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Abstract

The centra1.purpo$e of"this study was to conduct a
comprehensive need'1dentif1cation‘and”assessme of parents of
children q1ass1vf'1ed as educable mentally han_d'lépped and attending
opportunity classes within .the Edmonton Public School System. The’
'1nforhat10n.der1ved from the Study could form the basis for parent
.educat1on program deveIOpment for‘this population.

The fol]owing questions formed the focus of the study.

1. What are the expressed parent education needs of parents
of educable mentally handicapped chi]dren?

- 2. What are the expressed strengths of parents of educable
- mental]y handicapped children? C

3. How do the expressed needs of parents of educable

mentally handicapped children compare with the né¥ds of
the population as identified by key informants.

The study made-use of a convergent approach to_need
| 1dent1f1catfon,and'assessment in that information was collected from a
,r_ number of sources‘us1ng different techniques. The data collection
Atechniques used in this study~were: a survey of the parent populatiomy
‘~a'surveyhof key fnformants and a review of the relevant 1iterature.
The;researchlinstruments}used-1n both sdrveys were developed by Robert
~ Strom. ‘fhe~parents were surveyed through the use of a closed ended
» form of. the Parenta1 Needs and Strengths Inventory 1ntended for use
»with parents of children ages 7 through 12. They key 1nformants were
surveyed through the .use of an open_ended form of the Parent Strengths
-and Needs Inventory, 1ntended for use with teachers

Analysis of the data sought to describe both the generic

and child age specific needs and strengths of the parent population



— . . : .

-and to thus respond to the questi"on;s forming the focus of the study.
Parent needs asnd strengths were identified and 1mpHcat'10ns for parent
- education programming for Ithis population were discussed. '

s |
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~ CHAPTER 1
_Statement of the Problem

Need identification and assessment are the vital first
steps, of the program p1anning process. The informationgdeveioped
through a comprehensive need assessment provides the contextuai
framework for developing new .or improving estabiished programs, as

: well as evaluating the relevance or adequacy of avaiiabie human
services. In.order to ensure the re]evance and adequacy of parent
~education efforts it is essentia1 that need identification and

assessment of specific target groups, within the heterogeneous

popu]ationeof parents, be undertaken.
Background ‘ | B .v | A .

- ' Parent education is‘a rapid;y expandingiarea of adult
education There is a. proiiferation of programs and materials

“directed at- parents, taught by a wide var1ety of profe551ona1 and 1ay

persons, under the auspices of a w1de variety of organizations and -

| groups (Canino & Reeve, 1980; Fine, 1980‘ Hamner &-Turner 1985;
°
Harman & Brim; 1980). The central obgective of parent education 1s to

pianned effort with a clear notion of aims, contentaand target

population (Auerbach 1968; Fine 1980 Harman & Brim, 1980)

Auerbach {1968) contends that parent education is offered

E ii
primary prevention" in the hope of avoiding emotional and soc1ai

‘maiadJustment in children.. Since prevention carries with it-a

>

connotation of action parent education is actualiy intervention to

T T



'he#t parents function more effectiveiy in their parentai-roie. ‘The
interventionise nature of parent education is exemplified by its aims,
- in that parent education programs seek to impart information,
awareness or skills to the participants on aspects of parenting, and
thus to .nfiuence the behavior of parents. o
- The content of parent education is as broad as the parentai
. roie and relates to all aspects of child rearing However, as
'famiiies are diverse in form, cuitura} characteristics and modes of
funCtiong'parent education programs must be sensitive to change and to
the unique needs of the target populations they seek to serve.
| E The princ1p1e of situation specificity developed by Harman
(1976) is particu]ariy relevant to the importance of recognizing -
differences in target groups when- pianning parent education programs
Harman states ‘“Each and every connunity of people exists within a

cultural and environmentai context from which it derives a unique
LN /

character and'dynamic requiring that the understanding of groups he
based on their anaiysis within the confines of those contexts, and

that the pianning and. deveiopment of activities be anchored in such

Va

51tuation spec1fic ana1y51s" (1976 p.31). | /”
The iiterature on parent education 1ndicates that middie
“and upper midd]e ciass women are the predominant participating group

in the various forms of parent education (Croake & Giover 1977; Fine,

1980; Hamner & Turner 1985 Harman & Brim, 1980) While the

~]iterature indicatestthat'this,group'are more likely to be

participantstéit does'not_impiy that lower class parents.do not
, | | e -
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participate at all. Rather, it might deaﬁ\that*:!aljable parent

education programs tend to address themselves to a particular target
group. While sugcessfu] 1n that aspect of thein,purpose, such a .
_practice may result in the exclusion of othér groups (Goodyear &
Rubov1ts, 1982; Harman & Brim, 1980). |

The “target population of this research 1s‘pareots of
children class1f1ed as educable menta]]y-handicapped. Parents of

educable mentally handicapped children may face a number of difficu]t

and un1que problems andTssues. Educable mentally hand1capped

" ¢hildren (hereafter referred to as EMH) are classified by the American
Association on Mental Deficiency (Grossman, 1983) as thase ch11dren

~ who obtain scores ranging from between 50 and 55 to,aoproximately 70 -
on standardized IQ. tests and who are below average 1n"aa§§tive ’ |
"behavior. This classification system is adhered to by‘the édmonton
Public School Board. The central criterion is 1ntelligence; but these
children are frequently further hampered in achieving’academic success
.through memory, behavioral, attentional or emotiond]Udisorders.A
Speech and language deficits are common. The deve]opmental delay ‘

demonstrated by these chi]dren is g]oba] and not restricted to

bintellectua1 deve]opment. It often encompasses motor, social and
Viiembtiona1'development as well (Hallahan & Kauffman; 1986;‘k1rk &
‘ Gal]agper,A1983; Robinson & Robinson,"1965; Ysseldyke & Algozzione,.
1984) .. |
“

The other.criterion, adapti¥e behavior, which refers to the

way an individual functions idvhis or her social or non-academic



environment, and which is age and situation specific.‘npst also be
well be1OW'average, when classifying an individual as ﬁenta11y
,handicaﬁped » The AAMD Spec1f1es that in 1nfancy and early childhood
sensory-motor, connmnication sel f- help and socia]ization skills are
important. In/m1dd1e chi]dhood and early adolescence adaptive
behavior makes use of abf}1t1es 1nvolv1ng‘]earpinghprocesses and
interpersonal social sk111s" ld Tate adolesééﬂce;dhd adulthood,
vocational sk111s add soctial resp0n51b111t1es are important “While
instruments havetbeen developed to measure adapt1ve behavior the
distinction between adaptive and non- adapti%e behavior remains largely
subjective (Hallahan & Kauffman 1986; He]tbn & Workman, 1982;
Ysse]dyke & Algozzine; 1984)

While families of a11 soc1oeconomic levels have mental]y
retarded children, a large proportion of EMH children are from
families characterized by low socioeconomic status, fewer completed
years of forma]_eddcation; greater isolation and fewer resources for
effective socialization of children (Kirk & Gallagher, 1983;
Meyerowifz & Faber, 1966, Robinson & quﬁnson, 1965; Tarjan, Wright,
Eyman &FKeeran, 1983; Wakefield, 1964). The parents of EMH children
“may well, therefbre;-fall 1nto'the category of parents largely
excluded from'parent educafidh programs, Ph]y in part due to tde
characteristics of the1r chi]dren Yet dhe conpetent enactment of the

parenta] role may be made more diff1cu1t, again due to the

characteristics of both the family and the EMH chi]d.



Statement of Purpose

In order to respond to the "situation specific" needs of
parents of EMH children, research which has as its purpose the
identification-and assessment of need is necessary. The importance of
such research is further supported by research undertaken by Levitt &
x\Cohen (cited in Canino & Reeve, 1980) whigh found that the majority of
programs for parents of exceptional chiidren failed to assess parental
needs in a comprehensive and reliable manner. ‘

Therefore, the .two main purposes of this research are

1) to conduct a comprehensive need identification and

assessment for parents of‘chiidren who have been
ciassifiéo as EMH and placed in opportunity classrooms
i within the.Eomonton Public School System, and
2) to determine the.level of knowledge of this parent ‘group
as-well as a group of key informants regarding available

f‘programs and services for parents of EMH students.

_ Focus of the Study

There are numerous approaches to conducting need
identification and assessment Seiection of the most appropriate
approach depends upon a variety of factors, such as the nature of the
information being sought the questions being asked the target
population 3 tolerance for;the variojs approaches to assessment and

-the resources availeble. There is no generai]y agreed upon ‘set of

steps which when followed lead one to a comprehensive assessment of

need‘(ﬁrice. 1982; Siegal, Attkisson & Carson;“1978).



A survey approach of both parents and key informants was
seiected as the method which had the potential to yield the most
useful. information to;assist in future decision making for programb

deve]opment. The following questions provided the focus for the-

study:
_ What are the_expressed parent education needs of parents ot
! .educable mentally handicapped children?
What are the expressed strengths of parents of educab]e
mentally handicapped children?
How do the expressed needs of parents of EMH children
compare with the needs of the popu]ation as identified by
key informants?
The fo]lowing objectives develop more specificaliy the
study S focus: ' r

1. To identify and assess the parent education needs and
| strengths through an analysis of the parent's expressed

needs. f

2. To identify and assess the parent edutation needs and
strengths thr ugh an analysis of the needs and strengths of
parents identified by key informants. ’

3. To utilize the identified needs and strengths to develop
»recomnendat ons for future parent education programming for

]
this popuiﬁtion.

I

. To determine which programs and services for parents of EMH

, chiidrenfdo parents and key informants know about and which

3

|
do they/use.
/



Definitions | | .
Need -a gap between what fs now and what would be desirable, in terms

~

c“of proficiency and performance (Price 1982).

Need Identification and Assessment - an activity which provides a

| description and/or measure of the needs of a popuiation for specific

services, programs, or interventions in order to prevent or remediate o

prleems or to enhance an aspect of the population s lives (Kamis,

- 1979). )

Key‘lnformants - individuals who. have ongoing'professionai’contact

‘with the target popu]ation

EMH - educabie mentaiiy handicapped individuais with IQ scores from
_between 50 and 55 to approximateiy 70 on standardized (0F tests and
deficiencies in adaptive and‘social behavior.

Parent Education - an organized planned effort with;a‘ciear notion of -

vaims, context and target popuiations the objective of which is to
effect change in parenta] role performance (Auerback .1968; Fine,

1980; Harman'& Brim; 1980). _' .



 CHAPTER 2 \\>
Conceptuyal Framework

This chapter includes a descriptidnéoﬁﬁihé conceptual lens
through'which the parenting needs'and strengths of parents of school
éged EMH ch11dren}wf11 be studied. The conceptual frameworktdraws
heavily from a model of the determinants of individual differences in
parental funétioning (éelsky, 1984) and role theory in order to
identify the major aspects of the role and the factors-which may
impact on needs. Thfs conceptualization shall provfde the framework
for the development of research tethniques in this research.

- The parental role is a major adult role assumed by a 1arge
.percéh;age of 1nd1v1dua1$A1n society. It involves complex,
interactive and develop@ental roles, fOrAyhich individuals are largely
;nbrepared, either in terms of rea]istjc expectations’or actual and :
.speciF1C»tra1n1ng (Hamner & Turner, 1985; Harman & Brim, 1980; |
Lemaster ‘& Defrain, 15@3; Rossi, 19685 \ One of the unique features of
being a pérent is that once the role is asSymed it can not be
reTiﬁquiﬁhed.wfthvhohor (Lemaster & Defrain, 1983; Rossi;»1968). One
becomes a parent with the birth of the f?fét.éhijd‘and after this
‘eventbtontihues‘tofbé a parent throughoutr11fe |

Conceptua]ly, parenthood has been definéd ;sj/'process or
the state of being a parent (Brooks, 1981 Morrison, 1978). Mofr1son
(1978, p. 23) defined parenting as "the process of developing and
utilizing the knowledge and skills appropriate to planning for,

creating, giving birth to, rearing 6r’provid1ng carelbf offspring”.



Brooks (1981) described parenting as a process that includes
nourishing, protecting and guiding a child through the'course of
development. In this process, pa}enting 1s a continuous series of

{nteractions between parent and child, and a process that changes

both.

While it is generally agreed that acquiring the roles
associated with parenthood is norﬁative,‘there is less consensus about |
the impact of accoﬁpIighing tﬁe tasks of parénting“on either parents
or théir chi1d¥en, or of a;sessing the déterminants of eff;¢t19e role

functioning. .

Determinants of Parenting |

The complexity of the parental role, and its interactive

and developmental nature is clearly depicted in Belsky's (1984)
‘process model of the determinants of parenting. This model is an
‘attempt to describe and explain the multipIe déterminants that affect

| parental role behavior.

Mants Socu
Retabons Network
] rd
Halry / Charactensics
wWoark m
Deveicpment

Note: From "The Determinants of Parenting" by J. Belsky, 1984, Child

Development, 55, p. 84. Copyright 1984 by J. Belsky. Reprinted by
permission. '
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Drawing heavily from research and theory on the etiology of
child abuse and negléct, and working from the premise that
determinants of parenting highlighted by pathological behavior also
“influence behavior considered normal, Belsky has concluded that tgere

are three general sources of influence on parental functioning. These A

%

he identifies as "1) the parent's ontogenic origins and personaI‘E

psychological resources; 2) the child's characteristics of Pi%w

ATAE
individuality, and 3) contextual sources of stress and support"&ﬁf%

._ngii?i‘i

" needed, it provides a useful schematic representation of how Sl

(Belsky, 1984, p. 83).. ’

While additional supportive research for tﬁ?s

individual differences in parental role functioning may~deve]op. -
Further, as will be seen in later discussion, Belsky's nodel is
consistent with role theory.

Asléan be seen from the diagram, the model presumes that
pnrenting behayior is directly influenced by forces from within the
individual parent (personality), within the individual child (child
characteristics of individuality) and from the broader social context
within which the parent-child relationship’is embedded. Specifically
this social context includes naritaf relations, social networks and
occupational experiences of parents. Furthermore, this model assumes
that "pqrents' developmental historieé, marttdl relations, social
networks and jobs influence #ndividual personality and general
psychological well being of parents and theréby parental functioning

and, in turn, child development" (Belsky, 1984; p. 84).
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Role Development

Parenthood is assumed by individuals usually already
occupying the position of husband or wife within the family group.
Its assumption fs a critical role transition event. With the addition
of another member to the family, new behavioral demanqs are placed
upon the individuals. Husbands become fathers; wives mothers. These
new roles demand that new relationships be developed. |

Each differenﬁ role that an individual enacts cons}sts of a
_set of norms, the behavioral expectations that se; one role off from
another. Aldous (1978) reminds us however, that the content of theA
roles which\seople play areiincrea31ngly the result of 1mprovisat10d
rather than of‘rigidfy prescribed norhs. Individuals learn general
normative guides to role performances, but the circumstances of the
situation tend to determine specific behavior. As a result,
1ndiv1duals tend to be involved in role making (Turner, 1962) rather
than norm p]ayipg. Thus, within broad normative 1imits, a wide range
of behaviors will be accepted as appropriate to a particular role
" (Aldous, 1974). -

‘ Role making occurs within all of the positions and roles
held by individuals within the family group and grows from repeated
interactions. It is at critical role transitions such as marriage,
birth of the first child, and eldest child's entry to school that role
makjng is most apparent. It is then that new behaviors and

relationships must be developed.

E



The developmental nature of role making means that roles
are dynamic and not static when viewed over time. Farber's concept of
positional career (Farber, 1961) helps to clarify this dynamic nature
of role. When viewed over time, a position, such as husband/father or
wife/mother can be thought of as a changing sequence of role clusters.
Role clusters (Deutscher, 1959) refer to the total complementof roles
and tﬁeir associated norms that make up a position during any one
stége of the family life cycle. While one remaiﬁs in the
husband/father or wife/mother position, the content and‘behaviora1
specifications and the norms gu1d1n§ the enactment of the roles making
up the position are modified. ‘

The concept'of role c]usteré means that individuals are
involved simultaneously in the enactment of multiple roles, both
within the family group. and within the larger society. The successful
enactment of any one role may contribute; through increased self-
esteem, to the successful enactment of some of the individual's other
roles. Of course, the converse may be true.

| It is important to emphasize that the individual occupies
positions within and outside of the family group; that positions are
composed of roles which, particularly in the case of family roles, are

quided by broad normative guidelines. As a Eesult,‘the development of

the role arises frow improvisation and role making on the part of the

individual.

The reciprocal nature of the parental role means that
/

parenting behaviors at every a&g level of the child are affected by

12
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the chiia'; nature and temberament; so much so that it is often
difficult to determine whose behavior is shaping whose. Further, as
children develop from {nfancy through adolescence to adulthood, the
changes in their developmental characteristics require changes in the
parental role enactment. As children develop, parents repeatedly
discover that previous behaviors are no longer appropriate and they
are faced with finding new ways of guiding and interacting with the
child. In other words, role makfng occurs as a result of‘changing
role clusters and sequences.

As well as being affected by the temperament, character and
development of the child, the parent's role enactment is affected by
numerous other determinants. Since parenting occurs in a family, the
enactment of the role is affected not only by the indiw‘dual
personalities of the interacting pérent-ch11d dyad, but also by the
nature of the family in which parenting ;;kes place. The
characteristfcs of and differences between the mother and father, the
birth of siblings and the structural makeup of the family all affect
the enactment 6f the parental role. Just as parents, and parents and
children, are subsystems witﬁin the family, the family itself is
embedded within subsystems‘of the extended family, networks of friends
| and the larger society. Thus, other factors, such as the family of
origin, social class, peer values, ethnicity, educational systems and
religion too have an impact on parentai role enactment. )

Thus, as Lemaster states (Lemaster & Defrain, 1983; p. 24)

parenting behaviors are "the result of a complex network tbat is not

13



}et clearly understood, especially with -egard to the relative {mpact

each dimension has upon the child®. Nor, it should be added, is it

clearly understood what impact these numerous factors have upon the

continued development and enactment of the parental role.

