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~ ABSTRACT

Thls study 1nvest1gated the informal 1anguage used by Grade VIII .
students and’ Grade XI studentsmln small groups. §tudents v1ewed a film f v
" chosen to stlmulate dlscu551on and‘then formed 51ng1e sex trlads to dis-
cuss the film. Each group tape: recorded its d15cu551on A teacher
V151ted each group for fifteen m1nutes s | e 5
| Transcrlpts of the recorded talk were made from the tapes of four ﬁ> :

: Grade VIII boys groups, four Grade VIII glrls .groups, four Grade XI
'boys groups and four Grade XI glrls groups The transcrlpts 1nc1ude
four mlnutes of conversation of the students aloné and four mlnutes”of
'conversation‘with.a “teacherpresentﬁa . | o
The ana1y51s of transcrlpts focused on four type§ of reatures
'--syntactlc structures; vocabulary breadth the use of . functlons progre551on
of the discourse. In the syntactlc analys1s, the numbers'of each type of
syntactic unrt were counted and the average length of the T-units was?call
.culated The ‘type-token measure was used to obta1n 1nformat10n about the
;.breadth of vocabulary A set of functlon categorles was, developed,and |
,each T- unlt a551gned to a category The analy51s of discourse descrlbed ;;
‘patterns of part1c1patlon and ev1dences of 1anguage used for 1earn1ng |
| The results showed that T unlt length 1n these transcrlpts d1d
not vary 51gn1f1cantly from Grade VIII to Grade XI in the students alone
context T ~unit length var1ed s1gn1f1cantly from the students alone -

” »context to the students w1th teacher context T un1ts were 1onger when k

a teacher was, present There were 1nd1cat10ns that dlfferences in T un1t

- ilength between contexts could be malnly attrlbuted to the Grade XI groups

1V _
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The type-token ratlo was not 51gn1f1cant1y different elther from grade to

‘ grade or from thq students alone context to students w1th teacher context.
In these transcrlpts the Grade VIII students used more T-units for
talklng about the 1mmed1ate 51tuat10n than did Grade XI Each grade used
- a 51m11ar number of T un1ts to express generallzatlons or abstractlons

v

: Grade XI students USEd three times. as many concrete references to support
generallzatlons as did Grade VIII. students Grade VIII students used ’
more T unlts for 1nvent1ve purposes and word play than Grade XI students -

~ The 1nvestrgat10n of the progre551on of the dlscourse showed that‘
both Grade VIII and Grade XI students ‘talked most frequently about people
and social problems. Grade VIII made Joklng references to the1r personal_.

,.characterlstlcs, belle@s and asp1rat1ons The Grade XI groups frequently’r~

.:d1scussed these toplcs serlously | In; the students alone context most |
students took part in the conversatlon In the w1th teacher context the

_dlscu551on of most groups was d1rected by the teacher., The talk of the

‘students prov1des many examples of language used to share 1nformat10n,
to clarlfy concepts to expand word mean1ngs lo generallze and to specu- '

~flate on what could happen in the world. " . rl:“" o t-d7°.' . f_7> |

l‘ The dlfferences between Grade VIII and Grade XI as 1nd1cated by

Gr‘_the analyses of the talk in these transcrlpts suggests that there ‘are " “;[

l.some d1fferences in 1anguage useppetween early adolescence and late o

-l adolescence. Th1s study also suggests that the presence of a: teacher

'7Qaffects some features of 1anguage productlon at each grade 1evel

P o
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éhapter I

. INTRODUCTION

L

Theoretical Background‘to the. Study

[ | f

What the learner brings'to'a 1earning situation has a substantial °
effect on the success or failure of any educational program. The learner's
feelings, heliefs,-expeétations and‘social sensitivities as well as his
intellectnal background Qikl profoundly influence what happens when
curriculum plans become classtoom realities. In addition, every pupil's
language competencies and habits wili affect what he or she’gains from

% ' - . o

an educational activity.
In the past, some curriculum planners failed to con51der adequately
what the learners contrlbuted It was not wnusual for specialists to
design programs based mainly on the'"logic” of the subject matter with
which thepkwere concerned. They made many assumptiois regarding.the
:imotivations and capabilities of the children for whom they were planning.
In the‘words of Jerome Bruner, "Fallure to questlon these assumptlons has,
'of(course caused much grief to all of us" (1971 19).-
Although curriculum theorlsts vary in the emphasis they place on
assessing the nature“of%the\}eatner, few wouwld deny that conside;ation
. of the persons'instructed has a primary place}in educational planning
Many are follow1ng the trend suggested by Max1ne Greene (1971), who has
proposed an approach to curriculum plannlng through the student's per—

ceived interests and needs Greene contends that. curriculum planners

should avoid the '"authoritative confrontation of student with the
. _ ‘. ' : 8}



knowledge Structures"'(1971:262j. She expresses the view that curriculum
éoals can be achieved only when the learner participates in generatiug
structures of knowledge and brings to the process His own experiences
Jand concerns. "If the curriculum .. : is seen as external to the search
p:fOr meaning,'it becomes an alien and ah alienating edifice" (Greene,
1971:262). | - o

When the process of curr1cu1um plannlng includes ser1ous atten-

t10n to the participation of the learner the place of language must be
given additional attentlon. It is no longer acceptable to consider only
~ the language of tﬁe teacher and the textbooks; ‘The language habits,
abilities and potential of the student must be assessed. ‘What range of
vocabulary does.he understand and use? How mature are the sentence

structyres he comprehends and composes? How does he use language to
process and assimilate new knowledge?

Tn England, the government responded to public concern about the -

“language of school students by establ1sh1ng a "Committee of Inqulry "

~ This commlttee s réport, A Language for L1fe (The Bullock Report, 1975),:
p01nted out that "talklng and writing are means to learning" (Department

of Education and Sc1ence 1975: 50) One of the commlttee S recommenda-

~ tions was that every school should develop a language policy which 1nvolves
:every memher of the school staff. To assist’ ln 1mp1ement1ng this recom:
mendation, the National'AsSociation for the Teaching of English puolished

a document, Language Across‘the Curriculum Guidelines for Schools, in

" which there ‘are suggestions for creating language policies based on the
following premise‘ T
Teachers must pay attent1on to the language that surrounds

them and their- puplls in school--the 'language-life' of the school.
In other words, pay1ng attention to language means paying attentlon
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to learning We cannot, as teachers, usefully look-at language only .
as a set of skills, but must look at: the ways children (and adults
too) learn through language. (Nat10na1 Association for‘the)leachlng
of English, 1976:11) . L SV

These observations about language and curriculum make it'reasonable
to conclude that therevare two.aspeCts of the role of<langdage in the life
of a school student which should be considered; One is_the‘way‘in_which;t
he develops those language competencies necessary"for his effectiveness as
| a mature adult. The second is the way. he uses 1angnage in the learning .
‘process These two elements of language development are interrelated and
both mer1t the attentlon of those who plan educational programs

lhe aspect of languagc relating to the development of adult com-
petencies has dom1nated the attention of both educators and the public.
’hhny school systems have dev1sed elaborate test1ng schemes to try to -
assess the degree to which their puplls have acquired the skills associated
. with matdre written language forms. . Perhaps more’attention should be
given to discovering the stages in language growth rather than comparlng
studénts‘with an idealized'mature form. Recognition of the'developmental -
‘ processes by which 1ingulstic ability(matures may be as_usefnl-in relation
" to language-as it is to physlcal development" For, example no one who
understands phy51dal development is surprlsed when an adolescent shows a
lack of coord}nat1on Perhaps there are 51m11ar problems in developlng
language maturlty which may be. mlstaken for ”errors," but wh1ch are
necessary stages in the maturlng process

The way in which language is used.in the léarning’process:is’ofd‘,v _1".”‘j
‘great interest to educators even though it has not rece1ved much publlc ‘ |

attentlon It is.a d1ff1cu1t 1ssue to dlSCUSS because it 1nvolves funda-

méntal questlons regard1ng the relatlonshlp between 1anguage and knowledge
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'To‘gain(perspective on the signifdcance of language in cognitive growth it

4

_15 useful to refer to Vygotsky and Plaget ‘two seminal writers on thlS

toplc

&

In an article on ”Thought‘and.Word,“ Vygotsky proposed the
follow1ng

Thé meaning of a word represents such a elose amalgam of thought
- and language that it is hard to tell whether it is a phenomemon of .
~ speech or a phenomenon of thought. A word without meanlng is an
" empty sound; meaning, therefore, is a criterion of 'word,'-it$ indis-
pensable component. It would seem, then, that it may: be regarded
as a phenomenon of speech. But from the point of view of psychology,
the meaning of every word is a generalization or a concept. And
since generalizations. and concepts are undeniably. acts of thought,
we may regard meanlng as a phenomenion of thlnklng (1962:120)

This tie between language and thought affects every- lesson in.
every CIassroom. If language acts uponvand intluences thought, then a
student's ability to discover’meaning willgdepend‘uponfhie response to
" -the ”language4life” of the classroom. |

Piaget proposed that as thought becomes more complex and more
abstract, it becomes more dependent on language: ' B |

We have noted that 1anguage is not enough to explaln thought v
‘because the structures that characterize thought have their roots
. in action and in sensorimotor mechanisms that are deeper than
' linguistics. It is also evident that the more the structures of ..
- . thought are refined, the more language is necessary for the achieve-
ment of this elaboratlon ‘Language is thus a necessary but not a
- sufficient condition for the construction of logical operations
. Without language the operatlons would remain personal and
~wou1d consequently not be regulated by 1nterpersona1 exchange and
cooperation. It is.in this dual sense:of symbolic condensation.and
social- regulatloﬂ that language 1is 1nd15pensab1e to the ‘elaboration
of thought. Thus language and thought are linked in a.genetic -
circle where each necessar11y leans on the other in 1nterdependent '
fonnatlon and contlnuous reC1proca1 actlon (1954 179) :

\ If 1anguage and thought are as profoundly 1ntertw1ned as 1nd1cated
¥

by Vygotsky and Plaget the recommendat1ons of the Natlonal Assoc1at10n for - -

the Teachlng of Engllsh are a 10g1ca1 corollary-—"Teachers must pay atten- .,'
A tlon,to ‘the language that surrounds them and their pup1lsﬂ (1976.11). o

NS A -
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Harold Rosen, of the Unlvér51ty of London Instltute of Educatlon,

'was one of the ploneers in the movement to 1nvest1gate the language
env1ronment of»schools . With regard to his observatlons in. Brltlsh
schools he suggested “ ' o i
Much of the language encountered in school looks at pupils
across a chasm. Some fluent children . . . adopt the jargon
and parrot whole- stretches of lingo. Personal intellectual o
- struggle is made irrelevant and the personal view never asked
for. Language and experience are torn asunder. Worse still,
. many- children find impersonal language mere noise. It is

‘alien in its posture, conventions and strategies (Barnes,
Britton and Rosen, 1971: 12) - ‘

:‘ ~ Modern l1ngu1st1c scholarsh1p has done much to 111um1nate ‘the
lreasons for the chasm whlch may exist between the language of 1nstruc-
‘tion and the language of the learne First, there is the problem of
"register." Engllsh 1s not a s1ng1e anguage system, but a large number‘“
- of co- ex1st1ng sub languages (Strevens, 1966) These sub -languages share
Z'many common features (Voegelln, 1960) but also have many dlstlngulshlng
}*features Accordlng to Wh1te (1974) reglster refers to ”partlcular
var1atlons in language determ1ned by Functlon Med1um (speech/wrltlng)
and Fonnallty or- Style (1974 401). ‘In school the teacher may assume
~ that the formal, 1mpersona1 controlled reglster of adVanced educatlon :
;ﬁls approprlate If the puplls know only the 1nformal perSonal loosely
.constructed reglster of the1r homes and communlty, the p0551b111ty of |
‘;a chasm is very great - |
| = Related to the concept of reglster is the secondaproblemf-mode
.”of d1scourse In organlz1ng the school currlculum, educators must
::cons1der the varlous dfsc1p11nes of %nowledge Yet each dlsc1p11ne has ;;t;.

'.»)dlstlnctlve modes of dlscourse, 1ts own ways of both generatlng and

3¥commun1cat1ng 1ts V1ew of reallty e ;c' ,‘h "'°,ﬂg '};f} y*qu A



Each aim of discourse has its own loglc, its own kind of
: references, its own communlcatlon framework, its own patterns -
of ‘organization and its own styllstlc norms (Klnneavy,
1969:304) '

Not only is each dlscﬁpllne dlfferent but the Chlld 1s expected

to receive and reproduce concepts which were bU1lt up bp many people over

a long perlod of t1me

Increa51ng extention of the subject over, time and space, and
increasing distance between speaker and original phenomena which
he is abstracting about, makes for a gradual transition between
the chronolog1c of reporting what happened to'the analogic of
'generallzlng what happens, all by a process of summaries of
summaries of summaries. (Moffett 1968:44) '

. The language of summaries may be allen to,the "here and now"

R concrete language style with which the ch11d is most fam111ar The =

” ;challenge to teachers is. to “find ways of maklng a brldge between thel
: hlghly d1fferent1ated 1mpersona1 compact unfamlllar language of
scholarshlp and the personal context related loosely—structured

:language w1th-wh1ch the pupll feels most comfortable

P0351b111t1es for creatlng a brldge between subJect language

L and pup11 language are’ suggested by an ana1y51s of the common styles
| of usage as set out by Mart1n Joos (1961) He dlstlngulshes flve
-:dlfferent types of style-—1nt1mate, casual consultat1ve formal and

frozen Joos deflnes the "systematlc" features of each st 1e Int1mate;‘-”
o4 .

the k1nd used w1th1n a fam11y, is characterlzed by extract1on (fragmen—-

tat1on and reduct1on of sentences) and Jargon Between 1nt1mate and

frozen styles there 1s an 1ncrease 1n completeness and complex1ty of

syntactlc structure and in’ the amount of‘informatlon "woven 1nto the

1‘text " Joos contends that our schools have sent chlldren 1nto adulthoodﬁ'fp

’ w1th useless burdens of "11ngu1st1c gu1lt N because they were expected ST
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always'to uSe formal or frozen styles In addltlon unreallstlc 11ngu1st1c
practlces create a predlcament—-the Chlld beglns to belleve that eVery—
thlng Wthh happens in school is. art1f1C1a1 and contrlved

Is there a way out7 1 know of only one .. . . . Teachers
must simply abgndon the- theory that usages dlffer in quality,
~ as between good-and bad . . . . Teacher and pupil must come to
terms with each other . . . on “the basis that usages can be
learned without condemnlng those wh1ch they replace (Joos,
§ 1964 209) R v :

The model of language development descrlbed by Brltton (19701

-

clarlfles the wA§ 1n whlcﬁ*usages can be 1earned and competenc1es can
grow He suggests a. contlnuum wh1ch has ‘some features 51m11ar to the5

'scale outllned by Joos Accordrng to Br1tton the startlng p01nt for .

a e .
: developlng structured and publlc forms of 1anguage is "expre551ve,' S

o 1anguage ! '(Thls is slmllar to Joos' 1nt1mate casual style )

Expre551ve speech is languagé close to the speaker : what*'
engages his attention is freely verbalized and as he presents - -
his view of things, hlS loaded commentary upon ‘the world, SO
he presents hlmself o , ‘ :

. . , . :

Secondly, it is in expre551ve speech that we are llkely

-to rehearse the growing points of our formulation and analysis,
. oI experience. : Thus we may suppose that all the 1mportant -
¢ products and projects that have affected human society are
. likely to. have been: given their’ flrst ‘draft “in’ talk between
the orlglnator and someone who was suff1c1ently "in the
" picture" to hear and consider utterances not-’ yet ready for
- a w1der hear1ng (Brltton, 1971 246) . =

Brltton sees expressrve 1anguage as hav1ng p0551b111t1es for L

'5de1glopment 1n two d1rect1ons If the speaker moves 1nto a "part1c1pant“

‘3, '51tuat10n, where he has a pragmatlc reason for commun1cat1ng, he w111

'_:be requ1red to use a language style Wthh 1s more exp11c1t more

‘f:concerned w1th accurate spec1f1c reference more hlghly organlzed and

"7it_fdev01d of personal self reveallng features Br1tton calls thls "trans-ii

'.“:actlonal" langUage. f{:_p‘f'
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Expre551ve 1anguage w111 sometlmes develop in a dlfferent dlrec-
| t1on that is, the speaker could take an onlooker or "spectator" role
in relat1on to his subJect and create a poetlc commun1cat10n--”a
1wrought verbal construct such' as a story or poem” (Brltton, Burgess,
ﬁ Martln McLeod and Rosen 197s: 11)
For a teacher, there are two significant‘featuresAof the&Brittonn

‘model The first is a descrlptlon of the d1rect1on of deve10pment as

language fac111ty gTOows from elementary stages to adaptable and eff1c1ent o

3

wmaturlty "Thus, in developmental terms, the expre551ve is a k1nd of
amatrrx from wh1ch the dlfferentlated forms of mature wr1t1ng are -
developed” (Brltton, Burgess Mart1n McLeod and Rosen, 1975:11).

The Schools Counc11 researchers used the folloW1ng dlagram to
Elllustrate th1s concept of expre551ve language as a matr1x for the'f-"

- ,'p»
¢development of other forms of language

\

. Mature . TRANSACTIONAL .:... EXPRESSIVE ..... POETIC

o \Leamer R o RN L EXPRESSIVE R
(Brltton, Burgess, Mart1n, McLeod and Rosen, 1975 83) .. R
N R R T T L e I SR

A second feature 7 5:r1tton S’ theory wh1ch has 1mp11cat10ns for

G

1nstruct10na1 purposes 1s the prop051t10n that organlzed expl1c1t

B TECE
% P

language formulat1ons have thelr roots 1n expre551ve language Mature

7:h speakers and wrlters do not use hlghly structured language at all tlmes




the’ expressive function, thefmore important we felt it to be.
Not only is it the mode in-which we approach and relate to
- each other in speech, but it is also the mode in which, generally
~ speaking, we frame the tentative first drafts of new ideas.
':'(Brltton Burgess Mart1n, McLeod and Rosen, 1975 82)

It must be admltted thatgthe more we worked on thls 1dea of

The form of 1anguage used by teachers and textbooks may be SO°
dlfferent from expre551ve language that it contrlbutes to the allena—
4t10n of some chlldren from the academlc llfe of the school It is clear “El
- from the ana1y51s of both Joos ‘and Brltton that the dlfferences are |
not conflned to a matter of vocabulary or syntax. The dlfferences between
:1nt1mate and formal expre551ve and transact10na1 1anguage 1nvolve :"
':organ1zat10na1 and contextual features as well as the purposes and .
ysoc1a1 constralnts of the 51tuat1on Because expre551ve 1anguage is~
a carr1er of personal feellngs as well as 1deat10nal features whlch .
garlse out of the fam111ar experlences of the speaker,- 1dent1f1cat10n
: of thls form as the matrlx from Wthh more spec1allzed forms develop
’ _suggests a way to 1ncorporate 1nto the curr1culum the 1earner s OWn

~:1nterests feellngs and values Use of thlS form of language could

i’fbe a way to br1ng about the type of school program env1saged by Max1ne

o :Greene in wh1ch the learner generates hlS own. structures and ”lends

'Xthe currlculum hlS l1fe " If the learner who 1s beglnnlng a new un1t

”hffof work starts w1th act1v1t1es 1n Wthh he Can handle new 1deas w1th

: expre551ve 1anguage, he w111 be able to 1ncorporate hlS personal

o N

‘ﬁwexperlences observatlons and feelings 1nto the learnlng 51tuat10n
5f*u51ng a reg1ster or style w1th wh1ch he feels comfortable.v The teacher

fl j;w111 then need to flnd ways of helplng the pupll to move from the

"'Ve;expre551ve to the transactlonalmor poet1c 1anguage at a rate and a

'f{bjtlme appropr1ate for his age and the nature of the subJect That the o
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o expre551ve mode holds great potent;al for helplng students to br1ng the1r
own life to the curr1culum is be1ng 1nvest1gated by teaChers part1c1pat1ng

in many of the wr1t1ng prOJects wh1ch have developed in the United States.
% / : .
Mary Barr,,who is assoc1ated w1th the San Dlego Area Wr1t1ng Pro;ect

.rqmns ﬁ,“ e

Many teachers seem to rellsh the 1dea of the "expre551ve" .
mode described by:James Brltton One: teacher wrote: "I am ‘
finding that asking students to do expressive writing helps them
“to clarify their own thinking and to better. understand what they

- know and what they don't know about a subject.’ I am u51ng it .
" as a tool rlght now." (Barr, 1979 4) DR
' ?) There is, however, a problem faced by teachers searchlng for =
_ o

ways 'to use expre551ve language as a base from wh1ch to start the

process of thelr students growth toward expertlse 1n handllng mature

¢

L"'fforms of transactlonal or poetlc language James hbffett author of

A Student Centred Language Arts Currlculum, expresses the problem as”

follows.._ e

. The most sen51b1e strategy for detennln ng a, proper o
‘1earn1ng order in English, it seems to.me, is to-look for
* the main lines of child development and to.assimilate to °
. them, when f1tt1ng, the various’ formulat1ons ‘that scholars
make about: language and’ llterature .. . ‘'The'chief ~ = = . .
- difficulty with this. strategy is the lack of i foymation - 7, . ¢
 “about how the’ thought and speech of. chlldren do\ln fact ke
,_'grow (h968 15) i _A L R \ B PR
S g T

twhat Moffett has 1dent1f1ed as a problem 1n Engllsh 15 true for

, -other subjects as: well we do not know how thought aﬁd language deVblop;i.:' v

';-; ThlS problem of a "lack of 1nform§tlon about how the thought and speech;-
:."dof ch11dren do 1n fact groW“ becomes\acute when puplls enter adolescence}'
{f-;Thls 15 the t1me when‘most yOung peOple enter a secondary school system |
'_j;whlch places empha51s on subJect spec1al1zatlon They are llkely to.

}'fhave teachers who have chosen to do advanced studles in agpart1cular ;ﬁg_?

e e .



o

. 1eld It 1s p0551ble that the1r teachers have unconsclously adopted
‘f,.a spec1al1zed vocabulary, organlzat1ona1 techn1ques and modes of |
'expre551on wh1ch are like a forelgn 1anguage to the puplls If a teacher
becomes aware of a language problem and in a search for ways to communl-

' cate w1th hlS puplls tr1es/;o»£ind 1nformat10n about the character1st1c
~ 'features of adolescent langtage development he is 11kely to be dis- -

Japp01nted Referrlng to the)/anguage of adolescents James Kavanaugh _

‘commented -

',».

Relatlvely llttle research has been dome . . : . In parti-”,‘ L
cular, there is no complet® description.of the changes takrng
place durlng thls perlod of human development (1974 261)

If teachers are. to deV1se strateg1es for learnlng wh1ch relategh.'

S . .

"rto stages of pupll development they need to have 1nformatlon about
'.hthe characterlstlcs of that deve10pment Because language is SO
hlmportant for communlcatlon and for proce551ng 1nformat10n and 1deas;: e
’ the stages of language development are. 51gn1f1cant Use of the expres- -

1151ve mode of language holds potentlal as a way of promotlng both

cogn1t1ve and language growth 1t follows then, that 1nformat10n_;,i:

._the characterlstlcs of express1ve language used from age to age could
\

f:help teachers to flnd ways of creatlng an effeCtlve ”1anguage 11fet \P. SR

Expre551ve language may be e1ther oral or wrltten Exploratloh e

{thelr schools '_"_'j‘g ~ gi;rff-_r,;*"'

'T_of e1ther type could be very useful Nevertheless there are spec1a1 \

S reasons why oral expre551ve 1anguage needs attentlon., Flrst 1t 1s a

s

'a*kprlmary means of communlcatlon Secondly, oral language prov1des a

””¥:fffbase from wthh wrltten language may be developed

S The speak1ng voice. precedes the wr1t1ng pen and the readlng
' eye in: the 11fe hlstory of every nonnal chlld G1ven the ;gﬁli_rs



~¥g7; ﬁbrlngs w1th h1m to. the classroom and how 1t can be used to help hnn

Opportunlty ‘and a favourlng environment he can use it ‘to do~ *a

‘ more things than he can do with the written word. Through

"~ improvised talk he can shape his -ideas, modify them by listening
to others, question, plan, express doubt d1ff1culty and con-
fusion, experiment with new language and feel free to be
tentat1ve and 1ncomp1ete e e s o

o=

_ \Talk w1th small groups and 1nd1V1duals g1ves the teacher

<,greater linguistic scope and makes it possible for him to = °

_‘influence'the pupils' language more profoundly (Barnes, _
Br1tton and Rosen, 1971: 164) S

.'> The Bullock Report challenges schools to take serlously the » c

~

'-oral language needs of chi dren and youth

l_ﬁ X pr10r1ty objective’ for all schools is 'a commitment to
the speech rleeds of their pupils and a serious study of the™-
role of oral language in learnmng (Depar;ment of Educatlon E

; ;and Science, 1975:156) > | I

The commlttee Whlch prepared the Bullock Report sees a need for

-Jresearch in thls area. They suggest that teachers have an 1mportant =

\

['role to play in 1nvest1gat1ng chlldren(s language In the examples of ;"

v'tOplCS whlch they propose for research they 1nclude studles of “small

B

groups. of puplls talklng together" (Department of Educatlon and SC1ence, “

'j“1975 155)

No 51ngle plece -of research W1ll prov1de the answers to all

.;“the QUestlons e need to aSk abOUt the ”language 11fe” Of school ch11drenlv‘

v"';and;the developmental stages of language and thought Because of the

B '1ncreas1ng 1nterest 1n 1nfonmal expres51ve language and 1ts place 1n R

R}

r;,the learnlng m111eu, a study of the expre551ve language of adolescents

_,deserves 1mmé31ate attentlon ThIS study of some features of language

B used by adolescents was des1gned to prov1de 1n£ormat1on about some of f'“'

5

ks ;]the ways adolescentsipse 1anguage 1n small groups The results should

&

S S

4

ufb;be of value to teachers who are 1nterested 1n the 1anguage the learner T];',. :
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generate his own structures of knowledge at the same time a%xhe becomes

_more prof1c1ent 1n the uses of langauge

The Purpose of the Study .

The purpose of thls study was to examane some of the character;
istics of adole5cent talk in s 11 peé% “groups and’ to determlne how 1t
d1ffers from talk when a teach T is present - In addltlon, the studég

;' was planned to JnVest1gate the dlfferences between the talk of students
1n Grade VIII and students in Grade XI Some features which mlght be
affected by a dlfference in age -and some features Wthh could be related
to how adolescnnts use lahguage for learn&ng were selected for examlna-
tlon T ¢ ,“ L . ‘ |
I;Q",}J,- o | p“ o o '&i. l' - .

R A“P L | The Problan ‘-{'1‘ ' ' : K

o

AR

"I“h; To carry out the purposes of the study the follow1ng questlons

werevlnvestlgated S ;Uh' :»}~V_h,' TQf |

‘Vl.v;Does the 1nf0rma1 conversatlon of Grade VIII adqlescents.‘
II:Jtalklng in peer groups d1ffer from the conversatlon of Grade

"XI students ta1k1ng in peer groups” fh_3_ ‘afhdv é*"b

v.jZQIEDoes the 1nforma1 conversatlon of Grade VIII adolescents »“
l'ltalklng w1th a. teacher dlffer from the 1nforma1 conversatlon .fgld

ﬂfof Grade XI adolescents talklng w1th a’ teacher7,g;. S

HZI",SIIIDoes the 1nformal conversatlon of Grade VIII and Grade XI

'; igjstudents talklng 1n a peer group dlffer from thelr 1nformal

'"Vfconversatlon when a teacher 1s W1th them?

T

- bhﬂtbeach of thesegauestlons was 1nvest1gated w1th reference to the f'” I

follow1ng features of 1nfonnal conversat1on .;:} f??j}fVYvﬂl“i:
: i : R IR DA . ,_ ) ‘ T R
R ; Dl T . : T g



.r « ‘ ) N B . - . . . B . . T
_l%,}the syntactic structures; | B T 'f .

'

2. the breadth‘of'vocabulary; \\:
* the functlons for’ which language is used

4. ‘the progression of the dlscourse ’ o —— f ﬂ\»'

o

‘Assumptions RS

TO'investigaté‘the problem‘ it ‘was aSSumed that'tape-recordings 4

1

-of students talklng in groups of three. durlng a regularly scheduled

14

- school. perlod would prov1de authent1c“Samples of adolescent talk. S1ng1e—l o

“sex groups were . chosen -on the assumptlon that conversat1on wbuld be
roduced more freely 1n thlS type of group | | :
fAnother assumptlon accepted 1n plannlng;the‘study was that -
'1nfonnat10n about the llngulstlc and. cogn1t1ve development of adoles-
Icents could be obtalned from an ana1y51s of the1r 1nformal, peer group
'Ttalk} ThlS assumptlon nmplles that casual language’may be used for the
‘k1nds of process1ng of 1deas whlch are vital to school programs In

uadd1t10n, 1t 1mp11es that thlS 1nforma1 conversat1on can reveal much

' T.about the llngUISth ab111t1es wh1ch the speakers have deVeloped and 3

i the1r potent1al for u51ng language for other purposes such as more

'.formal speaklng or wr1t1ng . _ :
The dec151on to study the spoken language of Grade VIII and
’lfGrade XI students assumes that a canparlson of these two grades could :f,;

:iilnd1cate some of the dlfferences between students who are in the early

_yearsﬁpf adolescencerand students who are nearlng the end of adolescence :,v"

I
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Delimitations

.~ The study was restricted to students in Grade VIII and Grade
-Xi. The three-year spread between theselgrades is large enough

" that developmental trends are likely to be revealed. Where

schools are organized as junior-secondary and senior-secondary
schools Grade VIIL is the middle grade of Junlor secondary
school and Grade XI is the middle grade of senior- secondary

school.

. The classes‘that participated in the study were of mixed ability

and average ability. They were selected to, be. representatlvé
of students for whom school programs are planned.

All participants were*from schools in Alberta. One-half of
the participants attended city sghools; one-half of the parti-
Cipants'attended a small town school.

The type of 1anguage 'studied was restrlcted to the ‘informal

Alanguage produced by students talklng in trlads of peers A

and the 1nfonnal 1anguage produced when a teacher 301ned each

tr1ad

. . Each of the 32 transcrlpts for stud’izwmsllmlted to four minutes -

of talk taken from the m1d -point of each tape- recordlng

.';SlnCe the recordlngs of each group. were made w1th one m1crophone, .

no attempt was made to 1dent1fy individual v01ces for the:

analysis of syntax, the ana1y51s of breadth of.vocabulary,
or. thé analysis of functions. Ind1v1dua1 voices were identified

. for the descr1pt10n of the progre551on of the dlscourse



\
Limitations
L f‘ : Py
) o _»s.‘ " .":l - ‘
The knowledge that conversations were being recorded may

»

“héve affected the participation of some students. Most of the. tapes ,'

contain a very rapid flow of conversation, but there wWere some pauses

and references to th% tape- recorder*whlch 1nd1cated that the students o

were conscious of its presence. They were told that the1r visitor

“%as from the University of Alberta and that other people from the univer-
: . .

sity might fisten to the_tapes. Although this assured‘them that what

]

" they said would not be assessed by anyone in the school, it may have

caused some confusion about whether their audienge was—the peoplehin
their group of the people who would 1isfen to the tapes. '5 |
"The groups were assembled in a random manner. . Students who ;'
did not relate‘weli to each other mayjhave been placed in the same
group. This could have affected the ways they spoke'to each othef,'
In addition the relationship ef the teachers to the students ceuld
have affected the students' part1c1pat10n when a- teacher was present.

ful

The generallzablllty of this study has been limited by the

‘o

follow1ng factors: .

