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. ABSTRACT

" The purpose of this study is to determtne‘if there are an& sdbjetta '
ive differences between the working and non—worktng poorinif thosel |
.differences can be attributed to cultural forees;,and if theré”is a
di fference)in the school achievement of the chitdren of-both‘groups.

An unstructured interview was Eonduoted with a sample of twenty
respondents (ten working poor, and ten non- working poor) Theyinter-'
v1ews were focussed to e11c1t the respondents current and’h1stor1ca1
experiences. The responses were ana]yzed to -determine thetr ach1ere-
ment va1ue orientation,*the antecedents of, such an‘orientation and their
ch11dren s schoo] achievement. | i | |

The resu]ts indicated that there are differences between both

groups. Differences relate to their experiences,. the1r ach1evement

j value orientation and their ch11drqn s school ach1evement Since there

*M‘*‘“**’““gwasﬂﬁtthrdtﬁkremm*tnﬂmenmﬂmrﬁﬂgtoﬁﬁttmﬁrofﬂnnhjﬁoopsﬁtfwas’A~*~’*

concluded that the cultural hypothests coujd'not be:rejected:'"”'
< 0f particular 1mportance was'the~indication that there~are substan-
| tial differences 1n thg educational ach1evement of the ch11dren The
children of the work1ng poor appear to be higher sehool achievers than .
N f’ .the1r non-work1ng poor counterparts It was-part:cu1ar1y disturbing to
.find that the majority of the noh- workJng poor Ch11dren were low school
Vach1evers. Such a f1nd1ng suggests that the ch11dren of the non- -working

) poor are not go1ng to gain the credentia]s necessary for social mob111ty

.and w11], thereiore, be condemned to their parents' poverty.

/ §
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ST o . ' ' CHAPTER 1 S :_ , /
|  OVERVIEW R

IhtroduCtion

"Real poverty", wrote Donald'Cask1e, "is starvat1on ma1nutr1t10n,
pestilenté, tattéifigg;’c]oth1ng and makesh1ft shelters bu11t from
v;crounged materials". ]: Understood in these térms poverty is high 1nfant

_’morta11ty, d1stended be111es, stunted growth and du]led intellects. It‘

is oppress1on,,d1scr1m1nat1on, serv1tude, fear and impotence. Poverty

scu]ation of humanity because 1life itself becomes i battle for
'surv1va1 and emanc1pat1on L
Fortunate]y, the un1versa1 availability of income secur1ty benefits
'w1th1n Canada has s1gn1f1cant1y reduced the 1nc1dence of "starvat1on, ‘ |
ma]nutr1t1on, pestilence, tatters for c]oth1ng and makeshift she]ters.
But,: have these same programs reduced "oppression, d1scr1m1nat1on, serv1-
' ,tude,;fear and 1mpotence"7 Ev1dence seems to point to the negat1ve
. There is a growing cqnsensus that there.alfhat least two approaches
to the dnderstandtng and eradication of poverty. The first is the
ab;olute/approach, the Second is thé,fe]ative deprivation approach.
Dona]d Caskie states that the absolute approach is based upon
.a poverty 1ine that is cons1dered the minimum requ1rement for an -
1nd1v1dua1 s or family's basic| necessities of food, c]oth1ng and
shelter. A poverty line creattd #n this fashion y1e1ds an a?ount

"of money that is absolutely necessary for phys1ca1 survival.

e However, there is a growing aw%reness w1th1n western societies that

“

“the absolute approach does not address the gross discrepancies in dispos-

~able income with its attendant inequalities and discriminations. Th1s



awareness has given rise to the concept of a re]ative deprivation:

.poverty in deve]oped industrial societies is 1ncreasing]y viewed
.not as a, sheer lack of essentials to sustain life, but as an
insufficient access to certain. goods, services and conditionsfof
1ife which are available to everyone else and havs become accepted,
as bésic to a decent, minimum standard of living. : - f

In Canada the relative poverty line 1s~b§§ed onn a calculation of
the pr0portjon of an.individUal's or fami]y‘s income spent on the»basic
necessities. of life, i.e.; shelter, food and’clothing. The Revised "g’-
Statistics Canada Poverty Line is Qet at 62% of individual or }amily‘
income.. In 1978 sucﬁ a percentage would indicate that a fémi]y offh
would need to have an anpual income in excess of $9,53T to live,éﬁove
thi; poVérty lfne 4 To:keep this figurevin’perspective it should be
noted that the average reported 1ncome for an 1nd1v1dua] Canad1an from .
wages or sa]ar1es was $13, 798 in 1978 and for an 1nd1v1dua1 Albertan - -
was $14,168.5 The income required for a family of 4.to live above the
poverty line was significéntlyAbelow the average individual's income.

" The basis of this poverty Tine, 1. e., 62% of income, would indicate'that
in 1976 there were 2,831 0006 Canad1ans 11v1ng 1n,p0verty - a f1gure that
excludes native people on reserves“ and "those res1d1ng in the Yukon and
Northwest Terr1tor1es" 7 |

These, then, are a few of the stat1st1cs of economic deprivation.

But statiiﬁics do not tell the fu]] story. Thefpoor, in part because of .
their Timited financial resources- and inipart because of discrimination,.
do not have equa1.aqcess to benefits generally enjﬁyed by the more
aff]uent members of society. ) _ |

Their hous1ng tends to be inferior; théir social and recreat1ona1

fac111t1es non-existent or 1naccess1b1e their health 1s 1nfer1or

‘ because of their 1ack of access to and use of adequate med1ca1 serv1ces,



)

thetr hea]s are'not as hutritious; their schodis and sehobling inferior;
~their 1mpact upon the poT1t1ca1 process 11m1ted'and, in the 1ong term,
probably ineffectual; and the1r opportun1t1es for social mobility are
small. \ |

The poor are trapped by the1r poverty They do not have the finan—
c1a1 resources sufficient to ameliorate the cond1t1ons of their ex1st-
ence. And, because they are unable to change their circumstances, they
remain in subJugat1on to them.

But "the question must be asked: Do all poor'peop1e respohd‘to and
perceive their powerty in the same manner7 It is a contention of this
.thes1s that the poor can be separated 1nt0\two categorles |

(a) the non-working poor who are tota]]y dependent upon prov1nc1a1

income security benef1ts for the1r sustenance, and -
(b) the horking poor whose.means of-support are primari1y derived
frdmeearnings. 7 |
It is suggested that each groupfperceives.and responds to their depriva-
tion in a different manner and this differehtiaiiperception and re$ponse

[S . ’ <

accounts for“theéir being employed or not employed.

If it is accepted that there are differeﬁt‘perceptions and
'to poverty, thdSe differehées must be explained.. Suth‘an explanation, it
will be argued, can be achieved on]y through an ana1y51s of the reasons
for the ccntinued ex1stence of poverty w1th1n an affluent society.

"\,

| . -




‘Explanations of Poverty

i

'In\referring to poverty among Canadians, Adams et al, wrote:
Zpeople are poor because they don't have enough money. There may

be other reasons - lack of education, opportunity and so on - but

these are all consequences of not having enough money to maintain

an' adequate standard of 1év1ng And by adequate we do not mean
enough for bare survival.

In other“words the poor are poor because their wages, inheritances,
transfer payments, etc., are insufficient~for the maintenance of a
middle-class lifestyle. Lewis9 disagrees with this type of.argument and
suggests that the reasons for poverty can be found in the persona] ;ttr1-
butes of the poor, j.e., the poor are unsuited for h1gh paying, perma-
nent employment. Lewis does, admittedly, recogn12e that these attr1—

butes are a product of a capitalistic c]ass system RyaLn]0 proposes a

third approach - the poor are economically depr1ved because the dom1nant.
soc1ety has created 1nst1tut1ons to deny them access to the benefits of
the dominant society (e.g., good JObS, housing, health care, education,
etc.), 1. ., the poor are d1scr1m1nated against.

Adams, Lew1s and Ryan are each concerned W1th the exclusion of the
poor from the benefits of the dom1nant society. But the1r implied solu-
tions differ. The lack of financ%a] resources can be'overcome through
the redistribution of eConomic.reéources, inappropriate personal attri-
butes can be modified through tra1n1ng, and ‘discrimination can be over-
~ come through 1eg1s1at1on, aff1rmat1ve action programs and the educat1on
of the d1scr1m1nator “

The writer accepts that the lack of f1nanc1a1 resources and

_ discrim1nat1on are 1mportant determ1nants of paverty. However he also

_fee]s that the1r eradication, of 1tse1f, is insufficient to ensure the

integration of the poor jnto the mainstream of society. : It 1s contended

7 [
. i



that if the poor are to participate'iﬁ the mainstream(of society, then
they must possess the_personai/attributeS»which‘faci]itate thét‘partici—
Pa§1on.‘ » - - : - ¢
Thus, any viable exp]anation of the lot of the poor must account
_ for the institutional factors which prevent the poor from being ‘inte-
grated into the mainstream of society.‘ It must also identify the
peréona1‘attri5utes required for integratipn into the dominant society

and those forces which enhance or hinder the development of those

attributes.

This thesis will limit itself to-a discﬁssibn of the origins of an
individual's va?he system (a signfficant aspect’ of the subjective
-elements of personé] attributes) and their impact upon his integration
into mainstream sociéty.
Furthermore, this thesis is based upon the premisé that a measure
rof‘an individual's integratioq«ihtd society %s his type éﬁd permanency
of employment. The poor afe;'genera11y, employed in low status and/or
impermanent jobs. Their'ihtegration into society will, to a great
extent, be predicated upon their ability to obtain higher status océdpa-)

tions.

Status Attainment

.The working popf are emp]oyed,gbut they tend te hold 1ow-payinq‘jobs
which guarantee the continuation of their poverty. SIf they had access to
. better-pax{ng jobs, they wou]donot be poor. Furthermore, if the éhi{dren
of the.poor,~upon attaining independencé, were to have access to financi-
a]]y—rewarding jobs, they would be able to=a901d the deprivatigns of

péverty.' The dueStions therefore become: What are the dynamics of the



P

' years, "the upward social mobility value of the undergraduate degree has
S .

occupational status~g tainmént process and, why are the working poor
emp]oyed in ng occupations? .

Porter states that "education means opportunity".]] Davis]2

suggests that the 'professiogilization' of the occupatiohal structure

requireS an increasing number of university graduates to fill those

_positions. Jencks supports this contention:

Academicians are often called the gate-keepers of the upper middle
class. This is a useful half-truth. The straightest and best
marked paths to affTue?ge and ihf1uegpe undoubtedly "pass through
academic institutions. M

A

14

Although Harvey'™ questions this thesis by arguing that, in recent

B

Qec1ined",]5 his acknowledgement of the growing importance of community

vco]léges is a tacit acceptance of the importance of a post-secondary

education for occupational selection.
But perhaps the most definitive statement about the status attain-
ment process .is that provided by Blau and Duncan. They suggest that:

Education is a major factor interveni?g between the occupational
status of origin and achieved $tatus. ” :

These arguments suggest, therefore, that one's occupational Status
is, in part; dependent upon one's Tevel of educational attainment. It

would follow, then, that upward mobiljty for the poor would most Tikely

be a product of educational attainment.
It should be noted, however, that this argument,'whi1e supporting
the idea of an achieved occupational bosition, is not intended to

completely invalidate the claim tha
17 18

status is also based on ascription.

Both Porter'’ and Clement'® show tHat the elite tend to recruit from

amongst their own membership and Duncan, Featherman and Duncan state

‘that: “the socideconomic backgr und of ahigh status family of orientation
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«

w19 1t s

is favorab]e to the ach1evement of h1gh occupational status
accepted that educat1ona1 attainment acts as an intervening variable
between‘socio;economic‘status and status attainment and that socio-
economic status‘is the more important variable. However, this thesis
Wil contend that socia]_c]asses do not consist of undifferentiated
. masses and"that‘there»are suhjective class differences which produce
d1ffer1ng response to the class s1tuat1on

Nonetheless, educational attainment is a prerequisite for status
attainment. Thus, if one is to avoid poverty, one must obtain a level
lof educational attainment‘necessary to secure an occupation that enables
one to schre an income above the Boverty line. Conterse]y, if the poor.
ace nnable'to obtain sufficient education, then they will be Unab1e'to/ B
_ escape their poverty. |

It can be conc]udeo, therefore, that the working poor are restricted
to their low-paying jobs because of relatively Tow levels of education.
‘It can also be concluded that the children of the poor, if they are to

be upwand1y mobile, must obtain the educational credentials necessary

for gaining access to higher status occupations.

Values and Achievement

* A low level of educational attainment may account for the working
poor be1ng employed in Tow status occupations. But, of itself, does it
account for employment status per se? The non- -working poor also have a
low level of educationaiiattainment and they are not employed. In other
words, exp]anatiOns of employment status must be fonmuTated in other
than educa$1ona1 terms. 1

fl

Continued employment and educat1ona1 achievement are, to some



extent, the product of individual efforts; i.e., they result from
specified behaviors. (Adm1ttedly, there are other var1ab]es, for
example, personal ability and resources.) This content1on implies that
a choice éan.be made between certain types of behavior. For example,
tha.choicg to stﬁdy or not to study will have an impact on one's school
achievement. It is suggested that this choice is a function of the
individual's value system. Value, as used in this context, refers to:
.a conception, explicit or 1mp11c1t d1st1nct1ve of an individual
or characteristic of a group, of the desirable which 1nf158nces the
selection from available modes, means and ends of action.
Thus, according to this formulation, it is the value system of the
working poor that impels them to seek employment. Conversely, the value
ystem of the non-working poor w111 jmpel them to seek other ends.
 Value systems are an integral part of those personal attributes
wh1ch will e1ther enhance qr 1nh1;}t the individual's 1ntegrat1on into
" the dominant society. "And, as prev1ous1y,1nd1cated, these are the

“product of cultural or situational forces.

Prob]em

"The poor comprise a class which, when compared to other c1a$ses, is
recognized as not having succeeded in educational attainment. This non-
attainment has a serious impact on their emp]oyabi]ity and prospects of
éocial\mobi1ity,r - ‘

However, it is'{nac¢urate to perceive of the poor as being bhe
amorphous, unditferéntiated mass who sharg common aspirations, achieve-
ments and vaiues: Rather,hit js argued that the consciousness of their
haterial conditions (a conSC1ousness that is either culturally er

situationally der1ved) Wwill produce different value systems which w1]1

<



in turn, predispose the poor to perceive and respond to their material
conditions in different ways. In other words, the WOrking and non-
working poor are differentiated as such because they have a different
consciousness of their material conditions.

These differences will have certain ramifications. Presumably, the
working poor will tend to see themselves as being part of tpe_maipstream
of society and will possessdthose attributes which may eventually qualify
them for entrance into the dominaht class.' In contrast, the non-working
-poor wi]]xtend to see themse]ves as being exc]yded from the mainstream
and they Ji]] be'characterized by a set of attributes which wi]T:fend td
condemn thei to their present social status. |

Simitarly, it is posited thét the chi1dren.of the working poor, by
being'sdciaiized into the value system of their parents, tend to be
school achievers. As such, they have the potential to obtain an educa-
tion certification which will qualify them for occupations having greater
status than those of their parents. Conversely, the chi]drén of the non-
working poor, by be1ng socialized into the va]ue system of their parents,
tend to be non—ach1evers in school. As a result and because of their
non-achievemeht, they will not be qualified for higher status occupatioﬁs,
and, as such, they are doomed to the ekperiences otﬁtheir parents, i.e.,
they wi]]_remain pdor. K

_ Using a sample of working and non-working poor as a source of data,
this study will test the hypothesis that there are discernible value
differences between the working and ﬁon-working poor insofar as these
differences impact upoﬁ their employment and their'children's educa= -
tional achievement. | | |

To achieve this end, it is first necessary to determine the origins
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of the consciousness of the material conditions of poverty and its
impact on the way in which the poor perceive and respond to their
environment. Two explanations will be examined: the éu]fura] and
the situational.

Secondly, the "achievement value orientation" is postulated as the
value orientation that impels the individual to act in an achievement-
related ppanner. It is argued that values are the product of either
cultural or situational forces. In other words, the causal chain being
postu]ated"is that the achievement value orientation is the product of
the consciougness of maﬁeria] cQ?ditidns and‘that the achievement value
orientation impels fhe individual to behave in a manner which is conducive
to achievement. ‘

Thirdly, it is necessary to describe (a) the meahs by which the
samples were selected; (b) how the inferviews were conducted; and (c)
fhe schedule of items used for the interviews..

Fourthly, it is necessary to analyze and réport on the results of
the interviews. The results of this analysis will either confirm or

deny the validity of the hypothesis.

Significance of the Study

If; as has been suggested, occupational status is an achieved
status and the latter is in part determined by educational attainment,
then those who fai] to achieve in school will be unlikely to experience
upward mobility. Thus, should the éhi]dren of the non-working poor féij
towachieve in school, thén there is‘a strong.probability that they will
be condemned to experience the 1ifesty1e of their parents'and that they

will be unable to transcend their poverty.
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Such a prospect has serious implications for educational and social
policy. For the former, a greater consideration would have to be given
to the social attributes of the child as they relate to his propensity
for educational attainment. It may be necessary for the school to become
involved in providing a 'compensatory education' for both the child and
the parent; the school would need to be involved in a process that would
enhance the development of those attributes which would improve the
child's potential for educatinnal attainment and the parents' desire to
prgvide an environment which wou]dwbe supportive of those attributes.
Or, the school may need to develop a curriculum based upon the child's
experiences and languages; i.e., the school should capitalize on what
the child brings into the classroom in order to successfully integrate
him into the culture of the school.

Social policy planners would need to assess the viability of a.
program which, for certain categories of recipients, treats benefits as
being a universal right without there being a reciprocal obligation. If
~ dependence on social allowance benefits is instrumental in the perpetua-
tion df attributes which are inimical to economic status attainment and
educational attainment, then the dynamics syrrounding the issuing of
those benefits need to be reassessed in order to develop a policy that
}s beneficial té the recipient's positive iﬁtegration into the main-
stream of sociéty.

This study is exploratory in nature. Hopéfu]]y, it will provide
some indication of those variables which inhibit or promote the social
mobility of the poor. Sheculd the evidence supporfkthe contention of the
study, then further research is justified to more specifically iééntify
those variables which create, reinforté or negate the socia] dysfunctions

of poverty.
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CHAPTER T
PHE ORTGIN OF VALUE S WITH SPICTE R

REFERENCE TO THE POOR

Introduction

Values are initially a product of the individual’s interaction with
hio environment. But, once established, they act as a determinant of
the way in which the individual interacts with tnat environment.  Valtues
are anstrumental in detecmining the individual's response to athers, to
coctetal institutions and to enyvivonmental «otimuli.

It 15, theretore, misleading to suggest that poverty is a4 value.
Poverty 1is deprivation, no more, no less.  The experience of poverty

L
(either personally or vicariously) and the perception of poverty {as
participant or observer) generate the values which are attributed to
both the poor {are they lazy, discriminated against, untortunate, etc,?)
and poverty (is it a necessary part of the social order? should it be
eliminated?, etc.). The generated values, in turn, éhape the way in
which the poor and poverty are experienced and perceived.

However, the values attributed to the poor and to poverty are not
determined by poverty alone. Poverty exists as part of a larger social
reality which also impacts upon the process of value formation. Thus,
an explanation of the value orientation of the poor must go beyond an
explanation of their material conditions. There is l1ittle, if any,
difference between the matérial conditions of the working and the non-
working poor. The rationa]e'for why the former are employed and the

Jatter are not cannot be based on economic factors alone. Rather, it is

14



"suggested that the difference in emp]oyment status can, in part, be
:_ accounted for by the va]ue system to which_the members of each group
subscribe (e.g., the working poor are more likely to be characterized by
a value system which predisposes them to seek and maintain employment ,
while the non-working group have values which are conduc1ve to their ’ b
cont1nu1ng emp]oyment) Furthermore, any difterence in the.schooi— )
‘achievement of the children of the working and non- working poor may also
be part]y a function of differences in value orientations |
CIf th1S assumption is indeed true; then one may conc]ude that, if
. one desires to change the habits of the non-working poor; i.e., inte-
grate them into the ranks of the employed, there must. be a change‘in the
values to whiCh they subscribe. But, any,modification of the individual's
system can only occur through a concomitant modification of those social
- forces, and env1ronmenta1 factors which have given rise to them.

There are two competing theories attempting to account fOr the
genesis of the value system of the poor The first is the "cu]ture of
poverty" exp]anation the second is a 51tuat10na1 exp]anation Eachshas
its appea] and rationaie |

Before‘diSCUssing these_theories it is necessary to}define culture
as it is usedrin this thesis. 'There'is a concept of culture which
expiains particuiar'modes of*behaviours and an examination of i??s_
concept will prov1de a ba51s for an analysis of the cuiture of poverty
-as it speCificaiiy relates to the reciprocal dynamics eXisting between
t:;avalue system and behaviour of the poor. In addition to this exami-
nation of the culture of poverty theary, it is also necessary to rev1ew
‘the situationa] expiahation of the derivation of va]ue_systems. It will

be argued that each approach has its virtues and that an understanding

~



of value systems cah only resq]t.from the synfhesis of the twoAperspectf
ives. y

, This chapter will examine the foregoiné»concepté«and relate them
to the value systems of the working and the non-working, poor as those
value systems influence their‘status fﬁ sOCiety:aﬁd their chi]drénfs

school achievement.

~ The Concept of Culture

In their analysis of culture, Kroeber and K]uckhohnj identified one
hundred and sixty-four different definitions, plus additional state-
ments about cu1ture. They categorized these definitions according to
their common elements and pkoduced the fo]]owing composite definition:

. ¢ Culture consists of patterns, explicit and implicit, of and for
behaviour acquired and transmitted through symbols, constituting
the distinct achievement of human groups,.including their embodi-

" ment in artifacts.  The essential core of culture consists of
traditional (i.e., historically derived and selected) ideas and (O
especially their attached values; culture systems may, on the one
hand, be considered as the product of action2 or on the other hand,
as conditioning elements of further action. '

The initigl impetus for the assignment of values arises out of
individual's interaction with his environment. Once values are
established within and shared by a group they indicate which experiences
andvpekceptidns are sanctioned by the group. As such, they determine
" how the members of the group are to interact with their environment.

These values are incorporated into symbolic representations which
become thé means of maiqtqining and transmitting their incorporated
values. The recipients of these symbols will not_dn]y'be initiated into
their representation, but 6150>1nto.their‘meaning and thus become predis-

posed to act in a certain manner when faced with identifiab]e~stimu11.
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Culture, according to Kroeber and Kluckhohn's definition, embodies
~ thesforegoing elements and can, therefore, be seen as an fmportant
element in social action, for it is a’product'of the past experiences of
the group and it also predisposee its present and future members to act .
in a specific manner. o

Further, Kroeber and K]uckhohn placed a specific emphaéis on the
centra]brole that values play 1in the undenstanding of culture:

Values are important in that they provide. foc1 for patterns of

organization for the material of cultures. They give significance

to our understanding of cultures. In fact, values provide the only
basis for the fully intelligible comprehens1on of culture, because
the.actua1.or§an1zat1on of all cultures is pr1mar11y in terms of -
their values. :

If a particular group can be identified by its'adherence to a
peculiar set of values, then it may.be possible to ana1yie thét group of
‘cultural terms and to compare it to other groups.

