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) ABSTRACT o .

o The effect of a. wulderness based Outdoor hgidershlp Program on
partncupants has been explored in thls thesns, not . only changes whlch
occurred |n partncapants' self concept and locus of control but also
the events. and experlehces whlch may have lead to the changes. The

'emergence of leadersh1p and leadershlp development were also examined.

‘The Outdoor Leadershlp Program was offered by Camrose Lutheran
%College and was developed over a pé?jod of years by the Leadershup

Team. .Part|c1pants‘gained-unnversnty credit for successful comple-

ti;n-of the course components. The'Rocky Mountains and_the North E

Saskatchewan River:provided the ph&sical settings for the program.f
Eighteen participants between the‘ages of‘eighteen and fifty

took part in a twentyfone day WElderness Outdoor Leadership Program.

‘ .Another nineteen Camrose Lutheran College students formed a Control

Group. The Tennessee Self Concept Scale and .the Rotter internal-
| External Locus of Control Scale were admnnistered to the Exper:mental
.Group before and afterithe program. The Control Group completed the
» scales prior to the c0mmencementlof the program. Resultslshowed a.
- gsignificant increase in total s;lf.concept of the Outdooriteadership %‘
‘~Program particﬂigntsti Significant R ases were also,found in the
‘'self concept subscales of ldent?t?{iZZZZviour'and Physical»interactioni
) effects Both Experlmental and Control Groups scored around the
, fiftieth percentile for population scores showing that they were

persons.“who,.;. .tend to like themseives, feel they»are.persons of

value and.;orth and have confidence ln thém§eﬂvesu_(ﬁitts; l955,AP;'2)-

-
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post, possibly because of a ”ceiling ffect“ operat ng on. particlpants.

of leadership and in leadershiy emergen . lt was concluded that
. \,\ .
outdoor skills, commqnlcatnon skills and \nterpersonal ralationships
. ‘ . < . . \
were enhanced by the course, but that it was the total \miljeu of a
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STATEMFNT OF THE PROBLEM '\\)

CHAPTER | ‘ .

lntrodugtcon <L;;" ; .._ i N

-

Over the past 30 years Outdoor Education programs have exper-
ienced tremendous growth and today an intense interest exists (Donald-
A}

son, 1972; Gabrielson & Holtzer, 1965 Hammermen &.Hamme rman, 1973;

Smith,ﬁ1972). What was once a response to_oroviding children with

experiences in a rapldly disappearing natural environment and expanding

the llmitations of tne classroom gradually developed into something
more as other beneflts‘were perceived by educators. They cougd see
the posstnve effects of living in ‘a residentia’l sutuatlon where pupil-
teacher rapport :s-developed (qumerman, 1973; Passmore, l972;'Smith;
1972), soclalization.occurs at an lncreased-rate, and principles of
democracy are developed (Blocksidge,il978; tonrad 1973; Hammerman,
1973; Smith, Carson, ‘Hasters,rsrbonaldson 1972) | .

Partly as a response to the need for competent outdoor educators

and leaders (Medrlck 1978), and<partly as- a result of the development

of -such outdoor based groups such as Outward Bound where personal
/

’ development through outdoor experlences is stressed many universities

e \

and colleges in North America.decided to |nclude Outdoor Education

experuences as part of the avallable curriculum (Plck l972 Medrlck

l978). The focus of these courses varied from personal sknll deveIOp-

ment and knowledge of the outdoors to ‘the- more abstract development

*"Df-pérsonal qualities such as self awareness,‘self concept lnterpersonal}-

N



relationshipsAand:leadersh}p ootential (Conrad, 1973;‘Fletcher, 1970;
Hammerman & Hammerman, 1973; Smith, Carson, Masters, ¢ Dona{dson,'1972;
Medrick, 1978). | |

It would appear that Donaldson and Donaldson's (1973 p. 7) view
of Outdoor Education as '‘education an, about and for the outdoors“ oas
_ been expanded so that the outdoors is now used as a means to effect

~
certain changes in |nd:v:duals and groups. and not merely as an end in’
itself. : i ' : s

In the outdoor setting the great need is. to find out what

aspects of the outdoof experience truly affect tHe subjects.

As yet there is little research to i y what factors may

0

be influencing”persons in this_ ibson, 1977, p.IJS)

Statemeft of the Problem -

To aecomodate this need }n< utdoor eduCation,
. Leadership‘PrOQrah was‘examiqed-oritioall
in orde} to do this,'Ceftaiovohanges hich occurred in individuals

,and groups over the duration of the program were measured and analyzed

in detail. Particular attention was given to the follow1ng

EAN

)

I, Exairoat on of the existing theory and research relatlng to -
| - a. Outdpor Education through walderness ]lVIng
resnd:;?Taktcamping expersences |
c. affective change in indaviduals which ocqurs in the ‘
° outdoors 3 } ' . : - .
2. dThe emergence of leadershipdio an‘outdoor ;ituationt'
3.' The functioning of groups in an outdoor situation. t;

b,  The |solat|on and descrlption of. stgnlficant events within ‘

EY
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the program which may have led to changﬁ in‘indivlduals.
5: The case study: of a group typifying the operation of an
Outdoor Education Leadership Courseﬁ -
The inuestigqtionytook into account the ains and- objectives of the pro-
gram, its organizers and participants; |

o : ’ ¢
The Need for the Study

~

Many organizations are uslng potentlally stressful outdoar experiences.
to effect changes and ‘growth in lndlvlduals through small group l@&?ng\
in a wilderness enylronment where.limits of phySl;al and mental endurance
may be epproached by the participants (Piékard, 1968; Roberts, 1974).
Glass (1975, p. 1) stated that: | |
Several studies'haue been undertaken to test the e%é;CtSYOf.
the experience on those varlables thought to be |mportant
AAmong the varlables studned have been self concept, achsevement
motivation to achlevey socual adJustment aggression values,
.attltudes towards school;lelfenatlon and the recidivismnof
.adjudicated delinquents. _
Although theseAvarlables have‘been*measured and change is ldentified as
having occurred, little work has heen undertaken to determine what events
caused the changes ‘As Kelly (1974, \B 1) stated ”The process is akin f

o

"to electrncnty, we know it works but we are not. sure why"._

P
»

The process of change whlch seems to| occur ln Oudoor Educatlon needs
to be |nvest|gated Groups such as Outwa d Bound Correctlonel Agenclesv
»MentaJ lnstltuf’ﬁhs Outdoor Leadership Schools and Tertlary Colleges use
the outdoors as a laboratory where change ls said to occur (Conrad 1973;_
" Donaldson & Goering, 1972; Hassel, 1969; Kelley, 1972; Pickard 1968;

JPuttras,'l972) Dne way to. investlgate the change rocess ls tobe a
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participant and observer in an outdoor experience; to ihtgrat; with, and

A )

>

live through the.tot§i experience..
In his study on self, leaders and the gfbup in Outdoor Education,
-‘Gibspn (1977, p. 19), in spéakiﬁg of pgrsonaI fulffllmeqt and social
chapge, stated:
Many claims have been made bf the leaders of -the Outward Bound
Movement and other W|lderness organlzatlons in this ‘regard, yetia
Tittle systematic means can be found of comparnng and assessing.not
only the impact of leadership process, but the self change of
tﬁe students when immersed in the total milijeu of the outdoor
experience. ’ '
oo Increasing use of }he-outdoors by school groups demands that teacﬁer
training now includes experiences designedito improve teachers' competency
in skilis needed for the putdoors as well a; having an understanding pf
the group processes occurring in that sntuatlon (Christie, -1972; Gabrlelson

<1

& Holtzer, 1965; Hammerman, 1973; Holt, 1973) In order to'plan teacher
.fraining exﬁefiencés, more kﬁowlgdgé is needed about'what oécurs in the
outdoofs |
| With if}nncreasnng number of traannng courses in un1v%rs:t|eS‘
‘and colleges more and more leaders and instructors are becomsng
qua]ified to conduct their own Outdoor Education programs.
These leaders should be aware‘of all aspects relating io'their
‘ :sﬁbject.‘ (Thompson, 1375, p.fh)' 2

.o . . O

. e Research:Questions

The specnfnc research questions investigated in this study were as
o . i
~ . J

follow5°

1. What, if any, chsﬁges'in self concept as measured by the
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Tennessee Self Concéot.Soole (TSCS) occurred in participants
on a twenty day OutdoornLeadership Program?
2. What, if any, changes in'infernél-external locus of control,
as measured by thetRoTter I-E Scale; occurred in participants
on a twenty oay Outdoor.Leaderohip Program? ‘ i - ;
3. What events in thextotal experience of tHe‘Outdoor Loodership
Program seemed signfricant to the observer in inducing cer-
tain Ehangés which oocur(ed.in individuals? -
4, How did leadgrship ond status in the .group appeor to-emerge in
an outdoor situation? H .
5. What'indiviqual attributes, if any, caused a‘loader‘to‘emerge?
6. How did grouos appear to mako decisions under different .
env:ronmental condntlons during the Outdoor Leadershlp Program?l
7. What lmpact if any, did situations perceuved by the partccn
‘pants as stressful have on the partlcnpants in an 0utdoor

Definition of Terms

Leadershrp Program?

T
\A

Achieved Leader - - o | o -

An Outdoor Leadership Pr09ram participant who, because of certann
personal qualntnes such as outdoor sk:lls, interpersonal skills, effort g

A

and ability, emerges as an ”unofflcral“:leader of'a‘group,or groups,

Aséribed Leadar

The ascrabed leadérs nnclude ‘the Program Leadership Team and those
officially apponnted by the Program Leadershup Team to act as. leaders

P T .. - .

in the program.



Leadership Team 1i oo , s

The four members who:acted as leaders ‘in the C.L.C. Outdoor Leader-

-

ship Program.

A" e
Status

\

Status is the level of prestlge affordeﬁ by other partlcnpants and
leaders to an Outdoor Leadership Program participant or leader euther
\ . 4 >

because of the ascrlbed posnt:on or beca\%egoflcertain personal quaiities

they may possess

Conceptual Definitions N R

Outdoor Education

\

Tne literature abounds with definitions of Outdoor Education ‘Many
of the definitions are specific in\hature (Gabrelson ¢ Holtzer 1965) ,
_]Imitlﬂg the scope of outdoor educat\on to school children. For this

study the defnnntlon used |s ”Outdoor Education is education in, about

and for the outdoors” (Donaldson & Donaldson, 1373, Pe 7).

Self Concept

The symbolic interactionist view, of self was taken-as'the theoretical
. . - ‘.$ . B ot .

N

base_for self concept.
Kinch (l97f P. 233)'stated that, "The seif concept is that organiza-
“tion of qualnties that the lndnvndual attr:butes to himself” He- used

'}i

~ the word “quallties“ to: lnclude both attrlbutes and roles of the indlvi--
dual in perceuvung himself. _
Scott (1973 P 18) described self as “a set of perceptions of one-_

self one learns fﬁom expernence in numerous roles. and situations experienced

. in social existence" . o _ S . u j;*q g

-
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.Wilderness o \\‘

&

Usung Sherwood's (1962) theory. of self, he went on to say that

"Self is then, not éjélearly defined conform|ty of |mages of self but

rather a changeable amorphous collection of self perceptnons (subselves)

of whuch ‘the person may be only partlx aware"" (p. 17).

*_gnnflcant Others (Referent Others) . N

Shnbutanu (1967 p. 168) ‘describes significant others as "'. . .those
persons directly responsible for the internalization of norms. . .those

who are actually involved in the cultivation of abilities, values and

Ry

‘outlook. Stryker (1957, p. 377) 'stated it more simply, saying, 'To

speak of significant others.isfto say that given others océupy high rank

in an ‘importance' continuum for a given individual'.
N,

The: term is perceuved dufferently by each |nd|v1dual The OxfOTd\

dictionary deflnes wulderness as . ”unnnhablted, uncultuvated" and as sych

™

most of the area used for the Outdoor Leadersh;p Program in the Brazeau

Ranges, Bighorn Valley and along ‘the upper reaches of the North Saskatchew-‘

an River could be sald to be- w11derness

N : . AssumEtions_

1. That the behaviour and“incidents'deecribed in the case‘study
are typlcal of behaVIour and 1ncudents whlch occurred in other
groups expernencnng the Outdoor Leadershup Program

2. That the Sprlng 1979 Outdoor Leadersh?p Program offered by

Camrose Lutheran College (c. L C.) is typical of other 0utdoor

‘Leadershnp,Cour;es offered by that_institutuonr



Sngnifncance of " the Study

If the conclusnons of this study |nd|cate that outdoor! w11derness

) eXperlences can have a desirable effect on‘part|C|pants self concept,

R . Al . o .
locus of control and varsious ‘areas of individual skill, then further

¥

research may . be needed to |nvestigate iong\term changes in these areas

' The study can provide information about outdoor actlv1t|es prOgrams and

r

settungs which may provide a laboratory for the development of leadership
and the implementdtion of change in individuals. This information may

provide assistance to those people who plan and implemens.teacher training

—

programs,, outdoor leadership programs, deﬂinquency rehabi]itation'programs

..

and school outdoor education programs .
The'Study.is'iny:a;part of the research‘needed‘tO'expand>the under-

_standing of the outdoor programs and ‘their evaluation and the use of
. ) : . &

.natural_ research méthods»as a meeans of evajuation.“

R . R

/

Q[ganlzation of the Study

-

Chapter 3 xntroduces the problam under study and states the purposes

for the study together with the Spelelc research questlons and definltlons
(=]

of the terms used. R ' o .

Chapter Il reviews the literature available on outdoor'education and

N -zl

wuiderness programs of.. varibus types.

Chapter lll dvscusses the methodology and. techniques used in

the study in cluding lnstrumentatlon and a discu55|on of Participant

© .
Observation techniques The procedure and data analysis-are also outlined.

Chapter lV dnscusses the phiIOSOphy. alms and obJectives of the \\;

C. L C Outdoor Leadership Program as weli as providlng a description of 7

-

Les

the physicai settings and an overview of the course.
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&

Chapter Ve |ntroduces the people whe were slgnlflcant in the study
:ncludnng the members of the Case Study group and thelLeadefshib Team.'-
Group selectlon method§ are also-outlinzd.

Chapter VI is an Ethnogragrucal account of a typocal day during the.

Outdoor Leadershup course,

Chapter Vi uncludes a presentatlon and d|scussnon of the quantnta-

g

¥ tnve data collected during the study shOW|ng the effects of the program‘

on the partacnpants

Chapter VIII presents a dlscu55|on of the qualltat:ve data. in
relatlon to the research questlons. ‘ e -

P

Chapter 1 X summar|Zes the study and presents the author s conclu-

sions and recommendatlons for further research ' .

1

3



CHAPTER 1

a

REVIEW OF LITERATURE AND RELATED RESEARCH;a\
- . . G" ™~
intrdduction o

Many of the Outdoor Eddcation.wilderness’prograns have simiiar
actiyftieS'but are offered to,different grouos, eagh'of”wnom_has unique
objectires'(GabrielsonE% Holtzer; 1965)-. The purpose ot-this chapter
is to: o ' | -

1. »examine.three taeoreticaj model§ reiated to personalfohange

-through programm?ng in the outdoors;

2. 'revien the‘1fterature pertaining/to OUtQard Bodnd programgﬁ\

s 3. review the llterature pertalnlng to ;olleg?/and‘schoo] use

»of ‘the outdoors,'

=y review'the‘literatore,pertaining tofthziapeutﬁc use of
wilderness programS'in’relatjonxtdhthe.treatment and rehabijl-

jtation of delinéuents.

Theoretncal Models to Explann Change in the Outdoors

:O. Se:eral explanatnons have been offered as to how the change process
e occurs in ind|V|duals as a resu&gﬁgﬁtqn outdoor w:lderness experience
walsh and- Gol]uns (1976, p. 16) expla;n the Outward Bound process using
a lnnear mode] (Flgure |) showing stages through whnch the Iearner passes

'3 assusted by the 1nstructor as a. translator, initiator, tralner, maintainer,-

uthorlty frgure and role model ; The dellneation is made between program

Cal

LT and Process in, the 0uuward Bound model tiﬂ" dt{f;,—_ C e
S ey I BT D
= ﬁ;,jf. A grocess extsts as a generalized series of condltlon&
. :_?nuubhv-,. ” _i‘t"i- jf‘»gﬂjnﬁ; d__'f’j'ff_;m~- L
- S o RTINS | BREEERE *
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events and objects which interact to produce a déSf}edﬂeffect.
A program on the other héhd is a distillation of the‘process.
It ex}sas as a specific sét §f aétivfties, seqbencewa events,
for-.a Speciffc populafion, which is limited in spéce and time.
(Nals_h‘“and Gollins, 1976, p. 1)

They go on to gay that Outward Bound is an anxietyvresolutionbm°del
which through careful attention to activities wiil proﬁofe resolution
through masfery of set proElemsf

- Sfm[laf in operatjon but different in objective is'Schefn'; (196;)
mﬁgel for the analysfs’of coercive pgrsuasion for prisoners bas;h on a
model by Kurt Lewin (1947). The author p?ints to seyerai successive

.stagés in which the change process occUrs; These are labelled as

»unf?eeiing, changing and refreezing. Unfreezing involves.an alteration

-of the forces acting on the persbn su;H that the existing équilibrium

:is‘nb longer stable; This could be thought of as the induction of a

nééd or a motive to change énd'is akinotb the unique phyéiéal-andjgocial

qnvironment'sugggsted by thé 0utward Bouhd model.

. Changingjfhvo]vés provision by the agent of ‘influence, of infofmation
or models to be‘iaentfffed with or. imitated sQ.thét a direétion bf’change, |

toward a hew"eddilibrium is achieved. This can be accomplished by \»

’
v o

lgarﬁing Sométhing ngw,-rede;}ning something old and reevaluating per-
. _gégélity or be1i¢f systems. lp the.case of fhg\Outward Sound process;
'  thevinsfrﬁctor proviaes:the }ole,mbdef t§ Indfcate aJpossible‘directiéni
of ‘change. | R |
Réffgezing:inVQIVés'the re?ntég}atioﬁ'of thevnew.eéuilibrlum into;_
thg rest of the perSonéjlty;ﬁﬁd'jntp~oh§ojng'personéiafelationshfps of.',v i
’thé {ndividugl;'fwheh thg‘inﬂivfdﬁai i§30utside-of-th§’anqhe'éhoft f¢rﬁ'

., o .
Y
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-
environment, be it an Outward Bound course, prison or‘leadership course,
~ the new personality'and beliefs may.nqt survive as acceptance must be
" “supported and reinforced by the behavior‘of;significant others" (Schein,
1961, p. 136). | |
Gibson (1977) in a study of value ;hanges-in participants on an

Outdoor Leadérship program developed an Qutdoor Léadefship model (Fig-
ure 11). The author Shows the environment with its different elements
as completely;shrroundfng\and controlling the subjects in thé outdoor .
community. The curriculum elements as dictated by the |eadership team
are always planned with the eﬁvironment in mind to maximize the réin—
forcement of;thé lefrningkeffect. Within the Iearning‘ﬁilieu, the
interaction of groups, (Objective'Puﬁlic‘EvaIUation, 0.P.E.) with
referent others (pegrs and leaders) continués to take place. No;ogt-
comes are predicted by the model;but éhange is;implitit in itlbecause
of'tﬁe inreractiéh; -Thé action of environmental elements, curriculum
eiéments (skills and experiencesl and:tﬁe‘interaction‘bf groups,lleader—
‘sﬁip team and;refefent’ofgers,combine to?alter the sﬁbject's state 6f |

'

readiness, anq perhaps his subsequent.orientation'fb iife. The func-
;ioé of the leader as role model, faciiitétor, organizer anJ ins;ructof
does not apbear to be as directxas.in the Oﬁtward Bound process. »

In order to in;fease thé_perceived_risk to the;sugjeéts wi;hoﬁt'
' jeopardizing safety, Gibson (1977, p. ?82) states,v“Thg_Criticgl aspect
is to'prbyide'énoggh preparation to‘guéranteg a level of 'success in

the struggle without eliminating thgjchailenge for the S's [subjects]',

_Review of Literature Perfaining_;b.odtward Bound-Prqﬁigms o

b_'Thgfe‘afe;presently_about'thifty (30) Outward Bouqd;s;hooj§f  L

~
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opereting throughout the world. Although the climate end physical
settings méy differ, the basic program is fairly standardized in
length (23 to 28 deys) and format, although actual content differs
from place to‘place. | -
~Generally the schools are composed of heterogeneohs groups of
students from different social and economic backgrounds. Each course

" includes:

e ’ . o \
1. a period of skill training and orientation,

©2. - a series'o¥ expeditions to deyelop and refine these skills .
-and promote groupprnctioning,'.
3. asolo exoerience wherevthe }ndividual is alone with a
minimum of comforts and supports for three days,
k., a flna] expedtt:on where groups are mlxed and the |n|t|al
experience reenacted with greater nndependence,
‘5.. a final period of evaluation_end ter?inetfon. (Medrick, 1978
p. 6)
The basic purpoée of Outward Bound is for the‘participant

to leave -those comfortable anchors of home frtends and

routine, and rtSk the dlfferent*and unfamllaar in search of ‘ .

a better understand:ng of his resources and capabnlities
| (1978 Outward. Bound Australla Brochure)
= Medrick (1978, p. 1) expands on this view when he states,"’y
| the,underlying edocetlonel ohilosophy‘of Outward Bound hasi

been identifued primarily through the vehicle of an extended

wllderness experience where physically demanding and stress- “

ful experiences are used to stlmulate personal growth Inter-z"

-

personal effecttveness and discoyefy§9f~one's relationship

o
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to the environment.

The Outward Bound philosophy suggests that the course content in the

form of skills learned is setondary to the ca?cepts'and,approaches which

result from the total experience (Richards, l976-'Hedrick 1978; walsh

5hGOllin5,l976). Tasks are set by the course organizers which partl-

<

cipants are expected to complete. Walsh and Gollins (l976 P. 7)

suggest the followang characternstlcs

1.

Aand the end

‘Outward Bound programs are organlzed, planned programmed

and managed with the degree of supervision dependlng on risk
factors, skill and maturation of the participants.

Outward Bound~proble;s ideally_are introduced incrementally
in terms of complexity and consequence, so that participants

arerchallenged but not overwhelmed.

Outward Bound problems are conérete in- that a particular

fproblem requires a specific solution. ‘The_partiCipants’

feeling of ‘accomplishment is enhanced by seeing the beginning

[
Outward Bound problems can_be solved wnth the use of common

sense and the appllcatlon of baslc skills whtch have been

taught (lncrementally)

.

Outward Bound tasks should have real consequences, not

vncarnous ramvfucatlons so that a ”payoff“ (posntlve or

AN

negatxve) ls experlenced by the parthlpant

vOutward Bound problems are holtstic, thelr solutlon requlres

the fullest complement of ‘an lndlvldual's mental, emotional

b

: and physical resources._

The Outward Bound experlence is designed to strengthen the self cbncept"
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of those parttcnpatang (Richards, 1976; Smnth et al. 1975; Medrick' 1978;
wetmore, 1972) and to ". . .drive a wedge hetween self and perceived
self, betweenlreality and perceived reala}y. It does this by bringing
the person ln rapid confrontation with aﬁseries of demands that give
clear feedbacheto the participant" (Ricnards, 1976, p. 30*.
Much of ‘the research carrned .out on Outward Bound programs has

©

been descriptive in nature and certalnly the claums made for character

development and tralnpng in young people have ‘not been well. supported ,\\

.'experlence. A comparlson group consisted of 27 lndlvlduals pre-enrolled '

by research (Gibson, 1977 Rlchards, l976 Knapp, 1972) . Typical of

these claims ls the followung ’
In facing up to the dangers and hardshlps “of the mountalns,
wilderness or sea, the Outward Bound student gains a greater
sense of self rzﬁuance, a more.profound feeling of inner
strength . .th& studeng ach:eves a lasting awareness that

should carry over into later llfe . . . (Pick rd, 1968 p. 22)

Much of the research which has been carrled out was de |gned
to measure personalrty change and in partlcular, self concept (Armstrong,
1975; Smith et al., 1975). Weaknesses in research des:gn make some
of their’concluslons guestuonable. In partlcular, the_lackeofga .
control group when studying personality~changes leaves doubt “as to
‘he validity of findings. Changes which are noted may have resulted
from a natural maturatuon process or factors not assoclated wlth the
Outward Bound program.

In a study of the effect of ‘a twenty-three day Outward Bound

program on the self concept and locus,of control of partlclpants,

h‘Stremba (l977)3tested I3 male and female youths before and after the

»

« -
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for an Qutward Bound course whiéh began five days after the course for’
" the treatﬁent group ehded. The researcher found a significant
difference in-the!concept of ;eif component of self esteem in favour
of the Outward Béundytreatment grodp.' There was ﬁo significant dif-
V_ference found in the concept of ideal-Qelf measure, possibly Because '
of ; more realistic, rather than idealistic picture gaihed_byL}he
test individuals. On the B;sis'of control measure, no sig;ificant

‘differences were found due to a ceiling effect attained by the individuals

(Stremba, 1977). Gillette (1971, p. 118) studied the effect of an

+ -

Outward Bound Ski School on 34 participants to see whether certain’
aftitudinal changes o;cqred. Variables changing from pre-test to post-
test were,assuming initiative, changing pate and doing ‘as others do.
Gillette doubted the influence of the school upon attttudlnai changes,
concluding that it may be a perSonai thlng which does not normally occur
in twenty-one days. No control group was used in the'study.
smith et al. (1975, p. IO)_;ttempted to explain‘changes which
occurred in iﬁdividqals as a fésult of an Outward Bound experience,
"self esteem is thought to Qrow whgg‘obsta;les are surmognted which
once provoked,anxiesy“. ~Richards (1976) agreeﬁ.with thi;.view and
- indicates that‘tyrough anxiety,,sroésaIAIevels ;re-heigﬁpened but that °
because of a lack of intra group cémpefitivengss, a;xiety'is overcome
'and growth occurs, Smifh et $i. (1975) went on to study levels of
‘self esféém, seif.awéreness, Self assertion and acégktanqe,of ofhers.
SiénificéntrpgSifiye’impacf was ﬁe;sﬁréd on self assertion and self
’iv‘esteem of'tﬁe par{icipaﬁts;over a control group }ﬁ two of ;he three
ceréesime;sdred. - ’ L o oo | |

" Other studies of change,in_lndibiduals which occured as é.rgsult

&
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of Outward Bound experiences were carried out by Koepke (1973), flif-

ford and Clifford (1967), and Wetmore (l972) All these researchers

~ found positive changes in self concept as a result of}the experience.

in an attempt to determine the persnstance of the influence of Qut--
ward Bound: courses on particnpants, Fletcher (1970, p '3) studied

3 000 of the 20 ,000 students who had attehded Outward Bound courses

in Britain between 1962 and 1967. Questionnaire responses from spon-

sors of students and students themselves revealed . .the following

1. 55 per cent of Sponsors believe that the influence is for

L]

" life and 38 per cent.believe that it lasts for several years,

2. 72 per cent.of students believe that the influence is for

life and 23 per-cent believe that it lasts for several years

This study is one of the few whuch looks -at long term effects of Out-

ward Bound on particnpants. Because of ‘the claims made by proponents

fof Outward Bound regardnng positive and lasting changes to indiv1duals

(Roberts, 1974) , more research ns needed in this field.

Review of Literature Pertaining to

‘College and -School Use of the Outdoorsf

Q
" The benefits. of Outdoor Education nn the total education process
have been expounded by many educationallsts (Hammerman 1964; Smith'

1973 "Conrad, l973) Heppel (l964 P. 65) in a study to determine

"changes in college students as a result of - camplng experlences found

‘that after an initial period of "settling |n“vattitude changes occured
’ '0
Coin ', .awareness of the different envnronment, appreciation for o

informal group activities, indlvidual differences, lnsights lnto

children s interest spans, cooperativeness, eagerness and personality -

fluctuations“ .

