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« ABSTRACT
N .

»

Tanzania} dike many. other Third World Countries,‘isjcbmmitted :

To achieve this goal Tanzania s national‘ ty, TANU, declded to

°

depend to the full .on ltS int u;al resources which were to be used on

.a cooperative i »for development;

4;;’;;?,;/7”/‘ : TheAdecisions-whinh/ﬁére/approved‘and stated in the policies . (

of UJamaa na Kujitegemea (Soc1alism and Self Reliance), were followed“

. by a number of structural changes among which was the natlonalization

i .k

- ) ‘ \ : :
of the major means of production to fac1litate a greater Government

‘ control of the 1nvestible sprpluS/of'the country... is. was to'ensure

\-»‘3’ - : . S

that 1ndustr1a1 ésxg;opmen‘ w111 be in. acoordance\yith th national

. P : ' S N4
nouem/amd that there will

@ greater allocation of resource

oo .

< : 1nto rural development Wlth the inte tion of making the traditional
seEtor of the economy more attractive and\productive. .:,' LTl T
“ X - PN . K -

Other'changes‘planned“includedaincome-r

’ encourage more active participation by the masses in

-distribution to o }
| }ve10pment tasks, .

, ., R

.and changes in the educational system such that education Will

,§§\\x_ provide the youth with skills and predispositipns that will enable g

em to part1c1pate more effectively in‘the de \lopment activities of

“ both. t e\modern and traditional sectors of the economy. Primary
L ffeducation\in\particular, was to prepare/young men and women essentiall&

-:for 1ife in . the rur;l\ireas and for farming., The policy of Education ‘

fgvfor Self-Reliance (EFSR) provided the blue-print for those changes. ft(,ﬁ" T

The Kwam51si project is one of the experiments in educaiional \\

Y

- reform Wthh is being carried out in Tanzania in an effort to inhrease

\%'f'
?ﬁ:”



'7‘ito which the educational reform based on Kwamsisi experiment was in

- f:,policy there. were certain structural features of the sOciety and certain

IS v :;’Iv
.-

i

,the contribution made by the schobls in national development as spelt B

‘out in EFSR poliCy, and this study was intended to find out the extent IR

‘congruehce with the EFSR pblicy aims,: In order to achieve its ﬁoal this :

study attempted to look closely at the curriculum, the pedagogy and the

<

o school community 1ink. developed at the Kwamsisi school.. The findings oﬁ

vthis study indicate that while the stated goals and content of the jy

'curriculum reflected consistency with the objectives of the educationm _,fFF-'

B
practices in the, teaching profession which adversely affect the attainment.‘ 5
, , }‘ }

o of some ‘of the goals set out in the EFSR policy stetement. S
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CHAPTER ONE = - . ) .

. ) f
A . [ - *

THE PROBLEM. ' - - .

A Introduction
. ! 1

In most. countries education is often regarded both as an item

o of investment and ‘one’ of.consumption. As an 1nvestment 1tem it is

¢

supposed to contribute to the national efforts to increase production

and incomes, and to raise the liv1ng standards bf the people in those*
,\.‘

"~

. s . . .
countries. L . . . : '.' 1

Tanzanla,lrke other less developed countries, has tended to 7;ﬂf
'empha51ze the investment rather than consumption aspect of education,
,:and the national leaders have this objective clearly spelt out in

-

;.Education for Self Reliance] and embodied in the country s development

. plans.- According to President Nyerere, education given td/the few

must be for service of the.majority ' It should not be regarded,mainly

s

.as -an ltem conferring status on the indiVidual ’ Therefore, primary

s T / S _ . ]
> ——\\\\,,/as’ﬁel— as secondary education must,“according to the policy,,"be

Acomplete educationvin itself."' That means education ought to prepare fi[fffV
young men - and women fbr life and service ig the rural dreas rather
than serve mainly as a qualification for’entrvﬁinto higher academid
.{; éfq' institutions oer'se.j?‘i:{}‘y,Qiﬁf?;if_wfj”;»»,f‘”ﬁﬁ_a}f;'i"Tfrlvzﬁ*j’f;;f*

:’ﬁzfj"'*“"' ' The poiicy statement has important implications for primary school

ERE g .
_;;/;;,///furriculum development and implementation.v It means that education even at

St

- at the primary level hal‘to bs "vocational " Pupils have to acquire

14



e

LR

‘-ground skills to help the potential secondary school entrants. 'qo =

PR o2
| L
- o ! e,

the attitudes and predispositions,'the skills and the‘inowledge whihhﬁr
Ca L _ .

would-lay the fouhdation_of their becoming more efficient farmers in -~

- _ i ' S ‘ ' ‘ k
Tanzanian society, improving in addition their aBility.to cope with =~ .

the daily life problaams of ‘the rural communities; | N l g
In addition to this, primary schools will continue ta be feeder ‘

B titutions to other post-primary educational institutipns, especially-

the secondary schools to which a ‘small percentage of the pupils will be

sent to be trained in higher level skills as a means of the country

a -

achieving self-sufficiency in its higher level manpower needs. In view of

“this, therefore, primary education must also bavable to provide some back-

o to

-

The blue print, in terms of principles to be followed in réforming

“ the educational system along this direction, has already been set out in

“Education for Self‘Reliance?' However there are two important problems whichz

face the Tanzanian educator and which affect the success of any proposed ,T
s & '

educational reform The first problem is that of designing a curriculum

that provides an education which iﬁcludes all tﬂz elements specified

.fin the,policy paper and which will produce young men and women who not

L

| only have rural oriented ideas and skills, but who are also willing

o K]

’to use their knowledge and skills for the development of their communities:*.7

i‘

"For the provision of ideas and skills related to agriculture is only,'f

"fpart of theiﬂob Another task is the inculcation of positive attitudes

'-towards life in.the rural areas and towsrds cooperatiVe work which will

S e
Qv.'
33

S

RN

iy enable the youths to apply the acquired skills and knowledge for the good iléif

of their communities.-; '.'_ W

— o . S ity ‘.,’

h The second problem has to do with the pe0p1e 8 a;cep;ance of the

2 Lhs L
Y



S

A proposeh‘new type of;éducation. For prior to 1967, eduCation wae

conceived by the masses as a means of escaping from the essentially rural

N

agricultural life of the country to\E_nore comfortable, urban whitte-

collar job. In mgeting this need, primary education served,for some'as
a ticket to secondary schools or to - vocational training institutions,
while for others it was a qualification for a,wage-earning job of one 1

type or another. .If the youth failed to get into a furthefr education

r
i

{ ' - ) -
institutio® or into a wage-earning-employment they regarded their

prlmary educatlon as a waste. This problem was being aggravated by

-

the fact that the opportunltles for hlgher learnlng or obtalnlng
[ ‘ :

wage-employment were decrea51ng. The pupils, their peers, thelr

¢’ 1Y

parents and their teachers, all con51dered prlmary educatlon prlmartly

vas an 1nstrument of soc1al ‘mobility. As such, education was meant ta

beneflt malnly the individual, and hls relatlyes._ To change the L
Q R . .
attitude of the people in order-to get them to acc{gt»the idea that '

the most relevant form of primary educatlon at this stage of - Tanyanla 8 _

, development 1s that which prepares a pupil for life iﬁ/the rural arga - that

had become . a difflcult problem. S :
/: i . N . ’. .

Desplte bhls the’ Government in 1967/set out to reform prlmary

education. In 1969 a new" prlmary school syllabus was issued? and
‘ - - s
-a year later an experlmentatlon 1n the ‘ise of the newfsyllabus a

-

i began. At the same time a re—orien%atlon programme for serving

Grade C and B tea&hexs was started under the dministration of the

Fund (UNICEF) andnthe_United Nations Educational Acientific and :_‘f;'“;f;;“
- Cultural Qrganization (UNESCQ). The aim of thi 'programme was to

A

- familiarize the téachers_with'the‘revisedfeurriculum.content_and'

< N . . . T : . S . . ) R
! . . . . N bU



new teaching techniques,

Another part of the reform was the introduction‘of a system of-

education whereby a'school vould be integrated with its surrounding
"community'by-relating.the curriculum content to theldaily life_problens,

and needs of the loCality snd\b;\inyolving the community members.in the

daily activities ofhthe local communitv; lhis.wasqto be first done4on

' .
a trial basis, and if successful the system was to be introducéd on a

wider scale. Kwamsisi school which is in Kwamsisi Ujamaa,Vilfkge; and close
to Korogwe College of National Education, was selected for the e#periment.

‘In March-l97l, what is commonly known as the ”Kwansisi Pilot.Project.was

r“!

launched .
S _ o . @»

- Only two years later, a group ‘of politigal leaders who had’

vis1ted Kwamsisi and had seen the project proposed that the system\of
education in hwamsisi be established in other Ujamaa villages also6-\:
It is the opinion of thé writer that as an experiment Kwamsisic |
Ai "~ needs an objectiv “eyfauation before it 1s duplicated elsewhere in

the couﬁtry One advantageﬂof such an evalu%tion would be the"\' _
1‘.'

possible identification of the. strong and weak elements of the project

in the . light of the set goals of education, and should provide AN

< e

important clues towards improving the proposed new efforts in exténding'_

the programme.~
The other advantage is the possibility of preventing unnecessarygl

<

costs involved in the duplication of the project.; For the duplication‘f”J' '

of ‘the Kwamsisi educational system may involve inter alia, the
; changing oquhe existing system ‘of primary schools modifying the

existing teacher education and fscing the‘accompanying problems of book

ST



- ot

_teachers in order to/see whether they are compatible with the EPSR

\

. .
*
+

production and re-orientation of in-service teachers.  Since a

‘considerable concurrent invéstment'in'economic projects has been

an impOrtent component of the Kwamsisi project, it becomes even more

necessary for a poor nation such as Tanzania, whose leadeiship is so

conscious aboht the natio financial constraints, to make sure that
: : - . . 7 v}h'a~ -
* . ‘;,v L YA

S - . . , - M
any costs on suchiprojects are incurred only after thetreiated

a > . -

. B - .- : 2
experiments have been rlgorously evaluated.-

1 5

. .
- N - u -

This Study has‘been prompted by such . con81derations.
. ‘k.

II  Purpose of Study " o - L e
i L |
The purpose of this study is: S ;’,
(1) to examine the curriculum content Of.Kwamsisi.Pfimafy_"
School to seekﬁhether it reflects-the.key'%iemeﬁtsfcontained'in tﬁe-

Educatlon for Self-Rellance (EFSR) pollcy - these elements include .the

.-‘1ncu1catlon of skllls and att;tudes of

; »b . o (esﬁawékeness_ ';' ._  ;“ l :i'_‘;"
*j o | kb);actihity S
A e
oo h: | o (&) coopetation: - |
,(2)'to assess'the teaching approaches used by Kwamsisi school
v

ffpollcy alms,and objectives. : v
(3) to examlne the nature of the link, if any, that has ~;ff§
'fdeveloped between .the: school hnd tha village in Kwamsisi ; o \f-;;<f -

(4) to see whether there is a tendency for Kwamsiai school

'graduates td’mlgrate to urban centres and whether those who have"-

.l. o



&
remained in the community have attempted3to'u3e in their farming"
practices and in their daily lives the skills and 'values which the.

Kwamsisi school is supposed to inculcate.
\ N . . -

III- Organisation of the Study-

)

A survey of some theories of ‘development will be made; and in

_the light onﬂu:theories_an ekamination of Tanteniafs definition

. of development her goals and - strategles will be attempted This

will be the.subject matter for Chapter TWO } o Th
Chapter Three will include the'analysis of‘Tanzaniafs educational
‘policy, and\w1ll examine how this policy fits in with Tanzania s

larger deVelopmental goals -
'«Chapter Four will consist of a descriptionfoffKWamsisi Project‘ '
and an attempt to assessthow it fits in w1th the educational aims -

.

enunciated 1n the Education for Self-Reliance policy and the national

development goals. ;\

Conclusions and summary of the study will be in Chapter'Five.:

IL:IV_ Limitations - .7g1:sv,.‘{ S

S i
ot - L
oY :

The study is limited to an evaluation of xnamsisi Projzfﬁ
'e of time and financial conftraints.‘ It would have been useful
attempted reform with changes in other primary schools

s.=but it was n&t possible? do so in this study.v,v_f
. '\\ .

51nce the research attempts to evaluate the effectiveness of the ;f5‘“"a‘

| iquamSlSL educational reform another limitation is obvious: the prog-‘

.jramme under study is only about four years old, and- intended reeulte




v

of educational programmes usually take a muc

'E  significance .of the Study .
’ o g The study seeks to examine the success- of Tanzania & 1atest
primary education reform and its effectiveness in the light of the o B

national development goals,' In view of this puf se, therefore, it

ia hoped that’ the stud& will of significance to

a) the Ministry of National Educatldn, espe ally the Directorate vl_
of Teacher Education which administers the Kwam5181 prOJect \g_;V
(p YO o andvthe-Directorate.of.Prinaryléducationlvhi h'is iniéh'rge .\E_;
E j‘.ofothelprimary school system in‘Tansania{'f; hfv 7 fi
lhi‘the College of National EducationhinVOlved’in d e train'ng fﬁé
. of new’ teachers and reorientation of in serVice teache‘s for i;;
primary.schools, perhaps a spec1al mentlon has to:be\_pgg . »li
of Korogwe Colleoe which has”had a directlin lveﬁengi 1.}
Kwam5151 Project. i '3 i,r
In addition it is hoped that this study wiIl provid som base Z}i
, N co
Jfor further research in related fields. Finally) the study may also Aifj
~sbe of value. to ‘al general understanding of the nature of‘probl : | ‘xgj
'l_making educationlcontribute to the transformation of one socios gipi }f‘;\ 1;;&
:'}tsystem to another and mAy provide some insights useful espébial y;for E:L
8 other developing countries.~‘f~‘.‘.o' ; ,;‘4_7*i°ijj5ﬂ,':'21}:i ;fj‘”" fln ;ip

... P .. Methods of data collection im0t
Various methods were employed in collecting data for the study

o~

\t'rih the hope that the use of such a variety of methods would enrich the P ;3




‘data both quantitatively andfqualitatively.

1. The" stndy used documents.. Those were largely government

documents, UNICEF and UNESCO reports on the educational reform under
L

study, ‘and various o icial documents and recoxde from Kwam51si echool

as well as froh\Korogwe College of National Education. i
2 Personal observation of class sitUations meetings and other",D =

5y

\-4chool and Village functions 1n Kwamsisi were made. | o Lo

Len

3 Interv1ews were also conducted with many key individuals,
, J i L
espec1ally in. connection with assessing various pe ople attitudes-

"towards the experiment~in.schoolévillage‘link.
.‘\;'.n\ TR o
.6 \. Background Facts on Tanzania .
Lo 'f9v R The United Republic\of Tanzania which 1nc1udes Tanzania Mainland
. . . . kI
‘ y . ; .
(formerly Tanganﬁéka) and the islands of Zanzibar and Pemba has an area h

xﬁiles..?Oué of this area, the mainland has 363 950 o

\ £ 364 970 squarj

 Total

363;950]’7--,,' oy
1,020

’*Main1¥n B é&i;ikg,»-»i‘ e

".[The\xslands 1,020

e | NI 5 131?64»;9_705 E

‘,f;f ,dillfeg{f;Taﬁéapia-attained:hefi;‘fitical independence on Decémber 9, 1961 lfdlf

'f~iand'became_aifepuhlicfavyeag latex; 2anziber was declered independentfﬁ;'digi



s ' P
.\. - ) ' . N

in December 1963 though under an Arab minority rule.~ This rule was

overthrown in January 1964 and the union of Tanganyika and Zanzibar f .

‘

established on April 12 1964 Lo s b- < C

v . ) 't‘,

The yean/1967 witnessed Tanzania s declaration of the policies

' o/
of Socialism and Self Reliance contained in, the Arusha Declaration,

- emphasizing equality in opportunity, the value for human dignity and

the need for %elfdhelp in national deve10pment. According to the

policies, national development was to be brought ebout through a maximum

utilization of the country s internal resources especially its land and

labour resources In the same year President Nyerere issued two important .?
Lo .

documents intended as guides in the implementation of socialism and self—

Ty

reliance policies.' Socialism and Rural Development provided suggestions

‘on how rural development could be brought about, and Education for

Self—reliance (EFSR) proposed an educational strategy for development.f; fit;

Tanzania s physical build is characterised by a variety of

/'.

'» features. From the east to the west, the land rises steadily reachingf?ﬁfjlv

1

e and Arusha Kilimanjaro, -Tanga and Bukoba regions are. essentiall)’

4, 000 feet above sea—level and then dips into Lake Tanganyika (Map 1) & o

From the south and south—west to the north and north—east Tanzania is e

W
Y

»'v characterized by mountains and high plateaus on both ends and by Li*@;i'.b

1owland in the centre., Thus the Mbeya and Iringa regions, in the south &

highland areas._ The central zone indluding the Dodoma and Tabora

f, regions, represents a plateau vhich is generally lower than the land

in the south and the north

© L‘ . EET _)‘ L

The river system includes rivers draining into the Indian Ocesn

L such as the Rufiji RuVu, Pangani and Wami and those that drein into

the interior basms OF: 1““ Lak“ Victoria, T&nsanyika. and Nyasa. aa

RS
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. The United Reﬁublic'bf Tanzania

Map 1

-

.
-

hkO&K.( Y
A\ .u‘-.!(i_ﬁ; -

ROpuUO

\.
A Y

et

v
A
3

.
’

Yanva

Bgsnsy

gVENYA S -
B nix x¢<%

av_m:_m. .

o -.wcnb.::w ¥
v

.----..-r.JEuqu WD -
S enuve TNOLIVN
— .--.-----.w»(?...(x .

.-----..---}uo<oc

.

FuaAang’,

L quo:kz., N
& 2 133ONI¥ISH k
Al T T B
S - <y .
CERIL) o 1
- T - ~ R K
| ozt 06 09 o£ © ot A Y [
. . it . R N : e n.
. -l
1a041eN® Y % . -0
. &ro+¢¢§o¢0.+.4 ¢,.$..f0 . .
: 1 : . R
i ) : \*
. LN ... > T - ‘ o



“ﬂ rate of growth being 2 7 per cent., Acc-v

o4

port has a population of

Tn; amounted to 8 846 miefion Tanzanian ahillinqs. The growth rate of_thol

‘_areas of the north and south,where two peaks of rainfall c;=,."

second between Aprll and May. The greatest part of the

in temperature 1s 3 F for every 1000 feet risei

season and a. long dry season. Most of the col

1dent1f1ed The first 1s between 0ctober and November, and the.

-ountry receives

rainfall below 20 1nches per year. About 20 per cent gbts 30 1nches

of ralnfall while only 3 per cent gets over 50 1nches,per year. The R

(

along the coast

temperatures vary according to’ altitude w1th highesf
. /

(aVerage 79 F ), getting lower, the higher the al -tude., The decrease

.‘ Because of th@ short
period of ralnfall and the long dry period, ti;re is generally a net ;i'df“
loss of water through evaporation.fi_i;j_iﬂi | R o
| Tanzania s estimated poPulation in 973 was 13 9 million, the

dinq to 1967 census figures,jif{fi_;;
44 per cent of the population compris?d children up to fourteen years ff;7{fff
da women 45 years and above. The e

of age, 13 per cent comprised men :

economrcally most active pOPulatj-n'wa therefore 43 per cent (Table 2);;;;523

The ma3°rity °f the PGOple liv‘iin rural areas with only 6 3 per cent .;f}‘ -

living in the urban centres f-ar*es-Salaam, the capital and largeat o

—

-?0 000 and Tanqa, the second largest city,”

65 000

The Gross Domesrlc Product at current factor cost in 1971




N . s . N
. . ¢

Table '2: Population Distribution by Age Groups : Tanzania Main]‘.raﬁa

. Age Group. = e size ... . ~ Per cent of Total =

0-.5 J . o 2137300 0 |- 17.9
514 . | 3,106,614 - ST 2600 ¥
15 s2e 0l tg,984,380 191
R A s

25.-34 1,649,989 .- “13.8

35-4e e 1 166 982]""'F=“ g 7lf?‘§':"'938] g

TR -

Caasrae o b 784 T R CesT Ly
Coss -4 N 494,6§9f.f,.,5f;;':_f SRR &

A

*scu_rcg United hepubllc of Tanzania, 1967 Population %f_
el s Census Analysis, (Dar es Salaam. GOVernmént Printer, ,196ﬂ

5 PR
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- natiopal” income was about 5.25 per.cent'over-the First Five-Year .

o - o . . L .- B . : . . \\, -
__~Plan (1964—69) period, and the growth rate target for the Second ™S -
' Five Year Plan (1969 74) was 6. 7 per cent. The'income per capita is '
';about 628 Tanzanian shillings. The uneven income distribution between

- groups of individuals, regions and districts, ho&ever, makes the-figure S

:_not very meaningful7

X - . . .
Agriculture is the mainstay of Tanzania s economy, with 40 per
.ceei of the GDP coming from the agricultural sector (Table 3) In addition,* :
_80'per cent of the total exports consists of agricultural products, the o ;
-major crops‘being cotton 'coffee, sisal cloves, and cashew nuts o
'Further, agricult:;e is a source of employment for over 90 per cent.of‘the

i _
economically active &opulation wage empboyment providing for less than

Ay

lO per cent of the total labour force (Table 4) The government aims

o ) . . .

at increas1ng production~and st the same time diversifying the economy,
/ .

' vflargely through encouraging the deveIOpment of ujamaa villages in :. ;;eh:'%l'i

rural afeas L 1"“..‘f»f-,.‘ g *'f"ff‘ f ~:'~f1f_ ?*'Q'Qf

The manufacturing eector,'unlike the agricultural one, is smell-f'f'
"’~;its contribution to the GDP is only about 10 per cent,hand it employs abo“: QJ'I”

:14 per cent of the wage—earning labour force.: Industrial growth hae L"“

‘an;'been between 10 and 15 per cent each year for the past few years.; The

[

‘major feature of the manufacturing sector has heen the production of r'.gjif"

- ,:consumer goods intended to reduce dependence on imports of such commodi-

f 14 : . o
I A

i:;gities as food Nevertheless the produetion of producer goods such as
.'-flnfarming4implements, fertilizerS,\cement ‘and: other machinery 13 now 3 ;l
'l,.fffltbeing given emphasis as W311 ..._» :_.Fil.if.;;-ﬁfl bil ;?ri’:f gﬁ":lfi'nf o
J;?.fuﬁ-” Most of the industrisl‘activity hss been centred in Dar-es-Salaam.eﬂii;“f?

s f*However, attempts to spread the benefits of industry to the test of the

fcountry are being made. For example, the Second FiVe-Year Plan an;fg
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. _::. Table 3: ‘Con;ribution.OfIAgriculture:to Gross °

| ' Doheéﬁic'Producﬁ - S

._ -(ét Eﬁrtent factor cost in millién. R o L
 shillings 1971-1972) C o SRR

C1971 1972

3494 | 3956
S S T Y

urdng L gy o | g

,“‘_

o -/éonsttﬁétion. _ l: o : :-: o 481 '; ;‘i, | U v5017 ,
anuvtlti\ B O AR TS
;’Erénéport B ‘ R & ‘788.,l f;; | ._ .} ?{ :v367
 Comnerce R T I

'7'l1052¥;#.n

' Rent ;921» ‘

4"1_5;;f0Fher'Serv1éés-. : '~f:"-’;l42 j:“

PR

\

“,~,.51Léés'Impﬁteﬁ'Bank.SéfVicelCha;gé%f o

' Total Gpp.
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-‘7 . '- N\
projected the expenditure of 81 per cent of the total investment on
: 5 ""_. &
industrial development outside Darfe?)Saiaam < o

“Most of the capital investment is from internal sources. About
/x N . . " .
- 65 per cent of the. total exispditure for the First Five-Year Plan

\

(1964-1969) came” from local sources. The GOVernment envisaged obtaining

. from 1nternal sources 57 per cent of the total expenditure for the &

Second Fiverear'Plan (1969—l974) and_only,43 per cent from external_

(sources.f S ‘ - . o S

Tanzania s educational system 1s essentially public and
N f’}m

‘ centraliged; The majority of the educational institutions are financed

and staffed by the,Government. oHowever there are still a number;of
educational'institutions'Which are privately‘oWneg. These'institutionSV ’

inélude.primary, secondary'and_vooational schools e.g. nursing, home{f

economics, commercial, and technical schools.P

TQ

Curriculum planningfis centralized The Ministry of National gf;;;ne

ety

Education, in liason with the- Irgtitute of" Education of thé University

of Dar—es—Salaam, is in charge of the curriculum - its planning and

‘%

implementation. Private 1nstitutions use either government—planned or .”y: -

.approved curricula and w1th a few exceptions,'students in these

‘Y._,,
L

T

o institutions are subgected to the same examinations as the students N

‘/
s

in PUblic schools or sit for examinations recognized by the Government.,"f%

L

»Certification follows Similar principles as do examinations.-
: L9

Three major 1evels of formal education can be ideqﬂgfied in :

w
' \,.

TanZania 8 educational system., These are

.o

a) Primary education, which is of seven years' duration'{:“*“;v

rﬂiand which is provided to about 50 per cqnt of school-agefgj“



e

S
¥
.

4

- bécame éffeétiye ffbm 1967. o BN

'b) Secondary education which is of two levels and provides for

less than 10 per cent of standard-éevgn graduates.
i)- Forms I-1IV (4 years),:'

1i) Forms V-VI (2 years),; — \

c) Higher education which is of vatious types
N N \

1) University education
S ” . .
ii) Vocational education including

- Teacher education _

Technical educapion (as provided by the Technical
College; Dar—es-Salaam) ' S e

Medical and nursing»educatiop

1

Y Othefs. : 1/:_9 : e C
» V4 ' . ’

The\yholé educational.systém is~supposedAt0'be baséd’@n the“

principles enunciated in the Education for Self-Reliance‘policy-yhich‘

L]
LI .



~Footnotes"

‘"Education for Self Reliance" is a policy statement on Tanzanian

" education by President Nyerere. The policy is avilable in a

pamphlet form and in a number of books 1ncluding J.K. Nyerere,
Freedom and Socialism/Uhuru na Ujamaa (Dar- es-Salaam: Oxford
University" Press, 1968), pp. 267- 290

Ibld. o o o [

Tanzanla, W1zara ya Elimu ya Taifa, Muhtasari ya Shule za M51ngi .

Kwa Madarasa ya I-VII/ Syllabus ‘of Instruction for. Primary SChools
for Standards I-VII (Dar-es- Salaam Government Prlnter, 1969)

In- Tanzanla, Grade C teachers have had 8 or 7 years of academlc
ducation plus 2 years of teacher training. .Grade B teachers

~sually have ha¥f 10 years of academic educatxon plus 2" years - :

teacher - tralnlng, or promoted -from Grade C, status considerlng o
thelr length of serv1ci§or some upgradlng courses ‘or both

Kwamsisi is a typical T nzanian Ujamaa v1llage. It has
280 famxlles, a primary school with grades I-VII. and- 1s

about 15 kllometers from Korogwe Teachers' College. UJamaa 1s_a_ o

concept meaning "family hood." .The members of an Ujamaa .
Village live together and cooperatlvely undertake economic
productlon. . f“" y

C. T0sh,'xwansisi Pilot Project Report 19732'-(Mimeographed,).f"

.Since 1967 the Government has taken various measures to minimizel

‘the inequalities between groups, regions ‘and districts. Some -

of the measures are taxation, rents, spread of industrial invest-.
ments to regions, etcs - R ;
. ,rﬂ

According to TANU 8" 1974 Musoma Resolution, the proviaion of

i,primary education by 1977 is to be extended éo all children of -}vf
“primary school-going age. SR P LT : o



| CHAPTER THO

'TANZANIA'S CONCEPT OF DEVELOPMENT

. * .
Since the focns,of*this study is infthe general areaiof‘education
-and development andlmorevspecitically isnconcerned with thejevaluation of -
an eddcatiOnal project ffom-the.point of view\of i;:-contrihntion.to the-
: development needs of the country,'a prior clarification of/thevgeneral con-

cept of development and how it is interpreted in the Tanzanian context
seems necessary. Therefore in this- Chapter an attempt will be made to look o
'_.somewhat e/itically at the general concept of ”development" and later

more spec1f1cally at how development is seen. or interpreted in the C

Tanzanian context.

AN

A, .n'General>Cdncept‘of“"Development" .

