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The design o

Ahool,{sethandfgnade with dirferent levels for each

”Td on six ot the fitteen scales used 1n this study

’ ]were. National Issues God Relationship, Religions

study L
H' {actor A School
Biblical Concepts. B ‘3 S

Pactor B Sex._ Sex dirferences were significant on li*

;%'f:: eitht ot the scales Pamily Unity, Personal Faults,,_,f“f““l“

‘-Classrooom Relationships National Issues, Religious

"thevresearch conta&ped three factors

f

ﬂfactor The data were analyzed by ANALYSIS ol VARIANGE
rThe Ne,&Youth Research Survey,_a seli-report instrnment,_
“*;“,developed at the Youth Research Center (now called Search ';1‘

?}Institute) in uinnesota was the instrument used in the e

School differences were significant

They

'f%Participation Moraljgesponsibility. God Awareness 'and

Participation. loral Responsibility,}ueaningrul Lire, and

'f;“ God Awareness. ;,,3{f;¢}f_f3”_

Factor C Grade.

| 'h on’ two sc"“

.

i“f‘;‘ResponSir"”

Classroom Relationships, and uoral j,

Grade diiferences were signiticant




'Addi g 1ona.1 3__aix'i:‘£1;§§i;,s" was carried, out tn order to assess

‘} .&’ »“‘ll'\t {ﬁll'
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.i reports urge & Iundamentai;re-examination or .g .,7Er333efﬂﬁfl

2

Lq_admrnistrative, teachins. and organizational strategies

T,

. '1./\Jv :
T

E ;{g. R
TR T ¥

? used in the 3dh°01§b ;"2"

[ 3

Comparative studies or public and

1

E efiects have been conducted by a tew researchers during

~.

’~-this time«period also., In a nationwide Unitengtates

'-' ;

study, Coleman (L981, p 159) claimed to have,evidence that

private schools produce better cognitiva éutcomes tban do

.. o "

public schools with comparable students. Some thebrists,‘

8“°h as: ET}CKSOD (1981). state tnat private schodls are‘f““

superior to publib schools in the area of scuoel

climate--the quelity of life in the SChOOI.v Hovever 1be
A S ;;”
reported Iindings favoring private schools hava been '?ﬁ*v' S

disputed by other researdhers (Alexander & Pallnn, 1983

—

1984 Braddock 1981 Cain & Goldberger, 1983 Conner, i

. 7




'AQ¢1983 Horgan, 1983 Mnrnane 1981;'Page'&,Ketth;iIQBl;*
7praeuber & James, 1983) ‘L{,; i'b ORI S
. Recent research and articles regarding private schools
'"flifhave examined the quality :nd equality of education in B
.':l‘these schools, the school social clim};es,.the funding Of
."ﬁgindependeﬁt schools,_and the question of why the parents L
‘hi;tchoose private schoofs (Breitkreutz, 1984 Edmonds, 1981 ﬂ“
‘Tif;Prasér, 1984 Kach 1984 Larson, 1984 Peters, 1985 'ﬂ¥f
‘TfiUnger, 1984) | Bergen (1982) suggests that a review of the
“anfliterature indicates that issues regarding private schools ,-'
@fare definitely in the public consciousness’and of great .?f‘f:
,;ﬂ_linterest to academics and researchers.jlﬁ,"‘ e |
Added ng‘the present discussion and debate regarding
lrrschool effectiveness in general and public/private school
'Ereiiectiveness in‘particular, is the criticism by some _ |
‘1heducators that these studies-deal almost exclusively with
' 'Q“cognitive agpects ot education and fail to explore
bflfjfadequately the aftective domain of student concerns/ di,fjgia'
””Tattitudes, cr motivation,»thus leaving untappedﬂsome major
2f:resources in providing quality education (Cross, 1984 quh d'
'dff& Ducharme, 1983 Sizer: 1983 Smith 1983 Taber 1984 f>
: QYeakey & Johnston, 1985) From.this perspective,:effective;’
I*Q:"‘°schools should be identified on the basis of how well they fﬂ
..'T: meet tbe emotional social spiritual physical as well as:‘
| academic needs of’ihdividual students.,_w. ~ ..;‘§7dud;g;;g”;'
”-;v }t appears, thoughﬂjihat non-cognitive outcomes have

i begun to receive renewed atted.ﬁon in some of the schoola,



'effectiveness literature Current indications too are;ffﬁ

llincrease in importance Serow and Jackson (1983) argue Al »

i:'that "geographic mobility, working parents, the high

i_divorce rate, and countless ‘iher social trends have meant

‘,in éffect that schools are responsible ﬁor a greater share

- . ‘ (

e of child socialization than ever before"'(p 24)

._"out in the Un1~ted Stages and e  of -1t in. the element:ry o
*f_schools : In some recent studies, researchers have begun tof

-V-Fexamine secondary schools, particularly the role of the‘

PR

f;principal :owever ‘there is a paucity of research
?.n{findings in t e literature ‘W h’which to explore the
velements of effectiveness in Canadian schools, especially

fﬁ.at the high school level., Few studies have attempted;to

'fcompare private, separate ?and&public high Schools in’
_iCanada, even though private and Roman Catholic éparate
1":__school systems exist and flourish in this country along
Hldlwith the public school system.;nbi@;_“

| The lack of Canadian or provincial research data:fb .
‘relating to private, separate, and public hi;h schools is.eﬁ;
1h evident in Saskatchewan R Although the’ Saskatchewan
'*government s rece%t report on educatioﬁ (1984 p 27)'
p-lcontains a comprehensive list of goals dealing with basic.
-vcognitive skills ‘as well as the‘non cognitive domain of ,/.

“-;relating to - others and developing a positive 1ife style and

fselirconcept no considﬁ&ation is given in the final draft -



"”V?jiprivate schools in a

'as to the respect&Veéirlesuof the public, separate and
:lning these goals. Also the "author

~was unable to locate“any Saskatchewan study which attempted

”.i to compare public, separate, and rivate schools in the.f_“l

- school effectiveness stu

province._,._‘ f,i-”;“. gi-';. Sl ._ig.';“ :f 5.7‘1'

\"Within the context of current diScussions regarding f

L.v‘

ies, the role of private and
L]

rowing interest in the-

1f public schools, and the

:non-cognitive aspects o pschool effectiveness, the conduct

R 3 a study investigating the concerns, beliefs and valuesl‘jy

;of students at selected private, siparate, and public highfyff
:schools in a Canadian prgz&ncial setting was considered to;"
':-5e;both desirable'and;practicablem- R | |

L~

~‘®® . . STATEMENT -OF—THE PROBLEM -

4

The purpose of . this investigation, therefore wasltojf

)

compaég the concerns,:biv efs,'and val es of high schoolers

@

,!in Saskatchewan studyhng in hurch—related (Roman Catholic,a.
-Protestant) schools with their counterpartL in public ad,.
'.,hschools.g More specifically, answers to the following
f.‘unStions were=sought ‘ ; R 'v.,'v,' :

| ._ ,1; To what extent do- the expreSSed concerns, beliefsad
'1pfand values of students attending three different kinds of

;vihigh schools—-public separate (Roman Catholic), privaté

"-(Protestant)--differ? i

:_A2 If differences in. concerns, beliefs,,and values do
. N “ A



'i_-schools mentioned in point one, to what extent are they

ﬁexist among the students from the three kinds of high

ﬂ”hrelated to (a) the school (b) the sex of the stndent dh"

' (c) the grade of the student?

'“3ﬁ5t33 If church-related schools--separate and private--t;f'
;;f;have a uniqueness in terms of fostering certain values and
'sbeliefs,crs this reflected in the way students reply to the

-;1instrument to be used in this study, the New Youth Research

'lﬁSurvey? .

BN S
‘3,dl:.,53 ‘:Q;;;thuf,‘ B Y |
.+ SIGNYPIGANCE OF THE STUDY -
. Th‘\:'d'i7'nifi'-"i;+rt' _
.~1._The study of the effect of public and church-

lrelated igh schools on the concerns, beliefs and valuéé”
fgof students has been largely neglected in provincial and

:national research. The few results that are available have

L proven to be inconclusive.‘ This study should contribute to o

"_vthe literature on the effectiveness of public and

.i:

;churchﬂ;elated high schools in helping students deal with-'

3;htheir concerns, shape their beliefs and clarify their

‘fvalues iv_f, "'7"[a :”_(Q_n ?‘i_. "f',l; t yhf {g?
: 2. Given the importance of schools in the lives of.

cstudents;.it is expected that the information from this‘
‘fstudy will be helpful to educators in the following areas:nf’

) Church Related Scncs”"\»rhis study should be . ot

1\
interest to educators at church-related schools as they

'_'seek to include a religious value orientation in the



. -

educational experience of their students."

resultant plurafﬁty of needs and interestsr

'f~age group have been
f’dabout adolescents (Coleman, 1980

'.1Lefrancois, 1981 uanning,_198'
';gﬁ,otfer et al., 1981 Protinsky‘& Farrier,v1980 Roll\ 1983? 'v,fi

lffeitectiveness.»‘*

O e
. A

b) Public Schools.‘ This study should also be of valuefiuf{

"W'c) Gender and Grade Ditferencesu_ Educators shouldlﬁ

tind this study of assistance in working with male and _5371i

’ . PR

female students, and with students in various grades.ﬁff‘fw

d) Adolescence.; Fresh data regarding the high schi l

contribution to the often c‘f_radictory and poiarized views _;{f
;- Henricks, 1982 |
} Mitche11~\1975 1979

: k

e) Education and Research.} The results of the stud

“s should assist in providing not only some direction to help jﬁts'

)

,dacilitafe greater effectiveness in teaching, counselling,”
fcurriculum development, and general school climate, but_':hn
“;falso some important information for the emerging body of

'7f”research investigating public and church-related school

I T

.4 DEFINITION OF TERMS

The items in the scales give the best operational

t'derinitions. The scales are described in Chapter III._F'éfye

:”Basic concepts ‘as given in the manual for the instrument e



.flllparagraphs.lt;_;iif"‘t S
’»,CHURCH-RELATED 1;ﬁpiigf}g‘“' ;'*“-

For the purpose of this study, Roman Catholic schoolsﬁfé L

4”fgand schools operated by protestant denominational groups
;ﬁ;fjﬂare referred to as church-related schools.f They are the

- chools established under proviaeial legislation,_and

“f‘foiqed t° the Ch“rch (Protesta‘! Roman Catholic) fOr theud"u

;elfA:enhancement of the work of both and for tbe advancement Of:fl;

fi?fj}the concerns they have in common., Other terms used for

g

‘*them are separate (Roman Catholic) and private

IQ(Protestant)

b .‘."GRADE = % . - R ‘ s . ,
| A student ras considered to be at a particular grade“ if‘;'
'leVel if he or:she was taking tour or- more subjects at thatHfjxr
”ff;level when the sample was drawn. f:' |
'Vconcnnns L e o P
A concernfindicates the degree tb which a}young personlifR
'“ris troubled or:bothered in a certain area of his o% her
..v"---'life. " . : ST . . )
'7-.BELﬂEFs o |
Beliefs have toldo with what a young person holds to‘
'T}exist or not to exist what 1s, given and what is possible, o
'3

~or. what is impossible.l It is a. belief in the existence, ;1f“"

- the probability, or possibly ot anything..

8 g7~VALUEs S ‘_a,f”:_;'”‘;p..;', ~-1';:- R

Values are beliefs ot a special type. j?onpg5956p1¢>

kY
.o

s a s i . o . : B s g . N A . oo o L



f,- N
‘ ideal. Theee evaluations guide selective attention or

viev (evaluation) or an obJect that 1s physical, social

behavior and impart moral quality to the p ocess of

interaction vith the obJects. It—is a belief that any

N

thing 18 better or worse more important or less important.;f]

.- .. DELIMITATIONS OF THE STUDY:

‘l schools in S%skatchevan.-:ff;;f}:f,

f indicate

e

DR

e’

: 9 12 in selected public and church-related urban high

B

l The study was confined to students in four grades, L

'ascribe relationships that sum up to a pdsitive on negativéfﬁt]a

2 The sample was confined to a total of 284 students.ff?if

4 The scope ot the study was limited to describing

concerns belieis. and values as- exhibited ‘on’ the ~Vh'fff,;*"

X -

instrument at the time of testing o No attempt was ‘made to
measure any change in these arfas.n;'etp".*'}t fi ';

'1i 5. Another limitation wasjthat which generally applies
to paper and pencil inventories. They may fail tq

satistactorily 'eaf're in\pnsity oi feelings, nor do they

ether ‘a bel’et or: value is held behaviorally or

only theor tically.-df

3 The study vas limited by the choice of instrument ;ﬂfﬁ

4 .
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% A REVIEW OF- RELATED LITERATURE -

RN

This chapter {ocuses on some of &he=relevant research f‘i7

' and literature on the variables this study was designed to B

';examine which are believed to have a bearing on the

v:concerns .beliefs, ‘and’ values of high schoolers, 1¢@ kind,tf7‘7

'jof school sex, and grade.,ﬁf&“

'Differences Between Schools on Concerns, Beliefs and

-fValues ?ablip7t§jff_g""

' The school effectiveness research has been silent in'A'

'5'7two areas.h First little has been said about how school

'v}fiprocesses or student outcomes vary in the private and B

ﬂ'flack of research comparing the private, separate,-and

5'public sectors (Falsey & Heyns, 1984) Host of the woﬂk on

*“school effects has red on difterences within the public'h” |

-fsector.- As seﬁeral commentators have pointed Out thiS“iij:

EN

W}public schools.has meant that a rich ground for inquiry hasi__f.

7,}7been 1gnored (Bryk 1981 Wilkinson, 1976) Also ~asg the

fvreview of literature will indicate, the little comparative-s o

. research that has bEen done has mainly been carried out:

‘qibetween public schools and one kind of church-related
gschool the separate school iv' . -

The recent inclusion oi private and other church- , :

'*;‘related schools 1n reseaﬂch (Coleman et al., 1982; Bibby &-’
’fposte;sni 1985) has been hailed as adding a new\’

..‘,,:C



A ,_,JH;.J SRR

/;perspective to the research (Esty, 1984) 'The”present7

“"Qlwriter expects this study to make a cpntribution to this :;}:“f”

Z-d#new perspectiVe. f}.f” i

'"Q Secondly,;the research has Iocused on cognitive schoolf‘fh';
\ﬁ:jlearnings, ahd very little comment has been made regardingi_.: L

':jthe attitudinal, affective dimension (Galbo, 1983)

"ffseveral researchers have noted (Bloom, 1981' Campbell

bh’1974 Goodlad 1983 Serow & Jackson, 1983 Sonnier, 1982),fﬂ77

'ffschools can and do have considerable effects on both the

"52¢cognitive and afiective aspects of a student S life.-

o

‘3'frﬂowever, very little is known“about~how schoolnpracticeS"'

"the cognitive domain (Kii’er, 1917), it 1s 1mportant that;

n'?f;adolescent‘

.'"ﬁfStates study was Qommission'

'jtpictu e.;j

-influence the atfective domain of students' lives.
;'ZConeequentIy, even though the measurement in the affective

demain contains more pitfalls than does the measurement in

Aaffective responses are measured and not ignored.. -

An examinatibn of the few studies that have been

'~_conducted on. the efrect different schools have on

oncerns, beliefs, and values reveals an unclear

RS

PR

Coleman, Hoffer, and Kilgore (1982) have carried out

7jone of the most recent comprehensive stqdies of public,»-

;>VCatholic »and non-Catholic private schools. This United '

: ,fy the National Center ior L
o =

‘*Education Statistics and condﬁbted by the National 6pinioni_7“
_Research Center at the University of Chicago. The data |

‘?“vere obtained in the Spring of 1980 from over 58 000 high N

o e

» s X - : . [ . ——"—\ A
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'f{school students on over 600 vdriahles.‘ Kighty;three'homahih' -

if}were among the 988 secondary schools which participated in

1 .

‘the - study._ Some of their findings were that students in

"5j7private schools had better cognitive outcomes, higher

’"levels of self esteem ,and a greater sense of personal

,llcontrol than did stﬁdents from Public schools.,._ﬁfs’

r_Furthermore, it was found that private schools provided :

"'5:safer and more orderly environments than public schools and g o

o had superior social climates._d”-ff_, j;?.;""

-

Convey (1984) re-analyzed the data from the Colema_ t».‘
(1982) study to determine whether Catholics who T 8
lhiattended Catholic high schools and Catholics who attended‘
other high schools differed in their religious practices
zjand religious self evaluations, and in their value jlﬂ‘..j

'forientations tthrd family,‘community, work friendship,

- and childrens; The data represented 4 570 Catholic studentsi.frﬁ

\

vho attended Catholic high schools and 1,669 Catholic -

v

".students who attended other secondary schools.5 Two of the C;"
findings were: (1) Catholic school Catholics are engaging f

vin formal religious practices at a substantially higher g

rate than those Catholic students who attend other schools.sif”

d(2) Catholic school Catholics had higher family orientationt'}

{scores, valued children and friendships more, and were lessf

linterested in having lots of money than were the Catholic

‘”fﬂq'students whonattended other schools.a‘

Using a comhination of original field studies of 27 ‘

‘



“%patholic schools and statistical analyses ot the Coloman,

'7et al. (1982) data, Bryk and Holland (1984) found

_ ”%"fresponsibility and,gtandards of personal behavior which

Ta71¥conSiderable‘evidence of a strong tense ot social

;ﬁfﬁvalues kindness and caring toward others in Catholicvdthﬂ
“f:ﬁschools., There were very rew repotts of student fights in
;class, students attending class under the influence of
‘h;alcohol or drugs,,students ridiculing other students and
't“f;eacessive absences or tardiness..~'}' ffll‘t' ~25}

v‘)‘«._:4

S

Grant 6%982) reported that his.intensive study.of a.
ﬁflsmall number of public and private schools produced
ifiitiindings that were congruent wi:h those of Coleman et al
'v.,;(1982) In the private schools he found elements of a
VJstrOnger positive ethos with an orientation toward valued
{ﬁintellectual and moral virtues._ ‘ | |
| An in-depth look at the philosophies, special
._;gemphases, and atmospheres that prevail in ﬁnited States~'”
."a"Catholic\jﬁcondary schools was conducted by Search N

- Institute for the National Catholic Educational

y” h J.c
3 i
3 ~ 4

?xtv'fAssociatfon.; Benson lilliams,nand Yeager (1984) report
lthat this survey ot 910 Catholic high schools showed that.
_iitgese schools are (1) maintaining a positiv¥ school
v”climate conducive to a tocus on learning, (2) ofiering
.f:aoademic programs ot high quality, and (3) providing a- rich 4ii?
}Gand varied education in religion and. values.”z_ - y : e
His stu& of public and private schools in Canada and
“yﬁthe United States has led Erickson (1981) to conclude that

e BT LI

R IEa



*[ftradition; and 1n;the&

':Lf‘sacred character--char.'i“jistics that cannot be easily -
‘reproduced 1n public schools—-that help derine school
;ﬂ-climate and'atfect étudent behaviors..]JE

:.fwfth "school environment" was emphasized by Feathpr

"f1(1975) in his discuSsion ot the results ot his study of the;f[f%

himpact of schools on student values 1n Australia., Uslng

-fthe Rokeach Value Survey, he asked some students to ?ank

'g;jithe termlnal and 1nstrumenta1 values 1n regard to self ‘and”: s

| N
!to rank them agaln 1n the order they thought their schools

'”fdemphasized them. Values tended to match more closely 1n

‘i*independent schools than 1n state schools.i He underscored §f”h

5_’lthat 1n11uence attemgts were more likely to he ettective

i when the school prov1ded a relatively constant and

"»Qrself-contained environment,,and vhen a declared emphasls on '

'values is reinforced in vanious ways;withln the school. 7~ﬂ~ﬂ“

'hVHovever, when students from 1ndependent and state schools'

’rﬁfweré compared 1 regard to how they ranked each terminal

fﬂ;and 1nstrumenta1 value for themselVes very few dlfferencesf{iif

vere tound. Feather concluded that Australlan schools in

<§ mgeneral vere not having a large 1mpact on student varé\sj>_”
| In the case oi a speclfic value areak_Bardls (1975) |

discovered differences among college students attltudes tof*til

,3} PR



Qilvino’fl975) used a tvelve 1tem open-ended

"57ﬂgquestionnaire to elicgt a variety or value or value—relatedffv‘”f

L ) g R SR
'ﬁg,and two public sphools The results showed that parochial f]]77f

”Afixischool children scored significantly higher in areas of

w7lfand dignity.,d:f_dte

fi erelidion pleasure, ethics,_indépendence service harmony,fgjﬁf?

s

In an earlier study, Prince (1959) found stgnificant ;;j?<'

:;"fifvalue ditrerences between public and parochial school

E

- }
RN children.'; The latter vere generally more trad:{.’onal 1n

v[iﬂOutlook with their valnes ref%ecting Puritnn morality,_the;”"

‘Vf.-vork-success ethic, 1nd1vidualism, and futurgitime Vf_;w* e

e LT

rfforlentation.. loreover in the parochial schools, teacher £

'°3;}.va1ues were tound to be very similar tO pu 11 Valﬁwf °r 1f

"W;':schools._ Thel

'fe}e‘istinz pattern of values.,;__g,f‘-_{ebgg;‘

'e}lwere strongerﬁ

B parochiat‘ school 4

an

”—;vakuee'are already éet the school tends to reinforce the';”' ‘

.

In a difterent kind ot study, Silber and Reilly (1985)

'7ﬂ'surveyed the spirituel and religious concerns of the

'hospitallzed adolescent 1n order to correlate the responseﬁ

‘dfﬁvith a- nnmber ot variahles, lncluding thL type ot school.ﬁ' R

.V

'<The patients vere from public paroehial, and privateg

LD

found that sp{“ltusl beliefs and concerns

A’Catholics than Protestants and 1n “,ljfff:

tudents than 1n public school students.k,ffvgw



"These auth.‘!

i“f°rmati°“" Pearman (1975), for example, found that high ,;F -

WStudy of Vaiues instrument. He concluded that the loﬂ
Q?:aeligious scale value for Catholics vas not anticipated

’TjiAparticularly considering the time and money devoted to

"f;@Yeungstown, OhiE/ produced results that were equally 7‘f77f%;35

fthat used the Youth Research Survey 10 1974 and ;978

: variable one wou,

concluded that the beliei in God and the

X
gy

; e

participation'ih religious activities aﬁe dependent on a o

very protound social-cultural learning, and are not

Le

dependent on a. particular illness.mi]iff"”“'“

CRE u'.g K

I

Other studies however, have revealed conflicting
N3

"*'fgschool students 1n Catholic schools scored signiiicantly

".{efreligious value scale oi the Allport Vernon, and Lindzey

£y

.

'

A Roman Catholic study of sLx oi its high schoela,in

\'

‘o’

,,,,,

'?students as entering freshman and then again as graduating
'igseniors. In sum, YOungstown s 1978 seniors emerged on the
Fffindings as healthy and well-balanced human beings, honest

v.fpossessing a good self image holding a good value system,f

"gand proJecting a sensitive social conscience,,but also as

f5<individuals lacking a sharp sense that there is something

general lov scores:,”

‘-
R : . e

v to conclude, the author argues.

"l

' ijjlower than their counterparts in public schools on the jff iTVft
l

"-;ilireligious‘training within the Catholic educational system.; .

5;unexpected., Bonnot‘(1981) reports on a longitudinal stu'y

.fexamine the concerns, beliets, and values of the same°- e

,t special about being a Christian. On the basis of the'??fa‘

one or'another significant religious



v EPERN

that Catholic scgpols are making little difference to the

| 1»64' ‘

'C?\ specifically religious commitment of their graduates .’-,];;3~,“

Similarly,?\ British study of three Catholic

.

comprehensive and one local authority schools by '7*

Hornsby-Smith and Petit (1975) revealed analogous findings"'

The authors f%‘nd significant differences in at¢itudes
7

"f‘values, and beliefs oflstudents in the’ Catholic schools

' when compared with tho?e from the local a thority school

.

$ 7

o

’ réligious scales - 7- : f@

LS

~;/( Very few studies have compared the concerns beliefs;

They concluded tQat the- Catholic school was a powerful
SN A
enoughligency of sbtialization to generate some distinct

clusters of social moral and religiOus attitudes 03 the

~

part of its students. At the same time this study

indicated that large differences do occur within Catholic sf

g

schools themselves and that many students even in ths\

Catholic schools considered that religion had no relevance

' to their lives or% the formation of their moral or social,'

Caab and values of publ?c and church—related high school

)

students in Canada Perkins (1972) administered a

Differential Values test to 72 public and 62 separate

although significant differences were found ‘on the

aesthefic, intellectuai and material value scales,.no'A’;"
v“ ' : .

differences were found on the h‘ tarian,,pqﬁer;hand< B

}Digout (1979), in an - investigation&f the values of

S ' ; ’ U G

‘r'school grade 12 students in Lethbridge, Alberta ;_d"~'3,;

BN



fffgrade 12 students in public and Roman Catholic schools in

"[3Alberta, found that separate school students valued J”"

’-;"Salvation" and "Forgiving" mote. highly than- public S°h°°1

L

”"~students ' Significant attitudinal differences were found

ﬂas well With separate sch001 stq.Ents being more . positive j?fif
' S8

'1:Ltoward God prayer, religion, charity, and church and more

:'negative toward‘hbortion and divorce.‘ Howeverp he also

'A[{found that regardless of type of school attended

- 4 . . .‘_-\" - ; .
“gvfchurchgoers consisxently ranked the moral values higher ST

"vthan nonchurchgoers.‘ Churchgoers were also more positive f3_»'”

t:f»ftoward religion and more negative toward divorce and L

”’Ffabortion.- He concluded that there is a relationship

ﬂ'between student values and attitudes and attendance in 2

separate school but'fhat other factors, such as family and iftf

fcultural backgrounds,’seem to be more closely associated ai-

‘,.fwith values and attitudes.r;

- R
As far as: this writer could ascertafn there are no
':studies that compare the concerns, beliefs, and values of

:rpublic and church—related high schoolers in Saskatchewan

a,‘Of the studies that are available, Cochrane (1975) sought

sfto determine the expressed concerns of 480" students in tour
g;Saskatchewan urban public high schools, and Mark (1974)
ffreported on. the concerns of 490 Saskatchewan students
ffattending‘two rural Comprehensive high schools

L In summary, little conclusive evidence exists to

“either support or- refute the ‘position that public and

f.church-related high schoolers have significantly difterent fp”'



.

LT

'*;fconcerns, beliefs and values.,jin Saskatchewan

.f;lg -

fﬁispecifically,,no reseaéfh has been conducted to assess thefl; ﬂf

-f'effectiveness of these three different kinds of schools infjff'

,fassisting students with the affective domain of their f '51

O T

“lives..

"~Sex Differences in Concerns Beliefs\ and Values

- -

A number of the studies examined in the first sectionff':

dealing with school differences aIso mentioned a number of
kT

sex differences in their research on the concerns,»beliefs,i

and values of high school students.
Overall girls rated themselves as slightly more v
-religious than did boys in Convey s (1984) study/ The:':.

o R
;female Catholics in the sample rated the question of -

jworking to:correctnsocial,and economic inequalities‘higher;-'

.~]than Catholic males...s n”f',4“-~5f’f vf[;iif«'
. _ . e “&‘
Boys saw’ being ambitious, capable, independent

[intellectual logical and selfwcontrolled as more

'~.important instrumental values and being cheerful

',forgiving, helpful honest loving,vand polite as less
J

‘,important ‘ones than did girls in Feather S (1975) work A‘_'

$
for terminal values, boys assigned more importance to a

'comfortable life, an excitin life mature love, and v
o , . e R
pleasure and less importance to i ‘)rli at pegce a-worldfj

PR N

0
__of beauty, equality, inner-harmony

and w:;dom than did :
' girls. ,
Bardis (1975) found Catholic females to be. more.

jconservative than Catholic males on the qSEstZon of



abortion

- _n.'

‘fa"d' Reilly (1985)

d:conservative statements concerning social

Silvino (1975) concluded that his findings concurred
. < _4;
with the maJority of studies in the literature that value -

dif?erences do exist between fdhales and males.

Pearman s (1975) study indicated that girls are

IR

"notably more religious than boysr. Boys also scored higher f;i_,

than girls on Theoretical Economic, and Political scales,f:-e"

'f]while the reverse was true on the Aesthetic scale.‘

'Hornsby-Smith and Petit (1975) founi" t a greater‘

7yproportion of girls showed high levels of a reement with

4

' oral,.and RS

religious attitudes than did boys

Separate and public hdgh school females scored higher‘_

f“on the Religi Humanitarian, and Aesthetic scales than
'-did their male counterparts in the research by Perkins

.:.h:(1972) Males scored higher on the Intellectual Material

:and Power scales._

- Males and females were. statistically different for a

total of 23 of the 36 values measured by Digout (1979)

y‘Generally, females ranked the moral values higher and the

‘competence values lower than did males.y They also valued

y."A world at peace," "Inner harmony,f "uature love,~ 'nd

"f"Equality" more while they found "A comfortable life," "An




Kal N

Other studies show similar results regarding male ’nd

f:ffemale differences.. The gender factor is discussed by

1Canadian students from public, separate and private high

‘Tr'fschools representing the maJor regions of the country

‘”They noticed gender differences in their examination of the
’sources of happiness--where males showed more interest in

o

“Qgroup--where females showed more concern with their

el h e

i physical appearance than males in attitudes concerning the

N

"lappropriateness of spxual involvgment-—where males

.;t;exhibited more openness to casual sex and in the area of

iffreligion-—where females indicated a tendency to exceed

'v,fmales on every beIief and practice measure, both

'1;conventiona1 and otherwise.f They noted that one’ important

3

“.change from past gender exp ctations was the result that v~;'f

-4

d“,revealed that Canadian teenage females differed very little :

L)

: f: from their male counterparts in planning to attend

_university and haVe a career, while also marrying and_ B

‘.«

"fhaving children

: MacLellan (ldﬁg) studied the concerns,.beliefs, ,_d

"values of 160 achieving and underachieving Roman Catholic
‘ £

.students and found that in contrast to females males were',

ffnot as much involved in church activities nor did they :

accept as readily the church’s declared beliefs and values,,
L4 "

"nor were they as involved in social activities as were

-

'“f;;exoiting life,"."Happiness," and "pleasure" 1edssimportant.uli'”'

'3ﬁ~Bibby and Posterski (1985) in their national study of 3600 1Z(7”

vathletics than females,_infthe issues that trouble this age o



'”-%fgirlsl. Females appeared to be less self—confident more.

”*ﬁfself-critical and more guilt ridden.- Females were more |

,

.,_A:fconservative in their thinking in the areas of law Tfi;'*

'tenforcement social welfare, race relations ‘and sexualA_
"“behavior.. Females were also more conservative in their ii;i:tfil
’_“‘life style.__ .. .. \ - St
In Doerksen s (1978) study of 268’ grade 11 students
»:ienrolled in three Alberta high schools, male and female R
t’students regarded the relative significance of a number ofi_lu-a
"tvalues quite differently Boys were more oriented to
'jachievement logic and pleasure, while girls placed a |
-fffhigher value on love cheerfulness, and a personal life-;
iqfree of inner conflict.i Gir1$>apparently were no more f@j,ﬁu'?

1;oriented toward religious values and found no greater fff,r_

e degree of purpose of life than boys.v The teachers in this}:

:rSsearch found girls to be more obedient .cheerful ’;",7

*ijhelpful ‘and honest than boys.;_-_lJ:.h,hd t'"'_:,d

-
L otey

l

The purpose of the study by Barnes and Farrier (1985);'
;ﬂwas to determine the amount of change which occurs withinA
1‘children s self concept during the early adolescent (fifthdl
'and sixth grades) and adolescentiétages The subjects wereu:dgf
1263 females and 220 males who weFd'tested.in 1968 ‘and were:ff?f
uttested again in 1978 They concluded that for the maJorityf-j“
of youth,’ self concept remained xblatively stable over. thisi{f
Jlten-Year period and that females had lower self concept.*".:
,:ﬂ'} .

.gthan males.r-';_f*f. S ?ﬁ‘_

: Sundberg, Tylerésand Poole (1984) administered the

Y



V71ﬁsame research instruments to 238 nlqth grade students (139

v :?Jboys and 99 girls) in 1967 and to 113 ninth grade students

(83, boys and 50 girls) 10 1979., The students listed events

’ffthey thought would happen to them in their future f*f‘

"fgf.occupations and free-time activities, and answered

"questions related to perceptions of autogcmy and family

"decision makfng Boys in 1979 perceived less- family 3-f_ .

'7f;cohesiveness and girls more autonomy than their 1967

ti;“counterparts._ Female vievs of life s possibilities ‘in 1979_f
L P’ -
':'jseemed to be less sex stereotyped but male views Were not._;.,
- Blackwell and Gessner (1983) surteyed several private-f

'fj,high schools and religiously affiliated youth organizations;f‘;

”*If"in order to inquire into adolescent perceptions of nuclear"

Lo

”"j friendship on three dimensions' attachment giving and

‘issues especially nuclear war.' They found that males wered;”

more inclined than females to feel that humankind has the 5';:1

‘"pover to destroy civilization, that females were less

.”favorable to the development of nuclear energy to meet our ;

',future needs as compared to males, and that females R

acknowledged greater parental concern over this iSSue than’;;.i
did males.u ' | ""eld' ' Sy
A sample of 480 Israeli children from grades 5 7,,9f?"u
| and ll were asked to rate their friendship with same-sex or] -
' opposite-sex best friend by Sharabany,‘Gershoni and Hofman'

(1981) ' These researchers found that in same-sex»'“ﬁgt: ffiféf‘

friendship, girls reported higher levels of intimate

':sharing, and trust andvloyaltyx In opposite sex intimacy,



. _-'. .
. o

jdiscrepancy between boys and girls only showed up in upper P

‘"fffgrades with older girls reporting higher intimacy than did

boys-,ﬁ- R AT e o
R Walsh and Kurdek (1984) examined the relation between
j"',u'undserstanding friendship and asociality (antisocial
‘behavior) for 104 boys and 91 girls.: Their findings that
.f,girls had higher levels on the Understanding Friendship
'f‘measure than boys was consistent they felt with otﬁer ;;
-héconclusions in the literature that girls more than boys are Ff?
z.h:socialized to be attentive to the needs of others and to ef-'flf
"fput themsekves in another person s.position.sf |
| Ahlgren (1983) correlated the attitudes toward
".icooperation and competition in school with other school

"fattitudes for 2 130 boys and girls in grades,z to 12

:-fSignificant sex differences were found in correlation
'@patterns at all grade levels.v Males progressively lost
';itcompletely the negative correlates that competition had in
“ lowerig;;des, whereas females retained some.' In seniori
high school females showed positive correlations of ‘
) ooperation with self—worth and internal motivation,alv
-fwhereas males almost lost the correlation between o
f cooperation and self-worth.. hyh | o . .
. Hunter (1985), and Hunter and Youniss (1982) assessed'
ﬂtﬁt interpersonal relations of adolescents in two different ,f
vstudies._ Some of their results indicated that (1) males v

';and females reported similar scores in- family related

Vdiscussions with fathers and mothers, 52) females regorted
1 . : R ' , “‘:(\\j/ [

VI



.more of these discussions with their friends than did

“iﬂmales' (3) female friendship involved higher intimacy than"' |

= male friendship, and (4) males, but not females, perceived

h{fathers to he more nurturant than mothers. ylf*13 F;”Zfb;j

deTurck and Hiller (1983) asked 190 adolescents<§§§9 L

vi‘females and 91 males) to complete a questionnaire coveringd'

.‘s.

ipstudent—parent relations.a The results iddicated that when', fjej

. R s
S ‘\" : - -5

»{:}adolescents Judged the techniques their parents used to _tgg*%;u

- :ftheir mothers were more likely to emphasize family

;-’persuade them to seek employment males perceived their ;"7 o

"5mothers as more likely to invoke promises and negative

,”comments than did females.; However, females reported uhat

04 0

h}pdisappointments to persuade them.,;__u' ~u'h,f - fT;Quff;:gg
Offer, Ostrov “énd Howard (1982) examined . as3;;31'

) TR S B
relationships between adolescents'“self—image~and ¢ﬁ'_
L g N 1
,‘perceptions of these adolescents held by thebr parents." S
8 ,&y‘; S
: Two hundred and forty—one teenagers from three Chicagd high ;lﬁfe

(

ffschools participated in the study They found that

v}the self—image of adolescent girls-

>’

ffathers and daughters had less effect on- self image.‘

R Communication between parents and their sons had thef"”

5J_that daughters' self image was more dependent on the

: smallest effect on adolescent self image., They concluded

' Y . 'w N
SN o

.,-

quality of the parent-child relationship than was sons'”p
g self-image.'_ pf~=_é | | : ' |

In his research into how school size might influencelf:
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the relationship between successful student participation,-{

*?mfeelings of personal worth, and regard for the school

'L”TGrabe (1981) questioned 803 males and 759 females attending
20 different Iowa high schools. Several‘sex differences
"”were evidenced in the results--(l) males participated in'd"“*fu

7;more athletic activites while females were more involved

. 1l'in academics, fine arts, and clubs and (2) male students
@ o

331_5 ,were found to be significantly more alienated than female B -
;?;..'_students.tp | | o
-ﬂwi_ o Four hundred students in grades 9-12 were requested by

chomeau (1980) to rank order 10 adjectivea according to how 4”‘

ihiimportant ;hey considered them. The findings did not show

B ;:many sex differences overall but intelligence was ranked

“';jhigher by boys in all grades than by girls.‘ In-contrast to _,t

fijsome previous results, independence was ranked higher by f i

:?j}hiygirls than by boys." g | 5 Co

. The research by Williamson (1977) centred on the
57?iadJustment of the student within the school as it related

v _‘QTto her or his vaPUe structure. The findings demonstrated
:.;jthat boys were preoccupied with the school situation .

