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Abstract

The study examined the importance of gender, ethnic identity and ethnic
salience for two case studies of youths’ identitication of major soccer motives. One case
consisted of six boys and the other seven girls, ages 13 to 14 years, registered on two.
Parks and Recreation Department sponsored, recreational indoor soccer teams. The
two gender segregated teams were selectively chosen from the District's eight (five
boys' and three girls) similar type teams. Gender and ethnic identity were the criteria
utilized to select the teams. The attribute of gender was examined befaween the two cases
and the attributes of ethnic identity and etinic salience were examined within the two
cases. The goal of the study was to gather preliminary qualitative data on a small
sample of sport participants which could serve as a basis for a more objective and
systematic study.

The research site was a middle class, mixed ethnic, Alberta community with a
population of approximately 75,000 people. The indoor soccer program was scheduled
between the dates of October 1991 and March 1992, It consisted of one regularly
scheduled game and practice per weck.

The methodological techniques included field observations (youths' soccer
games and practices), personal interviews (youths, parents and coaches) and document
collection. These tools were triangulated, whenever possible, to attain the most
comprehensive understanding  of the youths’ soccer motives.  The results were
discussed and interpreted in light of an elaborated version of Alderman’s (1978)
Athlete-By-Situation Interaction Model of Motivation.

The findings supported the need for more extensive rescarch in two of the three
areas of investigation. First, gender differences were found among the “Canadian”
youths” identification of major soccer motives. For example, while major soccer joining
motives cited by the boys included influenced by father and to learn and/or improce skills,
the girls included fo be with friends and/or meet new people and fo improve body image.

Similarly, while major soccer engagement-cnjoyment motives cited by the boys
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included winning and to learn andfor improve skills, the girls included to improve body
imege. Furthermore, while major soccer engagement-dislike motives cited by the boys
included wnqualified officials, the giris included gender inequalities in the program’s basic
structui e andjor organization. Lastly, while major soccer disengagement motives cited by
the beeys included teams unbalanced in strength, the girls included did not get along with
feanimates.

Second, the results revealed ethnic differences among the boys' identification of
major soccer matives.  For example, while major soccer joining and engagement-
enjoyment motives cited by the “German-Canadian” and “Dutch-Canadian” boys
included it is a fanuly tradition and to perfect the sport, the “Canadian” boys included
influenced by father, to refine soccer skills and it gives me semething to do, and the
"Portuguese-Canadian” boy cited influenced by fathier and to perfect the sport. Similarly,
while major soccer engagement-dislike motives cited by the “German-Canadian”,
“Dutch-Canadian” and “Portuguese-Canadian” boys included inadequate  practice
conditions, the “Canadian” boys included teams unbalanced in strength, a too competitive
coach, insensitive parents and unqualified officials. Lastly, the major soccer disengagement
motives varied between the ethnic subgroups in that while the “German-Canadian”,
“Dutch-Canadian” and “Portuguese-Cana-ian” boys stated nothing would make them
quit, the “Canadian” boys included tearn  unbalanced in strength and a too competitive
coach.

Third, the results revealed that a low or moderate ethnic salience score did not
appear to influence the “Canadian” youths’ identification of major soccer motives.
However, further research is necessary because the research design prevented the

results from being investigated in an in-depth manner.
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CHAPTER 1

Introduction

The Introduction consists of six sections. Section 1 presents background information on
the research topic. Section II continues by outlining the specitic objectives of the study.
Next, Sections III and 1V, respectively, present an overview of the contents of the thests
and provide conceptual definitions for key terms. Section V outlines of the parameters

of the investigation. Lastly, Section VI discusses the limitations of the study.

Section I - Background Information

Evidence indicates that aithough there has been an increased number ot vouths
participating in organized recreation sport programs (ORSPs), there has also been an
equally high drop-out rate (Orlick & Botterill, 1975, Pooley, 1981 Sapp &
Haubenstricker, 1978; Sefton & Fry, 1981). For example, data averaged from North
American samples reveal attrition rates approximating 28%. In an extensive state-
sponsored study of youth sport participants in Michigan, Sapp and Haubenstricker
(1978) discovered that 35% of the youths planned to terminate their involvement before
the start of the next season. Similarly, Pooley’s study (1981) of male soccer participants
in an eastern Canadian city revealed that 22% of the youths had dropped out over the
course of the season. Lastly, Sefton and Fry (1981) found a 35% disengagement rate for
a group of young western Canadian swimmers.

Furthermore, there is evidence to suggest that this attrition rate may be on the
rise. Fry and colleagues (1981), in a study of 200 youth hockey participants from
Saskatoon found that the attrition rate increased from 27% to 35% over a six year time
period.

At first glance, this attrition rate dces not appear alarmingly high, for an
independent review of the literature suggests that approximately 187% of such
participants withdraw due to conflicts of interests (to merely experience different
achievement domains), and that only 107% drop out as a result of not being satisfied

with the programs. However, from a socio-psychological perspective this latter 10%



represents a major source of disquictude. This concern stems from evidence that
suggests that being involved with and satisfied by sports can contribute to one's quality
of life (Gould, 1982; Kenyon, 1988; Levy, 1952; McDonald & Hutchinson, 1987; Railow,
1982). Especially considering the fact that in 1992 over 15 million North American
youth participated in ORSPs (Howard, 1992), this small but significant number represents
a considerable segment of the population that did not reap the potential benefits from
these sport programs.

Furthermore, while the literature suggests that youths’ primary motives for
dropping out of ORSPs include "to experience different achievement domains”,
rescarchers have not investigated why these conflicts of interest exist. There is no
empirical evidence to indicate whether these youth turned to the other sport activities
because they found them more appealing or whether the particular sport program
simply did not meet their interests. Further investigation is warranted to answer this
critical question. It may be that more youth are dropping out of ORSPs, as a result of
not being satisfied with them, than the statistics indicate.

It was the concern over youth sport participation and attrition that first
prompted sport psychologists, in the early 1960s, to identify youths' sport motives.
Since this time, a review of the literature reveals that, in North America, 24 of such
studies have been conducted. The framework most frequently utilized by these
rescarchers to understand motivated behavior has been the Athlete-By-Situation

Interaction Model of Motivation (ABSIMM) (Alderman, 1978) (Figure 1).



Athlete-By-Situation Interaction Model of Motivation
(Alderman, 1978)
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The ABSIMM suggests that to design ORSPs that cater to the interests of the
vouth population their motives for sport participation and attrition must be identified.

Motivated behavior results from the continuous interaction of both athlete



(psychological, physical, and situational) and sport program environmental factors
(program emphasis on competition, affiliation, skill development, etc.). Youths engage
and maintain their participation in sport programs when their motives are fulfilled by
their athletic environment. Conversely, youth become disinterested and drop out of
sports when their motives are not fulfilled by their athletic environment. For example,
if a youth's primary objective for participating in a sport program is to be with friends
and/or to meet new people and sport organizers provide for this, then the youth's
motivation will be enhanced. Conversely, if the sport organizers solely emphasize skill
development and /or competition, the youth's motivation will decline.

With the extensive research, conducted over the last thirty years, that has
focused on identifying youths' sport motives, the obvious question that arises is: “Why
are a significant mumber of youth not satisfied with North American based sport programs?”
For example, the sport motivation literature suggests that youth engage and maintain
their participation in sport programs to have fun, to experience excitement, to achieve
success, to improve skills, to stay in shape, and to make new friends (Alderman, 1978;
Alderman & Wood, 1976; Fry, McClements & Sefton, 1981; Gill, Gross & Huddleton,
1985; Gould, Feltz & Weiss, 1985; Griffin, 1978; Petlichkoff, 1982; Skubic, 1956; Wankel
& DPabich, 1982). Similarly, the sport attrition literature suggests that youth become
disinterested and drop out of sports for reasons associated with conflicts of interest, lack
of success, competitive stress, instructor/coach, injury, and lack of fun (Burton &
Martens, 1986; Fry et al., 1981; Gould et al., 1982; Orlick, 1973, 1974; Orlick & Botterill,
1975; McPherson et al., 1980; Petlichkoff, 1982; Pooley, 1981; Sapp & Haubenstricker,
1978; Scfton & Fry, 1981). A closer review of the sport motivation literature suggests
why this conflict may exist. It was hypothesized that the inability of North American
sport organizers to effectively structure ORSPs may be partly attributed to three
inherent weaknesses in the sport motivation research: (1) the lack of understanding
concerning gender differences; {2) the non inclusion of ethnic identity as a significant
variable of investigation, and; (3) the failure to incorporate ethnic salience as an

important unit of analysis.



Section II - Specific Objectives of the Study

The purpose of this study was exploratory. The goal was to examine these three
hypothesized limitations of the sport motivation research, within two case studies ot
young soccer participants, to determine if a more objective and systematic study is
indicated.

The study’s first objective was to examine the importance of gender tor vouths’
identification of soccer motives. At present, the sport motivation rescarch is plagued
with inconsistencies with respect to the influence of gender on vouths' sport motives.
This problem may be attributed to the gender-biased nature of sport motivation
literature. Of the 24 studies reviewed, only five focused on female samples or examined
gender differences in mixed samples (Gill, Gross & Huddleton, 1985; Gould, Feltz &
Weiss, 1985; Petlichkoff, 1982; Sapp & Haubenstricker, 1978; Wankel, 1983). The tact
that gender differences are evident in the spori motivation rescarch should make
gender a significant variable of investigation. To the extent that there are differences,
and motivation researchers identify them, the theoretical and practical benefits are
innumerable.

To review this comparative literature, one of the carliest studies to examine
gender differences among youths' participation motives was conducted by Sapp and
Haubenstricker (1978). Their investigation of 1,050 youths, involved in a variety of
sports, revealed that the genders differed in respect to the participation motive
affiliation. Fifty-five percent of the males, as opposed to 50% of the females, participated
because their friends did, while 44% of the females, as opposed to 33% of the males,
became involved to make new friends. Similarly, Petlichkoff's study (1982) of 270 athletes
from a diversity of sports showed that while males consistently placed more emphasis
on the motives success, stressfarousal, aggression, power and independence, females tended
to focus more on the motive of affiliation. Furthermore, Gill, Gross & Huddleton, (1985),
in their study of 1,138 youths involved in a medley of sports, found that maies rated
achicvement/status more highly than did females. Lastly, Gould, Feltz and Weiss’ study
(1985), of 365 swimmers, revealed that females rated fitness, friendship, something to do,

and fun more highly than did males.



Most of the gender differences in these studies were explained in the context of
Socialization Theory (Sewell, 1963). This theory is considered to be the process whereby
individuals learn to play the various roles necessary for effective participation in
society.  According to Sewell, the process involves the acquisition of knowledge, skills
and dispositions which enables a person to perform in accordance with the expectations
of others as she or he moves from position to position in the social order throughout
one’s life cycle. Thus, the process encompasses the learning of feelings as well as skills
and cognitive sets. Therefore, from the perspective of studying sport it is defined as the
process by which individuals develop their sport behaviors and dispositions. Sport
participation is viewed as a sport role and individuals are examined in terms of the
means by which they acquire the skills necessary for role enactment.

Since the socialization process involves notions of expected behaviors, it follows
that there are “appropriate” and “inappropriate” behaviors, and that there are norms
and sanctions which direct individuals among various dimensions of behaviors.
Consequently, one of the most important aspects of the socialization process is the
development of sex-roles and the notion of sex-typed behaviors, which typically elicit
different rewards for one sex than for another, whereby the consequences vary
according to the sex of the performer. Viewed in this context such behaviors would be
the result of social learning, whereby individuals acquire appropriate sex-role behaviors
through the processes of discrimination, generalization and observation.

The study’s second objective was to examine the importance of ethnic identity
for youths' identification of soccer motives. Most of the sport motivation research to
date is rooted in a white, middle class perspective that ignores ethnic perspectives. For
example, of the 24 sport motivation studies reviewed, not one considered ethnicity a
significant variable of invcstigation.] However, established cross-cultural literature

from the social and behavioral sciences indicates that an ethnic perspective is crucial to

Iplease note that Alderman (1978) and Harris (1984) examined racial not cthnic
differences among yvouths' sport motives. As noted in the conceptual definitions {see
p. 9), race and cthnicity are distinct theoretical concepts (Barth 1969; Mackie &
Brinkerott, 1988; Thomas, 1986).



our understanding of social phenomenon. Consequently, it is this author’s beliet that
the sport motivation research might be limited as a result of this cthnic component
being ignored.

First, motivation researchers should be concerned with the study ot cross-
cultural variation in sport motives because ORSP involvement in North America is not
exclusive to the white mainstream. There are innumerable members of diverse ethnie
groups within all types of ORSPs (Allison & Duda, 1980; Cheek, Field & Burdge, 1976;
Kew. 1981; Murphy & Howard, 1977; Washburn, 1978).

Second, the fact that evidence from the socio-psychological and sport science
literature has reveeled that cu'ture influences perception and affective responses should
make the study of ethnic differences particularly important.  Social-psychological
literature, for example, has revealed ethnic group variations in orientations towards
time and space (Hall, 1966; 1977), general life values (Isonio & Garza, 1987; Kluckholn &
Strodtbeck, 1961), competition and cooperation (Allison, 1980; 1981; 1982b; Hutchinson,
1987; Kagan & Ender, 1975; Madsen, 1967; Madsen & Shapira, 1970; Nelson & Kagan,
1972), success and failure (Allison, 1981; Coleman, 1961; Duda, 1980; 1985; 1986a; 1986b;
Eitzen, 1978; Fryans et al., 1983; Maehr & Nicholls, 1980) and a variety of other social-
psychological processes.

Furthermore, sport assimilation literature has revealed ethnic differences in the
nature and/or meaning of specific recreational and leisure activities (Allison, 19820;
1982b; 1988; Allison & Levschen, 1979; Blanchard, 1977; Cochran, 1976; Dragon, 1986;
Dragon & Ham, 1986; Farrer, 1976; Tindall, Allison & Levschen, 1979; Wyatt, 1976).
Tindall, Allison & Levschen (1979) and Blanchard (1974) described ways in which the
Ute and Navajo Indians, respectively, change the recreational forms of basketball.
Cochran (1976) and Wyatt (1976) discussed the ways in which Afro-Americans play the
game of pick-up basketball differently than Anglo-Americans. Farrer (1976) recounted
how the game of tag was played differently by Anglo and Mescalero Apache children.
These studies revealed that while the basic forms of the activities remained the same,
their content were changed in ways consistent with the patterns and structures of the

particular ethnic groups' cultural system. And, although several studies have



suggested that minority groups which have prolonged contact with a larger dominant
culture will eventually lose their forms of ethnic expression, current anthropological
rescarch refutes this claim (Barth, 1969; Eidheim, 1969). Very specific forms of
expression have been found to remain in tact despite continued contact. In essence
then, despite the finding that sport assimilation research reveals that these behavior
patterns are the result of ethno-specific sport motives, motivation researchers have
failed to recognize the importance of diagnosing the motives of specific ethnic groups.
Finally, because evidence indicates that beliefs, values, and norms also vary
within ethnic groups as a result of the degree of importance individuals attach to their
ethnic identities, it is reasonable to argue that ethnic identity cannot be studied in
isolation from cthnic salience. Numerous studies from the social and behavioral
sciences have revealed the necessity of examining ethnic salience in conjunction with
ethnic identity: participation in cultural activity (Aguilar, 1990), role of education and
government (Edwards & Doucelle, 1987), knowledge of multicultural policies (Edwards
& Chisholm, 1987; Edwards & Doucelle, 1987), significance and function of language
(Edwards, 1985; Edwards & Chisholm, 1987; Edwards & Doucelle, 1987), importance
and role of religion (Edwards & Doucelle, 1987; Mackie & Brinkeroff, 1988), sense of
groupness (Edwards & Doucelle, 1987), and significance of within group marriages
(Edwards & Doucelle, 1987). Thus, the third objective of this study was to examine

ethnic salience in conjunction with ethnic identity.

Section 11 - Thesis Overview

The purpose of this exploratory study was to examine the importance of gender,
cthnic identity and ethnic salience for two case studies of youths’ identification of major
soccer motives. It was believed that by triangulating the methodological techniques of
interviews (youths, parents and coaches), document collection (soccer rule and
regulation handbooks, attendance records, etc.) and field observations (youths soccer
games and practices) that the youths' soccer motives would most clearly be displayed

and understood.



The thesis is presented in five chapters. Chapter 2, which follows the
Introduction, provides a comprehensive review of the literature pertaining to specitic
topics considered in the study. Chapter 3 presents the methodological approach and
research design. Chapter 4 outlines the findings and discusses and interprets the
results pertaining to the three research questions. Lastly, Chapter 5 presents the
conclusions and provides recommendations for soccer programming and future

research.

Section IV - Conceptual Definitions

The following section provides conceptual definitions of terms pertinent to the

focus of the study.

Drop-out: An individual who withdraws from a sport program, after a
period of involvement.

Ethnic Salience: The importance an individual attaches to being ethnic (Mackie &
Brinkeroff, 1988).

Ethnicity: Membership in a sub-cultural group on the basis of country of
origin, language, religion or cultural traditions different from the
dominant society (Barth 1969; Mackie & Brinkeroff, 1988; Thomas,
1986).

Motive: Reasons an individual gives for joining, engaging in (sources of
enjoyment and dislike) and disengaging from a sport program.

Organized Recreational Sport Program (ORSP): Institutionalized physical activity with
greater or lesser elements of competition, where physical-
psychological performance are of great importance for the
outcome and rules are formulated by the official sport
organization. Organized recreational sport programs do not

include professional sport leagues (Patriksson, 1987).
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Race: The ref-rence to color (black, red, white) and distinctions based
on physical characteristics? (Barth, 1969; Thomas, 1986).

Youth: A transitional stage of childhood development, characterized by
social, psychological, intellectual and biological change. Socially,
it is a period during which a child acquires the social skills and
attitudes necessary to cope in a complex society. Psychologically,
it is a period for personality organization and self-concept
development. Intellectually, it is a time for cognitive processes --
perception, reasoning, learning and memory -- to become more
sophisticated.  Biologically, it is a time for physical and
physiological changes leading to physical and sexual maturity to

take place (Coleman, 1961).

Section V- Delimitations of the Study

The study was delimited by a number of factors. The two cases were examined
by investigating the potential impact of the following independent variables: gender;
ethnic identity, and; ethnic salience. The gender variable consisted of males and
females, in the age group of 13 to 14 years, that were the participants of two, gender
segregated, organized recreational indoor soccer teams. The indoor soccer program
was sponsored by a small Alberta community’s (population: 75,000) Parks and
Recreation Department.

Ethnic identity was restricted to the ethnic backgrounds of the participants
within the two selected cases. Ethnic salience was measured in terms of being low,

moderate and high.

2A  distinction between race and ethnicity should be made. Race is used to refer to
color (black, white, red, yellow), and makes distinctions primarily on physical
characteristics (Thomas, 1986). Ethnicity, on the other hand, refers to affiliation with a
social group due to heritage or nationality (Barth, 1969; Thomas, 1986). While
nationality is often ascribed by others, we should not consider that everyone chooses to
embrace their ethnic backgrounds (Barth, 1969; Thomas, 1986). Thus, one may choose
to identify or reject his or her ethnicity. Race, however, does not generally allow the
same tlexibility.
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Observations of the participants and interviews with them were carried out
between January 14, 1991 and March 9, 1992. In this time period, five of cach teams’
practices and five of each teams’ games were observed.

The findings were discussed and interpreted within the parameters an
elaborated version of Alderman's (1978) Athlete-by-Situation Interaction Model of

Motivation.

