30751 _[*r-;

Nat»onal Library Bubhotheque natlona|e :

CANADIAN THESES

.- s

THESES CANADIENNES

of Candtla du Canada " ON MICROFICHE _~ SUR MICROFICHE
. . . i - <
. . . . . ' . - ‘\‘. .
. ir.. s - . . » -
i‘ ' . a - -
. . -
NAMI - D e ) /j,/ VI Y T
NAME OF AUTHOR/NOM DE L*AUTEUR SN RS rleerin) S : S WA :
. C ) . (.":/ D) ) ’ i : o . ' ,
" TITLE-OF THESIS/T/TRE DE LA THESE— - 2t AL s Jrow o’ - O Lo crie v

f

[
I

) S Wi £ AT /‘/7}:7u DL S

Sm TS E T Com

- N - N ’
AV IRaN ,n-))L L Sc‘/k"‘/

7

IV Sicrie gbu-(ﬂ T/ 0\

UNlVERS)TY/UN/ VERSITF

WEGREE FOR WHICH THESIS ‘WAS PBESENTED/
GRADE POUR LEQUEL CETTE THESE FUT PRESEN?'EE

L)/\/rbcl7517‘/ JOF /]L¢3£-7<‘)r)
) (J} - 7 : "' .
/),]‘, Mo : :
YEAR mls DEGREE CONFERRED/ANNEE D.'OBTE‘NTIGV,DE'CE'GI?ADE _(77¢
. L . . . R - ._ , cL ) ] R . _ )
- D C é LA SS e

NAME OF SUPERVISOR/NOM DU DIRECTEUR DE THESE

“Permission is hereby granted fo- the NATIONAL LIBRARY OF

CANADA to microfilm this thesis and-10 lend or sell po'bies

.

‘of .the film.

LN »

' The author reserves other pubhcatron nghts and nenther the

thesis nor extensive extracts from pt»may be printed or other-'

wise reproduced without the author’s written permission.

SIGNED/S/GNE.

.

A/%“J 7‘7

*

L’ autonsal/on est, par la présente accordée a/a "BIBLIOTHE-
OUE NATIONALE ou CANADA de 'microfilmer cette thése et
de préter ou dej vendre des exemplaires du film.

L’auteur se réserve Jes autres droits de publication, ni la

. thase ni de lorigs extraits de celle-ci ne doivent étre imprimés

ou autrement reproduits sans I'autorisation écrite de ['auteur,

PR

/

DATED/DATE {eTEsenl R TL
. . 7 .

'PERMANENT ADDRESS/RESIDENCE FIXEL =14

Gocclridye

Dr S1_ A lher /‘ |

NL-91 (3-74)



_ INFORMATION -TO USERS e
" . THIS DISSERTATION HAS
~ MICROFELMED EXACTLY A

This copvaas“ﬁfdddéEEV?Fo a micro- . ..

fiche copy of the original

.The quality of ‘the. copy is heaWly

dependent ‘upon the-quality of the’

' original thesis submrtted for

microfitming. Every effort has
been -made to ensure the highest

.‘quality of reproduction’possible.

. PLEASE NOTE:. Some pages'may. have

indistinct print:. Filmed as- - =

. received. -, -
S : L
Canadian Theses Division -
. -Cataloguing Branch .~
National Library of Canada
Ottawa; Canada ~- " K1A ON4 )

Ottawa, Canada AR

o RIS AUX USAGERS . .. -~

LA THESE A ETE MICROFILMEE
_TELLE QUE NOUS L'AVONS RECUE |

:!Gette tbb%évé-été faité aA§art1r"'
"~ d'une microfiche -du document
original.

. La qualité de la copie
dépend grahdement de la qualité.

de 1a thése soumise pour le L
microfilmagé.  -Nous avons tout -
fait pour assurer une qualite

supérieure de reproduction. - ... o

NOTA BENE: La qualité d'impression
de certaines pages peut laisser &
désirer. Microfilmee telle que

_nous 1'avons regue.

\

~

5

- Division des théses canadiennes

Direction du catalogage
Bibliotheque irationale du Canada
KIA ON4

\



3 g : N :
THE'UNIVERSITY OF- ALBERTA --°
THE RELATIONSHIP OF TEACHER SATISFACTIQN"‘
TO STUQENT ATTITUDES IN COMPULSORY .*.
PHYSIpAL.EDUCATION-ELASSES 
v . . : S by A
. ' @'.DANIEIJ T. McCAFFERY . - ..
O ' .
B - ) A THESIS -
SUBMITTED\TO THE FACULTY OF‘GRADUATE STUDIES AND RESEARCH -
) IN PARTIAL FULFILMENT OF “THE REQUIREMENTS FOR. THE DEGREE -
e e ",;7' R MASTER OF ARTS ) ‘.T fh\
""" M G, ) >

BN Y

- EDMONTON, ALBERTA

. FALL, 1976



THE UNIVERSITY OF ALBERTA
. FACULTY OF GRADUATE STUDIES AND .RESEARCH

T ey
v

. [
.. ’ . . - .
4 cv B
. ) . .

. -The undersignedlcertify tha;fthéy have read, and

B PR

regomhé&d‘tohthé Facu1t of Gfaduéte Studi;s aqd‘Reséarch,
fpr acceptahce, a thesis entitled- "fhe ReLat;onship of
 Téacher‘Sétisfaction to the Stqdént_Attitudés ?y
Compulsory'?gysiéal.Education Classes," submi%tgd by

Déniel Thbmas McCaffery‘in paftial'fulfilment of the

réeduirements for the degree of Maspéf of Arts.
- -

; . - -
. ) .
. .

A o

L -y
. .

Daté ,lﬁ?é%!%!%@%/?iZé.l ...... ,.i



ABSTRACT

The purpose of the study oas to determine the
relattonshib between the job satisfaction }evel'of
phyaicalieducation"teachers and, a’ the attitude of the
‘students towardwbhysical'educatiOn invgeneral and h) the
attitude of, the students toward the activities taken in
compulSoty nhysicai education elasses.' |

‘A sample population of 881 secondary school

'dstudents and 43 secondary school teachers took part in
the study. The teachers responded to a Teacher |
;_Satisfaction Scale ‘while the.students respbnded to two

-questiopnaires. The "What I Think "About Physical

€ o

Education" questionnafre ﬂﬁasured student:attitude
towdrd physical edocat;on'in general. The "Physicai
‘Education Student QueitionnaireV measuredlstudent
attitude toward the aetivgties’taken in compulsory

physical education classes.

The iata was tabulated and analyZed by computer :

and the following main conelusions vere. derived
1. ;Students hold a favourable attitude toward
* physical education in general and tOYQZdNEhe’
activitles taken in physical education. claéfee.

' 2. There is a wide range in the level of job

satiefaction of the physical education te7éhets.

3. There was a positive relationship between the JOb

satisfaction level of the physical educatipn

o o®

- \\
\‘.

L
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teachers and the expressed student attitude.

toward physicél education in,general.




* . ACKNOWLEDGEMENTS

The author wishes to acknowledge a considerable

’

debt to many people whose assistance and guidance made
tﬁis study possible. In particular, agpreciation is
extended to the‘teachersiand students who gave of their
time to complete the questionnaireé. {

The author sincefely apprecaates the guidance
and encouragemént offére@ by Dr. R. G. Glassford,
Chairman of tﬁe Departﬁent of'Physical Educ;tidn, Qho
‘kindly consen;ed to chair the thesis committeé. The
Qrife? would.liké to eipress his gratitﬁde go

Dr; J. H. McLachlin and Dr. D. Sande for their valuable

A

.suggestions and assistance.

The author is espgciaily indebted to his Qife;

e

Iris, aﬁd his son, Clayton, who had to forego many

»

-

opportunities for family togetherness in order to

assist in the completion of the thesis.

-

j . C

vi



CHAPTER

»1.. INTRODUCTION

TABLE OF CONTENTS

Statement of the Problem

Justification_df the'Studyt. co. . o e - 3;,

Limitations

Definition of Terms
I1. REVIEW OF LITERATURE

‘The Concept offlob_Satisfabtiont

. Source of'Job Satisféctionv;

Theoretical Models
qu'Satisfactionkgnd Aéhievemént»;

Teacher Satisfaction 7and. Student Achigvémént_.

3
¥
ol . . . 4
P L
-
R

-

Student Attitudes Toward Physical Education

,and Physical Activity .

III. METHODS AND PR%CEDURES

-
3

- The Sampleffx; .
'iIime and~quation:Qf-thejStddy:;'.HI
Statistical T;éatmeﬁt‘

IV. RESULTS AND DISCUSSION .

Hypothesis
Hypothesis
Hypothesis
Hypolh;sié

Hypothesig

1

2

Test Instrdmends

~

. . .
Y
. o
P
. e . . . .
.
- .

o
o e .

e P R .

LA

.

. e . . .
. L4 L4 -
vii

A ]

.10

11
1
1s.

17

22

. 28

28

. 33 ©

34

135

.39



CHAPTER- . -+ T

IV. HYPOthesSis 6 . « « v o e e e e e e e e

" ‘
General Summary -0f the Student Responses

_to the Physieal Education Student,
Questionnalre S I

General Summary of the Student Responses
to the "What I Think About Physical Education"

Quéstlonnaire e e e e e e .
Recapitulation .“1 . .'g'. R

V. SUMMARY, CONCLUSIONS AND REGOMMENDATIONS ..

Summary".'.“;;jw,’:‘. e
Conclusions . . . ..}i;ﬁ\_J‘}w;'y-;”; . .
i . s ST i R

¢ . T

‘~Recommendations for Physical Educators and

Admlnivtrators T

BIBLIOGRAPHY < + .+ o bow o o o v wwe o7l

APPENDICES .+ . v « « o wo'e
= _ Covifdl
B3 . . . - Lo

(A

PAGE

‘53

55 .

58

73

74

77.“

iRecommendations for Further Research ., ._L;Lf:,f73 

C 79

L8l

88



‘ LIS OF TABLES »7
b '?fm§f  :

. L - i
.- A P P .
el - ' L -,’ . ' 0
IR ’ !
Y

..,. — e s T i -
Cogrelation‘oi Iteps Measuring Specific

.o o '“.Cdmponents_ofﬁAttitude‘Towafds Physical

B = N"~}Ed6catiog/witﬁ the Questionnaire as a Whole
‘ 1 : . S .

-

- ¢ .

Studeéi F@rticipantd.ﬁy G:adQ:

 Teacher Scores on the:" Teacher katisfactiqn

Scale
T - C Ty

Frequépncy and Distribution of Averaged

Student Scores on -the "What I:Think About

Physical Eduecation” nggtidnnaire

v

% IS .

"Chi Squa;e.SummarY<Kétween the Observed
‘and Expected Number. of..Students with Good

and Roor Attitudes Toward Physical Education
in Classes with the Most Satisfied or Least

- satisfied Teachers'

A O

XII.

- Most Sdtisfied or Least Satisfied

Student Questionnaire"

Chi Square Summary Between the Observed

and Expected Number of Students with Bood
and Poor Attitudes Toward the Activities in
Their Physica} Education Classes with the
Teachers
- .

v

Summary 6f the General Evaluation of

Physical Education Classes ' i .

N

*-Summary of the General Feeling Toward'
'Physical Education Classes o

Frequency and Distribution of Averaged
Student Scores on the "Physical Education

*

Summary of Student-Attitudes‘Toward
Physical_Edqcatioﬂ.Activiqies

‘Student. Responses to Statements Measurihg
Attitude quard the Role of Physigal

‘Education in ngelqping,Fitness

>

Student'Respohsés'to Statements Measuring
~ Attitude Toward the Role of. Physical

Education {i Developing an Improved
Self~Concept s - T :

. .t . -

PAGE
31
34

44

45

46

49
52

53

54

57

61

63



TABLE.

XIII.
X1v.
XV.
XVI.

" XVII.

XVIII.

Attitude Toward the Role of Physical , \k
Education in Developing Conceptual Ability '“b*§68
< \ . L,
Student Responses to Stat ments Measuring ’
Attitude Toward the Role of Physical -
Education-in-Developing M tor_Skills,' 70
Student Respoqses to Statiements Measuring
Attitude Toward the Role /of Physical
Education in Developing ‘Favorable -
Attitude Toward Physical Activity 71
Summary of.qudent~Att; uydes Toward Seven :
Objectives of Compulsorly Physical Education 72

.............




i ! “ : o

CHAPTER I

/ 4 : : INTRODUCTION o
. / e - | ‘ ;‘;”
|- yAllpoxt has defined'attitude as, ;f
o . )
/ s . . @ mental and neural state of readiness

to respond organized through experience,
/ ' exerting’'sa directive and dynamic influence on
behavior (1950 12).

;ﬁ He goes on to say, "Attitudes determine\for each

individual what he will see and hear, what he will think

51

and what he will do"/(Allport, 1950:9).
_‘c
Geneéral accord on many, of the dimensions of

4*attitude has not yet been reaehed but it appears from a

review of current literature that there is agreement -

"'-that'attitude*can influence behavior. Thia LOuld‘help

e;plain-the.interest ehown.hy psychologiats and“
\eociologista“infthe study'of attituder_'Many;atudies

' haye.been designed’by'these scholars‘to deterhine the
source,'directiongand intensity. of held attitudes
anong various segmenta of the.populatinn. Sportv

psychologists and sport sociologists have also studied

the dynamics of attitude and have applied their findings

‘morefspecificallyfto physical activity, physical
education and sport.
In light of the currently held concept that

physical dctivity ie'a yaluablevdimensionvwithin the

! R : .




‘4: -

_liveshof North“Americansfhseveraliohysiealneducators
have shoun an interest in the'attitudes held toward
physical education and ‘toward physical activity (Adams,
1963; Semotiuk, 1967; Asquith;_l9]l; Campbell »1968

Jensen, 1971;'ﬁeogh, 19634 Kneer, l973; and.Stone, -

1972). R

<

o Professional physical educators are, employed as

-

teachers by most school districts in the Provinte of
Alberta to instruct physical-education classes.= These

- classes are comﬁﬂlsory for Alberta students enrolled in

- o
[

grades one through ten. Although this may ‘seem to

indicate that there is strong publio,support‘for

°

‘physical education, the physical educationpprofeSSional
[shOuld'bedaware that financial and social pfééédfes
engéure continued appraisallof all orograms‘im education.
'The physical education’ profession must endeavor
to re- evaluate programs and teaching techniqueSwaﬁd
; members of the- professiom must be cognizant of the
attitudes held toward physical education,,both by the
public at large and the captive audiénce toward whom the.

¢

programs are directed. Studies must be. undertaken to

t p

determine ‘reasons for. favorable or unfavorable attitudes
currently held toward physical education (Campbell

1968). The- sources of unfavorable attitudes must be

eliminated or reduced.



This éiudy attempted to provide information that

. \ ,
~wou1d es tabllsH one of the roles Which the physical

“education teacher plays in the developmﬁft of student
attitudes toward physical education. Specifically, the

study was designed, to examine the relationship of the

-

jeb sgﬁisféétion of‘the physical educgtion teacher to

the %ftitudg of studen;s toward ﬁhysical education.
Numefous studies have,pbin;ed to the significant

effects that seemingly inciden}al vafiableg have had on

student attitudes, satisfaction and achievement. Miller

(1975)- suggests that more effectlve leadership behavior

v'\t‘

on” the part of the school principal can lead to greater"“
IN . o ;.,

\bepil productivity. Efﬁective-leadership behaQior is

LA

 _@eséribe&.as‘"i . . high in‘consideration . . . which
.éllows staff_parficipatiOn ;§d fosters staff
1eadefship" (ﬁfllér, 1975:337). Edeburn and Landry
(1974) sugéést'fhat the selgciidn of teachers for the

eldmentary gréhes bevéoﬁflned to those individuals who

. v
"exhiblt a h1&%~degree of self acceptance Their study

points to the fact that teacher self acceptance is
related to: the deVelopﬁent of good sglf—acceptance'by

students in elementary grades, e . .

‘The scholastic dchievement of satisfied students
was significantly greater than that of dissatisfied

stwdents when "conferences with the faculty" were .

considered (Johnson,?i970). This result indicated .that



as the number of conferences withvthe teachers of the
school increased so too did the difference in s~holastic
achievement of the sgtisfied versus the dissatisfied
students. Kronick (1974) reported significant differences
in academic‘behavior of students because of-the

students' peréeption of the organizational setting of

the school as being "open" or "closed". The results
indi;ate that student achievemegt is greatef in schools
where the students'perceive_the teachefs to be invplvéd
invthe administration of the sehool.

