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' graduates"llves. He focussed on both covert an ‘.‘ ' an in the . -

ABSTRACT

researcher tried to understand the impact whu;h,r‘hk1 C:A( il OF the At

2

graduates' behavnour

v

The maJor goal of the post- Functuonal llteracy currlculum in
’
Tanzania was to enable the learners to develop as ''the total citizens'"

who could effectlvely‘Functiqn‘soclal]y, cy]turafly, politically and
ecpnomieallyf?n the society. A | v
In order to underetand the’impact of the curricdium-on its

graduates, the researcher became a’ member lf Mlewa Barabarana Community

R ®

Educatlon Centre's staff in Dodoma RegTon, Tanzanta for a- perlod of

flve months. Werner s (1977a)v5|tuat|onal perspective bf‘sense-making

Pa

of a program was used as a centfal conceptual fram7work to the stuayf. .
This framework was based on an ‘etfinographic approaéh»ef participant-

observation. Several data collection strategies were used. These

-included observagion, interviews and document analysis. Guiding

C—

questions were used to uncover the graduates' various viewpoints. The -
questlons helped the researcher in uncoverlnq the contextual influences
on the graduates' learning. . Second, the effects. of thevacquured |
learnrng on the learners'. lives

It was revealed that the acqunred learnlng that had an lmpact on -

the graduates’® lives was lnfluenced by a number of contextual factors.

The need' to acqufrefliteracy'skills and knowledge in agriculture,

‘health and political education, animal husbandry and language(s) was



- . ’ . ° ;

\\

" among the factors. The graduates percéjv;d ligefacy text books bésed

on these subject areas to be beneffciglytq”:hem.  ﬁotvai1 the graduates

'\yliked story books per se. They liked Ehosevbooks which provided them'

with both liferac§ skills and knowledge. * - . . /‘
| However, the graduates had.§ome'con¢ern§ regarding inadequgcy of

(Iiteracy text books as well as stationery. Bgcause qf thése shortagés,

most graduates lacked writing and computation skills. Some teaching/

learning strategies used by the teachers and the graduates' . class '~§'4_

atténdance were unsatiéfactory, Furths;, tﬁe period of*theoretical
teaching season was considéged to'b; short by some gradu:;ék. And
most graduates Had not been giveh any feedback of fﬁeir National»Adu{t -
v ”Eaugation Literaey Examination results. B

Althouéh the gfaduatés e*pressed their concerns about some of the
cdntextgal factors which might-haveAimpedea learning, their.acquifed
education had an impactvon their lives. Most graduates said their

-~

life had become better than it had been before their énréllménfli; the
‘progr;m. Some perceived their social_r;TatEOnship with their famiiy
members,kgovernment, political and réfigious leaders to have improved.
They had gafned confidencé in themselveé“andyhad stopped fearihg‘any
of the leadérs; Their,fear>had been'rgplaced‘by respect. THey Had
also stobped.believing in foodstuff taboos; \They had also begun
usiné medical and veter?nary services, ‘Moreover,'some had begun using
their acquired iiteracy skills by playing various roles in the communi ty
such és catechists and representative members‘in the v{llage government.
The impécf of the program coﬁld also be perCefveq by the

researcher through the'graduates' perspectives and some observable

o



changes. The graduates revealed that they had learned from the

program concerhing, among other things, the importance of constructing

)

and using 1atrines;'garbage pits, 'vichanja' (simple constructed

structures made of sticks on'whichvwaghed dishes are put in order-to

“dry), plantihg'crops in rows, drinking boiled water and planting

trees: where there weré none. But“most graduates didvnot take.any
1n|t|at|ve to apply thelr acquured know]edge untll the vnllage qovern=
ment\dlrected them to do so. The village government, under its socio-
economic development_program,'intervened in orde; to brihg the, éhanges
neéded or to arrési crisis %n case of cholera whicﬁ occurred in
1982/83. But the éraduates apblied_}heir acquired'knowledge only

when they perceived it ﬁo be beneficial to them and compat?ble with @

their value system.
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-teaching/learning-for both children and adults.

E]

Y

Introduction

A

The post-functional Iateracy program in Tanzanla is aumed at

enabllng the adult pupil to develop as ''the total cntlzen -Rat SImply
the citizen as a producer'" (UNESCO/UNDP Report, 1976, p. th) To be

functconally effect|Ve, as the report puts it, a Functlonal llteracy ,

\ Uz

'program should He concerned wnth socnal, cultural, political as wel]

as purely economic aspects of development.- There are:two basic major

questions thatiare often raised by prospectivetadult participants

“and/or adult pupils 6f the programt Pirst s there anythlng new

whlch is. worthwhlle to be learned by people of our age?“ Second,
”What are the prospects for the graduates of the post- functlonal

llteracy program?''" The second quest;on may be reflected in the-much

quoted legitimate response from the prospective participants and/or

< adult pupils: "After we become Ifterate, will you give us a job in

v

your offices?” (Kassamks Masisi, 1978, p. 132).

In order to understand graduates of a functlonal literaCy

'program the researcher became a member of a vnllage “Communlty

Education Centre's, (CEC)" staff for five months. Mlowa Barabarani -

- CEC in Dodoma Region, Tanzania was selected by the researcher for

this purpose. The CEC at Mlowa Barabarahi has facilities for



'v"»',»

/

/'

Purpose of thé Study

The purpose of this study was to attempt to understand the rural
'graduates' perspectiVes of the post-Functional literacy curriculum,
. v L ; R
An attempt was made to describe and interpret the perspective’ of the

rural graduates at Mlowa Barabarani. Thi's included their cultural

»'background, values and intentions brought to the functional literacy
. L |

program, the foundatlonal assumptuons of the program, the extent to

.which the prodram has had an impact -on the lives of the graduates,

the perceived strengths and concerns of the.progfam and how, the

program could be improved Jhe study sought to uncover the meanlnq

o

whlch gbe curriculum had for the graduates.' _

Accordlng‘to Zans'(1976),,students'form an important source of
:eValuation'data. ‘Follow up studies of graduates of curriculum and/or
thejr“ossooiates_are vital if SUﬁmative evaluation is to have ahy
vélfdity.? The purRose'of this\kfnd of ‘s tudy was to attempt to under-:
stand diffekent‘poiﬁfsfof view of the graduates énd‘fo determine‘how‘k
and with what criserio they judged the'program.(BogHan 8.Bik]en, 1982,
p. 210). The study had four major purposes Wthh were aimed at under-
standlng the post- functlonal 1tteracw curr|culum through the eyes of
the graduates of ‘the program:

1

1. .Whét were the graduates' cultural .background, values and

) o L4 } ’
'intentions brought to the program? ’
2. Vhat the'graduétés learned from the program;
3. . The extent to which the programvhas'had'éh‘meact on the

lives -of these rural graduates; and

L, The percoivéd strengths and weaknesses of the post-functional



literacy curriculum. N

g Background to the-Study .

3
Sra s

' The Rationale and the Goal for the
Functional Literacy Programs

The rationale and need fot involving illiterate adults in
functional literecv programe are based on the aseumption-that there
is a pos;tlve correlatnon or relatlonshlp between literacy and natnona]
or per capita income (Hanson, 1966 Roy, 1967, Coombs,—]968 Gardnner,
~1971; Shah & Bhan, 1980).
| FunctiOne] ]iteracy proqrams appear to he aimed specifieai1v'at'
eradlcatlng illiteracy whuch is. associated with "'social, polltlcal
- scientific and technological backwardness” (Kldd 1977{ D. l;). Bodet
‘ (195], p. 7) also views illiteracy as being ”part of a tragic circle of »
~underproduction, malnutrition' which ""cannot be broken by an attack
on only one»of these elements." Furthermore, Styler (1966 p..69) sees
the illiterate as ”not Just someone who cannot read. and wrlte, but
illiteracy includes other disabilities such as the capacity to graep .
ideas and sntuatlons which demand abstractlon.” llllteracy is viewed .
as the maJor handncap to al] individual and national development and
a close cnrrelatlon exists between |]]|teracv and poverty (Rycroft &
Clemmer, 1965; Bataille, 1976).

(ByvcontraSt, literacy is associated with soeial and economic
developmentt For example, in enphas’zfng the fmportance ofvliteracy
and education in general, .Bordia, Kidd and Draper (1978) state:

Without education . ., 1 there can be no worthwhlle socnal and

economic development both for the promotion of economic and
social development and which simultaneously is the main

[
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beneficiary of economic and social development, Tequirés
that there is education on a mass scale. (p. 175)

Furthermore, Maheu (19667 p. 23) s%'parizes the rationale fpr
promoting ]itera;y by saying: |v'Just as illiteracy is an integrai part
.of underproduction, SO the.prﬁmotion of literacy must be an intégral
part of development.'

A An overview of the literature on literacy indicates that there fs
a positive correlation be tween literagy and national or per.capitgv
income. ’Sincé literacy is seen as an integral'partvdf deQeIOphent,'
vit_seems logical thét the success in implementing develophenﬁ polfcies
dépends on, among ofher things, the quality of the_adﬁlts who are -
“engaged in the pfoquction process (Ng'wandu, 1973, p. iv). This
means -that the adults should be educated if fhei( attitudes are going

°

to haVe'én immeﬁfate_impact on economic developmgnt.' President
Nyerére of‘Tanzania; for'inétance, in an official addreSs.to
"Parliament during the inauguratidn of»the First Five Year Deve]qpment
Plan, 1968-1969 (cited in Hall & Remtulla, 1973, p. 84), dec]ared;
First we must educate adults. Our children will not have
an impact on our economic development for five, ten.or even
twenty years. The attitude of the adults, on the other
hand, has an impact now.

" In order to enable the illiterate adults to function effectively
in a sdciety, ifmseems that the kind of literacy provided should be
%unctiona{.."The program should deal with social, political, cultural
and_economic aspects of dévelobment. For example, the World
Conference of Ministers of Education on the Eradication of Illitéraﬁy

-which met in Teheran in 1965 stressed that literapy should not Be an

end in itself, and that reading and writing should lead:



. . . to training for work, increased productivity, a greater
partncipatlon in civil llfe and a better understanding of the
surrounding world and should ultimately open the way to basic
human culture. (The World Conference of Ministers of Education
on the Eradication of I1literacy Report, 1965, p. 7)
Furthermore, the International Devélopment Centre (IDRC)
perceives literacy as being functional if it arouses in the pupil
Y3 critical awareness of social reality, enabling him or her to.
un&erstand; master and transform the reality' (1979, p. 7). Further,
the IDRC Report (1979) elaborating on this point says:
""Functional literacy' means more than the ability JUSt
to function economlcally and should not be tied exclusively
to such things as growing cotton. (1DRC Report, 1979, P. 7)
The IDRC Report (1979) goes on and points out that:
. . . In fact evidence from the evaluatjon of the Experimental
World Literacy programme indicated: ''to be effective,
functional literacy should deal with palitical, cultural
and soc1al aspects of development as well as purely economic \
. ones." (UNESCO/UNDP Report, 1976, p. 35, cited in 1DRC
Report, 1979, p. 7)°
Scribner and Cole (1978, p. 18) state similar views held in their
time on literacy instruction that it is justified hot‘simply "as a means
to material advancemept for the individual and society, but as a means
of transformihg minds." M'Bow (1975) sees the functional aépect of the
program as being designed to assist in raising the level of awareness of
the new literates and provide them with an opportunity to work, more
)
s .
effectively in order to iqyrove thei'r own situation. Further, the
International Symposium for Literacy (1975); expressing similar views
on the goal of the program, issued the Declaration of Pefsepolis
which considéred literacy to be: : N L Y
. . . not just the process of learning the skills of reading,

writing.and arithmetic, but a contribution to the liberation
of man and his fi!11 development. Thus conceived, literacy



creates the conditions for the acquisition of critical
consciousness of the contradictions of society in which man
lives 'and its aims, it also stimulates initiative and his
participation in the creation of projects capable of acting
upon the world, of transforming it, defining the aims and
authentic human development. (Cited in Bhola, 1979, p. 38)

Freire (cited in Hinzen & Hunsdorfer, 1979, p. 154 by Kassam)
also suggested that there was a need to involve the illiferate

adults in ‘the process of '‘conscientization'' that could change their

péssimistic and fatalistic perspective on reality and help them to

“acquire a ''‘critical vision of their environment and an awareness of

their capacity and means to change this énvironment% (p. 154). Since
education was expected to creatébcritical awareness in thé graduates,
Nyerere (citeé in Hinzen & Hundsdorfer, 1979) suggésted that technical
and practical education should be én education for creators and not -
for creatures. To Nyerere, education which only enabled‘man to
forhulaqe elaborate schemes for universal peace: for instance, but did

not educate him to provide good food for himself and his family, was

incomplete. HAnd ff was equally incomplete and'countg}productive if

it simply tgygﬁfkhdh how to make and use toolélefficiently but

neglected '‘his personality and his refatibnShip with his fellow human

////geings“ (p. 43). i

The Tanzanian Functional Literacy Proqrém

' Announcing the results of. the Fburth National Adult Education
Literacy Examination heldrin 1983, the Tanzanian Minister for
National Education, Ndugu Jackson Makweta (1984) said that out of

6,156,777 Tanzanians who were illiterate, 3,802,49) have become

. literate. The figure for the literates which was based on the National



‘Adult Educ;tlon Literaéy Examination results of 1975, 1977, 1981 and
1983 represented 85 percent. According to definitions and levels
ﬁdopted, a literate individual In the Tanzanian context as ﬂpogolo
(1980, pp. 56-59; Kassam, 1978) put it, was a person 'who had achieved
levels Il and IV in reading, writing and arithmetic combined was
considered asha‘literécy graduate.' And a person who had achieved
level 1V was considered as functionally litgratk. On_ the wbole,
”literécy achievement was asses;ed” on a‘c?htihLum (Kassam,‘1978,

p. 66)./ Literacy defin{tions and levels | to IV abpear as Appendix A
of this'thesﬁs. But 15 perceﬁéiof ;ﬁe poéulation are still {lliterate
in the country and need functional liferacy program§{ Moreover, the
IiEeracy achieved must be mafntqined through post-functionai litéracy
programs ' (Makweta, 1984). .

In a functiopal fiteracy program as Maheu (1970) puts it, the

. .
" teaching of reading, writing and oﬁcupational'training are integrated
activities‘(p. 9). Maheu elaborates thét Fﬁnctiénai literacy adopts
an overall approach which is dfrectly‘reléted to the acquisition of
technical skills and knowledge of direct utility @h a given en;iron-
ment. The Tanzaniaugovernment was among the éleyLn d;veloping

[

cougtries which adopted the functional literacy program because it was
1 ; ,

conceived to %e more directly linked to production than‘other methods
(UNESCO/UNDP Report, 1976; Mpogolo, 1980). The project's specific
objectiJes,'as‘cited in the UNESCO/UNDP Report.(1976), included:
1. Teaching men and women basic reading %nd writing, and
solving simple problems of arithmetic, using as basic .
vocabularies the words employed in current agricultural
and industrial practice.
. / N
2. Helping them apply the new knowledge and skills to solve

3 \

e



their basic economic and soclal problems.

*

3. Preparing them for more eff!c}ent participation in the
development of thuir village, region and country,

L, Integrating the adult literacy and adult education

programmes with the general agricultural and industrial
development of the couhtryd

5. Providing the necessary reading materials, imparting the

" knowledge of community and home economics, which would
help improve family arid community life, providing opportunity
for continuing education and avoiding relapse into
illiteracy. (UNESCO/UNDP Report, 1976, p. 104)

The Functional Literacy Program was initially introduced in four
rural regions in Tanzania in 1968, as part of a five-year Experimental
World Literacy Program (EWLP) (UNESCO/UNDP Repoft1}4976; S1DA Report;
1970; Mpogolo, 1980). The EWLP was a joint venture between the
UNESCO/UNDP and Tanzania govefnment (Maheu, 1970). Following the
adoption of the functional literacy program in the country, atl
primary schools became centres of educatiop for both children and

» Pl
adults and all teachers became teachers for children and adults

_(Mhaiki & Hall, 1972). i
| Since the government's policy in the Second Five Year Development
Plan placed émphasis on devgggpment in rural areas, eight Community
Education Centres (CECs) were constructed in Dodoma Region in the
1970s on an experimental basis. They were to facilitate teaching/
learning Fbr Poth ch?ldren andladults (Mpokera, 1980, p. Qiii),v Each
CEC, which Chiwanga in his preface (1974) termed ''a total school;”

provided integrated services of education, health, agriculture, small-

, - ;

scale industries, cultural, administrative, and recreational facilities
: F

and a village library. :



The llteracy program For adults in general was d:vuded lnto two-
major components namely, funct|onal Ilteracy (or as generally knOWn in
V’Kiswahiii, ”Kisomo Chenye‘Manufaa (KCM)“) and. post-functnongj_lxteracy
(or Klswahlll equ:valent-”Klsomo Cha KUJlende]eza'(KCK)ﬂ);; The |

program for Functlonal llteracy classes was outlined in a publication

rssued by the Mlnlstry of Natronal Educatlon, titled:. Basic'Facts

fabout-Educatron in Tanzanla,(1979)‘; Ft included readlng, wrntlng and ,
"ar;thmetic in Kiswahili ]anguage. The text whnch was used.comprlsed a’
summary of one or two vocationaT ldeas or skll]s.»:For postffunctional
Iiteracy’ctasses,ithe program fncloded compulsoryvsubjects} Kiswahili,
' Political Education, Mathematics‘and'Agriculture. PUpiISjcould.opt.any-

three of these subjectS' Domestlc Scuence, Technacal Education,
Geography, Hnstory and Engllsh (Mosha, InterV|ew February 7, 1984)

A class usually had about thxrty puplls taught by a prlmary or
» sec0ndary school teacher or a co]lege of natlonal educatlon teacher or
primary school Ieavers who were the maJorlty of llteracy teachers, or
a government or a voiuntary organrzatlon employee (Mpogo]o, 1980). |
- A class was'scheduledvto meet'three times weekfy. Accordnng to the'
schedu]e, peasants coutd: attend classes in, the afternoons whlle workers
: could do so durnng'the offucral worklng hours The'c]ass'sessidns were
lelded lnto a theoretlcal teachlnq season From Hay to November and a‘
practncal season thCh covered December to April (Mpogolo, 1980)
cﬁurlng the practncal season, no formal classes were scheduled. | The
llteracy pupx]s were expected to apply on their Farms practlcally the

theory they had learned durlng the theoretlcal season. The pupils.

’could meet at the demonstratlon p]ots_durlng the practical seaSbn_



”(Mpogolo, 1980) * These demonstration,plots were to be conducted for
the. llteracy puplls and other members “of  the communlty by Agrlcultural
‘Extensuon Offlcers worklng closely with literacy teachers (Mpogolo,

1980). . .

e} Definition-of Terms
Attltudes refer to patterns of response whlch are among stated . )

currlculum obJectlves. Attltudes are learned and have cognltlve, ///ﬁ

affective and action components'(Kldd, l973);

Content refers to knowledge such as Facts, explanatlons
prlnc:ples and def|n|t|ons, skllls and processes comprnsnng of readlng,
‘calculégung, decusuon making, communlcatlons and dancing;. and values,

- namely™ bellefs about matters concerned wuth good or bad, rlght or

‘f>wrong, beautlful and ugly (Hymany 1973 P. h).-

Culture. Several authors have deflned culture in various ways.t
. :

For example Splndler (l963) says:

Culture . . . is a tradltlonally patterned, shared system of
beliefs about reality that redssures the.individual ‘that life
is worthwhile, that he knows the ‘truth, and that by following
the truth as he. knows nt he will be protected by his group
and by his gods . . .. each'culture selects certain conditions
of living, certain objects of possession, certain character-
istics of personality, as more desirable than others (Mering,
1961, Kluckhotm & Strodbeck, 1961). And these desirables are
seen as motlvatlng people to behave in acceptable and worth-
while ways as underlying complex and highly speC|f|c manners
and customs. (Splndler 1963, pp. 20- 30)

Accordlng'to Ryan (1969 pp. 7- 9), a culture is:

. « composed of ”thlngs“ not interacting people. The
"things'' which compose culture would include norms, symbollc
meanings as in language, technologies and artifacts, concepts
of good ‘and evil, the .meaning of life and the understanding of
science. The- concept ‘of culture relates to the body of knowledge



and technique anddVaers”through<whfch'a society directs and
expresses its life as interacting, functioning group entity.
»

- To Edward/B Tay]or (as cuted in Schusky & Culbert 1967) culture is:

. v s that ;%mplex whole whlch |ncludes knowledge, bellef
art, morals “law, custom. and any other. capabllltles ‘and
hab:ts acquured by man as a member of socnety. (p. 35)

3

Further Pelto (1965) deflnes culture as:

‘; { . a‘total Ilfeway, not just a superf1cnal set of
customs.’ It largely shapes how man feels, behaves, and
perceives as he. adapts to his world. (p. 68)

Moreover,'Zais‘(l976), in his,discussion‘on “complex]ty of.the‘conCept
of‘culture,“’saYS:

. . . culture defines an accepted. way of life: it
"includes . . . easily observed facets of- 1|ang,.such as
material products, political and social organizations, ‘
characterlstlc vocations, modes of dress, goods, games . . .
The most powerful controlling aspects of a culture tend to be .
submerged . . : This submerged or hidden aspect of a culture
‘consists of an interlocking fabric of* ideas of thought that
individuals -in. the social group adhere to at the “gut level

(p.-157)

‘All the defjn?tions:given for culture seem‘to fncludedboth-
obserQable facets of living and(submerged or hidden aspects of ‘a
culture, The‘concept of culture as used here refers to shared

-

: knowledge, technlque and values whnch are the products Iof learn:ng

rather than of heredity'" (Shaplro, 1957, p. 2&7), and through cu]ture :

"the rural graduates of. the program conducted and expressed their I|fe

as interacting and functioning indi?iduals within,the'society.'
. R N I

Currtculum and program are used |nterchangeably A-curriculum

is a written plan whlch shows the ”scope and arrangement of ‘the
projected educatronal program“ (Beauchamp, 1975, p. 1963).
‘v Development. Several authors have defined the term development

and have come up with various interpretations. To Kassam and Masisi

Ve

\

11



(1975), for |nstance, ”development refers to the new concept of’ deve]op-

u‘ment which is -man- centred and puts emphasis on the deve]opment of
people rather than things" (p. 129). L
The United Nations views development as:

An improvement in the,standards of living ... . comprising'
of nine components:. health, food consumption and nutri
education, employment and conditions of work, houangf“socs
security, clothlng, recreation and human freedom. }AdlSeShlel
cited in Gardnner ]97] p. 17) '

ishumi (1976) defines development aé being an adva e»from a

lower less satlsfylng and less peacefu] stage to a hlgher, §at|sfy|ng

-

and emanctphtlng condition. Goulet (Cited in lshumn 1976) concelves

) ! . . . &
development not only as-a process but la termlnal goal which. represents

4

the happ;neseof‘mant Then Ishumi summarlzes the concept of develop-
: ment‘by say?ngt n,o, ..development is an achlevement that represents
not only a material but‘elso a cultural:and psychojogical‘uplift of‘
man” (Ishuml, 1976, pp. 4-5).

The concept of deve]opment as used here refers'to an achtevement
that'embraces ”a‘mater|al, . . . a cultural and psychological upliff
_of man' (Ishumi, 1976, p. 5). . | o
Ends comprises ﬁntendedqobjectives and outcomesh(werner,,l977a,
ope 3. B
EEEEE refers to teachlng/learnlng strategles whuch Werner (19773:

p. 3) terms. “teachung methdds, studentsr act|VIties,_materials and

resources.''.

, Perspectlves comprlse a blend of be]uefs, valuea mot i ves and

expectatlons and behaviours upon’ whlch the ‘individuals' 'perceived .



‘their anticipated interactions' (Field, 1983, pi—4y Garvie, 1983,

situations determine their alternative actions and judge the worth of

‘ p.'37)

Polltlcs refers to the science and art of government _the

‘science wh|ch deals with the form organlzatuon, and adminlstratlon :

of the state ‘or part of one, and wnth the regulation of its relatlons

- v

.With other states (Fruedriohsen, 19735 p. -1630).

Social;'grOupfand.éocietz;are terms which are part of inter-

relatTonshipS‘among people because all of them indicate '"man inter-
acting with other men“:(Ryan; 1969, pp..7-8). /
. ;- . e
¢

Value refers to a principle, a standard or a quality which is

considered worthwhile or desirable. A value assisxs,people in

. deciding whether certain objects such as ideas, de;isiOns,'perSons,

,:statements, actions,are good or bad, right or wrong, desirable or . .

worthless, ihportant or insignificant'(Mehlinger, 1981, p. 193). - -

The Ktswahlll pronuncnatlon. Some non-Kiswahili speakers may

~

experlence problems in pronounc1ng some Klswahall words used in thlS

' dlssertatlon. However, as Safarr (1980) puts it, it is easy to

pronounce Knswahnll words prOV|ded one observes the rules. According

 to Safaru (1980, pp. 1-2), the Kiswahili F is pronounced as the

Englxsh 6 ”ALI " '¢ain' and not as theAﬁ in Y'of" that sounds‘like.

"the v In= Klswahlll.

G is hard as in English "go,"('good""
'S as the 4 ih ”soft“‘and~not the 4 in ''visit!' . . o |
CH is pronounted as in ‘'change'' and ”check“.'

DH as the th in "father," ''feather'"



SH as"“shake ' »; L.
o . THoas in Hehin' and Mthink." .
lanlswahili, there areifive yowels; Each of ‘them has_ only one
~sound (Safari, l980).. These vowels are: 4a, ¢, L, 5; u. They are
- pronounced asvfollOWs: | | |
| d'as the a in ”father”; e g. .baba “father”
| e as the e in ”Welgh”, e.g. wewe, “you” .
L aslthe eeeln'“see ; e.g. 8484, “we”
. 0 as the aw_in""law"; e.g. 40ko, "market! "' - : .
1%u as the 00 ln'ﬂcook”;ie.g. kuhu,‘ﬂhen.”
The accent in Kisnahill is constant. "It Falls on the second to
“last syllable, e.g., K{tabu;_“book”t(Satari, 1980, p. 2). The'WOrd A
: baﬁa'bana,-“exactly,””ls the onlyfexceptlon to the rule. The accent
‘. is on the thurd from last syllable. ”Thls distlngulshes it fromfanother
| word with - the same spelllng” (Safarl, 1980, p. 2) baraba'ra, “road.”

In thJS word, the accent is "on the second from last syllable” (Safarl,

1980, p. 2).

Significance of the Study

Thls study attempted to understand the post-functional”ldteracy . &
_currlculum from the graduates of the program s -own perspectlves. 'By
~doing so, |t was hoped that: the flndlngs would contrlbute to a more
; reallstlc understandlng of the program in relatlon to helplng the ’
graduates develop fully as the ”total citizens." The |nformat|on would
be useful to: the program desngners in maklng modlflcatlons; teachers

. s
of the program in terms .of dellvery and dec15|on makers cogberned wnth

-
.



4 organfsation of the dissertation.

Masisi, 1978, PP.. 13]-132). Alternatlvely it is from the adult

social, cultural, political and economic returns of'the~program.;,

There is some |nformat|on regardlng dlfferent aspects of the
i ’ N 1 1

|mpact of the. post functlonal luteracy currlculum on}the lives of

the graduates of the program. But much of‘thns lnformatlon is elther

.presented from the llterates\with their ''own conceived,notEOnS and

"

. | R
class blases” rather _than from thle graduates of the program (Kassam &

pup?i' perspectlves based pure]y on- recorded lnterviews (Kassam,
1982). As Kas;am and Masnsn (1978,‘pp. 131-132) stated, little
attempt‘has ‘been made to underetand‘the'illiterates‘(and the graduates)

in general on‘thefr.owntterms.' where someAefforts have heen~made,'>~ i
theyvhave been accompanied by.uaternaiistic tendencies; ijen this
restricted focuS3/the underStanding'of/thefgraduatee' perpnectives':f

of the,post-functional\J}teracy currichlum is often obscured.

Scope of the Stugx

The study specificaily attempted to‘understand the post-

functional literacy currlculum from. the'graduates own perSpectives

through‘part|c1pant observatuon, a series of tn-depth interviews and
cross-lnformant nnterv1ews with se]ected lnforTants, document analysts
and observatlon of the graduates behavnour. In general the;study
focused on both covert and overt behavnour of the graduates. Little

attention was paid to the perspectlvei of thelr formerjteachers.or

other individuals. The discussion which follows deals with the R

>



Organisation of the Dissertation

“Chapter | established the.rationale-and'thepgoals for tha

, R o , . ‘ | o .
functional literacy program in Tanzania. It was aimed at eradicating
illitaracy. Illiteraty,fs associated with social, pothical,

scientific and technologicalvbackwardness, underpro&uction, mal-

.nutrftion and‘endéhic disease (Kidd, 1977; Bodet, 195#);- FunctiOnaI

1|teracy was concelved to be the solutlon that could alleviate social,

| —

y

polltlcal, economitc and cultural problems ( theracy must be functlonal
, because it is viewed as belng not  an end in |tself The ultimate goal
. of the program was to help the illiterate adults to develop as 'total

citizens' who wouTd efFectiyeiyvfunctidh socially, politically,

culturally. and economically in a Tanzanian society.
C . .

4

Chapter I deals.with review of related therature on aspects of

the lmpact of functlonal llteracy programs on the lives of thelr

gradqates. Crlthue of the perspectlves/approaches oF the researchers

is also‘dealt with here.. A discussiongon the theoretical approach used’

in the study is done fn'Chapter 111, Chapter 1V is cpncerned wjth the

researcher's gaining entry, description of the context orrthSical
setting and the daily interactions within it. Findings, mainly the

perspectives of the ruralpéraduates gafned through both in-depth and

cross-informants' interviews and summary are presented in Chapter V.

Chapter V!, which is the last, is concerned with the researcher's

interpretations or data analysis, summary, conclusions and recommenda- .

T~

tions based on the findings.

16



Chapter 11

4

' REVIEW OF RELATED LITERATURE

Studies of Literacy Programs

Accordiné to Bataille (1976), the major.objeétiQe of the Experi=-
<m¢ntal Mor]d Litefacy Programme (EVLP) was to fest and'show.phe :
ecoﬁomic‘and sdqi;l returns‘bf literacy; tdIUnderstand-the mutual
relations and inflﬁgnces that exist or phat may be established and
Strengthenéd bet;ien Titerac; training among working populat?dn and.
deve]dpmgnt.- After-éhe five-year EWLP»projeéts in-eTevén co;ntries
were completed in 1973, joint UNESCO/UNDP missions reviewed the
progress and results achieved in ordér té'méke an overall QiqbéY assess=-
mént of the effectiveness éf the functional litefacy programs: The
; subsections -that Follow are concerned with Fhe eval@ation métho&s used

» : o, ‘
in assessing the effectiveness of the program under the EWLP..

Level of Learning Reached by

S _/;/;,—~\\ ~ New PBiterates
© -

A\d

Atgthe end of EWLP projects, participants were given tests in
‘ - 1 ' ! ‘ . Ay
. order to measure the knowledge and skills they had aé¢quired from these
- , . v

projects (UNESCO/UNDP Report, 1976).

E

“What Was Done with What VWas Learned

The major.goal of the EWLP was that the functional literacy was

expected to change ''the new literates' relationship_tb their
x o

17



socio-economic milieu and the milieu itself" (UNESCO/UNDb Report,

1976, p. 176). The EWLP evaluation uhit,.therefore, attempfed to he

understand what the new literates did with what they had learned by &
‘detécting the changes in three major aspects: (a) insertion into the
ta . .
milieu; (b) mastery of the milieu; and (c) transformation of the milieu.

Y
s

Insertion into the Milieu

In regard to in*ertion into the milieu, the indicators were
deVised to detect changes‘in areas concerning interest in further
education, management of pefsonal accounts, exposure to méss media{A
interest ''in the geeking out of technical édvice, use ofvthe 3R§) and-
participation in informal organizationé” (UNESCO/UNDP Réport; }976{

\;;:176). The results indicate that 86 percent of the actual changes
observed were judged-éatisfactory and 14 percent were judged unsatis-

factory.

<&

- Literates' Mastery of the Milieu

The EWLP evéluatons examined the new literates' mastery of the
mi[ieu glass by using indicators which wére deyised'to meaéqre changes“
inaareas such as béhaviour.at wbrk, knowledge of modern téchnica]
practices, ;doption of such pnacticés and consefvéfion and the
reproductibn‘bf fhevlébour force (UNESCQ/UNDP Report; 1976) . . According
to .this report, 93 percent of the changes recqrded:concenﬁing'this
cla#s were judged safisfactory and 7 pér;ent'of the changés were

-assessed as unsatisfactory.



Transformation of the Milieu

. The final broad class of EWLP's socid-econbmic effects which was
examinea by the program evaluators '‘was the part%cipation of ﬁew )
literates in the transformakion of the_milie;” (UNESCO/UNDP Report, J'.
1976, p. 181). There were indicators which were devised to detect |
changes in éreas con;erning ""the means of prbduction, the volume of
production, cash income, inéome in kind and the consumption of durabie
goods' (p. 182). The results indjcage“that 90 percent of the reported
changes were judged to be satisfactory and 10 percent were deemed
unsatisfactory.

However; the UNESCO/UNDP Report (1976) stated that considerable .
caution must be taken in interpreting the success criteria dis;ussed
becausé relatively few, or perhaps less than a third, of all sqcio-
economic changes claimed iﬁ thé program were actually adopted by the
participants.lllt is argued in the report that these changes were
mainly those which the participants perceived as having immediate
personal ‘bénefit and required liftle expenaiture_of time and resqﬁrcgs
to achfeve.ﬁ fn regard to high percentéges of such modes of changes
which were viewed as positive‘by thé Evaluation Unit attached t§
UNESCO Liti;acy Division, the UNESCO/UNDP Reportfs (1976) view is

.

that '"these positive changes were very modest in nature and few in
number'" (p. 182). On the whole, the report concluded that the
influence of functional Iiféracy as a whole was jﬁdged to be

plausible and favourable in about 42 percent of the observations.

“



Hypotheses

Onythe basis of these results, a number of hypotheses were either
confirmed or rejected by the UNESCO's Literacy Division. For example,
comparative studies of certain programs such as those in India an&
Tanzania, as Bataille (1976) puts it, made it possible to verify that:

a) functional education leads to positive changes when it is
. linked to a prgcess of real innovations concerning the
participants, namely on a political, social or technical
level.

b) the effectiveness of a functional literacy programme is
linked to the degree of specificity of the objectives of
development and the training objectives which accompany
them. (p. 142) ~

Furthermore, Bataille (1976) reports that the studies which were

undertaken for the global evaluatlon have made it possible to verify

the following hypotheses: )
-
a) the more the content of the instruction is centred on
problems which the workers actually encounter in their
productlve activities, the more functional literacy

v training is effective; and : N
b) the more the content and materials of instruction take -
into account the cultural environment of .the workers-and "

are presented in their mother tongue or a language close
to their own, the more functional literacy training is
effective. (p. 43)
’These hypotheses .just serve as examples of those which were verified
at the end of the EWLP projects.

Another study is that done by rpokera (1980). Mpokera investi-
gated the impact of one of the CECs in Tanzania oh the lives of the
people as related to rural development. The results from this study
indicate that the people's fives have improved economically affef the

establishment of the CEC. This improvement in people's lives is

associated with the fact that productive activities and projects in

.
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the village were organized. ﬁSecond, the provision of imprdvéd social

services, training and Instruction given bw different specialists

contributed to an increase In production quantitatively and ‘quali-

tatively and many people who were served by that particular CEC hsve
\

improved hygiene practices.

A study using'a; anthropocentric approach by Kassam (1982, p. 1]3)
is.also of interest to‘thjs study because it attempts to portray the
impact of literacy "exclusively in terms of the participants' own
perceptions and interpretations of the ljter?cy process as’ freely
discussed by themselves." Kassam (1982, ﬁ. 119) claims that the major
purpose was to get ''an accuratevand authentic description of’social
reality." In order to prevent the reality from‘being coloured by the
researchers' own expectations, assumptions and values, Kassam used
non-directed questions. The participants' thoughts and feelings were
recorded Qerbatim and in theif own idiom and style of expression.

The dialogues were then transcribed and translated frgm KisQahi]i into
English with minimum editiﬁg. From these dialogues, Kassam (1979,
p.“59) concluded that the literates had 'got ridybf their‘former

state of margiﬁali;y. alienation and fear.'" They felt more self-
confident snd had gegun to be seif-assgrti?e. They had acquired a

new awareness of self, political consciousness and regained complete
“human dignity. They could not be exploited an; humiliated any more;

they had become self-reliant and active subjects and not manipulated

objects; and they had begun to demystify social reality.

21



Critique of Perspectives/Approaches Used

According to the International Development’Research Centre's

publication titled The World of Literacy—Policy, Research and Action

—v
\

(1379), the EWLP and several papers from the Persopolis meeting in

Iran point out that there is some weakness in ''the present evaluations
’
and research reports in interpceting learning" (p. 39).* As has already
been said, the participants of EWLP, for examplé, were given tests in
order to measure knowledge and skills which.they had acquired from the
pfoject. But evaluation in curriculum is more than just administering
a test and assigning grades to students (Bellack & Kfiebard, 1977;
Taba, I%§2). Evennfhough total test scores may give éonfidénce in a
;urriculum or give rise to discouragement, Taylor and Cowley (1973)
argue that they tell very little about how to produce further improve-
ments. - Taylor and waley (1373), for instance, view modern evaluation
data to include test data'asAonfy a small portion of the whole and that
information from affective and psycggmotor domains are regafded as
equa]iy important as is a W?de variety of antecedent data. Moreover,
it is argued thaE’these paper-and-péncil-tests are incapable of
measuring significant learning experiences/and the more comp}ex and
especially the creative forms of mental creativity such as divergent
.thinking (Taba, T962;‘Tannef’8 Tanner, 1980).
As Werner- (1977) points out, many ends-mean§ which.are gtilized’ﬁ

"in evaluation are borrowéd‘?rom general systems theory, cybernetic
"engineering and industrial management' (p. 3). By qsing ends-means

models of evaluation, the focus is on the relationship between the

means and the ends ‘and that the evaluator may analyze and judge the

I
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“

. methodsvusedrin a'program on how wel]:theyiare helping-theFeddcatoréan S
'a;hiévingbspeciffed goals. —But, when the 1nterest of the eva1uators ?“1£

/ remains basically with the.means of solutvons, Werner cautIOns that

little attention may be pald “to the contexts of the problem

i

3‘oiwhosejwi‘

R

interests the solutlons serve, or the va]ues and ethlcs upoﬁ whlch

decisions are made'' (nn Aoki, 1978 p. 21).

”In testing for occupatIOnal learnnng,“ as éhola:(1979,r'; 1]2) (_f‘ »_’t?lﬁaf:
suggests, functnonal Ilteracy workers must make a: c]ear dIStnnetlon
: ‘between the acqu:sntlon of lnformatlon by the partncnpants and the
applucatlon aspect of the lnformatlon in thelr respectlve homes
farms‘and-factorjesh Furthermore, Bho]a (1979 p 112) sugqests that ‘J
”fnftestinq 0couoational knOwIedge;”.Functional’l1teraCy workers mustbi
rutlllze a comblnatlon of achlevement tests in order to test the learntng
of lnformatlon. Observatton must be used- for the hurpose‘of fnnding ;Q}Y' o
out‘whether or not the lnformatlon aCQU|red is belng used in the \|fe;; fvlﬁH
and the occupatlon ‘of the partnc1pants. '.":j | ;qurki '11:”71
In regard to testlng For changes |n)attttudes, Bhola (t§§9,'1'
.p. 115) points out that this is complex because evaluators are
incapable of seeing people s attltudes d|rect1y What‘the evafuators o
.omust do is euther to questlon the peop]e or make.Judgements on thev
basxs of "an analysns of thelr behavnour and actions: what thenr"
attltudes” maght be (Bhola, 1979 p.-lIS) -To Bhola, attltudes and
v values manifest themselves at dafferent levels and to varlous deqrees.fﬂf
For lnstance, an individual may change one's attltude, but stnll he ‘Qi:fhf;
may ”lack‘thegtourage to act accord:ng to the new]y acquured attltudeéf'.:xﬁ

(p. 1]5). ‘As such, Bhola cautions the llteracy workers to Jnderstand )




e v
e, ‘\{'5\ .

(v‘:u s
-the'difference between attitude change which was'simply expressed and
ﬁ;attltude change Wthh was actually translated |nto actlon. th is

IS

" evudent from the luterature that paper and pencnl tests based on the

b_ends means model of evaluatron were lncapable oF measurlng ‘the changes
Vztlnlthe EWLP partlc1pants ln the areas of affectlve and psychomotor
%U}domanns. However, the use of a combnnatnon of these tests and observa-'
‘gtronrls suggested asa way of testlng “the learnlng of nnformatlon and
ﬁgithe applicatron of the newly acqulred |nformat|on in dally llfe and
“awork of | the new llterates.:” 3 | |
As farras the soc‘o-economlcanmpact of EWLP |s concerned 'ftﬁy
was evaiuated by u5|ng a long llst of |nd|cators Theseflndrcatorsk
"irwere used ”for testlng and measurung changes in the“new lTiterates'
7‘]behav:our“ (Kassam 5 Masnsn,‘l978 p 1}}). ;The,changes were measured :
{ithrough thé use of |nterview schedules and“obseruatfen checklistshand
Jthen the data were statrstlcally analyzedv' The'lntefnatrOnal A |
,%dDeve]opment Research Centre 5 Report (1979) |s very crlt:calvabout

v‘the use of psychometrlc approaches to research and evaluatlon because

'they oversumplnfy reallty and that they serve scant purpose when they

i
-

. attempt;tO'lnvolyevpeople |n‘development programs, In short, the
. : v : . . : ’, . : . - N T ‘ ‘
o report sayS' Lo , A Sl

i,Most evaluatlon and&gescrlptzons of Ilteracy programmes

“portray’ participants only through ‘quantitative tables)
statistics, and ratios, rarely does the information assess
learners! feelings and their experiences in their daily lives
“when they learn to read and write. (IDRC Report, 1979, p. 10)

L ﬁ]thoUgh statistics in. 'some cases are ''necessary and .useful, in
”"aJmost,aJI cases of investigation -and analysis of a human and social

- _phenomenOn, statisgfcal agproach alone,' “as Kassam and'Masisi,(1978,

¥



o
“

P. 133)‘put it, overSImpllfles and dlstorts socnal realxty because:jt
‘|gnores ""the dynamlcs aqd complexutles of the human context and the‘v'
intersubjective world;” |
leassam‘tdrther k1982 p; l]h) pounts out that the data gatherepr
thr0ugh the conyent|onal methods of lnstruments.“supertmposes the‘.'
descrlptlon of emplrlcal socual reallty on to a.pre-determlned frame-
'mwork of ‘hat reallty.” Wolf (cuted in Bhola, 1979 p. 20) also vuews
’”the tradltlonal approaches to educational evaluatlon“ as belng

lnadequate because “they provide only the correlates of |nstruct|on

and extens:on” ‘instead . oF ”lnsnghts into the processes of change

'Even defunltlons and methods used in a research usua]]y restrlct what Aﬂi

,an_eya]uator sees in a situation‘(werner, 1972) For example/¢data‘

”coliected in terms of ends-definitions may,bave little reSemblance or”ﬂ:'

‘ relatlon to the socnal situation they are supposed to descrlbe._f-

& -

25

' _,\In an attempt to measure the socno-economlc |mpact of EWLP 'the“j ;"‘

emphasis was put-on measUrnng’the eva]uators predetermuned and

v : $ R
selected quantitative.changes (Kassam'& Masisi, ]97&- p._l35) But,
\

accordlng to these authors "'the nnvnsnble, the lnnermost, the more R

¢ a

A personal and qualitative effects of 1|teracy on the people have been‘pfff %

L @y

ignored'" (pp. 132 133)
Further, the criterion for the selectlon of all |nd|cators was’iv
based on. the values and standards held by’ the planners d the ‘
evaluators of EbLP Kassam & Masnsn, 1978) For example,‘”the use.ﬁ"
of 'consumption of durable goods as a cr|ter|on of 'transformatnon

4, .
of "the mllleu'” was- an odd prOJectlon on to poor SOCIetIeS of a:

i

~.consumer orlentatlon system belonglng exclus:vely to’ certaun hlghly
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i

' industrialized nations (UNESCO/UNDP Report, 1976, cited in Kassam &
T ;',L‘ . o - ) ‘ s -
-_fMasisI‘ 1978, . J35), It is also-‘pointed out that the indicators

-‘dused in measurlng changes concernlng the ”mastery of the mllleu

j'focused on . the basucally ”technlsal and economlc aspect of masterlng

;.

'.’r’vthe mllneu”’ p. 136). AR / ’ o _f‘

Furthermore, Batallle (1976 p. 55) points out that the.social and

‘ffeconomlc changes WhICh were observed and assessed occurred on the

~

J‘average over a perlod oF only two years, WhICh IS "much too short a
';_pertod for most of the effects expected from the operatlon to be felt“
"fespecnally those concerned wuth the transformatlon of the milleu, such

"1as ]IVlng standards and the quallty of life. In: concludang its

,,.'

fdlSCuSSlon on the evaluatlon methods ut|]|zed in the EWLP prOJects,b

&

;1the UNESCO/UNDP Report (1976) says. that the typé of. evaluation desngn

'

'K,J whuch was used “could on]y reveal the short-term and most mechanlstlc

ta

veAe

socno economlc effects of the world programme (p. 183)., i s \. 3 <
| tn regard to the study done by Kassam (1982), it’appears t‘hat ‘

fu<dthe use of the anthropocentrtc approach prevents the evaiyator or the
hresearcher from getting a broader plcture of the program, The mere.
.iposseSS|on of lnformatlon or: an expreSS|on of positive attltude towardv
.jllteracy by the adult pup]]s and/or graduates of a program does not

”lvnecessarlly mean . that the pupnls or qraduates actually apply the

\i.knowledge and skllls in theur 1ife and work As Bhola (1979, p. 94)
'suggests,'”the evaluator should always go-into the field to. observe

"'and interact wnth those whdse lives the program is- supposedly to be
‘changrng;v.‘._..he nust observe\people at . work in formal and non- Formal

: ffsettjngs;“h it is obytoug;_then, that the anthropocentrlc approach

—.
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iwhich reliea on.recordediinterviens’nay not give'the'reai picture<of f
the lmpact oF the program on the Tives of the graduates A combination
of anthropocentrlc approach, partncrpant observat|on, |ndepth inter- .
views and'document'analysis would perhaps enable the researcher to get
a better understandlng of the phenomeron rather than the researcher

. *™N\
relylng on the usq,of anthropocentrlc approach alone. h'._ , . q

It appears @é;t.the tradltlonal or conventlonal and anthropo-
centric researchlapproaches used tn~the respectlve‘studles whlch have
been discussed are lncapable of provndnqg:fhe researcher w1th a_hetter
hunderstanding of the impactlof‘the functional literacy‘program on_the
“IiVes,of thngraduates.‘ Paper-and-pencdl'tests were,des%gned3to‘measure
only the knowledge ‘a_nd skills that the participants had acquired vfromb
the EWLP projects;iand-effort to-measure‘the socio-economic‘impact of
the EWLP put emphaS|s on. measurlng the evaluators'-predetermlned and
selected quantltatlve changes. ~But, the qualitative effects of the
program'on the lives of:the partPCipants were ignored. The anthropo-
centric. approach relled on the recorded lnteerews of the partucapants
of a program and the applicatlon aspect_of’the»lnformatlonlln 1ife and
‘work of the'pppjls wasvignored. Thereis a need for'researchera to_use
a combination of perspectives or research approaches  and involVe the . I -
new lfterateS'in asseésing'and interpretjng Both,quantitative’and
quafitative changes bfough; about‘by'the program aofthat avbroader

underétanding of the effects of the-program_can be reached.

!



Chapter 111

THE THEORETICAL APPROACH

t

A Conceptual Framework

This chapter provides an'account of .the theoretical approach used

in this study Arguments are made to support’it stance within situa-‘

: tlonal Sense maklng of a program based on an ethnographlc approach

Sampling methods, data collection strategles whlch |ncluded the use . of

) observatlon, |nterv1ews and document analysns are presented Thegu1d|ng

questlons, dataganalysrs‘and_trustworthlness‘of.the study are addressed.
" This study utilized Werner's (1977a, p. 17) conceptuaJ.framework.ﬂ

. , : . S
of a situational perSpectTve ofvsense-makinq of a program.‘ The frame4

work based. on an ethnograph|c approach was used in an attempt ‘to

understand the graduates' perSpectuves of the post functlonal lnteracy

curriculum in relatlon to the graduates' development as ”the total

[l . I3

citizens." s
“The situational interpretation:of a program’perspectiVe was chosen

as a conceptual framework ‘because |t seems to form a direct 1ink®

. between the “topic of this study. and the ethnographlc research'methods..

For example, it takes into account the lmportance of. the context

including the participants' perceptions and the situational fattors

\WhICh give “a program its partlcular meanlng and relevance“ as well

as the soc1al relatlon between the researcher or evaluator and the

participants of a program (Werner, 1977a, pp. 1-10).



While the situational perspective of sense-making of a.program

based on an ethnographic approach,was central.to this study, other per-

spectlves were also used in order to enable the researcher to get a
better understandlng of the~graduates' perspecthes of the post-

Afunctlonal llteracy currlculum'(see Flgure 1, Major Perspectlves)

"For example, people s dally actnvntles and thinking, as Werner (l977a,
..p.bll) puts it, are based upon ”fundamental'vaeWs, |nterest:~|deoiogies
and value stances." vThe use ot‘aACrfticai interpretation perspective
-allowed the researcher to account For the post functlonal llteracy ine
terms of these fundamenta] and hldden perspectlves whlch gunded the
graduates' thlnklng>and actunq (Werner 1977a)

Further, through'the use~of the*critical perspective,lthe
researcher asked quest|ons whlch probed unc0vered.and made'explicft
the Foundatlons of the post functlonal llteracy cprriculumb(Werner@
1977a, p. 11). Critical eva1uation as Werner (1977a,.p; 11) points out

is “neither commbn-sense description of prograns asrsituatiOnaf‘ .
.interpretation'often tends to be, nor second-order descriptions" such
b

as theoretical interpretations of experlence which are “provnded by
"ends -means lnterpretat;ons.”' Werner warns that a critical evaluator

' does not accept such accounts as adequate’ data for-maklng sense of
programs. The eva]uator probes to the underlylng foundatnons thatAmay
be |mpl|c1t and hidﬁen Werner further pounts out that the critical
evaluator must get at the basis of both the,first- and the second-order
‘descriptions and raise qUestions regarding.that which is:taken for-
granted‘in both ends-means and. situational interpretationé

. Ends-means sense making of a program perspective was &lso us ed

<
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by thé"reéearcher fhrgtéh asking questions which prqbed t relation-

ship between the means, such as teaching/learning strategies,) student

activities, materials, resources used and ends such as interded out-

comes (Werner, 1977a, p. 3). A short written test Qas alsd adminis-
‘teéed by thevresearcher fofAthé purpose of te;ting(skills inw g -
and computatioﬁ. ﬁ | |

Qn.tﬁe.whole,¥the use of the situatiohal.perspective as.a cbncép-
tual framework based on an ethnographic approach as well as ‘the use of

‘

" both cfiticéf sense-making énd ends-means<sen$e-making'perSpectives_
él]owed,thq reséarchef to gain a brogdef uhderstanding of the'
gradqates' persbeﬁtivés of the post-funcgional liter?éy program at
Mlowa Bafabarani. | . , | |

| It izkworthwhile noting that sitgational pergpectivewhgg been
utilized as’a concebtﬁa]gframework in.éeveral‘curriculﬁmlevaluation
projects, such as the Afbéfta Soc;ai's;udies'Program (1975), the
Alberta Cénadiah Studies‘Program:(1977),band“the British Columbia
Social Studfes Pro§rami(1977). Although an énds-meéns pefspettiVe
was‘cenfral'to'all three projécﬁg, as werner'(1977) records, attempts
were made to integrate situatidggl and cf{tical pecspéctives (p. 6).
The‘folloying sub-seétion prdyides a brief definition of a'situagfonal
Jnterbretaffonvéf a schoql‘progkam.

