I * I National Library
of Canaga du Canada

Bibliotheque nationale

Canadian Theses Service  Service des théses canadiennes

Ottawa, Canada
K1A ON4

NOTICE

The quality of this microformis heavily dependent upon the
quality of the original thesis submitted for microfilming.
Every effort has been made to ensure the highest quality of
reproduction possible.

I{ pages are missing, contact the university which granted
the degree.

Some pages may have indistinct print especially if the
original pages were typed with a poor typewriter ribbon or
if the university sent us an inferior photocopy.

Reproduction in full or in part of this microform is governed
by the Canadian Copyright Act, R.S.C. 1970, c. C-30, and
subsequent amendments.

NL-339 (r.88/04) ¢

AVIS

La qualité de cette microforme dépend grandement de la
qualité de la thése soumise au microfilmage. Nous avons
tout fait pour assurer une qualité supérieure de reproduc-
tion.

S'il manque des pages, veuillez communiquer avec
l'université qui a conféré le grade.

La qualité d'impression de certaines pages peut laisser &
deésirer, surtout si les pages originales ont é1é dactylogra-
phiées a I'aide d'un ruban usé ou si l'université nous a fait
parvenir une photocopie de qualité inférieurc.

La reproduction, méme partielle, de cette microforme est

soumise & la Loi canadienne sur le droit d'auteur, SRC
1970, c. C-30, et ses amendements subséquents.

Canadi



UNIVERSITY OF ALBERTA

MOTIVATIONAL ORIENTATIONS OF ADULTS IN AN UPGRADING PROGRAM

by

/
Ingrid Banasch . C

.

A THESIS
SUBMITTED TO THE FACULTY OF GRADUATE STUDIES AND RESEARCH
IN PARTIAL FULFILMENT OF THE REQUIREMENTS FOR THE DEGREE
OF MASTER OF EDUCATION

IN

ADULT AND HIGHER EDUCATION

DEPARTMENT OF ADULT, CAREER AND TECHNOLOGY EDUCATION

EDMONTON, ALBERTA

Fall, 1991



B
)

Bibliothéque nationale
du Canada

National Library
of Canada

Canadian Theses Service Service des théses canadiennes

Ottawa, Canada
K1A ON4g

The author has granted an irrevocable non-
exclusive licence allowing the National Library
of Canada to reproduce, loan, distribute or sell
copies of his/her thesis by any means and in
any form or format, making this thesis available
to interested persons.

The author retains ownership of the copyright
in his/her thesis. Neither the thesis nor
substantial extracts from it may be printed or
otherwise reproduced without his/her per-
mission.

L'auteur a accordé une licence irévocable et
non exclusive permettant  la Bibliothéque
nationale du Canada de reproduire, préter,
distribuer ou vendre des copies de sa thése
de queique maniére et sous quelque forme
que ce soit pour mettre des exemplaires de
cette thése a la disposition des personnes
intéressées.

L'auteur conserve la propriété du droit d'auteur
qui protége sa thése. Nila thése ni des extraits
substantiels de celle-ci ne doivent étre
imprimés ou autrement reproduits sans son
autorisation.

ISBN 0-315-70162-5

fef

Canadi



UNIVERSITY OF ALBERTA

RELEASE FORM

NAME OF AUTHOR Ingrid Banasch

TITLE OF THESIS MOTIVATIONAL ORIENTATIONS OF ADULTS IN AN
UPGRADING PROGRAM

DEGREE MASTER_OF EDUCATION

YEAR THIS DEGREE GRANTED 1991

Permission is hereby granted to the University of Alberta
Library to reproduce single copies of this thesis and to lend or
sell such copies for private, scholarly or scientific research
purposes only.

The author reserves all other publication and other rights in ’
association with the copyright in the thesis, and except as
hereinbefore provided neither the thesis nor any substantial
portion thereof may be printed or otherwise reproduced in any

material form whatever without the author’s prior written

S

permission. - e
. e ee—
(Signed r—//

PERMANENT ADDRESS:

BOX 5023

PEACE RIVER, Alberta
T8S 1R7

DATED ___ é//ﬂ""" —2-4 , 1991



UNIVERSITY OF ALBERTA

FACULTY OF GRADUATE STUDIES AKD RESEARCH

The undersigned certify that they have read, and
recommend to the Faculty of Graduate Studies and Research
for acceptance, a thesis entitled THE MOTIVATIONAL
ORIENTATIONS OF ADULTS IN AN UPGRADING PROGRAM submitted by
Ingrid Banasch in partial fulfilment of the requirements for

the degree of Master of Education.

Supervisor

?iw@
.....//ﬁaﬁ/%//(‘/u&...

,27 /4/2,4 wal

s v e offeo s 0o 0o 00 0 0 L] o oo s 0000

Date ..



DEDICATION

This thesis is dedicated to the students and staff of
Fairview College who have enriched my life by giving me an

opportunity to be a part of their lives.



ABSTRACT

The purpose of this study was to determine the
motivational orientations of adults to enrol in an upgrading
program and to investigate relationships between these
orientations and selected demographic variables.

The study was conducted on a sample of 101 adults using
a two-part questionnaire, which was composed of the F-form
Education Participation Scale of Boshier and Adult Student
Demographics.

The literature reviewed focused on models of
participation of adults in educational activities, the
demographics and motivational orientations of these adults
and previous motivational orientation studies which had used
the EPS scale.

The data collected were analyzed by the statistical
Package for the Social Sciences (Nie, Hull, 1981) to yield:
frequency and percentage distributions for the demographics,
six motivational orientation factors by way of factor
analysis and factor scoring, and significant relationships
between the orientations and the demographic variakles uasing
t and F tests.

The demographic profile of a typical adult which
resulted was: a young (25-34 years) female of any marital
status with a number of children who was born in Canada and
had received her previous schooling here also. Her mother

tongue was English or one of the native Canadian languages



and her father hacl been self-employed or semi-skilled.

Social contact accounted for the largest amount of the
explained variance for motivation to enrol in the progranm,
but educational advancement was considered by these adults
to have been most influential on having returned to
educational activities.

This study has opened up the field for the
investigation of motivational orientations of adults in
upgrading programs in the areas of northern Alberta, and

possibly other similar communities within other Canadian

provinces.
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CHAPTER I

Introduction

All adults entering an educational setting as students
for the first time since leaving public school have certain
background characteristics which affect their motivation to
enrol, to a greater or lesser degree. Adults entering a
college-based upgrading program come from many different
backgrounds. Motivators or deterrents to enrol may include
perceptions of previous school experiences, psychological
factors, and other personal experiences. The act of
participation is often the first step in a big life change
for many individuals.

Participation in upgrading programs in the rural
agriculturally-based communities of northern Alberta is
increasing. This is partially due to the reduction of
isolation factors and increasing educational requirements in
the expanding industries and job markets in the north. In
the report Adult Literacy in Northern Alberta (1989), which
used background figures from the Canadian Census completed
in 1986, 16.5 percent of northern Albertans had less than a
grade nine education. This was about 1 1/2 times the 10.8
percent quoted in the same report (1989) for all of Alberta.
A Five Year Plan of Fairview College released in 1980

suggested that high percentages of adults with less than a



grade 12 education in northern Alberta was due to the
pioneering nature of the area and the fact that many
stuients have left public school early to enter the work
force for short term, high-paying unskilled jobs. The
actual reasons as to why adults return to upgrade their

education have not been examined in the Peace River area.

Statement of the Problem
The purpose of this study was to survey the
motivational orientations of adults to enrol in an upgrading
program in the Peace River area and to investigate the

relationships between the motivational orientations and

certain demographic characteristics.

Subproblems
1. What is the demographic profile of the adults

participating in the upgrading programs?

2. What are the motivational orientations of these adults
as determined by the Education Participation Scale?

3. What relationships exist between the orientations and

demographic characteristics?

significance of the Study
This study will be of benefit to Fairview College, the

communities being served, the students themselves, and



both federal and provincial levels of government. Results
of the study could also be of importance to other colleges
working with adults in similar situatiorns.

Fairview College will benefit by obtaining knowledge of
the main reasons for enrolment of the adults, and it may
find the information useful to possibly increase enrolment
by promoting its upgrading program within the hard-to-reach
adult population. This study may also provide information
which could result in modifications within the existing
upgrading programs. No study of this nature has been
completed to date in this area.

The northern communities are not as isolated as they used
to be, and the reasons why adults enter the upgrading
programs may have changed also. As the economy in northern
Alberta is diversifying, there are increased demands now for
persons with a higher educational level than previously
required. It is now apparent that completion of a higher
grade level will help these persons enter certain trades or
career areas to later establish themselves financially in
their communities. It seems that most persons would like to
stay in or return to the area, so they are seeking the type
of education which will give them the option to do so.

There is still a question whether the kind of education
being offered to these disadvantaged adults is what they
need. To find out why and which part of the population

enters the upgrading program may provide greater insight



into the nature of the participant. Perhaps a certain
portion of the adult population is not being motivated to
enrol in the program because of its content. A demographic
profile of the students may be helpful in this regard.
Adults are counselled by the government agencies before
they return to school. The two levels of government
instrumental in sponsoring many of the adults to enter the

program could also benefit from this research.

Delimitation, Limitations and Assumptions

elimjtations
The subjects being studied were:
1. Adult students registered in an upgrading program with
Fairview College in the fall of the school year 1990-91.
2. Adult students from the communities of Assumption, Boyer

River, Fort Vermilion, High Level, John D'Or Prairie, La

Crete, Paddle Prairie, and Peace River.

Limitatio
The following limitations were applied to this study:
1. This study was limited to adult rural-based students
in an upgrading program so the results of the study may
not be generalizable to other programs and other kinds
of communities.

2. Some of the adults surveyed were not in their first



year of the program, so their replies were based on
recollections more than those of first year students.

3. The use of a2 predetermined questionnaire rather than in-
depth interviews may have limited the variability of

responses received from the adults.

Assumptions

For the purposes of this study, the following assumptions
applied:
1. The adults were motivated to answer the
questionnaires.
2. The adults understood the questions and responded
honestly.
3. The 40 items in the Education Participation Scale were
appropriate in determining the motivational orientation

of adults in this study.

Definition of Terms
Fcr the purposes of this study the following definitions

applied:

Adult student was one who was at least 18 years of age
and had been out of school for at least one year (1989-90,
Fairview College Calendar).

Adult upgrading program included those courses which
allow adults to complete basic requirements for career entry

or entry into technical and vocational programs (1989-90



Fairview College Calendar).

Dependent variables were the motivational factors

identified by the Education Participation Scale.
EPS The Education Participation Scale is the
questionnaire developed by Roger Boshier in 1971; revised in

1982; to identify the motivational orientations of adults

participating in education.

Independent variables were the demographic

characteristics profiled for each student.

Motivational orientations are the groups of reasons
(factors) identified by the EPS which influenced the adults

to enrol in the upgrading program.

Organization of Thesis

This chapter contains a short introduction of the topic
area, along with the problems which were addre sed within
the framework of the limitations and assumptions.

Chapter two provides a review of the relevant literature,
specifically the theories and practical aspects of
motivation of adults to participate in educational
activities, and demographic variables related to
participation.