Culture provides the individual with a reference point -- it is the
basis of his identit§)and social -integration -- it provides him with a |
consc{ousness of group identity, solidarity and continuity.’4 That is,
the individual learns and is So;ia]ized into a culture which will equip

‘,Jhim.with the ton1s that’will enable him to mediate, in a manner that is
acceptab]e to his group, the environment into which he is introduced.
Rochers, who also recognizes that culture is a principle of social
action, statee)that his concept of cuTture‘tonsists of four key elements:
(1) It "includes all human activity, whether. it is cogn1t1ve affective, -
conat1ve (concerned w1th act1ng in the str1ct sense) or even sensory
motor" 6 (2) The rules governing this human activity are, to a greater
or lesser extent,_formallzed. (3) Cu]tura]lzgdef1ned human activity is

shared. The extent of the sharing is 1mmatenqa1, j.e., it can be shared

by a few or by many. (4) Cu]ture is learned through, soc1a1 1nteract1on

A}
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By synthesizing'these‘four elements, Rocher defines culture as:
...an interconnected set of ways of thinking, feeling and acting,
which are more or less formalized and .which have been learned and
shared by aplurality of individuals, serve both objectively and

symbolically 'to unite the;e individuals in a particular and
distinctive collectivity. ‘ '

The two foregoing definitions distinctly imply that culture is the
product of prior experiences that have been shared by a group; that
these experiences have resulted in the development of a set of'common ‘

values that have best enabled the grbup to both accommodate themselves

to, and -mediate the environment within whith those experiences arose;
. Cl

"and that these values are transmitted to, and provide a basis for the

. actions of‘succeeding generations. Thus, any stimuli, be it natural or

socié],‘Which gives rise to a shared experience,-can-be instrumental in
the development of a common'set of.values 45 a set of va]ueé which will ‘,
Be directed towards the experience, towardé the stimuli that are |
perceived to have caused it, and towards tHé mitieu within which these
stimuli arise. vThe pefsistence-of these values and the stimuli whicH
evoke them would be instrumental 1n>tho§e values being transmitted and
learned. Such a dynamic would promote the devé]opmeﬁt of ? cultural
identity.‘ | : . ' |

Children intrdduced into an established cu]fure are initiated into

a set of norms, mores and role expectations which will, if the child

continues to experience the stimuli that sustains his culture, tend to

- direct his 1ife's path. The child will be predisposed to respond to his =

environment in a way which produces predictable behaviour. Thus, for

examp]é, the working poor seek and hold stable employment because their
‘ v %

cultural system gives the impetus to such behaviours. Conversely, the

non-working poor fail to obtain or hold stable employment because their

o



cu]tora1 system does not orient them to do so.

Finally, it is‘hecessary to recognize that the values to which the
"individual subscribes are not solely a product of his cu]tuha]'system.
The;uniqueness of eachlindividua1 and the uniqueness of the.configura-
t1on of stimuli to which he is exposed permits the development of a
value system which reflects that uniqueness. Culture, according to this
conception, becomes a depository Qf‘values into which the individual can
be socia]iieo but which a]so hecomes subject to modification by the
individual because of his idiosyncracies. This would imply that the
individual has'the ability to functioh in or adopt an a]ternative life
'style or culture. The individual's cultural system will predispose the
1nd1v1dua] to subscr1be to a part1cu1ar set of values, but it will not
be the sole determinant of that subscr1pt1on; Thus, the values held by

‘an individual will either be solely a product of the individua]'sv

cultural system or a product of his culture and his personal experiehces.

The‘CuTture of Poverty Thesis

~ Culture constts of a set of values into which its members are
socialized and which provides a basis for the individual's interaction
‘w1th his environment. —But those va]ues are also a product of the pr1or,
shared exper1ences of the group, experiences shaped by the material
~conditions of the group s existence. Accord1ng to this theory, differ-
.ences in material conditions, if uhchanged over time, resu]t in differ-
ing experiences and culturaT ihterpretations of the envirohment for
those who share those material cond1t1ons Thus, it wou1d be expected L
that the material conditions of the poor, i.e., poverty, by being

different.to the mater1a1 conditions of the dominant class, produce a
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culture which exp]ainM'fhose coﬁditions and the relationship of the
1ndyzjdua1'to them and which provides its adherents with a means of
mediating their poverty.

Early attempts to incorporate this idea of culture into a theory
of tpg poor generafed the concept of "tp1tura1 deprivation". The
concépt wés intended to represent the poor's restricted access to the
materia1'benefit§ of soCiety; their lack of educatfona] attainment and
their limited social mobility. Unfortundtely, even though thé concept
resulted in some useful insights into the lot of the poor, the terminology
left much to be desired. Froonne perspective, it was a denigration of
the total 1ife style of the poor; from another, it was a denial of the
existence of their culture, i.e., their experiences and va]ues; Reisman -
~recognized this weakness: ’

\

While lesser socio-economic groups lack many of the advantages (and

 disadvantages) of middle-class culture, we do not think it appro-
priate to describe them as 'culturally deprived'. As we shall see,
they possess a culture of their own, with many positive character-
istics that Bave-deve]oped out of a coping with a different
environment.

It is indeed unfortunate that'this belated recognition did not

result in his changing the title of his book -- The Culturally Deprived

Child. Nell Keddie places the concept in a more realistic light:

...it is not clear of what culture these families can be deprived,

since no group can be deprived of its own culture. It appears

therefore, that the term becomes a euphemism for saying that work-

ing-class and ethnic groups have cultures which are at least

dissonant if not inferior to, the 'mainstream' culture of society
n_ at large. : .

Since the concept of cultural deprivation denigrates the life styles

N B > N -’
and values of those groups and individuals who are economically disadvant-
aged, it can serve no ‘useful tool for the understanding of the poor since

there is no recognition of the cukture which prédisposes the poor to
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action. If one wisﬁes to comprehend the dynamics of any group, one
must seek for an explanation within the experiences of that group and
not according to the prescriptions or proscriptions of another group.
J " Thus, for example, Miller explains the high incidences of
delinquency among the members of the Tower class as follows:

...the commission of crimes motivated by members of adolescent

street corner groups is motivated primarily by the attempt to

achieve end states, or conditions which are valued, and to avoid

those which are disvalued within the most meaningful cultural .

mi1ieq;-through Fhose cu]tgra]ly ayaj]ab]e avenues Ygich appear

as the most feasible means of attaining these ends.

Miller ‘is making~a clear statement that delinquent behaviour is not
the individual's deviation frdﬁ\some univeréé]]y\he]d norm; rather it is
an act which is the product of a "cultural system which exerts the most
direct influence on behaviour", a culture that has a "long established
digtinctlypatterned tradition witﬁ’aﬁ integrity of its own".]2 In -

effect, then, Miller 1s‘§ttgmpting to explain the delinquent behavigq}
of the lower class, not in terms of middle-class va]ues,-bﬁt in terms of
~their own oriéntations wﬁich are derived from theif own historical
'experiencés and wﬁich aré'accgptab1e-within their social m{lieu. Lewis
has;termed this lower class orienfation'the “culture of poverty". He
defines it as having: .

...its own structure and rationale, (it is) a way of life that is
passed down.from generdtion to generation along family lines. This
view directs attention to the fact that culture of poverty is not
only a matter of economic deprivation, of disorganization, or as
the absence of something. It is also something positive and
provides some reward without which the poor could hardly carry on.

The culture of poverty is not to be confused with an orientation
 that is solely an accommodation to deprived material conditions; it is
not eliminated by the eradication of deprivation. It fulfills the

criteria for culture insofar as it is derived from historical
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experiences, it is transmitted and it provides its members with a set
of values which enables them to mediate their environment. This latter
cdndition is emphasized and elaborated by Lewis:

The culture of poverty is hoth an adaptation to and a reaction of

the poor to their marginal pesition in a class stratified, highly

individuated, capitalistic society. It represents an effort to -
cope. with feelings o0f hopelessness and despair that develop from
the realization of the improbability of achieving success in terms
of the values and goals of the larger society. Indeed, man of the
traits of the culture of poverty can be viewed as attempts ;t local
solutions of problems not met by existing institutions...

Lewis contends that the effects of this culture are pervasive. By
the time a child is six or seven years-old he has been socialized into a
set of attitudes and behaviours that would prevent his taking advantage
of any oppoftun1ty that exists in the mainstream culture. For example,
a child would be equipped with attitudes, experiences and a language
Which would militate agaihst his success in schoo].‘ In fact, it may be
suggested that this socialization could prevent a child from even.
recognizing, let alone desiring, any opportunity that the mainstream

. ) . : 4
~culture may provide.

Members of a culture of poverty are characterized by discernible
attributes at both the familial and jndividual levels. According to
Lew1‘s]5 the familial level is'charactérized by an absence of childhood,
an early initiation into sexual relations, forced unions, abandonment'kv
of wives and children, matriarchal families, authoritarianism, lack of
privacy, competition for 1imited goodS and maternal affection, and an
emphasis on family solidarity which is rarely achieved. The individual.

is characterized by féelings,of'margina11ty,he]p]essness, dependence and

1nférior1ty, maternal deprivation, orality, weak ego structure, confu-

sion of sexual identification, lack of impulse control, immediate
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gratification and little planning for the future, a sense of resignation.
and fatalism, a belief in ma]é‘superiority, and a high tolerance of
psycho1ogica1 pathology.

This view of the culture of poverty should not be interpreted as
representing its members as being totally overwhelmed by the degrada-
tions of their experience. For, as Kaplan writes:

Poverty has its own language, its own colour, its own odor, its

own sounds, its own humor, its own sense of law and justice, its

own interpretations of politics, religion and education, its own

values rggﬁrQing ghi]dre?Gand family life, and its own perspective
of God and:His universe.

However, this is not intended to suggest that the poor live in some
fantasy 1and where they 1ie in ignorance of their lot. It must be ‘
récogn{zed also that there is | |

...a great deal of pathos, suffering and emptiness among those who

live in the culture of poverty.. It does not provide much support

or satisfaction and its encouragement of mistrust tends to magnify
helplessness and isolation. : '

The culture of poVerty'enab]es its meﬁbers to cope with circum-
stances which, to others, would be compietely ovefwhe]ming. It enables
them to function with humor and pathos. This is not to suggest that
they are unaware of their privation; it daes suggest that‘they are able
to cope with and survive within the constraints of their depfivation.

This theory of a culture Qf poverty recognizes that the poor are
poor because they occupy a marginal position in an economically strati-
fied Sociéty and that the conditions of.ﬁhis poverty have‘produced a way
of life and an attitude towards life that predisposes them to act in a
’se1f-defeat1ng manner. FUrther, because the children of the poor are

ixxihitiated into this culture at an early age, the removal of poverty per
se will not result in the'aﬁtomatié eradication of the values, attitudes,

TN

orientations, etc., that characte;jze its members.



However, to do Lewis justice and to anticipate his critics, it is
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necessary to add that he befieved that the culture of poverty is character-

iéticbof only about twenty percent of the total population of poor people
in the United States, and that it was a product of capitalism.

.1 have tried to document a broader generalization; namely, that -

it is a serious mistake to lump all poor people together, because

the causes, the meanings and the consequences of poverty vary
considerably in different sociological contexts. There is nothing
in the concept that puts the onus on the character of the poor. Nor
does the concept in any way play down the exploitation and neglect
suffered by the poor. Indeed, the subculture of poverty is a part
of the larger culture of ‘capitalism, whose social and economic
system channels wealth into the hands of a relatively small group
and thereby makes for the growth of sharp class distinctions.

Lewis did not intend his concept to deny that the poor are unaware
of middle class values; nor did he intend to imply that they do not
verbally subscribe to these values. He did intend it to describe the
reality of their situation and its implications for their behaviour.

'The culture of povérty theory implies that the behaviour of some
segments of the poor is a product of a value sysfem, which ‘has, itself,
historically developed as a response to stimuli inherent in a deprived
environment. The persistence of the environment over time and for the
same population militated against the amelioration of the attributes
spawned by it and has ensured the continued existence of a certain value
" system. But it shofild also be noted that, while the culture-of poverty
may be considered pathological or deviant by some, it does permit its
members to function and -survive in an environment degrading to their
humanity.

Such a theory could be interpreted as suggesting that the non-woﬁk—

ing poor subscribe to their value system for cultural historical reasons.

Their parents were poor, their environment was deprived and they&were

\
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socialized into a value system conducive to that style of 1ife and

opposed to any other. That style of 1ife may appear dysfunctional to

the outsider; however, it permits its adherents to survive with a

‘modicum of self-esteem. The theory would also suggest that fhe non-

working poor dé not possess the skills and vaiues which are necessary

for both continuous employment and school attainment. The eradication

of poverty, therefore, would not automatically lead to an eradication of

" the cultural orientation produced by that poverty unless these skills are

developed ?nd appropriate values are instilled. .
In 6gntrast, the same strictures would not apply as extensively f?

.the working poor, i.e., their attributes would be conducive to both

coﬂtiﬁuous employment and school attainment, since they are, after all,

emp]oyéd.

The Situational Explanation for the Derivation of Values:

Critics have -dinterpreted the foregoing theory to suggest that the
poor are to blame for their own poverty. They would concur with Pearl's
contention that‘"poverty is not so difficult to fathom: basically

poverty results when people have little money“]9

and that the prqb]em
could be eradicated by a simple redistribution of the wealth.of society.
| From this situational perspective, then, the removal of the source of
deprivation would result in the disappearance of the deprivation-related
life sty]e;

Thus, Leacock, by implying that the cultural 9xp]anation presupposes

a cultural determinism, can criticize.the concept because it does not

respect the adaptabi]ity.of individuals:
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...the process of adaptation continues actively throughout an
individual's lifetime, individuals are not simply set in motion as
children to respond automatically for the rest of their lives.
cultural norms and definitions of roles are constantly reinforced
for an individual, or redirected, by the institutional structure
within which he functions.20
Herzog also criticizes “the assumption that a culture molds all its
menbers by identical forces" and charges that "individual differences
are overlooked, as is the interactﬁon of manifold influences affecting

]II.Z]

an individua In other words, individual difference and the unique-

ness of an individual's ciréumstance are important factors in the formu-
lation of one's value orientation. : x

Leacock and Herzog both reject the idea of a completely determini-
stic culture since it fails to recognize the uniqueness of individuals
and tneir ability to adjust to new circumstances. However, they have
failed to recognize the difference between a culture predisposing an
individual to act in a certain manner and a cu]ture»determining an inai-
vidual's actions. The former does not suggest that an individual will
inevitably act in a certain manner; thellatter does. The concept of
culture adopted in this thesis recognizes the idiosyncratic nature of
certain human behaviour.

Va]en;tine22 promotes the bicultural hode] in an attempt to explain
the situation of the poor. This model postulates that dominant society
only rewards accgrding to its own cultural orientations; it does not
attribute any valfdity to the culture of the poor. It also postulates
that the individual is not on]y'subjecf to the culture,of his own |
community, as transmitted by his family, friends and neighbourhood, but
that he is also subjected to the domfnant culture through school, mass

media and advertising. In other words, Valentine suggests that the
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individual is socialized into two cultures, thafy of his home and that of
the dominant society, and that he has the abi11fy to subsequently medfate
them both. This ability produces the bicultural person, 1.e., a

person capable of functioning in the culture of poverty and the culture
of the middle class. The implications of this concept are that the

walls of the ghetto have been breached by the institutions of the domi-
nant society (e.g., the school and the media) and that the poor can now
be socialized into both their own culture and that of the dominant class.
Hence, according to this theory, any subsequent inability to move out of
the ghetto must be attributed to the discriminations of the dominant
class.

Valentine also contends that the "essence of poverty is inequa]ity£3
and that it "seems probable that opportunities to choose goals, in accord-
ance with value priorities or otherwise, are objectively narrowed when

life chances in general are reduced by society".24

The life style of
the poor is seen as an adaptation to the structure of a society which
inhibits the development of their potential and the achievement of their
aspirations. The inability of the poor to succeed is not a product of
their personal attributes but rather tﬁe product of a dominant éociety
which denies the boor access to it.

25 and Padfie]d26 both suggest that the problem of poverty can

Ryan
be overcome through the reorganization of the economic environment and
by revising the educational prerequisités for employment which are norm-
ally based upon levels of educational certification not regularly
achieved byyfhe poor. In other words, if affirmative action programs

to ensure the employment of the poor weré implemented, there would be a

concomitant conversion to an alternate, and by implication, more



acceptable Tite style on the part ot these poor people.

Rodmunyl developed the concept of a "value stretch™ to promote the
position that the poor bastically share the value system of the dominant
society.

By the value stretch, | mean that the lower class person, without

abandoning the general values ot society, develops an alternative

set of values. ... The result is that members of the lower class,
in many areas, have a wider range of values than others within the
society. They share the general values of socirety with menbers of
other classes, but in addition they have stretched these values or

QQvg10p¢d‘q{Fernatiye“nguo%, which help them to adjust to their

deprived circums tances.©

According to this theory, the poor subscribe to the value system of
the middle class. However, since they lack the advantages of that class,
they do not possess the means of sustaining its value system. To compen-
sate for this inability, the poor modify the middle class value system
and/or develop an alternative value system which enables them to mediate
their environment. Thus, their subscription to the middle class value
system is not cancelled, only suppressed, and there is an implication
that changed circumstances will result in its resurrection.

Unfortunately, in seeking to explain group differences in values,
Rodman is accepting that differences do exist. Any difference - be it
qualitative, or quantitative, no matter how slight, no matter what its
genesis - becomes a means of identifying the uniqueness of the group
which possesses it. Thus, although it is acknowledged that Rodman's
conception of a value stretch does have analytical virtues for an under-
standihg of the idiosyncratic nature of values, it does not provide
sufficient explanation to warrant a rejection of the culture of poverty
theory.

Ral’nwater29 also postulates that society can be characterized by

groups possessing differing values:
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-The distinctive pattern (of values) is constituted by elements that
are shared with the larger culture and ones that are peculiar to the
group -- it is the configuration of both kinds of elements that is
distinctive to the lower class, The argument comes not so much in
whether .a lower class sub-culture can be said to exist, but in what
jts context is and how it shoyld be characterized. ‘

Again, there is the recognition that the poor possess a value system

which is different from that of the,donminant class; however, some e]ements-*

of this system are deriﬁed from, and are shared with the dominant system.

Of particular importance for Rainwater's thesisﬁi§ the origin of
: ) 3 ,

4

Individuals in a group negotiate with significant others to be
- allowed to play the normative game -- to get into the game and to

_have the resources that will allow them to play it. If the indi--
vidual is not allowed to play the game -- or if he-cannot obtain~
the resources to play the game successfully and thus experiences -
constant failure at it, he is not a 'conceptual boob' enough to
continuebanging his head against a stone wall - he withdraws from -

- the game. Instead he will try to find. another game to play, either

- one that js already existing and at hand or one that he himself
invents.31 : ‘

.« those diff@ences:

~This metaphor is instructive insofar as it enables Rainwater to’

propose that the value system of the poor results from their -lack of

" resources and that the poor will only seek an alternative value system

after they have been,unab}e to sustain the va]ug'system of the dominant
class. However, Rainwater's suggestion that the 1nd1vidya1'who is unable
to sustain the middle ciass value system will seek ah’a1ternative in an
eXiSting "game" 1mp{ies thé éxistéhée of an alternative culture (a
"éﬁ]tufe of poverty") to'whiéh the individual can subscribe.

Tﬁe proponénﬁs of the situational perspective on}d suggest that
the poor are aware of~and'ehdorse the value system of the middle class.
It is thejr'inability - the brodUct'of,the,discriminatiohé of the middle

class - to sustain that system which creates the need for them to develop

an alternative v51ug system. The emphasis is placed upon the individual's

rd

2
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1-:aBi]ity to deVe]op a value system thch suits the pecu]iarity‘of his
heeds.r Thé'stress‘ig upbn the %diosyhcratic naturé of value systems.

Cohséquehtfy, this bersbective pos1ts’that any differences that
exist,bétweeﬁithé workihg*and non-working poor are the product of
situatibnal'factors. It follows then thaf«if both groups experienced
the same stimuli %hey would adhere to similar va1ué systems.'

~

Cultural and Situational Enganations for the Derivation of Values

An 1mportant‘e1emeht in the cultural explanation of the individual's
adherence to a particular value system is that the adherence is a product
~of his early socia]izétion. The 1ndividua1 is presented with a set of
-values which dictates the appropkiéte hespoﬁse to be m5de to a given
situation, i.e., the individual is predisposed to behave in a prediét-
‘able manpner. The critics qf the cultural explanation question this
dynamch;; it applies to the poor; |

’According to their conéeption, fhe poor are aware of the Qa]ue
system*bf the dominanf class, but because their circumstances do not

. . . e .
permit them the luxury of enjoyingyﬁich a system, they create a value

systemhat suits their own particular needs. For the critics, the:

vaiue system of the poor is situationally derived; the value system.is
created or appropriated to meet the demands of a,pafticu1ar situation.
The crif%cs thus'emphasize thé idiosyncratic nature of values. However,
it should be remembered that.the cu]tural‘exp]énation is not totally
deterministic and that it also recognizés‘the 1diosyncratic'nature of
va]ue systems. |

Kriesberg32 imp]ies that the two theories’are not mutuaf&y exclusive

and that one rieeds to be cognizant of both explanations for understanding

A



31

the dynamics involved in the}generatfon of va]ues. He specifically
suggesfs that a.differentiation must be made'between cultural values..
"which result from (a) the parenta] transmission of va1ues and beliefs
which in turn determine behaviour, or (b) the d1rgcjf§arenta1 trans-
mission of behaviour patterns", and situational va]ues, which may result
from a) "social conditions, e.g., patterns of interaction, or b) non-
social conditions, e.g., differences in financial resources“.33 ‘Such av»
dichotomy can serve as a useful analytical tooT. It fpcuses atfention
on the. need to spec1fy the source of the individual's value system.

The theory of culture presented in this chapter pos1ts cultural
values as having their origins in sﬁtuationa]lvalues, In other words,
an individual had an exper1ence to which he attributed a value. The
value came . to be shared by a group who incorporated - it into the1r value
s}gzeh. Over several generations the value became establjshed into the
cu1tnra1 tradition of the group and was transmitted to subsequent genera- .
tions, where it acts ae a guide to appropriate behaviour. This process .
is presented as an institutionalization 6f a situationally derived va]ue;
The critics' argument is essentially a den1a1 of the 1nst1tut1ona11zat1on
of the situationally der1ved values of the poor. In other words., the
poor have'to recreate or appropriate the values which make their world
viable. Their young are not socialized into an established order which ———
enables them to medfate depriVed circumstances. Rather, they learn their
social interaction skills through persona1 experience.

This thesis contends that these seemingly 1ncontrovertib1e posi- _ '
tions can be reso1ved through an acceptance of the fact that the value
- systems of the poor can be either culturally or situationally derived.

