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s, Abstract . )

This study investigated the usefulness ‘of a themeticb apperceptive approach as
opposed to an interrQgative apprgat:h in conjunction “with ithe House-Tree-Person
“Technique. | | e i
The sublj‘ects were 24, Grade Four s:udents from a suburban school. Al of the
children were identiﬁed as having no serious emotional 'or behavioral adjustment
problems and were between the ages of 9 years 1 month and 10 years 10 months.

fFor the present exp’loratory‘study, the “author used a cdunterbelanced design. The

‘t-l-T -P chromat’ic phase wes edmmnstered individually to each subject Followmg the
drawmg phase, each student in Group A was asked to tell a story about each picture and
“then admrmstered the Children's Revision Post Drawing fnterrogatlon .Form (Jolles,
1956). The; students in“éroub B followed a similar format e)toept that after the drawings
yver'e secured, they yvere administered the Interrogation Form and then asked to tell a
story about each picwre. The resultmg storles Land Interrogation Form responses were
scored using the Roberts Apperceptuon Test for Chnldren (Mcarthur & Roberts, 1982)
‘scorung procedures as a gundelrne AII students who ‘participated in the study were given
the Verbal subtest of the Canadian_Co‘gnitive Abilities Test, Form 3, Level B.
The author plus two independent judges rated the protoools obtained from the
subjects. SPSSx Reliability Analysis was used to determine the re'li'ability of the raters
| and the ratings were averaged for each subject The research hypotheses were tested
with Analysus of Variance. * .

The results indicated that subjects of above averaae verhal ability told stories
vyith a greater number of themes than Vsuh}ects of low to average verbal ability with
resoect ;o the Adaptive Scales. The‘_ results also indicated that“the ,students who were
Apr_e_\_/iously administered the apperceptive format, gave a grester number’ of.themes on -

the Clinical Scales - Interrogative format than did those subjects who were adm}inistered‘ :

the interrogative-format first. However, ‘no significant differences were obta?%ed



- between thhbu‘ps in terms- of the‘htor'ies providing a'gf’aater‘ number of themes than

the structured Interrogation form. As well, no significant differences between male and

a

.female‘,subjects were found.
IR LaE3.

“v it was concluded that verbal fantasy in conjunction with the House-Tr_ee-Parson

-

I
l:zﬁ

L . *
Technique yi:lhhfo{n:tion which is clinically Sl

- 'were suggested.

S
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| _— Tl lntroduction : "
Children's drayvings provide an excellent Vehiﬂcle for establishing rapport m the
psychological testing situation. The reqbest to draw a picturejis seen as  minimally
threatenmg yet maxnmally absorblng In addutlon to serving the purpose of an 'ice
breaker .Jirawmgs serve as a means by which sub;ects may pro;ect thenr mner world {
- Often ch||dren are: more comfortable commumcatmg mmally through their drawmgs

s rather than through verbal mtervuew techmques To take the drawmgs and have cH?idren // /
create stones about the drawmgs provudes a further gllmpse into their inner selves ff ‘
g
Projective drawings have had a place in the psychologlst s assessment bat{ery
for over three decades The tefm- pro;ectvon was mtroduced mto the psycholog;qal
literature by Slgniund Freud He defmed it as "a process of ascr'lbnng one’s own drnves

feelings, and sentrments to other people or to ob;ects m the out5|de/ world as a

defense agamst becommg awase of these threatenlng c.fualmes in onefelf {Kleinmuntz,

' 1967 pp 259-260) Pro jectnve techmques attempt to channel this m/ormatuon in such a

_fashion that }the mformatnon can be used for the assessment of férsonality.,Projective

are amorphous and amblguous so that’the subjectsﬁ:an respond in any way
/.

they choOse. The House-Tree_—Person (H-T-P) technique was %emgned by Buck initially as

part of -an intellectua! test battery (Buck, 1947). When Da'/vid Wechsler introduced hg '
_ Intelllgence scale, Buck salvaged his drawang test from the battery and refuned it |nto the
pro }BCtIVB technique as it is known today (Hammer, 1958)

[

= ‘3'“ A. lrnportance of Area )

The primary purpose of this study is to compare the Children's Revnsuon

Post Drawing Interrogatton Form with a thematlc apperceptwe format in the use: of the
\mﬁ'-ﬁ- ’

H-T-P technique. Anastasi (1961) acknowledged the H-T-P technique as providing ‘useful

;
/

leads' when considered with other information about the individual case. Hbwever, she
* further stated that the lengthy administrative and scoring procedures des'cribed by Buck
. . N ’ . . . : . -

e



Ay

t19e8) are supported by inadeq'uate data and questioned the utjlity of such procedures.
‘Buck (1981) has suggested that.the Post- Drawing Interrogatlon phase of the H-T-P is
~comparable to the Thematlc Apperceptuon Test the difference bemg that the stimuli in
the M-T-P are created by the subjects themselves If Buck' s intention was to provide a
parallel to the Thematvc Apperceptnon Test in the Post-Drawing lnterr’etnon Phase
perhaps & the method used to ehelt mformatlon shcyld be an, apperceptive approach rathe:
than a direct questnonmg method. Kopp|tz (1968 states that if chuldren tell spontaneous

storles about their drawmgs then the - storles representf w;shdreamst and can be

FaR

SEBEIEE 8

consodered valid for the purpose%f analysis.. Informatlon ‘ rovided by the child via direct

quesnoning is questlonabte in Koppttzﬂs_’- )-»opl‘
responses which they think‘bwdu'ld pleaseblthe{ e
‘ Because tH8 umqueness of a pro;ectlve technlq ‘
assume that thg less structured and less ob;ectlfaed a techntque is; the moré ‘subjective ”
» .and truly pro;ectuve the techmque would be. The use of astru,ctured mterrogatlon form
- would presumably objectlfy the technnque and perhaps even channel the mformatnon
k away from the .subject s true thoughts)w addmon, by employlng,a structured |nterwew )

4

'form ong, would have to question whether the technique can ~still beﬁqpsidered as truiy "
projective. This study is des\gned to compare the effectnveness

the PoSt-Dravving
‘”Interrogatuon Form with a thematlc -app ceptlve format in identifying problems

" elementary school children.

The use of pro;ectuve drawmgs |n clinic practlce is wudespread Wade Baker,
Morton and, Baker (1978) state that the Draw-A Person Test currently ranks seventh
among tests consndered lmportant in cllnncal practice. H-T-P drawmgs have been
~ demonstrated to have the ablllty to dnscrlmmate between ‘abused and" normal chrldren
(Blain, Bergner Lew:s & Goldstem 1981) Wohl and Kaufman’ (1985) find pro;ectlve
drawmgs both dtagnostncally and therapeutlcally useful in the therapy of children from

[ JA
~ violent homes. S,



There is much controversy surrounding the - use of pro;ectlve drawnngs in the

“clinical -setting. Research has shown that prd;ective techniques have questlonable valldlty

3 .

and rellablllty and therefore the utility of such mstruments ,c_ould be considered
'questionable. One psychologist haseven gone as far tq‘ say that the use of projectlve
drawings in;;.the clinical setting is unethical (Ma‘rtln, ‘;19‘83‘). 6esbite many negative
“findings, the clinical use of projective drawings contlnues to be high. Surveys have
shoWn that projective drawings rank in“the top among tests considered imp:ortant i'n

clinical practice (Wade, Baker, Morton, & Baker, 1978, Brown & McGuire, 1976,

Piotrowski & Kelier; .1978).

B. Related Research

1

Buck chose the items House, Tree and Person because of thenr familiarity to

gubjects of alI ages. Buck (1948) -also- found that these ob;ects were more wnlllngly

A

accepted than others for .drawung, and these obyects_stlmulated more frank and free
verbalizations than did other items. Hammer (1958 cites .many examples of "researCh
' supportmg Buck' s chonce of items for the test. . . |

< The themes generated by subjects in the drawungs of the House Tree, Iand
Person are selected from the- subject’'s past expernences. As wath the Thematlc
Appe_‘/l"ce_ption Test, these themes are reflectife of the subjects’ own needs. The House,

being a place of dwelling, tends. to arouse associations relating, to homelife and/
- . R : , o . . E

© intrg-familial relationships. The drawing of the Tree tends to reflect deeper and more

'unconscious“ feelings in the subject 'Clin'ical "experience has shown“that the subject 'is

»

,more at ease in attributing negatsve traits and attrlbutes to the Tree than.to the Person
. because the former is fess 'close to home' (Hammer, 1958). The Person 15 usually seen

'as the subJects conscnous view cof themselves and their relatuonshlp with thelr

- env;ronment. :

/
/

pa
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f Buck lntended the Post-Drawmg lnterrogatlon phase of the H T-P to be

comparable to the Thematlc‘Apperceptlon Test (TAT) it would be helpful to look at the:
latter test The . TAT consists of twenty plctures of vaned content, and lncludes plctures' .

&
that are, Ient to .fantasles concernmg "most areas of |mportance in the sub;ects life.

| Karon (1981) states that the use of alternate stlmuh (plcturesl is not of great |mportaﬁce

1

A

_the key issue ls the stones generated by the plctures The stl‘ull should be sufflclently

| structured to suggest the area of interest, but not so- structured to the extent that the

varlablllty of response is reduced One of the drawbacksuldentlfled with using 'relevent’

stlmulus plctures is that the sub;ect may be alerted to struqtured stlmull and may reveal

’ N ' . ‘ ) - ' : Nl \\\\ .
C. Proposed Study N : S ANy
. ) N R - ) ) ' . - . \\\
It is the author's. hypothesis that the stories &enerate‘d by ‘children in-response to

~
~

- their own drawings can 'provid'e a gre’ater' number- of themes regarding their pFé‘sent

\\

concerns, than information obtalned solely through the use of a structured interrogation
form To test thi hypothesns the author Iooked ata class oiﬁrade F0ur students from
a suburban schobl. The children were divided by sex and systematucally assngned to one
" of twa groups. Both groups were admlnlstered the Chromatlc phase of the H -T-P. wnth a
chonce of elght coloured wax crayons. The author is aware that Buck mtended the
Achromatic’ phase to precede the Chromatlc phase, but for this exploratory study only ;
the Chromatio"phase was employed, This variation from standardized procedure was
chosen for a number of reasons | |n the pres‘ent study the ‘author was i.nvestigating.only’
the verbal phase of the, H.T-P features in the drawmgs were not scored or used for

i 2

lnterpretatlon Secondly young subjects generally find the chromatlc phase of the H-T-P

"’ more mterestmg Research has shown that chromatic drawmgs are more emotlonally

' rousing, and therefore, should glve more colourful thematic responses (Payne. 1948).



~The standardized instructions to cue the students to draw the piotures are outlined in

o

‘AppendixB. . |

After the children complety the three drawings, Group/ A students were asked
to tell a story about each of the pictures. The standardized instructions that were used
: are s;milar to those used with the TAT. After the stories were COIIected the author :
asked the standard questions from the- Post-Drawmg .Interrog’_ation Form, Group B A
- students toli_ow_ed a simiiar format except that the order of pre_sentation of the verbal
phase was reversed (Interrogatioh'Form followed ioy stories).

Each student who participated in the study completed e verbal portion of the

Canadian Cognitive Abilities Test, Form 3, Level B (Nelson, A981). Research has shown ’

that the level of intelligence is positively correl

¢

(Rubin, 1963). o : ' ot

fth richness of thematic content

- ’

According to iriformation presented in the Rot:erts ‘Apperception Test for
| Children Manual (McArthur & Roberts 1982) no diffe;ences were noted in the quality of
thematic content between male and fema!e subjects. In her review . of the titerature
Haworth (1966) found that, in general, sex differences have not been foundito be of
great irnportance in normative data obtai’ned from c.hildren. It is this author's hypothesis

’

that simiiar results will be obtained in this present study. - » . ) .

*

| D. Delimitations and Limitations
/
Delimitations N
For' the present exploratory study,' the author chose a class of Grade Four
students. This grade was selected because the students have be‘eri~exposed to creative
stor‘ytelling in their Language .Arts'program' As well the author has tound this age group
to be generally compliant in followmg the directions to draw pictures and make up’

stories about Zheir pictures The H T-P Chromatic phase was utilized in addition to the

’
]



Post Drawing Interrogetlon Form and thematlc apperceptlve ‘forrnat of storytellmg The
v v \

' lnterrogatnon Form and stones were analyzed accordmg to the scorlng guldelines as
. descnbed in the Roberts Apperceptuon Test for Chuldren Manuql (McArthur & Roberts

1982). Consultatlon wuth the. school! counsellor confirmed that‘ none of the sub;ects

v

were classified as having serious emotional or behavioral problems.
: ] - .

