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N . ABSTRACT

///>The study was undertaken to examine the effects of a life skills
traiding program emphasizing self-exploration, interpersonal relation-
shjps and communication skills, and whether such a program could produce
a change 1in the'ability to communicate empathy in‘chrorica11y unemploved,
socio- econom1ca11y d1sadvantaqed individuals. The investigation was
based on the assumpt1on that if an individual's ab111ty o commun1cate
empathy could be increased then he would be better equipped with the
necessary skills to promote his own succeszdl socio-economic adjustment. -

Relevant research revealed that the ability to accurately commun i-
cate empathy can be readT]y taught to layman in a short period of time
by means of an integrated d1dact1c exper1ent1a1 program with consequent
positive behav1ora1 outcomes, which can 1nf]uence one's positive socio-
economic adjustment in ogr-society. The d1mens1on of empathy was oper-
ationalized by administering Carkhuff s {1969a) Standard Commun1cat1on
Index (SCI) on a pre- and post-testing basis with a 120 hodr training
program betdeen the two measures. ‘ :

The subjects were 28 mature students who were unemployed, on some
form of «financial assistance and lived in the city of Edmonton. Twelve
1ndividuals left the program before its completion and were not avail-
able for the posttesting. The subjects responses werg rated by two
trained judges for their level of communicated empathy (CE). The scale
selected for the rating of CE was Carkhuff’s five-point Scale for. the
Measurement of Empathy in Interpersona] Processes (1969a) '

A correlated t- test was conducted to determine if there was a signi-~

ficant difference in the level of CE before and after part)c1pat1on in

iv



the life %kh115 progranm. Two additiona\ t-tests were conducted to deter—
mine whether a statistically significant difference in CE existed be—‘
tween the seéxes as well as betwacn\those individuals dropping out of the
program and those comp1eting the trainjng. oo \

Ihé resuits‘of the first test were not satisfied at the .05 level
of significance.x This suggested that thes 1ife skills experience pro-
duced no stat1s&1ca11y significant difference in the subjects' ability
to communicate empathy. A number of factors are suggested for the
failure to obta1n s1gn1f1cance

"Analysis of the data determined there were no s1gn1f1cant differ4 .
ences between the subjects who remained in the program and those who'
dropped uput with regard to their age, sex, educat1on or base levels of
CE. In testing the d1fferences in CE between the sexes, the female sub-
jects showeu d significantly qreater gain-in CE than the ma]es This
appeared to support Carkhift o Peveoson's (1967) conv1ct10n.that thec
facilitative cond1t1ons specified by ‘he v Lheoretical mhde] tends to be
more spec1f1c to social responses of the female role.

Upon the evidence and Jimitations of the study, suégesttons for
further research in this area are offered in%order to facilitate accu-
rate evaluation of programs geared to the rehabilitation of the unem-

1)

p]oyéd.
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CHAPTER 1
Introduction
Carkhuff (1967) contenas that the conmunﬁcatign of empathy is an
eysentia1‘component of effective living and- suggests that pebp]e djffér
widely in- their ability to exefcise this interpersonal skill. The per-
son who is relatively unable to communicate empathy, or communicates low
‘levels of empathy 1's considered by Carkhuff to be a product of a series
o% deteéiorating fe]ationships which Have robbed him of his potential

for prpductive 11ving. Carkhuff's model defines Zﬁpathy as.a . pro-
h

cess of representigg_to oneself the expectations that others hold wi th

‘regard to one's behavior" (1§69a, p. 27). For Carkhuff, empathy involves

the understanding with the other and the perception of their internal
Q.

. frame of reference. The commuhica%ion of empathy for: Carkhuff involves
. . j ‘
both the awareness “and undérstandjng of the thoughts and feelings of

another person plus the verbal facility.to communicate this understanding.
This 'ability to communicate empathy has been opefationa]]y defined by a
score obtained by Carkhuff's Stamdard Communication Inaex (Appendi x A).

It is thélposition of this ghesis that thé‘chronica]]y uhempioyeﬁ,
the individuals who for n0'obvigﬁs reason, have failed to develob tHe

!

habit of working for a lliving, /'suffer" most bas1ca]1y from an, 1nab111ty
- /

|
to adequately communicat empathy. The word suffer is used advised]y

'for as Nett]er (1976) put it: '"The exercise of human ab1]1tA_

S \,\ ) \.;-';;\,\'
many writings on the _psychological effects of unemployment op the indi-
\\m- RN oY
| LN N
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vidual, ". . . practically all forué upon one basic Qroblem:' satisfac-
t{on in Tife comes from the feelinys of accomplishment that a person gets
from wofk“ (Gilmer, 1961, p. 250). The unemployed are dissatisfied and
elienatee. They feel host?lity or indifference to the work culture that
surrounds them'(BL111n§s1ey, 1968). Their sense of desp.im and meaning-
lessness, their attitude of norm]essness_and the. fc21ing that there is a
Tack of connection between means and ends,'onlyvincrease‘the r isojetion
and.promote fhe gradual deterioration fhom)uhemp1oyed to the unemployable.
‘Most large scale rehabilitative employment programs oyer]ook.the'persona1
" factors and concentrate exc]usive]y on the fréining of work skills. ~ How-
ever, work socialization includes much more than formal education or
specialized training, approbriate dress, punctuality, etc. /It'also‘
includes ". . . the ability to communicafe, accept and follow direitions
of supervieqrs, and the inhibition of rivafry, hoS%i]e verbalization'end
actions” (Billingsley, 1968). It is logical, therefore, that unem&i&y-
ment projects such as Canada Manpower shou]d give cons1derat1on not only
to the training of specific Job-re1ated skills, but to those personal

®

.fattors as well, S1nce the ability to empath1ze 1s an important com-

ponent of the communication process and perhaps the s1ng]e most 1mpertant
skill of adequate social functioning, the present study is an,attempt"fb
investigate the efficacy of é certain epproach to empathy-training<and
1t§ results with a group of unemployed individuals.

| The Purgose.
,»Q> The purpose of this study is to exam1ne the effects of Tife sk11]s

tra1n1ng on chronically unemp]oyed 1nd1v1duals and the1r ability to

empath1ze It is.an attempt to demonstrate that a behavioral-cognitive

“v/ . !

./, .

0.
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approach i1l increase the1r ability to conmun1cate empathy as measured

on Carkhuff's Standard Con;mn1cat1on Index (]969a)
» , . :
Numerous studies (Carkhuff, 1969a, 1969b; Truax & Carkhuff,‘1967)
’have been designed to,eva1u;te the effectiveness. of empethy training.
The finﬂ’ngs 1hdica§e that individuals, lay o; professiona] alike, een
‘be trained to communicqfe at the same levels of empéthy as professioné?i

»

ly trained or experienced counsellors (Carkhuff, 1968). If these skills -
can be’taught to 1ey'per$ons ;h a sm_“t time, it follows that unemployed
individuals may also be trained to pjféeive ahd communicate at higheh
Tevels of empathy. Therefore, life skills training involving communica-
tion skills and self exploration‘shouid be a potentially effective
method of working with unemp]oyep individuals, changinq thejr.interper-
soha] interaction patterns toward positive behavioral adjustment.. In
fact, such a‘method in emp]oyment trainjng or retraining programs may be
seen ;;Na necessary and basic starting point for Manpower projects at-
tempting to motivate economically disadvantaged individuals into a more
productive cnd se]fssatisfying role. |
In particu’ar, the stdﬁy addresses 1tse1f»to one principal quest;)n:
Does a life skills training program wh1ch foc'sés ma1n1y on a d1dact1c—.
exper1menta] method of enhanc:ng self- exp]orat1on, 1nterpersona] rela-
t10nsh1ps and commun1catwon skllls produce a significant change in the
mab1]1ty to commun1cate empathy in . chron1ca11y unemp]oyed 1nd1v1dua1s7

\

"~ Qverview of the Study.

Chapter I has introduced the topic of this inyest{éation as well as
outlining its purpose. and importance.‘ Chapter.Ivarovjdes a review of -

: the;ﬂiterature'eneempassing the topics of (a) historical views of empathy



'and definitions, (b) empathy in the social context and implications for

behavioral change, (c) critique of empathy research and their rebutté],‘
, - .

i .
que_of“rdting empathy and (e) empathy training. Chapter III

(d) a crit{
describes pow tﬁis research pfojecp was condugzed while Chapter v pro;
vides the analysis of the. data Jbtained. Chapter V consists of £he dis-
cussion of the data as well as conclusions and implications for further

research.



] ' CHAPTER 11

Rev1ew of the l1t0rature

———T , <_ﬂ
- The construct of empathy_and its interrelatedness to successful

Historical Views of Emgath{gﬁ‘d Definitions

social interaction has.hﬁstorically been a concern-of. many authors. A

\ﬁu r of studies (McDougal, 1908;,Mead \¥934' Goffman, 1959; Kelly,

'ﬁ

19552 indicate that'successfu1 social 1nteract1on 1S greatly fac1]1tated
e ability to anticipate or construe the feelings, expectat1ons and

by t
informational requirements of others. Mead (1934) tons1ders this ab1]1ty
to be the very essence of social intelligence. He theor1>€3 that em-
pathy, as a skill acquired in the process of genera] social interaction,
is a bas1c facet of human communication, serving ma1n1y as a method for
planning act1ons,.mak1ng dec1s1on§ and solving prob]ems. Mead (1934)
staFes: "It (emﬁathy) was a necessary function of- the emerging person-

ality, an instrument for developing a self, and a learning method of ad-

L
a

Justing to §oc1ety“.(p: 254).

McDouga] (1908)”stated that empathy is implicitly Tinked with the
ab]11ty to adopt a moral point of view and behav10r 1n adJUStlng to

~society. This awareness and understand1ng of moral conduct is more ‘re-

cently def1ned by Hogan as ". . . behavior carried out with reference to '
the norms, rules, and expectations that apply in a given socia]fcontext“
(1973, p. 28Q). .

Just what does -the term empathy refer to and what dimensions are
operating within this concept’ -Even more basic than the answers to those
questions is the origin of the term and its- definition.

"7 According to the International Encyclopedia of the Social Sciences,

-
ey

= ) 5
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.(]968, Vol. 15), the term empathy originated with the German psychologist

Theodore Lipps. He published a description of a process of aesthetic

appreciation in 1897. He app]1ed the term to des1gnate the 10ss of self
< ]

awareness by the observer as he views a pa1nt1ng or sculpture; and the
tendenc;’of the observer .. ‘use with the object that absorbs his atten-
tion. The beauty is experienced and appreciated through ". . . active
encounter w1th the obJect in the 1mag1nat1on The d1st1nction between
the self and the obJect dissolves whatever movements, rhythms oF forces
-flow phenomenally in the.object, flow in the self" (p.j445). Sensory
and'motor funptions may also be involved. However, self identity"is
always maintained\a]though self-awareness is not. Lipps “tresses the

"creative imagination as necessary for the empathic experience, for the

feeling into gives an unique knowledge of the other" (emphasis added).

