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: . . ABSTRACT
[ - ) . / -
In this study the consultative needs of teachers in junior high
schools from four selected schopl @xatems vere examined. Specifically,
, .

teachers were asked in a questiohnéire to identify from a list of 38

(task areas those in which ;they had sought consultative assistance. They

. -
”

were also a3ked to ddencify the task areas ilrwhich ‘they had the greatest
v

need for consnltativg assistance, their specific concerns in each of

these task areas, those persons‘from whom they sought consultative

assistéhée and whether they themselves acted as consultants to their

fuIleagues. Other réquirements of the teachers.wére that they rate the

consultative assistance they received and give the reasons for their noé

-

seeking desired consultative assistance.

Supervisory personnel, in a separate questionnaire, were asked
to identify the task éreas in which they gave consultative assistance to
teachers, in which teachers had the greatest need for consultative
assistance, and their perceptions of why teachers did no; seek the
consultative assistance tﬁey needed.

Responses from 209 teachers showed that.the majority sought
co&sultative assistance in developing course outlines, selecting
instructional materials, developing instructional materials, plannig‘
evaluation procedures, selecting audio-visual materials, diagnosing
individu;lldifferences, motivating students, obtaining student background

, \

information and solving teacher-pupil problems.

In each of the 38 task areas, at least 60 percent of teachers

.

'
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reported that cgpcorqp recurred. Paercentages of recurring conchriks were

. ' ’
highest in the areas of motivating studcntu‘>:bta1ning studen? background

information, diagggsing individdal diff®renc
¥ X 9

»

, selecting instructional

materials* and planning behavioral objec

~ .

The two categories of tg

& h teachers‘had the
greatest need for consultativ . gdent Needs and.pevelop-
ment of Annual Curriculum and Pregram. 'C--cerqs in Phese qstegories
centred on developing course outlinJL. diagnosing individualf;ifferenCes
and motivating students. When asked to identify the specific concerns

in those areas in which the greatest need for consultattve assistance °
existed..teachers indicated that meeting the needs of students, dis;ipline
problems, student irresponsibility, maintaining high ievels of interest
and sufficient preparation time were their main concerns.

In seeking consultative assistance for task area concerns,
teachers primarily sought help from colleague*’in the same school.
Generally, principals were used as a secondary congyltétive source, and
this was especially the case in task areas associated with Interpersonal
Relationships. Few téachers used regional office, or central office or
area staff for consultative purposes.

Most teachers.viewed thenmselves as a source of consultative
assistance, especially in the ar;as pf developing course outlines,
selecting instructional materials, planning lessons, motivating students,
establishing classroom control and solving-teacher-pupil problenms.

Consultative assistance received by teachers Las on the whole
rated as being satisfactory. However, assistance obtained in individ-
ualized instruction, creating remedial materials and solving peer group

conflict was often rated as being not satisfactory.
' ~
vi ‘
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A few teachers indicated that they ‘ometimbikdld not séek desired

consultative assistance. Reasons cited by teachers fotr their inaction
A 4

included the lack of time and available personnel, the information given

-

was either impractical, did not suit their needs or was vague,* and that
4 previous consultative experience had been negative.

& Data seceived from 48 supervisory persounnel showed that they
perceived deveqping course outlines, selecting instructional materials

and motivating students to be areas in which teachers had e greatest

need for consultative assistance. They also indica achers

tailed to seek desired consultative assistance because of a lack of

direction by administrators and the implication of incompeteace.

Vil
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Chapter 1
STATEMENT OF THE PROBLEM AND DEFINITIONS OF TERMS

Consultation, as part of the supervisory process, involves an
fnteraction between consultant and consultee in otder that protessional
advice ﬁigh( be given (Williams, 1966:541). Similarly, Miklos (1971:1)
saw consultation as being a vehicle by which interaction occurred
between personnel.

School systems generalyy make several tvpes of consultative
resources avatlable to their teachers. However, Miklos (l1971:11)
maintained that verv tew school systems can provide sufficient tormallv-
designated cgpsultative personnel because of financial (onstraints and a
wide Jitterentiation of teacher needs. In support of this view, MiKav
(1971:3) stated that "The sheer number of schools and uld%sr«nggf] makes
it unmanageable to provide a full corps of expert spectialists in each
locality. "

In 1972, Blowers examined the utilization of personnel in
¢lementary and secondary educatioﬁ in Alberta. He found that a range
~f hetween 18 and pY instructional and prog}am consultants vre emploved
in the province's four largest school svstems. The number of -orres-
pondent staff employed by smaller svstems varied from between zero and
six.

Though an awareness of the number of consultants available to
inv civen svstem is ot importance, Miklos (1971:10) contended that

another concern of more consequence was that of . . . what functions
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are ansigned to them [tonsultants] and where are they located wlthln.thn
structure ot the vrganization.” Other considerations were presented by
Parsons (1971:95), who addressed three questions:

1. What are teachers' perceptions ot the influence of various
supervisory positions on their behavior?

2. What are teachers' perceptions of the ettectiveness of
varfous supervisory positions {n i{mproving their behaviors?

}J. What are teachers' selections of the most effective and
least c¢ttective supervisory positions?

[n recent vears, other studies nave focused theip attention on
the tormal aspect of supervision in Alberta schools. These studies have
obtained Jdata pertaining to the supervisor of {nstruction (e.u.
McLoughlin, 1905 | the regional - ttice consultant (e.g. cChapman, 1972,
the prine tpar ez Morin, (4hed 0 ne gnior iigh school F;nfdinatnr
le.g. ewe 4 Heron, Cn9); and the Jdepartment nead (e.g. lark,
1969; v, 70y

e readings ted ahove (ot ated that tedchers in need ot
consultative 1ssistance have 1 pLethiora of tormal personﬁel to whom thev
c4an turn. But, as an alternative, quxn (1967:10) Jdeclared:

. . ooanvreasinglv, e ters and supervisors will estabiish
tateral working relationsnhips with .ne another, and by replanning
their wavs ot working develop non-hierarchial, collegial, team
strategies to tackle the problicems ti ing schools in our sccieties.

Owens (1970:98), in discussinyg these lateral working relation-

ships, recognized that nuch t tne 'low of intormation in the

school occurs in informal settings. In reterring to the importan

vt consultative assistance 1n the (ontext of intormal settings, Lortie

cl47HY stated that infermal conversations with Colleagues and irlends

o
o
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were perceived to be the most satisfactory source of information in

terms of ideas and insights for beginning teachers. Haughey (1976:3)

DN

suggested ghat S\)Ch peer group interaction would lead to " . the

.
development of an informal [collegial] network -of consultative services

1"

. Haughey (1976:3) therefore concluded that this:

. . raises a number of questions about the development of
such a network, the basis for the choice of consultative personnel,
the tvpes of consultative assistance required, and the efficiency
and efficacy of such a network. e

) [ ¥ 4

STATEMENT OF THE PROBLEM

The purpose of this study was to describe the patterns ot
consultative assistance that were utilized within junior high schools.
More specifically, this study sought to describe the formal and intformal
consultative procedures used by junior high school teachers in selected
~cnool svstems in Alberta. For this to be accomplished, the researcinr
tvtermined and delineated 38 task area statements in whith teachers mav

(XN '
have regquested consultative assistance from other educationa. cersonnel .

This consultative assistance was to he teacher-initiated and reiated to

the .ontent, prouess and outcomes ot teaching.

Statement of Problem |

7o what extent Jo junior high school teachiers reduire ne Lt

tive assistance in various task areas’

Sub-problem 1.1. What per entase of tediners stule that.thew

seek consultative assistance in each of the listed task areas’

Swbh-problem 1.2. To what extent are Jditterences in distritution

. ol . . N .
‘tothe pervelved need tor consultative dssistance 1o Uhe sy itied tase



areas associated with the following personal variables:

1. sex of the teacher;

to

vears of post-secondary education;

3. total vears of teaching experience;

4. vears of emplovment in the present school;
5. urade level(s) most commonly taught; and

. subject area most commonly taught?

SEP:PIBP}EEM}:}' Of the task areas in which teachers seek

onsultative assistance, what percentage of teacher concerns are

recurring?

Sub-problem l.+. To what vxtent is the recurring need for

o

Cansu.tative assistance in the specified task areas associated with the

>

«~i.owing personal variables:

1. Sex ot the teacher;
' cears of post-secondary educationg

total vears of tedaching experience;
.. redrs .1 empiovment in the present s, hool;
). crade levelts) most o commonly tduéht; i
n. wubiect area most commonly Canaht!

Statement of Problem U

T which task dreds o ted hers feel that thew csie o et
Ceed toar L onsultative assistance, and what oare Uhelr spe. il NLerns
in those task .reas’!

Sub-preblem 2.1 Inownioh LusSK 4Teds Go led ners experience e

redtest need Tor 0 cnasultative assistan. e
S
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Sub-problem 2.2. vOf those task dreas in which teachers
vxperience the greatest concern for consultative assistance, to what
extent are differences in the distribution associated with the following
personal variables:

1. sex of the teacher;

2. vears of post-secondary education;

3. total vears of teaching experience;

4. vears of emplovment in the present school;
5. 2rade level(s) most commonly taught; and

b. Subject area most commonly taught?

Sub-problem 1.3. In which task areas Jo teachers experience the
sredatest need for consultative assistance, as perceived by supervisory

personnel’

“.h-nroblem 2.4 What are the specitlc concerns ot teacers in

thHe Lask dreds in which thev experience the sreatest need or  onsultative
: L4

assistance’?

<tatement ot Probiem \\

rom whom do junior high scnool teachers seex cnsuitative

camistanve 1o relation to their expressed onoerns )

Sub-problem 3.1. With how many reterents o teichiers consaat

. erning problems in the listed task areas!

Sub-problem 3... What percentage of teachers seek consultative

iwsistance from the i1vailable reterents!

14



Sub-problem 3.3. What percentage of supervisory personnel

render consultative assistance to teachers for concerns in each task

area?

To what extent do junior high school teachers view themselves as

sources of collegial consultative assistance?

Statement of Problem 5

Do junior high school teachers who desire consultative assistance

not seek it?

r
Sf@fEfgblFHL?;}' To what extent!do teachers who desire consulta-

tive assistance not seek it?

sub-problem 5.2. To what extent do supervisory personnel
serceive teachers to be-in need of consultative assistance though they

oot seek it?

Sup-problem 5.3. For those teachers desiring consultative
1ssistance iand vet not seeking it, what reasons are xiven tor thelr

lnaction?

Sub-problem 5.4. Wwhat reasons Jdo supervisory personnel give or
LMD ptyv e : P 3 :

ceachers not seeking consultative assistance?

~

To what extent are teachers satisfied with the consultative

issistdance thev recelved’!



-JUSTIFICATION OF THE STUDY

" After assessing trends within the fields of supervision and
consultation, Miklos (1971:18) felt that greater individual autonomy was
being accorded the teacher when determining the objectives and methods
of his continuing professional gro;th. Unruh and Turner (1970:17) saw

tfle supervisory function as being a social process through which the

stimulating, nuturing, and appraising [of] the professional growth

of teachers' was accomplished. This point of view was similar to that

4

held bv Patterson (1962: 34) who felt that ". . . every professional
person has a responsibility to himself, his clients, and to his

crofession to maintain and advance his professional competency.”
.

[N

In a study directed toward the professional development needs

of Alberta teachers, Stéples (1970:133) observed that responses trom the

an percent of 521 teachers surveyed, indicated that activities

Jesigned to improve or update teaching methods or teaching vf new

curricular matter. were highly desirable. Staples (1970:169)

also noted that: +

The most frequently listed observation by respondents in:
considering likes, dislikes, and suggested improvement of protfessional
Jevelopment programs is that practicing teachers want protfessional
Jevelopment activities to be practical in nature or relevant to the

~lassroom situation. They also want opportunities to exchange
professional development ideas or suggestions with colleagues.
¢

Few research studies appear to have been conducted in the area
of consultative needs of teachers. Those that have been completed have
mainly directed their atteption to the needs of first-vear teachers or
teachers in elementary schools. None have been encountered that address
themselves golely to the consultative practices of junior high school

teachers.



Plamondon's research study of 1973 paid specific attention to
the consultative needs of all the 141 teachgrs in one Alberta sshool
system. His data showed that over 80 percent of the teachers desired
consultative assistance when dealing wifh remedial programs and special
needs of students. Sixty percent of the teachers indicated that
instructional methodology, and curriculum and program development were
areas in which a need existed for consultative assistance. Of those
respondents who indicated that instructional methodology was an area of
concern, 23 percent felt that other teachers were hest suited to provide
the’ assistance desired (Plamondon, 1973:110). Other research studies
(e.g. Haughey, 1976; Lortie, 1975:76; McGillivray, 1966; Milne 1968;
and Morin, 1968) have shown that teachers perceive colleagues as being
a suitable source of assistance.

School svstems have established within their organizational
structures consultative mechanisms designed explicitly to deal with,
the;e teacher concerns, However, the time has come when greater
attention must be given to Aetermining and analvzing the current skills
and expertise present in schools as it is these that, because uf their
availability and accessibility, teachers will most often use.

In addition to the above meAKioned-StudieS of Plamondon (1973)
and Haughey (1976), research in the field of consultation has also been
conducted by Holdaway (1971). Some of the questions ﬁosed bv Holdaway
(1971:3) concerning consultation were:

) Why do teachers need the assistance of consultants? . . . Who

needs the assistance of consultants? . . . In what aspects of
classroom teaching do teachers feel they need help? . . . When is
such help required? . . . How does the geographical setting of a
school influence teachers' needs for consultation? . . . Do
Jdifferent needs exist for teachers in different subject areas?



The intent of this study was to gain further information which

may be relevant to these questions.
.

OPERATIONAL DEFINITIONS OF TERMS

The following operational definitions of terms are specifically

> ' .
applied within the framework of the study.

Consultation

The term "consultation" was defined as any teacher-initiated
seeking of adviece and/or assistance that occurred between a classroom
teacher and other personnel in an educational setting. The personnel
offering assistance might have occupied various positions in a regional
office of a Department of Education, a central office or area office of
a school system, or might have been in-school personnel.

Consultative Assistance .

b

'

The term "consultative assistance' applied to those services

related to content, processes, or outcomes of teaching that were:

®
requested by teachers.

Formal Consultative Assistance
"Formal consultative assistance' was regarded as that
consultative assistance offered by personnel from a regional oftice of a

Department of Education, a central office or area ot a school svstem, or

those holding a formal position in a school.

Informal Consultative Assistance

"Informal consultative assistance' describes the consultative

assistance that resulted from interactions between teachers and



10
in-school personnel other than the school principal.

Junior High School

In this study, "junior high school" (JHS) refers to those schools
which enrolled pupils in only Crades 7, 8 and 9 and offered a program of

study authorized by the Alberta Department of Education.

Supervisory Personnel

“Supervisory personnel' is a collective term used to describe
those persons available to provide formal consultative assistance to
teachers. Such persons may include deputy superintendents, assistant
superintendents, supervisors, directors, curriculum coordinators,

consultants and principals.

fgsk Areas

r
he term "task areas' refers to those areas, 'designated by
statements, for which consultative assistance was requested by teachers

of other ‘educational personnel.

Teachers

The term "teachers' refers to those employed in-schovl personnel

who held an Alberta teaching certiticate.
ORGANIZATION OF THE THESIS

In this chapter, an introduction to the studv, the problem
statements, the justification for the study and the definitions of germs
were presented.

Chapter 2 contains a review of the related literature on the

meaning of consultation, the consultative needs of teachers and the
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various formal and informal consultative séructures existent in s hool
svstems. A conceptual framework derived from the related literature
and the research ot Haughey (1976) iy also’presvnted.

The research methodology used in the study, the population and
sample, and the treatment of data are presented in Chapter 3. Discussion
of the distribution of respondents, the characteristics of respondents
and the tormal consulté;ive organization in each school svstem takes
place in Chapter 4.

o

In Chapter 5, the frequency and percentage frequency distributions
of teacher responses to sub-problems 1.1 and 1.2 are presented. C(hapter
h contains the analyses of data for the two remaining sub-problems ot
Problem 1.

Analvses of the data from Problem 2 are discussed in Chapter 7.
Specifically, task areas of main concern to teachers, task ireas o!f ndin

oncern to teachers as perceived bv supervisory personnel, and the
pecitfic concerns ot teachers are examined.

Nata obtained for Problem 3 and Problem 4 are analvezed and
sresented in Chapter 3.

In Chapter 9, the reasons for tedachers not seeking .onsultative
Assistance are presented along with the teachers' ratinz ot consultative
1ssistance received.

A summary ot the research methodology, the rindings ot the

srtudv, and the conclusions and implications are presented in Chapter 1O.
The Appendices contain copies of letters to the Superintendentts)
o oschools, the principal(s), the two resedarch guestionnatres, and g cist

!

Ot the scaonl o svstems and schools participatineg in the studv.



Chapter 2
REVIEW OF LITERATURE AND CONCEPTUAL FRAMEWORK

IThis chapter presents a review of writings pertinent to the
problems under study and a conceptual framework. The review of
literature is divided into four major parts. The tirst part discusses
the meaninyg of consultation. The three remaining sections deal with
teacher consultative needs, tormal and informal consultative structure,
and related studies on consultation. The conceptual framework which is

established trom these writings is then presented.
REVIEW OF THE LITERATURE

The Meaning ot Consultation
Protessionalism in education, in the view ot Fllis (19y/74+:15),
15 onaracterized by image development and personal growth. Rubin «[97):

"

37y maintains that in education these aspects are dJdeveloped bv ", . . a
sequence ot growth activities expressly fitted to the teacher's needs.”
Further, Rubin (1975:39) suggests that this sequence ot erowth activities

will »e continuous in nature because the need for teacher renewal

ind .. . the acquisition ot new pedagogical skills will be cndless.”
Unrun oand Turner (1970:93) state . cat en. oaraging professional orowth
as become part of the supervisorvy ranction In education, because itods
4 soclal process by which stimulation, training and evaluation occur.

Supervision has not always been concerned with professional

srowth and Jdevelopment.  Neagzlev and Hvans (1470331 2 icevested that
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supervision has experienced a gradual evolution. This evolution of
supervision has, according to Blessing (1968:12), involved three
sequential phases: (1) the inspectoral, (2) the supervisory, and (3) .
the consultative. According to Unruh and Turner (1970:17), for the
"inspectoral phase" teachers were required to adhere to courses ot study

and prescribed teaching methods. In the later "supervisory phase"

LLucio and McNeil (1969:9) indicated that greater emphasis was

placed on the discovery of improved processes by which the educational
task was to be accomplished. An alternative approach to supervision has
superseded the latter phase, to the extent that a "consultative phase'
(Lucio and McNeil, 1969:11) has evolved, incorporating cooperation,
teamwork and interaction as essential mechanisms tor the solving ot
cducational problems.

“nrun and Turner (1970:17-18) considered the . nsultative approach
to be an essential ingredient ot the supervisorv function tor these
redasens:

[t provides not only the basis tor relationships ameng

people but also a method for discovering and developing ideis. In
addition, it is the tfoundation for cooperation and for the -ontinued
protessional growth of teacher and other school personnel.

In support of this statement mentioned above, Neaelev ind Evans
(1370:43) proposed that:

Today's well-educated and enlightened teachers are assuming more
ind more responsibility for their own professional zrowth prowrams.
The supervisor's role is changing from that of one who susgests or
recommends to the role of an aid or resource person to the teachers.
“he successful instructional leader ailds teachers in discovering
problems related to instruction and learning, assists them in
tinding procedures to use in the solution of these problems, and
srovides time and resources to arrive at creative solutions.

Such a provision of time and resources has lead to the

sroliferation ot supervisory pusitions, which Hnns tivybn:l=ss sucgested



serve such major functions as motivation, program development,
consultation and evaluation. Complexity of the school organization has
in turn i{ncreased with the addition of these various positions,.

As the structure of a formal organization will vary from one
organization to another, so will the supervisory behavior éxpected
within an organiéacion vary fraom one organization to another. King
(1961:33) identified the followiﬁg variables as prominent shapers ot the
supervisory hehavior style used:

1. the tvype of school system;

). the size of the schogl system;

3. . . . the clarity with which the purpose and tunction of
the educational organization are perceived by the members of
the statf . .. .;" and
\
4. ""The education, stability and experience ot the staff. . . .
More succinctlv, Neaglevy and Evans (1970:20) stated that: ''The

sice ot the school district and the importancé it assigns to supervisory
1ctivities will determine the number and function of personnel invelved
in supervision.” In addition to the atorementioned variables,
vonsideration should be given to teacher needs and the concerns
experienced bv teachers in terms of teaching tasks.

Fuller (1969), in conceptualizing the development ot teacher
concerns, stated that the concerns experienced by individual teachers
changed as teaching experience was gained. This conceptualiza;ion was
substantiated by Gabriel's (1957) earlier research in ¥ngland. udabriel
1957y, cited in Fuller (1969:209), tound that less experienced teachers
were more often concerned about student discipline, whereas more
experienced teachers were mainly concerned about the slow progress of

their students.
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Research by Lortie (1975:73) and Unruh and Turner (1970:91)

has indicated that teacher preparation programs are {n part responsible
for some of these concerns. Unruh and Turner (1970:91) suggested that

teachers are {nadequately prepared to undertake their

professional responsibilities. . . ."

Ceonsultatiog, accoréing to Andrews (1960), Enns (1968:285) and
MacKay (l§69:9). is but one fac;t of the supervisory fuaction availqble
to improve the quality of teaching. @ucio and McNeil (1969:24), though
not in complete disagreement with this view, saw supervisorv dJduties as
being those concerned with planning, ddministr;tion. curriculum
Jevelopment, demonstration teaching and research. The consultative
®

function, as a subset of these supervisory functions is, according to

Lucio and McNeil (1969:24) conducted by:

an instructional specialist assigned to promote the
improvement of teaching and the curriculum by advising with teachers,
orincipals, assistant syperintendents, and others. He {the
consultant] is especially concerned with the discoverv and use of
instructional aids, materials, teaching guides, methods ot teaching,
and resource units. He [the consultant] has little authority tor
Jecision making.

From research designed to determine the role oY the elementary
school "field consultant” inm the Edmonten Public School District, Cowle
(14971:iv) postulated that the role ". . . is basically one ~t helping
teachers with classroom problems and maintaining . . . 1 nign standard
of professional knowledge and competence . . . ."

Such is the case for the coasultant within the rormal
organization, though many researchers have found that teachers Jo not
reveal their problems. This lack of "catharsis' appears to be caused hv

teacher perceptions of consultative personnel as authority tigures.

Blumberg (1974:31) indicated that teachers do not ask help o1 a supervisor
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(consultant) tor these reasons:
for a teacher to ask tor help Is tantamount to a

vonfession of {ncompetence, particularly {f he is tenured . .

The conflict (s evident. Tenure (mplies competence; asking for

help ifmplies that a teacher cannot deal with the situation with

hls own resources and {s, theretore, {ncompetent.

lortie (1975:234) saw teachers us being reluctant to seek

vonsultative help unless they perceived help to be implementable and
that such help dtd not endanger their reputations. Unruh and Turner
(1970:164) tound that although teachers did discuss problems with
consultants, they felt that little was gained from the interaction.
In 4 studv ot the tormal consultative services provided to 923 school
svstems in eight American states, Savage (19)59:59) tound that teachers
percelved consultants to generally have these vharacteristivs: o 4)
an inability to answer questions, (b) a laxity in making appropriate
recommendations in terms of formative action, and (v) an inability to
anderstand the situation.

Being cognizant of the limitations experienced by central

ofttice consultants, McKean and Mills (1964:+0) stated:

The central otfice consultant {s limited i1n his contributions
because he necessarily must spread his enefyglies and resources among
many schools in the system. He probablv lacks intimate insight
into the nature of the individual school's student population, the
strengths and weaknesses of the tfaculty, ¢lose and continuing
ivquaintance with the building and efuipment, evolving local modes

ot operation, shifting patterns of interrelationships amony the
staff, and prevalent feelings #nd attitudes towards change.
»

~

-

Other writers, for examplé, Babin (1972:18), Llortie-(1975:72),

“eagley and Evans (1970:135), Miklos. (1971:1), rarsons (1970:30-33),
and Wilhelms (1970:40-41) indicated that tne “sultative tunction
is not attributable solely to supervisors. Instead, they suggested that

the services and expertise of all protessional personnel including

supervisors, principals, resource persons and .olleagues showld be tully



utilized.
In this regard, because of the collegial interaction bresent in
schools, Neagley and Evans (197Q:6) suggested that:

A healthy rapport should exist among staff members in a give-
and-take atmosphere which is conducive to objective consideration
of the educational theories and problems of theg day and of the
school. A cooperative and creative approach td topics of joint
concern is basic. Ideally, no personality, including the
administrator or supervisor, dominates the group, but the considered
judgments of all are felt to be valuable.

In accord with this sentiment, Miklos (194l:1-2) emphasized
that the inclusion of other personnel, namely teachers, would be- '
complementary to the consultative function of supervisors. when broadly
conceived, consultation (Miklos, 1971:1) could include:

e . . . all of those activities through which teayghers seek to
improve practice and overcome their teaching problems; conferring
with supervisors, participating in in-service activities, profes-
sional reading, and so forth. These activities might be initiated
cither by the teacher or by someone who perceives that the teacher
could benetit from such experiences. Although it mav be usetul to
lefine consultation as broadly as has been indicated, in this
liscussion we will restrict it specificallv to the interaction of
4 teacher or teachers with resource persons on instruction-related
matters. Accordingly, consultation takes place when a teacher
Jiscusses a problem with a colleague, seeks advice from the princi-
pal, plans a program with a supervisor, or interacts with other
resource persons. e

Recent regearch has indicated that the intormal r collegial
~ource of consultative dassistance has become a resource more rrequentle
used bv teachers (e.g. Haughev, 1976:18F;~ lortie, 197>:72; Plamondon,
1973:113; Unruh and Turner, 1970:164).

Lortie (1975:72) found that "Teachers . . . turn to others

[teachers] for help, preferring the informal exchange ot opinions and

experience to reliance upon the hierarchv.' This substantiated the
work of Hermanowicz (1966:15-25V, cited in Lortie +1975:75), who

reported that:



. . . the beginning té!chers he studied were lukewarm or
‘(‘négative about the help they got from those officially designated
e. as their sources of supervision and assistance [consultants]
..« . . . They [the teachers] clearly preferred the help they
obtained from the closest to them in rank; they mentioned teachers
4

. 53 percent of the time . . . . Younger teachers . . . were

even more inclined to turn to their peers.

Teachers do not deny that they have concerns and are in need of
consultative assistance, but rather than consult with supervisory
personnel they instead, as the literature so vividly shows, prefer to
seek help from their peers.

Since the school systemg.used in this study were not all
endowed with central office or area consultative personnel, consultation
was defined as a teacher-initiated seeking of advice and assistance
that occurs in an educational setting between a teachers and other
personnel.

“esearch Studies

Studied related to the consultative needs ot teachers nave

tovused mainly on the concerns of neophyte teachers fe.p. Frand, 1970,
“Gillivrav, 1966; Milne, 1968; Mollner, l¥o8). A few have addressed the
cncerns of tedvhers of varied teaching experience (exa. Ellis, (974
Fuiler, !9b9; Fuller and Parsons, 1972), but none speciti allv considered

rnese teacning in o junior izh o schools.

vMany ot these duthors in dealing with the concerns 1t tea ners
ave at the same time dealt with a specific retferent with whom tedohers
—av consult. Theretore, within this portion of rhe literdture review,
the consultative needs of teachers, the role of  cpartment of Education
regional office personnel, the role of school svstems central ottice

sersonnel, the role of the principal, and the .ollegial assistance
r) A s A



19

offered by teachers are examined in order that the reader might gain a

better insight of those from whom tedchers seek assistance.

Consultative Needs of Teachers

Franc (1970) directed her research to’ard the perceived concerns
‘

of 75 beginning elementary school teachers in the United States through
questionnaire and interview techniques. Data from the study indicated
that 60 percent of all problems experienced by elementary school teachers
‘were in the major areas of instruction, discipline and the use of
~lassroom materials. When asked to rank the problems experienced,
teachers designated instruction, discipline and interpersonal problems
is the three areas of most concern. The latter concern was perceived to
he one ot a2 teacher-administrator relationship rather than cne bhetween
colleagues.

v wsurveving a sample ot 16d educators, Medillivrav (14nh)
soucht to determine the perceptions of beginning vntariv high school
tvachers with regard to the supervisory assistance given them. lhe
respondents trom three large urban centres in Ontario were asked to
select trom 4 prescribed list of 22 problems those that thev perieived o
he the most serious. They were also asked to indicate those problems tor
whiyh they received the most assistance. Results tvom Mecillivrav's
V1496n:135) study indicated that problems ifor whigh tedachers required the
most Assistance, namely the areas of classroom teaching, s hoeol
orientaticn and subject matter, were generallv the same tor male and
temale teachers. Pupil motivation anqa!isciplinc were rezarded as brin;
major Joncerns.

Findings similar to those of McGillivrav's were btained bv



Miller and Hodgson (1953:20) in Alberta. They found that serious
problems experienced by beginning teachers in single'and multi-graded
schools included the following: (1) lack of equipment, (2) maintenance
of discipline, (3) motivation of pupils, (4) planning of lessons, and
(5) adjusting to various needs and abilities of pupils.

In a study of 36 teachers in selected senior high schools in
vebraska, Moller (1968) obtained similar findings to those of
McGillivray (1966). Moller's research showed that the major instructional
problems of beginning teachers were classroom instruction, student
motivation, grading, meeting individual differences, discipline, working
with low ability students, regulating coverage of course material,
making satisfactory tests, and a lack of te€aching creativity. Formaner
(1yn>:15U), when interviewing 36 beginning teachers in a large urban
- hool svstem in Alberta, foumd that they mainly required help in
Jetermining pupil evaluation. Of those teachers surveved, only 19
percent indicated that adequate help was available in terms of pupil
evaluation. In pursuing the orientation procedures o'e separate
school svstems in Alberta, KueMler (1959:199) also tou that neophvte
teachers often failed to receive help whed*it was most needed.

Similar findings to those already mentioned were obtained by
F1l1is(197+) when he attempted to identify the educational needs of
teachers. Ellis (1974:100) tound that teachers perceived student
attitudes as a major concern. Other concerns expressed as teacher needs
were identitied by the study:

1. tedchers are unable to relate to students and their
individual needs,

2. teachers are not 2iven an adequate background in their
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subject area,
3. teachers do not have the basic teaching methods mastered
for daily use, #
4. teachers are unable to define educational goals and do
curriculum planning,

5. teachers do not have the basic skills on the use of media

equipment,

W& 6. teachers are unable to handle classroom discipline
perlems, and

7. teachers are unable to individualize instruction in large
~roup situations (Ellis, 1974:10).

Problems experienced by beginning teachers, as indicated byv
v11ler and Parsons (1972), suggest that there is some consistency with
respect to the general nature of the expressed concerns. Farlier
Fuller (1969:218-221) in conceptualizing the concerns of the teachers
proposed a4 three-phase model of concern to include the following:

1. Pre-teaching phase: (non-concern) teaching .onverns
expressed are amorphous and vague.
2. tarly teaching phase: (concern with self)
- covert concerns - Where do I stand? e.g. head of department
and principals ,
- overt concerns - How adequate am I? e.yg. ibilitv to

control class etc.

5. Late concerns: (concerns with pupils) pupil zain and seltf-
evaluation. :

Kass (1975:4) has further developed Fuller's idea, postulating
4 three-phase developmental sequence of concerns. Stage 1 deals with
.oncerns over self or a teacher centered period, Stage 2 involves

concerns over instructional matters {n the form of content structure,

vrd Crama 1 crmoalbe A cancarne nuver individnal learnino nrohlems or a
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student-centered period. As the stages are considered to be sequential,
resolution of an earlier stage leads to a latter stage of concern.
Further, Kass (1975:4) indicétes, "Individual teachers may move through
the developmental sequence at different rates, or may remain at either

the first or second stage throughout their teaching caE:Frs."

Formal and Informal Consultative Structure

Many formal agencies exist through which teachers may obtain
consultative assistance in order to overcome their experieﬁced concerns.
However, only those research studies pertinent to the role of the
fegional office personnel, the rolg of the central office personnel, and
the role of the principal are dealt with in this study. Collegial

‘onsultative assistance as an intormal agency is also discussed.

Role of regional office personnel. In Alberta, the Regional
Otfices were established as an extension of the provincial Department of
Yducation in order to equalize the educational opportunities available
to rural and urban areas of the prévince (Ingram, et al., 1974:12).
These otftices provide highly qualified and specialized consultants in
irious educational disciplines. Specificallv, regional office
cersonnel, Prout (1974:2) declares, provide consultative services to
coval scneol districts on behalf of the Department ot .Zducation in
order that the needs of a diverse and constantly changing society night
be met.

Data from a study of the statfing practices of Alberta schools
conducted by Hahghey (1972:154) showed that cver 0 percent of those
rvachers sampled expected to use subject area consultation, curriculum

ind instructional innovation, and media services !rom regional otficve



staff.

Five studies have considered the role of suéervisory personnel
situated in Regional Offices of Education in Alberta (e.g. Chapman, 1972;
Holdaway, 1971; Ingram, et al., 1974; Prout, 1974; Snelgrove, 1965).

In examining the role and nature of Regional Offices of Education
(ROE) in Alberta, Chapman‘(1972) gathered data from 44 professional
.staff members. Reéponses:supplied by consultants intimated that the
objectives of the ROE were: (1) to provide consultative services to
teachers, school administrators, and school boards; and (2) to evaluate
as part of the consultative process, though such an evaluation was not
to be considered as being synonymous with "inspection.'" Objectives of
a more specific nature included the following: (a) assisting with
curriculum development, (b) acting as monitoring agents, and (o)
facilitating communication among the educatjonal svstems. Consultants
also reported that they felt the primary justification for their
designation was the provision of consultative assistance to those rural
ireas having limited support staftf and experiencing difficultv in

:h8) .

-
/
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<eeping up with current and new educational ideas (Chapman, 1Y
Prout (1973), in seeking to eva}uate the functions of Regicnal
ﬂfficqf of Education as thev relate to the execution of virious tasks,
-

~ampled superintendents in the province of Alberta. As in Chapman's
(1972) study, respondents indicated that the consultative function was
the major reason for contact with ROE staff, due to it being the most
requested service.

A descriptive study by Snelgrove (1965), of the administrative

role of district inspectors in Newfoundland, gathered data from 17

district supervisine inspectors. He rfound that all of the inspectors
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regarded lnstructional supervision as a means of improving the total
learning stiuation through stimulation of teacher effort and educatfioml
leadership. The consultative function was emphasized as being an
integral aspect of improving instruction, though 15 of the 17 respondents
said that in their regions services.were inadequate because the geo-

graphical area to be covered was toa large and the number of schools

too many.

Role of the central office personnel. Many studies have

accommodated the role of various central~office supervisory personnel
(e.g. Cowle, 1971; Duboyce, 1970; Haughey, 1972; Heron, 1969; Hewko,
1965; McLoughlin, 1965; Pitsula, 1966).

Cowle (1971) sought to examine the role of the ¢lementary field
consultan; with a view to determining the potential value of the
position to a large urban elementary school district. The expectations
of the role, in terms of 34 functions that consultants perform,
were sought from five different groups: vcentral ovffice personnel,

N

e¢lementary school principals, field consultants, elementarv coordinators
and elementary teauher;. werall findings indicated a high level of
agreement between all groups. The role of the field consultant was
perceived as being one of helping teachers with classroom problems and
»f maintaining by in-service education a high standard oprrofessional
«nowledge and competence in teachers.

An examination of large school svstem growth in Alberta was
conducted by Duboyce in 1970. He determined that principals and teachers

viewed the function of central office personnel differentlv. Principals

tound the functional definition of central office personnel lacked
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specificity, whereas teachers perceived the primary function of central
office personnel to be that of providing assistance to teachers.

Haughey (1972), in determining the opinions of teachers in
Alberta concerning staffing practices, obtained data from 1,558
respondents. Findings (Haughey, 1972:152-154) from these data were as

-
follows: '

1. a division of opinion existed with regard to adequacy of
numbers of consultative personnel. Fifty-nine percent of rural teachers
telt there were insufficient personnel compared to 14 percent ot urbdn
teachers:

4 majority of teachers indicated that the numbers or in-
school consultative personnel were insuftricient;

J.  satisfaction with the numbers of central ottice and in-
svhool personnel increased with yvears of post-secondary educationg

+. central office consultative services were most trequently
nsed by elementary teachers and in-school vonsultative servives by
senior high school teachers;

. vears ot post-secondary education indicated a 2reater use ot
central office and iIn-school services;

n. Juring the September to November 1971 period, Jdistrict
teachers utilized the services of central ofrice and in-school persenneld
—~ore often than did county and Jdivision teachers.

In a study of 13 funior high school coordinators in Alberta,

[ 4
Hewko (1965) obtained data from juestionnaires distributed to central
office personnel, principals, assistant principals, coordinatoers, and

teachers. These persons were asked to rank in order of importance nine
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services tor teachers. He found that the dssisiing ot teachers to
develop etfective methods of c¢lassroom management and engaging in
consultations were the two most important functions of the coordinator.
Teachers and principals felt that discussing classroom management,
teaching procedures, and the use of resource materials with teachers
were the services most highly regarded ot coordinators. Coordinator
respondents expressed a concern over the reluctance of teachers to
utilize the services of coordinators, a point which other respondents
considered to be the result of the unattractive personality of the
coerdinator.  Hewko concluded that consultation rather than coordination
was the perceived tunction of the junior high school coordinator.

Heron (1969), in a study involving a targe school svstem in

o

Imerta, conducted a4 turther examination ot the coordinator's role,

acueh the problem considered addressed onlv soience coordinators.  In

e

cntrast to the tindings of Hewko (1965), the Jdata obtained bv Heron

v

Tendiivy) Clearly revealed that the coordinator was able to function

ctffectively onlv 10 the school in which he was Jdomiciled.
metfedtiveness within other -chools was perceived as belng attributable
©oothe rollowing aspects: (a) the coordinator's lavk ot a (lear perception

roais role, (O) the science teachers' lack of clear role expectations of

re
~

rdinator's role, (0) incongriencies between role percepticns and
role expectations, and (d) an insutficient time allocation tor
L4

oritnator Jduties.

MoLoaghlin (1965) had 240 teachers, o5 principals, 19

.

apervisors and 1Y superinteadents from 19 scheool districts in 3ritish
Columbia otrer treir cpinions in order to define the role of the

cLoementdry education shpervisor. Nata stowed tihoat s pervisory datiles
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should {nclude in-service education activities, provision of and
experimentation with instructional materials, and programs to meet the
needs and individual differences of remedifal and accel®rated students (pPP.
107-108). Further, it was stated that coansultation should occur with
teachers in terms of their strengths and weaknesses, though principals
and teachers were opposed to anything having the connotation of

"inspection.'

Rgﬂgfgf.;heipringipp}. Studies reflecting the perceptions of
principals have been extensive (e.g. Hrynyk, 1963, Morin, 1964, Toews,
L4970, Wetter, 1965, Uhlman; 1966; Ziolkowski, 1965).

Hrynvk's (1963) tindings, trom a study conducted in Alberta,
indivated that the area of supervision of greatest importance to teachers
was that ot curriculum development, especially in the Jdetermination ot
A program tor slow and superior ledarners. In Morin's (1964) research,
principals rfrom 123 public schools in Alberta perceived their role as

consisting primarily of "programming,” "stimulating,” and "coordinating."
“orin concluded that, due to the principal's role expanding into all

. 1
treas or the educational organization, teachers mav be inclined to look

tor leadership and assistance from other teachers rather than from
principals (p. 1O,

Toews 11970) surveved 36 elementarv-junior high school principals,
273 teachers, and 20 superintendents in Alherta to determine the role ot
the elementary-junior tigh school principal. He :ound that teaoners
generally agreed that the principal was a main source of assistance for

teachers when solving individual student problems. Further, Toews

bserved that female teachers having 10 or more vears of teaching

L}
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experience and teaching lower elementary grades placed more emphasis on
this expectation than did other teachers. However, parents from four
¢lementary attendance areas Iin a large urban school system in Alberta,
(u;%vspondents to a study pursued by Wetter (1966), attached higher
priority to those tasks of an elementary school principal which related
to professional development than to those tasks related to otfice
management.

From a study of Nova Scotia principals conducted by Uhlman
(1966), the most {mportant ftunction ot a principal was shown to be that
of an instructional leader responsible tor providing consultative
assistance to teachers. Harrison's study of 1965, involving Nova Scotia
principals, also emphasized a major function ot the principal's role as
being one of oftering assistance to teachers.

In Jetermining the ditferences in the supervisory pra.tices of
senior high schools in Saskatchewan, Ziolkowski (1965)Adetermincd that
teachers in schools classified as "superior' attended statt meetings
which were planned to emphasize the discussion of teacher probiems.
dowever, tor schools designated as "interior,” such was not the ..ase.
hata also showed that over 60 percent of all teachers Jdiscussed
classroom concerns with principals on social occasions. Over 490
rercent of teachers had informally discussed classroom probiems with
the principal around the school. Further, over >0 percent ot ail
teachers had received consultative assistance trom principals in terms
't preparing tests, planning special projects and outiining units ot
work. Principals involved in a study directed bv Andersson in Alberta
(1971:104) placed heavy emphasis on the consultative aspect of their

role, thus indicating that consulting with teachers with regard to thelir
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voncerns was an {mportant facet of thelr role function.

Collegfal consultative assistance. Research directed toward
the collegial aspect of consultative assistance has fncreased in recent
vears. MGillivray (1966:127), in his study in ontario, tound that 45
percent of the 65 educators responding to the questionnaire indicated

that fellow teachers were the referent sought. Thirty-nine percent of
respondents reterenced department heads and three percent principals.
Findings from a study conducted by Formaner (1965:150) in Alberta

showed that a large proportion of the respondents sought consultative
assistance trom the principal or vive-principal. Other tea hers were

ilso tound to be a source of assistance.

An examination of the curricvulum planning needs ot tei hers by
cardner (1971:102) produced results which intimated that . . . tedoners
were their own main source in consultations tor their decisions, " aad
vtten a rescurce person to other teachers. Ian drawing conclusions rom
nis research, Gardner \1?71:113\ suggested that teachers experien. od

cncerns in the areas of content and methodology.  Souarces ot consaltative
issistdnce ranged trom principal, tellow-grade or subject teachers, ind

t curriculum worker or a librarian. Gardner (1971:115-11h) on. tuded by
saving:

Although elementarv teachers turn to manv persons tor help in

init planning and teaching, thev almost invariably turn to three
particular persons. These three persons stand dpart trom others

1n the analvsis ot the data, both in number ot Limes thev were
consulted and in that fourteen Ot fitteen tedacters did consult owith
them at least once. These three persons dre the principal or
dissistant principal, the fellow grade teacher and the librarian

R Secvondary teachers also indicated that subject specialists
in tields or [sic] other than their own, and department chairman were
consulted in more instances than anv other group of persons.

Farther, dardner (1971:117) notes that extensive .se is ~ade 1

other teavhers of the same grade level or subiecl irea “esiies that ot
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specialists in other arvas.

