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ABSTRACT .

)

The main purpose of this study was to examine teachers'
perceptions of their actual and preferred degree of participation
in a number of decisions pertaining to school organization, the

teaching_p;ofeséion, pupil persbnnel, teacher pefsonnel and

.
elementary and secondary curriculum.

4 * P

The stddy“also attempted to examine the relationships
between tecachers' perceptions of their acfual and preferred degree
of participation in decision—mgkiﬁg and such personal and school
variables as sex, age, marital status, years of tréining, teac£ing
expérience, teaching level,‘years of teaching in their p?esent~

school; size of school and size of the community in which the
' i
school was situated.

Tﬁ: two instruments used in the study were English
translations of Mass&'s Teacher Participation Quesgionnaire and ™
Teacher Background Questionﬂaire. The first questionnaire
provided information regarding the teachers' perceptions of their
actual.and preferred degrees of participétion on thirty-five
decision items. TheaTeachf Background Questionnaire elicited the
~pefsonal and school characteristics of the respondents.

The szﬁdy + s conducted in the Province of Quebec and
involved a random sample of 200 cléséroom teachers who were
members of the Provincial Association of Pfotestant Teachers.

Usable returns were obtained from 72 percent of the teachers. - The

statistical treatment of the data included the Wilcoxon matched-
. . )

pairs signed-ranks test and: the qumogorov-Smirnov tw5;samplgktest.

iv



The findings of.the'study revealed that the deéreelof
participatign'teachors percéived they had on a numqgr of professional
decisions was significa&tlx different froﬁ the degree of
participation they prefdgrred to.havé. Over 74 perhent of the
teachers felt that at the present time ghere was no teacher
participgtion on seventeen of fhe thirty-five decision items. The
most preferréd st&le of participation was co—operative} involving the-
Eééchers with the administrative authorities in making decisions.

The second preferréq style was decisién—méking_by the teachers
themselves, independent of the admiﬁisfrative authorit}es.

The three variables that had significant relationships with
teachers' perceptions of actual decisioq—making on a few items
were school si;e,‘§ears of training and teaching level. Only\
slight relationships were observed between teachers’ perceptions
and their sex, age, teaching experienee, and size of the community.
No relationships were observéd between teaéhers' per;eptions of
actual decision-making and marit;l status and number of years ﬁpey
had taught in their present school! - > . |

Significaﬁt relationships were oéserved between the
;eachérs' perceptions\of préferrea decision—making on a few items
and the variébles school size aquyears of training. _Age, marital
statvs, teaching experience, teaching level,\number of years in
the presént school and size of the commurrity.appeared to have onl&

a slight relationship with teachers' perqeptions. No signifiéan%
relationships were ob§ervéd between teachers' perceptions-of their

-

preferred decision-making and sex.
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CHAPTER I

DEFINITION OF THE PROBLEM
'/\ . '

The purposes of this chapter are to Introduce the problem

€

under study, state the purposes and signjficance ot the study,

! N s . B
_and delineate the main problem and its related sub-problems. The

limitations and delimitations of the study are stated, and the
major terms used in the .study are defined. The chapter concludes

with an overview of the complete thesis.
I - ¢

. I. INTRODUCTION

One of the most prominent issues in the general figld of
organizational theory and analysis during this last decade has
been the desire of individuals and groups to be involved in or.
at least to influence the decision-paking whiqh_éffects their
Vconditions\of work and their general welfare. This.phEngménOn,‘

;Which appéarEd‘tq b; one asggét 92 wide sprgfd sacietai_unresﬁ in
the late 1960's, was evidenced in the‘strident rhetorié of&dissent,
‘the "body rhetoric; 6f’sit—ins; lie-ins, marches.a;a stfikes, a}ll
inexorably creating the tensions} turmoil, and‘conflict which
geemed to be endemic to manyvof the l;rgg monolithic orga..izationms.

Recent organizational analysts have deemed'it‘édvisable:and

»



feasible to shift the focus of deciéion-making.by individual
: /

'hierarchical-authofities to decision—making by individuals,

groups, or committees who will,be the very persons who are to

\gxecute those decisions (Axgyris, 1966;: Katz and Kahn, 1966
riffiths, 1962). Schein (1965:65) has concluded that:

« « . both for prbductiﬁity.and for the satisfaction and
psychological growth of employees, the superiority of
supervisory strategies which involve emplovee
participation in decision making are now sufficient tos
suggest strongly that more shared decision making, greater
influence for employees, and power- equalization should be
seriously considered for many kinds of organizations.

In \the educational organization context, classroom teachers

"have alsa been very militant in their desire for a more active

role in the decision-making processb(Anderéon, 1966; Belasco and

Alutto, 1969; Findley, 1968; Miklos, 1970). Many sthool systems
. . ‘ C

that have been cognizant of these professional aspirations of

teacher- "ave expeditiously decentralized their decision-making

procedures tc the school and classroom level .llowing teachers to

‘partic n~te i decisions, that are of central “~cern to them. ;

t

. / {
However, e is some evidencefthat téachers want fhe extent and
type of participation to vary cbnsiderably with the different
decision tasks (Simpkins and ?riesen, 1969). Also, some teachers

desire more involvement,. others desire less, and still-others

desire neither more nor less (Alutto and Belasco, 1972).



~ / \

\ II. PURPOSEOOI;' THE STUDY

Tﬁﬁ/égzgg;ur se of this study was to examine the

perggptioné that classroom teachers had of their actual and
pré?erred degrees of participation in a number. of professional
decisions. Whetheg\teéchens have heedéd the exhortations of

their professional aésociationg’to drop their passivity and engage
in significant decision-making was 4 point to be determined by
this study. As Katz and Kahn (19662380) point out: |

Participation hgs become something of a shibboleth in our

society and everything from consultative management to group
decision is therefore seen th;dugh rosy glasses.  There qreﬁ
of course, dégrees and types of participation.

A second purpose of tﬁis study was to determine what
relationshigs existed between teachers' perceptions of their.actual
and preférfed degrees of involvement in decision-making, and their
ﬁéréénal and school characteristics. In other wérds, this study
would "identify the decisional participation needs of the various
substxaga within a teachiﬁg populationﬁ (Alutto and'Belasco; |
1972:28). This is an area of educational research where Ehere
appeared to be a he;§%ﬁ/3f empirical inéérmaﬁgoq..

A third purpo;e of this study was to determine whéthcr Lthe
democratizatibn of education as proposed b;\tﬁe-Parent Renort and
as legislated by Regulation Number 1 of thelDépaftment of
Echation has become-evi&eqt in particiﬁatory decision-making at’
the school and classroom levels iﬁ the Province of Quebec. The

Parent Report, the Report of the Royal Commission of Inquiry on

Education in the Province of Quebec, represented a promising blueprint



fof genuine reform {n public education (Lavery, 1972:166). In
response to a recommendation of the Report, the Quebec Government
created a Depa;tment of Education.in 1964 thch was structured so
as to balance central leadership with widegpreéd4participation.
This phiiosophy was aﬁ%arent in the First Peport of the Mini;ter

of Educ;tion (1965:21):

The structure of the Department provides for orgahic
collaboration in the development of educational policy on
the part of teachers, administrators, and groups representing
every sphere of gocial and economic activity.

'Regulation 1 of the Department of Education granted further

autonoéilﬁo the teaching force. As Education Weekly, the official
bulletin of the Quebec Department of Education, reported (1965:144):

. . by means of Regulation Number 1, the Departmeni of
Education aims at promoting, within the elementary and
secondary schools of Quebec, a form of self-government, that is
to say, (sic) at placing the responsibility for pedagogical
decisions in the hands of those who will actually carry them
out in the classroom with their pupils. ’

e
L

In the 1968 Collective Agreement signed with the Government,
teachers were also given a voice in the administration of schools
by virtue of the school counciis~which were to be instituted_fof
every school. The councils were Eo be comprised of repreSen;atives
of the community, three t; niﬁe staff members, and the principal‘oﬁ
.the school. The broad_mandate given the councils was that they ~
were to be a consultative body "on the ways aﬁd means of applying
in the school, decisions of a pedagogical or gisciplinafy nature
emanating from the school board (Little, 1968:14). |

.In conclusion, then, this study could provide empirical

evidence on which to base an evaluation of the Quebec Department of

a



Education's attemﬁt at participatory democracy in the increased

-involvement of teachers in decision-making.
III. SIGNIFICANCE OF THE STUDY

After reviewing the li;erature and research rgléting to
teacher participation in decision-making it was apparent to this
researcher that there was a paucity of data on the discrepéncy
between teachers' actual and preferred dégregs of éarticipation i
specific decision items. On the other'hand; there appeared to be
a substantial amount of research on the absolute rates oﬁ |
participation on global decisions grouped under curriculum teaching
personnel, school organization, pupil diszipline and control, and
thg teachiﬁg professipn (Corriveau, 1968; Clarke, 1970). Some
researéhers feel that the former method yields a clearer ipdication
of the decisional participation needs of teachers (Alutto and"
Belasco, 1972), so it>is hoped that the re;ths of this study will
explicitly augment the previous research findings on.teacher
participation in decision-making.

The findingé of the study could be aﬁplicable to the
administrative authorities at both the system level and‘the schqol
levei, for the teachers in the sample shoﬁld(clearly indicate on the
various decision iﬁems whether they prefer more participation, less
participation, or no change in the current degree of participafioﬂg_
hThis would undoubtedly - :sist school principéls in deciding under

what conditions the st=x should be asked to participate and who



should constitute the decision-making groups. As a.consequeﬁce,
then, the principalé would be able to determine the staff's "zone of
indifference'" which Bridges (1967).defines as those areas in which,

staff members do not wish to participate and will accept

A

of

administratiye decisions without question.
-Finally, this study is a continuation of the research'on the

participatory decision-making of Quebec‘teacher§ which was conducted ?

by Massé’(1969) and Corriveau (1969). These two researchers carfied

out their studies with French Catholic teachers and principals who

were members of the Corporation des Enseignants du Quéﬁec (C.E.Q.),

while this re;earcher was conéerneg with the English Protestant

segment who belong to the Provinéi;iHASSOCiation‘of Protestant

. ~
Teachers (P.A.P.T.). ~

’

IV. THE PROBLEM

The.problem investigated by this study was to determine what
percep%ions classroom teachers had of their actual'anq preferred
degrees\pfvparticipation in a number of decisions that pertaiﬂed to
pupil pegsonnel,-teacher personnel, the teaching profession,-phe /
curricﬁlum‘in eiemehtary and secondary schools, and séhéol ofgahization:

More'specifiéally; the problem was broken down into four

researchable sub-problems.

Sub-Problem 1.1

What are the teachers' perceptions as to how decisions are

actually made on each of the thirty-five decision items specified by
A J



the study?

Sub-Problem 1.2 ¢

What are the teachers' perceptions as "to how they would
prefer the decisions to be magz\on each of the thirty-five N
decision items specified by the study?

Sub-Problem 1.3

Is there a significant difference between the actual degree
of participation teachers perceive they have on each of these thirty-
T_ {a
five decision items, and the degree of participation they would

prefer to have?’

Sub;Problem 2.1

What rela;ionships exist between teachers' perceptions of
their actual degrees of participation on each of these deéision items
and such'yafiables as sex, agef marital status, acgdemic and
professional training, teaching experience, grade level taught,
length of time %n ﬁhe present school, number of teachersiin”thé

school, size of the town ofwcity in which the school is situated?

Sub-Problem 2.2

What relationships exist betweeﬁ,teachers' perceptions.of
. their preferreé degrees of participagion on each of these_decisién
items and such variables‘as sex, aée,-marital status, academic and
.professional training, teaching éxﬁerience, grade level taught,

length of time in the present school, number of teachers in the

school, and size of the town or city in which the school is 'situated?
y )

c
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V. ASSUMPTIONS

‘ C
N

v

For the purposes of this study, the methodological
’assﬁmptions were: |

1. 'Thé\twoiinstru;ents used yielded reliable and valid
results.

- 2. The respondents had the kndwledge necessary to complete
the questionnaires ‘and their perceptions/of the locus of . decision-
making were indicative.of thevcurrent situation.

3. fhe”four degrees of teacher involvement in decision-
making on the Teacher Parﬂieipation Questionn;ire were contin;ods

insnature from "No Teacher Participation” to "Teacher (s')

Decision.''

VI. LIMITATIONS

Tals study had the following limitations:
v findings of this §tudy and their, subsequent
gen. ol S were limited to the population sampled.

aumber of dec’ ion items on the Teacher Participation

Questionn. lir -ed to t irty-five, so the scope of the
. - a
de~“sion-z2’ i -t . ~»rs wa- somewhat constrained.
3. Th. '-.- degrees of i.:cher participation in decision-

i

making on the Teac '~  artic pation Questionnaire limited the choice

of response of the tea-zners.



s VII. DELIMITATIONS )

This syydy had thé following delimitations:

.1.' I:/was limited to a.randomrsample of teachers belonging
to the Provincial Association of Prote;tant Teaghers in Quebec.
?rincipals, vice~principals, librarians, guidance counsellors, or
any other membe:s of a school staff who taught in a classroom less
than fifty percght of their time were not included in this study.

2. The data for this'stuéy vere compiled in June, 1969,

.+ when the questionnaires were completed. Therefore, the findings do
not nece%sarily apply to other situations or to other periods of

{
time.

VIII. DEFINITION OF TERMS

-4

For the purposes of this sfudy, the following terms were
defined in this manner:

‘Decision—méking

It is basically a process involving a sequence of steps \
whe?lby one selects thednost promising of the available alternatives

in order to prepare the way for effective action (Ratsoy, 1968:9).

Degree of Participation

This is the”extent of teacher involvement in the decision-
making process in regards to the thirty-five decision items on the
-
Actual Participatiom Scale and the Preferred Paéticipa&ion Scale.

-

Four degrees of personal”participation were defined as:

o
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1. No teacher participation. Teachers do not participate

in the decision-making process, and the decision is made entirely

‘by‘the administrative authorities.

‘2. Advice of teachers. The administrative authorities make

RN

the decision after consultation with an individual teacher or group

.
A

of teachers.

3. Co-operative decision. Teachers and the administrative

4 o
authority together make the decision.

