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e - | ABSTRACT

'The purpoue ‘of this reeearch was to explore the :
feducational reforms in the People’ s Republic,of China from
1949 to 1976, with particular reference to tﬂ% politioal
and economic contexts.

Education in ¢hina had witnessed tremendous changes
and ehifte in thie period. Thess educational changes vere
~ the conseguencee of the ideological and political v
struggles between the two dominant political cliques of
Mao Zedong and Liu Shaoqi. - The conflicts between Mao A
éedong‘and‘Liu éhaoqi were rooted in their different
pereuaeione in socialism. Mao iedong, adhering to Karl
Marx's notion or ideological superstruoture supremacy in

/
social formation, emphaeized the. inportance of hunan and

' vk‘ideological factors in socialist construction. Liu’

Shaoqi,,on the other hand, believing in economic

determinism of,Orthodox Markist, etreeeed economic
deveiobment aelgrinacy. Fhese divergent-interpretationg'
_ of.SOCialism ied to conflicting Bolitioalband economic
éolicies, and education wae.manipulated to meet the

conflicting tdeals and demands.

L

In the twenty-eeven yeare period between 1949 to

1976, there had been eeveral eduoational ehifte and twists

S



'in correspondence to the political and ideological
struggles. 'These educational'changee,'however; were

- evolving in two nodels of education, namely, the
egalitarian nodel advocated by Mao Zedong and the efticacy
model promoted by Liu Shaogi. The egalitarian model

emphasized the expaneion of educational opportunitiee,‘

PR e ol
v -"~ 4

' manpower for econonic growth The interplay of the two ‘\\
models of education dominated the educational reforme in
China in the periocd in queetion. | |

In exanining the evolution of educational reforms
in cnina from 1949 to 1976 the following general
conclusions were reached. First, education in China had
never been an independent entity, but always a paen of the

, political and economic structures. Second, education, as
‘an ideological euperetructure, wae an arena where
political etrugglee took place. Third, all educational
tetorne wvere either political- or economic-centered, and
_deVelopnent of the individua&_neper received appropriate‘
attention in education. 'Educational policies ignored the
human potential as an agent of social traneformation,
rather,‘the individual was treated as an object of it.
,Failure in recognizing thevimportance of indiyidual was -
the major derect in/chineee education in this period.
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g ' R
B vi



’ s
ACKNOWLEDGEMENT

/

I an most gfatetul to Dr. é. Eytord, ny thesis
.supervisor, for his continuing support and intellectual e
guidancas in the study. S

I an also gratatul to Professor D.R. Pugh and Dr.

B. ﬁain for their constructive c igicismg.and suggestions
that helped .this thesis completez,

I also want to thank Dr. R. Pannu who introduced me
to the fioldlaof aoc{olcgy of education and developngnt,
and ‘to Dr. H. Garfinkle fnr his humanistic apprnach to
education. |

Finally, I would like to thank Mr. B. Rapple for

proof-reading the thesis. - .

e

-

vii °



II.

~ : ..

TABLE OF CONTENTS

Imowﬂro” ’..;l.IFUO.".‘...‘...ll.’.‘.'........

N N, (3
L e -

“} mmosm S$essrscsccsscsccccccrsasns
'."“ Rnsmw QUESTIONS oooo‘onoccoorooncacoc

. CRI FOR SELECTION OF THE
PERIOD FROM 1949 TO 1976 ..ocveeconcnn

mommY "..01..‘.0.0..rncoautooa("ooo'
DEFINITION OF TERMS ..cuceevecnccsansss

— nznlufbggxon,'....L.;.................,

ORGANIZATION’OF THE STUDY .e.eeevvnnn.

.REVIEW OF RELATED LI?ERATURE cececcssesncns

1

HUMANISNM, ECO”OHIC DETERMINISM, AND
" EDUCATION IN MARXIST THEORY ..........

Humanism, §ocial Transformation,’
and Polytechnic Edycation

of Karl Marx .....k..........:...;

Economic Deterainism, Social
Transformation, and Educational
’ Thoory of Orthodox narxism cecenns

POLITICS, BCONOHICS AND EDUCATION:
"+ THE NEO-MARXIAN PERSPECTIVE cesenen

Antonio Gramsci: chemony,
Ideology, and Bducation ..........

Louis Althusser: Education as
Idoolqgical State Apparatus tesesa

Samuel Bowlcs and ncrbert Gintis-
The Political Economy
of Bducation ......ccccecieecienes

cviii
8

o’ )

.PAGE

10

11
13

17
18

27
34
35

41

46



%

sm!’ ..'....................‘...I.L.... 51

III. MAO ZEDONG AND LIU SHAOQI:
CONTENDING POLITICAL, ECONOMIC, ¢ - o
mnwcanom IDEOMI!S O...‘.'t.......“. 55

L4

momm:mmot‘s lu_o‘oovou-..o‘oo. 56
re ‘ ’ Hao z.dony | (1893 - 1976) I 3 56
Liu SthQi (1898 \- 1973) essesesee 63

'MAO AND LIU: DIVERGENT IDEOLOGIES
CONCERNING POLITICAL- AND SOCIALIST |
CONSTRUCTION or Q‘INA ".l‘h..."."‘.‘....! 65

Mao: Politics in Command ......... 66

Liu¢ Economic First in Socialist
D‘V‘lopn‘nt oo“co.o....ooono-o.ooo 76

MAO AND LIU: DIVERGENT | IDEOLOGIES
CONCERNING ECONOMIC DEVELOPMENT )
or wINA .l..‘.."........Q.....C‘Q.‘..... 79

Mao: Supremacy of Political
Aspiration in Economy ............ 80

. Liu: Technological Rationale in ‘
Econm ® ¢ ® 08 0 0 8 00 6 & 0 0O O PO QS BSOS 89

MAO AND LIU: DIVERGENT IDEOLOGIES ON ‘
EDUCATIONAL Rzrom_ IN CHINA ®se0 o0 s s 00 93

} Mao: Education for Proletarian , o
sociali.‘, ...,._,. ..‘.......“....‘...... 94
tiu: Education for Socialist

° Economic Development ... ......... 102

<

- SMAEJY o0c0loo:onoboc‘oo'onooo.a-o'ooo'oao_o 195

IV.  POLITICAL IDEALS AND ECONOMIC DEMANDS-AS - - -

REFLECTED IN THE EDUCATIONAL REFORMS . - '

- ‘H.IN' CHINA FROM 1949 TO 1976 soce R EEEEEEEE LECH 110
- - EDUCATION, ECONOMY, AND THE CHINESE , -

SOCIm BEFOR! 1949 P P P P 113

. . \ . o K . -

ix. : Y A



7

The Problem of Education ......... 118

THE PERIOD OF 1949 TO 1957
PROM RE-ORGANIZATION TO STRONG

mssm ma 0‘0.00.0.000!0.'..!.; 1\20

Thj Need for a New SOciai Order
and the Changes of the Formal
‘Bducational SYItII eececssieianins 121

Informal Educational sYitcm' |
and spar.-ti.. swocl ® 00 O & ® 0" 0 & 0 123

Thq Adoption of ‘Soviet Union's
Development Strateg -,and
nducational Changos ji............. 128

TH! PERIOD OF 1958 TO 1965: . :
THE GREAT LEAP FORWARD MO .
AND ITS RETRENCHMENT ~eo - /ooeeesssses 133

N

The raunching of the Indiganous
Development Model: The Great Leap '
rotvard Movement, 1958 to 1959 ... 135

. Educational quorns.during the

Great Leap torward Movement ...... 141

cOnpraniscfin Education o
Nlici.‘ e 0 & & 80 000 90 000 0 SOP ¢ et o0 143

e Failure of the Great Leap
Fﬂmnov“’nt Q.I.O.l‘l_ﬂ....f... 152

The Retrenchment After the Great Lsap
Forward Movement: The Beginning

of Conflicts, 1960 to 1965 ....... 156

' The Educational Reforms from ;
1960 to 1965 ................‘.Q'. 157

Thc COnflicts En.rgcd. Mao . ,
Criticizcd the New Policy ........ 162

* THE PERIOD OF 1966 TO 1976: e
THE CULTURAL REVOLUTION AND s
DRASTIC TRANSFORMATIONS ....cccccccee. ‘166

.. The Proletarian Control
Of Bducqgion'ouoco:ooo.oﬁoncooo-o 169—

X



1‘(‘

The Ruvolntionl'in

o

.ro l!ducationa ..O‘....Q...O.l,k‘.

The) Revolutions in

.

Infpraal Education ......cccovense

.

sm! "oooooooccoo'nl.‘glqoonoooocoooo

. V. coNCmsIoN ..‘.'...‘."...l.".‘..O‘..‘..l........

o

xi

BIBLIOGRAPHY I.l..l.....’....OOIOO'...._..Oiv...tlﬁf.lli

-

168

182

185
189

201



. INTRODUCTION

‘ The traditional educational system of China wdb
4distinctly elitist. It was cha;acterized by avseries of,
competitive citil service examinations, and was intended

“for the production of a small ,COXpSs . of scholar-officials

‘v, serving the imperial administration...The curriculum was

"”baied on Confucianism and a certain numbers of classical,

\

texts, it was academic in nature and moral in orientation.

Learning emphasized memory. any deviations were

‘:discouraged.~ Theoretioally, the education system was open fi

”»;to the public. in practice, only the well-off gentry class'

could afford the long years of study to succeed in the

‘gseries of rigid examinationsq Success in the examinations'

'

_bestowed life-long power and privileges unavailable to‘

ﬂ7commoners. The system remained unchanged for two thousand

‘_;i'years and was implemented from dynasty to dyﬁasty. It was’

i

"_aconceived as an indispensable tool in,perpetuating »*

:imperi rule." ,
R

‘ The invasion of China by the European imperialistsv

‘since the 19th century shook Chinese politics drastically,
and finally led to thé fall of the last imperial dynasty,

R

i k]
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‘Qing, and to the establishment of a new Republic in 1911

- Under. the new quublican government Western ideas and

. systems wvere introduced to modernize/the country.‘.ﬁ |

Education was reformed by modellingxit on Western system.

Unfortunately, the Republic was crippled by . decades of f _

foreign invasion and internal turmoil. " The success of the

new educational system was limited. In l94?,,the year of

}. the establishment of the People's Republic, about 85 per1”n
“cent of the population were illiterate (Lofstedt, S

/ 3 : b
1980: 68) , // T o

When the Chine e Communist Party was establishing

its influence in the 19305, Aeducation was used as a meansj
for building up - political power.' Extraordinary education
.programs were implemented in various communist regions

Gunther Stein,/an American correspondent who visited ‘the

Yanan Border“Region in 1944, described the~area as "a big

- elementary school in which almost everybody, young and -

‘ old is eager to 1earn and it possible, to teach" (Stein,v;
.;1945 208) .- Formal primary and middle schools and R
‘universities were only a small part of the edeeational

network. Education also took place at workbench and o
8
field-side discussions.. Wall newspapers, literary study

o

';groups, evening Classes, and drama groups were all used to

——

Eput across.educational messages (Stein, 194§,208). “In a

o real sense,-educationywas-combined‘withfworkfandplife.',. : g@Q
o L ) . . o ? . 4“‘,‘;1
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‘production,

_'schools ’agricultural schools, normal schools, junior =

L

Various types of educational provisions\were created for

.children and adults. Education was "brought on all levels
'into harmony with the actual conditions of sthe people"
(Stein~ 1945:213). Education, in the eyes of the Chinese -

‘~ACommunist Party, was an essential instrument for economic

A

‘political power, and class struggle.'

The'Chinese Communist Party unified China in 1949,

:ispirit oq patriotism and love of labour.

When the ngmgn_zxggxgm was put into practice, the '

'three ascending levels of elementary,’secondary, and -
,higher education were retained. Pre—school education was:
_instituted in nurd‘fiee and kindergartens. Elementary |
'schools were to be for five years. Secondary education was
‘_.&ivided~into a three-year[junior ‘middle school and a

rfthree-year senior middle school. Vocational'middle-‘

*

technical srhools, polytechnical schools, and ‘a variety of

" specialized schools such as medical schools, trade"
vschools, and business schools were set up.‘ On the

tertiary level, there were universities, technical

oolleges, professional schools and research institutes




S : | &

. In addition to the regular schools,'informal

education such as short-term schools for workers and

z;peasants and spare—time schools for adults were set up.

vwith the attempt to combat widespread illiteracy,

'spare-timp' schools canme into existence., They offered

._educational opportunity to all adults who were not _ /

eligible for admission into regular-schools.

The multifarious and multi-dimensional educational
policies thus created by the Chinese government had two
basic premises: more educational opportunities ror more
people in order to construct a new socialist society,'and )

not less important,'to-provide the‘knowledge'and'

' technology base for the needs of economic developments of

the country. '

&

In practice, however, educational policy often has

T o cope with the specific needs of society in a particular~

| period of time. Given the conditions of limited resources

and economic underdevelopment,.the primacy of ‘economic

demand may mean the pursuit of,educational gu_ality‘rathero

‘”‘}than guantity, andveducation:tor some - rather-than for

all 4 in order to uupply a competent technology base tor

economic developmen! Worse still,\pursuit ‘of ‘educational .. -

guality may mean the promotion of an elite class which

‘would be divorced from the interest of the ‘masses. It

'"contradicts'the humanitarian ideals of eguality50£ human
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societyvand full development of the individua1;~ Th; 'Red
'candizxpert' debate, which stood'for“the controversies.

l between political consciousness an; protessignal
competences, in China from 1949 to 1976, were the results
of’ the dilemmasvof educational policies in‘facing

Political:ideals and social rPHiities.v | K | R

2
s

THE PROBLEM

~ Being a4s5cialist country, committed{to the
ideology of Harxism\ the People s Republic of China, since

1949, has striven to build a new form of society and “to

forge a new type of socialist humanism. Education,iorﬁthe '
. masses was thus considered as a tool for socialist |
construction. It was also to inculcate a socialist
consciousness and the egalitarian values of Marxism.} As

an underdsveloped country, with a huge population and ’
. 1imited resources, the role of education was often
constrained by economic considerations., - '
| The research is intended to examine educational
‘changes in China, from 1949 to\la\e, in relation to the '; |
‘ ‘political ideals and economic denands. 'Equal emphases are .
put on the formal and informal educational system, '
especially‘those educational provisions for peasants and

o workers. cnanges .in Chinese education are, to a great A



N | T s s
sxtent, good indicators of changes in political id.clogy
and economic structurss. Tho changes of aducaticnal A<ﬁ}

policy are seen as‘outcomes.ot thg relationships’ botwcon

education, economic situations and political 'tf“Cthfgs.
- an hassig

]

RESEARCH QUESTIONS

Q
. -

| -

The study is divided into three parts- (1) the

changes of the dominant political ideology in China durinq
N . & .
the period of 1949 to 1976, (2) the changes and \

-
consequences of vario economic dsvslopment Btratﬁgiss
*®)

4

over the period; (3) tho,kind of responsas as :eflected>in'

) i | : ) o, . o
the educational provisions and policies during thiS,,
period. Specifically, ths research is guided by the

§

following quqstions.‘ z‘w -

,)%.
, .

1. What are the dominant politthu& 1dealﬂk\ t;‘
'contending in’ China durinq thiszIiOG !rﬁh
1949 to 19762 .. —- - R

2. What are the rationalc, aims and Objoctives
E underlyinq these contending political . ‘
ideals? . S ¥<>

3. What srd'fhh diftéfent occnomicldﬂVflopmcnt‘

strategies in Chinc.during the period?”

4. ﬁcwvars the chancs offihcs’ cevgi°Pm¢nt

strategies related tqftho‘coptradictions otk



| the conpeting political ideals?

S.VYwhet are the policies of economic
development and educational reforms
advoceted by the contending politicel deels

- | during this period? |
| 6. What are the subsequent chenqes in
'educetionel poliei’i during the period?
7.T§§ow are theee educational changee related to
. the ehitte of political ideals ‘and economic

demands?

——

e CRITERIA FOR SELECTION OF THE PERIOD
| FROM 1949 TO 1976

The period ie.merked;by tHE establishment of the
People'e Republic of China in 1949 and the death of Mao
Zedong in 1976. Within this period, Chinese politics were
overwhelmingly domineted by the influence of Mao Zedong.

;Ae the Chairnen of the Chinese Communist Party, Mao's |

_ politicel ideals exerted great influence on every aspeot
of the political, econonic and looial policies in China.
But it doee not neen thet Chine under Mao Zedong s rule |
was a monolithic eeciety governed by a politicel party
with a unified ideoloqy As a result of the ditferences
in the interpretetion of Merxien ideology and different



political priorities, Mao's political ideals and,policics’d~

were chalisnged by other pclitical leaders. It was often
referred as the 'struggle between two lines', between the
‘proletarian revolutionary line rspresentsd by Hao ZQdong,

and the line of economic primacy repressntod by Liu

Shaogi. N ! .

s

The struggles‘between the two ideological lines
gave rise to the cyclical shifts of ruling leaders with
. . ‘9 . " ) -
different ideological preferences. Economic and

* educational policies changed correspondingly.

- METHODOLOGY ’ B

This study is based on analysis and discussions of

certain documents. A wide rangs of literature concerning

China, including Marxism, Maoisnm, soci&logical theoriss ot

edudition, political ideology, and economic develqpment
will be examinad. Government policy papers, case study
- reports, and official statistics are also consulted. The

‘ymajor msthodoloqical framework of the study is to identity

. historically the sducational changas fron 1949 until 1976,

and sociclogically, to relate them to the economic “and

' political situation in cgina.

-



——
" DEFINITION OF TERMS

xgngggigngl;;ggg:n. Eduoational reformodenotes'the

change and‘tzannfornaﬁion of the goal, structure and
ourricull;n of the educationdl provisions "in both formal

" and informal educational systems. Formal education is the
roguiar lystem.ot schooling ahd training that are
implemented on a full-tinme basis, Hiefarghically, this
educational system is cokposod of primary schools,
looondaryvacﬁoola and higher education. Each level has
aﬁtbscribod“coursos-of definite length and content. The
iﬁtormo}.oducotiOnal sxston} on the contrary, embraceo'all
organizod provipionu and social pfooosaos that enable men
and wvomen to enlarge and inéorbret thoir own living
experiences individually and collectively. In Ch;ha;
informal education iildosignatod as 'education for
peasants and workers'. In the research, it is often
referred og'ao 'adult edulation': The educational

”.