Section VI- Limitations of the Study

The findings of the study were limited by two factors. First, the results were
constrained by the small number of youths that met the requirements to act as
volunteers in the study: 7/13 boys and 5/12 girls from the two indoor soccer teams.
For a youth to meet the requirements to act as a participant in the study the researcher
required the youth’s consent in addition to the consent one of his or her parents. 1t is
because a significant proportion of the youths from the two soccer teams did not
volunteer in the study and many of these youths were of ethnic minority groups that
the researcher lost significant insight into the variables (gender, cthnic identity and
ethnic salience) being investigated. In addition, due to the fact that the reason(s)
underlying the low participation rate were not understood (e.g., Due to: (1) ethnic
differences; (2) the gender of the researcher, (3) communication barriers, and/or; (4)
other phenomena ?) the study was further limited.

Second, the investigation was limited because of its cross-sectional nature. For
example, problems inherent in this study's approach included reliance on recall (asking
the youths to remember their motives for joining the soccer program), and prediction
(asking the youths what would make them drop out of the program). Also the study
did not take into account the impact of subject mortality, maturation, and playing
experience on youths' motives. A longitudinal study would have eliminated some of
these problems associated with this type of an approach and in turn, provided a greater

understanding of the youths’ soccer motives.
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CHATTER 2

Literatur view

The following chapter provides an extensive review of the literature concerning
the specific topics considered in this study. Sections I and II, respectively, are
summaries of the sport motivation research examining youth sport participation and
attrition motives (see Appendix A, p. 89, and Appendix B, p. 94, for a tabulation

summary of the literature).

Section | - Participation Motivation Research

Among the first investigators of participation motives in youths were Skubic
(1956) and Griffin (1978). Skubic (1956), who studied 145 male baseball players ages 8 to
16 years, found that motives rated most important for participation included affiliation,
having fun, developing sportsmanship and improving skills. Similarly, in a survey of 289
male football players ages 9 to 15 years, Griffin (1978} found that players perceived
themselves deriving the following values: learning game skills, conditioning,
sportsmanship, having fun, teamwork and forming friendships.

A more extensive examination of youth sport participation motives was
conducted by Sapp and Haubenstricker (1978). In this investigation, participation
objectives of 579 male and 471 female sport participants, ages 11 to 18 years and
representing 11 different sports were assessed. The findings revealed that, regardless of
sport type, the major motives youths cited for their sport involvement included to have
fun (90%), to improve their skills (80%), and for fitness benefits (50%). Gender differences in
the importance rating of motives were discovered as well. Specifically, 55% of the
males compared to 50% of the females participated because their friends did, while 44%
of the females as opposed to 33% of the males became involved to make new friends.

Fry, McClements and Sefton (1981) examined the participation motives of 112
male ice-hockey participants, ages 8 to 16 years. Their results revealed that 30% of the
boys participated to have fun, 22% to do the skills, 11% for the competition, and 9% to be with

their friends and/or to make new friends. When the youths were asked what they liked best



about playing hockey, 35% indicated fun in playing the qame itself, 20" scoring goals,
skating and puck handling, and 9% mecting new people and/or being with fricinds.

These studies are important not only because their results are consistent with
each other, but also because of their similarities with Wankel and Pabich's (1982)
survey. Wankel and Pabich's study of 132 male sport participants, ages 8 to 12 years,
involved in baseball, soccer and hockey revealed that, irrespective of the type of sport
played, the major motives youths cited for their sport participation included mmproving
skills, feeling a sense of accomplishment, and the enjoyment of a close game or play.

Extending the previous study, Wankel (1983), and Wankel and Kricsel (1985)
administered a ten-item Thurstonian paired-comparison inventory to 822 males, ages 7
to 14 years, participating in soccer, baseball and hockey. Their findings revealed that
across a variety of sports and age levels there was substantial consistency in the
importance rating of different motives to sport enjoyment.  Specifically, factors
considered intrinsic to the sport activity (excitement of the sport, personal accomplishment,
improving one’s skills, testing one’s skills against others’) were found to be most important;
factors considered extrinsic to the sport activity (pleasing others, wimning rewards and
winning the game) were found to be of least importance; and the social items (being oi Hie
team, being with friends, making new friends) were found to be of intermediate importance.
This pattern of results is important because it is consistent with previous rescarch,
employing widely divergent sport samples and different methodologies,  which
reported that intrinsic rewards (performance) are more important than extrinsic
rewards (outcome) for both participation and enjoyment.

Alderman and Wood (1976) also examined objectives or the incentives youths
have for participating in organized recreational sports. In the Alberta Incentive
Motivation Inventory Study, Alderman and Wood (1976) studied 425 hockey players,
ages 11 to 14 years, and assessed the relevance of seven incentive systems in relation to
the youths' athletic participation. Of these incentive systems (which included
independence, power, affiliation, arousal, esteem, excellence and aggression), findings
revealed that affiliation, excellence and arousal were rated the most important,

while independence and power were rated as being the least important. In Alderman’s
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(1978) subsequent investigation of 2,000 maie and female sport participants, ages 11 to
18 years and representing a variety of sports, similar results were found. These vouths
were found to have similar incentives regardiess of their age, seasons of sport
experience, gender or race.

Petlichkoff (1982) partially replicated and extended the findings of Alderman
(1978) and Alderman and Wood (1976) by assessing participation incentives of 270 sport
participants, ages 12 to 18 vears. As in previous studies, excellence, affiliation and arousal
were found to be major incentives for both genders. Unlike the previous incentive
motivation research, however, success was found to be a major incentive. A number of
gender and sport experience incentive differences emerged as well.  In particular,
although both genders rated excellence to be the most important participation incentive,
males additionally rated success, stress/arousal, aggression, power and independeiice more
highly than did femaies. Females, on the other hand, placed a high emphasis on
affiliation. Finally, youths with 6 to 11 seasons of sport experience rated stress/arousal
and ageression as more important incentives than did youths with less than 5 seasons of
sport experience.

More recently, Harris (1984) extended  the work of Alderman (1978) by
attempting to understand the sport of baseball as it was experienced by two racial
groups- a white and black team. Contrary to initial expectations, race did not provide a
uscful context for an interpretation and analysis of the players’ views of baseball.
Rather, other variables, such as coaches' conception of youth baseball and amount of
previous baseball experience, were found to be more useful for examining the
phenomenon under study.  The white team, whooo coaches emphasized  skill
development and paving attention, ranked skill development and paying attention of
greatest importance for characterizing the nature of youth baseball.  The more
experienced black team, on the other hand, ranked paying attention and winning to be of
greatest salience, and this tended to reflect their coaches’ emphasis on winning, paying
attention and discipline.

Gill. Gross & Huddleston, (1985) also conducted an extensive examination of

vouth sport participation motives. Their study of 1,138 males and females, ages 8 to 18



vears involved in a variety of sports, revealed that improving skills, having fun, learning
new skills, facing challenge and getting exercise were rated the highest motives. Factor
analysis of the participation motives revealed the presence ot cight separate
dimensions: achicvement/status motivation, team orientation, fitness, energy release, shill
development, affiliation, furt and a miscellaneous factor. With regard to gender, Gill and
her colleagues (1985) found one meaningful difference between males and temales on
the factor of achicvement/status: males rated achicoement/status more highly than did the
females.

In a more recent study, Gould, Feltz and Weiss (1985) revealed findings similar
to Gill and her colleagues (1985). Their study of 365 male and female swimmers, ages S
to 19 years, discovered that vouths cited fun, fitness, skill improvement, team atmosphere,
challenge and something to do as highly important reasons for participation. While Gould
and his colleagues found no gender differences in the importance rating of acliuecenent
status, they did find that females rated fitness, friendship, something to do and fun as more
important than did males. Several age differences in swimming motives also emerped:
younger swimmers rated achievement/ status, something to do, like the coach/fucilities, as
more important incentives than did the older swimmers.

Finally, Wankel and Sefton (1989), recognizing the limitations of the previous
cross-sectional studies, conducted a longitudinal study to investigate the experience of
fun and to determine how predictors of fun vary across the sport scason. Pre-game and
post-game questionnaires were distributed to 55 males and females, ages 7 to 15 years,
involved in ringette and hockey respectively, over the first 12 games of the season.
Multiple regression analyses were then performed to identify the best predicters of the
reported fun level in each of the 12 games. The findings revealed that post-gane positice
affect, how well one played, challenge, and game outcome were consistently  the best
predictors of fun. Wankel and Sefton (1989) interpreted the results as indicating that
fun is a positive mood state largely determined by two factors: one's perception of
personal achievement and the matching of one's skills against realistic challenges. Fun
was also discovered not to be a transient day-to-day phenomenon but was to a

considerable degree, reliable and predictable.
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ction [] - Attritio tivation Research

In his pioneering efforts to understand why youths drop out of sport, Orlick
(1973) conducted extensive open-ended interviews with 32 male and female former
sport participants, ages 8 to 19 years, from a variety of sports. Orlick’s (1973) findings
revealed that children dropping out of sport at an early age appeared to be merely
reacting to negative stimuli which were largely a function of the structure of the games
and the emphasis of the coaches. The reasons many youths gave to explain their
discontinued sport involvement included inadequate playing time, fear of failure,
disapproval and psychological stress.

In follow-up investigations, Orlick (1974) and Orlick and Botterill (1975)
interviewed 60 male and female former sport participants, ages 7 to 19 years,
representing cross country skiing, ice hockey, soccer, baseball and swimming. Their
findings revealed that 67% of the respondents discontinued becaiise of the competitive
emphasis, 31% because of conflicts of interests (i.e., general life conflicts, 21% and interest in
other sports, 10%), and 2% because of injury. Of further interest was the discovery that
discontinued involvement was linked with the former athlete's age: 60% of the youths,
ages 13 to 19 years, left their sport because of conflicts of interest, while the same
percentage of youths, ages 7 to 12 years, left because of lack of success.

Additional support for the findings of Orlick (1974), and Orlick and Botterill
(1975) came from a study conducted by McPherson and his colleagues (1980). Their
survey of 1,090 male and female active swimmers, ages 8 to 17 years and 279 of their
parents, revealed that the youths' major motives for dropping out included frustration,
other interests, too much pressure, lack of progress, lack of fun, not winning, too time
consuming, and conflicts with the coach.

In an extensive state-sponsored study of youth sports in Michigan State, Sapp
and Haubenstricker (1978) also examined youths' motives for dropping out of sport.
The subjects surveyed in this investigation were 1,183 male and female participants,
ages 11 to 18 years, and 1,183 parents of children ages 6 to 10, representing a variety of
sports (baseball, softball, basketball, bowling, football, golf, ice-hockey, soccer,

swimming, tennis, track and field, and wrestling). Thirty-five percent of the older
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youths and 24% of the parents of the younger youths indicated that they or their child
did not plan to participate again in the next season. Of the youths who indicated that
they were terminating their involvement, 64% cited involvenient in other activities, 449
cited work, and 34% cited disinterest as major motives for dropping out. Less than 15%
of the participants rated lack of participation, dislike for the coach, injury, expense and
dislike for teammates as important. Furthermore, 65% of the parents who indicated that
their child would no longer be participating also reported involvement in other activitics
as the major motive for their child dropping out, with 43% indicating that their child
was no longer interested in the sport.

Petlichkoff's study (1982), of 46 male and female former sport participants ages
12 to 18 years and representing a number of different sports, found that youths’ major
motives for discontinuing their sport involvement included having other things to do
(78%), being injured (58%), not improving skill (52%), not being as good as expected (527%),
and not having enough fun (52%). Younger dropouts, ages 12 to 14 years, were also
found to differ significantly from older dropouts, ages 15 to 18, in their importance
rating of motives. The younger youths rated teamwork, not meeting new friends, not
feeling important enough, not challenging enough, and not improving skills of greater
importance than did the older youths.

While many of the previous studies were designed to identify the attrition
motives of youths involved in a number of different sports several studies have been
conducted to assess the attrition motives of youths representing specific sports namely,
soccer (Pooley, 1981), ice-hockey (Fry, McClements & Sefton., 1981), swimming (Gould
et al., 1982; McPherson et al., 1980; Sefton & Fry, 1981), football (Robinson & Carron,
1982), and wrestling (Burton & Martens, 1986).

Pooley (1981) conducted extensive interviews with 50 former male soccer
participants. Responses to the question, "Why did you stop playing soccer?” revealed
that 33% of the youths dropped out because of an overemphasis on competition, 54% cited
conflicts of interest and 10% poor communication. As in Orlick and Botterill's study (1975),

age was found to influence the youths' attrition motives: youths, ages 10 to 12 years,
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rated conflicts of interest and an overemphasis on competition more highly than did 13 to 15
year old youths.

Similar findings emerged in a study of Canadian male ice-hockey participants
and dropouts, ages 8 to 16 years, conducted by Fry and his colleagues (1981). In this
investigation, 200 dropouts were asked why they quit playing hockey. The findings
revealed that 31% indicated conflicts of interest, 15% lack of skill, 14% dislike of the coach,
10% rousgh playing and 10% organizational problems. Reasons for discontinuing were
related to the age of the youth: youths, ages 8 to 9 years, rated lack of skill and boredom
more highly than did youths, ages 10 to 16 years.

In another study, Gould and his associates (1982) interviewed 50 male and
female swimming dropouts, ages 10 to 18 years. Their findings supported those of
Pooley (1981), and Sapp and Haubenstricker (1978), by demonstrating that other things
to do was specified as the primary motive for discontinuing. In particular, 84% of the
dropouts rated other things to do as an important reason for terminating their sport
involvement. Other motives rated important by 40% of the sample included not good
enough, not enouglt fun, wanted to play another sport, do not like the pressure, boredom, do
not like the coach, the training is too hard, and not exciting enough. A few significant
differences with respect to the gender, age and seasons of sport experience of the
youths did emerge. Specifically, while males rated competence as more important than
females, females rated nof liking the pressure as more important than males.
Furthermore, while swimmers, ages 15 to 18 years, rated teamwork, parents and friends
did not want me to, not a challenge, and injury as rnore important, swimmers, ages 10 to 14
years, rated other things to do as more important. Lastly, youths with less than two years
of sport experience rated affiliation more highly than did youths with more than three
years sport experience.

Sefton and Frys' (1981) study also supported Gould and his associates (1982)
tindings that factors associated with the sport program environment play a significant
role in causing youths to drop out of sports. Sefton and Fry's cross-sectional study of 86
male and female former swimmers, ages 6 to 22 years, revealed that the major motives

youths cited for discontinuing included too much time involved (31%), dissatisfaction with
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practices (27%), time conflicts  with other activitics (14°0), favoritism displayed by the
coach (12%), an over-demanding coach (12%), injuries (9%)Y and work (97).

One of the more complex studies to examine youth sport dropouts was
conducted by Robinson and Carron (1982). These investigators adopted a Lewinian
interactionist framework in which dropout behavior was viewed as a product of both
personal and environmental factors. In particular, personal and situational factors,
including competitive trait anxiety, achievement motivation, sclf-motivation, self-
esteem, causal attributions, attitudes towards competition, sportsmanship,
communication measures, parental and group sport involvement, coach leadership and
group cohesion were assessed in 98 male football players, ages 13 to 18 years and
classified as either dropouts (n=26), starters (n=33), or nonstarters (n=49). The results
supported the interactionist model because both situational and personal factors
discriminated between the groups. Specifically, dropouts, in comparison to the other
groups, were found to have felt less a part of the team, enjoyed participation less, felt that
they had less participatory support from their fathers, more often attributed poor performance fo
ability, less often attributed success to effort, and more often viewed the coach as an antocral.
Robinson and Carron's (1982) investigation is important because it further supports the
notion that the youth sport attrition process is a complex phenomenon influenced by a
variety of personal and situational factors.

Finally, wrestlers, former wrestlers, ages 7 to 17 years, and their parents were
the focus of a recent investigation conducted by Burton and Martens (1986). When the
wrestlers and their parents were asked the question, "Why do children discontinue
wrestling?”, the findings revealed that while there was considerable variation in the
importance ratings of most motives, other things to do was cited as the major motive in

both groups.
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CHAPTER 3
Methodology

The following chapter consists of two parts. The first section provides
operational definitions for terms pertinent to the focus of the study. The second section

presents the methodological approach and research design.

Section ! - Operational Definitions

The following section provides operational definitions to key terms.

Drop-out: A registered sport participant who completely withdraws from
the program after participating in at least 25% of its sessions.

Ethnicity: Responses to Part 1I, questions 2 to 4, ¢f the interview schedule
(Appendix F, p. 105) structured to identify groupings of people
with perceived ancestral and/or territorial origins (Census
Canada Questionnaire, 1986). The responses were coded
according to the Free Ethnic Classification Approach: “ethnic
group”, “ethnic group-hyphenated-ethnic group” or “other”
(Driedger, Thacker & Currie, 1982).

Etlnic Salience: The weighted score (ranging from 3 to 11) received upon
answering Part II, questions 5 to 7, of the interview schedule
(Appendix F, p. 105) structured to measure the importance an
individual attaches to his or her ethnic identity. A score of 3 to 5
indicates low salience, a score of 6 to 8 indicates moderate salience
and a score of 9 to 1 indicates high salience (Mackie &
Brinkeroff, 1988; p.104).

Motives: Responses to Part I, questions 1 to 8, of the interview schedule
(Appendix F, p. 105) structured to identify youths’ reasons for
joining, engaging in (sources of enjoyment and dislike), and

disengaging from the indoor soccer program.



Organized Recreational Sport Program (ORSP): A sport program that meets the tollowing,
five criteria: (1) it is institutionalized; (2) it involves some degree
of competition; (3) the exertion of physical-psychological etfort
are of great importance for the outcome; () its rules are
formulated by the official sport organization, and; (5) it is not a
part of a professional sport league (Patriksson, 1987).

Youth: An individual between 13 and 18 years of age.

Section Il - Methodological Approach and Research Design

The following section outlines the methodological approach and research

design.

Type of Study

The study followed a multiple case study rescarch design. The goal of the
investigation was to gather preliminary qualitative data on a small sample of sport
participants which could serve as a basis for a more objective and systematic study.

It should be emphasized that the investigation’s results are specific in time,
place and people under investigation; they cannot be generalized to the total

population.

Construction of the Cases

The investigation involved two cases of youths: one case consisted of six boys
and the other seven girls, ages 13 to 14 years, registered on two, Parks and Recreation
Department sponsored, recreational indoor soccer teams. The two gender segregated
teams were selectively chosen from the District's cight (five boys’ and three girls’)
similar type teams. The attribute of gender was examined befween the two cases and the
attributes of ethnic identity and ethnic salience were examined within the two cases.

The criteria utilized to select the tecams were on the basis of gender and ethnic

diversity. First, because gender was a variable under investigation the District’s eight
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indoor soccer teams, catering to this 13 to 14 year old age group, were divided on the
basis of them being biologically male and female. Dividing the teams according to their
gender resulted in five boys’ and three girls” soccer teams.

Next, because ethnic identity was also a variable to be explored, the five male
and three female soccer teams were ranked according to their degree of ethnic diversity
as reflected by the youths’ surnames on the teams’ registration lists. The male team
chosen was the one that demonstrated the greatest ethnic variability. However, due to
the fact that there appeared to be no ethnic diversity among the three female soccer
teams, the girls’ soccer team selected was randomly chosen. Field observations later
confirmed the low representation of girls of ethnic minority groups among the sport
organization’s three female soccer teams.

The research site was a middle class, mixed ethnic, Alberta community with a
population of approximately 75,000 people. The indoor soccer program was scheduled
between the dates of October 1991 and March 1992, It consisted of one regularly

scheduled game and practice per week.

Gaining Access

Upon receiving permission from the Parks and Recreation Department to
conduct the study, the coaches of the two randomly selected teams were contacted by
telephone, briefly informed about the project, and a meeting was arranged to discuss
the details of the study. At this conference the nature and the demands of the study

were explained and arrangements were made to start collecting the data.

Field Observations

Data collection first began with field observations. It was through attending the
vouths' soccer games and practices as an observer, watching and listening, that one was
able to grasp an understanding of the context of the sport environment.

