fied. : L : ’

fggjgg*l: Bhreaucratic ethos. Those items that 1oadep s1gn1f1cant]y

on factor 1 conta.ned aspects of obedience, autocracy standard1zat1on

reward, spec1a11zat10n, organization and security fd/ teachers. In

’ l

many cases aspects of the.adm1n1strat1ve process were empha51zed. The

A re
s*rong elements of standardization, specialization| obedience to

sy racrvative procedures and(to”hega1 authority.saggtsfed,that this

/‘.‘rm < f3itur be identified a\s re&x‘esentmg the Herdnerratie othos
th e aa, :.»;n?&bn in school organ1zat1on9
'*vs/{45;2§\}ncludes al of thb five item de51gned to be
$ s e th e Pvdqmdtism p051t10n w1th1n the Focal dimension.
‘ .
N T “/ the five Task items frow this dimension were also
et e f @~ This assoc1at;0nysupports4§he re]at)onsh1p

o tewe s cra o ‘e 4., t2ons pastulated previously }n this section.

170
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. TABLE 41
. - THREE FACTOR VARIMAX ROTATED -
~ soLUTENN o ,:.u_ TSI

COMMUNALLITICS
i,

1 O.020
2 0.%32
- S - T 1.3 .
4. C.39s
[ 2a 0.350
3 0.a81 -
r 0.230
) 0.330
e ) _‘(c,.?ox o
10 0.5%8e
11 c.216
12 0.33a o
- 13 0891 '
. . 18 0.482
[ X 0.400 e
16" 1 c.d1a .
17 C.ac0
s 0.493 3
‘e 19 0.%09
Rl , 2a Q.29
v .. e2) O.8873 _
. ] 22 - c.ent .
. . ’ 23. oc.188 X
2a 0.819 .
2s 9.3607
e ‘a 206 0.38%
T 4 f.56; .
8 0.5086
N 29 0 sac
" R 30 o598 o
* M C.627 i
32 - c.338 ' €.35g" -0.CHS °
L 31;’___0.371__ o T.339  N.CHT_ R
’ 3 . Cc.316° -0.00% Denea
35 . 0.35%5 -0.C31 Aol L
36 0.336 C.an” -J.126 L
k¥4 0.498 TR Celn?
34 0e518 c.2%1 [
' _ 29 __ t.a0s C.a7c _ -s.can ]
a0 L0, 347 e Co32t
'Y o.388 -c.127 C.113
L ¥4 T 0.436 Coba 2 0.Ca7 »
a3 0.623 Caant? 2.793 .
ae 0.a74 nmob, PR L4
e\ %5  ___0.2C1  C.ns> Ce13S5 [
: 18.922 7.541 T.019
- ~\ .
PEHCENT OF TOTAL VARIANCE
\ : 42,049 V6. 750 16.48 8.804
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Furxherﬁmre this factor contains four of the five items
desigqed to represent the Subjectivity position Qithin the Relational
dimension, and three of the five items designed to represent the ; ©
Mediationary bosit%on in this dimension. This finding also tends te

. § .
support the relationship between these two.positions as postulated

—— \
previously.

Three of the Lineality items were also located within -this
factor, This identification of Lincality, Subjectivity and Prdgmatism
would sugges{ that therg is a degree of accuracy.in these items, as
these positions would appear to be naturally associated with a
burcaucratiE emphasi;; }

Factor 2: Humanist-professional. The second pervasive factor contains
ite%s which stress students and their ﬁeeds, teacher expertise and
aufonomy. personal skill, ‘friendly relationships and conflict between
agpiniétrators and teachgr;, Elements of an ideal type of professio-
nalism would appear to SﬁfaSsocjated with this factor as well as
oveytones of humanist éthics. This facter was named k«m&xﬁsﬁ—;&m;vc—
atonal. ’