«r._-7
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Thompson (1975) investigated the change in self concept in a .
group of Uoiversity of Alberta ctydents as a resujt‘of a four day
-semi-wildernessvexperience. The measuring instrument used was
Sherwood's (1962) Perception Inventory. Results of the study showed,
“ae did the work of'Becker (1960’, Davidson (1965), Steel (1969),
Coolbaugh (1972) that an outdoor education‘camping experience can’
:modlfy a self concept to the ponnt where\an individual perceives hlm-~
self more posutnvely after the experience than before the experience!
(Thompson, 1975, p. b42). £

In‘particular, the dimensions of leadership, socioemotional aod
skill were found to be highly significant. Thompson (1975, p. 43)
suggested that, | | b

In the leadersoip area the dime;sions of directing and
initiative qualltxes which obvnously were practlced in
the’ exper:ence ‘and the subJects gazned posntlve feedback
of some form which produced the positive change.

Payne et al. (1970)‘attempted to-estab]ishvthe yalidity of
wilderneSS‘adventure schemes-in-inducing'cﬁange Tn-indivfduals by
replncatlng the Outward Bound study by Cllfford and Clufford (1967)
Theyexpanded that study by |nclud|ng a control group and measuring
,twovaspects of personality, neurotocism and’extroversion usnng tﬁe

Eysenck Personality Inventory (1964) and the Dickey Self Rating Scale

\

for Self Esteem. - o . v -
‘Thirty-five.male school teachers were taken on ah ArCtiCjTraihing
expedition and tested before and efter ‘the. experience Recults'showed'

~ that "those volunteerlng for the exped:tion were significantly more

extrovert than the}general popqlation ofsstqﬁepts_and that in thoset
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'who'participated there was a significant reduction in the discrepancy

between self description and ideal self description by the end of the.
. ] :

expedition' (Payne et al., 1970, p. 1). They also foUnd’that_socio;

&

economic‘factors and type of school'attended are important background
variables.
Kreiger (1973)Qf0und that che self concepc o% school child?en;
éged eight to fifteen years, was positively affected as a result of
a four week organized camp experience. (The Lipsettrself Concept Scale
for thildren was used.) He noted that ''few other situations prSVide
the variety and intensity of group interactions over such an extended
period of time. .;.? and thaf"h. . the accelerated'social processes
and coopera;ive group 1?ving experience character%stic of the organized‘
residenc camp ooints’to its usefulness as a therapeutic tool" (Kreiger,
1973, p. 25). Alexander (1969) |d€25t|gated the therapeutlc use of
the outdoors on boys from low income famulles His results |nd|cated
a positive but'non significant change in self concept.
Severel researchers have actempted to set'down‘the'desirable
. objectiv;s of.oUFdoor orograms (Weiner, 1965; Flem}ng, [973; Holt,
.,1973).' Fitzpatrich.(1968, p. 2580)‘stated“desirable goalc'as‘follows:
" 1. To help realize through Outdoor Educatlon the full potentaal
of an |nd|vndua4 toward optlmum development of the mind
body and spjrnt.
2. To develop guareness, appreciatjon'andiunderstanding;of‘

the natural environment’and man's”relation to lt.

3. To develop knowledge, skills attntudes and appreciatlons
for the wuse use of leisure tlme.

b, vTo promote democratic human relatlons and procedures through :

outdoor learning and group living experiences.



5. To permit an atmosphere conducive to the aesthetic development
of the individual.

-

Kaplan (1974) attempted to substantiate the ‘claims made for
survival oriented w:lderness programs by measurlng self esteem and

confidence of a group of fifteen to seventeen year old males who

.
O e

L . Tl

undertook a two week program. Instrumentation included the Rosenberg

Scale of .Self Esteem-(1965) and questionnaires covering prior camplng
experiences and abilities and attitudes toward nature™™ ResultS'indi-

cated that students felt very pOSlthe toward the program regardless
NN
of prevnous experlence. Of, ‘the ten specnflc skills for which before

/ o

o and after ratungs were obtalned, all but three showed sngnlflcant

‘jincreases (p < 05) va
- ’ /

’

. The Outdoor Challenge group scored sngnnfncantlz/hlgher than did
the control group in the nnxtial phase of the study (p <*.,02). Results
of the self esteem measure which wers taken half a year after the

completlon of the course in order to meadure long term changes to
partlcnpants show no sngnlfléant dlfference The author suggests that
Y

- this is due to a ceillng effect as the experlmental group ‘had an un-

usually hugh level of self esteem.' Kaplan (1974, p. 14) concludes

o
.:r\

" by stat{ng‘that,

" The lnterature in the - self concept area shows - thls to be
a duffucult aspect of psychologiéal functloning to measure e; '

"AQ o .ln a rellable fashioni When no change |s found in self

‘ esteem after a partncular therapy, program or whatever there

|s always the question of whether the "'no change” reflects\

oo _ ' what is implied It could also reflect that the measurlng :

instrument is inappropriate or |nsen51tfve. -

o5
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G:bson (1977) carried out an extensive. s tudy on a series of

;outdoor group expernences”varynng in leadershlp roles and currlcular S

E

‘emphasis. - An Outdoor Self Inventory was deve10ped using Sherwooé'
(1962) descrnptnve and evaluative framew%rk The autho? also developed

an Outdoor Leadershlp Development Model (see Flgurell) from the case’
It

studies and exlstlng self andégroup process Iiterature

Results |nd|cated that the subjects after being |mmersed in the =
.

program treatment had their total outdoor self |dent|ty enhanced
s
beyond that of the control gr0gp. "The self—image of the subjects has
. . b Lot el

~ moved toward a more positive’ outdoorsman ideal." (Gibson, 1977, p. 86).

The'outdoor_skills and outdoor sportsman components of the Total Self

-

Identity changedvsignificantly in a positjve direc{ion, confirming

° ’ . . T

the aUthor's theoretical perspective “that the Total Selfeldentity }S"’,:;- =

~

not dependent upon one subsel f but composed of many subselves” (p. 91).
He conc!uded from the quant:tatlve and qualltatlve data that a. parti-
cular response was elicited from each-subject according to program

- modification and treatment effect. )

A Revnew of therature Pertainnng to the

Therapeutlc Use of WIlderness Programs

It has Jong been argued that Outward. BounQﬁtype programs can-;Q;_
have a. rehabllltatave effect on delinquent {puth (Grubb 1943 |
Hoffman, 1949; Kelly, 1974) largely through the sense of achievement e
“and nmprovement in seTf concept it gives to each partncipant (Lavelle
d& Kreyes, 1977) Typlcally the delnnquent ‘s a troubled, unhappy

. and’ disturbed person who dnslikes hlmself and has a. negetive self-'

(Futts 3 Hammer, 1969) .

kelly”and Baerh(197f, p. §38)hstate‘ ' i,' Lo 4.,.\
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that issof jittle value to attempt to point out to an adJudl- g

cated deilnquent that’ he is far more ‘capable thanhhe feels
himself‘to be. What is necessary however |s-to devuseva set ,
of circumstances whereby‘theideiinquent boy can cleariy demon-

strate  this competencento himself. . Only then will opportuni-
' - < : . o ‘ ) s
ties for concrete impressive accomplishment promote personal.
. / ; ) i . . r. v - “‘ ’ ‘ ~
wqgrowth

The wniderness programs aim at enhancung the self- concept of “the

~delinquent. The ultimate measure of success of a program is whether: the

<

delinquEnt rec:dnvates after treatment-and lt is on this criterlon that

w

" many studies concentrate (Kelly . Baer, 1977) - The research deS|gn used
to detect changes in de]nnquent self concept is usuaily that of a pre-’
'test, post test us1ng some sort of seif concept measure.

One such study ‘was - carrled out by Adams (1969) who- 85ed the Tennessee’
-.)“

Seif Concept ScaJe to ascertaln the effects of ‘a thirty day survnval

‘course on nnneteen unstututnonallzed adolescents He found a 5|gn|ficant

. posltlve change in the total self concept -of the partucnpants. Howard"

.(]970) f;:rled out a sﬁ#nlar study us:ng emotionally disturbed'chiidren and
o .

ilar resuits. The participants reported a signlficant improvement
, ° b
on'social moral—ethucal, physucal, personal and Family subselves of the .

©

;r_found si

totai self |mage

a4

Lo
0‘

Grant (1979) undenxood a study to ‘measyre- changes in the self- concept
and iocus of control of a group of deiinquents who undertood a twenty- |
'eight day wilderness progr ‘ based on "Outward Bound" principles. The

.

le and the. Rotter Internal-External Locus of

caJe were used in a prebtest, post test deslgn.. No controi groupi‘:
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b
‘of the camp to improve selféconcept were being realized" fGrant 1979, p. iv);

However, when broken down nnto the four camp groups’ oniy two of

the four had sugnlflcant lncreases (p < 05) The researcher belueved

that the dlscrepanCy may have been due to different leadershlp styles
/

and that ”greater posntlve feedback from the counselors and the pro-

. gram ‘activities is required to improve self- -concept for fhe part:cupants”
(Grant 1970, pP. 132)

" Recidivism rates are held as a measure.of success of these

o . \ LN

g delinguency programs _One such study‘was carried out hy-Kelly and

Baer‘(1969) with thelr criterion for success belng the dlfference in
5
recudlvusm rates between the group who attended Outward Bound for

twenty-seven days and a comparnson ~group who were in traThung schoolsy
f m six months to a year or more. Nlthln one year of parole, the '
Ougward Bound group,had aitwenty oer cent recfdivism rate and‘the’

. comparison group.forty-twofper cent, - a significant differenCe‘ |
Kelly (197h) suggested that success |n the Outward Bound program was
contlngent on certaun background varlables such as the age at the

~ t
’tnme of'commtttment ‘the. type of offence-and‘the presence of both -

T

parents in the home He”went on‘to-say'
vanously, 0utward Bound is not a panacea for all delnnquents"
“but it is an effective change agent for a signaf,cant |
}7'ﬂnumber who can be »dentifi%f and selected for particnpa-

tron (Kelly,~]97h p 7)
/ " &
Sumllar results wzth recidlvlsm rates were measured in stud|es

by Goodyear (1968) and Thorvaldson and Matheson (l97h)
| Further research |nto the therapeutic use of wulderness programs

was carrled out by thlman and Chun (l973) into the Homeward Bound

PR



program .run by the‘Hassachusetts*Department of Youth Services. Using
the Outward Bound model eiements, the‘programeevolved into a two phase
program of six neehs. It is i N
.a program of'severe‘physical challenge, extreme excitee
..mentiand perceived danger, followed by periods of relative
- calm, where partncupants can absorb and reflect on their
accompiishments (willman and Chun 1973, p. 56)
Results . |nd|cated on a seven to fourteen month follow up study, that
20.8 per cent of the Homeward Bound. group-recndlvated compared to
42.7 per cent of the control.group. Activity based programsA
challenge the individual and extend his perceived ability limits and
- minimize the débilitating effects of a'correctional4institution’
Berube (1976) used this premise in destgning a short term survuvai
camplng program and evaluating thebeffects on the participants . uslng )
~ the Tennessee Self—Concept Scale. Iwo groups of six boys -from the
Westfieid Treatment Centre for_behavtourally dnsturbed chtldren formed
the Experimental Camping group and the no-treatment control group
Results of the pre-test indicated that the boys were‘typical of deiln-
quents in that thenr scores were beiow 93 Per cent of the population
for positive self-concept. There was no S|gnif|cant difference between
- the pre test and post- test in self concept scores on “the experimentai
) and control groups | | |
Proponents of "0utward Bound'' type schemes point to’ their apparent
B success in enhancnng the self-concept of delinquents and iowering -
recidiv:sm rates as a reason for their existence.u lt is claimed that

these programs are. reiativeiy inexpensive they develop meaningful

reiationships between participants and staff and that the piacement :

\
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in a new environment facilitates the change process.

Vv
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~ CHAPTER 111
METHODOLOGY o

Introduction

This chapter contains an overview of the research design, the
procedures used in data coiiection, the instrumentation and the statis-
ticai treatment used in the data analysis. Also included are the
limitations andhdeiimitations and a discussion of farticipant Observa-

tion techniques. L S

Research Desugn

~The aim of this research was to record what changes may have
occurredrun |nd|vuduals resulting from an outdsgr'experlence over a
period of time, not only the amount of change whlch may have taken
place durnng that time, but aiso those_events which may have led to
" that change. | o | |
To achueve this aim, the research contalned both quantutative Fg o
~ and quailtatlve data as the author. beileves it is important to measure
changes in dndavsduals and to describe the process by which that
change takes place. Group interaction, group-ieader behavnour,
reactuons under stress and chalienge, the effects of the environment
vand specific outdoor skllls all have a part to piay in lndividua)
R change and deveiopment. | . A , | p
Quantitative data was coilected‘by the use of a two group

(experimental and controi group) pre-test--post test design Tests S

. were administered prior to and on compietion of the outdoor experience '

i
o




The Tennessee Self Conceot Scale (Fitts,’iSGhZ and the Rotter Internal-
External Locus of Control Scale (Rotter, 1966)were used.

Qualitative data involved the use of private interviews.' The
OUtdoor Leadership team were interviewed on tape before and after

the outdoor experience and four group members were lnterViewed after-

~
,.

the experlence " Informal interViews were heid at Opportune times during
the experience. Questionnaires were completed by all participants.
before and after ‘the course and personai logs were collected after

the course, Documents used by the C.L.C. Leadership Team for evaiua- .
tion were also utilised and the author kept a daily diary as a parti-

cipant observer.

- .It adds meaning to quantltative data as no psychometric
anaiys.s can. It is a record of the isoiated unique

-expernence that no instrument other than the mlnd and eye o

i; A} M S

can’ rec09n|ze (SMIth Gabrlei Schott & Padra, 1975, p. 1)

Private lntervuews

%

Private intervnews were heid with the fouz}members of the C L.C.
" Outdoor Leadershlp Team before and after the course to discover,:
personai detanis phliosophy regarding outdoor education expectations_
for the course and desnred methods for achieving goais in outdoor
‘educatxon leadershlp training. |

The participants who' werevmembers of the case study group were.

’vinterviewed on. tape after the course to ascertain reactions and

'oplnions about certain incidents that occurred during the experience.i

gyestionnaires

Pre and post questionnaires prepared before the course and
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assessed by University of Alberta teaching staff, who have'expertiSe
_in questuonna:re design, were admlnnstered to the participants by the
- B

i

Leadership Team
An lndnvndual Assessment Form prepared by the C.t.C. Outdoor
Leadershlp Team was completed before and after the course to ascertaln

the participants’ _perceptaon of their ability level in canoeing, back-

packing, o&mmunication and outdoor‘skilis.

Personal Logs

»

Personal logs were kept by participants as. part of the course
requirements. and contauned factual information-as well as lntrOSpectnve
. data (see Appendlx J). Logs were kept dally and |ncluded the following

areas. ' : . ' : o v
1.  Environment;
2. Curriculum elements;

3. GroUplcoping

,Aa) External--what was done by the group that was vlsible,
E b)' lnternal--what feellngs the subject felt the group had
b self | |
B | 'e) External -what was done by the sdbject that was vlsible, .'AL -

'l b) lnternal--feelings about oneself and others in terms. ]
of |nteract|on and envnronment. (Gibson, 1977 ' ‘v Ft; bu:f
p. 385) ' _ | o
Logs kept by the four case study group members were~collectedv.

v by the researcher and provided a rich source of data. S

Partlciplnt Observat!on

For the duretlon of the outdoor experience (twenty days) the 11_}1 R
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- -

researcher acted as a participant observer. The changes which occur

N

in nnduvuduals over the time of- an outdoor experience can be empnr:cally

measured but the events which cause those changes are often not
unders tood. Becker and Geer‘(l967h p. 110) state that:
| The most conplete»form of the,sociologiCal,datum; after all,

s is the form inrnhiCh the participant observer gathers it;
and observation:of SOme.social event, the events which p}e4
cede and follow it; and éxplanations of its meaning by
pé?ticipants and spectators, before, during'and~after the
occdrrence; |

'Bogdan and‘Taylor.(f975, p; 5) In discussing participant’ohserva-
tion state, "It is used here.to refer to research characterized by a-
period of intense social interaction between the researcher and the
subjects, in the milieu of»the latter. During this'periodtdata are
| N

Events(and,dialogue'consideredlsignificantvby the researcher ,

unobtrusively and systematically collected".

were recorded in a diary for use as research material. . Naturally not
ail_eventsfwere‘recorded and, as such, ‘''the narrative portrayal of a

pr09ram can be enthrallungly and rlchly evocatlve but is frequently

untrustworthy. It el-cnts prnvate Judgements from the reader; it is -

directed toward dnscovery rather than conflrmatlon" (Smith Gabriel

’ Schott & Padra, 1975 p.»\). 1t is. because of the relatively subjec-

tive nature of some material that both quantatative and qualitative

" data were collected o ' | AR | . : ; . :

L L msmuneum'rlon_ SRR T

Tennessee Self Concept Scale ;li

dv-.The Tennessee Self Concept Scale (hereafter TSCS) ls a standardlzed t:

-
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multidimensional scale develobed'by William Fitts in 1955 for the
Tennessee Department ofpMental Health. ”The‘Scalelponsists of lOb
-'self'descriotive statements which the.subject uses to portcay his own
picture of himself" (Fitts, 1965). ,

The items of the scale-fall.into five general categorles.
Physical self, moral-ethical self, personal self; fami ly
self, sbclal self. These areas are dinoed into statements
of'behgyiour, se)f id%ntity aod.self acceptance.
There ace five response. categories for each question
ranging from completely tgue (5) to completely false (1):
} . .the totel positive score tot the 90 items.comprises the
' ovetall”selflesteem measure. (fitts, 1965, p. 68)
- 'Fitts, (1965, p. 1) goes on to saycthat, "The individual's con-
cept of himself has-been demonstrated to be highly lnfluential,lh much
of his. behavnour and also to be directly- related to his general
personalcty and state of ‘mental health“
‘The scale has fnve (5) response categorles for each question -

réngpng from completely true (5) to completely false (l).

. Rotter's Internal-External Locus of:Control Scale.

fhe Rotter lnternal-Exteroal-Locus of Control Scale (hereefter
I-E Scale) consists of £3Aquestloh palrs uslng é forced choice fdfmat‘
plos 6 filler questloos Internal. statements are palred wlth external
i]‘statements. “'One- polnt is gnven for each externel statement selected
Scores can range from zero (most lnternal) to twenty~three (most
“,lexternal)" (Robinson & Shaver, 1976, 5. 272). Rotter.(1966 3 80)
',deflnes lnternal External Locus of Control in the following way.

,s“

_j.':‘.an event regarded by some persons as ‘a reward .
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. of reinforcement may be differently perceived and reacted'
to by others. One of the defermlnantslof this reaction is
the degree to which the ‘individual perceives thet'the'reward
follows fron, or is contingent upon, hls.oun behaviour or
attributes versus tne degree to which he feels,the rmwerd
is controlled by forces outside of himself and may occur.
lndependently of his own'actione; S .2 oerceptlon of
causal relatlonshup need not be all or none but can vary
in degree. When a re;nforcement |§ perceived by the sub;ect

~as following some ectnon ofuh15"oun_but'not belng entlrely
‘continéentluponihis actiOn,ithen, in our culture,édgyieu~

. thpicélly perceiued as tne resultvofoluck,vchance; fate, as
under the contggl of powerful others,‘or aé.unoredictable
because of the great complexity of the(forces surrounding .
him.  When the even®is lnte‘roreted in this way by an
jndivldual, we have labelled'this a'belieflin external
control. lf the person'oercelves'tnat.tne event iS'contln- » \
gent upon-hls own'behavipur or hls;gﬂ}relétiyely permanent
charactéristlcs;:ue have_termed this-a belief in internal -
-control. d S | o s |
The Sample
The sémple conslsted'of éeventeen (17)\studente‘enrolled-ln the'
. Spring Outdoor Leadershlp Education Course at Camrose Lutheran College
.(C L c. ) and who participated ln the twenty (200 days of thet course
held from May 26th 1979 to June l6th 1979 Ten (lO) females end |

»seven (7) males completed the course.- A control group of nlneteen (19)

students ln attendance at’ C L. C., but not enrolled in the Dutdoor

. . . , -
. . . . P . . had
v . .

‘
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Leadershlp Educatlon Course was admlnlstered a pre- test “(March lStH

- 1979) and a post test (Aprnl l9th 1979) on the TSCS and I-E Scale.

The Control Group Sample consusted of ten (10) females and hine (9)
males. The experimehtel group was observed ésva'whole, but speclal

focus was,ulrected toward‘a_group of five (5) participants (including the
researcher). The,choosing of this group uas based-on a,aecision'made
by-the four’(h) Leadership‘Team members according to crite?ia‘of

,Skllls, experience,and-Sex.

' PROCEDURE -

[y

Quantitative Data o : L

F 4

The procedUre forvthis study . involved a'ﬁre-testr—postvtest‘of-
bothvthe cohtrol éroup and the experimental group on-the TSCS and the
'hotter l-E'Locus of Control Scale lh aoJiti0n4 anllndividual‘Assesé-
ment Form compiled by the C.L.C. Leadershlp Team was completed by the

S
'experlmental group before and - after the course

VQualitatiVe Data

S

Qualctatlve data was collected from the partlcnpants and Leader-

” ' P

,shnp‘Team and nncluded the follow:ng

1. ‘Questtonnalres were completed by parttclpants before and

."after the course . ' S )
2. The four (4) members of the Leadershlp Team were 1ntervnewed
lon tape before and after the course.

) 3.7,.The four. (4) members of the case ‘study group were lnterviewed

on tape after the course, \»’ R
: Rr'V'The case study groups' personal logs. were collected after

r

e the course and used as a resource.,ﬂf..-”

c e



~ four (4) participants. Obsérvations were kept daily using
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°
The researcher collected qualitative data during(the course
using Participant ObserverlTechniques. Thls entailed _being
an "active part1c1pant observer” (Schwartz, 1969) anvolved

in all aspects of the course and’livihg with the group of

a diary. The view taken by the researcher of Participant

Observaxnon was from the Symbolac Interacttonlst perspective.

Meanlng s gnven o a situation prlmarlly through peoble s

_ nnterpretaplon and definitions of .it. Thelr reactlons in

turn stem from this meaning. - Bogdan afd Taylor (1975, pP. 14)

discuss the situations which always of the actor, -
others and their actions and physi e1 ob}ect They go on

to say that;h“situations, or aspects of sifuations (the

-actor her or hlmself other actors) ‘come to be defined in - .

different ways by dlfferent part|c1pants . .'" because of

,past experiences and differing . snterpretatnons of sntuatlons._

a

The partucnpant observer ” . trles to lntegrate his own.
perceptnons of the situation with those of the partncnpants

and arraves at ‘one or more plctures of the event which are’

Jreoorded as data" (Vudnch 1969 p 92)

The researcher's role was more than that of “actlve-partl-
cipant observer" due to the twenty-four hour‘commltmeht

of. the course and. the close contact with part{EIpadts; To

e -

‘enable "normal' interaction.and group fonetioning, the
"researcher was requiged‘to act as a groupfmember. in addition -
‘the author s role as a researcher was not known to the

’paftlcipants. Holcott (1973, p 7) descrlbed the dllemma

i



when he stated:

The role of participant adﬁ the role of observer
- 3
- are essentially complementary‘and mutually
exclusive, the more,perfectly you activate one,
the less perfectly‘you activate its reclprocal.
In remaining anonymous as a nesearcher the ethical question
of ''covert research' (Bogdan & Taylor, 1975, p. 29) is raised.
-In‘hatters of research then, the researchers must
counter balance.the\multiple re5ponslbilities they'
have to their profession, the pursult of knowledge,

~ the society, their subjects and ultimately. them-

selves. Each researcher must,define what. is ethical.

To alleveate th:s problem partncnpants were lnformed

of the researcher s role at the end of the course and glven
an opportun:ty to elther remain anonymous or w:thdraw from:
'theiresearch> Another problem of Partlcapant Observatlon le,.
‘that of researcher effects. Hawke (l979, jl) states;y:

‘ The researcher'should‘attempt to lmmerse_himself*;<*
withln"the sltuatlon and'attempt to-be an integral
part of that cultural scene but as far as hu;anly
posszble not affect change by hts presence.

" Bogdan and Taylor (l975 P. Sl) explann it snmply' "The -

S

‘researcher walks a thun llne between actlve partlc1pant
PN

and passlve observer" ln the role as‘actlve'partlclpant.b

and actlve group member, the researcher affected and was
affected by’ the sltuatlons.' However, researcher lmpact was -

mlnnmlzed by remalnlng as - "natural" as. Posslble ln the S

\...
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outdoor setting. ) A - . 5

o

1

Data Analysis

»The quantltatlve data obtalned was key=-punched |nto I B M. cards
and analysed us ing: the ANOV 26 program of the Michigan Termlnal System

(M.T.s. ) through the' Department of Educational Research (D.E.R.S. ) at

.9 . & .
- the Unlverssty of Alberta S

>

-Comparisons of dlfference between means usnng a two (2) factor

-

Analysus of Varlance (ANOVA) w:th repeated measures was used to, test -

the sngnfucance of, di fference, ”The statlstlcal technlque knOWn as

the analysus of varlance (ANOVF%;IS used to determlne whether the 'l
dlfference among tWwo or more means are greater than would be expected ;
. by chance aloner: (Hopklns & Glass, 1978, p. 332) \ | |
,Cfitlcal Level of SignificanCe .;"" . T
" To assess. the results of the two lnstruments and the lndnv:dual
- ~Assessment form the crntncal level of .05 was used. Qualltatlve
. data was used by the researcher to expla:n changes measured in subJects
2 . and to descrabe events whnch are sngnlfucant/or typlfy a5pects of
’; ‘the course. ' '
/o : ’

Delimitations and Limi tations

Lo

f'leltatlons e ey
ul. _The partlcnpant observer " 1: |s part of the context being
observed and he'both modlfles and is. |nfluenced by this context“

(schwartz 1969, .. 9') ‘f: 15 l. r (»‘4;'t{. - _.j'f_‘f'-'f‘?.

» . -

e

o of change and lnteractnon whlch occurs 1n thé subjects.

-12 Time constralnts ln‘the course influence the amount and type h'_j
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‘3. Because of ‘the size of the sample and lack of randomness ln

selectlog_procedures, results wull not be genecallzable

¢
-

. ﬁh. "The dustortlng effects of selective percept:on and 1nter- .
pretatlon on the observer s part“ (McCall l969,,p l28) wnll mean
results are not generalnzable "There appears to be no systematlc

method by whuch to check phe quallty or adequacy of data from anter-

B vlew and/or obsé?vatlon" (Gravelle, 1977)

'_7 5; BOgdan and Taylor (1975 P 28) s ate, g 'h: - -
L= ' ;
.we would recommend that researchers choose settangs in

h Wthh the subJects afe strangers to them and ln which they :b

o

lt is djffucult for experts to hold thetr own bellefs and

feellngs |n abeyance

The author has fasrly\exten51ve experlence in Outdoor Educatuon and’

as such may have biases wh|ch could affect the data.» . .;f, ‘f" n)

S

~ - s PSRN . R P . R ] m———

De]lmltatlons » .. . ‘~ o ', ‘,'_ . a— e

-

‘*fflfi_ The study and flndlngs were delimnted tp the Outdoor/

Leadershlp Educatuon Course offered by the Camrose.Lutheran College

Alberta, during thé Sprang of 1979 ~"ffff~_iﬁ :I.'lf;fl:erh‘Q?d_'

7\‘

“"ﬂ32‘=r‘ The studv was dellmlted to the seventeen (17) male and female,tp

studentsyho were enro"l led ln and' completed the C l. C. Outdoor Leader- S

e

ship Educatlon Course.;_\;wgﬁ;nhfﬁtj;Ti ;fgffjf['hg?-:_}f,h'h'*""'

N

_have .no particular profess1onal knowledge or expertlse. C .



'CHAPTER v
CAMROSE LUTHERAN COLLEGE OUTDOOR LEADERSHIP PROGRAH
| PHILOSOPHY PROGRAM AND SETTING
/' : introduction-

P .
B,
in order to piace the Leadership course in lts correct context

the prOgram as weii as the physncai settings used should be descrlbed
r This chapter wuiL present the philosophy, aims and obJectiveSoof the
C.L.C. Outdoor Leadership Programcand descrlbe the physncai settings

of the 1979 Spring course.