Chapter three presents the methodology used to arrive at
the results.

The fourth chapter provides a dizcussion of the findings

along with an analysis of the results.



Chapter five contains the summary of the thesis, along
with conclusions and implications of possible avenues for

additional research and other considerations.



CHAPTER 2

Review of Literature and Research

This chapter provides a short historical background of
the research area, the underlying relevant theories and
models surrounding participation research, and a review of
demographic variables related to participation and
motivational orientations of adults in educational

activities.

Historical Background

Areas including Peace River and north of that have been
isolated in terms of educational opportunities for adults
until very recently. Until Fairview College assumed
management, the Alberta Vocational Centre(AVC) at Grouard
serviced Dixonville, High Level, La Crete and Manning with
small upgrading programs.

In 1978 Fairview College became a public college. Then,
in 1980 a regional expansion plan was announced by
Advanced Education and Manpower of the Alberta Government
which affected the development of upgrading programs in
northern Alberta. Fairview College became responsible for
the management of the adult education programs and courses
in Mackenzie North (area north of Peace River) from AVC

Grouard on July 1, 1981 (Tait,1983). A Vocational
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Preparation Program had been started in Peace River in 1976,
and then under the regional expansion plan Fairview College
was appointed as trustee for the North Peace Adult Education
Consortium which had been formed in 1979.

As a result of these developments in the Mackenzie North
region, Fairview College offers high school courses for
adults to upgrade their education to a high school level.
Students can choose a number of different routes for
completing their educational goals. The number of students
for the 1980/81 year in the north was 20, and the projected
number at that time for 1981/82 year was 248 (The f2pt
Group, 1980). The actual number for the fall of 1981 was
132 (Fairview College, Registrar's Office Files in a letter
to the researcher dated July 24, 1990, Appendix D). The
number of adults enroled in the north in the fall of 1989
was 270 (Fairview College, Registrar's Office Files, Letter
of July 24, 1990, Appendix D).

From the beginnings of solely a vocational preparation
program at the College campus, this program has mushroomed
in the north to be the stepping stone for adults to enter
many different paths which include other programs at
Fairview College and entrance into other postsecondary

colleges.



10

eori 0o odels © articipation

xpec cy-Valen heo

This cognitive a~historical theory dates to the writings
of Tolman (1955), Lewin (1935), Atkinson (1978), Vroom
(1964) and most recently, Rubenson (1983). There are three
main concepts comprising this theory: expectancy, force and
valence. Valence is referred to by Vroom (1964, p. 15; as
naffective orientations toward particular outcomes." It
relates to the anticipated satisfaction (attitude) towards a
future action and is determined by the needs which a person
experiences. The number value of valence can range from
positive to negative, with indifference being indicated by a
zero value. Exvectancy is determined by a person’s
perception and interpretation of his or her own life
situation. It is defined "as a momentary belief concerning
the likelihood that a particular act will be followed by a
particular outcome" (Vroom, 1964,p. 17). Values range from
zero to one. The product of the valence and expectancy
values is the strength of force compelling a person towards
a certain outcome.

participation in adult education activities, as described
in this model, is seen as the highly likely outcome when the
attitude towards the activity is positive and the need is
perceived by the individual. The expectancy that

participation will lead to positive results, which is the
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other necessary component, also encourages participation to

be a likely outcome.

Model for Recurrent Participation

The recurrent participation model of Kjell Rubenson
(1983) includes the fundamentals of expectancy-valence
theory and expands on it by adding three groups of
intervening variables: active preparedness, structural
factors, and current needs. This is an expansion of the
influences on the concepts of expectancy and valence.
Active preparedness refers to the socialization process
which occurs in the family, at school, and at work. This
works together with structural factors in the environment
which can include: hierarchic structure, reference and
member group values, and study possibilities (Schuetze and
Instance, 1987). Current needs tie in with the individual's
perception of education (valence).

This model results in the interaction of two levels of
variables: the first one includes active preparedness,
structural factors and current needs. The second level of
variables which includes valence and expectancy is
determined by the first level, and they in turn result in
the force. Schuetze and Instance (1987, p. 54) suggested,
"The purpose of our model is not to produce a mathematical

description of recruitment in adult education but to give a
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general indication of how to relate structural to individual
factors."

The model allows for an explanation of the effects of
initial educational level and the influence of the
individual's environment on perception and interpretation of
his or her own life situation. This model also suggests
possible further avenues of research related to
participation. " It would be more profitable to investigate
the preparedness of people for participation, the
environment in which they live, the forces in these
environments that stimulate or inhibit participation, and

their dominant needs" (Schuetze and Instance, 1987,p. 58).

chain of Response (COR) Model

The chain of response model of Cross is based on the
assumption that the activity of participation is the final
result of a chain of responses. This behaviour is on a
continuum starting from the individual and moving to the
external environment. Cross (1980,p. 125) suggested,
"Ultimately, participation in adult learning changes self-
perceptions and attitudes about education." Six variables
in interaction ultimately lead to participaticn. These
variables are: self-evaluation, attitudes about education,
importance of goals and expectations that they will be met
through participation, life transitions, opportunities and

barriers, and informaticn.
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Self-evaluation and attitudes about education work
together to create a stable link. These attitudes are re-
examined through self-evaluation. Research in achievement
motivation, an important component of self-evaluation,
suggests that in voluntary learning confidence in abilities
generally leads to new learning. The attitudes about
education arise from past experiences and attitudes of
reference and membership groups of the individual.

Expectancy-valence theory forms the background for the
importance of goals and expectations that participation will
meet goals. This is also affected positively by the life
transitions being experienced, creating what has been coined
by Havinghurst (1972) as the "teachable moment."

At this point there is motivation to participate, but it
may be affected positively or negatively by opportunities,
barriers or information. For the strongly motivated
irndividual, barriers will probably be overcome.
Opportunities may enhance motivation. A strong information
link with educational agencies is essential for individuals
to make use of the opportunities so that the barriers do not
take over.

In this model the focus for participation begins within
the person and radiates towards external conditions. Cross
(1980) suggested that the COR model gives more scope for
understanding this beginning internal focus which affects

the attitudes toward education and self-evaluation. The
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purpose of the model "is to organize thinking and research"

(Cross, 1980, p. 131).

Co uence Mode

The congruence model arose out of research on non-
participation and dropout studies conducted by Boshier in
New Zealand (1971, He suggested that dropout was an
extension of nonparticipation of individuals in an
educational institution. Nonparticipation, dropout and
participation all result from the interaction between
external environmental variables as perceived by the
individual and internal psychological factors.

Congruence or dissonance of environmental and
psychological variables determine whether dropout or
participation in an educational activity will occur.
ncongruence refers to the goodness of fit between a
participant and his educational environment" (Boshier, 1980,
p. 11). Boshier (1980, p. 11) also wrote: "The notion of
congruence finally employed by the writer was primarily
based on the personality theories of Rogers(1959) and
Lecky(1945) which elevate the self-concept to a central
position." In a well-developed self-concept the
individual's attitudes are internally consistent. The
person wants to maintain inner and outer harmony (Lecky) .
participation can be facilitated by decreased incongruence

and increased congruernce.
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Boshier suggested that all individuals are goal
motivated. He used Maslow (1970) to differentiate between
"being" and "deficiency" needs which organize the behaviour
and cognitive processes of the individual. Motivation has
its origins within these different types of needs. Persons
are therefore deficiency or growth motivated, depending on
the needs surfacing at the time. For deficiency motivated
persons, the determinants as to whether participation in an
educational activity will occur involve environmental and
social pressures (external). Education is used to satisfy
the lower order needs as classified by Maslow (1970). 1In
the growth motivated person the determinants for educational
participation are inner ones which involve higher order
needs (Maslow, 1970).

Since congruence or dissonance are the determining
factors of participation or nonparticipation, individuals
will use educational activities to achieve or maintain
heterostasis or homeostasis. Homeostasis is the state which
a deficiency motivated person would like to achieve and it
results in a balance of the internal and external conditions
(congruence). This deficiency motivated person is
classified by Boshier as life-chance motivated. Growth
motivated persons are more interested in education for inner
reasons and Boshier calls these people life-space motivated.
Their motives for participation may arise out of a desire

for a heterostatic state. All motives for participation in
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educational activities arise out of the heterostatic
(disequilibrium) or homeostatic (equilibrium) states. The
goal state for the individual may be also be heterostatic or
homeostatic.

Boshier (1977) also suggested that certain motivational
factors as derived from the EPS are part of the deficiency
cluster, therefore people who score high on those have
homeostatic behaviour. The psychological dimension for the
reasons for participation is on a continuum which includes
v])jfe-chance" (homeostatic) behaviour on one side and "life-
space" (heterostatic) behaviour on the opposite end.

Boshier (1977, p. 95) stated: "Motivational orientations are
related to psychological states which strongly resemble
Maslow's description of deficiency and growth motivation."
He (1977, p. 113) also cautioned, "The attribution of the
life-chance and life-space labels to the EPS factors remains
tenuous and in need of further investigation using more

direct measures of Maslow's constructs."

Motivational Orientation Studies

Major events or circumstances that lead people to enrol
in an adult upgrading program relate to the question of why
adults do or do not persist in the program. Returning to
school is a big step for adults who have been out for some
time and requires thought and decision making.

The first framework of motivation presented for
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participation was reported by Houle (1961) after he had
completed in-depth interviews with 22 adult learners. From
the information, he developed three groups of learners:
goal, activity and learning oriented (Houle, 1961). A
criticism of Houle made by Boshier and Collins (1985, p.
119) stated: "In view of the fact Houle's typology was based
on interviews with only 22 participants, the need to
transcend its particularities has always been evident."

The study completed by Houle was an exploratory qualitative
analysis. It was a small study but resulted in opening the
field to many more quantitative analyses.

Boshier and Collins (1985) completed a large-scale
empirical test of the Houle typology using data from the
Education Participation Scale which had been accumulated
over the years through the work of many researchers with
many learners in different settings. Their results
suggested that the goal and learning orientations of
learners designated by Houle fit within the different
settings and learners, but the activity orientation is a
composite of many different factors. They recommended that
using the EPS scores including many factors would be more

beneficial rather than Houle's limited three groupings.

Quantitative Studies
Burgess. Research by Burgess (1971) was on a larger

scale than Houle and he used 1046 adults and resulted in
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seven groups of motivational reasons for adult
participation. 1Initially, Burgess identified eight clusters
of reasons from background literature. Burgess (1971, p. 9)
said, "Previous research indicates that even though the
reasons given by adults for participating in educational
activities are varied and complex, it is possible to
identify general clusters of reasons." He then developed
the Reasons for Educational Participation instrument for
identification of the reasons.

Although participants were part-time students from
metropolitan United States, some of the factors may be
applicable to other studies and could possibly be
incorporated into a questionnaire. Commenting on Burgess'
research, Boshier and Collins (1985) suggested that factor
analysis only structures the data, and that whatever the

input is will be included in the factor analysis output.

