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ABstract . N
The study focussed on the use of,Mag;c,Qigbfééas a teach}ng toglL

~ Minvbrimary’grédés to‘ﬁroﬁote gfowth in Awarenessf»Mastery andkSGCialr?'

<+

léﬁgiefagtion. Magic Circle sesslons were conducted with Eirsﬁ and.- Second

~

-

Gfade-chi;dren as parﬁ'of reguiér classrodm‘pfocgaure each day for a

taped and

33

period of 22 weeks. Circle sessiBhS'were conducted,

transcribed by the. teascher researcher. Transcriptions wére studied to &

A ‘ ‘ . . . o
identify‘évidencefbf student growth in Awareness, Mastery and Social -

Intéraction. %eaéﬁer observations of beha&ior'iq the Circle were
recorded regularly. Developmental Profiles werj%%ompleted for each child

at the end of eacg six week peri and upon completidﬁ of the program.

Parents' feedback concern{;é the effiectiveness of the program was

'obtained by means of a teacher prepare uvestionnaire. Single Factor

Analysis»ofIVafiance'and Newman/KeuLg Comparisgn_often revealed
- Eignificant inereasgs in ratihgs forwAwaféness,ﬁMastery and Social

Interaction after 6, 12, 18 and 22 weeks Qf Magic Circle sessions. The
hypothesis that there will be evidenge of grow&h in Awareness, Mastery
and Social Interaﬁion aft§r§22 weeké of Magic Cirle Sessions.was thugs

-y . .
confirmed. Findings indicate that Magic Circle sessions were a very

. . ¢
. of growth in Awgreness, Mastery and Social Interaction particularly

-positive experience for both teai:er and children, that there is evidence .

nQticeable after lqvweeks of\Circle sessions, and that ﬁhere seems’ to, be

'3 ¢ . L
a carryover of Magic Circle learnings to total school and home behavior.

Al



A\

¥

.TABLE OF CONTENTS

CHAPTER ) |
1 .Int;qauction to the S;udfy- 1‘. .
" burpose of the Study. NI
'T' . Proﬁigm Statemeﬁg N
; 1T Revi;w of Literature. . . . . . .-
‘ Affective Education . . « « .
‘ The Human Devglopment Program
g tAwagéness .Y l U 5
Mastery;. s e e e ..v. ...k:.
S
_ ! Social Interaction. . Cele e
5 <. . \
Magic Circle. SREEERREE .'.Ti . .
Research Investigations of Magic~Circ¥e
. Otﬁer Research Investigations .
‘ 'Progiems éresented in the Litefature.f;.
;iII Mgthod and Procedure; e ..t -
Sample. . . . . . . .. ..
“Instruments « « . . . . .
Method. + « « « v oo o . “
Data Analysis‘. .. {‘; EE
1V Findings and Conclpsioﬁsl ;T;)! o e Sl : .
Intef-rater-Reliability . . .>lv{i.‘, ,{
’ Findings. . « . . . : ea PR

. 0

18
19

21

28
31

31

32



L4

| CHAPTER

Dévelopmehtal Profile.

Unit
Unit

Unit

Unit

., Uait -

Unit

Unit

VIT .

© Additional Sessions.
T
Teacher Observations .

Teach%! Pgrceptionvof'Growth

| Teacher Perception of Growth

-

" Pareats' Questionnaire .

Comment s Made by Parents .

Pl

>~

Summary. .« .-

V Discussion and implicatio'

_ References

"~ Sample .

‘Conclusions. . .

Instruments.

Methodb.

'

Findinés

-

"' Teacher Perception of Growth

.

in Awareness. .

in Mastery.

in Social Inte

raction .

N\

40

42
43
45
46
47
50
54
58
© 58
60.
61
61
61
61
62
66 .

68



. ./ o v{/(v ) 'n <
CHAPTER O S 7

Appendices . . v & . v e v T e e 0
? - ‘ -

-

Appendix 1: _Checklisf'for Teacher Obserwat o

Appendix ZvZFDeVelopmenta} Profile.
s ) !
{,
Appendix 3¢
. - ) ‘/i

Appendixazz Developmental Pro-il: .

Parent FeedBack Qi esti

‘Appendix 5: Excerpts From Transcribe i  ares of
) o R T

0 /e :
£+ . Magic Circle Sessicns. .
‘f. : | |
. ¢ A
{
/
, A
!
3
.

vii

PAGE



e ' List 'of Tables

Means and standard deviation for awareness of
self ratings for 22 students after 6, 12, 18
and 22 weeks of Magic Circle sessions. . . . .« . . . . . . 48

Summary of analysis of variance for repeated measures

of awareness of self ratings for 22 students after ®
6, 12, 18 and 22 weeks of Magic Circle sessions. . . . . . . 48
Newmdn/Keuls Test of differences between all pairs(///
of MEANS + + + o « o o o o o o o s o o opg o oo » ofe s

‘ . v

Means and Standard D§viation for Sensitivity fo others . i
ratings for 22 studg after 6, 12, 18 and {2 weeks

of Magic Circle sessions, . O

49

- 49 -
<Summary of analysis of viriance for repeated measures

of Sensitivity to others, for 22%tudents after 6,

12, 18 and 22 weeks of Magic Clrcle sessions . - . . . . . . 50

)
L4 ~

Newman/Keuls test of differences between all pairs of
MEANS. o « o " u o ¢ o o v e 4 e e e e s s e oe e e e e . 5]

. Means and standard deviatio&s for ratings of self

confidence of 22 students after 6, 12, 18 and 22

weeks of Magic Circle §esSIOns « « « « « &« o o« « o"u's o o . .51
s ) B

Summary of analysis of Variance for repeated measures

of self confidence for 22 students after 6, 12, 18

and 22 weeks of Magic Circle sessions. . . . T V)

Newman/Keuls test of differences bﬁtween‘hll palrs
of means . . . e e e e e e e e e e e Ve e e e e . 52

Means and standard deviations of ratin:;f
Effectiveness for 22 students after 6, g
18 and 22 weeks of Magic Circle sessiol

of effectiveness for 22 students after 6;'12?-18”and
22 weeks of Magic Circle sessions. . . . . . . . . . . .. 53

< viii



S . . - ' . ?" » . h o 3 -
TABLE P . a AGE
- D - v

13 Means and standard deviation for ratiégs of ‘ . ,;ﬁv Y
Interpersonal Comprehension of 22 studeénts - ’
after 6, 12, 184and 22 weﬁks of Magic -

Circle sessions . . . .". e e e e e e e e e \ e e v a »\\\\:;j.‘
. 7 . A

14 Summary of analysis of bariance for repeated -
measures of Interpersonal Comprehemsion . -
for 22 studeats after 6, 1%, 18 and 22 . -
-weeks of Magic Circle sessions. « "ete w v « & o & &« v v « o« 55
15 “Newman/Keuls test of differences between all pairs ‘of ' _ >
MEANS + + « o s o o o o .’. e e e e e e e e e e e e b
16 Means and standard deviations for ratings of Toleran%e
- for 22 studeénts after 6, 12, 18 anq 22 weeks of Wagic :%n{
Circle sessions « « « « « o e v o

. e el o e
\_// .
‘. .

17- . Summary of analysis. of variance for repeated measures
- . of Tolerance for 22 studentss after 6, 12,'18 and 22
wekks of Magic Circle sessions. . . . . ... . . . .
18 Newman/Keuls test‘'of differences between all pairs of

N\ MeAns « « « o o o« oo O L0

. —
. . .

19 ' Parents opinions related to child improvesent 4n the
growth areas of Awareness, Mas;ery and Social ¥ _
Interaction T T T R TR &

\ I

ix



» :
// - Chapter) 1 e
—_— t -
] N N
INTRODUCTION TO THE STUDY

. e X .
"Weli, Heather, whaf did you do in school today?”, said_ Stan s

-

Goodman, Heather's father.

)

"We had a Magic Cchie with Mrs. Stevené",nanswered the child
happily.
g "What is a Magic Circle; Heather?” _ . s

S , T
It's when some of us sit around inggﬂcircle and the teacher giveS'.‘k

" each kid time to say something. Mrs. Stevens asked everyoneg to really

say what it is about ourselves that we really like.. Some kids goofed but
most told the truth because the rules. of Magic Gircle are that,you can't

. 4
be teased for what you say Magic Circle. ,( '

N

-

[ . -
"What di§ you say you liked best about yourself?” ) '
- "1 said that 1 liked my long,'aTburn hair and my name. It felt so
* - .rf”& .
good Fo say thgt. | %@9,

~ "Did the other kids .tell things too and feel good about 1t?"

AN

\-g "All the, kids but Jessle said what they liked about themselves, but
¥ ‘ ’

3

he was to shy so he didn't have to say. Everybody was happy, smilingﬁpnd

,Fat there thinking. We'ré going to have Mag}c Circle sgaln temorrow on a
&1fferen; topic. : «
One'éf the several programs~designed té foster growth in tbe\\
affective domain of étudent deveiOpment is the Human _cvelopment Program

originating from the Human Developfent Institute in California. ;Pé

™

/4".

NG

3



~

* 71

*2

»

. A L -
pfogram segment from pre-school ‘to sixth grade is popularly known as
Ve ,

thic Circle. According to Mts creators #alomares, Ball and Bessell, the

o

»

Magic Circl% Program addresses the emotional, mental, and social

development of individuals.
- L4

The program began as an idea in 1964 and b\ 1970 it had gained L

o

considqrable popularity as a curriculum strategy for primary and

o

elementary \grades. : st

~ -Ihe Human Development’ P{ogram (H.D<F.) recog,ﬁzes the ‘cognitive and \

aqfect potential of 1ndividuals. Palomares and Ball (19883 state:

"While.
3 S \

the affeé%ive and cégnitive rgiins of humah
> ..
r
functioning, H.D.P. activities oﬁ{er opportunities for people to

‘3551milate important life knowledge while practicing useful life skills”

~ ‘
:

(p. 15).

Magic Circle .wag written for elementary sch

-

counsellors for use with :groups of children

H

It is @ curriculum strategy
N ’ - ) -

which converts a number of educational and- sychological theories into a

multi—faceted process in which teecher and student (and studert and

P}
Ty - .
student) daily practice a special way of relating. Emphasis is on
v o . ) . B . \
emotional and social development. Participants become constructively

[ Y. he

R involved'ln_developing their own personal effectiveness, self confidence,

and understanding of the dynamics of interpersonal relationshlps (B 11;‘

' +

1_9?4). < s

1
%

In developing Magic Circle, the authors of the obncép% were seeking” -

. .
a systematic way to ensure that each person be exposed during .the early
. A ) . " . :

years to certain vital learnings abdut the human experience ‘so that the

\\

emotional and social problems t plague many people in-later yea;a
‘ ::::::Jga . _ ¢ '



could be prevented (Palomares and Béll, 1980).

Bandura (1967) stated that o£$ervapional learning is the basis for
most ;hings learned from othe; huméﬁs, such as langﬁage and social>rol§;L
: and norms. Magic Circle promotes théﬁ type of vicarious' learning.
Bessell (1973) emphaéizés that active and reflective listening skills are
learned by children in the Magic Ciréle session.

Affective programs emphasize the significance of the éelf concept
and through véried‘activities attempt to-positively énrich’the,child's
self concepf.r The creatorslpf Magic Circle believe that learning and
self concept are strongly aﬁ; inﬁriéateiy.linked. H.D.P. is based on the
ass;mption that when studenté of any age are shown'esteém as people and
regarded’as potentiélly able, they areklikely tp\regard themselyes
sim{iarly. If tﬁg;students' expectations are realistic, that is,
Aevelopmeﬁtally appropriate, and their interpersbnal séfety needs are
- met thé ch;nces are that they will not be deterred from acﬁievement by
’fea{ ﬁér immobiiization. _Furthermore, if subject matter and learning
-strategles are interesting and relevant, engaging students emotionally
and in:éiieckually,'real achievement édd'seif confidence: are 1ik¢ly
‘resuits. Palomares and'Bal; (1980) stéﬁe:AfWhen leaders and teachers -
.create thesecconditiops,ustudents éré givenfthe best opportunity to
discover the most valuabié, ongoingvlearning experience of all - who they
are, and what they éan doJ (p. 36). .

A ﬁagic Circle'sessiﬁn consists of a leader ana'é numbér of students
who gather for a“20 to 30 minﬁte perioa of sﬁaring, listening ahd
discﬁssing. The session 1is conddcted‘in a stryctured environment with

v

certaf% "ground rules” without which Magic Circle cannot operate
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(Ball, 1974). All Magic Circle discussion topics are elaboracipﬁs of

three theoretical areas that are addressed in all H.D.P. materials.

These are:

% _

1. Awareness: to know what one 1s really thinking, feeling,
say;ng‘and doing. Aware people are fully receptive to their
inner and.outer énvironments and'are thérefore preparedgéhd -
equipped to function responsively and responsibly in relation to
themselves aﬁd others (Bessell, 1972).

2. Mastery: the developme of self confidence. Belief i;.one's t?
intrinsic worth and fa **. in the ability to learn and act

" competently in one's own behalf by doing, lead to inner strength
and gréwth (Palomares and Ball, 1980). _ ﬂf €

3. Social Interaction: the deveiopment of effective interpersonal

>relationsh1ps, as well as the realization that people's feelings

and behaviots are affected by others (Ball, 1974).

v

The authors of Magic Circle have prepared a Developmental Profile as

)

angaid to éducators using HjD.P. Qiierials gg ﬂglp_them observe and
understand children's behaviors. The Profile is In the form of a Rating
Scalé intended to indicate the direccioh of growth in awareness; mast;ry
“and social interaction.

Research dealing sith Magic Circlszrovides, for the most part,
inconclusive evidence of its effectiveness. This does not
necessarily mean taai rhé Prdgram is ineffective. Research findings’

point out the difficulty of measuring a variable like self cuncept.’

Also, the reliability of the Developmental Profile has been guestioned.

