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b

music educatlon in, three areas. _ gross motor *sk111 development

4
. -attItudtnal enhancement and mUSic sklll acquis1tion° This/was done by‘

o 8 L~ )
TVJJ;_*__ assess1ng student achpevement in AEN:e three areas u51ng the Test of
. Grass Motor Deve]opment (U1r1ch 8, the M-P Pup11 Att1tude Sca]e

(Copper Country Intermedlate Schoo] D1stn;§t 1973) and the Mus1c Test
5 approaches would 1ead to a gneater understand1ng of) the proposed
SR benef1ts of Orff-Schulwerk Further,,1t was expected that 1ns1ghts

o 1nto what - Orff-Schquerk embod1%s might e' ga1ned thrbugh the

‘- ch11dren and teachers 1nv01ved 1n the study,

Bl :}i_'“ ;:_h e . stat1st1ca1 resu]ts of the studﬁ 1nd1cated thi}

S 4.
:;,gcfsign1f1cant d1fferences were found to ex1tt between Orff Schu]werk and

d1d not paralfgl these f1nd1ngs It was revealed for examp]e, that
the Orff students d15p1ayed a "qua]xty" of movement that far surpassed

fhe movement of the non-Orff stddents,,'.“Qua11ty“ of movement

however, was not a component of the testlng 1nstrument ~Sedond1y, the

S 5f§.j attitude test d1d not reflectithe att1tud1na1 d1fferehées 7h1ch were

}v“ apparent on a da1]y bas1s "Thlrp1y,.whi]e the Orff students d1d ‘not
. achleve gre\te§~mus1c Skl]] acqu1s1tfbn from a statzst1ca1 v1ewpo1nt
ft became apparent that thelr att1tude tqyard music and the

development of mus1c sk111s was more pbsxttve than that diSplayed by

) o . o PR . . ) ) Q'
L

,, .
L

iv ! .'0

Thts study was undertaken to eva!uate and c0mpare the benefits
s

'-'ff of an*Orff-Shu]werk mu;gc program over a more traditiona] approach to '

'3,xii15%i (GlaSQOw & Hamreu;, 190J) It ‘was hoped'that a compar1son 1 of the two

a trad1tiona1 muS}cdeducat1on approach However, the qua11tat1ve datav

.'[‘A

A co]lect1on of descr1pt1ve data as’ we1] 'a through 1nterv1ewing .?f_'



arts. ' Furtheer, results of 1nterv1ews suggested that the creatwe

L aaqu1sit1on, ‘ att}tude ’deve}opment and mus1 v

_1mportance-. of 'att1tude was the' common

»*---mp’fn‘._ ‘_f.f effect r* the Orff program was Jthe reaff'mnatqon of'

the integcatwe nature of the approach, thus lending credence to the

theSIS that Orff-Schulwenk may be considered as- educ'crtlon through the: '

L 3

a

process, wh1ch is: fundamenta] to Orff Schulwerk has tremend us power"[“

in encouragang the growth of confidence and se1f-esteem. j_ E ".'

el .', ,.,.,‘
‘

x.-

S/
L umtmg motor
R

devealopment and mus1c sk111 deve1opment. B Orff Schu1Werk s rajson

}'etre may weH be the area {of v att1tud1na1 enhanéement

":»‘. . . R . o . . ”.

€

Th

oy

Thus, whﬂe the study hlghhghted\the areas of gross motor skﬂ] -y.
skh] deve]opment the P §
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S I ‘gimouum’ou T0 THE STUDY °
. R . 3-\ .,. . . . ,

Badkground to‘the'Study N T

| o-"
In a. cont1nu1ng effort to evaluate and deve]op -improved mus1‘

“H educat1on pract1ces,'1t 1s necessary-. to rev1ew strateg1es that promou
-student 1earn1ng behav1ors Mast mus1c gducators would probably agres
‘that sk111 and conceptua] deve]opment w111 come about as a resu]t 01
'sequentlal 1earn1ng exper1ences whlch act1ve]y 1nvo]ve the studé'ts 11
the mak1ng of mus1c, To achieve this end - music educators have

| exper1mented with varlous pedagog1ca1 pragt1ces | '.

However, the - teach1ng styles in use today have been 1nf1uenced by ¢

‘ myr1ad of approaches that have evo]ved from trad1t1on orﬁﬁrom recent

kS

a.changes 1n soc1eta1 g@d cultural’ ph1losophy Jackson (1968) ~states:

‘h«" i

“the pathway of educat16na1 progress more c]ose]y resembles the f11ght
,of -a butterf]y"than the f11ght of a bullet"” PP 166 167). © Music
veducat1on‘has fareﬁxlua better and has trave]]ed w111y n111y (Nye,
. 1963, p 64) along the same pathway that educatwon is travelllng at . the

moment (Boras & F1shburne,' 1986) ., o As. ~ there are no. universa]]y
acceptab]e methods of approach1ng mus1é educat]on, some pedagogues hold

_ iy
fast to a tried and true method“ wh11e others lay c1a1m to edTéct1c1sm

._(Shehan,‘1986) Van?-ssj(1961)£suggested that regardless of pract1ces

u t1on profess1on has been grounded 1n tbe

‘:bélwef that mu51c educat1on_makes a v1ta1 contr1but1on to 1nte11ectua]

‘A:vand aesthetlc deve]opment and therefore, p]ays an - 1mportant role 1n

' the genera] educat1on curr1cu]um



However, Van Ess (1961) a1so argues that desp1te th1s primary

GI

'“ffbe11ef that music . great]y co tr1butes to a- ch11d s overall deve]opment

:there appears to be an emerg1ng d1chotomy between bas1c mus1c educat1on'
ph1losophy.and actual c]assroom procedures. Educators and ph1losophers
;have often decr1ed the more d?thodoz' educat1ona1 approachss whereby ”
,1earn1ng is measured so]e]y as successful factual memor1zat1on

Aristotle (c1ted-tn A]rutz,O

et al., 1984) recogn1zed the need for
an  educational approach which. wou]d “c]early use habft as its
1nstrument before theory, and the educat1on of the body must precede'
that of the 4n1nd" (p. \.94) The not1on ‘that one *must be an active
.part1c1pant 1n‘one S own 1earn1ng_1s,‘c1ear1y, not a‘hove]~inVentiom"

) .'Nhile' modern educatOrs‘jari beCominé 1ncreas1ng]y cogn1zant gf thé

necess1ty of holistic education that does not attempt to separate the g

tra1n1ng of the body from the tra1n1ng of - the m1nd (Car]son, 1984) .

many writers would agree w1th.Van‘Ess (1961), that‘the.present state_ofh S

music education is far from ideal (Cartsoni'1984; Dewey,'cjted 1h’K00b,'
1984; E}rbd' & Burnett, 1981; EgQ]iSh,' 1980§ Ensor, i]959§- Glasgow: &4"

Hamreus, ‘1968; Nonsour, Cohen & Lindell, 1966; Nye & Nye, 19775

,Schneider, 1969; w1enqr &oLidstone,‘]969; Wilmouth, ]§76;*and‘Zdnar,

e
‘T

o 1984). gy B k .

‘The Present Situation

walter (1958) be11eves that our teach1ng of sma]] ch11dren exh1b1ts".

serious shortcom1ngs

. o Ii" .
It has been taken out of. the play sphegg, it 1s concerned w1th

f1nger1ngs and read1ng c]efs* and count1ng beats, it is



\aYtogether too consc1ous, to techn1ca1 too mechan1ca1 ,'i," .
_"spite of our pre-occupatlon w1th 1ntr1nsic ﬂbt1vat10n and a]] f\ o
,-the care we ‘take  to. stimulate the child to “want to- 1earn" .
' Rege1sk1 (1975) be]leves that the acqu1s1tion of performance sk1lls »

‘_1s st111 cons1dered to be an end 1n itself as well. as- serv1hg as. the ‘ N

-sole means of teacher accountab111ty ' Th1s product or1ented,ph11050phy |

ﬂhas, accord1ng to Rege]sk1, nurtured the nottpn that performance ;is o

\6

" perhaps the only 1eg1t1mate means of exper1enc1ng ~the “fe]t ]1fe"

. ‘ ) . \\ . . . e ‘:“"_, R _.‘.

' 166) of musical art. S .' T

« (p. 166) . 7
Matthesius (1977) de11vers a stinging criticism of present: *

pract1ces when he states that

~

4’

vTo speak of "mus1c educat1on in:our e]ementary schools!
j_rmeans to use a b1g word for someth1ng wh1ch 1n many cases
, scarce}y even ex1sts Too ofteq ‘the ch11d rema1ns phys1ca1]y
) 3pass1ve and the whole s1tuat1on has little- to do w1th teachnng
::e elements.pf music. (p 203)-, ‘f‘ - ' |
Banks (]982) matntains that too many students do not grow in the1r
f-musaca] exper1ences, wh1ch are often s1mp1y attempts to processiaurall
;:1nformat1on The students do not man1pu1ate the many mus1ca1 elements,_
- nor do they exper1ence work1ng in the ‘same manner in wh1ch the mus1c1an‘jl
- works. Very few ch11dren have the opportun1ty of pract1c1ng a skill in. 2
. qorder 'to acqu1re the sk311 -f Accord1ngly, many studqe;s becomef
d1s1nterest8d 1n whatﬁiargely consists of “drab repet1t1ve exerc1ses in’
L musfta] mechanics"” (G]asgow & Hamreus, 1968, p: 4). e | v
| “ To app@ach the teachlng of music purely froo an ar1thqmet1Ca1

. . = B .
© . : T



S o . »;v_.:,‘ . ,“{\-
S ‘ ' ' \. ’ '
L v1ewpo1nt demonstrates not on]y 1neffective teachmg strategles but a “'

S

complete Tack of understandmg of the Tearmng pnocess of" ch1]dren

_ ¥
SN However, Dewey (cited m Koob 1984) ;tates -A "The ehef that aTT".
-\\ genume educat'ion comes about through exper1ence does not mean that aT]Z;, \
. \3 T

exper1enoes are truly educatwe“ (p . EI v

In an ,.effort to prov1de mus1ca]1y educatwe exper1ences, those in
the professwn have: examined the variobe phﬂosoph1es. and pract1ces of"‘
severaT promment educators Emﬂe Jaques-Da]croze, Car] Orff -

Sh1mch1 Zuzuk1 and ZoTtan Kodaly These phﬂosopmes have 1nf1uenced. ’

R

. many of the pract1ces now occurr1ng in the music classrooms. of today o

Accordmg to Glasgow aﬁd Hamreus (1968), howeyer, the Car] Urff
e ] i ‘ L
approach is: . oo

. L »." .
{\ ""? l-‘

‘ v1ewed by many muslc educators as hav1‘ng umque success‘ : »
‘1n mot1vat1ng e'Iementary schooT stud\ems to part1c1pate in

jmus1_c_; act1v1t1es FChﬂdrerﬁ are said to Tearn more" readﬂy-"

"'c'ertai.n fundamgnta] skﬂ]s in s1ng}ng and readmg mus1c'
through bodl’ry response to rhythm and creatwe performance on £
. 's1mpTe per:cusswn and maTTet type me]ody 1nstruments (p ) .

The 1mpact of Orff S 1deas on eTementary music- educatwn has been

cons1derab1e Not onTy 1s the Orff approach r1ch in.a, var1ety of

' mus1ca12 exper1ences‘ whlch encourage seTf 1mt1ated and d1scovery
"Iearmng, the prevaTence of the Orff 1nstrt1ments is te§t1mony to 1ts(
popuTar1ty (&hehan, 1986) | The Orff approach prondes a cre“e

atmosphere for deveTopang skﬂ] and understandmg,, and thus merits
cT-oser SCY:U',GTUJL- Lo ,' o . o 4; ._\
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&vLerview of brff Schu]werk o

oY

# (. x. .’{.:‘

tar} Orff \a German mus1c1an >and\ composer, was responswb]e for the o :
\ %

deve]opment of what is known as Orff-Schulwerk or s1mp1y, Schu]werk‘

The Schu]werk wh1eh ’trans]ates ]1tera‘|1y as work for the schoo]

. - N
(Matthesws, 1977) pro\v1des the sett1ng 1n which the chﬂd is guided

' through an. ordered framewprk of act1v1t1es, allow;hg deve]opment 1n aH

areas bas1c to mus1c1ansh1p s1ng1ng, hstemng, p]ay1ng 1nstruments, '

1mprov1s1ng and mus1c hteraci‘x The Schu]werk is an 1nnovatlon 1n the

 music education field because 1t fosters the deve]opment of mus1ca1

{

skﬂls and ab111t1es concurrentl_y w1th the chﬂd s exp]oratwn of the

. many mus1ca1 e]ements Although the 1deas on wh1ch the Schu]werk is

\ ,
based are certamly not . new, Orff can 'be credlted w1th orgamzmg and

g1v1ng shape to these 1deas (L1ess ]955/1966 Matthesws, 1977) N

A prec1se def1n1t1on of Orff Schu]werk 1‘5 ver_y d1ff1cu1t to .

formu}ate Orff descr‘lbed h1$ approach as an "1dea" to 1ntegrate all - -

: \
aspects of the performmg arts: mus1c,' movement speech ‘aqo drama.

Y.Orff's descr1pt1on of - h1s approach as a "wl'ld £1ower" convéys the 1dea

‘that the Schu]werk flourlshes best w1th1n & natural setting (Shamrock

R

] 986 ) . ) R . 2 . ) . i . ’ 4‘»

-

The term "elementa1"" music "‘is ~often 'use"d to’ describe Orfti-:

o

_Schu'lwerk Thi"s is so’ “because the mater1a1 used 1n all areas is

s1mp1e, baslc, natura] and 1mned1attho the chﬂd s wor]d of fantasy

(Shamrock 1986) ' E]ementa] mus1c cons1sts ~of.a fusion of the arts.

-

| ‘It 1s never mDs1c alhhe Rather, 1t is the performmg arts mterwoven’ .'
,"into a compos1te of mus1ca] express1on Act1ve partic1pat1on prov1des

. [
the bas1s for the deve]opment of mus1ca1 learmng within. a cu'ltura] and‘_‘-



P o

s

social setgﬁng (Matthes1us 1977) LT i _f“ ,’;”’.'
It 1s through}the synthes1s of speech-rhytbms, chants, songs -and
"movement that ch11dren d1scover an?(.demonstrate mus1ca1 concepts

. ' "With rhythm serv1ng as the start1ng ‘point, the u1t1mate aim - of the"-

'_Schulwerk is the foster1ng of creat1ve mu51c1ansh1p as d1sp1ayed
L

1.

_through 1mprév1satory ab111ty (Shehan,.1986) ‘ v
- > ; . ‘ Orff (1963) be11e;ed that on]yﬂgct1ve part1c1pat1on cou]d prov1deb
| | the basis for a mean1ngfu1 exper1ence Because the 1nv01vement of each -
. student is stressed 12 the music- mak1ng»process, the contr1but1on ofihe,
T . the Schu]werk to sk111 and conceptua] deve;opment cannot be 1gnored Af |
ivar1ety of media is prov1ded (speech movement qggg and 1nstruments)
| ;and al] mus1ca] elements are man1pu1ated 1n order to provnge for the -~ v

.( .\'_‘

| i deve]opment of conggptual understand1ng (Frazee 1977 p ]V)i | ‘*
| ' Thus, in 1ea:f;ng theory terms, ‘t, can be..sa1d that the
: ~re5p6nse' reperto1re .1s 1earned before symbolic .stimuii 1arei
1ntroduced to e]1c1t des1red responses This is'in contrast:
‘to many techn1ques wh1ch 1ntroduce the symbol1c st1mu]1 f1rst
o ; ‘ and then ,attempt to assoc1ate appropr1ate responses to the..
stimuli- before ch11dren “know"'the des1red behav1ors (G]asgow'
_ & Hamreis, 1968, pp 4-5). | .-4_f o
-uuch has a]ready been wr1tten about the h1stor1ca1 deve]opment of

i the Schulwerk as well. as. deta11ed ana]yses as ;o what the Schulwerk -

embod1es A]though an h1stor1ca1 review of th1s mater1a] is ‘not .

forwarded here, refergnces are prov1ded in the b1b11ography



Defmitwn of Terms- B I e Tl

1
r

For the purpose of clar1f1cat'ion, the fo1'|owing def1n1t1ons were

el estabhshed for use in this study

v

Orff-Schulwerk ) is a. mu1t1 sensory approach that seeks to integrote

_v o ; . o aH aspects of the performlng arts ‘ The end resu1t focuses not on -

N ) perfombnce but on act1ve, creatwe mu51ciansh1p (Shehan, 1986)

As a resu]t of a var1ety of" sensory exper1ences,,c 1oren are not -

l \ \
. forced to process’stmct]y aural or strlct]y v1sual 1nformat1on

o\ Rather,_conceptua'l understandmgs and mus1c skﬂ]s are 1ntegrated'

w1th human movement and tota1 human deye1opment as chﬂdren s1ng,

move, p'lay 1nstruments, 1mprov1se and create (Balnks, 1982; McRae,'

1982 Shamrock 1986). For a g]ossary of Orff Schu]werk terms as

. used in this study, see Append1x L.

R o Trad1t1ona1 Mus1c Educat1on. is "a’n organized d1sc1pHne of '“°"e °"""

2.

less obJectwe facts and 1nformatfon presented as. v1car1ous

exper1encev in verbal form" (Rege]sk1, 1975,  p. 9) This approach

1s character1zed by the 1ntroduct1on of symbohc st1mu]1, foHowed

'by an attempt to assoc1ate\\the appropr1ate responses to_ the

st1mu11 before chﬂdren' ‘know the desn'ed behav1or" (Glasgow &

Hamreus }968 pp 45)

) F'6c'us Of the Study.‘ AR

o Orff-Schulwerk an - approach to music edu*catwn that ~1'bs:'

motdr"}cally or1ented, act1v1ty centered and prov1des a background for

the deve10pment of creatzwty._ In fact ~all three elements are.

T S hy

‘lnd1v1sab1e components of the Schu]werk experlence | In tms study,_

=

3
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*;~these three components were considered essent1a1 to the ch11d s

'yfdevelopment 1n thrée ma1n areas’ motor sk1TTs, music sk1lls and

- {attitu'e deve]dpment

/ [

i

>

.'enhanced Propohents of Orff Schulwerk accept the jdea that. ch11dren'

qﬁb /)
:!i

4 come to us as whoTe 1nd1v1duaTs who ‘have used movement s1nce blrth to"

N sy

measure growth and deveTopment Accord1ng to Lunz (1982) the des;re G

A !
AN /to exp]ore, as: we]] as the des1re to be 1ndependent, s what motwvates

)

- a ch11d to move. The 1mportance of movement w1th1n Orff Schu]werk is

readily apparent ‘,'; - o ! f

Mus1c and movement are 1nseparab1e eléments 1n mus1c educat1on

\

as env151oned by CarT Orff The body is ‘an 1nstrument capabTe

<

b; of produc1ng sound and mov1ng with sound The mover and the

< k]

Many"researchers seem to suggest that by 1ncorporat1ng movement‘,,.<:'

g act1v1t1es~ 1nto the mua‘c cTassroom,_ mus1c 1earn1ng .gains may be .

'; mus1c1an can- be one and the same (Lunz 1977 p. \g97) R s,h. o

~.The. researcher speculated that s1nce movement 1s suEﬁ a cruc1a1

component of Orff- SchuTwerk and “since. movement exper1ences may

S uTtlmately affect ‘the deveTopment qf motor sk1TTs, the measuring of

gross motor sk1TTs acqu151t1on after a per1od of Orff tra1n1ng wou]d

mer1t cToser scrut1ny Thus, the ressarcher hypothes1zed that students '
AT

exper1enC1ng Orff - tra1n1ng woqu show ‘greater. gross motor sk111

"acqu1s1t1on than those who did notﬁrece1ve orff tra1n1ng

St

Second]y, »many» researchers support the prem1se that movement T

e§§er1ences may benef1t the deve]opment of a pos1t1ve att1tude_”and

“

self-concept As Car]son (1984)%§tated _’ ¢

Jae

If indeed there 1s th1s “pbs;t1ve" fee11ng about the self and

‘.(
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vabout . mu51c after part1cipat1ng : fn movement #ETatedl'

t'activ1t1es, how s1gn1ficant1y does this fee]ing affect the

ch11d s v1ew of music in general, as’ compared to. a child who. - ,f‘*f

‘ TS not exposed to movement as an 1ntegra1 part of h1s mus1c;

’ program? (p 11)

‘; Carlson (1984) further be11eves that 1f a ch11d s body can become the ,'u,
1nstrument through which. mus1c 15 Tearned then deeper aesthet1c L

japprec1at1on of the art of mus1c w1TT resu]t It 15 the movement:

exper1ence rather than factual_:recall \wh1ch aTTows the child to

exper1ence the Tanguage of musicl"k' , '/%*\

\ ' R

Orff-SchuTwerk requ1res that aTT students part1c1pate aTT of the

' t1me E!ch ch11d is. aTTowed to progress at h1s own TeveT Therefore,V

studenhs are constantTy deveTop1ng thelr sk11]s and exper1enc1ng ‘

"-Wsuccess Researchers have examined the effect of fee11ngs of success
- positive -att1tude and pos1t1ve 'self-concept on. mus1ca1 Tearn1ng: :
:ach1evement (Carlson, 194.} S1emens, ]969) : The 1dea that each ch11d
.can .exper1ence success serves as .a bas1c tenet of Orff-bchulwerk
| ph1Tosophy ' The researcher hypothes12ed that pos1t1ve att1tud1na1'

-..‘deveTOpment would occur as - a result of *'\ytudents <exper1enc1ng;“ '

Orff;Schu1werk trainlng Moreover, s1nce the Schu]werk focuses on the_

;development of creat1v1ty, the researcher feTt that “the . power of the_.7

-creat1ve process may be effect1ve 1n att1tud1na1 enhancement

The study aJso>1nvest1gated the p0551b111ty that a focus on bod11y .

4response woS‘& encourage the acqu1s1t1on of mus1c sk1TTs As CarTson”“

v

(1980) suggests "If movement"1s 1ntegra1 to the. music program, thelf' .

"‘=_n-students w111 have a means of re]at1ng new concepts 1n mu51c to thevff'
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N

d“familiar sense of rhythm1c secur1ty and 1ndependence 1nherent in the1r"

bod1es“ (p 56) Because the Orff approach focuses on the development'sz,"

\

ski 1\ development - Thus, vthe researcher hypothes1zed that students

exper1enc1ng Orff Schulwerk tra1n1ng wou]d show grea{s:;%mus1c,bsk11]s:-

acqu1s1t1on than non-Orff students
. ®

- In summary, the researcher hypothes1zed that students rece1v1ng_

_'Orff tra1n1ng would demonstrate greater gross motor skill acqu1s1t1on,

receiving Orff tra1n1ng Spec1f1ca11y, the”aquest1ons to be 'answered‘

WETE"

deve]opment than non-Orff students7

j

2. 'Nould the Orff students demonstrate more pos1t1ve att1tudes toward_::;,

“music than the non-Orff students?

a 3:.jwou1d the Orff ' students demonstrate greater- music = skill

acqu1s1t1on than the non Orff students?

prothese . . o a 4

, Th1s study exam1ned the fo110w1ng hypotheses

1. ’Ch11dren exper1enc1ng an Orff proggam w111 demonstrate greaterl

gross motor sk111 development ‘than ch11dren exper1enc1ng‘

trad1t1ona1 mus1c program

2. Ch11dren exper1enc1ng an Orff progranm,w111 demonStrate -greater'

R A

\

’_of creativity,- the researcher felt that th1s constant creating and' o

\\re::eat1ng on . the. part of the student*wou]d do much to encourage mus1c5,.

" attitudinal deve]opment and music skill acqu1s1t1on than students not-’f.

1. ywould the. Orff students demonstrate greater gross .motor Sk111,7,‘vp,

LB



,f{ ag;itud1na1 enhancement than ch11dren exper1enc1ng a trad1t1ona}r,

'music program

.3 fChildren exper1enc1ng an Orff pro?ram w111 demonstrate greater,‘h

"development in lengthening me]od1c memory than non-Orff students.a

4, ACh11dren exper1enc1ng Orff tra1n1ng .w111 demonstrate greater-f

deve]opment in ‘the ab111ty to 1mprov1se meJod1c patterns than
non-Orff students "_ | o :ﬂhl e AR R

By assess1ng and compar1ng Orff Schu]werk to the more trad1t10na1;‘

”’if:modus operand1 of} music educat1on th1s study almed at a’/greater 3

¢ _
understanding of the effects and proposed benef1ts of the Schu]werk A-

greater understand1ng of what the" Schu]werk embod1es may ass1st ?ﬁ .

' teachers n_ choos1ng processes and _pract1ces in. accordance with

'.'. ren 's: needs ' - ':4 S e
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Ai']eveT of 51gn1f1cance

'1; There is no. s1gn}f1cant d1fference between the exper1menta1 and

7§xi'v
CHAPTER 1T :
| » "y
o o THE STUDY - ' e -

-‘Des1gn of the Study

o

' Based upon ‘the research hypotheses, the present study was des1gned'§

" as a s1n91e factor exper1ment 1nvo]v1ng 52 students awho had been :
'randomly ass1gned to one of three groups: |

- 1. Group 1: taught by the classroom teacher received _traditdona]'y

’ .
music educat1on exper1ences and-cons1sted of 17'students;,,

’2."Group 2: taught by the researcher,. rece1ved trad1t1ona1 musicf'

educat1on exper1ences and consisted of 17 students, .

-.3.'}Group 3 taught by the researcher, rece1ved Orff Schu]werk mus1c"

~ B
:‘exper1ences and cons1sted of 18 students ' s

Three 1ntact classes of grade one students served as voTunteers for

' th1s study Each c]ass was . ass1gned to one of the three\ treatment

groups. Random ass1gnment did not occur in. the truest stattst1ca1)

sense. NevertheTess, the, population. samp]e was based on . a random- 0
fselectlon of students in as much as the dec1s1on to place, a student 1nvr~i'3'
one of the grade one c]asses was ot - based 1on ‘3‘ part1cu1ar

o ’_:character1st1c Therefore as far as could be determ1ned the students‘"

o were ass1gned to the treatment groups on a random ba51s

-The fol]ow1ng were the spec1fic nu]] hypotheses tested at the ‘05'”5-

13

¥

contr01 groups in gross motor sk111 deve]opment

72. There 1s no s1gn1f1cant d1fference between the exper1menta1 andl




3 There 1s no s1gn1f1cant d1fference between the exper1menta1

- contr61 groups in attitudeddeVe1opment |

>

control groups in the deve]opment of 1engthen1ng me1od1c memory "':

.. 4. -There is no sign1f1cant difference between the exper1menta1 and.»f

,‘control groups in the ab111ty to 1mprov1se me10d1c patterns
‘ 53. , .