\ 43 Teacher(s') decision. A teacher or group of teachers
makelthe decision.independently.
[\ -

Teacliers
i

!
This term refers to members of a school staff who are engaged
in classroom teaching either at the Kindergarten, Elementary, or
Secondafy levels for at least'fifty percent of their time.:

The Administrative Authority

This is a very broad temm used by Massé'(1969) to include the
pfincipal and ‘assistant principals of sqhools, the central office
adminigtrative staffs af school boards, school,bgard members, the
Deparﬁment of Education's staff, or thg Minister of Education.

IX. OVERVIEW OF THE THESIS.

-

\
i

Chapter T has-introduced the study, presented the purpose
and significance of the study, and stated the problém,_sub~prob1ems,
assumptions, limitatibns and delimitations of the study. Definitions

of selected ferms used in the study were also put forward.

10



The remainder of the thesis is organized in the following
manner. Chapter II presents a review of the literature and
reséa?cﬁ pertinent to the topic under investigation.. Chapter III
describés the research methoﬁology used in the study. Chapter IV
contains the analyses and discussions of the results.of theAstudy,
and Chapter V coﬁéludes with a summary of the study, ; statement of
the main conclusions and implicétiops arising from the sﬁudy, and

gsome suggestions for further research.

S

11



CHAPTER II

. R
O \

REVIEW OF RELATED LITERATURE AND RESEARCH

K
The purpose of this chapter is to present a review of recent
literature and research findings that are peftinent to the problem
under study. Significént articles and research §tudies'are
summarized under the following headings: Related Literature on
Participation, Psychoiogical Perspective; of Participation, Related -
Research on Participation in industry and -in_Education, aﬂd_finally;

3

the Relationship of Petrsonal and Professional Characteristics to

Decision-making. ¢

I. RELATED LITERATURE ON PARTICIPATION

The Concept of Participation

The topic df teacher particibation in decision-making.and
increased autonomy for ieachers has received considerable attention
in the literature of industrial psychologists, and.of leaders in

lthe various teachers' organizations. Wilhelms (1967:68),-writihg.
about participation as it pertains to professional teachers, states:

They' ve had enough of being little cogs in a big machine,

and they don't intend to be driven in circles by anybody.

More important, they respect themselves as professional experts
and intend to speak as professidnals in all the important

decisions of the school.

12
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A prominent writer on teacher professionalism in Alberta,

~

Clarke (i968:15), writes that "professionalisﬁ reqqirés and demands
thgtvthe_professional have a voice in all décisions which determine
the practice of the profession. This is what teathers are
démanding."

Griffiths EE_El (1962) have encouragéd practicing
adminiétrators to have decisions made ;s close £$ the source of
;ffeétiﬁe actioﬁ as pogﬁible, and Griff;tﬁs (1966:108), himself‘has

made the following contentioﬁ:

. . . most teachers.now aspire‘to be professionals, to be
permitted to-make decisions on a wide range of topics, to
determine their own personal teaching materials and content,
and to be self-initiating in professional work.

In contrast to such writers as Wallett (1966), Stinnett

et al(1966) amd Corwin (1965), who have vaguely indicated that
. . ' . .
teachers should decide on matters that generally affect their work

or their pupils, Lieberman (1956:9l)ﬁhas been most explicit in

delineating what he feels should be the scope of teacher decision-
. - v

~

making;(

The subjects to be taught and the materials (.uch as
> textbooks) to be used in teaching them; the criteria to be used
~ in deciding who should be-admitted, retained, and graduated at

all levels; the forms to be used in reporting pupil progress;
school boundary lines and the criteria for permitting’ students

< to attend schools outside the boundary lines: the qualifications
for entrance into tkacher training; the length and content of
the teacher training program; the standards for entry into and
expulsionm from education: the standards of professional conduct
and the power to judge if and when practitioners have violated
these standards; and who should lead the profession and speak
for it on matters of broad professional concern.

)

However, in spite of the promulgations of organizational

theo;isté\to decentralize the decision-making processes in addition

L
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to the exhortations cf educational leadeps to the teachers to

become involved, Miklos (1970) claims that the .degree of teacher

participation Bas not yet reached the feasible or desirable level.

. . -
[ v

Psychological Perspective on Participation

Owens (1970:88) contends that such social and industrial
psychologists as Argyris, McGregor, Maslow and Herzberg have been
most influential in developing-a concept £hat "organizational
behavior is strongly affected gy social influences and the need for
the individual to control himself." |

The higher psychological needs of Maslow's (1954)
motivational'hierarchy are critical in an analysis of participation
and psychdlogical grbyfh. The t-7o social-emotional negds of esteem
and sélfFagtualizétioﬁ are the ptepotent ones, once the physiological,
,saféty and'social needs of an individual are fairiy well satisfied.
iMéslow (1954:90) states that the ‘self-esteem need inclﬁdés "o };;;
neé& for independénce and freedom" and also " . . . a desire for |

strength, for achievement, for mastery and competence, for confidence

in the face of the world."

’

Self-actualization 1s the need to maximize one's potential,

. ~ 0
whatever it may be. According to Maslow:(1954: 91-92), self-

. F 4
actualization refers to

N « . a man's desire for self-fulfillment, namely to the "

" tendency for him to become actualized in what he is potentially.
This tendency might be phrased as the desire to become more, and
more what one is, to become “everything that one is capable of
becoming. .

This need is so critical, that Maslow feels that it must be met before

an inaiv;dual can attain psychological health (Maslow, 1966:308).

A

™



Porter (1963) slightly alters Maslow's needs hierarchy by

adding a need for autenomy between the self-esteem and self-
‘/ N
actualization needs. As Sergiovanni et al (1973:57) claim, f . ..

the need for autonomy - the desire for control over one's

' N
environment or destiny - seems particularly important for school

professionals."

Herzberg (1960) stresses the ﬁnportance of these higher
needs to e extent that he feels the attainment of them enhances
an individual's self-concept, thus,leadigé\fo feelings of self-

‘confidence and personal worth. Conversely,\herzberg believes that

the repression of the needs leads to feelings of inadequacy,
]

-

inferiority, and alienation.

In a somewhat similar manner, Argyris (1960) believes that

" there is a lack of congruency between the needs of healthy

individuals and the demands of formal ofgauibétions. A formal

Y

. .
organization creates an environment where employees have no control

over their workaday world: they are expected to be passive, depgndent,
subordinate; they are expected to‘have a short-time perspective, and

they are expecfed to produce under conditions leading to
i .
psychological failure (Argyris, 1960). Argyris feels, that these-

- AN
_characteristics are incongruent to the ones healthy human beings
desire and, instead, are much more congruent with the needs of
- 3 .
“infants in our cultu;;T§ Consequently, adults tend to experience
frustration, failure, and conflict because their self-actualization

is blocked. Argyris believes thét a style of employee- .

centered or pa>-icipative leadership where the workers .are

15



16
¥ )

meaningfuliy involved in decision-making, " . . . can go a long way

’

toward ameliorating -the situation" (Argyris, 1960:331).
A statement by Archambault (1967:37) appears to bring
together the various points on the psychology of participation.

Where teachers have identified with the institution and have
internalized the institution's goals as their own, the
probability of the institution reaching its goals is enhanced.
Participation in institutional decision-making seems to promote
this identification.

Participation in Industry

One of the earliest do umentedﬂstudies on member pgrficipation
was conducted by Coch and French (1948) in a textile factory that
was experiencing serious and chronic employee resistance to method
_ qnd job changes. Four groups of employees were established. The
first was avconérol group that underwent modif;cations of their jobg
in the usual way. The secoﬁd group used a system of participation
;hrpugh representation, while the third and fourth groupsihad a
smaller nqmb;rsof members who all participated &n making the
decisions concerning the design of their new jobs. Thifty-two days
after the cﬁanges, the production of the participatory groups had
morerﬁhan doubled, while there was an absolute declipe-in the
production of the control group. Some other positive consequences
of this participative approach were reported by Tannenbaum (1966:89)
who claimed that " . ... aggression toward hanagement-decreased
markedly, turnover dropped to a minimum level, and a sense of
identification with the work and with the company increased."

In a Norwegian replication of the Coch and French study,



French,‘Israel and As (1960) found that the experimental groups
that participated in the decision-making at a particula; factory
did not exceed the productivity of the control grdup, bdi they
did become faster learners. The researchers also discovered that
employees whé were more fgyorably influencgg by participation :
firmly believed that their involvement was legitimate and not simply
tokenism on the part of management. )
Morse and Reimer (1956) reported data that they had
collected over a one-year period on the relationship between

employee partigipation in organizational decision-making and their

individual satisfaction and productivity in a large ihdustriai

&

firm. Two experimental groups of office workers were given
incre;sed decisionfmaking‘in7the organingion of the company. In
two\control groups which were hieratcﬁically édhtrolléd,-upper’ .x.'
“maﬁagement was givén an increased role in the decision—making
processes. The results showed that all groups increased productivity,
and thergreater inéreases.were in thé autocraticallv controlled *
grouﬁ.' However, 1t was evident thatLemployee sati -~ction

increased significantly in the participative gfoup, and decreased

significantly in the gyoup that was hierarchically controlled.

Advantages of Group Decision-Making

The writings of several authorities in organizational and
industrial psychology attest to the fact ‘that group participation in
decision~making is much superior to individual decision-making.

Massarik and Tannenbaum (1961:343) sugéest the following

advantagés:

17



1. A higher rate of output and increased quality of
product ... . as a result of greater personal effort and
attention on the part of subordinates. '

2. A reduction in turnover, absenteelsm, and tardiness.

3. A reduction in the number of grievances and more
peaceful manager-subordinate and manager-union relations.

4. Greater ease in the management of subordinates.
Fewer managers may be necessary, the need for close supervision
may be reduced, -and less disciplinary action may be called for.

5. The improved quality of ".. agerial decision. It 1is
seldom, if ever, possible for mAanagers to have knowledge of all
alternativesx and all consequences related to the decisions
which they must make. Because of the existence' of barriers .
to the upward flow of information in most enterprises, much
valuable information possessed by subordinates never reaches
their managers.

According to Collfgs and Guetzkow (1964:52), two facts that

. contribute” to the superiority of grouﬁydecision—making are: (1) the
group will have access to more extensive resources than an

individual member, and (2) group products will érequently be
superior because the pooling of individual judgments eliminates
random error. .This error correcting mechanism and its contribution
to the efficacy of group decision-making is elaborated on by Bridges,
et _al (1968:318):

It is not easy for an individual to detect mistakes in his
thinking: He brings a set perspective to the problem-solving
situation, which militates against his seeing the problem from
another perspective. When a number of individuals are working
on a common task, the chances that an error in thinking will Le.
detected are increased, because the other peovle bring difizrent

assumptions, frames of reference, experiences, and knowledge to
- bear on the problem.

II. RELATED RESEARCH ON PARTICIPATION

Research Studies in Education
One of the earliest studies conducted on the realities of °

teacher participation in decision-making was undert aken by Sharma
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(1954) in twenty sghool disgricts distributed in eighteen states

of Fhe United States. His sample of 568 teachers clearly indic ed
that the teachers desired more extensive involvement in decision-
éaking than they had.aﬁlthe time of the study. The teachers wanted

" more autonomy‘for individﬁaL schools and felt that they should
;ssume professional responsibility for all activities concerned
..with instruction and curriculum. The respondentélfelt that such
decisions as determiﬁing che.objecfives for both the total
insfruc;ional program and particular subjéct.matter fields as well
as determining what materials sh;uld be used for a subject or class,

-

should be élmost the gxélusive domain: of the teachers. '

Iﬁ a study of the extent ,of teacher participation in the ‘
administration of the public .schools of Mississippi, Walters (1967)
found that their involvement was quite limited. The largest
percentage (87.27%) of teachers beiieved that on instructional and
curriculum development practices, the administrative staffs should
share the decision-making roles with teachers more frequently than
they did at the time Qf,the'study. Few teachers wished to share
~in decisions pertai;ing to the administration of the schqol plant,
school transportation, and to the general adﬁinistratién‘of the
scﬂool.

Three Oregon communities were the loci for a comprehensive

-

research project by Carson et al (1967) on teacher decision-making

~ in educational-affairs as weli as in the economy, local government

and public recreation areas of the communities. The results that

are pertinent to this present study indicated that the teachers in



the three commgﬁities did not participate extensively~iﬁ educational
matters and fu;thermoré, they did not " . , . aspire toward a
powerful role in decision-making in most educational questions."
The reseafchers éstutely concluded that the low levels of
participatioﬁ“of the respondeqts'and their low aspirations for
involvement were most disturbing to the educationai leaders in
universities and professional assoéiations who have continuously
exhorted teachers to become more actively involved in educational
decision-making.' ’

In recent years in Western Canaaa, there have been several
research studies investigating teachers' perceptions of their

actual dzgxree of decision-making and comparing this with their

preferred deéiéé_@ﬁ.invplvement. In a speech at an Educational

Administrators' CédfergﬁEé,“McBeath (1970) reported on his study of
.teachersf\pgrceptions:of théuievels at which decisions were madev‘
gon;erningifﬁe eduéational program in the elementary and secondary
schools of Saskatchewéﬁ- His findfﬁ?s indicatgd that most
eﬁgcationél progrim decisions were at that time being made at the/
Deparément of Edu;ation level. However, there was overwhelming
.agreement amongst his respondents that fewer decisions should be
made af that point in the hierarchy, and instead more decisions
shoﬁld be made at the school ;nd classroom levels.

Hawley (1969) carried out a similar study with’teacheks in
a southern Alberta county schoél system, and Ebtained resuits
consistent with those of McBeath. On each of the fifteen

curriculum decision items considered in the study, there were

- 20
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significant differences betweeh actual and préferred.levels of
decision—making.\ The téachers in his study clearly indicated that
they wéntéé the decision-making levels to shift from ghe provincial,
- gystem, Or school level to either the school or classroom levels.
In his doctoral study at the University of Alberta, Simpkins
(1968) analysed the perceived and.preferred degrees‘of participation
in decisiop—makiﬁg of 343 teachers in fourteen urban schools of
Albé’rta. The three decivsion-making sourcesl; considered were the T @
individual teachers, the formal staff group;¢3nd the higﬁer
official administﬂgiive authority, from the priqcipal upward. . There
were remarkable differences between the perceived and ﬁreferfed
degrees of participation on school matters external to the
classroom. Alsa, the teachers_éppeared to want theif involvement to
.vary according toAtype of task acfivity on whicﬁ they had to make a
'decision. On matters like classroom management, determining the
~detailed content of the curriculum, or making arrangements for
pafents to discuss mattefs concerning their children's schooling, \/)
the respondents'ﬁel% the individual teacher shoﬁld be the one
involved. On the Bther hand, the respondents felt that the formal
staff‘group should be primariiy involved in dgciding on schaol rules
and regulations for the geﬁeral student boéy,-oﬁ the teachiné load
and other duties for teachers, and on the allocation of money to the’
teachers or departments for insgtructional aids and equipment.
Massg'(l969) also,conductéd an investigatioﬁ into thé actual
and preferred degrees of teacher participatjon in decision-making.