$oc al scientiats for centuries have attempted to huild up- models .
- of cha ge or development of societies. These models have differed in many
~>ways especially in their conception of how thq development process éﬁkes

;_?place.~ One of these perspectivee has focussed on the role of man in the __3'

' change or development process., While some theories explicitly or implicitly:“ff

' A.‘,suggest that man is incapable £ instigating or guiding change, others ad-»f

vance the view that man has an act've roletto play in the development of hisf'{-

"society ' Yet other theories view man aa playing only a 1imited role in o

Y

".ffdevelopment as compared with other 80c1eta1 forces.; For the purpose of thieli.f

'”,hstudy the first of . these views will be referred to -as paasivistic“, the se—ﬁﬁf

' feond activistic",_and the third "passivistic-activistic" in orientation.,3f;ih;
° EE IR

It is important to point out from the outset that the formulation



-

.

of models of development itself often implies an element of

- "passivism" in so fer_as it presupposes that Third World countries

-

will use the models. to guide thei;‘development{..Thougnian-impottent
consideration in-the'analysie‘of:hbw.development OCours; tnie type oﬁ
"bassivism" does not foim a part of the ebove claseifiqetion.of
development‘tneoties; o | |

"
-/

1. Passivistic~0riented.Theofies'of'bevelopment:‘

Theories of development with a passivistic orientation view’men

" as having no ective_role tofplay inlthe;deVelopment-of-his_sooiety@

" They view development és being brought'about byvimmenent.forces»withini'f" R

soc1et1es, with which man can ot 51gn1f1cantly interfere. According

to this kind of model of development, change takes a. predetermined

.course ‘and direction with the ultimate form of society sometimes R -

y|

A b"known" in edvance Above all this type of development is usually

"1n the predeterminéddway

seen to be" -univereal : All societies are inevitably bound tb dWelop

PR

Such a passivistic view of development is prepented by some :31
evolutionary~and modernization theorists.. Comte and Eisenatadt s

v1ews Pronde an example of passivistic orientation as Will be shown
in the following review of their ideas._; e '

vl

Comte viewed civilization as . developing along a couree predeter-ﬁ“»l[:*w

¥

i mined by nature, a course which all societies were destined to follow._f5¥7 R




'

i

'Hav1ng studled ‘the history of some western societies from the eleventh

century to hlS day Comte concluded'

‘The experience of the past'proves, in

the most decisive manner, that the

progressive march of civilization - 1.

follows a natural and unavoidable course.
Accordlno to Comte the capitalist industrial soc1ety,_characterist1c
of the western countries and somevof the eastern countries such as .
fdapan, waS_the'ultimate form of SOCiety into-which all,thelconntriesf:
" were hound to develop.’ | ‘ -

.comte identifiedfthree stages throndh‘whichnciviliaation

_progresSedr The flrst is thektheological 1n whlch man 's mode of
thlnklng was’ essentially religious and hlS soc1al oroanization
7n11itarist1c. The second 1s the metaphysical the 1ntellectua1 state
.being abstract and the soc1al organization‘showing no clear forn, as it
-1s‘a transitlonal staoe.} The final stage is the 1ndustr1a1 and is |
:hdcharacterised by sc1ent1f1c thinking All the stages are gredetermined
:"by nature and while development‘may be accelerated or slowed down by
'.various forces e'physical and moral-- "none of the intermediate steps; 5 s

:‘Nwhich it, prescribes can be evaded "2

Comte s view °f development demonstrates several weaknesses. R

| ﬁ_;First hlS view is’ ethnocentric. He paints a beautiful picture of the" S

'1dfcap1talist 1ndustria1 Society, neglecting the negative aspects of
o o v T SR
- the system such as the excessive inequalitiea in incomes between - Tt

find1v1duals, and the economic exploitation of the workers by

.Capltallst entrepreneurs? Second, his developmental model is unilinear. ~f;ff”

7:fComte suggests that there is only one road to impzoved well—heing'*'"h |

.’"7f.History, however, provides examples of development alonb different lines. ffff:
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§

The Soviet Union Chlna, Cuba and Tanzania are such examples Third
Comte s v1ew of devélopment greatly underestimates man 's potential in
instigatrng(and directing social change.' Contrary to Comte '8 '»

estimations, ‘man has shown a‘considerable capac1ty to determine the
type of future he wants and how to bring that future to reality
. !

Because of its being greatly removed from reality the model is
l

7 therefore not useful as a guide for development for any society

(b) Eisenstadt's Viey | - :

Eisenstadt 8 view of development is that‘it is a. procees of

1 transformation of soc1et1es into forms of soc1o-economic organization

: found 1n West European and North American countries /In his definition

. f\\u/(.f :ftowards those

°yo values and 1deas into the £dess developed" countries.

'; and development will come about through the diffusion of w‘stern id“‘e{u o

J:'of modernization, which is one\kind of development, 315engtadt gays

‘--ModerniZation ts a process of change _":7.<‘Q":jf;—jﬂ;biifef
ypes of soc1al, eco-< B
: nomic, and’political systems: that
© - have developed in western Europe and
'North America ... and . have then. '
- spread to other European countries e B
}iﬁand African chtinents? : ff“;ﬂ--UVG

Further Eisenstadt describes the proceps of transformation as a
replacement of the old (the indigenous) values and institutions by

new sets of external values and,patterns of behaviour and institutions..:a;

What Eisenstadt is describing 1s essencially the diffusion of western faf«f”

(: - ; N,

H, Thus, according to thts vien, Third WOrld countries inevitablyb;e_:;ﬂ

w1ll develop into capitalist societies like those in western countriee
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. . I . .
- - : . ' : o 1 t.
" end values into Third World countries. Apparently the "less develpped"

oir development for,

LR

is progressively diffu51ng

'countrles do’ not have to- do anything about t
accordlng to Elnsdadt s view, developmf
from the. .modernlzed"/intgytﬁe modernizlng" countries, 1nclud1ng those '

‘v:ofithe fhird World. - If anythlng the. moderniaing countries simply 1 o

’-:‘have to wait for the dszusxon to take place. Even Frank makes 'xf-'
s

‘ C R
a simllar observatlon in hlS crltecxsm of the dlffusionist theorlsts I
L ....the diffusionists do not suggest to j'i PRa

o7 . . the’ people of the - underdeveloped world
: "’/ﬂ:that they 1nqnire into and’ rembve the "
©  causes of underdeVelopment: instead they

j ‘Af//‘ “~advise them to await and ‘welcome the:: A
;//_  diffusion of development aid: Erom the '
o Af-fout51de5 R C T
v'f,f‘, g Thlrd erld countries cannot simply emulate the development

.‘

pattern of 1ndustr1a11zed countrles essentially because the objective con—

ditions of the two types of countrieS, as well as their history, are basi-f

'cally different._ Therefore his model of deveIOpment is of 1itt1e use

,hi as a gulde for the develop én

E 1.eZJ’Activisti¢¥0rientedtTheoidesjofﬁbeveiépnent?;dQ“t'

v -f‘-,

" Theorles with an activ1stic orientation edvance the notion that

development 1s the result of man s intervention with his environment.;;:e[j

xunkel for 1nstance, sees man es the most eignificant tactor 1n

Spd

‘ economlc development.; He saye:

,'.-When the process of economic devulopment

o ds: dissected ‘into its- verious , components;, ..
" a major part ‘and. perhaps’ its most eignifi-‘
- cant- element tuxns oyt to be the behaviou: .
: df men§ f«'}f@_.,:A;[,._ ;vw SRR ”,Afii”

He argues that man will contribute to the developmentfl'f;”ﬁei
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‘soc1ety prov1ded that his actions are rewarded.:‘Thus the major
h~jconcern for Third wOrld countries, according to this View, should be.
. to change the reward structures of the society . which will allow L
h'or encourage greater partic1pation in its different economic .
aCthltleSy | ' | ‘ |
Economistsladvance a similar view as they stress the role of
| 'mangn economi’c development.. : Rostow for example stresses the need
'1ffor a group of people to introduce new methods of production, and‘ ﬁj‘h
h.for popular p051t1ve.responselto the changes in order fOr economic”::ﬂ; -
‘take off to- be achleved o S S s

However,even though these theories seemlto'share‘t e uiew
:that man has an active part 1n the development of soc1eti§z, they Fiiﬁf:;it
'fdiffer in their details about the degree of man s’ involvement in |
.:;ochange ‘ Whereas some theories are elitist in their approach and
‘Tsuggest that development is essentially the work of a few people,

‘7“fjfothers are populist in orientation and suggest that development is

ffland should be the responsibility of’a 1 the membera of the’society

~}concerned

" {a) The Elitist Model .

The elitist approach to deVelopment\embodies the notion that

HT{the development of a nation is basically th &reeuit of the effortl .

Tf?4ﬂ7;7ffof a few,'specially talented, individuals., Development is eeen a8 a

*V7f;specia1 kind of experience or activity for which only-pelticul r'type

5ﬁfof individuals are really needed to’make it a reality. Such is the.
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frend;of thinking of such scholars as Toynbee, Martindale and Shila..

~ i) Arnold Toynbeeis_view;'“

-

Toynbee Views developing societies as dynamic and distinguishes

'them from the primitive SOcieties which he considers as static.- The,?

'§k

- b

» 'dynamlsm of those socxeties under901ng civilization or development R

S 1s characterised by an 1nteractlon between challenges and responses.

~'The 1nteraction can be between man and,the phys1cal enVironment or |

rfbetween man and man, Challenges are essentially presented by adverse .foi:
.conditlons of varions types = floodS, military defeat, external fhlfl

v'threat and the exploitation of certainiclasses and races by others and
'f:according to Toynbee, the development of SOCietles will depend.on }' ”lh'
:rthe nature of the reSponse of soc;eties to these various‘challenges.;;in.-Vﬁf
”nBut nore 51gn1f1cantly development 1s dependent on the presence of.an '}f?'

ﬁ‘hielite who control the response. Tbvnbee poxnts out that -;frdli:ﬂ,Fi ;ht

” E All “acts of social creation are: the work p

either of the individual, creator gr, at .o e
most,. f creative minorities ....5._,”255 _tje‘wg.b;,;nfggf;p o

Toynbee sees the masses as a rear—guard" following the ?ﬁ"fj:'
”':ﬁootsteps of‘the creative individuals.- The elite s task is to

Sim contrive some means of carrying this sluggish rear-guard along with

u""gthem in their eager advance “9

PR

Martindale s View of Man s role in development:is that in



-+ However, in this kind of'change_iustitutions or cultural'forms tend . .
’ to'be re-groubed’at'central poihts.. Because of this regrouping, the N

indiv1dual innovators at the focal points tend to “come clearly into

:-‘ focus.“ Such innovators at the centre are "the intelleCtuale of the o

-

’ 1
soc1ety or c1v1lization in question." 0.

' The 1mportance of the<elite\according to MArtindale is in his _,;

&k

e

ustifier of the whole B

_'being a system innovator, a represegtabiye ani~
?lsystem. Martlndale s estimation of the elite 1s perhaps best
'explalned in his own words.iif

While the'intelleCtual is never the sole ,
source of " change, his peculiarlty is ‘that.-
. of system innovator.. Though his primary:
._1nstitutiona1 location’is most oftenin ,i;,J,v,,
..* some. branch:of socialization. his special
o .. .= tasks include acting as a. representative L
P ' and Justifier of the whole}}.. L TR

Thus Martindale s v1ew about the elite '8 role 15 sllghtly dif— ff;_,'
ilifferent from Toynbee 8 51nce he also sees other people (the masses)

'i.as potential 1nnovators. What distinguishes the latter from the

_1ntellectuals is apparently only their position in the social system ?;:z;w

s

"i'.Nevertheless Mhrtindale views the elite as playing a specially

'fsigniflcant role in the development of théir societies. ffgf;fﬁ75'*

R A LRI A -;?f5@?¢e5*;*‘."~
. iii) pdward Shils' View .-

Shils' view is ‘that: ‘the. elite-,political, intellectnal, and S

‘iﬂmilitary- are a cruciél elementfi+ the modernﬂzation?of thefnew stetea*‘”

';of Africa and Asxa.. The elite are regarﬂed as the eng%neers of the E

o follow1ng quote suggests-”:'“

Intellectuals must play a central role



- of_the masses. ~Second, the_elite_ has 'the'"will to be modern v

fthat thls 1s not always true i Mills in. his study of the American

’

1advantages and inevitability of development by the elite whidh some

"hfpotential for 1nnovation which other people in a sOCial system possess,{:v e
: :\f*as Martindale s theory suggests should be exploited for the development of

71';'the soc1ety

":idusually propounded by the capitalist oriented economists.i In this
i studx it will be referred to as the "competitive, individualietic
Jvd:x;model " and because of ite popularity in capitalist SQcieties it will he fl
A.f_treated as a; separate mode? Its ‘underlying ideae will be discussed '

. .':below,:__ .

interests of the masses What the elite does lS in the best interest

That is,‘the elite is‘for chaﬁgef But empirical ev1dence suggests

at all levels of administration. In their
hands must rest educational responsibilities
and the responsibility for the formation of
~opinion ... which provides the medium of

: particular polic1es nl2 :

.In summary,then the elitist view pute»the elite'atbthe t0p :

and the rest of the people at the bottom in the development process

'Change in this model comes from the top, the elite being the ageets

‘ and the masses the beneficiaries.

R : ) o Y

The assumptions lmp11C1t in this type of relationship between 1

the elite and the,masses is that first, the elite represents the

elite, has shown that the ellte maintains power for 1ts own end
S

"Goode presents a case of lawyers in: Colombia, who attempted to’ defend

5

their\old values against proposed changes%

What the studies by Mills and Goode suggest is that the

_Tscholars proclaim should not be taken for qranted. In fact the fffv'. :

- . ..: 4 R L R : . . R
The elitist model of development hae its variant which is B
i

o
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(h) The Competitive, Individualistic3ﬁode1

Theories that advance ‘the competitive individualistic approach

. s

to development stress the free market and competition as the key

»element in economic development Their theme is essentially this._:

'for rapid economic development there must be a free market system

and. individuals allowed or encourageg'to.own the means of production ‘\.,:
' and to compete for profits arising from production and sale" Through
;competition an efficient mobilization of resources is made possible,

:4output is maximized “and the consumer has:a wider range of gooda to

buy at a relatlvely lower price than is the’ case in a non-competitive 1/

'system

Implicit in this view is the idea that in the free market system'
fthe ind1v1dual has a chance of acquiring wealth if he so wants. An
' N N
additional assumption is that the result of the operation of this type

Gdés the spread of development benefits to all the members L

a&ty in question. These assumptions are questionable.#‘:jm
f:e way in WhICh the "free enterptiﬂe" Bystem operates. does ilﬁ':
;it easy for all individuals to get wealthy._ The °°mPetition 1{dfi'f?fhi

_d is, in practice not between all individuéls'“ It is rather between vtl

lfmulti-national corporationa. inevi;ably have an upper hand

: Secondly, the even’ disdribution of development benefita to

~

pthe rest of the members of the sociéty does not take place.- Normally:E Sl

‘"'f%the social System is such that the poor remain poor.; Even the fifﬁ B

i”i:’special Senate Committee on Poverty in Canada makes a. similar ~fﬂid'f:f;ff_f‘u'




L ; . - o : C
Observation yhen\it reports "Our society puts too many:people in
¢ 1
' double ]eopardy it penalizes and stigmatizes those.yho earn little o
,&‘ . d‘t'

or no money , yet gives\t\em little opPOrtunity to - succeed."_5

‘The problem is related to\the socio-economio system. ,More_.specificallv,

.t is aAproblem of vested 1ntlrests of those in.control,of'the'economy,
who normally also control_decisi —meking;institutiOns and influencehA .'y
. policies. Mills, describing the power of big_buSiness%en'énd their "
impact on national policies in the ﬁniteg\States.of_America, remarks:
'There is no effective co\ ter—Vailing}power .
against -the coalition of big businessmen -
who, ‘as political outsidersxknow occupy the
- command posts ... they represent and indeed.
-embody quite specific 1nterest$ and pollcies.
'Hencelthe_competitive, 1nd1v1dualistic epproachfis-not-useful
.for Third erld Countries where it1ie'a'politico-eCOnomic nécessitylﬁh-~-“"
.that, all the people in- these countries be 1nvolved 1n national development
and that there should be a fair distribution of the development benefits,-v“"h3Li

'_1ncomes and serv1ces. These countries cannot afford to waste labour or

» under-utilize it if the intention is (and should be because of theirﬁ {l&.

4"rhpoverty) to maximiZe production and maintain.political and economic

',flindependence Unlike most rich nations, Third WOrld Countries cannot

8 "E‘_this implies is that the concentration of wealth in a few hands and the g}?’f

_ BN :
',gmanage to mechanize agriculture fully and establish large capital-intensive

'nlndustries tq‘ebsorb the surplus labour from the land, without geté?ng

o : ‘o

cfﬁinto great national deb and dependence on.foreign power which is*anti- ;14:-"

:dnﬂthetical to the very s ggles for independence made ageinst the colonial
fpowers. If it is necessary then that all the'people are involved in ; |

national deVelopment it is also neeessary for motivation '8 sake that n

‘ﬂfair distribution of the national wealth among the people be made. What v‘ﬂ,[,;-

.

'v(

in

monopoly of decxsxon—making powere by a fewspeople which is characteristic

L
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“1nev1table source of development Thus their model is one that

':outstanding proponents of thls approach :' N

-'1n problem solv1ng, and creative work rather than the methods which

4‘ .\‘_, “»\ ) o D . : ) " ‘ 30

of societies usidépthe competitivef'individnalistic.model of development,
is.a setback in development.struggies_by'Third Worldﬁcountriesg oo
. ‘All the same, both the elitist and‘competitive'individualistic
oriented theories which have been diSCussed so far represent only.one'
side offthe activistic;oriented.approach)to developmentf The other

151de of the act1v1st1c approach is represented by theories with a

-
~

’

-populist, cooperative orientatlon which will be examined in the‘ne;t

section.

. .
A ‘
"~ .

“(c)' The Populist Model

.

Theorles with a populist orlentatlon advance the v1ew that the

‘development of a soc1ety is the respons1bility of all the members of

. z-:i
the glven soc1ety rather than one of the elite alone Their emphasls

is grassroot part1c1pation in. dec151on-making.. While they accept the

B A ) ' ) el“

"‘role of leadership, they reject the notion ?Hetj%he elite is’ the

Jq

hadvocates change from the bottom. Freifb and Goulet are some of the

A

i) Paulo Freire's Viewhy

Frexre s approach in education and inﬁ:htional development for o

Thlrd WOrld Countries emphasizes mass participatibn. In education

. -
H "l)

' Freire suggests the use of strategies that actively 1nvo1ve students

‘t..

‘v'treat the students as ignorant anﬁ lacking the creative power.‘ Freire

. 0

s especially crxtical of the "banking cOncept of education - the ‘ﬁ‘"-'



.
,
/ .
.

0

-

teachers regarded as bankers'Of,knOWIedge'and the students as mere

»recipientshof the'knowledge!'

s L4

B ‘ . . : ) et . H
Regarding national development, Freire. suggests that the masses

Shouldhbe encouraged to work their own Way out"of oppresSiqn and-

poverty. He argues that it is man's vocation to make himgglf more

. fully human and suggests two steps whlch the massas must take in

A
)

llberatlng themselves from’ thexcondltlons of poverty ahd subjugation.

First, they must develop the awareness that they are human, that they
have been subjugated under those in: power, ‘and that they can transform

¢

of reflectlon and .action whlch are the essentlal 1ngred1ents in.

);the_llberatlon of the masses. This polnt 1s»made clear_when;he says

<

. the constrons that make them less human. So that 1t is. the comblnatlon '

that the neceSSary cohdition for‘deVelopment of the’masses iS that;"the,ﬂ

'lf .
Oppressed unvell the world of oppres%lon and through the praxls
commlt themselves to its transformatlon."l? o L ""
Frelre sees the role of the ellte as belng to ensure that the'

masses achieve thelr self liberatlng strugqle._ To do thlS the elite

must establlsh a dlaloglcal relationshlp with the peOple the impor-‘Tfﬁ

4

~tant thlng belng to let the- people engage In dec1sion-making.ﬂ without

thelr reflectlve part1c1patron, the people [} development will be

.

meanlng}ess.' As Freire hlmself ‘puts it:

Attemptmg to liberate the oppressed without L
their reflective partlcipation in the act of
" liberation is to treat them: as.objects éﬁicﬁ
must be saved from a burning huilding el
it 'is to transform them 1nto masses which can -

be manipulated18

s

P

e

. 1i) Denis. Goulet's View

BN

Goulet 's approach 11ke Freire 8 lays emphasis on the ihvolvement

S :
g



_ “y .
'“of all the people in bringing about their‘ownidevelopment. 'According

- to Goulet "all men are entitled to become agents and not beneficia:::? '
of development%g In order to 1nvolve afl men in. the development o ir
societies a two-way communication between the leaders and the masses
‘must be established v With some structural_organization such‘communi— -

’cationjand therefore optimum participation_by the masses can be - .

:realized. .,:f - ' - p';.' p j.. 1g I ’-
Goulet challenges the notion that the elites are inevitable in
development and c1tes examples of successes where the elite has been
_accountable to the.masses as in China, and the'elite from urban,centresﬂ.{
l areginvolved inIagricultural‘activities‘in‘the ruraluareas as in'_J .
,Cuha.i He: proposes the utilizatiog of certain leadership or 1nnovat1veb
potent1a1 from the masses and notes that such "popular elites"-have3;~5
f.to be chosen by the masses themse1Ves.: L 'f:f' '»'- dl.“ f_;fh,7
These are a few examples of the theme underlylng the populist- fﬁ
)orlented theories of development The populist model like the elitist has
a.Variant; ‘This will be: refexred‘to as’ “collective (cooperative) model" °l
It is one advanced by socialist-oriented economists and its features '

Cwill be.shown,later.v; yfi R ’:-’d'afw f:

Y2 {d) The Co¥lective Model . . . =, oy
R V.D. & . ‘ = . ‘ 'l ~:.3 . - .

The basic notion in the collective-oriented approach is that
N S ,
" the public, through their government, should control tﬂe means of

’“ifproduction and exchange. According to this:ﬁ;ew such control enables ;"f;

' the government to utilize the inVestible surplus accruing from

P

”production 1nto enterprises of national interest. In addition, the

.3

. . N .' .- n . B e N A . . . . B .

Y
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:economic control facilitates a more equitable income distribution‘

' among the people: The government being the employer of the majority

of the people 1t is easy to make changes in wages and salaries by

’ which income 1nequa11t1es could be more ea511y reduced

“Paul Baran attempﬁs to Justify the choice of this approach

by Third w°r1d Countries by prov1d1ng the following reasons for the‘

State to play a more dominant role 1n the ownership and control of the

’-‘:

economy in developing countries

(i)

(ii)

(ivy

: therefore investment in the production g%jOnly'alfevisuchiii'

the shortage offinYestible fdnds;whichAis_dpe,to:loﬁ

.incomestin general;fand'to failure.byithe few nithihigh_
. incomesdto saye and inVest in productive actiVities,-V.
‘the lack. of 1nvestment opportunities,that is,the existence ;f.
'vof a. limited effective demand most peoplf have small

: 1ncomes which are 5pent on the purchases of. cheap goods, e

and therefore investment in the production of such goods

brings little profit, similarly, the demand for luxury .

‘gobds is- limited to the few highvincome earners and A

LU

goods is of little profit;"’.'
the monopolistic nature of markets makes investment in. {i;'”‘

the production of certain goods such as agricultural

¢

'products too risky for the investors; and

the: existence of a general feelinq of uncertainty caused

'hnby tensions between the landowning cless with their allies!"‘
on one hand, and the massessdiscontented with the poor ;f;”‘

o z-SOCio—economic conditions of their countriel on the other. ijﬁijjv

Baran concludes that in such situations the capitalists end

"fg other people 1n possession of money will be reluctant to invest._ Thisjf'_7fl



.A hﬁ;{l'ss;ve may go together w1th the active., In the same way scme of the 35”'

3 -

B |
;o 'point is elaborated in Baran‘s own'wordeé..

In such a climategthere is no will, tc _ , I

invest on the part of monied people... ' ¢ .° - - e
there is no enthusiasm for long-term I o
projects; +.% ¥*the motto of all parti- -

cipants in the privileges offered by

' soc1ety is cogga diem
Long term'economic’ develcpment ie therefore hindered. 5 R
‘To solve the,problen; according tO“Baran;’governments of Third. -

‘World Countries must* control their economic activities.‘ Butihe'~ S

'-’suggests that in order for these countries to succeed 1n social and ‘

' 1economic growth "the politica} framework of their existence has to be

'-dramatically revamped."?;,.ftm,lf‘f‘f'ff-z”;n‘{vf-.‘*:=‘.it»9t17” jjf;ieﬂf; '

‘The theories'of developnent soifarfteViewed‘présentfthefpeseiwiei‘ R
;tic‘and activieticlorientetions.' It w111 be unrealistic to view the o

.two orientatlons as mutually exclusive.‘ In actual life situations the -
- o Kt,'---v-'

'x\theories of development suggest a combination of the two orientations —'

Y

ithe paSSlVlSth and the activxstic. This type of orientation will

[N

o be briefly reviewed in the following section. 'f;,i'?v»f ”f-'f‘_t':;"j :5;;’

| 3. Passivistic-Activistic Oriented Theories of Development -~ = -
T T T T, e

e .; Develqpment theories with both the pessivistic and activistic
e o ) - I 1

"~Aaelements tend to view the proceeh as e coneequence of meh s actione

T v
_but at the seme time they suggest the existencegof societal torceu

\ . “ A

which tend to limlt the extent of man s ective involvement in’develcp_:




"'",soc1ety, for 1nstance,

;(a) Karl Marx's View

Marx' s view of khe nature of soc1eties and, in some’ sense, the" )

development of socxetles 1s clearly actlvistlc in orientatzon 'Ma;x'

l :saw soc1et1es, throughout wrltten history, as belng characterized 2

_‘by a struggle between classes. The confllct Was essentially between

';fthe owners of property e. g. land and capital and those who owned no Lo

"‘property BN ~ 5, ' ;,’, ,-{h"‘- o f~- j“,hf;-= f‘*ﬁ[ﬁ;*;
;*T'Thg/hlstory of all humah soc1ety, past and ' : o '
- 'present, has, been the hlstory of class R

. struggles. 'Freeman and slave, patrician o

.. .ang plebelan, baron and serf «vs in a 'word,

- oppressor and- bppresSed - stood ln opp051-”~"-“"

-‘"tion to each other.?;‘ RS _» T

The development of new secial systems was a result of the destruc-f.;g

{,"tlon of the old system by the oppressed class. The capltalist l,a\{f~“-’5f”

Y.

rose through the capitallst class destroying

L S
lthe feudal social system Similarly the socialist socmety would

.,,;idevelop through the destruction of the capitalist system by the workersykf;.f_

’l*“

o{In Marx 5 view, the "proletariat, by forcibly overthxowing the

ﬁfbourge0151e, establishes 1ts own dominiona:?;gfhffg;fjuf'fvw'

'dfl The only social system that would evolve vithout the strugqle s

e

o, characterlstlc of the other stages is the communist societ'

“l; y«fight against the‘bourg: isie, neces
o/ consolidates itself in_y ~cla me
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;‘upon which class conflicts depend,” makes.j}:
an-end of classes, and thus abolishes its
'1 own rule as a class. - "“f : : . -
From this review of Marx 8. ideas about the development of |
: -soc1et1es,'one notices man '8 active role in development. Yet Marx Vd
Prescrlbes stages through whlch BFCLQtieS inevitably pass in their tfga
.al.development process as.seen in the above account. In this way Marx sug-:”
:ﬁzrgests that man 8 abllity and contribution in development is limited.v,_?:'
“”T'>Spec1fically, man w1ll not direct change according to this view. i
ddﬂence feudal .or: communal soc1o—economic systems w111 have to be o
l”fldcapltallst before they become socialist systems._:l + g
Thls 1mp11es that Third WOrld Countrles which are strxviné to-
:l*flcreate soc;allst systems are doomed to faxl because they have not yet ;fszif
' rgone through the capitallst lstage., fanzania 's’ dewelopment pollcy,‘bf?ﬁfr

.b”tas Wlll be shown later defies Marx 's. suggestion since 1t aims at

"creatlng a 5°°13115t state, bYPassxng the capitalist stage. ibfiﬂv:i

4 Generalizations Ff'

From the review of the models of developmsnt presented above'v.

:;.qugjrone can make a few generalizgtigng,:”'

be'giar from reallty, As such they are'not 3‘31:'

ﬁlr?fothan othérs. Such modelu theretoro eannot bd “05 :

'ilfsolvinq concrete problensi |



ar
L}

' 'H'flreality than the pasaivistic models remain of interest to this study.¢
(c) From the activistic models it ;s possible to identify pairs .
"”lwhich are opp051tes and those that are similar and perhaps complementary. -
o .
{Pairs of opposites are elitist - populist and individualistic - o0 f ‘}f
lyzcooperative Pairs of similarities on the other hand are elitist—indi--{
"fv1dualistic and populist-cooperative (Fig 1) This way of combining
,l\the models is a broad generalization since it appears possib#e tb
:“combine the populist~cooperative elitist elements as demonstrated by
t:;fiinTThe People s Republic of_china where the Communist Party membership 1s.fjla;
”fjhffor only "the advanced elements of the proletariat,"zsand the ' .