Rogers' most reeent definition, moved from what he coined earlier
as a "state of empathy" to a multifaceted empathic process 1nv01v1ng a
"flowing ofiexperiences.“ He describes and defines empathy as:

. entering the pr1vate perceptual world of the other and .
becoming thoroughly at home in 1t.‘ It involves he1ng sens1—
tive, moment to moment, to the changing'fe1t meaning which
t]ow in this other person; to the fear or range or tenderness
or confusion or whatever he/she is experiencing. It means
temporarily living in his/heﬁ life, maving about in it deli-
cately without making judgements, seneing‘meanings of which
he/she is scarcely aware,.but net trying to uncover feelings

' of/hhich the person is totally unaware,.sjnce this ‘would be

too threatehingl It includes communicating your sensings Qf

8

i
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his/her world as you look with fresh and unfrightened eyes
at etements of which the individual is fearfu]! [t means
frequently checking with him/her as to the accuracy of your
\sensings, and being guided b§ the response you receive.

You are a confident companion to the pe?son in his/her inner
world. By pointing to the possible meanings in the flow of
his/her experiencing you help the person to focus on this

useful dype of referent, to experience the meanings more fully,

and to move forward in the experiencing. (1975, p. 4)- +

t
Rt

He elaborates further that during this process, one lays aside his own
views and values so as to enter the wowld of ~the, other without prejudice
or bias. He strongly beljeves that in this coﬁdition, one also lays
aside the self which.can only be done by an individual secure enough _in
himself so he maintains the knowledge that he will not get Tost™ in ..o¢
may be a strange and bizarre world of the other, and can easily re=r

" to his own world when he so desires.

The foregoing definition is not operationally suitable for use in

2

research. Truax and Carkhuff (1967) operationa]ized‘the concept of ac-

curate empathy for research purposes. It is defined as . a sensi-

tivity to the other person's current feelings, and the verbal facility
to comm;n?céte this understanding in a language attuned to those feel-
ings" (p. 46). Therefore the communication of empathy constitutes .the
-essential variable in determining whether or not the person réa112e§ he
is being unders tood (Carkhdff, 1969a, p. 197). Subsequeht]&, a prefer-
able definition of empathy, in terms of facilitating an empathic ré]a—'

tionship, should indicate the diagnostic skill of understanding as well



8
as the communicative skill of informing the other person that he nas
been understoéd: This reduces the phenomena destribed.by Rogers into an
agservable and measurable entity through the analysis of the verbal ex-
change.

An operational measurement of empathy with demonstrated reliability
is Truax's Accurate Empathy Scale (1967). The scale focuses on verbal
responses rather than process and consists of a number of levels of em-
pathic understanding. For example, the definition of Stage 1, the low-
est.level of empathic understapding involves no awareness of even the
most obvious feelings; offers inappropriate responses to the mood and
content of the'other's feelings and étatements of boredom and disinterest
or advice giving are evident. Stage 8, one of the highest levels is
defined as accuraté]y 1nférpreting 211 the other's present acknowledged
feelings while a]sb uncovering the most deep]y'shrouded and unaware
feelings and voicing -them to the other. This is done sensitively and
tentatively. A togetherness is reflected tb the other and the voice
tone indicates the seriousness and dep#h of his empat%ic presenge
(pp. 556-557). | |

The foregoing definitions of empathj have emphasized an abiiity to
share and communicate a feeling that is immediate for the other persoh.
_The main points being "feeling" and'“immedia£e" in the-interaétion be-
tween the two people in both the static (state of empathy) andidynamic
éense.

An unknown English aqthon-quoted by Katz (1963) said: Yoo, té

empathize is to see with the eyes of another, to hear with the ears of |

another, and to feel with the heart of another" (p. 53). This author's \

»

N
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attempt to define and understand empathy is as enmbracing as any given by

the moderns discussed above. .

E@pafhy in the Social Context

From the writings cited this far, the concept of being empathic
suggésté that such a dispositibn would ‘increase one's sensitivi}y to the
exbectations of signtficant others and thus engender cooperation and
acceptable socia} behavior. The rol.-theorists themselves assume that -
embathy facilitates social interaction. Therefore the more empathic the
person is, the more socially adroit he js (Grief & Hogan, 1973; Cottrell,’
1971; Sabrin & Allan, 1968). \

Conversely then, an absence of empathy sggu]d hinder or retard the
development of adequate or successful interpersonal relationships and
general social adjustment. According to Katz (]963):

Everyone 1living in a mobile mass society must be able to méke

rapid adestments in attitude and t6 maintain self esteemﬂin

the face of many threats. The poor empathizer is simply more

Ju]nerabTE than -the average citizen. He is less qualified to

cope with conflicts and is Tess defended against the anxieties

of living in a society and increasing alienation. (p.-lIO)

He believes that people in.genera1 require the empéthic skills necessary
for effective‘communication,*for realistic and appropriate behavior and
for spontaneous participation in thc familial,r social and occupatibnd]
groups to which they belong. Katz crystalizes the idea that the pre-
requisite to successful social adjustment: is not,oh]y the possession of

the state of émpathy but also the ability to communicate this condition

effectively.



Dymond (1949) proposed that empathy may be one of the underlying
processes upon which our understand1ng of others is based. From this
prem1se, it would 1ikely follow that the ab111ty to take the role of the
other is positively related to the capacity to see ourselves from
ahother's point of view (p. 133). Therefore, the lack of “insight" into
one's own interpersonal intefaction patterns may esult in possessind
poor empathic abi]ity. In such a cqse, Dymond coné}uded that the indf—
vidual builds a faise vr iraccurate representation bf the relationship

. (

and, in fact, is unawére of doing so (1948, p. 232).. The final result
. Is that the individual cannot cérréct this perception and continues to
function at a less than sati§factory 1nterpe;sona1 level with others.
In such circumstances, it would appear that the poor empathizer would

tend té withdraw from interpersonal relati ships becahse of the feed-
back received. On‘the other hand, such‘individua1s may relate defén-
sive]y'or with-hostility towards other;//}ncreaging the negatively based
re]ationship and its false.or 1naccarate representation of that relatian-
ship (Carkhuff and Truax, 1967). . L

For Bucheimer»(1963),-most errors in empathizing are the résu]t of
the personal anxieties df the individual based on his” needs, conflicts,
or problems. The inabi]it} to empathﬁze and; therefore, interict con-
structfvely with others, appears to érise in the shift between subjective
involvement and objective detachment as described by Cottrell and Dymond
(]949). While Ehe proficie;t empathizer merges subjectige]y with the
“other and then is able to detach himself in ordef fo remain objective,
the ineffectfve emﬁathizer is too preoccupied with himself and with his

-

own needs or problems to do so. No matter how intense the feelings of

‘

i
\!
4
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similarity, he fails to acknowledge the differences still exist between
him and the other individual. Conversely, no matter how-i&;2hso the . |

feé1ings of differentness, he may also fail to recognize that any simi-

arities exist between himself and the other individual.

Erich Fromm (1956) feels that such an individual has a narcissistic

‘Qrientation whefebyvhe can only experience as real that which exists

within himself, while the external phenomenological world has no fea]ity{

for him (p. 118). This is viewed by Fromm as a® failure in reality test-
Fad

ing based-on the anxiety inherent in the individual who possesses no

self‘ﬁmage of his own which is independent of others. Heré ". ... the
'self' in the interest of which modern man acts is the social self, a

self which is essentially constituted by the role the individual is

»

supposed to play and which reality is merely the subjective disguﬁse for
: " Yy

the objective social function of man" (Fromm, 1941, p. 13]). ‘He contends

-that the anxiety stimulated by individuals searching for a "goodness of

LY

fit" ‘ingvarious social roles which are essentially based on work‘roles

- in society, attacks one's self-esteem, confidence and facilitates feél-

Cdiffjculty 1n°presenting an adequate coping self-in regards to practical

ings of inferiority. Fromm states that such an 1ndifferent énd aTienat—

ing condition exisls in the re]atiohship between employer and employee.
.‘Individua1é‘pursuing émp]oyment and suffering from the aforéF

mentioned conHitjons as deécribed'by Dymond,/Bucheimer.éﬁd Fromm, have

: i ‘ o

matters. When pressed to, give advice, .they tend to do S0 by projecting

tﬁeir'éwn needs or QenjedifeéIAngs to others 1éaving themselves open to

an appropriate rebuff. Here coping behaviors are absent since the

ability to assume another's frame of reference is also absent. Such

™ Al
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“indiViduals require the development of coping skills rather than remain-

ing defensive.

According to Kroeber (1964) the difference between coping behaviors

and defense behaviors is an active dimension called sensitivity. This

is the ability to recognize and understand another's feelings when either

obvious]y‘or‘subt]y expressed. If also involves the process of repre-
senting to oneself the expectations that others hold with regard to one's
behavior. -This ability is directly opposite to Freud's defense mechan-
fsm Qf projection which 1nvo1v932€5tributihg an individual's own denied
feejings to others. Thé preoccupa%ion with one's own feelings curtails,
vif not erad%cates one's sensitivity to others. This results in the’ ]
projecting of one's denied feelings onto others. This reaction is based
on the reception of only one or two verbal and non-verbal cues which
establish a 1ink between others. and oufse]ves, Subséquent]y, no doubt
exists in regards to our estiméfed accuracy of their situation and their

‘ o
response to us. The final result is the distortion of_reality as pre-

d1ct1ons of the other's behav1or 1s formed through the impression onto

others, one's own meaning which originates from ‘that individual's needs,'

prob]gms-and conflicts. Similarly, Carkhuff states:
Persons with suffic}ent resources can discriminate and res-
pond appropriately to the demands of the significant ﬁ;dure§
in their environment; those whose resources a[e Tnadequate.
or 1nadequate1y deve]oped are either overwhe]med or develop
very r1g1d cosmo]og1es wh1ch are funct1onaj only in very

1imited spheres, and then only for a 1im1£éd period of time.

(p. 26)
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Here the interrelatedness of Fromm's narcissistic characteristics,'
Kroeber's dimension of absent sensitivity to others and the preoccupation
with one;s own'needs, problems and conflicts, éppear to have a constric-
tive effect upon Carkhuff's quoted "resources" of the individual. This
produces. the rigid coping cosmo]oéies that are nonproductive for thHat
individual either initially or over a period oflﬁime.‘

From the foregoing writings, there appéafé to be 5 positive rela-
tionship between the ability to perceive and communicate empathically
and the display of realistic ,and appropriate participation n fami]ia],
socié]‘and occupational groups. The t}aining of indiViduals in the‘cou—
munication of empathy would se%m,,therefore, a logical approach to im-
pr?ying the tevel of functioning of chronicaﬁ]y unemployed individuals.

The value Jf manpower employment programs including training of
- interpersonal skills (déve]éping empa¥thic communication skills), seems
an avenue worth exploring. Carkhuff and Griffen (1971) report evidence
that unemployed and disadvantaged individuals show constchtive changes
in their communication of empafhy and general interpersonal functioning

[ 4

as a result of didactic and experimential training in the communicdtion

of empathy.

Empathy: Its Implications for Behavioral Change

Although Dymond (1949) initially raised the question of whether or
not empathy could be developed; Luchins (1950,'1951) was the first to
reporﬁ'evidencé that empathic skills can be influenced, in fact, facili-
tated by training. His initial procedures sought to eliminate certain
factors which interferred with indﬁvidua]‘s understanding of anotﬁgr.