A1l of the items designed to tap the Process dimension of the
Focal dimension contributéd to this factor, thus providing sbme

support for the validity of the concept and items‘%eveloped to measure

this aspect of the Fotal value orientations. Three of the Mastery
. ~

items and two of the Mediationary items also loaded on this factor,
lending some support to the rélationéhip between these positions as

postulated. Two Laterality and two Individuality items also loaded

172
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on this factor. ‘ o ;1‘;
Factor 3: Traditionalism. The third factor appears less developed - ‘}
than the previously discussed general factors. This factor appears#

to contain elements of control, supervisioﬁ and teacher autonomy ‘1;i :;;

and has been named +pc it L0 en. Two of the Task items- loaded
significantly on this factor, one of which also loaded on the

bureaucractic cthos factor. This factor also contains sdqnificqﬂl,
locading of Pragmatism, Lineality and Subjectivity itvms; some'oé

which also loaded on factor one. Process items were co‘picuou

ht

AlfﬁﬁﬂﬂiiyeASQl“tjpﬂ: As nay be noted from Table 41, only 42 of-

N,

absent. from this factor.

the tola] variance 3s accouﬁted for by this three factor solution.
A.ten factor varimax matrix for the total 45 items which accounts
] f&h:fl of the variance is contained in Appendix B. This solution

appeéss to provide a more detailed map of the three factors conimented

upon gbovv. Three of the ten factors appear to contribute to the
\h‘humanist-pé9{essional factor identified in the three factor solution,
. while the ;émaining seven factors generally account for specific

aspects of bure%ucratic ethos and traditiona?ism. In the ten factor

soiution, these latter factors appear to be amalgamdted to some degree

around such topics as competency, control, autonomy and expertise.

» B . N . . hd
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Summary : 5 e

)
L]

The commeant reqgarding pervasive factors offers some additional
)

information foé thormyﬂn;fh%%f g?:thiﬁ section, which is the

validity of the instrument dovol(”x ' )t would dpp(“q: necessary for
some sutimary statements to be dva%pml in the tontext of the various
OﬂtiMdtCﬂ?de procedures adopted to deal with this question. Neverthe-
Tess, dvfihftivc validation of any, inst#dﬁuw1t wﬁ;hirl the §0Lid]
stiences would appear to be a quvstwpnable aspirvation, thl‘ would
certamly appem to be the (gse with the present Hrﬂ‘tvunl(‘v‘ as the
c]aims\that can be made for validity for an instrument that deals with
the complex subject of value orientations on the hasis of da single
pilot administrqtioﬁ with a relatively small sample would appear
limited. Consequently, it would scen appropriate to concentrate on

invalidation rather than validation and to direct coneern to specific
'
aspects of the instrument.
The following statements draw heavily on comments, observations

and conclusions reached tn the preceding section of this chapter

and the previous chapters.

Ing_ggpﬁgpﬁygj_frgmgygfk. The acceptarnce of the conceptual framework
by several panels of ¢ npeteng’éudges would appear to provide no

grounds for invalidation. -

‘Focal items. The face validation of*four of these items by expert .

“judges, the ability of all of these items to eékxtract value orientations

from- respondents and the general coherance of the factor analyses
c
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v i N
- e ~ . co
. '
) SUGGLE S TTONG Fom b Tty :
RESEA
. \
-~ \‘
’ Additional activitic: viould appear to’ be dedivrable to refine .

] ¢ -

the OVIy, In partioular, consideration condd be qiven to leveloping
, : . . -

.
.

- . . [ . L. L
a <horter form of the inatrulent cnntaining H&‘"". vihtch aegroear 1o
- : : . : .
bave <tvong dioor tmnating power and which appear padticular by valid,

AMternately, cttention (uultf‘\Q;d-ir'm ted to (‘i(-iu-lopimp additiong)

. .
. -

. ; -
Ve, to o cubotatate F thoe whith may be sugpect.  Some eneray could .
L} ; ) -

*
profitably be devoted to o tiining test-retes? reliability co-efficient:,
: | | A
for the precent  diren: ton Lah=ncalen,

Activitice. could alao be inigiated to braaden they pneoont

conceptust, frarcgn b throngh the fdentitagatron ot adtitional value:

()v"iknmtiun arean . In thi%'«;mv‘d o recent ;‘H;li(dtimn by Condon and

- -
.