Some among the poor will exhibit behaviours that are direct]y



32

attributable to their cultural heritage (for example, the working poor
person works because he was taught, either explicitly or implicitly,
that wg}k js a virtue). Others among;the poor will exhibit situation-
a]]j derived behaviours that are diréct]y attributable to their own
expe@iences; experiencés which havekfajled to recreate the mi]ieﬁ within
which their cultural heritage is operable. For example, the individual
who has_béen taught to vaiue work but who, because of i1l health or
redundancy of skill, is unable to work and must structure his 1ife
accordingly. | |

. The model being proposed is based‘5h the assumption that individuals
are socialized into & culture. JThig culture will predispose them to act
in a prescribed manner as long as the environmental forces sustaining
“that culture. remain constant and as long as the individual is capable of
responding to those forces in the prescribed hanner. If, howevér,/the
envfronmental forces do not'remain,constant; the individual may create
er apprébridte a value which wii] enable him to successfully mediate the =
changéd circuhstances. For example, in a vibrant economy an individual
may value the ability to move from one job to another whe}eas in a
depfessed economy, the same individual may value the stability of a job.
Each value would have ramifications for behaviour. Thé first may lead to
a cavalier, transient response to employment; The second could lead to
a subservient, staid response to emp]oyment.

Sfmi]arly; if the individual is incapable of responding to his

circumstances in the culturally prescribed manner, he.maylcreate or

appropriatezé‘“f]ue which will enable him to mediate those circumstances.

For exampie, fie individual who is initiated into a’;u1tUra1 order which

values intellectual pursuit may not have the mental capacity to pursue
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this end. Such an incapacity could result in the 1ndtv1dua1.va1uing
some a]ternatire form of accomh]ishment (e.g., physical prowegs).

The digression from a cultural value system is not necessarily
certain, immediate or permanent. The lack of certainty is exemplified
in‘those whose life sty]es_he]ie their ¢ircumstances and who value
untenable positions when the we1ght of evidence would dictate against
those pos1t1ons (e.g., the cont1nued existence of a Flat Earth Society)

The lack of 1mmed1ate digression from a value system may be due to
a beljef that the 1ack of constancy or 1ncapac1ty are merely temporary -
aberat1ons which w111 soon be corrected \ The length of this "imperma-

nence" will dictate whether or not there will be a digression from the
cultural order. -For examp]e -the redundant auto worker may cont1nue to
c]ino to his cu]tura] values because he believes that this is just
another temporary "lay-off". However, with the growing realization that
the auto companies are going to emb]oy a reduced work fo?Eéj and with
the concomitant realization that he is redundant, he wi]T tend to
-re-eya]uate and even possibly reject his cultural value system. This~
re-evaluation and rejection will provide the impetus for the creation ar
appropriation of an alternative vaTue system.’

The lack of a permanent digreésion arises when the environmental
forces return to their or1gina1 state or when the 1ncapac1ty is overcome.
Thus, for examp]e, if our auto worker was re- emp1oyed in h1s old occupa-
tion there would be a reversion to his original value system. However,
it 1s alsa recognized that the donger one is in a s1tuationa1 order the
more difficult it is to revert to the cultural order. This, then, is
the basic model. Individuals are born into cultural orders which

predispose them to act in a specified manner. That behaviour will
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continue to characterize their 11ves unless the environmental forces
sustaining that culture are eliminated and unless the individual is or.
becomeé personally incapable of acting according to the specified norms.
When the cuitura] order ceasés to be viable, the‘individua1 creates or
appropriateg an alternative order. It is at-this juncture thaf the
individua1:s behaviour ceases to bé determined by cultural factors and
becomes determined by situational factors. The situational order can
only exist when the cultural order ceases to exist. Converse]y;‘as long

as the cultural order is credible it prevails .over situational factors.

Summary
The foregoing suggest that the concept of culture, if appropriately

. defined,.can serve a useful function in the analysis of social phenomena.
Such a definition shoU?d be cognizant of Rocher's cohtehtion that |
‘culture coﬁsists of forma]izedubehaviourél‘presqrfptions and proscrip-
tjons that are shared by a social group and tr;nsmittedlto subsequent
generations. In“a&dition, there js a}so an acceptance of Kroeber and
Kluckhohn's contention thét_yélues are an 1ntegra1 aspect of culture
insofar as they form the basié of thé,organization, world view, and the -
behaviour of the group These values arelfﬁé mainspring of the indi-
vidual's and group's behaviour and thus provide a uSeful tool for 1dent1—
fying and comparing:disparate groups in cu]tural terms. |
However, it is d]so»retognized that culture has an idiosyncratic
quality insofar as it brédisposes'rather thanwdeterminés the individual's
behaviour. This content1on necess1tates the presentat1on of a comp]e--
mentéry theory for the genesis of values. It is felt that such a genes1s

can result from the individual's own experiences, i.e., the 1nd1v1dha] S
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personal adaptation to his circumstances. Consequgntly, it is suggested
here that an acceptance of Kriesberg's differentiatibn between cultur-
ally derived and situationally derived values is necessary if one is to
.accurately theorize about the role that values play in the determination
of an individug]'s_béhaviour. Furthermore, if the situationaily derived
values are shéred, if fhe circumstances which produces those values
remain unchanged, and if those values are transmitted to succeeding
generations, then one can observe the birth of‘a cultural order.

It is further suggested that if any people 1h.A1b¢rta are to be
characterized by a culture of poverty, they would be found within the
ranks of the non-working poor. They would be characterized by a value
‘system which would not be conduéive to their participation in the world
of the middle class ahd which wou]d, thérefore; p}eclude tﬁem froﬁ
obtaining any regular employment. To prove the existenﬁe of a segment !
of the non-working poor\whose lot is the product of a culture 6f poyerty,
it would be necessary to demonstrate that their value sysggm contains
Rocher's four elements. fhe éhi]dren df this group would gét be expected
to be socialized into a value system whgch would be conducive to theif_/
eduéationa] achievement. Consequent]yj‘these children would be'éxpected
to be characterized by low achievemeht in school. |

.Obvious1y, pot all of the non-workiﬁg poor would fall into this
catégory. Others would be there because of their own misfortunes and
wqu]d,.Consequently,bbe expected to have deve]oped‘a vaiue system which
would enable them to adjust to tﬁei; changed circumstahces and'which
would be similar -- in focus but not origin --'to the Qa]ue system of
those belonging tq,the culture_of poverty."If'the circumstances 6f this

group remained unéhanged, then it would be expected that their children

35
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would become socialized into a value system whicﬁ would be detrimental
to their school éch{evément. These children dfe expected to experience
failure in school. Such é dynémiﬁ could Tead t6 the development of a
culture of poverty. | | -

It is also recognized that there will be a third category of non-
work ing poor personé. These are the people who, beéause they perceive
their deprived circumstances to be of a temporary naturé, continue
subscribjng to mfdd]e class values. |

In contrést,,it is posited that'the Working poor are more likely to
adopt a value driéntation that is conducive to their maintaining stable
employment. It is'a value inentation:which enables them to compete,
with some measure‘of success, in the emp]oymént market and to mediate the
institutions'of the dbminant class. By nature,'it is similar to the
value sy;tem of the middle c1asé. Also, the value orientation of the
working poor can be a product of either a cultural or‘a situational
order. |

Both the working and non-working poBr are characterized by an
“identical objective attribute, nameiy, poverty.. But the subjective
conscioushess of that poverty differs between the two groups. It is
suggested that the non-workihg poor will, g;neraily, share a similar
value orientétibn. This value orientation may Aot be sim%]ar]y derived;
it may be the product of a cultural or situat%ona1 order. However, the
behavioural and achievement-related imp]icationsvdf this shared-va]ué
‘orientation will be identical. Poverty wi]i continue to bé an experi-
ence which is both devoid of success épd an aff{rmation of failure. It

is an experience that reinforces the vé]idity of the value orientation

- that gave rise to the experience.



Conversely, the working poor's shared-value orfentation is rein-
forced by their continued emp]oyment? Employment is a successful
experience sanctioned by socfety. It reinforées the validity of a value
“orientation which faci]itdte§ their integration 1nto; or at least theif
acceptance by, the dominant class. |

Poverty has different dimensions. For the non-working poor it
totally permeates their existence. They are allowed no respite. Their
. poverty ré%nfofces a value orientation which will ensure that they are
deprived of the personal resources that facilitate-status mobility.

They and their children are condemned to a continuing poverty.

| The working poor experience the same material deprivation. How-
ever, they have, because of their émp]oyment, a greater exposure to an
alternative way of life and are, to some extent, integrated into it;
i.e.,.they make_a material contribution to the maintenance 6f the economic
order. Thus, even though the working poor expefience physical depriva-
tion, they also have experiences which reinforce a value oriegtation
that will enhance their boténtia] for‘status mobility. vThey.are equipped
with at;ribufes and enjoy experiences that free them from the total hope-
lessness and confinement of material deprivation.

Finé]]y, it mﬁst be re1teréted that a uniqﬁe contribution of this i
study Ties in its synthesis of the cu]tuwa1 and situational exp]anatidns
of behaviour.- Cultural orders are the 1nstitutfonalization of situational
ordecg and situational ofders may bécome integrated into cultural Order;.
Individuals are, from birth, integrated into a éq]tura] order which will

!

predispose them to act in a specified manner. A situational order can

only succeed a cultural order if the environmental forces sustaining

that order are abrogated and/or if the individual is incapable of
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behaving in the culturally prescribed manner.

This chapter has identified the genesis of value systems and has
contended that the individual's value system will ﬁredispose him to act
in a prescribed manner. Achievement-related behaQiour is, therefore,
posited as being the outcome of a value system which favors such an end.
The following chapter identifies the achie®ement value orientation as
the value orientation which predisposes the individual to strive for

employment,
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CHAPTLR 111
VALULS AND THEIR RELATIONSHIR,.T0

’-’
ACHTEVEMENT-RELATED BEHAVIOUR

Introduction

The introductory chapter of this study identified occupational
status as being, primarily, a social status which is directly influenced
by an individual's educational attainment. Thus, it was argued that a
high level of formal education will enhance the individual's ability to
obtain a higher status occupation and as such, will enhance the indi-
vidual's prospects for social mobility. It was concluded that if the
poor are to be upwardly mobile, they must obtain the educational creden-
tials necessary to secure higher status occupations.

This argument also hypothesized that an individual's value orienta-
tion is one of the more important variables in determining educational
success. It was further posited that a distinction can be made between
the working and non-working poor, and that the working poor are more
likely to be characterized by a value orientation which will facilitate
success in school which, in @qfn, will enhance their prospects for social
mobility.

The second chapter discussed some of the literature on the genesis
of values and érgged that values can be either cu]turally or situation-
ally derived. Furthermore, it was poSited that although members o} a
group may be characterized by a similar value orientation--the value
orientations of the group members may be differently derjyed, i.e., one

1"}@
subgroup of individuals may have been socialized into the value
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orientation, the other subércup may have createdkor appropriated it when
their original cultura{]y-derived orientation prg&ed untenable.

. The preceding chapters‘have_theor1zed about'the rejationshipkbetween
value orientations and occupational and education ettafnhent However,
as yet there has been neither an elaboration of the telat1onsh1p between
va]ue or1entations and béhav1our, nor an 1dent1ficat1qp of the va]ue
or1entat1on which g1ves 1mpetus to ach1evement re]ated\behav1our Conse-
quent]y, this chapter will: (a) formulate a theory of va]ue as it relates
~to behaviour,}(b) identify the achievement value orientat@on as that which
gives the impetus to achievement-re]ated behaviour, and (A fbrief]y\review
previous research that haglexamined the 1ink between‘achievement values

and ‘achievement-related behaviour. .

Definition of Value’

| The value system to which an individual subscribes is an indicator
hof the type of beﬁaviouféthat he can be expected to exhibit. Thus, if the
ya1ues which are conducive to both educational attainment end the_achieve-
ment of occupatjoﬁa] status can be determined and;measufed;_it wou]d be
possible then .to ident:®v individuaiz wno ahe.predfsposed toward the |
_ach1evement of h1gh occupational status and subsequent social mobility.

However the quea+1on which must be asked is: What is a va]ue and

how is such a concept re ated to achievement? The answer can be

realized only through a definition of value, specifica]]y.ae‘it relates

to behaviour.‘ Such a specification provides the basis for identif&ing

and elaborating on those values which facilitate achievement—felated
behaviour. , o . | - 5

£

Kluckhohn's! definition of value has provided a basis for |
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, /
developing the concept of an achievement value orientation:

{A value} is a conception, explicit or implicit, distinctive of an

individual or characteristic of a group, of the desirable which

inf]uenEes the selection from available modes,‘means and end of
action.

Eaéh e1eﬁent‘of this definition has a specific intent. "Concep-
tion" is intended to imply that cognitive processes'p1ay an'fmpprtant
role in the creation of values, while tHG’"desirable" acknow] edges the
role that the affective processes play in the determinafion of a value.
the fusion of thesg two elements, tdnception and the desirable, the
"unfon of reason énd fee1ing",3 provides the rational basg for the
genesis of one's values. | .

A]thoggh individuals can verbally identify some of the va]ues.to
which they subscribe (the explicit conception) many values éan oniy be ;
inferred from "behaviour and through verbalizations that do not directly u
statg:the“pertinent values"* (the implicit conception).

The inclusion of the element "available" sugges%s that any
phenomenon can Be responded Fo in many ways and that an. individual has
the capacity to chobse from_among these a]ternétives. According to
Kluckhohn, this selection is ndtinecessarily cdnséious. It is "influ-
enced;by generalized codes rather than determfned simply by impvlse or
by pure]y rational calculus of temporary expediency",sllThat %s, the
~choice‘of‘a1ternatives is not;réndom, the'choicghis a product of prior
socialization -.a socialization which has assigned a value to each of

3

the competing responses. However, Kluckhohn avoids the implication that -
2 4 ',';{

the choice of response is totally pre-determined by suggesting that the

individual can give a "private interpretation and meam‘ng"6 to his

experiences.



of the environment within which his interactions occur.

Finally, in Kluckhohn's conceptualization, value is attributed to

(a) the outcome of an act, (b) the way in which an act is carried out,

- and (c) those resources used by the individual in the commission of the

~act. Consequent]y,¢1t is suggested that a range of values, each

consciously derived, can be attributed to any configuration of goals and
behaviours. The individual is capable, given the constraint of prior

socialization, of seTécting from among that -range, a value which will

'determine the desirability or undesirability of a certain goal or

behaviour. ~The;selected value will determine if something is to be

achieved or évoided; it will also determine the amount of effort' that
will be'éxpéhded in that achievement or avoidénce. .For example, the
value placed on education will determine the intensity of effort that

will be directed towards it. : R

Value Orientatidhs

Kluckhohn defines a value oFientation as:

.a generalized and organized concept1on, 1nf1uenc1ng behav1our,
of nature, of man's place in it, of man's relation to man, and of
the des1rab]e and non-desirable_as they may relate to man- environ-
ment and 1nter human relations.’

A value or1entat1on is organ1zed around a:set of phenomena and/or

stimuli. It will affect both the way in which one responds to these
forces and the way in which one perceives them.

A1l human interaction is constrained by the individual's perception

consists of two parts:. thekexistential and the normative T dsten-
tial perspective is def1ned as either that which actual]yr

that which is believed to exist. The normative perspect1ve‘recogn1zes

that man has éﬁconception of what ought'or ought not to be. The latter
. . . . . K



is reflected in how man perceives his fellow species and his environ-
ment. Thus, it is suggested that the normative berspective is (a) based
upon an attributed value, and (b) the basis of the individu&]'s orienta-
tioﬁ to his environment and its elements. ‘These e]ementé are included
in K]Uckhohn's.definition,of a value orieﬁiation.
o ‘Since‘ﬁany aspects of man's environment and needs are universal;
Kluckhohn suggests that it is reasonable to expect that cértain values
may beigniversally shared. ’However, they are probably of an "entirely
broad and general sort" and will only be found if ”one‘extricates thev
conceptual core from the superficial cultural trimmings"f8 The impli-
cation of such a contention is that it may be possible to identify
certain qniVersa1 forces in'man's environment and to isolate the value
orientations which are attributed to.thosleorces; |
Kluckhohn ahd,Strodtbeckg-haQé refined the foregoing by proposing
an alternative definition for value orientation: “v |
...Value orientations afe complex but definiteiyipatternéd (rank
ordered)  principles, resulting from the transactional interplay of
three analytically distingwishable elements of the evaluative
process -- the cognitive, the affective and the directive elements
-- which give order and direction to the ever-flowing stream of
human acts and t?aughts as these relate‘toﬁthe so]ution of "common-

‘human" problems.
.

The cognitive and‘af#ective elements are in Keeping with Kluck-

hohn's contention that the existential and normative dimensions of man's

-intellectual abilities are ﬁecessary for the construction of any value
system. If these abilities did nqﬁﬁ%xist, man would merely respond to
any stimuli on a pure]jrinstinctive basis. |
However, these elements are of themselves insufficient to explain
the ekiétence of a value (and it is here that Kluckhohn and’Strodtbeck

first digress from Kluckhohn). There is also a directive elemént which
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represents the §peciesf adaptability to his environment and his need
for survival. It is this directive element that makes it possible for
man to order and systemize his world and his relationship in it and

which "both aids in the selection among possib]e value systems and also

serves to give continuity to the total system" n

K]uckh@hn and Strodtbeck argue that that which most differentiates
their definition from preceding definitions is ‘their conception of value

orientations as being “éomp1exvprincfp1es which are variable only in

v 12 This conception is based upon three propositidhs:

patterning”.
(1)...there is a limited number of common human prob]ems for which
all, peop]es at all times must find some solution.
(2) .while there is variability in solutions of all the prob]ems,.
it 15 neither 1imitless nor random but is def1n1te1y variable with-
in a range of possible solutions.
(3)...all alternatives of all solutions are gresent jn all societies
at.a1] times but are differently preferred : :

These propositions would suggest that there are (a) certain element-

ary and universal conditions to which man must respond, (b) a limited
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number of alternative value orientations attributable to those conditions,'

and (c) all of these a]ternatives exist to a greater or lesser degree

amongst ‘and within all societies at any given time. Kluckhohn and

“Strodtbeck suggest that these alternative value orientations can be rank

ordered according .to their degree of dominance among a given group of people.

Achievement Value Orientation

~ Kluckhohn and Strodtbeck propose the existence‘of the following

five common human problems and concomitant value orientations: (See

Table 1 for a schematic representation).

(1} Human Nature Orientation
To the question of what the innate goodness or badness of
human nature is, there are three logical divisions of Evil,



Good and Evil, and Good...Moreover the principle of mutability
and immutability inCr?ﬂse the basic threefold classification
to six possibilities. : '
(2) Man-Nature (Supernature) Orientation b
Man can be either in “subjugation-to-Nature", where he is at
the whim of every caprice of nature; in "harmony-with-Nature",
which implies that man is an extension of nature and can use
it for his own benefit; or in "mastery-over-Nature", where he '
brings nature under his personal control.

(3) Time Orientation . :
Obviously every society must deal with all three time problems,
all have their conception of the Past, the Present, and the
Future. Where theg differ is in the preferential ordering of
the alternatives.15 :

(4) Activity Orientation
In the Being orientation the preference is for the kind of
activity which is a spontaneous expression of what is conceived
to be "given" in the human personality...it is a non-develop-
mental conception of the activity. It might even be phrased
as a spontaneous expression in activity of impulses and
desires... . |
The Being-in-Becoming Orientation shares with the Being one a
great concern with what the human being is rather than what he
can accomplish, but here the similarity ends. The idea of
development...is paramount.... The.Being-in-Becoming orienta-
tion emphasizes the kind of activity which has as its goal the
development of all aspects of the self.as an integrated whole.
(The) most distinctive feature (of ‘the Doing orientation) is...
(its) demand for the kind of activity which results in
accomplishments that are measurable by standards conceived to
be external to the individual.l’

" (5) Relational Orientation _
There are three dimensions to this orientation: the collateral,
the lineal and the individualistic.

Collaterality...is found in all societies. The individual is
not a human being except as he is part of a social order and

~ one type of inevitable social grouping is that which results.
from laterally extended relationships. These are the more
immediate relationships in time and space.

In addition all societies must take into account the fact that
individuals are biologically and culturally related to each
other through time. There is, in other words, always a
Lineal ‘principle in relationship which is derived from both

~ the biological given of age and generational differences and
from the fact of cultural continuity.18 ‘

Although all societies share the five common human problems, it is-
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FIGURE 1

KLUCKHOHN AND STRODTBECK'S VALUE ORIENTATIONS AND

THE RANGE OF VARIATIONS POSTULATED FOR EACH16

~

Orientation
Mixture of
. Evil Neutral Good-and-Evil Good
Human Nature  ====-==- e st o e L Db bttt
‘ Mutable Mutable
Immutable Mutab]g Inmutabie Immutable
Man-Nature Subjugation- Harmony-‘ Mastery-
to- with over-
. Nature - Nature Nature
Time Past Preéent Future
Activity Being - Being-in- -Doing
Becoming
Relational Lineality Collaterality Individu-
: : ~alism
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doubtful that all soc1et1es would be characterized by the same configura-
tion of responses, i.e., each society would exhibit its own preferentia]
ranking of va]ue orientations. This configuration woukd be: incoprorated
into-the social repertoire of the society and would be integrated into
its cultural heritage. Similarly, each individual would be faced with
the sgme five common human problems and wod]d also have a preferentia]v
ranking of value orientations. Thus, at both the societal and individual
| level, all value orientations exist at any given time but they will bg//
ranked according to individual and societal preference. /

Kluckhohn and Strodtbeck further theorize that societies which
accord preference to the Evil—bqt.Perféctgb]e, the Maétery—over—Nafufe,
the Future, the Doing ana the Individua]isfié orientations tend to be
predisposed to achieve economic success. faéy identified this copfigura-
tion as being an "Achievement Value 0r1entat1ohﬁ";it is suggested here
that the measurement of these elements would provide an indication of.an
individua]'s potential to be employed in a high sta;g§lpccupat16nﬁ _Thé
measurement would also act as an indication of his child's disposition
toward educational achievement. ‘

Strodtbecklg, in a further attempt to predict achievement-re]afed
' behav1our deve]oped a V scale wh1ch measures three value or1entat1ons

i

(1) A belief that the world,is order]y and amenable to rat1ona]
mastery; that, therefore, a person can and should make plans
which will control his dest1ny

(2) Avw1111ngness to leave home and make one's way in life.

(3)‘ A preferengg for individual rather than collective credit for
work done. :

A positive score for each value orientation would be indicative of
an achievement value or1entat10n

v Rosen,Z] in an elaboration of these theories, developed the concept

iebre ol S St e
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of an "Achievement Syndrome" which consisted of a matrix of achievement

motivation, educational-vocational aspirations and an achievement value
orientation. His achievement value orientation focuses the "individual's
attention on status imePvement and helps to shape his behaviour so that

achievement motivationd?an be translated into successful action".22 It

~consists of three dimensions:

(1) Activistic-Passivistic Orientation concerns the extent to
which the culture of a group. encourages the individual to
believe in the possibility of“his manipulating the physical
and social environment to his advantage. An activistic
culture encourages the individual To believe that it is both
possible and necessary for him to improve his status, whereas
a passivistic culture promotes the acceptance of the notion
that individual efforts to achieve mobility are relatively
futile. '

(2) Individualistic-Collectivistic Orientation refers to the
extent to which the individual is expected to subordinate his
needs to the group .... The collectivistic society places a
greater stress than the individualistic on group ties. and
group incentives. : ‘

(3) Present-Future Orientation concerns the society's attitude
toward time and its impact on behaviour. A present oriented
society stresses the merit of living in the present, empha-
sizing immediate.gratifications; a future orientated society

encourages the belief that planning and present sacrifices
are worthwhﬂs3 or normally obligatory, in order to insure
future gains. ‘ ‘

For Rosen it is the Activistic, ;ndividualiStiC and Future orienta-
tions which form the essence of an achievement value orientation.

