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1. If one-shot workshops are here to stay, how 
can we maximize their effectiveness?

2. Three key principles:
1. Clearly identify goals and expectations (or, don’t try to 

do too much)
2. Plan active learning strategies
3. Provide time for personalization

3. How does assessment fit in?

Agenda



• Make two columns:
• What successes have you had during “one shot” 

workshops?

• What frustrations have you experienced during “one shot” 
workshops?

[Teaching strategy: Activating & assessing prior knowledge]

If one-shot workshops are here to stay, 
how can we maximize their effectiveness?



Professor: This is the major assignment for the course so there’s quite a lot 
involved. Let’s see… Well, the students will need to be able to develop search 
strategies, generate keywords, and use the databases. I really like the MLA 
International Bibliography, so show them that, and make sure they know how to 
use all of the features. Actually, they should probably also know how to use 
Scopus, Academic Search Premier, CQ Researcher, EconLit, EEBO, SciFinder
Scholar, Web of Science, Factiva, and Lexis-Nexis. They are writing an annotated 
bibliography that will be due the following day, so please don’t forget to talk about 
how to evaluate information. Last semester, they had trouble with that. They will 
also need to know how to construct an annotation; we don’t go over that in class. 
And citations! Citing is important. They’ll be using a hybrid of APA and MLA, so be 
sure to cover both. Ah, I almost forgot the books. I love books, and I know the 
students do too, so talk about the library catalog! Why don’t you show them around 
the stacks too? My students say they love books but can’t seem to ever find them. 
Actually, a tour in general would be great. You do that right? Right. Oh, and the 
students won’t know their topics when they arrive and likely won’t have any idea 
why they are there. 

Librarian: [Incredulous silence.] 

Professor: You still there?

The “Nightmare Scenario”

Oakleaf, M., Hoover, S., Woodard, B., Corbin, J., Hensley, R., Wakimoto, D., Hollister, C.V., Gilchrist, D., Millet, M., Iannuzzi, 
P. (2012). Notes from the field: 10 short lessons on one-shot instruction. Communications in Information Literacy, 6(1), 5-23.



Principle 1 – Clearly identify goals & expectations

Use Understanding By 
Design to determine 
priorities:

• Identify goals
• Develop clear and 

specific learning 
objectives/outcomes

• Determine 
acceptable evidence 
of learning

• Design effective 
learning activities

Nice to know 
but not crucial 
to assignment

Outcomes/concepts 
that have direct 

application but are not 
main focus of 
assignment



Task: 

Based on the 
“Nightmare 

Scenario” identify 
the three parts of 

the UBD Egg.

Principle 1 – Clearly identify goals & expectations
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Principle 1 – Clearly identify goals & expectations



• “These are what I’ve identified as the key outcomes that will 
prepare students for the assignment. Other aspects will have 
to be done at another time/in other ways (flipped/eClass, pre-
made video tutorials, handouts, another session, etc.).”

• “This is what is manageable in the time we have.”

• It’s ok to say no or, at the very least, “I will need more time to 
do this well.” (Can interpret this two ways: You’ll need more 
sessions with students or you’ll need more time to prep.)

• Other suggestions?

How to talk to faculty about expectations



• Now that you’ve identified the most essential outcomes/goals 
for your session, the next step is to think about how you are 
going to teach these outcomes.

• Are there any that can be done outside of class time? How 
can you achieve this? (e.g., flipped/eClass, pre-made video 
tutorials, handouts, another session, etc.)

• Which ones require “uncoverage” – not easily picked up and 
require hands-on practice, discussion, and interaction for 
understanding to develop? These are the ones to focus on.

Principle 2 – Plan Active Learning Strategies



What is “Active Learning”?
 Placemat activity: 
 Each group member writes their own definition of “active 

learning” in their space on the placemat. (1-2 minutes)
 Collaboratively, and through discussion, the group 

agrees upon a definition of “active learning” and writes 
this in the middle space. (3-5 minutes)



• “Active learning is a process whereby students engage in 
activities, such as reading, writing, discussion, or problem 
solving that promote analysis, synthesis, and evaluation of 
class content.” – University of Michigan CRTL (http://www.crlt.umich.edu/tstrategies/tsal)

• Responsibility for learning is transformed from a one-way 
responsibility (“the teacher teaches me so I should learn”) to 
a two-way responsibility (“the teacher teaches me but I also 
need to actively engage in order to understand and learn.”)

• Promotes higher-order thinking (beyond content 
memorization)

Active Learning

http://www.crlt.umich.edu/tstrategies/tsal








• Identify a typical activity you have students do. 
How could you make it more “active”?

• Could they work in pairs?
• Could they move around to see and discuss what others 

have done?
• Could they provide peer feedback?
• Where are opportunities for small and large group 

discussions?
• Other ideas? Think outside the box and your comfort 

zone. 

Application: Active Learning Strategies



• “All students learn better when information is presented in 
different ways and when they interact with the information and 
concepts in different modes” (Oakleaf et al, 2012, p. 9).

• Need to provide a wide variety of experiences and opportunities 
for students to engage with concepts, practice skills, and 
develop understanding.

• Think about how you can step back and let students take charge 
of their learning.

• Thinking and doing go hand in hand – don’t fall back on “I need 
to frontload all this information before students can do anything.” 
Small doses + time to practice usually works best. 

Principle 3: Provide time for personalization



• “You’re not really teaching if you aren’t also assessing.”

• Assessment can happen during active learning time, it can happen 
at the end of the session, and it can even happen once students 
have left (instructor does some assessment during next class, 
etc.)

• Most powerful and obvious opportunities for assessment are 
during the active learning segments of your session. Walk around-
what do you see and hear students doing?

• You need to be clear on what you are assessing – remember the 
UBD Egg.

• Students need to produce something to assess – could be spoken 
or written work, or an artifact from the session.

How does assessment fit in?



Formative assessment strategies

April 4th, 2016

10:00 – 11:30am
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