Youroe ! (1975:56-G0, wnich draw. heavily on the Flockbhohn theory,

identific, twin'y additional value orientation arcas, worme of which
appear to be applicable to orgamizations. A fipither areg of developroent

could be to develon alternate formes of the OVIS decigned fob other

tarqget populations.  The design of variant instruments to elictt

value-orientations of both Students and parents could be particularly
. ) o
wor thwhile : A

In the finagl analysis - a reseqrch instrument #o designed to be’
) . . ' ) '
used and either the precent form of the OVIS.or a more refined fqu"

could be utilized in future descriptive and correlational research.

rd
The data cenerated by the pilot adminictration of the present form of

)

- - ’ ?
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the anctvument cuqqesty that dSfferences do exict among the valye :

oricentation, of <chool peraonned and Gt would appear worthwhile to

Morcover, attontion :

b ;l\ll\)l".tl-(ld-fl' avel decribhe the o dif forénce, .

could profitalily be grven to relationships that may exiot bhetwecn

the value m‘l.c_"n'rxt\u ne of wchool peraonnel and specific characteriatics

of <chool arqganization: . For example, the degree of biureai ratigza-

tion in <chonly could. be correlated with the value orientations of

0‘ ) - .t . .
profecoaoal and other peraonnel.,  The tdentification of the pervanive.
. . . - . \. . . . ” ,
furCcaucr sty it factor operating in the 0V pilat data <ungente

that reseaygoh al g1 thene Tines could be profitatile.

~
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ORGANIMHONI\(g VALUES [NVENTORY (SEMOOLS) >
[} ' . .
b3 \ nt
_ ‘ 7
"+ A1l of theritemﬁ in thiL quostionnaire are concerned

\ .
with-situatians and problems <onnected with schodls. Each

item consists bf_a few lines introducing the topic,
followed by thyee'statementsi-A B and C, each of which

// indicates ane way of solvina the praoblem or looking at the
) Dt : ot ’ . :
"situation. You are asked to indicate your preference

for each of fhogg views by merans of 8 f.ve point stale
&
1

Lto the right ot the page. .17 sou sce a given view'

[N

a5 the best way, circle 5, . '
& a.qgood way but not the bnS; way.‘c{rcln 4,

as an acceptable way, circle 3,

as a poor way., but not the wnrst way, circle 2,

as .the worst way, circle 1.

. ‘

A number should be cir¢cled for ecach of the thace views
Ll
qivensid each atem, You may circle the same number for ®ore

’
wthan ane solution for cach i1tem,

There 15 an exanmple given on éﬂm next page.

Pleace read the oo preinted

tn the bor on th. noerxrt pay-.

Y



£ XAMPLE

LT 0JRS 4

Thnree

how
,chool
a ditferent

people were discussing
in the local o

fFach had

chans-
qariety

A e sa1d "1 think all the
s shoald be peinted o
. of\brignt cheerfrl colours
.
B The second 53id, "1 would rather
hawd all “he claosrnors saanted ¥
same briont cheerful colour.’ )

The third satt, "1 othink

he better it all the cla,.conms
printed n neutral colours that

not distract tne students.”

Vg e
woul

tlf /OU‘LhiﬂL A i3 acecd, but not the
best vay, U would circle 4.

1§ you think B
would circle 5.

is the best way, you

ponr, but not the
J circle 2.

If you think C is
worst way, Yyou WO U]

exoch Ltem.
alls iterma.

| o

it wmﬂu

Wt the comapat oo

[a®]
wt

(«1

R

o mors

ety oone view

‘ Ll

atin

tnan
«oaan
Jorst ‘nWach:

sheet, (Part C)

£9318

«©
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. L\\FfvERENT gcndﬁls

’. L3
I “

Quwd

e

I
. v/ 4 N
Theee teachers were talking about the : ‘\\ A ©
tvoe of- school 1n"uhich they preterred . 3
5 work. Fach had a different view. ‘ |1

2 Ona ssvt(‘ "1 would rath\worl. / b

-
*

(‘\

23140

1n*a schooliwhere | can teach the 1] 2 3114
Subjects 1 kMiow nest oand whére | have ‘

specific raLpansabitities, so that | &
know what 13 e¢xgected of me."