!}?% 'iwhereas the girls had . conflicts over parents or their |

i personality and werf more likely to turn to a. friend*than a

;ﬂ; ,»aparent in trying‘to find 8 solution. Girls indicated they

“"““-——»’\

R gudated more t%égf‘oys and. belonged to more clubs. honulfb"

being
from . their R
. - ,peers. Girls expressed a slightly more positive feeling di‘

4. :



"7fabout school than did boys., On a number of indices,.thegii

:f[ngirle reported better adJustment not only to the school e

"'Qfsituation but also to their future 'whether marriage or ',;;‘:~5j

'ﬁticareer- Sex differences in the responses to the research
- U—A‘ .

'”-_ditems were"evident but not immense" according to

P Strommen and Gupta (1971), the developers of the New
'!tYouth Research Survey,jhave each reported on differences ?

: between females and males in the area of concerns, beliefs,_ .

';fand values._ Strommen (1963),_conducted a study of 3 000

Lutheran high school youth during 1958-1962. Manked f;«ri

'”vdifferences in value orientations between boys and girls

[y FREEA . -

ttfwere discovered.* More girls aspired to religious and o
"aesthetic goals, social service, travel reading,e d
'.zeflection. Boys, contrariwise, ehowed greater interest in CZF:
'economic goals, adventure and construction activitiee._':}.

Gupta (1972), reported that in a large sample of youth

'-(N-7050), females had uniformly higher scores than their-

'»7ma1e counterparts on nine scales.- Females were more

~'lconcerned about their life partners and about their

V'Q:eelf-confidence.f They were aiso more interested in help,

’v-.felt greater moral responsibility,'vaiued meaningful life

‘-5more participated more in religious and social action N

.

;.-“ct1V1tiés, valued'more the worth of human relationships, i

a'and were more aware of the existence of God. i;'a’"~ B
ca TR e

Again in 1970 Strommen, along with Brekke,gfi'_i'"

'5TUnder'ager, and Johnson (1972), completed a study of 4,745



R

“fffLu;herans in the United States in order to derive A

rﬁ*ﬁfdescriptive proiile oi their beliets attitudes opinions, 5?]4514

”and religious life styles._ The authors iound.a gender

"-}:difierence in that a higher proportion oi vomen than men

1ftf7area, High school students in the .upper grades showed

.'fffaccepted a transd‘rdental view of lite. vere more diligent o

T

?Tiin practices of personal piety, and were more. willing t°

t:share their fiith Verbally with ot’\}s

i T° summarize,'tbe revelant results in’ the literature.
x:ihave consistently indicated that there is a gender
;1‘diiierence in the way females and males deal with their
v:dfconcerns 'and develop th‘ir beliefs and values.' High

”hool girls, for example, appear o be more interested in :

f service—oriented personal‘-nterpersonal, and religious‘

aspects of liie than their male counterparts.‘ The latter'

'géi?iace a higher value on personal ambition, intellectual

‘achievement and comfort.‘:"th”
¢

'. Between Grade Diiierences on: Concerns, Belieis, and Values »

gp Hish 80h°°1 grade ditierences in the affective domain fj -
¢'°f concerns, beliefs,‘and values have been investigated in -
‘gsome - oi the studies mentioned earlier in this\chapter.

To summarize these relevant results reganding grade

*._differences, the iollowing observations are made

1. Religion - mixed results were obtained in this :,

'7ithemse1ves-to be more religious (Convey, 1984 Stro _

- 1963) but less involved An religious activities'and‘i

:es (Bibby & Posterski, 1085; Strommen, 1963) th‘n




B - - <.'

On the other hand MacLella;ffgapiiﬁf

{9 or LO.

‘(./.

o _'?are twelfth graders.”g_ gg,re_ »_Lg @;fhiﬂ; ,c¥?:tJ’%L,?F;LE;Q,rH
ﬁi{iiff; 2 Friendship - senior grade students had a higher ,fifiﬁli
understanding ot friendship than did Junior grades students;V'
(lalsh & Kurdek 1984), and aspects oi friendship such as :
f.frankness, spontaneity, knowing, sensitivity, and intimacy‘;.<
vii,.ishoved an overa}l rise with grade level (Sharabany, _':
o Gershoni‘ & Hofman, 1981 Hunter & Youniss, 1982)
.‘i' 3. Parents - discussion levels with parents remained
i_jsubstantial across ages Ior adolescents in the L |
academic/vocational, social/ethical and family domains

,{fDiscussion vith triends in these domains increased with age’dA

-

‘"Qaunter, 1985” “Perception qi parental persuasion message

P , K .
o strategies (communication techniques used by parents to
| exert control on their children s socialization) also e

E Vvaried‘with~grade,_ Depending on the situation, older o

‘1ATurch & Iiller,,1983).- Parents as well as the school '«7{'ﬂ
oA a
“bedame less a matter oi concern as students moved from o
ég#de 10 to grade 12 and as personality and career .‘ft-g-'._i

WP

A

qpestions fhcreased along with theitendency to talk things },*ﬂ

”ove;Qwith 2 triend rather than a parent (Williamson, 1977)

4. Activities - junior grade students reported a~'



- jmself-values at the senior high school level (Comeaﬁs

5\ Values - little change was indicated tn adolescent
N B

@ .

;1i980)

‘. t.

6 Concerns, Beliefs, and Vaiues -~grade differences

'fiwere found on scales dealing with Academic Problems,'i’

'.more feelings of isolation and pressure, placing more
"_priority on self dev?lopmbnt valuesg and seeing less

;pugpose in life (Strommen et al.,”1972)

iOrientation for Change ubral Responsibility~ SociaI

.lAction, and Human Relations.. Therefias a tendency for the

Gmeans to become larger with the grade (or age) of the youth

-

:(Gupta, 1972)

7 Cooperation and Competition came to be positive f§57iff|

leonstructs for senior high schoolers (Ahlgren, 1983) ’»‘;ﬁ;fffdf

8 Group Dierrence - high school students as a groupi;f5§3

. r:,

fwere compared with other age groups and they were found to;;ﬂ“
fbe different Irgm all otper generations by being more
lpeer—oriented participating more in questionable personalfﬂi‘:”

.activities than any except qollege age youth expreéﬂing

2 . PPN

| There areaa few other studies which discuss grade

‘ difierences that have not been mentioned previously in this

"fcnapter. Zern (1985) utilized both younger (Junior high

i

:‘jschool students) and older (colleSe stndents) adolescents-b

?*as~subjects._ About 300 oi each grouhWere administered a

I LT .
. o B Ce . . PR Lo .
. . Ve [ . ST W : . .o A R
N ' o . : ) _— ) el o .
. . . . c s . . - . -




written questionnairefin 1978 and a similar set of 600 in .ia-d'

1983 /The adolescents were asked to rate the importance of

various institutions (i e.,,school 'clergy, and family) and

) of the individual him/herself tn developing moral values

during different ages (i e. , elementary, secondary, ‘and

: college fevels) The research data indicated that college _v

studtnts felt that the family was significantly more

R ‘.‘Y }‘ ’ .
important at the eleméhtary level‘%han did Junior high
school students.' Colﬁeﬁe students also assigned , ["

signifidantly higher scores to individual influences at’ the

. secondary and college levels, but lower scores at the

_‘:._'» : .. ¢

elementary 1evel 'h-gp;

In the 1976 1977 school yeat, questionhaires were"

given to a to cf 1 970 junior and senior high school

s

- students in 13 public and parochial schools to*investigate_

the relationship between age effects and adolescent
self esteem (McCarthy & Hoge, 1982) These researchers

discovered’that there were systematic increases in ~p

‘ self-esteem as suhjects grow older

e

Niles (1979& studied 262 adolescent girls in the age
range of 12 15 from two comprehensive schools. The girls"

perception of parents and peers was examined The findings

' revealed that adolescent girls were significantly parent ‘ w_f"‘
v oriented Although mother was rated first by a11 girls,
'v older girls in contrast to the younger ones, rated friend

&

"‘and friend,i

ahead of father and shortened the distance between«mother

D

Ty



"'jh The subJects of a- study of adolescent self reported L
-and peer-reported self esteem by O'Donnell (1979) were'l33
l?;feighth-graders and 126 eleventh-graders. When the
fadolescents were grouped by age 'older adolescents showed a( y;{
slightly stronger relationship between self repofted and
peer-reported self esteem than do younger adolescents
"”:These results seemed to support ‘the view th‘i peers take on;

fgreater importance for adolescents as’they grow older. E

| Berndt (1979) conducted two studies to- look at the
,developmental changes in conformity to parents and peers.:,””
o ,_."A total of 512 students from - grades 3, s, 9 11 and 12 -
jiparticipated in the research In both studies conformity

'to peers on antisocial behavior peaked at the ninth grade

In Study I peer conformity on neutral behavior also peakedv

: at‘the ninth grade. Lh Study 2 conformity to parents on
"ﬂboth neutral and prosocial behaviors decreased with age¢
Lasseigne (1974) assessed the attitudes ‘junior high ) " -b,,
) school students (grades ;:9) held towards education.v_Her |
results seemed to suppport the observation by other

'researchers that students expressed fmore negative attitudes’!f

.at progressiVely higher levels
'%@2 The foregoing review of literature has revealed that i;.f~.
_f:although there is a,growing interest in the differences:'7a
v-between public and church-related high schoolers on
_1concerns beliefs, and-values, tde studies are few and the
}‘research findings were equivocal and inconclusive.‘da’"

Gender differences seem to be better documented

-
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»lHowever, whether the reason for these sex differences is
:rbiological psychological or sociological or some
"combination of the three, is unclear in the research cited. f: g

The 1iterature revealed some mixed results on grade

:diiierences in the area of religion, but overall -,
tendency tor students in the upper and lower grades to show\
differences in a developmental direction appeared in the
\htfindings.‘ e ’ . \

The motivation for this stndy arose from the lack of

£y

";_research in this area as well as from the ambiguities and

¢

3'puncertainties in the few findings related to the

o differences between public and church—related high

-'schoolers on concerns, beliefs:,and values f_ )

TN



"' METHODS. AND PROCEDURES

EDESIGN OF THE RESEARCH R

A three-factor design with cross—classification for

wy" :

AN factors were Sf
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'1n Appendix B o ' _'*a_ R & = L '_' f ol

-reference to

. 'THE INSTRUMENT

——

As the only instrument presently available which

incorporates concerns, beliefs, and values in a single

inventory, the New Youth Research Survey was the

. e

investigative tool chosen for this study.J It is reproduced:'

4

The New Xouth Research Survey is an instrument of ‘the

'.stages during. 1969 and early 1970 by Strommen and Gupta‘

‘:(l971).1-1tnhas been in use from 1969 through 1982. The

= self—report variety It was developed through six distinct ,”

pfésent survey; called the New Youth Research Survey; is anr

vabbr_viated and” slightly revised form of the original one.

A Canadian adaptation of the survey is available and

jhas been used in this study Some adaptation examples are

Il. The listing of church denominations in the ;

"introduction to the test booklet includes the 'United

‘Church of Canada‘*h.

;'Canada is made in items 73

3 -The. mention of milltary

"'to- government spending in the item dealimg wf%h war

}number 41

In its new’ format the New Youth Research Survey has

_been reduced from ‘two booklets to one, and from 420 items
to 248 Eighteen of the original 25 scales have been -

"retained

vice' hasﬁbeehfcyaﬂged -



Each of the scales is assumed to reflect a singlelk
underlying variable. The scales have negligible interscale'

‘"fcorrelations. Less than four percent oi all the possible ?V

'*’ﬁcorrelations between the scales showed 4 common variancb °f

‘>25 percenp or higher This means that the score on’ any 6ne
.pscale gives information not already given by any of theixyf’

remaining scales.. The scales are dlassified .as. follows

v

Concerns : gxy ; -7.scales

Q\\ Beliéfs and Valuesvl 8 scales Lz L

Perceptions ";f*" 3 scales

"t g .
.’ 4 s
Scales range in size from eight to 31 1t2~§;h EaCh

e

. item response has been assigned a differential weight

'5‘51571) The number of responses ior the various items B

"f group, the congregati

'using the Method of Reciprocal Averages (Strommen & Gupta

T

~w

| ranges from two to six.‘ The sum of the differential , N
! . n ! t J
“Qtveights for the responses of an individual to the items of

'*1-:.,"'-. 3

.'a scale gives the person s score. fj7

(

The three Perceptions scales assess a youth'

I . .
N N .

gcperception of his og&her religious community--the youth‘ '

'iand thé Opportunities for vVF,.»i“

»

”Participation in thes «aSSOciations These three scales“.:""

'.fvwere not included in the"nalyses of the data.‘ Outlined in ff

_:the following‘haterial are the 15 scales used in the '” |
",'research The descriptions Are from the manual for the New 15.
Youth Research Survey (1983)J ; --f'h_yiv o :
: CONCERN SCALES o R _';. ;

1 Family Unity This scale reflects a young pers”f

7\

35



- are nine items on, this scale._

| concern and anxiety OVer the emotionaL climate at home, the S

1ack of closeness, cohesiveness, and openness of family

'r[’members, their lack of understanding and consideration for:

. . .ha .
“'one another, and the quality of interaction between the @;

"-:parents and children.v The higher scores reflect greater o

*”concern. Theretare 10 items on this scale._,
- 2 Parental Understanding. This scale reflects concern .-

‘“_over a lack of communication and understanding between the
young person and.his‘or her parents, distress over the
vfeeling of being treated like a . child and disappointment L
'in parents' distrust or rejection of the young person S |
icfriends. The higher scores reflect greater concern. There

;‘o“ .

.‘73 Lack of Self Confidence This measure indicates the

'extent to which a young person feels personally uncertain .

\?and afraid of making mistakes or being exposed to ridicule
A high score identities the person who tends to be

‘lself-conscious. uneasy in a group situation, anxious to

7i please others, and likely to. avoid occasions where

‘y‘embarrassment'is possible. There are eight items on this
: v . R o
ﬂscale.vu ' e

~:_4 Personal Faults.' Another source of self-criticism is a

.young person s awareness of not having lived up to his or,
\

"-'3her own ideafs and feeling guilty about it.. This scale

1¢;measures feelings of self criticism both about things done
'_and things ndt done | The scale shows ways ot thinking and

_feeling about oneself that undermine self confidence. The<

- -



e » . A

. higher scores reflect greater concern._;There]are°12‘itemsﬁgf”

“on this scale. *f_;ﬁ ,‘lg- f“‘[di“""

—

_3—

”mls classroom Relationships. This(scale focuses on the-“"

‘z;feeling of not being accepted by Qne k-] classmates and

‘teachers. th indicates the degree to which a young person

ddis 1onely and feels like an outsider or an unwanted

_Zintruder.. In the case of girls high scores are usually o
“associated with-feelings of inadequacy, Fortboys,fthey'are .

”'~ff:associated with criticism by others. CA high'concern in

L]

".fthis area often indicates a conformity to. status quo and a

“-3iﬁbft

,; willingnessvto-acquiesce_to-social“pressures._ There are 15 .

pitems ‘on this scale.

'56 National Issues High scoring youth are concerned aboutn

- ywhat is happening in the nation and the world especially

- as’ it relates to peace and happiness.‘ This scale reflects-‘

~their fear of pollution nuclear holocaust violence,

revolution, war, disorder and lawlessness.- It also
;*;assesses their concern over unJust laws "’ and the apparent;.
unreSponsiveness of government to the needs of people

e

‘There are 11 items on this scale,

L 7 God Relationship Another dimension of youths' concern '

. fis their troubled awareness of feeling distant and

"alienated from God It focuses upon their feelings of f
spiritual lonesomeness and their concern ovpr not being

fable to live up to their religious convictions Iti

.;measures youths' feelings of uncertainty about their

"relationship with God and their concern about life after o

v

v‘_ 4 .



L death: The‘higher scores reflect greater concern._ There~ o
”j are nine“items on this scale._,.' |

1BELIEF AND VALUE SCALES

'?8 Orientation for Change.; This scale reflects youths

lthinking in the political realm of law enforcement social

.'pwelfare race relations,'wa reforms in school curricula,

>and sexual behavior. It indicates whether one leans towardc~

,traditional thidking in these matters or whether one takesu."

| a liberal stance that welcomes change On this scale a low -
: i S

"score implies a tendency to maintain the status quo or more;x
ltraditional type of: thinking._ There are 11 items on this

»scale.‘ '

'9 Religious Participation. The items on. this scale assess'

ythe degree of youths' involvement in the activities of the o
'linstitutional church and indicake general acceptance of the:,
:'ideclared beliefs and values.. It reflects aiso the young |
'person 8 attitude toward the church and its worship
'-services. A higher score suggests more participation.-
}There .are 13 items on this scale. |

-10 Horal Responsibility - An important question for

”vcontemporary youth as well as for Cain,\is "Am I ‘my
_.abrother s keeper?“ The items ‘in this scale reflect the~-
: )

gextent to which young people affirm the existence of a )

moral order and give gviddnce that they own a sense of»c

o responsibility for others. A higher score indicates a

1
greater sense of respﬂnsibility -.There are 10 items on”

E this scale. : o T = ifwl’? o b'.,luﬁ'
P ) . '..l o N - : . P



' '~‘;receiving love forgiveness, faﬁily happiness, and

's:flifestybe which ‘is characterized by goals that are9d

-/ 12 Self—Regard. Most youth experience tgmes,

11 Meaningful Life. These items centre in a- lifestyle "

}'that accords importance to such life goals

: S
others, ethical behavior wisdom honesty, giving and
=

'

meaningful work A& low score points to a contrasting

: hedonistic and self centred giving a high priority to o

U -'5"' .

-having plenty of moqsya personal power physical .fi‘
A I PIPRENEE

‘-attractiveness ‘pleasure and excitement recognition skill”

. A - N
~and expertise There are 17 items on this 4

_.hold a low. opinion of. themselves.{ When these occasfoggoare

‘prolonged or become frequent self confidence or - S
| elf esteem is. undermined v The Self—Regard scale measures
-the degree to which youth accépt themselves as persons of
worth and promise High scores indicate a positive B

| self-regard.. There are 13 items on this scale._

',13 Human Relations.- This scale indicates the degree to-?

\

which the group is open-minded sensitive and

compassionate toward those who are often criticized or

- Judged harshly . A high score implies an understanding of

‘the eJ;ality of every human being before God. There are 12 :
‘items in this scale."

N

14 God Awareness. These items indicate the extent to .

h are aware of God in their lives and believe
~'\hat God is “an ever-present reality The items allow also

- for an affirmation (or denial) of the reality of lifé after»



~

U T e T e

fdeath and the potency of prayer.‘ A high score indicates a'

-

“fstrong feeling of the presence of God in one s life. There. o

~are 15 items on this scale.»na'u A AR

'_15 Biblical Concepts. This scale distinguishes those whol"fb

"if'hold to a humanistic or folk-religion from those who hold

‘to a specitically Christian faith.: It indicates those who

;'both perceive the conceptual uniqueness of. Christianity and

"7'reject“ge3eralized statements of religion.i A higher scorer,”
'indicate; the more believing and zkloyer score those who"'

_ V{thold a more humanistic form oi religion.; There are ei t‘l

’

“items on %his scale.u“",

) VALIDITY e L \\} e
L The rationale underlying the construction of the

";instrument is: that two universal needs typify all youth vu'

‘j*irrespective of culture.’ These are The need to feel

faccepted by an identifiable family or group (mutuality)‘and
"'the need to ‘be meaningfully involved in something that .
_gives a sense of purpose (mission) Other theorists haVe
7vadvanced various lists of human needs.w One~such*theorist T
"‘is Iaslow (1970) His list represents a hierarchical needT:
| system, with physiological needs at the" lowest level and
’ithe need for self—actuaiization at the highest. It is
:assumed by the authors o£ the instrument as well as ‘

;:uaslow that these needs (however represented) must be met-

ator a person to develop adequately._ Young people.for whom*:

R

these needs are not met will be anxious and show this

P



eanxiety throngh expressions ot concern. rContrariwise,y'
| ,young people, according to Strommen and Gupta (1971), who}il-

”’haVe a sense of mutuality and mission will be satisfied, U

—

'Z,Q"_have little anxiety, and show fewer concergf. If this is:r

'ltrue, the high scores on the Concern scales should result“*ﬁ

K from those youth in whom these basic needs have not been
satisfied Low scores should characterize those for wbomf

these needs have been met. The same 1s - true for thé;ieed{f'

c
’

. K8
tfor belonggﬁs or mutuality.’ Those for whom this need is

e more accepting, more involved and more-

_l:responsible and should score higher on the scales of values

'v'l“and beliefs (with the exception of Orientation for Change,ﬁ

."f;on which they should score lower)

' “;to one another and thus considered to assess the same ;ﬂ’**

The purpose of the instrument (Strommen & Gupta 1971)
'is to determine where youth are with respect to these two
‘ nbasic needs.< These authors presented evidence related to-“ T
ivconstruct and‘concurrent validity for each of the Concern,ii‘f*
. Value, and Beliet—scales (Section 4:26- ). 7
' In establishing construct validity, the questions

within each scale were demonstrated to be highly correlated ,}éﬂ

]

concept or construct. The manual also gives ample ;?'
-information with reaard to concurrent validity in that

rationally Justifiable predictions were found to have been

Taw
‘.“.‘.h,-

Y ¥
/f

tsustained by ‘the data. 'f ;'ﬁ:-i,t A_bi 3 ,:ryv
: Rie _
For example, 70 null hypotheses were genemated on the

basis ot logic, 10 in each ot the Concern sqales.ﬁv




“i_One—tailed (directional) test was applied in testing them.,':;*“

,tAs many as 68 out oi the 70 null hypotheses were rejectedﬂi:‘

at,.Ol Ievel of significance one at 05 leveL Only one‘t-'

;“null hypothesis~failed to be rejected.;v‘,'

The validity oi the Beliefs-Values scales wae '

v

'“simhdariiy established o pr‘

Handley 01973) provided further validity inIormationlnslnl
f.ior some of the scales by examining the 'substantive"-~ -
L "structural'" and 'external' components oi construct J;tf,i'Vlll
' '1validity (Loevinger, 1957) f[ Q"azg,'_. i
/ Por example, rational predictions were madeland then“;'j“
,examined empirically.' The predictions were examined in two'
pc~vay : (1) using the entire scaLe and (2) using each item
f }within each scale. The predictions were confirmed’using

‘i'these two methods oi examination..ﬁ f.'

____;_cnnstructing the. scales is. homogeneity (Loevinger, 1947 o
~f1948). The median reliability for the Concern scales isg~?,
'lnf.86 ‘for the Value-Beliet scaies .75, and for the e
k'Perception scales 77., lahenltogether, the median h't fj:f;gi’
~2 reliability$§o£>the Concern, Value and Belief scales isig'
-',i.79., Over a seven-month period _the instrument showed
.relatively high (.74) test-retest reliability for nine of
'the scales and somewhat lover ( 59) for the others.u

fBesides the reliability ol the scales the independence of,’»




.?j'the scales was also examined thoroughly. OI the 300

R T . P LD Lo B . B s .. P H L -
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'5if;inter~sca1e correlations Ior 25 scales only 11 were .50 or e

\

o more,‘indicating high success in developing independent *‘V;}

“fscales.f_*i'lg”‘?:;_ff‘:f %vV ’lv'i S Tff’;:: hxd‘ .?

| ?j@d;‘. .. '_ | ‘ | : _ o v. RW 3
':':u{TaE*bupnﬁirxondANn;TaE;SAunLn e

_ ‘A total of 284 studenf% participated in this study. jn
'f-fThese respresented grade 9—12 students enrolled in four
Zldifferent high schools in the same Saskatchewan urban |
' centre._ The populations of these high schools ranged frompiji
va\}ow of 420 stude ts . to ‘a- high of 925 students.;U“ | ‘

' The pdlticipants were from one intact class in each

] :

. grade in each school ‘v The classes were chosen' the N

’V-ﬁzprincipal and teachers of the particular high school

included in the research. A variety of classes was choseni~~

"”.'English religion history, mathematics and science. Eachp

‘ "school was requested to keep in mind the size ot the class‘v

“gand the need for a repreSentative number of males and
. . . . E T . i 3 ‘
'females.__" g L -

‘Schoolsv, Of the 284 subjects, ‘94 students attended a_

,.

public high school 91 students represented the Roman

{-Catholic separate system and 99 students attended a."V

- -

~:private high school ) Permission vas received to survey one

‘-}v‘puhlic high schoo{—\~$he private high school used in the

_research is the only one oi its kind in this urban centre.,'

The Roman Catholic separate system, however,,xequested that ;jf’

»



two of their high schools be surveyed--a grade 9 and a
grade 12 class at one school and a grade 10 wnd a grade 11'

4

class at another school

- uales and Females.f Identification of” sex was ,ﬁf'f'ﬁa'?"
requested of all the subjects.,‘A space Was provided fosvxff'

this on the answer sheet.; Of the 284 students, there wer'

3

148 males and 136 females -,l'.ﬂ-hﬂ;t7'°. S g
R . : . 1//

Grades.. SubJects were asked to identify their gd?ﬁ
in the space allocated for'this purpose on the answer
sheet.. Of the 284 students, there were 72 grade nine.

b'-studehts, 65 grade 10 students, 73 grade 11 students, and

‘a 74 grade 12 students

+

. The grade, school _andhsex'distributiOn_is_giVen in

‘ : AR )
i ;i Figure 3 1. 8 o ‘
) Since random sampling could not be used‘ inferences""“
will be drawn for hypotheticah populations.d]_ |
.+ DATA COLLECTION S
U d The New Youth‘Research Survey was. administered by this
; writer during March,and Aprilf 1985 to. all of’ the 284 |
a students in the sample.-“ ' =1\bf,_
“ 'ith the permission and full support of the principal
and teachers at each high school the writér visited the . :
q'various classrooms involved in the research during regular it
Y

school hours., The classroom teachers had been informed

N earlier g)y the principal about the research and the visit.‘
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"TdffAtter introducing the writer, the teacher either stayedNorfﬁfzn

.\'."'

"Tf‘yleft the room while the survey was being administered

.'UrStudents who were absent at that parti

[

:lar time were

meexcluded Irom the study.yffff -

H
S
SRR

“writer then distributed the Survey booklets 'answer sheets,l_fﬁ

‘ﬂfo' Prior to each survey session, the writer gave the‘f.

;introduction to and explanation of the New Youth Research

-

Survey as outlined in the manual (see Appendix A) " The

Jand pencils.; The answer sheets are those specifically’

Research Survey and they, along with the booklets, were

fespecially purchased for this study The writer watched

,carefully as the students marked the first few responses on

““fr sheets to be sure they were done properly

'fihe writer made a final

As each stud"

J"'.check to see that school sex. and grade designatiohs weref -

’Vcorrectly marked by the students and that no: stray pencilvyf.
'Aivmarks were on: the sheets.” Because the New Youth Research »
leSurvey does not provide a space for school_designation
If;St dents were asked to fil(

m,_.priVateA- N

'Jprocessed througb a computer. Confidentiality of the 3:”

"_ion 120 was used for this purpose (see Appendix A)

n'the spaces for Question 120'

“designed byk'he Search Institute for use with the New Youth4:”‘

in the following manner. public - NL separate —.V’ and PR

,“

’ __—A—&’—.—I .

The students were advised that their answers would be

. xv< S



| ;x. Foon 'V'&Q-'“[f;ﬁf'i'iigléjiii
indivi :al's responses was guaranteed. The answer sheets m_ .
were scored by the Search Institute,:lzz West Frahklin f_ ,;
Avenue, Minneapolis, Minnesota, 55404.4,"(;_ - ét ffh
. .Three tactor ANALYSIS of ARIANCE crcs's‘s'l-xf” R
\d/‘classification, on the scores so obtained wasvthen carried
"*t( out at the University of Alberta. All'the factors were |
treated a§ fixed.j The basic aésumptions associated with 'Téfgf
i“ff factorial designs are well known (Ferguson, 1976 p 234)
and therefore, are not given here.. The same procedures-ﬁlﬂgf”
e were employed for each of the 15 scales used in the study.;:?'A
: : : : 3~vA AT | T
In the analysis of the research data of this study,vthe AT
following null hypotheses were tested.;» ‘*f[,_ _ﬂiﬁ;‘f' :
o : 1, There is no, difference hetween pubhic,lsepirate,tf:f_';

‘»and private high school students dn a. givag scale.a (Effect

s

A does not exist )

ey

2. There is n{w

: : 4 C§ .. 3
’ f; s
(Effect B does hot €3 Mf f; ¢

3 There is novgrade difference on a given scale

"Z’x\
3 . o ek
(Effect C does not exist ) . ’_f f;»,?l”. f.‘h;.gaf?fuw

ot

4 There is no interaction between sex and kind of
”'i,school on a given scale._ (Effect AB does not exiSt )

5 There is no interaction between sex and{grade

T e T e

Py

levels on a given scale. (Effect BC does not exist )«,V"”

6 There is no interaction between grade levels and~""

N

.

‘e,
G
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kind of school on a given scale. (Effect AC does mot ' =~

fa exist) R I T
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- ANALYSIS OF THE DATA ANR- FINDINGS -
Chapter III has presented the research insiﬁ?gz;t;'the:

””jdesign of the study,:and the procedures which were . adopted
‘ .

wfor collecting the data. This chapter presents the results'
’ ,pfrom ANALYSIS of VARIANCE which was the data analytic

'I,procedure used in this research. The results obtained are»f:ﬂ:
f‘given in Tables 1 and 2. Y

On 10 of the 15 scales, no interactton ‘'was found but

"»aone or more main effects were\significant.i Theg were 1

J?-4” 5 6 7, 9 10 'll 14 15. B The reSults related to them i;h
'_are examined and interpreted in Section A.;:,' B

Of the 15 scales included in the study,_one scale

'jh—-Self Regard-- failed to yield significant F for any of

’f:’the effects examined.v This scale wij? dot be discussed

:r;'further. ‘f >~’“f',f»',}' ;Qil_ 3&* , ‘1),”’1_;’§r |

L For the remaining four scales, two-way ésteractions.
occurred as listed below._ ;4 i | L
*.AB interacﬁbon (school and sex) occurred on Scale 2
'tAC interaction (schood and grade) occurred on Scales '8 anda~—'
'A»BC interaction (sex»and grade) occurred on Scale 3.5;

fThe results and interpretations terated to these scales are '

"fpresented in Section B S fj‘;'i f”ff:'

49
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RESULTS FROM

TABLE 4 1

807

\

~ Source of =
‘Varighceuaﬁt

"fSum of "
:_Squares

DF Mean *HffE;ggff""

-

C1lFamily
Unity .

‘~: AC Lngg;action

o ERROR S

A School

" B Sex “

AB Interaction

C Grade"f

BC Interactionf

u;‘°

1724@31‘:
i 549'531 
.102.62

o
25¥52"1o

B 3y T L
) -

2.parental .

f:Aﬁ'intefdétioﬁ

- BC Interaction"

-

«B:Sé#;:”

C Grade

AC InteractionMi

ERROR

L . »HA;ECﬁ001 ;- ';%-
- Understanding . . .-

- 190;90'7(
. 720.41

222.
752
25349.

*251;47 o

PR ba, Ty M

’~f<494120'f
26

;;5 ”
50

2

Lf'

2

=a'

3.

3123,§5 51;

1}83382

12 15% 12 E
;s%s :

549 58 67*

190 90 2 00

UMHARY OF ANOVA FOR THE SEVEN CONCERN SCALES ;¥‘f

0.52; if

2 360 20 3 77*,\

3

ﬁ a125 35
2562

164, 73 2 72f

3 74 @8» a

#ra,

95 29

. 3.Lack of

 .,831£-Conf1dén¢e

il

‘A School ,:

B‘Sex

AB Interaction"ﬁ

,ﬂ[ c: Grade

BC Interaction»

'AC:Interaction

1222,
'"j114

SR
'Gé

49,

. 854.

42
211
49
{151 
76
:46,3;
.00

m"a;A

1222 21 12 09**,.'

'32“21“

' 24 74 o 24

38 05 0 37

284 92 2 81*’3'

o

140 57 .1i39?

" ERROR:

26881

- 266

-~

104.05 i



il

. SRR ‘,aﬁVariance

“Soufce offgvf

e
. Sum’of - -
. 8quares -

7

: DF

Mean  F.
Squares. . -

T -
;4 Personal
Faults

A School  : , 

' B Sex

IQFAB Interaction

£ C Grade

&

'BC.In;ergction

¢ AC:Intéractionm

.+ ERROR:..

Hn;123@65

49070
1851 17:fﬁ3

23 72;L'f

346.63

- 29480.2Q, 266

2
1,

2

603 30 ; 13f
3

6

'249“855'2'25'*vf'

1851 17 16 70** o

”; 11. 86 o 10

201 10 1{81'

41 21 0;37'g

VS:élﬁééfoqﬁ;F,v“_
'Relationships

A:School:

AB:§é; _f

©C:Grade - .

 BC:

" AC

Interaéfion

| l._{ERRon
.;?ﬂ¢ o

;Ihteractiqﬁ  *

;Interaction-

27139. 80L1

~ 7468:64¢*'52,3

9564 39 '1
'138 17 -
820,51
122”221_
685 14"-7‘
266
g .

7m'\wxﬁw; oo

234. 32 '2‘29: -

:564 39503+
69.08 'o 67
2.68%

0,07 ﬁﬁ

111«

273 50

7 40
@114 19
102 02 o

'ﬂG;Natibnal
‘-Iésnes'

’:iAB Interacbion 

< A School

Sriel s

'B: Sex 'vﬁ[?@

C Grade

..fAC Interaction

ERROR

‘7761709;~j 2

540.73 ,'i
.'6. 072

166;84

2
»v  BC Interactié§-— 34 44  -$,
6

237 02
24764 00 266

‘.‘

L 39.50

r350¥54’ 3.76% .

540. 73 5.80%
3. 03 ﬁo}pé
55, 61 059
11s 48 o;ié :

0.42

.'93;69ﬁa~




R MRS O S SN MY
- TABLE 4.1 (Contipyed).
UL R e e ey

.:chﬂiéiiqlf}:§? QSdu£¢éﬁ§fﬁ 7f Sum of . DF

-*fVarianCe”_z;; Squares

_ Mean v
*_Squares -

o 7.God ot 7o @ School {k;iosoﬁzs;v°§2,’
. Relationship’ - - S (O

ABfInfergq;ion 182 83

) S ) X R
’C:Gradel%;:x,‘ 54, 67

2
._;Bc Interagtion 342 15 ' 3}'
| 6

  AC Interaction  1194: 28

- ERROR: Bt 30746 90 26633115;59f' |

B: Sexb ”;”if 385*583 5 ¥

515.14"
"385’887

91 4I

“_18 22‘;

114.05

6 199.04

duasec
3.33 "

0.15;5,-

0.98%

1.72

F significant atC{ 05 *.

Lo o



L g T '5’:’41‘.55%:"r~
TABLE 4 2 , R S o e

RBSULTS FROM SUMMARY OF ANOVA FOR THE EIGHT BELIEF AND VALUE7357
(SCALES - . '

. Seale. * "' Sgurce of. . '.i-'-Sum of o DF Memn. . F. .

'8, Orientation’"whfséhaol‘i ?3[ '223.84'f 2 111.92 1.82
for Cha&gev : e U T

iy

aQAB Interaction _'f76§43. ,4'33,21. O;éﬁ{ﬁ-  ;
‘CiGrade . 407.22

’;BC Interaction\~ﬂf43;18

165.74  2-85f
'14 39 0.24

 -; {AC Interaction iion}él e '181,21 ,3;11¥V

“};Eanoa . 1s457.70 266 58.11

9.Religicus =~ A:SchHool . ~ 2133.38 - 2 106669  8.79%*
Participation: .. .. o T T e T
... 'BiSex . 4283.44 1 4283-44”35*30*% g

M'.

‘AB: Interaction'i'zié;izfgr 106 06 0:87-

BT i?c :Grade g*“wﬁ'ji72;i4gai;3 24.04 0. 19
” BC: Interaction'{»176.32g:u“ 58,77 50.48;ff 

o %W

‘ AC Interactionf 1372:48 .6 '228.74 1.88°
S ~‘& ERROR o 132270.50 26§%7'121.3§] |
- 10. Moral A;Scnool ©t'729.69° - 2 364.84 4.57*
. Responsibility o T - T T .

o . BiSexo ; . 586.73  1.586.73 '7.36%*

AB Interaction 221.34 2 110.67 1.38

246.47 '3.00%.