Also investigating reterent patterns ot teachers {n curriculum
planning, Oberg (1975:236) wathered data from 59 experienced and
prospective classroom teachers. She tound that yhen planning curriculum
needs teachers would often (onsult with other ¢lassroom teachers.

Lortie (1975:79) conducted a sur%?y of all professional staff
In a large school system in order to determine the most important source
of classroom {deas. Responses indicated that {nformal interactions with
peers were clearly the modal (hotce.  Theretore, concluded Lortie ([945:

‘h), "Intormal channels dare preterred to the institutfonal {zed means,’

ind the peer group rather than ad Strative superiors,

similar rcwljm were ob w Tower (1965) when he surveved

‘. -

ve inexperienced and 24 experie nning teachers in Indianapolis

publi schools.  Datd showed that consultative services perveived to he

. v
o mest value were those received trom other tegchers and consultants.
Milne 1 1v08) experienced comparable results when surveving .20 neophvte
tvachers in the fdmonton Publiv school District. [leahers reported that
tellow teachers and department heads ottered the most Nelptul consultative
dssistance.  Principals and central oftfice personnel were perceived as
helng the least helptul.
frelimicary study by Plamondon

v

In 1973, Plamengon sought through qiesticnnatre nd interview to
‘htatn teachers' perceptions of the needs o r consultative 1ssistince.
de asked the teachers of five schools in in urban scheol district to
incivate those areas, trom a total ot 2%, in which thev would have 1iked

tv have had onsultative assistance upon regiest., The respondents were
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also asked to indicate the person whom they would prefer to provide the
required assistance. These referents included the follo;ing personnel:
principal, assistant principal, departmént head, guidance personnel,
librarian, another teachers, district office staff, Department of
Education consultants‘and university personnel.

Data gathered from the study indicated that obtaining information
on the background of students was of concern to 39 percent of the
resporidents. In the general area of student needs over 30 percent of the
teachers sampled stated that consultative assistance was needed.

Imdividualizing programs of instruction, arranging tor demonstrativns,

developing testing instruments and developing teaching materials .cre all

-

task areas in which over 70 percent of respondents revealed a :=-. - :or
consultative assistance. R
L]
Responses to the question "What dare teachers' perception- : t.e

perscnnel best able to meet their needs tor assistance in each of
< : ’

consultative task areas!" indic?tvd that teachers perceived in-schood
personnel 4s being those to whom thev would refer when seeking assi-tan. e.
't these teachers who required assistance in the areas of "'Curriculum and
Program Development,” 25 percent stdated that department heads were best
able to meet consultative needs (p. 3). Twentv-three per_ent . hose
"another teacner’ as 4 referent !or assistance.

Of teachers In need of consuitdtive assistanie tor the task
ireas under the collective heading "Instructional Materials,'” 30 percent
perceived the librarian as best meeting those needs. “In the collective
task areas of "Methodulogy and Instructional Techniques'" and "Stadent e
Medsurement and Eyaludtiods,” other teachers and cuidance personned

]
respectively, were perceived as best able to suppliv - ns.itative

oo
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assistance. Guidance personnel were designated by 59 percent of the
total responses as those persons best able to supply assistance toward
"Meeting Specific Student Needs."

To the question "Do teachers feel that more release time for
vonsultation should be given to department heads?" 73 percent replied
aftirmatively. Further, Plamondon (1973:83) stated that:

The majority of teacherg (74 percent) were in favor of giving

teachers of recognized ability, who are not in any designated

idministrative position, released time on a scheduled basis to
provide consultative help.

“onsultative Study by Haughey
“aughey (1976), in a study based on the exploratory research of.
Plamondon (1973, usked elementary teachers in three s hools of an
Atherta school svstem to provide information on their consultative needs,
the persons with whom thevy (onsulted, their perceptions ! themselves as
Nsnltants, the satistdctioen experienced with regard tog assistance
reovlved and the specifile reasons ror N0t seexking assistance.
ata were obtailned bv o uestionnaire and tellow-up interview from

a population o f =n tealhers., wentv-one task dreds were srouped under

SoLr major headlngs, Curriculum and Program,’ Instruotional,’

CAudio-Visual Technoloavy  and "Special Student Needs.” Tea hers

-

fnnolved In the study were dsrked to indicate by 0 CNeck LHOSE sk 1D e1S

or which thev had:gdesired dassistance.  Respondenls were aiso to

Indi. ate whether tnis desire for (ensuitative assistance . coarred more
than onve during the s neol vear.  [he interview schedule enanied

.

tvachers o indicate in gredter gepth their particulir .oncerns, the

Ulme of ouourren. e, those people consulled and thne learce ot satistact: o

recelVved fTrom e s Lltation,
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In the task areas under the heading "Curriculum and Program,"
55 percent desired assistance in "developing course outlines," .5
percent in "developing unit/lesson plans'" and "developing instructional

materials.” For those task areas classified as being "Instructional,"”

<6.3 percent of the respondents were in need of assistance when
"planning individualized instruction.'" Thirty-five percent of teachers
required assistance when '"teaching concepts, ‘onstructs, generalizations,"

“leveloping/using small group activities” and "grouping tor instruction."

fa the task area "operating audio-visual equipment,” 63.8 percent of

respondents desired assistance. 0Of those task areas grouped under

‘Special Student Needs,' over 50 percent of the teachers required

isslstance In each task area. ‘he task areas under this collective term

requiring the most assistance were "'diagnosis of learning difficulties"

) percent) and "developing remedial programs” (75 percent).
rothe 03Y specitic conoeras experienced by teachers in the
“aricus task areas, L0 percent were in the area of "diagnosis ot learnin
r kL

ficulties. "Developing remedial programs’ ac. .ated tor 9 surcent

—
re

IO 4 . T ] : P il oo - . .
Potediner concerns;  selecting Instructional material’ 3o or ent;

perating audiv-visual equipment” 7 percent; and "develcpine ourse

&l

cines,”™ Yobtaining student-backgroumd o reation 1mi& ~oaving
Ted ner-pupll problems'” b percent.
‘e retferent(s) sough® by teachers when desiring assiscance tor
thelr concerns were usually grade "level olleagues, stuart hoiding a
formal position in the same s hool and remedial reading specialists.
Though the pupulatien ratio of tfematesoto males was 3:1, the persons
*
g, ‘
y < . .
mostootten \nnsdi;ed were males with tive or six vears ot post-secondary
« b‘

£ L. . .
Gducation.  Sixty-two per.ent of respondents (adi ated thart e
o
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supplied consultative assistance at least twice weekly. U

Information received from teachers providing assistance was in
4
® general rated as being either ''satisfactory” or 'very satisfactory."
Greater dissatisfaction was expressed with assistance provided for
) "interpreting curriculum guides" and "using problem solving/inquiry
Jiscovery methods' than for other task areas. Dissatisfadtion with
1ssistance vrfered by peers was found to be related to vears of post-

- secondarv vducation and vears of teaching experience. In other words,

regard collegial consultation as

less qualified teachers,tendeq;;?
. ey h i

being mere satisfactory td
education.
Yor those 7 teachers not seeking consultative assistance for
titelr concerns, 13 reasons were given for their not doing so. lhese
wien catescrized were as tollows: (1) thev did not consider the concern
to be crucial; (2) thev did not xnow whom to ask; (3) they had no time
or materials; and (<) they c¢btained information without seeking “

dasslistance.

[n discussion issuing from this studyv, Haughey et al. (1977:94)

'y

indicated that teachers viewed each other as productive sources

't consultation and interacted regularly on protessional matters which

tended to focus on yractical concerns and instructional procedures.’
Such contact occurred when occasion permitted and if the consuitee had
‘ntidence in the referent. Haughev et al. (1977:94) theretore suggested

that becdause vonsultative resources and teacher needs vary trom school

i < .
to school: Ve,
—
ihe principal therefore continuouslv needs to assess his statt
and each year, with their consent, develop an inventorv of interests
and talents which can be utilized. At the same time he can

anticipate that certain regular needs will surface, ‘such as
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curriculum advice near the béginning of the school year, and advice
on special pupil problems during the year. By taken [sic] action
to meet these concerns through such an {yventory, the most common .
obstacles for not obtaining help, namely lack of resources or lack '
of information on whom to consult, could be reduced.

CONCEPTUAL FRAMEWORK

The conceptual framework used in this study focuses upon the
concerns experienced by teachers for which they sought consultative
A .
assistance. In many cases teachers by themselves were unable to solve
these manv and varied deficiencies to the extent that they were not
Jeveloping in terms of professional and personal growth. This being
the case, the research question becomes "What are the concerns of
teachers with respect to the teaching situation, and, if concerns are
expressed, to whom do teachers turn for assistance?"
The literature review shows that teachers; be“they neophvtes
r persons with vears of experieace, generally experience substantial
oncerns in the educational milipu. These concerns may arise tfrom

*
developing subject objectives or determining an ef ficient evaluation

'

system. Previously, when teachqrs taught in schools with an inspectoral”

L3
school administration, the administratoer was able to obhserve various

deficiencies in teachers. The administrator then prescribed the
remedies that he perceived as being necessary.

vradually, a supervisory stage evolved wherebv areater emphasis
was placed upon the discovery of improved teaching processes. A new
phase has since developed, namely‘that of cvonsultation, where greater
autonomy is accorded the teacher in the solving of educational concerns.
within this phase, teachers are encouraged to develop both personally

- . [l
and protessivnally.
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To meet the needs of teachers, agencies of a formal nature have
been established. Teachers are encouraged to utilize these services,
although some do not, frequently because teachers solve their own
concerns, or because the services offe}ed are perceived to be 1nade§§;%e.
Even so, attempts are made to solve concerns by incorporating cooperation,
teamwork and interaction involving Department of Education staff,
central office or area staff, and the school principal. But even this
has not been enough. Many authors (e.g. Blumberg, 1974; Haughey, 1976;
Lortie, 1975; Savage, 1959; Unruh and Turner, 1970) have indicated that
teachers utilize sources other than those formally designated. Data trom
studies bv Haughey (1976) and Plamondon (1973) show that the collegial
or informai referent is much used in the consultative process tor these
reasons:

‘
1. a lack of status ditterential,

-

2. the removal of an evaluative threat,
3. the availability ot referent personnel,

+. 4an awareness of the teaching situation, and

(al

an ability to be selective in the referent sought.

Essentially, collegial assistance leads to the development of a
healthy rapport between teachers in which Neagley and Evans (1970:6)
contend that no single body dominates or influences the group, but
instead the judgments of all are considered. Such an environment leads
to an improved teaching-learning situation tfor both the teachers and
the studen€s.

From such an inteqrction'a Jegree of satistaction or
Jissatisfaction with the consultative assistance will exist. In either

situation, the possibility of concerns ot 4 new or recurring nature
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developing exists. On the one hand, satisfaction with assistance
provided to the consultee may briﬁg about an improved teaching-
learning situation, although the possibility of a new situational
awareness fosteriné new concerns is present. On the other hand,
dissatisfaction with assistance provided is likely to be rewarded‘with
a'concern recurrence. In efither situation, as new or old concerns
emerge, the problem is either examined at the problem identification
stage or new referents are sought. From such an experience, the
professional and personal growth of the teacher is encouraged.

’ 7/

Figure 1 graphically illustrates the conceptualization ot the
cvelical nature of teacher concerns. The stimulus occurs with the
ihentification of teacher concerns, be they conceptual or pragmatic.
solving, or attempting to solve, the coscerns experienced involves the
process of selecting from formally and informally designated referents
(hose persons ''best” able to help in a given situation. such selection
~av well be made on "hearsay' or a previous past-experience. Also,
situations could arise whereby the teacher does not seek assistance for
his concerns because of a negative previous experience.

Should a referent be chosen, the outcome becomes one ot elither
satistaction or dissatisfaction with the assistance rendered. [If

satisfaction with the consultative assistance ovccurs then a rurther

outcome ensues -- an improved teaching-learning situation tor both
teacher and student. This in turn leads to personal and/or professional
srowth. At this stage, the teacher because of this growth experiences

new and more complex problems, possibly because f 3 new "awareness"

L
cained trom the solving of the original . oncern whatever, the cvcle

begins again as the teacher in identifyving new .oncerns decides upon the
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assistance and consultant needed.

Were the initfial outcome vne of Jdissatisfaction with the
consultative assistance rendered, then the teacher is faced with several
alternatives:

1. 1in experiencing recurring concerns he can either seek
consultative assistance from a different formal or informal referent, or
). in experiencing recurring voncerns he can, because of bad
sast-experiences, fail to seek consultative assistance tfor realized
concerns, or

}. he can solve the problem himselt and through personal and
protessional growth encounter and identity new concerns tor which

reterent help is sought.



thapter 3
RESEARCH DESIGN

The research methodology used in the study {s presented in this
chapter. A description ot the research instruments, populations and
samples, Jdata collection procedures, treatment of the data, and the
delimitations, agsumptions and limitations of the design are included.

he questionnaires were based upoun those used by Plamondon
173 and Haughey (1976) . Moditications to the questionnaires were
—ade tor use #n junior high schools, because Plamondon (1973) directed

f1is research towards tedachers ot all crade levels, whereas Haughev (1976)

sampled teachers trom elementarv schools.,
RESEARCH ILSTRUMENTS

cholve ot Instruments
In educational research, Fox (1969:324) suggested that:
there are two conditions which occurring together
sagcest and justity the descriptive surveyv: First that there is an
dbsence of information about a problem of educational signiticance
and second(lv], that the situations which could generate that
intormation do exist and are accessible to the researcher.
- 1 : : - . - . . 1 . - -
Both conditions of which Fox speaks exist in thg area of formal and
Intormal consultation in schools. Intormation pertaining to the concern
't teachers and the utilization ot consultative personnel is sadlv
tavking.  Theretfore, in order to provide some intormation on the concerns

‘'t d.nlor high school teachers a questionnaire was leveloped and used s

4 ool ror cathering the required Jdata.
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Kerlinger (1973:44) ;tated that mail questionnalres have serious
Jefects, such as low response rate and the inability for alternative
responses to be checked. He stressed that every effort should be made
to realize a high return. Procedures employed to accomplish this are
given in the section dealing with "Data Collection Procedures."

Good (1972:230) stated that in a questionnaire "The form of
questions may be closed (categorical) or open-ended (inviting free-
response) .’ Closed questions, Good (1972:230) advised, are categorized
tor respondents to check, thereby tacilitating the counting ot trequencies
and percentage responses by the researcher. The open-ended or tree

response question allows the attitudes, interests and preterences-Qf

~.

T

respondents to be considered, though tabulation and summarization are
t ime-consuming (Good, 1972:230).
"he questionnaires developed tor the study allowed tor both

~losed and open-ended questioning techniques to be utilized.

.

[wo separate questionnaires were Jdeveloped for the study.
“hese were submitted to (a) 353 junior high school teachers, and (b)

nb supervisory persvnnel in tour school systems in Alberta.

T"eacher Questionndire

¢

aumber ot vears ot teaching experience (a) in total, th) in present

"he questionnaire (Appendix €) had the following sections.

Section A requested the following data pertaining to sex;

school system, and (¢} in their present school; congruence between
teacher preparation and teaching assignment; grade level(s) taught;

subject areats) taught; and present rosition in the school.
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Sectfon B contained in Part 1 a list of 38 consultative task

areas under the following six major headings: Development ot Annual
Curriculum and Program, Planning for Daily Instruction, Audio-Visual
lechnology, Instructional Process, Student Needs, and Interpersonal
Relationships. By designating the appropriate consultative task area,
with either a | or a 2, teachers indicated those task areas that were of
concern to them one or more than once during the current school vear
respectively. Also, teachers denoted the person(s) trom whom they
sought (onsultative assistance with regard to their expressed concerns.

For those teachers who experienced voncerns not addressed in
the questionnaire, a tree response section was made available fdr their
15e .

o turther obtain data allied tu the teacher's ..o
respondents were asked in Part 2 to:

1. 1list three consultative task areas and the specitic nature
of (oncerns experienced in edach task area;

2. indicate the reterent from whom theyv smdght consultative
Assistance tor those specitied concerns; and

3. 1ndicate the degree of satistaction experienced with the
consultative assistance rendered.

Respondents were asked in Part 3 to indicate whether they
rendered consultative assistance to teachers in their present s hool or
in other schools, the frequency with which such consultative assistance

curred, and the task areas tor which consultative 1ssistance was
rendered.

tart & was made available to respondents in 'rder that they

,o.——-‘"
~ight indicate if there were occasions when consultative assistance was
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des{red but not sought, the number of occasions when consultat{ve
dass{stance was desired but not sought, the task areas tor which
consultative assistance was desired but not sought, and th‘ixedson(ﬂ)

tor not seeking consultative assistance.

SﬂkerYJSQf},fff§PU“?},QES?(}PPPP}re

”
-

The questionnaire (Appendix D) h;d the tollowing sections.

Section A requested the tollowing data pertaining to number ot
vedrs ot post-secondary education; degree(s) attained and speviali;v of
each degree; number ot vears teaching experience (a) in total, and tb)
with present school board; number ot years is 4 consultant: .onsistency
S coensultative assignment with academio preparation; and (onsistency ot
consultative assignment with teaching experience.

Section B ocontained in Part 1 4 list ot 38 sonsultative 115k
ireas ander the tollowing six major Neadings:  Jdevelopment ot annaal

crriculum and program, planning for dailvw instruction, Judiu—visua}:‘

X M
It PR

Instructional process, student needs, and interpersonal®” PN
- f L
, ) ) : RS X
felationships. By designating the dppropriate consulitative task“area R
0 ‘ N - [
>

techaology,

with a4 check mark, supervisory personnel indicated thoseé task areas for

Jwhich they rendered consultative assistance to teachers, amd the . %y

3 .
‘requency ot that assistance.  Also, supervisory persunneljﬁennte@ tae
»
srade level(s) taught by the teachers to whom Cconsul tat iveaaas tance

* Elnd -~
was rendered. » iy .

e

for those supervisory personnel who rendered cusyltatige
D
> rva

assistance tor task areas not addressed in the questiorma?o, F tree
. BN
i .Y

L}
response section was made available for their ise. § »
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To obtain turther Jata allied to the (onsultative assistance

rendered by supervisory personnel, re:aundenls were asked {n Part 2 to:
[. 1list three cousultgtive task areas tor which thelr
consultative dsatstance.vas most requestad, and
2. list tor each ot those three task areas the three most
specific voncerns experienced by teachers.
Respondents were asked fn Part } to indicate if there were
ccegs fons when teachers were perceived to need consult;tive asgistance
hut did not seek {t, the ?requency'of such {nstances, the task areas for

which consultative assistance was not sought, and the perceived reason(s)

tor teavhers not seeking consultative assistance.
A ]

Validity ot Instruments
Kerlinger (1973:457) stated that the most .ommon detinition of
v ity U0 o ds eprt cmiced by the | Lestion: \re we measuring what we

think we are vasuring?” Toomswer tnais, tne juestion becomes one ot

.
4]

whether the researcher throurh the Tédl‘mtﬁﬁ an adoepted instrument is

measuring the  on o eptual intent of the study.

According to Zetterberg (lvbb:lla), validity, loosely
speaking, is the extent to which an indicator corresponds to a
etinition.’  In other words, an instrument mav be judged valid when its
results are comparable to evidence previously wbtdxged'(Phillips. 19773
S6) .

To tacilitate these dsplits ot validity, the gquestionnaires
adopted for the studvy were adapted from those used by Pliamnvndon «14973) and
Haughev (1976). Task areas listed in the Juestionnaire used by Haughev

(19701 were expanded and reclassified. The task areas were grouped into

~ix zZeneral categories:
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1. Development of Annual Curriculum and Program,

[8%]

Planning for Daily Instruction,

3. Audic-Visual Technology,

4. Instructional Process,
5. pStﬁdent Needs, and

6. 'Interpersonal Relationships.

Expansion and redefinition of these general categories

resulted in part from a review of the related literature which revealed

'
f

Jthat teachers, especially neophvtes, experienced concern with discipline,
teacher-peer relationships, and teacher-administration conflict. The
categories used by Haughey (1976) were reorganized to accommodate the
concern of discipline, and a new category of 'Interpersonal Reldtionships'
was generated. By rearranging and adding to the task @reas and categories,
it was hoped to better represent the concerns of teachers mentioned in
the literature and thereby improve upon the content validity of the '
questionnaire.

Kerlinger (;974:458) defined content validity as:
.'tﬁe representativeness or sampling adequacy or the
tontent -- the substance, the matter, the topics -- ©! a measuring
instrucent. Content valjdation is guided by the question: Is

the substance or content of this measure representative of the
content or the universe of content of the property being measured’

7o ensure content validity, clarity and unambiguity of the iInstrurments
Jesigned for the study, the questionnaires and an outline »t the purpose
of the study were distributed to the following people for review:

1. four selected staff mepbers. in the’/Department ot FEducational

Administration, The University of Alberta,

k]
-

2. sixteen selected graduate - idents in the Department of
’

‘4 Educat. . administration, The Umiversity ot Alberta;

Q
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3. tive senior staft trom the scthool systems involved in the

-

studyv; and

[

4. five selected teathers trom vne of the school systems
o

involved 1in the study. .

These persons were asked to make comments on the response

categories, task area descriptions, open-ended s, satisfaction

scale, headings and instructions, for?at and ia used. A draft of
the covering letter was also supplied.

on the basis of recommendations made by these pefsons, the
research instruments were modified. The modified research questionnaires

were distributed as a pilot study to five junior high school teachers and

4 principal in a school not participating in the main studv.

P‘} lot S‘[ UEX

The purpeses of the pilot study were to:

1. determine it there were anv ambiguous questivns within the
research instruments which should be rephrased; )
2. determine the most appropriate sequence of questions to be
wsed in the research instruments,

3. Jdetermine it anyv questions should be vmitted from the
research instruments; and

<. Jdetermine it additional questions were needed in the research
instruments to collect information pertinent to the study.

In addition to those already mentioned, Fox (1969:66) delineated
several other purposes for a pilot study:

[t may be designed to provide a trial run data-collection

approach. It may be intended to test ovut the Jata-collection

method or an instrument to see if it is in need of revision. It
may be done to provide some pilot data to test out the data-analysis
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techniques planned. It may be intended to see 1} the subjects
of the research can handle the data-collection ipstruments, or
it may be intended to give the research statf experience

\
Those purposes, as elaborated upon, by Fox (196’?6b), were implemented

in the pilot study. Following the pilot study, thg research instruments
é
were reviewed and revised before being administered to the participating

school svstems.

Reliability (

According to Phillips (1973:86), "Reliability refers to the:
extent to which a measuring instrument is liwely to yield a vonsistent

result.” Gorden (1975:6) was more specific in defining reliability as

e

the probability that an observation it repeated at a different
time bv the same person or at the same time by a competent observer, will
sive the same result.” As the studv was not to be repeated with the same
sample at a later date in the vear, nor conducted concurrently with 4

Jifrerent population, no tormal procedures were adopted to ostariish tne

reliability of the questionnaire. However, the instrument was larcelyv
A )
“ased on Haughev's guestionnaire, the reifability of which was confirmed

thirough use °f extensive interviews.
POPULATION AND SAMPLE ,
| o \
, 1
“
Haughey (1976:198) recommended that future studies might
)

oxamine the consultative practikes which occur in junior high schools.

: - - - .
further, tHaughey et al. (1%77:95) advocated additional o ensultative

L]
studies be conducted in the tollowing situations:

1. in secondary schools in systems which have few cventrai
office consultative statf;
). in schools in systems which have substantial numbers ot
entral office consultative statt;

-
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3. in schools in sparsely populated systems which require
considerable travel of central office staff; and

in schools in systems which utilize congultants based in
'families of schools.' *

i~

In an endeavor to accommodate some of the recommendations put
torward by these authors, the population for this study was derived Ezgm
junior high schools and supervisory personnel from four school systems in
Alberta. From each of these four school svstems, schools were chosen to
include:

.o
1. five randomly selected junior high schools from the Edmonton

Public School District, using the random sampling procedures proposed by
i
Ferguson (1971:121); ‘

.

2. all four junior high schools from the Edmonton Separate

School District;

3. all four junior high schools from the County of Strathcona;
and

+. all three junior high schools from the Coupty of Parkland.

Supervisory personnel from the four school systems were selected
on the basis of their formal consultative contact with junior high
school teachers. These supervisory personnel included assistance
superintendents, supervisors, Airectors, curriculum coordinators,

onsultants and principals.
DATA COLLECTION PROCEDURES

In May 1977 correspondence was initiated by the researcher with

the tollowing persons:

1. the superintendents of schools for the counties of Parkland

»

ind Strathcona, 4
H

2. the Director of Research for the Edmonton Public Scheol
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-
Dis&;ict, and v

J. the Cooperative Activities grogram Coordinator for the
Edmonton Separate School District.

"The purpose of this correspondence was to secure a list of
junior high schools in each system. Concurrently, permission was sought
from these administrators to permit junior high school teachers in their
school system to participate in the study.

Subsequent meetings were arranged with each of the school svstem
administrators in order'to determine those supervisory personnel to be
used in the study, and for approval of the prepared questionnaires. At
the same time, questionnaire delivery and collection dates were agteed
npon. »

During éﬁeﬁfirst week in September 1977, principals ot those
schools aartigipating in the study were contacted by telephone and
informed of the nature of the study. Dates for the deliverv and
vollection of completed questionnaires were also arranged.

Questionnaires were deliQered by the researcher to supervisory
persognel and the 16 Earticipating schools during the tirst week of
“ovember 1977. In all, 424 questiannajires were distributed. Question- .
niires were collected by the researcher two weeks after ghe delivery
date.

Une week after the expi;ation of the questionnaire completion
Jaté, follow-up telephone calls were made to the principals of
participating schools to arrange collection of late returns. The
majority of principals, besides reminding teachers ot the ;equired
questidnnaire completion through '""Daily Newsletters," personally

supervised the questionnaire collection. The questivnnaire return cut-off



date was established as December 9, 1977.

An analysis of questionnaire returns is given in Table 1. Three
hundred and fifty-eight questionnaires were distributed to teachg;s'from
four school systems. Of those 358 questionnaires, 238 were returned
with 209 or 58 percent of the total questionpaires being usable. In most
cases, questionnaires were discarded as unusable because teachers had
failed to complete any portion of the 1nstrumeht. Instead they had
chosen to return the questionnaire in a sealed envelope unanswered.

Supervisory personnel f;om the four school systems received 66
quesgionnaireS, of which 48 or 73 percent were returned. All question-
naires returned were found to be usable. In all, 257 or 6l percent of

questionnaires received from respondents were usable.

>

TREATMENT OF DATA

‘he data analysis wdas conducted both by the computervsnd
nanually by the researcher.

Data trom the clused questions in Sections A and Sections B of
both questionnaires were transferred onto data coding sheets and the
information then punched onto I1.B.M. computer gards. Special computer
programs were yenerated for analysis. Responses were analyzed by using
frequency distributions, percentage frequency distributijions, and ’
cross-tabulations.

Open-ended questions were transcribed separately in long-hand.

These responses were first categorized and then trequencies determined.
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_DELIMITATIONS, ASSUMPTIONS AND LIMITATIONS

‘ '

The study was confined to junior high school teachers and

Delimitations

supervisory personnel from four school systems in Alberta.

The notion of "major" significance was employed rather than that
of *statistical" significance whenever a percentage differential of 15
percentage ﬁoints existed within the data.

%he study did not seek to ;etermine the quality of the consulta-
tive assistance received or rendered, other than J;Ling whether it was
either Very Satisfactory, Satisfactory or Nof Satisfactory.

Also, no effort was made to determine the nature or extent of
the consultative assistance received or rendered, nor the reasons why
teachers sought consultative assistance tor task area concerns.

Reasons for differences in responses among the diftferent teacher

groups were not obtained.

Assumptions

Some assumptions were made in relation to the collection ot data:

1. those task areas delineated in the instruments accommodated
the major afeas of concern experienced by teachers;

2. that all respondents understood the various questions;

3. that all responses to the questionnaires, given by the
persons participating in the study, were valid;

4. that data analvsis techniques used accurately reflected the

respondents' perceptions.

lLimitations

As the data for the study were provided by teachers from non-



51
‘randomly selected schools and supervisory personnel, these data were des-
criptive in nature. Therefore, statistical inferences in tcrm; of other
teachers, other supervisory personnel, or other school SVStems were not
made. Restrictions on the generalizability of thé findings were also
imposed by the low percentage of returned usable questionnaires. With
regard to the variations that existed between the responses of some

groups, comparative judgments could not always be made because of the low

numbers involved.
S IMMARY

A questionnaire was used to obtain data from teachers in lb
[ ]

junior high schools in four school systems and from supervisory
personnel emploved in the same four school systems. These supervisory
personnel included deputy superintendents, assistant superintendents,
Jdirectors, curriculum coordinators, consultants and principals. In
the questionnaire both ¢loused and open—enqid questionning techniq:es
were used.

Meetings were held with administrators trom each of the tour
school systems in the study in order to determinme the schools and
supervisory personnel to be sampled. These meetings .ulninated in 358 ;

ek
teacher questionnaires and 66 supervisory personnel questionnaires heing

delivered by hand to those participating in the study. Once the final

cut-off date had been reached 209 usable teacher questionnaires and +%

usable supervisory personnel questionnaires had been returned. [hese
accounted for 61 percent of all questionnaires issued. "

1
-4

Data analyses were conducted manually and by compuger in order
to provide trequency distributions, percentage rrequency distrib:tions

dnd cross-tabulations as answers to research questions.



Chapter 4
‘ p
¥

DESCRIPTION QF THE RESPONDENTS

The distribution of questionnaire returns and the characteristics

ot the respondents in the study are included in this chapter.
DISTRIBUTION OF THE RESPONDENTS

Questionnaires
The study examined the responses ot 209 teachers and 438
supervisory personnel from four school systems. The Jistributions tor

questionnaires retu{ped by these persons are given by svstem and in

total in Table 1.
> o7
asable questionnaires (O pervent), whereas, Edmonton Separate School
District teachers had a usable return rate ot 63 percent. Usable
returns from the counties of Strathcona and Parkland were 63 percent and
>3 pervent respectively. Of a total of 136 questionnaires returned,
257 were tound to be usable with 29 being destroved because thev were
inadequately completed.

central office staff trom the counties of Strathoena and
Parkland returned all their questionnaires; all were usable. Uentral
otfice or area staft trom the Edmonton Public School District and the
bFdmonton Separate School District had a usable return rate ot +5
percent and b7 percent respectively. ¢Principals, when considered as a

sroup, returned 94 percent of their questiovnnaires, all of which were

asable.



Questionnaires received from the respondents represented a
return ot b8 percent trom teachers and 73 percent trom supervisory
personnel. Of these, 58 percent and 73 percent respectively, proved to

be usable. This gave an vverall usable return of 6] percent.
CHARACTERISTICS OF RESPONDENTS

Teachers

[he characteristics of the teacher population by system and
in total are given in Table ..

When cxamined by school system, male teachers ovutnumbered temale
teachers in the Edmonton Public School District and Edmonton Separate
Sschool bistrict, whereas female teachers were qf a higher proportion in
the counties of Strathcona and Parkland. In total, 109 or 52 percent
ot the teachers were male and 100 or 48 percent were female.

L

Three percent of the teachers had less than tour vears ot
post-secondary education. Sixty-one percent of the teachers had tour
vedrs ot post-secondary education; 23 percent five vears of post-
secondary education; and 13 percent six vears of post-secondary
education.

Fxamination by total years of teaching experience showed that
> percent had one total vear of experience; 1l percent had two total
vears of experience; and 35 percent between three and seven total vears
~f experience. Forty-nine percent of all teachers had eight or more‘
total vears of experience.

In terms of the number of vears of emplovment in their present

school, 21 and 18 percent of teachers had one and two vears of

vxperience respectively., Forty-four percent of teachers had between



56

TAMLE 2
PRUOUENCY AND O RCINTALL PREQUENCY DU T OBETION OF CHARAL TENISTICS
OF 1AL RS BY SYS UM GND TN TOTAL
1rsp® pasu” st ced
t 1 t b4 { 1 t b f
X
MAL P al 20 PA 12 16 13 16 L} 109
FEMALE ’ 14 1Y 7 38 18 18 8 100
roTAL 1t 3 40 19 b4 I Yo 16 209
YEAKS b POST b oo Awr FDUCATION
Loy i ARS 2 i 2 1 ] ! ?
o YLARS 19 19 17 8 b 21 27 1) 127
5 YHARS 15 7 1) [ 13 6 7 ) 8
hoYEAPS 1o ’ 8 L 4 2 - - 27
. - -
ToTAL A e 40 19 13 31 Y4 16 0N
T-TAL TEARS OF A sINe FYPERIINCE
1 YEAKR 1 0 3 1 2 1 4 2 19
D OXEARS 10 5 ? t 8 4 3 1 23
3T rAKS 18 9 10 b 12 19 14 ’ T4
8 1) YFARS 21 10 14 7 12 6 8 M 55
1344+ YEARS 21 10 11 b} 10 9 b) 2 o
TOTAL | 34 <0 19 ha 3l o 16 209
VEARS b PRDUOYNEND DN rbSENT O HOOL
1 YIAR 1o s 9 ? i1 5 15 7 43
2 YEARS i ' S 2 14 4 2 18
3 7 YEARS S 1 20 10 32 15 le ’ 91
Re YPAKD 1% 9 10 b} Y 3 1 ) )7
TOTAl M Ta MY 19 b4 31 3 16 209
GRADE ‘rvolosS)y TA T
GRADF 7 19 9 b 3 15 ? 10 50
CRADL B 15 7 12 6 9 4 13 -9
RAVE Y 17 8 10 b 18 ] 3 «8
RADCS T8 4 2 2 1 L] ] 4 2 16
A TS RS9 16 8 10 b] 16 8 “ < b
TOTAL I8 Y4 W0 19 64 1 3o 16 209
SIBJRCT AREA MOST JOMMONLY TALUGHT
TANGLACE ARTS 11 bJ 10 S 15 7 8 o Gh
SCIFNCE 1) 6 b 3 10 ) 4 2 1)
MATHE MATICS 12 6 S 2 11 5 8 “ B
SOC1AL STUDIES 6 ) 4 2 .Y 3 ) 1 19
PHYSICAL EDUCATION 7 3} 2 1 S 2 4 2 .8
INDUS TRIAL ARTS S 2 3} 1 1 .0 ) 1 12
HOMF P CONOMICS 4 2 2 1 4 2 1 2 il
TOTAL 58 28 1 L6 $2 29 VL S 1"
CPD - - Fdmoanton Public Scheol Distrtct
'L,\n - dumontoan Soparate Schood District
[ C Ly of tro. Ny
d .
(oo Couoty ot "arkl ynd

TOTAL

52
4“8

luo

6l
3
13

.8
a4

8



“ Ty
¥ )
[ ] h ~ S ‘* L}
¢ T N
* ] T A
A i
n
three and seven years ot experience in their present school, whereas 18 “
percent had eight or more years ot experience in their present school.
When considering grade level(s) taught, 24 percent of teachgrs
taught Grade 7 students, 23 percent taught Grade 8 students, and 23 ° N

percent taught Grade 9 students. Of those teachers who spent an equal
amount of time teaching students from two grades, 8 percent taught
Grade 7 And Grade 8, and 22 percent taught students from Grade 8 and
Grade 9.

when examined by subject area most commonly taught, 63 percent
ot teachers taught 'core subjects" which included Language Arts, s.1ence,
Mathematics and Social Studies. The greater percentage ot teachers
taught Language Arts (21 percent), Mathematics (17 percent), S ience (16
cercent), or Social Studies (9 percent). oOptions, which included
bhysical Education, Industrial Arts and Home Economics, accounted for
2V percent of teachers. 'Other position,” including teachers ot Art,
“usic, Orama, Library, French, Guidance and Religious Education, thodgh

aot mentioned in the labie, accounted tor 17 percent of teachers. Thev

were not considered in the tables because of the low numbers invaived.

The characteristics of the supervisory personnel population by
svstem and in total are given in Table 3.
When examined bv vears of post-secunddary education, lJ percent
't supervisorv personnel had four years of training. Fortyv-tour
k}
cercent of supervisory personnel had five vears ot training and 46
pervent had six vears of training.

The majority of supervisory personnel had more than 1l vears ot

teaching experience. of the -3 supervisory personnel responding to the
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questionnaire only 21 percené had less than ll years of teaching
e?perience. Thirty-two percent of all supervisory staff had more than
21 vears of teaching experience.

| With regard to the number .of vears supervisorv personnel had
spent with the{r present school board, 7 percent of supervisory

personnel had spent fewer than five vears with their present svstem.

*

‘Twenty-four pgcceni of supervisory personnel had between six and 10

vears of service with their present school boards, whereas 69 percent
. ‘ ) !
had been with their present school boards for 1l vears or more.
All supervisory personnel (apart from one who was newly appointed
" as a consultant) had three or more vears of formal experience as a
A %
consultant. Seventy-three percent of all supervisorv perscnnel nad five

or.more vears of experience as tormal consultants.

FORMAL CONSULTATIVE ORGANIZATION

M »

Yach school system emploved personnel available to Junior high

'}

. . . . 4
s&hool teachers for consultative purposes on a full-time or part-time

basis. -These personnel were either located within a tentral or irea

ot{ibé, or in a specific school.

' [
Edmonten, _P_U§.l_i ¢’School District (EPSD)

Of the four school sysetems used for the studv, the Edmonton
Public School District had the largest comblement of supervisory
personnel available for consultations with teachers. Personnel
available to teachers for gon5uitative purposes are known d4s curriculum

coordinators. These persons have the responsibility of working with

iunior high school teachers. !



60
Curriculum "core'" programs, i.e. Language Arts, Mathematics,
{ence and Social Studies, were each supervised by five curriculum
asbrdinators. Released time for consultative duties was 0.3 (one and
. ]
-one-half days per week).
Other curriculum coordinators supervise ''specialist" subjects
and have released time ranging from 0.3-1.0 (full-time). These persons

were not considered for the study because they did not come into daily

contact with the majority of junior high school teachers.

4

“dmonton Separate School District (ESSD)

iy

<« -

This school system emploved an extensive supervisory staff. 5y
L rd

“izhteen of these were designated bv the administration as be tne "' N

o’ i

available to junior nigh school teachers for consultative purposes on a
P B N .
reguldr basis. These supervisorvy personnel were located in the Edmonton

“Catholic school Education Centre. '

tounty ot Strathcona (CS)
“In the.County of Strathcona, eight persons were available for
consultations Uithrjunior high schopl teachers. These personnel -
e . T
included the,deputyiﬁujgglnteqﬁgns’ﬁassiscant superinééndents, Jirectord,

supervisors, and a reading consul®ant. All were based in the county

office building.

County of Parkland (CP)

Four persons were available to junibr high school teachers for
.
consultative purposes in the County of Parkland. They included the
A )
assistant superintendents for personnel, curriculum iand student

services, and the coordinator of special education. These persons were

located in the county otfice building.
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SUMMARY
.

»

0f the 358 questionnaires distributed to teachers and
supervisory personnel, the usable return rate for teachers was 58
percent and 73 percent for supervisory ;ersonnel.

The majority of teachers (52 percent) were males and 97
percent of all the teachers had four or more years of post—-secondary
education. Only 5 percent of the teachers were beginning teachers

.
and the majority of teachers (86 percént) had three or more years of
total’ teaching experience. Twenty-one percent of the teachers were
new to their present school though in most cases teachers had been

teaching at the same school for three or more veays,

- reachers were fairly evenly divided when examining the numbers

teaching each grade level (approximately 3 percent). The exception was
.

that o: teachers spending equal time teaching Grade P and Grade 3

" .

students. Only 8 percent of teachers taught students from these two
3

srades tor an equal amount ot time.

LU

Subjects most frequently taught by teachers were those known
s . ore subjects,” Language Arts (21 percent), Mathematics (17 percent),
i I
¥.nce (16 percent) and Social Studies (9 percent). Few teachers

. \
taught Art, Music, Drama or French.

Most of the supervisory personnel involyed in the study had
continued their post-secondary education beyond the baccalaurate degree.
Fortv-six percent of them had six vears of post-secondary education. In
the majority of cases teaching experience was extensive; only Z1 percent

nad fewer than 1l vears of teaching experience. All but one of the

supervisory personnel had three or more years of cpnsultative experience.

oy
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Though the formal consultative organization varied from school system to
school system, all made consultative personnel available to their

~

system teachers.



Chapter j}.

TASK AREAS FQR WHICH TEACHERSYSOUGHT
CONSULTATIVE ASSISTANCE
The [requency and percentage frequency distributions of teacher
responses to Sub-problems 1.1 and 1.2 of Problem 1 are presented in
‘
this chapter. Problem 1 asked: ."To what{extent do junior high school

teachers require <consultative assistance in various task areas?"

TASK AREAS OF CONCERN TO TEACHERS

Statement of Sub-problem 1.1. '"What percentage of teachers

, o
' "\ . .
statg” the, seek consultative assistance in each of the listed task
¢ . )

. ) v~
areas?" Yy

. . ‘&;
Frequency and percenta ’krequency distributions of teacher e
. :
responses to Part 1 of the questionnaire are giv‘&-‘in Table 4. Of the
o N
task areas placed under six general categorya‘eadiégg. those ggategorized
»

L
within Development of Annual Curriculum and Program received the A

Wighest percentage response from teachers in need of consultative, &

assistance. :

Development of Annual Curriculum and Program. Of the 209

teacher respondents in the study, 7% percent sought consultative

assistance in "Developipg course outlines for the year' and 68 percent
) i

sought assistance in "Selecting long-use instructional materials." The

majority of teachers sought assistance in '"Developing long-use instruc-

tional materials."

63

hea
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TABLF &
FREGLENCY AND PERCENTAGK FREOUFNCY DISTRIAUTION UF 209 TFAgﬂLRS
SEEKING CONSULTATLIVE ASSISTANLE IN FACH TAS“‘U

NO. TASK AREA DLSURIFTION t 1 RA\,

———— e e S e — ————

DEVELOPMENT OF ANELAL CURRICUILY 4D PRUCRAM

1. Developing coucrse ou(gl_ms for the year . . . 155. 74 2

2. Selecting long-use instructional materiain, . » 142 68 3

3. Develrﬁ:lny, long-use tnstructional materials . 125 60 1.5

PTASNING_FOF DAILY OINSTRUCTION '

4. Selectang instructional ralerials for 1easl‘n ' 126 60 7.5

5 Planntne lissuns. . . . . . o ' 86 4l 12.%

6. Planning bihavioral objectives. . . . . ., . 80 38 1?7

7. Planning cviluation procedures. .o .4 . 114 55 9

L] Planning student grouping with Class. . . . . 51 26.5

9. Planning large group activities . . ": . 84 14.5

10, Planoing small group activities o 59 23

1 Flanntng sequgnce of quistions N 36 33.5

12. Planning anivxdquu‘ instruction . . . . . 73 20.5

ALDLO-VISUAL TILHOLOGY

13. Sele;ctlng audio-y, al gpteviale. 13, S

14. Operating :udxo-visual equipwent . 79 17

15. Using kits, (liarts, games, simulations. 80 18 L7

* 16y Developing audio-visual materials 32 15 35

17, Making audt. visusl materials J6 17 33.5

[NSTRUCTIONAL PROCESS .