There is a certain amount of duplication in the foregoing theories.
Strodtbéck's first ofientation, “a belief that the world is amenable to:
ratioﬁa] mas'cery'\I can be equated:to Kluckhohn and Strodtbeck‘s Man-

Nature Orientation; his second and third orientations, each representing

a»dimensidn of individuality, can be equated with Kluckhohn and Strodt-

beck's Relational Orientation and Roseh's-Individualistic—Col1ectivist1c

OrientatiOn. Rosen's Activistic-Passivistic and Present Future
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Orientations can be equated'with Kluckhohn and Strodtbeck's Man-Nature
and Time Orientations, respectively. These relationships are shown in
Table II.

The only orientation that is not shared is Kluckhohn and Strodtbeck's
Human Nature Orientation. It is’ felt that this orientation can be
exciuded‘from any scheme due to human nature being one aspect of nature
and any orientation to humdn nature can be subsumed under the Man-Nature
Orientation. The mutability-immutability dichotomy could then be re]atéd

to themastery-subjugation dimensions of that orientation.

FIGURE 2
THE VALUE ORIENTATIONS OF KLUCKHOHN AND
STRODTBECK, STRODTBECK- AND ROSEN

Kluckhohn and Strodtbeck Strodtbeck Rosen

1) Human Nature
Orientation

- 2) Man-Nature 1) Rational Mastery 1) Activistic-
Orjentation of the World Passivistic

A : Orientation

3) Time Orientation 3) Present-Future
L _ - Orientation

4) Activity Orientation

5) Relational | 2) Individualism- 2) Individualistic-
Oriegtation . collaterality . Collectivistic

: . Orientation
3) Individualism- s
lineality




It is a];o felt that a discrete variable cannot adequately repre-
sent the concept of an achievement value orientation. For example, it
is inconceivable that an individual woqu view others as being totally
good or totally bad. He may see a tendency to be more good than bad,
but that is only because the goodness outweighs the badness. Similarly,
the individual cannot be characterized as having or not having an
achievement value orientation. He can only be characterized as possess-
~ing that attribute to a greatgg or lesser extent. Thus, the orientation
will be stronger or weaker.

‘ Consequently, it is proposed that the achievement value orientation
can best be concejved as existing on a continuum bounded by polar oppo-
site variables. The tendency to be identified with a variable at one
extreme of. the cohtinuum would indicate that the individual is more
strongly associated with that variéb]e and less strongly associated with
its polar opposite. For example, the identification of an individual as
being future oriented can be interpreted as a strong future orientation
or a weak past orientation. Conversely, an individual who is classified as
being past oriehted can be represented as having a strohg past orienta-
tion or a weak future orientation.

It is proposed that by synthesizing *luckhohn and Strodtbeck's and
Strodtbeck's and Rosen's orientations, four axis can be deVe1oped to-
accurately identify the relevant dimenéions of an:achievemént value

orientation. They are:

(1) Control vs. Fatalism
The control orientation is reflected in the belief that man can

control his natural, social and man-made environments, that man can



(2)

manipulate his environment to his advantage, and that man is master
of. his own destiny.

Fataliswr is associated with the belief that environmental forces
limit man'sractions, that others control one's destiny, and that
"luck" is the determinant of life's outcomes.

A control orientation is considered to be an integral part of an
achievement va]ué orientation. Therefore, an individual is
characterized as having a high control orientation when the control

attitude is predominant and as having a low control orientation when

"a fatalistic attitude is predominant.

Future Time vs. Past

The future time orientation is reflected in an acceptance of the
desirability of planning for the future and in a belief that the
future Ho]ds é‘better promise. The past orientation tends to be a

negation of the future, & fear of the future, and a belief that the

past was more conducive to the individual's well being.

The future time orientation is another dimension of the achievement

value orientation. An orientation toward the future is interpreted
1

as indicatiﬁg a high future orientations; an orientation to the past

is construed as representing a low future orientation.

Individue” = ‘c vs. Collectivistic

The inc stic orientation is reflected in the belief that
independent activity is a 1auda@;§«goa1, that individual initiative
is to be app]auded, that depeﬁden(y is to be avoided, and that the

individual should take primacy over the collectivity.



The collectivistic orientation is a denial of uniqueness and personal
initiative. It is a fear of leaving the comfortable confines of the
group. It is a desire to belong, to be integrated into and accepted
by the group, even if it means the suppression of one's own individu-
ality.

The individualistic orientation is also a dimension of the achieve-
ment value orientation. A tendency toward the individualistic
orientation is interpreted as a high individualistic orientation;

a tendency toward the collectivistic as a low individualistic

N
orithation.

(4) Doing vs. Being
The doing is manifested in goal-directed behaviour that has been
sanctioned by society. It is what is done, not what one believes
he ought to do.
The being orientation is reflected in behaviour that is in a
symbionic relationship with an impulse. It is behaviour that is
merely an instinctive response to a stimuii. ﬁ
The doing orientation is.the final dimension of the achievement
value orientation. A tendency to do is a characteristic of a high

doing orientation, inactivity of a low doing orientation.

It is the combination of the control, future, individualistic and

doing orientations which constitute the achievement value orientation.



parent's Social Class, Educational | Attainment and
Achiev vmcnt Value Orfentation

Several social scientists have ahed different measures of the
achievement value orientation and have found it to be correlated with
cocial class and educational achievement. For example, Kluckhohn and
Strodtbeck developed an instrument to measure their five value orijenta
tions and tested it in five communities that could be readily differenti-
ated according to cultural criteria. As they hypothesized, the Texan-
Oklahoman and Mormon communities, which were relatively successful in
economic terms, scored higher on the achievement value orientation seale
than did the Navaho Indian, the Pueblo Indian and the Spanish, American
communities. These findings supported their hypotheses, lent credence to
the concept of an achievement value orientation and gave an impetus to
further studies. «

Strodtbeck developed a V scale as a measure of achievement value
orientation for his study of the differing achievement of Jews and
Italians. Strodtbeck*believed his instrument to be successful at
differentiating cultura]hgroups in terms of their values:

_the V scale results are impressive because they reflect differ-
ent1a1 achievement of cultures (Jews versus Italians), of fathers,
(high versus ]ow §2c10 economic status) and of sons {(over versus
under achievers)

Rosen also developed an instrument to measure the three oriantatinns’
that constituted his achievement value orientation. He used this insi:u-
gent to test his hypothesis that Jews, white Protestants and Greeks, who
{Qgg generally of higher status, tend to score higher on his scale than
Italians, French Canadians and Blacks, who are often of a lower status.

Rosen found that, "in a large measure, thesefff ectations were confirmed.

..Jews have the highest mean score followed Eiggely by Protestants,
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Greeks and Ne&roes.;.‘. The Ita]ians'!score is almost a point lower,
and the,French—Canadian score is lowest for anfgroup.‘“25 Rosen suggests
 that the unexpeoted score‘for Blacks may account'for the economic gains
that they.  have made in recent years. h
- D. -Jayasuru/a,z6 us1ng an, extended version of the Rosen scale in a
,study of the achievement value or1entat10ns of secondary school students
in London, England found a correlation between school achievement and
ach1evement value or1entat1ons He also found that when. })ﬂ. and type of"
- school were held constant the corre]at1on between social c]ass and |
achievement~va1ue orientation broke down. This finding suggests that the
re]ationship.betueen social class and achievement value orientation is
spurious. |
Sugarman27IUSed Jayasuriya's instrument in his study of the 4th form
boys in four London secondary schools. When he held I.Q. constant he
found, 11ke Jayasur1ya, that achievement value or1entat1on was corre]ated |
with academic achievement and that h1gh ach1evement value .orientation
scores were associated with the "1nte11ectua] qua11ty of home background"28
rather than w1th father s occupation. He concluded that a h1gh achieve-
~ment vaTug or1entation was not a reflection of a middle-class background
but that it "differentiates those teenage boys who seem bound for- ‘the
m1dd1e-c]ass".29 In other words, h1gh achievers, regard]ess of social- |
c]ass'background} take upon themselves the value orientation of the middle-
class. |
‘cra?t 0 us1ng Rosen's 1nstrument in h{s study of 14-year-o1ds 1n
Dublin, found that when he he1d 1. Q s soc1a1 class and religion constant,

the achievement va]ue orientation of the child's parents had a s1bn1f1- o

cant 1mpact upon a child’ s school leaving ag%r“The "higher h1s/her N
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parents’ va]ue scores (angﬁpart1cu1ar1y in the case od" ﬂfther‘s scores)

the later a child in this samplé;ﬁéft schoo1”. 3!

¥

Kitchen32 used the K1uckhohn-Strodtbeck instrumenf‘ih‘his‘stugy of
grade nine students in the Anglican 'schools of Newfoundland. He found
that achievement value orientation was correlated with the type of

community the child came from, the child's peer group relationships and
his father's occupation. %
Lawlor, 33 in his study of grade nine students in Edmonton, used

Rosen's instrument. He found that the child's achievement value orien-

[}

tation so defive& was correlated with his father's social class.

34

Strong”" used Rosen's instrument in her study of a sample of junior

and senjor high schoo] students from Edmonton and continguous rural areas.

,Aw1th one except1on, that there was a positive correlation
" betwe®n social class and achievement value orientation. The exception
was the Indian and Metis students who consiétent]y scored 10Wér on the
échievement value orientation score, irrespective of their social class
background. 4
Iay10r35 used an adépted version of the Strodtbeck-Rosen 1nsfrumgnt
in hisvstudy of a sample of grade 12 matriculation students in Edmonton.
" He found thét there was a correlation between social class and achieve-
ment value oriéhtation He also found that when compbred to other
studies, there was a h1gher proportion of lower status students with a
‘high achievement value orientation. This difference‘was attr1buted to
the poor va]idify of the inStfuﬁent, a different scoring methodfgﬁdvto a 1
different sample type. | -

Several conclusions can be drawn from these studies. The first is

that an individual's achievement\value orientation is correlated with .
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educatioﬁéf\achievement (Jayasuriya, Sugarman); the second is that a
parent's achievd@ent value orientation will have an impact upon their
child's educational achievement (Craft); and the third is that achieve-

ment value orientation is correlated with social class (Kitchen, Lawlor,

The 1atter;conc1ué10n may be subject to debate because of the find-

ings of Jayasuriya and Sugarman, which indicate that when I.Q. and type

.of school are held constant, the correlation between achievement value

orientatibn and social class disappears. However, their findings and
perhaps Taylor's (as his relate to the high achievement value orienta-

tion of lower status students) may be subject to a different interpreta-

. tion. ’

Any discuision of the corr¢1atioh of a variable with social class

is based upon dh.assumption that all or most members of a given social

“class have common characteristics. For example, members of the lower
“class are all expected to be characterized by a lower achievement value

orientation. ‘However, if it is acknowledged that fhere is both an

obJect1ve and subjective dimension ®e class, i.e., members of a g1ven
soc1a1 class will perce1ve their material cond1t1on d1fferent]y, it is
conce1vable that classes consist of d15parate groups who can be
distinguished by d1fferent attributes. For example, the lower classes
can be divided into two grdups: those having a high achieyement va]ge
orientation and those having a low achievement value orientation.

/ .
_ Such_a model provides. the basis for_ an alternative explanation for

the findings of Jasa%uriya, Sugarman and Taylor. The students identi-

fied by each of these researchers as having a‘high achievement value

orientation are all échievers in school (Taylorfs'students'are

.



matricu]ation students). Obviously, if a student's home background
(cultural heritage) initiated him into a high achievement valne orien-
“tation, then he should be a school achievaf and would be found in any
sampie of such. Thus, Jayasuriya and Sugarman's students do not have a
high ach1evement value orientation because they are school ‘achievers;
rather their parents have initiated them into an ad&ﬁbvement va]ue
orientation which has predisposed them to be school achievers. ~ Simi-
larly, it is not sufprising that a high proportion df“TayIOr's sample
students were found to have a high.acnieVément value orienfation since,
~without it, they would not have been in the educational program that

| they were. Sugarman must be alluding to such a re]ationship when he
identified the stimulation of the home as a -predictor of achievement
va]ue orientation. He also wrote that "one plausible chain o%.causalfty
is that home affects va]ue and ‘that the. Jatter affects behaviour in
school". 36 Thi's study accepts that the student is initiated into a value
orientation at home and that that value orientation will have an influ-

ence on his school performance.

Resultant Theoretical Model and Hypothesis

- It is assumed that the strength.of one's achievement value orienta-
‘tion'nifl influence one's.propensity for occupational and educational
attainment since the higher’tha adhievéﬁént~re1ated behaviour and subse-

' quent success. The lower the achievement value orientation,’the less the

propens1ty for ach1evement re]ated behav1our and the greater the chances

FE <>u

of failure.

- Similarly, it is assumed that the parent's achievement value orien-

tation will have an impact upon-a child's achievement-related behaviour. -
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‘between certain antecedent variables and the individual's employment
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The hdme is the chi}d's primary cultural milieu and it is within this
environment that the.child is taught how to perceive and respond to his
world. | ’

Thus; for this study, two variabTes are identified as being influ-
enced by the individual's achievement value orientation. The first is
the 1ndividua1‘s employment status, i.e., whether he is employed or not
employed. The second is his cﬁi]d's educationa1~achievgment; i.e.,
whether the child 1s1an'achiever»or non-achiever ih 5choo1. In other

words, an individual's achievement value orientation is an independent

_variable which will determihe‘his employment status and his child's

school achievement.
However, it must be remembered that, as indicated in the preVious

chapter, the achievement value orientation is, itself, the outcome.of

- either cultural or situational factors. Considered in this light, an o

individha]'s achjevement value orientation is a variable that intervenes

O

status and his child's educational achievemept. The following variables

»

are presented as antecedent variables. They can be used to determine if

‘an achievement value orientation is culturally or situationally derived.

[y

(1) Parent's Socio-Economic Status
A contention of this thesis is that the consciousness’ or awareness

of one's material conditions influences one's value orientations. In

Hgghgf‘words, value orientations are not so]e]y"a product ofm§ﬁe'p§q§;tive

conditions of existence. - This assump;ion would be empiricaltly supported
if individua]s'havfng the same social status were found to hold differing ’

vatue orientations. Furthermore, such a finding, in conjunction with the



"' following variables, would indicate whether the achievement value orien-

tation is culturally or situationally derived.

!

(2) Parent's Personal Experiences

A culturally derived achievement vaTue orientetion predisnoses an
individual to act in a certain manner. And, barring his inebility to .
act in the prescribed manner the individual w111 throughout his life,
respond to and interact w1th his environment in a cons1stent manner. In
other words, the individual wi]] enjoy non-contradictory types of experi—
ence. Thus, if one can show that an individual's exper1ences are of a
type ( e.g., a tendency to be cont1nuous1y employed or unemp]oyed {xt can

be assumed that he is responding to a social stimuli in a cons1stent

‘manner. Such a finding would indicate that an achievement value or1enta—

tion is culturally derived. Conversely, the finding. that experience

tended to be inconsistent, i.e., different types offexpekience,Awou1d

" jndicate that his achievement value orientation was situationa11§ derived

(3) Parent's Peer Group Involvement

The existence ofjco]]atera] relationships which shane and support

“» ~

the individua]'s perceptions and responses to the enviornment is an essen-
tial 1ngred1ent of the cultura] explanation. To be c]ass%fied as a
cultural attr1bute, va]ue orientations must be shared by one's social

peers.

(4) Parent's Educational Attainment
School attainment is, to a great extent, an outcome of behaviour

directed towards that end. Asfsuch, school attainment is a product of



the individual's achievement value origptation. Thus;la consistent
pattern of school achievement could result only if there exists a cultur-
ally derived achievement value orienfation; if there is a change in thé

! achievement value orientation, i.e., if it is situat16né11yvderived,

then there would be a concomitant chaﬁge in behaviour and subsequent
school attainment. |

!

" (5) Child's Educational Achievemeftt |

A Chin's educational achjevement will tend to influence his edqgé-

tional career and certification. As such, it acts as a predictor of

“social mobility.

The relationships between the preceding variables is summarized in. the
following hypotheses:

Hypothésis 1. Achievement value orientations will be derived either
culturally or situationally.

Hypothesis 2. A parent's achievement value orientation fs_associated
, with their occupational and educational attainment.

Hypofhesis 3. There is an association between a parent's empl oyment
status and their achievement value orientation.

Hypothesis 4. There is an association between a pareht's emp]oymeht
status and a child's educational achievement.

Hypothesis 5. There is an association between a ‘parent's achievement
value orientation and a child's educational achievement.

Hypothesis 6. When controlling for parent's achievement value orienta-
' tion the association between parent's employment status
and child's educational achievement is reduced.

«



Summary .

This chapter has argued.that the value system to Which an individual
subscribes will influence his responie to his environment. When this
argument is synthesized with the contention of the preceding chapter,\tﬁe
fo110w1ng model is produced: .

The individual is 1n1t1ated into a cultural order, which consists,
in part, of a set of value orientations that will predispose him to
behave in a pre§cribed mannerl As Tong as the environment can sﬁstain
the cultural order and as long as the individual is capable of behaving
- in the prescribed manner, his life's career is determined. Ifrthe
environment cannot sustain the cultural order and/or if the individual .
is incaqu]e of behaving 1nAthe prescribed manner, then the individua]
will prﬁbably create or appropriate an alternative system, which will
also aétermine his 1ife's career.

Thus, no matter what their genesis is, values are the variéb]e
1ntervén1ng between an 1nd1v1dua] s circumstances and his behav1our

,

| S1ncejth1s study is concerned with achievement-related behaV1our the

intervening variable to be considered is ‘the achievement value orienta-

tion.
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CHAPTER 1V
METHODOLOGY

Introduction

The first thqu chapters have identified the theoretical parameters
of this study. This chapter will justify the method of study, identify
how the variables were operationalized as well as how the data were

gathered.

Method of Study

The examination of minority cultures can all too easi]y'be based
upon an assumption that its meﬁbers share the values of the dominant
class. When its members fail to live according tO‘thSE values, then
they are labelled as beiﬁ§<%1Qenated, deviant or culturally deprived.

To understand the values of others, it is necessary to hold one's own
values in ébeyance and to identify the values of those being observed.
Such a'pro;ua. should minimize the denigration of the values of the
pbserved and should furthef the understanding of éhe role that those
values play in the determination df the poor's behaviour.

The poor are expected to have a value orientation which is different
from the dominant class because of their different material conditions
and cultural heritage. Social researchers, each members of a particular
class, mdy find it difficu]t’to comprehend fully the motivating process
of individuals living their lives in what might be a completely differing

frame of reference. There is a grave danger of the social researcher
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either intcrprebiﬁg ﬁhe experiencés of the poor according to his own
cultural heripaﬁé or of his expecting the poor to respond to their
environment acbo?d;ng to the prescriptions of another class.

Social réseaf@hérs‘must also cope with a further complication when
they study thé.pbpf.i The poor may have been initiated into an interpre-
tation of 1ingﬁisticlsymbo1s that are not in complete agreement with{the
meaning attribufgqrto those symbols by the dominant class. Thus, evén

%

% though the poor may share the linguistic symbols of the dominant claégﬁﬁ
s LT ' g
their connotative intent may vary. o R

\
Ty

To understdhd‘thé'poor,'if is-necessary to jdentify those values

which influence their behaviour. - {hiéiidentifitation. Best be accom-

plished through an observation of the way in which; y perceive and
respond to their circumstances and by an awdfeness of fhé way in which
they use and interpret language. The 5§e’df}5ywritten, struétured
questionnaire for the study of the.poor h&;ginherent disadvantages: (a)
the written questionnaire may be béybnd the reading comprehension of the
respondents; (b) quescions may be presented in a language that is subject
to an alternative interpretation by the respondent; (c) questions may be
based upon experiences which reflect different value orientations for
different groups;1 and (d) the respondent may respond in what he thinks
.to be an acceptable manner rather than according to his felt resoo..
Furthermore, as Moser and Kalton write, the use of structured gquu: ion-
naires: | -
. ..becomes questionab]e.when complex phenomena are under ::udy:
formal questioning may be too superficial and crude for this tash.
For this reason alone, informag techniques will continue to be used
in much sociological research. :

The subject matter of this study can indeed be classified as "compliex

phenomena" .
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Consequently, in an attempt to minimize these problems, 1t was
decided to use an unstructured interview method to study the chosen
sample. The advantages of this approach are stich that it enables the
interviewer to: (1) probe the rspondent's responses; (2) determine if
ﬁe understands the language being used; and (3) verify that the responses
actually represent the respondent's experiences and values.

The individuaf*g consciousness of material conditions will deter-
mine his value orientations; his value orientations will determine how
he will perceive and respn < environment. Thus, an analysis of
the individug}'s percepti. s cesponses should provide an indication
of the va]ué$6rientations that yave an impetus to those perceptions and
responses. The individual's behaviour is presumed to be at least partly
fﬁe outcome of an adherence to a particular vaTue orientation.

In order to determine the value orientations of the sample members,
a number of items were selected which would focus the interview upon
certain aspects of the respondent's life. It was felt that these focused
questions and the opportunity they provided for further probing would
enable one to gain an accurate insight into the perceptions and experi-
ences of the respondent. This apbroach is more effective than a
structured questionnaire in determining the individual's vq]ue orienta-
tions. It identifies those behaviours and perceptions which are a
manifestation of a value orientétion, rather than depending upon the
verbalized adherence to a value orientation which may, subsequently, not
be translated into action. (See Appendix A for the schedule usedggg

An Eco-Map is a diagrammatic tool used to jdentify the direction,

nature and strength of the individual's social interactions. This instru-

ment was completed by the interviewer in order to track and record the
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social interactions identified by the respondent. (An example of an Eco-

Map is reproduced in Appendix B.)

The Income Security program of the Province of Alberta is 1ntended
flto prov1de its citizens with a certain level of economic support., There
is. no doubt that the rec1p1ents of such benefits are poor and that they
.w111 continue to be categorized as poor, at least as long as they remain
' dependent upon those benefits. Two d1screte categor1es of rec 5
are: (a) those who depend solely upon those benefits for suppori; and
(b) those whose income requires a supplement to guarantee a minima]
standard of 11v1ng The latter ‘category do receive an earnings supple—

' ment SO their actual. income may be greater than that of recipients who

- - are not emp]oyed however, . it is suggested that employment-related .

expenses (e.g., c]oth1ng‘and transportatlon) will offset any differential

in income between the enployed and unemp]oyed recipient |
In 1978, a fam11y of four who were tota]]y dependent upon income

- security wou]d have received the actua1 cost of the1r shelter “and ut1]1-

ties to a maximum of $430 per month..  In add1t1on they wou]d have

_ rece1ved an allowance of $284 per month for food c]oth1ng and ‘personal

’

expenses. The same fam11y earning a net earned 1ncome of $500 per month

* would have received an add1tiona1 premium of $131 per_month,'a sum which

o in most cases must pay for the cost, maintenance and operation;of a
" vehicle, for the cost'of any addjtiona1 c]othinp required forkwork, and
. for any other incidenta] Employment-related expenses: such as coffee or
Tunch. | | | |

Since a focus,of this study is upon a comparison’of the attributes"
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of the working and non-working poor, it is feasib]e for a sample to be
drawn from each category of" reC1p1ent to represent both classes of the
poor The working poor are those whose income would require a supp]e-
ment. of income security benef1ts, the. non-working poor are those whose
sun;ort is totally dependent upon the same benefits.