4-1Role of the Researcher AR fﬁ~;‘<a.‘

= B : ST 'g,'iuewnwi , -
The present study requ1red that the researcher be - 1nVoIVed in the'

Vs

dua] ro]e of both researcher and teacher Idea]]y, the - study wou]d

have been conducted u51ng two grpups of students ”rOne group would have\\

' iff_:,rece1ved trad1t1ona1 mus1c The other group wou]d have rece1ved.0rff-'

Schulwerk. Both groups would have ut111zed the same teacher hl]ow1ng

the researcher to partake str1ct1y as a researcher w1th1n the Red

_Deer Catho]1c School D1str1ct however, the researcher was the. on]yd'“

:'1nd1v1dua1 who possessed the necessary tra1n1ng 1n the Urff approach

Thus, the creat1on of the dyad1c re]at1onsh1p of researcher-teacher was

necessary

~

S1nce the researcher was requ1red to . teach both the Orff group and,
o

" the trad1t1ona1 music’ group, 1t ‘was- hecessary to coﬁ%ro] for any

. possible researcher b1as toward the Orff group Therefore, a’ -thlrdf'-

LY

_"v"-‘group of students was: 1nc1uded in the study This tmrd group of‘_,

‘:"lxstudents rece1ved trad1t1ona] music educat1on practlces taught by . an:

'”;g1ndiv1dua1 other than the researcher and served as an add1t1ona1

"control group This part1cu1ar group was 1nstructed by the1r classroom o

teacher who- served as a control teacher

e
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Selecti on of the Cdntr’ol ‘Teache'r

.

The cho1ce ‘of a teacher to act as,a contro] for th1s particu]ar

. study was - a subJectwe selection., The researcher spent the prev1ous,'-'

~ .

. Dependent and Independent Variables

Study S

ten _years within: the Red Deer_ Separate Schoo] Nstmct At

" co- ordmator consu]tant in ‘music, team-teach-i‘l’ng ;w1th c]assraom_

RN

teachers, providi ng demonstratwn 1essons and in- serv1ce tra1n1ng The
teacher se1ected fgr 1nc1us1on in th1s research “had been conductmg the

trad1t1ona1 mus1c educatwn program 1ndependent1y of the researcher

over the 1ast severa1 years and had worked..mth and’ been c]-_q§§]y

- observed by, the researcher on _numerous occasions. This particular

teacher possessed previous teaching‘experience, music Dbackground and
mu51c teaching exper1ence that is typ'lca] bf e]ementary mus1c teachersq :

in. the Red Deer Cathohc School D1str1ct It - -was fe]t that these.

-cr1ter1a were more than adequate to a]]ow th1s 1nd1v1dual to act as a_ '
control in this study. | ‘o

w1th1n th1s st&dy, the mdependent variable was the mu51c educat1on
1nstruct1ona1 process.l - The dependent ﬂamab]es cons1s*d of}
Tneasurements of both a quant1tat1ve and quahtatwe var1ety The Music'
Test (G]asgow & Hamr:us,.1968) the M-p Pupﬂ Att\tude bcale (Copper-
Country Intermed1ate School D1str1ct 1973),.. and “the. -Test of«Gross
Motor Deve]opment (U]rlch 1985) “were adm1mstered : Research in the

quahtatlve vem, such as 1nforma] 1nterv1ews of students and .classroom

teachers and observatwns of students, was a'lso 1ncorporated into the



The hesearch Method FE a '

The rese’arch method emp]oyed 1n the present study codslsted of a
b]endmg of both the quant1tat1ve and quahtatwe perspectaves as data» |
were generated through the use of tests and through Journal wr1t1ng,,ﬁ‘_ “
observations and 1nforma1 1nterv1ﬁe‘ws" o ) e T S

' A rat1ona1e for b]endmg the two methods has been put forth by o
Pseverﬂ wr1ters , Accordmg to M11es and’ Huberman (1984) if one were'__ Di
- to carefuﬂ_y examne the research bemg conducted under the yse of?
| one '1stemo1oglca1 stance or. the other, one wou]d.' d;scover that few'- ‘
researchers are not blend1ng the. two approaches., As a resu]t more and C
more data re. bemg generated ,in_',_ wh1ch both quant1tat_1v_,e_” an_d.
qua11tat1ve procedures are bemg employed o ) S "
) Campbel'l (as c1ted in Howe, 1985) beheves that the quant1f1cat1on
v- of data extends ref1nes and prov1des a-cross reference “fq r quahtatwe
| data By comb1mng the ‘two: approaches, researchers are free to use )
i : whatever method or combmatwn of methods, is d1ctated by the research"
,". Aquest10n and wﬂ] be on sohd ep1stemo]og1ca1 ground for do1ng so: .
‘ Thus, the researcher can capture the best of both worlds (Howe 1985)
| Many researchers agree that the naturahstw setting for the study'ji :

of human development prov1des‘ r1chness v1tahty and va11d1ty that'

1aboratory ba,sed research does not - Hence, th1s study was conducted in

. ' the natural settmg of the e'lementary schoo] c1assroom Furthermore
| naturahstm observatwn and 1aboratory based onervatwn can be wewed‘_'
‘as comphmentary routes for gaining SC1ent1f1caHy vahd know]edge

(Boehm & wemberg, 1977)

It appe_ars that there is 'a .solid.'epistemologicél foundation for '
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-us1ng a comb1nat1on of quanx1tat1ve and qua11tat1ve data gathering.‘
methods “The research quest1ons posed win the presentq%tudy requ1red“
»1that both perspect1ves be empToyed in order to obta1n as accbrate andf’

va11d knowledge as poss1b1e B .

Part1c49ant observat1on Through the course of th1s study,-

";'ethnograph1c techn1que .known ‘as. part1 1pant observat1on was - used ‘to fit:,f‘

r

“:’» amass the qua11tat1ve data Part1c1pa7t observat1on 1s used to anaTyze_'“

-5~and descr1be ‘a part1cu1ar cu1tura1 sett1ng | Becker (as c1ted 1n BaTT s
Nl{"1984) def1nes part1c1pant obseﬁvat1on as: - T ; )
'_ The process in wh1ch the observer s 'presence in’ a sOciaT

sett1ng is ma1nta1ned for the purposé of do1ng sc1ent1f1c
. 1nvest1gat1on The observer 1s 1n face to- face reTat1onsh1p.'
w1th the observed and by part1c1pat1ng w1th them in the1rl

_'natural-T1fe sett1ng, he- gatherspdata.. (p,‘72)

’,fThei~decTsion to 1ncorporate 'quaTitative datanmas 'based on the

"E. understand1ng that quant1tat1ve research gather1ng methods may not be

T

"nsens1t1ve enough to capture a. "true p1cture of events as, they occur e

L Therefore, by 1mmers1on w:th1n a part1cu1ar cuTturaT sett1ng, extens1ve.' t

"data gatherxng may prov1de a r1chness and depth to understand1ng the

"..‘* ~

human Cond1t1on.“4

~The* methodo]qu of the __part1cgpant obserVer"' Part1c1pant

observat1on is generaTTy'used aTongs1de 1nterv1ews, dlrect observat1on,='
\

etc. The part1c1pant observer, houever, 1s ‘hot’ bound to a. def1n1te _

methodolog1ca1 structure
. ]

'One_ of the  “least structured methods of ob§ervat1on isﬂ

part1c1pant observat1on Tt is: the 1east structured because

Cod



I

the researcher nelther puts 'much restmctwn on the type of
1nformat10n collected nor does he usuaHy have a weH defmed

5 umt of analys1s spec1f1ed before entermg ‘the f1e'ld

o

‘(Se11t1z et al. , 1976, p. 270) .. B PR

N

",Part1c1pant observatwn as employedr in’ - this | study alf'lowed“tchef

£

"_researcher t0 gather data through Journmwmtmg, 1nterv1ews and the o

”--coHectwn of chﬂdren%&s stor1es and art work F1e1d notes were‘
- "-"V_A_"ana1yzed for any emergent themes' : The researcher a]so 1ncorporatedﬁ_'

o 'trxangu}atwn Tn an attempt to 1mprove the va11d1ty of the research :

‘.f1nd1ngs.' Mﬂes and ’ Hubermag 11984) have suggested that "

.»_tr1angu1atlon s supposed to support a f1nd1nd by showmg that

"1ndependent measures of 1t agree . w1th 1t or, at least don t. contrad1ct,: ;

it (P 235) . | ol ..‘.u o "‘..‘A\\'\‘.\"i‘\‘:_'

In th1s study, 'data trianguTation, el "the 1nc]us1on ‘of more

B _,than one 1nd1V1dua] as a source of data" (Mathlson, 1988 . 14) .was

| emp1oyed Therefore,‘ by 1nterv1ew1ng ﬁe students . and teachers'

~

-"1nvolv7§d 1n th]S study, data tr1angu1at1on served to he]p evaluate the -
o .""strength of the research f1nd1ngs 1ghts emanatmg from - both the'__

'ana]ys1s of f1e1d notes for any emergent themes and the use of

_tr1angu1at1on are d1scussed 1n the 'Conc]uswn sectwn 1n.Chapter.y‘IV-~'

v of. ¢ this: thesis. - \ - ° e ' f

'T
;

weaknesses of part1c1pant observatwn De5p1te the fact that the'

£ Y
. _researcher and sub,]ec

: naturahst1c settmg{or rese h a]]ows the human ness“ of both :

to be int the forefront th‘is very strength may

_'also account for the weaknesses 1nherent 1n such an approach . The., - .

~biterature identifies several potential ‘problems-w_hjch» may arise froi

e



. -"_observed and thus,_change the settmg Th1s obstac‘re can be overcome

" o Lo b
. N . s
l

- .t'hi'sf -"human factor “ One such d1ff1cu1ty is the fact that, the _,
: j..researcher 3 own phﬂosopmcal stance can 1%§1uence the coHectwn,

.ana'lys1s and report’mg of " events McCaH and Smnons 1969) suggest_

fthaf whﬂe th1s may a]]ow for a sen51t1ve treatment of the data, 1t may o
also- serve to mi sre@esent and ai stort the phenomena e f\‘i' @t
‘ Second]yy @e presence of -an’ observer can. affect those be‘lng

e e

to some extent by aHowmg for a per1od of time in which tbe observg@

C ._v1s part of the sett1ng before actua]]_y part1c1pat1ng as a researcher

.As a resu]t the amount of t1me requ1red for th1s €o occur can a]so be
v : : e

~

cons1dered as a~weakness. _ .
Th1rd1y, observer b1as is ver_y d1ff1cu1t to prevent or*detect»and, '

1ts effects have far reachmg \{mphcatlons (K1dder, 1981) - As’ we]] o

~'the 1nformant s 1mage of the observer may affect the manner 1n wh1ch

"the 1nformant responds thereby a]termg the true s1tuat1on (V1d1ch

."]96 ) Fma”)’,smce the data is. not treated to stat1st1ca'l ana1yses,f_

-the chance factor cannot be cdntro]]ed nor are - the resu]ts

generalizable -to,'_other popul ations. g N "

3

‘Strength's.of parti'c'iian:t_~observat1'on The 1ns1ghts and in- deptht

unders‘tandﬂings‘of 'a cu1tura1 settmg that are acmevab]e through.'

"I,_part1C1pant observat1on may be the maJor strength of th1s enthnograpmc: :

'techmque.». "T’ne detaﬂed know]edge of the s1tuat10n 1s acqu1red as a

..,. R

‘resu]t of<,.athe techmque being f]ex1b1e w1thout 11m1tat1ons being
; 1mposed- 1n advance Th1s cultura] immersijon aHows the observer to
view events hohst1ca11y rather than in a p1ecemea'l fashlon as weH as -

“allowing tne ob_server frequent returns tov data. In other words

R



N .research settlngs was - used in. th1s study 1n atn attempt to prov1de'_:- ,

e ass1gned to three grade one classrooms in’ two‘schools w1th1n the Red

j"~:.ﬁschools tg be 1nvolved in the study was that one of theQ\s&hools :

‘ comprehenswe frémewcrrk S ~

v

TS S s L i

Theqdescmptwe power, the ab1l1ty to 1ncoproate m data thef "
.

-

) soc1al group, and retent1on of the data for cons1dered and,:'b.g

repetitwe analy51s are the maJor strengths of part1c1pant-,"

. N

observat1on (Gﬂmore & Glatthorn 1982, p 44)

e .

. S

* each- methodology, perhaps a clearer understandmg of the forces wh1chi

shape human conduct w1ll become ev1d%t.

STk

'- 'The Sample and Sample Selectlon . S ;.-‘ S

b )

“As explamed the subJects 1nvolved in thlS study were randomly_'

Deer Cathohc School D1str1égt The sample cons1sted of 52 students‘-‘ ‘

aged 6 7 years v' The two schools 1nvolved the study were

'subJectwely selected and were chosen for several reasons\ _Both

. 1‘

schools were cons1dered to possess s1mllar ecolog1cal env1ronments

) '-’atmosphere A further factor which contrlbuted 50 the selectuon of the

contamed two grade one classes Th1s was cons1dered to be most”

advantageous

._ by form, function: and context of the behavwr of a specif‘ic.. st

: "'The researcher s thus bble to v1ew the data 1n context wnth1n a_

a"'.

In sunmary, a comb1nat1on of both the pos1t1v1st1c and naturahstw f

sc1ent1f1cally val1d knowledge By combrmng the strengths 1nherent in 4

'-That 1s, both schools were comparable in. s1ze, soc1o econom1c status’. -

: and possessed similar. adm1n1strat1ve and teacher suppor"'t and schoolv '
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. non- Orff students were. rece1v1ng7 Furthermore, what d1fferences wou]d‘it

Procedure

\ e I PR 1 L

S1nce two classes NE(E houseq w1thin the same - school sett1ng, .3 f,‘”‘u

_contrég of other schoo] var1ab1es for/thesenxwo groups of ch11dren was

poss1b1e The researcher specu]ated that noteworthy compar1sons m1ght ‘

B ‘emerge 1f two classes expertenced d1st1nct1¥ d1fferent modes of mus1c"*3-"'”

o 1nstruct1on wh11e q§ the same time exper1enc1ng the same ecoTog1ca1ffv~

fEhvargnment " For examp]e, would 'the Orff students behave different]y -

rg on the\pTayground thantthe non-Orff students? That 1s, woqu thg Orff'

s -
students repeat some of the s1ng1ng games and activities on the

pTayground’ would -the Orff students ~discuss " the1r 1nstrumenta11r

- exper1ences w1th the non Orff students? woquothe Orff students tout’ L

”

the1r mus1c exper1ences as be1ng d1fferent or ‘more fun than what thef;

‘s

- the . other teachers not1ce between the Orff group and the non Urff
- . .

group’ Would the Orff program generate 1nterist 1n the other teachers?
&
These quest1ons were not the pr1mary focus of the study However,'v

1t was felt: that 1f vakuab]e 1nformat1on emanated from th1s s1tuat1on,'

| ~then it would sure]y add - to our understanding of ch11drens percept1on

of, and performance w1th1n, our mus1c classrooms Therefore treatment
cond1t1ons were not. ass1gned randomly to the three grade one c]asses K
- The Orff Schu]werk treatment cond1t1on was random]y ass1gned*to one of_7

the two grade‘ one: c]asses s1tuated jn ‘the same “school . After .

determ1n1ng th;%@rff grodﬁ each of . the two rema1n1ng c1asses then had\;* -

“one of the»two 'Control' cond1t1onsvrandom1y,ass1gned.. B

\

Each of the three classes rece1ved mus1c three tmmes per week on



'7hTuesday, Hednesday and Friday.» The researcher worked“ith the control

',fteacher in order to e ,ure the curr1cu1ar activtt1es and methodology"

‘i_control teacher were, 1ndeed s1m11ar , B
The study was desrgned to take Qlace over 12 weeks, with each cTass-“

'b'rece1v1ng three 30 m1nute sessions per week ' In actua11ty, however,'

~“the. se5510ns for aTT cTasses were a m1n1mum of 40 m1nutes. .Due to the;pa

'ease of sgheduTIng at both schools the researcher and controT teacher

'vwere alTowed to take whatever time was necessary to compTete the day' s

. act1v1t1es Th1s proved to be part1cuﬂar1y exped1ent on .nore than one

| »occas1on S S A . 5"@a:

.Organlzatlon of the Trad1t1ona1 Mus1c Educat1on CTasses _
The Red’ Deer Separate School Dlstrlct has, for. many years made use'

of théjyﬁxplor1ng Mu51c' (1975) series by Holt, R1nehart & w1nston. _

Mater1a1 from th1s _music ser1es for the grade one Tevel was used for

the durat1on of the study.

. LI

For the most part, each c]ass ut111zeo the fo]]ow1ng format (1)

\

Rhythm1c Exerc1ses, (2) Voca] Exerc1ses, (3) Lesson Core (4) ReV1ew/ (}

K J' L1sten1ng/Movement Most of these act1v1t1es were d1rect1y reTated to

~or taken from a part1cular song or act1v1ty in the gAplorlng Mus1c :

1

(1975) ser1es Appendax A conta1ns examp]es of these act1v1t1es

;IOrganlzat1on of ‘the Orff-Scﬁu]werk CTass

The mater1aTs used for tﬁe Orff c1ass were drawn from severa]_ -
sources.? Append1x D conta1ns a revilw of these‘sources of mater1a1 |

The format for the Tuesday and Wednesday sess1ons focused on

. »
. ¥
[
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| fffurther exampTes “of. Orff actFV1t1es.v‘ -

i-contalns a rev1ew of . these sources of mater1aTs. Through creat1ve

.naturaTTy flow 1nto other curr1cuTar areas. The h§11st1c nature of the '
j approach aTTows for the themes generated fromﬂthe music act1v1t1es to "

have the ‘Spln off" effect 1nto such areas as Tanguage arts and .art. 3;-

' cTass were appropr1ate fon the cTassromn teacher s use; those themes

[}

"act1v1t1es wh1ch wouﬂd encourage deveTopment 1n the areas of speech

- sing1ng, play1ng 1nstruments, T1stening, movement and improv1sat1on%—\i:
- WSome ir the act1vdt1es‘/anc1uded such things as us1ng);non-p1tched |
_)perdus 1on as sound subst1tute for words, creat1ng sound effects to
"‘accompany storles and chants,‘-creat1ng or1gjnaT notat10n,. creat109

o stor1es and dramat1zat1on -0f nurse(y rhymes.v: Append1x B conta1ns‘.

..

Fr1day s, cTass was '“Storybook Day,_ i}e ,'»a:keTas“' devoted '

Spec1f1ca11y to creat1ve dance. The mater1aTs in use for“the creat1veiQ<

P T
~_dance sess1ons were drawn from several resource components. Append1x E

}dance act1v1t1es, the ‘children expTored various means of Tocomot1on,
for example, comblned w1th an expTorat1on of space reTat1onsh1ps, t1meg]
and,effort.‘ Once - the 5é?esthet1c 1nformat1on was expTored mus1c and

‘language, -or 1mage.was -added. The. f1naT outcome was a- dance from the -

- giant “Storybook." Append1x C conta1ns exampTes of creative dance ‘

activities. ‘

<

One of the benef1ts of Orff Schu]werk 1s that the act1v1t1es .

15 ,d 1:

ot

Throughout the course of th1s study, if ‘the themes in the Orff music |

were redeflned w1th1n the context of other subJect areas. whtTe the

cTassroom teacher did not’ engage 1n music act1v1t1es in the str1ctest R

'sense, one of the benef1ts accrued from the 1mp1ementat1on of an Orffl'



“

program 1s the possibﬂlty of end]ess redeflnitwn of id(e\s mthid many

different contextua] settings. In a sense, the idea of open endeg&

L ~closure (Be]]flower Uniﬁed School District 1968 P '72) 1s__ ’

& - \ B t
_‘the forefront qf any OFff actnnty o

9.

'v_'.The P1'|ot Study L ~.i

\' . 4 q,c»

A pﬂot study was eonduc?ed pr1or to the mam study tn‘! order'to
_‘max1mize the eff1c1ency of the maln study The p1'lot¢c1ass r’eceqved
g o

' Orff-SchuTwerk techmques and was frqm a school not. 1nvo§ved 1n the

.., N &
. | " Y » .-\
ma1n study AT o PR PR
‘ L 8 e J . B
:

- ) {\ The pﬂot c1ass was ur-dertaken %r severa] reaspn's. N -,., ?

R \ N
P’

.
i f‘ ;.\. N

R | to determfne the feas u111ty of extendmg mater1a15 andkzact1v1t1es :
' mto other curr1cu1ar areas. whﬂe not of pnmary COncé‘h,

/fe]t\that 1t woqu be wise to prov1de as: 1ntegratem
BN :

- 2. to ’de'ter'mi:ne k'administrati"ve:: problems ‘that might : ﬁ:‘arise dur1ng
 testing;. | " . : v *‘ N | '
3‘~ -a smaH room w1th -2 table and few d1stract1ons was found to be .
su1tab1e for admlmster’mg thé"”Musm Test. Tape recordmg

\
*students responses - was found to be necessary for accurate

T-scormg Students reSponded favourably to hav1ng the1r rEsponses

-~ oo DA

_ tape recorded _ ,
4.; the '-gym - was found ~to . be? a su1tab1e env1ronmepﬁ X the
adm1mstrat1on of the Motor Skﬂ]s Test A v1deotape of students o e

performances was found to be necessary to ensure accurate scoring . L

R . . e . . .
W . | - : (?
e



As we‘l'l U'lrich (1985) prov1ded ﬂlustrations and ‘a Hst of
s‘peciﬁc criterla for each part1cu'lar motor skﬂl Any would-be :
exam'lner uas advised to practise observmg the speC1f1c components S
" on chﬂdren prior to any forma] assessmeht Hence, the pﬂot class e
provided the exam'n;er | whth th1s necesSary prerequ1s1te pract1se5
that a.]lowed famﬂ1ar1zat1on mth the test 1tems,' equ1pment
dmectmns, performance cr1ter1a and overa’l’l test adhnmstratwn v /
procedure. - This “rehearsal” h]ghhghted the;° necess1ty of'-:-’ -
prearrangmg | the : teSting-' ’env1ronment R n order ";t,o m1n1mlze.

- di stract‘lons and admmistratwn t1me, _'

5 adm1mster1ng the M P ~Bupﬂ Att1tude Sca]e w1th1n a group s1tuat1on
o was found to be’ sat1sfactory,- . “ '_ S B _ 0

6. tape r%cordmg the quest1ons of the Mus1c Test proved to be
~0
neceSSary in order to ensure a cons1stent prgsentat1on, ‘ »'}
S LY ’ o
7 the teacher‘"‘of the pﬂot class, be1ng an art1st as weﬂ; as -

"ﬁ

expressmg 1ntense 1nterest in both the promot1on of - creat1v1ty as

.,W,‘

weH a fe possxbﬂlty of flne arts 1ntegrat1on, was ab]e\ﬂtp'

o S

cap1ta11ze on her art1st1c skﬂ]s to “extend . the - act1v1t1es,;j-'_'
part1cu1ar1y the dance act1v1t1es,v into the V1sua1 arts. - Th1s
teacher waswsuccessful in mtegratmg many of the act1v1t1es 1nto'v‘v ‘ 7%&

_ math and language arts, which proved to be- benef1c1a1 in prov1d1ng_, . ‘
° 0\ . o A
RCED. . .
1nsp7t1on and encouragement to the teacher of the orff group '

1

mvo d in the main study whﬂe the feas1b1hty of overaH

(__A
1ntegrat1on was not the main thrust of the study, this wﬂhngness ' »

L]

to experiment on the part of the c]assroom teachers proved to be

the coup de grace 1n 1ts overaH effect on the proaect



~

4"“' o ' o e

= ﬁf}Interview Guidelines

Informal 1nterviews of both children and teachers were. conducted togf

| 1}prov1de genuine disclosure of rgformat1on regand1ng att1tudes ‘toward |

the Schulwerk wh1le the 1nterv1ews encouraged d1alo§Ue, the}r also" e

| prov1ded 1mportant data. Mahe (]984) has suggested that 1nterv1ew1ng.

is not an easy task “The - researcher must refrau1 from 1mpos1ng heri; -

"lfdef1n1t1ons of the s1tuat:on -upon others (p.. 279) " The follow1n9

“ quest1ons were used to gu1de the 1nterv1ews with students

1. Nhat 1s your favorlte 5ubJect in school’ '

| ‘What s the best part about com1ng toPth1s.school?
What’ do' you like best about mu51c class? %

2
3
.,b -4. What’ do you' d1sl1ke about ‘music class?
‘5 Wh1ch mus1c act1v1t1es do you th1nk are hard/easy7
6

Do you feel t1red after migic class? Do you feel more tired after

» music class than after read1ng, math or art for example?

7.':Do you th1nk that what we do in music class is l1ke wonﬁﬁor is, 1t

o

like play1ng?

- 8. .Do you s1ng sdme of the _songs and play some of the games at- receSS'

kol

.‘or at home?" Do you teach some of the songs. and games to your '

h .
.

parents fr1ends etc 0 L R

‘\ Interv1ews w1th the teachers were 1nfluenced by the follow1ng ”7}f

"."'questions

j.; Nhat do you perce1ve to be the d1fferences betﬂten the: Orff program

and a more trad1t1onal mus1c program? . i f‘~.

R

T 2} ‘Would you prefer to work in an. Orff program or 1n ca more

trad1t1onal mus1c program7

.

Lo



"»...‘“."\.. 3.
- “ 4

6.

Has there n a change in. your own mu51c 1nstruction?

1 4

Have any of the Orff act1v1t1es been of use as a springboard 1nto ‘N

N
other areas of the curr1cd1um? :
\

Has there\been any change in p]ann1ng/f1ex1bjl1ty of your overa]]

c]ass day? "How ~ has your own teach1ng been affected by your

1nvo]vement 1n the proaectf N o 7ff*ty o

Has there been any\qpf]uence of the proaect seen ln the schoo] in

~ general? - : \53\\_ ’

. 5; 7. Nhat has been tﬂb parenta] reéct1on to the Orff program?

-

.

A

8 Has the project - ~influenced’ any asp ct of the phys1ca1 educat1on

9 How much music do you use as a- part of the regu]ar day? 0f what do“\~

!

program7

: T e T
Yy el

these act1v1t1es cons1st7 S e '

10 were there any prob]em ch11dren who benef1tted from the proaect?‘

;:”e.;~sehool? ,-l‘} - R

’§ome L1m1tat1ons to the Study '

¥

Do you be]1eve the program has benef1tted the - children 1n, any .

part1cu1arsway such ‘as; in the areas of creat1v1ty, ¥ndependence

and freedom, »conf1dence, 11sten1nglesk1lls and attitude toward

"\ .