Summary

Both Belsky's (1984) model of the determinants of

individual parenting behavior and role theory support the view that

competent parentai role behavior is multiply-determined. The

following chart highlights some of the tmportant points developed by

each of these theoretical views:

Determinants of Parenting

1. Parents' ontogenic origins
and personal psychological
resources.

2. Child's characteristics of
individuality.
- temperament
- goodness of fit between
parent and child.

3. Contextual sources of stress

and support

- marital relations

- social network (family
or origin and friendship
support).

Role Development

1.

Society ﬁrovides normative
guidelines to appropriate
role behavior.

. Individual role making 1s

influenced by family of
origin, social class,
ethnicity, religion.

The dynamic nature of role
means that rolemaking 1s
continuous.

. The child's temperament

and the developmental stage
of both the child and parent
affect the content and the
enactment of the parental
role.

. Individuals occupy multiple

roles both within the
family and the larger
society.

6. The nature of the family

including family structure,

14



sib]ings ‘and marita]
relations affect the enact-
‘ment of the parental rale.

e ' ‘. R I ParE ,
'J“ 3“ : ) _ Sy
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Imp]ications for Parent Education

S

As previousTy stated, the central objective of parent
education is to effect change in parenta] ro1e performance through an .
~organi zed planned effort with a clear notion of aims, content and
target popu]ation (Auerbach, 1968; Fine,_1980, Harman &,Br1m, 19§0)
The specifie goals target populations and content,of'programs‘vary
according to the orientation of the sponsoring organizations or
groups. While there are many aspects of parent1ng beyond the scope of .

/ .
some of the determinants of parenta] role behavior “Through the

parent education programming, parent education can have an effect on
1

provision of knowledge and skill development, parent education could

play a role in strengthening personal psycho10gica1’resources and

_contextual sources of support, and in promoting a goodness of fit

| (Lerner, R. & Lerner, J., in press, as cited in Belsky, 1984 p. 86)

e
. SgA
. ':

between parentland child.
| However, the popu]ation defined as parents" is‘too

heterogeneous for singular or standard program p1ann1ng to be

successful. The planning and development~of parent ‘education

activities mus! be anchored in more “situation specific analysis"”
(Harman, 1365). P]anners of programs for parents need to assess the
needs of more specific targetﬂpopu]atfons within the larger population

. of parents.



CHAPTER 3
fReview of theﬁti@erature

Thi's chapter wiii include a review of the literature -
reievant to this research It will inc]ude a discussion of need and
lneed identification and assessment as constructs and process.

‘ Further it Wiii inciude a review of the iicgrature on the needs of
parents, and parent education programming, invparticuiar with respect
to the needs of parents of‘exceptionaivchiidreniand parent education

programming for this group of parer

Definition of Need o e

.Any discussion of need identification and assessment’shOUTd'
properiy begin with a definition of what is meant by need. Aithough a
| definition of "need" has been included in Chapter 1, it iscnot a
‘51mp1e term or concept with reSpect to adult education Indeed the
iiterature in aduit education 1nd1cates that the definitions of need
can be broken 1nto a number of different categories (Atwood & Eiiis,
| ;1971; Monecte, 1977). When considering issues of need identification
‘and:assessment in reiation to adult -education we are concerned‘with
real educationai or iearning needs. | | ’

Often, the adJective reai“ prefaces "“need" in order to

_jndicate that ic'is aAﬁeed which can”be objectively determined to
exist as distinct fron one that is only thought to exist. An:
educationai need is one that canvbe satisfied by means of a learning .
' eXperience. A real educational need is one that can be both

objectiveiy determined and then met through educational intervention.

-
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. (Atwdod‘& E1lis, 1971; Monette, 1977). Real educafional needs ‘can be
1dentff1ed £hrough determining a population's felt or exbressed needs
r}dr wants, 1dent1fy1n§ ndrmative or ascribed needs and measuring
comparative needs _‘ ‘

Felt or expressed educational needs or wants_are needs
jdentified by potential learners. There is considerable support for
'deVelopidg adult education programs based upon the needs identified by
potentia] learners. However, some caveats should be Considered" "
~ Taken alone, the felt ‘need or want expressed by an individual or
pqpu]ation may be an inadequate measure of real need. For, as Monette
7(1977, p. 118) states perceptions of individuals will be limited by
"their awareness of services available, their own self awareness and
theif_wil]ingness to depend on services"i Frequently, adult learners
must be assisfed to recognize their real needs. O0ften need
identification andassesement—methodologies (djscussed later in this
chapter) are useful in this negard. Iniolvemeni'in‘the process of
need identification and assessment may lead to increased self
awareness and awareness of services available, and reduce barriers
against making use of services. (Neuber, 1981). |

"Normative need", as the.serm'implies, refers to a gap
between a desirab1e standard valued by some group or society,’and a
standard that actual]y exists (Monette, 1977). Normafive standards
are not absolute and may change w1th time, depend1ng on deve1opments
in knowledge and changes in society Thus as Monette states "that

someone is in need is not a simple emp1rica1 fact but rather a va]ue



“judgment entailing three progositions; that someone is in a g1ven
4 state; that this state-is incompatible with the norms‘held by some
group or SOEiety; and that therefore the state of that soneone shou1d
be changed " (Monette, 1977, p.118). .
comparative“ need, while alone not ‘an adequate measure
of real need, 1s measured by comparing the characteristics of those
receiving a service with those who ere not. If these others
demonstrate the same characteristics end are not receiving the
service, they are said to be in need.
The Titenature on need and need identification and
assessment provides a number of di¢ferent definitions of ' ‘real
| educational need". Scr1ven and Roth (1978) express the 1dea that need

is the gap between an actual and a satisfactory s1tuat10n and does not

&

1mp1y eny state of deprivation or deficiency., At WbOd and E111s (1971)
suggest that need is a deficiency that detracts from an individual's
Iwel] being: Price (1982) views need as a gap between a present.set of
circumstances and ‘some cnenged or more desirable set of circumstances,

which can be described in terms of proficiency (knowledge, skills and

attitudes), perfermance or situation. He develops this.concept by

suggesting that needs can deal wfth desires, interests or deficiencies
and can be specified for 1nd1v1dua1s, gm%?ps, organlzations or

society. Nguyen, Attk1sson_and Bottino (cited in S1ega1 Attkisson &

. Carson, 1978; p. 216) define an unmet need in terms of three criteria;
1) the recognition of a problem, a dysfunctional psychological state

or an undesirabTe social process, 2) the judgment that satisfactory



solutions are either inaccessible, inadequate or non- existent 3) the
necessity to either reaiiocate existing or to appropriate new
resources in order to achieve a satisfactory solutioh.

_For the purpose of this research, Price s (1982) definition
of need will be adopted Thus, ‘need will be viewed as a gap between
what 1s now and what wouid be desirable, in terms of proficienCy,
performance or situation.

- pefinition of Need Identification and Assessment

RegardleSs of hos need is defined, néed identification and
assessment 1s considered a two step process for determining the needs |
of target popu]ations. There are differences in definitions of need. |
identification and assessment, but they appear to be based on context
rather‘than process. That is, they relate to the'purpose for

undertaking a need identification and assessment, not the methods

- used.

‘ Price (1982) defines,need assessment'as a process concerned ..
_With coliecting and anaiyzing information upon which to basef
educational decisions. Rossi and Freeman (1982) define need

" assessment as a process for determining the extent of and verifying a
probiem and its attendant target popu]ation » Need assessment in their
view would be undertaken to estimate the number of target popuiations
and their program relevant characteristics. Target popu]ations may be
individuals, groups, geographically and poiiticai]y related areas or
physical units. Posavac and Carey’ (1985) discuss need assessment as a '

_procedure for providing objective information about target populations
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and the complete set of needs and program possibilities, in order to
assist in decision making for program planning. Kamis (1979)
described ‘need identification and assessment as an aetivity'which'

provides a description of, or measures the needs of avpobu1ation for

specific services, programs or interventions in_order‘tq‘prevent or

remediate problems, or to enhance an aspett of the population's lives.

Siegal, Attkisson dnd Carson (1978) define need ident1f1cat16n as

‘déscribing human service requirements in a geographic or social area

and need assessment'as:the estimation of the relative importance of
_these needs.. This is clarified by Blum's (1974) description of the
process of assessing needs as having two steps. First a measuning
tool(s) is applied to a defined social area (need 1dent1f1cation) and
then the obtained 1nformat10n is assessed through inferences and
Judgment in order to determine pr1or1t1es for p1ann1ng and program
development (need assessment) . , )

| Need 1dent1f1cation and assessment 1s in effect a tool for
gather1ng information about the real educatlonal needs of target
populations, in order to provide adequate and objective data to
facilitate decision making for program planning. The definitiqns of

need, and”need jdentification and assessment, and the methods used to

gather information, will impact upon the kind of informafion obtainea,

- and thus, upon the decisions made. As Scissons (1982, p.Zi) states
/' e C i .

""“the process of need assessment is inferential, based upon the
analysis of data. Needs are not so much identified as they are

“inferred on the basis of pniloSOphica] orientations, practical
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situationﬁvariables and avaiiable information: On-this basis, one

. should expect significant differences in educational needs identified,
depending on how the needs were defined and the method selected for
identifying or measuring needs within that definition

Need Assessment Methodoiogies

The methodologies for conducting need identification and
assessment;range from -the most direct to indirect measures of need.
;unther. the methodologies are not‘discrete, and are frequently usedv \
in‘combinations.' | | |

Siega] Attkisson and Carson (1978) argue for a "convergent
analysis" of - needs tnvolving three stages - identification, assessment
"~ and integration - and utilizing a variety of data sources. Their
analysis is based on the assumptions that 1) no single assessment
technique can offer a comprehensive view, 2) each technique will
portray some aspect of existing rea]ity, and 3) the process of ’

' synthesizing the information obtained through a number of approaches
will yield.an accurate picture of the\problem?; They describe and
criticaiiyﬁreview a number of specific techniques for conducting a

need assessment ‘which are summarized on the chhrt reproduced here.

Social and Health Indicator Anaiisi;; s

v This approach to need fdentification and assessment
consists of compi]ing and making inferences-of need from statistics.

- found in pub]icly avaiiabie records and reports. It is based on the

]
L)

assumption that particuiar descriptors, such as soc10 -economic status .

- -~
»

are viabie indicators of human service need (Siegal Attkisson &
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Table 3.1
Need Identification and Assessment Methods
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Carson. 1978; Prosovac and Carey, 1985). This approach'can range from
very simplist1c des1gns. using one or two 1nd1cators. to very complex

designs that ‘consist of many variables requiring the use of complex

statistical analysis..

- The,hea1th’and‘§oc1§l indicator aoalysis approath is
1hva1uab1e as.an 1n1£1a1 descriptive approach to unoenotéqding a given
sociai area.“and.can be used in conjunction with other methods. In
terme of Blum's'(1974)‘deSCr1ption of need identification and

.essessment as a two step process, this approach would be considered

| most appropriateiy as the first step, that of need identification.
This approach doeo not generate new 1nfofmat10n. Rather it analyzes,
integrates aod disseminates already existing information (Siegal,

Attkisson & Carson, 1978).

Demand for Service

This approach requires a survey of the entire human

services network within a community, in order to review past and

present services offered and requests for services. Its aim is to

@

understand the number and types of human services demanded'in a’

community, in o;der to infer needs (Siegal, Attkieson é Cafsoh; 1978).

.Ihe demand. for service approach’ “involves a comp11ation of ex1sting

s

{nformation and integration of these sources of 1nformation and it

shou}d be considered as an important element of a broader assessment

strategy.

,23'
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Analysis of Service Resources

This aﬁprbach provides a count of human services within a
community by type and capacity. It is a particularly useful approach
for identifying both gaps and duplications of service. It involves
the compilation and integration of information that exists at the
agency level. This approach would usually be combined wifh a deﬁand
for services survey (Siegal, Attkisson & Carson, 1978),

Citizen Surveys

This is the most direct method of need identification and
assessment in that information regarding needs is e]icitedvdirect1y
from ﬁhe‘conmunity or target population. The main function of this
approach is the development of new 1nformat10n'by collecting different
perspectives on the nature and magnitude of human service needs from
community residents or designated target populations (Siegal,

Attkisson & Carson, 1978). However, as'it is based on sel f-report, it
should be used in conjunctidh wifh other need 1&ent1f1cation and -

assessment processes to obtain verifying and supporting information.

Community Forum

This mefhdd c§nsist§ of dbén public meeﬁings to which ail
members of the'community are invited andAencburaged to present their
views regarding the human service needs of a particular social aréa
(Siegal, Attkisson & Carson, 1978). Its central objective 1; to
generate new information regarding incidence;and_bneva1encegof
particular prob]ems»and“chafacteristics of target populafions (Rossi &

Freeman, 1982). It is also a useful technique by which to 5&fn
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citizen involvement. The usefulness of this approach is dependent
upon the representativeness of the attending individuals, and their
willingness to express themselves openly.

Delphi Approach

This approach involves ;he\estab]ishment of a panel of
resource persons or a selected group of community residents whose
opinions on a particular fssue are Jalued. Their perspectives
fegarding human service needs of the community or.target population
are then derived from their responses on a questionnaire. This
| abproach is concerned with tﬁe develobment of new information, and is
most appropriate when minimal time a~i resources are available for a

need identification and assessment effort (Siegal, Attkiggon & Carson,

1978).

Nominal Group Approach

A selected group of -community residents or representatives
of a target populat106~ar€~3ﬁv1ted to share their views regarding
community needs and to identify obstacles to re]ev&nt"and effective
human service delivery, in a social»area, or with reference to
speci fic iSsues (Siega1, Attkisson & Carson, 1978?. It is similar to
the De1ph1 approach, in that it obtains new information through '
citjzen input, but differs in formality.. It }s described by Siegal
Attkisson & Carson (1978) as a non-interactive workshop designed to

maximize productivity and creativity, and minimize argument and

competition.
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Community Impressions

Eﬁéﬁ approach is a survey technique ranging in manner from
informal 1n€g$%1ews io structured questioqndires, with key informants.
The main criteria’for the, selection of key informants should be their
knowledge of the community or target population, needs and services
already being received, and their leadership potential (Rossi &
Freeman, 1982). Siegal, Attkisson & Carson (1978) outline three steps
to this method of need identification and asséssment. First, key
informants are surveyed regarding their views of human service needs.
This information is then integrated with fnformation from other need
assessment procedures to yield a richer understanding of the cohmunity
or target population's needs. Finally the resulting picture of needs
is then validated or reversed. In their view, ;his approach is a
necessary one for the creative convergence of need 1dent1f1cétjon

assessment information.

Fkom‘the preceding discussion of need identification and
assessment approaches, it can be seen that no single approach can lead
to a cohprehensive understanding of need. Rather, as Siegal,
Attk#sson and Carson (1978) indicate, the use of multiple approaches
.and as a-resu1t, multiple sources of data, will yield the most
accurate and complete portrait. In this way, tﬁe most ‘objective basis
for decision making regardfng the provision of progréms, services or

interventions would be proVided.
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Parent Education

. Parent education literature and parent education groups are
not a.new phenomena in North America, but the past two decades have
seen a significant inccease in interest and popularity (Croake &
Glover, 1977). The growing popularity of parent education has been
attributed to rapid changes in the family and the greater society.

The changes are reflected by a deéline in family size and the extended
family, an increase in mobility, change in employment patterns
particularly for mothers, and changes in family structure (Hathner &
Turner, 1985; Harman & Brim, 1980; Fine, 1980). As a result of these
changes, the roles of family members are quite different now than they
were when most of today's parents were growing up. Even so many of
these parents have modelled their own family roles after those of .
their parents, often creating a conflict with to&ay'; values. The
family responsibilities of a wife-mother or a husband-father may be
quite different from what they were twenty years ago, thus creating
ambiguity and uncertaindy for parents. This lack of clear guidelines
and models has made the effective enactment of the parental role
difficult for many parents (Fine, 1980; Lillie, 1981).

_ Again, a definition of terms is needed. The literature on
parent education offers various definitions (Auerbach, 1968; Croake &
Glover, 1977; Fine, 1980; Hamner & Turner, 1985; Harman & 3rim, 1980).
The common elements of v1rtﬁa11y all of the Aefinit1ons put forward

can be summed up as: structured or semi-structured programs for
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’
‘parents, or potential parents, to enhance their functioning in the

parental role.

Parent education programs attempt to provide opportunities
for parents to develop aﬁd/or refine knowledge, skills and att{tudes.
The emphasis is to allow parents to exert more control, authority and
direction in the development and eduéation of their children and
themselves. The underlying assumptions are that {f parents
participate in parent education programs, they will receive support
and acquire knowledge, skills, abilities and attitudes related to
competent parenting. As a result, parents can then more ;ffectively
promote their child's healthy social and emotional development and
achievement in school. As well, they can enhance the daily lives of
the family and experience greater self-fulfilliment (Hamner & Turner,
1985; Harman & Brim, 1980). Presumably, with the enhancement of the
lives of children and families, society as a whole will benefit and in
the future will coniinue to benefit from a generation of children
reared by prepared and concerned parents (Morrison, 1978).