Over the past decade, a mubtitude of studies have been conducted based -



primarily on the research of Truax and Carkhuff (H§57) indicating that
training can facilitate or enhance the commupicaiibn.of empathy in lay-
man or nonprofecsionals. “Carkhuff (1969a) has replicated these findings
in huma% }e]ations workshops and lay gounsellor programs which focused
on improving interpersonal skills. The initial Tevel of communicated
empathy-as obtained by the Sta%dard Communication .Index (SCI) was pre-
dictive of change and tﬁe final level of absolute functioning in an
interpersonal context (Carkhuff, 1969a; Carkhuff & Banks, 1969; Carkhuff
& Griffen, l969a, 1969b, 1971). However, evidence to show the relation-

ship between the training and subsequent increase of empathic skills and

actual beneficial behaviural changes in an 1n81vfdua1, has been lacking.

Truax et al. (1962) have amassed extensive evidence which indicates"

a significant and positive relationship between client change and.thoée
characteristics inherent in the construct of eﬁpathy. Truax and
Carkhuff (1967) and Truax and Mitchell (1968) hgve defined these ché%ac—
teristics and their relationships to behavior change or outcome in a
large number of studies. ’

Stoffér (1970), investigating thé re]ationshiﬁybetween aécurate
empathy and positive behaviora] change in elementary school children
experiencing behavioral and academic problems, found a positivé rela-
tionship between increase in accurate empafhy and positiVe behavioral
change. In %act, achievement level indfcated an upward trend and be-
havior improved markedﬁy. Truax and Wargo (1966b) similarly found a
strong relationship between the level of empathy and the extenf an@
direction of behavioral and personaﬂfty change in juvenile delinqguents.

Truax and Carkhuff (1963) in a study involving 14 schizophrenic

J



patients in individual therapy sessions and 14 rigorbus]y'matched on-
trol;nattents; found a significant difference in psycho]ogical.function-
ing between the patients in the "high" empathy condition of treatment,
those in a "low" empathy condition of treatment and the control group.
The patients in the "high" empathy ‘condition displayed a significant
drop in anxiety on me. . ures of'anxiety levels. The control gronpedemon-

‘strated no change and the "low" empathy condition group actually exhib-

ited a significant increase in anxiety. Positive gains \n sel fizconcept

°

as measured by Q—Eort techniques were only slight for the Yhigh" empathy

condition grdup‘and the control group. The patients in a '1on“ empathy
condition exhibited a significant negative change towards poorer adjust-
ment and self-concept. interesting]y enough,'the assessment by ward .
attenqents using the Wittenborn Psychiatric Rating Scale exhibited no
difference on any ottthe,sub;ca1es. However? thoseipatients in the
“hignh empathic conditfbns of treatment spent signifitantly more time
out of/éhe institution than the contro] group or the group in the "low"
empath1c treatment condition. Th1s Fntuitively suggests that a style or
mode of adaptation.was fac111tated By a'"h1gh" empathic treatment cond1-
~tion: |
Dickenson and Truax (1965) Using a @ronp eounse111ng technique

focusing on empathy with college underachievers, found a sign%ficant
improvement in grade point average over a control group receiving no N
counselling. A noteworthy finding was the counselling group's continua-
tion of improved academic functioning after therapy terminated. They

continued to function at the level of academic performance predicted by

their college entrance examination scores, therefore, were no Tonger

;4
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underachieving. Conversely the control group continued to function at
an academig,]eve] s nit1 antly below the predicted level of their en-
trance examination ‘scores.

A similar study (Truax, Wargo & Silber, 1966) involving female juve-

nile delinquents indicated that those rece ving high empathy conditions

' in counse]]vng groups d1sp1ayed s1gn1f1cant improvement in behavior ad-

Justments over a control group when assessed~before and after herapy on

. 12 measures. Specifically, they‘disp1ayed signitﬁcant increments towards

" an improved and accurate self-concept-and the realistic perception of

parents and authority figures as being less threatening and more reason-
able in attitude. The treatment group exhibited a str1k1ng super1or1ty
to the control group ‘on a measure that distinguishes de11nquents from
non-delinquents. A»s1m1]ar s1gn1f1cant o1fference in the amount of time
be1ng 1nst1tut1ona11zed hown 1in the prev1o$§>study of hospitalized
sch1zophren1cs (Truax ﬁ Carkhuff ]963) was a]so found in this study.

More important, however, is that the gains of the treatment group over

the control group were ma1nta1nea throughout a follow-up assessment of

.one year.

Irving (1966) in studying the levels of parental empathy and adoles-
cent adjustment, fodnd a positive re]ationship betWeen/perCeived parental
empathy, healthy psycho]og1ca1 angd behav1ora] adjustment of the adoles-
cent. Irving conc]uded that the ability to perceive empath1c conditions
and respond in k1nd_appeared to facilitate the‘pos1t1ve behavioral ad-
justment. ! L | i

. ]
A number&of separate studies, dealing with individual and group

therapy with client populations of mentally subnormal adolescents

/
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(Pilkey, 1967); lay personnel (Reddy, 1968) and with parents of different
races (Carkhuff and Banks, 1970) appear Fo converge in demonstra#ing that
a strongkand positive relationship exists between better personality/
“behavioral improvements and individuals who can perceive and communicate
high‘empathic levels as opposed td'those functioning at lower empathic
levels. Similarly, further validating evidence for;fhis relationship is
found in the rep]icatioh studies of Tausch, Eppg], Fittkai and Minsel
(1969) in West Germany's University of Hamburg. The earlier studies of
Truax (1963); Truax and Wargo (1967); Truax and Carkhuff (1967); Tpfiax
and‘Mitchell‘(]968), found that the higher levels of.accurate empathy
correlated significantly with the clients' adjustment and the .degree of
imﬁrovement. These were also confirmed cross culturally and in.a dif—
ferent language context. The conditions appear td‘be present in all
interpérsona]vre]ationships without regard to degree of maladjustment,
;socio-economic status, age, sex or culture. .

The fbregoiné studies haveusuccessfu11y‘exhibited immediate positive
changes:in adjustmeht, both psychologically and behaviofa]]y when indi-
viduals experience empathic conditions. The studies also suggest that
irregard]eﬁs of training or theoretical orientation, and inspite of the
degree of behavioral maladjustment, level of mental and socio-economic
status, age, sex or cultural-language context; individuals who perceive
éﬁd communicate accurate empathy,“afe effective in producing positive
béhaviora] change. ~However, the studies do not differentiate between
individuals reteiving empathic conditions and individuals traingd to

' perceive and communicate empathy and what interpersonal changes occur
. |

as a result.

=

<
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Martin and Carkhuff (1968) studied changes in personality and inter-
fpersonal %unctioning of counsellors in training and found that the.train-

159 of empathic communication exhibited positive_persona]ity changes on

specific Minnesota Multiphasic Persona11ty.InQentory (MMPI) items. Un-

fortunately, the specific items were not presented in the study and the
.author felt the‘§tudy to'ﬁe inconclusive due to mefﬁodo]ogica] faults.

Baldwin (1972) researched changes in 1nterper§bna] cognitive com-
plexity as a function ofla training group focusingvon empathic conditions.
5He postulated that such training would enhance the cognitive complexity
qu‘the individuals through differentiation of the interp:-rsonal construct
;;stem and an improved discriﬁinative ability (sensitivity) to others.
The results of the study supported the hypothesis and surprisingly,
displayed greater cognitive complexity and sensitivity towards.individ—
uals associated with negative affect. Thus the pafticipants were able
to accgpt and cope w th negative affect conditions.

Bergin and Garfield (1971) in quoting from socia]—]eacging and
behavior modification theories, describe the dynamic process of indi-
viduals Wifﬂ high_levels of communicated empathy as?being:

'L personally more potent positive reinforcers; and also

because they e]jcit through recipro&a] affect a high degree

of positive affegt . . . [which] . . . increases the level -

of - . : pdéitive self reinforcement, decreases anxigty, ahd ,

increases fhe level of”po§ftive affecf gomﬁunitated to others,

thereby reciproca]]y increasing the positive affect and

positive reinforcemenfﬂreceived by others. (p. 902)

These Jatter three studies indicate that cognitive and personality
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changes occur wi' ‘ndividuals receiving training in commqhicating
empathic condit® ns. . ®y suggest that the changes fa. ! itate the par-
ticipants interp  ma. 50§ia1 functioning skills. Tou 0 s writer, these,
changes are directly velated to the changes required in chronically un~
employed individuals to facilitate their socio-economic adjustmeht.~ It
was suggested by Stewart (1955) that receiving Sﬁd being able to commun-
icate empathy serves to'provide an emotional, motivating identification
with the other in pursu{t_of a common aim or recognition of a common
want. Here the individuals are provided'with the capacity to correc£1y
perceive the world from another's frame of reference (Grossman, 1951),
to make reé]istic estimate of others (Remmers, 1950) and to make insight-
ful estimates of self in relation to others in the tasks of daily living
and role fu]f?]]ment (Dymond, 1948). Once arﬁed with these foregoing

~

changes and skills, the chronically unemployed, in this author's opinion,u

should be motivated and capable of appropriate responses and thereby a

constructive socio-economic adjustment. However, if such individuals
are too pressured by a preoccupation with their basic survival Heeds,
ﬁroblems and conflicts, they may not expe?ience such changes let atone
be receptive to such a trainin@ program——tﬁat is, until the anxiety over
their disadvantaged state is relieved.. “

This stuﬁy will examine whether or not the chronica]]y‘unémp1oygd
can show an jncreas? in their .ability to communicate empa%hy without

offering any relief to their disadvantaged state.

Criticisms of Empathy Stggies

Since the advent of operationalism a tendency existed among early

investigators of empathy to deVe]op techniques which would give quanti-

] . . . . -
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fiab]e measures that could be subjected to statistical -analysis. Strupp
(1960) felt these measures to be credible.but often possessed a decep-
tive simplicity. Researchers have attempted to quantify émpathy devel-
opéd measures of "understanding," "empathy," “aésumed similamity,"”
"identification," the "extension' of "projection" of se]f.and many others.
However, what was actqa]]y measured by these techniques remained to be
defined.

From her originally proposed operational definition of empathy,
Dymond (1948) atteﬁpted to validate her measure of empa%hy by utilizing
the Thematic Apberception Test. The responses to the T.A.T. cards were .
scored in terms of -the ability to fdentify wifh the role of the "hero" -
in the picture. ‘The basic criteria beihg the richness of the desc%ip-
tion of the hero. ”The richness of the content being equivocd] to tée
]gve] of empathy. 8ymond indicatec that the subjects with high Teve]s
of rated empathy made fewer denials of the T.A.T. ihterpretation.

Parker (1955) indicates that Dymond's findings are questipnab]e as the
r@tiona]é developed by Murray (1943)vfor the T.A:T. propdseé that those
subjects making fewer denials are'projecting their }n personalities
into the cards instéadiof describing how the character(s) on the cards
feels and behaves. - ]

Dymond's supsequent,sgydies (1949; 1950) ufi]ized the data obiained
from the Weqhsler;8e11evue Intelligence Test, the Thematic Apperceptiqn .
Test, the California Ethnocentrism Test and the Rorshach projective
test, combined with the squects own self ana]ysjs. Dymond found a
relationship between the -description of the subjects and the 1eveT\Bi

empatﬁyfas measured by the instruments. Those with high levels of em-

Y 4
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pathy were characterized as out-going, optimistic, warm, emotional people,
possessing a strong inveigiture in 1ife (Dymond, 1950). bConverse1y,A-
those rated low in empathy were described as rigid, introverted emotional
volatile indivfdua]s. Their history suggested that they had difficulty
*in déé]ing with concrete material and interpersonal relationships. Dymond
cénc]uded: |

They seem to compensate for their lack of emotional develop-

. ment by stressing the abstract emotional approach to life as

the safest. It is unimportant to them to know what the other

is thinking and feeling; it is their ownﬂthoughts and feelings

that count. (1950, p. 349)

In regard; to 1nte1%igence, Dymond found that the low empathizers
had significantly lower performance scores on the Wechsler-Bellevue
scale. Indicated was a better functioning level on the abstract verba]
Tevel wifh a lowered functioning Teve] when dealing with concrete situ-
ations 1nvo]v1ng interpefsonal relationships.