1. TheAstudents may not beﬁtepresenﬁatiVe of other students
N ' . ’ o '
in these grades . . ;0
o~ i
2. ,The number of students from each grade was limited to 24.

3. The length of each-trapscrlptlon was llnlted to fbur~m1nutes.
4. "The conversation may have been affected by the‘tbpic; the

stimnlus,'or the nature of the task. -

16
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5. The conversation may have been affected by the physical

surroundings and the social milieu.

Deflnltlon of Terms :

«

Students alone context ThlS context exlsted when three students

from the same class and the same sex talked for approxlmately'flfteenl

minutes with only the three‘students present;
. ‘ . . . - /

.Students4with-teacher context. This context existed when a

teacher Jo1ned a group of three students and talked w1th them for

approx1mately fifteen mlnutes To reduce the p0551b111ty that the

-

teacher would be percelved as an authorlty f1gure only teachers from

the school who were not teach1ng the students at the- tlme of the study, '

. participated in the discussion. i~ L

T
Transcript. A transcript 1s the wrltten presentat1on of the.
words spoken durlng the mlddle four m1nutes of the conversation of
three students in the students-alone context and an accompanylng

presentat1on of the words spoken durlng four minutes of the conversatlon o
\ﬁ -

,of the .same students in the students with- teacher context The trans-

cr1pts used nonnal Spell1ng and punctuat1on SO that the conversatlon
could be read ea511y When the-Speakers used'word,formsfor pronunc1a—
v
thDS wh1ch were dlfferent from commonly accepted careful pronunc1at10ns,r‘

thls was 1nd1cated by changes 1n the usual spelllng For. example a '_'»'jyh

VL

o

slurred pronunc1at1on of "g01ng to" 1s spelled g in the transcrlpts.‘ L

Syntax.3porthis study,. sYntax isidefined as the‘organizationlx

. and relationships of word'groups{'



'-__and wrltten prose

Syntactic categories. These are the kinds of groups of words

found'in informal spoken discourse. They are dlstlngu1shed partly by
form and partly by thelr functlon in the dlscourse A descr1ptlon of .

each category is presented in Chapter III. N

The Srgnlflcance of the Study

ThlS study prOV1des 1nformat10n about the 1nforma1 unrehearsed
language of adolescents - The dlfferences revealed between Grade VIlI
-and Grade XI could help educators assess ‘which program act1v1t1es
B 1nvolv1ngvlanguage are 11ke1y to be approprlate for young adolescents
and which act1v1t1es are su1tab1e for older students. |

This study provides some 1nd1cat10n of the dlrectlon of changes
wh1ch may take place in the language and th1nk1ng of students as they
-move through school from Grade VIII~to Grade XI. ThlS could assrst
those who are plannlng future stud1es to 1dent1fy aspects of growth
-Wthh would be worthwh11e to study 1n further deta11 l

The Bullock. Report in England (Department of Educatlon and
. Sc1ence 1975) and several educat10na1 admlnlstratlons 1n Canada '
‘recommend that teachers systematlcally 1nvest1gate the, 1anguage Wthh

o the1r puplls use in 1nfonna1 conversatlon The methods used 1n thls_'
*study to record and analyze students' language could be adapted for
ti?thls purpose | . | ; ‘ _k |
o ‘ v L1ngulst1c studles of reglster (Voegelln, 1960 Joos, 1961
‘l’UStrevens 1966) p01n:Sout dlfferences between 1nforma1 conversatlon i
oWever, oral 1anguage is usually the base fran B
- whlch wrltten language 1s developed ThlS study descrlbes the 1nformal;:.

‘_oral language of some adoleseents Thus 1t prov1des 1nformatlon about'_j.'



- the nature of the oral resourtes from which the wrltten language of
these adolescents may be developed
The functlons ana1y51s reVealed the purposes for wh1ch the
‘ part1c1pat1ng students ‘used language ThlS prov1des an - 1nd1cat10n of
thelr th1nk1ng processes as well as the1r 1nteract10n beha iour. The )
fUnctlon categorles developed for th1s study could have two uses: |
~ first, to help teachers gain from the1r observatlons of students con—;
versatlons useful 1nformat10n for program plannlng, second to prov1de
a set of categorles wh1ch mlght be developed and reflned for use in-
future research on the language of adolescents B 6
The analy51s of the progre551on of the dlscourse gives a des-
“.-cr1pt1on of students expre551ng the1r thoughts and feellngs Th1s

.descr1pt10n could help educators . to make assessments about the extent

, to wh1ch free dlscu551on has potentlal as a learnlng process.

' OverV1ew of the Study

ThlS report of the study 1s presented in flve Chapters. The

surmaries g1ven below prov1de an overV1ew of the four chapters whlch
.follow Chapter I | v | :
| In Chapter II there is a rev1ew of the background 11terature o

-ffandrresearch reports whlch relate to the study

Descrlptlons of the methods used to obtaln, select and trans-»

E “Vcrlbe the tape recordlngs of adolescents 13 Grade VIII and Grade XI

',:are contalned 1n Chapter III ThlS chapter also has explanatlons of

dtf,how each type of ana1y51s was developed and descrlptlons of the procedures.\

.used for carrylng out the analy51s

' The results of the study are reported in Chapter IV The
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- results of each type of ana1y51s are glven separately in the follOW1ng

order o |
1. :The Analysis\ofls;ntax; ~
2. -The Analeie*of Breadth efFVbcabulary;‘
3 The Analy51s of Functlons ‘_ |
»4: The Analy51s of the Progre551on of the Dlscourse |

RS

A summary of the study, the conc1u51ons developed from the -

/ study, and recommendatlons for further research are presented in Chapter

Voo



" Chapter 11
AlREVIEW'OF THE BACKGRCUND LITERATURE

The Multi-disc‘iplinary- Background‘

The study of languaoe development and 1ts 1mp11cat10ns for
pedagogy depends on the contrlbutlons of a number of dlsC1p11nes for L.
both content and methodology The Ford Foundatlon whlch has prOV1ded o

) exten51ve fundlng for research about language in educatlon, produced a-

>

;,spec1al pamphlet descrlblng and defendlng the mu1t1 dlsc1p11nary back-
grounds of éhe/research 1t supports MelV1n Fox{ author of.the pamphlet,
Cstates:: “.- L :_//f\ S ' o o

~ ‘Because 1anguage pervades all of human 1ife, many spec1al
skills are needed to study how it functions. - Psychologlsts,
‘neurologists, polltlcal sc1ent1sts anthropologlsts -sociol-
- ogists, ‘educators and linguists ipcreasingly find themselves.
forced to collaborate in a-variety of explorations to under-:;
* stand the nature of language, how it is acguired, how it is
‘used by the 1nd1v1dual .and- soc1ety, and how 1t can be taught.-
o (1975 , 8. R _ .

'In common w1th other studles of language development 1n an educat10na1 R

' l'settlng, th1s study 1s founded on 11terature and research from several

- of the dlsc1p11nes referred to by Melv1n Fox

'*llengu1st1cs

‘i,j maJor sources of relevant background 1nformat10n for thlS study |
'~Or1g1nally, 1nqu1r1es about language were conducted by d15c1p11nes such
g ”as ph1losophy or psychology The emergence of 11ngulst1cs as’ a separate

;bdlsc1p11ne began W1th the comparatlve studles of Indo European languages

a

L1ngu1st1cs, the sc1ent1f1c study of language’ 15 one of the : jf[f, p
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.1n the late nlneteenth céhtury As the methodology for 1nvest1gat1ng _

language was developed and the results publlshed by llngulsts such as ._ o "”\ ‘

'Sap1r (1929) Bloomf1e1d (1933), and Fries (1952), the prescr1pt1ve | | '

Iapproach to. 1anguage whlch had been popular in schools was challengedt

V:Whereas the. tradltlonal V1ew assumed the ex1stence of 'some absolute -

"hstandard,of correctness from ﬁhlch any deV1at1on was wrong,lthe 11ngulsts |

' iturned attentlon from "rlght" or "wrong" to dlscoverlng the nature of

. 1anguage and how it funct1ons 1n soc1ety ‘This study follows the model

| of the 11ngU1sts as 1t attempts to dlscover some 1nformat10n about the
;nature of language used by adolescents, and how it funCtlonS 1n a peer-":

'wgroup s1tuat10n L | o ,. o -

: Another aspect of llngu1St1C study whlch has very pract1ca1
"appllcatlons for educatlon is the 1nvest1gat10n of varlatlon 1n 1anguage }

3 lstyles accordlng to the demands of the 51tuat10n in whlch 1t is- used

'g:MallHOWSkl (1935) found 1n hls study of language used 1n the Tobr1and

' Islands that the meanlng of the 1slanders‘ talk could not be 1nterpreted

.o

"i;accurately w1thout an understandlng of the c1rcumstances 1n Wthh the

.VIE’Tgways the Engllsh 1anguage var1es accord1ng’to the mllleu 1n wh1ch 1t 15

- *vused The examlnatlon of var1at10n w1th1n one 1anguage has been the

K

1)language was spoken Flrth (1935) enlarged on Mal1nowsk1 S V1ews about

--fthe 1mportance of the context of a s1tuat1on by draw1ng attentlon to the (f.."

= ﬂ'fsubject of much 1nvest1gat10n 51nce the t1me of Mallnowskl and F1rth ;;;laffh'

'“n'fSome 11ngu1sts part1cular1y in England have referred to the varlous

- ;ftypes of one &anguage as. reglster, whlle others prefer to refer to the

'~]i dlfferences 1n language wh1ch occur W1th context as d1fferences 1n style

”";As explalned by Strevens (1966) Engllsh 1s composed of a 1arge number "ﬁff;h*



of coéeXiSting sub-languages VOegelln (1960) noted that these variants
of Engllsh all have many features in common.. However “the locatlon

;the audlence the nature of the message and the 1ntent of the speaker

wfjall affect the. cholce of 1anguage (Jakobson 1960 Joos 1961 Qu1rk

h1972) - Gregory (1967) rev1ewed the progress made in studylng language

B var1at10n and surveyed the needs for more research espeC1ally research

’whlch would prdV1de USeful 1nformat10n for educators L
The dlscovery by 11ngu1sts that Engllsh can be analyzed Ainto ';f'

i many d15t1nct types all of whlch are. used for effectlve connuuucatlon,;'

.. set in motlon a movement to change school practlces Many studles of

}.?”’language teacher restrlct the language taught to a partlcular dlalect and

’-reglster and style were undertaken to help teachers of Engllsh as a ;d

"second language as well as natlve Speakers The L1ngu1st1c Sc1ences d

i;and Language Teachlngr(Halliday, McIntosh and Strevens 1964) presents

' an. extenslve dlscu551on of the p0551b111t1es for applylng the results
{ of 11ngu15t1c resgarch to classroom practlce . In referrlng to forelgn |
language teachlng, the authors suggest "The questlon of what varlety '

' &
'or var1et1es to teach arlses” (1964 173) They recommend that a forelgn

t»reglster (1964 207) When the students are natlve speakers these

"hs_tlelngulsts propose a type of 1anguage teachlng for whlch they use the term S

'”-:f"productlve " The purpose of thlS type of teachlng 1s to help a student ;~;3;1ﬂ&f 5

o 1to "extend the use of hlS natlve 1anguage in the m°5t effeCtlve way”

”""i'ha(1964 241) To do thls, the authors contend that students should be

iy

"hf?f;staught the var1et1es of language approprlate for dlfferent contexts

”v.{;Crystal and Davey (1969) use the word "style" to refer to dlfferent

idﬁhfﬁvarletles of Engllsh 1n51st1ng that the 1nvest1gat10n of style should R




t’ef:{accept the adv1ce of the 11ngu1sts as follows

.;not be 11m1ted to'”poetry and belles 1ettres“ (1969 v) but should also

'1nclude ‘the “reperto1re of Engllsh used in everyday life" (1969 vi). In

. the. publlcatlon, Investlgatlng Engllsh Style (1969), these l1ngu15ts

.descrlbe a process‘fOr StyllSth ana1y51s and apply this ana1y51s to

~ various samples of language such as‘a telephone conversatlon, religious =

o prayers and legal documents

Slnce the publlcatlon of these early works, numerous books and
'artlcles have produced more reflned and detalled descr1pt10ns of what o

';15 1nvolved in 1dent1fy1ng varlatlons W1th1n a language and have also

"glven more preC1se characterlstlcs of spec1f1c types of language Artlcles .

absuch asthose of Ure (1969) Crystal (1970) and Whlte (1973) wh1ch appeared
*b1n Journals for teachers of Engllsh as a forelgn language were of thls

bl nature. In Canada .a large progect sponsored by the Pub11c SerV1ce

B hComm1551on made exten51ve 1nvest1gat10ns of reglsters used by natlve‘{': -
lih'speakers of both Engllsh and French (Chlu, 1972 1973 1975) Strevens |

'*'(1977) stressed the need fOr teachers to be thoroughly fam111ar w1th

"l?;,reglsters o varletles of 1anguage such as those 1nvest1gated by Chlu.
. fHe concurred W1th Crystal (1970) who had p01nted out that teachers need
'd‘fto be able to teach students how to produce 1anguage Wthh is approprlate E ;hdj"
v';difor the context of each 51tuat10n Teachers also need to be able to RN

"fl;teach students to understand and respond to the varlous klnds of Engllsh

\

‘w

The ab111ty to use one s language correctly in. a varlety
of soc1a11y determlned situations is‘as much, and as central-

a part of linguistic 'competence' as the ab111ty to~ producerjs"if'f":‘

grammatlcally well formed sentences (Lyens 1970 287)

o u

Jlfthat are. used Lyons (1970) descrlbed the orlentatlon of teachers who vﬁfffjt i
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: w1th the students alone context

The design of'thisﬁstudy,of language used by adolescents reflects

the lingUists' point of view that Variation:aCCOrding~t0‘COntext is an

1mportant part of the study of language The 1nforma1 conversatlon of ‘

: small peer. groups was selected as one context wh1ch merlted detalled

‘ analy51s Slnce ab111ty to mod1fy 1anguage accordlng to the “situation _.

1s a language competence con51dered by llngu1sts to. be 1mportant thls
1

“study 1ntroduced the teacher w1th students context to prov1de a comparlsOn

s s

_Ph1losophy ‘_:_ ‘_" ;f | vg ) f":_.. >}j 'f: '3 ' ‘éj

Although 11ngu1st1cs as d dlsc;pllne has become separate from

“phllosophy in. many ways there are frequent contrlbutlons to the under-_

Jf standlng of language by phllosophers whlch serve to 111um1nate the

1

purpose of 11ngu1st1c research and to glve it dlrectlon In thlS study

_ attentlon 1s glven to the- ana1y31s of the ways adolescents use language

to express thelr thoughts and feellngs to each other and to teachers

| The 1mportance of thlS ig* 1nd1cated by Phenlx (1966) He suggests that

language 1n educatlon must be seen as a. creatlve power because 1t 1s the

domlnant 1nfluence 1n the formatlon of the consc1ous 1nner world of the -

learner and the meanlngs generated w1th1n a person are the sources of

h1s creatlve actlon Phenlx concludes that V1ta11ty of learnlng can

only be achleved "by a renewed ded1cat10n to language as: a l1fe g1v1ng

25°

force" (1966 44) ' Langer (1960) refers to the talk between 1nd1V1duals:?,j'f';fx":

;:h as an esseht1al part of belng human "From the flrst dawnlng recognltlon :,Hfﬁ»_ff

that words express somethlng, talk 1s a3 domlnant 1nterest an 1rre51st1ble 'fffﬂfﬁf

de51re" (1960 43) Martln (1980) shows the need for the opportunlty

to 1nteract w1th other persons 1n order to promote developments 1n the




3s cent Cul
. issues, ithe]

“though not §

v”f7adolescents as follows

. ! . R
e - ' IR
L . Tt
Y

L3¢

life of the mind "A substantlaL»and extraordlnarlly 1mportant part of

‘the phenomenon wh1ch any sat1sfactorv.theory of mean1ng ought to account

2y

: for is the degree to. wh1ch my meanlngs are sharpened honed and‘fueled

~~by the rec1procal communlcatlons in whlch I involve my verbal (or’ other)

symbols and symbol systems" (1980 21) These comments on the place of .
‘language 1n life and 1n learnlng 1mp1y that the talk of adolescents
in peer groups is of 1mportance in the development of the student and

thus_should be examlned,

szXchologX S - S - .,.f."

‘Ina study of a spec1f1c age group such as thls study of adoles- '

: .
cents, 1t is 1mportant to survey what is known about the characterlstlcs o

'_'of that stage of development so ‘that the experlmental tasks may. be
':apprdpr1ate and the observatlons prec1se»' PsYchologlsts have produced

' abundant llterat;ve abouy adolescents For this study of conversat1ons

estlon posed in the t1t1e of an artlcle by Eve (1975

'Adolescent Culture,' Convenlent Myth or Reallty7n .
_on found some ev1dence for the ex1stence of an adoles- :

n hlS survey of student and teacher op1n10ns about soc1a1

\'4; :

f the questlons Brlttaln (1963) found tendenc1es fbr

, chool to follow the adV1ce of peers rather than parents

P':?.HThe glrls'chose peer adV1ce over parental adV1ce ma1n1y in short term 5*'3v3
'£Tc151ons and preferred parental adV1ce fbr long term ch01ces Mltchell

vl.h??i(1975) summarlzed the 11terature on the 1mportance of the peer group for f?ft’”

,flescents dlffered 51gn1f1cantly from the teachers 1n some, :ff_ﬂf[ﬂ;'



%

/ .

" Most psycholog1ca1 needs are satisfied by peers durlng
adolescence most recreational time is spent in the presence
of peers most important events are related to the peer '

: connmmdty /Ihese inherent realities of our society are ,
given addifional weight by the way we segregate youth into .
narrOW/school env1ronments and llmlted work env1ronments

‘(1975'145) . :

If, as these psychologlsts suggest the peer group plays Zh 1mportant ‘
role in the 11fe of the adolescent, it is 90551b1e that peer 1nfluence

' affects the language used by adolescents

Exam1nat1on of the many anthologles of wr1t1ngs about adolescents

'revealed that 11tt1e attentlon is g1ven to: language Youth The Seventy—

'-d fourth Yearbook of the Natlonal Soc1ety for the Study of Educatlon |

(Hav1nghurst and Dreyer 1975) has no artlcles on language Adolestent s

: Development (Gold and Douvan, 1969) also omlts artlcles on language

_Grlnder S (1969) Stuules in Adolescence has an artlcle by Swartz and

B Merton on status termlnology used by h1gh school students ThlS anthology

. :also has -an art1c1e by Lerman shOW1ng a relatlonshlp between teehage

"ff‘argot and crlmlnal act1v1ty In other antholog1es such as. that of Hlll

and Shelton (1971) or Cantwell and Svajlan (1974) the few artlcles Wthh

| -~,refer to language are usually about dev1ant or handlcapped youth

Although the psychologlcal 11terature makes few references to'

'"'-ff spec1f1c aspects of the language development of adolescents some of thei;-f
u {llterature on cogn1t1ve development 1ncludes d15cuss1ons of the relatlon-_ .

,gn_;fshlp between 1anguage and thought Lawton (1978) p01nts out that 1n

"the 1960 s, language as a factor 1n educatlonal achlevement began to

| dtlon 1nto Engllsh of wr1t1ngs by the Russ1an psycholog1sts,»Lur1a and

i

fy,jj7rece1ve con51derable attentlon Lawton attrlbutes th1s to the transla-‘{l;;{.T"~

'-*?fvygotsky, and descrlbes the essence of thelr wr1t1ngs as follows jff?:*vﬁﬁf“°ff’” B
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Lur1a Vygotsky and others of the school held a dynam1c o
view of language—*that is they maintained that language was®
. "not simply the outward manifestation of inner thinking, but
" that it shapes, makes possible and, even produces some kinds
of thought (1978 43, 44)

In add1t1on, Lawton 1nterprets Lur1a as show1ng "'that ch1ldren intern- ;"
: -.allze language in such a way as to become self regulatlng systems rather
than the pa551ve responders to st1mu11 suggested by Sklnner" (1978 4{L
. '- An Engllsh edition of a book by Lur1a and Yudov1ch Speech and

the Development of Mental Processes in the Child (1971) glves an

account of changes in the behav1ogr of a set of tw1ns which resulted
after treatment of aﬂspeech def1c1ency On the bas1s ot thelr observa-'
‘hdtlons Lurla and Yudov1ch conciuded that th?%e ‘were "card1nal 1mprove-
1 ments in the structuré of the tw1ns mental 11fe whlchrwe-could only
'attrlbute to the 1n!luence of the one changed factor-nthe acqu151t10n |
| of’a language system" (1971 107) = g:" . ;.”\;v' j::!v'n f

Vygotsky's Thought and Language (1962), was-not. made avallable

jto Engllsh readers unt11 28 years after hlS death In Bruner s (1962)

»1ntroduct1on to the flTSt edltlon in Engllsh he suggests that accordlng iy R

'vto Vygotsky,g"Concepts and the language that 1nfuses and 1nstruments f: B

hd”. them glve power and strategy to cogn1t1ve act1v1ty" (1962 1x) Vygotsky

Hfiiyanaly51s of the relat1onsh1p between thought and the spoken wor " (1962

&'"7€Axx) After a profound dlscu551on of speech development 1n ch11dren and

:““-i}follow1ng observatlon ;;Efaﬁﬁ;fng;fg 7fjxwf;§? __f:; _;f'

' :descrlbed hlS own book as ”or1ented toward a central task the genetlc 5@

'hhithe development of "1nner speech " he concluded thls book w1th the

A
A e

Thought and’ 1anguage wh1ch reflect real1ty ina wuyg 1fferentf@f:f'q
";from that of perception, are the- key ‘to the nature: of -hu

A

CON= - ot

‘ dh;f”sc1ousness ‘Words play a'central part not only in'the development;hfguﬂ~f§{;ffp*
7. of ‘thought: ‘but in the historical growth of consciousness as. a ,»g;#ax--;_iij'igf”
"-‘f@gﬁwhole A.word 1s a m1crocosm of human consc1ousness O(1962 153) R




Piaget, a Swiss contemporary of Vygotsky, drew attention to the
‘development of thought and speech'in children with the publication of

_ : \
- The Language and Thought of the Child in 1923. Piaget has modified

some of the ‘theories he suggésted at that time, but as Vygotsky commented .

in a critical reviewvof“Piaget's WOrks, "&n avalanche of facts, great
and small; opening up new vistas or adding to previous knowledge, tumbles
down on child psychology from the pages oﬁ Piaget" (1962:10, 11).

Vygotsky praised Piaget’s clinical method which, according to Vygotsky,

gave ”coherent detailed, real-life plctures of child thinking" (1962:11).

H

" A maJor contr1but10n which Plaget:made to the literature about
adolescents is hlS descrlptlon of cognltlve growth In addition to
- describing the stages by whlch young children develop their cognitive
. abilit%es, he descrlbed the changes which occur in early adolescence.. |

In The Growth of Logical Thinkigg_he stated:

The adolescent differs from the child above all in that he 3
thlnks beyond the present. The adolescent is the individual who
comits himself to possibilities . . . . In other words, .the
adolescent is the individual who begins to build 'systems' or
'"theories' in the largest sense of the term. (Inhelder and Piaget,

958 339) .
. Piaget relates the TgW concéptual powers: of the ad%lescent to
his llfe'51tuat10n His newly developed ab111t1es to theorfke enable
h1m to speculate about his own future He is able to become aware of
the 1deolog1es and phllosophles in the world around h1m Plaget
| descrlbes a Llnd of egocentrlsm which accompan1es th1s development in
adolescent thlnklng “The young person may fail to d1st1ngu15h between‘
éa}us own p01nt of view -and’ that of others Plaget suggests that small

peer- group dlscu551ons are a way to counteract eoocentrlsm--"lt is most

often in dlSCUSSlODS between frlends ‘when the promoter ¥ a theory has

29



to test it against the theories of others, that he discovers its fragility"

(Inhelder and Piaget, 1958:346). R
Another aspect of Piaget's-theories‘of cognitive growth'which has
. implications for the uses of language in an educational setting is his
'prop051t10n that the development of the 1nte11ect is ngerned by a pro-
cess to which he gives the name "equ111brat10n That is, the child
from birth is contlnually creating a mental organization Wthh is in a
¢ state of equilibrium. However, individuals are constantly encounterlng
perceptions which affect the cognitive state. To deal with these, the
persen may assimilate these perceptions into the existing mental \
structures or‘may find it neeessary to reconstruct his cognitive organiza-
tion in order;to accommodate the new information. Piaget (1975) comments
i .
~on this as follows
' There has to be a constant equ111br1um established between '
the parts of the subject's knowledge and the totality of his -
knowledge at any given‘moment. There is a constant differentia-
tion of the totality of knowledge into the parts and an- inte-
gration of the parts back into the whole .
In the case of biological or cognitive equilibrium the 11nks
are not passive; they axg-thie very source of :action. The
totallty presents a cohesive force which is “specific and which

is precisely the source of ‘the a551m11at10n of new elements
(1975:839, 841) . : .

If Plaget 3 ana1y51s of cogn1t1ve growth 1S accurate -school
hprograms should be maklng prov151on for the processes of assamllatlon'
and accommodatlon The obv1ous sequel to that prop051t10n is the
'questlon, "How can school programs prOV1de for a551m11at10n and accommo—
dation?' In this study of the language used by adolescents talklng w1th
peers, the analy51s of the progre551on of the dlscourse 1nc1uded 1nvest1-

gation of how the students used language to share 1nf0rmat1on and to

30
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exchange oplnions. Attention.was.given to-student comments which might
help other students assimilate the 1nformat10n or change thelr constructs
if necessary, to accommodate new 1nformat10n ) |
Kelly (1963) presents a p01nt of view regardlng cognltlon whlch
approaches the question in a completely dlfferent way from that of Plaget
Nevertheless, his view. suggests similar 1mp11cat1ons for school programs
Kelly describes humanlty as hav1ng an 1nterest1ng relatlonshlp w1th the.

universe because. humans are able to create a representatron of the

‘universe in their cognitive structures " He polnts out that th1s fonmJla- B

tion "empha51zes the creative capac1ty of the 11v1ng thlng to represent
. the enV1ronment not merely respond to 1t" (1963 8). Accordlng to Kelly,
~ the imner representat1on of reallty wh1ch is accumulated durlng the

e

course of a person s 11fe acts as a- lens through which he percelves the

'events he experlences Thus, each person s inner representatlon affects .

hlS response to each new exper1ence Kelly calls the patterns by Whlch
an 1nd1V1dual organlzes hls experlences of the world ”constructs ”:
These constructs: then become ways of construlng the world '
: an looks at hlS world through transparent patterns ‘or
templates which he creates and ‘then’ attempts ‘to fit over the

“realities of which; the world is: composed The f1t is. not
. always very good N _ : L

In general man* seeks to 1mprove his gonstructs by 1ncrea51ng

hlS repertory, by-altering them to provide better fits, and by ”vifﬂ7

~_subsuming them with superordlnate constructs or- systems
, (1963 8, 9) : v . ; i

- By 1mp11catlon, school programs should prov1de opportunltles

' for students to 1mprove the1r constructs As w1th Plaget s descr1pt1on 5?“

of the processes of ass1m11at10n and accommodat1on, thlS theory

‘-suggests a need for cognltlve act1v1ty, not Just absorptlon of 1nformat10n,

and thlS poses questlons.for currlculum plannlng By 1nvest1gat1ng the

31
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" talk of adolescents as they responded to a fllm th1s study g1ves |

‘ .con51deratlon to. the ways these adolescents used.danguage to present

[ I ! B
ev1dence of how they construe the world - In the analy51s of the progre551on»

bof the dlscourse, cons1derat10n is g1ven’U3ev1dence Wthh m1ght suggest
.Athat wh11e talk1ng w1th peers in small groups these students may haye -
A';1ncreased thelr accumulatlon of. constructs altered ex1st1ng constructs o
or fltted the constructs they had 1nto a more encompa551ng pattern
The affect1ve consequences of cognltlve change are an 1mportant
.fiaspect of adolescent development Elk1nd (1967) descrlbes how the .
_'alteratlons in personallty wh1ch take place dur1ng ch11dhood and youth
are related to the stages of cognltlve development descrlbed by Plaget
He suggests that each stage of, cogn1t1ve growth frees the Chlld from
-one form of egocentrlsm but results 1n a d1fferent form of egocentrlsm

_:"From the developmental polnt of V1ew, therefore, egocentrlsm can. be -

| regarded as a negatlve by product of any emergent mental system" (1967

!'\1025) Adolescent egocentrlsm results from newly developed formal

1

-doperatlonal thought E1k1nd prOposes that formal thought allows the

'jﬂadolescent to conceptuallze what is 1n the mlnds of other people

o lHowever at th1s stage the 1nd1v1dual "falls to dlfferentlate between \

' '_the obJects toward wh1ch the thoughts of others are d1rected and those

\

'”g;fﬁwhlch are the focus of h1s own concern" (1967 1029) Elklnd reasOns ‘":;tf~ =

“?lthat because of radlcal phy51olog1cal changes the adolescent 1s prlmarlly

'-;dconcerned w1th hlmself Thus, “he assumes that other people are as
S NG _
"‘fobsessed W1th hlS behav1our and appearance as he 1s hlmself" (1967 1029)

~Elk1nd calls the adolescent's egocentr1c ant1c1pat1on of the reactlons s

‘ih} of other people to hlmself "an 1mag1nary aud1ence" (1967 1030) Another |



5“ the fateful appra1sals made of oneself——by oneself and by others”‘(1965

o the'

)
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by-product of'thrs.egocentr&sm‘is'a belief in his own uniqueness. .Elhind’
refersvto this‘asithe adoleScentls "personal'fable”.(196751631).
According to-Elkindd these manifestations of egocentrism'are gradually |
overcome by 1nteract10n with others and by the establishment of close
personal relatlonshlps The study of adolescents in Grade VIII and

Grade XI reported in the follow1ng chapters 1nvest1gates the 11ngu1st1c

exchanges of adolescents who are at the age of greatest egocentrlsm as

- well as older adolescents who are llkely ‘to be less 1nfluenced by ego- :

centrlsm The 1nf1uences of egocentrlsm are revealed in the analy51s

- of the. progre551on of the dlscourse

Another aspect of adolescent development wh1ch is closely

related to. cogn1t1ve growth is the process of 1dent1ty formatlon There E

'.are varlous deflnltlons of what const1tutes a ""'sense of 1dent1ty," but

many would agree w1th Strauss (1965) that ”1dent1ty is connected w1th :