The tactics employed to minimize researcher reactivity effects included
longevity at the research site, sitting in inconspicuous places, and not coming into
personal contact with the youths, their parents, or the coaches throughout the duration

of the field observations.



The youths' soccer games and practice were attended between the dates ot
January 14, 1992 and February 9, 1992. In this time period, five of cach teams’ games
and five of each teams’ practices were observed.

Field notes were recorded, without the youths' knowledge of it, at ecach
observation period. A checklist (Apperdix C; p. 99) was utilized to assist in the
systematic collection of all pertinent data.

The data that were collected were of two types: subjective and observational.
Subjective data, or what are referred to as high inference interpretive comments, were
the main source of the data record. This first-person narrative was helptul in revealing
patterns, associations, meanings, and underlying concepts (Ramos, 1979).  In the
documentation process, participants' identities were retained (although names were
concealed to protect privacy) to portray the situation naturally (Stone, 1984), metaphors
were employed to convey meaning subjectively (Bruyn, 1966), and episodes recorded

1"

were written in a manner through the researcher “. . . trying to remain a scientist with

the insights of a Shakespearean dramatist” (Bruyn, 1966, p.253). This reporting style -
using the language, ideas and expressions of other subjects -- was used later to “evoke
the setting” for the reader (Douglas, 1976, p.126).

Observational data, or low inference narrative, consisting of field observation
and physical location data, were the data collected over which the rescarcher had no
control (Webb et al,, 1966). While interpretive comments could be added, deleted or
modified, obsarvational data were in the form of verbatim accounts of conversations,
participants’ behaviors, physical descriptions of surroundings and participants’
appearances (Lofland, 1971; Pelto & Pelto, 1978; Schatzman & Strauss, 1973; Wax, 1971).
These verbatim accounts were later used as excerpts to substantiate the infoored
categories of analysis (Wolcott, 1975).

Field observation notes were rewritten immediately following cach function.
Completing each account required a minimum of three to four hours. Three log books
were maintained throughout the study to help organize the large volumes of data. The

first was an interpretive diary, used to record personal reactions, speculations,

questions and concerns. The second was a field observation diary in which were kept
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descriptions of the atmosphere, behaviors and interactions, and narrative quotations.
The third was a narrative record of the study itself, including additions, revisions,

changes in schedule, and the rationale for each.

Document Collection

Throughout the duration of the study, meetings were arranged and times
allotted to talk with municipal staff and to obtain, photocopy and review municipal
documents and other materials relevant to the focus of the study. Documents such as
attendance records, soccer rules and regulation handbooks, and coaches’ manuals were

utilized to question and/or validate the evidence from the other methodological

techniques.

Intervicws With the Youths

At the conclusion of the fifth soccer practice attended (the completion of field
observations), the youths from each soccer team were informed about the
investigation's purpose and their participation requested. The youths were told that
interviews would be conducted in order to determine what they liked and/or disliked
about the soccer program in which they were involved. They were also told that their
contributions would assist sport organizers in the structuring of more effective soccer
programs. Confidentiality and anonymity were emphasized at this time.

The youths were then given two consent forms, one to be signed by them
(Appendix D, p. 101) and one by their parents (Appendix E, p. 103). They were
informed that if they wanted to participate in the interview, for legal purposes it was
necessary to have one of their parents’ consent as well. The youths were then instructed
to discuss the study with their parents, and to inform them that they would be
contacted at home over the next few nights.

Over the next few days all the youths' parents were telephoned to determine
their willingness to participate in the study. If one of the youth’s parents and the youth

gave verbal consent then a time and location was arranged for the interview. All



families requested that the interview be conducted at their place of residence. In total
6/13 boys and 7/12 girls registered on the two soccer teams participated in the study.

The interview schedule was pre-tested on two youths, one male and one temale.
The respondents were chosen from two other of the Department's recreational indoor
soccer teams which catered to this 13 to 14 year old age group. The pre-test resulted in
slight modifications to the interview schedule's terminology.

The interviews were conducted in isolation of family members and friends, and
took an average of 40 minutes to complete. At the beginning of cach interview, all
consent forms were collected and the confidentiality and anonymity of responses were
reaffirmed. All interviews were conducted by the principal researcher.

The interview schedule (Appendix F, p. 105) was designed to reflect the age,
language, and symbols of the youths and included themes and issues which were
pursued in a semi-structured format. The questionnaire consisted of two sections: sport
motivation and ethnicity questions.

The first section, the sport motivation questions, derived from reviewing the
literature on youth sport motivation and the general motivation research, served to
identify the youths' sport motives. Specifically, these questions were directed to
identify the youths' sport joining, engagement (enjoyment and dislike), and
disengagement motives.

As discussed in Chapter two, previous research (using open-ended and likert
scale questionnaires) suggests that consistently cited motives by youths, for
participating and dropping out of a sport are it is fun and conflicls of interest (Fry,
McClements & Sefton, 1981; Gill et al., 1985; Gould et al., 1982; McPPherson et al., 198(;
Petlichkoff, 1982; Pooley, 1981; Robinson & Carron, 1982; Sapp & Haubenstricker, 1978).
Although these findings provide some general insight into youths’ sport motives, they
provide little indication as to why a program might be enjoyed or terminated. For
example, how is fun defined? How can a sport organizer make a program fun? Or
similarly, why do conflict of interests arise? Is it because other activities are more
appealing or is it that the particular sport has failed to meet the youths” immediate

interests? Thus, in order to move beyond the general and rather vague stereotyped
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responses typical of the sport motivation research clarification and elaboration probes
(e.g., “I'm not exactly sure I understand what you mean.”, “Would you please go over
that again?” “Could you tell me more about that?”, or simply, “Anything else?”) were
utilized throughout the interview. It was believed that through intense probing the
researcher would elicit the most clear and complete responses as possible.

The second section, the ethnicity questions, served two purposes. The first two
questions, derived from the Census Canada Questionnaire (1986), served to ascertain
the youths' ethnic identity. The responses were coded according to Driedger and

77l

associates' (1982) Free Ethnic Classification Approach: “ethnic group,” “ethnic group-
hyphenated-ethnic group” or “other.” The remaining three weighted questions, taken
from the work of Mackie and Brinkeroff (1988), served to determine the importance the
youths attached to their ethnic identities. The summed ethnic salience scores (ESS)
categorized the youths into one of three possible salience classification groups: low
(score: 3 to 5), moderate {(score: 6 to 8) and high (score: 9 to 11).

Interviews were documented with a tape recorder and brief note-taking. The
tape recording ensured the accuracy of the data as well as permitted the researcher to
stay attentive during the interview process. The interview notes enabled the researcher
to capture the sights, impressions, and extra remarks that the participants made before
and after the interview. Both the interview notes and tapes were rewritten and

transcribed immediately following each interview. Completing each account required

four to five hours.

Profile of the Study’s Participants and Non-participants

It should be noted that while field observations were collected on all the
participants from the two indoor soccer teams (13 boys and 12 girls), the data presented
in this paper only represents those youths who volunteered in the study (six boys and
seven girls). While it was recognized that this action significantly limited the results of
the study, the researcher felt it was necessary not to overstep ethical bourds.

To present a profile of the study’s participants and non-participants, of the 13

bovs registered on the indoor soccer team, six met the requirements to act as volunteers
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in the study and seven did not. Of the seven bovs that did not participate in the study
four were of “Caucasian”, two were of “East Indian” and one was of “Chilean”
descent.3 Two of the “Caucasian” boys had quit the program in its first week and
declined the researcher’s requests to participate in an interview. The third “Caucasian”
boy initially submitted his consent forms but, a week later, chose to withdraw his
participation due to health reasons.  While the fourth “Canadian” bov and the
“Chilean” boy expressed a strong desire to partake in the study they could not attain
their parents’ permission. Of the two “East Indian” boys, one approached me
independently and asked if he could assist with the study without attaining, bis parents’
consent. For obvious ethical reasons, [ could not comply with the boy's request. The
other “East Indian” boy did not show any interest in the study.

Of the six boys that participated in the study, three held "Canadian”, one a
"German-Canadian”, one a "Dutch-Canadian” and one a "Portugucse-Canadian” ethnic
identities. The boys attached varying degrees of importance to their ethnic identities.
Two of the three “Canadian” boys felt that their ethnic identitics were of only minor
importance for their lives. The third “Canadian”, the “Dutch-Canadian” and the
“Portuguese-Canadian” boys felt that their cthnic identities were of moderate
importance to their lives. The “German-Canadian” boy felt that his ethnic identity was
of major importance to his life.

Of the 12 girls registered in the indoor soccer program, seven met the
requirements to act as participants in the study and five did not. Al five girls that did
not volunteer in the study were of “Caucasian” descent. To present a profile of these
girls, two had dropped out of the soccer program in its first week and declined requests
to participate in an interview. The third girl initially consented to the study, but was
forced to withdraw a week later due to health problems. The last two girls could not

attain their parents’ permission to participate in the study.

3 The social-psychological process of self-designation is part of the definition of ethnie
identity. It is for this reason that the youths can only be subjectively categorized
according to their ancestary.



All seven girls that volunteered in the study strongly felt that they held
“Canadian” ethnic identities. The girls attached varying degrees of importance to their
cthnic identitics.  While four felt that their ethnic identities were of only minor
importance to their lives, three felt that their ethnic identities were of moderate

importance.

Intervicws With the Youths” Coachies and Parents

In addition to interviewing the vouths, semi-structured interviews were
conducted with the youths' coaches and parents. The purpose of the interviews was to
attain the most complete understanding of the context of the sport environment and the
youths’ sport motives. The interview instrument was derived from reviewing the
literature on vouth sport motivation and the general motivation research.

The semi-structured interviews with the yvouths' coaches and parents took place
in isolation of the vouths and took from 15 minutes to three hours to complete. In total,
all four coaches and at least one, and in many cases both, of each vouth's parents

participated in the interviews.

Data Analysis

The process of data analysis commenced on the first dav and continued until the
case study report was written. Due to the study’'s design, data analvsis first began with
the field note data, gradually encompassed the document data, and eventually, the
interview data.

The notebooks, transcripts, and documents were coded and indexed 10 allow for
quick reference. Several copies of the coded data were duplicated and cut into strips for
the physical sorting into stacks.  This was to ensure that the data could be easily
manipulated in the search for an adequate system of analytic categories.

Analyvsis and interpretation focused on themes related to identifving and
understanding the vouths' sport joining, engagement (enjoyment and dislike?, and
disengagement motives. Data analysis tools that were triangulated and empioved to
summarize the data, to locate patterns, to trace conceptual links, and to adjust or

refocus theories, included tvpological analvsis (Goetz & LeCompte, 1984), enumeration



(Miles & Huberman, 1984), constant comparison (Glaser, 1967), and clustering (Miles &
Huberman, 1984).

Brieflv, the elaborated version of Alderman’s (1978) ABSIMM was used to
tvpologically categorize the information into groups or categories  (phyvsical,
psvchological or situational) on the basis of some canon for diseggregating the whole
phenomenon (Goetz & LeCompte, 1984). Enumeration was used as a counting
technique to give an index of the frequency appearance of the units of analvsis (key
words or phrases) (Glaser, 1967). Constant comparison was used to simultancously
compare observational and interview data through analytic induction (Glaser, 1967) to
verify between and within data sources. Finally, clustering was used to place
information into categories when the data sources did not fall into previously identitied
tyvpologies (Glaser, 1967).

Data analysis required reviewing the data daily and creating categories that
would sort similar segments of the data (observational, subjective, document, and
interview) into separate categories. Data collected on subsequent days were employed
in wavs that would test the adequacy of each category. Working back and torth
betiveen the field and the emerging analytic framework allowed the refinement of
categories and the gradual development of reliable constructs.?

Vignettes were constructed to display common sequences of events. The
objective of this was to ground the results in the actual quotations of the participants

and the observational data from the site.

Maoadel of Motivation
The study utilized an elaborated version of Alderman's (1978) ABSIMM (cf. p. 3,

Figure 1). Alderman’s model was revised because the researcher hypothesized that the

+While this approach is judged to be subjective, and therefore possibly biased, it has
been declared a justifiable scientific procedure (Denzin, 1978; Goetz & Lecompte, 1984),
and one that is enhanced after repeated trials. To some extent it can be seen as “playing
with the data,” but it is only to accomplish what Miles and Huberman (1984) call
“maintaining skepticism by trying to disconfirm earlier themes” (p.216).
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framework’s operationalization of the constructs participation and attrition motives was
too simplistic.

To reiterate, the ABSIMM suggests that to design ORSPs that cater to the
interests of the youth population their motives for sport participation and attrition must
be identified. Participation motives are defined as youths' reasons for cither joining or
maintaining their participation in the sport program. Attrition motives are defined as
cither youths' sources of distaste while participating in a sport or their motives for
actually terminating their involvement. The model states that motivated behavior
results from the continuous interaction of both athlete (psychological, physical, and
situational) and sport program environmental factors (program emphasis on
competition, affiliation, skill development, etc.). Youths both join and maintain their
participation in sport programs when their motives are fulfilled by their athletic
environment. Conversely, youth both become disinterested and drop out of sports when
their motives are not fulfilled by their athletic environment.

Alderman's (1978) model was revised, not for its explanation of the "motivation
process” but rather, for its operationalization of the constructs participation and attrition
motives (Figure 2; p. 31). The elaborated conceptual framework is not based on the same
assumptions as Alderman’s model. Alderman’s model assumes that youths’ motives
for joining a sport program are synonymous to their sources of enjoyment once
engaged and that youths' sources of dislike in a sport program are synonymous to their
motives for actually terminating their involvement. Specifically, the revised motivation
model makes a distinction between youths' reasons for joining a sport program (joining
motives) and their sources of enjoyment once engaged (engagement-enjoynient notives).
Furthermore, the revised model distinguishes between youths' sources of dislike while
participating in a sport program (engagenicent-dislike nmotives) and their motives for

actually terminating their involvement (disengagemient motives).
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Figure 2

Elaborated Version of the Athlete-By-Situation
Interaction Model of Motivation
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Validation

Several techniques were utilized to increase the researcher’s confidence in the
investigation's overall findings. First, the methodological techniques and data analysis
tools were triangulated, whenever possible, to increase the validity of the results
(Bouchard, 1976). This confirmation was sought at all levels of the collection and
analysis process: descriptions of events and interactions, interpretations of behaviors,
and speculations of overall structures and processes. Second, with respect to the
interview methodology, interviewees were given a personal stake in ensuring valid
data. In opening comments, it was strongly indicated that the purpose of the interview
was to collect data to assist in the designing of more effective soccer programs.
Emphasis was placed on the fact that all responses would be kept strictly confidential
and it was essential that open and honest responses be given if the data were to be of
value. Subjective observations led one to believe that the participants were genuinely
interested in the interview, treated it seriously, and appeared to provide legitimate

responses to the questions.

Confidentiality and Anonymity

Four precautions were taken to guarantee confidentiality and anonymity to both
the municipal agency and the participants.  First, names were changed (of the
municipal agency and of the participants) to uphold privacy. Second, the analysis
focused on the group rather than any one person. Third, the interview tapes and
transcribed interviews were accessible only to the researcher. Fourth, the interview

tapes and transcribed interviews were destroyed upon the completion of the study.



CHAPTER 4

Social Context, Findings, Discussion

And Interpretations

The following chapter is divided into four parts. Section | presents an overview
of the social context of the youths' soccer games and practices. Sections 11, HI and 1V
outline the findings and discuss and interpret the results pertaining to the three

research questions.

Section I- Description of the Youths' Soccer Games and practices

The following section provides a description of the social context of the youths’

soccer games and practices.

Soccer Ganies

All soccer games were held at the Indoor Soccer Center at 7:00 a.m. on Sunday
mornings. The Indoor Soccer Center was a colossal, brightly illuminated, warchouse-
like structure located roughly 15 kilometers from the community's heart. The facility
contained two, wall-partitioned, regulation sized, fenced, green-matted, soccer fields. A
netting system fastened to the top of the fence and extended to the ceiling. The purpose
of the netting was to prevent the soccer balls from being kicked off the ficlds. Situated
on one side of each field was the players' box, and on the other side the spectators’
benches, the officials’ box and the penalty box. Above cach goal hung brightly-lit,
oversized time-clocks. The ringing sound that was emitted from the clocks was
deafeningly loud.

To provide an overview of the rules and regulations the sport, the indoor soccer
games were 60 minutes in duration including one five-minute half-time break. The
soccer games were officiated by one referce and two linesmen. The game itself involved
two teams consisting of nine players each. At the start of the game, the two teams
would strategically position themselves at opposing ends of the field. The positioning

of the players on each team were as follows: three forwards (one center-forward and
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two wings), two half backs (one center half-back and two wings), two defense and one
goalie. The game was initiated with a ball toss in the middle of the field. At this
instant, the task of the two opposing center-forward players was to attempt to take
possession of the ball by kicking (passing) it to one of the players on their own team.
From this point onwards, the main objective of the half-backs and forwards, for each of
the two opposing teams, was to score on their opponents’ goal by driving the ball up
the field via the mechanisms of passing (kicking) the ball to ones teammates and
rebounding the ball off the walls. Simultaneously, the function of the defense players
and the goalie, for each of the two teams, was to prevent their opponents from scoring.
While the goalies could use any parts of their bodies including their hands to maneuver
the ball, the remainder of the team members were restricted from using their hands.
Upon one of the teams scoring a goal, the ball was again placed in the center of the field
and the game restarted. The team with the most goals at the end of the 60 minute time
period was classified as the winner.

During a game, there were three types of fouls that a player could be charged
with. One type of foul was called "Hands". This was called if a defense, half-back or
forward player used his or her hands to direct or control the ball. The second kind of
foul was called "Offside”. A soccer player was considered offside if he or she was
nearer to his or her opponents’ goal line than the ball at the moment the ball was played
unless, (a) the soccer player was in his or her own half of the field of play; (b) there were
two of the player’s opponents nearer to their own goal line than the player was; (c) the
ball last touched the opponent, or; (d) the player received the ball direct from a goal
kick. If cither of these fouls were called then a player on the opposing team was
permitted to execute a "Free Kick". This act included kicking the ball from the sidelines,
parallel to the location where the foul was called, onto the field. The third type of foul a
plaver could receive was titled a "Personal Foul". This was called if a player
intentionally attempted to: (1) kick; (2) trip; (3) jump at; (4) charge violently; (5) charge
from behind; (6) strike; (7) hold, or; (8) push an opponent. This required the player,

charged with the foul, to sit in the penalty box for a specified period of time. The



duration of the penalties varied according to the severity of the foul but could last
between one and three minutes. The length of the penalties for the different types of
fouls were outlined in the coaches' policy and procedure manual. If any of the players
received three fouls in a game or was accused of committing a serious toul (e,
swearing at the official, fighting, dangerous play, etc.) the player was considered to be
"Fouled-Out of the Game". This indicated that the player could not play the remainder
of the game.

The atmosphere at the youths' soccer games was different from their practices.
When the games began, there was usually silence in the building for the first five or ten
minutes. One would hear the occasional burst of cheering from the spectators, but
other than that the air would be still. Then, as the games progressed, the silence would
slowly begin to break. Cheering and non-constructive comments from the spectators
became increasingly audible. In fact, after only 20 minutes into the game, one would
hardly be able to hear him/herself speak. Only at the sound of the time-clocks, at half
time break, would the noise level again settle to its original murmur.

Many of the spectators’ comments were non-constructive in nature. In fact,
swearing and prejudiced remarks were not uncommon. For example, a mother yelled,
“Hell Karen...get into it!” to her daughter, after she missed a pass. A father angrily
screamed, “Fuck Jack...opcn your eyes!” to his goalie son, after one of his opponents
scored against him. The phrase, “That fuckin Hindu" was yelled by another father, after
a boy of East Indian descent managed to mancuver the ball around his son. On another
occasion, a father was heard shouting the following at his son, "Christ!..Ol fuck!.. Whut
da’ hell are you doing?!”