‘ol‘.Co unist Party is the vanguard of the revolution yet the\ workers

:i’p’and peasants partic1pate in dec1sion-making through local congresses Thus

" the overruling pr1nc1ple 1s democracy and centralism.;_,}fsf;;yf];ﬁ7f«,ﬁ.fﬂ»

| d;ﬂnk.lj;; Slmilarly it is p0581b1e to include cooperatiVe elements in the

BN )

noffelitist-lndiv1dualistio model State-ownership of some means of

'115-;;Prbductlon in capitalist societies is an example of this; f'“ld B
(d) The colonial model of development vas an elitistwindividua-};i{:_;¥

ﬂlistic model Most developing countries of the Third World

"i*’ﬂf:inherited,on their achievement of independence.the olitist-individua~l

:E":dlistic structure-of development While many.of these countries :
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Figﬂll.f Approaches to development and process of chanqe

-

from one model to another._ o
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Additional force to ,
‘overcome: resietance. j ;*f
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, . B ,
example, the elites and capitalist entrepreneurs msy be prepared to

'vfsacrifice some of their 1ife-styles but msy resist giving up some of
‘ '-“their vested interests. Similarly, the masses may appreciate the idea

’;;:of getting government assistance in increasing the farmers agricultural

:t; ;.outpdt and may therefore be willing to live with others 1n 1arger

TN

'ﬁsettlement units but they may not be prepared to work on a. cooperative
lw[basis especially if it means sacrificing some of their special.personal ffff{t'
'vf:interests and old values.h:tf_'plﬁéi;fujji.};Tfftfl';'ﬁ:ﬁ?fﬂh:ift.t;xn;;figiw"
| .. In addition the idea of mass participation in dec ion-making

?gfmay be partly acceptable to the masses because of the freedom implied

:{;'in the notion but may not be practised because of the masses being
. I

'5fﬁtunprepared for 1t perhaps owing to the lack of know-how or simply the
o novelty of the practice A74 .“;;?;?‘1' |
(f) Some of these problems will be solved by a change in the struc—“‘

~

if‘“ture of the social system such as the reward structure of the society and

)

'”*;?;decision—making institutiéns but others will be solved through poiitical /“?'i

~'-‘z"r‘soc‘ialization and education. For effective solutiona to these problems,‘vii'=‘?

,ghowever action must be taken ou all fronts.”

(g) Having made these generalizations wefmty look aipTanzania 8

Sy S _ :
";:development policy in order to see how the ab‘ve_principle' apply.

;feconomic aspects. Economists alk.about a. dGV

5:55{iof such economic indicesfa”



's,gcapita and such other economist jargon. Underdevelopment is measured

.

_Qby the same instrumentsand etqg#a of deVeIOpment are worked 0ut in

ifijw_similar terms. :v;- ,_(1: t-i‘. ;A' : A";g :?"jTt.' o L{;
L Unoer such\a definition, little mention,lif.any, is‘made“in.n”
i:iconnection with soc1al relations. Questions of class formation,

‘l exploltation, 1mperialism or soc1alism and its underlying principles f:'."“
.are not glven serious thought; Development, as Rodneycritically notes,:r
."becomes Simply,a matter of combination of given factors of production

B namely land, population, capital technology speCialization and la:ge-};h

e 'scale production "25;‘;.'

- Tanzania s concept of development is somewhat different from :ﬂﬂf
- _-'that whlch is suggeSted by most capita(list-oriented ecbnomists An »
“:that 1t tends to lay a greater emphasis on the non-economic aspects

TR v Ee
”“of development than 1t does on the economic ones Development 1s
im'nfiseen as the attainment of greater equality, opportunity end capacrty "iff{

*[;for self-deteﬁ“nation, and 1mprovement in the socxo-economic well- f;g’

:vbeing of all the people. An increase in incomes is xegarded esliﬂfzf 3f3 “‘7i

quimportant only in so far ‘a8 it facilitates the attainment of those

A

vfrdoals This point comes out quite clearly in President Nyerere s

”:if'stetement which follows 111?

: Inherent dn the Arusha'Declara:if:
:a rejection .;,:of material we




'..r“

leaders do acknowledge that the well-being of their people will come
about through efforts in raiSing agricultural and industrial output and
that such output w1ll bring about more food and more money with' |
i which to meet some of the people s basic needs In connection with
this p01nt the Party has this to say. Y"Only by increasing production ;.._
~can we get more food and more money for every Tanzanian.?gef” S
'i°::f;’ve . This way of 1ook1ng at development by Tanzania 's leaders was
| demonstrated 1n TANU 5. declaration of the policies of SOGialism and
Self Reliance 1n 1967 but it had also been shown in various Government e
;:Vactions before 1967 For example, the leaders' concern fOr the well-{itiffnf“f
being of the broad population 1§%seen 1n the‘£overnmentvs plan overv:~¥*:
the 1964 1969 period to establish sixty-nine Village rural settlements|;ar}r:w
. and to fpend 13 5 per cent of the national budget on those projectszgffbclt'?

,'ﬁ~;g 1n the ‘hope; that the settlements would allevxate population pressures

-7 .
N AN

in some %igas and that they would serve as examples of agricultural L

improvement for the neighbouring villagesa9- o

The Government's preparedness to forfeit foreign aid in favour ;ffgjii

'59 of upholding national decisiona that tended to aateguard Thnhanie s =g3fjf;ffif

”fto Tanzania. Almosﬁ in the same per

,’fconsequences.
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’ ..~ 'The end of 1966 witnessed yet enother"action.hy'TenZania‘elleed’re'

f,‘gested'their"nOtion.of development as being‘tiedbﬁpiwiiim

aﬁ, The national leaders had decided that young men and v

';latlohal training should go through a two—year Nationel
:furlng whlch they would get paramllitary tralning and
‘5per cent of thelr salary to the Government. The protest 3'j
L.of the Unlver81ty chlege Dar-es-Salaam and other higher'rﬁl i
»fl 1nst1tut10ns led to two events. First, over 300 University'
lwere expelled from school and second the Presxdent ordered a- lO

Y]

{t salary-cut for all the hlgh and middle-level civ11 servants, the s

»

4:t's own salary hav1ng been reduced by 20 per cent

'l.“;of looslng public confidence. Yet the same.event

[ problems. For example, one of the leseons fo_fﬁy

'fﬂifGovernment. f'
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- ”_itlon._ The pollcxes of SOcialism and
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In order to evoke the initiatlve of all the people in devqlopment :

-

tasks, however, 1t was 1mportant that the. following be done. Fi st the
reward structure be modlfled such that all benefitted fairly from the1r o

' efforts and second, it should be Government's policy that the masses*,fb

. ‘\ﬁ 3

part1c1§%£e 1n dec1slon—making. ‘The rationale behind emphasizlng active .

) E e / . -
mass" 1nvolvement in national development and the need for change in: the re-

ward structure of the society is clearly seen in Presrdent Nyerere '8 own

words : . v - ‘ _ i
<In a- country llke—gurs development dependsf
' prlmarlly o the efforts and hard work of L
" . our own peqple, and: on their enthuszasm and_f”
belief .thaf they, and their country willi o oo
benefi¥ ffbm,whatever they do. - How could - . =
' anyone expect: threfenthusiesm and hard work
ta be forthcoming if the: masses see’ that ai'f~
~few! 1nd1v$9uals ‘in"the. socxety get: very .o
.tich and 1iVe in great:comfort, while the
“majority cehtinue apparently for ever 4n: - .
;*abyegt pOVérty 7. If the people: do not- have‘f-fk L
~ reason: toibelieve\that the object of their',,? S
Q~"government is the weli-being of the people. . :
. -as a whole. why should they be expected to - 31
'I‘cooperate with that govermnent\ 1n its ectivities

Although actrona towards the attainment of the goals of develqp-f}-’
o\ \ e<\\-»1.‘

'%; ment as conceived by the national leaders\$ad been taken before 1967, it\/

- i3was 1n fact after the Arusha Declaxetion, ﬁede public in Pebrnary 1967':

+

.f?jthat more drast1c actions were taken\Qg the leadership towards'that direc-;f

f-Relience tended to justify the :

“”?;measures so taken and to rally the efforts of the!masses at national';fwhtf:

',:deVe}_opment.vv l- ‘ '

In order to app#eciatel



‘!the -economy. being economically better off than those at the bottom who were :

44
.9“

“independence Tanzania inherited a socio—économic'system with social

' stratification characteristic. of a pyramid wzth essentially economically

. ev - \
——e
——

‘based strata - the people at the top and who“were*in*thé‘ﬁEdEEﬁ_Eector of -

-',s usually in the traditional sector. ‘In. addition those at the top were.

A

essentially the decision-makers, and the masses only the implementers. -

"Further Tanzania was left in abject poverty, the per capita 1ncome being

v

'only about fifty dollars, while at the same time COntinuing to be an export ‘

B ‘enclave of and therefore economically dependent on the metropoiitan power

= _of all her people through self-reliance and egalitarianism -

fDespite these facts, Tanzaniaswas committed to 1mprOVe the well-being D

-4g
Bt c S e

et RESEE Y o -

1. The *Poli"c':i"es'”bjf 'Sdéialiamfahd? 'se:'l"f—.Rel'ian'ce‘,:f-.»' o

S The polic1es of Socialiam and Self-Reliance, contained in TANU'

« o

;document The Arusha Q‘claration were made public on>5 February 1967.; The

thdftwo poiicies are intimately linked though they seem to emphasize diffexent

.f,things.nv

'>f follow1ng quote-'

'-The equality squested here seems to be of a dgiva-and-fjaa

~

'v.y

;Pﬁtitjf;c; }ﬁl; _ fA truly socialist Btata is one)in which all ““:;iﬁ”fhflu

.. people’ are workers YORN ‘every wprker obtains. o

-7+ a just return for the labour he. performsy .

7. and the incomes derived from diffefbnt’ types
'-ffbf work are not qrossly divergent?z’ e

give side meant that every Tanzanian had an obliqltion,ﬁd‘*':
\ .




in ‘authority. =To ensure that those

depends on the interests of thos
in authority represent th; interests of the masses, they must at

least be electedxpy/the'masses themselves. The policy of socialism y

This . is made clear in the fOllOWlng quotation' . ‘-:3 :jﬂrmf”“““ """" R

> . . For a country %o be socialist, it is
‘ - - essential that its: government is chosen
__— and led by ghe peasants and workers
S themselves. :

ERIN

. Central to the policy of Self-Reliance is, also the idea that

national development w1ll be brought about by a maximum utilization of

\. R

the resources within the country The policy spells out Tanzania s
\/« :
resources as being the labour force, ‘the land exemplary leadership, vl

/

i' and useful polic:tes?4 Self-Reliance has an additlonal meaning At the’
llevel of 1ndiv1duals, it means selgehelp and indiVidual initiative.
' \;“ﬂ‘ The 1mplementation of such poli01es demanded a ch01ce-of
i strategles that would ensure at least the following o .
. & all the resources were to be utilized to the maximum
‘b) all Tanzanians workea | o
: c) all who worked got aafair‘raward and‘ ‘jdﬁif

R d) all participated in decision-makinq.v:, .

2. Development Strateqies

- RN . ."~‘>.‘ o : L ‘;'\

Tanzania 8 development policy qives priority to the :

x

L




-~ must be agriculture.

4D
point very. clearly when it states that‘"the basis for our development...
H35 ‘ l .

To bring about the improvement of the traditional sector, ',: '

Tanzania adopted a number of strategies most important of which were

. (a) an increase in the allocation of government resources for the rural Are

. \)_' .

X . \7 37

- 'y (b) Reduction of Inequalitiss in Incomes and Privileges .~

making them socially more attractive and - economically more productive'

(b) a reduction in income inequalities'v

(c) mobilizing the rural labour force into c011ective or cooperative o

production units, and .

[4

(d) refirming the educational system so that education provides the youth :

with skills and values useful in improving the production of the rural f.

areas and the general life of the rural population.
. K ‘/A.‘

o

(a) Increase in the Allocation'of Governtient Resdurces':”f

In. the Second Five Year Plan the Government c0mmitted itself

uh“ to invest as much of the resources as possible in rursl development. -

'-9

Such investment was to be in terms of extensian services, edueetional
: and medical facilities, and better water supplies?é//This commitment led
 to an increase in the share of the Government 8 capital and recurrent
: expenditure for the Ministry of Agriculture, Food and Cooperatives. end g;i
: the Second Five Yesr Plan allocsted 23 l per cent of the totai ‘v.
expenditure to the same Ministry ‘ This figure wss more than double thst :hg

| aimed at in the previous Development Plsn38 '_gp;r CTe

1

" The policy widertodk to minfaise incoge irisqualities snd to




L “

effect a more'equitable income distribution through‘various ways. Someb
of the maJor ones were (a) the reduction in the salaries of higher

. civil servants and politic1ans (this was done in 1966): (b) separating
_ leadership in political and civil serv1ce from.private entrepreneurship
by, making it a moral and legal offenSe gor people in ‘such high fh,”h
positions to have two sources of income; (é) revising the terms.of
service 1n parastatal organizatlons such that there was uniformity in
the terms of service throughout the puhlic?sector, (d) setting a ff;
limit to. wage increases per year,.again as a. control in the growth g
of 1ncome dlsparltles, (e) exerc151ngaprice controls so-that'the" l
prlce level for - c0nsumer goods was uniform throughout the country

It 1s 1mportant to note that the nationalization of maJor means 4 i

. of production and exchange was. undert‘ken 1n 1967._ Thig maasure f?[.; o

oy

had a number of advantages relevant to the pOllCY of income re-distri-,A-t

bution . One advantage was that it was possible for the Government "
Vto control the investment of the surplus accruing from industrial

| productlbn, and utilize the investmente in accordance with the nationaliﬁ;
priorities - the traditional sector being at the top of the list.‘;;,'¢}
Another advantage was that the nationalization encured the Government'sf;v
control over the salaries and wages o! the majority of the workers, e

facxlitating easier'income adjuetments. ;Q;ihti{'flf_.ﬂff’h.:dj l*fg'gijﬁ

=~ 9 obilization of the riral labour force - i . .
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.-

‘ activity which encourage collective and c00perative efforts: and avoid

- wide differences of wqalth and income w9 o S
. The economic units so organised were to be as self-reliant as

»

poseible. This meant that Government, with its limited resources,, -

would give a551stance only after the units had demonstrated an : i

vamount of self help in the.community projects undertaken., President

Nyerere s statement on the featureq of the communities lays emphaais5;.

on self—help, th“s “The basis ;; ujamaa Village organieation is, Y
: ‘and must be: self hEIP and self-reliance.'.’g This meant that the economic“?dl
_.unlts were to be not only collective or cooperative, orvsocialist .

_ _ g
Affunits in which 1nequa11ties in incomes were minimal -*hence their
;_hE1ng referred to as 225___ (soc1a1ist) villages - but they were to
;ﬂbe also self-reliant ”g‘:‘_ o o ~ | o
) Many advantages were envisaged by the leadership ae accruing

| ififrom thls form of organization Firstly, it was hoped that advantageshlyil"
..\_;of large—scale productiOn would be attained Secondly, the units i ;'
o fwould facibitate easy provision of extension services, water augpliee,fxﬁlgf;,

o and educational as well as health services., Thirdly, it waa hoped ;f7i"§i{ff

. that exploitation and social injustices would be easily curbed

. - FourthIYI __i___ villages would provide an opportunj_ty for ‘m ._‘:‘ S

?'exercise in grassroot participation in deoision»makinq. Th’ extent tof:i -

’5'_which the anti;ipatea advantag:g of ujamaa viiia*fs ha

o e ST s
4 vf ie a question for research.r.'jzfﬁ‘ :
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i Oooortunities for basic education to a larger number of the school-age
._Children This ‘was considered necessary not only as a’ principle of
','equality of opportunities ingthe field of education, but it was . also
deemed a necessary tool for more active,’conscious participation by the-:ﬂ
iimasses in the social, political and economic activities ‘of the country.; E
Yet owing to finanCial constraints Tanzania was not going to. i : .@i‘

. achieve the goal ‘for a long time unless some structural changes were‘f*

-made 1n the educational system and in the society at large. Some of'_ o

';‘gthe changes were made soon after her political independence These L

: included, 1nter alia, t, introduction of an integrated system o! "vif-f7”7

' education in’ which racia differences were not to be a criteria for Sl

Y

’f.access to educational op, rtunities. In addition, the boarding

1'school system was phaseduout, and the length of primary educetion

- »»-‘course reduced to seven years.. In this way certain costs were i

. -IA"

But perhaps more fundamental changes came after the Arusha
:Declaration in 1967 The increasing d@areneee among the national

'~-1eaders about Tanzania s socio-economic conetxeints led to the

'Jffii:introduction of educational changes which stressed perhaps more than»ﬁfni‘;;:'l

” fliifEducational institutions in general had to do two thin'l"‘ : ‘
B f:a) train'Feople who were going to he uae:ulsinlthe developnent,yelpecially
A”:l.of the traditional sector. Primary echoola
"v"dt attitudes and practices useful for !azming and fbr a healthy 11"

: “l{iareas. ﬂigher educational instit'tione}had t° Prﬂduﬁe P¢°P1.>“h°;

‘fever before the need for schools to contribute to national development. --yf

mgs pmvide the youth with,

me



‘rgfrrecurrent expenditure on rural development the reduc&jbn of income inequaw

80

; service in the villages ‘and rural areas of this country "41

"-b) engage in productive activities so as to alleviate the government s .

K .

R financial burden in running the schools.: As President Nyerere points out ,

"L secondary schools and other forms of higher education, must ?El?;

'~fcontribute to thelr own upkeep "42» . ; e_,Q R

\ Regarding.primary education about which this study is concerned
';lthe Second Five-Year Plan proposed that the curriculum would be changed }fé?z

. such that it provided the basic training required for life essentially

B .

' 4 o
-;_in a rural economy s

u‘.\

In terms of Our model the increase in the government s capital and
'fh‘lities and of class privileges the uja a villagization in the rural areas“.f
‘?;and the reform of the educatioual system are intended to be forces which -
'{_will "destroy"'the re%isting forces of the old social system = the elitist‘iff

Hlf'competitive individualistic one. It is important to note that it‘is the

'hifiicomhination 6f many "destroy?ng" forces that will ensure the destruction fﬁfﬁ

'”-g:fof the old system, and that education is only one of the forces. ..:"

"ﬁattempting 0 move from

© - (e) Conclusfon .

'"3colleCtive one..r»"m""w
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' Such transformation as seen in the Tanzanian case ie complex
'and involved for it means a struggle against resistance caused by
,,vebted interests and tradition. It also meane the need to motivate {ff'

| ".people 1nto involvement in develqpment activities through 1hstigating

‘w

' ?an awareness into the constraints and potentiale of the nation and

- ff .by changlng the reward structure of the society 80 that all who contribute L
"*f:to national development should have a: fair reward. fﬂa:fﬁfxtff; fs”fil77:ih5'%~32

.“ .

e»: Tanzania it has been shown, has attempted some structural.
;f;iideOIOQibal and educational changes in this direction. The effects of
' f.f_;some of the changes have yet to be evaluated.. However; it seems reasonahle S
{ﬁz to‘assume that Tanzania will still have a lot to do to bring about the h:ijj
hl;i;envisaged prosperity through the populist-collective approach'since changes iéf"‘
&;of this magnitude normally take years hefore the results can he seen, and _ii?i”:
Hf__Since onlv seVen years have elapsed from the declaration of the new

3'polic1es : Spec1fically Tanzania needs to continue to struggle to overcome«fi7'

- a) vested interests especially of some of the elite.;;,

.7- b) traditions of the masses which may hinder their fullp?::i

‘(}»

‘ ft participation in development task
‘rg-;c) the lack of skills |

bureaucracy,-' S

“;f_"f) inequalitias in inoomss’f"

H,In the light of these prohl

;ﬁ of the theories of developmen"'discus

Eare relevant to Tanzania, it seems




'!tg_tant for national development of a populist-cooperative kind._ Some of

T ————-—-—-————m
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such as those in .income distribution, resource allocations, decisionenaktng :
A:institutions and . trade Patterns. Tanzania 5 success in the struggle in
:bringing about prospefity the egalitarian way ﬁf&l depend on the gualitx'
B of her people That is, the people in Tanzania must be in possession of

.’certain attltudes and practices whicb this study considera a8 80" ! r- ET::‘ :

:fthe most important of such qualities or. elements" are a) awareness,‘iss¥°'*”

"Q;geffegfive partﬂclpatlon in and canobe a source of motivation for acticn
. _"-thinklng and problem 801v1ng must be inculcated

”“livagainst poverty and dependencé People have to work for wealth,and

J“‘fflivelihood Education will therefore have the responsibility of

f;;tito learn to be independent Awareness of pmqblems_an ;potent_ ls does ‘

'fib) activ1ty, C) self-help, d) cooperation. The significance of these :
'elements can be’ summarized as followa'iiiil;fA},if;_f}]zﬁ':jfff ':‘. .

ffgv'," a) Awareness.- This is significant in that it facilitates f:.ff’7'“‘

In terms of education lt means thatgskills and attitudes of balanced

b) ACthitz' This is an important condition in the struggle

:f, 1nculcat1ng attitudes to work and providing skills which should be

'{Jused to’ bring about prosperity. .}f5f‘555

c) Self-Reliancex In order to getixid;ofidependenoe one’. needsl

L

?ibe able to make an individual cemtributio' to. th 1eonmunity to

;he belongs.;,u;f“‘u'”




,'-f“fibe self—reliant in the context of cooperation. 3Eooperation like self-:gf

' ]Lnreliance demands an inculcation of certain supporting skills and Atti~faf:a:w5‘.

"vfpﬁﬁThere is the need to know how to participate in decision-making, to

d) cOopgration Self-reliance though basic to cooPeration, may SR

:“fllead to competitive individualietic behaviour unless one ia trained to-a; L

p‘—\". . )

7Jtudes. One needs to know wa to work with others in a productive way.’?~f:;°

*‘-Qimplement decisions, and to evaluate the implementation. In addition

ﬂ,to the know-how, one needs to practice cooperation.w In this way one

L jitends to develop a posftxgt attitude towards cooper!{ive action.;; fﬁﬂ*'“

5e*ach1ev1ng if 1t w1ll contribute, to a reasonable extent to the solution

The above are important elements which education must aim at

A

e5:rof problems of national deVelopment - of bringing about prosperity and ' ,

economic 1ndependence and of creating a populist cooperative sYstem 7”55

?&_;of development from an essentially elitist-individualistic one.‘ Ae _’*,7f; "

':'T;a:ﬁill be shown 1n the next chapter, those elements are basxc to‘Tanzania s

‘ u iffJPOIicy of education and Provide the focus of,the eval:ationﬁof thﬁ xwamsisi V‘f

”7ﬁ’Project
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{i;ﬁIncreasing the productivity of the traditional sector was probably

CHAPTER THREE o
N .
'Q
| TANZANIA'S EDUCATIONAL POLICY . o
A ﬁ,
This chapter attempts (a) to summarlze Tan:ania 's national
'development policy and the assumed role of education in- these plans
e o

,for development (b) to analyse~Tanzania~s educational policy-in order;,'
{ ) . . , .
to identify its major features and (c) to examine the eonsrstency of

'the educational policy w1th the overall national development policy

PO

4':ZA’;‘ The Development1POIicy'and thebRéleiof_Educationf'd -
s “In the preceding chapter it was p01nted out that the goal of
. AR e e

,Tanzania s development was the improvement of the well-being of all

“her people especially in: what may be considered as the basic needs.[ﬁtﬂ

:”iithe most important strategy chpsen by the leadership in the efforts

- -75Fto achieve the above goals The increase in agricultural production f‘-:”:w°

‘fwas to be attained through a maﬁimum utilization of the lahour force uf;;;zﬁﬁiz

':dand the existing resources in the country At the same time more

| :»5)ﬂfinancial resources were to be provided for rural development and educa-'“

'.‘fri‘in both the traditional and modern sectors of the economy

o "-.4,3

‘\4"'

V‘Ation was: to be used as ‘an important supportive*instrument of j;}”i; et



al - - . " sg
. . ‘Q") . - B

e

" development by providing them with the skills and ettitudes which are

felt by the 1eadership to be basic for life in the rural areas. ‘This
. way of looking at education suggested the need for a serious ré\examina-‘
; tion and change of the. existing educational system |
The details of this educational change were the‘;ubject matten '
of the Education for Self Reliance (EPSR) Folicy 1ssued b;§President i
,Mwalimu Jullus K Nyerere 1n March 1967 Because EFSR policy provides
: the ba31s of ‘the new educational system in general and in particular
'1 the Kwamsisi Pro;ect'about which this study is concerned 1t is
con91dered important that a look be attempteﬁ at ltS contents and its

~

congruence with the national policy. .

“B  The Educati&hal Policy -~ . - S e
4 . ; SRR

.'1.

o o The policy of Education for Self—Reliance starts with bhe V?']~ff|:""

' premise that education is sn instrument which has to'Serve the interests RGN

a

f}“of a glVen society.. In particular education is supposed to inculcate

°l':f.;into the young men and women the predispositions and practices of

' the glven society which are considered necesd%ry for the society 8 ;7V'f~-5”"‘

.1l-maintenance or change On this point President Nyerere notes.’i;fgﬁ.

”That purpose (of education) is. to transmit

- from.one generation to the next the -accumu~ - hh:iﬁiifﬁ:"'h':wiﬂ

lated wisdom and knowledge of the society, B AR R

.. and to prepare’ the: young- people for:their . -~ . .~ i

.".  future membership of the society.and their - % .

' " active part: cipation in its msintenence or . eril
U - ,development EE o s vvu. ‘ '__

““~'f From the premise the policy then 1ooks at the educationel

~

"':Ijsystem during Tanzania s colonial and post-independence days at least

f';/ﬁi“p to 1967 f compares the provisions of education with the aspirations

i’fof an 1ndependent, socialist society; identifies the faults in the

A
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“
A

a'educational system and finally suggests methods of rectifying the
. ‘\v
-errors. On colonial education the policy statement notes that the
educat1on provided in Tanzanra essentially served the intereets of the
va

»ecolonlal power in that it inculcated the values of subservience and
inequalltles especrally in the economic sphere., ‘The policz emphatically

states: : ‘ N L e S

. . . /
.. colonial education induced attitudes-'/

_ of human inequalities, and in practice

..  underpinned the domination of the weak by’

a the strong, especially in the: economic
field ..... It was ... part of a delibefate'
attempt ... to make it into a colonial /
society which accepted ‘its status and whlch

0 was ag efficient adJUnct to the goverplng
power. i _ L Lo /,'
Such criticisms' find justifications in thée fact that the = /-
" colonial rulers' basic interests:were_dominatron*and'economic exploita-
tion as Lord Lugard, one of the;mostj"oﬁtstanﬁingﬁ colonial ruiers
. b : . Voo ) : ¢
_.1n British Troplcal Afrlca remarks B ’ﬁ\'; '

‘ K : ) , o
As- Roman imperiallsm laxd the foundatlon of"
modern civilization, ‘and led the wild berba-'“

° ° yians of these islands (Britain) a@ong the -
path of progress, so in Africa today we are .-

. repaying the.debt, and bringing to ‘the dark
places of ‘the earth - the abode of barbarism

and cruelty - the ‘torch:of -culture -and o

progress, while ministering to the material

needs of our own civilisation ... we hold
these countries. because it is the genius of
our race to. colonise, to. trade, and to-

govern? (the underlining is the writer s)E .

In view of such 1nterests, therefore, the colonialists would not 35:J"“
' have consc10usly 1ntrodeced educetional eystems that would challenge
thelr suzerainty In fact, according to them, they had an obligation

v"to ensure that domination and economic exploitation were: maintained, _ia-}f}

and that is what they dide;f

>

Some of the strategies the colonial rulers employed in

L Q
.-

-
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perpetuating.domination were as follows:~ f.:__' R | L
. v a) they divided the peOple in Tanzania, as in‘other colonies L
) under their rule, into groups - between -races, be€Ween the masses'
and their rulers, and between the masses;andithe-educated;within o
' the society:;yand‘gaveythendifferential‘treatmentlsuchjthet
7.-somelhad~nprevprivileges than»others_and'in:most cases the‘
.masses were'the‘under—privileued“ 'The'privileéed fewiwere"
regarded‘as a buffer against.the ‘masses who, thevrulers feared
.might challenge the reqime. v.” | | o
b) the priVileged group was hept to a minimum Siae'to ward off
the danger of their oVerpowering the regime.\and the possibility °f
;o : bringing to an end the colonial suzerainty over the territory._;
~‘_c) to protect the interests of the rulers in policy decision-'
making, the colonial power minimized representation from the
 masses and from the local elite in deciSJ.on-making institutions.
d) the rulers finally emphasized disCipline and made the police, |
»army and. the judiciary pOWerful in order “to. attain thet goal. ;--ﬂ-‘.'k
_ The people were supposed to obey ordersvwithout guestioning o
:-:A common saying among the Wabena4 which reflects their humble
*h attitude towards authority of the colonial type goes 1ike this'
.?"Tuhombage yi—kodi" (literary mpaning :"Let us just pey the B

' ‘-tax" that the ruler demands and we will be left un-bothered). I

. V\\, PR

-The wider meeni of the statement wee thet as a. subject you
A'were not supposed to argue with your ruler hecause by arguing
.ﬁiyou would be seeking trouble from your suporior. The same kind
;2of attitude wasd beinq inculceted in schoole where the pupils .
- were not expected to defend themselves egeinst eecusetiOns byﬁ

_ltheir teachers or fellow superior pupils._.li.f{*f-l-“



, _d -,:‘ ; r‘ | .5l
‘In order to attain their economic goals,‘the colonial regime‘

encouraged the production of raw materials for export to the metropoles,
lllsuch as coffee, tea, sisal and cotton IISuch crops were grown both |

“in large plantations managed by the White settlers and in small holdings
‘:usually by the Africans. The bulk of the Af%ican population was ensaged
-'in the production of essentially food crops. The generally low :

_prices of the agricultural products and the relatively higher prices

'.of the manufactured goods made agriculture, especially the small-holding
type, become less attractive than workwin the modern sector and the colonial

:'rulers took no action in reducing the gap between the reward of the

modern sector and that of the traditional sector. It is therefore

. 4

_not surprising that the Africans during Tanzania 8 colonial days rejected

‘;the prOVlSlon of agricultural education in schools and demanded literary
5 education which gave the individual the opportunity to enter‘hiiher

o educational institutions from which one almost certainly entered the modern "u

- A

: 1sector which in turn prOVided a better reward..l

On post independence eduCation, the policy notes that it

:,was essentially based on the colonial structure despite the fev ‘

' 31 modifications which were made soon afteroTanzania attained political

l

»independence.. For this reason the education provided even then was

incongruent with the aspirations of the Tanzanian gociety.. Three -"{“hhfi»l;"t
1jpoint8 of weakness of poet-independence educational system are identified

';by the policy.' First, education wus oriented towards benefitting a few people.ﬁj
A o ;..the most central thing about the education
B “g'* we are at present providing is that it is . l
= ‘basically elftist education: desigried. to meet .
the interests and 'needs" of a very- small: proportion o
of those who enter the echool system§ S,

"-; The criteria used for selecting and organizing curriculum content,
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” f‘welr as evaluating studente' performance aleo came in for lharp

' the traditional sector.