Guiora (1967) points out a Qreat deal of the studiés following

Dymond's research have been lacking in novelty. He sees most as being
\

just replication studies of Dymond's predic£ive_empathy with the usual
variation found in such-gEhdies. .

Most writers recognize the comp]éxities present ﬂlresegrch dnvolv-
ing the quantifying, measu}ing and analysis df interpersonal behavior.
In spite of this awareness, a broad horizon of writers'have voiced
© strong criticisms of the studies artsing from Dymoﬁd's role theory mogel.

In general, these studies attempt to display correlation Qetween the

accuracy in predicting another set of responsesl Gage and Cronbach
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(1955) strongly @question if this dckuracy is related to genuine under-

standing, let alone an "empathic" process.

_ AccordiAQ to Cfonbach, operational definitions of empathy following
Dyménd'slrole-theory model are specific and sometimes sufficientay re—"
strictive but they fail to differentiate the empathic processes from
other processes such as diagnosing.

Dymond (Cartwright, nee Dymond, .1961) later concluded that individ-
uals may not sihultaneous]y possess all of the variables subsumed by the
term empathy. Some may be empathic but lack the ability to predict
while others may be able to pre&ict accurately whil€ remaining outside
the empathic p§ocess.

When comparihg predictive research to the theoretica] definitions
of empathy, such research would appear more correctly structured for
research of person pérception rather than the measurement-of empathy.
There, the goal is to study the possession of knowledge- about the other
individual.

] Reviewin% research on intekpefsona] perceptions, Hammond, Hursch.
and Todd (1964)‘strong1y suggest that environmental determinates of the
individual's behavior must be considered in "predictive empathy" re-
search. Likewise, C}onbach (1255) feels a distinction must be made be- I
tween which part of the "prediction" 1is true understanding of the other
instead of simply étereotyping or se]f-referencing.‘

Cronbach (1955; 1957), stfict]y from a statistical point of view,
questions the validity and the psycholagical meaning of "discrepancy"
and the resulting correlations based on those measures. He sees that

instances exist where one can empathize with some specific-behaviors
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bgt not with others. He also points out that the rating scale is opeﬁ
to different uses and therefore a source of error. Cronbach explains
that one using the middle portion of the scale will haQe Bgtter predic-
tion scores than one using solely the upper or lower extremes or even
the.whole sc31e equally.

In Ha]péfn's study (1955) of the close relationship between per-
ceived.simi]ar}ﬁy and predictive skill, he hypothesized that there is a
strong tendency that an individual recognizes only His feelings and
patterns of behavior. Halpern later agreed with those rése%rchers that
labeled this process as projection (Bender & Hastorf, 1953; Beach &
Wethiemer, 1961; Buchheimer, 1963; Marwe]], 1964). In a series of
studies, Luching (1950, 1951) listed a number of factors that generally
interfere with one's undérstanding of qnother. Their factors are as
follows: |

1. Centering on one's own needs, emotions or pufposes.

2. Focdsing only on one isolated event or emotional nuance.

3.. Stereotyping based on physica] features, persona]fty traits,
‘race, religion or nationality.

Bender and Hastorf (1953) in their concern over the effects of pro-
jection in the empathic céggition, devised a test of empathy which cor-
rected for the effects of projection. They defined their “refined"

empathy as: (.

I
1

. In essenké,va refined -empathy score is derived by comparing
~the raw empathy score (the sum of the deviations of the sub-
Ject's predictions from the responses of his associates) with

the projections score (the sum of the deviations of'the sub-

*
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Ject's predictions from his own responses.  (pp. 503-504)
Unfortunately this procedﬁre warrants all those earlier criticisms

epp1ied to the predictive--empathy moae]s with one redeeming factor--

controlling the variable of projection. However; additional criticisms
were raisedlby the deviation of tHe raw empathy score. It was felt that
this score is subject to random variabilities between the actual se1¥
4fatings. The random var1ab111t1e;'com1ng into play accord1ng to the

degree of actual s1m1]ar1ty between the 1nd1v1duals plus the presence o

of projection. This rehders the score meaningless. According to

Ha]pe}n (1955) this method's major shortcoming was its fa%1ure to dif-

ferentiate between simple attribution or true“sensitivity being the

major component in the accurate prediction»of empathy for the subjects.

Another different model proposed by Speroff (1953) to stuey empath-
ic behavior was based on the concept of "role-reversal." vSperoff sum-
marizes his model as: - >

X elicits a response from Y by expressing Y's point of view.

’ Y consents or expresses séfisfaction with the point of view
expressed by X. Y 1in turn expresse§‘X's point of view as he'
sees it. X expresses consent or satgsfactioﬁ with the poﬁnt
stated. (p. 119)

In such a model the interaction is not a fluid process but rather
isolated events; It -is most epp]icab]e to training and role-playing
exercises, rather than an accurate measurement of empathy. He demon -
Strated this in a study of labor relations whereby he suecessfully

facilitated empathizing between emp]oyers and emp]oyees by simply having

them reverse their roles. However, Buchhe1mer (1963) criticized this

5



stotic interaction as not representing the true and fluid empathic pro-

[GREAN

The critical analysis of the studies illustrate the inherent dif-

ficulty in - "1 the concept of empathy. It is apparent that the
ability to .o, wccurately the thoughts and feelings of_another and
the capacii t. tely communicate these perceptions must be open to
spééﬁficitv in o« obe investiae ed.
Criticisms of Emp. die  Ddbuttec

"The r searc. . (i Y offe a viable a]te?néti;s. His re-
seafch 1nv0]vgs measu 4 ho efietts oi counsé]]or offered conditions
of empathy and gener.1ly = ays g ~ater face validity than those

methods utilizing predictive or role- ‘versal! models. Truax's method-
o]bgy appears c&ﬁparétively innov tive since counsellurs' actual treat-
hent interviews are tabe—recorded and then rated to determine the coun-
sellor's level of empathy in a real 1ife situation. The rating itself
s performed by trained raters who-rate the interacfions according to
Iruax;é Accuéate Ehpaihy Scale. Reliability is insured and validity of
the ;cale is achieved by reiating the scale to treatment outcome vari-
ables. Truax, in rating 384 tape-recorded excerpts of therapy sessions,
showed those patients in hfgh empathic conditions jmproved while those
in low émpathic conditions remained the same ‘0r even deteriorated in
level of functioning. ‘v '

Truax's Accurate Empathy Scale and Carkhuff's (1969a, 1969b) more
compact form have been criticized in spite of being one of the most

. & .
commonly used methods of rating tape-recorded segments of actual treat-

ment or counsellor-trainee interviews. Shapiro (1968) found that ‘when

S
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judges used audio-visual data they frequently relied upon superficial,

objective behaviors. As a result one-third of the variance in empathy

\

ratings were dependent on Fhe_counse]lor's visual cues atone. The
client's perceived empathy was found to be unrelated to judgements of
raters by.Caracena and Vicory (1969) in their critical review of tape-
recorded segments of tkéatmenf interviews. They indicated that the
judges' ratings of "sounding" and "looking" empathic may be irrelevant
to client perception of empathy. *

To counter the criticisms directed Eg_gﬁgmfgzigé;gf_gggélrecorded
segments, the Standard Cbmmunication Index (SCI) was developed by
Carkhuff (1969a). This index (see Appendix A, p. 64) contains 16 client
statements taken from act&a] treatment interviews and represents a
number of different prob]éms and embtional states. The subjects are
required to respond to each statement in writing and eachlre;éonse 15
rated according to.the Scale for thg Meésurément of Empathy in Inter-
personal Processes (see Appendix B, p. 70). Prior to the rating, the
responses areirandomized to ensure independegce of judgements. Such a
metﬁod definitely e1imin§tes those juagements based on only “sounding“
or "1ooking; empathic. ' . “ L

In comparing the use of the SCI with actual rated interviews using
"stahdard; clients, Carkhuff (1969b) found a high correlation (.89) be-
tween the two ratings. .

Anbther concern in establishing the validity of Truax's Accuratg
'Empathf Scale is that ratings are based on only a few minutes extrac%ed

. from an hour long interview. But Truax and Carkhuff (1963), and Melloh

(1964) found in their research of this potential source of error, that

o



short segments taken randomly over time in an interview are valid exam-
ples and, in fact, the rated level of empathy does not tend to vary or
fluctate significantly during the interview. |

Further validation support1ng the use of written responses instead
of ora] responses was conducted by Greenberg (1968) who established an
adequate correlation between responding: (1) in writing to a standard
client statement, (2) verbally to a standard client statement, and (3)
jn an actual helping role. In a éimi]ar study, high correlation between
written responses to verbal or tape-recorded client statements and
written responses.to written client statements was eftablished b}
Antonuyzo and Kratochvil (1968). v

It appears that the foregoing studies gubstantia]]y point/out the
difficulties and pitfalls inherent in the definition, categorization,‘
and validation of the construct termed empathy.. The studies of Truax
and Carkhuff have outlined the feasibility of identification and method-
o]ogy for a study of empathy with reliable and valid results. The work
of Greenberg (]968), Antonuyzo and Kratochvil (1968) vindicated the use
of subjects responding to written interview situations in writing as
opposed to verbal présentation and responses via tape or in actual inter-
view situations. |

Training in Empathy +

A]tﬁough Dymond (1948) 1n1t1a1]y raised the question of whether or
not empathy could be‘deyeloped, Luchins (1950, 1951) was the f1rst to
report‘evidence that empathic skills areqameﬁab]e to training. More
recently, Truax (1972) raised the question as to’whether or not the

therapeutic conditions described by Rogers areApersona1ity character-
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istics, attitudes or interpersonal skills which can be acquired through
traininj. Truax (1971a, 1971b) maintains that these interpersonal skills
can be taught in a systematica]]y graded training program. Thué, in
addition to specifying what is considered to be an essential componen{
of an effective hel: 'ng re]atignship, a systematic procédure for‘training
such avcomponent was developed (see Matarazzo, 1971).

A number of rgfinements were added to the ofigina] training program
by Truax, Carkhuff and Douds (1964) and Truax and Carkhuff (1967).

Truax and Carkhuff described their's as ". . . an integréted didactic
and‘éxperimenta1 apbroach to training . . ." which they see as ". . . an
attempt to translate research and theory into effective practice by
focusing on the experientia]Jand didactic elements concurrently" (1967,
p. 220). The three central ingredients of the training program include:

1. a therapeufic context in which the supervisor himself provides
high levels of therapeutic conditions; |

. 2. highly specific didactic/training in the implementation of the
therapeutic conditions, and

3. a quasi-group therapy experience where the’trainee can exp]oré ,
‘ h;s oyn existence and his own therapeutic self can emerge.