The Definition of a Situational Interpretation
of a School Program

According to Werner (1977a, p.. 1), some authors hold perspectives
EHat “conceiVe'evaluation as judging the entire context of ‘a program."

The term 'context' as used by these authors includes the perceptions
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of the participants and the situational factqrs which give ''a program )
its particular meaning and relevance" (p. 1). To Aoki et al. (1977, .
p;-2), a situation comprises.“a physical setting’and the daiiy inteﬁ:
actions of people within‘it.“ Aoki et al. (1977, p.‘3) claim that

some form of meanfngfis derived by the;individuals‘fLom their

relalionshipé to qther human beings. These authors further claim

thaﬁ "this social ;ontext is instrumental in defining'' an individual's |

involvement in a situation (p. 3). ''In terms of situational study,"

as the authors put it, “the’sifuation is the classroom located within

"the context of school and community' (p. 3). In the case of this study,

the situation refers to the graduates' home environment and/or place of

¢

".work located in the context of CEC, the‘community and the daily inter-

actions of the people within the physical setting of Mlowa Barabarani.

As has already b;en said, the researcher used ethnographic

research which is defined as '"a descriptive fieldwork activity of

cultural anthropologists and many qualitative sociologists' (Cook §

14

Reichardt, 1979, p. 119). Such é research approach is based on the '

assumption that human behavior is complexly influenced by the context
jn which, it occurs and that any research which takes the actors out
of the naturalistic setting would negate those forces and hence’

obscure its own understanding (Wilson, 1977, p. 253). In order to

" give a more accurate representation, contextualization requires that

data are placed in their own environment (Fetterman, 1982).
Apart from human behaviour. being influenced by ‘the context in
which it occurs, people seem to be constantly giving meanings_to

things (Werner, 1977a). According to Blumer (1969, 'p. 2), human



beings normally act toward things such as physical objects, friends,
éneﬁies and institutfons ''on the basis of meanings that the things
have for them." Blumer further claims that the meaning of such things -
is derived from the social interaction that an individual has with
N .
other feliows. Furthermore, this author points out that these meanings
are handled and alteredithrough an intgrpretative proéess used by the
individua? in deaiing with the things which are encountered. However,
Werner (19273, p. 8) cautions that when meanihg;is‘disturbed, people'
understand.that they do not experience the world randomly, but és a
meaningful whole. Daily experiences, as Werner (I977a,0p. 8) puts it, -
"fit togéther within a meanipg situaﬁion or cqntext.” Further, Werner
(1977a, p. 9) claims that the common-sense and the theoretical
realities in which people live and act are possible becausé an
individual 'constructs and ihferp;ets meaning throUgh'language, body
movéments, symbols, artifacts and activities." |In order"tdbstudy and
unders tand socia] situations, Werner suggests that  the researcher o | -
'must be concerned with understanding of meaning' and that this‘kind
of evaluation can_be viewed as the situational interpretation ofi >
schoo] programs.

Related to situational interpretation of a school program are
assumptions concerniné social }e]ationé wﬁich underly situational
evaluation. These assumptiéns are discussed under the following

sub-section.

| SO
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Implied Social Relations
| In sitnational evaluation, the participant'including the evaluator

" bring their expertise and knowledge to the evaluation (Werner, 1977a).

Each offers nis own perceptions and experienée; of a program and as .

such the evaluator becomes a participantrwho tries ”t; draw out through
dialogue the interpretations, criticisms, and fhe’standards of worth

' brought to a program by different participating grnups” (Werner,
1977a, p. 10). Further, Agér (1977) in a discussion on the ethnographic
approach‘points out that the Sténce taken by ethnograpnerQ\is that
they want to understand the world and the meaning of the informants'
experience from the informants' point of Qfew and in the way thé N

-informants know it.

In summing up this discussion«on €he conceptual framework, it has
been argued Lhat multiple persnéctives of sensé-making of a program -

- were used in this study because they allowed the reséarcher to gain a
be;ter understanding of the gfaduafes' perspectives of the post-
functional litéracy curriculum. The situatfbnaf interpretation of
sensé-making of a program perspeétive was central to this study
because it directly ljnked the reﬁearth topic of the study to ethno-
graphié research mefhbds in'tefms of fne contgxt of meaning which'
cradles people's daily activities and social relatfons kWérner, ]977a,
p. 8). By using the multiple perspectives and interpreting the
meaning which the'posﬁ-functional literacy had for the graduates from
their view point, and by having thefresearnher stepping "in and'ou; of

‘socigty,” the reseércher tried to understand the phenomena from both
the ”ingide and the outside perspéctive“ (Powdermakef, cited'inIWax,

1971, p. 3; Wilson, 1977, p. 253).



) Sampling\ﬁethods

V4

The rural graduates wh; were involved in Eﬂfg study were those

adults who had nét receiygd any formal education through schooling but
A‘,‘\n)ho had become literate by attending functional and post-functional

literacy classes. Howgver, in the course of the investigation, it

was revealed that a few of the graduates involved in the study have

had’some elementary education, but they had not gone beyond grade 4

of elementary/s;hool. For the purpose of this research, such graduates

were considéred as being illiferaté‘particu]arly at the time of their

enrollment in the functionaf literacy program. \

It was expected that the graduates to be involved in the study
mus; have successfully completed a post-functional literacy program.
and had Eeen awarded an official ce;tificate. They must have been
wofking on their respective Fgrms fn a rural area in Dodoma Regioh
for at least three yeafs sincé completing thgir program. It was also
assumed that graduates Qith at lgast thrgé years‘working expériehce on
their farms after graduation could be in a_pos[tion to‘react critically
fo que;tions concerning the impact of the post-functional literacy
program on their lfves. Since all pupils enrolled in the post-
fuﬁctional literacy progfam in Tanzania sat for the National Aduit

" Education Literacy Examination for the first time in 1983, there were

no graduates with three years working eXperience (Mosha, interview,

February 7, 1984). Most post-functional lite:acy graduates who
participated in the study were those who sat for the post-functional
literacy examination conducted in 1983 as part of the Fourth National

- Adult Education Literacy Examination.

35



All the names of the post-functional literacy‘graduates.selecged
for both in-depth study and “cross-informant interviewing” were
ob}aieed from Mlowa Barabarani CEC. Then their eddresses were made
availaele to the researcher by Mlowa Barabarani 'Chama. Cha Mepinduzi'
(CCM) branch office (a branch office of the political barty, CCM).
After the namel and the addre$ses of the gradlatés had been listed,
the Qraduates were traced and informal interviews started. -

The anticipated number of graduates for the in-depth study had
been between three and five because i£ was considered manageable

C.

for this type of study. During the informal interviews, fjve post-

Agness to participate

functional literacy graduates expre?{ed their wi

in an in-depth study. As time went by, two gragiss

'
'

participation informally because of other commi One of those.

- who withdrew from the study xes in the mtlltla and served as a nlght }
watchman for the Mlowa Barabaran| vullage. During the day time he
worked on the farm because the monthly allowance{he received as a
night watchman was inadequate to live on. The other one (his fathef)
 was a]sq engadged by the village gove}nment oe a monthly allowance
basis ;s=a night watchman. He had to work on the farm during the‘day
time., The third.graduate was dropped by the researcher after it Haq ‘

been confirmed by the graduate that he had tuberculosis. He frequently
.

went to a hospital eleven kilometers away from the village for further:

&

medical examination and treatment. In addition to this, he used to.
attend several re]igious catechist seminafs and fellowship meetings.
As a result it was very dnfflcult for him to keep his apponntments for

interviews. There were only two graduates who partncnpated in the

J

L
(]
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! in-depth study from the beglnnihg to its en

.

Orlglnally, 15 names of rurail greduates of . the post functlonal

lsteracy program were selected for the, cross-nnformant intervuew1ng.
Durlng'the’cross-nnformant |ntervuewtng, however " ane husband d|d
-not allow his wife to partuc:pate in the. study.'_He argued that

M .

[
“

he could not allow her to: do so becausefhegdidvnot understand the’
criteria used by those concerned with the selection.o?'graduates for-
P :

"* the intervlews.’ He could not be persuaded Another female graduate”‘

could not keep her appountments for the |ntervnews desplté the fact'
that her husband had permltted her to part|c1pate in the study.. At,j

the time of Fleld work, she was pregnant Later on she broke her

v -

‘ leg and had to be hosputallzed at a hosputal eleven kllometers away
Then she gave blrth to a Chlld Th|s prolonged her hospntal|zat|0n.

At the end of the Fleld work, she had not been dlscharged from the oy
N . \ R

» s

hospltal The third graduate “who was also a female was . unknown at’

the-address given to the researcher. Further séarch concernlng her

& l

/

whereabouts lndlcated that ”sometlmes, ‘when some adults in the V|llage o

do not llke attendnng adult classes, they sumply gnve false names'

and/or addresses at the tlme of_enrollment”'(ltambu; l“terY‘eW»

April 30, 1984). However, 12 graduates of thefbrogram;were-used"for N
“cross-fnformant_intervlewing” for the purpose oF‘conflrmatlon and‘"\
validation of interviews or findings derived from the_inndenth study e

L
3

done'through?participant observation. R
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;rv Dafa Gatherfng
theéohdfpg to'Aga;n(l977);ethnographyoinvo]vea long term
'l:‘g v‘ 'aSSOCiation'With'some*group‘in their own territory in:order to learn
f'from them the way . they do thlngs and vnew reallty An ethnographer,
'dto Agar, assoc:ates w;th people in a varlety of contexts such as home,
. ;ﬂf ’ h B place of work, ‘rellglous ceremonles and reoreatlonal actrvntles over
an extenS|ve perlod ‘of time., A reaearcher as a partlc1pant obseryer

Ca

f;attempted to understand events in terms of meanings ‘which were held

«
.

fifby the people in the socna] settlng
' f, As Agar (1977) suggests ‘the researcher played a role of a
wvfrn:y';:)partICIpant observer Whlle in the Fle]d he used seVeral data .
Q%\*:' co]lectlon strategleS' name]y, observat!on, lnterVIew1ng and docuﬁent
gfanalyS|s (Rist, 1982) The f:rst‘two strategles :nteract'WIth each
4other‘$|multaneously or sequentiaJiqun‘the processdof’doing field
freeearch (Agar;rf977). ,Agar’argues that by watch}ngkpeoble doing

thingé, ohehlearns-sbmething'that cannot be gotten by just. talking

to.them,'but,qneﬂcannot learn_muchkun}egs you talk with them, during

‘ and'after‘theﬂevent; Furtﬁermore, as Agar (1977, P 107) puts it,

‘anthropologistSrtlke dlscu551ng ”abqyt the relatnonshlp between what

"« people say and whg%_—hey do," or the relative |mportance of talklng

w9

<¢
to :nformants as opposed to watchlngvthem.“ Edch of these data

ffcollectlon strateg@es is discussed under the fol lowing sub~sections.

e

Use of Observatton in the Study

In scnence, as’ Kap]an (cited-in Duignan, 1981, p. 286) defines

LW

Coh
ek

|t, obaer/atlon s "a search for what is hidden . . ._becaUSe its

-
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exposure will facilitate an intimate, sustained, and productjve'

relationship with the world.,"

&

Slnce ”observatlon is a search for what is hudden“'(p 286) it

o

is considered lnsuff|CIeht to record an event snmply for ltS ‘own sake o

_ (Duugnan, 198]) " The purpose of observatlon is to attempt “to .

A

|nterpret the meaning of the event for those 1nVOIVed” so that ”both

o

~ apparent and unapparent’ :mport of actlons and events“ can be" dlscovered

o

(p. 286). Through observatlon, the researcher trled to understand the

-
- -

ﬁ:’

' meanlng thCh .the actors or graduates of the program gave to thelr

4

behaviours and actlons (DUJgnanM;198l, p. 286). The researcher's; ﬁ:'
vpurpOSe was to learn'from-the graduates throughiobservation rather:
than studylng them (Sprad]ey, 1972) During observatton'the'researcher
focused on the meanlng the graduates had for theur behavwour’whlch oF
purposeful and not an end in itself" (DU|gnan, ‘1981, p. 281).v'3§nce

o

ggt human behavaour has more meanlng than its observable facts, the:
3 \) .

_researcher sought the meaning for the behavuour from the- graduates

:'concerned (W1]son, 1977,.p. 253)t‘ For example, ‘the researcher asked
the graduates to react to a questlon on what they thought they were.
doxng during and/or after an observation (Spradley ¢ McCurdv 1972)

Fa

Ih order to observe and understand the. ﬂbanlngs whlch the

£ . d

informants or the rural graduates gave to&thelr behavvours and:actions,4

.»r(

the stance taken by this researcher was that his role had to move along

a~cont|nuum. On one énd, the rese cher had to art> asza part|C|pant

ﬁ‘) *l
""totally as an actéve member, andron the other end as a detached
- Byt b )

g obseerr“‘ Rsst, 1982 p. §h3) The researcher varied his participant

e obsérvatxon strategles accordlng to the settlng ‘and actavuty (RISt

A . . . AR
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. v . N
B 'l .

: '1982 b hb3)

“on the whole, observat|on prOV|ded the researcher -with lnformat|on

' concernlng the effects of attltudes on behaviour, about the actual

1

. appllcatlon of agrlcultural technlques which were taught, for example,

to rural graduates as well as about the graduates' attltudes after

. 8
they had learned speCIflc economic or social skulls (Bhola, 1979,

L8

The Role of Tnterviews

The structured |nterV|ew is essentlally ”a face to- face ver5|on

R of the questlonnalre” (Bhola, 1979, p. 71).  The one. thlnq the inter-

view is capab]e of doing that a questlonnalre is xncapab\e of "is to ask

v-the question; {Why?'” lt is argued - that the |nterv1ew enables the

. ‘-, Y
research ' lore certain toplcs in depth and uncover the reasons

5 whicthake the informants act in a certain ‘way (p. 71)

es the researCher with an opportunity to prdbehih depth
k .

,,bencnt areas WhICh are amblguous.

Rlst (1982 p. th) views the ability of conducting a good

|nterv1ew Just like holdlng an |nterest|ng conversatlon in whlch

_there is part:cnpatlon by all |nvolved The conversational aspect of

\nterV|eW|ng used in qualltatlve research ‘as Rist'puts it, involves

consnderable human lnteractlons whlch are likely to occur over time.
-In some cases, exchanges are |n|t|ated by key lnformants and fruends
and that in each instance there is the opportuntty for the researcher

‘”to 1earn~more about how the actors in. the setting percelve their

environment, understand thelr actions, and anticipate ‘the views and

behaviours of others' (Rist, 1982, p. Lhk).

v
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' ’ L L Ne
For the purpose of initiating, developing and maintaining pro-
. \W;A ' - ‘ . R - I . ) ‘ ] |
ductive informant relationships, as Spradley (1979, p. 45) suggests, "

three weeks were spent on locating the graduates and conducting
informal interviews.. During ‘the informal interviews, the researcher

would sudgest a broed area, as'Agar (1980, p. 104) puts it,land sit

~ back while the informeht talked for a half an hour or.so. This

napproach enabled the researcher 'to obtain informants' accounts of
events. From this kind of experience, the researcher acquired skills

in eliciting information and analyzing data before informants for an

in-depth study were selected.

. . k N . . :
One formal interview of two hours was conductéd with the first

graduate or informant during the in?depth study. Two forme} inters,
views were held with the second informant, s{x with the third and
seven with each of the two informants who ful]y part|C|pated in the

ln-depth study. One Formal interview of two hpurs was conducted ith

each of the 12 graduates selected for the cross-|nformant interviewing.

These interviews, which were conducted in the Kiswahili languageéﬁhere

held between December of 1983 and May of 198h Interuiews took plac
in the graduates' home envnronments or in the researcher 's offlce
during lelsure»trme.’ Sometlmes the interviews took place on the
grSdUates? farms during and/or after farmlng actleSxes" lnterviewe

‘were also conducted durlng and/or'after recreational activities. After

getting thé& informants' consent, all formal intervieWS,Qerevtape

i

¢ N

Ll

I



Document Analysis

Written materials can provide sfgnificaht ”inéights into both
,pablic . .5and‘private percep;ibns, rules, guidelinea, ahd,images,
.hand rewards or‘sanctiehs” (Rist, 1982, p.‘hhh). In this study, the

researcher analyzed persohal‘documents of the graduatee, such as
‘ graduar:i' reading‘materia]e,ﬁletters»as weli as the documents
'.;«generated by the program, saqh.as periodical reports written hyvfie]dv
'workers and admihisrrators, and teachers' logheok (Bho!a, 1979, p. 8h).
The researcher then synthesnzed the analyses of these documents, '
'Searched for patterns and causal links. ConvnnC|nq-explanat|ons were
retalned but the unconvnncnng ‘ones were reJected (Bhola, 1979, p 84).
ThréLgh the use of these data co]lectlon strategles, the
' researcher was able to focus and collect both verbal and non- verbal

~

' rdata_(Pelto, 1970)

=

" Some Guiding Questions

- Data gathering was guided by semi-structured interviews but with

: open-ended research questions based on the major purposes of the Study

(Bogdan & Biklen, 1982) Each of the open-ended questuons was directed

to each of the rural qraduates of the post functnonal Ilteracy pragram

|nvolved in “the ‘study (see Append:x B).

Data Analysis

Analysis refers to the systematiclscrutiny of something in order
to discover its parts, the relationship aﬁong these parts as well as .
ﬂthejr,relajionéhip to the who]e”'(Spradley, 1976, p. 92).,vThe

analysis of qualitative data is conceived to be a dialectical process.

42
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It is doneAconcurrently'with data collection during the“entTre period
that‘the researcher ié in the field (Agar, 1980 Bogdan & Biklen,

\

1982; Rist, 1982). In ethnogrdphy, for example ethnoqraphers collect
.some'data and later on‘they'attempt to make sense_out of it, or do some
analysis. The ethnographers,then go back to see if the'interpretation
,makes‘senée in the 1ight of'new experiences But the ethnographers
may still go back and collect more data, funally refine lnterpretatlons
or do some more analysus. o o S o v
In.this study, ”Thematic'Analyéis“‘was_utilized as an,analytic

“framework because of the nature of the topic of the study (Rist,,lSéZ).
A theme is defined as ""a postuTate'or position,'deCIareo by'implied,
and'usually control]ing behaviour or'stimulating actlvity, which_is
tacitly approved or openlylpromofed in a society“-(Upler, cited in

Spradley, 1976, p. 185). Culturaf themes; tor instance,>often'“appear,

as folk sayings, mottos,; proverbs, or recurrent expressions”'(p 187)

" .Themes do pot simply recur throughout in varlous parts of a culture,

but they also Ilnk varlous subsystems of a culture- (p. 189). The"
themes usually serve as semantic relatlonshnps among domains. Thematic
analysis, therefore, refers to tie groupjng and,presentation of the
Aresults by key themes that are»found in the research (Firestone, 1980;
Metz, 1978; Smith & Geoffrey, f96§: cited in Rist 1982) According
to Spradley (1976, p. 94), theme analysis entails a resefrch for the
connections or relatlonshlps among domains and how they are joined '"'to
‘the culture as a whole.' Through,the use of Thematlc AnaIyS|s the
léeneral pattern of a culture could better be understood by‘:dentrfytné

o]
the recurrent themes obtalned_from~the graduates' perspectives of
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the post-functional literacy curriculum (Upler, cited in Spradley, 1976,

p. 185). .

Trusthorthinesé of the Study

———

Qualitative investigation is criticized because it does not

¥

"adhere to canbns of reliasility and validity" (Magoon, 1977;

Reichardt & Cook, 1979: cited in LeCompte & Goetz, 1982, p. 31).
: T | _ S :
The qualitative researcher who does not use conventional ''quantitative

" methods of standardizing subjects'’ expressions or researchers' observa-
’ ) £

'tions”‘js also criticized by those who are not acquainted with
'participant'observation because they ''fear that the data will be

_polluted with the observers' subjective bias' (Wilson, 1977, b. 258).

* . _
 Moreover, 'critics of field studies have ‘argued that the results of

field studies are not generalizable and are, at best, rich idiosypcratic

descriptions of teachers' actions' (Stephens, 1982, p. 75)!

all However, in His discussion on the criteriaJFQt~assassfng.the'

trustworthiness of naturalistic inquiries, GJbéb(ISSI) suggests that
changes.be made in.terminologvy. For example, internal validity and

objectivity be described as credibility; Eéliabi]ity as dependabflity;
) )

external validity and generalizability as.transferabi]ity. Each of

the criteria for assessing the trustworthiness of naturalistic

N R i N X .

inquiries is discussed under the following sub-sections, chiefly,
) . :

credibility, dependability and transferability.

Credibility .
'Sévérél questionsvhay be raised regarding credibility. For jif‘

ekample, how can the ethnographer establish confidence that the rural



éraduates'vviews have emerged? How can the'ethnographer be sure\tnat

. these perspecfives‘ake not pureiy persona]? “Aithouqh.the problems of
»reliebiiity.threaten the credibility'of much ethnographic work,“”as
LeCompte and Goetz (1982,‘p. 93) put it,‘“vaiidity may be its major
strength.'" |t is‘argued that this becomes evident particularly wnen
ethnography is compared to other sfudies'doneiby using sutVeyiano
_experimentation approaches as weii 55 quantitafiye'researcn-desiqns for

the purpose of assessment of internal validity (Crain, 1977; Erickson,

1977; Reichardt & Cook, 1979: cited in LeCompte & Goetz, 1982, p. 43).

The term "internal vaiidity”ves used here, ''refers to the extent to
which scientific obsernations and measurements are authentic reoresen—_
tations of some reaiity“’(LeCompte & Goetz, 1982, p.432). These
authors argue that the claim of_ethnography to have high internal
validity is based on the oéta collection techniques suehves pertieipant
observation, intervieWs,and data enaiysis techniqUes'used by etn-
nographere.

in regard to criticisms concerning objectivity, Wilson (1982,
p. 258) ciaimsvthat well executed ethnographic research.dtiiizes a

N {
technique of disciplined subjectivity which '"'is as thorough and

I

intrinsicaily objective as are other kinds of research.'" . Wilson
argues that this assertion is based on what he terms as the qualita-
tive phenomenological hypothesis about human behaviour. Briefly,
Wilson (1982) says:
Those who work within this [qualitative phenomenological
hypothesis] tradition assert that the social scientist cannot
understand human behaviour without understanding the framework
within which the subjects interpret their thoughts, feelings

and ections.‘ They point out that the natural science approach
to objectivity requires the researcher to impose a priori

o _ .
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limhtations.on the data, an.act which makes it difficult to
discover the perspectives of the subjects. (See Bantock,
1965; Broatdbeck, 1968; Kocklemass, 1967: cited in Wilson,
1982, p. 249) ) _
Wilson argues that the discipline of research traditions requires
the researcher to monitor and test reactions. Wilson further argues
thatfthe resegdrcher systematically takes the perspectives of the ™«
infqrmaﬁts ''who rarely share a monolithic\ppint of view and also views

\

\ 1 -
the actions .From the perspective of the outsider" (p. 259). By

L}

systematically attempting to understand actions

<

&from various per-
spectives‘of;different grnups.of pértiﬁipants, as Vidich (19555 and
Uiison (1972) put it, ""the reséarcher avoids getting caught jnkany
pﬁé outjook” (Vidich, 1955; Wijsbn, 1972: cited in Nilsoq, 1982,
p;‘259). According to Hijson (1982),‘£he ethnbgrapher can gxaminé
-behaviour:siﬁultaneously with different per;pectivés and the tensions
in viewpoint “between\outsider and insider and between groups of
linsjdgrs keep the cariful.researcher from Iapslng into sﬁbje;tivity“
(p. 259). 20n the.basis of thesé arguments for qualitative studiés,
it is érguea that credibility of this study was attained through
‘constant tegfing of the data by chééking with the graduates for
‘confifmafidn as well as the'researcher's‘analysfs-of daté from an
pbjéctive outside pérspecti&e thfoughpuf ;he fieidwork." Aftefithe -
researéher had/énaIYZéd and cqunter:checked the information with other
inf0ﬁmants, for example, he checked the infbrmafion‘with fhe ffrsl
informanf’for confirmation purposes. !fAthe informant*held a different

point of view from the other informants on a certain issue, the

researcher respected the informant's viewpoint.
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' Dependability

Would it be possible to repeat the.findihgs of this study if ‘
the situation and the informants were thé same? As has_already been
saia'elsewﬁére, Guba suggests that the terminolﬁgy used as criteria
for assessing trustworthingss of qualitatjve studies be chanded.

For example, Guba terms reliability as‘dependability. Aécordfng to
LeCompte anleoetz (1982, p. 32), reiiability refers to the degree to
which studieé tan be reblicated. It requires that a researcher
utilizing. the same research methods can get ""the same results as

thosé of a ﬁrior study' (p. 35). Ethnographic research is undertaken
"in natural setfings to record processes of change. As such, LeCompte
and Goetz (1982, p. 35) argue that unique contexts cannot be recon-
stru;ted exactly and that 'leven the most exact replication of research
methods méy fail to ﬁroducevidentical results." Guba (1981) also
points‘pu; that‘nq two situatjonS ére the sahe;” Ledompte and Goetz
(1982, p. 35) note fhat “'problems of uhiqueness and idiosyncrasy can
lead to the ciaim that no ethnogréphic studf can be replicated." Bﬁt,
“'generation, refinement, and Qafidation of constructs and postulates
may not require replication of situations' (p. 35). Furthermore,
since "‘human béhavfoug is nevef static, no study can be replicated
S exactly,vregardless of the hethod§ and designs employed" (p. 35);
The ethnographic process as‘LeCompté and Goetz (1982, p. 36) put it
isxpersonaiistic and no ethnographer functions just like another.
Guba (1981) also holds similar views and saYs that no two ethnographers
are the same and the perspectives of the informants are changed anew

by the research. A failure in the researcher in specifying exactly



2

what was done may also create serious problems of réliability'(LeCompte

'

& Goetz, 1982).

On the whéle, LeCompte and Goetz (1982, p. 37) conceive that

-"neither external nor internal reliability, as threats to the credi-

bility of inquiry, are problems unique to ethnographers.' ‘''Because

of factors such as the uniqueness or.complexity of phenomena and the

VindiQidualistié nature of the ethnographic process, ethnographic

research may approach rather than attain external reliability" (Hansen,

1979; Pelto & Pelto, 1978: cited in LeCompte & Goetz, 1982, p. 37).

On fhe basis of these problems conc®rning dependability,-Guba (1981)

suégests.that only a clear "audit trail" can be left by the originéi

ethnégrapﬁer. ‘In the caée of this study, “aq&}t trail" 6r’itehs such
as éudio-tapes, transcripts of convérsations and photégréphs were’

kept by the researcher.

Transferability

Can the %indings.of this study be applied in othér contexts or
with other graduates of the functional']itera;y curriculum? Guba
(1981) terms both external validity and generalizaﬁiljty as trans-
ferability. External vaiidity refers to the degree to which scientific
obserVatiQns and measurements as authentic representations of some
reality 'may be compared legitimatély acrosS groups” (LeCompte &

Goeti, 1982, p. 32). According to the conventionaf view, Julian Simén
(cited in Stephens, 1482, p. 76) writes: |

A good.principle-isbthat you. should generalize from onr/;ata
if you can reasonably regard them as a fair sample of the
universe to which you want to generalize. . . . If the sample

was randomly drawn from a universe, then you can infer that
what i§ true of the sample is trug€ of the universe. -But when
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the sample is not randomly drawn from the universe, the
generalization is certainly not automatic.

But Stephens (1982, p. 87) argues that, provided a consistent
and rationally defensible framework has been utilized, researchers
"should not be intimidated by critics of fieldwork studies who define
generalizability in-terms of sampling theory.'" Using Cusick's study,
""Inside High School'' (1973) as an example, Stephens (1982} pp. 83-84).
argués that

The findings of field studies are generalizable in the

""'vertical' sense, if the particular events and actions being

studied can be interpreted, in terms of a rationally dgfensible

and consisten;'[theorgtical framework] as instances of more
general categories of social discourse (cf. Tabachnick, l981)x“
The theoretical framework out of‘which an .investigator works. will
provide ''orientating categories in terms of which generalizations
will be formed" (p. 84). Since the findings of field studies are
capable of providing "reasons for action there is evidence of their
generalizability' (p. 87). Furthermore, Stephens (1982, p. 87) says:
. these generalizations take the form of interpretations
of the specific events and actions being studied and are
intended to link these events and actions to more general
descriptions of social behaviour. If these interpretative
generalizations are to be useful, a reader needs to be
convinced that similar interpretations are likely to apply

to instances which can be identified as similar to the cases
studied. : ,

Stake (1978, p. 7),. in his discussion on '"The Case Study Method
in Social lInquiry,'" seems to support Stephéns'~views and writesf

Case studies are likely to continue . . . because of the
universality and importance of 'experiential understanding,
and because of their compatibility with such understanding,
case studies can be expected to continue to. have an
epistemological advantage over other. inquiry methods as a.

_ basis for naturalistic generalization. Unlike Bacon's ''true
way'' of discovering truth, this method has been tried and
found to be a direct and satisfying way of adding to experience
and improving understanding. ) ' ‘




€

On the basis of these discussions, the stance taken by this

o © )
researcher is that similar interpretations were likely to apply to

cases that could be identified as bélng,slm{lar to the case studied.

J
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Chapter 1V

' THE RESEARCH SETTING
T v

N

“Introduction

village. ,lt is important to understand'thebeontext because it com-
prlses a physncal settlng as well as the daily |nterittlons of the

individuals In thls study, the context |ncludes location, nhvslcal
and cllmate, populatlon, soclo-economlc and cultural aspects of the
vnllaqe as well as. the CEC's aCthItleS. Then the.chapter ls /

concluded by a general summary of- the research settlnq.

=
\// -

‘Gaining Entry”

The researcher s idea of donnq research on a topuc that wou ld

'»be relevant and related to Tanzanlan context and needs began to

bl

d@velop early in 1982 At that the, the researcher was taktng a

-

course dealang wnth “Functlons of Educatlon in the. Development of

Emerqlng NéthﬂS”(wthh was belng offered by the Department of

Educatlonal~Foundat|ons. After the researcher had chosen hns researgh

7

Topic, Dr. D. L. Massey, the researcherls‘supervisor, Dr.'Bacchus}_J

Directpr/Co-ordinétbr for the Centre:for International Education apd

Development, University of Alberta, and“the researcher held®a disH

_cussion‘on how to gain entry to Tanzania for the purpose of carrying

B v v B - } L
out- research. Other individuals who participated in this discussion

o ——— . //
s
.’/
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This chapter describes the researcher's entry to Mlowa Barabarani
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From thls d:scuss:on, the researcher was advised to. send an

researcher.

(Appendix C). -~ -,

AL

. ‘ . o d e . .
were- two professors,‘Dr.‘Omari, then Head, Department of’ Education and

Dr. Komba from the University of Dar-esisalaam, Tanzania.d,These T

professors were ‘on an official visit to the Uhiverslty of Alberglh

v e

for a research assocnateshlp to .the - University of Dar-es- Salaam whlch

.
> .

could lssue him with a,research clearance.

- > . -

In March 1983‘Dr, Bacchus, Djrector/Co-ordlnator for the Centre

for lnternatlonal Education'and Development at this University, sent

' the appltcation for the'research associateshlp status on behalf of the

researcherkfo theTUnlverSIty of Dar-es- Salaam Enclosed therein with

\.‘ 5!

- the application was a copy oF a research proposal prepared by the

Th|s was followed by a telegram as a reM|nder sent to the

¢

) University of Dar-es—Salaam}by Dr. Bacchus ‘in August, 1983.

’ X . K _ N .
Unfortunately, there was holreply from Dar-es-Salaam. .

~0h‘0ctober“30,;1983;*qhe researcher -left Edmonton, for Dar-es4Salaam.‘

On arrival; he was'advised/by the UniVersity of Dar-es-Salaam authority‘

: , Jo S : °
to obtain a letter for re%earch'clearance from his employer, the

. . “ ‘[y ¢ ‘ . ‘.‘ .
Ministry 6f National Eduoation. The researcher obtained.a research °

‘clearance from the Minlséry of National Education on November 5;7l983

‘ _ : o " T
~0On November 13, 1983 the researcher left for Dodoma. On arrival,

his research clearance issued by the Mlnistry‘of National Education
was unacceptable to the Dodoma Regional Authorlty. The authority

claimed that it had been used(to accepting research clearanc issued.

by the'Universify of Dar*es4Salaamvonly Attempts to compunicate.

with the UnvverSIty of Dar-es- Salaam by phone were mad by the authorlty
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put up an application for researghlclearance wuth the Tanzanua Natlonalf

A Tanzanla NatlonaT Scnentlflc Research Counctl At the Councul,, the

?

in order to clarffy the issue. Later on the researcher,realized thaﬁﬁr ‘.
R : ’ 4 4:" '
the issue was not 901ng to be resolved on the telephone. On November yﬁ/f

24, 1983, the authorlty wrote a Ietter ‘to the Vice- Chancellor - e

Unuversnty of Dar es-Salaam (Appendlx D) WhICh was de]lvered by the

researcher. After ‘the researcher had discussed the matter W|th those
concerned with the issuing of research clearances at the Un|Ver5|ty -

of Dar es- Sa]aam, "he was advnsed to fill an appllcat:on form for

. e -
oy

research associateship. The fee for the research a550c1atesh|p at
the University of Dar-es-Salaam was TanZanian shs. h,000/=: An
ohservation was al made that an applfcatfon“for research associate-
ship normally took about six.monthsdto process before approvalr\ As bb o o
rar as the University was concerned, it only issued research clearaﬁoe
to its professors and students enqaqed in researoh Those who Were.
nelther“professors nor students at that University had to apply for
research aSSOC|atesh|p Alternatlvely, the*researcher was advnsed to

P

Scuentlf:c Research Codncnl R
, 5
The researcher took this advice and obtalned an |ntroductory
letter dated November 30 1983 (Appendix E) from the Mlnustry of - yﬁjgg%

Natlonal Educatlon and dellvered it to the Dlrector General of the

k l s
researcher filled in a ~application form for research clearance and
submltted a copy of his reSearch proposal After the appllcataon had

been processed by thel Council, the researcher pand a fee of Tanzanlan .

\ 3 R ‘ _E

]Canadlan $1.00|= Tanzanian shs, 12.12 (Tz) shs. 100.0 =
Canadlan $8 25). . )
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°

‘own -country.

research area because -t is along the Dodoma-lringa main road.

v

shs. 1 500/— and was |$59ed with atresearchwclearance on December 2;

?

1983 (Append:x F) “However, when the researcher read the last
paragraph of phe research clearance which says: | hope yod QilT
enjoy'your stayiin Taeiania .. .", he felt he-Was a stranger in his
. . R . R ” .
Then on December 7, l983,lthe researcher left for Dodomad In

Dodoma, he was Jssued;with an introductory letter on December 8, 1983

~4Appendix G) by~fHeHDodoma Reé?ohal Development Director. The letter

was addressed- to the Regional Educat:on Offlcer Dodoma and Dodoma

»

Dsstrnct Executlve Dlrector (Rural) Dodoma Rural District has three -
CECs. These centres are‘in;Mlowa Barabarani, Huzi and Idifu Ujamaa

+

villages. The researcher selected Mjowa Barabarani village as a

After tﬁ% village for»research had been selected by the

researcher, the Dodoma District Executive Director (Rural) issued him

~.

with an. |ntroductory lettér’d;?éq\gjiember 12, 1983 (Append:x H)

The letter was addressed to the Chaunman, Mlowa Barabaran| vc]lage.
—
.After the letter had been issued, the Dodoma D!SIFICt Executive

Durector,«the Dodoma District Education Officer (Rural) and the

researcher paid a visit to Mlowa Barabarani on the same day. The

purpose of the visit was, among other official duties, to deliver the

letter "and fﬁtroduce‘the researcher to the'Chairman.of the village
government and 'Chama Cha Mapinduzf' (CCM) “(political party) branch.
g

.The VISIt was also intended to flnd out from the CEC's@%taﬁf the

possibility of gettlng accommodation for the researcher at the vullage.

-Introducxng ‘the researcher>to the Chairman and to some CEC staff, the

. R B

&

e
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Dodoma District Executive DireCtOr'(Rural)~said that the researcher was

/

a Tanzanlan student studylng in Canada. He had gone.to MloWa Barabarani

/ i

to carry out research on adult educatlon programs ‘as part of his
" Ph. D ;program. iﬁhis introduction was’ somehow more - detalied than the
researcher had e*pec;ed | After an. assurance had been given by'the
,.people concerned that accommodatlon would belmade available to the i
,l . e,

researcher,'the twd‘officers and the researcher returned to Dodoha

. Municipality in the'evening Thanks to the reSearcher's EXamining‘

\

. - v ‘
: 'Committee that adV|sed the researcher on 0ctober 27, 1983 to extend the

research ‘period from four to six months ln order to accompllsh the
study. The’ researcher srletter bﬁk&hanks to the Director General is
' B . "”-,\)‘,: 7 ) o .

‘in Appendix |. -

oo

: Location,‘PhysiCal and Climate

[

on December 15, 1983, the researcher left Dodoma Munncnpallty

ﬁ'_

and went to Mlowa Barabarani by lorry Mlowa Barabaranl, which

was established in 1972 and’ registered as an UJamaa (éocialist)'

s

"VIllage |n l97h i's about 43 kllometres south of Dodoma Munucnpality

B

(Muvomb07~|nterV|ew, February 10, 1984 Mpokera, 1980) The Dodoma '
_MuniCipality is the new capital of Tanzanla. A‘map of Tanzanla
-showung the area: of the research appears on the follow1ng page

(Fugure ll) Dodoma Regronvln-whlch‘Mlowa Barabaranl'ls located is

>

-situated between 3 300 to;S,OOO feet aboye sea']evel (Ministry’of

|nfnrmat|on as cated in Kn’shaéa,"l977l ' The land comprlses ”partly

wooded plains studded with granite boulders” (p €7) ' The»area is

" arid with an averaqe ralnfall of 25 |nches.

o

.VOn Decembqr-ls, l98“f the entlre vullage of Mlowa Barabarani.

s
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was stnll dry and- almost bare because the ranny season had not started.

‘What one could see at that time of the year. were the vnllagers' ’
SN .
’ '.homes with scattered trees-andxﬁwe CEC's buuldlnqs.

HTAN o

dP f%v The sectnon WhICh folloWs Is with the establishment of pro-

w B . . .. ﬁ .
. r~duct|ve celatronshlos between the informants and the researcher.

’ ..;?l -

Establishing Relationships
The problem.that faced the researoher-after he had obtained the <
list of'names'and‘addresses of the graduates was lthen ! 'where and

"how' should he start tracung the post- funct:onal Ilteracy qraduates.
Orlglnallw the researcher'had planned to get names and addresses of
the graduates from the CEC, and then begln tracnng them*on hus own,
But when time came to do it, the researcher realuzed that to use
‘Agar_s (1980) term, he was a professuonal stranger' in Mlowa
' Barabarani. | |

.

-~ The researcher began searching for someone who would be-willing

toNaCCompany'him in tracing thexgraduates. "The researohervneeded

‘someone who was not Jjust well known by the vii]agers but also Y

acceptable to them That person had to be somebody who was not veﬁtqd
with authorlty in the v:l]age. Anyone holding'one_of the.top Ieader-
ship positions ln‘the VIllage was consideredvby the researcher as
being upsuitable for the ‘task.” The researcher's view was that.if : \.
he picked‘a leader who was popu&ar }h the communfty, there would |
probably be no problem in establlshfnq productkée relatlonshlps between_

the informants and the researcher. : pﬁb T

Through lnformal |nteract|ons whlch the researcher had thh some
R .

N ) B % '.’ . "

¢,
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I

of the CEC's staff at Mlowa Bar&ab’arani, he was able tt’ick Ndugu
Mbijili. Ndugu Mbijili was an Assistant Headteacher (or Assistant
Principal) at Mlowa Barabarani Primary School at -the CEC. Ndugu

MBijili, who seemed to be in his mid-thirties, was married and had

a family. He had some ;eaéhing experience and had worked as a Head-

‘teacher of a primary schdofrbgfore'he was transferred to Mlowa

i

Barabarani. He was picked by'thé researcher beca9§e 'he had the

8 : ) . Co o
qualjties the researcher was looking for. Second, he had shown keen
interest in the study. Since the school was on holidays, he visited

the researcher during the day time. _Sometimes he spent part of his’

‘evenings at the researcher's lodging which was” located within the

CEC's buildings. From the conversations Ndugu‘MbijiHi revealed’that

he was born and brought up in Mpwapwa District within Dodoma Region.

" The relationship between Ndugu Mbijili and the researcher was

strengthened when the researcher revealed ‘that he received his

" secondary and teacher education in Mpwapwa District. Second, the

~’|attér readily accepted the request. Ndugu Mbijili and the researcher

" researcher taught at one of the schools in Mpwapwa District for a

number of-years. Most of the conversations between the researcher

‘and-Ndugu Mbijili were centsed either on topics concerafnq Mpwapwa's

socio-economic development or on issues concerning functional literacy
programs at Mlowa Barabarani in general.
After the researcher had established a good relationship with
O : .

Ndugu Mbijili, he asked‘him if he could accompany him (the researcher)

in tracing the post-functional literacy graduates if the village. The

, vzisiteg some of the graduates' homes‘betWeen 3:00 and 6:00 p.m. daily

&
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far geveral &ays. After a day's économic activities, most graduates
were in their respective_homes'ddring these hours. From December 19,
1983 to .December 2],'1983, Ndugu Mbijili and the reseé?cher traced and
héld informal discussions with foﬁrteen rura] graduates oflthe post-
,functiénai,literacy program. fhe visits were spgcificalfy intended to
estaSlish relationships between the researcher and‘fhe‘pOSt-functionaP .
literacy graduatés.n‘Thus, the main_purpose‘of the dis;ussiéns was to
exp]ain'the‘objective of .the research to the graduates and to ask them
“to ﬁartic;pate in the study. The graduates were given opportunities
to ask the researcher and Ndugu Mbijili questions concerning thf
research project;’ One of the guestions which was freduenfty asked by
several graduates was ''‘why' and "how!! their names were selected for
.this.study. The graduates also made some~comment§ concefning their
'gfatitude'for‘héviﬁg Ndugu bejili accoﬁpanying their guest. One .
.of thé‘comments made by sevérél gradﬁates'wasg oL NduguaMbijili,
'we are glad that,ybu_have come here to introduce'our"gueét [the"
reséarcher] to Qs;'but,hqd,he come here alqne, We would have fuh into:
our houses, locked Quk doors from inside and reméined quiet. -He would
Havé probably knocked at our doors, butystiil we wourd not open .the
doors for him." _The-reséarchér got this message precisely Sbmetimes
communicated to him in 'Cigogd' dialect and sometimes in Kiswahili
'lgnguage. Tbis comment confirmed the reason why thé researchgr needed
sqmeoﬁe'to accompany him }n tracing the graduates. Sjnce Christﬁas

was very close, on December 22, 1983, the researche? took a week off

and spent his Christmas vacation in his hbme.district, Kiomboi in

o . &
Singida Region.
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The researcher returned to hlowa Barabarani‘after Christmas. .
, Soon affer his ﬁ{ribal at the village, he learned that'Ndugu Mbijflik
..had been appointed a Headteacher or a Principal of a primary school
about 10 kilometers away. After 'a few days, the hlowa Barabarani
primary school teachers organized a farewell barty for Ndugu Mbijilki
to which the researcher was invired. ‘Before fhe end of Janeary;.l98h,
deugu Mbijili had already moved to his new school to‘take up his

appointment. «
~Although Ndugu Mbijili left Hlowa Barabarani, he hadfassisted
the researcher in establtshlng ‘productive relatlonshlps between some

graduates and the researcher. The task of the. researcher then was to.

maintain and eRtend thls relatlonshlp to other graduates and VIllagers;
. /

!

Fol]ownhg the commencement of a prlmary'school session in January,
1984, all the teachersfaﬂﬂlowa Barabarani became bu;y.> The reeearcher
“ could enly see them occasieha]]y or by appointmeht.'RThe reSearcher
was assigned to,ahajffice which he shared with a part-time postal
clerk. The location of the sub-poat office gave the researcher gcod

'obportunity of meeting people who visited the office on business.

¢
-

:  The Researcher's Role at Mlowa Barabarani

‘Wataalam!' (experta) was a broad term commonly used at Mlowa
Barabarani when referrung to employees serving .in ‘the departments of

hea]th, lnvestock primary court and education in that vn]lage.

4 Q

~ However, some vilTagers ]abelled‘the researcher as a,'new'head of the
CEC' or a 'Senior Auditor of the Tanzania Posts and Telecommunica-

tion' or 'Someone who wentfthere to establi;h an lnstitute for Adult



Education for the Village' (Informant, interview, February 23, 1984).
Since the researcher was-assigned to an office which had labels on its
door '"Mkuu wa Kituo" (Head of the Centre) and ''Post Office,' some of
the villagers probably had reasons to confuse the role of the
researcher, Thege-viflagers viewed the researcher as having multiple
roles. As a result, he was taken by one of the interviewees to his cell
leader and finally to the '"Chama Cha Mapinduzi'' (CCM) Pranchvﬁgcretaﬁy,
~for clarification. This event-took place qh April 28,5198h/;£ L:4o p.m.
in the course of cross informant ihtefquwing. Afterﬁthe Secretary had
‘assured the interviewee that.the‘researche; was'doing a study on adultl
educ;tion programs and not searching for people who had violated the
'udoba' (laziness) by-laQs, the interviews were resumed. . Within the
CEC's staff and the political party branch leadership, the researcher
was reFerred\to as JMtaalam' (an~expe%t); They unde;stood that the
researcher wa§ doing research~work on thé adult education program,
It is worthwhile noting too that the period from December to
April is a practical season (Mpoéolo, 1980). As has al;eady been
~said elsewhere, during thfs period, literacy pupils are expected to
-apply; on their respeétive farms, the theory they had learned when
"attendrﬁg classes in the théoretical season (Mpogolo, 1980). During
" the entire‘research period there were no formal classes to Be
observed by.the researcher. Instead, thg researcher somet imes" made
~arrangements with some graduates and wént to observe some of their
' activities on their private farms. Sometimes the researcher worked in
‘his office auriﬁg morning hours. - He studied adult pupilg‘ reading

materials,,logbooks and other documents. He also prepared the

61
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semf-étructured questionnaire for formal interviews,. transcribed con-
versations fron a tape Xecorder, analyzed data and translated the
conversations from Kiswahili into Engliah. On some Sundays, the
researcher attended church services in churches of different denomina-
tions. The main purpose was to observe some graduates of the post-
functional literacy program who conducted‘church services. These ./
graduates were playing the role of catechists. They nere only
observed after they had expressed their willingness to let‘the
researcher carry out the observation. The researcher conducted forma}
interviews with these graduates in the_aftecnoons in the graﬁuatee'
homea. "A few of them were conddcted at tne CEC. Sometimes the
researcher walked around the CEC's build}ngs during the day time to
meet graduates who went there to get medical treatment from the centre
or to buy things from the»vilTageLshop or store. | |

He’also conducted formal interviews with some CEC staff and
vfllage government 1eaders duHing or after otfice hours. Moreover
a good number of people vusnted the researcher enther |nformally or
formally. For example, some of the CEC's staff sought ?ormal
interviews with the researchbr whenever they had personal concerns

related to their work.. When the researcher conducted such interviews,

’

he listened attentively but reserved his. comments. Vhat the informants

told hlm sometimes revealed a kind of antagog(stlc relationship that

»

exnsted partlcularly between the CEC's staff and the villmge qovernment
leadershnp. The only suggestion given to them was to go and seek

advice from the leaders concerned. Sométimes-even passersby stoppgg

~at the office window, greeted the researcher and got involved in a’
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convers;tion,.~Due~to shortage of paper, som; sick villagers also
stopped by the office window and askedithe researcher to provide
them wéth sbme. When they got them, they handed them‘;o the medical
officér at the CEC who wrote prescriptions for their medical tféat
ment..'Such activities at the office were rather distracéinq. But
the researcher‘ﬁad to take whatever office was made available to him.
"In his role as a participant observér, he attended-meetings of Mlowa
Barabarani village government, ritual and burial ceremonies as well
as liquor parties. He élso exchanged informal viSits and gifts with
some'graduatés and villagers. “
.0n the whole, gaining entry from the top down to Mlowa Barabafani
‘and finai}y to the réépective graduates was not easy. éht after the
reéearchgr had gained entry to the vjllage and had established ;
productive relationship, he endeavoured to inferact wfth hi's infbrmants
in a variety of situations from December 15, 1983 to May 3, 1984.
>A brief deécriptidh%in the next section is concerneé with size

énd some characteristics of the population of Hlowa‘Barabarani village.

* Population

At the time of this research, Mlowa Barabarani had 847 families.
The total population was about 3,331 people. About Ithlo (42.33
percent) q} the adult popd}ation were able to work; 192 (5ﬁ76 perﬁent)
weré the aged?;19 (i,£7 percent)nthé disabled and 1,680 (50.44 per-
cent) were children. The total number of females, both girl§ and‘.
‘ women,Joutnumbered the totalvnumber,of boys and‘men by 799 (23.39

_ percent) in the village (Mlowa Barabarani CCM office chart, 1983).

v



e RN zﬁﬁlagers whlich are discussed in the following section.

2 : i ﬂ

’@

. ,. S
* konnectgg with the population are the socio saconomic actsvﬁ”nes of

. Socio-Economic Aspects
'y

Farming

Farming was the main economic activity at Mlowa Barabaranij.

A

Since the village dsually received an average rainfall of 25 inches
a year, nillet, mainly 'lulu,' 'Sandara' and 'Serena' and sorghum

were grown as staple foods: These crops were believed to be drought

E

resistant. Groundnut was grown by the villagers as a cash crop

(Muyombo, interview, Februgry iOF 1984)

¥
. I .
I

Mlowa Barabaranj, belng an UJamQa village, its economic activities
Q‘ N .
were organvzed on:a block farmtng system. The system inciuded communal

farm acttvutues (Ioca$ly Rnown as .'Matoleo,' from the Kiswahili word
[

' '

'KUJltolea meanlng 'to vdlunteer ) and prlvate farm acﬁnvntles e

-‘L

(Muyombo, lnterVIew, February lO l9§4) Under thrs syStem, all able

.‘,
kA

vu]lagerd'partlcqpated in thevVIlla

s 1 H

‘b *
three days‘a week and |n their

:‘al farms of 718 acres for.

iv te farms for three days weekly.

5
W

The 718 acre commUnal ﬁarms (whnch were terMed by some villagers as

N 3

"the branch Chanrman'é’and Secretary s farms“) wEre made up of 600

acres of mlllet 50 acres gr0undnuts 37 acres Sunflower, 2# acres

castor oil pIants, l7 acres cassava and 8 acres of grapes. With the
A
exceptlon of mnllet and éassava,‘all the other crops were grown for

commercial purposes*(Muyombo, |nterviéw February 10, 198k)

It was also noted that from 1981/82 rain season the vullagers

began plantlng crops on the communal farms in rows according to

- *
:



‘ . generally refers to the activ:tle51of makung small holes close to a -

E— ‘ - - o

/respectlve spacnng recommended by agrlcultural experts (Muyombo,
S (y

interview, February 10,'198b).- lt was clalmed that it was the village

government's ‘udoba' (CTgogo word meanlnq laziness') by-law of 1975

which made the vullagers' partncnpatron in communal farm actnvutles

"p055|ble, Under thlS by-law, the vnllage government could take .

E . o . -:/
disciplinary measures-agalnst any grl]ager who did not participate

T

e S e .y ‘, . o . Lo
‘in communal farm activities wnthoutﬁgood reason,(Muyombo,‘lnterVIew,(

" March 1k, 198%).