His sample consisted of 655 French Catholic teachefs in Quebec who

were members of t%e Corporatidn'des Enseignants de Quebec. His .
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findings were similar to those of Simpkins (1968) in that his sample

of teachers also were most desirous of a greater degree of

v

xparticipation than Fhey had at the time of tﬁe study. Over 50
percenEM;f.the teachers sampled indicated‘that they hé& no
pérticiﬁation'in tWenty—seveﬁ o{ the thirty-five decision items,> The
preferred stfle of participation appeared to be collegial

4
involvement, where teachers and the administrative authorities

made the decisions together. Complete autonomy in decision-
making was not ‘a prime requisite for..the teachers either, for on

only seven decision items out of thirty-five did 25 percent or more

of the teachers ask for. teacher autonomy in arriving at a decision.

Personal and Professional Characteristics

Sex. The individual's sex has been shown to be a significant

variable. in deciqioﬁ—making in a number of educational research
studies. Corriveau (1969) found that the male respondents desired
much more involvement than females in decision-making. Sex made

significant differences on seven decision items, four of them dealing

-

with the teaching profession. This supports the contention of

‘Ingram (1965) that males were more highly committed Eo,the teachers'

professional organization than females.

Hawley (1969) reported that sex was a significant variable in
: _ ,
the preferred degree of decision-making of teachers on curriculum

)
items, with the males desiring much moré involvement than the

females in decisions at the classroom level. Fréncoeur (1963) also

found that malé‘teachers were consistently more dissatisfied with
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theirllack of involvement in decision-making than were the female
teachers. A qualifi;ation was added to this diﬁension'by Duncan
(1959) and Wallach and Kogan (1959), who claimed that sex was an
important variable in decision-making only when the task had a

rd

particular wasculineﬂor feminine connotation associated with {it. -
A

. Age. Research findings cgncerﬁing age apd its relationship
with decision-making preferences are somewhat_contradictory; Both
Corriveau (1969) and Ha&ley (1969) reported that age had a
significant relatiénship with the perceptions of the preferred
decisi;q-making of their respondents. There were significant
differences on eight decision items on Corriveau's questionnaire
+ and on six items on Hawley's, which both researchérs felt were due
to the varieties in age of the‘respondents. However, neither
‘researchgr could detect a consisfent patte;n in the differences;
that 1s, younger teacheré did not always seem to prefer more -
invoivement in‘decision—making than did the élder’teachers. In
contrast to these findings, a study conducted in two siPool
districts located in Western New York State (Alutto and Belasco,
1972) found that the younger males in the teaching force had the
highest levels of Aecisioﬁal deprivation; that is, they desired
more pafticipation.in decision-making than ;hey currently possessedi
These same males also indicated that,they had the highest levels of
role conflict and possessed the most favorable attitudes toward
more militant activities such as collective bargaining, strikes apd

-

membership in a union rather than a professionalvassociation.

A



“At variance with these findings, were those of both Blacker
(1971) and Clarke (1970). 1In studies of two‘varied Alberta

populations, they concluded that sex had no significant relationship

with the preferences of decision—making patterns of.theip respondents.

Years of academic and professional education - research

[

evidence on the relationshipiﬁetween.the number of yec education
of ;eachers and their preference; for involvement in de sion

paking indicates that this variable has only’a'moderate efic~ 'n
their preferences. In Hawley's (l969)-stu§y, differences attri->u . -
to years of traininé were noted gn onlfvthfee decision items while
Corriveau (1969) noted only four items that were affgctéd in his
study. However; Blacker (1971) noted stronger differences in his
research, and he concluded that yearsqof<training had a very

-significanf relationship with ﬁerceptions‘of preferred decision-

making.

Teaching experience. The demographic background characteristic;

teaching experience, hés been used .in a Qariefy of recent
educational studies to determ%ne whether there was any relationship
between it{and teaqhers' drive for more professional autonomy. or
more particibation in decision-making that affects their work.
Unfortunatelyf the findings of the variocus studies are at variance
with each'bthér.

Two prominent Albertan educators, who have been most prolific
in their writings concerning the teaching profession, claim that the

teachers with fewer years of expérience are the most dissatisfied
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wi;h the state of the teaching profession. This dissatisfaction
they attribute to the lack of opportunities for meaningful
involyemenﬁ in decision-making and its concomitant "lack of

autonomy in the classroom. Clarke (1968) claims'that these militant
profession@ls or "Young Turké" usually have only five yeafs'of
experience or less. 1In a siwilar vein, Keeler (1970:24) sﬁates

that "there seems to be more dissatisfaction among teéchers'new to

the profession than teachers who ‘have been in the field for over

seven years." N

On the basis of empirical evidence, howe;;r, Francoeur (1963)
reported that the teachersvwith more experience were the ones moét
dissatisfied with their degree of involvement in curriculum

2

decisions. Corriveau (1969) 4 Hawley (1969) and Blacker (1971)-511
found that thefe wefe sigﬁificantvrelationships‘between yea;s of '
‘teaching and-their preferred degree of involvement in decisiop—‘
making. quever; none of the above researchers was ablé to iden;ify
a consisté;; pétterp’aﬁong the differenceslin'debision—making as a
result of‘the varieties in éhe teaching experiences of the respéndeﬁ;s.
Similar results were ;eported by Moir.(l97l) concgrning'a study on
teacher militancy- conducted by Gamble iﬁla Calgary school system.

The 1attef researcher concluded that teachers with less than ohé
year of experieﬁce were not more‘militéntly §riénted in their demands
for more invdlvement in decision-making than were teachers witthwo
or three years of experiende. The findings of an Oregon study on '

~ teacher particiﬁaﬁion led the researchers, Carson et al (1967:56)

to conclude that:



the neophyte teacher has low aspirations for
participation. During the next few years of teaching his
aspirations rise, reaching a peak between his fourth and
- ninth year of exncrience. As his occupational socialization
continues, he seeo less participation at decision-making
levels as appropriate.

Teaching level. According to the results of recent research’

on participative decision7ﬁaking by teachers, there is a definite
relationsﬁip between'teachiné level and the teachers’ percéptions
of their preferred degree of involvement in decision-making.
Corriveéu*(l969), Hawiey (1969), and Bilacker (1971) all reported
éignificant differenées‘related'to this yariablé; with Corriveau

7

and Ba&ley rsporting that secondary school teachers wanted -

L0
decidedly mor;hinvolvement than elementary school teachers.
Similarly, Francoeur (1963) found thég sebondary teachefs Qere more.
dissatisfied with their current status of involvement “in curriculum
:decisions than were elementar§ teachers.A Aiuéfo'and Belasco (1972)
were also in accord with the ;boveAfindings. They concluded that,
in their sample of-New York State teachérs, the secoﬁdary schéol

teachers had the highest levels of decisional deprivation, while

elementary teachers experienced decisional saturation.

Size of the s;hoor. One situational variable whiéh has been
reported to influence the preferences o%-teacpers for greater
involvement in decision-making is the si;e of the schoél in which
thé\;eachers are situated. Corri;eau_(l969) noted marked
differences on eight decision .items dug to sige of the school, while

Hawley (1969) noted differences on three decision items. Both

researchers- indicated that teachers in the larger schools wished to

!
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" be involved in deéision¢méking to a greater extent than did thosge
in thé_émaller schools. Blacker (i971) repor;edvthat significant
relationships were observed between teachers' perceptions of
preferred decisilon-making and school size, but could:not detect any

systematic occurrences of the differences.-

Size of the community.r fhe‘f;nal situational factor to be
considered %nﬁtbis review of research is the size of the community
in which the school is situated; Only four researchers have
reported that it has some.relétionship to differences in.decisién—
making pfeferences. Corriveau (1969) reported that only one
décisﬂn item‘.was aff/ected by the éize of the school while in
Hawley's (1969) study, five d;;ision items were affected; Alutto
and Belasco (1972) claime&wfha; there were decided differences in
"their teachers' preferences.for decision-making with the rura}
teachers having thg highest levels of decisioﬁal deprivation and,
consequeﬁtly, desiring widely increased participation. On the other
hand, teachers in the urban sthool districts indicated they were
experiencing decisional saéﬁration, and were thus seeking less

involvement.

' ' : IITI. SUMMARY

The literature, and research studies that were cited in this
chapter indicate that the normative role of teachers should be to
participate in decisions of a professiona’ nature. Two basic

reasons were: it is psychologlcally healthy for mature indiwiduals

27
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to participate in order to satisfy their(peeds for e;teem,
autonomy, and self—éctualiiation, %gd, secondly, thevp;ofess;onal
teacher.now has the eiéertise to be involved in decision; that
affect the ver, nature of his work. . '

nggzggiindicated that the degree of participation teachers
\E%ﬁma'like’to>have in‘decision-making is significantly different
from the ad§unt of participation they presently have.

There appeared to be a need for a further study to examine

the relationships between personal and professional characterijtics

of teachers and‘khei} actual and preferred degrees of : )

)

participation. Some of the research findings on this point were

at variance with each"other, so a. further study is needed to arrive

! -

at a clearer understanding of these interveningrvariableé.
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CHAPTER III
RESEARCH DESIGN

This chapter indicates the sub-problems of the study, and
describes both the instruments used and the sample of the study.
The chapter concludes with a description of how the data were

collected and what statistical treatments were used in the
; >

analysis of the data.

I. THE SUB-PROBLEMS

The five sub-problems identified in Chapter 1 are ‘ .

restated below.:

Sub-~Problem 1.1

.

What are the teachers' perceptions as to how decisions
are actually made on each of the thirty-five decision items

specified by the study?

Sub-Problem 1.2 9

What are the teachers' perceptions as to hoggkhey would

i eﬁsr the decisions to be made on eaqh‘of the thirty-five

-decision items?

29



Sub-Problem 1.3

Is th~ve a significant difference between the actual
degree of participation teachers perceive they have on each of
the thirty-five decision items, and the degree of participation

they would prefer to have?

Sub-Problem 2.1

What relationships exist between teachers' perceptions
of their actual degrees of participation on each of these
decision items and such variables as sex, age, marital status,
.academic and professional training, teaching exp ‘ence, grade
level taught, length of time in the present school, number of
teachers in the school, size of the town o; city in which the

school is situated?

Sub-Problem 2.2
What relationships exist between teachers' perceptions

"of their preferred degrees of participation on each of these

. -decision items and such variables as sex\ age, marital status,

academic and pfpfeésional training, teaching experience, grade

i

ar

level t%ught, length of fiﬁe‘in the present school, number of
L]

- |

teacheré%in the school, and size of the town or city in which

|
the schopl is situated? .
i

F . , £
¥

II. INSTRUMENTATION

o :
Two instruments were used to collect the data: a

Teacher P%rtiqipation Questionnairé and a Teacher Information



Quesi..nnaire. Both instruments were deyeloped by Massé and
[ ' |
used in his doctoral study of the decision-making

characteristics of a sample of French speaking teachers in the ’

Province of Quebec (Mass&, 1969). Massé's French version was
‘translated into English by this researcher. The accuracy of

the translation was verified by three bilingual graduate

students from Quebec who were in the Educational Administration
Department during the winter of 1969. Copies of the two

questionnaires may be found in Appendix A.

Teacher Participation Questionnaire

This qﬁestionnaire consisted of thirty-five decision
items, each item accoﬁpanied by two subscales, an Actual
Té;cher Participation subscale and a Preferred Ieacher
Participation subsca;e. On each of these two subscales,
respondents were asked to indicate one of four degrees of
teacher-participation i; the decis;on—making prbcess fof.that
particular decision item. The four degrees oé teacher
participation Yfre:

1. No Teacher Participation. Teachers could not
part;cipaée or should not particigéte, and the decision was
" made entirely by the' administrative éuthorities.

‘2. Advice of Teachers. Thé administrative authorit;és
made or should have made tﬁe decisioq'aféef‘consultation with

an individual teacher or with a group of, teachers.

3. Co-operative Decision. Teachers and the

administrative authority together made or -should have made the

31



decision.

4, Teacher(é')~Decision. A teacher or group of
teachers made or should have made the decision independently.

The thirty-five items 6n the Teacher Participation
Questionnaire were selected by Massé from related research
find%ngs and from proposals put forward to the Quebec
government by the various teaching associations during contract
negotiations (Mass&, 1969). The various decisions pertained
either to school organizat;on, =1 » teaching profession, pupil
personﬁel, teacher personnel, or elementary and secondary
curriculum. Their allocatiou: to these varlous categories are

0

shown in Tables 1, 2, 3, 4, and 5.

Teacher Information Questionnaire

This quéétionnaire was a modified version of Masse's
(1969), so that it was suitable to méhbers of the Provincial
Agssociation of Protestant Teachers (P.A.P.T.) in the Province
of Quebec, rather than members of the Corpo;ation des |
Enseignants du Québec.. Seven of the nine items on the
questionnaire remained the same as on Mass€'s so that a
comparison between the two teachers' associations as regards
their responses on the Teacher Participation Questionnaire
could be made at a later date. The nine items requested the
respondent; tb’indicate their sex, age, marital status, teaching

experience, teaching level, type of academic and professiohal

" training, length of time in the present school, number of
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TABLE 1

DECISION ITEMS PERTAINING TO SCHOOL ORGANIZATION

" Item
No. Decision Items
10. Determining the 1ength of teaching periods.
13. Establishing educatiopal specifications for new
school buildings.
16. Drawing up timetables for the school.
17. Deciding which teachers will be members of the
school gouncil. : .
/
21. ! Determining the number of periods one should teach
per week. -
.23, Determining the need for specialist-consultants or
coordinators in a school system.
27. Determining the amount‘of the school budget which
should be spent for instructional purposes.
28. Determining the priorities in ‘relation to i
‘educational research.
32. Determining the formal structures to be established

in the school; i.e. the distribution of workload,
the formation of departments, the establishment of
committees or councils in the school. ’ .o
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TABLE .2 = o

DECISION ITEMS PERTAINING TO THE TEACHING PROFESSION
Item )
No. Decision Items
3. Determining which' individual teachers require
further professional education.
5. Evaluating teachers' professional qualifications.
6. Suspending a teacher's diploma.
14. Determining priorities in the retraining of
teachers.
19. Determining program content for teacher workshops.
\
22. Drawing up a code of ethics to which teachers must
adhere.
30. Determining the content of teacher training
programs. :
33. Determining the minimum requirements for, entry\f#ito
the teaching profession.
_ ™
TABLE 3

DECISION ITEMS PERTAINING TO PUPIL PERSONNEL

R

Item v
No. Decision Items
8. Establishing regulations concerning student behavior
in school.
¥
25. Deciding on the methods to be used in grouping

students.
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TABLE 4

DECISION ITEMS PERTAINING TO ELEMENTARY AND

SECONDARY SCHOOL CURRICULUM

35.