.

L1%,]

3] Another syt [ prefer--to waork )
tn a sche )l swhrovra the teachers are 1 2 314 3
concerned wiithn praviding varied ’ -,
< Tearnine canwerionces for toe children, ’
and are prepared to ive extra tirme o < /:
‘and effort to see thit studants are : : /
Given opportunities to reilize their . . -7

potential . " ‘ . [ . ,
. : ‘ ' !
c The th.rd said, "Given the chnice,>&' N PSRN P B S

T would ratner = A4 o school swherd "2f 112 314
[ know | will _have' 4 fairly secure
position and will warn a gyood salary." -
J - -

[Sa]

2. QUALIFICATIONS FOR PPINCIPAL

-

A group of prople were talking about
the qualitications a person should have
to become a school principal. There
were three views expPessed.

1)

L4 .
A Some 531i4 thateapecial training was . 4
not irportart a5 loag a, the persan 112 3414 5
was aqood at renclving nroblems and
nandling curflicts betucen peoplle.

B Sorme aid that the 0.0 on selectod 5
should b a1 led adiri e v s rator aith 1 ? 314 5
specraliat tr.aning and espertence. .

C Some said that the {(rrsun selected, ’ 6 .
should be a well qualitied and L] ? 3 4 5
experienc ed teagcher with a qgreat deal
ot Lnowledge about cducation.




o

e
[Vl
w
-
o
-~
>
2
w

*ne way in which lesson plans are
:-onared by teachers often varies fr.om
cgnool to school. Mere 15 the way it
©5 Jone 1n tnree different schools.

A . In one
prepare cort
course, ani
prepare ox*
feel this i

chac), groups of teachers
ines for each subject or
incis1dual teacners only
a lesson glans if they
‘necessary.

B In another sthonl, tecrchers ~dv or
miy not prepara teison flans as th
see fat, CVOV\%”‘:therh crooalways

lesson plans aX\i: lable tor substitutp
teachers.

c - lg a»»nird-aanoo
" expected 'to prepare

vaChT Yesaan, whior a

for inspection at al

1, tonchers e
tessan glans)F

e to bLe ay,
T thmes.

4. A_NEW POLICY

A grous mf teachers was talxing about
a new policy that hri been introduc#éd
into their <chool, and whith they
belipved would not b2 in the best
intere,ts of the wtudents. There were
three views expressed.

A Some said that the Lest thina to
do would bLe to talk to the adminis-
tration about the rew policy, and see
if there was some way 1t could be
changed.

N e

§ Some said that they chould ted] the

gdministration ot thear positiron, and
refuone ta amplesent the palyey, but be
prepared to offer help in deciding
upon an alternative.

(. Same said that it would bhe best to
g cept the policy o urven and thdat
there wa- little point an opposing

the systoem.

1172 3
<
1 ]2 3
4
» ’ [
142 3
J

.
112 3
1472 3
1§72 3

Cr

.9
3 e
2]
' 1 )
R S ]
oo
o
Q.
(23 ]
D3
e €y«
voe
1
RN W
L. §
.
(o d
L)
7
b—————
-}
| ¢« °
7
3.
4
10
11
1
’
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“hrne people were di
Tricnang ., EachH had
T ahat téacners sho

thyt
1t oot

ey reor- o

classes.

A One 71114
.Canernet
learning
in thear

B Another <aid t
Se.omaind, coroorne
expectatiors ot th
Superintendent.

C The third sai4

SCuUsSsING
Ay ditferent
uld do.