The decision was made to draw such a sample from the records of a
Central A]berte District Office of A]berta Social Service;.and Communi ty
Health, This choice was made fo ensure that the sample nas drawn from
jntegrated communities and to avoid the‘poss1bi1ity‘of'the respondents
being isolated in a "ghé%to* and their children being segregated into
"ghetto" schools. it'is.felt that this choice controls for the effect
- of conmunity‘and,school upon behaviour. - k’

| The following criteria were used in tne selection ef the working
poor parents: emp]o«nent in excess of twenty hours per week; hav1ng
children of at least school age (their residence in the home was not
taken into cons1derat1on) having residence in either the C1ty of
wetask1w1n and 1ts envlrons, or the Town of Leduc and its immediate’
env1rons‘ E]evenﬁpeopig were se]ected for this: category, almost the-
f;tota] popu]at1on as def1ned by the foregoing parameters One of those
selected was unW1]11ng to part1c1pate in the 1nterv1ews A1l of thése
_-respondents were s1ng]e,mothers. Respondents within this category are
1dsted.in Appendi x C.' ‘ _ |

The criteria used in the selection of the non-wnrking.poor'parents
were'as follows: total dependence upon Income Security benefifs for
_sustenance having ehildren of at least school age (residence in the
home aga1n was not takezzgnto cons1deration), being in receipt of

" benefits for at Jeast twelve months$ and haV1ng res1dence in e1ther 4?

\



City of Wetaskiwin and its immediate environs or the Town of Leduc and
its 1mmediate environs. ’AEleven pepp]e were se]ected'for this sample and
f aga1n one refused to part1c1pate It 15 also 1nterest1ng to note that
.th1s sample constituted the great maJority of those within th1s category
U0n1y one of these respondents was living with their spouse; all others
were single mothers. (Respondents in this category are listed in ': P
Appendix D.) ! -

Once selected, each respondent was contaeted by te]ephone, the
ipterviewer introduced himself, .the purpose of the study was explained,
their cooperation was requested, and an appointmenf was made for an

-intervfew. Each interview took place in the respondent’'s dwn home,
1asfed from three to four hours, and generally covered the items identi-
fied in Appendix A. Because many-of‘the respondents objected to the use
‘d¥ a tape recorder, it was necessary to make handyri%ten notes as the
interview progressed |

This sample cannot and should not be considered representative of
any ]arger popu]ation since no attempt to randomly select the respondents
was made. But it should also be recognized thai selection was made on
the basis of the identified criteria; selection was not based upon pridr
kn0w1edge of. the fam11y and its dynamics. '

It is also recognized that since there was no match1ng “for fam11y
slze, it is inappropriate to assume that statistically s1gn1f1cant rela-
tionships exist between the variab]es This study is ‘intended to be

exp]oratory on]y, Any observed relationships shou]d be subJected to a

more rigorous examination to tonfirm their validity.
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‘_Data Ana]ys1s

The data were co]]ected\1n the Spr1ng of 1979 and reduced to a

respondent profile. Each profi]e summarized the respondent s perception

‘and experiences of: (a) their or1g1na] family relationships; (b) their

schoo]ing; (c) their employment; (d)‘their marriage; (e) their children's

) schooling; and (f) their present circumstances. (Appendix E is a profile

’gained~qnd its reduction jnto a profile of the respondent's social htetory

Q

tional achievement variables. When a measure of these variables was

of a non-working poor respondent; Appendix F is a profile of a working
poor respondent )

The analysis of information g]eaned from an interview begins at the
commencement of thelinterview - it provides the mater1a4 for probing and
determines the direction which the interview wt]] take. (For_examp]e,
if/the responses soggest that the respondent jsvcharacterized by a
particular value orientation; a probing and/or challenging of .those
responses W1j1 either confirm or contradict the initial 1mpression.)

The formal analysis commenced with the review of the information .

and circumstances. These profiles were then analyzed to determine a
rating of the individual'aocording to the achieVement value orientation,

socio-economic status, experjential,'peer, educational and child's educa-

obtained, it was related to the working/non-working poor dichotomy to .3 ¥

Ll

"determine if there was any ingncation of an association.

"\

Operationalization of‘Variabies

The variables used in this study have been identified on previoﬁs
pages. Thjfo]]owinggis atreview of those variables and the way they

were operationalized:

»
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1. Emp]oyment Status

The working poor, for this study, are those who work in excess of
"~ twenty houré a week and'whoee income is supplenented by income security
benefits., The non-working poorﬁgre those whose income is solely derived
from- income seeurity benefits. The child's employment status was not

considered in this study. \ SN

2. Value Orientatidns
The achievement value orientation arises from the conf{guration of
‘four dimensions: the contrd] future time, individualistic and doing
or1entat1ons A higher contrd& or1entat10n was attributed to those
respondents whose experiences tended to indicate that they exerc1sed
some control over-the directions their lives were taking. A lower control
orientation was a;signed,to those respondents who identified their
experiences as being predominant]y controlled by external forces.
A higher future time orientation was attributed to those who were

opt1m1st1c about the future, who planned for the future. A Tower future’

time or1entat1on was ass1gned to those who were fearful of, or had little

A .

: pt1on of the future.

A h1gher individualistic or1entafﬁon was attributed to those who
exhibited a tendency to do things by themselves or ofvtheir own initia-
tive. Adlower individualistic orientation was assigned to thpse who

exh1b1ted a dependency on others for support or d1rect1on ' f?‘ .

’E; A
5 .'-'
e s

was goa] directed A 1ower doing or1entat1on was assigned to those whose
el ‘,./

behaviour was non-directed or who apparent]y, drift from one day to the

A higher doing orientation was attr1buted to those whose behavj

next.
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7where the respondent was assigned a higher orientation on three or

eced1ng orientations, he was assigned a higher achievement

‘Zt1on If he was assigned two higher and two lower scores,

then a higher score was assigned when there was a higher do?ng or control

orientation. Al1 other scores were classed as lower achievement value

orientations.

3. Parent's Socio-economic Status
f"v'iiib

An analysis of the profiles will identify the respgndent's socio-
economic status of origin. To proﬁe that value orientations are not only
the product of objective socio-economic criteria, it is necessary to show
that despite similar class orig%ns, there are dissimilar value orienta-

tions. Thus, if it is shown that there is little difference in socio-

e !

economic class backgrounds and that there is a greater d1fference in
achievement value orientations, it can be concluded that cultural factors
may be an exp]aﬁatory variaB]e. The pareﬁt's class of ofigin was extra-
polated from the1r description of their father's occupation. Respondents

were c]as&gfied #qﬂ’e1ng m1dd]e class when their fathers were either
2 .'ﬁ* . .

it

profesgﬁgdggﬁkﬁeﬁ}

Toyed<g£ white collar workers, se1f—emp10yed or owned

fathers were'emp1oyed as blue collar workers or where they.operated sma]]b

)

# . hd # Wbk
farms. Respondents were classified as being raised on transfer payments -

when their fqﬁhers were in receipt of the same.
4. Parent's Personal Experiences ,
Value orientations der1ved from a cultural heritage will pred1spose

*ge 1nd1V1dua1 to respond to his environment 1n a specific manner. Thus

¥

PR
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5. Parent's Peer Group Involvements #
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,'a11y‘successfu1. Conversely,

B

§‘1omer ach1evement value orienta-

t1on he ﬂ@ expected to have unsuccessfu1 exper1ences Changes in either

7»of these patterns indicate that the individual's value orientation has

(

ceased to be in harmony with the enviornment or that the 1nd1v1dua] has

""been unable to meet the expectation placed on him by his cu]tura] her1-

tage. In either case, the changing pattern is indicative of an emergent
situationally-derived value orientation. Constellations of similar
experiences are, therefore, considered as evidencing the existence of a

cultural explanation of behaviour; constlelations of dissimilar experi-

- ences are evidence of a situational explanation of behaviour. The
' respondents types of employment experiences were tabulated and compared

to provide a measure of th1s var1ab1e

“t

To be classed as a cultural value, the value must be shared. The'

) identification'of strong peer relationships that,éhﬁﬁOrtithe adherence

toa part1cu1ar va]ue system evidences the existence of a cu]tural order o

The respondents types of peer involvements were tabu]ated and compared
to provide a measure of this variable.
6. P;rent'S'Educational Attainment

A respondent S 1eve] of ‘school attainment is: (a) an indicator of
his success 1r1%§ﬁpo1, and (b) a pred1ctor of h1s emp]oyab1]1ty Success
in school 1s the outcome of behaviour d1rected towards that end. It is,

therefore, perce1ved as be1ng an outcome of the individual's achievement
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vajue orientation, i.e., behaviour is the intervening variable between

achievement value orientation and . successful school experience. Thus a

‘higher educational attainment is recognized as being the product of a

higher achievement value orientation. The parent's reported level of
ed‘cational attainment was used as a measure of this Qariable.

i ' ,
7. \ Child's Educationé] Achievement

\ A Tower school achievement was’ascribedbto those children who either B
repeated a grade, attended special school ﬁroérams or who dropped out of
“schgol. Aj] other children were é]assified as having a higherveducational
achﬁevement. | | |

EAdmitted]y,nsbme of the foregoihg measures are approximate. This
was &1ctated‘by.thé small size of thé samp]e‘and by\the lack of specifi-
vcityain some of the information gathered. Despite thié imprec%%ioh,
these measures do provide én indication of.the direction of‘the variables
ana]y;ed‘and ﬁgrhit the tentative eva]uafion of the association befween

-

the variab]es.\

. Summar

This‘chapter has reviewed the reésons‘for using the 1ntens1ve‘%n;er-
viéw” 'f¥jhas also identified the way in which the data were_gatﬁered and
analyzed and the way in which the variables ware operationalized. The

next chapter reports on the analysis of the data.

!
|
\
\

|



FOOTNOTES

v

' ]For éxample, Rosen's item, "Nowadays with world conditions the way
they are the wise person lives today and lets tomorrow take care of it-
self." The use of theword "nowadays" may suggest to the poor that because
they have lived each day for itself--a factor determined by economic
exigencies--they have not been wise, .i.e., the use of the word 'nowadays’
suggests that the converse was previously the mark of wisdom.

ZC.A. Moser and G. Kalton, Survey Methods in Social Investigation

(London: Heireman Educational Books, 1973), p. 301.
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CHAPTER V
FINDINGS AND DISCUSSION

Introduction

Previous chapters'have suggested that a person's specific cultural
heritdge will, normally, &etermine their value orientation. Except1ons
occur when either a discrepancy arises between the individual's environ-
ment and the environment within which his culturally-derived value
orientation is supposed to be meaningful or when the individual is
incapab]é of meeting the requirements of his value orientation. In

either case, tne individual will internalize or create a value orienta-

tion that will best enable him to mediate his circumstances. Thus, value

orientatiohs are either cu]tura11yﬂbr situationally-derived. They are
always a product of the consciousness of material conditions.

Once derived, vaTue orientations will predispose an individual to
act in a prescribed manner. The strehgth of an achievement value orien-
tation will predispose one to act in a manner that will either promote or

hinder their success. Furthermore, the achievement value orientation of

a parent will have ramifications for the child's school achievement.

The preceding chapter identified the variables to be used to empiric-

ally test this theory. A sample consisting of ten work1ng poor and ten
non-working poor parents was drawn. MRespOndents participated in intensive
interviews which are to be analyzed according to ‘the following variables:

PR
A

parent's achievement value orientation, parént's socio-economic status,
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parent's personal experiences, parent's peer group involvements,
parent's educational attainment and child’s educational achievement.
This chapter will report and discuss the findings resulting from this

analysis.

Employment Status and Value Orientations

The achievement value orientation consists of a configuration of the
control, future, individualistic and doing value orientations.: It is the
product of the subjective dimension of material conditions and is fhe
predictor of occupational sfatus and educational attainment. Thus the
working poor are expected to have a greater conﬁitmentvto a higher
achievement value oriéntation and its component parts, than their non-

working counterparts.

1. ’Emp1oyment Status and Control Value Orientation

The individual's résponse to those environmental forces which would
jmpinge upon his aétivities and choices js. indicative of the control
orientation to which hé subscribes. If the individual attempts to
manibu]ate thoge forces so thaffthey remain in subjugation to him, then
it is assumed that he subscribes to a higher control orientation; should
the individual feel that he is subject to those forces and that they are
a product of fate; then it is assumed that he subscribes to a lower

ntrol orientation,

Eigwthe twenty respbndents haé to overcome the trauma of a
‘failed marriage; one had to cope with the trauma of being suddenly

widowed. This, of itself, is 1nd%cative of the existence of a control

orientation. However, the evidence would suggest that the working poor
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respondgnts subscribe to it to a greater extent than the non-working
poor respondents.

Barb, a working poor respondent, 1§ afflicted with the crippling
disease, Lupus, has a grade nirg\education and has had no work experi-
ence in twenty-five years of marriage. Yet, déspite these disadvant-
ages, she has taken a job as a waitress to support herself and her child.
She enjoys her independence and single life since it allows her to
control the events which shape her life. It is felt that thé¢1after is
a reaction to the restriction she had experienced as an abused wife.

Employment, of itself, is indicative of a higher control‘orienta—'
tion since, the individual has to manipulate one's circumstances to obtain
jt. However, employment is not a quarantee of a higher éontro] orienta-
tion. Betty, another wofking pe. respondent, who feels that she is
"just drifting along", obtained her employment as a waitress because the
manageress suggested that she might as well serve on tables every day and
make some money rather than sitting atra table every day, spending money .
Betty‘cannot be accused of having expendéd a great deal of effort in
manipulating her environment to obtain her employment, nor js "just drift-
ing along" indicative of a conscious mastery over her circumstances,

Few of the non-working poor respondents also exhibit characterF
isticé which would be indicative of thefr subscribing to a higher control
orientation. Alena recognizes that the events 6f her 1ife, including the
more unfortunate ones, have been the product of her own acts. Adele
acknowledges stfong feelings of helplessness and an inability to change
the course that her life was taking; however,‘sﬁe also recognizes that
her enrollment in a 1ife'skills‘course was‘insti111ng a feeling of confi-

dence and was compensating for her previous feelings of helplessness.

%



Amy manifests her higher control orientation through her successful
challenging of her children's teachers' suggestions and recommendations
regarding the children's educational career. When her eldest son's
teacher wanted him to take Math 15 she insisted that he téke Math 10,
which he did. There are, howevef, other non-working poor respondents
who exhibit a different set of attributes. For example, Andrew states
that he has been "jinxed" since his marriage and thgt he is subject to a
conspiracy. Recenmtly, the police charged him with arson because of a
neighbour who presented false evidence. Arlene blames others for the
fact that she has not attended university. She feels that she "goesn‘t
really have a life right now", that she is "at the.bottom of the barrel"
and that she is trapped. Ann believes that the authorities, police and
social workers conspire'against her and her family.

Table I indicates that the working poor tend to be characterized by
a higher control orientation more fr#guently than the non-working poor.

TABLE 1

EMPL OYMENT STATUS AND
CONTROL ORIENTATION

Employment Status | Control Orientation

J
Higher . Lower
Working Poor 9 1 10
Non-working Poor 4 6 , 10
13 7 20

Nine of the working poof are characteﬁized by a higher control

!

orientation; four of the non-working poorvére so characterized. These
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findings suggest that there is a reasonably strong association between

the control orientation and employment. o8

N

2. Employment Status and Future Time Value OriZntation

The individual's perception of and approach to the future will be a
reflection of his future time value orientation. An optimistic percep-
tion of the future and a conscious attempt to direct one's efforts toward
the creation of a future are indicative of a higher future time orienta-
tion. A fear of the future and a dependence upon the past or present are
indicative of a lower future time orientation. Beth, by adhering to the
principle that "things will work out when they're worked through", is
considered to be characterized by a higher future time orientation.
Similarly, Boﬁnie's willingness to defer immediate spending of the
profits from the sale of her home and her expectation that her buéiness
~will proxide an independent means Qf support, would indicate that she is
also characterized bxﬂa higher future time orientation. A further example
of an individual characterized by gdch Bn B?ieptation is Alena who states
that "the‘future is what you make it" and who<intends to return to school
to upgrade her skills as a means of improving her prospects of emplioyment.

Belinda believes that one should 1ive from day to day and not worry
about the future; Bertha tries "not to look into the future" and hopes
that “everything will fall into place"; Barb, because of i1l health, is
fearful of looking into the future; Arlene perceives the future as being
more of the same drudgery and that she would be "no further aheaa"kif she
worked. These are examples of respondents who are considered to Ee
characterized by a lower future time orientation;

Again, there are tpose respondents who are not so readily




Ehar\cterized Angela. for\example, has found that/her p]ans for the ‘g_ S

future have rarely uorked out and states that. as a consequence, she ﬂ

does not beTieve 1n p]anning too far ahead Hduever, Angela was in the

T fprocess of using her ch;;aftax.cred1t~to paymfor a course qt\NAIT which .
'f“°"1d qualify her as a h?: dresser Despite her disa]lowance of the ,

»-benefits of p1ann1ng for the future. she Vs active]y ingo}ved“in an .-.5 .
R ; ~ . i ot e
';'h,act1vity that is directed toward the future.‘ n this case the respond- -
v-sent was cons1dered to have a lower t1me future value or1entation because - |
'-,-of her percept1on of the undesirabil1ty of p]anning for the future
' Tab]e II summarﬁzes ‘the future or1entat1on of ‘the. work1ng and non- S _
'i”work1ng poor.- T \ff.~ N '
e TABLE i
s EMPLOYMENT STATUS AND FUTRE .
TIME ORIENTATION I "3\\\‘;
. f -" ,~“ k3 o ""'lv v’ ‘v:"’ . . ‘ -'\.."~ . : W" o
" Employment Status ¢ Future Time Orientation =~
,; | ‘. T 'v; , "j;hHigher-‘ r-; - ﬂLowerfr‘ T . f‘ ]
- Working Poor - 4 6 . . 10
- Non-working Poor .~ . - 5 5 . 10
~ N N - ) " : R »

AV
i

i Four of the work1ng poor and f1ve of the non-work1ng poor respond-~

ents’ are characterized by a h1gher future time orientat1on These find--'
‘“ings’ suggest that there 1s 11tt1e if any difference between the future

;*\ orientation and employment status. o
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3. Emp]oyment S atus and Ind1v1dua11st1c Value Orientation
The_ 1nd1v1 ha] 's desire to act alone to be free of community,

:nside/ed to be 1nd1cat1ve of a higher individua]istic

. or1entatrong//The need to act in concert w1th others to be part of a
C

ons1dered tone 1nd1cative of -a lower 1nd1v1dua1ist1c

A\
)

Eight of the work7ng“poor respondents wou]d appear -to subscr1be to
Re - e .
a h1gher ind1v1dua11st1c orlentatlon Be]]e 1éft home at seventeen
, .\
because her presence there was prevent1ng her father 3 remarr1age\\

e

‘Furthermore, her experiences would suggest that she has worked 1ndepend-

ment status. . Betty»avows that she'is her "own bOSs"‘and that "there s

n‘:»\t}“no one dictat1ng<anyth1ng to mgﬂ///gertha 15 mot1vated by her w111 to "
4 ‘_prov1de for herg]f and her daughter and by her behef that "nobody owes

" you a 11v1ng“. There are exceptions Bea appears to be very dependent

S

of her posit1on Brenda does not appear to. be ab]e to funct1on without

\

7.che shpport of her psych1atr1st \nd fr1ends

'ently of others to 1mprove her educat1ona1 qua]ifications and her empioy- Af -

, upon the support of*a he1p1ng agency to he]p her cope w1th the ex1genc1esl-'

Despite thelr dependence upon Income Secur1ty benefwts - six of the w‘

':non work1ng poor respondents appear to exh1b1t a h1gher individualistic

or1entat1on This is tempered in several cases by the1r exper1ences

wh1ch would suggest that they may have been totally dependent upon the1r

ex- spouses for sustenance’ and that their apparent]y high 1nd1v1dua1ist1c

or1entations may 1n reality be a reflection of their 1solation w1th1nﬂ

the commun1ty Ann, for examp]e, had no s1gn1f1cant employment record

pr1or to her marr1age, none przor to her,separat1on and none. subsequent
to her separation She does not participate 1n commun1ty act1v1t1es,

‘ )
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and non-work1ng poor

&

{ . . ; ) i e
v ' . X N t

hér on]y socia] 1nteractions are with her family She”does.'howeuen

state that she is . not constrained hy others actions .or. beliefs and that

she does what she fee1s to. be appropriate. Such an attitude wou1d be

1nd1cative of a h1ghet 1nd1v1dualist1c orientation Simi]arly, Andrew,‘:,

TheXother four non-working poor respondents are obv1ous1y

* who is 1so]ated from his extended famin and the comnunity. stresses Jhis

t'deNMHiw‘ | TR pﬁ,‘ e

character1zed by a lower 1nd1v1dualist1c orientataon Amber draws her

" sustenancé from her parents, ﬁ@? experiences suggest that she 1s unable

. to funct1on or make dec1s1ons W1thout f1rst d1$cuss1ng the issue with _f

her parents Adele is dependent upon the direction and support of soC1a1

| workers and a ‘Tife skills coach to gu1de her through her decis1onss

Tab]e III summarizes the 1nd1v1dualist1c or1entat1on of the work

TABLE III

EMPLOYMENT STATUS AND R
INDIVIDUALISTIC. ORIENTATION |

ing"

Employment Status ~ Individualistic Orientation
| o R Higher Lower | Cr
~"Working Poor P 8 : 2 410
Noh-wOrking Poor . o o 6 - T 4
S W s 2
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. 've 4., Emp1qyment Status and Doing Value Orientations ’

) characterized by a higher individuaTistic orientatiOn These findings "f*t

= ’orientation and employment status

'asnafclerk because she was encouraged to'appiy'by a friend who was

_aand Brenda does not exhibit any particu]ar assertiveness toward life..

B , . [ - .
. . B N N
. . g Y - s 4 .
. - X v 4
. . e s
. . . (- . . # o % .3
N ST

Eight of the working poor and six of the non-working poor are

suggest that there is a weak association between ‘the individualistic . ﬁ‘f‘*

Activities, both past and present, which are focused on the attain-'ﬂ

-'ment\of some soc1a11y—sanctioned goa] and which are the product of a-
- D

consc1ous effort wou]d characterize~the individual as hav1ng a higher

v

‘d01ng orientation Unp]anned activities act1v1ties w1thoUt a focus, .

activ1t1es that are . participated in without any conscious effort or .