_c: Grade':- **,7:7a9,41.'

f'sff;_ :'. BC Interaction ¥i 49{93",  ’16234;'0;2bf:

"

AC Interaction '1564919;fi* 97.48. 1.22;‘

'  $¢‘¢A{ ERROR 'frf'[, 21195 40ff236 1§,68



| TABLE 4.2 (Contimued)

'1f  ﬁ$4f

.. Scale ' ' Sourcesof

kS 12 Self--‘ . A.SChOO]r

”f.m.'t*_ - ]’ 7 BC:IntéraCtidn'

_;§& _

"13 .Human, -»= :'uA{S¢h¢01~‘

_‘{j?variancg-f o

Sqnages

-

11 ueaniug:ul ~ A:School

Life | BT P
5.,B;S¢x_;s*

 AB:Interaction

. CiGrade:

= fBC{Interaction'F

‘}:i%ff7¢ff @if "-KCfinteraction'

:wnnnon

448 76
| 2988 42‘ 

181183

443 91 
S 27489 90

79.66

2 224 38 ‘

j,1 2988. 42

"lzﬁ . 3,72'
;Tf$ ’ ed;eiﬂ-
3 26.55
‘i615.73A982
266';163:3;     

oo o o

;7?

Regard e ,
' ’ B: Sexv'

-

C Grade

-’AC Interaction

‘ERROR

7”:AB Interaction:

.QBC Interaction,

(4

" 4696 ‘

"j§0;435 ¥ 
zgejé%:”
j95;61‘

fsés;ié

- 753.71

21867 90

2 23.48 0.

2 114 78'

R

o W

266 82.21

1 30i‘35"

125.62

’-.‘A

Relations R SR
-B:Sex:

s

”;C}Grade/

@Aéﬁlnteraction

= .de>ERaon

© AB:Interaction

72__%94-78
1301\57

" 2873.16
‘, 76,53 .
.142i541"
' 25883.30

43.23

 §2"1971395
1 1301.57
""‘2i:6<,
3 957.71
73<; 25. 5{‘

6 236 90

2%02

DF Mean . -4 . "
-Qquuapgsgf,f~%H:»-
s 2.1
5#8;91%+;, f
tbé,ﬁ':”
P

.38
.‘.,‘.29 S

13.37%*%

0,22

9.84%%

12:43*"

266 97.30
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TABLE 4 2 (con‘

o Q}Source of _
"f:Variance 5.2

Sum of

Squares

.QD?C

Mean

Squaresfﬁ_{qﬁ

K

A School

filB Séx gl

AB Interacti@n

i

C Grade .

?C‘wﬁteraction

BC Inxeracﬁion

3080 .66 ff””

8. 14f7*
297, 89.; 5
-5;29.09l '“
fééo,QSf-fx
f;31755;80°'

266?

2 126475

"3

;'_ 25 sz** 5

10féb#¢”p

i

f34;b7 0. 2av
 99.26 0.83

'9f69 fo,o3'

71 80fi0;60*

_119 30

o VOt kRl oy

R DR GO O Grade

 @5 ﬁ . ;?i ;'\“JBC Interaction3

AC Interactionfi

832 48

8 15
9.

1 ?416-5off'
144,777
_5469"95{;

25481 90‘

'987 95 . -

0266

'mffGJ'féJ.w‘

| 4;6;24[_4134%
©8.15 0.08
©208.25 217

- 48.25 0.50

=a164;és;fi

95 79“

156.65 . 1,63
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ﬁug? ‘f‘sigﬁifibantfattﬁ;
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Ll T b e R SR L R . 56,

vhvﬂ_l;11813nificant Iain Effects Related torﬁﬁpool Séi.ﬂénd“:,tffe

z:ﬂfl;@_Difterences Between the Schools (Factor A) nésﬁifsT“v L

';;Irom analyzing data with regards to school ditferences are

| 'v,presented in Table 4 3., As can be seen from this table,_j 7'73
o " _;_- .‘.
.'significant differences on Factor A werejfound on. the

'Afollowing scaleS' rj”ff ‘f'
"a%?'ewl--Number {;df,; ['“,g»"7-j‘bﬂf- Name ST e ®

hrBel:f#%ft' - _Jcsﬂ"lNational Issues“
‘i537 .‘?? hfl]ﬁh;:hl” :lthod Relationship )
sQ;Q:,-;h"ft f})lf:fd‘fReligious Participation {f;
:710i$ ;‘_ﬁ'flfde'idgtf,iiuoral Responsibility N
dsié,;'”l..cd’Eﬂf;,tifirﬁicod Awareness-:jﬁ*'-.="
15 :7 ffh: d"érl“»v;ﬁh‘Biblical Concepts

3

\,-:

Where siznificant dlffelences were observed above,:thef'ﬁ
:Tukey-Kramer test of multiple comparisons was applied to =
”'hdetermine which of the ordered pairs of means differed | _
rif'significantly The Tuke;lkramer test is a modification‘of’
' f’the HSD ("honestly signii’icant difference"b test "for the N
':case 1n which sample sizes are unequal" (Kirk 1982 ' cﬂ”:
_”f}‘p 119) This procqpure 1s considered con§ervat1ve by.some o
i;L;] researchers (Kirk 1982 p 120) ‘ Results of the Tukey-
ﬁ3mi§2}ramer test are given in Table 4 4.v
5 ..v*.g The tindings 1nd1cated that _
'hia) high schoolers at the separate school (X~49 23)

’-.were signiticantly more concerned about pollution,‘nuclear

O

£y L.
D S PR
. RSN

fotuns
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» <>

N=094

;f»TfA MEANS AND SAMPLE stzss oN SCALES wusn:
e THREE KINDS OF SCHOOLS DIFFER
Separate (A )
N = 91 9,

Private (A ) f"“ :
N - 93

B . .‘ ‘ v c. S4c<‘<1 e

%

h
SR

'6;Nat1&nélff}g'

-Issues ..

Chas

35é4h ‘-

. ag.231

v"*\7 God

Relationship

-

"~ lgiReligious -~
| ‘’Participation

39.032 |-

44044 -
Sa.04e

10. Moral e
' Re.ponsibility

. 52:" .

45,117 |

L 46.077.

41.394

- 47.354 .

 ?;#15{§1511ca1,

~‘Concepts!

| 50.362

.47.703

| s2.030 |7




N -2 National

f_v'IO:Meraik.*'

"c_;ity;ﬂi- .

LlTA$££?;L4 :'*ﬁlgiﬁtie,{n;“ |
e ~-~‘&y‘“s

4 e A
A

| ~; TUKEY-KRAMER APPLIED TO SCALES

WHICH GAVE SIGNIFANT F'S:'

' 'Scale -

Groups With f 'f', : '-Groups Without : -
Significant Difference Significant Difference;v &

Issuest'*

e 7 3 T K 5 X - A NS

(]
N

© 49.23 45.56. | - 49.23 - 48.37
| - - DR T

. 48.37 - 45.56

“fj7 God

'~*.,

Relationshipﬁf

NN|
e
[

- QQReligioue'

o, - .
-y

|participation | -

B .| as00 [ 4404
44270, 39.03 | R

" '|Responsibil-

R

486 4511 | %, = X

©.48.66 .  46.07 -

114.God

Awarehess |

- 47.26 41;39.7‘-‘fl‘ »jx ffg K
| | 47.35° 47.26

47.35.. . 41.39 .
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-~ TABLE 4.4 (Contimued) -

: ]
N g

3*¢g5§f,

';sc51é14

Groups With :
Significant Difference

‘x.Groups Without ;:'-'“ o
Significant Difference_f

: 15 Biblical

A

Concepts L

52;93 47 70

7

Y




.e0

holocaust unjust 1aws and the like, th%agwere their
schooL<¢§=4s 56)—-Scale 6

counterparts.atnthe public hi :

*”c) high schoolers at t. iseparate (X=44 04) and

””pmivate (X=44 70) schooLsdwene significantly more involved
; :——-——7—*9-— yl‘J‘/
Lin religious activitieg o»«the institutional church than.;;x

e .
. e ,/

ﬁ,their counterparts at the public high school

'.»§-39 03)--Sca1e 9 o ’_ﬂ’-:-'y. xt'“‘;_ - f.f~5 .

5@7:, d) hfth schoolers at the private school (X=48’66) were
signiricantly more prepared to affirm the existence of a &
moral Order and of their resﬁahsibility for others than

S L,

i;?. uere their counterparts at the separate (X=46 07) and

. publ;ca(x-45 ). high schools--Scale 10; '”k:'~ IRy
-7""w'“ﬁf % e

3‘ ol v e)‘ high schoolers athe separate (X=47 26) and” g
t',- .‘». '

:f;private‘(x-47 35) schools/were significantly more aware of

God in their lives, the importance of prayer,‘and the
' reality of life after death than were their counterparts at ‘

the public high school (X=41 39)--Sca1e 14 and

- . 0 - .

t) high schoolers at the private school (X=52 03) held'h-
' significantly more to the conceptual uniqueness of ?.v»

Christianity and rejectedcgeneralized statements of

LR _'religion more than did their counterparts at the separate

e " high school (X-J? 70)--Sca1e 15.m_ f’-fpi ;8 3 p:_ - ‘;u_,tﬁ

%.

The present results indicate that students from the

2 e oA



'-;two kinds of church-related high schools--separate and '
'".private--scored higher on scales related to religious fﬂ,if' ‘

”:ﬂy'issues (Scales 7 9 14) than did their counterparts at the

; :.'public high school One exception to this patterﬁ\was EE

Al

‘“”:Scale 15 (Biblical Concepts)-—there were no significant

e

L

fd_differences between church—related (separate,,priyate) high
W»f:schoolers and their peers at the public high school on this ,
J : o . N

',scale.'h' _
These significant results may be accounted fbr by the*

."\

:Hclose relationsbip between the religious subject matter of

- these scales and the religious emphasis (compul;ory
.ireligion classes, regular worship services) of the church--«;‘

;ixrelated high schools._th'y ‘;T‘f:f"‘ |

‘The reason for the lack: of any significant difﬁerence
RIS

'“f;between the churcb-rerated high 3chools&and the public high K

school on Scale 15 (Biblical Concepts) is not immediately

‘ 5c1ear.' The result seems similar té’the one repoﬁ%%d by

.Bonnot (1981)

| The authors of the survey instrument do“express a
vLCaution regarding this scale (Strommen & Gupta, 1971). ,
They point out that a relatively wide margin must/be ;-”'":
,allowed for errori_ A major reason for the 1ower :

Afreliability, according to these authors, is that the youth

c

binvthe norm group wereénncertain about their faith and what
ks

Lt included Cognitively, they write, "it is a generalized

ol

,dreligion or a humanism that’ gains widespread assent"lu ?fl;if

’(Strommen & Gupta, 1971 Section 3: 16)

N
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An.interesting observation was that in comparison with‘ﬂ“'

the norm group (a score of 50) the high school students in filf

the present Study scored lower--no matter which school theyudfu

»

attended--on five of the six scales (see Table 4 3) ) This ,f'
proved to be especially so on Religious Participation T |
(Bcale 9) On the one hand, this finding may reflect a fb

difterence between Canadian students and the Dnited States

*f norm group.‘ On the other hand this result is in accord'

Y

. with other researchers that have indicated that the ‘_C'g j_,'

~teenagers are a) becoming less involved in church

| loral Responsibility K¢ cale IQ) ‘rfﬁeﬁj

(

Cf activities (Bibhy & Posterski 1985),_b) placing more 111A

emphasis than previous generations on personal rather than
institutional religion (Conger & Petersen, 1984 p 583),1

and c) being less influenced in this area by the school -.f'"‘

they are attending (Bonnot 1981) No doubt, results sucn

'.'as these call ior iurther investigation by. those concerned :

-

;about the impact of church—related schools on the religious'

convictions and activities of their stugints.."
| Significant difierences were also evidenced between; '

separate and public high schoolers on National Issues

>'

(Scale 6) and between private and ”,'lif‘tigh schoolers on.

"A.'-b ﬂ RS
discussed in the additional analysis in Section IVA
a

The present mixed tindings on the effect various kinds”

of schools have on their students seem to lend some support'
to the conclusions of Coleman,'et al (1982), Convey

(1984), Erickson (1981 1982), Grant (1982), Prince (1959){’



'f,lschools.

CLrem:

”Silvino (1975) who fcund that church-related schools have ;_FV

V,rmore impact upon the v&l&es of students than do public

Q g . ey . A
’

. ':,‘.H B _
'However, the result on Scale 15 may also lend some

3',support to the view put forth by other researchers (Bibby &

‘,Posterski 1985 Digout 1979 Pearman 1975 Perkins,d*el e

W

_1972) that parental or societal influences may be greater

-

'_’than those of schools on the values of. students.~ 1

; Sy
" It seems clear from these. mixed findings that Tesearch

"'comparing school parental and societal influences on the

. ~.c4
concerns, beliefs, and values of students needs to be
. 5

.~

iconducted to crystallize the issue. This kind q; comparison
'fwas not within the scope of the present study, howéver. g'm;i

‘ »2 Sex Differences (Factor B) The present results indicate L

: ?

‘-that there appear to be marked sex differences in the way
“;'females and‘males answered the survey.. This was evidenced

Tin the following scalesi

.Number R C R f Named
1 :i L p'amu*'y“-ﬁm{y R
4 | R o Personal Faultsv o
5 ."f; 1~?';f'f. i‘f}Classroom Relationships"
¢ o ,;_ p.rtiuNavional Issues_'dl f_;f ¢
Q@_éi.'j7=:£; ' _;Tﬂ.;”_]“” if.i Religious Participationb
* 10 - "_"--__:uora1 Responsibility |
' "’-._1';1‘_’_ T : e Meaningful Lite
14 . ,.ifff{J ;;xz'God Awareness

,The'means’for;the'two'sexes on these scales are

.,\'



lﬁifpresented in Table 4 5 The female scores are . higher than

l;,without exception..v‘gv ':thf C

EV U 0 ‘ o ' ‘ R

-fthose of the males?on all the eight scales (see Table 4. 5),:,,4

0

"I' : . . . )
Based on the literature cited in the review chapter

.;and_also using normal cultural expectations, these gender

13

i ,difterences were not unexpected : The present results

l{’dsuggest that the temales An the study, in contrast to theirf

”:;(Scale 1),»..,"'

‘imale counterparts were

1. more concerned over the emotional climate at home,

RN

-'_2 feeling a higher level of self criticism both

'»,fabout things done and things not doneJ—thus, undermining

N

,'their self confidence (Scale 4), _f;,",{ o L iujfjfj Qf;

"“fpconform to the status quo and to acquiesce to social

'ifpressure (Scale 5)

:'and environmental problems such as pollution,Enuclear

f holocaust 'violence, revolution, war, disorder, fﬁ;”

"f of government to the needs of people (Scale 6),

3 feeling more inadequate and were more willing to."

4. more concerned with the modern sociological, legal

“Elawleseness, unJust laws and - the apparent unresponsiveness

- o .
T

5. more involved in the activities of the

f,institutional church and were more likely to profess a T-;{tl

l

“sgeneral acceptance oi the declared beliefs and values of

-the church (Scale (9),

responsibility, which includ :g,ekeener sense of

-

's

6. more inclined to have a greater sense of moral



."-J;MEANS AND SAMPLE SIZES ON. SCALES s

IS R '; WHERE MALES AND FEMALES DIFFER'

" Males (B ) ‘ﬂ‘f_ Females (B )
N - 148 o N= 136

 “3¢81§' _7.ﬁ”[ :A}'f' f : i,' o ..';uﬂfx:i ‘¥:§‘ =

B, Family Unity | ‘49.4e3 - |  sl.e85

. la. Persomal Faults - | . 46.176 . | : - 51.051°

" 5.‘_’.5.‘."-."01»8.581__‘001!1” '-' y | a8.858 |~ s1.368 "
g.-_.R'e;la;tilogships» D L DI DR

L

6. National Issues - |- 46.351 - | - 49.206

T

,tijgvgg.aeligious 7o ] 39a08. | 46.434

f}fparticipation o

4

23; }ﬂ" Besponsibilityl:*,

5352R3.10'uora1 el | Le5.318 N 48.125

N v .‘ “( ,’. : ._,; .; . o . ) . . e R . . Lo -
J & Ciieaningful Life | [ ar7er | 48.449

i

S . w - oo

» . . RN 4 .
R

r;ﬁ e ¥ o0

L

S Halcod awareness . | az.sss | as.esz




lrgﬁc;;u”;i‘fﬁf;

'V‘*(Scale 11), and

%.j‘which centre in the belief that God is. an ever-present

wreality (Scale 14) ;.u"-"a”vf‘

'*others, ethical beuhvior, wighom, honesty,,giving and

P 2

*respopsibility for others (Scale 10),,

1. mgze interested in such lire goals as serving

x‘receiving love, iorgiveness, family happiness, and
: meaningiul work than they were in a. contrasting lifestyle ﬁg&:

'iigwhich is characterized by hedonistic and self centred goals

8. more committed to traditional religious beliefs o

y.

Strommen and Gupta (1971 Section 3: 14) indicate that

high scores on Scales 9 10 11, 14 ‘are usually linked I
I ’ . o
other wordss a. strong sense of moral responsibility is"' '

: oL
related to religious identiiication and commitment*» This‘ﬁt“

turned out to be true for the fqpales in this study. yQQQQQ"

Gupta (1972) reported that female high school studentsj”?

[}

" scored higher on meaningful lifeéand religious ';ﬂ“ '_Y',%'E'

'aparticipationdscores.d The pgese thtudy yielded simi}arv "

. orientation versus other—orientation anxiety over failure,"

/?«'

jfresultsp

E The iindings of this research are in accord with otherfﬂ’

studies which showed sex differences in such areas as self—fff

K

religious beliefs, values, self image, and school -“j ‘5§AG51

E?Performance (Strommen et al., 1972 Feather, 1975 Truchon.t7”

"":lchinney, & Botch 1980; Elkind, 1984 Bibby & Posterski L

: a
:gave greater importance to positive aifiliative

5 { v.:‘

19859i The data suggest that overall the female students




: 4‘.' 13

" relationships, sobial semsitivity, and religious beliefs '
';fthan male Students.fiFt-' L . Sl
SRR In comparison to thefnorm group (Score oi 50). the -

'ffhmales scored lower on all eight scales._ This was Ea

-;_j{especially evident on the scales having particular fm7';fh~ffﬂ“

,;religious significanée (Scales 9, 10 11 lé) The females' o

'*}in the study also scored lower than the norm group on these}ﬁﬁf

L ¢
V}s“jfour scales while scoring higher than the norm group on

:H;three scales Family Unity (Scale 1), Personal Faults

"'lfr(Scale 4), and Classroom Relationships (Scale 5) Thesev,fgrﬁﬁ

Tfindings may indicate a change in the level of religious :
'17Acommitment and involvement of this age group since the norm,@j

“fgroup was syrveyed If the stu;

”ft91 responses are o

ok ¥ ;
]ffgindicative of a decline in reiif

T D S :
'*@implications are serious for th% 4 ;titutional church and
? R -': “" .

3

the church related schools._ 'f“pf

"s involvement thegf"

‘"17,to suggest that there is a decided n{ ?-help girls work

'.‘,::.'_on their lack of self—coni’idence and ”p self unase To
'7$.this end educators ‘can assist female sgzdents to be. more‘
Jl&cceptinz ;} themselves and to valuelthemselves as. persons ;i"
.iéiof worth and promise.: o

Difterences in the sexes were evidenced in the answers ,

-,'given by the students to the Survey questions in the S

' ‘flpresent research.‘ Whether the students' responses are

”stereotyped "choices" which .are not choices at all (Geller,



"'jffperceptions of their sex roles.sif-f"

. . : g e BRI . . . ,
'_»;1984), is a matter pf discussion and debate in the

'ﬂwhich result kn males and females developing different7**

“significance on the following two scales.

hwere eXamined in order to: determine the significant

‘literatu e. Howeve there appears to be a growing
Fe . Q

aunderstanding that %wx differences are probably the product

of differences in socialization practices within society

There certainly seems to be an important role}for

5 o ".

"'educators in this regard., Young women and men can be: :'
"helped to prepare for the realities of a new age._ Those
E“involved in. educational settings, such as high schools, 1an L
- assist school personnel families, peers, and the media toif

fexamine their attitudes and actions as well as curriculum

materials, for sex steneotyping _;'f N 'f;.' 'Jff;dh

‘3. Grade Differences (Factor C) Gradefdifferencssﬁshowed:""

-

Number RET j‘,;pc' Nase
9 j:; - j:_ff~_,¥ ’ Classroom Relationships].._
10 H:",flriﬁ* _“' Moral’ Responsibility

v;Means and sample sizes are presented fﬁ’Tahle 4. 6

Since Factor C has four levels, Tukey-Kramer contrasts‘;;

¥

i o

"differences. Results of this procedure are presented in

w,Table 4. 7. ,: r.; | :;,.,filg ,‘;‘

1 Grade nine students (&gSl 31) were significantly

ﬂmore concerned about Classroom Relationships than were the

students in grade 10 (X-47 78)

2. Graderl students (X=51 71) were significantly more' }



. TABLE 4.6

P MEANS AND SAMPLE SIZES oN SCALES

L ' . o WHERE THE FOUR GRADES DIFFER :

S e
g N =72

10(C)
N=65

% 1’-'_'_‘-‘33."

BECHCPV R

seale X

*:_32”5

i

51.319 .

49.164

51716 RS

- Ho.Moral”

L Responsibility © 46.167

45.277

45.824°
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.‘1"

V]a_fconcerned about Classroom Relatfonships than were the B

-"'?f»;?f.,rrstudents in grade 10 (x-47 78)

.,p..

'é’: v_::‘ RPN

3 Grade 1l~students considered uoral ReSponsibility

uﬁfﬁsignificantly more important than students in grades 9 0f5a~5

The fact that students in both grade nine and grade 12
el x
‘ghave feelings of loneliness and of not being accepted by

”ﬁclassmates and teachers may give some support to the,

opinion that these kinds of Ieelings are i condition of the~=*

'“1fﬁcontemporary teenager (Elkind 1984 p 139), and that as'.b"'l

' i;they moVe uﬁ*through the grades self—worth becomes a real

"-"gto the simple main effect ‘are given.':

d'fmlate-adolescent need (Bibby & Posterski 1985 p 46) .
‘ Overall the results on Scale 10 seem to indicate a iv””t
'*greater sense of moral responsibility on behalr ot students ,
*‘Lin the senﬁor grades.5 It 1s. expected that older students_ihgf
. jwould be more mature and would be more accepting of these

7“ﬁresponsibrlities than younger students..J _j'ﬂf.i Jr

"B, The Various Interactions

Interactions were found on four of the 15 scales.:pid

tWhere an interaction was present simple main eftects ior
‘u.the two interacting factors were calculzled and examined
| : An example of the mathematical computations needed for
1'examining the simple main etfects related to the' 7f.
. ntexacting factors is given tor the difference showing -
.'t'signifioance tor Scale 2 Parental Understanding, in the

-

'f'private school. For thﬁ remaining scales,

results relating

i
7 e e ;



1 School and Sex AB Interaction. The ANOVA=resu1tSv;,js;‘
showed there was significant interactionﬁbetween thel*

schools and sex on one scaie Parental Understanding (Sciée B

2) Becausé of this interaction, the results for overall

. "'.

f main effects for the two interacting factors were:*'b

disregarded Simple main effects for sex and school were Qg;{gf

alculated One of the simple main effects was found

significant.f The statistically significant difference

L

o | appears in Table 4 8 ERE _ - _ o
Ea ._. lales at the private church related high school wereWAﬂL
less concerned (X=47 893? about their relationship with

their parents than were their female counterBarts at that

ch,;‘ particular school (X=54 134) The females expressed . j‘ﬁ

disappointment in the lack of communication and

understanding between their parents and themselves._ Thisv‘"

: finding is not unexpected and it would seem to be in line
with the literature review and other scale results in this

study (see Table 4 5) that showed females had a greater T

»

"tendency to show concern in human relations areas.
ey

2 Sex and Grade -BC" Interaction. The results_fgom ANOVA

Y v '

showed a significant interactién betWeen sex and grmde *:

. L h .
- . ‘,.‘

levels o one scale Lack of Belf—Confidence'(Scale 3)
Because of this interaction,'simple @ain effects for sex ;eé:'
w‘”f3; and grade were calculated.a The results for the overall

main effects for the two in‘fracting factors were

e : E7 R
‘disregarded. The five significant results are given in‘t
L R __w‘_‘_, S R

’
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_Scale 2: Parental Understanding .

e

e
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_ ‘Interaction Between School and Sex,
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. Using PARENTAL UNDERSTANDING as Criterion . .-
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o . TaBLE 4.8°
CLASSIFIED BY SCHOOL AND SEX ;w

";, Factor A School

',Pubiieee - Separate Vf, Private

gbﬁﬁ@ AND SAMPLE SIZES FOR PARENTAL UNDERSTANDING 7.*’

Wh-

S ) TN=4E N;?'553 o N =47

| x1 1 = 50. oo X2.1

51¢ 509 xs@;]g 47/@93}‘“

N .,43  3'}* N=236 [ . N=52

1.2 = 50.479|%2.2 = 50.555 | X3.2 = 54.134 |

‘ Difference between private scbool males and‘femalesf"

dgmparison of XS 1 and X3 2

. _‘_ — e - 4! ——

_ﬁ 54 134 - 47 893 - 6. 24 '{f--;i‘-j e

u/21/52+1/47)ggs 29 V,04x95 29’
,.?:24 - f/.V : ‘gmfk e h

t - 3 2** significant at *< .05
. L aeCE o1

.

-7 a

SZ¥Q74¥;:



-1in these grades (see Table 4 9) In contrast to the boys,: L

'fgia) Girls in grades 9 10 11~saowéd'gréafef”cdnéefh“’

:"ﬂfover the issues reflected in this scale than did the boys

-f: the girls showed a Higher tendency to be self-conscious, B

¢

‘uneasy in a group situation anxious to please others,’and7 ‘Z‘E

~.Jlikely to- avoid occasions where embarrassment is possible.b

'“answers followed cultural expectations.

;gA b) Grade 12 girls, however had 1ess c'

B 73

.result 1is probably a function of grade'f

¥ The results on this scale would support the findlngs -

S
cern about

'these issues than did grade nine and g adevlligirls. This

¥

'agirls, being in their senior year, might be expected to

.have developed a greater sense of confidence in themselves'
&‘v‘

4;and in their relationships in- school f"_ ];:. R Zﬂi.fr‘f

fo3 School and Grade AC Interaction. The results from

ANOVA showed a significant interaction between school and

- grade level on, two scales f." N o j"»”w_' e

7'a) Orientation for Change (Scale 8), and b) Human Relations;

':"(Scale 13) Because of this interaction, the‘\imple main

'f[yi;SevenAsimnle»nain'effectsiwe' , , ificant.

the’palculapions.for;th$$ scalegs - in Table 4 10’-wa

'effects foffschool and grade were calculated.‘ The overall
main effects for the two interacting factors were ‘

- disregarded

h a) Orientation for Change.‘ The significant results of'

vel._ The grade 12;5*“’.
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MEANS AND SAMPLE SIZES FOR LACK OF SELF—CONFIDENCE

{” CLASSIFIED BY SEX AND GRADE

}:Factbf‘BE:S§x”:‘

LK1= 47 531__“"—4ex2%13.g5411~f:; R

' 4»N-=_333_‘ e UONC= 320
“Factor C: 7] ®i.2 =46.151 0 |1 F2.2 = 52.718.
Q:gde ISR, 0% RS RERITES T " .

.} n=36 | wa=sr S|
1Y D R O |
| 1.3 =47.861 | X2.3 = 54.243

Kx‘ . | X1.4 =50.617 @ | X2.4

49,11

Significant 'differences, wefe demonstrated between the .
following T e L : .

;o= o2.7558 % vy
e e P , T
Pto= 206337 %

: B ST, : I

?n.2;7i264*' S R

o
[']

- 1.996 *

=2 01gp * ;”.fi “
e eI B Significant at;,f{ S
L E T e ]!, "+% Sigpificant at<=.01

L e . BRI . B g SRR
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i) Grade 10 aﬁd 11 public high school students were”f‘“'t

found to have a more liberaL stance than grade 12 pub11@f7

high school students in the political realm of 1aw”}lfi[t,*

1’3) S

in/school curricula,'and sexual behavior..

".ii) Grade 10 separate high sch&bl students also

- demonstrated a more liberal stance that welcomes change L

than thei{ grade nine and grade 12 fellow Catgblic

students.; g

ot

ii) In turﬁ”ﬁthe grade 10 public and separate high

'school students showed they 1eaned less towards traditional

thinking than their p:ivate school counterparts in grade

-
-7

100 o
Coe : W Sa - . . g Lo e . . L
'_;’i( iv) On the ot r. hand ‘the grade 12 private school'

students in the public school

v.soc19§¥-: S 'fy~;' . 1{,”:

g students were more open to’ change than were the grade 12

These results showed some differences between grades

' enforsement social weliare, race relations war, refOrms ’i?_{r

1f§éul 'tfitfﬁsi;jl.fi*,»~ {:__ﬂe

~

and schools, and within schools. However,vno clear pattern.

results. What does stand out is that all the scores on

w

o regarding school and grade emerges from the variety of ,913

. NG

this scale we;e abovewthose of the norm group It appears -

that the participants in the study, no matter what school

'or grade they were in, demonstrated a liberal stance that

Mg

wef:omes change.“ One would expect this to be a mark of

this emerging generation as it tries to discover its place

.in relation to the older generation and the institutions of

""i
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Public_
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CLASSIFIED BY SCHOOL AND GRADE

Factor A Schol

MEANS AND SAMPLE SIZES FOR dﬁIENTATION FOR CHANGE

Private”,""” ,

ERE

fﬂ = 23

58

130-\;xz;

= 24

N = 25_§f”

s, 1,_ 56

.48 |

;j105;;~;4
Rz

61

17

.705 | Te.

=73

= 64.130

¥
1i3?3e#:$5

. Grade

gsigniticmnt diffe;ence were demépstrated between the o
,following v o

o1

- 59 .636 |

N = 25

3.3.= 56

68 |

‘54

8927ij 2.

=37

- ¥3.4-="59.833

1. 3 and ’i‘l 4

Al .... )')v‘

T3 ind L. 4{

" x2 1 and x2 2@‘

2.2 and X2.4:

R »JX2 2‘and'x3 2:

Xl 2 and X3 2

7

1JX1 4 and x3 4: t°

:eti

.'4\‘

r‘

2.12;*'

2 437*“

3 338** -
3.768%% -
;2.447%
. hd “
. 2.33 * .

‘2.907*&*.‘

B

- 56.545,

-

% Significant at <!

W

.05

*% Significant < = .

B o



'ifﬂjinvolved in the institutional church.- The present study

e higher than grade\pine public school students on this

".vscale.u The grade 12 students also registered higher scores

RL VO

An interesting correlation of this scale mentioned by ’ﬁ“a‘l

;%Strommen and Gupta (1972 Section 3 14) is a negative onev ”r

L

Hi "with Scale 9 Religious participation (r = -.33),

*’}Evidently, there is a possibility that those individuals
:ijwith a more.liberal stance are also those who are- less

o 'participants Iit this picture as they scored below thefr"'
| 'average oh Religious Participation (see Table 4. 3) and'

X

’Q‘iabove the average on Orientation for Change.' Thisfihfpf_J

”'?Jitself is not sunprising One would eXpect that

*finstitutions of society, such as the church might be f__@‘ﬂ'“”

;:i"considered too restrictive and conservative by this agef:

"-,;group, and that a lack of participation and a call for :

'i*change by adolescents would 80 hand-in-hand

3

b) Humdn Relations. The seven significant results are

’"'shown in Table 4 11 f,fﬂﬁ "i ﬂ#’f'{fgffsv{“;:l"dhf"uuz"2

PR

Indications were

i) Grade 11 and 12 public school students scored ;';}jﬂ:;77
q* e .

'v’\‘

T",than the grade 10 st*dents. These Iindings 'ele exvected L:,j

f: and seem to cortoborate the position that age and growth

‘". are invblved in the presence or absence ot openmindedness,

Te

“’sensitivity, and compassion towards minority groups.. With"
ff'an increase in age, the grade‘ll and 12 students would be

fexpected to achieve higher scores on Human Relations.t,f

le !

, e z"

40

ii)(@imilar results were recorded ambng the separate 47~71
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”'Idteraction Between School and Grade,'

T‘ Using anuAN RELATIONS as the Criterion

”Public High School (A ) - S———
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Cmamsann

MEANS AND SAMPLE sszs FOR HunAN RELATIONS  ;'
' aCLASSIFIED BY SCHOOL AND GRADE o
Factor A School

 ';”‘ g ff Public _igfj? Separaue ;tgf' Private

rxy‘

CF1.1 = 41.782 | xz 1=47.75 |%3.1 = 50.6. |

o 25 % N R <N°= 23

e e r.10M s CRD &

"'%QFactor C: - X1.2'='47.764. | X2.2 =. 49 26
'fGrade L R R :

5'».“

- 5108

v 'f
BV

BN R S
= 56.321 | X2.3 = 52.136

N
2
TN =26 j,].u_; 55
-
N

a oz w ozl v o=l

3
4

4 = 56.321 | 2.4 = 55.454-

o« e e
T

differences were demonstrated between the

: followinéw

%1.1 and ¥1.3: t = 3.625%*

5.241%*% \j

 T1.1 and X1.4: t
. “ .

ifl{z‘addfii;4:fff

2.82 *+ “ L
R * Significant at-c ._.05

'¥2.1.and’'X2:4: t.= 2. 648* "
O CH e Significant at‘C‘ 01
© ¥2.2 apd X2;4:,p_- 2. 116*-«3 - Ry

N =23 ] N-=za m.-N,-“25; ;l"- 

= 53.76 |

f';52;875:’.?f

. F1.1 and ¥2.1: t.= 2.079% e *; .tlf7 B

. e,

- ,u E ... , | “, o ., S g . "q’ ‘.f | ' :-_ ‘ % ‘.

3 ilal'énd fﬁm&i't'§ 3}095** "1% B



‘wf_high school students. Grade 12 students scored

el e

o - . Y
SRR A A

n‘;ﬁjsignificantly higher than gradi‘nine and grade IQ students,:%ff;

’bf?h'hich was- the expected response diregtion..?ng?hiﬂfij=ﬂ“t

111) The grade nine students at the church-related

7w*l{tschools scored signi!icantly higher than their grade nine {3"

| ”'f7tounterparts at the public school.t This result may‘

'7':f?péers) would have to be exam1 f

?indicate school 1n!luence, but before such a conclusion-f

-

? Fcould be drawn,‘certain other ihfluences (a.g. parents,7"_]i




- ‘b . PR . - i .,v
siﬁes were made«e¢ha1 (each be:l.ng,,L 36)'w1th J'total of 108 .';

ma;es %nd 108 Iemalésf(see Tab1€f4A 13 Whenéver there ;ﬁ=*

e "ore ‘Ehan 36 1nd1vmua1s An a;»cell “the %xtra eubjects*’

o were Eadaomlydremoved After'daing this, tﬁe same analysis .”*'

'"ﬁ"‘significant differences tor Factor-A (sqhool) and xactor Bi
‘;-;(sex) on this scale. Hovever,_in the additional analysis

,gfonly Factor B shoved a significanﬁ d%;ference (see Table 335'

4A. 1) B L P Sy

e
vt

,;‘f'iu As ment,‘“ gd e gsg",ier,"-jt'u-i'e —sign;-if'cint;i-e'@tr:i1mp1'1;@;",. 0x

//
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: “"vfsuuuAnY OF ANOVA FOR SCALE 6

NAT IONAL I S SUES

fo-IAgLsggggrff}{ﬁ.f ;;}fﬁ;;gi""

 Source of | -

'rﬁzsquﬁress&*

"qrxxschbar/;*;:

B Sex

AB Interaction o
C Grade

BC Interaction'ﬁ°

AC ‘Interactiod

- ;g§7491 51
?{i 1°7 69Q<i5"“°53: 35 sejgﬂgﬁ

L

 53T 70g{1 

75v17 87f;jﬁ”

fu118 177

19210 00 -vf”71283yf° 97.02 mvi;rf;¢ ji;_ytp

_fo\ﬂ ik;
: -t/245 75 ;x

551 79'73335 68**

8 932}”fl

?f¥151 04fi";ff;f6:, 25 17‘_ y5o 25

7[2 53

qfo 40

F ﬁignificant .at 'C‘ 05"‘

L x<snv*;éf

R

RN



uyns ANp SAMPLE srzas FOR NATIONAL ISSUES
CLASSIFIED BY SEX .. .. '}“_- e
i -.,,fu:;v,ss;s;y.e'r;V;ahuv

 Facter Br sex ¢

Cwetos | wes




| T T T e
“sffthat girls (X-49 694) seem to be more concerned than boys R

ﬂa?(x-46 093) with'social problems of our modern society.;gﬁ-ftﬂwfvt

”5;2 Scale 9 - Religious Participation o ke _
' The results of analysis given in Table 4 l indicated
"ififsignificant differences for*?actor A Cschool) and f%ctor B;i:whf
; fii(sex) The resuits oﬁ the additional analysis (see Table ,id
-d¥;4A 3). showed the same significant differences for these |
:;:'ffactors but also indicated that there was a significant _
.ﬁlfinteration between Factor A (school)land Factor C (grade) ;1,u
:ffaiBei?use of this interac-ion,,the results for overall main_v?