However, while improving the lives of children and families
may be a common goal for parent education programs, there {s no
consensus about how this goal shall be accomplished. The
methodologies ahd theoretical frameworks for programs are diverse and
divergent and applied in a variety of situations. Agencies and
institutions of all kinds and levels have sponsored parent education

'programs, with the program design and format of parent educatioh

programs being as varied as the sponsoring organizations and groups.
Ié ".v
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Depending upon the setting and the orientation of the Sponsos\ a
number of approaches may be used singly or in combination, 1nc1ud1ng,
for example, lectures, audio visual presentations, one to one
.1nstruct1on, demonstration and model1ing techniques, or‘the
distribution of reading materials. | ' e

The content of parent education programs also varies,
depending upon the specific target population and the orfentation of
the spcnsoring organfzations or groups Topics conmonly addressed
iinc]ude communication sk11ls, responsib111t1es of parenthood chi]d
deve]opment and psychology, cu]tura] stimulation and p1ay activities-
"of childhood, discipline and mora1 development, human sexua]1ty.
nutrition, first aid and health maintenance, datly 11v1ng skills and
- the use of community resources, marriage and fami}y relationships - :““'\"
. (Authier, Sherrets & Tramontana, 1980; Fine, 1980; Harman & Brim, _
1980). Parents are a heterogeneous'popuTation and_thus‘target,groups
for parent education are also diverse (Hamnerf& Turner;‘1§8§;'Harmanl&.k
Brim, 1980; Fine, 1980). - R

The diuersity and ' s1tuat1on specific" needs:o%sbbtentiaT
target groups for parent educat1on is reflected in the 11terature-
(Fine, 1980). Potential target groups for parent education can be
1dent1f1ed by a variety of criteria. From the 11terature the
fo1lowing appear to be the most common: all parents, parents 1n ‘“- :
specific life stages parents of a ch11d at a spec1f1c developmerta]

fstage or parents with particular: child/parent problems. .The

obJectives_df programs, dependingvupon the theoretical frameuork; can
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be primarily:informationaT, skill oriented, support oriented or

COmbinations thereof

As discussed previously, the purpose of need 1&ent1fication :

O

4and assessment with respect to parent education is to 1dent1fy the
target parent population for whom programming is 1ntended to identify
and assess the needs of the popu]ation with respect to knowledge,

,sk1lls and attitudes regarding parenting and the parental role; and to

pr10r1ze these or make decisions about - these as part of the program

4 »

p]anning process. = E ,

Parent Education for Parents of Educable Mentally Handicapped Children

:The_literature'indicates that parents of EMH chJ]dren may

have mpre difficdlty acknowledging and coming to terﬁsfwith their .
child's handicap than do parents of children with 1ess.ambiguous
hand1caps (Dalton &‘Epstein; ;963; Murphy, 1982; Schild, 1982;
Nadswerth‘& Hadsworth, 1971; Willner & Crane, 1979). Exploration of
. this-phenomenon indicates ‘that the parents' Jifficulties pay be

largely derivedffrpm the prevailing ignorance and confusion about the
condition, which in'turn is derived mainly from the;am61guous nature
of the disability itself. Accurate diaghosi% of EMH usually occnrs
whenfthe chi]dfis,betneen three_and five years of age. Most often,
diagnosis is not made until schoo ry. The child's appearance and
deve10pmenta1 milestones may be,within normal limits or may show de1ay
or.even'precocity The early signs of EMH may be so‘sUbt{e that they
_’can be 1nterpreted as either an ear1y warning s1gna1 or as a tg@ns1eni

state of an otherw1se normal child. Indeed, as the literature NN
B . . \\ 5 \A,

N t
~.



: (Ha]1ahan & Kauffman, 1986 Kirk & Gallaghef. 1983; Str1chart &
Gottlieb, 1982; Ysseldyke & A1gozz1ne 1986) indicates in many
environmenta] settings, during 1nfancy and early ch11dhood the EMH ‘
ch&ld will not be recognized as retarded The retardation often 1sn t
ev?dent. because expectations for the crild are not heavi]y weighted
with intellectual content during the preschOO] years. The EMH child
may well be first jdentified by the school when learning ability
becomei an important part of social expeetations.

| Solnit and Stark (1961) in their study of methers'of
retarded 1nfantS,,found that when 1nformed'that their babies were
abno}maT the mothers entered into a period of mourning. During this
period they experienced the same sequence of .emotions undergone by
those who moyrn an actual death inciyding stages of denial, anger,
despair and acceptance. . The quality @ng_intenswt¥ of the mother s
reaetjon was affected by her own history, defense pattern and degree
~,6f narcissistic 1nvo]vement. WNot every hqther was able to work
throdaﬁaz;e entfre process and emerge froﬁ mourning. According to
| solnit & Stark; the completion of these fourfefages is essential if
the mother of a handicapped child jis to play a constructive part in
the_child‘s‘deve1opment, because it is this pFocess that allows her ¥to

detach from the expected idealized child and attach herself with

realistic expectations, to the a%g!a1,chi1d. o) ,

Unlike the parents studied by Solnit and Stafk, the parents

with whém this research is concerneq gave birth to an apparently

normal child. The.long delay before even a tentative diagnosis is

31



' made permits the parents to acclimatize themselves to their child's

' _ possibly deviant behavior and come to think of it as nomal. If

‘parents of a child who is diagnosed at birth have difficulty detaching
themselves’ from the expected and 1dealizad child, it may be even more
‘difficult when the parents have lived for severai yéa}s with a child
they had perceived as narmal.‘ Now they have to axperiencewa known |
child but in a newaramework‘wi unclear paraneters. |

.DeSpite the 1apsé"6f ime before the parents learn that
there is a saénificant'disorder in their-child's development, Hi]]ner
and Crane (1979) assert that the ideas~offSoln1t‘and Stark (1961)
about m0urn1ng still app but with significant differences. Solnit
and Stark assert that wi&? a retarded ch11d the mourning reaction is
less acute than with the death of a child, but its structure is very
similar. Willner and Crane sfate that with a marginally handicapped
child (such as an EMH shild) the reaction is still jesgkacute, but
that the process is prolonged. e o ' '

The fact that the child's di§a511ity is recognized very
gradually can strengthen the denial of reaiity, Teading to a more
- chronic mourning reaction; (Solnit and Stark, 1961). In a sense, the
parents may become fixated begween recognition of their chf]d's
disabiiity and denial of its implications.

On the basis of clinical experience Willner and Crane
(1979) conclude that the parents dé a severely or definitive]y

handicapped child suffer shronic sorrow throughout the1r‘11ves,

whereas the parents of a marginally handicaoped child suffer chronic
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df sappointment. Because the child's limitations cannot always be',‘
clearly defined, the parents are repeatedly tempted into unrealistic |
hopes, which are repeatedly dashed. Hopes for their children may rise
as successive developmental mi1esf€hes are passed. When setbacks

occur, parents of EMH children 1ikely experience not only their own

"« hurt and disappointMent, but also empathize with their child's feeling

of recurrent frustration (Dalton & Epstein, 1963). EMH children are
often referred to as "slow 1egrnefs"irather than Eetafdéd. Nhi]e this

is often done by professionals out of sensitivity to the label

retarded, in the minds of many parents this may well be interpreted to

mean that the child will "catch up" with his contemporaries; That is,

it will jﬁst take him longer to get to the same place. Of)cburse, in 7

reality, this is simply not so (Dalton & Epstein 1963). | |
‘The parents of EMH children may need time td work through

their denial of the retardation, and their subseqdent,depréssion.

Some may become immobilized and needvsupport'and help in recognizing

the potential Snd the feelings of the child. Dalton and Epstein have

noted that the parentaf mourning response to the diagno;is of'EMH,can
produce maladaptive patterns in the parént child relationship that can
serve to exacerbate the child's,disability, by not providing an
optimum environment’withih which development can occur. It is -

essential both for the sake of the child and for the sake of the

parents, that the mourning process is not perpetuated and that an

effective parent child relationship is restored as quickly as possible -
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” e; 1980; Da1ten & Epstein; 1963; Schild, 1982; NadsWorth'
& Hadswortn; 1971; w11ner &ibranet 1979)., |

. Wadsworth and Wadsworth (1971) stress the importance of
parent education for this population. They engpest parent educat1on
provided by family Speciaiiste who will take the time and have the
ekillbto‘communicate re]eVantly‘without building false hope, and with
words that can‘shqpe positive attitudes in these parents. ™Positive
feelings contrasted with hopelessness, are refiected in behavior |
toward the. child tnat'encourages accomp11shments, minimizes attention
to failure and fosters the social adaptabi]ity of the child."
~ (Wadsworth & Nadsworth 1971 P.147). - ‘ .

Because‘adaustment to a child with a handicap 1§ an ongoing

process that may take a lifetime (Ferho1t & Solnit, 1978; Robinson &
Robinson, 1976; Schild, 1982) there has been increasing recognition
of the need for recurrent counsealing or programming for parents of
EMH children. At various stages of the child's and parent s
deve]opment different issues may occur requiring that parents develop

N

new strategies and,approaches for effective parentfng. For thfs they
may need help | | k |
It s appropriate to discuss some specific needs of parents
of EMH children. These are identified in the l{iterature, and could be
addressed by parent education programs. ‘ A |
Frequently mentioned is the parent's need for.1nformet1dn

regarding the nature of their thildfs handicap. Misconceptions

surrounding mental handicap need to be disspelled, in ordernfor 7
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parente to accept.tteir child's hendicap and to deveiop appropriate.
and realistic éxpectetione for their children (Becker, Bender &
Kawabe, 1980; Canino & Reeve, 1980; Schild, 1982; Turner, 1980;
.Hadsworth & Hadsworth 1971).. : |
Also frequently mentioned 1n ‘the literature 1s the
~1mportance of 1nvolv1ng parents in their chi?dren $ educational
.programming (Canino & Reeve, 1980; Fine, 1980; Lillie, 1981). Related
to thig 1s.thevtremendous 1mportence stressed in the literature of a
bositive-parent-professiqnal“relationship,_Characterized by trust,
. respect and”nep-Judgment; In order to maximize educational benefits’
“to the child, it is viewed §s vital that educators and parents Qerk as
a teamvof-equals with a cemmon goal. -
| Also evident.in the 1itereture & a specific need of
~parents of EMH chtldren is the need to develop effective strategies
for discipline and 1mprov1ng parenting skills {Stanhope & Bell, 1981;
Turner, 1980)? These are not needs un1que to parents of EMH children.
However, the-specific strategies required to be effective may be
unique to this‘populatton. |
Parentsﬁqf EMH children are undoubtedly more alike than
unlike parents of norma1 children and as such will experience the
broad range of living problems—that—are part of family life and
| pqrentiné. such_aé discipline, nurturance and guidance. There are
however special dimensions in these tasks which evolve from the

context ih which they occur, having a child with a handicap.



36
In other words, while parents of EMH chiTdren have general
needs similar to the needs of parents of children with normal
-11ntelligence they also have needs which are "s{tyation specific As
4 such they wi]l require programming designed specif!ca11y to meet these
needs Need 1dent1f1cation and assessment is a vital part of the
program pltanning process for this target population of parents as a

result of these "situation specific" needs.



CHAPTER 4
~Methodology

This chapter will include 2 description of the _méthod
through which data was gathered. It will 1nc1ode a bfief réviow'of
the process of need fdentification and assessment utilized as we11 as
the procedures for surveying the populations the specific materials
utilized in data collection and the analysis p1an. | V

A research design is a plan of action outlining the process
of data collecoion; The desion'specifios what data to collect, how to
collect‘1t, when to collect it and from whom to*collect it.  The
specific meihods chosen for data co11ectioo_depend to a great extent .
upon the kind of information that would be most relevant to the study’
the resources‘ovailab1é and thé population's tolerance for the various
approaches to need 1dent1f1rat‘on and assessment. |

Need identification and assessment is any activ1ty which

-provides a description‘and or measures of the needs of a population.’
This enables the objective provision of specific services, programs,‘
or interventions in order to prevent or remediate problems or to
enhance an aspect that is lTacking in the lives of the population.
(Kamis, 1979). i B
N There is no geno;aliy agreed upon step by step process,
onich when followed, leads one to a comprehensive identification and

assessment of need. Rather the process of need identification and'

assessment is flexible and comprehensive enough to include a variety

rs
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Af designs with applications to many different situations (Price,
1982; Stegal, Attkisson & Carson, 1978).

Regardless of the situation 6r the design, a comprehensive
and well planned need 1dent1fication and assessment for program
planning will ensure that bias is avoided and that the most comp1ete
information is gathered. In addi;ion 1t will focus on the learners'
needs and will provide the maximum possibility that the resulting
prdgram wj11~méet the identified needs (P}1ce, 1982).

Data Collection

A convergent approach to need identification and assessment

1s most 11ke1y‘tb yield the most complete information regarding the

.‘1earn1ng needs of thé‘target population; and decrease the 1ikelihood

p

of a biased view A convergent approach is one in which information
is derived from a number of sources, at different points 1n time using
severa] techn*ques. The nesearch discussed here made use of a
questfohnaire survey’of the target population of parents, a
questfonnaire survey of key informants, and analysis of dat& available
in the published literature. ‘The integration and synthesis of the
information gathered from these three sources should yield the most
complete information regarding the needs for parent education for the
target popul;tion

A survey is an effort concerned with gathering different

perspect1v€§ in this case on the nature and magnitude of needs for

parent education, from the target population (Siegal, Attkisson &
-‘\

Carson, 1978). The main function of a survey is to develop new -
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information. One qf the gredtest advantages of this abproaﬁh is that
it is ;”systematic process of Jathering information direct)y frbﬁ the
target populatigp resard‘"g the i, jeeds for parent education. When
this new informagjon 1S integrateq and synthesized with information
gathereh from key‘infofma"ts ang tprough an examination of the
literature on pareﬁtf”g’ needs of parent§ generally and reeds of
parents of exceptiona1 children 1nrpért1cu]ar. an adequate picture of
needs and strenggps '° enable Specific program planning should emerge.
The popu1at‘°n For the participant group of parents
consisted of al) pafe”ts of Chi]drén)enro11edviﬂ elementary
opportunity clagges within the Eqmonton public School System during

the spring of 19g6. Names Of s.o0ls with opportunity classrooms were

and A rangements were made With the schoo

obtained from the EPSB-
principals and oppoft“"ity Clasgpoom teachers for the distribution of
the parént questjonnaires: Becayse of school board policy on
confidentiality  paies and addrggcos of parents could not be obtained.
The only criterign that ¥@5 3Ppyyeq for inclusion in the parent
bopu]ation was o be the Parent ¢ 3 child in an elementary
opportunity progyam within the ¢, cp

Howeyer, Certain'criteria were assumed regarding the
children of thege parentS- Admissién requirements for the elementary
opportunity progpam corresPond (; ce1y with the AAMD definition of EMH
children. That js, 10 T"9® beyyeen 5055 to approximately 70 when

assessed on‘stgndardized 1q tests, and significant deficits in

!

k
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adaptive behavior. Adaptive behavior is defined as effectiQeness in
personal independence and social responsibility. In addition the EPSB
considers a depressed performance in curriculum significant for
opportunity classroom placement. The children are usually performing
academically at less than 1/3 expectancy based on years in school
(excluding kindergarten) in more than one area of reading
comprehenSfon or decoding, spelling, written expression or
mathematics. Further delays in perceptual motor functioning and
}anguage.d9V910Dment, not due to English being a second language, are
considered important criteria for placement in the opportunity program
(Edmonton Public School Board Budget Manual, 1985-86).

At the time of this study, 220 children were enrolled in
elementary opportunity classes. Questionnaires were sent home with
all of the children. One hundred and thirty parents responded,
yielding a~respon§e rate of 59 percent.

Key Informant Respondents.

The key informants sUrveyed in this 5tudy included aill
principals of schools wi;h'elementary opportunity classrooms and all
elementary opportunity classroom teachers. A total of thirty-one
questionnaires weré distributed to 9 principals and 7?2 teachers.

- Twenty one key informants résponded to the questionnzire, yielding a
response rate of 68%.

o Procedure.

The principal of each school with an elementary opportunity

class was contacted, once research approval was granted from the EPSB,
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to confirm willingness to participate in the study, first by
telephone, followed by an explanatory leYter. Packages of materials
for distribution to pa;ents were then delivered to the opportunity
classroom teachers, with a written outline of distribution procedures.
In most cases, it was possible to meet and briefly discuss the
purposes of the research with teachers. At this time, key informant
questionnaires were distributed with a stampéd, sel f-addressed return
envelope.

Further contact with the schools consisted of telephone
éontact with the principals to remind teachers of the two additional
materials distribution dates. Three weeks following the final
distribq{jon of materials, each school was contacted by telephone in
order to fhank the principals and teachers for their participation and
cooperation. The telephone contacts also served to remind key
informants to complete and return tﬁeir questionnaires.

| Each person in the parent population was sent, through
their ;hijd's school, a parent questionnaire with an explanatory
lettef and a stamped, self addressed return envelope. Approximately
one week following the original distribution, reminder thank-you cards
were sent to each potential respondent. Approximately two weeks
later, a second copy of the questionnaire, with an explanatory letter
and a stamped, self—éddressed return envelope was sent to each parent
in the population. Both parent and key informant respondents were
asked to place their name and address on the outside of the return

-

envelope if they wished a copy of the resulvs of the study.
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This procedure of distr1bution.1s a modification of the
mail survey method described by Dillman (1978). Both D{HIman and the
developers of the questionnaire recommend a follow-up procedure in
order to‘e1iminate non-response to any items. Due to the limitations
imposed on contact with the parent population, this was not possible.
Thus any questionnaire which was at a minimum of 60 percent completed

was_ included for analysis.

Instrumentation

Parent Questionnaire.

The research instrument, or questionnaire, used in the
survey of parents was developed by Robert Strom. The Parental
Strengths and Needs I!nventory (PSNI) was developed in Scottsdale,
Arizona following a survey of paﬁi‘al needs and strengths involving
2893 respondents representing @

K

were parents, 700 were teachers

chool grade level, of whom 1286

JR

;07 were children (Strom, 1985;
Strom & Cooledge, 1985). An open-ended instrument, encouraging
multiple responses, asking six questions which parallel the major
headings of the six subsets in the PSNI, was administered to each sub
group in the sample. The closed-ended form used in this study was
developed from the results of the Scottsdale data.

The PSNI (Strom & Colledge, 1985) consists of 60 items,
divided equally into six subsets. Each subset focuses on a separate
aspect of parent development, described as follows:

1) pParent Satisfaction - aspects of parenthcod that are
satisfying;

2) Parent Success - ways in which parents successfully
perform their role;



3) Home Teaching - the scope of guidance expected of
: parents,v

- 4) Parent Difficulty - problems relating to the ob11gations .

of parenting;

5) Parent Frustration - child behaviors which upset the s
parents, _

6) Ch11drear1ng Information - things parents need to know
. to function more effectlvely.