~C.L. C Outdoor Leadership Course Sprlng Prﬁgram

Phiiosoghx ‘ ‘n.bl v' . ‘ vj - p,:“_v | '-,..
The basic phliosophy of the C L C. Outdoor Leadership program IS,

v“oniy through reaiity confrontation does one reaiiy become aware of

;himself and hus relationship to others and the pervading power of
‘i'Tnature" (c L. C. “79 Gutdoor Leadership ﬁducation" Informatlon Brochure).ﬁ
The~pr09ram attempts to provude experiences ih an unfamiliar p;i
' ; ‘setting which gives the participants the opportunlty to gain increased f :

_.awareness of themseives, others and nature in the outdoor environment. -

o 'V’

(‘ptThrough this: increased”awaneness wili come change and growth in the .

induvnduai The organizers of the program see the participants ,s-f”'““

”q'ebeing involved in an 'holistic' sense uhere the mind and body are not

?‘divided into parts but rather deveIOp as one

’,‘_ -

This process is achieved through~stages of deveiopmeitﬁdurlng

"'."which the participant deveiops deeper understanding and knowiedge

Vu”?i*of himseif and the outdoor environment. .;'a
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v Stages of developm'ent'.

;

a. ascription~-the partncupant is able to label what is seen.
- b, descrnptnon--the part|C|pant 13'able to see the function of
what it does as- well as labelllng |
c. emersron--seelng the place (outdoor environment) within the

entire setting.

d. “unknowingness”--unconsCious sensltlvlty'in focus.
p (C L:C. Outdoor Leadershlp Phllosophy, l979, . ).
‘The course organizers belneve that wnthln the outdoor setting, L —

learnlng can occur in cognltlve, sensory, emotlonal “motor and spirit-'

ual areas of.the,partlcupant;

This learning ceurs by placnng sndavuduals lnto a settnng where
: A

i\:eskiIIS*are _learned or developed group coplng and lnteraction is need-
- ed and times of high and Fow stress have to be experlenced The‘out-
door settnng,rsay the organlzers, provldes these necessary lngrednents‘

as well as’ the element of rlsk The setting takes away the "lhsulatlon”-
qualrty of the-socnety in wh'ch people exist. .. Glbson (l979)1|n
addré55|ng the partacipants saJd ”We have lnsulated ourselves ln our

soclety .A.we have<$ut out the extremes of experuence. we want you ’

to experlence lntense pain You'll also eXPerlence lntense JOV" The e

Leadershlp team provided the "appropriate"‘models for behavlour and -
attempted to reflect values of "sharing” and “carlng" as well as.
competency ln all frelds of outdoor leadershlp. They belleve that
Chrlstlan values are approprlate fOr the world today and for the ;,tdd
S outdoor envlronment and they attempt to reflect those values. l£

the partlclpants are to become leaders ln the outdoors. then thelr

'Qf' self concept should be lmproved sklll levels upgraded end attltudes 'Li,gl

N
ST
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. v . . ’
of flexibility, to!erance,'pat?ence, decisiveness and coping with

stress will be developed.

-

Program Ob jectives

" General . object:ves. The overall obJectives of the Physucal Edu-

catlon-and Blolfgy courses are to provude the parttcipant with an ex-
perlential and |ntellectual lntroductlon to Outdoor Educat'on In V

' Physacal Educatcon the ‘course content is centred on the movement In
. and enJoyment of the. envnronment and on the nature of man's impact
on that environment The Envrronmental Biology course is centred on
the organtzation and tnteractaon of living thungs in nature, how man
can better understand and. teach these relatnonships -and what the future
' of life is to be guven man s past The.contentvof bothvcourses,
hover]ap.and_are cnterfdependent. | | o

0 . . . . .
o - . [y

'§gec1f.ic ob_jectives; _To develop:

1. A basic competency in outdoor laving,}survnval sknlls and
. _-outdoor leadershlp skulls. ‘h _ .'f,,:; L | _ e
;:y 'A strengthenlng of areas of weakness in order for the indiv.
| g v:dual to: be an- adequate leader in outdoor sltuations. _fif.
_3;'v‘Skill and knowledge of the process involved in llving ‘and
workung in small groups in the outdoors.‘_m_f » ‘
. A broad appreciation of the ways our,patural resources mav

o

8 _Ecological concepts and their appllcat!on for the.wlse user_*

Lo ef our natural resources.; i

6. ‘:’To become acclimatlzed (Van Hat‘re 1975) L

tfja}f' to feel at home wtthtthe.naturaj‘uorld

if;h,;, to be aware of the ecologlcal proccsses that'govern.?d-

. be used to enhance educatlonal and recreationaI experlences.»i«f"
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!
-

lnfe and to understand one's role as a part of these

} processes
« C. pr inerease both sensory awareness and eonceptqal-
e . t;l understandlng of the natural:WOrld’
. d. to break dqwn fhe barrters and ‘remove - the dlsgulses
: &tﬁ_af betweenﬁman and nature through the use of special
| N lmmerSIng technlques _ |
o Uéf gto:be aware-of a set of . experlenc:s for building a
sense of relatnenshlp with the natural world
f.‘> be able to descrlb% a program which accomploshes the
above' outcome (Glbson 5 Larson 1979, p. 2)
The prnorltles devel0ped in planntng the 0utdoor Leadershnp course
at c.L.cC. are as follows
l._»‘The safety of the ind:vndual and the safety of. the group .
o :on the basus of rnsk factor assessment ¥
2. Personal growth, realizatlon of leader qualltltes (potentlal)
"and communTty develoﬁment"*’";”"*""“”‘*; R ': ST,
3. Appllcatlon of the values and technlques of non-lmpact and
whole world cOncepts applled from wilderness to cltles.
L, The safe use and care for equlpment. ”' :f
54‘ Reflect:ng Christian values ln the llfestyle and the value
| ,systems that develop In the course as the above four prloritles
: are presented (Glbsbn et al., 1979, p. ). o
VContent of the Course ;"ﬂ S R = :,f' .
”,-;(fﬁ Physlcal skllls and knowledge.r_":- -}l_‘ :i ) v ';“.:fgqv
. ;.;2.f; Ecologlcal concepts.:n":_;in~ *-:.'f';t..i“‘% |
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c.

Risk assessment: °

a.

b,

'cl.

Basic physical outdoor livtng skllls

';:fj --clothlng selectlon

3. People‘yalues:and skills.
4., Leadership 5rocesseel qi
Pnysical ekills and knowledge )
‘a.  Body climate control--heat loss

| --heat galns

e --operating prnnciples in the outdoors.
b. Body function assessment--motor efficiency
’ "-;strees‘reae;iOns, !

Body malnt‘hance--water requirements .
’e-nutfitlon_requiréments—

B ..--sanltataon o

: --prevention and cure. of minor wear’ and tear. .

'

the process of risk assessment~-gwareness of danger/risk

sntuations ' -,_’ SRR v

C w -

f--judgement in terms of degree of risk to take

‘-—limits to- be placed on actlvity attempted 'd f;f?““”f

' copnng wuth areas oﬁ potentlal high rlsk in canoeing and

_w|lderne55 hikrng A

, u@M?hVefu3taN [g-ﬁﬂ,' \f'lpﬁfV"

. --recognizlng dangerous flora and fauna \

Pla“"‘"Q baCKUP Procedures--search and rescue S ?': e

e --time control plans

r;‘--firem.king



kil

. --equioment ;Zléction and use = - L

" =-menu planning

. --campslte selectfoﬁ
--camp sanntatuon*.
--cémb oooking o '_.,_ . | . o ‘le
;;sheltgfoQPtfons‘o v

; «-knots;»

'«;¥elements of survival
--roles aod functions for basic camp effnciency
e lv.: Factors in communnt¢ completeness
| | | - f-thought‘for the day
v--Qorship,gxoerfences;
é-compffreo'”‘
;-4écc1fmatizéfionr;nature awaronesii , o

‘;~-commun|ty sharing ana'meals:

V. Recreatlonal activitles_ :ﬂfwf“ S ;"j”f”_, ,h-v
R

Af --craffs, poefry, ba Elﬁﬁ?‘flshfﬁﬁ?’“f“?‘““‘”f

;’Ecologncal concepts.

:_ aﬁof_Light air water and soil are .the eloments of life.:o”
1.$;f:oLife JS dnvlded into producers. consumers and decomposers "l‘;,
h o:§4'ofEV°rYth3ﬂ9 is becoming something else.“-j - R
.JqojijEverythlng b" ome | ‘ *fff'*'
: o f‘._nomcs ln a defined area fom a connun!ty. _ _ | |
| 3",:‘_,‘f.:-;gv“,ilnhabitants of these uoumnlties léve togcther in conpeu-
V:Q-ootlon, cooperation or neutrallty;

1'1ﬁPrcdotIon is the major popul.t;on rggulgtlng procgs;. bnt

"I‘; mn' is thc chlcf-'p.ndator of (c L. c.» Outdoor tudorsm,




=
b5
‘ Peqple values and skiL}s. '
. Process with people : . 7“J
a. :ndnvndual processess

--eibesignCe leadin§ to grqwth

fséssessment ,: : - = ._ e B
'fJudgemeht"vLF, SR - o 'f; .

‘ ' L

--confident decisive decnslon making.?

’ Processes of onduvidual un group

--inclusion, qontrol, tntimacy

“11. Skills with people

."qFéedback s }le~'f‘; ZEQ; .;“

lll. Values systems

Awareness

Communication levers and influence

Theories of communication

_ b_._}

sﬁteadershlp processes.

The indfv{dual in a group and nécessttles for outdoor

o

survuval as well as Christian values. 5 ‘  '

' The Indavudual and the envlronment

- --development of conservation awareness and attltudes... e

_,,bg;flgOUtdoor admlnistrattve processes S ;:f R
Establlshlng ob jectlves. -

o s;‘

Reallty synthesls or the factors that bring thc trlp lnto |

being--planning. ,;uffff”
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1. Leadership styles
a. Types of leadership -
'-fdemocratic
- . . x
--autocratic .
--laissez-faire . o -

--distrlbutEVe leadefship A
bir, Learntng the processes of Ieadekshlp

~  a. Observatlon of Ieadershup team roles

...

b. Acceptlng feedback‘ ;T

,The'Program

e
The C.L.C. Outdoor Leadersth Program ran for 22 days from the

’

26th of May to the I6th of June 1979

.

The program for the group srudied follows

- Ihe program.
. ~ _ Daily Schedule--Phase One--On Campus
. . P g . "\¥ . 5 ' ) i ' .
. a.m. o i Lo pem., —
o 7 e IR
-~ Day One . j_~_?‘- Arrlval, regnstration Orientation and lectures -
;and completion of forms» OniB{biogy and outdéor',?i
"~ and psycholog:cal _ skills.‘vsdclé} evening{
o profTIes | ; »
Day de_ o 5‘4"Thought for the day“ :ﬂQACtTviflés:_“Hapiaﬁaj
' ' '*.and lectures--"Group , .‘jCompass Skills" “FUh .
8 .'Conq_:ern and Expecta- -‘1 >..Rnn“ _ Lecture-- Com-
L Ltlons"""Body Climate  ;municatIon Skllls"
o T R Ce
: Cbntrol" ‘ _q 3‘;9“_“.‘ ‘



Day: Three

Day Four

Day Five

'Day Sfx 
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 Day ‘Seven - -

<

Day Eight'

’,Day“ﬂine :

e

. Day'Ten

‘son Highway to'starting -

~~debrieftng and dwscussion.-

“v Blghorn River.-

a.m. ' ; p.m.

1 Skills session:. “Khots, Assignmept to small

Stoye§ TOOIS, Shelters" groups Lecture on "Nénu
. Pranning and Food Pack-

' aginé". Equiﬁmeﬁt‘check¥ |
. o out. - Group menuy planning.
Readnng exams . Purchas-‘Lfgréhasing and packaging
ing and packaglng food of food--persongﬁ packing.

Loadlng and packlng of
vehicles

Phase" Two--ln the Mountains

-~

‘Drive vna‘David Thompf - walk;into Allstones Lake,

P

: pdint‘at:Abfahém bém
,past Nordegg.

‘Hlke along the Tershishner Creek ' Totalfgrqup;‘ oo

e

uGroups walk unaccompanled to the junction of the

K3 Bighorn and thtlehorn RiVer. Crossing of the '

'7aniology Iecture "Habitat Group debriefing

- and chro-environments"yt' Vorship servlce._ :Jf1'

N

.¥  unac;dhpanicd hike from Bighorn Rlver through ;;::ua,,,
 ffSunkay Creek to the Shankland Valley.'?;_‘ _.‘  e
ke from Sh.nklmd Valley up 08,000 foot T

vwfﬁrldge doun to Rldden an.. c..pf;,e and communlty’»1ﬂ ;
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>Day Eleven

Day Twelve. .

A Y

Day Thirteen

' Daf’Fourteen_

‘Day Fffteen

‘Day Sixteen

Déy Sevenfeeh'v“

:vfbay E!ghteéﬁ';,L -

:5D§y.Nlnetgen,;,_r‘

.'7Erapids..

"1”»Diyfngnty~f; i

a.m.

Hike along Gonlka Creek to Goldeye Camp

-~ p.m.

Drivg

‘ to PloneerRanch Camp, Rocky Mountain House.

Phase Three--Pnoneer Ranch Camp

At Pioneer,Ranch Camp.
Orienteering.
Restocking of food for

canoeing. Orienteering.

Canoeing skills (lake). -

_."Second group debriefing.

- Food restoéking and

packing for canoelng.

Group campflre
»

Phase ?Bur--On:thé River .

'brive.to‘NordegQ and

'pack for canoeing on the

: Nortﬁ SaskatChewan'Riyér.

Stay at '"Kenya Plains' campsite.

Paddle down river.

Practice white water

techniques.

”Paddle down river

. througﬁ“tfass 1" and lll

.rapids
, Paddle down rlver. o

.»-:'Pmue doun rmr.

. Paddle to 'Kenya Plains'!

"Highs and Lows" 1‘_f

-‘Podd!e "oev’n-s Elbow"

;gnaplds and uuka cnmp

‘campsite. °

‘Practicing'canoe =

. strokes, fbrced'“dumping“‘of‘canoes. Lecture
and. activi'ty, "Biology and Population'!, ""Food
o * ) » . - ) | i Lo (
' ""Chal‘h_s_l"."_(“l . .

: Pa&dle:dqwn river,

Worship service and

campfire A

'-, Total/group meet!ng

o

Paddle "Devll‘s Elbow“»
?raplds. ‘:?*,, 5:#; L  ‘€L:

APaddle to Flsher 'S

f:lndtvldual dcbrleflng 74}5ff;£ 

"f g'Calpflre and co-unltyff’ﬁﬂ

L e g v.‘.’ e e
et
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Day Twenty-One

" Day Twenty-Two

- Program Overview

The program was: divided into five phases.

o !l
Paddle to Rocky Hountain

. House Brldgeﬁv

V!

- Phase Flve—~C.L.Cr

Clean up. Check in,

equipment.

Uy

supper.,

Load canoes onto traller

and dr|ve to Camrose.

Banquet.
Complete-psychological

profiles. Departure.

¢

The first four days

. Were spent in residence at C.L.C. prepartng for the outtrlp by way

1

of lectures and actuvctnes

The second phase consnsted of $ix days :

backpacknng through the Brazeau Ranges as a total group or in small-

groups '

practlcnng orlenteerlng and

four was spent paddllng the X

preparlng for the canoenng outtrip.

Phase three was Spent in restdence at Ploneer Ranch Camp

Phaséf

ight mlles of the upper reaches ofrthe'

: North Saskatchewan Rlver, negotlatlng raplds and asslmllatung the.

. changlng habntats of the Tnver valley.

Thns phase comprlsed six days.

lPhase five included the return to C. L C campus for checklng |n, flnal

evaluatson and farewel ls .

The seventeen 5

l7) partlclpants (18 lncluding the researcher)

-

":were dlvlded lnto four groups of elther four or flve wlth at least

) '7_.two males and females ln each group (see Chapter V)

vThese groups

remained the same for the duratlon oﬁ the course.

The leadershlp team conslsted of four C L c staff members (three ;

- “male. one female) two of whom were ex-students of the Ougdoor Leader-« g

“‘-hshlp Program and were ncu husband and wlfe.

*

B

The Ieadershlp team dld



A | o 50°

~

assign themselves To partlcular'groups hut moved‘freely from group to-!
° »
group as necessity dictated Instructional duties were dnvuded be-

T
St

tween members of the Leadershnp Team depending on expertlse and avail-
ablllty L ;

ln general} c°urse content was integrated in.that the Biolon

and Outdoor Educatlon sections were not . deluneated and a large part

h»of the content was |ncluded as the Opportunlty arose. " The whole ‘pro-

- gram was’ based on Chrlstlan prnncnples of “sharing” and ”carlng“ and

I3

these values wére promoted by leadershlp role models and by structured .

o

L LS G .
The course provndes a unaque experaence in not only becoming

services.

; more effectrve in the physacal sknlls of wnlderness llvang
and travel but also in learning the. commun;catnon processes'

l\ "of llVlng w:th others ln’a small Chrlstnan fommunlty complete-'};

f\

|

'ly |mmersed in the power and lmpact of natu ~(c.L.c. 79

e

fOutdoor Leadershnp Edhcat:on Brochure)

. -

ghyslcal Settlngs

Camrose Lutheran Col 9 Campus eni‘:v' ' o :l ) .

a rural communaty.v The college offers the first two yea.

dof the students llye ln residence on the campus.‘

C.L.C. is sutuated ln Central Alberta and is ln the heart of

' of unlver—;“

sity credit and is affnluated wnth the Unuverslty of Albe ta.- Host

=C. L C campus is dotted wlth bualdlngs of d|fferent vln;'ges.

l. "Old Maln", the orlglnal school buildlng (clrca 19l0).stands at the
,end of a long drnveway and shows lts age wlth lts wooden exterlor andﬁ‘xhk';;

.,‘rural flrmhouse deslgn. -fhe "South DormP stands about loo metres EER

e

across manlcured lawns from-"Old Haln“ and was home for the particlpants

~ . '(l'.j: ‘_ N
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durung the first and last phases of the course. The central section ‘
of. the resndence contalned rooms on two floors whnle WIngS on elther

side formed a. lecture theatre, recreatlon lounge and kltchenette

where most of the course meetnngs and lectures were held The rooms

.

had the neat, almost stertle qualuty of a resndence whlch has been
vacated for the summer. Llnoleumcfloors, foldaway beds, two desks ' . -
and cupboard space wnth only a couple of bumper stlckers rnsfde

cupboard doos and : scribblungs on -the desk to remlnd the observer ' o

that students lnved here two Weeks prlor to our arrlval ‘

,\

- The other focus of attentlon on campus was the dlnlng hall

.Located under “Convocatnon Hall”, lt was ‘typlcal of college dlnlng f‘

areas w:thashwgyestalnless steel kltchen and rows of tables and chaits.
\
Normally servnng hundreds of students, the. dining hall looked incon-

S

.gruous WIth the twenty or so‘peOple preparlng for the course set at E

:one end and only a small ‘part of the service area in use.
Above the: dxnlng hall the equtpment room is housed The Physlcal st R
"‘Education staff have gradually bullteup ‘an: lmpressave selectuon of -

,outdoor equlpment |nclud|ng tents, packs, axes, stoves,_llfe Jackets

- and paddles- Equlpment was, “signed out' to particlpants at appro-

'fpratte times from a servery tYPe wlndow. v' : . | 'uv.", _J .~_ TV :'
Across the Creek to the east of these buildlngs were situated the

)
N

'“-newer resndences,vnow empty because of Spring and Summer Qre‘ .
One was reminded of the rural settlng of {he college 's to the

north there were very few houses but to the sou h lver valley

'contalned no buildings. 61vlllzatlon was evident ln the form of a.

1bare skt hlll, cross country sklll tralls and piles of junk clo%gﬁngﬂf '

the creek lf o '.""_v, uﬂ _f 'f?;’ o f_ flffﬁ’{;.~'u

e
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IR . thle running through the valley, the ever present trall blkes

L

and lloing" of rlfle bullets reminded one of the proximl Ty to Camrose N
: e S C et

The BraZeau Ranggs - -'-‘- = S

Located on the eastern slopes ( 'ckles near the Abraham
Dam, the Brazeau Ranges are covered by : 'oreal foust. Predomlnantly A-,.,-:_

l

]

spruce and ‘l‘he.. The area is just outsl e Banff National Park and ls

o

noted for lts hlgh ymposing, snow-eovered peeks and plunglng valleys. PR

Snow and ice st:ll remained on the lowe.r north faclng slopes and the
' .'.-‘-"'/Bnghorn and L:ttlehorn Rivers ran fast and deep .because of spring run= -

_g~_>‘ . _,:‘ - . TN e .'-‘ . Y

Although a few horse »tra:ls and cutlines are loca%ﬂ {n the area,

the majorlty of travel Is through bush or along game tralls which

r crlss-cross the a ea.;_- The uncharted nature of the area ls amPllfled




}

Throughout the slx days of backpacklng. the group was fortunate v
tovbe blessed by "ldeal" weather for sprlng.l Generally warm days with
5 cool nlghts (down to 0°C) and only a short perlod of raln.v The lack
of deep snow whlch usually existed at thls tlme made travel rela- )
f tively easy.. After travelllng through the reglon one participant |

CQmmented "How can someone look at thls anid say there s no Godﬂ'“'ﬁ

'rion“eer'- R';‘ri'ch Camp,
| Desplte lts rustlc appearance, Ploneer Ranch Camp was a welcome hu
o

but of “luxyryﬂ after slx days of wilderness travel The camp-ls
situated near Crlmson Lake Provlncial Park wooden cablns ace dOtted-

along the lake front. Thelr weatherbeaten exterlor matches the in- C
" terior wlth no electracnty, ancient woodstove and bunkbeds where .

l
prevlous tenants have wrltten or carVed their names for posterlty

The cablns were qulckly made to look "Ilved ln" Wlth the remnants

; of a snx day backpacklng trlp strewn acfoss the floor as well as a_h,

liberal spreading of gear needed fo:;the upcomlng canoe trlp.f'ﬁ

The large cookhouse«and dlnlng room was sltuated at tﬁe centre




;course."' | _ 7
| From the verandah at the front of the dlnlng hall the lake could
_be seen wlth its |sland The Iake gave ‘the camp lts charm but also "ﬁ"
llprovlded the marshes whlch acted as’ breedlng grounds for the mosqdltoes #
whuch plague the camp The dock area housed the canoes and was used |
‘as a tralnlng ground for the canoelng part of the course.p.
iﬂt Surrounding the- camp were the areas used for orlenteerlng,
.-hconsastlng of hnlly woodland wlde open gravel plts and nearer tov_l
the lake swampy marshland Toward the north lay the provlnclal
'vcampground wlth |ts grud of roads e:d campsites, confusong "would be"'t'u”
norlenteers. After two days most of the particlpants had grasped the b
. "_lfundamentals of "map and compass runnlng" and were keen to: contlnue R
FL' wlth thelr newfound sport., e sf'fl'v l»}i;f'v ;5* d:.‘f.?tifl.:ﬂiilﬂlpi

North Saskatchewan Rlvef - f}tg' --v;f'if,f L ﬂ';ﬂ”'_il

E"

The Blghorn Dam now backs up the waters-of the North Saskatchewan
tlever nnto Abraham Lake. Orlginally deslgned as a huge recreatoonal

'fflarea wlth boatlng and camping facllltles the area has now become

"ﬁfjfiﬁsomething of a "Whlte elephant“ because of the extremely strong wlnds '13;:

tlfﬁfwhlch whistle ln from the west along the river valley.

the Dam, water flows swif ll_'b t' smoothly for several mi les before '
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untouched envtronmentz reminders such as refuse and L couple of -T‘fv

s

S

bridges show that the boundarles of wllderness ereas are rapidly'
"'shrnnklng under the ons!aught of c1vIll:ation. Thls beceme even‘ ﬁ ;-“
LV; clearer when epproachtng Rocky Hountain HouSe where open dralns}
: spewed out raw sewerage end the junk disposed of by townspeoplef:‘
lfttered the banks._ »', ‘_fu_ Fli;;igi;;_f".” '
Hany of the cempsltes used were showing signs of overuse-—e; 
concern recognlzed by the Leadership Team ", i,~.we have too many people |
’{VIWIth a value system not compatible wnth the preservation of the yi 'Va ’.;
i wulderness"'} it was on the six days of : rnver travel that the canoeists':tf

jergon of 'keeper' 'haystacks'* 'eddies' o pry and draw' became

common language for the particlpants.::' 

The C L C Outdoor Lepdership pro 5auwat;epptsvto provlde ﬁ;fj:g;av'

‘“%m S

";rsonal growth skills and
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.

duratlon of the experlence ln order to develop lnterporsonal relatlon-.
' _;ships and grouP coping. s ‘ ‘
The splendour of the physica! settlngs provldes a catalyst whlch .

-stimlates tha development of deslrable outcomes.



;'CHAPTER v
o LEADERS AND THE GROUP

lntroduction ST .*‘C"

This chapter provides a descriptive profiie of the individuals
who comprised the case study group. Group 3 was formed on. day three

of the course and remained together throughout ' An explanation is given D

" as to the group size and selection method of tﬁe group.

The Leadership Team formed an . important,part of the total pro-

lfgram as role models, program initiators and coordinators, instructorsll" :
/ gt
.and counsellors A descrnptive profile is presented together with«-

' leadership roles and personal phllosophies., e
Group COnstruction ﬁﬂ's',hﬁ vﬂigw, R L ;7~'

- The primary groups which were formed after three days and remained
'Jthroughout the course were based on the following guideiines-';ﬁg,v_ .
i "l af a person can fulfill the lmportant expectations of a ;fif’;“‘

| group, he/she will be valued by group members.fly_‘f;{d;iklyfaigfﬁi

r"ZQ °The greater the diversity of these important expeotatlons. i;]:

| ,*}7ithe greater the opportunitv f°' G“h,‘"d'v'd"“ t° Q‘Jn

‘VLpersonal worth.iu'ffiff :

’vas;ﬁigif a group needs ail its members(

to_achleve Tts goals,
.v,‘fi;_'it wlll recogniz .thu e -
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_ciimate-for maximum development of a person and to faciii-‘
»tate decision making. | | | o
.6;' To facilitate co~educationai understanding “and provide in-:‘\'
','creased areas of expertise and group task - differentiation,‘
:maies and femaies'are-piaced.in‘each Primary Group. (anson,
877,00 RN
The Primary Group referred to by Gibson is- dnaiogous to the ] :
3 :-‘”ten-group“ in Outward Bound (waish 'y Goilins, 1976) It is "a con='
= fV'cept for an’ interdependent peer group of anywhere from seven to
flfteen who have a common objective" (Uaish s Goliins. 1976, P 5)
They add ST e T
'fh ’ ”'-_ The ten. group‘represents a sociai environment that promotes s
| | findivnduai decision making which at the same time has the
"; fnsupport of a peer group and which takes into consideration
"{fthe wishes and weifare of the group. ...individuaiity ‘ ‘{flfAQ;
'ﬁi;ffh;within 8 cooperative framework | . "_ “ _vdb_.l
Accordingiy, the C L C groups were formed by the Leadershlp Team d;iif

taking into account individuai.strenqths and weaknesses, risk factors '

in the outdoors and socio-emotional considerations. Leadership Team

- .

ron

observatién over the first three days of the course as weii as the‘?f:ffflf"d




" 6. At least one socno-emot}onal or fun leader.*
"7 A balanced ratfo between males and females. (Glbson, 1977. _

P- lll) :, ;f”ﬁ

7"'The.GrouE

'; LM, Aﬁfemale) ‘ "L;“ L . -v o
After four years of studylng political sclence L dld not appear
to be sulted to the Outdoor llfe, elther physically or mentally; 'The.
:“Fun Run“ early in the program saw’ her unable to run two blocks and .
'concerns were held by the Leadership Team as to her ablllty to see it S
1 ithrough Thls concern was not helped by the clothlng L brought wlth f'

'her wh|ch was completely lnapproprlate for a sprlng expedltlon in thef

'"'Rockles._f looked llke she_belonged ln the lnsulated conflnes of

'-.gfthe uncverslty campus., However, her agparent physlcal freglllty and

1.3quletness hld a determinatlon whlch came to. be admlred by leaders and"‘f‘a&

-

FJ:bTQroup as the course progressed One of the Leadershlp Team commented

]fb:“L was not an athlete at all but an lntellectual wlth llttle back- o

“ifground I thlnk she made a lot of strldes forward.x. .she had courage”fr.dd

”w,,lat tackllng the unknown“ .