A student's perceived attitude similarity-
dissiﬁilarity to that of the teacher's attitude, may
affect the student's judgements of an ovefall teaching
competencé (Levenson'and Leunes, 1974).

"It would appear. that many'incidental environ-
mental and personnel factors are continually affecting
the attitudes and‘the achievement of .lu ent§‘in schools.
It is a challenge to the pfofessionai educztor to atteppt
to uncover as many of these factors & is ~ossible so
fhat steps may be taken to ensuré thé cuntiﬁuation of
positive factors and the exclusion or limitation of

negative factors. The factor, '"teacher job satisfaction",

is examined herein.



STATEMENT OF THE PROBLEM

The gtudy investigated the.relationship betweén
vthe job Satisfaction of physipal edﬁcation teachers and
student attitude toward compulsory physical gducation.

Four research questions und;rlined'the
investigation:

_1" What is.the relationship between the job
éatisfaction of a-physical education téacher and
student attitude toward physical education in&general?

2. What is” the relationship between the job
satisfaction of a‘physical education teacher and student%
attifude toward the activi£ies takep during the current
school year in a compulsory physical education class?

3. What 1s the agtitude of the studenté toward
tﬁe activities taken in their physical education classes? |,

4, What is the general attitude of the students
wtoward rhysical education as expreséed by theif attitude
‘éoward_theﬁspecific program objectives of: a) deveiop;
ment of fithess} b) developmept of skill, «c¢) dévelopment
of leisure-time skills, d) development of conceptual
skills,ce) development of general interest in physical
activity, f) development of self—concept,.and g) the

development of aéceptablé social behavior?



‘Hypdtheses to be feéted

1. There is no significant relationship
between the job satisfaction of a physical education
teacher énd the student attitude toward physical

education in general.

2; There is no sigqifhcant relationship between
the job satisfaction of‘a physiéal education teacher
and the studen£ attitude toward the activicies taken 1in
compulsory physical education classes during’the current
school year. |

3. There is no significant diffefeﬁce in thé
attiﬁude ;oward'physical‘education, in general, between.
the students of the mdst and the spudents.of-thé least
satisfied teachers.

4. There is‘no significant difference in the
attipude,toward phyéical education activitiés‘beﬁween
thebstudents of thé'mbst and the students of.the least
satisfied tegchers:

5. The.attitude”of the students\ﬁow;td physical
education in general is neutral.

6. The attitude of the students toward the

physical education activities is neutral.



JUSTIFICATION OF THE STUDY

&he s tudy has‘ottempteq fo provide information
concerning the felaoionship between toe job.satisfacoion
ievel of a physical educotion teacher and the attitodo
of the students toward pﬁysicai education. It is
-important to note‘woetherbthe job satisfaction of a
teacher may be a factor in developing a favorable or
unfavoroble‘éttigpde among students.

An attempt was mado to quantify the job
satisfaction of the teacher and the student attitude
toward physic;I education.‘ A better understanding of the
effects of job satisfaction will be useful to teachers
and administrafors, and an understanding of the attitude
of studenoo toward physical education will assist both
further research in physic;1 education aod teachers
présently involved.in physical education clasoes;

,It-would seem that 1f attitudes’influence
behavior, a poor attitude toward physica; education may
foster non-participotioh in physical aoﬁivities and a
good attitude toward phyéical e;ioation may fosto;
iocreased participation. "Perhaps the single concept
which should be most closel? associated with the ~
professional role of physical educators\is that of
maximizing participation' (Affleck, 1965).

It is hoped that this studz will contribute to

the reélization of the ideal of maximized participation.

5
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il © LINITATIONS OF THE STUDY
The study was limited:
1. To a sample of fofty—three teaéhers>£aken

from a population of .one hundred secondat& échool‘
teachers who had éreviously partipiphtedvin a study that
examined teacher satisfaction.

2. To one class of gr;de sévén, grade eight,

- ade niné or grade ten studentS'wﬁd were taking a
compulsory.physicalvedﬁca?ion class from a\teacher in the
sample.

3. By the procgdures apd instruments used.
4. 1In that the test instruments for ;he sgudents
’Qere administgred by theltéacher, not the researcher,
inéreasing the opportunity for error and misunderstanding,
‘5. In that one of the instruments had not been

tested for validity or feliabiiity.

 DEFINITION OF TERMS
\ R
\

.l. Phyéicélﬁéadéafion._ A éompulsory'schoéi
subject in which instruction in gam}s,>calisthenics,
éports and dance takeS‘place.’ o

2. Job sati§faction._ The summation of'feelings,

positive or negative, that an individual hasvtowérd

factors connected with work.



|
3. Attitude. A latent;:relafively sta\le
variable reflecting botﬁ_intensity and directioniof

feeling toward a particular object whether it be concrete

or abstract (Semot;ﬁk, 1967:7).

4. Most satisfied teachers. Those teacheﬁs who

A

are included in the upper quartile of the range of scores

on the teacher job satisfaction'scale. {

[y

5. Least satisfied teachers. Those teachers. who
are included in the.lower’quartilé,of:the range of scores

on the teacher job satisfaction scale.

L . : :
6. Good attitude toward physical education. .

Those students who have an average score of > 3.5 on
the questionnaires were .considered for the purposes of

this study to have a good attitude toward physical

<

education.
7. Poor attitude toward physical educa;ion.

Thosé students who have an average score < 3.5 on the
questionnaires were considered for the purposes of this:

study to have a poor attitude toward physidal educatiorf.
‘ v ’ #
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‘ . 'CHAPTER II:
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’ B . N R '

. REVIEW OF LITERATURE ) ) -
. ', | - . L

ot ) - . . ) ‘o -

--The Concept of Job Satisfaction .

» . - . . , . . .
Variodk definitibns of the concept of job

satisfaction have been proposead. _According. to Suith

t al., it is the ". . . feeling or affective responses
- . . <@
to the job situation . . ." (1969:6). Katzgll-believed

‘that ". . . job safisfactiqn is a.species of affect or

* hedonic tone, for which the sp}muli are events or
. o o o » Lo
conditions gxperiencéd;in conneptioh with jobs or

'océupacions"u(19642342). A further concept was .
-~ w e L v ~ 5
postulated by Locke:

<

Job satisfaction is the pleasurable émot%onaﬁ
state resulting from the appraisual of one's ..
job as achieving or facilitating the :
achigvement of one's values (1969:316).
'R : . R

"

o Genefally-thg definitions point to

-

.»Ehe
feelings individuals have toward factors‘bonhebthd with

° -

their work" (Kendall, 1976).
=T ks

-

N Jo@?gatigfactabn is tﬂoug © be PbsitiVél;a;
assoéiatea gith'thﬁ dqgreé of cong: e be%W?éﬁ;ﬁQ@ -
coﬁdiinné and perggnal-values (Kot 1964:343),11
The satigféttion oné‘ga;ﬁsafrom ;chj*v_ -~ a certain
‘ value is darectly prd}pxtiégél to the iu aﬁc; that
’.is héld for that value by ;he individuz . Jot

- 10

a

L%

Vil
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/

. Zatisfactikon ghould then vary with the values of
» -« . ~y .

» individuals. T

. ®
a -

~

Sourcevof Job Sa&isfactibn

There is'eﬁually diverse opinion regarding the

L ]

prime~sources of job satisfaction. After conducting a

4

xeview of curTent literature Vumford proposed that, |

z".".b. research on job Satisfaction can be divided into

.A

a number of different schools of thought (1972.4). The

-

’ underlying tenant of ‘each school of thought is to identify

< the main factors whﬁch influence the 1eve1 of job

&
>

satisfaction “of workers.u— e

« S

- 1. Psychological need The central factor of

IS

job satisfactiqp is the_development’of motivation.'
0 N
Stimuli such as an, individual s need for achievement.

recoghition, resnonsibility and status are utilized to
provide motivation. These stimuli fulf1ll the
psychological needs of individuals and when present

" provide job satisfaction. . ' \\v/ﬂ\\\
2. Leadership. Jobiﬁatisfection 1s) Wost

.

st;ongly related to the influence of the.behevior of
- supervisors. ‘Psychologists who‘resee}ch job
satisfaction within this franework observe the
1eadershio styles of supervisors and the-responses of
the subordinates to different stvles.‘ Leadership styles
' which result in the highest degree of job satisfaction

are identified.

L
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3. Effort - reward. The effort-reward bargain

“{s the central variable in the ﬁeasuféggnt of job

satisfactioh. Pay scales, earnings and overtime pay ..

are all considerations within this framework. The -
' \

.principal hypothesis of proponents of this theory would

be ". . . that people have a subjective perception of
what is a fair day's pay for a fair day's work and 1f
. \ re

they (people) do not receive this their job satisfaction
. s
will not be high" (Mumford, 1972:4).

4. Management ideology and values. 'Sﬁecific(

varieties of -management behavior may be identified, Some

'management behavior may be generally classified Ag
punishment-centere& orbdipf;macy—centered. Job

‘ ségisfaction of the subordinates 1is ;hén investiggted
in light of the eqployees' perceptions‘of.the manégement
ideology. "It 1is ciea?bthat the.kiﬁd of legislation
formulated by management, . . . must have an influence -
on job satisfaction" (Mumford, 1972: 5).

5., Content of work. Psychologisté supporting
this.theory believe the'intriﬁsic rather than the
extrinsic factors iﬁ‘a job Situatiohlfre thevmost~
important. Intrinsic factors such a%;the challénge,of
the work itself éndvthe way the job 1is structured are
the most importanf sourceé of job satisfaction.
Extfinsic factors such»as management ideology or wages

‘ are not as central to the job being satisfying or not

satisfying.

12
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Researchers have pursded gréater understanding
of - the dynamicglof job satisfaction within and across
the aforementioned schools of fhought. It is ciear that
whilé a resgﬁ;éher may confront the problem of job
satisfagtioﬁ within one framework, mény Yariables from
the other'aréas are significant. Two theoretical models
have been postulated to conceptualize job satisfactibn

and to aid in its measurement.

Theoretical Models

There have been two basic thepretical models

utilized to research job satisfaction. Onevis a single

factor model and the other a two factor model. .The

single factor model suggests that variables in a job

situation can contribute to either job satisfaction or

‘dissatisfaction. This model lends itsel?‘more readily

[ 4
to the measurement of job satisfaction and was the

model adopted by Kendall. (1976) in the design of his
study. |

The two factor quei; which suggests that the
variables.which result in satisfaction_are distinect.

from those which result in dissatisfactidh, is proposed

by Herzberg. He believes there is a duality within the

nature of man; that man'has_two basic needs which are
opposite in nature. One need 1is the avoidance of pain

and the other the urge‘to seek continuous psychological

« -
g



growth (Herzberg, 1971:71): The avoidance of pain is

characterized by man's primary‘drives'to‘prdtect\againsf

éugﬂfﬁﬂiﬁg;'asiiaés 6f iife,'hunger, pain'éhd sexual

deprivation (Hefzberg, 1971:52). Psychological growth
is characterizéd by man's drive to know more;.see more
relafionships in what we know, create, an&'to maintain

" to realize the human

his individuality, that is
potential furvperfection" (Hefzberg, 1971:70).

Tﬁe recognition of these two bas;c needs of man
furnished_fhelfoundation for thg formulation of the:
Herzberg ﬁotivation hygiene theory of job satisfaction.
This. theory proposes that the factors‘wﬁich are major
contributors t&ithe Qissatisfacéion of a worker are
associated wi;h the WOrke;fs rélationéhip to_thg context
6r enviroﬁﬁent in which he does his job. These factqrs
were&némed 'h&gigne' factors because their primary
function was to preven;rworker dissatisfaction. HYgiene
factors can readily be identifiedeas being associated
with man}s basic need to_avoid pain. FSupervision, salary
and wofking Fonditions are examples of hygiene factors.
They were shown to have little effect on po;iﬁive job
attitudes.

To create job satisfaction hygiEne factors must
be considered but 'motivation' factors must be present.

Motivation factors are associated with the job content

and are readily identifiable -as factors which satisfy

4

14



man's need for psychological growth, Examples of major

satigsfiers would be reCOgnition, fesponsibility and

achievement. They are effective i? motivating the
i

individual to superior performancé and effort. The

. i '
‘motivation factors are major satisfiers but the absence

of them does not meéecessarily or even primarily create &
dis§atisfaction. Thus, the opposite of job satiSfactipn
would not be job dissatisfaction, but rather no job

’yatisfaction; similarly, the opposite of job dis%atisfac—

tion is. no job dissatisfaction, not~satisfactioniwith

one's job (Herzberg, 1971:76) .

Job gatisfaction and Achievement

It appears that much research attempts to

L . : »

establish a relationship between job satisfaction and

achievement, J . -
Research tends to support the positive

relationship between job satisfaction and
productivity but perhaps because the

research which has tried to refute the

statement has generally not included the

relevant variables (Ross and Zander, 1959:356-357).

"Further, in:their study.dn employee turnover,
they state, //-” /

A person's production or achievement on his

job 1s directly related to the actual or
expected net satisfaction associated wisd
productive behavior and inversely related to

the net satisfaction associated with non-
productive behavjor (Ross and Zander, 1957:360).

“
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In view of this they conclude that JOb
satisfaction and productivity can range from a positive

through zeéro: to a slightly negative relationship (Ross

and Zander, 1957 360)

-

v deke_et al., (l§70:498)~suggest the: JOb satis—

factlon should be regarded prlmarlly as-a product of

N €.
performancc and only 1ndlrect1yfas a determlnant of

iperformance.' Lockk et al., (1970) further postulate

that a person's”perforhaqce in a job could be affected by

v

his job values$é. That is, the job performahce wfll be
dependent dn the degree to which a good performance can .

lead to fu;filmeat oé'important‘}ob values. L

. N

Brayfield et al., (1955) who completed‘an

extensive review of the literature pertaining to the
industrial occupational7setting, pointed to the. common -

asSumptibﬁ'that job satisfaction and.performance were

-

positively‘rélated.  The assumptioﬁ was not upheld as

'the maJority of studies indicated that there was. llttle

*or no relatlonship between JOb satlsfaction and

performance.' Rather‘emorale, as a mea&d?ement of group -

<t

"pheﬁbmeﬁon} d1d bear a positive: relatlonship to

s

‘perfbrﬁanee-on the;Job (Brayfield et gl }955 405)

'-u'~\‘\
i

The'fiddinge of other studies on job satisfaction -

~and: productivity have been inconclusive when considered

v

‘as a whole. "Studies have been identified which show

)

N

the relationshipvbetween.jbb satisfaqtfén and



performance to be positive, neutrqg or indeed negative"

(Ratzell, 1961:65).
The inconsistency of results in studies of job

Sﬂgﬁsfaction and productivity appears to be due to the

O

number of confounding variables that researchers must

'attompt to control. The measurement of, productivity is

%ﬁriqusly affected by such variables.

"In order to be valid, a pomparison of output
betwepn two individuals must equate the conditions‘under
whicg the individuals operate" kBrayfield t. 1., 1955:

410). Some sales areas may be more fruitful than others;
consequengly one salesman may appear to be more
productive than another. Productivity in fact%ry
assembly‘iine work may depend more on the speed of an
assembly liné.or the speed of a machine. "Variétion in
situatiénal factors suchfas these will affect tqtal

pfoductivity no matter what the level of individual job

performance" (Brayfield t al., 1955:410).