Critlc1sm The polioy statement aeeerte that in both the selection

:and organization o! content end eveluation, the edhcatore' intereet

o |
- had been in the few l‘.bnerl who would eventually enter the modern

sector.' It should be. remembered thet although the new eduoetional

~policy did not neglect the modern aector ns a development strategy,

'the policy did lay a greater emphasis on the preparetion of people for

»

Secondly, education was not releted to the problems of rural s

life. According to- the policy, the curriculum was academic and removed

from local realities. Further, the organization of schoole was

ssuch that the pupils were for n long time isolated frometheir home ?:b |

< .

| env;ronments;’ In thie way, the policy notes, “Tanzenie s education is

4

- such as. to divorce its pnrticipants from the society it 1e eupposed ~)-]_Z~*‘

by 'people to believe that the hard life thet the majority of the people

":educati°“ in primary schoole wne abendoned THEL wae es a reeult of the ﬂjf={5

; live was ‘not. for the "educetod"

to be preparing them for.?f6 Thls trend in education had led many

.‘J

It is important to note thet since 1950, agricultural and erette

"ffn.many criticiems from the Africane who compliined that euch educetion

E 'was glven only to African children and not/to the European end Aeien

.chlldren, indicating that educetion reflected raeism._ They aleo

e

' }compleined that agriculture wae pootly'teught, es such it tended to

f:waste the children s veluable time Another mejor reeeon fbr rejecting
iy ;iagricultural education wee thet the economié proepecte of egricultu-~r,»5"”"- :
S .

~'1ral knowledge were dull es compared to tho:e ot the eecondery and

‘5tertiary sectors of the economy."Zitf}j{=f~l._f;ffff;'fhff_}ff;ﬂVT,*”V:’“‘.

o

L Thirdly, educetion wae too bookieh end tended to creete e
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.strong value in book-knowledge, examinations and certificates. This

‘in turn created 1ntellectua1 a:rogance and social stretification B 3' :
N ”&‘ : . . .>‘ . \
'based on educational achievement. Eventually, according to the o

- pollcy, education led the Yeducated" people to.despise agriculture :f.ﬂfad;j’;

'.the backbone of Tanzania‘s ehcncmy. ué, L FZZJ "_.a' -i :;_-l__ [N
Finally,vthe existing educational structure was such that it o s

3fmade it 1mpossib1e for the students to engage in economically

. o . S
productlve work during the school session or school vacatipn.= School

terms started during the seasons when pupils were expec ed to help

;/ . ' their parents w1th cultivation.A Further while in sch:ol the pupilj/ﬁere .

An such activltles as agriculture and crafts which would bring/an

N

:';; .. income to the school and relieve the parents or the governfent of

"';f;}some financial burden. In this way the pupils simp*y' onsumed the

. 0

ﬁflnational resources and never made any immediate /pptribution to the L
li\national production._ This point is brought,eut quite clearly in the EEN

the out-],,‘f

1 —

President Nyerere s criticisms of b¢éh the coloniel and

s g TR T iy
‘rnpcpost-independence education as being inco sistent-with the nationalzﬁfrf_‘




"’3' undergo significant chanqes.- It should be noted thet i

'u:lﬂ«achieve the goals which the perty set it was neceesary that not only

(1) the value of equality and respect for hunan dignity;
- (1ﬁ) the sharing of the producte of development; and
(iii) the sharing of the responsibility to work. 4.‘ 4
(b) In’ Tanzania 8 development, the emphasis wi%% be on "the .
equality of all her citgiehs. o 1{"1“

(c) Tanzania 8 development will be based on the consider&tibn .

of the country 8 constraints and potentials, the constraints

o o being the l”a_ok;o “ah _' uate capital and skilled manpower, and l A-
| - the potentials being the availability of lend and semi-akilled |

or unskilled 1abour. - .. ‘ & f T S

(d) Tanzania will therefore focus its development efforte on |

makinq the rural aree more productive and more attrective.‘nugsﬂi

(e) Thp improvement of the rural,area will be realized by fully {ﬁff7-lfo

utilizing the 1and and the available labour and the peoplezfill:fiij;rf%%

. In order to remOVe the incongruenoy'hetween%the':j'

'”4itions and the educational system it was imperetive thatlthe latter :

order to Ve

.,.:v’

w'education but also other aspects of the social structure - the rewarﬁ

ﬁ{;system, the decision-making institutions, eto;,5- be changed and BFSR
. "‘5-'\:‘" .. A ! .

L ’does not Qverlook this point when it. Btatﬁl

This is not only a8 na ter of echool'orga-
' “s1; nization and. curriculum.f;Social values .
o are. formed by s v the total “nvironhcnt
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The educational axms should include the following.

o

o the common good."

_g?»efforts of the peopld‘in agrlculture :;ﬁ.-

‘r.'

(a) The social aim this hed to emphesize the development of

~9031tive attltudes towards collective life..A"It has to foster "Ia‘

ithe social goals of living toqether, and working togethe:, for‘-;. )
N , o
10

; R

A(b) The economlc aim: this was supposed to stresa the prepara—f"'* B

- tion: of the Youth as qood farmers.n‘“lt must vow prepare young;c?'1~ o

'y

vpeople for the work they will be called upon to do in ,._pet;r,

h'a rural society where lmprovement w111 depend largely uPOn the;[f'f“

“11

l?-?(c) The;polltical aim thio had to lay emphasis on the need toff:ff-;f“gh

:‘7£fprepare people for participation in decision-meking on matters

!\

that concern them., This point is sugiested in this quote-'w

- ;"They have to be able to think for them"lves, to make 1“dgements 1uqiff

i on- all the 1ssues affecting them: thoy h_ve to be able to

f neede,

lnterpret the decisions made through the d'ﬂ' ratio institutions “al(sik

Of our Bociety ..;.u;?/ ;};F{f*'

.-.

(d) The paycholoqical aimt this had to stress the development

fidence.‘;"Thus education haa to.fcster 1n eac

(

development of three thinqs;

an enquirinq mindﬁvanfability to

and a bahic confidence



. euch that it was geared to the problems of the rural sector eince this

" - was the major thrust of the development policy | Primary education

,o-had to prepare the youth for ‘the improvement of rural life through

3 BN

"farming.
We' should determine the type of: things.p“
-taught in ‘our primary schools by the
things «vs-the boy ‘or girl ought ta ;
~know.~"the skills he: ought to- acquire =
. and the values: he\ought to. cherish Af oo
5he, or she, is to live Happily and we117731_,n L o
in a socialist und predominantly rural~tf‘]vﬂjﬂ;_',vi'~
~society 1% - S o e

i”\Secondary education had to train people who could either live in rural bf

‘_"pareas as farmers or be employed in the modern sector but who could

>'}:'prOV1de expertise related to the problems of the rural sector. Post-

| 5iﬁl,secondary education needed to train beeple 15 SPECiﬂl skills and
]f’cfildeas for use in. the,solution of problems of development with an
tﬁ~'ff;emphasis on the traditional sector On evaluation °f student éerf°r'i}:f;}l
'Tfiipmance the policy criticized the examination system which tended to" |
'-;-Iassess the pupils cogniti\re aspect only. and squested that the

;L'jevaluation of students' attitudes towardn

- X

N-"

..

,;;important. EFSR.pdlicy did not eeek to get rid‘o °x‘minationq*rath

\ Even though the POquy doedqnot ”1iﬁfi. i

rfhment of the masaes in the changes ofhf :



""t:( k5chools must be self—reliant communiti

,‘which while providing the basic 1iteracy sxiuu, i-
"7\ififthe realities of rural life. ?reeident Nyerere makee his position oleer-

.'*1fi3about this form of education when he etatelt

.;.ifffj§w;ff fvpiij;is a suggestion that ‘every school ‘should "

*t therefore old enough to be involved in the economic activities

‘ »-of their communities. N

QEEFSR policy suggests three things- ‘f?ﬂ“‘

' i‘(g) All

’fpracti31ng cooperation. pj

"‘-lishment of "vocational", primery or aecondary uehoois where atudentl

c;fwould simply learn a trade. Rather it proposes?e fotuTotﬁeducetio”

"in the existing system wes five to six yeers and this was to be co

raised to seven years and above, so that at the end of’their primery L ]'

education the pupils would be about fourteen or more yeare old a:j////

0

In connection w1th the change in the organizetion of chools |

educational institutions are supposed to ie'communitieg nf Sl

Cn . chools must become communitiee ...*,u RPN PR
. g . teachers, workera, ‘and ‘pupils toget ex

w0 nust-be the members of a- social un _%5_»-‘;"

) vv’i” . . } / AR

’T‘t."
e

in practice. That is, they

B a_must be economically productive and economically independent.;ﬂg;pi(l'iw

SR fthe (S°h°°1) Community must realize,...ﬁﬂfi'ffa
- .. that ‘their life and well#being is
. .- dependent ‘upon' the production of. wealth
ﬂjﬁ...vThie means: that all. echoolsz.,,l7’ 1',ﬁ,\
‘fmust contribute to their own: upkeep. ;fﬁ-“‘”

LI

It should be noted that the policy does not envisage the eutab-* L

.not detached from

. gfarm or workshop ehould be'atteched to
-every ‘school for- treining purposes. I

L also’be al farm ... the school community
.« .. should consist of people who' are both -

" teachers and farmerl, and. pupils'end
‘ifarmersls AT o
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related to the economic activit 5 in which they are involved. The;v
. policy stresses.l"PuPils .ié“;d:béigiieﬁganngpéffuﬂitfif?*makelﬁanyf

.“of the dec1sions necessary PR although guidance must be given by theu'

’>tfschool authorities . the pupils must be able to participate in '

I ;decx fons and learn by mistakes "lsyf"‘

The policy acknowledges the,problem which might face primary
/

h_schools as. they practise econom'v i -reliance.v The pupila in thosef

"Q;schools dre generally too young to engage in s'f':ficant economic Q”‘fixgsff o

: ry schools”;l/’?i~

,gfeactiv1ties.: This being the case, the poliqy suggests, pu a3
TR

s \\ o
"vg'should,be 1nt1mately 11nked w1th their local community._ They "should fthjf,]

4 S A
N e )

//be th°r°“9hly lntegrated into the village life. The pupils must e
S remaln an 1ntegral part of the femily (or community) economic unit.f??;;{ivf

S From the preceding description of school-community relationship;rfifitr

.lt Imay app ear a5 “f the li“" is.a Btrategy only for attaining economic-,

self—releance by primary schools. The strategy, in fact is also

Lt

LT T!

”lk%ffffsupposed to remove the barrier that existed between the sohool and the@w

i-hfcommunity The policy suggests that integration hes to be a.:ab11,j.a;f?l,;i‘“
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o

" a role to Blé; n the developmeﬁt of society. In Tanzenia the rcle of
| educaticﬁ’is/to provxde tﬁé;/;ills and values which are instrumental
_ S
in/increa51ng the pr

o ’
. //g;c1litate-more '_lthy living, successful cooperation in the social
/ and economi ,

. making//éné/the development of 1ndividuals' aptitudes of independent

ctivity of the traditional sector and which o

'tivities, effective grassroct participation in decision

th;nyi/c and actlon so vital for both the individuals and their
community. For the attainment of such aims curriculum revision and
// school reorganisation Were ccnsidered necessary, B _. N v B ) / i

t: c’ -The con51stency of the EFSR policy with the national development

ollC ‘4.:~;ﬁ i:.//;);_iff;niegi.ep;j:;fpuppﬁtp;/,{;ﬁeét:.1e.f}‘ﬁhéiﬂﬂ&o

. )-

R

In looking at the congruence of the EFSR policy with the

- “atl°nal deVElOPment Policy we will use the activistic, collective fff“ :

v'n .

: erative) and Eggulist concepts diecussed in Chapter Twc

- vill be- remembered that Tanzania s development approach wes consie ‘.;fi;}?;ief
= fdered as activistic in thet it 1aid a stronq emphaais on’ the ective B
t‘icrole of man ln deVelopment collective because of itn belief in

om i‘\'titive, individualis- S

1';;'tic means, and populist in that it attemptef'to encourage gressroot--fr;i}ifffj

eif.f-.~'
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‘~of his society atilarge. Ideas that stress the importance of .man's
‘independent thinking and action, or the exercise of initiative or

self help are actiVistic, under this definition. ,-v__v »j' /.

[

In the preceding chapter it was pointed out that Tanzania 's
' national policy stressed self-reliance in bringing about the well-
being of the masses.4 The emphaSis on the maximum use of . all the’ 1oca1

human and non-human resources and the commitment to the improvement of.
I ) S

' the traditional sector were~seen as evidence of Tanzania s efforts to T
. . . 0

‘ifi_implement the self-reliance principle, and this was identified 3s 4r i
{an actiVistic approach to development.u . }.v

ol

Tanzania s EFSR policy proposes educational aims and strategies
1that stress self- reliance For instance one of the aims prOpOsed is }'
the development of the ability to make independent Judgements on matters-'jff"

'f;::that c0ncern the indiv1duals. The policy stresses self-reliance not |

only in the mental but also in the physical realm It proposes thet

_", .

gschools must engage in economic production e, g. farming, craftwork and ;ghkﬁjl

v

commence, and should be economically self-supporting.5<i_7 ﬁ"‘, e
'| ..A. 't-‘

| }ﬁfs' °i;f Fipally EFSR policy proposes a shift in educetional orientation

(
from ‘one that emphasizes the modern sector to one.

1 #ys greater
emphaSis on the development of the traditional sector. The move to
the land has the advantage of Tanzania s being able to put to greater »l;‘

\

I‘i use the under—utilized land and the under-employed labour force end

to incrégg: the purchasing power of the poasant fermers - a strategy 'ftif;ft

towards the creation of a viable internal market. These ere ell i

aspects of self reliance, which has been identified es an’ ectivistic';y;f;f{f_f

orientationyto development. Hence EFSRchn licy is activistio and in

this respect it can be considered as ¢

sistent With the netionel pol&5 % o

ar



2. The cooperative aspect of the educational policy .

\..

The cooperative or collective approach to development empha31zes
the 1mportance of cooperative working and the sharing of ‘the outputs

in accordance w1th the amount of inputs . [ .

vt
(’,‘ \

Tanzania 's educational policy makes as one.of the major ,'
educational aims the encouragement of cooperative endeavour and a’
Astress on the‘ualue of Iiving together. The policy proposes that
- ,schools should be organizedr/h a way that credtes an atmosphere of
. cooperaﬁion Just like that of a family, as the follow1ng quotation H
suggests. i ‘ | | | - | ‘

The teachers, workers and pupils together
must be’ the members. of a social upit in '_W‘_
‘the same way as parents, relatives, and o
chlldren are the family soc1a1 unit22

‘ The school community 1ntegratlon which the policy suggests is

,,.\‘

1‘ another element of the policy s cooperatiVe orientation.‘ According

to the policy, schools, and especially primary schools, must work

together with their local communities..

'The children must be made part of the
‘“community by’ having responsibilities
+7 - to the communities and- having the i 3.0
"~f'_community involved in school activities.w_*ju:

As shown earlier,.the national policy prOposes the mobilization x_?h

";of the rural population into ”;amaa villeges.” In these villages the

| ';1people would be not only li ing together but slso working collectively rii”'” o

,‘and sharing the products of their labour in proportion with the “:1 -

f‘:inputs of . indivxdﬁal participants.jfﬂ; -

This shows that there is a correspondence between the nationslii;ig*?ii~f&

: affopolicy and the educaticnal policy, at least in the collective or ?i

xcooperative aspect, ',hﬁ~,h:5 anry.fi”




‘_ llives. For example in the mobilizatio”;

Tﬂ‘@,the economic activities of their cov

, F—Mthe village members themselves.lppsi“iipf_f fl~5'*'

'ﬂ';h_the question - what is the practice ? "E;:_,_

2

e 3. The populist‘aspect of the educational policy o

- /
o . N 4

The idea underlying the populist notion in this study is grassroot
: participation in- decision—making The p0pulist concept stresses the '

ey

\
’ R >

importance of the participation of the masses in making decisions '
_on matters that concern.them. The concept however, does not ignore p

‘,participation in the implementation of decisions made- either by the oo L
masses themselves or their leaders on the prople '8 behalf R

| e
One of the educational aim which EFSR policy suggests is that

: . | -
schools as they undertake economic production /hould éhsure the active-.'

‘to do and evaluating what they have done.

' Pupils should be given the ozpértunity to : :
- make many of the decisions necessary - fof e
‘example, wheéther to. spe%ﬁ money they t L o
earned on hiring a tractor ... or wheth
: to use the moriey for other purposes’ on the
* farm or in the school, ard doing ‘the hardza_.
work themselves by sheer physical labour. ;'

.‘the members were'to choose their own leade's and make de¢1sions on

';~dities and similar problems

B AN AN

“;Further, the villagea were to have independent constitutions made by k/z _:‘;’;

The theoretical principles of education as enunciated in EFSR

IS

L

fﬁclearly correspond to the overall national policy. There remsins only

SRR
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D Conclusion L -
L"

This chapter set out to put in context Tanzania's policy to use
. \ . .
education as an 1nvestment in national development with an emphasis
on, the development of the traditional sector. Through the analysis qf
' .

the features of the educational policy it has been possible to identify

what were con51dered in Chapter Two as necessary elements for the de— |
g . -

velopnent of a nation committed to'transform conditions of poverty

and brind ;boutvprosperity and also develop‘a‘populist-and cooperative'

'systgm from’one considerably elitist and individualistic. ‘TheSe 1i;5

\ o
A

elements cfearly seen in. the policy are self—help, Awareness, actiVity

O

'or WOrk and oopenation ;'h ‘ :_ o 44h - o ¢ c.j
Finally it has been demonstrated through various examples that
- N ¥y .

the educational policy was consistent with the overall national
development polidy : However, the clarity of an educational policy and ‘
ﬁits gons1stency with the national development policy do not necessarily

'mean achieving ‘the. set goals.; There ‘are many forces which can impede
v . . Q

.*'the attaipment of the. set goals.a For example, studies in the develop—-i'

. ment 'of education in the Indian and Metis society in North 3askatchswan ;]‘

d N

demonstrate a failure in giving all the children the best possible

'_educational opportunities ‘and encouraqing lotal participatipn and

responsibility The failure in this case was caused by tho prevailinq j_;*

.L:,obiective social and !conomic'conditions of the Hati(hxndians on the

. one hand, and by the negative tttitudes of the White Canadians towards S

“l“the Indians, on the other. ",h , o

..

‘,»:{'lﬁ Similarly, China's 1958 policy to ccmbine education and labour \’j't~L

-by establishing middle schools in the rural areas, met with problema v

. e

]

v T e J T ST ST

2 ) °
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. Some of the major ones were the shortage of teachers, the required
equipment and funds, -and the poor organization of courses. Most
significantly, the innovation met with the dijzpproval, at least
‘initially, of the students and the masses at large?s -Again, Gandhi'
'proposal for a basic education ; oneabaSed on the view of . ”educating the
Chlld properly through manual work, not as. a side activity, but as theje
~ prime means of 1ntellectqal braining" - did not materialize. It was *
later viewed 4s retrogreSSisewdéd antirdevelopmental gSPgCially'by”'
~upper and middle class'pare‘nts?6 '.: oo '._ \ﬁ o 12/ |
In view of the ‘many forces ‘which tend to mili"‘te;egainst
the attainment of educational goals, and in conSideration of the high
costs. incurred by poor nations in providing educational opportunities
‘._to their fast~growing population it is conSidered by the writer as“"'
T’.essential that the impfementation of educational policies, as 1t is

being attempted in xwamSiSi ehould be suhjected to an "ohaective""‘;"?.’

evaluation,
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‘ KWAMSISI PRIMARY EDUCATIONAL REFURM PRQTECT

&§ P
TN I

This. chapter attempts to assess the'efforts at primery‘educationel

| treform as experimented in KwamsiSi school in Tanzania.f The aim ie to

Av see the extent to which the educetion provided in that SChOOl ie in line i:'
with ‘the goals and objectiVes of the educational policy However, befdﬁesl;
thet assessment can be attempted it is important for the eake of clarity t?~

v

.'that ‘the background to Kwamsidi project,vand the eccoun_'of the projecﬁ

itself be given and finally the setting of the inquiry be- resented. A::i "

'-A;,::;Backgrcund.tc“Kﬁemsisi:Pr65ect" Loosl

Sy

S B R
Education for Self Reliance (EFSR}, es pointed out in the precedzng*fé
?'ftchepter, 1s a policy aiming at adapting education'&n such a way that itc |
.Ewill make a greater contribution to the eolution of the eocial, pclitical{if
x7pand economic problems of/?anzania. The decleration of the policy in Narch;f

i ooy -
',;1967 was followed by determined efforte by educetion officiale to trennf;fv}

':'c'form the existing educational syetem elong the xinciplen cf that policy..};

:. In the COnference on Education for Self-ReI!ance Convcfed?cnly

‘f;;the conference resolved that, 1nter alih,

(a) all the teachers be given an orientatio,
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] by schools participating in community activities and
‘_! involving communities in some school functions-tf-ﬂ -
%f&ﬁ) the school curricula be revised such that
: h{ .(i)':},Practical proJects are. included .meid'fﬁriaiifﬂ B

A,#

Ay

(ii)" political education becOmea one of the subjectp, ,; 7ii--:

;(iii): primary education ia linked wihh agricultural

1training, f._,~; Jtit;r":> i
g : s , B L SR v e
'r".ﬁ' (iv) the examination system includes the assesament of the Tfy:f:

i students character and contribution‘to community work |
(d) teachers be given refresher courses.on‘the ne"‘c“rriCulum,f.Tiif;

_ Following this conference primary school curriculum was revised
o Aa“d a new syllabua compiled8 At the same time the Government launched in

:»ﬁ}{1969 a primary education reform project._ The reform is administered by the ffy;-:

.f; .:Government1of Tanzania with the cooq‘ration of the United Nations ehildren if;ﬂ T

P \“ : i S N . B 'A
‘Cultural OrganizatiOn‘(UNESCO) Under an agreement heoween the EH’?e parties .;?

'fythe Government aasumed the reaponaibility for costs amounting to U S. $ﬁi ty

75 760 000._ The money was to be apent on, the re-orientation‘programmes for_.__

> .

7f;~supervision and anaion of primary schoola. UNICEF's ommitments were’



N

‘ c'and B cetecoriee? The second seeks to devise viable methode for tea-‘
bp bching younger children especially those attending Standards I and II with _
.:the aim: of improving infant teaching methods. The third explores the
fvp0551b111ty of 1ntegrating the primary achools with ita local community, lﬁki
",'by using a certain type of currxcdlum and a certain kind of echool orga—fiti’
-;———*—-f~—"*nizatron It was in an effort to implement this last part of the eduﬁﬁtio-;ig

nal policy that the experiment known as the Kwamsisi Pilot Project was S

L developed. T : " L - o "b"";;_«('."{: g

VT B. The Kwamsisi P

W

“1. The Burpose of the Project . . .




emphasis on agriculture as the following quote suggests-‘

Education should\be adapted to the mentality,;e. R
} aptitudes, occupatigns and traditions of L
. various people veen:

and spelt out the aifs of edutation as being, amoné others,

"to rendeé/the individual more efficient in B

. -his or her condition,of life, ‘to Ppromote
" the. advancement of the community as'a whole _
lthrough the improvement of agriculture Ceas »7 R

80

.o

The 1935 Memorandum on" the Education for African Communities suggested _,;,;fa'f

a full 1ntegration of schools into community life so that schools e

h'could further the progress of the people through interpreting the
current changes in African society and cOmmunicating knowledge and
skills necessary for improv1ng the life of the.community._nﬁff..

These policies were followed by some attempts to/implement them

by 1ntroduc1ng school systems adapted to local Situations as in

Bukoba, Malangali, shinyanga and Mwanza, Bnd including agriculture .:T‘”v

: Vlfﬂ in elementary school curricula._ Such attamsts, however ended up

in a failure The Africans rejected theaprovision of that type of

v

| education demanding higher levels/of education.v The reasons for the ;fj_;ﬁl

failure;of that kind of education are to be fcund inﬁthe relationehip

of the interests of the colonial power vis-a-vis the interests and
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-
DERRS

regime and the massas, got more privileges than the rest in terms of

income and status,» and finally through schooling by inculcating '

.

X

values of subservience and credulity and by providing an education

that would not "remove" the youth from the rest of the masses. 'hf;_*'

4

few however were: given~post-eleméni:ry education to man pbsitions {w:gf}%“ii

A3 in the modern sector necessary for ‘the existence of the bureaucracy
e ,

~which ln turn was regarded as impor;ant for maintaining the domination"{fff,n

;"and economic exploitation, and to prov;de the "cushion" between the
regime and” the masses.;;f'*.j?f ’ .
To obtain economic gain, the colonial power ensured that agrlr'iafgff'

%;;”cuitfral PrOd“Ctlcn Was given emphasis.t Taxation, school fees, the. .
,.Purcﬂase of manufactured goods such as clothes,.which the c°1°ni°118ts;gii'2*
'lntroduced' all demanded PﬂYment in monetary form and the peasantg
had toég:ou enough crops for food and for aale in order to meet such-iffoéfﬁ
. R ,
demands. Where the crops failed to~provide enough income the.m;; Alt"”* .
' k 1ooked for temporary paid jobs in large plantations within the )ountry ;;ff;if
.J;;b¥ plantations Owned by capitalist settlere 1argely £rom Europe ‘.or went out- f.,

s : : .~ o
.' . side the country where there w;re job opportunitiea as. in SOuth Af:ica' 3 gold

mines. Agriculturel educetion in primary echools wae another way
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_spetial form Of education, the Africans in need of a better incoma,
demanded that type of education.A Therefore education that led

individuals to tbe’traditlonal seetor was r&jeqted and eventually
v .

 < courses in agrlculture and animal husbandry were abandoned., . T ;w _{{

o Neverthelgssi/zt shguld/be noted that such events ng ened in e'lf;//

is supposed to be different : It would'be{/iverti“'i*

'1 flcatlon of the 1ssue if we lookf £

LA; the remarning land - a lowland/i;;e in the tiverbbasin of Luvu._.
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-8 sheep which some of the villagers keep do not seem to bring the owners 4:

- an income The milk produéed is largely for home consumption.

KwamSiSl v1llagers, however, seem to have -an opportunity to ‘

,//partic1pate 1n the social, poliEical and economic affairs of their -

Tl

village and the nation at large. There are a number of institutions :

in Kwamsisi in which the’ Villagers can take part. The major institu-

o

tions with a Village base are the Village Executive Committee with

E

twelve elected village elders, three school teachers and the village 8

© o

two government functionaries in the medical and agricultural

xp

A departments? and the Village General Conference in which all the *:'g.ffff

).f; -village members participate. Qonstitutionally, the latter is 'ti;;_f'j L

KRR

convenethhree times a year and at any other time when demand arises._;f'

.‘u Lo s

“f The ma;or institutions w1th a national base are Tanganyika African'*=.,‘<-
fo

National Union (TANU) the national party,i the “Umoja wa T
Wanawake wa Tanzania“ {UWT) a branch of the national women 'y
‘iorganization,Lthe Tanu Youth League (TYL), and the Tanganyika Parents‘eihé“
Association (TAPA) The people s involvement can aleo be seen in "ff;}hhjf,;
the education field.- The School Committee: with the majority of - |
its members being village-elders, provides the opportunity for tbat ilffpﬁ*-5f

P

Qinvolvement..»‘

The school has eeven grades.;f_if‘




Table 5 Kwazi;sisi '
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School Attendance’ 1971-1974

(N

- 'Sch_ool; Year

| average attendance .