=~ B [ AN =

| i- o

“all situations. .

"As th1s study 1nvo]ves three grade one c1assrooms not chosen at
.randOm, ‘the resu]ts may not be . genera]1zab1e to c]assrooms outs1des'
: fof th1s popu1at1on, . _ . e

. As this study inihﬁves' two schools  which ﬂggeh;not ‘randomly

,seTeoted,'the.results may not .be Qeneralizab]e to all schoo1s in

- -




B

Co

| 3. Th1s study was conf1ned to a 12 week t1me frame, therefore, the"’.'
| results may have been affected by this restr1ct1on 4
4 The Copper Country IntermedIate Schoo] D1str1ct (1975) reported
- : that the M-P. Pupil Att1tude Scale has been found to d1scr1m1nate' ~
A‘iys%nsfactorﬂy However, no further ment1on of the rehab'lhty or_”
vahd1ty of the test was . reported | A]so, G'Iasgow and Hamreus'

@19§8) d1d not report the rehab1hty or va'l1d1ty of the Mus1c. '

Test Furthermore, this study also 1ncorporated an 1nvest1gator TR

de51gned ‘test to measure - an. aspect of mus1c skﬂ] deve]opment,

Hence, Qlese test\s are unhke]y to be perfect]y rehabTe andd

vahd Therefore, quahtatwe data was a]so gathered in,an effort

to compensate for th1s s1tuat1on. L
- 'As‘sumpvtvion >
< ,
1. ,It is a tru15m that chﬂdren Tearn to move and move to learn.
Therefore Tearmng can only occur through act1ve pgrt1c1pat1.on
2. 'Orff Schulwerk is an 1ntegrated approach to music educat1on ‘which
o .'has the capac1ty for teachmg the elements of mus1c, 1nf1uencmg i
";student att1tudes toward mus1c 1n\tru\t1on, as weH as encouragmg

motor sk1 RS deve] opment



'-"-and affect1ve

.0 7 0 i CHAPTER.IIT . i .

MOTOR.SKILLS,

.Movement and Motor Sk111$ 1n the Mus1c C]assroom

Modern educators can'hardly cha]]enge the 1dea that an unequ1voca1 _,'f"f'

re]at1onsh1p ex1sts between movement exper1ences and 1earn1ng read1ness

PR

(Aronoff ]9805 Benyon,%*'

“

- movement may affect 1earn1ng gains 1n cogn1t1ve and soc1a;_areas gf

appropr1ate motor sk11is care 1ntroduced at a part1cu1ar po1nt of

_read1ness.

fPsycho]og1sts recogn1ze movement as an 1mportant fac111tator
f

of percept1on and cogn1tJve growth in ‘early ch11dhood

hypothes1z1ng that due | to the pr1nc1p1e of*nnterre]atedness,

~ an improvement in a motor area may haveva positive effect on

improvement in a}sbc%al'or academic area. (De Lorenzo,. 1980
 ‘ p' 5) ] - _,iv i _3: f. . ) - .b' .~2;:

el -

Furthermore, many researchers 1dent1fy the s1mu'ltaneous d*opment

w..in_ the cogn1t1ve, affect1ve and . psychomotor areas -as}- :g: of
ﬁ~tremendous 1mportance in an vintegrative educational experjence (De
| jLorenzo, 1980) . L o ) | | ‘

Much 1earn1ng seems to,occur through mqtor act1v1t1es. ‘Movement
| exper1ences are a part of a child's world 1ong before. the 1n1t1at1on of

forma] schoo]1ng The . ch¢]d has become 1n tune w1th the rhythmlc sense

'_,gof his own body Moreover Aronoff (1980) argues that movement

9

"y'connectlons tg%further ana]yt1c nd gestalt ]earnlng“ (p. 6)

28 - - R
. L RIS

_;1969) | Researchers support.-the 1dea that ‘

doma1ns can. p}fe the way for ‘ pr1mary preverba]‘v

[T

e hexploratnon, which grovides exper1ences in . the psychomotor, 009"1t1ve"‘

‘v}‘\.
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Schm1tt (1971 as c1ted 1n De Lorenzo, 1980) suggests severa1
1|portant reasohs why movement can enhance mus1ca1 1earn1ngs Act1v1ty.
appears sp promote deve]opment 1n cogn1t1ve structures due to act1ve
part1c1pation,whence ié!!v1ty 1s*thought to enhance mus1ca1 1earn1ngs.

“Non verbal modes of cogn1t1on become 1mportant for ref1n1ng_'

a pencgptlons ~In add1t1on, ~because abstract thought and?f
p* ‘greater use of symbols appear 1n later stages of cogn1t1ven
h"functfon:ng, movement as wel] as v1sua1 and aural act1v1t1es
dﬁgmust rprecede mus1c notatlon Thus, movement . assumes Q.

pos1t1on of paramount 1mportance 1n early music - 1earn;ng |

(p 20) L

o Movement exper1ences wh1ch have usua]]y ex1sted “solely | for the.

‘benef1t of the affecthe area have trad1t1ona11y, been coup]ed w1th an

A

__1nadequate defin1t1on Of obJect1ves The benefits customar11yizr

attr1buted to-movement exper1ences, such as*fsoc1a1 skills, of re]ease

iof energy after qu1et seatwork :_. and of d fun activity after:

. ser1ou9— 1earn1ng" (Aronoff 1980 pp. 7-8) do 11tt1e to h1g£}1ght the':_

re]at1onsh1p of movement to aH aspectsg of mus1c

If we accept that mus1c is rooted in movement (Aronoff 1980), then

';the re]at1onsh1p between music and movement is self ev1dent The chi1d,

who s encouraged to use h1s body as a mus1ca1 1nstrument w111 gain a

,f1rst-hand understand1ng of the 1nterp1ay between the var1ous mus1ca1“

'b“ff e]ements (Aronoff 1968). Th]S po1nt has bee% made by ‘Wilmouth. (1970) |

iwhen he stated

' Through tra1n1ng in’ rhythm1c movement at an ear]y‘ age, the

young chi]d exper1ences large and smal? muscu]ar movements to



the mus1c he hears He can express and feel the many chahgesff

"of-mood, rhythm, tempo, phras1ng and dynam1cs of " mus1c 'As'ﬁf
~ the music 'changes, so must4 he change, therefore, his body“
_co-ordination and concentrat1on develop self—conf1dence, move»~3'
_ more free]y, and grow 1n h1s total awareness of music. Th15"'
_ch11d ,is becom1ng not Just a: performer _on a musqca]i
'inStrument but. an ihdiVidua] express1ng anovement throughr
:rhythm, nuance (tempo and dynam1cs) phras1ng and form. f'Int“

: add1t1on, he’ understands its real meanlng, because ‘he h1mse1fﬁd

?

u,,nhas felt 1t exper1enced 1t, and 1s perform1ng 1t in h1s owh:?.

. 'hpersonal way (p 3)

I

| Research Re1at1ng Movement and Motor Sk111s 1n the MUS1c Classroom

; between p1tch 1nterva1s, giher major/minor. mode,v tona] centerﬁ-and_m.

' ;mus1c read1ng skllls

'”5'"9109, play1ng recorder and percuss1on 1nstruments, and creat1ng and =

Gn]y rec nt]y have 1nvest1gators undertaken the study of the

a’relat1onsh | etween movement and 1ncreased mus1ca1 1earn1ng gains..
Cheek: (1979) studied pr1mar11y, the effect of systematlc psychomotor ;'

exper1ences on the ab111ty of fourth grade students to d1scr1m1nate*‘”?

v

Cheek (1979) tauﬁﬁf/bdth the control and the exper1menta1 groups a.

comprehensrve music program cons1st1ng of such act1V1t1es as 11sten1ng, Fﬁ.-"

ana]yz1ng mus1c wh}1e the obJect1ves mater1als and teach1ng sty]esJ‘

gwere' 1dent1ca1 for both groups, the exper1menta1 group exper1enced

';movement act1v1t1es such as creat1ve movem\nt body rhythms and ‘the use_*

M

";fi of hand gestures as an 1ntegra1 component of the1r program The,ja



' experlment was conducted ‘over 15 weeks w1th three 30-m1nute per1ods per_v"

- week.

The resu]ts 1nd1cated that the exper1mental group scored h1gher 1n»

‘meter d1scr1minat1on mu51c read1ng sk111s and rhythm .esponse P1tch :
' 1nterva1 and maJor/m1nor mode d1scr1m1nat1on d1d' not appear to bev;'
affected by the treatment The 1nvestlgator concluded that the;»
‘;Fffinclus1on of systemat1c psychomotor exper1ences shou]d rece1ve serious

'hconSTderat1on from music educators The 1mportance of the Cheek (1979)::A'# -

‘ustudy rests not only in 1ts exper1menta1 treatment of’ movement w1th1n a"c.n

47mu51ca1 sphere,, but a]so 1n 1ts 1nCIUS1on of movement w1th1n a
. comprehens1ve music curr1cu1um (De- Lorenzo 1980) -

S1ns (1976) conducted a study 1nvo]v1ng students of be]ow average
1nteﬂl1gence 1n two s1xth grade c]asses, to determ!ne the effects of

-.movement tra1n1ng on the acqu1s1t1on of me]od1c contour, return1ng

comp]ete me]ody, ost1nato,)sequence and meter.. Resu]ts indicated that}:

‘ ~

".movement was a v1ab1e med1um for. teaching the concepts of . returnlng

comp]ete- me]ody, ost1nato and sequence 'fNo group demonstratedu

‘;ﬁ*s1gn1f1cant 1mprovement in the areas of me]od1c contour and meter.

Boy]e s study - (1970) emphas1zed the 1mportance of rhythm1ca1

o

' Students' exper1ence"‘d1ff1cu1ty and/or an 1nab1]1ty to s1ght-read“_

':ff'11mtted Boy]e (1970) suggested that manx{mus1c educators believe that
.‘:def1c1enc1es in s1ght-read1ng are d1rect1y _related to - rhythm1cs

: d1ff1cu]t1es._1 While 'atechn1ca1 \def1c1ences *may‘ ompound the .

difficulties associated With=rhythmlc‘performance,r"the‘performance of;

_'movement' 1n the study‘ of - mus1c Accord1ng to Boy]e (1976), manyn“

: ﬂ;:,music Accord1ngly, the mu51cal exper1ences of these students become‘,m R




{rhytﬁms is's'ti'lll recogmzed as the most def1c1ent e]ement

; 'sess1ons and both the exper1menta1 and- contr

B SRR

fperformance of schoo] bands" (Boyle 1970, p. 308)

Boy]e (1970) hypothegdzed that: O ) o _»
an approach to ‘.-. sic readmg that mcludes i'bodﬂy '
*movement in the form of 'foot tapp1ng to mark the under]ymg; )
beat and handc]appmg as a method for pract1s1ng rhythm},
}'-.,-patterns it r‘atwnsh’tp £ to th1s» beat w111 a1d'_'
’1nstrumentahsts in the readmg an‘d performmg of rhythms as :
.they bccur in annotated mus1c (p 309) e ‘ |

'__Boy]e (1970) 1nc1uded 22 d1rectors of 24 Jumor hlgh scho'ol

students The exper1menta1 trammg was cont{ucted over 14 weekS‘ ‘A]1

1

des1»gnated mater1als ‘and techmques in the teachmg of rhythm read1 ng-

: A1l bands used the same method book dur1ng the rhythm tra1mng

':";’ .

: adﬂagtageous to the“lr group as well as bemg left to their own’ dev1ces

m teacmng the rh hm patterns to be- 1earned (Boyle,. &O P. 311)

.‘-:_!.__.\However.,, sthe corﬂirm group d1 rectogs: o
‘. were spec1f1ca1]y 1nstructed to proh1b1t fﬁoot tappmg
'--and other bodﬂy movements (except those norma1'ly redmred 1n
".the p]aymg of the 1nstruments) dur;.ng the rhythm tra1mhg
'. 'port1on of . the band rehearsa1 They also were asked to ¥

.d1scourage any such movements gmng the remamder of the’

rehearsa1 per1ods or durmg students home pract1sea (Boyl.e«, B

LN y . . W

by
. i
: . ' g . " . e, T

sy
"

? ‘group di rectors were

o tra1n1ng bands in his study \\Data was based on the scores of 191 ;

.bands exper1enced 30 m1nutes of rhythm tra1mng per week usmg the. 4'

‘g1ven 1nstruct10ns to progress through the book at a- rate most




1970, pu 311) o
'7 The d1rectors of the- exper1menta1 bands _ were spec1f1ca11y

‘%

o 1nstructed to 1ncorporate the fol1ow1ng act1v1t1es 1nto the tra1n1ng o

Y

» seSS1ons. L _ ,
kﬂiﬂu;r1.~ *L1sten1ng to record1ngs of mus1c tqgﬁbcogn1ze the beat
Q?év, Mark1ng time to,the under1y1ng beat. | ) R
, 3:f?wClapp1ng rhythm'patterns ‘while tapp1ng the beat with the
| fOOt‘ S | * . |
4, Playmg rhythm patterns on- a- s1ng]e ‘note whﬂe mark1ng
| 'v,the beathth the foot.’ (Boy) 1970 p. 311) |
ubv Both ‘the contro] %gg;'the exper1menta1 groups 1mproved sb%@1f1cantly
1n the1r rhythm s1ght ad1ng when tested However, the exper1menta1
group scored s1gn1f1cant1y h1gher than the contro] group 1n th1s regard
Boy]é (1970) conc]uded that' | ,_'f_fth"ﬂﬁf;y: -
wh11e a h1gh corre]at1on between rhythm s1ght read1ng and
| mus1c 51ght readlng does - not prove that “the 1atter ;1s}5

'.' dependent upon\the former, 1t does 1end strong support to such

: athe51s (p 318) o “ '*j ; 1 i
i i»suggest that band d1rectors devote a’ port1on of each rehearsa] “to -
: rhythm read1ng tra1n1ng (Boy]e 1970) Boy]e (1970) further
”,recommended that bodlly movements such as the ones 1ncorporated 1nto :
- the study, spec1f1ca11y, foot tapp1ng to mark the under1y1ng beat and”
| :7;tjthe clapplng of - rhythm patterns,_ be used to pract1se the rhythm )

"v‘patterns to<be learned As wel] the foot tapp1?g used to mark theﬁb” o

' under]y1ng beat shou]d cont1nue as students play the rhythm patterns on T
N -.‘:ﬁv . ‘ ‘ ' L |




T thei_‘r-{res'pecti-ve, ms,tnuménts L
L -It_ would be -a 'rea_son’aﬁe' assumption “that ;1ong'-_t¢_ann ‘movement

éxpéf‘ievni:.es;_éah_ u]ti’ma:te]:_j- afféé‘t' the dev'eldpmeraof-‘lﬁofb_" skills. But

©~ of what use are motor skills in the. study bf music? Gilbert (1980).

‘,.::' e o '. ' L ) C . : ) : .v..- - ) .' ’ .
. Musiciperformance is one functional.area in which.motor skills- .

are 'l'n.fé'gr"a_llly'._‘i'n\'/ol\/é_d.]f Since '-par:"ti"cipation 1n music

' ST e SRR _ A e
activities often requires performance, motor” skill is ‘a

nece‘séarygp'.rfe',re'quisi"te for optﬁnummuswa] 'resbons'e. Motor
skills coh.‘tr;‘”lbut_é\,. ‘a_ ‘gentral - aspect .of ' musical *
- functiQnihg_,‘ﬁ:.g;:i(p\;]67)" 1 : ‘ . »

~ Instrumentation for Motor Skills

Sy e
» LAY 4

" The Test™ g 'GFoss - Motor. Devel opmen‘%’hegéi-nafvté'.,_:,.e'ferfe'q‘ to-as

' TeMD, was - designed by uwich.;.(w%"m evaluate basic skills in gross

~motor: development. Williams (a5~ cited: in Utrich, 1985)fp.iﬂ6v1':ded' a
| definition of: gross motor development: : “the skillful. use- of the »t%t‘a] "
body in Tlarge ‘muscle activities that “redjtire - temporal . and spacial

- coordination of movement of a number of body segments:

. '_si'mul"@néggsl y*o

(ps 1), Ulrich (1985) pi:‘ovi des a""‘fur."i:h'eh“'ekma.‘r_z'_ginit:u'_{'c_):riv:'vt":?,:.‘"(";fﬁssf motoff
development 'fzréquént'ly", : jn‘c]ﬁdég ‘ski‘_l 1s '. :t_hat-.-a're'v useg to transfer vthvel. |
body f;,'qmi 'f{ahé :1vocat'1"‘6h71:o "ahSthef and  to p.ri’)ﬁél“ and rgéei-\)e bbje(:té"'

 The test w&{-deéigned“td evaluate 'qhg,grqss_motd skill de,yé].bbmfent_ e
of children three to 10. years of age and focus on 12 gross motor skills

frequently taught to pre-school, eér]],eiemenﬁry .and spec'ial".e'ducatibrik"f“



R
RN

'i..” .

; ’students f Theldtest 'Tsywdfvided 1nto two subtests, each subtest

>

'7uasse551ng a: d1fferent aspect of gross motor deve]opment locomotlon,"

and obJect control

N . s . S
' ._‘:Loconotfon subtest.‘ measures those skllls wh1ch shift the center -of .

Yl

-ffgravity from one po1nt to another run, ga]]op, hop,,]eap,‘hor1zonta1-"' B
: 7Jump, skip and slide. : ‘

_pObJect Contro] subtest meaSures those Skills'invplved‘in-projectingh;

‘_'and rece1v1ng obJects " two-hand str1ke, stat1onary bounce, catch k1ck

?‘and overhand throw (U1r1ch 1985 p. 2)

The Motor Deve]opment Cl1n1c of the Un1vers1ty of A]berta prov1ded :
1, ass1stance An search1ng for and choos1ng an appropr1ag§ motor test ¥
”_Consultat1ons with the Motor Deve]opment C11n1c personnel aJ]owed the
researcher to become acqua1nted w1th appropr1ate procedures for o
observ1ng and eva]uat1ng motor sk111s “‘Th1s tra1n1ng was acqu1red

' prlor to the 1n1t1at10n of the study in order for accurate test_

vadm1n1strat1on, observat1on and eva]uat1on

: Procedures for Adm1n1ster1ng the Test of Gross Motor Deve]opment _
| Students in a]l groups were tested on an 1nd1v1dua1 basis, and each
'performance was v1deotaped for accurate scor1ng Prior to the.-_"

”1n1t1at1on of the 'test rapport was estab]1shed with each student.

. vaery effort was made to standard1ze test adm1n1strat1on

| In an effort to m1n1m1ze any d1scr1m1natory practqses, the . exam1ner

' adhered to the. fo]low1ng reg1men T suggested by U1r1ch (1985, p. 5)

1. The appropr1ate 1nformat1on ‘was f111ed 1n on-the $tudent's scor1ng“'
sheet | _"- ‘rggiﬁ 1 § | | -
S R oo - e Y



4 o "

'2."An accurate demonstrat1on was provided a]ong=with‘anyfnecessarj e.”“

.verbal infbrmat1on pr1or to evaluation ‘{iﬁ

‘3. A practwse tr1a1 was pnov1ded to ensure the student understood the-

--task

4.‘,An add1t1ona1 demonstrat1on was g1ven vif it appeared that;‘the
f';student did not understand what to do. T ) |

.,‘

_Scorlng Procedure for the Test of Gross Motor Deve]opment

R

Each gross motor sk111 w1th1n the test is accompan1ed by 3 or 4

;components des1gnated as performancg cr1ter1a that, in génera] v

'!ﬂrepresent a mature pattern of the sk111 Spec1f1c subtest 1nstruct1ons

I

l'!lf Performance cr1ter1a are prov1ded in Append1x F | - (/" |
'scor1ng

The follow]ng were the- spec1f1c steps requ1red as standar

'cr1ter1a as prov1ded by U1r1ch (1985):

1. Each subJect performed three tr1als of each gross motor sk111
o “run, gaT]op, hop, hor1zonta1 Jump, sk1p, sllde, two hand str1ke,'

';Mstat1onary bounce catch k1ck and overhand ‘throw.

2. The exam1ner obseda%d the student as the sk111 was being performed '

and concentrated on the performance cr1ter1a - T' T e
3. If the. student performed a behav1ora1 component two out of’ three
tr1als correct]y, then a "1" was’ pTaced in the appropr1ate box in
'the appropr1ate assessment co]umn A "0" was a551gned when the
-student d1d not " perfonn a behav1or1a1 component two out of three'
"'t1mes correctly. B . pdﬁ; I S
'Two asiessment coTumns were’ provided for two separate“assessments

However, the. present study onTy‘ necessitated the useajof, the f1rst |




prov‘ided b_y U1r1ch (1985)

o o R - . R ST RN R . . . ‘ BRI R
N . : - T L v

-

3 assessment column, as students were - tested on'ly onoe Figure J

‘-;provides an \example of a completed assessment for the run test item as’

" ; Resu]ts and Data_ AnaL¥51$ fOY‘ MOtOP Skﬂ]S e

The- I\ean scores together w1th standard dev1at1ons for the obJect'-'

i ’,"control portmn of the TGMD are presented in Tab‘le 1. The mean scores

_were arr1ved at b_y convertmg the standardued scores to percentages
' J

:“For eXampTe,' a ‘store of 25/50 can. be converted .to. 50%. Thus, the;
"-values represent the mean pertentage scores. F1gure 2 11'Iustrates the
.mean percentage scores for the obJect contro] port1on of the TGMD ﬁ'The

1nd1v1dua1 scores are prov1ded in APpend1x I‘“""" 8

» The trad1t1ona1 group taught b_y the researcher ]agged beh1nd the_-"

v Orff group’ by more than 11 points. Th1s same group was more than 13

g po1nts behind the trad1t1ona’l group taught by the control teacher TThe"

- results of a one-way “analysis of var1ance using ‘the SPSS-X computeri

)
program showed that no 51gmf1cant d1fferences ex1sted between groups

F(2,44) = 3 1879, p_> 05 desp1te th1s seem-\ng'ly w1de gap in scores -
A sunmar_y of th1s 1nformat1on 1s presented in Tab]evz

The mean scores and standard dev1at1ons for the Tocomotor subtest.

of the TGMD are presenteo in . Tab]e . Thﬁ’ﬁrean scores are also'_' )

ﬂlustrated 1n F1gure 3 The mean scores were arrlved at by convert1 ng ‘
the standardued scores&“ percentages,e/ as in 25/50 50% Hence,_ the

'values represent the mean percentage scores. Ind1v1dua1' stores are

'.4\"7«»prov1ded in Append1x I Based on the'mean scores “the Orff group d1d '

' not perform as well as d1d the two groups recewmg trad1t1ona1 music
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' f1fifMgéns and Stand@fd quiations-fof’TGMD Subtesté'andflotai Test Score

v
o gl

.Test o SRR Group - : Mean.

R 75;46’
. 62.00
73.447

 85.80
- 81.00
76.38

Object Control -

WA —
A+l H+
| el emad pd

Locomotor

Sinle Bhels [
OO - Bw— |

W —

81.53
73.00
75.05

';Totai Test

WR —
~NO - —

P+l +f+
— N . ' . g
OV NN N

I+ +1+

traditional group taught by Xontrol teacher. :
traditional group taught by researcher. .. .- N )
Orff group. o R =

St N

- Note: " Group 1
Group 2
Group 3
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o Tablee e -
S ,'/‘ \ { . ' .
One-Way ANOVA: Object Control Subtest of TGMD
. \ . ' ’ K el

3 “.\' - —-

4

source oF O ss s oM o F

‘Between - - . 2 1536.0350° ° - 768.0175 . 3.1879
Withig 44 106001778 240.9131
Total 46 12136.2128 .




Y

7/

"/

VLwMmMDWMOOW

N , '
\ \\ ' ‘ / .
{

A . Bckoue 1 ‘Scroup2  EIGROUP 3 E

. Groups ' SR .

¢h
Group 1 = traditional group taught by control teacher.
Group 2 = traditional group taught by researcher.
Group 3 '=.0rff group. L : :
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) educatiOn The Orff grdup was more than n;?g‘“p01nts behind the:r:

3 . o
tradft1ona1 grOup taught by the controT teachqr The Orff group was

' lmﬁre than four p01nts beh1nd the. trad1t1€na1 group taught by thedlhf
;”researcher The resuTts of a one-way analysis of var1ance, us1ng theix
“V'SPSS X computer program revealed that s1gn1f1cant dlfferences exlsted~'
'5;between the groups The Scheffe Mu1t1p1e Means Compar1son Test was:.i.
' fused as the post hoc compar1son procedure Resu]ts of th1s procedure -
) ,revealed Ehat a. s1gn1ficant d1fference ex1sted between the Orff groupu,
:m‘and the trad1t1ona1 group taught by thqytontrol teacher, in. favor of .
| the non Orff group, F(2, 44) = 5, 8428, p <Z 05 A summary of th1s.

11nformat1on 1s presented 1n TabTe 3 . ‘ﬁ’

Nhl]e a breakdown of the gross motor sk1TTs data as shown in Tab]es

'°'T 2 and 3,aand F1gures 2 and 3 is usefuT as a po1nt of departure for
. o B
d1scussion, it 1s the totaT motor skﬂlc scores that must, in regard to

,th1s test serve’ as an 1ndex of gross motor skill. acqu1s1t1on As

Ulrich” (1985) states: "Because the compos1te cons1sts of all 12v_

skiTTs,' it is generaTTy “a more re11ab1e measure than the shorter'd

'subtests“ (p.- ). -

The mean scores and standard dev1at1ons for totaT motor sk1TTs

| ] resuTts are‘ presented in Tab]e 1 and illustrated 1n F1gure 4 As
_v{prevxously ment1oned the mean scores were arr1ved at by convert1ng the
T standard1zed scores to percentages, as in 25/50 50% thus, the vaTuesmt -

; represent the mean percentage scores Ind1v1dua1 'scores, are prov1ded :

1n Appendlx 1. The- trad1t1ona1 group taught by the researcher was more

.'than e1ght points beh1nd the trad1t1onaT group taught by the controT

3teacher The Orff group was' -more than Six po1nts behind the

[



 Table 3.

One-Wdy ANOVA:

L°C°mQt¢FDShp£é$t of TGMD .7 .-

t .

Source :

[3

. Between .