-Eteffects for the two interac"“ V\actors were disregarded. SR

1?Simp1e main effects for grade and school were calculated

RN

hfFour of thebsimple main effects were significant.f_The:h
:i;statistically significant differences appear in Table 4A 4fl;
| o 1) Grade nine students at the separate (X-44 5) and .ﬁ}?gy
-.private (X=49 5) high schools indicated more involvement in |

’.ithe activities of the institutional church and moge _

;“facceﬁt;;:! of religious beliefs'and values than did the'f gf
gBrade nine public high schoolers (X-36 888) f7lf,3h;';ifff;?}7
. 2) In a simirar way grade 10 separate high schoolers
l;(x=45 894) showed they are more religiously orientedethan

:thefr grade 10 counterparts in the public high school
;'.":\(x-as 3;;) % | e S

RN
R :

3) There was a significant difference on this scale,,lbgj[
too between grade 12 separate high schoolers (X-46 000)
:and grade 12 public high“schoolers (X-38 545)

f As was mentioned earlier, .the’ results indicating
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,'"BC Interaction\ o
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‘Squares. . .

'"“A?SEEb'if;ﬁ{tf7a

: fAB Interactiog 253

113
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Al

: AC Interactionjf\- 1788

; x 25361
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Agj};f'fj;flﬁtf};  suunARY op ANOVA FOR SCALE 1o

HORAL RESPONSIBILIT¥+ _f?77g

f;Source off}';f¢ ~7;Sum of
'*;Variance L f*Squares

’

Mean
Squares

'f_ B Sex tﬂii“ f“5ff 7é5“70> “’f‘ T

& Scnooig?fjﬁ%3; '350.06

Jié?AB Interaction  ._Q 96. 27fL  
e Grade_;*gfax';f]4os 64?* W
f}BC Interaction 4# B 15 95f}.“
AC Interaction [f 815 75"‘
R 16897 40 “?;fj'

.

,_\;*175;53_
11795.70° .
Casas

136 21*’.

TR
e

Couse
C1ise
b.06

F signiﬁcant at 'C < .05*

P

<z 01**
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. : e R
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- X=a45.139 |
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'”};Iirst analysis,;_; ; i E;.A“

Q.itwc-factors, sex and grade, remained consistent with the"“\

K

‘\\‘Furthgfs

I

:summation 31008 With conclusions,vdfifu““"

implications, and research suggestibns are given 1n»f¢ ii_i;,_,

c““p“” OO e )‘;rﬁ N



____fsummny op THE STUDY

-

ﬂj?f;urpose of the Study _
' ﬁie purpose of this study was to compare the concerns,;gfvx

,fbeliefs, and values of high school students in certainlffﬁiﬁgf}

V;n,gfpubli’.and church-related schools in Saskatchewan. To ;fﬂ

'dTTf'sought

177?;hi§hfsehoovwiGpublic. separate (Roman Catholic), private‘ - ,.

. . B

"4](Protestant)--dif£er? g,;g:;j.,ay;;y‘.‘vv?

R

; ",'v“ ‘ S
B 2 If ditferences in concerns,,beliefs 4an&‘v&§ﬂes do

ﬁexist among students from these three kinds of high
h,;schools._to what extent are they related to (a) the ;g “F. S
”1school (b) the sex\of the student and (c) the grade of

v;lthe student? .: .'] ;f;f?JSQfE“

J;L 3 If churcharelated sohooI;&;private‘and ”ﬁ;h
’;senarate--have a uniqueness in tewms of- fostering certainf?d’
h_fvalues and heliefs, is this reflected in the vay studentsﬁi;

“'ﬁyiireply to the instrument to be used in this study. the Newh;f;f’
‘.f{nyouth Research Survey? : SR .

In order to seek answers to these questions a total_f;d;f

e -.

J




'jﬁprivate highgschoolfstudents (47 mqles 52 females)
:.-.au,c;j ;

represented a. total of, 284 éigh schocleri"_‘f

grades 3 12.

subJects 1n their reguiar class period by thewpresent

=F e

author.u Responses Qn 15 of the 18 scales were machine

|. .

; ‘»ascored The study used a three-factor design with cross ”'"fﬂ

classii’icatiom and the total scores on eac:p of the 1‘_‘

Lox. ;. .

scales f-ormed t})e criterion.-- o n e fa

et R

o T e

© FACTOR A: ' SCHOOL € jujHURCH-RBLATED-SEPABATE'(2);:‘
S ‘ L CHURCH;QELATED—PRIYATE (3)

B N 5:“ .<;f~ﬁa*ﬁ;%
. "FACTOR B: .  SEX < : R RS

- "INE (1) ; coren
7 ten @) "f?f*V'i’f"?{7lf=’7fF

BLEVEN. <3) vtxiadl-ﬂnﬁa,ff%:ﬂlf
?fTTlELVE (4) s
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S -3Pf_; SUHMARY OF FINDINGS

'w*"-_,,j;;-..

’

?f{A number of important findings resulted from the study

.'with regard to the effec% of such factors as school x"“"

.Jand grade on the concerns, beliefs, and values of high
,pschoole@s-u;‘, S T R

L R L e

'ecOierall Main Effects ,gd.h L f;ff jw,"y;’_f ".;_'_ ;bj,;;j

1 Factor A: School._-Significant differences were -

| "?_'_d\whe he concerns, beliefs, andﬁValueSJOf public,.

”;iSeparate, and private high schoolers we)e compared

""if,Tukey-Kramer contrasts indicated that

"f;}1:.a) Se arate high school students ranked National

u~Issues (Scale 6), God Relationship (Scale 7),‘Religiousif‘

'"i_"ParticipatiOn (Scale 9), and God Awareness (Scale 14)

“;_"‘:}'higher than diﬁ their counterparts in the public high ‘.‘-.

'“f*Responsibility (Scale 10) and God. Awareness (Scale 14)

SR

. b) Private high schoolers ranked God Relationship

’f(Scale 7), Religious Participation (Scale Q)ﬂgMoral ;fwx

3

ﬁf?ﬁhigher than did their counterparts in the public high -S)b;..'

”}ig;school The students at the private high SChOOl also

branked Horal Responsibility (Scale 10) ‘and Biblical

lsConcepts (SCale 15) higher than did‘the students at tHe fb'“'”

o

: separate high school f””;? ,: : "i‘ L »‘(

) .' . . _,\ & -

S 2 Factor B Sex ‘There were significant differences R

:in concerns beliefs and v‘,ues between female and male BT,
SR e, M T N T T T,

.

6 o, i o e R TR N oo, ‘ S ‘ :
. LAt B e . A . B et



””students in: the three high schgols.. Generally, females

5ranked Family Unity (Scale 1) Personal Faults*(Scale 4%,~

Classroom Relationships (Scale 5),4National Issues (Scale,,

':f:G), Religious Participation (Scale 9), Moral Responsibility

’th(Scale 10), Meaningful Lif (Scale 11), hnd God Awareness

10 on this scale

‘ “ﬂ3re1ationship with their parents than were their male

""(Scale 14) higher than did males., '_ SERLE -
. '..J . - :."‘

Males and females were statistically different on eight

: '_;of the 15 scyles measured invariably femalef acored higher._

-‘?:“ : ‘:

3 Facéor C Grade ?Sténificant grade difieren es ;),%ﬂ.

v7.were identified on two scales,. Tukey—Kramer contr&%t'

W el

"indicated that

a) Gr de nine students ranked Classroom Relationships_'ﬂ

'(Scale 5) h gher than did grade 10 students. ‘Grade 12-

studénts‘&lso scored higher than did the students in grade 1

b) Grade 11 students r&gked Moral Responsibilit

.}(Scale 10) higher than did their counterpark\ﬁin grades 9 J'G

.

_11 and 12

‘-:mInteraction Effects SR e -

AB%Interaction' School and'Sex.-'lnteraction'
*u”between kind of schoel and sex was found on one scale,g» "

ﬁ,[Parental Understanding (Scale 2) Private church related -

high school femrles were more concerned about their
k3

fCOud%erparts at that particular school.<:

s

2 BC Interaction Sex and Grade. Interaction between

—

> sex and grade levels was found on one scale, Lack of “j¢~_




RRR IR

Self—Confidemoe §Ssgle 3-5 Girls in grades 9, 1o i |
. . “ .‘ o -y
l, showed greater conéern over seli—confidence than did the B

'mfboys in~£hese gra&is, while grade 12 girls showed 1ess
”'concern about these issues than did the younger girls

-

3 AC Interaction School and Grade.u Interaction ni

VU

’d;wbetween kind of school and grade level was found on two ;7

”'f:scales- Orientation fo# Change (Scale 8) and Human e

'-f’ 'Relations (Scale 13) ’Lrh;y_:fy;i e L'Cf~ja f'ffff.'?ﬁ\\

, 'va) Orientation for Change On this scale grade 10 and

flil public high school students indicated more desire for
inchange than did the grade 12 stﬁﬁents in this school »
:ihkarade 10 separate high_gchool students scored higher thanff“"
"‘grade nine and grade 12 Catholic students Between schooli{;-ai
results showed that while grade 10 public and separate high
igghool students scored higher than did grade }G/private_iff

. high schoolers, the reverse was true for grade 12 students

s R - o
in ‘the private and public high schools.‘ '='.'“-'y'

&,

) Human Relations.' In the public school grade 11

C:i“zrstudents scored higler than did the grade nine students,

| 'pwhile the grade 12 students had a highe .score than did'
;both the grade nine and grade 10 students.' Otherjresults ‘
“on this scale indicated higher scores for ) grade'iéfﬁ B
fseparatefschool students as compared to grade nine and

';_gradeiloiseparate school students, and (ii) grade nine
_studentsfat the‘tro church-related high schools as . comparedl

‘\‘

"_to;tﬁase:in grade nine at the public high school



"“fdthe first set of results. flsﬂ,f‘“'

.:vj_Religious Participation (Scale 9), Moral Responsibt{ity

o Cell sizes were made to equal 36 through random ¢5‘
- & . .
-jsampling and the same analysis was carried out in order to
['assess if unequal male and female sample sizes had affected

‘:f Eleven of the 15 scales showed no change in

L significant differences.r They were Family Unity (Scale

N

4hg1), Parental Understanding (Scale 2),_Lack of

N,‘ Self COnfidence GScale 3), Personal Faults (Scale 4),;

ﬂzClassroom Relatio&‘hips (Scale 5), God Relationship (SCale

~.'ﬁ7), Orientﬁtion for Change*fScale 8), Meaningful Life ffuv'f

-T(Sca e 11), Self Regard (Scale 12), Human Relations, (Scale

;",L3),_rnd God Awareness (Scale 14)

‘“F\;f Four scales yielded changes in significant

T{dffferences._ They were National Issues (Scale 6),

7 *

(Scale 10), and Biblical Concepts (Scale 15) i /';_: o n_h'

7

“ , : L ’

' CONCLUSIONS a

The following conclusions were derived from this

& ) DS A Tl

dgxstudy S
| Even though signlficant differences between

T-church—related high schéSlﬂskudents (separate, private) and
::their counterparts at the public high school showed up: on»}n

' several scales of the survey instrument used in the



R

Q;no examination of other poss ble influences (parents

-Tconcerns with respect to Fa

}3counterparts.b These finding

;peers) was carried out on the

_furtherlresearch An«analysis of such other influences asfii

‘understanding the 1'ff._

<

'Life and God Awareness high

”fresearch any conclusions regarding these results must be G

"T_;The present focus wis on the school and the indication’bf

"ﬂ ome differences between the schools in the study warrantsff

”'",home;-church and peer group wouId probably aid in

fbeliefs and values was indic

‘males. Females also ranked s

: of the role that is still wi

'fdirection of growth and maturity Students in the senior'

p grades, for example, showed a greater sense of moral

i

"fresponsibility and tended to be more open-minded and ;,f.

"fufdrawn with caution and considered tentative., For example,gf*

-

&

Yoy

the concerns beliefs{:an

2 A strong relationshi:f

1lnyn'v); Personal Faults,
Classroom Relationships .and N-tionaf Issues\than'did \

beliefs and\values as

ﬂ;fReligious Participation, Mor:l ?esponsibility, Meaningful

r thac did their male

-elyvexpected ofvfemales.in

' any traditional family environments and in society in _ﬁ

i.general

'figh schoolers in this studyl'"

,ed.: Females had greater,.f~f7"

were not surprising in light‘ -

R XY The relatively few differences found in this study B

a

?‘;between the various grade levels pointed in the expected

‘?i.sensitive to others than the students in the lower grades._

\ S



"ﬂ%gfposition that their appears to be a difference between

4 Finally, ;f~major ohdective of church-related

~ﬁ;*fschools is the promotion oﬁﬁbhristian values and beliefs,,

‘”'fdegree of evidence was round in this study tO SUPPOrtb

"~;7church-related and public high schools in Saskatchewan in]’

thef

104

this regard.i As indicated in point one, the reasons forﬂl'

L”this difference need to be examined more fully- However,,f

tleeducators at church-related schools should he concerned

f’that the students at these sahools - even though they

ngﬁsshOwed stronger scores on the religidhs scales than theirf

74‘pppublic school counterparts—-~'scored below the norm groupi

’fvaverage on scales in this research having particular-

‘v”religious significance.7a

PR W

** IMPLICATIONS FOR' EDUCATIONAL ADMINISTRATORS ..
The‘Tollowing implications were: perceived f ”;,

'ﬂ”educational administrators in public and church-iﬂlated_;f*w

'afschools s o | 5
‘. :'1 1t differences in codberns,,beliets -and values of

Istudents in public and church-related high schools do

“ exist, educators should consider carefully the reasons for

T?ﬁthese‘differences.. Puhlic and church-related school

;personnel presumably, would want to determine ways of_

e ’promoting the programs and activitigs that encourage

- LN 4
,heliefs ‘and’ values they consider 1mportant.)'

v



:IFZ\' - -”icf - }lf;:f'.'Jfflg'j-"T{h-;ﬁ ff';fiiJS: i
2 Educators ought to és concerned with the’kind of ‘ )

; edﬁcational efforts being made for female students.ﬁf.?ﬁﬁfV""

Throughout the present researrh female students have given e

indication of a less positive

self image than their male
“tt counterparts.- The girls appeared uncertain about

themselves afraid of making mistakes, overly

viself'°°n8°1°“5 uneasy 1ﬂ group situations and too anxiousf;fy"
_ to please others.‘ They were also self-critical both about_:n_v
‘fi things done and things not done. The girls also indicated |
"h“ “‘ey bave feelings ot inadequacy In the face af such.'i';',v.ﬁ. ;
P” findings,_educators should (a) make sure they are - y _ |
v kn@%ledgeable about the developmental tasks of female high ;-
'schoolers,_especially in the area of self—concept and
personal identity,,eb) avoid cultural biases when it comes ;;’“'

s

; to assisting female students with course choices and careerfg?f
cdecisions, (c) review curriculum material for any. sex ,5;1 [ff?'
stereotyping, and (d) encourage counselling programs thQQ”
provide girls with the opportunity and setting to examine'_'

"'their feelings and needs, and to learn respect for |
;; themselves as persons and as decision-making individuals. R
| 3 The findings on\@rade differences imply that _,l’"“f#);“
‘;educators should try to understand the developmental N
| differences between students fn the upper and lower grades
7,'& in the affective‘domain examined in this study

i

4. The results of this research are og sufficient

° ,é . Y :
importance that teachers, counsellors,\and édministrators
in church-related and public high schools should have SR

. " !
. . .



'fdfaccgqs to them.; In addition, the findingsf"

lﬁﬁ*_available to parents, who may wish to make chdices

kY

'n”;regarding school systems for their children ‘or make

'jfrecommendations to their own school officials regardingl:7'

x;;existing programs.'jf;‘_n'"7{f“;, f'"-i‘ii7f.ylvf‘.f'_:~‘;;:'

"~ SUGGESTIONS FOR FURTHER RESEARCH =~ .

’ l The findings of the\present study suggest that.v
."further research is needed on the effect different kinds}of
"ischools havovon their students, especiall? in the affective
ﬂi‘domain of- concerns, beliefs and values.} Church-related v
:mschools, in particular should eva%Sste the specifically _:i
.sreligious influengg/zﬁéy exert on their students. This -
.latter suggestion is made in the light of the lower than

- 7average scores by students at. all the schools in this study

‘iion several scales with religious significance._7“ , |

N 2; Further research into the impact of. various kinds‘” T

'buof church-related high schools is also warranted to

. determine what differences might exist within this category

of schools.; Comparisons could then be made which would 7f o

prove: useful 1in evafuating the effectiveness of

*church related schools : _f:-’fbd__-kyf"QVJ,f“:"‘ )
3 Research into the personal experiences which the'7

”gpstudent undergoes in his or her cultural and soélal milieu_ o

’

'that'might be more or less instrumental than the school in .

/

y . R ‘ .



ST .
—»‘;n..;ﬁ/""-{';))",_ "_ R

"fdetermining the beliefs and values that the student

- 107;} o

L

Y

'f'internalizes could provide important information.a Data on~}” 8

ch determinants as parents peers church and social

'"jpclass could be analyzed to help discern the impact of the

ﬁ7;school on the affective aspects of a student s life. ‘_,7

o 4 An examination of the elementary and Junior high *w

ll:feeder schools could assist in understanding the impact ofdn;f:“

'-high schools on their younger students., This information o

along with that mentioned in point three would give a‘j“

'p'clearer picture of the values held by adolescents as theyff,f

rlenter high school

. ' . . . [

5 As mentioned in Chapter 1 paper and penci1 o L‘,@'

inventories have some limitations.‘ For example they'may G

-fail to satisfactorily measune intensity of feelihg‘,anr

',do they indicate whether a belief or. value is held

"delve more deeply into the beliefs and values of students'a“"”“

“behaviorally or only theoretically ' There is a need.to‘b‘

“din‘ordeﬁ/to examine if there is a gap between the holding_'

and the enactment of a belief or value. Such an .

";examination could involve extending the nature of enquiry,

: \

g“beyond that of self report.. The signfficance of f"”

yself-reports by students,ﬁ; r example could be enhanced by

V'other people s observatiqns of the students' behavior in,

':‘real life situations. :.f B

MY



§§il

L

. . REFERENCES ~ .. . . ?\\5'"7"
Ahlgren A; Sex ditjerences in the cornelates of
'f'cooperative and competitive school attitudes.

Developmental PsychoLogy, 1983 19(6), 881 888.,

Alexander K L., & Pallas A; Private schools and public fl‘,rf

polycy New evidence on cognitive achievement in public

and private schools.' Sociology of Education 1983,'§§, in'v?‘

170 -182. fai._ 'f'"?a.f; -”f. ef'mi",'f'

Alexander, K L., & - Pallas A In defense of "privat

ﬂ~schools and public policy"° Reply to Kilgore.; Sociology

RN

of Education; 1984 57 56 58

Bardis P D : Abortion attitudes among Catholic college

y \7

students., Adolescence,\1975 X(39), 433 441 dué

'./—-.-

- Bafnes, M. E.,‘& Farrier, S. C-_ A longitudinal St“dy of - theff'l

e

B se1f~concept of low-income youth .Adolescence,‘1985,v~

XX(77), 199 205

Benson P L., Williams, D L., & Yeager, R J 'Stﬁde;

‘: assesses quality of Catholic high schools 'Momentum, |

1984 XV(S), 4 9.

Bergen, J. J ' The private school movement in Alberta.g;The;' o

Alberta Journal of Educational Research 1982 28(4),

315 366. ;" _,“ef -‘-ljg -'.f7 _‘y,-;

"Berndt‘ T‘J' Developmental changes in conformity to peers'

: and par5nts. Developmental Psychology, 1979 15(6), ';i{i

 608- 616. L o ;';.,/»ggf.;f'» 2 |
Bibby,_R w., & POSterski D.C{'{The[émerging:Generation: An

"1b8l"ﬁ"-v»-'ti_ - iri' i .».t,- T



Inside Look at Canada s Teenagers rcfapfqg;;fwfﬁ;i:r

Publishing,\1985.;w

Blackvell P L;"& Gessher J“C. Fear and trembling An-

inquiry into adolescent perceptions of 1iving in the

nuclear age Youth & Society, 1983 15(2), 237~255

IICYBloom, B S All Our Children Learninz New York-ﬁi’;'

McGraw-Hill Book Co., 1981 *

@,
Y

-,thonnot B R.” Study reveals youth concerns, religious

s

sentiments Momentum 1981 XII(l),V24 25 46-47

' Braddock J H The issue is still equality of educational ;f

opportunity., Harvard Edueational Reviéw, 1981 51(4),- ;,fff

N
490-496. w--°,"

'.—-.r-

”FCBreitkreutz, L. Private schools--a social asset The

o Canadian School Executive, 1984 3(7), 9- 1o. _j ,f-?f’”

‘:u;Bryk A S Disciplined inquiry or’ policy argument?

Harvard Educational Review 1981 51(4), 497 509

:;anfyk;

& Holland P B. Besearch provides perspectives

on etxective Catholic schools Momentum 1984 XV(3),:‘

'm-*,‘» o i K . s "

12 -17,

{ 9

Gain, G G., & Goldberger, A S. Public and private schools

revisited.' Sociology of Education,leSX 56 208 218

Campbell L P Cognitivegand affective A dual emphasis

Contemporary Education 1974 XLVI(l), 13 14

Cochrane G. A Study of Expressed Concerns of Selected

Bigh Scé!kl Students. Unpublished manuscript

University ot Regina; 1975 yj;d-?y<.» ;‘.}>y

1;‘ Coleman, J. C.. The Nature of Adolescence Londonighethune'

.

.‘105?45

s ..r;a.‘.



””ff{fColeman,_J S.. Quality and equality in American education

xf'Coleman, J. s.,,noffer T.,-& Kilgqre, sg_ High School

t'3*;f1 Achievement New York Basic Books,vInc 1982

)

'f5rfComeau g Changes in reported self—values among students

in grades 9 12 Adolescence, 1980 XV(57),4143 148

“'c:lfConger ', & Petersen ‘A Adolescence and Youth New”fﬁl: -

York Harper & Row 1984 t_;f' }urf ;fi'c;,-

J' . .' ' -U»‘v

’.fiConner E J.t Public and private schools Facts without

vp:cross, P K The rising tide of school reform reports iuphif' L

o values? Contemporlry Education 1983 54(3) \}20 2%3

religious values Momentum 1984 XV(Z), 47 49

L4

' Delta Kappan 1984 66(3), 167 172. ;_7qlgl;v

v.deTurck M A & Miller, G R.; Adolescent perceptions of

Parental persuasiVe message strategies _ Journal of '7 5'_

Marriage and the Family, 1983 45(3), 543 552

'rDigout S L A Comparison of Values ot Grade 12 Students

in Selecgkd Public and Roman Catholic Separate Schools

in Alberta. Unpublished manuscript,\University of

*f;ﬁioff;

' TConvey, J J-v Encouraging findings about students';‘;;f;~(“f'h

Alberta,V1979 . 3T*Q;W‘{ ‘”53-;= e ﬁ"* f\gﬁf7‘

--Doerksen G B. Religiosity, Values and Purpése in Life of

J »
High School Students. Unpublished manuscript,

Univeristy of ALberta, 1978

)

"'n,

.!', S

'Edmonds, E. L In defense of the prrvate school.v Educationif'i



[V

3

Canada

'ﬁassachusetts Addison-lesley Publishing Company,§1984f;fg,-“
Erickson D A "The*'

éehools
Esty, J C.
! )lomentum

Falsey, B.,

19819 21(3), 21—23; 48.

All Grown Up & No Place to* Go.i Reading,usﬂifif:”"

ge-.

perior SOcial climate of private

‘%omentuﬁf 1981 \x11(3), 5-

The-public purpf“e oI nonpublic education

1984’ XV(a). 48-52.,..-‘*?-1”'

& Heynsg_g The college channel Private andf-{j:in

public schools redonsidered Sociology of Education,-{"ff

1984 57

(2), 111 122..-:1“

Feather N T _ Values in Education and Societ!b' New Yor&} SR

"»\The Free

Ferguson, G

f Educa\Ion New York chranBill. Inc ) 1976

Fraser, J A

The Canadian School Executive 1984 3(7), 3:M/

Press, 1975.- @ﬁ% 'trfﬂ\v:-

A. Statistical Analysis in Psychology &"

The erosion of support for public education;e,'r

Galbo J J
v Another
3701).
Geller G

s aspirati

Counsell

Goodlad J

Educati sy

Criticism tacing)the public high school

perspeétive The High School Journal 1983

,76-41.

The eftects of systematic discrimination on the‘_
R
ons of high school aged children The Manitoba

or, 1984, 13-20./. S -:f~é"i;~
I. lhat somé schools and classrooms teach‘

'rLeadership, 1983 40(7), 8 19

activites. Adolescence, XVI(61),'21 31.,... f

Grant G.,

Sch ol size and the importance of school ;tff

The elements of a'strong positive ethos. ,NASSpok_f,i

N\

. v‘-",'. , o



gglgggig 1982 66(452). 84-90.5_3;@J;;j;:1“];:‘“'

'l

Gupta R K. Inter-denominational and other differences

between the concerns, values, and beliefs of youth
S .

Paper presented to the Psychological Association of

e
'..

Alberta November° 1972.:s, ’iij-~

- oo

Handley,_H B Substantive, Structual and External

a

Components of Construct Validity in Instrumentation. }tVf"

Unpublished m‘ﬁﬁghript University of Alberta 1973m
Henricks L E N Adolescent health and development The
'thlmandate for a comprehensive reSponse to the barriers of

‘fcommunicating vith adolescents.--ln C Ferguson (ed )

f't}Proceedings of the prevention of adolescent pre%gancy

AGF

Y -

.'bdsymposiumz/jpresented at the meeting of the Saskatchewanﬂ;iff

“TInstitute on- the Prevention of Handicaps,‘1982.

Hornsby-Smith M.; & Petit h Social moral.and,r"‘ff
B 6 \v;: - . N T
attitudes of secondary school students., JournaI of

Moral Education “}975 4(3), 261-272 " ,?‘?.‘

'—-’

Hunter, F T ; Adolescents'bperception of discussions with

parents and friends.vsDevelopmental Psychology,_lQS&j;
-~21(3), '433-440. if‘im"sjfﬁf“fz"" | | o

4

o o \s_'

'”_; Hunter F T., & Youniss, J. Changes in func%&ons ot three CZN‘

b g

‘f relations during adolescence DeVelopmental Ps}chology,
; “\ .

'*; 1982 18(6), 806 811 ;‘_Jj,{ 9“}

! Kach N.: No'g

'reasons for private schools.,-Theg;

Canadian Scho ,'Executive, 1984 4(5),(12~14

‘ Kifer,aE, An approach to the construction of affective

evaluation instruments.. Journal of Youth and ?{_ g;;" s

e




Coa

’1escencU 1977, 693), 295 214.,a |

- ,‘.

“7g'ii§35f

Ki:k R E E;%erimental Design (2nd ed ), Brooks/Cole

o

BV

od

N .

“f Belmont Ca

Larson, ‘L. S
Unpublished

Lasseigne, M W

students

lifornia \4982

Satisfaction with public¢and private schoolstr“
manuscript University of Alberta, 1984 o

Assessing attitudes of junior high schooi';;ij*

Contempvfary Education 1974 XLV(2),':"

139-141

Lefrancois G

" & . .

R Adolescents.. Belmodﬂ’ California

N
o Wadséorth Publishing Co., 1981

9.

Loevinger,iJ.
with some a
In Strommen

’ Minneapolis

Loevinger, J.;

The technique of homogeneous tests gomparedh;'

KRR

Spect of scale analysis and factor analysis‘J

P M P & Gupta,‘R Youth Research Survey
Church Youth Research 1972 S ";'_
Objective tests as instruments of ‘

a

psychologicah’kheory In Handley,vﬂ Unpublished 7_'1-s$1

manuscript

University of Albenta 1973

—

. MacLellan H P Differential Values BeDiefs and Concerns
”, of. Achieving and Underachieving High School Students f At

~

\ v

Unpublished mlnuscript University of Alberta, 1979

Manning, M.L.

Three myths concerning adolescence

o

Adolescence, 1983 XVIII(72), 823 829.

NP

'.glark -S A Survey of Expressed Problems and Concerns of a

Maslow A H

¥
Universityﬁuf Regina 1974.

Samplejof High School Students Unpublished manuscript

: e o
Motivation and Personality. - New York: Harper.

) ’ B 3 . Y . \'

& Row, 1970 - T " e

.



"‘ . ,-__ RN ‘ Q E

K.
3

ﬁ“longitudinal studies of adolescent self esteem. ﬁfff‘ff?i’ o

'."ﬂnevelopmemal psycnology,,lssz 18(3), 972370, .0

[}

Mitchell J J The Adolescent Predicament.r Tgronto Holt}

o g .
2.

Mitcnell J & Adolescent Psyc ology 'Toronto: Hoit,

Rinehart & Winston 1979 ?*7T3ffii'

Morgan, W R Learning and student life quality of public

F:gﬁfjfu and private sgnoo& youth Sociology of Education,11983,.g Co

56 187+ 202._«; / )

Murnane R J Evidence,,analysis and unanswered |

N questions., Harvard Educational Review 198l 51(4),_

'fii“'?483 489 ffiv;ffﬁfi.*" o | |
f:_ Nash R J & Ducbafme "E. R ""Where there is no vision
| the people perish"' A nation at risk.v Journal of"'

Teacher Education“u1983 XXXIV(4), 38-46

rf:':New Youtb;Research;Survey Minneapolist Search Ins%itute
i://\\‘J/1983 | j__;‘7_‘r . S | |

| Niles, F. S~j ‘The adolescent girls' perception of parents-

oy i

and peers B Adolescence;'l979 XIV(SS), 591-597.

 O'Donnell W.J. Adolescent self reported and peer reportedeif,

self-esteeh# Adolescence 1979 XIV(55), 465-470

4.

otfer, D. 0strov"n,; & Howard K. I. The Adolescent A

Psychological Self Portrait. New,York,-Basic Books,‘

'; 1981

E'Offer, ., Ostrov*' E., & Hoﬁard,lK;I.-‘Family perceptions‘

of adolescent self image. Journal offYoutn and

'ﬁ“:=}1i4?;iiF

‘:McCarthy, J Da, & Hqge D R.‘! Ana-l}’SiS Qf, age effectSin S o

T

Rinehart & Wi nston, 1975 . e G | f SR - , B



PO e

i .?gi*~i-'. -“‘lf'el{z;‘fJf ”ﬂg:fgjf?']j?Q{f'.7'< o 11s

Adolescence, 1982, 11(4), %81 ~201. 'A;?.*,iff'}-f S

f@l‘page,_EAB., & Keith d{ 2. Effects of U s. private schoolsff”

."- -

A technical analysis of two recent claims ~Educationalt;:u_

\ . %
A .

Researcher 1981 10(7), 7 17

ﬁ,‘Pearman F C Cathclic scaled values according to the

'- Allport Vernon and Lindzey study of values in relationff'ﬂ g

to the 1970 national high school norms Grades- 10 12 _“"

Adolescence 1975 X(40),_499 506

':Perkins, S A. A pilot study of the values of public and

"f separate school grade twelve students : The Alberta : f:i

f Journal of Educational Research 1972 XVIII(B), :

. 196- 201._7"i ',r-~')”7v;j,ﬁf _,f';);;av; o

lg"Peters,_E; Private schools enrich society .Thelcanadiane' '

f School Executive, 1985 5(3), 11 13

'Prince,;R Student value Judgments do differ in public

religious ‘and private schools. Phi Delta Kappan 1959
xxx<8),_305-3o7, | |

eProtinsky, H;;‘& Farrier, Sg Self image changes in e

pre-adolescents and adolescents. :Adolescence 1980

~3_XV(60),,887 893

Rbll E J Psychologists' COnLIictspahoutethe° o
L R RSN Lo
T inevitability of conflic during’adolescence An attempt

at reconciliation Adolescan ', 1980 X¢%59), 661 670

L

o 0. . Rt
' Saskatchewan. Directions.__Reginﬂ;\Sas .tchewan Education

e

""‘1984 |
' Serow R C., &'Jackson‘ H. Li] Using standardized test‘data

to measure school effectiveness. NAS%Rvﬁhlletin' 1983




67(465),.20 25

Sharabany, R., Gershoni R., & Hofman, J E Girlfriend

| boyfriend Age and sex differences in intimate i

friendships Developmentgl Psychology, 1981 17(6);¢_'

i soo 808 e ,i.i~.4v R g

"“:Silb'er T J.,' & Reilly,_u. . Spiritual and religio"

.‘_A,

d('éoncerns of the hospitalized adolescent Adolescence'
1685, xx<77), 217- 224 S | - '_'
: Silvino P J.~ A study of the‘values of elementary sch001P
,;_;cﬁaldren.. Education‘ 1975 96(2), 170- 176 .;_6f'

'Sizer T. R A review and comment of the national reports

Monographs of the National Associatiou of Secondary

School Principals' 1983

’-wSmith "‘B. M. Review of A place called7s]hool' Prospects for_:

'~~the future by J Goodlad . Phi DeltJIKappan 1983.;,
65(3), 226 227. ' L .
':z'Sonnier l;L Holistic education Teaching in the'

| affective domain.h Education~ 1982 103(1), 11-14u‘. _:/4

- Strommen M P Profiles of Church Youth Saint Louiszi'
Concordia Publishing House, 1963 |

v‘Strommen,-M.P,,;Brekke; M L. Underwager R C., & .

JOhnSOn;'A L. A Study of. Generations Minneapolis
Augsburg, 1972._, B |

’Strommen, u p., & Gupta, R.K. Youth néseérch;surnéy;

| Minneapolis Youth Research Center 1871. .
- ‘Sundberg, N.D., Tyler, L.E., & Poole, M. E.p'Decade .

differences in rural adolescents' vibws of.life"'



B .’ RN g . . S ) BN

e possibilities. Journalvof}Youth’andvAdOIescence,jl984, o

13(1), 45- 55.»??fj¢,:”:-~5ﬂ‘l:i‘}1 fffrff LR

e

| Taber, G D., The affective domain and a. nation at risk.v; if:idi

NASSP Bulletin, 1984 68(470), 49-52.

Be Taeuber, KAE., & James, D R Racial segregation among

.."

public and private schools A response.‘ Sociology of
Education, 1983 56 204 207.. o
Truhon S A., McKinney, J P., & Hotch D F The structureQ'['

R

"of values among college students An examination of sex‘fc

difference§' Journal of Youth and Adolescence 1980
9(4). 289 297 #';”7.;~fl'4?!“'”

_— , L
Unger, P W Perspectives on category one and four private

schools in Alberta. Unpublished manuscript Universityf‘
of Alberta 1984. EA ' | | '

’e Walsh L M.,,& Kurdek L. A Developmental trends and

1,ff)f' gender differences in the relation between understanding

' r_of friendship and asogﬁplity ~ Journal of Youth and

Adolescence, 1984 13(1), 65- 71. - ;J : "-fivf-i._i -

'f Wilk&nson, H. C What can we learn from independent

schools? Education Canada, 1976 16(2)7118 23

Williamson, ‘R. C., Variables in adJustment and life goals

L

among high school students. Adolescence,‘1977,VXII(46), o

213 225.d Do A | |
Yeakey, C. C., & Johnston, G.S. aHigh‘school refOrm"A'
critique'and a broader construct of social reality

Education and Urban Society, 1985 17(2), 157 170..

»Zern,cD.S. The expressed preferences of differenct ages of



e F

*. . sdolescents for assistance in tlhe development of moral .’




=7, <.  APPENDIX'A -~ ..

c 3yl
Lt

Instructions to Youth about 'the Survey .

119



o

“ We suggest that an introductory statement of this kind be
made . e e o .