Based on the foregoing research, numerous studies have been designed
to evaluate the effeétiveneSs of the client-centered training model and
the ability to communicate empaéhy. Most of the research findings indi—v
cate that Tay or professfona] subjects can be effectively trained to
increase their levels of interpersonal functioning (Truax & Carkhuff,

1965; Truax & Liéter,r1971; Carkhuff & Banks, 1970; Saltmarsh, 1973;

Seamons, 1972).
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As a means for facilitating behavioral change in individuals, role-

playing has also proven particularly effective. Bandura and Walters

(1963) describe the process as wheh one's own pqevious activity (roles

reversed) become-a mode] for one's own or another's future behavior, the
indiyidua1‘usua11y receives reinforcement in two capacities, first as a
mod¢l and second as the observer and imitator (p. 90). Because the role

ently" accepts the assigned ro]e,)he is “1ndependent]y“

inhefent in the role. Using role-playing and social imitation as their
premise, it is not surprfsing fhat relatively short training programs
(Berensqg, Carkhuff & Myrus, 1966; Truax & Lister, 1971; Carkhuff &
Banks, 1970) have resulted 1n.signjficant ains ¥n the ability to com-

» municate empathy. When comparing the fore- ! to.simp1y lecturing
about empathy; Dell (1968) found the ]dtter i Se significantly iheffec—

tual.

It would appear that the éfficacy of combining didactic experien-
- tial training methods, which employed exposure to'a theoretical fra%e—
work followed by practice in role-playing, paraphrasing anq discu;;ﬁon
is well found. Simply lecturing on the topic or following dn ynstruc-
tured method possessing no "a priori" plan as is found in the tradition-
al T-group experience (as.défjned by Benné, Bradford & Lippitt, 1964)
has shown insignificant gains in the communication qf empathy. <$&imilarly
‘Carkhuf%, ColTlingwood and Renz (]969) using what the& called an exclu-
sively didactic program (focused soie]y bn discrimin%tion'training with
no practice), found that the students disp]ayed gains in discriminating

different levels of facilitative functioning. -However, without practis-

ing (the experiential element), the students did not_show an 1ncréase in
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the ability to communicate,hiqherllevé]s of empathy.

In training individuals in interpersonal skills, Truax and Carkhuff
(1967) and Carkthf (1969b) étrong]y édvocate the structured approach
whereby the trainer acts as a discussion ]eader; encouraging learner
activities through the integration. of three critical sources of‘]earning:
didactic teaching, mode]ling and‘experiential Tearning.

; | Summary

Since the eér]y studies'of Dymond (1948) and Luchins (1950, 1951)
and the early wrifings of Carl Rogers (d951, 1957, 1959), a large body
of research evidence has been amassed which -indicates that the communi-

. cation of empathy and its training are important interpersonal variables
that influence one's positive social adjustment in our ragid1y changjng:ﬁ
anxiety producing society. Particularly important is the‘evidence
demonstrating that interpersoﬁg1 skill of communicating empathy can be
readily taught to layman in a.short period of time by means of an inte-
g;ated didactic-experiential program with consequent positive behavioral
and personality outc.mes. Thefefore, the idea of training unemployed
*ubjects to assSui. 4 mbre "therapeutic" re]étiohship with the “sigh1f17

cant others" (potentia] employers, co-workers, etc.) would seem warranted.



CHAPTER 11" .
Methodology

Introdu.tion

The purpose of this study woe to examine the effects that a Life
Sk1115 training program for unemptoyed individuals had on the1r ability
to empathize. The s@ﬂdy\was an attempt to explore the possibility that
an experiential cognitive approach with gocio—economica]]y disadvantaged
‘people will produce an increase in their ability to communicate empathy.
Subjects

Twenty-eight mature students (14 males, 14 females), unemployed, on
some form of financia] assistance, and living in the city of Edmonton
originally volunteered to participate in this study. Twe]ve'individuals
left the program either because they gained employment or because of
other unspecified personal reasons (see Table 1, p.32 ) with the result
that full data are only available on 16 subjects (9 males, 7 females).

Due to their difficulty in finding aod maintaining employment, the
subjects were enrb]Ted in a Canada Manpower regiona] Priority Employment
Project (PEP) at Grant MacEwan Community College. The subjects' ages
ranged from 16 to 57 years (X - 29.1 years). Educational level was gen-
erally second,year of high school--eight (50%) had grade 12 diplomas
(see Table 2,.p.33 ). |

The subJects attended the training program for a 12 week period at
three community colJege campuses Those subJects completing the program

rece1ved.a total of 120 hours of tra1n1ng

31 -



Table 1
Age, .Sex and Education of those Subjects Completing °
only the Pre-test and Dropping Out’ of the Study
Subject Aqge Sex Grade Level Pre-tost Average
- Completed
1 | 17 F : 10 2.09
2 19 F 10 2,69
3 21 M 11 : 2.28
4 21 M 9 ‘ ‘ 1.66
5 22 M™ 12 1.94
6 22 F 11 2.25
7 25 M 12 U189
8¢ 27 ‘ F 10 2.13
9 28 F 9 | 2.97
10 29 oM no ’ 1.47
11 . F 8 1.44
12 56 F 8 2.03
X 2.07
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\
Ta‘b]e 2
Subjects' Age, Sex and Education
Grade Completed
\ | .
Sex n : 8 . 9 © 10 11 12
Males 14 (9) 0(0) 2 (1) 2(2) 4(2) 6 (4)
Females 14 (7) 200 140) 5(2) 1(0) 755

aNu’mbefs in parentheses indicate the number of subjects comp]eting both
pre- and posttests.
Treatment

The trainting courses were sponsored by a Priority Employment Program
through a Canada Manpower Training Program grant. The course was design-
ed to enhance self-awareness in 1terpersonal contexts, to increase sen-
sitijvity and understanding in © s and develop éonmunication skif]s.
The goal of the program was to give the participants more rea]istic in-
sights into their abilities and develop skills to -andle themselves
effective]y in new socia]—vocatfona] situations. These skills and in-
§ights would ideally provide them with the confidence and openness to
assess their interests, aptitudes and abilities, choose a career goal
and plan entry into it, plis develop interpersonal skills necessary for
' obtafning and ho]dihg a job. |
| Tre program involved five, one-hour sessions a week for a three

!i .
month period. The size of each class or group varied from eight to ten
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participants, led by three instructors at threelrespective community
college campuses.. The sessions were based on both didactic and experien- -
tial learning models and focused on teachipg attending—]is‘ 1 1g behav-
iors, paraphrasing skills, communicet?on and understanding ot feeling

and content of one's verbal statements, awareness of decision-ma! ‘ng
skills and se]f-exp]oratioﬁ and self-concept building.

Three different trainers were involved, teaching through a didactic-
experiential moda11ty wh1ch focused on self-exploration and interpersonal
relationships viz. the percept1on and commun1cat1on of empathic under-
sianding A1l three instructors possessed a Master s degree in
Educational Psych01ogy and were exper1enced in conducting commun1cat1onv
workshops, p]us being familiar in the principles of learning in the
affective and cognifive domains. By virtue of their training and experi-
ence they had knowledge of the cultures of the disadvantaged, group dyna-
mics, . havior modi%ication;15k11] training and counselli ‘“echniques.

The instructor in charge of the training program w?s especially well

versed on Carkhuff's theoretical approach to train%ng and the measure-

ment of empathy as it was the topic studied in the completion of his

» Master s thesis. Subsequent]y he attempted to ensure that a!l the in- ‘”‘“\\\
structore met the levels of functioning for trainer effectiveness as

- described by Carkhuff (1969b).

Instrument

The Standard Communication Index (SCI) developed by Carkhuff (1969a)
was used to assess changes in 1eve15'of.communicated'empa;hy as a func-
tion of the Life Skills Training. The index consists of 16 written

client statements taken from actual counselling interviews which repre-—
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s;nt a Wide range'of problem areas (see Appendix A, p.g4 Y. The subjects
completed the SCI by writing their responses to each of the 16 statements
before and after the training. Each of the 16 responses fér every sub-
ject was then independently rated'twfcé/on Carkhuff's five-point rating
scale for the Measurement of Empatﬁy in Interpersonal Processes (1960a).
On this scale each response is assigned a value from 1.0 (102) to 5 0
(high) using half units (1.5, 2.5, etc.) to increase the precision of
the §ca1e‘(see Appendix B, p. 70).

In order ﬁb arrive at the level of communicated empathy (CE)_for

each subject, the ratings assigned to each of the 16 responses are summed

fand averaged for all of the individual protocols respectively.

Judges
The two judges employed to rate the data are both-professional help-

ers. The first judge is a certified psychologist employed at the
University of Alberta Hospital, Edmontoﬁ. The second judge‘is_a social
worker at the Edmonton Child and Family Guidance Clinic. Both have wdfk—
ed as therapists in fhe field for a number of years and are familiar Qith :
Carkhuff's theory and scales. Both.have had previous experiehce in apply-
ing the SCI rating Criteria in research projects affj}iated with their
employment. ‘
Using Carkhuff's five-point scale, the judges rated 32 sets of pre-
‘posttest responses. (Thé pre-tests of the subjects d}opping out of the
groups were also rated and compared to the pre4test means scores of
those subfects completing the. training andvthe posttest measure. The
results are presented in Chapter IV). The judges' application of the

scale was, according to the criterion, set by Carkhuff (1969a).
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Procedure s

Two training sessions were adminiétered to the judgeslin which the
theory and criteria of the scale was reviewed as well as practice given
in rati%g sample responses.  The sample responses were assessed for re-
liability. Four sets of sample responses yielded a percentage of agree-
ment ranging from 80 to¢100 percent. The final set yielded a 90 to 100

percent agreement which was more ‘than suffictent for the rating of the

real data.

ﬂAfter establishing a high interjudgé reliability, the judges pro-
ceeded to score the data using Carkhuff's five-point Scale for the
Measurement of Empathy in Interpersonal Processes (1969@). Interjudge
reliability was established by using a two-way analysis of variance
(ANOVA).,-Thé results are'presentéd in Chapter IV, Table 3, p. 38).:

In order to eliminate rater bias, the actual writteﬁ record of each
subject waé number and letter coded, randomized and typed. The 16-re-

sponses to the SCI for edch subject was not rated at one time." Rather,

‘the responses to item one for all subjects were rated, then item two and

so forth. This procedure was employed to prevent any influence a pre-
vious rating may have on subsequent ratings. A mean score Qas ca]cu]at?d
for each subject, determining the level of CE.

Westwood's (1972) overlap-alternating pkocedure was adopted.in
rating the'protoco1s.v This method allowed the independent rating of each
of the\704 responses by both,judges; This was achieved by overlapping
and randomizing the pre- and posttests of all of the subjects (28). ,TQe
protocols were then divided in half and eaéh bundle was presented to the

respective judges for rating. 'In this way each judge received a mixture

]
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of 14 pre- and posttests combined. After the judges rated their respec;
tive allotment, they exghanged their bundle of protocoHs and rated their
" new-allotment. Then each sybject's CE score was ea1cu1ated for both the
pre- and posttesting'by taking the average CE rating between the judges.
Analysis

“For this study, the.dependent variable in question is “accurate
empathy." It involves both the awareness and understanding of the
* thoughts and feelings of another person, plus the verbal facility to
communicate this understanding. The ability to communicate empathy is
operationally defined by a score obtained on' the SCI. |

To determine whether there was any chanée in the ability to commu-
nicate empathy $CE), the average écores between the two judges for each
subject on the bre— and eosttesting were compared using a corre]ated -
test. The level of siggificance was set at .05 and the test was two-
tailed to accommodate a gain or loss in the CE. Fisher's t-test of a
difference between means for small uncorrelated samples with unequal N's
(Guilford, 1965) was employed to determine whether or not statistically
significant differences exist in the CE between the sexes and between
those subjects dropp1ng out of the study and those comp]et1ng the train-
ing and the posttest measure. The results are presented in Chapter IV.

fo determine interjudge reliability, both a two-way analysis of
variance with repeated measures, and Spearman's Rank Order Correlation
Coefficient were used. The percentage of agfeement between the two °

judges was also computed. These .results are also ﬁregented in Chapter'

S IV,



CHAPTER TV
Results

The intentibn of the study was to see if a life'skills program em-
phasizing self-exploration, interpersonal relationships and communica-
tion skills, could produce a change in the ability to communicate em-
pathy in unemployed, socio-economically disadvantaged individuals.