A



Purpose of the Study

The pufpose of this étudy is go'exan‘ r .11y the Magic Circle
Process and Outcoﬁes in an attempt to.ident 7y thus QSpects of

\ ;wapeness, mastery and social fnteractipn'tnqt augic Cirele does in fact
foster 1in childrenvwhgn it is used on a daily basig over an extended
ﬁeriod of time. To the present researcher;s knowledge, no study of Magic-
Circle has éddréssgd directly this particulér topic. If school s?stems
are willing to in?est personnel, tiée and épérgy in the i;plementation of
the prograh, there~shou1d Be assurance of its effecgiveness. The limited
and often céntradictdry'fesearéh results point out the need for further

research into the effectiyeness of the program, relative to its stated

B . objectives.

Problem Statement

o

The problem encountered ip this stddy is to find a ﬁeans of
identifying»oveft behavioral and attitudinal chanpges that take place
in students exposed ta daily Magic Circle sessions over an
extended period of time. The Developmental Profile USed‘ﬁy
the teacher*tb ;ate student growth in awaren: “<, mastery and soclal
{nteraction at the end of each six-ﬁeek period shows‘only the
general directidn of individual student development. This
study attemptsAto identify the specific behaviors that
might‘be considered as evidengz“ufrgrowth in these three
areas. - ¢

This reseérchgr believes that analysis of taped Magic Circle

sessions, coupled with teacher-noted obser¥ations, will provide

)
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3 more comprehensive picture of student growth, and a more workable basis

for future plahning. \ :
L4 ‘ »



Chapter IT - - -

REVIEW. OF LITERATURE
L 4 . Q

The literature reviewed for this study is drawn from oeveral
related areas: humanistic e&ucation, humanistio'psychology, the Human
Development P;ogrom ang Research related to Magit Circle. This ohopter
presents an attemot to set th% Human Development Program/Magic Cifole in
the perspective of h;manistic education and psychology, and reports -its

effectiveness as an affective tool in the educational process.

Affective Educafion

Children in classrooms are growing physically, emotionally,
intellectoally and sp?ritually asithey gould anywhere else.
Traditionayly, teachers héVe fooossed primarily on intellectual growth
and have lé%t the'other kiods of growth to the playground, neighborhoods

. / . -
and homes, an in some cases to counselors, ministers, psychologists and
3] . : )

psychiacrists. In more recent years, some educators have begun to point .

out tt need for attention to emotional growth within the c¢lassroom,

o

, s
-~

asking how emotional growth can best be related to the cognitive process

so that both-are enhanced and their confluence facilitated in learners

(Brown, 1975). Terms such as "psychological”, "humanfstic", and

opy s !
"confluent” education have' been added to the vocabulary of professionals
working 'in elementary schools. The use of these terms has signalled a

new or renewed effort on the part of educators to affect more thak the

cognitive aspects of children's functioning.
7
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- Problems facé&ﬁﬁy,fﬁﬂiyidualslin £oday’s soclety aygf;;:;:;tiﬁ

problems of living together, of human relationghips, of cooferating in

P S
TSI G

making the planet earth a place/zpere people can live in peace (Bermam ’

o

and Roderick, 1977). °

Quoting Lazarus (1973), Gerler and Keat (1977) mention seven aspects
, ¥ . C
of human functioning that should be part of comprehensive instruction at .

the elementary school level. These aspects are: behavior, affect,

sensation, imagery, cognition, interpersonal relétions and drugs. Gerler

and Keat state that ths;eiementqry school should "ﬁelp children develop
and practice new behqyiors, expefience the joy of ‘expressing feelingstin
a‘non-judgﬁentai envifonment; bggéme more aware-of bodily sensations;'
cultivate mental imagés helpful in reducing anxiety and %eaf, examine

fundamental values, attitudes and belié?B, understand the process of

estéblishing and maintaining_1nterpersona1vfelatibnships, and knéw how

-~

drugs and diet may affect an individual's emotional and perceptual

AN

experience” (p. 148).\ Cieaély, these growth experiences inv;}ve both
cognitiQe and affective activities: |
Thé meaning of integratigpkbetween the affective aomain and the
cognitivé domain is made moré‘clear bi examples of three common
reiationhips between affectivé'éndiéognitive functioning provided by
Brown (1975): | |
(a) fhe cognitiveAdomain«gunctioné, but affect or feeling {is )
an;esthetizedf a child sits on tge floor playing with an
Ejector set, perhaps because;his mothér has told him to. He
reads the directions, and caréfully, step by step, he puts the

pleces together. There 1s little joy in the process.“’He then

T
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takes the pleces apart with the same lack of enthusiasm. 7
- . \ ‘ - -
LS ; ¥
(b) The affective domain is predominant and in conflict with the
. cognitive domain: in one case the child throws pieces of the

g

Ejector set af‘his baby brother. In another, he jams pieces

8 o

togethér so hard that they break. There are a number of E;

.

behaviors that could be describedlhere. ) . .
(¢) The affectlve domain and theAcognitive dﬁmain are‘h;rmoniouslyb
integrated: the child, sométimeS‘experiéncing excitement and
pleasure,. sometimes frustration, puts the piecés together,
| making his own design or 1n§entign. He std&s with his process: .
of constrdption - bersonalccreativiFy - until he feéls and
knows he is.finished, As ‘he congtrucﬁs he‘u;es'his feelings
;about the pieces he is putting'together in the{r new patterned
relationships; and his knowledge about the~éhafactefistics such
as length, ‘diameter aqd function >f each piéce. ‘His energy is
directea toward a"personally satisfyling process of independent
’ creativity. He feels alett; éxcited, substantial, worth;hile
and capabie of experiencing temporary frustration in the
" confidence of his strength‘aqqfébility. » ‘ *

Anita Cassarino, writing in Browp%jl975) states that educating the

total individual consists of neither applying a lacquer of information,

~
-

nor of unleashing a geyser of knowledge. She described education as
. ~ ™

"developing a fluidity between the outer-human world and the inner-human

world” (p. 174). If education is to be relevant to life, it must

.nnproaéh knowledge in a very human way, that is,_thfdugh the human

faculties of the mind, the senses, and the emotions.



Carl Rogers, the client centered psychologiét, believes that
"learning’ should be spontameous and sheuld”occur, as the person becomes @%

aware that what is to be.le ned is related to his own nceds and his own -,

1 B i

desire to enhance himself (Evans, 1975). Rogers feels that conventional

educatfon from primary school through graduate school is probably the

<

© " ) ’ . ‘ - "
most “outdated, incompetent and bureaucratic institution in our culture

\

(p. 37). His deepest criticism of the educational system is that it is

. "

based upon distrust of the student. Rogers (quoted in Evans, 1975)
. J

states:

.+ « < at the very‘age when he should be developing adult
characteristics of choice gnd decision making, when he should be
trusted on sdme of those things, trusted to make wmistakes and t
learn from those mistakes, he is, instead, regimented and shoved
into a curriculum, whether it fits him o@tun (p. 39).

It appears.obvious that Rogers would:place the emphasis on self
init&aged learning and responsiple fFeedom in the pursuilt gf knoﬁledge
and personal gro@th. Hé would probably agree with Piaget who, after 45
years of working with childreﬁ, stressed the importance of'the young
child's innate capacity to put meaning into his-universe. P}aget

described this innate capacity as "magical thinking”s:, He also stated

: 0 , .
that if one is to understand the child, "You must start your research at

the beginning of that life and let the creature show you as it grows”
{Pearte, 1977, p. xiii).

Rogers would contend thét traditional educztion has largely igdored

-

this innate capacity, and imﬁbsed its structured knowledge from without,
thus stiffling much of the curivsity and wonder inherent in the young

.child. If we focus on the how, and the why, and the when the student

1
4

learns,'and how learning seem$ and feels from-the.insiae - we might be on,

~

a much more profjtablé track (Rogers, 1969, p. 125).
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The Nationz1l Commission‘of Excellence in Education ("A'Nation at
Risk’,'l9é3)rmakeq a stf;ng plea for education to-focus on the goal of ,
cfeatiﬁg a Learning Sociéty. At tﬁe heart,o% a 1earﬁing sociéty is thev
commi;ment'to a set of values and to a'§ystem of education that affords
A .
all memﬁﬁ%ﬁ'the opportunity to stretch their minds to full capacity, from
early childhood through adulthood, learning more as the world itself
changes,, and learning to cope with these changes effegtiveiy.. Rogeys
(1969 claims: |

The only man who 1s educated is the man who has learned how
to learn, the man who has learned how ‘to adapt ‘and change; the man

who has realized that no knowledge is secure, that only the process

of seeking knowledge gives a basis for security. Changingness, a
rellance on process rather than on sﬁatic>knowledge is the only
. thing that makes any sense as a goal for education in the modern
*world (p. 104). :
/

Dinkmeyer and Dinkmeyer (1980) present A similar view, maintaining

that contemporary educational goals mﬁst go beyond the limit of the

»

“three R's" to include the education of people-who meet the challenges of

life courageously btecause they are able to: (a) relate with others, (b)

-t

be resourceful in problem solving, and (c) be responsible in their
behavior”™ (p. 55). They pdint out also, that these attributes do not -
emerge spontaneously. Experiencei that help develop these attributes
need to be an intégral part of a curriculum which includes social and

emotional skills.

~

Brown (1971) describes the Ford-Esalen project's experiences with

atfective education. He includes several appraisals of affective

[

prdgrams‘made by teachers participating in the projec§< It was pointed

out that student accomplishmerits were not ... lyzed numerically nor

Y

statistically. Measurement, in the words of one of the teacﬁérs\\"was

s
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simply an awareness of the outward sigﬁ%‘of internal‘éhange,'and of the

.changes,occnrring in thé students' writing and speaking and learning” }

>

p. 2085. The teacher saw the primary change as bei;g a release from

inhibitiong to learning. The affective work was instrumental in removing

-

barriers that blocked their learning.
- r

A secondarxﬁaccomplishment of the students in« the project was

i
v A

learning how, and waﬁting to, express themselves:
Feeling free to express oneself and one's feelings leads to
self-confidence. Confidence in oneself leads to a greater
appreciatien of life and, in the case of students, a desire to want
to know and to léatn more. It also leads fo the ability to take the
knocks of life in stride \and to move oﬁ\Yp. 209).

’ o
Confluent education means putting feelings and thinking ‘together in

the learning proigsé. When it happens, the student. is daught up in an |

atmosphere of meaningfui experiences which promote his grovch‘gs a

person, enabling him to participaté responsibly in the learning process,

whereby he can discover and uncover more and more of his innate
’ °

potential. .

The review of literaturegthus.far has hopefully established the

L]

. N -1
child as the central focus in*the;ipucative process, and the necessity’of

/.
s

fostering the developtent of the whole child by nourishing both the

\ 4
cognitivé and affective areas of his growth. Several affective education

progréms have been designed to foster both cognitive and affective

<

gro&th. .One of these - the Human Development Program - is the focus of

“this study. '

The Human Development Prograﬁ

-

The creators of the ﬁuman Developmént Program (H.D.P.) view it as an
® N o i N - . .

evolving vehicle continually moving many people, including themselves,

)

[y
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into unforeseen'g%alms of discovery and learning. Begun as a curriculum

[ 4 1D, ‘ N . N ) R
strategy for affectivé'ﬁgﬁcation in primary and.elementary grades (the
Magic Circle segment), it has grown to include the following: A

CurrYculum on Conflict Management for child{gg iﬁ the elementary grades,

~ Innerchange: A Journey into Self-Learning Through Group Interaction, for

adolescents in secondary school, Yo Pue&o for_SSanish—Speaking

-

. : P S
adolescents in secondary school, Circle of Warmth: Ideas and Activities

N ‘ 3
to Promote Family Oneness for parents and partners, and Customized v

A

Management Training for adults in the world of work (Palomares and»B&ll{«

1980) . R o

H.D.P. recdgnizes the individual's poténtial to grow and determine

. « o _ ) ] ,“ Lt . ) v
1ts own future. It assumes that human beings possess:the innate desire

- <

to learn, create and excel, but also, that the human predisposition to (
~co-operate and achieve can be easily thwarted or misdiréé;ed and is

actualized only through appropriate guidance and training (Palbmares and

5 g .

. \ -
Ball, 1980, p. 15).  This concurs with Carl Rogers' (1969) descriptior of

the ,child as eager to discgpver, eage} to know, eager&to solve problems.

/

Rogers also states that:

A sad part of most education is that by the time the child “has

spent a number of years in school, this intrinsic motivation is
pretty well dampened. It is our task as facilitators of learning to
tap that motivation, to discover what challenges agre real for the
young person and to provide the opportunity for him ‘to meet those
challenges (p. 131). '

A s.nilar idea is expressed by Berman and Roderick (1977) who report

a researcher's observation af children in kindergarten and those in

2

fourth grade, comparing the spontaneity, naturalness and

P

responsiveness of the younger children with the controlled, quiet,
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inhibited behavior of the older children. They state:

Something happens to kill the nataral learning of

~children. . . . Children are exposed to conditions which are ,
threatening, even fearful; thése conditions inhibit and eventually
destroy the desire to learn (ps 168). T T

s . -

H.D.P. materlals attempt to address that issue.

The proéram is based on the belief that cds}ﬁ%%é.javioral problems
: W g BRI

such as fallure, crime, mental illness and aléghgl%4® result from,
. B . RS

=

ignorance, %xresponsibility'andhfaulty perception of neélity. Thus

.

H.D.P. is dually concerned with the growth and health of individuals and
sociéty, and assumes that. full g?dividua1~development cannot and must not
éxclude the development of a sense of responsibility toward others.

Inci duals -can grow to their fullest potential only when they contribute

in some way to society. ‘When these contributions influence.social
systems to be mona?%sponsive to the people they serve, then support 1is
: P . :

created for further individual dewelgpﬁent. -
”

All H.D.P. materials are based on the three theoretical areas of

L)

awarenedg, social fnteraction~and mastery which underlie all

developmental work. .

Palomares and Ball (1980) explain that each of the three fheoretical
areas has two realms: experience and growth, and it is from these that
H.D.P.'s two primary goals emerge.” "Experience”, in H.D.P. terms {is

simply what is; and "growth" is the actualizing of potential. “H.D.P.'s
L &

two main goals are:

.

1) To assist.people to recognize and rgspect their innate human

characterfstics gifts and needs - the experience aspects of
$ . ) < .
awareness, social interaction and mastery.
- 4

5

i -

e - 4
o
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2) To aésist.people to actively seek knowledge, understanding and

t . o Y P
skills in each of thé three theoretical areas, both for personal

growth and, for theeéevefopment of'humsg&}pd.

v ~

. , .
It‘seems ObViOUG frj:? these goals, §hat H.D.P. materials would therefore

be deve10pmental and sequentlai that is relevant to the stage of !