\

~

Limitations
The author utlllzed a smgle class of twenty- four*students for the present study
Given that only one grade level was used the age range of the subjects is restrictive. A

.further -lumntatnon _mvolved the fact that the subjects were from a rélatnvely» normal

populatlon.

E. Definitions

* .
. . . N
e « . ko .
. ) z . .

apperception lnteréation of a percept with the individual's past experuence and
current psychological state. ;

———

fantasy A connection between conscious mental ability and unconscnous wushes
‘ - whuch is tapped through projective techniques.

i "‘ : . B . 0“.
projective teshaiques These techniques provide generally vague, ambiguous stimuli
! and require the subject to respond. with his or her own constructions..
\J{'he individual's response, since it cannot be attributed to the stimulus
self is believed to reflect the mdnvudual s basuc personallty makeup.

g

thematic apperceptive -technique =~ - Any task which requures story mterpretatlons of
- plctures or simple scenes.

thematic content Content that relates to a certain theme or themes (ie. family,
school). . .



v
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F. Orgenlzetfon of the Study

The ‘content of the hve chapters of thls thesis includes the background
'procedures, and the resuits of thls lnvestrgatron. The contentl of Chapte‘r One provides a
general ir;troduction an;d overview of - the study In this  chapter, the problem. a ’
descrlptlon of the mstruments used, and the scope and Irmltatrons of the Study and a list
.of deflmtrons relevant to thrs study are presented Chapter Two is a presentation of a
selected review of relevant Irterature it beglns wnth a brlef presentation of the literature |

L3
"surroundmg the pro;ectlve tech rques followed by a review of theliterature supportlng

the use of the drawmg and app rceptwe techmques The assumptlon“s gengrated in this
lnterature review provnde a bas:s from. whnch this study was generated The content of
Ch_apter Three is a review of the hypotheses generated and the experimental procedures : '
employedl in this ‘st.udy. In Chapter Four, the analyses of "the data‘obtained from. this
study are presented’. Chapter Five is a discussion _.6f, the vfindi.ngs_and the limitations of

the study: Finally, implications for further research are presented.



Il. Review of tho_thorlturo
The,céncept lof' préjpction was first introduced to psychological literature by’
Sigmund Freud. AFrveud"originally used the term to connate ps‘y‘chop'athology. Some time
Iat‘ej' he revised the definition to éncompass nofmql aspects of pgrsénality as wall. This
elaboratic;n‘ resultéd' in the assumption that projection was not only a defense
. mechanism, . but also an individual's style of ‘l in'terpr‘eting information from the

environment. .
But projectian is.not especially é(eatéd for the purpoée of. defense, it also
 comes into being where there are no conflicts. The projection of inner
erception to the outside is a. primitive mechanism which, for instance, also

influences our sense perceptions, so that it normally has the greatest share in
shaping our outer world. Under gopditions that have not yet been sufficiently

. determined even inner percqptbnq@gf ideational and emotional processes are

projected outwardly, like sehse p ixions, and are used to shape the outér

world, whereas they ought to reméain in the inner world.

E . ~ ‘ (Freud, 1919, pp.107-108)
: ) Projeétive techniques are éet apart_ from other assessment techniques by virtue
of the fact that the tasksb presented a}'e'relativeiy uqstructured. The manner in wr;ich the
. individﬁal perceives and interprets ‘th'e stimuli, or the structure the individual imposes on
. the situatién, is said to reflect thé fundamental aspects of psychological functions.
..,Base'q on this assumption, the undlerlying hypofhesis of projective techniques is that the
stimuli ‘'serve as a canvas upon which the individﬁ;i projects -idipsyncratic attitudes,

strivings, njofii/ation, fears and conflicts-as well as mariy other ?;spgcts of 'seI‘f‘. '
People tend to view their environment in an anthropomorphic manner, with
‘ projec’tio'n operating as the mechanism .which affects ;chéir anthfopomorphic
- _perceptions. Projective techhiqdes serve as a vehicle in which the subjeCt diécldses
_ 'inforrﬁation which in ordinary life experience n‘ever'bei:"émes projected extérna"y, but

remains enclosed in the persénal life of the indiv?iual (Zubin, Eron & Schumer, 1965,

p.7) |

A. Historical Development of Projective Techniques:

The use ofi projective techniques was originated by ' Carl Jung in the late
Hihetaenth century. Jung developed 2 one-hundred word free association test to aid in

.

diag’nosihg mental iliness (DuBois, 1970). - . ?

-

8/



Early in the twentieth century, Hermann Rorschaqh,§ studént of Jung's,

_ 'el_abérateg ‘on a suggestion of Binet and Henri that a series of ,‘ lots cjoul& be useq in -

. the investijtion of visual imagination. The inter'pretation of tbe‘ ) ’;
the hypothesis that the subject’s perception, rather than imagif§tl
interpretation process was furthér refined by Rorschach's attengpl\to relate responses

to intelligence and psychiatric diagnosis in that hegg#he

to form, detail, and shading characteristics. The

[
el
R

in North America in the early 1930's, and is now one of- the ‘most widely used

projective techniques (DuBois, 1970).
Although projective techniques were in use since the end of the nineteenth

century, they were not labelléd as such until Frank applied the term to a technique he

" developed in 1939. He defines projectives as follows:

' A'projective meathod for the study of personality invblvés the presentation of

a stimulus situation designed or chosen because it yill mean to the subject

not what the experimenter has arbitrarily decided what it should mean (as in

most psychological experiments using standardized stimuli in order to be

‘objective’) but rather it must mean to the personality who gives it, or

.imposes upon it, his private idiosyncratic meaning and organization.
‘ (Frank, 1965, p.13)

'
B. Theoretical Framework
Projec-:-t-ive techniques are not based in a particular theéry as no encémpassing'
concept or psychological theory of " pe_rsoﬁality was available at the time -projective "
techniques were first developed. Even t;xough a general theory for projective techniques
does not exist, Abt (1950) proposed a functional holistic theory for the interpretation of
.SiJCh techniques. He maintains that behavior is pyrposefui and goal directed and in order
to .understand it, ‘a holistic . approach |s necéssary. His interpretrive pfocess draws
heavily upon psychoanéiytic and gestalt 'thinking and he believes that the methodoll-ogy.
behind projectiye-techniques is unique and cannot be evaluated by standard methods:
| am of the belief that projective tests ha;ve develbped from a climate of
opinion so. radical from that which magie’ possible other personality
asgssment procedures that their valM and reliability can never be

established in the e ways. To dema

his of projective methods 1s to
re -

iré_something that simply cannot be met.
| . (Abt, 1850, p.64)
Anastasi (1961) sees projectives as fitting best within the framework of

. psychdanalytic theory, aithough the infiuence of Gestalt theory has contributed to the
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interpretation of such techniques. Despite the associstion ahe mk\s with these

éconceptual framewgtks, Anastasi does not view projectives as having t need- to be

“\i

evaluated from thetoﬁ partlcular theories. She states that "a procedure may prove to bo
practically useful or empirically valld for reasons other than those initially cited to ]ustnfy
its introduction” (Anastasi, .1960, pp.564 565).

Hammer (1958) follows a theoretical ofientation baséd on elaboretion of
‘psychoanallytic theory. Hammer sees people as vaeWing the world in an anthropornorphic
manner; the core of the anthropomorphuc view of the envuronment being the mechamsm
of projection. Hammer's concept of pro;ectnon is similar to.Freud's expanded defmmon
of pro;ectuon A _person may have dlstorted views of the environment and these
dlstortnons come to light via the use of projective techmques

Wagner (1871) has proposed a personallty theory derived from an analysns and
subsequent synthesas of pro;ectlve test data called Structura/ Analysis . There are two
: basnc structures in Structural Analysis; the Facade Self and the Introspectlve Self. The
former is the more overt aspect of personality, the side of the self which consists of
automatic attitudes and action tendencies and censtit\.ites basic reality contact. The latter
is the covert aspect ot personality Which harbours fantasy.

' ’ , ' | »
Projective techniques can be grouced into five categories:

(1) Associative techniques in which the sub)’ect must respond to a stimulus by, |
‘giving the first wcrd, image or -pe‘rcept that occure to him;

(2) Canstruct/on procedures requmng the subject to create or construct a
product, such as a story _ . .

-

(3) Comp/etion tasks such as completing sentences or stories;

(4) Choice or ordering devices. calhré for the rearrangement of pictures,
recordlng of preferences and the like: o

. . ) ’s ) o
(5) Expressive methods such as drawing which dvffer from constructlon

progedures in that the subject’'s style or method is evaluated as weu as the
finished product . '

Q

(Anasta5|, 1961 . p-566)

v
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For the éUft’O'O of this thesis, only expressive and-construction procedures will be
viewed inmoredepth. &
4

C Expnnlvo Mothods !

'

Exproesuve methods of projective assessment take into account the productuon
of tho ‘pro;ectnve’protocol in addltnon to the characteristics of the finished product.}, As
well as havmg value as diagnostic mstruments exfnsswe methods of a:s‘essment can
also serve as therapeutnc devucas The drawmgs produced by sub;ects are not
necessanly a reahstnc portrayal of the envnronment but mstead an expressuon of the
," subyoctwe response to, and personal interaction with, their perceptnon of rnhty

Groth-Marnat (1984) belleves that drawings cannot be interpreted without the
clmlcaan s bellef in the unconscious. Without this behef pro;ectnve testmg and
mterpretatnon is 'useless:. With a behef m,,she concept of the unconscious, the loglcal
: assumptlon is that this uncenscuous can reveal itself m symbolic form through drawmgs
to the individual's conscious. mmd. Because people tend to view the world in an
antftropomorphic. manner.; they can project their unconstious feelings, conflicts,
attitudes and reactions onto anyt‘hin'g outside of themselves. Expression throdgtx drawi'ng

is one techmque of brmgmg mto awareness unconscious feelings. att|tudes and reactlons

* - through the use of symbollc representatton In mterpretnhg drawmgs Groth- Marnat'

(1984) cautnons that features relatmg to, specuﬂc personality traits must not be
overinterpreted; what is significant psychologlcally appears throughout other test data as

well, and will be refiected in the person's current life. style.

The use- of drawmgs in. psychologucal evaluatlon was first popularized by

-, Goodenough in 1926 Her Draw-A- Man Test was the furst publlshed drawmg test to

assess chndren s mtelhgence Florence Goodenough developed a standarduzed scormg
“procedure for evaluatmg the mtelhgence of children from theur drawings of a man

(Lanyon & Goodstem 1982). ‘A mental age was obtamed based on the assumptuon ‘that



" the details included in_the drawings were dfrect results of a child's intellectual level ﬂf ~
 functioning. Hékalished 8 new version of the test in 19683 having the child draw a

_man, woman and self. B Goodenouoh and Harris maintain that children’'s figure
drawings are mainly an intell tual task and cannot be use as pro,ectwe techniques to- v
infer personality characterisfics or underlying conflicts (Groth-+anat 1984).

In using \:pe Gogz\ough Draw-A-Man Test to; determine the IQ of young
clients, clinicians f:f\d that 'individuial drawmgs prowded clinical information that was
unrelated to mteuectuel level. Children of the same mental age would often produce
unique and undnv:duallzed drawings that appeared to reflect their personality. As a result
of this 'dt‘scovery, Karen Maghover expanded Gpodqnough $ scoring methods to include
guidelines for e\)aluating personality - varisbles. -Thus, humars figure drawings were
incorporated into ghe rodtine clinical assessments of aduilts a;\d children alike (Machover,
1‘9”49)‘..Machover was the first to analyie human figure drawings as a measure of the
projected self (Klepsch & Logie, 1982). |

Many researchers .have. attempted to devisel scoring systems for projective
drawnngs Elizabeth Koppitz developed the furst refined scorlng system for evaluatmg
Ich:ldren s drawmgs In a vahdatlon study she found that the émotnonal indicators on
Human anure Drawmgs were able to dlscnmmate between/ ! ad;usted children anc\i
childréh attending a gungance clinic (Koppitz, 1966). ‘ » i,

At the time Machover was invesﬁgating the use of human figure drawivngs as

—— ..

tools for personahty assessment John Buck was refming\thé House-Tree-Person for

use as a pro;ect ve’ technlque Jolies later expande this ft hnique to mclude ‘three

J -

separate administratignh procedures using- achromatic pencil dr wmgs. chromatlc crayon(

-t

drawings, and an interrogation phase. Interpretation of the House-Tree-P, son

., upon the drewings themselves as well as the information elicited frpm the interrogation

phase. o , ' / o :
phast , ‘ _



D. Conetreetlen Proeedureef

' Comtrucﬁon procedurn requlre more controlled inteliectual sctivities on the,part o
of the subject By telling a atory in rgsponse to s stimuius, the individua! is "bound bv
certain oonventions regsrding grpm hrewon logical organization, ‘unity of

content, and _congruence: ‘with all~the e|emente in the stimulus (Anastasi, 1861).