13. Teaching (oncepts, geneiralizatfons. "85 - - 41 12.5%
Xeilizirk snquiry methods . . . . . . . . L. $3 25 25
Utilizing questioning techniques. . . . 39 19 31
Utilizing sequential dquesCiontng. . . . . . 28 13 37

22. Utilizing student grouping. . . . . oL 42 20 30

23. Utilizipg large group class activittes. . L? 23 28

2. Uttlizing s@all group acrivities. . . . ] 18 3

25. Utilizing individualized instruction. . , * 27 ' 26

STUDENT NEEDS

26. Diagnosing indivtdual differences . . . . . . “1\27 61 6

27. Motivating students . . e e e 109 .SZ 10

28. Seclecting performance goals and objectives. . -‘ 84 ) uo‘ 14.5%

29. Diagnosing learning difficulties Lo 17 \“ 66 4

30. Creating uscful remedial materials PN 77 37 19

J1. Obtaining student backgr ,und tnformation. . . 158 76 1

wxrdadms il R 1oyswips

32. Establishing classroom control. . f - 71 34 22

31. Maintaining classroom control ./ . . . . . . . T4 35 0.5

34. Solving tcacher-pupll probléme. . . . . . . . 106 51 11

35. Developing team-teaching rvapport. . . . . . . S1 24 26.5

36. Solving (Oacher-u{'lchcr conflice. . . . . . . 4“6 22 29

37. Solving adnerluultton-(eacher'““lc( P 34 16 J6

38. Solving principal-teacher evaluation conflice 23 11 )8

v’
Number of total rcsponses in ting no conccris 6 3
. N —_— e ’

L] .
In the 209 us.ble questionnafres, 153 or 74 percent of the teachers sousht consultarive assidtance i(n Task
Area 1, ''Duveloping (ourse outlines for the ycar.'
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Planning for Daily Instruction. Sixty percent of teachers

sought consultative assistance in "Selecting instructional materials for
lessons," 41 percent in "Planning lessons," and 38 percent ip "Planning
behavioral objectives." Assist;nce in "Planning evaluation procedures”
was sought ?y 55 percent of teachers, Twenty-four percent of teaéﬁers
required assistance in "Planning studeat grouping with class," though a
larger percentage of teachers (40 percent) indicated that "Planning larée‘
group activities'" necegsitated their s‘eking consultative assistance

for their task area concerns. However, only 28 percent of teachers
requested assistance in "Planning ;mall group activities,”" and an

even smaller percentage of teachers (17 percent) sought assistance in

'”Planning sequence of questions.” Thirty-five pi?ﬂint of teachers were

'.intﬂﬁlhnf consultative assistance in ""Planning !ﬁdividualized instruc-

)
tion." '

Audio-Visual Technology. Of the five task areas in this

categorv only in "Selecting audio-visual materials' did the ma ty of
s
teachers (63 percent) seek consultative assistance. 0f the remainder, 38

percent required help in both "Operating audio-visual equipment' and

"Using kits, charts, games, simulations." Fifteen percent and 17“

L 4

;x%}ent of teachers respectively, sought assistance in ''Developin¥

audio-visual materials" and '"Making audio-visual materials.”

Instructional Process. Within this category go task area was of

major concern to the majority of teachers. Forty-one percent of
teachers sought consultative assistance in "Teaching concepts, constructs,

and generalizations,” 25 percent in "Utilizing inquiry methods," 19

percent in "Utilizing questioning techniques,' and 13 percent in

.
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izing seduential questioning."
e

The percentages of teachers seeking consultative assistance in

£
v.8tudent Needs. 1In this category of task areas, the majority of

teachers had occasion to seek consultative assistante in "Diagnosing

£

$ - ¢§ ook,
Jdividual’ differences" (61 percent) and "Motivating students' (52

'percent). Fewer teachers (40 percent) sought consultative assistance in

. R > ’ N
"Selecting performance goals and objectives." Teachers who experienced

concerns in "Diagnosing learning dif‘ulties" and '"Creating useful

remedial matérials” accounted for 66 percent and 37 percent of teachers
respectively. The task area‘Sf most concern to all teachers yas that of
"Obtaining student background informaéion” as this was of concern to 76

»

percent of all teachers.

[nterpersonal Relationships. Apar: from "Solving teacher-pupil

"

problems,” in which 51 percent of teachers sought consultative assistance,

?

noné of the remaining task "areas were of concern to the majority of
.

teachers. Thirty-four percent of teachers sought assistance in
"Establishing classroom control,'" whereas 35 percent were in need of
consultative assistance in '"Maintaining classroom control." Teachers

expressing a need for consultative assistance in "Developing team

teaching rapport,' "Solving teacher-teacher conflict'" and "Solving

-
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administration-teacher conflict" accounted for less than 25 percent of
all teachers. Only 11 percent of teachers sought consultative assistance

in "Sélving principal-teacher evaluation conflict."

DISTRIBUTION OF TASK AREA CONCERNS

. BY PERSONAL VARIABLES
Statement of Sub-problem 1.2. 'To what extent are differences in

R v
the distrilfgion of the perceived need for consultative asgistance in the

specified task arwag.associated with the following personal variables:

l. 3 the teacher;
sox gt

I 4

»

o 2. vyears bf 3&st—secondary‘education;

3. totabxgars of teaching experience;

&

v
yea;fl’zemployment in the present school;

N .
5. grade*®evel(s) most commonly taught; and

!

6. subject area most commonly taught?"
'
These Jdata were obtained from teacher responses to Section A

' and Part 1 of the teacher questionnaire (Appendix ().

~/
Bafgonsgﬁ_p}9§§ified by Sex
On examining the percentage frequency distributfon of teachers
secking consultative assistance in each task area on the basis of sex
(Téble 5), the percentages Qroved to be generally similar. 0f major
significance was that in three separate task areas the percventages of

female teachers seeking consultative assistance were tar zZreater than

were the percentages for male teachers.

Development of Annual Curriculum and Program. The majority

of both male teachers and female teachers sought consultative assistance



TABLE 3 o

PERCENTACH FREUENCY DISTRINUIION OF TEACHIRS SERKING (ONSULTA (]t
ASSTISTANCE Y PAUI TASK ARLA, BY 5EX

MALES FEMALES

NO. TASK ARFA DFSCRIPTION (n=109) (r;-lOO)
1 T

DEVFLOPMENT OF AN.UAL CURRICULUM AND PROCRAN
1. De tng (ourse outlines for ‘Ghq year . . . 04" s’
2 “elecX¥ng long-use instructiunal materials. . 62 74
3. Developing long-use {anstructional materials 59 6%
Pwl}o(? FOR DATLY TNSTRUG VTVION
4. Selecting instructional matertals for lessons 51 70
9. Planning lessons. . e 3o 47
6. Planning behavioral objectives. . . . . | | 8 39
7. Planninp evaluation procedures. . . . . . . 51 58
8. Planatng student grouping with class. . . 29 19
9 Planning large group activitics . . 19 42
0. Plannirg small group activities o 28 ’ 28
Il. Planning sequence of questions. . o 17 17
12. Plauning individualized tnstruction . . . 33 37
ALDIO- VISUAL TFUHIOLOGY
1}. selecting audio-visual materials. o 59 71
Ta. t‘perulng'ludlo—vuual €quiyment. ..., . 37 19
15, ising kits, charts, games, simulations., . . 18 39
1h. Developing audio-visual matertals . . . . _ . 17 13 .
17. Making audio-visual materials . e 16 19

INSTRUCTIONAL PROCESS

18. Teaching concepts, constructs, gencralizations 0 42
19. Lletiltzing irquiry sethods . . . . . . . . . 8 23
20, Utilizing questioning teciiniques. . . . . . . 17 “t 2
21 U(Hl.zlng sequential questioning. . . . . . 17 10
22, Utilizing student grouping. . . . . . . . 2 16
2}. Utiliring large group class accivicies. . . . 21 24
24. Utilizing small group sctivities. . . P 20 16
25. Utilizing individualized instruction. . . 31 22
STUDENT NEEDS
26. Diagnosting individual differences . . . 60 62
J7. Motivating students ... . 91 53
28. Selecting performance goals and objectives. 40 [
29. Diagnosing lcarning difficulties. . N 61 71
3J0. Cresting usefyl remedisl materials. o 31 N “3
31. Obwaining student background information. . . 76 \‘\ 7
INTERPERSONAL RELATIONSHIPS v ) \\__\
32. Establishing classroom control. . . . . . . 38 33
33. Maintaining classroom control . . . . . . _ . 38 Bk ]
34. Solving teacher-puptil problems. . . . . . . | «8 54
35. Developing team~teaching rapport. . . . . . . 28 21
36. Solving teacher-teacher conflice. . . . . . | 28 15
7. Solving administration-teacher conflict . . . 17 15
8. Solving principal-teacher evaluation conflict 11 11
——— - T e e
Number of total responses indicating no concerns b) 1
.In the 209 usble questionnafres, 64 porevot of 109 male tedchors wd 85 porcent ot 190 cmale teacherd

sought conaultative desistance tn Task Arca 1|, "Neveloping course outlines For the ve op. "

“«e
Five male tvanhers Indicated that task area concerns were not csperienced.



in "Developing course outlines for the year," "Selecting long-use
instructional materials" and '"Developing long-use gnstructiséal matgrials,”
though in ¢eh case a greater percentage of fema¥e teachers than male
teachers sought conaulta?ive assistance for their task area concerns.

Of major significance was the percentage differential that
existed between the sexes when assistance was sought in "Developing of
course outlines for the year." Sixty—four percent of male teachers

sought assistance in this task area, whereas 85 percent of female

teachers stated this task area was of concern.

"Planning for Dagly»fascructioq. With the exception of one task

area, temale teachers experienced a similar or greater need for seeking
rd

consyltative assistance than did male teachers. The task area of

greater concern to male teachers than female teachers w
)
"Planning student grouping with class.'" Twenty-nine perc
3
teachers, in contrast to 19 percent of female teachers, sought consultative

f male .
\

assistance for this task area. The percentage differential between male
teachers and female teachers proved to be of major significance in
"Selecting instructional materials for lessons," as 51 percent of male
teachers, compared to 70 percent of female teachers, sought consultative
assistance for experienced concerns.

To the majorit; of male teachers and female teachers, the
task area 'Planning evaluation procedures' was also of concern. Fewer
than 50 percent of male teachers and female teachers found the remaining

task areas necessitated their seeking consultative assistance.

Audio-Visual Technology. With but one exception, task areas

within this category proved to be of little concern to male teachers and

~
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female teachers. The exception was that of "Selecting audio-visual
materifals.” In this task area the data were of major significance, as
55 percent of male teachers sought assistance as compared with 71
percent of female teachers.

Of the remaining task areas, the highest percentages of male
teachers and female teachers seeking consultative assistance were those
reported in "Operating audio-visual equipment” and "Using kits, charts,
games, simulations” (approximately 38 percent). Less than 20 percent
of male teachers and female teachers sought assistance in "Developing

audiv-visual materials' and '"Making audio-visual materials."”

[nstructional Process. N:ne of these task areas were of concern
to the majority of male teachers or fémale teachers. Only miner
percentage differences were reported, in ''Teaching concepts, constructs,
generalizations,” "Utilizing inquiry methods,” "Utilizing questioning
techniques,' ""Utilizing large group class activities' and "Utilizing
small group activities" for teachers of either sex.

In the three remaining task areas, the percentages of male
teachers seeking consultative assistance were greater thad‘those of
female teachers by seven or.more percentage points. The differential

] :
was the largest in "Utilizing individualized instruction,” as 31

percent of male teachers sought assistance for their concerns compared to

22 percent of female teachers.

Student Needs. Similar data were reported for this category ot

-~

task areas. The majority of male teachers and female teachers sought "f‘:."afu'
Consultative assistance in ''Diagnosing individual differences," ! ¢

“Motivating students," '"Diagnosing learning difficulties’ and "Obtaining
v
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student background {nformation.” In the remaining tasgk areas, less than
50 percent ot male teachers and temale teachers sought consultative

assistance.

With the exception of the task area "Obtaining student background

o~

intormation" greater percentages of female teachers sought consultattve )

asgistance tor their concerns than Jdid male teachers.

2

)
AV
Interpersonal Relationships. The highest percentages of male '

teachers (48 percent) and female teachers (54 percent) seeking

vonsultative assistance in this category were in "Solving teacher-pupil

problems." Other than this task area, male teachers sought consultative

assistance to a greater extent than did female teachers. Consultative

- 3
assistance vas gHight in "Syglving teacher-teacher conflict" by 28
o
. percent of male ‘teachers and 15 percent of temale teachers but by fewer

than 18 percent of male teachers and female teachers in "Solving

adminissegtion-teachersconflict." Even smaller percentages of male

V0

teachers and temale teachers sought consultative assistance in "Solving

principal-teacher evaluation conflict."

Responses Classified by Years of Post-Secondary Education

When examinipg teacher concerns in each task area on the basis

-
-

ot vears of post-secondary education (Table 6), teachers having four,

® tive or six vears of post-secondary education experienced concerns in all

-

task area$; teachers having less than four veéars of post-secondary

educatlon had concerns in 33 of the 38 task areas.

e 1. “ .
. ’F‘ a

t?f; ‘ > Eeyelogment‘of Annual Cdrpigg}um and Program. The majority of

-

teachers, regardless of the number of years of post-secondary education,
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L3
PERCENTAGE PREOUPNCY DISTRIDUEION OF TVACLIRAY SEPRING LONSULTATIVE ASS | STANCE

IN PACH TASK ANLA, BY YEARS U} P'0.T slruv VICCAT TON

— - . . ¥y .. I L. L.

. YEARS Or PUST $PCONDARY EDUCATION
1-) . s ¢ .
NOY, TASK ARFA DESCRIPTION (ne?) (n=l2D) (nes8) (ne??)
b [ § b 4

- . - —— ——— e - A - -

bgu._;)?ny‘r OF ANNUAL CURRICULUM AND PROCRAM

1. Bévelcping (ourse outlines for the year n 8 n 6)
2 Selecting lung-use 1nstiugtiongl materials [ 1] 72 0 56
3\ Ivveloping Jung-use fusiiu tions]l materials [ 1] : 60 34 6)
RLANNING FOR_DALLY i'Nsnu TioN
“ »:-h-qhn; 11}'([\“(\01\51 matertales tor lessons 87 o) e (3}
b Planniig :c‘.l(]f\. . 14 “b 40 10
[ Plinitt g behavioral 'bilectives . «) V? 4 )0
Vianiog evaluation procedutes. LRY 56 92 48
8 Filan g stydent groupig with « lads <« 24 27 15
9 Pian .ry large group acti.itles 16 4“7 (R} 26
10, Planming small group actiiities 29 28 29 26
11 Plasing sequence of questicos. 14 20 ’ 13 1%
i Planoig ondividualized 1ostruction 29 i) 2! 6
ADE-VISLAL T GHNOLOGY '
13 Selevting s+ dlo-visual oateriais 57 ~S 63 56
La Dperating a,dlo-visual equipment. . 29 0 3 {0
1s "sivg Wits,  harts, gemes, simulat@uns 29 «? V3 13
fin  Devel ping sudlo-visual materiale - 15 17 19
17 Making sudio-visual materials i - H 19 22

INSTRUCTIONAL PROCESS

18 Teaching (oncepts, constructs, generalizati ne W) w2 42 ) 1)
19. LtfllzioR inQuiry methods A 29 26 23 26
S0, Utiliaing questioning techniques. 14 20 17 19
21 Utilizing sequential guestiuoning / - le 8 1%
/2 Utiltzing student grouping . 14 Pa} 19 22
21 L‘(lllzlz)g large group class activitlies 1 27 19 19
24, Utilizing sesll group activities 14 20 10 26
25 lrillzing tndividualized tnstruction. W) 28 6 26
STUDENT NEFDS ,
2h. Diagnosing {ndividual ditferences 71 63 b »
27 Motivatirg students . .o . 23 56 oh 48
28 Selecting performance goals and obiectives W) o 13 13
L] Ulagnosing learning difficulties 57 63 9% 'Y
30 (reating useful remcdifal materials - 43 32 15 41
3l Ubtatning student background {nformatton . 57 80 7% 60
IVIERPERSONAL RELATIONSHIPS %
32. Estsblishing classroom control. . . . oY 38 23 13
3). Maintaining classtooe control . . 57 39 . 29 41
J4. Soiving lcact‘i—g.pu problems. . . . A sS4 -6 37
35. Deyeloping tedh-teaching rapport. . . . -- 24 23 1
16. Scolving teacher-teacher conflict. . . | X 14 23 19 36
37. Solving adminiscration-teacher conflice . . - 18 1 13
38. Solving principal-teacher evaluation cunl“c{ 29 - L 8 Il
e e e S
Number of tuoral respunses indicating no concerns .- 2“ 3 1
_—— - —_ e - - _— —— —_— - ————— - - - -— -
.t\r thoae T orerchers witht 1) vears ol poatacs sadary educatton Tl porcent sconght consultative assigtanee tn
Tagk Arca 1, weclepine Course cutidloes tor Che voar N N
.;\m fewhors aaving foar voars of poast-scoond vy cducatton o ated that task arc v cofdcerns woere nat

exporiviocad,,

L
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s

stated that they sought consultative assistance for task areas in this
category.
For teachers with one to three years of post-secondary education,

71 percent stated '"Developing course outlines for the year" was a

concern. Also, 86 percent sought consultative assistance in "Stlecting .
) .

long-use instructtonal materials"” ana ”Developiﬁg long-use instructional
. .

materials.'" The same tas} areas were of concern to the majority of
teachers having four, five §r six year§ of posg—secondary eduéation,

N ”
though not to the same extent. The general tendency was for tﬁe
percentage distributions to decrease és vear's of post-secondary education
increased. An example of this may be seen in Table 6. In ”Selectiné
long-use instructional materialsﬂ< 72 percent of teachers with four
vears of post-secondary e&ucation sought consultative as§istance as
compared to 56 percent of teachers with six vears of post-secondary
education, a finding of major signifi?énce. Also of major signiticance
was the :ind;ng that, whereas 836 percent of.tea(hers with one to three
cears ot post-secondary education sought consQItative assistance,in
"Neveloping long-use instructional materials,” tewer than 65 percent ot -

teachers with four, tive or six vears of posg-secqndary education sought

consultative assistance for the same task area.

Planning for Daily Instruction. Of the task areas in this
dtegory onlv two, "Selecting instructional materials tor lessons' and
"Planning evaluation procedures,' were of (oncern to the majority of
teachers in any post-secondary education group. For the other task
areas, fewer than 50 percent &f teachers in any group sought consultative

assistance. However, in three task areas the findings were of major
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significanee. ¢ The first, "Planning lessons' was of concern to only 14
percént of teachers with ore tobthree years of post-secondary educatioms
whereas more than 30 percent of teachers with four. five or six years
of post- secondary educatioa/?;;g}ted seeking consultative asdf/;ance in

the same task area. Secondly, "Planning evaluation procedures" was of

concern to 71 percent of teachers with one to three years ‘of post=

secondary education; in contrast fewer than 57 percent of tkachers in

the other groups sought assistance for the same task area. Thirdly, 43

percent of teachers with one to three vears of post-secondary

I

education sought consultative assistance in "Planning student grouping

with class,"” but less than 28 percent of other teachers indicated
-

similar ¢oncerns. N . .

v /
Audio-Visual Techno{ggi. Only in one of the task dreas, namely

"Selecoting audio-visual materials,”did the majority of teachers seek

consultative assistance. For the other task areas, less than 50 percent
. .

of teachers in each group sought consultative assistance rfor their
concerns. Of major signiffcance was the finding that teachers with one

1o three vears of post-secondary education reported they did not seex

issistance in "Developing audio-visual materials’ and "Making audio-

isual materials,” whereas between 15 and .22 percent of teachers with

. ) ) . , . . )
four, tive or six years of post-secondary education did seek assistance
L

in these same task areas.

“w

ngfructlgpgl;fjgfess. In all but one of the task areas, less

than 44 percent of teachers in -<ach category sought consultative

. L]
issistance for experienced concerns. Data in the task area "ltildzing

.
Y. . . . ., . L4 - -
individualized instruction' were of major signiticance as >b percent ot
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teachers with five years of post-sécondary education reported seeking
consultative assistance compared with 28 éercent or le;s for teachers
with four or six years of post-secondary education. Also, teachers with
one to three years of teacher educatiop did not seek consultaﬁ{:ﬁ N
assistance in "Utilfzing sequential questioning,” whereas soq’)té;éhgrs

»

with .four, five or six years of post-secondary education did.

-

Student Nee@J, '"Diagnosing individual differences' was of
T

concern to the majority of teachers, with the exceptign of those having
five vears of post-second;ry educationuas only 46 percent of them souéht
consultative assistance for this task area. Similarly,.in "Motivating
students' 56 percent of teachers with four years of p9st—secondary
education sgught consultative assistance for their concerns compared to
less than 49 percent of teachers in other groups. Fewer thanm 45 percent
of teachers in all groups sought assistance in "Selecting performance

AN

ggals and objectives' and ''Creating useful remedial materials.’

]

iagnosing learning difficulties' and "Obtaining student background
information" were task areas in which more than 56 percent of all

teachers sought consultative assistance.

Interpersonal Relationships. In general, task areas in this

category were not of concern to the majority of teachers. However,
AY

N -
whereas less than 44 percent of teachers in each group sought consultative
assistance in "Establishing classroom control,” in "Maintaining classrcom
control" data were of major stgnificance as 57 percent of teachers with
one to three vears of post-secondary education sought consultative

assistance as compared to less than 42 percent of teachers in other -

groups. Data in the task area '"Solving teacher-pupil problems' were :'nlv

‘



76
of major significance because over 70 percent of teachers with one to
three_years of post-seoondary educatiof sought assistance as compared to

-

fewer than 55 percent of teachers in the other categories. \

Other canl‘areat.ih which the data werelof major lignifjgance T
included '"Developing t??m-teaching rapport“ gnd ”§ol§1ng administration-
teacher conflict.”"” In fhese tw9 task aﬂ;aswteachers with one to three
vears of post-secondary educat;Zn reported n§ task area concerns were
experienced, whereas teachers in other categories did. Data. in

L

"Solving principal-teacher evaluation conflict' were iiso of major
significance, as 29 percent of teachefs with one to three years of post-
secondary education repdrted seeking consg}tative asgistance for their \“//

concerns, though only a maximum of 11 percent of teachers in other groups

sought consultative assistance for the same task area.

Responses Classified by Total Years of Teaching Experience

The responses of teachers classified by total years of teaching

experience are presented in Table 7. Overall, the seeking of assistance

.

for concerns experienced QE each task area generally decreased as

teaching experience was gained.

N

Development of Annual Curriculum and Program. All of the task

5

areas in this category were of concern to the majority of teachers from
-
4

all groués. In4‘Develop1ng course outlines for the year," 96 percent of
teachers with two total years of teaching expefieﬁze, and 83 percent of
teachers with three to.seven total vears of teaching experience sought
consultative assistance. Of major significamce was the finding that 78
percent of teachérs with two total vears of geaching experience sought

«

consultative assistance in "Developing long-use instructional materials.’
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PPRCENTACL. FREQUENCY DISTRINUTION OF TEACHERS SFERKING CONSULTATIVE ASSISTANCE
. IN EACH TASK ARLA, BY TOTAL YFARS OF TFEACHING L)iTRIENCE
’ ) ’ g TOTAL YEARS OF InC ExsrRiENCE
1 H - -12 “13e
' MO, TASK ARFA DESCRIPTION (n-10) (n=2)) (ne?3) (n=62) (n=4s)
. . 3 2 2 H 4
A
EVEIOPMENT OF ANNUAL CURRICULUM AND PROGRAM \
khvol‘oplu. coursa outlines for the year . . . 70. 9% 8) ' (1) L}
2. Selecting long-use fnstructidnal matcrials. . 70 78 76 (3] 34,

o ¥). Developing lon|-u:c fostructional ‘I‘(.rllll . . 60 b [ 3] "\‘. 53 52

. PLANNING FOR l:wi,v INSTRUCTION '

'6. Selecting inatructional matertals fof lessons 10 70 56 63 56 .,
5. Planning lessons. . . . . .. ... . L. (A4 52 4) 36 3}
6. Planning behavioral objectives. . . . . . . . 30 30 n 44 3

7. Planning cvalustion procedures. . . . . . . . 60 57 53 53 . 50
8. Planning ptudent groupling with class. . . . . .20 35 17 27 28
9. Planning large group activities . . . . . . . Y s s 3 30
10. Planning small group activities . . . . . . . ’ 30 17 n 29 30
11. Planning sequence of questions. . . . . ., . . ' 10 17 19 16 17
12. Planning individualized instruction . R 20 ° 19 41 27 3
AUNIO-VISUAL TECHNOLOGY .

\ 13. Se‘cc(inl audio-visual -nu.h. e e e 80 70 64 $? : 59
14. Operating audio-visual equipment. . . . . . . 40 &4 39 37 )
15. Ustng kits, charts, games, simulstiond. . . . 30 4 48 32 28
16. Developing nudlo-vilu.nl waterials . . . . . . 20 13 13 15\ 17
17. Making audfo-visual matcriale . . . . . . . . 10 o 20 18 )
INSTRUCTIONAL PRCCESS [y
18. Teachipg concepts, constructs, generalizations 10 39 «8 42
19. Utilgring jnquiry methods . . . . . . . . . . 10 17 29 1 30
20. Utilizsiog questioning techniques. . . . . . . 10 ., 13 21 21 15

, 2l. vUtilizing sequentisl questioning. . . . . . . -- 13 11 1 11
22. Utilizing student grouping. . . . . . . . . . -- 26 15 2y .28
23.% Utiltzing large group class activities. . . . 30 26 27 19 15
26. Utilizing small group activities. . . . . . . 20 22 16 16 22
25, Utillzing individuslized fnstruction. . . . . - -- n 27 27 30
STUDENT NFEDS )

26. Diagnosing individual differences . . . . . . 60 (3} 71 o 47 61

, 7. Motivating students . . . . . ... . .. . L. 40 63 5% * b3 37,

. 8. Selecting performance goals nn*jtctlvo.. . 30 Yy 40 b 37

“29. Diagrosing learning difffculties. . . . . . . . 40 70 76 63 56
30. Cre:ct’ng useful rewedial materials. . . . . . -- $? 37 2 28
J1. Obtaining studef background tnformation, . . 80 8) 83 68 70
INTERPERSONAL uum*suxrs
32. [Establishing classroom conln;l. e e e 70 26 33 39 22

m. Maintaining classroom control . . . . .-, . . - 70 3s 32 4«0 28
3é. Solving teacher-pupil probless. . . . . @ . . 60 [ 3] 5S 1% 39
35. Developing tesm-teaching raspport. . . . L -- 30 24 26 22
]6\. Solving teacher-teacher conflice. . . . . . . 10 13 27 26 . 17
37. Solving adaipietration-teacher conflict . . . i -- 22 16 16 135
38. Solving principal-teacher evaluation conflfct - 17 ? 11 13
Nusber of total responses indicating no concerns l" -- 1 2 2

—- 4 - RN J .
N 7
Of those 10 tcaichers with onclyear of totil teaching experience, 70 percent sought consultative assistance tn
Tas® Arca 1, "eveloptng courde outlines for the vear.” .
.&! those 10 teachers with one y\ of totul teaching expericnce, onc (ndl 1ted that 1%k 3rCT 0 CrnR wore not

expericuced.
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In comparison, less than 64 percent of teachers in other groups sought

[
A d
Al : ‘ »
]

consultative auiintnnco {or the same task area. v

-

Planning for:Daily Instruction. Two task ltcl‘. "Selecting

instructional materials for lessons' and "Planning evaluagrign procedures,"

° L} -
werd thoae in which the majority of teachars from all groups sought

v '

cén.ult;t1VQ assistance. Over 50 percent of teachers with one and two
[ ) . ' Y , : .
total years of teaching egperience sought irnlultativc assistance in

"Planning leseons." Teachers with more total years of teaching
experience,. who ‘;ught cons&ltative assistance for this task areas, were
.fewer in numbgt. The number (70 percent) of teachers with one total year

of teaching experience who sought consultatix: assistance in "Planning
large group activities'" was of m?jor significance when compared to
teachers having more total years of teaching experien&e. Less than 46
percent of teachers with more than one total year of teaching experience
sought assistance in the same t&sk area. Fewer than 50 percent of

teachers in any of the groups sought consultative assistance for the

remaining task areas.

Audio-Visual Technology. ''Selecting audio-visual materials"

.

was the one task area from this category which was of concern to the
majority of teachers. In this task area, 80 and 70 percent of teachers
with one and two total years of teaching experience respectively

sought consultative assistance for their concerns. Lesser percentages
were reported for teachers with more total years of teaching experience.
Fewer than 50 percent of teachers in all groups found the remaining task

areas to be of concern.
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Instructiongl Process. Task areas in this category proved npt
L

to be of concern to the majority of teachers. For three of the ta
’

areas consultative assistance was not sought py :Erchcra with one total

year of teaching experience. In two Bf thel; sk areas data were of

major significance, "Utilizing student g AR ASS 'Utilizing individ-

ualized instruction,'" as a 15 perc 57 Y sted between

[ 4
teachers with one total year of teac‘: ‘ and teachers with

’
more than one total year of teaching expekience. d

Also of major significance was the finding that only 10 percent
of teachers with one total year of teaching experience sought!consultative
asflstance in “"Teaching concepts, constructs, generalizations,'
whereas consultative assistance was sought by over 32 percent of the
teachers in other groups. Consultat{ve assistance for the remaining

task areas was sought by less than 31 percent of teachers.

Student Needs. ''Diagnosing individual diff‘rences” was,
with the exception of teachers with between eight and twelve total
years of teaching experience (47 percent),of concern to the majority of
respondents. Teachers with one total ifar of teaching experience (40
percent) and teachers with more than 13 total years of teaching experience
(37 percent) sought consultative assistance less than did other teachers
when experiencing concerns in "Motivating students."

Twe task areas in which data were of major significance included

""Diagnosing learning difficulties" and'”Creating useful remedial

-materials.” 1In each case, teachers with one total year of teaching

experience reported much lower incidences of seeking consultative assist-
ik}

ance than did teachers in other groups. In the latter task area,

"Creating useful remedial materials,'" consultative assistance was not
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sought by teachers with one total year of tenchlng.experleicd;
"Obtaining student background information" was of éSngern to
- ‘ )
over 67 perc®t of teachers in all groups. In the majority of cases,

teachers did not seek consultative assistance in "Selecting performagce

goals and objectives."

. Interpersonal Relationships. '"Establishing classroom control"

and "Maintaining clase¥bom control" were peréeived by 70 percent of
teachers with one total year of teaching experience to be of
concern,and of major significance was the finding that less t

percent of teachers with more than one total year of teaching experience
sought assistance for the same task areas.

The majority of teachers with less than eight total vears of
teaching experience reported seeking assistance in "Solving teacher-
pupil. problems," though the majority of teachers with eight or more
vears ot teaching experience did not view the task area as a concern.

\

Uther task areas in this category were not perceived bv the

majority of teachers as being reason for seeking consultative assistance.

“esponses (lassified by Years of Employment in Present School .
The distribution of teacher responses classified bv yvears of
employment in the present school is shown in Table 8. venerally, the
seeking of consultative assistance by teachers decreased during the
second year of teaching in the present school, but later increased tor

teachers with between three and seven years of teaching employment in

the present school. r
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PERCENTACE 1% QLI ECY DISTRIRUTION OF TFACHE RS STTRING CONSVETATIVE ASS |STANCE

« EN FACH LASK AREA, BY YLARS Of PMPIOY'ONT

NO. TASK AREA DRECRIPTION

. .

———— - - —— - -

DEVELOPMI NT OF ANNUAL CURRICULUM AND PROMKAM

1 Deve loping course outlines for the veat

2. Selecting Jong-use {nstru tional metcrlaly

3. Deve lup‘ln. long-use Instructional mater tals
PLANNING FUR DALY INSTRULITON

o Selv: ting tnetructional macerfals tor lessuns
S. Planning lessons

6 Planning behavioral chjectives.

7. Planning cvaluation procvdures.

8. Planuing student grouping with class.
9 Pl.:nn(ng large group activities

10 Planning small group activitiew

11. Planning sequence of questionsnf".
1 Planning indivijualized 1istradelon
A I‘YO-V\H’\\AI TH“_S(LLB(,_Y_

1 Selccting audio-visual muterials

la. Uperating audio-visual eq..pment
simulaticns

R Using kits, charts, games,

16 Deve l 'ping audio-visual materials

17, Mawing autio visual matertals d
INSTRUCTIONWAL VROVESS
18 Tearhing con.epts, . custr. ts, generalizati'ns
13 ttillzing {nqulry methods
Rl Utilizing questioning techniques
2 Utiltzing sequentt questioning.
2. Utilizing student uping
AR (tilizing large groupYclass activities
Jw ltilizing small group, Ivities. . . . %
S Utiltzing (ndividualized tnstruction.
>7' DENT NEFDS
h Diagnosing (ndividual Jifferences ’
Motivating students
24 Selecting performance gacls and object! es
29, Dtagnosing learnimg difficulties.
JO. Creating useful remedial materials.
Ji. Obtaining student background information
INTERPERSONAL RELATIONSHIPS
32. Establishing classroom .oatrol.
13, Matntaining classroom control
Jo. Solving teacher-pupil problems.
15 Deve loping tesa-teaching rapport.
36. Solving teacher-teacher conflice.
37, Solving*™idministration-teacher conflict
18 Solving principal-teacher evaluation conflict
Number of total responses Indicating no «oncerns
.V fhompe Wl tev hire w0 re vear ot ompg ~ent oin othoefr oo
Touwamt v oy Task Ara N vl pioag [N it AT T S
-
Mot e caving one Ly foomplavment 0 e prosent o x b ]

caperionedd

IN THEIR 12 ~enD Slloot

YEARS UF LMPLOAMINT [N PRISENT SCHOOL

81l

) ] 3-7
(n=4}) (ne)8) (neyvl)
T ., X 4
HA. 76 16 -
9 3 12
T4 8 57
la 8 5%
(Y] “s 1R
' 3 “l
58 LS 57
28 24 oS
«0 G S
) 26 2R
19 1 19
1S 29 .S
63 !
& 32 3!
P 37 P
19 * 8 ]
16 21 17
o 34 N
2 21 N
19 1n 19
12 16 12
21 21 21
21 32 5
16 21 21
] s V3
67 b3} bu
56 47 $7
37 “? L0
67 SR 12
30 40 8
81 76 75
56 21 1)
49 N 1}
67 53 47
19 24 28
12 21 33
9 18 21
7 [] 15
e - . —
1 2 1
toa hoeel | "l hercene s vt

A

(nede)
2

b1
6l
98
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Development of Annual Curriculum and Program. Eighty-four

percent of teachers employed for one year in their present school

sought consultat{ve assistanggy in '"Developing course outlines for the
vear." The majoricy of teacher; in the other groups als; found this
task area to be of/ﬁﬁﬁcern. Of major significance was the tfinding that
in ”Selecting long-use instructional materials," 79 percent of teachers
employed tor one year in their present school gought consultative
assistance, whereas only 53 percent of teachers empléyed tor two vears
in their present school sought consultative assistance for the same task
irea. Data tor "Developing long-use instructional materials" were

also of major significance as 74 perceot of teachers emploved {n their

present school sought consultative assistance for their concerns,

»ompared to less than 59 percent of teachers from other XTOUpPS.

Planning for Datly Instruction. In two task areas in this
categorv Jdata were f major significance. These task areas, ""Selecting
instructional ma(::{als tor lessons" and "Planning lessons," were both
dreds in which a greater percentage of teachers employed for one vear in
their present school (74 percent and b6l percent respectivelv) sought
\unsultagive assistance tor their concerns than did teachers in other
groups.

"Planning evaluation procedures” was of .oncern to the majority
vt teachers other than those with two vears of emplovment in their
present school. Less than 50U percent of teachers in ill Zroups sought

vonsultative assistance for the remaining task areas.
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Audio-Visual Technology. Only one task area, "Selectinyg audio-

visual materlfjn" vas of concern to the majority of teachers in each
]
group. Tcac‘crn employed {n their present school for one year

experienced the highest rate of concern (72 percent) in this task area.

v

L[]
0f the remaining task areas, none were of concern to more than 45 percent ¢

of the teachers.

Instructional Process. Of the task areas in this category,

none were of sufficient concern that the majority of teachers sought
vonsultative assistance. The task area in which the highest percentages

of teachers sought‘conrﬁltatlvo assistance, ''Teaching concepts, constructs,
generali{zations," was of concern to approximately éd percent of teachers
rrnw/each group. Few teacdlrs from each group sought consultative
assistance {n the task areas "Utilizing questioning techniques,"

»

"Utilizing sequential questioning' and "Util{zing small group activities."

Student Needs. Three task areas, "Diagnosing individual

o

ditterences, Motivating students” and "Diagnosing learning difticulties,"
were of greater concern to teachers with one vear of émplovment in their
present schooi and teachers with three to seven vears of emplovment i{n
their present school than they were to other teachers. In each case, the
percentages of teachers seeking consultative assistance decreased for
those teachers with two vears and eight or more vears of emplovment in
their present school.

"Selecting performance goals and objectives' and ''Creating
usetul remedial materials" were of concern to less than 48 percent of
teachers, but "Obtaining student backgorund information" was of concern

to 69 percent or more of teachers in all groups.
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Interpersonal Relationships. Generslly, task areas {n thie

category were not of concern to the msjority of teachers from each
group, though the datd in two task areas, "Establishing classroom
contro{" and "Solving teacher-pupil problems," were of major significance.
‘In each of these task aress, the percentages of teachers seeking
consultative assistance for tasK.area concerns were such larger for
teachers employed in their present school for one year than for those
employed for two or mare years.

"Solving adminietration-teacher conflict"and "Solving principal-

teacher evaluation conflict'" were areas in which fewer than 22 percent of,

teachers in all groups sought consultative assistance.

Responses Classified by Crade Level(s) Most Commonly Taught

When examined by grade level(s) most commonly taught (Table 9),
in the majority of case« a greater percentage of teachers teaching (rade
7 sought consultative assistance for their concerns than did teach?rs of

LY
other grades.

Jevelopment of Annual Curriculum and Program. The majority of

teachers sought consultative assistance for task areas in this category,
though a greater percentage of Grade 7 teachers sought consultative
assistance than did tegchers of other grade levels. In "Developing
course outlines for the vear," 80 percent of teachers of Grade 7
students sought consultative assistance for their concerns, whereas the
percentages of teachers of other grade. levels who sought consultative
assistance ranged from 70 to 75 percent. Similar findings for teachers
from each group were revealed in "Selecting long-use ingtructional

materials.’
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A}

Data also indicated that of hajor significance was the percen.age

s

distribution of teachers seeking tonsultative assistance in "Develuping

.

long-uséwinstructional materials.” Seventy-six percent of teachers of

Grade 7 students sought assistince in this task areas compared to 58

percent or less for teachers of other grade levels.

Planning for Dailxrlhstruction. Most of the task areas in this

I3

category were not of coocern to the majority of teachers, and the

‘

pgrcehtage frequency distributions were generally similar for each grade

level. However, the data in "Selecting instructional materials for
lessons' were of major significance. For that task area, teachers of

.

Grade 7 and Grade 8 students (76 and 69 percent respectively) Shugh[

k]

vonsultative assistance to a gredter extent than Jdid teachers ot other

ctade levels (50 percent or less). Similarly, of major significance were
the-data in "Planning evaluation procedures,” as 58 percent of Grade 7
"teavhers and 60 percent of Grade 9 teachers sought consultative .

dssistance tor experienced concerns. In contrast, onlv 4 percent of

trade 8 teachers¢5¥ght assistance tor this same task area.

>
¢

JData pertaining to "Planning individualized instruction” were
als§ of major significance, as 48 percent ot Grade 7 teachers indicated
they sought consultative assistance, 4 percentage tigure much higher than
the percentage frequencv reported for orade 8 teachers (29 percent) and

Grade 9 teachers (31 percent).

Apd{p-\ﬁspg}‘jggppg}gﬁj. In three ot the task areas, "Selecting

audio-visual materials," "Operating audio-visual materials" and "Using

kits, charts, games, simulations,” a greater percentage of Grade 7

teachers sought consultative assistance than dpb teachers ot other crade
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levels. The latter task area '"Using kits, charts, games, simulations,”
was of major significance in terms of data generated, as 54 percent of
Grade 7 teachers sought consultative assistance, compared to a maximum

of 38 percent for teachers from other groups. Remaining task areas in

this category were not of concern to the majority of teachers.

Instructional Process. In comparing the percentage distributions

of teachers seeking consultative assistance for these task areas, none
were found to be of concern to the majority of teachers of the various

¢
grade levels. The highér percentages of teachers seeking assistance were
reported in ''Teaching concepts, constructs, generalizations,” wheré 38
percent of CGrade 7 teachers, 46 percent of Grade B teachers, and 35
pervent ot Grade 9»teachers sought consultative assistance. Similar
percentages were obtained for teachers spending equal time with students
‘rom two grade levels. Teachers who spent an equal amount of teaching

time with Grade 7 and Grade % students did not seek assistance in

"tilizing sequential questioning' and "Utilizing small wroup dctijjties.”

Student Needs. Ot the five task areas in this category the

matority of teachers sought consultative assistance tor three of them.
'r teachers spending equal time with Crade 7 and Grade 8 students, 03

seroent sought assistance in "Diagnosing individual Jdifterences’ 4and :or

coachers of both Grade 7 and Grade 3 students, bl pervent sought

Jssistance in "Motivating students.” lower percentages were reported

-3r the same task areas by other grade level teachers.

Percentages of teachers seeking consultative assistance in

"“{agnosing learning difficulties” increased with the higher grades.

’

. . v
Pittv-six pervent ot rade 7 teachers, 67 percent of rade 8 teachers,

and 795 ver.ent of Grade 9 teachers reported seeking consultative
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assistance in this task area, an increase of approximately 9 percent in
each instance.

The numbers of teachers from each group seeking assistanc; in
"Obtaining student background information'" were higher than 1; other task
areas. They ranged from 71 percent for teachers of Grade 8 students to
81 percent for teachers spending equal time with Grade 7 and Grgde 8

students.

Interpersonal Relationships. Task ‘areas which may be classified

under the generic term "discipline' were of concern to Grade 7 teachers
nore th;n for any other group of educators. The percentages of Grade 7

.
reachers seeking consultative assistance in these task areas were
"Fstablishing classroom control,” 42 percent; "Maintaining classroom
control," 44 percent; and "Solving teacher-pupil problems,” 53
percent.

A finding of major significance was that 32 percvent of teachers
spending ¢jual time with Grade 8 and Grade 9 students sought consultative

.

assistance in "Developing team-teaching rapport,’ as compared to only 6
percent ror teachers spending equal time with Grade 7 and Grade 8
students.

"Solving teacher-teacher conflict” was a task area in which
approximately 2 percent of teachers from all groups sought consultative
issistance. lesser percentages of teachers trom all groups sought

consultative assistance in "Solving administration-teacher contlict” and

“Solving principal-teacher evaluation contlict."”
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Responses Classified by Subject Area Most Commonly Taught

Overall, teachers of Industrial Arts, of whom three indicated
they did not seek consultative assistance in any task area, generally
50ught consultative assistance less than did teachers in other disciplines.
However, in the main, the higher percentages of teachers seeking
consultative assistance for task areazconcerns were those reported for

Social Studies teachers (Taple 10).