‘ i ! ra

1Bdividual growth Sﬁﬁ arranged in such a ‘way that &ea{nings accumulate,

lhe knowledge and skills gained from one activity pf§?1ding the basis for

more advanted learnings in the next” (p. 15)w

Awareness !

H

The channel thro?gﬁ‘which'humans experience their being is
awareness, which Brown (1975), Rogers (1969 and 1980)}believe t0'be, the

acceptance of reality. Both Roger§‘fl?g97»and_B{Pwn (1971) view reality -
as being in continual flux. Consequently the individual must learn to

experience himself as the part of the universe in which he {gégs himself

from moment to moment. In order to do this he must be able to ‘

- \ 6
diffeventiate between the way he would like thirgs to be, or imagines

that they should be, and the way things are. Thi- power'to differentiate
- . . ' - )
requires a more intelligent use of the mind .and culwinates in personal

“existential responsibility” according to Brown (p. 102),,"congruence";

P

according to Rogers (p. 228) and "facilitative genuireners™ according to

Berman and Roderick (1977 p. 166).
R ]
An understanding of the principle of Unity in Diversity is basic to
— ' '

growth in awareness.  When individuals are unaWare of the universality of
human experience and do not have ways to learn it, they are apt to suffer
from the "delusion of uniqueness” (Sullivan, 1947). WhEn a person

acknowledges and; accepts the principle oﬁ»‘: Ly in.Diversity, self

K ’ | 1::}{ ' - l ) ‘\\
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.
.-

. . , & | -
" respect and respect for ofhersgare likely_ outcomes. Palgmares and\Subini

s Q“;‘

(1973) make the point that s ch:QY n grow older they begin to bury

-
their feelings and thoughts, L. _onsciously distorting their expressions

. - . , .
and actions. They begin to feel that "they dre different, inferior,
' . 2 . . .

- L4
socially unacceptable - a feeling of negative uniqueness” (p. 655).

H.D.P. is concerned with the procésses of thinking, feeldrg and behaving.

L

It is within these major realms of experience and development that one's

level 6f‘éwareness is p!?ticularly crucial (Palomares and Ball, 1980).

L

Therefore, only és_the'child understands himself, his needs, his

purposes; and his goals, is he free to become involved and committed to

Iy

his uniquegrowth process (Dinkmeyer!ll97l). Palomares andARubini'(lQQS)
claim that H.D.P. materials provide the opportunity to develop an
awareness of their positive and negative feelings, their positive and

‘ ® ‘ ’ .
negative thoughts, and constructive and destructive behaviors. The

\
R

children discuss the difference between reality and fantasy}'they discuss
L4 . . : . RN

their ambivalence and fears, and they discuss the issues involved in

™~

making'@ohmitmentsﬁaall of which help to dispel the delusion of
unique%eés-/)The following anecdote i1lustrates this point:

« « +» a student ran home from sc;Bol bubbling with excitement

over the day's Circle Session.  "Guess what, Mom? Lanny's afraid of
the dark, Kathy's' afraid of the dark, and Paul's afraid of the dark
too! I'’m not so,silly after all!” (p. 655).

¢

<

Mastery
Palomares and'Ball (1980) describe mastery as an "I Cannégs"l
p. 35). Carl Rogefs sees people as being on an endless gfowth journey

which is sometimes blocked by negative or incongruent images of oneself

’
P

v
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‘Sometime% by'inhibiting cultural conditions (Evans, 1975). Abraham

Maslow (1968) states:,

- The human being is so: constructed that he presses toward fuller

and fuller being.and this means pressing toward what most people .
would “call godagzglues, toward serenity, kindness, courage, hohesty,
love, unselfishness and goodness (p. 155). ' S

¢

Mastery, theh, is the growth toward personal'effeétiveness. Rogers
(1969) wduld_name that tendency toward grpwtﬁ-"motivation”. Palomares _.

and Rubini (1973) state: "Mastery is what motivates a child to balance

himself on a railroad track when it is easlerto walk algng the side”
(p- 655).>

Thg "I Canness” that is,magtefy; présuﬁp¢ses self ésteem; posit}ve
self concept ahgzself confidencélb Self éonfidence builds as people

acquire knowledge and skills in such a manner that they come to believe
> <« . 0 .

"themselveé capable. 7Self confideht people experience themselves: as

»succgésful. They know they can cgpe with challenges (Paloméresvand Ball,

¢
.

1980). The concept of mastery is necessarily joined to what Palomares

el

'~andeubiniq(i973) call "respoﬁsible competence” (p. 655) and Rogers

"N 7(1969) calls "résponsible choice" (p. 266).
_ * o . _
}t must be pointed out that mastery emerges only as awareness and

social interaction occur. A The person has to be aware of himself ‘and
B Y : AN S '
others, and .acting in a social environment in o

'

rder .to” actualize his

- .. 'uniqueness. ’ !
: .

?' In its brbadest sense, H.D.P. is in;ended to enﬁaﬁce teaéher—child
D ana'géild-child“cothniéation. It attempts to promote healthy emotional

growth, help chrldrag\develop’interpersona1 communication skills and

-~ 3

“improve their self‘concepts. ”

-
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Sociai Interaction

. ’ t
One of the most obvious facts of human life is that people are

social beings. With ége, human beings become more_autoqdmous and self

suffiéient, but they never cease to havevneeds that only a varied soclal
~

environment can fill. Human development is dependent upon thé

) satisfact;bn of ba;ic intetﬁerscnal needs fﬁat cut across developmental

.

stages. 'When needed support and assistance from key individuals and

groups are provided,: the pérSon 1s likely to progress without great

diffiéultyqfromvoné developméntal étage to the next. Witheut‘appropriate

ﬁuman support, an i?gividual's emotional, mental and social éevelopment

- are often arrested, while physical development continueg. The result 1is

tha£ a person is chronologicélly but not psychologi;élly able’t;vmanage a

challenge (Palomares and Ball, 1980). ‘ ¢
’Palomafes and Rubini (1973) point out that "something that I can do

can make yof féel good or bad". "Something that you can do gaﬁ.maky me

féel gqod or bad” (p. 656). CQildren can therefore realize that their

behavior can have a harmful effect on others as well as a caring effect.

In general:

H.D.P. materials help {ldren to be better listeners. They
become more involved with each other and their teachers. , Group
cohesiveness is strengthened. Their motivation to learn increases
as they experience successes. . . . They learn to verbalize their
thoughts and feellngs and to understand thelr behaviors. They learn
the dynamics of interpersonal relationships (p. 656). :

-

Other important aspects of soclal interaction méntioned by Palomares

and Ball (1980) and emphasized in H.D.P. materials are: attention,
acceptance, appreciation, affection, trust, social f%sponsibility,

interpersonal skills and empathy - all of which are highly prized in

o

\
n

&



Rogerian psychology.

Magic Circle

-

Most educators }ecognize the H.D.P. immedigtely Qhen the term Magic
Circle is ysed. This segment of the program was written .for.elementary
school teéchersoand counsellors for use with groups of children. It
consists of seven separéte curriculum books called Activity Guides, one

/for éach.grade level from pre—schooi/kindergarte" to-sixth gréde.
~ Activity guides correspond roughly to the,early‘lhildhood stage of
development (Bessell, 1972).
. , - )

Magic Circle is a systematic épp(gégﬁl being developmental and
sequential.at eéch.grade level. It 1is based on the cg%cepts that
positive humén interaction can be a very powerful force in making life
meaningful, and that é Sfrtain amount of structure can enhance the
quality of the interactién that takes placé. For this reason, Circle

. ““====%%S§T6ﬁs‘have a structured format. The }tudents and their teache;‘sﬁare
their thoﬁghgs ana-feelingé'and discpss their behavior thrdugh verbal
interaétion which is never fbrced_or confrontative. This safe and
accepting format aliows for spontaneous expression, eﬁabling participants
to relate go each other in such a way that they lgarn to valué one
another. Palomares and Ball (1980) describe 1t as: "A high quélity
communication experience . . . a structured environment, a safe time and
place for learning about life"” (p. 15). Palomares and Rubini (1973)
point out that theumost important factor in the success of the program is

the process by which the group leader manages the,Magic Circle gessions.

The process 1s always the same:



"\L% : .
- 1. Setting the tone; :
2. Ground rules;

3. Topic is presented and a brief time to think;
4. Sharing experiences;

5. Optional review; .

6. Cognitive summary;

7. Conclusion.

A Magic Circle’ bessign consists of a leader and a number of students

who gather for a 20. to 30 minute period of sharing, listeming, and

discussing. The Session is conducted in a structured Environment with

certain "ground rules" without which Magic Circle cannot operate. The

: . <
rules for Magic Circle are:

1. Everyone gets a turn to speak to the topic;

2. A personmmay skip his or ‘her turn;

lq'

3. Put-downs are not allowed;

4. Time is shared equally;

5. 'Everyone listens to the speaker;

5 Everyone stays in his oi ner.oyn space;
7. No.gossip is allowed (Ball, 1974). =

v

The Magig Circle Process 1s based on certain theoretical assumptions
such as the need for human beings: 1) to receive attenfion; 2) to be

.

listened to; and 3) to understand the reason for doing what they are
-asked to do. The first of these needs is met during the participation

stage for each session. The second nee. is met during the review, when

the particinénts listen reflectively toleacn other; and the third-weod 1s

met during the éummary. It 1s also theorized that human beings nelﬁ\\\
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to be appreciated, to receivé approval, and to give and receive
"affection. sThese higher needs are serveé when the group has bécome<
comfortable with each othér and the format (Palomares and Ball; 1980).
Tﬁe geﬁgral objectives of ﬁagic Circle are:
1. To improve éach child's self concept; -
2. To increase respect for others;
3. To improve skills in interpersonal relationships;
4. To understand»an@ beéome more aware of one's oyn.emotions and
those of others; .
5.- To devélop the unéerstanding that everyone experiehces'all of
the.emotioné 5Qt in their own uniade way; ’
6. To realize bhat~pe%ple are_okay ih being themselves; ‘ o
7. To become more in charge ;f, and responsible for, one's own ,
Hé%avior (Béssel and~Palomares,‘1973). o
These ggneral objectives are made more concrete in the following speéific
ébjectives:‘

4 ‘1. To articulate thoughts and feelings verbally, énd.to feel
‘ o

comfortable and natural while doing 1it; ]

2. To 1istén attentively to-other people as a pos‘”ive habit;

3. To reflect to peoplé what they heard the other say as a natural
+ part of convergation; |

4. To increaSe‘understanding of how thoughts, feelings and

behaviors operate in people (Palomares and Ball, 1914).

Research Investigations of Magic Circle

The Human Developmgnt Training Institute prepared a review of

2
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research investigations of Magic Circle prior tolNovembef, 1977. The
"review is subdivided into three a%eas: 1) literaturevbased nn reasonable
objectivity; 2) literature based on subjective responees or descrineive
sta;istics; and 3) investigations concerning the impact of the H.D.P.
Educator Training Workshnp. Thirty-five independent research
investigations were reierenced.- The majority of these concern themselves
with measurement of growth in the development of self concept or academic

c

achievement, either alorne ok in combination with self concept.
Twelve of the 35 studies measured the effects of Magic C{rcle-on
student self conce-t ard related variables. Seven of the 2 (Bozym,

1976; Day, 1977; Doll, 1975; Kinghorn, 1976; Mestle¥, 1974; Mosser and
h \

nEnans, 1973; and Zubowicz and Simpson, 1977) reported either positive
effecis, strong positive’tren&s, or mixed results which were more
positive than negative. Five inve§tiganions mea3urin%?self‘cnncept
reported no significant effects.

Three of the 35 studies examined awareness and respect for self'}nd ‘

others. Two of these (Elbert and Whitfield, 1970; and Minteer, 1971)
reported significant positive effects on student awareness.

One stddy ¥Zubowicz and Simpson, 1977) showed significant positive

effects on communication and language skills. Two‘studies’(Fearm, 1970
. rd

and Finstermacher, 1972) measured Magic Circle's effect on oral language
development, particularly the development of affective vocabulary, and

reported H.D.P. effectiveness. Also, studies by Friedmanﬁ(l976) and
. ‘u .
Savedra, River@ and Cordova (1970) reported H.D.P. effectiVeness as an -

»

aid in language adQuisition for students in English as-a~ﬁecond Language

S,

and Bilingual Education classes.
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Six of\the 35 studies measured variables having tb do with Suilding"
positive relationship Skilig- Of these, four (Darregrand aad Gum, 1973;
Elbert and Whi fiell-d,'l97'0.; Minteer, 1971; and Strickler; 1973) show:ed '
positive eéfect . ‘

Eight studies.me;sured the effects of Magic Circle on academic
performance. Six of these (quym, l976§‘Brett, 1973; Day, 1977;
Fenstermacher, 1972; Jackson, 1973; and NSQid, 1972) repéited significant
bacademic gains in treatment groups.

Three studies (Brett, 1973; Delaporte, 1976; and McGee; 197i5'
reported significant increases in intellectual functioning after Magic

N
Circle treatment.

Other Research Investigations

McMurray (1977), Slauson (1976), and Thompson (1974) studied'the
effect of Magic Circle on self concept of éhildren,‘ None of these showed
the éffects of Magic Circle to bé significant.-

Hess, Peer, and Porter (1978) studied the effect of Maglic Circle on
the. self concepts‘of sixth graders. The results, though favorable toward
Magic Circle, should be viewed with caution since‘only eight_tre;tment
sessions were held. Responses to a‘qnestioﬂﬁaire designed to obtain
information‘aboutvperceived benefitsiof the sessions revealed tﬂreé
particular benefits: ;nderstanding of other people, freedom to express
feelings,‘and tolerance of othets..‘,

Anderson (1979) studied théﬂeffeét’df‘Magic Circle on the self
concept of fourth and fi£}h é?ade students, using a treatment grouéj‘

. N, e
placebo group, and control group and five measures of the varieus
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dimensions of self concept. Treatment séssioﬁs weré held twice weekly
for 10 weeks.-‘Results indicated no s@gnificant difference between pre-
and.post-tests for ‘any of thevfive‘meaéures used.