Boshier. The results of Boshier's study of 1971, in
which he used the 48 item Education Participation Scale
(EPS) for the first time, included a fourteen factor first
order grouping. These fourteen first order factors included
various orientation groups; six factors were social, four
educational, two vocational, and the other two were regarded
as minor. The final third order factoring resulted in four
factors which were similar to the Houle typology.

Boshier had developed the EPS using the background
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literature of Sheffield (1964) and Houle (1961) to result in
the 48 items for the scale. Boshier (1971, p. 23)
suggested that the EPS factors were related to life-space
(growth) and life-chance (deficiency) motivation, and that
more research needed to be done to reveal differential
motivation with respect to "age, sex, occupation, etc.
segments of the participant population." Another immediate
task, he stated, was to validate the EPS on "extreme groups
of adult education participants known to vary with respect
to motivation" (p. 24). The sample of adults from northern
Alberta includes a number of unique groups of individuals.

This study was the first of many to use the EPS 48 item
scale and later the revised 40 item scale. In the initial
research studies many of the reasons (items) were derived
from Houle's three orientations: activity, goal and
learning. Courtney (1981, p. 106) maintained that the
Sheffield (1964), Burgess (1971) and Boshier (1971) scales
"are related in content and rationale since all are based on
statements from the Houle work." Boshier and Collins
(1985,) listed four sources used in the development of the
Boshier (1971) scale: participant interviews, Houle's,
Sheffield's and Burgess's work.

The many reasons for participation which were collected
were used with many different subjects (adults) to arrive at
a list of items which was considered most important across

all the groups. This was done by factor analysis and factor
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scoring. It resulted in a particular structure for the

motivational orientations.

Other studies using the EPS. Morstain and Smart (1974)

completed a study using the 48 item, nine-point Likert-scale
older version of the EPS with 611 part-time adults. The
researchers wanted to see if the pattern generated was
different from the New Zealand 1971 reported study of
Boshier. They found two factors, social welfare and
cognitive interest to be identical to the Boshier study in
terms of item content. The other factor patterns were
similar to the Boshier study.

Erickson (1986) used the 40 item EPS along with a
personal information questionnaire to see whether reasons
for enrolment would differ based on method of payment of
fees; basic education; and age, gender or marital status.
The sample was 411 students in a college program and
resulted in differing reasons within all of the types of
variables mentioned.

The 40 item EPS was also used by Felker (1988) to
determine the motivational orientations of 238 developmental
adults in a community college. The majority of the adults
were female and the dominant orientations were professional
advancement and cognitive interest.

Ellingson (1989) completed a study using the EPS to

arrive at motivational orientations of senior adults (55 and



21
over) participating in postsecondary courses in the
metropolitan Edmonton area. Factor analysis completed on
the sample of 136 resulted in six factors, which were, in
order of importance: social contact, community service,
professional advancement, social stimulation, external
expectations, and cognitive interest. Ellingson also found
some statistically significant mean differences between

certain demographic variables and the motivational factors.

Summary. " Most of the above mentioned studies have been
completed on large groups of adults participating in various
types of education courses, generally in an urban setting.
None of the studies relate to adult upgrading programs (high
school equivalency), specifically within a rural setting.
Many of the items analyzed and grouped into factors are
probably applicable to other settings.

The research studies reviewed were almost all interested
in ascertaining the most important factors of motivational
orientation for participation of adult students. Much of
the methodology used factor analysis.

Items for motivational orientations of participation in
educational activities for adults were originally isolated
using some kind of exploratory analysis. Many studies after
that used the EPS for confirmatory rather than exploratory
analysis. Boshier (1977, p. 89) also stated, "The

orientations are related to much broader psychological and
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social structures which are largely unknown." Different

orientation patterns resulted from different studies.

m jc Varia s Related t articipation and
Motivational Orientations

In a report on early school leavers in northern Alberta,
six school districts indicated that their dropout rate was
between 14.7 percent and 31 percent during the 1980-81
school year (Early School Leavers in Northern Alberta,
1984). Of the early school leavers interviewed for the same
report, 14 percent attended upgrading programs some time
after they left the regular school. It may be possible that
there are certain demographic characteristics which
influenced these students to leave school before completion
and return later to adult upgrading programs. Cross (1980,
p. 104), in talking about demographics stated, "There appear
to be three demographic variables, however, that are highly
relevant to educational planning--age, educational
attainment, and place of residence."

Devereaux (1985), in writing on an Adult Education Survey
which was completed in coordination with and as a supplement
to the Canadian January 1984 Labour Force Survey, reported
that the participation rate for Albertans in adult education
activities was 25 percent, compared to the national figure
of 19 percent. One limitation of the survey was that the

participants did not attend adult education on a full-time
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basis. Munn and MacDonald (1988) reported in a survey
completed in Scotland that the overall participation rate of
adults in adult education activities was 42 percent.

Participation studies vary in a number of ways.
Definitions of the adult student and what constitutes
participation in an adult education activity are the two
main variables which could have influence on reports of
participation rates. Participation in adult education
activities varies depending on demographic and possibly
psychological variables.

The relationships between motives for enrolment (EPS
scores) and participation reported in the literature were
varied. They depended largely on the population studied and
other demographic characteristics associated with them. It
must be kept in mind that any single variable is associated
in a confounding way with some or all of the other variables
within each particular study. Boshier and Collins (1983, p.
174) stated, "All EPS scores are variously related to life-

cycle and socio-economic variables."

Age. Devereaux (1985) indicated that there was a
difference in participation rate related to the age of the
adult: 25-34 year olds had the highest participation rate of
29 percent, next 35-44 with a 25 percent rate, and then 17~
24 at 23 percent. After age 45 the involvement decreased

dramatically. Caron (1984) supported this also with a
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Quebec survey which reported the highest participation rate
within the 25-34 year age group. The ICEA (Institut
canadien d'education des adultes) Survey also consulted for
Caron's paper reported that the highest rate of
participation (51.1 %) was in the 30-49 age group. Age was
definitely an indicator of participation rate in adult
education.

Boshier (1977, 1980) found that younger adults were less
likely to be enroled for reasons of cognitive interest than
were older adults. He found that age wa§ the most powerful
predictor of cognitive interest. The younger adults were
more likely to be enroled for reasons of professional
advancement, and they also scored higher on social
relationships (Morstain and Smart, 1974). Age was
confounded by other demographics.such as marital status and
previous level of education; Boshier (1974) found that
married (older) adults were more inclined to be enroled for
reasons of professional advancement.

Agauas (1987) separated adults into two age groups of 18-
22 classified as pre-adulthood and 23-28 as stable
adulthood, and then compared the motivational reasons for
enrolment. He found that the priorities of motivational
factors were the same within the two age groups. These two
age groups were situated next to each other and the
differentiation of pre versus stable adulthood is difficult

to make within such a short age span. All of the other
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studies reviewed suggested some differences in motivation by
age, although other demographic variables may confound the

results to a certain extent.

Educational attainment. Another indicator of

participation rates in adult education was the level of
educational attainment achieved previously. 1In his report
Caron (1984, p. 5) stated that "very high rates of
correlation clearly show that the higher the adult's level
of schooling (regardless of age or sex) in the formal
education network (schools, colleges, universities), the
greater their rate of participation in adult education
activities." This paper suggests that previous schooling
was the most significant indicator of participation. Cross
(1980, p. 105), in discussing educational attainment, said,
"And it is perhaps the most influential variable of all,
incorporating as it does many other factors such as income,
race, and, to some extent, place of residence."

In Canada, on the whole, adults with university degrees
attended adult education courses nine times more often than
those persons with a Grade zero to eight education
(Devereaux, 1985).

In a report titled Lanquage and Literacy Problems in
Alberta's Labour Force (1987, p. 36), it was suggested that

"Participation in adult education in Canada is related to

both education level and occupation.® Within the same
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report which used data from the Canadian Census of 1986,
figures indicated that workers with less than a grade nine
education occupied more than 20 percent of the employed
labour force in forestry, fishing, agriculture and trapping.

Northern Alberta, as suggested in Northern Alberta Manpower
Needs Assessment Final Report 1985, has a small population

base, but is resource intensive. Agriculture is important,
but farmers generally need income from other sources for
supplement.

Shere (1988), in her review, stated that previous level
of formal education was strongly associated with
participation in continuing education activities. The
attitudes about previous education strongly affected the
decision to enrol again.

Previous participants in formal education were more
inclined to be enroled for reasons of professional
advancement, community service and external expectations
(Boshier and Collins, 1983). These authors also found that
persons of low education were more likely to be enroled for
reasons of professional advancement. Education seems to
have the image of providing the solution for moving out of

the present low economic situation.

Gender. Devereaux (1985) reported that 21 percent
females and 17 percent males attended adult education

courses. In an analysis of that same report completed by
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the Canadian Association for Adult Education (CAAE) in 1985,
it was suggested that males and females attended courses for
different reasons. Males regarded job-related courses to be
most important, whereas females considered personal interest

and development courses to be most important.

Caron (1984), in Adult Participation in Education and
Learning and Requjrements for Educatjonal Leave, suggested

that according to three surveys he consulted for his report,
the participation rates for males and females were very
similar. He did say though that there was a difference in
the types of courses taken by males and females.

In the very large study of over 12,000 participants
completed by Boshier and Collins (1983), the percentage of
females was 70 and males was 30. These researchers also
found that men were significantly more likely to be enroled
for reasons of community service, professional advancement,
social contact and stimulation than were females. Morstain
and Smart (1974) also found that external expectations were
more important for males than for females. These same
researchers found that social relationships were more
important for females than for males as reasons for
enrolment. Females were found to be enroled more for
reasons of cognitive interest (Boshier 1977, 1983; Morstain
and Smart, 1974). These priorities of reasons also relate
to the fact that females and males differ in the types of

courses they take.
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~arent's occupation. The participation rate reported in
Devereaux (1985) was also related to the parent's
occupation, and it was found that on the whole in Canada
adults with parents having university degrees would be more
likely to take courses than adults from a less well~educated
family. The figures indicated that 36 percent of adults
with one parent a university graduate, 40 percent with both
parents graduates; compared to 20 percent of the adults with
neither parent having graduated participated in adult
education (p. 14). One of the factors listed as showing a
strong relationship to dropout in the literature review of
t%e early school leavers report (HLA Consultants, 1984) was

a low socio-economic background. This would relate to the

occupation of the parents.

Summar.

This chapter began with a short historical background for
the area in which the research was completed. Then a
critical review of models of participation relevant to the
study was presented. Motivational orientation studies were
Ireviewed next, and then demographic variables related to
participation were discussed. This chapter provides the

basis for the discussion of the methodology in the following

chapter.
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CHAPTER 3

Instrumentation and Methodology

This chapter includes a detailed description of the
instrumentation and methodology used in this research study.
An in-depth description of the sample is presented first.
The methodology employed for pilot testing and data
collection are reviewed, and the analysis and presentation

of data complete the chapter.