-

E desire wouid characterize the 1ndividua1 as hav1ng a Tower-doing orienta-f

tion. . |
Empioyment can be considered as an ‘indicator of a higher doing

orientation,"but, of itself, it is insufficient.i'Betty, for ekamp]e,_-

. . ‘ _ S .
o ;obtained employment without any effort on her part. She 51mp1y happened

to be in a cafe drinking coffee when the -manageress offered ‘her a job- as

- a waitress Betty acknowiedges that she 14 "Just drifting a]ong"' Her

emp]oyment was not the product of any consc10us effort and her activ1t1es,

o

according to her statementsugdo not ‘have any focus.k Such attributes"

-

‘would suggest a Tower doing orientation. - Brenda only obtained her jobi

 aware of mhe vacancy. Her attitude would also suggest that she puts

very litt]e effbrt or aggre551veness into her emp]oyment "I-only have -

to appear at work and do my job". The 1mpetus for seeking employment

was not 1nterna]1y derived it was the resuit of someone e]se s prodding

AN



These attributes would.also suggest a 1ower do;RB orientation. '

‘ Betty and Brenda were the exception in the working respohdent
samp]e, the«ethers tended to. be characterized by a higher doing orienta~ S
tion Belinda despite a, severe stutter, in an attempt to escape the .

boredom ef being restricted to her hOme, obtained employment by respond-f

| 'v ing to the c]assified advertisements in her local paper Bernice always

L. E

has to be taking a course to improve her ski]is of self-awareness She

¥

"A must constant]y be d01ng something productive and states that she would
go 1nsane 51tt1ng doing nothing" Barb whose physical disability .
| wou]d be sufficient to Justify her not. working, is a]most fanatica] in
her de51re to be selfasupporting These are-examp{es of working respond-
" ents who have focused mueh energy upon act1v1t1es which achieve socia]]y
| apprOVed resu]ts ' °
Four non-working\poor respondents are characterized by a higher dOing
orientation Ange]a, of her ‘own vo]itiOn. used her child tax credit to -

' ‘enroil in 2 program at NAIT in order to gain a training which wou]d

enable her to obtain a modicum of independence. Amy is act1Ve1y invoived '

. on one of the Preventive Socia] SerVice 3 boards and active]y champions

.

her chi]dren s rights at sehoo] Conversely, Ann always wants to do
something -- get a JOb go to school -~ but a]ways has an excuse not" to
She does not appear»capab]e of husbandlng her energies to take that
initia] step. 'Ada has 1itt1e history of constant]y appiying herself to
achieve a given end She 1eft school at 17 because she was "tired of

—

going" and because she found it “hard 901ng", she: commenced a hair dress-'
ing course but néver compieted 1t, and she has tried two different JObS'

f-- ‘one for several months, the other for two weeks

- /

Tab]e 1v summarizes the d01ng orientation of the working and non~
working poor. .” C T <. ' |



TABLE IV

EMPLOYMENT STATUS AND
-DOING ORIENTATION

-Employmeq: Status | ‘h) ~ Doing Orientation .= -
’ B o ‘Higher . Lower - |
J \{ ) . A ) - L . ) .4 ) .
Working Poor ‘ ' 8 - .2 10 -
Non-working Poor | 4 . 6 - ' 10

| T 20

o . 2

r2
E1ght Of the work1ng poor and four of the non- work1ng poox; respond-

“ents are characterized by a h1gher d01ng or1entat1on These findings

suggest a strong association hétween the d01ng orientat1on and employ-

ment status.

.

.__.b_____==2=;lQggzrﬁiilus_and_AchleMementgya]ue,0r1enfaf1nn

Vo

h

The ach1evement va]ue or1entationdscoref1s der1ved~by—summ4ngethe
control future, ﬁndiv:dua11st1c and do1ng orientat1on sub- scores This -

was achieved w1th re]at1ve1y 11tt1e d1ff1cu1ty for many respondents -Ann

scored cons1stent1y Tow on each dimen51on The fee11ng that author1t1es

'such as po]1¢e and’ socia] workers are always harass1ng her and interfer-

1ng w1th what she does 1nd1caﬂes a IOWer contro1 orientat1on she. has '
11tt1e concept1on or hope of the future -- there w111 be no s1gnif1cant
changes to her 11fe or sOC1a1 environment -- 1nd1cates a" lower future |
or1entat10n her 1ndifference to others opinions 1nd1cates a higher -

1nd1vidua11st1c orientat1on, and her .constant 1nab111ty, re1nforced by



1

- apparently f]imsy excuses, to do anything about her verbalized desires -
to get a ‘Job or to upgrade her education -« {ndicates a 1ower doing f
brientation Her score of three 10wer orientations and one higher orien- .
‘tation yields an overa11'score 1nd1cat1ve.of avldwef achievement value
orientafion; | o |
b Unfortunatefy: the achievement value orientation score fs noe always

y -~ 50 obvious. Andrew was difficult §57§aore. ‘He was assigned a low control’

!

.orientation because of his’ emphasis| on being “jinxed"; a‘higher future
ok

. orientation because of his enthus1ast1c p}ans to take up sheep - farming,

a h1gher 1nd1v1dua11st1c score because of his avowa] of the same; and a

‘1»40w do1ng or1entat1on betausevof his Q\étory of belng unab]e to cons1st-

ment value or1entat1on since it was felt that more we1ght shou]d be given

°

~to. the control and doing orientation.

.

Tab]e V summarizes the achievement value orientation of the working

‘and non- working poor respondents !

\

TAB'L-E v

THE ACHIEVEMENT VALUE ORIENTATION OF
THE WORKING AND NON-WORKING POOR#R,

~~ Employment Status “,E : , HAchievement Value Orientation.
: S | ~' Higher " Lower ? " .
Working Poor o -8 . 2 I 10

T~

2. | 8 - . 20

. Nog-working Poor o j;\\f*\>\\\\ 6 S [
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fEight of thé working poor and four of the non-worktng poor are
charactérized by a h1ghgr achievement-value.orientat1on.h‘These f1nd1hgs
suggest‘é strong association'betwegn'achievement'va1ue orientation and
employmenf. ' - '

S

- Employment Status and Parent's‘SOC164ECQnom1¢‘Status

This variable is used to determine if there are any differences in
the status of origin of fhe'respondents and if such differenées are
‘ associated with employment status. Table VI summarizes the data on this

| relationship.

TABLE VI

EMPLOYMENT STATUS AND PARENT'S
SOCIO-ECONOMIC STATUS

-— ‘

' Social Class of Origin .

~ Working Middle

o ‘ L o Class Class
Working Poor e ‘ 6 4 10
Non-working Poor  ~ , 1\ , 7 6 10

- 14 - p
1 ' 13 .6 20

One non-working poo; rés&iﬁ§ent was raised on transfer payments.
Six working.poor and seven'non-WOrking poor respondents were“raiséd in
workihg-c]ass homes. = Four workipg ppor‘and two non-working\} poof respond-
ents were raised in middle-class homes. These findings suggestvthat
‘ there is Tittle if any association'betﬁeen socio-economic status of

‘origin and employment status.
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,Emplqyment Status and Pareént's Personal Exper1ences

This variable was analyzed to.see if there were patterns of experi-
ence, i.e., did the experience tend to be successful or unsuccessful; 1s
there any association betWeen those patterns and present gmployment L
status? Since there are ‘numerous constellations of experiences foculed
on a specific enVironnental or socfal etement. it was decided to restrict
the analysis to thoseére]ating to marriage and employment.

Only one respondent. d non-working poor,- is presently married; all
the others have had unsuccessful marriages. The reasons for separation
are distressfully similar. Either the spouse was an alcoholic, unfaith-
ful or physically abusive. In one case, the marriage was terminated
because it was no longer rewarding. In nearly all cases,vmarriage can
be considered as an experience of failure. e

This finding would suggest that apart from one respondent, all have
experienced some measure of failure in their marriages. Thus, successful
mar:?age cannot, be used as a measure of success in this study.b |

Five of the working poor respondents reported that they had stable
employment records prior,to their marrjage. Two of the non-working poor
respondents reported the same fact; In addition,ntwo of the non-working
poor respondents reported that they had had a variety of housekeeping
Jjobs; another non-working poor respondent that she had had a clerical
position for a while but that she had made "a mess of everything", she
also had a job in a car wash foh two months; and two othen'non-working
. poor respondents reported that the& had had many different jobs.

| Three of the working poor respondents reported that they had?been
continuously employed during their marr{ages; two of the non-working
poor respondents stated that they had had some emp]oyment during their

marriages.
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Obviously, all the working poor respondents are currently employed.
One is embiSJEu\3§ a nurse, another as a social services technician.
four are employed a\\nffioé c1erks. two are employed as’ waitresses. one
is employed as a cashier and one is self-employed. A1l appear to have
reasonably stable employment. Two of the‘pon—wbrking poor have had some
emp]oyment_as waitresses since their separation; the one ma;rried non- ¢
working poor respondent has had numerous jobs, his employment record is
unstable. | |

.Table VII summarizes the employment histories of the working and

- non-working poor.

TABLE VII

EMPLOYMENT STATUS AND
_ EMPLOYMENT HISTORY

‘Employment History Working  Non-working

Poor Poor
~ ko « -

Employment prior to marriage 5 7 12
Stable employment prior to marriage "5 2 |

Employment during marriage 3 2

Stable employment during marriage 3 0
Employment subsequent to marriage 10 .3 13
Stgble employment subsequent to marriage 10 °0 10
36 . | 14 50

These findings indicate that more of the non-working poor (7) held
employment prior to marriage than the working poor (5), but the working
~poor (5) had more stable employment than the non-working poor (2). Dur-

ing marriage, three of the working poor had stable employment, compared
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to two of the non-working who had some emplo;;ent which was not stable.
Similarly, all ten of "the working poor respoﬁdents are classified as
having stable employment, whilst three of the~non¥work1ng poor have had e
some non-stable employment. Th;se figures suggest that there is a
strong asSbciation between histories of stable employment and current
employment status.

Employment Status and Parent's Peer Group Involvements

Fan

The peer groub variable was ang]yzed for two reasons: a) it could
provide affirmation 6f the thesis that cultural elements determine
achievement value orientation. Non-association with otherébQﬁajm;?ﬁce
cultural orders must be shared with oﬁhe;s, share the same achievement
value orientation would challenge the argument supporting the cultural
origins of that value orientation; b) peer interactions are, of them-
selves, constellations of experiences,

A1l of the working poor respondents reported that their co-workers
acted as supporf personnel; three reported that they were actively
involved in organizations that served a supportive function. Seven of
the respondents specified ﬁhat an active social life had developed from
their emp]oyment.

Three of the non-working poor respondents acknowledged participation
- in organizations that they found to be supportive; six reported that they
had active social Tives; four reported fhat, apart from their families,
they were isolated from any community involvements.

Table VIII summarizes the peer involyement of the working and non-

working poor.

-
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TABLE VIII

i
EMPLOYMENT STATUS AND PARENT'S
PEER GROUP INVOLVEMENTS

. Working Non-work ing
.Peer invo]vement. Poor Poor
Co-workers > 10 ‘ 0 10
Informal network ' 3. 0 3
Organizational activity 3 Co3 6
Social interactions ‘ 7 & 13
Involvement apart from nucleus family 10 16
33 15 438

The working poor respondents regbrt a total of thirty-three differ-
ent types of peer involvement. The non-working poor reported fifteen
“such involvements. These findings suggest a strong asSociatibn between
peer involvement and employment. The findings relative to "involvements
apart from nuclear involvement" raise an 1nteresiing issue: four of the
non-working poor, according to their own perceptions and activities, are
-socially isolated. This may indicate an association between secial

isolation and non-employment.

qulqyment Status and Parent's Educational Attainment'

Educational attainment 1is a predictor of employability and occupa—‘r
tional status. The completion of a prescribed course of studies is also
an indication of the individual's level of discipline and perseverance,
both of which are important attributes for the gaining of emp]oyment As

such, they constitute another constellation of experience.
]
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Table IX summarizes the educational attainment of the working and |

non-work ing ‘poor. L.
/ .

/ TABLE IX ‘
EMPLOYMENT STATUS AND PARENT'S
EDUCATIONAL ATTAINMENT

L

Educational Attainment | Employment Status
’ { Working Non-working
Poor Poor
Post Secondary (2 years) q 3 1 4
“Grade 12 ] 1 2
n 3 3 6
10 2 2 ‘}
9 1 1 2 '
8
7
6 1 ]
( 5 ] ]
Total 10 10 20
Total years of school ' 116 99 215
Average ! : B 11.6 9.9 10.8

The average amount of schooling for the working poor is 11.6 years,
for the non-working poor 9.9 years. These findings suggest an associa-

tion between educational attainment and employment.

Parent's Employment Status and Child's Educatienal Achievement

A child's educational achievement is going to have a significant

impact upon both his chances of obtaining~employment and the type of



EducationalTAchievement?»

fijConverseiy, children who do not do we11 in school are not expected to '

’_'obtain higher status JObS. e B

Tabie X summarizes the educationa1 achievement of the chiidren of

'the uorking and non-working poor

\w. : Lokl .

| f.Jaaf‘L1 TABLE X

PARENT S EMPLOYMENT STATUS AND :
b CHILD S EDUCATIONAL ACHIEVEMENT »~_

f;f,yempioyment that he does obtain.v Chi]dren who do/neii in sch001 are
- fﬁexpected to obtain jobs which wi11 ensure some stability and status. R

o Parent9s'Employment‘Status

 Working®  Non-working

CoEe oo . .. % -Poor - Poor ST
 Higher . o T 71,43 (15) 27.2%(9)  (24)
CLower. T . - 28.8% ( 6)- 72.7% (24) . (30)

(2 T - () (54

-

‘\»v_' An examination of 1able X ‘shows. that the proportion oﬁ‘working poor
fvchi]dren hav1ng a higher educationai achievement exCeeds the proportion

f'of nOn-wquing poor chi]dren ach1ev1ng the same by 42, 8% that is 71 4%

7;}parent s employment status and a chi]d s educational achievement

I

g

P

{

compared to 28.6%. These findings indicate a strong assoc1ation between }}

&



* parent's Achievement Va[gg;Orientation and Chi]d's Educationa] Achievem g

~An examination of Table XI' shows that when parents have a higher,
’-achievement va]ue orientation the proportion of chiidren being educationa]

,Aachievers is 57. ]% when the parents have a iower achievement va]ue orien-

. tation the- proportion is 30. 8% The difference of 26 3% tndicates that

there is a strong association between a parent s achievement va]ue orien-

£

'tation and a chi]d's educational achievement - = ';{f l#**\\
. ‘ ',/“
. ‘.v//-;
TABLE X1 o
. ‘ PARENT S. ACHIEVEMENT VALUE ORIENTATION"AND
g CHILD S EDUCATIONAL ACHIEVEMENT '
‘Child's Educational R o Parent's Achievement = -
‘Achievement - - - o "~ Value Orientation
RN L Higher Lower
Higher o 5% (16)  30.8% (8) - (29)
Lower -~ .. . 42.9%(12)  69.2%°(18) . (30)

©/100.0% (28)  100.0% (26)

S

o Parent s E;pioyment Status and Parent S Achievement Va]ue Orientation

Tab]e XII shows that the proportion of chiidren from working poor
homes whose parents have a higher achievement value orientation exceeds
}the proportion of children from non-working poor homes who have a Tower
\oriéntation by 55 4% (85 7% compared to 30. 3%) These findings suggest -

T a strong association bLtween parent .S employment status and their achieve-

ment value orientation



. TABLE XII .

 PARENT'S E@PLOYMENI.STATUS\ANB;RARENT'S
" ACHIEVEMENT VALUE ORIENTATION

L \ R
Parent's Achievement " . Parent's
Value Orientation - . - Employment. Status . .
| Working = Non-working
- o Poor - Poor
Higher -\ o ~ . 85.7% (18)  30.3% (10) (28)

Lower S 14.3% (.3). . 69.7% (33)  (26)
| 100.0% (21) 100.0% (33)  (54)

v , v
' Ch11d's Educational Achievement; Parent S Emp]oyment Status and Parent S
C Ach1evement Value Orientation . o

L3

The 1ntroduct1on of the-ach1evement va]ue or1entation into the
or1g1na] re]dt1onsh1p between parental emp1oyment status and ch11d S
_educationa] ach1evement y1e1ds the ant1c1pated outcome Tab]e XIII shows
that the proportion of workﬂng poor . chlldren hav1ng a higher educat1ona1
‘ach1evement now exceeds the propor€1on of non-work1ng poor children
achievmg the- same by 27%, that is, 67% to 40% Th1s is %duc'aon of

15. 8% and 1nd1cates that a higher ach1evement va]ue or1entat1on ex1sts as

~—

an intervening variab1e between a parent s employment status and a child' S
'educat1ona1 achlevement It is sign1f1cant that 12 (67%) of the children

of the working poor, whose parents have a higher achievement va]ue or1en—

tation, are h1gher school ach1evers ' | :

An ana]ys1s of the effect of a lower achievement value or1entat1on

Y -

cafnot reasonably be made because of the small and,}in one case,;non—
fexistent, cell sizes. However, it-is important toinote that 18 (78.3%)
of the children of the“non-working poor, whose parents have a lower

™

-



- "Ideal Types“ of the working and Non-working Poor

-

<0

achievement va]ue orientation .are lower

a sign1f1cant statistic

>~

, TABLE XII1

S \.
school .achievers. .

!

CHILD S EDUCATIONAL ACHIEVEMENT PARENT 'S - EMPLOYMENT -
STATUS AND PARENT 'S ACHIEVEMENT VALUE ORIENTATION

100

This is also

D 3 . !
" Parent's Achievement

Schpol e S
Value Orientation. Achievement rEmployment Status
N Working - . Non- working
B Poor Poor
- % Higher  '67% (12) 4% (4) - (1)
 Higher C Lower  33% ( 6) 60 ( 6) (12)
o Higher = 1003 (3)  21.7% (5)° - (8)
- Lower Lower 7831 (18) - g -
() (33

(54)

These f1nd1ngs have themse]Ves been analyzed to present prof11es

of the "average" work1ng and non- work1ng poor person,
these 1dea] types shou]d not be confused w1th the actua] prof11es
presented in Appendices "E" anhd "F"SZ}

— The Working Poor Person

ud

(P]ease note that

This study"indicates that a typical workinggpoor individual is'a

singte female parent who _has exper1enced a failed marr1age

She would

have been raised in a work1ng c]ass home and*completed a Grade X1 educa-

tion It is poss1b1e that she worked in a low status ~occupation before

her marr1age

Because of her own efforts, or because she was fortunate,

1
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the emp1oyment proved to be stab]e ThéAstability of that enployment
:prov1ded her with’ aﬁ 1east one successfu1 experlence and may - have :
contr1buted to her. ‘ability and w1111ngness to seek’ emp]oyment at a.
flater date. . '
f"ﬁ Her marriage was a fai]ure It ended under duress and can on]y
have left her with a fee11ng of persona] 1nadequacy and failtlre. The Lo
1mmed1ate resu]t of the separat1on was the need to obtain 1ncome h
"secur1ty benef1ts to prov1de the f1nancia1 means. ‘of phys1ca1 surv1va1
| and th1s dependence may have temporarily suppressed her ach1evement
- value or1entat1on However w1th the suppor:it and perhaps active
encouragement of frijends, re1at1ves and assoc1ates, she found an
' emp]oyment wh1ch gave her a measure of 1ndependence from the rece{pt of.
income securlty | . |
The sheer d1sc1p11ne of hav1ng to prepare onese]f phys1ca11y and

: menta]]y for work gives an add1t1ona1 impetus towards 1ncreased self—
"conf1dence and a fee11ng,of.persona1 efficacy. Her previous experiences
'have probably been an outcome of her culturaliy derived value orienta—
vtion‘and\her present experiences on]y‘serve to reinforce it.. She has- a -
'strong fee]ing that she can exert some control'over;her'own destiny and
- that she can use social forces to her own advantage She has, however,
little concept1on of the future wh1ch may be attributable to her 1ow
‘status occupat1on (her Grade XI educat;on limits her. employment Qppor—
tun1t1es) Low status occupat1ons pay Tow wages that limit one to a
precar1ous financial position; Such a position is made untehab]eiby‘anyp
unanticipated, yet quite naturaljoccurrence.A1Furthermore, there may be

a rea1ization that low status jobs are often the most expendab]e of jobs;

: : Q -
.-the worsening of the economy could likely result in the loss of her job.
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Both these factors nny make it undesirab]e to anticipate the future .

when that future,can destroy the foundation upon which today S 11m1ted

1ndependence is based L ﬁ

She perceives herself as. being 1ndependent and having little obli-

}gatlon to others. - She resents her dependence upon {ncome security, but

appreciates’its necessity and is gratefu] that she can limit that

| dependence Her react1on to her previous: dependence upon 1ncome ‘

security and the emancipat1on achieved through emp1oyment re1nforce her

: 1ndependence o ‘ o - é, :,

Her activities are focused and planned. .They require“the effort of

: execution,_ She is active1y invotved‘in‘sohe constrUctiveJpursuit:which “
can be for se]fiactua]izatiOn,1se]fftmprOVement or career deuelopmentf

E;p1oyment'has prouided her with an access.to associates who gtve

her personallSupport'and an'avenue for:social activities In addition,

she may exper1ence re]at1on§hips with intimate friends who prov1de

5 ongo1ng encouragement and part1c1pate 1n an organ1zation (e.g. » alanon,v

s1ng1e parent groups church organ1zat1ons, etc.) helping her to cope

" with the problems of her Tife.

The educat1ona] atta1nment of her children is suff1c1ent prov1d1ng

‘ithey persevere with the1r stud1es, to uarantee their obtaining an educa-
: tlona] ‘attainment wh1ch_w11] give them access to higher status occupa-

"tionsi* Such occupations hii]fenab]e them to enjoy some measure offsociai e
mobiTity and will, therefore;,enable hem to escape‘the poverty of their

mother.

The Non-working Poor Person

'.The-typical nonéworking poor"ndividuaT examined-ih this study is
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again a single female parent who has,experienced a failed marriage:, She
- would also have been raised in a working class environment but she would
| have completed only a Grade x education‘ " 3 | v
It is probable that she worked in a series of low status occupations ,
'» before her marriage This lack of occupational stability deprived her of
the opportunity of learning and appreCiating those skills which are neces-‘
sary for the holding of regular employment Furthermore, the lack of
stable ‘employment reinforced her lower achievement value orientation.
‘Both factors may have had ‘an impact upon her\subsequent inability or
1'unwillingness to obtain continuous employment . ‘ '

Her marriage fajled under dismal Circumstances and\she, like the

working poor person had to’ restructure her life while surViVing on

'income security benefits Friends relatives and assoc1ates were

. supportive at this time ofvpersonal stress However, there was no

‘recognized or conSistent encouragement to become financially self-
'supporting . \\\/(' § ', ‘

o She tends to believe she has very few rational choices and that
events are generally beyond her personal control. She may also feel that
she is a pawn in the conspiracy.of more powerful persons, or that "luck"
vplays a significant role in the'determination of her life chances. what-
‘ ever the:reason;\she strongly believes'that her life's$progression is
4subject to the control.of external forces It should, however, be-
 remembéred that two Significant areas of.her life -- employment and
marriage -- by denying her the experience of controlling her own destiny,
 may have greatly reinforced this feeling of inefficacy.