Calsyn, Quické and HaEris (19805 studied the effect of a
relationship enhaficement curriculum on interperébnal rélationships of
fourth and fiiﬁh'grade students. The study”aiso examined the causal
relationship bétwegn communication skills and self esteem. Only four
tréatment sessions were held. It was concluded that children's
commuqication skills can be increased with a relationship enhancement
curriculum of relatiyély short durationf The study found that the
treatment had no signﬁficanf offect on the self esteem of students. The
study also found no.sign;ficant corrélat;on between'commﬁnication‘skills
and self esteem of students ‘ b

Haughland (1980) conducted'a study to.investlgate the~effect;that
regularly experiencing the H%man Development Program at a-grade one, two
and three level would have on the attention to~ta§k Zf children(
identified as haviné difficulty'in that area. At each grade ievel there
was a treatment‘group, a }on treatment group and é group e#periencing
tr ditlonal sharing time %ach %roup met at least three times a week for
ld\uxgk - Data were collected using a time- sampling observation method,
with observations made of both regular classroom sessions und treatment
sessions.

Analysis of covarlance followed by a post hoc Scheffe Multiple
. Comparison of Group Means revealed that a gignificant treatment eff;ct‘

\ [

was E§ident for thgﬁgrade three. group but not for either of the other two

°

grade$. Results did, however, show positive trends fQ{ these two grades.
@
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vMéther (1983) in résponse to a Qoiéed ﬁeed for in-service training
in the use of Magic Circle materials prepﬁred videotapes and pri;ted
materials for use in Maglc Circle Workshops. The objective was to‘tape_
as many different sessions as possiblé. All the sessions were
.spontaneous so that the final product would be as natural as possible.:
The tapes were reviewed and as the’ content ;as determined, script was
written to enhance the video and the audio of the tapes. The script
underlined techniques such as reflective 1istening:”op¢nfeﬁded questions
and self disclosufe as they were demonétrated. Additionaliscriéﬁﬂgave én
“overview of  the rationale for the rules and procedures. The gotél o

~

presentation was then divided into‘three segments: Process,
Implementationrand Outcomes. Tapeg and script were then edited and music
was agded at the beginning aqd end of ;he first and third‘éegﬁén;s. »
Charts{ﬂ*d handouts to supplement the audio—visual.matgrial.weré._
prepared. Améng'these were tdeoretical backgrouﬁd, objeétives, xu;eé, "
procedures and sample topics for Magic Ci;cle.; The agenda‘fof‘;o%kséops
was also established. \

.A formal presentation of the entire workshop was given tor29
participants,-after which they were requested to re;pond,t; a
questionnaire.designed to evaluate the workshop. This procedure was
repeated‘for three differeng'groups. Results were unanimously
favprable.

Children's attitudes toward Magic Circle were studied bvaerber and
Pepperman (1976) and Day and Griffin (1980). The Gerber and Pepperman

study extended over a two year period with sessions held twice weekly.

The Day and Griffin study extended over one year, with sessions held

{

a
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.

. daily. Gerber and Pepperman prepared and administered an attitude

questionnaire containing four categories of items: .enthusiasm, learning,
, - .- . A .
expression of feelings, and listening. The Day and Griffin study used

the same attitude questionnaire but with five additional {tems.
- In general, the findings of these two studies were similar. The

trend of enthusiasm seemed to be age and grade related - witi? enthusiasm

~

. ‘8 ‘
o declining with age and grade. A sgpilar finding was noted in relation to

learning and ekpression of feelings. About 207% of the students felt that
{;3 ) 4 .

ridicule wﬁs’kxperienced In Magic Circle sessions. For this reason they
- - b o .
a

were afraid tovmake verbal contributions. The general conclusion from K
both studies wés that second graders are generally positive in their

" attitudes toward Magic Circle; fourth graders are ambivalent; and sixth

graders are 'generally negative.

wBaskih and Hess (1980) reviéwed seven affective education programs

N ’ﬁ . £ s

’
b}

A'Eoghitive approach to solving real-life problems;

N

. DUSC; *

L.
.

x;éi:lnterpeféonal skills training;

:

;iﬁ?hools Without Failure;
£ :

e o
‘4,'",,‘%.; : g;@)fer Ef fectiveness training.
e TR : r

The?%uthots stated that-although affective education programs differ
RERT ¥ %) . 4 : . . .

i . ~am6ng tﬂéméelyes 4n emphases and theoretical assumptions, the major goals
s “ ’ B . ; :

Three areas:
Q L.

b d v
pvemotions, self esteem and

Sh x ) . - &

. * 3 -. . o
can be grouped w%ihin one or more -of .
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effective in raising student self esteem - an internal emotional goﬁp; in

In the judgmént of .the reviewers, Magic Circle was deemed, to' be

attitude toward school; " ¥

\\/

&

2. -Cognitive - understanding -of the principles of social causation
and the ability to generate alternative solutions to
hypothetical social situatioens;

3. Overt behavioral — observable interpersonal behavior.

Il ~.

"t

understanding social causation, developing self knowledge, and gaining

ability to talk about emotions - cognitive goals; and overt behavioral

5

‘goals (R; 43). : ‘ . 4

-~

Baskin and Hess also digcuss problems and issﬁes in the evaluation .

of affective programs. They state:

, / ,
The evaluation of affective\education programs shares the usual
methodological problems faced by efforts to assess educational
programs. It must attend to principles of evaluation procedure that
many consider to be de riguer. These include (a) utilization of a
comparative or control group, (b) random assignment of subjetts to
treatment and control groups, (c) pre- and posttesting of groups,
(d) use of testers who are "blind"- with respect to the purpose of
the evaluation and identity of treatment and control groups, (e) use
of instruments with established reliability and comstruct validity,
and (f) evaluation of the program objectives that were incorporated
into the implementation (p. 46). R

Some of these problems were met in most of the research studies

"mentioned 1in this chapter.

Baskins and Hess further state:

The second major problem arises from the known susceptibility .
of the affective-social behavior to contextual influences and the
uncertainty about the stability of such behavior over time. It .
seems likely, for example, that affective programs are

unusually vplnerable to the Hawthorne effect; post program “"gains”
may be experimental artifacts. Also, the effects of intervention,
when they are clearly produced by the programs, may be more easily
eroded in affective than in academic types of behavior. The

contextual supports that assist individuals to change their behavior

» L]

rw
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- gro.p encouragement, reinforcement by the group leader, etc.

be altered or withdrawn when the program ends. Patterns of
reinforcement and stréss that were familiar prior to participation
in the program may be encountered again when it is over (p. 47)

~

‘Several additional problems met'in the evaluation of affective

programs and mentioned by these authors Include the difficulty of
K}

measuring self ‘concept and self esteem; e tendency of subjects to
P -

respond to items in a socially desirable “anner; differences in self -

disclosure that subjects are willing to make; and differences among

- »
S

subjectsvin.their.awareness of theIY own internal astates.
A Medway and Smith (1978) e*amined f;ur-affective education programs -

Magic Circle being one of them. The other three pgograa; were DUSO

(Dinkmeyer, 1970); Dimensions of Personality (Limbacher, 1973) and Toward

Affective Development (Brody, 1974). The point is made by Medway and

R

Smith tKat althougﬁiééé four programs were designed to enhance affective

development and were‘iaifly gimilar in terms of their materials and

4

instructional processes, the activities of each progfam were derived from

Sy
r ) S

spme%hat diffefentoﬁhéoretical perspectives. Therefore it is not
surprising that actual outcpme research on the prograas i; inconsistent.
These evaluators also state that problems of interpfetation were
complicated by choice R d oufcomé measure, length of program treatment and
qualificat ns of program adminiétratof. Another'proﬁlem'mentioned is

that results obtained from author developed self-perception measures,

from standardized self concept measures, and observer ratings have rarely

coincided (p.'261{.

Problems Presented in the Literatute

\\—\. ‘ -7
"It can be seen from the literature related to humanistic education
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and to H.D.P. theory that Magic Circle seems to have a sound theoretical
J -3

bAse in humanistic bsychology and humanistic education. Onéqunders.then “

. ]
“

why muc research related to its effectiveness is either

inconc %g_negative. One may speéﬁ%atg,thaéiggveral factors
[ - S e .

contributd, to this situation: 75&%» ﬁﬁj \_,? b

s §

1. The Circie leader. Twc: d}@ncglns seem‘g}zbvf;%.ﬁ' Dinkmeyer (1980)-
states: "Many egucators are afraid of feelings - thé;r own as
well as those of their students” (p. 51).‘ Rogefs (1961) VPuid
claim that unless the facilitator is in touch with her own
feelings and attitudes, she is incapable of guidiné-othefs. The
second Eonc n is the need for in-service tr;ining to prepare
teachers for effective facilitatién‘gf the Magic Circle. Not
all teachgrs have expertise, tr&;ping of pe?sonal convictiba
necessary.for running a seif énhancemenf program.

2. Difficulties in measu;ement - particharly;of self~comcept. One
wbuld assuﬁé that self concept éhanges slowly.. ‘Therefore
studies of short duration wouldvpe suspect. The rgsearch
reported by Ba;kin and ﬁess nggbs and Medway gnd Smith (1978)
highlighted this difficulty. Research is needed to clafify the

“definition and measureménp of self coﬁcept and self esteem.

Y !
Duration and concentrajion of exposure to Magic Circle Sessions.

Most of the se&udies were of short duration and limited

: Cnd :
concentration. ﬁédies of a five—yeek duration with two

. A ‘%
sessions per week’)and using pre- and post-testing Included,
. )
would appear to Ye insufficlent exposure to reveal changes in

self concept or most other variables.

.
0t



‘4. Development.Profile. This measuring device uses'subjective
in;erpretation'which can diminish reliability and ixllacks
_concreteness which can diminish validity@ |
5. Age and Grade effects. The research showed thae generélly,
effectiveness of and favora?le attitudes of students to;ard
Magic>Ci§cle eas related to age and grade, with both
effectiveness and favorable attitudes decr asing with age and
" . N
grade of student. This situatioﬁ might be Amproved if emotipnal‘
education étarged'earlier and continued: rough_seeeral years.
A‘longitudinal stud&gmight prove this to\ be true.

The present research represents an attempt to address some of *the
.1ssues 'raised in previous research. The wain qﬁjective of the study 1s
formulated as @ question: What aspects’ of Awareness, Masterz and Social
Interaction does Magic Circle actually foster in Grade Opé and Crade Two
children?‘- T

The study represents an attempt to confirm the hypothesis: There
will be evidence of growth in Awareness. Mastery, and Social Interaction
in first and second grade children after 22 weeks of daily Magic Cifcle

\\

sessions.



CHAPTER 111

METHOD AND PROCEDURES

<

The method and p}ocedures:hsed in the conduct of this study were

A o ®
determined by the constraints of time, the main research objective, the

L

available ﬁersonnel, and the téachiﬂg assfgngent of the ;eseér§her. The
method§ and procédures used in the studyyén%hthe justifica&QOn for.
decisions made - régarding sample, data_coiiéé;ion, and anafysis are
described, hereaf;ér.‘ ‘ |

The ini;ial step ;n thevprojeét was té become famiiar withith;

Magic Circle theory and the Magic Circle process. Resource macerials

used for this phase were: Grounds for Growth - H.D.P.'S'”omprerensive;

Théory (Palomares, and Ball, 1980), anAaudioéisual presentation of Magic

L3

Circle sessions with supplementary script and related literature preparegf

by Mathgr (1983), and a cassette tape gﬁtitléa Tibs forQLeading fhe Magic
Circle, prepared by Palémares‘and Associates. ' | |
. : »
‘The nature of the classroom setting determined the choice of sémple5
The éiass‘consisted of 14 fifst graders and 8 second graders. .Although
v t;hése 'numbers. approached th‘upper limit suggested for Magicl Circlé |
sessions, constraintsaof time and personnel and the\desire to exﬁose all
2 studenté to the sessi§ns led the researcher tb include all students -- '

2

\ hence no experimental versus coatrol grouping.-‘About 75% of the

31
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‘children lived in trailer court housing. .The remainder were from either

. A ‘
the immediate area, or were bussed from surrounding areas.

Instruments

1. Magic Circle Agtivity;Guide Level II - treatméntf It'cogpains
“ the fules, p:oéédures, circle format and discussion topics and
other activities that comprise Magic Circle sessions.

2., Bell .and Howell audiotape re order and 60 minute tapes
(Reaiistic SﬁpertépeR Gold).

3. Human'Development Program's Developmental Profile (Bessell and
Paldmases; 1970) - a tating scale designed to anaiyze the
éhild's devélopment in gbe areas.of awareness,‘mastery, and
social intefac ion (Appeﬂgix-II).

4. A teacher-preparéed observation check lisL of items'désigned io
obtain additional information regéfdingcbtudent}behavior during
Magic‘Circle sessions (Appendix I).

5. A teacher-prepared parent feedback Questionnaire designed fo

~ obtain parent feedbéck relati&e to the’éffectivenegs of Magic °

. : o
Circle sessions for their child (Appendix III).

¢

Method

1. Magic Circle sessions were organized and conductéd according to

the procedures set down in the Mégic Circle Activity Guide Level
II. g%rcle‘sessions were heid with two groups for a 20-25 minu?e
perioéleaéh day - and as much as possibie at the same time of
daf. The same topic was addressed by bothkgrqups. Circle

sesslons were initiated'in December and terminated in mid-June.

»
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Child-led sessions were'initiated when and in the manner

suggested in the Activity CGuide. All sessions were audiotaped,

>

using a Bell and Howell recorder set and 60 M nute tapes. Each
N ‘

+ .

tape was filﬁFd before'a second was begun. A total of 120

. \ -
sesslons were recorded on 37 tapes. All taping was done by the_.
teacher—researcher.

2. At the end of each week, the tapes Qere transéribed by the
resegrchég, u;ing a separate notebook for each ghild. Excerpts
from\the transcribed tapes are presented in Appendix 5. In
éddition to the transcribed data, teacher-noted aépects of
verbal‘and_ﬁon—yerbal behavior were recdrded for each child. \\\: 

3.- At the end of each six week period: the'teacher-ratéd each child

\using the H.D.P. Developmental Profile. Parents were requested

to rate their child on a separate Profile at this time.