The noise level of the game would again escalate to its original roar after only
two or three minutes into the second half. At this point, if a player was tripped or if a
youth handled the ball, no matter how unintentional these acts may have been, the
spectators invariably voiced their opinions.

It is important to note that these outbursts strongly affected the participants’

nature of play. Whereas at the start of the game the youths could be portrayed as
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playing fairly, without much body contact and making conscious efforts not to swear or
curse at their opponents or at the officials, by half-time the youths could be
characterized as playing rougher, dirtier and even occasionally swearing. Furthermore,
because this aggressive behavior was condoned and even encouraged by the spectators,
the youths' behaviors would become even more belligerent.

As a consequence of the youths' nature of play, the officials would be seen
sending more and more of the youths to the penalty box. However, because this only
provoked more non-constructive comments from the spectators, it in turn augmented
the youths' behaviors.

The behaviors of the coaches also changed as the games progressed. Whereas at
the start of the game the coaches could be profiled as being quite reserved and playing
everyone for the same amount of time, by half-time the coaches would often be seen not
only playing their better players for the majority of the time but also making non-
constructive comments to the soccer participants and to the officials. For example, a
coach once said, “Christ Jack, what da hell...You can play better than that,” to a boy who just
had the ball taken away from him. Or similarly, a coach's pep talk to his team at half-
time break was heard to include: “Christ, what are you guys doing? You're playing like
wirls today.” Similarly, a coach said, “You need to be kicked in the balls,” to an official after
an ambiguous call. Another time, a coach said the following to an official: “Fuck. You
didn’t see that...give me a break! Talk about playing fairly.”

The aggression inherent at these soccer games escalated in the form of a domino
effect: one event stimulated the next.  Although this hostile atmosphere ranged in its
degree, it was observed at all five of the girls” and boys’ soccer games attended.

Often throughout the games, especially from the half-time break onwards, one
would see the officials making more and more comments to the parents and the coaches
regarding their non-sportsman-like behaviors. In fact, on several occasions the referee
would raise his arm to give a parent or coach a formal warning. This signal of the arm
meant that the parent's or the coach’s behavior was not acceptable and that if it occurred

again they would have to leave the premises or forfeit the game, respectively. While



some individuals (parents and coaches) often received two or three warnings in a game,
no one was actually penalized for his or her behaviors.

The soccer participants themselves always appeared absorbed in the excitement
and chaos of the game. Even though each youth was scheduled to play one-and-a-half
minute intervals, the majority of the youths would stay out on the playing ficld as long,
as possible and only come off if they were ordered to or if they were totally exhausted.
Though, after just a minute in the bench area, no matter how fatigued they were, the
youths would be back upon the fence, cheering on their tcammates, anxiously waiting,
for their turn to play again.

With the “game over” ring of the time-clocks, the noise level would again
immediately descend to its original murmur.  The spectators would now be seen
conversing with one another, while gathering their belongings, in wait tor their
children.

The participants and the coaches from each team would meet to shake hands.
Win or lose, there never appeared to be any bitterness between the two teams. In fact,
the youths could often be heard conversing, laughing, and cven apologizing to

members of the opposing team as they filed off the field.

Soccer Practices

The soccer practices were held in the gyms of two private schools. The two
gyms were very similar in their structure: both had hardwood floors, were brightly lit
and were approximately half the size of a regulation playing field. Both tcams held
regular practices, one day a week, from 8:00 to 9:30 p.m.

Parents/guardians never frequented their children's soccer practices because the
coaches preferred that they not attend. There was a consensus among the coaches that
parents were “not only distracting but many want to put their two bits into coaching.”  As
one coach asserted, “if we had to listen and cater to all the parents...there would be no time left

to play.”
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The soccer practices followed a consistent format. For the first 15 to 20 minutes
the youths would run laps around the gym. Drills would follow for the next hour. A
scrimmage would be organized for the last 15 to 20 minutes of the practice.

The atmosphere at the soccer practices was different from the soccer games. The
youths appeared excited yet simultaneously relaxed and stressless. The practices were
embodied in an ambiance of fun and laughter, yet many of the youths still appeared
serious about performing well. Small circles of youths would be seen briefly coming
together to socialize and then dispersing. When a fumble or mistake was made, rarely
would the coaches be critical: everyone would laugh a little, then the coach would
encourage the youth to attempt the task again.

At several of the practices, youths excitedly asked the coaches if they could
schedule another practice in the week. The coaches would usually avoid the question
for a few minutes, stating how busy they were, and then occasionally they would
acquiesce and arrange another practice. From the field observations, it seemed clear
that the coaches were just as thrilled to arrange an extra practice as the youths. It
appeared that the coaches simply did not want to reveal to the youths just how much

fun they were really having.

Section I - Importance of Gender for the Youths' Identification of Soccer Motives

The following section consists of two parts. The first part presents a profile of
the soccer participants under investigation. The second part examines the influence of

gender for the youths' identification of major soccer motives.

Participant Profiles

The participants under investigation included three boys and seven girls who
held "Canadian” ethnic identities. Gender differences could not be examined among the
boys of "German-Canadian”, "Portuguese-Canadian” nor "Dutch-Canadian” ethnic

identities due to the lack of female comparison groups. However, the fact that there



were no identifiable ethnic minority groups among the girls’ soccer team was important
to an interpretation of the findings and will be addressed in Section 111

To present a brief profile of the "Canadian” male soccer participants, Dale was
just over five feet tall, slim in build, with dark chestnut hair and deep brown eyes. He
was a very plain dresser, looked very immature for his age and was quite bashtul as
well. Dale was physically a very uncoordinated person having difficulty with even the
simplest of tasks. Tom, on the other hand, was a handsome looking individual,
approximately five feet six inches tall, muscular in build, with mahogany hair and dark
brown eyes. He looked two to three years older for his age and appeared very
confident. Tom was an exquisite dresser: wearing only the finest brand name clothing,
In contrast, Scott was tall, lanky in build, with dirty blonde hair and greenish-blue eyes.
He was constantly playing pranks on everyone and "goofing off” in the attempt to
entice humor. Scott wore an earring in his right ear and scemed to like the multi-layer,
jean jacket and jean pant look.

To provide a description of the girls' soccer team, Cynthia was about five feot
three inches tall, medium in build, with short blonde hair and light blue eyes. This girl
had a vibrant personality and was ceaselessly in a bright and cheerful mood.  Her
trendy designer clothes told me that she was from a wealthier family. Julic was slightly
shorter than Cynthia, with a medium build frame, short bleached blond hair and
stunning blue eyes. She was also a very vibrant person, always bouncing around, never
appearing to run out of energy. Another of the female soccer participants, Julic, was
approximately five feet tall, medium in build, with wavy short black hair and dark
brown eyes. She always wore four or five earrings in cach car and scemed to take pride
in her radical style of clothing- wearing uncoordinated styles and color schemes
together. Pat and Sheila, in contrast, were very similar in appearance. Both girls were
tall, slim in build, with short brunette hair and pale brown eyes. Each of these females
had stunning facial features and shapely bodies. In terms of personalities types
however, the girls were quite opposite. While Pat was very reserved and shy in nature,

Sheila, on the other hand, was out-going and boisterous. Both girls were very casual
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dressers, usually wearing a simple blouse and a pair of jeans. Donna, conversely, was a
short, buxom girl with a large frame. This long haired, strawberry blonde, blue eyed
girl could be described as very "happy-go-lucky”. Donna usually wore the very basic of
clothing: usually just jeans and a T-shirt. Susan, in comparison, was approximately five
feet three inches tall, small in build, with shoulder length crangish-brown hair and
penetrating brown eyes.  She was an honor student at her school and appeared very
serious natured. Lastly, Sharon had medium length, curly orange hair, wore thick
prescription glasses and was on the shorter side. Her obesity made her a very

uncoordinated individual. Sharon was very timid in character.

Findings

The results of the investigation revealed that an identifiable pattern of soccer
motives were found among and between the “Canadian” boys and girls. The
intergroup differences are discussed in the context of Sewell's (1963) Theory of
Socialization (cf. p. 6).

One notable difference among the “Canadian” boys and girls was their
emphasis of the motive influenced by father as a major soccer joining motive.
Specifically, while this reason was cited as important by the boys, it was not mentioned
by the girls.  For example, Scott articulated this as:  “{Chest pushed out)[l joined]
umt...because of my Dad {excited).... My Dad read about it in the paper and told me about it. He
used to play you know {proud|.... I thought it might be fun...so I just joined!” Similarly, Tom
expressed:  “{Eyes gleaming} My Father got me involved in it {obvious look}.... He played
soccer when he was my age too lexcited]. One day I want to be like him! {proudly sitting up in
his chair}”. The boys' comments indicated that they were influenced to join the soccer
program through their fathers own participation in the sport and through their fathers’
interest and encouragement of their soccer participation. While these observations of
parental role models for youth joining sport is consistent with the sport socio-
psychological research (Ewan & Lashuk, 1989; Goodsdt, Lawson & Langford, 1982;

Kenvon, 1988), this motive was not revealed in the sport motivation studies reviewed.
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It was hvpothesized that the gender difference in the emphasis of the motive
influenced by father may be attributed to mainstream North Americans’ belicts and
values regarding the "appropriateness” of sport for males and females (Eagly, 1987
Hall, 1978; Greendorfer, 1978; Harris, 1981). For example, the socialization literature
suggests that western society associates the traits of aggression, success, independence,
and competitiveness with the masculine sexual identity. In contrast, the female sevual
identity is associated more with the traits of cooperation, dependence and timidness
(Bakan, 1966; Bem, 1974; Beringer & Desota, 1985; Broverman et al, 1972, Deun &
Lewis, 1983; Eagly, 1987; Spence & Helmreich, 1978). Therefore, the researcher believes
that it was because the girls’ parents perceived the sport of soccer to be more consistent
with the male sexual identity that the girls received less parental support, than the boys,
for the socialization into soccer role.  Specifically, it was the result of the parents’
differing norms, values and sanctions regarding the appropriateness of sport tor
"males” and "females” that the parents had different expectations for their sons and
daughters regarding soccer participation.

This theme, that the youths received varying levels of socictal endorsement tor
their soccer involvement as a result of their gender, was believed to be supported by the
number of spectators that attended the boys’ and girls’ soccer ganmies. “Wiiile the boys’
soccer games averaged 65 spectators per gane, this compared to 20 for the girls.” “The finding
that there were more than three times as many spectators at the boys’ soccer games,
than at the girls, reaffirms the theme that the sport of soccer was viewed by this
community to be more consistent with the male sexual identity.

The above stated theme was further supported in the gender ditference in the
emphasis of the motive gender inequalities in the program’s basic structure andfor
organization.  Specifically, while this reason emerged as a major source of concern
among the girls, it did not appear significant to the boys.  For example, Cynthia
claimed: “I do not like the fact that the guys team has higher priority over us...over coeryliing.
They always get first say. They cven canceled one of our ganies just so the guys could play.”
And Donna resentfully stated: “[What I don’t like is| the lack of coaches wanting to teach

the girls’ teams. They only want to teach the guys. Also trained coachies.. Hie irls™ teams neoer
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get them. Only the boys do.” Moreover, Sharon's source of displeasure was: What | don’t
like most is that the guys always get first say.” This concern was expressed by Susan as:
“IWhat | don’t like is that] the shorts are kind of small.... It would also be nice if there were
more teams to play against. It's not fun playing against the same teams all the time. " Pat
communicated this source of distaste as: “There’s not enough teams to play against.” And
Sheila reported: "No coaches want to teach the girls. We had to can a team last year because
we couldn’t get anyone to take it. Then we never get the good coaches. But the boys' team gets a
linte up of them. {Sigh) We really feel wanted.” Lastly, Julie’s concern was: “The uniforms
are tight. They ride up all the time. wish we could get jerseys like the boys.” From the girls’
comments there appeared to be four areas of gender inequalities in the structure and/or
organization of the soccer program that they were concerned about. These inequalities
included: (1) the boys having higher priority over the girls; (2) the lack of trained
coaches for the girls' teams; (3) the scarcity of coaches to instruct the girls' soccer teams,
and; (4) the unsightly and uncomfortable uniforms.

A greater understanding of the motive gender inequalitics in the program’s basic
structure and/or organization was attained upon interviewing the girls’ coaches. Basically,
while the coaches openly admitted to the gender inequalities in the structure and
organization of the soccer program, they simultaneously justified the  sport
organizaiion’s actions. For instance, one coach commented: "It is because ot many girls
play soccer that they don’t have the equipment or the playing time like the boys.... No one wants
to take the girls” teams...they don’t want to learn like the boys.... You know...you know what 1
mean?’”  And another coach stated:  “The girls” teams aren’t as recognized as the boys’
teams. When they get serious and more girls want te play, they can get new uniforms too....
But richt now tiere is no need... there is no demand to buy newe uniforms.”  In essence, there
was a consensus among the sport organization and the coaches that the girls did not
deserve the same rights as the boys, with respect to amount of playing time, the usage
of equipment, or the quality of soccer attire, because the girls were not as serious about

the sport as the boys.



The researcher hypothesized that the gender difference in the emphasis ot the
motive gonder inequalities fn the structure and/or organization of Hie soccer program was
again a reflection of North America society's beliet and value system regarding the
"appropriateness” of certain sports for females (Eagly, 1987; Hall, 1978; Greendorter,
1978; Harris, 1981). It is believed that because the sport organization and the coaches
viewed the soccer program to be more consistent with the male sexual identity that the
boys received preferential treatment over the girls. While the gender difference in the
emphasis of this motive was not revealed in the sport motivation rescarch, it s
consistent with the sport socio-psychological literature that indicates that temales
experience many gender inequalities in the structure and/or organization ot sport
programs (Brown, 1981; English, 1978; Greendorfer, 1978; Hall, 1978; Westhott &
Coakley, 1981).

This theme, that the sport of soccer was perceived by this community to be more
consistent with the male sexual identity, was also supported by the gender difference in
the emphasis of the motive to learn and/or improve skills. Specitically, while this motive
was clearly indicated by the boys for juining and maintaining their participation in the
soccer program, it was not mentioned by the girls. The boys defined this motive in
terms of learning the skills and becoming more proficient at the sport. Scott spoke of
this reason as: “{Obvious Look )1 joined] to get better at soccer {determined facel.” Similarly,
Tom claimed: "[I joined because] 1 want to get better at it {stern facial expressiont.” "This
motive also emerged when the boys were questioned about their sources of enjoyment
in the soccer program. As Scott stated: “I'want to get real good..because one day I hope to be
a famous soccer player [excited voice]l.” And Tom articulated: "I want fo be as yood us my
Dad one day. He was really good when he was young. He was on a professional league.”

Several parents' statements confirmed the importance of the motive fo learn
and/or improve skills for their son's soccer involvement. Scott's father said: " am very
pleased with Scott’s connmitment to the program. He is determined to play well.... I haoe never
seent himt so committed to a sport.... Usually he only lasts half a scason.”  Dale’s mother
indicated: “Even though he is smaller and...um.. less coordinated than the vest. he really tries.

That's what's important {proud].” Generally, there appeared to be a consensus among
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these parents that they were impressed with their sons’ dedication to become more
competent and efficient at the sport.

The low importance rating of the motive to learn and/or improve skills among the
girls was consistent with the comments made by their parents and their assistant coach.
As Jenny's father stated: “The girls only join soccer to be with their friends. They re not
serious..not like the boys.  Somcetimes I wonder why they have teams for the girls at all.”
Similarly, Sharon's mother commented: “Sharon likes soccer because she can spend time
with her friends. None of the girls really take the game that seriously.... It is being with Ler
friends, that’s most important to her.” And the girls' assistant coach stated: “The giris
wonder why they can’t find parents to coach their teams...the girls aren’t here to learn

’

saccer...they're here strictly to be with their friends.” In essence, the parents’ and the
coaches' comments appeared to support the premise that the girls were not involved in
the soccer program for the reason of skill development but rather, for the social benefits
that they could derive from the sport.

Field observations of the youths' soccer practices further confirmed the gender
difference in the emphasis of the above stated motive. “Despite the coaches of the two
teams pushing equally as hard to get solid practices in, the boys and the girls varied with respect
fo the amount of time they spent actually practicing and/or refining their skills. While the boys
spent, on average, 70 minutes of each practice session concentrating on skill refinement, the girls
spent only 45 minutes on this task.” The fact that the boys spent close to twice the amount
of time on skill development, compared to the girls, supports the finding that the
motive to learn and/or improve skills was more important to the boys than the girls.

The gender difference in the emphasis of this motive was again believed to be
the result that mainstream North American society views the trait of soccer
achievement to be more "appropriate” among males than females (Eagly, 1987; Hall,
1978; Greendorfer, 1978; Harris, 1981). The researcher hypothesizes that because the
girls linked this achievement motive to a masculine sexual identity that they reduced
their efforts to achieve. Specifically, the girls did not become involved in the soccer
program to master or become more proficient at the sport but rather, used the program
as a means to fulfill their other motives. The converse appeared to be true of the boys.
This motive had substantial importance to the boys because of their desire to generate a
masculine sexual identity. It should be noted that while the importance attached to

personal accomplishment parallels the results of other studies (Fry et al. 1981; Gill,



Gross & Huddleston, 1985; Gould et al. 1985; Petlichoft, 1982; Sapp & Haubenstricker,
1978; Skubic, 1956: Wankel & Pabich, 1982), the gender difference in the emphasis of
this motive was not identified in the literature reviewed.

One similarity between the boys and girls was respect to the emphasis placed on
the motive it gives me something to do. Specifically, this motive emerged as important
among both genders for joining and maintaining their participation in the soccer
program. For example, the motive was frequently cited by the youths when questioned
about their major reasons for joining the soccer program. As Dale stated: “[] joined the
soccer program] because it helps me to get out of the house for a while.... It's so boring stayinyg
at home {depressed voice).” Also, Cynthia and Julie identically expressed this reason: “[1
joined soccer] because it gives me something to do on the weekends.”  Furthermore, Scott
stated: "I joined because 1 hate staying at home...doing nothing {frustrated look).” Susan cited
this as: “[I joined because] 1like it... because...because it gives me something to do in the winter
months.” Moreover, Sharon remarked: “[I joined the soccer program becausel it allows me to
escape from my regular life.” Lastly, Donna enunciated this as: "[I joined] because its the
only thing I have out of school that is fun {distraught look).” Likewise similar statements
were made by the youths for maintaining their participation in the soccer program.
Tom's indication, when questioned about what he liked about the soccer program, was:
“Uh, I don’t really know {puzzled facial expression). Ul..just that it hielps me to get oul of the

’”

hwouse for a while.” As well, Donna commented: "I like it because il gives me something o
do. It’s nice being able to do something different.” Likewise, Dale stated: "I'n not sure.. just
getting out.” Lastly, Scott alluded that: “I keep playing soccer because it fills up my
weekends.”  An interpretation of the youths' comments suggested that many of them
were very lonely and/or bored with their everyday routines. The rescarcher believes
that these same boys and girls joined and maintained their involvement in soccer
program in an attempt to fill this free time in their lives.

The interviews with the parents generally reaffirmed the importance of the
motive it gives me something to do for the youths' soccer invelvement.  As one mother
stated: “Dale really looks forward to playing soccer. It...it has really changed his atlitude...
Before signing up for soccer he would just mope around the house. Now..now he's a totally
different person {surprised look}.” Sharon's mother enunciated: "The wirls looe soceer
because it gets them out of the house for a while. The winters are awfully long here for kids.”

Likewise, Sheila's mother commented: Sheila likes soccer because it wives her something fo
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do on the weekends. T don’t know what she'd do without it.” Scott's mother indicated this as:
“Winter is long.... It gives the kids something to do.” Lastly, Julie's mothers’ comment
included: “The program is great for the girls.... It keeps themt busy and off the couch (laugh). 1
know Jule enjoys getting out..and being with her friends.” In essence, there was a
consensus among these parents that the sport program contributed to their child's
quality of life simply because it gave them the opportunity to get out of the house for a
while. This finding that many youths engage in sport programs because it gives them
something to do has also been revealed in the sport motivation research (Gould, Feltz
and Weiss, 1985).