1de®a

teachers should be
iblishyry a qood
nt tor the students

should:
retina the
and the

hat teashers
t wrth
e Frinlipal

that. toayrhers

should be rarnly roncerrnel L1 th dning

) N 3 £ - ', . -
4 300d Jon of tooaoTnanog e onc fac
skil¥s and ideas tha! Ltulents should .
learn in school. . :

6 SUPPLILS

A aroup of people wa
best way t arranges
supnlies in 4
discussion, three Ji

.emerged.
A Some <aitd that
be consulted, an!
decide nn the 3oy
teacher b la Lo
“Allotment . had Lae
tewchers «<nould e
excerd thor e cepnt

circuainstance s,

,
B Some
aply he

Lald o thot
abtarnabje

schogl

o tairana about the
tne gt rabution of
Ourain g the
‘ferent opwnions

211 toachers sshould
toaernes thoy shogld
ntoof unpliaes eyoh
yllote . Once these
n oietermined,

“ be aflowed to

n special

should
desion jtee

supp Tie,
thrna 5 g

1 n, probabl o, tne Vaice-Prancipal
or partoment iled . and that theg
t Fors o ohould cortan o hres theouqgl

S0 people o, th

C. Some g g
sable Lo ohtoaan® oo
necded theo . and ¢
able ta nvdp theos

oy nee ot them,
should he
vhoenever they
should be
trom the,

teacher:,
nlies,
Fat they
oclves

store-room wvhengever necessary.

~o

d

[es)

3

>
.

-
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7. WIRING

o sunerintendents were talving about
2 Wiy the, hiret teachers tor thetr
570015 . Carch had a ditterent wly.

A One Latd, "1 usually laook for
tegthers oo o o entabh i g jJood
relatior . ntny st ctudents . and vhn

are generalists rather than specialtsts]

B The sprond 3y, "1 S22y 11y Yire
WO ever 15 dvallable an! conise o,
providing they nive good v=fere

of course. " .

C The third :1d, "0 us2ally look for
thachers wha nayoe apecaalyat guali -

cations tor wxr positinng, are

vacant . " . )

8. A PROBIEM

\
In nane <chool, A toacher wis experienting
dysciplaine protlers with a nur-ber ot
Sstudents . This wa4% causin: difficulties
for sore ¢f the cther tegeners, and cne
day tney were Jdincou,51ing the satuatien.
. . A
A Cne said that it wauld he better
if the tpacher auboed wome of the other
teachers 1n the 5 -hgol for nelp and

advice. \

B A second said that t would be
better 1 f ®he teyrher tricd to wucre
the problem put without any help from
.others.

C /\%hnd card that it would be
better ot the teacher went and gL b ed
the Principal for help and advice.

|
b

4 5
4 5
? B.d 5 .
b
2 1] 4 5
7’ 314 5
]
Vol
7/}'_#5
——
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J
Ti2 teachers 1n ane school were

v

a
-
<

DTUDENT PARTICIPATIQN

rcorned abnut the lack ot s tudent

Tictrcaipation an extra curvicyglar

Stivitres . shar this topire was
SCUSSed 1 q ot gt meeting, three

cossible solution, were propased.

A SOme said tnat an tteent ohoyld
be made tH orj;anice thin g ditterontly,

8 Same saif that the w5t oolution

Was tO gGrve the studeet g Sreater

oppartunity tc control Lnese activities
<

C Some said “hat the *tyuipnts were
probable not awarr of tr. Activities
orcant ced o and th, 4o eater attert

should be ;made to™intor thar and to
encouraye them to partigipate.

10. FYALNATING STUDENTS

Schools are usually required to

evaluate st fipnte . Hkrn 1ire three
different ways in which th13 can be
done.

A Teachers (uan report how wel} a

student ha. pertYyrmnd durang the yoar
n their classes.

8 A series of standar+sed tests
can be adrminastered o s auaar inter-
vals to deter=ine haw my R Proqgreass

a student is making,

C Teste can be cnnstructed and
admini st o red 0 the end o6 w0 h year,
to measare how wusll g S tadent has -
manstered the proscribed program of
studies.

—

-

d314m
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“i1. DISCIPLINE

;y 2e peopl!s were discussing the

YAstoway te ensure g high standard of

vhcipline anoalbkl o the Sschoal, an therg
Ltract ta?n had a difterent i1dea.

A One said that there wa, no one
way that was hest far all <irtuations,
and, erch school would have to find a
wily that proved effective tn their
s1tuation..

J o
B The second said that thne beqt way

bas to have a strong Principal an every

s¢hool.