)
»

4. At the completion of the 25 weeks of sessions, parents were

requested to respond to the teacher-prep~red questionnaire.

Data Analysis

The questlon addressed in the study is: What aspect§ of awareness,

2

mastery and social interaction does Magic Circle actually foster in Grade

‘One and Grade Two students?
X ,
The ana¥ysis.of the data involved the identification of the

\ )
behavioral outcomes as manifest in the taped Magic Circle sess! 1s. The
identification of these outcomes was done by the researcher.

In order to establsh inter-rater reliability, three professional

colleagues examined an arbitrary‘}andom selection of the transcribed

tapes for manifestations of awaredess, mastery and social interaction.

©

A
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The three raters were trained by the researcher. The training consisted

: o
of 1) viewing the audiovisual presentation of Magic Cirqlé-;:§§iggs

prepared by Mather (1983); 2) liéTening to the tape entitled Tips for

4 Y

7Lead@gg the Magic Circle (Palomares ‘and Associates); 3) reading the

1
information on awareness, social interaction, and masterv given in the

review of literature for the study; and 4) discussion of the 18 ifems

included in the Questionnaire thgt‘had%beén'senﬂ to parents. A Pearson

a
+

Product-Momenc»Correlation was calculated
o s e o7 R ’ i

[

was found to be .89. . 8 -
v '

Afpreliminéry éﬂélysisz§f thé dgg;fshowed that behavioral Quﬁcomes

-

could be subgrbuped under the maiﬁ~heading§nof awareness, ﬁastery and
social interaptionl From the complete list of behaviofal outcdhes, a

reduced list of 18 outcomes was peepared. This 1isg wasluséa“in the

o 7

further analysisvof data. It was used also as the basis for the

questionnaire sent to parents. o ) °

~

A data file was prepaxea'fdf each child. 1t contained his/her:

Ed

1) list of behavioral ounébmgs;'Zs Developmental Prdfiles; 3) téacher‘

&

noted observations; and h)u@qféﬁt responses to the questionnaire.
Although the major emphasis in the study is descriptive, two K
statfstic;1>procedures tqldetermine significant growth in Awareness,

Mastery and Social Interaétion'wefe also used. These were Single Factor

Anova with repeated measufés and Newman-Keuls/Scheffe cSmparison option.

foﬁﬁﬁﬁteffrater reliab: l#y and

1
vo



CHAPTER 1V
FINDINGS AND CONCLUSIONS

This study ;7presented an attempt tp identify the aspects of
awarenesé, mastsfy and social interaction that are'fosterea in Gfade One
and Grade Two children during daily Magic Circle sessibns, and to test °
ishe hvpothesis: Ther: will be evidence of growth in Awareness, Mastery
andf%ocial Interaction after 22 weeks of daily Magic Circle sessions.

- The focus iﬁighe sthdy‘was the stydent interrelating with teacher and

withqbther students and thereby discovering and developing his/her person

and potential. The researcher felt that the most useful type of data
would be descriptive, ohéei&able and therefore subjective. However, -
statistical procedures-were also employed. ‘

Hereafter, are prescribed findings pertinent to inter-ratez

réiiability aéﬁ main findings xesulting from analysis of the data.

.

Inter-rater Reliability

A Pearson Product Moment Correlation was calculated to compare the

i

similﬁrity*of judgment among the researcher and &ﬁfge professicnal

“colleagues in Jddentifying Magic Circle outcomes. The researcher and the

¢

three colleagues examined-independently thfee tapes,‘odezdealing,vith
. » *
awareness outcomes, one dealing with ma;tery outcomes and one dealing

? r

with social interactdon outcomes. For each 0utcomé, all four raters

answered yes or no-to the question: Does this outcome &peak to the

35 B .
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topic being discussed in the Magic Circle session? = Raters'

/

responses

were coded and %he coefficient of correlation estimate‘was'.89.fUThis

high degree of cortelation between raters indicates repliqabiiity of the
' ol

study and solid dellneation of the variables under study.

Vs
Findings

>

‘Analysis -of awareness, mastgry and social interaction consisted of

the examination of each shared ‘verbalization to determine wheth¢r or not
the child was able to verbalizh the specific behavior stioui ed by the
=~ _ :

4 tob@e for each session, for  example "I did somethingvthat made me feel

good". A child verbalizing a statement such as "When 1 pl&y with my baby

.. ¥
sister I feel good” was _judged to be aware of her good feelings. ¢
Unit I . |
(_— . - q—_ - M

The first three weeks of Magic éi%cle sessions (Unit’ I) déalt wich
the topic of Awareness. The topics discussed were intended to help the
children recognize their Feelings, Thoughts and Behaviors, hoth simple
and mixed; The Lhilg;en were. led from the simple recognition oﬁ their

own good add bad feelings;, thoughts, and behaviors to the recognition of

b

9

1

the good and bad feellngs, thoughts and behaviors of others which may be -

£ from thei : e -
different rom eir own ) Ak

T
It was found that from the beginning session the children could, for

‘the most part, verbalize good and bad feelings,’tHoughts and behaviors.
It was noted however, that severaI’children used:incomplete sentences,

often just one or two words, and tended-to make a_group response, that.

-1s, follow a pattern initiated by one child. For exanple, in the topilc,

“"éaving good_feelings", one child says “"Riding m} bike g&ves me a good

. ¢ ‘A
'
| .
1 * . e

\
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‘feeling”; the next ;hild says "Riding my dirt bike gives me a good

feeling”. A third child says "Riding my horse gives me a good feeling”.

A particular difficulty expérieﬁted initially.by all 22 of the qhildren

<

was the inability to verbalize an example that would illustrate both a

@

posifive and a negative aspect of a single happening. For example, in
thé tépic "T had a nice thought and a bad ;hoﬁght igout somefhing", the
children recounted either the ﬁice or®the pad, but not both.

JBy the end éf thé third week most children were verbalizing simple

feelings, thoughﬁs, and behaviors quite adequately tut were, for the most

;?rt, still unable to verbalize mixed feelings present in one happening.

Unit 11 \

Weeks four through six (Unit II) of Magic Circle sessions fogussed
on Mastery, with emphasis on the building of self.confidencg;a§e
sufficiency and pérsonal effectiveness. Topics in this unit were
intzﬁded to encourage the children to recognize the things they can do
(power) to meet their needs. They are encoué%ged also to recognize
thingslth;y can do, but may choose not to do (self—controi); and finally,
théy are led to try L. see the,conSeq:ences of their power to be and to
do.

All 22 children Qere able to identify a power théz they possessed
and felt gooéw;siﬁg. An ?xample: "1 do gymnagtiCS very well, agh it

makes me feel ﬁappy;. . Most of the children verbalized a statement

~illustrating the practice of self control, but a "group response” was

opvious from the similarity of sgatements.

In the earlf‘jiscussion of awareness of needs and how to meet them,
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‘the group response was again manifest. However, when this aEtivity was

.
»

repeated in later sessions, most children were able to provide more

examples of thé&ir own individuai experiences..

A similar finding was noted for early discussion of fhe ;on%equences
of behavior. Subsequent discussions were judgéd to show tﬁéﬁ.mahy of thg
children had internalized the experiences ghared by othefs;hénd from this
internalization they: were led to recognize their 6wnlunique ex;erieqces.

An intéresting finding was noted in discussions of "How i got into
trouble”. One of the children recounted stories that weré obviously from
the realm of fantasy. ,Initiall§ his "adventures” were the center of
attention for the group, but gradually the children becamewaware-phat the
adventures were not reél, and their negative feedback helped the story
" teller to realize the unreality of his behaviors. |

In the discussion of "There was no way to avoid trouble”, it became

evident that several of the children did not grasp the possibiiity of

hd .

alternatives for negative behavior. This seemed to be a particular
difficulty for'boys;

By the end of the siith week, general classroom behavior reflected
growth in the afea of seif awareness amd individual effectiveness.'

Personal autonomy began to be observable in individual children.

@
Unit III

Weeks seven through nine (Unit IIT) focussed ort“Social Interaction:
Understanding how people affect each other. In week seven the children
discussed Getting and Giving Appgoval. The children moved easily from "I.

did something that somebody liked” to "We did .something for each other.”
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In the Initial exposure to the toplc of Getting and G;ving‘
Disapprdval; éost children were reluctgnt to share an experience
involviﬁg either blame or guilt on the part of themselves or others.

9
Most children preferred not to address the issue,‘while those who did,
shared e;perienéeé which occurred ét,a‘safe diéfance from the group.

In the discussions of Getting and Giving Attention while children
may not have grasped the complete notipn of attention, théy did come to
understand that giving and getting attention makes them’the centef of
interest for the moment. ' |

During the fi?al session of Unit III when children shared

i

experignces of "I did not know how to get attention”, they were able to
p .

offer helpful suggestions to each other.

Unit IV

The first week.of the Unit was sp%nt on teacher-led awareness
activities. The topics were intended to be a review of Unit One. The
children showed what could £e termed adequate awareness of gopd and bad
feelings, thoughts, and behaviors. However, many\were still unable to
verbalize an assoclation of positive and negative in the.Sapé happening.
For exadmple, in discussing "When 1 got scared and it was fun”, most
childrén were not able to deal with fear (scared) and fun.

The last two weeks of'this unit were child;led°Magic Circle
sessiéns. For the first five or six sessions, the child-leader was
elected by vote. It became obvious, however, that the more popular
children were voted in first, thus giving the less popular éhild a

feeling of sadness and rejection, whereupon the less popular students
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asked for an alternate metth of child-leader selecgion. Since all
children were anxious to have a turn as child—leadef, it Yas;decidéd to
use Register order - to ensure no built-in "put -downs™.

._In the child-lgd sessions, it was quite évident that theb
child-leader‘experiencedvthe ﬁost growth since he/she waéﬁcaIléd upon to
practice being a responsiglévand-considerate person. He/she iearned very
quicklylthe nece;si%fzof strgcture énd rules.

All child—led'sgssipns in this qnit were, on awareness. For each
session, the childre% vere giv;n a list of five topics from which they

\ ! . i o ’ ‘:‘f
selected one. The selection was made by vote. It was noticed that they

. ) e . -
were unwilling to select topics such as "Something that made me feel googs

and bad at the same time", and "A bad result from something I diJ".

By the end of Unit IV it was found that all children appcared to be

quite comfbrtable in the groupland anXlous to participate in Circle

’

'

sessions, thus indicating that for)them, Magic Circlg providec¢ a safe and

pleasant environment.

¢

The sessidns in'this unit provided the second seriés of Mastery
activities. The children reY&ewed powers they had identifiéd,iﬁ Unit I1.
No particular difficulties were found in the teacher-led sessions.

The first topic chosen in the bhlld—led sessions was "What we did on
" Monday”. In this session, children recounted an experience of something
they did well. The experiences shared, for the most part, showed not
only mastery, but awareness and soclal interaction. For example, "On
Monday, I had this.problem in Math, eh. My friend Nolan came and helpéd‘

me.
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Then 1 was able to do it by myse¥. It made me feel happy and it made

Nolan feel happy”-

@

o :
It was during these child-led sessions on Mastery that the teacher

noticed thateall children were now using complete sentences, were showing
Improved vocabulary, were giving individual ¢ ses rather than
reiterating group responses, and also that ®hildren were moré supportive

v

of each other.

-

In the first fRree sessions of Unit §}, 32 of the 66 verbalizations

‘49/) were given in complete sentences, ‘whereas in the first threé

¥ 350 Not only were sentences complete, but verbalized
LG J ¥

experié%kes often contained several complete sentences. For example,

g]"
Laura's Unit I verbalizations were: 1) "Going skating”; 2) "Mom haﬁing a
baby”, and 3) ."Someone calliﬁg me names”. Her Unit V verbalizations
were” 1) "When I needed my bike I asked this big boy Melvin tq get it for
me and he 4id, and that made me feel happy{i 2) "When my Mom told me not
to go jumping oﬁ the waterbed and I did, I got into big trouble. I

- learned not to do it again”: and 3) "When my Mom needs help making stuff,

T help her and it makes me feel happy”.

Unit VI

,This unit was‘the children's second exposure to Social Interaction
activitiee. Very ldttle difference was noted in the children's abilityn
to relate experiences involving blame or guilﬁ in relation to self or
others in the group. I;.the-child—led sessions of this unit, tﬁere was
an obvious reluctance to choose topics such as: "I did something that the

teacher did not 1ike"” or "I disappointed someone™ or "I can make fou feel
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bad or good” or "Somebody said something they didn't mean”.

Unit VII 4 \
A teacher-led session in this unit will illustrate the growth in

~

self and group awareness achieved by this time. Liindsay is sharing an E
experience ofc"The bad £esults of my behavior”: "When 'Dusty' (horse)
bucked, I fel; off, got into trouble %ndvg?t,a spanking”. The:gqgnp
questioned’the fact that shevgot a spanking simpiy because the horse
~bucked. Student probing.led Lindsav to enlarge upon her-experience.

AN 5 : :
“Oh", she said. "I was supposed to ride her in the pen, but 1 took her
!

3

downtown and she was never thgiefﬁi re”. Then they were able to grasp a -
cause énd effect relationshipi. E?gdsay's initial statement that the

horse bucked and she gét a spanking shcws her reluc;ance to take the
responsibility for her action. Magic Circle heiped her to'recoénize and
verbalize the reality of thebsituafi;n.

The child—led‘sessions for this unit deélt with problems and’
_experiences unique to the class, the school and certain extrs -u: ricular
activities such as "Behévior on the bus”, "Problems in Inferpergonal
Relations™, "Swimming Pool behavior” and "Fiela Tri;s behavior”. All
these sessions were conducted in an accepting E?d supportive manner.
Evidehce~df ghis is shown»by the following examples: (ﬁ’/)

1. "My feelings about the 1a§t day at the pool"; Jennifer s

sharing herlfeelings. "I felt sad because I didn't get the
chance to go on to a higher color 19 swimminé. 1 caught wartg

at the pool and I had to stay out of the water for three whole

weeks because the other kids might catch the: and then
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the whole school couldn®™ go swimming”.
2. During physical education time, the class was engaged in relay
races. Lindsay and Laura were in competition. Lindsay, Being
" more popular, was being chee;ed on by a chorus of "Go Lindsay,"
go!” SuddenlzédLaura stopped running and burst into tears. The
. -teacher approached her and Laufé tearfully said, "This isn't
:fair. My feelings are Fﬁr@wand I'am;part of the class too, bdﬁ
they are all cheering for Lindsay”. We discussed the event in a
cl:ircle session and.the whéle class became more aware of the
negatiGe effect of their beﬁavior on_Laura.