':,QQ)a Erlkson 1s a psychologlst who has wrltten exten51ve1y about 1dent1ty

in general and adolescent 1dent1ty 1n partlcular Er1kson (1968) v1ews

‘1dent1ty formatlon as a largely unconsc1ous llfelong development Before .

e of cogn1t1ve formal operatlons the ch11d‘s sense of 1dent1ty 15

Tt“closel assoc1ated w1th the peOple who most 1mmed1ately affect hnn,”
Hmalnly hlS parents and famlly Dur1ng adolescence there are many klnds
t’e_jof changes wh1ch may occur rap1d1y——phy51ca1 cognltlve, emot1ona1 and: TFi,dldfr
vsv,soc1al The adolescent s attempts to adjust to these changes may be made |

*'éd1ff1cu1t by the fluctuatlng nature of h1s sense of 1dent1ty It too

. must be restructured Erlkson (1968) suggests that in adolescence,,ﬂ

changes in identity arlse."from_the;selectlve repudlat1on%and mutualx'j :
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a551m11at10n of childhood 1dent1f1cat10ns and their absorptlon ina

new conflguratlon" (1968: 159) Erlkson also suggests that the adolescent o |

may- need td experiment w1th d1fferent roles and to engage in what may .
be cons1dered soclal play in order to accomplish the task of creatlng_ij
.hlS OWn sense of identity. '"The adolescent‘s ego development demands

and permlts playful, 1f darlng, experlmentatlon in fantasy and. 1ntro- _
ispectlon" (1968 164) Accordlng to Erlkson the ab111ty of the adoles-.
cent . to achleve a stable sense of 1dent1ty ”depends to a 51gn1f1cant
v'extent on the quallty of the opportunltles and rewards avallable to -

" him 1n “his peer cllque” (1968 165) - This. 1mp11es that a study of the.
ways adolescents communlcate w1th each other in peer groups could yleld

/

. .1nformatlon about how language may be used by adolescents to express

L and develop thelr sense of- 1dent1ty In a sectlon ‘of the analy51s of

h the dlscourse in thls study, there is a descr1pt1on of references to o
,1dent1ty observed in the ‘talk of the adolescents who: part1C1pated 1n

" the group conversatlons

'iPSYChOIIHEUIStlcs ’b:;: 1;147 u'efi;:drvf'yéf\llg .’f“,‘:\' | :;d} L
S Many Stud1es of the. relat1onsh1p between thought and language~1'i_ﬁ

TV;depend on theor1es, 1nformat1on and methodology developed by both

| '-[fpsychology and 11ngu1st1cs In the lasg,three decades the term

d;dpsychol1ngu1st1cs has been used to descrlbe types of stud1es Wthh »i .
‘F“':flnvolve both psychology and 11ngu1st1cs In add1t1on to the study offde;'lb
”ndthought and language a maJor part of psychollngulstlc 11terature |
liiconcerns the vau151t10n of 1anguage by natlve speakers (the "mother—_

':'tongue") Hornmnn (1971) 1dent1f1es the three central quest1ons of

- :,psychollngu1st1cs as the problem of meanlng, the relat1onsh1p bebweenh'i



_thought and 1anguage and the acqu151t10n of 1anguage | Crystal (1976)
"comments, "The contemporary study of the acqu151tlon of language by
children has arlsen out of the overlapplng 1nterests of psychologlst

| and 11ngu1st" (1976 33) Accordlng to Slama Cazacu (1973), studles of

r.languagevacqu151t1on are useful not only for developlng the pedagogy

| of language teaching but also for developlng theorles of 1anguage in"
g general ~In a. reV1ew of psychol1ngu15t1c'developments durlng the early v

: ,1960'5 ErV1n Trlpp and Slob1n (1966) deflned psychollngulstlcs as ”the{."'

| study of the acqu151t10n and- use of structured language" (1966 435) ﬁ

The 1nterest 1n studles of language acqu151t10n as. a part of

, wpsychollngu1st1c 1nvest1gat1ons has resulted in numerous research

"1,-pr03ects regardlng pre school 1anguage development hbny 1nvest1gatorsf

' zhave followed Dale s. (1972)\strategy to "flnd a young ch11d and llsten”'
(1972»3) Publlcatlons by We1r (1962) Brown and Bellug1 (1964) Bralne
.(1971) and Halllday (1975) are’ ev1dence of real progress in, the develop-

E ment of methods of studylng ch1ld 1anguage and of success 1n produc1ng o

‘"'-l{ valuable 1nformat1on The results of these stud1es of the prekschool

l'fchlld 1nd1cate that studles of older chlldren could be 1mportant as

' well Some advancements have been made 1n studylng school age chlldren ,'”;ifvh;

| “ff"Chomsky (1969) found eV1dence that the ab111ty to understand and use

7‘;ba51c Engl1sh structures such as some of the less common syntactlc f}fg“»

'5ﬂ[ constructlons cont1nues to develop in the early years at school

.::MOOre (1975) tested seventh grade students for the1r understandlng of

’-1sentences The results of the test suggest that chlldren of thls age

Lhave not completed learnlng some aspects of syntactlcally produced meanlng

'}}fs.Tough (1976 1977) reported on a prOJect of the Schools Counc1l 'in England
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"dwhlch 1nvest1gated the communlcatlon SklllS of chlldren 1n nursery and
';1nfant schools Another Schools. Counc1l prOJect reported on the language

"“of pr1mary school chlldren (Rosen and Rosen, 1973). However, StudleS
siof school -age chlldren are not as numerous as those of younger ch11dren
.lCarroll (1971) states. ”Much more research . 1s needed before an
1adequate account of language development 1n the years beyond prlmary

' ,language acqu151t10n can be drawn up" (1921*149)

Although studles of chlldren S 1anguage development in the early

school years are not numerous, they are more common than studles of -

’;language used by,adolescents Searches of the ERIC system and the

-l“Psychologlcal A stracts produced 1nformat10n on only two artlcles “:, .
'l“'”concernlng normal adolescents The descrlptors were ADOLESCENCE and

uMMMMAMSmeMEmwwmmrmemam%mm Wmuor"_
'E_ELINGUISTIC One art1c1e (Peel 1971) 1nvestrgated the deyelopment of

‘jrstructures of meanlng 1n the language of adolescents and found that in

.\‘jgeneral conceptual mean1ng does not develop unt11 older adolescence |
K;”ci,The other art1cle (Elley, Barham Lamb and Wyllle 1976) descrlbed the ];h,d}};,l?f

' "ﬂ”results of an experlment Wthh caused the authors to conclude that

'“1study1ng grammar does not 1mprove the wr1t1ng competence of adolescents

”’*;iThere are studles not mentloned 1n the abstracts under adolescence, such

:ﬁ”_fas that of Hunt (1965) and Bateman and Z1donls (1966) wh1ch present

"‘-1nformat10n about the wrltten language of adolescents Belrer, Stark~

a »and Grade X for word usage They found no dlfference 1n varlety of

"»words used; “but older boys spoke faster and used more  of certaln types _'
'-fof,words,such:as "questlon" words. Scarglll (1974) surVeyed Grade IX

v
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i ; weather and Mlller (1967) analyzed the oral language of boys in Grade VI gf:”ff":
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c students and their parents .on preferred usage regardlng vocabulary 1tems

Y

trlbutlons to a f1eld of study Wthh has not been well developed There?»;. -

and 1dlomat1c phrases He found that Grade IX students used language
forms known to prev1ous generatlons but not used by the parents of the
Grade IX students Loban s (1966 1967) exten51on of a longltudlnal B
study of chlldren to a study of the1r language durlng adolescence is

probably the most comprehen51Ve source of 1nformat10n on adolescent

1anguage avallable at the present t1me HlS study 1ncludes an analy51s L

’e-f_ of oral 1nterv1ews w1th the adolescents as well as’ analy51s of thelr '

wr1tten work "1;

il
VAR

These Studles of the language of adolescents are 1mportant con-

' 1s a need for add1t10na1 1nformat10n about the developmental processes '

wh1ch occur durlng the teen years It 15 p0551b1e that the orlentatlon

to language and tﬁe methods of observatzﬁh wh1ch are typlcal of the ih g

psychol1ngulst1c Studles of young ch1ld en could be modlfled for use

or1g1nally used W1th younger ch1ldren Language produced 1n famlllar

surroundlngs and whlle engaged 1n an ordlnary task was tape recorded

1n studles of the acqulsltlon of language as carr1ed out 1n psychol1ngulst1c¥'fﬁzg(;h

R

transcrlbed and some of 1ts features observed ThlS method 1s common

\7- 1nvest1gat1ons._fj,”ﬂﬁg7 "-lr”i.»v‘
: i

Soc1ol1ngu1st1cs

Quest1ons concernlng the 1nteract1ons between 1anguage and

culture or language and soc1ety have a 1ong hlstory of 1nvest1gat1on a-'g}‘?,;--

11 1n.several d1sc1p11nes.j In the last two decades thls fleld of study

. -?l W1th adolescent subJects The present study adapted some of the procedures‘sd~ S

has sometlmes been referred to as soc1011ngu15t1cs Shuy (1977) 1dent1f1es"_*f‘7"



e Engllsh

i soc1ol1ngu1st1cs as an 1nvest1gat10n of language varlatlon in real soc1al

‘ contexts partlcularly where there 1s "a hlgh potent1a1 for relatlonshlp

38

‘ and appllcatlon to other f1e1ds such as educatlon soc1ology, anthropology, 8

B and psychology" (1977 80) Luckmann,(1975) presents the view that "the
'soc1allzat10n of 1nd1v1dua1 consc1ousness ‘and. the SOClal moldlng of

- persona11ty are largely determlned by language" (1975 7) In addltlon, |

'i,'he observes that language 1s 11nked w1th culture and soc1al structure

?1n a varlety of patterns As Bauman and Sherzer (1974) explaln w1th

o :regard to the1r concept of an ethnography of speak1ng, "the patternlng

'of 1anguage goes far beyond laws of grammar to comprehend the use. of

- llanguage in soc1al 11fe” (1974 6) Thus a soc1011ngu15t1c study is” )

- concerned Jot only w1th language, but also Wlth the soc1al context 1n “"

”5'wh1ch the language 1s produced

The 1mpact whlch soc1ol1ngulst1c research could have on educa—

“

'u;tlonal pract1ces was 1nd1cated by the papers presented at a conference f"”

“ 510n soc1al d1a1ects and language 1earn1ng held 1n Bloom1ngton, Indlana 1n ,"]

lfd1964 Much of the conference proceed1ngs focused on concern for chlldren iéh{f'

'.3411‘acceptance of 1ts use Haugen (1964) expressed the V1ew that soc1a1

/

57fhfreform may be a prerequlslte to helplng some chlldren 1earn Standard

Bernsteln (1970) has recelved much attentlon for hls,theory that

517;;?class d15t1nct10ns in, England are accompanled by dlfferences 1n 1anguage

’EjHe suggested that ch11dren from homes where the parents are unskllled

":l“workers may havq’a style of communlcatlon Wthh makes SChool act1V1t1es "de}“* i

'hh;fwho d1d not use Standard Engl1sh Labov (1964) suggested that peer group SRS

i i'if,re51stance to acceptance of Standard Engllsh could be a factor in blocklngff;}' co



more d1ff1cult for them than for chlldren who are- from mlddle -class

~ _homes. Bernsteln sees a danger that the language used by worklng class |
‘people may be dlscredlted at school rather than seen as a varlatlon wh1ch |

~ has a specral Value in the 11fe of the speakers ThlS could result in }“7

the chlldren reJectlng the school program 1n order to preserve thelr
:fsense of 1dent1ty and self respect Bernsteln also sees a poss1b111ty

of chlldren from mlddle class fam111es rejectlng the 1anguage of the

. ,'school as "phony, a system of. counterfelt masklng the absence of bellef':

'-(1970 175) These chlldren may adopt the non-standard Engllsh of the -

: peer group subculture

’. Two North Amerlcan regéaﬁchers Labov and Shuy, have made obser-p‘

J

- fvatlons wh1ch show that language varlatlon accordlng to the constra1nts

R of the soc1a1 51tuat1on may also affect chlldren on thls contlnent

’.'-',-"Labov (1964 1966 1969 1970) made an exten51ve study of the lan‘guage '

- of- adolescents %% New York C1ty as part of a, larger soc1olog1cal prOJect;.v
ﬁlHe found that many adolescents from homes w1th low soc1o economlc status_z
‘4.f fused a fonn ot Engllsh wh1ch was capable of conveylng complex 1deas, “fH;;T,*

| "CZJbut was not accepted by the teachers 1n the schools He suggested that_ril

:7lth1s caused a confllct of values and loyaltles Wthh blocked 1earn1ng

"ffiShuy (1977) recomnwnded researoh 1nto the effects of soc1al 51tuat10n ‘“

‘foilanguage and by observ1n§?the followrng rules 1n school llna Keep your L

gfthe ’f1nk effect' by sprlnkllng your response W1th stlgmatlzed language"i-d fﬁ:i‘{_

: ;/_.» L
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ﬁh'g?fon language use’ among school students on the ba51s of hrs own experlence;lflhffff
"f;hHe recalled that 1n the blue collar 1ndustr1al commun1ty where he 11ved:hf75.”55f1

v Vf?fas a Chlld boys establlshed the1r mascullne 1dent1ty by adoptlng tough ff e

'”’itgmouth shut 1n class if@l b If You glve the r1ght answer, counteractf“?ﬂif'*"
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' ‘(1977:89). Shuy suggests that soc1a1 constralnts of thls type affect

the school perfo~3ﬂ" ;tof students from m1dd1e cldﬁs standard Engllsh

speaklng homes’é those of the worklng class Consequently,

‘ studlescn?the 13 ;chool students in dlfferent social contexts
- would be | l of future research" (1977 88) L {
‘dy of language used by adolescents prov1des L

".obserVa _' age used in two soc1al contexts " One context is
the small,' ex‘peer group The second context is the peer group
- with a teachd _fsent These two contexts represent the major dlfferences'

inWSOCial'sitg n whlch occur w1th1n the classroom enV1ronment

L1terature Related to the Educat10na1
' i Settmg e
The nee¢ reform school 6urr1cula is a common top1c among

':educators Booth (1971) commented ”Educatlonal revolut;ons have always.'.f,~

f come flve new pen_ dozen 1n Amerlca espec1ally in the twentleth '

ver, 1n the same art1c1e Booth suggests that old';_/,.__v .

:’lffbattles over such‘thlngs as the ch11d centred currlculum versus the

: “’~w;-subJect centred currlculum ”become more acute in the new. soc1al context"'a S

| ildi‘(1971 4) New, more aggre551ve competltlon from the culture outside theil;p;ff,}"’

";&Qﬂcreate a need for changes 1n both methdd and content of 1nstruct10n

“'5ﬁf:Booth expresses the V1ew that new perceptlons of Engl1sh and the teachlng‘i;;;l

| 'gfschool is forc1ng changes New advances 1n the maJor d15c1p11nes also _h*

‘:ﬂ;ﬁleIOf Engllsh such as those presented to the York Internatlonal Conference SRS

""fdion Teachlng and Learnlng 1n 1971 could revolutlonlze not only language 'tfffﬁh€;7ifl

',5Q§teach1ng, but the teachlng of all other subJects as well

Ve

The approaches to language and language teachlng to Wthh Booth ﬂQ.E;Tfl”'”'

e e
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. refers have been explalned and descr1bed in the many publlcatlons of

: [7Br1t15h educators in recent years Dlxon s (1967), Growth Through _

English, was developed from presentat1ons of the Brltlsh part1crpants f
at the Dartmouth Semlnar, an 1nv1tat10nal conference concernlng Engllsh T
‘in educatlon Inithe preface to a 1975 edltlon of thlS book Squlre g |
| and Brltton (1975) state the follow1ng }ﬁ o , 'vf»Q»}

A The developmental view presented in Growth Through English -

forced attention to the processes of interaction through which
- children acquire competence or expre551veness in language ‘and

_strengthened: conceptions -of the teacher's obllgatlon to gu1de .
~and foster thls development .

- A conference of the London Assoc1at10n for the Teachlng of
‘Engllsh (LATE) 1n May, 1968 led .to the- compllatlon of Barnes Brltton and
'Rosen S (1969) Language the Learner and the School LATE also produced

5a dlscu551on document called "A Language Pollcy across the Currlculum”

T ,;twhlch was 1ncluded in Language, the Learner and the SChOOI (1969 160)

3

The Schools Counc11 a Brltlsh_agency whlch sponsors educat10nal -

research prOJects, encouraged 1nvest1gat10ns of the role of language in.

educatlon by selectlng Engllsh as one of 1ts three top pr10r1ty areas f_ __;'fff" i

\J

',fJames Brltton dlrected a Schools Counc1l prOJect thCh publlshed The

t

’1h3Deve1opment of Wr1t1ng Ab111t1es (11 18) Another prOJect The Schools

| éfifCounc11 Programme in’ L1ngu15t1cs and Engllsh Qeachlng, produced an 1nnova-i-»fp

| "pfgﬁtlonal set of practlcal plans for'teachlng aboutdlanguage called ngggggg

'5¢’j51n Use. }A "Wr1t1ng Across the CurrlculumV prOJect d1rected by Vancy

"HTJVMartln produced ertlng and Learnlng across the Currlculum (11 16) (Martln, __if}ﬁf?

; ?fTD'Arcy, Newton and Parker, 1976) Another three year pro;ect 1nvest1gated

'::fithe needs and p0551b111t1es for a neWﬁapproaCh tO Engllsh for older YOUth

*';ithlxon, Brown and Barnes (1969) publlshed the results of that studY 1n df

'fjihaEducatlon 16 19 The Role of Engllsh and Communlcatlon

‘ ,. e T :
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o usage are decllnlng, partly because of ‘the changes wh1ch are tak1ng place :

," E

Not all of the responses to these pro;ects and publlcatlons were. .
:positlve Severe cr1t1c1sm of the schools for poor teachlng of Engllsh
-and spec1al cr1t1c1sm of the "trendy" new approaches resulted 1n the

'establlshment of "A Commlttee of Inqulry" by the Br1t1sh government

(

_ The report of the commlttee A Language for L1fe (Departnent of Educatron

d'and Sc1ence, 1975), 1ncorporated many of ‘the suggest1ons whlch had developed -

' from the Schools Counc11 prOJects.. However th1s d1d not satlsfy all the V&

cr1t1cs At the end of the report there is a "Note of Dlssent by Mr.

N Stuart Froome," whlch aff1rms Froome s be11ef that standards of Engl1sh # -

}"T'W1th regard to the teachlng of Engllsh

AN

f* There are 1nd1cat1ons that many Brltlsh teachers would reJect ’

7'¢3Mr Froome S statement and’ be more receptlve to Lawton S (1978) v1ew

o ,that ”Language 1n educatlon should be seen as an 1ntegral part of currl- -:\

ﬁ ;aculum reform" (1978 50)v A Schools Counc11 booklet Language Pol1c1es 1n »f

hSchools (Allen, et al 1977) dlscusses Language for’L1fe (The Bullock

"':~Report) The folloW1ng comments by the authors 1mp1y‘acceptance of a L

' f,f'new mOVement ,g]gf;¢<f~}ﬁ ”*5%.‘1 , l-;f'i;,f

It became clear that as the Bullock Report had 1nd1cated

:7*,”we were all only at the begrnnlng of: an important - direction in.
education with’ regard ‘to the role ‘played by language: ~wteachers.

Af»ﬁ,}of all subJects were, ‘and are, - be1ng asked ‘to.consider how the . = . s
# 7 .. talking and writing they ask. their, pup1ls to do affects what @ T
"ﬂ:hand how they 1earn (Allen, et;al 1977 3) ;_;”@}.57 E S

5

Educators oﬁ the North Amerlcan Contlnent have*algg been respondlng
( 3

u '5;}fto new.developments 1n the study of language by 1nvest1gat1ng the 1mp11-5>f

"5§{fpresented 38 teachers atra Un1ver51ty of Alberta Summer class w1thﬁnew

1n51ghts 1nto the dlfferent styles of language whlch are used 1n dlfferent

,;,Q;cat1ons of these developments for school programs In 1958 1n Joos ;j;fzi?fﬁi?
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' attendlng classes in school have added 1mportant 1nformat1on to the

situations. He publlshed thlS analy51s of Engllsh usage in The Flve
i

Llocks (1961). The National Soc1ety for the Study of Educatlon chose

language as the tOplC for the 1970 yearbook Linguistics in School |

Programs. The National Couricil of Teachers of English (NCIE) has pub-

'ﬁlished a series pf research reports.‘ Hunt s“(1965) Grammatlcal Structures

.at Three Grade Levels and Emig's The-ComposingrProCeSSes of Twelfth Graders

rare examples of the 1nnovat1ve nature of these reports NCTE also.‘

pub11shed The Learnlng of Language (Reed ed., 1971),‘wh1ch ‘surveys the
0

developments in language study which relate to the educational milieu.

Two Canadian studies'of adolescent's use of language‘while°

A

Y
11terature concernlng adolescents' language. Searle (1975) tape- recorded

the language experlences of five students durlng their regular classes

He- 1dent1f1ed examples of expressxve language which ‘the- students used

1n dlSCUSSlOHS to clarify and develop meanlng Accordlng to Searle,
o

| "Newzmater1al is first approached in the - expre551ve mode and then as

understandlng and language develop, the language ‘can become more
speC1a11zed" (1975 284) Taylor (1977) tape- recorded and analeed the .

conversatlon of adolescéhts as they talked in small groups -about llterary

' works - One of Taylor S conclu51ons was that "analy51s of student d15° :

cussion is a frultful method for exam1n1ng response to llterature" (1977 |

The need for new approaches to program development is be1ng |

tlculated by many who ark neither llngulsts nor: Engllsh teachers

'Studles of language as it is needed in all areas of the currlculum could

contr1bute to a better understandlng,of how school programs in each

g
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N subJect area mlght be 1mproved For example, when Bruner (1966) suggested

that "Instructlon Is a prov151onal state that has as its object to make

N

the learner or problem solver self suff1c1ent" (1966 283) the question
of what language capabrllt;es the learner has to become self-sufficient
arises. Elsner who comes'toﬂcurriculum‘planning with'the erperiences
of a teacher of art, presents the view that ""Knowing, like teaching,

requlres the organ1sm to be actlve and to construct mean1ngful patterns

out of experlence” (1979 271) Constructlng meaningful- patterns may occur

: through the act1v1t1es of an art class but students talklng and writing

- are ‘also constructrng meanlngful patterns In the search for currlculum

0 ;
reform the place of language in the school program is . a Vltal con51dera—

tion. However, an 1nformed assessment of language as 1t relates to

learning will be d1ff1cult to establlsh unt1l more is known about the

)

-.language development of ch1ldren and adolescents

{i
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Chapter 111 -

- DE'SIGN'OF}_'IHE.SIUDY: i

'fOVerView of,the Designfaf

ThlS study was de51gned to 1nvest1gate some features of the

‘spontaneous language whlch adolescents prefer to use in‘an 1nformal

rschool 51tuat10n The procedure adopted was to record adolescents talklng'-"‘5'

. in groups of three in a classroom context Four m1nutes of the recorded foo

conversatlons of e1ght groups in Grade VIII and e1ght groups in Grade IVI

XI were transcrlbed In add1t10n, a teacher JOlned each group for f1fteen',7f"

f minutes. Four m1nutes of the talk of each group when the teacher was {~1’5
'present were transcrlbed Four d1fferent types of ana1y51s of the - talk
.produced 1nformat10n about the follOW1ng ‘ ; : |
"lf.?the number and mean length of each type of syntact1c unlt
2:‘,the range ofbVOcabulary, L |
'3;” the k1nds of uses made of language,-gﬁvﬁ:"
B 4FJ 1nteract10n features and group processrng of 1deas and

S

information. :'rf:t ' J; fdl'* co

i]lTheAPopulation'and‘theisample : L

.The Populatlon

The populatlon was made up of f1ve regularly scheduled Grade VIII

Aclasses from schools in Alberta and five regularly scheduled Grade XI

~

' "15classes from sch0015 in Alberta All classes were elther of mlxed

‘-ablllty or rated by the1r schools as of average abdllty At each grade

45
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'»1evel three of the classes were located 1n.the C1ty of Edmonton and two
‘pwere 1ocated ina small town 1n a farmlng d1str1ct |

Each class was d1v1ded as nearly as p0551b1e into groups w1th

:;three students in each group Th1s produced a total of 53 complete .

'Grade vm groups (159 pup1ls) and 52 complete Grade X groups (156

PUp115)

For the students w1th teacher context teachers from the school |

lbut not at the t1me teachlng that class were asked to part1c1pate

. Current teachers of the students were excluded so that the students
-would not feel pressure to please the teacher., The number of teachers

bl_LfaVallable was llmlted so not all of the groups were recorded in the

l‘l students w1th teacher context.
n TheSg_rggle

From these recordlngs it was 1ntended to randomly select for

d*transcrlptlon e1ght tapes at each\grade 1eve1 However the fbllOW1ng

dﬁ?factors reduced the p0551b111t1es for random samp11ng ..,:tlil - h" d ’}_“

(a) d1ff1cu1t1es w1th management of the tape recorder made some )

: tapes 1naud1ble or 1ncomp1ete, ._;w55; fi],:; 1;'.ft:h}.i.'£?'f ;f; .%“',_

(b) some tapes had to be dlscarded when the matchlng recordlng B
of the w1th teacher cdhmext was. too short or 1naud1ble

&}

| 4In add1t1on, to get an equal representat1on of types of students the

”‘f,tapes were sorted as fbllows

(a) male and female categorles, Lo
(b) Yural and urban categor1es
As a consequence of these restrlctlons the number of su1table_?

- tapes 1n each category was qu1te small “In most categor1es there were -

. - A R L . . . . '



| only from one to four.tapes more than the number requ1red The sample
was. obtained from a random selectlon w1th1n each of these categorles |
of grade, sex, and school locatlon In the Grade VIII rural g1rls I
category only one group recorded with the teacher for the spec1f1ed

time;' Slnce two transcrlpts were requlred fromhthls category, two

e m1nutes were transcrlbed from each of two groups in each context. These

s N “N

8 _[were comblned to make a transcrlpt of four m1nutes 1n eac% context

The transcrlpts con51st of four mlnutes of transcrlbed conversa—
dAtlon taken two' mlnutes before and two m1nutes after the m1d p01nt of the )
- peer- group only dlscu551on, plus two m1nutes before and two m1nutes after
ﬁthe mld-p01nt of the peer teacher dlscu551on In the comblned.Grade VIII
;glrls transcrlpt the c0nversat10n was. taken one m1nute before and one

' :hunute after the m1d p01nt of the peer only and peer teacher dlscu551ons

;of two groups o | "_ : ' | |

‘ The transcrlpts present the talk of elght groups (24 students) .

v Iof each grade 1n both the students alone context and the students w1th-"

f;teacher context The total amount of language transcrlbed for analy§1s ib,i

| f-ywas 126 mlnutes of recorded tape Thls produced approxlmately 18 000

:fwords spoken by the ad01escents fl S

”‘fj'rgping‘aﬁd?rranscfiptian-“fi;['V-?f

i The ch01ce of procedures for acqulrlng thlS 1anguage sample was r]5?4i‘;-;
1nf1uenced'by the prenlse that 1anguage analy51s is more satlsfactory 0

'fvwhen 1t "draws 1ts samples from speech of subJects unaware of observatlon"f"

. (Webb, Campbell Schwartz and Sechrest 1966 128 129) However, =

.,practlcal d1ff1cu1t1es as well as legal restrlctlons 1nterfered w1th



{\'_ . ' . .
o N ¢

completely ach1ev1ng thlS goal To approx1mate as closely as poss1ble

the ideal of "subJects unaware of observatlon," the strategy of recordlng
, ~ o
a group conversatlon was adopted -

. Although it would seem difficult. to induce people to speak
_ normally while a tape-recorder is Operatlng, it has been found «
. that-when speakers are interviewed in groups, the social obliga-
‘tions among members frequently lead them to d1sregard the
recording instrument and to behave as if they were unobserved.
'(Gumperz and Hymes, 1972 25)

The effects of the soc1al 51tuat10n in thlS study appeared to

' £o110w the pattern observed by Gumperz and Hymes Although students

f._.referred to the tape recorder thelr references were brlef Comments

such as ,"Is that th1ng stlll g01ng?” ndlcated a. feellng the tape—
_recorder Was somewhat removed from the group An unexpected aspect of
~i the tap1ng was that groups 1n the classrooms where they were: surrounded

by other groups appeared to have: less’ d1ff1culty susta1n1ng anlmated .

iffconversatlon than the groups a551gned to the prlvacy and quletness of

'”,sem1nar rooms Some students in the m1dst of the n01sy classroom |

o .apparently entlrely forgot about the tape recorder One Grade VIII

' F:f;glrl sa1d "We Te gettlng a 26 for the weekend We e getfing 1t from ;v'

eems 11kely that the g1rl who stopped that part of the dlSCUSSlOD f_L o

f»?fsuddenly remembered the presence of the tape recorder

M,freedom to talk naturally Barnes and Todg/(1977 86 87) observed

":that chlldren who have not had experlence worklng in small groups flnd

bifvthe 51tuat10n in 51ngle sex groups»more fam1l1ar than the m1xed~sex groups T

In the w1th teacher context measures were ta :n to make the-

experrence as unconstralned as p0551b1e To 1essen he p0551b111ty that :

She was abruptly 51lenced by another person 1n the group I'h&gf7\

48
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S ‘ : .
"students might feel they were be1ng evaluated and to 1essen the authorl-» '

,tarlan 1mage of the teacher only teachers not at. the t1me teachlng

that class part1c1pated In add1t10n, teachers were asked to talk w1th

- _the 'students just as 1nformally as if they had met them 1n a cafeterla

o viso the students were able to select wh1ch aspect of L1festyle they w1shed

or. on a bus

fﬂh-v _ A f11m was chosen as a stlmulus for the d1scu551on becausellt |
'iwas‘llkely to appeal to both grades and would be of 1nterest to. all types-’

lﬂiof students Llfestyle was the f11m shown It had been broadcast ‘on )

telev151on and appealed to a w1de varlety of 1nterests and backgrounds

“t (see Appendlx 0. In a p110t study d651gned to ascertaln the effectlve—
vness of the procedures the f11m L1festyle st1mu1ated many dlfferen

| klnds of d1scus51on It presents an exten51ve range of 1nformat10n, .

to dlSCUSS fjhf;ii S h"f '{d?efﬁv fﬁ~ﬁ IEQ;.__f-g'j;, a”i»;;fsf3
The researcher V151ted each of the classes part1c1pat1ng 1n the :

“'_study on two occa51ons At the flrst 56551on, puplls were a551gned

- »hto 51ng1e sex: groups of three persons Each group recelved a tape-'

B \

'[-‘recorder w1th an external mlcrophone The ent1re class recelved dlrectlons

'->about how to operate the recorder and were allowed t1me to fam111arlze

'7'3_;themse1ves w1th 1ts use

The students were not told that the1r use of language would be

i””f,analyzed Instead they were shown the f11m and told that thelr V151t0r

R wanted to know "what you. have to say about the f11m " A copy of the :

.