C TR thivd sard that the best way
Wids LOTR v b et tive Gy tem of
rules and requlations that was well
enforced 1n eath school.

12. IMPORTANT DECISIONS

,
Sorme teacher, were tn]king‘about how
'oportant deciarons were made 1n their
schools.

A One said that in most ci1ses, the
sr1tuation was dracussed at a staff
meeting and nn o decis10n was made
unt1l vveér,one ar nearly oseryone,
had aqgreed upon g 2o0lution.

£ The <econd sa1d that most
Sttuation, were taken to a4 Statf
Mmoot anag st tally 411’.(,11'.'3(;<1_ amp e
tire hearyr o v s for o eyeryvone to
conterhate o gl then the matter wao
degcrded by rnajority vote.

C The third sard in mat cases the
sittuadation woes ceplained Yo <tatf
mrerbhers eatner andaviduatlyv, or at a
s'taff meetaing, and after “they had
arven there opanians . or surddgested a
solution, tt was up to the Peancipal
to make the fingl decision.

~ 4
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1. SHECESS

-
Three teacher < were talbang abogt .
"qettaing ahead’ o an the e ducational
hystem,
A One Sa1rd | """k hegt way to oot
dhead ot et g et et v L hag )
enteal oo OV Y L A Y 100 B 3 I
wdy to iy 'XN : to o tay waith ane
sehool Sy ter tar g tone taime an.t
work up slowly . "~
B The second warvd, "1 agree tha
the beaut vy b tot g ey ot T S
oo RNR I SR LR TI SRS AL VAN PV S I O IR TR S T
| R S A L ST G BN S N N T
to move are ,nd e o .y“r‘:" Loy s ten
and te applv tor whatever vacant
pusttiony sre adyertised
e The thyrd = g1, thank the heqt
wady to et o gnegy ot sty oan the
o (o "My s 4 Peacher an
earn a4 oo Alary wrtngut tbeainno
troubled wor'n Pxtry work and
responsaihylatres ) " ”
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e
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. . -
PART B ra .
¥
instructions : Please anﬁrﬁc\gll the guestions that are
o applicable by ircling the number of the

appropriate response.,

. N\

1. Sex-
1. Male.
2. Femal~.

2. Present Position

1. Full time umiversity student, registered in an
undércraduats progra yno ocducation,

2. Full thige uriynrsity stusant registered in a
post-ardducte progrem an education. <

3. F51Y sl unaversity stutont, not eﬂ*01% in an

tducation program.
Jnerploved teacher.,
“ecular class shom teacher,

Desartrent head, .

Assistant Principal.

Yice Principal.

rincipal.

vs5istant Suparintendent.

Oerauty Suserintendent.

Superintanitoent.

Centr:l Sffrce Staff Officer. A
Departront of Sducation Staff Officer.
A.S.T.~A. trployce.
A.T.A. tmployee,

) TN

“~

— et et b e s .
AUV DW= OOV~ NN

17. School Coard “ember.
18, University Prafessor an Fduration, <&
19. Yniversity Professor not in tducation.
0. Other. Please specity ~
1. Years in present pnsiticn, a. wmirked avove.
1. 1 year.
2. 2 years.
3. 3 yeuars.
4. 4 1 6 years.
5. 7 - 9 years., -
6. 10 - 11 years.
7. 15 - 19 years.
8. 20 or wmore years.



(Al

L g
Years teacher .
educatfon
1. 0 years
2. 1 year
3. 2 years
4. 3 years
5.-84 years
6. 5 years
7. 6 years
Years of teaching
experience.
1. 0 years.
2. 1 - 4 years.
3. 5 - 9 years.
4. 10 - 14 years.
5. 1% - 19 years,
€. 20 - 2?29 years.
7. 30 or mnore years.
Fre faerenory.
1. less-than 20 years.
2. 720 - 24 years.
3..25 - 29 years.
4. 30 - 34 yéars.
5. 35 - 39 years.
5. 40 - 44 years.
7. 5 - 49 years.
8. 50 - 54 years.
9. 5% - 59 years.
13. 60 or mare years.
School Si
1. Not applicable.
¢. 1 - 4 teachers.
3.5 - 9 teachers.
4. 17 - 19 teachers.,
5. 20 - 29 teachers.,
€. 30 - 39 teachers.
7. 40 - 49 teachers,
5.050 or rore teachers.