Additional Sessions

In the final week of Magic Circle session, all sessions were led by
the teacher: One session dealt with a problem suggested by a parent,

another 'session dealt with a pfoblém suggested by a student, and in the

two remaining sessions, the children discussed what they had learned from

o
Magic Circle.

In the situation suggested by the parent, the child complained

.

strongly about not having friends and “"everybody was picking on him

without cause”. The child agreed to air the problem in a Magic Circle

’ :
session, where it became apparent that the problem was not one-sided.

While initially there was reluctance on the part of the children_to blame

. either side, gradually the total truth unfolded: Courtney's behavior

e

8

(swearing, temper tantrums, teasing, and refusal to participate in games)
was isolating him from the rest of the class. Negative feelings
generated in the others by this behavior were being expressed in

name-calling -("Big ears”) and rejection. Toward the end of the session

1
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Courtney admitted to the negative behavior and the rest of the class
é@m§§ted their negative reactions. The session ended with suggestions

o Ry
-

for positive behavior on both sides.

The sessjon dealing with a childfsuggested topic‘waéaspent |
diséussing‘Kim's problemf Kim had been absent from school for several
weeks through illnesé; When sife returned, she was reqﬁired to remain
indoors for two weeks, thus no recess.ﬁith the other chil@rén. As a
resﬁlt, she %ound herself isolatéd, and lonely, and uﬁablelto re-enter
_kéhe group pnaided. Indgpendentl} she brought the problem to the teache;
and asked that itibe presented in a Magic Circle session. As a result of
vdi;cussion in Magic Circle, Kim was affirmed and supported by)%ndividual
members of the group who shared posi;ive thoughts and‘feeliﬂg$ about hér.
Ihié, in ;urn, affirmed the children iﬁ gheir‘power to do gbod.

The two anecdotes recounted above affirm for the reséarcher, the

belief that when children are permitted to think their:way through to new

i
D

understandings, t§§ concebts‘they derive:- in the process have éreater
depth, understanding and durability. As ahresult of ;hp ﬁiscuséion§; the
children have become more autonomous and more solidly based in real{ty.
‘Qy% two finalvsessions/aealt~withvthewch?ldren's verbélizatipns of
what they had leagned from Magic Circle sessions. A §ariety~Qf Teésponses
Qere forthcoming:
" Tike 1istening to other kids talking":
"Magic Circle helps me not to fféht with my sisger”.
"Magic Circle helped me to get a frien?".

fc Circle helped me to speak up”.

"Magic Circle helped me to share my feelings with my mother”.
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“Magic Circle helps me learn about everybody's life™.

B

"1 got moge friends and it helped me speak out louder”.
8 ' : ' '

Teacher Observations

L}

At -the ‘end of each week of Magic Cirtle‘sessions, the

teacher-researcher recorded observations noted during the sessions.

of the observations related to the Magic Circle Process. The

obseryations are supmarized as follows:
1. Most children spoke to the issue.

2. Most children tended to pass when discussion centeredbon

(

A,

self-blame or guilt.

45

Most

3. General participation in the review indicated that most children

listened consistently and attentively.

4. Generally speaking, the rules of Magic Circle were well

v

followed.

5. 1Initially, there was a.strong tendency to group response, but

this gradually lessened and by ‘the end of the progfam had_élmost

completely ceased. For example, in the Unit I topic dealing

with bad feelings, 15 (69%) of the 22 children verbalized what

was considered to be a “group response”: In contrast, for a

similar topic.in Unit VI, only 6 (28%) of the children
; i o . o
verbalized a group response.

. Tk
w

6. Positive responses to thé feelings-and ideas of others was ’

general.

1

7. Negative reactions on the part of participants were minimal.

8. Display$ of hesitancy, stammering, shyness on the part of two or

a
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three children caused ankimpatience in the more articuiate
children. . R

g. quticipgtion in both review and cognitive ;ummary_were'
exceilent;

PO.VNon—verbél communication clues included: shyness (biushing,
bowed head); pushing and shoving a@ong the boys; toying with
‘shoe laceé; nédding affirmation;;clapping; visual contact with
the spéaker; and most children participated without disturbing

others.

Developmental Profile

- -~ This inétrument Qas désigned by the authors_gf the Human Development
Program to indicafe develépmental-tfends in Awargneéé, Mastery and Soctal
Interaction, with consideration of both the personal and thevsociaﬁ
aspéct of each area. A lO—point ratiﬁg scale ii used by_the peaché?Ato
‘iﬁdicate the perceived level of achlevement in éach area afte? s1x weeks
and ever& sixth week thefeafter, as long as Magic_Cifcle sessions are
held. N ,

In this study, rating scales were used after 6, 12, 18 and 22 weeks
of ﬁagic Circle sessiops. Parents were invited to participate by using a
second identiéal rating scalelat the same timg.periods.

The teacher—reéeérchef'cpmpleted a Developmental Profile for each

child (a-total of 22). Eighteen Profiles were completed by parents, and

one additional parent Profile provided incomplete data.
rd ) .

- Using the data obtained from the Developmental Profiles, a set of

graphs depicting teacher perception of each child's development in each
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of the three areas‘&as prepared: A similar set was ﬁrepared'to show
parent's perceptions of his/her child's’dévelopmént in each of the three
arcas. These graphs are included in Appendix,é. _Iﬁ eaéh graph, the

.solid line indicates the persqn;1 aspect of the areas considered, i.e.,
Awareness, Mastery, Soclal Interaction, The broken line inﬂica;es the,
) social aspect of tsze area. Examination of the graphs indicates modest
but continu0u§ : rowth over time with growth being more obvious after 18
weeks of Magic C’gcle‘gessions.

. Developmental Profile data provided by the feacher were compiled in

—

tabular formﬁalso. Data provided by parents were not tabulated in this °
way, nor were they analyzed statistically. ‘ t )

Teacher Perception of Growth in Awareness
Two aspects of awareness were rated. These were awareness of self

(personai aspect) and sensitivity to others (social aspect), After six

: N - . -~
weeks of Magic Circle sessions, wating scores for self awareness ranged

—

vo

" from a low score of 3 to a high score of 8?fq1th'a'gxoup mean score of

© ,

* 5.045. For sensitivity tc»thers'anfhis time;?sporgéf;anged from 4 to
. . L 4 Do & S

' : P L
. ) ) e e T SRS
8, with a group mean score of 5.5. 4~ = - o IR
"

After 22 weeks of Magic Circle sessions, rating scores” for selfﬁ
awareness ranged from 5 to 8, with a group mean of 6.818. For

sensitivity to others, the scdres ranged from 6 to 8, with a mean score- .

of 7.091. B ' _ ‘ - :' 11:“5;i:if

[

Table 1 shows the means.and stafidard deviatigﬁigﬁor_gfdﬁgh‘1n:"'

awareness of self rated at 6, 12, 18 and 22 weeks of Magicfbirﬁie

PR

sessinnsg.
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Table 1

Means and Standard Deviations for Awareness of Self ratings.

for

22 Students.after 6, 12,

18 and 22 weeks ‘of

Magic Circle sessions

T c
i ¥
Time (in weeks) B
\\\ 6 12 18 K 22
> » I
. — . ,
Means \* 5.045 ¢ 5.312 6.318 - 6.878
Standard : ( /
deviations 1,396 1.287 0.995 1.053.
An analysis of variance was performed to see where éhe M- ferences’
exist. A summary ofithe analysis of variance is pres :ec in Tablé‘Z.
. . S N :
s Table 2 :
Summary of Analy51s of Variance for repeated meastv os of
self ratings for 22 students after 6, 12, 18 1| 22 weeks

~.

-

of Magic Circle sessions

Source of Degrees of ‘ “F-
Variation Sum of Squares Freedom™ Mean Squares Ratio
Between v ‘iu - ' : ]

subjects 0.10037§QOE + 03 21 0.47797613E.+ 01
Within’ v . "

sub jects 0.65250000E 02 66 0.98863631F + 00 ’
Repeated - o

measures  0.45852051E + 02 3 0.15284017E + 02 - 49.64
Residual  0.19397949E + 02 1637 0.30790395E + 00 - |

N . . .
Total { 0.16562500E + 03 87, v
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Since the Analysis of Variance (F—ranio 49.64) showed significant

s

differences,&' Newman/Keuls was performed to examine differences %

between all possible pairs of means.

Table 3.

These data'as.shown in

=S
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? Tablg 3

Newman[Keuls Test of differences between all pairs of means

S .
7 Groups df : . . oy M
Means L A Difference . Significance
1andd 1.773 T pe < .05
. f ) X ) ' : Q’ »
1 and 3 cLs 1.273 - p: < .05
o e R 4 ” N
¢ 1land?2 o 0.273 LA p. < +05
.2 and 4 ' ©1.500 . o p. < .05
“2and 3 - S 1.000 e p. < .05
Band b o L 0.500 - ~p. <05

It can, be seen from Table 3 that significant differences-do exist between

‘palrs.of means. It can he concluded, therefore, that growth in awareness

I £ e

RN { : : X
of self has indeed occurred from one rating ?er,,i,od to another.
. ' : 3 4 ,\',' R

Simriar‘statgsti¢al procedures wefesfolloweddto'test for grpwtn in

the socidi éspecijof‘awgrenessisénsitivityixo others. The means and

2 " . Rt

standard deviations fbré%éﬁreases;in sensitivipy to others are presented

{n ' 'I:ab le 4 . i ‘ ‘S . :,;'.-_': N,
’ ' . SN o - Xy ‘
h; M ' . o 4
2 - ; Table 4 ¢
Means and Standard Deviaticns for 5ensitivity to others ratings
- o for 22-students after 9,,12 18 end 2% weeks of
: ; Magic Ciréle -sessions
s -
S N j K Time (in_neéks) . v °
. : ' 6 12 Coa 18 - 22
Means T 5,50 2 5,727 e 6.636 ©7.091
. l‘ Vv, . Nt ' ’v . '.’.lnl .
Standard l ; | ; '%ﬁ f‘ ) ) 'j
Deviations' 1.758 “ 1.568 0.978 0,948
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. : ' ’ ;0
A summary of the Analysis of Variance for the variable sed%itivity'
Y ' ' .

to others is presented in Table 5.
N :

Table 5

~ Summary of Analysis of Variance for repeated measures of -
sensitivity to others for 22 students after 6, 12, 18
and 22 weeks of Magic Circle sessions

»

N\

Source of . ' Degrees’éf’ : F- ".t;
. Variation - Sum of Squares Freedom Mean Squares Ratio =
Between ‘
subjects =~ 0.12723877E + 03 21 7 0.60583$86E + 01
Within ; . -
" subjects . 0.60750000E + 02 66 0.92045450E +, 00
bRepeated . . ,
measures  0.37215820E + 02 3 © 0.12405273E + 02 33.21
Residual 0.23534180E + 02 63 0.373558ZQE + 00 R

Yo

Total 0.18798877E + 03 87

.’ ) )
Again, the F-ratio indicated significant difference. Newman/Keuls
Test of Differences between all péirs of means resulted in significant
differences amoﬁg means. These results are'presentéd‘in Table 6.

Differencg§9between all pairs of means were significant beyond the
é ) 3 ‘
.05 level. It can be concluddd therefore, that growth in sdmsiﬁigipy-to

. J&, -
] sy

others did occur. “,

&

Teacher Perception of Growth in Mastery

. 4
Two aspects of mastery weregﬁated. These were the personal aspert
‘ B : o

of self confidence and the social aspec;_of‘%?Qecgiveness. After six

weeks the rétings for self confidence ranged from a low of 2 to a high of "

9, with a group mean of 5.227. Aftér 22 weeks the ratings ranged from 4

5.
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N
Tablg\6
' Newman/Keuls Test of difference between all pairs of means

Grodpsbof\Means Difference 'Significance
(\\J’and 4 k. '———d“ ' 1.591‘ . . p. £ .05
1and 3~ | 1.136 _ T pe < .05
i and 2 | 0.227 B , p. < .05

2 énd 4 - 1.364 . p. < .05 ’
2 and 3 C 0.908 o pe < .05
Yand 4 | oouss  p. < .05

to 9 with a group mean of 6.955. For effgctiveness, the ratings after
* ) - N . ) ‘ “

6 weeks ranged from a low of 2 to a high of 8, with a group mean of

5.591. After 22 weeks the ratings ranged from a-low of 4 to a high of 8,

N . * NPT

~with a group mean of 7.091. As with awareness, growth was*mire obvious .. &

after 18 weéks. Means and standafﬁ deviations for growéh fﬂ&gg%?k .

confidence are presented in Table 7..

Table 7

r

Means and Standard Deviations for self éonfidence ratings of 22
students after 6,12, 18, and 22 weeks of Miéic Circle sessions

7

> Time (in weeks)

6 . 12 , 18 22
Means 5.227 5.364 6.182 64955
Standard ‘ :
Deviations 1.794 ©1.808 . 1.516 . 1.153

" Analysis of Variance results are sqmmarizéd in Table 8.
Since the F-ratlo was significant beyond the..05 level, Newman/Keuls

test of difference between all possible pairsbof.means, was performed.
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Table 8
L

-Summary of analysis of Variance for repeated measures of self
confidence for 22 students after 6, 12, 18, and 22 weeks of
/ Magic Circle sessions

Source of | Degrees of F-
Variation ‘Sum of Squares . Freedom Mean Squares Ratio
Between , hd

sub jects 0.18609106E + 03 21 0.88614788E + 01

\ st ‘

Withit S _ .

subjects 0.63500000E + 02 66 0.96212119E + 00

& 7

Repeated .

measures 0.42409180E + 02 3 0.14136393E + 02 42.23
‘Residual O.21090§20E + 02 63 0.33477491E + 00

Total .0.24959106E + 03 87

These data are presented in Table 9.