. 60

~By the end of the course she had commented, "lt ls‘lnterestlng to

. see how much people can do when there really isn't another alternative"

M.L. ~Hale)' |
'"l dldn t bother read:ng any of the books.. L likefthe practical -

. slde rather than all that shlt" M's comment on’ arrIVlng‘at C‘L c.

for the Outdoor Leadershlp Program summed up his attitude to Ilfe

’

o generally.. "The horse“. so named because of his great strength in

RN

relatlon to his shortness was 2 natural athlete and learned skllls -
".-qunckly and well despite hls lnltial Tow self ratlng on the Indrvidual i:

‘fSknlls Assessment (M - 66 Group Hean~x = 107. k) i | g v |
He became the clown of the group and dlsp}ayed obvlous en py-

.ment at most of the activltles on the course, partlcularly canoetng, -

orlenteernng or river crosslng where an element of danger of competl-"f
7 :

'tlon exlsted. Hls hockey background was reflected In a stf%ng, well‘

gt
' -

E f proportﬂoned body‘ He looked llke a hobo with unkempt halr under the

i ? famlluar camoflauge peaked cap, glasses, red shlrt and the decrepit

hlklng boots whlch always had the laces tralllng behlnd Perhaps hls

e most notlceable outflt conslsted of the "cut off“ jeans wlth wooﬁ;n

';[ long johns underneath\ It was dlfflcult for group memberslto stay

nh angry at M when he klcked over thé supper or dldn t hehp.wlth camp |

“1ﬂ chores because of hlslnfectlous smlle and refusal to take/anythlng

too serlously.;
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. and he.learnt-verydgulck;‘.'Q

| J. s (Female)

J aged mneteen had just completed her two" years at. C.L. C
' and wanted to be a vet She came on- the course as s result of pressure

from one. of the Leadership Team wlth whom she had a close famnly

-

relatlonshlp T P A DU

J; came. from a very competitlve and “achievement oriented“

"‘fam|ly and had developed a toughmlndedness and determination whnch

I

. N
sometnmes clouded her judgement as to her llmits of endurance. s

) Her constant outward show of cheerfulness got on the nerves of g '

. .
- .

:fd some group members, expeclally when everyone had suffered from a. hard
- ':’day;' - d‘ :;3~,H‘ f;~572> 4ic"‘ S

- One group member commented |
' l've never heard\her volce ;one change. She 's just so
i. even- LR hate donng dlshes, especnally ln the bush and
lf;n,d-h?g g Lf J just dOes lt.; She 's - so cheerful el
Lt lhe strong splrltual snde of J was evident as her falth Was
.vlconflrmed each mornlng in a p?ayer. “l feel very close to God up

:f?here and l'm grateful*‘or all that he't allowed us to do.ﬂl:ﬂifflsrls;”‘:

Her presence on. the Outdoor Course was summed up by a 1°adei“d;§7*'*;"

ufﬁ{}"J had somethlng to prove.

: To J.'lt was more a personal th:ngbthan e

‘f&f:f, physical thlng". :iQf‘£3 |

o g_o n. ; (Female)




€

the worldv is beautiful_ and free. Every 'tvrlp |‘ flnd_my
falth.ln God and'my trust ln myself and others.strengthened{
\ Her Chrastlan values were carrned through in to relationships wlth .
| people. One of the leaders commented "D, is a very sensltnve person
and her lnfestyle is based on caring for others" |
She was‘of rural Ukranlan background and had a strength of
‘ ,cha;acter and forcefulness which sometimes made her seem overbearlng
to other group members, eSpeClally Early |n the program Her outdoon
- skills wereshlghly developed after completing other c.L.C. Outdoor
ZCourses and she delnghted rn carrylng ‘a pack which seemed too. heavy

- for: her An old scout hat handed down by one of two brothers was ‘a -

:.'permanent flxture on her head, along wlth a green scarf whlch beca
: the "busy slgnal“ fer the latrlne at each camp snte.! D was not an
'_”out front“ leader but ln camp she moved and acted wlth authorlty,v..l
:l;*helped by the fact that she kept the only copy of the group menu andbat
“ Tvby belng flrst up every mornlng to get the fnre golng and awaken the
b'_:less energetlc partlclpants. ’ | | -
vbl”:f Her phtlosophy was expressed ln her log

learned how to communlcate wlth people, how to love them::f.f_

b

iv_ ‘

| and help them as well as accept thelr love/?nd help e

ln return-v;_nffﬁ]g]ia:bifvgfii* ]3~'f..ﬁ;)uﬁ'::'“'."”

E_-;..':sssgz
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Outdoor Leadershup and group processes.. He has extenslve outdoor
experience whlch was developed as. a result of his’ youth as the son of

a logger, as a. hngh school and college teacher and in Scoutlng, Y.M. C A
andvchurch camps. He ls a skllled outdoor leader in relatung to people
and the environment. Dlsplays a high level of rellgnous lnterest

and commlttment to Chrlstlannty. Has_heen at c.L.C. slnce,l963,._l

Philosophy and Qrientation to the Outdoors

"1 go lnto‘every course with hlgh’expectatlons People are

_ ‘gonng'to grow in terms of befng closer and havnng a more real rela-‘
-'tlonshrp to-God Secondly they wnll learn how to llve out ‘this type -
of relatlonshlp wuth other people Thlrdly, they w:ll gann a new’
awareness of the envnronment and how dependent we are and how we have
to use it wlsely ' l am concerned that people walk away wlth a new |
:~world attltudev“ _n "f, _h,"_. 7h :» hi‘ 1' o ;h ‘f . = _V'
w'“Man struggles ln reallty\confrontatlon and golng through blood
"'sweat and tears Through thus process he-grows and contlnues h:s =
journey " :1 | . | o

l try to prOJect a role of a sltuatlonal leader. l play many“y'n

= roles, in some sltuatlons I'm a dlctator. ln other sltuatlons, l;hf'di~".;

' tend to be very permlssnve and/democratlc. l see myself gartlcularlyu7” 5

f.pwlth my. - Leadershlp Team as trylng to bulld ln leaders so that they

B f'esee thenselves as. strong._ lt s lmportant that they be strong

'f[illke to be out ln front leadlng--feellng lmportant but l' only as _[

';strong as they are "



in the sntuatlon we try to llve that ourselves.-. Ne try to utilize -

the envnronment to teach the lesson we are talklng about.”

b

"l don't expect any student to do anythlng that I won't try. 1

may not be able. to do it as_ well as. they can but 1'11 try ’ I‘thunk .

v

that s crucual to leadershnp "
‘"There are. some unknOWn quantltles but there is-a base for N

leadershlp in: terms of the envuronment in termSJof people and |nrterﬁs‘;

. of oneself. We put the people |n a small group and’ let the leadership
’ - ‘u ’ ‘ X
emerge. _ _ o
’_."lnvterns of exbertiSe ''m algenerallsti i can:juSt_about-put
my hand to anythlng in the course | have a»ldt'of skllls~Wlth ﬁeople
’ ,ln terms~of relatlonshlps ln physncal sk|lls, leely I'm one of the R
. best axemen in the country but I never use an axe anymore "

"y see myself as an - ldeologlcal leader and a Splrltual leader

l thsnk in most. emergencies l can get people through w 'f:h' 1\" R

B
. ,,.\5(‘,/\
B

v

(Male) S

Marrned (37) wlth a Doctorate from//hao State Qniversnty ln
Acarology and Entomology. Has early outdoor interests developed from
’ﬂl huntlng. Scouts and a rural background Later he’was 1nyolved4fn the'f:‘

‘ Youth Hostel Leadershrp program. Has a htgh level of experttse rn ;'f”

Envlronmental ﬂiology and Whltewater canoelng and dlsplays lntense ’?h_u.

ﬂrlstlanlty. Hal been at
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settlngs and the life that they find there appreciate it more and also'

- ,\

l c t

tion to. And out of that becomung concerne' agd-therefore belng more

e of a concerned cnt:zen when they come ho _.”, - ‘ &t‘
a < “The skalls.are a means to an end The students come‘for credﬁts

, hot reallztng that our. agenda is not necessaruly for credlt*but to

tgtve that expernence R

“The course- has been @ vehlcle by whu lot of our

Y s \

r&tudents haVe told us aftennards ‘or. expressed in some form heir. re]a\;

S { onshqp to God and creatuon is dlfferent from When they came.a‘
o "' WOQld say Pfofi‘e WIse r tend to be Tow. And tend to. be a Fx

. ,"'

person who«trles to feel out where people are at'and I very often [ngv‘
. I C . 3 B
am a’ back-up person for 6. when we’are iR

s
/!

he autocratlc phase we sayt;.;

.h'oo K here ] what s goung to b@ happen; J am usually the person S

who s readung group feel»ngs and l"ividuals workung out some knnd of %::

S,

s consensus where people are at. ﬁ‘l've always been able to relate to’ ."1"

d tend to f'nd thag I have a chance to

a Lo - ¢ ‘,',4»»

ul lot of the students “1*ﬂ :n';o-

: nndlvidhals ﬂn one to one .

4

e make frtends wnth an

Y. 3

, xul lot done |f you care about people or are a 1‘5

1 That s a primary factor for me. And then aga:n you

-
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R DAY IN THE LIFE OF .




"Arc you_allye Haxy? I need the SnosealV" Dic nsked qutetly.

Jane stirred,'"wake up' ch, you‘re cooking_breakfast." Hax s head

Slowly he pu ;1’ed out

ts Oﬂ u..

trousers and the familiéf blue jacket. At the other end of the leanto R

- .
the three girls were i vartousfstages of getting dressed for [ crisp

X X LN .
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-sh‘oul'd be.v Once agal“




«-"' K
L e

{. :‘




vefy-large.smlle_greated Group Threo on:

_'l:thought l was going to L

have you,been?" was‘hls cheery Opening.,

fepeat Iast year s performanco,“ he said alludlng to the rescue

.:l;{ mlsslon where he had climbed this same rldge ihree times In a night,;”' |

leavlng him exhausted for the res; of the trlp.. After dlscussing,

- ‘- + R §

whore we had becono "misplaced"; packs were 1lfted again.:‘

“

"Let me take your pack Llnda," Greggo urged

H'"No lt s o. k.," was Liﬁﬂa s firm reP‘Y-. After a: "ht‘e we

reached Greggo s pack and Leo who.looked resplendent in;hjs pink wind“?
pants and Jacket and black bushy beard Anothgr map consultation 35_ﬁ'”
took place with Greggo pointlng out where we were._ Max took llttle

interest, preferring to sit a?one on a rock : Linda s knee was givingffﬁf

her‘troub}e. Dee andfﬁreggo at,ended'

turn ln the tra.ll "Hhere‘_- L



: "l would be much happler lf l eould carry my pack o she continued ;f
now close to tears. g R ' el

v

"l don t want to have to.Carry you even.the mountaln klddo!“'

N

Greggo sald with flnality. ,Jane and Nax sat quletly on nearby rocks

although taklng an interest in what was happentng. when the transfer “"”

- was complete, Linda stood up, tested her knee and walked away from VX

‘g’arm around her shoulder talking Q

_F*» the group.l Leo moved in and put h‘

A

f\: quletly. Tears trlckled dawn her cheeksi f;i:,A

4',‘

“I've never cried so much’ln my llfe;ﬂ she whispjked There.;’v"'

s;ld“Gregg as he'shuf 'ed:off dcwn'the érack’f’

o i f
't7one anothe: ;ea Iz'ng_thatlhome




"Thls must be it, see the rlver comlng ln over there and that

‘t;f‘~f-‘ tali mountain and’tﬁat bend in the river " the author was saylng o 'n_?zd

.- 3 tA

Irritably, annOyed that the camp wasn't where it should have been._

L. ~ e -

0

j: 7:gh Dee and Jane took a keen unterest agreelng that somehow the rest };f.

. of the people had been mlSplaced Llnda took llttle interestxln the
proceedsngs and Hax was uncharacternstucally quaet At this stage,

Jane took out herIwhistle and started blowing, presumably to attract

the attentuon of the missing campers. --;'l,

“'"We'll make camp her‘}“ the author suggested dt”z%3:‘

Dee agreed ”Yes it s getting dark and by the time we get the

*"L“-' R

she!ter up.; ‘,';“ The o,‘ers nodded silent agreement. The earlier,"di"

) elation of com+ng off thetrldgef

. :;- L

of exhaustion..ﬂ

5

-,

but there was ‘no: move by the two leaders to cxoss the rlver.v Packs f*”g;_i’
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progran elements (Gibson, et al, 1979). _The eVEntS discussed are not

: S
necessarily typical of the rest of the course v

The Leadership Team use Dlstrtbutlve Leadersh'p function where

~

three types of leadership are\used dependung on the situation (Demo-

cratlp, Autocratlc and Laissez Falre). From the outset of the hike,

Sem
>
i} *

" G.'s role was ambiguous as he was following the group but not a‘part

of it. The leadershipasituation within the grquo beeame confused

+

i ' -
because of this. One member commented,

A .
-

P ' I' felt really glad that we lost him. | felt really uncom-

c : : S ,
fortable with him.staying behde us. | felt that people

4 were more on edge and it affected their leadership. |

~

know it affected their leadership. . .no one would step out

. '\~
and volunteer to do something. (Interview).
- o/ .

The day was set out as a challenge and the presence of a leader

affected ‘the satisfaction of success Group members were glad that.

e i

Greggo hao lost them '"We were all qunte proud that we lost Greggo}
 because wuthout hlm #round we had to rely solely onsus to get us to
our destination“ (Group member's’ log).

In the author's opinion, leadership roles shourd be clearly\
'defined in €ach situation to avoid confusion on the part of the students.
; Ihe"leader's role was not well defined in ”shadowing“ the groupfas he
was, ", .-5there but not there" (Groupvnember's comment). .

The‘autonomy o .‘, group was.affected and ‘as such they_wére*jn-
decisive. The situation on theridgg'and in the'river valiey exemolify
this. The leader s assessment of risk to the group put him into an

autocratnc leadershlp style with consequent resentment. "y was so

mad - | could just spit." ; '"Our group wasafrustrated after finding
] e 0 o - .

s .
e
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G}eggo bécause we felt as if we weregno longér in control of our
destination,' were comments by two of the group.
Alternate taking over and withdrawing from a ieadership-situa-

AN ‘
tion, which has been assessed as potentially dangerous, creates con-

. fusion.

L3 .
For Linda, the sitdation on«thelfﬁégé affecteﬁAher'perception of

"\success and satisfaction in completing the hike. "1'g felt good about

getting so far but then fhe whole day and the whole challenge had beeh

gﬁoiledw“ For Greggé the risks had to be weighed against the need for

LY

personal. fulfilment of iﬁdlviduals.‘ He commented during debriefing,

It's impo;tant to see that other pééplekgan interpfet ydur
state éf,physical being better than yoJ égn when you're
tired..;‘. Jdt's imporkant to restructure your concept of

~pride.and to bg aware of the total statedof the community.

R In terms of defining goals, there was ambiguity. For the indi-

.'viduals in the group, the dayéyas perceived as a personal challéngev

as well-as a group.ac:ivity; For the Leadership Team it was seen more °

as a group challenge and learhﬁng experience. Hence the reluctance

oﬁ the part'of the group members to ‘''give up weight”'and accept help
on arrival in camp. . .
When we got to camp many people offered to do our chéreé, . .
but we all stuck together nd did it ourselves. .
. . .we felt strong when ;j\Zéuld set up thé cahp_on our
own. (Group member's log) -
The Le:dérship Téam saw accepting of assi;tante as avneceséary
part of the growing experiéqge and impor;ant In risk assessment.

MLimits are placed on'theggciivity to be attempted according to -

K3



strenothé and weaknesses of the group' (Gibson et al., 1579).

-~

Thé’author believes that clear goals should beuset_ano main-
tained for participants as both individuals and members of a Qroup.
‘ In terms of the group, denocratic leédership‘was practicedbwith
input from all members. Decisions were reached withoot conflict even
in the situation where the group was lost However all group members -
felt that the author played a major ?eadershlp role in finding the Jway.
[the author]. was leadgr especially gettungxlnto the ridge.
If thete was a point where we didn't know Where we wetes

‘n ‘ )
he would decide. ' ' i

It wis obvious that you [the author] had taken the'leadership
" role for yourself for.finding the way. Everyone‘put in‘their
shere but if we were looking»at,a crunch it wonld be your
'decisiont_. .
I fhfnk‘it was basically you [the author; re.lesoership].
A lot of times when we were going‘through wooded 3ireas and
game trails | sew M.naS'leeder, and a lot of times?i'saw
you as a lsgper:'. .(Group members intervieWs) |
The major reason for this was the author's eXperlence in map . l«
and compass work (see Chapter VIi1) and, to a lesser extent, age (}f)
‘This development is consistent with the c.L.cC. Statement (G'bson et al.

1979, p 6), ‘'Everyone's point of view ig;conSEdered in decisi0n making,

‘ but the final decnsuon is to be made by the person with the greatest

degree of competence“ ;

£k
It IS the author ) Opnnlon that the experience described was

significant foy each of the partlcupants, not.only in thegexperience

itself, but through the feedback offered later in debriefing and

A\
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discussion sessions. In this way, the ascribed leaders were\able to
adjust future programming and decision making, and individuals‘@ere\
able to gain dether insight into -the techniques and problems involved
“in leaderShfb. fhe role modei of the aecribed leader in this setting
is consistent with the Outward Bound vjew.of the insgructor as ‘'‘exem-
biar” (Walsh & Gollins, 1976, p. 125 where, “those characteristfcs .
considered instrumental in enabling the students to employ alternatives:
to problems and to transferring succee;ful alternatives to.future
experience'.
Y : i
Greggo's experience and judgement regarding risk Ied him to make
A decisiods as‘en “authority figure”b(walsh & Gollins; 1976, p. 11).

" He acted as, " . .guardian, continually assessing the .state of each

individuél‘and the group to be able to encounter each'problem with a

B | \
more than reasonable chanceﬂof‘success“. : N
. . ' ] \\ .
in sum then, it is thd author's oplnlon that: _ AN

1. The Leadershlp Team - dusplayed superaor technl¢al ccmpetence \\<

and knowledge in asseésing how group\members were feeling in a time

of stress in.réiatfon—to enQironmenfél hazards. Thig knodledge and

skill is:related directdy to the:experience tﬁey have in Outdoor d{dgrams.
| 2. wifhin the'greup, leadership was b?vdemocratic consent_or

by the individdal who'didpiayed cempetencefin that pgrfieul;r skill
or-area.. I

3. Cbhmunftafion within the'group was effective and eiieviated

any conflnct before it began, even in potentually stressful sltuat'ons.
-~ like gettlng lost Communlcataon with the Leadership Team was strauned

¢

at times because of the lack of deflnutlon of the ascribed leader s
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N . N R 5§ . ' - : .
role. That is, was he an interested bystander or autocratic leader?

L., The group had a common objective, to successfully complete

" the day as a‘group. This goaTl was achueved’although it was affected

- to an extent by the Leadership Team's interferencee_,)

5. The individual goals varied with each participant but -

4

generally it was to successfully complete the hike. This objective

was achieved but for at least one member of the group, Leadership

)

Team interference -lessened the feellng of accompllshment, and frustra-
tion was démonstrated .through anger and withdrawal.

6. Leadership. Team goals were for each group to successfully

. € o . ) »
get to camp and, within the limitations of safety} .to do it unassisted."

A leader assessment of risk decision meant that the ‘goal had to be

modi fied for safety reasons. . . . -

,;7. Feedback between gfoup*end Leadership'Team at debriefing
allowed an understandlng of the leadershlp processes which had been
operatung on that partlcular day and ”cleared the air'" between the o

actors. L = ' .
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CHAPTER V1 I

IMPACT OF THE PROGRAM ON’ PAR&;CIPANTS

lntroductlon - : }/»*

i

To test for changes in self concept and locus of coytrol, group/

scores on these dependent measures were analyzed by mean"

‘way, analysus of varlance (repeated measures) desugn T e~respectlve

variables were Group and Time {Pre and Post) Tests used were the

Tennessee Self Concept Scale (Fitts, 1965)’and the Rotter Internal-

External Locus of Control Scale (Bottery/l966), Qualitative data
was. used to supplement and explain the/quantltative data.
“ : - w J . - .

Abbrevnatlons Used in Th:s Chagter

'Self Criticism Score (SC) ' 7 4

Thus scale contains maldly derogatory statements that most people

“admit as.benng true,for them., |ndIVIdualS who deny most of sthese

statements ‘mos t- often are beihg defensive and maknng a delnberate

effort- to present a favorable pncture of themselves. High scores

undlcate a normal healthy openness and capacnty for self criticism.
. < : -

(Fitts, 19¢ 5, P-. 2)

Totl"P" . ores" .(TOT) s\‘ | Ry ' . v

Thns is the most |mportant say le score on the scale.
it reflects the overall level of self esteem. Persons wnth
E : high scores tend to luke themselves, feel tﬁat they are

persons of value and. worth have confldence ln themselves

and actvaccordlngly. People wrth low scores are doubtful

85
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& jgaﬁt their own worth; see themselves as undesi}ablé, often
feel anxipus,_depressed and unhabpy and have little faith

in themselves. (Fitts, 1965, p,»2) 

- . . o -
LI '

ldéntity (1p) B

'“Thése are the 'what 1 am' items. Here the individual is
) v . )
describing his basic identity--what he is as he se€s himself" (Fitts,

. 1965,p. 2).

- Self Satisfaction (SS)
K //’ ""This score comes from those items where the individuél\desé}ibes
" how he'feels about the self he'perceivesuq In general this score reflects

the'level of self. saflsfactuon or self acceptance" (Fitts, 1965 R- 2).

Behaviour (BEH)

YThis score qomes—fromvthose iteﬁs that say,"this’is what |
’ dd or this is the wgy I'éct' . Thus the score measures the lndlvidual'
perceptlon of his own behavnour or the way he functlons“ (Fitts,. 1965

'_P' 3)- - . | &

Physical Self {PHYS)

""Here the individual i;vpresenting;his view of his body, his
. : . ) . .
’state of health, his physical appearance, skills and séxuallty”

(Fitts, 1965, p.3).

Moral Ethical Self (MES)

1

”This score descrubes the self from a moral ethical frame K -

of reference--moral wor th relatnonship to- God; feelings of beung a«

'good' or ‘bad" pgrson, and_satisfactlon with one's rgligion or lack

~of it" (Fitts, 1965, p. 3).
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Personal Self (PS)

“This score“refIECts the individual's sense ‘of personal worth; *
¢ s ' ’ . ’

_ his feel}hg'of adequacy as a person and ‘his evaluation of his person-'

ality apart from his body or his relationshfp to others' (Fitts, 1965,

a

P. 3).

o -

S Family Sel il (FAN)

4fr"Th|s score reflects one's feelnngs of adequacy, worth and value

as a famuly member It refers to the lndavudual's perception of self
\
in reference to his c!osest and. most. lmmedlate C|rcle oﬂ assocuates“

1

- | (Fitts, 1965, P 3) ' . : 3

- Social Self (s0C)

"This,is ahgghggf'selfbas perceived in“relation to' others in a

more ge?efal way. It reflects the person's sense of adequécy and

N / , \

worth 70 his socuéﬂ)nnteractron wnth other people in genjfal“ (Futts
. 1965 p 3) . . ' . - \.‘

. L /
Summary of Results 'and Discussion /
T - o

Self Conceg_» .’

{

The mos t nmportant measure of self concept ts the total P or
tctal self concept score,being the total of all sﬁbsca1es,

An examination ofvthe tesults‘(see Table 1 and 2) jndicates
that there was a sighfficant di;}erence‘between Experimentaf,versus
Control groups over the pre-test--post test (drf ' , 34 F =5, 65,
P < .05) although the groups were selected from the same popblation

: Both the Experlmental and Control groups were eﬁ?olled at C.L.C;

]

| during 1979.

}\_
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TABLE 1
Total Self Concept Scores
» ’ ' )
on Control ‘and Experimental Group Means -
Total 'P'" Scores Y
R T oo
Group : x
. : Experimental Control
SO | 2 3 4 ~ Group Mean ~ Group Mean
Pre-test 355 343 357 347 '352.4 333.6
= ) : ; : o . .-
Post-test 370 368aa,362i 372 . 368.2 335.0 N
TABLE 2 )
. v ANdVA Summary Data for TSCS Total Self Coqcépt Scores
' (Experimental vs. Contrél)
" Source df  _ M.S. F-Ratio PriPabil}ty
“A (Group) 1, 35 12139.4.  5.654 .023%
B (Time) - 1,36 1327.9  8.775 .005*
AB (interaction) 1, 3% 935.3 - 6.181 = - l017%
{ . |
A*P,< .05
\g,
L -
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lnspectlon of group means (see Table 1) pre and post over com=

bined groups -altl subJects reveals: that the major,contrlbutlon to thls ‘»

slgnifucant dlfference appears to be group l (x = 355, 6,pre-test, X = 370.0 @
i post test) group 2 (x = 349.0 p,e-test X = 368 2 post-test) and group 4

;1 (x’- 3#7.0, pre-test; X = 372.2, post-tést) . \_ .

A sngn:fucant unteractnon effect was achleved (d f. = 1,34

(-

¥

gnﬁ; = 6. 18; P < 05) nndlcatnng that students who enrolled in the C.L.C.
%§§§‘Outdoor Leadershlp Program were likely to. achleve a greater change
| in self concept than those who merely enrolled in other C L.C. COurses
' Thls interaction. effect IS clarified by the non- parallelnessnof lines
on the graph (see Figure ). ' ' S e
These results are conéistent ‘cth one of the aims of the:C.L.t:
Outdoor Leadership program to enhlance the partucnpants self -concept.
'Many dlfferent influences combnne to improve the self concept of an
undnvudual but it is the author's bellef that the following fact@?s
| were smportant durlng ‘the program. (ThlS‘iS discussed further 'in Chap~ N
ter VIIl.) . C o )
| ‘l. Leadership--The C.L.C. Outdoor Leadershlp Team saw their
bbehaV|our as the key factor in pass;ng values on to the course partn- '
cnpants The prerequnsnte for a leader in thls sutaatnon was to have
Chrlstlan values of sharlng and caring and these were reflected in . L
:thesr behavnour as role models Their outdoor and |nterpersonal
skills were highly developed (see Chapter v) and each had a unuque

! 4
ibution to make which was complementary to the total Leadershtp

: That the particupantsﬁldentcfled wnth the Leadershlp Team is \%:7'
evident in ‘the questnonnalre (Appendlx C) with responses llke "ll"

. ,“belleve I saw empathy and caring and I wnsh to be more lnké thenﬂ
. a2

In the groups leadershlp was left up to ‘the lndivldual membefs wlthout :

|
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_nﬂng of the program,

91

comment from the Leadershnp Team ?

2. Skllls--All the partlclpants felt that they had\nmproved

L in outdoor sknl]s such as canoelng, map and compass, backpacking,

nature arts and crafts (see Appendix'l) and in communlcatuon and

) leadershnp skills and in reactnng under stress. A balance was achieved

N,

between helghtened aroosal through percerved rlsk and allownng socual

p

growth in small and large groups. Indsvnduals were allowed to feel.