)

Iqacher Sétisfactiqg ‘and Student Aéhievemept
Manyvstudies have been undertaken in pursuit of-
an understandingbof.teacher satisfaction.(Okonkwo,'l966;
Fraﬂcoeur, 1963; Clark, 1968; Wood, 1970; Bﬁtler, 1961;
Aikenhead,,l9é0; Karolat, 1971; Anderson, 1972; Plaﬁt,
1969; Stutebeck, 19743 cQOpeQ, 1973; Lewis, 1964; and

Hellyer, 1974). For the purpoge 6f this study

the author has delimited the literature. cited

L7
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to those which specificall§ sought to determine a
relatipnship between teacher satisfaction and student
achievement. A relatively‘small number of relevant
studies were found that examined these variables-.
Stuntebeck (1974),sorveyed university facultj
members in a study which ssought to determine the
relationship between perceived need satisfaction and
teaching effectiveness. Nine dimensions of teaching
effectiveness'were tested through a factorial design
with five levels of need satisfaction. Results showed
that professors who were dissatisfied in the social and”
self-actualization need levels were classified b? their
students as less effective teachers. .
In a study involving junior collegehteachers;
Cooper (1973) reported a significant positive correlation
(p< .0) between total Job satisfaction of the. teachers
anc ihe ==~her- effectiveness rating by the students.
Tv‘cyer-(1974) examined the relationship between
teacher morale and student satisfaction; (The results
of this study are offeteq‘in‘thiS»context with the
understanding that‘stndent adhievenent'was.only one
factor in the determination of student satisfaction.)
In the four high schools that'comprised the sampie,?the
‘ relationship between teacher morale and student
satisfaction ranged from positive and significant \

correlations in two schools, to widespread negative
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correlations In the other two schools.

o <

No significant :ggationship was found between
sfudent achlevement and teacher satisfaction in a study
by Lewis (l96§). The data obtained from‘the grade six
students in the sample was 6btaiaed from a battery of
standardized achievemeat tests. A multiple ragtession
.technique was used tb analyze the data.

Platt (1969) conducted a gtudy on teacher
satisfaction and pefforﬁahca usingAa sample of twenty-
six univeraity studént teachers; All twenty-six,subjecta
wete from the music department. A significant and
positive relationship between thé satisfactipn'ievel of
the student teachers and their peftarmance.as teachers,
‘when evaluated by a supervising teachet, was reported.

The relatioﬁship between teacher attifudes towafa
their work and their effettiveness as inner-city
‘elementary school reathera was éiamined by Anderson (1972).
The rasults indicated that thoae teachers who held a
favorable attitude toward teaching were significantly
‘more effective as teachers than those who held a less
favorable attituda toward teaching. |
. _The Minnesota Teacher Attitude Inventory was used.
by Young (1973)‘to rank teachers as ﬁaving‘a high,
moderate.qr poor attitude toward teaching. The firét-

grade black students of these teachexs were tested for

achievement on a year's work in listening skills, word

N



analysis, mathematfcé and reading. The results indicéted
that the students of the teachers with a high score on
the M.T.A.I. showed the greatest amount of achievement for
the year; The studehtsvof the teachers with the lowest
rating on the M.T.A.I. were ranked second and the students
who achieved ‘the least were the students of the teachers
-in the moderate grouping. . Tﬁe results were explained in
light of téacher—pﬁpii interac;ions which had been
observed and recorded by the researcher. The”high
M.T.A.I. teacher's classroom was observed as having little
irrelevant student behavior, good gpudent participation
and was characterized as '"open" or democratic. fhe-low
AM.T.A.I. teécherfs*class;odﬁ‘was observed as having the
second least irrelevant student behavior and
characterized as teacher-centered or "closed". The mid-
M.T.A.I. teachérs sﬁowed inconsiétent patterns in their
pupil control ideclogies gﬁd the athospﬂere within the
class fluctuated from "qpen"'tol"cloSedf}_ These classés
showed .the mostli;%elevant”pupil'EéhaYior. ,.

"Oﬁe may cépclude'fréﬁ‘the-iiterature.that
although no cbncensus has been reacﬁed regé;diﬁg_the
relat;onship'bet&éen teécﬂer satisféction apd studeﬁt
achievemeﬁt, there appears.to be evidence tﬁ_éﬁggest

_ ‘ . ,
‘that. a positive relationship does_e}iét}

p
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Student Achievemeh}wgg_ﬁjfected by Other Variables

Many studies have researched the rel&tiénship‘of
such variables as teacher education, teacher7
exbectation,~te§ching method, subjectfconfent énd-,
teacger experience to Stddent achieveqeﬁtw Within the
results of these studies aJ{hors often allude toythe
apparent effects of other incidental variables which
éppeared to Be_significant. Children are teported to
achieve 1in relation to what the teacher feels they can
‘achieve. Palardy (1968) 1llustrated this self-fulfilling
pfophqcy in a study of elementary school childrén. When
a teacher belieQed boys had mo;e-trqublé learning to réad
than girls, a ;ignificant number of boys in‘that teacheffs
 c1éss had more difficulty in'learﬁing to read than boysA
ig élasses where fhe teacher believed the boys to be
the equal‘of-girls‘in their aB%lity_to learn to regd.

Fritz (1972) Yeported that as a student's
perception of the amount of congruence Betwgen his
values and those ofixﬂé'teacﬁégﬂs incréased, ss too did
- thee student's mean cou¥sg grade, satisféction and level

. .

~of learning. " This is gbparéntly substantiated by )
Levgnson aﬁd Leunes (1974), They reported that
'étudentg‘ §;¥ceptions'9f attitude similarity-
dissimilafitf wi?h thaf of their teacher, difect&y
affectgd'the studéhthingément of overall teaching
coépeteﬁce ahd_iﬁdiréctly student achieveggnt.‘

A



McKinley (1972), in a study of grade cight

‘students, sought to examine some of the influential

_factofs that appear to play a part in the academic
. 'v“’ .

rachievement of stuaehts.' The study revealed a
signifiéant relationsﬁip between st;dent performance énd
the attitude held by the teacher toward the students.
Day (1973) and Kronick (1974) found a significént
positive relat%Onship between the organizational climate
and academic performance.

Rgsearch seems to indicate that many incidental
variables are playing a role in‘the perforﬁance and
éttitudes'bf.éhildrén in schools.

4

Student. Attltudes Toward ngsical Educatlon and Physical
Activity - <

féllowing a stpdy‘éf_fhe attitudes toward and -
interests in physical'activity of secondé;y school
studepts S;motiqk (1967) reﬁortéa favorablé attitudés .
toward phyéicaivéctivity as a sécial gxpérience, as An.
.aesthetic,ekperience,ias a mean§ for catharsi§ and’fo?
heélt@ and fitness. Less févorable éttitude§VWere
expressed towérd physidal agtivity as the'pursuit of
vertiéo, as an ascetic ex;erience and as é~géme of
chance. These results were reported as obtaiﬁedf.
througﬁvthe‘USe of a qﬁestionnairE'whithfutilizéd a
'semantlc dlfferential The instrument. wés aamlnigfered

to 995 hlgh school students from the publlc schools of

22
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FEdmonton, Alberta’i Mista (1968) reports college freshmen
women who enjoyed their high school physicel education
program had a significantly better attitude toward

\ -
physieal.education than those who did not enjoy their

high.school program. Among other significant attitude’ ’
‘differences reported was the difference between girls who
had earned a high school letter in athletics and those
who had not and those who were self-rated as good in
skills_nereus those who were self-rated as not good.
Nemson 21949) 3urveyed 232 secondary school boys
and found.that many of the annoyances'which were related
by students as.being'factots in their attitude toward
'physical education, nere.not attributable to physicel
"education oerise, hut rather to.the personality or: e

1

behavior of the physical education instructor or other
,students.

.A low'positive correlation between skill and‘ "
enjoyment of physical education was reported by Kneer
(1972), following a study involving eight classes of high
school physical education students. Students were more

‘ éatisfied with their.physical education experience_in'the
.claeses of those teachets who had received training in
iinterpersonal skills. A lo; positiye relationship
;between interest in an activity end satisfaction was
repo;ted, nhich may indicate that;other variables such as
\ o

personality of the instruotor or instruction technique =
\ ’ :



-may exert considerable influénce on the attitude of the ¥ T

students.

Bullock (1933), in a study of college women
freshmen's attitudes toward required physical education;
found that students of trained physical education teachers’
expressed more positive attitudes toward physical education -
"as compared to students of untrained physical education . )f
teachers. ‘The findings of Bell‘gt gl;,(l953) wupport.théf
apparent relationship between posfitive attitudesitoWard

physical educatien and good instruction, In their study

of 857 college women a significant positive relationship

evel of the instructor g interest -

was found between the
. ) ¢

in the students .and the level o

e
members of the class. There was also a positl

relatlonship between the instructor's interest in st:d:nt;\\“~‘7‘-_

and their desire to participate in physical activities

joyment expressed-by i

'later in life. Those studenﬂé who had taken physical
education classes in high school also tended to hold a
more favorable attitude toward physical education.'

Campbell (1968) used the Wear Attitude Inventory,
Short'form A, to examine the relationships among the
variables of size of school, physical ehucation program
and the nature of‘the student! s academic 1nterest with
the student score on the Wear Inventory. ‘No significant

’relationships Vere reported among these variables.' In

1969 Campbell reported that he found no significant
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relationship hetween expressed student attitude toward

-

physical education and the ability to perform selectéd

fitness items. This suggests that physical ability was

not a significant factor in shaping "the attitude,toward

[\

physical educatién held by the =240 3Junior high school

boys tosted

o

’: Keogh (1963) examined the responses and
“charactéristics of sixty-nine mafle and female freshmen
students nho had ex;tessed extreme attitudes, either .
porsitivé or negative, toward physical education., This
sample was selected from an original population, of
two hundred sixty- six stud nts who had administered the

" Wear Physical Education Attitude Inventorx, Form A,

No evidence was reportéd that would indicate'that’negative%

o

’
attitudes were related to non-participation. Those who -

had §cored extremely low on the Wear Inventory did not'

1nd1cate that physical activity was important .to them

yet they vere found ‘to participate in physical activity.
4

: Brumbach (1968) studLed the effects of a special
'conditioning class'upon‘studen{ attitudes toward physical
"‘education. The stndy_was_conducted in two parts.' In

part I, one hundred’gixty—eight-freshmén males who were

Judged as needing developmental physical education

compxlsed_the Sample-‘ The Wear Inventory ‘was ddmiriistered 7

befofe'and after the special conditioning class., The re

’s a positi’ve di_fference reported at the p<.05 level,
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The study was replicated in Part IT to determine 1f a
greater improvement in the student attitude .could be made
by having the {nstructor work in a somewhat different

manner. Twenty-eight students comprised the sample. The

instructor maintained the prograﬁ as 1t was in Part I but
the instructor ensured that he met the following )
conditions: a) learned and used the students' names,

b) talked to class members indigidually about théir
fitness, c) pargig?pated when possible with the class, and
d) gave a brief quote pertaining to fitness each day. A
'significant positive difference at the p < .01 level was 
reported petween the students' pre-conditioning class and
post;CLnditioning class scores on the Wear Inventory,. The
igvestigator'cqﬁcluded that a personal approach seemed to be
imﬁortant'in bringing about a significant imérovement.in
student attitudes. |

Seaman coﬁductgd a study of physically/handicapped

children during which he measured their attitude toward

_physical education. He stated:
It appears that the madner in which classes
are conducted; attitude, enthusiasm and
knowledge of the instructor; and the way in
which class experiences affect the student
psychologically have significant effects in
attitudes of the handicapped (1970:444).
In reviewing the related literatgre it is quite
apﬁéfént that research involving-job-satisfaction:and

studént attitudes toward physical education is not

ﬁncomdén. Howevef, very little research was found which
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was directly related to teacher job satisfaction and its
effect on student attitude.. This is 1lkely due to the
generality of the varlables involved as they do not 1end

themselves readily for research,



CHAPTER ITII _ e
METHODS AND PROCEDURES

Introduction

In order to examine the problem, a 1uestionnéire,

which was designed to measure the level of job

e

satisfaction of physical education EgﬁﬂhﬁfﬁjW;hs

e T T
e

_k,.wwﬁ»ﬁémpietéﬁ“E?“TEYf;izg;ee secondary school physical
edﬁcation teachers. Two other questionnaires were
adﬁinistered by thege‘teachers.to’students in one of
gheir grade seven, eight, nine'of\ten cémpulsory
physical educatiqn-classes. These qﬁestionnairés.were
aesigned to measure student attitudes.tdward\physical |
education. The student sample consisted of b;ys and girls
and numbered eight hundred énq eigﬁty—one.

| The teache;s had qompletéd the_job satisfaction
'questionnaire for a study conducted by Kendall (1976).

‘The teacher sample represented thirty-two schools in the

city of Edmonton, Alberta.
i

Test Instruments I

The Teacher Satisfaction Scale. The tea#her

satisfaction scale was devised by Kendall (1976) |as part
of a_battery,df tests used to quantify teacher jo
satisfaction. The instrument, as constructed, was

28



analyzed by experts in the field to discover any'

ambiguities in the statements.m Unsstisfactcry items

were eliminated on the basis of this_analvsis and items

of importance'which'had been neglected in the‘original

questionnaire were devised and inserted into the _—

instrument.‘ The claritv and presentation of the

instrument as 8 whole was also considered. A revised

questionnaire, whioh was expected to have a high degree

of reliability, was constructed following the suggestions‘

of the experts in the field. ©
The teacher satisfaction scale was‘comprised of

items that were taken from previous job satisfaction

reseerchkinstrdﬁ\nts and it Was‘scrutini@ed byvpersons

thought to be knowledgeable in. the area. These two

conditions appear to satisfy the criteria necessany to

deem the content of the questionnaire as valid. “"Content 13

validation conslsts essentially in judgement. Alone or '?{

with others, one: judges the representativeness‘of the :

{tems" (Kerlinger, 1965 446) 'f' o _:',. - .__:;'1 |
The final. scale consisted of . thirty three items, |

=which were presented in statement form.: Teachers were

asked to respond to the statements on a five point scale

ranging from one (highly dissatisfied) to fiVe (highly

'satisfied) A neutral choice was provided (Appendix A)

'The What I Think About: Physical Education

Questionnaire; This questionnaire was devised by
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Dr. R. G. Glassford of The University of Albe“r-tav '\
Department‘of Physical Education for.the.Alberta
‘Department of Education stud&_which:sought‘to determins:i,
the attitude; ofkstudents toward compulsory physical
educationq The questionnaire specifically soughtvto,
measure the attitude ofvthe students toward seven |

,a

objectives of compulsory physical education, through the

4
presentation of thirtyﬁnine statements, Students were to. y‘
respond to these statements, on a six point scale ranging

from -3 (strongly disagree) to +3 (strongly agree) _ This

g

-

'scalevwas later converted to a, six point.scale'ranging
trom.one (strongly disagree) to six‘(stronglﬁiagree);'and
itemsiwhich were.negatively stated wereure;ersedﬁin‘
polarity. JNo prouision for a neutral‘response”wasf
provided . . . o
In order to.construct the questionnaire, seventy- '
“;two items were chosen from previously validated physical
Aeducationﬁattitude,scales. These seventy‘two items were
‘used_in‘a pilotvStudx and an item analysis performed on
”the'results.-’Itens%that did not discrininate betweei
prespondents;dand items that'did not correlate well within
hthe test as a‘whole were eliminated. |
kahe'thirty—nine items that remained'were
selected for their ability to measuzf attitudes held

”toward seven selected objectives of ;hysical ~ducation.

}Four,objectives, the development of fitness,:the

e
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development of interest in lg}sure ¢ skills, the
development of skill and the development of accéptable
social behavior, were taken from the Curriculum Guide of
the Deparkment of Education, Province of Alberta. The
attitudeé toward three additional objectives, the develop-
ment of conceptual skills in physical education, the
development of general interest in physigfl activity and
the d;veiopment of a good‘self4concept were also me#sured.
A Pearson product-moment correlation was
tabuiated on the}d;greé of-relat%onship of the items
‘measuring cﬂe attitude ;o these objectives to the overall
“test. | ' ‘ 2 |
TABLE 1
. CORﬁtLATIdN OF ITEMS ﬁEASURING SPECIFIC'

COMPONENTS OF ATTITUDE TOWARDS PHYSICAL EDUCATION
WITH THE QUESTIONNAIRE AS A WHOLE

- 3

-

—= o - n )
Seleécted Objective . Correlation with
of Physical Education. Items test as a whole
Fitness - - Qﬁf?;IS,lS,QO, . . 89
- . 25,33 .y
Leisure time skills . 16,32,23 S .73 |
Skill ’ 9,27,29 - . .76
Social . 5,8,21,24,26,34 .85
Development of’ ' -
Conceptual Ability 3,7,13 L .65
 General Attitude to 1,2,6,10,12,17," , )
Physicdl Education 22,28,35,37,38,39 ° .90

'Increésed Sélf-
Concept : : ¢_14,19,30,31

o
{

not'cdmpdted
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The questionnaire was accepted as a valid test
_insttument, To facilitate data anlysis mark-sensitive
I.B.M. answer sheets were used throughout the study.

The Physical Education Student Qﬁestionnaire.