: Interpretation of suth prooedures is usu‘aily based upbn:a qualite\lve clntent enalyeil

.

rather then analysus of a quantntatnve nature. The former is ueuelly more fruttfur in terms )
v . Y

of supplynng climca| information than formal ecormg methods. ™~

*

.

The use of plctures to tap deeper levels of pereonellty functioning erose out of
Brhet and S:mon 8. use of prctures to stimulate verbal reepomn from whtch inteliectual-
(Nelopment was assessed {Rabin, 1981) Morgan and Murray (1935) fqrther developed
this technlque in an attempt to drscover covert and unconscnous tendencro{ of normel
‘ persons. The TAT was flrst descrlbed by Morgan and Murray in 1935 The techmque
_was based on the fact that when people attempt to mterpret complex socnel sntuatuons,
they are likely to tell as much about-themseives as they are about the phenomena on
which ’ attention is focused. ,The pictures were desugned to present - subjécts with
sutuafﬁhe—where the subjects could revea| their own formulatlons of the sntuatt&ns and
. the private meanings whlch they attached to them Although It is not an everyday
occurance, the telling of: stornes about pnctures is_not that much different from the tasks
requnred of a person in" interpreting socnal mteractnons Q-lenry, ) 1959) Ciinical
mterpretatnon of the TAT takes place within: thé overlappmg frameworks of mtellect and
emotnon (Henry 1959). Henry proposed that mdwndua|s interpret realaty to conform wuth .
the realsty they expect and therefore they see. in thenr world and wsthm themselves
“only what they want ‘and are able to see. Additjonally, they respond to their ‘realty’ in
terms of their .own feeling's“a‘nd beliefs. Murray‘s sdggestion -of interpretation 1s
twofold: firstly, each event is analyzed from the forces emanating from the hero, and

P

secondly, from the forcgs emanating from the environment.
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:) : “ The Chlldrep s Apperceptuon ll'est (CAT) was developed in order, to fulfnll the |
assessment needs of  young chlldren Anthropomorphnzed anlmals were used since the- -
authors beheved that young chlldren saw animals as preferred identification figures
(Haworth 1966) A 'later revnsmn the CAT-H, deplcted human figures. Kagan (1960)
: descrubes Murray s suggestlons for mterpretatuon from' the vnewpount of the clmlcnan
‘mterpretlng children’s protocols He states that chlldren under age mne or ten years of
age usually produce stories’ wuth a concrate, descrlptlve approach while Qder children
are able to tell more4 elaborate stornes lnvolvmg .motlves and feelmgs in the
mterpretatlon of chuldren s protocols there ls the assumptlon that the character whnch
'chil‘dren percei\le as having the most‘slmllarlty to themsglves is regarded as the hero
figurej.."l'his Fjgure’s attitudes, motives and actions have a closer affiliation with the

4

_child's own- st'rivlngs‘than do the attribUte“s of other thematic fi'gures." if the. child

2 -

percelves only finimal snmllarlty 1o the thematlc figures, the attributes glv%n to those
flgures are likely to be a poor measure of the child’'s motlves In effect all pictures are
:‘not necessarlly equally reveallng of the child's personality. This |dent|f|ca§lgn with the -
, chcld § own motnvatuon) is better facilitated when the figure or fngures are sumular to the
‘chnld “with’ respect to age sex and potentlal behavnoral repetonre However the
mterpretatlon process may be further hindered if there is: er(cesswe s:mllarlty in physucal
E ‘appearance between the child and the hero fngure \TThls factor may remove the faﬁtasy
element and the child may suppress anxtety-arousmg mater:al For this reason Bellak
_ chose anlmal flgures for the CAT benng under the assumptlon that excesslve sumllarlty
. between the‘ child and the hero figure mlght interfere with the generatlon of confhct

related -themes.

A

In analyzing the stories produced in response to the CAT, Haworth (1966) found
' : S R ' ' ‘
* that the stories of latency age children were generally rich, creative, andlimaginative.

Despite the use ‘of fantasy in their stories, these children appeared to have an overall

. ‘awareness of reality and of the reasonable limits within which fantasy can be allowed.

t
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Haworth found‘.i'ny her review of t'ﬁ‘e literature surrounding developmental trends in -
children that By ages nine to ten, chilgr_en have echieved considerable r;maturvity- in all ‘
i"t Af' 2 Y. ; '

aspects of functioning.' At this age‘they are able to meet parentai expectations, in.that"

they ate reasonab|yh dependaEIe and respoﬁsible. Accmfate grammaf.forme have usually
L \

become an automatlc part of language functuomng and vnsual motor skills have reached a - '

13
fair degree of accuracy. The ‘basic mastery of the fundamentals of reading and wrntung

- are normally achieved, as well as a reasonable mtegratlon of personal problems and .
L . .

-

social demands. At this age level the the child is operating at the “neak of childhood, the
“time when the aceumulated experiences‘ a«:e bopera'ging for e m; ‘s’atisfactery ~and
, eatisfying adjustments” (Hawofth: 1966, p. 61). !

in the research eonducted with children 3nd apperception metﬁods,_there has °

-~

" been little evidence to indicate that sex differences are present. As a resyit of 'this._,

norms for abperceptive tests for children do not usually differentiate between male and

female subjects. .

_E. Standardization of»‘P'rojecti\'fe Techniques

Impficit in'the term' ‘standardization’ is the connotation ofuaccuraey- and
- ‘repllcablhty of most aspects of the testmg situation. ‘I‘n's'tructions to the sutej\eet
presentation of the stimuli, anqghe recordmg of the responses.can be relat:vely easy to e
control. The actual scoring of the responses, followed by the interpretation of the
same, is more difficult; to con.trol. This la}tér point has recei_ved’c’oesiderable attention
from researchers in the field. MacFarlane and Tuddenham (1951} recognize the proble;:\s .
of standardizing a pro‘jecti\./ve teehhique‘in their comment "we have nef developed
oresea"rcH tools that adequatelil handle Compiex problems of interactnr{g variables that
projective testc are believed to tap p. B2). | |

In their dtscussnon of the history of prolectuve techmques Zubnn Eron and

Schumer (1965) state that projective techniques evolved out of those te ts whuch were
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used to measure mtelllgence These techmques were adapted to measure personalrty and

along wnth their evolutlon was a movement away from the rlgorous framework
demanded by intelligence and achnevement tests. Responses of the projectlve protocols
were not scored as right or wrong and there was also more freedom in scormg Asa
result of thls many scuentlflc values achieved in the field. of mtellugence tests were
abandoned Clmucrans ‘moved away from quantifying and standardlzung the responses on
projective protocols in order . to preserVe the qualrtatuve idiographic essence of
= projective techmques The assumption behmd thns trend was that by quantifying and
enumeratmg responses there was the lmpllcatlon that the responses “had an ordinal value
whith may be a gross understatement of clinical relevance (Zubln Eron & Schumer
1965). | . - .

A Iarge part of the difficulty with standardizihg perjective\technic']ues I.ies in the

fact that there is no umversal scorlng system for any oné techmque 'Karon (1960) states

o Ty

that for the TAT, there is no scorlng system available which is both useable in the
clinical s‘etting and su‘fficiently'inclusive to\be clinically relevant. He further states that
A clinieal validity. needs.to be established for each clinician as the measuring instrument is
"not the techmque |tself but an mteractlon between the technique and the mterp ter.
Paimer (1970) suggests that concrete scales for which. behavnoral critefia maght
be established could be developed. These scales could be valldated by usual atistical
processe; and ’the presence of such scales would not prevent the clinician from makmg .
addltuonal chmcal lnferences Semeonoff (1973) views attempts at standardlzatlon of

projectnve techmques by normal statnstlcal procedures as being doomed to fallure

'_'s are- useful if one is attemptlng tO0 measure an endurmg functnon but

Rellabrhty stu

; there is little in 'uman behavnor‘(thxtls endurung. Ray 11974) eoncurs with this. opnnlon in

that,scores_pbtained/ from a technigue on one occasion do not necessarijly correlate with

~ scores obtained from the technique when it is administered at a later date. Because
projective techniques are sensitive to mood  fluctuations or ?‘situatio'nwonses, they

4
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o
~do not fit neatly within the cntenon of’ test-retest relnabnluty With respect to’ valadlty‘[

ins, Semeonoff feels that the manuals should present more corroboratlve evidence

] valndnty of the mferences drawn With projective techniques, case material is
ntore appropriate than An experumental approach Kline (1983) raises objections on the
grounds of reliability and validity of pro;ectlves He fee|sothat these ‘probtems could be V
countered by objective marking .schemes and careful multivariate analysis. However, one

2

is reminded of Karon's comment on the-use of. marking schemes and would have to

'

’ question the possibility of such marking schemes ever coming into existance. N
F. Related Research "
The author was unable to locate any ‘studies whnch were dlrectly related to' the -
present investigation. In ||ght of this fnndmg only those studues which bear an obtusev
connhection to the: inyestngatuo.n will be discussed in the following sections. -

¥ .

Apperceptive Methods

Rubin (1963) conducted a study ‘which mvestlgated dnfferences in the productuon
of themes |n response to TAT cards between SUbjGCtS grouped accordnng to intellectual
) .ablllty He found that subjects of a lower level of mtellectual ability produced a smaller
number of thernes when compared wxgégubjects of a higher level of mte|lectua| ability.
In addition to the higher 1.Q. groups prdducing a greater number of total. themes. Rubin
found that these .particular subjects had a tendency to' use a greater number of
achievement, domlnance and afflhatnon themes in TAT stories than dld subjects of lower
mtellectual abllnty This finding .is not surpnsmg to ‘most clumc:ans as lower Ievels of .
intellectual abnhty are generally accompamed by a deficit in verbal adeptness |

Haworth (1966) refers to a study conducted by Kaake which indicated that

children 'in higher 1.Q. ‘groups produced greater thergftic content and less enu’merative

content on the CAT than did lower I.Q: groups. Kaake: concluded’ that ‘th'e CAT was
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better utilized. wuth higher 1.Q. subjects. Gnven these fmdnngs, Kaake questuoned the
usefulness of the CAT for personality evaluation of an mtellectuefly slow group The
subjects used in Kaake s study were between six and seven years old. Haworth (1966)
referred to a sumnla&’study conducted by Ginsparg which concluded that subjects of
lower 1.Q. are llmuted in thetr ability to express Yideas freely or dynamncally
A study was conducted by SumsOn (cited in Haworth 1966) with Ge;n:an girls
between the ages of eight and ten. In his study, he mvestugated the usefulness of a
vlarratton of the H-T-P in conjunction wnth the CAT. HIS procedure requured the subjects
to first draw pnctures of a' house, man, woman, and then a picture of thenr own choice.
’Followmg the drawmg phase the subjects were admnmstered the human form of the
CAT. Finally, the sub;ects were requlred to tell stones about each of the drawmgs
Snmson s hypothesis was that by comblmng the CAT and the drawings, greater freedom
and more spontaneous productaon of themes would result His e“fnng was that not all
problem areas would be tapped for-an mdwudual Chlld in an apperceptuve techmque only
- and the |‘nclusnon of drawungs might uncover addmonal dynamlc areas. A pnlot study
requestmg the chlld to tell stories about ‘the drawmgs immedtately followmg the drawnng
f phase did not Iead to useful storles Therefore the admnmstratlon of the CAT was
mserted between the drawing phase and storytelllng phase His observatnons confvrmed

his hypothesrs in that themes appeared in the storles told to the drawings whuch were

_ not touched upon in the CAT. - : v -

jExpressfve'_'Me_thods. e ’

' Very’ little research is available With respect to the verbal phase of the H-T-P.
Jolies (19831 made an'attempt to clarify thev questions .posed in the |nterrogation Form
but did not support his mterpretatnons of the questions nor the various responses whrch
rnrght be obtalned wnth related research lt would appear that this mtertsret?ve guade is

only a reflectnon of Joiles' hypotheses and not based in sound- research In light of the
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limited amount of ,research,ayailable_with respect to the predent study, this,vsec'tior‘\ will
also include related research on the grephic phase of the H-T-P es'we|l as Human Figure

Drawings (HFD's).