Strangely, she has a belief that the future holds a personal promise.

. This can be aécounted for by the realization that either herjﬁ%edicament

0
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1s.the\product of “"bad 1uch" -- and‘luck does change in time -- or that
when one is at the bettom of the'status hierarchy,-thernly piace to go
is . o A _
~ She has a tendency to w1thdraw from any exten51Ve community and
socia] 1nteract10ns Such a tendency can contribute towards an exaggerated‘
sense of personal 1ndependence, which'is, in reality, little more than a~
self-imposed social isolation. The social intercourse that she does
enjoy does provide her with some'friendships3 but, un]ike'the friends of
the work1ng .poor person, these friends do not act1ve]y promote or encour- - .
age her se]f—suff1c1ency | | | |
;The lack'of a control orientatjon and extensive support networks.
tend to produce.a feeling of'lethargy where she feels, because of'either‘
personal or material limitations, unable to direct h%r efforts toward
some construct1ve pursuits. She does take care of her own and her
ch11dren s 1mmed1atefneeds ﬂnfortunate]y, there is 11tt1e energy left
for d1rect1ng her efforts toward any other construct1ve goa] Essenti-
'ally, she is oppressed by her circumstances and she does not have the.
: resources available to overcome the oppress1on. o - J
Her children do- not do we]] in schoo] They ere either p]aced in
spec1a1 educat1on classes, steered into vocat1ona] programs or they drop
out of schoo] at "the ear]1est opportun1ty Their chances of obtaining
the educat1ona1 certification necessary for entry 1nto a. h1gher status
OCCupat1on, consequent]y, are diminished. They face the very rea]

prospect of being condemned to their mother's poverty.
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Discussion

* These findings indicate.thatothere is an association between employ-

" ment status and achievement value orientation The working poor tend to

have a higher achievement Value orientation than the nor-working poor.

It is a reiationship that-holds for the controi individualistic and

doing orientations»' What 1ittle association there is suggests that the
non- working poor may tend to have a higher future time orientation than

the working poor, This finding can perhaps be exp]ained by the precarious-

ness of the societai p051tion of the working poor., They reaiize that

‘their financial and occupational status is margina] ~An unanticipated

'expense or.a downsw1ng in the economy can deprive them of a]] that they

5'possess Consequent]y, it is better to live with. what you have rather

.

A

than think of the 1nsecurity of the future. Converseiy,_the non-working
poor,»because they have little to lose, are free to dream of tomorrow's
improvementSv“ - | . | |
The only safe conc1u51on to draw from an analysis’ of the socio-
economic status variabie is that a middle-class background is no hedge
against poverty (30% of the respondents came from such backgrounds)
There appeared to be Tittle assoc1ation between E]ass of origin and

employment status.f.Emp]oyment status, according to these findings, is

not simply the outcome of objective ciass criteria Conseguently, it

. must be -assumed that other variables account for employment status.

" These findings faii to negate the theory that there are cultural factors

within the home which may be,associated with employment status.

- This study indicates ‘that the working poor respondents have enJoyed

more positive experiences- than the non-working poor resondents and that

they subscribe to a higher achievement vaiueuorientationﬁ Such a finding

,

L%
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would be consistent with the cultural explanation of behaviour, i.e.,
the individual is initiated into an achievement value orientation which q
will predispose him to act in a certain nenner. Thus tne employment,
educational and neer experiences are predictablé, given the achievement
value orientation that the individual has been socialized into. The
const;tent-pattefns of ennerience, for ex;mp1e, an ongoing histony of
stable é&;?nyment, can only occun if one has'been socialized to approach
work in an appropriate manner. Inconsistent patterns of experience, for
example, 'a change from a transient to a stable history of employment,
would be, indicative of situational var1ab1es A
Bug it must a1so be remembered that no matter what their nature,
these experiences will tend to reinforce the existing achievement value
orientation. Positive experiences of the working poor will reinforce
their higher qdhievement Va]ue orientation. .Simiiar contentiqns can bek
made for the experiences of the non-working poor and the value orienta-
tions 'to which they subscribe. The denial of positive experiences_end/or
the enjoyment bf negative expeniences'w1]1 neinforce their lower achieve-'
ment vaiue orﬁentatidn; The reinforced acnievement.valde orientation
- will have‘an effect upon the individual's subsequent behaviours. Such a
re]at1onsh1p would tend to be socially acceptab]e for the working poor
-- they and the1r ch11dren would continue to strive to participate in
the-great 1ndustr1a] enterpr1se In the case of the non- work1ng poor,
such a relationship would be ‘calamitous and undesirable. It will ensure
their continued dependence upon the bepeficence of society‘and would
further erode their abi]ity‘to seek and maintain gainful employment.

Furthermore, the continued existence of such dynamics could have |

disastrous implications for the educational attainment of the children
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of the non-working poor. !

To reiterate, the study found indications of an association between _
employment status and achievement value orientations; working'poor
parents tend to have higher achievement value orientations than non-

_ working poor parents. -Certain issues did arise from these findings and
must be elaborated upon. | .
The dirgction 6% the relationship has been subjected tofan exten-

sive debate. Does a person work because he has a higher achievement

value or1entat10n, or does he .have a h1gher achievement value or1entation‘
because he works’ The relat1onsh1p is mutually reinforcing and it is

- felt the impetus to uork does come from having a higher achievement value
orientation. The question has greater significance when related to the
non-working .poor. tMany peopie areﬁin receipt of benefits because of
circumstances beyond their control' i11ness, separation, death, occupa- -
tional redundancy They may have. had until that po1nt in time, a

' h1gher ach1evement value or1entat}on They may'1ntend their recipience

of bemefits to be of a temporary durat1on but, 1n many cases, rec1p1ence
is permanentg‘ The quest1on then becomes Are there institutional forces
wh1ch perpetuate the 1nd1v1dua] s rec1p1ence of benef1ts and wh1ch reduce
“the 1nd1v1dua] s ach1evement value orientation?  Beth, a working poor
respondent, stated that Income'Security Benef1ts ]owered _her se]f—esteem
moreﬂthan Unemployment InsuranCe Benefits Most respondents felt that
receipt of benef1ts was an undes1rab1e necessity Such a feeling cannotv
fail to reduce_the individual's self-concept. And yet it fs?1nteresting
that Beth did not feel that'same se]f;denigration_when she was receiving

Unemployment Insurance Benefits. There is a difference. Unemployment

dInsurance‘Benefits are dependent upon the individual's contributions and
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there are certain obligations demanded of the recipient. For Income
Security Benefits, there are no readily identifiable contr%butions or

obligations. Perhaps the right to Income Security Benefits with

concomitant obligations reinforces the negative nat of the experience.
Further studies are necessary to determine the essence of these re]a-
tionships. It is suggested that a fbngitudinal and experimental study
(Income Security with obligations) would provide a further insight into
this phenomena. . .

Of the variables examined, only parent's socio-economic status, inso-
far as it is used to determine the status_or origiﬁ, is immutable. The
" others, even though they are the manifestation of historical facts, do not
need to‘remain constant. An individual's education, experiences, peer
gkoupvrelationships, and value orientations are variables that can undergo
change. Experiences are dncremental but.they need not necessarily be a
reaffirmation of their historical énf&cedents.

The exﬁerienceé that an individual has need not be restricted.té
experiences of success or failure; For many, experiences are mixed and
rchanéeab]g, If an‘iﬁdividuélkwho'haS~consistent1y been unable to enjoy
successful "experiences is exposed to a successful expe?ience, it can
completely change his outlook. This phenomenon was particularly observed
with the working poor. Several took great pains to express therchange
that .stabTe»employmént had wrought upon their attitudes.

» Sf* of the workingkpbor suggested that emp]pyment improved ‘their
confidence and se]f-concept. Be]inda_e?en suggested that this improve-
ment a]levig}ed her stuttering. Bgrtha Staied that émp]oyment "takes
thé mind off se]f;pity". Bernice suggested that the longer one is
dependentldpqy Inqomé Security, the "more scafgd pfvthe outside" one

becomes, and that one Pgdes backwards and not forwards". She also

¥
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contended that when employed, "you take care of yourself, you'll look
good, and you'll do good". Her final statement was "misery attracts
misery".

Finally, Brenda perceived that "work is spiritually satisfying";
that “it (employment) 1ifts my,spirits"; that she is "doing something
productive"; and that work has allowed her to escape from a feeling of
being trapped. Before her employment, this respondent felt that she was
dissatisfied with herself, that she was letting her appearance deterior-
ate, and that she was becoming a "frump". ‘

. It is significant that these six respondents had, at some time,
been completely dependent upon Income Security for their sustenance. If
there is any validity to these contentions, then for many, complete
dependence upon Income Security Benefips is characterized by a loss of
confidence, self-esteem and self-worth. Such experiences could not He]p
but have a serious impact upon the individual's achievement value orien-
tation. Many of the’respondeﬁf% crédited this Chanée inAperspective to
the existence of peers who encouraged them to be self-sufficient. For
example, Brenda had found employment due to the direction and support of
~a friend, who had not1f1ed her of a vacant c]er1ca1 pos1t1on It was
observed that the working poor respondents tended to have more extensive
_ support systems than the non-working poor-respondents, who tended to be
more isolated. Furthérmore, those non-working poor respondents who were
showing 1nd1cat1ons of change acknow1edged the role played by fr1ends
Angela had’working fr1ends who acted as jimpetus for her to enroll in K
hairdressing course. A]ena had a working boyfriend, her association

with him and his friends made her feei inadequate. To remedy that feel-

ing of inadequacy, she intends to seek educationa] upgrading.



1no.

Not onl;/jriends provide an impetus to change. The impetus can
also come fr;m professioﬁa]s. Bertha attributes part of the credit for
her employment to a concerned social worker. Adele credits a social
worker with both helping her realize that there were‘opportunities avail-
able to her and supporting her in her decision to take advantage of them.
She is now enrolled in a 1ife skills course and intends to take upgrading.

Thus, change does in part appear to be related to‘the kind of peer
relationships that the individual has. Consequently, jt is suggested
that if the non-working poor are to change, then there must be some ‘
exposure to and interaction with peers who can provide the necessary
support and encouragement. .If there are no friends or famf]y mgmbers
who can fulfill that function, then the community will have to ensure
that the necessary support and encouragement is available to the family.

Positive peer relationships not only provide support and encourage-
ment, they also pfovide a positive experience.. The intervention of such
a relationship can have direct consequences for the experiénces of an
“individual and an indirect consequence for the achievement value
orientation to which he subscribes.

It has been stéted that education is an important prerequisite for "
employment. It was also observed that the working poo; respondents had
achieved a higher level of educational attainment than tﬁe non-working
poor respondents. Such a relationship indicates that the non-working
poor ﬁeed to avail themselves of énd have aVai]aB]e educati&nal oppor-
tunities which would enable them to improve their skills. - To some
extent, Fhese opportunities are avai]ab]e; however, the know]edge:of
their availability may be lacking.’ For example, Angela would not have

XS

had to use her own financial resburces'totattend her hairdres§1ng course



~

further reinforc their predicament

e -
A, e

“'5‘df she had been aware of the resources provided by governmental agencies.,‘; :

Severa] other non working poor respondents were aiso unaware of the
opportunities ava11ab1e £ - ’ | | |
' Academic and vocationai training may not be sufficient to improve 3
the emp]oyability of the unemployed It was fe]t that several respond-
ents did not possgss the personai attributes required for emp]oyment |
Some type of Tife skilTs or empioyment readiness training is required
Andrew had taken such a course and feht it to be" benef1c1a1 Adeie is '
present]y enro]Ted in such a course and finds that it 1s 1nva1uab1e
Schooling needs -to go beyond the academic and vocationai training of the |
poor, it must a150 incorporate e]ements which w111 enab]e the poor to |

participate in the mainstream. of 11fe Such a process wou]d have to

' ensure that the experiencés gained reinforced success and that they were

&

dev01d of failure The non- working poor have experiencd‘genough failé;e, .

enough Tack of success; a continuation of the same will on]y serve to

~

-t

The children of the working poor do tend to have a higher levei of -

+

educationalachievementthan ‘the. chiidren of the non-working poor There

: 1s also evidence to support the contention that the achievement value

\orientation of a chi]d's parents acts as an 1nterven1ng var;abie in the
determination of the chiid's educationa] achievement | | _
By attaining a higher Tevel of education the children of the work—

ing poor will gain access fo those emp]oyments which prov1de an oppor- R

L tunity for upward}mobility -- a»mobiiity that cou]d free them from ‘the

7eXigenCies of poverty Educationa] experiences of this type reinforce
the achievement value orientation of the ind1V1dua1 in a positive manner

It is also recognized that the achnevement va]ue orientation of the
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tmorking,poor is going to be Simiiarkto_that_of their parents and that
it can be either a.product of their own experiences or of their cultural
heritage which has been supported by persona1 experiences '
The chiidren of the non-working poor do not enJoy those educationai
experiences which are necessary to qualify them for higher status occu-
pations. Indeed the findings would suggest that the level of education
attained by these chiidren would only qua]ify them for margina1 emp]oy-
ment with 1ts attendant insecurity and/or Tow pay Emp1oyment of. this
type wou]d resuit in the children of the~non-work1ng poor ‘being denied
social mobiiity (i.e., they wou]d not be able to enter 1nto the bene-
‘;'ficence of the middie class -~ they wou]d renwin out51ders looking 1n)
s-,and in their hav1ng 1im1ted experiences of success
Such dynamics can only be expected to perpetuate the cyc]e of
'poverty At the very least these chrﬂdren wili be aware of the values '
- of - the dominant society and w111 be capab]e of governing their behaviours
B according to. them, however, because they are unab]e to be sociaily mobile
ivand because ‘they tend to- have a 11m1ted experience of soc1a]iy-sanctioned
success, they will deve]op or appropriate these attributes which will |
fbest enab]e them to mediate their enV1ronment According to this formu- ~
'1ation, the end product wil] be children characterized by those value
orientat;ons which provided the rationale for their parents existence.
An a]ternative scenario wou]d suggest that chi]dren have already
'been sociaiized into the value orientations of their parents and that
th1S accounts for their Tow level of educationa] ‘achievement. This
~ argument wou]d suggest that we. are witne551ng the birth of a'culture of
poverty whose adherents are severe]y limited 1n their ability to take

w

advantage of the opportunities proferred them by a dominant society



There may, however be other factors Severa] of the working poor

respondents stated that having to.go to work made them take better care

-

- of themse]ves, that they hdd to d1sc1p11ne and_ prepare themseres for

work. Such statements wouId impIy that’ before being emponed they did :
not take as much care of themseres -If they did not' take care of them-
seres, dlsc1p1ine and prepare themse]ves then what 1mp11cation wouId

that. have for their chiIdren? Nhat kind of roIe modeT- was presented to

’ the ch1Idren7 A work1ng poor. reSpondent Bertha, -observed, that a non-

working poor associate often faiIed to cIothe or feed ‘her ch11dren |

' adequater and that she often failed to ensure that the ch1Idren attended

- schooI regularly and on time Such practices. wouId be detr1menta1 to a

child' s educat1ona1 achievement Consequent]y, any. future study of this
phenomenon shouId exam1ne the care that a chiId receives, ‘the. number of
absences from schooI and the number of t1mes Iate for school.

| ~ The schooI if it.is to be an effective means of social mob111ty,
must be cogn1zant of and accept1ng of the ch11d s environment. ‘The
schoo] may aIso need to go beyond the traditional curr1cu1um and teach

the child and preferably his fam1Iy, those social and Iearn1ng sk1IIs

wh1ch w1II enabIe the ch1Id to med1ate the school successfu]]y

e ', Unfortunate]y, it is doubtfu] whether the school can ach1eve these

.

ends by 1tse1f Poverty is'a product of soc1a1 and economic poI1cy, 1ts o

eradication is onIy possible through the rev1ewing and amend1ng of that -
poI1cy If an 1nd1v1dua] chooses poverty, then sorbe_it. However, if
1nstitut1ona1 forces condemn a chi]d toAF\verty, then those}forces must

be removed o S R y/‘ a

S

Chapter III proposed six hypotheses This SUnnary will now. focus

on the findings as they reIate to each,hypothesis.
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Hypothesis 1. Achievement value orientations wi]] be. either culturally
B ' or situationally derived.

‘The findings of this chapter indicate that there is 1ittle association
between the parent's socio-economic status and their present employment
status. This finding would suggest there is 1ittle support for the
cultural explanation of the genesis of values. However, the parent's
personal experiences, peer involvements and educational attainments
indicate that for some respondents, 1ife histories exhibit a tendency .-
"to be of uniform types. For others the experiences .tended to be dis-
similar. These latter findings suggest -that value orientations are
either cu1tura11y or situationally derived.

Hypothe51s 2. A parent's achievement value orientation is associated
with their occupational and educational attainment.

‘The study showed that there was an associati an between educationa] attain—
ment and employment status. There was ‘howe%gr insufficient.data to .
examine the relationship between a parent's achievement value orienta-
tion and their occupational and educational attainment

Hypothe51s 3. There is an association between a parent s emp]oyment
status and their achievement va]ue orientation

The working poor respondents tended to. have a higher achievement value
~orientation than the non-wovking poor. This\hypothe51s is supported

Hypothesisv4. There is an association between a parent s employment
: status and a chiid s educational- achievement

“The children of the working poor. tended to be higher school achievers
than the non—working poor This hypotheSis is supported ,

Hypothesis 5. There is an association between a parent's achievement
: va]ue orientation and a child's educational achievement

Chi]dren whose parents had a higher achievement va]ue orientation tended
to be higher school achievers.' This hypothesis is supported.

Hypothesis 6. When controlling for parent' s achievement value orienta-
: : ~tion the association between parent's employment status
.and child S educationa] achievement is reduced.

‘When the parent S achievement value orientation variable was ‘controlled
the association between parent's employment status and child's educational
achievement was reduced. This hypothe51s is supp%(ESd

”
B .mi‘»;f :

oy
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This study found that there are differences between the working and R
non-working poor. .Of particuiar significance is the difference between
parent s achievement value. orientation and the child's school achieve-
Ament; It is felt that these differences are to the advantage of the
working poor and that it increases ‘their potentia] for. soc1a1 mobility.

IIt is feared that these differences are inimicai to the non-working poor_,r

for they are condemned to their poverty T .1\,'

T
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- substantial part of the population 1iving oh a subsistence income. It, ..~ °
is deplorable, especially in an affluent society, that.a minimum wage is . -

| 'FOOTNOTES
N ' N L. _,_‘ . .> ) ”) : - . r | “‘ . . , .

]Theéercomments are not 1nténded‘to justify the existence of a

insufficient td;guarantee a reasonable standard of 1iving.

{

‘ 12There is no.iptention to imply that these opbértunitieéfshbuld only -
 be made available to the non-working poor. . They should be avaj]able,to

all who require -or desire them. , »
:
.
A
.
v
\ .
.
« - \’ L]
4 A ‘
O
//",'
I"
: y;.J{‘ .]]6 ) o R . Tl .'4,

-~



CHAPTER yI -
SOME COMMENTS ON’ THE FINDINGS METHODOLOGY AND
DIRECTIONS OF FUTURE RESEARCH

Introduction

It was the contention of this study that ach1evement value orien-
tation is a product of either cultura] or situational factors, that 1t

provides the impetus for an individual 's ach1evement related behav1ours,

and that the achievement value orientat1on of an 1nd1vidua1 has an 1mpact‘

upon his child" s school ach1evement “ B C .

t

As hypothesized ‘there did appear to be a correlation between

’ach1evement value or1entation and emp]oyment, between experiences, educa-

'S

jt1on peer group re]ationships and children's educat1ona] achievement

" }

1'between a parent S emp1oyment status and his- chi]d s educational achfeve—
?ment and between a parent 3 achievement value orientation and his ch11d s

" educational ach1evement

Such f1nd1ngs suggest that the subJeet1ve dimensions of c]ass will

have as great an 1mpact upon the 1nd1v1dua1 s behaviour as the obJectTve
. spects. .The repertoire of’ soc1a1 sk11ls 1s based upon the- value or1enta-

tions of the ind1v1dua1 which are, in turn, based upon e1ther his socia]

: 4'exper1ences or, cultural heritage The child of that individual will be

socialized into the value orientation of his parent and unless- there is
_an intervention to ensure that he does not experience the st1mu11 of his
‘A,parent he wil] go through Tife sharing his parent's attr1butes |

Poverty does, adm1tted1y; place the»poor at a severe<socia1

R N7

P N
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disadvantage It limits their opportunity to enjoy many of the experi-
ences of the midd]e class and 1nh1b1ts the1r ability to compete with
them on an equal footing for soc1a1 and material advantages. .However,
'some of the poor are more d1sadvantaged than others. The working poor
'equip their children with a set oﬁ\\ttributes that wil] enable them to
' ga1n some 1mprovement in the1r 1ot The ch11dren of the non- working )
",poor are equipped with a set of attributes that ensures the1r continued
poverty Such an 1nterpretat1on ofasoc1a1 dynam1cs 1mp11es that~upward!
mobility is a s]ow 1ncrementa1 process, . whereas the downward descent can
‘be’ meteoric | | N B
The: other 1mp11cat10n, which could be a cause of great concern, is
that there estts a class of, poor: children who are dondemned by 1nst1- -
.vtut1ona] forces. to rema1n 1n vaerty There are, at present no social- 4?
economic or ebucat1ona1 programs capab]e of counter-ba]ancing the st1mu11
-‘_perpetuat1ng_the cyc]e of poverty. In an en11ghtened, aff]uent society, .
\.*‘such a?"situatio'n'i-s {n-tolerame a . T PE
An eftOrt must be made to 1dent1fy, 1so1ate and understand the
‘dynam1cs of these 1nst1tut10na1 forces Such an end- can on]y be achieved
" through an understand1ng of poverty and the poor It cannot he ach1eved'-
throuch po]1t1ca1 or ph1]osophica1 posturing | | -
A pO]]Cy for the poor cannot be based upon some abstract concept or.

r1ghts It can on]y be based upon those pr1nc1p1es which w111 ensure

the u1t1mate 1ntegrat1on of the poor into soc1ety as contr1but1ng members
of that society It has to be based upon those concepts wh1ch w111 enab]e fﬂ
the poor to be upward]y mobile. In other words, a p011cy for the poor »V 5
must be cognizant of and compensate for both the subJact1ve and obJect1ve 1,

' d1mensions of poverty
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.The Costs of Poverty

:‘.

| Nhen describing the 1ot of the poor, it 1s sometimes difficult to
- avoid being maud11n in praising the virtues, humour and s1mp11c1ty of
“the "noble savage" or the "independent yeoman"; Such images gloss over
/FHE/V1C1busness of poverty and 1ts attendant'want' hunger cold, sick-
ness and'ear]y death. 0These images ignore the exclusion, d1scr1m1nat1on
"~ .and paternalism to which the poor are subJected , - | o
~ Poverty exists because there . 1s an unequa] distribution of . resources
which may,_tolsome extent, be Just1f1ed. However gross inequa11t1es
that are supported»and perpetrated by institutional forces only serve to
exacerbate social cleavages and increasevthe alienation of thedpoor.
P »Povertylhas}dts costs for both thebpoor and society as a whole. The
poor.do-nOt'enjoy the material advantages'of‘an aff[uent'societyf -Income
| Security Benefits ‘ensure that;.genera]ly,\thev avoid'the ravages of
hungér and cold and that they are not:denied access~to'medica1 services
and schooiing But an unwise expenditure or an. unexpected expenditure
can severely 11m1t the1r ab1]1ty to obta1n the basic necess1t1es of 1ife.
Furthermore desp1te the ava11ab111ty of Income Security Benef1ts and
_ the un1versa1 access1b1]1ty to both medical services and. schoo]1ng, 1t
- is a fact that the poor are not as well housed, as well educated and as
"”healthy as the rest of society. |
These, then, are the more d1scern1b1e products of poverty, but. they '
A<'are not the most damag1ng A far greater cost accrues to the poor
| because of the1r echu51on and subJugation to discrimination and
‘paterna11sm‘ The poor do no{ possess the credentia]s both educat1ona]

and sOC1a1 which will a]]ow them to gain access to ‘the domlnant class.