The Standard Communication Index was administered to the subjects
enrolled in the life skills-at the beginning and at the end of the train-
ing course. This provided a pre- and post-operational measures of their
level of ;ommunicatéduempathy. The data were rated by two trained judges
using Carkhuff's five-point Scale for the Measuremeﬁt of Empathy in
Interpersonal Processes (1969a). Interjudge reliability for the ratings
was ‘established by uging an analysis of variance. The results are pre-
sented in Table 3. |

Table 3

" Interjudge Reliability

‘Source SS DF MS Fo P05
Within Subjects ‘ ’ 7.398 15 .493
Within Subjects - J194 .194 2.901 .109
& Pre- Post ‘
Measures 1.001 15 .067
Within .038 1 .038 ‘ . 840 .374
Judges & ' _
Subjects .680 15 .045
Within Pre- : .072 1 .072 1.945 . 183
Post- Measures : ;

Judges & Subjects - .552 15 037

38
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The analysis of variance was used to test the variability bf tHe
Fwo judges' rated means across the 16 subjects and two rating trials of /
the pre; and posttests. [If the variability of their. ratings is statisti-
cally significant at the .05 level of confidence, the conchsidn would
be that the judges did not rate the data consistently in a similar
fashion across fhe two trials. fhus the data could not be ut11ize§ in
aby meaningful way fn this study. However, inspection of Tab]e_% indi-
. ~cates that no statistically significant differences exist at the .05
level of confidence between the two judges' ratings. To faci]jtate the
interpretation of between judge effects and between judgment effects
across the pre- and post-measureé, ce]]Iméans and their standard devia-
tions are presented in Table 4.

Table 4

Cell Means and Standard Deviation for

: ,*—leerjudge Effects and Pre-Post-Measures Effects
\

Pre-Post Judges X . SD  Cases
_ .
Pre ~ Judge 1 2.297 .376 16
Pre Y Judge 2 . 2.314 | .342 16 .
Post ) Judge 1 2.472 .384 1é
Post Judge 2. 2.357 .485 16

A second method of demonstrdting interjudge reliability was utilized
ﬁg corrgborate the analysis of variance by calculating a correlation co-
efficient and percentage agreement between the'two judges.

Using Spearman's rank order correlation coefficient, interjudge re-

1
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Tiability was ca]cu]ateL to be .99. 'The results of both judges, when
compared by‘means of a percentage of agreement efficiency formula, yie]d;
ed an 87.5 percent agreement on their ratings of the same subjects.
Aga1n, this provides substant1a1 evidence that the judges rated the data
in a similar fashion consistently and their comb1ned ratings could be
used to determine the effect of the program.

In an effort to determine whether or not the subjects' level of CE
1ncreased or decreased aftér participation in the life sk111s program, a
t-test of differences Letween means for a correlated sample was conducted.
The results are as follows: For significance at the five percent level,
a value of t equal to or greater than. 2.31 is required. A t value of
1.71 was calculated from the subjects' rated means on the pre- and post-
tests. This result indicated that the life skills experience produced
no statistically significant difference in the subjects' ability to com-
municate empathy. Thus it cannot be argued that the training program
changed.the participants' CE enough to suggest d positive intrapersonal
gain. |

In order to determine whether those subjects dropping out of the
pregram differed in CE from those reAb1n1ng to the comp]etwon of the pro-
gram, a t-test of differences between the pre—test means was conducted.
The results are as follows: For a significance at the .05 level, a t
Qa]ue of 2.056 is required. A'E_value of .804 was obtained from the
subjects (28) pre-test means. This resu]t indicates that no statisti-
cally significant difference exists in CE between those dropping out and

those remaining in the program. Thus it cannot be argued that the Tevel

of CE contributed to the dropping out of the‘program by those 12 subjects.
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Conversely, it cannot be suggested that the level of CE of those remain-

ing within the program to its comp]etfon was an influencing factor.

SEX

Tables five, six and seven show the demographic variables of age,
and education of the sample and their pre- and posttest CE éveragqs.-
Table 5
Individua] Mean Scores According to Age on the ‘

Pre- and Posttestipg Ratings

Age Groups 4 Pre-test Average Posttest Average

15 - 20 5 ‘_2.30 | 2.54

21 - 25 5 2.27 2.39

26 - 30 T 206 2.29
n-3 ] 2.82 N

36 - 40 0 - -

41 - 45 1 1.67 2.13 N

46 - 50 2 2.09 2.22

51 - 55 0 - -

56 - 60 1 2.50 2.38




Table ©
3 Individual Mean Scores According to Sex on the

Pre- and Posttesting Ratings

Group Pre- ] Poat Difference:
Male Subjects (9) .
1 .88 1.83 0
2 ' 203 1.88 B
3 2.0 | 1.96 0t
4 2.40 2.30 E
5 97 2.64 l ap
6 . 2.38 2.38 a0
7 2.03 2.09 06
8 2.82 2.79 03
9 >.24 2.32 o
x = 2.23 X = 2.25 R X = 0
5D - .26 sD = .33 S -
Female Subjects (7) ;
1 2.46 ' 2.29 7
2 2.44 2.55 S
3 2.74 y 2.76 , 0o
4 2.24 2.27 a3
5 1.67 2.13 ro .46
6 2.67 . 3.15 a8
7 2.60 ‘329 63
X = 2.40 X = 2.63 x =..27
sD = .35 sp = .45 SO = .60
Grand Mean
' x = 2.30 X = 2.4 x = .18




Table 7

" Individual Mean Scores According to Education

and Sex on the Pre- and aPosttesting Ratings

43

Grade Level

“

Subjects Sex (M or F) 9 10 11 12
] M ) .88(1.88)
2 M .03(1.88)
3 F .46(2..29)
4 F 2.44(2.55)
5 - M 2.02(1.96) i
6 M .42(2.30)
7 F .74(2.76)
8 F 2.26(2.27)
9 M .22(2.64)
10 M 2.38(2.38)
11 M 2.03(2.09)
12 F | .67(2.13)
13 M - 2.82(2.79)
14 M 2.24(2.32)
15 F .6’7(3;15)
16 F .60(3.29)

aPosttest means in brackets



44

J Noteworthy in Table 6 is the suggestion of a difference in CE means
betweén the males anq females. In an effort to determine whether an
dvera]i significant sex difference exists, a t-test of a différence
betweén the combined pre- and posttest means for each sex group was per-
formed. The results are as follows: For significande at the /e per-
cent level, a critical t value equal to or greater thén 2.145 is re-
quired. A t value of 1.39 was obtained from the ma]é and female sub-
jects' pre- and posttest means. . This result indicated that the male or
female subjects' difference in CE was not statistically significant.
For a more thorough assessment of the sex variable, two more t-tests
were conducted; a/g-test of difference between the posttest means for
each sex group. The results are as follows: For significance at the
.05 Yevel, a value of t equ:1 to or greater than 2.145 is required for
both t-tests. A t value of 1.111 was obtained from the subjects rated
means onAthé pre-test; This suggests that neither group possessed a
statistically significant différence in CE at the outset. However, a
t value of 5.937 was obtained from the’subjects rated means on the post-
test. This result indicated that a statistically significant difference
exists between the sexes on the posttest. The difference demonstrates
that the females as a group made a significant increment in CE over the
males after thé trajning was completed.

Limitations of the Study

Diamond and Shapiro (1973) have proposed a model for long term
scientific study of encounter, T-groups and sensitivity groups in order
to overcome what they perceive as major methodo]ogicé] and design in-

adequacies. They propose the major flaws to be: (a) lack of adequate
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base rate or pre-training measures, (b) failure to include a matched con-
trol group, (c) lack of truly independent observers, (d) failure to con-
trol adequately to employ dependent measures consistent with the group -
goals-and (f) failure to include follow-up. To overcome these deficien-
' cies, Diamond and Shapiro suggest the following procedurés: (a) deter-
mination and specification of group goals, (b) screening of group mem-
bers, (c) pre-testing, (d) experimental treatment, (e)‘posttesting, (ff
fo]low:up testing, (g) long term fb]]owlup testing, énd (h) analysis of
data.

Following Diamond and Shapiro's modei, this study did notﬂprovidei\
for the screening of the subjects or the trainers. The study is g]so“ 2
defch@ht because it explored only a sihgfe dimension (CE) and because
it used only one measure éf that dimension (SCI). After 12 subjects
d}opped out of the study, leaving only 16, the statistical analyses were
weakened. The lack of a control group confined the imp]ication; of the&
sults to the study 1t§e]f and -the possible effects of test reactivity
and obtrusive observer effects could not be deteéted. Another short

coming of the'study is the absence of long term, follow-up testing.
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CHAPTER V

Discussion, Conclusions and ImpTicatians

Discussion )

This study proposed that a life skills training program which focused
mainly on a didactic-experiential approach to enaancing self-exploration,
interpersonal relationships and communication skills would produce a
change in the ability to communicate empathy in chronically unemp]oyed‘
individuals. The dimension of empathy was operationalized by adminis-
trating the Standard Communication Index (SCI) on a pre- and posttesting
basis with a three-month training program between the two:measures.

The subjécté' responses were rated for their level of communicated
empathy'(CES. The scale selected for the training of CE was Carkhqff's
%1ve—p01nt Scale for the Measurement of Empathy in: Interpersonal |
Processes (1969a).

A correlated t-test was conducted to detefmine'if there was a sig-
nificant difference in the level of CE of the subjects after participa-
tion in the Tife skills program. The correlated t-test analysis indi-
cated that the life sk111s program had no statistically significant
impact on the subjects' CE. Hence, on the whole, it cannot be argued
that trainind.program changed the participants' CE enough to suggest &
positive®gain that could be trahs]aﬁed into their interpersonal 1i7 and
possibly aid them ih 5ob seeking endeavors.

The thesis ‘proposed by this study was not suppdrted at a Statisﬁi—

cally significant'1eve1. Several factors in the study emerge as possible

reasons for the failure to obtain significance.

~

A One explanation’ for the lack of significant results could be attrib-

46
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cuted to the small number.of subjects involved in the study and the Tlack
‘of screening. Furthermore, it is also possible that the nature of the
subjects ‘themselves contributed to the lack of significant results. It

x‘WWas possible that theirrpersona]#anxietiés, needs, conflicts or problems
(Bucheimer, 1963) ‘were stimulated by the SCI to the point of beinngver—
whelmed and they responded in termns of the projection of their‘own needs,
probtems and conflicts. In ather words, until the subjects feel that
thsjr basic survival needs are satisfied, they may not possess the
"sensitivity" ntr openness which is a prerequisite for the possession of
the capacity for empathy. Hence, the subjects could not identify with
the stimulus exérpts on the SCI and were not able Eo respond empathi -
cally. The ggpjects; 1n.}h15 study also may not have been receptive to
the training experience itself.