Item
No. Decision Items
1. Introduction of new éeaching methods.
2. Deciding on instructional methods which teachers
should use. ‘
4, Establishing the broad outlines for instructional
programs at the secondary or elementary levels.
7. ' Organizing extra-~curricular activities.
11, Establishing methods to be used in  evaluating students.
15. Determining the types of aésignments to be given to
students. T
20. Selecting textbooks.’ '
24. Introducing new courses of study.
29, Developing tests and examinations to evaluate
student progress.
31. Selecting teaching materials, audio-visual
materials, etc.
34. Selecting the subjec~: to be included in the

school program..

Determining the subject matter to be taught.




TABLE 5

DECISION ITEMS PERTAINING TO THE TEACHER PERSONNEL

Item’ o

No. Decision Items

9. Assigning the subjeht or subjects which 'a teacher
will teach.

12, Establishing criteria for the evaluation\of
teacher competency.

18. . Defining objectives for the supervision of
teachers. \

26. Deciding the grade level at which individua

teachers will teach.

36-
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»
teachers in the school, and the size of the city or town in

which the school was located.
TIII. THE SAMPLE

Permission was requested from the executive of the
P.A.P.T. to conduct this research with a sample of their ,
‘membership, and é reque;t Qas made for assistance in sampling
the population. Pgrmissio; was granted by the executive to
carry out the rgsearph;?roject,.and Dr. Allana Reid-Smith, thg
Pregidentx;f the P.A.P.T., took the responsibilit} of having.

the questionnaires mailed from g%e Association's office in

Moﬁireél.

The’sampie of teachers selected for this study consisted
of 200 teachers obtainedlby using a table of random numbers from
a total population of 7,200 members of the P.A.P.T.
Assistant-principals, principals, librarians, guidanpe
counsellors or any school personnel whose sole responsibility
yas not teachiné eithexn in elamenfary or secohdary schools were
not included in the study.

The personal-professional characteristics of the sample

are indicated in Table 6.

IV. DATA COLLECTION

The questionnaires were mailed from the Montreal office

of the P.A.P.T. with a postage-paid re;hrn envelope. One



TABLE 6

PERSONAL-PROFESSIONAL CHARACTERISTiCS OF
POPULATION BY PERCENTAGES

Variables Variable Categories N %
Sex Male 70 . 48.6
Female . 74 51.4
Age Under 20 years 1 0.7
20 to 29 years 73 50.7
30 to 39 years 35 24.3
40 to 49 years 19 13.2
50 to 59 years 14 °
60 years or more 2
Marital Single 47 32.6
Status Married 91 63.2
Other 6 4.2
Academic | Less than 12 years 6 4.2 .
and 12 to 14 years 43 29.9
Professional 15 to 17 years 70 48.6
Training 18 or more years ° 25 17.4
Teaching Less than 2 years 2 1.4
Experience 2 to 4 years 40 27.8
S 5 to 7 years 32 22.2
8 to 10 years 25 17.4
11 to 13 years 11 7.6
14 to 16 years 12 8.3
17 or more years 22 15.3
Teaching Kindergarten 3 2.1
Level Elementary 70 48.6
Secondary 71 49.3
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TABLE 6 (cont;nued)

Variables Variable Categories
Number of Less than 1 year 19 13.2
Years in 1 to 3 years 61 42.4
Present 4 to 6 years 29 20.1
School 7 to 9 years 17 11.8
Number of Less than 10 7 4.9
Teachers 10 to 19 24 16.7
in School 20 to 29 56 38.9
30 to 39 11 7.6
40 to '49 9 6.2
50 or more 37 25.7
Population 1 to 19,999 48 33.3
of 20,000 to 39,999 39 27.1
Community 40,000 and over 57 39.6

39



" the data were carried out.

40

reminder was sent to those teachers who had failed to return
the questionnaire within one week. The questionnaires were

collected by fhe‘central office of the P.A.P.T., and forwarded

‘to this researcher. Of the 200 teachers sampled, 144 (72%)

returned useable questionnaires.

( V. DATA ANALYSIS

The data obtained with the Teacher Participation and
Teacher Information Questionnaires were -transferred to IBM
coding sheets by this researcher. From the answer sheets, the

data were transferred to IBM Egnch cards, each respondeﬁt

having his data on two cards. Then the following analyses of

¥

\

Personal and School Characteristics

In order to de?ermine zhe charécteristics of the
individuals who complgied the‘questionnaires, an aﬁal?sis of
the independent variables stipulated’in the Teacher Information.
Questionnaire was carried out by using the Divisioﬁ éf
Educational Research Seryiceé' program NON Plﬁ. This
statiétical program generated the frequency and perceﬁtaée’
frequency of responses for each category o: the nine variables.
Table 6 illﬁgtrates the variables énalysed, the variouéf

categories within those variables, and tﬁe.frequencies and

percentage frequencies correspoﬁding to each category.
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Actual and Preferred Degree; of Particiﬁatio;

Sub-problems 1.1 and 1.2 were analysed by the Division
of Educatioaal Research's statistical program NOé/RﬂQ. This
statistical program determined the frequencies and percentage
frequencies of responses on each of the four levels of i
participation for each decision-making item on the Actual scale
and on the Preferred scale.

Sub-problem 1.3 was tested using the Wiléo#on matched-. -
pairs signed-ranks test ¢ ain item by item basis.

. Siegel (1956:75) describes the Wilcoxon as a non-
bérametric test appropriate for a study involving twq/re;ated
samples. ‘It is a bowerful test in that it takes into account
the relative magnitude as well as the direction of the: ¢
differcnces between two samples. In this study, the two related
samples Wéré the teachers' perceptions of their actual degfee
of_participatiop and the teachers' perceptions of. their preferred
degree of pér;icipation. The samples Qere considered related in
thét,each individual teacher in the sample signified his or hef

~ perceptions on both the actual and éreferred participatio& scales.

A second criterion of the Wilcoxon test was that there
must be at lgast ordinal measurement not only with the pairs of
sampleé but also between the pairs. The four degreeswgfﬁ
participation on the Teacher Participation scale werejéénsidered

7

to be continuous in nature from '"No Teacher Participation" to .

o

"Teacher(s') Decision," thus signifying a "greater than"

relationship between pairs of degrees of teacher participation.
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N o 4

This relationship gives rise to-a rank ordering of degrees of

/ .
partic%pation, So censequently the participation scale may be

considered ordinal.
Since the number of'respondents, N, in the sample was
larger than 25, the statistic geherated by the Wilcoxon test

. v . . X
is equivalent to a Z Score (Siegel, 1956:79), This deviation

e

from the mean is a Z score, where

N(N + 1) !

. T - ALy T - 4
YA -3 =
Sy N (N+1) (2N+1)
24 '
and T = sum of the ranks
/%= the mean -
~ 6, = the standard deviation = =

The %.score is appreximately normally distributed with
Zero meadn awé unit vafiance Its value obtained _from the
above formula was then used in Table A of Siegel (1956:247) to
determine what were the probabilities associated with values as
eetreme as observed values of Z in the normal distribution.

The Divibion -of Educational Research Serx;ces program
NON PﬁS modified for a 1arge sample, was used to determine the
’ Wilcoxon statistic for each of the thirty-five items on both the 4
Actual and Preferred scales. The level of significance for the

Wilcoxon test was set at the .05 level.

Personal and School Characteristics and Degrees of Partiéipation -
Sub—preblem 2.1 and- 2.2 were tested for each item on the

two participation scales by means of the Kolmogorov-Smirnov two-.

J
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!
/

sample tegt. This is a test of gaodness of fit, and 1is
concerned yith cumulative freqﬁencies and the agreement between
two sets of sample values (Siegel, 1956:127). In this study

" the two samples for the test are the responses on the actual
participation scale and those on the preferred participation

scale.

As mentioned earlier in the text, the data from the
two paffiéipation scales were ordinal in nature, so this met
the reqﬁirement of the Kolmogorov—Smirnov‘test.

This test basically computed the maximum deviation,
Dmax, between the cumulativg frequencies of teachers' responses
on the same item where there were two sefs of ordinal scgres,

The significance of this Dmax was then detérmined by calculating

2
a chi square, X", where

2 Z ’
)( = 4 Dmax )
nl + n2
and n, = frequency of response in sample one
n, = frequency of response in sample two

Table C of Siegel (1956:249) was used to deterginejthe 1evels.
of significance of the observed chi square values.

Program NON P¢l, obtailned from the Division of
Educational Research Services, was used for the Koimbgorov—
Smirnov statistical test. For this test, the level of

significance was set at the .05 level.



44
VI. SUMMARY

In this chapter a description of the instruments used
in the study was provided, the sample and method of data
collection were described, and the two statis£1c31 techniques
used in the data analyses were discussed.

Engli;h translations of Massd's (1969) Teacher
Participation Questionnaire and Teacher Background Quest-<onnaire’
were the instruments used in the study.. The former consisted of
thirty-five decision items ‘and two scales, Actual Parficipation
 énd Preferred Participation. The Teacher Background Questionnaire
elicited the personal and ptbfessinnal characteristics of the
respondents.

The study was conducted, in the Province of Quebec and..
involved a random sample of 200 classroom teachers in the
Provincial Association of Protestant Teachers. The |
questionnaires were distribut®d and collected by the office
staff at the P.A.P.T. head office in Pointe Claire. A1l
responses were coded on‘IéM comﬁuter data cards.

The two statistical techniﬁues that were used in the
data analysis were the Wilcoxon matched—pairs s%gned—raﬁks test

and the Kolmogorov-Smirnov two-sample test.



.CHAPTER IV
FINDINGS OF THE STUDY

In this chapter the findings of the study are summarized

under the headings of the various éub—problems stated in

]

Chapter I.

;
“i

I. ACTUAL AND PREFERRED DEGREES OF PARTICIPATION

Sub-Problem 1.1

The first sub-problem was to determine what were the’
tedchers' perceptions as teo how declsions were being made on

each of the thirty-five decision items specified by the study.

' Findiﬁgs. A'suﬁmary of the response frequencigs and
percentage frequencies for each of the decision items may be
found in Table 7. On eighteen of the thirty-five items, over 50
percent of the teachers,feit that there was no teacher participation.
Amo?& these eighteen, there were eight decision items in which 83
pefcent or more of the teachers felt they had no involvement
whatsc - Four of the items, numbers 5, 6, 12 and 33, appear to

>

xrr .. with the teaching profession; namely, evaluating

~ t-ache: 21 “essional qualifications, suspénding a teaching

c.ploma, es :ablishing criteria for the evaluation of teaching

-
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competency, and determining the minimum requirements for entry
into the teaching profession. The other four items, numbers 21,
23, 27 and 28, appear. to be concerned with organizationai matters
such as determining the number of periode‘teachers should teach
per week, determining the ﬁeed for consultents, allocefiﬁg funds
to be spent in school budget, and deciding upon the priorities in
educational research. . ‘
. On the other end of the continuum dealing with the degree
of teaching participation in decisions, there were five decisien
items on which the largest percen;age of respondents perceived
that teechers acteally made those decisions by themselves
independeng;bf the administrative authorities. ' Three of these
decision items, numbers 2, 15, and 29, were concerned with

—

curriculum matters such as instructional methods teachers should

use, student“assignments, and test ‘development. One other item,

nunber 17, was an organizational matter_concerning the teacher

representaﬁion on the school council, and the fifth item, number

22, was concerned with the teaching_prdfessioﬁ, in the drawing up

of a code of ethics for teachets.

Table 8 indicates the modal decisidﬁ—making levels, or the

.. levels at whiqﬁ the greatest number of teachers perceived the’

decisions being actuail& made, for each of the thifty-figg-deeision
items. |

On twenty-two decigion items the mode fell at No Teacher
Participation, on six items it feli at Ad;ice ofATeachers and on

v .

two items it fell at Co-operative Decision, where teachers and the
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TABLE 8

Decision Item

. \
MODAL LEVELS OF TEACHERS' ACTUAL DECISION-MAKING = - .
Degree of Participation in

Perceived

Decision-Making

"10.

11.

12.-

13.

14,

15.

16.

17.
18.
19.

20.

' Teaching periods

New methods

M%thods to use
Professional education
Program outlines

Professional |
qualifications

Diploma suspension
Extra-curricular
Student behavior

Teacher load

Student .evaluation

Teacher evaluatién»
Building specifications
Teacher rét;gining

Student asgignmenté

School timetables
School;hgﬁggii

Teacher supervision .
Teacher wotkshops

Selecting textbooks

No teachers
Teachers

No teachers
No teachers

No teachers ’

Né teachers

Co-operative

. Co-operative

: Advice

No teachers

Advice

. No teachers

No teachers
No teachers
Teachers
=N§ tegchers
. Teachers
No teachersu
Advice

No teachers
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TABLE 8 (cdniinued)

Decision Item

Perceived Degree of Participation in

Decision-Making

21.
22,
23,
24,
25.
26.
27.
28,

29.

30.

3I.

32.

33.-

34,

35.

Periods taught

Code of ethics
Consultants

New courses of study

Grodﬁiﬁg,students

‘TéﬁchéfﬁéSSignment

School budget
Research

Test developmenf_

HTra%ﬁing.programs

Seléétion of material
School organization-
Teaching profession
Subjects in program

Subject matter

No teachers

Teachers

No teachers
¥

No teachers

Advice

Advice

No teachers

No teachers

bTeachers

No teachers

Advice

No teacﬁgrs

No teachers

No teachers

No teachers

)
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administrative authorities made the decisions together. There
-~

were only five items on: which the mode fell at Teachers(s') Decision,

where the teachers had complete autonomy in making the decisions.