" Within

 Total -

e
a6

34584255

7257478 362.8789 5.8428% ., . -
2732.6778  62.1068 . -

A

*:’fg <'.0 )
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tradit1ona1 group taught by the controT teacher Based on the mean?

scores for tota] motor sk1TTs results,u he Orff group d1d not perform""””

- ;, better than the two non-Orff groups ‘ In fact, s1gnif1cant d1fferences“

ex1sted between the tﬁo trad1t1ona1 groups on. total"motor sk1115 scoreS‘
' as revealed by a one-way ana]ysis of var1ance5tj£ndgthe SPSS X computer_”_

program,‘ and subsequent Scheffe Mu1t1p1e Mea
J

519n1f1cant,.d1fferences were found to estt between “the Orff and*i"' -

. non-Orff approach in overa] motor sk1TTs development F(2 44) 3 6437

*I

Compar1son Test., No:j’"

S T R
- Tt . R { g
ol -
‘ W S . .

p <~ 05 Thus, a fa1]ure to reJect the nuT} hypothesis wh1cu states PR

“There 1s ‘no sign1f1cant d1fferen§F between the eXper1mentéT5¢andj;;

contro] grou’

sumnamze ' ' 'format'i_'o_n.. SRS ,' o .é".-. s

~D1scuss1on of Motor Sk1TTs ResuTts

The mean performance of thevOrff gr0up was }bwér than expected _“'

n gross motor sk111 deve]opment 1s necessany-; TabTe 4l~_t4: o

part1cu1ar1y in- the Tocomotor subtest G1ven the fact that “Storybook,"'

Day, ;e., creat1ve dance ,day, cons1sted malnly of these same- -

Tocomotor movements tested 1n the TGMD, such as ga110p1ng, sk1pp1ng and;

sl1d1ng, the very nature of theacreat1ve dance program prav1ded theﬂ,}f

Orff students with a more concentrated exposure to, and pract1se of = ;ﬁ,“"

2

v o

The trad1t1ona1 cTasses were aTso exposed to Cmese- gross motor-

5

: sk1TTs, but in more of an 1solated context that is, not wrdpped w1th1n

an 1ma§e or a story v It may very we]l be that the‘nature of-the‘Test"

of Gross Motor Deve]opment w1th 1ts testang of 1soTate§ gross motor}f“

sk1TTs, alTowed the trad1t1ona1 students to perform better. Slnce the:

-~

students of the two trad1t1ona1 groups had pract1ced 1m an: 1$oTated ]f“:'

B ¢
a' J

Vo

.. 35‘;._._“
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 Tabled "‘,;"_“‘?j<f‘~>'“_f’;,;/f :
L *One-Way ANOVA: Total Test Scores of TGMD
S LT e T A

2oy

CBetween L 2 589.0669.  294.5335 3.6437% .
S Within D e © 3556.6778 | .

L T e o R _ S
'~ Total R 46 41457447 0 o SN

-
1
‘l't

R

80.83%6




3 .,._" : ."'coh'téx the transfer effect to the test1ng s1tuat1on was. probab]y véry_}'
h1gh \ L B

The reseacher obn%ed that dur1ng the testmg portmn of the TGMD L
AY 8 ” ..

‘zt appeared that G 1 contai ed "better athTetes 1n terms ofW

L sw1ftness, prec1sron and egqnomy of body movemeni; Yet the quaT1ty".;,;_f;f":"';;- L

of gross motor/qaovement and the use of space, pathways and ’leveTs‘}'-‘
"'gfev1denced ’oy the Orff g“\oup when performmg the var1ous dances,’ as
'.'gobserved by the’ researche,r, was by far superwr to both trad1t1ona1 '_
: '..groups The Orff students fared better 1ncorporat1ng these":i.f
L -Tocomotor skﬂ'ls w1th1n a E’reﬁrgve_movement settmg The Orff students{,‘
5."aTSo exh1b1ted conf1dence and cre.a.tiv1ty in the1r movement patterns_‘
’that far surpassed the students m the ﬂamtwnal mus1c program _The"‘
x”vﬁtutude of the Orff s‘tudents toward motor performance a]so seemed to
“be more p051t1ve as they eager]y ant1c1pated "Storybook Day,'_' that 1s,- '
the creat1ve~danc:=. lesson: | | .
Perhaps these observat1ons cou]d serve as a remmder that Tearmng

.does not occur in 1so]at1on Informatwn compﬂed from testmg skﬂTs

_in 1soT~ation is prec1se1y that, and what may be more 1mportant 1s the

-_ab111ty of the mdw@;a] to ut111ze and 1ntegrate the acqu1red skﬂTsf o

in order that they become one' 's own.

To sunmar1ze th1s sect1on on motor skﬂ]s, the statist1ca1 ev1dence‘ B

'1nd1cates that fhe Orff program d1d not encourage the deveTopment of ,'
'motor skﬂ]s to a greater degree than did ‘the trad1t1ona1 mus1c:r
A

'educatwn %pproach However the quahtatwe data coTTected dur1ng thev_'

'?:--f-the statlst1ca1 _ resu'lts. : The

- d1scr ancy %etween the quant1tat1ve and quahtatwe data may be due 1n v



k performmg the TGMD motor skﬂ]s in 1so]at1on was the manner in. wh1ch

Lo ae
ARENSC b

49
“part to the TGMD bemg 1nappropr1ate or not sens1tive enough to detect'_.':_‘
1'51gmf1cant dqfferences:’ whﬂe the very nature of the creative dancei'_'.:'u

: program al'IOWed the students to exper1ence the de)elopment f R

'travelhng. turmng,"}é’,co"ﬁtrat"t1ng;?" j&:‘Fsmg stopging._-v. expandjng,

el

7v1bratory, rockmg, %“"‘P},fg’ percusSHe °,,md s1 ‘1n t;uya (Boorman,_ B

""1986) the TGMD d1d not a]]ow for thesg qua11%y'€s ,&pects to be;iv

fassessed Furthermore what appeared to be more ' 1mpo?‘1:ant than'

ithe skﬁ'ls were ut1hzed and the att1tude wh1ch accompamed motor '

. \’
b‘performance A further d1scusswn and expans1on of tﬁﬂeée pmnts wﬂ]
| . . ﬁ% R
:appear 1n the. conc]uswn of th1s th°s1s.-. 4 .g.‘f?@ v
. '3, ‘
& ‘ »";_;. -) )\ ] o .
~ ”J.‘“/‘ _ R ) ’3
e N .
> r \
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o ."fAtt1tude and Its Importance 1n, the Mus1c Classroom o

N1th an ever 1ncreas1ng emphasz,; on educatmg the "who'le" chﬂd -
the 1dea of act1v1t_y 1earm g has galned greater pre em1nence

j Act1v1ty learmng seems to 1mp1y some form of movement for, as we. know,' '

fchﬂdren 1earn to move and move to learn Along w1th th1s p 1 toward, o

4 act1ve 1nvolvement 1n the learmng process, the effects of movement_

-

fexper1ences on conceptua] understandlngs and aesthet1c apprec1at1on has

L4 -

B '-',beglﬁi" to ga1n recogn1t1on Stud1es are beg1nmng to emerge whlch po1nt f'

' towa movement as benef1t1ng chﬂdren not only 1n cognition but a]so S
- in self-concept. ) -
"Mus1c and movement are 1nseparab1e e]ements in mus1c educatwd as .

'.env1s1oned by Car] Orff" (Lunz, 1977 p. 207) Because of the wea]th

of movement exper1ences whlch “the Schu]werk prov1des, Brown “980)
: fbeheves that whﬂe chﬂdren engage 1n such act1v1t1es as smglng whﬂe_' |
s1mu'|taneous]y snappmg, c’Iappmg, »patschen -and stamp1ng,,mov1ng \to'
’p1tched and non- p@tched percusswn and other smn]ar ty” of Orff
act1v1t1es, a very h1gh Tevel of motor co-ord1nat1on 1s developmg
h manu_a]__ and,d1g1ta1 contro.'l,' 1aterahty,- eye-hand and’ gross _and__.f-me.
.‘motor..-contr'o'l“b' {p. 320); | o | | |

“Nit‘hin a‘m'us'ic'ali -setting, it is entirely possible Jlat"bv -provirding'. )
»a variety of movement exper1ences,‘everyone w‘ill experie’nCe‘_t})me

<_suc.ss As a result:




o o exper1enced any 1q$01veme

eyt

s

1 A pos1t1ve self-concept helps the ch11d to be~ 0pen to new:fpigf:“@”

f exper1ences 1n a more conf1dent way S1m11ar11y when a ch11d -
\ <

| is ab]e to comprehend‘ a mus1c concept more read11y through o . _
; movement jue fee]gy better about h1mse1f fbf _hav1ng . _”a:_-

2 ) .accomplrshed'a'task (Carlson, 1984 P 4) ,f',,“_ | s ?_‘-f 'fgvi

_For"too man§\\~ea s?, the standard mus1c program cou]d .be

jcharactér1zed by 5&5 re11ance on tests, charts, paper -and penc11

' exerc1ses, and the memorlzat1on of mu51c h1story facts, for exanle,<"

w1th very 11tt1e thought ~be1ng g1ven whether or n6t~4ﬂut-ch11d

'1n’h1s mus1ca1 ed%‘at1on ii*
“e _’
; )p]es o‘? mu?

necess1ty pursued by ost mus1c""’ed’uc’atms']@t the 1mportanc§:'"i -

.\“

' wh11e a so]id undersiand1ng\\ta-ﬁc

o .
w —

3cannot be underestvmated "No mus1ca1 meanlng ex1sts, except as 1t 1s _
"felt" (F1a99’ as c1ted 1n Lar]son, 1984, P- 7) for aﬁ,kar]son (1984)

‘has stated* . ‘?"
[ ;
' The power to know and the power to th1nk are not enough »

| themse]ves ]t8~' comp]ete the educat1ona1 process The,
“vs1gn1f1cant resu]t of é%ucat1on is the effect the outcome has
~fon - the 1nd1v1dua1 wh1ch u1t1mate}y, is how One feels about’
'twhat he has 1earned (p 7) |

When a ch11d can display his understand1ng of mus1c concepts by”'i

Epcreat1ng and recreat1ng, whether through speech, song, or movement for}_"

examp]e, the f1na1 outcome 1s his own, it is un1que and it d1sp1ays

[N

5, what he _ultimately be11eves. a There is. noth1ng, more .powerful ,than

Eid
ownership and wheh, through his efforts, the chifd owns his creation,

e . ’ NS
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: the mus1ca1 exper1ence has become more meamngful to h1m (Carlson, :

1984 p. 8). ATT exper1ences help to. shape how the 1nd1v1dvl

-
-—

perceive{ the incommg 1nformat1on
Ne,cons1st-on1y of:our.expemence AH one knows of h1mse1f
and,f one can vaTue is his -OWn consc1ousness The most

'1mportant thing in the woer to: the 1nd1v1dua1 = th 'orﬂy

“thing- poss1b1e - ‘the. quaJ1ty pf that consc1ousness e

e,

‘(Car1$dn, 1984 p. 8)

'of t,h1_nk1ng‘ (p 4b) To be 1nvo]ved in an act1v1ty means, to some.
: e.xtent" to mvo]ve one s att1tudes or qway of th1nk1ng toward that
*,g.' act1v1ty 'In. th1s study, t_o. be 1nvo]ved 1n‘.movement' or music.
o act1v1bt1es; wfor examp]e, gguld 1nv01ve one's attitudes toward 'these_
act1v1t1es. Since att1tudes cannot be measured di rect]y, att1tudes are
' 1nferred by one“s behavior when in. contact with 1ncom1ng stimuli. If
the . c]a.ssroom exper1ences are structured in a manner wh1ch allow the
chﬂ-d to use 'the exper1ences as building. b]ocks to further Tearmng,
. then the learmng needs of the child are being met in a positive
j. manner The converse can be apphed to negaﬁ‘ve 1ncom1ng st1mu]‘1 and
1ts probabTe effect on both ‘the chﬂd/s attitude and h'lS b}ehavwr;
Herein hes the urgency. Most umversaHy accepted defJ\n1t1ons of
. behavior: 1nc’lude the assumpt1on that att1tud1na1 behavior 1s Tearned 4
However, “modifications '.n_' ‘attitudinal behavior ‘are also poss1b1e
’- thr'o’ugh 'learm'ng. Research (e.g., CarTson,' 1984 ) 'suggests at a
br;havioral-',... "change is concommitant with attitudinal change. The

. importance of this information for those involved in music education is
. . o ) _ .

The ﬂ ket 0xford D1ct1onary (1969) has def1ned att1tude as a "wgy. -



o ~and” expér1menta1 groups be1ng random1y se]ected One schoo], was"

ES

o

’ "-thﬁif mus1c Tearning gains are to be expected then,.;;c ldren must
experience act1v1t1es which allow them to. deve]op a pos1t1ve concept ofl;f» f

"Self wh1ch in turn w111 have a d1rect bear1ng on the deXe]opment of a_‘

~ =]

| pos1t1ve attltude toward mu51c

'>Research Relatjng Movement and Att1tude

- music program.

Car]son (1984) undertook a study examxgéng the effects of movement

N b R
from eﬁch of two schools were 1nvo]ved in the study with the control'-"'“‘

"s1tuated in a predom1nant1y 1ower socio- econom1c area wh11e the other'

"

G
schoo] was s1tuated predom1nant]y in an upper soc1o econom1c area

The study emerged over an e1ght week per1od w1th a1] c]asses

-

rece1v1ng “two 30, m1nute lessons - per week. The ‘same 1nstructor

conducted each c1ass, w1th'the material remaining the sa b with the:
_methodology differing. | R

'Results ofy the study ‘indicated that the experlmenta] .group.
’respond&d more favourab]y as a result of movement exper1ences being an
v-lntegral part of the muswc program.  As we]] ma]es were more.
'respon51ve than fema]es w1th1n the mavement groups.: Soc1o-economic -

=" status- appeared to have no bearing on- students attitudes toward their

.

Research Re]at1ng Orff-Schulwerk 5%d Student Att1tudes

Accordlng to G]asgow dnd- hamreus (1968), many husic educators v1ew'
T the Schulwer» as un1que in its ability to mot1vate e]ementary students

'to part1c1pate ir music activities. Therefore; ‘they speculated that a

,'actlyltles -on flfth gr%ders attltudes toward mus1c c]ass., Two c]asses ip;ﬁ'gm

o

SN0 RN



« ' ,claSSes of Orff music 1nstruct1dn for the ent1 re school year The Orff

the spr1 ng.

4
Lo

he study 1nvolved two classes each of grades l 6 whlch 1ncluded a‘

total Jof approx1mately 300 s;udents g Each class rece1ved two 30 m1nute,

;mstructwn was 1n1t1ated s1multaneously at all grade levels and each IO

grade began at the same startmg pomt, followmg a sequent1al program'

¢

development to whatever level they were capable of ach1ev1ng by year S

?‘end (Glﬁsgow & Hamreus, l969, p. \lO) Due to time constramts w1th1n'

‘&he téstmg perlod 15 - students from each clasg)(lBO) were randomly"

33)

selﬁcw for testi ng purposes (Glasgow & Hamreus l968 pp 1 z) »_
"‘xtudy employed two at€1tude scales wh1ch ut1l1zed the semantlc

differ nt1al . technique. '0 ‘e 1nstrument was des1gned for ' upper.
elementary students, the other was de51gned for prlmal‘y students Both
att1tude scales were adm1mstered twlce, once in the fall and once in «

v

The upper grade instrument - incorporated ‘ei'glht groupings. based on

,' bipolar adjectives possessing "high evalu-ative Toadings" .(Glasgow &

bHamreus, l968 p “13): good -bad, w1se fool1sh 1mportant-un1mportant

. k1nd-cruel fr1endly unfr1endly, happy-\sad pleasant-unpleasant
vfa1r unfalr ‘ Students were questwned on the- followlng ten 1tems

- music c ss, s1ng1ng, movmg 1n rhythm to mus1c, s1ng1ng in srpall

groups, play1ng‘an ms‘trument makmg up songs, listening to mus1c,

s1ng1ng alone 1n music class, lgagt to .read music, and m_u,;s1c out of

school (Glasgow & Hamreus l968 pp- l3 14),

The design ~of .the f‘fnstrument for the pr1mar5{ grades was bas1cally ,

PR \.- ~§».: .
the same as that %llustrated in F1gure Spfﬁﬂt p1ctures were used rather ks

: S . Y ,‘..'.,
; S A
g v : Y
A C : B CE




L ‘7f"‘{“J . Music Class
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‘ability7of'copyright_permission) E

B (has been removed due to the unavail-
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Figure 5. Attitude'SCale'employed:by Giasgow'and'HamreU§-(1968)
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‘”than Qérb51iscaiés. The b1po]ar adaectives, happy -sad and goou-bad
- were each deplcted as a ser1es of faces changang in express1on from a
happy to a neutral then to a sad expreSSIOn in five stages.

.The faces were then presented/}o pr1mary 1eve1 youngsters who -
were asked to suggest 1abels wh1ch. f1t the faces. Llass |
“'consensus was - then obta1ned on - the faces wh1ch repredented"
jvery happy and very sad, and wh1ch represented very gooh and
very bad. S1m11ar procedures were fo]lowed in arr1v1ng at
" faces fwhich;.were‘ somewhat po/lt1ve and negat1ve'.and al facelft
‘whfch'wasjneutrai in e*pression.. (GTasgow &tHanreus p. T4)
~As we11 the Tower grade 1nstrument quest1oned the ch11dren on on]yb

ef»ht 1tems, delet1ng s1ng1ng in small groups and, singing alone.

. Lower grade resu1ts 0n the happy-sad scale, student att1tudes

showed a s11ght dec]1he in post -test mean scores in comparfs\h\ to

pre test mean scores. Desp1te a sllgﬁi decline in att;tude, genera].f .
.ok att1tudes toward mus1c-were favourab]e S1m11ar11y, on the good bad- '<
sca]e, student att1tudes, a1though general]y favorab]e, showed a sl1ght -

A
decline 1n post test ‘mean scores in compar1son to pre test mean scores

Lok 7

: Upper;grade.resu]ts _ Nlth-the excegflon of one grade b»elass, the

resu]ts of the att1tude tests for: the upper grades were approx1mate1y
. the same .as . those for the pr1mary grades The means for the grade 6v
c]ass 1n question ranged from genera]]y pos1t1ve ‘on the pre- test to a
’ mlxture of means o;%h positive and negat1ve on the. post- -test, . -
While attJtudes were genera]]y favorab]e toward . n]] music
act1v1t1es, there was a slight ‘decline in favorab]enes; dur1ng the

course of the study, and the researchers concluded that "the Orff
[ . T .

’ . (]



approach as.. emp]oyed 1n th'IS study d1d not contr1bute toa p051t1Ve'
growth in att1tude toward mus1c." (p 33) ' The researchers specu]ated '
o that a shght dechne in._ attitude might be reversed by 1ncreas1ng 3
c.nnstructwna] t1me and decreas1ng’ testmg t1me | ‘ ‘ '
The above reconmendatmn 1s a- vahd one wh1ch aH researchers must

ast acknowledge If the testmg requ1res 'fa1r1y 1engthy per1ods a

I

for adm1n1strat1on, young chﬂdren have ﬂifflculty concentratmg for. -

‘ long per1ods of t1me, henc\e the va11d1ty and- re'llabﬂ:;ty of the resu]ts _
may be at rlsk In add1t1on, the va]1d1ty ‘and re11ab1l1ty of the
att1tud1na1 measurements as used in the Glasgow and Hamreus (1968)
study may be in- quest1on _ The attltude measwrement test was based on a |

-

.5-po1nt L1kert response It could- be argued tha“t f1ve response
:measurements‘reqmred ofﬁ the testing 1nstruments is too comp]ex for
',young children, therefore the conc]us1veness»of the: evidence could be’
;'QUestwnab]e | ’ \ '}1 | o -
__ Resu]ts s1m11ar to the Glasgow - and Hamreus (1968) study were
‘obtamed by the Ber]ower Umﬁed School D1str1ct (1968) However
'the Be]]ﬂower (1968) project was un1que 1n that it focused pr1mar1'ly:
‘,upon the 1mpact of - Orff -Schulwerk as it re]ates spec1f1caHy “to

' _-creat1v1ty, at a t1me when on'ly pr19r meagre attempts had been made by

'others to measure the power of the creatwe process in- effecting
: beha.v1ora1 change In fact, accord1ng to the. researchers, by 1968 thev.
Beﬂf] ower measurements were-the on]y avaﬂab]e hterature

‘ The Be]]f]ower (1968) proJect was a 1ong1tud1na1 study wh1ch beganl
as a. pﬂot proaect ,cons1st1ng of 10 classes and wh1ch expanded to
'Jnclude s1x 'c1t1es 1nvo]v1ng 23 classes at both the e]ementary and"

W\




sm;t,secondary 1evels.' After the 1n1t1a1 1aunch of the proJect, the pilot'r_ ;;"
‘sclasses cont1nued to rece1ve two lessons per week wh11e ‘the rema1n1ngb R
fd1str1ct c]asses rece1ved one week]y 1esson ‘ R
| In the or1g1na1 proposa] to -the - U S. Office of Educat1on, the< .fffnlg
-fo]]ow1ng were subm1tted as obJect1ves of. the prOJect ' - |
(1) . to increase spontane1ty and creat1v1ty for students 1n TR

: lthetr study of mus1c | : vy
'Q_Z(Z)'vgincrease part1c1pat1on in subsequent music programS‘
r(3)._'develop more creat1ve approaches to mus1c 1nstruct1on

~ {4)- increase’ student enJoyment ‘and sat1sfact1on . ';f'

;(5),v-1ncrease corre]at1on of mus1c w1th other aspeéts of the

curriculum RS | ::f | .

(6)  produce music compos1ttons based on the Orff Schu]werl?~

‘bapproach (p 59) o _

Due to the deve]opm@ita] nature ‘of the prOJect, the usua] ru]gs of
exper1menta1 des1gn and f1e1d control aﬁuld not be r1gorous]y'app11ed
Furthermore, it was agreed thevprocess of eva]uat1on wou1d ocour in the

B ongo1ng ref1nement and def1n1t1on of obJectlves, contents, contexts and
) %ﬁ' _outcomes . and to prov1de data to fao111tate future dec1s1on-mak1ng wi hﬁt
rEgard to subsequent program development. . ]

The att1tude assessment was des1gned to test both att1tude toward
mus1c and att1tude toward school act1v1t1es The.measurement too] was‘
presented p1ctor1a1 form wh1ch presented stUdents engaged
act1v1t1es such as p]ay1ng a drum, k1ck1ng a ba]], wrltlng,'ciapp1ng,,'?

'_s1ng1ng, read1ng and so om. The students were requ1red to mark

pictures of faces‘that‘ranged from happy,'sm&}gng faces to yery sad, -
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pre and pos‘t-tests were admmlstered

The /assessment of musw att1tudes and att1tudes toward school--v

4

re1ated act1v1t1es resulted 1n var1ab1e resu]ts from« grades K 6 Only‘

Y

the f1rst and fourth grades rece1v1ng Orff Schu]werk 1nstruct1on showed |

s1gn1f1cant1y more pos1t1ve att1tudes toward mus1c than d'1d--the‘

non-SchuTwerk students._' As weH cons1stent att1tudes toward school

and school re]ated act1'v1t1es were held- by both popu]atwns
)0 | .
%‘t was noted that throughout the year, there was a. general m'v

‘a less favorab]ev_ yltude across several grades  The

4

o assessed as wet’e ’dm equa'l number of non-Schu,]werk part1c1pants. Both L

dzsgrunt]ed ones.,a Most c]asses part‘lcipatmg 1n uthe proaect were L B

- speculated. that these resu]ts cou]d have been due’ to. env1ronmenta1 and_;' co

s1tuat1ona1 factors present at the time of assessment

As we]’l as’ momtormg creat1v1ty, the Be]]flower (1968) pro.)ect B

also scr,ut'lmzed student‘part1c1pat1on. A(behavwra] check'.hst was

emp]oyed “to '*'evalua‘te individual and - social performance.. At the

‘ conc]uswn of' the (Ber]ower, 1968) brOJect 1t wasfgted that the

r.Schu]werk part1c1pants demonstrated an

. e 1ncreased part1c1pat1on, expr-ession a'nd' ‘sponta'neity

| . Pupﬂ behavwrs that showed the b1ggest 1ncrease were

'express1ve movement deve'lopment f; ,"{df tlmeﬂ and ' space

'_ re]atlons_mp',-- ]ocomotor : profv1c1e_ncy,:.-and -.fmprov‘i'sation ". of
,concebt‘s oF a’Ctiv'i.ties "in e.it.her verb‘a'] or motor doma1ns

_"'Throughout the year approx1mate1y a 20% 1r;crease in the

‘ aforementmned behav1ors was noted for chﬂdren exper1enc1ng'

¢

't‘he’._, Schulwerk act1v1t1es. _' Other behavmr.s showing /61

Ty
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. e G
'”‘1ncreased freQUency throughout the yea§ 1ncluded ﬁreedom of'v BRI

'-‘movement 1n rhythm1ca1 activities. particrpat10n 1n express1ve ;f"
"group act1V1t1es such . as danc1ng,' clapp1ng apdl:rhythm,” and:
-lcreat1ng express1ve responses to '_uerba] wfand', musica]?‘-o

'”-presentat1on. (p '258) | o

‘Moreover R | |
.In-contrast,.it‘is:oh;erved that'a]though there Were:gainé'in»
' certa1n aspects of soc1a§ part1c1pat1on and ”volunteerlng to'i
‘part1c1pate in the soc1a1 s1tuat1on, the:‘Q ncrease ‘In these'l,'
behav1ors was “of . less magnltude‘-thag the 1ncrease 1n theh :

‘ spontaneous and express1ve 1nd1vidua1 behav1ors.: (p. 225) o

| SubJect1ve ana]ys1s dur1ng the prOJect p1npoﬁnte&ﬁ)the fo]]ow1ngfug-f :<i

I

jobservat1ons'- . ‘
. the”' approva] »and value “given - tO\\ each , chiId‘s : 1mprOV1sed
| contribut1ons does much to encourage the deve]opment of se]fgconceptg‘
'2..’w1th each successfu] mus1c-mak1ng ensemb]e exper1ence be1ng

| reinforced, 9concerns for 1ack of mus1ca11tyiﬁ1sso]ve '. o ]', S '%
3, the encouragement of spontane1ty and. 1mag1nat1on necess1tates the _ |
_need for a vsafe env1ronment where r1sk tak1ng is the order of thez; p;'

day. . Such an env1ronment exists on]y when there 1s a true ;;.?}iﬁ

Y non-author1tar1an re]at1onsh1p between teacher and ch11d COuptgd ﬂ;??ﬁ f

"'-w1th the unspoken agreement of co- authorsh1p iggif;a.”é g 2 «'ﬁck:[ o
4, .hy man1pu1at1ng an 1ncreased f1e1d of avai]ab]e meg1a the f1e]d of VT.;
| self-expression becomes enriched ;fé i:; "iy ",T'f;;;%jifsﬁff;:; g8
5.j;by nour1sh1ng the 1nborn creatfve. compos1t1ona1n element }of ,
fascination with numbers, a tradéi\r‘1ntoxfther currllular areas 1s hﬂljit
_ % . e -