Development of Annual Curriculum and Program. In "Developing

course outlines for the year,'" 82 percent and 80 percent of Home
Economics teach;¥s‘§nd Language Arts teachers respectivelv sought

consultative assistance, compared to 58 percent of Industrial Arts

'

teachers. Similar findings were reported in "Developing long-use
instructional materials.'" Of major significance was the finding

that Y0 pervent of Social Studies teacvhers sought consultative

"

i1ssistance in "Selecting long-use instructional materials, whereas

much lower percentages were generally indicated for teachers in other

disciplines.

Planning for Daily Instruction. In all but one task area,

'

"Planning sequence of questions," data were of major signiticance. All

Home Economics teachers sought consultative assistance in "Selecting

whereas fewer than 70 percent ot

N

instructional materials for lessons,'
other discipline teachers (33 percent for Industrial Arts) sought
comsultative assistance in the same area. ''Planning lessons' was of
concern to 25 pefcent of Industrial Arts teachers, though the percentage
range of other teache%s seeking consultative assistance was from 39

percent (Language Arts) to 64 percent (Home Econumics).
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TABLE 10 N
PERCENTAGE FREQUENCY DISTRIBLTION OF TFACMIRS SUFXING CONSUNYATIVE AUCSTSTANCE
1% BACH TASK ARFA BY SUBJFCT ARTA MOST COMMONLY 1AULHT
'.
SUBIF.CT AREA
' L.A. sct wo | s.s. | orE 1.A. H.EC.
NO. TASK AREA DFSCRIPTION (n=46)] (n=32) | (ne36)[(n+19) | (n=18) | (n=l2) | (n*11)
1 ] 4 X 4 2 4
DEVELOPMFNT OF ANNUAL CURRICULUM AND PROCRAM
1. Develcoping course outlinew for the year . . . 80. 78 64 79 78 58 82
2. Selecting long-use instructional materials. . 17 72 56 99 61 58 73
3. Developling long-use ‘instructional materials . 71 63 53 74 44 | 50 | 73
PIANNING FUR_DALLY_INSTRUCTION | Lo
4. Selecting instructional materiale for lcssons ’ 61 69 53 68 6?7 ; L3 I 100
5. Planning lesson®. . . . . . . . . . . .. .. 39 47 42 3 44 25 64
6 Planning behavioral objcctives. . . . . . . . 4) 44 19 42 S0 :’ 42 ; 5%
7 Planning evsluation procedures. . . . . . . . 61 53 56 63 72 ‘ 025 ! b4
8. . Planning lJudent grouping with class. . . . . 32 ) 19 16 16 2 ‘ 25 1 9
9 Planning large group activities . . . . . . . 43 ; 50 22 SR 61 i 33 ‘ 18
10. Planning small group activities . . . . . . . 39 E 22 33 32 l 33 | 25 | 18
11. Planning sequence of questions. . . . . . . . 18 : 19 17 26 “ 22 ' -- t 9
12. Planning individualized instruction . . . . . 50 | 31 47 37 28 ‘ 25 9
AUDLO-VISUAL TLO :0LOGY ! | !
13. Se)ecttn;'dudio-vhunl materials. . . . - 59 i 69, 61 84 : 56 i 17 91
14. Operating audio-visual equipment. . . . . . . - R 44 19 58 39 62 b
15. Using kits, charts, gamcs., nl-uh.(lon-. . 19 ! [ 31 58 . 22 25 27
16. Developing audio-visual materials . . . . . . 16 ! 22 14 26 .- ) 18
17. Making audio-visusl matertals . .~ . . . . . 16 16, 16 o - Y 27
INSTRUCTIONAL PRUCESS ' ‘ l | )
18. Teaching coucepts, constru.ts, generalizattions a3 «l 42 [ 33 ER} 95
19. Utilizing inquiry methods . . . . . . . . . . 2y 35 ‘ 28 22 : 17 18
20. Utilizing questioning techniques. . . . . . . 21 16 17 26 17 8 18
21. Ltilizing sequential questioning. . . . . . . it ; 13 14 32 6 17 -~
22. Utilizing student grouping. 25 ! 19 25 32 17 8 .9
23. Utiltzing large group class activities. 32 ‘ 28 14 2 ’ 11 8 9
24. Utilizing small group activities. 25 119 14 ' 17 9
25. Uttlizing {ndividualized instruction. 39 ‘3 31 2 32 17 17 --
STUDENT NEBDS
26. Diagnosing individual differences . . . . . . 71 59 64 68 i 50 58 T3
27. Motivating students . . . . . . . . . . . . . 52 'Y S0 | 63 50 58 55
28. Sclecting performance gvals and objectives. . S0 29 39 42 k so ! W2 3
29. Diagnosing lesrning difficulties. . . . . . . 73 69 69 | 9 . 61 \ &2 32
30. Creating useful remedial materials. . . . . . 55 25 44 47 ; 22 17 6
31. Obtaining student background information. . . 75 78 86 95 66 98 r b4
INTERPERSONAL RFLATIONSHIPS |
32. Establishing classroom control. . . . . . . . 39 31 36 2 39 L2 [ 4“6
33, Maintaining classroom contrel . . . . . . . . 39 “ 33 16 | 44 5, 5
34. Solving teacher-pupil problems. . . . . . . . 59 50 44 47 : S0 3y 55
35. Developing team-teaching rapport. . . . . . . 21 22 19 | Lb 29 ) 27
36. Solving tcacher-teacher conflict. . . . . . . 2 25 14 16 56 5 9
37. Solving administration-tcacher conflice . . . 2 b 14 21 22 17 ‘ 9
38. Solving principsl-teacher evaluation conflict 2 l L} 3 11 ‘ 11 ] 17 ’ --
Number of tutal rceeponses indicating no concerns 1..] 1 -- -- r-- ‘ ) ] --
.0( thome 44 teachers teaching Language Arts, ~0 porcent scught consultitive assistince in Task Arca 1,
“Oeveloping course cuntlines tor the yeour "
s

One teacher teaching Langiape Arts Indtcated task concerna wire not experten: ed .
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Nineteen percent of Mathematics teachers stated they sought

consultative assistance in "Planning behavioral objects," a low figure

|
i

when compared to 41 percent (Languaze Arts) or more for otﬁer discipliaes.
In "Planniq? evaluation proéedures" 72 percent of Physical Eduéation
teachers sought consultative assistance for thelr task area concerns
compared to 25 percent of Industrial Arts teachers. Only 9 percent of
Home Economics teachers scught consultative assistance in "Planning

studentrgrouping with class,”" a finding of major significance when

compared to the percentages for teachers of ''core subfectsﬂ' In other
-
task areas involvingm(he‘ggguping of studeq;s, Home Economics teachers
also sought less assistance than did teachers from.other disciplines.
Few, if any, teachers sought consultative assistance in "Planning
sequence of questions.'" '"Planning individualized instructia%.” was a
task area in which 50 percent of Language Arts teachers and 47 percent

of Mathematics teachers sought consultative assistance, compared to

only 9 percent of Home Economics teachers.

Audio-Visual Technology. In each of the task areas in this

category the data were of major significance. In ""Selecting audio-visual
materials" 91 percent of Home Economics teachers and 84 percent of Social
Studies teachers sought consultativegssistance, thoagh 17 percent of
Indugtrial Arts teachers sought help in the same area. -8imilarly, when
combared to the 19 percent‘of Science teachers, the percentages of
teachers from Home Economics (64 percent) and Social Studies (58 percent)
who sought consultative assistance in "Operating audio-visual equipment"

were high.
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"Developing audio-visual materials" and ''Making audio-visual V. -

materials'" were task areas in which approximatgly 16 percent 3* teachers
sought consultative asaistance. The exception‘wés éhat of Physical

Education teachers, they did not seek assistanAg in these task areas.

Instructional Process. In all but one instance, the majority

of teachers did not seek consultative assistance for task areas in this
category. The exception wés that 55 percent of H&me Economics teachers
sought assistance in "Teaching concepts, constructs, generalizations."

Industrial krté teachers did not seek consultative assistance in
"Utilizing sequential questioning,' however, 32 percent of Social Studies
teachers did. Also, only 8 percent gf Industrial Arts teachers and 9
percent of Home Economics teachers sought assistance in "Utilizing
student grouping' and ''Utilizing large group class activities."
Percentage highs of 32 percent and 42 percent were reported for Social
Studies teachers in these two task areas.

0f major significance was the finding that no Home Fconomics
teachers sought consultative asslstance in "Utilizing individualized

instruction" when at least 17 percent of teachers trom the other

disciplines did.

Student Needs. ''Diagnosing individual differences' was, to the
majority of teachers in all disciplines, an area in which consultative
assistance was sought. Seventy-three percent of Home Economics teachers
and 71 percent of Language Arts teachers sought assistance in this task
area. With the exception of Science teachers (47 percent), more than 50
percent of teachers from all groups sought assistance in '"Motivating

[l
-

e
atudeéntra. "
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For each of the four remaining task areas in this category,

data were of major gignificance. Only 18 percent of Home Economics
teachers reported seeking consultative assistance in 'Selecting

perfo*mance goals and objectives,'" compared to 50 percent for Language
Arts teachers and ?hysical Education teachers. Likewise, where 82

percent of Home Economics teachers required assistance in "Diagnosing
learning difficulties,"” only 42 percent of Industrial Arts teachers
sought.assistance for the same task area. -

-

were of major

Data in 'Creating useful remedial materials'
significance as over 45 percent of teachers of Language Arts, Social
Studies and Home Economics sought assistance for that task area,
compared to less than 26 percent of teachers for Science, Physical
Education and Industrial Arts.

Also of major significance were the data pertaining to "Obtaining
student background information," as it was a task area in which 95
percent of Social Studies teachers sought consultative assistance. Much
lower percentages of teachers from Physical Education} Industrial Arts

and Home Economics sought help in the same task area.

Interpersonal Relationships. '"Establishing classroom control”

and "Maintaining classroom control" were task areas in which the higher
percentages of persons seeking consultativé assistance were Home Economics
teachers ( 44 and 55 percent respectively). The lowest percentages tor
these same task areas (21 percent and 16 percent respectively) were those
of Social Studies teachers. Other than Industrial Arts teachers (33
percent), more than 43 percent of teachers from the remaining disciplines
sought consultative assistance in "Solving teacher-pupil conflict."”

Teachers of Physical Education required the most assistance in
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"Developing team-teaching rapport" (44 percent) and "Solving teacher-
teacher conflict" (56 percent). Percentages of teachers seeking
consultative assistance -in these task areas were smaller for the other
disciplines. Though ;g‘;ercent of Language Arts teachers sought
consultative assistance in "Solving administration-teacher conflict" and

"Solving principal-teacher evaluation contlict,” few of the remaining

‘teachers viewed this as a consultative need.
SUMMARY

In this chapter the teachers' responses to the tfirst two
o«

sub-problems ot Problem | were prefsented. These asked teachers to
indicate those task areas in which they sought consultative assistance.
The task area of concern to the highest percentage of tvachers

was that ot "Obtaining student background information" (76 percent).

-

Jeventv-tfour percent of teachers stated thev sought consultative

i1ssistance in "Developing course outlines for the vear,” whereas n3

’
percent reported seeking assistance in "Selecting long-use instructional

naterials.' To hb percent of teachers, '"Diagnosing ot learning
ditficulties" was a task area of concern. Few teachers sought consultative
1ssistance in "Solving administration-teacher contlict” (16 percent) or

“Solving principal-teacher evaluation confliué” (1l percent).

“hen examined bv sex, in most cases, gredter percentages of temile
teachers sought consultative assistance for their concerns than did male
rvachers. The percentages of temale teachers seeking consultative

’

1ssistance in "Developing course outlines for the vear,” "Selecting
instructional materials for lessons' and "Selecting audio-visual

naterials,"” when compared to those tor male teachers, were of najor
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significance. Though the percentage diftferential was not of major
significance, it should be noted that in "Solving teacher-teacher
conflict" more male teachers sought consultative assistance than did
temale teachers.

Fewer percentages of teachers having between one and three years
ot post-secondary education experienced task area concerns than did
other teachers. In the Development of Annual Curriculum and Program
category ot task areas, concerns decreased with increased teaching
experience, though in the Planning for Daily Instruction taskhareas. ft
was tound that generally higher percentages of teachers with four vears
ot post-secondary education sought assistance for their concerns.
overall, it appeared that teachers having tive vears of post-secondarv
education reported fewer instances ot their seeking consultative
assistance tor task area concerns.

In general, teachers with one total vear of teaching experience
reported fewer concerns than did teachers with two total vears of
teaching experience. Teachers most frequently seeking assistance in
Development of Annual Curriculum and Program task areas were those with
two total years ot teaching experience, whereas in the main, Planning

Yor Daily Instruction task areas were of concern to first vear
«

'

teachers. ''Diagnosing individual diffeggnces" and "Diagnosing learning

Jifficulties’ were Of concern generally to teachers having between three
and seven total vears of teaching experience. ' Task areas related to
Jdiscipline were of concern to teachers in their first vear of teaching.

In contrast, when considering years of emplovment in their present school,

teachers who had been teaching for between three and seven vears reported

higher incidences of seeking consultative assistance in "Solving teacher-
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teacher conflice," "Solv}ng administration - teacher conflict" and
“"Solving principal-teacher evaluat {on conflice."

Grade ] teachers generally sought consultative assistance more
frequently than did other grade level feachers. Task areas assoclated
with Student Needs were in the majority of cases of concern to teachers
who spent wqual time with two grade levels. Diévipline'problems Qere
0t most concern to Grade 7 teachers. Compared to teachers of other
subjects, Industrial Arts teachers reported fewer instances of their
seeking consultative assistance for their experienced concerns. Overall,
dleher percentages ot seeking consﬁltative assistance were indicated by
teachers of Social Studies. Of special interest was that, thojgh
Industrial Arts and Home Economics programs are in manv wavs similar in
nrganization and teaching technique, the percentages ot Home Foonomics
teachers reporting concerns were tar higher than those of Industrial
Arts teachers in "Maintaining classroom control" and "Solving teacher-
pupil problems." When\compared to-other subject areas, percentage
trequency Jistributions for Physical Education teachers in "Developing

tedam=teaching rapport” and "Solving teacher-—teacher conflict" were high,



Chapter 6
TASK AREAS OF RECURRING CONCERN TO TEACHERS

In this chapter, the analyses of the data for the two remaining
sub-problems of Problem 1| are discussed. These sub-problems dealt with
the recurring concerns of teachers.

Throughout this chapter, there are instances where, (n the
comparison of data for various groups of teachers, mention of "a finding
of major significance' is not made even though these data would indicate

'

this to be the case. The reason for omitting this statement {s because

ot the low numbers of respondents in some groups.
RECURRING CONCERNS OF TEACHERS

Statement of Sub-problem 1.3. "Of the task areas in which
teachers seek consultative assistance, what percentage of teacher
‘¢
concerns are recurring?"
The responses of teachers to Part | of the teacher questionnaire,
1s represented by frequency and percentage frequency distributions, are

siven in Table 1l. All the concerns experienced by teachers in each

task areas were, to -the majority of teachers, recurring concerns.

Development of Annual Curriculum and Program. Of the 155

teachers who sought consultative assistance in '""Developing course

outlines for the year,'" 77 percent indicated that the concerns were
recurring. Teachers experiencing recurring concerns in "Selecting long-

1se instructional materials' and "Developing long-use instructional

97



TABLL 1L
PMEGUE Y ANG EFRCUT T op THECEENCY DS r T TON OF Trachees IXPERITNEG ING
Ry Comlat P RNS IN o ASK ARFA
TOTAL CONUY KNS
wo > TASK ARFA UFSCRIPTLION ‘n = 209)
t 1
DEVELOU . N T CF ANNUAL CURRICTTA™M AND Y POCRAM
1. D eloping vourse sullines for the verr iy /A.
1. Selecting long use instructional waterials. 142 [ ]
J. Movedylng lorg use instructiond ratertals 128 [
PLANNIN . bR CALLY TNSNUE T *
[ “ele tiag anstiuciional eateriais (ot lesscns 126 LY0]
hl P!l ntog lessons L1 il
[ Flanc.ng behavioral obyictives a0 R
/ Plauning evaluation piocedures. 114 v 9%
L} P ouping estudent prouping with class 51 24
9. llu.nlr:g large group activities Ay 4“0
1o v.onning small group activities sy’ JA
11 Planning sequence of questions 16 17
12 Pt g individualized tustructtion Ty 1y
ALDEO Vs Al TROH Lo
14 Sele ting asdio vieail nateriale. 1l 6
X3 pev it ing audie visual ejuipment . ] vy
HY it kits, chatte, fames, similatiing 80 L]
1k lk'vr-hp\'vlludtu'v&\ual naterials 32 1
1 Voarg o udio visuel matevial. 36 N
INSTRU T AL PROCESS
8 Te« ning nCepts, LonSLTUCTs, BUNCI3licdti s 8% i
o "tiitzing 1njulry methods 53 - 29
N trilizing questioning te hniques 39 13
21, trilizing sequential questiouing 2 13
22, Utailizing student grouping. . 42 ?
23, Utilizing large group class activities “7 P}
24. Urttlfzing small gioup activities 18 13
5 Ltilizing individuail-ed lostruction 56 27
STUDPNT NEFDS
26. Diagnnsing lndividusl ditferences ’ 127 51
1. Motivating students 109 92
28, Seleécting performance goals and objectives 84 40
29. Diagnusing learning difficulties. 137 b6
30. Creating useful remcdia) materials. v 37
31, Otaining etudent background {nformation 156 14
INTFRPFRSUMAL RELATIONSHIPS
32. tatublishing classrdom control. A Ja
3). Maintaining classroom control T4 19
4. Solving -escher-pupil problems. 106 S1
35. Developing tesm-teaching rapport. 51 N
36. Solving teacher-teacher conflict. 46 22
)7 Solving admintstratint-teacher conflict 34 16
38. Solving principal-tcachcr evaluation conflict ) il
Namber of total responscs indicating no covdern 6 3
.IW e 159 ir "w puerrent °t the teachers who acapht  onsualitive agstatinie n Tisk Ared 1.
Courae autlines for .the v e, 120 or 7Y pere.nt expertone od recurrirg concerns or that tise
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materials’” numbered 70 purcent and 6/ perient respectively.

Planning for Daily Instruction. In each of the task areas in
this (ategory, recurring concerns were experienced by teachers who had
previously sought consultative assistance. 'Selecting instructional
materials for lessons"” and "Planning behavioral objectives'" were both
task areas i{n which over 80 percent ot teachers sought consultative
449istance again. lesser perv?qggges ot teachers experienced recurring

concerns in the remaining task areas.

Audio-Visual Technology. Seventv-three percant ot teachers who
had sought vonsultative assistance in "Selecting audio-visual materials”
reported that (oncerns were recurring, ~imilarly, 72 percent experienced

recuarring concerns in "Develuping audio-visual materfals.” Other task

areas of recarring concern were perating audilo-visual egquipment’” (k]

per-ent), sing xits, charts, zames, simulations” (Al pervent) and

“Making audio-visual matertals'y (67 percent).

Xnﬁt;ugy}ygg}.y;ocgss. tor those teachers who sought consultative
1ssistance in these task areas recurring concerns were the norm in all
rask dreas. Seventv-nine percent .-t teachers who obtafned assistance in
"Utilicing small group activities” soaght assistance tor the same task
area on a second v aston. Recurring oncerns were also reported in

-

“Teaching concepts, .onstri.ts, generalizations' (77 percent), "Utilizing

inquiry methods'" (77 percent), "Utilizing -tudent grouping” (71 percent)
and ""Utilizing individualized instruction” (/0 percent). Recurring

concerns in the remaining task areas ranged trom b4 to 63 percent.
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Student Needs. In five of the six task areas in this categorv,

at least 80 percent of the respondents experienced recurring concerns.

The task area inawhich the highest percentage of teacherg‘rgported

S

concerns recurred was ''Obtaining student background information"

(87 percent). Sixty-eight percent of teachers indicated concerns in

s

“Creating useful remedial materials" recurred. :

Interpersonal Relationships. Recurring concerns, were indicated

23
for all task areas in this categorv. Eighty percent ot teachers who

sought consultative assistance in '"Solving reacher-teacher contlict”
stated that their concerns were of a recurring nature. (oncerns that

were recurring were also indicated in "Establishing classroom control”

.

("6 percent), "Maintaining classroom control' (76 percent), "Solving

teacher-pupil preoblems' (72 percent), "Solving administration-teacher

ontiict' (71 percent) and "solving principal-teacher evaluation

conflict” (74 percent). “Developing tdam-teaching rapport” was viewed

1s a recurring oncern bv 65 pdrcent ot teachers seexing consultative

isslistance.
DISTRIBUTION OF RECURRING CONCERNS BY PERSONAL VARIABLES

statement of Sub-problem 1.4. 7To what extent Is the recurring

qeed for consultative assistance in the specified task areas associated

with the tollowing personal variables:

r—

sex ot the teacheYt;

2. vears of post-secondaryv education;
3. total vears ot teaching experience;
4. wvears ot emplovment in the present s.hool;
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5. grade level(s) most commonly taught; and .

6. subject area most commonly taught?"

These data were obtained from the responses of teachers to
questions asked in Section A and Part | of the teacher questionnaire

(Appendix C).
F]
P“ﬁBPD?EE‘Flﬁiﬁ%ﬁ&ﬁtﬁ&;ﬁﬁf
When examining the percentage frequency distribution of the
recurring concerns of te;chers who sought consultative assistance in

each task area on the basis of sex (Table 12), generallyv, the distributions

were similar for both male teachers and female teachers. Of .the 38 task

areas listed, only in five were data ot major significance. Overall, the
Dercentages ot recurring concerns were ypreater for male teachers than for

o

cemale teachers.

% Tevelopment ot Annual Curriculum and Program. Recurring task

irea concerns were reported bv the majority ot teachers who sougid

onsultative assistance in each task area. ©f those teachers who soucht
issistance in ""Developing course outlines tfor the vear” converns that

recurred were experienced by 77 percent of male tedachers and 7%
peroent ot temale teachers. Percentages of recurring concerns
caperlenced by both male teachers and femaleé teachers were oot as Ligh

in "Se¢lecting long-use instructional materials' and "Developing long-

.sv instructional materials."

Planning for Daily Instruction. Jver =4 pervent of male teachers
and temale teachers stated that task area (oncerns in "Selecting
castructional materials ror lessons'” were recurring concerns.  verall,

sle teachers reported higher percentages than did temale teaoners tor
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task areas in this category. Data in '"Planning student grouping with

class"\were of major significance, as 78 percent of male teachers
indicated it was a recurring concern, compared to 63 percent for female
teachers. Task areas in which the percentage of recurring concerns were
higher for female teachers than for male teachers included "Planniﬁé

lessons,'" '"Planning small group activities" and "Planning sequence of

questions."

Audio-Visual Technology. The percentages differential between

male teachers and female teachers was of major significance in "'Operating
audio-visual equipment." Fifty percent of male teachers stated this task
irea was a recurring concern, a figure much below t he percentage tfrequency
(72 percent) tor female teachers. Percentage frequeqcies for the
remaining task areas in this category indicated that the majority of

male teachers and temale teachers experienced recurring concerns.

instructional Process. In the majority of task areas, greater

percentages of male teachers reported recurring concerns than did
female teachers. Task areas for which this was the case included

'

"Teaching concepts, vonstructs, generalizations,"” "Utilizing inquiry
methods,’' "lUtilizing questioning techniques' and "Utilizing student
grouping."”

Data of major significance were obtained in two task areas

involving student grouping, '"Utilizing large group class activities

and "Utilizing small group activities." ''ltilizing large group class
activities" was of recurring concern to 83 percent of male teachers who

sought consultative assistance for that task area. However, only 54

percent of female teachers perceived it to be a recurring concern. The
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was a recurring

other task area, "Utilizing small group activities,'
concern to 91 percent of male teachers and 63 percent of female

teachers.

Student Needs. Except for two task areas, the percentage

differentials between male teachers é;d female teachers experiencing
recurring concerns were quite small. .The percentages of male teachers
and female teachers that found "Motivating students'" to be a recurring
concern d?re 80 percent and 91 percent respectively. Eighty-six
percent of male teachers and 73 percent of female teachers sodght

consultative assistance more than once in ''Selecting performance goals

and objectives." .-

Interpersonal Relationships. Of those teachers who sought

assistance in "Solving principal-teacher evaluation conflictt,' 83
percent of male teachers and 6% percent of female teachers indicated
this task area was of recurring concern. This was the only task area
in this category in which data were of major significance. Remaining

!

task areas presented similar percentage trequencies for each of the

-

sexes, though the differentials were smaller.

Responses Classified by Years of Post-Secondary Education

Examining the percentage frequency distributions ot teachers
experiencing recurring concerns, by vears of post-secondary education
(Table 13), showed that, though the percentages of recurring concerns
varied in each task area, collectively they were not overly affected

by vears of post-secondary education.
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TABLE 13

PYRCENTAGE FRIOUINCY DISIRIFLTION OF TrACHYRS ¢ XPURIENCING RFECURRING CORCEFRNS
IN TACH TASK ARFA, BY Y(ARS OF [ONT-TCCODARY FDUCAT!ION

)
o T Syt == Tl I o T oo T
YEARS OF 1'O%1 SECONUARY *DUCATION
-3 4 S 6
NO. [ASK ARrA DESCRICTION {(n=1) (n=127) (n=48) (n=27)
X X X X
DFVFLOPMFNT GF_A\NUAL CURRICULUM_A‘ID PROCRAM
1. Develuping course outlines for the year . . . 4o 76. 82 77
2. Sclecting lung-use instructicnal matirials. . 50 7 72 73
1. Developing long-use .nstructfonal materials . b3 ] 08 69 71
PLANNING FOR DALIY IS (RUCTTON
4. Selecting instructional matcerials for lessois 75 85 as 82
5. Planring lussons. . o . . L o L L L. L L 100 78 68 63
6. Tlanning bohaviorsl Ob]?;\li\l@l. P 100 83 73 88
7. Flanning evaluation procedures. . . . . . . . 80 18] 72 69
8. Planning student grouping with class. . . . . (3 77 62 ?5
9. Piarning l.rge group acti\'l‘ne- P 100 75 75 71
10. Planning small group activities . . . . . . . S0 i n Y]
11. Pianning sequonce of gquestions. . . . . . . . 100 68 100 7S
12, Plarning individualized instruction . . . . . 50 (1] 77 ’ 57
AUDIO-VIYUAL THOILOGY
1}, Selecting 'v.io-visual marterials. . . . . . 75 73 70 8C
14. Operating audio-visual equipment. . . . . 50 65 - 56 50
15. Usirg ktis, charts, games, simulations. . . . 50 64 50 67
16. Developing audio-visual materials . . . . . . -- 8. 50 . 60
17. Mawing audiv-visual materials . . . . . . . . -- 76 44 67
INSTRUCTIONAL PROCESS
18. Teaching concepts, constructs, generaliraticns bR 72 85 100
19. Utilizing inqulry methods . . . . . . . . . . 59 ; 2 86
20. Urtlizirg questioning technigques. . . . . 100 64 75 60
21. Ut{ifzing sequential questioning. . . . . . . -- 65 75 50
22, VUriliztng student grouping. . . . . . . . . . -- 71 78 67
23, Utilizing large group class activities. . . . -- 71 N 60
24. Utiliz.ng «mall group activities. . . . . . | 100 S4 . 80 57
5. Utlifzing individualized insrruction. . . . . 67 9 70 71
STUNENT NFEDS ‘
26. Diagnosing individual difterences . . . . . . 80 83 as 33
27. Motivating students . . . . . . . . . . . . . 100 85 82 92
28. Selecting perfurmance goais and objectives. . 67 74 82 100
29. Diagnosing learning difficulties. . . . . . . 100 79 75 89
3J0. Creating useful remedial materials. . . . . . 67 70 71 55
31. Obtaining student background tnformation. . . 75 88 86 83
INTERPERSONAL ELATIONSHIPS
32. Establishiug classroom control. . . . . . . . 67 77 82 67
33. Maintaining classroom control . . . . . . . . 50 76 93 64
34. Solving teacher-pupil probiecas. . . . . . . . 40 73 73 30
35. Developing team-teaching rapport. . . . . . . -- 6S 73 56
36. Solving teacher-teacher confltce., . . . . . . 100 7% 78 84
17. Solving sdmini{stration-teacher conflict -- 70 71 75
38. Solving principal-teacher crvaluatfon conflict 50 7 75 100
.n{ rthe 7 teachers who sought o nsujtative assistance for Tiek Arca o, “Devclapin- .« arse utliines f r -

vear,” Y6 purcent o these Davini tour vaars of postesccundary odoe tlen experios ed e rrieg coniorns 1o
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Development of Annual Curriculum and Program. Eighty percent of

teachers with one to three years of Post-secondary education stated that
they had concerns recur ih "Developing course outlines for the year."
Comparaple percentage frequencies of recurring\concerns were reported,
for this task area, by teachers from the other groups. Even though the
percentages of teachers reporting recurring concerns in "Selecting long-
use instructional materialsf and "Developing long-use instructional
materials" were smaller than in the previous task area, over 67 percent

of teachers having four, five or six years of post-secondary education

still sought assistance on a second occasion.

Planning for Daily Instruction. Over 30 percent of teachers
with four, five or six years of post-secondary education sought
assistance for recurring concerns in "Selecting instructional materials
tor lessons.'" I[n "Planning lessdns" percentage frequencies of
recurring concerns decreased as years of post-secondary education
increased. This situation repeated itself in "Planning evaluation
procedures' and "Planning large group activities."

Of major significance were the data in "Planning small group
activities" and "Planning sequence of questions.'" In the former task
irea, 8l percCent of those teachers with four vears of pust-secondary
education sought consultative assistance for recurring concerns,
compared to 57 percent of teachers with six vears of post-secondary
education. All teachers having five years of post-secondary education
sought assistance for recurring concerns in the latter task area,
whereas, only 65 percent of those teachers héving four years of post-

secondary education and 75 percent of those teachers with six vears of
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post-secondary education sought consultative assistance again in the
same task area.

Also of major significance was the finding that "Planning
individualized instruction'" was a recurring concern to 77 percent of
teachers with five years of post-secondary education, a high figure
when compared to that reported for teachers with six years of post-

.

secondary education (57 percent) .

Audio-Visual Technology. Generally, the majority of teachers in

each group found task area concerns in this category recurred. The task
area in which recurring concerns were most apparent was that of
"Selecting audio-visual materials," as over 70 percent of teachers from
all groups reported_seeking consultative assistance again. Data of
major significagce were given in '"Developing audio-visual materials"

and ‘"Making audio-visual materials.” Eighty-two percent of teachers
having four vears of post-secondary education sought consultative
assigtance for recurring concerns in '"Developing audioc-visual materials;”
while this task area was only™ndicated as a recurring concern by 50
percent of those teachers having five years of post-secondarv education.
similarly, less than 44 percent of teachers with five years of post-
secondary education sought assistance for recurmning concerns in "Making

audio~visual materials)' compared to over 66 percent of teachers with

four or six years of post-secondary education.

Instructional RProcess. In four of the eight task areas in this

category data were of major significance. The task areas were "Teaching

concepts, constructs, generalizations," ""Utilizing inquiry methods,"

"Utilizing student grouping" and "Utilizing small group activities.’
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In "Teaching concepts, constructs, geﬂeralizatlons.” the largest
percentage differential {n recurring concerns occurred between teachers
with five years of post-secondary education (85 percent) and teachers
with six years of post-secondary education (100 percent). Seventy-two
percent of teachers with four years of post-secondary education also
indicated that they sought consultative assistance for recurring
concerns in this task area.

Eighty-two percent, or more, of teachers with five and six
vears of post-secondary education experienced recurring concerns in
"Utilizing inquiry methods,'" compared to 67 percent of teachers
with only four vears of post-secondary education. Recurring concerns
were reported by 65 percent of those with four vears ot post-secondary
education and 75 percent of those with five vears of post-secondary
education in "Utilizing sequential questioning.” However, onlv 50
percent of teachers having six years of post-secondary education had
recurring concerns in that task area.

t

In "Utilizing small group activities,” teachers with six vears
of pust-secondary education had the lowest percentage ot recurring
concerns (57 percent), whereas those with four and rive years of
post-secondary education indicated that over 79 percent ot their
concerns in this task area were recurring concerns. The majority of

teachers with four, five or six years of post-secondary education

experienced recurring concerns for the remaining task area.

Student Needs. The highest percentages ot recurring concerns,
overall, were reported for task areas in this category. Teachers with

one to three vears of post-secondary education indicated that over hb
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percent of those seeking assistance had concerns recur in each task
darea. In two task areas, '"Motivating students" and ”Diagﬂosing learning
difficulties,"” all teachers stated concerns were of a recurring nature.
Over 80 percent of teachers with four, five or six years of
post~-secondary education stated that concerns in '""Diagnosing individual

differences," "Motivating students'" and "Obtaining student background
information" were recurring concerns.

Percentage frequency distributions for the three remaining task
areas were of major significance. Al\ teacher with six vears of post-
secondary education experienced recurring concerns in "Selecting performance
goals and objectives,”" whereas similar concerns were experienced by
72 percent ot teachers with four years of post-secondary education, and
=22 percent of those having tive years of post-secondary education.

The rdngé of teachers from all groups who experienced recurring
oncerns in "Diagnosing learning difficulties" was between 79 and 39
percent. Seventy and 71 percent of teachers, with four or tive vears
of post-secondary education respectiveiy, found concerns recurred in

"(reating useful remedial materials,'" as compared to onlv 55 percent of

teachers having six vears of post-secondary education.

[nterpersonal Relationships. Recurring concerns in "Fstablishing
vlassroom control,” ""Maintaining classroom control” and "Solving teacher-
pupil problems" were more evident for teachers with five vears of post-
secondary education than for any other group. Ninetv-three percent of
those teachers also had recurring concerns in "Maintaining classroom
control.” For the same task area, percentages of 50 percent, 76 percent
and 64 percent were reported for the other groups; a finding of major

signiticance.
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"Developing team-teaching rapport' was to the majority of
teachers with four, five or six years of post-secondary education a
recurring concern, as were ''Solving teacher-teacher conflict" and
"Solving administration-teacher conflict."” Data showed that all teachers
with six years of post—secd‘dary educatfon viewed ''Solving principal-
teacher evaluation conflict'" as a recurring concern to the extent that

[4
they again sought consultative assistance.

Responses Classified by Total Years of Teaching Experience
In general, the majority of teachers, regardless of total vears

of teaching experience, encountered recurring concerns in the 38 task

areas, 4as may be seen in Table l4.

”evelopwepﬁ,gf_ﬁeppé}_Cuf!}fplpm,dnd Program. Lightv-six percent
ot teachers with one total year of teaching experience had concerns recur
in "Developing course outlines for the year." This was a tinding of major
significance when compared to the percentage reported fur teachers having
two totdl vears ot teaching experience (68 percent).

Findings of major significance were also uapparent in "Selecting

long-use instructional materials"” and '"Developing long-use instructional
materials.”™ In "Selecting long-use instructional materials' onlv 43
percent of teachers with one total year of teaching experience had
concerns recur, whereas at least 61 percent of teachers from other groups
reported concerns recurred in this task area. Conversely, teachers

with two or mure total vears of teaching experience indicated their
recurring concerns in ""Developing long-use instructional materials" were

fewer than those of teachers having one total vear of teaching experience.

Recurring concerns in the lgtter task area also increased :ior teachers
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PERCISTAGE FRUDUENCY DLSTHIRLTTON OF TH At MS CXPFRIFHCING Ko URKTHC CONCURNS

I% PACH TASK AKFA, BY 1OTAL Vi ARY OF TTACHING

NO . TASK AREA DeSCRIPTION “.-110)
. X
DFVEIOPNENT OF ANNUAL «CRELCULUM AND PROGRAM
1. Develuptag coutrse out'ines lor.thc ycar . . . 86
. Selecting lung-us.e i1.sttuctional materials P R
3. Deweluping long-use 1 istructional aaterials . 83
PUANNING Ve ALY 1SS CTION
“ seles ting tnstructional matertals for lussons 100
5. Flaniiug iessons. PN . . . R a3
6. Pluun.ng Lehavioral (biectives. L. PN 100
7. Plianing evaluation procedures. . LR
. Plancian student grouping with (lass . . 50
9. tisaoing lirge group activities o a6
17, Planning small group activities P 100
;1. Flinning sequence of questi-ns 100
L2 Tlar~yoe indittdoualized dastruction
A DLeea AL et TGy
m vlesane awdlo visuai matertials . . 61
1L Dperating audlo visual cquipment. . 170
1S - Jg,ne kits, chdarts, RQames, simulations . i3
16. I«.eloping audto-viinal martertals . . 100
1° v xing audio-visual motertals 100
[WSTRUCTE “ AL PROVESS
18, Tea hing concepts, constructs, generalizations --
19. Utrtilizing inquiry methnds P . 100
20 “tilizing grestiuning techniques. . . . . --
21. ttilizing sequential questioning. . . . . . . --
22 Utilizing stuient grouping. - . . . . Lo -
23, lttilizirg large group class activities. . . . L%
N Ctiltzing small group activities. . . . . . . 50
25, Uriitcing tindividualized instruction. . . . . -~
STUDENT NEEDS
os. Blagnosing individual dtfferences . . . .o 23
J7. Mottvating students . L e 10N
2R selecting performance goals and abjectives. . 13
29. Diagrostng learcting difficulties. P )
30. Crcating useful remedlal materials. . Lo --
J1. Obtaeining student background information. . 28
INTERPERSONAL RELATIONSHIPS
32 Establishing classroom control. . . P T
3). Maintaining classtoom control . . . . P 86
J4. Solving teacher-pupil problems. . . . P 813
35. Developing team-teachling rapport. . . Lo --
6. Solving teacher-teacher conflict. . . . . . - 170
17 Solving administration-teacher conflict . . . .-
13 Solving principal-tercher evaluation contltce --
. - P - o [ R R
At ot ose 9% reachers who soooont oo oasuliatlive assistance ot Tisk Area
veat weoono o et of Taose wing one yeat of total tear niew cxpertencye
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with 1) or more total years of teaching experience when compared to those

having between two and 12 total years of teaching experience.

Planning for Daily Instruction. For the majority of task

areas in this category the percentages of recurring concerns decreased as
teaching experience was gained. As an example of this, in "Planning
small group activities:" of those teachers with one or two total vears of
teaching experience who sought consultative assistance for concerns, all
stated concerns recurred. But, ¥y finding of major significance, 70
percent of teachers with three to seven total vears of experience and only
57 percent of those with 13 or more &ocal"year; of experience had
recurring concerns in this task area.

] Other task areas in which data were of major sﬂhﬂjicance

included "Selecting instructional materials for lessons," "Planning

behavioral objectives,' "Planning student grouping with class,”

"planning sequence of questions' and "Planning individualized instruction.”
In evach of these task areas, differences in the percentages of recurring
concerns between the various groups were substantial. For those task

Areas not aEFeady mentioned, over 60 percent of teachers experienced

recurring concerns.
'

Audio-Visual Technology. Data for each ot these task areas were
of major significance. All first year teachers had concerns recur in
"Operating audio-visual equipment,” "Developing audio-visual materials”
and '"Making audio-visual materials," whereas less than 6l percent ot

5
teachers having between three and seven total years of teaching had

concerns recur. However, the opposite was the case in the task areas

"Selecting audio-visual materials' and "Using kits, charts, sames,
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simulations.” In each ot these task areas, the percentages ot teachers
experiencing recurring concerns were higher tor teachers having more
than two total years of teaching experience than for those having two

or less total years ot teaching experience.

Instructional Process. When comparing percentage trequency
distributions tor teachers with two total years of experience and
those with eight or more total years of experience, the data showed that

some recurring task area concerns i{ncreased with teaching experience.

-

specificallv, tor 50 percent ot teachers with two total vears ot
experience recurring concerns occurred tn "Utilizing inquiry methods, "
whereas a trequency ot 35 percent was reported tor teachers of eight
or more total vears ot teaching experience. Thirtv-three pervent ot
second vear teachers and 71 percent ot those with eight or more total
cedrs ot teaching experience reported recurring concerns in "ltilizing

student grouping.”
\\
wWhile only 33 percent ot teachers having two total vegrs ot

teaching experience stated concerns re.urred in “"Utilizing large xroup

“lass activities,” b7 percent .t those with eight to 12 total vears of

experience and all of those with 13 or more total vears of teaching

-
experience, reported recurring concerns tor the same task area.
\

-
Mer b0 percent of teaghers with three or more total vears of

teaching experience stated they experiepced recurring concerns in

"U'tilizing questioning technigues,” "Utilfzing sequent ial questioning

techniques,”" "Utilizing small group activities" and "'tilizing

1

individualized instruction.



Student Needs. 'Diagnosing individual differences" was a

recurring concern to all of the teachers with two total vears of

teaching experience. Eighty-one percent of teachers having three to .-
7 .

seven total years of experience also indicated recurring concerns for

that task area. ,

{
Of those teachers with only one year ot teaching experience who

sought consultative assistance in "Motivating students," all had
concerns recur. As a finding of major significance, dgta showed that
recurring concerns were experienced by approximately 84 percent of
teachers with more total vears of teaching experience.

For teachers with more than one vear of total teaching experience,
recurring concerns'ﬁere experienced by over 76 percent of those who sought
vonsultative assistance in "Selecting performance grals and objectives"

<

and ""Diagnosing learning difficulties." Recurring concerns ranging from

63 to 77 percent were indicated by teachers with more than one total

vear of teaching experience in "Creating useful remedial materials.”

Uver 30 percent of all teachers stated .oncerns recurred in "Obtaining

student background information."
)

}q}erpersonai}Relaqignshfhs. The general indication trom Jdata

tor task areas in this category was that percentages of Tecarring
voncerns were high for teachers with two and eight to 1. total wears ot
teaching experience, but low for teachers having between three and
seven, and 13 or more total vears ot teaching experience. An exampie
of this is seen in "Solving teacher-pupil concerns” as 50 percent ot
teachers with two total vears of expeﬁscnce and 79 percent of those
with eight to 12 total yearsaof experience reported recurring . onoerns.

However, tor the same task drea, 68 percent and 5b per ent ! teactiaers
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with threesto seven and L‘cn‘more total years of teaching expe;ience
had re¢pfring concerns.

‘*All teachers with eight to 12 total vears of teaching experience
stated concerns in "Solving principal-teacher evaluation conflict"

recurred. Percentages of 75 percent of less were reported for other

groups in the same task area.

Responses (Classified by Years of Emplovment in Present School

The majority of teachers with one or two vears of teaching
vxperience in their present school stgted that concerns recurred in all
but tive of the 38 task areas. Teachers with more than two vears of
teaching experience in their present school indicated that in the
majority of cases recurring concerns were experienced bv teachers in

.
their group. Dlata pertinent to the vears ot emplovment in the teachers'
present school are given in Table 15.