Verbal Phase of Expressive Techmques |

Dnamond (1984a) proposed a variation of Buck's H T-P which he labelled as the
"Verbal H-T-P". In his study, he asked the subjects to write a story in whnch there were
three -characters;-a House, Tree. and :Person. All of. 'the characters were to have real
personalities, the power of speech, and ‘the ability to communicate with' or\e another.
The subjects included ‘two’distirg age -groups, college and eighth-grade level, with a.
fairly e"qu”al r‘epresentatior\' of_'rpeles vand females. The stories obteined from the subjects
were ' rated on various aspects . of thematic cor;tent. Diamond found significant
. dlfferences W|th respect to the kinds of themes produced by the two age groups. -
Sugmflcant differances were also noted with respect to male and female subjects.
'Dnamond concluded that results frdm a Verbal H- T -P should be studied in relation to the
clinician's experlence wuth the graphlc H<T-P including the verbal phase It was. also
concluded that more research was needed in the area.

In a foliow-u up study Diamend (1954b) mvestsgated specnflc symbohc aspects of
the House and Tree. In a couhterbalanq:ed design, subjects vyrote two stones. one
mvolvmg a House and Person one involving a Tree and | P;rson Followmg the completnon
of the stories, the subjects |dent|f|ed personallty trauts for the House and Tree usmg a

50 item adjective checkhst prepared by Dnamond Results of the study indicated that the -

House and Tree have dlstmctly dlfferent charactenstucs
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anhlo Phase of Expunlva T-ohnlquu

in a vahdatlon study, Koppntz (1966) demonstrated that . the 30 Emotlonal
Indicators of HFD s dlfferentnated chn the HFD s of psychiatric patients and the
‘HFD s of outstanding pupils with good social and emotuonal adjustment. In'a relatad ‘
l study conducted by Sturner, Rothbaum, Vlsmtanner, ,and ‘Wolfer (1_980), it was
.'disco‘vered that Emotional ‘indica;tors on children’s HFD's were_able to discriminate
(p<.001) between those subjects that were prepared for -venipuncture and those who
were not | _ | - | _ |

In thelr jnvestugatlon of the abnhty of the H-T-P to detect Chlld al:mse Blain,
Bergnar Lewns and. Goldstem (1981) were able to |dent|fy specmc items on chuldren s
H-T-P's which were able to discriminate between abused and normal chlldren Cowden‘
Deabler and Feamster (1955) found that the H-T-P was a useful techmque by which to
predict a psychiatric patient's readiness for dlscharge from hospital. }{ernuer, Whiting
and Meltzar, (1955) foun.d that features in the House drawing in H-TTP’s,Wéce able to
dif(erenﬁate between two groups of TB patients;. those who Ieave hcspital against
medical advice, and those.discharged with maximum hhospital benefits. Since a battery of
tests was administered routinely uponl admissionas pakt of the admiﬁance program, the
results could signal those;p'atients who were likely to leave aga.inst medical advice and
therefore preventive’ méasures couid be implemented. In their research on the
differences betWeen- H-T-P's of deaf and hcaring iidren, Davis and Hoopes (1975)
suggested that further research_with the H-T-P be directed toward the objectification of ‘
qdalitative features rather than the‘development of a cnécklict, of Usingle detaila.

in their investigation into the effects of the order of tests-in a battery, Cassel,
~ Johnson ‘and Burns '(196?) found no statistically reliable d'.ifferences were obtained in the
means of the’Wechslar-BelleVue i, the H-T-P, and the WRAT among the order of

presentation nor the ordinal positicn of each test. It was concluded that the order of

_presentation of the tests in the battery made no difference to the overall ,'estalts of any
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~one specific test. In this study, all possible combinations of the three tests were

¢
Ny :
o .

administered, however, no sufnjegt received more than one administration of the battery.
I_t.'s_hould be noted that thére was‘nb inclusion of an abpercebt'ive technique in thﬁ
t;attery. ‘ - |

in an attempt to validate tﬁe H-T-P for usev With children, Jolles: ‘co‘n;iu'ct'pd_a
serfes of four validation studies (Jolles, 19523; 1952b, ,Jolleé & geck, 1853a, 19535).
Conclusions reached from these four studies suggest that: children tena to draw fhe;r
own sex, the phallic tree is more commdn am;ng younger children znd is -related to
psychosexual disturban.ce, the “psychological centre of the page ‘is to :tr?é left of the
geometric centre, horizontal placement varies with age and the drawn wholé. a tendeﬁcy
to place the whole on the left indicates emotional 'axpréssion, to the right, intellectual -
control? and age is a factbr in vertical placement. Sloan (1954) criticized these studies as
being characterized by a lack of clear, logical statements concerni'ng the concept of"
validaﬁoh. AHeA questioned whether these stqdie’s'were an attempt to confirml. the
hypotheses of thé H-T-P directlyuo.r whether the studies were to confirm Buck's

hypotheses on H-T-P's with adults as to their validity when applied to children.

. N o : .
{1_\

-
——

.Deépite their limitations, préjective techniques are still widely used in *= Cl" .
setting. Drawings tend to ﬁp deeper levels of pefs_onality than the verh:= Ham
' teéhniques such as the Rorschach and TAT {Hammer. ‘_1953)..Harris (1953) DS S PWiIngs
a§ being more useful fdr psychological analysis when teamed with ot By il by
'inform_va_tion about the child. Bellack (1.975)" maintains that batteries for persunaity
asseésment shoﬁld include . épperceptive téchniques combined with expr:essive

" techniques in order to obtain a well-rounded picture ‘of the subject’s personality.

/



iIl. Design and Methodology R
" The content ofb-Chapte;r: Three deals with a deécriptiqn of the sample. the
strat-égy ,and technidue of data coliection, and the procédure in..vblved.in conducting the
study. | | | ‘
‘A. The Si:bjpcts
For the purposes of this exploratory study, a singlg class of grade fo,u?‘students
from Eimer S. Gish Scﬁool in St. Albert, Alberta was utilized. The children’s ages ranged
from 9 years 1 month to 10 years-10 months, with a mean aga’ of 9 years 8 months. Of
the twenty-four students who partiéipated in the study, thifteen were male and eleVeg\
were feméle. .
A Iet'ter was sent to the parents (Appendix A)*of all the children in the class
giving a brief explanation of the study and requesting‘ permission for their child’s
participation in the study. Pérmjssion to h;ve their children participate in the study was
granted by all ﬁarents. ' , i o
Aithough the sample for the présent étudy was not a randomiy seleqted sample

of élementary school children, the subjects were divided by sex and systematically

. Each subjebt was given an identification number from
‘ one to twenty-four with all evén numbered subjects making up Group A, and all odd
numbered sﬁb_ jects mak.ing' up Group B. |
‘The class selected for the present study was considered fo be from a ‘normal’
population. Some of the children receive part-time resource room instruction for
learning problems: some receive part-{ime'enrichment classes for the gif}ed; None of
. the children involved in the study were involved in counselling for emotional or
behavioral problel;ns; howéver, this does not rule out the possibility that some children
n;ay have been experiencing mild emotional problems which were not identified by the

school counsellor or classroom teacher. The classroom teacher and the schoal

22
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counsasllor r-tdd the students as having ho serious emotional problems, as thq,prunndn ,

‘of such problemis might bias the samﬁle in a small group.
B. Instrumehts

, _House-Treo-Porson Projective Technique

The House-Tree-Person (H T-P) is a projective technique designed to aid cl:mcmns,
in: bbtammg mformatlon concerning an individual's personallty dynamics (Buck, 1981). In
conducting the standarization studias, Buck found it |mposs|ble to correlate specafuc"
‘indicators fgn the drawings with specific perso;\ality' traits. In the interpretation of.
projective drvawi:gs, it is suggested by Buck to use a gestalt ap;proach to analysis rather
than basing the interpretation on specific indicators. ' |

. In administering the H-T-P‘,"_ the subjecf is requegted to draw a picture of a house.

- Although the emphasis is not placea o;\ artistic ability, the subject is asked to draw "as
‘ gobd a house as you can” in order to avoid a stereotypical rebroduction. Upon
completion of the house drawing. the subject is further requested to draw a treé, and
finally a person.. After ‘two sets of drawmgs have been secured {achromatic and
chromatic), the clinician administers the Post- Drawmg Interrogation Forrﬁ

in her review of the H-T-P, Haworth describes the Interrogation Form as being
highly redundant and repstitive. She further states that rﬁany of the questions do not
appear to yield useful ciinical data, while some duestioﬁs appéar to lead the subject in a
definite direction by thelr wording. Haworth has found that her administrations of the_
H-T-P Interrogation Form to chlldren have generally yielded information lacking i
meaningful material. Despite her criticisms, Haworth regards’ the H-T-P as’a rewarding

clinical technique with both adults and children” (p. 1241).



Robsrts Apperosption Test for.ctnl‘ldren - | |
The Roborts Apperception Test for Chi'ldren iHATCi is 2 projective te'ehnique

deslgned for schd‘ol aged children. A set of 27 stlmulus cards depicts common'

sotuatnons in children’s lives. Of this set, only 16 cards are admnmstered to a given child.

Responses are scored on a number- of scales measuring edaptlve and maladaptlve

S

functioning. .After ne‘arfy twenty years of det/elopment with a clinical population, the ~
RATC was standardized ona unv'e of 200 well-ad;usted children. A stratified sampllng
' procedure was used 1o enture equal representation of chnldre@r with respect to sex and
age (McArthur and Raberts, Wb " ‘

e Two types of reliability studles were conducted; interrater agreement and’
split-half reliability. The authors report doctoral level and master s-level raters as having
89% and 84% agre‘r‘nqnt' respectively‘(McArthur & Roberts, 1982, p. 76). Split-half
re!iability'revea"ls relhiebility coefficients frorn .44 to .86 using the Lord and Noviok
estimate and from .48 to .86 using the Spearman-Brown estimate across the twelve
scales (McArthur and Roberts, 1982, p. 77). . *

McArthu-r'end Roberts (1982) report the findings -of convergent and discriminant
validity tests to provvde gvidence that the scales reflect the personaluty dimensions that
they were mtended to measure (p. 77).-in comparison wnth other apperceptlon tests, the
,RATC ehcuted ‘a significantly lower percentage of of stereotyped responses than enther
“the CAT or TAT" (McArthur and Roberts, 1982, p.87). As waell, the incidence of
nonsituationally related stories was lower with the RATC. The RATC‘was found to
discriminate batween a well-adjusted and clinical population with ;ne exception of 3
Clinical Scales - Anxrety Aggressuon and Depressnon The authors explained the
nonsignificant differences between the two groups in that the clunucal sample was
heterogeneous; individual dif ferences would be obscured in the everag:ng of the.scores.

¥

They stress that it is the departure from average scores that are clinically meaningfdl and
nonsignificant results do not mean that the’ measures are insensitive to the differences in

”



«+individust children (McArtnur & Roberts, 1982F -

o For the purposes of this study, the author used the RATC rati‘ng. form as it

stands, but in the analysis of the data, the groupings of'scel-.ee were eltored slightly. The

Clinical Scales were left unchanged, as were tne Adsptive Scales with ine exception of
the Resolution mdlcators ‘These mdlcators were grouped into a separate category

entitled 'Resolution’. A separate category was used for the Resolutoon md:catofs as it

was f‘ound that the intérrogation Form cguld not be scored for ‘Resolution’ due to the

nature of the direct questionning method. Batause the major hypothesis of this thesis _
was to inveetigate the differences between the Interrogation Ferm and an epperceptive .

method, the author did not want the. absence- of Resolution indice%rs on the

interrogation Form to influence the results of the data analysis.

Canadian Tognitive Abilities Test .

The Canadian Cognitive Abilities Test (CCAT) evolved from the Lorge-Thornd’ii(e )

Intelligence Test Series. The test consists of three parallel batteries (Verbal, Non-Verbal,

-

and Quantmatnve) and eight drfferent but overlapping levejs (A-H). In devising this test,

" items were rewewed to eliminate biased content and also to ensure that the items were

-_ appropriate for Canadian students. The CCAT purports to measure ‘the individuel‘s ability
to use and mampulate symbols (Wright, 1982, p.6). ‘ ‘}_\ . = .-

The Verbal battery c;nSIsts of four subtests: Vocabulary Srntence Completion,
-Verbal Classification, and Analogies. This battery is similar in form and content to other
measures ofl verbal ability or scholastic aptitude.