) /TN e Lot
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» creat1ve process, through 1mprov1g

_att1tude

- attainable {1'

%fnb.g.through the 1ndiv1dual contr1but1ons of each group member,\a great L

lﬂ"tolerance and respect for 1nd1v1uda1 dlfferences emerges

],i a greater appred1at1on of the tota] act of creating a comp051t1ona1

ent1ty, through ‘the man1pu1at1on of the many mus1ca1 e]ements

d¥8.§ deve]op1ng a keener sense of so1o and group sound thereby 1ead1ngluf

to ref1nement of aesthet1c sensrt1v1ty :
9. {by 1nvo]v1ng the ent1re body in compos1tlon uspng gesture, movement_
" and speech a deve]opment of greater body awareness is 1ntens1f1ed

jThe 1ntroduct1on to th1s chapter 1nc1uded a d1scuss1on of the_

_fsymblot1c relat1onsh1p between att1tude and behav1or The abovelJ
“'observat1ons of the Be]lflower- (1968) proaect have contrlbuted'-

5s1gn1f1qant ‘insights’ 1nto thlS 1mportant aSpect of the power of the

‘J'j' ‘nd its probab]e effect: onp‘

For every psycho]og1st and pedagog1st it is’ unquest1onab1e: e ,
i that much pre;sure wou]d be allayed if consc1ous effort were
made in the deve]opment of ch1]dren and young peop]e to-
prov1de opportun1ty for step-w!se success in se]f-express1on’
A ch11d who ls ear]y brought into 1ntens1ve aet1v1ty in the
Schu]werk whQ. s1ngs, moves, plays and r1pens his - powers of‘:
fantasy, w111 a]so speak better w1th 1ess hesitat1on anJ move

with greater assurance and re]axat1on than other chi]dren and

’w111 learn a sensebof thsmat1c cdpstr wQJch~1n natura]

' sc1ence means conceptua] th1nk1ng

, H1stor1ca11y, the Be]1f1ower (1968) projébt'intens1f1ed the 1deas



: r<of Carl Orff 1n ‘the u. S.vat a po1nt 1n t1me when greater focus was;di-d'”:
tbe1ng put -on the deve]opment and the effects of the creat1ve process -

e-The proaect d1rectors were e1ther c]ose]y assoc1ated w1th Car] Orff

and/or had recelved tra1n1ng from orff, whose 1npgt also closely gu1ded" fﬁ
L_:the proaect As we11 as be1ng a 1ong1tud1na1 and deve]opmental study,'

part of the proaect 5@ 1htent was the d1st11]at1on of Orff S 1deas'

v

"through demonstrat1on classes and 1n~serv1ce education : Through thlsgd[

d1ssem1nat1on of the 1deas of the Schu1werk Amer1can mus1c educatorS'

N

‘.were rem1pded of the 1mportance of demonstrat1ng ‘to ch11dren the"""

'pnon ut111ty of art the r1ght of 1mag1nat1on and 1nvent1on to ex1st for

: the1r OWn sake and f1na]1y, the emot1ona] beneflts of arr1v1ng “at :

' -ffu1f111ment through gesture rather than through product

researchers concluded that the Be]]f]ower (1968) progect'succeeded”in”,-
, cross1ng the ﬁine of 'demarCation{'as pure1y mus1c educat1on nand
'man1fested new responsibilities -inherent: 1n-educat1ng the tota] chlld -

gnC1ear1y, the Be]]flower (1968) proaect. was t1me1y not only for the °

'developmental and lgnéWt:;}nal aspects of the program, but a]so for
¢scrut1n1z1ng the effect§ of the creat1ve process on att1tud1na1

'"development

Contrary to the resu]ts obta1ned by G]asgow and Hamreus (1968) and»

the Bellflower (1968) proaect were those obta1ned by the Lopper

‘Country Intermed1ate Schoo] D1str1ct (1973). :The 'Copper= Country;"

Intermed1ate School D1str1ct (1973) was concerned with'the efficaty of

S a comb1ned Orff Koda]y approach- des1gned to eva]uate the overall

'1earn1ng process, ach1evement and att1tudes toward schoo] ‘and se]f in

' fsstudents in grades K-4. Students 1nv01ved‘1n the 1ong1tud1na1‘study,l_.‘ﬁ 3

Ghally, the



‘_*‘ were enr011ed in two schools comparable both 1n soc1o-econom1c status .

L - _ , R I

:'and 1ocat1on

. Lo
A

The most consp1c1uous resu]ts ‘were ev1dent 1n student‘att1tudes

'vrPup11 att1tudes were: measured us1ng the M- P Pup11 Att1tude Scale, a 22 f

1tem SCAMIN type Tnstrument wh1ch measured att1tude 1n four areas_'

cons1dered pert1nent to the proaect (1) percept1on of . se]f and,“A'

'others, (2) perceptlon of se]f as 1earner, (3) genera] att1tude toward"*(

’.school, and (4) att1tude toward spec1f1c curr1cu1ar areas.' ACCOrd1ng{.:7
‘to the researchers, the M-p- Pup11 Att1tude Sca]e has been usedff“l}‘
'frequent]y over the past severa] Years and has. been ,found';to I“‘NTQ

- o1scr1m1nate sat1sfactor11y. L ;‘ "”‘j":“[“' ﬂ'{ E f'}t:vj“'ng,f

The attltude measuremen: was pré&ented 1n p1ctor1a1 form and,,,

. L’,'v

- 'St"de"ts were to mark a happy, neutral or sad face accord1ng to how ‘§~%§‘1

Hele

- .they fe]t 5in a’ g1ven s1tuat1on - The results were reported as. ‘y-;;

-

‘ percentages of students choos1ng a sm111ng face as’ Onposed to therf?'u'“

’-Aneutral or sad face. The Orff students dom1nated the non Orff students

in the1r h1gher ratlng 1n the deSIred d1rect1on on 19 out of a poss1b]e o \H”

22 quest1ons

)- . !.

Certa1n- ratings which

' att1tude can be found in the ‘d%ﬁow1ng examp]es ,' 1-: : sif::_';dﬂt»?j»a{».r

1.' "Myse]f now“ - 84% vs. 79% |

2. Myse]f as a pup1T"'- 84% vs. 71% o _
3. “Be1ng at. this school next year“.- 81% Vs. 7]% | |

“Ev1dence to further substant1ate the f1nd1ngs were react1ve data drawn

from the remarks of teachers part1c1pat1ng 1n the study. Teachers felt
‘

. that since. the, orff approach ppsars _ : : benefjt the ,ch11dvv-

pct the Orff student s more favorab]e 1lf.“ '

L Xe



o Psycho1ogdCally;f._n" 1mproved state‘.of” mentS]"hea]th"can 'reSuit;, -
' 'Furthermore, ‘the resu]ts seem to 1nd1cate that the Orff students were .

| enJoy1ng the t1me spent 1n schoo] more than the non-Orff students _.

»“f__This,» the researchers suggested s perhaps Orff Schu]werk s ra1son5_

*, d'etre“ (Copper Country Intermedlate Schoo] D1str1ct 1973 p. ZE"

- Ev1dent1y,: the thes1s that Orff Schulwerk can promote pos1t1ve
' ‘d¢att1tude deve]opment appears to be substant1ated g1ven the ev1dence of"
Cthe Copper Country Intermed1ate School Dlstrlct (1973) - The S1emen$f
(1969) study a]so appears to corroborate the resu]ts presented

S1emens (1969) compared Orff Schu]werk and trad1t10na1 “iusic

'*-'};]educatTOn pract1ces w1th respect to music achlevement 1nterest

;‘itﬁ“att1tude and fee11ngs of success 1n mus1ca1 act1v1t1es F1fth grade

Iﬂiﬂch11dren from two e1ementany schoo]s who had exper1ented at 1east one

,“*. o fu}1 year of 0rff-Schu1werk mus1c in the1r present school compr1sed the

B exper1menta1 group wh11e f1fth grade ch11dren from three 51m11ar

-f schoo]s compr1sed the contro] group.
: q~

,’:*.rﬁel student 1nterést quest1onna1re, ~constructed by the

' C-Amvestigator con51stEd of three parts:

-‘%

'Part L. was des1gned t@ nmasure d1fferences 1n enJoyment of ‘

2
&,

"

e

&

'various types of mus1c and var1ous mus1cal act1v1t1es Part

-‘:

Y

R

‘ -II conta1ned 7 success fee11ng statements - and 22 1nterest

Lsiei

"statements to wh1ch subJects responded 1f statements applled )
to : them , Statements were both pos1t1ve and negatlve - To

_.obta1n§ the scores,' negat1ve scores were subtracteo from

_pos1t1ﬁe scores. (S1emens 1969 g@ 273)

l’

: Pant IlI con51sted of 25 att1tude statements to wh1ch subJects were
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to reSpond xin f1ve categor1es. strOng]y"agree; 3agree,y'not sure;h_'» '
d15agree, and strongly d1sagree'" o “ , . ",_‘ f‘ ‘. ~q'

o Scores were obta1ned by g1v1ng a va]ue oi 3 for a response of

v strongly agree",, 2: for | agree", 0 for not sure =2 ,for S

~ud1sagree", * and -3‘s for : strong]y ' d1sagree.9 | Negat1ve ,f

. statements were mu1t1p11ed by -1, and al] responses were. added
to g1ve each subJect an- att1tudd‘score. (S1emens, 19695tp;‘;,j

273) __' - T - - - ff,.. L ."i gy ‘,.px"
/ e y
An ana]ys1s of the data'reﬁealed h1gh1y s1gn1f1cant d1ffereﬁces in

interest and att1tude jr_rf '“or of the Orff students 0wh1ch wou]d x

support the thes1s that 0rff;1nstruct1on resu]ts in greater 1nterest in
. y 77
music as we]] as a more favorab]e att1tude toward,mus1c : The h1ghest

corre]at1on was found to. exist between : 1nterest and att1tude ' When
/ - £
1nterest attitude and feelings. of success were - analyzed a]onng1th IR
. j}’ ', . _“/ jlt“
musical ach1evement a highly swgn1f1cant corre]at1on was fGUnd to A

N i
A o

exist. This wou]d ]end credence to the SUppos1t1on that a re]at10nsh1p K .ﬂ%k

- exists .between 1nterest att1tude,t success fee11ngs and’ 1@arn1ng {/
S . S R e S I o

-achievement. o ; :‘# : s Wt ;”5%

.. L G
-,
Ly

Analys1s of the responses fd ‘the student 1nterest questlonna1re f

}ed the following: J o B T
w - - K L - 7, .t
1. ‘more exper1menta1 studehts 'chose music as a favor1te scpool o a

-
subject wh1ch 1s 1n keep1ng w1th the - resu]ts Of greater 1nterest -

and more favorab]e att1tude toward mus1c found vn favor of the
[ - oy gx .
| eXper1menta1 group : v R
i .

”2Q'dfavor1te sch001 mus1c act1v1t1es responses 1nd1cated that the Orff

'students favored creat1ve dance and thes p1ay1ng of mus1ca1§? .

1 . i
PEER
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instruments; nnile“]istening.to records was‘favored by_the’control
'-_group o ‘
3. w1th regard to favpr1te mus1c, the contro] group favored class1ca1
4mus1c to’ a greater degrEedégan d1d the exper1menta1 control group
v
Q 4

The researcher speculate:

J“aotivities, .singing part songs

- Orff students. Tnis- is in keep1ng %w1th the stress p1aced on.
creat1v1ty 1n the Orff 1nstruct1ona1 process. .
Siemens (1969) noted that an important re]at1onsh1p existed between‘b

interest, attitudes and fee]1ngs of success, and Jmusical 1earn1ng
dains.  The interconnectedness .between these factors,~ and theirﬁ;
uitimate effect on achievement must not be forgotten. As educators‘

become more cognizant of the interdependence oetween these components

and their effect on cognitive achievement, we will theh allow discovery

to motwate mus1ca1 learmng The child can them'become:'l eager. and

_ X
t1re1ess exp]orer in h1s quest for personal relevancy within the

_educat1ona1'sett1ng.

Instrumentation for Attitude Measurement
 The M-P Pupil Attitude Scale, a SCAMIN type instrument designed to

test attitude on four basic dimensions was utilized in the present
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| v;'study The four dimensfons Were'
‘,1.-‘percept1on of self and.others
2. vperception of self as learner
3._1genera1 attitude toward schoo] ‘
 .4; att1tude toward spec1f1c curr1cu1ar -areas.
The test consisted of 21 statements Students were tog/yt an x on the
hapPy face, neutra] face or sad face wh1ch wou]d best descr1be how they
felt concern1ng a given statement | |

 The Copper Country Intermediate School District (1973) made

' su¢cessfu1 use - of the M-P Pup11 Att1tude Scale. - ‘Accoraing to the

‘researchers,_ the "M-P Pupil Att1tude Scales  have been found - to

d1scr1m1nate sat1sfactor1]y" (p 8) The @E)’Pup11‘Attitude Scale was

validated for use in this study by the Educatrona] Psychology Test1ng
Serv1ces, Un1vers1ty of Alberta. Append1x G contains a review of. this

.test. .

Proceddres for Administering and Scoring the M-P Pupil Attitude Scale.

The test was administered to each of the three classes on the same

day. The miner prov1ded examples to demonstrate procedures fog

marking. Ea statement was read by the examirner prior to the students

marking the propriate.picturev' Scores were' obtained by ass1gn1ng a
value of "3" r a happy face response, "2" for a neutral face

response, and "1" for a sad face response.

" Results and Analysis of Attitude Data

The attitude data were categorized as happy face, neutral face and

oo




o !
o0

sad face responses and each subgroup o’F’data were subJected to sepa"ate
statpstwal analyses. | | | o .

. The mean scores and standard dev1at1ons for happy face responses 15,
presented in Table 5 and 1'Hustrated in F1gure 6 The 1nd1v1dua]
scores are. presented in. Append1x~J The trad1t1ona1 group taught ‘by
_'the researcher was more than s1x po1nts behmd the trad1t1ona1 group'
taught by the contro] teacher and more than f1ve po1nts behind the orff
_group in terms of happy face responses The SPSS-X computer program'
~was- used to conduct”a one-way ana]ys1s of var1ance Subsequently,‘the
Scheffe Mu1t1p1e Means Comparison Test. determmed that the trad1t1onal
group . taught by the researcher was ,significantly less happy tha_n. the,
other two groups, F(2,47) = 9.7885, p < .05. This information is
sunmarized in Table 6. | .

The mean scores and standard deviations for neutraT face responses
is presented in TabTe 5 and iTTustrated in ,Figure 7. The individual
scores are presented in Append1x J. The trad1t1ona1 group taught by
the researcher was more than two pomts h1gher than the trad1t1ona]
group taught by the controT teacher, and more than one point higher
than the Orff group, in terms of feehngs of neutrahty A one-way
anaTys1s of var1ance using the SPSS-X computer program d1d not detect
any s1gmf1cant differences between groups, F(2 47) =1 9014-, p_> .05,
. The results of the one-way anaTys1s of varlance are shown in Table 7.

The mean scores and staJndard dev1at10ns for sad face responses s
presented in Table 5 and illustrated in F1gure 8. The 1nd1v}1duaT

scores are presented in 'Aap,endix J. In terms of sad face responses,

the traditional group taught by the researcher was more than three
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2

« - E “.':!'.IL
' IR r
Table 5 « .- ‘
‘Means and Standard.Dewiations ‘for Attitude Responses
Test * Group Mean - SD
Happy Face @ ™~ - 15.41 + 3.93
: ‘ 2 9.18 ¥ 4,19
-3 14.47 +4.81
Neutral Face 1 3.35 | +3.10
o 2 4 5.87 + 3.73
3 ) 4.17 - ¥ 4.37
Sad Face . 1 \}.23 + 1.64
2 S 5.93 + 3.53°
.3 R 2.35 + 2‘.4‘7
Note: Group 1 = traditional group taught by control teacher. o
' - Group 2 = traditional* group taught by researcher oW
Group 3 = Orff group. . '
?
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. ,_One;Hay ANOVA: Happy Face Responses

Ya
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~ Source

s

]

~ One-Way ANOVA:

- .

R Ta§1317 P

‘Neutral Face Responses = °

©df

,"

—

__..55  E

S e

MS jf

?

L ] c
- Between

Within

Y

B v.e

o
e

Total

N
SR !

542171
~ 670.1029
~724.3200 °

27.1085 0 <

14.2575

02?‘,1 f" P

One-Way ANOVA: * Sad Face Responses |

¥ fable 8 - .

=

. Source

‘m

CoMs .

5
T—

e

~ Between-

Within

- MMotal

T .

B 327.8787'if'-_
472.4200

.»’!'

1945013 722707 10.3597%

6.9761 .

W

N * ' £ ¢ _..05.-“ |
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N points higher than ‘both the trad1tiona1 group taught by the controT
: \teacher and the Orffeggbup -A one-wayuahalys1s of‘variance us1ng the
SPSS-k computer \program _and subsequent Scheffe Mu1t1p1e MeanS'i'

. Comparison Test detected signif1cant d1fferences between the groups 1'“f;7

“f The tradit1ona1 group taught by the researcher ‘was s1gn1f1cant1y more.f e

‘fsad than both the ﬂrff group and the trad1t10na1 group taught by the‘
fcontrohteacher, F(2, 47) =, 0. 3597 p <.05. A sumnary of tms,;‘

) students d1d not appear to be happ1er than the non-Orff students
Therefore, a fa11ure to reject the nuTT hypothes1s whh(h states R
:"There ,fs no S1gn1f1cant d1fference between the exper1menta1

'5controT groups on. att1tude“ was necessary

'V} Dlscuss1on of Attltude Results

| The trad1t1ona1 group taught by the researcher appears to have been'
o Tess happy throughout the proaect than both the Orff group and the'
"wtrad1t10na1 group taught by the contro] teacher GiVen the fact thattia

e both trad1t10na1 classes employed the same mater1als, techn1ques, orderf

1s presented in TabTe 8. On an overaT] bas1s, the Orfft o

f'and manner of presentat1on, the trad1t1ona1 c]ass taught by the‘; o

1’

;}‘reseacher may have been 1nf1uenced by unknown var1ab1es.j.iThe“'-i

',aresearoher noted that th1s part1cu1ar group of students,approached the:

-:att1tude test w1thewha; appeared to be re51gnat10n rather than w1th thei"

.'_‘-cur1os1ty eXpressed by the students 1n the other two groups

wh11e tb1s apparent d1fference 1n how the students approached the'_f-'”t“'

test may have been due to unknowng factors present on the day of~u 'uu.

testIng, . 1t appeared that an ‘éatt1tude : d1fference ' rather than

RS

e S e



o _fsituational factors were more at work here._ Furthermore, th1s apparentf“

| '.,.J'w-se]f toward mus1c and other curr1cu1ar areas, and toward schoo1 The'

P

A ."« r s . . j.‘. . K 'a’--' s
- ‘achapter. s U e @R T T e e
» ) p J ,," ‘.‘.'r.’. " ’ . _' i ; ¢ o R L "_
4 . . ] e A oL oo « et

w-reqmred that the r_e

stat1st1ca1 d1fferences emerged petween the Orff g‘

e

"-._negatwe attitude which this particu]ar class of students disp]ayed ,‘
'toward the- att1tude test and wh1ch apparent'l_y, inﬂuenced the resu]ts
of the att1tude test was not ref1ected el sewhere dur1ng the study o
Stat1$t1ca11y, there does not appear to be a re]at1onsh1p between |
yhthe orff approach and a sh1ft1ng of pupﬂ s att1tudes in a ‘more |
wf'p051t1ve d1rect1on . However, d1fferences,:in what may be termed
'Ef,"-att1tude" were nevertheless present throughout the duratwn of the

»_‘stu_dyv an‘d were reﬂected 1n the var1ous forms of qua11tat1ve data

M

'_j“‘i‘coHeCted during the ~study The Orff students -appeared to be_

‘-"""c'leveloping conf1dence, self esteem and a more pos1t1ve att1tude toward Lo

n“-'

"c~]assroom tea:- hat the Orff students appeared to be happy an.dv :

creatwe prooe important effect on att1tud1na1 deve\'lopment

'o

.To summamie th
éarcher fa11 to}saect t'he nuﬂ

trad1t1ona1 mus1c educat1on groups ) However, the resul ts . obtalned from S

L2

the att1tude test do not appear to corroborate the ev1dence obta1ned,v4

from the quahtatﬁ/e data. e Perhaps the attlt}f, .

L

enoth or. entlre]y %PPY‘OPNate to. substant1ate whether mgniﬁcant"” o

:sectwn on* att1tude, aH sta' ‘a']_.' evjd’enk:e,/ :

Nand: the ;two‘ _'

test was not sens1t1ve '

-;-i'. as, no:f- B

statxstica] d1fferences _were present 2 further analysus - andj‘;“-j_"_';’f.', |

Presentatwn of the qualz“tat‘lve data 1s presented m the concTudmg;',_'-

-



~ CHAPTER V
e \'Musj_lc.‘sxn.l.s |

Research Re]at1ng Orff-Schulwerk and Mu51c Sk111s 5

A descr1pt1on ‘of the" Be]lflower (1968) proaect has been undertaken et

~in the prev1ousjihapter of thlS tﬁe51s, therefore, on]y 1nformat1on

- perta1n1ng to music. sk11ls 1nvolved in the Be]lf]ower pro;ect w111 be

",discussed in this. sect1on

“Prior to test1ng the mus1ca1 ab111t1es of Orff and nOn-drff

, students 1nvolved in the . Be]lf]ower (1968) study, the researchers _

'd1scovered‘ that no standard1zed tests - were ava11ab1e wh1ch were

appropr1ate 1n terms of content format or test adm1n1strat1on As a-

result a. ]oca] ~test - was dev1sed by music spec1al1sts w1th1n the .

A'Bel]fower D1str1ct to assess pup11s ab111ty to d1scr1m1nate ’

gS1m11ar1ty and d1fferences in the areas -of pitch, rhythm and mus1ca1

ﬁﬂ responses to al] sect1ons of the test In prev1ous years, the test was -
_ Q.

passages Tota] test score was taken from the number of correct

,:g used on1y as a post test meaSure In the f1na1 year of the proaect, 1t

;was used both as a’ pre- and post test measure of music sk1lls and was

N ¥ adm1n1stered 1n k1ndergarten through grade 6

'y;"'Thef researchers conc]uded from?othe data that no s1gn1f1cant

twh11e the ab111ty to discr1m1nate s1m11ar1ty and d1fferences 1n the Ltf S

_4‘»areas of p1tch rhythm and mus:cal passages were related to the
. .

egct1vit1es and the lntent of the program, these mu51ca1 ab1]1t1es were

R

e

: d1fferences were 1n ev1dence between the Orff and non-Orff grpups when -

f[fﬂfcompared on thé/pre- and post test scores The researchers fe]t that e
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, not the SpeC1f1C 1dent1t1es at which the program aimed.; These mus1c

abi]tty sk111s were not perce1Ved as centra] but ratherﬁ as an :;f;f

associated deve]opment of the Drff program

The proaect directors a1so Specu1ated that perhaps the var1anCe 1n J‘ K

performance cou]d be attributed to 1nadvertent character15t1cs 1nc}uded
S F1na1;y, Jt was sugge;;ed that perhaps the mus1ca1 ab111tte§
| questhon progress and deve]op 1n a common sequenoe wh?ch vs dependént

¢ £

: more Upon factors of matur1ty rather than on the effects of a

- part1cu1ar 1nstru¢t1ona] format or envgronmenta] experlence '
TheVCopper Country Intermed1ate Schoo] Dlstr1ct (1973), as we]l as-
. the BeYTflower (]968) proaect exper1enced d1ff1cu]ty 1n choos1ng an-

appropr1a€e 1nstrument wh1ch wou]d be su1tab1e for testing purposes

I t’:";

i

.ﬂ

M

Upon surveying the avaflable 1nstruments used to. test mus1ca1 ab111ty, .

ﬂg

the researchers d1scovered not pnﬁy a pauc1ty of 1nstruments for young

L
(L] ’
. .