Identification of Sample
The population for this study included all adults who

have attended an upgrading program within the northern
campuses of Fairview College, which include Assumption,
Boyer River, Fort Vermilion, High Level, John D’Or Prairie,
La Crete, Paddle Prairie, and Peace River. The sample was a
portion of these students, specifically, the ones who
attended an upgrading program in the year 1990-91. This was
a convenience sample, and the number in the sample was
estimated to be about 110. The actual number of the sample
was 101 of the 138 total possible students. The sample was
representative of the population since it included adults

from each of the campus groups.
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Development of Instrument

The first Education Participation Scale was reported by
Boshier in 1971. The F-form of the EPS by R. Boshier (1982)
was used in this study to ascertain the motivational factors
for enrolment. Respondents were asked to indicate to what
extent each of the 40 reasons influenced their decision to
enrol in the adult upgrading program. The EPS contains 40
motivational items with a 4-point Likert response scale of
influences, which are coded from one (no influence) to four
(much influence). Boshier (1989, p. 37) explained, "It
should be noted that the items for the F and A-forms were
secured by asking people about why they had enroled."

This instrument has been used in a number of different
countries with various adult populations. After examining a
master file of 12,191 EPS cases, Boshier and Collins (1983,
p. 171) stated, "All the alpha coefficients were high; each
factor was thus internally consistent." Construct validity
of the EPS was tested by Haag (1976) and as cited ir. Boshier
(1980), four of the six factors were significantly
correlated with the psychological measures used. Boshier,
in his 1980 study, also found significant correlations
between the EPS factors and the 16 Personality Factors
measure. Predictive validity has been studied but not
confirmed to date, as stated in Boshier 1989.

Demographic questions were developed to supplenent the

information from the motivational orientations and to give
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the researcher a descriptive profile of the sample. Gender,
age, marital status and number of children were surveyed to
provide a general descriptive profile of the adults.

Highest formal education received, where it was received,
and father's occupation, also surveyed, were indicated in
the literature to be characteristics associated with
participation and motivational orientations. Country of
birth and mother tongue were surveyed because they are
indicative of the heritage and the unique background of
parts of the sample. The research literature reviewed
indicated that these demographic variables may influence the
participation rate of adults. The relationship between
these independent variables and the motivational factors

were also determined in this study.

Data Collection

This study had two information gathering components:
motivational items and demographics. These two parts were
included within one questionnaire. Both parts resulted in
quantitative data. Motivational data resulted in an
orientation pattern along with a mean value of the
importance of each item for the sample. Demographic data
provided a description of the sample so that implications
could be made and ideas for further research generated.
These data were also used to determine statistically

significant relationships between the demographic data and
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the motivational orientations.

The two-part questionnaire was administered to the
students by their instructors at each of the selected
campuses. The researcher had a chance to speak to each of
the instructors to clarify the nature of the research. This
was accomplished by means of a general meeting with the
instructors in early September of 1990. In addition,
telephone communication with each of the instructors was
ongoing during the information gathering process. 1In this
way researcher bias was reduced.

The two-part questionnaire was bulk mailed directly to
each of the campuses. Each questionnaire contained a letter
to the student explaining the nature of the research (see
Appendix B). There was also a letter included for the
instructor, one part of which was read to the students prior
to the completion of the questionnaire (see Appendix B).

The distribution of the questionnaires is outlined in
Table 3.1. (A map of the region is included in Appendix A.)
The distribution was based on the most recent obtainable
number of registered students in the upgrading program at
each campus (see letter Appendix C). The updated number of
students for Peace River (Appendix C) was indicated to be
57, but this program also included 12 basic upgrading
students not able to read and understand the gquestionnaires,
along with eight other students who voluntarily participated

only in the pilot study. This left a total of 37 for Peace
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River as indicated in Table 3.1.

Table 3.1

Distribution and Return of Questionnaires

— —

Location Sent Completed % Completion
Assumption 16 7 44
Boyer River 9 7 78
Fort Vermilion 10 7 70
High Level 25 20 80
Jean D'Or Prairie 8 5 63
La Crete 21 19 90
Paddle Prairie 12 8 67
Peace River 37 28 76
Total 138 101 73

e

The final completion rate was 73 percent (101 out of
138). Not all of the adults were able to complete the
questionnaires due to absence or the actual nature of that
campus program. Literacy level students are sometimes
registered within the upgrading program but do not have the
reading level to understand questionnaires. No indication
was given that there was someone who did not want to

complete the questionnaire.
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Once the questionnaires were completed they were bulk
mailed by the instructors to the researcher for data

compilation and analysis.

Ethical consideratijons

Fairview College, specifically the Vice President of
Academic Affairs, was consulted for permission to conduct
this research study (see letter Appendix B). Any concerns
with respect to the research process as outlined by the Vice
President and other staff members were considered by the
researcher. After this, other administrators affected in
any way by the research were consulted also.

Instructors were fully briefed as to the intent of the
questionnaire, that it was to be answered anonymously, and
that the students were free to opt out if they did not wish
to complete the questionnaire (Letter to Instructors,
Appendix B). Instructors were also informed how to
administer the questionnaire so that biases were not
introduced. This information, as well as background
information about the nature of the study, was conveyed to
the students by the instructors. The research information
was provided to the students so that they were able to
cooperate in the information gathering process (Letter to
Students, Appendix B).

All questionnaires had a code number on them to ensure

anonymity and assist the researcher with keeping track of
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the questionnaires. The instructors were informed to return
all copies to the researcher. Students were allowed to
choose their own questionnaire. Since the researcher was
not present during the administration of the questionnaires,
anonymity was further guaranteed for the students.

The research proposal was submitted to an ethics review
committee on July 18, 1990 in the Department of Adult,
Career and Technology Education at the University of
Alberta. The committee approved the proposal on July 31,
1990 along with some comments. A suggestion to allow the
students to choose their own questionnaire due to certain
cultural leanings with respect to numbers was followed in

the methodology.

Pilot Testing

Pilot testing of the instrument was completed at Fairview
College with a similar group of adult students who were not
part of the sample for the research study. This included
some evening upgrading students at the Péace River Campus of
Fairview College. In this way any problems with the two-part
questionnaire were identified. Suggestions by these
students led to some minor revisions in the instructions for
the administration of the questionnaire. No substantive

changes were made in the questionnaires.
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Analysis of Data

Data from the EPS were analyzed by means of the

statistical Package for the Socjal Sciences (SPSS) (Nie,

Hull, 1981). Factor analysis was completed by computation
of a correlation matrix using principal components,
extraction of six factors and varimax rotation. Any of the
40 items which loaded 0.40 or greater on only one factor
were considered to be part of that factor. Streiner (1986)
suggested that when an item loads on more than one factor,
if the one loading is within 0.05 of the other one, they are
considered to be equal. Otherwise the item is assigned to
the factor on which it has the highest loading. This is the
way the items were assigned to factors in this research,
providing the motivational orientation of the sample.
Percent variance explained by each of the factors was also
calculated. This resulted in the amount of importance of
each factor. Even with small sample sizes it is possible
now to compare results with established norms (Boshier,
Ccollins. 1985).

The statistical analysis also resulted in means (factor
scores) for each of the six factors. The means of the items
were arrayed in a continuum from 1 (no influence) to 4 (much
influence). After the grouping of items within six factors,
the average mean for each factor was calculated. These
factor scores were calculated by averaging the means of

items within each factor.
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Demographic data were compiled in frequency and

percentage distributions for each of the questions so that a
composite picture of the sample emerged. T and F tests
using one-way analysis of variance were used to find
significant mean differences between the motivational
factors and selected demographic variables. The means were
considered to be significantly different when they differed
at the 0.05 (5 %) significance level. This indicated that
the differences of means were outside of the 95 percent
confidence interval level, meaning that the differences had
not arisen by chance. Thus, it could be concluded that the
demographic variable was related to the motivational factor

in some way (Streiner, 1986).

Presentation of Data

The demographic data are presented in table form with
frequencies and valid percent for each of the questions.
These tables include categories of educational and personal
background.

The results of the factor analysis of the EPS data are
shown in a fact ,r structure matrix table which includes the
factor loadings obtained for each of the items of the
questionnaire. Percent variance for each factor is also
included in the table. Means for each of the factors are
shown in a table and compared with the means obtained by

Boshier (1983).
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Statistically significant t and F test results are shown
in tables with demographic variables and the differences in

motivational factors by the corresponding probabilities.

Summary
The data for this study were collected by the use of a

two-part survey questionnaire. Questions on motivation for
enrolment consisted of the 40 item EPS. The second part of
the questionnaire focused on the demographic data to obtain
a profile of the adult students. Frequency and percentage
distributions were provided, and t and F tests were used to
determine the relationships between demographic data and the

motivational orientations.
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Chapter 4

Analysis of Data and Discussion of Results

This chapter contains a description of the results of
this study with a sample of 101 adults enroled in an adult
upgrading program. These results include a demographic
profile, factor analysis and factor scoring using the
Education Participation Scale (EPS), and any significant
relationships between the derived EPS factors and certain

selected demographic variables.

Demographic Characteristics

The demographic characteristics for the sample of 101
adults surveyed are outlined in Table 4.1. These include
gender, marital status, age, number of children, mother

tongue and country of birth.

Gender. The majority of this sample of adults which were
enroled in an upgrading program surveyed were females
(80.2%). The large scale Boshier and Collins (1983) study
consisted of 70 percent females and 30 percent males. 1In
contrast, Caron (1984), who consulted three surveys of adult
participation in educational activities, said that the

participation rates were similar for males and females in
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Table 4.1

Demographic Characteristics

Characteristics Frequency Percent
Gender
Male 20 19.8
Female 81 80.2
Marjtal Status
Married 34 33.7
Single 36 35.6
Other 31 30.7
Age
17 - 24 40 39.6
25 - 34 43 42.6
35 and over 18 17.8

Number o hildren

None 23 22.8
1 -3 50 49.5
4 and over 28 27.7
Mother tongue

Native Canadian 36 36.4
English 39 39.4
Low German 19 19.2
Other 5 5.1
country of birth

Canada 96 96.0
Other . 4 4.0

Canada. The differences were found to be within the types
of courses taken by males and females. The high percentage

of female participation in this study suggests that females



41

were more willing or able to attend adult upgrading.

Marital status. Marital status within the sample
surveyed was evenly split between single (35.6 %), married
(33.7 %), and other (30.7 %). The other category included
divorced, common-law and widowed individuals. The research
reviewed does not indicate that a certain marital status is
more prevalent within participation in adult education. The
above results suggest that many females who are not married

(66.3 %) are returning to upgrade their education.

Age. Forty-three percent of the adults attending the
program were within the 25 to 34 year old age category.
Devereaux (1985) and Caron (1984), in Canadian surveys of
adult education, found that the same age group as indicated
in this study had the highest participation rate. This age
group is within the stable adulthood period and returning to
upgrade their education may be a favourable alternative to

them.

Number of Children. The largest portion of the adults
attending the upgrading program (49.5 %) had one to three

children. Most of these adults were females and a large
portion (close to 70%) were not married. It may be that the
children were positive motivators for these persons to

return to educational activities.
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Mother tongue. The mother tongue of a person gives a

fair indication of one's heritage. Thirty-nine percent of
the sample indicated that their mother tongue was English,
which could inaicate a number of different ethnic origins.
Native Canadian, which in the area surveyed includes a
number of native backgrounds (Cree, Slave, Metis) was
indicated by 36 percent of the sample. Another 19 percent
of the adults surveyed were of L¢v German Mennonite
background, indicating a heritage much different from the
native and English. Within the sample surveyed, at least 55

percent of the adults were of an ethnic background other

than English.