The score that the studefits obtain on the CCAT is given meaning by relating it to

-

either thecr chronological age or to their schoo! grade group. Five types of norms are -
provided for the interpretation of scores: (1) standard scores by age, (2) percentilesﬂ{_gy/ﬂ’
age, (3) stanines by age, (4) percentiles by grade, and (5) stanines by grade {Wright

1974). The standard age score is a normalized score scale,in which the average score

»
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for Wh age group °",,“Ch test is sot at 100, yvith a standard devistion of 18. For any™"

age group, a given numerical value has the same meaning in terms of standing relative to
gt':e'group. The Standard Age Score (SAS) is somewhat similar to IQ scores.

o The Technical Notes for Form 3 report Kuder-Richardson Formula #20 relibility
| ‘\e”stimates of .932 for the Verbal Battery, Lev:l B (1984). Correlation between Standard
A‘g'ei'Score's on the CCAT Verbal Battery and Grade-Equivalent Scores on the Canadian
Test o'f, »Bas‘ic Skills, Elementary Multilevel Battery is ~repot‘teAcl to be .84 for Grade 4.
- Correlation with the Stanford Binet Intelligence Scale is reported to beA‘ .72 for the 9 to
| 1‘1yoaragegroup. ' o - ,"‘
C.}roo-duro a~ “ / —

" Prior to individual interviews with the stp;ients, the class was briefed about the
nature éf the study and wh;t was required of tpem dur'ing the interviews. The interviews
wefa conducfed during school hours in the school's cou;\ference roc;m and commenced
with the standardized instructions (Appendix B').reque’sting the child to draw a pic{ure o?
~ a house. Blank sﬁeet; of 8 1/2 by 11 paper were provided as‘ well as a set of eight

coloured ’crayqns. Upon completion of the first dra;/ving, the student was requested to
- draw a picture of a‘ tree, And finally a picturewlof a person. Foliowing the drawing phase
of the interview, the étudergts in Grpup A were asked to tell three stories; one story for
each picture), After the stories were collected, the students were asked the questions 4
from the Poit Drawing Interrogation Form. The students in Group B followed similar - .
instructions except that the order of praserl_tation was reversed for .the v'e'r;al phase
(Interrogation Form followed by stories). A counterbalanced design was chosen in order -
to increase the sensitivity to sta‘tistical analyses. In such a design, sut?ject differences do
not exist except for changes that may have occured in the subjects during the peff?od

required to carry out the investigation. The students who participated in the study

demonstrated a high leve!l of enthusidisim and co-operation.
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Each student who pmtclpmd in the ttudv \mckgmn the v.rbal bmy omﬁo _

CCAT, Form 3, Level B. 4

[t

The studeﬂts were placed In ‘IQ groups’ according to the criteris outlmod in the
GEAT manual (Wright, 1982) Given the dustnbutuon of scores in the present study. four
) separate groups were rdontnfuad: Very Hagh (SAS = 128 and y&ove). Above Average
(112 - 127], Average &88 - 111), and Below . Average (72 87). Given that the mean IQ
of the class was above the CEAT meqn (class mean = 110, 3) and the limited number of
. subjects at th;' lower end of the scale, it was @ci&ed_to regroup the studonts into two
g'roups- Low to Average (7i -1 1) and Above Average (1 12 ind lbovo).

After the data werer collected, two mdependent raters in addmon to tho author *
rated the stories and lnterrogatnon Forms for the number of themas”lq ordor to ensure
standardized scormg the system used for scorrng the themes follo‘ved the format, used

. »

by the RATC (Appendi C.

v

D. Hypotlieses ' ;,

HypothasisOne
Information prov1de¢ in the apparceptwa format will contain a greater number of

themes than the mformatnoq provided in the mterrogatnve format

3

Hypothesis Two R ‘ -

,St'udents identified as having high verbal ability will gemerate, stories having a

grester number of themes on the Adaptive Scales than thpse students identified as

»

having low to averagé verbal ability.

n
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Hypothesis Three S - _— L

The order of_presentation of the two formats (apperceptive and interrogative)

will not affect the number of themes given by a-student.

P
]

Hypothesls Four

O,

~ There wnll be no dlfferences in the number of themes given between male and

. female subjects S
- C o ‘
- v ; ~ . » . ) B ’ . “) ‘,"‘\;"
E. Evaluation of theVData SRR 2 | o R
1 The purpose of the statlstucal analysrs ‘was ‘to determine if a thematlc" "

N

appercepflve technugue was sngmfucantly better than an mterrogatwa technigue in terms
' of ‘obtaining ‘thematic content on the Verbal Phase of the H-T-P. The subject's ratlngs

from each judge were summed over each .category and ,each format type (ie. one score

,,,,, “y

~for thg Adapt:ve Scales for all three StOl’lBS) The data obtamed from the raters were

¥ W

& analyzed utllnzmg SPS.Sx Reliabllnty Analysus ThlS “analysis calculates a varlety of
coeffncrents which .evaluate the rellablllty of addltlve gcales Results of thls analysns

| lndlcated alpha coeffxc:ents at, or above .96 across all- scales on both the apperceptive

' format and'lnterrogatlon format. Given these\results, the ratlngs for each category were
averaged for the three raters. i

W

) SPSSx Analysis of Varlance was used to test the sagmflcance 3f the hypotheses
ANOVA was chosen because it ls a robust test and moderate - deviations from the
assumptlons seem to have little effect on the vahdlty of the conclusnons reached (Spatz

& Johnston, 19811. The level of significance for an acceptable dl'fference in testnn_g the

research hypotheses was set at, or less than, .05.

&k



N ' IV. Results

A. Hypothesis One

©  The first hypothesns stated that thev information provided m“the thematlc

‘ Aapperceptuve format would contain a greater number of themee than the mformatuon

provrded in the mterrogatNe format. In the null form, this hypothesis states that, fo’y
b

subject the dtfference in the number of themes between the two formats woul
Y . q . -
zero. ‘This hypothesis. was tested using three-way analysis of variance with repeated

/

measures on.one factor, the results of which are summarized in Tables 1 and 2.

Table 1 . :
Analysis ‘of Variance Summary for Adaptive Scales

-4

Between Sub;ect Factors: A = 1Q o '
: B = Order . e
C = Sex ‘ -

. Within Subject Factors: D = Format

SOURCE - L Ss df | MS . FRatio. p

10.082 ©  4.451 052 .

A ' 10.082 1 ‘ _
B - 3:459 1 3.459 - 1527 . = .236 .
C S 2107 L 2,107 930" .350
error 33 n 15 2.265 ‘ o '
‘D : 4.642 1 4.642 . 1.622 ..222
AD - : 3.544 1 3.544 - 1.238 283
BD K 1.445 T 1.445 ~.b05 - - .488
co: ‘ . 6.803 1 6.803 . 2.377 Y144
ABCD . 001 - 1 . .001, &000 : .989
error - . : 42926 . 15 2.862 T , .
TheF\”atios are not significant. v

»
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' Group B = Intefrogative/ Apperceptive

. ,/’
Table-1a.. = " ~

1Q a = Low to Average IQ
IQ b = Above.Average 1Q

.

Group A = Apperceptive/Interrogative

¢

‘Mean Tables -'Adaptivé Scales

¥

- SOUREE

¢
9

Qb /G(oup A /Female

_.’IQ a /Group A /Female

-+

APPERCEPTIVE.

INTERROGATIVE "

Group A- -
Group B+

Male - Do

Female = .-~ = PR
e ' : e

IQ a /Group'A /Male

IQ a /Group B /Male
IQ a /Group A'/Femaie-

Ia'b /Group A /Male -

B ) . }:‘% . ,‘ e . »
Qb /Group B /Male
IQ b /Group B./Female - -

s

2545

~

v,

2.583

2,167
©3.000 .

2.769.

. 2.300

i

. 2.667. -
" 1,000

¢

-

- 3.250

2.500 -

. 2.667.

'2.000

L 2333

' 4.000

—
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'Table 2 S . - .
. - Analysis of Variance Summary for Clinical Scales

~

Between Subject Factors:..A = 1Q .

-7 B = Order -
C = Sex

Within Subject Factors: D = Format

Ay

31 -

SOURCE ‘ SS

df MS F Ratio - p
A ‘ : 3.375 1 3.375 2.398 142
B o ‘ 8.828 1 8.828 6.272 024+
c ‘ 630 1 630 448 ¢ 514
error ' 2111 15 1.407
D 1.136 1 .294 595
AD ‘ 149 1 .039. .847
BD : 7.5631 1 1.952 .183
cD. I 7.284 1 1.888 180 -
ABCD 2.883" 1 ©.750 .400
error . 57.889 _; 15

* The F Ratio® significant at the .05 level.-
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Table 2a - : \
. Mean Tables - Clinical Scales |

IQ a = Low to Avkrage 1Q
-1Q b = Above Average IQ ' - : ‘

Group A = Apperceptive/interrogative - : . , 1

Group B = Interrogative / Apperceptive y

3

LY

SOURCE - | APPERCEPTIVE ' INTERROGATIVE
Qa | ’ | 2000 . 2.697
Qb . : 2,778 0 3.222
Group A : ' 2.444 3778
~ Group B : ' 2.364 _ . 2.091
Male | | . 1.974 - 3.077
Female 2.967 o 2.833
IQ a /Group A /Male | 667 3.778
IQ a /Group A /Female '3.833 3.167
IQ a/Group B /Male . \ . 2.000° ' 2.500
IQ a /Group B /Female 2.167 : . 1.000
I b /Group A /Male - 3000 . 3.889
IQb /Group A /Female ' 2.667 4.000
IQ b /Group B /Male | 2222, ~2.333
IQ b /Group B /Female 3.500 - 2.000

This méthod of analysis was chosen over a simple one-way ANOVA, as the factors that
needed to be analyzed for this hypothesis (apperceptive format vs. interrogative
format| are dependent measures and coul/d not be analyzed separately. .

The results of the present study were unable to support the hypothesié that the use of a -
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thematic apperceptive format would"yield information with a greater number of themes

than a format utilizing a direct questionning method. The éignificant difference found in

Table 2 will be discussed under the sectian ‘Hypothesis Three'.
B Hypothesis Two S
The second hypothesis stated that those students ide_ntified as having a high

verbal ability>wou:ld providq stories with a grgater number éf themes than those students
identified as having low to average verbal ability. In the null form, the hypothesis st’atesl
thét for any subject, the difference in the number of :themes between high verbal abglity »
s.tu‘dents and low to average verbal ability students will eqhal zero. This hypothesis was’

tested with one-way analysis of variance, the results of which are summarized in Tables

- 3to7.
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Ag_a_lvsis of Variance Summary for Ag‘agtive Scales
Apperceptive Format - 1Q Effects
o Iy '
- SOURCE " o ss _df Ms F Ratio p
Between Groups 14897 1 14897 ' 4.603 044w

Error . . 67963 21 3.236

-

# The F Ratio is significant at the .05 level.

Table 3a .

' Mean Tables
GROUP - R ~ MEAN STD DEV
Low to Average IQ | - 2.333 1635

Above Average 0] o 3.944 2.009
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Table 4 ] ,
- Analysis of Variance Summary for Adaptive Scales
Interrogative Format - 1Q Effects
-
SOURCE ss df . .- MS F Ratio P
Between Groups .008 1 .008 .005 ‘947
Error : : 37.644 21 1.793
. Y '
The F Ratio is not significant. )
Table 4a e
Mean Tables
GROUP - MEAN STD DEV

Low to Average IQ
Above Average 1Q
) 4

2.546 1.293
2.583 1.379
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Table 5 ,
Analysis of Variance Summary for Cliniesl Scales
Apperceptive Format - IQ Effects
SOURCE ss  df ™S F Ratio p
‘Between Groups 3.472 1 3.472 1.482 237
Error 49.185 21 2.342

The F Ratio is not significant.

Table ba
Mean Tables
. "_\ ;
b
GROUP - MEAN .'STD DEV
Low to Average IQ 2.000 2.071

Above Average 1Q ‘ _ 2778 757

¥
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_Table 6 N .
Analysis of Variance Summary for Clinical Scales
interrogative Format - 1Q Effects
4
SOURCE , SS df MS F Ratio P
‘Between Groups 1.583 ] 1.583 527 475
Error - 63.064 21 3.003

.

The F Ratio is not significant.

Table 6a

Mean Tables

GROUP

MEAN STD DEV

Low to Average IQ
Atove Average 1Q
1

'2.697
3.222

1.859
1.610.
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Table 7 E
. Analysis of Variance Summary for Regolution Scales .
Apperceptive Format - 1Q Effects _ 4
SOURCE SS df MS " FRatio - p
Between Groups ' 2493 ' 1 .2.493 3.051 .095

Error 17.159 21 .817

" The-F Ratio is not significant.

Table 7a
Mean Tables
GROUP - MEAN STD DEV
-
Low to Average IQ 2.091. 1.221

Above Average 1Q " ' 2.750 = .452

 The hypothesis was supported by the data_l, when uSing an apperceptive format \u
" on fhe—Adabtive Scales only,y-in that children of above average verbal abili‘ty told stories
with a greater number of themes than children of low to average verbal ability. These
findings suggest that it is maore effective to use a thematic appéfceptive format with
students of high verbal abilty and a direct c‘;uestionning' format with students of low_”f;o

“average verbal ability in determining adaptive functioning.
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‘C. Hypothesis Thru

The third hypothesus stated that thoro would be no difference between Group A
and Group B students; in effect, the order of prdsantatvon of the two formats toes not
affect the number 'of themes generated in either the apperceptive format or the

interrogative férmat p\ns hypothesis was tested with one-way amaiygis of variance.the

: 4
results of which are summanzed in Tables 8 to 12. /
. . 2

. 0)
Table 8 ,
: Analysis of Variance Summary for Adaptive Scales

ApperceptiVe Format - Order Effects

SOURCE . ss  df MS, + F Ratio p
Between Groups . - .001 1 .001 .001 .986
Error o 82.859 21 3.946 . rd

The F Ratio is not significant.