égovisioﬁo include small study groups, literacy classes,
night schools, in-service trainiﬁéuotograﬁﬁos, part-time‘
education, propaganda through mass media and mass
mobilization campaigns. |

2911;1;;1_1§g;11 These arq pattarns of beliefs,

genaral valuos, and goals which purport to explain complex

social phenomena with a view to directing political -



- “, 10 ‘

) . .
choices tacing%indiyiduals, groups and nations. They are

‘often viewed a}’paramators within which to understand

~.> This rafers to the kind b: Ce-

‘\

;':ﬁ;hmic prod&ction.' Thebprocass and

e P production deriwve certain adaptations
‘from human aspcctsﬁand other social organizations.
Adaptations in human azpocts include changes of pahavionrﬁ
cognitive and ;ochnical skills, and psychological \ _;f
- readiness of individuals. 'Sdcial-organizations include ‘
demographic structures, educational systems, public health
provisinn;, class structures, government organizations and

political structures.

DELIMITATION

The study isvﬂontined to an examination of China's
educational policias in relatiéir to the political and
economic contexts within the period from" 1949 to 197s.
The study is focussed on the tofma;'and informal
Ae¢ucationalvsystem. No attanpt is being made to compare

. the case of China with other countries.

-
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ORGANIZATION OF THE STUDY

'

]

Chaptor II is a roviow “of. related 1iterature which

includo¢° (1) Karl Harx'a theorieu on ‘human naturq,

_ssocicty, the relationship of human. consciousness to social

formation, and the implic;Eibhs of these theories to
education; (2) Orthodox Marxist theories of education in:‘
relation to political_id.oloqy and,ecbﬂ;mid Sroductions:
caj the thio}iol of Antonio .Gramsci, Louis Althusger; and
Samuel Bowles and Herbert Gintis will be exanined to
furth;r explore the rolati&hs between education and the
political-ccononic structures of the larger society.

. Chaptcr III is an examination of the two major
political idoolQQical lines prevailing in China fr ““1949
to 1976."Hao'z.d6ng'wal the dominant political figure

during the period concerned. His philosophy on politics,

!

~ . economic devoloﬁnont and education will be studied in some

details. 1In addition, the contending political ideals and
policies of other political iﬁader such as Liu'Sh&oqi will |
be discussed. | ’ ‘j'}
Chapter IV-is a study of Chinese cdﬁgiklon_of'theAA
three periods: 1949-1957, 1958- -1965, And 1966-1976.
Analylcc are focussed on the two porsp ctivos of
o?:co,tional change, namely, oducational olicies and their

implementation. The inter- and intra- r lationships of
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iducation'with_ﬁolitical structure and economic prod#ctionc
will then be explored.
Chapter V is 'The Conclusion'. An overall review

and some comments will be indicated, . /

-

¢ : -



v

CHAPTER II

REVIEW OF RELATED LITERATURE
The legacy of Marxist theory has prompted much

r--oa%ch on human 5‘inq- and human society, which enriches
l

our undhrltanding of opiltonology and of oduqetipn in

relation to other -tructurcn 1n§£ho larger aocieLy.

Harxiln has become a very intluontial approach both in.
political tudias and acadamic rc;éarch. Howevcr, it does
not ican tha the 1ntorpr-tation of Marxisn in thaory and
‘ ractigo_ig .onolithic and Githout';bntroversy, On the -
contrary,” debates havo:;ong bodn wa§ing onrcoiéain ﬁarxfst .
intorpratgtioni; , rv h L

Great contrav.rlicl‘arilo from the coro premises of

xarxianfthoory, that is, the problematic issue of base

}structuro - lupcrstructuro rolations.- The qucstion of

whether social fornation is a result of active. |

ndivia )

_participation of “the individual in idectogical -

.upcrsfruct e, or, whether social tormation is sélely

-Jdot.rninnd by the nhtorial base structure ‘has long been
.d.batod . And cducational policiau have been contentious

issue in the nidst of this debate.
Th. divorg.nt intorprctations of this as ect of

‘-HarxilnAhas cvolvad into tho dobata of 'Red or Expert' in _u 

N



China, which was also the pridoninant force in political
and economic changes of China since 1949.‘ Educational
policiol witnolscd changes and shifts in oontornity with
idooloqical and political debates.

Tho objcctiv- of Karl Marx's sbdcial thoory was a
c;;corn for human interests. The ‘'active' role of human
beings in -odial‘construqticn was a basic premise in
’xarx'l lacial thoo;y His activo notidh of human beings .
wvas oxprcpucd in his basc itructura - luporutructuro
nodol in which roality was perceived as ;;?\pnly shaped
by  the i::dkial base ltructﬁrc but also by the active:

htervention of hi beings. It was th; cqgcavoqrinq i
mind of man that called for social transformation and
- "changes. The part played by human consciousness was of
utmout importanco. oﬁing to this belief, Marx advocated
polytechnic education for the all-round developnment of
man. Polytechnic education, according to Marx,~allawod
human beings not only production conpctoncc but alno ghu.
realization ot self. This idea of th. rola of man in
social formation was not always aqrood to by others. Many
of his compeers, oupocially rriodorick Engels and lator,."
Vliadimir I. Lenin, had dift-rcnt viavs which utro--ad that
the economic balo vas the. determinant tactcr. | |

f . W

thn uarx dicd in 1883, tho notion ot thc activ. -

'hunan element in Marxian thcory was gradually alininatod
~
. .2
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by -the so-called orthodox Marxists, from Engels onwards.

-

rthodox Marxists downgraded the importance of individuals-
in history making, and advocated instead the _ |
: transformation of human society by a- law—like development

A}

independent of individual participation.,%To Orthodox' \
Marxists, social reality -and developmegt were determined**'
by material production alone and human consciousness

‘» became the handmaiden of the material world With the

; success of Orthodo' Harxists in various communist
movements, material determinism became the sole and °
official interpretation of Marxism.\ Under the ideology of
‘economic supremacyv-all-round development of human beings
became subordinate to vocationalism.; Marx' 8 idea of
polytechnic educationaﬁas interpreted as vocationalism,
which was to serve the goals of economic development.

7 The dominatidn of Orthodox Marxism was strongly
challenged in the 19305. Antoﬁio Gramsci (1971) revived
Marx's concept of human ideelogy in his notion of
"hegemony', which was a more complete explanation of
Marx's notion of’ ideological control.’ Louis Althusser _h
(1970, 1971) further developed this concept of ideological
superstructure in his works.f Education, according to jpy'*
| state ideolqgiﬁal apparatus functioning to extend ruling

class ddmination and perpetuatingaclass society. Adhering



l'orientation between Marx and Orthodox Marxists is

"correspondence' theory of Bowles and Gintis. Through"

16

.

Ly to tqgs Marxian approach Samuel Bowles and Herbert Gintis
N (1976) illustrated in their works these functions of state

educational systems in class society and/develop the

i
-»so-called 'correspondence theory L They had highlightdi

| the deterministic aspect of Orthodox Marxism by

) documenting how the changes of the educational system in

capitalisthmerica were in correspondence to the changing

‘

: needs of thegﬁconomic system. : "‘ R 5

‘The review of literature in this Chapter will
include three sections. In the first Section, I shall
explicaﬁelthe theoretical arguments and educational
implications of Karl Harx and Orthodox‘narxists, mainly ;“
Engels and Lenin. The difference in. the ideologic‘ih T

e .
&
fundamentar’theoretical framework in understanding the

' political debates and struggles in China during.Mao 8

'period.. Section 2 is an analysis of Antonio Gramsci's
vnotion of 'school as hegemonic' and Louis Althusser s
notion of education as 'state ideological apparatus'
his section explicates in a. further and deeper way how
education can be a function of political .and economic .

forces. Section 3 is intended to examine the

Sections 2 and 3, it is ‘hoped that the nature of education'
in relation to political ideology and economic demands

s o (o
;o L -

i
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will be reflected‘ as in the case of China,‘which is the
major research concern of my study._,;

- )
N

\

R

. HUMANISM, ECONOMIC DETERMINISM, AND EDUCATION IN

MARXIST THEORY ,

B Marx and Engels were the two great founders of
Marxist theory.v ot their enormous’ number of volumes only
" a few were specifically concerned with education.. Though
-they/always proclaimed that education played a vital role
'. in human sbciety, Marx and Engels never dealt with !
ieducation in isolation from economic, social and. political"
ﬁphenomena because they regarded education as a 1iving part :
fof the totality of the social structure. ' | | '
Marx and Engels had very different conceptions of
education,: especially in ‘terms of social formation. Thisﬁ
“difference derived mainly from their distinct views on
Yo humans in re?ation to material.factors. Marx maintained
~ that human-ideology‘had an‘active.role in interpreting and
vshaping,social reality.whiie Eng61si conception.of hunman .
,ﬁbeingsywas”subordinate‘to material conditions. ‘Engels!
bi.ﬁ was a kind‘of‘economic‘determinism,.sometimes -
referred to as economism, emphasisinq the supremacy. of ,‘

'“material production. In. contrast Marx s active model of

f human beings was sometimes called 'humanism'
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 Marx's social and political thought was pased on a
trsnsformation and synthesis of two. different

philosophical\traditions' German iQfaligm as exemplified )

~in the works of Georg Wilhelm Friedrich Hegel, and the

philosophical'realism of Ludwig Andreas Feuerbach.

Hegel was an idealist who believed that any

.explanation of social reality must be in terms of mental

causes. He held that ideas rather than objects were of

d

| greater importan&e. ”hought,'according to Hegel, was‘,!

equivalent to reality., One of the central characteristics
of Hegelianvthoﬁght-was&the notion of dialecticisnm, which

referred to a statement or‘a5condition‘such'that thesisg

and antithesis were at work together. ’The contradiction'

;or conflict then prodnced a synthesis which itselt became

a new synthesis at -a- more advanced level. Hegel also

*.asserted that it wasJ3ccording to this dialectiCal process'.'

that human history could be- understood.}\Hegel saw that

‘;there was an absolute spirit in human beings that

struggled to achieve selt-realization.~ In each stage of

the-world's development the absolute spirit strived

constantly to overcome or resolve the dialectics of thesis

&

and antithesis by higher synthesis until the’ absolute 3

J N . .
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spirit was ultimately actualized in thp human subject.
When the absolute spirit achieved actualization, it
reached its completion.’ The cosmos would then be a
completely coherent entity. ‘

‘ Hege ian dialectﬂdwwas basically a metaphysical
process.l For Hegel, onlyfﬁind ‘was real ahd only mental
actiVities could torm a basis for’ understanding the world.
Another. important feature of Hegelian,dialectic was. that
it denbted ‘the immediate,nppearance of a thing which was
nﬁt yet its true torm. What one saw, according to Hegel,-
might be a negative condition of the phenomenon and was .
not the real potentiality. It is through the reasoning
mind that its “internal contradictions are resolved in the
'dialectical prod‘ss, whereby the potentialities -of all
‘things unfold in a pattern of self—transcendence to a .
higher unity" (Lichtheim, 1969:8). This dialectical
process, mirrored in thought, ‘was the objective history of
',the real world, which arrived at self-consciousness in
philosophy.’ Hegel's dialectical method had great impact
on Marx, though Marx critically assessed the Hegelian"
ridealism from a Feuerbachian perspective. oy

Whereas Hegel saw reality as derived from spirit,
| Feuerbach argued that human spirit was an illusory product
L f the reality.g It was being or existence that preceded -

thought, and not thq;other‘hay round. Human beings-did
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K
not reflect upon the world prior to acting. Here | \
Feuerbach set out to develop materialistic philosophy as .
| an’ inversion of the idealistic premises of Hegelianism. ”“'
He transformed the subject ot idealistic philosophy,
thought, into a predicate. and man, - the traditional ‘
predicate, into a subject. This 'transformative metgbd' ';
.' turned the Hegelian idealism upside down. Feu?rbach went |
~.en to argue that if one- started with the concrete

existence, humen beings could be liberated andifreed from.

" the mental creation of alienation. e .v'"jv R ‘L
° Onl{hthe perception of . objects and experiences
) eir objective actuality can free man from. /
*'all prejudices. The transition from the ideal
‘to the real takes place only in the philosophy_
~of praxis (Avineri, 1968: 12)
Feuerb&ch's materialistic viewpoint and
, transformative method were used by Marx to criticize the
abstractions of man's idealist metaphysics. Based on
synthesizing certain elements of Feuerbach and Hegel,’
Marx's social and political theory was developed.
From Hegel, Marx derived his view that reality was‘
not an objective datum that was external to people, but
was shaped by man through human consciousness. -Marx
extricated the active elements of Hegel's doctrine, and
: combined it with a materialist epistemology. In Ih!lil_gn

F_ese:b.ash. ‘Marx said-

9]
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The cliief defect of all materialism up t6 now
L (including Feuerbach's) is, that the object,
fl reality, what we apprehend through our senses,
' is understood,only in the form of the object or
. contemplation; but not'as sensuous human a
activity, as practice; not'subjectively. Hence
in opposition to materialism the active gside was
' ,developed abstractly by idealism y which of
‘caurse does nat know real sensuous activity as
' ‘such. PFeuerbach wants sensuous objects, really
¥ ' distinguished from the ‘objects‘of thought: but
he does not understand human activity itself as
agbjcctivo activity (Marx, 1960:197). ‘' °

'xarx'; opigtemologx,depoted a middle posiﬁion
. between the classical idealiéﬁ and‘?puefbgdh-étylg
materialism. It purported ‘to txanécend‘the classicai ,
dichotomy between sﬁbjdﬁts and objects.:,karx saw human
-Zoings as shapin§ naturofﬁpnﬁ'in furﬁ, being shaped. To
_Marx, foaliﬁy Waj,glwaYs'human~realit§ not in the sense
that human beings ;Xisted witpin nature, but in the se;se
that human beings sﬁapgd“ﬁaturé. Thip #ct was a total
.vprocess,ilmplying a constgnt ihteracélbn,between subject
'and‘objeqt:‘ B |

The production of life, both as one's own in
labour and of fresh life in procreation, now
appears as a double relationship: on the one
hand as a natural, on the other as a social
relationship.... For the animal, its reldtdion
to others does not exist as a relation. -
Consciousness ‘is therefore from the very
beginning a social product, and remains so as
long as ‘men exist at all. Consciousness is at -
£first, of course, merely consciousness
concerning the immediate sensuous environment
and consciousness of the limited connection
with other persons and things outside the -
individual who is growing self-conscjous. At
the same time it is consciousness of C

. £i3
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natufe;a.. man iéAonly distinguished t:oﬁ ‘
sheep by the fact that with him Tonscicusness

4 takes the place of instinct or that his
instinct is a conscious one (Marx, 1960:18r20).

-Obvibusly, Marx's epistemology denied the
mechanistic view of materialism wh%ch never considerogu"
that human coﬁgéibusnass.had phiiosopﬁlcal significance:
Marx believed that the weakness of Feuerbach's philosophy
waskité,mechanisticbmaterialism,which ignored the active
o v o “ ' ‘
mental elements of human beings. Marx never reducdd
‘historical development to linear causal terms of matefi#l
factors.. In one sense or another, Feue:bachﬂ'naturaiized'
human beings while Marx Jhﬁmanized' nature:

N Tﬁclpractical'constructién of. an 6bjacgiv¢,
L world, the manipulation,of‘inorgan}c nature, is
the confirmation of man as a conscious »
species-being, i.e. a being who treats the
species as his own being or himself as a
. species-being.... It is just in his work upon
the objective world that man really proves
himself as a species-being. This production’'is .
"his active species-life. By means of it nature K

appears as his world and his reality. This . -'3;
object of labour is, therefore, the .

objectification of man's species-being (Marx;

1964:127). - : ,

Marx argued . that human beings coula\sati;fy and
actualize themselves through interacfibnM§i£h nature. It~
was through the iﬁteractzbn between mind and nature that
human beings achieved their consciousness of the world.

‘  feqpie'did‘so throhgh the practical activity which

tfansfprmed the external nature. At the same time, humans

/
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.
nodi;iod their own selves and realized their existence.
H;re we could begin to see how Marx viewed the relations
between production forces and production relations as well
° as thoce between the naterial basis of.production and the
superstructure. | | o .

For Marx, production forces were not objective or
economic facts that were external to ‘human consciousness.
Rathor,-they~required the mediation of human consciousness

otor their emergence and existence. . They represented the
o;genization of human consciousness and human ectivity.
Consequently, the distinction between meteriai bese and
| ’superstructuro was not a distinction between 'matter' and
‘spirit', as Orthodox Marxist such as Engels puts it. To_
Marx, the material base or production force were seen as
‘\tho conscious human activity aiming at the preservation of f
' ' the conditions -of human life. The superstructurelor
pr;ductive relations is seen as human consciousness which
/ furnished "reasons, rationalizations; legitimizations, and
justification for the specific forms that activity takes"
_ (Avineri, 1968:76) . - Human consciousness, the genesis of
whicn,wes in social felatione, creeted and\changed the
‘social reality continuously. This constructive quality of
human consciousnoss was important to Marx because human

beings ‘were not seen as biological entities but as
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creators of the human world, the state, society (Marx,
1963 43). | )

) According to Marx, human beings vere truly
themselves in so far as they were able to recognize
themselves in the humen-made universe which surrounded
them. This power of realization was not'a'pas;ive object‘
of perception“determined by material conditione. Rather,
it was a dynamic activity in relation to the object |
perceived and in relation to the perceiving subjeot. This
self-recognition was again achieved through participation ‘
in froduction work, in which human beings could realize
their potentialities. Human beings were alienated from
the reality when failing to attain this self-realization.
Education, which dealt with the ideological and oonsoioui
aspects of human, wes seen by Marx as a very creative and
- dynamic tool for self-realization. It was under this
ideological commitment that Marx saw that circumstances
could be changed by-meh so that "the educator himself must
be educated" (Marx, 1960: 197) .

A The core idea of Marx's theory on education, as
mentioned above, was 'education for the all-round
deveiopnent't, Since Marx coneidered that production and
‘work could enhance the self-realization of man, education

was therefore related to ‘the development of human capacity

in mastering the production process. The ability to
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control production ralationa, which was 80 vital for human .
' anancipation from alianation, must be regarded as the ot
"ultimate function of any form of aducation.. For ‘this -

‘reason, Marx advqcatad the ngtion,c: 'polytechnlc :

. education':

[E]ducation will in tha case of eve
over a given age, combine production labour

with instruction and gymnastics, not only as
/}\ one of the methods of adding to the afficiency

of production, but as the only method of

producing fully developad human beinqs (Marx, .