The motive thrills and/or excitement also appeared important to youths of both
genders for joining and maintaining their participation in the soccer program. This
motive was described by the youths in terms of a sensory or affective component
associated with their soccer participation. Specifically, it was the feeling of excitement
and participation that was the source of enjoyment through its more physiologically
based effects.  For example, Julie expressed this in the following manner: “[I joined]
because soccer is an exciting sport {eyes glisteningl. It's my favorite. 1t's so fast! (thrilled
voice)”  Dale voiced this as: “I just like the sport..just, uh..you know..just playing the
sport.... What I like most is kicking the ball and... um, the running!” Similarly, Donna's
expression was: “Uni.At’s really exciting. Idon’t know, I just liked it". Pat voiced this as:
“[I joined because] it’s just exciting.... Something is always happening.”  Lastly, Susan's
stated this as: “[I joined because] it's really exciting...because there’s so much going on all the
time.” This same theme came forth, when the youths were asked about their sources of
enjoyment in the sport. For instance, Sheila articulated this source of gratification in the
sport as: "I don’t know {fidgeting with fingersh...I just like it. Like the action and stuff like
that”. Tom cited this as: "It’s so fast. Like you don't have to wait around a lot.” Moreover,
Pat's claim was: “I like soccer because it's so exciting.... It’s just fun.” Cynthia also alluded
to this motive as being a source of enjoyment: “{I like the} fast pace.... Like there's lots of
action.”  Scott communicated this as:  “[I like the sport because] it’s fast.... U, it's just
exciting.  You know, something is always happening.” Sharon and Susan both enunciated
this as: [ like soccer because] it's fast {excited).” Lastly, this comment was expressed by
Donna as: ([ like the program because] you always get to play. 1 like playing and not just

standing around. It is..there's always lots of action.”
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Statements derived from the parent interviews supported the vouths' claims that
the motive thrills and/or excitement was indeed important to them. For example, as one
father remarked: “Dale thrives on soccer because there is never a duldl mowment.... Dale is the
type of person that needs to be busy, to be happy!” Sheila’s father communicated: “The Auds
enjoy soccer because it's so fast. There is no standing around like in other sports.... Kids don’t
lose their interest...like they do in other sports.” Tom's father reported: It is the intric..or
should I say the excitement of the sport that Tom likes. Tom has a short attention span..he needs
the challenge to keep him happy.” Lastly, Scott’s mother remarked: “Scott enjoys soceer
because it is fast! There's constant involvement and excitement.” The parents’ statements
generally supported the theme that it was the novelty, uncertainty and complexity
associated with the sport that enticed the youths 0 join and maintain their participation
in the soccer program. The importance of the motive thrills and/or excitement was also
revealed in the sport motivation research (Alderman, 1978; Alderman & Wood, 1976;
Petlichkoff, 1982; Wankel, 1983; Wankel & Pabich, 1982; Wankel & Kriesel, 1985,
Wankel & Sefton, 1989).

There was also a gender difference with respect to the emphasis placed on the
motive affiliation. While this motive emerged as instrumental for the girls joining,
engaging in and disengaging from the soccer program, it appeared insignificant among,
the boys. The central meaning of this motive was the opportunity to enter into a forum
where it was possible to be with friends and/or to meet new people. For example,
when Donna was questioned about her reasons for joining the soccer program, she cited
this motive as: “[I joined because] I wanted to meet new people. I wanted to meet people
outside of school.” Sharon stated it as: “[1 joined] to meet people outside of school.” Cynthia's
expression was: “[I joined] to be with my friends.... I never get to see thentanymore. They go
to a different school now.” Julie and Sheila uniformly expressed this as: [ joined ] because
my friends at school joined.” Lastly, Susan enunciated it as: {[ joined because] you get to nieel
other people...and make friends.” This same motive surfaced when the girls were
petitioned about their sources of enjoyment in the sport. Pat stated this as: "[1 enjoy
playing soccer because] I like being with my friends. Also I like getting to kinow new people.
Somie of the girls don’t even go to my school.” Julie's declaration was of this was: “{Abrupt]

I want to be with my friends.” Similarly, Cynthia mentioned this by stating: "I want to
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mieet new people...and make new friends.” And Sheila asserted this theme as: "I like meeting
new people. 1 want to meet more friends outside of school.” Lastly, Donna said: "I like having
fun with my friends. There are also lots of people their I don’t know.”

The parents’ concerns about the team selection process shed additional light on
the significance of this motive for the girls' joining the soccer program. Pat's father
remarked: “They should let the kids pick their own teams. You should see the disappoiniment
in their eyes when their friends are selected for other teams.”  Sharon's mother indicated:
“Sharon wanled to quit the program when she found out that her friend was selected for another
team. 1 really had to talk a long time with her to convince her just to try it for a while.” The
fact that these parents indicated that their daughter's were extremely distraught when
their friends were selected for an alternative team indicates that this motive was indeed
important to these girls.

The greater importance of the affiliation motive among the girls, than the boys,
was also revealed in the duration of time the genders actually spent socializing with
their teammates.  “During the practices, small circles of youths would continuously gather to
laugh, talk and play fight amongst each other. Usually, after two or three minutes of socializing,
the groups would disperse on their own. Sometimes, however, it would take a yell, conment or
wave from the coach to direct the youths’ attention back to the sport. While the girls would
spend approximately 30 minutes of each class socializing in small groups, the boys spent on
average 8 minutes.” The fact that the girls socialized, on average, three times as long as
the boys confirms the importance of this motive among the girls.

Further evidence to support that the affiliation motive was of greater importance
to the girls, than the boys, lies in the fact that half of the girls interviewed also cited
social factors as a major reason for dropping out of the sport program. For example,
when Cynthia was questioned about what would make her disengage from the soccer
program, she answered: “Probably..if I got upsct with one of the girls. That would make me
quit. Like if the girls talked about me and I did not know about it...this would make me mad!
{upset}” Similarly, Julie replied:  “Um...people on the team I don’t like...or just don't get

along with...or just don’t like!” Lastly, Pat commented: [I would quit] if I did not get along
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with the girls. Like if we did not like cach other.” There appeared to be a consensus among,
these girls that if the soccer program was not conducive of producing an environment
where positive emotional social relationships could be experienced, then the girls would
terminate their participation in the sport.

These observed gender differences may reflect different social pressures and the
internalization of different gender-reflected values about human relationships (Bakan,
1966; Bem, 1974; Beringer & Desota, 1985; Broverman et al., 1972; Deux & Lewis, 1983
Eagly, 1987; Spence & Helmreich, 1978). Since the traits associated with the female
sexual identity include sociability, friendliness, gentleness, and warmness, this
affiliative behavior would have been viewed as socially "appropriate” for the girls. This
finding that females are more socially oriented than males in sport is consistent with the
sport motivation research (Gould et al., 1985; Petlichkoff, 1982; Sapp & Haubenstricker,
1978).

The investigation also revealed that there was a gender difference in the
importance rating of the motive fo improve body inuage. While this motive appeared
meaningful to the girls for joining and maintaining their participation in the soccer
program, it did not appear consequential to the boys. This theme was defined by the
girls in terms of the weight loss and the muscle toning benefits that they could derive
from engaging in the sport. Cynthia verbalized this motive as: “IT juined e soccer
program because] | thought it might help me to stay in shape. Twant to look good...you know
{flicking hair back}?!” And Julie's response was: “Basically, the good exercise. I#'s a good
way to stay in shape.” Likewise, Donna stated: "I like playing soccer becanse it helps me stay
in shape {placing her hands on her hipsl." Interestingly, when the girls cited this motive
they each looked at the researcher as if their response warranted no further explanation.
The researcher’s interpretation of this was that the girls believed that she (the
researcher) should understand the importance of having a slim and toned body being a
female herself.

Field observations of the girls' soccer practices further supported this theme that
it was important for the girls to have slim and shapely bodies. “Several times throughou!
the soccer practices Cynthia, Julie and Pat would run to the stage and hide behind the curtain.

Cautiously, without the coaches’ knowledge, they would slip a ntirror out of their purse and
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check their hair and lip stick. Often 3 or 4 minutes would be spent redoing their hair and
restoring their lipstick”.  The fact that facial beauty was found to be of particular
importance to the girls was consistent with their desire to have slim and shapely bodies.
Conversely, the boys' lack of concern over personal appearance was also evident during
the field observations of their soccer practices. "Even though the boys often worked up a
good sweat, they would usually just wipe their faces with their shirt sleeves and continued
practicing. Sometimes the boys would even squirt water in their faces freqi a canteen in order
to cool down.” The boys' non-caring attitudes about their physical appearance, while
playing soccer, was consistent with the failure of the boys to cite the motive to improve
body image.

The gender difference in the emphasis of the motive to improve body image is not
surprising considering the fact that western society portrays the ideal image of a
women as one who is thin, shapely and beautiful in appearance. This image is not only
ingrained into females from an early age but is reemphasized in the media on a daily
basis. Conversely, the boy's failure to mention this motive is also consistent with the
lack of pressure from mainstream society for males to conform to a specific body image.
The lack of media attention pertaining to an ideal body image for males is likely also
responsible for the lower importance rating of this motive among the boys. The finding
that females are more fitness oriented than males was also found in a study conducted
by Gould and his colleagues (1985).

Another gender difference was found with respect to the value rating of the
motive winning. While this motive surfaced as important to the boys, it appeared less
significant to the girls. For example, this motive was clearly evident among the boys
when the genders were questioned about their sources of enjoyment in the sport. Tom
denoted this as: “What [ like a lot is winning. It's most fun when you win. Everybody is

’”

happy when you win..and you get a trophy. 1t's just really exciting.” And as another boy
commented: “[Obvious look] Of corirse, winning. It's not fun when you lose. Ilike... um...the
clapping. I don't know...it just feels real good.”  An interpretation of the boys' statements
indicated that it was important for them to receive recognition, status and/or social

approval for their accomplishments.



The fact that both the girls' and boys' teams had only won one game in the
season suggested that the amount of winning or loosing did not account tor the gender
difference in the emphasis of this motive, but that there must be some other underlving,
factor. This might be the result of the fact that mainstream North American culture
places a greater pressure on the males, than females, to succeed (Bakan, 1966; Bem,
1974; Beringer & Desota, 1985; Broverman et al., 1972; Deux & Lewis, 1983; Eagly, 1987;
Spence & Helmreich, 1978). This pressure placed on the boys to win was very evident
in their parent’'s comments regarding the unbalanced strength teams. Tom's father
remarked: “It would be nice if the teams were more balanced.... It can’t be fun for the hids
losing all the time.... Tom has only won one game this scason. Now you can’t tell me he's
enjoying it. If I were him I would have quit a long time ago.”  Similarly, Scott’s father
mentioned: “I think it would be nice if the kids could win once in a while. Loosing ell the time
is hard on anyone’s self-esteem.” Lastly, Dale's Father indicated: "1 know Dale has wanted
to quit the program several times...I don’t blame him though...Why play if there is no clance of
winning.” The fact that all the boys' parents placed great emphasis on winning,
indicates that this motive must have been perceived as a vital clement of the boys!
soccer game. In contrast, the fact that not any of the girls' parents made statements
about the importance of winning suggests that this motive was perhaps viewed as a
less essential component of their game. The finding that males are more success
oriented than females was also evident in a study conducted by Gill and her colleagues
(1982).

This theme, that winning appeared to be more important to the boys than the
girls, was also supported in the gender difference in the emphases of the motives
unqualified officials and teams unbalanced in strength. The value the boys attached to the
motive unqualified officials was clearly evident during their interviews.  For example,
Tom communicated the motive as: “We need more skilled referees..to make the games more
fair.  They call things that shouldn’t be called and...things that should be called aren’t!
[frustrated}” Similarly, Dale asserted this source of concern as: “The referees never know

what they are doing! {upset] We need more skilled people to make the games more fair.”
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Specifically, despite the fact that the boys’ and girls’ teams had the same officials only
the boys cited unqualified officials as a major source of distaste in the soccer program.

The greater importance of the motive unqualified officials to the boys, than the
girls, was confirmed during the field observations of the youths’ soccer games. “The
male soccer participants often expressed anger and frustration among each other and with their
coaches and parents reqarding the fairness of the officials’ calls. In fact, during the game it was
not unusual for one or two of the boys to angrily yell at the official or stomp around in a tenmper
tantrum after a call.  Conversely, the opposite behavior was revealed among the girls’ soccer
team.  Despite there being little consistency in some of the calls, the girls rarely appeared
concerned. After a call was made, the girls would simply restart the game, from where it was
left off, and continue playing.” This importance attached to the motive unqualified officials
was not revealed in the sport motivation studies reviewed.

There was also a gender difference in the emphasis of the motive feams
unbalanced in strength. Specifically, while this motive was identified as a major soccer
enjoyment-dislike rmotive among both genders, the boys additionally cited it as a major
soccer disengagement motive. This motive was very evident among the girls and boys
when they were questioned about their sources of dislike in the soccer program. For
example, Pat articulated this motive as follows: “[What I don't like about the soccer
program is| He teams being unequal (sigh). It's no fun loosing all the time.... It would be a lot

more fu if we could play a team more like us!” Moreover, Sheila cited: "I don’t like having
to always play the real good teams. Why don’t we play teams more like us?! {disquicted gazel”
Scott's comment was: “{Annoyed) Only same strength teams should play against each other.
No one wants to loose all the time!”  Similarly, Sharon stated: "They should make more
tair..orum.equal teams {unsure of herself].” This concern was cited by Cynthia as: The
teams being unequal...it’s not fair to our team.” And Donna enunciated this concern as:
“The soccer teams being unbalanced in strength. 1t's not that I don’t mind loosing...as long as 1
can put up a good fight.” Julie's comment was:  “The teams being really unequal {obvious
look}.” Lastly, Tom expressed this as: "What I don’t like is losing all the time. They should
only play more equal teams against cach other.” The researcher’s interpretation of the above
evidence is that because the vouths were continuously forced to compete against teams

that were much better than them, from losing all the time, they felt a sense of



inadequacy and incompetence. This finding is consistent with Csikenmyhali's (1975)
"Theory of Flow" in which there is the implication that enjoyment in vouths' sports is
contingent on coaches creating a sport environment where there is a balance between
challenges and abilities.

The gender difference in the emphasis of the motive teams unbalanced in strength
was revealed upon questioning the boys about their major disengagement motives. For
example, Tom expressed this as: "I will quit if they keep playing uncqual teams against cach

"

other. It’s not fun losing all the time.” Similarly, as Scott enunciated: "I will quit it they
don’t make the teams more balanced. 1 hate losing most of the time [angryl.” Generally, there
was a consensus among, these boys that if they could not play against tcams that were
equivalent in terms of skill level to themselves that they would quit the soccer program.

It is hypothesized that the gender difference in the emphases of the motives
unqualified officials and feams unbalanced in strength was a result of the varying degrees of
importance the boys and girls attached to winning. As noted previously, one ot the
major reasons the boys joined the soccer program was to win. It is believed that,
because many of these boys blamed their loosing streak on unqualified officials and the
teams being unbalanced in strength, that these motives became very important to them.
Conversely, it is hypothesized that the girls attached less significance to these motives
because the girls did not place a great emphasis on winning. Therefore, even if the
girls' loosing streak was a result of unqualified officials and/or the teams being unequal
in strength, it was less of a concern to them as they appeared to be involved in the
soccer program for motives other than winning. The finding that young, athletes who
are on teams that continually lose are presented with conditions that are not
intrinsically enjoyable also emerged in a study conducted by McPherson et al. (1980).

A similarity among the genders was the importance attached to the major source
of distaste program scheduling times. This motive was defined by the youths in terms of
the soccer practices being initiated too late in the evenings and the soccer games being
started too early in the mornings. For example, Susan reported this concern as follows:

“{ Abrupt} The early game times [laugh]. I think it's stupid playing that time in the morning.”
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Dale communicated this as: “The practices are too late. 1t is really hard staying up that late
when you have to go to school the next day {perturbed].” Sharon'’s expressed this displeasure
as: “The games are too carly in the mornings.” Lastly, Scott's distaste was voiced as: "I
don’t like to have to get up in the morning to play. At 7:30 you're not quite awake yet. It is
really liavid to play at that time {tired look].

Further understanding of the importance the youths attached to the motive
program scheduling times was achieved upon interviewing the parents. Scott's father
indicated: “It would be nice if the games were held later in the day. It's real hard on the kids
{concerned look].” Sharon's mom communicated: “I krnow Sharon had to miss several of the
practices because of an carly exam the next day.... If the practices were held earlier in the
coening she probably would have gone. Sometimes I wonder if the soccer organizers have kids
flaugh).”  Generally, these parents’ comments reaffirmed their son's and daughter's
claims that the program's scheduling times were very disruptive of their schooling and
general lifestyle. To the best of the author's knowledge, this motive has not been
revealed in the sport motivation literature.

Another concern that surfaced among youths of both genders was regarding
locale factors. This source of displeasure was very evident during the interviews with
the youths. For instance, when Tom was questioned about his sources of dislike in the
program he said: “Sometimes it’s real hard getting to practices because my Dad works...and
unt, they are on the other side of town.” Likewise, Donna expressed this concern as: “It's
real hard getting a ride a lot of the time to the games. They are held far away.... They should
have to hold them in places where everyone can get to. You know..like close to your home?”
Similarly, Dale angrily stated:  "What I don’t like is not being able to get a ride.”
Furthermore, Sheila cited this motive as follows: It's hard getting to the games.... The
soceer center is..a long ways from our home {sad look}].” Lastly, Julie expressed her dislike
as: “What Idon’t like is the games and practices being so far away. They should be held closer
to our homes.” Generally, there was a consensus amony these youths that it was difficult
to arrange transportation to the games and/or the practices because of the distance of

the soccer tacilities away from their homes.



A greater insight into the processes underlving the motive locale fuctors was
evident upon completing the parent interviews. For example, Tom's mother angrily
stated: “Somwetimes it's real hard getting Tom to the games. My husband corks, the other Rl
have their own activitics, and Tom’s practices are in Chillizeack.” Dale's tather tumed: Wiy
can’t the coaches hold the practices within our own neighborhoods?  Don’t they realize the
distances some parents must drive?” Lastly, this concern was sternly expressed by Sheda's
mother as:  “Coaches should reconsider the focation of practices.  They showdd be hweld i
proximity to the community.” It was interesting to note that during, the imterviews with
the parents the following trend was discovered: many ot the vouths seemed to be
simply mimicking the concerns of their parents. It appeared to the rescarcher that the
concerns over locale factors likely originated with the parents but, over time was seen as
an obstacle by the youths simply because asking for a ride to the games and/or

’

practices became a “hassle” and/or a source of tension within their houscholds. This
importance attached to locale factors was not identified in the sport motivation studies
reviewed.

Both genders also viewed the motives insensitive spectators and a feo compelitioe
coach as major sources of concern. The motive insensitive parents was defined by the
youths in terms of the prejudice, swearing and non-constructive remarks and actions
that were made by the spectators at their soccer games. For instance, PPat recalled the
following: “This once...when | was playing...I ot all mixed up in directions. Anyicays, |
ended up scoring on my own goal. [ felt really bad about it. Thew. then a man i the stand:
stood up and started yelling at me.. [ felt so bad...He wouddn’t quit.. Then e came onto the
field...still shouting. I was so embarrassed...so scared .1 ran off the field crymg.”  And Scott
spoke of the following situation: “Last month at one of the games, One of the parents staried
putting down another parent’s kid because e was not playing well. - Wellthat turned ou!
pretty scary. The kid's father overheard this and started to tell the other father off .. He
cursing and swearing....  Within only minutes it turned into a fist fight!”  Cynthia also
mentioned an incident involving insensitive spectators:  "One of the kids @as really

goofing off on the field...le was always sort of a trouble maker. Anyroays, a parent came onfo the
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field because he thought thal he would beat up the kid...you knotw...to teach the kid a lesson.
Well...aohen the coach jumped in to stop liim he got punched out instead. | wish...1 wish they
condd talk o some of the kids™ parents! {disgust]”  Moreover, Tom found the following
situation disturbing: “This once, this guy went onto e field, called the referee cocry name in
the book and punched him out..unconscious! {disqust]”  Lastly, Donna’s expressed this
source of dislike as: “The spectators often hawe worse..or behave worse than the kids.”