The Physical Education Student Questionnalre was devised by
Lorback (1976) to determiae student attitudes tbward ﬂ
‘specific phfsical educatiqn‘acfivities.< It was also
designed to elicit the stﬂdents' opinions relatiQe‘to thév
amount of free choice they had been allowed iﬁ determining
the activities witﬂin physical education tla;sés. |
Sgu&enQS were asked to indicate their at;itude
towara twenty—five'separétg acéivities. The students
rqsponéed on a six point scale which Jas scored ranging
from -3 (dislike-extremely) to +3 (enjoy extremely). ’Thié

scale was later converted to a six point scale ranging

G | . .
This instrument hgﬁ been refined by Lorback following a

from one (dislike extremely) to six (enjoy extremely).

"pilot study but Had not béen tested for validity or
reliability, The'studéﬁts‘responded to this qﬁestiqnnaire

on the T.B.M. answer sheet entitled "Studert Questionnaire",

-

N
\ PR
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The Sample

'Fifty teachers were randomly selected from the
eighty-seven respondents éo.Kendall‘s.é;udy on Téacher
Attitude and Satisfact%on. This Qas‘done through the use
of a’table,of random numBers. Eaéh teacher ;as aséiéned a
two;digit 1dentification number Snd the selecéidn'made as
sﬁggestéd_by Glass and Stanley. (197012135. lTEé'gamplé was
limited fo'thdse téachers who 1n§t;uéfed a gfade'éeven,
eight or nine compulsdry physical education claés during
the 1975-1976 acadeﬁic year. )’ |

Each teaéher was‘contactf;’by phone at whichbtime
the nature of the prdposéd study was_éxpl%ined; The  |
teachers wgfe_informed that thé§ would have to administer
the student duestionnaires to one.of their.éompulsory
physi;al education claSsés. ‘In addicidn eabh:teacﬁer was.
asked to consent to the.telease of thelr score Qn the
Teacher Satiéfaction Scale which had be;;.oﬁtainedvoﬁ a.
confidenfial basis for use in the Kendall study. ‘

,Ihose'teachersvwho éonséntgd to participéte'invthe
study wére informéd th#t-queétionnaire packaées for their
‘students wou1d Bé delivered‘to.the schbo1 and.their
cooperation was requested'iﬁ ad§inis:ering tﬁe qﬁeétion—
naires>as soon as possible. ‘TH? gradé level'and.classl
was randémly selected frOm'among the teacher's classes.

- This was to attempt to preserve a random sample»bf students

by preventing teacher-selection of the most favorable
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classes to complete the questiOnneire.

0f the fifty teachers who agreed to teke part in the
s tudy, forty—four of the teacﬁers, or eightf—eight perceut,
had administered the'questionuaires by the end of the
school term. The sample which resulted included eight
ﬁundred and eighty-one students from grade eeven through

-

grade ten presently taking e’compulsory physical education

class.

" TABLE 11

STﬁDENT”PARTICIPANTS BY GRADE

Grede: ‘ : Number of Students
7 188
8 155
9 248 ’
10 290
N = 881 .

Time and.Duration of Study

The teacher satisfaction scale was adﬂdnistered
‘.by Kendall during the months of February through April
.1976. The teachers that were randomly selected to take
part in.this study.were contacted by phone during the F
_first two weeks of May, 1976 and the student questionnaires

were administepﬁd from May 17th'to June 18th, 1976.

1
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Statistical Treatment

i

Thé‘studeﬁt quesfionnaires were Aesigned to be
answered on I.B.M. answer sheets to faéilitate mechanical
tabulation‘of the data. Each student in the sample
'coﬁbleted one answer sheét fo# each queétionnaire. Eoth
answer sheets that were used by each étudent were stapled
together and lafer coded using a three-digit studeﬁt
Uléntificatioéknpmber. fﬂe_grade of each stuéent was
also marked on the answer sheé;..‘ ‘ :

Thg-data on:theAénswef sheets was transfefed‘tO'
I.B.M. cards by the‘optical scanner at the University of
'Alﬁerfa. A search of cards was‘pgrfd;med mechapiéally to
identify‘I.B.M; cards that had been incorrectly marked and
that.could_not:be_used invthevahalysis of;the data.

| Thé*téacherbscofeﬂénlghg teacﬁer satisfaction
écale wgs-coded.éﬁd proéfaﬁmea 1ﬁto.thevcomputer. By

<

using the student fdentification number 1t was possible to

P

align the teaéﬁ;r ézaféfwitﬁ the scqres‘of the.étudents in
a givén teacher's class; |

-The écattergram Prog?am p:dvided a technique
whereby one could analyze the data. The teachéré"scorés
-on‘the,satibfactgbn'scale aﬁd éhe students"sco;es on |
the ﬁuestionnaires-were treated by this program.: Thé
~teacheg's score was expressed aé a sum Qf the responses to .

-

all items. The student scare on the Physical Education

Student Questionnaire was expressed as an average of the



36

‘responses because the students were‘requested to respond to
only those activities which they had tAken‘during the

school year. The computer program was written in such a

“WaY,Ehaﬁ the range of sc6res,‘—3 to +3, were converfed to a
six point scale ranging f;om'one to six. Highly négative
responses were always coded to avvéiue of one and highly
positive tb a value of six.

The student scores on the What I Think Abobut

Physical Education questionnai;é were also ekpressed as 4n

average because.a prelimiha{y scan.of the feébonses
reveaied a ﬂumber‘of missing responges for some students.
The cénversion of the scale values was also undertaken
with the'data from ;his.quest;onnaire so that negative
fésponsesuwere coded from one through three and positiye
.responseé from four through six.

The s;afistics p;oduced vere:

V1. A scattérdiagram of the distribution of o

student scores on the Physical Education Student

Questionnaire and the What I Think About Physiéal Education

N

questionnaire...

2. A scatterdiagram.of the distribution of the

-

averagé score on the What I” Think About Physical Educatioen
questionnaire'and‘the_teacheré' job~satisfaction scores.

3. A scatterdiagram of the distribution of the

avérage score on the'Physica1>Education Student

.Questionnaire and the teachers' satisfaction scores.

¢
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4, A Pearson product-mbment correlation was
computed between the variables in the scatterdiagrams.

5. The values for a regression line through each

scatterdiagram were computedr
.6. The“significance of the eorrelatibns was
"computed.
7. The_stnndard error of estimate was computed.
A frequency distributiohnof.responses to the
|

{items ‘on the questionnaires was also obtained which helped

A -~

evaluate the variability of responses and the ‘ability of.
the instruments to discriminate between students.

Further analysis of the data was also undertakeh
involving the scores of the students whose teachers ranked
fih the upper or lower quartile of the range of teacher
»job satisfadaction scores.b The teachers in the upper
quartile &ere'considered to be the moet_satisfied teachers
in the sample.and the teachers in the lower‘quartile vere
considereh theileast'setisfied.

The scores ef*the_teachers ih thefupﬁer and lowerﬁ..
quartiles were crosstabulated in a two by two table along
with the scores'of their students. On both student
questionnaires-a sthdent average score of above 3.4 on
the seale ;f‘1 to 6 was taken as representing a good
'attitudehtoward physicel education. Scores of 3.4 or

below were taken as representing &a poor attitude on the

part of students toward physical education.



 The ¢ross tabulations were made by computer with
expected and observed scores given as well as the
significance of the Chi square statistic which was

computed.

[“/
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" CHAPTER IV
RESULTS AND DISCUSSION

A queétionnaire, which was devised to measure

the level of job satisfa?tion of physical‘education.

teachers, was completed by forty-three teachers currently

employed by the Edmonton Public or Separate Schooi

Systems. Each teacher in the sample administered two

qqestionnaires to-the students registered in QQe of

their randomly selected grade seven, eight, nine or ten
@éompulsoty pﬁysical education classes. One of the

questionnaires measured the attitude of the students

* toward physical education in general, and the other «

.measﬁred the student attitudé toward the.activities
taken in éhe physical education classeé.

| The findings of the study are presgnted
directly following the hyﬁothéses»wh?ch were
formulated prior to fhe analysis of ihe data, Other
pertinent data have been reported i; the General

Information section of this chapter;

e ¢
d

Hzgothesis.l. There 1s no-significant

~

) ) b e : .
relationship between the job satisfaction of a physical

~education teacher and the student attitude toward

P

Rhysical education in genéral.' The teacher's score

39
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on the teacher satisfaction scale and the average of each

Yy

student's score on the questionnaire, What I Think About

-'Physical Education, were calculated. These student

attitude scores ﬁere then analyzed in juxtaposition with
the teacher;é score on the job satisfaction‘inventory,

using the Pearson product-moment corfelation. )
The Pearson correlation was found to bé .06

which was not statistically signifiicant. Hypothesis 1

- was accepted.

Discussion

It would éppear that theré is" no relationship
between the<te§cher job satisfaction level and the
attitude of the students toward physical education in
general. Due to avefaging effects, the scores on
attitude‘for all ;lasses tend to cluster together.
Therefore, given the range over which teacher jﬁb
.satisfaction scores tend'to fall, the éorrelatiqn tends
tq&ard zerb order due to thé meshing’effgct of the
vaveragihg of all students' attitude scores.
Consequently ‘relationships méy exist'&hich are
'éffgctively &isguiséd gy the ﬁature‘of the data itself.

3

o Hzpothesis 2. There is no significant

relationship between the job satisfaction of a

physical education teagher and their students'
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attitude toward the activities taken in compulsory

physical education classes during the school year.
The:average of the scores of a student's

response to the Physical Education Student Questionnaire

were aligned with the teacher scores on the teacher
satisfaction scale. The relationship between the scores
was measured by use of the Pearson product-moment

]

correlgtion. The Pearson 'r' was célcﬁlated as .08,

which was not statistically significant and hypothesis 2

was accepted.

Discussion

The fact that nb apparent relationship between
teacher job satisfaction and the student attitude
toward the activities taken du;ing the school year,
6ccurred, might be attributablevto a number of factors.

-The results may have been bigsed in that the Physical

Eaucation Student Questionnaire did not appear to

effectively discriminate between the attitudes of
students. Many items were found to have an.exceséive
number of responses grouped‘aroﬁnd one or two points

on the scale. It is possible,. however, that these
responses réflect the true feelings of the students
toward a particular activity rather than their feelings
about that activity as presented in the physicgl

education class. It 1is also'possible that fhe levei
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of a teacher's job satisfaction does not reflect either

pqsitively_or negatively on the teacher-learner

environment during a given academic year. Further,‘the.

complexity of student life withiﬁ a large urban séhooi
may produce several reasons as to whylstudents'
attitudes toward specific activities in physical
education classes are not tied ;tatistically to

measures of their physical gducétion teacher's job
. 1 ,

satisfaction. Some studénts may hold a favorable
attitude toward physical education activities b;cause
they present.; "break from the tedium" of academic
classes. Other students may find that certain physical
-education activities are fraugﬁt with situaﬁions where
négative reinforcement occurs. It is‘exceedingly

attitude toward the

diff;cult to measure Btudent\

e .
activities given that such confounding variables may be

i

present. o ) i

Hypothesis ;; There is no significént

difference in the‘attitude'towardgghzgical education, -

in general, between the students of the most and the

least satisfied teachers.
Those teachers whose scores were within the
upper quartile of scores on the teacher satisfaction

scale were deemed to be tﬂe most satisfied teachers

and those teachers whose scores were within the

42
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1ower.quartile were said to be the least satisfied
teachers (TKBLE III).‘ The range_of’scores of the most

. satisfied teachers ‘was omne hundred thirtychree through‘
one hundred fifty-seven while the least satisfied
teachers scored from seventy- nine through one hundred.

Students whqse average score was above 3. 4 on

the 6fpoint scale of the What I Think About Physical

Education questionnaire were thought to have a good
attitude toward ‘physical education in general while
students whose average score was less than or equal to
3.4 were}consiqered(to have a podr'attitude»toward |
physical education in general‘(lABLE IV).

A chi square analysis was used to test the
significance of the difference between the number of
students with good or poor attitudes toward physical
' education who were obserued.versus exnected to be in
the classes of the least and the most satisfied
teachers. A corrected chi’ square of 5.404 with a

'significance of 0.02 was computed (TABLE V). Hypothesis 3

'was rejected at the .05 level 6f significance.



TABLE III

; TEAQHER SCORES ON THE TEACHER-SATISFACTION SCALE

Teachér ' ' 3 Score - o "Rank

157
149 -
<146
S . 143
139
138
135
134
134 -
10 o 133 10
11 132 ‘ 11.
12 132 L o 11.5
13 S 131 R 13
14 _ 130 . I ¥
- 15 - L.127 o 15
16 : 125 16
17 - 124 1T
18 122 . 18
19 _ ) ‘119 - « 9.
20 ' 119 S S 19. :
21 118 T . 21
22 117 S 22
23 114 S o 23
24. : 112 24,
25 , PR & & A 24,
26 - ‘ 112 ¢ L 24,
27 . o 1,'11 . : 27
28 - .. 110 e 28
29 , 108 2.
300 : 108 : : S 29,
31 .- 107 oo 3L,
32 L A 107 31,
33 ... 105 = - 33,
34 T io0 - - 34, .
35 . o 99 ‘ 35
36 98 - . 36
37 . : 294 . 37
s 91 . - 38
39 . 87 _ 39,
40 . 286 . ‘ 40
41, - 82 . 41
42 - 81 - . 42
43 Co 79 S 43

. Range 79 to 157 ¥>78
Mean 116.3 i
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TABLE 1V

FREQUENCY AND DISIRIBUTION OF‘AVERAGED STUDENT
SCORES ON THE WHAT.I THINK ABOUT PHYSICAL
‘ EDUCATION QUESTIONNAIRE

- | - Percent
Word .~ Average N of (N)
., Cue Score " Frequency Stoges
strongly
disagreée 1 0 0
- 0 0
o A .10
- 2 . 20
o 0 .0
. disagree 2 o 0
- 4 .50
o ° 4 .50
o 6 . .70
» o 10 1.10°
slightly ’ . .
disagree 3 14 1.60°
o 34 3.90
o 35 4.0
. 51 5.80
» o 59 6.80
slightly : .
agree 4 109 : 12,50
_ 111 12.70
- 111 12 /70
. 106 12.20
- 92 ' 10.60
agree 5 74 8.50
- 38 4.40
. 11 _ 1.30
. 0 0
- 0 0
strongly :
a; ee 6 0 0
N = 872

Range 5.4 - l.4 = 4.0
' Average = 4.23 :

45



CHI SQUARE SUMMARY
- BETWELEN THE OBSERVED AND (EXPECTED)

TABLE V

NUMBER OF STUDENTS WITH GOOD AND POOR ATTITUDES

TOWARD PHYSICAL EDUCATION IN CLASSES WITH

THE MOST SATISFIED OR LEAST %ATISFIED TEACHERS

poor
attitude

STUDENT ATTITUDE .
TOWARD PHYSICAL

EDUCATION
good

é , attitude

‘TEACHER SATISFACTION

L6

least satisfied most satisfied

40 18
(18) (26)
164 155

(172) (146)

( ) _Expected frequency

Corrected Chi’Square;= 5.40439 with 1 degree of;freedom

Computed Probability level = .02

NTeachers.= 20

.NStudents = 377
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. g,
4
R\
Discussion  47HE%

There would appear to be a significant difference
. in the‘attitudes toward physical education between the
stuﬁeﬁts in the classes of the most versus the least
satisfied_teéchérs. In classes instructé? by feachers.
who have the lowest level of job éafisfactiontthere‘wepe
more étudents tﬁan'doqld bé normaily expected on tﬁe g
basis of probabilify Qho exhibited poor attitude toward
physical education and fewer students than would
'similarly be expectedlwﬁo heid a good attitude toward

physical education. - Conversely in the classed of .the

teachers with the higher levels of job satisfaction,

-
v

fhere were fewer students with poor attitudes and more
:more.students with good attitudes towa;d physical
education than should bé<expected of probability, The
implication of tﬂese results is that stﬁdenfs of
teachers who have rélatively high levels of job
satisf;ction tend, in turn, to exhibi; a more posifive
general attitude toﬁard'the pr&graﬁ‘téught by such
.téachers;v | |

These results would seem to-support the
findings of Stunrebeck (1974);vCoopér (1973), Andeygon'
(1972) and Yourz ( ~"> , but they appear tovbe.in
oppositién to the (iudings of lew.a (1964) who found:
ho éignificant rELatiqnship existec between stuaent

achievement and teacher satisfaction.
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Hypothesis 4. There is no significant

,

difference in the attitude toward speéific physical

education activities, between the students of the most
Y B

andvthe students of the least satisfied téachers{

. . e . '
Students whose average 'score was above 3.4 on

the Physical Education Student Questionnaire were

operatipnaliy considered to have a good attitude
‘téward the activities taught in physicgl education
clagses during thé past géademic yvyear while those
studeﬁts who‘reéorded an average score of 3.4 or less
Qéré_dbnstru;d as having & ﬁoo; attitude.