In‘operationa1~terms, every able lelaQer at Miowa Barabarani

was assugned to about one~-half -an acre on the communal farms to

{Wwork on (Muyombo,‘untervuew, February 10 I98h) The‘work |nvolvedt

on- the farm lncluded plantlng of seeds/cuttlngs, cultlvatlon, weedlng
N .

and harvestlng : 'P]antlng as used by Mlowa Barabaranl resxdents’
tretched rope(q) on thelr farms by u51ng hoes, puttinq the number of

recommended seeds in them and ooverlng these seeds wnth some §onl
g DRt .

. These activities, which were done Lanually, we}e,carrled out before

the rains'for'the;seasontbegan, When the rains came, the seeds\
germinated, and cult'vat‘on started immediately.;mThis'aCtiyity was -

second‘weeding’ But uhenever'a tractor or an

oxen’ plough was used ‘cultlvatlon on the farms was done flrst the

B -

plantlnq of seeds/cuttlngs was performed later (Muyombo, nntervnew,

February 2 l98h) i;b.;' "f-%

Fortunately, the V|l1age had a tractor whlch was glven to- it b% -

the Prame Mlnlster s Offnce In 1978 as a prlze for belng one of the"\

o

SEEENN

N

‘ best v:llages in agrlcultural actnvntqilln the Eeguon‘TMuyombo,f,-‘.

g
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interview, Febtuary 2, 1984). The tractor, which had no mechanic,

‘ was‘being driven by,several unficented driyers/learners including some
s S
of . the top leaders of _the village governmenJ kt couId cultivate 300

—acres only durlnq the farming season because nt\needed repa|rs from
,tame to time and’ Spares For tractors were scarce in the countrv '
(Muyombo » |nterv|ew March 14, fl984). One of‘the top village goyern¥

ment leaders clalmed that the rest of the cultivatlon on the communal
‘farms was done .by both the vn]laqers and oxen ploughs. But through f&
: o ) S
LR
, observatlon and nnformal nnterV|ews, it was: learned that the rest of o

[-R

" the work on the communal Farms was done- by the vnllagers by u3|ng hoes.(
Dur|ng the entire research peraod the oxen’ ploughs were never used
Thé§ were snmply laylng outsnde the CEC's compound and qettang rusty

It is t:,F that the vnllage had etght oxén ploughs. These -

. ploughs were bought some years back afterthe Dodoma Rura) DIStrlCt

-

: Offlce had lssued a dlrectlve requiring aTl the vnllages |n the ;

dlstrlct to purchase some.\ After MJ@wq Barabarang had bought the .,
| 3 o R @ s
the vnl]agers contrtbuted abodt ap head of cattle to be

. oxen pJoughs
tralned 0 that the vnllagers could use the oxen ploughs For cultuva-
tion/on the communal/farms. Some experts from lr:nga Re noqéyere-

crunted by the Dodoma Rural D|struct Offlce for th//purpose of

°
-

'tralnlng the oxen. Accord|ng to what some |nformants sald after

some months the oxen " were well tralned by these experts. But after"

:the experts had left for lrlnga, nobody at Hlowa Barabaranl cared to‘;‘

use the oxen ploughs \The cattle remauned part of the UJamaa Vlllage
SN e ‘

property.- The cattle,were belng kept by a vnllager who was also

’serVIng as a n:ghtwatchman., Another vnllager s task ‘Was - to graze S »vﬁ
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,fcereals (Muyombo,'lnterVIew February 10 1984) Tﬁe VIllage govern-

: clalmed that “the vnllage had been harvestlng between 1, 600 and 3 800

67
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the cattl dally. Both of them were being paid a mbnth]y aliowance -

of not less than Tanzanlan shllllngs 150/— each by the vnl]aqe
. “w

government In short, neather the oxen ploughs nor the oxen were

benng used for gagtlvatlon on the communal farms. The emphasas seemed‘

W - EE
to be put on the use of a ‘tractor for cultivation. ThIS emphasns was,

hlthlghted when Muyombo (lnter@Wew, ‘March 14, 198L4) told“tﬁe_~

' Y
*researcher,‘“ln future, the vlllage plans to buy about four new{

S)

tractors w:th p1ant|ng and weeding lmplements

[

The harvest From the communal farms was shared equa]ly

the V|llage government and the vtllagers who part1cnpated i
e P °
farmlng actIV|t|es. A V|]lager rece:ved half of\the crop ﬁrom the

‘one-half an acre on the conmuna] forchos/her personal use in case

;etalned the other half of thefﬁ

I3

of food; the vn]lage government

harvest for preservatlon. 'But'th,.village usvd to get |nadequate _ : ¥>,v

,.lnsect|c1de (such as actellc 2 per ent) for preservatlon of the °

-

fment sometimes gigg part of the crop to the vullagers or outsnders 1'

fwho might be |nterested in buying it.‘ Durlng the flebd study,‘lt was:
. i

\{’ .

sacks of mlllet from the 600 acre mlllet communal farm per annum
L%

(Muyombo, lntervrew February lO 1984) ln 1982/83, for example,d-«

.n,’

. the vnllage harvested a total of 1, 600 sacks of millet from the '

-

communal\farm. The Tow harvest was attrlbuted to a drought that
occurred in that year' (Muyombo, |ntervrew, February 10 l98h). I'n
general Tanzan:a ‘as'a whole was among countries whuch had. been

exper|enc1ng drought for almost thrfe consacut!ve years and the rate




%4

out of 800 sacks Qf millét preserved by the village governmeht were

: théfvi}légers hadino[food.i

of inflation in the countrY!s éc0nomy in 1982/83 was 27 percent

(Msuya, Daily News No. 3525, June 16, 1984, p. k). However, about 100

~

sold to ‘the ‘National Milling Cofpdration (Muyombo, interview, Febrhary
10, 1984). According to other sources, it was estimated that between

200 and 300 sacks'bf‘millet were sdld_by the village government to

L4

S

institutions outside the villagg; Dodoma was among regions in which o

ﬁood‘shortagég were being felt at that time .(Sunday News, No. 1617,

_February 26, l98h).v The rest of. the mil1et3Was sold ‘to ‘the Qilfagers.

By the end of February, 1984 all the mi}lét had been sold and most of

The village governmenf's attempt to»bﬁf‘

buy. food for the villagers, was sert back withdut

» »

arch,

authbr?ty in Iringa. )During,fts'éecond attemp

lorry. only managed tQ get 60 sacks of ﬁéize'For‘the village from
. . N .

Iringa. Thenlfhoservillagers who Had no food had to rely mainly on
about 10 sacks of maize flour from Dbdoma'Regionél Trading Company

N

“per week. These were inadequate. A family was only é[lowedlto buy
about 2 kilos of'ma}ze lour sg}d by the village shop. or store. Those

~ villagers wgé had serious shortage$ of food started eatfng'millet from

tHeir priyafe‘farms£by April, 1984, The millet Sgeds Were'not quite

réady for harvest but the vij]agérs'had fo.seJecf((or in_CigogQ -

‘ L o ST - IR PRI
kusolowela') the ones tﬁéygthopght-were,a]mos; ready, harvested,

B driéd!them.jn the éunsﬁfne;“8rquhd‘thém,ahﬂ'brepared'food.‘

Ly g . T ; &

e
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Apart from the villager's participation'in the comnunai farm;
aetivities the person worked on a prlvate Farm for three days a week
(Muyombo, lnterVIew February 10, 1984). Accordlng to’ 'Tangazo Ia )
Serikali’.No. 165/77 (Government Notice No. 165/77), any lndlyjdualdih L
Tanzanta who owned land was'required to oultivate notﬂleSS-than tuo , |
acres for food crops and_an'acre for oash oroo(EQ'during the farm%ngA7
season. Anyone-nho failed to'do so, if foundnguijty.of~anvoftense,:
was lfable to a fine not exceedidg Tanzanian éhillings~500~00 or

'umprlsonment not exceedlng two months or both Further, follbﬂg a
Semlnar conducted in September, 1983 by the Dodoma District Offlce

L v
‘(Rural) for the v:l]&overﬂment 1eaders, all the vnllagers were
z. .

# 7

»

.requnred to plant thelr crops in roWs accoﬁﬁlnq to recommended spacnnq
‘Most V|llagers began d01ng so on thear private ﬁirms durnng the

AV

s

1983/81& f"armlng season (Muyombo, 1nt.ervuew, February ]0 19810) gfew
) Wl e

vu]lagers welcomed and apprecaated th|s lnnovatlon. For thgﬁ L Sﬁb

maJorpty of theivrllagers, plantlng cropg ln rowshand.aceording to. R 3
‘speoified’sbacrng was troubleeome.“‘They'on)y fmp]emented'this_under
theISUpervfsion of the vi]lagevgovernment'(Muyombo, interView,
* February 10, 198%). | R
: On the pr1vate farms adJacent to the vul]age doﬁmunal farm for
~millet, the villagers were requ;rgq.tolgrow only the type,of mjllet
| such as 'luluy,’ ‘Sandara' and bSerena' as recommended by the |
\agricultura1 experts (Huyohbo,ffnterview“February IO ‘ISth’f.The
:*allagers could grow any other types of tradltdonal mlllet or sorghum

"~ on: thelr prlvate farms around thelr respectnve homes or eISewhere

_Most v:llagers also grew groundnut on thé?s prlvate farms. Other

s
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crops grown by a few villagers on their private farms included: .

grapes grownlby five villagers, rice by four and cassava by about 353

~individuals. Although castor oil seeds were issued to the villagers
free of charge, there was\no'reéoﬁd showinq the number of people who.

had actually planted them For: sunflower, only one qovernment leader.

2
>

had planted this crop on his prlvate farm. Outgof fifteen bags of

sunflower seeds only flve 'bags of seed were used for planting on the.

communal farm. The rest of the seeds were set.asnde for sale to the ‘h'\
vnllagers so that they could buy and plant them on their pr|vate
farms (Huyombo; |nterv1ew March ldg’lSBh) i .

Q-

However the ambltlons of‘hlowa Barabaranlu

" found in the number of acres they had planted o‘

‘partlcularly for food crops during the 1983/8‘: a2 season. Many

v

.

individuals mt*wed said that they had' plant"‘fed' bétwden 3 and l7

acres on their ate farms during'that season. . If every villager

who was able to -work had planted food crops or mlllet on hl‘;/her

prlvate farm of not less than 2 acr.es, it means that’ the who*llage

P

b e

had planted a total of ‘about 2,820 acres. The number of aCre;%i

‘planted might seem small. For an individual who depeﬁﬁed.entlrely.on~

the use of theﬁhoe for cultlyatlon and weeding, 16 or 17 acres were

con5|derably large. “&ﬁthougﬁzsome Vlllagels could afford hlrlng the -

vnllage tr;Etor for. cultlvatlon, most were unable to do 50 because

the waltlng lnst for hnrlnq lt was too long (ChlkOtl interview, »

May 2, l98h) ‘For example, %uyombo,(dntenﬁﬁew " March lﬂ,‘198h) was }‘
‘

v'among'those few who managed ‘to hi kﬁ He used it to cultlvate iny

7 out of 8 acres on his prlvate farm durlng the l983/8h farmlnq season. . “d

w
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He cultivated the other acre by usnng a hoe. Maope (interview' March .

. 17, 1984), after hiring it, cultivated only 2 acres of his private

-

farm. The village tractor was only hired for cultivation; the weedihé
on these private farms had‘goLbe done nanually bytuging'hoese

" ‘However, jt was dfsappojntjnerto see that eome~or9the~villager§
cultivated;and weeded just a third or a half of their farms éhey'had
plantedf Others neither cUltivatedJner;Weeded,a siniie aeref 'As.one
inrormant but ft (intervien ‘May 2, .1984), ''about 0.05 percent only

-

@Qb# all the prlvate farms at Mlowa Barabafani have been cultivated and

weeded thlS year. The rematnlng 99 95 percent of" the prnvate farms have

neither been cu]t|vated nor weeded " The |nFormant pointed odx‘€hat he

only managed tp cur?mgbte and weed 8 acres out of 16 acres’hedﬁlh

o
planted on hIS prlvate farm durlng the season. He was able to ‘do so-
because he used casua] Iabourers. Further, a public employee in a

conversation on February 8, 1984 wagﬂhanother employee who had<jus1_
.« ®
returned from his off1C|qﬂ leave, complaiped: S —
There'has ‘been’ too much.raun bhlS year and t00~much‘graSS
on our farms. - These farms are<now muddy with too many snakes.

‘ ’F”_ "I have had millet seeds about_two.tinfuls planted on my private
‘ farm this year. What a waste of food! 1 wish | had consumed .

-l L

my millet instead of planting it. But | am going neither to
‘cultivate nor to weed it. : o
The: other embloyee suppdntedAhis stand, sayin§:
: o , o ~
After my arrival, from my official leave, | have heard some
Stories about the real state in which our farms are now.

| do not even want.to go and see my farm.. | am prepared to °
buy food next year. ‘| am not going to work on it.> .
./ S L o R R .
{ In Muyombo's words (lnterv1ew, February 10, 1984): L , -

\ S ,
It was possible that every villager*might have cultivated
apd weeded one or one and one-half acres only because of
T k “guch- rain-which has prevented the villagers from cultivating
&'weedlng their private farms ‘this year. But some’ vnllagers
Who have had f;nancnal power. or food or heads of cattle had

N

& . : . : t L

e
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cult vated and weeded three acres or more because they could
affdrd to hire casual labourers.

As far as Muyombo (|nterV|ew, February 10, l98h) was concerned he

cultlvated and weeded 8 out of 16 acres he had planted “This' was“k\

poss:h}e because he utilized casual labourers. 1vnllagers who

worﬁﬁg as casual labourers were those who dld not»grow anythlng during

the prevnous year because of drought or due to th&ir own lazlness
fﬁﬁﬁuybhbo,_lnteFV|ew March lh 1984) o : -

N 0!;.».

On March lO E?&k ghe re;earcher visited the communal farms by

a trﬂttpn (locally known as a cabl or 'taxl') whlch was belng

" driven by one of the unllcenced top vnllage government offnc:als -Thé&’

purpose of the. researcher s VlSIt was to see the block farms comprusnng

communal ‘farms and the villagers' private farms. Al{kough there were
still some small uncultivated/unweeded areas here and there on the
,millet'communal farm, there.were some villagers working on them. The

\

general |mpreSSlon of the researcher was that the communal farm for

ml]let had been well cult:vated and weeded' The - mtllet plants, malnly '

*

'lulu,' grownng on'Black Cotton SOIls looked green and healthy ‘The

W ‘3 mrs accompanylng the researcher were pleased wuth the progress.

$
" of the mlllet on the communal farm. ‘One of them remarked
“ . .

o v"Look‘at our work, it is wonderful_.-. . Next month many

'gﬁgﬁ_“government and party leaders from the district, regional

and national level might start visiting our farms to see our
R work! This year<our village is likely to be.the first in
' * < the_ agricultural actwntles competition. :
. 3 5-_ ) g Y

(See.photographs,of various plants ‘in Appendux J.)- ‘

' But there was a very big contrast between the millet communald
farm and the area adjacenq to~lt.,‘The‘area‘which the resegnche? had -
heard.bbout from difterent‘informants fbrmed part”of the_vlllagers"

&
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~animals had been done. _As a.result, cows were giving a low yield df)

private farms. On this area, there were very thin millet plants here

and there with tall grass. However, there were also some healthy

millet plants on that area in small patches which had been cultivated

L}

and weeded by the owners, When the researcher inqutred about the

‘ # :
area, the response given by the two officials accompanyinq.him was

that the thin mlllet plants he was seeing had not been planted by

‘anyquy. They simply germlnated out ‘of the left overs of mlllet

after the 1982/83 harvest. One dby&nn his way to one of the post-

N

functional literacy graduate s%pqg%§xe farms the researcher inquired

about the areaxfﬁom the g?aduate atcompghyung him (March 12,v198h).
1‘5-7:::3." :
The graduate innocently said thatr&Pe area formed~part«of\prjvate",'

. , Nyt

farms belonging to some villaget’ﬁﬁze had planted the millet during

the l983)§b ralnyseason, but they’helther cultivated nor weeded them.
- VWhen talking "to.one |nformant (Harch 17, 1984); the researcher

learned that the vgl1age government had perhaps'failed to educate

L a

. the villagers that these private miTlet farms adjacent to the communal

- L4

millet farm were theirsvand.nq; part of the communal farm.

Livestock ra?sing was one of the economlc activities at.Mlowa

_Barabarani. The sub-section which follows disgusses this aspect of

- ! B

theﬂzconOmy.

leestock

’Q L4

Accordnng to 1983 statistics, the vnllage had 6 hlB ‘head of

cattle, l,h80.goats, 327 sheep and 102 donkeys (Ward Secretary s

.office'Chart, February 10, 1984). No cross-breeding of these -

- , . e : S

mj 1k (Ngayoa, interview, February 24, 1984).

vy . ) - 'Y
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Ngayoa (inte;viéw, February 24, 1984) pointed out that because
of thé large size of I(vestock at, Mlowa Barabgréni, there was‘a big
shortage of water and grass fér these ahimals especially during the .

vdry season. Some villagers‘had to move their livestock temporarily
to neighbouriﬁg villages whe;a they'éou&dkéet both water and pasture
durfng theldry‘seasonQ As such, it was difficult to control or. to
treat livestock diseasés{' It was also difficult to persuade the

ygllggérs‘to sel]l part of the livestock and.use the money for building

o

: “’;;ﬁadern Housesfor for buying ploughs., They valued livestock more than-

Iy

:ﬁ%:janything else. To use an oxen for cultivation with a plough was

viewed by the villagers as an act of brutality (Ngayoa, interview,
" February. 24, 1984). AThe.f0116Wing‘sectionfﬂeéls with commercial

aspects in the viilage.

Commercial Aspects : "

-

L)

In addition to farm}ng and,liveétock raising, the viilage‘had a .

shop or store which was-established in 1974.  The shop was established
v ! . N N .

out of\the villagers' contributions totaling Tanzanian shs. 3,800.00.

The shop was pért of Ujamaa village run on a cooperative basis. It

! N

was earning between shs. 3,000.00 and

from the sale of goods. It was éstimété’\that it had accumulated a
. i - .

3

sum of Tanzanian sbs.,éO0,000.00. Unfgétudately; the\prbfits‘had not
o . ) \\ oy e
been shared among the shareholders since 'the shop was established

in 1974 (Muyombo, intefview, March 14, 1984). This had not been

possible becaUse.th? shareholders and accoupts personnel were unable
. ‘ S P
to produce the relevant d0cument§ such as receipts and registers of

shareholders. -Sécpnd, ;ﬁe profits could be shared only aftervéll the

-
B3

s. 4,000.00 a month as profits 4

L

E
N



75

villagers hed‘peid their contributions and become members of the
cooperative village shop (Muyombo, interview, March 14, i984)

The vnilage also had a flour mill 'machine which was purchased out
of the sales of the communal farm produce. The mechlne cost the
village Tanzanian shs. 40,701.30. It was a source of income torcthe
village. fhe money aecrued from miiiing‘the viilagers' cereais wee
between Tanzanian shs. 8,000.00 and shs. 10,000.00 a month (Muyombo,
‘interview, Mareh 14, 1984),

Further, the vnliage owned a 10 tOn lorry But its income to the

vuliage was iow ’ Its'cdﬁts\for‘gas and ma??tenance were higher than
. its incéme Its maintenance SOmetimes depended on the money derlved
| Rl
from the saie of agr4cul?urai produce. It was earning about Tanzanian

shs. 10,000.00 a month Thos was because cargo for tranSportatlon ”

could not often be found (Muyombo, tnterv1ew March 14, E?Sh)

z

Another prOJeCt was that of trees planted by the V|ilagers for
: <

" fuel and building purposes. There were only Tanzanian shs. 11,000.00

accrued from‘finesvpaid by peopievwho-had cut trees or burned the !
, forest. The project had not begun producing in the real sense. On
the whole, lt was estlmated that the’ money that the vniiage ‘had from
the proJects |nclud|ng assets, totalled Tanzanian shs. | miliion
(Muyombo, interview, March 14, 1984).’vThe post-functional literacy
program conducted‘atAMIOWa Barabarani CEC is discussed in the segtion

. i
that fo?iows.,

S



Post-Functional Literacy,Program at M[gwa Barabarani«

N

.At Mlowa Barabarani; post-functional fiteracy classes Lere con-
dueted'in the CEC's buildfngs. These buildings were officially 'opened
on November 2, 1977 (CEC's [977 to 197- Log Book). A sketch map for
Mlowa Bareearani and the location of the CEC is presented on the next
pages‘ Phogeréphs for some CEC's buildings are shown in Apeendix K.

The adult pupils enrolled in the progragawere those who had
achieved levels Ill‘enq IV in reading, writing and arithmetic‘in/the
Natlonal Lnteracy Tests (Mosha, lnterV|ew February 7, 1984). |

The puplls were expected to attend claSSes from May 1 to November
These classes were scheddled three tumes a week from 3:30 ro 5:30 p.m.
The classes were taught by Mlowa Barebarani prfmary;sehool reacherSu ‘
Each 'pupil was’expected te take'nine subjects desiéned for\]evel‘V
(Itembu, interview, Merch 13, 1984). But fhe period between May and

July was the time whenValI the“villagers were sty harvesting ﬁheir

A \

A . ~N
|
crops. In some years there were too many birds durlnq that season.

They could for example, eat all the mlllet if it was not harvested
promptly. Whenever such a sutuatlon arose, the practlcal‘eeasen
had to be extended to.enable the yi]lagers to harvest all tHeiry
'

crops lest they were eaten up by those blrds (Mosha, |nterv1ew,
February 7, ]98&)

\The‘follow1ng summary‘shows he ﬁuﬁber of graduates at
Miowa'BaraRereni-who had reached l_ve4$ ;Illaqd rvﬁin/the:Nationel'
Literacy Tests from 1975 071483 (Mssha, inrerv?ew, february 7, |

1984): ‘ , T ‘\l
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Some graduates who had achieved levels 11l and IV and who were

enrolled in the post-functional literacy program sat for the Fourth

National AduftzEducatioﬁ Literacy Exéhination'in 1983 These graduates .

Iy
\

who sat for this examlnatlon comprnSed 77 males) and 65 females They .

M ,
were tested in Klswahnln, Polatlcal Educatton, M@thematlcs, Home

Ecgnomlcs, Technical Educatnon, History and Geo raphy. »But only four[,

males were sucgqésful in the examinatioh and écriéved"leve]'VI.‘ tn

order to pass this examlnatlon, the candndate hFd to pass ln three

compulsory subJects and»:n-three optlonals Candndates who gd@ .an

LY
consudered to have achleved level vl (Mosha, nntervnew, February 7,

— SO

/
The examunat|on had,theoret|c71 and practlcal parts

theoretnqal portxon hqd hO percenq allotted to |t A‘ »

v

; l ' o
cumulaf‘vﬁ assessment (Mosha, intervnew, February 7,

The results of the examnnatlon were u3uaTTy annouhced on the Sth

of February at the Natlonal iivel : Theq the qandudates concerqed

were given their results in thelr rQSpectnvg élassrooms (Mosha,«, R ANE

4 .
*Tntqrvngw, Eebruary 7, 1984; Itambu, intervuew1 March 13, 198b) ‘ A

/ : . e e
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‘Instead Mlowa”Barabapanlk

‘provided health eduCatloh to. mothers who.brought their bables for

finnoculatidn. Talks on a.particular disease were given by medical

~-thérDivisiona.l-‘leye'all the candudates were qlven theJr results and/

cenfnfﬂcates at a ceremony (Mosha,‘|:>Ervuew February 7 l98h) s :
However, a. sHortage of statlonery such as penculs, pens and W e

1.

notebooks was one of the bottlenecks of the. program. Text books were

W
in short supply. Two puplls had to share readlng a- text book\, Thls

sy;tem dld‘not allow them to borrow the books For more readlng practlce e

E Jrz”x

[P

durlng lelsure t«me. ﬁlthougq the centre had a: llbrary, lt was not
belng ﬁu]lyfutlllzed by‘the pupils. - Further there was novrecord to
,‘7 ' ’ : : R : ‘L

how7many7books'thevlibrary had: The two temporary llbrarxans

sometlmes never shpwed up because the monthly allowance they had been

NG

/ ~
promlsed.had not been’fohthcomrng'(ltambu,_rntervtew,.March 13,. 198h) » ,T"<i<',“

iodfthere;were'no books in ‘the library. _"l

student teachers were using it as an office.. =~ - Tl

» _ R P
. The views the village,goVernmentwwere that_fhe pupilsluatten-

o

dance durlng thc prcvnous theoretlcal teachinq Season was unsatlsfactory.
ThIS was revealed by the vnllage qovernment in its mlnutes of the

previous meetrng durlng its meetlng.on ianuary 14, l984 Wthh the

'.researCher attended The followlng sectlon is concerned wnth the.

rolelplayed by MlowavBarabaranl dlspensary in healthleducatron.'
,] ¥ ) The Role of Mlowa Barabaranl Dlspensary in 1
e : Health Educatlon . ‘

- Apart from treating outpatients, the dispensary’athlowafBarababanl'

staff before lnnoculatlng the bables (KachinQWe, lnteryiew;LFebruary 9,

1984)

N
’
o
T
. ‘ IR - )
RS AN e e e e



ihattacklng peop‘e at tha§ partlcu]ar t:mecn‘season.~ For~fxample,’the N

”jttalk could be on malarla Fever whlc\\was seasonal Thns dlseaseld ‘ el

i';clalmed three llves between November, 1982 and March 1983 at Mlowa

g;Barabarann, was among those dlseases dlscussed at the cblnlc and at the

o |nstance advnsed tQ boxl water for druanng, touprepare

'fcould be put ‘to: dry), and to make suref t?at the surroundlngs of

"'vaJUes through which villagers of ‘Mlowa Barabarani interacted, eonducted-- oL 'é

\
e
N

The dnseases selected for dlSCUSSIOﬂS were those thCh were SRS

Tl R » ' " /\ Q .

x ,attacked peop]e durung the ralny season\un that vnllage. Cholera, whlch

-

”

vn]lage qovernment’/jllles. The source of ‘the dlsease was a gully 7

vthat was brlng!nq infected water from Mruml V|llage ;o Hlowa

" ) ; . e
» o : :

erarabaranl. Uhen a\maghlne that was pumplng water for the vnllage

-

’(Mlowa Barabaranl) went out\of order, the V|llagers had to. rely on the‘

. h

- water from the gully Fd' domesttc Purposes. Apﬁroprlate actlon had to' "ifb - ‘!fu

f'be ta1en in order to- prevént the dlsease from spreadlng (Kachlngwe, N

N

,auntervnews, February 9 1984 _March lh 1985).' The vnllagers were, for _".‘v\>- »;:f”

g

/ 7‘

‘ to-make a"krchanJa (a small structu‘e On whndh washed dlshes . ) - L

» PR N .

every house_lnlthe vul]age were clean. ‘A" .commi ttee whose regponslbflityf“

S

was to supervise the jhplementationaof the directive was Formed"by the

“viTlage goVernment.. The. commit tee was also reSponSTbleifor conducting * o e

R

regular lnspectrons of the compounds of the vallaqers hOuses;c;The
purpose-was to ensure that these compounds were kept clean damly The
vnl]agers whose house compounds ‘were durty could be dealt wnth

accord+n§hy under the udoba by-]aws Further, splrallum tlck fever Whlch

Ve . »

was common,at,Mlowa Barabaranl could also be dlscussed at the cllnlc

RN

L R
(Kachingwe,  interview, February 9, ]984);

o v ; , S , _ o -
Cultural aspects comprising sqar%g knowledge, -techniques and
o SRS , S TR N & .

£ ’ . -
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4

‘and expressed their life are discussed in the section that follows.®

P . - Cultural Aspects at Mlowa Barabarani

. : . 4 . - ' B , R . B .
. : : : . . ~ . ; B R

[N

TR
‘
’ oo
[

S
-

.-Mlowa BaFabarénleasvrunvb7:an elected Village government. Under

i

_the village §EVernment; there‘were several departments which provided
, severa’ ; b Mnlehprovidec

eSSentlal servnces to the vnllage.

Klswahnln language was commonLg uSed |n the offnces and at the‘

vullage government meetlngs. Most church servnces were also conducted

ln Klswahlll., ”\
\ '// SN . ) - o : - . ; . . s - -
"TthUgh literature, campaigns,“vlsﬁts and EOntacts with-varlous

I s

&

experts, the vnllagers generally seemed to have acqunred'some theoretu-

r . o

. cal understandnng of . modern agrlcultural methods, health educatlon and

)
polltlcal conscnouSness. But as Far\as the use of modern tools

-

: agr culture was concerned the hoe was stnll domlnaﬁtly used The/

L adoptlon of modern agrncultural methods and hyg:enﬁc practvces ‘was jn

. varlous stag S. Further, several vullagers expressed the need to give'

be_taboo.
' | E [

i ver

r
certaln kJnds of food to thelr chlldren whlch were once belleved to-

X ~

e

. -

'school\chlldren s representatlves,—VIllagE‘government and‘party leaders

f
h

andqthe reséarcher. Most.people/Who'attended the service gave their

o

contributions towardsgthelCOst-of’burlal,cloth; _But the primary schoolﬁ

contributed a substantial sum of money towards this cost. A catechist

A T &

“Family ties were still. strong.in the village. = But these ties had'.

extended to include oeople otherfthan‘famlly members. For example”



' cénductlng the burlal service warned the mourners that a human being sl
. . . ~ S
?f_ llfe in 1hns world wds vgry shorta So he urqed people‘.o prepare
;) » themselves for the klnd of llfe they were goung to have after death
ﬂ'

L@

SR Tradltlonal dances occupléd an important part‘ln recreatlon. aThe~

. air was fllled wi.th sdgnds of. drums and songs in the evenlthqand
. );g ) B

sometlmes throughout the nlghts, especlalvy dur ng weekends. Some-"f'

-

| A 4
“times the sounds df these drums inst

rked“a glrl's puberty

"celebratlon. ﬁBoth gnrls' and boys"! clrcumC|5|ons ere Celebrated

e [3

"Durlng these celebratlons, the vnllagers danced feasted and drank

e o

llquor. Making the celebratlons a success could be costly %o ﬁhe host.‘

- v

Communncatuon and transportatlon whlch enabled Mlowa Barabaranl'

/

-

‘.66 |nteract wnth the - outsade world are dealt wngh in, the followung

¢ St ' . \ ! ’ ’ e

'.sectlon.r - R R RN o

Commynication and Transportation
;V.'As the word 'Barabarani' in KisWahill-lmplies‘”on the road“

»

- (Safarl,‘1980 p. 78) Mlowa Barabaranl VIllage is on the Dodoma-.

i B N -~

.‘~lr|nga maln road ' The vallage had its own l0 ton lorry whlch was used
to. get commercnal goods for the village- shop from Dodoma Munncnpallty.

vSometnmesslt.was hnred by different lnstltutlons and_organrzat;ons to"

-

carry goods"to“varlous parts in theicountry.:‘lt also carrledfpatlents»

who were |n serlous condltlon from ‘the village to Mvumi- MlSSIon
‘Hospltal wh|ch is about m knlometres away ‘ Another 10 ton lorry'

belonglng to a nelghbourlng V|llage and any other loaded or unloaded

.

lorrles or plck-ups carrled passengers from Mlowa Barabaranl to

.”dufferent}placeS'and back tolthe vrllage. 5 v

9



’ chapter |s provuded under the sectlon whlch follows.

. The: graduates' perspectlves of the post functlonal llteracy program

R .;‘. . v“‘_.c:: Lo ...“ & ,,<."

There were several buses whlch were expected to PFOVIde regular

),
" .

serv1ces between Dodoma and lrnnga._ But these buse§ operated on ..

irregdlar schedules. Sometlmes prospectlve passengers from or. to
s

‘Mlowa Barabaranl had to postpone thelr Journeys several tlmes) On the g

-

- : L4

-whole, transportatlon from and/or to the vtllage was frustratlng

At h1s own rtsk, the researcher used all these modbs of transport,
. " Ty ‘

such as buses, loaded and unloaded trucks and pnck-ups. .

. 1

~ The sub~post offlce also experlenced problems because the)buses

RS

P

whlch dellvered maal betweeen Dodoma and Mlowa Barabaran| operated on an .

-

i : [

|rregular schedule. Sometlmes the postal clerk had to stand on the

main: road wattan1for a bus to dellver and/or collect mail for about

~e|ght hours wlthout gettlng or sendang ahy A brnef summary of t
) .

A General.Summany bf the Research Setting '

e . . o

" The information contained in this chapter was. based’on'the'

L—

A researcher s experlences and vrewpounts as. well as on |nformat|on

gathered from a: few selected nnformants. Most of the |nformat|on -Was

5'col]ected from |nformants who were neot necessarlly graduates of the v

-

post-functlonal llteracy program. The purpose'of thIS lnformation was

C ~

. to faculltate an. understandlng of the context of- Mlowa Barabaranl.

-
- n 4

, Second thlS nnformatlon also enabled the researcher to countercheck

.

some of the |nformat|on he - collected in Chapter V. Names of all the

lnformants who Partucnpated in the’ study are shown in Annondix L

“are presented lnlChapter V



SRENEY

graduates' perspectvves of the post functvonal llteracy currICUIum.

R Cha'ter5v . e v ,»"~=1“"> -
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" FINDINGS

¥y A .\.

N o -

'"ThetGraduates‘wbersBEthves Through'ln-depth:Study-v
: SRR R : ( ' . y -

- N

- The purp05e of thIS study was to attempt to understand the rural

’Specnflca[ly, the reSearcher attempted to understand the dlfferent

ponnts of vuew of the graduates of the program.g In thJS éhapter, an

' attempt is made to descrlbe the graduates' blographlcal and cultural

‘9

)

background, values and |ntent|ons brought to ‘the program. Further, Ny

the foundatlonal assumptlons of the program, the extent to' whlch the

program has had an |mpact on’ the luwes of |ts graduates, the strengths

_ and weaknesses of . the program and how it could be lmproved are

presented as expressed by the graduates.

Y

The perspectlves presented in thlS chapter lnclude those of the

graduates who partlally partncapated and of those who - fully partlcn-b

pated in the ln-depth study.' Those graduates who were involved |n less -

°

than seven formal sntervnews (or equlvalent in- the |n depth study were
i

~Qconsndered to have had partlal partlc:patlon. Those who partncupated
in seven forma1 lnterv1ews (or equtvalent) were regarded as havnng
‘ partncnpated fully un the .study. As far as: the organnsat»on of data

ﬂ.!IS concerned the perspectsves of .the graduates who had partlal paktici-

patlon in the study are presented fnrst. Second the»oerspectlves of

those who partucnpated fully in the study follow.k Each informant's‘i
. < S S '
\: o

(4
-



. perspectives are presented Individually.

Much of the material in thi;,dhaptér_was gathered from the

naire (Appendlx B) . The questlonnatrq fuw}<"_ e ix;radualiy in |
the field and administered orally by’ ol ‘ﬂj‘ﬂ"; mﬁ ;b.;fhe informanfel
indlv'gually. Some of the’ questlons included in the questionhajre
"YWere based on the researcher'a observatidng, document analysi:iand
]nformal discussions w1th varnous |nfofman§§ af‘Mlowa Barabarani CEC.
After a formal |nterv;ew had been conducted and tape reeorded,.each
trans;rrpt was read to the informant coneerned in Kiswahiliﬁbefore
proceednng to the |nterV|ew that followed. Part ef the material was
obtained through informal duscussuons held between the lnformants and
the researcher. On the whole, ;he guwdpng questions of the study were
huéed_as'a frame of heference inieohsghecting the eemi-étrgctufed

questionnaire.

Informant A, January 16- 1984 / | : /_
‘ The researcher had two |nformal dlscu5510ns wuth |nformant A

hefore holding a tape recorded -formal interview even though'the

.

first formal interview scheduled on January 15, 198# had to be post-
-poned. untll January 16, 1984, o .

Durlng the formal interview on. January 16, l98h the informant A
o A

" when’ asked to give hlsrbruef llfe hlstory, said:

.1 was born in 1951 in thIS village. 1 am a peasant-farmer.

And since 1980 | have been worklng as a night watchman for the

village government after having been trained as a militia man

in 1978. My appointment as a night watchman was based purely

‘'on my good conduct and not on whether or not | was literate.

But during day time | still work on my farm. For example, in
= 1980 | harvested dbout 10 sacks of millet. These were adequate

-

85
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‘'
\

‘for my family's food for the whole year. | even sold about

three tinfuls of millet in order'to get money to buy clothes
for my family.
. « | received prlmary or elementary. educatlon up to

igrade L, During that time, | did not realize the importance

of education..” | did not take it seriously. And as a result of
this | failed a grade 5 entrance examination in 1970.
After leaving school, | married in 1978 and | have two

“young children who have'not yet started schooling. When these

children reach school going age, they must be encouraged to go
to school. They should get higher education than | had.

In his response to a question on when and why he joined the

‘prograﬁ, the informant pointed out: ' S v . J?-‘”\

this

-

) T . ;
| joined the program in 1980 in.order to get some more education ,1&ﬂ
which would help me .in my I}fe. An illiterate person will find
it difficult .in corresponding with some of his relatives living
in distant places. Second, someone who is illiterate may see
a sign 'HATAR!1' [Danger] displayed somewheré, since he does not -
understand what it is all about, he may simply go past it.
Recalling.what he learned from the jprogram, the informant had j
- . N .
to say: -
In the past'we did not understand the |mportance of cleanllness,
but now we do. \e have also learned the importafice of planting

"millet in rows according to a recommended spacing of 2' x 1'.

Ve did not know this, now we do. By planting millet in rows o ’ \
one can get .mare - food than:someone who has planted it anyhow .

as we .used; to, do in the past. When one plants millet anyhow,

he wastes a Tot of space on the farm. For example, by planting.

millet . in rows on a three acre farm and using methods in

'Kilimo Bora! [or good=agricultural methods]; one can get

. rore food than what anotHer person would harvest from a

10 acre farm on Wthh the millet had- not been planted in W~
rows. , ' s T —
. R . .

Askéd how appropriate the program was ‘to his own situation and.

needs, the informant statedi - .

_ / :
There are many things that we have learned which are approprlate
to our situation and needs. But we can not easily tell the
apphoprtateneSs of a few things which we were taught and read
about them from literacy books. For instance, we simply read

‘books on how to grow gice, it is difficult to say how profitable

or* unprofltable it is to grow rice here. We have not yet grown
rice 'kwa v&tendo [practically].



The informant when asked if he had ever sat for any ‘National Adult
Education Literacy Examination, said: ‘ .

| sat for such an examination in 1981 and 1983. But to date they
have given us neither the 1981 nor the 1983 examination results.
. . . | do not know whether or not | passed in these examjinations.
Vie just‘%eard that certificates for those who.passed in the ‘
examinations had been brought to the CEC. But we have not seen
thém. | do not know if the certificates have been given to those
who passed in the examinations or not.

«

Reacting to a duestion on what he had been doing withgwhat he

had learned from the program, the informant said:

By applying my education | have had, | have begun harvesting
enough food crops. . . . | did not get good harvest in 1982,

- but this was due to the fact that not all my private farm was
cultivated in that year. . . . When it rains, it is difficult
to cultivate on 'mbuga nyeusi' [literally means "black:plains';
meaning '"Mbuga Soils' or ''Black Cotton Soils"y discussion with
Rweyemamu, August 28, 1984; Mohr et al., 1972] because it - \
becomes muddy. They must get a bit dry before they can be

-cultivated. ’

Further, his reaction to a questidn on the kind of probléms (if
any) he had been experiencing in applying his knowledge in his real
A . P
situation was: » ' g

| have not been experiencing any prghlems. If | have a
> problem concerning my livestock, | shall ask a veterinary

of ficer to come and see what the problem is. . . . Although
there are traditiona) doctors who treat people, there are none
who can treat cattle. L : . o

. . . In case of millet cereals being destroyed by insects
after harvest, | shall buy and usé medicines [insecticides]
from shops. If | do not get any from the shops, ‘| shall use
'Mkunghuni' [a local tree called Mkunghuni from which local
insecticide is prepared]. It is nonpoisonous. . . . | acquired
this knowledge from my fellow villagers and not from the post-
functbonal literacy program. ’

-

" _\hen this formal interview was over, the researcher had one
brief informal di$cussion with the informant A on January 21, 1984,

Another formal interview was scheduled for February 7, 1984. »

e



Unfortunately the interview had to be cancelled because the,int‘rviewee

was not at his Home-—the nJa;e earmarked For the interview, He had

oy

unal’ farm for cassava relaxing after a

remalned on thg village cx
day's work. A message as\ﬁ reminder, concerning the interview sent.té
him through his wife who went to get a key to their house's door from
.him on Feburary 7 198h.dfﬂ ﬁbt bring any productive results, After
thelresearchgr had yaited for Bim for an hour or so, he sensed that
the informant was exhibiting sigdg of informal withdrawal from. the

study. No more formal interviews heke arranged with him from then on.

3,
A
A

Informant B, January 15, 1984 \ , ' “,

' - - \ -
The researcher having had two informal discussions with informant

B? conducted a tape recorded Form§1 interview with same on January 15,

1984, .The informant B was the father of the informant A and both of

s

them lived in the same compound.
‘Giving his brief life hié;ory during the formal interview,. the
* informant B stated:

| was born in this country of Mlowa Barabarani. But | do not
remember my birthdate [Xe was about 64 years old as estimated by
his colleague, informant E, who claimed to be in the same age

® ‘group]. | am a peasant farmer and a night watchman for the
village government's livestock. As a night watchman, | do not
sleep at night, | sit outside my house for the whole night.
| get a monthly allowance of Tz. shillings 150/~ for the task

which | think is inadequate. | only sleep for two hours a day,
from 10:00 a.m. to 12:00 noon. | do not dose during the day-
time. | work on my farm. -

. . . 1 did ot get any prlmary educatlon when | was a-
ch:ld because there were no schools in our village at that time.

! am married. 1 have srx children and three grandchuldren
One of my children ‘has prlmary grade 4 education, two of them ,
have primary grade 7 education and one is still in primary

school grade 5.. The rest have not had-any schooling. | am-
grateful to see ‘some of my children having an opportunity to go

to school. | would have llked to see them gextlng further
education. :
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Since the informant had no schooling during his childhood, he
Joined the program after he ‘had heard some shnouncements about It:

‘| heard some announcements being made about the program that
those who wanted to study would join it. And | decided to become
a pupil of the program in 1981 in order to receive knowledge.
For example, | wanted to learn llteracy skills and learn about
balanced diet, | thought it was a good idea to follow the
examples set by my cpildren who had schooling. By children '

| mean teachers including my own children and other people's.

Taking stock of what he had learned from the program, the
N :
infermant said:

When | enrolled in the program, | did .not know Kiswahili
.language. However, after | had joined the program and had
been taught by the children [teachers], | now know it. I
have also learned some literacy skills. The program has been
beneficial to me. '

Commenting on how thé learning for the program was planned, the
informant stated:

The learning for the program was planned by. teachers only,
They wrote the lesson(s) on the blackboards. Even if | had
been involved in planning the learning, | would not have
dreamed of what should be taught. My role is to follow the
leaders who are in a position to decide what should be taught.

The informant's reaction on the application aspect of the know-
ledge he:hadfgained from the program was that:

| am now able to read Kiswahili‘boois, simple friendly letters
and newspapers with little difficulty. | only get problems
when | read handwritten materials. . . . | find that the know-
"ledge | received in good agriculture and reading to be very
beneficial to me. For example, by using some methods which we
learned in agriculture, to-day we plant our crops in rows and
leave two millet plants only in each hole during weeding. By
© so doing we get a lot of food. Traditionally, we used to
leave 17 or 18 millet plants in each hole. It is about four
. years since the village government issued .a directive that we
should plant our crops in rows and leave two plants only in
each hole. . However, some villagers. stil]l believe that when they
leave many millet plants in each hole they:get a lot of food.
. It is easy to plant millet in rows. An.individual
mav take only two days to plant millet in rows on an acre and
six days only to do this kind of work on a three acre farm.
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Today, | grow 'lulu’' and 'serera’ which are drought resistant
type of millet., In the past | used to grow 'lugugu' type of
millet which takes a long time to yleld.

\\ . . . The fact that someone has joined the program, does
not make much difference. For exampie, a lggy person will
continue producing little food. Such a perfon may -have the
appropriate knowledge, but fail to apply it. Sometimes bad

. weather condition may affect crops. For Instance, we had very
little rains in 1982, as a result | do not have enough food
this year. : .

- Asked if he had any problems in applying his knowledge, the

informant responded: -
In-applying my knowledge, | do not have any difficulty. It is
easy. to apply it. . . . If my cattle get diseases, | shall ask
a veterinary officer to come and treat them, Local medicines
for cattle are now dissappearing. . . . |f | fell sick, 1
would go to a hospital for treatment. Today, local medicines
are no good. The medicines given by hospitals are better than
the local ones. And at the hospital you are examined before
you are treated. ' o ’

Since He enrolled in the program in 1981, the informant said

~—

-

that he had sat for two National Adult Education Literacy Examinations—
but: ’ .

| sat for Literacy Examinations in 1981 and 1983. But | have
not got any results to date. | simply heard from some people
that we failed in the examinations. . . . ! think | failed in ’
‘these examinations because they were hard. . . . | have not
asked about the results from the teacher. Although he is kind,
.1 fear him. . . . 1 am not going to ask him about the?pxamina-
- tion results because it is now a long time since | sat for
these examimations. | shall remain quiet, if the examination
results are available, the teacher will one day give them to us.

Informant B, February 10, 1984

r

The informant reacting to a ques;ion;designed to detect the
o ' ' ) . . )
extent to which the program had helped him in.changing the perspectives

of his world view, said: ~ —__
o s B
in our program, we have learned the importance of eating 'chakula
bora' [balanced diet]. The list of food stuffs included,

among other things, eggs and liver. \lhen | wes a-child,
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my pyrents did not allow me to eat these food stuffs., They

did not give me any reasons for the taboos. Thase taboos were
meant to let the grown ups eat these food stuffs-alone.. The
taboos were bad and baseless. | do not know whether or not

old pedple in those days were selfish. After learning from the
program about balanced diet; | allow my chfldrea to eat
different kinds of fpod stuffs.

On the basis of the regearcher's observations and document

analysis, the informant was asked to give a brief account on 'a small

house,' 'small pit,' a 'Kichanja' (a simple structure made dF sticks

on which washed dishes are put in order to dry) near his house and

the use of 'an oxen plough.' He stated:

The small building which you see outside my house is a latrine,
Without it people would attend their call of nature anywhere.
The latrine prevents people from doing this. And it helps to

_prevent diseases from spreading. Before Mlowa Barabarani was

established as an Ujamaa village, there were no latrines in the
village. People used to attend thelr call of nature in the
bushes nearby.

In regard to that small pit over there, |t is used for the
disposal of garbage. When it is full of garbage, the garbage
is busted lest the dirt brings diseases.

' A ‘klchanja‘ is something on which washed dishes are put
so that they get dry. The dishes are put there so that they do
not get dlrt and rust. When they are dry, they are put inside
the house, This prevents diseases from spreading.

Finally,” nobody has started using oxen ploughs for cultiva-
tion in our village. People cannot buy ploughs because they
have no money. There are some people with large heads of
cattle who could buy ploughs. But some of- these people think
that to use oxen for cultivation with ploughs is to make them
suffer. Such people do not understand the importance of oxen
ploughs. | thidk they will understand latér on. If | had
money, | would buy some oxen and a plough. Then | would get :

- some people to train the oxen for me so that I could use them

for cultivation.

Further, on the bases of the researcher's document analysis and

discussions with various informants, the informant B was asked to

‘give brief accounts og 'clean water for drinking,' *Chama Cha

Mapinduzi' (CCM), and the 'importance of including English subject

in the program.' This is what he said*
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“the interview on February 16, l98h he was busy preparlng some beehlves.

'Cledn water for dripking is the water that has been drawn ¥ rom
a well and boiled before drinking. Before the water is boiled,
it is not clean. My family boils water for drinking daily.

- -As far as 'Chama:Cha Mapinduzi (CCM)' is concerned, these
are cards. The cards in which the word CCM is written are
called CCM.. " I . simply hear. about cards which are called CCM
There is nothing else called’ CCM ‘except the. cards. ’

, ~in regard to Englush 1 like ¥t.- But | have not been

'taught ‘this subJect “1f our  teachers" decnde to teach it or to
teach any other subject, let them do.it.. But | am too old to

. learn- Engllsh 1 do not thlnk that the learnlng of English will
help me in any way. :Even if 1. learned it, | would only be able

- to understand and. speak. lt.‘ | would rot be able to read because

‘my eye 'sight-is deterloratrng e If you'are blind and use
readlng glasses, will you be able to see things clearly7 [After
a pause, he gave an answer to his guestion.] You will not see’ .
anything-even if you put oa‘readnng glasses. :

~The informant's comment$ on the extent to which .the program had
assisted him in changing his ‘perspectives of the world view in terms
of soc:al aspects were:

1 am qrateful to these chlldren who xnvented these good _
words, . . . | mean knowledge. In the past, especially during
the cdlonlal days, | used to avoid educated people because. |
was afraid of them. . .. | behaved in that way because a
go%evnment revenue colléctor had slapped me ‘on my face for. not
havih g paid my personal tax in time, After Jolnlng the prdgram,
| -am not afraid of the educated people any. more.“ For example,’

~you invited me to come to your place to-day, and have come.

| am. now: dr:nklng tea with you and sharing -the same ‘table with
~you. In the past, I would not have done this. -

»

After this Formal |ntervlew;”a‘subSequent interview appointment

“with the informant B was not kept'desplte the researcher's keeping hisv‘

own appointment, ~When the ianrmant was visited by the researcher for

/

iHe told the researcher that after flnushlng his task he would.go for

‘ the |nterv1ew at the researcher s lodglng. The researcher went back

to hls lodging and walted for the |nformant. But the infbrmant never

]

turned up. And no apology was glven by the lnformant for not . keeplng

i the appoantment In the reseercher s view," the apponntment as well as

(2 ,.)"‘
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.+ the stUdy did notgproBably mean. much to the.informant‘B. .The lnfor-
i

mant s fallure to keep thlsappOIntment was consndered ‘by .the researcher

\

" as a sign of nnformal wuthdrawal from the study The researcher
-vdec1dedvto,reducerthe‘number of the lnformants furthenvdown,to.three

which could posslbly be‘manageable for the in:depth study. e L

Informant C, January 15, 1984

. Two informal discussions were held between informant c and the
B /-\ . *

: researcher before the flrst tape. recorded formal" lnterVIew was

conducted by.. the researcher on January l5, 198h
' The researcher started off by asklng the lnformant to glve a
~brief account of his llfe hvstory.‘ In his response, the |nformant sard

I do not know my birth date [he was probably in"his late
thurtles] I.am a peasant farmer, a catechist since 1981
and | have been a representatlve member’ in. Mlowa Barabara
vxllage government since 1981. "My main occupation is
-~ farming. = As a catechist, | receive a moathly allowance ranglng
from Tz, sh. '30.00 to 50.00. The role of a representatlve
member that 1| play in the village government is on votuntary. -
‘basis. | am married and have four children.: My eldest child .
;recelved elementary grade 7 educatiion. The remaining three are
in grades 3, 6 and 7. :

| did not have any " schoollng durlng my chlldhood l did - /

‘not have it because | had’ to look after my parents' livestock.
Second, | |ndulged myself in traditional dancung., '

Responding to a question on when_and why he enrolled tn'the'

- %

program, the'informant stated:

| enrolled in the Functional Literacy program |n l97b at Mlowa
Barabarani because | wanted .to learn how to write- Py name. My
experience in signing papers as a witness at a court of law by -
putting my thumb print bothered me a lot. But having learned -
skills-in writing, | decided to enroll in the post-functional
literacy program because education has no end. There are still
‘many. new thlngs which I would-Tike to learn. .For example, -
“arithemetic in’ particular motivated me to contlnue learning. -
- Arithmetic is a very important subject and it can help me in
~my daily life if | understand subtraction, addition and '
division. ‘ :

93
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’ .+ .| am not sure in Wthh level | fall in the post-
funct:onal llteracy program.~ But i thlnk 1 am in Level 4

In hlS recapltulatlon of what he had learned from the program, -

..

the lnformant said. to the reSearcher
| learned llteracy SklllS, health science ‘which |ncluded general
cleanliness such as the importance of . keeplng a house and its
surroundlngs clean daily, and bonllng water .for drinking in
order to get rid of harmful germs. 1 also learned how
important it is to have a balanced diet and a house wnth windows
of about 1' x 1/2'.". Further, | learned some methods in

: agrlculture. o '

~

. .