' Table 9
Newman/Kéuls Test of differences between all pairs of means Agy
v
Groups Difference  Significance )
 and 4 1.727 p._< , 05
and 3 | - 0.955 e o
land 2 . = 0.13 ' o p< .05
2 and 4 - 1.58% pe € .05 _
, 2 and 3 o 0.818 - p. €.05
3 and 4 | 0.773 | . < .05 ’

Significant differences (.05 level) were identified for each pair of

’

means. It can,be'concluded that growth in the self confidence aspect‘of

Mastéry did occur.



Means and standard deviations for effectiveness ratings are

~

presenfed in Table 10.

‘Table 10

?1 1
y

Y

Means and stamdard deviations of ;ratings of Effectiveness for 22 -

students after 6, 12, 18 and 22

éweeks of Magic Circle sessions

Time (in;weeks)

6 12 18 22
Means 5.591 5.864 6.682 7.091
Standard . R
deviations 1.590 1.352 1.1030 ~0.950
- ,

‘An‘analysis.of variance was performed to determine whether or not

the observed differences were significant. The summary of this analysis

sis presented

in Table 11.

Table 11 -

Sdmmary’of anélysis of Variance for repeated measures. of
effectiveness for 22 students after 6, 12, 18, and 22
weeks of Magic Circle sessions

Soufce of ﬁDegrees of . o F-
Variation Sum of Squares Freedom Mean Sqifares Ratio
Between ' ) -
subjects 0.107466063 + 03 21 0.51174316E + 01 f}‘ c
Within B .
subjects O.SIZSOOOOE + 02 66 0.77651513E + 00
Repeated : . a » ‘ ,' '
measures  0.32216068E + 02 3 0.10738688E + 02
. ‘ —_ )4 s . .
Residual 0.19033936E + 02 63 0.30212593E + 00
0.15871606E + 03 ' 87

@ah

Since the F-ratio is significant beyond the .05 level, the

53




- ‘ ‘ .54
Newman/Keuls test was used to examine the difference between all pairs of

0 .
means. The results are presented in Table 12.

-

Table 12

Newman/Keuls test of differences between all patrs of meahs 

“

Groups : Différence W -Significance‘,
land 4 © S 1500 . p. < .05

1 and 3 - | 1.091 . . p. < .05

1 yand‘Z : 0.273 ‘ , p. < .05

2 dnd 4 . ‘.:27 S o pe <L05 '
2 and 3 ' o O’.§318 | p. < .05

3and 4 0.409 p. < .05

! .

Since all pairs of means were found to yield s®gnificant
differences, growth in Effectiveness did occur. Thus it can be concluded
that growth in both the personal and the soclal aspect of Mastery did

: k)
occur.

Teacher Pefception of Growth in Social Interaction - : *

© Two aspects of Social Interaction were rated. These were

E%, - interpersonal comprehension and tolerance.

. i : o

PRI After six weeks, Interpersonal Comprehension scores ranged from a
J'“Ov - .

o

Bae 1oy of‘2-to“a"wgh of 8, with a group mean score of 5.045. After 22

/- . - R 5o . '
&egks, the scorts ranged from a low of 6 to a high of 8, with a group

mean of 6.773. After 6 weeks, Tblerance scoref ranged from a low of 3 to

a high of 7, with a group mean of 5.182. After 22 weeks, the scores >

2

‘ ranged.f;bm a low-of 6 to a high of 8,.with a group mean of 6.909. Once

again growth became more obvious after 18 weeks.
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Means and standard deviations for ratings of Interpersonal-
1\ . ‘ 9]

Comprehension are presented in Table 13.
© Table 13
Means and Standard Deviations for ratings of Interpersonal -

Comprehension of 22 students aftér 6, 12, 18, and 22
weeks of Magic Circle sessions i

> Time (in weeks)-
6 12 18 : 22
Means 5.045 5.318 *6.273 6.773
Standard o : & :
deviations T 1.641 1.635 1.470 1.130

Analysis of Variance was perforﬁis_to determine whether or not the

means were significantly\différent. The summary of this analysis is

presented in Table b4 b

Table 14

© Summary’of analyéis of Variance for repeated measures of
Ihterpe:sonal Comprehension for 22 students after 6,
12, 18.and 22 weeks of Magic Circle sessions

Source ‘of " Degrees of . | F-
Variation %of Squares Fregidom Mean Squares Ratio

. ‘ « I8) .
Between . '

subiects 0.16032959E + 03 21 “ 0.76347418E + 01
Within . |

subjects 0.6275008GF + 02 66 £ 0.95075756E + 00
Repeated ‘ . :

measures 0.43125000E + 02 3 0.14375000E + 02 46.15
Residual  0.19625000E + 02 63 . 0.31150788E + 00

Total 0.22307959E + 03 87

Again, a significant F-ratio resulted and the Newman/Keuls test was
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performed. The results of this test are given iﬁ‘Table 15.

Table 15

sNewman/Keuls test:” of differences between pairs of means

.
s

R

Groups v Differenée , ‘ ,Significance
1 and 4 172 p. < .05
1 and 3 1207 p. < .05
1 and 2 o 0.273, | e <05
2 and 4 ﬁ; 1;455;w‘ p-;% .05
2 and 3 - »  bL§§5A i< 05
3 and 4 | E.; :r_Q.SQo p. < .05

56

These tesults indicate growth in Intg;personallCompreﬁension from

one rating period to another. ' T

L3

0

Means and standard deviations forfTo;éraqce are presented in Table

16.
Table 16
Means and standard deviations for ratings'of Tolerance for
, 22 students after 6, 12, 1€, and 22 weeks of
) Ma. “ircle sessions
2 .
u - a .)
L Fime (ip; weeks)
6 A gy 18 22
Means 5.182 .-'5§§§5“fuf‘ 6.364 6.9069
Standard " e
deviations 1.430 1.47 1.206 0.898
Analysis of variance,was@%erforme; «termine whether of/not

/

the means were signific%ntlyodifferent. The summary of this analysis 1s

presented in Table 17.



57

Table 17
; _ . ]
Summary of analysis of Variance for re;.:ted measures of Tolerance
for 22 students after 6,12, 18, and 22 weeks of
' Magic Circle sessions ‘

\

Source of ~ Degrees of - _ F-
Variation = Sum of Squares Freedom Mean Squares Ratio
Betweéé :
subjects 0.10945459E + 03 , 2 0.52121229E + 01 "
S
Within :
subjects 0.6050000E +°02 - 66 0.91666663E + 00
Repeated -
measures 0.42318115E + 02 3 - 0.14106038E + 02 48.88
Residual 0.18181885E + 02 63 0.28860134E + 00
Total 0.16995459E + 03 87
\\\) Because the F ratio was again significant, the Newman/Keuls

comparison between ordered means was perfggmed. The resuit: of this
procedure are presented in Table 18.

e . Table 18 ’ | —4;’////

' 'Newman/Keulg test of differences between all pairs of means

°

3

Groups’f: . Difference Significance

1 and 4 ,Vf‘: 1.727 - p. < .05

1 and 37 l' | 1.182  p. < .08 S;\\\\q
lland‘2 " . 0.273 ) e < .oa//' -
2 dnd 4 - 1.4ss p. < .05

.2 and 3 o ‘ 0.909 p. < .05

3 and 4 | | 0.545 , op. £ .05

@

The results preseﬁted in Table 18 indicate growth in Tolerance



from one rating period to another.

Conclusion: The findings presented in Tables 1 to 18 indicate significant

growth in the three variables Awareness, Mastery and Social Interaction.

The stated hypothesis was thus affirmed.

Parents' Questionnaire ‘ : '

Tyenty parents responded to a teacher—preﬁared quesfionnaire
designed to<obtain Earent'feedbéék‘relativg to the'effecéiveness Sf
Mggic Circ}e for their cdild. Résponses are tabulated in Tabge.l9.

Table 19 shows that mdre.pﬂr:zts noted improvement in the

Awareness than in either Maste}y or Social Interaction. This is

understandgble sirce Awareness is necessar& for both Mastery and Social
v , ; _ .

Interaction. Coping with difficulty without loss of temper showed
improvement least often. It seems evident from the responses that growth

in Awareness, Mastery and Social Interaction 1is gradyal rather than

répid?

Comments Made by Parents

“Several parents provided comments-about the effectiveness of Magic

£

Circle for their child. :A_selection of these comments is quoted

]

t

verbatim. ) .

)
N

1. ‘David is more.open and willing to discuss his feelings and
pfoblems. "Magic Circle has shown him that it is goad to be open
8
and sharing.
2. Jodie, this past weekend, she was willing to share walking

Grandma's dog with her cousin whereas in the past she wagt

determined not to do so.



Table 19

Parent's opinions related to. child improvement
in the growth areas of Awareness, Mastery
and Social Interaction

Crowth Area

A.

Awareness

].;iexbress Verbally feelings,
§ wishes, thoughts
2. recognize the reason for
“his/her behavior

3. take responsibility for

‘his/her actions

4. recognize and accept the
feelings, wishes, thoughts
of others

5. reach out to others

6. respond to the, thoughts,
wishes, feelings of others

Mastery

1. try new things

2. accept a challenge

3. overcome shyness

4. distinguish between fantasy

and reality

5. change behavior in order to
meet his/her need.

6. cope with difficulty without
loss of temper

Social Interaction

1. .understand that his/herw
- behavior may Lause positive
or negative feebings in
others.
2. strive to please others

"_ 3. put others ahead of self

- 5. recognize rights of others

4. recognize and accept

individual differences

-

as well as personal rights
6. be tolerant

Parents Noting Improvement (N =

Nymber

14

9

11
13
8

8

20)

Percent

70
45
45
65
45

55

70
55
40
50
45

35

" 55
65
40

45

40
50

- 59
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60

Magic Circle has helped Eleanor to overcome her shyness, which
was a problem at the begiﬁning of the school year.

Jeff broke a shed door and apologized rather than crying and

hiding in his room. He-has come to realize too, tﬂag things just

-

don't get done on their own. He is now taking the résponsibility
of cdmpleting things he begins, for example, his workbooks.

Daniel h&s a better grasp of theLreal and the fantasy, iike on
P ‘a‘ v

T.V; He recognizes ndy and accepts indivi4 1 differences. He

knows now that other people aon't havé hearing aids, but that he

has, and it is okay. | | o

Mzgic Circle is great. It is a tiﬁe to air their views,'

thoughts. Also gives a chance.for other kids who would‘not>ta1k
‘ : o - )

to adults to_tﬁlk with- their peers to sort out.ideas, feelings

and problems.
Jennifer saw.a fat ladyland patted her stomach and called her ,

Santa Claus. ‘Then realized after, she méy have hurt the lady's
B - / )

“feelings. | ‘ . ' .

Chris has started to learn he can d6 a lot if he tries to talk it
out. He is also learning that rules are rules you have to obey,

they are there for a reason.

\

It appears evident from the findings reported in the previous

paragraphs that the queétion formulated in this study hégxbeeh answered .
Aspects of Awarenéss, Mastery and Social Interaction acquired by the

‘children in this particular sample.have been identified. The data also

1ndicété that growth in Awareness, Mastery.and Social Interaction has



, ' . | \ oo C L 63

N L . N

occurred. Thus affirmation has been fonnd-for the hypothesis: ﬂhere will

o

P} e

be evidence of growth in Awdreness, Mastery Aand Soc1a1 Interactlon.

a.o

Summary ' , : e R S : ooy
oo o .- ) . :’~/“' . y
.‘&, The purpose of’the study was/to-examine the Magic Circle Proc§%s and

sy
. J

“Outcomes in an attempt to ideﬂtliy the aspects of Awareness, Mastery and

s Q."
Social Interaction that Maglo Clﬁgle fosters in first and second grade

o
"u u.u ’

children when it‘isfuse@ oP afdaily basis-over an extendéd period of

time. - {QQ:O e e . T \

>

Sample: .. .7 “‘Q':-'}.'V ; , s

The sample‘consisteﬂ of 14 ‘first graders and eﬁght second graders in

a rural.flementary scnodlﬁjﬁEachfgrade cowprised a Magic Circle
. *‘ ! '
grouf:

y

. ! "rl;

Y : Instfum nts

9&" N 1. Hagic Circle ActiVity“Gdide Level II.

&

AV 2. Bell and,ﬂowell,audiotape recorder and 60 minute tapes.

.3._.H'D Py Developmental Profile. ’ ) \

“’Ieacher prebas;ea C}bserv’atlon Checkllst.

‘Magic Circle Sessions were conducted and audiotaped by the

'teacher—tesearcher‘onma daily basis for 22 weéks. Tapes were

- ! - -
transcribed. Teacher observations were recorded and Developmental
[ .

Profiles were compqted. Inter-rater reliabiiity was calculated.

P?eliminary analysis of data resulted in a list of 18 behavioral

Ly
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1

outcomes. These became the basis of a Parent Feedback Questionnaire. ’

Findings -

Descriptive analysinbof the transcribed tapes, teacher obsérvatfons}'
Developmental Profiies and Parent Feedback Quentinnnaires nevealed tnat ]
tne specific behaviors verbalized in Magic Circle sessions were
representativé’ofrboth experience of, and gfowth in Anarenesé, Mastery,
and Social Interaction. Analysis of Variance and Newman/Kenls
comparisons of‘orderfd means sngngq significant increases in Awaréness,
Masterykand Social Interaction between 6 and 22 wéeks of Magic Circle
sessions. The data also suggested a carry-over from Magic Circle to the s
topal ciaséroom environment where gains in vocabulnry development ,
writ%pg ability, studént 1éadership enhég;emént of interpersonal
relatinnships nnd problem-solving nbility Qere noted,vas‘well as
increésed artiéq%ation of feelings, thoughts and behaviors.

:iAn anditional benefit derived from the study was a deeper and more
meaningful comminication between the'teanher and the pnrent; The
involvement of parents in the Developmental Profilé‘Rating nnd tne.Pareni

} - &
Feedback Questionnaire resulted in their deeper awareness of and interest

in their child's behavior. s

L
r_ 0

In the course of the program, the teacher met several dilemmas: One

3

dilemma is és follows. In Magic Circle sessions, children brought their

problems to the Circle, and participants helped them solve these

probléms. When a classroom crisisvwould develop outside the Circle, the

children spontaneously ‘spoke to the issue, even when the issue was well
. s

outside their jurisdiction. The teacher’'s pro?&em then became one of
o} ' !
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~having to uphold Magi& Circle rules and‘yet deal with the crisis in an

’ B ” § . s .
"administsatively efficient (rather -than.democratic) manner.

f:.