Table 8a ' . =
. Mean Tables
\.
GROUP . : MEAN STD DEV
Appefceptive/lnterrogaﬁve , 3.167 1.982

interrogative / Apperceptive 3.182 1.991
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Table 9 .' : C
Anslysis of Verign r r Adsptiv I
¢J interrogation Format - or Effects
/‘ .
1/

SOURCE SS df MS . F Ratio p
— A / 7 , ‘ -
Between Groups _ 3.986 1 3.986 2.486 .130

Error | 33.667 21 1.603
The F Ratio is not significant. i
Table 9a s
~ Mean Tables , -
GROUP MEAN STD DEV

Apperceptive/ Interrogative
Interrogative/ Apperceptive

2167 1.115
000 1.414

.
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\
Table 10
Anglysis of Varian | |
~Apperceptive Format - Order Ef
SOURCE . ss  df Ms ‘E Ratio p
: J:lv - . B .
Between Groups .038 1 .038 .015 .904
Error . 52.620 21 2506
v The F Ratio is not signifi “
8 ™~ “
Table 10a :
Mean Tables
—_— .
GROUP MEAN STD DEV :

ia

-

Appercébtivé /Interrogative
interrogative/ Apperceptive -

2.444 1.493:
2.364 1.676




Table 11 L ‘ _ o
: Analysis of Variance Summary for Clinical Scales x
‘ Interrogative Format - Order Effects- ‘ -
‘ ' ) ! ‘ T ‘ N
SOURCE E ss daf Ms = - F Ratio P
Betwesn Groups_ 96331 1 16.331 + 7.088 , 015
- Error  ° - 48.317 21 2.301 ‘
t \—:ﬁ .
* The F Ratio is significant at the .05 level. |
1 . %
4‘.‘:1 ’
Table 11a ’
: , Mean Tables
[N
GROUP . - S "MEAN STDDEV « & .
| 3 o ‘ B .
- Apperceptive/ Interrogative ‘ v, 8.778 1.690
Interrogative / Apperceptive R ‘ $75.091 1.300
_ . ' ‘ o
Iy . e
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/

Table 12

Analysis of Variance Summary-for Resolution Scales ‘
‘ AEgercaQtive'Formgt * Order Effects IR E
SOURCE SS df MS . F Ratio -~ . p
: - ‘ : . ‘
Between Groups . 1.349 1 1.349 . 1.648 227
“Error 18.303. 21 .872 C ' -
The F Ratio is not ‘signific":ant. B L.
) . &
, fr}é ‘. ’
-
@, ‘
Table 12a , A
KA St : . Mean Tables
Ny _ ST : _ ’ ‘
- GROUP P : C - MEAN ' STD DEV -
: ::y'y ‘ ; P - .
P
.~ Apperceptive /Interrogative . ® o 2.667 651
Interrogative ZApperceptive - o 2.182 1.168

’{‘ : <\ ke X o . . °
. .o ! i v

Results of the analysis shoWeﬂdl significant differences on the Clinical Scales -
» . . . N & o . . N . .

Interrogative format for Group A (apperceptive format first. interrogative format

second). This would suggest'that a direct quéstio'niing_metho'd elicits a greate{' number of"
themes when the su‘bjeqt has had a previous administration 'of an apperceptive-format to <
. - o vt - V';»

elicit information about the same stimulus. - ' L }ﬁ S R
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. D. Hypotheslis Four o

‘The fourth hypothesis stated that there wduld‘be né, differance in thé ‘number of

themes bstween male and female’ subjects. This hypothesis was tested using one-way

analysis of variance, the resuits of which are summarized in Tables 13 to 17.

s
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+

Table 1 3 . .
Analysis of Variance Summary for Adaptive Scales
0 Apperceptive Format - Sex Effects
; —
SOURCE - SS  2i MS —~=" F Ratio p
: ’ g . )

Between Groups 11.118 .1 11118 3.255 -- .086

Error - 71.741 21 3.416 ' o .

- O A |
o The F Ratio is not significant.
, ‘\‘ ‘

Table 13a _ . ;| &

A ) Mean Tables

~. N . ’: - oy i | N

croup R . - )  MEAN STD DEV

, e P ) ) .

"v< o . | & . ;&E“"i -.

’,jmw:;;; > " . 2.564 1.624
Vrdhalb : . 3.967 2.111

2 'é' :

Fl
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Tabte 14 : o
Analysis,of Variance Summary for Adaptive Scales. .
Interrogation.Format - Sex Effects
SOURCE df' MS F Ratio , p
Between Groups-: - 1245 1 1.245 o 718 406

Error ‘ 36.408. 21 1.734

L

The F Ratio is not significant.

.

Table 14a :

o N Mean Tables -
. . PREE. - ©N
% GROUP , . ‘ MEAN STD DEV
‘Male s - © 276971.092

Female * - , o 2.300 1.567




Table 15 . ,
Analysis of Variance Summary for Clinical Scales
N ‘. Apperceptive Format - Sex Effects n
Y
SOURCE SS  df MS F Ratio p
Between Groups 5.566 1 5.566 2.482 © 130
Error’ , 47.092 21 2.243 \ g :
The F Ratio is not significant. iy
o
«!; ’ “
;‘J’ ‘i ‘ -
RO ‘ , l\
Table 15a . _ - \
. Mean Tables - \\
8 Sy !
5{9 o o ':\
o : |
: . ) . ﬂ\'\
. GROUP MEAN STD DEV ' \
Male S ; 1.874 1.475 »
Female ' ©2.967 18527 -
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" Table 16
- Analysis of Variance Summary for Clinical Scales
Interrogative Format - Sex Effects
SOURCE - SS . df MS . FRatio p
Between Groups .335 R 335" 110 744

Erfor : 64.312  21. 3.063

N
The F Ratio is not significant.
) 1]

Table 16a
. Mean Tables
A
'GROUP | MEAN STD DEV
Male | ' " 3.077 1.504

Female ) 2.833 2.032
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i
Table 17 |
’ Analysis of Variance Summary for Resolution Scales
T - Apperceptive Format - Sex Effects ‘
SOURCE - { SS  df MS FRato . p
Between Groups 1245 1 1245 1.420 '3 247
Error . 18.408 21 .877 ’

\

- tv
_ The F Ratio is not significant.
i L J

Table 17a

Mean Tables
GROUP | o MEAN STD DEV
Male ' 2231 827
Female . : ' 2.700 .949

The results of the present analysis confirm the research hypothesis in that no
. B : ) )
“significant differences were noted between male and female subjects.



V. blsousqlon
The purpose of this thesis was to. invéstigi;te the possibility that an apperceptive
approach in respons‘e to H-T-P drawings might yield data with a greater number of
themes than an interrogative approach. Twenty four Grade Four subjects were '
a\dfninistered the chromatic phase of the H-T-P, folloyved by the administration of the
Ihterrogation Form and the request tq tell a storfabout each picture. The subjects were
divfded into two grbups on the basis of Standa'rd Age Scores on the Verbal subtest of
the Canadian Cognitive Abilities Test, Form. 3, Level B. The experimental c:iesign was
counterbalanced and the résults were analyzed statistically ysing a three-way analysis of
variance with repeated measures on one factor as well as a one-way aﬁalysis of 3
variance. |

Four hypotheses were tested. The results of this study ldic‘(‘not support the first

‘ res_earch'hypothe'sis, did»g,;pg‘qrt, the 'second research Hypothésis, disproved the third

_research hypothesis,".‘aﬂd ;’shfaported the fourth research hypothesis. These results will

) |
be discussed separately for each hypothesis as follows.

A. Hypothesis One
This analysis was intended to examine whether or not information provided in the
apperceptive format would contain a greater number of themes than the information

provided in the interrégati‘on format, as suggested by Koppitz (1968). The results of the

s current qnalysis d}id not support such a contention. g
B. Hypothesis Two » : v ’
This analysis was intended to examine whether (;r not those students identified as
having high verbal ability would provide stories with a grea}er number of themes thari__
; those students identified.» as( having low to average verbal ability. The results of thg

current amalysis partially support this hypothesis. Those students in the Above Average

49 .
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1.Q. gfoup produced a greater number of themes on the Adaptive Scales than those
students in the Low to Average 1.Q. group. Haworth‘ (1966) cites results from a study
which. found that as the intellectual level of a subject increased, the number of
descriptive or enumerat_ive stories decreased while the nurﬁber of interpretive stories
incfeased. In the present study, stories which &ere pu?ely descriptive or responses

which simply enumerated were not scoréd. Thus, responses of this type received

scores which were lower overall than responses which were more interpretative in

_nature. l

The results of the present study also concur with the results obtained by Rubin
(1863} in that those subjecis identified as having _higher verbal ability p;roducéd a greater
number of total themes on thev'Adaptive Scales. Rubifi‘??s.tates that in his study, those

subjects of higher"I.Q. produced a greater number of achievement, dominance, and

.affiliation themes than did the subjects of lower intellectual ability.

C. Hypothesis Tﬁree

This analysifé was intended to examine whether or not the ordqr of presentétion
of the two formats would affec/t the number of themes generated. Cassel, Johr;éon and
Burns (1962) found that no statistically reliable differences were obtained in"the means
of each test‘, nor was there a difference according to the presentation of the H-T-P,
Wechsler-Bellevue and-Wide Range Achievement Test. The resuits df the present study
indicate that the order of presentation does appear to affect the amount of thematic
contentkon the Clinical Scales - interrogation Form when the apbekcéptive format H;s
been previously administered. ‘This is similar to tiwe findingls of Sims‘o‘n {Haworth, 1966)
ir.wit-hat a previously administered CAT enhanced the storie_s produc.ed in response to
' drawingﬁ. This effect was Vnot noted whé'n the stor.ies told about the draWings were’

N ) . .

'requssted immedbiately following the drawing phasé.

<
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D. Hypothesis Four
'fr;is analysﬁs wa; intended to examine whether or not there would be differences
in the number of themes generated by male and female subjects. The results of the
present s:tudy suggest that ther,‘e is no differénce the amount of thematic content
produced by male and female subjects.
N
E. Clinical Implications -
The féc;us of the present study was centered around the investigation of the
poss,:’ibi'lity_ §f an apperceptive abproach with ithe H;T-P used as a means of eliciting a
_greater nuﬁ'{ber of themes froriw cHildren than by using the Post-Drawing Intérrogatioh
Form. Although the t'ypes ,oflthemes generated, aﬁd the p'ossib,le.clinical significance of
such themes was not examinedi; the-author has speculatedv about the clinical implications
‘of an appercepti\)&}; H-T-P which may be of assistance to other practcioners. °
In her own practice, the author has found that‘ certain questions on. the
'-Post-Drav;/ir\‘g Interrogation Form yielyd ihformagion which is more clinically, useful and
cphsistent with the concerns of young clients. The questions about the 'Person’ whiéh
iare most useful to the author aré: P1 -‘ls that a man, a woman, a boy, or a gi‘rl?,.P2 -
'H'ow qld is he(;,he)?, P3 - Who is helshe)?, ;94 - Who is that?, P15, What does that
Person .nee‘.d most?, and P16 - Has anyone ever hurt that Perﬂs‘on?f Those questions
cor:cerning the 'Tree’ which are most useful: T3 - Abouf how old is that Tree?, T4 - Is
that Tree alive?, T12-1s any wind'blowing in this picture?, T17 - Is that a healthy Tree?,
T18 - Is that a strong Tree?, T20 - Has anyone ever hurt that Tree?, 121 - \}Vhat does
that Tree need most?, and T23 - Sig'nificahce'of ‘unusual details. ‘Those 'questjons
concerning the 'House' which are most useful: H2 - Is that your House?, H3 - Would

you like to own that House?, H11 - Has anyone ever hurt that House?, H14 - What does

that House need most?,.and H16 - Oc-cupar;ts of each room.
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It would be interesting to conduct an item analysis with respect to the questions
posed in the lnterrogmon Form in order to ascartain which questions-are neces,ury [(n
order to secure the themes |dentifue¢ on the rating scale. One may fmd that cllmcnans
can make the most productive use of their time -in the assessment setting by .
administering the H-T-P drawing phase, an apperceptive approach, and a select faw of
the questions posed on the Iﬁterrogation Form. Hﬁworth (1565) hfs sugbestad that rwy
of the questions on the Interrogation.\Form are redundant and repetitive, thus, such an

ﬁstigation woulld perhaps 'weéa out’' these types of quastions )
-~ In gatherlng the data for the present study the author found that those students
in the lower range of verbal abmty tended to produce stories which were one or two
sentences'in length. These finqmgs are generally consistent with the author’s own clinical
p.aractice. With this group of studentsb, the -author has found that a richer sémple of
clinical information can be obtained by using selected ques;tions from the Post-Drawing
‘Interrogation Form. Thesei findings are consistent with those reported by Ginsparg and

<

" Kaake (cited in Haworth, 1966). W
‘When working with children who are of at least average ability, the author has
foundbit useful to administe‘r both the ap‘perceptive format and selected questions from
the Fsost-Drawing Interrbgation Form. Occasionally, the types of themes generated by
the_two approa_ches are different from each othe;, and provide a greater wealth of

_information from which to form hypotheses concerning diagnoses. Cleérly more

research in this area is warranted. ' .