(in perc'éntag‘e) N

1971772

1972773
e
11973/74

8.1

- 82.4

S 78,5

© Source: E

N
e

omputed from monthly average attendance as shown in.

. i

Kwaﬁt#isi o

chool Monthly Reports in the Headteacher's Office. ~ .. =
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: R s e
pupils, completing standardIEeven'sincef19735\ In that year forty-two
pupilg (éhirty-four boys‘and-eight Qirie) completedbtheir'education.
k ) . v . ] \ ) ‘\\; . .
' In 1974 -thirty-four pupils'(nineteen boye and fifteen girls) completed . -
Aetandard seven education' (Table 6 ) , f‘\
Any accurate estimation of the education QEform experimented

' y .
i . . . *
in Kwamsisi must-take account of ali the factors discussed ‘above, -

2. The Development of the Project

Lo
i

The beginnings of KwamSisi Pro;ect can’ be traced to 1969 when f_

. -

an agreement Was made between the Government of Tanzania, on: one hand, L

,?_ ‘Jand UNICEF and UNESCO on.. the other, concerning the operation of the
Primary Education Reform Project in the United Republic of Tanzania
,:(mainland)t2if The operation of ‘the’ Project however, began in Merch,.ﬂf;dfﬁt/a

- »1971%3 B I I s

Between the signing of the igreement and the beginninq of the f“f;f7j“fnf
operation of the project two meesures were ta%:n.“ Firat the objectives '&e;:
| ‘4'of the prOgramme were formulated by educatore with experience in g

cprimary education. These were the district education officere (ﬁEOs)

”'?Af>and the itinerant teacher-educetors (ITEe) Setbnd the Ministry of

Gyag e

National Education eelected two College of Netionel Educetion to: ¢

administer this experiment in echool-villeqe integration‘: The collegee

3

”7;;;£selected were Korogwe and Iringa.j It ie unfortun;te thai.'he project ;igfi”}'“




- vof the conception which most Tanzanian parents have about education,

86

',in the Selection of the two collegel (out of the ten colleges with

s

"a similar sﬁatus), nor the’ reasons for the discontinuation of the .,
, < %
-project under Iringa College.?’NeVertheless, the project under Korogwe

rCollege managed to continue. ' .
Upon 1nstruction from the Ministry of National Education, the ' -
. o |

ITEs and the Principa} of Korogwe'tollege assumed the responsxbility

o

- for gettingﬂthe project going, ghd this is what they did | Firsciy, they

v -}

- discussed with some political and government heads in the district,-

LY ]

‘the proposed educational change to- be introduced in Kwamsisi village. L

Secondly, they, together with some of the Party and government S }5'§;§r.

leaders, arranged for a meeting with the Kwamsisi Village Executive _gi,g;:»;
Committee members in the meeting the proposed curriculum change uas

suggested by the College Principal and ITEe and reactione from the '} ﬁr,'ﬁifi

. v111agers were entertained ‘yfi _;:ff;'.ﬁljﬁi'”*f:[¥ |
Two maJor concerns were expressed by the v1llage committee fj ;’

i S "' "o,

members : heir first eoncern was with the effect of the new school

. " . *
"fcurriculum on opportunitiea for social mobility}4 Specifically, they

wanted an. assurance that their ehildren would have the same opportunity

k "nn

hfor secondary education»as the children in other primary schools.,uxnld'fl

R W

'»'fthis reaction, the Kwamsisi village membere proyided a typical example

..vO:"

‘fthat 15, education provigee a ladder to the high

'zlﬂsocial structure‘: %vV;"
The other concern by'the villagere had to;do i '

"}fof the village. They argued that their—children completing primaryga

-eduoation went away from their village in eearch of jobs becaule
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. arranged to prov1de some of the seeds. _‘

87

crop\this was 1ikel‘y to/continué irre\spective of any effort in
curriculum reform. g , ' o Y

| So far the propcieggphangeﬁhad been virtually’accepted by the {A\
Village Executive_Committee, . The reasons for the acceptance of the

'y propQsal by_t§e Committee cannot be ascertained sinc%“the members did

x , :
not specificallv pention them. It can oniy be speculated'that the ,
Committee had understood what the change was all about as well as its
advantages as their reactions mentioned'abOVe seem‘tO»suggest; or

they may. have acceptqe it_forlanother reasan - perhaps‘as'an inditatiof”

_ ' . o ' : :
of © their political support of Governwent probably because of the

o , » . L o . v
various forms of govérnment assistance which Kwamsisi had received or

fbad been pr?gised' All the same , the)proposed change was then commu- '

nicated to the rest of village community gnd this was-in accordance

: SN ,
meeting accepted the proposal \reiterating the ‘demand for the introduc-

A}

with the village constitution. The villaxczcommunity in theirlgeneral

" “tion of a cash crop in the area. AAgain the reasonsgfor the_Villagers',

o

»acceptance of the proposal are not known The Villagers' response

was only reported by the Executive Committee in another meeting with

the College staff and Ministry oﬁ Education OfflClals and the

' 5
~ Committee gave no reasons for the peoples' acceptance. -

The third action taken by the ITEs was to. relay the Villagers'

c %

‘request for a cash crop to agricultural department officials who drew

up a list of’ cash cr0ps which could be grown in the village, and

At the same time ‘as the agricultural problem was being attacked,du

Athe ITEs in consultation with the Kwamsisi village elders and teachera,.‘

selected the units and the topics for the proposed curriculum. Qhe

\

, \ITES consulted the Kwamsisi villagers ahout what they, the villagers,

o T ]
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»

v

ganted their children to be taught andywhat they themselves»could teach%6

ted and some teaching materialf prepared by the teacher trainees at

nation,

- . / ‘ . . ’ 88

G

This shpuld not be taken to mean that all the units and topics\in the

curriCulum were selected by the villagers only Some topics were

’ / ‘~ 'A
suggested by the ITEs u51ng their experiences as primary sthool teachers,

inspectors of primary school teachers, and‘as teacher trainers.

\

. ’ ’ A - ) h . ' ' .
Finally, the behavioral objectives discussed below weré formula-

-~

[
<

Korogwe College of National Education, under the guidance of the ITEs.

, 4
In thlS exercise the trainees, glso got help from the KwamSisi

v111agers who prov1ded various facts about the v1llage’
The curriculum was d1v1ded into four areas namely,

%a) Reading, erting‘and Arithmetic, the purpose being | -
to prov1de the children With literacy .and numeracy skills impo{tant for .

their thinking and communicatlon

(b) Political education,vaimed at creating an awareness
among pupils about the constraints and potentials’ of the nation 80

that the pupils may participate more fully in the development of their

LN

(e) Community Studies, 1ntended to provide ideas and

)

skills so’ 1mportant for rural development 1n which the youth are

,

;expected to take part. The studies include modern farming techniques,j'

v

commerce, health education, and scxenfe related to local problems17 R
\ 2 : e
(d) Self-Reliance and Cultural Activities which are T

Ld

, -

iaimed at developing in pupils, skills and attitude of self-reliance;lg;

and cooperation. They 1nc1ude all sorts of manual work related tp

' .
the school and the community, and recreational activities."

The first two curriculum areas are the same as those in the :';;}.

v
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curriculum used by other primary schools in the countryﬁ while the

last two, are new formulations which at the time were specific to the

Kwamsisi experiment.

A

C. . Inquiry » ) . ' . o

1
I

- t .. : . .
. V i . - "
. 1. The Problem .
y ©

A LS E
§ The problem which this study sought to answer was whether the

education provided in KwamsiSiﬂwas‘relevant_to'the nationdl major

.-

'socio-economic goals - the increase in pfoduction of the traditional -

'sector and the rise in levels of living of ‘the rural population-in

partlcular and of the nation as a whole; and the transformation of'_~

‘.

the ‘elitist, competitive 1nd1v1dualistic soc1al system 1nto a populist{

e
cooperatlve one.

‘The study sought to look more spec1fically at the following

(a),the curriculum used in Kwamsisi.school to see .

: whether it reflected the key elements which the EFSR policy emphasizes,

l

ncluding the 1nculcation of both the attitudes and practice of

(1) awareness (ii) activity (iii) self-help and (iv) cooperation;

gand 1n carrying out other school adtivities in order to see whether
*}L- ‘ . B . B

they were compatible with the aims and objectives of EFSR policy; -

(c) the link between the school and the village to see j:

In particular, the aspects of the school-village 1ink to be looked

-
1nto were:

PR

@ -

(b) the approaches used by teachers in classroom teachinglif'

/’ :

'1 whether the connection was: consistent with the E§SR policy objectives.l*ff.

/' o T y.‘;.;_ ST e ’ “bti‘.{ﬁ o



whether there was any tendency for the graduatés to remain in the

"if any, 'to find out'what-they were»doing, as a way of diecovering'

awareness. .

»Most of the deliberations were tape-recorded. The writer also

90

\.‘ .

(i) the nature of inter-school-village involvement., v

(ii) the people s understanding of the meaning of the
: school—x}llage link. .
(iii) the people's attitude towards the school-village

link.

(d) the after-school history -of Kwamsisi ScheoligreduAtes,

" specifically to find out where they were living, as a means of knowing
. . ) ' C sl R X i .

\

rural areas; and'through observation of those living in Kwamsisi,

[y

PRY

- whether the.graduatee were involved in the eccnomic‘productive-

~ i S i w
activities of their community and whether their activities~reflecte9

- the values and practices:of cooperation,'activity, selfbhelp;.abq,:

.V“ .

S VT
2. . Methods of inquiry -

R . -

b'(a)-Perticipant ob§ervation; the writer attended different

‘hmeetlngs of the v111agers, the teachers and the pupils.- In these ;f'

meetlngs the writer did a Iot of listening and very little talking. S

- -
0

-partlé;pated in agricultural work on the communal farm and had convetsa- j"‘

: tions with the v111age elders there.‘ie;ﬂ

(b) IntervieWS' informal, unstructured interviews were

'made w1th various groups - the village elders, teechers, pupils and =”"
h ﬂsome members of the staff at Korogwe College of Nationel Education., o

‘In some cases the 1nformetion from the interviews was recorded in

“ T . - Lo R .

S O R LR

C e



privacy 1mmediately after the interviews: in other CaSes, the inter-

views were tape-recorded. This was especially the case towards the : ;

' : N
end of the writer's three.week's stay in the village when most of the'
g T

People had begun to regard h’im Simply as. "one ofo our- Kwamsisi teachers.f' -A :

“{c) Documents : a considerable amount of data was found in

the SChOol—headteacheris files' and books andvfrom the Ministry'of_
National Edication. | B A:y” .
_ R . o . $

It should be noted that the researcher‘s involvement'in'the .
0 beginnings of KwamsisifProjectiin_1971‘and'1§72dcontributed toihﬁs V'y
| . underétanding of some of theoErOblens‘of the experimenti. | B

% . :

3\, - sampling. -

The researcher was dealing essentially w1th the v1llage 8,
. e
srxty families18 “and the prlmary school with 330 pupils and eight

teachers. Because tHe families lived close together and the school wae :
b';:;- w1th1n the village boundaries (Map 2) the population size was considered iiah
| manageable "In general therefore, sampling was regarded as unnecessary
- and the researcher tried to contact and observe as many village members,h;;w'
teachers and pupils as’ were available and as time allowed Iﬂf:"fh?;i ;'«;
nowever, in one instance, interviews were conducted with only :f
‘a few people because on account of the 1imitations of time it was not
p0551b1e to interview them all. SO out of the sixty heads of household,
thirty were 4nterviewed. These were randomly selected - every other
head of household being choseni In case the selected interviewee was
‘;; absent, any other un—interviewed head of household was selected. Invgilfqtf}7f

;'addition, seven|

el

out of the eight teachers, eighteen out of the

,/
L
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. Map 2. Kwamsisi Ujamaa Village and School. . . _ . -

'Kordgwe |

l.f\fﬁ¥ijffRivers fnik':'_ﬁiﬁ'“
;;%j}ffLand for cultivation
”,iyxg'\g‘niver-basin plains (paxtly for grazing)
P} 4_Roads "_ .

"lf ﬁotéxfﬁrhis'ié-a sk¢f¢hﬂ@éﬁ éﬁd;isﬁn5t'dfawﬁ_tofgcq;é;ff
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L
?-;:currlculum especially that of the type which was to be used at Kwamsisi

.the graduates;there‘was no selection, since all who were available were :

i the key elements of the EFSR policy~ The researcher was quite awaie';ﬁ :

- 93

o

/thirty:threelstandard seven pupils} andieight of the standard seven_ e

graduates remaining ‘in Kwamsisr, were intervxewed
’ /‘

- In the case of the teaching staff And the standard-seven pupils and

,_{\

interviewed: But out of the-seven classes in the’school,.only standard-

<

seven pupils were chosen for interviews. There were two~main reaSons‘for

’
<

’ thls ch01ce.A First, standargd- seven pupils represented the oldest gro&b

,1n the student pog@&gtion and lt was thought that their responses to 1n-

LA \

terv1ews would be’ much more reliable than those from the younger groups

Secondly, 1t was thought that standard seven pupils, being closer to the

- »

L]

end of their primary education and to their entry 1nto adult life, were R

in a better posxtlon to answer questions that rflated ‘to thelr'future A

rOle as adults in the soc1ety.r However, only eighteen of the thirty three

pupils in thls group were 1nterv1ewed because they were the Ones availablef

.at the -timé of the 1nterv1ews. In fact the fifteen~mgsing pupils had not _”'

attended schools at least for two consecutive days on which the interViews

o

were conducted and the reasons for their absence were not known to the g~’ff

) ’ “ o T T ' W T Lot R . ‘.. ’
VAN . . . S
.D.  Findings . " e e
. 'l.fThefCurriculigk_lfj : R _,t'b ;.{;71 ﬁlegjlf“r' -

A

r.,, .

The major objective in examining the curriculum used by the

KwamsiSi School was,_as meﬁtioned before, to see how far it reflected:.ﬁ”f'”’”

. 9 \}

' of the usual complexities involved in the process of developigg a g'ﬂ;,/; fU

o
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School . - For example many different decisions had to be made such as
dec1signs on the curr;culum aims, goals, eubgoals -and instructional
objectives Then there was the selection of the magor curriculum

areas and the contents and the learning experiences that were to be

prov1ded Most important the procéss also 1nvolved a variety of

' people to make or. 3pprove "the, dec151ons.i Above all the decisions were

o

'supposed to be closely linked with the national policy. '
The complexity of the‘process, thus suggested a possibilit% of -

4develop1ng a curriculum which might be incompatible with the policy

'_aims and objectives For this reason the curriculum was considered .

. » » o B
an 1mportant ar a. of inquiry R R

~ The 1nqu1ry snto the nature of the curriculum used 1n sisi

chhool was lelded 1nto two areas namely, the curriculum goals and
'subgoals, and the curriculum content. ;o -r}“ : ,‘“v‘“‘; T 3'ff“ ;~fi

" (a) Curriculum Goals and éubgoale

o

Curriculum goals are defined here as the intended learning
> SR , A
Outcomes in a particular schoolrprogramme, such as the goale of Comnu- -

“nlty studies in (Kwamsisi)aPrimary School Subgoals on the other hend

are 1ntentions to be realized in a programme in a particular grade

(standard) 1n a given schpol, fbr instanée, the subgoals of Community f;:f

Studies in standard aeven of Kwamsisi Primary schoollgnp' R
The questions which the study attempted to anewer‘were as 7ilnlﬁ.:fk;;,

(1) Are the goals and subgoals stated ? K B
'ﬂ*ﬁf}" (11) Are theY related to the educational aime enuncieted

B ¢
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¢ in the EFSR policy ? '

(i) Arepthe Goals and/or Subgoals stated ?

r]
_ The significance of this question is based on the understanding
that Ek

curriculum goals and - subgoals are stated, the teachers are

1n a better p051tion/fo understand what they are supposed qo teach and

L
the“achievement-of the‘curriculum outcome becomes more-likely.

This study found that all curriculum areas had stated goals and/or

subgoals For instance, in the teaching/of languages - Kiswahili

»and English - the major aim is-to give the pupils the,knowledge ofuand '

skills in the use of these languages for their benefit and that of the

€

o S 20
country In Mathematlcs the aimhwas ‘to pIOVlde the knowledge, skills,

and attitudes 1n accordance w1th the national aims and in- c0n51deration

13 .
! ' . N

. of. the demands arising from new develoﬁhents in mathematical concepts
L R . L

and teachlng methods?la The Political Socialization of the school was

: acknowledged The school was expected to transmit the values of

/

T egalitarianism with,its related concepts of human equality and dignity,_-:

L & and cooperative endeavours, as well as the knowledge of the political ;i;;

LA

' structure and functions of the Tanzania Government and international
SN .
bodies 22 Also to be included were Self-help and Cultural Activities .'-1'

whi\h aimed at providing he pupils w1th skills and attitudes for
"‘ - \.4-

self-help and the promotion of a. national identity, while the teachinq

%ﬁ Community Studies attempted an inculcation of the skills and

-

attitudes impor ’nt for the promotion and maintenance of good
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(ii) Are the Goals/Subgoals Related to the. EFSR Policy

Aims ?

The goals and subgoals appear to be emphasizing the:key elements"
.of EFSi poricy aims. The development of literacy and numeracy which

underlies the teaching of Fanguages and Mathematics reflects a concern

wd

’ \'.’\\ . ‘ ' .
- by the educators to prov1de skills that will help the children in

' .

the acquisitlon of ideas which may be useful in their: identification

‘ of problems’and~solutions - an aspect of awareness. The awareness

of problems and solutions *s in turn an important tool for effective

g

aCthltyQ self~- help and cooperation _ Literacy and*numeracy skills are,.

. also important for communication“and the'ability to'communicate~is. o

essential for cooperation..

The goals behind other.curriculum areaslalso'Stfessed‘awareneSS,‘
) . P '.-A "

activ1ty, self help and cooperation.j In particular, Self Help and

]

Cultural Activities aimed spec1fically at the development of work-skills
-as well as ittitudes of cooperation and self~help, while Political E
Education ‘and Community Studies were related to the development of the di
learner s awareness of his sacial and physical environment. - :
"One problem discovered by this study regarding tn: statement of
. , R

goals/subgoals was that while Kiswahili English, Mathematics

and Political Bducation had their goals/subgoals stated in the

’ tsyllabus, Community Studies and Self—Help and Cultural Activities had

" their goals stated only in the official docuﬂents to which the teachers

ey

had no accessz4 i

~

The Self'ﬂelp and Cultural Activities area, planned by the SR
Kwam8151 School Self-Help Committee in accordance with the conditiona

e
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of the local environment,did not have a syllabus .and therefore one

could not expect to see the formal statement of gpals and-subgoals as
. o LT {° - ‘ S
'seen in more systematized curriculum areas?5 But Community Studies,
like the literacy and numeracy and Political Education areas, had a . |
' . : . S P N

1 -

syllTZus; Yet there was no statement of the goals and subgoals*for

‘ .
rea of the curricﬁlum. There were, however, 1nstguctional

: . ¢
objectlves stated for the dlfferent topics in the syllabus. .It was
4 . :
not clear whether the omission of the .goals, the ‘moré generalized

-;ntentions was deliberate and 1n favour of the 1nstructlona1 objectives. -

this

: e ‘
. Nevertheless it is 1mportant to note that goals and objectives differ ;' )

in the1r>levels of generality and,in thexr value. The statement of the
goals/subgoals provides a general picture of" what a programme or

currlculum area is supposed to achieve and thia was important for

. the teachers in KwamsiSi espec1ally as. they are involved ‘in an
A , .

"_;'experlment of a new/form of education;4 : AR
B . . , / g S . . . L]
" (b) Curriculup Content
B . o . . . ‘. | ; : 3. ?

; ¢
/

Under this section two aspects were considered namely, o

L *l,f5 (1) whether the curriculum content related or made

. EE T : )
'references to’ the concepts of awareness, activity,;

T S ' L ‘
vV/'n- 'f"'(ii) whether the curriculum areas related to the concepts
) . .,‘mentioned in (i) above,_-ilJ )
« 7" (i) The CurriculumContent and’the Key Elements’of EFSR " = -
| The study revealed that the contgnt of ‘the curriculum areas .

N ,,cooperation, and self-help - the keY elemente °f EFSR'-"”
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understanding of - the locality also facilitates the application of

v 98

-

N . ! .
. BN

were 1ocally oriented that is, they were about local phenomena or
about phenomena external to the 1ocal environment but 1nter—related

with the local through the subject_matter»or,through the teaching

 methods e.g. using local materials to teach a new idea or skill.

Y

A few examplespare'given to illustrate the above poihts. In

Kiswahili the topics fpr discusiion related to the s\clal political

.

. and economic aspects of Tanzania; for example:/ our family, ujamaa

. o

living, the,school cooperative shop, good foodvand good cooking, an '

+ Ujamaa village,‘and parliamentary elqctionsy to mention a few.

'Political Education con51sted of subject matter centfed around the

. ‘ N v v
national pollCleS of Socialism and Self-reliance. Agaln these are set

within the perspectives of the child's 1qcal environment - the village,

.;'
s

and of the env1ronment external but.related to hlS locallty - the
™~ : Do

district, the region, the nation and.lastly other nations. Similarly, :

the content of Community Studies includes such topics as the develop-

N

ment of good health, attitudes and practices, modern farming, our land -

¢

its relief, weather conditions, vegetations, and history The subject

‘matter for Self—Help and Cultural Activxties is physical activity, work

and play., The work is supposed to be’ linked with the activitiés of the
local community and play is ‘woven: around the local dances and sonas

5o The 1mportance of stressing the 10cal environment or: linking

'_new ideas with the local situation 1ies in the fact that the locality
' prov1des a base upon which children can c°nceptualize about things:f""
- or phenomena that are more distant and it facilitates the development

“4of awareness about one 's . social and physical environment. The U o

L ideas and/skills. Theuability to transfer iaeas or skills depends I:Efi

,v‘t o . . v. .:,_ "." S - r).
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essentially on the knowledge of what one transferé and the relatedness(

L

df the other activities to which the 1dde§/5re being transferréd EFSR

\ e .
defines the role of educdtion as being to equlp the youth w1th valges,

skills and”’ knowledge_necessary for the econonic development and'the

he .-

improvement of social life of the rural_areasf The attainment of such

N

a goal demands that education place an emphasis on gpplication of

N

ideas and skills, and effective-application will need a thorough.

‘

' knowledge'ank'appreciation of.the'local environment .

'
- o
- . . . .
: . - ‘

-

- (ii) The Curriculum Areas (subjects) and the KAy Elements :

°

3 “ ‘g
- . «

"

A study of the goals and contents of Community Studies,shown

~in (a) and (b) above suggeats a link of this curriculum area with

: '5-people, ‘and the ' development of j villages?§ However, ‘one
Q. .

"feature of the curriculum which can'lm ‘an constraint in the maximum

n

- A
-

the ;nculcation of awareness ofzthe learner ‘s env1ronment.: Politlcal -

ro .
| B »

’ ;Socxal}zation, the teaching of languaggs as. well as numeracy are also in .

this category. - S '

Self-Help and Cultural Activxties, because.ofiits beino abOut.. e
physical activities as shown earlier, seems to be directly related 4
to the.concept of,activ1ty Depending on the teachers approach, this_l‘tf
currlculum area may alsone related to the concépt of cooperation,

o v

self help, ‘and awarenese.; Similarly,.rolitiqal Education could be

-related to cooperation and self help concepts through the study ot‘

A.such t0pics as nation~building - the duties of the government and 1ts f’f

-

- . ‘~,

l‘attainﬁEnt of the attitudes and practices of activity, problem-solving,

: ?‘

v

'QSelf help, and cooperation is the existing method of assessing the _"‘



. by their parents, work hnrd to pass tt. The téacheré:on the other

.showfa'concern for the major elements of_thevEFSR policy.

- of those elqmgnts.

b | ’ 1100

\

¥

educational achievement oﬁ}the child in }Mamsisi School.
: !
This study fOund that at the end of his primary education, a
Chlld has to sit for the Primary School Leav1ng Examination which is

used for botl wertification and selectlon. Perhaps ‘the worst aspect

of this examination is that it is used forbselection of pupils for
¢ ' :

entry into secondary schools. Though in principle the couxse work is

. considered for this exercise, in practice the final examination tends

Al

to carry greater weight.

’ - : ) K . . ' .
The inbact that this examination has on the teachers, pupils

rs

\

and parents is significant. All tend to view the examination as the

o

. 5 . : . '
most crucial phenomenon in primary education. The pupils, encouraged

¢ . ' i : .
hand select the curriculum content .and methodology that will hggt

facilitate the pupiic"pnééiﬁg thé.enamination. The'chanceﬁ/that\the
teacher will use methods that tend to keep him on one topic long enough
for the pnbils_to‘be'actinélg involved in the'learniné and appiication
of idoas - methods tﬁot d}mand*appiication,»discuéSion betWhén pnoils,
search of 1deas out51de the syllabus and textbook and such othef |

methods - are very minimal. As a result teachers tesort to narration,,.

".dictation,iand one-way cuestion method (from}teacher to_student, and

-~

not vice versa). - o

+

*

Pt T

 can he_summa:ized as follows- the goals and contents of.t e curriculum

Vi

the Prlmary School Learninq Examination which in practice is a

»"Secondary School Entry Examination“ teids to limit the full realization o

< l

°
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Yet goals.aré simply ideals, which means'that"anticipated.‘
results and the actual results may‘not neceSSarily be congruent; ‘There-~
fore uhat happens in between the‘set goals and the final results is
inportant in consideration of,the relevancy of education to societal
problems similarly,‘the curriculum‘content is useful only in so tar
as /it specifies what ought to be taught in order to attain the deSired
ends. But content, like an inStrument, is subject to use in.a manner ‘(
that is dependent on the motive and aptitude of the user. - |

( .Thus the examination ofiformally stated curriCulum goals and

content in assessing the effectiveness_of a programme is not enough.

" An attempt must alo be made to examine what is actually taught in :

classrooms and how it is taught, since methods of teaching'can'also

influence curriculum outcomes.

2. ‘The Teachers'vApgrdaghes'in-Teaehing'and Cogpatibility,with'EFSR

/

e

0
’ . feed . . ]
The basis of inquiry 1nto this area is the understanding that
the inculcation of SklllB and predispositions ig dependent not only in

what is being inculcated but also in how it is being taught._ Implicit

- in thls statement is. the assumption that some methods of teaching are

more. effective than others in achieving set goals of education. In this
connection the researcher chose three approaChes - activity-centred,n
progect -and group—work method27 - Whlch he considered as stressing the

inculcation of the attitudes and practices of activity, self—help, aware-

'ness and cooperatiOn,.and whichahe'used as "ideals“ on the basis'ofg :p

l

‘WhiCh the StUdY of the teachers approaches in teaching was done.':fv

ActiVity—centred techniques of teaching were defined as those -
that were intended to provoke the pupils to engage i various
act1v1t1es.‘ The assumptiqn behind the use of such a method is thatTfﬂ:

. §
. .
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pupils would develop some skills and habits of doing or making things.
The project nethod was defined ae.an approach uhich,provided a
child with the opportunlty to identify problems or formulate problems‘:'

-

"and find solutlons to the problems, uiﬁﬂg to the best possible .
advantage, the resoutces avallable to the learner or those that ‘the
learner hlmself dlSCOVerS. ‘The underlyxng assumption is that the use
of such technlques Wlll foster the development of the learner,s capacity
to thlnk and to take actlon on his own. »In this way the development
of‘awareness, self-help, and activity-ie made poeeible; . .

Group-work wae deflned as,a'teaching approach'that gave the
learner the<opportunity to learn‘to;work with, and_learnvfxon,Othere
andfto make individuai'contributione to a group in'returnhfor:the:
learner's socio—psychological satisfaction; The ldea behind thisvie
that glven such opportunitles, the learner w111 develop 1nc11natlons
..to cooperate w1th others.‘ In addltlon he w1ll acqulre SklllS that may
facxlltate ‘his . full partic1pat10n in t%ﬁ affalrs of a communlty to ﬁ{é
| whlch he'belongs or rh.the affairs of another community but which

‘affect him or his communit?"

a) Activity Method

. ,A ¢ R

o

' Thls study found that the actlvity method seemEd tc be more

~employed than the other two methods by the Kwamsiai school teachers."-'-v

_This was revealed from my observation of several classes at work and

b‘confirmed by the fact that the time-table provided for each of atandarde B

v, VI, and VII, 51x periods per week, of Practical Community Studies

~-'and each perlod was forty minutes long.