Field observations of the soccer games corroborated the youths' claims of
insensitive spectators. For example, a mother once yelled, “Hell Karen...get into it!” to her
daughter aster she missed a pass. A father once said, “"Fuck Jack...open your eyes!” to his
poalie son, after the opposing team scored against him. The phrase, “That fuckin Hindu”
was yelled by a father, after a boy of East Indian descent managed to mancuver the ball
around his son. On another occasion, a father who was personally coaching his son
from the sidelines was heard shouting, “Christ!...Ol fuck!..What da” hell are you doing?!”
In essence, these behaviors appear to be supportive of the youths' claims that many of
the spectators’ comments were indeed non-constructive in nature.

Furthermore, the motive a  foo competitive  coach  surfaced as a  major
disengagement motive among both genders. This motive was defined by the vouths in
terms of a coach who had a very competitive disposition.  This motive was very
apparent in the interviews with the boys and girls. Sheila's articulation of this motive
was: [ would quit] if the coach was really strict. Like if he got mad a lot and was so
strict. dike if he had a win-at-all-cost attitude.”  Dale emphasized this as: "[1 would
coithdraze] if Hhe coacli was totally unbearable..unreasonable. Iike if he only played the very best
players..and ncver got to play. Because coaches hawve been knewon, in the season, for coaches to
bench peeple. Not for any ceason. Just because they've not one of their better players”. And
Sharon's response was: "1 would quit if...for example, this one ccach 1 had aloays got mad
and shouted. 1 felt like quitting {upset voicel. But he's not like ou: coach. Our coach, the coach
e have nowe.is excellent {face ¢loing).” This was expressed by Cynthia as: [ would
discontinue] if the coaches got really strict..and you knowe took the game really, really serious.

Like if Hhey becanie very competitions”. Moreover, Tom indicated: "I don't like coaches that



are really serious about winning.... Like if he had lots of rules and things ke that.” Similarly,
Donna phrased this motive in the following manner: “[1 would drop-out] if the coach ivas
only out to win. You know, where it wasn't fuon playing anymore?!” Lastly, Scott's source of
displeasure was: "I would quit if it was made more competitioe and serious. st stuff like
that”.

Statements made by some of the youths' parents provided a greater insight into
the youths' fears pertaining to the competitive nature of some coaches. Tom's father
commented: “The Chilean and Hungarian coaches are the worst. They treat the game like it's
life or death. The kids on those teams are afraid to make a mistake. They are afraid of the
coaches...they ‘re not having any fun.” Similarly, Scott's mother expressed: “Sometines the
coaches criticize the refs...call them names. My son is there more than for the sport of soccer.
He's there for the learning experience...to get along with other people..to learn to respect
authority..be it right or wrong.... Because it's where he's ot to go when le's finished i
childhood. They need to be a little more aware of what their emotions are teaching the kids. 1
would prefer that my son doesn’t play for that kind of coach.” Lastly, Julic's mother stated:
“Some of the parents are worse than the kids. How are the kids supposed to learn sportsmianship
skills when their parents haven't even learned them? {disturbed look]”™ There was a consensus
among these parents that many of the soccer organization’s coaches had very
aggressive and competitive dispositions.

It was hypothesized that the motives insensitive parents and a too compelitioe coach
were a concern io the youths because they perceived them to intertere with their ability
to reach a state of "Flow" (Csiksenmihalyi, 1975). For example, the Theory of Flow
suggests that if a youth is participating in a sport program where he or she is optimally
challenged, full attention will be invested and the experience will be positive.
Conversely, if a youth is involved in a sport program where there is great pressure to
win, bewilderment and incompetence may prove distracting and anxiety will result.
This finding that many youths drop out of sport as a result of a too competitive sport
environment is consistent with the sport motivation literature (McPP’herson et al., 1980);

Orlick, 1974; Orlick & Botterill, 1975; Pooley, 1981; Sefton & Fry, 1981).
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Sununary

The findings revealed gender differences between the “Canadian” boys and girls
in their identification of major soccer motives. For example, while major soccer joining
motives cited by the boys included influenced by father and to learn and/for improve skills,
the girls included to be with friends and/or mcet new people and to improve body inage.
Similarly, while major soccer engagement-enjoyment motives cited by the boys
included winning and to learn andfor improve skills, the girls included to improve body
image. Furthermore, while major soccer engagement-dislike motives cited by the boys
included wnqualified officials, the girls included gender inequalities in the prograni’s basic
structure andfor organization. Lastly, while major soccer disengagement motives cited by
the boys included teams unbalanced in strength, the girls included did not get along with

feaniuates.

Section 1V - Importance of Ethnic ldentity for the Boys' Identification of Soccer Motives

The following section consists of two parts. The first part presents a profile of
the soccer participants under investigation. The second part examines the influence of

cthnic identity for the youths' identification of major soccer motives.

Participant Profiles

Since all seven youths from the girls' soccer team held "Canadian” ethnic
identiti_s the following section only examines the importance of ethnic identity for the
bovs' identification of major soccer motives.  However, the fact that there were no
females of an identitiable ethnic minority group among the girls” soccer team was
important to an interpretation of the findings and will be discussed at the end of this
section.

To present a profile of boys’ soccer team, of the six boys that participated in the
study, three held a "Canadian”, one a "German-Canadian®, one a "Dutch-Canadian” and
one a "Portuguese-Canadian” ethnic identities.  Because the "Canadian” boys were
profiled in the previous section (cf. p. 39), the following section only describes the

"German-Canadian”, "Dutch-Canadian” and "Portuguese-Canadian” boys.



To begin then, Tristan, the "Dutch-Canadian” boy was approximately tive teet
six inches tall, heavy in build, with short dirty blonde hair and pale blue eves. He had a
very determined personality and displayed little emotion. Tristan was very serious
natured and appeared to be a loner. Conversely, Paul, the "Portuguese-Canadian™ boy,
was approximately five feet tall, slim in build with dark chestnut hair and deep brown
eyes. Like Tristan, he had a very serious disposition. Paul was never seen dressed in
clothing outside his proper soccer attire.  Henry, the "German-Canadian™ boy, was
approximately five feet six inches tall, heavy in build, with dirty blonde hair and deep
blue eyes. He too was very serious, never appearing to express any emotion. Like

Paul, Henry was never seen clad in apparel outside his formal soceer unitorm.

Findings

The study revealed that an identifiable pattern of motives were found amony,
and between the boys of “Canadian”, “German-Canadian”, “Dutch-Canadian” and
“Portuguese-Canadian” ethnic identitics. The inter-subgroup differences are discussed
in context of the subcultural variations in norms, values and expectations of the
respective subgroups.

One notable difference between the ethnic subgroups was in their identification
of the role model responsible for them jeining the soccer program. Specitically, while
the "Canadian” and "Portugucse-Canadian” boys cited their father as the role model, the
"German-Canadian” and "Dutch-Canadian” boys cited their fumily traditions.

The importance of this father role model was very evident during the interviews
with the "Canadian" and "Portugucse-Canadian” boys. One "Canadian” boy stated this
motive, when questioned about his reason for joining the soccer program, as: “fCTest
pushed outl{1 joined] wm...because of my Dad {excited).... My Dad read about it in the paper
and told me about it. He used to play you know [proud|.... I thought it might be fun..»o [ jusl
joined!”  Another "Canadian” boy expressed: “IEyes gleaming] My Father gol e inooloed
in it {obvious look}.... He played soccer when he was my age too {excited]. One day I want to be
like him! {Proudly sitting up in his chair).” Lastly, the "Portuguese-Canadian™ boy
articulated this as: "My Dad plays you know. He's an excellent player. One duay 1 hope to be
as good as he is.... 1 go to his games and he comes to niine... 1 like at that we baoth play! { face il

up}” The "Canadian” and "Portuguese-Canadian” boys' comments suggested that their
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fathers influenced their involvement in the soccer program through their fathers own
participation in the sport and through their fathers’ interest and encouragement of their
soccer involvement.

The “Dutch-Canadian” and “German-Canadian” boys, on the other hand,
identified their role model to be family traditions. For example, the "German-Canadian®
boy reported this motive, when questioned about his reasons for joining the soccer
program, as: “[I joined the soccer program because] it was the thing to do...it’s like a family
thing...a tradition!” Similarly, the "Dutch-Canadian” boy articulated: “[I joined the soccer
progrant because] it's been in the family for years...cveryone does it Like my Dad did it, my
grandfather..and cven his father..and also my brothers.  Just ecveryone! {excited}” The
“German-Canadian” and “"Dutch-Canadian” boys’ statements indicated that they joined
the soccer program because past generations of their family members had participated
in the sport and because their immediate multi-generational family expressed interest
and encouragement of their soccer participation.

Interviews with the "German-Canadian” and "Dutch-Canadian” boys' fathers
further supported the importance of the motive family traditions for their sons joining
the soccer program.  As the "German-Canadian” boy's father expressed: “Soccer is a
strong part of our hervitage. Our family has been playing for generations.... It's just a part of
who we are.... Henry is carrying on the tradition.” Similarly, the "Dutch-Canadian” boy's
father reported:  “We have played this sport at home [Netherlands] for generations. It is
important for us to keep our family ties.” Generally, there was agreement among these
parents that the sport of soccer was a strong part of their sons’ personal identity and
tamily heritage.

Field observations of the family members that accompanied the boys to the
soccer pames were also consistent with the ethnic subgroups’ identification of the role
models.  “At least Hiree and sometinies even four generations of family members attended the
“German-Canadian” and “Dutch-Canadian” boys’ soccer games.  Often grandparents, parents
and siblings would be seen standing along the sidelines, coaching and cheering on their family
member.  Few family members attended the "Portuguese-Canadian” and "Canadian” boys’
soceer gantes. Rarely did any family members outside the immediate family attend and in many
cases only one parent and no siblings attended.” The finding that the "German-Canadian”
and "Dutch-Canadian” boys had several generations of family members attend their

soccer games was consistent with their emphasis of the motive family tradition.
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Conversely, the fact that the "Canadian” and "Portuguese-Canadian™ boys had few
family members attend their soccer games was consistent with their citation of the
motive influenced by father.

The inter-subgroup differences in the identification of the role models s
hypothesized to reflect the ethnic subgroups’ distinct definition of the construct
“family”. As noted in the above interviews and field observations, while the
"Portuguese-Canadian” and "Canadian” boys’ definition of family appeared to be
restricted to parents and siblings, the "German-Canadian” and "Dutch-Canadian” boys’
definition encompassed relatives in addition to immediate family members.

One similarity among the ethnic subgroups was in their importance rating of the
motive thrills andfor excitement as both a major soccer joining and engagement-
enjoyment motive. This motive was defined by the youths in terms of the sensory or
affective componeni associated with their soccer participation. Specifically, it was the
feeling of excitement and participation that was a source of enjoyment through its more
physiologically based effects. This motive was very obvious when the boys were
questioned about their reasons for joining the soccer program. For example, the first
"Canadian” boy cited: “I just like the sport..just, wh..you know..just playing the sport....
What I like most is kicking the ball and... um, the running!” The second "Canadian” boy
reported: “It’s so fast. Like you don’t have to wait around a fot”. The third "Canadian” boy
communicated this as: “[I like the soccer program because] it's fast.... U, it’s just exciling.
You know, something is akways happening.”  Lastly, the "Portuguese-Canadian™ boy
responded: "I like it because it's just exciting.” This motive also emerged, when the boys
were asked about their sources of enjoyment in the sport. For example, the “Dutch-
Canadian” boy commented: “It‘s the sport itself. Like wm..the rules of the game.. ] don’t
know [frustration]..] just like playing!”  Similarly, the “Portuguese-C ‘anadian” boy
expressed: “[1 like] the fast pace...like there's lots of action.” Lastly, the “German-Canadian®
boy stated: “I like the running, the passing...I just like the sport itself. like it 's fast!”

Statements derived from the parent interviews reaffirmed the significance of this
motive for the boys' soccer involvement. For example, the first "Canadian” boy's father

remarked: “Dale thrives on soccer because there is never a dull moment ... Dale is the Lype of
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person that needs to be busy, to be happy!” Moreover, the “Dutch-Canadian” boy's father
indicated:  “Tristan enjoys soccer because it's fast!  There's constant involvement and
excitement.” The second "Canadian” boy's father commented: It is the intric...or should 1
say the excitement of the sport that Tom likes. Tom has a short attention span..he needs the
challenge to keep him happy.”  Similarly, the third "Canadian” boy's mother remarked:
"Scott enjoys soccer because it is fast! There's constant involvement and excitement.”  Lastly,
the “Portuguese-Canadian” boy's father stated: “Paul has tried other sports but just hasn’t
liked thew.... He likes soccer because it is always moving.” An interpretation of these
parents’ comments suggested that it was the sensual experience associated with the
sport that they believed was important to their sons’ soccer involvement.

Field observations of the soccer games further confirmed the boys' attraction to
the thrills and/or excitement associated with playing the sport.  “The soccer participants
themselves always appeared absorbed in the excitement and chaos of the games.  Even though
cach child was scheduled to play one-and-a-half minute intervals, the majority of the youths
would stay out on the playing field as long as possible and only come in if they were ordered to
or if they were totally exhausted. After just a minute in the bench area, though, no matter how
fatigued they were, the youths would be back upon the fence, cheering on their teammates,
anxiously waiting for their turn to play again.” It appeared to the researcher that it was the
novelty, uncertainty and complexity associated with the sport that provided its
attraction for the participants.

There was also ethnic difference among the boys with respect to the value rating
of the motive winning. While this source of enjoyment surfaced as important to the
"Canadian” boys (cf. p. 50), it did not appear significant to the “German-Canadian”,
"Dutch-Canadian” nor "Portuguese-Canadian” boys.

It might be speculated that the inter-subgroup differences in the importance
rating, of this motive reflects the different ways in which ethnic subgroups defined
success.  Perhaps the “German-Canadian”, “Dutch-Canadian” and “Portuguese-
Canadian” boys viewed competition in a more inner-directed way and did not focus on

winning; they were competing more against themselves or a standard rather than an



opponent. Conversely, the “Canadian” boys’ sense of competition may have been more
outer directed. If this speculation is correct, it is consistent with the sport socio-
psychological literature that suggests multiple forms of competition exist among, the
different ethnic groups (Allison, 1980; 1981; Hutchinson, 1987; Nelson & Kagan, 1972;
Kagan & Ender, 1975; Madsen, 1967; Madsen & Shapira, 1970).

The finding that the "Canadian” boys valued winning is consistent with the belief
and value system of mainstream North American society (Bakan, 1966; Bem, 1974;
Beringer & Desota, 1985; Broverman et al., 1972; Deux & Lewis, 1983; Eagly, 1987;
Spence & Helmreich, 1978). This pressure placed on the "Canadian” boys to win was
very evident in their parents’ comments regarding the teams being unbalanced in
strength (cf. p. 52). The fact that all the "Canadian” boys’ parents placed great emphasis
on winning indicates that this motive must have been viewed as a significant
component of their sons’ soccer games. Conversely, the fact that not any of the other
ethnic subgroups’ fathers made statements about the importance of winning suggests
that this motive may not have been perceived as a crucial element of their sons’ soceer
games.

Further evidence to support the theme that the "Canadian™ boys' sense of
competition was outer-directed and the “German-Canadian”, “Dutch-Canadian” and
“Portuguese-Canadian” boys' inner-directed was in their importance ratings of several
major engagement-dislike motives. Specifically, while the motives wngualified officials
(cf. p. 51) and unbalanced strength teams (cf. p. 52) were cited by the "Canadian™ boys,
they were not mentioned by the “German-Canadian”, “Dutch-Canadian” nor
“Portuguese-Canadian” boys.

Field observations of the youths' soccer games provided further evidence to
suggest that the motive unqualified officials was more important to the "Canadian” boys
than to the other ethnic subgroups. “The male soccer participants often expressed anger and
frustration among eacl other and with their coaches and parents rexarding the fuirness of - the
officials’ calls. In fact, during the game it was not unusual for one or two of the "Canadian”

boys to angrily yell at the official or stomp around in a temper tantrum after a call. Conoersely,
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opposite  behavior was  revealed among  the  "German-Canadian”, "Dutch-Canadian  and
" Portuguese-Canadian” boys. It did not matter how controversial the call was, these boys™ main
concern appeared to stem around restarting the game.” The finding that the "Canadian”
boys frequently displayed irate behaviors to the officials’ calls, and the other ethnic
subgroups did not, suggests that this motive was more important to the "Canadian”
boys then their "German-Canadian”, "Dutch-Canadian and "Portuguese-Canadian”
counterparts.

The ethnic difference in the emphases of the motives unqualified officials and
unbalanced strength teams were believed to reflect the boys' different definitions of the
construct success. As noted previously, it appeared that the "Canadian” boys defined
success in terms of winning. Therefore it is believed that, because the "Canadian” boys
blamed their loosing streak on the unbalanced strength teams and the unqualified officials,
these motives became major sources of distaste to them. Conversely, the failure of the
“CGerman-Canadian”, “Dutch-Canadian” and “Portuguese-Canadian” boys to mention
these motives may indicate these subgroups did not evaluate their success in terms of
winning but rather, by personal performance standards. Therefore, even if their team's
loosing streak was a result of the teams being unbalanced or the games being poorly
officiated, it was not a concern to these boys because winning was not a priority to
them.

Another similarity among the ethnic subgroups was the importance rating of the
motive to learn and/or improve skills as both a major joining and engagement-enjoyment
motive.  The subgroups were however, unique in that while the "Canadian” boys
appeared to be involved in the sport merely to improve their skills, the "German-
Canadian”, "Dutch-Canadian” and "Portuguese-Canadian” boys were involved to
pertect the sport.

The importance of this motive to all the ethnic subgroups was evident when the
boys were questioned about their major motives for joining the soccer program. For
example, one "Canadian” boy cited: “{Obvious LookJ[1 joined] to get better at soccer {rigid
facel.”  Another "Canadian” boys articulated: “[I joined because] I want to get belter at it
{stern facial expression].” The "German-Canadian” boy communicated this as: “[Obvious

look] 1 joined to set better at soccer.”  Likewise, the “Dutch-Canadian” boy verbalized:



“lAbrupt} I joined because one day I want to be an excellent player.” Lastly, the "Portuguese-
Canadian” boy stated: “I want to play real wwell one day!” Similarly, when the ethnic
subgroups were questioned about their major sources of enjoyment in the soccer
program the same motive surfaced. As one "Canadian” boy stated: “I want to get real
good...because one day I lope to be a famous soccer player [excited voice].” Morcover, another
"Canadian” boys articulated this as: "I'want to be as good s my Dad one day. He ias really
goed when he was young. He was on a professional league.” The "German-Canadian” boy
responded: "I want to be real good at it”. Likewise, the "Dutch-Canadian” boy
commented: "I want to get better at soccer.”  Lastly, the "Portuguese-Canadian” boy

,”

remarked: "To improve my playing.” Generally, there was a consensus among, all the
ethnic subgroups that it was the opportunity to refine their skills and to become more
proficient at the sport that were important to them.