A chi square analysis was Jndgrtaken to test
the significance of the hyﬁothesis étated above. A
corrected chi square value of 2.£23 was computed.
Since this ratio had a p;obabilityvvgiu; of .145 i
hypothesis 4 was accepted (TABLE VI) ‘and it was

concluded that the two factors were independent of
- '

ocne another.

..Discussipn

Although the null h&potbesis which s#ipuiated
'thg: there was no dgpeqdepcelbetween the vﬁriables,of
teaﬁher job sétisfactipn and.student attitude toward
physicgl educatioﬁ.gctivities was accepted, it is
_worthy to note that a tendency toward a dependent

relationship was observed. 1In the classes of the
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TABLE VI

CHI SQUARE SUMMARY
BETWEEN THE OBSERVED AND (EXPECTED) NUMBER OF STUDENTS
WITH GOOD AND POOR ATTITUDES TOWARD THE ACTIVITIES
IN THEIR PHYSICAL EDUCATION CLASSES
WITH THE MOST SATISFIED OR LEAST SATISFIED TEACHERS

. ‘\
TEACHER SATISFACTION
least satisfied most satiﬁfied

poor 12 ' 4

attitude :

STUDENT ATTITUDE (9) (7N
TOWARD ACTIVITIES 1IN . '
PHYSICAL EDUCATION ,
CLASSES - 192 . 169

: good
attitude (195) _ (166)

Corrected Chi Square = 2,12335 with one degree of freedom

significaﬁce 0.1451

NTeachers =20
NStudeQbs = 377 : : . ’ . : \

\ : L

- }

least satisfied teachérs“theré were more students with
poor attitudes and iess.with good attffudes than should
i be'expecteﬁ. Conyeréely there were more stuaents with
gobd attitpdes and less étudénts witﬁ poor attitudés
than should be expgcted_in the classes of the mést
satisfied tegchers. The difterence between the
oBéerved versus the expected'ngmbér 6f'3tudgnts was

Y

~{nconsistent with the null hypothesis but not



stafistically significant from the standpoint of normal
probability statistics. Within the world of teaching,
on the other hand, the trend is worth noting in that it
reflects and supports the finding.that general studeit
attitude toward physical éducation is somewhat

dependent upon the level of their teacher's job

satisfaction.

Hypothesis 5. The attitude of the students

toward physical gducatidn, in general, is neutral.

Students whosé average score was below 3.4 on the

What I Think About Physical Education questionnaire
Qere defined as having a ﬁoor agtitudeltoward physical
education. One huﬁdred and ten or ayproximately
eleven per cent of ?he students in the sample
registered scores in the "poor attitude".raﬁge.

Seven hundred qnd sixfy—twb or-approximately eighty-
nihe per cent of the students regiétered scores in thé

'good attitude" range (TABLE 1IV). Hypothesis 5 was

rejected.

-1

‘Discussion

TABLE IV shows the frequency and distribution

of the averagéustudent score on the What I Think About

Physical Eduéation“questionnaire; which measured

expressed attitude toward physical education in general.
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Since only eleven pér cent of ﬁhe students féll in the
_rdnge which definéd a poor attitude it is apparent that
the students{ in the sample population, hold a gbod
attitude toward physical educationu} Hb;ever, it is -
questionable as to whether or not the "good" attitudes
toward physical educatibp are indeed '"good" .enough. When
oﬁe measures an attitude it* is nof.sufficient to say the
attitude is goad or bad; the intensity or.magnitude of
the att;tﬁde must also be considered. If the sample
popplatioﬁ of this study is representative of the
attitudes of s;udents in grades seven through ten in
compﬁlsory physical education classes tﬁen the average
score qfv4,2 indicates that there is considerable rofﬁ
for improvement along the scale arbitrarily designed to
evaluate the maghiﬁude of the student attitudes.toward \
physical education.

Only forty-nine or apprbxiﬁately six per Eent
of the'sfudehté registered scores abové a scorgﬁof 5,
which cérresponded to a wogd cue of "agree" when | |
referred to a positive statement'about-physical
edﬁcafion. ‘No stddeﬁts were recofded‘és having
registered an aQerage‘score aboVé 5.4 (TABLE 1V).

Seventy per. cent of the students who offered
an evaluaﬁion of physical éddcation classes indicated

that they felt physical education classes were

enjoyable and worthwhile. Thirty per cent felt the
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classes were elther not enjoyable of not worthwhile
(TABLE VII). Students were asked to indicate their

"general feeling'" about physical education classes 1in

i

the Physical Education Student Questionnaire.
Approximately ninetj—two per cent expressEd a positive

féeling toward physical education classes (TABLE VIII).

TABLE VII

SUMMARY OF THE GENERAL EVALUATION
OF PHYSICAL EDUCATION CLASSES

F = frequency of responses
% = per cent of responses

F %

"Enjoyable (but often not worthwhile) . 63 9.3
Worthwhile (but often not enjoyable) 115 »17.0

* Both enjoyable and worthwhile 481 70.9
Neither enjoyable nor worthwhile 19 - 2.8
No resﬁbnse o 194

N = 872 1007

*There was a large number of respondents who did
not complete this question and the question which is
summarized in TABLE VIII. This may be due to a
misinterpretation of the instructions by the teachers, -
in particular, point 4 of Appendix 2. Some teachers
interpreted this to exclude questions 1 and 2 from the

questionnaire.

~
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TABLE VIII

SUMMARY OF THE GENERAL FEELING
TOWARD PHYSICAL EDUCATION CLASSES

F = frequency of responses. N \

% = per cent of responses

Dislike , Dislike.  Enjoy _Enjoy
EXxtremely Dislike Slightly Slightly Enjoy Extremely

R F % F - % F % F. % F %

8 1.1 20 2.8 31 4.4 64 9.1 -'385 54.8 194 27.6

No responge = 170% N = 872

Hypothesis 6. The attitude of the students

toward the bhysical education activitiés‘is neutral.
. Students whose average score was below 3.4 on

- A

the Physical Education Student Questionnaire‘ Qere

* defined as:haVing é poor attitude toward physical
education activities. Only thirty-sik-sﬁudeﬁts,.or

four per.cent. of thé respogdents were found to have a
poor éttiﬁude foward_physical educatidn.activities as
defined in the'térms of thi; study (TABLE IX, Ninety-
six per éent of the studénts were élassified,ds having a

'.good.attitude toward physical educatioh activities.

Hypothesis 6 was rejected.

Discussion

Students appear to hold a very‘favourable-

1

attitude toward the activities which ﬁhey‘have taken



‘TABLEfIX

FREQUENCY AND DISTRIBUTION OF AVERAGED STUDENT SCORES
ON THE "PHYSICAL EDUCATION' STUDENT QUESTIONNAIRE" '

.

Per cent

Word Average ) , of (N)
Cue .Score Frequency - Scores
dislike
activity :
extremely 1 1 .10
R 0 0
—_—o 0 0
, N 1 .10
dislike - 1 .10
. activity 2 o1 .10
"moderately - 1 .10
_— 3 .40
—_— 2 .20
dislike —_ o 5 .60
activity 3 b .50
slightly . 7 .80
' U 10 - 1.20
o 16 : 1.80
enjoy o 30 3.50
Cactivity 4 50 - 5.80
slightly - 54 S 6.20
— 77 ' '8.90
‘ I 83 S 9.60
enjoy e 92 o 10.60
activity -5 150 17.30
moderately o 108 : 12.50
S 88 11010
’.t_ 46 5.30
enjoy v 20 2.30
activity 6 17 - 2.0
extremely !

N = 867
" Range = 6-1 = 5
- Average Score = 4.8
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during the school year in their compulsorylphysical
gducation classes. Seventy-nine or 4.1 per cent of the
students registered scores above anla?erage.of’Sd

These scores corresponded to word cues of “like“ or"
"like extremely" when the‘student's opinion of physical
education clasg activities was requeﬁted. A.mean score
of 4.8 for the sample would séem to indicate that the
students have‘a very strong aqd positiye attitude
toward the class activities. It is interesting to note
that the students; attitude toward‘physical educatién
activities (average 4.8) was higher than the expressed
atfitudé toward phyéical education in genefdl (avérage

4.2).

General Summary of the Results from the Physical
Education Student Questionnaire

Ihe Physical Education Student Questidnnaire
was designed to estimate the attitude of the student
toward the physical education class and the activities
taken as part of the compulsory physicalieducation class
program. The student responges to these items are
summarized in tabie form.

- The attifude of students toward physical
education activities was, in general, very good.

TABLE IX summarizes the distribution of the averaged

scores for each student on the _Physical Education .
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O

Student Questionnaire as a whole. The average score was
4.8 which falls within the_range"of the cue words "enjoy
activity moderatéiy”. The data from this questionnalre
was further summarized so.as~to rank the activities with
respect to the expressed student attitude (fABLE X).

Badminton and tennis were fOund to;-;‘“&¢;mbst pOpQIAr

Tt

of the activitxes, while fiald_ho;

misleading, however,’ ih that some acfb%{ties had been
taken by very few of the respondents..

It 1is intereéfing to note that some of the
ectivities ;hich were taken by a 1afge‘numbgr of the
students were }elatively unpopular. Fitné35 acﬁivities,
gymnastits,‘wrestling and track and field do not apﬁeér'
to be "enjoyed" as much as some of the les§ tfaditional
physical education activities such as ténnis, badminton,
bowling and outdoor Fecreation.

It would appear that thé physical educator may

[y

hayé to modify the physical education program somewhat..
Further, if activities such as wrestling, gymnasti?s:
track and field and fitness activities are defensible as
to their contributions to physical education programs,
then instructors.will have to be cogniiant of the

apparent poor attitudes toward these activities and

attempt to make their classes more enjoyable. Fitness

‘

..



SUMMARY OF STUDENT. ATTITUDES TOWARD
- PHYSICAL EDUCATION ACTIVITIES

TABLE X

A
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EXPRESSED STUDENT ATTITUDE No.

u ’ POOR GOOD of
ACTIVITY F % F A Respondents
Badminton 19 4.0 " 444 96.0. 463
Tennis : s #s.0 162 95.0 170
Bowling 1 4 6.0 60 94.0 64
Outdoor Rec. 15 6.0 216 94.0 231
Golf 3 6.0 46 94.0 o
Football 32 8.0 373 92.0 408
Volleyball 65 9.0 697  91.0 672
Softball/ )
Baseball 45 9.0 440 91.0 485
Swimming 47 X 477 91.0 524
Racquetball/ , o ) ’
Squash/Handball- 8 9.0 78 91.0 86
Table Tennis 9 9.0 89 91.0. 98
Floor Hockey 34 9.0 342 91.0 376

_ Soccer 63 10.0 559  90.0 622

Basketball 84 11.0 657  89.0 741
Ice Hockey 35 13.0 - 237  87.0 272
Rughy 17 13:0—\47;\133;\ 87.0 128
Team Handball 27 15.0 . 154>g85.0 181
Dance 75 16.0 396  84.0 471"
Track & Field 128 18.0 578. 82.0 706
Fitness » . o o v
Activities 133 " 19.0 562 81.0 695
Gymnastics 137 .21.0 501 79.0 638
Wrestling 84 22.0 302 78.0 386
Field Hockey 26 22.0 93 78.0 ° 119
_Archery 6 23.0 20 77.0 .26

Avéra - 16.0 - 84,0 -

v __m\

I8

&
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. On the average,aaz of the students expressed a good

~activities. gymnastics, wrestling field hockey -and
: L8
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»

activities, in pardlcular, seem to be nerceived as boring @
Or'too arduous unless teaching techniques, alids and various
other notivators are,uaed.in conjunction with the fitness
class.

In general. the activities appear to be.very well

received by the students in the physical education classes.

o ]

1]

attitude toward the activities while 16% expressed a poor‘

.attitude toward the activities. Track and field fitness

archery were the only activitieafin which more than 16% , et

of the students expressed a poor attitude,

A 9
General Summary of Student Responses to the What I Think ,

'classesL A summary of the student responses to . the

About Physical Education Questionnaisge

©

The ~What I Think About Physical Education

questidnnaire‘ was designed to estimate the attitude‘

~

of etudenta toward physical education in general. The

»thirty -nine sggtements which comprised the questionnaire

were also chosen on their ability‘to estimate student

o k)

attitudes toward seven objectives of physical education
atatements which measured thf attitudes tOﬂard these

objectives is presented {h table form.

- 9. . . ’ I : ‘ .
e ﬁk o ' ¢
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"The development of fitness (TABLE X1). Statements

4, 11, 15, 18, 20, 25 and 33 of the What I Thlnk About

Physical Education questionnaire were designed 'to

elicit a response which would éétimate expressed student
attitude toward the physical education objective,
"development of fitﬁesé". Approximately three-quarters
of the respondents expressed u good attitude toward the
role of physical education in develbping fitness, while
.oﬁe4quarter.expr;551 a poor attitude. : : ,

.

»

Discussion
TABLE X.summé??zed student attitudes toward -

A&Ctivities presently taught in the compulsory physiéai
>l - | . -

edupation‘classes. Many of these activities are, ‘

.

particularly well-accepted byhthe students as can be - -

seen by the very few students who expressed a poor
; o P v = . ,

Pe )

%

cattitude. o}

%ahprd the activlties taught in
'@S\hust'haVe.expreﬁsed a poor

W

.Almost 25% of

the speclflc activ1t1es

\Tduld 1t be cha!§the.students~have formgd'a poor ".

“" v N
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This may be the case as it would appear thatgihe word
"fitness'" 1is one which summons connotations of strenuous

©
activity and unattainable goals. Private advertising

ageﬁcies) governments and other public interest grqupé
seemv;o be attempting to draw attention to ®mhe fact
that "fitness" can be pursued in varying degrees“aﬂd in
various activities. \ _ 5

Physical educators in the school systems are in
an enviable posiition in'that theyiaré §onfronted daily

with a captive audience. It i1s apparent that many of the

students misunderstand the concept "fitness" and
. P :

. therefore rejeﬁt it. An attempt must be made by s

ﬂ;physfcal educators to helﬁ‘students>ugﬁerstand mfitnesc”,

°

v KN
to see how activites help 'in the pursuit of fitness

and theréfore foster a more positive attitude toward

'

“the fitness objective of physi¢a1-édugation.>

e



TABLE XI

STUDFNT RESPONSES TO STATEMENTS MEASURING
ATTITUDE TOWARD THE ROLE OF PHYSICAL EDUCATION
IN DEVELOPING FITNESS

oo o W EXPRESSED STUDENT ATTITUDE .
F g‘* R POOR .4 gooD -
\ S ST & f L T i
13" AT S
S“g}_’}MENT F Lt ? = ¥ %
\ i . N 4’ LY . ] [y E
T S : 248 ‘ 2'3"7 615 71.3
IS 55. . 7.6 805 92.4
15 ©200 #3.1 665 76.9
18 596 . :69. 0 268 31.0
20 1467 17.0 . 714 83.0
25 128 - 14.8 735 85.2
v ra
33 102 11.8 760 88.2
AVERAGE 211 24.4 . 652 75.6

The development of an improved self-concept

(TABLE XII). HStatemfnts 14, 19, 30 and 31 were
’specificaily designea to estimate students;'attifuda
toward the devalagment'6f an-impravad sélf-concept in
- physical education classes.‘ Thitty—threa per.ceﬁtxaf

: A ¢
the students.responded in such & way as to Iindicate a

poor attitude on the part of the students toward this

AN"

objective while sixty—seven per céﬁt expressed a good
. . . v

!

attitude. T u
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Discussion

It would appear that maqy physical ;d_catqrs have
traditionaily thou%hf of the‘pﬂysicgl edu*atjﬂn'class as
'an environment wheréin students can realize ...ny of their
potentialities and experience success. The suppositién
that physical eduéation classes can foéter this self-
aw;reness may be true but 1t is apparent from the findings
of this study that one-third of the sgudentvsample do not
perceive physical eduéation classes as fulfilling this
objective. Th; reason for this maf be that students
have not been made ¢ -are of how ?@vsicél'education can
assist 1iu gﬁé deve;opment_of an im%roved self-concept;
%hgreforé the folg of physical educétion'in this regard
has no mganing for the? at present.'