1976: 614)

]
—

Tha importance oflgbnbining-education wiﬁh'work'ﬁas
‘omphasizad in varibas parts.af Marx's vritingsal‘In \ .
Mcriticizinq the . capitalist form of production, Marx
explained that polytechnic- aducation could provide free-
scopa to man's natural powvers and thus yiald ' »
'full-davalopad 1ndividuals. Harx aaserted that "when ‘the
working4§laaa conaa(ip§o power, as inevitably it must,‘
technical ihsﬁruction, both theoretical and practical\,‘
will take its place in the wérking-class schools"  (Marx,
1976:?88).v The importance of human consciousnass ahd
~actions in raalfzing social transformation was diécussedfv,

in datail in his book, Holy Family:

‘[I]t is education, by which.... not only
education in the ordinary sense but the,
totality of the individual's conditionijof
life, which forms man, if a reform is necessary
to abolish the contradiction between particular
interests and those of society, so, on the
other hand, a transformation of consciousness
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. is nocsssary to oarry,out such a rstorm (Marx,ﬁ,;f"ﬂ
o 1975 133) G e Ty

‘: Harx ststqd mors{”;f@fl

S According to Harx, tho chanqs of oconomic conditions haﬁaf?_
:“transfornsd tns mass of ths poopls in ths country into
'"iworksrs. _The capitalist scononic systom which was el
'é‘goharactsrizsd hy ths donination of bourgoois oapital had S
._~crsatsd tor the working mass like~situstions d common
"ointsrssts. But ths worksrs wore not inmodiatoly aware

)

f'; that thoy sharad common interests becuuso of tho social
\

;Asystoms which dominatsd thon.; Ths working mass\hsd tormsdﬁ
as a group in itsslf but was not aware of how to act for
~the group as a whols. HowsVsr, ths conscious 75: :

*fundsrstanding of workers' conditions couplsd with L-ll

political educatiqn provided by the revolutionary pa 'y
" would gradually bring workers to an awarsnoss of unjistfiﬁf
igsocial conditions. Politioal struggles sducats ths .
}working mass and finally bring the working class intor;;i;'
i\unity. Tho constitutionﬂbf tho working class as a cla;; f
\for itself" came when ths working class callcd fo -aotionsi

to chsngo the injustics of. all kinds (Harx, n. d..173).;:'

~ With the above considsration as the thoorstic*l
contoxt, education for the sake of idsntifying.clas'

consciousnoss«and~en:orcing class interest was more




[N conditione..wﬁ

7fﬂthe revolutionary party was educational 80 ae to

f:fifaoilitate the proletariat to underetand the historical f"'

i"dovelopment of locietiee and to bo awaro ot tho 3
| ffnoeaibilitiee tor aocia;,betternent.- Education wae to

dienable hnian heinge to becone dffective mastors for

‘Qchemaelveo rather than paeaive products of social

o

with tho death ot Harx in 1883 his humanistic r;.

concerns booane interpreted as materialist determinism,: -
: ‘ewhich were antagonietic to hio appreciation ot human

beings' role in aocial fornation and history.v Ironically, 2

‘it wae Harx's devoted colleague and collaborator,v_ s
":Friedrich Engell, who laid ‘the foundation of Orthodox o
Marxism that enphaeized a material deterministic
worldview. R -

uarx's theory of history was based on the idea ot
interaction betweon individuala and the external

,oircunltancea in eociety. Effective freedom of human

- agonoy was the etarting point and the final hope. For

Marx, the craative role of the human mind in interpreting

N @

"'Tifinportanc than any other runction., The prinary role ot

LY
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and ohaping circunotancoo prolontod to individual
‘conaoioulnaas was tho oalontial houri-tic porlpoctiva in'
| his thoory of history. Originally‘a notpod of hiotorioal
:1nquiry, Marx's theory was chriotonod an 'hiotorical -
_ t‘materialism' by Engels. Hunaniatic Marxiom bncano
f‘f_convertod into a comprenonsive worldviow with law-ltéo,
The. dialoctical understanding of reality by Harx ’

, includod the oonscioua undorstanding ot naturo, in which

. the 1dooiggioainaétting was conbinod with a natorialiat

'r*epistemology ngels reducad this dialacticilm into three

7’  laws: the laws’ ot the transformation ot quantity into

quality and vicafWarsa, intarpanotration ‘of oppooitol: and
“tho negation ot the negation (Engola,?1960.26). Engels
5olioved that thagthree laws woro'applicablo to both the
.human and natural worlds, and dialoctical laws in hiltory
.. Wwere as valid objectivaly as’ dialoctica in nature. Sinco
motion was the mode of existenco~of matter in the natural'
world, Engels employed this analogy’in positivo science
;andfappliod it‘as'valid in human sociaty'ano thought. He
: .‘comparod dialectic thought to the law of motion, amassed
,;an axact reprosontation and rotloction of thi“natura4

R ngorld, in which tha dialoctico ot tho brain J&a only "tho

Ireflection of tho £orns of notion of tho real vorld, both

“ of nature and of hiatory" (gngols, 1960:153) .
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* The essence of Engéls' dialectic materialism was

}that matter historically preceded spirit. The material
world, according to Engels, was the cause and the- source
ot.the evolution of individual consciousness while humanl

N

V consciousness was merely the reflection of the objective
]

world. Marx's active element of ‘human_ beings was, thereby «“':'
: eliminated. Human beings‘hadwpecome a passive product of
'the natural world. ﬂHuman knowledge was just a perfect

retlection of the world%s evolvingﬁmatter in motion

People could only know under the conditions of their
"epochs and as far as these reach (Engels, 1960 160) .

Based on a Darwinian evolutionary version of positivism, «
v"Engels stressed the primacy of materialistic development |
fin history Instead of the original Marxian dialectical
'view of history and praxis, in which critical thought was :
'validated by human action, -the logic of history in

Orthodoxwuarxism was read as a, causal procegs of
_production development. Little room was left for the
fnotion that history might be created by human action
, directed towards the attainment of a truly human society.
| | According to: Engels, social transformation
iwas presented :s wholly external to individual |
"consciousness. The endeavour and creative mind of human:
'beings in Marx was devalued as reflective and subordinate,.

Y : g

3.rather than a constitutive factor of social change.~‘
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‘Societal change was‘seen as being goVerned by the‘
'objective' law of societal transformation stages from
rimitive society to. feudal society, to capitalist
society, to socialist soglety and finally, to commenist L
; society, depending on tjmodes of production, ‘ Material
production became the real actor in history. History was{
interpreted‘as self—contained and independent of creative.
‘human intervention,°and.human beings were assumed to be
‘the subordinate and passive productsvof socialvrelations
(Engels, 1939 293). '

When Marx commhnted on French materialism in hid ﬁ.
‘work, Ihggig_gn_ﬁggg;pagh (1960) , he was aware of the
social consequences of de-valuing human elements in a
mechanistic epistemology. He underlined the internal
'contradiction of a reflectionist theory of consciousness
that combined a passive view of human’existence with a
social optimistic progress of human history The ’
mechanistic view of French materialism was denounced by
Marx as "philosophically,quietistic (sic), apolitical and
conservative" (Aviner}, 1968:67) . Ironically, many of the
theories of Enjels on social theory and history were
identical with the mechanistic materialism that yarx
strongly criticized. However,,Engels' ideas were echoed

l by many leading Marxist revolutionaries such as Georgy
Valentinovitch Plekhanov, Karl Kautsky, and most notably

. ) . ;
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Vladimir I. Lenin, the first Chairman of the Communist
o . : ) )

Party of the Soviet Union. . » : '\v

-

Following the success of the Russian Revolution in
1917 Orthodox Marxism was established as the
authoritative interpretation of Harxism. Orthodox

'Marxists, especially Lenin, saw the development of human

'history as law-governed.; mhey developed these laws into a
‘comprehensive worldview in both theory and social

'_practice._ Human consciousness was further downplayed'

[S]ocial being is independent of the social -
. consciousness of man.... The highest task of
humanity is to comprehend the objective logic of
sconomic evolution (the evoiution of social
l1ife) in its generalized fundamental features,
so that it may be possible to adapt to it one's
social -consciousness and the consciousness of
the advanced classes of all capitalist countries _
in as definite clear and critical a fashion as
Goa possible (Lenin, 1927:337). : .

c1ass political consciousness ¢an be brought to
the workers only from without, that is, only
outside of the economic struggle, outside of the
- sphere-~of ‘relations between workers and
empfoyers (Lenin, 1966: 112) . CT

ENE S

.Instgad of placing the hunan being at the
foundation of history as Marx did, Orthodox Marxism
i i
theorists had accented material production as the

undeniable power in history.n This position had important.

i'ramitications for their educational theories and

~ &

';practices. The tact that the superstructure was viewed as

- a mechanical reflection of the economic ‘base led to a .

e

,@0‘



< S 32

kS

notion of ideological superstructures as epiphenomena
which played no part in«the historical proceee.,

Superstructure, ae‘it existed, was to be dﬂtermined by ’;n

position-otuthe"eubjects'in the relatidhs of production. .

Marxism would imply educationalfgoale and’policiee that

‘are totally different from those advocated by Marx.f%' '

When Marx emphasized the combination of e ucation |
and production, the%core premiee of Marx was g?;q
optimistic expectation of hnman nature. 'fhroudncthe N
promotion of human capacity in mastering the environment
huma!inge not only improved their material lives but
aleo ided alienation and worked, toward

self-realization. The all-round development of human

beings was the goal of Marx's polytechnic education. When

orthodox Marxists replaced Harx!s subjactive human
intervention with law-like historical developmente, hunan

coneciousnese lost'ite‘creative elements and became a

- - subordinate part of social reality - ‘ S l e

It was therefore not eurprising for Lenin to say

‘-that education played a secondary role in effecting social

change. "Lenin asserted that organized political action
was the moet eeeential in realizing social changee.‘ |
Political ideology would continue to control educational

institutione in ordqr to,secure;workers inegradual

‘The‘economic supremacy and human subordinatiop of Orthodox

&
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internalisation and to direct common efforts toward the
attainment of planned social goals. Lenin maintained with
perfect consistency that political action in. accomplishinq

change of the base structure had. to be made first. Base

structure, according to Lenin, could create the conditions -

for the ideological superstructure, that - was, education.

Marx's polytechnic education was thus interpreted by Lenin

as vocationally-oriented, the purpoee of which was to
promote eco omic development.

In an educational policy paper in 1921, Lenin s°

. idea of education was clearly expressed.‘ Lenin proposed

- -that the secondidivision of the general school (ages 12 to

,47) be transformed into professional and technical schools

'unconditionally and immediately. In the same paper, Lenin

~clarified the objectives of_tgese polytechnic gchools as

to prepare one who knew his business ¢completely and was
fully capable of becoming a master, distinct in his own
. profession: |

One should orient himself polytechnically and
» have the bases of a polytechnical education,

'ie, a balic understanding of electricity; the
application of electricity to mechanical
industry; to chemical industry. the ‘
electrification of the R.8.F.S.R.; one to three
visits to an electrical station, factory, or

- sovkohz; basic knowledge of agronomy and of

; similar matters (Shore, 1947-149)
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POLITICS, ECONOMICS, AND EDUCATION:
THE NEO-MARXIAN PERSPECTIVE

Traditionally, education has been viewed as’ an

., -
D

independent institution free from any social interterence,’
: benevolent to all individuals in the society at large. ‘
o This kind of notion has been stronglyrheld by. eo-called‘ -
'functionalists who hold that education is. neutral and '
.apolitical, acting as a 'great equalizer' of the society.'f
The view becomes increaeingly challenged by |
educationaliste of varioue‘;ersuasions. Among the yarious?'
schools of'educational“thought; the neo-Marxists have |
exerted the strongest impact in the reconceo}ualization of
~the functions of education. o
| - Positing the analysis on the unequal social
relations in claes societies, the neoixatxiets see’
education closely linked with the laxge;»eociety.'~1t
cannot bevunderstood'when divorced from the

-

politico-economic contexts The education system is seen .

+

,'aé'an integral part in the process of reproducing
fundanental social relations.-.The notionvo; y
"reproduction' in terms'of }tSUimplications in culture,
ideology, politics and economics, has becone the easencey!

of the neo-ﬁarxian approach. ‘Among these neo-Marxianl

.:theorists, Antonio Grdmsci and Louis Althusser had the
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honour'of reyiving the ideologicel espect.of Marxism in
eduoetiongf . |
f?Gremscibhed'developed Kerx's,concept of ideological
superstructure into his theory‘ofihegemony, and had
eleveted human ideology’to\en importent‘position in social
formation. Louis Althusser had further expanded Gramsoi'
work and hed eccented the role of ideology in class
dominetion. Gremsci end Althusser thus explored a new
'dimension in understanding the deeper meening hetween the *
reletions of education and the lerger society, which hed'

had enormous intluenoe in the sociology of education.'

Adhering to Orthodox Herxien view of economic

determinism, the. works of two political economists, Samuel
Bowles and Herbert. Gintis, enelysed the functlons of
educaticn in capitalist society in terms of economic
factors. 1In their,'correspondence theory', they had
expounded.a kind of corresnondence betweenveducation '

P practices and relations of ‘economic ‘production.

. The success of the Russian Revolution in 1917
consolidated Orthodox Marxism as the official version of
.- Marxist theory. -sincelOrthodox‘Merxists,emphesized the .

-

causal reletionship between productive activities and



M ’ U'ir‘ . \ PR ‘ . -
. b . . . . i
N . o R . ] o Lo : 3 6
N . . o )

-
)

' social reality, material determinism, theretore, became
the official epistemology‘and interpretation of Marxism..
Antonio Gramsci, an Italian marxist,;rejected this view
and revived the ideological dimension of Marxf' .
While accepting the hase structure as primary in
social formation, Gramsci expanded Marx's concept;o: ﬂ
ideological superstructure and developed his theory of
hegemony The basic premise of this theory of hegemony
was that individuals in society were- “not ruled by
political force alone, but also by ideas. The ruling

class gained leadership based on the consent of the

-~

: people, which was secured by the ditrusion and

popularization of the ruling class ideology on the masses.
Education was‘utilized as one of the important ideological
superst;ucturgs hy’which the ruling class'extended their
predominant valuesﬁand norms over the subordinate-class.
Gramsci emphasized the_ importance of the ruling
hegemony in civil society and saw it‘gs a crucial.theme in
explaining social domination.” " Accordind to Marx, each -
4period of historical development was characterizé% by
’ruling class ideology. The class which was the ruling
force in society, was at‘the,same'time'its ruling
intellectual force. ‘The class which had the means of .
'material production at its disposal had controlled at the

same time of the means of mental production, and, as such,
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the ideas of those people who lacked control af the means
|
of production were subject to those who owned them (Marx

and Engels;'1930;§4). ;

The ideological ehperetructure as‘controlled by the
ruling class waseufficientlﬁ stressed by Gramsci in his
theory of hegemony. Ciril society was the realm of
economic reletione and played a decisive role in forming
social relations. The political state was snbordinate to”
.it._ civil society, according to Gramsci, did not pelopg
to the baee‘structure Tevel but to the superstructﬁre;f
Granmsci diyided the superstructure into two great‘barts,i;.
civil society' and 'poliﬁical society"'. ‘ '

civil}society?%es.oompoeed_of all those private
sectors such as schoole) churcﬁes, journais and so on,
_which vere formed of ideological an& cultural relations.
‘Political eociety, or the state, wae compoeed of public
inetitutione, such as the government, courts, police and
army, which exercise direct dohination by the . ruling class
over the eoci;ry The ruling class, having conéroll‘!'the
means: of production, exerted its power in coptrolling the
society in two ways. It "rules the allied claseee and
dominates the opposing classes" (Gramsci, 1971:575.

Gramsci assigned the politicql‘society and private
_society in the superstructure important roles. in | |

exercising the ruling class's domination. The ruling
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- class exerted its power -over"sociefy on both of these
levels of actionfwith very diffﬁrent methods. Civil,
society was the arena of ideas, where the ideology L
representing the worldvihw of ‘the ruling class was '
'extended to the masses so as to_secure'law and order.
When the intellectuals representing-ruling class interests'
failed to create hegemony, the rsling class fell back on
the political society, which was "the state s coercive
apparatns and disciplined those who did not conform. ' The
,coercive force of the state was used when the rule by
consent failed. ] ‘

| Gramsci elevated the ideological predominance of
the ruling class“s values and norms over the subordinate
classes. In,order to perpetuate clase domination, control
of consciousness was as important as control of production
forces. Political struggle was not only taking place in
7base structures, but also in ideological superstructures.
The state, as an instrument of ruling class domination,
'must'striye for hegemony in the:arena of consciousness.
- It was the role of intellectuals and educational system to
develop the hegemony over the subordinate classes: The
state acted as a system of enforcement in this ideological

o

domination. - /

‘ ~ Intellect 1s were important actors in Gramsci's
theory of hegemony. Gramsci ined: two types of |

G
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‘ihtollcct;ali: the traditional professional intellectuals
and the organic iniellectnai;; These two types of
| intellectuals existed in Cvo;y social group, in either the
dominant or subordinate. T ﬂ | o
Traditional professjional 1htellectuals were those
people, such as scholarsqahd scientists, th;orists,
non-ecclesiastical philog9pher§, etc.(Gramsci, 1976:219).
Because of éhoir knowledge and ability, these traditional -
 'pro£o|sional intellectuals helped in diregting the ideas
and aspirations of the class they'originafiy belonged to.
. These traditional intellectuals were not class-based.
Th-y Qgro not always loyal to their original social
classes, but would movo'to serve the interests of othei
classes. '

/ The sacbnd type of intellectual was the 'organic'
iﬁtcilcctnal. An organic intellectual was any person thét
possessed a particular technicél capacity. It was the
.'think tank' and organizing e::ment of avery_social-class.'
The organic intellectual "carries. ?‘ ‘some form of
intallectual activity,.... part#Eihefgs in some conception
of the world, has a conscious 1i _of moral conduct, and
therefore comtributes to sustain a conception of the world
or to modify it ﬁhat‘ts, to briné‘it‘inté being new modes
of thought® (Carﬁ;yl“;981;250). The wdrldviaw~of\thesev .

'organic intg}lectualq was class-based. They'were‘loyal to.
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. _fheir gﬁn'claiaes and thus directed the ideas and
'aspirati/ys of thoir own classes.

‘thn tho dominant class attompt‘d to dcvolop poJ’;
over socidty, they would try to weld toqnthar the
traditional profepsiongl ipte;lectuals, both from ty-‘ 5
dominant and subordinate classes. It was a major function
of the educational system to weld toécthdr the

‘intellectuals. According to Graﬁ;ci; the educational
system waé classfdivided and classystructured.

In the capitalisr society, the state rchooling
system was part éf the ideological apparatus of bourgeois
statg;x It représanted tﬁo interests of the ruling class
and was a cdntributor to bourgcois'heqémqny; That °
educational systém produced‘intellectual- that perpetuated
ruiing class intereats in political, social and economic

fields. It daveloped ‘organic' intelloctuals from the

- bourgeois class with homogeneity in worldview and

self-awareness of class interests.