Simi]ér]y, a 1ack’of éommitment about respon@ing to the SCI may.
have arisen. After being in the helpee roles for an extended period of
time, the subjects may have found it difficU]ﬁ to adopt‘the role of the
helper which is created by the SCI and itsi;;tructions. Thereby, their
responses'may have been a‘reéction to their past experiences or simple
resentment by the subjectg of the study {tseTf.

It was also possible -that the subjects' attitude towards, and im-
pressions of, the program deteriorated over time. They‘may have felt
that such a program did not‘satisfy or meet their needs, 1ét alone pro-

ﬁéiyide reéd%]y avai]ab]e so1ution§ to the very real érob]ems of their im-
mediate circumsfances. ‘ |

In a similar vein, the instructors themselves may have developed the

Q

"end of the semester syndrome" (Miller, 1973) in which their needs becomé
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focused on end of term demands, holidays, waning of 1nterest jn the pro-
grams and students, control of the students, job satisfection and tenure.
If such conditions existed, it was possible that the instructors were
unsuccessful in maintaining a facilitative level of Cé according to
Carkhuff's criteria. Therefore: the facilitative conditions necessary in
the training sessions may have been diminished. Then both the instruc-
tors and the:students would share a preoccupation with their needs, prob-
lems and conflicts which appear to jeopardize the ability to empathize.

Demograph1c variables presented in tables five, six and seven, dis-
p]ay equivocal and inconclusive results particularly regarding age and
education. However, the variable of sex indicated a difference in the
level of CE between males and females. Each variab]e‘w1]1 Eé discussed
in order of their tabular presentation.

The variable of age showed no significant trend. The age group of
41 - 45, however, had the Towest overall CE but demonstrated a larger
positive increment of change. The lower overall CE in this group could
arise from what Levison (1974) and his co-workers define as a mig-1ife
transition stage in adult psvchosocial development. Here, the individual
between fhe ages of 40 - 42 years begins searching for a "fit" between
’his aspirations and environment. Possibly, this struggle 1is much more
traumatic for the subJect in this sample due to the1r unemp]oyed, socio-
economic status Thus the ability to empathize may be diminished owing
to preoccupation with ope's need state (Bucheimer, 1963; Kroeber, 1964;
and Carkhuff, 1969a).

The older and younger age groups demonstrated a generally "Tow" but

stable level of CE with no significant variation ir either gain or Jloss.
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According to Levinson et al. (1974) the younger group are 1in the process
of developing autonomy (18 - 2] yéérs), intimacy and occupations identi-
f{cation (22 - 28 years), deciding about commitment to work and inter-
personaf relationships (29 - 31 years), and deepening commitments to work
and interpersonal re]ationéhips (32 - 39 years). Likewise, thg,older
groups ' stabiiity of CE may also be attributéd to the proceéé of restabi-
1izing and ordering of priorities as well as confronting aging, illness
and death while attempting to maintainoa "zest" for life. |

The variable of education demonstrated no noteworthy differences in
regards to the initial level of CE. Level of education and whether the
subjects remained to the completion of the study also displayed no
trend or pattern.

The t-test comparing the level of CE %n those subjects dropping out
of the program with the CE of those remaining in the study, indicatéd no
statistically significant difference bgtweén the two. It cannot be
argued that the 1eve1vof education had an overall effect on the level of
CE 1in the subjects; nor can it be safd to have influenced their eptiv-
ity to "the program or the measure (SCI)'employed in this study. Further-
more, education, sex and level of CE did not prove to be important fac-
tors for either of those subjects dropping out of the program or staying

to its completion. In general it would appear ‘that there is a high risk

of attrition when attempting to study unemployed individuals. Of the

initial twenty-eight subjects, twelve left the program. The statistical

inferences were, therefore, limited.

The t-test comparing the differences in CE between males and females
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indicated no overall difference in CE for the two groups across the pre-

and post-measures combined. However, in testing the d{fferences in the
pre- “and posttests separately, a significant difference in favor of thé
fema]és i's reqorded on the posttest comparison. This significant find-
ing is.attributed to the female subjects who achieved the highést incre-
ment of change over the pre- and posttests. This would ]ehd support to
Conkdin's (1968) belief that féma]es are more perceptive of vergal Tues
in a variety of social situations. This finding a]sb affirhs Carkhuff
and Berenson's (1967) conviction that the.facilitative conditions speci-
fied by their theoretical model tends to be moreg specific fo social
responses of the female role. It may even be suggested that the female
subjects in this sample were psychologically affected to a lesser degree
by the status of being unémp]oyed and socio-economically disadvantaged.
In indusfry, the stereotype of the femate, partly due to matérnity Tenve

and motherhood, is that of a non-career oriented, seasonal, part-time

worker.

Conclusions

+

The two major conclusions based on the results, wfth consideration
of the limitationé of the‘invéstigation, are as follows:

1. No statistica]]y“sjgnificanf changes in CE as recorded on the \
SCI, were achieved by a éroup of unemployed, socio-economically disad-
vantaged individuals who received a threé;month didactfc-exper{ential i \\
traininé program which focused on the communication of empatﬁy. \

2. UnempToyed females in the group studied made more positive
gains than the males in CE. This suggested they were mére receptive to

»

the training of empathy than the male subjects.
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Implications for-Further Research

i
In view of the current concerns over unemployment and the socio-

economic conditions of various sectors of our society, the need for fur-
ther research of the effects of fnterbersona] training programs such as
life skills is warranted. The need for improved research designs and
méthodo]ogies, as well as the development of mofe sensitive instruments
appears essential to help clear ambiguities that exist in the study of
life skills programs. Furthermore, investigators seeking suitable in-
Struments are Having difficulties interpreting results of those studies.

In agdition to the above, the fo]]owing questions might provide
possible starting points and inspire future studies.

1. Would significant differences have been found if other instru-
ments in addition to Carkhuff's SCI had been used to determine the
effect of the\life ski]]s proéram?

2. Would more clear-cut results have been obtained had it been

possib]e to screen the participants on such dimensions aslwork/unemploy— :

» ment history, aptﬁtudes, age, sex and educatibn?

3. If a larger sample hadibeen studied and a comparative control
group uilized, would the results have been significant and generalizable
to a larger portion of unemployed individuals?

4. Would significant differences have been‘found’if the SCI was
presented verbally in a role-playing situation which would enable the
subjects to identify more easily with the presenting problems?

5. Would the impact of the 1ife skills program be tested.more de-
finitively through a 1ohg term, follow-up form of study?

In the opinion of the writer, only when research methodologies take
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into account the above auestﬁons and devise procédures whereby these
weaknesses are overcome, can we truly bégin to evglbate the efficacy of
programs geared to rehabilitate unemployed individuals. Such research
wbu]d then begin to provide direction and guidaﬁce and eveptua]]y know—
ledge and\ski11s to those agencigs}which are devoted to improving com-
petency in human relations and.facilitating a greater acceptance of

everyday responsibilities inherent in our daily living and work.
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APPENDIX A
Carkhuff Communications of lper Paspo-ses

to Helpee Stimulus Expr.suions

DIRECTIONS

The following excerpts represent 16 stimulus expressions; that is expressions by a helpee of
feeling and content .in different problem areas. In this case, the same helpee is involved in
“all instances. :

You may conceive of this helpee .not necessarily as a formal client but simply as a person who
has come to you in time of need. The helpee, for example, may be a student from one of your
classes. We would like you to respond as you would if someonc came to you secking assistance
in a time of distress. Write down your response after the number 1. In forulating your
responses keep in mind those = ' the helpee can use effectively in his own tife. Following
each excerpt +t would be helpful to us if you wrote down the (2) content of the helpec's
discussion or the problem expressed and also (3) the emotional feceling that dominates the
helpee's expression. Finally, (4) note those excerpts that have been most difficult for you

to .respond to.

In summary, formulate responses to the person who has come to you for help. The following

range of helpee exoressions can easily come in the first contact or first few contacts; however,
do not attempt to relate any one expression to a previous expression. Simply try to forrmulate

a meaningful response to the helpee's immediate expression. .

EXAMPLE: 1 just am not sure what to do or say. If I say what comes 2: CONTENT: Client in

first to mind I might be criticized.
: state of indecision -

1. RESPONSE: One student replied: What would you think and say

confusion.
first that you would be criticized on?

3. FEELING: MWorried,

* fear of embarrassment,.

3
kY
o

> . EASY or DIFFICULT.

Name Date
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COMMUNICATION ASSESSMENTS

Excerpt )

HELPEE:  Gee, I'm so disappointed. | thought we could get along
together and you could help me. We don't seem to be
getting anywhere. You don't understand me. You don't
know I'm here. I don't even think you care for me. You
don’t hear me when I talk. You seem to be somewhere
else. Your responses are independent to anything I

have to say. 1 don't know where to turn.. I'm just so--
doggone it-~1 don't know what I'm going to do, but I -
know you can't help me. There Juit is no hope.

1. RESPONSE: L )

Excerpt 2

HELPEE: Who do you think you are? VYou call yourself a therapist!

. Damn, here 1 am spilling my guts out and all you do is
Took at the clock. You don't hear what I say. Your
responses are not attuned to what ['m saying. I never
heard of such therapy. You are supposed to be helping me.
You are so wrapped up in your world you don't hear a

- thing I'm saying. You don't give me the time. The
minute the hour is up you push me out the door whether I
have something important to say or not. I--ah--it makes
me so God damn mad!

1. RESPONSE:

~Excerpt 3

HELPEE: They wave that degree up like it's.a pot of gold at the

‘ end of the rainbow. I used to think that, too, until 1
tried it. I'm happy being a housewife; I don't care to
get a degree. But the people I associate with, the first
thing they ask is where did you get your degree. | ;
answer, "I don't have a degree." Christ, they look at you
like you are some sort of a freak, some backwoodsman_ your
husband picked up along the way. They actually believe
that people with degrees are better. In fact, I think
they are worse. I've found a lot of people without

degrees that are a hell of a lot smarter than these people.

They think that just because they have degrees they are
something special. These poor kids that think they have
to go to college or they are ruined. It seefis that we are
trying to perpetrate a fraud on these kids. If no degree,
they think they will end up digging ditches the rest of
their Tives. They are Tooked down upon. That makes me
Sick. -’

1. RESPONSE:

2. CONTENT:
3. FE[LING:v__HA"_M,___Wﬁ__‘
4. EASY- or - DIFFICULT
2. CONTENT:
1\

3= FEELING: -
4. EASY - or - DIFFICULT
2. CONTENT: }
3. FEELING:

4. EASY - or - DIFFICULT

¥



Excerpt 4

HELPEE: It's not an easy thing to talk about. 1 guess the heart ¢ 2.

1.

RESPONSE:

of the problem is sort of a sexual problem. [ never
thought 1 would have this sort of problem. But I find
myself not getting the fulfillment 1 used to. It's not as
enjoyable--for my husband either, although we don't
discuss it. 1 used to enjoy and look forward to making

love. lused to have an orgasm but I don't any more. I 3.

can't remember the last time I was satisfied. I find
- myself being attracted to other men and wondering what it
would be like to go to bed with them. I don't know what

this means. Is this symptomatic of our whole relationship 4.

as a marriage? Is something wrong with me or us?