The first three suBsets (sat1sfaction success and
“teaching) compriZe an index of parent potentia1s/strength< The
secund three subsets (difficulty, frustration, and childrearing
information) cpnprise an index of parent concerns/needs, dhile the
PSNI is one 1nstrument, it isatherebyJable to provide two different
measures, one a measure of strengths, and one a measdre of needs.
. The design of the instrument is such that the totallsca1e

score is not relevant. Rather, the six subset scores and the
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index scores - parent potentia1s/strengths and parent pohcerns/needs -

, . ,
are important indicators for program planning emphasis.

The individual-items which comprise each subset are c1osed4
ended questions. In each case respondents are to circle -only one of

four possible answers - always, often, seldom, or never - in response

to each statement. Scoring of the first 30 itams (that fs, the first

three subsets, or the pgtentials/strengths index) is numerical with -

the answer "always" being given a numerical value of 4 and being most

indicative of strength, and the answer "never"?being given a numericaTl

value of 1 and being indicative of need. _l». 3




:
Scoring of the ‘'second 30 items (the second three subsets,
representing the concerns/needs index) is reversed with the answer
“neyer" being given a nﬁmericéf value of 4 and being most indicative
of strength and the answer 2$1ways" giv;;”a numerical value of 1 being
most indicative of need. (See Appendix A for the item analysis for °
the entire instngment).d Concluding each subset is an open-ended item
to provide parents with the opportunity of expressing themselves on
’issues not addressed by the subset items. v
Although the PSNI is used in this study for a particular ;
purpose, its developers point out that it is an instrument which cang
be used in a number of ways and,for different#purposes. The PSNI can
be administered to individual pargq;s,and’fhé?;ﬂchi1dren (a parallel
form having been developed %6;/;hildren)-to develop an individual
| parenting pfpff1e of strengths and needs‘for self-evaluation or as &
tool for’Fami]y guidance. It can also be used to develop a focus for

o «prééfam planning for parent educdtion, through the development of &

group profile of parenting strengthé and needs. Thirdly it can be

used.as a research tool to identify similtarities and differences among .

. populations, obtaining correlations_between measurements and .
evaluating the effectiveness of interventions as a result {Strom &

Cooledge, 1985).

Validity and Reliability. _

In order to assess the validity of the PSNI, the authors
evaluated it for construct validity. Thirty graddate students in

human development were asked to match 30 randomly selected responses
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to_the open-ended form with 25 items on the closed form (Strom &
Cooledge, 1985). The degree of agreement exceeded 91 percent
indieating that the PSNI can be used to accomplish the purposes for

which it was intended.

A reliability check of the instrument was conducted with
the sample in Glendale, Arizona, yielding Alpna Coefficients of
reliability ranging from .88 to .96, indicating a high degree of

reliability.

Key Informant Questiopnaire.

The instrument or questionnaire used to survey the key
informants is the open-ended form used by'Strom (1985) to survey
teachers in Scottsdaje regarding parent strengths and needs. It
consists of seven open-ended questions and encourages multiple
responses. -The seven questions parallel the six subsets of the PSNI

lwand focus om separate aspects of parenta] development. These 1nc1ude

' parentjsatisfaction, parent suecess, home teaching, parent difficulty,

parent frustration and child rEaring information needs. The last d

[

issue 1s addressed by two questions, one of which rélates to problems
experienced -by. children that key informants perceive parents requiring
‘more 1nformation about, c‘and the other of which enqu1res of key
informants what.one thing about ch11drear1ng.they would most Tike .
parents to understand better. - B

}ﬁ% open-énded fbrm was evaluated for face validity by the

deve10pens ¢£ the 1nstrument who have 1nd1cated that the 1nstrument

n

H
L
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can be used to accomplish the purposes for which it was intended
(Strom & Cooledge, 1985). ' |

| In addition to the questions regarding parehta]
development, key informants were asked a number of questions regarding
parent education and services and programs. available for parents of
EMH children. A second source of inforﬁatioh regarding available
programs was provided by thevpﬁrght questionnaire which, in addition
to the sixfy items cbmp';_:fﬁggﬁéi?SNI, requested of parents
respecting demographic ihf§rﬁ§tfaﬁras well as information regarding
sources of support and awareness of programs and services.

Data Analysis

Analysis of the data derived from this study was relatively .

T

vg,stra1ght forward, and simple in that 1t did not involve hypothes1s
?test1ng nor the use of 1nferent1a] statist1cs Rather the research
sought to descr1be the strengths and needs of the parents of EMH
children, and through doing so, answer the research quest1ons and
pEovide thé basis for priorizing issues for progr;m planning for the
parent population.

Data derived from the parent questionnaire were coded,
recorded on scanning sheets and compdter anaTysed. A descriptive
analysis consisting of ffequencies and means for each item was
providéd; In addition a Qroup profile of parents' needs and strengths
was developed. Means, standard deviations and alpha coefficients were

obtained for each subset and for the indexes of .potentials and

\concerﬁs. The item analysis was split by child's age, 7 to 12

i
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inclusive, and the mean response,to each item, following which it was
rank ordered to determine areas of need (being mean scores of 2.5 or
below) and areas of strength (being mean scores of 3.5 or above).
Responses to the open-ended questions‘were too fey and varied to be

Y
analysed.

i“\ . Data from the open—ended key informant questionna1ri.yas
analysed in terms of content, using a thematic coding system,
deve]opé& by Strom (1985). The codé\consisted of nine major
categories and 84 mutua11y exclusive sub-categories. The responses

‘were then converted into percentage responses. The major findings pf

the data analyéis are discussed in Chapter 5.

Y
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CHAPTER 5

Results

Thi's ch9pter includes a report .of the results of the data
collection and ahalysis. The data were derived frdm tﬁe responses to
two questionnafrés,‘bnd 6f which, was administered to.pareqt; and the
other of which wﬁs administered to 5rfncipals.and teacﬁers. The first
se@tﬁon\of'thjs chapter is a description of the panehtlrespondents in .
‘té% s of demog;aphic eharacteristics. Tﬁé second section will dg;aiI
th  resé5réh ?ésurts as' they pertain to the or1gina1 research

questions.

| De§criptibn of thé Pargnt‘Respondents

| .A total of 130 barents, representing 59 percent of the
population, responded"pﬁ*thé parent questionnaire‘ 0f these
respondents,.?l“percent;identified themselves as mothers, and 15
perc§nt as fathers; 2 pércght were grandpé?ents, 5 percent did not
respond_to=the'quest{on and 7 percent indicated that their
relationship was other., Those in ‘the latter category %dentifieq

themselves as either foster parents or group home child care workers.

In or&er to hrovide-SOme insight into family structure, the parents
_ were asked to proyide information regarding marital status, number of
ch11dren'residiﬁg in the home, birth positioﬁ.o;—fhe EMH child, and
~ the chilg'é sex, age, and ethnic group mémbership.' With respect to
marital statys;:éG pefcént.of the respondents indicated that they were

married. “When the categories of separated, divorced, widowed and -

never married were combined, 36 percent of‘the respondents were
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functioning as single parents. An additional 8 percent did not

respond to the item.

The following characteristics, included in Tq?le 5.1,

described the EMH children referred to in the study.

‘Number of Children

Table 5.1

Family Characteristics of EMH Children

in the Home
%
vone' 15
two . 42
three 19
four or more 17
missing data 7
100
Age of_ Children
Age Number %
6 "10 8
i 17 13
8 28 21
.9 20 15
10 23 18
11 16 12
12 7 5
13 1 1
Missing
. Data 8 6
_.T30. 100

Child's Sex Birth Position
1 7 s
Male 56 first born 45
Female 39 second born . 27
‘third born 9

Missing Data 5

10

. fourth or later 11

miss?né data® 8
100

Ethnic Group
%
Ang]o-Hhite 67
Asian or Oriental 6
Native Indian 6
Metis 9
Black 5
Other 1
Missing data 6
| T00

The parent queétionnaire also souc~* information about the level of

education and occdpat1on of the r¢ sorcsnt. When applicable, the
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The parent questionnaire also sought information about the level of
education and occupation of the respondent. When applicable the
spouse‘ﬁ,educationa1 level aﬁd occupation was alsorequesteqy//lt
should be noted that the differences in the number of the respondents
reporting spouse's level of education and occupatioh is consistent

with the percentage of respondents indicating a single parent family

structure.
The information obtained in this regard is summarized in
Table 5.2.
Table 5.2 .
Respondent's and Spouse's Educational Levels and Occupation
Respondent's Education (N=114) : Spouse's Education (N=76)
' ‘ 130 ' 130
| k. ?
‘Less than high schoo 41 less than high school 20
completed high school 28 completed high school 15
some post secondary 22 some post secondary 23
missing data , 9 - missing data * 42
. » ) __,_;- J . . N ————
.- 400 | | 100
Respondent's Occupation (N=114) ‘ SpOUSG'S‘OCCUpat10n (N=74)
A o 130 . T30
L I |
Home makers . N 31 " Homemakers | 7
non-professional _ ' ~ non-professional
non-managerial ' 28 non-managerial ‘ 53
Professional /managerial 18 - professional/managerial 32
unemployed ‘ ‘ 11 unemp]loyed 8
missing data ' 12 '

100 - 100
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Needs and Strengths

As previously indicated, the needs and strengths of this
population of parents of EﬁH children were identified through the use
of two qﬁestionnaires. One was administered to parents and one was
administered to key informants.

Each questionnaire addressed the problem in two ways,
attempting to 1dent1fy both needs/concerns, aﬁd strengths/potentials.
The results from each instrument will be presented here first through
a discussion of the needs/concerns, and then through a discussion of
_the strengths/potentials, in each case as identified by both parents
and key informants. | .
| The needs/concerns and strengths/potentials df parents of
EMH children wére measured by sixty items on Strom's Parental Strength
and Needs Inventory (1985). The total scale was comprised of six
subsets of ten questions each, focusing on separate aspects of parent

development, as follows:

1) Parent Satisfaction - aspects of parenthood that aure
satisfying.

2) Parent Success - ways in which parents successfully perform
their role. ‘

3) Home Teaching - the scope of guidance expected of parents.

4) Parent Difficulty - problems relating to the obligations of
parenting. ,

5) Parent Frustration - child behaviors which upset parents.

6) Childrearing Information - things parents need to know to
function more effectively.
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Thus the subset scale scores provide one important
indicator of need. In addition, the developers of the inventory
suggest that two further scores, one index of potentials/strengths,
and the other, an index of concerns/needs are also possible. The
_index of potentials/strengths was arrived at by combining the subset
sca]é scores for satisfaction, success and home teaching. The index
of concerns/needs:was arrived at by combining the subset scale scores
for difficulties, frustrations and information needs.

Thus,*scores were arrived at for the resbondents;ﬂon six
subsets, and on the two indexes indicating parent
potentials/stréhgths; and parent concerns/needs. This providgd[ in
part, answers to thé'first two research questions with respect to need
1dent1f1cati66. " A

As a'pfé1iﬁinary matter the internal consistency for the
parental strengths and needs inventory is indicated in the following

two tables.



Table 5.3

53

Internal Consistency for the Parental Strengths and Needs Inventory
Adninistered to Parents of EMH Students, Edmonton, Alberta

Subset Item N

Satisfactions 10.00
Successes : 10.00
Home Teaching 10.00
Potentials 30.60
Difficul ties 10.00
Frustrations’ - 10.00
Information Needs 10.00

Concerns " 30.00

Mean

31.79
33.81
36.32
97.79
29.60
28.79
27.30

74.97

B

Tab]e 5.4

SD
4.13
3.61
3.62
16.42
5.86
3.81
6.46

24.99

- Alpha
.83

.80
.88
.91
.89
.88
.91

.94

122
125
127
116
106
106
12;

99

éases
cases
cases
cases

cases

‘cases

cases

cases

Internal Consistency for the Parental Strengths and Needs Inventory
Administered to Parents of Fourth Grade Students, Glendale, Arizona.

§g§§g£ ) [tem N
Satisfactions 10.00
Successes 10.00
Home Teaching - 10.00
Potentials | 30.00
Difficvities 10.00
'Frustrations. 10.00
Information Needs 10.00
Concerns 30.00

Mean

33.38 °

34.36
37.44

105.08

29.96
29.12
26.92
86.00

S0

13.02

3.49

.3.10

7.89
3.66

4.88
6.81
12.48

Alpha
.75

083
.89

.90
.80

.87

.92

7,92

Note: The data in Tab]é 5.4 are from "Parental Strengths and Needs
Inventory Manual" by R. Strom and N. Cooledge, 1985: unpublished manual.
Copyright 1985 by R.-Strom. Reprinted by permission.

#
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The developers of the guestionnaire indicate that a score
of 25 on any subset can serve as a point of overall different1at19n
between parental strength and parental need. The Aaximum score which
can be achieved on any subset is 40. Parents scoring above 25 would
be noted as having strength in this area, those under would be viewed
as exhibiting a need. Tabie 5.3 reveals that all scores on all subsets
are above 25 for this sample. 3

As can be seen in Table 5.3 the subsets reflecting
potentials have higher scores than those reflecting concerns.
Further, the Home Teaching subset reflect§ the area of greatest
strength for the parent sample, with parent success and pa;ent
satisfaction indicating areas of strengtﬁ, but less so than the home
teaching subset.

~ The subsets reflecting concerns also have . °s exceeding
25, Some differences are evident however. The subsc: concerned with o5
parent Information need§ has the lowest mean score followed by ,,ﬁ?ga
frustrations and difficulties. | s

A'score of 75 or higher is to be interpreted as desirable
for either parent index of potentials or concern. As can be seen from
Table 5.3 the index of concerns score is siightly lower than 75,
suggesting é relatively borderline degree of concern/needs. [t 1s
interesting to compare Table 5.3 to Table 5.4. Table 5.4 repdrts{?ata
collected by the developers of the instrument, following its use with
25 pafents of regular program fourth gradé students. When the scores

for potentials and concerns are compared, they are somewhat lower for
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parents of EMH children, indicating that they may have less positive
perceptions of parenting and more concerns that the.pdrents of the
fourth grade children, with no diagnosed educationql problems. The
higher standard deviations for the indexes:may be accounted for by the
greater heterogenity of the EMH parent sample. Caution however must
be exercised in compar1ngbthese two populations as child age is not
known for the Scottsdale population.
Question 1 - What are the expressed parent education needs of parents
of educable lentaljy handicapped children?

In order to deé1de the proper focus for the parent
curriculum, the developers of the inventory suggest that a rank order
of topics by child age level be established. After each of the items
with group mean scores at or beldw 2.5 have been identified, they
should be placed in rank order with the lowest scores on top of éhe
1ist indicating issues deserving attention in program planning.
Further, they suggest that an examination of the lists for approximate

age levels can help planners determine the best time-to introduce -

certain topics and phase out others. »
In keeping with these suggestions, the datd#wds aﬁaliiéq s

for each age group. The mean scores for each item were. ranked  g[

ordered, after ‘categorizing the group by child age, from age 7 éb 12

inclusive. Ages 6 and 13 were not included for analysis as thfs* f%"

4,4

versation of the PSNI was intended for use with parent$ of chx]dren
. ‘3 .

W

ages 7 to 12.

el




The largest number of issues and the lowest mean scores are
for ages 7, 10, 12. It should be noted that these ages are

characterized by changes in ‘school placement. Most students are 6 1/2
bl

- 7 in the fall term of the initial placement {in the opportunity e

program, age 9 1/2 - 10 in the fall term when they would be moved from
primary to junior opportunity, and age 12 is the last year in

the elementary program. Caution must be exercised in Interpreting the
issues for parents of children age 12, because of the low number (7).
Table 5.5 provides the rank order of item mean scoreé reflecting
issues of need/concerns. A full listing of the specific items in full
is found in Appendix B.

Needs/Concerns

Needs/Concerns of Parents of Children Age 7.

Parents of EMH children age seven are expressing

needs/concerns in the major categories of home-school relations,

“

family relations, social relations, guidance, goals and expectations,

communication and responsibility of child.

With respect to home and school relations,<parents are
: : £l
expressing the need for more information regarding academic

requirements and teacher expectations of the child. In addition the

ﬁ:parents express a need for strategies to help their children develop

study habits.

Conflict resolution is an area of concern for parents.
They are dissatisfied with their children's strategies for conflict

resolution.,find it frustrating and hard when siblings arque and

56
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‘j~comnun1cat1on

fez

express a need for more information in order to help their children
when they experience difficulty with peers and peer relations.

Parents are also expressing a need ‘moré about

appropriate eXpectations related to child develiERt. They are

‘;experienc1ng frustration with their .children's apparent inability to

. susta1n attentxon and with their children’s listening habits and

: memory._'As_we11, andvgossib1y related to the need for child !

"deyelopment:jnformation; is the expressed need for more information to

"ffhelp.their:chiidre071earn to accept responsibi]ity and make decisions.

k{j _f,'Tb Needs/Concerns of Parents of Children Age 8.
| Parents of EMH children age e1ght are expressing
",needs/concerns 1n three maJor categories. . These 1nc1ude the

‘ecategorles of goals and expectat1ons, reSpons1b111ty of ch11d and

s

w1th respect to goals and expectat1ons, parents are finding .

E itfdifficu]t to dec1de:on appropriate 1evels of independence to allow

‘_’cthdren;;_They.fee] that'they‘need more ihfdrmatibn in order to help

L @Mtheir'éhi1dren accebt résponSibi]ity and make decisions. With respect

“to the maJor category "of communication, parents find their chi]drenfs
1lsten1ng hab1ts upsetting..

Needs/Concerns of Parents ofs Children Age 9.

Parents of EMH ch11dren age nine are expressing
needs/concerns in three major categor1es These 1nc1ude'the major -

categor1es of gu1dance comnun1cat1on and home and school relations.

9
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In the area of guidance, parents are dissatisfied by the
way their chi]dren resolve conflicts. with respect to communication,
they are experiencing frustration with the chiidren s apparent
inabi]ity to sustain attention and remember. Further, the parents
feel that they need more information about academic requirements and
teacher expecta/}ons. | |

Needs/Concerns of Parents of Chiidren Age 10.