P
E

. IREE X :.=~=‘—.=.' o
. 1n the populatidn sample, rather than to any part1cu1ar mus1c program. 3;‘

.
&,
[4 .

ch11dren, but the searchka1so %a11ed to y1e1d a test appropr1ate'in E

measur1ng the pertnnent obJectIVes of the proaect As a result,, a
i 7,1oca1 test the M M Mus1ca1tty Test was constructed 'The“test;wasf_”
"' ,supposed]y des1gned to measure mus1ca1 ab1l1ty in ~four afeas:,f

recogn1t1on of 11ke mus1ca1 phrases, recogn1tlon of upward or downward .

e phrases, recogn1t1on of.meter and recogn1t1on of 16;% a#ﬁFshort notes

However, one of the music teachers w1th1n the dlstrﬁct suggested

e that the testing dev1ce _did not have content va]rd1ty and the “data:

generated seems to fUrther substantlate th1s not1on In general theﬂv-

__‘results favored those students without Orff tra1n1ng If one assume;

'i equal aptitude, the Orff students were not as successful in develop1ng

R A A : . o BN o < .- . - ! ’



s were achieved n v1ew

L ‘ v » 3 L] {'-'
: e e ) e . o / Pt
“discriminating musica]ity ‘ asu: were the - non-Orff students .;The_ﬁx
& : '

"researchers concluded that the'. ev1dence generated Irom the data can 1n'f¢

L,
R

'no way be used to eva]uate the gutent to wh1ch the mu51ca1 obJectivest‘

'Aof the tra1n1ng which Orff children received and
)

»also 1n v1ew of the apparent unstructured manner in which the test was

administered AR ‘xkstrf_ . = -~~uh~ Yﬁ"‘~- ; ‘
| Contrary to thosen/esmltsfachieved by the Sellflower (1968) project :
i’_-and the Copper Countﬂy fhtermediate Schoo] District t4973) were those

: resu]ts obtainedbbySGTasgow and\Hamreus (1968) ' They proceeded w1th'v

_the1r experiment on the assumptnon that bodily response to rhythm and
/ 0
performande,/on the spec1a1 Orff 1nstruments wou]d encourage the
- ; oy
acquisition of basac mu51c sk11]s, resulting in a p051t1ve Shlft in

Tas;_ (1) the

(

ftmu51ca1 performance._ Mu31ca1 performance was. 1dent1f1e
ability’to reproduce rhythmic and me]odic patterns of 1ncl§751ng 1ength3'
'and complex1ty, (2) the ab111ty to create rhythmic conseq%ﬁgce phrasesl

' ..upon hearing a dictated rhythmic antecedent phrase, and- (3) the ab111ty '

- to read 51mp1e 2 35 4 and 5 note me]ody patterns of 1ncrea51ng lengt

'ftand difficu1ty,- such patterns 1ncorporat1ng on]y the 'notes of Y
. pentatonic scale. S o A f- : ‘-:”"j':' ﬂ;.' '
| A criterion measure of - these mu51ca1 skills -was deve]oped
“'administered as a pre- and post-test appraisal The pre test was
ivadministered only after students had become acquainted with the Orff

"approach (i e. ,‘ ba51c manipu]ation“” "3dnstruments,‘ introductory

iéexperience in echo c]apping,_ etc ) PUpl]S“t reSponses were - tape
*Q}recorded and a panel of Judges considered to be experts in the music

fier eva]uated each pupil s reSponse against Spec1fic criteria..4

.
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In order to measure rhythm1c memory, student¢ were required to echo

back progressiveTy Tonger and more difficu'lt patterns dictated by the '

’ teacher. Acceptab]e performance was set at 30% error or Tess. Melodic

~

fmemory was assessed by requ1ring the students to smg ba on a ne'ut'ral‘

.syTTable a «pattern played by the teacher on the me\tanophone

Initially, two note, two measure patterns were used untﬂ, eventuaﬂy,v

the notes of C Pentatomc ScaTe (CDI:GA) were encounteh in an e'lght
R
' measure pattern '

The fo]]owing criteria was- used to’ verify the students abihty to

~Create ‘an original rhythmic consequence phrase upon heahng a. rhythmic

....,antecedent phrase performed by the teacher: " “(1) in the sa'me meter

(dup]e or triple), (2) the same duration (number of measures), and (3)

‘_'p.~..’12) The pupi'l s response was deemed acceptaMe only 1f a]] of the

: criteria were met
.w. "

The researchers discovered that with respect to growth 1n the'

. .

'.

a different pattern of long ‘and - short notes“ iG‘fasgow & Hamreus, 1968 R .

LI

_ abihty to perform the rhythm patterns (echo c]apping), the . nesuTts f ’

""were not conc'luswe as half of the totai popualtion made 51gn1f1cant

gains whﬂe the other ha]f d‘ld not No 51gmficant growth in- the

abi‘lity to perform me]ody patterns (me]odic memory) was endent._ The" L
'_._researchers suggested that this was probab]y a resu]t of ‘using the (.
,meta]lophone as the instrument for this particuiar testing situation |

’._'f-*'tDué to the percussive quaiity of the instrument, the chﬂdren had

'difficuity in matching pitch ~In. fact, Petzo'ld (1969). suggests that a

- _"'female voice prov1des the best mode] for echoing by chi]dren. -

No significant gairis were made in note reading ability, and the

3

o RN L



e Glasgow and Hamreus (1968)

81

:researchers hypothesued that th1s may have been due to"'the 11mited" _
| practise time provided 1n translating the symbols on the staff to the o
"."correct note - on “the 1nstrument" (Glasgow Y1 Hamreus, 1968 P. 33)
. Further resu]ts prov1ded ev1dence that s1gnif1cant growth was made in }'

students ab111ty to create rhythm1c consequence phrases.l Overall test o

[

'performance conf1rmed s1gmf1cant ga1ns across aH grades and the'

: researchers conc]uded that Orff techmques as emp]oyed in the1r hstudy“ :

-4
were successful in 1mprov1ng students mus1ca1 performance

“.‘,",.

The resu]ts of the G]asgow and Hamreus (1968) study must be v1ewed~.'»"‘ :

w1th caut1on as the test1ng 1nstrument for the rhythm1c quest1on and—;‘_‘

answer port1ons of - the study may be 1n quest1on Accordmg to the

' gumehnes prov1ded in .Orff tra1mng sess1ons, question and answer

'techmque requ]res that, 1mt1aT]y, the questwn be four ‘measures 1n

&

length and that it does not end on a strong beat These gu1de11nes

were not a]ways foﬂowed hence the vahd1ty and. re11ab1hty of this
test may be m doubt | | | |

From the avaﬂab]e research, it appears that the G]asgow and

"-Hamreus (1968) study 1s the only study 1n wh1ch the researchers“

"concluded that Orff tra1n1ng d1d pos1t1ve1y affect mus1c 1earmng

ga1ns The S1emens (1969) study, along with the Be]lf]ower (1968)- B

-progect and the COpper Country Intermed1ate School D1str1ct (1973)

: i“',program y‘lelded data wh1ch would contrad1ct the conclusmns drawn by o

- " #

Siemens (1969) sought to reveal the dlfferences between the Orff

approach and a traditiona1 musvc education approach w1th respect to |

: Juusic achievement interest httitude and success-feel1ngs in mus1ca1_“




Cem® c

.

' participation The - Orff approach had been inititiated as a pilot

A

project three years prior to the 1nvest1gat1on, and the trad1tiona1

¥

approach had been in use for many years " The exper1menta1 group

gof fifth grade ch11dren, chosen from two schools emp]oying

e

Pl

fﬁoﬁtf 1nstruct1on in the1r present school were included in the
) Th—

. : tudy The contro] group cons1sted of subJects from three s1m11ar

‘4Q.rhoo1s, us1ng a trad1t1ona1 method of music 1nstruct1on The tota1

number of: subJects was 458 233 1in the exper1menta1 group and 225 in’

the control grodp, The Kruth Achievement Test in Mus1c .and = the

_Kwa]wasser -Ruch Test of Mus1ca1 Accomp11shment were used for test1ng

purposes o : " . e } .

Siemens (1969) d1scovered that. contrary “to a11 expectat1ons.u the

'contro1 group scored h1g r ‘than did the exper1menta1 group on the

Knbth Ach1evement Test Thzsatest was chosen as one of the measurlng

~A1nstrumegts s1nce it 1nvo]vf§ d1str1m1nat1ng between pup1ls sense. of

- [

rhythm and p1tch 1ntervals The 1nvest1gator suggested that s1nce the

b

-Orff 1nstruct1ona1 process stresses the atta1nment of these%%baect1ves,

thej resu]ts of', the studx necess1tat%/"‘furthew§% 1nvest1gatlon* ’
: ”'Furthermore, §1emens arghed 1f Orff students expgr1ence creative

mus1ca1 act1v1t1es and many rhythm1c exerc1ses to a greater degree than '

,ff amproach Only students exper1enc1ng at 1east one complete f

do non-Orff students, one wou]d expect these students to become more |

‘,'f1nstrument As a resu]t of these f1nd1ngs, S1emens (1969) conc]uded
*‘that the Orff approach is not as successfu] as the tradit1ona1 approach

gin‘“improving the cogn1t1ve response to rhythm and melody“.(p 277).

503
l"

o

1
i

.1'adept at 1dent1fy1ng rhythms and p1tch patterns played ”on gah”f"'

0
g
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- "Siemens (l969).fUrther conClu : .

- The questions might be ra1sed why use all the rhythm exerc1sesa'
- Which the Orff method advocates 1f they do not lead to
1mprovement in recogn1tion of rhythm patterns? A poss1ble
reply might l1e 1n the affect1ve domain; - i.e., the enJoyment

of body movement to rhythm?laust1fies the pract1ce RL the '
-schools. (p. 277) ' '

The - correlat1ons of all test var1ables with the Knuth,Ach1evement’}o
.Test and the Kwalwasser Ruch Total tended to be *higher for the control'
group. Based on these f1nd1ngs, S1emens (l969) suggested that further>
study was necessary in .order to determlne whether the Orff approach 1s
.an uneven approaqh to- the var1ous phases of mus1cal tra1n1ng or whether.
' the trad1t1onal method 1s more unlformw1n its present1on of knowledge
and of assoc1at1on of melod1es heard w1th those seen in notat1on |

The Copper Country Intermed1ate School District (l973) stated that tf
va musical test which would be& su1table for test1ng w1th1n the Orfff'

'program has yet to be developed Th1s is” perhaps ‘the most 1mportant ’

yvrecommendat1on to have emerged thus far L&ttle of an emp1r1cal naturef -

1','has-beentwr4tten dT*thé“Echulwerk 'Most artlcles which. do ex1st are of

a descr1pt1ve nature The creatlon of an appropr1ate "Orff test" wbuld»ﬂ..7‘

: perhaps be the harbInger of less contrad1ctory research results -,At‘_f:-

i,a; the very least art1cles concernlng the Schulwerk w1ll then not out of ©

"necess1ty, tL,/l1m1ted in scope and researchers may present the1rf

’7iresults w1th added conf1dence For factual data, when used correctly,

will help evaluate and develop better music educat1on processes and.f* .

B ppractises" (Chalmers l977 P 35) \ 7; ' f;:;:f: '*»f»7 - v' o o
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. Instrumentat1on for Music Sk11ls

A rev1ew of the 11terature suggests a lack of standard1zed\tests

'tVrelevant to the Schu]werk 1n termsoof content or test1ng procedure Inf'tl .

‘fact the Copper Country Intermed1ate Schoo] District. (1973) suggested
that an appropriate “Orff" test has yet to be deve]oped As»a result,r T
' all studies d1scussed in this thes1s (Be11flower dﬂrfied SChob]
.nD1str1ct 1968 Lopper Country-Intermed1ate School D1str1ct 1973 and
ilGlasgow & Hamreus, 1968) save for one (S1emens, L@GQ) ut111zed 1oca11y
constructed tests to measure acqu1s1t1onv0f mus1cvsk1lls.
| .Gdasgow and Hamreus (1968) designed*a testtng instrument to meaSUref;
t]engthen1ng me\odlc memory The me]od1es\35re arranged 50 that they
2’a7progressed in ]%ﬂpth and d1ff1cu1ty, start1ng w1th twa note, two
, measure patterns unt11 the ent1re C pentaton1c sca]e was encountered in
'an e1ght measure pattern (see Append1x H) The Jﬁ11dren were requlred-
‘ to sing back on a: ‘neutral syllable me1od1es p]ayedﬁzn the p1ano by ‘the

N
fteacher

B

Prpfessdrs -of 7music' education in the Department of Elementaryt .

‘ty of A]berta ass1sted in conduct1ng a search for an

--‘An7 appropr1ate standard1zed‘ test.r

“the G]asgow and Hamreus (1968) test to measure 1engthening |

melodic memory ’“‘41'
cnl S i e o : S
N - The me]odwc imprgvisation,’test was ]ocally deve]oped as no .

ot
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A

t'fScor1ng °rocedures for Mus1c Sk1TTs Tests

1. Melod1c Memory ‘A mark was obtained for each note hav1ng the'fv_‘hJ:{'”

. review of th1s test “-v'  ~

. B R - > S
ava1TabTe test was found to be su1tab1e. After hearing a melodic
C P

questlon piaxed on. the p1ano by the teacher, the students were\rggu1red

- -

7"7f to improv1se an answer on the meTody beTTs. : See Appendlx H fqr a

..

techn1que as prov1ded‘ 1n Orff Schu]werk tra1n1ng ‘sess1ons., (T) take

'the same Tength between quest1on and answer*'(z) 1n the beg1nn1ng, the

Y »

quest1on and answer shou]d be four measures, (J) the answer must have a s

f1na1 po1nt It must end on the strong*beat of the Tast measure, (4)ftkr

B the quest1on and answer must conta1n commqn e]ements Three mus1c' o

'spec1a11sts rev1ewed the test in- order to° ensure that the quest1ons,"

4a"

foTTowed the gu1de11nes for quest1on/answer techn;que as out11ned in'

;,Orff tra1n1ng seSS1ons The mus1c spec1a]1sts determlned that the

-

ftest was appropr1ate9for measur1gg 1mprov1sat10n of meTod1c patterns.

- : SRS T T

AProcedures for Adm1n1ster1ng the Mus1c Sk1115 Tests \

Each ch1Td \was tested_ 1nd1v1dua11y and anﬂ,effort ‘Was. made to

'vstandard1ze the test1ng s1tuat1on by estab11sh1ng the same rapport andb:f?
. the same degree of encouragement ‘and pos1t1ve re1nforcement A smaTTi
'groom w1th a ‘table and few d1stract1ons was used to encourage max imum

'student performance.

Each test item was pre- recorded on a tape recorder to ensure
unlform presentation and ch1ldren 5. ceSponses were tape recorded to

ensure accurate scoring.

The test .was deveToped us1ng the gu1de]1nes for quest1on/answer RS,



g -Ei!7{!it°ta1 number of marks obtained on a]T 17 questions. pf‘Q,j;i;;f*‘

'O iy

' 2}];Me]odic Quest1on/Answer- An answer was judged acceptab]edbnly if

‘the fo]lowing criteria were met ;"‘, : _7..ifjﬁ’ .
o ]‘i)";the answer had to be the same number of measures as - the

| fYQuest1on - T“ e ﬁ-.- i - ;‘ R

-

't_correct pitch and rhythm The totaT score was:g?gguTatédfasfthegﬁe&:_}wf

l'jfTaﬂthe answer had to have a flnal po1nt That‘is;‘itihadjtofendf'uf.37-'4‘

on the strong beat of the Tast measure

L3
» %

iii)’ the answer coqu not be ent1re1y d1fferent from the quest1on

;\but had to conta1n some common elements - =»{ t'-u»v BTt e

iv) the answer had to be in: the same meter-as the quest1on .

< -

i ,Fa11ure to meet any one of the cr1ter1a resulted 1n the response'-f

'i.fbe1ng Judged as 1ncorrect The totaT test score was der1ved by'f'. N

"caTcuTat1ng the totaT number of correct responses

Ty

‘"7:Resu1ts and Data AnaTySIS for MUSIC 5k1]15

The mean scores and standard dev1at1ons for Tengthenlng melod1cft' :

_ ‘ o
»,memory are disp]ayed in TabTe 9 and 111ustrated in F1gure 9, The meanl.i;

:scores were arr1ved at by convert1ng the -standardlzed scores toi'

' percentages, as 1n 25/50 =. 50% Thereforei the vaTues represent mean
'ﬂrpercentage scores The 1nd1v1dua1 scores are presented in Appendlx K.
| The mean scores for all groups ‘were exceed1ng]y Tow wh11e the

difference between the mean scores was, lndeed, small. The traditnonal-

'group taught by the researcher was Tower than “the~ Orff. group by 0 55;1sa-.ﬂ

po1nts._ ThTS same group was 0 42 po1nts lower than the trad1t10na1

| group tigght~by the control teacher A one-way analys1s of var1ance,

LW .. .
R P . C -
. : et oy SOE T ‘
L . A . .




Table 9+:

Means anq;StahQafd Deviatiqps,for'Music'Ski}ls Tests"; ”"f‘;”7'?:te,:;z'

. L . __ S . . .
..9. B L . . . . . : Vo o

b

19.00
19.12. i

Lengthening Me10d1c 1.
Memory. . . - ‘.L'.g?

C -

+
T
I“‘P"°‘”~°ﬂ"9 Melodic - 1. L1600 W

Answers : S-SR R TR 3}4-28” ONCF

f{Note° Groqp 1= trad1t1ona1 group. taught by control teacher. AR
T Group. 2 = traditional group taught by researcher.. S
. Group-3 = Orff_group N e N
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Ly

usfng the SPSS X computer program d1d not determlne any‘§1gnif1cantﬂ

AW differences betWeen groups,; F(2 42) = -0, 0053 .R > :“ This |

L

information 15 summ r1zed in Tab1e 10._“A faJ1ure|to reaect the nu]]f
hypothes1s wh1ch states. ,“There ;s “no. sﬁgn1f1can£:d1fference between:

'd¢ the exper\mentak and contro] groups on 1engtheﬁhng meldd1c memory wasi.;

necessary -

[

' ﬁhe mean scores and standard dev1ataons for 1mprov1s1ng melod1;f
e ,{ answers are d1sp1ayed 1n Table 9 and ?T]ustgateg_ln§f1gure 10 Th

mean scores were arr1ved at by convert1ng standardlzed scores to{

rcenta'es, .as in. &5/50 50% hence the va]ues represent meangt‘

:percentage _cores. *Fhe znd1vidua1 scores are presented in Appeqdlx K

T

The- me_n sqores for a11 groups were— except1ona11y 1ow. =.The.

,ctrad1t1ona1 groaﬁﬂﬁtaught by qhe researcher was more than one p01nt
'1ower than the other two groups._ A one-way ana]ys1s of var1ance us1ng
V“' the SPSS X computer program d1d not detect any s1gn1f1cant d1ffe§ences

between \groups, F(Z 42) = 0 ]078 j> 05 ~A summary of thlS
g _ .

o 1nformatmon is: presented 1n Tab]e 11 { Thus, a fa11ure to reJect the
R o8

.. null hypothes1s wh1ch states | l-'There 1s no s1gn1f1cant dlfference

ffy between the exper1menta1 and control group%?pn 1mprov1sat1on of me]od1c
» ‘ "v .. '*° ..““ A)

; - . e B
- ‘«."{;‘,.

”

.t

}/ From the data presehted one m1ght conc]ude that mus1c sk11]s '

‘ deve]op regard]ess of the - type of mus1c '1nstruct1on employed

perhaps these part1cu]ar mus1c sk1lls are deve]opmenta] 1n nature.

o

' fact the 1nvest1gators of the Be]lflower (1968) prOJect sugge;ted the :

N 5

e patterns was warranted T A _s”i"

Distussion of Music Skills Test Results . - L }'_ .~“ - v

e



[

- One-Way ANQVA:

.
Y
.'\

“v’—'-‘) Lt e R ; ) ‘

;Fengthgnihﬁ;Mélbdic Méﬁbnyj

4

SRR

<

-

‘Between -

Within : *

4276431786

L 2.4659 ., 1.2329 0

181.9804

Total . - T .44 . 76d5.6484 . L
Rt ) SETA LA T SRR o

i

’

s

y‘ANQVA;?;ithQVi§iqg Melodic :Answers -

s Y T e o (, - _ v : a2 ',\: T T >
Source ! v df‘ \ '. !“- SS - MS R
. N i < O 4."" . 5 . -
A gt -

- EE . . e

S
&

L]

2t 3o

6477.85717»5f'/

ek

16.6270
154.2347- _




Mmoo un z»m

142
138
134

|

’-Figﬂre~10:

‘Mean percentage $cores:

© . . . . .. il

) ' ( B . ﬂ’
traditwonal ~group taught by. contro] teacher.._z‘
“traditional group taught by researcher. '
- Orff group.- : _

1 . e v

'Imprevjéihg-meiodjceqnswersQ

A\ » ' ‘ } Y

e



’ ’~ .

factors as opEPsed to instructional format or environmental e |
o The results of th1s study may have been affected by a >',
period which may not have been sufficient lf_g‘ .“i
differences 1n usic sk11ls .|b11ity to develop.v ‘As wel] s1nce'f
qbff-Schulwerk éztesses the 1dea qf b communtty of musi 1ans, perhaps}~'~”'
testIng in a one on-oﬁe testlng sztuat1on dur1ng the early stages oflfvp"
‘ Orff tra1n1ng is entirely lnap ropr1ate ' That 1s wh11e every effort ‘f
was made to- estab11sh rapport w1th each student and to make each .
student feel comfortab]e in the testing env1ronment perhaps students.w.
requ1re; the ensemb]e experIence to perform we]l at ;]eastu in thefu_,
“jn1tial' stages of Orff Schu]werk exper1ences‘ This 'ideaa-wi1l.»bel _;'
';vjurther exp]ored in the conc1u510n of th1s thes1s._: Vb, PR . |
Perhapl the resu]ts of thlS study were furthen affected by the;
test1ng 1nstruments 1n use. E For examp]e, perhaps the Glasgow and;-
Hamreus (1968) test was too d1ff1cu1t for stuhents at. th1s stage of t;f':”
the1r Orff tra1n1ng wh11e Orff (as. cited n. G]asgow & Hamreus, 1968)f ,a'itﬁlg.f
be11eve¢,that the deve10pment of one of the bas1c fundamenta]s of mus1cgf;?cp5.:
is: demonstrated by lengthenlng memory of melod1c patterns, 1t may wel] i
be that ch11dren need to be exposed to. the: experlence of the Schu]wefk"
for a lengthy perlod of ime before thelr me10d1c memory has developedfiff
to a. po1nt where they cguld work w1th eight measure melody patterns; ::in 5,k
,,’:—-wh11e th1s may ‘be - a worthwh11e goa1 to work toward maturat1ona1v";{{df -
| factors may a]so need to be cons1dered here Furthermore, the resu1ts,
may have been affected by the fact that not all questlons were fouriff~“.

| measures in 1ength wh1ch 1s, accord1ng to Orff tra1n1ng sess1ons, the

0. 4 . B . . LI



most baTanced ‘structure_;fn 'music.' “In- retrospect,. perhaps future'

researchers' woild be- well adv1sed to dev1se theTr own test1ngi‘"
1nstrument in keep1ng w1th their part1cu1ar c1rcumstances Finally,’ ;

the resu1ts of the me]od1c memory test may have been affected by having_”

].each quest1on played on the piano,'rather than.hav1ng each quest1on;”7'

) sung | Perhaps the ch11dren wou]d have performed better had they ‘been
”ntable to match p1tch w1th another vo1ce . Research by Hermanson (1971)
“and Petzo]d (1966 1969) wou]d tend to support th1s 1dea ' 2

; Wh11e the stat1st1ca1 ev1dence can not support the submrss1on that

- Orff Schu]werk allows mu51c sk1lls abilwty to deveJop to a h1gheralini"" .

jdegree than does a trad1t1ona1 mus1c educat1on settang, ne1ther ‘can 1t-,,s,"' g

- fbe stated that Orff Schu]werk does not foster the deve]opment of mus1c

vsk11ls _ From the resu]ts of th1s study,” it. appears that the~n5 R

,,,,,,

'"1nstruct1ona] format does- not affect the deve1opmenta1 1eve1 of mUSIC"‘

:;“sk111s, ; Therefore, perhaps the Be11f1ower (1968) researchers were.’

'13_correct in, stat1ng that the deve]opment of fusic sk111s may be more;‘f

%dependent upon maturat1ona] factors than anyth1ng e1se.. St |
" As we]l, the Be]]flower (]968) researchers suggested “théftommon'.
1‘sk11ls of mus1ca1 ab111ty are-not perce1ved as the centra] but rather;_'

',fthe assoc1ated deve]opment" (p 78). In other words, the resu]ts of

'hifffth1s study suggest that . if Orff- Schu]werk has added benef1ts 1t may:‘

o Y g
iwe]] be 1n“att1tud1na1 enhancement rather 'than in: ski]l development,._h

"'The Orff students demonstrated conf1dence 1n offer1ng the1r answers.
© As the1r conf1dence grew,v they became more w1111ng to take r1sks
v:Furthermo e, the1r creat1v1ty grew as they became eager to expand the1r”;

',bideas and those of others. N The researcher speculated that whi]e these'y”

.\—



mpos1t1ve att1tude toward mus1c itse]f wou1d emerge.

The qua11ta ive;7‘
‘fdata coflected dur1ng the course of thlS study wou]d tenw’to supporb

,,this positlon and wi]1 be ful]y analyzed and d1scussed 1n-'thguf'”

e

| g‘_f-conclud1ng chapter of this thes1s., .
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SLL S BEERS *'CONGLQSION‘ PR o

In the h1story of mus1c educatiop, programs and mater1aIs have been

__deve]oped w1th the 1ntent to 1ntegrate 1nstrumenta1 p]ay1ng, slngmg,~

,;mus1c theory,land mus1c appreciat1on In rea11ty, however, many of

v

g'these attempts have fa]len short of meet1ng the des1red goa]s. Rather finxr

.than - prov1d1ng 1ntegrat1ve sexper1Ences a11 fbo often, the mus1ca1

’ educat1on of oﬁr chlldren has resu]ted in expos1ng students to the few

gmus1ca1 facts concern1ng clefs, key SIQnatures and, composers 11ves,.

.‘wh11e at the same t1me expect1ng students to deve]op mus1ca1

‘_apppreciatlon and asethet1c sens1t1v1ty.J

. "

[ e
. v

In ‘most casey, the cart" “has been put before the “horse "we*L5"::”'

»expect students to acqu1re understand1ng andf apprec1at1on before

-

J

'wfiprov1d1ng a~soJ1d foundat1on based on d1scovery - Students are expected

o

:'to uﬂherstand the works of the- great masters Wi, hout hav1ng themselves, "‘

~~dbeen composers,_ Nhatever ab1]1t1es and unders and1ngs are acqu1red

“:chjldren (Boras & F1shburne, 1986) | ‘

0ver the years, however,- mus1c educators have also exam1ned
, f numerous means of provrd1ng a mus1ca1 educat1on that WOuld t:tally
1nv01ve the ch11d make use of mater1a]s appropr1ate to the ch11d s

'deve10pmenta1 and 1nterest 1eve1 and that would prov1de ongo1ng m\s1ca1

\

,growth aI] areas concurrent\y wh11e a]Jow1ng creat1v1ty and. - B

uaesthet1c sen51tivty to emerge. Orff-Schulwerk may . be one 9“?": w:uf=7:“'

':{;are, for the. most part‘ accidental or. due to the 1nnate ta]ent, oftw\

S

apprdi@h”;that can ass1st in ach1ev1ng\‘the de51red outcomes *'The

LI
- S e e .
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fo Stat‘lst'lC'a]'Iy,‘~..

: motor skﬂls mus1c skﬂls and attitudes. S EE “ i

- ."D'iscuss.ion" and’Cothus’ions. Motor Sk1Hs Data 3

' _\used in the’ story te’lhng | o el

.‘_ ‘.' . L .\

&,‘A

o s1gm,f1cant d1fferences ex1sted between the OrfF

students and 1l:he noneOrff students . S o

A rather surpr1s1ng fmdmg was that the Orff students d1d not

"-'perform as weH as the non-Orff students on the 1ocomotore;!lébtest of

¥

,ﬁv'.i'the TGMD Th1s was perpTexmg s1nce the orff approach §s very
' ‘-::amotor:cany or1ented The trad1t1onal group taught by the CONU'°1

,teacher appeared to have better ath]etes w1th1n the group, yet the
K quahty” ‘01* mOVement exh1b1ted By the Orff students durmg the

" 'creative movement sess1ons was - by -far super'lor., Gertam]y\ the TGMD

'measures performance ‘but does not stress quahty aspects of sty]e or

' 'grace apd s0 was not sens1t1 ve to\these d1fferences between groups

!