Respondlng to a questlon on whether or not he had sat for any
Nat|onal Adult Educatlon theracy Exam|nat|ons, the lnformant sald

| sat for the Natlonal theracy Examlnatlon in 1975 but failed.
In 1977 and 1983 |.re-sat for the examination. But have not -
" received the examination results to date. . . . | do nqt know * .-
i whether or not | passed in these examlnatlons. We asked our-
teacher in the classroom about the examination results. He. told
us that the results were.still being prepared. They will be

glven to us when -they are ready. But.when shall we get them?

It is very frustrating. “You sit for an examination and then you L/

do not get. any results. What does it mean?
Asked how approprlate the program Was in his' sntuatlon and needs,
the |nformant clalmed
What'l learned from the program is approprlate to my own sutuatlon
and needs. For example,- the things 1 learned such as literacy -
skills, methods in agriculture, health and polltlcal educatlon
-have been benefncnal to me.
In regard to what the |nformant ‘was donng w:th the knowledqe
- &hat he had received from the program he sald

| am using my literacy in helplng my chlldren in some subJects \

example, | " help my children.in reading and artihmetic in grades

!

which | know. | do it when they ask ‘me to help them. For ﬂ\) :

1:and 2 of primary school. I also help my grade 3 child in.
readlng but not in arithmetic. Further, 1 use my 1iteracy in
read|ng my letters and. newpapers [printed ‘in Ki'swahili] such
s '"Uhuru," "Mzalendo'' and 'Kiongozi" without any problems, -
Since | was appointed as '"Mwalimu wa Kanisa' [llterally,
“teacher for the Church' equivalent to a catechlst] in 1981,-
have been u5tng my Jiteracy-in preaching in the Church



_teaching students who are getting ready to be bapt ized and

' those who want to be confirmed in the church. Further, I.teach
two religious periods a week to Mlowa Barabarani prlmary schoal
children from grades 3 to 4 at the CEC. Relnguous instruction
at the CEC is usually provnded to school children between 12:00

95

and 3: 20 p m. . _ . L _ oo

The informant S role of a catechfst was vériFiedbthrough_the
B »researcher's observatiohs’and |nformal interuiews athand/or:in.the
.church‘ Just before Sunday service, began on February 12 1984, for
' example; the researcher had an |nformal dlscussnon wnth the lnformant“
:0utssde the. church The researcher was brlefed on the s:ttlng |
%\rrangment in the church‘. The‘ re'searcher was asked to'./sit .together
| “with the preacher and his team on the altar in front of the church
He was also requested to lntroduce hlmself to the congregatuon and
‘yte]] them what he was d0|ng at Mlowa Barabaranl.t But the researcher
'_chose’to‘5|t-amongst the worshnppers.« Then the team comprnsnng the
rnformant who was the preacher, a church elder and a glrl sat on the

altar The researcher recognlzed the glrl She was the researcher s

ltemporary cook at Mlowa Barabaranl. \The-researcher dud not accept the

o -

suggestlon that 'he shou]d have sat in front of the church and lntroduced

- hlmself because to do that would have probably spou]t hls‘bpportunlt

_of attendlng church servnces conducted |n other’ church denomlnatlo s
in the VIl]age."
R "The researcher llstened to. the lnformant theApreacher.t
church was full of people |nclud1ng some of the hlowa'Baraba,an?A
primarybschool‘teachers. vln the“course of hfgfpreachfng,;thekinformant
, : c ' - / S &
made‘the congregation change their roTe from that of Tisteners'tOﬂthat‘
of singers‘and'vicevuersa'in'Order tp‘emphasile a:pOInt;lOn that.day,A
the'researcher‘enjoyedhnatCthg and'listening to the informant, the

-

a“
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preacher.

[:3

The informant, ‘continuing to react to‘the\guestion on what he: -
was doing‘With his learning, stated: \‘f
Because of ther learnlng I received from the program my famlly
is enjoying drinking-boiled water. | also allow my children to
eat different kinds of food stuffs so that they have 'chakula
'boray [balanced diet]. Although | was -not. allowed :to eat, for
. lnstance, eggs, and liver when | was a child, | no longer believe
* in such taboos of the old. traditions. These taboos - are:useless,
To deny chlldren of eatlng “chakula bora“ may result in thelr
health being . retarded '
Further, by usnng good methods in agrlculture, | harvested
100 tinfuls of millet in. 1979 from my two acre .farm. - ~And.
because- of political -awareness | had from the program | am now
. a member in the village government ‘As a member  in the vn]lage
. .government, ‘| -am a ‘chairman of both sub- commlttees for building
and construction and- village shop. - [The informant's role in
the village government was confirmed by the researcher during
- .the meeting of the Village government held on January 14, 1984,
_Although the nnformant\d\; not attend the meeting, his name was '
i_referred to by varjous me bers from time to tlme ] i

4

. The 4nformant, assessnng his: sutc\eses and/or problems he had

been expertencnnq in applylng his knowledge n tbé‘rea]~situation,

pounted out:

Because of drought 1 harvested only 10 sacks of mill
1982/83.  .This was irnadequate to feed my family for the.:
year. We ate all what we had harvested by October, 1983. . Now.
we: have. no food. | am now dependlng entlrely on casual labour
by working on some people s farms in order to: get some money
that ‘| ‘can use for buying food for my: famlly. Moreover, my
dmonthly allowance that | ‘get _as & catechist is not .enough to
maintain my famlly But 1 have to persevere because a service
rendered to-a church organization does not pay much. . . . |
would not say that my services that | offer ‘to the- church on
voluntary basis prevent me from: partucupatlnq in my farmlng ‘
and literacy. activities. The pursuit of voluntary activities
'is a remarkable task too. To sum upy the whole village is
-faced by a shortage of food this year. The~cause of the
shortage is' the drought.
Further, in the program we- learned the lmportange oF

using 'mbolea ya chumyi chumvi' [fertlllzers] on -our Farm

but these are not. avallable. Instead we use manure that we get
_From luvestock ‘ . =

When asked,to comment: on- how he cou]d“ellevfatedsome”of*tﬁe



prob]ems he hadﬁbeen'experiencing, the informant said: o S

There is no ‘solution to- shortage of food. . . . 1 could-

perhaps alleV|ate this problem by expanding my acreage for

cassava. ‘think this root crop needs’ just a minimal amount -
~of rain. . . . In order to alleviate this problem for the

entire village, we need to buy two or three tractors. With -

these tractors we can expand our’communal farm and have it
vwell cultivated. v -

.

o : Lo . . —

Informant C, January 22, 1984

’

The infarmant when asked to comment Briefly on 'a small house,*
'small]pit;"?kichanja;'.'tgaditional medicines' vs 'moderh medicines,'

] 'Chéma1CHa Mapinduiii(CCM);' and the importance of including.‘EnglisH.>

subject‘ in\$he program saia'
J

The small houses bunlt near the maln houses in.the V|llage
are latrines, After the V|Ilagers had started living in this
Ujamaa Village, the village .government directed that every
villager had to build a latrlne.{ During that time, most-
villagers. had realized that they were crowded. Secord, they noe
longer lived near bushes where they used to attend the call of
fature. - Further, we had learned in the literacy program that 'if
we built and used latrines, we .could prevent diseases from -
‘spreading in the village. So we started building latrines. - The
graduates of the program helped the village government in: .
persuadlng the . illiterates to build the latrines. Being among
. the graduates of the program, 1. participated in .télling the
illiterates to bunld latrines. They accepted this idea.
In. regard to small pits near our houses in the village,
these are for the disposal of garbage from .the houses. All"
the garbage must be put into these pits and then burned. |f all
the rubbish or garbage were scattered all over the v;l]aqe,
* they cowld be a source of disease. °
‘ Coming to a 'kichanja' which can-be seen outsude ‘each house
in the village, is used for putging on dishes after washing them
up. When the dishes get dry, they are re-used or put into the
houses. . To keep wet dishes in the house would not: only spoil "
them, but they could become a source of spreadlng diseases,
My views_on modern medicines vs traditional medicines are
that if | fell sick, | would go to a hospital for treatment. - T
1£ 1 would not det Well after treatment, | would then ask the
"hospital authority to refer me to a hospntal with more facilities
than the first.one for further treatment. Should | not be
" cured, |- would come back home and wait for God's decision or try
traditlonal medicine. Although some traditional medicines can
cure some diseases, they are not as good as those given by



*
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“hospitals. . « . ln case my livestock is attacked by dlseases,
1 would ask a veterlnary officer .to ¢ome and treat the animals.
There are no traditional medlclnes for. lnvestock except for
millet. - For instance, when we fall t get medicines [on

. lnsectlcide such as 'actel|c 2 per cent'] for preservation of
our millet, we put traditional medicin s cal]ed *mkunghuni in
kigogo'/into. a 'kilindo' [a container u eq for grain. storage

by individual ‘villagers]. The medicine 'is safe .and unpoisonous. _L

It can protect millet grains from being estroyed by insects.
Last year | used it and the gralns were hot attacked by the
‘|nsects at all. Many people in our village are still using
'mkunghuni' for.preservation of cereals. This kind of medicnne
is obtained from a local tree called mkunghunl. :
[The informant's frequent visits to MVUMI(hOSpIta] for
"medical examination and/or getting medicine were noted by the!
researcher during the research period.] C
. . . To me, CCM or- 'Chama Cha Mapinduzi' is a party of
CCM . . . or a party of peasants.. . . or a party of peasants
and workers . . . or a party of the government . . . or—
[In his attempt to descrnbe CCM, the lnformant kept changlng hlS

answers ]

: . « « As far as Engllsh is concerned | have not been
'_taught this subject. | wonder why our teachers have not taught

us this subject. | believe English is a useful language. |If |

got some medicines, for example with instructions written in
English, I would have to ask someone to read the instructions
for me because | do not know the language. | would only under-
stand the usage and the required amount of the medicines after
somebody had read the instructions for me. . Because | have not
.been ‘taught - this subject, ! fee]yl lack somethlng in my life.

Informant C: March 8, 198h

On February 8, ‘1§8h the researcher met the informant C at the
. CEC. The |nformant told the researcher that he had gone there to h|re
a,tractornso that Jt could cultivate on hls prlvate farm at Tanzanian
~shs. 250.00 an acre. The next forma] interview was scheduled for
?ebruary 17; 198h.'.Howe§er, the informant went to Mvumi:hospital for
medical treatment,before'the sChedu]ed'interview was conducted. The‘
researcher visited him on'Febrnary 22, 1984 ano found.him sittinq

ousnde his house readlng a bible. “When the researcher was havnng a

brlef conversatlon wuth htm the- lnformant s wnfe brought him (the
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- informant) some medicines (tablets).with some water."Tanﬁnformant

took the medicine. Then March 8; 1984 was set as the new date for,

the next interview. On March 8, 1984 the researcher met the informant

at the CEC in the afternoon. The infornan;/tdfalh?h that--he had gone

ﬁ&-ﬂ’thééé~torg¢ve”rerigiouS instruction to the primary school children.

Ryes
3 - -

However, -the informant reminded the researcher that he would go for

‘the scheduled formal interview after religious instruction clasEes.g

W

The formal interview was condUcted at the researcher's office

?‘:

“on® March 8, 198h . Expressing how the post functlonal literacy program

had helped him in changing his social relationships with various

social groups, the informant said: - ‘ o o

.‘.

the informant said:

| am always cautious about how | should participate in them.

Before | joined the program, my relatnonshlp with my family
was not very good. For example, | did not -bother about my
children's progress in school. When they returned home from
school, || did not care to examine their school work as | am
doing to-day. . . . But my relationship with my relatives has
been good throughout. When | need some millet seeds, for
instance, they give me free of charge. | also give them some
when theygare~in need. My relationship with my religious leaders
has been good too. They like me as | do. We exchange visits ~
and ‘they have sometimes helped me in my private work such as
building a house. :
However, our .social dlstance between government ]eaders o
as well as literates and | was great when | was still illiterate. .
| feared government leaders and literates. | always thought that

_if | associated with them, -they would have tricked me, imprisoned

me, and they would have perhaps -caused bodily sufferings to.me.

‘I no longer fear them. These fears were baseless. |If they try:

to trick me, | shall soon find out that they are p]aylng a trick
on me because | am now literate.
Since | am llterate, some. of my friends seem to be afraid

‘of me. They have stopped visiting me regularly. But | still

do. . . . They claim that they do not visit me because they are
very busy throughout the year. :

Giving ‘an account on.hns participation in cultural activities,

12

! still participate in some of our cultural sctivities. ' But



For example, | would like my\boy to be circumcised because

it is our custom, However, what is taught to circumcised boys
by traditional old men is useless. The kind of teaching
provided to these young men is full of abusive Ianguage. S R
would not like such teaching | received during circumcision

to be continued. .

. « . After the boys: have been curcumcused they-are kept
away -from their families until they get well. During that
period they are under the care of old men whose task is simply
to eat food. A parent whose boy has been cjrcumcised may use
up to eight sacks of millet for feeding hipf, the men and for a
feast and liquour for a circumcision ceremony. It is possible
that after the celebration, the parent could find that there is
no food left in the house. The celebration is costly. It would
be better for the parents to discontinue such ¢elebration[s].

« « » | have a boy, | think when time comes to-have him circum-

_cised, | shall let him go to a hospital for circumcision,

,When he comes back home from the hospital, | shall remain quiet.
> | shall not tell anybody about it. The money - -that | would have

spent on food for a celebratlon would be used probably for

buying a shirt.and a pair of shoes for my boy. | shall try to

. avoid these expenses. | have seen how some parents incur costs

for such celebratlons and later on experlence hardships. | shall

avond them. :

. « « We have not dlscussed anything in our’ program
concernlng how to reduce costs for celebratlons for circumcision.
As has already been said, if | want to have my boy circumcised,
I shall let him.go to the hospital. By so deing, | shall not

_lose anything. If my relatives ask me why I have had my boy
circumcised in a hospital and have had no ceremony, I shall
tell them the truth that | am unable to meet the costs of

~ feeding many men taking caré of my boy For a whole month.

In regard to costs involved in celebrating a girl's reachung

puberty age; a parent may ‘use up to one sack of millet for
celebration. Furthermore, after the vnllagers have "harvested
their crops, they usually celebrate. But after harvesting my .
crops, | just celebrate with my family in order to thank God
~~ that we have been alive for the whole year. Food is prepared,

and we eat. | do not celebrate with other people:with tradltlonal

dances and liquour.

Informant C, March T4, 1984 . //f;y

By March 9, 1984, the researcher had conducted six formal inter-
views with informant D ‘A seml-structured questlonnalre ‘based on
,the questlons admlnnstqfed to the Informant D was adapted and

admlnlstered to the informant C. So the interview conducted by the
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researcher with the informant C on March 14, 1984 was comprehensive
and included questfons for interviews IV to VI. -

When the informant C'waSQ'sked to give an account on how he

Yo
- \

became a member of the village government and what were his éSpira-{
tions, he stated:

| decided to contest for a membership position in the village
government on my own so that we could help one another in
building socialism. | was not influenced by anybody to do so.
In future, | may contest for a post of branch secretary and
probably for the chairmanship position in the village. | am
not aspiring for any leadership posutlon hlgher than these
'because ! am now old. :

The informant responding to the researcher's questlon on whether

or not he hired the V|llage tractor and cultivated on his private

farm, said:

| hired the tractor on February 20, 1984 and cultivated two
acres on 'mbuga plains' [or "Black Cotton Soils"]. Then I °
planted the ‘type of maize that takes about a moﬁth to mature
and serena millet. '

Asked how many facres he had planted, cultivated, and weeded on
his private farm during the 1983/84 rain season, the informant

pointed out: . —— —

{ planted three acres on my private farm adjacent to the village
millet communal farm. Out of the three acres, | have cultivated
and weeded one acre only. Total number of acres cultivated and
weeded this year is two on my private farms. One acre on the
farm adjacent to the millet communal farm or 'bega kwa bega
farms' [or on .the block farms] and the second one is on my .
private farm. | also planted, cultivated, and weeded one acre
of .groundnuts and 1/2 acre cassava on my private farm. | did
not plant any other kind of crops because | had no seeds. For
example, sunflower seeds were not sold to us. We were told by
the village leaders ihat these were gonng to be planted on the
vnllage communa} farm. |

For' his ]983/89,harvest from his private farms, the informant

projected:



J,J

| expect to harvest three sacks of millet for the 1983/84
season which is inadequate for my family's food. | hope to
harvest two or four sacks of groundnuts. So we shall be
eating these food stuffs. We shall get new ideas in future.
« . . If | sell groundnuts with husks, | think | shall get

Tz. shs. 500.00 per sack. And a tinful of groundnuts with

husks is sold at Tz. shs. lOO 00.

Asked to recall the acreage he cultivated and what he harvested

‘in 1982/83, the informant said:

In 1982/83 seasdn; | cultivated and weeded six acres of millet.

| harvested 10 sacks of millet only which were not enough for
food. From one acre of groundnuts, | harvested three sacks
only. . . . We did not sell the groundnuts. We ate all the

- groundnuts because after | had been medically examined at . -
- Mvumi Hospital, | was found to be having tuberculosis. | was

admitted at the hopsital and | was advised to eat groundnuts.
. « « Yes, | was treated and got cured from the disease. |
also cultivated 1/4 acre of cassava. Unfortunately | did not
harvest anything because some people stole all the cassava
crop. . ' ’ 9

When asked to give a brief account on how the learning 69r the

content) for the program was planned, the informant said:

~at

We were not asked £o~partiqipate in plahning the learning for
the program. Had we been asked to participate in planning

the learning, | would have suggested to the people concerned to

include the teaching of English. Even if | just learned

greetings in English, that would be enough. | would have also

asked them to put emphasis on the teaching of arlthmet|c and
readlng. .

theoretical season is short. It would be[ better to have the

duratlon for this season |ncreased

both

Gavung an account on the kind of learning activities 'they had’
8 : 3 . : .
inside and outside the classroom, the informant stated:
. R
We did not do any activities outside the classroom. We were
just studying and doing some written exercises. But some
teachers who were teaching us were going very fast. . ...

 We did not have any discussions. - .

"« « « For example, arithmetic is a very dnfflcult
subject. |If the teacher is teaching it very fast, | cannot
understand. |f he goes slowly, I shall understand him,

When we asked thése teachers to go slowly, they accepted our.

. request and they began teaching slowly.

« . . One bad thing in the program i that, the duration for .
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« « » We experienced another problem in the classroom. .
Some women came to the class with their babies. These bables
made noises In the classroom. Even the women themselves were
unable to learn. . . . In my opinion, | think that women. should
have a classroom of their own. .

.Y

\lhen .asked what he thought about the furniture he had been

oy

using at the CEC, “the |nformant responded: , . i . 1

The desks.are good but they are unsuitable for adults. The .
chairs are also unsuitable because they are too low. As such .
they make the adults to restrain their backs.

Commenting on the functions of a library at_the CEC, the

informant stated:

_The library at the CEC Ps a place where books are kept. There
is a literacy teacher who writes down the names of all the '
pupils who borrow books from the library. . ... | borrow books
from the lihrary. Every time | borrow books my name is written
down. But | have not borrowed any books from the library this
year. And | do not have any literacy 'books at home.

The informantvc\was admitted to Mvumf Mission Hospital before the

‘next forﬁal interview was arranged.’ He was admitted there fornfurthar‘

» medical ‘examination -and treatment. The'researcher met him on hay 1,
1984 after he had been d|5charged from the hospltal “He looked weak
’-and weary. " He to}d the researcher that his condltlon“had been
described by the hosplta] authorntles as anemic and that he had been .
‘advused to eat a lot of eggs and other food stuffs. In the interest '”,
of the |nf9rmant s health, the‘researcher decided not to ﬁake any |

L t
further formal interview appointments with him. » -

Informant D, January 18, 1984

"The researcher had two informal interviews with infofmant D before
conducting a formal one on January 18, 198h., During the interview,

the informant wasaa%ked_tq give a brief account of her life history.

v
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This Is what she said:

| was born in this village. | do not know the exact date of
my birth. But | think | am about 49 years old. | am a
peasant-farmer, a cell leader and a chairperson of a literacy
class coomittee, As a cell leader, | work on a voluntary basis.

| did not receive any formal education during my childhood. ,
My father did not let me go to school because | had to look after

l

livestock, -
I am marrjed. My husband .is married to two other ladies . -
who are senior to me. | had four children but one of them died.

The remaining three are daughters. Two pbf them received primary

education up to grade 7. Unfortunately,| the third girl could

not have any formal schooling because she had to look after our

livestock. All my-daughters are married and | have five grand-

children. One of my grandchildren who has not begun schooling
A lives with me, . , :

e . .
Respéﬁding to a question on when and why she enrolled in the

program, the informant stated:

| enrolled in a literacy program which was being conducted
under a tree in 1958. My enrollment was done just a year
before | got married. | participated in the program for ‘
three months and then withdrew from it. In 1966 | re-enrolled
in the program, Then | withdrew from the program for a year
before |’ re-enrolled for the third time. Since then, | have
continued my participation in the program to date.

. . « The purpose of joining the program was to enable me
to know and understand what was in the program. | was not
influenced by anybody to join the program. Later on.l| was.
elected cell leader. As a cell leader | decided to continue
learning in order to know writing. The writing skills will
enable me_to write names of the people under my leadership and
send them to the branch office of 'Chama Cha Mapinduzi' (CCM)
when | am asked to do so. . . . If | am ndt re-elected as a =
»_“///cell leader, my participation in the program-as a pupil will
continue for my own benefit. | am in Level 4 of the post-

functﬁqnal”literacy program.

s

Askéd\to réﬁall what she had learned from the program, the
informant narrated: : ' : .

From the program | have gained reading skills which are useful
to me. For instance, if | received a registered letter from a

- distant friedd, | would use these skills. | would read and .
understand the letter and probably know how much money was
enclosed therein. If | did not have the reading skills, |
would have to ask somebody else to read the letter for -me, By
so doing, that person would know all my secrets. Such an act

N
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would not be good. |f a secret belongs to an Individual, it
should be kept by that person only. | also learned the
Importance of eating balanced diet. For example, the food-
stuffs which build the body such as eggs, meat, milk and beans.
Political education Is among the subjects | learned from the
program, .

When asked to comment on 4 question regarding whether or not she
rd

had sat ‘for any National Adult Education Literacy Examinations, the
iﬁformant claimed:

| sat for a literacy examination in 1958 and obtained a
certificate. . . . Unfortunately, the certificate is lost because
it is a long time since it was given to me, - have not sat for
any literacy examination since 1958. When literacy examinations
were conducted in 1981 and 1983, | was at Mvumi Hospital taking
care of my daughter who had given birth to children. .

Responding to a question concerning how appropriate the progrgm.
was in, her situation and needs, the informant said:

From the program | learned, for example, livestock rearing..

| also learned pqglitical education which has helped me in

participating in political activities. And | learned the

importance of eating a balanced diet. | think all these things

which | learned are relat®d to our environment.

Reacting to a question on wh;t she was doing with what she had

learned from the program, she stated:

Although | am still unable to write my personal letters, | can

write my first name. Reading is not a problem ta me. | use L4
my literacy in reading my bible and all various literacy text
books.

« « « During my childhood, for example, my parents did not
allow me to eat eggs. It was believed that if a child ate them,
that child would experience problems after circumcision. It was
also believed that if a child ate liver, that child's stomach
would swell up. Further, eating a heart of animal was believed
to be the cause of a child's heart problems. The child's heart
would be beating very fast every day. After | have ‘been a pupil
of the program, | let my children eat these foodstuffs every
day. These taboos are meamingless.
- As 'has a)ready been said, political educatlon is helping
me in my participation in polltlcal activities. As a cell leader,
.collect contributions from my ten houses and get them to the
‘Ccp branch office. The money collected as contributions is some-
times used for buying food or goats or cattle for our official
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guests. l aﬂso attend V|llage meetlngs in wthh sometlmes
without. Fear’ 1 tell the branch secretary to reduce the -rate
_for. con}rnbutlons, 1 am ‘sympathetic to the people who make ‘
these COntrnbutlons. mFurther, | participate in v:llage v

. government electlons‘ Usually, | vote for someone who has
the ability to do & good JOb and bring: develOpment. | do not
vote for the person's appearance.’

: Furthermore, after the village government had dnrected
that everyone must plant crops in rows, | learned how to do it.

. In 1981, planted millet on a four acre farm in rows and

- weeded " 'kltaalam [expertly] harvested 24 sacks of mlllet.

. 'By planting millet in rows. and weedlng the: plants, truly, you

<~ 'get good harvest. Plantlng millet in rows is more beneficial"

' than planting it anyhow." The harvest | had in l984 was
‘adequate for food. We sold part of it and bought a cow ‘and’
three goats.- This brought the‘number of cattle we purchased
to seven. ‘ : : S Lo 4

"In her assessment of her successes"and/or problems she had in

using her knowledge in'real situation, the informant pointed outf'

- 1. am still unable to- wrlte. ‘Writing gives me a blg problem..
Qur teachers know how to teach, yet | still do not know writing.
. « < | think my head i's bad i « o 1 mean, my mental abxllty
‘is not good. . ' '
v In regard to agrlcultural actuvntles, durlng the l982/83
~._rainy season,'we had a drought. All the millet plants withered.
| harvested three sacks of nillet only from a five acre farm.
. Three sacks of’ millet was very - little. 1 finished eating all
the millet by February 28, 1984. Now | am wandering about.‘
The entife village has a: shortage of. food.::
" Further we have. had a total of 20 heads of cattle made
up of seven heads we purchased and 13- ‘heads brought to us as
marriage settlement by bridegrooms married to our . .daughters.
Due to lack of adequate grass for grazing here, we keep all the
cattle, goats' and sheep in'a dlstantdforest for. grazlng throughout
the year. My husband Xives" there most of the time. However,
11 heads of cattle, all goats and sheep died in the forest
because of the drought. ‘ '
Another problem is related to 1nab|l|ty in putttpg manure
on-my farm. While | can put some manure from livestock on my
“small farms»nearby, | am unable to do so on my farm or 'mbuga’
nyeusi' [literally means ‘'black plains,' meaning 'mbuga soils'

or 'Black Cotton SOJ]S'] It is too far away from here. 1 am
unable to carry the manure .on my- shoulder and get it to the-
farm. | could probably do it by hiring a truck. At present,

the farm is still fertile and it does not. ‘need any manure. |
think the type of soil on this farm is unsuntable for putting
manure.

© 1 also learned from the vullage government that it was.
|mportant that we planted trees around our houses. We were

&
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"~ told that trees helped to preserve moisture in the.soil and.
to bring rain. Without trees clouds can.be blown away by. .-
the wind. -So the village gOvernment asked us to plant at.
.least ten-trees around each house in the village. 'I. planted
ten trees in 1982 .around my house. . But some unknown children
in this village played with the trees. Later on'all the trees
died. This year, each villager was asked to prépare ten holes’
“for planting trees around the house. Unfortunately, the village
government has been unable to brlng us the- seedllngs. This, is

a_bi roblem. : ‘ .

7when the |nformant was. asked to comment on ‘"how she could allev&ate

some of the problems she had been experuenc1ng, she sald
I want to know how ‘to write. only. Although I want to make
__efforts in reading . . . l.shall. try to learn wrltlng untll

I know how to do it well. ‘ I
In regard to shortage of Food l‘ask myself' ‘what should
1 do in order to eliminate it?' | can eliminate it by working -
hard in agricultural activities and by applying my knowledge.
When drought occurs, | must sell something such g “a head of
.cattle so that | buy food. If there is no food and there -is
nothing for sale,‘l shall die. . I' think, | must also plant

1/2 acre or an: acre of cassava in case drought occurs.

' As far as the problem of shortage of grass for grazing
1ivestock |s concerned | cannot. plant grass because it is God
who plants ite. o o5 Unfortunately we have not -learned anythlng

-~ from the program concerning the importance of plantlng qrass -
for grazing:.

"When there is no more Fertlllty on the farm I must’ find
somewhere else in a forest where the soil will accept manure.
It will not matter how far the new farm is gojng to be. - Then
I shall clear the forest. -After that | shall either hire. a
tractor or a truck to 'get manure to the new farm. . . . Although

_ we learned from.the program the dlsadvantages of shifting
~cultivation, 1 shall have to find a new farm when l‘realuze’
that ‘the present one has become .infertile.

. «. . I understand that if you continue to .cut trees, you
W|ll receive less and less rain. But if | need a new farm, |
must cut trees. - IR a

Informant D, February 8, :1984

After,thexformal interview conducted ln» January“l8,'l98§ with

- the informantgg,»the next one did not take place'as scheduled for

January 22, l98h The 1nformant who had paid a vusut to her relattves

<

Hl|v1ng in a distant vcllage arrnVed with her luggage on her ‘head at the

l‘"
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- |
olace of lnterview (her home) looklng exhausted lhe reSearcher
who had been waltlng for her for sometlme outsude her house agreed
with her to .postpone the lnterV|ew. -

The rese%rcher v15|ted the lnformant D on~ February 5, 1984
.But he found that the |nformant had gone to part|C|pate in her uncle s
daughter s Puberty celebratlon._‘The researcher went to her uncle S
home and found her there.‘ He bruefly talhed to her and her uncle.d

Then both the. lnformant and the researcher agreed to have a formal

interview on February;8, 1984, The researcher drank some llquor and

»taoe recorded somefof the tradntlonal dancers' songs., The researcher .

learned that such celebratlons were exc}usvvely for women and he left
for hlS lodglng.
‘When‘the formal interview began on February 8, 1984, the

informahtHWas asked,to'cohment‘briefly on 'a small house;"' 'small

pit *"klchanJa, 'traditional medicines' vs 'modern medicines, '

'Chama Cha Mapunduzu (ccm), "the’imoortance of lncludlng EngliShlin’

the'program, clean water for drlnklng, and the"iﬁportanCe of oxen !

"ﬁlOUth.l She stated

- The small house you see over there lS a latrine. It helps' k
to prevent diseases from spreading. Before | moved into this -
Ujamaa village in 1971, | had no latrine.  .During that time we
'still had big forest nearby. One could easily walk into it and
attend call of nature. To have a-latrine nowadays is a must.

. | built mine after | had moved into this village.

‘ 1 have a small pit which I use -for throwing garbage from
my house into. Dirt is the source ‘of diseases. Flies usually
carry diseases. from nelghbourlng houses and bring them here.:

~When children drink water, for example, ‘they get the ‘diseases..

So | want the flies that brlng dirt to stay there. into ‘the pit.

-'klchanJa is. something used for putting dishes on after_
-~ they have been washed up. When the dishes get dry, they are B
‘put into the house. This also helps to prevent dlseases from
spreading. . :
lf I fell sick 1 wouldlgo to a hospital for treatment
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Informant D, February l2;'l98h"

because the medicines. given by hospitals are better than
traditional ones. If 1| did not get cured but got discharged.
from the hospital and been advused to try tradltlonal med|C|nes,'
1 'would do so. But.l would not go straaght away to see ay_ ‘
traditional doctor.

In case my livestock had dlseases, I would go and explain
the problem to a’ veterlnary officer. Then the expert could come
‘and treat them. For example, at one time my: livestock had
problems. When | told. .him he came and treated them, | pald

- him some money only for the medicines He used for treating them.

‘ If some insects began destroying my mlllet cereals; | would

~go to the town and buy some medicines. ! would put the medicine
.. into a 'kilindo' and the insects would go away without delay. -

If 1 .could not get .the medicine from the shops,“l would -

tFaditional medicine called 'mkunghuni.’ o
‘ In regard to: 'Chama Cha- Mapinduzi (CCM),'" this is a party
‘of* the government. [After further questnonlng] . It is a

o political party. . .. .
: ‘We have not been taught Engllsh ] would like to be taught

English so that | know it. | f somebody walks past me and back-

“bites me in English, | would llke to understand what that. person,'

is talking about.
« - Clean water for drlnklng is the water that has ‘been obtalned
from a water tap and boiled before drinking. 1f you dfink water
without boiling it, there -is a danger of drinking: dirt. lt-js
“also dangerous to drink unboiled water especially. whed one:
- remembers our enemy who came here last year. This enemy ‘is
: called 'klpunduplndu [cholera] Seven people died of cholera.’
. « . To'say the truth, | did not boil water for drinking
to-day. ‘Since the enemy has gone away and he is far away from
‘us, | have stopped boiling water for drinking. - 1 have just
ignored. . . . 1 think | shall resume boiling it before drlnknng
because it is dangerous to drink unboiled water.

.« . People have not started- using oxen ploughs for’
cultivation in this village because ploughs are’ not available.
Second, it may be that people have not begun using them for :
cultlvatlon lest they are considered as being cruel to their
cattle. Usually, each person who has cattle sells. one every
year. The money is used for hiring a tractor ‘to cultivate ‘on:

a private farm. . . . They do this because of their ignorance.

s

The third formal |nterView with'the<informant D was conducted by

“‘the researcher on February 12, 1984.

When the informant‘was asked if the orogramshad’helpedbher in:

changing her social relatlonshlps with,difFerent social groups,,she

©
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pointed out: "
o My re]ationship.with Variops people prior an —"had .
‘enrolled in the program has ‘been good throughout. | have had no

* problem in relating with them. We have been exchanging visits
frequently. Whenever my relatives, for example are snck or they -
have problems, | visit them. They visit me too.

. « o The fact: that | am now literate does. not make. them -

. fear)ne.- Because they llke me, they also give me.some seeds

. free of charge. Sometlmes when thev need seeds, 1 also- glve
them free of charge.

.Respondlng to a questlon on her partlcnpatlon |n cultural

activities,: the :nformant stated

There has been no change in my part|C|pat|on'|n cultural .~
activities prior and after | had enrol]ed in the program.
~For .example, .| have been’ part|c1pat|ng in gir}s' puberty

" celebrations throughout my life. | believe at what the qirls’
learn from,old ladie$- during these celebratlonsnls profltable.
- | should like such learning to be continued. . . . It is

‘lmportant that girls'. puberty- ce]ebratlons are carrled out
because i f we 'do- not observe them, our: neighbours will be
puzzled. when they see agirl becomes pregnant. They will
raise questrons,j'How come a small chlld is pregnant before

“reaching puberty?' e :

.. 4. However;, these celebrations somet:mes ‘can’ be costly. .
__For instance, - a person may use from one to five.sacks of millet
“for celebratsons <" . During my uncle s daughter 's” puberty

celebrattons on February ‘5, 1984, | contributed Tz." shs. 50.00,

‘one tinful of millet flour, two pots- of vegetables and fire
wood. My friends contributed one tinful of millet flour., My

“uncle provided. buttermllk, vegetables and ltquour. . « « As has
been said, what is taught to the: girls is good but, I thunk the '
costs for these celebrations should be reduced. A person could

- probably use one . or two tlnfuls of millet flour. We do not have

. enough food.

I also part1C|pate in celebratlons for girils! circumcision. -
We continue letting girls be circumcised lest they. experlence
problems -as mothers when giving births to babies. s

. "We discussed in our class concerning  the |mportance

.of chn]dren s circumcision and the glrls' puberty celebratlons
and- the costs involved. . . . | lntrodUCed this topic to the '
class for discussion.. | was lmplementlng our branch chairman's

~~directive that we as leaders should stop pecple from having thesé P
lcelebratlons. The chairman had told us that he. had seen one - o

house in the .village which was full of people wno were havung
such celebrations. ' The chairman argued that such celebrations o
delayed people from doing their economic activities and were .
contributing to the. shortage of food. | told’ my colleagues in

’the class that if people wanted to- have thelr chxldren o
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| curcumc1sed they should take'Care of, their children after

‘circumcision in their own homes until they recovered. For
example .a,;person should cook food and eat it and then give.

- some to the circumcised child. Further, only. a male parent‘

,and the boy's uncle, for. example, should take ' care of the

‘ cnrcumcnsed boy.

e o e Usually, between 10 and 30 men take care of 'a

~circumcised boy or two boys only. As a mother who;g/beyrls
~circumcised, | have to-cook food at: least threetimes at noon

by using a very large cooklng pot. Then | get.the food to a

camp where the circumcised boys and a group-of mep live for about . ,
30 days. In the evening, | do the same. | must continue dorng - W
this every day ‘for 30 days. An. |nd|v1dual may use up to four - '
sacks of millet. After 30 days in the camp, .4bout two drums of
liquour are: prepared for guests to drink. Sometimes three or

~ four ‘heads of cattle are slaughtered at the cnrcumcnsed boy's -

home .for a big celebratlon.

« «.« As you know, durlng these years, agrlculture does
not give us enough food. ‘A person who has harvested three sacks
of millet will finish all the food for these. celebrations. That
-person will have a 'shortage of food while the colleagues woll
have preserved theirs. .'; . My ‘colleagues nn the class
supported my viewpoints. ‘ '

..+ . However, | ‘have stopped parttcnpatlng in thanks-
givjing to gods. For example, there is no need praying for rain )
under a tree because rain is brought by God. . . . Even if God - : g'

~will bring.rain to our vnllage ‘we shall continue planting

trees around our houses. ~'Many trees should be planted in the
vnllage and God will brlng us rain.

Q-

lnformant D February 19, l98h

" Yow posntnOn? I wou

When asked to glve an account on what were “her aspnratlons in

. polltlcal partlcnpatlon, the |nformant sald" R ; R

) have been ‘a cell leader for sometlme now._ My dutles as a

. cell leader” do not interfere with my agricultural aCtIVltleS
as well as other activities. | expect to-contest. for this:

pasition in future. | would like to understand how to run a

" government. . . . Yes, I would also like to contest for other

higher positions in ghe government. Why should | remain in a
d like: to become a branch chairman or a
secretary. | 'very much l|ke actlvntles involving the running

- of a government for :the purpose-of bringing development.
“Further,‘l would like to contest for leadershlp positions at

_ the Districty Regional- and National levels. | want to become
a b|g person. As. such, l shall be able to vns;t all countrles.

_Respondlng to a questlon on the number of acres she had planted



cultlvated ‘and weeded on her prlvate farm durlng the 1983/8b rain

season, the |nformant clalmed

_ Durnng the 1983/84 rahn season, l\planted'a'dotal of 9 1/2. acres
of. millet.oh my private farms. These include three acres
planted -on my prlvate farm adjacent to the village millet
communal farm. " Out of these acres, | have’ cultlvated one acre
only. There is too Wuch water on that farm. .do hot thlnk
'that | shall be able 'to. cultlvate _the remalnlng two acres.

'+ « . At the. moment, am busy weeding- the one acre which
‘have already cultivated. 0On the other miilet private farm, |

S have cultivated ‘and weeded 1:1/2 acres. | tried to hire a .
= L casual labourer for sometime, the: person cultnvated very little
” as 1 showed you 6n my. Farm.. However,‘l stlll paid hnm a lot of
money ' :

;Maklng rough prOJectlons for her l983/8h harvest from her prlvate
Farms, the lnformant estlmated ' N RS H/ y

. From about 2 l/2 acres of mlllet | expeét to harvest flve sacks
only. " This’ will be enough for food until February, l985 |
. think | must get something for sale so -that | can buy food by
- May, 1984, If I do not buy food ... . | mean mlllet by May; . .
1984, later on it will be expenflve. - ' :
I expect to get about six jor- seven sacks of groundnuts
. with husks or 3 1/2 sacks of groundnuts wnthout husks. . A sack -
- of groundnuts w1thout husks sells at Tz.. shs 800_00 or Tz. shs._
900 00. : o e :

lnformant D March 9 198#

lff“f~' . Respondlng to a questlon on how the learnlng (or content) for the

‘..

program was planned the lnformant sard- <

In plannlng of what we would lake to be |ncluded in the program,
our teacher asked the class to give suggestxons., ‘We told the
teacher that we wanted to learn carving and pottery. The -

3 teacher accepted our suggestlons.- ‘We made a few items for =
domestlc purposes and sold.them for Tz. shs. 80 00. We gave the
- money to our classmate who fell snck and had to go to Dodoma
3 ‘Hospital for treatment. . . |
“ IR The' idea of giving. QupllS an opportunlty to partlcnpate

in plannlng what should.be included in ‘the program is a very ‘good
one. | would llke It to be contlnued :

»

»Commentlng on the klnd of learnlng actlvntles they had both

‘o :nsnde and OutSIde the classroom, the |nformant stated:
L . S .

12



t‘lnformaht'D, March 12, 1984

In the past, our literacy class was being conducted in our nearby
church. However, it was discovered that some pupils were spitting*
saliva with tobacco ‘in the church. Ve were then stopped from
using ‘the church. We- beqan learning outside the church. . Our
‘class prefers to study here because it is near our homes. Ve do
not want to go and study at the CEC's buildings. Primary -school
teachers from the CEC come here sometimes to help our ¥|teracy
teacher who is a primary school graduate.

. . . During our previous theoretical season we did rot have
any learning activities outside the classroom such ‘as demon- .
stration plots. Most of our learning activities were related to
‘reading.. Our teacher taught us reading only. The teacher told
us that we should know reading first before we could begin
learning writing. We learned nothing but reading. Sometimes
the teacher wrote some words on the blackboard for us to read.
Sometimes-we read books. We were able to finish reading two
-books during -the. season. .

One:problem we had was that there were lO male puplls in
our class.. ! am not in favour of studying in the same class
with'men. People have many different personal . problems.-. o .
In short, there are many problems, it is not good to name them
It would be better for men and women to study separately e
1 told our teacher ‘about this problem on behalf of my fellow women
in the class. .The women asked me to tell the teacher about it..
_But in his reply the teacher said that the number of teachers
was limited. ' As such lt«was not possnble to let 'us study
separately : . Lo

However, our class attendance was not. very good ; ‘\e had
‘two pupils fined Tz. shs. 35.00 each under the class 'udoba'
by-laws for.not attending classes. The class collected ‘a total
of Tz..shs. 70.00. We used this money for buying exercise
‘books. The exercrse books were distributed to all the pupils
in the class tncludlng those who had paid -the fines. Further,
some men went to the forest to look after their livestock.
Others went.to Dodoma to search for casual employment durlng the
dry season.

3

&

Responding to a ddestion on how they used the exercise books given

to them in the-c1ass, the informant said:

~ Those exercise books given to us in the class were used for
~individual writing practices. | received one exercise book and

used only a page for writing practices during the theoretical
- season. . After the theoretical season, we. used the exercise book
- for government business. For example, | removed the page that

| had written from the exercise book. Then | gave the remaining
pages to the head of our ward. We used the papers for writing
names of people . ln the ward for vnl]age economic activities
. schedules... « o |.do not know where 1 "have thrown the ‘paper that

n3
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| had used for writing practices. . | wish | had it here with
me. | would have shown it to you.

L

- When asked to comment on the literacy text books she had been
. readlng in.the program, the lnformant p0|nted out:

The books are good., Thewexplanatcons in these books are also
good. | have many  l1iteracy books in my house—a heap. We used
most of these books for our literacy class the year before last
year. | have been taking care of these books on behalf of the
class since then. The books that we used last year were taken
by our teacher. ’ : { .o :

_ . . | like all these books because I find them to be very
beneficial. For example, this book .you see here titled ‘Ufugaji
Bora' [Good Animal Husbandry] is very -beneficial. [ learn

" readipng and at the same time ! learn good animal rearing so that '
| can raise livestock. 'Afva' [Health] is also a very good book
and it is very beneficial. 'Mwanamalundi' [a story about a
person called 'Mwanamalundi' who is a 'Sukuma' by ethnic origin]
is also a very good “book. I like reading it so that | under-
stand that ethhic group and what it does. Further, .'Katiba ya
CCM" [''Chama Cha Maplnduzn s Constitution] is a very good book
because it is about 'Chama Cha Mapinduzi' and the government.

It is worthwhile for people.to read and understand it so that.

- they become real members of the party. I'f I. read and understand
it, when | have a problem, | go to CCM.office and ask for help. -
They will help me. For example, if | have been deprived of my

- rights, .| shall report it to my member of the village government.

- But if | find that no aation is taken, | shall report to CCM:
office so that | may get assistance immediately. Then the 'Bible,'
this helps me spiritually. | know .God created the land, the

! people,'Water and all the thlngs on the land o

Giving an account on the furnlture she had been usnng at the CEC
~or at the church durlng thg theoretncal season, the |nformant said:

During the.theoretical season, our class was c0nducted out5|de o
the church as has already been said. We used to get some chairs

+ - from the church and return them into the church after the class.
These chairs were ,good. ' .

"~ 'But when | was learnlng Geography and History at the CEC

b in 1983, | used desks and chairs which | think were unsuitable
for adults. . . . Yes, | learned these subjects just by listening
to the teacher. As an adult, you have to sit obliquely because . .
there is not room enough to enable you to get your knees through -
betweeit the desk and the chair. The chairs are only suitable for

~ children and not for adults. o '

.
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Informant D, March 19, 1984

]
/

When she was aksed to give constructive suggestions in generai® -
that could help to improve the post-functional literacy program, this
is what the informant had to say: : A o o

-1 would like the program to put emphasis on the teaching of
agriculture. Although other 'subjects are equally important, _
emphasis should be put on this subject which is very beheficial
o, e o i
| would also like to see the pupils of the program have a
garden. We could grow tomatoes, spinach and beans . . . on the
‘garden dyring the dry season by using irrigation., VWater for
%ﬁT?\pdfg£se is plenty. We could get it from our water tap.
Ve could also learn pottery and make pots. Instead of dependlng
\eon. buying expensive utensils from shops, we could use our own
pots which are inexpensive and they do not break easily.. We
could sell some of the produce from the garden and the pots from
the pottery. Then we could use that money for buylng sewing
machines. We could use part of the money for paylng our -teacher's
honorarjum.
Further, our theoretlcal season usually beglns towards the .
end of July and ends on October 12.  This period is inadequate.
1 suggest that the theoretlcal ‘season should start from May to
October. ’

Asked to comment~if-fﬁe learning she had was new and worthwhile

to her, the informant pointed out: - ' A o : ‘ .
Loe ) . . . - V ' / ‘ .
. What | learned from the program was new to me. | did not waste:

my time by attending literacy classes. -In my opinion | feel g

that the learning | had has been worthwhile. My life is now
better than prior to. my enrolimént in the program. .'. . Before
| was able to read, | behaved flke a small child. Everything
 looked fine to me whtle it in the actual fact not so.

« « . For example, before became a pupi-l of the program, |
used to drink-liquour-and become hlgh | insulted people and
sometimes walked 3cfoss thorns. ' Nawadays when | feel 1 have
drunk enough liqugr,/l come back home and sleep. As such, |

- . find life to be”very good. The program has taught me.many
experiences about good life. C :

Respond?no to a question on what her expectationsnwere after
‘achieving Level Vi in the'post-functional literacy program, the

informéﬂt»said}



b

After achieving Level VI in the program, | do not expect to be
employed. Even if | get some employment in an office, | shall

‘not forget agricultural activities. . . . If an individual is

not allowed to be both an employee and a peasant farmer at the
same time, | would like to opt to continue with my agrncultural
activities. To get an employment is.just like winning a lottery.

"Especially for people like ourselves who have studied under -

trees. Frankly speaking, to be employed in an office is only a-
matter of luck. You have to study first up to grade 7 or 12 and
get a Certificate. But if | get avliteracy certificate, it is
only good to have it here. There is no need for me ‘to go with
it to distant places, here and there searching for employment.
My expeétations.are just to get the knowledge from the program
that will help me in agriculture. ~ 4

Asked to react to a question whether’or’hof'she would have planted

trees around her house, millet in rows and would have had a latrine

had the village government not directed every‘villagervto do so, the

informant said that she would not have done these things.

Responding to a question on what the situation was prier to

cholera odtbreak'regardihgbthe pits for garbage disposal, uEe of

'kichanja' and her habit of drinking boiled water, the informant said:

>

5

Q‘Beﬁgre cholera broke out, | had no pit for refuse disposal,

.-

no kichanja and | never bo:led any water for drlnklng.

N *

<Reactin§ to a question “on whether or not‘she had continued.using

@

- the.garbage pit, the 'kichanja' and boiled water for drinking after

cholera had been wiped out in the‘yiJlage, the'respondent‘pointed.outr

| have continued using the refuse pit [but there was very little

sign to show that it was being used]. | have also-continued
using 'kichanja' and boiled water .for drinking. For example,

the water | am.drinking today was boiled yesterday. | boil
water for drlnklng every other two days. ‘

v When the lnformant was asked if she had any questions, she said

©

to the researcher:

You have come here, you have seen our. classes have no exercnse'
books, no pens. Ve request you if you have any assistance out -
there, you help us. | have not got any. other question.

116
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Then the informant was guven an informal test by the researcher.
In this test there was no pass or fail, The purpose was to test the
|nformant in literacy skllls which in¢luded readlng, wrftlng and
{arlthmetlc. First she was -asked to read a paragraph from'a book of
rher own choice. She chose and read a paragraph from the Bible. . She
read the paragraph aloud and it was tape recorded. Second, she was
~asked to write her full name and the researcher's full name. This
was what she saidr

.+ ‘Should- | write my namé here? Oh! . . . | cannot write my
© father's name. This teacher [researcher] is troublesome.
Oh! Today you are-a bad man. This is an examination . . .
| can write 'Daudi' [she actually wrote 'dadi']. But | cannot
write 'Kinshaga.' WVrite it yourself . . . no, write vour name
first so that | can see it and copy it. 'Ndugu' [comrade],
I am still a pupil.  Truly, | am a pupil. . .
. . . . . 3 L
After this, the researcher asked thé*igformant to .do simple sums

for him involving subtattion, division, multipTPcation’and addition

(Appendix M). ‘When she was doing the test, ehe went on talking aloud

.

and she wds tape recorded. This was what she was saying: x\
Here, two hundred . . . | do here one hundred ninety nine. .
Then the second questlon, here three hundred and thirty . . . T
you tell me, oh! Three hundred minus one hundred. Now how do

"1l do ite.. . To subtract, oh! to subtract. Let me just tell
you instead of writing down the answers. Should | write? . . .
| shall get them all wrong. Let me confess . . . | can do them
by just telling you . . . let me tell you. Take two hundred
and subtact one, the answer is nine hundred ninety. Second,
question, three hundred minus one, you see . . . we have not
been taught . . . The third, one, one hundred; is this subtraction
or addition . . .; here seventeen subtradt four, the answer is
thirty three. We have not been taught.

Informant E, February 7, 1984

The researcher had three informal interviews with informant E*

» -

‘before having a formal one. The fjrst one was in‘December,4|983.



The second interview was Held on a Sunday afternoon on.January 15,
1984 on the informant's private farm. At-the time of the~interv3ew,
the informant was busy working on his farm. The researcher got the

informant's hoe and gave him a hand in weeding the mnllet for about

\ L}

ten minutes or so., During the discussion, a formal interview was
scheduled for January 20, 1984, Unfortunately the informant oou)d

..hot keep the apbointment. The researcher had a third in%ormal interview
with the informant on January 21, 1984, During the interview, the

informant told the researcher that he could not turn up“on January 20,

1984 for the formal interview because he had to do some weeding on’

his private farm. The inforﬁant pointed out that there was‘too much
,grass on>his farm.d As such,.he even asked his primary school grade 3 ‘
boy nof to‘attend school on that dey. Thefboy joined him and boﬁh,of
them/did some weeding on their private farm. His wife was pregnant
~at that time and she'could.not work on the farm. After a brief
dlscu5510n, the first tape recorded formal interview was rescheduled
vfor February 7, 1984, | | o

To beng with, the informant was asked to give a brief accountioF‘

his 1ife history. Responding to thié question, the informant said:
. ; ,

| was born in this village nnc/920 | am a peasant-farmer,

a catechist since 1956 and a leader since 1976 to. date.

| have also worked as a voluntary literacy teacher from 1976

to 1977. | conducted my class under'a tree. Farming is my

main occupation. As a catechist, | get an allowance and not a

salary. The money | receive as a catechist is just a token

and it is not paid monthly. : o .