Parents of EMH children age 10 are expressing need/concerns
| in five‘maaor categories These include the major categories of home
and school relations, goals and expectations, responSibility of child,
ifamiiy relations, guidance and social relations. i

In the area of home- schooi relations parents are
expressing the- need for more information regarding academic '
requirements and teacher ekpectations. In terms of goals and
expectations, parents feel they need more information about
: appropriate expectations reiated to chi]d development and deveioping
self confidence~in their children Reiated perhaps to this is the

-

~need for more information witn respect to\d‘veioping a sense of

‘ responsibiiity arid deCision making in theﬁi%chiidren. _
(Confiict resolution is aiso an. area of concern for parents

fhey are dissatisfied With the way their chiidren resodwve conflict and

‘find Sibling conflict botH hard and frustrating to deal with. In |

addition, Jarents express a need for more information to help their

children when experienCing difficuities with peers_and peer relations.

59
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Needs/Concerns of Parents of Children Age 11.

Parents of EMH children age 11, are expressing

_ need/concerns in two major categories. These include the major

categories of family relations and guidance. In both categories the
need/concerns have to do with conflict reso]ution _ The parents are
dissatisfied with how their children manage conf11ct and f\nd{sib11ng
conflict a prob]em. |

Needs/Concerns of Parents of Childsen Age 12

Parents of EMH childreﬁ age 12, are expressing

needs/concerns in six major categories. These include the major
”

" categories of home and school relations, cqmmunication, goals and

+

expectations, guidance, social relations and responsibility of the

-chi]d:‘ With respect to home and‘school refations, parents are

express1ng need for more information dbout academic requirements and
teacher expectatjons and strateg1es for he1p1ng their ch11dren

develop study habits. In the area of conmunicat1on, parents are

frustrated by their ch11dren s listening habits and by their apparent

short attention spans and memory. They are also frustrated by how the

'Y

children accept responsibility and make decisions. Perhaps related
to this, is that parents are both findihg it hard to accept the way}

their children act related to age, and their fee11ng that they neeq to

know more about appropriate expectat10ns re]ated to child deve]opment,

kY

and difficulty 1n dec1d1ng on appropr1age 1eve1s of independence to
a11ow children. They a]so feel that ;ﬁby need more 1nformat10n about

developing se1f—conf1dence in their ch11dren.
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With respect to the major gatégory of guidance, bérents are
finding it hard and need more information about making and keeping
fair rules for their children. In addition they are dissatisfied by
the way in which their children resolve conflict. In the area of
social relations, parents feel they need more information in order to
help their children with peér relations and problems with peers.

The needs/concerns of parents of children age 7-12

inclusive are summarized on Table 5.6.
Table 5.6

Areas of Parental Concern/Need
ldentified by Parent Respondents
R ~ _Rank Ordered by Child Age

7 8 9 10 11 12

managing conflict : : 1 1 7 1 6
:devqgoping responsibility | ‘5 3 - 4 9
teacher expectations . 6 o 3 3 13
'expeétations re: child | 2 5 4. .
Hscéning habits . 4 1 | 1
attgniion énd ﬁéﬁbry , 8 | 2 312
‘sibling relations P 3,10 6,9 2
peer relatfons 7. s+ n
" devéioping study habits 9 , 2 2
devéfbping self=confidence | 1 5
indépendence re: child = 2 8
accé;ting how child écts o L o S

making and keeping fair rules _ o . . 1,10




A fairly consistent need/concern for 511 parents is in the
major category of guidance, more specifically managing conflict.
Parents of children of every age, except age'8, indicate
dissatisfaction with how their children handﬁe arguments., Sibling
conflict is also a recurring need/concern for parents. A second
theme, which is a recnrrent issue for parents, is fn the major

category of responsibility of the child. More specifically parente of

children ages‘7, 8 & 9 are expressing a need for more information in
order to more effectively help their childnen eccept responsibility
and make decisions; parents of children age‘12 indicate that they are
frustrated by how their children accept responsibility and make
decisions. Related to this 1§ a tnird theme, 1in the major cateéory'of
goals and expectations, more specifica]ly‘issues related to chi]dA
development and appropriate parental expectat1ons with respect to
child behavior and autonomy. Parents are also expressing a recurr1ng
area of need/concefn'in tﬁé major category of communication, more
specifically with children's apparent inability to‘sustafn attention:
‘and remember and 1istening habits. A fifth theme of need and concern
which recurs is in théfmajor category of home and school relations .
Parents are express1ng the need to know more about teacher
expectations and -academic requ1rements, and parents of both 7 and 12
year olds express a need to know more about effective strategies to
develog study habits. A final recurring theme of parent need/concern_'

is in the major category of social relations. Parents are expreﬁsing
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a need to know how to more effectively help their childrep when they
experience'difficuity with peers and peer relations. B
In addition to the recurring themes of parent '
need/concgﬁéy it 1s important to note that parents of chi]dren ages
7, 10 and ‘12 are expressing more areas of need/concern than parents of
ﬂgchi]dren ofnother ages. These ages mark transition points for EMH
children in terms of school placement.
Question 2 - What are.the expressed strengths of parents.of‘Edpcable
Menta11y Handicapped Children?
~ Parents were quite cons1stent across children's ages in the -

strengths/potentials that they identified themselves as having Thus,
in the discussion ofgparents strengths/potentfa%s——the-focus*vﬁﬂﬂ
first be on the strengths identified by all parents and then
d1fferences in strengths/potentials for parents of children of
different ages will be presented Tab]e 5.7 provides the rank order
. of 1tem'mean scores ref]eqting areas of strength/potentia]. A Visting
of the specific items in full is found in Appendfx Q. |

\ All parents 1dent1fied strengths/potent1a1s‘in the major
categeres of family re]ations, social re]a%:ons, communication,
responsibi]ity of chi\d and morals and ethics o With respect to famwly. :
relations‘—all of the parents, regardless of the age of their
children, 1nd1cated that they found caring for the1r chi]dren
satisfying, and fe1t that they were successfu] in this aSpect of

: parenting Parents of children ages ‘7, 8, 10, 11 reported as a

strength/potent1a1 enJo g being with their ch11dren, parents of
. ﬁ + )




64

UOIIe)SIIeS - 3PS

Sujyd>ed) JwoN - . IW
Ayno1gg10 - 300
ETSTEU TN
6 € IM . ondN
6°¢c 9 IM

Y € M 6€ 2 IH ,_A 6t 8 1N
vz oMo 6°¢ 8 IS , : _ v 8¢ £ W' 6c 9 1M . 6t 8 1IN
6°¢ 6 IN 8¢ 8 IH . g e 9 M Be 1 I 6t 9 M
6 8 I g v M : ,, (e 8 s 8°€ 8 1°S 6t € M
a.n. S ‘; g'¢ 1 o0 , ) L't S 1H .‘~..m 4 1K 8°¢ 1] iH
6c 1 IH o6 M Corezom L€ € 1IN o8t 2 M
6'¢c 1 905 e 1 M ISR AL ' e v ons gt 1 M
6 8 ﬂﬂw. - L€ ¥ 4310 . .m.m. 9 1H . 9°t ¥ 3310 : 9°'¢t 6 1H 8t 6 1eS
‘€ 0l IN . L reogoaes < 9°g g s 9'¢ § M 't 6 W
€ ¢ M Lt 6 1°S L'f 6 W 9°¢ 1 oans 9'¢ 1 NS Le ar.u.,w
[ 9 I 9E S W e oE M - st 6 M 9'¢ 4 I 9'¢ v ong
L€ v LM 9°¢ ¥ N R s 1 W 9'¢ 6 19S _ 9'¢ 9 aes
RIREL 9t 9 ans 9t 6 19§ s'¢ § ons N T T X T
e v ons 9f £ S¢S 1N . S'E 8 M §°c 8 Ing 9°¢ @ ong
9'¢ § Ons s€ S Lz S v ong St v M RS St ¥ 410
9'¢ £ s S 9 s St 8 W s'¢ 9 oM G 1 3es . st 1 oS
FIRER]] 11 v ., 0ol oV . E TR g v R ]

© SIVILNILOJ/SHIONIYLS INILIIT43Y SIY0IS NVIH WILI 40 43CY0 ANVY

(7§ 919¢e) .



65

children age 12, indicated they they felt they were successful in
finding time to be with their children. | |

In the major category of social relations, all of the
parents, regardless of the age of the child, identified as an |
1mportant task of parenting, developing socia1\sk111s and enpathy far
others in children. _

With respect to cdmmun1cat19n, all of the parents
1dent1fded as‘an 1mportant task of parenting, heiping the child
develop listening skills and the ability to follow directions. 1In
addition parents of chi]dren ages 7 and 11 1nd1cated that they enJoyed
| discussing feelings and ideas with their children. '

In the major category‘of responsibility of child, all of
the parenté 1dent1f1ed as an 1mportant task of parenting, developing
respect for the rights and property of others. Nith‘respect to the
maJor category of morals and ethics. deve10p1ng a sense of right and
wrong in their children was 1dentifaed as an 1mportant task of
parenting.

\,Hith:respect fn-the major-categoryiof home-school relations
"all parents, which the exception‘of“parents of children age 10, felt
that they:were'SUCcessfullin establishing and maintaining.positive‘

doo

-~ relations with their ch11dren teachers. As well, with the L

| . exception of parents of ch11dren age 10, parents of ch11dren of all

other ages-identified motivating-the ch11d for academic success~and |

-reinforcement of academic skills as 1mportant tasks of parent1ng

»

"f@ X
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In the maJor category of goals and expectations, only
parents of children age 10 did not identify as an important task of

parenting, fostering the growth of self-confidence tn their children.

- As well, parents of children ages 7, 8, 9, and 12 but not 10 and 11

indicated. that they felt they were successfui in developing habits in’
their chiidren which were congruent with good health,

with respect to the major category of guidance, parents of
children ages 9 and 11 felt that they were successful at making and
keeping fair rules for their children. Parents of chiidren age 12

identified the deVeiopment of. appropriate strategies for conflict.

resoiution as an 1mportant task of parenting

Within the major category of Leisure, aliowing children to

enjo& free time was indicated by parents as an area of strength.

. Parents of children ages 9, 11 and 12 indicated that they felt they

were good at and successful in allowing their children to enjoy free

‘time.

As indicated by the index of potentials score, and by the

rank ordering oi strengths/potentiais items with mean scores of 3.5

" and over, of this population of parents has a posttive perception of

the parental roie They identify strongly with the tasks.of'parenting
measured on by the home-teaching subset, particularly in the areas of

social reiations, morais and ethics, responsibiiity of child,

e
,communication, and home schooi re]ations The areas of

strengths/potentials identified by parents of children ages 7- 12 .

_inclusivg are summarized on Table 5.8



Tabtle 5;8

Areas of Parental Strength/Potential
Identified by Parent Respondents
- Rank Ordered by Child Age

67

7 8 9 10 11 i2

caring for children - 19,10,14 4,7 3,6,7 |1 2,8 4,6,10 8,14 T’
helping wi th homework o 6 3 1| 9 6
respecting others | 3 6 B I 1 1
ge;:l:ging sense OfrighF . ) ) - ] ’ 1
L:::::ggsm m”m_'mg ] s 9 4 3 | 13 5
teaching social skills | 5.8 5.8 | 65,00 5,7 | 3.8 2,3
parent-teacher relations 15 10 9 | 7 7
:‘gﬁ::m:gtmdmc ’ 1 L,Is 13- \ 5 4
enjoying family companionship 7 12 4 12 16
developing healthy habits ‘23 14 8 11 13
encouraging 1eisuré activities ' 12 17 15
making and keeping fair rules | 15 15

. hanaging conflict 9
discussing feering and {deas 11 18

- developing self-confidence 12 | 13 - 14 14 12
bdévelqping responsibility 11 | 16 10
proud of academic success o 16




Question 3 - How do the expressed needs of parents of EMH children
compare with the needs of the population as identified by
key 1nfprmants? |

This sectidn will describe the needs of parents of EMH
children as perceived by key informants. The combarison‘of the needs
as exprgssed bj parents and the needs 1dent1ffed by‘key informants

will be discussed in Chapter 6.

Parent Needs/Concerns & Strengths/Potentials Identified by Key

Informants |

The needs and strengths of parents of EMH children were
also identified by key informants on a questionnaire. The key
informant respondents inc]uded prihciba]s of schools with elementary
gpportunity classrooms and elementary obportunity classroom teachers.
Open-ended questions correspdnded with the sﬁbsets on the parent

questionnaire, with -the eXception of parent information needs. This.

issue was addressed by two.questions, one regarding parent information

needs and a seéond,asking which one thing about childrearing key
informants would most 11ké parents to understand better.

Parent Needs/Concerns.

Key informants' perceptions of parents' nee ‘concerns fell
into 5 major categories. When priorized by frequency of response .
these were:lguiQance, goals'and expectations, home-school relations,

social relations and résponsibility of child.

68
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With respect to the major category of guidance, iéy;”,l

{nformants indicated that they perceive parenté as hqving k'?_%
needs/concerns in dealing with their children's behavior and | s
d1sc1b11ne. It is seen as a source of frustration and difficulty for . “wéﬁ
the parents, and as well, an area in which parents need to de&?]op )
both knowledge and understanding. ' | o

' Goals and expectations {s a second major category of
needs/cbncerns perceived by key informants. More specifically, that
parents afg upset by and have difficulty accepting theif children's
handicap. ?urther, key informants indicate that.parents need more
. information about and an understanding of child developmeﬁt 1n.9rder
to accept the child as he/she is. ' |

A third'category of‘barent needs/concerhs indicated by key

informant responses was in the‘area of home-school relations. Parent
needs/congefns fell into two subcatégories. Key informants indic;ted
that parents are upset by special education placement, feel that they
need more information aboutlpJacement and academic requirements and
would 11ké the pafents to'deve1op a bettervunderstanding of the
purpose of special education placement. Second, gey informants
perceived parents as having difficulty in taking pride in their
children's academic achiévement and as well in reinforcing academic
skills. In addition, keyAinfonmants Qou1d 1ike parents . to develop an
understanding of howlio motivate their children.

Social relations is a fourth category of parent

needs/concerns perceived by key informants. More specifically, key



1nformants feel that parents need more information in oﬂ!er to be more
effective in helping their children develop and maintain peer
,fe]ationships and empathy. tﬁ%h . }

| The fifth category of parent need/concerns identified by
key infonnants is rg&ponsibi]ity of the child. More specifically, key
informants would 1ike parenfs to develop a better understanding of
strategies for dereloping a source of respoﬁsibility in the ch#id +for

hehavior and decisions.

a Parent Strengths/Potentials.

Parent strengths/potentials-identified by key 1nform£nt$
fell into 3 major categories. When priorized by frequency of-response

these are: home-school relations, family relations and gOaTs and

Y
o

expectations.

| 'Hith“regpeCt to the area of home-school relations, key
, P
jf1nformants perce1ved parents as experiencing satisfaction and being

‘-rgood at takfng pride in their ch1]dren s academic achievements. In

1'add1t1on,?parents were seen as der1v1ng satisfaction from and some
"s&gceSstn' mainta1n1ng positive relat1ons with the school.

' A second maJor category of parent strength/potent1a1

: perdexVed by key informants was in the area of fam11y relations,

Parents were. frequently perceived by key informants as good at

i

pr0v1d1ng care for their children.

o ' f, Goals and expectat10n5 was. the third category {dentified as

T
;

an ared of parent strength/potent1a1. Key informants perceived

-
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~ environment.

)

paﬁénts as successf] in acceptingxtﬁé: thdergnTas they are and~1b o

developing habits congruent with health. | |
‘TWO major caiégbries were fdentified‘by'kéy 1hfo}m§nt$,ési"lu

1hpor§ant tasks og,pqrenfing.( Sociélﬁre1afibns, more épéﬁiff;a}]j;_7  |
1hefp1ng»ch11drén develop social skilis, peer¥re]atidnsbénaaaﬁ;éﬁpstﬁy -
f&r éthefs, were considered areas of child ]éarniﬁgkthatﬁéhohfdlhéfthef
.responsibinty of par?hts,tp tgach,, In addfxion’motivatihglcﬁifqren' ‘
for academic sucéess and enhancing academic learning throughiﬁeading»

to the children, prov?di;gbenrichiﬁg éxpénieﬁces ahd,he1pj%9.ﬁith
homewbrk‘were cohside;ea bylkey informénté to be_parént$1;‘ _ ':

responsibilities.

s -,.k
>

Finally, 28 peréent dffthélrespohdihg key'inforhanfs
indicated that'the.parents demOnsxrdted,;in'the1r~v1ew, no areas of
success or satisfaction, or were unab1é~to name any areas of success

noted that “the

Y

orysasigfaction for parents. (However, it should be
gsngraﬁ“contexg'in'hhich'barents and teachers.interact may not bé\Bnef

~

conducive to parental disclosure of areas of satisfaction Qf,sdtcess.f

\”Rathef,;thé‘COntent;of 1ntéréctiqns'may be related'p;imérily 't0 issues
_‘A v_~ «\-{ " ] ) . ) -_. - Q 3 p .‘ -.. . »
2f concern_and problems. that the child is expgrjgncfng in the academic

L3

R - :

—

e As can be séen from the preceding discussion of pareit

need/ébhcgrns.éhd-strengths/potentfals a&tperceived‘by key 1nformanp§;‘§='

;somejisédeg overlap in both areas. 'The issues identified bath as ',

/, . - - o I : Lo -t .
strengths/potentials and needs/concerns include: motivating children, -

reinforcing academic learning, taking pride in academic .

(S .

-
- LY
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* most oftep cited fdl]owed by, courses offered to - parents at ‘the

" Education Center.

accomp1ishments, and helping chi]dren develop and maintain peer
re]ations and empathy for others.,
Init1a11y this may be 1nterpreted as contradictory.

However, one can a1so conc]ude that. these are viewed as areas of high

priority by key 1nformants. Further that key 1nformants are

acknowledg1ng that ‘these are very difficult issues for parents. While

some parents are achiev1ng a degree of success, 1n order to cont1nue

do1ng so and indeed to increase effectiveness, parents wou]d ben;F(,c‘l

.9~/ .
from additional .information and skill development. . Gﬁhm B

'Awareness of Programs and Serv1ces

In add1t]on to the three duest1ons whwch provided the focus

for thIS study, one further obgect1ve was addressed This obJeetive

‘ was toudeterm1ne'wh1ch programs ‘and serv1ces for parents of EMH

_c'th11drenawere,parents and key informants aware of, and which did they

make use of.
PR A ;“'i“ !