?1522i3§_fEfAf@}}l;lﬂ§ffufﬁﬁ93' In each of the task areas in
this vategory the data were of major significance. When examining the
Jata ror ”Selecting instructional materials tor lessons” and "Planning
vvaluation procedures,” it was tfound that greater percentag@s ot tedche;s
with two vears of employment in their present shcool fad recurring
cnverns than teachers with eight or more vedrs ot emplovment in their
present school. (Conversely, reports ot recurring concerns were low tor
teachers with two vears ot emplovment in their present school in
"Planning lessons” and "Planning behavioral obiectives.” whereas
incidentes ot recurring voncerns were high for teachers with eight or

Tore vears ot emplovment in their present school.

,})

Linning student grouping with -lass’” was a recurring concern
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TABLE 1S

PEROINIACT TRE TSty DISTRIRUTION OF 07 A0 o T XUFRL 01 KECURRING F0ra b ENS
T BACH D0 b At A BY YrARS OF 0™ 0o YMENT L0t ST SOHOOL

- — — - _ e e - B

YUARS CF CMTIOYMENT IN TRESFNT SCHNOL

1 2 3-7 8+
NO . TASK A%ba DESCRIPTION (n=al) (n«18) (n=91) (n=31)
b b b b4

el B e oL

TEVETORMINT b ANNUAL 0 PRICULUM AND T toohaM

”
1. Developing rurse cutlines for the sear . . . &9 12 74 78
N Solecting luong-use instructiovral matcrtals. . v 10 7} 17
1. Developang long wse fastructiona) materials . 1) 80 [} L2

PLASSING PR DATLY DS TLUCTION

“ telecting 1astru. t'onal materials tor lessons b} 91 L 71
S. Flinting lessons. ! T 7 v 59 1 38
6. ll'aaning tehavicral liectives. P 9 Lk bl 91
/. Piaaring cvaluatton proocdures. . . PR V] 83 49 s5
K. Plaatning studert oro.ping with (lass. . . . . &7 £y T4 S7
9. Planning lirie .1 up activities . . . . . . . R N b 37
0. Flanning small group activities . . . P 71 80 76 67
11 Flinning scquence of Juestions. . . . L1} 80 Tl 67
L2 Flacconw anfividualizea aosstruction . . 4 91 ¥ ‘83
ATalo VISUAL TEL VDAY
13 Colesting audio visuol materials T4 9% A2 71
14 Marating audio- cisual equipment. . PN 53 67 55 57
TS sing wits, (harts, games, simulatiors . L7 50 68 75
ik s ping audio-visual wmatertals - S0 149 °7 'S o
17, Y .r.ng audiov-visual materials . . . A 18 75 O
INSTRUCTIONAL PRUGESS
19, Tes hing concepts, o nstructs, generalizations t8 T &0 9
1. o tiiziag fnquiry methods R . .. &0 S 68 ;0
.2, Uellizing questioniag techniques. . . . . . . 63 67 71 63
JL. wtiltzing scquential questioning. . . . - 80 50 64 67
27. Ut!l*:tng student grouping. . . . . . . . . 67 43 ] 67
23, Urilizing large group .(lass acrivities. . . . ’8 8 ’8 6/
2w, Utult-ing szall group activities. . . . . 86 £ B4 7
AR Ltiltzing tndividualtized tnstruction . 50 57 8 71
STUDLNT MEETS
J6.  Diagnosting indlvidusl differences Lo 93 9% Lib} 4
2. Mottvaring students . . . . e e 813 %3 R 93
IR, Sclecting performance goals and chrectives. . ~9 K7 n9 S
29 Dlagncsing learntng Jifficulcies. . P B3 52 "9 2I¥]
30. reating usetul remecdfal materials P R 77 80 : "6 50
31 Obtaining student background inforwation. . . 91 90 n8 76
INTERPERSONAL RELATIONSHIPS
12 tstablishing classroom control. . . . - 79 100 -] '3
3}, Maintatning clamsroom comtiol . . . . . . . . 86 89 3 S7
Va. Soiving teacher-pupil problems B 12 ] T4 - 71
15. Developlng team-teaching rapport. B | 89 Se TS
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to 67 percent of teachers with one year of employment in their present
school, 89 percent of those with two years of employment in their present
school and 57 percent of those with eight or more years of employment

in their present school. In other task areas associated with student
grouping, data indicated percentages of recngriag concerns were lower

for teachers who had been employed in their present school for more

than eight years. '"Planning individualized instruction" was a recurring
concern to only 47 percent of teachers with one year of present school
emplovment, in sharp contrast to the 91 percent for teachers with two

vears of employment in their present school, a finding of major

significance.

Audio-Visual Technology. '"Operating audio-visual equipment"
was to the majority of teachers from all groups a recurring concern.
Ut major significance were data for .xhe other task areas in this
category. Fifty-four percent of teachers with twe vears of employment in
their present school had recurring concerns in "Selecting audio-visual

materials.' However, more than ;0 percent of the teachers the
~ther groups stated concerns recurred in the same task area.
.
inly 47 percent of teachers with one year of emplovment in their
present school experienced recurring concerns in "Using kits, cvharts,

pdmes, simulations,' whereas over b7 percent of teachers who had been in
the school longer than two years mentioned concerns recurred. To 5V
percent of teachers in their first vear of emplovment at their present
school, "Developing audio-visual materials' was a recurring concern;

teachers in their second year of employment at their present school

reported thev all had recurring concerns in that task area.
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With the exception of teachers in their second year of present
school employment, over 70 pé}cent of teachers stated they experienced
recurring concerns in ”ﬁaking audio-visual materials." Only 38 percent
of teachers in their second year of employment had recurring concerns in

this task areas.

Instructional Propess. Over 60 percent of teachers from all
sroups stated concerns recurred in "Teaching concepts, constructs,
genera{lﬂations,“ "Utilizing inquiry methods," "Utilizing questioning
techniques"” and "Utilizing student grouping.'" When examining data for
teachers with one and two—years of employment in their present school,
a4 tinding of major significance was that in "Utilizing large group class
avkivities,"” 78 percent of newly emploved teachers had recurring
concerns, a high tigure when compared to the teachers with two vears of
present school employment of whom 42 percent found concerns recurred.
Other data of major significance were tound in "Utilizing sequential

prestioning,” "Utilizing small group activites' and "Utilizing individ-

walized instruction.'" For the latter task area, recurring concerns were
» 4

'
vxperienced by 30 percent of teachers with between three and seven

vedrs ot employment in thelr present school, a figure much higher ,than
the 50 percent and 57 percent reported for teachers having one and two

vears ot present school employment.

Student Needs. Regardless of the years of employment in their
present school the majority of teachers stated thev experienced recurring

concerns in each task area. Jver 75 percent of teachers from each group

had concerns recur in "Motivating students,' "Diagnosing learning

ditticulties” and "0Obtaining student background information.’
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Percentage frequency distributions wese of major significance
for '"Diagnosing individual differences," "Selecting performance goals
and objectives" and "Creating useful remedial materials." High recurring
concern percentages were reported for teachers in their first year of
employment (93 percent) and those with two years of egployment (95

' whereas other teachers

percent) in '"Diagnosing indi:idual differences,’
indicated fewer incidences of recurring concerns.

"Selecting performance goals and objectives' was a recurring
concern to more teachers with three to seven years of present school
employment (89 percent) than to teachers in their first year of
emplovment (69 percent). OQnly 56 percent of those who had been employed
in their school for eight or more years had recurring concerns in

"Creating useful remedial materials,'" compared to 80 percent for teachers

in their second year of present school employment.

lﬂffffff§92§} Relationships. Of the seven task areas in this

category, only the data for "Solving teacher-pupil problems" were not
of major significance. In three of the other task areas, 'Establishing
class control," "Developing team teaching rapport' and "Solving
’

administration-teacher conflict" larger percentages of recurring
concerns were experienced by teachers in their secogd vear of present
school employment than by teachers in their first year of present sghool
employment.

Over 85 percent of teachers in the first and second years of
employment in their school had recurring concerns in "Maintaining

classroom discipline." This, when compared to 73 percent for teachers

with three to seven years of employment and only 57 percent for those
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having been employed in their school for eight or more years, was a
finding of major significance.

For the task areas ''Solvimg teacher-teacher conflict,"

"Solving administration-teacher conflict,” and ''Solving principal-

teacher evaluation conflict," all teachers with eight or more years of

employment in their school experienced recurring task area concerns.

Responses Classified by Grade Level(s) Most Commonly Taught

Examination of the responses for each task area showed that, in
i general, percentage frequency distributions for recurring concerns

were greater for Crade 7 teachers than for other teachers (Table 16).

Development of Annual Curriculum and Program. Data for each

of the three task areas in this category wereof major significance. In
”Devéloping course outlines for the year," 80 percent and 78 percent

-0f teachers of Grade 7 and Grade 8 respectively had recurring task

area concerns. However, only 42 percent of teachers who spént equal time
with Grade 7 and Grade 8 students experienced recurring task area
concerns. Less than 65 percent of teachers who taught Grade 7 students
stated concerns recurred in "Selectigg long-use instructional materials,”
whereas 81 percent of Grade 9 teachers did. To 55 percent of Grade 7
teachers '"Developing long-uee instructional materials" was of recurring

concern, a low figure when compared to that of Grade 3 teachers (82

percent).

Planning for Daily Instruction. Except in "Planning evaluation

1

procedures,'" a task area in which over 66 percent of teachers from each

group had recurring concerns, data for each task area were of major
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significance. In "Selecting instructional materials for lessons' 91
percent of Grade 8 teachers had recurring concerns, compared to 75
percent of teachers who spent equal time with Grade 7 and Grade 8
students. '

Fifty-two percent of Grade / teachers had task area concerns
recur in "Planning lessons' whereas recurring concerns were reported by
over 80 percent of Grade 8 and\Q&;de 9 teachers. All teachers who gave
equal time to Grade 8 and 9 students reported concerns recurred in

"Planning behavioral objectives,” a percentage much larger than that
given by teachers spending equal time with Grade 7 and Grade 8 students
(50 percent).

With the exception of the 46 percent ot Grade 7 teachers who
experienced recurring concerns in "Planning student grouping with class,
at least 36 percent of teachers from all groups reported concerns
recurred in those task areas associated with the grouping ot students.

As a recurring concern, '"Planning sequence of questions' was
mentioned by all Grade 9 teachers, but by only 56 percent ot Grade 8

' SN
teachers. Less than 65 percent ot educatgjg teaching students in

-

tirade 7, Grade 8, and trades 7 and 8 reported recurring concerns in

"planning individualized instruction," whereas in comparison,
recurring concerns were cited by vver YU pervent of urade Y, and

orades 3 and 9 teachers.

Audio-Visual Technology. Data tor all tisk areas in this catesory
were of major significance and percentages of recurring concerns were gZener-

allv higher for trade 7 teachers than ror teachers trom other zroups. The
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majority of teachers indicated concerns recurred in "Selecting audio-

visual materials" and "Using kits, charts, games, simulations." In
comparison, only 25 percent of teachers spending equal time with Grade

7 and Grade.B students had recurring concerns in "Operating audio-visual
cquipment.'  FEighty-six percent of Grade 7 teachers experienced
recurring concerns in "Developing audio-visual matertals" and "Making

audjo-visual materials,' whereas the number of Grade 9 teachers who had

voncerns recur in these task areas were 67 and 50 percent respectively.

Instructional Process. The majority of teachers from each group
reported that concerns recurred in "Teaching concepts, constructs,

seneralizations,”™ "Utilizing inquirv methods" and "Utilizing questioning

techniques."” In "Utilizing sequential questioning' and "lUtilizing

student grouping," whereas over 69 percent of Grade 7, trade 9, and

L}

vrades 3 and 9 teachers had recurring concerns, less than i1 percent .ot
vrade 3 teachers reported similar concerns.

Ot major significance was the finding that in "Utilizing larue

sroup class activities,” "Utilizing small group activities" and

“tilizing individualized instruction,” over 39 percent ~f teachers
spending equal time with Grade 3 and Grade 9 students experienced
recurring concerns, large percentages when compared to those ¢ other
sroups ot teachers.

L4

Student Needs. For the majority of teachers from all aroups

recurring concerns were experienced in each task area. Percentage

trequency distributions were of major significance in "Diagnosing

individual differences,” "Motivating students,” "Niagnosing learning

"

ditticulties” and "Jreating usetul remedial materials.
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All teachers spending equal time with Grade 7 and Grade 8
students experienced recurring concerns in "Diagnosing individual ditfer-
ences,' though teachers spending equal time with Grade 8 and Grade 9
students indicated that 76 percent of their number had concerns recur.
"Motivating students' was a recurring concern to over 88 percent of
Grade 7, Grade 8, and Grade 9 teachers. Smaller percentages were
recorded for those who taught two grades for an equal amount ot time.

Over 74 percent of teachers from all groups experienced
recurring concerns in "Selecting performance goals and objectives” and

"niagnosing learning difficulties.” "Obtaining student background
information” was a recurring concern to at least 35 pervent ot teachers

ot all erade levels.

Interpersonal Relationships. Teachers of Grade 3 students (oY
percent) experienced fewer recurring concerns in "Fstablishing classroom
control” than did crade 7 teachers (8l percent) and Grade 9 teachers
(79 percent). Recurring concerns in "Maintaining c¢lassroom discipline”
diminished as a higher grade level was taught.

Ot major significance was the tinding that, whereas T2 percent
of (rade 7 teachers and 87 percent of Grade 8 teachers had concerns recur

in “Solving teacher-pupil contlict,” only 33 percent ot those equally
teaching Grade 7 and Grade 8 reported experiencing recurring concerns.

"Solving administration-teacher contlict” was to the majority
oY teachers of most grades a recurring concern. JOver b percent ot

teachers from all groups reported that concerns in "Solving principal -

teacner evaluation conflict” recurred.
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Responses Classified by Subject Area Most Commonly Taught

When examining the percentage trequency distribution of teacher
responses, by subject area most commonly taught (Table 17), these data
. N
showed that generally the greater percentages of recurring concerns were

experienced by teachers of Physical Education, Industrial Arts and Home

Fconomics.

Development of Annual Curriculum and Program. Each of the task

areas in this category was to the majority of teachers a recurring

[}

concern. Of major significance was theKY{QSi:f'that all Home Economics
teachers and 93 pércent of Physical Education teachers reported

recurring concerns in ""Developing course vutlines for the yvear."” only 6/
pervent ot Social Studies teachers experienced recurring concerns tor

the same task area. In "Developing long-use instructional materials”
recurring concerns were reported by all Physical Education téachers.
Percentages of 61 percent and 60 percent respectively were reported tor
l.anguage Arts teachers and Science teachers in the same task area. Only
5% percent of Mathematics teachers had concerns recur in "Selecting long-
use instructional materials,” as compared to 82 percent for Social

studies teachers. .

Planning for Daily Instruction. Of major signiticance in this
category of task areas was the tinding that, tor the majority of task
areas the higher percentages ot recurring concerns were reported by
teachers ot Physical Education, Industrial Arts, and Home Economics.
"Selecting instructional materials for lessons' and "Planning lessons”

were of recurring concern to over U percent ot teachers trom all sublect

ireds represented in Table 17. Recurring concerns were experienced by
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all teachers ot Social Studies, Physical bducation, Industrial Arts
and Home Economics in "Planning lessons."

Over 59 percent of teachers stated "Planning behavioral
objectives,"” "Planning evaluation provedures” and "Planning student
grouping with class" were task areas of gecurring concern. [hose task
ireas dealing with large and small gruu; activities, "Planning largre
group activities' and "Planning small group activitles.“ had a
percentage trequency range of between 50 and 100 percent. ut those
teachers who sought cunsultative assistance in "Planning sequence Ot

questions” and "Planning individualized i ruction’ the majoritv ot

teachers reported concernb‘ricurred.

5q§}9:yi§yajng£§nolq&1. [n th the mdjorisy ot teachers

experienced concerns ot a recurring nature in "Selecting audiov-visual

4%

1

Ot major significance was the finding that only S0 percent

qaterials.’
ot Mathematics teachers indicated recurring concerns tor this task area.
"Wis contrasted sharply with the 100 per.ent reported tor Phvsical
tJucation teachers. ''Using kits, charts, sames, simulations' and
"neveloping audivo-visual materials"” were task areas in whi o at least
>0 pervent of those teachers who sought onsultative assistance
indicated concerns recurred.
°

Another tinding of major significance was that only <0 percent
.t Mathematics teachers had recurring concerns in "Maxing audlio-visual
~aterials,"” though all teachers of Social Studies and Industrial

Arts stated they experienced recurring concerns in tnis task area.

Instructional Provess. Exvept tor the task .area "Teaching

convepts, onstructs, gcnerdlizatxons," 1n which at (east bbb pervent ot
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teachers from all groups had recurring concerns, the data for all other

task areas in this category were of major significance.

In "Ctilizing inquiry methods' all teachers giving instruction
in-Language'Arts, Industrial Arts and Home Economics stated concerns
récurred, smaller percentage frequencies were obtained for teachers
of Language Arts (70 percent), Science (55 percent), Mathematics (60
percent) and Social Studies (63 percent). "ltilizing questioning
'techniques" and "Utilizing sequential questioning’™ were task areas in
which the majority of teachers experienéed recurring concerns.,

Only 55 percent of Language'Arts teachers stated concerns
recurred in "Utilizing student grouping,” as compared to 83 percent for

Science teachers and 100 percent for teachers of Physical Education,

Industrial Arts and Home Economics. Few Mathemqtics teachers (40

Ny

ercent) stated that they had recurring concerns in "Utilizing large
p y irring g larg

group activities,” whereas percentages obtained from teachers of Phvsica.

bducatipn and Industrial Arts were high (100 percent). Remaining task
dreas were of recurring concern to the majoritv of teachers with the
exception of Home Economics teachers, thev did not experience recurring

concerns in these task areas.

Student Needs. When examining data for all ¢ iax qreas in this
vategory, high per entages ot TECUTTING Conl_erns were expericn. od by
teachers from all groups. as an exdample ot this, over SO per.ent
Language Arts, Science and Mathematics tedvhers stated thnat oncerns

\
recurred in ""Diagnosing individual ditterences,” "Motivating students”
and "Obtaining student background information.” ALl o the Home
Feonomics teachers who had previcusly sought  onsultative as<istan. ¢ in
[

o
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“Motivating students' and "Selecting performance goals and objectives"
had concermns recur. Only 30 percent of Mathematics and Physical
Education teachers had to segk additional help in '"Creating useful
)

remedial materials.’

Interpersonal Relationships. In these task areas, the highest
percentages ot recurring concerns were experienced by Social Studies
ol
teachers and Industrial Arts teachers. With thHe exception of "Solving
administration-teacher conflict” and "Sclving principal-teacher
1

evaluation conflict," which were not of recurring concern to Home

Fconomics teachers, all task areas recurred to the majority of teachers.

Moreover, "Solving teacher-teacher conflict,” "Establishing classroom
control" and "Maintaining classroom control" were the task areas for
which the highest percentage trequency Jlistributions were reported.

Mathematics teachers were the group of educators tor whom recurring

oneerns were the least trequent.

SUY

2

{ARY

r

The responses of teachers to Sub-problems 1.3 and 1.+ were
presented in this Chapter. Teachers were asked to indicate whether those
task drea concerns for which thev sought consultative dassistance recurred.
werall, over oU percent of teachers who sought consultative assistance

i .
tor their task area concerns had concerns recur. Of those re.urring
concerns, the highest pergentage trequencies were reported in the Student
Sg@ﬂg?category. Specific task areas in which high percentages of
i
recarring voncerns were reported included "Obtaining student background

intrmation’" (87 percent), "Motivating students' (35 percent),
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"Diagnosing individual differences" (84 percent) and ”Selecting-
instructional materials" (84 percent). The lowest percentage frequencies
were those of 61 percent in "Operating audio-visual equipment' and ''Using
kits, charts, games, simulations." ~

In general, male teachers reported higher percentage frequencies
of recurring concerns than did female teachers. This was especially
apparent in the categories dealing with Instructional Process and
Interpersonal Relationshipé. For male teachers, the highest percentage
frequencies reported for specific task areas were those in "Utilizing
smail group activities'" (91 percent), "Obtaining student background
information" (87 percent) and ''Diagnosing individual differencesf (86
percent). In contrast, 91 percent of femaleizeachers found ""Motivating
students'" to be of recurring concern followed by 88 percent in "Obtaining
student background inforamtion'" and 87 percent in 'Selecting instructional
materials."”

when examined by vears of pust-secondary education, recurring
concerns were generally experienced equally by all groups. However, it
was found that teachers with six years of post-secondary eduation had
higher percentage frequencies of recurring concerns than did othér
teachers in the categories of Develepment of Annudl Curriculum and
Program and Student Needs. Teachers with five years of post-secondary
education had high percentage frequeﬂcies of recurring concerns in the
Instructional Process category and in thgse task areas associated with
Jiscipline. (enerally, percentage trequencies for recurring voncerns
in the Planning for Jalle;nstrugtion categoPfy were higher for teachers

,

having four vears of pdlt secondarv education than for anv other group.

¢ T e
Fe
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Recurring concerns in the '"Developing course outlines for the

year' task area decreased as teaching experience was gained. This
finding was substantiated in other task areas. Of those teachers with
one total year of teaching experience who sought consultative assistance
for task area concerns, all reported concerns recurred in '"Selecting
instructional materials for lessons,' "Planning behaviogal objectives,"

"Planning small group activities,' "Operating audio-visual euqipment”
qu "Motivating students." Similar findings were reported for teachers

having two total years of teaching experience in the task areas '"Plan-

ning small group activities," "Dia ¢ ®Bndividual differences,"

"Solving teacher-teacher conflict) anﬁ *S’dfv'ing administration-teacher
conflict."”
Eighty-nine percent of teachers with one year of teaching

experience in their present school experienced recurring concerns in

"Developing course outlines for the year." Teachers with two vears of

distributions were experienced fo& neophyte teachers in the categories
‘?lanning for Instruction and Student Needs.

In general, high percentage frequency distributions were
recorded for Crade 7 teachers in most task areas. The majority ot
teachers found ''Selecting instructional materials tor lessons' to be ot
recurring concern. Over 85 percent of teachers from all grade levels
stated concerns recurred in "Obtaining student background information.”
Thougﬁ’percentage trequencies were high for most teachers, they were

especially so for teachers of Grade 7 students in the task areas

issociated with discipline and the Student Needs ateg.oryv.
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For the subject area teachersy the highest percentages of
recurring concerns were reported by teachers oﬁlltysical Education,
Industrial Arts and Home Economics. This was evgdent in the categories
Planning for Instructién.and Instructional Process. High percentages of
recurring concerns were experienced by all subject area teachers in the
task areas '"Diagnosing individual differences,”" '"Motivating students'" and
"Obtaining s;udent background information." Recurring concerns in the
-

Interpersonal Relationships category as reported by teachers of Social

Studies and Industrial Arts were high.

J'.'



Chapter 7

AREAS OF GREATEST NEED FOR CONSULTATIVE ASSISTANCE

Analyses of the data relevant to Problem 2 are discussed in
this chapter. Specifically, the question asked was''In which task areas
did teachers feel that they had the greatest need for consultative

assistance, and what were their specific problems in those task areas?"

TASK AREAS NEEDING MOST CONSULTATIVE ASSISTANCE

Statement of Sub-problem 2.1. "In which task areas do teachers

experience the greatest need for consultative assistance?'

Table 18 gives the frequency and percentage frequency distributions
for task areas in which teachers experienced the greatest need for
consultative assistance.

Tea%hers were asked in Part 2 of the questionnaire to indicate
the three task areas in which they experienced the greatest need for
consultative assistance. For clarity of explanation, these task areas
in which the greatest need for consultative assistance existed will
thoughout this chapter be referred to as task areas of '"'main concern.”
Responses from the teachers indicating these task areas of main concern
will be referred to as ''mentions.’

When the 38 taskvareas were viewed collectivelv, the task areas
receiving the mo8t mentions, in terms of being of major concern, were

those in the Student Needs category.

133
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TAMLE 13

FREQUE 0 270 FERCENTACL Fol 00 INCY DISTRIBUG 10U FOR TASK AK, AS
OF MALN COLCH ™ 10 T AU RS

- TRAUHE RS

NU. TASK ARFA DESCRIPTION s (n = 15A)
f 2 R NK
.

R e e — B U — - e~ -~

CEVELOTMENT OF AWNUAL CURRICULIM AND PROGRAM

1. Duveloping course vutlines for the year . . 50" 14 1
2. Selecting long-use Instructional waterials. . 23 . 6 5.5
J. Developing Jong-use instructional materials 16 5 10
PUANYING FOR DAILY TNSTRUCTION.

4 Sclecting ins.ructtona’ materials for less .ns 18 b 9
5. Planning lesrons. . . . . . . . .. .. ... 2 6 7
6 Planning bLehavioral objectives. . . . . . . 5 1 17
7. Planning evaluation piocedures. . . . . 15 4 1.5
. Planning studont grouping with class. . . . . 1 o] ’9.5
9. Flaoning large grcup activities . . . . . . . 3 1 21.9%
10, Plenntirg smill group aectivitics . . . . . . . - - -- --
11. Planning sequerce of questions. . . . . . . . -- .- --
12. Planning individualized instruction . . , . . 3 2 6
AUDLO- VISUAL TECHAOLOGY

1}, Sel~liing aucdio-visual materials. 9 3 T4
14. Operating sudio-visual equipment. . . . . . . : 4 1 e
15. Using kits, charts, games, simoulations. 3 1 218
16. Developing audio-visual gaterials - 2 1 2408
17. Maling audic-visual materials . . . . . . . . -- - - -~
INSTRUCTIONAL PROCESS

18. Teaching concepts, constructs, general!zaticas 4 1 19
19. Utiltizing inquiry methods . . . . . . . . . . 1 o] 295
Zd. Utilizing questioning techniques. Lo - - - - --
21. Utilizing sequential questioning. . . . . . . -- -~ --
22. Uctitzing studcnt grouping. . . . . . . . . . 1 0 9.0
2). Utilizing large group class activities. . . . 1 c 295
’6. Utilizing small zroup activities. . . . . . . -- -- --
25. Uttlizing irdividualized instruction. . . . . 1 o 29.5
STUDENT ¥EEDS

?6. Diagnosing indtvidual diffecences . . . . . . s0 8 1
27. Mcuivating students . . . . . . 28 8 4
28. Sclecting performance goals and objectives. . 7 2 i5
29. Diagnosing learning difficulties. . . . . . . . 31 9 2
30. Creating useful remedial materials. . . . . . 15 4 1.5
31. Ottatning student background {nformation. . . 23 6 5.5
INTERPTRSONAL RELATIONSHIPS

32. Establishing classroum control. . . . . ., . . ‘1 3 13
33. Matintaining cluasscoom coutrol . . . . . . | 4 1 19
34. Solving teachcr-pupil problems. . . . . . . . 19 5 8
35. D:veloping team-teaching rapport. . . . . . 2 1 2605
36. Solving teacher-teacher conflice. N 2 1 265
37. Solving administcotfon-teacher cunflice - 0 29.5
38. Solving principsl-teacher evaluation conflice 1 1 265
—— . - T -
*

.JT\'JKN(‘Y‘ were ashed to tndicate three ask 1o s Thot were of matn . wcerfa to them.  The term "mgdn conoern’™
refers (o thosr tisk aredd {n which toe greatest acid for «ovnsal tat toe 14mlstanie L3 eaporionced.

-h
Of the 398 ocuanions whivre tank arcas were so distypoated S0 or 14 perceat were Taimh Area 1, “Dovels plng
course outlines tor the year. '
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Development of Annual Curriculum and Program. Of those task

areas named by teachers as being of main concern, "Developing course
outlines for the year" was mentioned on 14 ﬁercent of the 358
occasions. '"Selecting long-use instructional materials" was glven as a
task area of main concern on 6 percent of the mentions and "Developing

long-use instructional materials"” on 5 percent.

Planning for Daily Instruction. Six percent of the ment ions when

task areas were of main concern were for '"Planning lessons," whereas 5
percent of mentions were for "Selecting instructional materials for les-
sons."” ''Planning evaluation procedures' as a-task area of main concern
received 4 percent of mentions. Remaining task areas in this category
accounted tor only 4 percent of the metnions with regard to task areas of
main concern. No teachers stated that "Planning small group activities"

or "Planning sequence of questions" were task areas of main concern.

Audio-Visual Technology. Of the task areas in this category,
only "Making audio-visual materials' was not mentioned by teachers as
being of main concern. "Selecting &udio-visual materials" was of main
voncern to teachers for 3 percent of the mentions,'though only 1
percent of the mentions were 3ttributed to each of "Operating audio-

visual equipment,’” "Using kits, charts, games, simulations' and

"Developing audio-visual materials."

Igstructiggi} Process. ‘'Teaching concepts, constructs,
generalizations' was a task area of main concern for only 1 percent of
the occasions when task areas were mentioned. Very few or no mentions

were made for the remaining task areas in this category. @'
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Student Needs. Nine percent of the mentions for task areas ot

main concern were for ''Diagnosing learning difficulties,' compared with

8 percent of mentions for each of '""Diagnosing individual differences"

and '"Motivating students." Six percent of mentions were tor "Obtaining

student background information." ''Creating useful remedial materials"
received 4 percent of the mentions of main concern from teachers,

whereas '"'Selecting performance goals and objectives'" received only 2

percent of mentions.

Interpersonal Relationships. Fach of the task areas in this

category was perceived to be of main concern by some teachers. On 5
percent uf occasions "Solving teacher-pupil problems'" was mentioned by
teachers as being a task area of main concern and "Establishing
classroom control” on 3 percent of occasions. “The task areas "Maintain-
ing c¢lassroom control," ”De?eloping team-teaching rappo}t," "Solving
teacher-teacher conflict" and '"Solving principal-teacher evaluation
contlict" were reported by teachers as being of main voncern on tewer

than 2 percent of occasions.

Statement of Sub-problem Z2.2. "Of those task areas in which
teachers experience the greatest concern tor consultative assistance, to
what extent are Jdifferences in the distribution associated with the
tollowing variables:

1. sex of the teacher;

2. vears of post-secondary education;
3. total years of teaching experience;

4. vears of employment in the present school;



5. grade level(s) most commonly taught; and

6. subject area most commonly taught?"

Responses Classitied by Sex

The task areas most‘frequently mentioned as being of main
concern to male teachers and female teachers were in the majority of
cases the same, as is shown by the frequency and percentage frequency
distributions presented in Table 19.

Categories of ,task areas most often mentioned by teachers of each
gender as being of main concern were those ot Development of Annual
Curriculum and Prog;am, and Student Needs. The individual tuask area
receiving the highgst number of mentions by male teachers (12 percent)
and temale teachers (l6 percent) was that of "Developing vourse outlines

'

tor the vear." "Selecting long-use instructional materials'" and

'

"Neveloping long-use instructional materials" were also task areas of
main concern to both male teachers and female teachers. (ne noticeable
difference between the two sexes occurred in "Planning lessons.' For
male tedachers 8 percent of the mentions were tor this task area
compared to only 3 percent ot the mentions for female teachers.

All task areas in the Student Needs category received at least

three mentions of main concern from teachers of either sex. In the task

’

area "Creating useful remedial materials' a 5 percent ditference was
~bserved between the number of mentions of main concern tor each sex.

This showed that tewer male teachers perceived this task area to he

of main concern when seeking consultative assistance.
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TABLE 19
FRIGUENCY AND PENCENTACFE FREQUFNUY DISTKRIBUTION OF TASK ARDAS
OF MAIN (ONCTRNY TO TrAIG RS, BY S X
MALE FEMALL

NO. TASK ARFA DESCRIFIION (no= 173 (0 = 1y

t v 4
DEVE] GEMENT OF \NNI'A!'CEH{RI}UI M AND PROCRAM
1. Developtug course outlines for the year A .U‘. 12 v
2. Selecting long-use Instructional materials 13 8 1]
3 lwverloplng long-use nstructional matertals . 19 6 6
FIANN NG FCR DAITY INSTETCTION
- Sele ttng tnstrecticna! matertals for lessons Y 4 (B
b Planning les,ons 1w R 6
6. Flanning behavioral objed ives. . . . i 1 '
? Planny g evaluativg procedutes. . o . . S ] 1
8. Plairtng student groupirg with class. . N ! ' - -
9. Plauning large group activities . . . ? ! 1
10. Flann:ng suall group activities . . Lo - -
i1l Planonti ¢ sequence ot questions. - -
10, Planndng tndlvidualizod tostruction 3 ? i
Al 1O ViSUAL TR RNOLOGY
i.s selectrg yudie Jlsual Tatortals. N i ’
Te. Cporatting acdie cfsua’ ¢ jul ment. . 3 2z 1
] Usiag kits, ‘horts, caves, samulatins N 1 1
ik weocetopang audio visoal matertals - N
1 Mamiiny o audic - thuai :r.atcvial!.
INSTRLE T AL PROVFSS
M.} leaching (on_epts, onstructs, generai.zatlious N 1 2
19, leiiicing tnjquiry zethods - -
29 tillzing questicning te. hniques. -
21. Uttiltzing sequertial questioning.
22, Uttliziag student grouping.
2). LUltiltzing large group <lass activities. 1
N Vtilizing small group activities. --
J9. Uetilizfng individualired instruction. . 1 1
STUVENT NEEDS
26. Diagnosing individual differences . . . . . Y Lo 13
7. Motivating students o . i 6 R] 12
N} “electing perfurmarce ;hals and oblectives “ 2 3
J9. Diagno ing .earning ditticuities. 13 R 1R
3C. Creat:ing useful remcdla' materials. . 3 ? N
31, Obraining s:iudent backgrourd i{ntormat:.on. i1 - 12
{NTERPERSONAL RELATIONSA1PS
32. Esteblishing classroom control. - S S 3 [
33, Maintaining classroom cctrol pd 1 N
34a. Solving teecher-pupil pruodlems. 10 [} 4
33. Developing team-teacuing rapport. ! 1 -~ -
36. Solving teacher-teacner cunflict. . | - -- N
37. Solwving almintistration-teacher conflict L -- -- 1
18 Solving principal-teacher evaivation confli-t 1 1 1

-
Tea here wore 1secd to indlcd’e three task arcvas that were of =i encern to them

e
2F the 71 il usiors wircre ' 1ek areas wore se Joestgnated, fo. mile ter aers, JJ oo per ot were Toam Tt
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Responses Classified by Years of Post-Secondary Educatfon
‘ When examined by years of post-secondary education the task areas
of main concern to teachers tended to cluster under four of the six
categories, Developm%nt of Annual Curr&culum and Program, Planning for
NDaily Instruction, SgUdent Needs, and Interpersonal Relationships
(Table 20). Also, because of the small number of respondents having
between one and three years of post-secondary education their data was
ot minimal value.

The task areas ''Developing course outlines for the year"
and "Selecting long-use instructional materials" were of main voncern
to the three groups of teachers with four, tive or six vears of post-
secondary education. These teachers also stated that "Planning st
was also an area of main concern. "Developing long-use instr, -
materials’ was to b6 and 7 percent of teachers with four and six wvears
ot post-secondary education ot main concern, but it was not identified
15 such by those teachers having five years of post-secondarv education.

In the Student Needs category, the task areas ot '"Diagnosing
individual differences," "Motivating students,' '"Diagnosing learning
Jitticulties” and "Obtaining student background information” were those
task areas of main concern frequently mentioned by teachers with tour,
tive ovr six years of post-secondary education. Few gross ditferences
in the percentages of mentions were noted for the teachers from e.ach
group.  The one exception was that 12 percent of teachers with tive
vears ot post-secondary education mentioned that "Diagnosing individual
ditferences' was a task area of main concern. In comparison, this task

area was identified as a main concern by 7 percent of teachers having

four or six years of post-secondary education.
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TAYLY 20
' .
FRIEOUFNCY AND PYRCEHINCE PREOUL Y . DISTRIRUTIGOE 0 ROARTAS OF MALY C ONCERN
TO T A RERS . BV Y1 AKS OF POST-NE 0 0aSY Lt c AT LON

u - — e e e

YEARS 0F POST SPoo DARY FDUCATION

. 1-3 3 b] &‘ [

NG TASK ARI'A DFSCRIPTION (n = #&) tne 226 (v e B) by (n = &)

t 2 t 1 t 1 ! 3
DV VELLPENT OF ANGUAL CURRECULUM AND PRI RAM
1. Developiog coirse outlines tor the sear . - A 15 IR ? 16
N Sclecting long wse instructional materials - 1S 7 ) o ) ?
3} Developing Jong ve instructiony] aaterials - - - ‘L,! 6 - - - k) 7
PUANNING POR DATIV 1 STRUCTION s
4. Select.rg instruitional matertals for leswons -- - - 1. 6 2 N 2 5
5 Plaming lecs ine. . | Lo e - - - 1 6 4 5 ] 7
9 Planning vchaviacral obfectives. . . PR - - - 2 1 g : 1 ]
! “lanniog eval watton proce fuces . R 1 1° L] 4 5 8 .- -
8. Planning etudent groupiang with class. . - - . . - - - .- 1 N
9. Plynning large proup activitics . . , - N ' ! 1
10, Flanning ~oall 4roup activittes .o . - - - . -
11 Planning sequea. e Ot questions. . . - -- - -
12, Planntng tud..i1ual' d tasteuction . . o N b' N
AUD }XﬁlAI. I TN ‘«-.V
13 Seject.ng autic-visual matertals 1 [ H i N N - -
Te Vperoting avd. visual equipment. . - 3 1 1 1 -- -
15 Using «its, (larts, pames, similatiuns . . N 1 1 1 - -
16 Developing aidic visual materials . - - - R 1 .- -- - -
17 MWiking audfo-visucl matertals .o -- - - - -
!\7\1&J<'TI_C::\7[7 PROCT IS :
18. Teavhing .once ts, vonstructs, Fe vralizations - - N N i 1 1 N
19 ‘ttlhizing foquicy nethods . o - - . 1 .- .
DL Ytiilzirg questicning techiriques P -- - - - -— - - - ce e
21 Ltillzing scquential quest: ning . - -- . - - . . ,-g ) . ‘;;

R
N Utilizing stulent grouping . .- - H (o} - -- - N, L.
NS Ltilizing larde group class a tsities -- - 1 u - . - - o . X o
Ju Leritzing small group activities. . . . - - - - - - “‘_. .
I%. Urilizing tolividualized fnstru tion, . - - -- 4 2 - - .J P " “‘
STUDHNT NEEDS ‘ i
26. Dtagnosing 1ndividual differences . ST N 13 1S N 1 . ‘
N Motivating stolents . . o - - At 3 b ] -
.8 Scl‘(ing pertoimance geilc and  ocoectives - -- “ 2 E
9 Dragnoatrg learning J1ffiiulties : v
JO. (reattrg useful remedial materials . -- - - Bl “ A
3. Obhtatning student Sackground icformation. . - - la [y » 4
INTERPFRSOVAL REDIATL ANSHIPS .
30 tstablishirg lassiocm control . 1 17 © 3 2 ‘.
B Matntaining ..a srocm Jcontrol o -- - - 3 1 N N
bu Solving teachecr-pupll prubiems . . 1 O o S “
1S, De.el.ptng tram tealhing rappur: -- -- -- - 1
16.  Sol.ing teacher-teacther cofliot . . -- -- 1 2 1
L S. lving admtuistration-ceacner conflict .o -- -- 1 o} .- .
8. Solving principal-teacher cvaluation confltot ‘- -- J 1 '
. R - - .
Teachers were sk d to {ndi.ate three “ask a1eas '"ul .efe t my Vot to ther
an
Poore IR 0018w L@ L aak AFL | eIl SO U TR R A S TN E I T R AT AT S ~ Yo

iucat ton, U8 r Soperoent o were Toasw o Arooroo, S T ] Lrse L O R S |




"Selecting instructional materials tor lessons,

-

Responses Classifled by Total Years of Teaching Experience

When the responses tor groups ot tea®hers classitied by total
vears ot teaching experience were exqmined. the most mentions ot task
areas of main concern were made by teachers with between three and seven
total years of teaching experience (Table 21).

"Developing course outlines tor the vear" wds a tAit area of

main concern to teachers of all levels ot total teaching experience, as

the perventages of mentions ranged from 11 to 18 percent. Though
"Selecting long-use instructional materi{als' was identitied as a task
area of main concern bv teachers trom 4l groups except those with only

one total vear ot teaching experience, the percentdages ot mentions were

A “
LowWer . However, in the tase of teachers having two total vears ot

teaching experience this task area received 1! percent ot the mentions.

—

Teachers who had only one total vedar ot teaching experience
®

identitied "Selecting instructional materials tor lessons’ as a4 main

‘oncern on 18 percent of occasions and "Planning large STOUR activities”
o . lf
n 12 percent ot occasions.  But, berause ot ;hg.nnmber of respondents

’Qa:his group was small, these data were ot minimal valie.

- . » . N .
Other task areas identified by tedachers trom all arcups s heing

ot main copeern were 'Developing long-use instructional materiacs,
el 5 ;

TUPlanning evasoation
*

orovcedures,' "DNiagnosing indivitual ditterenves,” "Obtaining st .dent

and Istablishing lassroom controll

(%)
[a "Motivating stglents, the percentagesd of mention for tisk
23 + 4 5

1o kground intormation’

dfeds of mdin . cnvern were greiater tor teachers having elgzht or more
rotal vears of teaching experivnie than they were !for teachers having

between two and seven total vears ot tea hing experience. “va hers
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TABLF 2t
PREQUISICY AND PRROCATAGE bn b w0y DISTRINUTION 0 DAy AR A 3
T TP ACHT R, B O N YEARS G T LTS P xiRD W F
TC. 0 YEARS OF
hd - r— _.;,;
! 2 !
NO. TASK AREA D050 iFTLuN . Coe 1T PR TR
f - { < L t
DENTLOPSENT 0f ANSEAL CU=RICLET™M A1 PROURSM ' !
1. Developrag cuurse vutlines for the vear. . ).. 15‘.i M 14 : 19
2. Selecti . pte-use irutiuctlonal materiacs - - -- 6 12 l R
3. Doveloping ‘ung-use fnstructicnal mater.ags. 1 6 ; 3 [ X A
PLANNING FAR AL 1N TR LIION | :
4. Sclecting 1 structional v‘!wzum tur lessons 3 s [ ! > b
S. Planning lessonas oL N .o - - . 3 H ) R
o. Pla.cits bolovicral objectives o ! ¢ E -- - i 3
7 Planni~y evaliuition procelures . 1 L] ' ! N ' “
8. Plamni~, SU dent Erouplng w117 Class - - . - B
9. Flann.ng large grou; ctlvities .o - 2 L2 - -- i 1
10. Planniry s30l) group activities. . . -- -- .o --
J1. Planainy ~oqueere of quest. . .« . . -- - ‘ - : -
12, Plasrire jarfr ol giized inalrection . N I -- - ’ 5
SAUDIN-VISLA L bid ooy
13 Selecting auclo-isual Dater:icis f:r -~lass .- N - ! 3
14. Operatirg auciv-visual ejuipment . . . - -- -- -- 3
15. Llsing k1ts, rharts, yames, sizulatioos . 1 f. . 1 N 1 N
16. De\;olnpx:‘g avdic-visual materials. . C -- - - 2 . -
17. Making avlic visual mave:ifals . R -- - - . . —-
STIONYT PRAWE S 1
1B, Teaching c.ncepts, constructs, geniriiaiate. - - -- ' 1 N B
19, Ueilizimg ) igulry methods - - - N
20, Uttilzing juestioning te hnij.es -- - - - --
21, Cuiltzine seguential juestioc.iag . - - - --
22, Uddliriug studenL grouplng . . -- - 1 N
23, oillzicg laTge RIOMp € 1456 10 lIVitics - - - B
2. Lrilizicy Small group activ.ties . -- - -- - -
25, Jtilizing fndividualiczed iistruction ) . - - - ! 1 2 -
STUDINT GEEDS 1 ;
Tl L ! i
26. D;agr‘wsnng individual dif ewenies 1 Hoo! - 8 .
27. Motivating siudents . RN L. -~ N [
23, selectirg performan.e goa > ard obre t..es - - - - -- ; N
29. Diagrosing lecraing difry Lities - - N «
3). Creatiig .seful rem>2.a. =—atirials 1 b 3 [ ! +
Ji. Obratning student ba.agrennd iaformarion R £ N - l k]
LATTRPIFSONAL RELATE NSMIES : |
32 Tstablishing o osroom L oontrol ! - : N |
33, -Maintatr g ¢ laserooC L ontrol . -- - - J -- -~ 1 }
34 Solving lwda her-pupil protlc-s - - - S
35. Develn,inec teun-teach.ng ripp rt N -- - - -- - : 1
In. Sulving L:a‘her-ze‘uhcr Lontdicr . - - - _. -
37. Solving admiristrativn-tes ngr onflict .- - -- ! R
38 Kv!vr?l Pootog A;Af-ru\ ner v dlaaad .ooont oL -- - ‘
e - .- e . L
. 4
Tea. TS wire 139sF e LNTAC TasE 47 s Tl weTe ot
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having only one total year of teaching experience did not identify
‘this task area as a main concern. Similarly, the percentages of

»
mentions for task areas of main concern were in ''Diagnosing learning

o
difficulties" greater for teachers having three or more total years

ot teaching experience than for teachers having only two total vears of

teaching experience. Again, neophyte teachers did n fv this

task area as one of main concern.