; F Recommandqtions for Future Research
The results of this study suggested that an apperceptive format with the H-T-P
could hawve some usefulness with children of high verbal ability with respect to eliciting a
greater number of themes. However, there are limitations within the study which hinder

the generalizability of the present results to clinical practice. and further research is
. .
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needed. .

The size of the ‘sample for the present study was small (N=24). Amﬁrouo-

the size of the sample would perhaps offer increased statistical significance

therefore greater generalizability. Additionally, a larger sample size would facilitate the

9

!
analysis of not only the number of themes generated by the subjects, but also the types
of themes. Enumerating themes suggests that a greater number of themes are ‘better’ in

L

a clinical sense when it is more likely that the types of themes have’ more clinical

~relevance. v &
Further mvestngatron in this area could include the analysm of - the individual,

zemas contanned within the scales exammed (Adaptive, Cimcal and Resolution). Futu:e

investigations could also discriminate between House, Tree and Personthemes, a

present study analyzed the additive effects of these three 'characters’. It may .

-

the dif ferent drawings provoke stories differing in the type of thematic content. Such

»

. rd
investigations may yield results which support the hypothesis that an apperceptive

. . ’ . .
technique does yield more clinical information than an interrogative approach.

The task of standardizing a reliable procedure in-which to evaluate the clinical

significance of thematic content in projectives is an §rea which has much. need for

\
further research. It is the opinion of many researchers that this is a question which~wil|
:emann unanswered for an indefinite period of tI:ne A particular area which is in need of
further research is the answer to the questnon ‘Do normal children produce similar
themes7" Additionally, "are the themes produced actually related to real' problems?”.
The mveet:gatlon of such research &uestaons is certamly confounded Ry the fact tbat
clinical mterpretatuon of thematic content is subjectwe, as well as umque to each
interpreter. ’ ) '
Another area of research which may yield information climically ueeful to

clinicians is an investigation inib ‘the cor'relation_ between features in the drawings and

thematic content in the stories and; Post Drawing Interrogatron Form. This mvestrgatuon-
A
%
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could be takon one ctep furtner by explorlng the similarities and /or &ferences -of
atorues told in response to RATC cards, and stories told in response to H-T-P drawings.
Qne may find that the drawings. pr@vo_ke themes xdif fering from the themes generated by
QATC cards. ‘ : |
S l“The praesent study was cancerned with a restricted age group spanning only
_twenty two months. The study could be replicsted with a different age group jn order to
determine if similar results ‘ere~ obtained with children at different stages of
‘ development If the sub;ects of the present stux:ly are consndered to be in the, late

[

'latency stage of development it is to be expected that children at developmental levels _ :
@

prior to, or after, the latency period would genet‘lte vastly dlfferent stones Heworth .

(1966) descnbes children in the late latency penod of development as being . at the “peak .

of their chlldhood experlence and it could be Qypotheslzed th&t thls would have some -

effect on the productnon of fantasy AL '*.*, \ f

o s‘"‘% A
Although the results of the present study du:t not ylald e;gmﬂc%

e & ‘ ‘ z R
~'dll‘ferences may be apparent when analyzmg th&“‘types of thems.ggnerated y erale a

%‘“z

A

'."*‘:,. < o T
present study utllnzed a single class of subjects aryi t}\@l‘% was-aa hmst%d number of

from seruous emotuonal or ‘behavioral problems

. clinical pqpulatlon in order to determine if similar #é
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G. COnciu:lon

ST o 8 )t

-

Thore is a vast area avanlable for the development and. mvestugotnon of a H-T-P
Apporceptwe Phase' with the ob]ectnve of providing the clinician with useful chnicll
information about young clients. Many researchers have consadered the interpretation of
.the projective protocol to be as much. as an art as a science. Given this opinion,
projective techniques should slways be a part of a larger, more comprehensive battery

-when drawing clinical inferdnces about clients.
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Appendix A

Pareant Letter

Dear Parents; i

"1 am a university student working on a Master's Degree in Educatuon under the
direction of Dr. John Paterson. | have chosen to do a thesis project on "Children’s
Drawing and Storytelling’. For this projectd will require the assistance of your child.
.' I will be conducting individual interviews at E.S. Gish School during school hours.
Each child will be req‘ui'red to draw three pictures, tell a story about each picture, and
answer questions about the pictures'. After all the intervievs;s have been completed,
those students who participated will be required to take a sﬁorg éurvey of their verbal -
ability. ' o |

Participation in this project is voluntary 'and your child is free to withdraw at any
timeadur'ir\g tr;e' course of the project. | hop'e that all children in the cle'és will participate,
as best results will be obtained with full class participation. |

If your child has your permission. to participate in my project, please sign ’the
form below and return it to Mrs. Tiffen or Mrs Bergmarfn as soon as possible. If you
have any_ questions, please feel free to contact me at my office (432-3746) or by

. leaving ‘a message at Gish School (459- 7766): Thanklng you in advance. for your

. »
» R

co-operation.
)

PRSI ol

Kim Wolff

~

cut here

My son/daughter has my permission to participate in the study bemg cond § cted by

Kum Wolff as partral fulfullment for her Master's Degree in Educatuon

[ guardian signature

. . 7 ) . 2

81 e
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' Standardized Instructions

Vy . .

The student and the examiner were seated at a table at a 90 degree angle from

each other. A stack of 8 1/ 2 by 11 paper as well as a set of sight coloured wax

crayons were at the student's disposal. The student was given the instructions:

| want you'to draw a picture of a house usinggthe 2
crayons on the table. This is not a drawing test but |
want you to make it the best house you can.

_ Foilowing the completion of the house drawing, the student was requested to

£
-

draw a picture of a tree and a peern, following the same instructions. -

»

After the student had completed the three drawings, the 'students in Group A’

were" asked to tell a story about each picture. The student was given the following
instructions:
| want you to tell me a story about each picture. Please
tell me what is happening in the picture, what led up to
the scene and how the story ends. Use your
imagination and remember that there are no right or
wrong ansWers for this picture.. .

<. 5

If the student appeared not to understand the‘directipns, the examiner added:

1

) : 0 .
| want you to tell me a story that has a beginning,
middie and end.

After the stories were collected, the examiner administered the Post-Drawing

‘Interrogation Form, prefaced by the instructions:

. RN ‘Now | want to ask you some questnons about these
LR pictures, v :

Whlle the Post-Dravgg lnterrogatuon Fotm was being: admmlstered the :

IR I

set out jin front. of thd-student er reference »
Y A :

; -students .were edmun;stere@ tHe Poet Dréwmg Irﬁogatuon Form "and then asked to tel

‘stories abeut ihe plctures
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:
After the individual interviews were completed, the Verbal subtest of the 9¢AT1

Form 3, Level B was administered following the instructions outlined in the Examiner'§
"-i\‘z_lgpual (Wright, 1982),

ol
\“1.%;' “ .

i
\



| Appendix C
Scor‘lng Procedures’ -

* 9

" The scoring procedUres have been adapted from the Ro_perts Apperception Test
for Children (McArthur & Roberts, 1982) with mino{r revisions made to facilitate the

_scormg of the House- Tree Persoh Technique.

4 o

'Each sequence (House, Tree or ‘Person) is- scored separately on all rating
categories. Place a checkmark in the box for'any scale which applnes to each sequence. .
If a particular rating does not apply, the corrasponding box is left blank. Thus, it is

possible to have multiple scores for each sequence. If a particular scale is mentioned

v

more than once in any give sequence, place just one checkmark in the box. A sequencg.

>

whnch is purely descriptive would receive no scores.
An exceptnon occurs for the icales of Support Other and Support- Chald\]f ‘both

types of support are present, in a sequence, choose the one that provides the most

clinical information. -
4

Note that there are four {4) possible ways to score the endmg of a sequence‘

Resoiution 1, Resolutlon 2, Unresolved or Maladaptive Outcome Select one Mome for

Y
each sequence that best describes the salient interaction between characters.
A. Adaptive Scales :
-
. o ‘ : ‘t
Reliance on Others b8
~ This is scored when a character: &
" " : Jg‘@ _i’ .
1. Reaches out to a significant other for aid in har@img an internal psychologncal
: event. &. '
2. Reaches out to a sagmflcant other to handle an . external problem.
3. 'Reaches out to a significant other to compléfe a task the child is unable to do.
’ himself or herself.
4.  Asks permission to do an actrvuty A ,
5. Asks for approval or material objects. - - s M

64
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Common ]“hemes

1 Askiﬁg a question
2 Asking for help
3.  Asking for money
4.  Asking to go play
5.  Asking to get something -
6. ' Asking for permission
7. ‘Calinga doctor .
8. Callinggpolice S _ ,
9.  Calling for parent L ' "
'10. "Going to teacher ‘ ‘
11. Praying , 5
12. Seeking praise ‘
13. Yelling for parent

Support-Other
This is scored when a character

3

Fulfills a dependency wish by giving an object ‘or doing somethmg requested

Gives understanding, acceptance, comfort or love.

Believes in a person's feelings, ability or behavior. o

Gives advice Whlch encourages mdlvnduals to meet the demands of a given
~ situation. :

PWN -~

Common Themes

Agreeing with a person
Comforting '
Congratulating

Discussing

Forgiving

Giving a present or a reward
Giving praise

Going to kiss

Giving medicine

Helping

Helpmg to build or make somethmg
Helping with homework

Liking or loving someone

Making friends or being nice to someone o
Helping someone up, picking someone up <
Being proud of someone

Taking care of someone

Telling a child it is all right

Trying to cheer someone up
Trying tc protect child
Understanding

CENOUT WD =

N'_n._n_n_a—-‘_._.a_a—n_n
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Support-Child | R
This is scored when a character: ‘

1.  Shows approprfate‘ response of self-confidence, assertiveness, self-reliance,
perserverahce, delay of gratification or ability to set limits for self. L
2. Experiences general positive feelings, enthusiasim or happiness. .

s

Common Themes

Feeling good, happy, glad
Having a good day

Having a good dream

Getting something done
Enthusiasim

Looking forward to something
Pride in work or accomoplishment
Liking or loving

Making friends

Trying to solve or figure out
Wanting to be like a pgrent

—oPONOORWLN -~

"~ 0

Limit Setting :
This is scored when a child describes:

Appropriate limit setting and/or constructive discussion.
Child being made to correct-wrongdoing.
. Withholding of a child's need or pleasure.
Restriction of activity.
Verbal or reasonable physical discipline.
General undefined punishment. ’ _ :

oo P LN

Common Themes

Cleaning up ' ) .
Explanation of what the child did wrong :
Getting grounded
Getting punished
Having to do extra homework
Having to pay for something
Having to stay after school
- Having to stay in room
'Having to do extra chores
Not being able to have friends over
Not getting allowance :
" Punishing, scolding
Sending to bed
Showing the child the correct way to do something
“Telling the child not to do something again
Withholding meal or dessert

Lbm~NOOAWLN ~
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Problem {dentification ,
This is scored when a character

1 States a problem. =

2. - Confronts an obstacle. ;- ‘

3. Experiences contradictory or opposmonal feelmgs or behavior within self or- 7
between persons. .

4

Shows dif ficulty in meeting social or environmental work expectations.

Common Themes

1. All the characters wanting to do something different

2. Inability to decide or make up mind

3. inability to do homework

4. Confusion

5. Not knowing someone was there

6. Disasters such as fire or garthquake

7. Not wanting to do something

8. Doing somethmg wrong

9. Doing bad in school, failing a test, failing school : : ”’

10. Father losing job

11. Getting lost

12. Getting bad news

13. Telling parents a problem :

14. Having a hard time -+ : ' '
-15. Having a big assignment , _ J . '

16. Having a problem

17. Having to move

18. New person in school

19. Something spying on someone |
-20. Telling a lie |

21. ‘Wondering about something

B. Resolution Scales

Resolution 1 ° ‘
This is scored when a child: '

1. Tells a story that jumps from a problem gguatuon to a sudden conclusion, leavmg
out mediating resolution.

2. ' Describes unrealistic. wish fulfillment, happy ending.