Country of birth. Even though there were a number of
different ethnic origins indicated by mother tongue, almost
all (96 %) of the adults were born in Canada. This suggests
that ethnic origins of the different groups were being
preserved within the northern Alberta comrnunities even

though these persons lived in Canada.

Previous Formal Education Level

Table 4.2 outlines the formal level of education received
by the adults before they attended the upgrading program.
Most of them (96 %) attended schooling in Canada. This
coincides with the fact that the same percentage were born

in this country. Forty-nine percent of these adults had
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completed between grades nine to eleven years of schooling.
Another ten percent of them had completed grade twelve
before returning to upgrading to take some more courses or
repeat some courses to meet the high averages now required
to enter other programs of study. Not too many adults would
return for full-time studies in an upgrading program after

completing all the required courses of the school system.

The largest portion (60%) of these adults were returning
to upgrade their education commencing from the high school
level. This may also be due to the specific nature of the
program due to which adults were not accepted without a
certain level of academic achievement (about a grade eight
competency level).

Table 4.2

Previous Formal Education Level

Occupational Area Frequency Percent

Education level

Grade 12 10 9.9
Grades 9 - 11 50 49.5
Grades 0 - 8 41 40.6
Educatijon recejved

Canada 97 96.0

Other 4 4.0
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Father's Occupation
Of the 101 adults surveyed, eighteen percent did not

respond to the question on father's occupation. No
indication was given as to why the other adults did not
answer this question. The frequencies and percentages of
occupational areas are outlined in Table 4.3. Occupational
areas were adapted and used from Konrad and Brese (1986) .
Thirty-six percent of the respondents had a self-employed
father, and another 28 percent had fathers who were semi-

skilled. Only two percent of the adults' fathers were

Table 4.3

Father's Occupation

——————=— — —
Occupational Area Frequency Percent
Self Employed 30 36.1
Semi-Skilled 23 27.7
Technical/Trades 11 13.3
Service Industry 10 12.0
Unemployed 4 4.8
Professional 2 2.4
Student 1 1.2
Other 1 1.2
Deceased A 1 1.2

classified as professional. This northern area did not have
a large demand for professional skills in the previcus
years. An increase in the resource base is changing this

situation, and the children's occupational areas will
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probably be quite different from those of their parents.

The area surveyed had a small population base of rural
agricultural background. Many of the farmers supplemented
their incomes with non-professional skills which they
acquired on their own and were classified within the semi-

skilled and self-employed categories.

Motivational Orientations of Adults

The factor analysis in this study was based on 75 percent
of the total sample since the other respondents had left
some questions blank. The process of factor analysis was
used in this study firstly to reduce the data from 40
motivational items to six manageable motivational groupings
called factors. This was achieved by intercorrelating the
variables and arriving at factors which included the items
with the greatest linear association (commonalities) within
that grouping. The factor groupings were also rotated
(varimax rotation) in an effort to make the factors more
interpretable by trying to explain the most amount of
variance possible. The factor structure and percent
variance for each factor is outlined in Table 4.4.

Factor I, labelled socjal contact, consisted of 14 items
(see Table 4.4). Items 31, 14, 26 and 9 had double
loadings, but since the higher loading was more than 0.05
above the lower one, these items were grouped within the

factor on which it loaded highest. Most of the items,
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item 6, carrying out recommendations of some authority, and

item 30, keeping up with others, were consistent with the

Factor Structure Matrix of Factors I-IV After Rotation

Table 4.4

Items 1 I 11 1v v vi*
38 New friends 8 .07 .05 .26 .09 -.01
28 Break routine 217 -.02 .14 .26 -.19 -.05
24 Few hours 69 .10 .19 -.08 -.2 .09
40 Instruction =68 .25 A4 .13 .02 .07
S Relief boredom 68 .05 -.02 .07 .15 -7
21 Escape T.V. =67 .06 .13 .06 .02 .10
31 Socisl relations 66 6 -.06 .06 45 .02
& Recommendation 63 .37 .07 -.16 -.01 .00
14 Personal association .62 .29 b .10 -.03 -.03
34 Escape unhappiness =60 .18 -.04 .27 .12 -.07
26 Congenial people 58 .03 .40 .27 .01 .21
8 Frustration 51 -.10 .22 .28 .16 .01
9 Accepted others =49 Y .26 -.04 -.03 -.12
30 Keep up with others b .20 .21 .12 A7 -.05
39 Community .16 =80 .03 A7 .06 .00
22 Community service .09 65 .00 .19 -7 .32
18 Job competence .07 62 .00 .07 3 .04
10 _Job status .16 .60 .19 -.09 .07 -.02
16 Narrow occupation .09 .22 2 .09 21 4
12 Vegetable .30 -.02 63 .16 .08 24
15 Competition .26 09 =62 1 .00 .09
1 Seek knowledge -.16 .04 .47 .32 .10 -.26
37 Sake of learning .26 .01 .1 o7k .01 -.02
25 Joy of learning .35 .02 .25 el -.09 .03
7 Enquiring .01 .28 12 .58 2 .32 -.15
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Table 4.4 Continued

[tems I I s v v vi*

32 Formal requirements .05 .29 .04 .16 69 .16
33 Social position .38 .18 .10 A7 =60 .09
11 Supplement -.10 -.21 .34 -.05 =53 .02
35 Educ contrast .23 .33 .26 -.12 .43 -.34
20 Earn degree -.13 -.07 .07 -.07 .14 =62
13 Other courses -.01 .27 .20 -.09 -.09 56
29 Mankind .26 .31 .08 .12 .16 .45
Omi tted [tems

2 Common interest 48 .1 =65 -.15 -.16 -.38
3 prof. advancement -.21 -.14 .03 -.14 45 63
4 Citizen .11 39 42 -.22 .2 .36
17 Part of a group 244 =42 A4 .15 -.01 -.04
19 Gain insight 41 .06 243 .20 .24 .23
23 Human relations .35 =43 27 .32 .01 KA
27 Life contrast =34 1% .33 =38 .08 .20
36 Recommendation .46 25 -7 .43 .02 -.17

Percent vVariance 27.4 8.1 5.6 5.0 4.4 4.0

*Note: I-Social contact, II-Community/Job enhancement,
III-Professional advancement, IV-Cognitive
interest, V-Education variety, VI-Education
advancement.

individual gaining some form of new social contact for the
adult enroled in the program. Twenty-seven percent of the
variance was accounted for by the first factor.

The largest amount of variance was explained by social
contact--the first factor. This was identical to the
variance explained by the Boshier and Collins’ (1983) study.
Five of the nine items of Boshier and Collins’ (1983) first

factor also appeared as part of the first factor in this

analysis (38, 31, 26, 14, and 9). Five additional items of
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Boshier and Collins’ (1983) social stimulation (Factor II)
were part of the first factor in this study (5, 8, 21, 24,
and 28). In this study most of Boshier and Collins’ (1983)
items of social contact and stimulation appeared within the
first factor. Social contact and stimulation were the most
frequently given reasons for these adults to enrol in the

upgrading program.

Eight percent of the variance was explained by the second
factor grouping labelled community or job enhancement.
Within this factor there was an overlap of community and job
motivational reasons. Many of these adults were seeking to
acquire enhanced job positions after completing high school
requirements. It may also be that in a small community many
positions involve community work. This factor contained
items 10, 18, 22 and 39, of which the first two are from
professional advancement (Factor III) in Boshier and Collins
(1983) and the last two came from community service (Factor
IV) in Boshier and Collins (1983).

The third factor of this study contained one item (15)
from the same factor of the Boshier and Collins research.
Other items within this third factor were 1, 12, and 16.
Item one loaded substantially on cognitive interest but not
high enough to be classified within that factor. The label

for this factor remained as professional advancement since

three of the four items were indicative of seeking a new
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occupation.

Factor IV in this research contained 3 of the 4 items
from Factor VI (cognitive jinterest) of Boshier and Collins
(1983), so it was relabelled accordingly. It accounted for
five percent of the variance, and it was not considered to
be one of the most important reasons motivating adults to
enrol in the upgrading program.

Factors V and VI of this research had no common items
with those of the same number from Boshier and Collins.
Factor V was relabelled education varjety and included items
11, 32, 33, and 35. Factor VI was relabelled educatjion
advancement and included items 13, 20, and 29. These two
factors were closely related in the kinds of items included
and may conceptually have been combined within one factor.

Items 2, 3, 4, 17, 19, 23, 27 and 36 were omitted from
the factor structure due to distinct double loadings (Table
4.4). Without the above items, the resulting six factors
accounted for 54.4 percent of the variance of the sample
score.

The factor pattern in this study had some similarities
with the findings of Boshier and Collins (1983). The
largest amount of the variance (27.4 percent) was accounted
for by Factor I, social contact, as also in the Boshier and
Collins' study. Therefore, the most important factor in

both studies was the same. 1In this study Factor I seemed to
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be a combination of items from the first two factors of the

1983 Boshier and Collins' study (social contact and social

stimulation).

Factor VI, cognitive interest of Boshier and Collins,
became Factor IV in this study. The item content of the
factor was almost identical, but the variance accounted for
in this study was greater than in the Boshier and Collins
study.

The Factors III, V and VI of this study differed from
those in the Boshier and Collins' study in terms of item
content. Professional advancement (Factor III) items from
Boshier and Collins (1983) were split into different groups
in this study. Boshier and Collins' study contained more
than 12,000 cases, while this study was limited to 75

adults.

jvatjona uences
Factor scoring enables the researcher to know which of

the factors had the greatest motivational influence on the
adults to enrol in the upgrading program. Table 4.5 shows
the mean factor scores for the six factors, and indicates
that Factor VI (education advancement) had the greatest
influence on the motivation of adults to enrol in the
upgrading program (3.4). Even though Factor I (social

contact) contained 14 items, its influence »n motivating
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adults to enrol was minimal (2.0). Although items within
Factor I explained the largest amount of the variance in the
motivation, they were not considered to be the most
influential reasons for enrolment.

Table 4.5

Mean Scores for Six Factors

—

Factor Label Mean
I Social Contact 2.0
II Community/Job Enhancement 3.0
III Professional Advancement 2.6
v Cognitive Interest 2.6
v Education Variety 2.9
VI Education Advancement 3.4

e —— — ——

Social contact (Factor I) had little influence on
motivation within this study (2.0). All of the other factor
means ranged from 2.6 to 3.4 (moderate to much influence).
The range of the means was 1.4, which was low compared to a
possible range of 4.0. The response was relatively uniform
with none of the means being really low or high. Each
factor seemed to influence the motivation of enrolment of
the adults to a certain extent.

The pattern of influence of motivation generated from the
large Boshier and Collins' (1983) study had some
similarities with this study. In both studies social

con:zact (Factor I) was the least influential (see Table 4.5
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and Appendix G). The range of influence was relatively
uniform in both studies also. No one factor influenced the
motivation greatly at the expense of the others in either
study. Motivation to enrol was shown to be a composite of

all of the factors in both studies.