Chapter V

DISCUSSION AND IMPLICATIONS

People are on an endless growth journey, a journey which is

.often blocked by negative feelings and negative images of oneself.

» t

Freeing students'sb that they m.pght enrich and accelerate this ,

developmental journey, appears to be the challenéc of Magic Cirvcle. :This

study represents one effort to present that challenge to a group of

subjects. .

Magic Circle seems to provide a safe and caring environment wherehy
a student can-explore his feelings, thoughts and behav®ors and experience

/

his uniqueness without fear of attack. This was the situation for the 22"

weeks of Circle

Sessions experienced by the present class. From the
Y :

leader, herself,.as well aé from the,participating group, theﬁphildrén ’

NS

were experiencing persoﬁal.affirmation and realizing that uniqheness is

acceptable. Magic Circle served as a channel whereby children could
voice their feelings of loneliness and isolation. These .verbalizations
led to a deeper awareness within the group of the importance of

belongingness and friendship. These outcomes do not readily lend

themselves to measurement, ‘but controlled observation does reveal growth

Bt ¥

&

in, the specific personal attributes under study.

Magic Circle provides a structured format whereby children learn to
' ’ I

respect others and respect rules. It'pfqvides quality time in which the

. W
skill of listening is developed. By the sharing of experiences, children

N
learn from one another that there are a variety of ways by which

64



65
to solve problems. One person's inability to vérBalize‘an experiencé led

1

spoﬁtaneoﬁsly to brainstorming within the group.n_This‘tYpe of activity
resulted in improved articulation, vocabulgry de;elOpment which appears
to spill over into regular class:bom activity. Oaklander (1978) quotes
Hefbért Kohl as saying: = | ’

Chiléren will not write’if-they are afraid to talk. Children‘

will write if they can write about *the things they know best, the

things that are important to them. If they can't talk about these

things freely, how can we expect them to write (p. 97)7?

The age of.readiﬁes; to acquire leadership skills for most children
liésAsomeyhere between théir sixth and eiépth bir;hday. If the child-is
not presented with the challenge at a timé reasonably closé to.gis stage
of readiness, then-his facilit§'t§ acquirg these skills gradually
' diminishes. Magic Circle exposed these children to leadership
experiences and they responded enthusiastically. However,vin child?led
‘sessions, the teacher became aware thaf the vBting.procedure fbr
child;leaQer sugéested in Magic Circle procedure contained an inherent
"put down". The votingbproceduré discriminated agaiqst the less popuiar
children. A Eecond:teacher‘observation’of child-led sessions ;as the
fact that the less popular child, even though an effective leader,
received less enthusiasm’erm'tge group.

The teacher felt that when a child-leader perfgrmed effectively, an%‘
was appiauded by his peers, he walked away from the session‘ﬁoved forward
in the'difection of becoming more aware, more self-confident, énd more

€

socially constructive. : ;

—_—

The Magic Circle sessions that were conducted in the course of this

study affirm what Carl Rogers claimed:



implications for practice and

5y

g
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Marvelous t
when a pep~f .
is given a Gig
p. XI).

ings happen when a person is trusted and accepted,
feelings- are dignified and respected, when a person
e of safety and understanding (Evans, 1975,

The fiudings, though~liiw ed by the design of: the study, suggest
Aor future research
1. 1In this study, growth in awareness, mastery and social
interaction. became more consistent after 18 weeks of daily Magic
Circle.sessions, suggestlug that growth in tu;%e thret areas is
gradual. It would be of value to investigate the effectiveness
of the program in a longitudinal.study‘in which the same
- a

childrenm would be exposed to eequential levels of Magic Circle
-for two or more years.

2. In this stuuy it was.found that even after 22 weeks of daily-
Magic Circle sessions, children were.still unable to hand]e.the

>
positive and negative aspect'bflé single happening. Moreover
the children were not often able to handle topicsvinvolving eelf
bléme and guilt. Program developers mightvbe able to design a
A

more effectiue way of presenting these topics.

3. The Developuent Profile desfgned by Bessell and Palomares (1970)
to\measure growth in the areas of Awareness,_Masterytand Social
Interaction,  lacks concreteness. At the risk of being a more

‘tedious task, actual behavior Iistings in the three areas would
seem to be mOre meaningful for teacher and parent.

;ZéuQ of the: observable experiential effects of Magie Circle

'j”‘“seseiqgs conducted in this study was the deepened '

’ teacher student relationship Total classroom activity became

s

<



67
more trusting, more open, and consequently more demanding of teacher time

and attention.
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Checklist For Teacherfﬁksgrvations
" of Magic Circlégsesﬁions

Does this student:

<4 [ ) . : |
1. speak to the {issue;

2.“prefer to:"pass";

3. listen consiétently and attentiﬁely;
4. observe the "rules" of Magic Cifcle;
5. proyide personal examples (r;;her than repeat those of others);
6. respond positively to ideas and feelings of others;

7. respond negatively to ideas and feelings‘of others;

8. display emdtional stress, hesitancy, faltering;-

9. vparticipate in review and/or cognitive summary;

10. give non-verbal communication cues (if so, list).

From the transcribed tapes, 1is tberefevidencehof:growth in:
. Yo%
1. Awareness. If yes, clite specific examples. .

2. Mastery. If yes, cite speci¥ic examples.

3¢ Social Interaction. If yes, cite specific examples.
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JNSTRUCTIONS: At the end of each six week

e

78

period, the teacher should make use of the following scales
10 analyze the child's development. Using the descriptions given, he should be ableto deteﬂrmine the number .
most indicalive of his perceptions of the chiid. This number can then be entered on the appropriate scale, .

and as subsequent numbers are recorded, any developmentai trends should become apparent.

AWARENESS

({1 AWARENESS OF SELF

The aware child knows how he feels,.

what he thinks and what he is doing
Althaugh he 1s conscious of himsel!,
he 15 no! self-conscious, insecure of
embarrassed Thus awareness does not
produce anxiety He accepts and{can
acknowledge how hereally feels, thinks,
ang acts

S

(10) Very aware; always conscious of
his feelings, wishes, fears, andthe
- meanming of his behavior (positive

or negalgve).

(8) . Most of the time aware, ready 10
acknowledge what he feels thinks
and does. Only.occasionally uses

.demial. * T

>

(5) Often aware o! his feelings,
behavior and thoughts, and willing
to recognize them as such
H wever, often reacts without
“awareness or uses denial.

(2} Usually uncdnscious or unaware of
timse!!, Denies his real feelings and
thoughts, and cannot recognize his
own actions tor what they are.

(0) Unconsclous; full o! denial;

‘completely unable to recognize his .
true feelings, thoughts, or behavior. .

(2) SENSITIVITY TO OTHERS®
The sensitive child s concerned about
the well being of other people He readily
ascenains what others are lEeIing and
adjusts his behavior in ways thal are
thoughtful and beneficial to'them.

(10) Acutely aware and very concerned
about other people's feelings and
reactions. Readily modities his
behavior, in reponse 1o this
awareness and concern

(8) Most of the time aware and
concerned about howv. olners a'e
truly feeting andreactihg Generally

modities behavior in accordance

with his concern for others.

(5) Oftenaware andconcerned. butin
many instances seems uhaware
and relatively unconcerned about
other people's feelings and
reactions. Frequently his behavior
gene-ates negative ,!)gelings in
others. Ll

e

(2) Usually unaware and disinterested
in what other people are feeling but
canrecognize what is going onin
others when ditectly catled to his
a'lention. He seldom responds to
the feelings of others.

(0) Insensitive sndunconcerned as to
whatis going on inand with other
people. Tends 10 pursue h's own
behavior no maiter how it may
aflect another person.

e~ MASTERY"

(1) SELF CONFIDENCE
The contident childis eager (o try new
things He'is sell-assured and realistic
when coping with challenge. His

acceplance of himself germits freedom.

of expression which 1s natural and
uninhibitec, without being dramatic or
exhibitionistic.

(10) Always eager to try anything that
ig new. Approaches challenge with
assurance and reacts freely and
naturally.

(7) Mos! of the time seeks oul and
meets new and challenging
situations with confidence.
Generally reacts freely ang
naturally. but is inhibited upon
€ .-casion.

(.5), Usually tries anything new that is
“ presented to him, but seldom seeks
_ out chalienging situattons on his

i

©own Oftenis inhibited rather than
tree and naturalin hns-éipégssipn.'

‘4] N
(2) Frequentiyavoids challefiges. but
will deal with them when
encouraged. Responses are
inhibited and stilted.

(1) Almost always shies away from
challenges. Reguires repeated
enccu:agement before reluctantly
trying. Responses almost always
lack spontaneily and na!uralne'g

v

. Y
(2) EFFECTIVENESS Qé
The eftective child copes appropriatety.
He Is emotionally stable, and tiexible
enough to successfully implement his
own desires or meet the external
demands of his environment. .

(10) Always deals appropriately and
successtulty with his inner needs
and external demands. Flexible
enough to shittapproach, ye! stable
enough to maintain direction.

(7) Typically gets his needs met
Usually able to accept and adjus!
10 changing circumstances.

(5) Often successful, but {réquently
tails to get his needs met. Has
trouble shifting fromoriginatview-
pointor behavior, Realizationof a
need to shift may be upsetting to
him,

(2) Mostlyineffective,but occasionally
successful in his etforts Usually
unable {o adapt 1o new intormation
ordemands and is upsel and loses
his beatings when circumstances
chinge

«{}. Rarely succeeds in. his efforts.
s Rigid. Very untesponsive 10 new
information of demands. Generally
agitated of immobilized by change
In circumstances.

[V

SOCIAL INTERACTION

INTERPESONAL
(1) COMPREHENSION
This trait assesses the child’'s
understanding of how one person’s
behavior causes approval or disapproval
of that behavior in anothet person.

( (9) Very high comprehension. Child

almos! always recognizes the effect
of any given behavior.

(7) Usually comprehends what. the
" second person's reactionwilibe to

the first person’s behavior.

-~

Sometimes perceivesithe interper.
sonal effects, but just asotten fails
to comprehend how one person’s
behavior affects anothet person's
attitude. ’

s

Seldom comprehends inter-
personal interaction. Usually at a
loss in being able to see how one
person’s behavior affects another
person’s reaction.

{1

—

Virtualty no comprehension of how

a person's behavior causes
attitudes in other people. Almost

always fails to comprehend the
interaction.

{2) TOLERANCE

The -tolerant child recognizes and
accepts Individual differences. He
accepts andgives full regardto others
who have different feelings, thoughts,
and reactions than his own. But he does
not necescanly approve of yield to their
influence.

(10) Extremely tolerant. Understands

and accepts ditferences as natural.
Tolerates avery broad spectrum of
feeling, thoughts, and behavior in
others.

Reasonably tolerant about
individual differences. '

@

{4) Mildly tolerant, but tends 18 not

acceplt cernam natural vaniations.

(2

Usually intolerant, Tends to regard

peopie who differ from him as being

unacceptable; even wrong.
(1)

Very Intolerant. His way ot feeling,
thinking and reacting is the only way
thathe can accepl. People who are
dilferent are completely
unacceplable. i

A

Published by:
Palomares and Associates
P.O. Box 1577
* Spring Valley, CA 82077
-(619) 6986654
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Parent Feedback Questionnaire

Dear Parent, F

As part of the regular classroom activity .for Grades One and Two,
vyour child has p&rticipated in Magic Circle Sessions” for a period of

25 weeks. The program is designed to foster gfowth in Awarenesg, 4
Mastery, and Social Interaction. I would appreciate having your

*opinion regarding the effectiveness of the program for ydur child, .

A-questionnaire is provided for this pufpose.

You "are asked to read each of the listed behaviors and answer the

question: Has your child grown in his/her ability to practice each
. \ '
.behavior? If you have noticed an improvement in your child's home

“hehavior, please put a check mark in the space provided. Also, it
would help moAimmensely if you would include an exambbg of behavior

that might illustrate growth.

6 : :
Thank ‘you for this,. and for your previous involvement in the Magic

-~

% .
Circle Program. ; .

[
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Excery 3 - vom Transcribed Topics.of

StudeptVI.D.: 01

“bbic Circle Sessions

r

Growth'Area: Awareness of Feelfﬁgs,

Discussion Topic:
N

Session Date

Something thét hék; me feel good.

-

s’

Verbal Responses. !

=3

1. January 13

2. Maréh 17
3. May 20
4. June 4

Student I.D.: 02

Growth Area: Mast

Discussion Toplc:

Session Date

’

1. February 5

™

2. March 25
3. May 7
4. fJune 3~

Go skating;

When my Mom she let me ride my bike and I felt good
and 1t was last Saturday.

-MirMom went to fhe hospital andishe will be coming

back with a new baby. I hope it' is a girl and that
gives me a good feeling. .

-

T'm sad'becaus% swimming 1s ower. 1If, 1 had just

one more week I would go intu my next calor - red -
and that would make me feel 'good.

4

- . I 4 &
ery
Sdmething I do well.

Verbal Responses

I do gymhastics well and that makes me feel Habpy.

o
When I needed a Kleenex and they were on top of the
fridge, 1 asked my mother and she got it for me.

I went to my grandma's when she needed help. 1
packed the groceries for her on the shelf. ,It made
her feel happy and it made me feel happy.

I can work in my Math book very well. Aud I like
to do "times”. I'm good at swimming a Dixon Dam.
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. 107
l C. Student I.D.: 03 ‘ '_ I~
Crodéﬂ Aréa: Social Intcraﬁtion
“Discussion Topic: Somethiﬁg I did that ;omeone else liked.
I - : .
Session Date Verbal Resoonses
1. February 20 . Fed the sheeps.
2. March 20 VI went 1into the»storé and got some milk for Mommy.

It made me feel happy and it made her feel happy.
4kt cost 50 cents.

Ber .

3. March 27 When my Mom told me to keep it a secret that we
" were going to Grandma's ‘and I did - my mother was
happy. -
4. June 3 I stayed out of the pool for three weeks because of

"my warts. I have to stay out of the pool because
the other kids may catch’ the warts and then the
whole school couldn't go swimming.