« « .« | married in 1966. | would have had five children .
now, but one of them died. ‘My eldest child atterids Mlowa
Barabarani Primary School. The rest have not reached school
going age. At this age of 64 years, | am blamlng myself for
not receiving education during my childhood. - | expect my
children to continue with schoollng SO that they may perhaps
rece/je educatlon.
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. . « When | was a child, | went to school at the age of
15 years. Because of youthful behaviour, | left school after
completing grade 2 of primary school, In 1943 | went to Dodoma.
In the same year | went to Dar-es-Salaam where | worked for
some time. Then | went to Kilimanjaro Region where | worked
for many years before returning to Mlowa Barabarani in 1966.

v,
When responding to a question on when and why he enrolled in
the program, the informant stated:

| enrolled iip the literacy program in 1966 before the establish-

ment of Mlowa Barabarani Ujamaa village. After the village had

been established, | re-enrolled in the functional literacy

program in 1976. | decided to join the program as a pupil

because | wanted to get more knéowledge rather than remaining

in darkness. For example, | wanted to learn reading and

writing and get more education than to be contented with basic

education. Further, | also wanted to ‘learn more about things

concerning good agriculture. | know that by using good

agricultural methods, ! can get enough food for my family.

As such, the whole family can benefit and you alleviate problems
> of food shortages in your family. . . . It is.in the interest of

my family that | should continue learning more and more.

During the previous theoretical season, | was in Level IV
of the post-functiona} literacy program,

Reacting Ed a ‘question on what he had learned from the program,

.

the informant said:

From the program, | learned Kiswahili, writing, arithmetic and
political education. | also learned the importance of eating a
balanced diet. . . . For example, a balanced diet includes
foodstuffs such as groundnuts, eggs, milk, beans, fish, meat,
pawpaws, oranges and lemons . . 2. | also learned general
cleanliffess such as the importance of drinking clean boiled
water, having pits for garbage, 'ﬁichanja,' planting millet

in rows and planting trees where there are none. For example,’
I have some books concerning planting of trees and how to grow
them. | have read these books. '

»

When asked to comment on a question regarding whether or not

-

he had‘sat‘for any National Adult“Educatﬁon Literacy Examinations,

"the informant c1aiméd:
| éat for the examinations in 1977, 1981 and 1983. | was told
that | passed in both the 1977 and 1981 examinations . . . |

did not receive any literacy certificates. They told us that
someone would come here and give the certificates to those who .
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. passed. But things have remained quiet. . . . In 1983 | sat for
the .examination in Kiswahili, political education and arithmetic.
Although. 'l did not understand arithmetic well, they said that | .
passed in.that examination. Further, they said that certificates '
had been brought here and that we would receive them. . But to

date, none of us has received one. To date, we do not know
'where those certificates are. : ' '

vReactnng to a* questlon on how approprlate the program was to
hIS sutuatlon and needs theﬂnnformant ponnted out:

From what ] Learned,'l-think the'prbgram was appropriate to my

needs "and environment. The only problem is drought which is:

1ett:nq down everybody here.

Respondlng to a questlon on what he was doing wnth what -he had

learned‘from the program he,sald:

| am, usung my llteracy in reading books“ magazunes the B}ble

and in wrntlng letters.. 1 also use literacy in teaching people
~ who want ‘to"be baptised, young Christians who want -to be con--
“firmed in the church and | conduct church services. | give
four perlods rellglous instruction a week in grades 1. to 7 at '
‘Mlowa Barabarani Primary School. e
Because of the program, today 1| let my children eat differ-
- ent kinds of Foodstuffs. -1 do not care about taboos concernlng

a child's eating meat or eggs. These foodstuffs build cur
bodies,. . .". For example, 1 -am weak because | was forbidden
to eat. these foodstuffs when | was.a child. Because of the
~ taboos, I was deceiwved by the adults who wanted to. eat these
foodstuffs dlone.. 'In the past a child was. not allowed to eat
eggs. It was belleved that if the child ate them, there would
.be some problems lmmedlately after the child's cnrcumcusuon..

In asse55|ng his successes and/or problems he had in applying h|s

know]edge in real cltuatnon,»the/rh;;rmant stated:

As ‘a- catechlst 1 am teachlng religious instruction at the
prnmary school twice a week. | find ‘that this role. delays me
in do:ng my agricultural activities. |1 wish | had- someone to

_help me in this task. Becalise | am now old and weak, it is a
problem for me to teach rellglous instruction and work on the
communal farm, on my private farm and at the same time provnde
my family with other needs. For lnstance, this ‘morning | had-

- to skip one religious instruction period at school because of

matoleo' [partlclpatlon in communal activitiesl].

, . « « | am poor.. | have no. property. ~After gett'"g e
“married, | harvested two 'vilindo' [plural of 'kilindo'] i o

1967. During ‘the 1967/68 rain season, | harvested one. 'I have
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been a hard working person.  But | am now growing old and weak.
| cannot be like a young man. As such, | have been harvesting

“very little crop since 1969. The droughts also contributed to

the problem. After planting our millet in 1982/83, for example,

- the rains,stdpped The millet withered [it was at a '"Permanent

-V‘IndLV|dual villagers harvested only a half of what they had
"expected except those who had a lot of millet seeds for o
‘replanting. ‘Since ‘| am weak, my participation in communal/Z‘

lso

Wilting Point"; Rweyemamu discussion, August 2k, 1984). In-
February, 1982, we had to replant millet. Worse still, there
was a shortage of food as well as scarcity of millet seeds

activities three days a week,. namely, Monday to Wednesday“

. contributes to the problem. . Sometimes we work on communal

"~ week. Some of -my colleagues are aware of this’ problem, perh
. they are afrald of " dlscu$snng lt with the leaders.

farms for six days a week when there is a need to do so. .z.'.~
We have not discussed with our village 1eaderS'concerning L
the possibility of reducing the number of days for 'matoleo\ per

When the |nformant was asked to comment‘on how,he cou]d alleviate

some.

.of'the problems he had been'experTenCing, he’pOinted out:

| am now making efforts’ to get a pr|mary school graduate from .

my, religious denomlnatlon to assist me in teaching religious '
. periods at the primary school voluntarnly ! have 'no money -
o)

'to pay him. . Alternatively, | ‘may ask one of the primary scho

teachers belonging to-our denomlnatlon to help me in provndlng
primary’ school chlldren wnth rellgnous |nstruct|on on voluntary.

"~ basis. . o

e e e In regard to ‘the: problem of my partncupatlon in
communa] activities, | dlscussed thIS matter with our branch

secretary and the chairman in 1983 told them that | was .
- desperate. | asked them if they could accept my resignation
- as a cell leader. | also asked them if | could be ‘exempted from

other activities so that ! could" concentrate on my ‘private 7
activities and rescue.my: famiTy. They told me that | should
wait until when | am 65 years old in 1985. Alternatively, |
would appreciate it if the village government would consider
giving me any-kind of assistance. For‘example, if the village
government could give me Tz. shs.’ 700 00 or shs.- 800.00, |

i

would use-the money for hlrlng a tractor to cultivate on my

'.prrvate farm. Perhaps this would be of great assistance to me.

Should there be a drought, | am hoping to cultivate one or two
acres of cassava and sweet potatoes for precaution purposes.

‘| hopé these crops could rescue me from a bad shortage of food
- that might ogeur. » . : _ - :

T
4
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Informant E, Februa;y 19, I98h

T~

Three consecutlve scheduled Formal 1ntervnews‘had to be postponed
because “the |nformad1 could not keep hlS apponntments on February 10
‘1984 February 15 198h and-February 16, l98h AlthoughgthL informant
went to the researcher 'S lodgunq inthe evenlng for a formal |nterV|ew

on February 16 198h it had to be rescheduled for February 19, 1984

'because it was already gettlng dark.

When the |nterv1ew started on February 19, 1984, the informant E '

o

was,asked to nge(an account on 'a smallvhouse,'v'smaIT pit,'"

" 'kichanja,"

'traditional medicines' vs 'modern medicines,’ 'Chama Cha

\

B f : S S Do ‘ o
Mapinduzi (CCM),' 'the importance of including English in the program,'

bfpleaﬁ'watervfor drinking,' 'the impbrtance of oxen ploughs, " and .

“the impdrtance of planting trees" He said'
’That small house is a latrlne.' Each family must have one.
The dtsadvantages of attendlng the call of nature anyhow is.
that if there is a person with a stomach dlsease, a fly will
_carry the disease on its legs from the faeces. -Later on the
“fly will step on utenslls or food,  In this. way,’the fly will
‘bring the disease to the who]e famsly. ;
‘ " In the past, people had no latrines. But, when.! was a
child | found that my grandfather: had one. 'He probably thought
that it was better to use a latrine rather than attendlng the
call of nature anyhow. . . . He had no 'utaalam’ [expertness]
of any kind. P L.
‘The pits we have near our houses in- the vullageyare for
garbage disposal. We throw all the garbage from our houses
into them. Throwing garbage anyhow causes infectious diseases:
“to spread . These diseases are brought to us by flies which go
to different dirty places without paylng any fare. Flies breed
eggs in dirt. From the dirt, flies carry germs on their legs.
.-These germs are very tiny and they can giby ‘be seen by using a
‘darubini' [a mncroscope] When an individual eats food after.
the flies with germs-had stepped on it or on a utensil, that
person gets infectious disease. We have other enemies whnch
live in dlrty places such as mosquitoes, bugs and spirillum
ticks that ‘bring us a very bad disease.
‘ In regard to a"klchanJa, thi's has been discovered by
'wataalam' [experts] who said that if dishes were not washed up, .
flies would-step on them. If’ one .ate food out of those dishes,

122
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v'that person could have dysentry or would begnn passnng blood
with the stools. One could also get cholera by using unwa'shed
dishes. Dishes must be washed. Then they must -be put on a
'kichanja' -to dry up in the sun. _A well to do person could
put the dishes in a cupboard and Iock them after they had -
dried up.

doooIf there are |nsects on my private Farm, for example,
we do not have any assistance. What | can do is just to hope
that the insects will leave my farm by - themselves. 1t is much -
better for the communal farm because medicines- [insect|c1des] are
made available. These medicines can be used to drlve away the ‘
.insects from the communal farms. .1f'there are insects on my :
' private farm, | can ask for medicines from the village government

leaders. They mlght give me some so that | can;drive away thHe

" insects. ' ' G

In case there are |nsects in my rklllndo,.,,*l can buy some -
-medicines [lnsectICIdes] from shops. If | do not-get these

. medicines, | shall use some leaves of ‘'Mkunghuni.' ‘This

knowledge - is tradttlonal "Mkunghuni!' ‘is ,honpoisonous. The

smell from 'Mkunghuni' leaves is not harmfu] to human belngs.

The smell simply drives away insects. '
. . . Chickens are the only 1ivgstocks I have. If they

get diseases,. | shall'seek advice from a veterinary officer. ,

If.the officer gives me some mgdncnnes or tablets,»- shall put” co

them into water and- then let..the chickens drink. Another method

of treating them would be to lnoculate them.

o Should | fall sick, | shall go to see-a d0ctor. The doctor

© may examlne me in order to find out what is. wrong. . Then the

. doctor may give me some medicine to cure ‘the disease. 1 shall
go to a doctor who has complete [meducal] examination -

" ments, | would not go to a native doctor who believes 4
supernatural powers'of healing. The natave doctor wull lay.
me from getting cured. If there is a delay. j' may .die. . .

“tf 1 do not get well after receiving treat eht, | shall go to
‘Muhimbili Hospital [a national consultant hospital in
Dar-es~-Salaam] where there are more facullttes than we have
'here. 1f | am not .cured, ! shall submlt ‘myself to God. rather
than going here and there. "1t is God who created me. It is
God who brings me diseases. This body is not miné. It is =
God's. God who has given me this body will be - sympathetic to -
me. God is sympathetic to everybody 1 shall Just stay home .
and pray for. God's mercy. . . .
. . . God did not create human belngs in order to give
‘them diseases. God brought dnseases because they make people
repent. . When a person falls sick, that is the time that. lnlenduaI
'recognlzes God's existence. In order to get-well, the person
prays for God's help. . . . | am unable to list a]l ‘the diseases
which .God brings us, Neither am | able to tell you how God ‘
.spreads ‘diseases. The ideas that God brings us d15eases are
- mine.  This is what | believe in. 1 have not. been ‘told by
- anybody, . . . To say the truth, | have made a 'mistake.to-say
that God brings us heart diseases. ... . | have no evidence to.

& I -
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support what. | have said: ‘ o - o
" As far as 'Chama Cha Mapinduzi' (CCM) is ‘concerned, it is

a party that was born by Tanganyika African-National Union. . . .
It is seen -as a union of Tanganyika and Zanzibar. . . . It isa = '
political party. It is also a government party,- 'Chama Cha ' ‘
‘Mapinduzi' is like a finger and a nail which are inseparable.

: Ih. our program, we have not been taught English. I think

‘it is a good thing if everybody in the program is taught. English. «
For example, there are certain medicines that have instruction '
‘written in English. I'f a person buys them from a shop and does

not kaow English, the individual may wuse big doses. - As such
the'idédicines may harm the person. So every Tanzanian who is
intérested in learning English should be taught. Even if the
pupils learn little English, it will help them. in understanding

' the medicines they buy from shops. - :

. -for drinking. ‘

In. regard to clean watef for,drinking,'ordinary;wéter drawn

from a well usually looks clean. But it has germs which can only
be seen through.a microscope. ' SuCh water is ‘harmful for drinking.
After the water .has been drawn’ from the well, it must be boiled
if it is going to be used for drinking. |f there is.d sieve,

the water must be sifted and put into a clean pot with .a cover.
Later on it can be used for drinking. . Last year's outbreak of-
“cholera opened the door for the villagers to begin boiling water,
_ Before the outbreak of cholera, many people knew . the
importance of boiling water in order to ki1l germs. ‘But they

were not boiling water for drinking. | cannot tell ‘lies, -in the
past | did not understand the meaning of boiling water for
drinking. Ve on]y,bofled'Wéter for bathing because we were
afraid of having cold baths. When cholera broke out, experts
advised us to boil-water for drinking as well as for bathing.
After cholera's disappearance, we have continued boiling water

for drinking because we have seen the benefits of drinking .
boiled water. 1t is no good continuing with the habit of -
“drinking unboiled water. s SN

' In regard to the use of oxen ploughs, . the government gave
_us some ploughs and asked us to train some oxen and- use them

- for cultivation in our village.. Many people ‘tried to train -

their oxen, but they. still do not understand- the benefits of

using oxen ploughs. They are trying to use. them but not very
much. . . . People here do not know and do not think as much as_
. other- people do in other regions. “People in other regions under-
stand the benefits of using oxen ploughs.’ We ‘should try to
follow examples set by other regions. |If oxen are trained to -
use a plough, they are not as expensive as a tractor to maintain,
Oxen use neither oil [gas] nor grease. The oxen just need grass

and clean water. . . . The expenses involved in buying medicines. .-
~ for ‘inoculating them are not equivalent to those involved:in :
purchasing oil for the tractor. Rich people who have large heads -
of cattle here value®them very much. Instead of training oxen
“and letting them cultivate with ploughs, they probably think.that ..
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to do that is to dlsturb or:to |nfl|ct palns on_ them. They
. opt to do the cultlvatlon by: themselves.', blame the rich.’
Probably they feel. mercy on their cattle because they milk.
_them. If oxen were trained to use ploughs,‘some people who
‘have no cattle but have ‘money- could hire them for cultnvatlon
on their private farms. o

Some. of them have many donkeys. But st:ll they do not
want to train them to use ploughs for cultivation.

The - small holes | have. prepared here around my. house are
for planting trees. - In ‘the past, there were many trees: in’
this area. But we have used them . all. The area is now. as

. bare as_a_desert.~ So we thought we should plant_ some trees SO
that we get shade. Experts have also told us' that in areas

‘where there are not’ trees, rain becomes scarce. I have already .
planted ten fruut trees -and -four trees for- shade. When the '
'vnllage government brings some seedllngs ‘this year, ! shall

' -plant them in these small holes WhICh i have prepared

'lnformant E, March 7, l98h
The researcher V|51ted the lnformant 'S resndence on Fg
\l98h but there was . nobody home On a Sunday mornlng of - Rebruafy 26,
-l98h the |nformant vnsnted the researcher s lodqnng 'Then
'|nformant looked excnted and ‘told the researcher that hlS wnfe (the
'nformant's wlfe) had'glven birth to a'chlld The lnformant added

'V'that he was ln search for ‘some flour and sugar for hlS Famlly The

|nformant showed the researcher some flour—and sugar he had been given

.
s

by ‘some CEC s staff The lnformant clalmed that he had a balance of
: Tz.rshs. l0.00 Only with which he Wanted t0‘buy some f10ur for hls
‘famlly from the village shop. o | A
Further, the |nformant also told. the researcher that ddring the
previous week he was in Mvumi Searchlng for casual labour because he
neeued some money._ As such, he could not even cultlvate and weed his
'rprlvate mlllet farm adJacent to the communal mlllet farm. ‘The

|nformant/added that even those people whose prlvate farms were

adJacent to hls,‘only one 1nd|v1dual had weeded -~ The |nformant clalmed

o
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thatﬁthe ihdiQf&qa} Was'abie‘to do.sb bytasing casual labohrers;

‘ Thjshpersqnhéave the*casual']abqerers sqmelﬁillet‘in_retarp far the;“
'casyé' Iaboar'services.rendered. :Then‘the_researchervgave the
:informant'some‘tfour. .After:this; beth the informant ahdvthef

foor -

reSearcher agreed to have'a fdrma? |nterV|ew on March 7, 1984

i

When the- |nformant was asked if the program had helped hlm |n

changing his socnal relatlonsh»ps wuth dlfferent people he stated
) a B
My relatlonshlps with various people prior to ‘and after my
enrollliment in the program has been good Although many of my
) re]atlves do not understand. the importance of literacy programs,
I try to help . them understand. There has . been good"
. co= operatlon too in our work, We also exchange frlendly ,
-visits. When one of: my" relatlves is sick, | . visit the person.
They also visit me when I am not. feeling well. Sometimes,
I escort my relatives when they are’ snck to and fro the
“hospital. L . /» :

Respondlng to a questlon on h|s partlc1pat1on in cultura]
: actnvntles, the |nformant sald

- part|c1pate in tradltlonal dances such as 'Msunyunto.
People enjoy this kind of dance as part of celebrations when
they begin eating green maize ‘and cucumber. . . . 1l can let

my wife join other women in glrls' puberty’ celebrations.. - Such
celebrations make -the motheﬂ understand that her 'daughter: has

" reached adulthood. . . . MYy ife can cook.food for the celebra-
tion, but I would not allow her to prepare llquor. The ladies
who may be invited to the. celebration usually brlng part of
flour and. vegetables for celebratlon.-'

, “ e o In regard to my partncnpataon in ce]ebratlon for

"cnrcumcnsnon, ~think it is |mportant to part|c1pate in it

-because it is part.of our custom. . ... In. the past 1 thought
that ‘the kind of ‘teaching. provnded to chlldren durlng circum-
.cision period was beneficial. Later on | realized that the
circumcised children were sometlmes beaten’ by the people who
were taking care of them at camps. ~Children were also taught

~_to obey .rules. Moreover, the people ‘taking care of the children
 were using abusive  language to chlldren. I think ¢hildren can be

' taught to respect their parents and. seniors without goung
through the circumcision process in camps. Sometimes 1. think
it is better | take care of my circumcised child here at home .
than to submit my child to, these people. If | let them _take.
care of my child, they are going to tell the child useless o
words. ... . It is much better to send the child to a hospital

.~



for circumcision. When the child comes back home, | -shall ,
find one or two péople to take care of -the kid. This will be '~
‘better than havirng 10 or 20 people taking care of one- circum-
cised child. People who let many individuals from 10 to 20 to
take care of the c1rcumc15ed chn]d,,are ‘doing it wi thout
~realizing that they are making themselves poor.
Co <« « 1 think | can send my child to the hospital for
-circumcision. If my relatives will hate me because of this,
I do not care. Kall apologize to them for what | have done.
Then | shall explaln to them why | have done it. For example,
when an ;nleldual puts water in a cooking pot in order to

—  prepare 'stiff-porridge, that person must-make sure<that-the Water :

and the flour match proportionally [equlva]ent to you should
cut your coat according to your cloth]. . . We ‘have not .
discussed anything concerning participation in celebrations for
circumcision in the program. But | have learned from what many
. people are doing nowadays. | have been pleased ‘with what these
" people are-doing. | must fo]]ow this good example’ rather than :
‘making myself poor.. :

.

‘Informant E, March 13.‘1984

The researcher visited. the Informant s home Tn order. to conducti
a tape recorded formal |nterv1ew as had been scheduled for March Il
1984 The |nformant was‘not home . It-was clanmed‘that the-nnformant
“had gone to a nelghbour»né house to drnnk some llquour after church
fservnce. The |nformant s W|fe sent her boy’ to the house where llquour

was being served- The boy returned with a report that his father was

not there. Then the dlsappOlnted researcher went back to his lodglng. :

127

By March 9, 198#, the researcher “had conducted flve formal inter- - -

views wnthtlnformant[D.' So when_the researcher found the informant £ . -

on March 13; 1984, he conducted'a tape recorded formal;interView whi.ch
- included mostvof the-ouestions~that'had;been‘administered'to'the
lnformant D coverlno the fourth and flfth formal |nterviews -

when asked to glve an .account on what were hIS aspiratlons in
politjcal participation, the informant pointed‘out:l |

N

As | told you, | have been a cell leader since 1976, Sometihe’.
ago, |- tried also to contest for another leadership position.
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Unfortunately | was not elected. ‘At that time, | contested’
For leadership position because I wanted to lead my colleagues.

also wanted to learn matters concerning leadership. Since |-
'am now very old, | do not want to contest for any leadership
posntlon. 'I have deCIded to take a rest for good ’

~Respond|ng to the questlon on how the learnnng (or content) for/
the programvwas planned the lnformant sa|d

| was not |nvo]ved in the plannlng of the learn:ng for our

program, Our teacher just came to our class and gave us

examples of good agriculture. -For example, the- teacher taug

us ‘the importance of ' early cultivation and the use of medlcnnes

[ansectncndes] when plants are attacked by insects. That is all
"If | were involved in the planning of our learnlng, | would

have suggested the inclusion of learnlng how. to use ploughs

that are pulled by oxen or donkeys.' | need -such expertness..

| have chosen oxen ploughs because this is not the time for us v >,

to continue relying on' a hoe only. We need the assistance of

oxen ploughs. If you cultivate alone every tide, you become

tired. : - ‘

Commentlng on the kind of learnlng actnvntles they had both
|n5|de and outsnde the classroom, the |nformant stated

During the previous theoretlcal season we did not have any
learning activities outside the classroom as school children
did. However, we had a garden the year before last year. About
20 people were involved ip the project. The project included’
téachers as well as lltergcy pupils. Each participant contributed
about Tz. shs. 10.00 or shs. 25.00 towards the cost of diesel for
the water pump machine in the vnllage. Our project depended on
.. the water from a tank which received it from the water pump
* machine. . Later on, the @rOJect collapsed due to lack of diesel.
: Because our class had men and women, we had some . problems
in the classroom. . .+ « In my opinion, | would llke women ‘and
men to study in separate classrooms. - Because woman sometimes’
behave like small children. For example, when we are -studying
in the classroom, sometimes the women look at one another and
then burst into a laughter. Sometimes when a man looks at a
certain woman,'he fails even.to do his writing. '

.At the end of thlS ‘interview, the next one Was scheduled for

7

March 18 1984.
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“Informant E"March‘18’ ]985

March 18, ]98h was a Sunday | Thevresearcher had been’a1lowed by’
the informant to attend church servuce at 10.00 a.m. beFore conductlng

‘a formal lnterv1ew on that day. The researcher s»purpose for

)

attendlng the service was to observe the lnformant the catechist,

',conduct a church servnce.

'Theﬂresearcher was the first personlto arrive at the church
toliowed by . the fnformant or ‘the catechist; Whenhthe intormant arrived
at the church he greeted and gave to the researcher a handwrltten
letter The flrst thnng that came to the researcher s mlnd nas that
the ietter was perhaps asking him not to attend church serV|Fe for .‘
‘some unknown»reasons.- When the researcher opened the ]etter he .
realiied>that it had been written to him by the inFormant on the
same day. The letter simply said:- R S - ‘- ;—~_'

'Ndugu' [comrade] daudi . . .Vexcuse,ﬁe'. . . but don't hate.f

me . . . 'ndugu' . . . | am desperate . . . 'my family'and.l
_have not-eaten any food for”the last three days . . : | have

‘;practtcally nothing at home. . . . So 'ndugu' . . . | request
for your assistance. . If you could give me some. flour or
* money ... .. Yours _ . . SN b

- The researcher got the message. (See.the excerpt of the 1etter,
‘Appendier). | | | |

| Later on, the tnformant or the catechlst.rang the‘bell and we.
ail,got into the chu;ch; There were not more than ten adults in the
ﬁchurch fnchding the researcher. Three>of the adults were Mlowa
Marabarani prlmary school teachers. There were also a‘few children.
The whole church service was domlnated by recntatlons From the bnble

and the prayervbook. As such it was dull. .Towards the end of the

service the congregation was given an,opportunfty to. ask questions.
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One lady expressed her dissatisfaction with the way the service had
.been conducted on that day She said that she had not " learned any-
‘thing from the service. She added that She was 90|ng back home as
fgnorant as she‘had been before she went to church. She suggested
'that the word should always be read from the bible and |nterpreted -
‘by someone. A number of people who spoke after her: supported her ideas.

After the servuce, the informant and the researcher went “to the
|nformant s home for a tape‘recorded formal interview. When they
arrlved‘there, the-researcher gave some assnstance_to the-inFormant
as he had requested in hfs ]etter.‘ Then a tape recorded forma],inter-
yfew whtch included questions for‘the Sixth and éeuenth formal “inter-
views was conducted. Some of these questionS»were,basedion_a semi-
structured copy of the que;tionnaire which had_already been‘adminis-
tered to informant D on March iZ‘ 1§8h ‘The other questtons were

specnfccally prepared for the seventh formal |hterV|ew for the

" informant E. . . o - o,
. v : },/ . .
‘Then the informant was asked.to comment on the literacy’ textbooks

he had been reading in.the program.- The infbrmant said: o,

| have read several books. The ones 1 Tike most include
'Ufugaji Bora' [Good Animal Husbandry] because it teaches
- people how to ralse cattle which give us milk and butter

'Kitabu Cha Siasa' [a book on political education], 1 had a -
copy of this book. But | do not know where it is.3 ! am
~looking for it. | like it because | want to know matters -
concerning our country. 'Misitu ni Mali' [Forests are

" Property] is another book | like because trees help us. We use
them for firewood and for building purposes. 'Mila na Desturi'
[Customs and Tradition] is a good book. | must Tive accordlng
to our customs and traditions. 'Kazi ni Uhai' [Work is. ﬁf 1,

I Tike it because as a human being, | must work so that .[+can
live. Without working | cannot have life. ' 'Mlezi! [Guardlan .
_Magaznne] gives a direction concerning church services.

But | do not like other books such as"Mallmwengu [a story: ~
book] because it is only a story book. It is not good for me. -

2
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It is only good for those people who wrote it in their own
place. . . . | do not know where it was written. | have gone
through it and | have.found that it is not beneficial to me.
'Mwanamalundi' is only a story book of the 'Wasukumk' ethnic
group. | do not Ilke it.very much because it does notghelp
me in anything. e

| also have two -history: books which | bought from a i
missionary bookshop. | bought them on my own, nobody told
me to do it. | also have an exercise book which | was using
for writing my notes. . . . But | cannot find it now.

Commenting on the suitability of'”furniture{” Wteaching methods"
‘and the ''usage of the library“'at the CEC, the informant pointed.out;

We in grades [levels] (BN and IV are the. people who study at

t CEC. Those in grades | .and Il study either in churches or :
under trees., In my oplnton, the chairs that we-use at the CEC
during the literacy classes are good. It is better to have

them than having none as our colleagues who study under trees.

The teaching methods used by teachers in the classroom .
were good. The teachers treated us as adults. We were not
making noises as little children do. When a literacy pupil
made a mistake, the_teacher‘just showed that person the error
‘that had been made. The teacher also showed the person how

. to correct-the mistake. =~ . . | o o

In -regard to the use of the CEC's library, | know that there
is one here. Since we started attending the program, I have-
been able to get into the library twice. | usually went there
so that | could develop myself in the program. But we do not use
‘it nowadays. It looks as if the program has been closed.
Therefore we are outside and free. Normally, we begin using
~|t when the theoretical season starts.

When he was asked to give constructlve suggestnons in genera]
which could help to improve the post functnonal llteracy program, -.
this is what the informant said:’

| would llke to be educated particularly in good agricul ture.
Emphasis should be put on agricultural subject because when |
harvest cereals, they will rescue me by all means. They will
also rid poverty and reduce the problem of famine. Even if |

do not have relatives, provided | -have food, | shall feel -as o
if all. my relatives are here. 1 would also like emphasis to

be put on the teaching of readnng, writing and political educa- '
tion. Moreover, | would like ‘to understand Klswahlli better
‘than | do at present.

" Asked to keact to a questfon whether- or not he would. have
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planted trees around hls house'had the village government not directed
.every villager to do so, the informant-pointed out:
No, | began planting trees around my house after the village
government had directed us-to plant them. Then the government
gave us some seedlings and we planted them.
Responding to a question on what the situation was prior to
the cholera outbreak regarding pits for garbage dispoéal, use of
'klchanjaf and his habit of drinking boiled water, the informant

stated" “Beforelcholerabbroke out, | had neither a pit for. garbage

Y

_dlspo;aleno! 'klchanja' and we neVer.drank boiled wafer.“

.Asked if he Qés still‘nélng the pit for garbage disposal, the
lkichanja' and boiled Water for drinking, the informant claimed that
ne was.still followlng the directlye issued by the'vlllage government.

When asked if he had been planting millet .in rows on his prlvate‘
farm before the village government dcrected every vnllager to do so,f
the informant sald ”Although we learned the importance of plantlng
millet in rows, I had not been plantlng millet in rows on my prlvate
farm before the vnllage government dlrected us to do |t.“ Askedvlf

" he had any questlon to ask the researcher, thevlnformant said that he
"had none.‘

After tbis; the researeher adminiatered an lnformal-test tolthe
lnformant_E. The aim was.to test the informant in readlng, writing
and simple arlthmetie. ‘But tnere was no pass,or fail in thls test.
The informant was asked tovread a paragraph from a book,of,hls own
choice. He read aloudta paragraph from the Bible and it was tape
recorded. Second, he was asked to write hieifull name and the
reeearoher?s full=name.. However,‘the'reeulteiof all tne informal

~

-\



tests will be discussed in the next Section.

Then the informant did simple arithmetic sums iﬁvolving sub-
trection, division, multiplication and addltiqn signs. .The sums were
preeented in the order of the signs involved. When\the informaﬁt was
doing the sums, hevkept on thinking aloud (talking); His talk was
tape recorde as follows:

The sign in the first sum is multiplication. |In the seeond

sum the sign is confusing me. The third sum has a subtraction

sign, but | fail to recognize the sign in the last sum.

A brief summary of the characteristics of the graduates who

. -
participated in the in-depth study is presented in the following

section.

Characteristics of the In-JSMEEERudy Interviewees

From the graduates' perspectives presented in this chapter it has

‘ ’ mba
become clear that the fnve graduates who participated in the in-depth

s;udy were born and brought)up in Mlowa Baraba(aei.village. Among

’ them,‘bﬁly one had worked and 1iyed outside his village and>region.
The"éraduates"age'rénge was roughly between 33 and 64 years. All the
.gre&uates were marriedAand had fam}lles and the average inumber of

childrén per family was four. Most of the graduates lived with their
children with the exception of one who had all her daughters.marfied.
» -

zBQt she lived Qith one of her grandchildren,

Two of the graduates had received elementary education up to
grades 2’and'4 reépeétively before enrolliné in the literacy programs.
"~ The other. three graduates had not. The earliest graduate joined the

-

literacy progrem for the first time in 1958 whife the latest enrolled-

. "
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.in 1931. Three graduat%s sald they had reached Jevel v of the post-
’ L Y

functlonal llteracy program. ¥ The other two d|d not respond to the
question. /HOWever, none of these graduates.who had sax*for llteracy

;examinations had'beén‘given the examination'results. Nelther had

th they been QIVen ‘any llteracy certlflcates. One had not sat for any

.llteracy examlnat:ons snnce ]958

s All of the fuve gradgate§ were peasant-farmers. . However, some of

them played differsnt roles sdch ae those of ‘a Catechist, cell Ieader,

‘riight watchman, and representative member in the village-gdvernment on

a voluntary ba5|s. ' ' o ‘ :

A description of the characteristncs of the graduates who were ‘

involved in. the qross-lnformant interviewing lS‘presented in the
. section that follows.

[ N P g i . . e

Characteristics of the Cross-Informant Interviewees

After a series of interviews with graduates involved in the
~in-depth’ study; the researcher.conducted'crdss-inforhant interviews
ipvolving 12 post-functional llteracy graduates * These interviews

were'eonducted between April 28, 1984 and May 2, 1984 as shown in:

'

- ‘Figdre L,
v " .
\ =
R Goo ‘ A : : Total
Cross-Informant Interviewees ~ | April, 1984 | May, 1984 | Graduates
; Dates o s . 28 29 30| "1 2
Number of graduates |nterv1ewed 12 3] 4 2

.Figure 1. The Number of Graduates Interviewed on RésbectiVe,Dafééf
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All the 12 graduates/who partucnpated in the cross-lnformant
'lnterVIewnng were born- and brought up-in Mlowa Barabaranl V|llage.
‘ Howeyer, one-graduaté‘(an ex-grade 4‘0f elementary school) had'worked
fas a nlght watchman and dived in Mwanza Regnon for some years. Atter
»‘he had left his" JOb |n Mwanza, he vnslted Rukwa Reglon where he sald .
he was |mpressed with the way people in that reglon planted their
CFOpS‘ln rows. A second person had been to Dar es- Salaam Searchlng
for casual employment.‘ The thlrd |nd|V|dual said she moved anq llved:’
'for some years |n Mbeya Regnon wuth her parents durlng her chlldhood‘.‘ ’
The: cross-lnformant |nterV|eWees were between l9 and 64 years of
age.’ The age distrlbution of these'intervlewees was as shown in |
’Figurels. l §
Agegnéetween I ) ~A.‘j o TNumberhot Graddateéll'
1530 yeare_old- B o 3
31- 45 Years oldv’ TN | , T
ul‘h6 60 years old . R - | "‘ 1 *
‘6l-75‘years gb@w‘ fl» k,gf | 1 l, . . "al
: Total numbenjdf graduates/gg%v T ; >‘l2£v
° o “ ' Ca S L

.
o

- Aflgure §.W>Age Dlstrlbutlon %f the Graduates who Parttcupated in the
i “'Cross-tnformant Intervnewnng

l_.f& " . /

e

" Two cof the graduates were unmarrled male and a female. ‘The

IS

,'female graduate llved with her parents. The male graduate’ had lost

. /
! both of hys parents and llved alone.‘ The 10 male qraduates were - .

marmie {/ One of them was marrled to two wives with a total of 11 Vfﬁ,.‘ -

”




children. Another one was married to two wiveslandxhad a total of nine

chlldren. The number of. children per family ranged'From‘one to eleven.

But the’average number of children'per“family was._ five. Ohe male

’ graduate, who had n|ne chlldren, had a total of 14 grandchlldren.' MoSt

- of the graduates l|ved wnth thelr chlldren WIth the exceptlon of three.

" : L

\,Those three graduates had some ‘of/ the|r chlldren llvung with thelr

grandparents. One graduate llved_W|th hls-w1fe, children and-hls
elderly parent ‘

Y

Some of the graduates lnvolved in the cross-lnformant inter-

: v1ewung enrolled in llteracy programs prlor “to the development of the

A

"concept of Functlonal llteracy Others jOIned the llteracy programs

after the'lntroductron of~the functlonal llteracy programs. Whlle

some\graduates had receuved elementary educatlon prior to thelrf

ey

\rfenrollment in the programs, others had ‘no formal educatnon at all

What they had was |nformal educatlon.

4
O

Some graduates were not sure of the levels they had reached iny

" the post-Functlonal llteracy program. In general they claimed to

~who clalmed they dld rf

l
have reached levels: ranglng from I to VII One of those who sgld they

had reached level lI of the program po;nted out that in 1983 he:

‘attended:a'claSS’whlch was conduCteg in adchurchf A graduate who'

L R o
clalmed to have reached level VIl in thé program equated his levetl

2y

to that\of grade 7 of elementary schoal .’ However;lfour'graduates

said they dnd not. know th_wlevels they had>raéched One of those

.v«,,') &

. -know the levels they had reached inthe
g zl,gg

program. safd durlng the 1983 theoretndal season, he attended a

- 23 .

. functional literacy classtconducted-under a tree. A‘summary of‘thef-

,u'égiét

T,
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-enrol Iment of the cross-informant interviewees and the levels they

had reached in the post-functipnal llteracy program is'provided in (/—‘\\$}

v . . : n T

' Flgure 6

A1l "the 12 graduates in the cross-lnformant lnterV|ew1ng with =

1

the exceptlon of one claimed to- haVe sat. for the . Natlonal Adult

b

Edueation Literacy Examlnations several times. Among‘those who

cla:med to have sat For these examlnatlons, only two sald they had

L

been given the examinatlon results~- lwé?%Jand 1981 re5pectively;
But none of the graduates who partlcnpggedﬁﬁn the cross-lnformant
|nterVIeW|ng had received* llteracy certlflcates. All the graduates
uere peasant farmers. Houever, two of the male graduates played

roles of church elders and . three played that of cell leaders in.

addition to thelr economlc actlvrthesz
S } .

he whole, the graduates who partlcupated in the in- depth
and those who were |nvolyed in the cross-lnformant |nter-'

ng had similar personal’charactertstlcs., These characterlstlestu'

hlncluded the qraduates' birth place, age ranqe marltal status
hfamlly S|zes, socuallzatlen or elementary educatlon and working
experlences. Other characterlstlcs lncluded the qraduates' levels
\". reached in the program and efforts made in-sitting for Natlonal
Literacy Examlnatlons several ttmes wlthout recenvung any offmn—alj
examlnatlon results or llteracy certlflcates. o
In the follownng Sectlon, ‘a summary of themes emerglng from

'the‘in-depth study is made.. And the penspectlves,oi\the_lZ graduates
_lnvolyed in the cfoss-in>brmantilntervlewlng are used te 5alldate

hthefflndlngs derlyed From:the in?depth studyr

Bt}
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A Summa(y of Emerglng,Themes' L

-

The Will of God
The g'r,e;dua't:e‘s.'l perspeCEers ebodt.reality'prio;-fo“thefr enroll- .

ment.in the‘liﬁeracy-pfogfams have been refleéted }n this chaptef. For
ekampléﬁ some of the five graduetes'in'the in-depth sp&dy_safd,Ged 
‘.‘brouéh; rain,edd diseases,;'dfhers saidbit was God-WHe‘ﬁlanfed grase_
for graging.livestéck. The 12 graduagee indolyedﬁin the=cross¢jﬁformanf‘
interyiedinglfeact;nglto quesﬁion; eoncernfng fhe-conditions Which were
cOhceiVed to be tﬁere beéaUsevof (to dse Nyerere's tééh, in Hinzen

et al., 1979, p. 55). '"The wirl of God!' revealed similar perpectives.

thCh are presented in Figure 7

E I

By Both - By . By.

L "God and Harmful  God -“- 7
, T . Not =, " -Harmful Germs and " : By
- Conditions By God By God By Dirt® Germs -Only ' Trees .Rain '
: » o . o . c e N '
‘Diseases were’ =~ 5% . == R A R 5. -— ==
~ brought ' ’ : - : ~ .
‘ Grass for' S 6 -- : -  '-- ' - R
~grazing was ' ) '
. planted
Rain: was S I 7 0 == L e e 4 .-
‘brought ' ' ‘ : - : .

v

Figuée 7.. Gradyates Perspectlves of Realnty

Graduates' Attltudes Towards Others

. Further,vtwo of ﬁhe graduates |nvolved in the in- depth study
I

revealed xhat-they were afraid of party, government’and rellglous
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leaders as well as the literateé. The lZ‘graduates who'participated
'|n the cross-lnformant lnterV|eW|ng also revealed thelr perspectnves
\ .
B

_ of SOC|al relatlonshlps ‘as summarlzed in Flgure 8

Social Group _ Afraid of - Not Afraid'of‘_ _Just Respect
‘Party Leaders = = . 3 8 T
Government -Leaders 3. 8 -_A o o 1

_Religious Leaders - - 2 9 o
Literate People 2 - A

- Flghre 8.. The 12 Graduates‘ SOC|al Relatlonshups w1th Various Social
) ‘ Groups hi :

% * Lo " . ' . \

Crop Plantingd

v

It has also been lndlcated by some of the five graduates in'the.
.in-depth stody that traditlonallyuthey had been olanting millet anyhow
and_notijn'rows; ‘ddrlngﬂthe'thinning optdabout 17 or 18 millet'plants
could.be left in one hole. 'lt>Was assumed'that by leaving many millet
plants in one hole,ﬂthey could»harveet more food.' Among'the‘IZ
graduates partncnpatlng in the cross- anformant untervneWIng, 11 sald
.'they planted mlllet anyhow before they enrolled in the functlonal
llteracy programs One graduate onlv clalmed tﬁ;t he planted his
mlllet in rows before JOInlng the programs The graduate'further‘
‘claimed that he followed the example he had learned in Rukwa Reguon

S

where people planted crops in rows.
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Ag;icultura]'lmplements
| From the perspectlves of the flve graduates in the in- depth study,
it wasevudent that tradltnonally ogen p]oughs had not been used for
cultlvatlon. The use of oxen for cultnvatlon was consndered as an
acttéf cruelty to annmals.p Among the‘lz'graduates invo]ved‘in the.'
cross-infdrmant intervieminq, two ‘graduates said thatjto use oxen for
'oultivation uas cruel' Ten graduates sald it was not. However; aIT

the 12 graduates used, hoes throughout for cu]tlvatlon on their prlvate

hfarms durlng the 1983/8h ralny season. .

Soil Conservation

Shnftlng cultlvatlon as |nd|cated bm some of the five graduates
.|n the |n depth study was donsndered to be\a so]utlon to . |nfert|llty
of the graduates' exnstlng‘prrvate‘farms.v Among the 12 graduates
inyolyed in,the cross-intormant'interyiew}ng, for lnstance, three said
they were. busy in Aprll/May l98h clea;ung the forest in order to
extend thelr exnstlng private farmsa. ’ |
AManure
Uhen asked |f they had putrany manure on thelr exnst|ng farms ‘in
1983/84 rain season, only three graduates said thev dld The -
remaining ‘nine graduates sald they did not Long dlstances from the
.graduatesn homes to thelr respectlve prlvate farms were grven as the
major reasoh for not puttung manure from the:r llvestock One of the
12 graduates sald that he did not put manure hecause Of‘hlS own
!a21ness. Another_graduate said he did not_do-it because'hisf!arm
Mwas on a,slope. [f he put some manure onAthe farm-it would have been
washed amay by rain. | »-‘ B >'>v, e R f‘: ‘ .
R 'l' o _ B . &**:3“4<5/<'



Crop Preservation

Some’ of the five graduates involved in theAin-depth_study
revealed that by~traditioh they‘used"MTkunqhuhi' for preservatfon

-of their mi]let in the 'kilindo.' The 12 graduates who- partncnpated

in the cross-lnf mant rntervuewnng expressed sxmllar views. Further;

' they all bellev 'Mlkunghuni' used as an lnsectICIde was

effectlve and harmless to human belngs.

Dfsease and Health Practices

"It was also revea]ed by some of the five graduates that before
the.oholera outbreak in the vnllage, they tradltlonally bOJled water
Ifor‘bathingvonly. They bonled it because they did not luke to have -
eold baths. The 12 graduates asked if they: had bonled water for

dr'nklng the prevuous day, I] graduates said they did not. One .

graduate only sald she did. And graduates said they had no. 'yichanja{

before choiera*broke.out. One graduate only clalmed to have had - one :

; beforeucholera broke out. Al] 12 graduates said they had no pits for

garbage dlsposal before cholera broke out.

Rituals . |

) Circumcision.u Most of the flve graduates in the in- depth study

partlcupated in celebrat:ons for ctrcumc1510n. Some belleved that
‘the learnlng proVIded toIC|rcumc15ed chlldren was good. Others
believed that the teaching was- not worthwhlle because the ‘old people
used abusive language to the chlldren. Seven out of 12 ‘graduates ‘in
the cross-lnformant lntervtewcng sald the teach:ng provuded‘to the
chlldren was not good. One graduate sald he»never partucnpated in

. | . .

0y
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such celebrations because he was a Christian.

rPuberty.‘ It was’also revealed that some ot the five graduates
.celebrated giris{ puberty. .There was a;societa] pressure that
,giris' puberty must be marked by a celebration. If‘a-girl's puberty
was not ce]ebrated in the event. of the girl becomlnq pregnant the
" socuety would have been concerned. A gnrl was consndered a child
before she reached-pubenty age. ‘As such, |t was con5|dered as unusual

for a child to be pregnant,

'Harvests. There uere a]so some celebrations marking harvests as_:
revealed by some of ‘the ffvevgradbates. The purpose of these
celebrations was to thank God for keep|ng then allve throughout ‘the
year.i Three graduates out of 12 sa|d they had such celebrations for
harvests, but nine graduates saléuthey dld not have.

However,‘some\of the fuve graduates were_concerned aboUt the

" 'costs involved-in these celebratiOns. “Five out of the 12 graduates‘.
said ft'was.uneconomrcal to use many bags of mll]et for ce]ebratlons.
But Six graduates said it was economlcal because they wanted to enJoy

-
wnth their friends. * One graduate did not react to this ‘question
because'heguas a Christian. |

Dfet“
From the perspectlves of the frve graduates, it was revealed

that durlng chnldhood these graduates we:e not allowed‘to eat

certain foodstuffs. These foodstuffs such as eggs ‘and flver were

'considered taboos. Reactlng to questions on balanced duet the 12

graduates in the“cross-lnformant lntervxewung said durlng their

G
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childhood, they were also not allowed to each such foodstuffs by
their parents., further, they said these foodstuffs were consudered
' \

as taboos.-

On the whole, this summary includes the éraduates"be}ﬂefs’

"in the conditions ‘that existed because,of "The Nilliobeod“ and

o

~ the graduates' social relationships with variocus social g!bups.

The graduates"beliefs included traditional methods in agriculture,
the use of oxen ploughs, the preservation df cereals, hygienic
practlces as well as the traditlonal ceremonies and taboos. The
next subfeectlon deals with a summary of the perspectivées of the

graduates on why they enrolled in the literady programs.

The Graduates' Enrollment in the
Literacy Programs. '

Giéen the graduates' cultural backgroUnds, sbme had an elementary
educatlon ranging from grade 2 to 4 of elementar‘bschool. Others had
_ none. From the flve graduates' perspectives, some enrofled in the

program because ‘they wanted to receive more knowledge or more educa-

tion. Others Jolned the program because they wanted to -acquire

literacy skills for their personal benefit. For example, some wanted 1‘

: o4 _ :
to learn writing their names because they did not like to continue

signing official documents by usinq thumb brints Some wanted to -

-

learn about good agrlcultural methods and the lmportance of having

balanced dlets. Others wanted to acqunre literacy skills which could
help them in performing their duties as cell leaders. The 12 graduates

.in the cross—informant interviewing held similar views. Reacting to a

o



question on why they joined the programs, éqr example, six said they
did because they wanted to receive more education.. Thrée said-they
wanted to receive more kngwledge and three otﬁers said they wanted to
learn literacy skills. After jbining‘the program, some said they had

- been motivated to learn more arithmetic, agriculture, political educa~
tion énd Kiswahili language for their own peréonél benefit. Some
conceivéd a&ucation to Fave no end; What thé graduates learned is

summarized in the following sub-section.

The Graduates' PerspectiveS'dF What was 5/’-
Learned from the Program . :

Apart from acquiring literacy skills and knowledge in general,

//

the graduates said they learned Kiswahili language which was the

medium of instruction. From the five graduates' perspectives presented

in this chapter; the graduates have revealed their sqphisficated
Kiswahili vocabu]afy suchas 'kitaalam' (expertly), 'darubini'
v(microscopé),.'hétari' (danger) and 'kipindupindu' (cholera), etc.:
The graduateS'also learned politfcal educéfioﬁ, general cléanliness;
balaﬁcéd diet and Iive;;ock réaring. Both the gréduafesvinvolved

in the in-depth study and croés-ihformant iAterviewing said tﬁey

learned about the importanée of having a latrine, planting tress,

pianting millet in rows,:drinkiné boiled.water, having a 'kichanja’ andf‘

apit for‘garbage disppsai. The graduates said they learned these

. things»from the ﬁrdgram and‘dther?sdukcesvsuch as the village govern- -
meﬁt's-socio-economic dévelopmen;,érogram.‘ Fiéure 9 shows” the sources
from which tﬁe graduafes inVolved‘ip~the‘cross-infor@ant interviewing

learned the importance of these things. .
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Ffom Functional - From Village
Literacy Program Government Program
Learned the . . gﬁ“
Importance of , : Yes No Yes No
Latrine - , - 10 2 -- --

' | " | # ,
Planting trees ; 10 : 2 -- --
Planting millet in rows 8 3 ‘ ) S --

- . . ) +
Drinking boiled water 9 3 _ == -
Having a 'kichanja!'' o 2 - --
Having a pit for garbage | 10 2 - -1

disposal ' :

P

Figure‘9. The Graduates' ACquisition of Knowledge through Two
Programs - oo ' '

‘In general, what was  learned .was described by the graduéteS’as

being beneficial to them. The néxf shb-section deals with a brief

i <

summary of the kindé’of problems/successes. experienced by the grad@étes R
in the program.

The Graduates' Persggptnves of the
‘Successes/Problems They Experlenced
in the Progiam

Educational materials and teaching/learning strategies.
: graduatés' perspectives it has become Elear that there were
shortages of writing materlals at'the CEC anﬂ in the village as a;

’
K

whole. It has also been revealed that in some adult classes readﬁn » RN

was assigned to the pupils of the post-functional literacy progréu
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Five out of 12 graduates in the cross-lnformantlinterviewing, for
example, sald‘they did not do any written wok in their class during
the previous theoretical season because of lack of writing materials.
There was also a shortage of literacy textbooks at the CEC. However ,
the researcher fouﬁé,some of the interviewees with small collections
“of-ligeracy,textbooks-in their respective homes as listed in Appendix
0. Tne list would have perhaps been longer nad all the graduates
shown their literacy textbooks to the researchen. 1t was |mp055|ble
to have ‘all the books shown to the researcher because some of the
graduates claimed that the persons who'had the keys to their chests
.containing thevbooks were not home at the time of the interwiew.

Sone of the books’shown to the'researcher*belonged,to the CEC.

Lif%recy textbooks. Some graduates commentlng on these llteracy

books faund in thenr respect:ve homes, seemed to llke those on 'Good -

2

Anlma] Husbandry, 'Hea]th ‘. 'Political Educatlon, 'Religious
. 3
Knowledge, 'Forestry, 'Customs and Tradltldn,‘fshd 'Nork is Lufe.