" that they had something to offer to the group-un skills or socio-

emotionally Group select(on methods (see Chapter V) attempted to

v strengthen thns tendency by placung |nd|vnduals accordang to safety

LN} Y

- considerations ‘and |nd|vndual strengths

N o

‘ 3. .Immednate Feedback--The part|c1pants, because of the unique
nﬂlderness environment,;were given‘ihmediate'feedback regarding the
agpropriateness of theirdbehaviogr. Greggo stated’thisagt the'begih;
. | | 'e“
When you ‘are in .the wilderness wuthout the tnsulatlon of

‘ cuvuljzatlon s comforts and you do anythang wrong, you get
aan immediate payoff or feedback I f you ‘read your compass
‘.wrongly~then,you get‘lost' If you don‘t bring fireyood in

and it rains durlng ‘the nnght then you don't get a fnre _

xS going:  ° . | '—, 5
The participants knew where they stood regarding their own and

\

“the group s survnval in the outdoors and as all of . them did surv«ve,

-the overall feedback recelved was one of accomplxshment and achleve- _‘.‘

ment. In the short term, quute Speciflc goals were achieved, such as’

‘findlng one s\way to a rtver Junctaon climbing a rtdge ;r:egotiating\

frapids or successfully preparing a meal ' !n the eyes of signlflcant

\\ o RPN : . *

Y : ' I
-\ . . o . . ~
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) v

others (group members) one's self worth is enhanced because: of thls

success. The Total P results indicate that all groups had scores above

the populatlon means (Populatron x = 345,57) even at_tﬁe pre-test

(Experimental'Group ;'=’352.h), suggestingbthat‘normally they are
) .
‘ persons who, ". . .tend to like themselves, feel that they are persons

e
of value and worth and have confidence in themselves” (F:tts; 1965,

p. Z)i Post-test scores (Experumental Group X = 368.2) |nd|cate even
greater increases where one could perhaps expect a cenllng effect to

be in operation (see Flgure Vl|) It _appears that having a J:

s

posntlve self |mage puts the partlcnpant xn a posntlon where those

pOSIthe feelungs are relnforced With each success

3

Ty Data for sex effects on’

-;ptal Self Concept scores for both eXperlmental and control ‘groups.

No sngnlflcant dafferences were found except on Time for the Experl-

mental Group, nor was there evndence of lnteractlon effect The Tlme

main effect variable on the Experlmental Group (df -‘l F = 7 5“4

¢

P < .02) indicates that with male and femage group scores collapsed
together_there'is a significant difference’in Total P scbresnfrom

lTlme one to Time two./ These results wpuld suggest that the Outdoor
L4

Leadershlp Program has no sex blas |n the type of results achleved by

e

partlcspants, at least ln the area of self concept Thns~|s consastent
with the fnndlngs of Grant in asséss:ng self concept galn from a.

/w)lderness dellnquency prOgram (l978, p. 113) “it appears from the

results that female success in completnng the program equals that of

. S

RN

males''.

The subscales |ncorporated into the Tennessee Self Concept Scale '
R I -
. were examaned using analysus of vanlance to test for slgnlflcance
R - L : '

N . . ) . ] A ) . o !
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TABLE 3
¥ ANOVA Summary Data for.SevaFfecgs on Total Self Concept Scores
" ° (Experimental Group)
» ‘S’ourcve : df - M.S. " .F-Ratio - Probability
A (Sex) - "1, 157 . 210.0 100 .756
- B (Time) _ 1,17 2063.4  7.544 01k
. AB (Interaction) T, 15 320 .o0v2 .915
*P < 057 ~
4 //// -
* ¥ ’
 TABLE 4
: ANOVA Summary Data for Sex €f¥ects on Total Self Concept Score;
(Control Group) - : .
. : : <
Source df ’?\ 'M.§. r‘ F-Ratfo ' Probability. o
A (Sex) A,07 107147 Ase . o509,
B (Time) 1, 19 17.76  .298 ]
: AB (Interaction) 1,17 7 -16.57 . .279 ~ 604
s
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Significant changes were detected i; the ldenfity, behaviour, physical,
‘personal and social scales. | .
The Self Criticism scores (see Tables 5 and 6) indicate.that ﬁo_ b

significant differences occirred between Experimental and Control Group, |

pre and post-test scores. There was no interaction effect. This -

- result is consistent with students who have,'“a normal, healthy,

openness and capacity for self criticism" (Fitts, 1965, p. 2). One

L

}nteresting result is that one Qutdoor Leadership program participant

had ‘a self criticism score on both pneytést (x = 19) and post-test

s

(x = 14) which fell below the first Sercentile indicating thét:he.fs,

¢ '"being defensive and making a deliberate effort to present a favour-

able picture. . ." (Fitts, 1965, p. 2). On total P scores ‘he was
above the 99th percentile (pre-test x = 401; post-test x = hlG), sug-
gesting that ''the poditive scores are probably artificially elevated

by his defensivene

" (Fitts, 1965,-p. 2). This particular partici-

pant héd dlfficulty'on’the_course, in both physical and interpersonal.

S

coping. A contributing factor may have been his age (50) compared to

the rest of the group, (Experimental Group x = 22.8 years; see Appen-

dix 1). \
) ‘ s N
‘An examination of the ldentity subscale scores (se%;qables 7 and
8) reveals a significant difference between Experimental and Control
Groups, pre and post-test (df = 1, 34; F = 8.013; P < .01).” The

groups contributing most to this significant difference appear to be

‘Group One (x = 129.2 pSZ-test; x = 135.0, pbst-test), and Group Four

(X = 156.51 pre-test; x = 134.2 post-test). AlsignificanfvgrOUp;by_

time interaction effect was achieved (df -.l, 34; F = 4,027; P < .05)

indicating that fhe members of the Experihental Group were likely to
. J 0 N : . . <

N
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] TABLE 5

Group Means for Self Criticism Subscale

of Self Concept Scores

Qs
s
PSS

Self Criticism Scores

Group ,
_ ~Total Control
1 2 3 L . . Group - Group
Pre-test  32.4 32.0 33.0 35.0 33.05  34.57
Post-test 35.2 2827 32.7 33.5 32.70 35.

]
TABLE 6

ANbVA Summary Data for Self Criticism Subscale
of Self Concept Scores

(Experimental vs. Control Group)

AN
‘Source | df M.S. F-Ratio Probability
A (Group) .1, 34 86.568  1.220 - .277
.o . - N /_-/
B (Time) : 1, 36 1.822  .1B4 | .670 !
AB {Interaction) 1, 34 8.271 .835 : .367

>
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TABLE 7
Group Means for ldentity Subscale of Self.Concept Scores

-

,xi}-v Identity Subscale

N
Group -
’ : Total : Control
1 2 3 b ~ Group Mean Group Mean
Pre:test 129.2 126.5 131.0 128.35 128.35 122,26
Post-test 135.0 129.7 132.0 134.2 132.88 121.57
. s ,
/
TABLE 8

ANOVA thmary Data’for !dentity Subscale of Self Concept Scores

(Experimental vs. Control Group)

Source df M.S. F-Ratio Pfobability

A (Group) 1, 3% 1357.04  '8.013 .007%

B (Time) 1, 36 67.29 2.219  .1k5
AB (interaction) 1, 34 122,10 4.027 .052%
%P ¢ .05 : ‘ N

A%
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\.
FIGURE I¥: INTERACTION EFFECT ON
IDENTITY SUBSCALE OF SELF CONCEPT -
- SCORES: EXPERIMENTAL vs CONTROL
g - GROUP (see table8) .~
134 |
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130 - ’
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achieve a.higher positive score Because of théjr participation.in the
C.L.Q,-éﬁ;door Leadership program (see Figdre'rv), The findings are
consistent with Iif:;)P score%(and are indicative of how thé inaivi-
- dual-describes his basic identity or;'". . .what } am' (Fitts, 1965,
p.A2). ,ﬁesults suggest that as ; cogéequence °ﬁ<£ES*C-L;C; Outdoor
Léaﬁership‘program, participants changed their own PeTFéPin" of
what they are. The author believes that this is largel* a result of
the leaders' role model which gives a guide to behaviour and the posi-
Fi&e influence_of grodp living which was»successful because of mutual
acceptance and cooperation. Each participaqﬁ had a place ‘in the total
group and a contribution to make in terms of skills, leadership or
socio-emotionél strengths; Most of>théwpar;icipants were challenged
af some glme by the elements, the river, the mountéiﬁs or in infer-
personal %elatlonshlps and subsequently overcame the challenge. This,
the author believes, would tend to strengthen the perception of self.

.bne participant, in stating expectqtions for the coursé, said,
'Strengthening of internal spirit and wijl”;‘another said, A better -
learning about myself and my attitudes towards others'. Thé arrfval
at the camp for‘Groub Three.(see Chaptér VI? becamé an achievement 
after encoyntering mény obstacles. For those participants, this goal
é;hievement could strengthen perceptions of 'what | am'.

in term; of the Self Satisfaction subscale {see Tables 9 and 10),
?indingsvindicated that there was no significant group or,interaﬁtionyﬁ
éffécf, However, a,sfgnificant‘time effect was observed;}df = i;
F = 8.&75; P :<.01), when Control and Experimental Group scores wefé

combined, pre- test to post test On(examunatuon of the group means

(see Table 9) Group Two (x = 110. 0, pre-test; x = 120.5, post- ~test)

v
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s o 4 TABLE 9

Group Means for Self Satisfaction Subscale of Self Concept Scores

Self Satisfaction

Group I , -
‘ . 4 Total Control
o1 2 3 . 4 Group Mean - Group Mean
Pre-test 1124 110.0 109.7 108.2  110.23 103.57
‘Post-test 115.6 120.5 113.0 6.2 116.29° 106. 31
"'.’l
o
TABLE 10 oy

ANOVA Summary Data for Self Satiéfaction Subscale -

.0

-of Self Concept Scores

(Exﬁefimental vs. Control Group):

Source . df M.S. F-Ratio Probability

v

A (Group © 1,34 124125 2,998 . .092
B (Time) W 1,36 346.83  8.475.° . .006%
. X e _

© AB (lntemction\)“\;\\}L 1, 3% 50.048  1.223 . .276
» L LT L

* < .05

©
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and Group Four (x = 108.21pré§test; X = 112;2, post-test) appear to
con;ribute most to the result. Figure Vil indicates that the Experi-
mental Group means fall well above population neana for self satisfac-
rion ﬂPopuiation X = 103.67) suggesring that the participants are
generally satisfied.with their perceptions of.themielves;u
The behaviour subscale (Tables 11 and lZX‘;ESUits_indiéate a
statistically significant group effect (df = 1, 34; F = L.712; P < .05)
.euggesting that Fhe Experimental Group enhanced their perception of
the way theydfunetioneq when compared witb“the’Conrrol Group from
Time one’to Time two. On examination of>;roup means (Table 11) 'IJ
Group one (x = 114.0, pre-test- X = li9 L, post-test) Group Two
(x = 112.5 pre-test; x = 118. 0, post test) and Group Four (X = 112.2,
pre-tesr x = 121.7 post-test) appear to have contrlbuted largely to’
ihis result. An interaction effect approachlng sugnlflcance (df = 1, 34;
F ;_3.7H6; P < .06) was found to have occured (see FigureFV) suggesting
/ that the Experimental Group were likely to have improved their percep-
tion of the way Ehey acf hecause of the C.L.C. Ougdpor'Leadership Pro-
‘ gram. figure Vi1 shows that the Experfmental Graup were slightly
below the population median score on the pre-test scores (4b6th per-
centile) for behaviour but on theipost-test they had'improved by
18 percentile scoree. The author suggests that the, improved perception
of, '"what | do" (Fltts, 1965, p. 3) is due to the following |
'5. Acceptance by the group The nnduvidual group members
(signifiﬁgg;/ofhers) accepted each -other's behaviour so that each
group functioned successfully and problems were overcome.

b.  Acceptance by the leaders--each |ndividual was made to feel

‘accepted by the Leadershlp Team (signlficant others) along wi th their
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TABLE 11

Group Means for BehgviourﬂSuSscale of Self Concept Scores

Behaviour )
Group : . v
' Total Control
1 2 3 4 Group Mean  Group Mg;n
.Pre-test - 114.0 112.5 116.5 112.2 113.82 107.78
" Post-test 119.4 118.0° 117.0 121.7 - 119.05 107.10
/ TABLE 12

. ANOVA Summary Data for Behaviour Subscale of
Self Concept ééores

(Exberimental vs. Control Group)

a1

Séurce - df M.S. 4 F-Ratio». Probabitity
A (Group)- Tto1, 3% 1452.09  4.712 .037%
B (Time) gy .  1, 36 93.36 - 2.22 .11&"“
AB (Interaction) 1, 34 157.08 3.746 .bSl

*P ¢ .OS

"t )



. 102

FIGURE V: INTERACTION EFFECT ON
'BEHAVIOUR SUBSCALE OF SELF CONCEPT
.SCORES: EXPERIMENTAL vs CONTROL

GROUP (see table12) B
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individual personality traits and behaviour. Thi;-iS\consistent with
) - i ) 8 a

the Symb&]ic Interactjoﬁist view of self where one's5v}ew of self

is formed as a ;eflaction of signficant other!sjper#epfibns. o
‘Typical Qf the participants' comments s, “I’felt{70ve and accept-

ed and felt'they had respecglfor me as a person;-in'th% sense of re-

spect they ‘have for anyone as an |nd|vudual th;s gave me coﬁfndence”.
c. Clear role mode ls--The Leadershlp Team provude clear and

. [4
‘consistent role models in the_outdggks with well deveIOped skills, an

+ ethic of enyirdnmentai_responsibili;y and a humanistic approach to

interparsonal relationships, Participants ?ound it comfortab}e to
adop; éhis mode | clarif*ing their perception of behav{ouf at least in
the outddar situation. |
In terms af_the physicallsubscale.of self concept (sea Tables
13 and 14), significant.group (af -‘l, 34; F = 4.703; P < .05), time
(df = 1; F o= 12.665; P < .001) and group by time interactionv(df~->l, 34;
_JF”"5;943;.P < .05) effects were achieved. This result is ‘consistent:
withvthis tfae of outddor.progfah which has‘a heavy emahasis‘gn develop-
ing sMills;'personal fitness and a subsequent weight.losa‘and taning
up of muscles. The individuai asaessment form for ski!l%v(sée Abpqn-
dix 1) shows a mean increase in scores (X = ld?.kl,_pre-test;v:';\141.2,
postftesti indicating that all participan;s'reaTized'an imprdyemeng’
in perceivad‘outdoor,skill levef.; The-Qarf1cipanfs'wgeneral health_y
and feei}ng of‘we1l Being is enhanced so‘tﬁatvhis/hér'vfew’qf
"; . body, state of health physncal appearance, skllls and sexuality”'
(Fitts, 1965, p. 3) is improved An improvement of 17 percentile
points (see,Figure-VllL)was<made in the total Experimental Group means,

Time 6ne to Time two. The major cohtributoks’to'this'result appear

|



’ - o © 104

TABLE 13

. N | . ) , .
-Group Meagggfor Physical Subscale of Self Coricept Scores
e . / ‘. . ’

.}

&

{s

Phxsicalf -

ST

r Group ‘
; - Lo Total “Control
1 2 3 4  Group Mean ' Group Mean
/ ’ S
Pre-test  71.0 70.0 73.0 68.5  70.6k 67.73
Post-test  76.0 .75.7 76.2 74.0'  75.52 68.63
\ TABLE 14
ANOVA SUmmafbeitE fdr‘Physfcéldngfca!e of Self Concept Scores | -
. (Experimental vs. Contro] Group) ;
L Source .. df M.S.  F-Ratio Probability
\;/ . o _
A (Group) -1, 34 432.20 " 4.703 .037%
B (Time) 1 3¢ 150.42  12.665 .001%
. , ,

o

| AB (Interaction)

1, 3% 70.58  5.943  .020%

*F < .05
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'FIGURE YI: INTERACTION EFFECT ON

PHYSICAL SUBSCALE OF SELF CONCEPT
SCORES : EXPERIMENTAL vs CONTROL _
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. -

to berGroup One (X = 7I.0 pre-test; X = 76.0, post-test) Group %WO
,(;ﬁ_ 70.0 pre-test; X = lS 7, post- test) and Group Four (x = 68. 5
pre-test; x = 74, 0, post- test¥1
Flgure Vi shows the . sngnlflcant snteractlon“effectblndncatxng
,that individuals enrolled in the Outdoor Leadershlp program are
more Ilkely to galn i pkys:cal self concept than those who were = -
members of the Control: Group J . |
The Leadership Team see physical skille .as a neans‘to an end in
the total program in fosterlng sparltual and personal growth v, Q .a
lot of our students have told us afterwards or expressed in some form
their relatuonsh:p to God and creation is dnfferent from when they
came. . . .The sku*ls ‘are a means to an end“

al

The moral ~ethical subscale Ysee Tables 15 and 16) results reveal
3 =

no scgnnf:cant group, time or’ group by time lnteractuon effects (é}
could. be expected that a sugnnflcant result could be achieved in
~‘this area of se;r concept due . to.deveIOpment of spiritual awareness
and the feellngs of closeness generated by the Leadershap Team.r How-'
ever, Flgure Vit shows that scores were above the p0pulat|on meduan
hon both pre and post test scores, (Shth percentile, pre test 63rd
v percentlle post- test)dihggestlng that the partIC|pants vnewed their
relatnonshnp to God, moral warth and. of being a ”good“ pe@;on as v;

€ : . _~\
: belng satcsfactory o

S

Inspectnon of th% Five Group (the four small groups and Control

Group) moral-ethical subscale scores (see Table 40! Appendlx G) indi® .

0

. cates a 5|gnif|cant time (df =13 F - k .947; P <: 05) and uroup by time
interaction effect (df = b, 31 F'= 3.055; P < .05). j" s V.-<f
The interad{isp effect (see Figd?e Vll) is snterastingtin that

Y el

LY

r
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-Group Means for Moral-Ethical Subscale of Self Concept'ScoEes

: : -
’ Moral-Ethical T
- o g
Group o o

_ _ : ‘ Total Control
e 2 3 L Group Mean Group Mean

Pre-test  71.6 572.0 73.5 67.0.  71.05 67:10

Post-test 74.4  70.7 74.5 74.2 73.52" 66.84

- P

) | " TABLE 16 . )

o o . ‘ R
ANOVA Summary Data for Moral-Ethical Syﬂgcale of?

» -
s

N

Self Concept Scoresn\

.(Expe}imental vs. Control Géoup) _

—~—

~
~

o4

Source .

‘ df \ MS,

F-Ratio . Probability -

n

“A (Group) 1, 34 508.47
A ATime) 1,36 22.36
AB (interaction) - 1, §¢3§3$ }32,9h

cod

3.178° 083
- 2.100 .156
3.094.  .087
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FIGURE MIL: INTERACTION EFFECT ON
MORAL-ETHICAL SUBSCALE OF SELF~
CONCEPT SCORES: FIVE GROUP SCORES
‘(see 1able 40, Appendix G.) '
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membership in pafticular groups may bring abou}4a changé in mbral—

ethical self concept for the individual. Group One (x = 71.6, pre-

test; x = 74.4, post-test) and Group Four (5 0, pre-tes

—

x = 74,2, post-test}/areMEﬂ;/éroups which have the gr;atgst’positive
change. Copmedts»made by Group Four members regardingvtheVSpirjtual
effect of tgé course were, ''I't defined the place‘of,Chr}stianitylin
my philosophy--béfore | wasn't sure it existed'; 'l saw ;flot of ff&ing.
pfoof of what the Lord's world is made up of"; “I'm.always‘mqre éwage
of God in the wilderness'; '"The two worship service; were)particulérly
meaningful, .'.”.
In terms of personal subscéié scores (see Tables 17 and 18) a

significant group (df = 1, 34; F = 8.701; P < .005) and time‘;ffect
was achieved. On inspection of the group means (see Table 17), Grou;
One (x = 69.2, pre-test; x = 73.6, post-test) and Group Two (x = 69.5,
pre-test; x = 75.7, post-test) appear to have been most résponsible
for thé increase. The course pa(ticipénts' 'sense of’peréqnaj wo}th,
his feeling of adequacy as a person and his gyaluation of his person-
ality apart from His body or his felatfonships to others' (Fitts, 1965,
p. 3) has increased significahtly over the duration of the course.when
compared to the Control Group. This is consisfént with the aﬂms of
the C.L.C. Leadership Téam whereuécceptance of others for what they
Ihavé_tp 6ffer is preéched and practiced. All of thé:Experimental Groups
are aonevthe population‘meén (populafionv§'; 6#.55) for this subscale
on béth pre-test and poStjtést. ‘Thisffs'consi§tent withva group of
students who are studying at a fertiary level.

- Comments of participants whiéh are consistent with tﬁié view of

’

self are, '"They (theiéxperfences) allowed me to grow as leader but
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TABLE 17
Group Means for Personal Subscale of Se}f Concept Scores
Pérsonal
Group ]

‘ Total ) Control-
l& 2 3 4 Group Mean  Group Mean

Pre-test  69.2 69.5 69.0 68.5 © 69.05 . 63.52

Post-test 73.6 75.7° 69.5 70.7 " 72.47 - 64,42

. TABLE 18

ANOVA Sumrary Data for Personal Subsca‘e of Self Concept Scores

_ (Experimental vs. Control Group)

Source df .ng., F-Ratio . Probabi]ity
A (Growp) 1,34 8824  8.701 = .005%
8 (Time) 1,3 83.83  10.251 002+
AB (Interaction) 1, 34 _ 27;68 7 3.386 ~ .07h

*P . .05



i

| I '
- more important as :a pérson“;-“} was really straThed by the pace and
the weight but onCe ! got the idea of a 'positive mental attitide' |
found that there are no llmits to my capabllntles” “"They challenged
my capabilities to.their fullest and that he]ps my self fulflllment“.

| The- famlly subscale scores of self concept (see Tables 19 and
20) revealed no sugn|f1cant group, time or group by time interaction
effects. This author believes that this result is understandable
hasrthe,family SUBscale, "'reflects one's feelings of adenuacy, worth
and value as a family membe r'’ (Fitts, 1965, p. 3) and as the parti-
rcipants were removed from the family milieu, this score would not be
expected 50 alter sagnlflcant]y (

| It is interesting to note that the Experlmental Group means
are higher than. 52 per cent (pre-test) and 60 per cent (post -test)
‘of the total population mean'scores (see Figure Vili), \ : ;

In terms of the social subseale, scores for selfbconcept

(see Tables 21 and 22), a s:gnlflcant group effect (df. = l,,3k
F = 5 532; P < .05) was achleved when compared with the Control
Group from Time one*to Time two. This score reflects “the person s
sense of adequaCy and worth in his socsal |nteraction with other
peOpIe in general" (FlttS, 1965,’p.1 3).

-~

An examinationdof the group means (see Table 21) suggests
that Group Two (x = 68.5, pre-test; x = 73.5, post-test) and Group
Four (x = 69.0, pre- test; x = - 75.0, post- test) were mostly responsnble

' for thus significant result. No other main effects or unteractaon

-



TABLE 19

Group Means for Family Subscale of Self Concept Scores

e

Familz
Group S .
. 3 Total Control
1 .2 3 i Group. Mean  Group Mean
Pre-test  73.6 69.0 71.5 7h.0 72.11 69.78
) Post-te;t 74.6 72,5 - 70.5 . 78.2

74.00 - 69.47

, TABLE 20

ANOVA Summary Data for Family Subscale of Self Concept Scores

) . »(Experimental vs. Control Group)

. N Source df M.S. F-Ratio -~ Probability
A (Group) 1, 3k 211.26 1.846 ST R
“B (Time) - 1,736 11.56 1.561 - .220
AB (inferaction 1, 3% ' 21.09  2.847 100
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TABLE 21

Group Means for Social Subscale of Self Concept Scores

'Séciai
Group ' .
: _ Total ' Control
] 2 3. 4 Group Mean Group Mean
Pre-test  70.2- 68.5 70.2 69.0 69.52 65.47
Post-test  71.4  73.5 71.2  75.0, 72.70 65.63

TABLE 22
ANOVA Summary Data for Social Subscale of Self Concept Scores

(Experimehtal’vs.\Control Group)

‘Source df . M. F;Rgtio Probébility
o : B .
A (Group) 1,34 556418 5.532 024
B (Time) - . . 1, 36 50.609  2.617 L4
-AB-(intéractiqn) b, 34 40.025 2.070 - .159°

. *P < .05
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FIGURE ¥III TOTAL CHANGE IN SELF CONCEPT AS BROKEN DOWN
INTO TEN SUB-AREA PROFILES: EXPERIMENTAL GROUP MEAN
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FIGURE IX TOTAL CHANGE IN SELF CONCEPT AS BROKEN DOWN

INTO TEN SUB-AREA PROFILES: CONTROL GROUP MEAN
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' FIGURE XII TOTAL CHANGE IN SELF CONCEPY AS BROKEN DOWN
INTO TEN SUB-AREA PROFILES: GROUPIIL MEAN '
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IN SELF CONCEPT .AS BROKEN DOWN

INTO TEN SUB-AREA PROFILES:GROUP I¥ MEAN

FIGURE XII TOTAL CHANGE

- T . . eflof* o foelechpe]ee .-—,n- a—-. o—o:o, K
T o] « o oq- e o o] [oee ‘o- P v ole, 1 1 ﬁ% ; }
o . .
) b4 * @ |\ 3 o |
. Tl T TF= T
] . . . * o 3 X —‘ soh] ¢ o p o o-o-w-oo o ¢ o -cow boo Y
3 RV IR I
il @ LR _ .
& _ N .
- T ® ] ¢lecel} oe coof oo ol sfedoceflome] posef
¥ eofls o} & cosdl oo p <al R = R | { of
| -8 g AN RENEE AR
o L4 ,
w \ / : .
a . — — A 1 N - m 1 e Ve oveo ¥ sunele o o boonel
— of o ¢ @ .« sefdoece ¢ edie, ® jeje e to LI o "
S / o 1 o . ) w w
r HE SN R : ¢
- - = _ T
. - - --. -— .cl*—‘o- . — uo‘— otnw o on . e {efoare -.-.o-. e
o - Q
V-.r ” -~ T (] \ (7] w <«
I . / | 1
= . . LI N A !
docflo e e foafoopefocsctioceidoe —.a..u DX 0 NI X R LI | | I XXX S w
z 3 o e | ] /{8 2 8 W W ~1 .9
0 . - < pild - o= ;
(17} - - Lad / . ,
T oo - vseelssede bo . eofeel ' T ¥ 1) 1 i
..-.—.. Y 3 K _......-..- e [ O 1{e- n.v I & 4 .—0_ © ] mq ) o w
7] nuw m v m m A= g o o ~ o |8 -
! . RN | 1
- ensfoef o e ale ol LA EX AL Y seoe|epreince 1 .
O. A . .._...n.v......_. ..0 nw | uv n_v_ n._u_ .H,AW_W
8 @ | O o = 9o P |
_ 1 N ADIIRD R
, k! - o Jl o1 1 s s} -A.—'M o I —.u o] 000—-— T~ ] 5 o
e e o OINS o . | o o
o .% prd wj - ) ~
T T T a_n_.:__o::uu%,.m._ BL VLRL AR LA I LI 8
o mv.. ' g ¢ |m " o~ o~ - =
o -
4 o ~
Ew & _ | a]l.
G o o a o e 0 o o o o ofw - o o
€ o o o o o ﬂl .ﬁ .M. ~
g

PRE-TEST
. POST-TEST = = = = — —




920

o
-~-

effects were realized on this subscale.

L. N _ N N
“The total change in self concept as broken down into the ten * =«

e - (23 c N R ‘

sub-area profiles are illustrated for total group, control group and ’

indfvidual grouprmeans in Figures'Vllf;to X111. The ANOVA Summary

Data f?j‘Total Self Concept Data and subscalés for Five Groups
e S - ’
is presented/in Appendix G.