Excerpt 5

HELPEE: I'm so pleased with the kids. They are doing just marvel- 2.

ously. They have done so well at school and at home; they
get along together. It's amazing. [ never thought they
would. They seem a little older. They play together -
better and they enjoy each other and 1 enjoy them. Life
has become so much easier. It's really a joy to raise

three boys. [ didn't think it would be. I'm just so 3.

pleased and hopeful for the future. For them and for us.
it's just great! I can't believe it. It's marvelous.

1. RESPONSE: 4.
Excerpt 6 !
HELPEE: I finally found somebody I can really get along with. : 2.

1.

There is no pretentiousness about them at all. They are
rea) and they understand me. 1 can be myself with them.
1 don't have to worry about what [ say and that*they
might take me wrong, because I do sometimes say things
that don't come out the way that I want them to. I don't

have to worry that they are going to criticize me. They 3.

are just marvelous people! I just can't wait to be with
them. For once I actually enjoy going out and inter-
acting. I didn't think I could ever find people like

this again. 1 can really be myself. 1%'s-such a won- 4.

derful feeling not to have people criticizing you for
everything you say that doesn't agree with them. They
are warm and understanding and I Jjust love them! It's
just marvelous. ‘

RESPONSE :

66

FEELING:
”%LT&M" L

EASY » or - DIFFICULT

CONTENT:

FEELING:

EASY - or DIFEICULT

[¢]

CONTENT :

FEELING:

EASY or DIFFICULT




Excerpt 7

HELPEE: [ love my children and my husband and I 1ike doing most
household things. They get boring at times but on the /
whole T think it can be a very rewarding thing at times.
T don't miss working, going to the office every day. Most
women complain of being just a housewife and just a mother.
But then, again, I wonder if there is more for me. Others
say there has to be. I really don't know.

1. RESPONSE:

Excerpt 8

(Moving about in chair)

S I

HELPEE: Silence.

1. RESPONSE:

Excerpt 9

I'm really excited the way things are going at home with
my husband. It's just amazing. We get along great to-
gether now. Sexually, I didn't know we could be that
happy. I didn't know anyone could be that happy. It's

HELPEE:

Jjust marvelous! I'm just so pleased, I don't know what
‘else to say. .

1.  RESPONSE:

Excerpt 10

I get so frustrated and furious with my daughter. 1[I just
don't know what to do with her. She is bright and sensi-
tive, but damn, she has some characteristics that-make me
so on edge. I can't handle it sometimes. She just--I
feel myself getting more and more angry! She won'd do
what you tell her to. She tests limits like mad. I
scream and yell and lose control and think there is some-
thing wrong with me--1'm not an understanding mother or
something. Damn. What potential! What she could do with
what she has. There are times she doesn't need what she's
got. She gets by too cheaply. I just don't know what to
do with her. Then she can be so nice and then, boy, she
can be as ornery as she can be. And then I scream and
yell and I'm about” ready to slam her across the room. I
don't like to feel this way. I don't know what to do with
it.

HELPEE:

1. RESPONSE:

67

CONTENT:

FEELING:

EASY - or - DIFFICULT

CONTENT:

FEELING:

EASY - or - DIFFICULT

CONTENT:

FEELING:

EASY - or - DIFFICULT

CONTENT

FEELING:

EASY - or - DIFFICULT

D

w



683
Excerpt 11

HELPEE:  He is ridiculous! Lverything has to be done when he wants 2. CONTENT: *~
to do it. They way he wants it done. It's as if nobody
else exists. [It's everything he wants to do. There is a e
range of things [ have to do. Not just be a housewife and
take car of the kids. Oh nc have to do his typing for e
him, errands for him. [f | t:do it right away, I'm
stupid--I'm not a good wife or something stupid like that.. 3. FEELING:
I have an identity of my own and I'm not going to have it
wrapped up fn him. It makes me--it infuriates me' I want . o
to punch him right in the mouth. What am I going to do?

" Who does he think he is, anyway? 4. gggl_:ly;;;iyfflgygl__
1. RESPONSE: e '
Excerpt 12 )
‘HELPEE: I'm really excitedi} We are going to California. I'm 2. CONTENT:

- going to have a second lease on life. I found a marvel -
ous job. It's great! It's so great, I can't belijeve it's - ~
true--it's so great! I have a secretarial Job. I can be
a mother and can have a part time job which I think [ will
enjoy very much. 1 can be home when the kids get home
from school. It's too' good to be true. It's so exciting. 3. FEELING:
New horizons are unfolding. I just can't wait to get
started. It's great! \

1. RESPONSE: ‘ 4. EASY - or - DIFFICULT

Excerpt 13

HELPEE: 1'm so thrilled to have found a counselor 1ike you. 1 2. CONTENT: _
didn't know_any existed. You seem to understand me so e

well. It's just great!. I feel like I'm coming alive
again. I have not felt like this in so long.

1. RESPONSE: :

3. FEELING:

4. EASY - or - DIFFICULT

>




[xcerpt 14

HELPEE: I don't know if I am right or wronq feeling the way I do.
But I find myself withdrawing from people. I don't seem
to socialize and play their stupid little games any more.
I get upset and come home depressed and have headaches.
It seems all so superficial. There was a time when I
used to get along with everybody. Everybody said, "Isn't
she wonderful. She gets along with everybody. Everybody
likes her." I used to think that was something to be
really proud of, but that was who | was at that time. 1
had no depth. I was what the crowd wanted me to be--
the particular group 1 was with.

1. RESPONSE:

Excerpt 15

HELPEE: Gee, those people! Who do they think they are? | just
can't stand interacting with them any more. Just a bunch
of phonies. They leave me so frustrated. They make me so
anxious, 1 get angry at myself. I don't even want to be
bothered with them any more. I just wish I could be
honest with them and tell them all to go to hell' But |
quess | just can't do it.

1. RESPONSE:

Excerpt 16

HELPEE: Sometimes I question my adequacy of raising three boys,
especially the baby. 1 call him the baby--well, he is the
last. I can't have any more. So I know I kept him a baby
longer than the others. He won't let anyone else do
things for him. If someone else opens the door he says he
wants Mommy to do it. If he closes the door, I have to
open it. I encourage this. I do it. I don't know if this
is right or wrong. He insists on sleeping with me every
night and I allow it. And he says when he grows up he
won't do it any more. Right now he is my baby and I don't
discourage this much. I don't know if this comes out of
my needs or if I'm making too much out of the situation or
if this will handicap him when he goes to school--breaking

. away from Mamma. Is it going to be a traumatic experience
for him? Is it something I'm creating for him? 1 do .
worry more about my children than I think most mothers do.

1. RESPONSE:
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| APPENDIX B

Figure I
Gross Ratings of Facilitative Interpersonal Functioning

The facilitator is a person who is living effectively himself ard who
discloses himself in a genuine and constructive fashin in response to
others. He communicates an accurate empathic understanding and a
respect for all of the feelings of other persons and guides discussions
with those persons into specific feelings and experiences. He communi-.-
cates confidence in what he is doing and is spontaneous and intense.
In addition, while he is open and flexible in his relationships with
others, in his commitment to the welfare of the other persons he is
quite capable of active, assertive and even confronting behavior when

it is appropriate.

You will hear a number of excerts taken from therapy sessions. \;;te

each excerpt 1.0, 1.5, 2.0, 2.5, 3.0, 3.5, 4.0, 4.5, or 5.0 using the

continuum below. j 4
‘ 9

1.0 1.5 2.0 2.5 3.0 = 3.5 4.0 4.5 5.0

/ !/ / / / [ / ) /

None of ~ Some of the A1l con- A1l of the A1l are
these con- conditions ditions are conditions

ditions are are communi- communicated. are communi- *
communicated cated and at a minimal- cated, and

to any notice- some are not. ly facilita- some are -
able degree tive level. communicated

in the person. fully.
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APPENDIX A-3
EMPATHIC UNDERSTANDING IN INTERPERSONAL PROCESSES :
A SCALE \COR MEASUREMENT

Level 1

The verbal and behavioral expressions of the first person either
do not attend to or detract s1gn]f1cant]y from the verbal and behaviora:
expressions of the second person(s) in that they communicate signifi-
cantly less of the second person's feelings than the second person had ,
communicated himself. .

EXAMPLES: The first person communicates no awareness of even the most
obvious, expressed surface feelings of the second person.
The first person may be bored or uninterested or simply
operating from a preconceived frame of reference which
tota]ly exc]udew that of the other person(s).

In summary, the f1rst person does everyvthing-but express that he
is listening, understand1ng, or being sensitive to even the feelings
of the other person in such a way as to detract significantly from the
communications of the second person.

Level 2

Wh11e the first person responds to the expressed feelings of the
second person(s), he does so in such a way that he subtracts noticeable
affect from the comhun1cat10ns of =MEwsecond person .

surface feelings of . 28cond person, but his communications
drain off a Tevel of/fhe affect and distort the level of
meaning. The first person may communicate his own 1deas,of
what may be going on, but these are not ‘congruent’ w1th the
expressions of the second person.

EXAMPLES: The f1rs£kpej“on may eémm icate some awargness of obvious

In summary, the first person tends to respond to other than what
the second person is expressing or indicating.

Level 3

The expressions of the first person in response to the expressed
feelings of the second person(s) are essentially interchangcable with
those of the second person in that they express essentially the same
affect and meaning.

EXAMPLE: The first person responds with accurate understand1ng of the
surface feelings of the second person but may not respond to
or may misinterpret the deeper feelings.
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. \

In summary, the first person is responding so as to neither sub-
tract from nor add to the expressions of the second person; but he does
not respond accurately to how that person really feels beneath the
surface feelings. Level 3 constitutes the minimal level of facilita- -
tive interpersonal functioning. ) .

Level 4

The responses of the first person add noticeably to the expressions
of the second person(s) in such a way as to express feelings a level
deeper than the second person was able to express himself.

EXAMPLE: The facilitator communicates his understanding of the
expressions of the second person at a level deeper than they
were expressed, and thus enables the second person to
experience and/or express feelings he was unable to express
previously. :

In summary, the facilitator's responses add deeper feeling and
meaning to the expressiors of the second person.

Level 5

The first person's responses add significantly to the feeling and
meaning of the expressions of the second person(s)s in such a-way as to
(1) accurately express feelipngs levels below what the person himself
was able to express or (2) {n the event of on going deep self-explor-
ation on the second person's part, to be fully with him in his deepest

moments.

EXAMPLES: The ... ilitator responds with accuracy to all of the person's
deeper as well as surface feelings. He is "together" with
the second person or "tuned in" on his wave length. .The"
facilitator and the other person might proceed together to
explore previously unexplored areas of human existence.

In summary, the facilitator is respondihg with a full awareness
of who the other person is and a comprehensive and accurate empathic .
understanding of his deepest feelings. :
i



COMPARISON OF TRUAX AND CARKHUFF EMPATHY SCALES

APPENDIX A-4
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Truax Scale

Obvious Feelings

Carkhuff Scale

Stage 1
Stage 2
Stage 3

Stage 4 "%

Stage 5
Stage 6
Stage 7'
Stage 8

Stage 9

ignor%s

unders tands poorly
often accurate
usually accurate
accurate

accurate

accurate

accurate
unhesitating flawless

accuracy .

Level 1.0
Level 1;5
Lev;1 2.0
Level 2.5
Level 3.0
Level 3.5
Level 4.0
Level 4.5
Level 5.0