5 The reasons why they liked them were that they prov:ded them wnth
'Lreagﬁng;skllls as well as the klnd of knowledge they needed for
*theAr work and splrltual life 'in case of the Bible. Books on political

. 1

N educatlon were consndered benefucnal to the graduates because they

‘gave them an understanding of the political party needed by CCM
members. However, the graduates had different confl{cting oplnions
about storybooks. Some grédhates liked them because they wanted to
learn how people outside their village lived. But othere‘&id not.

For example, the book titled ‘Mwanamélundi ' a Sukuma by ethnlc

or gin was not llked by some graduates - because it was simply a

-
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,storybook. As such it was seen as not‘bevng benefncual 'Ma]imwengu!

was also seen as snmply a storybook and that it was only good for its

authors.u it was ‘not benefuc:al to the qraduates.

Use'of CEC's library. It was also reyEaJed Ahét the library at a

the CEC was not fully utlltzed by the %raduates: For example, during
the prevnous theoretucal season; two sald they used the lnbrary

nd 10 sald they d|d not. The reasons given for not utilizing the

lubrary were enther admnnlstratlve or lack of nnterest, awareness P

/

a
f and time on the part of the graduates. o o }/y
s CEC's furniture. Seven of the 12 graduates in the cross- Ve

[

‘nnformant |nterV|ew:ng consndered the furniture they were
usnng in the classes at . the CEC was unsuutable to adults becausa it

_wasktoo,low.A_; T e . ' //’ :

materials was

P
¢

Test in'writ[gé,g Related to‘shortage’of Writin

the graduates' lack of adequate wrltnng and compu
. 4 /

For lnstance, |n a wrltten test admnntstered by/the researcher, one .

tion skills.

ngraduate in the ln-depth study was only able to write her fIrSt name.
¥R Ny 1 _ S . .

But she was unable to write her surname and the researcher's full’
‘name. In the cross-informant interviewing, one was neither able to

write his first name nor hés'Surname.

' Test in-computation.‘.tn regard to a test on computation, ofe

graduate.:n the in- depth study was unable to do any of the four

- . 0

sums 1nvolvnng subtraction, leISIon, multupllcaffon and addition.

The other graduate who adttempted to do the questlons,got only tWO .

/
g . . re
s

C

.

wa

(l
J .

b - . . N
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Looa
4sum5'COrrect.3 Among those involved. in the crossclnformant nnterV|erng,
flve graduates declined to- attempt the questlons.y They sald they were"
unable to do them because they consadered them to bi;‘?“.y ult. of - the
- seven qraduates who attempted the questnons, two go?f‘“:!f?sums out of -
vh;four correct, four graduates got two sums correct., HOWever, one
graduate got all the four sums wrong. . B
lest-ln readlng. The researcher also admlnlstered a test in
reading;. All the graduates wnlllng to read a Short paragraph for the
i researcher chose and read -one. from the Blble. While it was easy to.
' ‘llstEn ahd?understand what was read in-.a number of cases, it was not
so in two. cases.a in these/Lwo cases, the: graduates could not |
pronounce some 'of the wordf properly » 'vS;'
Teaching/learning‘stfateglesl' Some of the fuve graduates
h:ln the in- depth study ‘ex ressed their concerns about the teachlng/ fidif"

/-

.learnnng strategles used/ in the class.» Furthermore, seVen out of

the 12 graduates said that in the classroom they sumply read books

.
e

‘and~there-were no discusslons. 'Second some teachers when teachlng

,arithmetlc went: very f st. yAs’such some graduates were unable to

. o S ‘
'understand some of the conceptsu Thlrd, ‘some graduates preferred to

‘fnve graduates in the cross-lnformant lnterv1ew1ng sald they vould

[

be«taught by teachers to ex-elementary school graduates. For example,

& o

lnke to - be taught by qualnfled elementary school teachers. These.‘

' graduates belleved that the teachers were knowledgeable and 'had

more laght' than the ex-elementary school graduates. Moreover the'

t.“‘c.: s

teachers dld not suffer from an lnferlorlty complex.as thex

—_— :',‘v.‘ “ ’
z, .

) g * \

i PR * N
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ex- elementary school graduates did. Asusuch they tﬁ%e Interacy

graduates) trusted them.. They consldered the ex- elemenﬁary school

t.' .

graduates as fallures of elementary schools. gSo, |f they were

'“‘ﬁ?%&taught by fallures they would get 'drowned ‘, They descrabed the

P4
ex elementary school graduates who tauqht adult claSSes as peop]e who

-

v did that only when thev wanted to. ‘Even when'they vient totteach adult‘

. o
classes, they just taught. for a short tlme = o :
. ' } " ‘ ) R &.'a.,‘; 7

.Theoreticai season; Some §raduates'¢onsfdered the whole
: pernod for theoretlcal season ‘to be short. hor”instahoe,“one
- of the 12 qraduates in the cross-lnformant lntervnewlng saldg \‘
"Shall | be able to Jearn anythlng by attendlng c]aSSes W|th|n that

period ;‘; . JUSt two hours a day7“'u~

Class attendance/ "ydoba'* by-laws. \It3Was a]so_reyeaied by

some- of the fnve graduates‘ﬂn the in- depth study that class

‘attendance.was poor. Durlng the cross—lnformant ihterViewing, one
graduate sald that sometumes ‘in a class of abq&ﬁ 35 or Iy 6 or 10
L

graduates attended. Because of poor attendance, some raduates had.,

formantw'

X

to pav flnes for . not attendkng classes. In the cros'il
.|ntervuewgng;'5|x graduates satd some graduates u\thenr classes had;
been_frned for not attendnngnclassest_ One of. the graduates sald that
the money ac ued trom the.fines was'us d for buylng exerc1se,books
' whnch were warded to.- graduates who wefe maklng good progress in the:
class. ‘The other graduates stated that they dld npt’ know how the

money from the f:nes was used However, seven graduates ln the Cross-

S

»Jnformant lnterverIng saud they dld not like the 'udoba‘ class
[ . . . .
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Be :
by-laws. One Pf ‘the graduates argued that ‘there was no need to have

SUCh by laws because they were donng flne. Another graduate added

l

that he would llke to see people dorng things on thelr own Free w:ll._"'

' Another_graduate sald.he;dgd notlllke them because there.was a

possibility of having someone belng treated unjustly' He said, ‘for
example, the person. mlght have nothnng to enable the lnd|V|dLal to
meet the flnes or . udobaa  But the person s clothes or the ohly hen

that person mlght haue could ‘be taken away. That person could have -

used the hen for the beneflt of the famlly " If the hen was taken‘away

‘class udoba' by-laws ponnted out that it was useless to collect

.'be granted ‘to that person.

kY

'~from that person, ‘the . IndIVIdUal would remain Wlth nothlng. “A third

o ,
*5raduate commentlng ‘on the class udoba by laws sald he did not lnke :

L

them because they were dlsturblng people's mtnds. ‘A such' he said .

peOple could not make progress because they were kept busy th|nkxng
about 'udoba ** only. He thought that sometlmes these people‘could

‘say, "let them'come'and collect their 'udoba' (fine(s)), but we aref

nOt[golng-to attend classes.”' Another‘graduate who dld not like these -

udoba‘ (flne(s)) from an andlvndual who dld not understand the

|mportancevof the program. It would not mattervto such-a~person even

it the indlvidualfwas asked to pay'the 'udobal‘lflnE(s))’many times.

But the |ndiV|dual who understood the lmportance of the program would

: ‘ask permnssnon from the teacher when needed, and the permussuon could

v,

, On the other hand flve graduates llked ;gfse;%ﬁass udoba'“

“/

' 'byflaws. They argued that i there were no hy-lawsl,people w0uld_not

‘attend classes. Further,”one of‘those graduates who ‘was not in favour

R

J"f A ﬂfg
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- of the cVass,“udoba by laws noted that nobody would accept the . |dea

/

- of- abollshlng the by-laws. He - argued that |f the by-laws were

abollshed people would not attend adult classes

R - o
‘Co>education classes. _Someigraduates,’both males and females,

involved'in'the in—depth study expressed their concerns regarding some

i) N LN

problems they had in co-educat:on classes.v The-male graduates,_for.

‘0

‘example, sald that some women behaved llke small chlldren in the

v

elasses. It was revealed that sometimes they byrst |nto laughter‘ln

' the class. Further, it was revealed that sometlmes women went to the o

i

class wuth thelr bablegzwho made nozses. The graduates sald they

could not study well‘bée%use of the noises. One female graduate sald

"she" did not llke tdystudy in the same class wuth males. -Unfortunately _.

she decllned to glve any reasons to. support her dlssatlsfactlon Ini
‘the cross-nnformant |nterV|eWIng, flve graduates sald they llked
studylng wnth both males and females ln the same class However, elk
graduates sald they did not. Thelr reaeons for thelr dlsllke Were,

.5|m|lar to those given in the in= depth study. One.graduate was ' .'.>¢y

"neutral. The next sub- sectnon presents the graduates' perSpectlves

Yo

of what'should'be donekln order to lmprove the program. L C P

A N - R e

 The Graduates' Perspectives of What Should

be Done to Improve the Post Functn al
L|teraqy Program .

P Emphasus;pn agrlculture. From the ln-depth study, it has been

)

made ‘clear that some graduates would have luked‘empha5|s to be put on

Jthe teachlng of good agrlculture. A Some of the graduates in the

cross-nnformant interviewing held snml]ar v:ews. These graduates
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thought that the acquls:tlon and applucatlon of good agrncultural v
methods would lead to qraduates' sel f- sufflctency in food ~ They
would, as one graduate put it; lokoa"(rescue) therr familnes froml
"‘food shortages.; Further, some qraduates suggested that they should be
taught how‘to use oxen ploughs practucally ‘ Other graduates.suggested
a number of productlve prOJects thCh should be lncluded in the
program. The'proposed prOJects lncluded gardenung,-carvnng and
'pottery; The graduates who made theSe proposals thought that these
prOJects would have formed a Tink. betyeen what they learned in
,elaSS‘(theory) and work. From the projects, some graduates thoughti

they could get ‘some money which they would use forithe benefit of

}ﬁﬁe'program.. Some said they could even make* use of some products

From the project.

Languages{ Some graduates suggested emphasis - be but on’ the
teachfng,of KiSwahr]: ‘readlng and'wrntlng skllls. yThey thought they
knew . little Kuswahllu and would have liked to’ Iearn more Klswahlln
language. Those graduates |n the cross—lnformant lnterviewing'argued
that it was important,to,learn thetlanguage because'many literacy. -

Itextbooks as wel] as some newspapers were written'in. Klswahlll.

Some suggested Engllsh be taught in the program.. Those who made
the proposal sald that they needed some knowledge-of~the Engfish
!anguage which would ehable them to read_and unzerstand how to use

. e . S
‘some,medICines‘they.bought from shobs. ‘Others thouqht the hnowledge
. of Eng]lsh would enable them to understand people who m:qht backblte . H ’f:ﬁgg

them. Some needed to’learn just a llttle Engllsh that would. enable -

them to greet Engllsh speakers in that language.:

\
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The 3Rs. Some graduates realized the problems they had been,

experiencing in reading and'writing;‘ So they felt the need to have

emphasis put on the teachlng‘of these skills. Others would have

llked emphaSIs to be pggﬁsa the teachlng of arlthmetlc. They bel|eved

;hat the subJect was ° useful in their daily. life.

Politica] education. Some qraduates suggested that emphasis

be put on the teachlng of political educat’on. They said they needed
.some knowledge in polntlcal educataon whlch would enable them to -

.understand,the-polltlca] party.*

P

: qulcs of lnterest. Sdme_graduates focussed'on.'topics' rather.

than on subJect areas. For example; they said they‘woufd‘haye']iked

v»to be taught about 'ba]anced diet.' They arQUed'that‘balahced dfet

was VItal for their good health They also said they would like to

. be taught about 'cleanliness' whlch was impdrtant‘ﬁor'their good

health too.

3

“Supply of. educational materials/Class attendance. One of the 12

'graduates'in the cross-informant interviewing focussed On‘thevsuppyy

of educational materials and the;ghaduates' class_attendangego This
is what he said:

My oplnuon regardnng the program in general or my suggest:ons
‘concern: books, pencils, pens and exercise books which should .
be increased :in- supplys:. Pupils should also increase their R
efforts in attending classes. When it is a day for them ta. . = -
‘attend classes), tﬁ?y myst attend so that they can benefit rather

- . than saying '"Ah} they' are. delaynng us -From work." Some. people
-say that they are being delayed , Qork They say that'if -~ N
, they study as adults, where will, get’ JObS. Small chlldren

study up to°grade 7 of elementaryischool, and-yet they do not
gét jobs. Those who continue up te grade 12- of secondary
~school still do not get. emplpymenza‘ How come that we graduatesv » by

w8 £
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, of 'kisomo cher(yé manufaa® [functuona"i teracy program]
" shou)d expect to get jobs?. ‘

o Another graduate in the Cross-informant interviewing focussing -

B . -~

on the graduates' attendance stated:

Things that 1 would like to be added or to be emphasized in’
the program is to put emphasis on the collection of 'udoba'
[fine(s)] only. This will make the literacy pupils to be
~punctual in attendlnq classes. Because if 'udoba’ [fine]

is collected, from an individual, that person will very much
feel the plnch : : ' g

A

lt is worthwhile noting tHat‘uuder the 'udoba' by Iaws udoba

(f:ne) is col]ected from an offender wuthout belng taken to the court
b .

of law.

Theoretical season. Some of the graduates thought that the

~period for theoretical season was short. As such, they thought they
were unable to'learn what they were exbected‘to cover wjthin that . v
- |
period. So they suggested that the period for theoretlcal season be

Increased. Finally, some graduates squested that Ilteracy graduates \
be allowed to partucnpate in currlculum planning. A dlscussion on 1
what the graduates did w1th thelr learnlng is presented in the sub-

section that follows.

. (¢} . .. . a‘
The Graduates' Perspectives of \hat They
Did with What They Learned from the

Program

.

Use of the 3Rs. It has become clear from the perspectives

presented in ‘this chapter that the graduatés?md'been.putting ihto use

some of their acquired knowledge.and skills. Some of the. graduates

said and demonstrated to the reSearcher that they had been usnng thelr

e
I

readlng skllls in reading the Blble, books, letters and magazines.

L4



.Others'used their'nritfng skille in writing their personal letters.

Some even used their 3Rs in helping thefr‘childrenvin theirvgchOOI"

" work. %hosenwho hed_been appointed as.catethiSts used their literecy

skills in&EQnducting:church services., The catechists 5158 provided
. " AV '

religﬁousuinetﬁﬁgt?on to school children, peopie who were netting

ready'to be baptized and to those who>were’being prepated to be

confirmed as Christians.

Diet. - Eleven graduates claimed that because of their
learning, they had begun allowing their children to eat different
‘kinds of féodstuffs which they-once believed to he'taboos,to'

chi]dtentr They said they did that to|ensure that their children‘had

good-health. But one graduate seid he‘had‘not”be1ieve in the
“importance ofrpeOp}e having balanced diets.
: Political education. Some gtaduates-further claimed that

.
because oF polltlcal educatlon they had recelved from the program,

they were able to partncupate in the v:llage government as cell

leaders or representatuve member(s).

‘ Production. .Some graduates c]aimed‘that'thé eduoation
they had recelved from the program enabled them to increase prqduc~
tion. One of the graduates in the in- depth study, for example, said
that by u5|ng good methods in agrlculture,'she harvested a lot of

food. Good agrlcultural methods were perceived to lnclude the @%g

putting of manure on'the farms, planting the recommended type of / ﬂ{?

millet in rows and the thinning out of the crops. However, after tf
. : _ &

/{ [
IR
fl S

k7]

: harvest, she sold part of the food end bought some livestock.

156
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In the cross-informant interviewing, four graduates said that
v * v, X RS ’
after\%flling part of'their harvest, they bought some Iivestock

\ v
e -

- For example, the four graduates said they had 7 heads of cattle, e
B goats and 6 sheep, 10 heads of cattle and 12 goats, 5 heads of -
catt]e, 7 goats and 2 sheep;_and h‘heads of cattle and 5 goats
respectiveiy. One of them sold two heads of cattle in l98§/84‘and
obtained a total of Tz. shs. 3,700.00. He spent part of the money
on feod_for hishé wivea and 11 chjldren. He used part of the money
_‘for'paying casua]llabourers whofhad'wofked on his ptfvate farm.
Another graduate who did'sone business, s]aughtered'some of his
cattle andbgot Tz.ishs. 10,000. 00 in ]982/83 ' In 1983/84, he

| Aslaughtered some and got Tz. .shs; 15,000.00. He‘psed'the monev for
buylng five heads of cattle to replace thé ones he had slaughteréd
for sale. Then he spent part of his money on food and clething.

¥
However, 8 out of the 12 graduates_lnvolved in the cross-nnformant

‘ﬁnterviewing}sai¢_the crpps they had harvested.in 1982/83 were
4inadequate ﬁothfood to last for the whole Year. |

The sizes of the gradpatesf‘farms, in acres, on which each of
the 12 graddategrhad planted;tcultivated'and weeded during the
l§33/8h rain season are shownujn Figure 10." The graduates' pro-
’jeetiggspeﬁftheir harvests for 1983/8h arevalso depictgd in the same
figure. | » | o N

A1l the 12 graduates sald what they expected to get fhom the
198}/8h harvest wa's 90|ng ‘to be lnadequate for food. Further, they
revealed that,they were not gonng to sell any millet after the 1983/8h~

-harvest. Their views on this particular issue were similar to those

-
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éXPressed by the graduyates who participated in the'fn-depth study.
 From thé perspeczfves pre§entéd‘in this chapter, very few |
éraduates involved in the in-depth sfudy had planted, cultivated and
weeded cagsava. Fof those graduates who paf;icipated in the cross-
informant interviewing, one graduéte had planted; cultiva;ed and
weeded 0.25 acre, two had'0.5 acre éach‘and ane haJ 1 acre pTanq9d,
cultivated and weeded. The other 8 out of the 12 gfaduates had not
planted any casséva. The.ﬁrojections for Cqssava crop were not made
because the éraduates séid they had very l?ttle'e*periencé in growjhg
the crop. | : g '. R " . g
| Some graduates Qﬁoﬂparticfpatgd.in'the in~depth study said ;hey
~ha9'planted, gultivated and‘weédéd somé groundnuté. Some graduates
in thelc}oss;jh%ormaht intérviewiﬁg also“saidithey had planted this
crop; For instance, one graauate:had'O.S acre of gFoundnutg; six
had~l acre each; two‘héd 1.5 each; oﬁe haa 3 acres: and two had none.:
.The projection§ for ihe'ﬁérvést of groundnut crépé rangea from one
tinful to ﬁi&é saéks{‘fAmong the lZ'gradhatés;,tpgre‘was only 6ne

. ‘ C N : . .
graduate who had 0.25 acre of grapes. The gkéﬁé{brower projected

the -harvest to be about™ 2.25 sacks.

‘Vilfagelgoverhment directives,~ It has:aiso:ﬁéen reyealed F}om
‘the graduatesf perspe;tive§ thét some gradﬁates did not'apply their
knowledge in“certaié areas until the village governﬁgnt had’issued
dfrectives. For ex;ﬁplé, in the infdepthisgudy, some graduates safd
lphat‘if the gévernment had not told them to‘bufld ]atrfaes? to plant
tfees»;round théir houses aﬁd to plant milTef“in f@wi, the&ggould-

not ‘have done these things on their own. These graduatés.'“



also said.they would mot have had pits for garbage disposal, the “*u':‘
'kichanja' and boiled Qater for’drinking had the villaqe government
not told them to do so in order to prevent cholera from spreading in
the vnllage. After |t had been assumed that cholera had been w:ped
out, some graduates relaxed. They believed that their enemy cholera
was no longer there;
| In the case_of'the graduates who partieipated in the cross~
informant interviewing, two graduates claimed that they had fatrines
before joining Hlowa Barabarani Ujamaa village._ After they had
moved into the village, theY‘buflt'their latrines'wfthoot being told
by anybodyvto do so.‘ One graduate Said thatvwhen she and her paregfs
Jonned the vul]age she was stlll a chlld As, such she did not know
whether or not her parents were told by somebody to Build a latrlne.
The remaining,nine.graduates‘said‘before they had moved into the
vfllage,sthey had noblatrines.‘ They said theydbuilt them after‘the .
vullage government had . dlrected every vnllager to bUIId one.
Among the partlelpants in the cross-lnformant interviewing, one

. graduate claimed to have planted trees around the house without being
‘vtold bybanvbody to do so. Another graduate clatmed to have planted
millet in rows without belng directed by any person. And one Female
graduate clalmed to have begun bonl|ng water for drlnklng and hav:ng
a 'klchanJa wnthout belng dlrected by anybody to do sa._ Although
the other graduates said to have learned the |mportance of hav:ng or
donng these thlngs From the ;rogram, they did not begln applylng

their knowledqe until when the. vu]lage government directed them to do

so.( But it was - also clear that some graduates cou]d not apply theur
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s g knowledqe in some cases wnthout hav&ﬁg some provusuwbof certain
‘ #
s

g ;ygﬁaterlals made.” Far example, one graduate in the cross-lnformant
|ntervneW|ng sald that he planted some trees around the house after the

village goverpnment hqd directed them to do so. Further, the graduate

said the‘vlllage'government also provided them with ;;;:—:::)lings. .

However, two graduates (one with grade 4 elementary education and
the other ong without schooling) said they had not . begun planting
millet in rows on their private farms. On both the village millet "

communal farm and on their private farms adjacent to it, they planted
q.

the millet in rows. They pointed out that ‘they were doung thlS on the
'shamba Ta mataleo'“(co%munal farm) and on their pFrivate farms

adJacent to - |t snmply becausesthe village government had dlrected them

B

. N .‘“
to do sof They argued that they had not started plantlng mnllet in

rows on thelr prlvate farms because they had not been taught. They"

y

' sald they had Just heard government leaders talklng about the impor-
o |

l’a
tance of plantenq mnllet in rows. ‘But they had not seen the results
C e ’ h g

|n terms of creps from farms én whlch mlllet had been planted in

£
rows. - They, the?efore, deSp|Sed the method of plantnng mi-llet in

rows. They had%contlnued plantlng m:llet anyhow on thelr prnvate

farms. They a{gued that their - prnvate farms were venv bnq. As ’

7

' such they were: unable to ‘plant millet in rows.

O .;, Lo
i B
ot

N 4ppllcatlanoflinfdrmal educationu: From the graduates' perspec~
tives, it has‘also become ev:dent that some graduates were utulnzlnq

. some knowledge that they had recelved through informal educatlon. Fbr
example, |n the in= depth study, one of the graduates was fOund by the

researcher preparlng some beehlves. As part of his preparation, the
, : - .

*



e

a

'-:'_“graduate was found puttingsome liquid into the beehives. The

T

e graduate clalmed that he had put ‘the: Ilquld into the beehuves in.

p'order to attract bees Jnto‘the»beeh|ves. The ]quId had been obtalned E

ot [

from some - sma!] plants (weeds) that had been ‘soaked in water
Further, two graduates who were |nvolved |n the cross-lnformant
;tnterV|ew|ng also revealed/that they had been busy preparlnq bee-‘

“hives- durlng the l983/8h dry season., One of them sand he had prepared

80 beehnveS’durlng'the season.' He clalmed that all 80 beehlves had

- a]ready got bees. ?He-further"claimed that‘xn‘1982/33 he;got Tz. shs.

2,000. 00 from the sa]e of three tnnfuls of honey. He'saTd'he,used

thiS money for buynng some cattle and goats.‘ The other qraduate said

’

he had been busy mak:ng beehlves durlng the 198378h dry season.
A thlrd graduate sald he had been d01ng some carvnng for hIS personal

use durinq that season. The fblléWTng‘sub sectlon focusses on the

i -

“kind: of problems encountered by the graduates when app]ylng what they
had learned from the pnogram :
A v

NOT e e e D
The Graduates' Perspectives 04 the;ProbleAsg-,

J».Expertenced in Applylng Learning ' : » | . -;‘,_ 7}u‘

'raduates perspectlves of what:they dﬁd W|th what they

rom the program 't has become clear that these '-*

.,graduates eneountered some problems |n~applytng thenr Iearnlng.

PR st ' L
For examp1e some graduates were unable to wrnteathenr personaf

]etters as' well as their‘surnames.. Some of the graduates who played

several rqles of- peasantafarmers, catechlsts and at the same t|me
' partrcupated ln mataleo' (communal actovvttes) expressed the need to o
bexreljeved of some of their dutles. They thouqht that thls would

N, N
D
e

[ o . : ; . . - . A
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K ‘;”the cross-rnformant lnterV|ewnng had dnfferent v:ews’on thts lssue.,

,gave hem enough tlme to concentrate on the:r prlvate agrlcultural

actrvntaes ln order to He self suffucnent in food One of the

:graduateslunvolved in the cross-nnformant |nterV|ew1ng, for nnstance,
'sald matoleo yamezudi' (there has been too'much cOmmunal work) - The
Lgraduate squested that communal actlvutles other than communal farm

‘act|v1t|es should be reduced , However other graduates sald they

could cope w1th thelr multiple roles

N

‘Uge of hoes; Uhen applylng the learnlng the graduates»had {; e
\ ‘ \ ?“" L AT
recelved from the program, most graduates depended entlrely on the -.,ﬂskh

_use of‘hoes. Very few could afford hlrlng the only vnllage tractor
. ‘ . .
.for cultlvatlon of thelr prnvate farms. Although the V|llage had _some -

> .

oxen ploughsa nobody used them. Some graduates stlll belleved that N

T to use ‘oxen for cultlvatuon was an act of cruelty to the anlmals

v . -

»weatherlconditiohs;’ Bad weather.condltions‘or’droughts some-

times cbntrlbuted to the qraduates' loW product:vnty.‘ Drought » e
7 ’”’::l"l - N ) a
resustant mlllet %ad bee#rintrqduceﬁ i the’ area in. orderﬁfo RN
: L

-allevuate thls problem., But the mlllet sometlmes could not Gtand

‘the droughts_ In the ln-depth study,zfor example, several graduates
\sald they experlenced food shortages because of the droughts.o,

[

Some graduates partncnpatlng ln the cross-lnformant lntervueW|ng

.f'sald they also experlenced food shortages. Some of the graduates
thought that the cultnvatlon of cassava or root crop would allevcate
\\ .

l<the problem of food shortages.v They argued. that the root. crop A \pﬁfh-:'~

~ requured }ust a mnnlmal amount of rann.‘ Two graduateg |nvolved lnf-_x S
: . S N Ty

K ,_",,”; : NN o _.\ . o ,‘ 0‘ 3 ;o s )




‘jareas of thelr farms on whnch they had planted some crops

;cultlvate and’ Weed thesr prlvate farms. No constructlve suggestlons-~

' ' 2
were glven by the graduates concernlng how to cultlvate and weed

".ralns.

16k

One sa d the problem &f food shortages could be allevnated by_worhlng

“hard o the farm whlle another graduate sald |t could not.

- “ V‘

Lack of knowledge.- Other graduates were stlll plantlng mllletf

anyhoﬂﬁiecause they had not been taught in the program concerning the

s

|mportance of plantlng mlllet in rows., Secohd tney argued that the

.cv. . “ )
.large sizes of theur prlvate farms compelled them not to plant mlllet o

»,rn,rows. Some graduates planted mlllet |n rows on large areas of

<@ ¥

;thelr prnvate farms. But they nelther cultlvated nor weede all the

The

1»”Blacﬁ&Cott0n Sonls“ whach turned |nto mud were consnder d to be

*, { ¢
the maJor contrlbutnng factors to. the graduates fallure to_~f»

o

.thelr farms on the. “Black Cotton\Sd‘ls“ especually durnng heavy

.

of fertnlnzers/manure. lt~has been revealed that the fertlliFu

,zers wh:ch some’ graduates had learned abOut were sometlmes not

£

avaulable in the vnllage. The graduates lnstead used manure from

,._thetr llvestock : In some cases, the graduates dld ‘not’ use mamure}_.~ n

¢ ® 4.
»of any knnd. Thexr reasons for not usnng manure |ncluded thelr own
N L N

lazlness and some of thelr farms belng sntuated in dlstant places.‘ R

N /-L

: They could not afford carryung manure on thelr shoulders to thetr

Lt )

dlstant prlvate farms.‘ Shnftlng cultlvatlon was conSldered by some_

: ‘graduates to be an- alternatlve available to them.i Whenever thelr

- ot R

,pravate farms lost thelr fertllnty, they embarked on clearlng partﬁ
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_ G
'of the forest ln order to get new. Fertlle prlvate farms."vy. L 4

However certaln types of SOllS such as the."Black Cotton Soils"
. - .~

were consndered by some graduates as belng unsultable to manure. These_‘.
4fgraduates were prepared to clear the forest |n order to get the type .

of 50115 that would accept or respond posntnvely to manure.

o
+

f Preservation~of cerealsl Lack of- adequate lnsectuc:des for the

‘,graduates' preservatlon of cereals after harvest was another problem
: expertenced‘by,some‘graduates. hHoweyer,jsome of;theselgraduates_'
used‘traditlonal preseryation_lnsectlclde5~whlch they claimed to .

be effective and nonpoisonous or harmiess .to human beings.

o

lnadequate pasture. Some" ,c!tes_kept‘thelr Livestock

in the forests where there coulvr;

a

,deauatejpasturetfor'grazlng.

Because of the droughts as well as, the large numbers of livestock in

:the vnllage, there was*ﬁ shortage -f pasture.tOTTthelanimals:f To:
some graduates wh6 belleved that pasture was;only planted by God
"the probhem—of shortage of pasture could not be allevuated.‘ Most of
the graduates,who shared'thls klnd of---lnef clalmed that they had
‘:not learned anythlng from the program conce ing the plantrng'of"
.pasture. However, they con5|dered the transferrlng of the llvestockt‘-

to the toresj was a way of allevnatlng the shortage of pasture.-vFor'

graduates who partncnpated in the cross-lnformant R

ol

example, two

- 4
r:ntervnewung sald they usually transferred thenr lnvestock to the

forest durlng ‘the dry season.
Jo e I;Vif : R L . . o
Plantlng,of trees.f Some graduates had planted some trees around iy

~ theirghouses.( Some of the trees were donng well But’others'had X
* ’ g S B . : '_ ‘H‘ L .» ,.. N ‘ k
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‘dfed:rflt‘wasosomehow difflqult toilook‘aftéf the'newly planted trees
. especially durlng the.dry season when livestock grazed all.over:the‘
V.<vlllage.. The plants copld“be destroyed'by‘elther llvestock or'
‘ irresponSible‘children. During the 1983/8h ralny ‘season every vublaqer
- was dlrected by the vlllage government to prepare about ten holes
_around houses ready for plantlng'treesv ~Then after thousands of holes'
had’been prepared the vvllage government sent a 1o ton truck and a
o :»“‘ . ‘tractor with ‘a traller to- fetch some seedllngs from a nelghbourlng o
| V|llage Unfortunately the vehlcles returned to thﬂ/lllage wnthout
any seedlnngs. The dlsappolnted vnllagers as 4 whole were: told that

<

: the nelg}

blng vlllage d|d not have the seedllngs needed
"’ y . B £ . o r . .
' IR m;@yiwaa. « : .
Hyglenlc practcces. _lt has’ aﬂso been revealed that due to. :%f‘.

cholera outbreak in the vallage |n*3%83183, the graduates,Were C
i_dlrected by the vnllage governmqny to have a 'knphanJa, pits: for ‘
garbage dlsposal and . to drlnk bonled water. Durlng the %holera &Eggl_~ »Qg‘F
: cr:sus, the graduates prepared theSe thlngs, usad them and drank '
'b01led water. They sald they dld thus ln order to prevent them-
selves from the attack of the dlsease.v However after cholera.hadi's
\1been wnped out in the vullage most gradu:sk: lgnored usung these |
4 thlngs.‘ The maJor problem wnth the graduates was thelr VISlon of
Vthelr enemyt To them, the enemy (cholera) was no longer |n Mlowa‘
Barabarani.v 124 had gone to an’ unknown drstant place ' But they d|d
O '.not know when their enemy would go back to thenr vnllage ”The.
"?i';'.Lhi ,followung sub-Sect:on presents the‘graduates' asplratnons and

texpectatqons of the program and llfe

bx_,,




The'GraduateS'»ASPIratlons and : o A A

: : ®
Expectations of the Program o : :
and Life- . f ‘

.

Graduates"life. From the graduates' perspectlves presented

in this chapter, somd&graduates sald thelr lufe was better than it
had been before they JOIned the program. For example one of the_
graduates |nvolved in: the cross-unﬁprmant interviewing sald

My present life is good. The krnd of life | had in the -
past is now outdated. For example, after we have beery . .
taught modern agriculture, wencultuvate well. I wouly:
like to learn those things" whlch I failed to und-”* B R di
~past. | want to know all those subjects; for exap;ﬂ"»"
" Kiswahili (dlffncul Klswahull) because my colleadlih
“ reached a higher le el in these subJects. R woul;”
to.. understan@'; | dq_not like to. behlnd
1‘elementary scﬁbol grade 2]

ot
«*

' Anqther graduate stated

‘Life at present is good. beca' o -
‘ learn: such as cleanliness. in § Pait there was. ho, .
B anllness but dirt.  For example, some peop]e did not
#:t to'wash their clothes. We smeared ourselves with .
kusu' [soaked: brqwn sonl] .We also smeared our clothes
wi'th ‘nkusi.* We twnsted our long hair. Today we' see this .
as dirt." Nowadays we wash. our clothes an‘ everythlng. But
fbefore | joined the ‘program, | normally sme, «myself with
'nkusi.! | stopped doing it after | had en®Mled in the

program. ~ [The graduate ‘had ‘no formal school*@g at. all durlng
hIS chlldhood ] . ,

A thnrd qraduate (an ex-elementary 5choorﬂ5rade h) ln the cross—f

'finformant said S o ".,l. ""5:?;"

"My !ﬁ?ﬁ .is 53% good ln the past we did’ not understand what
~sthe program was all about. Today we learn .and understand the
hknowledge we receive from the program such as:-socialism and -

self—rellance. You can .read from 'a book, and you will under-

stand the - importance of usxng certal foodstuff and you go
and. use it. - .%$?. W\\ : _ .

Several othe? graduates 1n the cross-lnformant snterv:ewung
Loe

. sa|d thelr life Was bett r than lt had been before they had enrol]ed

o
<

»‘ln the program. One of them sald ”From the preram 1. have understood

v

167
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the |mportance of havnng a balanced diet. Thls ls_very good know-

J‘“llke one another in. the vullage. Before the program began we. dld

klnd of llfe they had before they enrolled in the program.. Most

,graduates sald the educatlon they had . recenved frOm the program was

worthwhll_e. : Cabe y o % R

' ~,|t has become clear that'some graduates asplred for leadershlp

-er

IS

ledge. | have also learned readnng.“ Another example is . that of ‘a, :

13 2’

graduate who sald ‘. . the klnd of l:fe b had in the past was JUSt _f‘ i y

“Tike belng in darkness.ﬁ But now | see: nuru' [lldht] |n\myrl|fe "o

Further, another graduate said '"". . . we arfe now learnlng from . :y .

'

&

adult educatlon program. The program helps me because l receive very

'good knowledge." Furthermore, one of th'graduates saad that she had
\developed herself educatlonally., As such, she clalmed that she knew , 5

everything. The last one, althodgh not the least, sacd “Today we N

not "' On the whole, all the 12 grpduates who part?&vpated in the

(‘_ .

‘ cross-vﬁfihmant lnterVIeW|ng said they had a hetteﬁ%slfe than the -
a .

* S

§ . .
Asplratlon for leadershw;)posltnons. From;the in- depth study,.

i

¢
pos:tlons at the v»llage dlstrlct,-reglonal -and natlonal‘levels v.SQ'_ .
PR B e

' Among the graduates who parttc:pated in. the cross-lnfqrmant |nter-

vuewnng, three sald they would contest for leadershlp posntlons at
Py

‘the vnllage level, two at the dlstrlct level,a wo. at the reglonal

jlevel and three sald they would contest at the natlonal level The

rest of the graduates were elther undeclded or : unprepared to contest\'“'i

-

Those who said they were not ready to contest clalmed that they were

" ‘not prepared to do so because they had not ach:eved full llteracy

; L . . -
PR ,‘;'.;t LAY EER : . . . Lo TN o », . \S_J
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Expectations for_employment. From the cross-lnformant interviewing,

five graduates expected to be employed nn the publlc serV|ce after

achnevnng leyel VI of the program Slx'graduates said thexwdid,not”

£ ‘,‘

and one sald he was undecided.

Summary

. = . 4
1 o g . g

In summnng up, it has become clear that the graduates of the-

il

'program had reCelved thear educatuon through three programs in three

dlfferen§$pha§éﬁ Epeaproqrams lncluded the Hlowa Barabaranl communlty

Hg\f B
whrch provcded the graduates w1th |nformal educatlon., The rnﬁormal

W

, educatlon prov:ded by the communlty had an |nfluence on,the Ilfe oF’

~ the. graduates when _they first enrolled z'the functuonal and post-

‘»,functlonal llteracy programs and thereafter. The second program was -

‘dnv1ded |nto three phases as shown |n FIQUQE IT». Thp FlFst phase ”71

" that of the vnllage government whuch was responsnble for socio- L

veconomlc deve]opment through campalgns and/or darectlves.; -This

program played an lmportant part in. brnngnng SOme of the overt and

~covert changes |n the vnl]age as presented in this chapter ‘The . . B

9 -

thnrd program |ncluded the functlonal and post- functlonal Interacy

programs,whlch provnded the*graduates wnth formal educatlon. These
Y ,

two forma? educatlon programs also had an lmpact an the llves of the

14

.graduates.'
e

Further, the perlod through Whlch the graduates recelved b' h

w

lnformal and formal educat;on from these proqrams could be .

v
v

Tcovers the gra uates' socnaluzat|on perlod prlor to 1971 vnllaglzatlon

-anig Durlng the furst phaSe, the graduates receuved

. 3 . R “ Lo ’ \
W,

PR
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Functional Literacy,Program

T

3 Village.GOVerh@ent's Socio-
- Economic Development Program

e

R

Vll]age Government s Soc:o- o
Economlc Developﬂgrt Program

y

‘e

N '1P
Communlty Informal Educatlon
Y . . PrOgram"‘ ,.
i R 2
,, . ~.
~ Formal Literacy Program
v‘: e . e

R

Communlty Infarmal Educat:on
Program .

Fugure lt.
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Phase I'i1:
After Villagization,
1975 to 1983/84 -

" Phase 113 T |
- After Villagization but
| Prior to 1974"

Phase I:

. | et

“The Graduates' Ach|=|t|on of . Educatlon through Varlous

Pragrams in Phases at Mlowa Baraharanu Village

“ . . R - >
R U
. “ *

Prior td 1971 Vlllaglzatlon ~



. ’:f?
o

B

B

sy

. their nnformal and formal educatuon malnly through the village

communlty and the formal adult literacy programs respectnvely The

second phase includes the pernod after viTlagization but prlor tp

1974, After villagization the graduates recenved thelr informal and

formal educatlon through the communlty, formal adult llteracy programs

and the v lage government campacgns and/or durectlves. The thnrd
phaSe beqlns from 1975 to the- tlme of . thls study when formal llteracy
programs ‘in the village were-organlzed under a concept of 'functional

literacy.'f Durang the thlrd phase, the graduates contlnued to

~receive theur |nFormal and Formal educatlon through the communlty,

.functlonal and post functlonal llteracy and the vnllage government

socio-economic development programs respectlvely

The arrows in Figure ll represent interactions between the
A}

.‘varlous pr09rams within the same phases In terms of learning, . the )
‘graduates learned from these programs concurrently. The dotted

llnes wuth arrows in the flgure represent lnteractlons between thea

programs in the three dlfferent phases. In terms of learn:ng, the
' “
graduates stlll assoclated and/or retained some of their learnlng

—

they had vaUIred through\these dlfferent programs and the three
phases. SR --V . u Y o . v" -

The themes emerglng from'the graduates' perspectlves whtch are
of |nterest to thns study lnclude'the contextual |nfluence on the-
graduates' learnnng and the lmpact or the effect that the educatio

had on the lives of the graduates. These two themes Form the major

parts of the graduates persﬁectﬁves. The next chapter deals wnth

data analysns or the researcher S lnterpretatlons, summary,\

contlusioens and recommendatnons baSed on the flndlngs,
. . B . . : . L : -

»
\ ) . RN
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reviewed in the next section. . < A

Chapter VI . . ' . ‘";

a

DATA ARALYSIS . (OR INTERPRETATION) -
This study attempted to:understahd'the rural graduates' per-
spectives of the post~functional literatyhturriculum."The emphasis
in the study waslon the effect the ¢urriculum had on the lives of

its graduatee. Specifically, the Study‘fOCUSSed on the contextual

“influence on the graduates' learnnnq and the |mpact of the program on

ok TR
the graduates' lives overtby\and covertly

»

* %

~

“Beferences to the Interature»revnewed,in Chapter Il will be made

~

\ om ) ’ . .
where appropriate. References will also be made to addition viewed

litenature Where'applicable:'kjhe questions used in the stu .

» ilGuiding'QuestfonS‘

The,researcher's data analysis or interpretation will be

. presented baS|callv in light of the themes that emerged from the

graduates' perspectlves, not dlrectly as answers to each of the .

guiding questlons. These questions are revnewed because they formed
’
a basns for the reSearch The gundlng questtons as statéd in the

lntroductory part of this dlssertatlon were:

3

'~l. What are thea@raduates' culturaT backgrounds prlor to the )
enrollment in the functnonal and/or post- functnonal Ilteracy program?

Zt' Nhy do rural aduits enrol in these programs7
. .

3. Are the adults involved in-planning their learning?

172 o
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4. What do these adults learn from these programs? *
5. Which contextual aSpects in the cfaSerpms the CEC as

well as the physncal vnllage communlty settinqs and unteractlons‘

i

nnfluence the adult graduates' perspectaves?

,6:> Uhat'do the graduates doiwith their education?

-

7. Vhat do the graduates percecve as belng the strengths and/or
‘weakneSSes of the program?

8. How do the graduates perceive the need to improve the post-
: y

functional llteracy program. i
. e - ‘ T
Educational programs as Werner (1977) ‘puts ‘it, have a variety

of meanings for students and gther actors in the classroom situations.
. R . - . ’ o

In this case, each graduate brought to the‘program~perspectives Which

-

were individual. These perspectnves were ‘based on the qraduate s \

) \ 1

cultural background expernences acqunred prtor to the enrollmen |n5

}&he program and thereafter. Although not every graduate ] perspectyves

Vi

wnll be examined, attempts are made to |nterpret ‘those” maJor RV

. Perspectlves or belnefs, values, expectathns and behav10urs expressed \

by the graduates in thts study - ' - n@ Jr\\\'v
, ‘The Contextual Influence on the s e .
i o Graduates' Learning . IR o e

Although the perspectlves of the graduates |n thns study lndlcated

|nd|vndua]|ty concernlng the post- functnonal lnteracy currlculum,
/-4 !

v

the graduates learning in the blllage was nnfluenced by varuous

contextual factors. Whnfe some Eraduates expressed thenr concerns
L o
: regardlng these factors, others in some cases‘dﬂd not, or they held; ' i

Aldiffereﬁt opposing viewpoints.. f o f__ S R



la? ﬁ .ﬁv»_ - ‘, ‘ | . ‘ 7 '71‘
T . ' . A
Y ‘, “Acquisition of therary Skllls/ : ﬂ
Knowledge %
- It was indicated from the data that the use of llt?racyskllls L ‘
. . . i o . ‘ ‘ . . :
. in the community influenced -some graduates to enroll in the program,-

Thelr‘reaSOns for enrolllng in the program were based on their

antrcnpated uses of the new: learnlngs whlch were rglated "to a
”

coherent area of activity or performance“ (Knox, 1977, : 406) .

a "Their intent in enroll|ng in the program was to modlfy thei erfor= m‘m.

mance. Some graduates, for example, enrolled ih the program because
they had not been satisfied with their behavlodrs‘of‘signing
offnc:a] documents by using thelr thumb prlnts. Other graduates'

1

exgectatlons f rom tge program were to receive knowledqe and skills
W !

that they could uSe.Jh their davly lnfe in the vnllage and belself—

I3

sufF|C|ent |n food They did not expect to be’ employed in the publtc

-

) Ua
serVIce because they weré aware that ‘even some of the- grade 7
* . N
elementary and grade lZ sacondary school leavers coufd not flnd JObS.

!
<

PR However,'some graduateg' expectations. were hlgher They expected
after ach:eang level Vi of the post functlonal lnteracy program to be
employed probably in the publuc services. rThey had -1iving examples
of &me people.who had salaried jobs in-the village after they had
;stodiedvln llteracy prodrams: | | |

]

fheoretical Season . . . g : : -
N : S oS :
PR After havung been enrolled in the program, some graduates percelved
< ¥ “r . ! .- ‘.
;oreépcal season to be short JFhls!sea;on was scheduled to .
! . L S

onxﬁgy ) and” run through to Novemberx, Durlng the season, the'
\ \ :

Ve . , . o i iy

e



v ¥,

- , i * . \
“ have the time? Are-there adequate resources?

\\\had asked their teachers to gnve them their res

"94 ..

N : ‘ - - v

to 5:30 p.m. Because of~unexpected emergence of birds which might eat

. ¥
- 3

up the crops, sometimes the practical season had’da be extended to ¢

enable the graduates to. accompllsh harvestinq. As such |t ‘was
gy & N

~'d|fF|cu1t, |f not |mp055|ble to cover the planned curriculum within

W

a llmited tlme. The number of subjects to be taught in the post-

v

functional literacy program, for example, did not seem'to-match with
the time available to the adult learners. . Adults attending classes
were part time and not full time learners. This raises questiuns'such

as should the number of subjects taught to adults be equated to that

v

taught to schoql ch|ldren who were full tlme students? Do. the adults

o

"
A

Nattonal Adult Educatton theracx

Examlnat|0ns ot

.

P

f !

¥ Some graauates enrolled in the post- fudctnonal ]lteracy program
' y

. were very much concerned wnth the lack of thlonal Adult EducatIOn

theracy ExamanatnOn Feedback ﬁost of the graduates who Kad sat for

*®

3"?"“‘-"3&"1 res,ults. None of them had been ,_awa‘r;ded a V eracy /

.ts,’unfortunately

- — i

thelr enqunrnes had - been ln valn.ﬂ One graduate, for lnstance, saiu

s 'y e

he had decnded to'ré%arn Srlent He bel:e%ed the teachers W0u1dv

probably give them ‘the results whénever they were‘made ayallable by

,r.r

. . )
; . o L R -



tmose concerned : t 1;ﬂﬂ ' U hﬂ' R i\: ff’ _
The failure to glve feedback of he examlnatlon results.td the
\:'graduates ralses seve(;l questuons. What was the purpose of admlnls-
terlng these exémlnatlons to .the puplls “of. the program7 For whose §
beneflt were the;e-examlnatlons .the lea:hers' ar the examlner s or-

for bothi\ Should the examlnatlon results snmply end uﬁ in statlstlcal

1h bureau or. archlves? ExamlnatIOnlresults form an lmportantafeedback,to
- learners as Knox (1977, p. 450) pounts out N J'l: b'
Adults learn. more effectnvelv when they receive feedback about "\

- how well they are progressunq. . . .. Feedback’ about current

: vperformance helps learners locate - themselves on a scale of
progress in the eddcational act:vnty < Immediate feedback,
~.recognition, and reward help shape and relnforce new learning.
Positive reinforcement (reward) is far more effectlve than
negatlve relnforcement (punnshment) ',
'Further, some.graduates labelled as’ level IV puplls sat for :

, T T .

llteraCy'examlnation(s)'ln 1958; They had never sat for: any Nat:onal

. Adult Educatlon theracy Examlnatlons sunce then. The crlterla used e
to. enroll the graduates |n thls category |n the post functlonal

llteracy program remaaned unclear. From the data, it was: also revealed
that ‘'some of the graduates reglstered in the post functlonal llteracy

: LY
currlculum had been studylng elther under the trees‘or in the churches

=

durrng the l983 theoretecal season.. From the CEC's admlnlstratlve

T

‘;" pﬁ:nt ‘of V|ew, the lateracy puplls who studled under the trees or in.

“the churches were those who had achleved nelther level b1 nor level IV,
. 1 : .

-

: of the llteracy program, However, the CEC's enrollment records of the

llteracy graduates remalned obscure. -

S
A
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-~ #hysncal C]aserOm'Settlng IR .‘ S : ot )
0' s;f' \ Physacal‘classrood\settlnq a!so lnfluenced the graguates‘ j;f‘. |
‘ Iearnlng For example, ‘a classroom o tlng mlght have been a v_“L . ;7 ‘ {’
| new expermence ‘to those graduates who had studled under the;trees‘ze_;;.:' '
' L..\ , or - |n the churches before they enrolled ln the post-functaonal llteracyv
Q.;‘A 1 program.‘ Second the use of the classroom at the CEC was apprecaated ”
R by some graduates //Dther qraduates preferred to contlnue at/endnng M
i cTasses conducted under the trees

y

ir in. the churches near thelr respec-
tlve homes. A]though\\om\\graduates sald the chaurs they used at" the

CEC were Iow and unSU|table to adults, others thought it was/better
to have them than to hl&e none.
o .

. : ," » :
The Content of the: Program '

5

l

lnfluenced the qraduates' learnlng (Smlth et

The program content;or problem areas and/or socxal/roles als

e 1.',
graduates sald what they learned was related to thelr enV|ronment
and danly ]lfe.

1970);- Most7

\

v _ -/
The learnlng of the 3Rs, modern aqrrcultural methods
particularly the growing oﬁ(the‘drought resistant mlllet in rows,

’ A
health and political education were'areas commonly cited by the
graduates as being beneficial to them.

This view supports the
UNESCO's hypothesus reported by Batallle (1976) that’ the more the

literacy tralnlng

content is centred on the problems encountered by the workers in thelr
e,
daily productlve actuvutles, the more effectlve is the functlonal



o

. "'¢ i

theracy Text Books and Statlonery

-~

B ' Some graduates expressed thecr concerns regardlng shortages of

ltteracy text books and stationery These formhpart of ‘the lmportant

Lo * ‘
h - ¢ . 4‘,’

resources whlch facnlltate learnyhg, 'Inwthedpr0cess3of learning, the -

po

. 'indideUals |nteract wuth some of these exéefﬁal sources of {nforma-v

N

tlon or subJect matter content (Knox; 1977) As Knox (1977, P, 411)

stresses, “the effectlveness of adu]t !earnung depends in part on. the

A t

avallablllty, approprlateness and effectnveness of such resources for"

Lvlearnlng.“ In regard to approprlateness of the llteracv text books .

. whtch were*used most graduates lndlcated that they ~\Red those ‘books

whlch provuded them wuth both readlnq skllls and the klnd of knowledge -

A4

they needed an thetr~da|ly llfe. Eh-thls respect the graduates' per-

: spect:ves 5upport the UNESCO hypothesns -as reported by Batallle .

-

(1976, p.‘h3) that the more the content and lnstrucglonal luteracy

N To S

\ -
maternalrtake lnto account the cultural enVIronment of the learners

W -,

| and “presented |h thelr mother tonque or a lanquage close to thenr
own " the more effectlve is the Functlonal lnteracy tralnlng
. ( -
Effectlve adult Iearnlnq as ' Knox (1977, o 465) suggests, "typically

entalls an actlve search for meanlng in whnch new Iearnlngs bun]d on

current competence.“ “For examp]e, one of the Mlntstry of National

\\\QE\ had several health educatlon concepts lnteqrated in the text.