N
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Most of the classes observed demonstrated some activity. In
Standard I Arithmetic class, the pupils were engaged in an exer01se E

involving the comparison of sets qf.various items’initerms of

B

numbers of items in each set. ‘The things used in this exercise were

maize seeds, stones, and’ shells, all of which were obtained in the
‘

school. In Standard v Scrence the. pupils wére trying to learn some '

princ1ples of electricah conduction using wires and dry cells obtained _

from the local v1llage shops ' ) ' '. {”
o . :

Perhaps the most striking activity-oriented classes_observed'
were the standard VI school-broadcast science class and ‘the Standard v f'
7'commun1ty studies class The school broadcast.science class was about
mosdultoes - their llfe cycle, their dangers to the health of the |

. . / .

community, and ways to control them The teacher had also invxted
standard ' pupils to this classzec qu the first ten minutes or Lo
‘-;the teacher asked the pupils to listen to the broadcast at the.end‘of
~ which, and for about fifteen minutes, the teacher attempted a review of
a‘the major p01nts t rough oral questions such as "how many types of‘,h
mosquitoes are there ? What is- their rife-cycle ? What harm do ths;.'.
| have on animals ? In what way ate they harmful to man 2 How do you

B fight mosquitoes "

Follow1ng the rev1ew, the teacher suggested that there was a ~5f

: place with stagnant water, close to the school, and instructed his

.class to get hoes and walk to the prescribed place and dig up

].furrows to drain off the stagnant water., At the same time he allowed
. !' .

p‘;standard \'% class to go back to their classroom and continue with their

normal schedule

The pupils and the teacher (the writer also took part in this _

SRR : T T P RO
_ T - e e
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Y .

undertaking) took the hoes and walked about 400 metres to the work
4

'place We drained the area, spending about twenty minutes. After ‘

L

v this was-completed, we went back to the tool—store wh::e we depositedltheg
hoes, and for the last fifteen minutes “the pupils were left alone.
~ Some of them went back to their classroom and d1d what they pleased

while others walked around on the school compound ‘as if waiting for the

_recess at'lOeZO a.m. ’_ e

Obv1ously some mistakes in teaching principles.can‘be noted in
ftheflesson For instance, the teacher suggested where stagnant water
could be found and 1nstructed the pupils what té do about the water, B
when he’ should havevprovokea the pupils 1nto thinking about the problem

of mosqulto breeding in the vrllage and school environment and let

) s

the puplls locate the breeding areas and suggest what to do about such.: _'ﬁ

areas. Further he could have let the pupils. after they had agreed
L {

'-on what to do, organise themqelves in work groups and carry out the .
.'Job in accordance with their decision and their own planned strategy S

while the teacher remained in the background trying to help them in
e
their dec1sions and participating in the manual work like pny other

.°A. ,/'-.

5g4member of the group.-:1.3~'H

s In addition, the last fifteen minutes could perhaps have heen 5_;.-*”

’j'spent for something more meaningful to the lesson.j Probably the ﬂii;’ S

| _children could have spent the time discussing whether the job they

"fhad done could he continued and extended to another place since there ;
/-#were lots of other ponds and tall graee in the village.
Nevertheless, there 1s no doubt that‘theoleseon was activity-~ﬁ b

oriented and above all the activity wae relevant to the problems of

Kwam513129' The teaChEI made a follow-up Of the broadcast bY inVOIVing ;ﬁv"‘

PRIV I
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" the pupils through questions, and ended up the lesson by making the
pupils apply the ideas learnt in"theé class. "It should be taken into
; consideration-that for some-teachers in Tansania, the broadcaSt class

‘: is the radio teacher's class.: For them the broadcast period is time for -

-doxng other 1mportant work of . their own such as marking exercise-books

;,or preparing lesson plans for another class. As a result broadcast

S programmes tend to have no follow up at all . or if any follow-up is

. .

: done it is generally a rec1tation of what was on the broadcast.g

i

Another act1V1ty—oriented class was a standard V Communi 24
7Studies class and was on malaria Apparently the pupils had learnt
ff"about the anopheles mosquito as the carrier of maiaria para31tes, 1ts ;~f'
i

'11fe cycle,'anF how to fight the mosquito, and therefore the first

“stage of the lesson was set for rev151on with the teacher asking

questions and the children answering them ? In the second stage the ugi"“'tv

1:7-teacher asked the pupils if they could identify the breeding ground _$f4ﬂﬁ5'
- f o

“:ﬁfor mosquitoes. He then instructed them to go out into the school
.'.J‘ ;

: compound and the Village settlement area and 1ocate the places where .{j
"p'mosquitoes breed B o .-f?hh; 7';}.u"j7,:1". ffﬂb;h_.-'fﬁ
' The class of sixteen together surveyed the teachers quarters

‘and ‘the v1llage area, identifying the spots suspected of mosquito - i'y

Y .

ibreedlng and diSCussed how to destroy the placés, as- they Went alonglon:"x
‘;j-The teacher waé Wlth the pupils all the way trying to keep the discussion
"going. Finally, he provoked the pupils into considering the L i
il;possibility of doing something about the breeding ground.. One pupil
.hi:suggested that the class should plan to. go to the villageAand drain

”i.the stagnant water : Another proposed that the rest of the school should

\:f“be involved in this fight against the mosquitg This pxoposal wag
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R . '))‘ ) ’
accepted by the majority of the pupils who decided that one of them
. should 1nform the Self-nelp Committee officials about the standard V.
‘ proposal.. The class,.two hg%rs'long, ended with aCCepting the -
proposal - a fight agaihst mosquitoes was to be launched and it was to

'“'1nvolve the whole school What happened later will be discussed in

A -

another section.

Again one will find a- fault here and there concerning
princ1ples of teaching yet the overall approach has enough features of"

‘actiVityfg

‘ b);ProjectuMethod

) .
. -

This approach was least used From the classes that the writeri -

A'observed there was little ev1dence of the inVOlvement of individual Pu_f S

3L

pils 1n 1dentify1ng problems and SOlVlng them on their own., Most of

. the teachers, however, tried to involve individual pupils in the
1earning process, and they did so largely through the question method

,u’and written assignments.ai ;f“ o

But the problem of the question method and the written assignpa'“'”‘”'

.ment approach, as used by most primary school teachers in Tanzania _54'M

J;_is that such methods have been ‘80 common - they were used even before L

‘“the declaration of EFSR - that they have been taken very lightly by

ffﬁmost teachers with the result that in question method, for example,jzi?fu'f”.“

:"the teachers ask questions which are not thoughtrprovoking, or they

-,,do not consider the slow thinking child who cannot provide an answer

' o the teacher 5 question in the thirty seconde or so allowed by the

‘;ateacher for the thinking, nor do they consider the problem faced by the

BT
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shy pupil ,. I - o - -
Thls is not to deny the need fon,training the pupils to think
qu1ck1y but it certa1nly does not meet the needs and capabilities of .

-ari the. pupils; 1t tends to’ focus attention on- the few bright chil-‘
dren = which is antithetical to the aims of education as suggested )
in the EFSR - In addition, written assignments, though they are.

; 1ntended to give each 1ndiv1dua1 the opportunity to attempt a solution
t0 a problem does not in practice consider fully the. interests of all
learners Many times the teacher marks the completed.assignmenta after .
class, end spends very little time giVingxfeedback to the pupils with
problems In this way only ; few of the learners benefit from the ;, j f ;;
assignments..lIn a number of classes observed-and-in»uhich»written.

.i as51gnments were given, the 1nterests of the teacher were on the.few
bright ones or. at best only on thOSe who had the writing facilities?_;/,t'

e In view of thls 51tuation, therefore, some pupils dld not have an

opportunity to exercise their 1ndiv1dual capacxties‘- again this is o

| against the EFSR policy aims.l
o) Growp Work . Ul e

Thls study found that very little of group work as defined

earlier was used by the teachers in XMamsisi 8chool Among the clessesitle

observed the1Standard I Arithmetic class was prohubly the only one

that demonstrated the use of group approach? - The lesson was about

:;; matching sets of items. The teacher 8 aim was apparently to egable

@ the puplls to- compare sizes of sets using a‘ﬁnthod other'than counting

the items w1thin the sets.*i}-ﬁ,l5.“




o S e 108

At the’ beginning of the lesson the teacher asked the pupils to
sing a song of a pupil s choice, the song being about sets.' She then,

f;i - showed the class two sets of things and aeked the pupils to say which
o of the sets was larger (had;more members) than.thevother, That having
‘been answered she askedhhow_they-cquld tell thatlset A_was larger.than

’setlB_ The pupiIS’mentioned the various»ways includin§~the'"matchinq"

aﬁproach about Whlch the teacher wanted the pupils to learn. “ib

T

Next she instructed the pupils to collect maize seeds, "uhule"

from the back of the class and in groups of three, four, or five, the
pupils were to play the matching-of-sets game.. The grouping of the .

pupllvaaS according to desks which they occupied | This way of

ix". orouping proved 1neffect1ve (even though the teacher was probably jf_; o

unaware of this) Four or five pupils on one desk was overcrowding.-'r
'{.: the children uncomfortable as they were, particularly those at the |
Zfit two ends of the desks did not ﬁully partic1pate in.the game as they
_were preoccupied 1n ensuring that they would not fall off the desks. i*ﬁ/
:E;fISecondly, because the matching was done in the centre of the deske, ;;'{tfzﬁf
the pupils at the extreme end had difficulty even in observing the o

activ;tySon their desk Lastly sinCe the game involved only two

pupils at a given time the other one~or two or three pupils played only

"i a‘spectator role,: and since the teacher did not ensuxe that each

’

o pupil had a turn in- the actual matchinq‘(rather th,n simply obeerving)

soxne of the pupils never had the chance of matchi‘& 'rhe thirty-minute ';‘ :
class ended in only a few taking an active part the others played f;f“? _53

.a paSSive role. Yet this was an evidence of an attempt to uee group

.‘U

T method despite the short-comings..;ftf*

There were certain classes observed in which the teechers could R

....

'xi:_--* L
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have used the group approach and.made‘their lessons much more
"feffective’ahd‘meaningtult For exanple‘in.afhistorvglesson‘for
aténdard VII a teacher taught about world War .n as -'it“af-fectea- "

.

Tanraniax He started by narrating and asking a few questions to
" test whether the pupils had grasped the facts. Finally the teacher
mnstructed the pupils to do a written exerczse in their books.. He.
'wrote ten questions on the board. Eight of the questlons were of "whq,_
.what, where"-type e.qg. l"WOIld War II occured 1n 1939-1945. | Where.&
did it start ?"vand "Who was the German Commander in the War ?"t Only .
lh:two‘of the questions were probably more thought—provoklnq, and were'
'.'of-the following type "What were the advantages behind the establish- |
ment of the East African ngh Comm1551on ?“ , ;%’ a B ”l;: »I_'kg%
This classlcould have been taught 1n a more activrstic and -
.group oriented way.l Assuming the pupils had learnt about Wotld |
War I (1n accordance with the order of topics in the hlstory :
’syllahus), the teacher could have got the pupils to discuss, in
‘review, the nature of a war.} the size of operations, the weaponry
f”used, the people involved.etc;.; He would have then posed the

. B
fsquestion of the effects of war on. the countries in which a war had

- been fought and on- the countries dominated by the major belligerents, s

&

'and would have asked them to thlnk about what if Tanzania werg.inv01vedpij* :

'd:in a war. The main questions having been asked, the teachgr could

b WY S

rhave tquested a discussion, in groups of five or six, each qhoosﬂn;}

,_w*, L RPN

1ts own chairman, and recording secretary and putting down tha points o

.'agreed upon by the group Finally, the groups could ha*e bqen

t.'

”'"afchallenged to brlng in their points which in turn would have been

"_discussed by the class as a single group, the teacher or a pupil as ;gfﬂn_u

N T
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, chairman'of thetclass discussion. The points accepted in.this class.:

:_would have been put on ‘the board 'In the process the teacher would

w

have to . emphaslze ind1v1dual contribution to the group and the group
Lbcontribution to the class.. |

'. Another class in whlch the téachers could have employed the'r
1group method more, effectlvely was-'an athletlcs class. It inyolved the

_whole school’ and v1rtually all the teachers. In a staff meeting a

s

. few hours before the class it had been dec1ded by the staff that a

'.school athlgiscs team- be selected immedlately_so that training should

start as early as p0551b1e

The. teachers got all the boys in groups of ten or 50 to run -

S

100 metres,,and a short while later got the girls to do the same.

SR oL
.‘In the first round they plcked up, from each of the boys groups and'
- girls" groups, the three best runners and got them to compete ln the';w

second round and finally got a few dozen boys and girls who had run

"faster than most of the other pupils. The period ended when there was;f] )

- a downpour of afternoon rains. S

Certainly there was group work.ﬁ The pupilsrhadvheen‘diyided;iﬁﬁt!;ﬂ

f'two sex groups and in each ‘of ‘the two, several smaller groups.,;ﬁutngj'f .

thls ‘was group work dictated by the nature of the activxty. It«was.Fhl_-.;;

~

"jnot deliberately organized to get the pupils to learn the values of‘fifyffu

: ,cooperation and to develop a. feeling of working for the group

5*situations like this are necessary for the inculcation of groUP

vfeelings to counteract the tendency for over-emphasis on individual;;_t*ﬂ}y_

~'ach1evement in sports. ,H'35,1;=:~d“ﬁ,m5"”"

The teachers could have given t*e responsibility for organiza- ?f¥;13

"T;Qtion to class leaders and the competition done on class basis, perhaps};:}=f

k) '~‘ N
‘.'7
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) with a special arrangement e.g. Standard.VIi vs. Standard VI, . Standard

V vs. Standard 1V, S'tandard'III' vs. Sta’ndard 11, and Standard_ 1B vs. -

Standard IA; and w1th1n the groupings, subgroupings could have been

v

made, perhaps according to age, phy51cal build, and sex.,

i

3. The School-village Link‘and its Consistency with EFSR()bjectives

The purpgse of school v111age relationship according to the EFSR

‘ policy is to fac111tate the inculcatlon of pnediSposxtions and practLCes~-”

«

of self help, c00peration, act1v1ty and awareness. This study

’sought to find out whether the link serVed the assumed purpose In

.

N order,to do_sd, fthree aspects- of‘the‘schboerillage relatiohship. o

_were examined.

t

‘a) tﬁe nature of 1nvolvement in the v1llage and school
'act1v1t1es by ‘the parents, teachers, peers, and’ the pupils -Thef"f'“
assumption 1s that what the parents, teachers and peers do in the

v1llage and in the school ‘can’ have ‘an 1nf1uence in the socialization'
U T
of the pupils. Further, the types of oppertunities for learning which

the pupils are prov1ded with by the school and the community at large, N

et

have an 1mpact on the socialization of the youth.. I
b) the people s understanding of the meaning of the school- f -
_VVillage llnk The assumption underlying this is that if the people

"'concerned 1n the reform know the purpose of the 1ink, then they are in'i L
Ve ;_ 3 : T
*'va better p051tion to 1ncu1cate the attitudes and practiges which the

-

‘f.EFsg_policy emphasizes.;i 5 -~

v

= c) the people 8 attitude towards the establishment of the link

'between the village and the schbol. Basic to this issue ie the notion

_n@f:=-.‘ .



e

112

that the concerhed people's acceptance or nonéacceptance of'the-link'
{or indecision ahout the desirability -or undesirability of the link)
‘will have some effect on the achievement of the intended purpose of

the school-village relationship.

I3

}a) The Nature'onInVOIVement.in the Village'and school - -

"

(i) Parents

,This”group included all'married villagers with or without-..
families whd have been engaged in the activities of the village and

the school in different'ways

. This study discovered that _some parents had been involved in the

development of the curriculum, now ‘in- uge at Kwam3151 School.,.ln the ¢

‘ 1n1tial stage the v1llage as a whole made a deCLSion leading to the

<

1ntroduction of curriculum changes Later on, indiViduals with d»"
'special knowledge ‘about the v1llage helped in the collection of teaching
'materiaISu The individuals and a few others with special skills in ,N'

local crafts, medicines,iand dancing were also involved in teaching

“the KwamSiSi pupils L hp” ."hffiv? _‘>~Lr”~j_:- D .;-

‘ It appears that thislinVOIVement in curriculum development and
in instruction has been a continuous process. Two‘years after the new
| curriculum had been 1ntroduced, the villagers decided to start a poultry. ;

project and to build a carpentry workshop for the good of their school pW‘
;d;children and the village as a whole. Subsequent to that decision, the

villagers as well as the pupils and the teachers built a chicken-'ilil"'

house and a workshopq§or carpentry and tinsmithery classeaf6 The

L
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and the school is the villagers use of Kwamsisi School as an experi-:

113

Ay

=)

villagers were e§pecting‘to complete the preparation for the poultry
. i .. .

. * . I ‘ ’ A
project this year (1975). It is understood that the initial push’
L : .o ' . . . \

to startithese projects resulted from nine village ‘elders who had

attended an~orientation course for in—service teachers at Korogwe
College of Natnonal Education and learned about poultry, carpentry; -
tinsmithery, cattle-raising and element‘by book-keeping37 'The
‘suggestion that v1llage elders attend-the course was made hy the
PfinCipal of Korogwe Cbllegeja‘ ._ ' . oo

.

In addition, the v1llagers contributed to the establishment

s

of a Day Care Centre at Kwamsisi. They hired a teacher for the centre,

énforcedtattendance‘by all pre—schoolage-children.of'the villagers,

" and weye preparing to build a permanent classroom for the;YOung'

¢

The parents had taken part 1n other school adtiVities such '
as the economic pro;ect being undertaken by the 5chool : They had
part1c1pated in the planning and implementation of the pro;ects.,

For - instance in the 1972/73 1973/74 school years, the v111agers ._.,'f

' provided the school with a tractor (loaned to the village by the

l

government office in Korogwe) for the cultivation of thé schoaﬁ shamba,

gave the school some fertilizer and pesticide for the maize and cottonlf;

. . T, 8

'fplants, and provxded labour for weeding and harvesting.

Another 1nterest1ng aspect of the relationship of the village

B

-

mental ground for economic pro;ects which the villagers learn from

'out51de.- For 1nstance 1n September 1971, three village—elders fqomv ®1',;A

' ,'the Executive Committee accompanied the Korogwe College Principab

‘a“/Itinerant Teacher Educators (iTEs),,a student—teacher and the Kuamsisifri:f'i

Pa nTualniT oy
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‘School Head-teacher in a study trip to Morogoro where soyabeans were

grown and processed. After this trip the village grew soyabean _as an

experiment, on the school shamba; Unfortunately, the experiment was
not successfnl‘}1 Between 1972 and‘l9735¥he villageéelders took<part
:i rn'two study tours | One was a three-day tour to Kibaha Agrlcultural
Research Centre42 apparently for an or1entatlon on poultry farming

Another was a tour to Korogwe College of National Educatlon by nine

village elders, where they had an orrentation in the princlples of

poultry- keeplng, cattle ralslng, carpentry, tlnsmlthery and elementary )

9

e 43
. * book-keeping.

The result of these study tours was/%hat the villagers built
a carpentry and tinsmithery,workshop on the school cdmpound and let

s

the v1llage s prlmary school graduates learn carpentry and. trnsmlthery

Further, they started working on a poultry prcgec;xandeo far they

-

have the. chlcken house built in the school premlses.

P v

(ii) peers o

Thls group 1ncludes young men and women of primary school-going

age and those beyond that age but who are still dependent on their

[=]

B parents. ‘ , . N R _ .
: - | R s
The. 1mpression given in informal conversations and intervrews o

with the v1llage elders is that the youth's in ‘yement in most '; Sl

actrvltles of’ the v1llage as a community had been minimal._ Ag_times

they had ‘been engaged in famlly assignmentsasuch as. looking after
A

cattle, and qultlvatlon; At other times they had been seen walking f,

. about in the,streets-with-nothing to dojexceptﬁchat, Their absence in
. . '.f ‘ » * ) _‘ s '.« ‘ - )
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'collective farm work was also noted by the writer when one day he
‘part1c1pated in tobacco planting in the village “shamba"
Various'explanations were given by different villagers inter-b
vieued. Some said that the youth had not seen any tangible benefit
from thé economic prOJects of‘the'village Others thought it was the

. parents' weakness in thatvthey did not push their children to take
part in cooperative‘activity. | |

' To understand the source of the weakness ohehneeds_to remember .
that SOmekparents-in~Kyamsisi'had‘ themselves-been Taiiing to partioi;
pate in,colleCtive”activities-' Pafbnts have direct authority over

their youth. Generally before he gets maxr 1ed, the youth is under the

direct'care'of the parent.or guardian. _Wh n a-youth leaves for an -
urban centre or a- sisal estate in search for a Job, usually the '

parent knows about the act, or else the parent has a cause for worry

.

In conversatlon with some of the school’ leavefs about the cause of their

1absence from the communrty wcrk which the writer happened to have .
attended it was noted that some of the young men had been assigned by’
‘their parents to work on the family shamba, others looked after the “ﬁ".
'family cattle and one had gode on a long trip most likely with the,“

' knowledge or permission of the Parent.l e _*. e

o

Under such conditions it is very likely that the parents are
.fthe‘source of the problem. If they dislike community work their

hchildren will follow suit. R

Another possible source of the weakness coula be in the orqani-'.“
O ) f ) ,\
: zational structure of the village. Under the village constitution

a\

‘a young ‘man o; woman under eighteen years old cannot be a member of
4. .

_the village. Imp11c1t in this principle is. the idea that the youth

SN T
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(under elghteen) cannot have access to rights and privileges accorded
to members. For instance, he cannot particxpate in any decision-making
:body of the v111age nor is he entitled to a share of the _communal
‘farm to %ake care of as a Village member»normally 15?4. If he: partici—
pates in the comnunal shamba activity theh he does so'onIY-as'a"'

_dependent of his parent. This also means . that the reward from his _

N i

| partic1pation in the shamba-work w111 be given in sccordance with the _
v interests of the parent which may not;necessarily correspond to the,
interests of the youth | | ; | |
What this may lead to is a lack of motivation on the.part of
'the youth in’ ~getting seriously 1nvolved in. the activities of the |
village. These‘are conc1u51ons.made only through 1nferences from -
‘ some of the principles contained in the village constitution and
,therefore the conclusions might be 1nvalid. HoWever one thing which
" may render support to. the conclusions is that through the interviews,.'"
conversatlons, and meetings with the youth, the pupils, the teachers,
‘-and “the parents, there was ‘no mention at all of the existence of
a section of the communal farm which was to be taken care of by the ‘-’f'

*

,youth either as individuals or as a group. Vv“”

(114) Teachers

' The school teachers in Kwnhsisi had beeniinvolved in*various
activities which in most cases related to both the school and the village
: For example at the beginning of the project, they participated in curxicu‘
;development by providing some feed—back on the new curriculum as they |
‘i;usedgit Thls feedback was communicated totthe ITEs at Koroqwn

Je o
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College, who administer - the Kwameisi Project. Through their membership
in various committees of the village the teachers had - taken part in the
'.Avlllage decisions concerning the educational projects such as the Day Care
c Centre the poultry Pro3ect, and the carpentry and tinsmithery workshop. ‘
They had also- participated in the ‘school economic progects - sharing with
the pupils and the v1llage elders in planning and 1mp1ementing the pro:' -
-jectse Three teachers areimemhers of the pupils'-Self;helpiéommittee.‘h
_At times they initiated the plans and 1nstructed the pupils to carry out
.the plans sometimes requesting the village elders to participate. The
weeding of the cotton plants on the school "shamba"; and the\planting of
Aorange trees in the school orchard are examples of act1v1t1es the planning
: of which was‘undertakenbyithe~teaChe;s?§;' : .
‘The teacherS'.involvement~caniaiso.hevseen in'the?villager
‘aotivities Their membership in various‘village committees.— three tea-"
chers in the Village Executive Committee, four 1n the School Committee,‘h
one in the TYL, and three in the UWT'- facilitated their participation;f:‘
in dec1sion-making in matters pertaining to the village and the school
* They also took part in social functions 41 weddinga and funerals.ifit-Tﬁj

l

QInterviews on the villagers' familiarity with the headteacher and

(I

‘the rest of the teachers showed that about 90 percent of the villagers fi

: knew who the headteacher was and ahout 66 percent knew the other SER

“dv) Pupils e o L 7"ff"

The Kwamsisi pupils had been involved in a number of activitiea

ff in their school and in their village. These included the economic

R .1/_-'v .
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projects and other self—help activities such ﬁs'cultivation of the
" school shamba, weeding and harvesting on both the school . and village
farms, building, and cleaning the school .as well as the village
enVironment.' - |

The nature and type of their involvement;had_variedffrom‘onei
;_time and c1rcumstance to another. ln»eome(activities-the pupils»
were involved 1n planning; For instance, the programme of maintenance S
of the school premises was’ planned by the pupils through the Self-Help
'Committee - The cleaning activities carried out in the morning were
done by all.the pupils in seVen groups and the superviSion of the_“"

.work was done by the group leaders.} On two occasions the writer

'}_Witnessed the pupils do their own planning on things related to the'-'

;2 P

{ Village and the school In one of the meetings six memhers of the ;ii'
Self-Help Commlttee met'to discuss the problem of stray cattle which Tih
.ate the school maize plants.; In this meeting 1t was resolved that |
.jxthe matter be brought to the attention of the parents.'::‘nf

-

In another meeting which involved pupils from Standard V, VI,

P._and VII more pupils participated The headboy, a teache:s appointee,

'was chairman of the meeting The issues for discussion were (e) the ;7'ii"
fight agaihst mosquitoes fbr the prevention of malaria and (b) the
dangers of keeping cattle within the villaqe-settlement area.v The
”btwo issues had been raised by Standard v pupils who on: the previous fik;f%

',day during a lesson on malaria had surveyed the village environnent

f..