7'-1nstruct1ons for students and a copy the dlscuss1on gu1de are in

i»Append1x A/

In the pllot study, the recordlngs were made 1n one se551on.: B



.-‘_Thls created many d1ff1cu1t1es S0 thlS study added a second se551on )
';to make lt p0551b1e to have an orlentatlon se551on The fllm Llfestyle

is d1v1ded 1nto two parts In both se551ons the students v1ewed one

. part of the f11m f1rst then d1v1ded 1nto groups and talked around the

'1 51ng1e m1crophone in each group Teachers were not avallable for
I'Se551on A, the fam111arlzat10n se551on Durlng Se551on B, teachers

w‘;V1ewed the f11m w1th the class They were then randomly a551gned to.

k} groups for flfteen m1nutes At the end,of f1fteen m1nutes each teacher
ihmoved to a. dlfferent group It was ant1c1pated that thls would prov1de -

‘fian equal number of groups who talked w1th peers only f1rst as groups
f{who had a peer teacher se551on f1rst At the Grade VIII level thlS plan

’(;fwas carrled through At the Grade XI level flve groups met W1th the

"“_351teacher flrst and three groups met W1th peers only flrSt

: Transcrlptlon

"-_”;”;n Transcrlptlon was d1ff1cu1t because of the technlcally poor

>~oqua11ty of,some of the recordlngs Some groups chose to 1gnore the

"‘?”ftape recorder, so the m1cr0phone was sometlmes not in the most advan- R

, ,f’ftageous p051t10n for p1ck1ng up volces Because ten to twelve groups

s recorded in one room, there WaS frequently a C°n51derable amount Of

]

| i”;hxabackground no1se Accurate transcrlptlOn °f the tapes was a1ded by the

fuse of’ two mach1nes in: the L1ngu1st1cs Laboratory at the Un1ver51ty of

';e}.Alberta The Sony Integrated Amp11f1er (TA-1066) made 1t poss1ble to

fhear falnt vorces The Rockland Programmable, Dual H1/Lo Fllter (Serles

,f1520) could be adJusted to e11m1nate h1gh or 1ow frequencles Thus the

vd‘ transcrlber could adJust the d1als s0° that the ma1n frequency of one L

o lperson 's v01ce could be empha51zed and other frequenc1es deleted ThlS ‘

- %



"fﬂ_fj;ﬂThe T Un1t Measure

' f}fa T un1t (one ma1n clause‘W1th all the subordlnate clauses or structures

;:ffLoban (1966) used a 51m11ar measure wh1ch he called a commun1cat1on ;ff:’

5]

a551sted in. elnnlnatlng background n01se and 1n d15t1ngu1sh1ng each
&

v01ce when two people talked at the same t1me
‘v'The follow1ng are- the steps taken to transcrlbe each tape
lnb”llféthe transcrlber 1lstened§to the whole tape several tnnes
2. 'the. transcrlber 1dent1f1ed the mld p01nt of the conversatlon
) and Selected two mlnutes precedlng the m1d p01nt and two m1nuﬁbs
idfOIIOW1ng the m1d p01nt (Lafayette Stop Clock 54014), S
i3;1 the f1rst draft was. transcrlbed for utterances only, 5}
'd‘4‘i each utterance was 1dent1f1ed accordlng to the person speaklng, S
'flspzdthe flrst draft was checked and rev1sed .
'i‘fb:G.‘:second transcrlber checked the transcrlpt |
,,?7§f the f1rst and second transcrlbers compared dlfferences 1n thelr “1:
'il{transcrlpts and made f1na1 dec151ons where there was a dlscrepancy, _*‘

S 8;f”the flnal(draft was typed

-*-.me'»Anaiya'sjfaf Syntax

' In stud1es of wrltten communlcatlon across several grade 1evels

‘-fKellog Hunt (1965) found that a count of the average number of words 1n

*=fattached to 1t) could be used to assess syntact1c maturlty Walter Q'Ef{{‘

'l'-b.ﬁ“ Numerous studles u51ng the T un1t length as a measure have shown

'that 1t reveals the same developmental patterns as more elaborate and

ajpcumbersome measures such as the average number of sentence comblnlng

v

'itiftransformatlons per T unlt TWO comments of O'Donnell are pertlnent'luf“ S




~_unattached fragments wh1ch do not constltute a communlcatlon un1t and

,3e;;:After experlmentatlon W1th several modlflcatlons of Hunt s and Loban s

~1;h7“Syntact1c Categorles ":'1?;.:?“:f?ﬁjf75"'f”

"*;Syntactlc Categorles

o

The mean length of T units has Epec1al claim to con51der tlon
" asa 51mp1e obJect1ve valld 1nd1cator of syntactlc contro \g
- (1976:98) ' - . ' _ . :
It should be of con51derable 1nterest to. other researchers
.that the average number of words per- commmnication unit. is almost
as sensitive as the we1ghted -index of elaboration, .’ i ;‘.. Given
the fact that the communication unit and the T-unit dre practically
~identical, thé conclusion”of 0'Donnell. (1976) that the average ' .
- ‘number. of "words per. syntactic unit may be the most useful- and .
useable “index of syntactic development over a w1de age Tange .
"jseems to be further supported (1977 51) o

NI

Although the T unlt measure is useful for wrltten communlcatlon, o

‘ 1t does not completely account for the many k1nds of 11ngu1st1c fragments R
v;Wh1Ch are essentlal parts of 1nfonmal conversat1on In the oral language o

studled by Loban, he 1dent1f1ed the non-T un1t utterances as mazes and &

(N3

fdeflned them as "a serles of words (or 1n1t1al parts of WOrds) or

ut

- 7f.are not necessary to the commun1cat1on un1t ",'fff="5‘;

In thlS study, the part1C1pants 1nteract1ng w1th each other

ffiproduced many sentence fragments ThlS Increased the problem of how to f""u

“ﬂffcla551fy @he constructlons whlch d1d not have a regular T un1t structure

[

I

' '-iprocedures a; system of categorlzatlon Wthh accounted for every utterancelny;;ijh;;

HJI?ifWas developed ThlS system is. descrlbed in. the follow1ng sectlon,.ihftf{f;[fﬂflfl7‘

";,lA T un1t con51sts of a complete ma1n clause and all subord1nated

the second T unlt Gt SR S

Hjnclauses attached to 1t When two T UnltS are separated by a 0 g&[; N

>].coord1nat1ng congunctlon, the conjﬂpct1on 1s counted as part of fh;,q"



T T O Vi [
- Example That is what she 1s saylng, (flrst T un1t) , '
. but that s not what I'm saylng (second T- unlt) W :

~

2;- Partlal RN ‘ o .

P A part1al 1s a group of words whlch makes sense or Wthh has

'"*,gf meanlng of some klnd for the cbnversatlon, yet it 1acks the . - o

<zpe

_'ng, completeness of a T unlt.< It may dlffer from a T un1t by ff;';l;:-l '2§‘31

m1551ng a subJect Or 1t may have a subord1nat1ng conJunctlon}

before a complete clause i‘ :f; fgtllii;”ﬁ v;.K }{ﬁ" e
:‘.fj}jﬁffﬂi Example ' "L1ke when they dad the generatlon group A ﬁf”_lﬂb 3

e L. -: R

Incomplete Part1a1

A ‘ i v,“ B RN L .

The 1ncomp1ete part1al beglns as a, sen51b1e statement but the e

i 11;' Voo

speaker 1s 1nterrupted by another speaker

Example ”What they thlnk is g01ng on’ 1nstead of Just .}57:g3;a"fff=

o Ed1t N xRt

b"f;EdltS are groups of words repeated or WOrds 1nserted in a }fi'” S

T unlt but not part of 1t.. To be an ed1t the words must be.

K

isurrounded by or followed by a successful part1a1 or T un1t

It dlffers from a tangle because a tangle 1s 51mply dropped and" e

1s not followed by a 51m11ar, better constructed utterance.,jfff,;

Example 1:"L1ke she was, she was outdoor g01ng "1 Ed1t 1s,;r-.
'"ffi,”lee she was "‘f1figfifﬁ T

e

Tansle e e T
A tangle occurs when the speaker s words do not appear t0‘have
: mean1ng The speaker usually Just stops speak1ng or may drop

the construct1on and start over agaln on a: dlfferent type of :}bffgiiafd

construct1on.v;' '“
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..v; .. &
Example: "Because I don 't th1nk like we could.” (Tangle,
e followed by T un1t. ”It would be a very drastlc
T change for uS ") SR ‘

L . : e . : .

| _ Where words are used to f111 1n, -orT’ to hold the speaklng role

‘;ng; ﬂ;;:ﬁ 7;2h- whlle thlnklng up what to say next they are de51gnated ”hold "
ﬁ,ifhfﬂ: -»dﬂff: Example ' "You know." o -
e ’ﬂvNote' "You know" may funct1on as a part1a1 to 1nd1cate the 'df{." “lﬁi?
dfmh’”" if"*y . i;follow1ng a) "Isn 't that true7” b) "It 1s a fact that” '.“ f'f:;:ff~“%:
| "%pc) "Ybu know that what 1 am saylng is true” d) "Do you know . | |

n}what I mean7”"e) "Dld you know?" When 1t 1s categorlzed as
' ~f':r;a hold 1t has no apparent semantlc content o |
F:ery_jgiiNon 1ex1ca1. » | f:f;;;ﬂfyiil R
dv;iThese are sounds whlch functlon as f11iers and holds} but they

«;:are not recognlzable words 1n Engllsh

f,}ff{?*ff”Example . "Uh "_53ﬁ”

'dgyAnalytlcal Procedures fTawfVU}f{”f;35ﬁlfv”?*f7jf§3f{1jﬁififfdf¥ﬁ‘f5ﬁk*ﬁ?ﬁfizji:d o
The conversatlon in' each transcrld% was copled on a chart so that 7i”i»i’

;;:each syntactlc un1t fell on a separate 11ne Opp051te each unlt the i

'i;syntactlc category and the number of words 1n that unat was recorded o

EifA sample page of the chart 1s in. Appendlx E o _
e Counts were made on the number Of occurrences °f eaCh syntaCth i

:’“?category and the mean number of words per umlt-in each categdry




:‘Rellablllty of the Analys1s S fi‘_" | }‘_ Aff'
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A second year un1vers1ty student studled the def1n1t10ns of the__ﬁiv,'”’”'"

categorles and dlscussed them w1th the researcher After an hour of

1)

- ;-d15cu551on and practlce on two of the transcrlpts she took four randomly

‘-‘"'selected transcrlpts and charted them accordlng to the syntactdc category

vdef1n1t10ns Of the 593 syntactlc un1ts 1n the four transcrlpts the

fcheck coder agreed W1th the researcher on 531 UnltS;. The percentage of

agreement was. calculated as follows _'.; - g3»; EH *.ﬁf- v»?7*' L
Number of un1ts categorlzed 1dent1cally x 100 %;agfééméﬁt R
Total number of’unlts categor1zed R : ._v_,'f SR SRR S

R

‘.,fﬁU51ng thlS method of calculatlon, the check coder agreed W1th the

k‘ : .

'vi’fresearcher on,89 54 percent of the unlts Aﬂ,g-f*";[-gw‘fut'ii“‘“'”

Some of the 1tems of dlsagreement were amblguous For example,

f{f”You know that f11m " was interpreted by the check coder as a T un1t




_iwords wh1ch had not appeared before 1n any preced1ng segment were counted

i This vas the system used by ) Loban (1966 13 14).
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Segmentatlonforlype token Measure4

-

One problem assoc1ated w1th thls measure is that the number of -

. new words used decreases as the sample becomes larger To establ1sh a

clear pattern of the Varlety of words used by each group, the transcrlpts

"bwere d1v1ded 1nto segments contalnlng 100 words In each segment the '

: The AnalYSis,of Functions'{ ff

'~1-7-fBackground to" the Development

of7Categor1es R

e An 1mportant feature of language 1s the way we use it to serve o -

‘isfljfdlfferent purposes or functrons Among 11ngu1sts there 1s 1ncrea51ng

1

| f?ljattentlon to study of thls aspect of language. Several works of the

ftiff‘Prague 11ngulsts in the 1920'5 1n1t1ated thlS 1nterest It has*been f‘ 9-

! . 3

“'developed more exten51ve1y in Eastern European countrles than in Northgf-

:if;Amerlca but Engllshf%peaklng llngulsts haVe recently been plac1ng more._fg;_if

mf”?ilffempha51s on what has been called functlonal 11ngu1st1cs Margar1ta_fﬂ

:Jf._;isregularltleshpf functlonal style ik

:fKoz1na descrlbes the‘trend -as follows

”7“*general--rs characterized by. a gradual shift of interest from

B “.describing’ and studying- phenomena in statics to the explanatlon

fd*}ofdthe1r dynamics and the regularities of their functioning -

R Complete. knqwledge of ‘languagé-is unth1nkab1e w1thout

the. study of its use, for it is ldown that’ in'this’ case itiis o

Sense) ‘that are be1ng dlscover dr (K021na, 1976 51)

o 4

JfoThe 51gn1f1cance of thlS m

: '{“lfran Just one of the results of t"s research KOZ1na clalms there are 'g;jﬁ7fi

thch "manlfest themselves W1th the

“n

the potentials and propertles f language (though in g flmctlonal Sl

Avement for educatlon may be estlmated I ”hf#fﬂff-»

.

Styllstlcs«—and;one may say the hlstory of llngulstlcs in ;:;f“]fkyfféz**~?”‘




sequence and éffect of a law" (Kozina, i976:58). Kozina devised a g
formula for finding a coefficient of abstraction and a coefficient ot
concreteness for written work. Using Russian protocols, she found that
’for'the fiction, "belles-letttes"*style,Athe coefficient of abstract}on
is ‘7o'and the coefficient of concreteness is .24. In sc1ent1f1c wrltlng
the abstractness coeff1c1ent is .30 and the coeff1c1ent of concreteness
is .70. This gives insight into the complex11y of the tasks demanded of

children in school and the difficulties encountered by teachers nho are
helping children to develog their reading and writing abilities.

In the English-speaking world, several British researchers
have turned theif attention t0»a?study of.the functions of language
as a way of understandlng how 1anguage is learned and of how language
is used in learning. Some" of the most promlnent of these are M.A.K.
Halliday, who was Director of the Communication Research Centre at the
~Unlver51ty of London Joan Tough, of the Leeds Instltute of Educatlon,
‘and James Brltton, Director of a Schools Council study of the wr1t1ng
abilities of chlldren and adolescents. g

Halliday has_explored the studyjof functions as a way of} |
investigating the developmental stages eihibited hy ehildren as:they
. learn their mother tongue Basic to his strategies is ‘the ooncept of
'language as a system of meanings, and of 1earn1ng language as "1earn1ng
.how to mean" (1973 24). Halllday contends that the semantlc system:ofv
-an adult develops from the chlld's exper1enc1ng language used for
different functlons as well as from the chlld's experlences w1th the
semantic content of words. | g | N

The child learns 1anguage as a system of meanlngs in

functional contexts, these contexts becaming, in tum, the :
' principle-of organization of the adult semantic system. (1975:9)



Joan %ough, of'Leeds"University, uses function categories as |
a way to assess both the child's stages of verbal development and his

developing conceptuallzatlon 6f the world around him.
. n\\ .

. Our ‘interest lay, therefore, in the way in which language
functioned to express and construct different kinds of meanings,
meanings that would reflect the child's awareness, appreciation
and interpretation of the social world around him. (Tough,
1977:39)

.. C ' ,\' * . L .
In the Schools Council study directed by Jamei.Britton, function

categories were used in a very practical way as "a sorting system which
: N . ! . . i .

throws light on development" (Britton, Burgess, Martin, McLeod and Rosen, :

1975:5). By assigning & function category of 2122 pieces of writing from
65 secondary schools, Britton and his collea%ues were able to suggest i
"the stages by whlch school students develop the ablllty ‘to modify thelr
1 wr1t1ng to meet the demands of dlfferent situations.
In North Amerlca Walter Loban used functlon cateéories as one’
~of the'ways of ana1y21ng language spoken and wrltten”by chlldren who
~were in a longltudlnal study whlch he directed. One of the purposes
of the study was to d1$t1ngu15h the characterlstlcs of ‘high achlevq?§
as compared to Tow achleve#s He developed categorles de51gned to make
that dlStlnCtlon R - |

These studles indicate that the use of functlon categor1es can
pr0V1de useful 1nformat10n for researchers concerned with the development
of language in ‘an educat10na1 settlng However, there are 51gn1f1cant
problems assoc1ated with thls type of analy51s “First of all, it 1s |
difficult to flnd a set of functlon categorles which will produce the

"1nformat10n which the researcher may be seeking.

Varlous people have made lists of language functions, but-
there is as yet no agreement as to how many 51gn1f1cant uses
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we should take account of. It depends partly on the purpose
for which we want to use the list, partly on how detalled we
want it to be. (Wilkinson, 1975: 54) v -
Compariéon of studies donetiy Tough (l977) and Halliday (1975)
indicate that the types of categorigs which are.needed may change froml
one age to another. In addition, Loban (1963)»suggests that'the whole
context of the commmication affects the kinds of. functions for which
language is used. |
The content of communication‘varies SO greatly With‘the ‘
situation in which it occurs that no universal set of function-

classifications has emerged from research (Loban, 1963:11).

- Another maJor problem assoc1ated with funct1on categorles occurs

because of the complex nature of language L1ngu1sts suggest that any

'one unit of dlscourse usually serves 'a number of functlons Halllday '

sees thlS as an‘lmportant difference between the utterances of young |
children and'adult language He has observed that for the very young,

each utterance serves Just one functlon However utterances in the

adult language are functlonally complex "Every adult llngUISth act )

. with a few broadly spec1f1able'exceptlons, ls serving more than one

1 function at once” (1973 34) | |

“ ’ Joan Tough found that even where chlldren are concerned each of
the chlld's utterances could §erve more.than,one functlon. She found |

»

.itruseful to establish two'main categories--relational and ideationhl

“In add1t10n, she subd1v1ded the "1deat10nal" into the d1rect1ve, the . .

1nterpret1ve and the prOJectlve functlons '~ In a551gn1ng an utterance
to a category, she focused on "the kinds of meanlngs that ‘the ch11d was
attempt1ng to convey" (1977: 46)

- In.spite of the difficulties, this researcher chose to assign
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each T- -unit in the transcr1pts to a functlon category Because this
_ study is concerned w1th 1nvest1gat1ng the ways adolescents use language
for: learnlng, a set of categorles whlch would relate to strateg1es for
learnlng was chosen. To reveal developmental trends con51derat1on was
'also g1ven to a cla551f1cat10n wh1ch might reveal d1fferences between A
' Grade VIII and Grade XI. The categorles deve10ped are, to a large
extent an attempt to prOJect 1nto the adolescent developmental stage,
categorles wh1ch have been useful with younger chlldren. Halliday's
"Relevant Models of Language" (1973 9) ‘and Tough' "A}Framework for 4'
“the Classification of the Uses of Language" (&977 68) were. con51dered
useful‘models However ne1ther of . these ‘was able to sat1sfactor11y :
..account for all. of the uses adolescents made of language To develop
bh a form of analy51s su1table for adolescents, it seemed necessary to flnd
other categorles | o | | o

o The Schools Counc1l team led by James Br1tton dev1sed a set of
'O“

| functlon categorles for adolescents whlch dlStlngUISheS between language l

: Wthh operates to get somethlng done 1n the 51tuat10n (partlclpant role)

- and language wh1ch presents an exper1ence or a commentary for the purpose

- of offerlng an: evaluatlon of the events constructed and seeklng corrobora-

'tlon from the llstener (spectator role) | ;: B f,

To sum up when we use language to recount or recreate
real or imagined experience for no other reason than to enjoy .
- it or present it for enjoyment, we are using language in the o
~ role-of spectator; when we use language to get things done,
we are in the role of part1c1pants (1975:91, 92) o
o

In Br1tton s study, protocols whlch were clearly part1c1pant

' . were putJln a "Transactlonal" category and those which showed a def1n1te"’

form or pattern in the spectator role were put in the "Poetlc" category

!
N

Ey
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In between the two main categorles they 1dent1f1ed an ”Expre551ve" category

" An expressive category, for our purposes, is one in wh1ch : R
_the exprebsive function is dominant . ... . We would describe . = .-
it as an utterance that 'stays close to the speaker' and hence. .
' is fully comprehen51ble only to one who knows the speaker and R
“shares his context. (1975 81, 82) - o Voo e e T
S ' S : \ - Jo
Brltton 5 categorles are not- dlrectly appllcable to’ conversatlon,'l.-"“

B because in- Br1tton s terms most of the conversatlon would be expre 51ve

">However, the 1dent1f1cat10n of the spectator and part1c1pant roles ‘rovéd o

a useful concept to separate the students talk about the 1nmed1ate

‘f51tuat10n ("Statements for the Purpose of Operatlng 1n the Sltuatlonﬂ)\ ‘ A?'J/f;:

‘\'l

from thelr remlnlscences about the film or about thelr recall of other\

m;._’/'

k1nds of experlence ("Statements for the Purpose of Organlzlng and

N
Sy «.‘3 H

’Reflect1ng on Experlence") | il;:jVj‘j’“7;j 'j*ﬂ;fpdv,( Jlg»;;ﬁ; S p:;'-v
In addltlon to con51der1ng the p0551b111t1es for class1f1catlon '“f"7gngv

suggested by the studles c1ted Loban s techn1que of study1ng the trans-f'prﬂ'

C

"'Ji}before the scheme evolved 1nto 1ts present form.sav“f*$ﬁ°

',.icrlpts for ev1dence of types of functlons was also used to develop the fi"%,d.tﬁi

WstBtem used 1n thls study A process of “trlal and error” was necessary ;gi«-fi’
. B . ‘3 '.\ : .‘v N . ? \’, - .
ARTEE 3t s

To overcome the problem of each utterance serV1ng more than one

:?'functlon, the concept of a hlerarchy of functlons as propoSed by JakObsontf;ﬁ;lf;h;
,:was utlllzed Although each utterance may serve several funCtlons"'h:*flilfigpf
,dJakobson contended that thére w0u1d be a domlnant funCtlon'in any R

t:dutterance (1960: 157) Thus, to a551gn a T un1t to a fuﬂétlon CategOry,tficf?u

‘ 7; the functlon most fully served by the utterance was: used t dec1de the ;f‘;w;dol_
N Category » ' | | L ' . : -. _" ; . . N ._’.\ ; . A\é

When seIectlng the most approprlate category for a T- un1t 1t was L

¥

'falso essent1a1 to con51der more than the T~un1t 1n 1solat10n.. Dlscourse LAPRS

Sy



. i‘ln ‘the. transcrlpts 1s not clearly Organlzed Utterances blend 1nto one S

- :another as the conversatlon flows from one person to another As a j.17f_;_

0.

l

o result the a551gnment of a T un1t to a functlon category was based on. o

\

5551ts place 1n the whole un1t of dlscourse as: well aS on the features bf

‘. -

‘5t.the T- un1t 1tse1f

o T

When a Tkunlt has several ciauses of malnly equal 1nformat10n

.1~

:}than.one category In such cases, the maln clause was used to determlne

“.» . L — h

T . L0

o ;jOutllne of Functlon Catégorles aifafd

I

'"'1l§’fThreats ['V*ﬂlle

b v

flut 11

Ry
S

_:._ ?9

Statements for the Purpose of Operatlng 1n the Sltuatlon

'1f 2_ Informatlon Statements )

Statements for the Purpose of Organ121ng and Reflectlng on~{f1;

A

1
2 L
, ~§3..D15agreement Responses S

4 e

3

;'nli References to the PaSt

s

Statements for Management of the Context

e . "_ * BN
1 Comnwmds el U A e

Interactlonal Statements

-':i%SUPPOrtlve Responses .ﬁvgfﬂ}ﬁffgf;f'yzjnff,
' yggE11C1tat10nS \; N

.o -Insults -

Experlence y/ﬁng DR v ,.‘ s

Reportlng and Recall Statements L

2 ‘References to the Present 1

7“Low-1eve1 Generallzatlons

. fSpeculatlons g«*dQV“;‘h.‘ gf‘;;f-”;jsja':,[ RO

'.Unlversal Generallzatlons

*'Statements Alludlng to Personal Feellngs Experlences or ii
Assessments S . _ Co

RS

.

v.lt s, Sometlmes p0551b1e fOT the T- unlt to flt the deflnltlon of more‘5i5'l’
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III, Statements Expre551ng Inventlve Locutlon

A. Role playlng Statements SR e

| :B v-word-play Expre551ons

ooC. Expre551ons of Fantasy

[TV;';Irrelevant Statements '1‘" . _A'd S l'”h‘-;;“

'_Definitions'of Function-Categories!'f

IQ Statements for ‘the Purpose of Operatlng in the Sltuat1on

A Statements for Management of the Context

T unlts placed in. thlS category refer to what 1s happenlng

w1th1n the sltuatlon where the talk 1s belng recorded he"

~C

hlanguage is used to part1c1pate 1n some way 1n the on g01ng ¢
';_events and 1n the context of the moment of speaklng |
o 1 . '. g . \1 R E’.'

ffrthe 1mmed1ate 51tuat10n.‘fﬁi"'

B jExamples "I said his name tw1ce e

_FCommands ‘_,f : 35~‘i\;".,",;i. L

»fInfonnatlon Statements

. i -
R e

V;T un1ts 1n th1s category glve 1nstruct10ns or requ1re .d;_""3jé"~7
f_some k1nd of actlon They usually contaln a demand word

f;Ekamples ' "Don t turn the tape recorder off "‘fi';f’,ffliff;Q;fQ:}“d;

’-"Well let's get on to the next questlon "‘“afd;r*iilﬂk

%

g 'tThese T- un1ts g1ve 1nformat1on about what 1s happenlng
Hr-or about the 51tuat1on at the t1me the utterance 1s ;’53<fy - j"--'

‘fspoken They may also request 1nformat10n pertalnlng to

"Where is the last questlon’";



"5.,The prnnary functlon of these T unltS is tO relate 1n some

. . ‘Vt_ “ 6 4‘ N 4:,

_Interactlonal Statements e _ah;f: :j - :4‘ R ?5;:'”t

o way 0 another person :f o A*-'7 :f:{’.“;f' SR 'g...l'i o
"31; Supportlve Responses o R s
tl'i fThese statements agree w1th or encourage the preV1ous o
h,speaker (If they”are comblned W1th a longer statement

An’fthe T unlt 15 a551gned to the category mOSt 5U1table for o

«5the longer statement For example, "I agree that he s | ‘
fﬁ7rea11y cau51ng a lot of prOblems,"}wOuld be a551gned torfhfy'

” '7‘;'11 B. rather 'chan I B o S o A
“’e’Examples 5;"Yeah, I agree'" :f’*?v

ii:"Is that a fact?" Lxlh

"I donat know (I duﬂno) "‘i

“,“12;'_E11c1tatlons

| "u'jﬂkThese statements entourage response from anOther person

1Usua11y they 1nc1ude 1;__1n a questlon.: Requests for ﬁh;:

_ 1nformatlon are 1nc1udéd 1n thlS Category }ff'f;‘i;ia‘fifv:
h{x‘g"Examples | ”What do you th1nk of that fllm?"'ﬁ¢a
| Tag questlons--"Wasn't lt?" | ﬂjhi’

- R L : . L
: : IR RN - &

'"rS.‘:Dlsagreement Responses

ffThese T units express negatlve reactlons‘f £
.{g"vutterance..-';f’",f hf?i’: :‘{;fhh'“ *: -h:”fﬁ‘.‘.b
1es. "I don t thmk So‘ v B |

. | "No,.that s not true-"fﬂ
T 4. Insults f@' u;»v‘: ‘ ?-ffif“\»J
R Dellberate negatlve statements about another person 1“ v?»‘je_ t?:



s el e R e IR
. R - . L R et
E . i

Example "Ybu are a plmple " f*"'f

'éffSQQfThreats

;”“f:}Example ""I'll slap you both out " pf“w‘””

‘h;lli' Statements for the Purpose Of Organlzlng and Reflectlng TQZV o
oon Experlence e PR PR

:h:? iA Report1ng and Recall Statements ffih'}ffﬁd~ S

References to the Pasté

ﬁeXPerlenge They refer to observatlons of th1ngs,_}ﬁ;:ﬁ7lb'

: ,:;;q;" sensatlons, events or C1rcumstances of a concrete nature

Yo

whlch were 1n the fllm or. 1n the1r own past experlence

Examples ‘3"D1d you see those guysawho were a11 1n bathlng
e /su1ts7"¢‘u~',a L) .,;f,- L

}'iféffjﬁhkfg'"That guy sa1d :'Weeve no place to park . f“f{ﬁhf~v;’f

2 References to the Present

These statements g1ve 1nformat10n about current C1rcumstances"uh_

Léfw=[giQ*'f;e whlch ex1st at the t1me of speaklng, but are removed from i

the grodp and not observable by them as they talk These

-

“]jvﬁi;d,l -T-unlts could‘also refer to current habltUal occurrences
or assertlons of knowledge or lack of knowledge

Examples.. "He s.got a bunch of new money n

CTo d1st1ngu1sh between II A l.-and II A 2., con51der the tense 1n R
the ma1n clause of the T un1t However, any reference to the f11m

or 51m11ar past experlence should Be placed 1n II A 1 )
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...Low=leve1 Generallzatlons _,N"' LTy '

/

_ These statements are one step from stré1ght.recall in the
t /

2d1rect10n of abstract1on and evaluatlon These generallzatlons -

refer to spec1f1c events procedures s1tuat10ns or persons

.A;fThls category 1nc1udes generallzed statements about the f11m

'j:ySee Peel, 1975 177 188 )

’:;f;ftSpeculatlons *yhii{sz' ” 4 :
"dhfihese are statements about what mlght happen 1“ the world

L”gh;ior general alternatlves to what has happened The speaker

o “in these T unlts

:'?fﬁiﬁxmﬂples : "I wonder 1f that old man 15 st111 11V1ﬂg?"h?