‘Locus of‘tontrol

Lg . . ) N ) .
Table 23 shows the group means for change in locus of control as
.~ o]

measured by the Rotterilnternal-External Locus of Control ‘Scale (1966)
"Examunatlon of the means reveal a change in Experlhental Group means
over time (x = 8. b71, pre test' = 7. 136 post- test) and a relatlvefy

static Contrql Group (x = 8 .000 pre- test x §-8.053; pqst-;est), - R
| However, using analysis of variance to test for theAsiénificance of,i' |
difference Table 2L shows that there was no group, time or group
“by trme |nteract|on effects R . Dl ‘e e ;

- The results rndlcate thatrthehparticipants were characterized

by being internal in their locus. of cohtrol'and believed ghat'their
success or failure‘was.confingeht upon their an'behaVTOur afid abilicy
and that fate or luCk had ffttle fo-dd with their.lives "The researcher
believes that because the partuc:pants had fﬁWs perspect:ve'frea}ihe
:outsetva ”ceu}ing effectf may be in operS&ion where there |s lnttle »
“room fo'!mprove'iest scores;_ The results also appear to be consistenc T"‘?

with relatively high: self concept scores as measured by TSCS especially

vthe Total P score and subscales of behav:our and self satisfaction

w ;

which measure attrtudesvcohsistent_with an lnterhalfhellef‘rn- o¥;

-ff”»_

.a
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TABLE 23 . »

Group Means for Internal-External Locﬁs‘éf Control

- ©  Locus of Control Scores
‘Group . o . :
. N . - - Experimental Control
1 -1 2 + - 3———h—  "Group Mean . Group Mean
& -‘I ’ ) //f . 7’ - . N
‘Pre-test  5.800 10.000 8.750 10.000  8.471 . 8.000
Post-test L.,000 .7.750 8.500 9.250 7;]76 8.053
TABLE 24 o
. ANOVA SUmmar9>Qété for Rottef‘rnﬁérﬁélexterna1
Locus “of Control Scores
Yoo R N
(Experimental vs.%Contro1 Group).
,7l:7sour¢e T - df - M.s. F-Ratio --Probability
" A (Group) L, 3k 739 . .026 .873
B (Time) - = 1, 367 6.914 . 1414 242
- K 2 ) . . - ) .
AB (Interaction) 1,34 8.139 1.665 . - .205 .
'g -
\
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of one's destiny. All theseeTSCS scores for the Exp;riﬁental Group
were abé?e tHe mean spo?es for the total pOpuiation;in the post-test
(see Appendix F). -

ANOVA Summary Data for sex éffécts on the |~-E Scale scores are
found in Tables éS and 26, For the Experimental Group, no sex or
sex by time-interactiop effects we}e‘found, but a significant timé
effect (af = I;IF'= L.797, P <‘;05) was achieved. This‘resuft suggests

that when both male and female scores ‘are colTapsed there is a signifi-

~ cant change in internal control over the duration of the course (males

o

6.429, pre-test; x = 5.286, post-test: females X = 9.9 pre-test;

»:i 8.5 poét-test). The differencé/}n male and female means is ;nter-'

esting and suggests that males are more internal than females but the

results are not statistically signifiﬁant.
;  The Control Group (see Tabie 26) had no groub, time or gfoup.by tihc'
effects on the |-E Scale Scores. Igwappears that the paftiéipants-'
generally feel that %hey'are’in control of the;r lives and fﬁat any
success they hayerwill-be?due to their work and éﬁility. The author
Selieves that khis is cdnéistgnt witg a group who are attending a
tertiar? institution where the beliéf fﬁ internal control is reinforced

through constant assessment by instructors.

. - Summar
Thé }enAessée-Self Concept Scé}e and the Rotter lnternal-EXfernal
Locus of Control Scale were administered to‘thé nineteen Control Group
§uﬁjects (ﬂarch-ISth, 1979 pfe-testj April 19th, 197§_ppst-fest)
enrolled ath;L.C, and the seventeen Experimental Group‘pbrticipaéts
-attending the C.L.C. Spring Ou;déor_Leapérshjp Brogram (May 26§h,_1979.

9
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TABLE 25 -
ANOVA Summary Data for Sex Effects )
on Locus of Control Scores: Experihental Group
Source df. M.S.  F-Ratic Probability
A (Sex) : 1, 15 92.026  2.524 132
. B (Tine) 9,17 13313 . b.797 Okl
m(lhteraction)“” 1,15 A37 .09 .827
. -
*P < .(‘)5. N
TABLE 26
.ANOVA Surﬁmary Data for Sex Effects R
on Locus of Contral Scores: Control Group
.- -Source . . df M.S. F-Ratio. Probability =
A (Sex) o 1,17 1.314 .07  .799
B {(Time) . .19 0.0 0.0 - 1.000
- L.k25 . .627 - k39

AB (Interaction) - b, 17

)
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pre-test; June 16th, 1979, post-test).

Al}/subjectg (Experimental and Control Groups) scored around the
population mean scores on the TSCS pre-test indjcating-that generally
they, '"tend to like themselve;, feel that they are persons of value
and worth, have confidence in themselves and act accordinle”‘(Fitts,
1965, ﬁ. 2). The post;test results indjcated a sfgnificgﬁt increase .
in Total P scores‘When compared to the Contrél Group over Time one to
Time two. This result suggesfs gﬁat-the C.L.C. Outdoor Leadership

L;PrOgrah wa$ respoﬁsible for thé par;icipants' change in concept of
seff.g The'author.belieQes that the‘key factor in the self concépt .
»chéage was the Leadership Teams' behaviour as role models feflgcting

"theif'Chrfstian idgalsvof sharing and caring, environmental ethics
anaiéutdoor skills, ln addition, the parficipants'/a;hievement in
compfeting the course, géiaing new skills ana'being accepted as a.

‘ contributor in the group situation‘maf'haye had an effect. When total
self Eoncept was broken down into niné sub-areas, significant

» ’ ' R
{nteraction effects were observed in:identity; behaviogr,and physica.

subscales on Experimental versus Control Group scores. '

.

Locus of control results for the Expefiméntal Group sho;ed no
signiffcant changes froh pre-test to post;teSt when c§mpared'with'b
the.Experjmén:a] Gfpup. ' The author suggested thét a céiling effect
may haQe béen'Operating because the shbjeqts already‘operated with

an internal orientation in locus of control. .

3



CHAPTER VI I
PARTICIPANTS' PERCEPTIONS OF THE PROGRAM

lntroductlon ' //f

r

The part|CIpants in-an Outdoor Leadership Program percelve each
exoernence dnfferently. Each reaction to the envuronment,_leadershlo,
group interaction end stress is unique. |

) This chapter presents the C.L.C. Outdoor Leadersﬁio Program
’oartlcipantS' responses to questions regarding leadership and change -

in the outdoors and includes the author's observations ‘as a partici-

pant observer.

Rl

What Attributes Does the Leader Have Which May Have Caused

That Person to Become Leader?

It has been stated by the Vlctorlan Bushwalking and Mountalncraft
Training Advisory Board-(1978,'p. 2) "leadership is more an ‘art than

L}

an exact science. . .Leadetsh{p is a relationship that exists between
persons in a social situation. Persons who are leaders fn_one’siization
' may no& necessarlly be leaders in other sutuatlons

The participants in the C. L C. Outdoor Leadershlp program per- |
ceuved the attributes of a leader in the following way (see Table 27):

i. In respondlng to the pre-post questlonnatres (see Appendnces
 v'B and C) the'participants saw'"Competence In skills and knawledge of
‘the outdoors“ as the most important attributes of an outdoor leader
T (x =8 pre-test x =13 post= test) This is consistent with behavlour
‘on the course where those with certaln skills emerged aswleaders,

especially,In_map_é;d?egmpass and canoeing skills. ln descrlbing<the

8 »1'2'5'_"
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TABLE. 27
Fréquéncy of Response Regarding Partlcipants'APerceptions of the
Attributes of a Leader on Pre-Post Questionnaires

i (see-Append?x‘B and C) Experimental Group

5 Leadership Attribute : Pre Post
Competéncé in skillsvand knowledge of outdoors 8 13
Loving; understanding and caring ﬁature 9 7
Pétience,énd pefseverance 5 6
Good judgement and‘confidenée 6 3

: Cqmmbn%catgon skilis andfi willingness to listen 3 4
Orgahizatién'ability-" . | I 5
- Good peqsoﬁélity and‘drivé Sk v
‘Control of oneself, calmness | Y 1
EXperience | .-:4 o ' o - v2_ 3
Assertiveness ! 4
”Sense:of humour _ 4 f; _ ' g \ R B 2
-Knowledge:of“peopief' ‘ 3 |
Physical stréngih,and—endurénée 2
_LoVé'of.éutdoorS- ' oL, . o o 2
‘;:Réspdnsfbiifty“ o ‘ B M . _1' ' 8 fj‘:,
| n;t;.aw .' B R RN | - 1

AN i\
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attributes of a leader who emerged in Group Two, a member commented,

""He became leader mostly'becaUSe of the experience in skills and camp
: . Ay
organization''. The emergence of leadership tended to be situational

~in that the leadership persisted only 'in the area of expertise.

2, The,participants (x = 9 pre-test; x = 7 postftest)'saw a
YA . ’
"loving, understanding and caring nature" as»significant attributes

of & leader. The author believes that this is largely due to'the_ro]e

- model offered by the Leadership Team who 'acted out! these qualities

: 7
which they held to be .important. .
4 . /o '
One of the Leadérship Team stated, “In terms of Ieadershlp deve1—
opment, the model is the key. . There s the values you need to llve

in society, tolerance, caring, patience, cooperatlon, humour'',

The author ‘suggests that the participant responses -reflect the .

roles played by_the Leadership Team. T
3. "Patience and perseverance' was presented as an attribute éigj
) . . ‘“ﬁq . , . . . . - —
of a leader (x = § prefﬁgst; X = 6/post—test);» On the C.L.C. Outdoor\£

Leadership progranN the partncnpants had to display these virtues at
some time, either in the backpacklng where perseverance overcame the
tiredness and rough errain, or orienteernng where patience wasvrequiredi’

to learn a new sk:ll r to teach others a new skill i'l"erseveran‘ce,

mental toughness, discublune patuence. If you‘haven't got'those you

can t live in the envuronment as a leader" (leader [3 comment)

b, “Good Judgement and confidence" were seen as signiflcant
for leadership in six cases pre-test end 5, post test. Those people _
who were recognnzed as having these quelltles emerged as leeders as

a natural course ‘of events. Confidence. the euthor belleves, enables.

bva%.indlvldual to exercise Judgement In risk assessment. flnding one s

4
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way or setting up camp. !
5. ”Communication skiiis and a wiliingness to listen' was.
| rated by some partnclpants as a leadershlp attribute (x = 3 pre test;
x= b post-test) "This also was an objectlve of - the c.L.C. Program
_ The author believes that :he Leadership Team had a hlgh Ievei of
competency in communncation skiils and acted as’ teachers and roie
models in promotung the.skniis of communncatnon;‘ '
The leader needs the ability to-commynicate, the ability
tg have peopie to do what you want them to do, somebody who'
has the skuiis and is able to do those thnngs which he or
she asks the group to do; tOtbe abie to sit back and have -

-

other people-take the lead. (Leader's comment)

L9

6. ''Organization ability'" was referred to as a leadership
attribute by some partrcupants (x = ] pre test; x: = 5 post test) It
is interesting that five of these responses were indlcategzéiter the
course was completed (see Tabie 27) suggesting that during the pro-

'gram organizatlon was’ recognized by participants. as being important
The* author suggests that certann indlviduais within groups and -the
Leadership Team demonstrated these tralts o

Other ieadershig attrnbutes as perceived by the participants
are indicated on Tabie 27. “‘ipersonality and drive" were cited before f
the course but not after (x -Lh»pre-test- x =1 post-test). “Control
of oneself” “assertlueness“, "sense of humour : , and hexperience" _-'.
(~were perceived by some of the participants as being leadership quaiities.
The author suggests that it is difficult to define the exact '

ieadership attributes necessary, as each individuai operates in a

different way.g However, there is a "basic” requirement of a knouledge
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of skills and understanding of people.

bne of the leaders stated "There's a base of leadershnp in

terms of pe0p]e and in terms of oneself” (leader intervtew)
Case Study group members (Group Three) saw the author and Dee

as belng the main leaders in the group, although in a very democratlc
style.. "l saw Dee as camp leader and B. [the author] as field leader.
because of theirvmap and compass skills and organization<skillsh;
“Know?edge>of the outdoors from experience with Outdoor Education trips
'and B. [the author] because of‘his.maturfty“ (Group Three Questionnaires).
| In the individual Assessment Form (see Appendix I)' Dee perceived
her skill level in the pre and- post test as higher than the total group
mean (x = 141.1). The Ieaders‘ assessment of her skills c!psely approx- -
imated that score (Dee_gls ik6; Leaders x-= 141) . This -is consistent
with the need for a leader to have skills and'knowledger 'A]though dane
and Max percefved‘theiriskfll level to have improved dramaticaljy

-(Janeb X = 117 pre-test; x = 154, post-testj Max x =.66 pre-test;
x = 139 post-test) over the course, the Leadership‘Team eyajuated their
shill levelgasimuch jouer (Leaders"assessment of Jane x = 124; Max

x = 114), This suggests that Jane and Max's Judgement of themselves

was inacCurate’with regard to skills. " "Good judgement" was ‘seen as‘

a sugnlficant attrcbute of a leader and perhaps their lack of judgement

and skulls was the ‘reason they were not seen as leaders by group members.

-
- '

The author also closely approximated the Leadership Team s assess-
ment on skills (Author X = 135 pre test; x - lb9 post-test Leaders'
,assessment X = ISO post test) and was above the group mean for post-
test (. - rﬁl 1). ln commenting .on the author s leadership role in |
j_Group Three, Dee,said "Your patlence end everything like you'd knau\



130
we were doing something urong or that,there was a better way but
‘you'd let us do it and figure that“out for ourselves'.

| YPatience and perseverance'' were seen as important‘leadershtp
attributes by some partigjpantsv(see fable 27). Linda's skills assess-
ment remained at a relatively low levelk(x = 86 pre-test; x = 111 post-
‘test).and cfosely approximated the Leadership Team's assessment of her,

(x = 112) skill level,v This lack of perceived success or improvement

by Linda may explain why she did not emerge as a leader in the group,
A '

espec:ally when her knee rnJury is taken .into account (see Chapter VI).
om, the greatest battle is to have the ~energy to do what we
" have to do" (Leader s comment). It appears that Linda éﬁd not have
the energy or'skills necessary_tO‘emerge as a Ieader. }His appears
to be reflected,in-her‘perception of herself'in terms of self conceptr
Totl P Scores on the TSCS‘were the lowest in theftotal group (x = 325
pre-test; x = 305 post tesé"placnng her in the lower ten percent of
total populatton scores. - -
The author suggests that'forla leader to emerge his/hervseff
~image must be fauourable Thls is a functnon of thenr perception of .
their ability in terms of sknlls, understanding of peOple person-
aluty and the other attributes quoted in Table 27. It |s also a
function of. other s perceptlon of their ability.‘ In the outdoor
) situation, the sktll level of an indlvidual is highly visible to others
and to that lndivudual and feedback is strong and lmmediate if some-
thlng is not done correctly. Perception of an indlvldual's abillty
by slgnl?lcant others: (group members ‘and - leaders) ls made publlc |
‘ Nhen a sltuation arlses calltng for leadershlp.v Those who have demon-'

*strated knowledge and . ability will be sought out for leadership

-
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decjsions ln the case of Group Three, the me&bers ‘who demonstrated

the leader attributes were prOJected into a leadershlp role even if

) motivation to take that role was lacking As Max commented‘ “Vhen

.
et

it comes down to brass tacks you have to have somebody who knows what

they're- doing''.

How Do'Leadershlp and Status Appear to Emerge

in Qutdoor Group Situations? ¢

"The participants in the C.L. C Outdoor Leadershlp Program |nd|-;
- cated those who had emerged as leaders in the small group sutuatlons
and the reasons for that emergence.

1. Nineteen responses were made indicating that ”competence

<
and experuence in Skllls“ were lmportant factors |n those people

emerging as leaders (see Table 28). This result ls\consistent.
with the responses in‘Table 27_shonlng the”important attributes of'a‘
K'leader,as perceived byfthe‘partlclpants, that is, "competence lﬁ

fskills and.knowledge'of the outdoors'. 1t is lnterestlng to:note that -
“in Group One th|s was seen by one partncnpant as the only reason a
‘partlcular leader emerged / They emerged as leaders because of "sklll
areas only. They lacked communncatlon (T. especially) and‘!boperatton“ '
(partlcnpant questlonnalre) Another partlcupant commented 0ne

becomes a leader ‘as soon as you can do something better thdﬂ all the

rest ln your group And then to- show them how lt s done“: o .

The Leadershtp Team structured the grdups accordlng to the strengths

of lndlvldUals and group safety conslderations (see Chapter V), and , |
' _attempted to avoid labelllng people as leaders. e put the people

: ln sltuatlons ln a- small group and let leadershlp emerge. Ve try Very

hard not to label people as leaders“ (leader s- lntervlew) , lt»ls‘cTear
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TABLE 28

(see Appendix C) Experimental Gro

a

. AttributesAlmpoFtant in Leadefship andyStatus - \\\E(gjuency

~

Compigence and experience in skills

Cooperation and sharing;qualities . : ’ ; : ~

Organization ability N
~ Enthusiasm, initiétive.an& decisiveness

Ability to commuﬁicate effectivély within. the group
Patience ' |

Dominééring personality

Respect from others -~

-———-.Nwmm\l\%

Voice of autho?ity '

[
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that the ascribed leaders can invest status and Ieade;§ﬁ+p\ip parti-
. -

Eipqnts‘by their actions and words. Merely appointing aﬂ*indiv{EEET\\\\\;\\

. @ a First Aid person in a group gives status or appointing a particu-
lar canoeist as” M'the Whip" indicates that he/she is a person who has,
partlcular skllls that are recqgnnzed by the ascribed leaders and
maybe a person of-apthorlty. N
2. “Cooperatioe and sharing euelitfes» were'ihdicated as
sigeificant invdete;mfﬁing leadership and status emergence (x = 7)

within groups (see Table 28). "The most competent usually naturally

takes over the leadership in the area of their competence, however all -

T . ~
e ) .

group memberé have treme3356§\fnput into the pool of knowledge and .
experience”‘(participant'e tommeht) Although skills are lndlcated :
\\\\\\ff‘as\nggrtiTt the c00perat|ve and sharlng spirnt in.which those sknlls
| are dlspersed is sugnifrcant The »eobperatlon and'§haring qualities"
cited by the participants as si;efficant in Ieadership and status
»i*relate closely to the ”lovung, understanding and carung n;ture“
~quoted in Table 27 as attributes of an outdoor leader.
ol ' 3. “Qrganlzatnon.abnlity”,js-seen'as_significant-for leader-
| - ship and emergence (x - 6). This Cou{d be'vieweﬁ'és a ”Skill“ euality
- fwh}ch can be developed.; It is»theiauthor‘sﬁopinion that_e high level
'of organization was displayed-by the Leadership\Teah and that this was
’-recognized by the participants, thus giving this" quallty an Important
E . standung as a. desurable leadership trait 'f the ascrlbed leaders
represent -an ideal role model reflecting htgh organizatlon abil!ty then S
for others to emerge as Ieaders they sg;eld dlsplay thls trait. .

"Enthuslasm, In!tiative and declsiveness" "Abillty to communlcate o

>effectively withln the group",‘and "patlence" were other quallties and

<
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1)

skills‘dispiayed by those-who‘emerged”as_leaders ‘;ee Table 28) ,as

) cnted byﬁbart|Cipants - , - - o °

wlthin the Case Study Group, the author and Dee were seen by °

“‘*—--gtoupemembers-and—thefLeadershlp Team as emergnng as ieaders One’

of the Leadershxp Team commented on the sntuatlon,

0.k. in terms of»leadershlp,'l ‘found all the way through ?‘
~ - that you [the author] were in a very precarious situation
 because you were the leader. . .on the mountain vou were

considered a good mountain leader but when you got on-the

river you changed from a mountain leader to' a:person of

_authority. . .it wasn't QUestioged. People just accepted
_ } ) D . - }
o that. ‘ A

“
“~

The other groug memoersvperceived an even input of leadership decision
making‘but relying on input d?om those most'skilled -'"Ne all shared e

our skill knowledge" (participant comment) However Dee commented

7 $ B
“l cannot thlnk of a strong pount in Jane cor Linda or Max where they

A

would know more than say you [the author] or myseif where they could

N
AL

take leadershlp responsnblilty .

Sy

The author suggests that in this group situatlon'leadership re-.

sponsubnllty was prOJected onto Dee and the researcher because of

their ”competence -and experuence in skills” but that the role of
N .
leader was not assumed fuii tnme and democratic leadership was pracbiced

J.

vhat Impact . Do Situations Perceived by the Participants as Stressfui

' Have on’ the Participants in the Dutdoor Leadership Prggram? ¥

5 3

Each indo%iduai perceives stress in a un:que way._ Situations

which are stressful for one person«wiii nqt bejfor'another, jFor‘the_

- R )

-



'ii;:_experlence in the activity.;

hparticipants in the Outdoor Leadership Program the most'dlfficult:

#nd stressful activities and situations are presented in Table 29.

" The Outward Bound process (see Figure 1) presents the ovércoming'of

stress’ situations as the basis for their prOgrams By placung

students in a state -of "adaptive dissonance' where they are stressed

-,change and growth can occurvby overcoming th|s dissonance. ''The

implication is that no change or adaption can occur w:thout dissonance"

' (walsh & Golllns, l376, p. 10). The'leyels of achlevement in adapting

are statéd in terms of "succumbing”} ”coping”‘or‘hmhriving“ through
N . ' . s . N\

masteryi(walsh & Gollins' 1976, p. 16). \" » : v

The problem for the leaders then is to provnde challenge without

- overwhelming the participants_by maklng the task seem impossible.

On the cther hand, if the challenge is elminated by the task being

o

| t064easy, the, Paftféipants'will obtain little satisfaction. ¢

Smith (l977 p. 9) stated "o there must'beva continuing

“effort by the teacher [leader] to match the nature- and dlfflculty

- - 2

’-of the tasks set wnth the present, real capabillties of the pupils

TS T

[partucupants] gB that subJectlve expectancy of success is hlgh” —

I}

The C.L. C Leadershvp Program partncnpants all completed the course

-but each w:ll have a perception of their owWn ‘level of success based |

jon their own expectarlons, signiflcant other s perceptions of their

.L,,- -

‘success, perceived perﬁormance in skills, adaptataon to group llVlng,

-and. the level of acceptance by others in the group

An examination of Table 29 reyeals the activities considered by:j,_

v

__paqticipants to be stressful to them.. The reason stated by eleven

i', ;fﬂof the participants for the difficulties encountered was.. lack of ’

.. e

The lmpact of the total program in terms:

E
e

-

oo



136

- TABLE 29
Activities/Situations Perceived by the ﬁarticipants as Stressful

or'Potential1y Stressful on the Outdoor Le;dership Program;

Experimental Group e
: — v
Activities/Situations Perceived as Stressful Pre

Id

Whitewater canoefng andvrépids

Backpacking (lack of physical conditioning) 1/\ . 7
Adapting to a group living situation | 3
Map andﬂcomnass (orienteering) B o " L 1
”Shelter builcingv(léck of knowledge) R . 1
Activities/Situetions Perceived as Stressful - Post

' ésckgackrng B R o . e 3
Orlenteering M .61
Csnoelng ) A

” Group debruefung | - l o "f r“" R 2
Writing & dlary o - o ' e k 1

. Being’ democratic within'thelgroup  ‘ - ' o = Y

X
v

[y

o#'change in the inditiduels‘nés been documented ln“the self concept
scores and locus of control scores in Chapter Vll The part piayed
in changing self concept by adaptation due to overcom!ng stress can

| only be guessed at However, the followlng partlctpant comments

l"

3|ndlcate some Pndividual "sPonses, Té-;"“""'

"They [the experlences] help to bulld character and e&pand
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-the dimensions of one's persodallty."
"They [the experiences] allowed me to grow as a leader but
more lmportamt as a person." | ’
e '"It's not that‘l couldn't do it. | just felt there was

somethiog.better a person could be dolng with his time.'

"l find it good to be able to push youfcelf ueyond the pait

thresuold at times. Sore ankles, blisters and also aching:

< muscles. I'm glad I did it. Struggle produces further

perseVerance.ﬂ_’ | ;

[re: debriefing] “It was difflcult-for me to express in

words what | felt. Afrald of being m|51nterpreted I

don't like to evaluate people in such detall "o ‘v N
The Case Study Group encountered stress in a variety of sltuatlons,
particularly stres;’induced by. ohysical exhaustion. However, resolution
' ofathe"apxlety caused by sttese was perceived dlfferently by ‘each |
individual (seexChapter Vi), Lindals‘petception-of hed»successiin
adapting to a statefof dlsSonance-uas-neqatiue. The.author.beljeves
}he judged.heﬁself'lh terms'of the total group ability levels and not
in terms of fhevimprovement she had made over the twethéone:days of
-the course. She believed thatfothers petCelved her as a butden andi
’lou‘ln.skills and endurance. “l wasfsomewhat worrled about holdlng
the group- back“ (partlcupant s log) Thls bellef was’ somewhat born "
out by the comment of one group member,»"l wondered -about Llnda,
bhow she was golng to do physlcally". ln the total scene;:owever ‘oﬁe -
of the Leadership Team evaluated her‘performance posltlve*& "Llnda.
who was not. an athlete at all but Q% lntellectual. .h.l thlnk she made f]
a lot of strldes forward" Her perceptlon of her lack of achlevement

lln overcoming stressful sltuatlons ls reflected ln self conce?t scores 'd
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(x = 325 pre-test; x = 305 post-test), her self rating oh,shiils
assessment (x = 111 post-test; group meen';'-'lki.i postftest).and
the locus of controi.scores which showed her as being_more external
in the post-test (x = 9 pre-test; x = 12 post-test). | |
, Jane commented on her adaptation to stress,
These experiences were the best thing that could have happen=-
ed to me. 1t was quite rough for me in severai.areas‘hut
| gained greatly from them all. .
It meant a lot‘to’me to‘have;crossed what | considered
my pain threshold and yet.be able to continue on.
Her‘success in overcoming stress and'enxiety had a positive effect
which was reflected in her total self concept scores (x = 393 pre-test;ii
X = 419 post test) piacxng‘her at the 98th percentile: of total popula- .
tioh scores. i
. Dee respondedvto phys«cal stress in the fOIIOW|ng way,
| enJoy testing myseif physucaiiy | llkevendurance acti-:
;ig*j _ vuties_and like toApush,myse]fpto higher ieyeis. . .|>feeij;>;ji
‘that endurance fype activities are’excel1entbfor‘your‘nind‘;
and spirit as well as your body. | | ‘
- Dee was confident in her ability to cope. in the outdoors and she had

. -more experience than other group‘members.' Again her self concept N
»kscores reflect a more posit:ve view of herself after the course (x - 386
| pre-test X = 393 post test) As discussed in Chapter VI-the iong>term ’
results of the Group overcoming a stressful situation was a feeling
‘of closeness to other group mnmbers._ The stete of dissonance which

the participants have been in has nou been resolved through the nlstery |

of the situetion. o p,ﬁ'17 ',f"‘é.' -



139

il
{

What Events in the Total Experjence of the Outdoor Leadership

Progiam‘fnduce Change'in.the Participants?

' Nhat Changes Occur‘in the Participants? h S ;a v . ‘ ///:

o Self'conceoi and loeus of control changes fn participants asfgvzrm
measured by the TSCS and the Rotter lnternal External Locus of. Control<
-;Scale have been discussed (see Chapter Vit) together with the author s
observatnons regarding those changes |

The part:cipants on the C L C. Outdoor Leadersh|p Program |ndicated

the lmportant events or actuvutles on the course which |nduced some
change or benefut in them. In general the parrvcnpants re$ponded in
terms of sknll aCthltles (see Table 30). Thi% is consistent with
thls type of course where skllls are being used and developed in order

-

to survive.

TABLE 30 o |
e : , Do
Events/Actuvutles Percelved by the Parttcipants

'as/}ﬂducnng Change or Belng Beneftcnal

/ | Activity/Event | . Frequeney
‘Backpaekingh o 2
TarTr e o
h Ornenteeri g s 8
© AN actd ft'es tOgether“ g: s:j::"J’"
ﬁObserva ion in nature 'f;:' r‘if' .
}JLIvIng_In a communlty o At:v
Canoefing ; e
 indjiidual assessmeht 2n
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fhe gaining of skills‘by the participants is refiected in thelr
lndivldyal Assessment Form‘(see Appendix 1), a sel;'rating form.