3. States problem suddenly no longer exists.

Resolution 2 ‘
' This is scored when characters show resolution without explanation of the
process or withcut working through the problem It includes descriptions of:



) 12"5 ' E N -
1.. Constructive resolution of internal feslings. e ; .
2. . Constructive outcome to external problem situation.

3. Harmonious solution to conflicted interpersonal relationship.

Unrnolvod

« Thisis scored if the child states:

» . .
1. A problem with no action taken to handle problem; emotional reaction left hanging.
2. ° Inability to handle problem situation.

C. Clinical Scales

Anxisty -
This is scored when a chnld

States’ apprehenuon uneasiness or fearful concern.

States self ‘doubt about capacity to cope as a reaction to an ‘external threat.
Experiences apprehension about internalized concern..

States feeling guilty, sorry or apologetic.

States themes of iliness, death or accident.

RN~

Common T hemes
!

" Nonviolent accidents, broken bones, bumped head. skinned arm or leg

Fear - : :

Apologizing . .

Apprehension ‘

Shame, embarrassment ”

Bad dreams

Concern, worry

Death or dying ,

Fainting ’ SN
- Fallipg down : ' ‘

Guilt

Being sick, headache or heart attack

Being startied, shocked or surprised . .

Unconsciousness . ' : S

COoONOIIPHWN =

PWN =0

Aggression
This is scored when a chnld describes:

b 4
;<

1.  Feeling angry.
2. Physical attacks.
.3 Verbal Attacks.

"4, Destruction of objects.
5. Constructive Iizati‘b/n,of anger.



# . P ‘ o
' 6. verbal attacks. - ] oA
. . ) ‘ ) f. ' .
Common Themes  + Lo < A
R
1. Abuse
2,  Attack
3. Anger, even if no action taken ‘ '
4, Beatingup [ ’ .
5. Breaking, destroying S v
6. Burgularizing o '
7. Chasing
8. sighting
g.. Grabbing
! 30.". Ganging up on
SRR \Hpséh’:\l , , '
- 12;. Hating*¥eeling hostile ' . .
3. *Pushing, punching . >
‘%4. Resentment o
. 16.. 'Threats ' .
Y6/ Smearing
+17. Tantrums .

e ‘ : S L
[ L : i , )
. Deprpsmgn i L ; .
4 - Thls is scored when a chud descrnbes
¢ »
1 Sadness unhappmess sorrow or crymg
-2, leng up; mabu&ty*to function as expected or inability to function fully
! ,‘3 Physncal mamfeétatlons of depressuon such as fatigue or apathy

b a‘ o
,

Commoq Themes :

s " - _— o A
R ‘BO(edom L
2. _Crying , A S o ‘
3. Daydreaming - = -’ ' ' -
4. Disappointment ~ ' ‘ '

8.  Disgust :
8. Grieving, mourmng
7. Misery
8. Pity : o

- 8. Sadness, sorfow S ' -
10. Fat:gue e

Rejection :
This is scored wh_bn a child describes:

1. Sogmfncant others phys:cally separate from chnld
2. Child leaving significant others
3. Needs being refused by self or others

S



; .
" 4. ~ Pre judice or racial discrimination
. 5. Child feeling jealous of love given tg
6. Dislike of another person.
. . ' : : ‘A.‘ -‘.' ' \‘l f‘ N | "(I\
.:Common 7 hemesl . 3 )
D1 Breaking up relatuonshup divorce | . |
2. Dislike - . v ‘
3. Feeling left’ out . - . S -
4Nomg away o .
B Hurtmg someone 's feelings o €,
6. Ignoring someone - T S
7. - Jealousy ‘ ‘
8: . Not having friends
9. ' Not wantmg to play
.10, Prejudice 7, .o~ 00 ‘
IR RF Separatuon S e

' Atyplcal Responsa, '

t,-\’

CNO oS Gy

' llogical story using primary process’ thmkmf “

-

¥

This is. scored when a chxld states
¢ PR \

: Dustortron of strmujus frgure&\ .
3 Distortion of theme or emotion’

Blatant demal of obvnous aspects 3f picture

Homicidal or suicidal ideation or actron

.. Death of maih characfer: "

Obvious child abuse (physrcal sexual or neglect}

j

Maladaptlve Outcome

s
2,
3.
5

AS
3

Thls is séored if. in the conclusmon of the story the: child descrnbes

. T c e el r ) LT
T | 4
Characters acting - rnappropnhtely i
Characters econtributing: further unresolved cOnﬂé:J

Characters berr‘wg defensrve le.g., demal .phobia,. hysterlcal

.Characters using withdrawal or autocratic, resolu}]on »

l

Characters acting’out, man julatmg or Necenvmg
Characters being destructi K
Mam or mmor character dying y

\u

Sonversnon)

.

.
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‘ Appondlx D
Chlldran s Revislon Post-Drawing Interrogatlon Form
R : L

Persap (

'P1. Is that a- man, a woman a boy or a glrl'? o L) \,p.. S ? Vo .
o . Sy, F ",";,‘ .o
P2. How old is he(she)7 e e ah A B
P3. Who qs'he(shq)?. e : c .

P4, Who is that7 ' ‘ !

P5. ,What is he(shex,domg? PR S ) W3 . .

-"P6. Where is he(sh"ﬁ) domg at7ﬂ ' oo ]
F? rWhat is he(she) thmkmg about7

P8 How does he(she) feel7 Why'r' ; ,

PS Of what,does tha; Person mq!gp you thmk’? - ) "vwi L

T e Lo

P‘IC’“ Is that*erﬁg‘anell? .@- Wﬁ . v”__ L : " ‘
: P11 Is that Pe’son happy7 T VR e : o Z

P12 ,_What is t/® weather like in thns pncture7 ’ o | o | L R !

P13 Of.’wh‘\ h perso’n you know does thls'person remind.you? Why? 1 o o L
'PM What, kmd of clothmg is thls person wear|ng7 S | -

P15 What does that person "need most7 I T v_ R
.P16..¥Ias anyone ev_er ,hurt that pe_rson? o "# _:;. ~ Vex e -
(Ifso)a How7 o : .--»“  Loy ) ! '

&

l:.s‘ How old was that personnwhen |f happened7 .

P17 (I‘f sun not drawn have sub;éct dg so‘) Suppose that

e
P

know Who would it be7 e T

r M ‘!'O

A

v
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Tree ' | R

T&J@Vhat Kind of.tree is that? .
»T‘Z*‘.’,":Wh_ere‘js that tree? o ' . S : . ‘ ,
'13. About hew,Q!d is that tree? o | o A S L
T4. Is that tree alive? | | | ‘

- -

T5 A. (If sub;ect says tree is alnve)

a. What is there about that tree whleh makes y‘ou thmk it's alive? ‘
Y bls any part oef’the tree dead? Whnch part? o o ) i,l ,
: c‘!l What do you think caused it to W7 : | - . 4.
- B. {if subject says tree is dead) . - ‘ o R
a. What do you think caused it to die?ﬂ ‘ o o a : .
S W.ill it ever be ali'\re agaih?' o . ‘ o t T '
(Does that tree Iook rore like a man or . worhan toy you? - 2 “
;T7 If that tree were a person whlch way would that person be facmg’l Lo
“T8. s that tree by |tself orina group\ of trees7 o o - . _5
'TQ Lookmg at that tree dpes it seem above you be|ow you or about even with you7 C
T10, What is the weather like in ‘this pucture; g P S .
" TIJhat kind. of weather do you ‘»ke best’ - _ L . S
T12. 15 any wnnd blowmg in thls pictuse? ’ TR
,T13. Show me which way the wind is blovﬁng o \ o - R (
.Tt_4 What sort of wind is vt? L ﬂ o B "?

e o

T15 Af sun Mot drawn4 have subject do so) Suppose éjhts sun were some person you

A . : N . . & e

. know-who would |tjbe7 T A "-, *
T16. Of what does this tree make you thmk" o J > R
T17.1s that a healthy tree? . el .
i s tha a eal y-tree!’ . | _ } _ . 'Sm%ﬁg', !
Tj&. Is thata strong tre97 . . . B E N : % L

o . o . . oo ‘,3378?5_,:'} v



T19. Of whicn person you know does this tree remind .you?
T20. Has anyone or anythmg ever hurt that tree? {If so) How? o ; o “&’”'
T21. What does that tree need mostl Why? o . ' '
' T22. If this were a person instead of a bird (or another tree or anythi‘ng else not part of
s the tree first drawn) who might it be? | |

T23. Reco:d responses concermng possible sugmflcance of/ scars, broken or "dea'd ._\

‘branches or other unusual detalls ) _ , ‘ .
e R ' .. .
N | N o | g » I"“’Y.:‘:" l‘ :
House : *
. » <
H1. Does that house h .
4
H2. Istha
H3. Would you/uke to own that house? Why7
» S v &
H4 if you owned that house and could do whatever you liked with it: =~ ¥ - t
“\ a.-Which room would you\.take for your own7 Why7
PN o " .
b Whom would you like to have llve in that house with VQU? Anyone else? .. . '+
N9 T
t

H5 As. you Iook at that house, does it seeth to be.close by or far away?-

M6 Does it seem above you, below you, or about even Wlth you7 '

A

H7. of what does that house make you thi k? _ o
h HS Is that a happy, ‘fr.bndly sort of house? )
"HY. What is the weather like in thls ptcture7 ' ‘}:‘e o o R

H'O Of whlch perSon you know does that house make you thmk7
L 2

»
-

H1 1. Has' anyone ever hurttaghouse" (If so)How7

Hf2 (if sun |s not drawn have subject do so. )Suppose this sun were ‘some person you
know who wou|d it be? | \ ~
H13. lf thns were a person mstead of a tree(or F shrub , floWer or any other object not

!

L

| part of tne house itself) who would it be? -



H14. What does that house need most? Why?

H16. Whére does the chimney lead to in that house? '

74

H16. (Determine which room is represented by each window and the customary

"+ occupants of each room.)

J



S

Appendix E

Apperceptive Format Rating Form

Subject I.D.#

é " HOUSE

TREE

, L
A. Adaptive Scales v
Reliance oh Others o U
Support-Othd® = =, O
Suppofi-Childgs - ' : o
i \allidh A »
Limit Setting - '
‘Problem Jdentification
4
.”B; Resolution Scales
Resolution 175
" Resolution 2 . ’
Unresolved
. i i
C. Clinical Scales
Aggresson . .,
R S 4
Depression . ‘ N
Rejection’ +  °_ '
Atyﬁical,Respogqe ‘ _ .
Maladaptiv &"Wmé L2 .
. Adaptive Scales Total (House + Tree + Person).=
- : v
Resolution Siales Total"(House + Tree + Person) = e
. . ) . . - ..,,). u
: . o . v _\fDWL *
Clinical Scales Total (House + Tree + Person) = & ' o o
' e - - x.__.’» ® D.-"y s
‘ X . o w
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a S ! . % “
g L o Appendix F
_Interrogative Format:Rating Form .. - o

f AR . :
. . ’,-, S
. Y W b
. w : i

' Sébject 1.D.# ! © o EER
| HOUSE TREE “PERSON
y i - v o ","‘}_l'.“ . .

: @ i
o

A. Adi'ptive Scales

Reliance on Others - ¥ -
'Support-Other L :
*.Support-Child : | ’ ‘ ,
Limit Setting ' '
, , . —
Problem Identification = LA ' C. B o
, i o * . . . i1
- : d) . 0 . .
A ‘ ‘ K bl .
B. Resolution Scales - : A : : o .
Resolutioh 1 ., . ) o ‘— N s
Resolgti‘on 2 R B . .
Unresolved. C . . :
~ - — ?W,: A Q

.J | : v . X ” ‘..1
C. Clinical Scales " A ‘ e

7 . v . !u . .“,

&
-Anxiptyl - g - N

»> - AN “ 3
af s - - . . .

Agéf&ssion ‘ *

Depression : \ "
TR »/ i
Rejection . : v :

"Atypical Response A e AR T BT
LT 3 - . . ' @

-

Maladaptivg Outcome b _ e

» /

Adaptive Scales Total (House + Tree + Person) =

. Resolution Scales Total (House * ‘Tree + Person) = L 5 S .

\

Clinical Scales Total (House ¥¥ree « Person) = . . . R :
. R g e ) . _ 1
L 76 S o
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