The magnitudes of the modes t Tell din ﬁhe category
{
Advice of Teachers were all less than.50 percent. On the two

»

; . : .
items that were concerned with teaching personnel, numbers 9 and

26, the mode§‘were 42.4 percent and 34.0 percent. On two items .

Nt

concerned with curriculum, numbers 11 and 31, the modes were 38.2

percent and 42.4 percent. The fifth‘and sixth decis*on iteps

that had the mode fall in the gategn~v Advice of Teachers were
item number 19, a teaching pr. :ssi. item, and item number 25,'a
\pupil personnel matter. The mignituges‘of %he/modes were 30.6
percent on item number 19 and 2° 4 ;e*rcent;on naﬁbeifbs

Items 7 and 8 were the two decision items that had the
‘mode fall in the response.category Co- operaqive Decision.. Tﬁﬁ‘{:;?
mode on number. 7 ‘a curriculum matter dealing with extra-curricular
activities, was 49.3 percent:dwhile on item number 8; a pubil

personnel’matter; it was 42.4 percent.

For the five items that had the mode fall at Teacher(s )

et

Decisionﬁ the magnitudes of the modes ranged from 36.1 percent on

S
*x,.‘ 3
‘.r, . .

'item number 2, 40 3 percent on ‘item number 22 46. 5 percent on

~ﬂ;item number 29, 59,7 percent on item number 17 to 71.5 percen; on

;item number 15, a curriculum decision matter.

l‘l

‘ Sub—Problem 1.2 .

Sub-problem 1.2 was to‘determine what were the ceachers'
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perceptions as to their preferred degree of participation om each

of the thirty-five decision items specified by the study.

Findings. A summary of the response fiec.encies and o
percentage frequencies at the preferred level for each of‘the
decision items way be found in Tableg] On thirty-five decision
items, the Iargest percentage of teachers for each item preferred
the g%-operative #tyle of decision—making with the administrative
b authbrities
’5‘{ , On the remaining five items of‘the'qnestionnaire, the
3':imajority of the teacherg'preferred Fomplete autonomy in making

‘?decisions. On item 2,'decidinn which instructional methods teachers
should use,f54.2 percent of the sample felt that it should be a
teacher's decision. On two other items also concerned wit;a ' .
curriculum; items 15 and 29, 76.4 percent of the teachers preferred -
, autonomy’on o' =2r 15 and 52.8 percent.preferred autonomy on item
number 29. On item?ndmber 17, an organizational decision, 70.0
.percent of the respondents preferred that teachers by themselves
should decide what members of the school staff should be on the
school council. The fifth ddcision item that had the majority of

lthe respondents preferring .a teachers' autonomous decision was
" number 22,ﬂaﬁgatter concerning the teaching ﬁrofeSSion. On this
item, 55.6 percent of the teachers felt thgt‘only teachers should
he concerned with‘drawing up a code ofvethics»to which they must
adhere. The modal levels of the teachers' preferred deérees of

decision—making are shown in Table 9.. The magnitude of the mo&e3n

théx fell 1n the Co- operative Decision category on thirty decisioﬁ

s N
> .P
f .



- TABLE 9

o —
MODAL LEVELS OF TEAr! #RS' PREFERRED DECISTON-MAKING

J
AT

) B
Perceived Degree of Participation‘ﬁaﬁ

Decision Item Decision-Making N
O Ay
1. New methods Co-operative
2. Methéds to use ;eacherq
3. Professional education Co-operative
4. Program outlines Co~operative
3. Professiénal Co-operative
qualifications .
6. Diploma-suspension Co-operative a
L :
7. Extra:curricular Co—opgrative y
8. Student behavior~ Co;operative B
9. Teacher load Co-operative
10, Teaching periods Co-operative
1. Student evaluation h\r;Co—operative
12. ‘Teacher evaluatiofi Co-operative ;
13. .Building'specifications Coibﬁerative
" 14. Teacher retraining Co-operative
«15. Student assignménts / Teachers
IB. «School éimEtables Co—operaéive
17.. School council Teachers
18. Teacher ;upervision Co-operative
19. Teacﬁef workshops Co—opérative
20. ASelecting texfbboks Co-operative

™
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TABLE 9 (continued)

Decision Item

Perceived Degree of Participation in
Decision-Making

21.
22,
23.
24.
25.
26.
27.
28.
29.
30.
-31.
32.
33.
- 34.

35.

Periods taught

Code of ethics
Consultants

New courses of study
Grouping stﬁdents
Teacher assignment
School budget
Research

Test development

Training programs

Selection of material

School organization
Teaching profession
Subjects in program

Subject matter

Co-operative
Teachers
Co-operative

Co-operative

VCo—operative

Co-ope?ative
Co-operative
Co-operative
Teachers

Co-operatd ve

Co~operat i

Co—operaE}ve
Co-operative
Co-operative

Co-operative
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!

itena ranged from 46.5 percent on item 33 which dealt with entry
into the teaChi:g profession to 86.8 percent on item 8, concerned
with regulations for student behavior in the schoolq<\

On sixteen of the.decision items which had the mode
falling at the co-operative level, the percentage of teachers

preferring that level was greater than 65 percent. Five of
o AT

these items appear to be congerned with organizational decisions:
(numbers 10, 16, 21, 23 and 325._ Five seem tc be related to
curriculumvdecisions (numbers-1, 4, 7, 24 and 34) and another four
to decisions dealing with the teaching personnel (numbers 9, 12,
*18 and 26). One other, item 8, related to pupil personnel, and
‘the last one, item 14, was concerned with the teaching prcfession.

When Table 8 is compared to Table 9, it is apparent that

Y
“

the modal level on twenty~two decision items moved from No
' Teacher Participation on the actual scale to Co-operative %ecision
on the Prefepred'ecale., On six other items, the modal level !
moyed from Advice of TeachQESNGQ\Fc—operatiye Decision. ’ ////
It is also noteworthy that the teachers in this study e
rejected the consultation style of decision;making, where advice‘

is spught from the teachers but the- final decision is made by the

:; administrative authorities. The respondents perceived

3»«.—

consultation/as being the style of .decision-making actually being
uged on six i%ems but they indicated that they would much prefer a

co-operative style instead. K ) <
, < N Sl
; e ow : '

Sub-Problem 1.3

Sub-problem 1.3 was to determine whether‘there were



Ce

—a f
significant differences between the actual degree of participation

teachers perceive they have in each of the thirty-five decision
items -and the degree of participation they would prefer to have.

The Wilcoxon matched-pairs signed-ranks test was used to
assess the significance of the difference between the actual and

preferred decision-making levels.

Findings. The Z scores obtained with the Wilcoxon test
and their probabilities are-presénted in‘Table 10. The results
indicated a highly significant difference between the actual and
preferred decision-making levels of the teachers on each one dﬁ
the thirty-five items. In all cases, the probability of the
differences occurring by chance wgf less than 0.001.

63 ~
Consequently, from the daéi%&hat were obtained in the study

‘of the first three sub—p:oblems,rtgere was ample evidgnce to
indicate that teachers desired much more involvement;in deci;ion-

: é
making on matters pertaining to education at the classroom, school,
system, and provincial levels. The findings were very consistent
with those of Simpkins (1968), Hawley (1969), Clarke (1970),
Blacker (1971), and Massé'(1969), in that all the above researchers
also discovered that teachers desired more pa}ticipation in
decision-making, But they wanted the extent and style of participation
to vary with each specific decision. | |

This present_gtudy was involved with English-Protestant
teachers in Quebec ;;ing the identical questionnaire with which

Massg'sampled French Catholic teachers in the same’pfovince. It .

is interesting to note that more than 25 percent of the English



TABLE 10

PROBABILITIES ASSOCIATED WITH

Z SCORES ON THE WILCOXON TEST

20. Selecting textbooks -9.44

Décisibn Item . | Z Score Probability
1. New methods . -7.68 0.00
2. Methods to use -6.72 7 0.00
3. Professional education -8.06 0.00
4. Program outlines -9.21 ‘0.00

L 5. Professiongl T -9.43 © . 0.00

X " qualifications A N '
6. Diploma suspénsi;n " Zip.os 0.00
7. Extra-curricular -4.28 0.00
8.; Student;behavior . -7.00 0.00
9f Teacher load ‘-8.68 : 0.00

10. Teaching periods ;9.42 0.00

11. Student evaluation -7.75 0.00

12. Teacher evaluation ~9.86 0.00

13.  Building specificdtions -9.93 0.00

14. Teacher retraining ~9.77 0.00

15, Student assignmeﬁts -3.45 0.00~

16, ~Séhool timetables N -8.15 0.00

17. School coﬁncil ' ' =3.93 _0.00

18. Teacher(supervision - -9.47 0.00

19. Teacher workshopsk -6.98 0.00

0.00
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TABLE 10 (continuedx

/
v
2 -

Decisjgd/;;;;* 2 Score Probability
i
21. Periods taught -9.93 0.0¢
22. Code ?f eEE}cs -6.65 0.00
23. Consultants -9.93 0.00
24, Néw courses of study -9.93 0.00
25. G£ouping students'q -7.13 0.00
26. Teacher assignment -8.60 0.00
27. School budget‘ -9.55 0.00
28. Research -9.90 0.00
~29. Test development . =5.58 0.00
30. Training programs -9.97 0.00
31. Selection of material =7.24 0.00
32. thoéi;brganization -9.27 0.00
33. Teachiﬁg profession -10.08 ‘0:00
34, Subjects in pr&éram -9.93 '0.00
35. Subject matter ~-8.97 0.00
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’

teachers desired autonomy.in making.decisions~on the same( items
as 25’pércent of Massé's sample Aid; namely, items 2, 3, 17, 22
and 29. However, in addition,.more than 23 percent of the
English Protestant teacﬁers desired autonomy on eightlother
items as well.

v/

v

. II. ACTUAL DECISTION-MAKING AND
PERSONAL AND SCHOOL VARIABLES

Sub-problem 2.1 was to determine what relationships exist
between teachers' perceptions of their actual degrees ¢
participation om ‘each of thirty-five decision items and such
personaf and schpol variables as sex, age, marital status,

academic and professional training, teaching experience, grade-

"level taught, length of time in the present school, number of

teachers in the school and size of the town or city in which the
‘ Lol

St

school is situated.

An item by item analysis was carried out on each of the

thirty-five decision items on the Actual Participation Scale

using the Kolmogorov~Smirnov two-sample test. The findings are

reported below under each of the nine personal and school

variables.

Sex

Significant differences ‘in the Actual'Participation Scale

%

were found on only two decision items when the respondents weré
i /

categorized ‘according. to sex. As shown in Table 11, the -/
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differences~on item 16 which dealt with the drawing up of school

" timeétables were significant at the .01 level, and differences on

’ Yk

item 25 on the methods of grouping gtudents were significant @5

&

the .001 level. A o | ;
'InhCorriveaufs (1969) study with French—speaking teachers‘
in North—western Quebec, the sex of the responéents also was’ |
significant for item number 16 as Well as for nine other‘decision
dtems that were mainlyAconcerned with school organization .and
curriculum Hawley (1969) also found that sex was significantly
‘related to teachers perceptions of actual decision—making on
curriculum items, and Blacker s (1971) st ood consistent . .

/
t

results on budgeting deGisiOns Thus, thr 1gs of-the

o

present study are not in agreement with those of Corriveau (1969)

. Havley (1969) and Blacker (1971) The present dat di ate, 'K,L-¢5
¢ L NS S - . ‘;:'; '
) that the sex of the respondents is not 51gnificantly related to ..

their perceptions of their actual decision—making Qevel.

Age VR : S . ‘
- : ; o L )
Forffacility‘in analysing the data, L. e respondents were '

. placed into one of. three” age categories under thirty years of

age, thirty to thlrL/ nine, and forty orpover As shown in Table »; .
11, age was found to produce signi‘icant differences in actual
decision—maﬁ&ng on only one of the thirty flve decision items.

. That item was ﬁbmber 22 which was concerned with the drawing up
. 6 !
" of a code of ethics to which teachers should adhere Participation

' in decision—making on this item appeared to be a matter of ’
- O .
importance to onlyfthe"middle—aged and older groups of teachers
(S

7.
{



3
»

for the variable ~age was significant only when the responses of

[0S

these two groups were analysed together.
"M

o

-~ Ggsriveau (1969), Blacker (1971),vand Clarke (1970) also
g N

. ) &
© foun ge was' not significantly related to the actual

“decisiongmaking of teachers. Hawley's (1969) findings were at
variance with these results, however, for he‘found that age

B0 ' 4
'@mted ‘for significant differences on-‘eight out of fifteen

Pl )

curriculum decisions,

ro - : N A R

o . )
- a

Marital Status . ' . f' %;fﬂfg\
3 o
~ The findings of -this study indicated,that whcther a

respondent was single or marq%éb seemed to have no relationship

’ 1’
o4 b

.to how he percelved hlS actual” decision—making gq} 4 wSimilar

findings were reported by Corrivéau (1969), Blag&er (1971), and

)

\‘Clarke (1970) but Hawley (1369)}ﬁound that on flve ,out of

“

fifteen dec151on items, marlt;I

i
decisionsmakfng leveis. CER

A

¥

1{”"

’Adademic and Professional Training

.

Three catégories of the variable—Academic and Professional

-Training were used in this ana1y31s U%Jndliffefégachers w1th

>

1ess than fifteen years of - training, teaehers with fifteen to

;

seventeen years of training, and teachers %ith more than
seventeen years ‘of training. The first category included all

i ‘(. A -
teachers with a Class 1T Teaching Diploma in Quebec. The second

one was made up of teachers with a Bachelors deg: or a Bachelors

degree and one year of teacher training. The last category

P

73
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included teachers with Masters degrges or Doctorates. , o

The nuﬂher of years of academic and ptrofessional

education that the respondents had did not appear to be significantly

'related to the perceptions of their actual degree of d%&isionij

-+

5

2

making. A significant relationship was apparent on only three
items as indicated inwmable ll Item numbér 11 dealt with
establishing;methods to be used in evaluating students. JItem

3
-

nuMber-lB wasfconcerned withnestablishihg educational

,/‘ ings; Theathird decision item

specifications for new scﬁﬁﬁlﬁ
iy

on which years,of training had a hearing was number lv;‘decid%ﬂg
o’

whiﬁh teachers will be mggbere of the school council -

i Ty

o Item 11 aﬁpeaféd to be a dec}sion felated to pupil
- e &

‘ personnel wh}le the other two items were concerned with school

Na

ﬂ; organizatgo Corriveau (1969) also found that ears of;training
nvj \ y

‘ were«related to teachers perceptions of actual dec151on—makﬁgﬁ

on three organizatlonal decisi'

@
'%mms.ﬂ Furthermore, hlS study

~

£l

. )
o found that this variable was o :

c‘ Lx_‘ o

" Hawley (1969)»l

. . / .

significant, for nine out o
w2t v

responses which indicated differences according to,years of

fifteen decision itedhs produced

-

academic and professional education.
ot

»
L
o

Teaching E§Eerience ' ce I ta.