 The TGMD appears to test skﬂ]s 1n 1so]at10n. Yet it is (these same

(g

“i.e.,. the movement sesswns.. The Orff students were reqwred to take

‘those skﬂls and app]y them in s1tuat1ons whereby body movement was

-~

- .-

Both the Orff group and the trad'otfona] group taught by! the contro]

teacher recewed the same phys1ca1 educat1on program taught by the -same

'1n1tiat1on of the creatwe danc'e component of. the physmal educatwn

'-program, the Orff students excel]ed 1n;tl‘1e*nr movements and d1sp]ayed an

) ~ -~ . .
B . J . . PN
. SR ~ PR J
: S . ' s ’
B - :
»

Y B i - "

succeedmg sectaon w111 ﬁscuss the research f1ndmgs in the areas of K

. ”The present S'tudy- generated data wh1ch indicate that» T

: :-skﬂ]s wh1ch the Orff students used and apghe dur1ng "Storybook Day," o

_"physical educatwn teacher. . Th1s teacher commented that upon the

-

N



. D‘a‘y

'en,])yment of movement that was far more exuberant than any other class
"'1n the schoo] K- 3. | ;:“‘ ' R '7;.",' \ ~

At this pomt 1t seems necessary to d1gress,‘ Durmg the cburse of

t.

| ‘the study, the Orf?’ @udents exper1enced many dances wh]ch 'mcorporated

movement -mus1c and story.. The. Ch”d"e" eager'l_y ant1c1pated "Storybook,b," ;":. " |

How wou]d the Elf and tﬂe Door Mouse reso]ve the'Ir d1spute over’.v

.'who had r1gﬁ‘ts to the last avaﬂab]e mushroom as’ she]ter from the-";‘f

ERE ra1n? D1d the. King. reaHy capt e the dreadfu] pa1nters and- throw them." '

_'.1nto the\dungeon? These and o\ther 1mportant questlohs s1mp]y had to be

.'”-'"answered and exp]ored'

.

‘movement and mus1c w1thout a story,” the’ chﬂdren appeared to feelr
cheated out of the1r r1ght to a ‘story. "What s the story"" "Nh1ch_'

-part 'IS the stoty?" "Is there a story"" were questqons frequently"

However, whenever the \meement' sessions consisted soﬁe]y f :

| asked. It was as though the chﬂdren needed to be a part of a story 1nk“.'_2 -

R , order to perform weH : Indeed the story seemed to spur the chﬂ»d?en_‘,

on and to 1ncrease the1r mot1vat10n.. N1thout a story, w1th movementj ,‘

for movement S sake, the chﬂdren ’e@d not appear as 1nterested when_,f'

"_the ph,,sma] educat1on teacher commented that the Orff students.’fjj_ |

,exh1b1ted a "f1rst-rate att1tude," ‘the researcher speculated that

perhaps th1s pos1t1ve att1tude cou]d be. due, 1n part to the1r many

- -,,.'musw-movement and tory exper1ences.‘_ Perhaps more story 1ntegrat1on,'. ‘
R nto the mus1c-move):
. wou]d do muc’n to counteract or at 1east retard what appears to be a

“deve'lopment of- 1ess favorable attﬁ:udes towards dance/movement as a

~

"'f,:_‘.whole. S I

ent experiences of the phys1ca1 educat1on programi_,"'
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V'Discussion and Conciusions Mu51c Skiils Data - -

f*!,': This ,might 1ead one’“

'-'7."*5°5i§§35 ST e S T e

The Orff students may have been saying, ostensibily. ”The story 15’;_

;,the th1ng " The re]ationship, if any, between music-mOVement with the
,addition of a story. and its effect ‘upon: attitude Warrants further-"

-resu]ts, it appears that what ‘may be of Significance to ‘motor skill

.‘development 1s the manner in which the acquired skills are utilized

'research To ~come fuii circ]e in our. discussion of motor skil]s&pp

1ntegrated and made one s owns In the future, the measurement tools.‘*

'must ref]ect the context in which moto? skills are used

Furthermore, 1f we accept W1111am s (1 383) statement that"

-

"Learningg&oes not occur 1n c]assrooms, it occurs in students minds" -

(p. 194), *then attitude dan affect the degree to which the acquired'_

skills are applied ‘In fact, the importance of attitude seems to be a
a,

unifying thread throughout this study, and wii] be further discussed 1n

A Y

the mu51c ski]ls -area. f“

statisticaily,

. ,m

'y ' ° L, ®
An examination oﬁlthe mu51c skiils data 1eave§;

>

4

N
>

Al

statistical'evidenCe‘ y o | | N e

Firstly, perhaps the training session was’ not of an appropriate'

- length for differences “in development of mu51c skills to be detected '

0 con51der that an attempt at eva]uating

e
AT B

one to observe that,

'51gn1f1cant differences ex1sted between the Orff'

-non-Orff students in mu51c skilif deve]opmen@ * One = -
ou]d conc]ude that{ the Orff Schu]werk ‘approach and the traditionali .
‘mu51c education approach are comparab]e ih promotlng mu51c skillf,, :

~acquisition. However, severa] factors -may have contributed to the}i"~‘

o)



educat1ona]" benef1ts should not be undertaken after a per1od of a few

v weeks or a few months ‘In our quest for quantif1ab1e results, we

attempt to “hurry along“ skill acqu1s1t1on wh1ch may, in fact be

._deve]opmentaloin nature regardless of the type of program 1mp1emented. o

‘ _' A 1ongltud1na1 study would probab]y be a better approach to study1ng
the "true effects: ‘of Orff Schulwerk compareg to the ‘more trad1t1ona1
| approaches o T SR ﬁh . ;' ',_"
i Furthermore, attitude toward sk1%a acqu1s1t1on .seems to be an.
:1mportant cons1derat1on, as the Be11flower (1968) researchers suggest

"Sk1115 wh1ch are 1mportant in the Orff- Schulwerk are most often g1Ven

1ower order of cons1derat1on\than are att1tudes about them Tth-1s o

perhaps a.necessary order to remember" (p.. 78) Second]y, an 1mportant o

_”,vaspect of . the Schulwerk | experience 1s the communlty of musicians. | Oneﬁ

~\‘of the strengths of the ensemble is that the group assists an

1nd1v1dua1 s growth in sk1lls That is, the 1nd1v1dua1 ‘who 1s hav1ng ’

qg;d1ff1cu1ty 1s ass1sted by the sounds produced by other 1nd1v1dua15
err examp]e, as one 11stens to the group, one }s rem1nded of the form
or where the performance is at dur1ng any g1ven moment By 11sten1ng

' a_'to the other mus1c1ans, the 1nd1v1dua1 is rem1nded of the rhythm to be

.1

&

‘c1apped_or, the 1nd1v1dua1 can "catdl up" if he Joses hlS p]ace In L

',the ear]y stages of . Orff Schu]ﬁ%rk exper1ences, ity is th1s group

deve]opment-of mus1c sk11ls that may be- nmre 1mportant tnan how the -

1nd1y1dua] performs, for ‘as the ab111t1es of: the group become more -

._secure, then'individua1 abilities are a]so becoming secure. | “We must
now quest1on whether 1t 1s appropr1ate to test 1nd1v1dua1s dur1ng th;se |
Schu]werk exper1ences,' part1cu1ar1y 1n a one—on-one testfng




..i‘Situation as’ . employed 1n th1s study ;ndeed the Copper Countryl:~
;,.>Intecmediate School Distr1ct (1973) suggested that a true "Orff“ testgé“

B has yet to be developed. Furthermore, due to tﬁe 1ntegrative nature of,-,~

..‘the Schu]werk 1s 1t poss1b1e or even\gesirable to isolate aspects of -

the Schu]werk for test1ng rposes? B attempt1ng to quant1fyfpi»-
E\ ¥

something that 1s so mu1t1 faceted,‘are we - destroy1ng 1ts 1nﬁ£gr1ty7“‘5

‘These quest1ons wh1]e beyond -the scope of th1s study, may prove to be
worthwhlle as ;a “po1nt of departure ~f0r_, future ' ph1losph1ca1

con51derat10¢s.ogi' _ S _ L IR
p ol . . L 5 . .
v o

Dlscuss1on and Conc]usions Att1tude Data o .: _l‘ : f‘.'g

“~

The data analys1s for test resu]ts 1n the att1tude area 1nd1cated_,r'

that the trad1t1ona1 group taught by the researcher was less happy than;',A"
N :

. 7both the Orff group and the trad1t1ona1 group %aught by the control-f

teacher Further, the orff grbup d1d not perform more pos1t1ve1y than__fY

" the two trad1t]ona1 groups [ : R ;, :

The poor peﬁformance of the one trad1t1ona1 group on the att1tude
- test 1s not 1n keep1ng w1th observat1ons recorded throughout ‘the:
study ‘In fact these students part1c1pated%,read11y 1n the c]assfl_l

““agtiv1ties and were' qu1te adept at 'extend1ngaJ'the 1deas, ?apd

re1nventing.‘ The1r classroom teacher reported that . they frequent]y :

R @asked 1f 1t was musqc day - and 1t was Qer op1mo# that the students

enJoyed ‘the act1v1;1es. Perhaps these students v1ew any test- like =

\. s1tuat1ons 1n a negat1ve manner " Other unknown factors may very well -

o .

have been present _ ]
' Given the Orff students overa]] performance, 1t was veryQ%uzzl1ng .
‘ _ . N

I S



iyt
N -’\\

that statistica11y, the Orff students d1d ngt perform better than the '

other two groups.a, Parental reSponse ind1cated that the chf1dren

- enJoyed coming to schooJ and that they were performing many of the
songs and chants at home In fact severa] egrents were plann1ng to B

- enro]1 the1r ch11dren in music lessons as a resu1t of the chlldren s

pos1t1ve attitude toward mus1c As one parent commented v"I‘gon t know

' what you' re\do1ng at schoo] but- keep do1ng 1t My ch11d 1oves com1nb

to schooL—" ’-*t&_‘v s

&

‘\\

A

(hh11e many factors may be respons1b1e for thlS pos1t1ve att1tude,g-

1t the be11ef of this researcher that the Orff experIences

o contr1buted to th19 p051t1ve att1tude enhancement Both the Orff

‘ studente and the Orff p1lot group were fortunate in’ that the1r

c]assroom techers were w11]1ng to 1ntegrate the: Orff exper1ences 1nto

whatever areas poss1b1e. " As well, the teacher of the p1lot group, -

belng an art1st was w1111ng to cap1ta112e on what the Schu]werk had to

. offer 1n terms of integrating into the. art area In add1t1on”fb3th the

p11ot Orff class and the Orff class 1nv°1ved in. the study rece1ved the
. 4
serv1ces of a 11brar1an who was a]so an art1st and who had expert1se in’

story te111ng Bétween the 0rff-mus1c exper1ences and the extenszon

’f"-and 1ntegrat1on of these 1deas by - the I;Brar1an and the c1assroom

N

' _teachers, the ease ‘and beauty of the 1ntegrat1ve- aspects of the _

Bl

Schu]werg' were magn1f1edv ) The chl]dren were rece1v1ng' ho]1st1c -

}experiences oD- 1ch cou]d on]y ass1st 1n the b]ossom1ng of

ifive. att1tude toward school. It would seem that 1n&ho way cou]d

th1s overa]] poS1t1¢e attitude t ard schoo] and qits many d1mens1ons be

reflected in a one- t1me adm1n1strat1on of an att1tude test So-much
RERY B

\‘

o
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"IObserved Beneflts and E?fects of Orff-Schulwerk

L ——

. did 1tt]e to c ture the extent f the effects of the program }f
© 2 |

: more was happening on a da11y basi \ghan cou]d eveF be reflected in a;K |

' . '- \

.standard1zed~att1tude questonnaire._ It appears that the att1tude test’”

Q"

- Th Bel]f]ower (1968) proaect emphas1zed the importance 'of

ueff"0rff Schulwerk to a ch11d 5. overa11 deve10pment o ;_»f

\ o 4
The Orff-Schulwerk ) 1 h1s foundat1on to the 1ntroduct1on
of art1st1c express1on in total re]at1on to human capac1ty

J G
(p 13)

A

: ThlS enhancement of tota1 human deve]qpment 1s encouraged due to the._-‘:

\

f’nature of the Schu]werk 1n appea11ng td“ the {nterest of ch11dren

Furthermore,»the -ease W1th wh1ch the Schu]werk embod1es the separate

,d15c1p11nes was: man1fested time and aga1n throughout the course of this'.

Q

‘dstudy Th1s sect1on 1nc1udes an account of part1cu1ar themes wh1ch

.\.

. f'emerged dur1ng the course of this - study,- namely, deve]opment of

fcreat1v1ty, conf1dence, rself-esteem,A trust r1sk tak1ng and : ositive -

o

fniself-concept. Th1s sect1on ‘also” 1nc1udes an account of part\cu]ar
‘Tevents wh1ch can be cons1dered representat1ve of the type of h011s¢1c
: e

:ufflearning\exper1ences wh1ch, 1t appears Orff Schulwerk makes p0551b1e \

;" The deve]opment of creat1v1ty through 1mprov1sat1on is the central

f1dea to the Schu]werk and, as such " the ch11drens creative energlesl

are given an out]et whether 1t be through speech movement, s1ng1ng or

,1nstrumenta1 p]ay1ng The fo]]ow1ng poem - taken from Mus1c for

v

) ~Ch1]dren . Orff-Schulwerk Amer1can Ed1t1on, Vo] T, 1982% p. 22 was

\E

}used by the Orff c]ass, in1t1a11y for voca]'_and ﬂinstrumentaTgn

. "ﬁ(‘m { wie
' ’ l'ﬁt
A



- exploration. \

N

' evoked that they dec1ded to create an 1ntroduct1on ‘

i)
vt

E storles descr1b1ng the1r experlences as g1ants

" (hes been removed due a/(_f'f,‘ PR
o _ vf;; - __”oﬂ;& o d;h_ o ;d -
to unavailability of> R
.. '»i," N . .\ ‘.~V‘_.v . % A ‘- v » . . . ‘ \\L ‘.“ B )
~copyright permission)...’. @y . L
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The ch11dren became so enthra11ed w1th fhe poem and the 1mages wh1ch it

“ 3

- -

, Fee Fi Fo Fum o
. We sme]] someth1ng, yum yum o - <

“and a coda

- Fee Fi Fo Fay ’
. Wewon't eat so we'll

i o gO away.v ,\& i
The ch1ldren exp]ored e1ng g1ants through movement, after ‘which somev e

responded w1th; '“Now 1 know what a g1ant sees
. ~

After‘ this 1n1t1a1 ovement experlence, the students deve]oped

al]owed the students to be creat1ve voc lly, through movement and a]so'~

1n the area of creat1ve wr1t1ng
Another act1v1ty wh1ch proved to be a de11ght was “Ra1nbow Day."

*Pr1or to the actua] day, the c]assroom was decorated w1th ra1nbows,

pots of gol.d and the chﬂdren experlenced many , fa1ryta1es .lhe '
he

'11brar1an p]ayed a p1vota] part in the success of “Ra}nbow Day as

ES

‘ told tori f i d magi
stor es 0 ‘ra nhsws/ag mag c.

"then made ra1nbow cook1es comp]ete w1th ra1nbow shapes -and co]ors

c N
s

Th1s one act1v1ty

Under her dJrect1on, the chi]drenf

ES



ey

b Hhile the smeH -of bak1ng cook'ies wafted through the a1r, the
rese\a’r?:Rfr 'led the chﬂdren through “The Baking Dance" f Nhat Joy. _:
T .'Hhat squea'ls of dehght. As one student pronounced‘ “"_That ’;was nly bes_t,, -

v..'l‘

,dance yet“' v

Another integrative exper1§nce was - 1mt1ated through the 1dea of
'the Tost key - The- image of a mag1c key turmng or ]oosemng a crank
vgreatly ass1sts the chiadren 1n matchmg p1tch On this partlcular
-day, hardly any df the chﬂdren needed the a551stance of the mag1c key

f and the researcher conmented that perhaps one day, the key m1ght never

,agam be needed and so, could be 10cked away forever There arose

1mﬁed1ate alarm. "what ‘happens . 1f another. class needs the key and 1t s

N
Tocked ‘away?" was the cr The children 1mmed1ate1y dec1ded that the:
Y.

lost key could be rec1a1med on]y if the researcher travelled on a
~dangerous Journey through an enchanted forest past skeTetonS/ and

vamp1res The c]assroom teacher qu1ck'|y cap1tahzed€;pn the ch1 &rens

: enthus1asm and encouraged story wr1t1ng She reported t at. the

: "”'-students were so, eager to deve]op the1r stor1es that the1r_pr1nt1ng

could not keep pace w1th the speed w1th wh1ch they were
‘ 1deas | N | | : _
“As’ the 1ntegrat1en progressed S0, _ too,. d1d the creati'vi_ty

deve]op >\s the BeHﬂower (1968) prOJect repog;ted.

'\‘ Orff-SchuTwerk is also more than a music me&od It concerns

: jfitself W'lth the-- comp]ex1t1es of the body, the sp1r1t and
'deepest feehngs M to man It is c6ncerned w1th calhng
.out an poss1bTe forms of fru1tfu] commumcatlon (p, ]4) |

The Schu]werk encourages the deve]opment of creat1v1ty by ut111z1ng

. . . ) c . L .
. B o R o X !
t t : . . . ’ . * . - B 2 "

C
RN



i a leader

'mater'ia'ls which are:. at the ch1‘ldrens 1nterest and deve'lopmentaL

teaqher, without a‘l-low'ing room for pass1v1ty. Everyone wants to be_

| ‘ 1nvo‘|ved and the chﬂdren soon reahze that the teacher is a gu1de, not-'_ s

N

! As* the chﬂdren reahzed that the s1tuat1on cal]ed for ideas that _

.'5*:-"were 1mportant ‘to- them, they -ga1ned conf1dence and se] f-esteem They

| became more un1nh1b1ted as. they began to understand that 1t was not{~ .

. 1mportant whether thelr answers weref r1ght or wrong but whether the1r

: &
answers were appropmate to the gwen s1fuat1on the chﬂdren were

: _experlencmg a ref1rﬂﬁent of aesthet1c sens1t1v1ty to the emergmg -
"'s\:@ndscape and were becommg mse as to the most 1mportant Tnus1ca1
""-J'v""dec1s1ons As their conﬁdence grew, the chﬂdren became more wﬂhng

to take ri sks and to become b'o]d adventurers in the1r learmng

| However, a re]axed atmosphere fﬂ]ed w1th trust i 1s necessary before- "
& .

.. ’any r1sk takmg can occur : It was ev1dent qu1te early in- the year,

‘that the Orff studengs fe]t th1s trust These students d1d not feel;.
A.-shy at all about fhngmg thg1r arms about the researeher whenever they
were SO moved Th1s chmaxed the day the students were mvolved m the :
-'"G1ue Pot Dance“’ gobs of g]ue kept try1ng »to escape from the glue__i' ‘
e .

-‘potﬁ At thxs pomt, .the chﬂdren dec1ded that they were stuck %o the

researcher As the researcher attempted to proceed down

he- hallway,
20 gobs of glue were determmed to st1ck'\ The chﬂdr_ “had no ‘end o'f‘"
.'fun thh th1s 1dea throughout the yea-r _. v . o
| :?th\. conc'lusion of: the ma1n ,study, the classroom eachers of the |

"two c]asse~ wh1ch exper1enced trad?‘twna] music requ__ted that the1r_".'.,

.lfeVel . These~ act1v1ties and materigls focus on the chﬂd not the' L



o , L

“‘V‘ students xexperience Orff-Schulwerk | Therefore, rese‘a/eher(

, 1ntroduced these students to the Schu]werk Hhat is of interest is

- whether not ‘there is- a‘ relationship between chﬂdrens

- experiences with the Schuiwerk and the loss of their inhibitions, 1s_-"' '

L debatab]e . However ~due to the structure of. the traditional classes

/’—\

_the students. ’n most ‘classroots, - 1n mest subject areas, the teacher._
recePtac.lesx.Qf that know]edge Noh.so in. the Orff c]assroom. - The,

o-authorship is.in the forefront S A

Y

Nhen chﬂdren trust an adu]t they know that their ideas count

'They do not see fit to cap their fantasy but rather, they furtherv
_ hring it to hght Hhen an adu]t is wi'lhng to be a giant or an elf
i'a'longSIdz the chﬂdren, they wﬂ] a]]ow the adult entry 1nto"the1r

l

that throughout their traditional music: experiences these students did \
no't venture to make any physwaﬂ contact with the researcher However, .
' after severa] Orff-Schulwerk experiences these students began to feel ¢ ‘f
| very comfortab]e 1-n establishing phySica’l contact with the researcher '~; -

4"7'1t "fe]t" as though an inViSible waH existed between the. teacher and.
"IS the 1eader, the font of a'H know}edge, whi'le the chﬂdren are the o

students are. respon51b1e for their discoveries and -the: idea"'fof‘;”'_:,-‘

wor]d of fantasy : However, membership is not permanent]y guaranteed a

) . 1n a trust ng env&nment cannot be under estimated

'_..‘doing so.. . g e

for, at any time, 1t may be: revoked and chﬂdre‘n have no qua]ms about

The enhaﬁcement of se]f-esteem and confid&nce through risk taking

-

For ev_ry psycho'iogist and pedagogist 1t is unquestionab]e,

that much represswn would be allayed 1f conscious effort were



R the1r rea] ro]es

',Gmade in’ the deve]opment of chxldren\\and young people to SRR

N

‘ﬂlghprqyide opportun1ty for step-w1se success in se1f—expression.

‘(aenﬂower, 1968, p.14) R e

l»The fol]owing 1nc1dent 1s an - examp]e of ‘how the Schu]werk can. promote

' _ the deve]opment of a pos1t1ve se]f-concept. One day,_ a student

f,ycons1dered to be a b1t of a behav1dr prob]em created an. 1ntroduct1on

\0 .

to our song. H1s offer to share was very surpr1s1ng as this was se1dom- _

the case This student s suggest1on proved to be very successfu1 and
_'at the conc]us1on of class with a sm11e from _ear to ear, th1s student

stated proud]y “You know~what? You made a song out of my story'"

’_Further to th1s part1cu1ar 1nc1dent the classroom teacher reported '

"Ythat 1n general the students appeared very p]eased with themselves

,.and 1t was her op1n1on that they exh1b1ted what she descr1bed as -

’_ inner peace because they ‘were a]lowed SO many opportun1t1es to express

themselves

while the ch11dren were deVelop1ng this hea1thy se]f confldence,r4;
o _

Afrom t1me to t1me they ‘enjoyed ga1n1ng power over the teacher » In the

' dance,: “Teddy Bear School " the ]1tt1e teddy bears dec1ded that the ;*

teddy bear teacher wou]d not be al]owed out for recess In thein quest

'~3for 1ndependence and conf1dence, the ch11dren des1red th1s momentary

tf'shift of power but were ‘soon sat1sf1ed and des1red ‘the secur1ty of
o

Our music act1v1t1es became s0 much a part of the ch11drens da11y

' ]1ves that they became tru]y annoyed 1f mus;c class happened to be

' ,cance]led In fact one student prompt1y burs% 1nto tears when she

iid1scovered that the researcher onuld not be her mu51c teacher the
' ,,:7";/

- e

/



| JchResuTts of Interviews a

;TTfoTToﬁing year; :That nasra firsttforfthis;researCher!;_3.'5Tg;_f(fajf'

.

The preced1ng sect1on cons1sted of a d1scussion of some of the 3

m«

,benefits and affects of Orff-SchuTwerk as observed by the researcher.-°'

‘The foTTow1ng section w111 >1nc1ude student and teacher comments

“';concernlng Orff- SchuTwerk

The ch1ldren¢ The 1nterv1ews w1th the ch11dren d1d not appear. to.'

'be as 1nformative as the anecdotaT records comp11ed throughout the'”
, of th1s study The ch1Tdrens\ behav1or 1n cTass,_as we]] as'
i !;ninhibited comments_ai disclosed in thejprecﬁdiné section, can
be cons1dered to be more revea11ng than the 1nterv1ew resuTts In th1s,
"case,‘ the adage "Actlons speak 10uder than words“- was - operat1ona1

"fHowever, the 1nterv1ews d1d conf1rm several 1deas wh1ch seem to- recur

f_throughout the ]1terqture descr1b1ng the essence of Orff- Schu]werk"

'Tifhaﬂ ph11030phy

.rné; ch11drens comments seemed to. verify the ;position that{fi’h”l

Orff-Schulwerk A, 1ndeed chlld-centered., It 1s music Tearn1ng housed;*-hh"

 Within play

‘ Jason,ig-" Iath1nk 1t s lee pTay1ng
- ‘bianail . It's T1ke pTay1:g - ‘*%

:A'.Crysta] a 'Uke p] aymg. - 'Aj'.:,: ; _. v.: | .‘ 4‘
,}Researcher. zwhy TS 1t Tike- p]ay1ng? ST ";;! ‘
"D1ana . "Cause it's fun | B . | “

{TAcrystalz | Because We’ aTways get to do dances and acts

~Jdaimie: = It! s 11ke do1ng easy work



| what nwas',surpr1s1ng was the 1mpact of thevvcreat1ve dance;_

s xfc0mponent Severa] of the ch11dren ment1oned "the acts"'-s be1ng their' -

'l*favor1te part about mus1c c]ass.' For examp]e, Ja1m1e s favorlte part L

| about music c]ass was “act1ng things out W
Researcher. L1ke what? what d1d we act out?