The knowldﬂée that was taught in scheols was
class-biased and represented the ruling Class interest..
Through educétion, the ruling class reafhed into
_subordinate CIAsses for additional prbteaaibnal
_intellectuals. Therefore, social transformation or cials
‘ srruggle must take place.not only in the political and

economic arenas but also in the strugglc in controlling

o
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the educational system. It was in this ideological .
superstructure that the ruling class extended their
‘ideoclogical hogonony,”conooiidatod gnd porpotuatod their

domination. ) . - |
‘ ' r T e L,
. I Jeologlcal stat
v , '
Apparatus / . '

While Gramsci expanded and highlighted the Marxian
conception of -ideoclogy, it'was'Louiq élthu;sor,wa French
philosopher, carried forward the Gramscian idea and |
accented the idooiogical aspect of class doninarion as
being as i;;ortant‘al the ecopomic htruoture;‘ In-his |

‘essay, Ideoloav and Ideological State Apparatis, Althusser
rolatod ideology to the roproduction of the conditions for
production, and in particular, the raproduction of the

o

- _—

relations of production.
Althussor‘basically acceptedfthe Orthodox Marxist
viewpoint that the superstructure was determined by what
happened in the economic base (Althusser, 1971 135). He
t further éb argue that the social whole was not simply

v dotorninod by economics:

[Clonstituted by a certain typoJof complexity, the .
unity of a structured whole containing what can be

~ called levels or instances which are distinct and
'relatively autonomous', and coexist within this
complex structural unity, articulated with one
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anothcr accordinq to lpccitic determinations, t1xod 1;
in the last instances by the level or instance of — “g.
the oconomy (Althu;lor, 1970:97). . LA

-

It was prociccly through the combination of thc f;‘f

R )

RIS 4

concept of the relative autonomy" of_the lupcritructu:o

'with respect to the base structurc, and the intoractiqn‘ﬂw' ey

e T
- N

between the supcrstructuro and b&so structuro that .jI

Althusser's theory of ideology was formulatcd., According

4 . °
to Marx, the state was made up of forces of repression,

functioned to maintain the interests of the ruling Classes
l o - t

in social control. Althusser defined t&c{fﬁnctions of the
. : ®

state into two levels: the state appatatus which was b

¥

. repressive in nature, and the ideological state e

4
apparatuses which-functioned to° justify ‘I' status quo.“;f

The repressive state o;éaratu- included g Y.

cgrment,
adninistration, law and policc force etc. Thc idcoloqical
statc apparatusel (ISAP were distinct and qpccializcd ‘

institutions, which includod.’ -
(The] rcligiou- ISA (the system of the different’
churches), the educational ISA (the system of the
different public and privata 'school”?), the family
ISA, the legal 1SA, the political ISA (the

" political’system, including the different Parties),
the trade union ISA, the ¢ommunications ISA (press,
radio and tolcvision, etc), the cultural ISA ,
(literature, the arts, sports etc) (Althuslor, .
1971:143).

A BN

_ﬁhile there was only one state apparatus, there

R S
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| was a plurality of ideological state apparatuses. What

distinguished the ideological state apparatuses from the

"‘state apparatus was'their ways of functioning ‘ The state‘

©

» Althusser said: , = 3-; . i f{{ﬂv

J‘;{fl While the ruling class controlled the state’power

,apparatus functioned by 'violence' 'whereas the’
';ideological state apparatuses functioned 'by ideoloqyL

_'But both the state apparatuses, whether repressive or -

ideological, could function by violernce and'by ideology

1‘ L

. [The state apparatus functions] massively and /
“predominantly by repression (including physical
.repression), while functioning secondarily by .

 “jdeology.... In the same way, but inversely, the,

- Ideological State Apparatuses function massively

_and predominantly by ideology, -but th %also‘f!*,' 2

.- function secondarily by repression; 'even if.‘ STy
" ultimately, but only ultimately,;, ' .

attentuated and concealed, ewen symbolic
(Althusser, 4971: 145) p

f}!'»v

E'and had the repressive state apparatus at its disposal, 1t

'_still needed to control the ideolog cal state apparatuses.__e,p

over the State Ideolbgical Appaf“tuses (Althusser,

'1971 146) Thus, the function o ﬁthe superstructure wasv

.-‘,L‘

. S
'_e the reproduction of the relations of production

and perpetuate the class structure,fthrough the operation ,

fof the repressive state apparatus and the ideological

- S

»;'state apparatuses. >1'>i’ :';" ' e

. L . - -
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nec‘essary to have the ideological stat& apparatuses

a complex econonic productienggl tes

According to Althusser,.for every society to

'function and survive, it must. reproduce the productive

forces such as labour, capital and knowledge, in order to

"be able to continue production. The reproduction of.,

ulabour as production force was ensured by material

conditions such as wages, which guaranteed the basic needs’
of the l(beur force. It was "indispensable for raising
and educating the children in whom the proletarian
reproduces himself as labour power" (Althusser, 1971 131)

In addition to material conditions, it was

4," .

reproduCing the ‘labour’ force. The educational system was
the aominant ideological.state apparatuslwhich reproduced

"_the labour force;f The labour force had to be reproducedif..

or trained to be competent and prepared to work in the

i

'cqmplex production process. As division of labour was the-‘
‘norm ofucomplex production,process, labour power had to be
'"diversely skilled and therefore reproduced ‘as such....

faccording to the requirements of the socio-technical

division of labour, its different 'jobs' and 'posts'" o

(Althusser, 1971: 131) - : _‘ . ' *{f . : Q:;:}

The educat}énal system had become more important in jf-'

Ao reproduction of

O = -5 .
~the- skills of labeur power tended l‘decreasingly to be, R

previded for/ 'on the spgt' (apprenticeship°within

. / B ’
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B production itself), but is achieved more and more outside -
cproduction° by the capitalist education system"' ' |
(Althueser,tl971 132). What schools taught were
techniques and culture that vere directly useful in
production.~ Accordingly, instructions were given
separately, i.e. "one. instruction for manual workers, '.°

,ii___l_another for technicians, a third for engineers, a final

'one for higher management, etc" (Althusser, 197%: 132)

&

. The hierarchical production system needed not only

appropriate technique and knowledge but also AP

attitudes and behaviour. It was important £ 5 s to

teach appropriate attitudes and behaviou
» + [T]hat should’ be observed by eve
[ division of labour, according to the
: ‘destined' for: rules of morality, civic and
L, & proteesional conscience, which actually ‘means rules
T . of respect for the socio-technical division of
. A -~ labour and ultimately the rules of the order
e T established by class domination (Althusser, ’
' ' 1971 132)

A

',*"'. S Obviously, these skills and rules of behaviour that.
_ were taught in schools reflected the interesq\bof the
o ruling class. Herg, skills ror production were
| reproduced, and also the social relations of production
- between the employer and the employee were: reproduced,

A

through*the inculcation of rules of 'good' behaviour and

‘gﬁﬁtude that were submissive to the established order.'gb
S . o %
.{.':;7 : . . .
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In the words of Althusser, what schools taught was the

. perpetuation of ruling system by. :

[A] reproduction of submission to the~§uling \
ideology for the workers, and a reproduction of the
ability to manipulate the ruling ideology correctly
for the agents of exploitation and expression, so

that; they too, will provide.for the domination of
‘the ruling class in words (Althusser, 1971 133) :

The'ideas on the political‘eConomy of education are
best exemplified by the works of two American political
economists,‘Samuel Bowles and Herbert Gintis.< They arqued
. that ideological forces were insufficient in state
functions because the state had to depend on the economic
production process as well.r-The production process not
only produced economically, but also reproduced a::wholex f“
set of social realities.. The educational system, in-
artidulating its forms. and contents,'reproduced the social’

N -
. relations and ideology that- were in correspondence to the

-

production process. . _ L

.Inheriting the material detemministic viewpoint of :
Orthodox Marxism, Bowles and Gintis»showed with empirical o
arguments that in societies bf unequ%l ownership of '

production such as the Unitef States, the educational

-



system was determined by the demands of economic
productioh. + In their book s_ghg_qling_in_cap.inliﬂ

bAngxigg Bowles and Gintis stated that the liberal idéals
of education for: integrative, egalitarian and

developmental functions had never been achieved.' The

tailure of progressive education etemmed from the

contradictory natufh of the liberal educatibnal ideals in

a society governed by the fhstitutions of corporate U

,éhpitalism, which required a rigid stratification system
.of dominanpe and subordinancy Alienated ‘work was the

~norm of the workplace under the unequal relations of -

production. ‘ : ,

They believed that there was a- correspondence

":W

between ‘the production relations and the educational
system Schooling could be an integrative mechanism that
allocated individuals to economic positions. The\main
role of educational institutions was to produce

dequate labour force for the hierarchically-controlled
'and stratified capitalist production system*‘

[T]he systemic needs for producing reserve
armies of skilled labour, legitimating the ‘
technocratic-meritocratic perspective, reinforcing
the tragmentation of groups of° workers into.
stratified status groups, and accustoming youth
to the social relationships of dominance and
:subordinancy in the economic system (Bowles and -
Gintis, 1976:56). , _ .
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N ,‘QOrrespondlhg to these economic demands, |
developmentai.ﬁéeds'of-ihaividuAIS wgr%;iénorgd, and the
iilusion ofﬁxhd;educationi})syst;mfas a 'grdét equalizer'
of econonmic stﬁtﬁs ahd“opportunity was destroyed. The ¢

root of the problem lied not in the educational system

e

itself but in the hierarchical nature of capitatist

B

'eéonomy.\ Théy saidg.

Hierarchical division of labour affects inequality o

not only through wage differentials, but also ’

) through the divergent patterns of consciousness and

- .~ motivation.to which it gives rise. These patterns,.
impose severe limits on the functioning of the
. educational system (Bowles and Gintis, 1976:96).

"~ The social elites who controlled the ptod@ction~
'process would seek to perpetuate the social relatidhé of

. L
production. ‘Education was powerless to correct economic

inequality but it reflected the stféﬁturéiéf privilege 5;
society at large. Accordingly, skills and personality |
traifé vere important aspects that were trained ;ﬂ~s¢h0013'
lin preparing future‘workers'forlprofitabia“production;
‘Schooliné produced,many of the technical® and cognitive .
skills fb: Adequate job performance. And thr;ugh
rewéfdingaahd penaliziﬁg, s¢hoo;é producedupersoﬁality(
‘t:aits gﬁd forms ofkconsciousneég_which integrated :
studenté‘ihto fhe existing goCial.hierafchical-fofhsi”
It is clear thit.theﬁcohsciéubnéss of wptk‘rs,.
beliefs, values, self-concepts, types of solidarity
and fragmentation, as well as modes of personal
' béhaviour and development - are integral to the

o
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porp;tuaﬁlon, validation, and smooth operation ogﬁ
"economic institutions. The reproduction of the
social relations of production depends on the

. reproduction of consciousness (Bowles and Gintis,
1976:127). | . ,

-

« X

Beqausa‘thé éapitalist:production procdss was

Higrarchical, different positions in“the h¥erarchy

| iéquired different bapiviour batterns. ‘Therefore, lower
‘class jobs required rule-following and docile workers,
7 while highgraglass jiﬁé required independence and

, aaifﬂdiriiEiOn. Thus: different socialization pattermns in

3 . . ' " AY
schools energed ggcording to the attending pupils'vsocial

claés backgroﬁids:

Lower levels (junior and senior high school) tend
to severely ikimit and channel the activities of
. students. Somewhat higher up the educational '
ladder, teacher and community colleges allow for

more independent. activity and less overall
supervision.. At the top, the elite four-year-
colleges emphasize social relationships
conformable with the higher levels in the T
- production hierarchy.... Even within a single
school, the social relationships of different
tracks tend to conform to different behavioural
norms (Bowles and Gintis, 1976:132). o

'The streaming meéhaniﬁm‘ot/ﬁchooling waé important

,becaﬁsa it fed students of different levels of education

14

into different 1evels within the occupatioﬁal strgéﬁure.

In this way, the social relétibns‘of educatiéﬁ@?épliéated .

the hierarchical division of labour. The educational

system Qorked_to justifty eanomic'ihéquélity and to
produce a labour force whpséycgpacitieé and éonsciousness
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£it the production structure. Through the myth of
‘meritocracy; inequality in educational opporfunity was
juétified and failure was attributed to,inditidqal
factors. >

_ In‘arguing that there was a correspondence betvieen -

the social relations -of production and the social
‘relatione of education,‘ngIes and Gintis showed that
historical changes in the structure of production had
preceeded changesvof the schooling“strucfure. ,They
further pointed out that tn; basic underlying
contradiction of the capitalist economy was not in the
ownership of the production means but in the control of
the means of production. ‘They considered that socialiet'
countries, though they had passed from private to aocial
ownership, would replicate the relationships of economic
control, dominance and subordination, all of which were
cﬁaracteristics of capitalism. Under these unequal_ ‘s
economic conditions, correspondingly, education "can make
little contribution to tacilitating the egalitarian and

humanistic project of progressive educational reform"

(Bowles and Gintis, 1981:227).

& - u | n



- ‘ SUMMARY

‘én Chapter M, the literature‘review has been
divided into two parts; The first part reviews the
argumente between Marx and Orthodox Marxists over the
question of human consciousness or economic base as the
determinant factor in social formations. In the second
part, I have'reﬁieﬁed the functions of education in
relation to political structure and economic demands as
expounded by Gramsci, Althusser, Bawles and Gintis
respejtively. | .

The review has shown that Marx emphasized the human
being s active role in interpreting their environments and

in creating social realitiee. On the other hand, Qrthodox

Marxists, represented by Engels and Lenin, emphasized the

primacy of naterial production in societal developnent,
and the role of human beings in social formation was
secondary and subordinate to_tne material base.

Since Marx considered that consciousness of
individuals piayed a decisive part in‘eocial change,
education, therefore, was regarded as important in
facilitating the indtidual's realization of self‘and |
social charige.— Thus, narx advocated polytechnic education
ﬁuthat combined both study and work for full development of

human being. orthodox Marxists saw economic development

o
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as ﬁrimary in social transformation. The central role was
played by organized political actions, led by’the'
Communist Party as vagéuard, rather than by the
consciousness of the proletariat masses es Marx
proclaimed{ ZEducatigp,Lto Qrthodox Marxists; wae focuesear
on vocationalism so as to enhanézfeconomic production and,
strengthen the material base.

The functions of education in relation to political
and economic contexts are(illustrated in the eecond part
of the.review. Gramsci and Althusser argued.that
educ;tion had never been a neutral eocial institution put
always an agent‘fof the domination of ruling class
ideology. They had .implied that!class struggle was not
confined to the econémic arena but that it algso took place
in the ideological arena of education. It is in this
eontext that we can understand why education policiee inA
China had shifted several times in accordance with:‘ Q
pelitical struggles. | '

. Bowles and Gintis contehded that education was
closely linked with the economic structure. The structﬁre
" and content of education was often formulated in
correepoﬁdence to the demands of economic prodﬁctioneJ
Schooling was so structured as to pro;ide etudents with

skills and knowledge of diffetrent workplaces. The echool

system fostered and legitimated, in-a very subtle way, the
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social and economic relations of the larger society

. Given that the’ workplace was hierarchical in structure,
students were channelled into different positions in the //‘
hierarchy through the streaming mechanism of the
educational system. |

The literature reviews of Marx and Orthodox '
~Marxists are important becehse they highlight the reasons
for political struggles, economic debates, and conflicts
in education policy between Mao Zedong and Liu Shaogqi in .
China. 'Hany.features of the political ideology of Mao
resembled the human-oriented ideas of'Marx, whereas the
policies of Liu reflected those of Orthodox ugrxists.

The reviews on the theories of Gramsci and
Althusser have 11lustrated thew'instrumental' role of
education as social institution in aocordance with
political domination and class struggle. Although China
is a communist society, nevertheless the works of Bowles
and Gintis are relevant. en the clique emphasizing
economic supremacg)gained S:Fendency in power, as during
the perioa fromlléss to'léS?, and_ from 1959 to 1965,

" instrumentally, education was tailored'to the needs of
economic development. It was precisely the kind of

correepondence at work that saw education become elitist -

and meritocratic, which was strongly criticized by Mao.
’ A,
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The subordinate and iankumental aspect of

_ _education in relation to political iépals and economic

demands is essantiabﬁ}n ag inese educational

system in the past decadéi.7

-~



CHAPTER ITI . ©

>

MAOSEEDONG AND LIU SHAOQI: GONTENDING POLITICAL,
~ECONOMIC, AND EDUCATIONAL IDEOLOGIES

_ For well over £wo decades after the establishment’
of the People's Republic of China in 1949 Mao Zedong and
Liu Shaoqi were tho two most powerful persons in Chinese
politic..

Mao z.donq vas tha Chairman of the Chinese
COmpgnilt Party and supreme lagdar of the state from 1949
to 19761 Duriné this‘ﬁcriod, Liu Shaoqi had been the

Goncral S.crotary of the cgntral Committee Secretariat of

the Chinosc Connunist Party, first Vice-Chairman, and then

Chairnan of tpc Cnntra; Government. While Mao had

-x£ ’

. a- d-

onornoul 1npadt on ovefall govar?&engﬁpolicies, Liu acted

e !;gﬁmin}%§aation of
TR

tacto i ﬁixv
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ohwhich had long been a corftentious n‘bgﬁo‘ﬁngtcn Karl Marx

and Orthodéx Marxists. This politiéql divorganp. becane

the mnjor force of the fluctuating pqifticOacconqmic

policies in China Quring the pnriod in questionf/ In

addition to the political strﬁéglcnﬂbetwoqn tno‘twd

leaders, this divergence precipitated different- canpaiqnl

and movements in economics and education, and tinally“

" culminated in thnwontbreak of the Cultural Revolution in -
1966. Liu was ultimately purgea in the Cultural ’
Revolution. ' o )

4 et

) This Chaptor intends to Qxaninq critically the two

Chines, leaders in terms of their iq :xwfins and policies

in shapinq Chinese politics, eco ﬂgnvelopmcnt, and
educational reforms. Brief sketc a;out the personal .!f_
backéiogna of Mao nnd Liu,_diucu-sing their family ‘.
-history,';ducational aspirations, and F.volution;;§ -
exﬁerience will be attempted in. s;ction 1. ‘Sections 2, 3,
and 4, focus on fhe contending ideologies’ of Mao and Liu

in terms of their political views and ideals of communism,
economic policies and strat391937 and the functions and

- characteristics of education in Communist China.

. e
MAO AND LIU: THE PERSONS
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Mao was born of a well-to-do peasant family, at the
‘fvillage of Shaoshan in Hynan Province, a central province o
in China.v He was brought up in a traditional Chinese

“family environment where the father exercised almost
3"dictatorial power over the family Mao showed rebellious

‘ character in his early childhood. At the age of thirteen,,.

brothers into ‘an opposition to'

| 'he organized his mother and)

4"l'cha11enge his father's authority (Snow, 1938: 111-167) He, //

/

’studied the Confucian classics extensively but enjoyed ';/
vmore the romantic 1iterature dzpicting heroic adventures,:
‘especially those about peasant revolutions. : //i‘

_ At sixteen, Hao went to the provincial capital of
-Changsha for his secondary education.‘ During that time,“
' China was experiencing great dhaos and transformation, and’

ywas frequently humiliated by Western imperial powe§§. .