" ’ / ! : .
. To carry out the analysis of this variable, the respondents

.were placed into three categories. Category one included those



75

w

respo- -ents who had taught less than five years. Category two

in- Jded those who had five. Afn‘ﬁﬁ ‘ears of teanhingggxpep%ence,

e third category waslmad up)of teachers with eleQen or
r ‘e years of teaching experience: s

. As‘indicated in Tab}e 12, teaching experience was
significantly related to teachers' perceptions of actual decision—

making on item 16, dealing with the formulation of school\X‘§

timetables, and on item 34 which was concerned with-the selection
/

of gubjects in the school program. Ai. ot . ;@ﬁd
" " These findings were HOC‘FOhéisghet with those of Hawley * it
3 BT ¥ T ' . . \g“; “

(196?). He found that teaching experience was. related to teachers' .

perceptions of actual decision—making‘on mine out of fiftreen

items dealing with curriculum.

54
Cd

[

Teaching Levei o
S , *“7 - i
The two categorles of teaching level used in the analysis

~

were elementary, which included Kindergarten to Grade Seven, and

! ¢
§%condary, which comprised Grades Eight to Twelve inclusive. /,Q
. o + ! .

Teaching level was found to produce significant differences
| -~ ‘}’ ’ ‘| .
o,
on the perceptlons of actual dec151on—mak1ng on three-items:
= ~ »

-numbers<16,,24 and 25 Item 16 had to do with draw;ng,up school A -

timetables item 24 was concerned with introducing new course§ of © ¢

/ . —

v

study; and number 25 dealt with deciding on what methods were to‘.z iﬁwf

be used in grouping students

. _
These findings tended to support those of Corriveau (1969), "

Hawley (1969), “and Blacker” (1971) in their analyses of_the
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Y v
relationship of teaching level to teachers' perceptions of their

actual involvement in decision-making.

Corriveau (1969) found that nine dgcigion items préduced
responses which indicated differences aécording to th: grade level
taught by the respon@ents. Two of those nine items were the same
items sixteen and twenty—fivehmentioned as significant in the
analysis for this study. In the same manner, Hawley (19695 found

that teaching level produced significant differences in decision-

making on eleven out of fifteen items on his questionnaire.
: J

el
Years in Present School f".‘n?’\':' . & .
N 4,“;‘1’."‘ V ’ -

THF findings indig $&/that Ehe“langth of time teachers had

R Y3
Lo “ /
Rat] o ' N

. R - . .
- taught in their present schools had no relationship to how p?ey

perceived their actual decision-making on the various items.

y

* Size of the School

Schools were categorizgi ;é-either small, medium, or large
in size depending on the number of te&bhe;sC@ﬁﬁmhei;%§taffs.
Schoois with fewérwghan terf™ teachers were deeme@ small,.tﬁééé with
ten to twenty—nin;fZé;chers were medium éize, and schools with

-
» ~ \

thirty b¥)more tgacherg were classified as large séhobls. ‘
Asfméy bfbgeen‘from Tablé 13, school siié'was significantly
related to geacﬁérs' perceptions of actual‘decision—making on
vséven items of the questionnaire., Items_16 anauZS were again
amongst the list\of décisions on which differences accordiqg‘to

school'sizeé were apparent.

. Significant differences were apparent on decision items

81
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Eoncerned with either turriculum or sﬁhooi organization. Items
t24 and 35 were declisions of a carr ..n votyre which dealt with
intfoduciﬁé new courses of stﬁdy -V ' termining the‘subjecé
matter to be tayght. Items 16 and 17 dealt with 5rganizational
decisions: drawihg up school timetables and decidiﬂg which )
teachers woﬁid be membgrs of the school council. | -

Two, other decision ifems which were significantly related
to school size were numbers 11 and 25 dealing with pupil
personnellproblems. The final decision item, 9, was of a teacher
personnel nature.

The.above findingé were consistent with those of Corriveau
(1969) and Hawley (1969) concerning the effect of school size on
actual decision-making. Corriveau found that this variable was

significantly related to ten decision items, while Hawley found it

" caused differences on six decision items.

Size of the Community

\

The size of the community in which the respondents taught '
. was significantly related toﬂtheir perceptions of actugl decision-
making on two items, number 9‘and number i9,‘as indicated in

Table 13.  TItem n&mber 9 was concerned with assigning the

subjects which a teacher would teach, and item 19 was of a

A ]

teaching profession nature, deciding on the program content for
teacher workshops. |

Corriveau (1969) also found Ehat>item number 19 produced
éignificantly different responses according to the ;1ze of the

community in addition to six other decision items. However,

i

87



Héwley (1969) discovered that eight out of fifteen items dealing
with curriculum were found to differentiate according to the size

of the community in which the respondents taught.

IIT. PREFERRED DECISION-MAKING AND
PERSONAL AND SCHOOL VAKIABLES

Sub-problem 2.2 was to determine what relationship: xist
between teachers' perceptions of their preferred degree of
. participation on each of the thirty-f;ve decision items and such
variables as sex, age, marital status, academic and professional
training, teaching experience, grade level taught, length of time
in the present schbol, number of teachers in the school, and
size of the town of city in which the school was situated. -

An item by item analysis was carried out on each‘of the
thifty—fivendecision items on the éreferred Participation Scale
using the Kolmogorov-Smirnov ;wo—sample.test. The findings are
reported below under each of the nine personal and school

variables.

The findings of this study indicated that the sex of the
respondents was not related to the perceptions of their preferred
degrees of decision-making.

Similar findings were obtained by Clarke (1970) and Blacker
(1971), but Corriveau (1969) found that the sex of the respondents
had significant relationships wiﬁ£ tﬁeir preferred decision-making

88



on seven 1tems. Hawley (1969) found a similar relationship on

four items.

Age

Significant differences in the preferred degree of decision-
making when the respondents were categorized by age, were found on
only two items as shown in Table 14. Both items were concerned
with the teaching profession: number 5 dealt with evaluating
teachevs' professional qualifications and number 33 was concerned
with determining the minimum requirements for entrylinto the
teaching profession.

On both decision items the older teachers were found to
prefer more teacher involvement in making the decisioné than did
the younger teachers under thirty years of age.

Ha&ley (1969) found that age was signifigant on six out
of fifteen curriculum items, while Corriveau (1969) determined
that this variable made a difference on six curriculum decision
items, one organizational item, and the identical professiona”

item mentioned above, number 33.

Marital Status

As may b~ seen in Table 14, marital status produced
significant differences regarding the preferred degree of decision-
making of teachers on only one item, number 22. That decision
item was concerned with drawing up a code of ethics to which
teachers must adhere, and would therefore be termed a decision

relating to the teaching profession. The findings for this item
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also indicated thatithékélrespodﬂkﬁfﬁ‘whb were married preferred

a greater degree of teaéﬁgr[involveééﬁtrin‘making this decision )
than dia the sing%ééresbon&énts. ) o
That the.variable marital status is relatively'unimportant
;n affecting teachers"perceptions of their pfeferred decision-
making was substantiated by Hawley (1969), Corriveau (i969) and
Clarke (1970). Hawley found Ehaf it had a bearing on‘only two

out of fifteen decision items, while Clarke and Corriveau

- determined that it had no effect whatever on any of their

.questionnaire items.

Academic and Professional Training

The numger of years of academic and professiona% edycation
that the respbndents had appeared to be significantly related to ‘
the perceptions of-their preferred degfee of decision-making on
foﬁf décision items: numbers 13, 1&,117 and 33 as indicated iﬂ
Table'14. 1Items 13 and 17 were decisions of an organizational
nature, dealing with specifications for new buildings and with
the.makeup-pf schoql councils, ‘while 14 and 33 were concerned
with the teé;hing‘profession. Item 14 was a decision. on
determining the prioriéies in-fetraining tegchers and number 33
was one of determining the minimum requirements for entry into the
teaéhing profession.

On all of the four specific decision items mentioned above,

those respondents with fifteen or more years of training wanted

significantly more participation than did those with fourteen

95



years and less oé training.

éofriveau (1969) also found significant differences, whenv
the respondents were categorized according to‘yeans o% training,
on two decision items identical to numbers 13 and 33 mentioned
previously, in addition to six other items. The findings were

also consistent with those of Hawley (1969).

Teaching Experience

Responses to two decision items, ﬁumbers 2 and 5, wére
significanély different according to the years of teaching 3
experience the respondents had (Table 155..‘Item 2 was concerned
with deciding what instructional methods teachers should use, and
item 5 with the evaluation of teachers' professional qualifications.
There algo was evidence to indicate that on both items, teachers
‘with five or more years of experience preferred'ﬁuch more
involv en:t 2 decision-making than those teachers with less thén
five years of experience.

These findingg were consistent with those of Corriveau
(1969) and Hawley (1969). The forme;Jresearcher found that two
organizational items and two curriculum items produced responses
which indicated differences accoréing to teaching experience; and

the latter found four curriculum items out of fiftéen that were

significant. ‘

Teaching Level ' f -
The two categories of tEaching level used in the analysis

were elementary and secondary. As may be’ seen in Table 15, only
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items 33 and 35 1ndicated significant relationships between the
teaching lével of the respondents and their preferred degree of
involvement in decision-making. Item 33 was related to teaching
profession matters, but item 35 was oriented towards curriculum,
for it involved the decision of what subject matter was to be
taught. Furthermore, those respondents who were categorized as
secondary school teachers also indicated a strong preference for
greater teacher involvement in the decision-making on these two
items, more so than did the elementary teachers.

Corrivéau (1969) also found that item 33 produced
significant differences_with respect to teaching level, in
addition to six other decision items on his questionnaire. Hawley
(1969) found that five curriculum items produced differences

according to teaching level.

Years in Present School

The findings indicated that the responses for only one item,
number 5, were significantly different with respect to the length
of time the teachers had taught in their pfesent school. The
specific item, as indicated in Table 15 was concerned with the
-feaching profession, involving a decision on the evaluation of
teachers' professional qualifications. On this item, it appeared
that those teachers who had been on the school's staff for a lopger
period of time, preferred a much greater degree of involvement in
decision-making than did the newcome#s;fo the staff.

These findings substantiated those of Corriveau (1969) who
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reported that, with his sample of French Catholic teachers in’
Quebec, only two decision items indicated differences with respect
to the number of years taught in the present school of the

respondents.

Size of the School

As may be seen in Table 16, the variable school size was
found to produce significant differences regarding the preferred
‘degree of involvement in decision-making of the respdndents on
eight decision items. Of these eight items, six pertained to the
teaching pfofession while two dealt witﬁ school organization,
determining, the leﬁgth gf teaching periods, and deciding which
teachers should Be members of the school council. The particular
items dealing with the teaching profession involved evaluating
‘teachers' professional qualifications, suspending a teacher's
diploma, determining priorities in the retraining of teachers,~
drawing up a code of ethics for teachers, determining the content

oﬁ teacher training programs and determining the requirements for

\
i
entry into the teaching profession.

_ The findings indicated that the teacﬁers in the larger
schools, with staffs of thirty or more, preferre& more teacher
involvement in the decision-making on all of the eight significant
items mentioned above. A much greater percentage preferred the

decisions to be made co-operatively with the administrative

authorities or by the teachers themselves than did the teachers in

schools where staffs were nine or less.
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Corriveau -(1969), Hawiey (1969) and Blacker (1971) had

consistent findings with the present study. In addition, out of the

N
gg&en items on Corriveau's questionnaire that appeared to be

_affected by school size, three of the teaching profession items

were identical to items 5, 22 and 33 mentioned above.

Size of the Community

On only one item of the Preferred Particibation Scale did the
responses of the teachers appear to be significantly different when
categorized acco:ging to the size of the community in which their.
school waé situated. The decision item-iq question was number 27,
which dealt with determining the amount of the school budget
which should be spent for instructional purposes. This-finding
indicated that the teachers who taugﬁt in the larger urban cenﬁersv

~with populations of‘20,000 or more did have a greater preference: for
more teacher involvement in decisipn-making than did the teachers
located in the smaller éommunitiesf

Corriveau (1969) and Hawley (1969)'similarly found thaF this
variable on}y slightly affected the responses of the teachers
involved in’ their studies. Only one item on quriveau’s questionﬁairé
showed significant differences, while five on Hawley's indicated
differences that were‘related to the size of the community of the

respondents.

IV. SUMMARY

From the analysis of the data for the first three sub-

\

problems ‘concerning the teachers' perceptions of their actual and
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-

prefe;red degrees of decision-making, it was cléarly evident that

the tééchers' perceptions differed sfgﬁificantly. The respondents

desired more extensive'tgécher involvement in decision-making

processes throughout the pubiic educafion.scéne‘thén they had at
_the time of theistﬁdy. Tﬁe predominantly favoured style of

teacher participation was co—opérative, involving the teachers

with the administrativé éﬁthorities. The ﬁext preferfed style

was decision—making by the teachers themseives,rindependent of
Lthe administrative authorities.

Ehe findings relating to Sub—problems 2.1 and 2.2

indicated that there were significantkrelationships between

teachers' perceptions of”their actual and préferred degrees o '\\“
participation on some of the decision iteﬁs and‘Pertain personall ‘

P

and school Variables.

The variables.that indicated. significant relationships
with teachers' perceptions of théir actual decision—makiné on
three or seven decision'items were years of training, teaching’
level, and size. of the school. The sex and age of the respondents,
_their teaching experience, and the size of the . mmunity in
which they taught appeared té cause few differences in the
perceptions éf gﬁe actual deéreé of decision-making. Those
variables which were found to have no associlation with differences
in the percept}ons of actual decision-making were marital status
and number of ‘ears teachers were in their ﬁresént school.