Ibin an attempt to locate areas suspected to be the breeding ground tor

hd . . | " L -

rimosquitoes. f

The meeting, which laeted about tyenty minutee, eeemed to

i involve various members who put forward’theiz siggeetﬁbna on whet
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to do'about the mosquitoes and the cattle. Their resolutions were
(a) that one Saturday morning (date specified) the school would o

drain all stagnant water: in the village, and (b) that the parents ;‘”

' {
‘should be informed about the pupils concern over the cattle living

within the village and a meeting of the parents and pupils be convened
,to discuss the issue, ‘The teacher who attended the meeting was

asked to convey the message to the School Committee?6

. Sometimes, however, the pupils simply implemented plans made by BREE

» -the teachers or the Village and passed through to their teachers.i-.hz
For instance, once an agricultural department official brought to
“,KuamSiSi some orange trees for planting on the school Orchard and the
i'teacher responsible for agriculture decided that the trees be planted
- the fOllOWlng day He notified the Headteacher who instructed that
-_ithe other . teachers be informed as well : The next morning the.&illage
_ boys and - girls were called by ringing the school bell > A group of
.‘twenty pupils turned up, most of them ’ Standard I pupils. The

t

"-pupils were’ actuallﬂ on vacation. On instruction from.the agricultural
¢

' teacher the pupils qarked distancea between pits dug up’ the pits, ;t?sfl}:f
B brought cow—dung from the village, deposited it in the pits and planted

‘fthe orange trees. There was a lunch break before the work was' resumed

n..‘
S

in the»afternoon. Four teachers actively participated in the work

,9, )
\_-_

but no Villager was involved47"

Through particiﬁant observation one thing was evident to’thc

(a'~ ]

o lhfresearcher. The pupils had not been involved in the deciaions torflant Jj

. “

:J‘;the orange trees as evidenced by the'pocr turn up hy the pupilsj_

'LfThere are. over 200 pupils-wall children of the villagerrrliving in wdiile

'LKwamsiSi and only 10 percent attended._ In addition, tuo of thc P

B P
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| villagers complained to the headteacher and the Chairman of the School
Committee about the pupils being engaged 1n school work during school
» vacation and 1n a. meetlng of the School Committee the case was brought
»‘up for discu551on | When _the teachers were asked to explain to the two
complainants how ‘the orange tree planting came about, ene téacher
-on behalf of the headteacher stated that the pupils had been warned '
‘about the job, before the school closed4 The pupils had not planned ,
the aCthlty, they had been instructedxto do the jOb Further, in '
L'the process: of planting the trees one could notice .the lack of pupil
‘initiative. The teachers generally told the pupils'what to do and theh
..lpupils were. supposed to follow the instructions??"-“"
| A 51milar event happened in the weeding of the cotton shamba
jand‘a number of other manual activities in the school The teachers
;hhaVlng made the decisions, the pupils were rallied around aqd were
Vtold to pick up this tool or. that, and engage in one activity or |
janother - the same kind of problem as found in eome of the teachingl dr
;;aporoaches used in the claseroom.,ihg;hii “”1 }>“. BRI e
| It helps to remember that the pupils did notNhave a reoreeenta-ﬁ
.1tive in any of the village Committees.‘ Apparently, on theee

W committees, the teachers were expected to represent‘their own

“1nterests and those of the.pupils so that the inputs in the plenning

B

ﬁg’}of the Village activities came £rem the parents and teachere only. If‘;h;r"i

'~a:there is any contribution at all from the pupile in the aotivities

'fgof the village, then their coutribution was their labour._ The pupils :,&iflg

S e L
,"-could Plan activities which concerned the village and might 9o, i;’ '
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~ ‘The q{serepancy between principles and:practiCe is.clear;' Ihl
pninciple there is.the belief.that‘the pupils can.plan'something .
mean1ngfu1 if given the gulde, hence the establishment of the Self-~
Help Commxttee. There is also the belief that. there is some good .
‘:in the pupils' involvement in making such decisxons - self—reliance,l'-
tcobperative and aCthiStlc skills and attitudes are best.attained in
‘that way ,Yet in practice the pupils are denied that opportunity
-_not only in §Ehool but also 1n the v111age. | | v

- In summary, lt can. be stated that there are many activities in\

whlch the Village members are 1nvolved at the.school and the village
':But the dec1s1ons concernin; when and how to do what are made essential-;if
,fly by the committee members who are elscted by the villagers ;ff'f‘\ - :jd‘
themselves | The implementation of the plans 1n school ‘or village izgfor.4
all the people But some of the v1llagers do not partic1pate in

' the collective activitiesland 80 do the youths in general , Sometimes

'the school is required to participate in the activ1ties of the v111age
;-D801510ns to involve the school are made in the village committees .
:fin wthh ‘the teachers, but not the pupils, are represented.;f_; fpf_fljsf

;school some of the planning decisions are made by the pupils but the |
:litendency is for most of the activ1ties to. be planned by the teachers. “L'

1fThls way of dOLng things presents a congeadiction betWeen the theory

B

- :and practlce and may militate against the goals enunciated in the

B ”.EFSR policy. o L R B
" (b) Understanding the Haaning of the School-Village Link -
T T e T T e

e L

. The meaning of the school-village link was apparently not'quits
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understood by both the villagers and the teacbers,'

The linklng of the school ‘and - the village is a strategy aimed
at creating in the youth a greater awareness of the problems of |
rural development and a more effective way of imparting skills and attitude
‘ related to self reliance ‘and participation useful in solving those.
problemsﬁ _Yet the meaningﬁof_the link for3m05t=of.the Villager3<Was.

simply umgja'ni nguvu - (unity is strength)-and when‘requeSted to"'”

'explain what they meant by the proverb, most of them referred to labour

- as thesba51c meaning of the link Most of them said the link helped
¥ o

the v1llagers to accomplish their agricultural work much faster,
51nce there was extra labour fxom the school. They»also mentioned ]'

the same thlng about ‘the school.h"they can cultivate more with the'l,,

help of the vrllagers K l-;f._f ‘\i ‘ f ,o‘='f T 1:1” 1.;*"

ﬂ Most of th%_village leaders refer to Kwamsrsi School

-

as. Shulegya mapinduzi (a revolutionary school) What kind of "'_“_: fﬂ;_"

| _revolution is behind the Kwam51si School was a‘question most leaders
'could not answer. Once in a School Committee'meeting it was felt
by the members that many villagets especially those who recently 4
;] moged 1nto xwam5131 did not understand the meaning of the Kwamsisi
educational reform 0 The explanation about the reform given by one

leader and supported by over 50 percent of the members was merely

that Kwamsrsi was ‘a’ revolutionary school and he supported this view point

; with what appeared to the members as evidence - the many visitors,.;:;fﬁji '”

and especially foreign visitors, who went to Kwemsisi.ztu

[

The teachers in general made reference to the material advantages

gained from the school-Village link as beinq basic to the integretion.., f
S -
They mentioned the school getting facilities which other schools would
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not get such as free.Tertiliser, and tractor from-the village,'and

about the school s achievements in economic self reliance projects quoh as
‘ being able to prov1de a mid—day meal, and victory in Self Reliance
competitions among regional schools Certainly such achievements may

be related to the school-village link. But as shown earlier, the link

" means more than the attainment of economic ends.ﬁ |

a(f/F“V,

©) Acceptance of the School-Village Link- = £3

. X a7,
m.‘ . : ) T

5
A

Most of the villagers and allvthe teachers in hwamSisi.accept
.‘the importance of the 1ink between the school and the village.t Of-the'V.v
'thirty Villagers interViewed, all thought that the link was. deSirable.v 3
‘i‘similarly all the.seven teachers interViewed felt the link was a.good )
.‘educational strategy. Eighteen standard VII oupils‘were also inter= i
BViewed and Sixteen felt that integration of the schobl and the village.:
h-was acceptable; only two were not sure of the ansuer : | H
Nevertheless, from observation and informal conversations, it ;~
fiﬂnas learntbthat the acceptance was not without its reservations. jhf;a;tﬂ_t
.few events suggested this.A The case of the two villagers complaining f?ffi

about the, use. of school children ‘on school farm during vacations, ”>f57

-mentioned earlier, is one example. In addition, there was a general

N

'f‘feeling that attendance in collective activities including those of

- fthe school by ‘some village members, was ndt encouraging. Further

Jsome mbers of a village zone refused to contribute towards ths cons-if-;

' 7,fitruction of a classroom building for an additional standard I class. 1if' .

,.,l,‘

o The decision to contribute had been ‘nade in a: mseting o the School

.5L"Committee?_ The committee members who had made their contrihutions f‘i/;};
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inlthesmeéting'were asked to request_their People to makevtheir.
contributions -~ one shilling eachtor'a-bundle of:reeds‘as part\ot
the building materials : One.of the'committee%members was heard
.telling the chalrman of the school committee that his people had
refused to offer their contribution.

It is possible.that.therefare‘various reasons behind the above’
-'haépeningS, but one thing‘is almost certain:\ the school community ,4;?-4
link is not supported by'all the villagets; Those who complained
about.the“use of pupilslon?the‘school-shamba‘on,school holidays may '
have donelso in‘ignoranCe of. what happenslin the‘;chool but it is also' '
possxble that they did so as a protest against the realit& of schooling
‘~as they had known it. t‘.f_."v' L SR ‘.-.,

" The community members who did not turn up‘for theIVLllage .
actiVities, even when the act1v1ties concerned-the‘school are”probably-ii
.”opposed to the whole idea of engaging 1n collect;Ve act1v1ty._1'tjt t
is even more liker.that they do not appreciate the meaning of the school
--activ1t1es and therefore do not believe in a parent lending a hand R

, [ .
"in the activities. Finally, those who refused to of er-their contri—,. o

bution towards the school building may have done -80. because of the figvff“

. lac&‘of understanding or many other reasons but it ih just as possible

i

that they 1acked the appreciation of the need for the village involve-ﬂ--t’

'ﬁtment in those matters that "concern the school " S
These events are probably not enough to make any strong conclu-'fz;f

i “3SiOns about the attitudes of the Kwamsisi villagere towards the

: ff'establishment of the school-community link in Kwamsisi.. One needs ,

'additional and repeated happenings before one can make ' y conclusive _:5'-T

5 L
-\

"}'statements about their attitudes. However, the events, few and 1solated.fi_

as they are, do provoke the need for further inqui:y into the probleme of
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p;;yate'an, r, (36 per cent in 1973 against 9 per cent in 1974);

- »z~ -
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echool-cqmmunity link, eepecially in a rural setting. The euenta also
render suspect any statements about tne'acceptability of a school-
community integration in kwamsisi.

. ! L
4. The Kwamsisi School Graduates SR . /

a) The Whereabouts of the Kwamsi%i School Graduates

This study found that there were forty two’ KwamsiSi School L

=graduates in 1973 and thirty four in 1974 (Table 4 ) A further__

examination of_the figures'shows the following«trends:

.

(1) an 1ncrease in the number of graduates known to have .

remalned in their rural areae after completing their prlmary education
"\ ,
- 24 per cent of the 1973 graduates against 56 per cent in 1974
k
' (1i) a decrease in the number of graduates known to hpve

' gone for direct emp10yment after graduation (5 per cent in 1973

1974)., . 1,_ff,]* _jf;fi 1ff2}5g~;utru»:;vj;5r
fdecrease in the number of graduates who joined
k’hools and vocational training institutions both

private s

b a decrease in the number of graduates who Hent to

: ».reiativesuin; ;{ 'centres (24 per cent in 1973 against 12 per cent in ;"

<

ires)_even though suggesting certain trends, cannot

o be used for conclusive generalizations because they are for only two

S

'Hfsets of graduates - the 1973 and 1974 graduates - and the total

s V:numbers involVed are rather small.: But even if the figures conolusively rf_g'_
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2

6:  Kwamsisi Graduates 1973 and 1974

e

Year of | . Number of Graduates What happened .to the graduates
Gradua-, : o o : T e
tion " Boys | Girls| Total
© 1973 - 1 1l 1Vj01ned secondary school (private)
2 - 2 joined Teacher's College Q :
3 - 3- joined National Service (para mili—
: ' i : . tary - service) .
1 - 1 joined Police Force
1 - X joined the Army. ..
_ 6 - 6. joined Trade School: (private)
- - .3 -3 ~ joined training courses (commercial, °
2 S k . nursing) : '
' - 4 1 5 allowed: to repeat Standard VIiI:
" . o {1974) in KwamSiSi - o
11 3 14 - |  went home outside Kwamsisi Village -
6. - 6 'U'remained in KwamSisi Village '
~Total 34 8- [ 42 ’ ‘ '
1974 . v2. 1 2 | 4. | Jjoined Secondary School (Public).
- 1 - S0 SR joinedeeCondary’School.(Priﬁate)v;
2 - 2 " Joined Trade School (Private)'
2 2 4 . allowed to repeat standard VII
: 1 ] (1975)-in Xwamsisi :
3" 1 | 4 | ‘went to relatives in urban: centres
' - 7 .7 | | went to rural homes (outside '
b A uxwamsisi) _ ’
9 . |- 3] 12 'gfwent home (in Kwamsisi Village)
© Total -19 115 |34 4
T

‘. Note The figures have b‘in compiled from interwiew with Kggmsisi
school headteacher..;s‘ BRI T o .
Ll(a) It is known that later in the yjfr ten went to relatives in urban

centres and only four remained their rural homes.;j "QJL. RO
"'(b) (c) Fourteen of the bOYs in these groups enrolled in the ”Trade W;f;

School"'in Kwamsisi R
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‘suggested a tendency for more graduates to remain in the rural areas ~Q
. ’ ) )

one would still need to know about a'nuyber of factors which would

provide a complete picture of the case with which this study is

concerned. For instance, one-would needlto know abaut\yhether thel
_‘graduates' 'stay in the rural area had béen continuous or intermittent,

~ .and if not continuous} whether their partial absence from the rural

~

‘area had been associated.with a search for paid jobs in the modern

" sector or with other reasons.:

' Further, it would be necessary,to know whether the increaee
in the number of graduates remaining in the rural area had been due
i, oot 3 TN s R -, ' : - e
to the eduaational experiences in Xwamsisl or whetger other forces o

_independent of the educational experience had been influential For»i-

.

1nstance the 1ncrease in the number of graduates remaining in Kwam5151

oty

may have been due to the progressxve 1mprovement of life in Kwamsisi -

an increase in food and cash crops,_the e%tablishment of a carpentry

» \

" and tinsmithery school in the village, the impr0ved transport facilities
.

between the village and Korogwe town the possibility of the villagers .
getting a permanent, clean\supply of ﬁater by the end of 1975, and » R B
'the expan51pn of the village built in a model reaembling a small town.“:

Alternatively, the forces behind the change in retention rates;“'

‘ I _
wof graduates in the ruralqareas could be due to external factors,i

« .

such as the increasing scarcityof paid ]Obs in\the modern sector f;*h”
‘owing to the slow expansio[ of chis sector and therefdfe of job

S & i
- OpportunltleSSfelatlve'to he increasing number of job aspixanta inclu«,g;.egv
. MU ‘Jf;:v;.
'ding the school-leavers.‘ In fact Wage employmént oppqrtunities in R

r;'some sectors such as the sisal industry have been dwindling because of s

o w®

Vthe drop in. the priceﬁ>of sisal on: the world market.;_u,; ”
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Above ‘allf it is important that we know more about'the school
, Y . .
leavers. who move to the towns, specifically the reasons behind such

.guardians in town and being still under the parental care, as it ls'
the case with almost all the primary school children in Kwamsisi,

child has to go to his parent 5 place after school., Or the child

moves. It could well-be that some of the pupils have their parents or . T

‘may have gone to.town to see a relative for ‘a short vacation after which

the child comes back to his .rural home. In either case, it cannot be .
Justifiably argued that the children s going to tOWn was an indication
-of the failure of the school to achieve thelrxretention in the rural

areas .

In short,,because of the inadequacy of data, it has been
difficult to make any concluSive statementsgabout the Kwam51si school '
graduates' tendency to remain in the rural areas or to migrate into the

towns..

o

(b) Occpgations-of‘theinamsisi;schoolpqraduates :

oy ]
=

‘ c

Owing “to' time constraints experienced by the researcher it wss

not p0551ble to. find Out what the graduates of Kwamsisi Primary Schoolf«';u

vwere d01ng in- the Village in sufficient detail as to mske generaliza-”-

tions possible. However, it will be rqyembered from angpeéf%gr o=

account of the findings of this study that there Were some indicstions(l"

Athat standard seven graduates did not participate in the collective

‘some viliage members, were“becoming villege loiterers, engeginq in -if

a&ambling and smoking bangh.

&
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i)

[

Such were assessments of‘the Kwamsisi graduates by some
village members. The assessment seemed to be- supported by the
researcher's observation of a oooperatiVe agricultural activity on
the village communal shamba'?y It was also snppor_ted by.'the.iSchool.
Conmittee Chairman who in the deliberations ofmthe conmitteé'raised
his concern about the unbecoming behaviour of the village YOuth'?4

It is probably 1nteresting to learn that most. of the boys
who had remained in Xwamsisi Village'after their graduation enrolled
in the crafts (Trade) SChool in Kwamsisi. The school, opened in
April 1975, was built by the cooperation of the village elders, the
_pupils and teachers, the College of Natiogal Education and UNICEF

lIWhile the v1llage, school and college provided the labour UNICEF
vprov;ded materials The - school is intended td provide instruction '
' in carpentry and tinsmithery'to the graduates of Kwamsisi and |
neighbouring v1llages and to—the current standard seven pupils.. The S
:total enrolment of the graduates in this school is fourteen and
rattendance at least in the school 5. first two weeks was above 50 .n‘;r.
.jper cent. . " I ‘.‘i:‘\:‘" w o 7‘/l" S '
_From informal conversation and interviews with eight of the ,}
H._graduates enrolléd 1n the new scﬂbol it Feemed that they knew why
they JOlned the school.. Savehror one th had been advised by his h;{};l
'fjparent to enrol,‘ all said they were there to learn technical skills
vjwhich would help them get an. income. Asked exactly what they ﬁere f;vﬁk{ l
:';,going to do after they complete their technical traininq over 60 =
niper cent seemed to. have fairly specific plans such aa 'atart a eoopera-"
rtive workshop either in the village or in town One of the students

l_intended to start his own workshop. :d; ~ig: “';:d }jjf'
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The above experiences.of the graduates.ere"important in thet

'they are informative about some of the things that Kwamsisi graduates E

~

do. But those experiences do not provide enough facts which could

be useful to make generalizations about the effectivenesssof

Kwamsisi education.

5. " Possible Sources of Weakness in the Kwamsisi Educational Reform

Through this study it has been revealed that certain factors

*

tended to affect negatively the" inculcation of predisp051tione and o

practices 'of awareness, actiVity, self—help, and cooperatﬁon.t,lt.i
S N

' has been noted that teaching approaches that beet provide the Opportu-hflfp
nity for the - development of capabilities of problem identification and'3F

solution, lnleldual initiative, and the attitudes for cooperation,: -

were not being fully utilized by the teachers. In addition the school

, _community link did not seem to encourage the participation of the

Ayounger generation in decieion-making and implementation..::-7t

(ah The sources of the pedagdgical weakness conld be any or a
: combination of the following - | | . R
| . ff_the constraints of the Primary School Leaving BxeminatiOn t»; o

: _fithe teachers' tendency to une the old methods of teaching

e e

- the narrow gap in basic eduoational 1evels betwe” wthoee <;;f;;:wf

i'of'the teachers and of their pupils |
- the minimal understanding by the teachers of the wider
_'meaning of the primary educational reform as exparimented

= f

: in Kwamsisi
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’(i)AConstraintsvofithenggégéry SchoolaLeayingfExaninationl.»
‘
Thg Primary.School Leaving Eiamination ie givenvnclﬁhe_endiof.
‘lthe ptimary education couree.~ It is a writteniexaminetion with
' questions essentially of the multiple-choice type. Thevpupilevere
- examined in Mathematics, Kiswahili English, and General Knowledge B
V_ which includes Geography, History, PoliticalnEducation and Science._lk?'
Even though coursework especially of the 1aet three years, |
is- giuen consideration the final examination tends to carry greater'-"x
weight in the selection of the pupils for secondary education??A.hbet?;a;f
'parents still look at education as a means for attaining economic B

. advantage556and the performance of the teachers therefore still tends to

be evaluated by the parents and some edutators in terms of the numher J:

- .of pupi ;kwho pass well enough in ‘the. final examination to be eelected

- for secondary education. -'f.ﬂ 7:‘.l; :;:rfbjiiﬁ, f_,'f'_; f_‘”"'g”'

\ -

; In view of this, the tendency among the. teachers ie for them to do

more teaching especielly in the final grede??

They do this for the
»_i;express purpose of enabling the pupila to make a grade 1n ﬁhe final
nexamination. That being their aim, the teechere neglect the ulg
‘“,;°f methods which tend to take a lot of their timg Such ﬂethods as ,;Li‘.v
-;’practical work, students ‘Pr0blem 801ving and group work ate usually e

v

neglected. This resulta in a pupil not given enough tine to develop
L problem-solving skills and values?B S ' S e

This could be a source of one of thc problems in Kﬂannia}lt

fThrough informal conversation with the teacheta,'one could oee thA

, 'taking a pride in the increaee in the number of pupila who joined: EERC T
*»vsecondary schools in 1975 (Table 6) In- addition, at tiuea tﬁ' ;f;fi;:;fl‘l
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teachers .spend. schOol,iuacaticns~’ teachino standardéseVen pupils?

and not.the pupils in other'g;ades; , BT o o
| The final examination presents abmajor structural constraint

; on implementing the Kwamsisi curriculum | While the examination provides
the puplls with the. chance of entering a secondary school which in turn
puts them on the way up - the soc1o-economic ladder, the Knamsisi syllabus
ifocusses on equipping the pupils with the skills and predispositions .7

"for.liv1ng in the rural areas, The conflict in principles tends -
to provide an opportunity for thg parents, the teachers and the i‘;:iﬁlli

: pupils to work for the opportunity that promises relatively greater.ﬁ'f;;”.

,rewards - i e. secondary education which is 1ikely to lead to a more

hlghly paying job in the modern sector of the econcmy. ””f‘

o . LT LT

e fkii) Teaoher*saProfeSSional{Conserugfism7HQ”ZPffﬁ.ﬁ

: -""Conservatism" is used here,to denote the tendean for teachers

I

' iachers arc a product of the

‘to use the "old" methods of teaching,

N

fgexisting educational system whioh needs changinq.. They*have attended
_ .. _

'school and have seen how their teachers teach. In:addition they have

"jbeen through teacher s colleges an have been taught how to teach..:fpkﬁi’;e

/f be considered for entry'into secondary l"”
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e
N 3

>

determining whether the teacher is seriously doing hie job or not, the
’ teacher adopts the traditional ways of teaching. The teecher_becomes o
_ the authorlty and the pupil the recipient or object.‘ The~teachér .

l

operates’ w1thin what Freire r%fers to as the banking theoryoof educa—. ‘
"tlon dishing out the: educational knowledge and the pupil receiving it6°v
In thls way pupil-oriented, problem-solving, group work and activityfiaa,‘

"methods have no chance of being employed because they are relatively.iiilif

A

-

' nore demanding than the old approachesrd.e i.fl ;":7ff_ff@: -
’ The problem of using out-dated methods may be relevant to fgf;::’
.:kwamsisi It will be remembered from the account of the findingsAi.‘
‘presented“earlier that project and group-work approachea were rarely"i_f
v.‘used by the Kwamsisi téachers and that their teaching methods tended
:-j'to encourage little pupil involvement in problemr501Ving and decision-*:flpi
‘T“making both 1n classrooﬂ teaching ahd in outside-class activities.;i;;

fThis does not discredit the teechers efforta at encouragiﬁg student 'ltr

'factlvity in some casee, for ‘a8 shown earlier there were lic:ﬂnl!_-f“-"-j
"'sltuations in which the pupila were actively involVed in the_l:arning ';h;;_

ﬂd“process._ But the observation heing made hete
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formal educational level'hetweenlthat'of{the‘teacher;and‘of_hisipupiisvi
}is important in the'underStandin§ of'thefteacher'siperforﬁancefand‘fﬁeh
teacher;student relationship in general.ujNormalifv;hen the”teacheris
ibasic education is of avle;el similar to that of his pupils, the’ i. f

. teacHer tends to be insecure in his task. His feeling of insecurity

. N . !

:‘against potential educational challenges from the pupils affects hisv‘
I"choice of the methods of teaching and his management of the clasg—ini =
”general ' As Beeby points out, the teacher with inadequate education

-(in relation to what he is expected to teach) will find it difficult

b_'to use the problem*solv1ng approach which may provoke his pupils into 5 b

z;asking questions he can hardly answer.- In addition the teacher may

_find lt dlfflcult to confess ignoranc361

Kwam8151 like other primary schools in Tanzania, is staffed
, with teachers the ma)ority of whom have had only seven or eight
: years of basic education before undergoing teacher training. Further

héthelr teaching load is quite heaVY‘ thirty nine periods a week on the,iz"f

'!faverage' in additi°n t° Other villase responsibiiities‘f]'ﬁ,7f.'"’ '

':j:it becomes difficult for the te[chers to qetitimo enough to advsnca_f :'2)

intheir education. It is also po sgible" that the nlachers:do’net'have':d“”

The 1ack-conld AIse;be;:ua




"these values and SklllS to his pupils is in a better position to

i change is understood and accepted by those who will be directly

1nvolved in brlnging about the change, and the~people for<yhom the
' that the teachers as well as the parents understand and accept the 37‘

s’ what values and SklllS of "1ndependence" are and why he has to impart T'f

'refOrm if 1t is’ to succeed 1n long terms. A teacher who understanda

for aduanced education for‘teachers?3i. s o ié

. y '

(iV)_Teadher‘s Understanding and Acceptance of- the Reform ‘

.. a l.

' Long term success of a change depends on how well the intended L

change 1s 1ntended In terms of educational reform, it is important :"-f’

L

r P
N e .\,,‘A

4 . \

"adopt student—oriented, problem*solving approaches to teaching than :1-7'

'the teacher who does not understand what self—reliance skills and :Vii“

f”attltudes are and why they aheuld be developed in hie pupils. i"liﬂg5rj"ﬁd

In Kwam51si there is evidence to suggest that teachers have accept-

._ed the policies of EFSR and the Kwamsiai project._ Thie was revaaled

‘7]through the teachere‘responees to interviews and;inf'rmal cenveraationquff

fi{.v;.nage and the school. _, In 1974 mte:-xegion'
/ ,

A'v*teachers..
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(b) The" sources of the weakness in the school-cémmunity link '
~ could be one or a combination of the following- ]4--

L the structure of the community dec1sion—making institutions

not<involv1ng the youth.>'

- the people $ lack of understanding of the wider meaning of

f,_‘f

- the school-community relationship. ='J - ;I"”” "):

10"

e the non-involvement bz the adult Village members 1n _l R
- 'coope;ative act1v1ties; f 1T;4nﬁ o ST
(i) The‘Structure‘of:the:DecisionrMekingAlgstitutions R

~

It was earlier pointed out that the structure of Kwamsisi
“?, village dld not allow the active, conscious involvement by the youth
n the soc1o economic actiVities of the village.; In particular the

decision “‘“akmg b°di°8 did "°t ﬂllow representati.o}f fxom the o S

,.schooling Chlldren, not even the seand‘fd-seven pupi ;.t:?f

'je accordance w1th the existing village_conatitution:.young mnn and : 0
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Village. What thi§ amounts to is that education provided in Kwamsisi

becomes education for doc111ty which is against the aims and objectives

'of the'EFSR policy., L o - 1‘ R .' !"'lg B

RV
T RN
o

'(ii) The Lack of Understanding of the MeAning of the

Sch001-COmmunity Link

Con51derable ev1dence has been presented in the earlier Sections N

e,

of this Chapter whlch lndlcates that the Wldet meaning of the school-f N
community }elatlonShlp had not been QUite clear to most of villagers.i_‘nf

- Most people thought that the link served only the economic ends
/...

- when it was actually supposed to serve a wider range of purp05es -
- soc1al, political, economic, and psychological<ﬁ Specifically, the

link was supposed to help in the preparation of young men and women _
SRR

*—‘with qualities that w°uld facilitate their active partiCipation

S

fﬂt in: the rural development - qualities of cooperation, activity (and R
activity for economic‘.hvelopment), self-help and awareneas of the o
S constraints and potentials of their society. ”iﬁ.ﬁifflf7TVE

Pailure to understand this wider meaning of the concept nay | v:{ffg

>

f the rural population.‘

©rhis studyh&sattmpted '
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'i has been nonéparticipation of some village‘elders in community activities
related to both the village and. the. school The attitude is a danget |
» for the successful socialization of the yOung generation into" a more
~conscious; active cooperative and self reliant people. It acts as.'°
a restraining force against the school-community efforts in educating L
the young ones,:especiallytin the_valueS,gni practiceerf cooperation:
and 'parri.cipe'tidn.. | . | e |
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FootnOtes _

esolutions are available in a pamphlet Conference
iaelf Reliance, issued by the Ministry of Educa- .

~

{ndum to Plan of Operations for Primary
jn the United Republic of Tanzania (Mainland),
ffeographed ) S : 4

5?f‘curxlculum content and the methodology had been
:fnstitute of Education of the University of Dar-es-
;ollaboration with the national and international -

R

o

; text of the purpose of the Reform Pro;ect see- UNICEF,
aperations for Primary Education Reform in the United
ﬁf Tanzania (Mainland)" Kampala, ,tober 1969 '

R 4 . \
Advisory” fsmmittee on Native Education in the British\Tropical
- Africa Dependencies, Education’ Poliqy in British Tropical Africa

(London 450 , 1925), P BSOS

; gards colonialism as a cultute of silence see. his
’gyfof the Oppressed (New !orkx Herder 8 He:der, 1972)
: 0 /

At the .ginning of 1975 220 new familiee moved into Kwamsisi
planning to stay in the village. Thie neceleitated a change in
the .number of representatives in the: Committee.v What is. usually

';; referred . to-as the ' "interim" Executive Committee oonsiste of

. ffij;
R msigned on 17" Novembet, 1969,'UNICEP

b “Plan of oPerations", p 1.3_;.;,~

twenty-five members. From interview with the Chairman of
Executive COmmittee..*'“'“ § R R

Kwamsisi School Headteacher , 311?,
Ibid. o ’» :‘_ AR l. .

Specifically. the datel of’ siqninghﬁ‘

‘Government of Tanzania signed on. 4

S
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The first meeting of the Party leaders in the District the ITEs

and Principal of Korogwe.College and the Village Executive
Committee of Kwamsisi was held on 31 March 1971. The writer
attendeg the meeting. See xwamsisi Primary School Log Book 1n

* the Heaﬂteacher s Office.

The writer. attended the meetiné and was Chairman of'the'meeting.'_

The meetlng Was held in one of ‘the Kwamsisi School buildings on
2 Apr1l 1971 - See Kwamsisi Log Book'. . :

activ1ties at Korogwe College of National Education.

"COmmunity StudIES syllabus" 1n the Kwamsisi 5chool Headteacher 8
file SMK/USK/I. S : :

" There were 220 other families in the village but these had been
. in the v111age for only ‘three months and the résearcher decided

not to 1nclude them 1n the population because of their being new
to the area. . A S o

_'These definitlons have been adopted fron-M.K.vhacchue,'“Some

Observations on Curriculum Goals " perspectives on .Curriculum 1l -
. : » - S .‘ ! N

(1972) 2- 13

TanZania,.W1zara ya Elimu ya Taifa, Muhtasari ya Mafundisho ya '
Kiswahili Shule za Msingi. (Madarasa ya I-VII) - (Dar—es-Salaam. :
National Prlnting Co Ltd., 1969), Pl 30}‘_, ' o

A

“Tanzanla,_Muhtasari ya Mafundishq ya Kiingereza shule za Msingi-4"

(Madarasa ya: I—VII), (Dar-es—Salaam Natzonal Printing Co. Ltd., 4

'ﬁ;J(Himeographed )

_'The Self~Help Committee ha” xin '
f_school teachers. and th lage elders. l]f'

1969), p.3.
\

_ Tanzania, Muhtasari_za Mafundisho ya Hesabu’shule ra’ Hsingi
'-(Madarasa I-VII) (Dar-es~Sa1aam National Printing Co Ltd.,

.ﬂMinistry of National Education, "Primary\%chool Reform A :
"jTanzanian BXperience-- Basic Education Seﬁinar in East Africa, 1974"»,
: p. 11, (Mimeographedl) "';:ﬂo;.f.\ R T RIRI T PRLE SR P R

-4

'The Ministry s annual reporta of the progress of tha primary

educational reform in Tanzania, in which Kwamsiau‘Project is. a

’rcomponent part, ‘and other papers by Ministry officiala or advisors

e.g. A.C. Tosh, "The Kwamsisi Pilot Project" pp. 3-5 (Mimeographed )]?
MTUU,i"Kwamsisi Pilot Project Progress Report' January 1974, p l :

.,'

'eteen members. fourteen pupils, threeiu

. - -



26.