'}a;Unlversal Generallzatlons
. -‘.fThese are 5tatements of un1versa1 pr1nc1ple whlch 1mp1y

' ’;fextrapolatlon from a w1de area of experlence and are

u:has well as personal op1n1ons Value Judgments, 51mpla 1nferences,

-~

. :,1mp11cat10ns and c1a551f1cat10ns (Und1ssoc1ated references

:“;;Examples O'"He seems llke a greedy man, to me."
. v L
' "It s really good for water sk11ng because 1ts S

.50’ sllppery A va:'_l,” o «‘.:y'd;jé B

"She 5 dOlng too much " o

"{jglooks at the p0551b111t1es of 11fe Y obably 15 often used_fl5§;f{,hirm

"Why couldn't they make a car that ran on water?'

e "we would probably all Just 51t there."‘““'

;-;fappllcable to a w1de area of experlence Usually, these
v'n.T un1ts are embedded 1n related d15course.¢ They do not
pffrefer toea Spec1f1C rson, place or. th1ng (DlSSOClated | N

’ tfreferences.. See Peel 1975 177 188 )
o ‘@ %

e
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- Examples: ”You.have to 1mpose}laws to get people to o ‘

stop, pollutlng oo
-"People have to step on other people to get 1t “ :'ivf'f o

Statements Allud1ng to Personal Feellngs Experlences
o or. Assessments L T S t:

These T UnltS refer 1n some way to the personal unlque llfe

s of the speaker They reveal 1nformat10n about personal bellefs

>

'*, 1nterests and values They may be personal reflectlons on past

'”“'fbiIII Statements Expre551ng Inventlve Locutlon Lb*S}f”.”' "“ﬁa,':_”‘{“ e

A

:gfIn these T un1ts the utterance 1nd1cates the'speaker 1s
L;fpretendlng to be another person at another place or t1me.;,df;,
; _Example‘.-"Thls is statlon QXR 3 4 " -533131 Lol
;:berd play Express1ons R V

ﬁffIn these T un1ts there 1s ev1dence that meanlng 15 subr

~bThese statements are made in a manner and 1n a context Wthh

-experlence To be 1n thls category, T unlts should have

' subJectlve expre551ons of feellng or. self.revelatlon Personal» 3

oplnlons are a551gned to. the II B category
amples ”They make me so mad
’:"I'm not~11ke that now " ”\:f;f,lbf{fof_z {7:_f5g5:hcf f,“jff

”I don t really have anyth1ng else to say " 'bi”tff;'}@ B

. <

Role playlng Statements ft_f;;;"

tfordlnated to the sound of the words or to the\use of words
Vifwhlch have an amusxng double-meanlng (puns)

'5Example° "Does green wood burn?" '(Referrlng to the surname

of a person, Greenwood ) o S

?fExpre551ons of Fantasy



2 B
Q

1nd1cate the.speaker presents them as a type of £1ct10n
..';_’ Example ”We'll all become actresses LA

el o

IV Irrelevant Statements Sy | . .

x There 1s no eV1dence that these statements are -in any way related'~

to the dlscourse

Example-.."Would you want a kangaroo for supper7"'d

.u__. N .

A551gnment to Categorles

'«_n.

| To 51mp11fy the categorlzatlon procedure, the charts Wthh were
‘°developed for the syntactlc analy51s were also used for functlon category

placement Each T unlt on the charts was 1dent1f1ed as belonglng to one -

';:ihof the functlon categorles (see Appendlx E)

‘:ff'leellablllty of the Categorzzatlon 5-?}Kx &\'
In order to determlne the re11ab111ty of the categorlzatlon, the

B

“ig_fresearcher obtalned the 3551stance of a lecturer 1n Engllsh at the r;j*ﬂﬁyjlin

‘ﬁxoff}Unlver51ty,of Saskatchewant For tra1n1n ; t'e researcher and 3551stant

‘;were categorlzed by the researcher and a551stant 1ndependent1y The

;l;percentage of agreement was calculated as foilows,M w;e;;;?;w_erT-,‘

P . [ ROra L
-'a’f , PP ,' P Lo e
- Ea - . E o~

Number of T- unlts categorlzed 1dent1ca11y x 100"
Total number of'T un;ts categor1zed -

Some transcr"ts yere ea51er to categor;ze than others, so the

ftﬁpeieehiagéidf;agiéAfint var\Ed accordlng‘t

ST o : K @ | .
e . FoREN - .
S k- N .
: K e -
B A ’ : e

. -A;681-
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’ groups; The'percentage of agreement'forfeach of the trahsCripts was;as~

; follows 5_" o ‘ . TR ;" S e e A

'fTranscrlpt VIII C -- 73 21
Transcript VIII'F -- - 73.21 -
‘Transcript VIII G --65.71
Transcript XI.  K--- 78.46

. Transcript XI =M -- 84.26

TUT RN

3
V.‘,’

Several factors affected the dec151on regardlng the category

. to.whlch each T un1t was a551gned Slnce much of the conversation- was .j

‘”-'about the f11m L1festy1e, knowledge of the f11m was an- advantage when o

-.dec1d1ng the ma1n 1ntent of an utterance Secondly, much 1nformat10n S

ffabout the utterance could be ga1ned from the p1tch 1nt0nat10n, stops

and stresses audlble on the tapes Slnce the research ass1stant who

. "b;.checked the rellab111ty of thls sample d1d not have experlence Wlth

h: felther the f11m or the tape recordlngs the degreé“of rellablllty was .

‘715?Theoret1ca1 Background for the Analys1s

'-*dv; probably lower than 1t would have been 1f the check—coder had seen the

‘ﬁ.yif11m and 11stened to the tapes

. e

. ‘,:“' K

In bOth 11ngU1st1c research and curr1cu1um research ana1y51s

’f{;jof language as 1t 1s progress1ve1y created by xhe 1nterchange of two or .
.affhmore 1nd1v1duals 15 becomlng of 1ncre351ng 1nterest Study of language
.'5Q:1n act1on could be compared to the blologloal study of 11ve spec1mens

‘}1n thelr natural habltat., Just as the baologlst acqu1res add1t10na1

made of spec1mens preserved 1n a laboratory, so there 1s 1nterest 1n
1anguage as 1t operates over a contlnuous perlod of t1me 1n real 51tuat10nsf{j5's'

e

69 .

£ Analysasofthe "Pr'ogress;lor_i of the Discourse . - -

: 1nformat10n from thas k1nd of study to add to that galned by studles ?d?;;;ff:’”



as well as language whevret 1@ div1ded 1nto small well deflned umts

¥

]

',vIn thls part of the present study, the fOCUSalS on the 1anguage produced

ﬁ-. as the conversatlon progressed durlng the entlre four mlnutes of the
- thranscr1bed portlons of the tapes. | i | |
From a 11ngu15t1c p01nt of v1ew F1rth (1935) extended MalanWSk1 s ?ZD

3

'(1923) v1ew that the context of a 51tuat10n 1s of paramount 1mportance '
- -and suggested that a study of ordlnary conversatlon would probably be

S Tan way to galn an understandlng of what language really 1s and how 1t

& :eworks Slnclalr (1966 1517 drew attentlon to. "the paramount 1mportance "o

of dynamlc 31tuat10na1 descrlptlon : Slnclalr and Coulthard (1975)

'?3subm1tted a report to the Brltlsh Soc1a1 Sc1ence Rasearch Counc11 whlch

st ca

‘jianalyzed samples of classroom 1anguage 1n order to evolve a general

system of oral dlscourse ana1y51s._ They also experlmented wrth systems l"‘

. 0

e for research 1nto the language used 1g5doctor patlent 1nterv1ews,"_

‘_”1ndustr1a1 commlttee meetlngs and teleV151on dlscu551ons

dThe 1mportance of 1ook1ng at the progre551ve1y created dlalogue S,

77ﬁof chlldren as part of developlng currrculum theorY is. arthUIatEd‘by

’CijfBarnes 1n From Communrcatlon to Curriﬁulum

a Orthodox curr1cu1um theory derlves 1ts ana1y51s of currlculum ?gTj*:;ﬂ TN
E.’dfprocess from- the'teacher § obJectlves% I have argued here” that RER R N
.~ "'since the learner's understandings aré’ ¥the raison d'etre of *
"quschool'n‘] an adequate curriculum theory must utilize an inter-
-+ active ‘madel of teachlng and’learning. ' Thus this: dlscu551on_n¢,_ﬁ>
" of communication is- intended--over ‘and above its ‘practical . !

. Televance--to be a cr1t1ca1 contrlbutlon to curr1cu1um theory o el

(1975 pl‘eface) . FRe b D s L A Q} e \ S T

Tflhifu_]v Barnes demonstrates hls v1ew of the relatlonshlp bétween language
and currlculum by present1ng transcrlpts of teachers and ch11dren ta1k1ng

in school HlS commentary on the transcrrpts answers questlons such as, p_,f7

‘i?'nwhat part do the 1earners play in the formulat1on of knowle?g ’" andf:fisf‘l' jﬁ?




'"Where does speech come in this?" (1975:18).
In selectihg features for investigation from the progression of

the discourse in the transcrlpts of the present study, those features
rélated to curriculun development.were emphas1zed more than features whlch
mlght contribute to an understandlng of strictly 11ngu15t1c operatlons
Stud1es of adolescent ch11dren s conversatlon by Britton (1969) ,D1Xon o
(1974) and Barnes and Todd (1977) were consulted to a551st in formulatlng
a method of analys1s . . ' ‘ / - B

\ Britton (1969) tape-recorded transcrihed and commented on the
language produced by several small groups of secondary school puplls
The commentary pointed out ways -that the speakers had used language in
thefprocess of learning. Britton's view of learning is not conf1ned to
.that#of,adding facts or neatly defined generallzations'to the person's:
'cummhlative.représentation of the world, a.represéntation»built on.past
interactions‘with his environment and acting asja ”predictive apparatus"
‘(Britton, 1970'193T ‘ His analysis of children‘s‘transcribed talk pointsA
-out the deVe10pments Wthh take . place in the1r comments about the top1c .-

and 1nc1udes references to the slow, c1rcular development of a concept

LA

: »
, whlch sometlmes occurs in the conversat1ons

:l } Dlxon (1974) focused on "the processes of formulatlon in group
;dlscuss1on." From a transcrlpt of four pre- teen glrls discu551ng a poem,
;he delineated the steps by which they . fornulated their responses to the o
Dpoem He suggested that th1s type of 1nvest1gat10n into group processes
?could contrlbute to a theory of d1alogue as a mode of learnlng and teaching.
Barnes and Todd (1977) stated that the underlylng purpose of thelr
_study was to examlne the relat1onsh1p between short tenm small-scale
aspects-of,the'soc}al interaction of small groups and the!cognltlve

1
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- strategies generated in the‘course of this interaction. They taped and
transcribed the talk of thirteen-year-olds in both mixed-sex groups of
four and 51ng1e sex groups of three. They based their analysis on the
assumption that speech(functlons as a means hy which people construct
-and reeonstruct; oftenajointly; views of the world about them;‘ They.
carried out an investigation of the interplaybbetween cognitive ahd ,
i,communlcatlve functlons of speech in contexts planned for 1earn1ng One
‘example of their style of ana1y51s is found under the headlng, "Collabora-
tlon in the Grdups ﬁ After quoting from two groups they point out ‘that
1n the d1alogue are examples of the folloW1ng |

--1n1t1at1ng dlscu551on of a new issue’

--qualifying another person s contrlbutlon'

--1mp11c1t1y acceptlng a quallflcatlon

--extendlng a prev1ous contrlbutlon o

‘v-~ask1ng for an 111ustrat10n to test a generallzatlon

_--prov1d1ng an example g | |
. --us1ng>ev1dence to challenée‘ah‘assertibh o T ‘ ~
—-reformulatlng one 'S own preV1ous assertlon (1977 27) |
The type of approach used to analyze the progre551on of the
~discourse in the present study is derlved from the ‘techniques used 1n
:the studles mentloned above. It is de51gned to descrlbe some promlnent
features related to language used 1n the process. of learnlng The |
: follow1ng qﬁestlone)were formulated to 1dent1fy the featareS'to he ,f
described' - B o

l What are the main toplcs of conversat10n7

", 2. How is part1C1pat1on in the conversat1on organlzed and dlstrlbuted‘

‘ W1th1n the groups?
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-To what extent~do-the students make statements about\FersonaI-

experlences personal identify and personal values? B

What language competenc1es do they use to share 1nformat10n and

~ develop concepts?

Procedurés in the Analysis

As a first step in this analysis, the researcher wrote‘a,destripr '

tion of each transcript (see Appendix'G).< The headings in the description -

‘relate to the questlons given above. - The‘fOllowing is a list of the

_ headings together with the factors which 1nfluenced the nature of the

»descrlption given under each headlng

1

Overv1ew Each group had unique characterlstics which affected

the general 1mpre551on created by their conversation. The

v
voverv1ew ‘included a description of theSe characteristlcs as well

as an 1ndicat10n of the general tone of the group talk

TOplCS When three or more utterances by different members of -

1

a group alluded to a 51milar referent ~this was con51dered a

. topic. o D e

13

Participation of Individuals. The distribution of conversation

among the three students as well as' the length of utterances

cOnStituted‘the-main features described undergthiéjheading.

~ The extent of continuity\from one utterance to another was also

included.

Personal References. This section identified examples of students

relating new 1nformat10n to their own experlence and world v1ew,'

of students 1nd1cat1ng awareness of personal 1dent1ty, and of

IStudents expre551ng and modlfying personal values and attitudes.,"
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o : |
.5. Language for Learning. Tobselect the features appropriate forA’
d this category,‘consideratton was giveﬁ‘to'a statement by Doughty
"and Doughty (1974) that "Language for Learning" is'the label t’hey.
use‘to refer to "all those ways of'speaking which are,required.
by the activities and processeS»of formalieduCation“ (1974:77)

" In addltlon to the Doughty concept of ”Language for: Learnlng,"f
5the present study 1nterpreted thls term as referrlng to ‘the ways Tv
students use 1anguage for the expre551on of meanlngs wh1ch could
bbe related to cogn1t1ve development. The follow1ngAWere 1dent1f1ed

Bhas types of "Language for Learnlng" R
| (a) 1ntroduct10n of 1nformat10n by reference to the f11m or by
o .reference to. prev1ous experlence,.'“" S
f(bjﬂxelaboratlon of 1deas by one student addlng to another f -
student S contrlbutlon, o . - o
utc)d_clarlflcatlon of references to the f11m; references to ’
‘ past experlence and clarlflcatlon of word meanlngs, o
’«(d)* analy51s of experlence through 1nferences or perceptlon‘ f.t '
. of cause and effect, | | | |
~(e)§ speculatlon and the presentatlon of p0551b111t1es about
~ what could be . | i
. After each transcrlpt had been descrlbed in deta11 a smmnary
of the: descrlptlons was assembled. ) .The - summary'comblned 1nfbrmat10n
| :from each of the groupsﬂaccordlng to grade level and” context Under ‘
each heading there is 1nformat10n about the conversatlons of each grade

‘ in each context Observatlons ‘of 51m11ar1t1es and dlfferences between

| grades and between contexts are also 1nc1uded The sunnaxy'ls found in

hChapter IV. ",' .




Interrelabionships“Among'thefAnalyses . coe

“»

yThe types of analyses used 1n thlS study were selected to prOV1de

'1nformat1on which could be co- ordlnated to glve a useful descrlptlon of

J

AY

- study The analysis of syntax not only gave an assessment of the
‘rcanpos1t1on of syntactlc structuros, but also 1dent1f1ed the T—un1ts e

Wthh were then c13551f1ed accord1ng to functlon. The analy51s of .

,functlons prOV1ded 1nformatlon 1n numerlcal terms about the“ways language

'“was used In, the ana1y51s of the progre551on “of the dlscourssx the

"-'fuses of Ianguage were descrlbed from a hollstlc perspectlve wh1ch

could be compared to the numer1cal data prov1ded by the: ana1y51s of

:!fUnctlons The ana1y51s of breadth of vocabulary is not d1rect1y related

’f;to the other types of analyses but 1t g1ves 1nformat10n about the

b hvdlver51ty of word ch01ce whlch supplements the 1nformatldh on vocabulary

:g'glven 1n the progress1on of the d1scourse. When comblned the four ft

types of analyses glve a w1der v1ew of the 51m11ar1t1es and dlfferences ’

’ between Grade VIII and Grade XI and between the students alone and the

_,students w1th teacher contexts than 1f each were: con51dered separately
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- CHAPTER 1V

~ RESULTS OF THE'STUDY |

}Introduction‘ f' :; .

For thlS study the researcher obtalned samples of adolescent_~

| talk tape recorded 1n three person, 51ngle-sex groups durlng regular 39

_fschool classes Four~m1nute samples from tapes of students talklng hjﬁhf'*i

alone and four mlnute samples from tapes of students talk1ng w1th a f;f"vb*7-77"‘

.G‘teacher were trans?rlbed E1ght groups from Grade VIII and elght grOups"'""'

’"from Grade XI part1c1pated 1n the stﬁﬁy A teacher from the school but;ffﬁlyl;»

A [

: g :
) #pnot at the t1me teachlng the 1nvolved students 301ned each group for

’ff1fteen mlnutes The study focused on the folIOW1ng questlons

i} jDOes Peer group talk dlffer from talk when a teacher is present?ﬁifft

| 'bh2;~ Are there dafferences between the talk of students in Grade VIIld¢ffi_;'7

f and those 1n Grade XI when they are 1n a peer group?

7'3,1,Are there dlfferences between the talk of»students 1n Grade VIII'* o

,and those 1n Grade XI when a teacher is present7‘-"“;" :
.,Qw X

G"IiFour types of ana1y51s were de51gned to 1nvest1gate the follow1ng]“iv

Z'aspects of adolescent talk | i}'id : .hdﬂt'.' , >d”1h‘l; :l’ - :;{,.

1. ~the comp051t1on of the syntactlc struétures ( J

-2, the breadth of vocabulary (type token rat1o),».\\}-"i';.-.'f Ab.

| v3, ‘the dlstr1but1on of the types of functlons for wn1ch speakers

"used the T un1ts in thelr speech

'f;4;; some - features of the talk Wthh are revealed in the progri'




J'lyljlanguage Ordlnary prose 15 usually composed of regularly fonmed T unlts

77, "

Analysis of Syntax . -

cedr T

,Syntactlc Measures

The T un1t (one ma1n clause w1th all the subordlnate clauses or ifi SR

ham

_ structures attached to 1t) has been used exten51ve1y to measure wrltten

"';;However, spoken language 1s much less regularly formed 3so.the T unlt 15"

”ﬁlfollows

’;'atf*T unlts, ’

L l;eéfllncomplete partlals

:'"h€f;a:;:edlt5 T |

"‘n;sto;l'holds :t}fl:ff::"”
_ 1edf;:stangles,_'fh""“- o

R S “
- g:,'non lex1cal sounds

i»;Vumber of Each Type of Syntactlc Un t

e The mean number of syntact1c unlts per group at each grade and

"-.41n each cOntext is glven 1n Table 1 ThlS 1s useful for comparlng the

N numbers of unlts 1n each category 1n the students alone context Howeye?

\’{ P -

it is d1ff1cu1t to compare the numbers of syntactlc UnltS from one f

'context to another because the part1c1pat10n of the teachers reduced the ‘ﬁinfat'

7extent‘of student part1c1pat10n. Thus, the number of unlts 1n each ‘
"category was converted to a percentage of the total un1ts for each grade )
C T31n each context.‘ The percentage of syntactlc unlts 1n each category is




KSR L ' 3 ERS s
L L 1‘“\'w‘ S Table 1. .‘4' | S
' f Nban Number of@Syntactlo Un1ts per: Group

o

‘Grade VIII . Grade VIII- - Grade XI  Grade XI-

RREE

g Tunlts 57 8 37338{ | 66 00 e

Incomplete Partlalsﬁj‘pgf*sllj*pg 55-]’:6;00 '_;; ;;:6;75[ Tf:d TTS'OOﬁh'*Q h f

Bdits S st 000t 12aF 688

1'7'were also numerous (33 53 percent) Incomplete partlals (4 01 percent),_,.
Tih_edlts (8 11: percent) holds (6 16 percent) and tangles (2 93 percent)

p_accounted fbr the rest of the unlts spoken 1n thlS context.»-

°

”.!Tangles - T3S o BS00T T B3 3000

.‘fffgiyen'iniTable'Z The percentages are glven in. graphlc form 1n Flgures
g "1 A and 1B : "' S o
B 1,- Grade VIII Alone'ft g !"t" :

In thlS context the Grade VIII students used a greater proportlon '~h -

e e

2 Grade VIII w1th Teacher

When a teacher was present the students spoke a greater proportlon S

78

Alone : with-Téacher ‘ Alone WittheaCher.‘,g"’

. ‘of T- unlts than any other type of syntactlc unlt (45 26 percent) Partlals -),.._

'fh:f)of partlals than any other type of un1t (38 70 percent) There wereo r@;ffi_fffﬂfvft

"{?ﬂalmost as many T-unlts as partlals (36 73 percent) The other categorles .?fj7'f'“




| Table 2 ;__:‘-fj"A
”Percentage of Syntactlc Un1ts in each Category

» “

Grade VIII * Grade VIII- Grade XI' = Grade XI- -
Alone ~-with- Teacher _‘_Alone; w1th Teacher

U Tamitst '“_45;26_: _;.4_‘36,75;* 7f’h_48,§1fj,.vi_'4o,5q .
oPerti@ls B 70 20,00 3429

.TvIncomplete Partlals f_ e ":fQ;«‘ S,QO‘V '5ehho4»94"777‘p"§;72

[

s ma . ass o me o
- B I R R I

FrHolds ,f_;;fffﬁﬁ o &l6 s 60 s

:"=‘ ,Tangles -fﬁf;_?7}7ft5’?f12{§3n{:“:o f53(44;.“:ffiffé.zgfﬁ;:“, f;4:03::f A

et e e T /\ SOl
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;‘accounted for the remalnlng unlts as follows : 1ncomp1ete partlals, 5 90

PR o

*

' Lf'é'percent ed1ts 9 83 percent holds 5 41 percent tangles 3 44 percent

Ve { 5 R ? T . S P I S VR N B 2 A ) S

Grade XI Alone ¢¢

'Iu_‘ In thlS context T unlts were the most common syntactlc unlts ifv“fijtui;‘

| T‘efspoken by Grade XI studenbs (*5 31 percent) Partlals were used fre-?

;;‘quently (29 09 percent) The rest Qf the syntactlc unlts were dlstrlbuted

”-f,:as fbllows 1ncomp1ete partlals 4 94 percent edlts; 8 87 percent. fﬂT??. R

2115 holds 6 50 percent tangles, 2 29 percent
Grade XI W1th-Teacher Qw'f5'; v;;gf'e.‘ j‘?;tgff,gf;iacf.” R
R T un1ts were the most common syntactlc un1t spoken by Grade XI
V"L”len thls context (40 50 percent) The fb110w1ng are the percentages of
;7«5:g3un1ts in the other categorles partlals 34 29 percent 1nconp1exe |

\o -

Tals 6 72 percent, edlts 9 24 pef

ta

gt
"ifr‘4 03 percent
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45.26
4831
3673 o ]

2009 o) o
38.70
seze o

. q_ .
)]

.41-'01 B

“gt

a.'vm xr vm x1

CVIIL
A* A WI* ,:A_ A
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T Unlt per Group

Per Group
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Mean Percentage of Syntactlc Umts Per Group
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'Pa'nals per Group Incomplete Partlalsl'-v"-
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: 5, Comparlson of Grades and- Contexts
o In both contexts Grade XL had a greater proportlon of T unlts
vlrnéomparlson to other un1ts than d1d Grade VIII. Both grades spoke a
greater proportlon of T un1ts when they were alone. than when they were . -

'i
w1th a teacher

In both contexts Grade XI had a smaller proportlon of partlals::' ‘

82"

than d1d Grade VIII Both grades spoke a greater proportlon of partlals ;ahf\.

1n the Wlth teacher context than ln the students alone context
There were no exten51ve dlfferences between grades’or between "

jtc»ontexts 1n the other categorles Both grades had a sl1ghtly smaller
v : )

}

- “Vﬂ;proportlon of holds 1n the students W1th teacher context than the students-”i'“

alone context Both grades had a somewhat larger proportlon of 1ncomp1ete if"'

fgppartlals 'edlts and tangles 1n the students-w1th teacher context as et
ﬁ%:if;compared to the students alone context uﬁff%;i jﬁ;f;?;fgﬁ:fi73f1‘,
ﬁfﬁh-' | The smaller proportlon of T un1ts spoken by both.grades 1n the _f»- E
;;TQBTW1th teacher context as compared to the students alone context may be
'G'¢ﬂfrelated to the style of part1C1pat10n of the teachers.: In some groups
'i?ifﬁvthe part1c1pat10n of the teacher resembled the pattern found by Slnclalr fihi,’hiiﬁfrh

; f':;and Coulthard (1975) when they stud1ed patterns of part1c1pat10n 1n whole
whlclass 1essons They descrlbed a typlcal exchg;ge 1n the classroom as

‘“thi;f"an 1n1t1at10n by the teacher, followed by ar Eg from the PUP11

"'5"Tfollowed by feedback to the pup11‘s response, from the teacher" (1975 21)

: :LfBecause thlS pattérn reQUlres only response rather than 1p1t1atlon from:-tfft t**z

-;i?puplls recelve feedback Wthh Slncla1r and Coﬁlthard found was frequently

s evaluation of the response, there is reason for the P“Plls t° try to

T

"_."

‘the pupll he 1s 1ess 11ke1y to use. full T unlts. In addltlon, 51nce ig;fflf”'”J"'“




. please the“teaCher 'This may‘account for'thehhigher percentage of
T edlts and tangles in the w1th teacher context and as. w111 be shown -

) later, an 1ncrease 1n T unlt 1engths

' -:f Mean Leng%ﬁ of §yntact1c Unats f‘; o ;""
, : . oy
The prlmary syntact1c un1t for cdnveylng meanlng is the . T- unlt

§ .

_AAll other ‘units are 1dent1f1ed after the T- unlts have been selected out )
,"r;;of the dlscourse ﬁunt (1975) suggested that mean length of T»unlt |
lelncreases w1th maturlty O'Donnell (1977) proposed that mean length

b‘_'of T- un1t 1s a measure of Syntactlc development Some studles of T- un1t f
1‘iy~ 1ength such as that of Crowhurst and P1che (1979) fndlcate that T un1t
‘?ilhlength 15 affected by m&de of d1scourse and 1ntended);ud1ence '.Gecause
.‘i;;;of the 1mportance attached to T- un1t 1ength a two way analyS1s of :f?lfh:”f“ﬂ
fffvarlance was perfonmed 1n order to test the null hypOthe51s that there
I"”‘;;ls no dlfference W1th regard to mean T unlt length between Grade VIII in f;?qi"

T ~fboth contexts compared to Grade XI 1n both contexts or between both

c:

Dlart R

"”'s in the alone context as compared to both gr%des iﬁ the W1th teacher

. 0

i\ context.;,y1ff;fi;?;{}f;f}"t?rtﬂ

As can be observed from the results of the two way analys1s of

varlance test g1ven 1n Table 3 the dlfference between Grade VIII and

Grade XI (contexts comblned) was not 51gn1f1cant However the dlfference :-v
U\’between the students alone context and the/students With teacher cqntext S

v\: (gradesﬁcomblned) was 51gn1f1cant at the 0 012 1eve1 of 51gn1f1cance.. ,"f”'“”‘."

PR Analy51s of Table 4, wh1ch g1ves the #an Iength of T- umts by |
. TJdZ{grade and context dlscloses that the d1fference between(g:ade VIII-w1th-v '“..; ;‘ '
;':ialteacher and Grade XI-wath—teacher appears to be qu1te substant1al (1 09)

““fd{gThe dlfference between Grade XI alone and Grade XI w1th teacher 1s even v




. 84

Table 3 d_,

.9@ 3 Ehnnnary of a TWO way Analy51s of Vaﬁiance'0ver Grade and - ' .
: Context for WOrds per TI- Unit DT e R

"" ¢ . o . R B : X L
) : B . ’ L . T . . P Ry
, : | L - S e v
. - 5 - ; . . 3 L . 1

B )

Grade VIH e X o g T e e T
 Combined: Comtexts - B o030

e Lo e T e 0,557 - T 0.468
' Grade XI v L -_ﬁ. Q R
Comblned Contexts_‘ Ot FERE Y 71| R U

Students Alone A 7'; s o
Combined Grades - 8. ;. T.8LL . L e T

Students w1th Teacher T T T

' Combmed Grades I Y T 8 -3 L ) T SRR

! : Means and Standard Devmtlons for ‘thber‘*‘:_ﬁf
L of Words per T Umt RIS

“.. -

: =,;contextfu<;:?%].1;;fa+)i,Mean;;;_lt vr,fnevlatlon' e

s ,,..‘;;Students Alone o 1‘47

J~.

e _vatudents-mth Teacher 261

g Students w1t1;—T .




. ‘\"
larger (1.51). Although the analysis of variance as shown in Table 3

indicates that there is no interaction, the dlfferences between means -
_suggests that the differences between contexts ‘is pr1mar11y due to the
‘Grade XI means. - .
| The Newman-Keule (Winer, 1971 :528-529) procedure was used (see
Table 5) to test the differencesIbetween means within grades and within
contexts. The resulte of the Newman-Keyls test showed the following:
1. The dlfferences between means WZ;Ch were not si nlflcant were
(a) the dlfference between Grade VIII- alone and Grade XI- alone,
(b) the'dlfﬁerence between Grade VIII“alone and Grade VIII-with-
teacher; | |
2. The differences between means which were significant’were
(a) the difference between Grade XI-alone and Grade XI-with-
nteacher (significant at the'.OS level);  ~
(b)ythe di fference between.Grade-VIII-with-teacher and Grade XI-
with-teacher-(significant at the‘{01'1eve1). o |
These results suggest.that although interaction is'not significant,-
the overall differences between the students-aIOne context and.thegf

students-with-teacher. context appears to be primarily due to the differences

in the‘Grade'XI groups. - (The F-ratio of Grade VIII-alone compared t&' Grade -

VIII-with-teacher is<gﬁ79. The F-ratio of Grade XI-alone compared to

Grade XI-with-teacher is 7.53.)

Ve

Examlnatlon of the graph (Flgure 2) shows that seven of the elght
groups 1n Grade XI had a greater mean T-unit length in :he/:tudents with- -
teacher context as. compared to the students-alone context. Only five of
the Grade VIII groups had a greater ‘mean T un1t 1ength in the w1th teacher

context However, two Grade VIII groups had a much longer mean T-unit

i

85



A
157 ‘
e,
e By
o “u&
- < R
129 s Te
R
g ° o
! i ¢q ¢ ' L
119 o R d”i R ¢
) . g R ‘ ‘ ) ¢ { ¢
= R ¢ + 8
=107 ¢ Y \ p o °
b $ } 4 % lﬁr
B $ g & - "¢
~ L g
$ ] ¢.§ ] ¢
4 $ ®
= ¢ Y ° S
2 - $ ] i ° Q“ g
=9 $ + 8 A )
g $ s g ¥
i R ]
'_8 . p.p’ ° o e
7-S 8-1 . D’D, ¢ | ‘:‘QO . ".’-oo-oofq.g
. ; XI “T ® . .’.’.’Mr"‘,,.a' .* %
« 4 | ’H o LI 4 .. -
2 R & +
/E 5 n&"w‘*%*’?*t“"f °
" n PR s & a
by B /. 1 -3 5 ‘B
7 u "‘ n B - y )
-8 "“ . X v I “’Ql
VIIIWI & 4 4 g % P
: AR & B
XIA o 2y
-6 ¥ R
* Coaw
.. o
VIITA & E
ey —t — : y
1 2 3 4 5 7 8
Group Number o
. FHgwe2. .
Mean Length of T-Units Per Group ..
+ 4 + Grade VIII Alone (A)‘ . _e+sGrade XI Alone (A)

¢ ¢ ¢ Grade VIII with Teachér (WI) << Grade XI with Teacher (WI)

86



Table 5 =~/

Comparisons of Differences in Mean T-Unit Lepgth Between Gradesh
- and Between Contexts Using the Newman-Keuls Test of Significance

»

[
=S

Number Mean - ~ F-Ratio
, . ' ) i
Grade VIII-Alone o 8 ' 7.767 :
| o - S 0.85
Grade XI-Alone . * 8 | 7.839
Grade VITI-Alone 8 . 1.76% -
L - o | | 0.79
Grade VIII-with-Teacher : -8 8.259 '
Grade XI-Alone = .. § .. 7.839 e
| | L S - 7,53*
Grade XI-with-Teacher .8 - 9,350 S
Grade VIII-with-Teacher 8 8.259 ~ |
o | | S - 19.55%*

Grade XI-with-leacher  * g 19,350

;4.opjd

. n

\* Significant at %105 level (F .05

#xSignificant at 401 level (F 61 = 8.80)..
.1ength infthe,WIth—teacher context'than any of the GradéjXIagroupsf
~~ Although the overall picture'sur'es s-that Grade XI increases'its length -

‘bf T-units when a teaCheriisl

E Grade VIII groups show that dlfferences w1 h1n Grade VIII can be exten— |

s
sive.