) ﬂf"For each of us here, there is probably ‘no more o
.4interesting subject than ourselves. .And this is what
-this .survey is. about--what you think, what you B L
' ‘'believe, how you feel about other people how you feelﬁ'V'

‘about yourself—_' . L _ R . e

"While you are- taking this survey, that is a11 ‘we . want'

- you_ to think: about. ‘Not what you think somebody wants

you: to" answer, but what you have. to say. When your '
own honest, serious answers to the questions have been

pvirecorded we expect that the: ‘survey results will he

~,he1pfui both to you and your adult advisors. :

"_Qf';"Please open - your book to ‘the page with the- picture of{i:”'

- the girl alone in the school -hallway. As you are .
 working with this 'survey book, please keep. it lying ° _'
~_'flat on the table, with both: halves -showing, 'and with

- the. edge of. the book on top of the answer sheet.y

n5;"Now I'll ask that you look at the Identification

.i'Section at the upper left corner of the answer. sheetf<5f3?‘.
. Please. mark that space now, filling,in the circle for -~

s

-;ﬁvyour age, your year: in school your sex and your
”“;church affiliation._ ' : P :

"I'll also call ‘your- attention. to thé instructions for -
_j.giving your answers -on this answer sheet. There are .=
,:tﬁlustrations of several wrong ways to give answers,A S

“and the oné right way--completely. filling ‘the circle, -
"‘with.no extra line- outside the circle Please,follow SRS
<Tthose instructions.~. . S SR I

'"In several places you will find that “the" survey

 booklet instructs you to skip blocks of answers.
~Watch for.those instructions and skip. Make no marks
in the skipped spaces.  Be sure the number of “the.

o question always matches the number on your answer’

" Sheet. Co U ‘ A

: vh"Please look now at ‘the lower right corner of the~'
. % page, Question 120. If you: are a- student at- g

.. high school, fill in the __ space (students in this
‘study ‘were asked to £i11 I—"NE for public, v for
-separate and N for private) '

- "Now read silently the introductory material,,noting
especially the instructions about usifig pencid¥ (not
‘pen) and about careful. erasing ihenever you!hﬂange an
answer.' You may continue on your own. "ﬁill place



. you are done "

‘21 -

1fyour completed answer sheet in a manila envelope when
'”'(The New Youth Research Survey Manual P;3,4);fi-
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piiITﬁiﬁNﬁiﬁEﬁlZf?'{;EfuITEHh”f}i?f5/." : ‘
L T L b SCALE 1 FAMILY UNITY

'”7;ﬂj2lfj’#fWe are not close as’ msmbers of a family

;yzaffff le need ‘a. §;eater feeling of love in our family

vv"'SSWJfﬂ"There are not enough soggal activities in my
o ?.home . S - .

42" .«My family is not as happy as I wish it were ”"jﬁ;‘

-

85 - u“The members of my family are not considerate of
R »_;each other *; . S N

"”., 61'-tiluy father and mother do not get along as they ;?';f o
T ”*isnould | o | AT

’f'71_ (t‘uy father is nov-as interested in me ‘as I would
AN "g(like .-‘;,. e e ud

m72f:4i;1 do not understand my parents

"jff}{75f*,'”uy mother is not as interested in me as I(would
E ~"like : . S , _ . :

78 lye.dojnotﬁdo-thfngs(togethér:asﬂaffamihy,~‘

‘SCALE"Z ’ PARENTAL UNDERSTANDING'

227 _ My parents seem to have forgotten how it feels
.S to be young : B . :

Vﬁ,ﬂ(30:ﬁ f'It is hard to discuss my problems with my mother

h37i 'fiuy parents (mothen or&father) nag. me,g’ ’
'44vff:7uy parents (mother or’father) try to pry into myf
. .- .. private life T : :

:49,':'1Myvparents (mother orffather)‘do not_likefsome tf
SR __of'my friends.‘ " : R R

.87 , _.Hiiparents (mother-or'father)”do'not-understaﬂ'.
& ;my%dating problems IR T

.83 lyaparents (mother or'father)“do5notflet_meﬁmake~
- . my- own decisions o B Cele

bwqa' rﬂhy'parents‘(mother or;father) are too strict

\ “79;-.ﬂflysparents;(mother‘or father) do not trust me



" I'TEM 'NUMBER ..’ ITEM
N SuRVEY

ffﬁl'f}ffI?wo ry about little things O

341
39 LI

.:‘457,7ff1_am afraid of failure or humiliation ﬂ,f& Eff»*f

f46_{3lffnlask the personality aad the ability to be a:

?;leader in a group

'lysﬁfy

_"EBQ ;g“jl don’t know how girls (or boys) think
*A89i“'hﬁ1t seems that I can never do anything right
: i ..‘ 90_ .

91

;:_;ésuf'v My feelings are easily hurt:ﬁ_;

m“ﬂl cannot live up to the standards T have set for :
: myself o , _ 1 _“ o _ L e

1

.H,A L

';I am sometimes so conscious of my faul:i“V
_enJoy nothing _ '

. _//

o SCALE 3 LACK op snm-comvmsncn o

ajieasily carried away by my emotions

Cam. too anxious to pTEase others

,flack confidence when reciting in CIaSS

O

;;l am- afraid*of making mistakes *"_fg'”h Eo';‘@v

-

!

SCALE 4 PERSONAL FAULTS’

'gJI don t do enough to help others
Sr cannot forgive myself for things I have done:

: lI cannot keep from thinking thoughts I feel I
},shouldn t have

<
e

L - 4..‘ a

.1 am often Jealous of my Iriends

-

jI often feel sorry for myself

,I do not - know what to do when someone makes fun o

of othersv_ - e w e

PRI B .. N

» (

I am unsure of nyself‘_ 'hﬁi'jg o

1 sometimes do not understand why I behave as I

'dO L _ : - , R s

’9? ‘



© 'ITEM NUMBER]
- ~IN-SURVEY "

.'fszs,_m t school could be more friendly '
't~f32.'z There are cliques (closed groups) in my school L
° : el q . -._:.“';
QOf Someuclassmates ane inconsiderate or my feelings
"5Q5H I do not knov what a boy (or girl) expects when
o on a date .:Mﬁﬁﬁv o ‘ R : o
#‘_"_53 ; OutSide of my family there is no. group where 1 .
E;v_’ A feel I really belong o L y_‘,‘ -
. 58" ‘ Some teachers are sarcastic and critical of what’
g ' I do 57t ‘ . . : .
{ LR . . th; - : N
359fi' In a group I often act different from what I
' ' really am. . : B
L '764- There are not enough opportunities to be with a
IR . mixed’ group" (boys and girls) dn social
ST activities
‘88" 'g me of my teachers are not interested in me
"-"—..‘" :: C./ . : ) u-'.
6751 .. interests are often differént from those of ;'”,
) e others my age ‘ , Lo S
S 78 Some ‘of my teachers do not understand me e
' 17 I do not easily get along with others
T N / . )
81 . I feel pressure at school to do what others o
I lack ability to participate in sports o
,:%% T do_not,have;many friends at scﬂool ‘ ,'L ) ﬁ-J'
'ij _ . SCALE 6' NATIONAL ISSHES IR
:?V 26 Our national government oiten seems unresponsive' o
fg' : “to the needs of people T R

xizg ..

33 .

"vSEALé's”“¢CLAs§a06u RELATIONSHIPS

Pollution ot our air and water threatens to-
destroy all human lifs “ :

T

Some of the provincial laws nOw being enforced

. _are unJust



- d 126

R R SCALE s,gou'rmusn

JlThe government continues to spend so much money N
_preparing ror war. S coe

”3"47:v:n,0ur world may be destroyed by a nuclear var

'568i TffPeace among nations seems impossible

“.¢_7QT : TRevolution and violence may destroy our country
c ~~rsoon . A :

7473 fviThe ideals of the constitution are far from theifv:'n
L ;";,_,‘realities of life in Canada today ‘ ;

L 83r~:}'Some pébple want to destroy ‘the government
- "'gjbecause they iind things to criticize '

“~86;.“47There Ls 80, much violence and crime today
'5 S 88 War seems to be a useless butchery gi;;J'~u

.

SCALE 7 GOD RELATIONSHIP

'-A24fh§ ;I see. peoﬁle ‘40 ‘need . but I do ‘not know where to
o "lstart in helping them A

't_?7.jt"I lack a- deep faith in God ' ;frfné:f;ffﬁ'{hi'

B

;3. ']“3613 .?I do not know if I will go to heaven when I die
| 43’¥' 1 am afraid I- am losing my- faith°"

51 God does not seem to hear me when I pray
©_ . 56. . 1t is. hard for ‘me to giVe a reason for my tait
e ' v_and convictions. ' o

'-62r-.1’1 do not feel that 1 an. close enough to Christ

89 - 1t's. hard to share my religious faith in a. . .
_."natural way. ’( - R o SRR

T ok e S L e

s - 87 NS am not living up to my Christian convictibns 4@?'

o J : RS _’ SCALE 8 ORIENTATION FOR CHANGE’

161i1-7'The studentg,should have more to say about vhat
AT is taught in high school '_ .

~ B e . A
T : . i T )

Lo g - R N\ L~

U B
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"ITEM NUMBER - - - ITEM. - .. QO
I I R Sy d”“[j‘7 'SCALE 8 CONTINUED

T ‘, . . . -~
. —_—-

%g,fi,f6i;fﬁ Courses in school do not apply to the world I
‘ e c kn0w1 e

' Canada needs stricter law enforcement

o ‘Citizens should have ‘the right to. decide in
:.mwhich wars they will fight ,

":WAé lont ps you love the other person, Sexuali'kt P
fintercourse before marriage is okay R

\1;“f166“' ALy war sgbbasically ibong ‘ ﬁ“_ '.' S VFv,é'_ .
e 0 . . S

‘“ﬂjﬂ 167;_ - It'is wrongato date a perSOn of another race ’

‘?'J168~" ﬁEVery young person should be willing to serve in‘.l
: ,”atheﬂarmed forces Sy : S : :
'pi169gM¢3jThe protests of college students are a healthyv
_Q'Q=L“Tﬂsign for Canada S . R
N

_:?7170;%1Q5A1l p%ople have.a right to free medical care if':'
-f'ﬁ_;;ggtjwvjtheyaneed it but’ cannot afford it ;'f .

W‘J7‘171hﬂﬁ77A11 “people have a right to adequa&e housing even‘ o
-Quf@g":ﬁ"fg;ii they cannot afford it S )

“:f{_*}figa,ﬁ ﬂi nSCALE 9 RELIGIOUS PARTICIPATION

L

T STV N
A ”;ﬁsl ¥ ;fFrgm the money I get I give to charity or
- 7', church ,"_, _ R

During the 1ast six m%nths I have prayed
.privately . .

| ot 5 . _ , ;
_During the past six months I haVe read the Bible

'f"f'flsé"g_ During the past six months 1 have gone to churchf'
185 _Which of these statements best tells what you=~:"
e believe about God? : R

©186 ° ~ Which of these statemed&s best tells what you
. - believe: about Jesus? - ‘

187 All in a11 how do you feel about your church?

.188 - _How important is your.faith to you?
B 2
] A LA A



. ITEM NUMBER = °~ . = _ITEM
- IN SURVEY : - . = R
: » ; ) SCALE 9 CONTINUED
189‘-f To what extent are you fhspired by the worship
“_‘services in your church?
;u201; 'c*I attend a- class of religious instruction . ’
(Sunday, weekday) more than: half of *he. time
.202 - Family devotions (or pri’%r times) are . held
. ' yregularly in my home o
~203‘;““I attend youth group meetings "“my church more lj
. o than half of the time = .
204 .1I participate in at least one youth activity in,
.~ - -_our church- (choir, youth group, Sunday classes,
acolyte) one half of the time or more .
| . SCALE' 10 MORAL RESPONSIBILITY
'221 _f When people wrong other people they sin against,,y -
: ?G,od DT , E
2220 1 have found a way of life that gives me ‘

direction :

. 1} .. . . 'r . . . . .‘
223 : ?\Persons who practice wise restraint and self
T control are to: be admired

224 < The kind of moral decisions 1.make now will
N . affect my future happiness d
,__2257 o My beliefs and values are still very much :
o influenced by what I was taught when younger
226 . God helps me decide what is right or wrong
- vfbehavior ' - ‘ : o ‘
1‘227 L I want to be the kind of person who helps people
228 ' What is right or. wrong is only one person s"f‘f’
S ‘ opinion . : . . s
-229 lt is no one else s business if people want to.

do what harms them g,_,g-

230 "My understanding of- myself is strongly -
BN influenced by experiences and feelings I had
when I was" much younger ‘



e

-~ ITEM NUMBER =~
' IN'SURVEY -

f.é;ig
242
243

.:;?258‘F

260

“4 n v?::;l;"tg”_piizg{l.“

B SCALE 11 MEANINGFUL LIFE,

.‘&

-

‘ffAdventure (exploration risks, danger)

Service (devotion to the interests of others)

Recognition (being important being‘well-Liked) .

e A o
'244uﬁ7-iEthical 1ife (responsible living toward others)
f 2451[ i‘Meaningful work (sense of purpose a job that is’
- relevant) . . R :
246 'x'Wisdom (mature understanding, insight)z L "qgﬂi'
,r247 f-i'Pleasure (excitement satisfaction,‘fun) o
51248; . Honesty (being frank and genuinely yourself with”'
S everyone) : : : "
249 Personal freedom (independence making own
Lo ”;choices) R o .‘3
f;250.T YiMoney (plenty of money for things I want)
':251i1f ,Personal power (having influence ‘and authority
» ... over others) R T . .gﬁff“;‘ _ ‘
. 252 t;-ﬂReligion (religious belief relationShipnwitht”
R ' God meaning in life) ' ' T
'*253h Love. (warmth caring, giving and receiving of
’ love) . . : . _
4.254 | :Physical appearance (attractiveness)

ZSkill (being good at doing something important‘
to me) . _ .

"Forgiveness (being willing to pardon others)

VFamily happiness (mutual caring among family
_ membersT o v

o

SCALE 12 ' SELF REGARD

On the whole I am satisfied‘with myself
'I feel that I have a number of good qualities

iI am. as capable as the next person my agej



. ITEM NUMBER = - msﬂ\ e oA

IN SURVEY : ‘.
S e SCALE 12 . CONTINUED

-I feel I do not have much to be proud of

I feel ar sense of purpose in my 1ife"

L]
I tend to be a 1onely person

O Oy N oo s

} feel‘that my future is in good hands-;o{h:,i' L§3f;ff§
| I fgel thﬁi I am~qorth som”-fing" ‘ai ..w *
h I hadvmore respect forvmyself
1 :bI‘f:;i o one knows thi real me | ‘””i
'igd,ll .hf'I hold a positive attﬂtude towar&vmyself - ?;
i?iéil I have as feeling I wd&l tot live very long t;f." .
rl‘. 1 find 1ife exqiting and rull of fun .
. <b-<. S U T , e Lo s
'v>; -,f:i}" f R SCALE 13 | HUMAN RELATIONS .

381 ol Jews are mpre 1ike3y than Christians to cheat in o

business _ : ‘ : i
382 I wouldn't mind having a person of aﬁother race.
' for a next- door neighbor N M S
o Because Jews are not bound by Christian ethics,,, i»
Lo 'they ‘do things to get ahead that. Christians : g
f}tﬁ: generally would not do R v_l_ r ..,-,‘ e "
Q394;j Mental illness is a sign of god's displeasure"d
ﬁ751l-"over certain sing, : _ ' ] : R
f3932; b.People in enemy countries should suffer as they

* . . 'have made others suffer - . = - ' |
>'4OQ N I believe that excluding blacks (or other racial
IR jgroups) from church activities would be : '

Justified in some communities ,f»‘. S 1 ‘f”f_f .
'“.464:, * Persons . of certain nationalities and’ religions 3
' S should be kept cut of our country R L -
".405'ij No punishment is too severe for those persons t
IR guilty of sex killings B | _ g
o 406:_5 5Science is opposed to Cbristianity . |

4



TR T Y L 181
rvew wowsen o rmew o

.. "IN SURVEY | o
o . e - SCALE 13 : CONTINUED ',i
408 The Ch@rch should not send food to communist-

e .Fg'people o _ o s
"409 S My family would support neighborhood erforts

to keep out persons of other races

418 .. There are some non-church activities from which
. I could justifiably exclude certain people
because of. their race - .

 SCALE 14 GOD AWARENESS

| 384’,ej_1 pray for peple whom I feel especially need
- God's help S ’
385 i:I believe in 1ife after death

. To know Christ is to know God

_God hears our prayers

" For eternity every person is either with God or
3, in hell , : . :

»4391 ’;:yI believe in the dignity of man, but I do not
o Tbelieve in God
y 395*.' fI believe that there is a personal God
‘401.éi I believe that God cares for ‘me in a special way
.402_tq.31 believé( am forgiven by God '
»407'_' B ¢ believe that L am f; rgiven by God eVen when I '
S Vv'sin C T e £ e .
7 - v o, & :
_ 410 R | have had feelings of being in thebpresence of
C God . .
411 g I have a sense of being saved in Christ
- 412" In religious matters I would have to be called a.
R ,skeptic or an agnostic S ~§ N [ ,
414~ I have.a sense that my prayers have been e

”answered by ‘God

'415':_g"l;have a sense of\sharing in_a-great,purposen



CITEM NUMBER . ITEM © e |
“‘-IN SURVEY .. . .-
S A | SCALE 15 ' BIBLICAL CONCEPTS
388 -'The way to be accepted by: God is to try ;g -,.'i‘_'
SRR iSincerely to live a good life . T
ftlSQQ'JmZiBeing tolerant méans that one accepts all
- -+ . religion (including. Christianity) as equally’
V_,important before God . . . o
& 392'i;_ The main emphasis of the gospel is on God' -
Lo ?"rules for right living » : Y
39?’ ._;Although there are ‘many religions in the world, L
B most: of them lead to. the same God B L
396 - God' is satisfied iI people live best life
SR _-they can R o g&\ ’y, Y ,
397_c - I believe a person at birth is’ neither good nor .
. 5bad ‘ R PR T
' 3399: ’"Salvation depends uponebeing sincere in :
©© 7 whablever you believe o 3. R s
403v ‘va I say T believe Ln God and do right I will
’ : get to heaven s o
S “.; . o

e
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. o, Ghapter1

o‘"

more on' the convrct.ron that good health requrres md.rvrdual knowledge mdrvrdual L
e responsrbrltty, and mdrv:dual partrcrpatron in’ makmg mformed chorces about one s lrl' e. “lui is '
' recognrzed as a necessrty for quahty health care a parrent 's nght a fa actor that may mcreascﬂ ) f §

‘- the effrcacy of the health care delrvery system. and 2 legal responsrbrlrty ol‘ health care e

’

- professronals (Falvo 1985) ln compa;ﬁon to health educatron Whrch focuses on health".-i .

- e

already mamf ests pamcular\ drsease pr0cess and has accessed the heath care system

: Although de mmons vary. m general pauent educatrOn refers to the educauonal'_’
expenences planned for and wrth the pauem and/or f amrly by prof essronal personnel as an
mtegral component ol‘ health care 'I'he ultrmate‘goals of orgamzed planned patrent educauon’-

actrvmes are to help mdrvrduals acqurre new knowledge attrtudes behavror and skrlls

Panent educanon ‘A"has grown mro more than a mcety provrded l0 panents f orj

=i5§‘8‘: ’ successful panent care (Jenny, 1979 175) The 1mplementauon of panent educauon can bof'f

promotron or drSease prevenuon panent educatron rs usually drrected to the mdrvrdual who

altrtustrc reasons (Falvo 1985+ 8) lt rs cons:dered an mdrspensable mgredrent rn- o

v Justrfred partly as an economrc benel'rt in- thrs era of mxdrcal cost contamment but even»‘ e

.;._ K requrred to cope wrth therr health problems. to promote and mamtarn opumal levels or t ‘

health and to funcuon as mdependently as possrble Thrs rmplres that the process rncludes o

- strategres to facrlrtato the: explorauon ol‘ the patrent s values and pattems ol‘ lrvrng o promote - L

2
behaVror change '

Patrent educauon is the respons:brhty of many health care professrmals However .

; B eVrdenee exrsts that nurses today are dorng more health teachmg than anyone else (Lee and

Garvey. 1978) Nurses are m a parucularly advantageous posmon to rmplement patrent_-

educatron because of therr professronal edueauon their contact wrth every faoet of the_:.‘_'_

system and therr extenswe conract wrth people who—ase—hlrely to be partrculaxly conscrous of' Lo

. : E e T



o other heelth professronals It is probably safe to say that opportumtres for teachmg are

L unlumted

Rt _"A’apparent that. in sprte of teachmg. pauents frequently do not comply or make the cho:ces' e

o recommended to them by health professronals Woldum et al (1985) found esttmates off”‘

. tﬂ':_ - "vaned among studtes Some researchers however crte htgher rates parttcularly among

determmants are consxdered rt becomes ap

- fl‘or ll Aithough mcreased tnformauon has bee found to have many po@tve resu'

thctr health at the tune nurses see them Nurses are m an 1deal posmon to anuctpate pattentz-j}

pallcnls who are f ree of symptoms

E -mformatton alone has not been assocrated w:th paue'

\/

: ° L e,

¢

R thh mcreasmg research betng done m the ar‘

) Many factors are assocrated wrth pauent compltanCe/noncomphance When all

’:that there is ho .smgle or srmple explanatron

PR

teachtng nwds and readmess to learrl as well as to coordmate and remforoe teachmg done by 7-;

"."ttent educauon at becomes:‘ S

nonéomphance rangtng f rom 20 10 60 peroent although Operattonal def xnmons of complrance ‘

wp -.»~ L

o mphanoe (M@couo et al 1974)

.'There 15 a growmg reahzatton that the health professronal isfin a posmon to play&an 1mportant

'role m mfluencmg pattent behavnor and that patrent ed

i =

S '_'_.i_health professnonal $ sktll in conductmg tt 1t ts becommg mcreasmgly obvrous that effectrve

: Af.‘patrent educanon rs a shared respons:bthty between patrent and health professronal DtMatteo '

"and DrNtcola (1982 276) explam that "a truly ethtcal approach to comphance enhanoement

demands the full partrctpatton of the patient m bOth &ecrsmns about and unplementatton of :

medreal treatment

Although mterest by health professionals tn pauent mvolvement is. growmg andg

'_pattents now reoetve more mfomtauon they sttll are often not actrvely mvdlved 1n the X

' 'teachntg prooess (FaIVO 1985) Accordﬁg to Chang (1980 43) wrth few exoepuons healthf |

ieare professxonals have focused on the pattent as a passwe recrprent of eare D Onofno_ s

s ; (1980) explalns that cf forts to use educauon to mcrease comphance are hkely to be meffecuve

’ as long as prowders matntam eontrol over the edueauonal prooess 3

»

tton can. only be as effectxve @sthe - .



[T mformauon or instruct the pauent m skrlls needed to cope wrth tus conditton The pattent

patrent to understand a concept or change hrs behaviorv—f{“m one that has a detrtmental ef fec:t ‘7' a
o
on health to one conducrve to present and future health the educathr cannot srmply provrde

must be actrvely tnvolved m the learmng process If both patrent and edueator ldentrfy

Ca

4

problems assess therr causes and anuerpate barrrers to change u is. mbfe hkely that

l goals wrll be relevant and reahstrc, that employed methods wrll be acceptable and

o

wrll be a commrtment to planned actrvmes anWals 2 ?’_

.‘ :
_“:.4,'

Accf)'rdmg 3 Jenny (1979 180) PerhaPS lhe most. srgmfrcant chanse reqmred m RO

S

nurses to be effecuve facrlrtators of pattent learmng is thetr abllll.y to percewe themselves in a

o
,‘ R

new role in 2 new relatronshrp wrth the patrent The central concerl{ of thxs role xs helpmg )
' the patrent use hrs own povver to mamtam control over certam aspects ol' the managemen‘t of ~ '
| A. - lus health problem and encouragmg hrrn td be as responsrble as possrble for hlS f uture health .
n f seekmg behav:ors Levme and Smenson (1984 228) suggest that” because many harmful

’»

' '_ health practrces are so mveterate and deeply embedded in the normal ‘hfe of' people. ll i -

-necessary to consrder the role of the health prol’essronal as change agent and the types of

'=~~general strategres that are avatlable B | % : ' 3 | B |
. ’l'o strengthen patrent educatton research there rs a need 10 study the roles nurses .
assume m thrs ‘area. of nursmg practrce A revrew of the hterature revwled a lack ol‘
conclusrve t‘heory on how to unplement change and fehw conceptual models ol‘ change that
- have -as’ yet‘ been tested wrth pauent edueauon Barley (1983 37) mdrcates that. change
gen theory offers ‘a rich apprecratron of the chent s nwds _ . e
| The purpose 0 f this study wa: to. delermine the actual and pre ferred roler 0 freglstered
nurses as cSange agem.r 1n pattent educatlon .' s ’ ' -
Havelock s (1973) conoeptual model for exammrng the roles of the patrent edueator as

o change agent provrded a framework for thrs study and wrll be drscussed in chapter two The "f:-' -

[y



o _froles of reglstered nurses as catalyst process he}per soluuon glvet and reSOurce hnker'l

e Vs e s

’ _.__‘Whal are the d1f ferenees m lhe peteepuonsibetween the actua,l and prefen'ed change agent-j:_-’- .

‘_2._'-.'{-To what extem are the peroepnons 'of the change agem rolee related to such personaL and -

,

'-professwnal charactensmcs of nurses as age edumuonal level content of bas:c program ‘

Wi S o

a"-'fteachmg expenenoe" - rf.'--f:, '..-,:-ﬁ‘«#

4\“ -
IS
ot

[ | . -

'9_ ‘,"._'f actors as self-peroenved competenoe 1mportance and succecs in panent teachmg" N
"-T4VYTO what extent are the peroepuons of \RatJenl teachmg factoxs related 1o such personal‘
ana profess:onal charactensucs of nurses as age. educanonal level content of basxc '_’:
progra;nu nursmg °"P°“°n°° present posmon present area of nursing pracnce and;;_:__‘ -

", panent teachmg expenenoe" - _,-*‘; ‘ ' . " ' M o | :
5 To whast extent are Lhe percepuons of the change agent roles related 0 such factors as.j .
. 9‘" percexved competence lmponance and suceess in pauent teachmg"

y C o : . . T Lo e
v . FRE X '_-.,‘ o BN
T o . PR N

E ’-_nursmg expenenoe Bpresem posmon presem a"’a °f nursmg pracuce and pauent._

'3'.":'_ Whal are the dxfferences m the percepuons of reglsteted nurses of such pauent teachmg , K



R pracuce SR R T S

g ;Tdnurses trme“ (Ackerman et l

- revrews of how the nurse«;s_ :

.‘ :'requrred and uncertamty about how the “UISCS role complements or dxft‘ers l'rox%’ivhe:f::' ..

; doctor s Accordmg to Redman §1984 280) smce ‘in the paSl nurses larsely followed},.‘fd_j'i::_'n.f
: medrcal thought and pracuee whrch may not have been supporuve of patrent educatron someau__:; §
may feel a. lack of confrdenee in therr»teachmg skrlls In recent years mstrucuon m'-

: commumcatron skrlls and in elements of. a helpmg relauonshrp basrc to teachmg has undergouc;‘

o~

_,ff', 981 “37)13 Btlle (1981) mdrcated that orgamzed.-tcachmg i ;_'
: :'_._'_'_.,p}ans ate: often madequate "OI nonexrstent 'Cohen (1981) and Redma.n @1934) fmmd m'theiri_:;‘::’.::"-'._-v
d ucauon role is pereewed that most nurses accept havmg a heafth

S educatron role howeyer there has been confusaon about the extent and nature of the aCUVlly‘T'?i

- consrderable change m nursrng educauon Recent graduates have been eXposed to and g

'educated in a concept of therr role that embodles pauent teachmg as’ cent.ral io prol'essronal L

. '_, .
¥ .

. ,nursmg

o,,'

Thrs study assessed the nature of

:':"’.perspectwe Data analyses provrde the oppbrtumty to assess the dxscrepancnes between the
» 5

’ »"'ﬁldeal and actual process and chdnge strategtes used m assrsung Pauents and famrhes The”:

-'results of the study not . only add to the exrstmg knowledge m the area of - patnem educauon

o but they should facrlrtate a better understandmg of the roles of patrent educators as change' .
' ";:agents They also may help to clanfy the e[fects of certarn vanables on the roles patrentf' K

- educators assume Such a retrospectxve study can prov:de a. foundauon or gurde for lmproved '

Lt
o

The mformatxon gamed from thrs study wrll be of mterest and value not only to

' ‘.nurses rnsemoe “educators, nursmg adrmmstrators. nurse educators but to- other health‘

professronals mterested in patrent educauon

th

l‘rom the nursesl )

-



- _ nge agc_:g an mdxvndual who facﬂnates planned change m a:'goal onented dxrecnon S

o _lg thc manner m whlch a pcrson actually funcuons or would pxefer Lo f unct.ron

. '; ‘- Lans an mdmdual who prods people to change, who Sumulates dehberate an d consc:ous .., L

probiem solvmg

Fisces s helg an mdmdual who helps m the process of problem solvmg that 1s

recogmung and dcfmmg needs d:agnosmg problem(s) semng objectxves acqumng e

- ""-'{Ij:il_frelevam msources sclectmg or devxsmg soluuons to the problem(s) 1mplementmg the

7._,‘;~__solunon selected and evalualmg the soluuan to determme 1f it satmﬁes the nwds for RN

‘ '~ :fwhxch u was selected (Have]ock 1973)

Soluuon giver: a.n mdmdual who has det“ mte xdeas and takcs the mmatxve m suggesung. o

soluuons to the problem

"0«

- f_‘Rggguroe lmker an mdmdual who brmgs people together who helps clxents fmd and make g B

the best usc of resouroes msxdc and oﬂts;de the:r own syst,em (Havelock 1973 9)

; ;'Patiem teachmg a dynarmc process dwgned to meet xhe patxem s specxfxc learmng needs L 1‘_

mterests. and capabﬂmes and offered as an mmcate\pan of the panem s total hcqlth

E care For the purposes of thns study. pauent teachmg and anent educauon were used e

xmerchangeably e e e L L RIR

o pe'li_lhit.ati.ohs‘f o

._,:'_A .
0

medu:al surgical obstctncal and rehabmtafion umts at one hospltal

\ e

) '1 Thc study was dehrmted to f ull ume regnstered nurses who worked wath adult pauents on [

2 'I'hc study was dchmnted to an exammauon of the role of rcgnsteged nursa as changef i

a ascms in patient educanon usms lhe conceptual m%l Pr°P°$°d bY Ha"el"d‘ (1973)

e

I . Lo~ . R . -
L B .
.- A o o s k N o i
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e



| f'~_1 The study was. {mmed methodologcally to mdmdual responses to’ a questlonnam

mstrument

i _*2_.-‘ :AThe data were lrmued to the perceptrons' of respondents No attempt was made to o

R jvalxdate these pereeptual data wrth other mdreators :
N 3 'I‘he mterrelattonshrps among the mdependent vanables were not exammed 3 S
4 -fThe fmdmgs of thrs study are hmnted to the pOpulauon that was mvesugated on selected

(qu umts&ne hosprtal / e

g _?Assu,mpt_i_oné'. o Cal >

_ In thrs stucly xt was assumed that ,
. 1 All subjects responded openly and f rankly 10 the mstrument
B 2 Patrents on the selected umts requlred teachmg by regtstered nurses

',: B “ - e, T

Orgamzationof the Thesis: .. .

P . A T AN ".

S Thrs thesis consrsts of l'rve chapters The f xrst chapter mcludes an. mtroductlon o the‘ L]

:problem the statement of the problem and spec:frc research questtons. 'l‘he sngmﬁcance of

e ‘the study. defxmuon of terms assumptlons lmutatxons and delrmttatxons are also discussed

A revrew of the theorettcal and research ltterature relatmg to patlent edueauon and

L A__change theory is presented m the second chapter. “The- conceptual framework used m thrs}

o _study lS also dtseussed

@ In chapter three the research desrgn and methodology are deserrbed m relatton to the' ,

o selectrom-of the populatron development of the mstrument the research methodoloSY. and;_'-i-,’_:,‘-,

'_ analysts of the data

Chapter four mcludes a descnpnon of the personal and profess,om] charaeten stics of

;.' th° respondents an analysrs pf the data on the basrs of the ftve> research questrons an d a:.;.- .

AR






Chapter 2

REVIEW OF RELATED LITERATURE AN:D’ T}'IE CONCEPTUAL FRAMEWORK

_ure relevant to the study of the roles of

nurses as change agents in pattent edueatlon: hterature wxll focus on the l' ollowmg areas
: '..’-.,s.('(l) developments m patxent educatnon (2) perspecuves on patlent educauon (3) benefnts ol‘

! :-.;“‘.#panent educatlon (4) nurses role perceptnons and performance (5) the change agent and

- ° B . AT

'. ,"5 change and (6) the conceptual { ramework of thxs study R

'J ,-' AR

, Accordmg to thson Parkevtch (1979) pauent educanon has been gwen fomml
recognmon only in the last few decades In 1964 the Amencan Medlcal Assocnatlon sponw
.the Ftrst Nauonal Conference on Health Educatlon Goals .’I'hls conferenee ldentxfxed two

pnmary obJecuves for health educatlon

1. to educate the mdmdual to asSume responsrbxhty for mamtammg personal health

. and - .
2 1o develop respons:bthty for partxcxpatton m commumty health programs SR
(McCorrmck and thson Parkevrch 19‘19 S) 3 e o “

A . . ..: . -'_-"-':,--'.’ s ._‘ : L
S . cl

e ".‘ ’l’he Presrdent s Commrttee o0 ‘Health Educatlon, created ln 1971 recommended nm e
slull m prov:dmg health educatton be an essennal part of the trammg and contmumg
educauon of all health profess:onals and suggested that system&uc research and evalution be

mcluded 1nalleducauonal prograntsmthm the health care delqvely system (Chansson. 1980)

' followmg role of hosprtals in patxent edueatlon S D o .
/ e the process of promotmg. organmng. xmplementmg, and evaluaung health education NS
7. programs, as well as planning with ofhei-health care’institutions and community =)~ \.J
Qagenpes to' define the role and responsibility-of each organization-to meet the health "~ "~
“education’ nwds of the populattons they serve (McCornnck and G:lsog;l’arkev h, sl

1979 8) iR

e




B __In?'; 1976 Prwdent Pord sxgned mto law the N‘auonal consumer I-Imlth Informauon

' and Hcalt.h 'Promouon Act (p L 943 )- Tlns law prov;des\ }"or a nauonal. pmgram of

@enuve heahh senLces and edumuon m the

SRR g

fapp:opnaze m’ or‘tmlm are” (ﬁlcCormnck aﬁ& Glhoanarkmch 1979,8)

. . ln C’anada a rcncwed mtcrest mfhealth edumuon opponumues was evxdem in the e
' ._'chansms emphw,? in health oare encoul‘aged b)' I_alonde »L-'{jf" N :; e x e .:*!
S Thc goal mn be to ensurc t.hat & people w:ll be brought to understand 1heu -

#. . physiology, that ‘they obtain mformauon on: -the ‘importance of ‘héalthy’ lifestyle, 2 i
Tl especrally physxcal activuy and nutrmon (NauomJ'Conferenoe on Nurses 1973
.1 ) - - . Rl ‘...

further recogmze the nghts of panents to rwewe h j%ducanon_' '_the Amenum Hospntal _
"'\"{.:’:if‘_iAssocna{ton adopted xts Patlem s Bul of nghté m 1.972 Tbe Natxénal Assomauon of
' - ":-Chmiren s Hospnals and Related insutunons (NACHRI) adopted The Pedxatnc Bnll of nghts -

: : :_"m 1974 (McCornuck and G:lson Parkevxch 1979_)‘ .'I'he most sxgn 1cant document pubhshed

adi was the Consumer Rxghts in H;amx Care resoluuon of the Consumers A 1

:;j.‘fof Canada (Storch.11980) ﬁ; ol o e e sl
: " The Jomt Gommissxoﬂ on Aocredxtaﬂon of Hospxtals in. the Umted States has also
>. emphwwd the nshts and mponstbihnes of pauems The nshts of pauents to "mformanon )
L '.. lS addressed in ;ts wrmen accredxtauon standards (McCormxck apd Gllson PaIkevlch 1979)
| ln both Canada and the Umled Smes pauent eduauin mponsxbﬂmw are exphaﬁy =

f'included in the professxonal pracuoe acts f0r medxcme and nursxng leure to msure that the N

S 'papent is: adequately mformed about his we plag; both prOfemonals and hospltals m’danger

o

> . .
,‘A-"‘oé--"‘ AT



mdrcates that a phxsrcran shall make relevant lnform‘atron avauable to huents and the public
- s ;t 1mp11dtly recogmm nghts of patrents and the role of the lay person in deterrmnmg what is - L

’:':_,v_ethmlly aPpropriate m the professxonal role Tradntmnally. honesty wﬂh pauents was" L

B ctmsidcred to be seeondary to ‘a more {undamental commnment to prOtect the pauent from B

R .These_ developmems together vmh : "'fgraterg_,,consumer awareness m'c'r‘mg's' “the - o

past pauents were vre‘ived pnmanly as passrve recrprents of health care As Falvo (1985)};;;2_'-5 o

‘;{explamed generaily. nerther pauents ‘nor. healthﬂ professmna}s expected pauents to play an‘ :
:"_"i;'."'.__f __'f;actn?e role m therr hea}th care In most mstances, both"patrents and heelth pro‘fesstonatﬁ' o
,‘ ;_r.:expected that health prof&ssronafs/ Were the ultrmate authonty and theref ore would make the

i

LA fma,l declsron about what was best for pauents

' .