' Many of the Chinese intellectuals, especially the youths,

'vﬁwho were, ironically, influenced by Western political

w_ideals, had become reVolutionaries to save China from -

'EA .

'Western invasions. V.,." s St

*l During the 1911 Revclution, Mao joined the L \_
revolutionary army. After half a year, he was discharged

"and entered a school ofgcommerce. One month later, he‘v
,‘traneferred te a middle school but withdrew from the ;"
echool after: six months. He then spent all his time |
'i_studying ;ndependently in the provincial librgry These -

L



six months‘of iself'education'i’accordingﬁto the memoirs
of Mao, were extremely influential.
| In late 1912, he - entered the Hunan Provincial First
Normal School, which was a kind of teacher college for ,f
.‘ primary schoolbteachers. Mao was a diligent student and .i
while there, he read a number of books on. politics, o
'especially about Western philosophies and politics.; He‘ “e_‘
especially enjoyed discussing c74rent affairs with a study
Society' which he helped

e received from this laid

_ group called 'New People s Stud
- to establish., The experience qf

down® "the ground work of knowl dge and scholarship which

‘was good" (Chu, 1966 $11). In ay 1918, he graduated from
the Normal School and. became teacher in Changsha. He ’
taught evening classes organ zed for workers. The. night vy
school wasfwell rgceivedfby’ e workérs;. In the words of
. Mao}'the‘workers resembled he "wailing of a baby to ‘be.

: fed" in their eagerness to /earn (Li, 1977 62). L &*;t
. In: 1918 Mao went to Beijing,_the capitaIZand "
Iz cultural centre of China, where he worked as a librarian
,yl_l‘_ in Beijing University It was in the University that Mao‘ :
- “developed a special_intereet,in Marxism, which was rirst
’:'.” introduced as’ a system of thoughit by the progenitor of the :
ijﬁxv chinese Harxism, namely, Li Dazhao.v In 1919, Mao returned
m';iwv to Changsha to t;a&h, at the same time, and to help in the l-!
/'tg , organization of revolutionary movements -among. workers and |
e T e R S e
;‘é§g7' | ";‘;*_* e .yy;:\ Y o B ':r"f:\



'peasants. In 1920, he to political leadership of

:,for organizing political groups of workers of the Hunan
fBranch of Socialist Corps.c At the same time, he - -
established the Cultural Boo&ptore for propagating

.

yanism. ‘ , ’ ’ : ‘ R N

% "~In 1921, Mao participated in the Firsri;ational

Congress of the Chinese Marxists in Shanghai in’which the'_'.
Chineee Communist Party was established on July 1, 1921..
ié“ Mao returned to Changsha and worked as the secretiry of
the Chinese Communist Party of‘Hunan. There, he founded
the Self-study University, spreading culture to the common i
people and’ diffusing learning thrbughout society (Li, .
1977 171) From 1921 to 1924, %?o worked primarily with

23 workers and students in. the cities, and organized many

successful night schools for then. The experience he had
with workers and peasants during this period was of
tremendous influence to his later political theorizing

He once. said that "ir one wants to be the teacher of the

=f;—¥ people,_one ‘must ‘irst be the student of the people,....

' _the language of the masses, we cannot,,

&

 work weu"(Li 1977:183). |
| “ Before 19 5, when the Guomindang Party was under ,(p
Dr. Sun Yat-sen; tne 'Three Big Policies' were adopted
:'Cig These.pclicies ieferred to the alliance with_soviet;
: . S e T Lo A

1
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‘ g
Russia, accepting communists into the Party,,and poliéies

of supporting peasants and workers. This was the period o

o s
SR

" when the Chinese Communist Party displayed a united,fron§
‘hwith the Guomindang Party At ‘this time, Mao moved to j’i
f'work with peasants in the rural areas and began his"
flifelong faith and revolutionary relations with the p
‘ ,peasants. When Dr. Sun Yat-sen died in 1925 and Chiang
;Kai-shek camssinto power, he laukched various ' ' o ."“g'
anti-communi;t policies and encintlement campaigns against i
ftge Chinese communists. Mao and many of the. communist } ﬂﬁ‘
1eaders were then under the purge qf Chiang's government “1@
After the failure of a, peasant uprising in Hunan Province,'"fa
- Map fled to Jiangxi Province and started organizing N ’ -ﬂ
.~ .political and military revolutionaryrEases. The o
| ;revolutionary bases were turther consolidated in by Mao's .
political education policies,vwhich trained the illiterate B
Apeasants inte- relatiVely competent soldiers in terms ot". |
| combative power, discipline and cultural\background (Snow, p
1938 :231) . ? -.., S Wi

Under the massive military encirclement campaigns

of the Guomindang, ﬁao and his revolutionary army were

R

‘forced to “withdraw from the revolutionary bases which were |
o 1sometimes called 'Jiangxi SOViet Regioné ! This was’ the
' yyé@ beginning of the tamous Long March of 1934. In the course

of the Long March, an important meeting of the Chinese
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Communist Party Politburo was held in Zunyi, in which ‘Mao
vas elected as the undisputed leader of the chinese '
Eonmuniet party. The Zunyi COnference thus. marked the
beginning of Mao's supremacy as the political and military
B leader of the Chinese Communist Party.. By October 1935,
the Lon March came to an end;\and Mao established
quBIutionary bases in ‘Yanan. During the period in Yanan,
»the\chihesi/communist movement expanded at an amazing

ate. Ae\uao claimed, "the Party organization has stepped | //
] narrow confines to become a major party of | 5\>
;national scope" (Mao, 1967a: 285) By 1949 the Chinese '
' Communist Party finally succeeded in wiping out all
Guomindang torces in Hainland China.; Oon October 1, 1949,10
t\The People's Republt% of China was. rornally founded under
the auspices of. thd cganese COmmuniet Party. Being the . -
. Chairman of the Chinese Communist jprty,_uao}was elected\
,asvdhairman of the.Central People's Government v
't' One of xhe most prominent personal characteristics
of Mao was his prolitic mind with its abundance of ideas.
Mao was always-conceived as a strenuous revolutionist.'an T
ideological writer, a poet, and an educator. He had been ‘
meaeured by Western intellectuals as a philosopher, af 7
xarxist theorist, ‘a’ political 1eader, an economist, a
poiitical etatesman and innovator.(wilson,_1977). In

China, Mao was honoured by millions of his‘:ollobers,as a . Lhr-

t

. . K ) E . IE
P “ . .. . ol . o
Lo .



_himself preterred to be called a 'teacher” AChu, ~

o, Wil oo '
o ez
2 |”’ “('»‘ -

"')" ,a'\' R

great teacher, leader, commander and hq&?;ﬁhﬂ, but Mao

1980:400) . Many people who had interviewed him testified

that he was a good conversationist &nd was remarkably well

 informed. Jack Chen, a’journalist, remarked that

interviewing‘hao "is-a'hazadous operation as the | .
interwiewer otten finds himself the interviewee"‘ Hgﬁ was
also described as having "an insatiable curiosity for
knowledge and has no hesitation or false pride when it
comes to asking questions" (Chen, lQlSlL&Lw—-nao was also

seen as a "man of decisive action, great energy, and

‘increasing aloofness" (Pye, 1976 23)

The personality of Mao, undeniably, was attributed
mainly to his peasant origin and revolutionary experience.
The peasant origin could best be revealed in his - ,

simplicity offset by shrewdness, earthiness in humour and

e

e

habits, and a preference for prlain speaking and plain ‘
living (MacFarquhar, 1974 4). Stuart-Schram, in
commenting on the personal characteristics of Mao, poinﬁed
out that Mao's thought bore the imprint of the historical

situation in which ﬂ grew up, the intellectual currents

" he was exposed to, and also. ot his own very strong L

‘ personality (1963 3) His peasant tamily background his
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lelf-ltudy a11 contributed to Mao being one of the most

distinctive revolutionaries in modern China.

Liu Shaogi (1898-1973) ‘.

Liu Shaooi'was born in 1898 in Hunan,’%he same

natiue provinco of Mao. His father was a prinary school
teacher from a moderateiy well off peasant stock.
Relatively, very little is known about Liu Shaoqi's early
l1ifehood and family background. ’

| Atter junior eecondary schooling, .Liu- attended the
Hunan First Normal SChool ‘4ron where Mao also graduated.
Liu also joined the 'New People's Study SOoiety'; which
was originally qgt up by Mao. In- 1917, Liu joined the
'work-atudy' progran of the New People s study Society and
wgp eponaored to have vocational ‘training in Hebei’
Province, which would prepare him as a work-study student"
in France.' 0wing to-unknown reasons, Liu was‘unable to'oo

to France and vas senteto atudy "in the SOViet Union
e Skl

instead. " Liu reached xoecow in 1921 and studied for about

'seven monthu at the Communist University of the Toilers of

the Baet.
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proved“Liu_Shaogi to be an .outstanding labour organizer.
‘In the same year, Liu helped in organizing "the most
notorious strike in the annals of the cnineae labour
movement" at the Anyuan COai Mine, and Beijing-Hankou
_Railway involving an overwhelming body of 20,000 miners ‘
and 1,500 railwaygworkers (Dittmer, -1974:15). 1In 1925 he

was elected one of the vice-chairmen of the All-China

General Union.

—

a
4

Following the collapse of the united front between

_the Guomindang Part: and the Chinese Communist Party, and
¢ | ommunist movement
in 1927,uLiu went. underground -a ntinued working in the
labour and student movements. In 1928, he was assigned -
“the leader of labour movements in Northern China. 1In the
summer of that year, he was appointed head of the Central
Committee of the Labour 6epartment. By 192§; he was named ,
Party Seoretary for Manchuria. o |
During most of the time, Liu worked underground in
directing labour unions and student movements. From 1932
to 1935, Liu was called back from Manchuria and appointed _
the Labour Commigssioner in Jiangxi Soviet regions. He .
became a cloee comrade to Mao when he supported uao in his
struggle to attain absolute leadership of the Party during
the.Long March. In. 1936, Liu was appointed as the

Secretary of the North China Bureau of the Chinese
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1
Communist Party's Cantral Committee, in charge of the
affairs of the Party of Northern China. Gradually, he
moved up the Party ladder under the auspices of Mao. In’
1937, he was transferred to the Central Planning Bureau
and became tn\\Secretary. From 1945 onwards, Liu was:' the
Ganeral 80cretakyfot the Party Central cOmmittee and acted
as de facto supervisor of the routine adninistration of

" domestic affairs. In 1949, he was elected the
vice-chairman of the newly established government. In
terms of invested power and influence in govenment
administration and policies, Liu was just second to Mao.
He was also racodnized formally as Mao's successor -

(Dittmer, 1974:26).

<

MAO AND LIU: DIVERGENT IDEOLOGIES couchNING
POLITICAL AND SOCIALIST CONSTRUCTION OF CHINA
do |

Thc polamic issue of the supremacy of mind-matter
or suparstructure-base structure marked the contrﬁ@ersial
difference between Karl Marx and Orthodox Marxists, for |
‘ example, g% els and Lenin. 'This issue was also the
watersh %n dividing the Chinese political leaders into
two‘q%i}gin, one represented by Mao Zedong and the other :

by L@u Shaoqi.

il
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As mentioned above, Stuart Schram had pointed out
that Mao's thought bore the imprint of the historical
situation in which Mao grew up, of the intolloctual
currents to whioh he was exposed, his revolutionary
experience and also of his own very strong personality.
Tova great extent, the historical, intellectual, and
personal factors also held true for Liu. Mao's y
revolutionary experience had long been associated with the
peasant masses,.whilo that of Liu's was with urban workers
and intellectuals. It was understandable why Mao always
put peosants'qud‘tuc agricultural sector a; the first
priority in—oftccting socialist reconstruction while Liu

put greater emphasis on urban workers, intellectuals,

technology and industry.

The remarkable success in the communist movements

. organized by Mao from the 1920s to 1949 induced him to

thinkfof'human factors as the primary means and en&s of

,political movenments. Muterial bases, acoording to Hao,

‘were less important in comgfaison to human initiativos and

efforts. Like ‘Karl Marx, Mao interpreted dialectical o

, naterialism with emphasis on the decisive role of the .

ideological superstructure and human consciousness. In "
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contrast Liu was allied with Orthodox Mgrxian perpsectivev

which stated that natorialitorces determined human
consciousness. The different interpretations_rggarding
dialectial materialism between Mao and Liu were Pést
oxcmplifi.d by Mao's notions of 'mass ‘line politics' and
'pcrmanant revolution'. ¢ S
The concept of 'mass line' is tho heart of Mao' S
political theory, "which can be summed up,in Mao's own
wordsg 'froﬁ the masses, to ﬁhe.masses'.' Theaboncgﬁt‘
'-pacitioi that any ﬁolicy is good only if the idea og‘the
poliéy origiﬁatés from thé ﬁ&sses, wﬁoée interests are
reflected by that policy. Thc implementation of a policy,
it it is for the real good of the masses, must have the
wholohoartod support of the masses. Mao elaborated his

- -

idea of '‘mass line' as follows:\

In all the practical work of our Party, all correct
leadership is necessarily 'from the masses, to the
masses.' This means: take the ideas of the masses
(scattered and unsystematic ideas), and concentrate
them (through study turn them into concentrated and -
systematic ideas),.thén go to the masses and
propagate and explain these ideas until the masses
-ambrace them as their ‘'own, hold fast to them and
translate them into action, and test the
corroctnosl of these ideas in such action Then
: ﬂionéc again go to the masses so that the ideas are

preserved in and carried through. And so on, over

" and over again in an endless spiral, with the ideas
becoming more correct, more vital and richer each
time (Hao, 1967h:119)

,/
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Obviously, the 'mass line'’ conccpt enphasizes the
important rdie of masses #l the moansgan ends of

political policy. The conccptﬁziso addresses the

relations Mao conceived between humans and the nature of
kncwﬁ:dge; which will be discussed in more detail in a
later section. But it may be worth mengloning Mda'i
intellectual voluntarism, nameiy, that he saw'human‘will

as the determining factor in sécial transformations. Mao
believed that human naturq'was’changéable. .The capaciéy

to change Qas the will of humans, thexﬁill power of
vlsion,fpersistence, patience, and diligénéo. He believed

that each human individual had the potential for the

conquest of the physical environment and social pfoblams; .

As such, any forms or stages of socialist reconstruction
should take human initiatives as the first priority.

Mao's conception reéar&ing.this was evidencad in his often
quoted folk tale about Yu Gong - the foolish old man who
removed the mountains. The tale reads as follows: .

Two great mountains obstructed the view of the
doorway of Yu Gong - the foolish old man. He
wanted to cliear the view and dig away the slopes.

A neighbour ridiculgfl the old man' for expécting
that he could dig up an entire mountain. Yu Gong
replied: "When I die, my sons. will carry on; when
they die, there will be grandsons and their sons
and grandsons and so on to. infinity. High as they
are, the mountains cannot grow any higher, and with
every bit we dig, they will be that much lower.

i

digging everyday. God was moved by this, and had
the mountains carried away.: : ‘

L\d

‘'Why can't we clear them away?" So Yu Gong went on. *'



two big m ount*inl lfh lika ; ead woight on the Chinese

peopld. one is inpcriaiiln, the'other is taudalism. The ..~

Chinese Communist Party has long made up its mind to- dig
then up. We nu-t p‘rsavere and work uncaasingly, and we,.
too will touch God's heart. Our God is nant other than
the nasses of the Chinese peopleﬁg(xao, 1967c 272)

This fable conveys Mao's idea of the human will in
shaping and changing reality. Mao believed that each
poribn had'thq;ability to change fhe physical environment
and the social ;;rid. The emphasis on‘hu;an will, - T
. stresses human consciou-nols or the suprenacy of
ideological supcrstructure in social transformatiops.__ i

This alpoct had been deeply .xplorod in the notions o!

hegemony by Gramsci, and by Althusser in his notion 014 ,,;l};

state idcological apparatuses. - .'&h '~;*‘;c i}
Very often, in the writings or speeches of Maé, wé

_ can cauily detect his enphases on self—respect,

s T «
,ﬁ ’

contidcnco, and above all, self-reliance of human beings.w ¢n:¢

Mao once said: o _‘ o f;.;ff

L4

Of all the thinqu in the world, people are: tha most
precious.... As long as there are people, every
kind ‘of miracle can be performed under the
l.-ggﬂgrsnin of_the Communist Party (Mao, 19674 454)

)

On the other hand, according to Orthodcx Harxist

‘there was an 'objcctivo' 1aw of social avolution tf

e




d;t.rn;ncd by the powerful ;cohomic base struqtur;. Hungn'.
conaciouaniss wﬁl conditioned -by the hatprigi‘b;i..; The
voluﬁtdryagépect‘of human bcing‘ydi ncgicétod by Orthodox

. Mérxiitu. viﬁzf‘cpnuidnrod that socialist conpciqplnoci |
vhad to be ;npaicdyon fhd.prclotarianvnaia by a hiéﬁly ‘
centféli;c& and disciplined communist party’cbﬁpqida of an
elite of revof%ti#nary intellectuals. :HaO‘rojcctnd}thia<_‘ 
' interpre;.tioﬁ‘that d;ghm§n12%§ people in térmﬁ‘of;}pcir.
ability and idihpity7*“ﬂi‘attribgled éoci;i@s; endeavour
to pcopl.‘i own consciousness. To Mao, thifpfolitariﬁn"
and peasant masses podbessed»spdntdneoqsly revolutionary
energies. His £aithn;n'p¢asant nasses and humnan |
consciousness was based upon hib-succosafﬁl'fiﬁblqéionary‘~'
eiporinﬁci with the peasants, which finally brought forth
:ZtAS,dstablishmnnt of communist $ﬁina in 1945,' It‘is,.
therefore, understandablkoir Hao7r¢p§ﬁtagly urged the
cadres to "merge with theﬁﬁii;e-,_lqarh from ihquasueb, -

and to become students ofAthe’massgs”,(cited in Meisner,

1971:19). ¢ . B

Mao's exeassivb fa%thiin»th; maﬁleé; cspgcikli&lfho N
peasarnts, wﬁs'glso édgonpénied.by hi; attiﬁude toward the
structu;ai inequality vhichwn:.considcrcd'delot-r;ou- tqé.
pcasant nassds, po;itically gndcocgigpiCally. This 1-d_te },
:his dlstrunt'o;\intollqétuals and'téchhocrats, his ,,J
'gntifﬁrban and'anti-inddstry bias;fﬁndyhis profoundly

S
.