27.

y30.

31,

32.°

33‘

34

L 'fProject (MTUU) Progress Report 1973", pp.?& (Mimeoqraphed )jy;j;ff

36,
R

39,

fR Z Mwajombe,.op cit.,~p.Z. ¢ V-fi'”f:aéiﬁ q;‘

The v111age has two;re*resentatives in the pupil s Self-Help
'Committee. 'ft? : : . . AR :
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Tanzania, Wizara ya Elimu ya’Taifa, Muhtasari ya Mafundisho ya
Siasa Shule za Msingi (Dar-es-Salaam: National Printing Co.
Ltd., 1969.) ©

This choice has been influenced by 1deas of such educators as
Dewey and Bruner._ :

standard \' pupils had a class- on malaria the previous day, w1th

- .another teacher.

Malaria, coughlng and wounds are’ the three most - common ailments
in Kwamsisi and seventeen nelghbouring villages served by
Kwamsisi dispensary, From the number of patients attending the
dispensary every month, malaria is probably the most cormmon .

See Monthly Disease Returns 1974 Kwamsxsi Dispensary.

There was a lot of acthlty in Self-Help and Cultural Activities
" such as agricultural work, sports, and singing. These have not

been 1nc1uded in the discu551on because they are aotxvxty-
oriented anyway ‘ .

The classes were randomly chosen and included all the standards
I-VII and all the- tEachers, and observation was done throughout

N three weeks

In almost all the classes, there were two to five puplls who
did not have ‘exercise "books because they had lost them, and. did .
not . have money with which to buy: new books. Genérally these

.Apupils did not. do the written- as31gnments and the: teachers
,3~seemed to ‘have no immediate solution to the problem.;

. RERLY : -
Standard II-Arithme ic also showed some amount of group—work but E

perhaps less than tHa i}in Standard I Arithmetic.;‘

Tanzania, Ministry of NatiOnal Education, unhtasari ya Mafundisho ’
ya Historia .Shule za Msingi (Dar-es-Salaam. National Printing

.}cQ. Ltd., 1969), Pi9y

Mwajombe,“The Tanzania/ Unicef/ Unesco Primary Reform

¢

'The workshop was informally bpened by the Village Chairman

on'April 27, 1975 and & number of school-leavers started theirrﬁf'7

'.:)classes on carpentry. The writer attanded the ’f.unction. .

RERRE R

.‘prom convsrsation with the Chairman of the Kmamsisi Village on;yu_;;s
‘ ll April 1975 : : T




40.
41.
42.

43.

. 44,
[~

45,

46.
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8
N

Headteacher's file SMK / USK / I.

The cause for the failure of the crop has not been established

“pn.C. Tosh, "The-KwamSisi Pilot Project"'p. 5. (Mimeographed )

' : 7 \' c. . !
R.Z. Mwajombe, op.cit., p. 7. ” -
L -

-

‘In Kwamsisi each member is given a plot on the communal farm

which he takes care of in tgrms of weeding and harvesting. The
cultivation and planting is done‘cooperatively. The' products of
the plot are essentially the individual's. The member has to give
atxleast a fixed share of the product to the community.

-

From Observation. a : L S o

;
In the meeting of the School Committee, which the writer atten-

ded, it was decided that the matter ‘had been received by the
Committee and that it was being dealt with' by the Village elders.v

- The meeting was held .on 17 April\“1975

47.

It is not known why the village elders were not 1nvolved in. this.
act1v1ty It is probable that the work did.not demand much
labour, since there were only 99 orange trees to be planted on
the other hand, it is possible that the parents were not - E
notified about the task, as comments in the ‘School Committee

" ,meeting on 12 April 1975 seemed to suggest. .

48,

49,

50.

The writer attended the meeting and the speech by the teacher. o
was tape—reaprded This was on 12 April 1975 SET

. Some of the ,older boys never came bagk fof the afternoon activities

School Committee meeting held on 12 April 1975 The writer .

attended it. e

51,

52.

.”53}

54,

55,

56,

} Tohjcco—planting on. 12 April, 1975. | AR

The meeting was held on 17 April, 1975 and the-writer attended it._ |

; Entry to such institutions demands the parent 8 and pupils‘ e
~initiative:. through making an application and, in- ‘case of private
v institutions, through payment of fees.. ‘ e

‘SChOOl Committee meeting on l; ApriL, 1975.‘ Theﬂwritet'ﬁas in
.-attendance. .qu‘}x L CT

' \Informal interviews with three Tanzanian education officers-
" who have had the experience in the selection of pupils for -

secondary education. The officers: were B. Ed. studenta of the L

'University of Alberta (1973-1975) . T S e

feb

 See Marjorie Mbilinvi "Educatidn, Stratification, and Sexism .
~ in Tanzania:" Policy Implications“ (Mineographed) o AR
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.57. MTUU, "Evaluation Report December‘1973", Institute of Education,
University of Dar-es-Salaam. (Mimeographed ) :

58, MTUU, "Evaluation Report, December 1974" Inetitute of Education,
" .University of Dar-es-~Salaam, (Mimeographed ) o
t .
59. Interv1ew with the Kwamsisi School Headteacher. '

60. An enlightening diScuSSion of the banking theory in education by
' Freire is in his book Pedagogy of the Oppreased (New York- Herder
& Herder, 1972), Ch.' .

61, C.E. Beeby, The Quallty”of'Education£Zh Developihg Gountries
. (Cambrodge Mass Harvard Univer51ty Press, 1966), p. 84

62. - Teaching periods are thirty~minutes each for Standards I-II and B
forty-minutes each for Standards III-VII. See Kwam5181 :School
Headteacher's file SMK/ USK / I. Co

63. M. B. Sanga,."Teachers' In—SerVice Eﬂuc&tionlln TanZania" (M A.
The51s, Univer51ty of Calgary, 1974) S - ,

64. "Interv1ew with the Principal, Korogwe College of N&tional‘Edu-A‘.
" catiop. Also see the letter from- the. Korogwe District Develop—g
ment. Dlrector : . _ .

Tl
< v

65, M. R Besha,]"Education for Self Reliance and Rural Development" o
' (Mimeographed) B » . R - »~ :



CHAPTER FIVE
CONCLUSION

This chapter attempts to. summarize the overall findings of
the study, preffnt some recommendations pertaining to the problems '
discovered through the -study, and suggest-related areas in.which

there is need for further inquiry.

A. Summary.ofgthe‘Findings
~-"'I‘he findings'of the study of KwamSisé Project discussed in.
the preceding chapter indicate that the stated goals and the content
..Of the KwamsiSi school curriculum are in congruence with the EFS%
;policy, but there is a discrepancy between the policy objectives and
:;the way in which SOme aspects of the prOject are being 1mplemented A:lti

The policy of Education for Self Reliance as mentioned in

i '\ .

Chapter Three aimed at shaping the educational syst such that it
would prov1de a greater contribution to the Solution‘of TanzeniaJ

national development problems.; Primary education ahout which this
study was concerned was supposed to provide the yohth with such .
. -épredispositions and skills that would facilitate the youth's active

(partiClpatlo in the development process especially in connection l e

. with the‘

ness of his physical and socisl environment - its constraintl and

potentials, his knowledge of_f‘;' ng skills, attitudes and ptlcticea

of a°t1V1tY' self'help, a co°perstion were to be basic to the y&afl'

ditional sector of’the economy Thus the lestner'l swero-5u'“*
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education provided under Kwamsisi experiment. Further it was hoped
!

that the inculcation of those skills and attitudes would play aﬁ‘

important role in stemming the tide of urban migration among the

"educated" which is now a characteristic feature of most African R

societies. ' o "- . S e

These-ohjectivee were reflected in.the stated g551é'aha the
content of xwamsiSi School curriculum - The statement of curriculum
:’goals made references to the policy s key elements,_ the curriculum
areas seemed to include all the aspects of EFSR aims‘; the inculcationf}=
of self-reliance, activity, cooperative effort, participation in }"
decision—mAking and implementation,l and the content of these areas -
-of the curriculum stressed the importance of learning about the fl?id"
-..local env1ronment and of using it as a.basis for learning about the :if
5child's external‘world.--~‘~- L | o . S

| | However; the study of what wa% being done in Kwamsisi to
achieve the objectives of EFSR policy suggested that some aspects of -dfg Zﬂ
the implementation of the project were inconsistent with the policy :
’taims. Three major aspects of the Kwnmsili educetion were identified
4_as reflecting this inconsistency. These we:e the Primsry 8chool |

'Leaving Examihation. the approaches to teLching used by most teachers,‘ e

and the school-community link

‘primary education.

ﬁﬂxlggucation._ For the parents and pupils it stoodvff'iﬁ
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A

better life since entry into secondary school almost automatically

- led to a job in the modern sector of the ecohomy which also meant an:

“escape from the problems of rural 1ife - hard and rough work with
iminimal rewards in terms of income and status, and poorer social

. serv1ces. Por the teachers the examinatipn represented a challenge

. eince their profe551onal COnpetence was assessed by the educationel
‘officials as well as by the parents on the basis of the pupils'_ol-h

1 performance 1n that examihation._ The teaehers were honoured respectad,lj17
’giyen promotlon to a higher professional grade or dishonoured or 2
?demoted depending on how well they prepared the pupils for that |

| ‘examination. For this reason both the teachers and the pupils worked o

hard to pass the examination, ”f.;li e s _ ‘
‘ , » : : ! ' : . b .
But the Primary School Leaving Examination tended to emphasizel i;h-'
y the cognitive'aspect of education at the expense of others - attitudesia

tand‘practicai skills. What this amounted to was thet teachers in

'attempting to fulfil the requirements of that eXamination emphesized':3uﬁr;j

: the cognitive'elements more than the practical skills end attitudes

E such as those of cooperation end self—help In thil wly the examina

o tion given at the end of the primery education coura beoemefen 1h;1f,‘?f;.i

'-obstacle to the fun realization of the 'aim md_ objectim ef xrsa.

‘ The Second inconsistency was in th Pree achtug'methods.~ SONR

“4yt.c

':.:aﬁand cooperation., The ”benking approachen to te




in attitude and practice, of thg,problems of society and the poeliblei'

i

.student and not vice veree, was ueed much more frequently then the more'

"activistic" and “populist” approachee such as the problem-eolving

.and group—work methods.

Critical thinking is eseentiel in the development of ewereness,

K

hsolutions tor those problems while the attitude end practice of

'V.coOperation is ba51c to the existence of j villagee.v Therefore

"the failure by schools or the community et large to inculcate such

qualities in the youth becomes contrary to the goals of the educetional

R4

-pOlLCY.

-WIth the policy objectives is the school—community reletionship. ;vf; o

The third aSpect of implementation which reflected iégongruence

B The community seemed to provide minimal opportunities for the

vslfactualizatlon of the youth's skills and attitudes acquired through

|-

?do much on their own. While eome parents inetructed

S TY S

chooling such as cooperathe activity, and participation in decieion—?f“-~57

(’.
~

making and 1mplementetion of decisions. As soon as they completed

their primary educgtion the youth went beck to the parente' b: .;_L‘W’f o

':_ ”relatives' homes where t%ey were treeted ee children who could not

the youth to do

”f:not heve mUCh chance of being perpetueted,end

A_-in such situations ettitudee of dependence uhich_thg*‘_.

"‘ihone job or: the other for the perente, othere did notﬁfully‘involve the f4':nj
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" in decision—making institutions and in the collective activities of

the»village The youth as mentioned earlier Seemed to be regarded
- as being still premature to be of much help in the key functions

.of the - community, hence the youth's non—involvement in the collective
:farm (except ‘as dependents of individual parénts), and the community s

'constitution restricting village membership to adults only above .ld:

eighteen yeaIS- A' in such situations tend to discourage the growth_ﬁ

.»of independence "collective attitudes and practices and therefore‘“(}'v°

'militate against efforts st making schools prepare young men and
~1:women with the - qualities considered by the lesdership as qignificantnfniv
.-‘\;dﬁ national development ‘and which are Lpelt out in EFSR policy. *~;iefdtjhvr
. - In.summary, it seems that the problems in the implementation‘of the\“A
| EFSR policy are’ due to mAny factors.v Some of them are- related to Tanzania s.;:
existing social structure and others to the teaching situation.t .
,,]f.[,:-fﬂ.> ST e e T
1. Fdctors Related to the Social Structure .
Lo T T ;;ﬂﬁ/;- T T e

Tanzania is still a. stratified society despite thT leadership

\

'_;and between gr0ups of people._ There are still income‘snd_statuszg;;ctﬁ.5~:"

’,_disparities among the workets on one hand;dandlbetween the:'orkezs and

| the peasant farmens, on the other. Higher i”come}and ststus;at still

r;fachieved mainly through education% Employm;nt,opportunities in the”'

“”f a job‘with a higher incomg.

In addition,



' ‘1ﬁKwamsis1.

§

s determined essentially by the individual s attained level of education.»

The distribution of status seems to correspond with the levels of J,‘ o
education acquired and income earned so that the achievement of a |

higher level of formal education tends to have many advantages - getting

Jan employment in the modern'sector, and then getting it much more .

feasily than the person w1th a lower level of formal education,,secur-i.

ing a more hlghly paying Job and a higher status which accompanies

.the poSSeSSlon of a good job and high income.eﬁnfghfj-"t’i"

Entry 1nto higher educational institutions is attained through 'f.ff

': the process of selection whlch starts at the primary school using .j_:;xlg:

the Primary SChooieLeaving Examination as the major selection ffk”7f_fj'

*\,criterion. 51nce secondary and other higher levels of education
: ¥ t

promise the achiever of such an education a job with an income substan- _:jj
”tially higher than the aVerage income of the ordinary farmer, such
L an education tends to be the focal point of the aspirations and interests

3

,iof parents and their children. Hence passing the Primary SChool o
'.LeaVing Examination assumes great significance for those parents and
[students ln that 1t is likely to lead eventually to the attainment of s

‘a Job.in the modern sector, with its accompanying rewards -.a regular S

gincome, a pension on. retirement and other fringe benefits - whichj;in:a:)ff"

":fan average peasant farmer does not have.f;"

1f_ But the currioulum requirementﬂzfor the Primary School Leaving ae

SO what tends to happen is that ths ed ,ationll

-l>~‘nent of the curriculum;gosls”spcciai to ¢




Perhaps it should be stressed that the question is not simply one of
-_the stratification of society since socio economic distinctions per se'

‘,do not‘sufficiently'explain'why people in countries likeiyanzania shouldff

N .

‘: not'completely rely"on-agriculture for.incomes and:ohy.they should‘seek
access to jobs in the modern sector There must be other. and probabky stron-
ger forces against an effective implementation of educational reforms such as
that in Kyamsisi Admittedly some . of the forces are in the attractiveness of
'thebnodern sector as noted above. Bdt stronger forces are inithe :}

, objective poverty of the mass o the people._ That is, the mgﬂority of

 the people do not have enough inCOmes to meet some of their basic needs —fl'e
‘~;C10th1ng, and qualitatively and quantitatively adequate food N
Tanzania like most Third WOrld Countries, is poor, the income

.per capita in 1971 being Tanzania Shillings 623 (about US $ 90)

"W‘Agriculture is the mainstay of the economy and over: 90 percent of the

v >

fpopulation depend on it for their livelihood But agriculturalgoutput
;has been fluctuating and generally genereting little income to the
Vpeasant farmers.ﬂ This has been due to, inter alia, (a) a general fall in.i;.e
‘ﬂ:world prices of agricultural products e g._cotton, sisal and coffee, the :
”“problem being pompounded by the fact that the prices are controlled
.?by theoricher nations, the major buyers of the products!i (b) a: general
R e 1ack of diversification of products on the district regional and natio-ﬁt‘

";,nal levels such that a fall in the prices of one;or two products means a P ,i

{'rﬁ(look for opportunities which are likelyito provide'a hishﬂtiincome, *J_”»FL'V
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/| = 2. Factors Internal to the. Teaching situatioh'

Three major factors related to the-teaching situation and i_;ﬁ--
;:whlch tended to milltate agalnst an effective~1mplementatlon of the g
educatlonal reform in Kwamsisi were 1dent1fied. These were.

(a) the teachers professional coneervatism which ta _
strengthened by the faot that they are products of the old system endlff_'n
.have had no preparatlon for . teaching in an educational system such ash‘”['
Kwam5151 s. Thls 1mposed a.constraint on the implementatlon of the
\‘,new currlculum._ The use of the "banking" methods, whlle benefitting“fh7:;
;_fa colonlzer-colonlzed relationship in whxch only the former was e
'1. entit1ed to be an active "subject" and the letter expected to be on1y1~;

f.a pa551ve "sthect", was out of place in a sxtuatlon where everyone

was expected to: be an actlve participant in the development of his

_?“

,,’

. ':soclety
(b) the narrow gap between the teacher s own educationalj;[””'

~leve1 and the level of the learning experiences which hie pupile were

;expected to acquire tended to put the teacher in a difficulx positiOn ’r'ffff

“in relatlon to h;s teaching Such wae the case eepeciellytfhere the‘ fiifd;i

'n;teacher was expected to provoke the pupils into_hhinking c:i'ically,'

:j.fboth among teache;s and villagers.a The lack Of ¢ ar

L R ST L O
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objectives of the reform'seemed to have-led manyﬁof the\gartidipants
1ncluding the teachers\to formulete their ‘own goals which were not

A
:,necessarlly congruent w1th the objectives of EFSR policy. This study

.revealed how the Kwam5151 villagers and teachers capitalized on the S
economlc aspect of the reform as though 1t was the only basic element -
9

of the Kwam5151 experlment. As a result they tended to de-emphasize
the soc1a1 skllls and the attitud1nal variable which formed the basis ;;

v of the educetional reform progect.v

yo

-

B. Recommendatlons Lo e svdl: ﬁ.r';_}

The problems dlscussed above are complex and demand thag a ff:_ R
. . ﬁf' a
~var1ety of measures be taken to solve them In this sectlon it wxll
.be 30551b1e to suggest only a few of the solutlons and only ln summary

'"_form The suggestlons will be presented ln two catebories - at the fd'

nsoc1etal level and at the teaching lev@l.~ -:“e_i;ﬁbid:;hf

1. At the societaliTevel | . L oot Do

e e

(a) The reward structure of the society has to be

‘gechanged even further such that

(1) a still greater inVeetment is mede in rur' .

"'fdevelopment. This is necessery to ensure that the xur

dfmore attractive in terms of social services and;per worker productivit

“*progre551vely reduced in a manner that;make

o ;jobs 1n the modern sector less attractiVe‘



(111)' job opportimi&s sheuid' ba 6p.en. to-»a.larger
.portion?ofnthe population. That is, the prov151on of jobs should also
conSider the potentials of the people who have not attended formal
‘;eduCation;_ Through an expanded use of the on~the -job . training that '
;goal can he attained The practice will also help to de—mystify the idea
qthat well-paying jobs in the nndern Sector are only for those who have a

gone through school

!f' . o (b) Political socialization of the people in the policies

W - A=

i;t i ot Soc1alism and Self Reliante must continue The people need to be o
. aware of the national constraints and existing potentials ‘in the l"‘

uw~;:‘soc1ety and the reasons for Government taking given actions;h The

. 1mprOVement of the‘rural sector by the Government per se does not :

'nece5sarily lead into the farmers increasing agricultural production fpv"

| “? or necessarily counter-act the tendency for primary school-leavers to

t»lii‘ grate into areas where they can be employed In fact it is poasible

that 1ncreased Government assistance to villages can have a negative
9 'f,;effect on the peasant farmers' initiative and self-help in development

fiffffas the experiences of the Settlement Schemes introduced\over the First

?.,?ilpive-year Plan E riod (1964-1969) suggest;, e R v
"fﬁf'& 5 Indeed the reduction in 1ncomea of employeea, in implementation e

L0

.;vpiof egalitarian pollcles, may have far~reaching;negative

"h‘economzc development unless there is a thorough ideological understan-'i-."f

ﬂ‘fv the people 8 aWareness of the problems that prompted suoh.an ction_ﬁ fit““’

;ﬁ f~4and of. the existing potentials and constraints;in,solving those

\
i

vproblems The consciousness of the masses about,th {nlfilf:4hfh‘
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problems of their soc1ety will also hopefully facilitate the masses'

o

. better understanding of the role of schools in Tanzania 8 development
.and Wlll better prepare them to give their support to Government'
'\efforts at reforming the educational system, In fact, the success of .
the. schools in preparing the youth w1th socialist and self reliant

: attitudes and practices heavxly depends on the attitudes of the adult
population Since Tanzania is not yet a~socia11st soc1ety which means
soc1alist attitudes have not.- fully deveioped, it becomes even more R
4necessary that the leadership concentrate their efforts in.SPCializing

- , _ N

:the masses so, that they attain that. aWareness 50 important for their 'vh~
_effective socxalization of the younger generation.' -

{c). In education and primary education 1n particular, }: A
the evaluation and . selection proce8ses must be modified in order to
yfsprovide a. greaterhopportunity for/pupils (and teachers) to acquire.‘

“the qualities considered essential for their effective participation

fiin raral development based on the principles of egalitar?anism and ﬁh%;.'if“
"self-reliance.a\e ifj;_x_'~¢;i : _ - | i : - L
'-, In particular, primary schools providing an education of the l
‘EKwamsisi type, should have no Primary School Leaving Examindtion for

the reasons discussed 1n section (A) ahove.} The evaluation og the

fpupils performance should be made on course-work‘and on the graﬂuates°-f £

lwperformance at 1east in his first year of out—of-school life.ytgh

';selection of pupils for entry into secondary or. other 1nstitu ion |

lfshould be based on three things. namely the pupil's applicationﬁ his_dfgff L

‘.hcourse-work performance, and his performance in his life in the

"j,fcommunity._ Briefly such evaluation should bs based on the following

zic"considerations _}”if':”f; ‘;,,fgjpjf:-s li;i'fia"ih;ifﬁl



155

(i) frequency and regularity, that is, evaluation

Ry

a - should be frequent and regular w1th comprehensive

records compiled; say twice-a Year. ‘The records

—

\_ Vil be kept in the school and in the eaucaéion :
office of the district to which the school belohgs.
(11) evaluation should cover all the curriculum areas.
. i

"( ‘.

(iii) evaluation should be: done by a wide range of .

3 evaluators such as. the local teachers, the

parents,*the pupils, and”the'education officers.‘_r,

(lV)follow up studies should be made ‘on all the schoolvi

_graduates at least in their first year aﬁter
hgraduatxon _ Such Studies Wlll help the,V
',school teachers and the chila s community to o
:igfntify the problems faCing the graduate in his h;
vcommunityalife and to prbvide him with assistanceg"
N to enable him to get actively involved in the :
jvicommunity activities. In addition a syatematicvh‘
| "ufollow up - will Provide useful feedback for the _ﬁfa'
it_teachers and the villagers in their‘efforte to |
."socialize the younger children. It will finelly f?h

-help provxde a better picture of the aptitudes

U ﬂ‘hof the graduates in cases of appointments, selec-"f”‘

-f}tion for .further traininx etc

2. At the Teaching Level. . - [ - Thooo R

(a) From the experiences in Kwamsisi and this is 1ikely uhe'

._Case in other primary schools in Tanzania as the £indings of the
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Evaluation Unit of Tanzania/Unicef/Unesco Project suggest? there is

-need to provide in- service teachers an orientation in methods that

\

emphaSize problem 801v1ng, critical thinking and group activity.
Teacher—trainees‘should also be given greater opportunities in learning
more'"activistic" approaches to teaching. >Perhapsua reeexamination of :
the- methodology employed in Colleges of National Education shQuld |
first be made, after which the necessary modifications, lf found
necessary, should be introduced.

3

(b) The teachers' basic educational level can be raised through . [

~ correspondence courses.  ‘Teachers should be encouraged to undextake

. studies to advance their education through such courses. This encourage-

ment should be in the form of providingythe coursés in accordance
with the teachers'.intéreSts,»and~spare time,WHichican:be speht on:

studies; week-ends; for instance, should be spared for this exercise
) e e T R o
(c) The concept of school-community link in particular and
communityeeducation.in general'should.he.thoroughlyfunderstOOd.by all |

those who are ox will be 1nvolved in its operation - the parents, "the

\ . © )

teachers, and‘the youth Because of their responsibility as educators,

the teachers should understand the concept even more. Colleges of

-

National Education, therefore, should assume this important role, that

 is, they should ensure that the teacher-trainees are made fully}aware‘ "j_”

o .

‘of the community-education, and community-school relationship - its .

constraints and potential as an educational strateqy. Their knowledqe,~ ;

5 aQ

which they will need to share~to the rest of the community members, will -

’ *

: hopefully faCilitate a more effective use of the strategy.

. In—service teachers also need to know the'meaning of achool-‘ -

Vo 5o

~community integration fon the same reasons as dolthe teaoher trainees. . -

i\ l ) . . AT - B .
T A
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TwO measures should be -taken to achieve the coal First, seminars

for in-service teachers should be conducted with the purpose o£.intro-'
ducing them to the concept of school-community integration as
eXperimented'inikwamsisi. The-plan bylthe Ministry of Nationel Educetidn

to. use the film Shule ya Kijamaa (SOClallSt School) in the orientation

of 1n—serv1ce teachersi under the Tanzania/Unicef/Unesgo Project is an
action in the right directlon. Second, teachers.should.be encouraged.
‘lto hold frequent meetings in whlch they caniexchange vieWs on the-
'.problems they encounter 1n‘their 1mp1ementation of the new curriculum,
R

and sh'_ould cooperatively sugg’est _p0551b1e _s_olutions to hthke\"robleme.
Some villace leaders or theirlrepresentatives.ehouldjhe‘participents
in‘euch meetings.since.the communitiee ere snpposed'to be e,component'

part in the new educational eystem;"

_C.-.. i Areaslfor Further Research
It has been found through thié study that certain aspects of

fthe probiem of educational contribution to rural development heve not '

jhbeen explored at all or have been only partly explored Theeereas‘that:

are related to thls study and which need Searching into are as follows.,
1 The occupations of primary school graduates. The purpose

}of this inquiry shou d be to see whether there is continuityil;;?e

T .
in attitudes and practices which primary schools ere g

‘h.

.bsupposed to inculcate. Another purpose Bhould be to attempt'.;'

'-[an identification of the forces thet facilitate or militate ;;:d,z--

v.against the continuity and applicetion of the'principles

"'and practides which EFSR policy squests. R
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The ultimate aim. of the inquiry should be to provide facts
]

on which to base any action on the changes in the communities
and/or in the schools. ' e K
.' .‘ N " . s:\;‘.v ) :

The‘pedagogy used in Colleges of National EduCatidn‘-‘

-

.specifically the inquiry should be focussed on the f0110w1ng.~¥

" (a) what methods the tutors instruct their\students to use .

: (b) what methods the tutors themselvesﬁuse in organizinq _

i

the learning experiences of their students.

The purpose of the inquiry should be to: see whether ‘the

teaching methods which the teacher-trainees acquire during

4

their training are compatible with the aims and objectives~,

of EFSR. policy In addit’ion, the study should aimat . \

»”examining»the learning practices which the teachér\trainees

" us The knowledge of such practices can help in further ;h

-understanding of the sources of weakness in their teaching me-

- thods. The ultimate goal of the inquiry should be to- provideﬁf

’schools."”

‘a means of improving the quality ef pedagogy in primery

. The attitudes of government leaders,'above the school and

'.Village 1evels, towards the ihtegratibn of school end

‘o

’}‘community._ The rationale behind euch e study is thnt in _ﬁfgui-a::

' 'gmanzania, leedere assume.the role of en educator.. ‘In view '

;of their responsibility, therefore it ie coneidered that

"Adevelopment goals. The purpose of the study should be to find

",Vout the extent to which they underetend and axe in favouv of

r“"their attitude is-zh important factor in the reelization of ;5:-.'
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the school community link as a strategy er‘ developn_uént and from the .
study to devise some means of generating ideas from them,én :
improvements of the_Aexist_ing dtrategy fo'r-on, better élt;_eix'fna‘t::l.ves.~

v
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tMTUU, "Evaluation Report December 1974." (Mimeographed )

. C e
‘At. present there are many primary schools which operate on -

s e

 ~ Footnotes '

.

'Polltics provides another major avenue for vertical social

mobility.‘._ ’5

5

Saturdays, and Kwam5151 1s one of such schools.,e',‘

~ Shule ya Kijamaa is a film which focusses on the educational
- reform based on the. Xwamsisi- experiment. see R.Z. Mwajombe,___
" "Phe Tanzania/Unicef/Unesco Primary Education Pro;ect Report -

'»1973 v p 8. (Mimeographed ) R Sl U
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