' DrMatteo and Dercola (1982 263) mdmte that our wclcxy is wrtnessmg a.‘;_, ;
_"’_;-'declme in the old I‘ashroned k.rnd of prof&ssronahsm that piaced all powcr m the hands of the
, : '-vprofessmnal and reqmred that the patxent merely submrt to and follow orders. An mcreasmg
b'..'emphasrs is- bems Plawd on the unpol’!imce °f aCU"dY ’“"01“"3 p“"mts in professwnally
. provrded health care. As Coutts and Hardy (1985 40) state; heq}th ;rrhfessronals have corite: ;¢ -
,‘:;‘,:i‘:-.'; .: [o accept not only that the cousumer ought to. be mvolved m hrs own care but that he has tq\
e be and 1s. mvolved The necessrty has ansen m pan from the nature of modem dxsease nnd Lo
e tr%atment Smoe there may not be a smgle nght couxse of trntment but a number of opuons. it
' '-:vthe chorce rs best made by physxcxan and panent together Shonened hospxtal stays and an
mcrease' in long tetm rllnmeh and dtsabxlmes :equme. um hoth the patient ang family possess e

a hrgh degree of understandu*xg. 'e . _and 1ts treaunent Also oonsumeu have a'?l' :




- "v...v.'fmost erfecnve in managmg long term or chro}n’c‘ illness eondmons DrMalleo and Dancolai"' R

B pa“em hdp h‘“‘s"‘f Ton fhe Pasl One was, consxdered vaguely suspect perhaps even e

- _'5 .'or health

.‘"."'p_'DrNrcola (1982) mdmte takrn

4.'_’;'v;rgrealer desrre to be 1nformed and to pamcrpate rn therr treatrnem process A recent_"{;"‘f L

- i,:f‘f"reemphasrs is “on personal responsrbtlrty, self mre and self determmatxon regardmg matters i

s

The rdea 3 atrents actxvely partrcrpatrng m thefr care. 1s not new As DrMatteo and SR

ue wrth physrcran domrnance Szasz and Ho]lendcr m 1956

.'{"suggested dtf ferenm m mteractron styles The mutual pamerpatron model" was proposed as L

(1982 263) further clescrrbe that in thrs model "patrents pamcrpale in maJor decrsrons

regardmg therr own health care and thcy contrrbute crucra] mformatxon f or the develOpment i

of the most appmprrate fom'm f Or therr car\e x" The goal 1s for the practmoner to help the L

mcompetent f or practrcmg thrs phrlosophy. however now the opposne sﬁns to be true

edueauon r6le Redordxng o Co,utts and Hardy (1985 21) there are’ those who assume lhal‘ -

; Some mstrtutrons employ specrally prepared nurses who do all the patrent teachrng rn one

Nurses have d{ffenng p&ceptrons regardmg thetnature and Irmits of therr patrent' '

they have a duty to use persuasrve strategres to help people learn new patterns of behavrour : S

and those who assume that hea}th educanon rs aifried - at assrstmg rather than persuadmg.f"'"

people to change Often nurses have ethrcal confhcts about aeatrng behavmr change m:"_

T . B . he

pauents

R .

: A number of factors presumably detemrine how patrent educatron 1s practrced As', il

Levin (1978: 17O)descr1bes '

R '\:\ ) The precrse boundanes of -activities characterrzed as pauent educatron rnay be RO
'\ ~ . determined more by the realities of a. particular institution than by. def(mtrons orthe

rdeahsnn of . health educauon philosophers. - Time, wvalues,  place, personalities,
' priorities,: and sorneumes ‘the patrents themselves profoundly mﬂuehce ‘What
._n,tultrmat'y emerges in. praetme 5'7’7:.: 4

. ‘.~,-; . . (\“:

: ‘area,’ such as drabetes management Brlle (1981) Teels that vihen an aspect of nursmg care".'_ﬁ" o

gets labeled a specralty area. the general staff nurses develop an trabﬂrty even ro recog!uze the.,

_nu.

n,eed for care in the. area In revrewufg the hterature. Ackerman el al (1981) found that R

o work coE&twns and on the _)Ob mteractton mfluenced nurses health educauon behavmr more‘f'

. o . o . e T . c
"‘.““‘- ] . T L R . ) Ll et S




| helpmg the pattent to recogmze the gap bett(: what hlS srt

P j‘.}'_fthan..dxd thetr atutudes or level ofqeducatxonal preparanon : L

Most nurses wrmqg Qn sthe t0prc (Narrow 1979 Rankm and Duf fy 1983 Redman.b}f

.' ._.__f'.1984 for example) mdrcate that the purses pauent/health educauon role anses as part of the.‘l'_j - ;:'__;..

,lal
l

St fusual nurse panent mteractton Each mterattxon 1s an opportumt) £ or the nurse to burld the ’.'-?;‘;'f'
S .’_;.,: trust and rapport necessary for successful panent educatron The hterature stresses the
f-f'f,rmportance of panent assessment of need and readmess (DuBrey 1982 Redman 1984) SR

: ._-,ascertammg whether pattents and nurses rdentrf) and agree on the same problems wh;;h are T

"1*amenable to nursmg mterventton (Roberts 1982) planmrlg or. goal settmg. tmplementanon ST

- 'jv'.'evaluauon of the teachmg leamrng process (Pohl 1968 Re’ afy, 1984) process or:ented

pauent educatwn (Brlle 1983 Rankm and Duffy, 1983) and the apphcatron ol prmcnplcs ol' B

N .--leammg. partrcularly remforcement (Fnedland 1976 Pohl 1968)

Coutts and Hardy (1985 138) 1dent1f y two aspects that the nurse S role m assessmg:_‘.."._’f

A

;needs ean encompass frrstly the~nurse must cor&prehensrvely assess the needs ol‘ panents rn.”;'». o

- ‘her/ hls care, always bemg aware that therr concept of need may drff e.nfrom the nurse s. and; e

- 'f"_,to be able to make a case for resource allocatron

Brlle (1983) tdentrf res one of the most tmpOrtant roles of the nurse in motwatton as_ R

‘ , e
N "learner sh'

attttudes and'be. avrors he needs to acqurre rn relauon to hrs health status A‘s Jenny (1979
o 176) mdlcates the nurse should provrde a suppornve and acceptmg tnterpersonal mtlteu m".:,.,""

o Wthh the pattent and hlS famrly can unhze the nurse s mterpreuve abtlltres and knowledge"”

o -‘resOurces

.".»'

As Falvo (1985) descnbes the nurses role rs to enable patlents to act on their own ..

:behalf to a.ssrst wrtlr the pracncal problems of carrymg out recommenda-trons to help patnents‘ .

uanon i and what he wants it o, A

ld ‘be mvolved in al} stages of the procesSs to help 1dennf L)_vhat knowledge -

L x,secondly. the nurse must be eapable ol" defrnmg health educatron needs in general m order'-",

' be A planned process is, suggested o 1dentrfy and focus on specrfrc learmng needs and_ . IEPS

/o . j_' concerns a plan that is compatrble wrth the pa,ttent s prtontres and ltfestyle Ideally, the

+

o to be a_ware of alternattves and to support them m the general acoeptance and mtegratton of S

‘Q""- BN

el



L ncw knowledge In order to respond to specrflc pauent needs. n}rrses should also funcuon as

’ rel‘erral agents and provrde for conunmty or edueatron for the pauent followrng drscharge

As Falvo (1985‘ 2) mdlcates the health prol’essronal should be a facrlrtér of

leaming and problem solvmg rather than only a teacher ol' acts Accordmg to Courts andf’ o

S 'Hardy (1985) an’ undue emphas‘ls upon rau alrty and the assumptron that expert authorrty""_‘-'» B

: wlll be acknowledged led untrl recently. , to nurses and doctors relymg on the',.-‘»- L -

lnf ormatron gwing approach to pauent educatron

| A revrew of the lrterature revealed that nurses have placed a greater emphasrs on the‘“«"

o content of health educatron actmtres 1han on analyuc frameworké prOCess or evaluanon B

3

- : The teachmg content tends to be drsease specrl'xc The two most frequent target populauons TR

f or patrent educatron by nurses appear ro be: adults wrth health problems requmng medrcal or - 20

'surgrcal mterventrons and women wrth r‘natemal and mfant health concerns (Ackerman et al - N

1981) Redrnan (1981) mdrcates that evaluauon does not appear to be commonly dOne and '

: .f;_. .l‘,"very rarely rs it done for the full length of trme that a partrcular teachtng mterventron has ;ts
: ."ejfects Mos‘t evaluatron lrs seen as determmmg the. degree to whrch mlended effects have'
- occurred It is rare that unmtended effects are momtored even. though th&y can be more.: 2
L benefncral or more devastatmg than mtended effects : -7 L_‘ SR ,; _"v _
p In revrewmg publrshed reports on past efforts m patrent educauon Charsson (1980 -
3 4) f ound the followrng observauons of cornmonly made mrstakes ' o “

1 tellmg persons what we thmlr they should know rather than what they are ready
-, Corwilling tolearn; .
.2, failure to rndrvrdualtze educauanal efforts in consrderatron of the person,s
- -personal background, attltude and motivation;; . - v
3..failure to assess the patient’s knowledge before begmnmg an educauonal ef fort; .=
4, - lack of" coordmatron of the efforts of professronals who are engaged m the S
. teaching effort; - a : l .-
-5, “teaching by mdmduals who are untramed m educatronal prrncrples methodology RESoaN
_ . and evaluation; and - o
~ 6. provision of educauon on an rncrdental accrdental ot ad hoc basrs rather than
“ein a caref’ ully evaluated manner ' . o :



BeeftsofPantEdueatro e

Research has substanttated many benel‘ lts of patrent educatron For example f tndmgs'

f ro{n several proyects rndrcate that when pauents are adequately mformed and mcluded in. the i

educauonal process coucermng therr own care and treatment they have fewer hospttal or - ol

’ chmc readmxssrons and shortened lengths ol’ hosprtal stay (Lmdeman and Van Aemam 1971 o

Putt 1970) E) Devrne and Cook (1983) concluded l'rom ‘Haetr revrew ol‘ 49 controlled studres - g

that regardl&cs of the type of hosmtal surgery. age or,

= e educauon reduces length of stay by 107 1 33 days

Wnrle a@ymulanng evrdence on the benef its or psychologrcal preparatron consnstently" |

emerge pr G

' -‘_‘.f.' of pauent care remams unclear Readmg (1979) after appratsmg the research in thrs area;

)gender Or the pa“"m Preoperauvc’.f ..;p.rlh,"-';_

Sely how rnformatton and suggeshons for specrl' ic copmg enhance the outcomes .

oflered the followmg explanauons (l) mformatron reduces pattent anxtety (mformatrpn on -

sensauans alone may reduce or promote drstress dependmg upon the patrent s personalny K

: charactenstrcs and crrcumStances ml’ormatron emphasrzmg practrcal detatls rather than o

sensatrons may result m less drstress and coptng mstructtons appear to consrstently result m

i L reduced anxrety) (2) mformatton reduces uncertamty and amblgurty (although it has been

suggested that some pauents may respond better by adoptmg an avordant copmg stylc)

(3) mformauon enhances feelmgs ol' personal control resultmg in greater stress tolerance andﬂ L

the capacrty to reduce feelmgs of helplessness commonly assocrated wnth hospxtahzauon, TR

(4) xnformatron can rmprove the pattent s attrtude toward the procedure (f ocusmg on posrttvc

: aspects rather than the negatrve el’fects ol‘ the experrence) and (5) the provnsron of

P ; mstructrons utrltz.mg establrshed techmques for coping wrth pam may have wrdc tmpllcattons
4 in terms of both reducmg suffermg and facrlrtatmg healmg ‘ | -

Many research studres have: demonstrated that mf ormauon alone is seldom capable of

, ‘ srgnrfrcantly changmg belrefs or mﬂuencrng behavrors DtMatteo and DtNrcola ( 1982)7 .

'_ mdlcate that many health professronals recogmze thts and try mstead to mottvatc pauents -

t

through scare tacttcs  Fear- aromrng messages most ol'ten do not work and may actually R

reduce the chances that the pauent wdl change Research fmdmgs show that threatemng



- are not ltkely to result

'hcalth 1s in danger that adhermg to the recommended actton(s) wrll reduce the threat to hrs . :v. L :ﬁ

B : ";health and that he ts f ully capable ol‘ carrymg out the recommendattons

’I'he quahty of the mtetactton between pauent and famtly and the health professronal

-have been suggested as havmg a srgmfmnt. mﬂuenee on the ensutng patlent beha*hor (Falvo '

16 o

o f'v': eommumcattons wﬂl produee a changeﬁn behef only when the patient 1s eontrineed that htsb T

| “"1985 Friedman and DtMatteo 1982 Jenny 1979) A posrttve mﬂuenee appears especrally o

o and Marman (1980) 1ndrcate that adherenee is greater when the health pro‘fessronal asks about} . -
i el' and respects all the patrent s coneems when both patrent and' health professronal substanttally‘

‘ 'agree on specrf m of the regtmen and when the patrent s expectattons have been met -

3

3 Ltkew15e. Falvo (1980) noted a. greater comphance 1f patxents percetved the physrctan as‘
'ltstenmg to thetr concerns explammg thetr condxuon understandably. and consrdermg therr :

B Hl'eelmgs and concerns. when treatment was planned On the other hand patren-ts -

‘ .nonadhercnee to medtcal regrmens have been assoglated with: . SRS

(1) recetvmg"advnee that does ?lot fit wrt,g values*or hfestyles (2) recervmg
. "ambiguous or conflicting communications’ from health professionals; (3) - recewmg
- less. information ‘than- expected and (4) not understandtng advice that is gtven
(Mathewset al., 1979: 33) , , .

Magtll et al (1986) have found that the human elements of canng. empathy and 7 '“_' -

-,strongly related%to the health professronals commumcauon and explanatory skills Becker =

incouragement may help a pauent 1 -leam more than all the avarlahle ml‘brmatron and".'_-]-:

' teachmg atds These fmdmgs suggest that compltance rates can be tmproved by makmg_.' '

'appropnatc changes in prov:der pauent rnteracuonQ_j S

| Becker and Matman (1980) rev:ewed studtes in -whlch pauent provider contmgency-
S contracts were used to enhance pauent comphanee They mdmted that contrngency
: contractmg sigmﬁcantly mcreased patlent adherence even among prevrously noncomphant

pattents A problem wrth most contmgency contracttng, howevet is that long term. changes_ -

.“ ~

| There appears to be a paucrty of research on the acqutsmon and self mamtenanee of L

1.-@"

".'healthy. long term self retnforcmg behavrors Aocordmg to DtMatteo and DtNtoola (1982 .

- }'-208) one rmportant requtrernent for such change lS commttment that follows from the- |

. \



:;'-;*'mdmdual S. perceptron That he or she rs free to act otherwrse ’l"he percepuon ol‘ personal "

o -responsrbrhty appears to be at the eore‘o true cornrmtment Socral Suppon Pamc‘ﬂa!ly~ S

.‘ - ,and mamteuanoc (Becker and Malman 1980) Of the n studtes Haynes et al, (1979 462) T

- ffom the fa!ml)’. seems to be a neoessary but not a sufl’rctent condmon for behavror change o

. crted that examrned famtly support ftfteen showed a Srgml'rcant posmve efl‘ect ol' famtly ‘

e -;'~mfluence on patrent s behavroral compltanoe In revrewtng Studtes of pauent s percepttons of

4 _bamers to therr behavroral compltance DtMatteo and DtNrcola ( 1932) founa that lack ol‘ _:,:
f53tml)' suppOrt was crted as extremely 1mportant "‘b"._- o ’. U , -
_ | Strecher et al (198Q) in thetr revrew of the hterature found 2 consrstentl’y posnttvef: ‘
. relauonslup between self ~efftcacy and health behavror change and matntenance They suggt:sl L
: ,prograrns destgned to mfluence health pract:ces may be 1mproved through drrectly targetmg o
the ‘mhanwmem of self efftcacy RN | |

There haye been a vanety of models proposed in’ recent years to explam health i

' behawor Among the most 1mportartt mfluences m health research have been the Health PP

P 4

et Belref Model of Becker and hrs assocrates Ftshbem and AJzen S Theory ol‘ Reasoned Actton
. Y o
' _ar‘l the concept ol' Health Locus of Contrpl 'I'he Health Beltef Model has had the most oy

e

. ',;research support of all the models mvolvmg behefs. however it "does not by itself: prov:de a_‘ -

p suffrcrently complete bams for understandmg health behawor and for planmng mtervenuon

_strategg,es (DtMatteo and. DtNrcola 1982 138)

'l‘he Health Behef Model is’ perhaps the most systematxc and theorettcally foc‘used'; S

ef fort to understand preveane health behavror (Levrne and Sorenson 1985) lt attempts to, B

- 'explatn and correlate a vanety of l" actors that tnfluence a person 's wnllmgness to obtam healthy kR

. care and to comply wrth the resultmg recommendatrons "As Becker et al (1979 78) spectfy,.' |

o mdtvrdual) and subjectrve probabrlrty (or personal estmfate of ltkelthood of 80al

' it is based on the decrsron makmg coneepts of valence (or attracttveness of. ihe goal to the "

g attamment) v ’l‘he mdrvrdual s health behavror is dependent upon hts percepttons of g 'l '
.i,,._susceptrbthty to the parttcular rllness or condttton the semmy of the consequences of i

1

:‘f- contractmg the condtuon and the potenttal benel'rts or ef fmcy to. e realized by engagtng m” SREA



e ) . .
. : A

o
vl'

Y the rndrvldual conserously aware of hts feehngs about the health threat

fR 'the pamcular health actron as opposed to the barners or costs of 1mtrattng or contrnumg the x o
o 1advoeated behavror 'I'he model strpulates that an rnternal or external cue} to actron makes "

As early as 1918 the Natronal League of Nursrng Educatron m the Umted States '

-_'_";noted the rmportance of prepanng nurses for health teaclung (Cohen. 1981) Aocordrng 0

o' Redman (1984 2) the 1937 Natronal League of Nursrng Edueettdn curnculum gurde forv o '

'lschools of nursmg mdrcated that the nurse is essenually a teacher and an agenf of health in S

'whatever field she may be workmg The extensron of the place ol' teach‘ﬁg tn nursrng iy o

."‘charaetenstrc of statements made at drfferent trmes rn thrs eentury Actual translatron of S

these thoughts rnto nursmg educatron arrd practrce seems to have oecurred slowly

i

Pohl (1965) found m her study of a random selectron ol‘ 1500 Amencan Nurses e

: Associauon members that there was confusron among the nurses regardmg therr teachrng role i

s and feelmgs of a lack of preparatron to assume thrs role The modal nurse was a drploma i

k .' graduate with no college credtts and no courses in prmcrples or methods ol' teachmg One': L

o thrrd of the respondents reported they had no preparatron for the teachrng they were domg,,_' S

e

iy _ and only one ftfth felt they were ready for the task There were mdtcatrons that nurses who_ :

E 'f“:""had taken courses in teaehmg had clearer concepts about it than drd those who had not ln a .

1

",vreeent survey of 390 practrcmg nurses it was found that only 53 percent sard therr basrc
- ""_.'educatron included adequate health educatron content (Ackerman etal., L982) o
A survey eonducted on 200 baccalaureate nursmg programs accredrted by the Natronal
League l‘ or Nursmg rndrcated that health educatron rn the currrculum was: superfreral and that;
| chere were few clmrcal obJectrves to drrect students practree in health educatron The 36' _
I schools that gave evrdenee of health educatron showed lrttle agreement on what health

5 edueatron eneompaswd or what reasonable expectatrons were: for the baccalaureate nursrng, R

"Tstudents Ackerrnan [ al (1982 22) added that .



.,._-;v

. wlnle there can. be no- generalu.auon of these frndmgs o baccalaureate nursmg v'
g j"-educatror‘t 'serious questions are raised eoncéming the thoroughness wrth' which “

nursing educatOrS are. treaung the health educatron component of the baccalaureate ST

'cumculum . ';‘ ]

"‘-_ . - b

In studytng the effects of nurses knowledge of teachrng leammg prmcrples on :

knowledge M coronary care patrents in both acute and rntermedrate areas Murdaugh (198Q)

:."'-' found that nurses possessed the general knowledge about patrents drs)ease and treatment -

regrmen however therr baselme knowledge of teachmg learnmg prmcrples was madequate to-';:' 5,‘ E

E effectrvely leach patxents A pretest admtmstered to determme nurses baselme knowledge ol' -

teachrng leammg pnncrples revealed a mean score of 56 percent Followmg a srx sessron : -

. i._ course desrgned to fntroduce the practrcrng nurse torthe teachrng learnmg prOCess .lhere Wass .'

-c g

_" ewdenoe that nurses were better able to teach pattents and patlents lear.ned mor.e A major_‘: S

L~
TN
.

‘ . teachmg obstacle repOrted Was a lack ol‘ trme

A survey by Palm (1971) showed~ that 59 percent ol‘ the ].51 nurses studted gave . o

s greater rmportance to the professronal nurse teachmg m non emergency sltuattons than to '

physrcal aspects of care suppornve emotronal care or lrarson actrvmes Hover (1966),

reported that the baccalaureate degree nurse. selected patrents requmng teachmg and‘ _

(

/. '» supportrve care twroe as of ten as the dtploma nurse ln addruon the oprmons and goals of ‘ -

dtploma graduates workmg toward degrees m nursrng approached those of the baccalaureate L

- . r
e .

) E degree nurse

R

In a 1977 Nagonal Survey of Regrstered Nurses 61 percent of the regtstered nursesi L

reported that their. pracuee mcluded mstructmg and counselmg patrents and l‘ amllres in areas"'v o

Coof health prbmotron and marntcnance mcludmg rnvolvmg patrents m plannmg therr own. care e

(Moses and Roth 1979 1753) In the same study, 66 percent of the nurses reported '

rnstructmg pauents in the management of defrned rllnesses The nurses were not . asked to'

' ,mdrcate spectf ic actrons or the level or depth of these actrvmes

e . Accymg 10 Woldum et al ~(1985) the resulfs of a reoent voluntary questronnarre

) taken by 134 health care provrdexs' mdreqted a strong rdentrty as a pauent teacher by the .

professronal drscrpltnes represented in the sample (117 RNsr 7 MDs 10 others) Almost %0 -

¢ RO : . . . P I



- . pcrcent “of the respondents were m moderate or strong agreement whrle fi rve percent drsagreed' o

: ""L"that health edumtlon was one of the most unportant aspects of therr role wrth pauents and C

e K that thetr contacts wrth patrents and thexr famrhes were mcomplete 1f they drd not tnclude :

B ."'f_;-SOme type of teachmg The ma_)onty of the respondents were nurses workmg in mtensrve care_

1985 S }' S fr\

that 62 percent ol‘ those respondmg had mpatrent educatron programs and ahother ten percent l—‘ :

e “ threat matenals were mefficrently organrzed nurses were retreent to teach due to"a lack%f
, A »teachmg dropped as. low as l‘ourteen peroent whereas durmg the lowes't eensus month 80

B census

umts medrcal surgrcal.‘or pedratnc areas "All but 3 of the 134 respondents descnbed thes

PRy

A 1978 nattonwrde survey of patrent‘educatron in hosprtals m the Umted Statee found

'extent of therr expenence as a pauent educator as mod;ltate to extensrve (Woldm‘n et aky %

oy

‘z

reported programs m the planmng stages, an mcrease of mne percent over a 1975 survey
_r(Redman 1984) A 1981 survey conducted by the Amencan Hosprtal Assocratlon revealed

.~that 60. S percent ol‘ all hospttals in the Umted States had desrgnated a person responsrble for: *

" .the coordxnatron of rnpatrent educatron (Bartlett and Manzella 1985) S T -

o

ln rmplernentmg an Ml teachrng program McCtllloch et al (1980) reported

| encountenng four major categones of prqblems Phystcrans saw edgcatron programs a‘s a

S ;e

‘. .::,‘7 X 9

: '_l' amtlramy wrth teachmg tools and methods. and tachmg was not vrewed asta pnonty m the

,,cntrcal care settmo lt was found that dunng the hrghest census month completed“patrent a;

E "percent ol' tfachmg was completed Wlth a change in the organrzatron of teachmg. at tzhe end

' ol‘ four morths completed teaclung ranged from 70 o 80 percent even in penods of hrgh

. ‘. - ,.' _.._Q ;
o ._.‘ :” _.: : ‘-‘

In a recent case study conducted 10 dedcnbe and analybe the development and

: 'rmplementatron of a teachmg program l‘or patrents wrth k) chromc tllness on a medrcal unit,

Elhott (1985) dtscovered some unantlcrpated ftndmgs She found that nurses had drffrdulty S

'r‘ﬂ

1denufy1ng what constttuted the nurses r'ole as opposed to the doctors or physrotheraprsts’“‘

'roles in patrent care and in the teechrng program The two dtplo'na and two post RNG -

' ”"baocalaureate degree nurses ‘who volunteered to teach m the program drd not understand even



the basrc tenets of teachrng or ol‘ rnountmg a program Prror to beconung rnvolved rn the-

v

program the patrents .some of whom had had the chromc 1llness for over twenty years. had :

recerved httle structured educauon about therr dxsease Other patxents drd not appear 10 know

\

anythmg abOut the dlsease nor about how to lrhk wrth support groups Elhott found that the
doctors and nurses wanted pattems to comply wrth therr prescrrbed regunens however they o

drd not sohcrt mformatron abotit what the pattents wanted and needed Elhott (1985 501) e

added that "the pauents wanted to be supported to hve the kmd ol‘ lrf estyle whrch they. chose '
not one whrch complred wrth the vrsron of the health professronal The thtrd unantrcrpated

s fmdmg that Elliott (1985 561- 2) drscussed wasthat - - .

T JWhrle the rmplementers recogmzed the muludrscrplmary components of the teachmg
“program they did not think of unplementatron as an interdisciplinary endeavour .
Fhe doctors talked about mamtarmng control of patient care. but allowing any other
Qrscrplme to.coordinate and teach :in the program as long as that drscrplme f unctroned
wrthm clear.ly def med parameters - - e S

. "'\l"he:Chang'e,»‘A.ge'nt and Change

g f The term change agent is used mterchangeably wrth such other terms as’ consultant

f trarner (Lrpprtt and Lrpprt 1978) and facrlrtator (Barley. 1983 Douglass and Bevrs 1983) ‘
. | A reﬁrew of the lrterature mdrcated that lrttle is: known ab0ut the mdrvrdual actmg m the o
"} ':!k"

: * change agent ?ole Ltpprtt and Lrpprtt (1978 91) note that there have been 'f‘ew'

RN

attempts to classrfy the competencres of an effectrve consultant and that thts lS an rssue"v e
whrch mustbeaddressed ' e S | ‘ ‘
Brooten et al. ( 1978 81) descrrbe the change agent as. "a prol’ essronal who relres on a'b"‘

3 uc body of knowledge about change to gurde the process who possesses mterpersonal "

T '.‘?éompetenoe and who has been grven 3fsor has assumed) a mandate to help p]an and

Filig o
F" accomphsh, change Olson (1979) adds that. the nurse as .a change agent rmds to be” .

: people bnented Laneaster and lancaster (1982 3) reel that the nurse who seeks o |
. 9 /gb‘ % “ )

Bl uﬂderstand human motrvatrons nwds and roles and :
M '0\ “ o

“ mustalso be able to make dectslons carefullﬂand qutckly .Ottaway _(l983. 372),l_'oun_d in .
LR B . TR e : -

o _“.rmpleme%t a change agent role




o .‘-:revrewrng 35 rqaorts of defrmng and researeh on change agents that rnost studtes seemed to i

e agree that the change agent should be in an mvrted collaboratrve srtuatron whrle some.{'i.';"'-_ o

| = _' advocate an xnmated proactrve pOSltlon rn relanon to the clrent system

The nature and prooess ol' change xs sull not well understood although theorres and':_ s

= 10 as planned change in- the hterature Planned change 1s qescnbed as &’ conscrous

_-,;dehberale collaboranve process m whtch goals are se[ and strat

are clearly defmed by a

’ n-ivchange agent and a’ ) client system The relatronshrp 1s conoenved as betng temporary and equal -

,_f-'.models have been developed attentpttng to explarn it The term, ehange 'is generally referredj":-_, 3

g‘power (Brooten etal. 1978) Douglass and Bevrs (1983 316) explain that "the process of | = o

changmg deals Wlth maklng alterauons by chorce and delnberatron and is drstmctly dtfferenl’;

from change by mdoctnnatlon coercton natural growth and accrdent Chm and Benne'f_"'i;'_' E

(1976 23) m dxscussrng the normauve Te- educauve strategy t‘or efl'ectmg personal change .

statethat R " ,' * : e

e u’.-' ’

o Change in A pattern of practrce or acnon thl occur only as the persons mVOlved;_

.are brought to change their normative onentatrons to" old patterns “and develop -7

commitments to new ones. And changes in normative orientations involve changesin~ .
attitudes, values. skills, and sxgmfrcant relationships,: not just changes tn knowledge -

o :ml’ormatron or mtellectual rationales for action and practxoe S S

Barley (1983 3'1) indtcated that change as a phenomenon has recerved recent attenuon -
‘ .

| ¥ pattent educatxon beeause of the growmg acoeptance oé longterm planmng and feeltngs ol‘ i

-'socral responsrbrhty in our socrety, however one hrmtation to xts apphéatron m pracuce 1s o

“the quahty and quanttty of trme allotted f or unplementatron

Current lxterature m whrch there lS drscussron on the 1mplernentatron of- change m

3

nursrng pracuce focuses on the need for change agents to understand theones of change and' |

R to eqmp thenselves wrth the requisrte slnlls and strategres to- tmplement change (Webb

»-"'1983) Theee dlSCUSSlonS have generally been theorettcal nature Few studres have been

' conducted t0 test the application of tradmonal change theory in health care settmgs ‘and few Lo

lf any, factors were 'dmt’fled Wh’Ch SUPPOrted or. expanded theory ‘when it was apphed SRt

Spectftc studres whose prlncrpal purpose was the' mvestrgatron of the roles of nurses as change'fv |

L agents ln patrent educauon could not be loeated



,“'eomphanoe Accordmg to Woldum et al (1985) factors thas can ,A vmﬂuenoe pauent

,‘_'"",""relanonslnp developed thh health care prov:ders and/or may be relaled to the nature ol' 1he RO

e, _,'mdlwdual s 1llness ox prescnbed t!”ment Interesungly. such socxodemograplnc features as -

Aspeclﬁc form of behavnoral change assoc;ated wuh the panent edueauon prowas/xsr g
0

:fcomphance may be mternal to mdmduals and thexr suppon systerns may mvolve the.-v

"age gender mantal status. educata and 'soc:al class appear to provnde lmle ml‘ormauon '-’:".;-:“;". ‘..f.;-'f,‘ ;

S . relatxonshlp, (2)""

_'.stages may not occur m a preclse sequenUal ordcr but may occ L. snmultaneously It 1s

S a' utan mdwrdual s hkehhood to COmply (Conrad 1985) /\ el
' As Conrad (1985) mdlcated the less-dcveloped pauenl cemered perspecuve where_' PR

) _’ patnents are "active” m n theit treatnlem rat.her than passwe and obedlem recxplents of medxcal

msmxcuon s rarely menuoned xn studnes of comphance ey S s T

‘ ock (1973) prov1dcs a theoreucal model f planned change facxhtaled hy an, ST
outsxde resource the changc agem (F)gure 1) He Slresses the lmportance of eSlabhshmg i

| hclpn{xgﬁgtxonshxp wnh the clxent system l-le suggests a sequence of stages t‘or change'f.!-"f'
P . g .: ( s .
. a‘gents

follow in bnn ’n ' about change The stages dcscnbed are (1) bmldmga RO

blem (3) acqumng relevanl resources (4) choosmg the f .:-.'*

solugi'on.b gaxmng acoeptance f d (6)-: stabllmng the mnovauon and generatmg ‘
selfj-feneuv Havclock s, (1973 12) onentatxon in developmg l‘ese stages was .
prbl':‘leni-_, 'lvmg by and for the user through effecuve use. of resourcf'"', It ls noted that lhe.::"".-'". -

- u_.'.'lmportant that the cheut and the change agent are. m agreemcnt about the need for changej;';:

WS and that the c]:ent is mvolved m the process Ulmnately, the role of thc change agent 18- lo', '
-famhtate planned changc PR L L
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S _':;ofter\/eglected mle i that,nf helper in the prowsm of problem solvmg o pro&ss helper P

i N B o
" As Havelock. (1973 9) explaxns bemuse mest chents are not cx.pens on tbc 'HOW TO' of

:fchange%:&&mbe helped greatly by people who are skxlled 'l'he fom'th way an mdmdual B

" can act as a change agent lis as a’ resoutce lmkcr Accordmg to Havelock (19.73 9) "" Cvery. - . e

f":specml and underrated change role is .that of Lhit 'lmker i, e-. »the person who bnngs pcople

| alvo (198‘_‘“23)_f,f:xp1ams um

tenual,

to mch thxs goal paucnt edumion mnnot:‘ff_,.,,__ 3




' of a proeess based on an orgamzed and structured sequenee"" S
e of events between pauents and health professronals It. must be desrgned to meet the needs SRR

happen by chance. it musr,: g i

df lhe MUW—T drrected ﬂOl on]y toward mcreasmg know}edge understandmg and motrvauon R

<.

but toward helpmg the panent improve decxsxon makmg and copmg@mlls As. Coutts and‘jj- e
Hardy (1985 48) suggest n should encourage accountabrhty in both teacher and learner

In conclusron the present challenge rs not whether pauent educanon should be'.-'
e -

mmared but raLher that effrcnency?

and effectxveness are su'essed As Jeany (1979 176) o
’cxplams health professxonals must rf they are Lruly commrued o pauent educanon move- o G

: on from 2 concem thh eontem or what to teach lo process or how ro reach n

‘ Pauents knowledge, skrlls and prob;err;g’ solvmg abrlmes form a selt‘ care asset to be | 4'

B PR . . Sy
B

devcloped ‘ ’ . -

~

T, - ) ’ R . PEE



e RESEARCH DESIGN'AND METHODOLOG\

In thxs chapter the research desrgn and methodolog) a.re drscussed m terms of

populatron sclectron mstrument development data collectlon and treatment of the data
2o o7 Population Selection

. s &lectron of the Instrtutro ', o R .' SR

Through drscussron wrth selected faculty members from Ihe Faculty of Nursmg and

the Department of Educauonal Admmrstratron at the Umversrtv of Alberta rt was agreed that

the researcher conduct the study 'at a maJor urban hosprtal in Alberta The specu" 1c hOSplLal'

;_-_was chosen as 1t was accessrble and consrdered to be an appropnate setung to assxst incl

answermg the research questrons Onl) one hospltal was selected because of the tlme that .

would be mvolved in obtammg permrssron and ethrcal clearance to conduct the study

The Drrector of Nur,smg and other selected nursmg admmlstrators at the hospttal were-, S

contacted to drscuss the nature of the study and to establrsh the feasrbrhty of conductmg the'

,‘_:.

study A need for the study was rdentrf red and enthusnastrc support recewed

_Selgnon of Indmdual ge‘swndents‘

Full ttme regnstered nurses funcuonmg as umt superv:sors assnstant umt supervrsors.v

general staff nurses and pauent teachers were mcluded in. the sample for thts study All

- -'»-nurses on selected medrcal surgtcal obstetncal and rehabxlttauon units at a ma_tor hosprtal in..

an urban "@ttmg in Alberta were: mvnted to parttctpate in the: study Nurses f rdm cnucal care: .

- .areas or pedtatncs were not mcluded m the study to ehmmate the xnl'luence of potentrally_,‘ A

K conf oundtng vanables



\. .

A type of nonprobabilrty samplmg was used rn the selectron of the nursing unrts Thet o

Dtrector of Nursmg Educatron and Research was consulted for suggesubns on companson_""

AR

.....

groups of medtcal surgtml obstetrreel and rehabxlrtauon umts In. makmg the decrsron t0: ¢

. : mclude selected umts m the study. unrts were matched'- on. such charactenstres as srze number -

ol' regrstered nurses and approach ro pauent care assrgnments to l‘orrn four compa,nson B

-

groups Three medrcal three surgrcad two obstetncal and three rehabrlrtauon umts were -

selected l‘rom the total populatron One of the three surgtcal unrts selected was rdenufted as:— o

orthopedrcs but f or the purpose of thts study rt was consrdered a surgml umt o
| There is a rrsk ol‘ sample btases m the sample selected Accordmg to Polrt and} e
Hungler (1983 413) _ B B

o The extent to whrch sarnplmg bras is lrkely to gtve cause l' or concem isaf unctron of

. the homogenerty of the population. If the elements in a populatton were all-identical .. -

_with respect to some crrucal attrrbute then any sample would be as good as any ‘
‘f"other ' ‘ b TR .