Relationships Between Motivational Qrientations and
Demographics

Three of the seven demographic variables tested had
significant relationships with one or more of the
motivational orientation factors (Table 4.6). Two of the
nine demographic variables, country of birth and where
public schooling was received, were not tested because they
showad very little variance (96% in Canada for both
variables).

Factor I, social contact, was significantly related to
previous level of formal education. Social contact was a
stronger motivational force for the respondents with a grade
zero to eight educational level than for those of a higher
educational level. It may be that adults of a lower
educational level do not have as many opportunities for
social contact than those of a higher educational level.
These adults may visualize education as an opportunity for
new social contacts.

Native Canadians were also more influenced to enxol by

social contact than were either adults of Low German and
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knglish backgrounds. These native Canadians may also see
education as a way of making new and different social
contacts than the ones they have had to the present time.

Factor II, community or job enhancement, was
significantly related to marital status. Single respondents
were more influenced by community or job enhancemen. than
were those that were married. There was no difference
reported for one third of the adults in the category of
other which included divorced and common-law individuals.
Single respondents would probably be younger than the
married ones and they may have regarded community or job
enhancement as more important than did older married
individuals. This may be due to younger individuals being
more deficiency motivated whereas the older individuals are
gravitating towards growth motivation in seeking internal
rather than external satisfaction.

Factor VI, education advancement, was significantly
influenced by mother tongue. Native Canadians again, as in
Factor I, were more influenced by education advancement than
were either those of the Low German or English backgrounds.

The significant relationships between these demographic
variables and motivational orientations were limited to only
12 percent of the total possibilities in this study. Native
Canadian mother tongue was the only demographic variable
that was related to more than one orientation. No

significant relationships were found in examining the
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effects of gender, age, number of children, and father's
occupation. There were enough distinct differences within
the sample to examine these possible relationships. The
significant relationships within this study did not follow
any apparent pattern from which conclusive deductions can be
made.
Table 4.6
Significant Relationships Between Selected Demographic

variables and Motivational Orientations

— — E—
Factors

Demographic I II III v v VI

Variables

1. Education 0.01

Level 2>1

3. Marital 0.04
Status 1>2

8. Mother 0.02 0.01
Tongue 1>3,2 1>3,2

e T e s

umma
This chapter presented the analysis of the data and a
short discussion of the results in order to provide a
profile of an adult student enroling in an upgrading program

at Fairview College specifically within the campuses
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surveyed. The demographic profile of a typical adult which
resulted was: a 25-34 year old female of any marital status
with one to three children; one who was born in Canada and
had received most schooling in Canada which probably ended
between grades 9-11; whose mother tongue was English or one
of the Native Canadian languages; and whose father had been
or was self-employed or possibly semi-skilled.

Although social contact accounted for the most variance
in explaining why these adults returned to upgrade their
education, educational advancement (Factor 1V) was
considered to have the most influence on these adults in
returning to educational activities. Community or job
enhancement (Factor II) was also considered to have much
influence.

Fifty-four percent of the variance was explained by the
six factors: social contact, community or job enhancement,
professional advancement, cognitive interest, education
variety, and education advancement. Social contact,
community or job enhancement, education variety, and
education advancement were significantly related to only

three of the demographic variables.
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Chapter 5

Summary, Conclusions and Implications

This chapter provides a summary of the findings, along
with the conclusions arrived at from these results.
Finally, implications made by the researcher from this study

are offered.

Summar

Statement of the Problem

The purpose of this study was to survey the
motivational urientations of adultc to enrol in an upgrading
program in the Peace River area and ti investigate the
relationships between the motivational orientations and

certain demographic characteristics.

Subproblems

The subproblems which were addressed in this study

are:

1. What is the demographic profile of the adults
participating in the upgrading prograr?

2. What are the motivational orientations of these

adults as determined by the Education Participation

Scale?
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3. What relationships exist between the orientations

and demcgraphic characteristics?

Methodology

A two-part survey questionnaire was used to collect
the data. The first part, the 40-item F-form Education
Participation Scale, was obtained from Dr. Roger Boshier,
the designer and validator. The second part, Adult Student
Demographics, contained nine items designed by the
investigator. Distribution of the questionnaires was to
adult students in an upgrading program at selected Fairview

College campuses.

Data Analyses
The Statistical Package for the Social Sciences

(1981) was used to process the data from the two-part
questionnaire. The alialyses that were used in this study
included frequency distributions, factor analysis, and t and
F tests of statistical significance.

Percentage and frequency distributions derived
from the Adult Student Demographics were used to
describe the demographic characteristics of the adult
students.

The motivational orientation pattern of the adults
was derived from the EPS using factor analysis. The

motivational orientation of adults enroled in aduit
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upgrading was measured using the scale scores (means) of the
EPS factors. F tests using one-way analysis of variance and
t tests were used to determine statistically significant
differences between and among the selected demographic

variables and the means of the six motivational orientation

factors of the EPS.

Findings
Demographic Characteristics of Adults
1. What is the demographic profile of the adults

participating in the upgrading program?

The largest percentages of the adults were female
(80.2 %); aged 25-34 (42.6 %); had from one to three
children (49.5 %); were born in Canada (96%); and rgceived
public schooling here (96 %); and completed grades nine
through eleven (49.5 %). The respondents were fairly evenly
distributed between single (35.6 %), marriea (33.7 %) or
other marital status (30.7 §). Their mother tongue was
English (39.4 %) or Native Canadian (36.4 %); and 36.1
percent of respondent's fathers were self-employed and 27.7

percent were semi-skilled.

Motivational Orientati

2. What are the motivational orientations of these

adults as determined by the Education Participation

Scale?
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From a possible total of 40 items, six EPS factors were
derived, containing 33 motivational items and accounting for
a total cumulative variance of 534.4 percent in the
orientations of the adults in the upgrading program. Social
contact accounted for 27.4 percent of the variance. The
remaining variance of the total variance explained (54.4%)
was accounted for by the other factors: «cmmunity or job
enhancement (8.1%), professional advancement (5.6%),
cognitive interest (5.0%), education variety (4.4%) and
education advancement (4.0%).

Factor scores indicated that education advancement (mean
3.4) had the most influence in motivating adults to enrol in
the upgrading program. The influence of the other factors,
as reported by the adults from greatest to least, was:
community or job enhancement, education variety, cognitive

interest, professional advancement, and social contact.

elationshi twee ic Varjables

3. What relationships exist between the orientations

and demographic characteristics?

The Education Participation Scale factors were related to
three demcgraphic variables.

Social contact was affccted by two variables: previous
education level and mothar tongue. Respondents with a grade
zero to eight level »¢ &ducation more than those with a

higher level of education before enroling in the adult
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upgrading program and also those whose mother tongue was
Native canadian rather than Low German or English were

influenced by a social contact orientation.

community or job enhancement was affected by single

marital status., Single more than married respondents were
influenced by community or job enhancement to pursue adult
upgrading.

Educatjon advancement was affected by the Native

canadian mother tongue of the respondent. Again, native
canadian more than Low German or English language speakers
were influenced by education advancement in their education
decision.

Factors II1 (professional advancement) and IV (cognitive
interest) showed no significant relationships with any of
the demographic variables. Professional advancement would
not have been a possible factor for many of the adults since
only two percent of the parents were shown to be of a

professional background.

Gender
Eighty percent of the adults surveyed were female. The

growing participation of women in adult education was
emphasized in a statement by Cross (1980, p. 91): "Whereas

participation rates for men have remained quite steady over
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the past six years, the rates for women have steadily
increased." Although Caron (1984) stated that participation
rates in educational activities in Canada were similar for
male and female adults, they differed in the types of
courses in which they enroled. Many males requiring adult
upgrading courses in the surveyed area have their best time
of employment during the winter months when the upgrading
courses are offered. The Canadian Association for Adult
Education (1985) reported that males were more interested in
job-related courses. Adult upgrading is a precursor for
these job-related courses.

The high incidence of females within this program
suggests that they really need to be considered as a group
that should to be addressed in terms of barriers and

motivation to enrol within existing programs.

Age

In this study the largest percentage of adults were
within the 25 to 34 year age bracket. Devereaux (1985} also
reported that the highest participation rate of adults in
educational activities was within the same age bracket.

Many of the adults within this age bracket realize their
need for more education to be able to occupy a more stable
economic position. Many of these adults are females who are
not married, and they also are probably seeking a way out of

their present economic situation.
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Educational Attainment

The highest participation rate within this study was the
group which had from grades nine to twelve previous
education before enroling in the upgrading program. In the
literature reviewed (Caron, 1985; Cross, 1980; Canada
Census, 1986) it was indicated that the more previous
education an adult had, the greater the participation rate.
Persons with a higher level of education probably have more
positive educational experiences to build on. The
expectation that something positive would happen in a new
educational experience is more prevalent in persons with a
higher level of education since they probably had more
successes in their education to date. The adults with a
grade nine through twelve educational background before
entering the upgrading program were closer to their goals of
completion than were the adults entering at a grade zero to
eight level. (Only 10 percent of the respondents had

completed grade 12 education.)

Father's Occupation

In the literature reviewed, Devereaux (1985) suggested
that adults who have parents with a university degree are
more likely to attend educational activities than those from
a less well-educated family. This research shows that
adults with professional parents were represented by only

2.4 percent of the sample, whereas self-employed and semi~
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skilled parents represented, in total, 63.8 percent of the
sample.

The area surveyed is a rural, agricultural based group of
unique communities which are isolated or semi-isolated from
larger urban centres. The percentage of professionals in
this area is probably much lower than it would be in an

urban centre. The low percentage of professionals in the

area was also supported by Lanquage and Literacy Problems in
Alberta's Labour Force (1987) which reports figures from

Canada Census 1986 that workers with a less than grade nine
education occupied more than 20 percent of the labour force
in forestry, fishing, agriculture and trapping. Three of
the four occupations mentioned are prevalent in the surveyed
area of northern Alberta.

There does not seem to have been a large differentiation
among :‘espondents' participation by the occupational areas
of the fathers of the adults surveyed. The specific nature
of the program and the survey area both need to be
considered. Adult upgrading allows adults to complete the
high school courses which they have not finished. Due to
the nature of the occupations in the northern are¢a surveyed,
it may be that educacion was not considered to be as
important for obtaining employment in earlier years than it
is now. The resource base is expanding in the northern
areas of the province, and more skilled persons will be

required in the future. Farming is not as secure an
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occupation as it seemed to be in earlier years, and an
additional area of expertise is often needed to supplement

farming or to help within farming itself.

ot ongu

The mother tongue is a reflection of the varied heritage
of the area surveyed. The findings indicated that 39
percent of the sample was of an origin which had English as
its mother tongue, 36 percent a variety of Native Canadian
languages (Cree, Slave) and 19 percent Low German
(Mennonite). Most of these individuals (96 percent) were
born in Canada and also received their public schooling here
also.