The maln effects of the two- way analy51s of var1ance whlch showsx '

.~ a 51gn1f1cant dlfference between the students alone context and the

students-w1th teacher context is con51stent w1th studles such as that of

87
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| Crowhurst and,Piche (1979) which.suggest'that?T-unit length is affected
.-by mode of ‘discourse and 1ntended audlehce A’study by Jensen . (1973)

measured communlcatlon unLts wh1ch were def1ned SO as to be similar to

’Ithe T-units of thlS study Ihe subJects were ch11dren in the fifth |
grade The results 1nd1cated that the chlldren spoke s1gn1f1cantly

E longer communlcatlon un1ts when they talked w1th ‘a teacher as compared

to when they talked w1th a peer ‘The. results of this study suggest

-

‘a 51m11ar ‘trend at the Grade VIII and Grade XI levels

1)
Tws

Since all other syntactlc un1ts are in essence what is left : p\

g over after- T un1ts are removed the mean length of all other types of
units was 1ess than the. mean length of T- unlts Table 6 shows the mean | éi

?vlength of all syntactlc un1ts for grade and context :

After T unlts are removed the most 1mportant un1ts for con-
vey1ng meanlng are the partlals Many part1als are one word utterances
.'such as ”yes" or "yeah "' Thus the unlts are short/even‘when thereﬂ;; -
ﬂmay be substant1al semantlc content As shown/1n Table 6 and Flgure-:“f“ p\s =
3 A the mean length of partlals for Grade VIII alone was 3 30 and . :

) e -

for Grade XI alone 3 06 a d1fference of 24 In the w1th teacher \

- Context - the mean length for Grade VIII was 2, 84 or .45 less than in

.".the students alone context The mean length of Grade XI part1als 1n

1'the w1th teacher context was 2 69 ThlS was 37 less than for the

e

' students alone context | i, W !:*_;f; . f ’,f‘e l;ff ‘l'FV’ .
v e o S

Table 6 and the graph for mean length of edlts (see Flgure 3- B)

TVshow that the mean length of . ed1ts 1n both grades was greater 1n the.

' "Wlth teacher context than in the students alone context At the Grade :

VIIT level the d1fference in means was 15, at the Grade X1 level the _’” '

L d1fference was 54



| R \\f\ T
| Table 5 R A
"‘ Mean Length of Syntactlc Un1ts E

B
R

" Grade VITT =~ Grade VITI-. Grade XI . Grade XI-. -

Adone ' with-Teacher-  Alone - w1th Teacher:; L
. S . . M jL . - w:'

e T e T Tt T T T e
T-wits .77 B26/ T84 5 946

Partials | 330 300 - 284

Loy

 Incomplete Partials  4.17 . 418 - . 400 300
_"Edit§/-f o -l. "7'1'94 o ;2-09‘ ,\f"".i.él '. :‘ 725351 | ﬁg e,
Tangles C f-5;84‘ 4560 7 7.06 “rgysﬁss v ;{ﬂ_t~

Non-lexical . “117 ¥ 106 106

s
oo .

e P S A R Y
v > : N i : ’

The dlfferences 1n the mean length of 1ncomp1et€&part1als and

~

holds between grades and between contexts were not large enough tO’ -

TN

PRI

. 1nd1cate 1mportant dlfferences

I NN (fl. . R . . .
Table 6 shows that the mean length of tangles var1ed con51derab1y '
- ufibetween grades and between contexts However the occurrence o¥ tangles Gl

lils 50 erratac that 1t would not be approprlate to see these dlfferences &

g ”?as 1mportant | At the Grade VIII level 23 of the 58 tangles were spoken., Lt
’Hf'ln one group At the Grade XI level the tangles varled greatly 1n _‘

g length One tangle had 13 words another 17 words Thus the tendency =

ffor the mean length of tangles to be greater at the Grade X1 level is’
malnly accounted\for by one very Iong tangle in. each context | :

"ijf/ : The results of thls analy51s of syntax suggest that there is a

. tendency for both grades to use a dlfferent syntactlc style in the _," :
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f-w1th teacher context as compared to the students alone context The

results also suggest that in some categorles the‘syntax at the Gradel

s

‘m~XI 1eve1 shows more dlfference between contexts than the dlfference»

vhetween contexts at the-Grade'VIII,level,h‘.
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| The Anaiysis of Breadth'of"V0cabu1aryT‘ S

bResults of the Type token Measure

The type token ratlo is. the number of dlfferent words (types)
rused in relatlon to the total number of words (tokens) Each transcrlpt

. 3
. 'was d1v1ded 1nto segments of 100 words each In the flgst .segment, a

"h_ count of the number of types of words was made In each succeedlng

’;segment the count represents the number of’ types wh1ch are. not used
'preV1ous1y in the transcrlpts but are used for the f1rst t1me in the,'
"“segment BTes | o o
The results of the count as: glven 1n Table 7 show that there

');fwas almost no. d1fference between Grade VIIT and Grade XI for the flve

'segments of 100 words In the W1th teacher context some groups produced 'hwn"' ”
only two 100 word segments of student speech Thus the comparlson f;'

”“h:,ibetween~contexts must be based on only two segments The results are

’ "'f51m11ar to the comparlson of grades there is almost no dlfference

R :‘.;_ ’: T L T A 6.
*p_fbetween the contexts for e1ther grade el R

Exam1nat10n of the graph of the number of dlfferent tYPeS per L jf{iﬁliwz

':*ﬂf;fsegment for each grade and each segment (see Flgure 4) 111ustrates that j‘wfhf[:hgf?

"’“;Th}there 1s very 11tt1e dlfference between grades or contexts The patternVrff}‘f-f“7*

A'°f}f,of the\type token rat1o per segment of‘lOO words as ShOWn 1n Flgure 5 ;hr,;,g']h.{?

";falso 111ustrates the 51m11ar1t1es betWeen grades and contexts

"ffff'Co@parlson w1th Other Studles |

@tudy by Beler, Starkweather and Mlller (1967) falled to f1nd ,7
a dlfference 1n the type token ratlo of the 1nforma1 talk of boys 1n "f'

vs:{; ‘wGrade VI as compared to the talk of boys 1n'§rade X Slnce the context _f'L,‘;f[ =
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- ,M_Flrst and Second o VIIIy‘y"ﬂ

“ e “Combined :g‘ﬁiv XTI
Ll el o £ VITD -

S XTI

: Number of New Words ‘per- Grade and Context and Mean Number of
'  New Words: - per Group for each 100- word Segment R

Table 7

,Contextt

- Total -
~Words-

* Mean Words
Per Group‘e

. First 1p0 words . - VIIT

XI

\AI

‘iseeOndLIOO’Wordsf 1r:j»eVIII_,,.;

- XI -

.o evin

CoX

Third 100 words VI . -

R ¢ |

NG KT

| Eewoows oy

'“_XI'

 Five'Segrents - VIII -

VIII»:fr

CUW.T.
‘g'W;T.

L :»'W T,
:’W T

-~ - Alone .
-~ Alone ~ -
COWLT.A
W.T. . .
Alome ¢ #
;. Alone. -
oo WT e
OOWLT.

- Alone. -
I A I S . Alone .
oA e v

- Foufth 100 words- < T VIII - Alone .
a0 \ © = .Alore. . .
.. Adone
L Alome
hf?Alone{ff*r
w.fAlone_.~-‘

‘.443?T%,
a8
453

454,'
290

R i S
o264
c 252

172,
151"'

12717

Alone 1272

’.:.;:36:
\? :934L

208
232 .
..,3207;" ‘
' Incomplete segment

LU

'5'%~164_,ra* i
169 ¢+ *\,;21
LT33
L7200
SRR A A

706

: vSS,
- 56.
56
-56..

261
29
25,

'21

7f20

f45

'mf#f45
-4,
4

'intﬁ;159
159,

35
00"

62.

75 3

25 “> f4
00
33.00 -
bo

.00
87:

50
88

SO
l2

81
00
81
12

62

AP

' MWLT. refers to with-teacher

‘context. . -

o.: .

.94

OO - ngj‘*:ie.f
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1Tof the 1anguage studled was 1nformal thlS could be compared to thq

' students alone context of thls present study The results are 51m11ar.>

In a longltudlnal study of 338 chlldren 1n the Oakland area ,;,L__g -

H fof Callfornla, Walter Loban used the type token comparlson for the

_a_a_—_elementary.and_gun;or.h1gh portlons of the study (Loban, 1963 39 41

Loban, 1966 29 35) He taped a researCher ch11d 1nterv1ew to obta1n ‘

’f samples of oraL language The chlldren were d1v1ded 1nto two groups--ﬁul.

hlgh ablllty in Eng11sh connnnllcatlons and low ab111ty The average ofjrf‘=‘.,f

-uj:f the 1ow and hlgh chlldren.ln_Grade VIII for new words used 1n each 100

word segment 1s 51m11ar to the number produced by the Grade VIII subJects
':f_ 1n thls study :"'f r;;'» 5d‘vf';"f“* [? S ;gfﬁﬁipjﬂdflz_;pi”d : ‘.g._-.,ff
| ‘ © 100 200 ,7'f300},.i, 400 500

T O S B Pl

o --oakiaﬁd?'ﬂ _g".f57'60 ?g;39'503“ 34 00 26250/ zsvooiff o

Alberta ;ﬂ;.'i"‘ss 37. ’;36 25 *26 00" 21 00 20. oo,f,’ |

deiﬁ',f: | In the Loban study, the type token’comparlson Varled very ts;,* SR

11tt1e from grade to grade However, Loban fbund a recognazable |
d1fference¢hetween the hlgh ab111ty and low ab111ty groups at each of

the 1ntermed1ate and Junlor hlgh grades af‘jf?!q ;hf{;;hyjl;ﬁﬁj;hgﬁrppa

The type token comparlson is de51gned to separate those us1ng a ,f}&ji,fd"fﬁﬁ

§ o

E“w@ w1de1§ivar1ed ch01ce of words from those who only use a few words repet1-1;'

thUSlY However, there 1s no 1nd1cat18n 1n the Loban study nor 1n thlS ,’;fgf’f::r:

“,"_ ;'. . \ o . S e N ',-- :

fﬁf%¥?ﬁjf{ll{f$7fn’sgx
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The Analyéis of Functions

o
Ay
y ; )

Introductlon +

The functlons of language or the purposes for which adolescents
use language were the subject of this part pf the study. A system of |
categories was developed from systems used in other'studies together
IW1th the examination of the transcripts of this study\}see Chapter III)
Each T-unit uttered by a student was assigned to the category which most
closely defined the use made of that T- unlt in the conversatlon After
each T- un1t had been assigned to a category, the number of T-units uttered
by each grade in each context- was counted (see Appendlx F)' Because ‘the
totals of the numbers of T-units uttered 1n‘each grade and context were
different, in order to make comparisons the number of T-units in each |
category was converted to a percentage of the total T-units uttered by

that_grade in that context. The percentage of T-units assigned to each

éétegory'isAgiyen in Table 8.

“Grade VIII Alone

The largest percentage of T-units spoken by the Grade VIII
students in the students alone context was a551gned to the "Low- level
Generallzatlons” subcategory (29 64 percent) . The following categorles

and subcategorles are.ranked'from‘hlghest percentage of T-units to

lowest percentage: - * S * .
Reportlng and Recall Statements - 17.75 percent
Commands . - 9.96 percent
_Informatlon Statements ' 119 percent
Universal Generalizations - ‘ . <Uf-£.93 percent

Speculation L . 5.84 percent

98 -



Table 8
| - - . Sy
Percentage of T-Units Assigned to Function Categories
VI VIII XI XI
A* W.T.* A% W.T.*
1. Statements for the Purpose of )
Operatlng in the Situation
~A Statements for Management of -
“the Context C L
1. Commands 9.96 2.68 1.90 .00
2. Information statements 7.79 7.72 1.72 0.42
B. Interactional Statements v h 5
1. Supportive responses 3.68 - 5.70 - 4.39 4.18
2, Elicitations ‘ 5.41 6.04 - 10.31 . 7.95
3. Disagreement responses 1.30 1.68 .38 .00
4. Insults .65 .00 .00 .00
5. Threats .87 .00~ .00 .00
2. Statements for the Purpose of
~JOrganizing and Reflectlng on
Experience o . .
. A. Reporting and Recall Statements -
" 1. References to the past '8.01  15.44 24,43 12.13
2. References to the present - 9.74 5,71 14.69 6.69
B. Low-level Generalizations 29.64 41.61° - 27.10 ~ 44.35 .
C. Speculations 5.84 470 - 573 12.55
D. Universal Generalizations - 6. 93' 8.05 . 1.91 7.9
E. Statéments Alluding to Personal | '
Feelings, Experlences or - — o
Assessments S --3.03 00 7.25 1.68
. Statements Expre551ng Inventlve :
' LOCEFIOH : , X R
'A. Role-playing Statements L9500 .00 .00
'B. Word-play Expressions - - 1.73 5.00 . .00 .00+
C. Expressions of, Fantasy 3.25 .00 19 0 2.09
4. Irrelevant Statements | .68 00 - .00
100.00  100.00 - 100.00  100.00

»

’ *A-='Students-alone_context; WT' = Students-with-teacher context.
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A ]

E11c1tat10ns vp 5.41 percent
Supportive Responses - " 3.68 percent

‘Expressions-of Fantasy . 3.25 percent;f
‘Personal Statements 3,03 perceht',i
Role-playing Statements ' 1.95 percent '

- Word-play Expressions - ’ 1.73‘percent -8
Disagreementhesponses' | - .1.30 percent‘ " ‘
Threats . | . .87 percent
Insults . Y .65 percent
Irrelevant Statements - " .22 percent

Examination of this,rankingshoWs that‘there is a smaller pro-
portion of‘T-units in the "Reporting and Recall Statements" subcategory‘ |
than in ”Low-level'Generalizations " The tendency for these students to
'-generailze rather than to make speC1f1c rdferences to ‘the past or the a
_present is also shown by the proportlon of T un1ts in the "Unlversal
}Generallzat1ons” (6 93 percent) and "Speculatlons” (5 84 percent) sub- |

~ categorles.

| Grade VIII with Teachers . ‘ -}d.-?; {_ . : R L '.%
o The "Low-level Generallzatlons" subcategory was a551gned the .

hlghest percentage of T- -units in the w1th teacher context (41 61 percent)

. This was-a much h{gher proportlon of T-un1ts than in any of the other o |

'f categorles The follow1ng categorles and subcategorles are ranked 8

"»accordlng to percentage of T- un1ts | |

thePOrtlng and Recall Statements . 1»“',}; 21 14 percent

Un1versa1 Generallzatlons s 05 percent T Q
E11c1tat10ns o f -_,‘,,..;.. ' 6.04percent - .
Supportive' Responses 't.h; ORI ;V"5?70-perCent, PR

.Speculatlons . 4.70 percent R 'Q?*’)‘_{;




¢
_Commands R 'b -7 2.68 percent
Disagreement Responses . . . . 1.68 perCent
Irrelevant Statements = IR ;68 percent

‘_.In the w1th teacher context these Graoe VIII students d1d not

have any T-units Wthh could be c1a551f1ed as 1nsu1ts threats personal

Vo101

"statements role p1ay1ng statements, word -play expre551ons or expre551ons'

of fantasy
The tendency of these students to generallze was evident in the

‘w1th teacher context‘as well as the students alone context There was a.

substantlal proport1on of the T- un1ts in the "Unlversal Generallzatlons" .'

subcategory and the "Speculatlons" subcategory as well as in the "Low-

__blevel Generallzatlons" subcategory

Grade XI- Alone . b.i o ’ f ‘_

The 1argest percentage of T- un1ts spoken by the Grade XI students

..

alone xmis 3551gned to the “Reportlng and Recall Statements" subcategory

(39: 12 percent) The follow1ng categorles and subcategorles are ranked"

_'from hlghest percentage of T un1ts to 1owest percentage . g. G

- Low 1eve1 Generallzatlons 1rf,,ff'- ‘l,ﬁv 27 10 percent o
o E11c1tat10ns SRR o d_,,“7]10.31 percent X
. Personal. Statements . PR ‘7525 percent - e
r7;f,specu1at10n | L 5.73 percent”p”'-
;} Supportlve Responses ) [:4}39"pefceﬁ;,~'r -
‘r”Unlversal Generallzatlons - _ flt91'percent
: i"(kmnmnds RS e 2 | 71;90 percent .
‘Z.Informatlon Statements | 172 percent SR

'fDlsagreement Responses '7f”i;38 Percent

‘Expre551ons of. Fantasy ';}’.‘f ji; 5fj']f1‘;19 percentf_ | 3fd"

f1:There'were,no,1n501tss;thréat5Q”?°1¢4piayih§b5tafements’dwordJ"fd

t




Comparison of Grades and Contexts

play expresslons or irrelevant statements among the Grade XI Tfnnits in .

¢ the alone context

Grade XI w1th Teacher ‘fip .‘h' ; . ‘;*‘°“ - _ -‘.,

In thlS context Grade XI students spoke T- un1ts wh1ch were con-

' 51dered "Low-level Generallzatlons" more than any other k1nd of T unit.

(44 35 percent) The other categ0r1es are ranked accordlng to the .
percentage of T- un1ts as follows o = i

Reportlng and Recall Statements '. 118483 percent -

| .‘-' ' 'Speculatlon L 12.55 percent 5 ba
lphUnlversal Generallzatlons DR '“"_.;-v7 96 percentf_f N
E11c1tat1ons . o Sl - 1.95 percent T

3 Supportlve Responses - : /18 percent,

o 09 percent s

"fExpress1ons of Fantasy . |
. Personal- Statements L b ';.p_l 68 percent
'.'Infornwtlon Statements 1‘t o citf37 R 42 percentu

_p.

hIn»the W1th teacher context there were no T un1ts wh1ch could

be con51dered one of the follow1ng connuuuds dlsagreement responses, '
1nsults threats, role playlng statements, word play expre551ons or

1rrelevant statements.;f;‘if

The results of thls categorlzatlon show that rn both contexts .jaﬁp,;,.

the Grade VIII students spoke a 1arger proportlon of T unlts whlch

| related to management of the context than d1d the Grade Xi students

e

The analy51s also shows that Grade VIII students spoke more of these
L]

R T unlts 1n the students alone contexg~than 1n the w1th teacher context

The conversatlon of the Grade VIII students dlffered from bhat

of the Grade XI students w1th regard to e11c1tat10ns. In the students— i_'hlr
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‘;pHowever, 1n the W1th teacher con ext Grade XI used a much smaller propor-'iﬁ'

103

‘_alone context Grade XI used a hlgher proportlon of "El1c1tatlon" T -units
than d1d Grade VIIL. | In the w1th teacher context Grade XI alsa had, a <~I.A ?
}f'hlgher proport1on of "E11c1tat1on" T- un1ts than dld Grade VIII but the -

d1fference was not as substant1al 1n th1s context

| One of the most notlceable dlfferences between Grade VIII and

B Grade XI occurs in the "Reportlng and Recall Statements" subcategory

In the students alone context for Grade XI a large proportlon of the

.}T un1ts (39. 12 percent) were a551gned to thlS category The proportlon .)

dof Grade VIII T unlts 1n thlS ca‘egory was much smaller (17 75 percent)

’i)tlon of T un1ts of a report1ng and'recall type (18 83 percent) whlle the

5 iGrade VIII students used a sllghtly hlgher proport1on of statements of PR

.Aalfthls type (21 14 percent)

The greatest 51m11ar1ty between Grade VIII and Grade XI occurred

'fhgln the ”Low level Generallzatlons” subcategory Both grades used a. iﬁ;ﬂfixw'fe.;

"'"fif51m11ar proportlon of thlS type of T un1t in the students alone context

e ,(Grade vm 29 64 percent Grade XI, 27 10 percent) Both grades lsed

'”'Tnfa much hlgher proport1on of thls type of T~un1t 1n the w1th teacher |

'i“;‘%context (Grade VIII 41 61 percent Grade XI 44 35 peréént)

Grade XI spoke a hlgher proportlon of T un1ts wh1ch were a551gned

2-fi'to the ”Unlversal Generallzat1ons" and "Speculatlons” subcategorles when ﬂ“‘

Lt

E ;u”eithey were w1th a teacher than when they were alone Grade VIII used a _f"i.t*‘7'~5

| ".;_substantlal number of these types of T un1ts but the proportlon was ﬂrd;»d

%_5;51mllar 1n both contexts o

The results 1n the "Un1versal Generallzat1ons” Category, espec1ally

' f ;1n the students alone context were unexpected The deflned dlStlnCtlonS ;if



»} between the "Low level Generallzatlons" subcategory and the "Unlversal
diGenerallzatlons" subcategory were based on the dlstlnctlons between i»

~ partlcular1z1ng, generallzlng and abstract1ng made by Peel (1975 177- 188)
In Peel' study he concluded "There appears to be f1rm ev1dence of a ~f"
fs1gn1f1cant trend by.age upward in the case of abstractlng QA) and

»generallzlng (G) and downward 1n the case of partlcularlzlng" (1975 184)

Peel's method of u51ng a sentence preference test seems to have j'f“

Vf‘produced dlffereng trends f?om those 1nd1cated in thls ana1y51s of spon- -

f’;-icontext the two grades produced a 51m11ar proportlon of abstract state—:””

i"f.taneous talk In thrs study the Grade VIII students uttered over three S
. t1mes as many "Unlversal Generallzat1ons" in the students alone context

v;:(32 T unlts) as the Grade XI students (10 T unlts) In theIW1th teacher i

1 gdments »;»f ,f\j‘z3' | |

: | These results should be con51dered 1n relatlon‘to the results of
T:,{the ”Reportlng and Recall Statements" subcategory dlscussed prev1ously

| ::Thls subcategory 1s based on a premlse 51m11ar to Peel's concept of fﬂ%w:':7»“ o
‘:Thgartlcular121ng The Grade XI students in the students alone context o
;']iuttered a hlgher proport1on of T un1ts of thls\type than Grade VIII .

“‘f}In the students w1th teacher context the Grade VIII students uttered |

'f;f:a sllghtly hlgher proportlon of T unlts of thls type than Grade XI

o There were d1fferences between Grade VIII and Grade XI w1th

“'regard to the ”Statements Alludlng to Personal Feellngs Experlences or.

”;Assessments" Subcategory Grade XI alone had a con51derab1y hlgher :v“"

];fproportlon of T un1ts 1n thls category (7 25 percent) than d1d Grade VIII

| A
(3 03 percent) In the students-w1th teacher context there were few
personal statements by e1ther grade (Grade VIII none, Grade XI l 68

-'percent)r . S . '5 o 4.',f7l_ _ fr ,7-.:",' | '1; -
R S e S
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- .The ”Statements-EXpreSSing Inventive LoCUtion"bcategOry-also y

shows a dlfference between Grade VIII and Grade XI. Although the total T

“proportlon of "Role playlng Statements” (l 95 percent) and "Word: play
‘Expre551ons" (1 73 percent) ‘is not h1gh 1t is notable that th1s type

 of T- un1t occurs only 1n thc Grade VIII students alone context Also, o

"Grade VIII has a hlgher proportlon of "Expre551ons of Fantasy" fS 25

"7:gThe only T unlts 3551gned to thlS category were spoken by Grade VIII

-dfi'Comments on’ the Results of the 7~_}‘~;_{;j'{tf}‘;jf;fgj_fgipg-{;;;_;;;.": -
. Vﬂ‘ Ana1y51s of Funct10ns 1’5],4.~~'v"» }Z'C- _} ff, _L f;;jiu.v“*

o percent) than does Grade XI (0 19 percent) in. the students alone context
‘ ;,For the ”Express1ons of Fantasy” category 1n.the w1th teacher context ‘
’bilt is Grade XI wh1ch has the hlgher proportlon (2 09 percent) Grade

'1A;VIII d1d not utter any‘of thls type of T unlt 1n the w1th teacher context

RN
T un1ts a551gned to the "Irrelevant Statements” category were

. e .

n\c

';ones wh1ch had no apparent semantlc connectlon w1th the rest of the
conversatlon They appeared to be 1nserted 1n the conversatlon as
"f‘f’flllers to prevent a 511ence or as a way of the speaker maklng some

f‘contrlbutlon to the talk 1n order to get the attentlon of the others

"‘:;.'students In the students alone context there was one 1rre1evant statement

‘f“.f\There were two of these statements 1n the students W1th teacher contexttf;; -.“;-~~

The percentage of T un1ts a551gned to the functlon categorié&

1nd1catesthat:u1both cop §th these Grade VIII students uttered more 3T52r’b'{ff“
‘statements for management of the 51tuat10n than the Grade XI students e
u'h3:In the StUdents alone context they SPOke more un1versa1 generallzatlons ~fvj;;fg‘*'

| and more 1nvent1ve expre551ons than Grade XI students‘ They uttered

‘_1nsu1ts and threats whlch were not fbumd 1n the Grade XI transcrlpts

{jThere appeared to be 11tt1e dlfference between grades Wlth regard to the}fﬁ;fe_ff;jd




w ;fbffthey use language

'Prop0rtlon of th%'f'unlts a551gned to te "Low-level Generallzat1ons" f5 o
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"subcategory In the Wlth teacher context both grades 1ncreased the number :

~-

. of low level generallzatlons they uttered

In the students alone context Grade XI spoke more than tW1ce as

. many reportlng and recall statements as Grade VIII In the W1th teacher”_hffd,ﬂ'

'?context Grade VIII spoke a sllghtly hlgher proportlon of Teportlng and ‘;;"‘ -

‘;recall statements than Grade XI ﬁ,,: '257_',1IV}~5fV 'X*j-,r’”"‘t

In the students alone context Grade XI e11c1ted reSponses from

:ffother students almost tw1ce as frequently as. the students 1n Grade VIII g

ldThey also spoke about the1r personal feellngs and expermences tw1ce as

wadlfference between Grade VIII and Grade XI w1th regard to e11c1tat10ns .f?;:I;57

"f$¥frequently as Grade VIII In the w1th teacher context there was 11ttle_}p:”_f,bf

“,jt&and personal statements .ivﬁff'f;}f;;1j37ff}_f;j,f‘fVufif;3} gjf*Vf ﬂy,-""7'”

Thls analy51s 1nd1cates that there are recognlzable dlfferencesl'w“' R

"V'f;}between Grade VIII and Grade XI w1th regard to the functlons for whlch ,;;ijn--:7



"be\observed by iook1ng at the progre551on of the conversatlon as 1t r

The Analy51s of the Progre351on R .A’T\S\f’
DR of*the DlSCOUTS€ ’ : T
o Introduct1on RO .‘.5 R 'f ;t‘i‘f- R f'fi o

A descrlptlon of the features of adolescent language Wthh may

0 .

'-deve10ps over a perlod of t1me can glve 1nformat10n whlch could be

a,useful to those who are plannlng school programs for adolescent 1earners
' " The. transcrlpts of adoﬁescent talk prepared for thlS study'prov1ded four f‘
':5";cont1nuous mlnutes of d1alogue for each group 1n each context Because

g much of the Value of d1scoﬁrse may be attrlbuted to the cUmulatlwe

':contrlbut1ons of an 1nd1V1dual or of several 1nd1v1duals bu11d1ng on

"’f'[observed as the language was progre551ve1y created'were chosen for‘ :; o

1 toplcs of conversatlon, _ :

'“SQJCommunlcatlve and learnlng features of these conversat1ons the.@bserver -'ffGJf'

’Alh,the utterances of each other aspects‘of language Wthh could be

'”f‘;scrutlny Attentlon was glven to sequences of utterances as well as

B J-(

“1’f:1ndrv1dua1 statements and thelr context The followlng four aspects of

A':ffthe total group conversatlon were observed and descrlbed ;:]fp;_‘ R

Tin

2. ParthIPatlon of 1nd1V1duals .‘thiil!b f";j?,fbbq .

.

3 :personal references, N * :
“”f4; language used for 1earn1ng v d;jf ;Qﬁr'”yﬁghﬁ"fhf% >@§a;f7d

) It 1s 1mportant to acknowlegge that in order to describe the VU

¢

”"w"57imust 1nterpret meanlngs on the ba51s of hlS own frames of reference

' ﬁvhf;fThls 1s a d1ff1culty wh1ch occurs when ana1y21ng all types of dlscourse, jbic'

’ .

107 .