' and systematrc btases would matter v;ry lrttle An attempt was made to select a sample wrth'

a reasonable degree of homogenerty

" Development of the Inétrument . a-

For the purpose of thrs study. an rnstrument was. requued o measure the actual and '

_,-.————

prel'erred roles of regrstered nurses . as change agents m pattent educatron A search _to ’

3

determme rl‘ exrstmg mstruments could be used proved to. be unsuccessful The researcher-.f}-
developed a survey rnstrument for thts study ” R |
A The questtons relatlng to personal and prol’essronal charactensucs of nurses and 0
patrent teachmg l‘actors were generated by the mvestrgator based ona revrew of the lrterature :
and were modrl~ led from mstruments used rn evaluatton studres Jof- patrent educatron | o
L Dunng the prelrmrnary phase 68 statements of teachmg activities were developed

a

_ relatrng to. the rolés of catalyst process helper solution giver and éource lmker These

statements were denved from actmtres descnbed m the hterature and from the coneeptual- .

def mmons ol‘ the four roles



Valldgtron of the Igtmmgn L R ;-. : } e

e PR T .: _‘,,-

Vahdrty. or. the extent to whrch the quesuennarre measurea whaL Jl is: supposed to

'. measure was a maJor concem. To ensure comem valndny rhe 68 nems relaung to the roles é‘
. . s

: .of catalyst process helper soluuon grver and resourc lrnker were submmed for revrew and-

. crmque {o a panel of six. expens Frve of lhe experts were faculry membcrs m Nursmg and

S vthe srxlh expen was a faculty member in Educauonal Admrmstrauon The experls were toldf —

NG

- and appropnateness of each nem oh an exghr pomr sc”ale :and provrde susgcsuons aboul an) e

L areas. ol' concem (A cop} of the revxew panel raung f oﬁn is mcluded m Appendlx A) All‘_" :

l

',;ga;‘ 'j'r;y megzws responded ro,, zthrs..,«, réquest From thcxr comm rs and ‘suggested
,- LRV i r'{ . . ‘ o K i ‘
*"‘rermemems len rtems mey Jgdg' 4 osr clear 7){ ref'lecr the rolc were chosen for each of thcv =

: a A,
> four roles descnbed in the quesnonnar;@)

'R

. : . z T AR
T S

: ;"Pnot sng

To lesl the rev'

,a - L l’~

'completed and relurned Most ol‘ the ltems were accep'.al?l‘e as drsmbuled and only mmor

'_'wordmg changes were m”ade 10 mcrease the clarny of lhe other nems For mstance somc .

. . (3 o

v' nurses quesnoned w_am was meam by change process skills. Thrs was cl‘ranged lo read' A

. ,
o ", | . - . - K .-.'. . RE T
: - : - “. .o . \ n . . . . 0
: , . .
. . '
)

. : change Lheory

®

L ’_l,hg Fmal lnstrgment 'oﬂ’;d. L B R L

The t‘mal form .,ol' Lhe quesuonnarre thar was developed 1s mcluded m Appendrx A

‘The. quesuonnarre comamed lhrec parts: Personal and Proressronal Data Pauem «Teachmg
Actrvmes and Pauen; Teachmg Factors . 5 '

' Part I of the quesuonnarre was desxgned to collect personal and professnonal data
'The mformauon was. used Lo classrfy the respondents accordmg to age educauonal level
"content of basrc program nursrng experience, present posmon presenl area of . nursmg

- . . . - . . S n - N

: *_what Lhe questronnaxre nems were mtended to measure. Tb&v were asked o ratc the clamy; R

o
. ‘J



-,

ef f ecnveness :

'_,:,"was subnutted ro the Vnoe Pres;dent (Nursmg) on Apnl 30 1985 Addmonal coptes; were

v to drscuss the proposed study and thereafter reoerved wntten approval to conduct the study

pracuoe and pauent teachmg expenenoe

| 'r The items in Pa" I descnbed some WPlcal teachmg acuvrues relaung to the four roles{' o

of calalyst process helper soluuon grver and resouroe lmker There were a total of forty'

ltems ten for each of the four roles (See Table 1) The uems were randomly ordered in the L

%resuonnarre nor separated into lhe fi our change agenr ‘oles. The respondents were asked to '

. rare each uem two urnes on a erert type scale mdrcaung how frequently they actually. -

' "’_ performed Lhe teachmg acuvmes durmg Lhe last week 1hey worked and secondly how - -

l‘requently they thoughr nurses should perform rhe teachmg acuvmes The followmg;:‘..' :

f ive- pomt scale was used to’ rate each nem
' -1, never 2 mfrequemly, 3 some of the ume 4 most of the trme and

5. all or rhe ume

n?fhe actual/preferred scale rhat was used ylelded quanuf rable data on the performance gaps in =

- “',

. ‘the role of the nurse educator as change agem

N

' Part oIll of the quesuonnarre contamed srx ‘items desrgned to gam mformauon about-, S

- such pauent teac ng factors as self peroerved competenoe. xmporrance and' success m pauent.

o teachmg,_ The e pondents were asked to crrcle a number on a frve pomt scale to mdrcare‘

!

lherr vrew ol‘ therr own role m pauem teachmg Provrsron was made at lhe end of the

ﬁ

_ »quesuOnnalre for comments concernmg factors 1mportant m mcreasmg pauent teachmg,

- Rmrch Methodology' ‘

' A c0py of the research proposal and ‘rgearch mstrument lhat was bemg developedf:;-"'

‘.ﬁm

. .’.'forwarded to the Charrman Nursmg Research Revrew Comnu ‘ee. of the hosiaital The

f" ::‘0

researcher was mvlred to meet wrth the Nursrng Research Revrew Comnuttee on 'May 14, 1985. S -




Questlonnaue ltems Relatlng to the Four Roles T

"“Tabl‘el . -‘ ' | ) .:'

of the Patlent Educator as Change Agent °.

'—;,Role 3

o 'TIt_einf._ g

' Teaching Activities .. - . -

Catalyst.

e

'1-‘1.

19
,'2'17',; :
- 29
i

3

ccare and ‘treatment. . T T

” -1 cncouraée.‘pa .
1mprove thenr health o e
I prov:de wmten mstrucnons for pauents go follow ;

B 4" K

I stlmulaie the patxem s’ problem solvmg ablhty

accordmg to- hxs/her own health and capabxlmes

. "xl‘.‘
3

ST encourage pauems to want o learn M

I encourage pauems to ask quesuons about thlr

-

s

-

T help. panents focus theu atlenuon on-

= accomphshmg desxred goa‘ls

“,

B explam 10. pauents the xmponance of adhermg to~

,the care. planned for: them

1 encourage pauents to- seek mfmmauon m makmg

mformed decxseozns e

: A
._.-_»

T encou}a’ge pauents to pracuoe w:th my assnstancc

the skxlls .they are learrung e

..y,\r b

’

uéms to adopt behavnors whnch wxll

\q<

4

to mcrease thexr commxtment

-

)

. - o0 T :
R0 S S

'.~"?l am.. able lo Judge the mo§l opportune momem 0 -t
. teach patlents and farmhes ‘ ;




.- “Table 1 ..('c'ohfurrped)' .

S Role i

CItem .
Number -~ -

' Teaching Activities - . _

| Process Helper:,‘,v‘;._ .

10 - Toassist pauents to formulate long- and shon term

goals approprrate -to the1r leammg‘ ‘needs.
1 .

38

s teach

1 estabhsh a helpmg relationslup wrth panents in

Lhexr l;ammg

e

»I valrdale wnh the pauent the leammg needs that l

, have 1denuf red

k. assrst pauems 0 1denufy therr own leammg L

L needs

1 consider the pauem ‘s readiness 10 learn the
particular knowledge or _skill before I begm to .

Cae

I ask pauems what thexr usual approach is' to,

o solvmg problems - L

ey

1 acuvely involve - pauents in determining_ acceptable

vsoluuons to lherr health problems

L relate new leammg to the pauem s past

' .expenences

el e

1 assrsf uems in evaluaung the progress Lhey are
: .makmg toward aclnev:ng their goals :

,q.

I attempt 10 . determme the reason(s) when leammg

’ has not occurred

e



' Table 1 (eontinlied) %

Rele

 Item
Number -

Teaching Activitiés,

B ,Sol‘l'ltion GiVer_ ‘};

15

23

7!

B

35

37

srmﬂar srtuauons

"

provide mformatron 10 therr quesuons i

€.
ey

I am, able 10 Judge how much mformauon a
fpatrent can "handle or needs to know

I 1dent1fy alternatrve solutrons when helping a

o patient wrth a health problem

answermg a questron

‘

I am not afrard to admrt "1 dont know"

r .

A I grve approprrate professronal advrce« to patrents
- and famrhes.‘ SRR :

R suggest solutmns thaI have worked for others m

.,1 fmd that my teachmg effort cohsrsts of grvmg
'-_»pauents health care mf'ormatron

[

"-I fmd that patrents and famrhes .rely on mc to

1 share health care. mformatron wrth pauents and
families at a. level they can understand o

in R

1 grve pattents mformatlon that 1s meanmgful to a
them . . S Ve

I take the mmauve 1o correct maccurafb Jn£ormauon :

. patients may have regardmg therr treatment and
. 4




 ‘Table -1 {continued)

ltem IR

- ‘Role’ | “ . Number ' Teaching Activities =

Resource 1T stggest 2 variety of educational .resource 'mater'nals‘
Lmker -t o e thatv patients may. find useful in meeung thexr
Yl e leaming needs.. . S

*«
L 20 - I‘dnscuss wnh patients ‘the resources: they have =
- ', wrthin their family and/or significant :others. *
2 - ,fli\vass‘istf s 'p_at'ients; to ic}eriltify"\;suppon: systems.
26 I"‘use various sources” to obtain current “knowledge -
..  to plan and implement my teaching.
" 277 I collaborate with other health professionals wheh
t developmg ? comprehenswe teachmg plan R
o ’ ‘ ..,. . 'b..-_ ‘ - . .v. o .. '. ' . ) ) S »
' ’ '30 .~ 1 encoutage famlly partmpauon in the teachmg
‘ plan ; . A
31 ' I provxde panents thh appropnate resources (eg
audlovnsual ‘aids, pamphlcls) to enhance leammg
-32 ‘T help pauents make personal appllcauon of -
L ‘information when* audxovxsual or reading matenals e
are used ‘ : :
36 1derfufy éppropnate commumty resources in .
T developmg a t,eachmg plan for pauents and . Lhelr o
e Lo | fa;mhes , | :
ny l refer to’ other helpmg profess:onals those pauents
: who require- assgtanbe with problems that fall
w1thm the ‘i} arm of expemse o
T o v(' ."'. : .



To r”acrlrtate the study. ,the Vree Presrdent (N,ursrng) mformed Assrstant Drrectors ol'
r‘NurSmg and Umt Supervrsbrs in the. hosprtal about the s‘tudy Ihe researcher then contacted
‘ j;the umt supervrsors of the umts selected for the study‘ to explam the nature of the research
'.and to arrange wrth each supemsor the procedure for mtroducmg the questtonnarre to the L
;_-respectrve unit. The unrt supervrsors of each study umt’provrded a list: of all f ull trme
: regrstered nurses f unctromng as assrstant unit supervrsors and general stal‘ f nurses on the unn

One unrt supervrsor also provrded the name of one patrent teacher on the umt Omrtted f rom

. the lists. were nurses who would be on vacauon durmg the month ol' June 1985

’I'he Assw.ant Drrector of Nursmg provrded the researcher wnh the names ol' five

e &t’fw kIR

. fu ll -time, pauent teachers who workéd m several of the study unrts, Prror 10 drstrrbuung thc
ESial *r hS . :

questronnarres each patrent teacher was contacted by phone to explarn that

to partrcrpate in the study and to sohcrt her support m completang the guestro
mstance they agreed to partrcrpate _' R : ’ LT e K. %
: S . ) Lo : T UL

"DataCollectlon o e

On May 31 and June 3 1985 a total of 175 questronnarres were drstnbuted 0
--,full -time reglstered nurses on selected medrcal surgrcal obstetrrcal and rehabrlrtatron umts
and “to’ full- trrne patrent teachers Wrth the exceptron of l‘rve patrent teachers, nurses

Ipamcrpatrng in the study recerved therr questronnarres through personal drstrrbutron in

B cooperatron wrth the umt supervrsors of the selected umts 'Ifhe f.rve patrent tcaChers recerved

their questronnarres at - their offrces Each nurse recerved a personally addressed package
. ;;contatmng a ‘cover - letter (see Appendrx A) outlmmg the general nature of the study and
N assunng respondents personal anonynuty. a questlonnarre and a pre addressed envelopc

'Indrvrdual nurses ret@ed the completed questronnarres to the researcher at the Umversrty of

-

~ Alberta,

v

-~ To ehcrt support for the study. ‘one umt supervrsor requested and arranged f or the - |

2

researcher to- rneet_ respondents on the umt l‘ollowrng the dlstrrbuuon ol‘ the




On June’ 11 1985 follow up letters were delrvered to the hosprtal addressed to .each. SRR

E nurse pamcrpatmg m,the study Assrstance was sought from the umt supervxsors to'

encourage non-respondents to complete the questronnarre In a. frnal attempt to mcrease the.f ,

- response rate a week before the cut off date f or’ quesuonatre returns a nottce was posted on a e

5 o bulletm board m each umt partxcrpaung m the study

N Of the 175 questtonnarres drstrrButed on May 31 and June 3 1985 88 (50 3 percent)_. '

N ‘were returned by July 19 1985 All quesuonnatres were used m the data analysrs however
«mx,w ‘ &

v some quesuonnarres contarned mcomplete responses ;o some quesuens

.- There was a vartatton in the retum rate from nurses m the selected umts and patlent

teachers A summary of the number of quesuonnarres drstnbuted and the percentage retums( L

ted in: 'I‘able 2

from each of the parucrpatmg units. and pauent teachers is pr
o A number of factors have been suggested for. the relatr ey low response rate ‘ The_
"'umt supemsors from the parumpatmg units rndrcated that the‘trrmng of the study may f_
- have been a f actor The data were collected durmg the peak vacauon penod and many nurses‘
"'wene away from work due to tllness as. well One surgrcal umt was closed approxrmately fi 1ve o

weeks af ter the mmal questronnarre Was dlstnbuted A umt supervrsor rndrcated that nurses o

N ‘m her area experrenced dtscomfort wrth pauent teachmg and were hesrtant to respond I .

‘ fanother tnstance a umt szupervtsor rndrcated that nurses on her umt mean well" but do not‘ o

‘;'respond 10 questronnaires and she suggested that the nurses may have been hesrtant to}_-f“

" Tespond as they may have defmed pauent teachmg narrowly as formal teachmg whrch was’ S

a ~1MrquEndy done on her umt ln another mstanoe a unit. supervrsor mennoned that this was
B _the t'ourth questtonmure nurses on her umt were asked to complete that month 'l'wo nurses;' L
B | retumed thett follow up letters and rndreated at they felt uncomfortable completmg the .
| '_questtonnarre When a personal follow up was’ conducted a reoent graduate expressed that | :

‘her dtscoml'ort was due to tnadequate preparatron for this role



RERI LA . A

IR L Tablez L

© Distribution: and- Return of Questionnaires

2 Ques_tiOnniirsgj S

L L 77 Number 7 Number S Perceutale LT
- Respondents .. Distributed - . Returned Response )

S Medidne DTS00 CL®og0 oo ap . e

. Surgery I S R L B
"’“,’HObgte[ric‘s . 44 ‘27 ‘ : j,' B 6.4
Rehabilistion =~ © o 2 oo Usp el

o Patient teachers - - . 6 1 . s U0 g3y

CUTOTAL i ws e sah

S

o 'Treetm_ent of Déta o

The data from the completed quesuonnarres were exammed for completcness coded

»

and tmnsf erred to tape storage fc or computer analysns
Prgllmlngn. Agglx'gjg ' o : o R - ,' L ‘.;" '
' The forty preferred teachmg acuvmes used in: thls study (Pan Il m the quesuonnaire)

5

were subjected to a vanmax rotated factor analyms to deterrmne the appmprlateness of»i t'our

f actor soluuon 'I'tns ana!ysrs was des:gned to twt the construct valxdny of the. f ollowing i our

v . . R . ', . E TR

..v-v.A"r» R "
Lo,



L resouroe lrnker The qustlonnaares xn whrch there were mrssrng values for the preferred‘-‘.-l_‘f}'_f

" loadrngs for the rtems )(ﬂ!tfactor results of ‘the respondents ratmgs in thrsstudéwere not_ o o

) l’actors The cross loadings may be mterpreted as lack of clanty of rtems Two remarmng_

“

T tems farled 0 loa? srgntfrcantly on any of the four factors Many 1terns drd not load as
'_ __.predrctedr These results may suggest that the change model may be less relevant to patrent~ R

L edueatron roles than had been antrcrpated ln partrcular the overlap of rtems suggests that o f

'the four change agent roles may not be mutually exclusrve
Y

o ”descnbmg the teachmg actrvrtres of nurses were grouped aocordrng to the maJor roles of a
o change agent as establrshed by the panel of experts The data analyses on an item basrs were ‘
reported in role categorres in: thrs study to facrlrtate the. drScussron of the nurse 's role as )

_1}: patlcnt edueator ln a future use of thrs rnstrument it would be appropnate to develop the ‘

-coustruct vahdrty of items more ngorously than was done m thrs study

" "'.;.,__;:'-.:v ,.'- change agent roles proposed by Havelock (1973) catalyst prooess helper. solutron gwer andi

ST l'“frequency of performrng the teaching actrvrtres were ormtted from the factor analysrs A total o
gy of 63 quesnonnaires were useable., The crltenon of 0 40 was- sclected as the mrmmum

L ;;1;_' acee ptable factor loadrng (The table in Appendrx B presents the factors and the slgmfmnt, f.;j'.".

"'def mrtrve and conset{uently, the data were nOt analyzed by the four major roles Twenty sm’"
R o{ the rterris had factor loadmgs of O 40 or greater on one of four factors Nrne 1tems i

R

; ‘cro‘ss loaded srgml“ ca.ntly on two- factors and three items cross*loaded s:gmfmntly on three" EE

In thrs study, all statrstrcal aualyses were on an item basrs, although the rtems;‘" |

T : R '0

The followmg stanstreal analyses were. uulu.ed in thrs study
o*

1 Frequency and peroentage ﬂmb@uons to descnbe the personal and professronal data and

| - the Pauent teachrng faetoxs i) e

. 2 : The mean scores l‘or the: actual and prel' erred change agent roles

| 3_'. : The t test proeedure to test the stattsucal srgnrftcanee of dlfferenees between two group

-
N



The data l‘ or ths study were collected by a a&psuonnaxrc dmgned specxrnca'lly f or lhns'_

study, The nems»relaung to the roles of catalyst process helpcr soluuon ngcr and, rcsoutcct:' L

lmker were cnuca]ly rewewed by expens and the revxsed mstrumem was pxlut leslcd before u. o .

| was dnsmbuned to 175 fnll umc reg:stered nutses cmployed at a major hospnal m Alberta

The forty teachmg acnmy stategnents. were tesled l' or construct vahdny usxng l'acxor:if A

analysxs Des'énpnve and analym:al s staczl p}ocedurcs were used 10" address the rcsmrchzn'f‘

QUesuons ol‘ the study * TR RO R

. L L B . i n Ll =
T c . ‘ e v . o ‘ R R o : . Co. . - N . :




e ANALYSIS OF mrz DATA | TR

The purpose of thrs chapter rs to present the results of the data analysrs In the f 1rst

secuon the personal and professronal characterrstrcs of the respondents are descnbed

T provrdtng a prof 1le of the nurses who partmpat,ed m the study Subsequent secuons focus on S

,-.wi. .

= ,the f we specrf ic research questtons ol' the study Thts is followed by a content analysrs of the ‘5‘/

o Pefson;rt;and l?rofec_slonal'7ﬁata.l’rpfi_le_’ Sy 4!#

o open ended responses

The personal and professronal vartables used to categom.e respondents mclude age

-

R educauonal level content of basrc program nursmg expertence present posrtton present area N

e '."'of nursmg practtce and patrent teachtng experlence Tables 3 4 and § present the frequency S

= ,‘ presentatnons percentage calculattons are based on actual responses

: and percentage drstrrbuuons that summanze the responses on these vartables In: all ,data _

\_\ H . -
S

L Age of Rgmndgnts ' ' IR o L S
S The questnonnarre contamed seven age groupmgs that were arbttranly set: under 25,

."25 29 30 34 35 39 40 44 45 49 50 and over Due 10 the ltmlted numbers w:thm some" |

; : “ ’groupmgs ,the categorres were collapsed for the analysrs A drstrtbuuon of respondents wrthm» o

B § collapsed,categones i$ presented in Table 34;;0f the 88 respondents 33 (37 9%) were: under 30._" o

o "years of age 38 (43 7%) were between 30 and 44 years and 16 (18 4%) were 45 years and': :

B :,_'_over



-,Under 30 years. S - UL RS 7 1 R

e ,-._/: Table3 __ 3

Drstnbunon bf Respondents by Age
T (N 88)

Age C_areg_ones_.' foooe 7 - Frequency. L o - Percentage -

) ':' a4 )'ears B LT TSN N E Y % B

' 45 ye,arg »and._ o\rer',_'- 5 R .t_*'_ 16 . "'-18_.4 »I

Educatlonal Preparatlon of Rgmndent.' e

To determme the nature ol‘ the educauonal preparauon of nurses respondems were.

o asked o provrde mformanon relaung to all- drplomas/degrees held lhe year of graduauon o

-and the content areas mcluded in therr edueanon The frequenoy and percemage drslnbuuons SR

- that summarlze these data are presemed m 'I‘able 4

; ‘. The maJomy of Lhe respondents (87 5%) reported rhal they gradualed wnh a dnploma -

in nursmg Of the 77 nurses: who gradualed wrth a dlploma exght (9 l%) also mdrcated thcyf

had completed a baccalaureate in nursmg degree and two reported compleung some coursesg,_;

| -_toward the degree Eleven respondents ( 12 5%) mdrcated lhat lhcy began therr careers wrlh a~it

' -";:,"j'baccalaureate m nursmg degree Only seven nurses specrfred other drplomas recmved o

'.,_mcludmg Nursmg Umt Admmrstrauon Brploma (2) Ceml' 1cate m Hosprtal Admrmstrauon v

dewrfery Certrflcate (2) Post graduate Operatmg Room Dlploma and Rehabxluauon;;;” :

Servrces anloma' ”The reports of addmonal courses and drplomas were nol exammed f urther -

for the purposes of descnplxon and analysrs of the data B T ‘\ T

S A



| fv*ribié a9v' LA

~ g " Dlstributlon of Respondents by Educ:atlonal Preparatlon

" Educational Preparation ~ " " . Frequency ~  Percentage

.-3Educaﬂon S e

FRE RV X- L ~
RV -

’anloma in Nursmg - e 69 -
D loma .+ - BN/BSCN-‘,'_' L e o B e s 9L

3 “l-nghest Level or Nursmg Education =
e and Year Graduated : .

Dxploma m Nursmg

1966 - 1975?_:._&,'._ - 93 T '33A9':_ O
. 1976 ‘-_ “1984‘ L9 a6 R
T 'BN/BSCN

1958 ‘L
1980

',-Content Areas lncluded in &Fucatlon_;- o

o lnterpersonal q:ommumcanon*-'»_- e Al g »‘j898‘ o

‘- Teaching/ledrning . theory .. Cos T S e T3
- Problem-solving prms Lt 0, e T 9.8
© - Nursing process . . . - a0 o0 5. g8y

" -’-‘Change theory Lo e 3B ,.,375‘ :

1948 1965-*'f77,'Gf7.77'f_ﬂ{" L qe T s



S

A

pf the 69 nurses who recerved a drploma m nursmg as therr hrgheSt level of educauon fj -

‘IStxteen (23 5%) graduated between 1948 1965 23 (33 9%) gt'aduated between 1966 1975 and
.29 (42 6%) graduated between 1976- 1984 B |

Of the 19 nurses who held a degree m nursmg ten (52 6%) graduated between';f "_"'ﬁ’"

1.'

,..1980 1984 and mne (47 4%) graduated between 19581979, R . o

'l‘he majortty of nurses reported that thetr educauon mcluded ‘content m the l‘ol10wmg
: ‘areas mterpersonal commumcatron skrlls (89 8%) teacltmg/leammg theor) (73 9%) B
‘ ‘-“v‘:_.-probkrt/solvmg process (79. 5%) and nursms Process (85 2%) Only 33 nurses (37 5%) S

. reported that change theory was: mcluded m therr educatton

Professronal Exgnence of Resmndent ‘. = o | RS :_' B L EE A ,
' The respondents were requested to rndrcate the rumber of years they had workcd as a:-;

regrstered nurse lhell‘ present posxtron the length of trme employed m thrs pOSlllon thctrf R

S present area ol’ nursmg practrce the length of experrence m tlus area and the total numbcr of r e

. f:"')'ears and 38 (43 1%) had over ten years L e ..-,’_., '

S '-hpresent posmon Twenty two (26 5%) worked between 4 6 years and twegtty (24 1%) morc . ’-‘._,

f.years they mcluded patrent 1eachmg i thetr nursmg care ’I'he ftequency and perccntagc' ““’l
drstrrbutrons of- the responses are. summarrzed in Table 5. j ;' S - T '_.-' : f' '_-' . S
0ver half of the respondents had up to ten years ol' expencnce as a regtstered nursc "-‘ o

rf_'jfTwenty nme (33.0%) had less than six years ol‘ experrence 21 (23 9%) hada betveen 6 10

The majorrty of nurses (78 4%) were ernployed m a general stal”l' nurse posruon '

.:'Fourteen nurses (15 9%) were erther umt supervrsors or assrstant umt Supethsors and ror._ g

: A-fpurposes of descrtptron and analysrs they a-

'lrfted toget"her as supervrsors Only a small' -
L percentage ol’ the nurses (5 7%~) were patt ; ‘ '

-‘H‘F

. . "t L

Approxrmately half of the nurses '__rted workmg less than l'our years in- thetr. -

=

X

. O

than six : years The pauent teachers responses were not rncluded m thrs descnptton nor tlnf";.‘. e

the statrstrcal analysrs smee the number of respondents werc msul'l’tcrent for a meanmgful R

+ . BN . “._.. .
' ‘exammatron AR R SRR LA
4‘;‘ ] R
’ .(7'..\,":



sttrrbutxon of Respondents by Professlonal Expenence

SR RN ST ..‘:'

(N-88)

Prot}ess:onalExperience S &i -‘ Fre(men_c'y"_fﬂ:; Percentage S
As ar Regxstered Nurse f’ RUURTRERIEIOE N T AR I Lo
'r’. AT Lcss than 6 years: T e Q9 e 33,0

) }‘« Presgnt Posmon R SR R T R TUEE L

‘General staff nurse e T 89 T
SuperVISOr Sl e e T 14 e T ]
Paucm wacher " Tt s

¥

Length of 'I‘ame in Present P(bsi'tio?'f SRR
o~ Less - ‘than 4 yea;s . T T AL T 494
g 4 - 6 years o R e 2 265 '

Over 6 years T T ]| SR

LI

RS | mne L

. ’Surscry N

g Obstetrics
CoEh Rehablluauon

],.ength of Expenence in: Present Area_,* Y
. Less than 6 years, - B AT
o610 Years oo T 1 0 e
Over, 10- years MR AL I L 293 L

e X

Number of Years of Patient TeachingJ T .' :
s Less than 6 years - . | Co 32 s 364
' ﬁiv;_e; T 60 10 wearsc oo gt o U4 T3

RS Over”lO yeas o e e

. ) o

LRy

‘& :




‘l’he largest number of respondents (32 5%) mdrcated that t.herr present area of 8

‘.-practrce was obstetncs ’l' Wenty three (27 7%) were frorn surgery (mclndrng orthopedrcs) vi'_ ’

':"‘«‘-vl_.twenty (24 1%) from medrcrne and tlnrteen (15 7%) from rehabrhtatrorr Four ol‘ the frve': L L

L .'f:patrent teachers rndrcated that they WOrked m several practrce areas as subject specraltsts wrth( D

e ipattents for whom educatron was a srgmfrcant treatment mpdahty The f tf th patrent teacher -

' was assrgned to one specrfrc umt The patrent teachers responses Were not mcluded m thrs S

E .' VU r 7 T ; ['
- descnptron nor tn the statrstma] analysrs ST AN * ,

'

‘ \ o Half of the nurses reported that they had fewer than srx years of experrenée in therr' : o

N present area of practrce Seventeen (20 'I%) had 6 -10 years and 24 (29 3%) had over ten .

7

: years of expertence ,.' : e ;‘ : e L

An equal number of nurses (36 4%) rndtcated that they had mcluded pauent teachmg' :

: 'tn thetr nursmg care l"ewer than srx years or more than ten years Twenty four nurses,_

-‘(27 3%) had mcluded patrent teachtng between 6 10 years There were small drf ferences: -

, 's-

s between the years of reported experrence as a regtstercd nurse and years m whrch patrent S

\

T ',teachrng was mcluded m nursrng care A closer exammanon revealed that these drfferences R

) : '_'V‘,were reported by both drploma and baccalaureate degree nurses Except for two recent_- e

. graduates the drfferences were reported by nurses who graduated prlor to 1974 For example e

two nurses who mdrcated that they had worked as a regtstered nurse for ll 15 years had . o

o ]mctuded patrent teachmg rn therr nursrng care for only 1 5 years A thtrd nurse had worked‘};

o for over twenty years and had rncluded patrent teachmg for- 6- 10, yea* Three other nurses

e

reported that they had worked for over twenty years and had mcl%ed*'.pauem teachmg in e

i itherr nursmg care for 16 20 years R B o Lo : ﬁ . |

..

K
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The frrst research quesuon addressed the drfferences m the percepttons between the o f‘

’ _-.‘:'-actual and preferred change agent roles of regrstered nurses as catalyst process helper o

S
cm

” soluuon grver. and resource lmker

‘-\..

CA companSOn of thc- resPOHSCS Of nurses to. the quesu0ns of how frequently they_ T

:_ E,actually performed and should perform the teachmg acttvmes that had been assrgned to the :

e four roles of catalyst process helper soluﬂon grver and resource llnker rs presented m e ﬁ;yﬁ

: Table 6 The possr’ule frequency response categones were never = 1 mfrequently -—_2 some ik

" n§\

: :"of the ume = 3 most of the trme = 4 or always = 5 The t- test procedure was used to test

. statrstrcal dtf f erences in the percepttons of nurses. Whrle the fi tndmgs are drscussed wnhrn the

',.'four rnajor change agent roles all of the data analyses were performed on an nem by 1tem ,

SR $ R R “‘.“ﬂ { v"”" ',: , o }.@y,. _ ,
- - Catglyst R T :, ox e g A "1'{
m = o ey '5-'*,55 e

For 1tems desngnated as represenung f uncttons wrthrn the role of gatalyst the”mehr@

[

- .scores for the actual f requency of performmg the teachmg actrvmes ranged f rom 3 23 tq 4.58, '."f«*'-:;

= '_mdrcatmg that the mean frequeney responses were greater than some of the ume The :

- mean scores for the preferred frequency ranged from 4 35 to- 4 88 rndrcattng that nurses -

- S0 e
, $oo
. »-_percerved they should perf orm_the teachmg acuvrues more often than most of the trme s % ‘;’

ﬂT WO teachmg actrvgxes recetved erther the htghest or the lowest ratmg on both adt‘llal 5‘3 Q,,

g and preferred frequencles of performance ltem 7, encourage pauents 1o; ask quesnons aboul

P : thelr care and rreatment reeetved the hrghest ratmg. wrth a rnean score of 4 58 for the actual

'performance and a mean of 4 88 for the preferred performanee Item 39 provtde wrmen

»

' 'lnsrructlons far patients to jbllow to mcrea.fe rhelr commumenz reeerved the 10west ratmg, .wn;h

: B mean- score of 3 23 for the actual performanee and 2 mean of 435 for the preferred
' :f._performanee I”n each tnstance the actual practrces Were pereetved to be less frequent than

the preferred The drfferenees between the acrual and preferred means were staustlcally



A Companson of Actual and Preferred Frequencies of Teachmg

s

(N 88)

Activities -

- Tedching Activities .

._h‘_,‘-

Qtalgs

.

Am able to Judge the- most. ,-}

; oppqr,tune .moment to teach

SR ‘va.cgompli‘shing desired -gQaIS_.'

19

el

‘Encourage ’patientsrto B
~ make informed - decisions. -

‘Encourage patients

.-:Sumulate patlent S..
vproblem solvmg abxhty

'Encourage pauems o
<want lo learn B

'F”>"_ -

S

- E‘ncourage"qaes_tion’v_s; L e

Help patients focus attention on

'4Explam 1mportance of
-‘adhermg lo the care planned

. O

"“to -practice skills.

3

_ Encourage ».‘4adc->;i>ting | behaviors
' d'thal will improve health.

Provide -written instructions
to .increase. commitment.

4 o5

ny

vy

Vi

407 o
4.61 . - -

S

CaLdoees

) 4,.92"""?" o

EETE IR

B!

eggsees
ke

L boawes

Lo B33

106300,




© . Teaching Activities . ° . . U7 . Memn.

T{[ 1

e s to -
+ . .long- and. shart-term goals. -

"

25
L pati_’g;t's‘pasl"e;gperiqn_ces, -

. A_~34_'_
"‘Athenr progress ST S ‘

g . ‘..38-

'ESlabllSh a. he]plng R '
: relalionshxp _

f"Vahdate Iearmng. needs
vwnh me panem ’

i Assist * pauems w
] *';-_'f‘--',xdenﬁfy learmng needs

‘ASK’ patients- their usual' . ol A
‘_";appr"oach ,_.to._sonving!prqfolem‘s_; SR e

'Actnvely fnvolve. pauents A
" in determining v . L o S L

‘ Anempi 10 _dei'erminé _the” o

— - - FRTE

'ASSist“' paﬁéms ";q-: \f'orm'ula't'e g

CF

o
E.N
W

Consider the “patient's “réadiness - - A YT o
“.to- learn “before teaching.. - - S o S

acceptable soluuons I v

Re,iaté@*leémfné to. .. . AL

Assxst pauems m evaluaung

reason(s) when learning
has not occurred.

“ >
(58]
o0
bS]
P

BRI

. . ;'» ;.. 9.80...,‘

L laseee

-_, - 12‘.35"_° R

Lol

- ‘.W O
Seazareee

E 5 953”. .



: . Table6 (continued)

‘n

"I‘ea'c_h_ing Actlvmes s

. 'Mean

s ._,-‘Solut'ion- ' Giver» :

‘Am abe to ]udge “how.. much
_.information’ a patient -can

- "handle™ or “neéds to. ,kn0w '

12

' vae appropnate professxonal g S

advxce R

Suggest soluuons that have o

o worked for others o =

14

- ..’ on’my information. -

lee pauems health care

o Ainf ormauon

Give ‘meaningful .o .
in{ormation., ‘ o

Pauents and fammes rely ,;J

“_Share health care mformau_on o

at a- level patxems can
understand :

Je

Take initiativest0~ correct

. inaccurate ‘information. -

s

37.

Idemify alternative ssolutions.