These varied backgrounds also suggest a different
attitude about education. Different perceptions of
education may be reflected in the motives for enroling in
education also. Native Canadians were more influenced to
enrol for reasons of social contact than were persons of Low
German or English backgrounds. Within the latter two
backgrounds, there did not seem to be one specific motive

which was considered more important for enroling than any

other.

Motivatjonal Patterns

Within the pattern of orientations generated by this

study, social contact explained 27.4 percent of the
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explained variance in the motivational orientation of adults
but education advancement was considered to be the most
influential factor for enrolment. In relationship to
Boshier's Congruence Model (1977), both social contact and
education advancement suggest a life-chance orientation and
a deficiency needs motivation. On the whole, the total
orientation pattern generated suggests a gravitation more
towards the life-chance side of the psychological dimension
continuum. A large percentage of the adults was in the 25
to 34 year old age bracket, and Boshier (1977, p. 97)
observed, "Thus it is probable that the amount of motivation
which has life-chance and life-space changes as the
participant passes through the developmental tasks
associated with age." The orientation in this study may be
partially due to the age or the stage of psychological

development these adults are at.

Motivational Influences

In personal communication with the adults within the same
type of program, this researcher received comments to
suggest that education was the ticket out of their present
situation. In identifying reasons why adults participate,
Cross (1980, p. 113) stated, "Education i® widely perceived
as the route to upward socio-economic mobility." Education
advancement was considered to be the factor which most

influenced the adults to enrol in the program. Community or
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job enhancement also influenced the adults to a large extent
to enrol. For these adults, the statement of Cross above
holds true in their case also. Since a large portion of the
adults were female, it was this group that was taking the
opportunities given to them to expand their job
opportunities more than were males in this situation.

The Native Canadian heritage differentiated that group
from the Low German and English within the social contact
and education advancement factors. In both cases, these
factors influenced adults of Native Canadian background more
than others. An early study (1974) titled Participation in
an_Indian Adult Education Program (Blunt and Thornton, p.

41), suggested, in the implication section of the study

that:
Further research beyond this exploratory study is

required to identify the interrelationships among those
factors associated with participation. It is possible
that additional factors which influence the decision to
participate might be identified and manipulated by
program planners to increase pirticipation.
Little research has been completed to date on reasons for
participation of Native Canadians within the Alberta college
system. W. G. Harrison (1977) completed a study on
participation rates of natives in five Alberta community

colleges, but reasons for participation were not included as

part of the study.
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Implicatjons

A number of significant findings with respect to adult
participation in the selected campuses of Fairview College
have resulted from the data of this study. This is just the
beginning of research which can be completed within this
area. The following implications must be considered with
caution since this study represents the first in an area of

considerable potential for research.

Implications for the College

This study alludes to a number of implications for the
education of adults within the northern Alberta region. The
findings indicate that:

1. The educational institutions in the area need to
develop a greater awareness of the characteristics of the
adults they serve so they may continue to attract them and
algso reach the adults who are not participating.

2. The reasons for participation need to be continuously
monitored so that the courses offered coincide with the
neads of the adults.

3. The educational needs of the adult groups of a unique
heritage background need to be kept in mind while designing
the courses for them. Needs analysis of prospective
students should be completed on a regqular basis.

4. Participation rates may be increased by surveying the

nonparticipants and ascertaining the reasons for not
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attending educational programs.

5. The needs of special groups of adults should be kept
in mind by the instructors within the institution while the
school year is progressing. This study found that a large
portion of the adults were females with one to three

children who may be of a native background.

tions urther Resea

This study has provided some valuable information about
the motivational orientations of adults to enrol in an
upgrading program and the demographic variahles associated
with them. Adult upgrading is a part of almost every
northern Alberta community and many other provincial
communities, and the research background for it is not that
specific. Research studies need to be developed in terms of
the kinds of educational activities individuals are involved
in. Further research in the area can expand the data base
by:

1. conducting a replication study but including the
total adult upgrading population of Fairview College. This
would provide further insight into the adults in the
northern areas of Alberta, and also serve to corroborate the
information gathered in this study.

2. Conducting a follow-up study of how motivational

orientations have changed upon the completion of the

upgrading program.
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3. Conducting in-depth studies with the different
cultural groups identified in this study. This may provide
more information on the question of whether motivational
orientations differ by cultural groups.

4. Conducting interviews with the adults to arrive at
reasons for motivation and comparing them with the results
of the EPS questionnaire.

5. Conducting a study which involves investigating the
preparedness of individuals for educational participation by
examining factors such as the living environment, and
positive and negative forces. This could involve different
cultural groups to see if there were differences.

6. Conducting motivational studies with the group of
adult basic education students and other programs at
Fairview College to see if the motivational reasons for
enrolment differ from those of the adults in the upgrading
program.

7. Conducting motivational studies using the new A
(Alternate) Form which has ¥®ecn outlined by Boshier (1991)
in terms of validity. reliability, and its predictive values
for age, gender and ethnic origin.

8. Conducting motivational studies within sclected
programs in community colleges in Alberta and other similar

settings.
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July 20, 1990
Mr. Al Bromling
Vice President Academic Affairs
Fairview College
Box 3000. Fairview
Alberta. TOL 1LO.

Dear Al:

I am currently involved in a research study as
part of my master’s progranm in the Department of Adult,
Ccareer and Technology Education within the Faculty of
Education. This study focuses on the reasons why adults
attend an upgrading program. My research will include
surveying the student population in the upgrading programs
of Boyer River, Fort Vermilion, High Level, La Crete,
Manning, and Peace River.

I am writing to request your permission to complete
this survey within the specified campuses in late September
and early October. Please let me know in writing. If you
have any gquestions, I would be willing to answer thenm here
in Edmonton until the end of July and after that in Peace

River.

I would also request financial assistance from Fairview
College to cover some of the research costs associated with

the survey.
Sincer..\v,

Ingrid Banasch

Graduate Student
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Dear Student:

Returning to complete schooling as an adult requires much
courage and perseverance. Fairview College has agreed to
participate in a study of what reasons are most important
for adults to return to an upgrading program.

This study involves students at the campuses of Boyer
River, Fort Vermilion, High Level, La Crete, Manning, and
Peace River. Please complete the enclosed 2-part
questionnaire (Education Participation Scale and Adult
Student Demographics) so that we can begin to understand the
reasons for adults returning to an upgrading program within
Fairview College.

Please do_not include your name anywhere on the
questionnaire. This information which you have given to us
will be kept strictly confidential without any personal
identification. It will be used as part of a summary of all
of the results. The final decision to complete all or part
of the questionnaire is yours. Please put your completed
questionnaire in the envelope provided and seal it before
returning it to your instructor. Your instructor will not
see any of your responses and they will be mailed directly
to me.

Your participation in completing the questionnaire is
very valuable. I would like to thank you in advance. A
copy of the summary of the findings will be made available
once the study is completed.

Sincerely yours,
Ingrid Banasch

Graduate Student
624 - 4616 (B)
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Dear Instructor:

As part of my graduate work towards a Master of
Education degree, I am presently involved in a research
study to determine the most important factors which
influence adults to return to an upgrading program. This
study may be of benefit to Fairview ColX,§e in that the
nature of the participant will become . -~-#"t from the
demographics collected. Nothing has 3oe : . »pleted to date
in this area on a formal, organized x-u.8 3'ihce Fairview
College assumed management of the upg. ¢4 Ing programs in
northern Alberta in 1981.

The students in your program are valued participants
who can add much information towards our understanding of
the variables involved. They need to be made aware of a
number of important points before they decide wheth&ér or not
to contribute to this study. They are:

1) The adult student contribution is very valuable.

2) It is their own personal choice whether they want
to opt out of any part or all of the questionnaire.

3) Tr : personal responses will not be seen by you or
€ Fairview College staff. A summary of all
. ~.ses will be made available.

4) The, = 2ould feel f» e to ask you guestions about
the forms relate’' -~ words but no leading answers
to bias the resezrch shouid be given.

5) If they have any further questions or concerns
afterwards, they can reach me at the telephone
number indicated.

All of the above information should be read to the
students. Then, when they complete the questionnaires, the
sealed envelopes will be returned to you to be bulk mailed
to my address (postage included). Please feel free to call
me collect if you have any other questions about the

procedure.
Sincerely yours,
Ingrid Banasch

Graduate Student
624 ~4616(B)
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FAIRVIEW COLLEGE L7

OFFICE OF THE REGISTRAR

January 23, 1991

Ingrid Banasch

North Peace Adult Education Consortium
Bag 3500

Peace River, Alberta

788 1v9

Dear Ingrid,
As per our phone call, the following is a listing of the number of enrolled

students taking Adult Upgrading in the below-named campuses as of Docembor
21, 1990:

Assumption 16
Fort Vermilion 10
High Level 25
La Crete 21
Paddle Prairie 12
Peace River 57

Please note this does not include students enrolled in the evening high school
courses.

If you have any questions concerning this material, please call the Reyistrar's
Office at 835-6607.

Yours truly,

s

celc

Alana Jordison
Registrar's Office

/aj

%wé”w Cimous

Bow 3o

Fatrvies, Alberty g

el 403) R35-6htH)
BN 303 835-nhvin
Y 8342
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- FARVIEW COLLEGE

JULY 24, 1990

Ms. Ingrid Banasch
1123 - 85 Street
Edmonton, Aiberta
T6K 1X7

Dear Ms. Banasch:

Please find enclosed the student numbers for the Adult Upgrading programs within
Fairview College, from 1981 to present.

Unfortunately we are not able to give statics of age. | hope that the inform-
stion given is sufficient. The statistics came from class lists from cach
year.

If we can be of any more help to you please let us know.

Yours truly,

. '///Aﬂ«/z/%/é

Brenda QOsowetski
Admissions Clerk

BO/jg
encl.