' Unfortunate]y, these credentia]s are determined by the dominant c]ass
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and have little, and sometimes no bearing upoh ohat is necessary for the
task on.hand.  (In effect, the irre1evance of'some credentials cdn be
interpreted as being man;festatiohs of the domfnant cless's"discrimina-
tory tendencies since‘the credentia]s appear to be in oppositﬁon to Fhe
values and lifestyle of the poor.) To overcome this exclusion, the poor .
must embrace the cu]tufe of the dominaht class and disavow their own.

If they are not willing to pay such a price, they will remain poor,

Discrimination can be both obvious and subtle. It can be'prac—

~ tised by either individuals or institutionsy Unfortunate]y, one of the

1nst1tut1ons responsib]e for socia] 1ntegration and the grooming of

1nd1viduals for social mobility, i.e., the\schoo], is gui]ty of discrimi-

‘nating against the poor. The school is a tool of the dominant class and

is used to perpetuate and ‘legitimize their vaﬂues School curriculum 1s:
based upon the percept1ons and experiences of the dom1nant class, and as
such has little relevance to, or comprehens1on of the poor Thus the
poor, upon entering schoo1,1mmed1ate1y,are placed at a d1sadyantage‘in
the‘punsoit of school ach€EJEEEﬁE‘fbecause they are not as familiar with
the symbols of the school as their dominant class counterpakts; Since -
socia] mobility, i.e. ,'the esCape from poVerty, is predicated upoh oqhool
atta1nment the poor are doomed to their poverty because of their Y
1nab1]1ty to successfu]ly med1ate an alien schoo] environment.

The dominant class is aware of the depr1yat10n,of the poor and it

does attempt.to,alleviéte.this'éocial malaise. Of itself, this is a

. laudable goal'vhowever, its'so]ut1ons are imoosed The dominant class -

. decides what is good for the’ poor and he]ps them according]y Unfortu-

nate]y, “the ensuing prescr1ptions and proscriptions again are based upon t
the experiences and perceptions of those‘who generally have never been

‘v’
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poor. The poor are rare]y consul ted when their lives and habitat are
ubJected»to the "charitable" m1nistrations of the dominant class.

Exclusion, discr1m1nation and paternalism are a denigration of the
culture and ab111t1es of the poor They constant]y reaffirm the
inferlority of the poor and ensure that the poor are not equal partners
within society. The existence of these social dynam1cs guarantees the
. perpetuation of class d1fference the lack of dialogue between classes
and that the children of the poor will remain poor.

j It is easy to write that»fortunate]y, some of the poor do have an
achievement value or1entat1on which will enab]e them to escape their
poverty. It is unfortunate that such a statement obscures the fact that
poverty continues to exist and that many of the poor will never experi-
- ence any other life style. | | ~ -

Poverty a]so has a cost for Canad1an society as a who]e not the |
Teast of which are the human costs Just described. There are a]so great.
financial costs.ﬁ.

But perhapg it is t1me to accept that these are the financial costs
~of a ‘technological society which makes. the unskilled and uneducated
redundant_1n its str1v1ng for efficiency, progress.and profit. The poor
are the casualties of a profit-oriented, industrial society and,as_such,
society should be w1]11ng to pay the cost for their reintegratjon'into

the mainstream of society.

Methodology - " I

The basic methods used in this study are felt to be sound. The
,unstructured‘questionnaﬁre, focusing on the'individua1's expertences, is
more reliable for gaiﬁing an indication of value orientation than a

&
%

“\
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structureq questionnaire. What is experienced and what fs peréeived are
better indicators of behaviour than a verbalized response to a hypothétical
questiohe‘ The unstructured‘questtOnnaire has two distinct adventages:
1) it allows for the probing of'response; and 2) it allows for better
comprehension df the questions on the part of the respondent In many
cases, the poor are not well educated and cannot grasp, understand or
in some cases read.a structured questionna1re

There are some residual doubts about the validity of some aspects
of'achievement;value orientation (not of the achievement value orienta-
tion itself). The concept of‘measuripg values by what has been done 1is

an incorporation of a doing,oriehtation. In addition, the control

g

orientation is indicative of a ref]exive or.a planned act; thus the
detennination of a doing orientation is a redundant exercfse The para-
meters of the individualistic or1entat1on could perhaps do with a further
ref1nement due to the confusion that arose between the isolation of. the
1nd1v1dua], which may after all be an enforced 1nd1vidualism,and indi-
vidualism as- the product personal initietive.

‘Concern has been,expressed about the use of value orientations in
the study of_ah'homogeneous societyv such as Canada. This writer has
reservations about these claims to homogeneity. It would appear that
modern socfety is subjected to two competing forces. The first is the

~common desire, fueled by mass media, to consuhe. Indiviuuals are
- impelled toward this one end; Obvious1y, such a sjng]e-minded purpose
tends to reflect a common value orientation, i.e., a value orientation
that directs individuals to behave in a manner which will enable them to
consume the material benefits of’society. " This stenario would suggest

that there is 11tt1e‘va1ue.fn atteﬁpting to‘discriminate groups according
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to their value orientations, since society consists of a common aggre-
gate that shares.a common value orientation,

Unfortunately (or, depending upon one‘é point of view, fortunately)
there is a eecond soctal fofce. Consumer goods and the access to lhem
are ]imiteq. They are only obtained by those who successfully compete
for them. Compétition, by nature, ensures that there will beAthose who
do not succeedfzwho do not achieve taeir desired ends. Individuals are
not fools; they will see the stupidity of continuing to participate in a
compet1t1on that can only result in the1r continued failure. Therefore,
they will appropriate or ‘create an alternative value orientation, ah
orientation that will enable them-to successfully mediate their circum-
stances,

It is suggested that value orientations cannot be used to diserimi—
nate between those who enjoy some success in the competition for ma¥eria1
goods. in other words, regafd]ess of socio-economic status, individuals
who areato-some extent successful in obtaining consUmer,goods will share
a similar va]de orientation. However, value brientations are a useful
tool for discriminating between those who are successful and those who
are unsuccessful in such a competition. ' |

It is therefore concluded that value orientations are a valuable
tool in pred1ct1ng ‘the 1nd1v1dua1 s propens1ty for social mob111ty
They enable the researcher to discriminate between those who will act
in an achievement-related manner and those who will not.

Several of the measures used could also be subject to further
refinement. B]1shen s "Soc1o Economic Index for 0ccupat1on in Canada"

cou]d be used to obtaln a more accurate ranking of status or origin.

The scores of standardized achievement tests could be used to more
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accurately reflect the school achievement of children. A more rigorous
examination could be made of the number and nature of\phe; and'gommunity
interactions (for example, the determination of the number and frequency
of certain types of interaction within the past moﬁth).

Furthermore, by ensuring the random selection of a sufficiently
large sample and by using more precise techniqués of meésurement,
results could be subjected to a statistical‘analysis to determine their

validity and their relationship to the universe.

Future Research
Y.
This study raises significant issues which should be researched

more extensively. Of particular importance is the indication that the
children of non-working pobr-parents may not achieve as high a level of
education as the children ofrthe working'poor. The reason for such a
differential needs to be identified so that the situations which
produce such an injustice can be ameliorated.

Related to‘the foregoing is a need to determine if the institution
of Income Security is itself a determinant of continued dependence on
those benefits. There needs to be an exaﬁination of its effects as they
relate to.the behaviour of the recipient and as they affect the éhiidren
of the recipient. Indeed, it is neceséary to determine if exiéting
Income Security progfams are creating and pérpetuating a culture of
poverty.- |

These are important issues and they have serious'ramifications for
the cont%nuedAintegration,of society and for the welfare of its members.
A failure to address these issues can only result in heightening the

tensions between those who enjoy the benefits of an affluent society
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APPENDIX A
UNSTRUCTURED INTERVIEW SCHEDULE .

What kind of things are impOrtant to you?
What don't you 1ike?

Please tell me about yourself and your“childhood. (This item was
intended to elicit responses about the respondent's parents, sib- -
lings, strength of family ties; the economic status of respondent’s
family; the,respondent's success’ in school and the reason for leav-
ing school). o

What kind of work experiences have you hdd? (The intent of this

~item was to elicit responses as to the reasons for going to work,

the type of employment chosen, and the reaSonsifor leaving employ-

ment). ‘

Please tell Me about your marriage and children. (The intent was to
elicit responses about the'reasons for marriage and separation; and

‘; to determine-the children's level of educational attainment).

6)

7).

8)

10)
1)

12)

Nhgt do you want-for your children? . (The intent was to elicit
responses -about the reasons for marriage and separation; ‘and to
determine the children's level of educational attainment).

.wﬁaf‘do you-think of the welfare system?

How would you:improve the we]fare‘system? (The intent of this and
the previous question was to elicit,rgsponses which would be indica-
tive of the extent of dependence upoQLIncome Security Benefits).

‘Why do you choose to work/stay at home?

_What does the future hold for you?

Do you have any serious health prob]ems?.,

Do you participéte‘in any community activities?



| - 135

APPENDIX B
~ ECO-MAP!

SOCIAL
WELFARE

FAMILY OR
HOUSEHOLD

RECREATION

_Fill in connections where they exist, . .
- Indicate neture of c snnections with a descriptive word or by drawing different kinds of lines.
for grong, — ~ — — — ~ for wnuous, ~ASds for stresstul,
& Draw srrows along knes 10 signify flow of energy, resources, ete, ~»-»—
identify significant peop’s and fill in ety circles as needed.

A
-~ . .

- 1From Hartman, Ann, "Diyag\ramnatic ‘Assesﬁment of Family Relationships",‘
~ p. 465. S ' S~ T - , .

e

-
N



~ APPENDIX C
WORKING POOR RESPONDENTS

Full/Part-time

Respondent Sex Child(ren)  Age(s) ‘Employment

Bea F  Son 11 yrs.  Nurse Full-time
| : Son - 11 yrs. - '
Belle . F Son - 8 yrs. , Stenographer Full-time .
- ‘ _Sen 6 yrs. S
» Son 4 yrs. _
Beth 2 F Son " 11 yrs.  Social Services Full-time
- Technician
Betty F Son 11 yrs, waitréss Full-time
Son 8 yrs. ' o
Bel{nda F Son 10 yrs. Seéretary Full-time
' Daughter 8 yrs. .
Daugh ter 5yrs. \ '
Bertha F Daughter 14 yrs. Baker's Helper \Part-time
.Bonnie - +F Son 14 yrs. Se1f—emp]dyed: Fu]l-time\
' ‘ - Son 10 yrs.  Art Shop o ~
 Daughter 8 yrs.
Bernice F Son - 20 yrs.  Driving ‘Varies,
. - Son 17 yrs. Instructor mostly
Daughter 16 yrs. : part-time '
Barb F Son 24 yrs,  Bar Maid . Part-time
© - Son : 19 yrs.
Son 18 yrs. .
Daughter 11 yrs. (’\
Brenda - F Son 9 yrs. | Clerk Full-time
‘ Son 5 yrs. : : :
X family size 2.4 - L o \
. . »
X age 11.2 years
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APPENDIX D
A NON-NORKING/POOR RESPONDENTS J’
/‘j
/ g

Respondent 7 Sex Child(ren) Age(s)
Andrew - M Son . 13 yrs.
: 3 Son 11 yrs.

‘ Daughter -9 yrs.

\ Daughter 7 yrs.

l Son . 2 yrs.

' |

Alena , F x Daughter o 9 yrs.
, ? Daughter 8 yrs.

Son 5 yrs.

'Son ‘ 3 yrs.

ﬁ N Son . dyr.

Arlene ‘ - F  : Son- ‘ 13 yrs.
Daughter 11 yrs..

Alice - F Daughter . 24 yrs.
, . ‘ Daughter 22 yrs.
Daughter _ 21 yrs,

Son 20 yrs.

Daughter . 19 yrs.

Daughter 17 yrs.

. Son o 16 yrs.

Son ‘ - 14 yrs.

- Ada - | F. ' Daughter 11 jrs.
: I . Son v -6 yrs.
Amber — F ! Son 11 yrs.
Daughter ' 9-yrs,

- Angela " F | © Daughter 7 yrs.
‘ ‘ Son L 6 yrs.

Adele : F - Daughter 17 yrs.

Son 15 yrs.

£y
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APPENDIX D (cont'd)

Respondent Sex Child(ren) Age(s)
Ann F Son* 19 yrs.
. - ‘ Daughter 18 yrs.

s Daughter 17 yrs.

- Daughter 16 yrs.

-~ , Son 13 yrs.

Amy F Son . 16 -yrs.
: Son 15 yrs.

. Daughter 11 yrs.
Son 11 yrs.

x family size 3.7

X age 12.5 years



- APPENDIX E
" PROFILE OF A NON-WORKING POOR RESPONDENT

Sk :
K<

. .;A11ce “yv'h e ST T R - (*
Respondent was raised in a smaIl rura] French Canadian community

: D o _

: where Roman Catho11c1sm was the dom1nant relig1on

3

~ She remembers her ch11dhood w1th happ1ness and reca]]s the pleasant

carefree re]at1onsh1ps she had had w1th her cous1n Her ch11dhood was
‘ typ1f1ed by the 1ack of mater1a1 possess1ons-- c]othes were handed down
by a ch11dhood comrade--and by a lack of conf?ict These golden days'

| were perce1ved as be1ng d1ametr1ca11y oppOsed to contemporary ch11dhood
- where cha]dren:f1ght, must have new.clothes and genera]]y hang around

street corners

‘ Her father died when she was f1ve, 1eav1ng her mother to raise f1ve

chjldren on.a widow's pension, which failed to provide adequate benefits .

‘ (they were farhinferior'to the benefits provided by the'current-Income

o

‘d, Security'program) A step-sister and brother were the resu1t of a

. subsequentVun%On Respondent feels that she has a close relat1onshvpf

‘with- her three surviving full sisters; however, she has l1tt1e awareness

of her step s1b11ngs

’, Respondent attended a convent schoo] wh1ch was run by the nuns and.)

.wh1ch p]aced emphasis upon “French and relig1on" : There was v, ;no rea]

school1ng you know how 1t 1s" She left. school at the\age of four«h

teen. ~Her older brother completed grade 10, oge s1ster comp]etedjgrade o

‘5 another grade 8, and another grade 10 She 1s unaware of the *
i

“r
=]




(SN

E and a son 14, who is hav1ng difficulties in grade 7. ~

P E j SRR - s o0y

-

"weducational attainment of her step-siblings e

She mentions that her mother never said very much, was. not support—
ive of schooling, and con51dered going to work far more important

Upon leaving school respondent went to work on the farms, either

W.housecleaning or fieldwork This employment sometimes took her away
‘from home. enabled her to support héﬂ.!lf, enabled her to buy the clothes
dthat had prev1ously.been beyond her means; and enabled her to enjoy her-

\ self Again, this was-a period of happiness for the respondent

oy

At the age of nineteen the respondent married a man twenty—one

years her senior and qu1t work They had eight children a daughter,

24, who completed grade ll and who is married with two children,

daughter, 22 who completed grade 11, is divorced and presently unem- )

‘,,ployed a daughter 21 who had to get married at the age of fifteen

‘ after completing grade 9 and who has since been divorced and is now living

3

"common law, -a-son; 20, who completed grade 9 and is presently unemployed
a daughter, l9 who completed grade 10 and is presently unemployed and
'~vliv1ng common- law, a daughter? l7, who qu1t school in grade 10 and is now

:unemployed, a son, 16, who is- now in grade 9 hav1ng repeated a ‘grade;

~

: 4 Respondent wou'ld have 1iked her children to have had more schooling

S0 that they could have had more meaningful employment however she

feels that-she has been unable’ to ‘exert any “influence over her children

‘1n this matter !. .the kids have always done what they want to" This

*

Jused to bother her, but she is now resigned to i%ﬁ - , ‘-‘ -

Respondent states that she has been on ‘welfare - for ". qu1te a long

time". (Departmental records show that she has been in receipt of

"Provincial Benefits since 1973 ) A widow since 1976, respondent "hates



to fam11y 1nteract1on

141
L o
being on welfare ‘and fee1s that 1t is “not r1ght“ and that "people on }.
welfare are noth1ng" She wou]d rather be se]f-SUpport1ng, but suggests
that :she has never had a chance to be s0. The benefits are suff1c1ent.
evenvthough "there s no money*]eft at the .end of» the month". lé“f
Soc1a1 workers aré "0.K."; however they could do more to he]p

c11ents f1nd emp]oyment

There is very ]1tt1e community involvement on the?part of the':

. respondent; She attends‘Mass regularly, never participates jn_COmmunity

act1v1t1es, and never goes out for coffee " Her social life is restricted

-

when asked about the . future, respondent stated that she wou]d 1ike

"to get a n1ce job"s she had no other comment to nake o f -

Genera]ly, the resﬂbndent stated that she was-pretty happy and
content because of her familial interaction;*houever,:she also suggested

that she sometimes felt trapped by her-cirCumstances;

a'Ih'sunnary; jt can be identiﬁégd'that this woman was raised in

'im;n;fQLShed glrcum:tances and that she’ was ra1sedfto f111 the tradi-

ole of ‘mother and housew1fe The be]ief that she is unab]e to

4exerc1se any s1gmf1 cant inf]uence over her chﬂdren and the fee'hng
-she is trapped by her c1rcumstances would suggest that the responden

feels that she has Tess, rather than more, contro] over the events that

shape her life.

The'contrad1ction be tween respondent's.desire for f?ciency \
and her total dependence upon Income Security Benefjp t diffi-

cult to assess her -degree of 5ndependence However. cial isola-

,:'t1on that this 1nd1v1dua1 exper1ences could have an effect upon her

g’ \

‘desjre for- se]f—sufftc1ency,.that is, she may confuse-1so]at1on with the
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need for independence

The Iack of community ‘nvolvement, the restgnation to her 1nab111ty
;to 1nf1uence her childre s Iives and her contentment with. her present
}circumstances (even though she rea1lzed their limitations) wou]d suggest

" that respondent has less of a doing or1entat1on An ama]gam of the ‘

-foregoingeorientation wonld suggest that this respondent'does not have a

4

high achievement value orientation.
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APPENDIX F
'PROFILE OF A WORKING POOR RESPONDENT

Bonnie
ReSpondent s father was a Sergeant Major in’ the British army until
he purchased h1s re]ease " He has had subsequent emp]oyment as a district

'manager for an 1nsurance company and as an accountant for a rubber company

w0 in Austral1a The father was perce1ved as be1ng a firm but fa1r disci-

p11nar1an
' V
The mother was percevved as be1ng a se]ﬁ-made woman who worked 1n
reai estate and insurance. ‘She is aqu\eonsidered to be Shrewd and
1ndependent ‘ | ’ | .
| There was apparent]y a great dea] of trans1ence dur1ng respondent S
ch11dhood and 1ong periods of t1me without parental superv1s1on The
children went to-Austra11a three years betbrezthe1r parents.and attended
fﬁboarding schobT.‘ARespondent, eleven years old at‘the time, was the
peldest and’had to mother”the three younger chi]drenu'yc
Desp1te these separat1ons, they are a "close but rest]ess fam11y"
A]] the ch11dren rema1ned at home and he?ped contribute to the fam11y s
ftnances unti] they were marrled . | o . . .
| Respondent comp]eted grade 12 and entered nurs1ng school -which she
subsequent]y 1eft when her parents moved to another part of Austra11a
JTOne brother comp]eted grade 11 and entered an apprent1cesh1p He is nowv
'a selgﬁemployedjmaster printer. Her sister eomp]eted_grade 11 in _
Austraita; She'hasfsubseﬁuent]y~cdmp1etedta degree'at the UniyerSity of

_Toronto. Respondent’s youngest brother completed grade 12 and is now a

N

-
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duty manager for an airline. tducationﬁwas not sfressed by the parents;
however, they did assist_theirbchildren in the completion of schooli
assignments and'provided them with a‘home while they completed their \
schoo]1ng and tra1n1ng -

When she left nurs1ng schooT at seventeen, respondent ‘took emp]oy-
'ment as .a layout artist in a pr1nter s shop. She terminated th1sAemploy-
ment after four years to marry a. Canad1an and move to Canada .She.worked
in Canada as a med1ca1 stenographer. unt11 the b1rth of her first ch11d
: Respondent has three children: the o]dest, a son, aged fourteen,
1s 1n grade 8, 1s a good student and 1s ]1V1ng wwth h1s father “the next'
,ch11d, a son aged 10, 1s in grade 4 and has repeated a grade but is now
\do1ng well in school, the youngest ch:}d is an adopted daughter, aged 8,
who 1s a good student in grade 2. .
S1nce her separat1on in 1976 respondent has worked as a secretary -
and is now in the process of opening her own art shop Because her
1ncome has been 1nsuff1c1ent to meet her bas1c requ1rements, respondent
has been able to obta1n a supp]ement through the Income Security Program.
Respondent has a great deal of conf1dence in her own ab111t1es, she
feels that she is in control of her own destiny. Her experience would
suggest that she has had to be responsible from_an ear1y ageiQEa mandate:*é»ﬂ‘
that she'apparent]y:fu1f1J1ed:¥:and that she has been competent fn:her L

endeavors ‘
. TN
N\,

She be11eves 1n se]f—suff1c1ency and "hates be1ng ob]1gated“ \\
3 s .
" Financial support has been necessary, however, she is proud that she has \\\‘,
@
never been-on fu]1‘we1fare". She.1s well Jntegratedv1nto and-is - . = \\\

;accepted by the: conmun1ty S :', - ‘ - o g;-‘_ . \S\Q\

By open1ng her own art shop, respondent has shown that ‘she can .
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determine her own futUre The.teaching of art can aiso be considered a
future-orientated activ1ty since tt is predicated upon an assumption of
improvement and development over time.

. There is evidence of a strong doing orientation Respondent has an
-aver51on for doing nothing;. she acts as a confidante and helper to
friends with problems; she is active in the;community; and she gambles
on the success of an art shop ‘in a smaii‘community. |

This respondent exhibits a nigh'achievement value orientation.
14 T | . -