Responses Classified by Years of Emplovment in Present School

Table 22 shows the frequency and percentage frequency
distributions for task areas of main concern to teachers according to
vears of emplovment in present school.

Teachers trom all groups reportgd the task area '"Developing
course outlines tfor the vear"” to be vne of main concern. This was
especlaily true tor teachers with eight or more vears of emplovment
in thelir present school as .2 percent of mentions were tor this task
dred.  Remalning task areas in the Development of Annual Curriculum and
?rﬁgra@ category were also ot main concvern to teachers from all groups
with percentages of mentions tor task dareas of —ain concern ranging trom
jote 11 percent.

I'n the .ategory Planning ror Daily Instruction, "Selecting

instructicnal materials tor lessorns,” "Planning lessons,” and ""Planning

evaluation pr\‘edurgs” were task dreas of main (oncern to teachers from
4l 1 groups.

The highest percentage ot mentions tor a task area ot main
concern was that of 7 percent in "Planning lessons' for teachers having

.

between three and seven vears of empicovment in their present schools.,
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FREGULS S AND b ROCSTAC 1 CYODISURTHE T TN OF TASK AREAS b CALN 10‘\‘;\‘
STEACIO L T oAy UL s oo Ny INC PR Lo s ¢
Tt Tt T T S P S TDooToTooTL T T LTl T T T T
YEARS UF 17 ";Mt *\f IN PRISFNT SCHIOL
L N 1 Z'w 1-7 8+
NO. [ABK AREA DFSCRIPTION % a0 (ne @7 tn= 150 (ne <1
{ 1 f b4 4 i { X
e il e S VS -
ﬁI\L!'I“ 1 1“‘F__AN":L'.\I CoAraL ."‘AVA.ND‘"N oo F
1. ITeveloping (ovurse cullines fot the viar T lf‘. 9 13 AT 11 9 21
2 Selecting long-use fnstru tiura, raterisls 4 3 8 11 $ t 3 7
3 Develcping long-use 11 ~tructional ~ateridis - bl ) & b) ) “ 9
PLANNGNO FUK DALY 1% D% (DN
v se tirg fnsticct oo .ol naterials {or o ns ¢ 7 3 6 6 2 S
5. tisnalr, lessons - 5 ~.( ¢ 10 : 2 S
6. Pilari:rg beravivral boe (lwz‘sA 3 4 - - 2 1 -- .
? Planning evaluat:on pro.ecures. 5 3 2 3 7 (’ PN ! 2
& P ning student grow ' g with class -- - - -- - - - 1 R
¢ Fianning large group av tivitics J 2 1 - 1 -~ - - -
10. Plinnmirg small group adtivities - - - - L - .
1l Planoing sequenie ! juesiione. - -- - - -- .- --
12 Plao g indivig :iized tnstrucl.oon > 2 N N ! - - -
AUDTO-VI SUAL TFC N olowy
13, Selecting 4uzto vos.al raterilals. 2 ? - 2 1 a 3 H 2
1a Qyerating asciio-v1susl ejulpment. 1 1 -- -- 3 K -~ --
15. Usirg «:ts, charrs, fames, Simuiaticns 2 2 1 1 - -- -- --
16. iwvelcp.ng audloe-vis.al ~aterials - - - 2 3} .- - --
17, Makiry aucio-viv.al caterials - - -- - - - -- -
INSTRUCTD UAL PROUESS
18 leshing  ctoepts, cenatracts, guieralizations . 2 - - - B ! 1 M
1. Ttalaziag inguits "ethoits - - 1 . -
2. (tilizirg g.est. . r.re Pelhnljies. - -- - - .-
21, lzilizing sequential ursrtioning. - - - - - - - - -
220 Utalizing student-gwupmg. x .- 1 N - - - - -- --
23, Utilivsing large eroup Jlass acttvit:cs - i 1 - .- --
J6. tilizing smaal grour a.tivaties. -- - - - - - - - -- --
25. lttlizuing indi.idudl. et 1m[rurt'\on - -- 1 i -- -- -- .-
STUDENT NEEDS
26. Diapnusing individual differences 8 & 6 3 L 9 2 5
7. Motivating students S [} “ e i ] b 12
28 Selecting pert rmance y.als 4nd obrectives, N 2 - - - 3 A 2 S
29, l.agncsing learrtog f1tfl o ulties. . P - S 9 “ ) 3 7
0. (reating useful remedial zaterials. W 1 1 4 [ % 1 N
31, Cbratnang student backwt und inrcrmation. . 5 5 N V2 S 2 S
INTERPERSOSAL (REATI 430 17S
32, tszairtlishing (las,rom curteol. il FRY . 3 S 3 1 2
13, ‘aintataing classrt.om Control N ? -- N 1 - ! N
1. Sclivire teactheron pil o priniems - S 6 4 <] 8 3 N 5
35, Developlng team-teaining rapport. 1 ! -- - - 1 1 . --
J6. S hving lea her-tea cer contitct - -- 1 1 1 1 -- --
37. Su.lving administration-teacher .ontlict -- -- -- - - 1 1 -- --
39 Sol.tnp princapol teac or evaluatlon colios -- -- -- - N 1 -- -
. . — P R _
Teu.hers were assxvd oL e chruee sk reas Thal ow oro cto@malc [SLAE S o
..r! [ S sl .y w SN s weic 8 Gestgnatoed, [ T UL Y a2l v o - . 1 [
fose il s .- 4 R N T o Nro L, A FTIN RN [ AT . 4
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Student Needs task areas were {n all but one case reported as

being a main concern of teachers from each group, The exception was
o

that of teachers having two years of employment in their present school;
they did not indicate ''Selecting performance goals and objectives' was
a main concern. When considering all the task areas in this category the
higher percentages of mention were those of teachers having between three
and seven years of employment {n their présent school. This was
especially true in the task areas ''Diagnosing individual differenges"
(9 percent), ''Diagnosing learning difficulties" (12 percent) and
"Nbtaining student background information" (8 percent). The most mentions
of task area of m;in concern in '"Motivating students' were made by

teachers having eight or more years of employment in tkeir present school

(12 percent).

When examined by grade level(s) most commonly taught the most

0

[ ) : ' .
trequently mentioned task areas of main concern were those of ""Developing

[
"Diagnosing individual ditferences,'

.ourse outlines for the vyear,
-
"Motivating students' and ”Diagnosing:learning difficulties" (Table 23).
Teachers trom all groups,'especially those teaching Grade 8
students identified "Developing course outlines tor the vear” as being
1 task area ot main concern. "Selecting long-use instructional
materials' received approximately 3 percent of all mentions of main
‘oncern from teachers spending equal teaching time with two grades.
Of the 38 task dreas, those in the Student Needs category were

the vnes most frequently mentioned as task areas of main concern to

teachers. The highest percentage of mentiq’f‘wgre in "Diagnosing
i
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-1 TABIE 1)
cu v v
FREOLLKCY AND PERCI.TACE FRFQUENLY DISTELGLILON OF ?.\SX AKRL AS OF "QALIN
CONCERN®*TO 11 ACHERS, BY CRADE LUVEt(5) MOST COMMUNLY TAUGHT
GRADE. LEVEL(S) TAUGHT
7 ‘[ 8 T 9 1/8 8/9
NO. TASK AREA UUSCRIPTION (n = 96) (n = 78) (w =17 (n = 32) (n = 7%)
f o 1 ¢ 1 f 1 f b
S R RS R S
TEvELuRp e ot AL CLPRICLLLM AND £ 70 hAM I' : . X
. Awveloping course outlinzs for Lhv vear S P TS noo1e o2 e noo1s
i. sile ting long-use fnstructiocilal muterials. . 9 5 ' S 6 4 b] ( 3 9 6 8
3. Devel q»ln;’lun'—u!e instructional materials . 8 8 ; 4 S 3 “ P -- 1 1
PUASNING FOR “allY T TEROTION : ‘
w. Sulecting 1nstructiunal materials for lessons 4 v (] 8 S 7 .- -- 3 4
S, Flinniag lessons. . . . . o e 5 ! 6 8 s 7 ' 3 1 .
6. Plauring bghavioral abjectives. 1 oy - -- 1 1 2 & 1 1
7. Planning ‘evaluation procedures. & 4 2 3 5 ! 1 3 B) 4
8. Plunning student grouping with cldss. -- -- ‘l - -- i 1 1 -- -~ -- --
9. Planr'ng large group activities 1 1 - -- -- - - 1 3. 1 1
0. Plaining saal’ group activitics -- -- 1 .- -- - -- - .- .- -
il Piitoooag sequence of questions. -- -- l .- -- .- - - - -~ -~
12 Pla- ni. 5 individurlized tnsiruction 3} y 2 3 1 1 -- -- -- -
AUDIO-VIT . UAL TECYNCLOGY ‘ !
13. Selecting audio-visuai matuiai;jiﬂ 1 i 5 o 1 1 -- -- 2 3
14. Operaiing sudio-visual cqulp.en‘t. 1 ' 1 1 1 i i 3 -- --
15. tsing kits, charts, gamesg¥simulations. 2 -- -- -- - 1 B) .- --
16 Developing audio-visual materials 2 2 -- -- -- -- i -- -- -- -
17. Misang audic-visuul matcrials -- - - b -- -- -- - -- - --
INSTRLOTIONAL PROCESS ‘
18, Tearhiag concepts, constiucts, generalizations -- - - N Bl -- - -- -~ ; 2z 3
19, Urilizing 1nquicev methods - -- -- -- 1 1 - -- - -
29, Ltiitlzing questioning tecliniques. -- = -- -- -- -- -- -- : -- --
21, tilizing segquential juestioning. - -- o - -~ -- - - P -
22, LlLt:llzing blu(;eﬂ! grouping. 1 1 b -— -~ -- -- -- I -- —
23, Urtlizing large group class activities. -- -- -- -- -- - - -- -- ] 1 1
24. Vt:ilizing small group activites -- - - -- - -- -- - - Po-- --
?9. Utilizing individualired tunstructicon. -- -- to-- -- -~ -- -- .- : 1 1
STUDENT “F' DS ' ’ :
Jb. Diegnosing inajvidual ditrerences 9 9 ' 6 = ‘ [} o] 5 16 & “ 5
N Mot ivating students . . & 6 “ 5 l Q 3 3 ’ 3 1l
78, Sclecting petformance goals and obj . tives. -~ -- -- -- 3 4 1 b 3 4
29. Diagnosing leagrning difficulties 7 T, S 6 7 9 4 13 ] il
30. Creating useful remendial materials 6 . k) “ 1 1 2 [ 3 4
J1. Obtatlning student background fntorration 6 [ A b} : 6 8 ; 1 3 6 8
INTERPERSOSAL RFLATLLSHiTS : ,
32. kslat':luhing classtoom control. 1 1 1‘ 3 “ ] 2 3 3 9 2 3
33. Maintaining classroowm control -~ -~ ' 1 1 ! 2 3 Lo -- 1 1
34. Solving teacher-pupil problems. 8 3 I 3 o | o 5 1 .- -- 4 6
35, Developing teagseaching rapport. - -~ ] 1 1 oo ,_- \ -- -- 1 1
36 Solving teachet‘—trachcr conflice. 1 1 : 1 1 : - - - - - -—
37 solving adminietrat'on-teacher cont ittt -- i 1 1 : .- -- 15 -- - - -
38. Sciving priacipal=tercier evaluation o antltet 1 H L -- I - i 1 3 .- -
.f..n!urs wo sked to 1o oite threr toae aTOs U w ot € of {n cuncurn o them,
",' e 9k SLons whore Lask 11018 . s I . HE L re wito most oorwmenly tawg'it 1 ode 1oor
' e re Taan Mo L et e LT Yo r . e
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individual differences" for teachers.of studeats from both Grade 7 and
Grade 8 (16 percent). Other task areas receiving high percentage
frequencies of mentions were "Motivating students' (1l percent fof v
teachers of both Grade 8 and Grade 9 students), and ''Diagposing learning
difficulties'" for teachers spending equal time with Grade 7 and Grade 8
students (13 percent), and Grade 8 and Grade 9 students (11l percent).
Though the number of respondents was relatively small, 9
percent of the mentions of main. concern made by teachers spending equal
time with Grade 7 and Grade 8 students were for "Establishing classroom
control." Eight percent of mentions by Grade 7 teachers were for

n

"Solving teacher-pupil problems," though teachers devoting their time

between Grade 7 and Grade 8 did not indicate this was a main concern.

Eﬁggggﬁgnglassified by Subject Area Most Commonly Taught

wWhen examined by the subject area most commonlv taught, teachers
of Science, Mathematics and Social Studies were those who most frequently
mentioned task areas of main concern (Table 24). The small numbers of
respondents for Language Arts, Physical Education, Industrial Arts and
Home Ecounomics precludes discussion involving these disciplines on a
comparative basis.

However, it Is worth noting that Phvsical FEducation teachers
designated '""Developing course o&tlines for the vear' as a main concern
on 43 percent of occasions, as compared to 18 percent for Mathematics
teachers, 1l percent for 3cience teachers and only 5 percent for Social
studies teachers. B Though designated as being task areas of main concern,
small percentages of mention were indicated for "Selecting lsng—use

instructional materials'" and "Developing long-use instructional materials"



TABLE 24

1

48

) .
FREQUENCY AND PERCENTACE FREQUENCY DISTRIBUTION OF TASK AREAS OF MAIN CONCERN
TO TEACHERS, BY SUBJECT AREA MUST (OMMONLY TAUCHT

SUBJECT AREA
LA sct’l m | s PE. | L.A. | H.EC.
NO. TASK AREA DESCRIPTION (n= 7) |(ne 79)|(ne 66)] (n= 6&){ (n=7) !(n=7) |(n= &)
' t b4 f 2 t 4 { 1 t T f } 4 t b4
I 4

DEVFIOPMENT OF ANNUAL CURRICUIUM RAN .

1. Developing course outlines fo year 1 14 9 11 12 18 b) b) I &) |-- -~ |- --
2. Selecting long-use instructional materials. .- == 6 8 ) 5 ) Sl-- = |- -- 1028
3, Developing ly—uu fnstructionsl materials —. == 4 b) ) 4 6 |- - Joa -- 1 2%
PoRNNLIGL POR DALY INSTRUCTION

4. Seledting instructional aaterials for lessons .- == 2 3 6 9 j-- -- |ttt 1 3 {-- --
S. Planoning lvssons. .- - 1 1 5 8 /2R S LI U W S i»- --
6. FPlauwing behaviural objectives. 1 14 2 3 1 2 - -- ;-‘ PR DR

7. Plunning evaluation procedures. - - 4 S 1 2 4 ? ;-- [ O [,
8. ‘rPlanning student grouping with class. .- -- B EE 1 2 i»_ IR R R
. Plunniag lurge group activities - -- - .- 1 2 1 ? ‘i-— -- 1 33 i;- --
10, Flasming small group activities . ., I T R N el :‘-- e s -- !-_ --
11 Llar ingy nequence of jeestilons - SR . [ . JE P,
12 Ficeming 1adividualised 1 ostruction - -- 1 1 j-- - i 2 Yoom es e e b
ALUTo ovistar T “‘-“LO'(T\; ‘ i ! )

A Gelecting aedio-visual materials - - 1 1 2 3 1 R
14 vierating audio-visual equipment. - - 1 1 3} b} i-. SR R o ee -
i Usiog kits, vharts, gamcs, simulations. - -- 1] 1 L R EE
1t ivve liptirg dudio-visual materials - e- 2 3 .. - ool f__ R
17 Mok ang audio-visual matirials - - - - “»- N ‘-- - I.- J .
INSTRUCT DAl PROCESS i ; i }

18. Teaching concepts, constructs, yeneralications SR LR 1 2 - - 1.- - iem --
19. ttilivig ioQuiry methods T 1 2 ‘-- - e
20, Utilizing yuestioning techniques. B e e !-_ S O R,
21. Utiltizing sequential ques(\qnin‘,\ B :-- T EE e
22. Vtili¢ing student grouping. I 1—- -- {._ R
23. ttilizing large group . lass activities. T N !__ - e - t-- .- {.- -
24, Uretizing small group activities. L T !._ -- :-- -- [_4 .- 3;“ -
25. Uttlizing 1ndividualized fmstruction. N BRI EEEEET NS i_- U S N
STUDENT NEEDS | i | l

26. Diagnosing individual differences 1 14 10 13,3 5 S T S PO U S T,
27. Mcotivating students e 4 5 3 S !‘ 9 14‘ 1 1la [-- . e -
8. Selecting performance goals and objectives. -— .- ; 2 i-- - ‘ 1 2 - n-- :-- JE
29. Dliagnosing learning difficulties. 1 14 8 10 | & 6 9 14 |m= m= e ee e --
30. Creating usefful remedial matertals. -- -- " 6 8 ! 1 4 ! 3} | S I — ‘-_ e
31. Obtatning student background information. 1 14 . 6 8 S 8 | ) S - -- -- -- : 128
INTERPFRSONAL RELATIONSHLPS | |

32. Estcblfshing classyoom controi. -- .- 02 3,4 8 " 2 3 R D
3. HMaintatning classroom control . . . - -- l 1 1 1 2 J e - = == e - }-- --
34. Solving teacher-pupil problems. . . . . . . . 1 14 b 6 t b} 8 2 3 |-- -- 1.- - 1. -
35. Developing team—<eaching ra*ort. 1 14 1 1 |-- O R !s- -= |-_ -
36. Solving tescher-teacher conflict. . e I T e i_- - : 1 2%
37. Solving administration-teacher conflict .- S R R e e |_- --
38. Solving principal-teacher evaluation conflict - ’- - -- :‘-- .- 1 2 P, L- -

e

-

. .
Teachers vere ssked to indicate three task areas that vere of main concern to them.
-

(1]
Of the 79 occasions where task areas were so designatedg for teachers wvho most commonly taught Science,
oine or 11 percent were Task Ares 1, “Developing course asfjlings for the year.”



1.9
by teachers of Science, Mathematics and Social Studies.

Planning for‘Da3ily Instruction task'eas receiving the most
mentions of main concern were "Selecting instructional materials for
lessons'" (9 percent of mentions from Mathematics teachers) and "Planning
lessons' (1l percent of mentions from teachers of Social Studies).

The task area 'Diagnosing individual differences" was identified as a
main concern on 13 percent of occasions by Science teachers and 11
percent of occasions by Social Studiesg teachers. These percentages were
high when compared to the 5 percent of mentions credited.to Mathematics
‘tcachers. Relatively high percentages of mention (14 percent) were made
by Sovial Studies teachers in "Motivating students' and "liagnosing

learning difficulties.’

TASK AREAS OF MAIN CONCERN AS PERCEIVED
BY SUPERVISORY PERSONNEL

statement ot Sub-problem .3, "In which task areas do teachers

experience the greatest need tor consultative assistance, as perceived
bv supervisory personnel?"

Part 2 ot the supervisory personnel questionnaire asxed central
oltice or area statt and principals to identity those three task areas
in which their consultative assistance was most requested. [n most
instances the task areas perceived by supervisory personnel as being of
nain concern to teachers (Table 13) were similar to those designated by
teachers (Table 18). The task areas receiving the highest percentage
frequencies ot mentions were in the Development of Annual Curriculum and
Program category and the Student XNeeds category.

01 the ovccasions where task dreas were identitied bv supervisory



TABLE 5
[ N [ ISR FY BV AT R BN SR L L A VT M e e Y
+ RRRLIPERS N DT TE BU OIAIN Cortac P RN T T RS
SLPFFViSuly FERSONNLL
CENTEAT Ol RICE
HRoAt Y N OARF ViclNULPALS N
NG LASK AREA DUACsLpTron (S A e ) G
% b3 N
CovBLOVMENT OF A 0 At CURED AN ROGRAM
1 Develeptng o rve oatlines o the vear 10 b "
N o lecthiop o, L3¢ dustry tiooal marecrtal- 7 b S
3 Nevelopt oy ! X- se lustr ticeal matersials 1 - 1
FUANiG rc koL s T TRTCTION :
4. Selvitanry aortractiong] mareroals for lena oS 1 - 7
S. Plannireg e~ 1w . . . . PN -1 < ’
6 Planein | sicral bovctives . - 1 - ) 1
7 Blannt 4 vl .ation proc cies 1 { 1
8. Vi g ~todeot grouping with ooiacs. -
] Planning larwe group acilturties . . 3 } ’ B
1. Plannt - g small group actiy:’ . es . -- --
11, Plann,a g Sequueic e of gquestions ... . - - --
N Planui g 1:d1 tiuascred aesttoitlon . .- . [ 2
RS SR At [ L
R Selevting 1., visudl mateirals - 1 !
oo omperating ensio-visual e oL, 0ns . 1
1S Tsln wiid, (haArls, RATCS, Samalallons 3 . N
ih Deve o ,ing aulio-visual miteilals 1 - i
17, Making audto-visual materiuls - - -
SNSTRUCTIONAL bR OCESS
18. Teaching . tivjpts, .ontructs, jeneraltza: N 8 - - S
A Cetltzing «ojutry zethods . . . 1 -- 1
SO, Uttlizing duestioning techni jses. . - - - - -
Jl edltes e se L etlal questioning. - ’ - -
20 tfilrzeng ctudent grouniTg. - Lo 1 - - 1
RS} Jt1lfzLanR Latge LIOUR L .aNs ACT1V Tles 1 - - 1
P Urii.otog cmatl o groap v ivitaes . - -- - -
D5 Jttlizinpg 1ncivtdaallzed destoaorion. [ 2
SLUDENT NEEDS
26, Miugnesicy tniinidual sitferenncs . 3 N
Y. Motivatyog st.oonte o . 3 Vo 9
S8, Selectliry per! rrmance goits ol chlectice ! -- N
29. Diagnosing learning difil L7 les . . £ - - S
3J0. Creating .setu. remedial miterials. . 3 - - 2
}J1. Obta.ning student balvground IntIrmation . N ' &
INTERP RSONAL RILSTD 5nlP>
3. fstaeblishing  lassroom atr .l 9 N 7
3}, Matntatring classroom control . ) 3 T
Ja 501.4ng tea fer-puptl prbivme . NN ] N
19 Devel 'plng tean-teaching raj.ort ! 3 . / 2
ok -
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personnel as being ot main concern to teachers, 9 percent were for the
task areas "'Developing course outlines for the year" and "Motivating
students.' The task area "Selecting long-use instructional materials"
was designated on 8 pergent of gnentinns; compared to 7 percent of

rentions tor "Selecting instructional materials," "Planning lessons,"

-

"Fstablishing classroom control,” "Maintaining classroom control” and

"Solving teacher-pupil problems." Smaller percentage frequencies were
recorded tor the majority of the remaining task areas.

A noticeable difference between the perceptions of teachers and

supervisory personnel was apparent for the task areas Uidngsing
tndividual differences” and '"Maintaining classroom control.” Teachers
perceived "Diagnosing individual differences" to be of main .oncern on 3
percent ot occasions compared to onlv 2 percent ot occasions lor super -
visory personnel. . Conversely, teachers perceived "Maintaining ¢lassroom
ontrel” to be of main concern on 1 oservent ot occdsiovns, where
supervisory personnel ascribed 7 percent of menti-ns to that task area.
Ditterences between the perceptions of central oftice or area
statr and principals were also apparent for the tasx dareas 'Selecting
instructicnal materials for lessons,” "Planning individualized instru. -

1 "

tien,” "Teacnhing concepts, construc ts, seneralizations,” "Niagnosing

tearning dirriculties,” "Obtaining student backeround intor—ation,”

'

“Fstablishing classroom control" and "Solving teacher-pupil problems.

Central office or area start identified as areas of main oncern

Selevting Instructional materials tor lessons' (10 percent of wentiong

X

mentions ), UTeaching concepts, constructs, generaliczations' (8 pervent

'

ot mentions ) oand "Diagnosing learning ditticulties” (6 percent of



ment bons ), whereas no mention ot these task arevas was made by
principals. However, principals stated that they perceived "Planning
individualiczed instruction” (b percent of mentions), "Obtaining

student background information” (9 percent ot mentions), "Establishing

classroom control™ (12 percent of mentions) and "Solving teacher-pupil

problems” 2 percent of mentions) to be of main concern to teachers.,

Little or no mention wds mnade of these task areas by central otticve or

dred stditl.
SPECIFIC CONCERNS OF TEACHERS

Statement of Sub-problem Z.s. "What are the specitic  onierns of

teachiers 1n the task areas in which thev experience the greatest need

©or consuitative assistance?"

In tart 2 ot the questionndaire teachers were dasked to state e

(hree most specitic concerns they had tn” e task areas in waioh they
[ ]

expericaced the gredatest need tor consultative assistance. e specitis

oernts op teachers tor vach of these task areds ot main - oncern are

feen in Table 260 Thouzh 1In most (ases the specitic concerns that inl

ted hlers menticoned were worded ditterentiv, they Could he sunthesloed o

aroduce 4 tmanageeatle list.

1

evelopment ol Annual Curricualom and Progranm. For the three Liask
ireas Inotnls category, M) ospecitic concerns were menticoned by oo hiers.

rtvesix ol tnese were i the MDeveloping o onrse outlines tor tne wear”

task area, oopiared to 2 tor "Seilecting apprepriate long-use iastru. -

tional materials’™ and nine ror Ueveiloping appropriate long-use

"

[nstr.otlonal —aterials.,



TABLE 26

DISTRIBUTION OF SPECIFIC TEACHER CONCERNS IN FACH TASK AREA

NO. TASK AREA DESCRIPTION

VEVELOPMENT OF ANNUAL CURRICULUM AND PROGRAM

I, Developing course outlines for the year .

Integration of total vear's program
Consistency with other teachers

New concepts

To tit my desires and skills for program
Length of time spent in different areas
Appropriate for students not repeating grade
Resource material

Know and understand philosophy

Availability of materials

ctontinuity trom previous school

o be workable

Budget

Planning studeat activities

Qutlines not available

Lok of suitable textbooks

fvachers not tollowing prescribed curricualum
Separation of grade material

AZreement on content

Aureement on methodology

. selecting dppropriate long-use instructional mdterials

Jvtermining texthooks to be used
rontent suitable for interest and ability of students
Cost '
Sultability tor grade level

Vagueness of curriculum

Lack or materials

chtaining sutticient texts

citormation on specific topics
Audio-visual materials

Specitic redding material

curablility of materials

Destoase of menev ivailable

~onoondaey L ovroes
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R T T
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‘ Y 3
Hse
TABLE 26 (continued)
TASK AREA DESCRIPTION £

‘5'_\\ o

3.

Developing appropriate long-use instructional materials

Lack of available materials }
Specififc units within grades 2
Meeting needs of remedial students 1
General organization : 1
Variety in textual materials 1
Standardization of classes in particular grade 1

PLANNING FOR DAILY INSTRUCTLON

.

Selecting instructional materials tor particular lessons

Accessibility of equipment
Appropriate for specific class
‘heorv to be taught

A-V materials

sharing of materials and equipment
Best use

e Tt = SURRRN

,_4
—

Planning lessoas,

“otivating students

individualized instruction
\chieving lesson objectives
Sequencing of materials

setting specific assignments

lack of preparation time

staving within budget

Adapting tor slow learners
Fstablishing performance objectives
Availabilitv of lab materials

Fleld trip liability

Methods of explaining and demonstrations !
Conversion to metric svstem ’ !

S VT AV BV SV RV S 3

flanning behavioral objectives.

1 . N A Al

Preparing objectives 1or all level~ in LASS R



TABLE 26“5contlnued) ,

NO. TASK AREA DESCRlPTgN t,
7. Planning evaluatiQg procedures. d
Alternative systems of evaluation 4
Differentiated classes 3
Consistency 3
Insufficient time for complete evaluation 3
Progression of skills 2
Estabfishing standards through committee 1
Viable methods 1
school and subject area policy 1
Pravious format 1
19
. Planning student grouping with class.
. 3 ..
+. Planning large group adtivities
o Organization > R
Activities for the students 1
I'ime involved . ‘ l
When tosinitiate 1
Placement 1n tlassroom 1
’
o "s
o}
(0. Planning Sswmall stoup dctivities
------ . o ". D e . .
SN PIJnning ;bquence At questionse
, .
12. Planning individualized instruc-tion
Determing level of student abilitv 3
Student motivation 2
>
°
ALNTO-VISUAL TECHNOLOGY
13, Selecting audio-wvisual materials tor class.
Appropriateness of materials tor lesson 3
Availability of materials 2
)

Do materdidals meet needs ot students



» TABLE 26 (continued)

NQ. TASK AREA DESCRIPTION £
l4. @perating audio-visual equipment.
Use of various items of equiphent 1
1
15. Using kits, charts, games, simulations.
16. Developing audio-visual materials
New ideas ) 2
Mathods of doing so L
Availability ot materials !
17 Making audio-visual materials '
!
ISSTRUCTIONAL PROCESS : .
18. Teaching concepts, constructs, generalizations.
Are questions at the students level 3
How often should I review 1
Balance between skills and rules 1
3
19. Utilizing program solving, inquiry and discovery methnods
Sequence of activities }
Istablfshing problem statements 2
>
20. Utilizing qguestioning techniquesg.
21. Utilizing sequential questioning.
22, Utilizing student Zrouping.
23. Utilizing large Zroup class activities.

—————-——
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TABLE 26 (continued)

TASK AREA DESCRIPTIONS f

24.. Uéi&izing small group activities.

25. Ctilizing individualized jnstruction.

Insufficient time in which to prepare 5
Planning and evaluation 2
7

 TUDENT NEEDS

Jb. Diagnosing individual ditferences
Meeting needs of students 3
Discipline problems 3
Ditferentiate low achievement fruom low abilitv . 2
Contlicting evidence of ability , -
Placement tor extra help >
dow to separate for differentiated groups L
Coping with large classed 1
Recognijzing andy accommodating poor students 1
Providing feedback 1
“stablishing technigues for identifving ditferences 1
Testing 1

|

—
[e &

Motivating students

“aintaining high levels of interast

“sing time profitably

Student irresponsibijity .

tompletion of homewotk . K
applicabilityrto lifeMsidfls g . = «

Constant apathy on part of Student 1\
Learning disabilities
Differentiated classes
Meaningtful projects and activities
- Avoid duplicating previous program
what do others do
How might I improve
~shat will work best .

'»A'-—‘»—'r—‘r—‘r—'»‘wl-l‘ruww

|39}
(@
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TABLE 26 (continued) : -

—»

TASK AREA DESCRIPTIONS £

30,

Motivational value

Selecting and specifying performance goals and objectives

Student attitudes

Knowledge students pass anyway

Consistency

netermining objectives for specitic concepts
\';ra‘ig subjectively

Sequenc¢ing of skills

— = o 9
.

|

"
~

"

\C

~

Diagnosing learning difficulties.

~4

what is specific concern

How may 1 help

Insufficient time

lLack of student motivation

Reading and spelling difficulties )
Physical problems

Differentiation within class

Lack of awareness and exposure to problems
Analvsis of test scores :

— toe o N O

— . e

Creating useful remedial materials. . . . . . . .7
where to find ideas

rides tor specific weaknesses

vbtaining proven materials
Am | qualified to teach remedial program i

CEN BVES SRR V)

3
Ob#ining student background information.

Home background \ 7
Cummulative behavior information b
Ability level of students -
Previous school achievement »
Establishing objectives to meet student needs 3
Understanding test results 2
Communication with parents d 2
Inexperience in handling parents 1



TABLE 26 (continued)

159

NO.

TASK AREA DESCRIPTIONS

INTERPERSONAL RELATIONSHIPS

32,

33.

Ja.

36.

- Inexperience

Establishidg classroom control.

.

Inconsistency in school and between teachers
Student disregard of rules
Establishing a philosophy

Maintaining classroom control

Inconsistency standards
Teacher pupil conflict
Inexperience

Corporal punishment

lLack of student perfortance

Solving teacher-pupil problems.

{ndisciplined students
student immaturity
Communication
Unmotivated students
LLack ot syvstem standards
Poor attitudes

~work habits - -
Attendance /Qf

Administrative :g}éé and regulations

Teacher vinéi:j)ﬁeness
\‘

[Y s

Developing team-teaching rapport.
Solving teacher-teacher contflict.

Insufficient time to solve problems
Who should initiate contact

oo

lw;~wm

—
-~
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TABLE 26 (continued)
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NO. TASK AREA DESCRIPTIONS b f
37. Solving administration-teacher status conflict. .¢.
38. sSoulving evaluation conflict between principal-teacher
Subjective evaluation 4
R
— S
Total number of expressed specific concerns 367
»
* 1, 'A
.
b
-
2
h.‘
L 2

17}
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In "Developing course outlines for the year* 15 teachers stated

[

that "integration of total year's program'" was a specific concern,

\ whereas, 7 teachers found "consistedcy with .other teachers'b,to be a
specific conern. Five teachers when "Selecting appropriate long-
use 1nstructionallmaterials” reported that "determining textbooks to be
used" was considered a speéific concetn within the task area.

Planning for Daily Instruction. 'ﬁeventy-four épecific concerns
e

were reported by teachers for the nine task areas in this' category. ot

»

those 74 specific concerns, 10 were in "Selecting instructional

y

-~ ,
.. .~‘.

individgalized instruction.”" Specific 3 ’;; ere not reported by

reachers for the task areas '"Planning g &’ing with class,"”
. .

.

”Planninﬂ igall group activities' and "p i

Audio-Visual Technology. In the five category task areas 1.

g sequence of questions.’

specific concerns were identified by teachers. For the "'Selecting
sudio-visual materials for class' task area seven we*pecifiec’l,
compared to one for "Operating audio-visual equipment’:and four tor

"Developing audio-visual materials." Specifﬂ! concerns for‘\}%ing kits,

5

charts, games, simulations” and ''Making audio-visual materials' were not

Ly %

mentioned.

Instructional Process. The eight task areas of this category
’

had 17 specific conterns accredksed to them by teachers. Five of those

specific concerns were in yeaching concepts, constructs, generalizations,"”
’ »
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\

five were in "Utilizing problem solving, inquiry aSMTdiscovefy methods"
and seven were in "Utilizing !ndividu{lized instruction."” For the task
areas "Utilizing questioning techniques,' "Utilizing sequential
questioning," "Utilizing studeng groﬁping," ”btilizing large group

activities" and "Utilizing small group activities" specific concerns werea-

ot +

not designated by teachers.

Student Needs. One hunidred and thirteen specific concerns were
mentioned by teachers for the six task wareas § this category. 0f those

113 specific concerns, 29 were associated with "Obtaining student

'
background information," 27 with "Diagnosing learning difficulties,” 20

.

with "Motivating students," and 18 with "Diagnosing indgvidual Jdifferences."

v \
Smaller frequencies were recorded for ''Selecting and sp4 l?}ing
R '
perfofﬁance goals and objectives' and "Creating useful i’%edial materials."

v

Interpersonal Relationships. For the seven task areas in this

category, 71 specific concerrgwere mentioned by teachers. Seventeen a
those 71 specific’concerns were associated with ”Es?ablishing classroo

control,” as compared to 21 for "Maintaining classroem control" and 26

for "Solving teacher-pupil problems." Five specific concerns were
reported in "Solving teacher-teacher conflict' whereas two were given "'
for ”Solv;Dg principal—teécher evaluation conflict." Specific concerns

were not delineated by teachers for the task areas ""Developing team-

teaching rapport" and "Solving administration-ieacher statugq conflict."
when considering each of the six categories in termsYof the

ngmber of specific concerns listed in them, 113 specific concerns were:’

listed under Student Needs, 80‘hpder Development of Annual Curriculum

- . “) and Program, 74 under Planning for Daily Instruction and 71 under

® o
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Interpersonal Relationsehips. Many individual task areas did not have

specific concerns listed as they were not identified by teacheis‘at'
<
task areas in which the greatest need for consultative assistance existed.

However, the task areas in which specific concerns were fost prevalent
included each of the following: '"Developing course outlfngs foa the
vear' (46 specific concerhs), "pPlanning lessons” (32 specific coﬁcerns),

"Obtaining student background information" (29 specific concerns) and

1

"Diagnosing learning difficulties" (27 spgeifit concerns)‘.J

SUMMARY

> x?,‘ ‘Q ‘ .5

<+ M

“0f 41l the 38 task areas, teachers identified "Developing course

“

outlines for the vear,” '"Diagnosing learning difficulties” and "Diagnosing
-, .
individual differences'" as those which were most often of concern. For

both male teachersvand female teachers "Devé‘gp;ng course outlines for
the year" received the highest frequency of mentions tor task are of
~ain concern. The task area receiving the second highest nambe{_ig
mentions from male teachers was ''Diagnosing individual differences,"
whereas for female teachers it was the task 4.+ "Diagnosing learning

dirficulties.’

“e . - ' .
' ' The task areas of main concern to teag «rs naving tour or  six

v
vears of pést-secondary education were "Developing course outlines for

]

\
the year" and "Diagnosing learning difficulties.” Teachers with tive

vears of post-secondary education identified '"Developing course outlines

»
-

for the year'" and '"Diagnosing individual differences'" as two of the

task areas of main concern.
-

ror teachers with less than 12 years of tota]l teaching experience,

’

"neveloping course outlines for the year'" was a task ar of main
ping y A4
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concern, though teachers with more than 12 years of total teaching

experience instead reported the task area "Motivating students."

Similarly, teachers new to their present school stated that task areas

of main concern were "Developing course outlines for the year" and
"

"Diagnosing individual differences," whereas the more experienced

teachers reported that they perceived '"Motivatimg students' and
"Diagnosing learning difficulties'" to be of main concern.

feachers of oplyeone grade, for example Grade 9, found

L
"Developing course oﬁtlines for'the year' to be a task area of main
A X

concern, whereas for téachers who taught two grade levels tor an equal

amount of time th#d was 0t the case. Instead they found "Diagnosing
WY s - . > '?‘
imdividual differences” to be of main concern. In the majoritv of cases
' :

the teachers ot SCienq;?1ﬁbthematics and sSocial Studies were those who

{11
reported task areas oft afﬁ concern.
ey
[n general, gentral office or area statt perceived "Developing

course outlines for the vear," "Selecting instructional materials for

"Selecting long-use instructional materials,’

lessons, "Planning

'

lessons” and "Motivating stue’nts" 4s being those task areas ot main
oncern *o teachers. However, separately, principals stated that they
L4

perveived the task areas of main concern to teachers to be "Solving

tedvher-pupil problems,” "Motivating students' and "Estdblishing class-

o *

room cont¥ol." Overall, upervisory personnel when considered

collectively stated that they perceived '"Developing course outlines tor

and "Selecting long-use instructional

~

the vear,' "Motivating students'

materials' as being the task areas of main concern to teachers.

Specific concerns were identified by teachers for 26 of the

38 task areas. The task areas in which the frequencies of specific
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concerns were the highest were "Developing course outlines for the
year,'" '"Planning lessons' and ''Diagnosing learniag difficulties.” In

all, 367 specific concerns were mentioned by teachers.

*



Chapter 8

-
REFERE%%S USED AND ASSISTANCE OFFERED BY TEACHERS

This chapter includes an analysis of the data for Problem 3 and

/

Problem 4. These problems requested information pertaining to the

number of referents used by teachers, the distribution vf referents,
the perceptions of supervisory personnel in terms of assistance that
they rendereg) and Fhe extent of assistance that teachers offered to
vnllcaguegf’ Problem } specifically asked "From whom did juniorﬂ1igh

( e

school tealhers seck consultative assistance in relation to their

T

expressed concernsy, whereas, Problem 4 addressed the question
A\

"To what extent do j?q}ur high school teachers view themselves as

?
sources of collegi;};vonsulthtive assistance?"

7
.

\ ,% .
r \\RL’FERENTS USED BY TEACHERS

1
, v

Statement of Sub-problem 3.1. "With how wany referents Jo
teachers consult concegning problems in the listed task areas?"
Frequency and percentage frequency distributions for the number
of referents used by teachers are given in Table 7. These data were
obtained in Part | of the teacher questionnaire. For 37 of the 33
rask d?cas, most teachers used.one referent when seeking consultative

\

assistance for their concerns. The exception was in the task area

L]

"Developing course outlines for the vear.'

Development of Annual Curriculum ind Progfam. In each of the
task areas in this category the number of referents used by teachers was

five. However, for approximately 93 percent of the occasions no more

166 (f’

Y
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TALLE 27 .