-



anti-bureaucratic orihntation as ev1denced in his‘

political, socio-economical and educational policies from

.
= . . - ‘n . a

1949 onwards. °3- _ ;‘.‘,-‘ ‘ _ 'L

When Gramsci and Althusser dealt with Karl Marx's

w

o notion of ideological superstructure in sooial

: ‘vpn

transfbrmation and»social reality, they saw class strugqlef

"'taking place both in base structure and ideological ’lf,i,
~superstructure

2 A
-superstructure

The dec;sive role of idea&ogical '&f

social formation was further stressed byg‘"

w!‘

7~ o Mao in his ideaqoﬁ 'permanent revolution( CLEe
o Mao's theory of permanentorevolution began with the,

assertion that ociety was fulliof an endless series of

N o
'contradictions.- SOcial changes were’ possible,,in the eyesj@‘

- of Hao, because of the juxtaposition ‘or struggles of thesev’
‘_contradictiona. The origin of this notion of. v
contradictions can be traced back to the dialectics of :

., "‘ PRI -
Hegel-and Harx.s~a-r “?f'f ?Aaﬁfﬁ" ;“';i”
.I‘ - l'h PR ‘7 : :

\,/aﬁgw;rilfw 'Permanent revolution' -which Mao strongly

'k

adVocated andfwas committed to, was one bf the most i.»p.f'*

7}_i1949 until uao's*death in 1976, underwent numerous;v

“:foy'revolutipns' According to Hao, 'Permangnt revolution'vf
o wac a social tact, becauee any changes in the base\ : '_ w:’
‘_structure did not necessarily or automaticallm imply

m correspoﬁding changes in the %uperstructure.. Even when

‘».‘ i - ) .
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.f?ﬂthe transition from a capitalist to a sceialist eociety
rwas completed and class differences between the 'havee'_
';i'and 'have-nots' had been completely abolished, ' :
'"ideologjcal a,g pplitical st&uggle amcng man and man as
A ’ﬁil} definitely still continue to

N exist, and moreover cannot fail to exist"‘(Schram,»y
"¢ ‘ :
1971 228) By putting forward the notion of 'permanent

erevolution', Mao. stressed the 1oosenees of the link

o between ideological superstructure and material baee, thus

‘highlighting the on-going contlicts in superstructure in

‘eocialist eocieties. In an eeeay, Qn_ggn;;aﬂig;ign Mao

stated that T
)

has a twofold meaning. . One .is that contradic

_;”v-f,ﬁff v’vthe univggsality or absolutenees of contradic ioﬁ )

" of each thing a movement of opposites ‘axists from
~.beginning to end.... There is nothing that does
_not contain contradictions; without' contradiction
, N - nothing would exist (Mao, 1968a 30-31) )
1 \

Mao saw: classrconflict existing between peaeants and

| between proletariat and bqurgeoisie.” Mao stated
';!wg\*;gSOme naivezidg gisu g st that contradictions no..
e qlonger exist'~‘£a soc ist society. To deny the

. tence qgggp tragi ons is to deny dialectics.

'_Society at all times’ develops through continual

exists .in the process of development of all thi gsli
‘and the other is that in the prociéss of development

vffi(ff\ Prior to the eocialist staqe of societal evolution,r_

landlords.. Ih capitgiist societjy class conflicts qyietedduj' :
‘B . $

. contzadictions.’ Socialist socisty also Q‘VOIop. ‘N,i'V

_ ~ . ' thrqugh contradicticns between the productive
R SR forc¢es. and-the- relations of production (cited in
e @starr, 1971,617).v; LR

. L 0 N X R
» o ) iy , : v
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"*theory.
" in addition to the economic ones, as\hei:: equally :wéf

“ important determinants.

2

R ;\ff“fproleta;i
“”_}u;}”"' qgﬁfrld outlook, and 8o does the-

; outlook' and 'bourgeois outlook'
to uao, constituted the most important criterion of class

-s'etruggle._
', determinant of class, according t Orthodox Marxian '

'*f ot class struggle in: any.socialist society was a complex

.13

PR

In extrapolating the struggle between 'proletﬁkian'!
the ideological aspect ‘

Economic considerations were the sole

But Mao saw political and attitudinal criteri

Starr (1971) commented on these

" ideas,: saying that Mao had a Very broad concept of

.

rtelass!':

' C1aeepis not only 'an economic concept. ‘more
important it is a political concept.... Class -
struggle manifests itself in different forms -~
political, economic, and ideological. 'In .the
political and ideological fields the struggle is
far more acute and. fierce tnan in the aeconomic

ffielde (p.623) -

[

' Owing to the broad conception of class, class :

.

struggle, to Mao, wae not only a matter or contro%ling the.

//\economic base struoture, it was also a matter of thev‘ }

R 2
struggle in the ideological superstructure. The problem o

,-v"r'

and permanent issue.ff LT

’ The glass struggle is by no means over.u The ;”fﬁf*

”v;,, ~class struggle batween the proletariat and the
3 53bourgeoisie, the class: stiiggle between the -

:

" different political forces, and the class struggle"f

 in the ideological: field between the proletariat‘_

. . and bourgeoisie will continue tovbe long and
P>  tortuous and at times will become Yery acute. - The
daks tO transtorm the world according -

‘;,to its
e %ﬂ e

TRy > e
d% S ﬁ:~'

e

e o

g

o 2
e
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Y

bourgeoisie. In th&s respect, ths question of who
will win out socialism or capitalism, is still not W
really settled (Mao, l968b 115)

“"Behind'xao's theory of permanent revolution was

v

actually'a kind ofiinnovative thought~that "devz&opment
need not: necessaﬁfly be unidirectional that hi

tory may
witness examples of deviations as well as progress" : #ggﬁ
(s_tarr, .197;3,-: 624) 'rhe deviation view was appliceble to w L i

. society at large as well as to individuals.4 ‘Mao stated:
(U]nder specific conditions, a certain’
contradiction among the people may be gradually ,
transformed into an antagonistig contradiction when -
- one side of it gradually goes over to the- enemy
.(cited in Starr, 1971: 624) S

‘_Specifiéglly, what Mao believed was that a -
bourgeoisie ideology could appear in a socialist society,\\ o
2 one which was antagonistic to the interests of the - |

proletariat. Ideology was decisive in ‘the nature of

v e -

society. The decisive role of ideology, asJMao contented.

Ideological work and political work are the .

‘.guarantee that economic . and: technical work will be .
carried through, they serve'the economic basis. A
Ideclogy and politics are the Aupreme - .commander,

. they are the,soul. Whenever we are slightly lax -
in our ideological and political work, our - . ERE

- -aconomic and technical work will certainly take a~n-- "
‘false direction (Schram, 1971: 228)

. S : . Log S “‘
5 This 1is. precisely the rational behind Hao”s EEAPIRE I S

advocacy of an integration of politicf; fth professional

: i
efficiency, which is thé;policy of so«d=lled combining _ \,

: - ) \\\" s e A ‘




v
.
“
..

-

- usociaﬁﬁgransfornation. Social development was not

ki
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| 'redness and expertness' on one hand, Mao opposed
'cnpty-headed' politicians who only stressed political
‘theory and did no‘t understand reality. on the other hand,
5\“. opposed 'pragmatists' who lacked political practice and
had no sense of direction in their works.

k=]
The ideoloqical dimensions were so important to Mao

El

that he considered tha‘t* s'bcial{st relations of N ‘
\ .
reproduction combined with economic development did not by

: thenselves as*a the realization of a socialist Society

that served the fnterests of 'qhe proletariat. He saw o

contradictions still existinm in th@ socialist st*f .
T

lely

. L _ A . _ ,
unidirestionafa - there cduld"é”e‘*dgteriOration in

development both in society and on the “individu&l. In

order to perpetuate the di.c&tatorship of the proletariat |
socialist relations of econoﬂc bases nust be accbmpanied
by continuous processes of the transformation ot social

reIations and the transformation of consciousness. ' Thu’?“ %

" . Mao ;advocated tho chY of permanent revolution wh‘iaoh
i

v .

* when waves of ~s?

“aix‘ned'not only at el ] ating any social and ideological S

elenents that ran 'counter to the proletarian interest. It
also served Mao asf"an ideology which continuously |
stinulates the enthusiasn of, the cadres gxd the masses"

o

(Schran, 1971 238) ‘-'- had been apparent since 1949,

al canpaignsehad been launched one after \

%

A A _ : : R
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’ .‘; ' T, .
another to transform the‘ideological aspects and reletionel;
or‘production in Chine. The launching of the Culturel

. Revolution in 1966 saw Mao's theory of pernenent

‘revolution implemented in its fullest extent
e ﬁ‘ . .

Adhering Lo Orthodox Merxist viewpoint }a workingeiab
.claee 1eedership over the peaeantry in social
traneformation was indiepensable to Liu.. Liu had\'
different constituenciee in mind regarding 'meee ling'l
f When Mao spoke of naeeee, ‘he meent peasants whereas . Liu
“"@ referred primerily to. industrial workers. The importent
;? Wt 4 role of induetrial~workere in social‘!raneformation was
made explicit in a speech by Lia in 1944: ‘

_Of the one and a half million people in the border
. . areas, the majority are peasants. Only a little
. more ‘than ten ‘thousand are workers; but their
future is the brightest. For several thousa
years, the peasants up to.this dey still remain
peasant, -almost without change. What about in the
e ) . future? - There will be fewer and fewer peaeants.
., + Industrial tendency will be universally applied to
> ... agriculture. By then the peasants will be the same
-, as the weprkers driving . tractors and. opereting a ‘oo
- tremendous role and their strength is great.. ‘But
Ceaie e ongy ‘the proletariat and industry have the  ~ ~
bright t £uture (Scnram, 1971 277) -

.- . v BN ED AR

@



"qd,v’( - . : :
_ Mao, - on\ths contrary, always placed ths psasants in

thé rirst prioritqr Hs oncs recalled thd'hxparisnce he -
had with ths paasants, gayinq.a 'Qkkii . 4

T havs spont muchéﬁtm§ ih ‘the rural areas with the '
peasénts and was" Yy novsd. A : (T
" they knew..., = Thsi knowls_ R i

‘no match for tham (Citsd imr‘sisner, 1971 AO) g

. ,-"-»_,‘,

. . - v " A "a@} SR
" In commanting on the worksrs,*uao*canqidersd that

o 1

a4 .

.. oo
i

i?. thsir numbsrs vere small that they wsre stiil young in

N 'ago, and that thsir cultyral standard. was low" (Dittmer, L %f
K@1974'180) - It*had bsogti:cordod in that Mao's Selécted

4.

» HQ:KQ'de‘ s Y ' ths WOrd 'peasant.'

: Aappsa 0 287 out ‘of -a total of 2,022 pagss, while the

‘word 'worksrs' appaarod on only 51 pages (Mehnert

1969+ 45) ‘
« Mao balisvad that political policies should bc

' 'from ths‘u ‘and to ths mass' ﬁa‘m in ths
spontanooui colloctiva actions of ths m%ssssaand he “”;
_‘daplorsd bqroaucratization. Liu, qp thsfpther hand p |
cmphasist party organizaﬁlon‘uith ’Eg’r and discipline as ipi
i ;d of disciplinary B

tﬂh laading torca. Liu bolisvsd
o «orqanizations to lsad ths masios.' Hs said. ‘ : -r‘ -
: PRR ,
s “Bvery party nanbcra whatavar his capacitiesn_his
' activities, and his influence, is mostly one of .
‘several hundred thousand Party members, he is”™ = ' .
é@ﬂmoroly one element of the contradictory structure.
'which. constitutes the Party. He must place himself
- . . . within the Party in order to.lead to urge forward . .
S N ' the . rty as a whole, and not outside the Party or
' 'abcvo tha Party in ordar to lsad it.... Comradé




;'~washo£ agyorthodp

‘contradictions in socialist society. When the socialist“‘m:lﬁg

‘structure as well as in the ideological superstructure.

;l‘Contrary to Mao's id%a of permanent revolution, Liu

A2

s - | % | 78

\ .
DBl e, S

fg§!?ﬁ Mag is the leader of the whole Party, but he tpo,
S obeys the Party (Cited in Schram, 1972:278). 5
. Mao saw that there vere still conflicts in the
ideological field even in socialist societies.' Also, the ° _i

danger of capitalist restoration was alwvays there.

'.Permanent revolution was necessary to perpetuate the

interest of the proletariat. On this point, Liu'slvigyééga ¥

,mqterial detsrginistic dbshio f He -

r.:j,y
«

'considered that tnpre was a non-existence of class

relation of producticn ‘was achieVed, the ideoloqical e . :’ﬁj

superstructure would autonatically be chanqed. Liu"’ Awgs'xﬁ
stated: S L . .é;ff ‘f
. : ' . ) ‘iﬁ“ ) \‘ {\( S&
Landlords and rich peasants who rise to exploit thq
peasants are being reformed. They are making a -~ \%
fresh start in life and becoming people who live»by
their own work. ' The national bourge ‘elements
are in the process of beihg transformed from .
‘ exploiters inte working people (Liu, 1956 16) e
: s hE : . :;/01 M
Liu contended that arter the elimination of . s
0

capitalists in the urban ‘areas and of landlords and rich <
peasants in the rural districts, class strugqle should be

Q

regarded as basically concluded in the economic base

believed that there was no need to carry on class struggle

'in socialist China ﬁhenjno‘class conflicts;existed. In a



N

. . -E. B &
speech delivered in 1957, Liu stated tK/t "class struggle
has in the mainnended.... Froiﬂbbw on> the moet important
task 1o£ the state ie to organize social life" ' In the%
seme npeech, he eleo declared China was now in a. ”state of
the whole people" in which all people "1ive together in

~ peace, each resp'bting one another an i“‘*

vants" (Dittmer, 1974:222). e

a;&vl"v . '
i@#‘ ‘

o

> ,
uao AND LIU' DIVERGENT IDEOLOGIES concsnninc

4

ECONOMIC Dzvznopnzut or ¢aINA

s

1

';w Policies on social conetruction and economic

development of COmmuniet China were cloeely related to the

political ideals as expounded by Marxism and Maocism belore

- . Mao's death. Very»often, political'and economic polices

Gafe complementery to each other. With a view of organic

relatione betwegn economic policiee and political values,
divergent political and economic ideologiee between

N——
difterent leaderq mey give rise to conflicting views on

A

economic development etrategy as. well ae political

etruggl ’ Economic development, ae it wee the case in
. Les-

06

chine, was the field in Which contending political '
gdeology and politicel struggle between Mao and Liu

vemerged.

L)
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. .

According,to Mao, political conetruction was prior
to andﬂmote important than economic development. . In his
oyh words, politics wae and should always be the soul of
" economic production. Economic wants, in whateverv
circumetances, should’ complement politicai aime., o '

Mao held the firm belief tnat human power, and
°eepecially the political coneciouenese of hgmanﬁ was the7
prerequieite of economic development. He etrodbly e
believed that "matter can be traneformed into
consciouenese and conscioueneee int%&matter" (Chen,
i71975 165) ‘ Given ‘the conditio%gghat tnl masses could
master o®’ achieVe cérrect political*consciousneae, it
could be -a mighty torce’to trangform the world.
| Mao's Concebtion of economic development was a 0
broad definition of‘political economy, ‘contrary to the
narrower definition of the busineoe of resourcee
'l allocation. Economic production or’ development yas
" impbrtant’ not onl¥ in terms of the economic qrowth\but
also to the consequences of a11 relevant social )
relationshipe.r Mao never eaw‘ii?nomic development aa ‘mere
changes confined to the baee structure. He alwaye thought :
~of the organic relations ih the changes’ and contradictions

of the superstructures. In Mao's eyes, economic

B2
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development, as important as it might be in China, was
only a part of the grend-etratogy;of social revolution and
development. 'It was ‘in this context that Mao always

insisted that ideology and politics were the supreme

commander and that ideology and politics were the soul of

economic works (sggram, 1971:228). ,
« ' From the public epeechel and other writings of Mao,
it is apparent that Mao held’ a strong taith in moulding

S

'Chine into a. new sécialiet e\ete ‘with a new politicaﬁ/;
aim

etructure, econonic system, -and culture. His ultima

, 'ing was to transform China from a socialist ‘state
- i comnunist ono. Tho nejor obstacle to this -

,incentiveo end a preoccupation with te ogy and

~ Tt e

tranefornation was th‘ transition from collective property
to the property-ef €h&”ﬁholﬁ“pﬁopﬁe;(Schranu 1977:54). To
bring about thie transition, xao'aaw"rapidhindusfrial

developnent/ao a necessary but: not a sufficient condition

- for building socialiln, not to say communiem.

The over-enpheeis on,induetriel develSpment of the

Soviet Union under Stalin was etrongly_c:iticized by Mao.

The alternative for Mao was %o nut 'sufficidnt and equal
etreee on political ot superltructural ohangee. In the '
course of onginoerinq econonio-growth in Chinen,neo was
very cautioue not to commit wha® he saw As the failurasof
the Soviot Union which had a ono-eided bids on material -

l

.
4

™

it



‘ expertise. Furthermore, uao saw that the 80viet Union's
ecdnomic development model feiled to recanize the
contradictions: between the rorcel and xelation- of .
production. ahd thus failed to reconcile tne eociel
disperities‘between mental eﬁﬁ physical lebour, induntriel

" workers and agricultural peeeante, end urben end rural
regions. / ' ' .

Mao argued that the trenefornation of eociety‘did

-

) |
not simply take place in the economic base -tructure

Transition to communism involved many revolutione?end went
throuqh many stagee, including tedﬁnicel revolutione and
culturel revolutions (Levy, 1975 &bS) -In eupport of his

,7_“,-'{

. case, baeed upon his obeervetions ot the socialist
. B Yarg, )
movements of many Europeen countriee, Mao argued that ~: . 4.

historicelly, the transtormation of the reletions ot
,production pregeded the fuli/development of the ’
’ corre:ponding production forces. The;unisdimen:ionel “11;///
devefopment of the eoonomic eector waeie limitatiou in

[N

*effecting complete end authentic socieliet transtormaton.

The higtdry of°all revolution provee tbat ndw . o
productive férces need not be fully develhped ﬂlret

~ before beckward relatione oL produotion can be ‘o
° transformed. Our reve lut on ith the:
propagatioq : - )
- CE sate. publ f

T

possible bt WiHeHNEW oy pr st SR
productior He ‘014 Felatigins’ of - pri tdop,f .
were wiped out, ne ' . .

set up. This peved‘the way"' th fdeveloﬁheht of

. . o L A ‘ . S :
. ) i o - . . . . P"" » o i . .
TN et .
. . . ' PO :
. . L. ©
4 ) . L ! . ! :
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transtornation w

197%:106) . (
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point ve yotu 0 » organiza a: tochnical S
! y 8¢:as to du#olop society's

productive na big scalo {citod in Levy,;

¢ -
9

The inpo tgndl ot aun'rstructufé‘in social *

e
',,

ade explicit in Mao's view: of the

L3

relations of production as a precondition for development

of production forces. The tranafo:nation of the rdiations

of production, i.e. connunization, induced the changing of

idooloqy and the dcvolopnont of socialist concciousness

"which made pocsibla the psychological roadinosa of the

people for social change, and ‘the exploitation of betger.

knowledge and technology. Thil economic’ thought 'ivas ;

incorporatad with hia notion of permanent reVblution tha+

'onc strugglo follé“% anothar, to arouse the enthusiasm of-
()

tha cadran and the massos for Aocial changﬁ.(Schram, ”

+1971:238).