~Th book_was tltled Jifunze Kusoma: Utunzajl Bora wa: Jamaa (1970)

‘(Learn to Read:‘ Better Vays of Taklng Care of ‘a Famlly)

'nncluded concepts concernlng the |mportance of havung "a . balanced ‘

®

diet, a 'klchanJa,' drlnklng bouled water, ‘a plt for garbage dlsposal

»

o
PR
/
7
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. co ‘
clea latrrne and a mosquuto net. : Co ' .
/‘J Anot-her Mnnustry of Natuonal Educatlon llteracy booﬁ exammed by

) the researcher was tntled dlfunza Kusoma Klllmo Bora Cha Mahlndl

‘

»
(l973) (Learn to Read Better Ways of- GrOW|ng Malze#' The text of

3

the book had suggest|ons ‘on how to grow malze as well ‘as’ the |mportance o

v
of. usung an oxen plough for cultlvatlon.- In .hat book there was also

.

an elaborate plcture shQW|ng a persogv tlng a ﬁarm by usnng a 5

.

' plough drawn by'oxen.'.A “book on How toygro; ice was also examlned
. f @ Y e . ] - .

a -

by the researcher. ’Most‘graduatesrseemed'to like the bo\ks;a#p T
N .

‘However the government had advnsed people in those areas recenvung

_moderate and/or minimal ralnfall to grow drought resnstant crops.
. ‘ . R

Manze and rice are not drought resnstant érops. 'fhe-relevance of the\

°

_graduates' learnlng how to grow these q;ops could only be seen |f
. was for the purpose of: wndenang tgglr horlzon.n‘_ : ‘] | P
e : The graduates' |nterests ln readlng story books were dlvnded
’ 2 *
'*Some liked them because theypwanted'tO‘learn’how other’people“outslde
’thelr village lived..‘Othersddid not. Alhey argued thatlan.under: o
" standing oflother'peoolels'llves‘Was‘none of-thelr.concernt ;Storyr.
'books other than those about;peoble in particular~dldvnot Seemlto be:
-‘llked | These were percelved as |rrelevant to thelr needs and situa-",
tion; However, evudence has shown that adult learners do not have any
reason or motlvatton,to leanp meanrngless materlal'(CrOSSf'ISSl
~ Cross adds that theiadult learners laekfthe,rationale and.the motiva-‘

. tion to learn such materlal because they have no way of organizsng and

connectlng it to prev:ously stored materlal in their” menory.

[
1Y

o
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- " Class Discussions

! e - . - . . e

- Teaching/Learning‘Strategi

The teachlng/learnang strategy used by some teachers was another

. area of sope graduates' c0ncerns. Accordlng to some graduates"per-
"\

.spectlves, readlng dominated the puplls' classroom aCthltleS for N

l b

. the entrre theoretlcal season. tt could be. argued that readlng
practlce IS needed But lt should be done wnthout the monotony of

‘repeatlng exactly what had been done before (Thorndlke, 1928, crtéd
1n Bowren et al,, 1977) Many educators Bowren et al (1977) cnte
Bauer (1966) Buchanan (1967) and Chapman (1965)

.,l~; stress the |mportance of developlng readlng and
.handwrltung s:mu}taneously... . . The rationale for this is
-that one of the m$st satisfying experlences available to the
illiterate adult Ts to write his name. Such positive.

" reinforcement may be .the |nducement for the |nsecure learner.
to attend the ‘next class meetlng. (Bowren et al., 1977, p..

o . ’ . . ‘,19 ) ’ BN
. SOme,graduates:expressed»their-concerns about,the lack of

discussEOns-fnethe class‘ A dlscu55|on or a. dISCUSSlon group in the‘v
ciass'seems vital“ The purpose of a dISCUSSIon group, ‘as Kudd ':
(1959) puts lt, IS to enable the Iearne;% to share experlence and
search for truth When there xs no dnscussnon in class, new: ldeas“”
galned by the ]earners could be blocked by ”tedlous repetltnon of |
the texts” (von Freyhold in H|nzen et al., 1979, p. 163) von Freyhold
descrlbnng a Ilteracy class whlch he observed in Darnes Salaam for
‘example, says ”whatever the contents and merlts of the- books usedi

‘ there ‘was no drscu5510n about ‘them and«the tedlous repetltlon of the'®
'texts saon b16cked any ldeas the readers might have galned from them“i
(von Freyhold in Hlnzen ét al | lS?%;,p.'163);‘,

{



181 -

Moreover, mere. IlstenlnS\ reading and dlscusslon are inadequate

to make the ~peasants or the learners use thelr newly acquired (knowledae)

,skllls effectlvely (Kassam géhaSIsl 1978 p.,lbo) Somethlnq of a
practlcal nature that goes beyond the classroom dlscusS|on is needed \

T4 A X S
L when such dlscusslons are tied up with some productlon process,

: then thlngs take a dlfferent turn“ (Kassam 3 Hasnsl, l978; p. 140).
s . .
. - Fast Paced or Complex on‘Unusua]

Some qraduates,could.not'cope with some of their. teachers"
.f teachnng/ﬂearnlng strategies whlch they thdught were fast paced or
complex or unusual As Knox (1977, p. hll) ponnts out, ', .. for.'
v older adults tlme llmlts and pressures tend to reduce learnlng _
performancet Optlmal learnlng performance is more llkely when ;
learners can proceed . at thelr own pace.“ Cross (l98l) also suggests
that onformatlon should be presented ‘to the students at a pace that d
.allows mastery in order to strengthen the orig|nal reglstratlon of
that lnformatlon in the memory of the students. Cross further>

'™

' suggests that one idea should be presented at a time in order to

‘minimize the competln lntellegtual demand's and that_wlll-aid_the
‘original comprehension,

s . .

Partucnpatlon in Economnc Adgivijties/ SRS
Class. Attendance ’ ~

Some graduates' partvc:patlon in some economic acttvntles during
the theoretncal season could have contrlbuted to poor class aftendance

o at ‘he CEC For example, some of the graduates worked as nlghtwatch-'v;

ta

men. They stlll worked-durlng the day tlme and’ attended the evenlng

L4
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. literacy classes: Others went to towns or .city searching for paid

. ‘ ¢ S
. their presence in the class would/Kot necessarily make them learn

of the program was useless.

1972). Some gfaduates were in favour of these by-laws. They argued

casual employment during the dry season.’ Some went to the forest
. : B o

from time to time to graie their livestock. Thliglaacould also be some

evénts (Mueller, i940).» However, under the class “ddbba* by-1laws VQ

. \ o .
- some graduates who failed to attend classes without good reason

were asked to pay "udoba'(fines). Negative reinfofcement seemed to
have been more emphasized'fhan positive reinforcement (Lefréncois,. '\

| ) \ . 9
that without them some graduates would perhaps not-attend the classes.
Those who were-againét these glaSs‘by-]FWS sald they were conditioning

the graduates to .think about the 'udgba"(fines) on!y{- However,

dependence 6n3the_claSs "udoba' by-laws alone might not make the

graduates attend classes regularly. |If the graduates did, they would

probably. do~$6>siﬁply because of avoiding the 'udob7' (fines). But

anything worthwhile from the progrém. Regular class attendance of

ghe'gTaduates would  not neéessarily motivate. them to learn. The

emphasis put on the collection of the:'udoba'k(fines) from the

~graduates who failed to attend classes cdhld do more harm than good

to them. As one graduate said, sometimes the graduates could say,

"Jet them come and collect their 'udoba' (fines), but we are not’goingv

to attend classes.'" Other graduates pointed outithat to collect the
| (

'udoba' (fines) from individuals who did not understand the importance



they.did ndt_know how the money was used. This could not only create

. - e
k3] - : k]
B .

- . . . f

~Further; Crone (1978, p. 118) poiht§ out thSt the problem of
the potential Illiterate adult learner is

. . » not lack of interest in learning. Rather it is the
nature and content of what is to be learned and the(benefit
' perceived by the learner that will make program participation
seem appealing or unappealing. The key to motivation ]IeS(
in the potential learner. . . . we, from outside cannot move .
anyone to do anything. Initial curiosity may attract people
to a program, But without true motivation and commitment, -
based on perceived and highly valued benefits, the curiosity
will soon” turn to disinterest and dropping out.

- As Lefrancois (1972, p. 297) suggests: ' - §"4"’L”
. « . teachers should be much more concerned with learning’
than with discipline, and that in most cases when the first
is dealt with effectively and in an interesting manner, the
second does nokt become a problem.

Furthermore, some-graduate§ said the 'udoba' (fines) were ‘used

@

for buying exercise books for the benefit of the class. Others said

suspicions on the teachers or the 'udoba' collectors but also mistrust
between the graduates and their teachers. In order to clear these
suspicions of the teachers and'mistrust between the graduates and the .

teachers, there should be “some guidelines to help the 'udoba' (fines)

collectors to do their job and;aécountvfor the money collected.

Physfcél Setting Outside the -CEC

The physical setting dutside the CEC also had an influence on the®

graduates'’ 1earqing. Héwever, what the graduates learned from inside and
outside tHe classroom was often in conflict. The graddates' leérning
of fhe importance of Qsing an oxen plough for éultivation and the
sight of almost abandoned'oxéﬁiploughs outside-the CEC could serve

- g

as two typical examples’ of conflicting learning experiences. It was



"

4 )
evident from the data that the new idea of using oxen ploughs was not.

compatible with the values of the villagers in general. Compatibisity
as Rogers and Shoemaker (1971% p. 22) put it, “is the degree to which

*

an innovatiog is perceived as being consistent with the existing values,

. past experiences, and needs of the receivers.'' From the graduates'

- . -

perspectives, some still believed that'thefyse of oxen for cultivation

~ was brutal. It was also evigent that with the emergence of a tractor

which was usually parked within the CEC's compound, some graduates

seemed }p have preferred the use of the tractor for cultivation to

" oxen ploughs. Some graduatés, for example, had hired the tractor

for cultivation on their private farms. Other considered a

possnblllty of hlrlng It for cultivation on their prnvate farms and ,

even for transportatlon of manure to their prlvate dlstant farms.

The Village Government's Socio-

Economic Development Program

.close supervision of the village government.

A

The village government's socio-economic development program also
g ‘

had some inf]ugnce on the gradhates' learning. Through this program,_

<.
-

some graduates learned and/or others relearned the importance of

havnnq latrlnes,rtrees planted in the vullage and drought resistant
mlllet planted in rows. In regard to plantlng mullet in rows, first,
most graduates began dbjng it on the village millet communal farm.

-~

Later on, some graduates started planting drought resistant millet

in rows on their private farms. .Most graduates did this uhder the
However, some graduates planted the millet in rows onTy on their

private farms adjacent to the millet communal farms. The large sizes

184



of some of the graduates' brlvate farms |ocated ln'areas other than

that adjacent to the mlllet communal farm, were given as reasons for

not planting.the millet in rows. As Rogers (1962, p. 130)'p6ints

out, the frate of adoption oF\an innovation is generally affected by

|ts‘complex|ty as perceived by the individuals of a social system.

Secoqd,‘these graduates arguadlthat thay had not been taught about

the importanca‘of planting.millat:in rows. They sazd they had simply

heard the village government leadeké*talking aboﬁt it. Thesa‘éraduates
Y

seemed to have been exposed to the innovation but lacked '‘complete .

information about it" (Rogers, 1962, ﬁ, 81). They were aware of the

‘ o ‘ <
innovation of planting millet in rows, or instance, howeveF; the

innovation had not motivated them '"'to seek further |nformat|on
(p. 81). Third, the graduates argued that they had not seen the
resujts from planting the millet in rows to justify doing the tasks

involved. This seemed to relate to the problem of ''profitability"

(Rogers, 1962, p. 136). According to Rogers (1962, p; 136),

Nn
-

adoption of an |nnovat|on and th 1nnovatton s economic cost."

The ylllage-government s |anOduct|on of a variety of crops grawn
on the village communal farms other than mnllet and groundnuts had
some |nfluence on the graduates' learnlng For example, cassava and
grapes which were among the crops grOWn on the vullage communal
farms, had been accepted-and grown by some graduates on theur respec- -
‘tive private farms. However, other graduates and the villagers as a

whole did not seem to like growing any Qf ‘these crops. This is based

~ purely on the researcher's observations and viewpoints given by some’

185



people other than the graduates. For Instance, the researcher's word

of praise on February 7, 1984 to & group of villagers sitting on a

stationary hired tractor with a_trailer was met with puzzling remarks:

"hiki sio chakula, ni chalula cha nguruwe' (this is not food, it fs
" pig's food). These villagers hired the tractor With a trailer to
get their cassava to their Pespecttve homes for’per;onal consumption,
The cassava had been harvested from the communal farm. Some of the
villagers' remarks were.pbflécted in their behaviour as 'described by
the chairman of the village goverﬁment during the interview conducted
by thevresearcher on February 10, 1984, The chairman, poihting out
the problems involved, said:
There are problems in implementing these kinds of plans,
for example, last Monday, | found some people on the cassava
communal farm preparing very little holes like the ones o
prepared for planting millet. Then they planted cassava into
those holes. When planting, some of them turned the cassava
cuttings upside down. We called them, we asked them to sit
down and we began educating them. We harvested some cassava

and showed them how big the crop was. -Later.on, we distributed
‘the cassava and they ate it. ‘ :

e
“There cou{d be several reasons as to whx these villagers‘planted
cassava cuttings upside‘down info the little holes on the communal
farm. Firsi, ;ome believed cassava was 'good fdr pigs' food and not
for them. To the contrary, there were a lot of cassava theft reports

when the village was experiencing food shortages between January and

~. April, 198d. Second, they planted the cassava cuttings in that way

because g%ey lacked technical knowhow. On the other hand, it could be

argued that they:had the technical knowhow becauée they had done it
" before. Third, if they had'thé technical knowhow, it could be argued

that they ddei; deljberately because they believed the communal farms

186



»

a®

. belonged to the village chalrman and the secretary. Fourth, If they"

acted upon thelr b;llgf that she communal farms belonged to these two
individuals, then It could be argued that their participation In the .
cassava communal farm activities was simply aimed aé¢;951dlng the

‘udoba' (fines). These villagers might have done this in ofder to

.

~express their resentments towards communal work. To some graduates,

for example, there had been too much communal wérk.

If these communal f;rms were to serve not only as productive:
units but also as demonstration plots from which the graduétes could
learn new inﬁovations, something should be done to educate the
participants. The graduates should not onl;ﬁwork as labourers on
these communal farms, but they should also be helped to understand
the rationale and the techniques used in growing a var}ety of crops.
The understanding of the ;étionale and the techniques used could )
assist the graduates in growing.a variety of those crops on bothvthe
communal and.private farm;. Further, this could probably be possible
if the reward and/or pﬁﬁishmgnt system of the 'udoba' by-laws was

changed. ‘There should, if possible, be a shift in the emphasis within

the system. For éxample, instead of punishment under the 'udoba’

~ by-Taws being emphasized, reward or positive reinforcement could be

emphasized. Those villagers who might demonstrate good performance

on both the communal and private férms could be rewarded. The
villagers could also be educated and/or re-educated on the whole ques-
. (]

tion of communal ownership in order to- secure gﬁeﬁr full participation

in learning as well as in communal work.
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' Village Commun!ty

The village community as a whele also played a role in Influencing
the §rlduates' aqpulsltjon of knowledge, skills and attlitudes through

"the informa) education program. An ‘Informal ‘education is the 1i1fe-
¢ ¥, Y ¥
long process whereby people acquire "attitudes,-valdes, skills and

»

knowledge from,daily.experionce and the educative influence and -

resources“"" their environment (United Republic of Tanzania Report, \N—ﬁ“~\\\,

1978, p. 33).  Through this progrim, some graduates had learned how

t; do some carving, pottery, t;adltidhal cereals' preservation method;

and the preparation of beehives, From the grgzhates' perspectives, |
some graduates said they learned carving and pottery from the post;
‘functional literacy program. This was made ﬁossiblebaftef the

| graéuates had asked the teacher(s) to include these handicraft subjects
in the progrém. Some of these Qraduates said they would have |iked

- .
‘these subjects to be included In the program for ecenomic reasons.

They argued that If they produced any items from handicraft activities,
J . ¢ e ! .

N

they'could either use or sell them. The money accrued from the Qale of
ythese items could be used for the benefit of the program.
ff these handicraft subjects were integrated info the: post-
funcgional literacy program, there could be no problem in obtaining
nonhuman and human resources from within the village. For example,
some graduates knew carving, pottery and how to_prepafé beehives.
Given the opportunity, some of these eould teach other adult pupils.
The graduates had also learned informally about the causes of
variéui thihgs such as diseases, rain,and tabéps. They had ¥lso

learned the consequences of non~conformity to established so 1.
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fnorms and taboost. Their established bellefs or values which helped
them-lnamaklnq various decusfons ‘were based partlv on’ thns knowledge
that they had acquured |nformally.. Some of thelr bellefs or values
;‘whlch a55|sted them’ |n making decusnons were partly based on the
knowledge they had acqu1red from other programs.- Although‘ltfls not v
: easy for educators or change agents to learn the belief system of other
__'people, as Nlehoff (l967, p. 37) suggests, |f.change is to be brought
‘about, some mlnxmum of understanding: is essentlal ‘ Nlehoff (l367)
ldentlfles three maJor klnds of belszs or: attltudes Wthh normally .
.aFfeot economle_change programs. These bellefs |nclude supernatural,_‘ , '5 :
‘medlcalvandhattltudlnal..‘THe second part'of data.analySls'analyzes

the-impact‘which the educatldn’had on the livgs of the graduates.

) g . .
The Impact of Education on the
Graduates' Lives

<

The(educatlon acqulred by the graduates had to some degree, am_rl
impactvonlthelr llves.j The impact- whlch the educatlon had on the
'»graudateS' lIVes overtly and/or covertly is |nterpreted here in terms v
of socnal, cultural, polltlcal and economlc‘aspects : These,aspectsv

- are overlapping and are>|nterrelated.

Soclal _Aspects
Some graduates sald that before they had . JOIned the program,

they were afraid of party, government and redlglous leaders as well

e

'.asflnterate people.. Other graduates said they were not.'gThose who -

" were afrald of these people believed that 'if they associated with'

"~ them they would have been tricked or bodlly'harmed or lmprlSOned;

)



190
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Others said they,were'afraid‘of these people because-they had bad

. <

”experlence wnth some government offncnals. For example;'one said
he was at one time s]apped on hlS face by ‘a tax collector durlnq
the colonial era.' Thevreason’for belng‘slapped on the face,was'that

he had not paid his tax. 1t is generally understood that''the relations

between the.commonvvillage people -and qovernment officials are

4

characterlzed by consnderable distance, reserve and d;strust“(Dube,

1958 p. 2 as cnted in Rogers, 1969, p. 29). .However from,some.
o~

_graduates"perspectlves, they had reasons for keeplng the. socual >h - =
dcstance, belng reserved and showung signs’ of d:strust. Any ratlonal
vvnllaqer who had’ been slapped on the face by an offlcual -and w1thout
knowrng the legalkprocedures, would have simply kept quuet and av0|ded5‘
.any assocfation with_that type of bersontsi; Ituwas_only afternthe

‘ graduates,had-enro]led in the program that they said they stopped\\b
fearlng these leaders ‘and. ]lterates., Most of them stopped fearnng

them after realnzung that some of thelr fears were base]ess. Others o

said they no longer Feared them because they had become llterate. . As ' ’ ;

a

' such, nobody could trnck them.

'The»socia] re]ationshipvwithin family circles in some cases had //
beenfcood prioryand after thi graduates' enroilment in the'hrogram. ///
Some graduates said their social reTatLonship with their families
before their enrollment had not been satisfactory.‘ Some, qraduates:
saldkbefore they enro]led in the pro;ram they cared to do their own o »
thing. They were, for example; unconcerned about thelr‘chmldren s‘
school performance.‘ But after they had enrolled in the program,

they began assisting their children in some skills and subject areas



,/f'in whlch they had some cOmpetence; Unfortunately; they said some of -
thelr frlends had stopped v:sztlng them regularly. They believed
their |ll|terate frlends had not been VISltIng them reqularly because
they were llterate However, they said. they continued V|sct|ng
- their |ll|terate frlends./ They sand they had also contlnued . ‘ -
exchanglng visits and gifts with some of thelr relatlves and’ frlends.
The education recelved by the graduates also had an |mpact on
the llves of some. graduates on soc:al aspects related to(rellglous
leadershlp. For example, some ‘of . the graduates had been appOInted
.“Nalimu-wa Kanisa' (teachers for the church——catechusts) Thelr
catechust role had put them in a leadershlp posutlon\ln hatters v . t
’v.concernlng rellglous |nstruct|on. Some, for |nstance, provuded
rellglous lnstructlon to prlmary school chlldren, adults who were
- belng prepared to be baptlsed and/or to be conflrmed as Chrlstlans
They also preached the word of - God in thelr respectnve churches.‘
I'n- addltlon to- this, they attended varlous rellguous seminars
organized by their.rellgious denominations.' Some oF these seminars"
were held outsnde their willage. This somehow’ helped the\catechlstsv
to enruch thelr expertences by travelllng.‘ thle some catechlsts
belleved thenr voluntary services to the church were part of the:r
requgslblllty, others thought that they interfered with their daily
’economic.activities ..Some of those who believed: thelr voluntary o \
services wene lnterferlng wuth thelr econohlc act|V|t|es were seeklng Nk? '
pOSSIbI]ItleS of being relleved of these duties. from the church |

Although rellglous matters concernlng individuals' faath could be

: sensvtrve, any critical catechlst would probably understand the



economlcs of dIVISIOn of labour |nvolved For any devoted voTuntary o

v xcatechlst, ‘to provude rellqlous |nstruct|on to school chn]dren and
‘other people, attend rellguous semnnars, work as a casual labourer on.
: other peoplé's Farmé\and partrcupate |n the danly economic act}v1t|es

»was’difficult if not impossible. .vk ‘

Further, the education receTved by the graduates-atso had»some
. , :
impact on their: bellefs about the causes of varlous dlSeases and the
use of socna] serv1ces provnded from wnthln and outsnde the VIIIage.

Whlle some graduates still belleved that dlseases were brought by God

hers belueved that they were brought by germs. Those gradﬁates.

who believed that it was God who brought dlseases seemed to be
lacklnq the ”|dea emanat;ng from modern med|c1ne“ (Nlehoff 1966’

p. 37). As Such they used the knowledqe thCh thev had so. that they
cou!d ”avoud a bellef vacuum” (Nlehoff 1966, n. 37) Further,
Nlehoff p0|nts out- that, lndlv1duals who lack SC|entlf|c concepts ”lean
more heavily On,supernatural explanations“,(pp..37-38).< However, the

igraduates who said God brought df%eases‘could'not_qubStantiate how God

did it. Moreover, they‘couid not‘identify the kinds of diseases that

“weredbrought by God, As. Such;:it.was evident that,they lacked
knowledge of the germ theory“ (Niehoff, i966; p. IOBX:V Stnce;these :
graduateg dfd.not want to leave important prob]ems such»as sickness
unexpiainedb they reiied on-rejigious'ideasu(p. 108);

v /
However, all graduates, w1th ‘the exception of one, sand if they

fell sick, they would go to a hospntal Their beflefs were that at o

the hospltal patlents were med:cal]y examlned in order to ascertaln

~ what their problems were before they were treated Second,,the
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' medncnnes dlspensed by hospltals were better than those offered by
' tradltlonal doctors.v The medncnnes from the hospkgals were belleved

. to-be better than the tradltnonal ones becabse the could cure ‘the -

s dlseases. As such most qraduates said ;hey would only go to. see

tradltlonad doctors as thelr last reso t. From the researcher s

'observatlons; it was evldent that th graduates and the vullagers in

general ‘were usnng the dlspensary at the CEC fully There were tlmes
when the dlspensary ran short of hloroquune and asplrln tablets

The exceptzonal graduate s |d his gonng elther to see a tradltuonal

"doctor ‘or to a hospltal depended entlrely on: the klnd of dlseases he i

had. - He belneved that certa}n dlseases were stlll,lncﬁrable by modern

medlcunes. Dlseases such as ast for example, he sald could only be

cured probably by using tradltlonal medlcvnes.

The education that the gradUates'recél?ed;irom‘the program alSo"

had an, |mpact on thelr llves qualltatlvely : Most d duates said their.

belng in darkness. After JOInlng the program they sald they were -

seelng llght |n thenr Tife, Others sald they. had developed themselves

» educationally.» As_such they knew everythlng._ Althouqh nobody “in the

world knows everyth:ng, thns was how some graduates viewed themselves

'to bet Some poxnted out, for example, that one could read a book about>'

lvthe importance of usv%§ certaln foodstuffs and then the person would

apply that knowledge by eatiq\\that foodstuff Others sand prlor to
thetr enrollment in the program they behaved like chlldren. Every-

thlng looked flne to them even if it was not so. For instance,
. . . : . .. ) \ g v z
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sometlmes they drank -a lot of lnquour, .became |ntOX|cated and
|nsulted~other people., However, they sald what they learned from téii

¢ Y P .
. the program had giveh them experience about llfe. Because of thls o -

/

. expertence, they were then seelng thlngs from a dlfferent perspec-
,ftuve, ‘Some: graduates sand before,they enrolled in the program they .;f_‘
_were dlrty becaueebthey smeared'themselves and their clothes wlthb'
”nkusi” (soaked'brohn Soil) bt was quite aqfash:on but they stopped
donng it after they had enrolled in the program. Some sald they dld
not llke one another in. the vullage prlor to. thelr enrollment in thel'
program. But after JOIﬂlng ;hé’program,,they dld From the»data,

it was eV|dent }hat the program had an impact on. the llves of the |
graduates. Tt enabled them1t3 acqulre‘new soclal‘skills'concernlng .
vh0w to relate,wrth other people.: It'also«helpedrthem;to’understand :
themselves as persons and they became concerned about thenr health

AN )

such as, dlets and cleanlnness. = . I IR

Cultural Aspects. SR h S ' “ir, ‘, , . L .

E Most graduatee sald they»learned‘the importan e_f having ablatrlne
fromithe‘post-functlonal llteracy program. Since they ived.near‘the
‘ bushes before they moved |ntb the UJamaa vullage, they contlnued
attendlng thelr call of nature in the nearby bushes. A few graduates
'clalmed to have butlt and used latrfhes prior to thenr movnng |nto
the v1llage. But most graduatest“actual constructron and use of
‘latrineS'came about,after the vlllage governmentwhad_issued‘a direCtive‘é
v requirlngleveryfvillagerto haVe one. The vullage government took this
vstep in. order to prevent any hazardous health condltlons that mlght N

thave occurred,ln the vnl}age; ‘Although some graduates dld not applyt



'latrines lndlcated‘the lmpact of _education on

‘ graduates sald they could no longer attend thei
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heir lives. The

¢

call of nature in.

'_'the bushes because they were distant. lf they dl\\they‘would,

spread dlseases.

4 S

The effect of educatlon on the llves of the graduates was also

1.3

lndlcated by the graduates' construction of plts for garbaqe disposal,

"'wichanja'" and- thejr conceptlon of drlnklng bonled water, Host

\graduates sald they learned the importance and the ratlonale of havnng

these things from the program. However, most qraduates dld not -have

‘them until the'village government had dlrected.them to have them.,

4

‘The village government'was prompted to take such a step during the
~gholera outbreak in the village in l982/83 After'cholera had

dlsappeared most graduates sald they had stopped using these thlngs

They belleved thelr enemy (cholera) had gone away from their village.
Some graduates p01nted out that tradntlonally they only bonled water
for bathing and not for drinking. " They boiled water for bathing

because they did not like'to have cold baths As Nlehoff (1966,

l‘,

p. 108) p0|nt9 out when people adopt‘”a new practice w1thout beung
convnnced of its utlllty,” but simply because they want to avoud

punlshment, they ”wnll.almost'lnvarlably abandon it the moment the

~

pressure is~taken away.”
o

“in regard to the educatlon s impact on the graduates' attitudes ..

towards. food hablts, mos t graduates sa|d they were not allowed by

thelr parents to eat certaln foodstuffs dur:ng their childhood.: It
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was believed, for example, that any chi'ld who ate eggs would experience

problems during circumcision. However, ;fter the graduates hadvlearned"
. r v :
from the program concerning the importan%e of having. a balanced diet,
they said they bégan aligwing their chil&ren”to eat‘differént:kinds

of foodstuffs including the ones which were éonsiderip taboos. These

graddates argued that fheif parents did not allow them to eat these
, - = A .© at- b

“

foodstuffs during their Ehi[dhood chause‘they'Wereﬁignoqut.- Since
they hqd leafqed»From the pFogram‘énd_uhdefﬁtood the iﬁpérfénce of
having é balénced diet,‘they‘believéd the tabodsuébcﬁt certain food-
stuffs were uselesg; Tﬂg researcher’'s obgefvations were that a lot of
eggs were befng sold by either adhlts'or thé villagers' children to
fthé CEEns-sfaff. On the basjs‘of the.graduates' positive attitudes
towards these foodstuffs:which‘Were once‘considered taboos, it could
be said‘their eduéat}on had énvimpéct on their lives covertiy.

ictly or ihplicitly,‘the graduates; e&ucagionﬁhadv

\
\ - “ : .
~an impact on _their way of participation in cultural activities such

Further, exbl
k|

as celebrations for Circumctsion, gifls' puberty and harvests. Some
graduates, For'example,\séid that even after their énrollmenf in the

) program, they‘still continugd to partiéipaté in these celebratiqns;
Alfhough they had cdntinuéd to parti;ipate‘in‘these kinds of celebréJA
t}ons, théy were cautious about the way-in Qh}ch fheykparticipated.
»For examb1e, they considefed the kind of,t;aching'provjdedito thé
circumcfsgd children\by the old people to be useless. Basing #his

on their own experience, they were convincedvthat the old peqple used -
abusive languaéébwheﬁ teaching the.ciréﬁmc}sed_children. They also

°

pointed out that sometimes -these children were eYeh beaten by the old
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people who were taking care of them at\the circumcision cambs.,fAs
such, some thought that children could be helped to learn how to

r ¢

respect their parents and seniors withouf‘going through the circum-
cision camps.  However, there were‘some graduates who still believedb
that the kind of learning proyided to the circumciséd children by the
old people was w;rthwhilé. |
Some graduates who participated in these celebrations were also
concerned with ;he celebration costs. They believed that. these
7/ celebrations were very costly. In order to cut down these celebration

costs, some cohsidergd seﬁding-their boys to hospitals for circum-
cision. After the boys had.béen'ﬁircumci;ed, théy could ask about

two people.only to take care'of them. It was considered less qgstly
to feed two fhan feeding about twenty people for a month as had been
the case. 'After the circumcised children had recovered, they thought
there wodld bg no need to héve any celebration fér cichmcisidn. They

pointed out that they'wduld not mind even if their relatives blamed’

them fbrnot'celebrating the occasion. They would just tell them that

their intention was to minimize costs for the children's circumcision.

However, some graduétes said they were not concefned'about the
celebration cgsts. What they‘wanted was to eat, drink and enjoy
wjth‘their friends'durihg fhese celebrations.
) The idea of redhcing costs for various ritual celebrations such
as circum@ision, puberty -and harvests had been discussed by some
k | graduates iﬁ tﬁeir respective ciasses._ Some graduates said they
had learned from gome“fellow“viflagers who had experienced short;ges

&

after they had used a considerable amount of food. for ritual
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villagers who had avoided having costly ritﬂa} ceremonies. However,
it is generally understood th;!'the purpose of learning a peoplgfs
“culture is to understand it and not to make value judgements. Batv
‘culture is not static. People cénstantlf learn and criticsliy adapt’
or reject certain aspects of culture. Adult pupils!’ part}cipatign in
cléss discussionsion cultural aspects could help fhem to critically

retain some of thelr good culture and adapt or reJect new aspects of
it. From their dlscu55|ons, the individual adult puplls could form \
their own perspectives concerning how and tp what extent thesthould
participate in thesé ritual celebrarions., Thgre.is no point in
-teaching the adults modern agricultural methods aimed to increase
'productivity if most pf what is produced is éofng_to be qsed for .
ritual celebrations; The questions-of ihcreaéing productivity‘and
those of utilizing what is'produced économically are ihterrelated.
- 0On the whole, class dlSCUSSlOﬂS on tOplCS related to cultural
aspects COU]d\pOSSIbly have an impact on the lives of the graduates
as has already been |nd1cated fn the findings.

According to the graduates' perspectives, informal education

brought other changes. For example, some graduates sugqested to

their teacher(s) the integration of pottery and carvnng into the
program. After their suggestion had been accepted by their teacher(é)<
they mé@e some irems,for domesfic purposes. 4These ghaduates‘believed
‘that they could, for instanceﬂ,learn Eottery and makerpots fqr their
" own use, Théy aréued that their péts would have beéh inexpénsive and

not easy to break. They also argued that their proddction of pots
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wodld have reduced their depéndence on expensive utensils sold by
shops. They said they céuld also sell some of their pofs and use the
money for Buying sewing Machineslor for paying their teacher's
honorarium, |

On the t;achers"part, the idea of integfating pottery and
carvingrin;o the program was a reVolptioﬁary one. The‘tendency in

.

eaucational programs has ern to'strgss that "'all knowledge which is

worthwhile is écquired from?books.;'. . (Nyerere, 1967, p. 11). 'The
knowledge and wfédom of other old people is despised, and they?thém-

selves fegérded as being ignorant and of no account! (p. 11). -On

the basis of thergraduates' beliefs in handicraft subjects, some -

graduates said they would like these subjecys to be.ihcluded in the

‘program. _ A

A

Political Aspects
£ ' o v

From the graduates' perspectives, there Was an indication that

the graduates' education had an impact on their lives in terms of
political consciousness. Some graduates, for instance, said ''socialism
and self-reliance'' were among the things they learnqd,Fﬁpm the

program. Because bf'their acquired knowledge,r§omé graduates had

some aspirations‘tb contest for various leadership positions i« the

P o
village government. Those who had éontested for the leadership

q

positions in the village government said they did so because they
wanted to '"build socialism.!' Others said theyitontested for the
positions because they were interested in ]éarning wa a.goJErnment

was run. Some graduates seemed to be aware of the village government's

communication channels. For example, 'some graduates said that when
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they had problems, they could go and get some assistance either from
a representative member of the village government or from the CCM
branch office. The case of the researchef being taken to th; cell
. leader and eyentually to the CCM brancﬁ éffice by the‘interviewee
for clarificétion could serve as an example of the fmpac:'bfxthe
education on the graduates' political consciousneés.
| Howevér, there were some graduate§_who lacked empathy. According
to Rogers (1969, p. 38), "many villagers find it‘difficult to picture
. themselves as aﬁything other than they are.'" Those graduates who had
no aspirations for leadership pq}itions had reasons.wISome said they
were'not_prepa;ed to -contest for any leadefﬁﬁip pos?:}ons Secause
tHeir fiteracy skills were still inadequate. Othersisaié they declined
to do so beeauSe they were old. ﬂ

The‘political education received by the gréduatQ§had an impéctﬁon
their lives in terms of thefr participation in political activities.
Itvwas tEe political consciousness that enqbied the graduates to
pértfcipate.as cell leaders aﬁu representative msmbeC;i: tHe village
government. ‘It was throﬁgh the village'ébvernment fhat major decisions
concefning~thé village's so;io-economfé plaﬁs and -implementation were
made. vFor example, decisions concerning cooperative or communal
activitiés such as the village shop, communal farms, the 10 ton lorry,
the flour mill machine, ten oxgn.ploUghs,and the ''udoba'' by-laws were
made by the village; The village government which‘made such decisions
. needed people who Qere well_verged with the princfpies of socjafism.

Those people whose lives were affected by these decisions also neéded‘

an understanding of these principles of socialism. But such an



understanding c0uldybe gained by the graduates through political educa-
tion programs. Political education was among the subject areas
suggested by the graauatis to be included in the program, The
inclusion of political education In the prdgram could enable the
graduates to gain.an understanding by fostering ''the social goals of:
living together and wquing together, for the common good'' (Nyerere,
1967, p. 7). To Nyerere (1976, in Hinzen et al..€|979, p. 51), adult
education'fs ""a highly political activity." ‘As s&ch, “politiéians

v

are sometimes more aware of this fact than educators, and therefore
they do not always we;come real'SAUIt edu;afion.” Paulo Freire,
holding similar ideas, said in a semiéar at the University of Alberta
on Jqu 22, 1984 that the thing that led to his exile from Brazil fbr
sixteen years was not because he taught peasants to read ?a ée Bi .Bo
Bu or La Le Li Lo Ly, it was because he taught them ''to read reality
or tﬁe world in order to transform it.'"" For example, if the villagers
were made aware that malarié could be avoided; they could ''demand ‘
drugs ér insect spray, or teachers' (Nyerere, 1976, in Hinzen et al.,
1979, p. 51). They would no longer be passivelhuman beings who
accepted }he life they knew (p. 51). |If the peop]g/whd had been

- ‘
aroused could not get the change they wanted, they would become

| ,
""discontented—'if not hostile'' towards the authority considered respon-

sible for .the féilure (p. 51).

Economic Aspects - ;

Il
i

It was indicated from the data that the edQLation provided in the

program had an impact on the graduates' lives in terms of their

/ .
participation in economic activities. For example, some graduates had

201



realized that after they had used all the trees for flrewood and
bullding, thelr village had become ''as bare as a desert.' Some were
also aware that trees preserved mpisture In the soil and served as
among those factors that contribu;ed to bringing rains to different
areas.’ Further, where there werevno t;ees, the graduates believed
that the possibility of receiving rain decreased. Others still
believed that the rain was brought either by God or by both God and
" the trees. Those who believed that God brought rain based their know=-
ledge on their spiritual beliefs that it was '"God who’created the land,
the people, water and all the things on the land.' 1

Although most graﬁuates had learned the imporzéhce of planting
trees where there were none, they did not p}aﬁf any trees until they
were directed by the village governmenﬁdto do so. After the village
government had direc;ed{a!l the villagers to plant trees around their
houses, it also gave them the see®]ings needed in order to facilitate

<

the implementgtion of its directive. ‘It could then be assumed that
certain changes that required materials, in thi§ case the seedjings,
were possibly brought about by providing the villagers with the
hgcessary materials. Sometimes the desired changes do not come about
becéuse the individuals do not h;ve the ability or the means and/or
the’materials which. they could use iﬁ applying their acquired know-
ledge. Learning about the importance of planting tfees where there
were none was one thing, and the question of thé learner being able
'to'affofd the seedlings was quite another. For example, not a'single

tree was planted in the village during the 1983/84 rain season even

though thé villagers had prepared ihe holes for the purpose. The
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‘V|Ilaqers could nﬁt do it because the seedllngs were ‘not made

iavaalable to them by the vnl]age government " The vullage government s

failure to provnde the seedlungs could result in the graduates and the

dvlllagers in general deve]oplng attltudes of “prOJect negatnvxsm

towards new development prOJects (Nlehoff 1966, p. 38). According to

- Niehoff (p. 38);,“pr0Jeet negatiwism is a type ofvapathv or suspicion

o9

" toward deveiopment projeots that is based on previous project

failores.“

SomegraduatESffaTlurehto put manurebon their private distant

"farmS‘which‘reSultedﬁin shifting cultivation‘seemed'to undermine the

wr, .
-

whote purpose of soil conservation in the village. The graduates'

faflUre to put-the manure on their respective'farmSIWas also based

,partly on thelr bel:efs that certaln types of sonls such as the

”Black Cotton Sonls” d|d not need manure at all Once the ""Black

COtton'Soils“ were.con51dered tnfertrle, the graddates,resorted-to

‘clearingnthe forest for new private farms. In other parts of the

e

village, the soils were brown. The brown soils were‘conSfdered to
form a better”cOmbjnation’with the manure than the "'Black Cotton

Soils." As such, some gradUateS said they Were prepared‘tovclear the

7

- forest where there were brown soils.. They saidhthey were ready to

hire either a truokvor a'traotor with a trailer to get manure_to their
hew farms. IR : p S

“Although the graduates and‘the villagers in generai carried

k,their harvests on their shoulders from their distant private farms
to thelr respectlve homes., they were unable to get the manure to

‘fthelr farms., From the researcher S obsorvatnons, the graduates and

203
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the vii}agersﬁcérried manure bh‘their shou]der; ffom thei; feséective“'
v homesito the grabe commuﬁéijfarm which Wésv§l$o distant. - In light of
~ these Observations,'it'Was'pOSSible~fHat even if the'graduétés‘lived .
clo$F to tﬁeif‘private?Farms on the ''Black Cotfgn_Soilé,“‘thEy-wQQld
not haerpuﬁ any manﬁrc.on‘thefr pfivate farmé because of their
beliefs thé@)sdqh’sa}ls did hbt nee&.?f.(manure). ‘Moreéver; there
were thbéefwho-didfnbt put any manufé on their farﬁs on the browﬁ
soils Close_foVIheir homes. - They said they did ﬁot-do i£ becauge of
‘their own ]ézinéss., The ﬁrbbleﬁ'of shjfting‘culfivation could
poSsibly,bejajlgviatgdfff'the gradﬁates were géhcateqkaboutfthé
' characteristiés of soils and how to1maha§é and put manure to them,‘
. é{eguiarly;. The7ihtr08uction of a by-law’concérhing’thké é;d]d also
%It;elp. L o ' - B ‘ | .
B - Further, the yillagefgovérnmént's.introductiOh of‘drought s
kresistant mi]iet suéhbas ”lulu;” “sandéra“ and “serena“ had an:fmpéct'
" on the livé; 6f the gré&%ates; ‘?radithnélly, qhetVillagers‘greQ a-
djfferent’type’éf mi]let'kﬁown as “]ugugu,” ’Théy planted‘thiéﬁtype
of“mill;t aﬁYhow. ‘Dp;iné the thinning out, They left ébbut 17 or 18
piants iﬁ eaéh hole.v They pointéd out that some peopIe stf1l~5eliev¢d
thaf’if they left many miliét plants in each hole, they could harveét‘
.é lot of food. But soﬁeggradqétes had r;alized that'”Lugugu“ fook a
longer time.fo‘yield tHan the new tybe of millet.
' Fqllowing tﬁe'?fllage”governméht's'édéption of the neQ tybe of
millét, the viiiagefs were required to.grow drought fesistant milfet
such as “lulg,” “séndéra” and "serena'' only oﬁ their pFivatg farmé

adjaceht to the millet communal farm. And these had to Le‘p]anted
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in rows. They uete only al]owed to growhany,other traditional millet
or sorghum‘on”their-phfyate fatms around their:houses or}eisewhere.
Some Qraduates said they had learned ‘the importance of planting millet
in. rows from the Jrogram. They be]leved that by plantlng it in rows,’

thlnnlng out and Ieavnng two, mlllet plants ln each hole, they could

,harvest more food than those who had planted it anyhow. For‘example,

— : Coe

some sald that by plantvng the millet |n ‘Tows on a 3 acre farm and

using modern agrlcultural methods they could harvest mote food than
what- other individuals - would get from a 10 acre. farm on WhICh the crop
had been planted anyhow. They said it was not dlfflcult to plant millet

in-tows. For instance, some said it wou ld’ take an |nd|v1dua1 two,
: (_/ :

-days only to do it on .an acre and six days on a farm of about 3 acres.

From the~researcher s_observatlons, most graduates'had plantedvthelr.~
mil]et in rows on their private’farms~and had. thinned them oUt.

The qraduates who had adopted the plantlnq of drouqht resnstant

millet in rows seemed to have acqunred both "how- to-knowledge“ and

“prin;iples-know]edge“ (Rogers &(Shoemaker,‘197l, 106) .. AccordingttoV

Roger§_and Shoemaker (l97l,_p.u106), "how=to-knowledge' consists of -
information which is essential to utilize. the innovation properly.

And the adopter should ''understand what quantity of an innovation to B

“secure'' and how to use it correctiy,(p. 106)t‘ The “principleSj

_knowledge“'are notions‘suchras the germ theory which underly ''the

'

functioning of vaccinations and latrines in village sanitation and

health campaigns . . .'" {pp.. 106-107). These authors point out that -
it is»possib]e‘for an'individual to use an lnnovatlon without havnng

“principles-know]edg;.” But the authors note that the |nd|vndual' ‘
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.
v

lonq range competence to make Judgements concernnng “futurep1nnovat|ons'

’}

“gls facilitated by prlnC|ples knowledge“ (pp. 106-107).

o However, some’ graduates sald they planted mlllet in rows only on

: _the communal farm and on thelr prlvate farms adJacent to tt. They
sand they did thls srmp]y because they had been dlrected by the VIllage
ngvernment_to do so.’ On- thEIF prlvate farms other than those adJacent

| to the millet communal-farm they had contlnued plantlng mlllet

’ anyhow. - They argued that thev had contlnued p]antlnq mlllet anyhow

;'because their private farms were Iarge.» Second they satd they had
vnot 1earned anvthlngbfrom the program concernlng the lmportance of
vplantlng mllletxln rows. They had. simply heard from the village

t governmentuleaders talkfng about lt. Thnrd, they had not seenhanylj
convincinq-resultslto make them adopt'the‘method'of'planting millet
in‘rows.k Some government leaders of the VI]lage.were aware that some
of the‘v11lagers were not in favour of this innovatlon._ For example, -
thevvnlJage,chalrman‘sand.the maJor1ty of the villagers believed

.that the planting'of crops in roWStaccording to recommendedaspacing :
was‘“troublesome. The chairmanfcgthuded that thesedvillagers,only

1idid'itvbecause they had been supérvised'byfthe'village government.

It was evndent from the data that the graduates who had contlnued

'plantlng thelr crops anyhow ]acked particularly the "srinciples~

v

knowledge.' What they,had was the “how-tOfknowledge“»whtch they.were
‘using on’both'the millet‘communal:farm and‘their:private:farme adjacent
to it. As such, the graduates could not“visualize-thehratfonale and
‘the profitabiTity for”p]anting-their crops in rows. .T&ey could havev

,probabTy adopted these agricultural methods Fu]ly‘had the use of
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-these methods‘denonstrated any good results in,terhs‘of increase'in
'productivitv. ‘But ft was evident From the'dataﬂghatscenv+n€Tﬁ§/ff_
results'could not be made available'because there werevno.dehonstrae‘
tion p‘lo‘t’s. | ' e | |
Although»the vlllage governments'_move to make all the V|llagers
p]ant their crops ln rows might have good lntentlon, the approach used
;ﬂm,ea\was that of a.campaign whlch was accompanled by authorntarlan dlrec-
tlves, However, some research eV|dence;|nd1cates that campalgns are
not:ajWavs\verv successrui;fn'changing people“s behaviour particularlv \
”in the short range" (Havensgand Rogers,»l96ia;‘cited in‘Rogers;'1969,
p. 283).: lt would be better Yor the change agents ”toAprovide their
clients w1th a morelfavorable basic attltude toward new ideas -and
'spend fewer efforts in campalgns to secure adoptlon of ‘single - |nnova-
‘&‘ s tlons” (p 281) As has been said, Fhe vnllage government s
| campangns were somehow accompanled by -directives or authorlty.v But
.asvRogers‘and.Shoemaker,(197r, p. 385) hypothesuZe:,
| 'fhe‘rate of adoption of authoritv-innovationrdecfstons»is}:
faster. by the .authoritative approach than by the participa--.
tive approach . . . [but] . .. the changes brought about by
~ the authoritative approach are more likely to be dlscontlnued
e than those brought about by the part|C|pat|ve approach
'On the whole it could be sa:d that for those few graduates who‘
v
]earned and applaed thelr knowledge in plantlng the|r mlllet in. rows
wuthout belng durected by the vn]lage government thelr educatlon, ‘to
. ' .some_extent;_had,an impact on‘thelr Ilves. Those_who planted.their
| '“Crops:inﬂrows_sdmpty beoause thev‘had been directed by the.village

- government could be viewed.-as if their education had‘little‘or'no_
impact on ‘their lives. They planted their crops in rows in order to



please thelauthorlty and avoid the "'udoba'" (fines); “When working on
their prlvate farms/other than those adjacent‘tolthe millet communal
farm they d:d thelr own - thlng

Although most graduates planted their mlllet in rows ‘on thelr

private farmS‘adJacent'to the mlllet‘communal farm Amany acres were

neither cultlvated nor weeded durlng the l983 -84 ralny seasion.’ AThe.w

‘A”Black Cotton Souls“’whlch turned muddy after the heavy rains con-

/

trlbuted,to someggraduates failure to cultrvate and‘weed thelr .

private Farms : However moSt‘qraduates cultlvated and'weeded their

A

l/2 acre plot each on the mlllet communal Farm whlch ‘was also situated

on the "Black Cotton Sonls.” Some graduates argued that they managed
to cultlvate ‘and weed thelr l/2 acre plot on thelr mullet c0mmunal

farmdSItuated on the “Black»Cotton Soils' 5ecause the ptots were

.smaller than their private.farms. Because of the shortages of food
in the village'at‘that'time; some”graduates workedkas'casual'labourers

l,onfthelr fellow7vlllagers' prlvate farms ln order to. get food or

money. Some of these prlvate farms were also sutuated on the ""Black
Cotton Souls " d | v
It was evndent from thebdata that some graduates owned and
cultivated some land in the V|llage and at the same tnme they sold
part of thelr labour: power in order to earn a subsustence“ (Baghl,

l982 p. 148) .. These qraduates were selllng their labour power to

' mlddle peasants who cultlvated thelr own land with their family labour

and hired supplementary labour for- the peak season (p. 148). The
B . - . . . Y k .

S e S .
- of shortage of food might have also contributed to their,failure/to

s .
R

3

.graduates' sale of thein'labour‘power to some middle peasants because }
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‘or not .to and then starve to death. A

<

cultivate and weed their private farms adjacent to the millet communal

farm. These graduates'were being exploited by the middle peaSants in

K

a country whnch asplres to. brlnq ”about an egalltarnan'SOC|ety of

, J

peasants and workers, where all forms of explontat:on are banished .

The goal is a classless, . e \soc1ety“ (SLDA Report, 1971, p 8).

But some of these graduates seemed torhave"been in a vicious curcle,
: - . o f .

either to sel] their labour power to the middle peasants and get food

Further, the learning that some graduates had received from'the
program about the use of oxen ploughs for’cu]tiyation seemed'to

haye had an impact on their lives. TraditIOnally, it waa considered'

brutal to use oXen'for cultivation. .As subh the vn]lagers in general

preferred donng the cultlvatlon by themselves to usnng oxen ploughs.

.Some cattle‘owners sold one every yearllﬁ order to get money for

hiring a‘trattor'for~cult}vation on their private farms. Some

’graduates were critioal about-people who held‘such beliefs and -sold

:part of thenr livestock yearly in order to get money for h|rfng the

vvnllaqe tractor. Some sald ‘such people did that because .of their X

e

ignorance; They ponnted out ‘that people in other reg:ons were. us1ng

oxen ploughs and that they should follow the examples which had been ke

set by %hose |nd1V|duals. Slnce oxen. consumed nelther gas nor grease

: but grass and water,'some graduates said they were. lnexpens»ve to -

[
- marntaln. Some p0|nted out that lf they had money, they would have

bought oxen and ploughs SO that they could use them for cultnvatlon.
In theory, the |dea of using oxen ploughs for cultnvatnon seemed

tormve-had an‘lmpact on the graduates 'llves. But in praCtlce, ‘none

3
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59f the graduates owhed and used one. Some‘graduates had. small heads

'o?\catt]e; others ran sdme business in butchery and earned money. But

sfifl none of them had bought an' oxen plough. ~They all Sajd‘they
could not éfford to. Some graduates’ tendency was to get some money‘
and hire the village tractor for cultivation on their private'farms.

The use of the village tractor for cultivation on the communal and

priVate farms seemed to have dominated the use of the village govern-
ment's oxen ploughs. Durfng‘the résearch period,,the'Village.govefn-
ment was considering increasing the number of tractors for the village

In future.

While acknowledging the advantages'of using the tractor for

cultivation, some .of the graduates'expressed their concerns that it
was costly to maintain it. They thought it was cheaber to maintain

- the oxen for the ploughs thanftd maintain the tractor. Nyerere

(cited by Freeman, 1982, p. 499) seems to hold similar views:

| have been telling my own people, ''We've got to change,

we must mechanize, we must have bgtter tools.'' But what
are better tools? Not the combine harvester. |f | were
given enough combtne harvesters for - every family in
Tanzanla, what would | do with. them? No mechanics’, no
spare parts . . . | shudder at the thought . . . We are
sing hoes. If two million farms in Tanzania could jump
om the hoe to the oxen plough, .it would be a revolution.
1d double our standard of Icvnng, trlple our product.