Box 3000, Fairview, Alberta, Canada TOH 1L0 {403) 835-6600



YEAR

1981 (FALL)
1981

1982 (WINTER)

1983 (WINTER)

1983 (FALL)

1984 (WINTER)

1984 (FALL)

i
t
"

1985 (WINTER)
1985(FALL)

ADULT UPGRADING
STUDENT NUMBERS

1981 TO PRESENT

LOCATION HENROLLED
FAIRVIEW 17
DIXONVILLE 5
FORT VERMILLION 18
HIGH LEVEL 26
LA CRETE 34
MANNING g
PEACE RIVER 23
FAIRVIEW 21
DIXONVILLE 8
FORT VERMILLION 20
HIGH LEVEL 21
MANNING 11
PEACE RIVER 28
FAIRVIEW 25
JEAN D'OR PRAIRIE 13
LA CRETE 28
MANN | LG 12
MEANDER RIVER 12
PADDLE PRAIRIE 15
N.P.A.E.C. 38
FAIRVIEW 30
ASSUMPTION 5
FOX LAKE 9
N.P.A.E.C. 43
FA'RVIEW 22
DIXONVILLE 8
FORT VERMILLION 20
HIGH LEVEL 22
FOX LAKE 8
LA CRETE 26
MANNING 16
MEANDER RIVER 12
PEACE RIVER 42
PADDLE PRAIRIE 12
RYCROFT 16
FAIRVIEW 22
PEACE RIVER L4
TALL CREE 9
FORT VERMILLION 7
DIXONVILLE 9
GARDEN RIVER 10
FOX LAKE 12
HIGH LEVEL 14
LA CRETE 25
MANNING 10
MEANDER RIVER 12
PADDLE PRAIRIE 9
PEACE RIVER 52
TALL CREE 10
FAIRVIEW 28
DiXONVILLE 8

HALE

—_ OO = VNNTWSI NN N OOWO &N~ W =

OO N~ e O e

—_—\nu N

-—
N NW NN = ~JWWUN N — — \O0\D Wi &

-—

-

#FEMALE

12
4
14
23
27
7
19
11
5
12
19
9
22
1
7
21
9
7
14
30
16
4
3
32
15
6
12
16
6
22
1
7
28
9
13
13
25

w —_ - —
O\~ £~ DWW 00— W~ O

-—
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YEAR

1985 (FALL)

1986 {Fall}

1987 (WINTER)

1987 (FALL)

LOCATION #ENROLLED
FORT VERMILLION 13
HIGH LEVEL 18
LA CRETE 23
MANN i NG 20
MEANDER RIVER 12
PEACE RIVER 50
RYCROFT 16
TALL CREE 7
DIXONVILLE 4
FORT VERMILLION 8
HIGH LEVEL 19
LA CRETE 22
MANNING 15
MEANDER RIVER 15
RYCROFT 15
TALL CREE 7
FAIRVIEW 31
FAIRVIEW ~. 48
FORT VERMILLION 11
FOX LAKE 12
GARDEN RIVER 10
HIGH LEVEL 20
LA CRETE 29
MANNING 26
MEANDER RIVER 9
PADOLE PRAIRIE 5
PEACE RIVER 61
P.R.C.C. 18
FORT VERMILLION 1
FOX LAKE 12
GARDEN R!VER 8
HIGH LEVEL 19
LA CRETE 27
MANNING 26
MEANDER RIVER 10
PADDLE PRAIRIE 7
PEACE RIVER 73
P.R.C.C. 19
FAIRVIEW 69
FORT VERMILLION 13
GARDEN RIVER 17
HIGH LEVEL 20
HIGH LEVEL (EVENING) 12
LA CRETE 16
MANNING 15
MEANDER RIVER 9
PADDLE PRAIRIE 10
PEACE RIVER 40
FAIRVIEW 62
FORT VERMILLION 13
PEACE RIVER 40

-2 -

FMALES

O U O s~

B DU W

#FEMALES

6
15
19
1h

9
35
L]
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YEAR

1988 (WINTER)

1988 (APRIL-MAY)
1988 (FALL)

1988 (JULY-DEC)
1989(WINTER)

1988/89(NOV-JUN)
1989 (MARCH-JUN)
1989 (FALL)

LOCATION

FAIRVIEW

FORT VERMILLION
GARDEN RIVER
HIGH LEVEL

LA CRETE
MANKING

MEANDER RIVER
PADDLE PRAIRIE
PEACE RIVER
P.R.C.C.
STURGEON LAKE
FAIRVIEW
ASSUMFTION

FORT VERMILLION
GARDEN RIVER
HIGH LEVEL

LA CRETE

MANNI NG

PADDLE PRAIRIE
PEACE RIVER
P.R.C.C.
FAIRVIEW
ASSUMPTION

FORT VERMILL!ON
GARDEN RIVER
HIGH LEVEL

LA CRETE
MANNING

PADDLE PRAIRIE
PEACE RIVER
ALTA. OPP CORPS (PR)
P.R.C.C.
FAIRVIEW
ASSUMPTION
BOYER RIVER
FORT VERMILLION
FOX LAKE

HIGH LEVEL

JOHN D'OR PRAIRIE
LA CRETE
MANNING

PADDLE PRAIRIE
PEACE RIVER
ALTA. OPP CORPS (PR)
P.R.C.C.
FAIRVIEW
ASSUMPT I ON
BOYER RIVER
FORT VERMILLION
FOX LAKE

HIGH LEVEL

LA CRETE

..3_

#ENROLLED #MALE #FEMALE
87 50 37
10 1 9
15 2 13
17 3 14
18 6 12
22 7 15
15 6 9
14 3 1
70 23 47
23 23
21 20 1
59 25 34
12 4 8

9 2 7
22 5 17
36 14 22
22 2 20
23 3 20
13 4 9
63 20 43
57 57
61 20 4
10 3 7

9 3 6
15 3 12
37 9 28
21 4 17
21 2 19
n 4 6
92 29 63
13 10 3
76 76
32 15 17
i3 13
n 11
12 5 7
14 3 "
35 8 27

3 9
19 1 18
20 4 16
10 5 5
48 1 37

8 6 2
39 39
62 22 40

8 8

9 9

9 5 4
10 10
30 4 26
24 5 19
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-4 -
VEAR LOCATION #ENROLLED FMALES FFEMALES

1990 (WINTER) MANNING 24 8 19

" MEANDER RIVER 1 11 3

& PADDLE PRAIRIE L 3 Y

" PEACE RIVER 60 18 W

" ALTA. OPP CORPS. (PR) 9 5 b

" P.R.C.C. 45 us

1988 (JULY-DEC) P.R.C.C. 57 57
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Adult Student Demographic Questionnaire
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University of Alberta
Department of Adult, Career and Technology Education
ADULT STUDENT DEMOGRAPHIC QUESTIONNAIRE
Respondent ID
What was the highest grade you completed before

attending this program?

(1] 12
[2] 9 - 11
[3] 0 -8

Where did you receive your public schooling?
___[1] canada

(2] Other(specify)
Your marital status is:

(1] Single

(2] Married

(3] Other(divorced/common-law)
Gender:

(1) Female

{2]) Male

How many children do you have?

{1] None

(211 -3
(3] 4 - 7

(4] 8 or more




6.

7.

8.

9.

Your age is:

(1] 17 - 24
[2] 25 - 34
[3] 35 - 44

_ [4] 45 and over
You were born in:
{1] Canada

{2] Other (specify)

What is your mother tongue (first language spoken) ?
(1] Native Canadian
[2] English
[3] Low German
[4] Ukrainian

[5] Other (specify)

Your father’s occupation is/was:

Thank You Very Much for Your Participation!!

86
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Education Participation Scale of Boshier
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Scale Scores for the Education Participation Scale
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Boshier (1983) Factor Structure after Orthogonal

Rotation
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Table 2 Education Participation Scale factor structure after orthogonal rotation.

89a

Social Social Professional Community  External  Cognitive
Variable (abbreviated) contact  stimulation advancement  seruice expectations  interest
19. Gain insight —~0-42°** -0-34 0-08 —-0-42 —0-13 —-0-04
2. Common interest -0-46°* -0-16 -0-17 -0-09 -9-21 0:03
33. Social position ~G-51% -—0-22 0-39 —0-16 -0-20 -0-13
9 Accepted others —-0:52°** -0-37 0-14 -0-17 —-0-35 -0-09
17. Part of a group ~0-71°** -0-22 0-00 -0-19 =005 0-08
38 New friends —0:71°** -0-21 0-02 -0-13 -0-12 -0-01
14. Persona) association —0:71¢* -0-23 0-07 -0-19 -0-11 0-03
31. Social relations ~0:74°** -0-20 0-15 -0-21 —=0-12 -0-03
26. Congenial people —-0-76%* —0-24 0-00 -0-13 -0-06 0-08
35. Educ contrast -~0-13 —-0:50 ** 0-27 -0-18 -0-06 0-11
21. Escape TV —-0-36 —0-54 ** -0-16 —0-11 -0-35 -0-14
24. Few hours —0-43 ~0-54 ** -0-20 —-0-03 —-0-28 -0-08
21. Life contrast ~0-45 —-0-55 % 0-03 —0-04 0-05 0-10
16. Narrow occupation -0-13 —0-60 ** 0:26 -0-16 -0-04 0-06
28. Break routine —0-43 —0:62¢* ~0-17 0-05 -0-09 0:07
12. Vegetable -0-11 —0-63 ** 0-03 -0-22 —-0-20 017
8. Frustration —0-37 -0:66°** —0-02 -0-07 —0-08 0-00
5. Relief boredom -0-35 -0:66°* —0-09 0-05 -0-08 0-01
3. Professional advancement 0-02 0-12 0:79 ** -0-11 0-03 -0-03
10. Job status -0-17 -0-05 0:76 ** -0-04 -0-17 -0-13
20. Earn degree 0-01 -0-01 0-66 °* -0-13 0-01 -0-16
18. Job competence 0-12 0-07 0-66** —0-25 -0-17 0-09
15. Competition -0-21 -0-15 0:57%* —0-04 -0-39 0-06
13. Other courses -0-01 -0-06 0-53 ** -0-37 —-0-02 011
32. Formal requirements 0-08 0-04 0-46 ** -0-19 —0-44 —0-04
11. Supplement —~0:00 —-0-42 0-45 -0-22 -0-01 0-04
4. Citizen =0-31 -0-19 0-21 —0-54 ** -0-07 0-03
23. Human relations —0-32 —0-11 0-16 ~0-66 ** —0-00 0-12
39. Community —0-27 -0-09 0-16 —~0-:70 ** -0-17 0-01
29. Mankind ~0-07 -0:04 0-27 —0-73 % —0-15 0-16
22. Community service —0-15 ~0-10 0-18 —0-76** —-0-21 -0-03
34. Escape unhappiness -0-38 —0-46 -0-08 —0-16 —0-47°* —-0-24
30. Keep up -0-27 —0-18 0-39 —-0:09 —0-47 ¢ 0-09
36. Recommendation —0-08 —0-06 0-24 —0-15 —-0-68°** -—-0-10
36. Comply -0-20 -0-15 0-04 -0-10 ~0-74** -0-07
40. Instruction -0:20 -0-15 0-08 —~0-14 —0-75¢* —0-14
25. Joy of learning -0-13 -0-11 —0-24 ~0-01 0-01 0-81 e
37. Sake of learning —~0:04 -0-14 -0:12 —0-03 -0-10 0-80 **
7. Enquiring 0-03 ~0-04 0-07 -0-15 0-20 0:73 **
1. Seek knowledge 0-06 0-06 0-14 —0-05 0-22 0:73 o=
Cumulative proportion 0-2325 0-1895 0-1788 0-1433 0-1376 0-1183
of variance accounted for
Proportion of variance 27-43 38-88 46-69 50-65 54-51 57-40

accounted for by each
rotated factor
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Appendices: F. Education Participation Scale of Boshier,

G. Scale Score for the Education Participation Scale and H.
Boshier (1983) Factor Structure after Orthogonal Rotation
are not included due to copyright restrictions. Copies of
them may be accessed as follows:

The Education Participation Scale and the Scale
Score may be obtained by writing to:

Learningpress Ltd., Box 46403, Station G, 3760 West
10th Ave., Vancouver, B. C. V6R 2G0 Canada.

The Boshier (1983) Factor Structure is published in:

International Journal of Lifelong Education, (1983), Vol. 2,

No. 2, 163-177.