”:fﬁszfbut 1s more pronounced 1n 1nforma1 f1u1d dynamlc talk The researcher L

0 must make assumptlons and 1nferences through a process QUIte 51m11ar to y:-f}:]fﬂ*
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preted what the talk meant The researcher has the advantage of know1ng

' whatiwas sa1d later in the conversatlon and of be1ng able to range back

2

and forth throughout the transcrlpts to check hls perceptlons., Never-

. e

theless an out51de observ st recognlze the p0551b111ty that the

-3

' meanlngs he attrlbutes to the language may not exactly c01nc1de W1th

the meanlngs 1ntended The tance taken in thls study 15 51m11ar to that

&

descrlbedgby Barnes and Todd "When we analyze talk what we are try1ng

. S
. to do 1;/42 feel our way'lnto the meanlngs the part1c1pants made for

the 1nteract10n as 1t happened" (1977 17) 7{;‘;“;"' s

As a first step 1n d1scover1ng how the students used 1anguage

f in the progre551on of the dlscourse, the transCrlpts wete: scrutlnlzed

for eV1dence relatlng to each of the four types of 1nformat10n selected

for 1nvest1gat10n U51ng these types of 1nformatlon as headlngs a

detalled descr1pt1on of each transcrlpt was composed (see Appendlx G)

From these descr;ptlons Of each transcrlpt the researcher selected _ e

'h eV1dence of 51m1lar1t1es among the groups at each grade and 1n_'ach E

M

108

that used by the or1g1na1 part1c1pants as they moment by moment 1nter- @f‘j'd

context leferences between grades and between contexts were also noted ’f*V

The descr1pt1ons Wthh follow are summarles of the observat1ons made ;f~f}}ff;r°7

under each of the four head1ngs

g 1_ BT

LT e = L ”1“.‘y¢:f~5”x;’ B e
" Topics of Conversation S R e T s B T

The d1rect10ns glven to the students before they tape recorded

thelr dlscu5510ns requested that they talk about the f11m As a result
many of the toplcs Wthh they dlSCUSSed related to the f11m 1festy1e

(see Appendlx C) Llfestzle presented a w1de assortment of p0551b111t1es

'vif; . for conversatlon._ It featured many d1fferent k1nds of people Margot ':{hf’



, :;dlfferent locatlons Los Angeles, 1nter10r Brltlsh Columbla _an Ontarlo TT""T”
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Kldder a. mov1e actress a fr1end of Margot S wgofqu1t hls JOb to 11ve

7’on a beach a lOO year old man who was p1ctured bu51ly tend1ng to L'l

fcustomers 1n a hardware store Nle Taylor an 011 executlve and - S _r,"'
4‘ -, / B .
'pqllt1C1an~ two lawyers talklng about trylng to reforn1c1ty government

'1n Toronto several poor people on the Gaspe Penlnsula a number of other -

persons assoc1ated w;th thezfeatured people The f11m also p1ctured many IR

o

B resort Toronto Gaspe and Dallas.. ::;,iv | yb'”'

As 1t presente many "11festy1es,” the f11m referred to the e rf,g f, :
” , { S

';1problems created by some,ways of - 11v1ng ' stress from change, pollut10n,=i“
Tg_traff1c congestlon and hou51ng d1ff1cu1t1es Thus to talk about the

| f1lm the students had to select from a w1de varrety of p0551b111t1es

[}

'TIn add1t10n, many groups used the fllm as a sprlngboard to talk about
‘ ﬂ q‘_‘ : N ST
' txother 1ssues Th1s produced another type of toplc Wthh the students ::;;1s';a“

‘ lichose to dlscuss j_fff;jr_‘s'j17gggjf‘,fflhafgz_,l;lxl;k', ﬁ,f‘ig .," |
Each group recelved a 115t of p0551b111t1es for dlscus51on

-t;_lThe 115t was prOV1ded to help those groups who mlght have dlfflculty ‘T5;;;;}t:it

':‘SV;gettlng started ta1k1ng The 1nstruct10ns empha51zed that the use of jii@iifiaéﬂ

'f?;the 115t was optlonal The follow1ng 1s the 115t prOV1ded

KN

;ﬁ(a) the most 1mpre551ve sceneS }n the fllm’.ihff,*"7"'

”\‘_ii(b) the People 1n the f11m / .,T}~Crﬂ!f132;iT;T?iféf fy
':-TitQ) Epe photography and the sound effects;:,_:fé*ff;t_i;h?\;:”'
.:_ﬁllfdl the usefulness or the uselessness of the flhn} e

. The dlscu551on Suggestlons were designed to be Very general

o = ) i _w’“ .
and open ended so that 1f§£tudents used them they would be free to select _Tff}t

r“f whlchever spec1f1c parts of the fxlm they w1shed to dlSCUss Most »J;_tifff;foL{

’ti;a groups d1d not refer o, the dlscu551pn suggest1ons durlng the transcrlbed ~;;ff$¢kji



RECEN

o

.';fonr minuteS: Those who d1d refer to the suggpstlons were in groups
’wh1ch seemed to ‘be hav1ng dlfflculty keeplng the conversatlon actlve
The toplCS whlch are referred to in the transcrlpts are arranged.
. :':below rn columns accordlng to grade The tOplCS are grouped accordlng R

o to context and the typeagf ‘topic.. :fdﬁfdf

‘ f~§Grade>ViIIf;\" Grade XI o

:fl Students alone Context

SR T0p1cs relatlng d1rect1y to" the fllm S

l-'hMrgot Kldger .';,’k;[li d;;ﬁ_:t-‘ifffhhrgot Kldder B
}v.ﬁ’The man on the beach | .ﬂi;fj;4 _“i;;'The man on the beach
l’trdnghe 100 Year old man | v’v:‘“!thThe 100 year oId man
‘ .V{K1nds of people 1n the fllm fkfrdi;f-ib:Klnds of people 1n the f11m
: The effects Of Change " : The effects of change : g :
1;'71;?1The Value of the f11m ifih.dhﬂd; idr;The organlzatlon of the fiim, j'h“;
: 1 . The age of the f11m R

FRR T ;;':3*'j“[,f,f “The b1as toward "old” peOple fkTTHV S
s - l : ‘ . ', Of the flm ‘ g ﬂ. | :.‘1,':-; - S

_hfdhiiffriifi;,fifffig {*;d3nd;*”h;flf_tif;§5ynchronlzat10n 1n the fllm

.'The polluted beach

| Vleck Tay10r f;*df"*jguffffi”~v*"‘"'

o :dEr ;?%fN1Ck Taylor s W1fe |
P nE i“f%e;firf:;jfdihdf;jdf;leck Taylor = chlldren ;f:;;wx
. "hfﬁhﬁiild_mﬁn::iii;i;tf:ifif‘;{;fhffiddjigﬁideseptlc tanks and p111 boxes
S " v 5fﬁifLaWYers 1n the f11m Hffi::lhf}__
‘Trafflc in Dallas ;f;:fff7;?i;iia*;d;*;;;

q'

T P



Grade VIII - -~ . GradeXI t
polcs 1nd1rect1y suggesx\h.by the fllm - . o
i f Pollutlon T ,f‘,hh_‘ _,';’ Pollut1on o
o Hand labour versus factorles il o :"Trafﬁac in Torog%o _tﬁflhv' k S
Alternatlve»sources of energy‘ f'.;'.f- 0id- age 3 i“ ey -
‘:-vRadlo and televlslon news ‘;_i'} ; j: Rural versus c1ty 11fé
| :L‘*xThe fast pace of modern soc1ety R Employment problem; 'f.‘!
X ; False advert1z1ng ’]”r,\vw7%fj ;:_;v,.l- | '
-T{[lnventlons and 1nventors. | o

-’Problems of group conformlty

w0 The need for people to try to ,
TR understand each other e _ﬁ -

Sy

5 dﬁih':;at Add1t1onal toplcs

57;.;Management of the tape recorder :nifdl}zThe need for each person to talk

N

.-iyfjthhe need for each person to talk : dp_t_The Esklmo football team ;é}:;:
o f*rW1shes for 11fe 1n the fUture ;th{:;;ﬂIndlans “ Rt .
ihfiﬁow work 1nterferes with freedom‘ ziaijreJud1ces |
w-zbﬁii;fThe Waltons | .;fAh?f1:?§iﬂifi.??iﬁifDlstrlbutlon of wealth %mong
| T T *Tff‘*f_] " the. pr0V1nces LT

'dﬂ;:The need for popcorn w1th a- {;;a;.jg 2 SRR R
fllm R P 'ft;g?Government agenc1es &5.=wevn:«s"

’IK=fPersona1 career plans R

‘HlfetBoyfrlends

JffhpGeneratlon or age dlfferences : ;h'f}The use ‘of alcohol ;thf;;qf_”f‘ﬁxu
: ” h‘éhnlrSelf conf1denée

if;Handllng co fllct

“léﬁp'dj s’ grandfatﬁbr

;f Mr W's character

. Atripto Florlda

A baseball' Fac
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Grade VIII * = - . Grade XI

2. Students-with-teacher Context

a. Topics relating diréctly to the film: . o o .

vThe‘man on the beach ~ The man on the. beach
The 100 yeér-old man, : . Mérgot Kidder . ,
Kinds ofipeoplé iﬁ the film | Nick Taylor -
»  The effects of change - N Adjusting to change
*  The possible uses of the fllm  Workers in the fiim
The meaning of Llfestzle " ' Poverty-in the'film
The organizatioﬁ of the film Bias toward "old" people ‘shown

o « in the film
Photography -in the film ' ’
o S Organ1zat1on of the film

o

Age of the film
s e T 4 ' ‘
b. Topics suggested by the film:

Pollution and’ transportatlon : Pollution
problems ‘ i :

A Government problems
» Untrustworthy politicians .
o , + Taxes .
: Employment and unemployment o o

Actresses and film careers
. Technology,. conservatlon and S o
- coal m1n1ng “ S Hou51ng

B Algae s of telev151on
Surv1va1 and . the fhture

—%-bwéanlzlng for soc1al action

" The difficulty of choosing W15g1y7. :
-~ when voting
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Grade VIIT .  Grade, XI
'c; Additional topics: . o .
‘ y

| ~Persona1 plans for‘thejfuture . Personal'plans for the“future
| | Miss Canada Pageant

;Suieide .

. v« City-life

_ Money-management j

The most common type of top1c at eachlgrade level and in each

~ context related to people in the fllm. Margot K1dder her friend on

the beach and the 100 year-old man w Te t ed about most frequently.

- The second most common type of topic referred, to SOClal problems Most
ilm, but the students,chose
. ~ ) 2
' to expand the ‘scope of the problems to 1nclude thelr own 1deas "They

of theSe toplcs had some relat1onsh1p to the

frequently referred to their personal experlences as well as to thlngs f\y
they recalled from teleV151on, radio or films. Five transcrlpts in ff
- Grade VIII and six in Grade XI conta1ned references to pollutlon
The number of tOplCS 1dentff1ed varies from Grade VIII to Grade '
XI and from students alone to students w1th teacher contexts When the
‘ .j Students were alone Grade XI talked. about 34 d1fferent topics whlle Ce
N Grade VIII ‘talked about 23. The d1fference may be partly due to the
tendency of . Grade XI (as shown . in the fynct1on ana1y51s) to refer more B hyf
frequently to speC1f1c people places and events Secondly, the Grade ;‘TG
VIII tendency to: do 1m1tat10ns and word play (as also. shown in the A" ,
functlon analys1s) ‘meant that they hadyless t1me to dlscuss t0p1cs -
- When.the students were with teachers;they talked about fewer . "

- different topicstthan when.they were alone. - The Grade XI decrease from L

L
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_ " |
‘; 34 topics when alone to 15 topics when with a teacher-Was greater than.the
.Grade VIII:decrease from 23 when'alone‘to 18 when they were with a‘teacher;
- ‘When the teacher-Was present the most noticeable reduction in number'of
| topics came in the "add1t10nal top1cs" category When alone, Grade VIII
talked about elght add1t10na1 toplcs compared to only one when‘a teacher
" was present Grade XI dropped from l4 addltlonal toplcs when alone o
: f1ve when a teacher was present 'J) |
The Grade XI list of "add1t1onal toplcs" is dlfferent from the
Grade VIII llst of "add1t1ona1 toplcs" not only 1n number (51x more) ":: ;,
but also in type Grade X1 top1cs were much more . closely related to . |
o~ :
personal 1nterests, feellngs and experlences Whereas Grade VIII'
tended to be playful (e g, the need for p0pco¥n) Grade XI S more-.
h frequently became absorbed in issues about Wthh they had strong personal
" views such as racﬂhl preJudlce 1n3ust1ces to Indlans and USe of alcohol

At the Grade VIII level there Were some of these types of dlscu551ons

. For example, a.group of Grade VIII boys talked about how they could be

L vgood students and st111 have frlends ‘and an act1ve sports and soc1al

11fe On the whole however, Grade VIII groups chose fewer of these

toplcs than d1d Grade XI groups A l, : j‘ o
| ‘ The larger number of top1cs talked about by Grade XI groups
f'when alone 1nd1cates a w1der varlety of 1nterests and concerns 11n?__';ff
add1t10n, the larger number of "add1t1onal tOplCS" 1nd1cates that these ,fii."‘
- Grade XI students ‘were 1nterested 1n many d1vergent issues wh1ch 5
'developed from their perceptlons of the film. E' ) 13Ig”"; I,IVT}j4'

The presence of a teacher 1n both Grade VIII and Grade XI

\

vgroups appeared to decrease the number of tOplCS dlscussed Each toplcf.'-
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A\
t

" was sustained'longer when a teacher was with a group. Sometimes~this

was’ because the teacher was - the main contrlbutor to the talk " The
I

: presence of the teacher also reduced the number‘of "add1t10na1 tOplCS"‘
dlscussed in groups at- both grade levels. 5 N ." |
The top1cs chosen by these adolescents glve ev1dence to support _'

:'a comment by Brltton (1970) that for adolescents people are an’ area of

' explorat1on in- the1r talk To the‘world of people they add the. world of
">1deas‘ In the toplcs chosen by both Grade VIII and Grade XI. there 1s‘
also support for Brltton s 1nterpretat10ﬂ*0f Plaget s dlscoverles about
b}.adolescent th1nk1ng |
| ~ We'can st111 recognlze as’ famlllar the tendency he found
, for adolescents to indulge in ‘broad theories abouta man's
‘place in society, ‘about man's place in the universe--about

‘politics and. rellglon and sc1ence and phllosophy (Brltton
1970: 231) . o , .

fPart1c1pat10n of Ind1v1duals R '»f‘ SR

Questlons about the- part1c1pat1on of 1nd1V1duals or the 1ack of e

‘fp'ppart1c1pat1on of 1nd1v1duals arlse when educators evaluate what happens

.51n the conversatlon of adolescents ta1k1ng 1n small groups How 1s the [;d‘

4*.vpart1c1pat10n dlstrlbuted? Do some 1nd1V1duals domlnate and others LR

-‘if_w1thdraw7 Are utterances 1ong and self contalned or do the speakers

'3;'i-1nterweave thelr statements 50. that mean1ng 1s produced by a comblnatlon

’i_iof contr1but10ns7 Some 1nd1cat10n of how the students who were in thls SRR

"fdstudy partlclpated in the small group 51tuat10n may be observed by an-

7‘fexam1nat10n of the p gre551on of the dlscourse

All of the groups produced a contlnuous flow of talk for nnst

o fof the four m1nutes Most of the groups of students alone assumed that

'each person had a respon51b111ty to, talk When_a teacher was’ in - the '_".



Rl .

'1n each context

lgroup, the students rarely spoke unt1l the teacher 1n1t1ated a top1c of

: ;-the teachers accepted the respon51b111ty for keeplng the flow of talk '

g01ng and trled to promote student responses by a serles of questlons
. The students in’ Grade VIII made more comments about the need to.

talk than those in: Grade XI waever, the Grade VIII students were less

Qllkely to 1nvolve other students by asklng encourag1ng questlons ' Two
B Grade VIII groups had dlfflculty susta1n1ng the conversatlon because one

- of the1r members made dlstractlng comments

116

' conversatlon One boy in Grade VIII asked the teacher to ”Talk " apparently

f\belleV1ng 1t was. the teacher s respon51b111ty to do that In most groups,.’

h', Informatlon about the extent 59 which each 1nd1v1dual part1c1pated S

"ijas obtalned by countlng the number of words spbken by each student In”v'

f;fiteacher Was. also counted Table 9 g1ves the number of words spoken by

As shown in: Table 9 the mean number of words spoken by Grade »kd7{

‘zﬁ_fg5VIII students 1n the students alone context was 22§ In-the students—"7 .

"-'sw1th teacher context the mean was 148 Table 10 shows that at the Grade

-ﬂ_was 224 In the w1th teacher context 1tqgas 139

’the students w1th teacher context the number of words spoken by each ;n:.l-”"'

_Ieach part1C1pant in the Grade VIII groups 1n each context Table lO glves?;'

B ';ithe number of words spoken by each part1c1pant 1n the Grade XI groups H;:vf’k

W"‘511XI level the 1 mean number of words per person 1n the: students alone contextb};,"“

In order to compare the extent of 1nd1v1dual part1c1pat10n between ‘i{;k},

..,f grades and betWeen contexts the speakers were cla551f1ed accordlng to ;G
'-'fthelr total word count All the part1c1pants who spoke less than 50 words .
g»h;were placed in’ the 0 49 segment Those who spoke between 50 and 99 words

+



Table 9

Grade VIII

Total Number of Words Spoken by Each Part1c1pant

JIUSpeéker e

| spéakgr'f.‘,

ifSpeéker?_

: Ifachetf“'

- 'F20

F24T.

M8
M28T-

M9

comor
COHGL. o

HGIT

ez
e
s
oeT

1

'h:"'LblrI“ulc

- 1__.

F20T?

133
126 ..
o499
a8
w2
© 285
,>'352>Ijtt-
o504
o197
='flliﬂffl £
1900
23
e

o4
‘; :»1}h]
SR VI
104
o305
iiszl{tJ{ L

6
189
313
s
L6

44

407

o208
162
13

236

69 -
o
240 .
IRV R
e
g

33
AL
o182
160
U
o0
Cous

e
el
sz
673
769
643
lh 608‘_ f.v :
16
Coan0
om0
S
ST
S84
685
514

”'~*.‘Tota1 students alone words--s493

o SO , Mean -- 2297 .
| II:Total students w1th teacher words--3547 R
S Total teacher words-~1364",u' = h

B | Nkan-- 170, RIS

1Students alone context. i

‘z

Students w1th teacher context
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| , Table 10 , ,
»Total Number of Wbrds Spoken by Each Part1c1pant
- o . Grade XI - |

‘Group " Speaker  Speaker. Speaker - Teacher =

~rrt ‘.;.*« A Y Cotae9 . e D 703 -
TRTS 129 el . 129 oo 703

M2l mo e o1 IR £ AR

CTRT 72 o s Tooa0d e
omMsT a4 sag o126 1St om

. MT- '-.,1”‘228‘ R SRR 1 R T B

3 CL’Ebs:;;,;g-ﬁi{‘iéofa R ??é';'nﬂ;ﬂ»ﬁﬁoz L

-:‘,”;1SM3T'}L;4VQ:;-; Q;;[f7f7f%f}i47'{jfb;jb_;'i36 608 791 S s
| {3>:Lgsira;c‘ge”;QZOgas-*jigﬁg,fzsa,___”\:-j;izzz,ujf,;fj’.rjf;g;‘;'55;670%,;,f"i?_c. :

ST 03 36 a0 s

B e 1 R f}ssvff'.ﬁeef’s17df,i}_jf‘“i_a#:,fa'fkji712;’;;‘cl el
ST 18 1% des s Bee.

Sl o299 oz gz 890 TN

'.5aT0ta1fstuAeﬁts:a1¢ne'wordsaéssszr’~j;§“;1;’H b
el Mean-- 224 L |
: "~fTotal students -with- teacher words-—3329 _iék.r L f5:7:c'> i: hjfief
e - ‘~.-, : Mean-— 139 B AR IS EERNO I
*7‘jTotal teacher words--3051  7{_'* g
‘ Mean-- 381 o

1Students alone context

2Students-mth teacher context
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2

. were placed in the 50 99 segment ThlS procedure was followed for all R
: . “u( . ST

J50 word segments up to 450 The results of th1s cla551f1cat1on are. .'f ff‘\
'presented in. Table Il . | o o | 4 | SR

B | The group1ng aCCOleng to the number of words spoken as glven 1n
dffvTable ll shows that in ‘the students alone context the majorlty of the -

, 24 students of both grades Spoke between 150 and 299 WOrds 13 students

0

: ;:from Grade VIII groups were 1n thlS category, 15 students from Grade x1_;;

groups were 1n thls category TonGrade VIII students and one Grade XI_"

- student spoke fewer than 50 words Three Grade VIII students and two

'..,} Grade XP‘students spoke over 400 words

) In the students W1th teacher context the maJorlty of the
'j_ipart1c1pants at both grade levels spoke fewer than 150 words 14 Gradefdwf}fifptﬁp
,‘VIII and 15 Grade XI In th1s context, only one student 1n each grade SR
‘»?(jspoke more than 299 words The IOQUac1ous Grade VIII student spoke 504fff?hfi'“"%ﬂ
fT}f?words, the Grade XI student 544 words | “ R

The words per person count revealed a d1fference between the

,o,

’ f';gnumber of words spoken by teachers 1n the Grade VIII groups compared

““**i;to those in the Grade XI groups At the Grade VIII level none of the f: S

p*gik}elght teachers sa1d more than 299 words At the Grade XI Ievel, 51x of ‘v“" !

v Ipfithe elght teachers spoke more than QQQ/WDrds The total of words for

’ ijrade VIII teachers was 1 364 or a mean qﬁ/l70 5 words per teacher. The
.'1_1tota1 of words for Grade XI teachers was 3\051 “or 4 mean of 381 37 words
dfper teacher t»:;*LVf-; ? Tf}{i]:fufﬁf;"'ffff?fi-?7f7“>f“i*{f}}' ;fﬁff}.li?f?a

In sp1te of the varlatlon between grades for the teachers, the

| SR '~ T
s%numbers of words per pupll was 51m11ar from grade to grade for both R

B g.-contexts The follow1ng tabulatlons show the 51m11ar1t1es -Qf
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75ff,of the teacher

A . y IR PN

_">RLOW part1C1pat10n (0 149 words) .{;-? ‘jv;':. p ",fS';v | v4;2~d

| “Moderate part1c1pat10n (150 299 words) _d‘ . 5f'.13 :lS"" -

'lExtens1ve part1C1pat1on (300 449 words) j ] 5 . 4.

Jon
O

'.::Unusually h1gh part1c1pat10n (450 544 words)c; _I=ﬁ’°* 1 1 o

.", L by ¥

| W1th Teacher:f

- {iLow part1c1pat;on (0 149 words) | :adfft}fd"ia;'_f!fIQl“ﬁ _}15';.'1
| 'ifij"Moderate partlclpatlon (150 299 words) .ti:}.flgv 9 f:féf‘ S
'hExtens1ve part1C1pat10n (300 449 words) h;f?hjj-tf;:jO;:ij;ffq"t:

; '?f;Unusually hlgh part1c1pat10n (450 544 words);;ﬂlt'fi5}:1‘;”;;g,l:IfJ;f ;

o

At each grade level and 1n each context there were dlfferences g;'~'

7‘ffffthe d1alogue They ranged from the type of 51tuat10n 1n wh1ch each
"'5fg;1nd1v1dual spoke hlS utterances as 1f he were g1v1ng some k1nd Of

‘iffﬁperformance de51gned to 1mpress the others w1th w1t or to shock them

-.ffi?ithe students w1th-teacher groups the pattern Qf parthIPatlon appeared

"Sﬂfjff?ffgf ’LF‘?;i :a3ff ;;Tiv,}-*»ﬁi‘

>

mere s e"ldence in the tr"='n'~*3€1”1pt.°> of the Grade VIII students-" T
lf{alone groups to Support Elklnd's (1967) content1on that when adolescents;':lf"

h VQ:gather, each person 1s actlng 51mu1taneously as an actor 1n hlS or her

o B . " Students-Alone -

121

‘“*Qfgfran group to gnoup 1n the patterns of part1c1pat10n wh1ch developed 1n ;:f‘;ff””

dfiv';w1th the unexpected to groups where the talk flowed from one person to fv L

"»’J{Tanother w1th unself-consc1ous shar1ng and mutual supportlveness -IiielltlfthZfﬁfh

;f@f_to be ma1n1y controlled by the teacher The ma1n dlfferences from groupffiag;f?m

-ii-j to group 1n th1s context were dlfferences in the style of part1c1patlon jl}dﬂf“LTfj



T R V7
‘"own V1ew, whlle at the same t1me be1ng an audlence for the Test of the

h:1nd1V1duals around h1m i In two groups the 1nd1V1duals spent most of

| 11 the1r t1me performlng for each other (and p0551b1y for the tape recorder), ,»'

fland made Very 11tt1e attempt to accompllsh the task of dlscu531ng the _'.‘“ o
~f11m - The folloW1ng 1s an example ' P

:',All rlght fellahs _ . L L
:'.All rlght, all rlght all rlght i ' 1-1" 7.‘;1;.“};;k..‘_
:f?Jolly good Lucky th1ng we' a1n "t Jolly good kangarusa I
i Would,’ WOUld ya. want a kangaroo for supper7 -

: Ah mahn--kangaroo ": S g S , R
'“'Shut up Okay--most 1mpre551ve scenes 1n§3he f11m for us were? jt
:,,Women A D e i L e ;'. e T
:* "Back off We don t take that k1nd of garbage }f,

:jg{{ﬁafészq YR GG

;- The woman

"‘k-In the second group of thls type one of the boys tr1ed to get S

v “*f'the others on. task but was usually blocked by a second boy At flrst

7;3a_'the thlrd boy trled to cooperate W1th the one who wanted to keep tO the

'Tlipprescrlbed task However, he eventually'was d1verted to a performance f;'"~,c'”

"fg‘style of speech The folloW1ng excerpt shows how D trles to stay at the bj”‘fffh

: ;_?ftask but R d1stracts hlm

o ‘_{f77D::¥0kay Let s go on to the next questlon The usefulness the RN

X "ff[?:ffOr the uselessness of the f11m Well, 1t was pretty useless, ;ffkfﬁ-difff**
- if you ask me, because 1t--;"ﬁt"p, , el

i l~D;-*we11 I thought--Yeah well it showed people who, people uh
'5:',*d1fferent view of uh-- S

R;ffHey, let s see how longlthls tape s been g01ng for, eh? LRI
~'Di Of uh, of uh, 1 dumno, we11--}‘a-al’,;;n_,ms.. RNt O
”“3P:?'It wasn' t--}ﬂr.;.,;-t- e T :

R
P

_E:'Uh thlS Kermit. the frog _ L
Eijor myself I feel that thlS was not az,ery good mov1e
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ey

7Zl In one glrls' group two part1c1pants carrled on an 1ntegrated
‘,Hconversatlon, but stopped tw1ce to try to- get a thlrd g1r1 to 5peak

She refused -l they COntlnued to talk w1thout her In and%her group, |
..only two glrls spoke.~ There was o apparent reason for the th1rd glrl' :

551lence When the teacher 301ned the group the th1rd glrl contrlbuted -

“';to the dlscu551on - In the other four Grade VIII groups alone, the

d_“part1c1pat10n was qu1te evenly dlstrlbuted although most groups had one B

’fiperson who part1c1pated at greater length than the others

In the students w1th teacher context the teachers part1c1pat10n_ o

" "was often in the fOrm of questlons usually related to the flhn eThegf;gj o

ﬂ

o students responded to. the teachers 1n much the same way as: they wouhg-\ ﬁT'

g¢1n a large classroom 51tuat10n w1th br1ef generallzatlons or br1ef o

i3

"H'7references to the content of the fllm In most groups each of the .'f}'fi’? o

Ca S &

3context All of the groups accepted the

“'*l5contr1but

In two groups they encountered 1nteract1on problems, but were
gapparently able to solve them In the group where a: controversy developed
”:over the presence of septlc tanks or p111 boxes 1n the f11m at the -

‘ moment of sharpest conf11ct one of the boys tr1ed to change the subJect

ade XI level every student part1c1pated 1n the conver-fdl'lf:jf‘u

51n"the f11m though the1r talk often d1gressed to tangen-if'

v‘;;f’students took some of the re5pon51b111ty fOr reSPondlng to the teacher ﬂff;f7,7»”f

. &

7'fhtialfto | Frequently, the students requested 1nformat10n or oplnlons::fp;;"f}ff

'er and responded sen31b1y to the meanlng of each other 5 :f-" i
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/ : v v

abruptly by saylng, "We should talk about’ that game-"’ The other boys

’1gnored hlm for the moment but closed off thelr argument qulckly and

th}~lam1cab1y Immedlately, the thlrd boy sa1d "That fflm remlnded me of

that football game "f ThlS started them on @ new. tQplC on Wthh all of

them could agree | R “ .h_‘: '1 , o ‘ o
The second group had.dlfflculty because one boy talked?a great

deal but the other two seemed reluctant to speak The talkatlve boy

' made some attempts to 1nvolve the others but frequently 1nterrupted

@

them w1th 1engthy explanatlons and oplnlons When the tape recorder

fell over, one boy sa1d ”Why don t we stop 1t7"' Then the talk contlned | ,’; =

as follows

' H Well I don t care “T have no 1nh1b1t10ns about talklng, but | hi ;;418;;
“they're going to think I'm the only person ih thls group, S0 t{i_”‘""= -
you better say something. . R ST R

You do most of. the ta1k1ng, anyway

Pardon meV o

L
51 L: You do all the talklng anyway, so you mlght as well keep 1t up
"H' S

Yeah well that s not good cause then all all: they hear 1s "ﬁf_ufj,
Ly 1deas : SR . o SRR

fff;L Ours are l1ke that (not good)
: ;‘l H Pardon me? ".( o
_:j;f19gbf ‘M1ne are llke that R »
S CHE M1ne are 11ke that .-g;;ffh Jo R R s 7
| T}fj?;L What do you thlnk about thatxguy s, 300 p01nt system? (*

’ ‘>v<7‘

'5“ffif1n the studeﬁts w1th teacher context the teachers usually

part1c1pated much more exten51ve1y than the students Only one teacher R
spoke fewer words than any of the students The teachers asked many
questlons and frequently rephrased the same quest1on yntll a student

gave ‘an’ answer whlch the teacher accepted Several teachers gave qu1te

extens1ve talks on the1r v1ew of p011t1cs hou51ng or other SOClal 1SSUes “j‘g;fft;



zThe Grade XI students appeared to be w1111ng and 1nterested llsteners 'T_‘ e n’_a

They responded to the teachers w1th questlons and br1ef supportlve Q'j ‘

A statements , ,"A .‘”;s'-'”VA'., T “;' .‘p}‘.jq .

In comparlng the partlcapatlon of Grade VIII to Grade XI, 1t |

seemed to thls observer that the Grade VIII contrlbutlons were charac- S

g terlzed by 1nd1v1dua115t1c, competltlvea dramatlc andlépmetlmes d15-~'

':;J01nted tendenc1es Tﬁe Grade XI part1c1pat10n had more lntegrated

.

v;mutually supportlve character”Stlcs The Grade XI students seemed morqu” f;»§l7
o able to focus on tﬁe meanlng of each other s statements and to be 1ess .

sfdlstraeted by the SOClal or 51tuat10na1 aspects of thelr task They

(

L stlll have mUCh to learn aboét part1C1pat10n in groups but the students A
N T ¢ h oo SRR

I7q1n these Grade XI groups responded to each other 1n a much more coherentd;

R

A S .

";f:zway than d1d the students in Grade VIII |
- | In the. students w1th teacher context’one of the ma1n dlfferences :j
'fbetween,Grade VIII and Grade XI was 1n the extent to whlch the teachers -

*:'ijart1c1pated Grade XI teachers spoke over tw1ce as many words as: fr

teachers who met w1th the Grade VIII groups Students 1n Grade XI 1' Gl

——

lf;]jencouraged the teachers to talk and were nlggard 1n the extent of the1r Ef,f;f

f?f5;;answers to the teachers quest1ons Teachers 1n the Grade VIII groups

'”7t:tasked more dlvergent questlons than teachers 1n the Grade XI g;OUPS

:-ltffThe Grade VIII student% were 1ess 1ph1b1ted 1n the1r answers than were ;h”fd

o

’”?fzgthe students 1n Grade x1 The result of these factorS'was that teachers

1n the Grade XI groups spoke more words than teachers 1n the Grade VIII
*f“\r\ . e g : _ T
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Personal References o

VoL
Much of qhe importance, of speech, especially in face-to-face

conversations,_is for the benefit of each individual's internal organiza-
tion of his own view of the world and the place of himself in it. Three.-
aspects of the personal use made of conversation are as folloWS' 'firSt,
the use of speech to relate new perceptions to prev1ous personal exper-
1ences second the use of speech to refer to perceptions of self or
personal identity; third, the use of speech to express values, or
assessments of the issues raised in the conversation. The transcripts

of adolescent conversatlon obtalned for thlS study contain examples of

each of these three ways of u51ng language

To obtain- 1nformat10n on these three aspects of personal

'ureferences, each transcrlpt and each descrlptlon of the transcrlpt

were surveyed.. A llst was made of each type of personal reference,
' . V

The following commentaryris‘based on these lists.