‘,i? ‘@'ﬁ:&“ o . a.;w.. SR o @

Pareq}s were a]so%asked a.number of questions regarding
A

‘parent education - and‘sourceslof support or help that they have access

to when they haVe concerns about parentlng With respect to parent
educat1on programs, 25 perGEnt of the parents reported hav1ng attended

a parent education programv Community Behav1ora1 Services was the
'é1enrose School Hosp1ta1 -Social Service& and the Fam11y Life h

@ M N
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Thirty four percent of the parents indicated that they were

aware of programs and serviCes for parents A variety of sources for

programs and services were cited These are summarized be]ow.

‘ “Table 5.9
. Programs and oerv1ces for Parents ”
Identified by Parent Respondents

Number of  N=19 (multiple responses)

Mentions
Community ervices 4
Social Services 5
Gateway N 7 4
Family Life Educgtion Center _ &
Psychologists B 3
Handieapped Children's Services 1 2, Q-
Edmonton Association for Children
& Adults with learning disabilities 3
PIPE | |
_Canadian Mental Health Association - 1
Univensity of A]berta/Granf McEwan 1

Fifteen bercent of the parents indicated that they befbnged

- ) ) ,
to parent groups or organizations. However, only 1l respondents named

them. Those identified iricTuded the Edmonton Association for Children

and Adults with Learning Disabilities, Gateway and!Cdmmunity

"
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Behavioural Serv1ces parent support group. One parent indicated that'
a parents ‘group was being formed at the school.
AThefsources of information and support related to |
cnildrearing concernS'which were mentioned by parents in their
responses to the question "When you have concerns or quest1ons about

parenting, where do you go for he\p" are summarized below:

Table 5.10
" Sources of Support as Reported by Parents

(multiple responses possible)

, 3
Relatives | €jf 3 . “Books” . 27 °
Friends ' o Magazines | 18
Teacher . Mmﬂjé( Television A 19

R —

-P:&l}c*ﬂeel%h’ﬂhrsei/ 1 Mo Where 10,
Ddctor 42 " Other ﬁl}y‘ . 21
: , _ & .

Those respondentslthat indicated "other" were requested to Tist the

other seurces of support. These are.summarized below.
| Table 5.11
Addi tional éourees of Support Reported by Parents
| Number of Mentions

Parenting Course
Psych/Counsellor
, ' Community Behavioral Servwceq
A Edmonton School for Autism
-y Social Worker
+ Bible/Pastor

N = e = W N



Key Informants.

Kej informants were asked a number of.questions with
respect to parent education programs. Forty-two percent felt that
parents-Wou]d participate in a no charge parent education'program, if
topics of 1nterest to them were covered Forty?three percent
felt that some wouid participate, 5 percent indicated that they didn't
feel parents would participate and 10 percent didn't know.

Comments 1ndicated that factors’ such a¢ location, avaiiabliity of
child care,. timing of such a program and iggents limited time may be

1mportant.

¢ Hith respect to program methods, key informants indicated
3 : l
‘that small discussioﬁg@roups were favoured with guest lectures, audio-

53 !

‘i

visual presentations and. F41e playing techniques being useful @

supplementary techniques. Home visits, pre&ading one to one support
and instruction were aTso-suggested, Ah approach invoLv1ng both

. g 33“3
parents and children together won some support. v o
. 3

¥

When asked about teacher involvement in parent education;

key informants viewed their role as a source of information about

referral to services for parents. Some howéver felt that it would be

. appropriate for teachers to act as advisors and resource personnel to

program p]anners in both planning and delivering programs. Teachers,
counseilors and psychoiogists were considered to be'the best choices

for providing parent education

In addition thﬁs study was concerned with awareness of and
referral to services by key_informants. Sixty—two percent of .the key

X
N

¢
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. responses to this question. ¥

informants were not aware of any programs or sﬁrvices for parents of

EMH students. Twenty-four percent were aware of Community Behavioural

Services, Edmonton Public School Board Crisis Center was mentioned, as
well as Socia¥ Services Seventy -six percent of the key informants
.1ndicated that, when approached by parents regarding difficulties in.
parenting they referred thegnto others. Fifty two percent referred
parents to school eounse1lors, school system psychologists or social

workers . Thirty-three percent referred parents ;0,33c1ar

vices,

Community Health £ " The. University of Alberta anglf; ) f;e also

‘mentioned% =
Key informants mi ; Wave a greater awareness of
programs and services avaft Uf Jpare ts than is indicated by ‘their

: er1ous 11m1tation of the question was
b3

"th%t it focused on programs and services specifically for parentswof

EMH children, rather than on genéral parent programs and services.

Suninarz o | #n

The parent respondents in thissstudy expressed '

needs/concerns which could be addgéssed'by parent education -

prograﬁming While some issues of need/concern are apparent for

panantshﬁzgchildren of.all ages,. other 1ssues dec11ne and emerge

L depending upon the age of the chi]dren It is interesting to note

that parents of children ages 7, 10, and 12 expressed more areas of
_need/concern than paren&s of children of other ages These ages mark

transition poi for EMH chi]dren with respect to’ schoo] placement

)
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' “ , A L :
The parent respondents were quite consistent across children’s ages in

- the strength/potentials that they identified themselves as having. “;q‘_

While some issues are indicated by parents as both areas of
nea@/concerns and strength/potential this may well be. as a result of
the parents' awareness of the 1mportance and diff1cu1ty of dealing

with these particular 1ssues. . - - ‘{g

Information regard%pg parents' needs/concerns and -
strengths/potentials derived from the key fnformant responses was ”

largely confirmed of the {ssues indicated by the parent.respbndents.

" However, an impgrtant area of difference is with respect to' the

~ parents' acceptante of -the child. Key ; fdrmants indicate that this
. is an area of need/concern for parents while parents express a ‘ ‘_

A

- recurring need for more information regarding @pprqpriate expectations

for their children. Only parents of gp11dfen aged 12 indicate they -

o

are exper1enmg'diff1cu1ty in accepting how the chﬂ%ts.
In the end result, then, it would appear thal there are

?

'areas which cou1d be addressed by parent. education programming, e1ther

& “

~to assist in expressed needs/concerns or to\enhance pérformance in

areas which are: identified as being important’ and difficu@ﬂ& even if (

the parents d%‘not see themselves as performing these. tasks

inadequately at this;a;age o ' -
. o .

]



CHAPTER.G
6,/v o ‘ Discussion
| This chapter will include a brief discussion of the f
re]evance and 1mportance of need 1dentif1cation and assessment in the
: program p1ann1ng process In addition the resu]ts are discussed with
particu]ar emphasis on the. p;ogram p]anning 1mp11cat1ons and

priorities evident from these - results

Need Identification/Assessment and Program Plann1ng
;%*
i 2

.%gﬁf Wi%hout need 1dent1f1cation and' assessment, program
planning is based on the 1ntu1t1on of planners while these
intuitions and perceptions of need may be accugate, the huﬁan service*
area is rift with well p]annediipd developed programs that have fa11ed
because they did not address .the real educational needs of the target

_ population. By identifying the "situation specific" needs of the

» target pod‘.pt1on programs can be made more relevant and poss1b1y
more efTective

Most authors agree that . comprehensive understanding of
the needs of the selected,popu1at1oh is achieved through multiple
approaches. In this study, information was sought about strengths and‘ <

‘"needs from the parents, from educators w1th ongoing contaat with the

parents (both discussed in Chapter 5) and[?rom the literature

. }'(giscussed in Chapter 3).

In passing, it is important to note at this juncture that

whi1e the parents have been asked to express their feelings about

o

theiF needs and strengths, the§ have done so within a framework

78. ' {
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imposed by the items on the questionnaTre. This fs not the same as

having parents simply state needs. Rather, the framework has been

\

imposed from outside. |
In effect this means that the methodological approach 1n.
this study has focused od “outsider's" perspectives of parental role
function1ng The contefﬁ (being the questionnaires) and the ru]es by
which pacpnts and e ‘ducﬁtors were to operate in that context were

&,
_ established by the study (Sigafoos & Reiss, 1985).” It is entirely
possib1e-that iven a different context and set. of ru1es, differapt

' — 1nformat70n ﬂsufdiemerge Thus the importance is estab]ished for a
YN Fe I ~
: c\ear'definition of what’ 1s meant by need and need identification 1n

the stdﬁf% and in addition, of collecting data from multiple sources.
Nhen ddﬁrg‘ent sources prov1de similar 1nformat1on regarding parent >

'needs,vthe credibility of the 1nformation is strengthened Further,

when néed and need identification and assessment are c1ear1y defined,.

¢' (&

“the boﬁndaries of the research become mbre clearly de?1neated

b
PR 4 P‘
- 1 ~ i

.2:1‘“ﬁ«; L For purposes of progra:/plann1ng it is genera11y accepted

1giracf?§§ fb work from strengths to address needs. The focus' of the
%

‘need #dentificetion and assessment and of this chapter have been
consistent with this approach |

e S ““Need" was defined in the study as a gap Qetween what is
nou and what would be desirable id terms of proficiency, performance
or s(tuation (Price, 1982) This definition was purposely chosen as

it has the advantage of not approaching need as a deficit,vdeficiency,
+ N i . s

|
!
|
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or lack of skil1l, but rather of approaching need from the focus of
identifying areas for pofential ch;nge and growth.

| Similarly, the definition of need identification and
assessment which guided this study a]se struck a posit1ve stance, in
that equal importance was given for the purpose of the identification
,‘af need to prevent or remediate prob]ems, or enhance some aspect of
the population s lives, Th1s is congruent with family 1ife education
which is an area of -adult education both preventat1vexgnd enr1ch1ng in

philosophy.

Discussion of Results

Some of the results stand out as particularly relevant from

'agprogram planning perspeative. These are:

13 Parents identify strongly with the parental role and tasks
. aof parenttng.

2) Parents express a strong interest in the education of their
: children. '

This section will include a discussion of each of these kej
findings. Results were cousidered to be particu]ar]y relevant for | -
progrem planning purposes when support for them was found from _
multiple sources'bf 1nfo}mation: parents, educators end the -
11£erature, qsgafding parent needs. . |

“ Immediately apparent from a review of the results of this
study is that this population of parents has a gegerél]y positive
percepFion of parentingfv They have a strong identification with

parenting tasks, feel successful accomplishing them, and derive

satisfaction from them. While needs become apparent, in particular
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important source of s}tisfaction Fbﬁiparents'was7their c%i]dﬁens' | ¢

81

when‘items are rank ordered by chi1d'§ age, the'pafents"index of
concern score indicated that they were not overwhe]ﬁed by needs. In
other words, they are not finding the experience of parenf“qod more
negative than positive. It would appeér that wh11e‘they are
experieﬁcing some frustration and finding some things difficult, they
are not so ajséouraged by ﬁhis to givé up. In fact expressing a need
for mofe information fo help them funcfion more effectively may be a )
pqsit1ve:factor'1n itself. |

The respondents in this study indicated that their | ’

childrens. education was an area of high prior[}y for them. More

. §b§c1f1ca]1y“they 1dqu1f1ed as important tasks of barenting, _
.\motivating'thej?achfldfen for academic achieveme?; and reinforcing

_ academic learning. Educators also indicated that these are important

tasks of parenting but were more ambivalent t the parents on
their relative success. While educators agree arents that an

‘academid’ﬁch{eyemént, some indicated that they felt parents wére not = &w... o

effective in motivating children for learning nor in enhancing
. 3 .
academic learning. It is important also to note that the parent

respondents'have expressed uncertainty about teacher expectations for

~their children. . : | . g

Further, many parents of children at all ages within the

study 1nd1caigd that pafent/téacher relationships‘was an area of ~

—

success or.Strength for them.*- While educators felt parents derived



satisfaction from positive pakent/teachet relationships, fewer of them
felt that the parents actually succeeded. h\\‘\\\u

The 1iterature stresses the importance of a good
parent/professional relationship resu\ting in a team approdch to
educational intervention for children. Following an in-depth survey
of the effects of a variety of intervention programs, some with and
some without parent involvement, Q{onfenbrenner (1974, cited in ?1ne,
1980, P. 204) concluded: S Y
B "The evidence indicates thdt the family is the most
effective and economical system for fgstering and sustaining the
development of the child. The evidence indicates further that the
involvement of the child's family as an active participant is critical
to the success of any intervention program. Without such family
involvement, any effects of intervention, at least in the cognitive

sphere, are likely to be ephemeral, to appear to erode rapidly once
the program ends. In contrast the involvement of the parents as
partners in the enterprise provides an ongoing system which can
reinforce the effects of the program while it is in operation and help
sustain them after the program ends.”

The potential benefit of parental involvement both to the
child and the educational intervention or program itself is well
supported in the literature. Further, the literature (Fine, 1980,

‘Lillie, 1981, Turnbull & Strickland, 1981) indicates that it {s

-

incuﬁbent upon special educators to assure that parents become
fnvolved in a meaniagfu1 way in their child's educatioﬁ%l program.

In thé United States, this parent involvement is mandated
by law. In Canada, more parti!ﬁlarly in Edmonton, parent involvement
in child education is a voluntary relationship with the educatigna]

system. Thus, educators are not required to involve parents in the

developmént of educational programs for children. Howevér,nthg

Y T
. T B s
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educator respondents in this study expressed the view that-increased

: parental involvement in children's education 1s 1mportant

The differing views of parents and educators ‘with respect
toibarént/teacher relationships, parent's success in motivating
children and. enhancing academic learning, and as well, the pa%ent's

expressed need for more information with respect to teacher

expectations, is an indication of an area of high priority for both W

ﬁ‘
parents and educators in need of strengthening. Parents and educators

cannot work effectively as a team to enhance the growth and i
dévé\dpmdnt of children if both do not understand the context and

géa]s'of the other. Another similar aspect of the problem is

‘discussed later in this chapter under the heading of Generic Needs.

While it is perhaps incumbent upon special educators to
1nVo1v§;;arents in a meaningful way in their children's ‘educational
prograﬁ, how is this to be achieved by téachers? The emphasis in
teacher education prograﬁs is on teachinQ*chi]dren, not working with
ﬁarénts, EQuéators are not systematically irained in strategies to

.\".
work with parents. .As well, traditionally, teacher contacts with

/ :
parents are often in the area of needs/concerns, when there is a

problem or deficiehcy in the child's conduct or performance. .

Age Differences

The data indicated that there were some differences in the
parents' perception of need based upon the age of the child.® One

could label these age s$¥c1f1c needs Three critich1 child ages can
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be' identified, being'éges ?, 10 and.12. In addition, howeVér{ common
A o
needs cut across all age leveds. "Onecould term these generic needs.

Generic Needs ' I ' -

Certain needs wefe expressédby parents of children of all

ages. Tnese might be described as "generic parent needs" or those
general needs.of?parents which cut across gge differences in children.
In ;o saying however, it must be noted that the content of these needs
are not identical for parents of children of all ages, even if
described in thgﬁsame‘tenms. For example, a concern expressed by a
parent with respéct to the appropriate degree of reSponsibiiity for a
7 yea} old i1s not identical to the same concern expressed with reSpecf
to a 12 year old. Different approaches may be called for to meet tha£ %Il
need. However, from the perspéctive of program planning in parent
education, it does mean ,that topics that appeaf for each age level ’
could "be introduced incrementally, building on prev}ous learnings"
(Strom, 1985 p. 166).
| ‘ Further, the literature indicates that adjustment to a
child with a handicap may be-an ongoing process and that there may be
. { needlfor recurrent counselling Sr programming for parents of EMH
children. The results of this study support these concepts through
the identification of geheric needs.

\ One generic need oq‘;onceknlidentified was in the area of
expectqtions, which hés a dua}‘asbeét.( One aspect is related to

parents’ expectations for their children or with respect to their

children, and the other is related to'the parents’ need to know more

et . . .-t
T T L g :
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about*the“teachers' expectations both of the children and of the
;g parents themselves |
| An area of needlconcern identified by parents was the
| formation of appropriate expectations with_respect to child behayiorv
" and with respect tp'apprupriate,degrées and areas of child
responsibiliyy and independence. Such areas as the child's abilitypto
\manage conf]ict appropriate]y, and the development of the chiid s

S

academic: skiiis, including 1istening habits, attention span, and

¥

;e\_memory, were-frequently identified. Parents_consistently expressed a

- need for more information to help their children accept

1

B responsibi]ity, make decisions, and achieve academica]iy ‘Educators

expressed the view that parents do not accept their children as they
are, and reitterated the need for more parental information to assist
parents in forming appropriate expectations.

w The-coroi]ary of this, and the'ether_portion of the dual
nature of expectations, s the need identified by parents for more
information related to the teacher's expectation of their children.

\ it is an area of need also identified in the 1iterature
It is not surprising that parents indicated a need fér
information to help them form appropriate e;pectations of and for
their children. Indeed, judging from the literature on Rarents of
handicapped children, this is_a predictable need for parents’of EMH |
vcnildren. With the diagnosis of handicap, parenté are confronted with

a known child but in a new framework with unknown parameters. EMH is

85

- Educators identified this as a need as we]], and as mentioned eariier
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an ambiguous handicap,-and \imtations of the. chiid cannot always be
‘clearly defined."Forther;'parents may naVe many misconceptions |
regarding mentai‘handicap wnich need to be dispeiled in order to
facilitate the development of appropriate expectations.,-. '

Schoo! entry of the oldest child is a criticai role
transition event for the family requiring roie making on the part of

the children and parents. It is important to note that 45 percent of

-

T - o .
_the children referred to in the study are eldest children. For

. families of EMH children school entry does not occur in a normative

fashion. It is most often at this point, that diagnosis of EMH,

s

occurs, and special class p]acement is recommended. The iiterature

_identifies both diagnosis of EMH and sBecia1 class placement as

predictable potential crises for parents. With diagnosis of handicap

and special class piacement the future, both for the child and his/her

’ education may not seem predictable Thus, the need expressed by ‘the

parent respondents in this study for more information about teacher:
«expectations appears both understandabie and important to address

through §ome medfum. - ' / .
A second generic need or concern idemtified by both'parents

and teachers was the area of managing confiict This included

identifying coping strategies for. managing confiict between parents

'both key informants and the literature identifiad as a related ne?d of
parents information and skill deveiopment with respect to disc1pline

£ N
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~ children. Because of attentional and behavioural disorders, EMH

literature in this reﬁard parents did not report discipline as.an
issue until their children were in the 12 year old age group. 4

It is possib]e that the different views of parents and
teachers on this 1tem can be explained by the different context 1n
which parents “and teachers interact with chi]dren while both are
11ke1y re]ated to the behaviours which are ‘characteristic of EMH
children often have difficulty adapting to the structure,imposed by ab
classroom. The hehavinura1 requirements would become most apparent 1in

the c1a§%room.sett1ng. Hence, ‘the perception of educators of

: disc1p11ne being an 1mportant issue.