3

1.

12.

PART B page 2

”

school Type.

l1./Not applicable.

2. grades 1 - 3.
3..9rades 4 - 6.

4. grades 1 - 6.

5. grades 1 - 9.

6. grades 1 - 2.

7. grades 7 - 9. .
B. grades 7 - 12.

9. grades 9 - 12.

0. Special School.

1. Other. "lease specify:

Do you present’. work
n *

in_a *

1. Ru.al a .

2. Urban a ?

How satisfis1 are you
GItpo LR wtyratann system

In this province!?

1. Very satisfied.
2. Satisfied.
3. Dissatisfied.
4. Very dissatisfied.
2

0id vnu re ceive your
LgﬁfjfhﬂikriiiO“ 'n Canada?
1. Yes.
2. No. (If Mo, please specify,

- )
Did you receive your
}fid‘"f'i_’[{“}x”f,[”ﬂ,ﬂtﬂ
Canada?’
1 Yes.
2. No. (If No, please specify,

)
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PLEASE REMOVE

1. How

n each i1tem? Please
the degree of importance to you
by circling letters on

following scale for each

10.
11.
12.
13.
14.
15.

Vi
v
Vi
Vi
Vi
vl

THIC

important
problems or situations mentioned

SHEET

.very important
fairly important
relatively important
not important

FI RI NI
Rl RI NI
FI RI NI
FI© RI NI
FI RI .Nl
FI RI NI
FI RI NI
FI RI NI
Fr RI NI
Fl RI N1
Fi RI N1
Fl RI NI
Fl RI NI
Fl RI "NI1
Fl RI NI

to you are the 2.
the item number,

Please

)

DMPLETE AS YOUU ANSWER EACH ITEM

indicate alongside

whech of the

three given views you feel
most other people in a
similar position to yourself
would consider preferable.
Circle the appropriate

Please remove this sheet

and complete as you answer
Fo
each ttem.

view
view
view
none

response.
A -
B -
C -
N -
L O A
2. A
3. A
4. A
5. A
6. A
7. A
8. A
9. A
10. A
11. A
12. A
13. A
14. A
15. A

z Z

=z

zZ =z =z Z =
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7”' THANK YOU

' FOR YOUR

COOPERATION

It 18 greatly 5bpreciated



APPENDIX B

STATISTICAL INFORMATION

. v

~
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]

Abpéndix B contains two “items of ,statistical inform-
ation: the Datran program written to identify and list
value orientations of respondents, and the ten factor

varimax matrix referred to in chapter 6.
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THE PATTEFRN COUNTING
PROGRAM

The pa&}crn counting pgogram was written by Gﬁ’istiaJe
Prokop of the Departnent of Educational hdministraiion at The
University of Alberta. This program c04,1ders the scores of each
<E§)re<pondcnt fo[ pach of the item solutions in the OVIS ahd supplies
; value orwontat1on pattern frowvtho(( raw data. For example, a
respondent may prov‘ae scores of 5 for a]ternat1veAA on. a given
item, 3 for a]éernativé B, and 2 -for alternative C. If in this
exanple tﬁege dlgernativesoreprésent Progess, Task and Bragmatism
rgspcctivu]y. then the Apatran program yould yield a value orient-
ation pdtteré of PRO TAS PRG. 4he program identifies respondents
by assiyncd nurbers Tocated in-the left five space field of a normal

IBM card, Tisting all respondents' numbars for any of the thirteen

possible patterns associated with each item. . T, - /5

o
-

* ( Ffuture researchers who-may utilize this or a sjmf]ar
program are urged to validgtg patterns generated by comparing these
to pattern; obtéined by hand scoring each instrument item for mandbmly
selected respondents, affer'thorouthy verifying the punched IBM

cards containg instrument data.
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