";A]I paiticioants perceived their skill level to be-higher at the
finish.of.thevcourse'than at the start (x = 107.4 p@eitest; X = lhl,t
post-test). _This'change~15‘conSistent'WLth the significant change
in physicat subscale of‘self concept (see Chapter‘Vll) and‘is to‘be

expected in thls type of course. |

| “L'V|ng in a communoty” and “|ndtvidual assessment" (see Table 30)

were cited by ¥ome particupants@as beung signlfncant events in the

program--these events are not partucularly sknl] related.ﬂ.Two of‘the
reasons for tﬁese‘choices are as foilows: ““I needed the companfonship:B
and communicationvactivity to develoo that part of my life“§ "It

”[individualjassessment].made me Jook at myself more closelfﬂand try‘f

tg-imprgve,'evenvi}.it was painful“ (participant's questionnafre_

"resbonses)

Tabte 31 shows the maJor changes or benefits galned by partlcipants:i

as a resu?t of the Outdoor Leadershlp Program 1t ls»interesting to T

'note that‘thelsknlls_learned were not‘Seen as the moStfimportant:

henefits by,the particlpants‘ Thus result Is consistent with the

Leadershlp Team s vaew that skllls are secondary in importance to

"_ inte(personal relationships and personal growth (see Chapter V) h ;'h?"
The author suggests that again, the leaders reflect thfs view fi

. in their actions and words aS‘?ple modeis. They are slgnificant otherS‘:'

to the partlcipants and thts perspectlve is lnternalized during the

o twenty-one.days of . the course. The author suggests that the develop-

-

ment clted by the partlclpants tn areas of communlcatlon, understanding,.f"”

sharlng, conﬂdence and skHls (see Table 31) ulll have an effect on — .

e
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Major Changes/Benefits Perceived by Pafticipants.aS‘a Result

Program - Experimental Group '

i

o
of Slgnificant Activuties and Events of the Outdoor Leadership ﬁ“-

A

Benefit/Cnange Perceived by:ParticipantS' Frequenty‘
fAbi'lity. to snare in a'g'rodp' \ 9
Abiilty to communicate\with and understand otherst i6d
Increased confidence in 'self '7'
Gained more skitls: L T 6 :
Gained‘greater patience | 6
Greater apprec:ation of natdre R ' 5>u
!mproved physicai conditioning i - d3v
n;Abiiity to siow down and reiax . 3
. Spiritual growth o . ..3d:
 -'Respect for others jr”, AT o S? iR ) i
Indi E;'teé"a;;; Jﬁé};‘ ,{.a}:éio;"m is needed BEShEn o
‘Feei:more real | - 'iin
cﬁreater Pensonai‘d}ive.ih dtzﬁi
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L3

heir‘aelf concept.‘ The way in which they see themselves has changed
’positively and in” "taklng the role of the other' (Shaver, 1975 P 78)
they see themselves as sagnificant others see them.
- Ll can symbolically put myself in the other s posntion to- deter-
mine what sort of - |mpreSS|on I am making" (Shaver 1975 P. 78) The
author belleves that the participants perceptaons of the impression
they are maklng has improved over the time of ?he course Q ‘
| gained confldenceb-a new.Sense of_confidence in myself;-
| grew spiritually." : |
: "ALl factoré worked together to make he_jook at myself and
see»morekclearly:who | am and what wav.l,NOrk with people,“
-ﬂIhe Case Study Group perceived change‘in'themselveS'in~the following'

) way: _ o ‘

”it increased'my aw reness of the need for other people.
'.we cannot ?ake |t on our own. We rely on other s knowledge

s

. s
NG B R

”Thls outdoors experience has given me a sense of drive and
unwtllingness to quit.“_u'v ‘ |
’“lt improved my physical condltloning and character in .
_terms of endurance. pat}ence and stamlna."r;hﬂ h ‘
| learned somethlng about myself that 1 realdy hadn t.
- known earlier and that 1 wlsh 1 had ":_f . iﬁ~ |
lnvterms of self concept change, Group.Three had the lcwest mean

total P score on the post-test (- 362) This uas largely due to

Llnda s score on self concept.. v'v”
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Spirituai Effect of the Program

L 143

“The. spirituai effect of the program in reiation to change in the -
participants is important due to the emphasis placed on Christian
values and Christian iivnng by the Leadership Team.

Tabie 32 shows the frequency of response by participants to )

V]

' questions posed before and after the Outdoor Leadership Program (see

s

Appendices B and c). ?re:‘ ""Do. you "think the upcoming experience will

have any. spiritual effect on you?” Post. ''Did the courseaaffect you

splrntually?“'

L TABLE 32
. L
. Frequency of Response Regarding the Spiritual Effect
of the Outdoor Leadership;Propram f»Experimentai Group"

@y

 spiritual Effect - - © . Pre  Post

,"Q‘Bespoﬁsg _rp i: o n";_ p ;' SR o ',‘ 2 :“. -

L e
s

The spiritual beliefs end commitment ievei of the participants'_}ff:

'varied greativ.q However the emphasis given to spiritual grOWth byf;e*i
:the Leadership Team mede it en important pert of the course. :'
| ln Teble 32 the pertlcipants indicated thet they expected some*'-5pf_'5

*1'ffjkind of spirltuai effect from the prograu (x - li pre-test) in theffj:’” .

‘f‘o

'p'fpost-test response, thirteen indicated there had been some sort of
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.

spiritual effect from the program. A self fulfilfingiprOphecy_couid
. be'operating here as those who believed that the course would eﬁfect
'them‘Splritdally were affected in this nay.' The author believes that
the,LeadershipdTeam were exemplars in promoting spiritual grthh and |
: Chrlstian vaiues'of I'v‘sharing.; and carlngﬁ ~ One of the Leadershnp Team.

commented "we set the stage by going out there--they may not be.

Christian,. they may. just be thlnking.of the deity and creat‘on ..

;peop]e that did belleve felt very comfortable in expressing what they&J
belneve because it had a hlgh priority“ ' » B B
‘Table 33 |nd|cates the Sp:ritual changes particnpants percenved
inbthemselves as a result of the program |t appears that being in
the Rocky Mountanns env;ronment had an effect on the Spirltuallty p
of_the partrcgpants.beoause of the ''beauty and grandeurﬂwwhuch sur- -~ ]
rounded‘them | | | |
"y saw a lot of l|ving proof of what the Lord's world ts '
made up of.v, .The people and-their outlook~vthe clouds S
ohband mountains--realizing how Inslgnificant man really is g
“It [the program] tncreased my belief in the love of God
'The sense of fellowship and love the love ‘of God ln our _—
- leaders and other group members.”j t;‘”h |
ﬁk'“The environment made me more aware of the power of God
't:eSpecIally ln the sense of the power of the river.v Also
“.jfr“fi".'lthe majestlc beauty of the mountains._ The two uorship serv!ces

l

_fwere partlcularly meanlngful and lndlviduals who expressed

T‘thelr opinjons and-pmotlons." (parttclpant questlonnalre

"responses) o -
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TABLE 33 . ¢
Spiritual Effect of the Outdoor Léadé?sh!p Pro§ram
‘ o
on Participants - Experimental Group -
Spiritua] Effect g _- ‘ ' ?requencf
% . Strengthened faith in God 6
 Saw the’beahty\and §randeur of-natufe‘,w,a 8
Cldsehéss in‘tHé group yérship sérvtces‘ ' . 3
Greater respect -for religion . "2
“Saw love reflected in the leaders - | 3
‘Definéd the place of Christianity in life = - IR

_ Reliance on Gad fbr'girength‘- o . 1
vv Provideqvinglght into. the nature of 1ifg." : | . o 1

Ve b
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' ReSponSesvby-the seventeen partlcipants.and four .leaders to
- certain facets~ofnthe C:E.C.'Outdood Leadership Program were‘reCOrded_
“in guestionnalresJand in intervieWs before and‘after‘the course. .4

ln\terms of the attrlbutes of a leader, the majornty (x = ‘8 pre- test g.‘

i -

-

13 post test) of partlcipants lndscated that "competence n skllls and

knowledge of the outdoors was important along with. a “lovlng,.under-

9

vstandlng and carlng nature“ (x =9 pre-test x =7 post ~test). The

flparticlpants ‘suggested that "competence and experience in skills

(x = 19) ”were'the_major reasons for leadership and status emerging

within the group.

¢

: The author suggested that the role model prOJected by the Leader-
'shnp Team was most lmportant ln promotlng and lnstllling these
beluefs in the partlcipants._ The Leadershlp Team were competent in
"outdoor skulls and |nterpersonal relatnonshops necessary to be an
effectlve leader o o SR - :T L . j o :'n’o
SR }Hlth regard to-stress and its effect the‘authorsconcluded that _;_ ,”,;H."
| perceptions of stressful ;utuattons ‘were unlque to the lndivldual _ -f‘ ﬂfijg

\ - .

- but that overcoming dlssonance and anxiety was beneflcial to most

- of the partlcipants and may have had a posltlve effect on thelr self

. - g . o D
- . '

! concepts.'
t; ln terms of—the actlvltles or events lnduclng change agaln
-the responses were unlquely indlvldual and covered a varlety of

levents. ln assesslng the type of change whlch occured the majorlty

.'“hff(x - 16) of partlclpants lndlcatedathe "ablllty to. communlcate wlth

"f'and understand others“ The author suggested that thls elso effected

- ?J:the partlclpants perceptlons of themselves.ﬂﬂ '%g{yf



In conclusion, the Spiritual effect of the program was described

The majornty (x = l3 post -test) of the particgpants lndicated that

that the- ‘course did have a Spurltual effect on them S ','?

~
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s ‘ © CHAPTER IX B ‘
SUMMARY CONCLUSIONS AND RECOMMENDATIONS 1 ]
\ ) - ~ Summ ‘; ’ ' 8
| A review was made‘of the relevant lnterature pertatn:ng to the ;
use of the outdoors as a meéhs OfLIﬁJUClng chang, in lnduvuduals. ‘ﬁdf.'v-

:rPartlcular attentnon was g;ven to research on Outward Bound programs

\¢3
and process, College. Outdoor Educatlon programs and the therapeutlc
use of outdoor programs for delinquents The evudence ponnted to

oy R . R

"p05|tlve changes in self c?ncept for thevlndlvrduals'who partuclpated ;,u--V

4 4

in residentlal outdoor programs The author studled the Camrose
yLutheraﬁ/Cdlege Outdoor beadershlp Program (Sprlng, 1979) whiTe = »(

acting as a partlctpant observer e ’ '..» . ‘5; := o
| The . C. L C. Outdoor Leadershlp PrOgram has been developed over a
'r:.number of. years and has specnfnc objectives and haghly structured 'fi ":?i?
‘thcurrlculum elements desngned to produ;;‘personal growth and leadersh:gﬁ
:ln partnclpants as well as lmprov:ng sknll levels.‘ The‘COHTSQ‘ISA l
rcarried-out:in a’communlty operatlng'wlth.Christlan‘ldeals.s S

The purpose offihe study was. threefold ‘ Flrstly, to provlde an r,’

B ethnographlc account. of the backpackinquectlon of the program.: Secondlyhylg
B to measure chanqes in the'participants' self concept and locus of control

Thlrdly, to descrlbe the partlclpants and author s@pelceptlons of l'fl* \;}

"‘what évents may have caused these chang

The lnstruments used to measure chzntbf' the Tennessee Self
'MConcept Scale aqd the Rotter lnternal-External Locus of Control Scale.;

;before

e The seventesn (l7) subjects were tested wlth the lnst‘if'”'

B
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and dfter the twenty-one (Zl) day pcOgrom. A control group conslstlng

of nineteen (19) subj%cts enrolled at C;t C ‘were tested in Harch and .

~

B April 1979 " : | R S

: { Results of theé TSCS on the pre-test showed the partscnpents on

L]

" the C,L. C Outdoor Leadershlp Pr ;:\?o be hlgher ln self concept

K ¢

vﬂ; ) ‘nlf" than 58 per cent of th\\populattonfﬁgndicating that they were, “persons |

“lv who tend to llke themselves, feel th t they:are persons of value and - .

N 32
3

worth have confldence ln themselves and act accordlngly" (Fitts,'

. > .
- . . PR

Gt 1965, p' 2).

A pre test--post-test comparlson with ‘e control groﬁp showed

L0 a sngnlfncant lncrease un total self concept in the eXperlmental group

/ladf as: comPared to the control SQ%UP- Sign'fica"t P°S@§ive increases were:

ﬁgund in the self concept subscales of Identlty, Behavlour, Physlcal
R el
Personal and Soclal Slgnlflcant lnteraction effects were achleved on

the ldentlty, Behaviour and Physlcal subscales.

- }:,\

ln terms of locus of control scores. no signsflcant pre-post

,L;'th'“ dlfferences were found ln the experimental group. The authOr suggested

:iff; hf that thls result may have been due to a "celling effect" operatnng in

;f‘*ﬁ ::iuthe partlclpantsjv: g;f,"b | d B | '

f};;. *ZG‘ The resul;s lnduceted-some lnconslstencies between the small

ff?fi | Qroups. Partlcularlv wlth regard to the case study group The author .‘df"_
;¥?fg;ig~-~» suggested that on; lndnvidual was largely respohslble for thls. / - 'i

"‘the author‘s observatlons u#d partlcl-giﬁfff:*
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Overall, the C.L.C. Outdoor Leadership Program achieved its objectives

invdeVeIOping‘leadership qUalities,'self esteem, personal and spiritual

growth in the participants; ’ L : . , NN

<]

C , o R Conclusions
The author belleves that The c. L. c. Qutdoor Leadershlp Program
,provides a unnque experience for the participants The people who
" attended the course were already high in self concept but through
partncupation scored even hlgher in that partlcular measure. They
also gavned in terms of outdoor skllls, communication skills and in

'

the knowledge of outdoor leadership skills and requirements The'
“Leadershnp Team have organlzed the . program efficiently and'provtde
activities ‘and exper:ences which maxlmlze ‘the beneflts accruing to
the partncipants '7‘_ e 1}‘T - .',fs,‘ '

it is dlfficult to |solate and evaluate the elements of the
‘ " program which appear sugn|ficant in causing change Each |nd|v1dualf
lreacts uniquely to the program elements and envuronmental S|tuat|on.f;.‘
Indeed it appears that the program elements, combined ?ith the unique -
’envnronment, under very competent leadership in a closeknit community,h
,provndes the milieu in which change occurs. E o
. The author s of the Oplnlon that the Leadership Team was crucial :f";-l
'to the prOgram S success for the following reasons* B |

<

"Hlb The provided hlghly vcsible, competent identifiable role

: ‘alvmodels for the participants

. hZJ'hiThey "lived“ their Christian principles of "caring and sharing
3 | ]
urhgh~:They provided stable united leadership ln moet sltuatiohs.“h’355i.'”
.S:Z;sThe program has evolved over a number of years with constant

3. They challenged the participants within the bounds of s.fety. | S
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evaluatlon and improveméht, principally'byvtwo of the senior'leaders,
and is now at a high level of development
6. They had a hlgh level of Skl]l in communlcation, counselling,

h

knowledge of the environment,‘risk assessment and knowledge of outdoor
:skills N
Although some research has been . carried out regardlngipersonallty
changes in people who partlclpate in wulderness programs, lt is not
the wilderness envtronment ltself whsch induces the change' rather E
it is the human socual envuronment and the program whnch is carrled
out wathin ‘that natural envnronment that has the effect on personalvty ~
wlth ,the parttc:pants gaining in self concept, learnlng outdoork
skllls and leadershlp requlrements, the’ requlrement now is a follow
lup study to see. |f those skllls are used by partlcnpants in outdoor
l'leadership situatlons after theoprogram is completed | |
| The partnc:pants galned a perceptnon of the most . important
‘.attr4butes of a leader. They saw sklll -and competence as belng a
_ prerequnslte for outdoor leadershlp | 7.p gg,d.' ; H' R
Although further evaluatlon is. required it is clear that the
C L C Outdoor Leadership Program provides a unique experience for
'Nthe participants Wthh increases thelr self concept, knowledge of

i

'outdogr skills and leadership attrlbutes.w‘pfv}3

pRecommeﬁdationSYJ

‘Future. Research - v:vlhl'7;~% o ;tfhffiu;fflur-}.;fifﬁ-li#;;i*w ”

v The author recommends that future researchers consider studylng
H.¢the prOgram and phiiosophy of other Outdoor Leadership Programs such B
r~i§fas the Natlonal Outdoor Leadershlp School (N O L S ) and the Blue Lake Liﬂﬂﬁ ;
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‘Centre. A comparison could be madevof deferent’programs along wlth.
their relative success-on common criteria. - |

In terms of self concept and~locus-of eontrol, longiterm changes
"~ which occur'i-n lndivldualsshOuld'be studied. Are. the changes which
occur as a result of the Outdoor Program lastlng or only short term?
The author ls of the oplnion that once the unique environment and
community are vacated for the ”real world“;.a lowerlng of these per-
Jsonaluty measures may ;\ |

Further research is needed anto the. use made by particapants
~ of'the Ieadershnp knowledge and skullszthey have acquired on “the course;.
Does the program just provide an exc1tnng but- termtnal experlence

-~

or are the skills Iearned put to uSe? ' ‘._ .

‘The optnmum time for an outdoor program needs lnvestlgation in;
that there. may be a course length whach provudes ‘the greatest posslbllnty_
. for change in the partnclpants-:. 'hg,' . f;l;:_;ﬂ; : '4,?- |
- Although this study provnded some ln5|ght into fhe ”dastrlbutlve
”Ieadershup" style used by the c. L C Leadershlp/Team, further research'

s needed into vartous leadershlp approaches in the outdoors

The relatlve effectlveness of authorltarlan, lalssez-falre, demo~3;: ;5 3

_ cratic and: dlstrlbutlve leadershup styles needs to be further lnvestl---"‘“k~
gated in varnous outdoor sltuatuons under different condltions."T““j"'"”'

f__ Lastly, closer investlgatlon ls needed lnto the effect of

“fzxvaraables of age, sex and prevlous outdoor experlence on- the person- 5ﬂf;f.p{,-

%“ﬁ‘yality measures used in thls type of study

-kffc L C Outdoor Leadershlp Program

The IUthor-makes the f°"°“‘"9 "°°mmendatlons uhlch may be fff}xﬂ“f_ﬂ'fff

o beneflclaltothe c.,t_.'r'q; ;-og,_tub_e  Laad arshilp ‘Program:
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‘ l. The roles of the Leadership Team should be well defined in

s
e

each situation so that their posltion is not seen -as ambiguous by

'the participants and the small group autonomy is not threatened unneces-’

.sarily. P j' Lo T o :/;?'

2. | The Leadership Team should define and ciarify iong and shortv
nterm objectlves throughout the course. This wiii suppiement ‘the
:Apersonai and group goals of the participants and assist in deveioplng

: lthe feeiings of achievement ‘and. satisfaction gained by - individuals.
'p This may further enhance the posltive seif«concept of participants.
; 'p 3. Many of the partlcnpants feit that they did _not have enough
”free time“ in whlch to relate to other groyp members withdraw and

2

thlnk alone or compiete log book committments.' In- an intensuve pro-
s
gram such as the C L.C. Qutdoor Leadership Program it is difficuit

to provnde a balance between activ1ty and rest.‘ Perhaps the amount ’

Co v
SN of "free tame“ can be increased without sacrificing the content.



106RAPHY




BIBLlOGRAPHY,

Adams W.D. Survival tracnvng Its effect on the self concept and
. selected personality factors of emotionally disturbed adolescents.
Unpublnshed Doctoral Dissertation, Utah State University,4;§69

Alexander, A. A The effect of residential camping experience on the
self concept of boys from low income families. Unpublished
Doctorai Dissertation, ioston Unlversity, l§39

Becker, H.S. & Geer, B. Particnpant observation and lntervnewing
‘ A comparison. in J.C. Manis & B.N. Meltzer, Symbolic interaction:

A reader in soclal psychol 91 Boston: Allyn and Bacon, Inc.,
1967 . v S

Becker, J. The influence of school camping on the self concepts and
social relationships of sixth grade school children. Journal ,
of Educatnonal Psychologz, 1960 51, 352 -356. . . e

—

- , Berube P . Effect of survivai campingﬁon self concept.‘ Unpublished

BN Davidson H

Haster s Thesns, _University of Alberta, l97€

'Blocksndge H B. Teacher behaviour in two instructionai settin s." 5
Unpublished Haster 'S Thesis, University of Alberta, 1978.

Bogdan, R & Taylor S, J.' introduction to qualitative research methods.v -
' New York John wnley and Sons. 1975 :

V,Christie R M. An examinatcon of the outdoor teachlng practices of
outdoor teachers ‘in selected school camps interpreted by inter-
_action analysis. -In D.R. Hammerman, et al. (Eds.) ‘Research in.
Outdoor Education. ‘Mashington: American Association for ﬁealth
Physical Euucatlon and Recreation, l973 : :

';Clnfford E. & Ciifford M.. Self concepts before and after survival
training British journai of social and clinical psychologi,
"6, 1967._ _’" S N v R

fCOnrad L.H., The teacher oyt of doors., In D.R. Hammerman s w M.,fi’s
Hammerman (Eds.),.Outdoor education: A book of readln s.~
Hinneapoiis, Hinnesbta° ;iurgess Fublishing fo., RE)

€

'”,Coolbaugh J.A._ Research shows campers lmprove self concept._-cégéing»f;,{'j
Hagazine, 1972 A,‘n:'¢ _ L S ‘Lﬁ: f_gp_;.*~

‘Chan es inlself conce‘t and sociometrlc status of flfth(& ihf'”

"curf cula, Jnpt

E |ifornia,‘80rkiey, i965.fh




156

Donaldson, G.W. & Donaldson, L.E. Outdoor ‘education--A definition.
In D.R. Hammerman & W.M. Hammerman (Eds.), Outdoor education:
A book of reading_. Hinneapolis, Minnesota Aﬁurgess Pubiishing
Co., 1973 - .

Donaldson, G. w"i Goerlng.. .'(sds}) 'Perspectives on outdoor education--
o Readungs Towa: Nilllam C. Brown Co. Publishers, 1977

Eysenck H.J. & Eysenck S. B G. Hanual of Eysenck personali;y inventoﬂx,
London University of London P Press, 1904, .

Fitts W.H. Manual Tennessee self concept scale ‘Nashville:
Counselor Recordnngs "and Tests, 1965." :

-

‘_Fitts, W.H, ¢ Hammer, W.T. The self concept‘end delinquency Research
T Monograph No l. Tennessee Nashv:lle ‘Mental Health Centre, |959

lFltzpatrick C.N. Phulosophy and goals for outdoor educatlon
Dnssertatlon abstraéts, l968 :

Fleming, G.A. An examination of the relationship between intents and
outcomes of a resndent outdoor education experience (Northern
I1tinois Unlversity, l973) Dissertation Abstracts lnternational
1973-74, 34, /. ,

,‘Fletcher, B. A""0utward‘bound'schools.lniareat Britain: A,follow up .f
~ study. Unuversuty of Bristol, l970'*

V-‘Gabrielson A M. B Holtzer, c, The role of outdoor education. New
- York The Center for Applned Research in Education, lnc. 1965, -

i Gibson N G., Address to Camrose Lutheran College outdoor education f
T '“vstudents. Spring, 1979 RHRR . : :
'Gibson, W, G,, Self leader and group in outdoor education'" Value

change throu h ‘management of curricula by objectives. . Unpublished
Eoctorali ssertation Universlty of Alberta, J§773

-~

| ?d. Gibson, w G & Larson D.v Camrose Lutheran College. Outdoor leadership

. course : lnformation booklet Camrose Lutheran College, 1979

lanson Wi 6., Larson,'D., Benson, L & Benson,vE Camrose Lutheran o
Collgge outdoor leadership: course. ‘Unpublished handout. or
Outdoor Leadership Course Eamrose Lutheran College, 1979

-

'°:Giliette JHA study of attitude chenges e a result of. outwerd

“bound mountain school ¢=60. in D.R. Hammerman, W.D. Strank § 'f iﬁ,ﬁfff;
‘M.D. Swaln {Comps.) Research.in outdoor education. Washington: - = -

"’.American Associatlon-?or Heaith ‘thslcaf_fducation and Recreation

L'Gless G.; Eveiuation of the effects of outward bound ln H L. Smlth
R. Gabriel, J. 'Schott, & W.L. Padia, Educational re'orts.. sureeu
of Educationnl Field Services Unlvers ty o.g. 11 75 '




) sy

Goodyear, S. The outward bound movement. tahper Journal, 35, 1

(October-Noveuber) 1968. b/ o
-Grant, R.J. An assessment of a juvenile wilderness coriection. program.

Unpublished Master's Thesis, Uﬁlversnty of Klberta, \1979.

Gravelle" L. An ethnographic account of a master coach. npubllshed
‘Doctoral Dissertation, University of Alberta, 1977.. o

Grubb, B. Camping is education. Journal of Health and‘Physlcal Educa-
tion, Hay. 1943 B S - ~
‘Hammerman,.D.R.» First rate teachers"needhfirsthand:experienCe. In
D.R. Hammerman & W.M. Hammerman (Eds.), Outdoor education: A’
- book of readings.. Mlnneapolis, Mlnnesota;’vBurgess*Fublishingu
“Co.,y ‘973 ' N o en ’

' Hammerman, D. .R. Research implicatlons for outdoor education. .Journal
Of Health, Physncal Education and Recreation, March 1964,

Hammerman D.R. & Hammerman W.M. (Eds ) Outdoor educatlon. ‘A [ERIN
book of readungs Hinneapolis, Minnesota: Burgess Publishing Lo
Co., 1973 _7 S P ¢ ' A

Hassel, J. Outiward bound mountain school .. scfiptfof‘a*3s mnnuieﬁtalk, :
Keremeos,_B €., 1969. A i . D :

/’Hawke D. AAproposal of methodology to be used in rpseareh relbting
' to/the first year of experience of a Beglnnln eacher of“art.
Unpublished,paper, University of Alberta, 19

) Heppel ‘R.E. Determining change a college student undergoes in selected f"
categories as a result of the school camping experience (Vayne
State Unlversity, l96h) ' Dissertation Abstracts International

196h 25 T T
‘7 . & . . . ‘;- Lo . ;f’ . . v‘i )
’Hoffman B School camping means real life learning. vThe”JOurnal%Of
the Natnonai Education Assoclatlon, l9k9 ‘H-‘_;- e

' Hoit L Identification of the conpetgncies needed by the classcoom
3 teacher in programs of ‘resident outdoor education (Doctoral

Dissertation, Ohio. University, 1973)... Dissertation Abstracts LT
lnternatlonal 1973-7h ‘2_/12a 762h ly-?uf J,- }, ) ._bﬂﬁ-faf-"‘ﬁ"‘

_/-,-\I o

Hopkins, K D. & Glass va. Basic: statlstics for.the behavioural
sciences.- Englewood Clit siﬁ_ew;Jersevw‘

a1 tealning on self-concept. N
nlversity, T976. 7

'Kaplan, R.. Some psychologlcal benefl.ts of an outdoor cha engei vprogram. _
Environment and Uehaviour,.g,} 1, M ch. l97‘o : RENE

;reh_t_isevﬂa_ii . ,}i__nc. ,j e




158

Kelley, E.C. Reasons for outdoor education ' in G.W. Donaldson &
0. Goering (Eds.), Perspectives on outdoor education--Readings.
lowa: William C. Brown, Co. Fublishers, 1972. ' '

"Kelly, F.J. Outward bound and delinguency: A ten-year experience. .
: ~ Paper presented at conference on Experientiai Education

',f\ Estes Park, Coiorado, 197h -

D

Keiiy, F. & ‘Baer, D. Jeness inventory and ‘self concept measures for
deiinquents before and after participation in outward bound,
ggychol ogical Reports, 25, 1969

:Kinch J. N A formalized theory of the seif concept.. in J.C. Manis

& B.N. Meitzer, Symbolic interaction: = A reader in social;psychoiggy,
‘ Boston Allyn anﬁ Bacon, Inc., B : ' ‘ ‘

ES

Knapp, C. Some chailengesfin outdoor education. In G.W. Donaldson
: & 0. Goering, Perspectives in outdoor education. Dubuque, lowa: -
William C. Brown Co., 1972, o . - :

\,Koepke S.M.” The effects of outward bound participation upon anxiety
" and self concept. Unpublished Master’s Thesis, Pen Pennsyivania
State University, 1973.

3

’Kreiger, V. Study on seif concept change in campers receives ACA's
research award Camping gggine, 1973, ks, 4. - .

- Lavelle, P & Kreyes, T. Test ‘results of a three week back- ackin
trip with emotlonaiiy Tsturbed ado escents. Unpublishe eld
project University of Calgory, 1 7 : Co

.h_Lewin K. Frontiers in group dynamics. Concept method and reailty
S i social science. Human Reiations, , 19h7 ’

:nncCall "G J Data quaiity controi in. partlcipant observation._'in
G.J. McCall § J.L. Simmons (Eds.), Issues in participant
observation: A test and reader. Addison-vesiey Pubilsﬁing Co.,
Massachusetts, 19 9 '

' AMedrick F U Outward bound an{ higher education.' Denver-- Coiorado
' Outward Bound Schooi 1978 ) s , e .