The ability of EMH children.to manage conflict is re]atedr

to a third generic need 1nd1cated by parents. This i the area of
social skills. Parents and- educators 1ndicated that the development

bf soc1a1 sk111s was an issue of thh priority, and specifically peer

relations was an area that parents need more information about in <

-

order to more effectively develop skills in their children.
Deficits in adaptive behaviour, or the way an individual

functions in a social environment, +s @ criterion for c]ass1f1cat16n

~as EMH. Thus, it is&predictab1e that EMH children in special

education .classes may well demonstrate deficits in interpersonal
social ski11s, including conflict management ahd the development and -
maintenance of friendships.‘ The literature on social competence and
friendship indicates that EMH children almost always occupy inferfor

social positions»hith1n regular school.and classroom settings.

.
BERL



Sociometric outcome research indicates that EMH children tend to be
significantly less accepted and more rejected that non retarded peers
It is suggested by some writers (Goodman, Gottlieb and Harrison, 1972
Gottlieb and Budoff, 1973; Taylor, 1982) that the EMH child's poor
social status may be related to maladaptive behaviorai

_ characteristics. In addition ‘a picture of the EMH child emerged from
the 1iterature as one who is socially isolated, socially inactive and

excessiveiy conforming in a structured.lassroom setting, but who
ioften demonstrat:s inapprobriete and antisocial behavior in less
structured school settings, such as the iunchroom or playground.
Generally while research indicates that social coMpetence is
problematic fcr'EMH children, a iQnitation is the underlying
assnmption that interpersonai competence in peer relations can'be
conceptaalized in terms of a single global dimension df prosocial vs.
antisociai beghavior. It is likely that the factors contributing to

. the social status of mentai]y handicapped children are'more'subtie,
complex apd Varied. Research from avsociai sti]]s-deficit approach
fhas prodgced insight into the reasons some chi]dren lack friends.

ksher«&/kenshaw (1981) hypothesiie that children without friends are

N preventea fron‘estabiishing peer relationships by their own lack of
social,skiils; Research cdncerned with the social competence. of EMH
chiidren is supportive of the social skill-deficit perspective EMH
children may not learn the necessary skiils for making friends because
of prob]ems in incidental learning, inadequate language skills, or any

number of other difficulties including inappropriate interperSonal



—
behavior. It may well be necessary to provide direct instruction

within the classroom setfing. in social ski118 as an alternative to

relying on the incidental learning of these skills. (Gottfieb & Leyser A

1981).

EMH children often experience extraordinary diffiéait{es in

developing approﬁriate,social skills for different contexts. Both

parents and educators indicated as an area of high priority the

development of‘sociaT,skil]s, including conflict management and
apprbpf1ate behaviour. Thus programming for pareats of EMH children
shouldiinglude a component related to increased knowledge about and

strategies for developing social skills, particularly friendship

’“skills in EMH chi]dren.

‘Age Specific Needs

The data indicated that in addition to generic needé, there

are some differences in the parents' perception of areas of need based

"upon the age of the child. While some needs of parents do not emerge

until age 10 or 12, a program which emphasizes both satisfaction and

 prablem prevention through readiness for predictable problems can

address’iésuas before they beébme concerns. The acquisition of skills
and attitudes requires practice and opportunities for ref]gction. It
can be very difficult to learn new techniques when em5?011éd in crisis
(Strom, 1985).

In addition to tbé}géneric needs previously discussed,
parents of children aged 12 expressed a number of emerging needs.

These include difficulty in accepting how their child acts at this

89



" age, difficQIty and a need for more information about making and
keeping fair rulés, a néed'for more information with respect to
appropriate degrees of independenceﬂ and a need to enhance the growth
‘of se1f§conf1dence4_

Parents of EMH children'aged 12 are confronted with che
_‘progression from childhood Fovadolescence. While the transfcfohﬁifom
childhood to adolescence ma; be problematic for mahy-fam111es |
genéfa]ly, 1t_may'be a doub!y difficult transition fgr pérents of a
handicapped child. Ado]egéence is.a normative dévelopmenta] stage.
However, for parents of EMH ch1idren, the transition to this stage may
'be.accompanied by uncertainty wiih respect to expeétations, and a
resurrect1onlpf disdppointment._ In"addition, Strategies which may
have been quite adaptivé when ?he”éh?ia”was younger may preserft
inadequecies now both to the parents and their children. That the
~parents of children aged 12 expressed difficulty in accepting how
“their chf]é presently acts may‘be an indication of the lack of
congruence between'the'thildaﬁs he/she is and expectations and hopes
on the part of the‘parents.

Program Planning Implications

_ With respect to delineating program planning 1mp1fcations'
and priorities from the above 1hformation, it.is again'érgued that one
should start w%th‘strengths. A focus 'solely on need places an
emphasis on failure. The pérents-wi;h whom this study is concerned
have a positive perception of their performance of the parental role.

A program should emphasize this and focus on growth first; rather than

T
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focusing of déficits. whiéﬁ in turn may foster a sense of'Qnadequacy.
Parents feel positive about the pqnéntal role and are {nteresied in h
thedr childrén's educ;tion. and thus a program with a focus on
enhancement would begin with the strengths to address needs.

" The following recomméndations with respec; to>program
p]anning for parents Qf’EMH children are made:

li The child age data suggests that the population of
parents of elementary EMH children should be.divideq fntd two groups
for thé purposes of prognamming. Prograns.shou1d be timed for
educational transition pojnts.' Thus programming should be undertaken
fon parents of children in primaryvopportunity classes and for parents
of children in junior opportunity classes. While both groups
expréésedgzng same generic neéds, the content of the;é neéns qiffer.
In addition, pnrents of children aged 10 to 12 expressed some age

specific needs, which pro;ramming for them:Shnu]d address.

2) This néed identification and asseésment identified some
generic needs whicn should providg content .focus for both groupingé._
‘These include:

"?T\Tnfonmgfion with respect to the nature and magnitude of

m11d‘ment51 handicap énd child development, to assist in
the development of appropriate expectations;
if) Information‘concerning special education placement;

ii1) Information related to the school and teacher's
expectations and requirements with a view to enhancing

the concept of a team approach addressing the child's

E
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: f]earning needs;'and making the parents both feel and
become‘an integrated part of the™educational team;
iv) Assistance to pi#énts to develop specific §trategies to

enhance and reinforce academic learning;

@

v) Development of knowledge and specific straﬁ&q&g; QQ%
enhancing the development of social skills in chmldren
In addition, programming for parents of children aged 10
through\iz should focus on: |
vi) Strategies for effective discipline;
vii) Strategies to foster the growth of self-confidence in
cﬁi]dren.

Furthermorebit appears that educators have some information
needs which shoeld be addressed by-some variety of brogramming.
Because educators, particularly tlassroom teachers, are professionals
with ongoing contact with both parents and EMH'chi1dren, it is
f1mportant that they be both knowledgeable about families;and
unaerstand the potential life long impact a handie&pped chi]d can have
on families. Educators, like the medical and social welfare \
personnel, recognize the 1ﬁportance of the family 1h interventions.
Unless, however, teachers are provide& with both support and the
opportunity to develop kn%wledge-of services and strategiesafo
effectively involve parents in the education of Eheir children, it is
very difficuit for them to do so. o . -

Further, both parents and educators indicate a 11m1ted

awareness of programs and,serV1ces available for parents. Caution



must be exercised here in that the questions focused on programs and
services specifically for parents of EMH children. In some ways,
though, the generic needs of parents of EMH children are similar to
the general needs of parents of children without handicapping
‘ conditions: |

Program p1anning ig a dynamic process which operates in a
cultural and social mileu. thle the data discussed here gives one
picture and ideas for pr99wamvp1énn1ng, they are‘not‘formal rules.
Schools,, teachers and péfénts’want the best for children. They have
the same "agenda" but they may go about it in different ways. The
more we know about needs/strengths, similarities and discrepancies the

better able we are to ac;omprsh common goals.

Limitations of the Study
' Thére are certain limitations associated with most
research. One limitation of this study is the failure to use a
broader range ;f key infofmant;._ It would have been useful to have
their perceptions related to parent strengths and needs both from
school counsellors and personnel from services to which parents are
. referred. |
Another limitation was the specific nature of the questions
bregarding programs and services fgr‘parents. It would be useful to ~
have information regarding awareness of programs and services for !
parents generally.
A third and the most serious Tﬁmigat1on.of this study was

the restricted access to the target population. The inability to make



direct coniact with the population for follow up purposes, possibly
meant a higher rate of missed responses than would necessarily have
occurred had direct contact been possible. While 59 percent'of the
population responded to the survey, 41 percent did noti"It'{s
possible that had that 41 percent responded, the results of the study
would have been different. | ‘

A fourth limitation of thé study is that the data analysis
did not examine sub groups of parents within the population. By
splitting the data by parent and family characteristics as well as by
child age, it is possible that groups of parents experiencing either
: moré need/concerns or strengths/potentials would have emerged.

»

Recommendations for Future Research

1) The Paréntal Strengths and Néeds Inventory is an .
extremely useful 1n§%rument, the potentia] of which has just begun to
be explored through this study. There are a number of other ways in
which this instrument can be used. A companion instrument for
children 7 to 11 and 12 to 18 has also been developed. By having both
parents and children complete the questionnaires, parenf?ng profiles
véould be developed to provide feedback'tq parents and to faci]itate‘
the developmeﬁt of individual parent objectives as well as group
objectives for program planning. Further, this instrument could be

used for pre and post measures of parental strengths and needs in

‘order to evaluate the effectiveness of parent education programs.
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2) It would be useful to survey other local populations of

parents in order to determine similarities and differences in parental

strengths and needs.
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Percentage Analysis of Parent Subjects' Responses
' to Individual Items on the PSNI: .
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1

" Item Analysis Percentage Response of 130

Needs Inventory.

Satisfaction Subscale

1. I like how well my child
does in school

2. 1 like the self confidence
shown by my child

3. 1 like the way my child acts
at this age

4. 1 1ike to play with my child

5. I Tike the way my child spends
free time

6. I 1ike to discuss feelings and
ideas with my child

7.1 iﬂle the way my child can do
things without held -

8. I like tak1ng care of my ch11d

. 9. I like to be with my child when
we go places together

10. I like the way my child

handles arguments

Suqcess Subscale

11. T am good at 9ett1ng along

-with my child's teachers
12. I am good at helping my
child"do his best in school

13.-T am good at finding time to

be with my child

14. I am good at taking care of my

child -

‘\‘

/

)

J

/’ ' 105

iubjects to Parent Strengths &

Percentage Response

Alway's Never

Often Seldom
My
43.4 46.5 10.1 0
34.1 49.2 16.7 0.
7.1 62.7  27.8 2.4
38.8 45 15.5 .8
23.3 61.2 15.5 0
49.9 40.9, 9.4 0
31.0 53.5 14.7 .8
76.0 22.5 1.6 0
59.7 34.1 6.2 0
8.5 35.7 45.7 10.1
Percentage Response
Always Often Seldom Never
65.1 31.0 3.9 0
39.5 52.7 7.8 0
32.0 . 57.0 10.9- 0
S
69.0 2.3 0

28.7



i

15.
16.

17.

18.

19.

20.

I am good at letting my child
enjoy free time

1 am good at keeping fair
rules for my ch11d

I am good at showing my child
how to act 11ke an adult

I am good at teaching my
child how to be healthy

I am good at discussing
feelings and ideas with my
child

I am good at teaching my child
how to handle arguments

Home Teaching Subscale

-2l
éz.

23.

24.

“25.

PR
RPRY

i AR

26.

27.

28.

Al

I try to help my chi]d with
homework when he/she needs it

I try to help my child use
good manners

I try to help my child respect
the rights and property of
others

I try to help my child
develop self confidence

I try to help my chiTd listen
carefully and fol]ow directions

I try to help my child know
right from wrong

I try to help my child
accept responsibility and
make decisions

I try to held my child want
to do the best he can 1n

"~ school

29.

I try to help my child care
about other people's feelings

106

44.5 53.1 2.3 0
42.2 53.1 4.7 0
32.0 54.7 10.2 3.1
57.4 - 41.9 .8 0
44.2 48.1 7.0 .8
24.2 57.0 . 17.2 1.6
Percentage Response
Always Often Seldom Never
65.1 30.2 4.7 0
72.1 27.1 .8 0
78.3 21.7 0 0
54.7 43.0 2.3 0
65.9 31.8 2.3 0
82.9 16.3 .8 0
53.9 41.4 4.7 0
73.6 24.0 2.3 0
26.4 3.1, 0

- 70.5



. 30. I try to help my child learn

how to handle arguments

Difficulty Subscale

31. It's hard for me to make ard
keep fair rules for my child

32. It's hard for me to find time
to be with my child

33. It's hard for me to help when
my child has problems with
other kids

34. It's hard for me to provide
* the care my child needs

35. It's hard for me to hel? my
child accept responsibility
and make decisions

36. It's hard for me when my
children argue with each
other

37. It's hard for me to accept the
way my child act at this age

38. It's hard for me to decide how
much freedom to allow my child

39. It's hard for me to discuss
feelings and ideas with my
child

40. fts hard for me to Lnow how to
handle television with my child

Frustration Subscale

41. I am frustrated trying to make
and keep fair .rules for my child

42. 1 am frustrated when my children
“argue with each other

107

42.6 48.1 9.3 0&

N

Percentage Response
(R
Aiways Often Seldom
3.1 38,5 - 46.2 .
8 23.3 s
- L
3.1 17.1 48.8 31.0
4.7 7.0 28.7 59.7
3.9 20.3 45.3 - 30.5
16.2 26.1 44.1 13.5
4.8 33.1 . 45.2 16.9
7.3 30.6 44.4 17.7
2.4 16.9 39.5 41.1
4.0 8.8  43.2 44.0
Percenﬁage Response

Always ‘Often' Seldom,  Never
4.0 24.6 49,2 22.2
11.9 33.0 38.5 16.5



--/ -
v ' 108
. 43, 1 am frustrated by how my

child makes decisions and
handles responsibility 5.6 28.8 48.0 17.6

44. 1 am frustrated by my child's
1istening habits 10.6 39 39.8 10.6

45. 1 am frustrated trying to find .
time to be with my child 4.0 H-6 33.4 90.0

46. [ am frustrated trying to help
when my child has problems with

other kids N 4.0 24.2 40.3 31.5
47. 1 am frustrated by how my child

pays attention and rememhgrs ©11.2 28.8 44.0 16.0
48. 1 am frustrated by my child's

speech habits v 4.1 20.3 50.4 25.2
49, I am frustrated by how my child

manages time 2.4 20.2 50 27.4
50. I am frustrated by my child's

" television habits 3.2 8.8 54.4 33.6

Information Needs Subscale Percentage Response.

Always Often Seldom Never

51. I need to know more about how
my child should act at this age 12 31.2 44.0 12.8

52. I need to know more about what
my child's teachers expect 9.6 33.6 45.6 11.2

53. I need to know more about
making and keeping fair rules .
for my child 9.6 21.6 47.2 21.6

54.” 1 need to know more about
helping my child handle
problems with ather kids 12.0 32.0 38.4 17.6

55. 1 need to know more about ) "
teaching my child health habits 4.8 18.47  42.4 34.4

56. I need to know mere about
discussing feeling and ideas
with my child ’ 6.4 20.0 43.2 30.4

57. 1 need to know more about
helping my child feel self-
confident . 13.0 30.1 4.5  15.4



58. 1 need to know more about my
child develop study habits

59. I need to kow more about helping
my child accept responsibility
and make decisions ’

60. I need to know mofé/hbw
television cam be used wisely

11.3

13.6

41.1

27.2

17.7

109

33.9 13.7
46.4  12.8
37.9 38.7
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APPENDIX B

Items Rank Ordered by Child Age Related to
Parent's Need/Concerns and Strengths/Potentials
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ITERS BY CHILD'S AGE RELATED TO PARENT'S MEEDS/CONCERNS

AGE 7

Satisfaction

Information Needs
Difficulty
Frustration
[nformation Needs
Information Needs
Information Needs
Frustration
Information

Frustration

AGE 8

Frustration

Difficul ty

Information Needs

10

N
N

[ 1ike the way my child handles arguments.

[ Need to know more about how my child should
act at this age.

It's hard for me when my children argue with
each other. j

I am frustrated by my child's listening
habits.

I need to know more about helping my child
accept responsibility and make decisions.

[ need to know more about what my child's
teachers expect.

I need to know more about helping my child
handle problems with other kids.

[ am frustrated by how my child pays
attention and remembers.

I need to know more about helping my child
develop study habits,

I am frustrated when my children argue with
each other.

[ am frustrated by my child's listening
habits.

It's hard for me to decide how much freedom
to allow my child.

I need to know more about helping my child
accept responsibility and make decisions.

111



8

| ﬁ\ .
Aa 9 /f“\»}%
Satisfaétion

Frustration

Information Needs

AGE 10

~ Information Needs

Information Needs

Information Needs

Informatibn ﬁeehs

Information Needs
Difficulty

Satisfaction

Infbrmation Needs

[Frustratiéﬁ

2
AGE 11

Satisfac tiop
Difficulty ™

10 -

10

112

.4

[ 1ike the way my child handles arguments.”

I am frustrated by how my child pays
attention and remembers.