'Aﬁgther éxplanhtion may be that the phyéicdl

education class does :ut assist'in the development of jiﬁ
an improved &elf-;oncept'for bne-third of .the students,

.y

In this case it would appear_t%at someé physical

educators are not aware of xhiskpa;ticular role of
-phyéical education and sovthe‘instructor does iess,than
a sufficient job in providing a suitgble classroom
iénvironmeng iﬁ'whicp a good- attitude towardbthis
.y

‘pbjective can flourish.

o
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TABLE XII

3 : .
STUDENT RESPONSES TO STATEMENTS MEASURING
ATTITUDE TOWARD THE ROLE OF PHYSICAL EDUCATION
IN DEVELOPING AN IMPROVED SELF-CONCER®T

estimate the attitude of students toward the development

A\ . .
EXPRESSED STUDENT ATTITUDE

POOR  ~ GOOD
,  STATEMENT © F Al _F 4
2 14 234  27.1 630 7 72.9
T 19 528  61.3 334  38.7
30 303 35.2 557 64 .8
31 86 10.0 778 - 90.0
AVERAGE . 288 '33.0 575  67.0. )

The development of leisure time skills (TABLE XIII).

Statements 16, 23 and 32 were specificéily designed to

of leisure time skills in physical education classes.

Thirty-four per cent of the students respondea in such a
: o :

wa§ as to ihdicafe"é'podr attitude on the part of the
students toward the development of leisure skills in
physical education classes while sixty-five per cent

expressed a good attitude toward this objective.

.

Discussion <

T The objective, development of leisure time”skills,
has seemingly been widely acclaimed by phxsiéai educators

as the primary objective of physical education. Through

#,



64

the pursuit of this objective, fitness, improved motor

skills and other aims of physicél Education would seem

assured. Students 1in tﬁe sample population did not

appear to respond tO»tﬁis objective
might be expected. This may be due
student awareness of the objective.
may not be stressihg‘fhis'objeqtive
through the selection ;f activities
a year's curricula.

It is also conceivable that

.see physical activity as useful only for the pursuit

of athletic recognition and they are
at this time, of realizing the role

in developing leisure time skills.
A .

'students approach adulthood and the

in spert is less important to them,

a leisure time alterhative, will be

as favoufably as

in part to a lack of
Further, teachers

either gg:bally or

L M . '\'.7'\“-,,-‘(
chosen tgQ comprise

many young people

therefore incapabie,

of physical activity

Perhaps when these

pursuit of,fecognition'

physical activity, as ’

more attractive.
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TABLE XIII ' ‘

~ STUDENT RESPONSES TO STATEMENTS MEASURING
ATTITUDE TOWARD THE ROLE OF PHYSICAL EDUCATION
"IN DEVELOPING LEISURE TIME SKILLS

-

EXPRESSED STUDENT ATTITUDE

POOR GOOD .
STATEMENT F y F v

16 406 47.0 457 53.0

23 . - 123 14.2 742 85.8

32 357 41.5 504  '58.5
AVERAGE 295 34 568 66

The development of social skills;jIABLE X1V).

Statements 5, 8, 21, 24, 26 and 34 were specifically

development of social skills in physical educatioanlasses.

designed to estimate the attitude of students towagyd the

]

Twenty-~five per cent responded in such a way as to
indicate a poor attitude on the pa¥t of students toward
’ v

this objective while seventy-five per cent expressed a

good attitude. ’ -

Discussion

The development.of social skills as an objective
mayjbe 1nterpreted as ineluding sportsmanship,.-
co—eperatibn, fair-play, eougtesy andvotber,components
pﬁ:a sporting.ethic which may havevcerry-over value.to

the student in situations other tﬁan fﬁebphysical
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f}%ducat;on class. Twenty-five per cent of'thé‘students.

- did not express‘%'good attitude ﬁoward thi ébjective.
Further reséarcﬁ5may-help to uncover specific reasons
for one-quarte of the population expressing a poor
atfitude. Is this poor attitu@e a result of over-
competitiveness wi;hin the physical education class or is .
it due to factors found'Outside the Physical education
class? The answers to these and other questions would be : -
of interest‘to.the‘profeSSional physical educator.

.IABLE XIv
STUDENT RESPQNSﬁg'To STATEMENTS . MEAS URING

ATTITUDE TOWARD  THE ROLE OF PHYSICAL'EDUCATION
\ IN DEVELOPING SOCIAL SKILLS .

3 . EXPRESSED STUDENT ATTITUDE

s POOR GOOD
STATEMENT F x F %
| .., -
5. 386 44.87> 475 55.2
8 104 12.1 756 87.9
21 179 20.7 686  79.3
24 N L 154 17.9 707 . 82.1
26 - 242 28.2 615 71.8 s
34 - 235 27.7 614 72.3 _
AVERAGE 217 25.0° 642 75.0 -




g

.+ . The development of conceptual ability (TABLE XV).
Statements 3, 7 gnd 13 were specifically designea ;o:
estimate tﬁe attitude of students toward the develoﬁment
of conceptual ability. Fortanine per cent of.the
studenté responded&;n such a way as to indicate a poor
attitude toward this‘objective”while fifty-one ‘per cent

expressed a é&od attitude.

Diécussi§n

. Approximately'one}half of the students in the

samp le populatioh expressed a poof a?titude toward the

"role of physical education in devéloping.conceptual

ability. There may be two reasons for this response.
1. The students dq not perceive‘physical

education classes a4s a proper time for developing

cornceptual ability.

‘

2, ‘Tﬁe studenté have not‘felt a need to develop.
conpeptual*abiiity within theif_physicai education ciasses.

Each of ;hese possible explanations present
diffefent implications for physical edu;;tors. If a
physical education teacher feéi§ the objective is worth
pursuing then a considerable amount of resistance will

_be encountered if the students do not~percéive the

bhysical education class as ﬁ propeftgime for developing )

éqnceptual ability. The teacher may have to spend a

great deal of time, energy and enthusiasm trying to

67
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re-construct this atcitdde. On the other hand, i1f the

students have not as yet feLt a need for conceptual

ability, the teacher will have to re-evaluate teaching

techniques, course content and course expectations in

order to foster a good attitude toward this objective.

It 1s possible that physical educators have not set a

high enough standard for students to reach with respect

§

Ko

to an understanding of the concepts and strategies of the

-games and activities in physical education programs.

TABLE XV

STUDENT RESPONSES TO STATEMENTS MEASURING
ATTITUDE TOWARD THE ROLE OF PHYSICAL EDUCATION
IN DEVELOPING. CONCEPTUAL ABILITY

.agx

EXPRESSED STUDENT ATTITUDE

POOR GOOD
STATEMENT F % F %
3 513 59.2 353 40.8
| 7 456 53.4 398 46.6
13 292 33.8 572 66.2
 AVERAGE 420 49.0 441 51.0

68



The development of motor skills (TABLE XVI).

'Stat&mgqgs 9, 27 and 29 were specifically'designed to

estimate student attitude toward the development of
motor skills 1ﬁ physicél eduCation.clasﬁes. Twenty-two
per cént feSponded in a way as to indicate a poor
attitude toward this'objecti?é while seventy-eight per

cent expressed a good attitude.

Discussion

C 1t is worthy to note that twenty-two per cent of

the students expressed & poor attitqde toward the role
of physical education in developing motor skills as
the development of motor skills Qould appear to be
inherent in physicalleducation..

Perhaps the studgnts do not identify‘with the
method used to.teach motor skills or perhapsvthey feel
that too much time is'dé;oted ﬁo the development of
mot&t ékilis. .The data obtgined»frpm this survey

does not lend itself to investigate thed# alternatives.

N

.

69

oy,



TABLE 'XVI

STUDENT RESPONSES TO/STATEMENTS MEASURING
ATTITUDE TOWARD THE ROLE OF PHYSICAL EDUCATION
IN DEVELOPINE MOTOR SKILLS
\

/.

EXPRESSED STUDENT ATTITUDE

POOR GOOD
STATEMENT ' F % F %
9 195 22.6 668 77.4
27 222 26.0 632 84.0
29 X157 18.2 704  81.8
AVERAGE 191 22,0 668 - 78.0

The development of a favourable attitude toward

théical‘activity (TABLE XVII). IStatemenfs 1; 2,6, 10,

12, 17, 22, 28, 35, 37, 38 and 39 were specifically

5

designed to es;imhte student attitudes tdﬁatd the
jdevelopmént'of a faboﬁrable‘attitude towgrdvph;sical‘,
activity in physical.educdtioﬁ classes, _Twenty—tﬁo

per cent of the studénts reéponded in such a Wa§>as to
indicaie.a poor Attitude‘toward this'objegtive while
seventy-eight per cent of the Ftudents expressed a gobd'
attitudé. | |

Discussion

| .It would appear :ha%.ApbrOXiﬁately twenty-two
per cent of thé s;udénts in our physical édﬁ;ation

classes do not hold a good aftitude'toﬁgrd physical

N - )
- - -~ PR

s
e . Tl
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education in general Further research could ,attempt to
igolate other specific factors within physical education
classes which contribute to the development of .a poor

attitude t%ﬁﬁfd physical education and the activities

‘taught therein.

TABLE XVII

STUDENT RESPONSES TO STATEMENTS MEASURING ATTITUDE
TOWARD THE ROLE OF PHYSICAL EDUCATION IN DEVELOPING
. A FAVOURABLE ATTITUDE TOWARD PHYSICAL ACTIVITY -

EXPRESSED STUDENT ATTITUDE

POOR "GOOD
STATEMENT F % Fo A ‘
1 | 147 17.0 719 83.0 -
2 . 261  30.3 600 69.7
6. . 205 23.8 658 76.2
N 12 . 108 125 757 87.5
| 17 176 20.4 687 79.6
22 _ 212 24.6 651 - 75.4
28 c 187 - 21.8 672 78.2
35 95 11.2 756 ~  88.8
37 213 24.9 642 75.1
38 171 20.1 680  79.9
39 -+ 4w 256 30.6 . 58] 69.4
AVERAGE 185 ,j  22.0 673 . 78.0

P



TABLE‘XVIII

SUMMARY OF STUDENT ATTITUDES
"TOWARD SEVEN OBJECTIVES OF COMPULSORY PHYSICAL EDUCATION

EXPRESSED STUDENT ATTITUDE

Average

o POOR ATTITUDE - GOOD ATTITUDE
OBJECTIVE PER CENT " PER /CENT
Development of Fitness 24.0 76.0
Development of Improved L '
‘Self—Concept s 33.0 67.0
Development of Leisure o !
.Time Skills 34.0 66.0
'Devglopment of Improved
' Social Skills_‘ 25,0 s 75.0
Development | v onceptual
‘ Ability . 49,0 51.0
Development of Motor'Skills 22,0 ‘ 78.0
Development of‘Favoufable !
Attitude Toward Physical
Activity '22.0 ©78.0
30,0 70.0




" Recapitulation .. ‘ n

",3‘ ey = " . .
/. R

' _ ' An average of thinty per cent of the students
expressed a poor attitude toward one or more of the -

specifdc objectives of compulsory physical education,

Wl

while seventy per.cent of the students expressed a good

attitude. The . objectives, development of conceptual

skills, development of leisure time skills and the

73

_ development ‘of an improved self- concept were objectives to

which a greater than ‘average number oﬁJstudents expressed

o [

a poor-attitude. The objectives, dévelopment of fitness,

sy
Y

motor skills, ;bcial skills and deVelopment of a

K favourable attitude toward physical activity were

objectives to which a less than average number of

~

students expressed a poor attitude.

, ‘ % If the attitudes expressed\\x the sample
ES »! 3 ) "

population of this studyare representative of the

students at. large, ‘then physical educators can expect

hat approximately three students out

compulsory physical education class will not hold a good
attitude toward one or more of the basic objectives of

compulsory physical educatﬂon., This would appear -to.

o
]

of five in a

.pose a‘subSt: tial challenge to the phySical educator.'

~

T .
N
LS

.
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attitude ‘toward compulsory'physical education. The .

' Education measur

CHAPTER V : o,

\ -

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

" . The study was undertaken'to-examine the

: , ; : » \
relationship between the job ssatisfaction level of

. 2
Btudents toward physica& education in general and-

by the attitude of the students’ toward the activities

"physidal éducation teachgrs and” a) the attitudeaof the

a Eaken«in compulsory phy;i&ii/ﬂducation classes.j,Forty;

gﬁhree physical education teathers of the - sefondary schoolf

in the city of Edmonton comprised the teacher samPle of

the studyim’Eight hundred eighty one male and female

[ Lo 4

. ' %
students, who were en?%lled in compulsory physical

Y

cqmprised the student,sample”of ‘the stu s,

]
-

Three uest onnaires were used to obtain déta
q

e

The -" Teacher Satisfaction Questionnaire measured’ the
&

1eve1 of job satisfaction of the physical education

teachers.
-4

the students and wefe designed to estimate the student
: " S I ’ . o

v .

Ss

"questionnaire‘enﬁitled What I ‘Think About Physical

the stﬁdent attitude toward.f

~

physical education.in*general{yhile-the Physical

'Egication Student QuestionnafreA meastired. the student

T - b
o T o . 74

’.

- education cfassesuin grades seven, eight, nine\og tgn{

“Two ' otherﬂquestionnaers were administered to

L3

LT

EaR N

-<?-L‘ '




A Pearson product moment corr%}ation of-
. o .
'compu%ed between the teacher’ satisfaction ‘level ‘an the

e

\

.

expressed . stu&bnt attitude toward the activities taken in‘

" D
.&ompulsory }lw ical education._ This result was alsdo not_

ERN sﬁatistically significant and so hypothesis 2
L ,»é
'expressed a nﬁll relationship,~was ‘atcepted.’

o P

v,‘

A ghi squgre analysis of”independence ﬁeil;*

o
the attitudes of the students in the classes of the

"&eest'

'most' and"the
This resulted in the

%tatistically significant result“

“/’ A “ 75
/ .
. //
attitude toward uhe activities taken in the compulsory
| . ! g .
physical education\&lasses : '
e K
Hypothesis f WhiCh.§ ted that thfre is no
‘significant relationship be_ “the job satisfaction
of. a phxsical educaxion teachegpand the student
“t .
"attitude toward physiﬁfﬁg::ication in general was
e ’
accepted. A Pearson produdt-moment correlation of .06
W%s-computed between the two-paramemers Th&s result..
e J 3 o m,;&' .
was not . statistically ﬁignificant I : 1 §§
. ot e
¢"" T
08 was ;&”

.
v

satisfied“teachers.did produce-af

reJectLon of hypothesis 3 which stated "that there is no

)

significant difference in the attitude toward,physical

education in general between the students of the most

¥a

and the students of the least satisfied testhers.

.

classes instructed by teachers wvho _were defined as the

; ;:.

Y

Teast Satisfied,teachers there were more studenta than

RS -
-

would'normally be'exhected who e{bressed_a‘poor
- : ’ ’ Y S
. A3 J B

Vo

- . .
. z‘ * ) ot
. = tw o
. PR - -

L

-

L A
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ettitude toward physical education, and fewer studends
; A . g
than would be expected who expressed a.good attitude

9 ' e N - >
toward physical education. Convirsely insthe classes of

the teachers “ho expressed higher levels of job

N
1Y

satisfaction there were fewer studen&s with poor'

- attitudes and-mbre students ,wirrh good at‘itudes“cth&n

-"f@

, N .
£ . . : ‘s e-‘"'

o

w?uld normally be expected. Th chi square statistic

. N M a }0 J,,, -‘ .
mwa; §ignificant at~the .05 level of cgnfiden‘ :
L . ‘ T
Hypbthesis 4, which-st&ﬁhd a. null r

3

't
bEtween physical educatioqrteacheglsatisfaction and
« / .

student.attitude toward“physical educatiodmﬁcmﬁ%ities,“

S
- W - )

ek
was accepted. ,Ig~yps#worthy of note howeye that agyh

tendency toward a dependent relaﬁionship wa ohserved.