PURCLNGACT PRUGEENCY DISTRIBUT 0 OF SEMBER 01 &b+ RENTS USTD Y TEACTELS WHIEN Siwl g
CONSLLIATIAVE % S ISTASLE FOR CLAOFRNS TR BACH To0 AKLA

NUMRFR OF REFERENTS
NO. TASK APLA UESCRIPTION 1 ? ) & S
t 3 2 2 b <
DEVELOCENT OF AWNUAL o <hRUCULUM AND PRUGKAM
L. oceloplng ourse outliies for the year .o 15% «6. 30 19 S s
2. Selelttog . ng-use fncttustfornal materer s, | [N 63 /1 R [ 1
3. Ievel iy lung use instructional materals 125 12 18 [ 4 1
PLA}\;‘-'-\ R OTAILY I‘wi-{}\"'l TN
S0 tede g aastooc aena] matettals tor fessoa, IS M 18 4 1 --
5. Tlaw.ng ic.scus. . . . Lo e e =6 84 14 N -- -
& Pian tehavios ! By tives A . B0 65 ' b .- .-
ity coalaation procedates. . . | B 66 N S -- --
3 et groUping with o1y 51 T 25 -- .- --
9 N T 1 T A TR GV O T S . . 84 S 2! 2 --
Ioe Faeaa o aall proan ltivities PR 59 20 1 2 - - - -
11. Voo R Lo guemne of L ost {ons L 113 Y4 ] ] - - .-
120 vrane g aodivadua’ o d Lastruci: o I s AR} - -~ --
L O G [ AN FYE
V3. te’0 tiag audi vas L) Taterlals Ll 9. S N 1 .-
ta. uperating audio viseal equtpment o 49 9 -- . .-
15, Usin. Kits, (taits, games, simy .. N - ‘_ 84 ™ 3 . .
16. Developirnz 3udic: 15 ia; materia;s 32 94 3
17. Mart-g a0t wisusl materials . W <6 1 - - -
I;I».‘;A'R';l‘l AL PR eSS
18, Tu. hiig uncepts, (.osiru.ts, genoralis oot ons 35 T4 13 [ N .-
19, il g odnquiry et ds PN . S 85 13 2 - -
NY) 117 ing quesiloring technignes RN IR 32 18 - - -- .-
21, Luilioing seyuential questioniag . 28 89 11 .- .- -
22. Lralioing student wtouplag. o . &2 8| AM 2 - ,-‘.
23. ltalizing large group c)lass activities. &7 8s 9 4 -- --
24, tt1lazing small group activities. .o 38 84 13 ) -- --
25. Ltiiazing individeailzed instia tlo. . Sh Q. N .- ‘ N .-
STUDENT NFEDS
6. Diagnosing individual Jifferences . S 127 60 30 3 1 1
27. Motivating students . . ... L 109 50 W J N - - --
23, Selecting performance goals and ob e tives 84 68 23 7 ! 1
29, Dirgnesing Ie‘rnxng Jitficuiztes. . . 137 65 N N R bl
30. Creattng uscful remedia. muierizls . ?7 Te 21 3 - .-
J1. Obtaining student ba kground 17fi: a. 0 158 51 34 10 N i
INTERPERS VAL RELATI “aHIPS
32, Estublishtag . lassrovm _untrol. . . . 71 S9 32 7 1 -
1), Mutncatntng class: wm control oL S 74 39 35 3 3 --
J«. Soviviag teacher-p.pil prodblems. . Lo 106 59 35 (] -~ --
35, Develsping team-lvacning rapport . - St 86 la - - - -
J6.  Sciving teucher-tcacher contltce. . . . 46 hS 0 ~“ -- .-
37. Ssolving aaminiscration-teacher conflice . . 3 62 29 9 . --
38. Soulving princtpal teacher evaluation conflice 2 MV} N - .- .-
Toctal ) Yo? 70 23 o i J
.(\r the 159 tueachers who experienced coovorms o Task Area |t "Developiny L ontae vuiibies tor vear, | sb per-
centd s it cunsultative assistance 10om oone cofergnr ”

o :
Teo porvvat ol he rospondints For (his ek arv Ud eol dodiv tle The (4o vt v o oht
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than three were used. .
Of the 155 teachers who experienced concerns in "Developing
course outlines for the year," 46 percent sought consultative assistance
from one referent. Thirty percent of teachers sought assistance from
two referents and 19 percent of teathers sought assistance from three
referents. . The percentage of teachers using only one referent for
"Selecting long-use instructional materials" (63 percent), and
"Developing long-use instructional materials'" (72 percent) was TESD'
higher than for "Developing course outlines for the vear.'" Convesselv,
the percentages of teachers using two and thrée referents were smaller.

, Planning fof Daily Instruction. For each of the task areas in
v

bl 4
this category, at least @4 percent of teachers sought consultative
L)

aSsistance from one reférent. The use of two referents was common
except in the task area '"Planning sequlnce of questioms.' For that task
area, 94 percegf‘of teachers'ébught consultative assigtance trom one
reterent and gnly } percent of teachers referenced a second person. Few
teachers in trying to solve task area concerns sought help from three or
moré referents, except in "Planning behavioral objectives.” In that
task ;rea, 9 percent of teachers stated they sought assistance from a

third reterent.

Audio-Visual Technology. In each of the task areas in this

category over 83 percent of teachers consulted with only one referent.

,ﬁwo’refegegts were used on occasions, though for the task areas
a N ,\‘.: F‘ <+

- v

s ) »’lm:' . . I " N : :
5pgrating audio-visual equipment’ and '"Developing audio-visual

Kl

materials'” the percentages of teachers doing so were quite low

(apptoximately 5 percent). Few if any teachers sought assistance from

-
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-2 third referent. Y .

Instructional Prqgell. For "the most part, te‘cﬁqtn'tought
'consuitative assistance far their cbﬁcernl from one referent. Though a
sécondlreferent was used iﬁ each task area by teachers, thg’p!rcentages
of teachers doing so remained quite small. However, 24 percent of the
teachers sought consultative assistance in "Uti%izing student grouping'
f rom é second referent. Only on a few occasions were three referents

sought by teachers.

§£Eﬂ$3£_§939§' Thouéh in tﬁe majority of cases only one
reterent was used by téachers for their concerns in these task areas,
more use was made of a second and sometimes third referent than had
been done previously. Ae an example of this, in Mot fvat ing. students”

¢

60 percent of teachers chose to utilize one referent for their task area
concerns, JO percent used two referents and 10 percent used three. In
"Diagnosing fndividual differences,'’ ''Selecting performance goals ;nd
objectives." "Diagnosing learniog difficulties" and ”ngaining student
‘background information” at least 7 percent of teachers used three

referents. LUse of four referents was minimal.

Lgﬁergepggggl_gglationshigg. As in previous catepories, the
majority of teachers sought only ene retergnt for their task ared
concerns. However, the percentage frequencies of teachers seeking
consultative éssisignce from a éecond referent were higher in this
category titan in an; other. Approximately 30 percent of teachers

sought consultative assistance from a second referent. In each of the

task areas "ggtablishing classroom control," “Solving teacher-pupil
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problems' and "Solving administration-teacher conflict"” at least 6

percent of teachers sought consultative assistance drom a third

» : (
referent.,

s
SPECIFIC REFERENTS USED BY TEACHERS

. 9 . '

Statement of Sub-problem 3.2. 'What percentage of tedchers

seek consultative assistance from the available reterents?” '

- > , .
Data pertaining to this sub-problem were obtained from teacher

responses to the questions in P(rt 1 Of the teacher gquestionnaire.

In most instances, teachers in tryirg to solve their task area !

concerns sought the assistance of their colleagues if? the same school.

“here other referents were used as sources of consultative assistance,
Leds ipls cenerally consulted with teachers in other sechools, the
arincipal and central oftice or area statt in the categorv Development

L) . ‘
ot Adnual Carriculum and Program and with the principal in the cdtegories
instructional Process, Student Needs and [nterpersonal Relationships.

< ~
As is shown in Table 28, only two pervent ot all teachers
sougiht consultative assistance from regional oftice statt. The task
ireas in which teachers most tfrequently sought the issistance ot
ceglonal crfice star: were "Developing long-use Instructiondal materials’
(7 percent), "Selecting instructional materials tor lessons' 0
Servent), and 'Creating usetul remedial materials” ) percenti.  Few 1
iy seneht - onsultative assYstance rom regicnal rrioe Stattoin the
)

4

ther tJAdSK dreds.

qowever, tedchers sought consultatlve dsslstance Irom central

-

“tdary. The verall per enitage ot ted hers seeklne 1ssistince 'r.m
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central office or area staff was 1l percent (Table 28).

The category of task areas for which most assistance was
requested of central off¥ce or area staff by teachers was thie_of
Development of AQ?ual Curriculum and Program. 1In,those wask areas 24
percent of teachers soughp cohsultative asSistance in "Developing course
outlines for the'/eaf," 26 percgnt in "Selecting long-use instryctional

mn{erials' and 25 percent in ''Developing longiuse'instructional
~aterials.” . .
( “Other task areas in which relatively high pércentages of
.
teachers sought the assistance of central office or area statf included
"pPlanning behayioral objectives" (19 percent), '"Making audio-visual
—atérials” (17 percent), and "Selecting performance goals and obiectives'

i1= percent). 1 the 38 task areas in the studv, those categorized

inder [aterpersconal Relationships received the lowest percentaxe

Trejuencies of teachers seeking central otfice or darea statft assistance.
Tnoall task ireas, teachers when experiencing task area
.

“oeras sought assistance trom the principal.  The percentage !requencies
i teactlers seeking consultative assistance trom the prinvipal were
Lonest Tor these task dreds in the stadent Needs and Interpersonal
Peadatlionships - atezories., \

N

Pucept or Uleveloping team-teas hing rapport” w%:re anlvoLo
percent o teaoflers soughf assistance trom the principal, the majority

't teachers ased the principal as a consultative reterent in the
nrerpersenal Relationships task areds.  Sidtv-rive percent of tea lers

soLght assistance from the principal in "Solving administration-

tedsher contliot o ompared to S0 pervent in "Solving teacher-teacher
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Task areas fron other categories in whica larger pércentage
frequencies of\ﬁeachers sought the assistance of the principal
included "Developing course outlines for dhe year'" (36 percemt),
"Planning evaluation\brocedures (35 éercent), ”Planning student
grouping with class" (37 pe(ﬁent), "Utilizing student grouping (33

percent) and "rtilizing individualized imstruction" (31 percent). Very

»- . : ,
. ' -
few teachers consulggd with principals in those task areas associated
with audig-visual technology. : T s

As may be seen in Table 28, the percentage frequéncfes of

. -
"

teachers seeking gonsultative assistance from other teachers in their
L o -
.syhool are substantially higher than for the other referent groups. In
. . . B
tatal, 85 percent of teachers sought consuyltative assistance trom their

peers in the same school. The task area categories Planning for Daily

[nstruction and Student Needs were those in which most teachers sought
assistance from their in-school colleagues.

Task areas in which over 90 percent of teachers sought peer
assistance inchdeq\”Selee;ing instructionalrmaterials for lessons,”
“Planning evaluation procedures,' VDiagnosing individual ditterences,

) - : 5 [ -~
"Mot ivating students’-and "Diagnosing learning difficulties.” The

owest perceé‘age frequencies of teachers seeking assistance from
coiachers in the same school were for the task areas "Solving administra-
tion-teacher conflict” (68 percent) and "Solving principal-teacher
evaluation conflict" (65 percent). :
E
b

‘ o _ N

~eachers from other schools were most utilized as consultative
reterents for the task areas in the Development of Annual Curriculum and

<

Program category (Table I8). Forty-one pervent of teachers experiencing

concerns in "Developing course outlines for the year' stated that they



-

sought assistance from teachers in other schools. T p*rcentage
N ,

frequencies for the task areas "'Selecting long-use ipktructional

materials' and "Developing 1ongéusé instructional materials’ were 28

-
']

percent and 22 percent respectively. Although teachers used teachers
v ) ) - , ) . ) . ' , . ‘
from other schools as a consultative referent for task area concerns, the

L4

| percentage frequencies of teachers doing so were small uhen‘comdared to

those for teachers in the same school. Very féw teachers sought

" assistance from teachers from other schools for the Interpersonal

\ ~ .
Relationships task areas. NG teachers reported seeking the assistance

of peers in other schools for the task area "Developing team-teaching

-
.

rapport." @

.

. -

SUPERVISORY PERSONNEL PERCEPTIONS OF ASSISTANCE CIVEN\<\\

personnel render consultative assistance to” teachers for concerns in each

SEatemgpg_gj_§gpjyfggﬁgg_}:}. "What percentage of sup}:v&&g;y

{

EXI

Lask area?’ ) Y

when asked to indicate those task areas in which they had

-

rendered consultative assistance to teachers (Part 2 of the supervisory

personnel questionnai’g),over 37 percent of central office or arga

p
statf and at least 30 percent of school principals stated thev had civen’
dssistdnceQn each of the task areas (Table 29).

. Task areas recognized by-97 percent ot the central ofrice or

area staff as being those for which teachers were in most need of

assistance were ''Diagposing individual Jdifferences,' "Motivating students
and "Solving teacher-pupil problems." Though still a high percentage,

only 38 percent

central o{jice or area staff gave teachers assistance

.
'

pertaining to "Obtgining student background information.’ .
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TARLE 19

M .
PLRCENTACE: FRINULENCY DISTWIBULION OF CONSUTTATING AS [ TANCT RIS sl D
MY SUPLHMISURY PPRSOSNEL TOR LACH T St A

—_—— =t o mr e e :__.Z‘ T L TrTo—. ot

SUTTRVISORY PIRSUNNEL

CCENTRAT OFFICE st

- IR ARAA LT FF PRINCIFALS TuTAl

NO. [ ] TASE AREA DESCRIPTION , ‘n =+ 1)) (n 1) (n = <)
- * %
L e e e - —_—— e . M - e e m e e - —— B - — - - e
VELOPMLNT 0F ANSUAL CLRKICULEM ML PROCRAY
1. »wSedeloping contse utllngs for the vear oo ‘ ’ 91 I 4.‘.
2. Selectyag leag-use fustructipnal aurer als. 1l 92 . q?
3., Neveloping loigeuen fnsteuctiondl muuulq,..‘ . \ L 4] ¢ 93 92
pravweicoror opnt ¥ opnsTeve Ton ' -
~. awlectang Mlnlruo( fonal ‘materials for les<. ny Gu 139 Q
S. PLanting iess®. S . . . . . e o .o Y1 (R} 92
6 Plann‘ne téhavioral cojectives. . . . 91 14 ~y
B Flaoning evaluation prccedures. . . . 91 v ) Q-‘
8. rlanning studvnt p.rouf:ln. with (lass. . . . . 91 93 92
9. Pisnning laree gr.up sctivities . . . . . . 9] 91 9?2
10, iatoing small ,roup activities . . . 41 L4 3 o e
11, Plaariag se .t ¢ of questions. . . . . =l KR 9,
12, Plarrfng indi 1.17ed instructson R 3] R )2
5 DIO-VISUAL TriHLoGY - '
13, Sciecting daudio-visual materials. . . 9 o 9.
14. uvperasing auato-wvisual eguipment . . . . 9! i 4
15. Using aits, char's, sames, sieulati-ns.. . . 91 LR ) 9.
16 “evellping audi-.irsual 2aterials . . +! v} 92
17, Making audlu-visual materials . A 9. . 3 E
INSTRLCTIONAL TR #SS
14, Teastiny o .ep‘s, comstructs, seneralizations 94 L 92
9. ttilizing inquity mechods A . .o 27 32
20. ltilizing questioning techniques. . P 94 PR} Y
21, ltflizing sequential q.estfioning. . . . . . . 34 @7 32
22, Uiilizing student grouptrg. . . . . . - N 9 7 ‘.
23 tilizimg large group lass activitics. - 9a 87 42
24, Utalizing small group activities. . . A 4 3 [N
9. Utilizing individuilized instruction. . . 34 : 37 32
STUDERT SFFDS '
26. Diagnos:rg indiv.dual differences . L. 37 1y b1}
J7. Motivating studones oo Lo 9 1o 3
23. Selecting performince goils ard bjetives c 47 d.',ﬂ
29. Diagnosing lxutniog ditficc’tres. . . oL 1] 94 LR 9%
30. Creating usef ]l reacdial materials. . . . . . 1o AT N
31. Obratniag student backgrouad ifntormation. .o 88 150 Q2
INTFRPERSUNAL RFLAT I0NyHIRS
32. Ffstablishiag (tdss-oom contsul. e 94 Lo R1
1), Mitnta. :ing lassraoe . ountrol ... . 9’ 1B} 4
J4. Sclving teacher-pupil problems. . . . . . . . . 97 1rd 98
35 Doveloptog ream-teachiing rapport P . CTA 33 '’
36. Sulving teacher-teacuer conflict. . o . o . . 94 100 90
37 Solving admicls ¢t ti n-tei ner o nfltot . Yo a3 v
38, Seivin, princti .- rteacter evaluation conflict 4 s an
;__ - - — - - R ~ -
forscne SOPETVI, TV o ovicl o trarong donsult ot SnsT MR 0N g liors 4 DN ' TS Nt

Q) ~ir ot ctierd L LAVE aaaa s e o s Arc b e ve bt Lo se atleaes o . ear.’”
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to teachers were simjfar but highez' than tMbse

area staff. All principals stated that

) 176

Generally, the percentages of principals rendering assistance

r central office or
N . - .
ave assistance to teachers

#‘ 1 .l"

{n the following task areas 'Seleg ) LA 1 materials for

lessons,'" "Selecting audio-visualk

equipmeng,' ''Diagnosing

g audio-visual
o

individual differench;,” 'Motivati?g i}udents,”
’ (]

s
"Obtaining student background 1nfdrmat?on,” "Establishing classroom

.
.

control,”" "Solving teacher-pupil problems' and "Solving \teacher-teacher

‘gonflict.” Eighty percent of principals reported offering .assistance in

“"Solving principal-teacher evaluation conflict."”

when the percentage frequencies of central offite or area staff

iand principals were considered collectively, the task areas with the

/ -
highest percentage of assistance (98 percent) rendered were "Niagnosing

individual differences,’

problems.’

" Motivating students,’ fgnd "Solving teacher-pu il
g g P

The task area for which the least number of supervisory

L]

personnel (90 percent) offered consultative assistance was that of

"Solving principal-teacher evaluation contlict."

TEACHERS

AS SOURCES OF COLLEGIAL ASSISTANCE

.

Statement of Problem =. T, what extent dJo funior hizh school
e T T e - m e e i

teachers view themselves as sources of vollegial consultative issistance’

"

When teachers were asked if they had rendered consultative

‘
issistame to colleagues, they were requested to indicate whether the

colleagues were from the same school or other schools.

0f the 194 teachers who responded to Part 3 of the questionnaire,

157 or 81 percent indicated that on at least one occasion they had

offered consultative assistance to colleagues in the same school.
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\
Thirty-one percent of those responding to this part of Lh& questionnaire

‘ »
stated=that they had offered consultative assistance to teachers {rom

A}
fther schools at least one.

Igsk»Areagyin Wwhich COnsul;gEiye A§§}§£3333_H9§_Beggg£3d §2~§9}1g93y9§

when examined by task area, the consultative assistance rendered

° . .
bv teachers to thelr colleagues in the same school was in all but eight

task

of the 38 task areas (Table 30). Assistance‘was given {n
ireas associated with the categories of Student ‘leeds an ent
of Annual Curriculum and Program.
On? hundred and fifty-seven respondents to this part nf.;he
questionpaire made 303 mentions of giving vonsultative assistance to
ulleagﬁes in the same school. Of these, the highest percentage (la

’

percent) was tor "Planning lessons.' other task areas in which the

Jercentage frequﬁpcies of mention were at least 9 percent indluded -

"Heveloping course outlines tor the vear' (13 percent), "Solving teacher-

papil problems™ (11 percent), and "Selecting ingtructional materials tor

tessons' (9 percvent).
J

“3sk greas for which no mention of consultative Assistiance was

~ade included "Planning student grouping with class,” "Planning

L ) ) . C . P .
iadividualized instruction,' "Using kits, Jharts, Jamesh. Limutations,”

"rtilizing sequential quest ioning,' "Utilizing small aroup Lotivitiek, "

1y

rtilicing individualized instruction,” “"Solving administration-teacher

.

con:lict” and "Solving principal-teacher svaluation contlice.”
In terms of teachers trom other schools, /) teachers made 109

- . . ,‘ B
~entions of rendering consultative assistance to teachers trom other

sehools (Table 30).  Of the 33 task areas, teachers reported that thev

¢
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ottered consultative assistance for concerns experlehced {n 2} ot them.
Ay was the case(for teachers trom the l‘ﬂ’ schouol, teachers stated tgey
rendered consulfative asulstahce for all the task areas 4ssociated wlth
the Developing Annual Curriculum and Program, and Student Needs
lJ[UKUT‘?Sa -

"1sk dareds receiving the higher ppreentage rfequenvies of
mentions were ""Developing course outlines fér the vear” (20 percent),
"planning lessons” (14 percent) and "Selecting instructional materials
tor lessons’ (7 perceqt). Six percent of mentions ot issistance were
tor the task areas '"Motivating students' and "Solving teacher-pupil

'

croblems.’ .
SUMMARY

Seventy percent ot teachers sought the assistance ot one
reterent compared to 23 percent ot teachers who sought the assistinie of
fwo. Only 0 opercent of teachers sought the assistance of more Thuan two

reterents ror their task area concerns. “isk dareas in which over 0

ber ent of teaoners sought assistance from only one referent were those

+ Uoperating audio-visual equipment,” "Planning sequence ! questions”
ind Ueveioping audio-visual materia.s.’ General.iv, higher percventages
-

v reachers sought consultative assistance frono severd, referents iat
« tent Needs and Interpersonal Relationships catewories.
vwerall, only 2 percent ot tegchers sought assistance trom
recional crrice personnel, whereas 1l percent of teuchers consulted
with  entral ofrice or area statr.  Task areas‘for which these personnel

were stilized most by teachers were these in the Development of Annual

Clrri oolum oand Program categorv.  frincipals were identified 1s being ot
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asmistance to 27 p;rcclt\of teachers especially in thonareal of Inter-
pcr?onal Relationahips and Student Needs. On the other hand, 385 percent
ot teachers stated that they sought P;nlultntive assistance from thglr
peers.. Thg.talk areas "Qeveloping team-teaching rapport,” "Planning"
1essons.”'”Selec§1;g.Judlo-vlsual materials" and "Evaluation procedurea"'
were those for which the higher percentages ot teachers consulted with
their colleagues. |

over 90 percent of supervisory personnel stated that thev
. 4 °

rendered consultative assistance ta teachers {n the majority of task

areas. The most assistance was given in “D(agnosing individual

dlitterences,"” "Motivating students' and "Solving teacher-pupil problems.’
' ';i.;hty—lone percent Ot teachers stated they‘.gave ass”nce to
-
teachers in the same school. 0Unlv 39 percent ot teachers reported
civing consultative assistance to teachers tfrom other schools.
“e task area in which the most assistance was given bv
tearners to colleagues in the same school was ""Planning lessons.”
cenerallv, the most assistance was rendered for tho;e task areas
issociated with Development of Annual Curriculum And.Program, and
Student Seeds. Teachers tfrom other schools sought assistance trom their
colleagues in the task area "Developing course outlines tor the vear.”
“hough there were fewer task areas in which consultative assistahce was
given, overall, teachers from other schools sought assistance in the

Pevelopment ot Annual Curriculum ind Program, and Student Needs

cdtegories.



Chapter 9
)
REASONE FOR TEACHERS NOT SEEKING CONSULTATIVE ASSISTANCE

~ .

In this chapter the frequency and percentage frequency distribu-

' .
tions of teacher responses to Problem 5 alld Problem 6 are presented.
Specifically, Problem 5 asked ""Do junior high school teachers who desire
consultative assistance not sev¢k {t?", whereas, Problem 6 asked ''To

what extent are teachers satisfied with the .onsultative assistance they

recefve?"

TEACHERS NOT SEEKING CONSULTATIVE ASSISTANCE

Statement ot Sub-problem 5.1. "To what extent do teachers who

e

consultative assistance not seek it

\
vne hundred and ninetv-three teachers responded to Part + ot the

desire

Ot those 193 teachers, Y6 or

juestionnaire, which requested ;Eese data.

29 pervent stated that there had been ovcasions when they had desired

.msultative i1ssistance tor task area concerns but had not sought it

*%PERYISORY PERSONNEL PERCEPTION OF [THACHERS
NOT SEEKING ASSISTANCE

Statement of Sub-problem 5.2. "To what extent do supervisorw
personnel perceive teachers to be in need ot consultative assistane

thoagh thev Jdo not seek 1t
In Table 31 the trequency and percentage distribution of the

responses for supervisory personnel are presented. Fiftv-three percent
central orffice or area statf perceived teachers to he, n o~ocasion,

31

[SB¢
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X ’

vl TABLE 1)

FREQUENCY AND PERCENTAGE DISTRIBUTION OF SUPERVISORY PERSONNEL
WHO PERCEIVED TEACHERS AS BEING IN NEED OF CONSULTATIVE
ASSTSTANCE THOUGH THEY DID NOT SEEK 1T

i = S —— - — . ——— . i e et o
r———— et e e - e — PRS- e e -

-~

SUPERVISORY PERSONNEL : ' n t %
Central ottice or area staff 0 lo (R
‘rincipals ' . v 1) 7 &
lotal | 29 >4

e . . et o s —— e e g

L] .

Ot the 4) supervisqry personnel who responded to thie part of the
questionnaire 23 or 54 percent indicated that they perceived tedchers
is being in need ot consultative assistance though they did not seek ft.
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in need of consultative assistance though they did not seek fit.

.,Similarly, 54 percent oé principals stated that thgy perceived that
teachers did nat always seek desired consultative assistance for task
area concerns. Collectively, of the 43 supervisory pérsonnel who
responded to tgis part of the questionnaire, Z3 or 54 percent stated that
consultative assisFance was not always sought by teachers' even though

- there were occasions when such assistance was desired.
TEAFHERS'REASONS FOR NOT SEEKING ASSISTANCE .

Statement of Sub-problem 5.3. "For those teachers desiring

s

onsultative assistance and vet not seeking it, what reasons are z2iven

)ty

tor their inaction!

Fortv—-three teachers in responding to Part 4 of the guestionnaire

save 99 reasons for not seeking onsultative assistance. These redsons

Q

whith are listed in Table 32 are srouped under the headings Administra-

-

tive and Perscnal. Reasons classitied as “agdministrative” are those most

assoclated with or {ontrulled hyv school svstems and individual
hd

often
. . ' - t1 ot
'a the -ther hand, those classitied as personal . dre

Soneols, whereas,

v the responsibility ot the teacher himselt,

-

SN
ros i

“he moest trequently stated redason 1or teachers 0 U Seor 0y

o

snsultative assistance was that o1 Tinsurticient time.” Tt was ment!

he tea hers on 15 ot the 99 ocodsions. "id not know where tootind

Lt crmation,” Ulack ot avallabiiity oot serseonnel,” ang Tintormation

FIN

. . .
Liven et oyractloa., Les ot o salt need, :‘ig‘xc' weTe redisols ~lated by

Lnoine o dsions edch. Kedsons mefntloned »noat least eignt

1
.

Tedy hierls

" . N . . o o .
deions were Cerohlem eventaalivosolved itselt ind previoas

S

; o e
e e e Wi necalive. Ther Tedasons, =t Sl il teTan s
~
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TABLE 32

DISTRIBUTION OF REASONS GIVEN BY 43 TEACHERS FOR

4&? NOT SEEKING CONSULTATIVE ASSISTANCE
R .t D
T REASONS GIVEN NUMBER OF TIMES STATED

Administrative

Insufficient time ' 15
Did not know where to find information 9
Lack of availability of pé&rsonnel . 9
Intormation given not practical, does -

not sdit needs, vague b
Previous experience was negative N

Availability of personnel not congruent

with timetable )
Red tape .
[ntormation not available §
Department has no consultants §

Situation demands immediate action ’
Fear and insecurity

Jonsultants lgss qualiried in subject
area

Subh ot oty

Personal
Problem eventually solved itself -

Vot aware ot need )

ry

rind out through personal expeflence ;
Feeling ot being inadequate
ot knowing who to trust

Personality ¢lash

Feel tolly competent in oscblect aread
'
vade to reel should know answers . .
., /
; )

Nooapparent solation N .
i S - J

! 9 -

\
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immediate action,”" '"no apparent solution'" and ''made to feel should know
]
the answers,' were given by teachers not seeking consultative assistance,

though they were each mentioned on fewer than three occtasions.

REASONS AS PERCEIVED BY SUPERVISORY PERSONNEL

Statement of-Sub-problem 5.4.. "What reasons do supervisory
personnel giv;>for teachers not seeking consultative»assistanée?”

The redsons given by supervisory personnel for teachers not
seeking consultative assistance are presgnted in Table 33. These data
were the responses to questions asked in Part 3} ot the supervisorv
personnel questionnaife and, as in the previous sub-problem, have been

srouped under Administrative and Personal headings.

"wentyv o supervisory personnel responded to this part ot the

'S

ciestionnaire, giving 43 reasons tor teacher inaction in seexing
<
Consultative assistance.  One reason, "mav imply incompetence,” was
tated on Six occasions by supervisory persconnel and the Ylack ot
cirection by administration’ was a redasen orlfered o tive ooasions.
Coi=ons mentioned on oonly o one Olvdasion were seewing issistdane Tay
reculre creater commitment,” "Jesire to stav popular olocuds reaiiod’oand
“orotessional overcontidence and arrogance.’
CACHERS' RATING OF CONSULTATIVE AssInTakclh
CUatement a1 Problem h. U700 what extent are ted hers s aliatices

Vot

witn the “asultative dssistance thew reoeive

e 4 lers were requested rite Lo R I ST S 1
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' TABLE 33
DISTREBUTION OF REASONS GIVEN BY 20 SUPERVISORY PERSONNEL
FOR TEACHERS NOT SEEKING CONSULTATIVE ASSISTANCE
REASONS GIVEN NUMBER OF TIMES STATED
Administrative J
Lack of direction by administration 5
Lack of availability of personnel : ]
Insufficient time for discussion 3
Trust an&Laafebtance‘must first be
established 3
3% not know where to go for assistance 2

Consultant perceived as a super(lsory
threat : . -

‘o benchmark from which to gauge
" problems 2

tvaluative overtones 2

lack of communication with supervisorv
personnel 2

Sub total A

Personal
Mav implyv incompetende n
Capable of solving own problem 3

“ailure to realize difficulties-®xist }

Pxperienced teachers see no reason to
modity 2

leachers are too tired to explore
Jditferent ideas and strategies N

Seeking assistance may require greater
commitment 1

nesire to stav popular c¢louds reality i

Professiondl overcontidence and
arrogance ; l
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received for their specific concerns in task areas of main concern. The
rating was done on a satsifaction scale consisting of "Very Satigfactory,”
"Satisfactory,”" and "Not Satisfactory.' Frequency and pereentage
frequency distributions of the teachers' rating of consultative
assistance rendered by referents are given in Table 34.

When considering the 38 task areas collectively, 333 ratings of
consultative assistance were made by teachers. Of those 333 ratings of
referent assistance, 26 percent were Very Satisfactory, 57 percent were
Satisfactory and 17 percent wére Unsatisfactory.

Though there were 333 ratings of consultative assistance made by
teachers, in some instances the number of teachers rating a specitic
task area was quite small. Therefore, where the numbers of teachers
rating a given task area are less than five, discussion ot these data is

not considered within the text.

hevelopment of Annual Curriculum and Program. Of the 47
teachers who rated the consultative assistance rendered by referents®
tor "Developing course outlines for the year," 34 percent gave a lerv
Satisfactory ratihg, 45 percent a Satisfactory rating and 21 a Not
Satisfactory rating. Comparable ratings were given to "Selecting long-
use instructional materials' and '"Developing instructional materials.”
(ompared to the ratings given to task areas in other vategories the
frequency of Not Saﬁisfactory ratings given to these task areas bv

/

teachers were high.

Planning for Daily Instruction. In "Selecting instructional

~aterials for lessons' and "Planning evaluation procedures” the majority
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TABLE 34 [

FREQUENCY AND PERCENTACL PRcQUINCY DISIR.OULION OF TFACHI RS RATING OF CONSULIATIVE ASSISTANCE
. RENUSRED LY REFE RENTS IN FACH TASN AKEA

——— L) - ——— - - - —— —_ o e —— e ——
N RATING OF ASS15TANCt RENDERED
NO. TASK ARRA DESCRiPTION VERY SAT1-~FACIORY SA1IST ¢ TORY NOT SATISFAITORY
t 1 3 b3

DEVELUPMENT OF AN.UAL CLRRICU'.IM AND PROGRAM

1. Developing ruurse outlines for the year . . . 447. )b. LS. 21.
2. Selerting long-upe Instructional oateriale. . 21 38 38 24
3. Developing h-.}g-usc fnstrectionsl uatcrials . 15 33 T t? 20
PLANNING FOR DAITY INSTRUCTION

4. Selecting i:structtonal u:au-rx.als for lessons 17 ¢ 24 10 , 6
S. Plaantag lespons. . . . . R A Y, 19 al 4“2 11
6. Planning behuvioral cbjectives. . A . . . . b) - - 100 --
7. Plauning evaluation procecures. . . . . . . . 15 27 ° . [\ 13
8. Planning student grouping with class. ! -- -- 100
9. Planning lirge group activities 3 33 3 -
10. Planning ~nall group activities 0 - -- --
11. Planning sequence of quisticns. 0 - - - --
12, Pranai.g rodividualized 1nstruction 4 - 7, .?5
AUDIOVISUAL T -t i 0GY

13, sSclectinz aucto-visual r.aterlals 9 2 55 22
14. Orerating au'io-visual ejuipnent. 3 4 100 -- --
15. Using kits, charts, games, simulations. 3l 33 33 1)
i6. Developing audio-visual marerials 2 -- 100 --
7. Making audio-visudl materials c -- -- --
INS . KUCTIUNVAL PROCESS

18, Teaching concepts, constructs, generalizatiors 4 50 50 --
19, CLtilizing trnquiry wethods . . . . . . . . . . 1 -- 100 --
20, Utillzing questioning techriques. . . . . . . al -- - - --
P3| Utilizing scquential questioning. . . . . . . 0 -- -- . --
’2. LUrilizing student grouping. . . . .« . . . . . 1 -- 100 --
2. Utillzing large group class acti ities. . . 0 -- - --
24, Utilizing <mall group activities. . . . . . . ol .- -- --
25, Utilizing 1adividudlized 1netruction. . . . . 1 -- -- 10
STUDENT HEEDS

26. Diagursing irdividual differerces . . N 39 20 73 7
27. FMotivating students . . . . . . . . . . . . ?.6 12 72 15
28. Selecting performance goals and .bilectives. .’ ] 17 [ 17
2¥. Diaguosing learning aifficulties. . . . . . . 28 14 ‘1 )
30. C(reatiny useful rewmcdial materials. . . . . . 12 -- 50 S9
31. Obtaining studunt background .nformation. . . 2 40 5> 5
INTFRPERSONAL K*LAIIONSHLPS

)2, Establishiug cliassioom control. . . FE el -- EN 1)
33. Maintaining classroom control . . . . . . . 4 S0 5 A
Jo. Solving teacher-pupil probiems. . . . . . . . 19 32 v S 15
3S. Developing tcam-teaching rapport. . . . . . . 2 0 50 --
36. Solving tercher-tercher onfiict. . . . . . . 2 -- 50 59
37, Soiving administration-teacher conflict . . . 1 -- 100 --
8. solving priacipai-ieacher eviluation conflict N 50 59 -
cverall rotal 133 2 57 N
BT respoan tents Wity rated Lo ndrative assistaunee rosderad by rotcrents far Tk T ! Woeenopad ‘~e

e ovaca vt oar Ve oerieat o eave a v satasontoryT ot s WS oeroent TR AUTEL S N SRR
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of consultatioys were rated by teachers as Satisfactory. The percentage
frequencies Qf Not Satisfactory ratings for these two aask areas were

\
low. Forty-seven percent of teachers, when rating the tgferent
assistance rendered in "Planning lessons' stated the assfstance‘was Verv
Satisfactory. Other Very Satisfactory ratings given to task areas in
this category includedv”Selecting instructional‘materialsffor lessons'
(24 percent) and,”PLanning evaluation procedures'" (27 pergent). All

teachers rated the consultasive assistance received in "Planning

behavioral objectives' as Satisfactory.
} R ‘

v

Audio-Visual Technologv. Of the nine teachers who rated the

consultative assistance rendered in "Selecting audio-visual materials’
)7 percent gave a Very Satisfactory rating, 56 percent a Satistactory
rating and 22 percent a Not Satisfactory rating. Frequencies of teachers

rating other task areas in this category were too low for textual

discussion. ®
Instructional Process. Ratings of consultative assistance in
these rask areas were few. Of the four task areas that were rated, onlv

in "Utilizing individualized instruction” was the consultative assistance
)

rated as Not sSatisfactory.

Student Needs. In all but one of the task areas the majority ot
consultations with referents were rated as Satisfactorv. The exception
was that of "Creating useful remedial materials,” where HU per-ent o tne
Consultations were rated Satisfactorv and 50 percent were rated lot

®
Satisfactorv. Few teachers found consultative assistance given in

"o

Niagnosing individual differences’ (7 percent) and "Ohtaining st:lent
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background information' (5 percent) to be Not Satisfactory. The highest

Very Satisfactory rating of assistance was for "Obtaining student

background information' (40 percent).

Interpersonal Relationships. Very Satisfactory r;fings were

given to assistance received in '"Maintaining classroom control,"

"Developing team-teaching rapport' and '"Solving principal-teacher

evaluation conflict" by 50 percent of teachers. Thirty-two percent of
those who rated tﬁ; assistance rendered in "Solving teacher-pupil
problems" found that consultation to be Very Satisfactory. The highest
percentages of Satisfactory ratings were in "Establishing classroom

control'" (90 percent) and "Solving administrator-teacher contlict" (100

percent).
S IMMARY

Twentv-nine percent ot teacher respondents stated that, on
ovcasion, though they desired consultative assistance they did no£ seek
it. This fact was also recognized by supervisory personnel, tor 34
percent stated that thev perceived there to be some occasions when
teachers did not seek the consultative assistance desired.

Reasons given by teachers tor their inaction were manv, inasmuch
that 44 teachers gave a total of Y9 reasons for not seeking consultative
assistance. The most common redson given was that ot insufficient time,
though manyv teachers stated that either thev did not know where to tind
the jntormation thev sought or the intormation they did receive was
cither vague or impractical. Lack of available personnel to solve
vxperienced concerns was another commonly cited reason ror teacher

inaction. On the other hand, some supervisorv personnel stated that tor
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teachers to seek consultative assistance for their concerns implied
~N

incompetence and hence they were reluctant to seek advice. Supervisory
personnel also ack60w1edged that insufficient time and personnel *
shortages were causes for teachers not seeking assistance. On three
occasions supervisory personnel stated that before teachers will seek
assistance for their cogcerns trust and acceptance must be established.
Overall, }gachers stated that they were generallvy satisfied with
the consultative assistance they received from various referents. Onlv

17 percent of respondents were not satisfied with the information

received through consultation.
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® Cl'mpter. 10

SIMMARY, REVIEW OF FINDINGS, CONCLUSIONS AND MPLICATIONS

The final chapter of this resgarch study is divided into three

sections. The first section is a summary of the research problems 4 the

justification of the study, the conceptual framework and the methodology

.

used to conduct the study. In the second section a4 review ol t he L

rindings is presented. The third and tinal section ot this hapter deals

o
with the conclusions and implications of the study along with snggestions

tar tuarther researvh.
STUMMARY OF RESEARCH PROBLEMS AND METHODOLOGY

“roblems Considered in the study
This study examined the x:nsultative Needs of tea hers inoanidoer
Bign schools in selevted school svstems, Speciticallv, the

isked were:

"o owhat extent Gid tedvhers eoxperienie  onoerns i irous
sk areas?
C0 0 th what extent Jid teachers  casult with o tifterent personneld

(q order to solve those experienced  anceras!

-
1. "y owhat extent tid teacherss view themselves as = tanos?
.. T whal exUENL were there. ooooasions when tedsers oot

1

seek desired .onsultative assistance? and

-

). r« what extent were teddhiers satils:iled with the (onsuitdative

iasistance thev recelived?

v »
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Justification\of the Study

The study was justified for four reasons. First, tew research

studies had been considered in the field of,}he consultative needs of

teachers. Secondly, of those that had been completed nearly all directed

their attention to the concerns of neophyte or elementary school

teachers. TRirdly, ot the research studies encountered none had solely

addressed the consultative needs of junior high school teachers. And,

<o . . ' °
turther information concerning referents used by teachers on

tourthly,

4 consultative basis was neeJ!‘;

Conceptual »Frr..amveio_r'k

A - onceptual base tor the study was derived in part rrom the

literature and in part trom the research findings ot Plamondon 1973)

and Haughev (1976).

The oveljcal tramework statys that tedachers in experiencing

problems in the educational setting Seek the assistance ot either

tormal lv desienated or informally designated reterents. Whichever is

he ise, satistaction orGdissatistaction as anloutcome of the

consualtative 1nteriotlion ooours., fhese outvomes then lead evither to an

improved teacher student learning situdation and personal ‘protessional

srowth, or the consultee seeks another referent tor assistance.

Because of past experiences a turther option 1s present; the teacher

mav ot in tuture seek consultative assistance ror his concerns.

fiowever, because of the verv nature of their Jduties, their

{nteraction with students, peers and administration, and thetr desire

to grow both personallv and professionally, teachers will continue to

experience concerns related to administration, curricalum planning,
.

instruction or Jdiscipline.
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Research Methodology

A questionnaire, containing both closed and open-ended sections ,

was used to collect data. It was developed from those used by
i

plamondon (1973) and Haughey (1976). Two hundred and nine teachers
trom selected junior hi%h schools, and 48 supervisory personnel, troum
t\ﬁjr school systems in the érouince of Albérta; made up the population.
Once the data had been gathered, analysis was completed by using
trequency distributions, percentage frequency distributions and cross-

tabulations.

REVIEW OF THE FINDINGS

Findings determined tfrom the study.tor cach of the six main

problem statements are present in this part ot the chapter.

Of the 33 task areas listed, the majority of teachers sought

~

consultative assistance in eleven. lhey included all task areas in the
v. . N vy~ -
Sevelopment of Annual Curriculum and Program category and "Selecting

instructional materials for lessons,” "blanning evaluation procedures,"

"Selecting audio-visual materials,” "Diagnosing individual Jdifferences,"”

"sotivating students,’ ""Diagnosing learning difficulties,” "Obtaining

student background intormation” and "Solving teacher-pupil problems.
s N .
The two categories ot task areas receiving the highest {

percentﬁge frequencies of teachers seeking Consultative assistance were
Nevelopment of annual Curriculum and Program, and Student Needs. lew
reachers sought consultative assistance tor task areas in the Instruc-
tional Proces$ category. )

ienerallv, the percentage frequency distributions for male

teachers and female teachers were similar. of ~ajor signiticance was the
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finding that in '"Develuoping course outlines for the year,” "Selecting
{nstructional materials for lessons' and "Selecting audio-visual

materials" a greater proportion of female teachers sought consultative

assistadce than did male teachers. Though not a finding of major
significance, the percentages of teachers seeking consultative assistance

in "Solving teacher-teacher conflict" were much higher tor male teachers

than for female teachers,
Teachers having between one and three years ot post-secondary
education reported fewer task area concerns than did teachers with

four or more vears of post-secondary education. In’'the task apeas

“neveloping ¢ourse outlines for the vyear," "'Selecting long-use instruc-
P Y g o3

tional materials,'" "Planning lessons,’” "Planning evaluation procedures,”

"Selecting audlio-visual materials,” "Obtaining student background

*
informat ion" and "Solving teacher-pupil problems,’ the percentage

frequencies of teachers seeking consultative assistance Jdecreased as

<
vears of post-secondary education increased.

.