SRR o . -
";,Passmore J.‘ Outdoor education in Canada--1972 Toronto “Canadian
Education Association, f97§ : N : .

il

'~»ij‘Fayne J., Drummond A. U & Lunghi Changes in the’ seif concept of ;if}\*
.. . 'school..leavers. "who pafticipated in an Arctic egpedition._ British L:Ejm"S

Journai of Educetionai Psychoiogz, bo, 1970 |
| Pick D c. Coiiege and university outdoor education centres--Present , a0
- status and recommendations for the future.. Dissertation Abstracts
International 1972 _2/08A h]sk S _ .

Ve



n’71;Smlth J. w., Carson R. E., né@r’}s, H. B., Donaldson G H _Outdoor __!

159

Pickard, H.S. Outward bound. Todays Education 57, 1968.

Pullias, E.V. Better education for modern man:  Outdoor education-- -
A ray of llght. In G.W. ‘Donaldson & 0. Goering (Eds.), Perspectives
in outdoor’ edggatjon--kead ngs. Iowa Hillnam C. Brown, Co., '
Publishers, 1972, . :

: L / : '
Richards, G.E. Some ps chol“g}cal bases and aspects of outward bound.
_ Australian Capital Territory, Australian utWard‘iound School,‘1976.‘

i

Roberts, K. White, G.E. 6 Parker H.J. The character trainiﬁgiindustry.zf
Devon: Darrel and Charles (Holdings) Ltd’ 1974,

‘Robinson J P. & Shaver P.P. Measures of social psychologicai ‘ _
attutudes Mochigan Institute for Social Research, University

~ of Michigan, 1976, : : '
. e

Rosenberg, M. Society and the adolescent self image. Princeton:'
Princeton Universuty Press, l965 : - '

Rotter J.B. Generalized expectancnes for lnternal versus external'
control of reinforcement PSXChO glcal Honog¥§phs, 80 l966

Scheln, E.H., Schneir, I & Barker, C.H. Coercive Eersuaslon
New York: -W.W. Norton and Co CInc., Trgl :

'Schwartz M. S. & Schwartz -C.G. Problems in articipant observation e
In G.J. McCall & J.L. Simmons (Eds.), Issues in’ participant . -
observation: A text and reader Addison Vesley Publishing Co.. s
Massachusetts, 1969 R , o ' _ 3?9

‘,Scott,-H,A.;_Self- coachlanditeams':A theoretiCal and em'Irical’ ‘ _
; lication of the socia interactionist ers eCt:ve to teenage

P'Shaver K. G ; An |ntroduction to. attributuon processes.' ﬁassachusetts;-. o
winthrop P;bllshers, lnc., l§7$ta_; el

_and
research. Unpublished’Doctoral Dlsserta on, Un»yers_gy of
MicFigan 1962 U R ) PR ARe

_'Sherwood 3. Self’ identitx,and self actualization- A theory ar

Shibutani Tl. Reference groups as. perspectives. ln J C Manis 8 e
- B.N.- Meltzer Symbolic Interaction: - A reader in social psychoygnLl_T"
Boston. Allyn and Bacon,‘lnc.,v :i, ‘:_E‘>,_,‘ S @., , SR

e

';l Smith J. W, A decade of pro ress in outdoor educatlon. ln G N
Donaldson & 0. Goering ?

Readlngs.v Iowa : willlem C. Brcwn .o., ":s ers,

'»1,,1, education.{ Englewood cliffs' Prentlce~ﬂall lnc., 19;:

i

Eds.),_Perspectives on outdoor’ education--l"f';,iiﬁ



160
Smith, M. Attribution, achievement motivation and task difficult
in physical education. Victoria: Paper presented at the Third’

Annual B.C. Conference on' the Teaching of Physical Education
Unnversuty of Vlctoria, June, 1977.

-

Smith,_M.L., Gabriei, R., Schott, J., § Padra w.L. JEvaluation of the
effects of outward bound. Educational Reports.. University of
Colorado Bureau of Educational Field Services, 1975

Steel D.T. -The effects of physical skills and academic self concepts.
on general self concept and academic achievement in a summer cam
environment. Unpublished Doctorai Dissertation Michigan State.
University, 1969. : ’

4

Stremba, R.H. A study of the relationshlp between particnpation in
an outward bound program and changes in_self esteem and locus
of control (Doctoral Dissertation, lndiana University, 1977).
Dlssertatlon Abstracts International, l977 78, 3300 A.

Stryker .'<Symbolic interaction as an approach to family research.
In J.C. Manis & B.N. Meltzer, Symbolic lnteractlon A reader in -
socual psychology. Boston Allyn and Bacon, Inc , l967

Thompson, S.M.  Self, others and;group interaction in outdoor education
Unpublished Master s/i esus, Universnty of Alberta, l975 i

j"Thorvaldson, S.& Hatheson, M The Boulder Bay exggrlment. Unpublished :
g ' report. for- the Criminal Justice Planning and Research'Unit 1974,

Vlctorian Bushwalk:ng and Mountaincraft Trainnng Advisory Board Bush-‘
_ walknng_and Mountaincraft Leadership. “Clayton, - VIctoria.
: Department of Youth Sport and Recreatlon l978

'~'V|dich A 37 Participant observation and the collectlon and interpre-
B tation of ‘data...in C.J. McCall & J.L:. Simmons (Eds.), Issues

in participant observation A text and reader. .- Addison-wesley
s Publlshg Co., Massachusetts ‘T969 -

Halsh v. 6 Golms G The exploration of the outward bound process. i

Colorado Outward Bound School Pubiications, 1976 B

: Heiner M Developlng a rationale for outdoor education. ‘Dissertation
Abstracts lnternational 1965 h350 '1 L s

.\;A)

: Hetmore R Cs The lnfluence of outward bound school experience on S
. the self conce t of adolescent bo S+ Unpublished Doct F;l sser- .
tat on, Boston Univers ty, j972 S S

v'-wlllman, H C s Chun. R Y F Homeward bound an alternative to the

“institutionalization of adjudicated juvenile offenders,_ Federal7 i T

Probation September, ‘973’.~:'

VHolcott ‘M. F Anﬂethno“ra°
‘j: New York: 3.

“The. man in'the‘:rinclial's office~

R B



ES -

ENDIC

‘APP




.3

- ' 'I‘hanking you 1.‘n a.nticipa.tion. . e - [T

'Universityuxf Al‘be:nt& ;

a
~

s

L 5 TN
¥ . . e
e ~ e

.. APPENDIX ‘A_-" DR TR “'_'.’_"f |

DE:PAR‘I‘!W OF HOVEMENT EchAnoﬂ
,‘ummsm OF Ammm S

oy

" Student Questionnaire before and’ a.fter the camrose Lutheran Gollege L T
°0utdoorLeadersh1pProgram R ST L e

.

_— I would be gra.teful if you would comment on’ thé wordlng
cla.nty, and suitability of the questions and recommend. any -
altera.t'lons. ad.dj.tions, or: deletions you feel are. necessary

g ca.n be cmtacted a.t the address given below.

“a

o s (ke Coutts) Lo 0

I K. Coutts. AR B S
Départment of ngvement Education.;ﬁ_‘,”.

Phd?e s 432-4287

Submitted t0' RO
Dr H, A Scot‘t; .
Pro: essor. J. Jamcs
Dr._ C Padfteld




e m the upcoming outdooerperimce there uill be nny d.tﬁ‘emt

'peoplb participaung who have different peraon&utics and -varying

dbsrees of “experience. In order to gain some idea of your ‘attitudes
you are uked to ccmplcte the followina ‘questionnure




5. How do you think you vi11 be sble to co;pe wit.hd’.he wum
‘ endurance Aspecte of the course? © _ L

e N . -
‘ ) ) R el . FERER . . .

-

Y. __From what you ‘know about the Coursc. what (1 any) activity do
Cod »~fyou look formard to. nost° . o R ‘

-

7. ',From what, you Imow a'bout the Course, uhat (1f my) activity do
' f-you thi.nk you will have nost difficulty wl‘t%h" '

o .'tvins ﬁituation" LT T e T e T e T T




, ‘ 165 |
110.  What other outdoor experiences have you had? ' .
. s ' i e
Lpadershig | A - i R PR

t ”11 Do you think leadership can be dav.loped’ S
Are 1eade,rs born or mde" “ ' '

- i . 2y
: ” . &
P T - M
2 ' -
\ -
. - .
e . . . . D a
i ) : . . . .
- B B .; v B .

L 2 In your 0p1nion what aa:q the nost mportant chara,cteristics for
‘ ‘an qutdoor leader to ha.ve” -

L 4"1




%6 o

" 15. How would you define Outdoor Bducation? - ..

16 Hha:t ggtivitieg and mignoes.would you 1nc1m under the v

hea.d.tng of Qgtdoor Education"

1_}1"'71.7'-_fno ¥ou think the upcomingexperience WAL have any spiritual -
g effect on you" S T T T T T
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| sgx_nmr gunsnmmm .

: RE&DTHIS FIBS‘I‘: o o B
[ You haVe just ccmpleted agMoou: Leaderahip/ Educatim Cow:ae. :
Each of you will have your own unique- ‘experiences which will have: had

someeffec“tonyou.. ‘30 oder to galn some idea of i our’ opinions, - -

- experiences, and what you ‘1iked or disliked about t$e coursa. you A_a.re

requested to a.nswer tbe followzng questions : R




Wha was your respans? to thg outdonr uxpexion 3 'a wh!.ch LnVolvsd
e.g’.. ‘orle




8. Did you ha.ve any nroblems 1n ‘a.da.ptins to a sroup HVLng aituuon
con -on the caurse° DA R ' '

o

» b) vlha.t eﬁ‘ect diq the outdoor':mvironment hawe
o 11v1ng"‘ ‘




particular atiributes vhich







R APPENDIX D -

=

msmucnons Fonm s scm o

_ ‘I‘his 13 a questionnaire to find out the wa.y 1n which certa.in
T f'1mportant evente in our society a:ffect different peoplen Each item
o _.consists of a pa.ir of alternatives 1et'bered a ow: b. Please select ‘
' o i the one.. sta.tement of eech pa.‘l.r (and _o_glx one) which you mo:r:e stronsly

~j,'*be11gve to, 'be the’ ceee a.s fa.r es you 're concerned 'Bé sure to eelect
S ,_"the one you a.ctually ngve to be ‘more true J:a.ther than the éne you
' 'fthink you should choose, or the one you would like to be true. This

,-:215 a measure of personal belief: ' obviously :bhere a.re no right or

. ---wronsa.nswe::s., s T o v

) "»Your a.nswers to ‘t-he items on thie inventory ere to be

- recorded on’ a. sepa:r:ate ansuer sheet which 15 loosely 1neerted 1n the L
booklet..- REMOVE THIS ANSWER SHEET NG:I P.:int your name and a.ny s o
. other information requested by the exalner on the answer ‘sheet; then . = -
RS .“:Z.finis‘h read.ine these airections- Do not open the booklet until you "

e ‘ﬁ-'_:'a.re told. to do so" LT




7 Children get 1nto trou'ble 'because their

: pccevent them. o

[

."' .

L.,

them too much. _-,

parents a.re too ea.sy uith them. ~ . _

- uany of the unba.ppy things 1n people s 11V'es a:.'e partly
due to “bad. luck. .

::eimake-. .

People 8 miafor&unes result from 'bhe nista.kes »

L

~One " of the major rea.sons why we have Wars 18 beca.use people o
- don' 1 take: enough interest in politics- o -

There will always be wa.rs. no ma.tter horw hard people try to

In the long run people get ?;he respect they deaerve 1n _.;... w L

T this world.

Unfortuna.tely, a.n 1nd1vidua.1 s worth often passea T
unrecognized no: matter how hard he tries. R '

€L

'I'he :Ldea tha‘b 'bea.che s a::e unfad.r to stud.e,uts 13 nonsense-‘ '

* Most_ students don't zealize the extent to ‘Which theﬁe gra.des
are 1nf1uenced by accidental happenings. R fot

'\-): "itm‘it the risht brea.ks one ca.nnot be a.n effective 1ea.der. fi RS

Ca.pable ‘people who' i‘all "o become. 1eaders ha.Ve not taken-fﬁ '
= adva.ntage of "their *opportunities. -; LE




N
-

ol 10. 2 In the case of the well prepa.red‘student there is rarely': N

R T o Af evexr: such a th:\.ng as an unfa.:lr teat.‘ o e
'buany tines. exam questions tend to be 80 unrela.ted to P

S . ‘olirss work thet studylig is, éea.uy usaless.‘l-v' -
113 ,'Bacomine a success'--is' a mé,t'ber of ha:nl Work. 1uck ha.s R
B Ui ldttle or nothing: to-do with it. =

G fﬂ'-b.,-'ij'.acettins % good job- depends ma.inly on beins 1n the rlsht -
S R ‘,.___,__fp{a'ce at the right time. ST

'._'"I'he average citizen /éza.n ha.ve an 1nﬂuence in government C
) "ThisA ocrld 18 zun. 'by the i‘ew people in powez, a.nd there is
| omot much the 'little guy can’ do a.bout Lo -

21300 e AHhen I ma.ke plans. I a.m a.lmost certain that I ca.n make
RN ‘_b_‘_.them uork. £

. b, It is mot a.lways Hise to plan too’ fa:: a.hea.d ‘becauae ma.mr R

i J--:thinga turn out to be a matter of good or. bad fortune S

s

iLl-:;,.‘ffi“ :'av,_._,j.v?_'There are. certain people who a.z‘e Just no good ‘ s
b -_‘There 1s some' ”ood ;\.n every’body L o '_ 




. . A ‘, . ‘ l), B ’r/‘ ‘l .‘

-

20, . If 1s'hard fo know whethet Gf mot a person really likes you. |
S - T . How many ci‘riends you ha.ve depend.s upon how nice a. person i
R ‘-‘you are..,_‘-.« R L R :
“21." %a. In the long Tun the bad things tha.t ha.ppen to usare | .
R balanced by the . good ones. R
S T _Most. misfortunes are the result of°la.ck of a’bili'l;y. SR
T ,.1gnora.nce. la.ziness. o= a.ll three. S e

o

B Withw enoush effort we can wipe out political cmupuon.-‘-“‘

B i“\I‘k A8 diﬁ‘icult for people “to- have much control over the» '
__n&_things politicians do in off;Lce., :

-.'j;»f:jf'23.~ ' ..va.'; ,iSometimes I cam)b understand hou tea.chers a::.'rive a.t the
DULIPR ';gra,des they giVe. '

.7 b, There is a dirsct connection between how ha:r:d I study a.nd !
S -'t.-thegra.deslset-. : ¢ : © L

- . . s . : : ~ A "
TS K

e : 2& a A g‘ood 1ea.der expects people to d.ecide for themselves uha.t
Pt _»they should. do- - PR f
C By A gaod leader ma.kea 11: clea:r: to evarybody wha.t their :}obs TR
el e T e _are e . AR 1
St 25 aHa.ny times I feel that I ha,ve. little &nﬂuenee over the
R _:_"thinés— that: ha.p]gen to me._, I

. It 1§ ‘inpossible for me to belleve that cha.nce or luck play
al '. i a.nt role 1n nw life. : L







'PREVIOUSLY COPYRIGHTED MATERIAL, N o
IN APPENDIX E, LEAVES 177 TO 183, . .
NOT MICROFILMED.

TENNESSEE SELF-CONCEPT TEST “ :
C ) ST T ~ e
‘BY WILLIAM H. FITTS,1964.

NASHVILLE, TENNESSEE. COUNSELOR RECORDINGS AND TESTS,.1965. -



i
Score
‘Total Positive

.
tdentity

. | é

APPENDIX F

MEANS FOR

TENNESSEE SELF-CONCEPT SCALE

e

Self Sa;is?ﬁ%tion" .

Béﬁ9kior . (.J .

Physical Self . .

Moral-Ethical Self
Personal Self
Family Self

Social Self

¢\

Mean

345,
127.
103
115.
.78

71

70.
64.
. 70.
68.

184
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APPENDIX G ’ " =
TABLE 34
ANOVA Sﬁmmarz{bata for TSCS Total Self Cbacept Scores ¢

Five Groups

!

" Source , df ‘ M.S. ° F-Ratio Probagility
-~ A (Group)- , L, 31 1357.6 ~577 .68 y
© B (Time) 1, 36 2109.4 13.93%  .000%
AB (Interaction) 4,31 2456 1622 . 193
e N P
*P < .05

,  TABLE 35

ANOVA Summary Data for Self Criticism Subscales

Qf Self Concept Scores - Five Groups

source df ’nn.s.' F-Ratio  Probability
A (Group) © ok, 3] 32.571 432 784
B (Time) St 1,36 . 838 089 767
AB (Interaction) L, 31 13.319 1.411 ; .253 A
e

x N . i
by : ' \'
'
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TABLE .36

. I -
ANOVA Summary Data for ldentity Subscale of Self Concept Scores

°

Five Group§

{?“"SOurce df . M.S. F-Ratio Probability
"% A (Group) oy, 3 170.64 931 458
B (Time) 1,36 145,86 4.628° . .039%
AB (Interaction) 4, 31 29.37 .932 ©.458
P < /;005 | _ ) A ¥ :
\ | .+ TABLE 37 - )
ANOVA Summary Data for Self Satisfaction Supscale
. of Self Copcépt Scores -.Ffve Groubs
Source ~df ©  M.S*®  F-Ratio Probability
g = Lol ) - - .
A (Growps) © - b, 31 ° 159.19  .352 840
8 (Time) - 1, 36 382.11 9.055 .005%
Aﬁ'(lnteraétion) L, 31 . 30.62 . .726 1) | b

P < .05
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TABLE 38 B
. .
- ANOVA Summary Dat;>for Behaviour Subscale of Self Concept Scores
Five Groups
, . ne ,
Source df  M.S.  F-Ratio Probability
" A (Group) b, 31 165.58  0.491 - .7k
B (Time) 1, 36 204.15 4.708 ©.037%
AB (Interaction) "4, 31 42,70 .985 - .h30
*P < .05 » ‘ ' i : . e

o : H

TABLE 39
ANOVA Summary Data for Physiéal Subscale of Self Concept Scores

- Five Groups

Source -~ df ' MiS. . F-Ratio’ Probability
A (Group) -~ Wb, 31 62.29 . 628 T
. B (Time) .'. 1,36 207.18 " 16.214 - .000*.
AB (Interaction)) 4,31 1035  -.810  .528

 i o ;:!rf — "‘;./";\.
*p < ',-'95  v R , | <,_,) )
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e -ia- a _-,f TABLE b~

| S g

‘ ANOVA Summary Data for Mora1 Ethncal Subscale -

o : of Self: Concept ?59f€§\-'F|ve Groups i

.

© Source - - df . sl

F-Ratio

Probability .

e

A (GrOUp) ‘ fﬁ;k}]
B (Time). S0, 36

AB (Interaction)- ' 4 31

73.08
“45.33
27.99

421 g,'fzsz f

Cbiok7 -033*

3;055, o 031* B

%P < .05

A

s B © TABLE 41

ANOVA Summary Data for PerSOnal Subscale of Self Concept Scores

s
ol .
r »

Five Groups

Source 4R My

;F-Ratio

Probability

- A (Group) 4,3
B . (Time)

AB" (Interaction) L, 3

109.52
1, 36 - 101.70
14,82

1069 - .388

1347 Lo0u

1916 32

*Pi< .05
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_ TABLE W2 %

ANOVA Summary Data<for Family Subscale of Self Conéépt Scores..

o &?\\ ‘ |   FYve Groups

a_

L4

" source  df  MS. .- F-Ratio~ Probability .

4

A {Group) "ﬂ;’v'f o by, 31 72.563 . | ;653}' ',Li .663.
B (Time) - .. 1,36 ~27.291  3.900 .057
AB (Intéractibn)v” 4, 3 ,vP3£h22.b: ].918’ L ;132 ) ?\

s

- s R ';f \ T
R 'f”/;:zangE'$5.f ~ ‘ .
: ; fﬁOVA,S:mma;yfngta'fp §OCf§l>Sups¢ale of Self‘Conce;} Scores

s T
Five Groups .

Source S df ., M.S. F-hatio“.P(obability

A (Growp) - 4,31 6Ll .58 . .673
B (Time) 1, 3 - 88.770  h.470  .0k2%
AB (Interaction) ~ &, 31 17.410 .877 489

*P < ;05~,1 S E ‘ , N \\&

S
W

N

w2
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TABLE b4 - o v T

ANOVA §ummary Data for Rotter lnternaJ-ExietnﬁltLocus of -Control’

Scores - Five Groups .

Source o df M.S.  F-Ratio - Probability .

S

X

A (Group) 4,31 3330 T2190 0 32 L
B (Time) .. 1,36 12,455 2,398 o

&

. A8 (Interaction) b, 31 2.483. % 42 L75S

i

r~
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‘7n11vidua1-ﬁsseﬁsm3nt rm-m~ o heme iy
Ddte
Directions: Rate yourself for eich of the following ¢ki11¢ areas using a 1 to 5

scale where the scalé mazns tho follewing: , .

Rjtingszyfl. Youhavé no expericnce of any kind with this skill area nor do you
' , ] have any clues from pastrreading'experiences of how to proceed.

. 2. You have hq personal experience in this ki1l area but you have
- read about it and have scme idéa of what to expect. :

3. You have had stme exposure to this skiil area and feel you knov
‘encugh of the:fundamentdls to be able te <arry through, especially
1f others were around doing the same thing with whom you could:

, chack yourself. . ‘ o . ,
- 4. You fe2] confident enough about your skill level in this area that

- you Teel you could carry out a reasonable job with it on your own
or in 2 small group situation without further instruction.

5. You would feel competent and corifident enough ia this.skill area
to teach others the fundamertalscef the skill . ’

1

information 15 essential to the lezdershyp.team -of this course as it is one
2 -M2ans by which we get, the necessary feeddeck frem/zbout you that enables
First, to tailor the ccurse to Tit your'needs, and szcend, to have information
is erea when we form the smail group structure. e
C L ~ ‘. - . o o
. This infermation is not used for grading’ purposes in this course. We want honost,
" ,straigat forward information -- no false modasty nor intiated ratings designed.
to imniess -- because this enables us to decal mors erYiEctivoiv with the skitls
w2 sreczat and to know more efYectively where yvou are el frem as you begin
this ¢curce. . : v

R R E R EE R R E TN L E R R Y,

, _ _ _ - o , Ratings ‘
Skiils ) SRR v o1 P2 1378 5 L :
“a . ' o . . . - . 4
1.. Controiling bedy climate in an ouideor setiing . I }
2. ‘Your mzatal veastions when under prhysica] stress ,° |. .
3. lasic Canoe Pacdie Scrokas 3. frem Bow _ M -
. b. .in the Stern : />'
. — .
4. thite Pacqie Stroke: a. from Bow , ‘ /
‘ r b. in the Stern ‘ ‘ N <
T . . L. E R i SN\
5. CZenoe/Pareon Rescue Methanios on. 2 civer ) :

, L SR
6. Organizing, packing ard storing goar for a.
canoe trip ' '

o Cap—

7. How to ¢ross ;59ers safely when on foot

. . wxtte st e - 1 e | oo O



‘1.
12.
13.

14,7

15.

16.

17.

18.

19.
20.
21.
22.
23.
24.
25.
2.
27,
28.
- 29.
30.
3.
| 32.
33.
34.

35,

Orienteering Ability and Skills-

How to walk safely on steep slopes, rock, snow, ice, : '
* timber ‘ 193

Finding your way thr8ugh an unknown area

Ability to use a topographical map to locate
yourself and find your way around

Abi]ity'to use a compass to find your way around : 4

‘Level of, First Aid competence

Experience in aCtident/crisfs situations
Judqment of risk in dangerous s1tuat1ons

Ability to recogn1ze food p]ants and po1sonous p]ants

o

Recogn1t10n and dealing with animals in the bush .
. 4 @]
Recognizing and dealing with problem insects and
other small animals in the bush

Ability to make/light a fire under any conditions fodgi

Select1ng, packing and organ1z1ng equipment for back-

packing )
Menu planning, purchasing and pack1ng for outdoor . " .
activities -
Selection, ma1nta1nence and 1eaV1ng camps1te when in B

. the bUSh s . ) : i
Campfire cook1ng ' : :

Mgk]ng a shelter when w1thout a tent

| Basic knots (5)

The elements of survival

Campfire skills:* singing to storiee,utb skits | o
Oqtdoor Arts and Crafts skills =~ @
Nature appreciation eessions
Accurate1y{deSCriping.pednfe's behavior
Being able to~do Perception Checks
Accurately describing fee]ings'

Being able to paraphrase - é,r

Déhonstratxng legAEieh1p skxl]s in any group sett1ng i T .

,Demonstratlng 1eader§h1p ski1lsfjn bush conditions

[ . |
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APPENDIX |
l-ndfvidual-A_slsessment Form Results
37 ltems e ; Nx17 HMale n R 7 .
Total Possible Score High = 185 ' " Female n =10
' ' Low = 37 ' '
s . i .8
A aS&c D Leazer‘ . F
, . . Group Assessment Difference
Name Age Sex Group Pre Post Gain. ' Ga[?l Post B-E
ST6 50 M1 a5k 161 <10 . 56 . s
SHOU31 F 1 118 13k 16 £c . 180 132 2.
DN 18 M | 102 136‘. 34 3{-:4‘35 125 o
L6 22 F _1 84 158 74 © 139 19
s 19 Fol - 74 120 .46 ‘ e 6 e
N 18 M 2 156 161 5~ . el 0 e
kv 21 F 2 12_3‘ 155 032 EC =.95, 127 28«
B - 30 M 2 | 9% 120 24 X = 23.7 124 -4
oM 18, F 2 98 i32 34 o IE R
P 19 F 3 22 a6 2 BT 5
M 22 F 3 '86»4111,« 25 gc =179 112 SR
ML 19 M3 66 139 73 XK= 39.7 n'vhk' 25
s 19 F 3 N7 sk 37 - B 2h o 30
P99 F & s o3 om0 - e 1
MRO18 M 4 b sk 30 EC=139 137 17
EJ 26 - M 4 94 1kl 47 "X = 34,7112 29"
WP 19 F oy 0111‘6 \ ih7 B 'mj 6 5
Age X =22.8 EA = 1826 £B = 2399 ;b = 5.19 ( EE = 2190 |

X= 1078 K= 1411 X= 348" X = 128.8
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. APPENDIX J . -

Personal Log

The personal log of the trlp will help you become more aware

of interactions takang place |nvolv1ng the envuronmentd program

elements, the group and you. At the end of ‘the course you will be

asked to meet with the course instructor to discuss the experiences ,
based on your log. Your log should be kept every day, bé treated as
your. own private property and is not to be-sharedﬁ

Each day you will fill out two pages for the day. The one on

the left should involve the env1ronment, prograq elements: and the

group; the one on th rught your own response and feellngs A sample .

of sngEture is as follc

Page 1 Page 2

Date: June 3/197V - 10:00 p.m. - . - ‘ B oL

Envnronment - Cold/foggy 32° - 60° Self . T
. Started with rain ended sunshine T. Exterhal - Made my first fire

2. Stéep mountainous country on the - today without paper. Even
south- eastern slope of Brazeau . started fire in the rain with
Range. - , - flnnt and steel

3. Kept- 9b ridges for travel. : .
2. lnternal -,Felt better today,

Curriculum Elements : : my blisters are beginning . to

1. How to pack - Jim, Brian  ° .+ +heal. Had a great feeling of
2. Maggahd compass work. - Ron ‘ accomplishment over the fire -
‘3. Plants edible - Janet - : - building. My group felt good °

that | could do it .and | guess":

Grou ;oﬁung : . . that makes me feel good. .
géﬁternaT - our group was the first - The sunset was unbelievably -

n the trail thlS morning. Everyone beautiful tonight--think | am

did their job, even Joe for the - “beginning to understand this
first time today. - one-with-nature bit.
_ o . = Felt like hitting Jim over
b. Intérnal - Ne are sttll havnng > the head with the frying pan
problems learning to arrive at - when he accidentally kicked
a consensus for action. * Everyone dirt on the eggs.+ He doesn't
thiinks their's is the only way . pay attention to where he puts'

to do thlngs. » , ' hls big feet.

PR