,Am not afraxd 1o admu S
"I don't know.” T e

S SR P

2T SR PO

>

C 436
480

. '3‘.84 |
. 4.65 o

o4
486

g

gagee

:? 564”. -

- sagses

3.24 %

30

105800

R 43100



e Tﬂb'e 6 (continued)

- TeachingActlvitlos % T Meam v

L ‘13 Suggest a varxety of L
educauonal resource matenals

M S R

"-'720 Drscuss resources wrthm famrly-_','-v
' and/or srgmflcant others

@ >
~3
[ =]
'

e

f '._?'f22 Assrst pauems 0 1dgrfy A , 3.66 S '._,9-4.64",'_'
8 support sys&ems S s r R RN

""“"2_5 Use lﬁ'v‘a'-r"ious;sourcés 'to--._--' Rl SIEIE BERE X - SRSt LUV
' "‘Ob.ta;:h.bcurrem _.know_le(_ige.* S S .40 :
n Collaborate. wnh other health Y W |
' professronals o Y T A

g0

30 _'.»IénCOﬁrdge».family .oa'rticibefion.' A 3;86 S,
-~ 131" "Provide appropriate resdBrees.” o o AT - 032

T3 E p.'ﬁaﬁents make personal

09 e 710,100 -
apy cauon of ’i'nfomration.-_ 26 ’ oo

: 'f_36 Idenuf y approprrate

46N 005t
e commumty resources §8 . . e

7T
[F¥)

vn ,...‘ a . s . . A

099

ggees

00

Clag Refer- patients 1o oher A - cads. o1

A A

helpmg professronals S S . .48 .

k.

o o--.f,<() d01 “p<0 01 b’ltem loaded on_more Lhan one factor

‘A represems actual performanoe. S represents greferred performance '
. s o S . _



acuvrty rece}vmg a mea n f,requcncy response of Iess than some or the urne' v

PARt

. .:':,'-.scores for Lée preferred frequen-cy ranged from 4 22 to 4 78 mdrcaung lha[ nurses >percerved‘iﬁf Wi

recerved the lowest raung for bo actual and' B

’“‘_.preferred frequencres m ‘mean scd‘fes’o 2.78 and 4 22 respecuvely llem 10 asstst_v'.'
A & & : J i

.There were srgmfrcant dxfferences 1n the responses of nurses on lhe' HCtual and",,;
vpref‘med f TWuencres*Pﬁrformmg tl:e teachmg acuvrues In each mstance, actual pracuces '
[ were less frequem than Pl‘efg‘red The d.rfferences between the means’ werc statrsucally"

e

o :_‘-&l_qtron giirea . . N
o For xtems desrgnated as T g funﬁuons wnhm the role of soluuon grver rhe o |
mean scores for the actual frequency ged from 3 84 to 4 65 wrth one half of the teachmg
2 '.acuvmes recexvmg a mcan frequency response greater lhan most of the ume The mean-{f

‘ ,scores for the preferred frequency ranged from 4 26 w0 4, 86 once agam mdrcaung that nurses

| 'peroerved they should perform the teachmg activities more of Len than most of the ume

B



‘I'hc teachtng acuvrty that was performed most frequently and that a‘ was pereerved

z.should be performed m'ost frguggtly was itein 37 1 am not afraid w admlt b m : know

’..‘ in. answenng a quesuon “Ttem 35 ldepziﬁ alrernattve salwons recetved the lowest raung for L

gt ‘_/_:-'v'the actual frequency, ,vnth a mean of 384 Item 23 patrents and familres rer an me to‘;j o

_‘ Provide Informazlon to‘their questions r‘ecetved the lowest raung for the preferred frequency i

_'wrth a mean of 4 26

For all ten teachmg acttvmes the actual frequency of performande? was not what .

nurses percelved n should be The dtfferences between ‘the. actual and preferred means were o

o stattsucallyr sxgnlfrmnt beyond the 0001 level ot’ srgmfreance for all 1tems except 1tem 23 R

N : where the dlff erence was srgmfrcant beyond the 0 01 level

" Resour urce L!nkg SR " .

-

For 1tems desxgnated as representmg funcuons wrthm the role of resource lmker the_' 3 S

o .mean scores f or the actual f requency ranged f rorn 3 09 to 4 45 wrth only one teachmg acttvrty"/ i _'

L 1rece1vmg a mean frequency response greater than most of the ume The mean scores for'

: thc pref erred frequency were htgh rangmg f rom 4 26 to 4 85

.'I

;e actual and preferred frequencres of performance ltem 40 refer pauenzs to other helpmg".

professmnals. recewed the htghest ’“ratmg. w1th a mean score of 4 45 for the - actual‘

'iperf ormance and a mean of 4 85 for the pref erred perf ormance Item 32 help pauems make

persdnal appltcauon of mjbrntation when audwvtsual or readmg matenals are ﬁd recetved

Two teachmg actrvmes recexved °'tber t‘.he hrghest or the lowest ratmg on both the L

S the lowest raung, thh a mean score of 3 09 for the actual performance and a mean of 4 26 R

| _"for the preferred performance : “ . SN RO ‘ o

For all teachms acuvmes the actual pracuces were pereetved to be less frequent than ’ s

" 1':the pref;erred The dtfferenoes between the means were stattstreally srgmflcant beyond thev |

:0001 level of sngnrftcanee PO



R . o T e T F L.

'~"~’, preferred frequenmes of performrng the Leachrng acuvrues assrgned to ;he four ro" 5

i_f}'-cataiyst proces helper soluuon glver and rescaurce lmker Only one 1tem l ask pauem?

~:»¢helr usuaI approach lo solvlrtg pmblems. was reponed to actually be perfol.med less oftcn

.‘:-fj'than some of the ume. Nurses percewed ihat all of the teachmg acuvrues should be

~

rf0rrned more often than most or the ume The aclual pracuces for all Leachmg acuvmes

were percerved to be less frequenr than preferred The drfferene?es belween lhe aetual and

N
preferred means were statrsucall»y srgmflcam beyond the 0 001 level of srgmf‘rcance for all

~

’ "":*'_ teachmg acuvmes except one whlch was srgmfrcam beyond the 0. 01 level R R

P .‘Di'f.ferences.llelated to Personal and.rrarés'sidhal 'Charac»_teris’t‘ics_ i
. To what, extem are the jpercepuons’ of lhe change agent roles related o such personal

and professxonal characrerrsucs of nurses as age educauonal level contem of bas;c program

' _._nursmg expenence present posmon present area of nursmg practme and pauenl Leachrng

'.' P

/ ' The responses of nurses to actual (A) and preferred (S) frequEncres of performmg
R N I
' rhé reachmg actrvmes assrgned to rhe four roles of catalyst process helper soluuon glver and

resource hnke? were exammed by selectﬂ personal and professmnal charactensucs The daLa

'were analyzed by - usmg the ttest procedure to determme Lhe stausucal srgmfrcance of

‘ dlfferences between the means of lwo groups. and by the one way analysrs ol' yanance lo

N 'der,ermme srgmfxcant drfferences ﬁetween lhe means ol‘ more than two groups Followmg a

"‘_:'srgmfrcant F rauo m analysxs of vananoe the Schcfl'é method of muluple comparrson was
‘ 'used to ldenufy the groups between whrch drfferences exrsted The nems whrch showed

= stansucally srgnrfmm mean drfferences on the personal and prof essronal charactensucs arc

%




Due to the lxmrtetl number of res’pondenrs wnhm some age groupmgs rhe followrng \
o .."_vrhree agc categones were used for data analysrs under 30 years 30 44 years and 45 years \’T’
and over The rtems whrch showed staUSueally srgmfrcanl; mean dlfferences on actual and 4
e pnr erred f requencres of 4eachmg acuvmes accordmg to age are presented m TabIe 7 " |
SR '_ _Qa;lyit, For rtems allocated to the role ol' caralyst analysrs of vanance of the mean
i":respOnses of nurses in three drfferent age categones revealed no srgmfrcant drfferences on the B
'actual f requency of. perforrnmg the teachrng acuvmes Statrstrcally srgnrfrcam drffetences

_were found however in rhe percepuons of nurses on the preferred frequency of perfomung

4 ' th. leachmg acuvmes The Schef fé test (p<0 10) showed that the means f or nses urider 30

&

o years of age and those between 30 44 years were srgmfrcanrly fngher rhan the mean for
"."nurses 45 years and older on rhe f ollowmg frve uems descnbrng teachmg actrvmes |

: 2 "1 l am able to Judge the mosr opportune moment to reach pauents and ,
S ‘famrhec R ._ e T RIS . o

SR T & snmulate rhe pauent s problem solvmg abrlny accordmg to hrs/her own \
R :-'_f-hea.lth and capabllmes : . : . :

-(‘.v,

: ."4'._» 1 encourage pauems to want to leam

21 '.I encourage pauents to: seek rnformauon ulmakmg mformed decrsrons - ) :

29 -". I encourage.pauents to pracuce wnh y assrstance the skrlls they are - ; ;

- “ammg S L S R TR

" _'.'ln addmon me mean for nurses ynder 30 years of age (4 76)~was srgmf 1cantly hrgher 1han.f S
Jrhe rnean for nurses 45 years and older (4 07) for nem 11 J help pauenrs focus therr attenuon s ~'

i"v_.on accomlllshmg deszred goals SRR : T i "{ Sl "f;.' e, ST

‘. . "v_, o *‘ »
rocess helm for nems' allocated to Lhe role of process helper the analysrs of Ee

‘ '._varrance of ‘the mean responses of nurses m rlrree drf ferent age categorles revealed‘ staustwally
‘_srgnrf rcant v drfferences on both 1he acrual and prel‘erred fre‘quencres of perfor,rmng one '}
'v""teachmg acuvny. l establlsh a helpmg relatwnshrp with pauenzs in thetr learruag The Scheff é
test showed that for both the acrual and preferred frequencxes of perf ormanee the means for
nurses 30 44 years of age were srgmfrcantly hngher than the means for nurses 45. years and

£ o
older ln addmon the percepnons of nurses on the preferred frequency of estabhshmg a ‘ .

e D
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' S helpmg relauonshtp showed that the mean ‘for nurses under 30 ycars (4 88) was also

' ,’srgmfreantly lugher than tlle mean- l'or nurses 45 ye%rs and older (4 33) F0r the other 1tems

s wrtlun thts rolc age was not Stgmf rcantly related to the percepttons of the nurses

Soluuon grve The results of the analysrs ol‘ vanance l‘ or rtems allocated' to the role .

'. ,of soluuon gtver revealed that a stausueally sxgmfrcant mean drfference extsted among age

groupmgs on the actual frequency of perforrmng only o%; teachmg actmty 1tem 23 l f nd
3 r

that pauenls and famlltes rely on me to prowde in formauon to thelr quesuans The Schel' l' ¢ test L

-

-’showed that the means for nurses under 30 years o£ age (4 12) as well as for nurses between o

: 30 44 years (4. 00) were srgmftcantly htgher than the mean for nurses over 44 years ol' age o

- (3 31)
B There were statrsucally srgmfrcant mean dnl’l‘erences among age groupmgs 1?1 t!te

v : nurses perceptrons of the preferred frequency of performmg the teachrng actlvrttes descrlbed
o on four nems The means for nurses under 30 years of age and those between 30 44 years

. ; were srgmf' 1cantly htgher than the mean for nurSes over 44 years for each of the follomng

s g .

) i

1tems e e e e

‘ ,‘g; 1 grve apprOpnate professronal advrce to patre@‘and famll"’%

2

I shate health care mformatton wrth pattents and famtltes at a level they can
--u-‘;understand . :

“ 37._. 5 Iam not af rard to admrt "1 don t know m answermg a questron

In addruon the mean for nurses under 30 years of aée (4 91) was srgmf 1cantly hrghcr than :

the mean for nurses over 44 years (4 57) for item 15 1 glve pattents mformazion that is

‘_meanmgﬁd 1o them -

o

Resource ltnker For rtems allocated to the role ol" resource lmker. analysxs of
; "vanance of the mean responses of nurses ‘ln the three dtfferent age categones revealed
: _' srgmftcant dtl‘ ferences m the actual f requency of ﬁerformtng the teachmg athmes descrtbed

oin threenems '_ SRTCE .,

:'26. l use vartous sources to obtatn current knowledge 0 plan and tmplement my
teachmg ﬁ TR N ,

i 311 provrde pattents wrth appropnate resources. x;tglhance leammg

. o . -
‘-~ . PR . . ) .

¥

. -



3 l help pauents make personal applmtron ol' rnformatron when audrovrsual or
readmg matenals are used DR o ‘

' ’I-‘or all three rtems the Scheffé test showed t.hat thenneans for nurses between 30 44 years 5

- were srgml'reently hrgher than the means for nurses under 30 years of age ln addmon for

- ‘- rtem 26 the mean f or nurses over 44 years (4 00) was. also srgnrf tcantly hrgher than the mean

: " f or'nurses under 30 years ol‘ age (3 36)

» 3 P L

-

There was also a statrstrcally srgmfrcant mean drf ference in the -perceptrons of nurses '_

on the prel'erred frequency of performmg rtem 22 1 assrsz patrenrs to rdenufy supporl

' ystem: The Scheffé test showed that the means for nurses under 30 years of age (4 70) and

. f or nurses between 30 44 years (4,71) were s:gnrfrcantly hrgher than the mean for nurses _ ”

over 44 years (4. 21) Age was not f oupd to be statrstrcally srgmfrcant for the bther 1tems
Summary T he results of the one way analysrs of vanance revealed i rve statxstrcally

' 'f"srgml'rcant drt‘ferem:es on’ the actual performance and twelve srgnrfrcant drfferences on the i

'preferred performance of the teachtng actrvrtres accordmg to age It was noted that on the

e iactual 1 requency of performrng the teachmg actrvrtres the mean responses of nurses 30 44

. /
years ol' age consrstently drffered l‘rom nurses erther under 30 years or over 44 years

1

i However -on the preferred performance nurses under 30 years of age and those between

R ’z'-.,.'_.',30 44 years (except in two mstances) peroerved that they should perl’orm the twelve. teachrng

) . '_acuvrtres more frequently than drd nurses 45 years and older

Teoe - . R . . LI

4 Respondents mdrcated all drplomas and degrecs that they recerved The data were

- analyzed by usmg the appropnate t- test procedure for unequal or small sample sraes (SPSS X

: Statrstrcal Package for the Socral Screnees 1983) to determrne (1) the drfferences betWeen the ‘. “»; )

o means of nurses who recerved a baccalaureate degree ora drploma in- nursrng as thetr hxghest
A level of nursmg educanon and (2) the drfferences between the mw.ns of nurses who recerved

a baccalaureate degree rn addrtron toa drploma rn nursmg ora baccalaureate degree m nurs‘ing

L -
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LU *p<065; A repr_esenrs zictuel"perfdrrnané_e-,i‘,,"’ir'_'-l;_'
S I S

L '-rQles“o',_‘ ; 1yst process helper and resource lrnker no stauslrcally srgnrfrcant mean'_"

. "drfferences ‘were found ween the responses —ef nurses on the acrual and prcferred,_ o

" teachmg acnvmes and lherr h:ghest drploma/degree recewed

. : ."_‘For the preassrgned role of soluuon grver only one uem mdrcaled a stalrstrcally srgmf |cant o

.'m ean drf t?erence as shown in Table 8 The rtem l am not afrald to admu "I don'r know dn-

‘ answermg a questron, indlcaled a statrsllcal drfference on the actual f requency of performmg :

: rhe teachmg acuvrty The mean response of nurses wnh a drploma in nursmg as therr hrghest” o

'level of nursmg educauon was 4 72 and rhe mean response of nurses wrth a baccalaureale.

' egree was 4 39 mdrcaung rhat drploma nurSes percerved they were not as afrald lo admu' o

o Tawes
o el Dlﬂ'erences on Actual and Preferred Frequencres of .
S :.7‘?",; Teachmg Activities by Highest Level -~ -
CeR T ofNursngdueatron R
" BN/BScN - Drploma
e X : X AR
v (N=19) - (N-69)‘< ST T

1’» 3;1, Am noranerd“m adrmt CHUAN G Masec o am o aae

i~ A 'r_ L
-~ ,_@"@., R
LRGN R )

-«

S .o

bV

‘that they drd not know rhe answer 0 a quesuon srgmﬁcamly more of len than were deg‘ree R



R h_gher (han the responses of nurses who recexved a posl bas:c degree

.

e

Basrc or @t basrc baccalaureate nurs_rgg edumuo The results of the data analysrs e )

Y for nems assrgned to the role of eatalyst revealed one staUSUCally srgmf icant: mean dnfference -
' 'between the responses of bas1c and post basnc baccalaureate degree nurses on both rhe actual
and preferred frequencres of performmg the.‘eachmg actmt’ (Table 9) The nem I am able )

1o /udge lﬁ)e most opportune moment to Ieach patzents and fanulzes, mdrcated a srgmfrcant :

‘ dxfference beyond the. 0. 05 level of srgmfrcance on - both the actual and the preferred'

perf ormance The mean responses of nurses who recelved a basxc degree were sxgmfrcantly -

e
3

‘Z_Talrie'_9 -

lgifferences on Actual and Preferred Frequencres of Teachmg' :

Actwitles by Baccalaureate Nursrng Education.

.. Teaching Activities. -

2 Amabletojudge - - A
g -the most opportune S
... _moment to teach.:

s
R

ink  _ SRR L | o

.30 Encouragefamﬂy A \ 336 4.29 L .2:_7()5

pamc:pauon Ve I T

i ”“pS0.0S: N ‘A'represents actual perforrnanoe; S represents, preferred performance
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For rtems’ assrgned to the roles qf process helper and soluuon grver there were no: ‘

- staustrcally srgmfrcant mean drfferences in - the perceptrons of basrc and post basrc:*

- baccalaureate degree nurses The fmdmgs., therefore suggest hrgh homogenetty between

’ teachmg actrvm

baccalaureate nurses perceptrons of the aetual and preferred frequencres of perf orrnmg these o

For the preassrgned role of resource lrnker the drf ferences on the actual frequency of i

v, N

E teachrng actrvlttes reached statlsttcal srgmf‘rcance on only one rtem l encourage famlly‘

. Ay L
o pamctpatzon in the teachmg plan The mean response of nurses who recewed a basrc nursmg S

R

:‘degree was 3 36 and the mean response .of nurses who recelved a post basrc nursmg degree =

was 4. 29 'I'he mean responses mdrcated that post basrc degree nurses percelved that they -

‘-encouraged famrly partrcxpatron ‘in the teachmg plan sxgml‘rcantly more often than did basm B '

T degree nurses

»

F.

'.\..‘

Summary In general the two varrables baccalaureate degree or dlploma as the‘-,'
' 5’

@hrghest level of nursmg educatron and post basrc or basrc bgcca ureate nursmg educauon

e hlghest level of nursmg educatton

e

»,v/-’{ r Com

o

were not: hrghly mfluenual in the nurses percepnons of thelr’act‘*", ' r‘pref erred fi requency of -
N perf orrmng the teachmg actrvrttes R
(} - V . ’;}1: - Lo ‘ " ,‘4/» | ) ) :“' v

Sy

f

Iet/ed Hl hes Level of Nursm Educatlon

: Drgloma in nursmg erty mne respondents graduated wlth a drplonm, P nursmg as -

therr hrghest level of nursmg educatron For the purposes of data analysrs the years that the-. »

E between 1976 84 The ntems whrch showed statxsucally srgmficant mean drfferences on the X S

nurses graduated were grouped into three categones between 1948 65 between 1966 75 and

actual and preferred frequencres of perforrnmg the teachmg ectwrtres accordmg to the year

;the nurses reoerved their dtploma in nursrng are presented in Table 10
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For uems alloeated to the role of eatalyst the analysrs of variance of the mean .

'A nses of nurscs tn the three categortes reveaTea\one sxgmftéant drffe;enee on the actuaI

,,,,,

: teachmg act‘mues For the actual perf ormance of the teachmg a mty desmbed tn 1tem 19 1

' f~-‘_j:,‘ e.xplam to pauents the fr?tportance of adherlng ta the mre p?anned for th:m the mean of 4 39

L "f,-'t'or nurses graduatmg between 1966 75 was s:gmfmnt}y hrgher than‘ ‘e!'mean of 3 86 for

- B nurses graduaung between 1976 84 The perceptnms pf nurses n‘;ihe preferted frequency of T

.perl‘ ormmg t‘he/teachmg actmty descnbed tn nem 21 ] eneourage pattertts to seek in formatwn

i
3.
A

,rses graduatmg between

.' in makmg in formed dectsrons mdtcated that the mean ol‘ 486 fior’ '

Do '1976 3'4 was snghlfrcantly htgher than t.he mean of‘ 4 36 er ‘nurses graduatmg be-tween

vrole of process helper the analysrs of vanance of. the mean
N “‘ K3 N
2 teg(mes revealed that stanstrcally sngmfrcant mean ,

For nems allocated 10" t'

'responses bf nurses m the

..,'f v:_;dlt'l‘erences exxsted on the actual __ut not on the preferred frequency of perl:ormmg the

L tea chmg acuvaues The @ean for n graduatmg between 1966-75 ‘was srgmf rcantly h:gher

‘ than the mean for nurses graduatmg between 197? -84 for the followmg stems

‘ \J\ v5 Ivaltdate w:th the pauent the learmng needs that I have 1denufled S
- "Z | b ask pattents what therr usual approach 1s 10 solving problems N
- ForAtem 18 - actively mvolve pattents in determmmg acceptable soluuons to thezr health
» .f_problems the mean response of 4 13 for nurses graduatmg between 1966 75 was sxgmf 1cantly
: ‘hrgher than the mean of 3 33 for nurses graduatmg between 1948 65 as well as the mean of

f 3. 41 l‘or nurses graduaung between 1976 84

For rtems allocated to the role of sdluuon gnver -t:he analysrs of vanance of the mean
1

'reeponses of nurses revealed staUStrcally sxgmfrcaqt dtfferences only on, the actual frequency’
o o _of. performtng the teachmg acnvmes The mean responses fo;; nurses graduatmg between o

: _""‘1966 75 were sismflcamly »hlsher than t‘he mean reSponses for nurses graduaung between

‘ A4

: --1976"84 for the fouowmg ttems » , ~
B : ot r,., R % . o :

l find - that my teathmg effort conststs of ngmg pauents health eare ol
tpformauon : AT

2

\ Ve o ; ;_ _— ST . R Y




."\' . E . ) B .'Q'
B . .

" 'ln addttron for 1tem "14 the mean reeponse for nurses graduatmg between 1948 65 was

'v_.]j:" :Stgmf roantly lower than for those who graduated between 1966 75

e

For ttems allocated to the role of resource lmker the analysts of vartanoe of the mean
l

PR responses of nurses revealed srx stausttcally srgmfrcant dtf ferences on the actual l‘ requency of

X £
performmg the teachmg acuvmes 'Results of the Schef fé test mdtcated that f or ttem 26 I

o use vartous sources to obuun cun'enl knowledge to ﬁan and tmplement my teachmg. the mean

"_fresponse of : 4 22 for nurses graduatmg between 1966 75 was srgntftcantly hrgher than the
mean of 3 45 for nurses graduattng Between 1976 84 The mean responses for nurses who

graduated between 1948 65 artd '

.tween 1966 75 were srgmftcantly htgher than tlp mean .',

E 's;.'.tresponses for nurses who graduated g ween 1976 84 f or the f ollowmg 1tems

22 1 assrst pattents to tdenttfy s%pport systems EEE : .:.‘:: , f’-t'f . \
’ 27 ) ;I‘ collaborate thh other health professronals when develOpmg a
SR comprehensrve teachtng plan v 4 - o f
o 31 1 %the patrents wrth approprrate resoufces (eg, audtovtsual atds
S '-'ipamphlets) to enhance learnmg o , - :

s {3'2- ‘-";"I help pauents make personal Apphcatton of mformatron whcn audtOVtsual or',n L
R readmg matertals are used R » 2 :
L N : ) "("L i . -.‘.4
40 L refer to other helptng professionals those pattents who requtre assrstance e
o wrth problems that fall wrthtn thetr arga of e;tperttse ’ ST

For ttems 31 and 32, the nurses who graduated between 1948‘.65 and between 1966 75
."percetved that they performed the teachmg acttvmes less frequently than most or the ttm‘e v_
:.' .v whtle nurses who graduated between H1976 84 percerved that they ~performed the teachrng
’ ""_"acuvmes less frequently thah some of the ttme ' L '_ o v“__ RRATSEI
| k‘k There were no stattsttca}ly \srgmftcant mean dtfferences found m the per;epuons of
- 'nurses on' the preferred freque\ncy (\f performrng the teachmg acttvrttes descnbed tn the ttems

results of tée one way ana,lysts of: vanance revealed that thtrteen

“ -:ltems rndtcated stamuW tgmfteant mean dtfferences between the actual frequenCY of




performtng the teachmg aeuvmec and the year the nursec graduated wrth a drploma in nursmg S

as therr hrghest level of edueatron For each of these ttems the nurses who graduated ,..A_?.

between 1966 75 pereewed that they performed the teachmg activmes more frequently than R

Qrf nurses who graduated between 1976 84 For two rtems one wrthm the preassrgned role of N

process helper and onedwrthm the preassrgned role of solutron grver the nurses who graduated

between 1966 75 peree:ve(l'ré%t they performed the teachmg actrvrtres more frequently than

nurses who zraduated between 1948 65 and those between 1976 84 For five 1tems wrthtn the o

preassrgned role of resource lrnker the nurses who graduated between 1948 75 percex/fied that

they performed the teaehmg act:vrues more frequently than drd nurses who graduated more

recently lt WOuld appear that the number of years smce gaduatton wrth a drploma m_g

nursmg mfluenced the nurses actual performance on 1tems tdentlf red as functrons of a :" o
g resourcelmker C e T T ,‘ B RN I

. The year the murses. graduated drd uot appear to 1nflue;1ce therr perceptrons of how
frequently they should perform the teachmg actrvmles 2‘»’ | (? '
Baecalaureate dggree Nmeteen reSpondents graduated wnh a baccalaureate degree as _: :
therr hrghesr level of nursmg educauon For the purposes of~ data analysns the years that the |
nurses graduated ;&ere grouped mto two eategones between 1958 79 and between 1980 84
L 1% ';he reeults of the data analysrs for 1tems assrgned to the roles of catalyst process,: .
| hélper and solu_tri)?/éwer revealed no statrsucally srgmfrcant mean drfferences between the;_"“{
‘ "" | responses of baocalaureate degree nurses on the actual and preferred frequencres of "A :

perfqrmtng the teaehrng acuvrt::fes and the year the nurses graduated Perhaps a larger sample' "A- _;

would have permrtt&l a cloSer exanunatron of tgs 1ssue by creatrng smaller response categones_' -

'.",.-.;-;r‘ 5o

for the year of graduanon

For the preassrgned role of resoum hnker only one rtern mdrcated a stattstrcally'.» o

srgmfrcant mean drfferenee as shown in Table Il The uem, I help pauems '_ personal [

B applicatlon o] informauon when audiowsual or reeding materials are used
. statrstreal drfference beyond the 0 05 level of srgmfrcance on the preferred frequency of o

‘2

'cated a -



[

. ‘_"fs'performmg the teachmg acuvnty The mean response or nurses who - srad“md bﬂ“’““ o

e

) ':-_1958 79 wasg 88 and the mean response of nurses who graduateqd iaetwecn 1980 84 was 4 75
-fmdlcaung lhat the nurses who graduated between 1980 84 percexved that they should hclp |

afd personal apphcauon of 1nformauon sngmﬁ_cin_t_lz/ more often than dxd nurses _

he

.:’_"-_:iwho graduated between 1958 19..

. ; Table ll .‘ - fu. . e #\.‘ ‘» ‘ 4

- .

leferenees on Actual and Preferred Frequencles of
Teaclung Actmtres 'by Year Baccalaureate

,' ‘,» Degree T“e‘l e ‘

1958 79 ’ ,“ "198()-84‘

(v—s) g (N—lO)

.‘ BE.S_(’!LCC_W‘L . * ,
N peI'SOll aPpllcauon N St 388 L 475 L =2.26% 0
ofmfo tion. | _ T P e

K

‘p.<_005 ‘Srepresentsg referred;erformance o S




Frve content areas we‘f"e analywd rnterpersonal commumcatron skr’lls

st

1tems whrch shovved statrstreally srgnrfrcant mean drfferenoes on the actual ;nd preferred .
frequencres of teachtng actrvrtres accordrng to each of the frve content areas are presented in -
i TablelZ L . e

Interpersonal commumcauon skrlls The results of the data }nalysrs for the'.';_;.,

. preassrgned role of eatalyst revealedka staustrcally srgmftcant mean dtfference on the actual .

bﬁfrequency of performrng the teachmg acuvmes between the responses of ‘nurses - who had,“'._‘

i 'g theory. problem solvrng process nursmg prowss and change theory The‘ S

. 'tnterpersonal commumcauon sktlls in therr educatron and those who drd not on only one rtem,/ =

A prawde wrmen mstructtons for pallents to follow to mcrease thetr contmrtmenl The mean -

o response of the 79 nurses who indrcated that they harf 'ﬁtterpersonal commuruehtron skrlls o

e imcluded rn therr edycatton was 3 I8 srgmf rcantly loweMm the mean response of 4. 13 for G

o the nine narses who drd not mdrcat&the content was mchrded in therr educauon - S

» ', R
For rtems allocated to the roles of proéess helper soluttom grver and resource Itnker '

e e e = — e ¥

jthere werc no stattstrcally srgmfrcant mean differenoes rn the peroeptrons of nurses on thef'. P

- ’,actual and pref erred f requencres ol~ perforrmng the teagl_ung acttvrtres accordrng to tlus content E :

-,:_area-.‘-'*;- e ﬁ

eac’hmg{]grnmg theory The results of the data analysrs revealed two statrstrcally _

L -srgnrfrcant dtf‘ ferences on the aotual fréquency of perforrrung the teachrng actrvmes between

._zthe mean responses of nurses who had teachlng/learmng"hreory in t.herr educatron and those': .
‘.'-wh° dld not One rtem was wrthrn the preassrgned role of mta]yst (1 help pan ents focus therr_'

o l,attentron on accomplrshmg desrred goals) and the other wrthrn the preassrgncd role of resource' b_

L‘

o llnker (l asstst pattents 0 tdenuf y support systems) For both rtems the mean responses of

. the 65 nurses who mdrcated they had teachrng/learntng theory mcluded in therr educatron were .

g "srgmﬁeantly htgher than the: mean reSponses ol‘ 23 nurses who drd not rndmte the content was , "

‘lt
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There were no stattsttcally srgmfrcant mean drfl‘erences found rn the perceptlons of
nurses on the preferred frequency of perforrnmg the teachrng acnvrtres The frndmgs suggest
that the nurses percepuons of how frequently they should perform the teachrng acttvrtres
descrrbed in the 1tems were smular whether or. not teachrng/learmng theory was mcluded m_'-'
therreducatron . } .‘; Vo . | : - |

w The tesults of the data analysrs for tterns assrgned to the"-

role of catalyst revealed statrstrcally srgmfrcant mean dif ferences on' the actual and preferred._-

f requencres of performmg the teachmg actrvmes between the responses of nurses who reported'-"_ o

that the problem solvrng process was, rncluded in thetr educatron and those who drd not. Itern

a ‘.

39 l prowde wrltlen mstrucuons for patrents la foIIow to mcrease thelr commrtment mdrcated»

'. a statrsttcal drfference on both the actual and the preferred perforrnance whrle ttem 2 l am’

e o—'l

abIe la judge the most appartune moment to teach pauents and famrlres. rndrcated a statrstrcal_;‘w .

drf ference on only the preferred performance In each mstance the mean responses of 'hurses o

who mdtcated that thetr educatron clrd not mclude the problem solvrng prooess were
’i‘ ' srgmfteantly hrgher than the mean responses of nurses who mdrcated that the content was

mcluded

For rtems allocated to the roles of process helper and solutron grver there were no

stattstrcally srgmfrcant mean dtfferences found m the perceptrons of nurses on the actual or

'_ the preferred frequency of performmg th_'

e

"'.;teachmg acttvrtres 'I'hrs suggests that the
problem solvrns proeess m educatron drd not appear to mfluence the nurses mual orﬂl-_
preferred performanee in these rolesl ' o

For ltems allocated to the: role Qf resource lrnker there were no srgntfrcant dtfferences -

found on the actual performanee of the teachmg act;vrtres however in the perceptrons of

nurses on the preferred frequency of perforrmng the teachtng acnvrttes. there Was a -
statrstteally srgmfreant drfferenoe on the item, 1 dlscuss with pallenzs the resources they have
wlthln rhelr family and/or slgnlﬁcdnt ozhers. lnteresttngly. the nurses who mdmted that
thetr pdueatron drd not mclude the probleni-solvlng procees percetved that they should drscuss i ,

resourees wrth the pattent slgniﬁeantly more often than drd nurses dho mdrcated the content o '

» 1'

¢



: was mcluded

"' drf f erence was f ound m the percepuons of nurses who had nursmg process m their educauon .

& : srgmfrmnt drfferencw were found on the preferred frequency of performrng the fonc,wmg‘:..‘_.. -,

: o ‘for the preassrgned r6Ie of soluuon grver when consrdered On the

e nursmg process was mcluded rn therr educauon

and those who drd not on the acrual frequency of performmg lhe teachmg actwrty, I

encourage pauerus to ask questrons about therr care and treatmem Four sraustrcally“-f..

reachmg acnvrues 0 T o R
-'-.2:-.{'1 .am- able to Judge the rnost opportune m0ment LOR reach pauents and
co ,‘famlheS ‘_-_ IR ” Lt e T

. ’:‘I strmulate the pauenr s problem so}vmg abrlny accordmg lo hrs/her own .

-health and capabrlmes o o IR

. 4I encourage patrents to want to leam

iy ! v

ECAN

. 11, 1 he}p pauents focus rherr arrentron on accomplrshmg desrred goals B - .. ﬂ e

On all f ive drff erences the mean responses of rhirteen nurses who drd not mdrcate thal rherrsz'

e Wm i oo e 20 g e g proces i

educauon scored hrgher than b ose who mdrcated rr was mcluded Ilem 9 l asslsl pauents 10 :
B rdenufy thelr own [earmng needs mdrcated a srgmfrcam drff erence on both the actual and the-.ﬁv::

o ) pfeferred performance Item 10,7 asstsl pauents '\0 %mulate Iong- a'ld S’“” ""” m. 30"1’ -
‘ ':.viappropriaze to therr leammg needs and rtem 25 l reIate new learmng lo theé“pauenl s pas!v'

| eXPe’le"CES showed srgnrfrcant drfferences Only on lhe pref erred performance ‘_ - ,.'-f: v

There were no stausucally srgmf rcant mean drfferences in ﬁe percepuons of nurses . o

s of whether or not Lhef o

oAt

For rtems assrgned to the role of re§urce lrnker one stausrrcaf'ﬁsrgmf rcant drf ference" R

e

Vi 'was found rn the petcepuons of nurses on the preferred f requency of perfoemmg the teechrng_j L
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; ;actmues As in all other drfferences for the nursmg prooessb}tlhose nur'ses whose education{v_-_'_;i‘f

: d;d not mclude the nursmg process percexved that they s

lbe roles of catalyst and solunon glver statlsucally -*ilsﬂlfmnt mean dxffer

S - l‘ugher than the mean scores of 55 nurses whose educauon dld not i

d drscussﬁxth pattents the'_"_ -

E resources thhm thetr famrly and/or sxgmftcant others srgmfrcantly more often than drd the’_f,éj'_"_

s nurscs whose educat:on mcluded thrs conterrt _ G T T
i Chang ry The results of the data analysxs revealed tltat for xtems assrgned to;.

' were found oy

| '.“’,’_..-v\,only on the actual frequency of performing the teachmg acttvmes The ‘mean ‘scores sof 33; -

-‘"inurses who mdtcated that change theory was mcluded in, thetr educatton were sxgmftcantlyi-.:_

:clude it for the f ollowmg'

o ‘three 1tems thhtn the role of catalyst ’: _f '_"-: L , o

N 2 1.am- able 10 Judge the most opportune moment g teach patxents and

S 21, l encourage pauents to seelr mf orrnauon m rnakmg mformed decrsnons
o .j < 33 I encourage pauents to- adopt behavmrs whxch wxll tmprOVC thell' health ‘_';

-;- and the followmg xtem wrthm the role of solutton grver

Thts fmding suggests that mcludmg change theory m the nurses

e _effect on [h e actual frequency of performmg these teachmg acuvmes

e f amthes

RS '2'4. g 1 share health care’ mformauon wrth pauents and famtlxes at a level they can
understand : ‘ _ . _

‘v

q&n‘.. h'ad aposmvc L

There were no stattstncally sngmf rcant mean dtf ferenoes in the perceptxons of nurses on. _

. ",_',f:_the actual or the preferred fr requency of performmg the teachmg acuvmes for the preassrgned" :

: "-anluded in thetr educatlon

RSN

S ',role of process helper when consrdered on the basrs of whether ‘o, notnchange theory was-’:_‘-,_;'-_ﬂ ‘

"t

Only th st’atisucally sxgmfteant rnean dtfferenoes were found'bi‘

' ythe teachmg actmues for the preasstgned ro‘le of resouree lmker. On tM ] ual performanee i

‘nurses who had change theory m thetr educauon pereewed that they provrded pattents vnth' s

o appropnate resourees to enhance learmng more frequently than dxd nurses who had not taken a A

: ’:'"tlns eontent Sinularly. on the preferred performanoe ‘nurses whov haq change theory mcluded‘-':"i-.j""

- f'-,-m theu eduontton percerved that theyjhould enoourage family particrpauon in thetr teachmg o _'

T N S




s

' Caglyst,. The results of the anatysrs of varrancc for rrems represemmgf e role of

.'fcaralyst revealed no stausucally srgmficam mean drfferences on ihe actuai f{equency of %

o P _performmg the teaching aetrvmes Tbere v/as however one stausucally srgmﬁ%nt dnff erence -:6
Ly in- the percepuons of nurses on: rhe pref erre_d frequency of performmg !,he teachmg acuvmcs. .
.]_'_Results of the Scheffé test (p<0 10) showed thar nurSes w@ 6- lO—years of experrence as a
.‘regrsrered nurse percerved that they shou]d eiicoura@\ pauems o make mformed decrsrons i
t ﬂ ':-b'n;ore frequently thanmd nurses wrth mote rhan ten years of expenenoe. L : 'f:, . ( frf'
| s nelpe_r_ For items representmg the role of process helper the analys:s of
-:varrance revealed stansumliy srgmﬁcant mean drfferenees on the actﬁa“l grformance of twu

"teachmg awvmes but not on the preferred frequency Aceordmg to the Schcf f é Lesl.,nums