< 2

Throughoutﬁ%he 872 stﬁdeiﬁs who completed the

! quéstionna&res.there was .a favorablﬁ attitude towards
> : : .

o s o o
physﬁfal education‘in general and. toward the’a

. taken in physical educati clssse%-'i he What"' ink
' ) &-v‘“ ! - .
About Physical Education .questionnaire w&s desigmed >

so that the student scores could be further analyzed

* ]

76

in'order to reveal expressed student attitudes to seven

‘e &\‘ ~, - - ’ Q 3 - -
specific objectives of physical education.‘ The majority

”

of students exhibited a good attitude toward the

deveIopment of all sevep objectives ] The devsﬁopment

of conceptual skills, the development of ar improved
A

self- concept and the development of leisure time skills -

'elicited a higher percentage of poor jattitudes than

-

-



'thé'other four objectives, the development of fitness,

R e g ' .
R - ' 77
: .

.
‘14

social sk@fls, motor skills and the development of an '

B

L)
improv.ed attitudevtpward hysical activity.
- - . "

R

'

Conclusions . ool . ‘ T

Within the constraints of the limitations and

w LI

delimitatiqps o@ﬁthis study, the folldwing conclusions

.
are presented

1. Students in the compulsory physical education

Y

classesvof the secondary schools in the city of Edmonton

'appear tow hold a favorable attitude towar& bothe 37;ﬁ‘kp‘

4 ]
2 . -

PhySiC 'education and the activities taken in compulsory
Y : 8 : . ) | N
phygic education“clqsses. it ' . ’,

T ~
w b N oy . 3". .
-"‘ 2. Thereuis a wide rgmge in the job satisfaction

'level of the phys?gal education }eachers. Many teachers

'v“activities taken in a physical education class.

result was computed there was a tendeqcyvtoward a .

aPPear }0 be extremely saﬁisfied while others are ey 2
extremely diasatisfied . ’ IREE :t “v; L
j. There gquid appedr to be a positive.
relationshfp between the job shtisfaction level of a é
physicalleducation teachib and the expressed student S
'attitude toward physlcél edueatdon in general _ ; "“Aiu’. *
r‘k., Although a. statistically nqdisignificant_ ~ff‘¥’{‘k??;:5h

- .
e
- . .-

3 N A ’
Iy

»positive*relationship betwéEn the level of job satisfaction ‘{'

of - the teacher and the student attitude toward the

.1

L . "

-~

o

B N



i

P

PR

b

Recommendations for Further Research

\sﬁould be ud&erbgbaﬁx wq‘\;y fttrlf

N K]
1. A longitudinal study may answer more fully

! : T .
the effect of teacher job satisfaction on student

+~attitudes. A student attitude inventory given at the

beginning and the end ofsa schaol year cogld be<analyzed
. ]

to reveal an increaseéﬁﬁ decrease in attitude of the

student. This result could be examined in &ight of

v
-teacher joﬂgsatisfaction scores to ascertain the degree

to-which the attitudes of thevstudents were affected by

the most or- the least satisfied teachers.

R o -
2. Y H@W of the’ small ‘number of stﬁdents wk o’

:k"'@"‘ ‘ b

~vexpressed neéative attitudes toward “he acWit,iqes taken

u .r

_in physdcal education, ‘the development of an insgrume%f

T /

that would discriminate between etudent attitudes toward o

‘activities more effectively;«would prove useful.

3. An inyestigation of the job satisfaction.lev
: ’.r . 5(

78

v o

-l

el

of female versus male physical educagion teachers coulds-

"
be undertaken tgm?hentify factors of. satiafaction -or

dissatisfaction that are shared or are unique';0~each
o ‘ g 'qf%... o

. ' ) N RS . . .

3 ’ LX S o I

4. A study-which would iocus onxthe reasons fOr

“

sex.

-‘the popularity or unpopularity of a, Ep ticular activity

e g
i5. The Teacher Satisfaction Scale could be:

_administered to a larger sample with-a view to

identifying factors in job satisfaction or

<

N

4

L

.
F3
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¥ L
dissatisfaction which can he improved upon or eliminated.

(%

i

7 ’ : o

6. An investigation of the apparent 'poor' ’

attitude held by the students toward 4£e development of

conceptual abiPity in physical education classes should

be undertaken. . .

= 7. A study should be undertaken that would seek

to investigate more fully -the student attitudes toward

» e

therspecific objectives .of physical educatfon o

o

J, ! FR—
B . : i wa
B . . W L . “.
[R3 2w .-

o Recommendationsffdr Phﬁgical~Educators\hndrﬁdmig;strgtors

“Uthe program is fulfilling the basic. objectives of -

administrators should be aware of tf

1.  Physical education teachersiand school‘f
5 '?[ ) . P 5N . .

K e S

teacher satisfaction or dissatisfaction may havﬁ?ﬁﬁighe

‘.

attitude of students. T

El

2. The objectives of physicalveducation classes

should be'clearly outlined—and;explained to}the students.

Ve

3. Physical education teachers should continue -
to evaluate the.content of their .Jprograms to ensure that

| - S

-physical educatiow. ' - s

-~

¥

4L The'classroom°physical educator should ﬁ_J

8

i attem t to qurvey the attitu&es of the sbodents in ‘the’

.'the objectives‘ of physi‘%el education. 'Ir’lig

.;partidular class and which wchld heap improveg‘

physical ed acion elasses to identify attitudes ;owatd
@-,.-" xﬁ ) Al

%
v : ) PR . . ",

A
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attitudes toward specific objectives.

ﬁw .. 5. An effort should be made tv educate students

“t

abq‘t the scope, dimensions andﬁbenefits of fitness.

-

v Co ¢ .
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SATISFACTION QUESTIONNATRE

Pléaséfindigafe the level of satisfaction or dissatisfaction
that you have with each of the factors below.

RESPONSE SCALE

Completely Slightly  Neither . ' Slightly Cohp}etely
Dissatisfied Dissatisfied Satisfied nor Satisfied Catisfied
Dissftisfied

/-\1 , | , o, N

/
Please circle the most appropriate answer to eacth 105\’ \\“_
factor below. . '

1. The average size for youj
physical eddcation classes

2. Your assigned erall teaching ‘ "1 2 3+ 4 5

load

Y : L

3. The type of teaching assignments ~lf 2 3 4 5
you have been given in physical ‘
- education . . ' : )

4, The facilities and equipmenf 1 2 3 4 5
available for your physical ' - .
education classes : 4

5. The relationship you have with . Y 2 3 4 5
the students you teach : ' . '

i
¢

‘6. The diéciplinary pdﬁer you have 1 2 3 4 "5

in or#er to control the behaviour
of your students

7. The present curriculum content: . 1 2 3 4 -5
“in your physical education program ' ’

8. The existing budget allotment _ 1 2 3 4 5
for your physical education
instructional program

9. The amount of preparation time 1 2 3 4 5
you are allotted R "

10. The time you'are required to spend 1 2 3. 4 5
on physical education extra-
curricular activities '

»

11, The variety of dctivities in the 1 2 3 « 4 5
physical education extra-curricular Y :
program . . \ .

e



~

. : RESPONSE SCALE .

Compietely Slightly Neither

‘'Dissatisfied Dissatisfied ‘Satisfied. nor
’ ‘ , ‘ Dissatisfied
R T S :
1 : 2 ' 3

4

12. {he‘facillries and equipment

v

P
13.

14.
15.

16.

17.

19,

20.

21.
22.

23.

vailable for physical education.

_extra-curricular activities,

The budget~allocation‘for
extraécu;ricular activities

The number of studente-a tively

participaging in the physical
education extra-curricular program |

The* involvement of fellow physical
education teachers in the physical‘
education extra—curricular program

The involvement of non physical' )
education geachers in the physical
education extra-curricular program

Special relief time you receive

for your involvement in the ‘physical

education extra-curticulat program

The assistance and. cooperation you
receive from your immediate superior

The teaching profession as a

satisfier of personal career needs

The salary you receive when you

consider your experience and

professional training.

The oppdrtunity.yoﬁ'hcve for

promotion and advancement in your
job'as a physical education teacher

A J

The opportunities for gersonal

growth and development through your
job as a physical education teacher

The availability of opportunities
for professional growth and
development through your job

© 4

90

Slightlye Completeiy
Satisfied Satisfied



-30.-

N

34. The personal
" receive from
superior for

-35. The personal

Completely

Siightly Neither
Dissatisfied Dissatisfied Satisfied nor
: Dissatisfied
. » .
1 C 2 : -3 S
24, . The competéncy of professional

25,

26.

27.

28.

29.

fa

31.

[ ek SR L N (R ™, SR Lt ST

RESPONSE SCALE

physical education organizations

in satisfying the needs of )
physical education ‘teachers at the -
junior and senior high séhool levels

~ The éecurity of your job

Community input into the overall

“physical education progrfim -

The autcncmy you have to make
your own decisions regarding
the method by which you teach

The autonomy you have to make
your own de.isions regarding the
conte%} of your instructional program

Your personal relatignship with
fellow teachers .

The status accorded those ..
teaching physical education by
the community

The status accorded those.
teaching physical educatipn_
‘by the teaching professioh .

32.

.\'
.

The personal
_.receive from
for the work

The personal
receive from
work you do

33,

receive from
the work you

recognition ydu
fellow teachers
you do..

recognition you
students for_ the

recognition you
your immediate
the work you do

recognition you
the community for
do

Slightly

Satisfied’

4
1 2
1 2
1 2
1 2
1. 2
1 2

1 2
1 2
12

91

Completely
Satisfied
-
4 5
4 5
4 .5
4 s
4 5
4 5
4 5
4 5
AN
4 5
4 5
4 5
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imposing on. You like this as I too am sensitive to the number of

questionnaires and studies you are asked to assist in each year.

93

~ TEAEHERS PLEASE

-1 would like to apologize to each and every one of you for

,- i

Suffice it to say, I thank you, and.I look forward to helping you too
r.' . . ~

in any way T can.

/
. ’ -
R B . ‘ e .7 . /

* PLEASE ENSURE THAT THE STUDENTS USE HB PENCILS ONLY ON THE SHEETS.
* EACH STUDENT WILL HAVE TWO. ANSUER SHEETS. PLEASE ENSURE THAT THESE
ARE STAPLED TOGETHER o ‘

The Blue Questionnaire .

1 The ‘blue’ questionnaire is .to be answered on the answer sheet
entitled "Student Questionnaire'.

3.

‘2. Please read the instructions to your students and emphasize that

this: questionnaire deals with their feelings about the activities N
they have taken in Physical Education classes this school year.
-On the answer sheeb

indicate their grade
1f the student is in
1f the student is in

1f the student is in

'f111 in space E. You may digregard spaces A,B,C, and F,G,H. =

If the student 1is in

in the top .right® corner, have the students

as follows: .

grade 7 have him £111 in the 7 on the ‘answer sheet
grade 8 have him- fi11 in the. 8 on the answer sheet
grade 9 have him £411 in the 9 on the answer sheet
grade 10 have him £111 in the 0 on the answer sheet

Regarding questions. 3a through 3y: - " .
‘"1f you are. the teacher that taught the students the activity, “have them
111 in space D. If you did mot teach them that activity hgve them

The Pink Questionnaire

/
{

1. To be answered on the answer‘sheet entitled "What I Think of

- Physical -Education". '

2. The make up of this questionnaire is much more simple. Please read .

the instructions with the students then have them begin.

. HB PENCILS .ONLY :
~*3, The students need do up to and including number 39 only.

[}

- Thank -you very much for helping me. Before gathering up the
- completed answer sheets would you kindly ensure that the directions,
.~ as outlined above have been followed. :

o ' ; ~

HAVE A NICE SUMMER»

VRS
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. ) . 95
PHYSICAL EDUCATION

STUDENT QUESTIONNAIRE = .

ihe purpose of this quéstionnaire'is to identify student
attitudes toward compulsory physical education in Alberta schools,

with a view to making future physical education classes as rewarding

i

‘as possible for both student and teacher.

-

f the .following "scale" appears after a question simply mark .

- f

(with your pencil on the accompanying answer/éheet) between the lines
. . -

«

which correspond to the statement with which you agree most.

EXAMPLE : o ,
10a) Dislike Dislike' - Disitke Enjoy Enjoy Enjoy
Activity Activity Activity = Activity Activity Activity

Extremely  Moderately Slightly Slightly Moderately° Extremely

| - 1 ] { | ]
-3 -2 -1 +1 : +2 - 43

-

Answer sheet - If, for example, you agree with '"Enjoy Activity . -
. . _ . ’ »

Moderately" you would answer like this:

3 -2 21 +1 +2 +3

. 10a) o . : ’ .
Q T = = Lo

S —_— j— —
The term "physical education' for our purposes a]wazs\réfers to
‘a regularlyvscheduled activity class held during schoél hours, It does

not include intramurals, house leagues, interschool competition, etc.

Please answer as honestly as you can. There are no right or

wrong answers to these questions; YOUR OPINION IS RIGHT FOR YoOu!

Your name will not Appear on your answer sheets so your marks will not

be affected in any course.

- PLEASE TURN PAGE AND BEGIN



. : ' ‘ 96
" . - ' * ; N . -
. 1. Which of the following best describés your general feelings about
“your physical educatiop classes for this school yeér?.

Dislike Dislike Dislike -Enjoy Enjoy Enjoy °
Extremely Moderately Slightly Slightly - Moderately Ext remely
1 1 2 T ! e )
-3 =2 -1 F1 . 2 +3
Please answer on the answer sheet
2. Do.you cons,i'der.youx_' physical education classes so far this school
year to be mostly: . % G,. ' .
1) enjc;yhl;le (but often not worthwhile)? ‘ ‘
) 11) worthwhile (but often not enjoyable)? Please answer
L 144) both enjoyable and worthwhile? ' -on_the answer
. iv) "neither enjoyable nor worthwhile? sheet.
3. For the following physical education ac_tivit.ies,
- indicate whether or not you have taken part in them IN THIS SCHOOL,
. ‘during THIS SCHOOL YEAR; )
*

- glve your, opinion of each activity in wﬁich yourhave taken part;
- indicate by letter (A, B, C, etec.) your ;eac.he: for each
particulat activity you took part in. (If you had’t_no're thari o‘ne.v

teacher, indicate the'teach.er you had most frequently.)



»  TIDDLY WINKS

|

EXAMPLE - DO NOT ANSWER THIS QUESTION ON THE ANSWER SHEET.

. ‘ . .
Took the activity Y " Z Did not t.gke the *W’?
"| this school year —— — thia sé'hoo}'v?fj
NI E . ! -, AT
— TR
PR ~~. )\? 0.
Teacher who taught you most *b? 'ﬂﬁ§l“ -
for this activity .. oA B T
: NG o
A B . C D . E F G H
Dislikef" ‘Dislike Dislike Enjoy ~ Enjoy Enjoy
Activity CActivity Activity Activity - Activity Activity
Extremely Moderately Siightly Slightly Moderately Extremely
L R : i L 3
-3 - -2 -1 # 2 +3
x*g*****************
. . . ‘ ? - -
. PLEASE BEGIN QUESTION 5; USE_ANSWER SHEETE
. » :4
5. GYMNASTICS - i ,
a)_ ' '. N . R
. v . 1. Did not take activity
Took activity: Y o Z: (Go on to next question).
3 o Teacher
" |A B . C D E F G H
Dislike 'Dislike  Dislike l/ Enjoy Enjoy Enjoy
Activity ., Activity Activity = Activity Activity Activity
Extremely Moderately "Slightly - . Slightly Moderately  Extremely
i B S T s T 1 1\
-3 =2 : =1 +1 : +2 +3

3



b)  SWIMMING ..

» T~
N

Z:

A3

Did not take activity

98 -

Enjoy
Activity
Extremely

l .

d) OUTDOOR RECREATION ACTIVITIES
orienteering, etc.)