The seveﬁ variables: sex, age, years of training, teaching

" experience, teaching level, size of school and size of community,
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pro&hced diffefences in perceptions on eleven various decision
_items on the Actual Participation Scale, with some items affected
.,.by two, three, oi iour variables. Decision items relating to

curriculum were affected to the greatest extent, followed by two

3

organizational items, and ﬁae'item from £@ch of the teaching
. profession, teacher.personnei, and puﬁil personnel areas.
0f the nineApersonalvand“school variables tested with the
Preferrea Participation Scale; schooi size, and years of academic
and professional education were the variables most okten
associated with differences in the teachers' perceptions. It
appeared that teachers in larger schools with more years of
training préferred greéter teachér involvement in decision-
makiﬁg. Age, marital status, roachingvexberience, teaching level,
years in the:present school -~d size of the coﬁmunity appeared
"to cause only slight differences in the teachers' preferred
degree‘;f decision-making. No signifigant relafionships were
found'betyeen-téachers' percepgions of their preferred degfee of
participation and the sex -of the respondents.’
The eight'variables: age, marital status, yeérs of t;éining,
teaching experience, ﬁeaching‘ievel, years‘in present school,
size of school and size of community,lproduced differences in

>

perceptions on tqglve items of the Preferred Participation Scale.
. N ' R
Several items were affected by two or four of the personal and '

school characteristics. : Six of these decision items related to
the teaching profession, four related to organizational decisions,

and two were concerned with curriculum matters.

1



Years.of training and school size were two variables that
had signif(Zant relationships with the teacheré' perceptions on
the same two detision items on both the Actual and Preferred
Scales. The two decision items were gﬁmber 17, deciding which
teachers should be members of the school coundil, and number 13,
déciding on the educational specifications for new school

buildings. Both these decisions were of an organizational

nature.

12



CHAPTER V

SUMMARY, CONCLUSIONS, IMPLICATIONS,
AND SUGGESTIONS FOR FURTHER RESEARCH

This chapter presents a review and summary of the study.
Conclusions that followed from the findings are set forth, and
their implications are described. Finally, some suggestions are

given for further research that might follow from this study.

I. SUMMARY OF THE STUDY -

The Problem

The problem investigated by this study was toAdetermine
what‘perceptioﬁs classroom teachers had of their actuél and
preferred degrees of.participation in a numbér of decisions that
pertained to pupil personnel, teacher personnel, the teaching
‘profession, the curriculum in elementary and secondary schools,
and school organization. These perceptions of»actua} and
‘preferred degrees of decisionfmaking were then analysed to
determine whether phere were any significant relationships
between them and such personal and school variables as sex, age,
marital status, years of training, teaching e#perience, teaqhing

level, years in present school, size of school, and size of

community in which the school is located.
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Instrumentation

The two instruments used to collect the data were English
translations of Massgws (1969) Teacher Participation Questionnaire
and Teacher Background Ouesticnnaire. The Teacher Participation
Questionnaire consisted of thirty-five decision items and two
scales, an Actual Participation Scale and a Preicrred Participation
Scale. The respondents indicated the perceptions of their actuai
and preferfed degree of involvement in decision-making by
sigﬁifying whether there was No Teacher Participation, Advice of
Teachers, Co-operative Decision, or TeachervAutonomQus Decision.
The Teacher Backg;ound Questionnaire elicited the personal,

professional, and school characteristics of the respondents.

The Sample

The sample of teachers selected for this study consisted
_of 200 members of the Provincial Association of Protestant
Teachers in Quebec. The sample was randomly ::cted by tﬁe
executive of the Provinciai’Association of Protestant Teachers,
and 72 percent of the questionnaires were returged -0 be used‘in

the study.

Treatment of the Data

The data from the duestionnaires were punched on data cards
Afor compeier analysis. Frequencies end percentage frequencies of
‘responses were determined for each category of the ‘nine personal

and school variables, and for each of the decision items on the .

Actual and Preferred Participation scales. The Wileoxon matched-
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3 ‘

pairs signed-ranks test was used to test for differences between
the respondents’ perceptions of their a tual and preferred degrees
of decision—méking. The Kolmogorov-Smirnov two-sample test was
used to test for any relationships between teachers' perceptions
éf their actual énd preferred degreces of participation and the
personal and school variables'specified by the study. The level

of significance for both of these tests was set at the .05 level.

Finaings

| Over 74 percent of the teachers felt that at the present
tiﬁe there was. no teacher participation whatsoever on seventeen of
g%e thirty-five decision items. However, the results indicated
that teachers desired more involvement than they perceived they
had at the p;esent ti@e. The predominantly favoured style of
participation was co-operati§e, involﬁing,the teachers with the
administrative authorities in making decisiéns. The secoﬁd
preferred style was decisioq—making by the teachers themselves,
independent of the administrative authorities.

Significant relationships were indicated on some itome
between the teachers' perceptions of actual decision-making and
school size; years of academic and professional educatioﬁ, gnd
tééching level. The sex and age of the respondents, their
‘teaching experience and the size of the community in which they
taught appeare& to causevslight differénces in the response ’
patterns. The variables which were found to have no assoclation
with differences iﬁ perceptions of’écfual decision-making were

’ -

marital status and number of years teachers had been in their

.
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present school.

For perceptions of preferréd decision-making, sch;ol size
and years of academic and professional education were the
variables most important in determining response patterns. Age,
marital status, teaching experience, teaching level, number of
years in the present school and‘size of the community appeared
to cause only slight difference;.' The sex of the respondents had
no significant relatibnship with ;heir preferred degree of
decigion-making. .

II. CONCLUSIONS

The conclusions which are dgawn from this study must be
»Yif;ed in the light of”the limitations imposed on thé respondents
and of the assumptions witﬁ respect to\the instruments used, as
outlined in Chapter I.

One of the major purposes of this study was to detefmine
Iwhether the traditional styles of decisioh—making at the various
levels of public educafion in Quebeé had been modified to'allow
. teachers to make decisions that they considefed_within their
professional domain. The findings suggest that the pérticipatory
democracy advocated by the Quebec Department of Education has’
ﬁot yet had an imp;ct.on the English Protestant teaéhing force. .A
1;rge majbrity of. the respondents indicated that on seventeen of
" the thirty-five decision items on the questionﬁaire there was no

teacher participation in the decision-making process whatsoever.
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When the teachers' perceptions of their actual degree of
decision-making were compared with their preferred degree, very
strong signiéicent differences were apparent on each of the
thirty-five decision items. The modal preferred decision-
making style was Teachers Autonomous on five items, and
Co-operative on the remaining thirty items.

It can be concluded, then, that the teachers in this sample -
were desireus of more involvement in decision-making processes
and, depending on the nature of the task, they wanted to make
the decision themselves or make it together ;ith the administrative
authorities. These findings were most consistent with those of -
the A‘lerta stndies completed by Simpkins (1968), Hawley (1969),
Clarke (1970) and Biacker (1971) and a Similar Quebec study
conducted’ by Massg (1969).

Infmaking a globel comparison of the English Protestant
teachers' preferred involvement with the French Catholic
teachers' preferences in Massé's study, the English Protestant
teachers appeared to desire more autonomy On more decision items
than did tneir French counterparts. This is semewhat of an
anomaly in that the Francophone teachers and their asseciation,
the C.E.Q., have been most militant in their negotiations with
the Quebec government. \

It can be concluded from the findingé that the teachers in
the sample have not heeded the exhortations of their leaders in;

their professional associations to become more active in L

educational matters. The data have shown that the teachers were
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mainly Qggifous of only a co-operative style of decision-making,
and wanted autonomous decisions at rather a low level, in the
classroom dealing with methods, tests, and so on. One might
have expected that professional teacher; would actively seek
autonomy in such items as evaluating professional qualifications
of teachers, evaluating teacher competency, determining teacher
load, and evaluating students, 'to name a few. This si;uation is
not without poigqﬁpcy, for as Carson et: al (1967:54) have
suggested, to better:prepare present day students to survive in
a pluralistic society, "one of the main goals of teachers is to
emphasize the active participation of citizens as a necéssary
condition for the maintenance of democracz/h

It is possible that teachers were/;imply bound by excessive

/

duties and constraints dt the classrgbm and school levels, so

“that the time element prohibited tbem from becoming more involved

in educational decision mattersv//

A third conclusion of uéis study was that there was a
slight relationship betwee9/éhe teachers' perceptions of their
actual and preferred deg ées of participation in decision-making
and only two personal and 'school variables.

School size and the years of training that. teachers had
were the only tgd/i:fiables that appeared to have significant
relationships 4;th teachers' perceptions of their actual and

ééision—makigg. Marital status and years in the
presént school had no relationship with teachers' perceptions of
actu;}/gecision—making,'while the sex of theArespondegps had no

/
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relationship'wigh their perceptions of preferred decision-making.

In similar studies, Corriveau (1969) and Blacker (1971)
alss found that school size and years of training were twg of the
personal and school variables most associated with the
perceptions of preferred decision-making of feachers. The sex
and teaching levels of the respondents also caused significant
differences, but in this present study teaching level had only ;
slight effect on the decision-making.

Corwin (1970) describes the militant teacher as a middle-
aged male teaching in the social sciences. ﬁowever, from the
results of this study, it would bé'tdb facile a conclusign to
E describe the stereotybe of a militgnt educator.as a middle-aged

married person with more than seventeen years of training,

teaching in a large school.
ITI. IMPLICATIONS

The conclusions of this study_are applicable to
educational organizations and therefore have important implications
for the fiéld of#educational administration. One of the most
serious implication; has to do with what Cunningham (1971:19) has
aptly called "the magnificent Pandora of decentralization."
I1f the teachers' 1égitimate demandslSQr increased involvemént in
the decision-making processés are to be met, Provincial Departments

of Education and school board officials will'have to determine
) ]

how individual schools and teachers can be granted the responsibilities
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to make certain classes of decisions without the additiom of
another administrative level (Miklos, 1974). New authority
structures will have to be designed in order that a collegial
deciéion—making structure could be utilized at the school level.
School councils at the building level and Committees on
Educational Policies at the system levels, as instituted by the

Quebec Départment\B{\Ei?cation in 1968, (Education Weekly, 1968)

will have to become decision-making bodies and not simply
consultative units acting at the whims of ;paternalistic
administrative authorities. ~.

A second implication of this study is pertinent to-
Departments of Educational Administration in Faculties of
Education‘and.their proérams for the preparation of school
administrators. Courses thét include a substantial amount of work
in superior-subordinate relationships in complex social
organizations will be of the utmost importance. With ;
participatory style of decision}making in his schdol, a principai
will have to be skilled in the realm of human relations and moét
knowledgeable in interpersonal and group processes that facilitate
both the school's productivity ana the.maintenance of positive
social-emotional climate (échmuck, %968). The leadership role of
the school administrators will now be étaggering.‘ Not only will
they have to be procedural task masters assisting their staffs
in arriving at consensus on problems and decisions, but they will

also have the primary responsibility for educational quality placed

“on ‘their shoulders as well as those of the teachers.



A third implication follows from the above in that teachers
must now become competent decision-makefs, knowledgeable in the

skills f decision-making and group processes. School boards will

have to provide instructibnal workshops and visitation schedules -

S
£

to enable teachers to keep abreast of new deve ments in
education. Sggb action should ensure that deci .or n~ade in the
schools!are.derived from the best available know. rige 4 are not
simply dictated'by‘habit or convention. A consequer ~ o
involving more teachers in workshops Br inter—séhool vi. ta. ‘ons
or ultimateiy in decision-making ?pd;es Qould be an increac 4 taff
requirement fo? eaéh:school board. Faculties of Education in
universities would also have to take a new positioq in preparing
teachers to assume more mature, responsible roles in the
authority structures of the schools. "In-basket" techniques or

" case studies of school incidents as suggested by Dettre (1970)
would be a prime requisite for prospective teachers.

IV.  SUGGESTIONS FOR FURTHER RESEARCH

The following suggestions are made for further appropriate
" research studies.

| 1. - Another approach in a study of the patterns of
teacher decision-making might be to utilize a distinctly new
variable, decisional participation, rather than using absolute
rates of decision—making such as No Teacher Participation or

Advice of Teachers. This variable would be determined algebraically
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bybfinding the differeuce between the number of decisions in
" which an individual teacher curfently participates and the pumber
in.which he desires to participate. Three decisionalﬁstatee
could then be:identified. One would be decisional deprivation
where current participation is less than preferred. The second
is called decisional equilibrium where current participation is
equal to desired participation, and the third is decisional
saturation, where current participation is greater than desired.
Alut;o and Belasco (1972) found that such a conceptuallzation
‘l was a most viable and effective method of identifying the
decisional participation needs of various groups in a teacher
_population categorized by personal and school variables.

2. ‘A-second suggestion for further research would be to
scudy the dec&sion—making Patterns of teachers in a?yanddmiaample
‘5f variousvschool units. Using a refined version 5§ the Teacher
Participation Questionnaire and another instrument similar to the

0.C.D.Q., one could determine what relationships there are

between the school climate and the decision-making preferences of

.

the teachers.

3. A longitudinal stu&y of particular school units. that
have utilized various styles of-participatory decision-making
could be carried out to determine whether an adhereuce to a
particular decislonfmaking model does in fact result in better
education. This would require the development of highly
sophisticated perfofmance criteria and assessment -instruments.

4. A final suggestion for further research would be to
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saﬁple pareﬁts and individuals in fhe wider communif} as to

their preferences for involvement in educational decision-

making. The present day proposals of community control of schools
could thus be examined on its merits with empirical'research,

and not in the context of nostalgic rhetoric.
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TEACHER PARTICIPATION

QUESTIONNAIRE

THIS QUESTIONNAIRE IS MADE UP OF TWO SECTIONS:

S E C TI 0 N A — Tﬂ;eaoher participation questionnalre

S E C T ' O N B - General 1n£‘ormation

GENERAL INSTRUCT IONS
1. Answer all questions.