‘Althouqh Mlowa Ba ge obtained its tractor in 1978,

it had %emaihed without a mechanic-since then. ~For most mechanical
. ' | N
problems of the tractor, the V|llage had relied on an untrained and

lnexperlenced cuv:l servant whose fleld of speC|aI|zat|on was entlrely

dafferent. The VIllage s plan, as revealéd‘by one .of the village

government leaders on December 12, 1983, was to send the civil servant

210
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to a three month course in mechaniﬁs. Although fhe ﬁivil servant. was
stationed aﬁ Mlowé Barabarani vfllage,’this pefson was responsiblg

for the entire Ward with several villages. Most CEC staff talked
~about the way the mecHaniqal problems of the tractor, including that
of the 10 ton lorry, were miéhéndled by fhe indfvidual. Worse still,
the traétbr was being driven .by several unlfcenced drivers/learners,
mainly villagers including some of the village-goJernment leaders.

It was also being’used for travel and'that.wag why it was known as
thev”taxi” far ;he:village: 'Rogé?s and Shoemaker (l97l, Pp. 327-328).

in their discussion on the consequences of innovation report similar

r

uses of tractors in Turkey:

¢ [

The tractors were also utilized by the péasants in

unanticipated ways, Such as for travel to the cities.

One villager drove his family by tractor from Turkey o .

to Berlin, a distance of over 2,000 miles. (Footnote

in Rogers & Shoemaker, 1971, p. 329)

From the findings and reviewed literature, it was evident that
there was a lack or inadequacy of technical knowhow, spére parts and
other ﬁhputs needéd to maintain the villége tractor at that time.

As such, some graduates preferred the use of oxen ploughs to tractors.
On the Whole, whateVer IittTebhnowledge the graduates received in
agriculture seemed to have had an impact on their lives. Agriqufture"
had not been taught at the CEC as a subject. Sdme.gradUates suggésted

an emphasis shoula be put on the teaching of agriculture.
\ ' R .

AN

Cereals' Preservation. There were also some indications that the.

graduates' acquired knowledge conéerning'modern methods for cereals'
preservation had some impact on their ‘lives. For example, most

graduates said if they wanted to presefve their cereals, they would



get the ''medicines' such as actelic 2 percent from the shops. Some
c]aimed'tO’have been using modern preservatives in order to protect

rthelr stored cereals from beung destroyed by insects. 'In case of

failure to get these:preservatives, they said they used the tradltlonal'

ones such as ”Mukunghunl. I't was not unusual for some villagers to
resort to traditidnal preservatives atter they had failed toxget any
f;pm the shops.'}Sometimes they used traditional ones after Iearning
through their own experience that some of the modern ones had proved

to'be_ineffective. A Shinyanga Redional Depart t 6f Agriculture

in Tanzania, for nnstance, reports in a KjSwahili newspaper ("Uhuru,"
January 31, 1984, p. 3) that Kahe strlctvpeasantS'had.drecovered
thevuse of ash from burned goat dung and:some salt to bedmoge“effective
in destroying an insect known as 'dumizi' or scanla' than the.
actelic 2 percent glven to them by the department of agrlculture.

The use of veterinary servtces by the graduates was another
area whereby the qraduates' acqunred\éducatlon had an impact on
“their 1|ves. From the graduates'.perspectlves, most qraduates seemed
td depend on modern med|CInes and technical adVIce glven by
vvetérlnary offlcers. Their dependence on these services was based
- on thevr beliefs that there were no tradltlonal doctors for llve-
‘stock only for human belnqs They also belneved that there were no
traditional medlclnes for llvestock As such they belleved
vthat local medicines for llvestock had almost dlsappeared In

case of their poultry having»prob]ems, for exanple, they said they

would seek adyice and medicines From a veterinary officer. |If they

- were given ”medicines_or tablets,! they would put them into some water
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and then let the chickees drihk it. In some cases graduates said

they had invited the veterinary officer to their respective homég in
order to treat their livestock. Then they paid’Some money to he’
veterinary officer for the“medicines,geed to treat their live toek, . .

However, some Qraduates still believed that the grass fon

grazing their livestock was: planted by Gad. Others said it simply

grew_because of rains. Theur bellefs were sed oh their experience
thet they had not seen anybody in the Yi1lage planting it. Further,
they had not been provided with this k{nd of knowledge in the program_
either. There were some who believed that: the grass was not planted

by God and it did not simply'grow because‘of rains. But it existed.
The following section provides a summary of Chapter-Vl.

Summary *
This chapter has dealt with some influences which the context

“had oh the graduates"learning. These contextual influences included

@ g

the community's informal education progran, thechaSS(oom, the_?ilfage
 goverﬁhent's Socfo-econohic development program and se(vices provided
by -the eo-operetiVe shop, the dispensary, the veterinary office and .
the village tractor. |
The first part o?‘the‘chabter has also analyzed the gzaduapesf

concerns e;d how they .affected learnfné. The graduates' cqeeerns
centred on the inadequacy of time.allottea‘to the progfam, inappropri-
eteness of soﬁe pupils' text books, poor class attendance; the

emphasis put.on the class 'udoba' by-laws and the village's |nab|l|ty r
v |
L

‘to use oxen ploughs.
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. The second part of this chapter has dealt with the effect which

the graduates"acquired education had on their lives overtly and/or
covertly. The impact that the education had on the graduates' ||ves .

hasﬂbeeh |nterpreted in terms of. social, cultural, political and

o

economic aspects. The section that follows deals with the . conclusions

reached in the study. : . , . ’

Conclusions

The purpose of this study was to try to understand the impact
which the poet-functional 1ite£ecy curriculum had on the lives of
its graduates, This understanding was‘gained by the researcher through

the eyes of ‘the graduates. And on the basis of this undefstanding,
~. 7

the following conclusions were reached. ' N

~
Explicitly or |mpl|CItlv, the goals of the post functlonal literacy

s
' program were unclear to 'some graduates. Those who understood the

goals. said they needed to acquire knowledge and skills from the"“\

t e o N

program which they could use in their deily‘work and lifein the
.village. Their .intentions were not to get.saleried jobs after ‘ \\\‘
.. ) .
reaching level VI of the program. However, there were some who
expected to get emeloyment after.reaching;that level of the program.
fhe CEC's unsatigfactory system of record keeping and the lack of
1:National Adult Education Literaey Ex;mination-feed ack to the
graduates, resulted in some of these graduates re-sifting for the
sameyexamination. The lack of examination feedbacgfzo”fﬁe graduafes

ffdld'not only be detrimental to the/gtadﬁé?egj/;;arning but also to

the entire system of class/afganization. Some graduates, for instance,

,
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were unsure of the levels aof the program they had reached. Others
labelled as havfng reachedvﬁevels I1l or IV had not even sat for this
kind of examination ever sinte 1958. Due to lack of examination
feedback, some graduates mlg&t have been recorded as having reached

\
the same level for more than once. As such, the statistical national’
figure of literates ceu]d'look higher than it should be because of.
double entry.,

The time allotted to the post-functional literaey program waa
not in proportion to the number of subjects taught to the graduates.

In principle, the post-functional literacy ;]asses were scheduled to
begin from May 1 to November. Bnt in practice, the graduates were
busy harvesting their crops between May and July They had to harvest
during that perlod lest their crops were destroyed by birds. From the
researcher s observations, classes had not begun at the tnme of con-
cluding this study May 3, l98h. Usually, the graduates were expected
to attend classes threettfmes a'week\from 3:30 to 5:30 p.m. »This was
about six heurs of class attendance per week. Each gradqate wa$
expected to take about nine subjects. Some graduates expressed their
concerns that the theoretfcal season was'short compared to whatvthey

. : {
were expected to learn.‘ -

The -overall total number of subjects taught in relation to time
allotted to those subjects could eithér promote or impede the
graduates' effective learning. It is an accepted fact that nost adult.
. pupils‘were part-time learners because’they had other responsibilities~
to perform. For examp]e, they participated in socfal, bolitical, '

‘cultural and economic activities. In the case of the graduates at the



216

CEC, some ha& to go to the forest during the dr? season to graze
their livestock in turns once a month. Some went to towns and/or
city to search for casual employment in order to supplement their
subsistance i;come; The length of time they stayed in towns or city
depénded on the individuals and the availability of casual employment
as well as their ability to save 4 reasonable income to take home,

So some graduates could not even attend some of the classes regularly
because of these other commitments.

Further, it was concluded that the graddates were only interested
in léarning subjects which they perceived to be beneficfal. According
to their suggestiéns; emphasis in teaching should be put on: those
skills and subjects which they needed. These inclg_déd Reading, Writing,
AFithmgtic, Kiswahili, Agriculture, Health EdﬁcatiOnZ Politfcal
Education and Hand;craf;s. | |

In their suégesfions,_they also included the English language,
This §ubjectywaskdeliberafeiy presented to the graduates by the
researcher{in order to find out the graduates' reactions. If an educa-
tional prdgram takes into account the needs of its learners as Crone.
(1978, p. il9) suébests,,it is likely tHat the learners will be

motivated to play an active role in it. According to Crone (1978,

p. ”9):. :

. » - education at the community level must address the
needs of villagers in their order of priority ... . not
in the outsiders' order of priority. Only then will
-individuals be motivated to take an active part in educa-
tional programs for development.

Kidd (1971, p. 276) also points out that:

L4

The main .reason . . . for the concentration on interests as
a source for educational objectives is the close relationship
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[
that thls seems to bear wuth qalnlnq the attention of people
~and having them parthlpate ln educatuonal ‘endeavors,

Kidd (1971, p. 277) further suggests that

_ ‘Those devnsung a currlculum may search for contemporary

/. life for clues to the selection of learning experiences. .
. It is now well established that learning happens
thh greatest efficiency where there is some similarity
between the learnlnq situation and the life sutuatlon.

o

The estahllshed flelds of study such’as mathematlcs and hlstory also
formed Yan excellent source of learnlnq obJectlves (p. 277) Another.
'”".»; method of developing a funal profnle of needs” as Bhola (1979,‘
lll) squests

.. . would be tor deClS|on'hakersyand client groups

to sit down tbgether and, on the basis of information

available to them,. produce a final assessment of needs

through a process ofyneqot;ataon,u

To‘sum up, the adult'pop%ls’would beumotivated to'play an aCtiye"
oart in lnteracy programs if they partlcnpated in assessing their CRRRE
Anneeds (ln order of prnor|t|es agreeed upon) w1th currrculum planners.-
But these prlorltles could be organlzed around the establlshed flelds
of study. | ;fi : ;* | |

Further,'lt was concluded that nost graduates were interested ln
' reading. text books which gave them not only readlng skllls, but also
'some knowledge which they needed For thelr dally-work(and life. Most.
graduates were not lnterested in reading story books which they con-;
sndered to be not beneflClal to them g T

Horeover it was concluded that there\nas an lnadequacy of llteracy
text. books at the CEC. For example, a book was shared between two
. gradgates in the olassrdoml 1As such, graduates could not borrow any

q.

books for more reading practice during leisure time. The CEC's i
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iibrary aiso had no books ‘ bUring.the entirebresearch.period there
were no books ln'lt. It was dlfflcult to determlne how many books
the iibrary had because a record for library books couid not be
traced | _\‘? N | |

It was aisolconciuded that some of- the teachlng/learnlng
strategies used in the classroom were lnappropr;ate to aduit iearnersi
.Some strategles were fast paced. in sohe cases reading domlnated |
v-_dISCuSSIOnS and there were little or no wrltten work asannments
’ﬂglven to the graduates« The outcome of the use of the |nappropr|ate‘
strategtes was |nd|cated :n some graduates' persistent tradltlonal
vbe]iefs about_cause and effect. lnstead of the" qraduates iearnlng

_about the cause and effect of the phenomena through discu5510ns and

other strategies they lndlcated they had been spoon fed This

218

resulted in some cases in the teachers' and the graduates perSpectives_

concernlng the cause and effect of dlseases and rain being parai!el.'v'f

v Reiated to the use of inappropriate teaching/iearning.Strategies
‘was the lack of discuasion beyond'the ciaSSroom*that should have‘been
concerned Withrproduction_proCesses. As such, it was cohciuded(that
mos t graduateé couid not put their acquired’theory into practice.' |
some did it only after the village government gaq directed them to do
so. |

"Based onvdata'anaiysis,_it was-also conciuded that some graduates
preﬁerred to be taught by‘eiementary,schooi teachers to ex-elementary
school graduates.f They beileved the teacher had knowledge and did not
suffer from an |nfer|or|ty compiex as the ex-elementary schooi graduate;
did. As such,!they had confldence in the teachers and not in the

0 : : : o
. . . o S . .\’
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K]

ex-elementary school graduates whom they consndered as. fallures. To

them, to be taught by a fallure was rlsky.
N ¢
Further, durnng the practical season, no dem0nstrat|on plots

were conducted for the pupnls by. any Agrlcultural Extens|6n Offlcer’

-worklng closely with llteracy teachers. As such the qraduates

’
a

could not meet at the demonstratlon plots as proposed in the program
Apart from the graduates application of their acquured theory on

'their private and communal farms, it was. concluded that the proqram s

<

link betWeen the theory and practlce was almost non ex:stent The
theoretlcal teachlng season -and the practlcal season were dnvorced
It was also concluded that the CEC's Tibrary was not belng fully

utullzed even ‘at the tlme when lt had books because the temporary

l|brar|ans sometlmes never showed up 'These llbrarnansxhad llttle

_interest in thelr_jobs because their.promlsed monthly alloWance had
'ho; been forthcoming.
g B
v‘Furthermore,»lt was concluded that ‘the CEC lacked or had lnttle

o

,stat:onery for the post- functional literacy program.- BecauSe of'thev:
shortage oﬁ~stat|onery, some»classes bought exercise books out of

the class ‘'udoba’ (fines) in order to-alleviate the problem. The

. ‘ ) L ‘ . ) ‘ b-}?
purchased exercise books were distrlbuted to the'class.‘ The shortage
.of stat:onery resulted in little or no written work belng assngned to

the graduates.

e

;Another'reSUIt of the lack of statlonerégé;s that the graduates
lacked'competence in some literacy skills. For. example, some
graduates' unsatlsfactory performance |n the llteracy test admlnlstered'

by the' researcher supports thlS conclusnon Some'graduates'who did

‘ -
i

; ' '

/
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the test could only‘write‘their first‘names and not their'surnames.

Further, the l983 Fourth National Adult Educatlon theracy Examina-

o

" tion results For-the vnllage were not encouraging. Out of 142
: candidates‘who sat for the examination, only four were successful;
Two of those who passed in -the examination were ex-elementary schoo]

~ pupils grades 2 and & resoectively."The‘rest had no formalfschooling
at all (itambu's letter, August 22, 1984). )
It was also concluded that the qraduatesbI Class attendance‘was'

: |
pOor. The problem of poor class attendance was dlscussed at- the

village qovernment s meetlng(s) Moreover some qraduates reported to

]
\

the researcher several cases of. thelr classmates who had pald the

»

: udoba"lfines) because of-thelr poor attendance.v
Accordlng to the n1formants who. palt|C|pated in the study,‘some o
vgraduates regarded class attendance as a way- of delaylng them from :
their daily socuo-economlc act;vntles.‘ ‘Since they cons:dered them?
'selves as being old; their partlcnpatlonlln the post Function
llteracy program wasbnot going to glve them anylsajarled JObS afterﬂ
achlev1ng level VI of the program.‘ One of thelr arguments was that

"even some of the youth ln the vullage who had received formal
educatlon had no jobs; how could they expect to get paid emplOyment?,
v§o'to'attend or not to attend classes depended on the’graduates' o
perceived benefits of the program.' This meant that even the usevof

-

the class 'udoba’ by-laws might not alleviate the problem of. poor h

class attendance.

Although most qraduates had not achleved sel f- sufflcnency in

food because of recurrent unfavourable weather condutions and lack of

&
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;adequate prnncnples knowledge how-to-knowledge and lntermedlate
technology,'lt was concluded that ‘the program had some covert “and -
overt effects on the llves of most graduates in terms of SOCIal
cultural polltlcal and economic aspects. For example, the qualita—

»

tlve effects of the program on the llves of -the graduates as Kassam

and Mas;5| (1978) put it, sndlcated that their llfe was better th
. o

‘ een before. Some were playang dlfferent |mportant social and

A\ . (» -

v_cultural roles in theur famn]y c:rcles, communlty and in the vrllage

government. They were also part|CIpat|Egj*nAco—operatlve.and/or
: S AN : o

P \\‘v
communal farm act:v:tles. : o

' % Moreover |t was concluded that the'vlllage government;s socio-'
economic program was a vehlcle WhICh Facnlntated the graduates
‘acqurred theory to beuput lnto practlce or appllcatlon; As indicated . '_.
in the data analysus, the post functnonal llteracy proqram at the

CEC was'pa{t and parcel of the vnllage government s socio- economlc
_development proqram Spme covert and overt effects on some graduates'
llves had been brought about by the vnllage qovernment s campalqns
4and dlrectlves based on the ! udoba' by- laws. The v:llage government
‘also had spec1al|sts and contacts wuthkthe world outsude the v:llage.
‘iIn addltlon ‘to this, it had the means such as the 10 ton truck Wthh
was used for fetchqng.some of the agricultural lnputs such as a
varlety of Seeds for drought resnstant crops: and seedllngs for tree -
plantlng needed by the v»llage.‘ Wlthout the vnllage government s
‘socno-economlc development program, most graduates acqu;red theory
mlght have not been put into practlce Sometlmes, the graduates still

[}

turned to tradltlonal meductnes or God or . |nsectICIdes as thelr last



resort after they had failed to so]ve thelr problems by usung modern
'methods. But the vhllage government s emphasns on the 'udoba’ ’by—Iaws
might result in some graduates be)ng alienated.

| On the basis ofthe data analysis, it was concLuded'thét'the'
‘introdnction of anyJinnovétion frOm‘top7down wi thout takinghinto
‘account ‘whether on notnthe innovation was compatible with the Valqe,;
»‘System_of the oommnnity'was likely to fail.’ For examnle,_the>
graduates' cultural background brought to the proqram |mpeded them'
"~ from uscng thelr knowledge whlch they had acqu1red from the program.
The oxen” ploughs leylng outsnde the CEC'S compound.are a good
'lexémpfe; ‘And some graduatee' resistanee.to'adopthmodern agricn
methods of pTant{ng millet in‘row5»is enothet,

- Further, the intrbduotion of betﬁen agricultural machinery arrd

‘ lmplements lnto a.rural setting wuthout the accompanylng techn:ca]
know-how was likely to- be faced by lmproper mechanlca] malntenance
problems and misuse.

| Finél]y, it’was conclnoed that the nationa{e/onvwhich a gféduate

was given three days a week .to work on a 3 acre private farm or more

and three days-a week on a 0.5 acre of the communal. farm was unrealistic.

- Recommendations

To Po]iey Makers

:This studylattempted'to'understand the impact of the post;

., functional,Titeracx program on the lives:of ?ts.graduateS, On the
baeie of. the tindings, the following reeommendatfons_a;e made to
poli¢y maﬁers‘conCerned n?th the socio~economic retnrnsvof thepprogram

-who might find the ?nformition useful for modification purposes.

~

-
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1. Before soclOfeconomlc‘changes are introduced into a
communi ty, studies.be conducted to‘find out if.the nroposed changes
are eompatlblelwithlthe soelal-valdes of that community. The intro-
ductlon of oxen ploughs, for example,llnto a communlty whlch consnders
the uSe of _oxen for cultlvatlon as an act of .brutality supports thIS.

recommendatlon .
DY

2. The lntroduction ofﬁagricultural machinery and implements
‘and other machines lnto a rural community be accompanied bylteChnlcal.
know-how. . The v:llage government leadershlp, for |nstance, be re-

-educated and helped to take lnltlatlve in sendlng some V|llaqers,

\\

\

part|cularly ex-elementary school graduates, to be tralned as mechanlcs.,

This could enable the vnllage to have lts flour mlll and- water pump

machlnes, ‘tractor -and. 10 ton lorryrserVIced and mechanlcally.malntalned

\

P

regularly

illage government leaders engaqed in -the planning and

“implementation of socio- economlc development programs be re- educated

‘on strategies needed |nksecurlnglthe vnllagers"particlpation in
adopting*or’rejecting lnnovatlons. A'rellanee on the 'udoba' byHlaWS".
as’a_means of bringing sbtio-eeonomlc.ohanges.is llkely to resdlt in
“the innovation belng dieeontinued;after preseure has_been removedt,

L., The vlllage government.leaderahip_be advised By,agrlcqltural
experts on matters'concernlng:time'allotment to individoals' work on
their private farms and thelr_communal farms respectively. As Stated.
in the‘Sunday News , Tanzanla’(No. 1612 of February'26’ l984)' the'
eountry s aim is ”to be self—suffncnent |n food at nnd|v1dhal, vvllage,

»dIStrICt, reglonal and natlonal levels "

.



. 5. All the experts stationed at the_village level be WnVolved,

where possible, in teaching the adults. .fhey should not wait until

N
-~

there is a cr|5|s and then begin teachlng them,

" I 56. Research flndlngs be/dlssemlnated to various relevant

sectors of the economy lhvolved in the plannlnq and lmplementatuon
of the socio-ecohbmic programs.
. /

\]

To Policy Makerﬁ/Pregram Designers

In view of.the~fact that Tanzania hae limjtee resburcesrand thet
edults‘were.bartftime learners beeaqse they had to performlvarious_other
sqciel, cu}tura], political. and economic'ectivitfes w{thin:and oqtside'

their cohmunity, it is strongly recommended ‘that:

1. The number of subJects taught in the: post=- functlonal literacy

prograﬁ be-reduced so that it is ‘consonant with the t»me ava;lahle
and the country's'limited resources. “

2;' The reduced'number eF.SUbjects‘he besee en.a final assessment
of leérning'needs through neqotiation tovbe'carried oﬁt'by_curriCulum_
de51gners and prospective adult learners (Bhola, 1979) “This means

that the currlculum should be society centréd in which the needs of

the learners are addressedk”in their order of priority" (Ndunguru, ;ited'

~ih Kinshega, ]977;‘Crohe,'1978, p. 119). A comprehensive curriculum
_‘based on sbcieta] needs‘is heeded‘to eneble the learnere.ﬂq develop.es
total citieens éna function effectively inatheir environment. - For
example, theveeonqmy;of MloWa Berebarani wasvgrowihé. The 1eerner§

feeded skills end knowledge that ceuld help them to comprehend, for

— I

instance, what it meant for their village to have assets and'ineome

totaling hundreds, thoueandéﬁor millions of Tanzanian shillings.’
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3; For the purpose of promoting the country's national culture,
Hahdicraff subjects be in;egrated in the’post-functional‘ifteracy
lp}ogram."

4, All'postffqnctional li;éfacy programs be $upplied‘withA
“adequate and approprfate prob]em-solving.oriented texf.Books as we]i
és staf?onery.; ::fk s ' . o I R

5. All‘tea;h;rsyof post-functional ]itéfacy proéram be provided
with some courses ;ﬁ aﬁdragogy; Moreover, the functional literacy
téachers preparing adult learners for the posthunctional'lftéracy
brogrém should be adequately educated. Their failure to prepare the
édult leérners, pafticUlarly in the literacy ékill;, wylj impede tﬁe_
learners from benéfiting from the post-fﬁnctfonal Iigeracy program,

: 6,  With the achievement of the Universal Priméry Education in
) Tanzagfé,.adult eduga;joﬁ programs are likély\to chanéé in some yeafs
to come. A new type of learners with new learning neéds in terms of
éourse;coﬁtent,’human ;nq nonhdﬁaﬁ fesources; for éxamplé,‘will emerge.
It ig recommenaed,that theSé new yearning needs to be sHoQId be

identified and‘included in the long term adult education development

/
/

plan. . : ‘ ) ’

To.feachers

Théﬂfollowing récomméhdatjoﬁs“are directed to teachers whgxare‘
¢oncernédeith the pbst-functionél literaéy program in terms of 'h:
deJiveEy; |

1. 'There Should be an‘ﬁp-to-aate record of National Adult
iEducation:Literacy.Examinations and feedback to the leérnersf | .

2. The educational goals of the post-functional literacy prdgrém
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should be discussed by the learners in class and made clear to them.

¢

This will help the learners to match their expectations of théAprograms

with the adult educational goals,
3. In the class, reading and writing should be’ taught simul-
. T

teanfouslyQ And adequate and appropriate written assignments should
be given to the learners to enable them to acquiré'the skills and
knowledge needed through.practice.

.4, There should be»discussions that would go beyond the class-
"room. These discussions must'ﬁe concerned with soﬁe production -

processes (Kassam & Masisi, 1978). As Nyerere (in Hinzen et al.,
- s . . . /'/'

1979, p. 49) puts it, adult education . /

. . . must help men to think clearly; it must enable them

to examine the possible courses of action; to make a choice

between those. alternatives in keeping with their own purposes;

"and it must equip them with the abllnty to translate their

decisions into reallty :

o

Further, Freire (1970 P. 71), prod%snng the use of problem-posunq

'.theorv and practlce in educatlon, says:

r

Problem-p05|ng education regards dialogue as. lndlspensable to
the act of cognition which unveils reality. . . . makes them.
[students] critical thinkers. . . . bases itself on ’
creativity and stimulates true reflection and action upon
reality, thereby responding to the vocation of men as beings
who are authentic only when engaged  in inquiry and creatlve
transformation.

5. A gualified teacher should take charge of th%/)ib};}yAas
part-of extra cugrichlar.inétead of depending on a temporary
librarian. This will enable the a&ult learners g; utilize the
iiprary fully. ‘Second; the teacher is an employee and as guch the

person is answerable to the authority or employer. A temporary

librarian is hot because this individual is not légallyian employee.
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Third, the teacher will_alsoﬁbe in a position to account for any loss
of books. )

6. The system of having demonstration plots for the pupils dhring-:
the practical season be revived andbstrengthened. As Nyerere (1nv |
Hinzen.et al., 1979, b. 53) stresses, '. . . the adull learner must
be léarning by doing, just as ... a child learns to walk by walking.'

7. There should be‘a link between the theoretical teaching
season and the practical season. During,thé theofetical teaching
season, the adult‘leérners could share experienées through‘discussions;
identify tHe kind of problems encduntgred when applying their
theoretical.knowlédée and how .they alléviated‘them. ‘

8. fhe emphasis put on élass‘éttendanée by relyihg'on‘negatfye

‘reinforCement through the class 'udoba' by-laws be gradually replaced
by positive reinforceméntﬂ If:mosi éf fhe.learners‘ cqncerh§ are |

dealt with efféétively,,class attendance might not be a problem.

’

To Reseafcheré

1. Why some graduates of the pqst-fUncgiona] lite:;cy program who
had reacﬁed quelsljlf and 1V were unablé to use their acquired
literéﬁy'skil}s‘éfféctivély.. Had they.laﬁsed into illiteracy‘at the

time of research?

2. vWHét actually goes on in the poét-functional fiteracy classes?

A
bl

3.v Why the attendance ofthe\pdst-fuﬁﬁtional literacy classes was
poor-. . | ‘ I

L. What are the teachers' perspectives ofﬁ}he éost—functioﬁal
literacy proéram? |

" 5. Researchers in the field of agriculture investigate the ‘ b



effectiveness of 'mlkunghuni' used as preservatlves for cereal. And
the sude effects (lf any) of mlkunghunl' on the health of the people.

This study ‘has presented the reality of the effects -of the post-
functlonal ltteracy program on the lives of its graduates. The study
has been based on the graduates'.perspectlves of. the program as

interpreted by the researcher-participant.
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_ LITERACY DEFINITIONS AND LEVELS

—r

The assessment of - erradlcatlon [sicl of i1literacy was done through

. the national Ilteracy test, the administration of which was undertaken'

twice on a nation wide basis in August 1975 and August 1977.. The
philosophy upon which the national literacy tests were based was . ,
stipulated in a document issued by the Tanzania UNDP/UNESCO 1iteracy
Project, Mwanza in 1974. Briefly, the document urged.for a national.
definition for literacy to be establlshed to adopt a:uniform cristeria
for working out attainment levels in assessment of the national
literacy campaign. It also presented arguments for and against
comparing. primary school grades with levels attained by participants

in the functional literacy programmes. The debate went as far as.

questioning the appliéation of -the concepts of ''pass' and/or "“fail'
and ""learning' as a process that runs a long. continuum. The document

“presented a total of seventeen dlfferent literacy definitions which-

had. been used at one time or other in various parts of the world by

national and lnternatlonal organizations-and institutions as well as

r&aearchers. Finally, the-document made some proposals about possuble -

"~ levels of llteracy and argued for a natlon~w1de assessment of the .

luteracy campangn.

i

The proposals, havnng been delnberated upon: by the app0|nted
national committee, were finally accepted and approved by the mlnnstry
of nat |éonal educatnon. ‘ : —x :

Ltterachdeflnlttoﬁs\aqd leve]s

‘with current happenings and to

A comblnatlon ‘of the follownng def|n|t|ons was adopted to define
a l1terate persen ln the Tanzanian context. :

(a) A person is literate if he is able to read and wrlte a letter
within the family,.is able to locate streets,. bunldlngs etc. observe
danger warnings in.the streets and at work; follow simple . direction
in . many everyday situations, bekgble +o read a newspaper to keep up

] obtain information; be able to keep
records; be able to read 'how 'to do.it yourself" books; little books

~on better living, better foods, better ways of farming etc.

" (b) An individual is literate when he has acqu1red the essential

’ 'knowledge and skills which enable him to engage in all those

actnvttles in which literacy is required for effectlye functioning
in his group and community and whose attainment |n reading, writing
and arithmetic makes. it poss:ble for..him to contlnueﬁgo use these
skills towards his own and communlty developmengg

N

. Q (c) Adu]t llteracy,ban essentlal element Tn overall. development

must be closely related to economic and social development priorities,
and to present and future manpower needs. All’ efforts should,
therefore, tend towards functuonal literacy. Rather tnan an end in.

-~




Level II.

o
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|

ftself, 1it¥racy'should.be regarded; as a way of preparing man for a

social, civic-and economic. role that goes beyond the limits of

rudimentary literacy training.consisting merely the teaching of

reading and writing. The very process of learning acquiring more

“information that can immediately be used to improve living standards;

rgadihg-qnd writing should lead not only to elementary general
knowledge but to training for work, increased productivity, a greater
partici@ation in civil life and a better understanding of the
surrounding world, and should immediately open the way. to basic

human culﬁure; '

Adopted also were the levels 'of achievements by functional

l[tera;y p%rtfcipantsvas reflected by the following:

i

"Level I.

- A partfcipant‘who has enrolled but must have'é;tended 2/3

of‘the']itera¢yksessionS‘ih any one year of literacy activities.

: Co G S ) : ‘ I ’
A particibént4thtﬂ%BIifies;for level | above, but who also has
successfully passed one or both tests. for.the following sub-levels:
) S e o o | a
“Sub-level (i). A person who is able to recognise words and/or
symbols, writes jJetters of the syllabuses, writes numbers and/or
arithmetic signs .including mental -calculations, S

. Sub-levet (i1). A person who is able to read a short, simple
meaningful sentence, is able to write a simple short sentence and can
add and substract one figure sum, 5 S

' I T
Level 111 = U o .

A person who dualifies for level Il;éb0ve, but who also has

successfully passed one or Hqth tests for the following sub-levels:

Sub-level (i). A person who is able to read a'short, simple
meaningful sentence, is able fo write a simple short sentence and
can add and substract two figure sums. ‘

Sub-1level (ii). A person'whd possesses mastery over symbols in

LN
,r‘ '

their written form, or is able to ehcode and decode written messages.

- Such a person should be able to perform the following: be able to
read fluently-a simple text with understanding (the text itself

being based on common syllables and”Vocabularies in the functional
primers and according to the most. frequent syllables and vocabularies
used in the swahi¥i language). He should also be able to write a ,
simple short message of passage; add and substract three figure

numbers, multiply two figure numbers, and divide by one figure.

o
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Level IV

A person ghovcontinuously uses the acquired literacy. skill]s. -
Such a person should have qualified in level 11| above but also should
be able to read and write messages; be able to read a newspaper (for
‘example, ''UHURU" ''MFANYAKAZI'' "'"KIONGOZI'' '""UKULIMA WA KISASA" “ELIMU
HAINA MWISHO'" "'JIENDELEZE' ""TUFJIELIMISHE" etc.) to keep up with
current happenings and obtain information; is able to read '"How To Do
It Yourself' books, little books on better living, Better food, better’
~ways of farming, etc; and be able to keep records and solve simple
"arithmetic problems. He should ‘also be able tb keep a simple book of
accounts -on income and expenditure. ' o

Thosé participants who - had achieved levels |1l and IV in reading,
writing and arithmetic combined were to be considered as literacy
graduates and those participants who had achieved level IV were to
be considered as functionally literate, i ‘ .

(z. J. Mpogolo, 1980)

3

250



@

APPENDIX B’

- .GUIDING QUESTIONS




"= . Why did they enroll in the prdgram?

y : / © | 252
t:) GuIDING quESTIONS ®

Graduates' life history prior to enrollment in the programs.

-~ \lhen and where were they born?
- Level of education reached during chnldhood
If they had no schooling during childhood, why?
What kind of technology and methods did they use?
What beliefs and values did they hold about reality?
\lhat were ° the:r - marital status
5 = family sizes

- occupations .

- incomes/expenditure

- relationships wuth various social groups?

-
o

Graduates' intentions to enroll 'in the functional literacy program.

e'When did they enroll in the program?

- Did they get what they wanted from the program7

.= If no, why?

- Did they participate in currlculum planning?
- If they did, what contributions did they make?

Graduates enrollment in the post- functlonal literacy program.

h-'Why d|d they enroll in the program? ‘ o ' \

- What did they learn from the program?

- Which contextual aspects in the classroom, community and

physical setting influenced the perspectlves of the
graduates?
- How appropraate was ‘their learning to their needs?

'~ What were the strengths of the program?

- Why were these considered as the strengths?
- What were the weaknesses of the program?

- Why were these considered as the weaknesses?
- How could the program be improved?

v

The |mpact of the post-functional Ilteracy program on the lives
of the graduates

- How were they using their literacy skills and knowledge?

- Graduates' record keeping for the economic activities. -

- What were their production targets?

- What type of technology and methods were they using for productlon?

-~ What were their. incomes/expenditures?

- What successes and/or problems were being experlenced?
- Could the problems be allev:ated?



If yes, how?

What observable changes could be found?

How did these observable changes come about?

What were the graduates' social relationships with various
social groups?

Were there any changes in the graduates' bellefs and values
about reality?

What were the graduates' expectations in life?

How did the program improve the graduates' standards of living?
How were the graduates' reading’ materaals like?

What did the test in the use of llteracy skills show? -
How often did the graduates use the CEC library?

What kind of general questions were raised by the graduates?
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WIZARA YA ELIMU YA TAIFA

S.L.P. 9121,
Dar es Salaam.

Kumb. Na. EDI. A.3/10/Vol. 11/76 , 5th Novemba, 1983

/

/

Kwa yéyote Mhhsika,
Mkoa wa Dodoma.

YAH: Ndugu D. Y. KINSHAGA

Ndugu al:yetaJwa hapo juu ni mwanafunzi wa Chuo Klkuu cha
Alberta - Canada.

Hivi sasa yupo katlka kipindi cha kufanya utafiti katika Mkoa
wa Dodoma Kuhusu ellmu ya watu wazima. - :

"Wizara ya Elimu lmemruhusu kufanya utafltl huo Mkoanl kati vya
Novemba 1983 na Aprili 1984,

Unaombwa kumpatia msaada na ushirikiano atakaouhitaji.

E.B. Temu
k.n.y. KATIBU MKUU
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JAMHURI YA MUUNGANO WA TANZANIA
OFISI YA WAZIRI MKUU

OFISI YA MKUU WA MKOA

~ S.L.P. 914,
‘ DODOMA.
Kumb. Na. ED/U.10/50." . | . 24 November, 1983
Kaimu Mkuu wa Chuo,
Chuo Kikuu Dar-es-Salaam,
S. L. P. 35048,
DAR ES SALAAM.
- NDUGU D. Y. KINSHAGA. o,

AlnyetaJwa hapo juu amefika katika Mkoa huu kwa madhumun: ya
kufanya utafiti kuhusu Elimu ya Watu Vazima,

Kufuatana na taarlfa alizozileta kimaandishi inaonyesha
kuwa anachukua mafunzo katika Chuo Kikuu cha Alberta - Canada.

Hata hivyo kwa mujibu wa utaratibu wa Serikali mkoa huu hauwezi
kumruhusu aendeshe utafiti wake bila kibali cha maandishi toka Chuo
Kukuu cha Dar-es-Salaam kama ilivyowahi kufanyika kwa watafiti
‘wengxne waliotangulia.

" Kwa sababu hiyo tunamrudisha huyo ndugu huko ili apat'we knba]n
cha- kumwezesha kufanya utafltl huo katlka mkoa huu wa Dodoma

J. KAPELA
Kny.. MKURUGENZ! WA MAENDELBO (M)
' DODOMA

For Regional Development Director
Dodoma
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~ "JAMHURI. YA MUUNGANO WA TANZANIA
WIZARA YA ELIMU YA TAIFA
Anwani ya Simu: PElimu’, ' sanduku La Posta 9121
. ‘ Dar es Salaam ' Dar es Salaam
‘Simu:. 27211 i N o '
'~ Unapojibu. tafadhali taja::
Kumbukumbu Nambar i ,.ﬁi??%.. »

Y

. Prof. A.S: Msangi

TNSRC

Dar ‘es Salaam.

ND. D.' KINSHAGA
\w" 1

-~

Nd D Klnshaga anafanya utafiti juu ya ”Rural graduates'

‘perspectxve of ‘the post-functional Literacy program in Tanzanla“
vAnafanya Ph.D yake katlka Chuo Kukdu cha Alberta ‘Canada: e .

. / .
Nntashukuru kama maombn yake[yetashughullklwa mapema :I:

~aweze kukamllnsha utafltu wake kaBla ya kurudi chuonn G

N

e .~-. . M Sy Muze R e .
. A A ’ KAMISHNA WA~ELIMU YA TAIFA
. 4‘4 ) . )
T g e ST
L W u' \\ .‘5 ¢ ’
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) ’Rﬂf No. SRZ..|97/P

wik b,
Py

S

»

BARAZA LA TAIFA LA UTAFITI WA KlSAYANSI
(TANZAN1A NATIONAL SCIENTIFIC RE%EARCH COUNCIL)
. . "w‘
Telegrams: UTAFITI Dar es Salaam . P.0. Box 4302
. W, . : . ' Kivukoni Front, -
“Phone: * '25802; 23379 23349 o . Dar es Salaam
: - _ : o Tanzania

Telex: 41177 L ‘ B

S , 2 December, 1983 .
In reply please quote: ' S : o ] Y

' - . : loj o i

L@

‘Ndugu Daudi Y. Kinshaga
c/o Ndugu A, J. Kitonka
Ministry of National Educatlon
P.0. Box 9121 . » :

DAR .EY SALAAM. S .

. L e
',‘U' .o [

RESEARCH CLEARANCE

1. vTanzanla Natlonal Scnentlflc Research Councnl wnshes to |nform

you that clearance has been gripted to enable you to conduct

- research in Tanzania on your proposed topic entitled: RURAL
GRADUATES: PERSPECTIVES.OF THE POST FUNCT IONAL LITEBACY ‘ St
CURRICULUH IN TANZANIA ) ) ’

2. The. perlod for whlch this permuss:on has been - granted is from

2 DECEMBER 1983 - 31 MAY 1984 and will cover the followung
are% DODOMA AND DAR ES SALAAM REGIONS v '

3. Your local contact will be
" Ndugu M.  S. Muze
"Ministry of National Educatlon
P.0. Box 9121, _ , ' . S
Dar es .Salaam. - .~ - N o ’v‘ R

L. hYou will be requnred to submit a report of your research flndlngs
to the Director-~General, Tanzanla National Scientific Research . -
) Councnl o . :
5.. Nhenever possnble, you should dtscuss your research work with i
yobr local contact and keep him |nformed of any progress
6. 'After completlon of yo%; research and before departure to your
~ home . country, you will e requured to report to the Director-
v s : S o ‘» o , L E
,,\‘;JD¢;{5§\A E
S VAR

e
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General, Tanzania Natlonal Scuentnflc Research Councnl.‘;ﬂTo
fill in FORM E) : N

S @
]

! hope you will enjoy your stay in.Tanzania and wish you
success in. your research. . ; o

Yours sincere}y,
Mrs., A. 'E. Lyaruu
for: DIRECTOR—GENERAL
TANZANIA NATIONAL SCIENTIFIC RESEARCH COUNCIL
“Copy'fo: Ndugu M. S. Muze, : v S
: - Ministry of Natlonal Educat’on e L - o T
‘P.0. Box 9121, S Y R . Mw%f
Dar es Salaam. o ’ ~
Regional DeVelopment Di#f r %
Dodoma !
. Reg|ona1 Educatlon Offlce ”
Dodoma. L
s P
. © //A
?lh i .
G -
# 4
- | .
. h \ ‘ .
& .
a N
] S
_“/; L
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o JAMHUR| YA MUUNGANO WA TANZANIA - e

* OFIS1 YA WAZIR} MKUU

o . HONFIDENTIA '
MKOA WA DODOMA. . . QN ’ F . Ofisi ya Mkuu wa Mkoa.
‘ S 7 L . S.L.P. 914,
Anwani ya Simu: . ''Regcom' Cow .Dodoma,
Simu Nambari 23241 au 23242 .
Unapojibu tafadhali tajai B
Kumbukumbu Nambari .GE.10/15..... . 8. Desemba, 1983

Afisa Elimu (M), — - | - g
DODOMA e e
—ap————— O . L .{)“ @ X E ‘ ’

-Mkurugenzn MtendaJn wa Wilaya, "
~DODOMA VIJIJINI

s KIBAL CHA KUFANYA UTAFITI Ik “'g”uo| Y. KINSHAGA

. Bér la Talfa la Utafiti wa Klsa;; *Kfllmempa Ndugu Daudl Y
Kmshaﬁa]i cha kufanya utafiti juu ya '"Rural Graduates:
S

Perspe of ‘the Post- ~Functional Literacy Curriculum in Tanzanla“
'kuanzla tarehe 2/12/83 hadi” tarehe 31/5/]98h ' *
Tafadhali”mpqnl msaada pale_mtakapoweza. *‘,”.1‘ﬁ‘”' ’
. o ;*s -
. W
O JWKe KAOLE
* Kny:  MKURUGENZ! WA MAﬂprLEo (O
K DODOMA

, " Nakala: Ndugu?&audﬁﬁ&% Kinshaga S
~ c/o Ndugu ' A.J. Kltonka, W -
X o Ministry of National Educatlon,
- opL.0. Box:-9121, .
"DAR ES SALAAM_' - Barua ya Kumb. Na. NSR/RA W7/p
~ - ya tarehe 2/12\?3 yahusika.
e _

e ¥

[ APV ‘&'JF’LD;NT;TAL"” B
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.
;) d 1]
JAMHURI YA MUUNGANO WA TANZANIA®
° OFISI YA WAZIRI MUKUU -
v ‘ N
. ‘ \‘\ :
- SwE
MKOA WA DODOMA 0f|$| Ya Kamnshna wa WIlaya,
' Coe 4 Sanduku la Posta’ 9”
‘Anwani ya Simu: 'ADMIN" Dodoma.
R 2 Simu Nambari 20438, " NI .
. N T “
o " Unapojibu tafadhali taja:
' b ERINE S « °
W?@ e Kumbukumbu Nambar i 510/8(3] .
RN At ?%ua J o R
oo ¥ 8 "‘4‘1 . . ) % B i A . ’»-‘;
B “5’ QWenyek:tl .
“Kijiji cha Mlowa Barabaram, _
Dodoma Vij_ij inl . ; A
L3
A ’
" KIBALI*CHA KUFANYA UTAFITI ‘MASOMO
. . NDUGU DAUD Y. KINSHAGA
Tunafurahi kukujulisha kuwa Ndugu Daud Y. Klnshaga amepewa-
. ruhusa na Taifa kufanya Utafitl kuhusu Ellmu va Watu Wazima katika "
- kijiji chako.
. Tafadhali apewe ki la msaada ili “akamilishe shughuli hii muhimu.
P . HI‘L 4 . ! ¢ ..
t ‘ n o - ' i (D.B. Mashomhe)
: , LAV MKURUGENZ I MTENDAJ1 WA WILAYA ~
Lo T " HALIMASHAURI YA VILAYA _ .
R : ' - .- . DODOMA VIJIJINI -~
” ,ﬁﬁ _Naka_la kwa: - Ndugu Daud' Y. Kinshaga. -
— o o ﬂdugu ALJ, Kltonka, )
* RN » - Wizara ya Elimu ya Talfa . '
R . S.L.P. 9121, _ " EE G
: . Dar es Salaam. . . T v
X - e |
" "o Mkurugenzn wa Maendelep (M), o
, DO ma. . - - ;'::.,,'.‘ . . - ) R
fgm.: | - S S R S

N . - N
- N ) 3 . : ) . s A
~ - v B : : .
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Départment of Elementary Education
Faculty of Education

University of Alberta

Edmonton, Alberta
Canada T6G 2G5

November 7, 1984 BF -

Tne Dlrectér General
Tanzania National Scientlfuc Research Council
P.0..Box 4302 :

" Kivukoni Front

"Tanzania

[

East Africa
Dear Sir:

Re: Research C!e rance

Thank you very much for granting me a research clearance that
* enabled me to conduct my research in my. own countyy, Tanzania, from
December 2, 1983 to May 3, ]984 " The®study was done at Mlowa
1 am now writing
" my dissertation on ''Ryral Graduates' Perspectives of the Post-

Barabarani Village in Dodoma District (Rural).

Functnonal Literacy Curriculum in Tanzanla.“

L)

| would like to thank all those who assusted |n’mak|ng thas research |
a success. | am particularly indebted to the Dodoma regional,
.district (rural) Mlowa Barabarani Vlllage government and party

leaders and the |nterv1ewees.

Yours 5|ncerely -

paudi Y. Kinshaga *
Copies to:

Mdugu M. S. Muze

Ministry of Education )
P.0. Box 9121 " /
Dar-es-Salaam
Tanzania, East Africa . o
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The Regional Development Director
P.0. Box 914

Dodoma

Tanzania, East Africa

The District Executive Director
Dodoma District (Rural)
P.0. Box 911

Dodoma -~ ’ .
Tanzania, East Africa ‘ A
.
Eel ,»‘ oo
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.
1 .-
e ]
.
. \\" '3 E
;
3
. -
o "
¥

269



APPENDIX J .

PHOTOGRAPHS SHOWING SOME OF - THE PLANTS
GROWN ON MLOWA BARABARAN FARMS
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APPENDIX L
" NAMES OF ALL THE INFORMANTS INVOLVED
: . : ¢ . Lo LN
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A

Graduates of the Pos

Musa
KAHINDA, Lea
LEUNA, James .
LEENA, Yona
* MAOPE, Jeremia
: - - MHUZ1, Zeita
B MSAMBILI} Mlcha
MWALU, Rehema .

. CHIKOTI,

MWANO Daudi .-
Daniel”

NDAHANI
Y NDAHANI
NDAHANI
*NDAMA,,
 SEMWALL
~S§0GOo1,
soLt,
TUPA,

Matayo
Ml imka

"d:

~Jackson

chersf ’ o B

ITAYBU, S.

KACHI NG\JE M.

MOSHA, P, ;

MUYdMBO,‘M;,{

. RVEYEMAMU; C.L.

SENG'UNDA, J.

‘AnJErson
,. Mtemi- -~

Daudi
Charles: - T

LT
B .

NAMES OF -ALL THE INFORMANTS INVOLVED IN THE STUDY

e e T Lo
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thunctional'LiteraCY‘qugrame R -

-

.,"‘ | : :})"

e
K

@
’Co-ordlnator for- the Commun:ty Educatson Ce@tre,
M]owa ﬁarabaranl. ‘ o

v .
-

./
Rura]/Medlcal Ald at the CEC

. WardEducatnon Co ordunator, statloned at

Mlowa Barabaranu SR e

SN

Chalrman of Mlowa Barabauanl Vlllage Government

and- Chama .Cha Mapinduzi Branch; Graduate of Adult

Educatlon Literacy. Program 1952- 1953 ‘with 18
vears . experience as a ketechtst. He had been to
Hungary on educational study tour

]

‘_DtVlsnonal leestock Development Offucer,

stationed at Mlowa Barabarani. -

M Sc. Graduate Student |n'Aqr|culture, University
of Alberta (l98h) held unfornal discussions WIth
the rpsearcher
. \ B ' a o B
Prnmary Court Maglstrate, statloned at Mlowa
Barabaranl-lnformal dlscu5510ns. e

Vo
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s i Kuﬁwako uwe Bwane' daud

’

v+ Salamu Sana

The DATE 18/3 1984

~ Kwako.Bwana. mpendwa wa moyo wa. upendo yaani Bwana daudi pokeya
~wingi wa Salam zangu mimj'wakq wa. moyo wa 9imani,yaani mr, ===-
ndugu - baada ya wingi watSalam msamahani tutazidi kuongpyé. ,
hali ndugu usinichukiye takasa moyo- wako.® uwe mweupe. ndugu,
~Sababu -ya waubi hili Fwenziyo nimezidiwa nyumbani mwdngu." yaani
Lewo siku ya tatu 3 bila chakula yaani kusema kweli nimezidiwa
~nami ndani ya nyumba sina chochote. ng hiyo. ndugu ukiwa unaweza
kuwa na chochote unisayidiye ndugu yaani ikiwa unga au fedha
nawomba @saada kwako ‘ndugu. ‘Wasalam yaani ----- & C
: ¢

>
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BOOKS WHICH SOME GRADUATES HAD IN THEIR
: ~+ " RESPECTIVE HOMES
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BOOKS WHICH SOME GRADUATES HAD IN TEEIR/RESPECT[VE'HOMES
Bible. (3 copies)
Kulumbila Mulungu Mu Nong ya Cigogo, 1976. (2 copies)
w -

Chama Cha Mapinduzi llani ya Uchaguzi (Election Manifesto) Kwa ajili
ya Uchaguzi wa-<Rais na Wabunge by Mwalimu J. K. Nyerere, 1980.

Ugégo na Wilaya zake, Dodoma, Mpwapwa na Manyoni by Dodoma Literacy

' Committee, East African Literature, 1965.

Kitabu Cha‘Elfhu ya Watu Wazima Siasa Hatua ya Tano: Wizara vya Elimu
ya Taifa, Dar-es-Salaaim: Costal Printing Works, 1978. (2 copies)

Kitabu Cha Elimu ya WatuFWazimé Hesabu: Hatua ya Tano: Wizara ya
Elimu, ;

Kitabu Cha Elimu ya Watu Wazima SayanSi Kimu, Chakula Bora na Afya:
' Hatua ya Tano Wizara ya Elimu ya Taifa, 1978. -

Jifunze Kusoma Ufagaji Bora wa Ng'ombe. (3 copies)
MWanamaluhdi. (3 copies)

Mtu ni Afya: Jipatie Afya Bora; DSM, National Printing Compény, 1972.

Jifunze Kusoma Kilimo Borg Cha'Mahindi, DSM, National'Printing
Company, 1973. (3 copies) :

Katiba ya CCM, 1982 |

Misitu ni Mfai\i, DSM, National Printing Company, 1980.
Kazi ni Uhai, TANU, Darubini No. b, 1974, |
Mila na Desturi: Kitabu Cha 1, DSﬁ, Prihtpak”Tan;ania.

Malimwengu 2 Muhammad .Seyid Din.na Hadithi Ny[ngfne; London:
Sheldon Press, 1965,

Miezi (magazine) 1978.