\}ad:i;:ogaf'experience ‘The most striking result of analysis of
the Gr II transcrrpts is that there were almost no references to

o]

, personal experlence ThlS«was true in both contexts ' The conversation

produced by these Grade VIII's did7F not show ev1dence of them relatlng

. / o
new 1nformat10n to th1ngs they had previously experlenced £§The only

‘reference'whlch approached an attempt to bring past experlence to bear

on the.issue discussed occurred in a girls' group talking alone.” While R

,1 ;dlscu551ng a1rcraft pollutlon one girl said, 'Did you see that on T‘V |

‘about those great big new jets that were made with the b1g nose? When

they took off-—the whole place was Just smoke7" Ihere were no references

to personal exper1ence in the groups with a teacher present
. ; \ e

5 -
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‘In the Grade XI groups there were some references ‘to past personal
erperlence However, these references occurred in only four groups.
The other four groups d1d not contain evidence of the part1c1pants relatlng ‘
past experlence to the 1ssues be1ng d1scussed In the students- w1th- : |
teacher context, references to personal experience occurred 1n only two
groups N
-The references to'personal experience varied a great deal. One
girl described how she had'written letters to the‘Prime Minister' another . -
told about her: famlly s efforts to get help for a retarded s1ster In |
a discussion of alcohol one g1r1 related "A lot of t1mes I'Ve just
gone and gotten drunk . . and ‘that way you weren' t left out " Another
girl recalled what she ‘had learned from a radlo program about bllnd
. peoplev One g1r1 111ustrated what she con51dered fun by descrlblng an ,
evenlng w1th frlends water sk11ng and playlng_ﬁ.game named ”aggraratlon "
The boys contrlbutlons empha51zed experlence more than the
personal dlmen51on - Two dlfferent boys descr1bed thelr experlences
'.1nvolv1ng polluted 1akes Another boy recalled hlS experlence on. a. o
crowded expressway in Torontd; In a more obl1que reference to hlS own
. experiences one boy sa1d kYou don t watch war mov1es do you?" he

N
1mp11ed that he knew a lot about ‘war tactlcs because he d1d watch these

ﬂ Two Grade XI grOUps W1th a teacher present 1ncluded references o
‘, to personal experlences ‘ In the flrst group a glrl sald "We centre

our llves our dally 11ves around T. V---at least our- famlly does "h
Later, another g1r1 revealed her reactlon to the f11m, "The second part-- v
I thlnklx:got kinda confu51ng for me.' In the second group (also girls)

M. sa1d that 1eav1ng school and "g01ng into tralnlng" would be 11ke her.



.
experience of going to the city for One’day "There's a thousand people
' around and you can't even say 'hello' 'to one W1thout them thlnkln‘ O

you Te a. b1t strange or someth1n' "

!

Identitx. Psychologlsts such as Erlkson (1968) descr1be o
‘adolescence as a time when 1nd1v1duals become aware of themselves as
separate from the1r families and are then forced to create: thelr own -
.sensé of who they are--their 1dent1ty Although the format1on of

' 1dent1ty is somethlng wh1ch goes on from~b1rth to death adolescence

tis the time of greatest dlsruptlon in the process and a t1me when there -

is greatest need for the 1nd1v1dua1 to be concerned about and to make

',Vdeclslons about identity. Anselm Strauss (1965) observed that 1dent1ty

15 connected w1th the appralsals one makes of oneself and that these
b.appralsals are based on our- perceptlons of how others react to us
tInformal conversatlon presents opportunltles to. work on 1dent1ty fdrma
v'tlon Accordlng to Berger and Luckmann (1966) there 1s a saylng ‘that
fmen must talk about themselves untll they know themselves These trans-
CrlptS show some eV1dence of adolescents presentlng aspects of the1r
'[1dent1tY R T.'nj}{fd: : = | » (s

1. Grade VITT Alone ti.h
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At the Grade VIII levelo the references were frequently presented'j-"'

'1n a Joklng, frlvolous manner w1th only an undercurrent of serlous “:]v

l

"concern Examples are: "L1ke my 11festyle 1s JUSt g01ng to bed at

. nlght'and eatlng " "I get headaches when I have salt I break out 1n

j’; p1mp1es " "No problem here we re Just on drugs " "Don t m1nd us, we rerd-

- on dope " "we Te jus ty-mlnded klds " "we Te . not that gross "

v

One of the most extended references to self occurred in a g1rls' B

i



G-

group One g1r1 with encouragement from the othervtwo made a serles

" of comments w1th regard to her plans for the ﬁuture ”I do not want to |

‘get marrled .t’. And I don' t wanta have any klds and I don t want

'to be t1ed down or noth1n' I want to live out in the country--lots of -

' horses 'And I will have a fann I want t0’be free'”- It is 1nterest1ng'
i ,that she does not refer to the fllm or to Margot Kldder yet the g1r1'
descrlptlon of how - she wants to, 11ve is very,51m11ar to the 11festy1e of L
tMargot Kldder as shown in the f11m. o R

' »- In the same group, the glrls dlSCUSSed sex roles 'One girl said vlu

: ”a guy goes to school unt11 he's in Grade XII r1ght7 Then he s flnlshed'_. e
| 5school you know ‘ Probably takes a coupla months off to have a hollday -
,or somethlng And when he gets a JOb he works for the rest of hls 11fe n
_1In response to thls another g1r1 observed ”We Te gonna be made to work
i;too you know Later the flrst g1r1 sa1d ”L1ke sure when 11ke g1rls, _,'
“'when they grow up, 11ke when we get older you know, 11ke you don t -

| hafta work you know what I mean, 11ke I mean you may hafta work to __:

L T o AL
'37',get money and that but once you get marrled then--* Her sentence was,,

flnlshed _y a second g1r1 who sa1d ”The guy supports ya M The thlrd- '.f‘v
g1r1 h d the f1nal conment "The guy s always got to you know lee,

| ithey gOt to work really hard or theY are bums " G | :
L The other personal references were morevserlously presented

}'hfIn a dlscu551on of problems created by group pressure one g1r1 sa1d
":{”Often, a lotta people that dec1de not to 301n the group .2, they'll

_v‘ be classed as squares " Another g1r1 added "You feel that you re left :
out and you Te gonna go 1nto a shell "d In a boys group, one boy

." empha51zed hlS dlsapproval of 11V1ng on unemployment 1nsurance by saylng,.y

Lo



Jf'selves and others When a teacher asked a boy S group 1f they thought
’h‘ﬁj;the f11m could be used 1n a soc1a1 studles class *one boy rep11ed ”It s'f

: not my problem " In another group, one g1r1 dlstlngulshed her op1n10n

130

"I mYself, T,want_to be-a'doctor.” A second boy said,‘"Same‘here.“

. 2. Grade VIII w1th Teacher h';"

| In the students w1th teacher groups references to’ personal
_L role or c1rcumstances are rare and are malnly 1n response to the
teacher E p01nted questlons The follow1ng is an example

Teachert - Do you th1nk you have a 11festyle r1ght now that you re.
S ;_g01ng to- follow through for the Test of your 11fe7

T No.

d‘ Teacher} _When are you g01ng to get a 11festy1e?
ST T dwmnos ) |
\ ‘Ff'f:&} :“When you get a JOb or somethlng'?
s e o |
‘“Q'Teacher§'hR1ght now; thlnk about what what's gonna happen in the .
oo mext ten'years . . . . Each one of ‘you explain what
[T ~what's. ~gonna. happen to- you in the next. ten years
'jhthffﬁi_giﬁhYou can t know t111 it happens DR
pi' S:fif 'jhﬂFor sure, we 11 probably have a JOb
F év“,"v:, _-Yeah - ‘

On two occa51ons students pornted out dlfferences between them-i,-*"”

}‘jfrom another g1r1's op1n10n by assert1ng to the teacher; "That s what

f*v}she 1s saylng, but that s not what I'm saylng

t’;3ib Grade XI Alone S T o
i At the Grade XI level the glrls made many d1rect comments about,jfii”'
'”:pthemselves and the1r fam111es W1th regard to preJudlce a glrl sa1d .:.A. |
o 'E"MY mother s llke that . The next speaker added "My Mother tr1es not

A
Ay



to get too down on’ people cause it rubs off on me Another group talked:

» about the1r grandparents "My great grandpa s from the Ukralne " ”My

“ great grandfather 1s one-hundred years old " "My grandad is. from

- ;Ontarlo " In a dlfferent group one g1r1 stated "My s1ster is retarded "o

The glrls sometlmes used top1cs ralsed in’ the film to do some
Self-analy51s /l don t thlnk I could llve l1ke that 1ady d1d ”f"?“

‘”Needlepolnt wow I mlght even look at a needlep01nt " (Intonatlon f”*

4;;;1nd1cated re3ect1on of needlep01nt ) Two other glrls analyzed the1r use 3‘ff‘

-'_f ef alcohol When g1rls 1n another group were contemplatlng whether or

~not a teacher would 301n them, one glrl predlcted, "We wou&a probably

. Just 51t here (and not talk) "

- Students 1n one group spent t1me dlscu551ng how they had changedr:fh_'

‘f-_”If I thlnk I'm d01ng my best and somebody puts me down for that 1t

;;'Ldoesn t bother ‘me. lIke 1t used to " »”I'm not afrald to tell People whatlfaxff
"'*,JI thlﬂk of what they re d01ng anymore elther " ‘"I don t care as much
‘;about belng accepted 15. I want to be really 8°°d frlends bt I don tihvdwd:

: want to. be overaccepted and that S what I wanted before II"I.donpt.ao-fﬂ 5

: 5»en30y partles anymore ne
Only two groups w1th boys alone produced references to personal
'}1dent1ty or assessment of self In one group H commented "I have no ke

:1nh1b1tlons about talklng " Later on, the same boy sa1d "I'd 11ke to .

¢
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»_have a Job See 1 11ke mater1a1 obJects I d 11ke to have thlngs 'Ifd ,3_h

‘ﬁ‘llke a n1ce house I'd 11ke a n1ce car I'd 11ke a sw1mm1ng pool a
.'boat or. whatever--and and you ‘can' t have these other thlngs w1thout

‘>hav1ng some sorta super-paylng Job and some super paylng JOb 1s only

'd”:found in the c1ty "‘ In the same 8T0UP, M Commented "I dOn t want to

'llve 111 the Clty, I'd go crazy " L added "I WOuld tOO N -



, _the fllm R. sa1d ”It klnda gets to me." f';'

&7

In the second group, the only reference to personal assessment

- was in response to. a dlscu551on of the poverty seen in one port1on of

0

'4: Grade pes w1th Teacher ‘E‘LI_' k-:j o - ) /r~‘

In the students thh‘teacher context at the Grade XI level only

' *ythe g1rls produced any references to 1dent1ty or self assessment and

'”¢4: only two groups were 1nvolved In the f1rst group, ‘a dlscu551on of

X,

r\

7change prompted one g1r1 to express concern about what she was g01ng to i

}ido when she was out of school Another g1rl sa1d she worrled about that

"Because we re not ready'to face up to 1t because of the complex soc1ety

L 3'personal c1rcumstances was also 1n the mldst of a d1scu551on of-crange

“-feel able to take change better than your parents7" jM; "We see we I;I'n', o

"_ﬂfH sa1d she thought the fllm showed that young people react better to

-j"see how they are and we: can see how we are and that s, that s a lot of

= dlfference ;]. ._.1_We re brought up w1th change--we re we we can s

\

- i'v_adJust to it

These were the only references to personal 1dent1ty ln the }ff(ﬁ

‘ :‘students w1thlteacher context

Grade VIII Alone

In the students w1th teacher context the other reference to nf"‘

132

fialso When the teacher asked ”Why does 1t scare you7" the g1rl replled Iffh'f g

-”Tchange than older people Tﬁe teacher asked the g1rls,,”Why should youﬂ;ftdi\'

In thls area of 1nvest1gat10n the Grade VIII contributlons were{5¢b o

"*‘somet1mes fllppant and p0551b1y 1ron1ca1 One extreme example of thlS o

“‘was produced 1n a glrls group

.
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| "AW: I want to 1lve w1th some real good frlends you know, then ;-'7

~ only together like, and I want to burn’ every school in the
- city (much- 1aughter) -and T want to kill (laughter) No. . No:

- . I'mjust kidding--no, um, ‘I hate school. It s'a drag It S
o a waste of your: life.’. (laughter), : . S
o M;}_That s trUe

.7_The transcrlpt of a dlfferent glrls group contalns examples of
'"the tendency of some Grade VIII students to dramatlze the1r sense of

jivalues rather than reason or explaln H had attempted to get the group v,':”‘-:r‘

:‘,:ffd01ng the prescrlbed task of talklng about the fllm by asklng the

“ffrquestlon,:"What happened at the beginnlng of 1t now? What about the

; %generatlons?" L sa1d "The younger generatlon, yes " Then she 1m1tated SRR

o '_f‘._’-a pompous older 1ad}' saymg,i.._"It s changmg VBI'Y mUCh YOU See’ in my

day fhere'sa ot of things that--t

S (1nterrupt1ng) The kldS would nt do 1n the old days ,
P'T.{isL?d Students: do now what they sure as hell wouldn't be: caught : L
© 0 dead doing’ when my Mom was a kid-and that's pretty far back _':ﬁslx.. e
. -1 mean; ‘there was a. depre551on then, ‘you see, and uh, well, S

,.
ol

'7h_;\they just didn't do those kind .of- things.- They sat around
- ..+ like uh--The Waltons and listened to the radio and) Grandma
.+ 'would be knittin' and they wouldn't touch a c1gar te. and
e Jim Bob would be over there--.,v“~-_ R
",'.mih'And John—Boy 1n the corner smokln' a weed .
SR e :
V~There were some references 1n the Grade VIII groups to the1r ;
‘”fassessments of teenage 11festy1e 1ssues The group whlch portrayed the o
”*.ffWaltons as pseudo pur1tan1cal speculated on\the "pot" that mlght have ;ﬁ}ji;fy;ffgyf
:'fdbeen groW1ng around the Walton home ThlS prompted*M to say, ”Booze ';.?infgdi_
*.;fils the only answer In a boy s group, one member 1nter3ected "we wall .
}'ralse a. marljuana f1e1d " The next boy added "The most 1mpre551ve scene ;;fﬁ L
"d“'ln thlS mOV1e was--the dope scenes " In another group, one boy tr1ed to ':“‘” ;'

: ffget the others to dlSCUSS the fllm but a second boy dlstracted h1m W1th

‘ff"L1ke, Prlvate School G1rls,athat was a good f11m " Later, referrlng to f17'[;;;j“i
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L

1festyle,‘the same boy sald ”That wasn t my k1nd of mov1e . At f'b
f‘another p01nt he added "It shoulda showed more undressed g1rls " Thel
;"ﬁ,thlrd boy agreed "Yes, teenagers these days 11ke those k1nd of movies. ».%

In contrast to the frlvolous tone of these groups sOme groups

: jfgstuck to more serlous,evaluatlon of 1ssues In one boy s group, K.

'1;bhplans for future educat1on,t"I don t th1nk I‘ll have any spares

N freferred to Margot K1dder s concern about pollutlon | "Sa1d we' m1ght be j__:f”Q;'“‘

“!ffgone in. thlrty years I thlnk she s rlght " However J replled '"Well~ ?d"'

‘ stthe thlng 1s, People aren t suppo$ed to be pess1m15t1c and thlnk about v?d'fi5_§'7i:
& Tdﬁthose k1nd of thlngs ”1 Later 1n the same group B sald :“People should '1T?;f}id5
;7hfj;slow down and take 1t easy " J dlsagreed and referred to h1s own }[;;f;ﬁ;ﬁ*’fffif

:"’;fl'd go rlght through college and unlverSItY I WOUldn t take my tlme i

{“fh;gand qu1t for a couple of years Later he sa1d "YOU can t always work

Tg”77iYou always hase to fool around and s" g

ork and then say, 'Look I haven t "Zhgzg

'hibeen playlng football w1th frlends fo favmonth or so,f and-say, okay,

'"v;I'm not d01ng any homework for'now,I'm Just g01ng to qu1t and have a

sziffbreak' but you st111 have to rem1nd that you have a JOb " B agreed

tfdw1th h1m and added "L1ke that guy on the beach that was Just 11v1n
vtfoff unemployment I mean, that s not fa1r to the other people that are
v‘7;f2w0rk1ng Now, that I don't agree w1th ”‘-;il;... | ; s B .,' )
‘4 One group of glrls appeared to be trylng to make assessments
g ”f:lof how the.world runs but the1r statements were d1ff1cu1t to 1nterpret "h-? i
ifr}diThese are:examples L S e RO el

| ": EY I thlnk people 11ke th1s that are on f1lms and stuff—-you re ’

.e,r:not see1ng thelr real -insides. “'Al1l these ads on T.V., =~ -~ 7 .
" .you know . T mean, that's a bunch of--you know,,I mean,,lt s, i
© . it's‘not true.‘,;?; AR L <<y;‘. T R

e fﬁvBecause they're. Just-—they e puttlng on. false faces S Lﬁand‘”d:
}»j*;they wanta get ahead and that's the ‘same w1th our pr1me mlnlsters
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Vg,;Eii.I'think'if peopleFWOuld understand each‘other more~‘it wouldnltf
- happen as-much. . (There is noth1ng in the transcrlpts to .
: 1nd1cate what E means by ”1t ") S . :

f'Later the conversatlon 1n the same group concerned freedom Versus .
b peer pressure

V‘LE{j:nght now, you follow the 1eader of the gang Everybody s in
~ - their own llttle cl1ques ‘and you do; what they do-. ~It's.
- -so ‘fashion and fads in’ this world and 1n our- soc1ety, completely,_
- “that it" S not; individual freedom . - They'11:be classed- as:
~ squares, you know, outcasts; and I thlnk a ‘lot.of people will -
“.._value their own 1nd1v1duallty enough to get a group, you know ;,“
‘*];~1nto a group Like, thlS o i : S

thhfél.:Grade VIII w1th Teacher y‘ v 4
i v"hly;fWhen there was a teacher 1n the Grade VIII groups there d1d not

: f appear to be any experlmental or playful comments Also more comments

| iy referred to "we" or "everybody" than to "I il However students sometlmes 7f]'i

vi#-“? dlscussed the same 1ssues w1th teachers present as they d1d when they ,L?ﬂfﬁfighgfj
ih*i;fwere alone For example two of the students W1th teacher groups mentloned E;Eflt
‘ i}the man on the beach : In one group!h boy commented ’That s not really i
"':ga good 11fe & In another group a teacher reSponded to. the glrls des—--".v'-~_-.';»“‘3’.'";-""j
f'fh;crlptlon of hlS 11fe on the beach by saylng, "What do you thlnk of that7":?¥;¥;nlf}
[ij;fr sa1d , "I dunno I'd 11ke to do that .. ‘ No work, Just 51t v
leihhtaround " H added "As long as 1t (the 1ncome) goes up every month "
| B uv In a dlscu551on wh1ch started w1th env1ronmental problems ra1sed | 'fl”f.
. {I;by the f1lm one boy sa1d 1"How much are we ga1n1ng w1th all the tech- ~-TI:}
hcfglxnology7 Sure 1t makes 1t eas1er on us, but we TE: not off all that much
.~ﬂhﬁbetter than they were. a long trme ago before they had a bunch of'useless
bhfvf;technology ":1;rﬂr;i;iig.i ;}f;f'ﬂ*ﬁif.;;fjf7,;_?'Qf:]f7'ffnsz,fj'"ff:“{éali[;*ﬁ3°
. Sometlmes a statement of assessment would result from a teacher s O

'”rf-1n51stent quesfions A.teacher rephrased a questlon on the usefulness of
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LTy
S

d-'f-theffllm’fOur'times After the flrst QUestlon J sald "No’use~to'

’lfyfmanner Many of the comments were about 1ssues whlch the students re-_-- o
r-;.{called from the f11m and Wthh prompted them to exPress thelr o Vlews
“;f;ffpor example, 1n the studentsva one Confixt there were many comments about
"*fifthe scenes Of pOllutlon Shown 1n..‘Che f11m'7 "I'd hate to-llve on that ff;.:“

bf*ffbrlngln' beach " "And that lake w1th all that algae'”:t”Yeah that was o

3'me,” after the second "Maybe the teachers could use 1t and that s

ﬁ.about 1t " Afteh two more negatlve answers J. flnally sald, ”Probably

'*'fit better on famlly llfe ”'hff'if - A .
;'vfiVA"'s. Grade XI Alone f'}';-7f5,--i‘¥ L ‘7“‘yfff,‘"" e T
At the Grade XI level the statements about personal values and_,.'iiv'-

-f'assessments were usually presented\an a respon51b1e, sometlmes serlous.j A

ﬁ‘,;bf51ck e i"What' (1ron1cal tone) I’d 11ke to 11ve where there s beaches

ﬁf?f;llke that w1th 3§g power poles 1n the m1ddle A :"That s crazy ALk ”That s

'”ffwhy the algae grows there so good That s why there s such a mess That s

”hff:the whole 1dea of 1t "o "Boy, that S bad'“’ ”Even a person’d get Slck

ilf';;gettlng smelllng 1n all that crap and maybe the dog was Just fed up, too, 'ff,ff;jfj
wth W e B T

W1th reference to the p011t1c1an, N1ck Taylor one boy sa1d

‘tig;"It was sorta neat that he was so r1ch but he wanted 1t spread around "4‘7

- ’fOne g1rls group had an extended dlscuSS1on of nat10na1 p011t1cs but d1d

ftff;not mentlon the fllm A started w1th a questlon, "What d0 YOU thlﬂk Of ?“ﬁiijfaf

¥

lfgffthe way the prOV1nces aiggrun, Alberta be1ng one of the r1chest 1n

'"dfjresodrces Don't yQu thlnk maybe we should spread our wealth a

inﬁ*llttle? G1ve some to the poorer prov1nces " K d1d not agree.;v"They

iQt:should g1ve sane to us Share and share a11ke that s my pol1cy "’.They;___f_}{b'&
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contlnued dlscu551ng p011t1cs even. though they held qu1te dlfferent

"oprnlons.. A,fsald "Who s the leader of the opposltlon party rlght now? = -

-wés'ii Clarkzi *”'M“a that s the’ neatest Just got elected and already
",they're{say'éi 13;1nlster Trudeau was rooted out of power what
£ pr v- fe would make " K replled to thls by say1ng
'JfI th;? ”:“ MyriTrudeau is about the best guy we could have in o
i 'responded ”It could be the way my parents go abouthf;

it 'but 101 From what I'Ve seen of h1m and the letters I've

.}ifwiiﬁt¢ﬁ ind the rep11es I've gotten--‘ﬁf She paused-and then

I”;}Tj(four years),

idescrlptlon of the unsatlsfactory replles the Prlme 5
it to; her letters about the ‘seal hunt Both of the otherr_;~i“:* -
:'”tléiliédsuﬁboii fﬁs' stand on the seal hunt ThlS was followed by a’

about government agenc1es 5"The thlng 1s when you L

‘hih-éhfdthat’s;ha | : '"o“me so many tlmes It s so 1nfur1at1ng "'ve'ih:
| made many evaluatlve comments about the fllm and
_,beveral expressed concern about the age of the f11m
Wthh glves an 1nd1cat10n of what they c0n51der "old " 51:A”:{rii*':

'_Some comments were ”I‘d rather watch a more modern f11m " '"That f11m
N

‘fffjfbrlngs°out certaln po1nts but 1t's not all that useful to us’ nowadays

li“yfbecause that has a11 the old p01nts 1n 1t and I th1nk they should have

‘/fsome new f11m " nyeah we learned some, but it is k1nd of an old film,{iifaeffg'fff

’afi;and 1t s not.ub to date " '"That was bor1ng " "I thought 1t was

{Lhtlgarbage."_vf "T}

a'.\'.' -

In the students alone context the glrls showed an- awareness of

: najissues regard1ng human relatlonshlps.; In a dlscuss1on of famlly 51ze, ;;t;_j

M §ald "I couldn't stand to see a. famlly of n1ne S The other glrls 7ﬁ;5 :
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‘agreed—-”Yeah that s a 1ot” and "tkat s too many " However when L.

"‘._sald "How can’ you share your love n1ne ways9” H. replled ”You can.

"*“ifafra1d to tell pe0ple what I th1nk of what they Te. dolng anymore e1th“drf'

.iIt would have to. be a b1t dlfflcult but you can do 1t ”'4On the top1c
g

Iof part1es M sald "I don t enJoy partles anymore because eVerybody
"d'else is dr1nk1ng and stuff and maklng fools of themselves ,‘L I don to |
-Ireally llke drlnklng I 11ke to go to part;es“w1th Just maybe six*
| people or somethlng In the same grOUp, they dlscussed what to do when ;

3'hyou don t approVe of another person s behav1our K sa1d ”I'm not

”hIK expanded on thlS 1dea untll B sa1d ”But you know, that s sorta ~b_,w'
| f'Judglng You should tell them why that thlng bothers you ""In the 7{.fi

dexchange whlch followed K expla1ned that she was concerned about

P

'r“:behaV1our "that 3 not accepted bY anybody w she“contlnued to defend

.f“*;§ﬂtr1ed to 1nf1uence each other s values In the above dlscu551on of how
'vﬁfifand when to express d15approva1 K at f1rsti1nd1cated she would state

: Tf;her dlsapproval of anythlng she dldn't 11ke After B% suggested thls

"”ddflssues In another group, one g1r1 observed that the sectlon of the

rg;euﬁfllm on Toronto 1awyers was borlng A second glrlzdemurred about thls

';C:her p051t10n and flnally 111ustrated her p01nt of v1ew by recall1ng an ‘;t .if?h¢
".1nc1dent 1nvolv1ng two glrls who had been refused transportatlon What J

» fzﬁmade her ”mad” was someone, "JUSt d°1ng somethlﬁﬁfoutrlght to hurt ff‘f‘ :

v_another person ”'??Qj“JﬁffHY "'gflﬁ_?!?}a=;7fg{;:ﬂi_;j,‘"7*

e

There 1s some ev1dence that these students talklng 1n groups

\\

ilmlght be "Judglng," she stated she would conflne her dlsapproval tp maJorff}; S

85

a

5

bvfiﬁ*and referrlng to the 1awyers said "we1i' that s'a good way td brlng out |

ST

;""~f5the Problems, though It really 1s 1f You have somethlng 11ke that."! L

: ”'(I,‘ LT
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Later in the same group, M expressed het preference for a ‘modern fllm

H countered w1th "If you don t see thlngs 11ke thatg;you don' t get an T

'6‘

.1dea of what hlstory was 11ke ' ;f» o e o 'i *;"/;_“5 :

A member of one of the boys groups p01nted out that 1n hlS o

"a,foplnlon the f1lm d1d not suff1c1ent1y 1nvolve youth He also expressed‘,

;'under twenty one e

'??;negatlve However 1ook1ng at them 1n the progre551on of the dlscourse, i ;Iih

”btf;they appeared to be closer to word play than to a ser1ous statement of
~”;va1ues The boys had been talklng about pollutlon when the conversatlon

i dg;fflagged a 11ttle.__fxf'f”h;fpf“:ﬁfjfﬂfuf‘”fgd”}{:ffztfetlyé_?;:;ﬂj;prgﬁﬂ :hiif;l ‘rf

”PI“L;;“Keep g01ng Thlnk of some questlons

.,,EFN?Lgf;That remlnds you that educatlon isn! t that much_
"L;fo)fEducatlon isa 1ot of pollutlon.~a;"” AR

B expressed assessments about the same top1cs as wege dlscussed 1n the

hlS oplnlon when a teacher JOlned the group In the boys alone context ..2

- 'he sa1d "L1festyle shoufd 1nVO1ve everyone That means even the'llttle 6'

Y

”;Tklds.g I don t thlnk I ve seen a 11tt1e k1d on the show yet Nobody_ - "fff

_3, . |

¢

In one boy s gr0up, two statements about educatlon were qu1te e

| .thj"Well %hat th1ng 1s supposed to’ remlnd you of somethlng
. don't know what it reminds me . of

T 7.; P ;,'-; Lot

: *gﬁIn the students w1th teacher context these students sometlmes ;4»3-

S B : /

‘Ah stﬂdents alone context The 1ssue of\pollutlon was ra1sed frequently

« 0 B

ThlS was the COnversatlon of one group SO
& ‘ L L TR SRR ST
Teacher.: How about some comments about that pollutlon 3§h¢513kes?ﬁjf%i*f*““
H Oh that was terrlble r‘ ?L ja.-' ' .~'- ”*sﬁh.,g &lf E

L “That was’ one of the best scenes 1n the thlng to show,._{:{5ﬁh'5”*7'7
though S e e e e L

2
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" The otherv two girls in the group added the1r conments

In another group, two boys cut in to finish a teacher's sentence

about people S attltudes to pollutlon

Teacher: Everybody is ant1 pollutlon except when--
‘ H: When you' re d01n' Somethin. .
Except when they re doing it.

L

In a girls' group, the teacher presented a number of quest1ons

<

-about pollution, then sa1d "Or do we g1ve up and say the hell w1th it?"

- The glrls replles were as follows

M: No.

~ H: Make some laws. o

L1 wouldn't want to g1ve up A
‘M:  No. - o E o ;A,»‘ o C .

" L: You can't do anythlng unless the maJorlty of the people will
‘ dO lt Co : . -
R R T

H: You can make laws

’ In a dlfferent group, there was . another exchange about how to

stop pollutlon

‘M: You have to 1mpose laws

H: You have to do the f1nes because we . could be telllng people
- not to do it, but we could be doing 1t ourselves The only
© o way to flnd out is' by gettlng flned

'One g1r1 referred to the problem of pollutlon in her own school

@

'L. Oh, sure, you wouldn t go around the school today and have
‘a campalgn for picking up garbage. ,

_'Teacher Do you feel the majority care?

L: No
COM: Probably they care, but they don't really want to get 1nyolved
" H: They rely on the caretakers-~{with ironical tone) That S
' what they're pa1d for, eh? .

Assessment of the fil

The fOIIOW1ng are the comments from "he students—w1th-teacher groups

:

_j{v

another toplc ralsed in both contexts.. .

140

o
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(a) It's old I think it's about '71.

(b) The first part was interesting, but when it got to the second
part I really didn't know what was going on.

© (c¢) Those problems they're talking about--it would take m11110ns
of years just to solve any. of them

(d) I.think they should have the point of view of kids that are
' eighteen or seventeen or even a 11ttle bit younger. "

" The students with-tedcher groups also dlscussed employment and

flnanC1a1 matters Often the conversatlon started with reference to

- the flnances of one of the characters in the film. - Usually it was
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