Interviews with these boys' parents also revealed the impertance of this motive
among all the ethnic subgroups. For example, one "Canadian” boy’s father stated: 71
am very pleased with Scott’s commitment to the prograin. He is determined to play well .1
have never seent him so comntitted to a sport.... Usually e only lasts Ialf a season.”  Another
"Canadian” boy's father indicated: “Even though he is smaller and..uni.. less coordinated
than the rest.. e really tries. That's what’s important (proud].” The “German-Canadian”
boy's father proudly voiced: "Henry has been practicing soccer for over ten years now. We
started lim when he was just..when he just started walking.... With Henry's deternination to
be the best, I won't be surprised if he makes it into the professional soccer league.” Lastly, the
“Dutch-Canadian” boy's father emphasized: “Tristan practices harder than maost of the
other boys. He takes the sport serious.... We have taught him Hhat you have to work hard in

’

life...um...to...to be the best in what you do.” There appeared to be a consensus amonyg
these parents that a major reason their sons joined and maintained their involvement in
the soccer program was to become more competent and efficient at the sport.

The evidence to suggest that the motive to learn and/or to improve skills may have
been defined differently between the ethnic subgroups came from the ficld observations
of the boys’ soccer practices. The following was noted: It was not wunconnmon for the
“German-Canadian”, “Dutch-Canadian” and "Portuguese-Canadian™ boys to arrive to the
sessions 15 to 20 minutes early and leave 5 or 10 minutes late simply 1o fit some additional
practice time in. Conversely, the “"Canadian” boys were very punctual in their arriving to the

gyni at 8:00 p.m. and departing at 9:30 p.m.. The field notes further indicated that: While
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the “Canadian” boys frequently stopped during the practices to socialize and/for have water
breaks, the "German-Canadian”, “Dutch-Canadian” and ”“Portuguese-Canadian” never stopped
during the practices.  Even during free time periods, the "German-Canadian”, "Dutch-
Canadian” and "Portuguese-Canadian™ boys would be seen standing along the sidelines
methodologically practicing their skills.”  The findings that the "German-Canadian”,
"Dutch-Canadian” and "Portuguese-Canadian” boys spent time outside their regular
soccer practices to refine their skills and never took any rest breaks suggests that these
boys were probably more dedicated towards soccer skill development than the
"Canadian” boys.

Interviews with the boys regarding their major joining and engagement-
enjoyment motives also supported the theme that there was an ethnic difference with
respect to the level of commitment towards skill development. Specifically, while the
“Canadian” boys cited that they joined and maintained their involvement in the soccer
program because it gave (them| something to do (cf. p. 45), this motive was not articulated
by the "German-Canadian” nor "Dutch-Canadian” boys.] In fact, the “German-
Canadian” and “Dutch-Canadian” boys’ stern body language and determined
statements during the interviews were interpreted to mean that they had very specific
reasons for joining and engaging in the soccer program; they were not involved to
merely fill the free time in their lives.

Interviews with the boys about their sources of dislike in the soccer program
provided additional evidence to suggest that the ethnic subgroups varied in their level
of dedication towards soccer skill development.  Specifically, while the motive
inadequate practice conditions was cited as important among the “German-Canadian”,

“Dutch-Canadian” and “Portuguese-Canadian” boys, it was not indicated by the

L1t should be noted that while the "Portuguese-Canadian” boy expressed the motive it
Qives me something to do it was believed to have been influenced by the situational
circumstances he was in rather than his ethnic identity. As the "Portuguese-Canadian”
bov's father stated: We just moved to the area..and don’t know many people. I think it’s great
that Paul joined soccer because it gives him the opportunity to get out of the house and be with
people lus age. He really doesn’t know many people around here.” Therefore it appears that,
because the "Portuguese-Canadian” had just recently moved to the area, and did not
know anvbody, this may have accounted for his citation of this motive.



"Canadian” boys. For example, the “German-Canadian” boy expressed this source of
dislike as: “We should be able to hold more practices on the center’s playing fields.” Similarly,
the “Dutch-Canadian” boy reported: “I wish the practices could be longer. You only get to
play for a little while. Then it’s all over for another week.”  Moreover, the “Portuguese-
Canadian” boy stated: “Longer practices..and for all practices to happen at the soceer
center.... You know on the regulation fields?!”  Therefore, the finding that onlv the
“German-Canadian”, “Dutch-Canadian” and “Portuguese-Canadian” boys indicated
that they wanted to optimize the practice conditions, in order to facilitate skill
development, suggests that these boys were more determined to develop their soccer
skills than were their "Canadian” counterparts.

One last piece of evidence to suggest that the motive to learn and/or improoe skills
was more important to the "German-Canadian”, "Dutch-Canadian™ and "Portuguesc-
Canadian” boys than their "Canadian” teammates was in the boys' importance rating, of
the motives insensitive parents and a too competitive coach.  Specitically, while these
motives were cited as important by the "Canadian” boys (cf. p. 55), they were not
mentioned by the "German-Canadian”, "Dutch-Canadian or "Portuguesce-Canadian”
boys.

The researcher believes that the motives insensitive parents and a too competitioe
coach were important to the "Canadian” boys because these factors were perceived as
potentially able to inhibit their ability to reach a state of "flow” (Csikenmyhalyi, 1975).
Specifically, it is hypothesized that the pressure from the spectators and coaches to win,
caused feelings of bewilderment and incompetence among these boys and anxicty
resulted. Conversely, it appears that these motives were not a concern to the "German-
Canadian”, "Dutch-Canadian nor "Portuguese-Canadian” boys because their full
attention was directed towards perfecting the sport:  they scemed to believe that no
obstacle could interfere with them refining their soccer skills.

The "German-Canadian”, "Dutch-Canadian and "Portugucse-Canadian” boys’
determination to master the sport was supported by their comments when questioned

about their major soccer disengagement motives. As the "German-Canadian” boy cited:
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I would never quit...only severe injury would make me quit. Like only if both my legs were cut
off”. The "Dutch-Canadian” boy remarked: “Nothing would make me quit. I would never
quit.” Lastly, the "Portuguese-Canadian” boy cited: "Quit!.... [ won’t ever quit! I would
never quit {determined).”  There appeared to be a consensus among these boys that
nothing could make them quit the soccer program. They were determined to succeed at
the sport.

The intergroup differences in the boys’ dedication to the sport were believed to
reflect the degree to which the ethnic subgroups viewed the sport of soccer to be an
expression of their culture. For example, it appeared that while the “Canadian” boys
were involved in the soccer program strictly for their own enjoyment and to impress
their fathers, the "German-Canadian”, "Dutch-Canadian” and "Portuguese-Canadian”
boys seemed to be involved in soccer, more than for themselves or their fathers but,

because the sport was viewed to be part of their family’s traditions and heritage.

A Note: The Low Representation of Girls of Identifiable Ethnic Minority Groups

Finally a note should be made regarding the low representation of girls of
identifiable ethnic minority groups among the girls' soccer team. A review of the
findings indicat2d that of the seven girls that participated in the study, all were of white
ethnic origin. In fact, field observations of the soccer organization’s three female soccer
teams, catering to this 13 to 14 year old age group, indicated that there did not appear
to be any females of identifiable ethnic minority groups on any of the teams. This fact is
significant to an interpretation of the findings because it suggests that gender
differences in youths' sport motives may be heightened by ethnicity.

There are two plausible reasons for the underutilization of the soccer program
by girls of ethnic minority groups. First, there is literature to suggest that the social
organization of gender varies across ethnic groups (Coakley, 1982; McPherson, 1975)
The patriar-hal nature of some ethnic subcultures is such that the recreation and leisure
of womar in these groups is severely limited in comparison to mainstream North

Amwerican culture (Carrington, Chivers & William, 1987). This is the result of different
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cultural emphasis placed on such societal norms as social participation (Antunes &
Gaitz, 1975; Babchuck & Williams, 1973), social values (Rubel, 1968), male dominance
(Mirande, 1977; Penalosa, 1968) and religion (Mirande, 1977; Penalosa, 1968). Theretore,
one reason for the low engagement rate among girls of ethnic minority groups may be
because the social organization of gender imposed barriers or constraints to their
recreation and/or leisure behavior.

A second reason for the low representation of female of ethnic minority groups
on the girls’ soccer teams may have been because the sport program simply did not
satisfy their motives for joining the soccer program. This finding too is plausible,
considering that fact that ethnic identity was found to influence the boys' identitication
of soccer motives.

Further research must be conducted to understand the interaction of gender and

ethnicity for youths' identification of major soccer motives

Summary

The findings revealed that ethnic differences were found among the boys’
identification of major soccer motives. For example, while major soccer joining and
engagement-enjoyment motives cited by the “German-Canadian” and “Dutch-
Canadian” boys included it is a family tradition and to perfect the sport, the “Canadian”
boys included influenced by father, to refine soccer skills and it gives me something to do and
the "Portuguese-Canadian” boy cited influenced by father and fo perfect the sport.
Similarly, while major soccer engagement-dislike motives cited by the “German-
Canadian”, “Dutch-Canadian” and “Portuguese-Canadian” boys included  inadeqgualte
practice conditions, the “Canadian” boys included feams unbalanced in strength, a oo
competitive coach, insensitive parents and unqualified officials.  Lastly, the major soccer
disengagement motives varied between the cthnic subgroups in that while the
“German-Canadian”, “Dutch-Canadian” and “Portuguese-Canadian”  boys  stated
nothing would make them quit, the “Canadian” boys included feams unbalanced i strength

and a too competitive conch.



Section VI-Importance of Ethnic Salience for the Youths' Identification of Soccer Motives

The following section consists of two parts.  The first part presents a profile of
the participants under investigation. The second part examines the influence of ethnic

salience for the vouths' identification of major soccer motives.

Participant Profile

The salience dimension of ethnic identity was examined only among the
"Canadian” boys and girls because of the lack of a comparison group for the other
cthnic subgroups.

To present a profile of the "Canadian” vouths, while two boys felt that their
cthnic identities were of only minor importance to their lives, one felt that his ethnic
identity was of moderate importance to his life. Similariv, among the "Canadian” girls,
while four felt that their ethnic identities were of minor importance to their Hives, three

felt that their ethnic identities were of moderate importance.

Foudings

The findings revealed that a low or moderate ethnic salience score did not appear
to intluence the “Canadian” bovs’ nor girls’ identification of major soccer motives.
However, given the small number of “Canadian” vouths examined and the fact that no
other ethnic subgroups were investigated, the salience dimeusion of ethnic identity was

unable to be explored in much depth. Further investigation is warranted.



CHAPTER 5

Conclusions, Implications And Future Research

The following chapter is divided into three parts. Section | presents the conclusions
to the study. Section I outlines recommendations for soccer programming,. Section il

provides suggestions for future research.

Section I- Conclusions

The purpose of the study was to examine the importance of gender, cthnie
identity and ethnic salience for two case studies of vouths” identitication of major soccer
motives. One case consisted of six bovs and the other seven girls, ages 13 to 14 vears,
registered on two, Parks and Recreation Department sponsored, recreational indoor
soccer teams. The two gender segregated teams were selectively chosen trom the
District's eight (five bovs' and three girls’) similar type teams. Gender and ethnicity
were the criteria utilized to select the teams. The attribute of gender was examined
between the two cases.  The variables of ethnic identity and cthnic salicnce were
examined within the two cases. The goal was to gather preliminary qualitative data on
a small sample of sport participants which could serve as a basis for a more objective
and systemiatic study.

The research site was @ middle class, mixed ethnic, Alberta community with a
population of approximately 75,000 people. The indoor soccer program was scheduled
between October 1991 and March 1992 It consisted of one regularly scheduled pame
and practice per wecek.

The methodological techniques included ticld observations (vouths™ soceer
games and practices), personal interviews (vouths, parents and coaches) and document
collection.  These tools were triangulated, whenever possible, to attain the most
comprehensive understanding of the vouths' soccer motves.  The results weie
discussed and interpreted in light of an eclaborated version of Alderman’s (1978)

ABSIMM.
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The findings supported the need for more extensive research in two of the three
arcas of investigation. First, gender differences were found among the “Canadian”
youths’ identification of major soccer motives. For example, while major soccer joining
motives cited by the boys included influenced by father and to learn and/or improve skills,
the girls included to be with friends and/or meet new people and to improve body image.
Similarly, while major soccer engagement-enjoyment motives cited by the boys
included winning and to learn and/or improve skills, the girls included fo improve body
image. Furthermore, while major soccer engagement-dislike motives cited by the boys
included unqualified officials, the girls included gender inequalities in the program 's basic
structure and/for organization. Lastly, while major soccer disengagement motives cited by
the boys included teams unbalanced in strength, the girls included did not get along with
teammates.

Second, the results revealed ethnic differences among the boys' identification of
major soccer motives.  For example, while major soccer joining and engagement-
enjoyment motives cited by the “German-Canadian” and “Dutch-Canadian” boys
included it is a family tradition and to perfect the sport, the “Canadian” boys included
influenced by father, to refine soccer skills and it gives me something to do and the
"Portuguese-Canadian” boy cited influcnced by father and to perfect the sport. Similarly,
while major soccer engagement-dislike motives cited by the “German-Canadian”,
“Dutch-Canadian” and “Portuguese-Canadian” boys included inadequate  practice
conditions, the “Canadian” boys included teams unbalanced in strength, a too compelitive
coach, insensitive parents and unqualified officials. Lastly, the major soccer disengagement
motives varied between the ethnic groups in that while the “German-Canadian”,
“Dutch-Canadian” and “Portuguese-Canadian” boys stated nothing would make them
quit, the “Canadian” boys included teams unbalanced i strength and a too competitive
coach.

Third, the results revealed that a low or moderate ethnic salience score did not
appear to influence the “Canadian” youths’ identification of major soccer motives.
However, further research is necessary because the research design prevented the

results from being iny estigated in an in-depth manner.
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Section [I- Implicaiions For Soccer Programming

The following section presents recommendations for soccer programming based
on the results of the study. It should be noted that these are only tentative suggestions

based on the limited evidence. Fuither research is necessary.

Design the Program to meet the Interests of all Seqments of Society

The study revealed that the youths' soccer motives were intluenced by their
gender and ethnic identity. To ensure that the sport program is designed to meet the
interests of all the soccer participants the following three measures should  be
undertaken: (1) conduct needs assessment studies on a frequent basis; (2) evaluate the
program on an on-going basis, and; (3) develop and maintain open lines of
communication among the sport participants and their families.  Furthermore, an
appreciation of the belief and value systems of the community’s diverse ethnic
populations would aid in the identification and understanding of these groups' salient

motives.

Encourage Parental/Family Interest in the Child's Soccer Involventent

The results revealed that family role models were a major reason for some youths
joining and maintaining their participation in the soccer program.  To increase this
important support base, parents need to be educated about how their behaviors
ultimately influence their child’s behaviors.  Seminars, newsietters and/or radio
broadcasts emphasizing the importance of role models for youths' sport participation
would assist in meeting this objective. Furthermore, inviting parents to attend their
child's soccer practices, in addition to their games, might prompt more parental

involvement in the sport program.

Provide for the Affiliation Needs of the Youths
Many of the youths stated that a major source of enjoyment in the soccer
program was the opportunity fo be with friends and/or to meet new people. Procedures that

would serve to increase the amount of social interaction at the games and practices
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could include organizing drills and scrimmages on a partner and/or small group basis
and incorporating optional extra-curricular activities (pizza or soda parties), and/or

free-time periods (before, during and/or after sessions), into the scheduling of the

program.

Keep the Sport Full of Action

The majority of youths confided that they enjoyed the novelty, uncertainty and
complexity associated with the sport itself. Techniques to make the sport exciting are
limited only by the creativeness of the coach. For example, providing challenging,
quick and exciting drills, incorporating different practice activities into classes, changing
the sequencing of events, offering environments with stimulating sensations -- sights,
sounds and physical surroundings -- and ensuring that everyone is continually

involved are ways to ensure the sport program remains a sensual experience.

Provide Opportunities for Skill Development

Special emphasis should be placed on skill development as this was a frequently
cited motive by many of the youths. This suggests that a sense of personal
accomplishment is important and there is a need to provide realistic challenges for all
participants. Ironically, this objective is often neglected. Coaches that lack technical
training and/or do not have an understanding of coaching techniques and strategies
prohibit skill development. Many sport organizers forget that mere practice does not
improve skills. Effectiv instruction requires three elements. First, planned purposeful
practices with trained coaches is necessary. Second, individual differences in skill level
must be considered and given the appropriate instruction.  Third, these methods of
instruction will be most effective when a positive rather than a negative coaching
approach is used. Important components of a positive coaching approach are sincerity,
realistic expectations, frequent rewarding of effort rather than outcome, encouraging
statements and a constructive approach to mistakes (Martens, 1981, Smoll & Curtis,

1979).



Decrease Emphasis on Winning

Winning, although given considerable attention by many of the coaches and
parents, was found to be of importance to only a few ot the vouths. Therefore, placing
an emphasis on extrinsic rewards, participating in games where the scores are
ridiculously one-sided, going to strictly regimented practices and other phenomenen
that are a result of this win-at-all-cost attitude is a questionable practice it the criterion s

to provide enjoyment to all of the athletes.

Provide the Opportunity for Improving One’s Body Image

For many of the girls the fact that the sport program helped them to keep their
bodies in gcod shape was a major source of enjoyment to them. Physical fitness is not
necessarily an automatic benefit of sport participation. If the soccer org aiz. s hope to
fulfill this objective, then the sport environment must be structured . a manner to
maximize the physical berefits. Again, organized, planncd, purposeful practices
specifically designed to increase the fitness level of the participants must be conducted.
Additionally, educating the youths about good ecating habiis, safe weight loss

procedures and proper exercise techniques would assist in fulfilling this objective.

Allow for Success to be Experienced

The majority of the youths expressed the need to feel success. Two strategies to
ncrease youth satisfaction with the sport include: (1) changing the way the youths
evaluate success (Nicholls, 1984), and; (2) structuring teams of equal strength so that
everyone has their share of winning and losing.

(1) Evaluating Success: The youths should be taught to evaluate their success in
terms of personal performance standards rather than social comparison-based outcome
standards. Encouraging the setting of realistic ind:vidual goals would potentially allow
every participant the opportunity to achieve consistent success in any situation.
Furthermore, the use of self-record progress charts would allow cach participant to

monitor his or her own improvements.
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(2) Creating Teams of Balanced Strength: A sclection process needs to be
implemented that creates teams of equal strength. This would allow all sport teams to
have their share of winning and losing.

It should be noted that this task will be especially challenging for coaches that
want to cater to the affiliation needs of the youths (e.g., by placing friends on the same
tcams), while at the same time trying to create teams of balanced strength. In this
situation, continuously alternating the teams’ players and/or incorporating handicaps

into the design of the sport program might assist in meeting this objective.

Ensure that the Sport Environment Does Not Become Too Competitive

A large number of the youths expressed that a too competitive coach and/or
sport environment detracts from the fun experience. The competitiveness of the
program can be controlled by educating both the coaches and the parents that a positive
compelitive philosoply rather than a competitive win-at-all-cost attitude enhances enjoyment
in the sport environment.

(1) Educate the Coaches: To facilitate a positive competitive philosophy, it is
recommended  that coaches be strongly encouraged to attend coach effectiveness-
training programs. These seminars could convey important issues such as realistic
expectations, goal sctting, the meaning of success and failure in sport, positive mental
attitude and the importance of intrinsic motivation, back to the coaches.

(2) Educate the Parents: There is obviously a cenflict in the level of emphasis
placed on winning by many of the parents and youths. If the barriers to youths being
involved and being satisfied in the sport are to be removed, then a positive competitive
enviroment must be established among the parents as well as the coaches. This positive
philosophy of coaching can be conveyed to the parents thirough positive-statement

pamphlets and newsletters, program-wide orientation sessions and parent seminars.

Playing Fairly
Many of the youths stated that playing soccer fairly was important to them.