2. Make only one cholce 1n each case. .

3. Read carefully the instructions -elating to each queation
bafore answering. ,



SECTION A

TEACEFR PARTICIPATION QUESTIONNAIRE

INSTRUCT IONS

ror sach of the decision 1t~m§ in the questionnaire, four degrees of

teacher participation are glven.

li'_ '10

.'20

3.

b,

These are:

or Partjoclipation” Teachers do not participate
not participate) in making decisions related to
These declsions are made by administrators.l

"No Tea
(shou
thia matter.
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*"AMylce of Teachers" Teachers particlpate (should partiolpaié)w

in maXing decisions related to this matter. They are (should
be) oconsulted, individually or in groups, by administratorsl
who make (or should mske) the declalons.

*Cooperstive Decipion”
in committees, jointly resch (should reach) the declsions °

related to this matter.
' The decisions related to thls matter

'Iggoﬁg;{a'1 Decision” t
aTe (should be)] made by teachers: (m) individuslly (b) in

working groups, that is, by a school or school diatriet
teaching staff (c) by .their local, regional, or provincial

association (FAPT). :

To answer esach deoision item in the quo-tiopnnirou

EXAMPLE

Supposs,
beliaeve that teachera do not participmte in this matter.
check the first box following the wo
item, you belleve that teachers and
should jointly resch a decision related to thia matter, then you would

A. Check one of the fou boxes following the word ACTUAL
to record your opjniop on how the decision 18 actuslly

pede at the present time in Quebeot
AND

B. Cheock one of the four boxes following the word FREFERRED
_to record your preference for how the decislon should be

pede.

Id

in the decision item "Evaluating teaching methods", you

ACTUAL.

cheok the third box following the word PREFERRED.

Teachers and administratorsl, possibly

Then you would
If for this seme deciasion
ministrators, possibly in committess,

1,

Evaluating teaching methodsfActual

Preferred » [:} . r':_‘] M

No Teacher Avice of | Cooperative |Teacher(s')
Participation Teachers Decision Degision
v J O O

O

»

IBy "adninistrators” ones means either the sdministrative personnel of &

achool or a school board (the principal, superintendent, or director,
and their assistants) or the achool board itself, or even the M

_of Education and his repressntatives.

(2)

inister
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No Teacher

Advice of

Cmoop_'eratlve Teacher(s')
Deocision Item Pnrticlpat;on - Teachers Declajon Decision
1. Introduction of new Actual ] (J J ]
teaching methods
. Pror.erred D D [:] D
2, Deuldlné on instructional Actual D [:] [:] ,[:]
methods which teachers .
should use Preferred D D [:] E:]
3. Determining which ‘ i Actual D D D D
individual teachers "
require further Preferred
professional education D D I:] [:]
L, Eﬁtnblishing the dbroad Actual D D D D
outlines for instructlonal -
programs at the gecondary Prefer- *
‘or elementary levels D D D _E]
5« Evaluating t;eachers' 1 Aotual D [_—_] D D
professional
qualifications Preferred D I____] D - E___]
6. Suspending a 't-;ac'her's Actual - ] [ ] 1]
*  diploma .
. Preferred D D B . D
7. Organizing extra- sotual | [ = i -
ourriocular activities
Preferred ] ] ] -
8., Establishing regulations Actual D [:] E] D
concerning student
behavior in school Preferred (] E] ] 0 _ ]
[
9. Assigning the subject or Actual 1 - L ] ]
subjeots which a teacher
will teach /’ Preferred D l:] D [:l
10.Deternining the length Actual ] ] (] ]
of teachi eriods .
ne p o Preferred D D E——I . D
11.Establishing methods to {Actual - J ] o [:]
be used in evaluating —
students Preferred D E] D D
12.Estadblishing criteria for |Actual O ] (] ]
the evaluation of
] [ ] (]

teacher competency

Preferred

(3)
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Decision Item

No Teaoher
Participation

Advioce or
Teachors

Cooperative

Decision

Teacher(s')

Decision

N

0

0

13. Estadlishing cducational |Aotunl D
specifications for new
sohool bulldings Preferred [:l D D [::]
14, Determining prioritles in|Aotual D [:] [:] l:]
the retraining of
teachers Preferred D D D D
15. Deterrining the types of [Actual D D [:] E]
assignments to be given
to students ) Preferred D D [:l [:]
16. Drawing up timetadbles for |Actual (] OJ ] D
the sohool
Preferred D E] D D
17. Deciding which teachers Actual D D D [:]
w11l be membors of the
school council Preferred D D D D
18. Defining objectives for .Actunl D D [:I [:]
the supervision of )
teachoers Preférred ] (] ~ ] (]
19, Determining p T am Actual D D D D
content for te...aer
workshops Preferred D D D [:]
N P ’
20. Selecting textbooks’ Actual [ J J ]
Preferred [:] D D D
2l. Determining the numbor  YJAotual J 1 [ o
of periods ono should
teach per week Preferred- D D D E:]
22, Dfawing up a code of - Aotusl [:J D D [:]
ethics to which teachers
muat adhere . ‘ Prero‘rred [:] D D [_—_]
-23. Determinihg the need for {Actual D D D D
speclalist-consultanta .
or coordinators in a V [Preferred ] [:] CJ E]
aschool or school systen, ‘ .
28, Introducing nevvcc?ursea Actual (] ] ] ]
of study .
: Preferred E] . E:] D D

(4)
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(s)

No Temoher AMvice of Coopermtive -| Teacher(s®)
Dacinion Ttem Partiolpation Teachers Dacinion Deciaion
25, Deciding on the methods Aotusl [::] [::] [:] ‘ [:]
* to bes used Iin grouplng :
atudents . Proferred D [:] [:] l:]
26, Deolding the grade level | Aotual ] ] ] )
at whioh inmdividual .
" teachers will temch Praferred [:] D [_:] D
2%, Determining the amount | Actual [::] [:] [_‘:] [:]
of the sohool budget
which should be apent Preferred
for instruotional [::] D [:J [:]
purposes
28, Datermining the Actual [::] [:] D [j
priorities in relation
to eduoational resesrch Preaferred [“j [:] [:] l:]
29, Developing tests and Astual [:] E] D D
exaninations to evaluate
student progress | Preforyod [::] [:] [::] [:]
30, Doteruining the ocontent Aotual [:j D E:] D
of teacher traini
programs "4 Prefarred D [:j D [:]
Q'r
L. Selestine tosching |1 = = L -
A 'S ~viasu .
muterlulu: :et:o. Preafearrsd E] [:J [::l D
32. Determining the formal | Actual ] ] ] J
structures to be
established in the Preferred||
#chooly 1le.,, the D [:] [:] D
distridution .of ‘workload, *
the formation of
departmenta, the -
egtablishment of
committees or councils
- in the school
43, Determining the minimum | Aotual J D [:] D
requirements for entry
into the teaching Preferred [:] [:] [:] D
profession i ..
34, Selecting the subjects Aotual D [:] [:] [:]
to be included in the
school program Preferred [:] [:] D D
95, Determining the subject | Aotusl ] ] ] ]
‘matter to be taught
Preferred ] Cr ] ]
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. GENERAL INFORMATION

1) SEX
1 [ Male 2 [ Female
2) AGE
b [:] under 20 years L l:] 40 to 49 years
2 [:] 20 to 29 years s [:] 50 to 59 years
3 [C1 30 to 39 years 6 [ ] 60 years and over
3) MARITAL STATUS ' o '
1 [ single 2 (] marriea
3 D Widowed, divorced, or separated
4) XEARS OF ACADEMIC AND PROFESSIONAL EDUCATION (mcoording to the
] provincial salary schedule)
1 L—_} leas than 12 yoars 3 D 15 - 1‘7 yoars

N

2 (] 12 - 14 years 4 [ ] more than 17 years

5) XYEARS OF TEACHING EXPERIENCE (inéluding the present year)

1 U] 1ess than 2 years s [] from 11 to 13 years
2 [] from 2 to I years 6 [1 from 14 to 16 years
3 ’ (] trom 5 to 7 years Vi [:] more than 16 years
4 1 from 8 to 10 years ' '
6) TEACHING LEVEL s . ,
' 1 [:] Kindergi.rten 2 D Elementary' 3 D Secondary
?) BER OF YEARS TAUGHT IN PRESENT SCHOOL
1 C] less than 1 year ) L E] 7 to 9 years
2 1 14t 3 years ' 's ] 10 years and over

3 Ll to 6 years
8) NUMBER OF TEACHERS IN YOUR SCHOCL

1 [ 1 9 or rewer s [] 30 to 39 -
2 [J 10019 ' s [ 50 to g
3 D 20 to 29 ) . é l:] 50 or more _'
9) YO us_IN OB _IN THE LOCAL OR REGIONAL ASSOCIATION
1 D ordinary member . 3 E] mnember of the local
sXxecutive .

2 [:] school representative in 4 [:] member of the provincial
the local assoclation executive
(e.g-'. HT‘) .

h)

10) POP ON_OF COMMUNITY IN WHICH YOU TEACE - cr
1 [T 1-19,999 2 [ 20,000 - 39,999 3 [ ¥v,000 ama

over

THANK YOU VERY MUCH POR YOUR COOPEBATION

Nme.-....-.....Mdroqs..................

6 L .
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Department of FZducatlional Adminlistration,
General Services Suilding, tne. 815-G,
University of Alberta,

Edmonton 7, Alberta.

- 218t liarch 1969.

Dr. A. ield-Smith,

President, Provincial Assoclation of
Protestant Teachers, ’

2100 3t. lYark.street,

Hontreal, Quebec.

Dear Dr. Reid=-5mith,

I am a teacher and staff-assistant on Leave cf Absence
from the Frotestant School ZToard of Greater ontreal, to study at
the University of Alberta in Edmonton, for a Masters of ducatlon
. degree in Iducational sdministration.

4s a research study for my thesls = wonld lilre to sarnle
200 teacher. of the FAFPT to determine their actual ard oreferred
degrecs of particlpation in a nunber of declsion itens. oince 1t
appears that teachers in Juebec have been given zgreater varticlip-
ation in declsion-making, 1 feel this study would be of interest
to the 'PAPT as well, learning how much participation teachers have
now and how much they would 1like to have.

~ rhe questionnalre conslsts of thirty~five ltens ad

. ghould také ro loneer than fifteen minutes to complete. "he
results would be mace avallable to the teachers! associa*ion,

along with a cony of the comvleted thesis. Thus, I rould like to
a3k if the iAX" would kindly supply me wlth the “uanes an? a’‘dresses

of a stratified random sample of 200 renbera of the Acswciatlony or,

could the central office of the rArT distribute the quastionnaire
to a stratified random sample for me, 1f I sent them sufficlent
coples, and envelopes, and pald for the work of the personnel -~ -
involved. :

‘As 1 would-llke to-dlsfrlbute the questionnaires irmedi-
ately after the Easter holidays, an early reply stating the PAYT's
co-operation with this study would be greatly apprecliated. '

- Thank you very much for your considératiop;

Yours very_ truly,
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\ .
\‘\‘ — ’\// 245 Hymus Blvd., Pointe Claire, Que. Telephone 695-7791
‘\‘IQQA" .
President oo Past President Hon. Socrohry-'l’nu.uror
Allans Reid-Smith, Ph.D. K. tan Trasler, 8.Sc. Phyllis M. McG'lnhnn. B.A.

Asst. Hon. Secretary-Treasurer

First Vice-President ;
Wendell J. Sparkes, B.Sc. Ronald T. Boyd, B.A.

Second Vice-President
Margery Langshur, B.A.

Business Manager
Duncan C. Cumming

April 3, 1969

Mr. C. Graham Cooke, _ .
Department of Educational Administration,

General Services Building, Room 815-G,

University of Alberta,
Edmonton 7, Alberta

<

Dear Mr. Cooke: ~

' Your letter of March 21st was received by me and presented to
t he officers of the PAPT for their information and discussion.

It is contrary to our policy to release the names-and addresses
of our members to anyone, out we would be pleased to assist you in yéur
survey of the teachers of the PAPT by sendi~. 't your questionnaire to
two hundred of our memb ers. If you wou'd senu me your questionnaire, I
will see that they are distriouted. ST e

| am interested in your comment -k * (eachers in Quebec have
been given greater participation in decision making''. As you know, we
. are at present in the throes of negotiating a provincial contract in
which one of the bones of contention is the teachers' demand for
. comanagement. Possibly it is a case of ''the more you have, the more you

want', .
With best wishes for the success of your project,

Y

Yours sinéerely, :
. ,O‘A - //1
(A ey, Am—d ﬁv'f.

‘Allana Reid-Smith
President

ARS/ac
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THE UNIVERSITY OF ALBERTA
EDMONTON, CANADA

FACULTY OF EDUCATION
DEPARTMENT OF KDUCATIONAL
ADMINISTRATION

General Services Building,
Room 815-G, '
April 10, 1969.

Dear Colleague,

I am a teacher on leave of absence from the Protestant
School Board of Greater Montreal, presently studying at the
University of Alberta in Edmonton for a Master of Education
degree in Educational Administration.. :

The executive of the P.A.P.T. has kindly granted me
permission to sample 200 teachers in the Association as part of
my research for a thesis concerned with the participation of
Quebec teachers in decision-making. Your name has been
selected in the random sample of teachers, and I therefore
request your co-operation in answering the attached questionnaire.

The questionnaire should take no longer than fifteen
minutes to complete, and may I assure you that all information
obtained will remain confidential and will be used for research
purposes 'only. Your name and address is requested ONLY if you
would like to have a summary of the findings of the study mailed
to you at a later date. ;

A stamped, self-addressed envelope is enclosed so that you
may return the completed questionnaire as soon as possible to
the P.A.P.T. offices in Pointe Claire. '

I do realize that this time of the year is a very busy
time for classroom teachers, so I appreciate very much your
co-operation in answering the questionnaire.

Thank you very much for your consideration.

Yours sincerg}y,

C. Graham Cooke
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THE UNIVERSITY OF ALBERTA
EDMONTON, CANADA

FACULTY OF EDUCATION
DEFARTMENT OF EDUCATIONAL
ADMINISTRATION

© General Services Building,
Room 815-G,
April 17, 1969.

Dear Colléague,-

A few days ago you received a questionnaire in the mail
entitled Teacher'Participation Questionnaire, which I asked
you to answer and return to the P.A.P.T. offices in Pointe
Claire.

This letter is simply a reminder to please complete
the questionnaire and mail it as soon as possible, for the data
is urgently needed. If you have already completed the
questionnaire, may I thank you very much for your assistance.

Yours sinceyely,

Gt

C. Graham Cooke