‘ 'f Ja1m1e~.': L1ke the e]fs

cha1m1e was referr1ng\to the Shoemaker andkthe Elves dance. vColin'a1so';'f

’fﬁﬁiﬁr

. preferred the creat1ve movement..'
Researcher: Nhat‘do.yougl1ke~best about mustc,class?'
Co]1n . Uum . ,ﬂ;ithe'acts. ™ -
{/' Researcher which:actszdid'yousiike?';‘ ;;
- : Col1n. Tie King‘and.Queenf_. » - |
eséarcher: . Any others7 'hhi~.. o ‘\'lf. _
. [zgj{ﬁ:d," .,Uumm ,.. the elfs. .r',-The Shoemaker and~thevETfs
e e -}.. B ;ahd the one where we. .‘;' 'Ifforget_whatjit's;called.
‘ .b'?sgesearchergufwhat were we do1ng7 . | | f‘ - ‘
CoTine:"?f_‘we were. mak1ng — were ro]11ng dough and we had
? _ .‘l - th1ngs 11ke p]ates wlth food on them. o v | _
‘ " ' what is of 1nterest 1s that thelstudents referred to the dances, or
;,ﬂ. the movembnt as act1ng } It is very d1ff1cu1t to def1ne Orff-".“
‘bchulwerk 1n‘ prec1se terms as 1t cons1sts “of a]l performing ‘arts'
1nterwoven 1hto a s1ng]e un1t The boundar1es between the arts are
_ constant]y sh1ft1ng to accommodate the act1on at hand As,a result,af
| /what one may def1ne as "dance,’ another may def1ne as 'act1ng fhfs _
1; | constaq} sp1111ng over. 1nto many areas at any g1ven tlme, may be the:-vij'

'_ most un1que feature of the approach
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;L L
4‘music class, however, some d1s]1kes were: reyealed

: ' . - P N ~ . v

Jaimle. - I think 1t s bor1ng when we hard]yA get %0 use the

T 1nstruments. ”']tff S DA ~“\\\;\ ‘ .
Colln »fdf I don t 11ke the poem stuff I m sure ';,>a‘\*\;’~”_r

'_wh11e maqx of the students enJoyed a11 aspects of the mus1c program,

vCrysta] absorbed the ent1re experlence to the p01nt where music c]ass

became a part of what was 1mportant to her, 1t became a foca] p01nt

- Crystal 1ndicated that her favor1te subJect was mus1c and when asked ln\uj :

°.she ever engaged 1n any of the act1v1t1es at home, she rep11ed "we'-'”

AN

~‘make up little dances. v LT e ;‘f R

L 1N

“musical development.ﬁ Th1s idea is

Researcher Are there any parts apout mus1c class that you don 't

,\ ' o ]1ke? ," : 4{-‘ e . a

i Crystal' o L1ke when 1 have to. 1eave I can t be there, ,Je |

To summar1ze th1s sect1on, two themes seemed to emergeA the play'-

-theme and the act1ng theme Many of the ch11dren preferred ‘the

‘r

v {,creat1ve dance port1on of the program, wh1ch they referred to as‘

actlng,fj wh11e a few 1nd1cated that they - preferred p]aylng ‘the -

.lnstruments Most 1mportant1y, however, the ch11dren appeared to enjoy -

the act1v1t1es because the act1v1t1es were play-orlented Many ofgthe

':children felt that mus1c was “11ke p1ay1ng" because it was. "fun

The teachers One of the ma1n thrusts of the Drff approach appears

"to be its. re11ance on ch11d-centered act1v1t1es 1n order to promote

A

ever- present 1n the 11terature and

',’ﬁulﬁ%the teachers inVo]ved 1n th1s study appeared to concur w1th that not1on.'

\

Besearcher Nhat are the d1fferences that you can see between the-l

v

S - o .‘ - o .
, RN
\ o L -
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“; Orff program and a more trad1t10na1 program? ‘
' Loretta One Aof the main . thlngs that I not1ced 1s the tota]

- \; nvof@ement of the child. He s 1nvolved. phy51ca11y
"~guf?\and lnenta11y In ‘the tradnt1ona1 progranl we did an
"}."awful lot of JUSt sitt1ng and 11sten1ng,‘then try1ng

- -~ to repeat what we heard : But’ we rea]]y didn’ t do a
lot of body movement or that sort of thlng Itvwas-
v 'teacher d1rected _ ',«. ' | | |
Loretta telt that the Orff approacb is more se]f dlrected
’ . [what the teacher s do1ng in the Orff program is
-prov1d1ng an 1dea .. thought process . J_. ano then -
“the ch11d is a]lowed to go and experlment w1th that
.and then .you pu]] from that Qﬁfe1t -that 1n the

.trad1t10na1 approach I was expect1ng a certa1n answer

.
" and I wasn't happy un]ess I got that answer P
-T_Barb: - One of4the maJor d1fferences that I not1ced ‘and that -
. surpr1sed me about the Orff . program, was the- tota]
7chi]d 1nvo]vement The ch11dren were us1ng thelr eyes
. :,%g;. S : and the1r ears and the1r bod1es dur1ng the music

E 2

program, as opposed to the trad1t1ona1 method of
hs1tt1ng back and 11sten1ng and g1v1ng back respbnses

Barb a]so felt that the Orff approach is mor ch11d centered than a

3 .
that I 11ke, and that/,////
3

is d1fferent from the trad1t1ona1 program is that it

trad1t1ona1 program:

Another aspecs'of this progra

O ‘_ gets away. \from. the ntrad1t1ona1 r.teacherfpup11‘
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) ”fﬁff:kéiéitéﬁéhfﬁ' The teacher 1s more 1nvoTved w1th theff*?}jji
ch1Tdren, and 1 th1nk because of that ‘the- pup11§ arehi:}igf"
more relaxed because there is nof' the d1stancef,fﬂi¥fh
between the teacher and the ch11d thai.’ou tend to see_;mr‘~~3'
in a. more trad1t10na1 program I don t see any r1ght':i"

or wrong in th1s program. I thlnk there s a chance oo

for the ch11dren to be creat1ve and tra1n themseTves.

The ch11dren 1n an Orff program are aTT 1nvoTved a]T of the t1me,'__

;f y therefore mu51c sk11]s are constantly be1ng ref1ned

"f_Q/i;f;~ Loretta

"?,féams

- )
. . -

.see1ng what you can do

-They aTT have to be 1nvo]ved T It s realTy notlceable‘

cifgal chlld 1s not 1nvolved That person st1cks out',
‘T1ke a sore thumb You . -can, 1mmed1ate1y zero- in onf" .
ffwhoever 1s not thére ' ‘ ‘

- Not aTT ch11dren are muS1ca1 It takes some ch11dreni

Tot Tonger to p1ck up on: some of the mus1ca1

skﬂls, But th1s program is not an emphas1s on hav1ni B
d

- the sk1lls It has an emphas1s on belng yourse]f an

. -

HoweVer, Barb aTso stated that the mu51c sk1TTs w111 deveTop

can t do .ﬁf . - ';;

. And yet the mu51c sk1115 w1TT come out of this and the ,

chlldren won't even know they are doing it. They arev'

"'reTaxed wh11e they are- -doing ;it; There Lisn't “the

pressure, s0 they aren t'thlnking' "Oh'no' I'can't -

do’ it.' There 15 noth1ng presented to them that they"

T

AN

Since the orff. approach does not emphas1ze the "right“ anSWer,

<




:-'c B R ,' N - T
E . . - ~ . .

ch11dren can deve]op more self-confidence They are freer to explore h,

\what th y can do w1th1n the structure of what qs happemng at‘ ther'._;g;'

g j«' moment N 7!~1 :

.Barb:‘

A

\

| what the other ch1]d 1s do1ng

A\v“.

'v;'The ch11dren can be more creat1ve because they 3#% not;ﬁ"a="
1ed about how they are go1ng to perfomn I thlnk}:tfv -
that 1s why the ch1]dren enJoy 1t,so much Sometimes,~f'

ina classnomn, no matter how»hard you try not to .

emphas1ze the fact that some- ch11d doesn t know,v

.'the Orff program it's not as obv1ous._ A]though 1t is =
to the extent that. some ch11d isn’ 't as graceful but
;these ch11dren; are ma1n1y .1pok1ng 1nward _ toward’

: themse]ves There 1sn 't that 1ook1ng around to see.

.

.--.»_-.e

’Both teachers suggested that the mater1a1 used in an Orff program. g

1s at the ch11d s 1nterest 1eve1 and deve]opmenta] 1eve] : Th1s is a

| contr1but1ng factor to the ch11d s enJoyment of the program

Loretta

Barb:

' Some of the lessons 1n our o1d course seemed du]l and,'
uninviting. We'd. starR'a song .and we'd do it thaty” T

~day. We did not a]ways rev1ew it enough 56 that they‘;_

got to know 1t, so it was d1ff1cu]t for them tb go out'
and s1ng that Tittle song.’ Anothér th1ng,_those songs
tended to. be. ]onger, more trad1t1ona1 songs wh1ch were

harder to 1earn

‘Well, the type of songs and poems you are usingﬁapbea1‘7

more to children than some of the songs that I have't

seen in trad1t1ona] mus1c programs 1 wouldn't ever

o
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U e "}attempt to‘ach some of them to chﬂdren because T

PR that I cah t get exc1ted about L
Apparent]y, g an added benefat Qf s an Orff prbgram is.. the se‘ff—

conf1dence wh1ch ’students acqulre L ‘. D t S
Loretta. i th1nk “they' re less af raid to take chances We ve..-'-'

¥

. find them b°"‘1"9 B don t think . can. teach anythmg-'v:. O

Catt been W°"‘k1"9 toward makmg then feel comfortab'le_ .

. it onn "_‘But,' deﬁmte]y, m your ‘music c]ass, you.

we "7 make .them grow_l th1nk 1n overaH deve]opment |
| | ~ they fee] good.about themse]ves N : '_ |
The Orff program 1nf1uenced both teachers as regards the1r owng“..'
teach1ng P a o \‘\_—‘““
"Lorett_a.,_' '_‘I‘ will try to do- more movement and that sort of“"
o ‘”/_ o thing. I m go1ng to try tc\f get more tota] 1nvo]vement
o of the chﬂd, a- 11tt1e less, s1ttwg.~ I ve. used some
, - of your 11tt1e act1on games - for math .
~Barb: L thmk it deﬁmte]y he]ped my teachmg Cbm"'ng m
o at the begmmng, I was unsure of myse]f and’ unsure of
limits. It took me awhﬂe but T found that I was ab]e :
_’to re1ax apd try some of the thlngs in the classroom |
1 think it he'lped me to estabhsh a better teacher- .
student rapport m)my room. | " ’ | |
It {appears that the Orff program has benef1tted not on]y the

students 1n the area’ of sel f-conf1dence but as Barb_*eported

-

'-1n the fact that 1t s okay to make an error and take'

. :expanded on that You know, g1ve me your 1deas and



'waQE%’ s ‘:_ RS m feeling more creat1ve You see, 1 a]ways thouqxt .

‘that my - creat1v1ty was qu1te 11m1ted~ \ don t think

>

I'm find1ng now that when I start wlth some oF these";_;'l

; dOrff ideas, I m abte to take them further
In terms of changes 1n the teacher s overa]] day, Barb reported
,Mel], def1n1te 'trends toward more 1ntegrat1on. I'n g"

f ey . o
- fi"ding the Orff -program, lends itself more toy -
'\, integrating in'other subject areas. 1 come back from

ta

1a{ music 'class and QEel just 11ke throw1ng out -

everyth1ng I had p]anned for the next two h ";;,'and

taking the 1dea you worked on. and .go from there“

The percept1ons of the teachers lpvo]ved 1n this study seem to echo

‘the percept1ons of those who are contr1but1ng to the base of research

* . in-the area of orff- Schu]werk In;essence,.the teachers in this study

view OKV{ -Schulwerk as be1ng '__f;j

N

s

an . approach wh1ch requ1res the tota] 1nvo]vement of the ch11dren .;;

wJ;'motor1ca11y, cogn1t1ve1y and emot1ona11y,

an approach-wh1ch'1s ch11d-centered. The teacher and student ex1st

~in a symbiotic relationship;

. an approach which utitizes activities 7suited to 'the: child's

- deve]opmental level and interest Tevel; ~

i

an approach wh1ch contributes to sk111 and conceptua] deve]opFent

A]] ch1]dren are involved aT] of tg% t1me thereby ref1n1ng/the1r‘

skills; - . ~ i R ”1 Ly _/.‘u:_

an ‘approach -which can assist ‘children in. devetoping feeTfngs"ofﬂ ":Tﬂj

I'm as non-creat1ve as I once thought I ‘ﬁf because‘gf" e




self—coﬁf{gence.. SlnCe the ch11dren~are 1nvo]ved 1n a “fun way,~”

they are more rslaxed and 1ess 11ke1y to harbor fee11ngs of “I o

N

- S e o 55‘:’
mary e

. The 1ntegrated nature q? 1earn1ng and the complex 1ntegrated‘;

can t'" Posftive feel1ngs of se]f—esteem are more 11ke1y to emerge g
f-

:rhkfunct10n1ng of the \human organISm makes ’1t very d1ffrcu1t to"

fract1on1ze 1earn1ng anv»

discussion yet 1t is’ r1d1cuﬁous to th1ﬂk that 1earn1ng occurs in such a-

;schismat1c fash1on o 'n‘{f. E P ~f

-

‘h‘ It may be acceptab]e to 1solate the beneflts of the Schu]werk for:'
'research purposes, honever its very un1queness ]1es in 1ts 1ntegrated
!nature Theref ~e,,great d1ff1cu1ty ar1ses 1n attempt1ng to 1so%ate

}'1ts componentst The va]ue of the Schu]werk appears to- ]1e in its

L contr1but1on to Gesta]t 1earn1ng N fﬁf{ o R

deve1opment Ne do S0 s1mp1y for ease of_ _.

At first g]ance, ‘the Schu]werk may - appear to be very . s1mp1e in .

nature Yet, through play, ; a very h1gh level of funct1on1ng and -
;"1earn1ng is occurr1ng and is. housgd w1th1n th1s‘"p1ay }The “play" is
' '.the thing. As’ one’ student obse;ved | "It s fun workﬁg | |

' The test1ng 1nstruments d1d not produce s1gn1f1c3nt resu]ts of a
:stat1st1ca1 nature, however the mFasufement devices may have been at

fau]t, Perhaps in an 1ntegrated approach‘to 1_ rning, when .an attempt

fﬁgs made to 1so]ate b1ts and. p1eces for test‘fﬁk purposes, the very
1ntegr1ty of the approach 1s destroyed Perhaps Orff Schu]werk shou]d
;_only be" “testedo when Orff spec1f1c tests have been deve]oped

-~

'Thts “study a]so provided 1mportant '1ns1ght into chi]drensf



":Percept1ongF of who teachers are and what they _do;: One studentfp"

quest1onned the researcher in: the fo110w1ng manner
Student Nere you ever a teacher? :'”
Researcher Nhat do you mean? |

Student You know, a ‘teacher. :v-f;f” f;'

t_Th1s student s 1deas of what or who a teacher i 1s an Important

(

' »Jacomment on our educat1ona1 scene A rea] teacher does ﬁ%&_-al]ow'

e~

Hdanc1ng, s1ng1ng and--games~* As adults, we tend -to become more“

h

"concerned w1th what we teach, rather than how we teach or even who we

ﬁteach Yet the ch11dren assoc1ate the subJect w1th the teacher _ when ‘

e

' the researcher quest1oned Xhe- ch11dren as to what they 11ked best about-'

mus1c, severa] prompt]y rep11ed "You'" when asked what e 11ked best,f‘

_about com1ng to schoo], -one boy rep11ed "The teacher

v

Tpart1cu1ar subJect area or even’ educat1on 1n genera]. e '\;

Researcher What is 1t that you 11ke about your teacher? _

Student Her 1ooks B f,ﬂf L 'S .'1

Tat

. We. cannot d1vorce ourse]ves from our teach1ng for, we are what we. teach

%

t-fand. we w111 u1t1mate1y affect ‘the ch11d 5. 11ke or d1sl1ke of a

A

Many aspects of this study po1nt to the pos1t1ve effects of an -

integrated 1earn1ng env1ronment ‘The 1ntegrat1on ach1eved 1n th1s'

study was poss1b]e due - to the efforts of a number of personne] As a

'result of th1s cooperat1ve.1earn1ng env1ronment the ‘children d1sp1ayed

,the deve]opment of pos1t1ve att1tudes toward school 1n genera] Wh11e

a‘

- the att1tude test did not prov1de stat1st1ca1 data to support the c1a1mn
: that the Schu]werk is more successful at fosteiing p051t1ve att1tude.§ '

'_Udevelopment ne1ther .can it be statedv,that, the Schulwerk hampers

"{"‘V_"

‘.



positive att1tude deve]opment. Furthermore, the qua]itat1ve data wou1d'“j -

suggest that the Schulwerk does. 1ndeed contr1bute to attitude-i".

enhancement., This: focus “on att1tude seemed to be a common ei@ment h:"'

throughout th1s study and,.as others have suggested th1$ 1s perhaps -
Orff-Schulwerk s “ralson d' etre.“ As N1111ams (1983) stated '"Want1ng g
,xo 1earn someth1ng makes 1t more p0551b1e to 1earn and,xhat efforts to»

J ,
make learnlng pleasurab] have a d1rect and pos1t1ve effé't on, 1earn1ng.}a-

: eff1c1ency" (p 187)

\ Probab]y no researcher can siep back from a study w1thout having .

¢

o been affected some degree by the study The researcher exper1enced4

: a »symb1ot1c* e]at1onsh1p w1th the students in creat1ve deve]opment
‘The researcher has developed a- hea]thy respect for the creat1ve energyah
- of ch11dren and as a result the researcher s teach1ng has - exper1enced
%.a def1n1ite free1ng-up and a rev1tallzat1on : The present study a]so d
i.a]lowed' the researcher an opportun1ty to Jljggyl to ch11dren ‘ The1r
",;: 1ns1ght 1s noth1ng short of remarkab]e | F1na11y, th1s prOJect has.
:fxallowed the researcher to red1scover her own teach1ng and to. exam1ne

" not on]y the what of teach1ng but the how, the wh and ~most;

' Z\"*;;.'.''1mportant1y,|~ the whoxof teach1ng

. ’ . - ) o S a-“
'f _Recommendat1ons _

e

-~ &,

B The results of this study suggest Spec1f1c quest1ons wh1ch wou]d be
i WOrthwhlle peré@?ng . TR ,1.~jr . 'd:,‘_ h L _\""

£ . what d1fferences in att1tude ex1st betweqn st ?periencing'a'f

movement-music story program and those f 'udents exper1enc1ng a

: movement-mus1c‘ program? If apparent d1fferen f»_ex1st_;are ,these “"



L

dlfferences of a short or long term nature? Research in this area N

2N T
would enrich the movement component of the f1ne arts area, as well'-

-~ as enrich1ng the phys1cal educat1on arear

A

{ahead of the1r counterparts in the1r mus1ca1 develophent? | //,/’\
. what

3, If students ’ have exper1enced Orff Schu]erk from K-6,

R 2 If students have exper1enced Orff—Schulwer&sfrom K-6, wou;d they be>j

o percentage of these students cont1nJe t§e1r mus1ca1 educat1on 1n'vf'

Jun1or and senlor h1gh schoo17

4. If students’ have exper1enced a tru]y 1ntegrat1ve Orff Shu]werk

program,fﬁrom K-6, .what academ1c beneflts have surfaced?

5 Since Orff Schu]werk 1s} motor1ca11y oriented and allows the

S

: ch11dren to exper1ence abstract mus1ca] cpncepts through motor o

response pr1or to be1ng presented w1th the symbollc st1mu]1, i

\ there an 1ncrease in abstract reasqngng ab111ty? - S,

6. F1na11y, th1s study has verlﬁded ﬁhe need for the deve]opment of -

test1ng 1nstruments sen51t1ve fo the Orff Shulwerk exper1ence

Coda |

<

In a sense, th1s study has come fu]] c1rc1e in attempting' to

answer the research quest1ons, it became apparent that many more
quest1ons needed to be ra1sed In an effort to p1npo1nt the Schu1werk
1ts chameleon Tike essence soon became apparent

B
wh11e th1s study cou]d not aff1rmat1ve1y answer the research

quest1ons, much more was d1scoVered-thanuant1c1pated. vchtldren have
the power of chang1ng our schoo]1ng if we wou]d but 11sten. One chg]d_

did- the researcher the . honor of . anoounc1ng "Coming in here is 1like®

. DR -~ - oming n ' »a

R



B )given the greate‘ gift of a‘l] 'thé kteys t‘Q th? door marke"~

LEERN

Y

a4 .

attitude tQ encour‘age motivatinn toward»~ 1eanafn§ thgn Wi

true teachers. The next t1me a chﬂd querteﬁ"ﬂ ""I wdnder

11ke to be a mag1c spark]e in® the mag)c 3park°le gar?" wha_t d.'frei:ti»qn"'

s\‘ « - L LT

educatlon.”f_ \’\ R T SRS :

,_, SRR

- W,
Our p051t1on as ed&cators 1s tenuous at best The-"ch?

9,
[ "

\\jeehngs, words and p1ctures, 1dea°s 2a:vrlcaiwfan ‘ "'.
1ntense1y cumous about ‘the world. The_y are sc‘lent}sts,;
artlsts, mu51c1ans, h1stor1ans, dancers and runners, te]]ers- -
of storles, and mathemat1c1ans. The chaHenge we - face as' -
teacher's is to use the weaH:h they brmg us. - (p. 189) "0-
| N\ s
AN f °
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- Glossary of Orff-Schulwerk Terms

:'éstabli,shed_'fp'r'qs,e'in-.t_h"is study: . . VoL

 For the purpo;s'e"i of clarification, T‘t'hé‘ f&]'jpyi-ng ‘_‘ d_effi nit,ibnﬁ | were .

- Snapping, handﬁfapping‘,.thigh.,_s]apping“, *foot stamping.

1. Sound . gestures: . The separate  ori Cdnib‘i h’éd""«'acti‘ons ,of “finger

2. Patschen, patsching: _s'}appingftneg%{ghsgmtﬁ;éme,&'r beth hands in> .
g Used "in rhythmic exercises and .. = .-

-a.relaxed and bouncing way. It is
for the preparation of instculental playing. -

'3, Non-pitched percussion: Small _percussion instruments’ that have no
-~ definite  pitch {(cTlaves, woodblock, tambourine,‘ hand dr'um,j ratt]e,_-_' ,

~ sleigh ‘_beH‘s, ‘cymbols, etc.).

The above definitions .were taken from Music. for Children: - OFEf-

Schulwerk -American Edition, Vol. 1,-1982, p. iv. See Appendix D. . -

4. Pitched percussion: Barred instruments including® xylophones with

~wooden bars set on resonating boxes, glockenspiels with metal bars, .

.and metallophones with thicker metal bars to produce more resonance
‘and .a deeper tone color. LT e

" Befause of the design and.constrliction of the barred. inétruments’,

technical demands. of playing “are very. limited and -there -are .'no._

problems- with regard to tuning. When it is necessary to add’ or
remove  bars. for a particular tonality th

easily by .children. The instruments also’ Fe‘_ndvith’emse]_-véf&;,r‘r‘ead_i1yfi»T.'
| _ g -music: - -letter names -of -the . - ..
‘notes appear-on each bar adding visual reinforcement ‘to the &opcept 7~ .7 "

to the task of reading and writin

e manipulation. can.be. done = .

of pitch understanding. Playing the instruments ean- help »in -the -

-development of hand and:eye co-ordination: - two maltets %re, used at

- 5. Speech-rhythms, "speech'-pa:tferhs:_‘\j.-""T,h'roufgh-,”"~ss‘eé§f’iléb'5fcféfﬁ’s';'fv.' tbe

all ‘times for both-melody -and " accompaniment figureg, intervals:are . .
- seen and experienced by touch and ‘sound' sipul taneously: \*.;A]mq's';‘ ~allos
~musical  ideas are .possible -with ‘the instruments ‘ncluding the =~ -
creation of atmosphere for stories ard -dramatit . forms,. as well. gs’ oL
the expression of feelings.  (Music. for Chitdrén:s Orff-Schulwerk . - .
American Edition, Vol. 2, 159‘7’"7 » PP: 208p2U9) . See+Appendix D, . - 1.
N g ) A . T I R O | . -

o

vartous.  types of measure are” easily grasped, .even ' up-beats, -or

sudden changes of time. signature, present no’diffi¢ylties.  It™is:
- important. to develop#a feeling for the tonal qualities ‘of words, so- ;

- that the characteristic: sounds are displayed to.the pest ‘advantage

- .« . Monotony. should be avoided; the speéch--should be vibrant at

all. times, and .dynamically varied.; Dynamits “and phrasing (piano

and. ~forte, *crescendo -and - descrescendo; -.»".fegatc".and-’ staccato,

‘accented . and ' unaccented -beats)’ should ‘also ' be . taken ' into
consideration. (Orff-Schulwerk  Music- for,Thildren, Vol. 1, 1956, .

Pp. 66). See Appendix D. _

Pz .

_.'J'l'




6. .Echo-clapping: " This 'rhythmic-al»‘_,‘exerci‘se‘ must be started right at .
. the” beginning together with speech-patterns. '-The use of ‘the hollow -
- or- the flat of “the hand  helps  to  vary . the ‘-~ tone-quality.
E_cho-c]anpin'g-devé]d‘psz “into echo-playing . .. . (Orff-Schulwerk
Music for” Children, Vol. 1, 1956, p. 80). See AppendiX 0. o

Ry Question "and Answer: _ This activity: is  also. called phrase.
B completion or phrase building . .. - ... It follows along after the
- .. children are pro_f.icienf_in-"performing echoes. ' T S
In echoes, one person .pe‘rms the first part of the phrase, - the -
rest' copy exactly what ‘he- has done." In Question and: Answer, the
" - second .half. is completely. different.”. The first person “asks" ‘a
question and -the. second: person -completes it with. his own pattern

. ("answer"). :- _. : - SR o
— Answer———> l ST,

- In contrast to echoés;: there are many different answers that could . ‘
. .'be given and-all of - them would. be.correct. (Music for Fun, Music - %8
@ = for'Learning, 1974, p. 178). See.Appendix D. § DR

~ Question and Answer can be explored using speech -patterns, o
movement, - body percussion (snapping, ‘clapping,- patschen, "stampi_ngm-; :
. _singin"_g,'_non-pitchedv percussion and. pitched’ percussion. - . = el

L

v .
Fare
T

This technique leads to the creation of .little melodies. ‘Later on - %p _
- a child can make up .both the. ‘Question and the Answer on one.
“ipstrument. while another child makes up a different. Question and
Answer on his melodic instrument. : Several of these can be" joined
to create - a piece of. music<  If several of - the  Questions and
'{ Answers’ are played in sequence, Sccompanied very simply by other
- % -instruments, and an introduction and ending devised, the result’is.

°

i

~ -an attractive. small. compositionj- of . the child's own creation.
- (Music for Fun, Music for"Leai ing; ‘1974, p. 181)." See Appendix D.

\ ¥ scale. which does not contain
semifones. This is doh, iray sgh, la insolfa or 1, 2, 3, 5, 6
.~ of the scale: (Music for:fu usic_for Learning, 1974, p. 217).
%, See-Appendix D. T 7 R T :

8. Pentatoric scait: A ¥ile

<

9. Jm’groViSa’tion: Ihventin’g or creating \s.pont'anéous1y. (Sihg About

unshine, 13/5, p. 24).. See Appendix D.

»