[ need to know more about what my child's
teacher expects.

|

2

I need to.know more about helping my child
feel self-confident. i
¥
[ need to know more about’helping»my child
develop study habits.
R

vy
I need to know more about what my child's
“teachers expect.

I need to know more about helping my child
accept‘responsibi]ity and make decisions.

I need to know more about how my child should
act at this age.

~It's hard for me when my children argue with
each other.

I like .the way my child handles arguments.

[ need to know more about helping my child
fandle problems with other kids ,
I am frustrated when my ch11dren argue with
each other.

[ Tike the way“ﬁy child handles arguments.

It's-hard for me when my ch11dren argue with
,each other,



AGE 12

Frustration
.

¢

Inrdrmation Needs
Difficu]ty :

Information Needs
Informatton Needs

Satisfaction

Difficulty
Difficulty -
Frustration

Information Meeds

Information Needs

Frustration

. Information Needs

4

10

113

"L o
B .\E‘z et

1

I am frustrated by ty child s llstening
habits. S w9

I need to know more about he]ping my child
develop study habits.

It's hard for me to accept the way my chi]d

'acts at this age,

1 need to know more about how my ch?ld shou]d

- act at this age.

! need to know more about he]ping my chi]d
feel se]f confident.

I Tike the way my child handles arguments.

It's hard for me to make and keep fair rules

. for my child.

It's hard for' me to decide hovi much freedom to
allow my child.

"1 am frustrated by how my child makes

dec1sions and hand1es responsibility.

I need to. know more about making and keeping
fa1r rules for my child.

I need to know more about helping my child

hand]e problems with other kldS

-1 am frustrated by how my child pays attention

and remembers

[ need to know more about what my chi]d s

teachers expect.

Yo



ITEMS BY CHILD'S AGE RELATED TO AREAS OF POTENTIAL/STRENGTHS

AGE 7

success

,Difficu]ty

Success’ 0

’Home Teaching

~Satisfaction

" Home Teaching .

Success

satisfaction

Home Teaching
Satisfaction

Home Teaching

Home Teaching

" Home Teaching

‘

Home Teaching

Home‘Teaching

AGE 8

Satisfaction

=

Success

I am good at getting along with my child's
teachers.

It's hard for me to provide the care my chi]d
needs.’

-1 am gopd at teaching my child how to be healthy.

I try to help my child deve]op sel f- confﬁdence

I 11ke to discuss feelings and ideas with my
child.

1 am good at taking care of my child.

I 1ike taking care of my child.

I try to held my child care about other people's
fee11ngs. - '

I Tike to be with my: child when we go places

’together ‘ -

I try to hé]b‘my child with homework when he/she
needs it.

“fI try to help my child use good manners.

I try to help my child listen carefully and follow
directions.

I try to help my child reSpect the rlghts and

- property of others.

[ try to help my child know right from wrong.

I try to help my child want to do the best he/she

can in school.
'

I like how well my child does in school.

* 1 am good at helping my chr]d do the best he/she
‘can in school.
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Success
Home Teaching

Satisfaction
Home Teaching

Success

Home Teachin§ )

Home TeaChing'

Success

Home Teaching

Home Teaching

Satfsfaction_

Home Teaching

Home Teéching :
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Home: Teaching

Home Teaching

Success

Home Teaching -
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I am good at teaching my child how to be healthy.
try to help my childvdevelop.se1f-confidence.

like to be with my chi]d when we go places
together. .

"1 try to help my child accept responsibility and

make decisions.

[ am good at getting along with my child's
teachers.

I try to help my child listen: carefully and follow
directions.

I try to heip my child care about other people's
feelings.

I am good at taking care of my.thi1d.

I try to help my child respect the rights and
property of athers.

I try to help my ch11d use good manners.

1 like taking care of my child.

I try to help my child with homework when he/she
needs it.

I try to help my child know right from wrong.

I try to help my child want to do the best he/she
can in school.

42
A2
5%

I am good at making and keep1ng fair rules for my-
child.

I try to help my child develop seif-confidence.

I try to help my child want to do the best he/she
can in school.

[ am good at letting my child enjoy free time.

I try to help my child with ho ework when he/she
needs it.
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Home Teéching

Satisfaction
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HomeJTeaching

Success

Home Teaching

Satisfaction

Home Teaching

Home Teaching
Home Teabhing
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Home Teachirg
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I try to help-my child care about other people's
feelings. )

[ am goed-at getting along with my child's ,
teachers.

I am good at teaching my child how to be hea]thy.

It's hard for me to provyde the care my child

needs.

T am gdod~at/takfng cdre of my child.

[ try to help my child use. good manners.

[ try to help my child lTisten carefully and fol]ow

- directions.

I like taking care of my child.

[ try to help my child know right from wrong.

1 try to help my chilq respect the rights and

property of others.

[ try to he]p my child want to do the best he/she
can in school.

I .am good at takingrcare of my child.

1 try to- help my child listen carefu11y and follow '
~directions. _

[ like to be w1th my child when we go places
together:.

I“try to help my child use good manners.

I try to help my child réspect the rights and

property,of others,

[ try to help my child care about other people's

feelings,
I like taking care of my child.

T try to help my child know right from wrong.
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Home Teaching
Success

Home Teaching

Home Teaching
Satisfaction
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Success
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Success

Home Teachifng
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Home Téaching

. Home Teaching

Home Teaching
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1 Vike to discuss feelings and ideas with my

child.
I am good at letting my chiid enjoy free time.

I try to help my child accept responsibility and
make decisions,

1 am good at maklng and keeping fair rules for my

child.

I try to help my child déveiop sel f-confidence.

~I,try to help my child listen carefully and

following directions.

I 1ike to be with my child when we go place§

.together,

I am good at teaching my child how to be healthy.

It's hard for me to provide the care my child
needs., .

I try to hélp my child with homework when he/she
needs it.

I try to‘he1p my child care about other people's

feelings.

-1 am good at gettlng along w1th my child's

teachers.

I am good at taking care of my child.

[ try to help my ch11d want to do the best he/she

can in school.

I Tike t@king care of my child.
I try to help my child use good manners:’
[ try to help my child know right from wrong.

I try to help my child respect the rights and
property of others.
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[ am good at finding time to be with my child.

1 am good at letting my child enjoy free time.

I am good at taking care of my'child.

I am}good at teaching my child how to be heal thy.
[ try to help my child develop self-confidence.
I-try to help my child know right from wrong.

I try to help my child accept responsibility and

, make deCISions

1 try to help my child- learn how to handle
arguments. v

I 1ike taking care of my child.

I am good at getting along with my child's
teachers.

[ try to help my child w1th homework when he/she
needs it.

[ try to help_my child 11sten carefully and

. following directions.

I try to help my child want to do the best he/she

can in school

I try to help my ch11d care about other people's
feelings.

[ try to help my child use good manners.

I try to help my child respect the rights and
property of others.



APPENDIX C

Correspondence rel ated to Research.
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"University of Alberta Department of Family Studies 120
Edmonton Faculty of Home Economics '

Canada T6G 2HI 801 General Services Building, Telephone (403) 432-5771

September 10th, 1986 1

Dr. Jay Belsky

College of Human Development

Dept. of Individual & Family Studies
Pennsylvanfa State University -
University Park, Pennsylvania 16802

U.S.A.

Dear Dr. Belsky:

I am a graduate student in Family Studies at the University of
Alberta. I am presently completing my thesis, the topic of which is a Need
Identification and Assessment for parent education. The target population
with which 1 am concerned is parents of school-aged Educable Mentally
Handicapped children. In the development of the conceptual framework for my
research, I found your process model of the determinants of parenting very
useful. (Child Development, 1984 55, 83-96).

I am writing to request your permission to use your model in my
thesis. In order to do so, I need permission in writing from you. 1 greatly
appreciate your giving consideration to this request. ,

13

Yours truly,

. LA oo i (L

KATHLEEN McCALLA
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University of Alberta Department of Family Studies 121
Edmonton ' Faculty of Home Economics SEP 18 1996

Canada T6G 2H | 801 General Services Buillding, Telephone (403) 432.5771

September 10th, 1986

Academic Press Inc.

111 Fifth Avenue

New York, New York 10003
U.S.A.

Dear Sir:

I am a graduate student in the Department of Family Studies at the
University of Alberta. I am presently completing my thesis, the topic of
which is a Need Identification and Assessment for parent education. I am
writing to request permission to make use of Table 9.1, Need-Identification
and Assessment Methods, found on page 228 of Evaluation of Human Services
Programs; edited by C. Clifford Attkisson, WiTTiam A. Hargreaves, Mardi J.
Horowitz and James E. Sorensen; 1978. : )

I would find it very helpful to be able to include this table in
the literature review chapter of my thesis. In order to do so, I require a
letter of permission from the publishing company. Thank you for your
attention to this matter. -

Yours truly,
RN (d i ,//[L
f(f.\/.,":/{‘(/l /oL 7

, KATHLEEN McCALLA
/WP
| September 24, 1986

PERMISSION GRANTED, provided that complete credit is given to the source,
including the Academic Press copyright line. If commercial publication
should result, you must contact Academic Press again.

rtha Strassberger
Contracts, Rights and Permissions
ACADEMIC PRESS, INC.
Orlando, Florida 32887



OFFICE OF PARENT DEVELOPMENT INTERNAT!ONAL
College of Education
Arizona State University
Tempe, Arizona 85287

Telephone: (602) 965-3921
TELEX: 667391

September 25, 1986

Kathleen McCalla

103 47 Villa Avenue

TSN 378

* Edmonton, Alberta

Canada

Dear th‘hg, PR .
| am pieased to grant you one time permission for administration of the
Perental Strengths and Needs Inventory. My understanding is that the
instrument has been used to gather thesis data. Your study would seem to
have caonsiderable benefit for parent educators and schoci personnel
working in speciel education.—_

Please remember that the PSNI cannot be reprinted in the appendix of your
thesis. You cen of course include item analysis results and subscele 1tems.
The necessary restriction of not reprinting an entire instrument is
common to all copyright materials.

Best Regards,

7R N STPRN
Robert Strom
Director
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University of Alberta
Edmonton

@y

Canada T4 2HI

Dear Parent:

Department of Family Studies
Faculty of Home Economics 123

801 General Services Building, Telephone (403) 432577

March 1986

There are many things about being a parent that give one joy and
satisfaction and other things that are frustrating or confusing. Parent
education programs are of fered by many agencies to help parents be more
effective in this most challenging job. However, parent education programs
can answer the needs of parents only whén parents have had a chance to express
what their strengths and needs are. -

Parents of children enrolled in special education classes may have
some unique strengths and needs that should be addressed by parent education
programs. A1l of the parents of children in opportunity classes with the
Edmonton Public School Board are being asked to express their views on
parenting. In order that the results will truly represent the thinking of
parents of children in opportunity classes, it is important that each ‘
questionnaire be completed and returned.

"You may be assured of complete confidentiality. The school is
distributing the questionnaire in order to maintain your anonymity. We do not
want you to place your name anywhere on the questionnaire.

The results of this research will be made available, before the end
of this schoolyear, to the Edmonton Public School Board and to agencies
involved in parent education programming, in order to assist them in
developing programs to meet your needs and bujld on your strengths as parents.

You may receive a summary of results by writing "copy of results
requested" on the back of the return envelope, and printing your name and
address below it. Please do Aot put this information on the questionnaire
itself. You can expect to receive a Summary by June of this year.

I would be most happy to answer any questions you might have.

Thank you for your assistance.

Sincerely,

KATHLEEN McCALLA
Department of Family Studies
Telephone: 452-5451

- —



[
-

Last week 3 questionnaire seeking your feelings about your
strengths and needs as a parenttwas gent to you. All of
the parents of children in opportunity classes are being
asked to express their views on parenting.

1f 'you have already completed and returned it to us please

accept our sincere thanks. If not, please do so today. In
order that the results will truly represent the thinking of
parencs of children In opportunity classes, it is extremely
important that yours also be included 'in the study.

I1f by some chance you did not receive the questionnaire, Or
it got misplaced, please call me right now (452-5451) and 1
will get another one in the mail to you today.

4

;Sincerely,

| et 77 e b
KATHLEEN McCALLA

Department of Family Studies
University of Alberta
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¢ Univarsity of Alberta Department of Family Studies

j&yg,ﬁ Edmonton Faculty of Home Economics 125
Canada ToG IHI ' - " R01 General Services Building, Tt;I;;;\;nc (403)432.5771 .
¥
18
April 1986

Dear Parent: .

Yee

- About three weeks ago I wrote you segk1ng your feelings about your
strengths and needs as a parent. If you have not yet completed and returned
the questionnaire please do so today.

We have undertaken this study because we believe that being a
parent is one of the most important and challenging jobs any of us ever have,
We also believe that parent education can help parents be more effective.
However, parent education programs can answer the needs of parents only when
the parents have had a chance to express what their strengths and needs are.

I am writing to you again because of the importance each )
questionnaire has to the usefulness of the study. A1l of the parents of
children in Opportunity classes ate being asked to express their feelings
about parenting. - In order for this study to be truly representative of the
strengths and needs of parents it is essential that each person return their
questionnaire.’

If you have already have already éomp]eted and returned your
questionnaire, let me take this opportunity to thank you. In the event that
your questionnnaire has been misplaced, a replacement is enclosed.

Your cooperation is greatly appreciated.

Sincerely, |
\ .
\
) ,
KATHLEER McCALLA / .
o Department of Family Studies . -
4 Telephone: 452-5451 A



@2 University of Alberta ~ Department of Family Studies R 126

. & ., Edmonton . Faculty of Home Economics
Canada T6G 2HI " 801 General Services Building, Telephone-403) 432.5771
. poon ‘ 3
- : ; ,
\ -l
March 1986

Dear Teacher:/’ \\«\

As an educator, you are in a unique position to observe both the
strengths and needs of \parents of children enrolled in Opportunity classrooms.
Parent education progrdms ate a useful means of helping parents become more
effective iR their rolgs. - However, the effectiveness of programs is related
to accurate assessmentiof the needs of the population to which they are
directed. +By survéyigg professionals closély .involved with parents of -
children enrolled in Opportunity classrooms as well as surveying the parents,
a clear picture of strengths and needs for programming should emerge.

A-sample of the professiona]s, teachers, consultants and pupil
placement personnel, has been selected to express their views of these
matters. In ‘order that the results of the questionnaires will be truly
representative of the thinking of the professionals closely involved with
parents of Opportunity students, it is important that each questionnaire be

completed and returned.

L. -

S This research has been approved by the Edmonton Public Schoo1
Board. Further, you can be assured of complete confidentia]ity There is no

identifying mechanism on the questionnaires. .

' The resu?ts of this research will be made availab]e prior to the
end of this school year, to the.EPSB, and to agencies involved in parent
education programming in order to assist them in developing programs to meet
the needs of parents of .educable mentally retarded children.

Oy You may receive a summary of the results by wr1ting '‘copy of
results requested" on the back of the return envelope, and printing your name
and address below 1t. .Please do not put this information on the questionnaire

itself.

;o P]ease feel free to contact me by letter or telephone if you have
any questions. Thank you for giving me both your time and your co-operations

Sincerely,

KATHLEEN McCALLA
Department of Family Stud1es
Te1ephone 452.5451



1 University of Alberta o Departmént of Family Studies 127
», Edmonton - - « - -Faculty of Home Economics S, ' 2

f%g{:&

© Canada T6G 2H! L ‘ "Lb - 801 General Services Building, Telephone (403) 432-5771

\J B - March 24, 1986
JDear Teaoher,_ “‘ , \
Contained in'this package-is a questionnaire for you to complete and
return, two sets of 1dent1ca1 quest1onna1res for the parents of your opportunity
| students, and a postcard reminder for the parents. In order to comp]ete thent
research project 1 need your assistance in the distribution of the questjonnaire
and the remfnder postcard to the parents. Three distributions are necessary:_'-
1. ’On‘ﬁhe day you receive the package, please distribute one set“of the
questionnaires to the children to take home. |
2; On Tuesday, April 8, please distribute the postcard'renindérs to the
chiluren to take home. : _ | | | |
3. On Tuesoay,'Apr11,15 please distribute the second set of the
questionnaires to the children to take home..
-1 would appreciate it if you could write the name of each child's parent
or guardian an the outside of the envelope and on the back of the postcard
reminder.> Their'names have_not been released to me in order to preserve their
anonymjty.
Thank you for both distributing the questionnaires and reminder, and for

participating in this study. ' ' : "

Yours.tru1y,

Kathleen McCalla



University of Alberta Department of Family Studies

e
&2y Edmonton ‘ Faculty of Home Economics ,. 128
. Canada-T6G 2H! - - 801 General Services Building, Telephone (403) 432-5771
April 1986 - -

'Dear Principal: ‘

As an -educator, -you are in a unique position to observe both the
strengths and needs of parents of children enrolleéd in Opportunity classrooms.
Parent education programs are a useful means of helping parents become more
effective in their roles.. However, the effectiveness of programs is related
to accurate assessment of the needs of the population to which they are
directed. By surveying professionals closely involved with parents of
~ children enrolled in Opportunity clasérooms as well as surveying the parents,
" a clear pictdre of strengths and needs for programming should emerge.

" A sample.of the professionals, teachers, principals and pupil
‘placement personnel, has been selected to express their views of these
matters. In order that the results of the questionnaires will be truly
‘representative of the thinking of the professional closely involved with
parents of Opportunity students, it is important that each questionnaire be
completed and returned.

, -*This research has been approved by the Edmonton Public School
Board. Further, you can be assured of complete confidentiality. There is no
identifying mechanism on the questionnaires.

The results of this research will be made available, prior to the
end of this school year, to the EPSB, and to agencies involved in parent
education programming in order to assist them in developing programs to meet
the needs of parents of educable mental]y retarded children.

You may receive a summary of the results by writing “copy of
results requested" on the back of the return envelope, and printing your name
and address below it. Please do not put this information on the questionnaire
itself.

Please feel free to contqct me by letter or telephone if. you have N
any questions. Thank you for giving me both yoégbtlme and your co-operation.

1

Sincerely,

KATHLEEN McCALLA
Department of Family Studies
Telephone 452- 5451
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