! »
.
.

Collactivization of production ralations, according

to Hao, oould yiald ocononic dcvclopnont and prgceda )

agricultural~nochanization. Thfh was in line with his -

thoom‘tical boliot- of wavo-liko tconomic devolopment

"1“1349 was_en inaorod upon thil balinf, Mutual agricult

L]

»policiac by mobilizing the n&saeo £or structural and
wﬁa}ggological ghangnn.A @ho Land Rptorn uovament stxrgad in :

\e*‘ :

),9 v,

pfoductian toans were set up: Then céme £he- ditferent

istagas of latting up 'db:icultural producers'

-

es pf the ndw society. At this _

\

«

* oy

f’ '



 of the Cultural ﬂavolutiop in 1966. SR

‘the early 1960's and finally culmuinatad in the. outbrqak

s .
. . ¢ . .
.- ar ) v . 4

i . y 4
oo-oporatival', and finally, 'oonlunaa*‘in the poriad of I

" the Groa@ Liap Forward Movenment in.1958. Tng l.ti.l“Of

‘-tructural changes tran-forqipg tho ralations of

produotiona into collaotivization wcro lt;iving to achiavo

‘*sooial aquity in acononic digtfibutiona, as well al tb“

relaasa the production forca for ocononio afficacy.

In t.arma of econonio growth, the Great Loap ‘Forward

?Movomant provod to be a failure. In tormn of political o

oonsciantization and Q.par ltruotugal changas, tha Graat

) Leap rorgg;d Hovanant yas of considarabla inportanoo and

" had a groat impact on_ futuro politics of China.; The naag
-’for idoological changqs was carriod forward by Mao and’ led

' to the launching of“tho Socialiot Eduoatioqubvamant in .-

1

Anothar distinctive feature of‘hao's acononic //? ;
“

thought was his amphasis on the priority of humana and

ﬂsucoess of tub ill—aquipped Communiat army in daf'“”

developmcnt. Boing deapiy affected by ﬁia own

‘human endeavour ovar matarials ah the forcos of aconon c- ‘,

»

H_tho nodarnizad Guoni‘iang arny, Mab was ntrongly, oﬁvinoad

of hanan willpowor a- tha dt?ili forco in sooialltt

" ﬂconstruct on and transfornation, !a)ropoqnipod and - .i' ’W

-adnittod a historica back rdnals of cnina in tarnn of
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1

Bt

| ecdnomic and social development. On the‘other hand, he:
valued very much the huge population of China and

’considered that human resources could compensate tor )

;o material inadequacy. It was around this context that Mao-

1advanced his théQfY,that it was hunman, and not material
matter, was the most powerful force iﬁ economic
development.f Mao's obsession with human volition was
'explicit in his own saying° |

of all the things in world, people are the most
precious. So long as there are people, every kind

of miracle can be performed uhder the leadership or
the COmmunist Party (Hao, 1967d 454) N

&

It mﬁ§ be of special importance to examine
arefully Mao s meaning of 'people' When Mao spoke of
the '‘people’, very otten he meant to refer particularly to f
the peasant mass who were culturally and materially

-.%deprived It was the backwardness of the rural mass,

o according to Mao, which served as an advantage for

‘_revolution' fe ,i :

China's 600 million people have two remarkable
peculiarities, they are, first of all, poor and
secondly ‘blank. That may seen like a bad thing,
but it is really a good thing. Poor people want
“change,. want to do things, want revolution. A .
- ‘clean sheet of paper has no blotches, and so the
newest and most beautiful words can be written on
~it, the newest and most beautiful pictures can be
"painted on it (Cited in Meisner,'1977:213). Ty

[

Mao built his faith on' the will ot the rural

proletariat.mass. He believed that "each human individual

% o
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had the‘wiixiépd pbwef{ior\ihg céhquest»of thq phyéical
nvironmanfland Qoéial problems. . Mao said explicitly that
the will pt change, conquest and endurance, when
'inculcatcd of locial .ideals and values, could mastﬁr the
production tachnologies by themselves and produce )
:unlimi;ed grain/growth and steel output by which the v?‘
"world will be lhaken" (Cited in Howe & Wayker, 1977: 196)

| 0wing to the trust of human will in economic
':;construction, various mass mobility campaigns through
Jfﬁals midia such as now;papers, radio broadcasts, wall .
f posters, and also study group- and mass rallies were
‘conducted to stinulato the onthusiasm of the massés in
Ainnovating and nastorimgwproduction technoloqy by
thgmncivhs, rather than relying on‘ﬁhe expértisa'of'
technocrats. Mao alsé/meha:ized indigenbun,self?reliance
and sclf—sufficiency Ié pfoduction. Thé political spirit -
. of “the ptoplc fdr.pfgduction; in'& COmparafive sense, was
. more impbrtaht tﬁan paterial incentives. 'Egalitarian
Caution,whibhvput tbo much‘eméhases on expertness woﬁld
- lead to unequal ciasl‘formation madé Mao prefer ‘redﬁgss'
to 'expertness' as fﬁr as poiitiéai and eCOnbmicAideals
' were concerned. | |
—}; macro economic development, Mao favoured and
'Advocated strongly a:balanced app:oach among the three
sgctoré: heavy in&uétry, light industry, and agriculture. .

14
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To "drain the pond to catch the £ish® was Mao's metaphor
for the Soviet,Union'e economic strategy of developing
néavy industry at.the e‘xpe;x—ee of light industry and
agriculture (Levy, 1975:102). In effect this amounted a
sutfocation of the resources supply for econonic
development which resulted from a failure to recognize the )
sectorel relations of the economyf ‘Mao believed a

‘ balanQed'approacn would then eiiminate any disparities
between industrial and agrioultural sectors, urban and

- rural regione,'indnstriel wprkere and peasants. 1In a 195§n

document On _the Ten-Great Relationships Mao stated:

In dealing with the relationships between industry
and agriculture, heavy industry and light industry,
it must bg admitted that heavy industry is the key -
sector which must be given priofity (Mao, 1974:62).

Mao contended, however, that it undue emphasis was put on

&

heavy induetry, and the development of liqﬂ"induet;y was

undermined as had been the case in some eocialiet
- countries, it would result in Inadequate goode on the
| merket,‘shortage in,supply ot daily necessities, and
unsteblelourrencv'(nao, 1934:62). To overcome these
‘.consequences ‘Mao remarked that appropriate adjustment to
~the proportion of investment between heavy induetry, liqht
',\induetry and agricultgre must be made. Moreover, - |

jcongiderable increase in the proportion of inveetnent.in

‘i\J T
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‘light industry and - agriculture needed to be appropriated
- .as far as China ‘was concerned (Mao, 1974:63).

In discussing the relationship between coastal
hindustry and industry in the interior, -Mao opined that it,::
was necessary to have' even- “distribution ot industrial
'development all over the country As the coastal regions“
‘oftﬁﬁina were traditionally better-developed ecenomically?_*
than interior provinces, Mao remarked that in future, theh.
greater part of heavy industry should be set uplin the
r}interior so that industry might become evenly distributed”:”
and rationally sited oveﬁ.;he whole country and be in a‘*
;,better position to serve the whole mass (Meo, 11974 66)
‘Even today the interior regions of China are mostlyd

f;;agrarian. The living standard of the peasantry was lower o

Y»than that of industrial workers.. The intention of Mao in
1 setting up industries in agrarian interior regions was. to
provide industrial production opportunities for the ’n
peasants, who comprised the majority of the population. ‘
The balanced development strategy, adhering to Mao s mass_
line policy, was aimed at reducing the disparity between
the peasants and the workers, rural and urban.

) . The idea of 'mass line! policy, the belief of
production relations as pre-condition for development of

produotion{force, and his faith in the human will and

consciousness in shaping realities induced Mao to



S undereetimate, and to a certain extent. ignore the
:importance ot material prergquieites in economic
-development.‘ Mac 8 idea. ot 'politice ae the eoul ot

g:economic worke' wae greatly difterent to the economic

'thoughte and practices of Liu Sha%qi

SR _ ) . . o e

_ _ o -

) The economic thoughte of Liu Shaoqi, to a certain

: extent, ‘were in greater conformity with thoee of Orthodox

vaarxiets, who saw economic conetruction ae primarily based~lp

‘upon certain 'objective' economic lawe. They believed

that politics could never be subetituted for economic ‘

xcalculatione. Liu re heavy emphasis on economic ' (

-construction, his comparative tolerance of ideological

| heterodoxy, his low priority on political conecioueneee as

a force in eocialist traneformetion, had constituted the

:conflicte in ideology and political etruggie between him ,

and Mao. __' "' | o
According to'Lin, theiprimary task of socialist\'

construction was to develop ‘the economic baee and

; technology was the key factor in economic development

Liu stated° | |

Technical work qivee one the briqhteet future.

After the enemy is wiped out and no more fighting
is to be done, technical work will become the )



: differencee.“ He eaw people were difterent and had
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central taek.... When ve build a new China,....
. [t]@chnical work will then assume the primary
importance. The military commanders will go to.

. factories to work at that time. Technology will -
"-decide everything (cited in Dittmer, 1974:205).,

Contrary to Mao, Liu was more tolerant of social:

¥

_ditferent qualities, some were cleVer and some were stupid-
‘(Dittmer, 1974 191).- Under thie premiee, division of B

"'~labour in eocial reality wae neceseary Expertise ot

certain people in economic production was inevital:»le..1 Liuip.

xelaborated thie view-

: Production is . alwaye in a state of constant
development and change and new production are.
always replacing the o0ld ones.. Therefore, in all

times and in all departments there are always a

minority of pioneér workers who adopt comparatively ' -

more advanced production. techniques and create
comparatively more advanced working norms.. i

Following them more and more: workers will come to -
learn their techniques and reach those:working SRR
norms until at least, the production -level. of the

few. advanced workers become: the level of the ‘'whole "
-of eociety (Cited in Dittmer, 1974 190) o

- The advocacy of division of labour in economic

f ey g ce
productt”n as neceeeary and his reliance on the expertise Lo

| of certain ‘people, led Liu to direct conflicts With Mao s,_“j,z

'maee line' politice. Liu saw technological expertise asl B

a nore effective means of productionr, For edminietrative S

v.efziciency and expertise nanagement, Liu pronoted the

policy of centralized factories at the provincial level

. This brouqht Liu into conflict with Mao 8 policy that ﬁ

4
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factories be deoentralized and placed in countries or
district level. niu's rationality of objective economic
laws was tha’ the material incentives - not the. moral
incentive - be the main inducements to production and
productivity. Liu advocated an orderly, planned econonic’
development. in contradiction to Mao's political i:V
consciousness-oriented and wave-like developnent,strateqy. -
¢ Liu was quoted to-have said: ' vl |
In a‘real technical problem putting politics in-
command alone will not do. There must be advanced
technique (Cited in'Dittner,_1974:270)
‘Liu opined that under the socialist ownership ot o
f'the neans of production, ideological deviations would not
endanger the socialist development and thus could be _' |
- tolerated. Furthermore, with economic efticiency in mind
" "riu saw the politically and economically powerless |
\\\\\\\dissenters as being ueeful to the socialist cause. ,xﬁ"’
particular, Liu recoqnized the powerful eoonomic“ »
e entrepreneurship of the bourgeoisie.A In aetalkwwith the
Minister of Commerce, Liu further elaborated his idea. R
It is also good ‘to have some bourgeoisie in a - .
society. These pecple are most energetic,: and they
- are capable of crawling through cracks....
They are able to crawl through a crack to make
money because they have discovered our shortcomings
in planning. Our cracks are thus filled. When

they start anything, we should also start the same
.thing (Cited in Dittmer, 1974 249) : .
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Whon sooing the bourgoois ways of economic

| o o 92
- - |

e shortages of the -

Union, Liu’ tavoured reviving the market me'i‘ ;n;-s part

" _.6f the scononic structure to use price and protit as index

' to allocato means ot production and to adjust consumer
'donands.- In agricultural policy, Liu did not agree withvﬁ;
‘ths ovsrall collectivi:ation'of production means and
distribution advocated by Hao.‘ Liu allowed for more
1 individual autonony and initiatives in farming, which
could bo sxsnplitisd by his agricultural policy of “San zZi
Yi Bao - Thrso 801fs and One Guarantee” (Chen, 1975:141).
 The. 'san zi Yi Bao' policy enabled the enlargement
ot ths arsa ot ths private tarming plots, extension.of the
scopo ot fros markots,_incrsass of small free entsrprise
h{such as handicraft workshops for their sole rtsponsibility

'vfor thoir own prorits or losses, and’ fixed output quotas

of various products based on individual households rather
than collsctive units such as the commune production

'toams.l‘Thsso measures werae primariiy,aimed at promoting

production efficiency rather than equity in allocation of
resources as in Mao's idea of farming collectivization.
‘,:hnd it was.probably'dua to Liu's general ignoring of |
political squity in his economic thought and policy that

Liu was denouriced as a ‘capitalist.roader' by'the Maoists.
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MAO AND LIU: DIVERGENT IDEOLOGIES ON
EDUCATIONAL REFORMS IN CHINA

Education is another arena that finds the divergent
ideas of Mao Zedong and Liu Shaogi crystallized into
conflicting policies. While economic policiee werae the
main features that contribuéed to conflicts in the period
of the Great Leap Forward Movement in 1958 and aftermath,
'educationai issues were, among other factors, mainly
'reeponeible for the political eonflicte in the early 1960s
which ultimately led to the outbreak of the cultural «
Revolution in 1966. 'Tnie.section is intended to compare
and cbntrast:khe diVergent educational ideas of Mao and
Liu. | - ‘

bielecg}celly, education.is pert of the ideeloqical
superef;ucture;which has close relations with the economic
base structure. Changes in the base structure would be
r-expreseed and manifested by corfeepondinq chengee'in‘the
superstructpre. Simultaneeusly, ehenges in ehe
superstructurebwould affect tﬁefbeee structure. In the
’chain of relations between ideoclogical euperetructure and
bese etructure, education plays an essential role
Neo-uarxiane like Grameci and Althusser had elevated the
rolee of ideologicel euperstructure in social

r transformeton, and saw education as an indiepeneeble'tpolx
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in tho course Jf pclitical pcrpetuation and domination

(Gramsci 1971, 1976r~Althusser, 1971) —

Mao ZQdosg,‘boing a professionally trained teacher
-andla dovotcd Hsrxist, tended to place education in an
‘Timportant role. Education was an instrument to build new
'communist nan'»and a new soéialist~society, through the
inculcation of sppropriate values, beliefs, norms, and
| knowlsdqct Though Mao did not make clear or sxplicit what
kind of values, norms, beliefs, and knowledge were
considered as 'sppropriate'; he didvelaborats very much on
his notion of ‘'communist man': |

| The communist man would fear no hardship, not

even death, and would eagerly perform any task

assigned (Mao, 1967&:292).

The 'communist man', in Mao's sords, possessed very
unique characteristics. First, he had the capacity for

total sslt-donial as well as a whols-nsartsd willingness

$

to overcome natural limitation. Second, the ' communist
‘man' was a moral creature with'emancipatory.;nterest and
, endeavored to do things bsnsfiting the common people. The

spirit of selflessness and devotion qg?comnbn well-being
N - ° : a‘{;

was as follows:
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We must learn the spirit of absolute
selflessness. With this spirit everyone can be
very useful to the people. A man's ability may
be great or small, but if he has the spirit, he
is already noblc-lindcd and pure, a man of moral
integrity and above vulgar interests, .a man who
is of value to the people (Cited in chu,
1980:119).

The political nature of education in Maoism
extended beyond thn need and function or ‘building
‘communist man'. More importantly, the ultimate aim of
education‘was to guarantee the possibility of proletariat
domination in politics in Communist cChina. Al Mao
believed that ideological superstructure was as important,
if not more so than the material base structure in social
development or transtorﬂhtidn; the cultivation of |
ideoclogical suporsiructuro vas a very important task for
political struggle. Mao stated:

- Anyone wanting to overthrow a political regime
must create public opinions and do some »
preparatory ideological works. This applies to
counter-revolutionary as well as to
revolutionary classes (Schram, 1974:195).

Owing to the fact that education is so huch
intertwined with politicalxidcals and economic démands of
societies, socialist and othtt-, it is not surprising to
_find that Mao's concept of cducafioh was a very broad one.
He often used the term 'cultu#c' and ‘education’

interchangeably and‘indiscrininafcly. Education or

culture, according to Mao, was part of the ideclogical
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superstructure and the outgrowth of the economic and

political system:

A given culture (culture as an ideological form)’

is a reflection of the politics and economy of a

given society.... This is our fundamental view

on the relation of culture:to politics and

economy.... Hence in the first place a given

form of politics and economy determines a given

form of culture, and only then ‘does the given

form of culture have any influence and effects

upon the given forms of politics and all economy

(Cited in Chu, 1980:65).

Mao saw education was essential in accomplishing an
appropriate ideological outlook and technological
competence with which to help socialist construction. ‘
With the twin goals ot‘socialist constfuction and economic

. _ v,
"development as the national targets since 1949, any
educational policy under Maoc was planned for the pursuit
of these two goals. A

Within this context, it -is easier to understand the
‘rad' and 'expert!' i--uo,‘on.-Jt the most important
educational policies and reforms during Mao's time. While
the economic and social backwardness of China had induced
many Chinese leaders to stress the pfimacy of 'expartness'
in the oducational system, Mao considered the mastering of
both 'redness' and 'expertness’ asAequaily important and
complementary to each other.

The equal emphaais oh 'redness' and 'expertness'

adhered to Mao's idea of 'mass line' policy, and permanent
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3

qu;iution. It also r‘flqctod Mao's idea of the
dialectical nature of education in relation to the larger
society. In expressing this dialectical nature of
education, Mao stated:

Politics and professions form a unity of

opposites, in which politics is predominant and

primary, and while we nust fight against the
tendency to ignore politics, it won't do to
confine ‘oneself to politics and have no

technical or professional knowledge (Mao,

! 1977:488).