A ,
when examined by vears of total teaching experience, tewer

concerns were experienced by teachers with one vear of teacihing

experience than were experienced by -teachers with two vears of tea hing

experience. The ‘task areas in which the greatest perventages ot neophvie
teachers sought consultative assistance included "Developing ST se
outlines for the vear,” "Selecting instructional materials for lessons,”

"Obtaining student background information” and "Fstablishing classroom
control.”  Fewer teachers with tw@ or more years ot total teaching
experience sought consultative assistance for task areas associated with

L
Jiscipline. However, the task ireas jn the Deveivpment of Annual cCurri =lim
and Program category were of concern to more tedchiers Qith two veiars

total teaching experience than they were to tedghers Jrom nv otier aronp.
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/
In the Nevelopment of Annual Curriculum and Program task areas,

and "'Planning lessons," ”Plnnnlh; evaluation procedures,' "Motivating
students” and "Solving teacher-pupil problems” the percentage frequencies

ot teachers seeking consultative assistance gone}ully Jecreased as vears

ot total teaching experience Increased.

reachers who had one year of emplovment in their present school
9

reported high {ncidences of seeking assistance in the Development ot
Annual Curriculum and Program task areas, ”Geleetl‘r fnstructional
materials for lessons,” ''Planning lessons,'" and those task areas
associated with discipline. [In contrast, more tedchers with between
three and seven vears of employment fin thbir present school sought
Consultative assistance in Solving tedacher-teas her contlict,”
"Solving adminfistration-teacher contlict” and “Solving prind tpal-
teacher evaluation contlict"” than did teachers trom cther groups.

overall, tea hers of nrade 7 students sought slightly ~ore
Consultative assistan e for their task iared omoerns than Jd1d other

°

crade level teachers. This was especially the ase tor task areas ia roe

Teve lopment of Annaan Curriculum and Program categors and USelecting

instrivtional matertais tor lessons,” "Fstiblishing classroom ontrod,

Al ‘-v
Nrohiems.

'

“Maintalning olassroom control” and "Solving ted her-poapi.
Tedoners wno spent equal time teaching -0 tents frem crade 2ae rade !
Sought the most assistince 10 "71agnoos ity cadividual drrteren es’ oand
“uativating students.”

In terms .t sublect area taagnt, lower Int.stria. ACTs el ers
sought consultative issistance !or their  onceras *oan did teachers troem

other subiect areds,; whereuas, werall, the per entige !reguen les or

Social Stucdies teachers seeking Consultative 1ssist it e were igh owhen
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compared to those of teachers from other disciplines.

In each task area, at least 60 percent of teachers experienced

/
¥

recurring task area concerns. Those task areas in which the percentage

frequencies of recurring concerns were the highest included "Obtaining

' '

student background information,” "Motivatin students," ''Diagnosin
4 g 2

individual differences,' "Selecting instructional materials for lessons”

o

and "Planning behavioral objectives.
Higher percentage frequencies ot recurring concerns were

generally reported by méle teachers, especially in the Instructional

"rocess and Interpersonal Relationships categories. Female teachers

experienced high in idences ot recurring concerns in "Motivating

students,’” "oObtaining student background information'” and "Selecting
{astructional materiais tor lessons.'|
Percentage trequencies of recurring coneerns were iz in the

Cdtecories of Student Needs and Development of Annuai Curricalum oand

~secondary edu ation. [a

e

Program for tea hers with six wvears of pos
antrast, che highest peroentage Lrequencies ot Feourring conoerns 1or

e task dareas CEstablasaing o lassroom oontrod d "Marntaining lass-

room .ontrel’” were those of teachers with five cArs of post-sesondary
cducation.

Vhen examined by o total wvedrs op ledohioe experience, reoarring

Meoerns in Uhe S.dent Needs category were aigh regardliess ot toe

vy

Aombher Lt Lotal o vears3 o e it experlentce.  Aln Deopnvte tedohers Wwho
.o
couett o ons Latatlive assistan e 1n TSeledt iny Inselr . tiongl materials vor

ey

Yannine behdavi oral o Boe tives' oand UM o tivating stoadents”

Caperlenloed reo arriie task Ared ATEEER ST



: 198

Teachers with only one year of employment in their present
school reported high percentages of recurring concerns in all task areas.

This was especially apparent in "Diagnosing individual differences" and

"Obtaining student background information." All teachers with two vyears

of employment in their present scpool had concerns recur in "Fstablishing
classroom control." Generally, the rate of recurring concerns decreased
as vears of employment in the present school increased.

Recurring concerns were common to teavhers of all grade levels,
though, when considering all task areas, the higher percentage trequencies

-

were reported by Grade 7 teachers. This was particularly evident in
(e}

"Planning small group activities,'" "Motivating students,"

v

"0Obtaining
student background information” und "Maintaining ~lassroom control.”
Teachers who spent an equal amount ot teaching time with Grade 3 and
‘‘rade Y students experienced high trequencies of recurring concerns in
e loastructional Process task areas, whereas, "Obtaining student
Wi keround information’ was 4 recurring concern tooover <5 pervent o
teachers of all grades.

cavsico al Bducation teachers as well as those of Iadustrial Arts
Gnd tome Foonomics reported the highest incidences 0 recurring conoerns.
e createst percentdge trequencies reported by these subject rea
Cea.ners were in the task .areas asso. lated with Plannineg tor allv

lmstruction and Instructional Provess.

v

Q
“he two categories Ot task areas which received more mentions
¢ main oncern thnan odnyv other cateeories were Development o Artnuad
¢ .rricuosam and Program, and Stadent Needs. Task areas with the highest
Jeroentage trequencies of mentions included "Deveioping  course.outlines

ooty

Cor e vedr, C{asnosineg learning CITTlouities, Criaenesineg andivy taal



Jifferences" and '"Motivating students.” Very few mentions of main 199

.

concern were made for the task areas in the Instructional Process
category.

Male teachers found '"Developing course outlines for the year"
and "Diagnosing individual differences" to be the task areas of main
concern, whereas female teachers indicated "Developing course outlines

tor the vear' and "Diagnosing learning difficulties." Besides reportin
h g g 5 P 4

8

the remainder of the Student Needs task areas as being of main concern,

'S
\ o

members from each gender also found "Solving teacher-pupil problems' to

be a task area of main concern.

Fxamination of task areas of main concern by vears of post-
secondary education revealed that a high percentage vf teachers with
four or more years of post-secondary education regarded ""Developing
course outlines for the vear' as a task area of main cvoncern. Similar
findiags were also reported tor teachers when total vears or teaciting
experience and years of emplovment in present school were considered.
Other task areas ot main concern receiving high perventage !requencies

included "Diagnosing individual ditferences, “Motivating students’ and

[N "

S{acnosing searning difriculties.

reachers of all grade levels, Social Studies, Yathematics and
bivsical Bducation designated "Developing course cutlines tor the wear
1S 4 LdSK drea of main .uoncern.  Diagnosing individual Jditferences,

"wotivating students” and "Diagnosing learnin ditticulties” were 1l
5

—
-

~4in .oncern to teachers ot all arade levels and the Sclence and - FETIN

T . .
SStudies subject area.

Jupervisory personnel perceived “Neveloping course outlines tor

the vear, USelecting long-use instructional materials” and "Motivating
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students'" to be the task areas of main concern to teachers.
In all, 367 specific concerns were identified by teachers. Those

in ""Developing course outlines for the year' showed that teachers were
concerned ;ith the integration of a total year's program, being ’
consistent with other teachers,ldeveloping new concepts, and fitting
their Jdesires and skills to the program.  ncerns in "'Selecting long-use
naterials' centred on determining textbooks to be used and ensuring that
content was suitable for the interests and abilities of the students.
In "Planning lessons' the prime concerns were those of motivating
students, individualized instruction and the achievement of lesson
objectives. Alternative systems of evaluation and general overall
. onsistency were sought in JPldnning evaluation procedures” though
oncern was expressed tor the lack ot time for (omplete evaluations.

. : ¢

ey

"{me (in which to prepare) was also qentioned in "Utilizing indiviiu-
alized instruction.”

Concerns in 'Diagnosing individual ditferences’” centred arcund
weeting the needs of students, discipline problems, vontlicting evidence
Lt oahility and placement for extra hellp. ytudent irresponsibility,
sing time proritably and maintaining high levels of interest were siven
is important concerns in ”thivating students.'”  Though lack ot student

N

~ot ivation and insutrticient time were .oncerns mentioned in

lacnosing

tearning Jditriculties” the maln emphasis wds one of Mew mav [ohelp?”
Cahat is the specitic oconiern!”
Tn Coktaining student backgreund intormation’ the noerns
corred on the availability ot intormation pertaining to the R o I A TR T
¢ students, the 'nome backeround, curulative hehavior and previsgs s

1. hivvement.



Teacher inexperience and the inconsistency of standards in
schools and between teachers were concerns mentioned in both "Estab-
lishing classroom cpntrol" and "Maintaining classroom control.'" Other
specific concerns related to the discipline task‘éreas fncluded

.

student disregard of rules, student immaturity, unmotivated students

i
-

and a lack of communicafion.
When asked to identify those persons with whom thev cunsulted” in
relation to their experienced cdncerns. most teachers stated that they
consulted with one referent for their task area concerns, whereas few
teachers sought assistance from two or more referents. However, the
percentage frequencies changed slightly in those task areas accredited
to Student Needs and Interpersonal Relationships as, generallv, more
teachers sought consultative assistance from a second referent. On
nvcasions three referents were utilized for some task area concerns.
Teachers, when seeking consultative assistance for their task
irea concerns primarily sought the aid of teachers in the same scnool
(overall, 85 percent). This was adequately indicated in the task areas,
"Selecting instructional materials for lessons,” "Planning lessons,”
"Planning evaluation procedures," '"Motivating students" and.”Develuping
tvam-teaching rapport.’ Principals were utilized as an additional
secondary source of vonsultative assistance by approximately 27 percent
of teachers, though when Interpersonal Relationships task areas were the
reason ror assistance being sought,‘approximately 50 percent ot teachers
sought the{r help. On average, 13 percent ot teachers sought assistance

from teachers from other schools and central otfice or area statf. These

referents were mostly consulted on matters involving she Development o
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Annual Curriculum and Program. Few teachers (2 percent) used xggional
office persons as a consultative assistance referent.

The majority of teachers also viewed themselves as a source of
consultative.assistance. especially in the case of assistance rendered to
colleagues in the same school. In terms of giving assistance to
colleagues in othér schools, only one-third of the teachers indicated
this was the case. The task areas in which assistance was, in both cases,

most frequently given were '"Developing course outlines for the vear,"

[ {2} '

"SeleCting instruttional materials for lessons, Planning lessons,'
"Motivating students," "Establishing classroom control” and "Solving
teacher-pupil problems."

In responding to that part of the questionnaire in which teachers
were asked if there were instances when they had not sought consultative
assistance for their concerns, approximately ovne-third of the teachers
cave an affirmative response. Of the reasons given for their inaction,
insutfficient time: did not know where to find the information; lack ot
available personnel; information given not practical; does not suit
needs, vague; previous experience was negative; and capable of solving
~wn problem were the most frequently cited.

Supervisory personnel also perceived that there were occasions
when teachers tailed to seek assistance for their task area concerns.

"hey gave the following reasons for teacher inaction: nay inmply
incompetence, lack of direction by administration, insutrticient tinme

‘or Jdiscussion, vapable of solving own problem, and trust and acceptance
—ust first be established. They also recognized the lack of available

consultative personnel.
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. When asked to rate the consultative assistance received, more
than half of the teachers found the assistance rendered in "Operating
audio-visual equipment," "Teaching concepts, constructs, generalizations,"

"Maintaining classroom control," '"Developing team-teaching rapport" and
"Solving principal-teacher evaluation conflict" to be Very Satisfactory.
In only "Planning student grouping with class,” "Utilizing

individualized instruction," "Creating useful remedial materials" and
”Sblving teacher-teacHer conflict" did most teaéhers rate consultative
assistance as being Not Satisfactorv. However, when considering the
rating by teachers of the assistance given in these task areas two points
mnust be’realized. First, the problem area, because of its inhe;ent
difficulty, does not necessarily permit solution by the advice given.
Secondly, the actual advice given, because of its individual nature, may

not solve the specific problem.

.

Congruence of the Findings to Previous Results and Opinions

The purpose of the study was to explore the consultative
practices of teachers in an attempt to contribute to the theorv applicable
to consultation. In order that this might be accomplished the findings
of the study are discussed in the context of the results and opinions of
previous research studies presented in Chapter 2.

Even then, the discussion of the tindings of this research will
not be as complete as ovne would wish due to the inconsistencies that
Arise trom study to studv, in terms of categories and definitions used.
For example, Moller (1968) speaks of ''classroom instruction'" in global
terms, whereas in this study®classroom instruction included all of the
task areas in the Planning for Dailv Instruction categorv. Also,

whereas Miller and Hodgson (1953) broadly address the topic of "individual



differences" in their research, a more specific term -- '"Diagnosing
individual differences'" -- is used here. Therefore in the melding of

concerns certain assumptions have been made by this researcher.

Consultative needs of teachers. As has been previously mentioned,
- W

other research studies dealing with the needs of teachers have had as
their focus either the concerns of beginning teachers or teachers trom
¢lementary schools. This study, in considering the problems encountered
bv teachers in an edu;ational setting, looked, from a broader perspective,
at the concerns experienced by junior high school teachers in six task
area categories.

Concerns experienced by teachers, as reported in the literature,
most often centred on student motivation, discipline, c¢lassroom instruc-
tion and pupil evaluation. Both Franc (1970) and McGillivray (1966)
found tfrom their research that student motivation and discipline problems
were major concerns experienced by teachers. Their findings were sub-
stantiated bv data obtained in this study, as the majority ot the teachers
sampled sought consultative assistagce in "Motivating students'" and

"Solviag teacher-pupil problems.’

"(Classroom instruction,"'" an all ehcompassing term used by Moller
(1968) and Franc (1970), was not, as a collective catecorv, considered bv
the majority of teachers sampled to be of concern. But, when the term
was segmented into task areas more specitic to a given situation as in
“Selecting instructional materials for lessens,” "Planning lessons' and
"planning evaluation procedures,” teachers proved to be more responsive
in expressing their concerns.

Franc (1970) found from her research that "time" and "administra-

tion-teacher relationships'" were concerns otten expressed by teachers.
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Time as a task area was not considered in this study, though as evidenced
by the specifig concerns of teachers delineated in Chapter 7, time
available for consultations and the development of'evaluation models was
an important concern of teachers. As Qith the finding of Franc (1970),
some teachers in this study stated that "Solving administration-teacher
contlict' was of concern to them.

Nata gathered by Ellis (1974) and Miller and Hodgson (195})
showed thwt curriculum planning and adjusting to the needs and abilities
ot students re of major concern to teachers. Similar tindings were
obtained from this study as a large proportion ot teachers sought
consultative assistance ig "Developing course outlines for the vear' and
some sought help tor their concerns in "Planning individualized instruc-
tion."

RKuefler (1959) trom his research tound Lha% neophyte teachers
often tailed to rereiv; consultative assistance when 1 was most needed.
“hether this was due either to a lack of personnel or reticence on the
part of the teacher is not clearly stated. What is apparent from this
studv is that even thongh tormal and ?nformdl reterent Networks are
wailable in schools and school svstems teachers do not on cooasion seex
assistance for their concerns. This mav be because thev Jdo not know
where to go ror information, because there is a lack of available
personnel, because a previous experiance was nezative, or because the
informat irn previously received was vague and didlnot suit their needs.
Seedless to say, this Is especially disquieting as such assistance is
~uvh needed when one considers that manv teachers dre “oncerned with
inadequavies in their subject area background and lack a mastary of baslic

.

tedaching methods.



: 20k
Fuller (1969) and later Kass (1975) had proposéd that teacher
concerns evolved through a three-phase developmental sequence. This’
conceptualization postulgted that teachers were first concerned with the’

self, secondly with instructional matters, and thirdly with the individual

2
,

learning problems of students.

Patterns in the seeking ot consultative assistance existed. Data

from this study primarily showed (Table 7) that in terms ot voncerns
related to teacher survival, neophvte teachers were in the main those who

sought consultative assistance in "Selecting instructional materials tor

.

"planning lessons,' "Planning evaluation procedures,”

lessyns,’
“Selecting audio-visual materials,” "Establishing classroom control”™ and
”ﬂnnitorlng classroom control.' Conversely, tewer beginning teachers
sought assistance in the instruvtioq&l natters areas and in these task
iredas associated with the specitic needs of their students.

However, tedachers with between three and seven vears of teaching

cxperience proved to be more concerned with the instructional and student

seed Task o oireds such s Teveloping course cutlines tor the vear,

"Selecting l\*rlg-u}?\\inst ructional materials, "Plunning behavicral

\N
v e Ty v . . 3 . . . vy LR .
cbhyectives, Planning individualized instruction, Tedaching Conoepts,
Snstracts, ceneralivations,” "Diaznosing individual ditrerences’ and
"Hiagnesineg learning ditficulties.”  That teachers with only 1otew veadrs
t teaching experience should be concerned with "Diagnesing individual

X

itreren. es ind "Niavnosing learning ditticulties,” both ot owhioh are

stadent-.entred - oncerns, would seem to be in ontilct with the assump-
tions propused by Xass.  However, Kass Jid mention that teachers may well
“iss throuch these wvarious Jevelopmental phases at ditferent rates.

t

Lpart rem Lals, LarZer percentages of teachers having between three and
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seven vears of teaching experience did, in general, seek assistance for
instructional matters than did teachers from other groups.

Teachers with eight or more yvears of teaching experience were on
the other hand primarily uoncenuub(over 60 percent) with the student-

centred task areas, namely "Developing course outlines for the vear,"

~
T

"Selecting long-use instructional materials,” "Selecting instructional

naterials for lessons,” "Diagnosing learning ditficulties" and "Obtaining

student background intformation.” Also, thev noticeably sought consulta-

tive assistance tover 40 percent) in "Creating usetul remedial mmaterials,”

“Planning behavioral objectives" and "Diagnosing individual' dittrerences.’

Although the majoritv ot teachers in this 2roup scught consylta-
tive assistance in "Selecting instructional materials for lessons,"
"Planning evaluation procedures” and "Selecting aud io-visual materials,"”
which are task dareas generallv thouvht of as those pertaining to teacher
survivial, this mav have been Jdue to the teachers' added desire to meet

Geospeinic needs or individual stuadents, or that the varving degrees of

crpetence displaved byoteachers are direvtly reldated to the concerns
vipericeared,

dowever, these data show that teachers, regardless of vears of
teaching experience, are concerned with curriculum matters, instructional

procedures and individual student needs.  Because some teachers after

many vedars o0 teaching still view these dreas as heing of oncern, Kass's
SHLITY ThAL Zed ers move frem ostiace Do ostaze dt Jdifterent rites, nd o in
SsoTe Instin es ot 4t 2L, s suoastantiated.

rTouping vears ot experience together as was dfone in this stuagv

Jld ot pernit a tuil o examination ot the reliability ot the assumptions

posited hv desi Toohave done so o would have reguired 1 more detailed
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analvsis ot teacher concerns according to specific individual vears ot

teaching experience.

Rg&lggglﬁgﬁjice personnel as referents. In the related litera-
ture, little evidence existed of regional office personnel being utilized
as consultative referents. Data gathered by Haughey (1972) showed that
teachers expected to use the services of regional office pergonnel with
14 major role being that of assisting in curriculum development (Chapman,
1972). o7

In this study, only 2 percent of teachers stated that thev sought
consultative assistance trom regional ttice personnel. [hose that were
utilized bv teachers most trequently rendered assistance 1n those task
Areas associated with the Development ot Annual turriculum and Program.
Task oareas in other cuategories in which assistance was sought trom
recionat ofrice personnel indluded ”Sélecting instructional materials

for lessons’” and "Creating usetul remedial —aterials.”

entral oftfice personnel s reterents. wle 1971y stated that
me ! the recoenized roles ot centril orftice personnel has been that of
nelping with ciassroom problems and inservice education.  Though no
~“ention was made ot the inservice capabilities of central oirice start,
teachers (11 pervent overall) did recognize their uselulness in ~rrering
consultative assistance.  Approximatelv 29 percent of teachers i know-

lealing

Ledeed seewing the ald of central ofrice personnel in ~matters
Wwith the Development ot Annual Curriculum and Program.  Few teachers ised
the services of cventral ottice personnel in those task .areas Jdealineg with

classroom management.  This proved to be in direct contrast to a Yinding

ot Hewko's (1963), as he round that junior high school coordiniators were
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used extensively as referents for théaﬁkvelupment Qf effevtlve methods of
classroom management. However, this dichotomy in tindings may well be
the product of a change in the demands placed on curricular coordinators.
Currently, teacher utilization ot these, resource persons (Table 18) is
primarily in terms of concerns in curriculum development, an area in
which their expertiSe.includes a knowledge of the corricylum as it per-
tains to the school system as well as to other-individual schools.
?kLoug,‘hlin (1965) had tound in Ws study that central ottice
personnel were commonly asked to provide materials an programs in order
that the individual needs and ditterences ot students might h; met. This
Jid not prove td™Ne the case in this study, as onlv a tew teachers stated

thev sought consultative assistance trom central ortice personnel in
"Planning individualized instruction.”

The number and availabillityv of consultative personnel was
questioned bv Haughey (1972) and deron (1969) as teachers telt that
Sesides there being an insuftficient number of central ottice personnel
aodeal with all teacher concerns, these consultants had little time in
wanich to vonduct their duties. These were 1lso converns ot teachers in
this studv. Two or the main re;sons given bv teachers ror not seexking
consultative assistance were the lack of availabilitv ot personnel and

the availabilitv of personnel was not .onducive to the timetable (Table

320,
y

\
Principal as a reterent. Often in the literature tne principal
is depicted as one whose role :involves programming, stimulating or

coordinating. Hrvnyk (1963) was more specific, as he suggested that tor

//‘;xhe principal ‘urriculum development is an important task, whereas

Tioikowski 1965) found that half ot the teachers in his study received
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principal assistance {n planning projects and untts ot work, [he data
obtained in this study shuwed that many teachers (approximately 35 per-
cent) sought the help vt the school principal in "Planning evaluation
procedures,” "Diagnosing individual ditterences'" and "Motivating
students.' But, the main areas in which teachers sought consultative
isslistance were those {nvolving "Obtaining student background intormation’
ind those task areas associated with the Interpersonal Relationships
Litegory. In the latter task areas, "Establishing ylassrqom control,”
“saintaining classroom control,” "Solving teacher-pupil problems” were
those areas i{n which most teachers sought assistance tram the principal.
m the other hand, verv few teachers used the principal as a reterent tor

converns experienced in the Audio-Visual Technology task areas.

colleagues as reterents. The cverwheloing indication trom the
literature is that teachers use  olleagues ius reterents tor concerns
experienced in the tield ot education (tormaner, [/n5; cardner, 1971,
Tortie, AI7O). oherg (1975) tound that in planning  urriculum needs
teachers sought advice trom other teachers, whereas Mooiilivrav (iJ6s)
crom is resedrcin was dable to state thit «5 _er ent ot tea hers Lsed
colledasues as consultants.

In this studv, =) percent ot thaose tea hers sarpled sought con-

sAltative assistance from their vodleagues. The tisk areas in which
N »
teachers most-otten sought collegqal advice included "Selecting instruc-

ticnal materials ror lessons,” "Plangimg evaluaticn procedures,

e .

"Niagnosing individual Jditferences,” ""Motivating students'' and '"Diagnosing
3 g 4

learning Jifficulties™ (Table 28).
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Preliminary study by Plamondon. In the sfudy conducted by

Plamondon (1973) teachers were asked to designate, from a prescribed

/
{

list of 28 task areas, those areas in which they would have sought

issistance were it available. Data obtained by the study showed that

nearly all teachers would have sought assistance in gaining more bauvk-
-

ground inrformation on their students. Further, assistance would have

'

been requested in the areas associated with student needs, individualized

instruction, models of evaluation, and Jemonstrations.

“hen also asked tu indicate those personnel best suited to
,

.

osrovide the assistance thev sought, teachers chose in-school persvnnel as

<

1

“heir primary seurce inoall tusk areas.
Similar results were obtained from this studv. Tleachers indivated
that obtaining bavkground intormation on thelr students was o! major

J

importance, to the extent that nearly all teacners sought assistance from
Cirious referent sour.es.  Other task areas invelving individualized

{mstru.ction, student motivation and learning iz ficulties wery 1lso ot

-

Meoern to teddiers. For the most o part, tedcbers sconeht odssistance or.m
their  olleacues in the same s heol, and the schood orincipal.
In-schoel persvnnel were most used, In the cdse ot the tiamoendan

studyv, 1n the dreas of Clarriculum and Progran Tevelopment "Methodod o

»

and Iastructional Teohnigues” nd Ustadent Puraluations. ita rrom e

Sresent study stowed that the reterents ased by ted ers Tor those Are s
t

NLern were the samne. .

Consustative sty by Haughev.  thoaeney o4 Te i hasing her wWors
SN the explurateory resedarch onoPlamondon o T s aent to determine the
onsuLtative needs ot clementary teds hers an Thtee ~on cLsotoan Albherta
T

S ool sustem. Tantormation pertainine ° Chie pers s YL e t e
r ]
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quality of assistance received, and the reasons for teachers not seeking

‘ {

assistance was also sought.

Twenty-one task areas were grouped under four major headings,
Curriculum and Program, Instructional, Audio-Visual Technology and
special Student Needs. Of those four task area categories, the task
areas in Curriculum and Program \Developmeﬁt of Annual Curriculum and
Program) and Special Student Needs (Student Needs) received the highest

’ )
perventage frequencies of teachers desiring consultative assistance -

their «omerns.  Findings from the current study replicated these ot
Haughev.
»

“hough large perventages ot teachers from both studies vonsis-

tently scught consultative assistance in the ardas ot Development ot

snnual Curricalum and Program, and Student _"eeds.the per-vntage

: >

'requencies ot teachers seeking asskstance in each specific task area
were in some instances quite differedt.  Those in which the percentage

Crequency Jitrerential is areater than 10 percent.age points are reported

\
1 this  ompardtive summarv.

In cach 0! the Development ot Annual Curricolum and Program tass

{reds toe per entage !requencies ot ecach studv dre gquite Jitterent. She

"o g v

~ost neticeable was that, in "Developing course outliines tor the vedr,

"L percent ot junior hiigh schoel teachers sought consultative assistance

coar thelr oncerns, as compared to ) peroent revachers 'rom civmentary
S Tools. UPlanning evaluation procedures’” was ool Meern to Lo per.ent
vtocun1or high school teachers though onlv 0¥ percent ot civmentary

s ool tea hers Jdesired assistance in the same ared.

¥
nverselyv, the percentage !requencies of ciementary s hool

.

ferohers whe stated that they needed help in Toperating audio-visual
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activities" and "Utilizing individualized instruction'" were much larger
g

¢

than those reported for junior high school teachers.
For concerns in ''Diagrfosing learning difficulties" 66 percent of
junior high school teachers sought consultative assistance. This was a

much lower percentage than the 85 percent reported for elementary school

teachers. However, in "Obtaining school bgtkground information"” the
oppusite was the case. Junior high school teachers ("h percent) sought
consultative assistance for this task darea with greater frequency than
Jid elementary school teachers (54 percent). Percentage frequencies ror
teachers experiencing concern in the area of discipline (5l percent)
were the same in both studies.

personnel cvonsulted for task ared concerns were to a leree
extent the same. The main choices o1 referents were teachers in the same
school and the school principal. Also, the degree ot satistaction
ewperienced with the assistance rendered bv these reterents wds
ipproximately the same tor each studv.

Tnoterms of the reascons given by both Sunior nigh schooel

teacherss and elementary school teachers for thelr not seeking assistance

’
cor their conoerns, the variation in redsons most o cited were siight.

ama

Whereas in Haughev's study the main reasons tor teachers aet seeking con-

7 e o

sultdtive assistance were "No one to ask or fidn't know,” oo tire
» A

ot tiigh priority major voncern,” and U"Didn't want to taxe ap teacher's

4
cime,’ teacners in the funior high svgols sampled cave as thelr ~ain

reasons Clnsurricient time, 5id et kovw wrhere to o siad Intormation,

TTack ot availamility ot persconnel” and latormation civen not practicoal,

does not osit needse, viguel”
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Interpretation of the Findings and Their Relationship to the
Conceptual Framework

In the conceptual framework the main tenet was that teacher
concerns, be they conceptual or pragmatic, were c?clical in nature.

For the initial facet of the cycle, the identifigation of concerns,
the findings revealed that junior high school teachers often experienced
concerns in developing programs and course outlines, and in meeting
student needs. When examined as discrete groups the concerns of teachers
often varied. For example, an increase in post-graduate education led to
a decrease in experienced concerns, perhaps indicating that tcd(hQ(S; in
caining acvademic competence and maturity, adopt a more "professional
crientation to their work. Neophvte teachers on the other hand tended to
cxperience rewer concerns thag did other teachers, except in the areas
that might be loosclf labelled as involving "survival.” These would
in.lude Jeveloping course outlines tor the vear, selecting instructional
~aterials tor lessons and establishing classroom von From these
Cindings the proposal mizht be rorwiarded that beginnin eachers, other
tihan seeking help toostay alive in the efoational milieu, are either
qot iware of their =short-. omincs or do ot seek dassistance ror tear of
being identified as incompetent. At the same time it could be reasoned
that those new to ted hing have insufricient time in which tu seek
assistance, bhesides not having a tench ~ark tfrom which to assess them-
selves,

e hers who nave been in the ﬁdﬁelﬁuhowl ST 4 Tew veadars, on o toe
“ther nand, experienced 4 greater need tor consultative assistance in
solving teacher-teacher contlict than did other teachers. This would
seem Lo Suceest that as tenure in the schoel s vstablished, teachers

lssert fhemselves more, and Institute curricular and methodological
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domains besides guarding territortal and hierarchical positions.

Teachers, especially those of Grade 7 g%udents, indicated that
the "discipline" task areas were most often of concern to them. This may
perhaps be attributed to a "testing" of both the teacher and the system
on the part of the students entering a new social and academic environ-
ment. Industrial Arts and Home Economics teachers, possiblv because of
o
fhe individualized and motivational nature of their courses, experienced
tewer task area'cquerns than did other teachers. From this finding,
the conjecture might be that the organized nature of the program offered
or the segregation of Industrial Arts and Home Economics laboratories
from the main bodv of the school may have been instrumental in these
teachers not seekiné consultative assistance.

In considering the second facet of the cvclical nature of the
conceptual framework, namely the reterent chosen when seeking consultative
assistance, colleagues from the same school proved to be the modal choice.
This was especially apparent in selecting instructional materials for
lessons, planning lessons and planning evaluation procedures. [cachers
sossibly turn to their peers for assistance because thev share common
soncerns, because they are conversant with the problems experienced and
are available, or because their judgment is trusted.

However, when considering concerns associated with interpersonal
relationships, teachers also frequentlyv sought the assistance ot the
school principal. Needless to say, when the teachers' respect tor and
reliance upon the ultimate authority of the principal is considered,
4long with his power to make decisions and his capacity to arbitrate in
.conflict situations, the fact that the principal is often consulted is
not surprising.

In contrast, central office or area statt, perhaps bevause of
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their awareness of the total school system were utilized as referents, in
addition to school colleagues, for task areas involving curriculum and
program development.
A J

Wwhen considering the third®facet of the conceptual framework, the
teacher rating of consultative assistance received, more than half of the
teachers stated the assistance was satisfactory. Only a few teachers
expressed dissatisfaction with the help rendered by referents. The fact
that the majority of teachers were satisfied with assistance received
would in itself seem to be contradictofy, as most of the teachers stated
that concerns were of a recurring nature. However, Maslow's hierarchy of
needs suggests that once a basic concern is resolved through consultative
assistance, an awareness of higher-level concerns within the same domain

3

mayybecome a recurring factor.

Some teachers, as suggested in the conceptual framework, do not
seek the assistance of a consultative referent for their concerns. Though
specific reasons for not doing so were given by various teachers, the
point at which the assistance was not sought by teachers was left unanswered
by the study. In other words, one was not able to determine from the data
zathered whether teachers Jdid not seek assistance because of a previously
neyative experience or because the problem eventually solved itselt. .-

The final aspect of the conceptual {ramework, the personal and
professional growth of teachers, was not directly answered by the study
data, though teaching might be posited as a dvnamic process in which prob-
lems and concerns are constantly evolving to the extent that personal and

protessional growth occurs.
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CONCLJSTIONS AND IMPLICATIONS .

Within the first few months of the scholastic year a wide variety
of concerns in tﬁe educational setting is experienced by junior high
school teachers. In oréer to solve these problems, interaction between
teachers and consultative personnel may occur at either a formal or
informal level. Interactién of this nature can be initiated either by
con;ultants or teachers. For this study a limited perspective of con-
sultation, namely that initiated by a teacher, was held by the researcher.
This perspective was specifically taken in order to negate the stigma of
incompetence often linked to consultant-initiated consultation.

This study shows conclusively that teachers seek consultative
assistance from both their colleagues in the same school and the school
principal in an endeavor to solve the majority of those concerns. Other
sources of assistance such as central otfice or area staff, teachers
‘rom other schools and regional office personnel are utilized but on a
much smaller scale. At times when junior high school tedachers have not
sought assistance trom those referents alretdy cited, the reasons given
suggest that apart from a time factor, teachers Jo not wxnow where to 2o
‘or assistance or that the information received is not alwavs suitable to
their needs.

. [he implications to be drawn from these findings as they arfect
individual schools, school svstems and teacher training institutions ire

described below.



PRESERVICE TEACHER TRAINING PROGRAMS

Teacher Training Institutions

In institutions involved in the preparation of prospective
teachers, special consideration should be given to the problems and
concerns encountered by teachers in the educational milieu. This i{s of
the utmost importance, as the literature clearly indicates that teacher
preparation programs inadequately prepare educators for their accepted
vocation (Lortie, 1975; Unruh and Turner, 1970). Through such a reevalua-
tion ot program content, greater accommodation should be given to prag-
matic ideas, situations, and solutions in order that teachers become
better prepared to meet and deal with the responsibilities placed upon

them.
INSERVICE TEACHER TRAINING PROGRAMS

School Systems

School systems should, in considering the needs ot teachers and
the "current' utilization of formally designated consultants, consider
the establishment of a more diverse network of generalist/specialist
consultant positions. This consultative network could include some or
all of the following:

1. A series of resident school-based generalist 'specialist
consultant positions could be initiated throughout the svstem on a part-
time basis. The consultants could be developed as an extension ot the
Jepartment head position often found in senior high schools. Through
these persons, consultative assistance could be rendered in terms ot the
concerns experienced. Discussing teacher needs and advising on classroom

aids and demonstrations would be the main runctions of the consultant.
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2. A body of full-time resident curricular consultants could be
established within the organizational structure of the system central
office. These consultants who would be either generalists or specialists,
could be developed as an extension of the consultant tunct fon found in
the elementary grades of some school systems.

Assistance provided would be initiated either by the teacher or
the principal in order to discuss teacher needs, intorm school personnel
of consultative service and facilities available to them, advise on
classroom aids, and speak at school meetings vn common school problems.
Another important aspect ot their duties would be to liaise between
virious schools in the svstem besides encouraging experimentation with
new teaching methods.

}. A body of full-time curricular consultants could reside in
teacher resource centres which are already available to elementary school
teachers in some large school svstems. Assistance in this case would be
initiated bv the teacher in order that he might develop vurricuium
rescurces, dJdevelop professionally, develup new programs, an aid in the

coordindation ot grade and subject materials in order to meet the svstem's

needs.
Individual schools ’

1. within individual schools, principals at the beginning of each
school vear should initiate an orientation seminar tor their statt. A

Curriculum ror orientation seminars vraanized dv the scheol crincipals
r tor other "inservice programs'' may possibly be developed rrom those
"specific voncerns' Jelineated in Chapter 7. Tthis program, besides

ot fering general school information, should specitivally address suach

topics as an ovverview of the consultative services available to teacher,
F
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the location of resource material and audio-visual equipment, the
procedures to be adopted when dealing with ordering of s;pplies, field
trips and teacher-parent meetings. Also, special attention should be
given to the desire for consistency in tollowing course outlines,
establishing and maintaining discipline aqp the evaluation of/pupil
attainment.

2. (Cunsideration should be given to assigning neophyte teachers,
and those teachers new to the school system, to teachers known for their
"experience' in educational matters of concern to teachers, in order that
the initial burdens and concerns of teaching might be shared.

i. Tleachers who have been designated as ”exberienced” teachers,
1u} wio accept the consultdtive nature of their thies should be attorded
time in which to accomplish this additional task. These teachers may be
“seneralist” or “specialist' educators Jdepending upon the task at hand.

4. Teachers should also, through the utilization of "Protessional
Development' davs, be encouraged to exchange ideas, to meet with other

v

teacners, and 1o discuss dreds or oconcern.
STULESTIONS FOR FURTHER RESEARCH

As this studv ased a population of junior high school teachers
trom tour school svstems, a question which arises is whether similar

L4
“indings would be btained were the studyv to he replicated on a provincial

Secause of the very specialist nature ot curricula taught at
senior niech schools it mav well be round that teachers experience
concerns of 1 . ompletely different order.  Theretore, a study of the

consultative practices otf senior high school teachers at the svstem or

-



provincial levels would seem to be essential. A replicative study
involving the whole province would enable one to determine whether

regional disparities exist in terms of concerns experienced by teaclers
K

and reterents used.

For comparative purposes, cross-sectional studies involving

schools from all levels of %emeniary and secondary education dould be

. »
appropriate. Further, a longitudinal sstudy involving research into
teachers' concerns throughout the academic vear would facilitate the
1n91vs154ut teacher concerns as they Jévclop, arg dealt with, and
pussibly later recur. A study to determine whether concerns experienced
hv teachers at the beginning of the vear are similar to those experienced

At vear's end could also be helptul in the design of teacher inservice

programs.
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APPENDIX A ‘/‘w

A SAMPLE COPY OF THE LETTER SENT TO EACH SUPERINTENDENT OF SCHOQLS
FOR THE SCHOOL SYSTEMS PARTICIPATING IN THE STUDY



May 24, 1977

Dr. G. J. Rancier
Superintendant of Schools
County of Strathcona lo. 290
2001 Siierwood Drive
Sherwood Parx, Alberta

T8A 3W7

Daar Dr. Pancler:

2
One of our doctoral students, Mr. Christophar Harrison, plans to corduct
his dissertation ressarch in tre fi=1d of ecemsultative n-2dms and practices
of teachars in junior high schools. This is a follow-up to previous wvork
conducted by Dr. Margaret haughey of this dJdepartment (a copy ol a recent
article entitled "Cuusultative Practices of Tlerentary Sciwol Teachers;
Some Research Findingzs,"” is enclosed).

Mr. Yarrisoa would 1ine to obtafin -lata fromn teachers euployed in schoois

in your couaty, as well as in the lounty of Farklaau and the _dcorton

Public Setool Cisirict. i:is methodology ond questionnaira/interview scnadule
rave alcealdv heen demalonad, i Fanes to s2nd the ar2stlonnaire to all

junior high school teachers ia your scliool system, with ilnterviess telng
conducted with teacners on a vbluntary lasis. Tn2 overall project has been
d{scussed with “r. Samuel Johnson, en employee of vour school system curra=atly
undertal:ing zraduate researcu in tals department.

Lefore Mr. iarrison proce2ds anv further with his research it wolld b2 nelpful
{f he could discuss the project with elther you or another official I

a your
central off{ce.

Wwould you nlease contact me as eoon s possitle concetning this nratter.

(

Yours siacerely,

E. A. Holldaway
Professor /

LAH/hlp \
Er.clcsurae



APPENDIX B

A SAMPLE COPY OF THE COVERING LETTER SENT TO PRINCIPALS
WITH IHE QUESTIONNAIRES To BE DISTRIBUTED



Dear Principal:

At present I am on a leave of absence from the Edmonton
Public School Board to complete doctoral studies in Educational
Administration. The dissertation is in the field of consultative
needs and practices of teachers in junior high schools. Approval
to conduct the study has been obtained frecm Dr. T. Blowers of the
Edmonton Public School Board, and my advisor Dr. E.A. Holdaway.

In order to collect the necessary data, all teachers
within your school are requested to complete and return the
enclosed questionnaires. Would vou please carry out the follewing
procedures:

1. Distribute one copy of the questionnaire to each
staff member in vcur school who holds a valid
teaching certificate.

2. Provide a mechanism whereby teachers may return
completed questicnnaires in sealed envelcpes to

you while respecting anonymity of response.

3. Reep the completed questicnnaires until 1 can
collect them.

I hope that you will try to obtain replies from everv
staff member. All data received by the researcher will be treated
as privileged inrormation.

Thank you for your cooperation.

Yours sincerely,

¢

Christopher Harrison
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APPENDIX C

THE TEACHER QUESTIONNAIRE

23k



"

FORMAL AND INFORMAL CONBULTATIVE PRACTICES \
OF JUNIOR HIGH SCHOOL TEACHERS
(TEACHER QUESTIONNAIRE)

Purpose of the Questionnaire

On the following pages are a few questions requesting some
personal data, but mainly the questions refer to:

a. What are the specific concerns of teachers in selected
task areas?

h. With whom do teachers consult in terms of these concerns’?

¢. To what degree are teachers satisfied with the
consultative assistance received?

d. Do teachers act a8 a source of consultative aissistance?
R S I
For the purposes ot this study, '~onsultative assistance”

is Jefined as:

Assistance which is derived bv a teacher-
initiated seeking of advice and/or assistance
that ocvurs in an educaticnal setting between
4 teacher and other personnel.

Such personnel may inclyde the principad’, colleagues Mn schopl,
colleagues in other schools Xschool svstem central office or?
irea office staff, or Albértd Department of Education

regional office statf.

Cenegikvlns}fpcg}oﬂ§

l. Please answer each question. It should take approximately half an
hour to complete all sections of the questionnaire.

.
). on completion place questionnaire in original envelope and seal.

3. Return the sealed envelope to your principal, who will see that it
is returned directly to thg¢University.
I

4. DPlease ensure that vou have returned the completed questionnaire to
vour principal no later than November 7, 1977.

ALL DATA COLLECTED BY THE RESEARCHER WILL BE TREATED AS CONFIDENTIAL
INFORMATIUON. '

Your cooperation is very much appreciated. Thank vou.
Christopher Harrison

Department of Educational Administration
The University of Alberta
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APPENDIX D

THE SUPERVISORY PERSONNEL QUESTIONNAIRE
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APPENDIX E

A LIST OF THE SCHOOL SYSTEMS AND SCH
PARTICIPATING Ly THE STUDY
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EDMONTON PUBLIC SCHOOL DISTRICT

Highlands Junior High School
Killarney Junior High School

D.S. MacKenzie Junior High School
Ottewell Junior'High School

Westmount Junior High School

EDMONTON SEPARATE SCHOOL DISTRICT

St. Cecilia Separate School
St. Philip Junior High School
St. Thomas More Separate School

Sir John Thompson Separate School

-

COUNTY OF STRATHCONA

Clover Bar Junior High School
Fort Saskatchewan Junior High School
F.R. Havthorne Junior High School

Sherwood Heights Junior High School

COUNTY OF PARKLAND

H;w. Pickup Junior High School

Stony Plain Junior High School

Wwoodhaven Junior High School
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