Strategies to enhance the fairness of the game include: (1) maintaining officials’



performance standards; (2) providing officiating seminars/clinics for the vouths, and;
(3) informing parents of soccer rules and regulations.

(1) Maintain Officials’ Performance Standards:  Mandatory officiating, seminars,
provided on a continuous basis, would work to both maintain and upgrade the
performance standards of the officials.

(2) Provide Officiating Seminars/Clinics for the Youths: Educating the yvouths about
the rules and regulations of the game would enhance their knowledge and theretore,
perception of the fairness of the games. Also, permitting youths to act as referees and
linesmen at their own soccer practices would give them a better appreciation ot the
difficult role these figure heads play.

(3) Inform Parents of Soccer Rules and Regulations: Parents should be invited to
attend coaching seminars/clinics because the parents’ perceptions of the fairness of the
game often influence the youths' beliefs. Other ways to inform parents about the rules

and regulations of the sport is through brochures, newsletters, posters and handbooks.

Diminish Gender Inequalities in the Structure and/or Organization of the Progran
The maijority of the female soccer participants were disquicted about the gender
inequalities in the structure and/or organization of the soccer program. For example,
specific concerns the girls communicated included:
¢ the boys' teams have first priority in booking the Indoor Soccer Center's
playing fields.
¢ few coaches are willing to train the girls' tcams.

e the girls' uniforms are both unsightly and uncomfortable.
e only the boys' teams get the skilled/experienced coaches.
Efforts and resources will have to focus on diminishing these inequalities it e girls are

to derive maximum enjoyment from the sport program.
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Need for More Flexible Programming

Many of the youths expressed concern over program scheduling and locale
factors. More direct family input into the organization of the soccer program would

assist sport organizers in meeting this objective.

Must Identify the Reason for the Low Representation of Girls of Ethnic Minority Groups

The results indicated that there was an underutilization of the soccer program
by females of ethnic minority groups. Research must be conducted to determine the
reason for this. For example, if it is found that this segment of the population was not
participating in the CRSI’ as a result of structural barriers, then resources would need to
be allocated to overcome these barriers. Conversely, if it is discovered that the sport
program was not designed to meet the interests of these girls, then their motives would

have to be identified and consciously catered to.

Section - Future Research

This exploratory study leads to three recommendations for future research.
First, the investigation calls for the more frequent utilization of interpretive frameworks
to study youtl s’ sport motives. For instance, this study revealed that the interpretive
framework provided an understanding of the dynamic arenas of the sport experience
that have not been captured using the traditional survey research. This insight was
attained because the interpretive paradigm allowed the youths’ motives to be studied as
complex, multi-dimensional phenomena rathcr than  isolatable, unidimensional
happenings. It should be noted that this recommendation in no way suggests that the
traditional survey research has not contributed significantly to the sport motivation
rescarch. It simply implies that moie qualitative work might be requirzd to fully
comprehend the nature and/or meaning of individuals' sport experiences.

Scecond, the investigation highlights the need for more longitudinal studies. The
majority of the studies that have dominated the sport motivation research to date have

used a cross-sectional approach (with the exception of Wai 1 & Sefton, 1989).



Problems inherent in this retrospective research have included reliance on recall, tailure
to survey athletes who have already withdrawn and lack of control for maturation,
playing experience, etc. (Wankel & Sefton, 1989). Longitudinal studics would serve to
eliminate these problems and thus, provide a more complete understanding, of youths'
sport motives.

Third, the study found that the elaborated version of Aderman's (1978) ABSIMM
(cf. p. 31, Figure 2} identified motives of the youths that would not have been captured
using the original motivation model (c¢f. p. 3, Figure 1). Specifically, the results
indicated that the youths' motives for joining the sport program were tound to be
different from their sources of enjoyment once engaged.  Furthermore, the youths'
sources of dislike in the sport program were discovered to be different tfrom their
motives for actually terminating their involvement. Therefore, had the youths only
been questioned about their motives for sport participation and attrition, it is likely that
some of their major motives would not have been identified. This finding does not
suggest that the revised conceptual framework is the optimal motivation model but
merely that further research should be conducted to test the validity of the ABSIMM for

identifying youths’ sport motives.
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Table 2. Attrition Motivation Studies




YOROD A

ON SINPUOI TTUIUNSUOA-JtuN UCHIRAIIOWN JO [apOA] sunuuag odg
Q01 THOA JDADU TUNY JO YOR| | UOHDRIDII] Uonenis-Se-2diy g, Y
sssarsodd o yorp taanssaud nHRUR)  IAHUNOD
ISISAIDUL IO tuonrnShj FUMUIUOSI(] 10 JINTD 648 (0361)
SEwpuL] Jolepy | SN0y JO STUNEY MRS LAYIT VO d2W 0600 capduieg 10 UOSIAY I
) ESRISTIN uodg
sival g1-9 HAY
UONEANOW JO [9POIA S Anunoy
ON ISAUAUISIP | uotdRII uoneniS-Sg-aY gL (s1ak 1-9)
SULYIOA ISanANOY diIND 8L F (8L61)
JLI0 UL JUAWAAJOALL SUMUBLOISICY J0) (saeak gi-11) 1Y2sudgNRy |
SAANOW JOfRPN [ SaAn0py Jo sTuney aeds AN V0oL JEAW g apduiey y ddeg
wepodw aow
se wsosd jo siseydwa $OUNIAP dnosd ade ,
asnnadwied paper waapyyd “Anfu spods
AT Jooyas LI, SRIITURVIIR ERTRITEN CRTRITT UOHEALOJN JO [POIN ENRISIEYN uods
Huepodun asow se JO SIJUOY 1yaeod AYI}jou [ uondeldu] uonuenug-Sg-a0y L SIRdX (1=, RAY (si61)
1SA13UL JO SIAJUOD paed pip siseydw aannadwon BPRUED) DAIUN0Y | [UM0Y Ty YO0
SYINOA ATE jooyds En, sersosd ssaanopy tolpy SAA papua-uad(y Ty OUAN 09 dduwg |opue ($L61) Y10
Ssans [eaSojoydAsd UOLRALIO[Y JO Japoly ADLTA uody
ON Jeaosddesip tangiey jo | uonoeaiup vonemis-Sg-apy g s1eak g1-8 by
1) own Surserd yinous eprue)  Anunoyy
Iou saanop Jofepy SMOMAL papud-uad()y VL O sTe apdwrg (€L61) YU
(JAURISUON =GN
odoi)- 0
ugtpaenty 0 uRdiotaeg - AANLS
NdiI0UD SONIINIA (4L 3SVE TVOLLANOIHL SEWAL ] RN ) JO UVIA
NAINLIN ¥ ONOIY HOrvin (VO INJINSSESSY 40 JdAL SIOLLSIIALOVYVHD AIOHLOY
JINVILINDIS ¥ IZIS J1dINYS
SEIANLS NOILVAILOW NOILIYILY 7 18Vl




Now
RALINMUL TYIRey Suipumuap
-12A0 1IN0 AG WSHLINOAR)

UONEALOLY O [2pojy

ON TEAIEATIIR SO0 YW | UOHSRIDIUL UDTIENNS =Ny RHITHHIENN RINAIN
SIUOd tsanaud yira SIEAN TT-0 RN
ﬁu:m::mn._? ”?J./_:‘/E RILHN _h;_..::_,_:_:uf_i vprue ) _/.::::.;v IS0 ] )
YONt 00] ISAANORY S0 | 10] S2ATIOpY STULRY ARIS LAY V() O 4y oy aduneg [FERLARIVIRN
weuodun sasudlapjip dnoas ake
DIOUW SR ISDIMNUL JO “UONEIIUMHUWIOD UOHEALOLY JO [APOLY SERRNIN odyg
S11u0d 2y uonnadwed ue Jood tuonnadwod o | uonmuau] uonenuy- S -2y L SN <1-0) Uy
sisuydiun-1040 pael (s1eas siseydwn-1040 tisatout jo wpruR)  AAuno)
2-01) syinod 1aGunof SIIJUOd saanoy Jofepy ssataa papua-uad(y vOL O IN 05 apduey {1861) Loy
sasuasajip dnoad ade,
sugosd
juepodun feuoneziueiio (Suised UONBARO JO [apuly RO RIUSERRY odg
QIO ST LOPRA0G pue Y001 1IR0I ANISIP [ UOHIRIAIU] UONERHS-A(-MA[YV gL SILaN 9f-8 DY
S[JINS JO yonp pap (sdeas NS JO Yoy sauMul o epRue)  AHUne ) (1861) uvyag y
G 1IpUN) SYINoA DdFUNOA SI[JUOd ISauIpury 1olejy swataau papua-uadyy vl O/ 00 apduney SIAWA I “AL]

(JAURMISUON ~SN
anodoug- Ol

uetpiensy 0 uedidneg - AANLS
SdNOUD SONIANIA (411) A4SV TVOILANOIILL dpewa] ] AN <) JO UVIA
NAGALLIE B ONOL VOLVIN (VOL) INTINSSASSY 40 AdAL SOLLSIIALOVEVLD AOILLNY
ADNVILIINDIS ¥ 4ZIS IV
SAIANLS NOILVAILOW NOILIYLLY 7 dTAYL

-G~




wiepodun
alow se daoadun jou pip

UOLIBANO |0 1OPOIA

S|INS pue Sursuajjeyd ou SO NP 2GE , | uondmdup vonenpg-Sg-appy gl
‘yanoud juepodun |53y tou 2 0) pAULAY S POOT Alduep Hodsg
PIP ‘SPUDLL AU 120U JOU se jou uaasoadw j[rys sumnunuoasi(q saeak §1-C1 ARy
PIP "Nloauea) pajer (saeas Jo youp n<mlu samap jo 10§ SAALOP STy duoy S Auno)
t1-T1) SYInos 12Funos, SRIYUOY SN0 Jofupy LAY isaataadug papua-uad() iy L OULW 9y opduaeg (Z861) JJoyma
asuanadxa saeas ¢
Ay syinos weyy euodun
RIS DRTATIM TN
paes 0udadNd SIedA
<y stpnod, uepodun
0W SE dBUARYD Y
spuauy siaed Cyao e
pojea (saeas g1-s1) L10a ] sJoue)] (4
syInos 1apjo, uepodun ‘A0 UONBATIOW
210W 0P 0 STUNg 1o Jo aunes uenodun JO [aPOjy UoNRIdN|
PR (SIRASX -0 ) Syinos Ul SdUAAEP AdUALIAdND uonunS-Sg-2ppy (8 gkl
1Eunos, uenodu pods 2y ade opuai (s861)
o amssasd oy IS2DIUL JO SINjUeD AeDS 2udAIIN ) PAAIIIN] SUIUIMNG uodg SSIAN Y 2104
TUYI| 10U pajus SRy, N o paluRA Se S AU SEUWNUIUdSI() s1eak Q-0 ARy PIney ; (T861)
Suenodun dow se POOTF s 10U 0P 0) ST J0) SOANOY STy 2RIy Sy cSnuno) SSIOA Y 110 ]
uaadod pajes sape., 12410 STuIpuL] Jolegy HINET IS wWaARu) popud-undy (vl OGN oy apduneg 7124 pinor)
(JALISUON SN
anodoirct O
uetpaens -1 fuediorung - f AANLLS
S4110UD SONIANIA (4L} ASVE IVIILAROdH L PRWAY - RN N) J0 UVIA
NIIMNLIG ¥ ONOWY UOCYIN (VOL) INJINSSESSY 40 ddAL LIS LOVUVHD RAGHLNY

JONVIISINDIS

1S A T1dINY

SIIANLS NOILYAILOW NOILIYILY

-l6n

T dndul




uoneAnLEy

1O |APOIN UOHTIA] UIRRIRCY ‘wody
UOLENHS-SH =210V (4 SIRAN L1 RhiY
Sl AUn0)
RILRNANIIGAY OCLIN O 9T
ON AlowAue pajeaioul PAADIIRG S|JOYAN (¥ UL O IN 92
LUSE tunj ou tarowdue JIND €y
21D LUSIOP 0P 01 STUI) BUIULTUOISI(] 0] SOANO ERURY (9861)
a0 sSupulg Jolepy [PPOJ SSUNRY AJEIS LANIT] VO | sayarod 9 adwes |osuapepy oy uoungg
“1ID0INE YR ST OR0D
AVES UAJJO dIOW UOYD
01 $SA20NS PAANGLIEE U0
$59 ANjIqe 01 ddueuojd NIoaRUR | HRGI00. uody
sdnoad usomiag pun Jood paingue uayo ISTUOTIDRIDIU] URTUEND I il
RUOWE SUOLIBLIRA dpIM, asow ‘uoddns peivased sso) JANuN0e )y
tssop wonedionued pafolus BUINUNIUOISI(] SN/N 6€
fweay e jo ued v ossay [a9) 10} SAANOW ssuNey| ey JN €€ (2801) uose))
ssinodoaq] ssutpur solegy YT SMdLAIUL papua-uad(y VO O 97 apduieg N uosuigoy

SANOUD
NIIMLIE ¥ DNOWY
IONVILLINIIS

SONIUNIA
Hor

(t11) ASVY TVILLINOINL
(VOL) LNJIWSSISSY 40 JdAL

(JoUISUON--SN
Snodoagt. O
ueipaenny - o piedoieg - g
DRWA ]ORN
SIALLSIRAMILOVUVH)
¥ AZIS TIAINVS

AUNILS
JO UVIA
AOHLAY

S3aIANLS

NOILVATILOW NOILIYLLY

7 g149vL




-99-

APPENDIX C

Daily Checklist
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Daily Checklist

Date:
Soccer Team:
Coach: Attendance:

Event: Asst. Coach:

Social System

I - Soccer Program

(1) Personal
-Physical
-Psychological

(2) Situational

1l - Youths
(1) Personal
-Physical

-Psychological

(2) Situational

111 _Culture (Values or EEthos)

(1)  Youths
(2)  Soccer Program

(3) Immediate Community

Time:
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APPENDIX D

Participant Consent Form
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January 21, 1992

Dear Participant,

We are conducting this study in order to learn what individuals, such as vou,
like and dislike about organized recreational soccer programs.

The information that you provide will greatly assist us in designing soccer
programs that will better meet your needs.

We would like to note, that some of our questions request information on vour
family's cultural background. This input from you is very important for us to
understand whether the soccer programs are meeting the interests ot the “entire
community” and not just segments of it.

If you decide to participate in the study you will be asked to participate in an
interview conducted at a time and place of your choice. The interview will take
approximately 50 minutes to complete. If you wish to withdraw your participation, at
any time throughout the interview, you may do so with no prejudice.

It should also be emphasized that, to protect your privacy, your name will not
be used in the study and the results will be analyzed for the whole group rather than
for any one person.

We hope that you will consider helping in this important study. If you have any
questions or concerns, at all, please don't hesitate to call my supervisor, Dr. Peter

Heron, at 492-0579 or me, personally, at 436-0182.
Sincerely,

Shelley Wells

Please complete the form and return it at the next soccer practice/game. It you decide
to help with the study I will contact you at home, in the next couple of days, to make
arrangements for the interview.

Iam willing __/not willing ___ to be a participant in the study.

Signature Date
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APPENDIX E

Parent Consent Form
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January 21, 1992
Dear Parent,

We would like your permission to allow your son/daughter to take part in a
study examining: “What youths like and dislike about organized recreational soccer
) & &
programs.”

The information that your son/daughter can provide will greatly assist us in
designing; soccer programs that will better meet their needs.

We would like to note, that some of our questions request information on your
fanuly's cultural background. This information from you is very important for us to
understand if the soccer programs are meeting the interests of the “entire community”
and not just segments of it.

If you give your son/daughter permission to participate in the study, they will
be asked to participate in an interview conducted at a time and place of their choice.
The interview will take approximately 50 minutes to complete. If your son/daughter
wishes to withdraw their participation, at any time throughout the interview, they may
do so with no prejudice.

It should also be emphasized that, to protect your family's privacy, your
son/daughter's name will not be used in the study and the results will be analyzed for
the whole group rather than for any one person.

We sincerely hope that you will consent to have your son/daughter take part in
this important study. If you have any questions or concerns, at all, please don’t hesitate
to call my supervisor, Dr. Peter Hercn, at 492-0579 or me, personally, at 436-0182.

Sincerely,

Shelley Wells

Please complete the form and return it with your son/daughter at the next
soccer practice/game. If you permit your son/daughter to take part in the study I will
contact you at home, in the next couple of days, to discuss arrangements.

I give /do not give permission for to take partin
the study.

Parent's Signature Date
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APPENDIX F

Interview Schedule for the Participants

Preamble: Hi __ as I mentioned to you last day, we are conducting this study in order
to learn: “What you like and dislike about the indoor soccer program you are currently
participating in.”  We need this information so that, in the future, we can create
programs that will suit your interests.

If it's okay with you, I would like to tape record our conversation. 1 would like

to do this so that [ won't forget anything you say. However, please be assured that
anything you say will be kept strictly between us.

Do you have any questions before we start?

I Motivation Questions

(1)

©)

()

Thinking way back, to before the program even started, what were your reasons
for joining the soccer program? Please explain.

(a) Any other reasons? Please explain.
What position(s) do you play?

(a) Tell me, about the position? Please explain.
(b) Anything else? Please explain.

What do you enjoy about the soccer program? Please explain.

(a) Is there anything else you enjoy? Please explain.
{b) Anything else? Please explain.

What is it about the soccer program that you du.i't enjoy? Please explain.

(a) Is there anything else you don't enjoy? Please explain.
(b) Anything clse? Please explain.

If you could change the soccer program, in any way, how would you change it?
Please explain.

(a) Is there anything else? Please explain.
(b) Anything else? Please explain.
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Appendix F Continued...

(6) Tell me, what would cause you to quit the soccer program? Please explain.

() Is there anything else? Please explain.
(b) Anything else? Please explain.

(7) Describe to me, your idea of the “perfect” soccer program. Please explain.
(a) Is there anything else? Please explain.
(b) Anything else? Please explain.

(8) What are your plans for next season? Please explain.

Preamble: Great! Now the next few questions request information on your tamily's
cultural background. Remember, if you have any questions at all, please don’t hesitate
to ask.

Ii_Ethnic Identity /Salience Questions

(1) How many people are in your family?

If relevant:
No.# Brothers
No.# Sisters _

(2) Where was . . .

If relevant:
{a) Your mother born?
(b) Your father born?

(3) Where were you born?
If relevant:

(a) Have you lived in Canada all your life?
(b) When did you move to Canada?

(4) Canada is made up of people who come from all parts of the world - like the
Irish, Italian, Chinese, etc. To what group of people do you feel that you
identify most with?
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Appendix F Continued...

If the response is “Canadian”, then ask:
Do you relate to any specific group of people within Canada?

Preamble: Great! Now, with the next three questions, all you have to do is, pick the
answer that best describes you. Any questions? (Note: Insert Youths' ethnic identify

into the parentheses).

Ethnic Salience Scal

Weighted Question
Score

{ R }

(5) Being (ethnic identity) is:

(1 pt) Only of little importance for my life, compared to other areas of my life.
(2 pts) Important for my life, but not more important than other areas of my life.
(3 pts) Of real importance for my life and comes before anything.

(6) When you make important decisions, to what extent do you base such decisions,
on your (ethnic) background?

(1 pt) Iseldom if ever base important decisions on my (ethnic) background.

(2 pts) I sometimes base important decisions on my (ethnic) background.

(3 pts) I base most of my important decisions on my (ethnic) background.

(4 pts) 1 go out of my way to base my important decisions on my (ethnic)
background.

(7) Without being (ethnic identify) the rest of my life would not have much
meaning to it.

(1 pt) Strongly agree

(2 pts) Agree

(3 pts) Disagree

(4 pts) Strongly Disagree

ESS: ( Sum Questions 5, 6 & 7)

Finish: Well, that's it! Unless you want to add anything else? (Pause) Thanks for
taking the time to help. Ireally appreciate it.