\
\

. Did not take activity

' : Y-V ! ‘
Took activity . 4‘1 3 . (Go on to next question)
,// o . Teéacher
a8 ¢ D E F G H" VA
. , . e ' ) . t
Dislike . " pislike Dislike- Enjoy Enjoy
. Activity ©Actdivity “? Activity Activity Activity
" Extremely Moderately Slightly - Slightly Moderately
| - ' J 1 i ) 3
’ -3 S -2 ~1- +1 +2 +3
c) DANGE' )
Took‘acti?ity:_ Y 7+ Did not take activi;§
‘ —I' " (Go on to mext ques;ipn)
o : ; Teécher {\\
A B C D E F G - H
1 4 | ] | 1 .
-3 -2 +1 +2 +3

(cross cougtfy skiing, sndwshoeing,

‘Took activity: Y . Z: (Go on to next'qwéstion)
- ’ - \ "
— \-
" Teacher \
A B C D E F G H
{ _t { { |
-3 -2 -1 +17 +2 +3



Y

-

_ g . ‘. Did ‘not take activity
- Took \activity. Y ’Z (Go on to next question)
=7 ‘ - .
N ’
)
° Teacher ) »
’ A B ‘C D E F €6 H . L
. ;o
Dislike Dislike Dislike Enjoy Enjoy Enjoy
Activity CActivity Activity Activity “Activity Activity
Extremely Moderately’ Slightly Slightlx PModerately . Extremely -
L | i N W : | B
-3 q -2 -1 +1 +2 +3
4 v '
6. BASKETBALL
| . Did not take activity
Took activity: Y , Zf (Go on to next question) ,
. Teacher
A B ¢C D E- F G H ’
v . ‘- Kd i -
4 4 L ‘l’ S - { Lo
. y-3 -2 -1 +1 - +2 +3
7. VOLLEYBALL » )
] . : . Did not take activity
| Took activity: ¥ Z: (Go om to mext question)
' Teacher . , .
: r .
A B cC D E.F G. H
x { N l \ iy )
-1 ¥ ’+1 2 . ) +3

e) TRACK AND FIELD

99"

e




"
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8. 'TEAM HANDBALL (Olympic Hafdball)’

‘ Did not take activity
: Y . :
-J ToZkhactivity T Z:, (Go on to next question)

I | S
d

Teacher

A B C D E F G . H

)

Dislike ‘ Dislike Dislike Enjoy Enjoy ., Enjoy

Activdry - Activity Activity Activity Activity Activity

Extremely Moderately Slightly Slightly Moderately Extremely
L. 1 1 IT ya 1 Vo
=3 -2 . -1 +R,/J - )

9. FOOTBALL

b ¥ c L g ’ ~ Did not take activity
,:‘?ook activ;tyi Y Z: (Go on to next question)

.\f I .
L—n . . R N

Teacher

N .
10.. SOCCER
L2 ’

P ' Did take activit
Rt »7A o i . ld not take activity
: Took activityT Y 4 | Z: (Co on to next qqestion)

. ' ., “Teacher
ASB C D E F G H
1 1 1 1 L 1
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11. ICE HOCKEY
4 —
. . Did not take activity
Took activity: ¥ Z: (Go on to next question)
Teacher
{fA B C D E F G H
Dislike Dislike Dislike Enjoy f//é%joy”ﬁm Enjow
Activity Activity Activity Activity 7 Activity Activity
Extremely Moderately Slightly Slightly Moderately = Extremely
[ 1 } ] 1 )
-3 -2 -1 +1 +2 13 -
12. FIELD HOCKEY ’
o .. Did npot take aétivity
Took activity: ¥ z: (Go on to next question)
‘Teacher
A B C D "E F G H
- 1 I ‘L L 1 B
-3 -2 -1 ' +1° +2 +3
13. FLOOR HOCKEY
v o . Did not take activity
Took activity: Y Z: (Go on to next question)
\ Teacher
A B C D E F G H
L i L A4 \ I 1
-3 -2 -1 ' +1° +2 +3
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/

/
14, SOFTBALL/BASEBALL

-

Did not take activity
(Go on to next question)

Took activity: Y Z:

— |

Teacher. . ~
A B C D E F G H
Dislike Dislike Dislike Enjoy - / Enjoy Enjoy
_ Activity Activity Activity Activity Activity Activity
Extremely Moderately Slightly Slightly Moderately Extremely
1 | i - : i |-

-3 -2 -1 +1 +2 43

15. FITNESS»ACTIVITIES'(e.g. weights, circuit training, crbss-c0untry, etc,)

o . Did not take actlivity }
Took activity: ¥ \ Zf (Go on to next qégftion) -
Teacher
A B C D E F G H
| \ 1 \L i
=3 =2 1 1

16. BADMINTON

5 .
' . . Did not take activity
Took activity: Y Z: (Go on to next question)|.”
< Teacher
A B C .D 'E F G H
L 1 -\ \L [ Al 1
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17. BOWLING
. . Did not take:.activity
Took activity-_ Y Z: ‘o on to next question) ///)
L}
A Teacher
. A B C D E F G H
: .
Dislike Dislike Dislike Enjoy Enjoy Enjoy
Activity Activity Activity A givity( Activity Activity
‘Extremely Moderately  Slightly. SMghtly - Moderately Extremely
1 t ] N : 1 A _J
-3 . -2 -1 +1 +2 +3
18. GOLF R - q TN
T ] . Did not take activity
Took activity,’ Y - Z: (Go on to next question)|
Teacher ~
A B C D E F G H
| 1 ] \L | \ \
-3 -2 2 +1 To42 +3
19. TENNIS |
] ' /
_ ///
. » s . Did not take aétivity
Took activity: ? z: (Go on to next question)|’
’ Teacher
A B C D F G H



BT i N G U R T

» - 104 ,
. N _ .
20. TABLE TENNIS . ‘ i>
L T , ‘ ‘ ) ) .
. ] ' . Did not take activity
Took activity: Y ‘ Z: (Go on to mext question)
Teacher _ c K .
A B, C D E.F G H | i

Dislike Dislike Dislike .| Enjoy . Enjoy ! Enjoy’

Activity. Activity Activity Activicy Activity Activity
~Extremely Moderately Slightly Slightly ‘Moderately Extremely

\ L | | | |

-3 ' ' =2 o -1 +1- ' +2 +3

21. SQUASH/RACQUETBALL/HANDBALL

. . Did not take activity
Took activityd Y Z: (Go on to next question)
Teacher
A B C D "E F G H .
l | 1 l \ ) y
-3 -2 -1 +I v +2 +3
22. ARCHERY
' Lo v . Did not take activity
Took activity: Y | Z: (Go on to mext question) .
: o . Teacher . B ,
o A B C‘"\b\x E F G H
l S IR /F) l | o \
-3 ’ -2 _ / -1 +1 +2 +3 -

/
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23. WRESTLING

Did not take activity.

.4 3
Took activity: Y ‘ Z: (Go on to next question)
B I .
L \Teache'r '
A B C ¥D E F G H
Dislike Dislike Dislike | Enjoy Enjoy _ Enjoy
Activity Activity Activity Activity - Activity v Activity
Extremely  Moderately Slightly Slightly * Moderately =  Extremely
L i ' 4 L i ]
-3 S RS | +1 +2 3
24. RUGBY
. . . Did not taicé‘ activity . | .
Took activity: Y Z: (Go on to rext question)
Teacher ) )
A B cC. D E F G H] o '
1 | R \L L l 3
-3 ) I TS W +2 +3



L
25.

26.

a)

"26a)

il
'

g C } | _ 106

How often have you been able to. make a cﬁoice between 2 or more

All of the time?

Most of the time? | ' (M.T.)
About 1/2 of the time? (H.T.)
Not veryhoften? o (N.V.4.)
~ ) . R <
* . Never? ’- ' (N.)-

S

Please mark on the answer sheet the most appropriate

' . answer:

- — ) ' R -

AT MT CHT - NVO N -

This next question 1is concerned'with ALL those physical activities

< —

.

. : > R <
in which you take part (both in and'our,of hchool) EXCEPT THOSE IN

- "Voluntarilx" means you do them because

YOUR ?HisrCAL.EDUCArrON PROGRAM.
vIQ how many,ORGANIZED physical acrivitfeé'do you voldntariiz take
Part throughout their entire season? o - 3 R
";&u-ﬁANT‘To DO THEM!
- mOrganized" means those sports activir}es which include regular
instruction or coaching; where regular attendance is expected

and which may be a part.of an. organized 1eague.
- Bles ay be swimming for 'a club, organized hockey, dance P

-classes, eoc.

~

Please,answer on your answer sheet beneath the correct number.

0 1 2 3 s s 6 1 8 9
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e
-

26b) ~ + In hbw many NON-ORGANIZED;physiCal'activities do 'you voluntarily
take part? “NONfORGANfZEﬁ"'mgans thgée recreation or spérts

. ’,_‘;,' ) .

activities which you do mginly for ﬁun;lahere'theré is no real

instruction or coaching; and where you go when you feel like it,

~

with friends or by yéurself.
~Examples may be swimming, bowling, goif, football, etc.
Don't count every activity, qut those in which you spend quite a

bit of time, say at least once every two weeks in season.

Answer on your answer sgheet.

“»

26b) o / 1 -2 3 - 4 .5 .6 7 8 9"

Easy, wasn't it?

Now onto the pink questionngifé; wﬁich is just as simple!

v



. LPOSKAL

BT T LTI ST L e S v,

———— |

FACULTY
or

NAM ” . o !‘EE”T PIl“SiEl'l EB'IEH.'PieH
vAME o s oot SCHOOL
A}

AGE YEAR 00O oare

N [
Yeors GRADE 1 Mol Ffemale Doy Month Yoor I.D. NUMBER
‘ [ Gradeo: i -2 3 A EEEE S 2T THEES
: Indicote response by placing o - - B
| ' : I mark between the guidelines -3 ] :2.. 3 B - ) F T TR 4
. as shown in the example. Age .y ; g ime ca s e r. s e
, Usey HB pencit Don't make - - . - :
& marks longer than guidelines. Sex o M. F s e S R .
2 Example Classa t i SE | ] FE- TS - S A T 3
siii i -3 -.‘2._. -,1 s_ize 0 + :é:: E ) b} P FENNNES IR S . S

.....

Proteed

onIlt paeigeld izt Iz It TIIt Izt pudedetg oIzt p=pid =zt oIz, oroiizz

LIIIt jep-gefubg oozt oo Izt reguaiod pefrdend pupdud IIsz LTIt :::1: :::2

e

o %

IIIIII'IIII_IIIIIlIII-IIIIVIIIIIIIIIIIIIlIll’II‘illlI'III'I_II|I|-IIIIIIIIIIIIIIIIIIIHII'IIIIIIII'IZIHIH_IIIII'IIIIIH-

e P I Tt WL E T SISO S AR -

SAN'Y ONINIL MJVIB 3HL1 DNOWV SHNVA ANV ONIDV1d QIOAY — NOILNYD

.

Cwn

P
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GRADE 7 - 10

» R ‘ ,WHAI DO YOU THINK OF

SCHOOL PHYSICAL EDUCATION

‘The ooroose of this questionhaire is to identify student
ettitudee toward compolsory physical education in Albetta echools;~
By finding out what each of you think.abootbyour physicalleducation
programs (the good things aod‘the Bad things) we hope that the good
points can be imp;oved and the ptoblems.redueedf In this.way.future

physical educatioo'programs can be made more rewarding for both

-
]

students and teachers.

a

Physical education in all cases on this paper refers to a

regularly scheduled activity course that takes place duting school

hours. DO NOT CONFUSE intramurals, house league, interechool

competition with physical education. 1

-

"\

In Part 1 the following scale is ‘ped on the answer sheet for
each statement, Simply mark with a pencil below the number which

beet tells how YOU feel about the statement;i”Please let xour own

!
personal experiences guide your answers. Be honest. Your answers

«

111 be confidential and will not affect your grade in any course.

EXAMPLE 1. Canadian ice hockey .is the best in she world. .
. . , . .
Strongly _‘ . S8lightly ﬂSlightly. . .A "~ Strongly
Disagree Disagree Disagree Agree Agree Agree
L . d i 1 i 1 ] J
-3 -2 B | 4 42 +3
.Answer Sheet: - -3 -2 -1 41 . 42 43
S - Lozmm oz o= 2 ] i:: '

O. ~
o

Please fi1ll out the information esked for on the top of the answex

-

'sheet. Tﬁ% red answer sheet goes with the pink questionnaire.

"PLEASE TURN PAGE AND PROCEED
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PART I |
Strongly ' ' Slightly Slightly Strongly -
Disagree Disagree Disagree Agree Agree Agree
S 1 \ | I J
-3 -2 -1 -+l +2 43

10.

11,

~12.

13,

14,

15.

- 16.

.17,

Use the red answer sheet to show how you feel

If for any reason a few subjects have to be dropped from the
school program physical education should be one of those dropped.

Physical education is needed for a complete education.

Students should be told exactly what to {o in their'physical»

education classes. . . |
. / :

Fitnees training,is necessary only if .yop wish to be an athlete.

Participation in physical educatian activities helps to make you
a more popular person. . :

I do not look forward to phyeical education claaeea with
enthusiasm,

In physical education classes theré should be more time to talk
about what you "dre learning and why you are learning the
different activities. , L K

Belonging to a. group, ag we do in phypical education team
activities, is an important experience for a person. N

. Physical education has little to offer for the unskilled person.

/ . ) r .
Phyeical'education is a plehsant break in the ‘school day.’

Physical education makee an important contribution toward
building up your body's strength and- endurance for everyday living

J

'Physical ‘education is mainly for the physically gifted athlete

I feel that physical education claases should make me think more'
about movement and how I move.

Activities in physicalveducation give me a chance to be
successful and make me feel important as a person. _

I feel great after a physical'education period‘of'vigorous activity.:u
1f I were planning a physical education program to make my spare

time ‘as an adult fun I would not make it 1like my present
physical education class.

I think it is better to study other courses ‘than to spend time in-

physical education classes,

B R LT EION IRV DTS TP S A
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Strongly . © . slightly  Slightly "~ Strongly

N N 24.

29,

33,0

Disagree Disagree Disagree Agree Agree . Agree
L : [ 1 ] 4 J
-3 T -2 T -1 +1 +2 +3
18. Physical education would be better if there was more activity in
each class.
l9; Physical. education activities are embarrassing for pupils who are
not skilled. R |
20. Activities in physﬁcal education do 1itt1e to ‘develop physival-
fitness.,
21. Physical education helps students fit into group siﬁuations.
|
22, .1 éo not Iike to miss a physical education ptriod
23. Phyaical'education plays an important role in keeping students
interested and actiye in out-of-school gpare time activities. :
Working tqgether 1n\;hysical education activities gives people
a better understanding of .each other. ‘ )
A25.';Physical education classes should help me to be able to plan my
: own physical fitness programs )
] .
26.“Physica1 education developswgood character.
27.’_Leaaning skills in-physical education bores meﬁ '
)
.28, T suppose phyLical education is all right but I don t care
: :much for it. o . . e
I have become skilled in physical activities because of
my physica ucation classes. i~ : -
30. -Physical education teachers know each student and his problems
* and help wherever possible in aolving these problems. :
31, Physical education classes give me a feeling ,at there are
7some activities I can do. -
32, IfI did,not participate in physical,education I would not be \
~taking phrt in as many free’ time activities -as 1 do now. o .
As far as 1mproving physical health is concerned, a physical '
. education class is a waste of time. ; P
'\ \ .
34, Opportunities for making friends are provided more in other :
classes than in physical education. ¥ ‘ :
35. School would be-better without physicalvejucation.



\

Slightly

Slightly

112

Strongly \ ; Strongly
Disagree Disagree Disagtee Agree Agree Agree .
J . Lot . b .
L 1 ] ] 1 )
-3 22 S 1 %2 +3

2
“

try activities in their own way."

37. Physical educatiOn should not be a cr

1it course.

38. iionly'do physical education b%fause71 have to.

36. 1In physical ‘education classes there is no chance for students to

G

39. I Bet more satisfaction in doing physical education than in doing

'any other school - work

¢

.



JFACULTY
-of
SCHOOL
)

NAME __ A rr—
\ ) IHDEN T QUES _l tONMI REC Middle

: - N i

DATE

e B e |
| NI .

Mals_Kamal,

FV MR VTS

é!"aldeo R

X Indicate response by placing a
]. mark between the guidelines
) ‘| as shown in the example.
Use HB pencil. Don’t make
marks longer .than gQuidelines.’

(RERRRRRRRRRRRY

2. Excmple

'Cla 0: k . . B B .
l1 Looiriinonmine -:-3- ::2 —&‘SizIo g @i %t A EE. SEENEES . EEOSY &

ALWAYS MARK BELOW THE SYMBOL
-2 -1

=3

+1

2 43

3 a_)

3b)
3cv)“

3)

o
3h)
31)

55
3k)

31)

3m)

-OVERPRINT ANSW,|

PRRUYR R @

S
f:l:: )
1

R SHEET

el

o

4:

SCHOOL NUMBE

wonlw

v'oold © »lio

LELEE T T VR Ty

S3N

o
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