By saying that 'politic; and progos-ion form a
unity of opposites', Mao lmpliid that professional
competence as the sole educational aim woula formulate an
elite social group divorced from thg interests of the
prol;tariag mﬁg;es. Politically, it“contrqfictod the
'mass linc'vpolicy as it would create social disparities
among the people. To avoid expertise knowledge being a
”condition that contributed to social inequality, the
' solution for Mao was to have 'experts' be united with
‘red', and to prevent the educational system from bainé a
social la&der for certain people that did not serve the
interest of the mass. |

There are multifarious ways to implement and
practise both 'redness' and ‘'expertness' in the education
system. ‘Onc way1whiéh vas strongly advocated by Mao was

to emphasize the indoctrination of political consciousness

through the form and content of education. Anothyr way
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. was to adopt 'mass'line"education policy, i.e., all
educational provisionh wé&e opened to the masses. - Through

formal and inrormal education at all levels, it aimed’to

 form a.new class of intelligentsia from the ranks of

peasants and workers. ‘The aim of ‘mass line' education,“k,

as Mao stressed from time to time, was to serve. the _

: —
masses:

~

-

The source of [our] strength is the masses. :
IT a ‘thing does not represent the people's wish,
it is no gocd (We] must learn from the masses,
formulate our policies, and then educate the
masses. Therefore, if we want to be teachers,
. we have to be pupils to- begin with. No teacher:
- ‘begins [his career) as:a teacher. Having become
~a teacher, he should continue to learn from the
nasges in order to understand how he himself o
learns (chen, 1970 22) _

- N

d From the above paragraph, Mao ‘made quite clear his

_’view about ‘the role of.-a teacher._ To Mae, teacher-student(

relationship was not that of the conventional kind in ‘
awhich the teacher"was thg master and the student was the

- follower. Neither wae the teacher the one who took up all:‘
| teaching .and the student merely the ‘one to receive : |
_information from the teacher. ,Rather, teacher and student
' were. always in a dialogical relation ‘in terms of their

" discovery of’ knowledge. ‘. | o | |

It can also be inferred rrom the above paragraph

 that Mao held a concept of’ 'total education' 'He did not -

regardmeducation as something confined.within classroom



walls, or practised only for a certain period of a ;f |
| person s life. 'He believed that any learning activity and
working experience could be educational. Society itself

was a 'big school' in Mao's eye.' As such, villages,s
cities, farms and factories could be an "educational lab"
(Snow, 1938:168). s ' |
' The 'total education’ and 'mass liﬁe' policy of Mao

can- best be highlighted in his ideas on/adult education
Adult eaucation for industrial workers and peasants was of\
-equal importance as’ formal education/in Mao s educational

‘ thought and policy. Owing to the/éact that China is ‘and
will still be an agrarian country by the end of the
' twentieth century, and more important, that peasants ’
constitute. the majority of the whole population, it is _
-understaq‘able why Mao stressed educational opportunities o

,for the rural masses. Education for adult peasants was to

promote sociaiist values and beliefs among the people 80

~as, to complement the institutional changes of relations of -

L production such as collectivization of agriculture Also,

ieducation for peasants could provide basic literacy for
mastering production technology -and allow technological
'innovations by‘the masses themselves. 4

o To Mao, it was not only the rural masses who needed
";to be educated.. Qducatedopeople had to.learn.from the

‘masses. vSending educated people, especially the’young
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, class struggle. " He. contended'-',
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generation,_to'the countryside to be educated and
re-educated by theArural masseswand participate,in )
production was a distinctive%element of Mao's, educational“‘

ideology. The original idea{}f sending people to be

educated by the rural, peasants;was related to Mao's ideal

of solving, through educationf:econpmic and social

disparity bstWeen the urban,and rural areae, differences‘
bstween the physical and mental labour, and the possible
gap bstween peasants and intellectuals. The policy was;
also a manifestation of\Mao's interpretation of Marx s
;polytechnic education', supposed ‘to combine education
with production. Horeover, the policy reflected Mao's
ideas cn the nature of knowledge. k%ﬁ -

- To Mao, any kind or form of;knowledge vas political

and not neutral. Knowledge never existed for the sake of

Xnowledge itui‘f.  The ultimate nature of knowledge, if
',anything, was its practical use, especially in guiding

: v

acq\on., In a more explicit way, Mao explained that
knowledge was for changing the natural environment
promoting resources for more: production, leading theﬁp"‘
proletarian revolution to destroy the old class societv,

1

winning the class struggle, and building a. new nation and :

. a new world._ Mao believed fhat knowledge was an

instrument for the two social practices of production and ;

.e"
L
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From ancient times down to the present, there

" have only been two types of knowledge: one type
of knowledge is the struggle in production, and
the other type is knowledge of the class
struggle. Knowledge of the national ‘struggle is
also included in these. What knowledge is there
aside from this? There is none. Natural science.
.and social science are nothing but the
crystallizations of these two types of
knowledge. Philosophy is then a generalization
and summary of natural science and social .
science. Aside from these, there is no other . -

K type of knowledge (Cited in Chu, 1980:135).

Following Antonio Gramsci Karl Marx's idea of
emancipatory interest in- human nature aided or hindered by

social practices is revealed in this paragraph. The

revolutionary practice of the proletariat also helps to

manifest the active function of knowledge. As the
proletariat conme’ to understand the essence of capitalism
by fighting it people grow through practice to know their
historical ‘tasks and thereby change from being members of
\a 'class in itself' to, membérs of a 'class for itself'’

In this sense, theory is united with practice in”
transforming social reality through class struggle.

;Epistemologically speaking, Mao believed that the -

:Macquisition of true knowledqe preeupposed constant

hinteraction between theory and practice, which implied

that human development was a result of combining,:’f
productive labour vithfeducation. Mao expressed his

céncern for the need of_combiningdpreduction with,learning

" in a direétive on education in 1958:

\
L)
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ALl secondary technical schools and schools for
technicians should, if possible, experiment in
setting up workshops and farms to attain

" complete or partial self-sufficiency by engaginq_

 in production. Students should do part-time.

~ study-and part-timo work. Under favourable

" conditions, these schools can take on more
.~ students but should not at the same time cost
i ';tho country more money—(chen, 1970: 73)

'l

_vThe'principle of half sgudy;vhalf work were put |
into'practice in primary, middle'end tertiary schooie,'
both in rural and urban regions. Politically epeaking,
\the-o principleo vere levied to eliminate differences |
botween manual and mental work.® At tne economic level,
E combining education with‘prodhction_pnepered students for
fucufe production ‘roles and nade education self-sufficient
end;enabled students to attend schools while engagingvin /"
economic prodgg&igg,/’nh e‘reeult} it ‘would reduce the"
cost of education;end”&ilow more"people,~especially those

o

rurai»masee§,<€o benefit from.the'educationel provieione.

a

- As,:er as education was concerned; Liu held a
completeiy different set of ideas from that of Mao's. Liu
'hed onced steted the following.

To be only red without being an expert cannot
accomplish good -work-{C€ited in Chi, 1969:575).
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LiulbelieVed that a constant increase in economic
productivity was .the only assurance'of"future improvements
in popular welfare of socialist development. It was upon
this belief, according to Liu, that technical. work gave
one %he brightest future (Dittmer, l974.29§). He saw
scientifc-technological innoyation as’tﬁeifundamental
‘and determining‘force for economic progress. fhis .
scientific-technological breakthrough according to Liu,
could not depend on the political enthusiasm or mass |

‘mobilizations such as Mao advocated. On the contrary, Liu
believed that objective scientific-technological knowledge

was the prime motor in economic development, and that the o

scientific-technological knowledge could only be '3“¢ }%(

4cu1tivated through specialized institutions such as .

research institutes and formal schooling systems.

Mao's attitude to education can’be characterized“a; m;‘”

a holistc‘approach.dominated by political and sociai
-considerations. In comparison, Liu seemed to beymore
tolerantkof problems in the superstructure and iess_,
concerned with the social problems that conventional™
eduCationaIMsystems’entailed. Liu showed a functional
attitude to society and assumed that different social
sectors had different demands ihd“’ontributions. In one -
way or another, Liu showed tolerance of the independence

of the educational system from politics. Students and

e
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intellectuals would be allowed to engage in studies and |
research independent ot any political entanglements., He
was quoted to have: said that "in a real technical problemjn

putting politics in command alone will not do, there must.
/-/

'be advanced technique” (Citeu in Dittmer, 1974: 270)

* Liu considered the fact that the relatively
underdeveloped economy of China needed a highly trained

technocratic manpower, and advocated schooling system

' which primarily focussed on. enhancing technology 1evel
_-rather than an educational system ‘which stressed that

_learni?g be directly combined with political visions. Inj'""

order’ €o ‘achieve technological aims, ac;ording to Liu,“g'

‘schcoling must be academic-oriented'f-

The study of theory is always ‘indoors. . This is-
student's important task and it is not. right to
call him a schoolman [that divorced from
reality],.... those who have learned .
Marxism-Leninism would show they needed - to go

' through a period of staying inside and reading
bookl (Cited in Dittner, 1974:276) . ,

FavOuring'academic meritocracy, Liu did not agree
with Mao’e educational policy of éonverting alltschools
into the half study, half work systemdinstantly. Liu

opined  that the Complete conversion could "be affected in

from fifty to one hundred yeare: this length of time is

neceseary because the present full-time system is still

necessary" (Cited in Dittmer, - 1974:272).
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Liu's overwhslming concern with the inculcating of‘

'L%scientific and technological personnol made him smphasize

»;; the academic aspect of education and nCQICCt ‘the P°1iti°‘1

;'aspect._ Mad, on the other hand, was too concerned with 7
'mass line' politics and the political implications of
-ieducation and tended to neglect the academic side of
{education.' These ideological differences between Mao. and
lpLiu led to political conflict and struggle. - In the days
‘,101 the Cultural Revolution, Liu's policies on politics,
'ureconomics,’and education were criticized by the Maoists as
'fcounter-revolutionary "Liu was propagated as a
"capitalist roader' who cared more for the interest of the
bourgeoisie'rather than,that ot.the,proletariat.

.
L -

» ,In this Chapter, I have discussed the divergence
'between Mao Zedong and Liu Shaoqi. In section 1, I tried
‘ to compare and contrast the ‘two leaders in terms of . their
ﬁ=ifamily"background life history, and personality Edgar
.;Snow, a renowned journalist acquainted with the Chinese ’
iECommunist leaders,-said that Mao was "emotional_and of
_considerable=depth of feeling Withxeyes moistsned'oncs or

twice when speaking ot dead comrades or recalling

incidents in ‘his youth" (1938,70 78) . Dittmer, ‘on the
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other hand, said that Liu was "emotionally withdrawn - a

. cold :1sh; (1974:174). According to MacFarquhar, Mao was
cdiparativolyv"cxpressive and powerful }n words while Liu
acomﬂ to be somewhat bookish, thdughful, rather taciturn,
bﬁt_cloarly perser§ering".(1974;5); Liu was extremely
vindustrious and‘possedsqﬁ great ability in organizational
and administrative vorks. 2Zhang Guotao, a one-time
Chinese qumhnist”lcédar who later defected to the
Guomindang, had éoﬁmentg@”ibout Liu Shaoqgi:

'In practical work, Liu Shaogi not only obeyed the
.decision of superiors and carried them out but also
. proposed his own ideas in proper ways.... At that
"time, there were over a dozen young leaders in the,

Shanghai labour movement working under Liu Shaoqi.
They all got along with him very well, and their

. programs were orderly arranged (Cited in Dittmer,
' 1974:28). -

L4

In»torms‘qf the style of leadership, Mao and Liu -
wcro'v-rj diffgrént. Mao-was episedic and provccativé.
whilglhiu's way of leadership was formal and'réﬁfinized.

'Liu adhered to organizational procedure and rules,‘ané'
preferred ofganizational devices. The differences in
personality can somewhat be traced back to their differen£. 
family backgrounds and life history, which have also been 

investigated in secton 1. A

¢

In section 2, I attempted to examine the
ideological differences on socialist construction between

) Mac and Liu. It was the question of the supremacy of
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superstructure or base structuff "

, ideologicer conflicts between Mﬂeg;nd Liu. The

differences in interpr Jﬁy
be traced from their r;$§iutioneh
Whereas Mao worked mostly witn the rurel peosents,
Liubremeined closely associated with the revolutionary\
‘works of the urben labourers and students‘ Just as most>
- of the Chinese communists who worked with the 1ebours were
'returned students' from the Soviet Union, Liu also had
studied in Moscow. .He was influenced by the ideas of"
'Ortnodon ﬁarxisnv Liu believed in economic determinism,
‘end-belieued thet revolutionery works were necessary to
'heve the working. class as. venguards in the revolutionery
'perty. Once socialist production relation was achieved,
according to Liu, class conflictsbwould be eliminated.
fhesevtwo,nein'politicel'ideesfcf Liu were in
contrediction to Mao's oeliet of the decisive role of
ideological superstructure the mass line politics, end
‘the theory of permenent revolution
Although Liu was a :aithtul disciple of the

communist movement,. he exhibited tolerance of ideologicel.u
f‘difference when compered to Hao's insistence on upholding
'politics’ as the soul of all works' ‘Liu's .policies were
more flexible and task-criented. He hed been quoted_ss

saying that "In guiding the Perty's policy, it is
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neceeeery to go to the léft for a while, and then to the
right tor a while, and just as_ in flyinq an airplane, this

is the only way to reach” one's goel' (Cited in Schram,

1972:288-289) . -

,The ditterencesrin edonomic theory and policy

between Mao and Liu can beet be reflected in the

superstructure -- base structure dispute. The controversy
was egein rooted in Mao' s belief of the zeal of the masses
who could be mobilized by campeign movements. Liu, on the.
contrery,:had faith in,technocracy and eociallorder led by
a'centralized adminietretion. with e.belief in

technologicei rationale, Liu advocated industrial

 development as the primary task of socialist

constructions.. He beiieved in economic efticacy'rather
than political enthusiasm as upheld by Mao.

In comparing the educational ideologies between Mao

and Liu, it is very apparent that the two leeders held

\

conflicting ideee.» While the central theme" of Mao s _
educational thought was 'politice in command', Liu placed

~high priority on the inculcetion of scientific and

: technological knowlﬁdge in education. 0verwhelmed with :

~politica1 concerns in expending educational opportunities \
\

to the naeeee, Heo etreeeed the quantity in education 3

"vwhile Liu\etreeeed the;quaiity of education to enhance

A

science and technoiogy. bbviouslyﬁ as though Mao and Liu
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held conflicting ideas about the form and content of
education, they both had an instrumental thinking of
education. Both Mao and Liu wanted education to aorQo
political or acqnonic erds by ditfcren§~moaﬂi.

With the compari‘én and contrast of the ideas
between Mao and Edu on political, economic and educational
matters, we can better understand the ideological |
conflictg and political struggles occured in China during
the past decades. In the next chapter, the educational
reforms in China from 1949 to 1976 in relatidg-to the |
different political ideals and economic demands will be

discussed.



CHAPTER IV

POLITICAL IDEALS AND ECONOMIC DEMANDS AS REFLECTED IN

—

THE EDUCATIONAL REFORMS IN CHINA FROM 1949 TO 1976

\

Human societies are always in a dialectical flux of

change and stability. At one point in time, societies
evolve around different structural fluctuations. At
another point, societies will remain comparatively s&able
when societal structures are in a stage of equilibrium.
Education in any society, be it stable or fluctuating,
always hagta subordinative and supportive role to sociétal
change. The role is rendered possible primarily through
the proyi-ion- of specific cognitive and manual skills, as
well as ideological values and attitudes that sustain the
prevailing -cononié and social order (Althusser, 1971;
carnoy, 1974). Implicitly or explicitly, changes in
cducation'arokalwayq a‘xind of response to changes in the
. larger -tructurcl.. Tho relations betweenﬁgduéation and
sociptal.ltructuro- are dia;octical and rec;précal in that
changc-:in the former ﬁould result subsequeht changes in
thc 1attor which, in turn, reshapes the former

Th. hiltorf/:f China ‘over the last forty years was
one of rcnarkablo chqnges. Polictical campaiqns and mass

movenents were launched one after another. While some

-

110
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people nay.conlidci these campaigns and movements
 inevitable for socialist development, some pecple may
regard these social movements political turmoil. whatever
its nature, contemporary China is a society which
underwent great chanéol in its social, political,
economic, and cultural life. ‘ P

C?aptor IV is intended to investigate the
educatiohal changes of contemporary China with reference 7
to the political, social; and economic structures.

_}ho question of educational\¥otorn and its relation
to societal development has always been a controversial
issue. Educationists put forward different arguments
about the relationship according to different theories.
There are great arguments concerning education issues even
among Marxian disciples. The controversy had been a
prominent one in the Chinese Communist Party, especially
between the tﬁo contending cliques of leaders as
represented by Mao Zedong and Liu Shaoqi. The major
ideoclogical split in education between the two leaders, as
discgsséd in Chapter III, centered around the priorities
they p1aced~on achieving socialist developments.

The ideological split, though evident before 1949,

‘was submerged under the primary aim of unification within
‘the Chinese Communist Pﬁity. .Atfnr 1949, however, when

— e ma - P - -
the Guomindang was dethroned and the Chinese Communist
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Party gained control of the country, ideological

divergences intensified and’ evolved into power struggles

The educational eystem fluctuated and swayed from one 5 ;

extrene to another when political power shifted from one ,'

P

group to the other. . - : ";

This Chapter will ‘examine the 'what' and 'how' of

educational changes of China from 1949 to 1976 with wfl

reference to the societal context of change such as,l”

" political power struggle, economic development strategies\

and social re-construction policies. In addition to the
VS .

context of change, emphases will also be. placed on the

source, extenf, and nature of those educational changes

Chronologically, this Chapter is divided into four :

sections. Section 1 will be focussed on the education of
china_before 1949. Section 2,is primarily,concerned
with the period from 1949 to 1957, which was,avperiod.
of re-orientation and reiorganization,from A'
semi-feudalistic, semi-colonial and capitalist”society
into a socialist one modelled on the Soviet Union H
Section 3 will be an analysis o: educational change from

1958 to 1965. During the year 1958 - Mao Zedong launched

the Great Leap Forward Movement,;which was essentially an .

economic movement hased on mass mobilization of human °

labour and development~of rural communes;r Upon the

3

failure of ‘the Great Leap Forward Movement, Mao was

. W \\_)
’ 4
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'.“critigizéa and fecededﬂf:pm active leadershiﬁ. Liu. Shaogqi
came ;ofpéwa: and resumed the Stalinist model‘of‘q¢dnbmic
1d§ve}ppment andlscciqirpoiiéies, which annoyed nad very
,i-mﬁ¢th“MﬁQ, wifh'the subﬁofﬁ of some military léadersi_i»
1‘figitiatednﬁﬁéthltural Revdlugqon in 1966. Top-down -
'réfofms.were impgséd on'every,soéial sector and
 individua1. Edﬁcationaléchahqes were devised at all
'ievels'frég 1966_to 1956, which will be discuésea in®

. Sectionv4; ‘ ' -

EDUCATION, ECONOMY, AND THE CHINESE SOCIETY BEFORE 1949

" The centUry”before.1949 in China was one of foreign
iﬁvasionﬁ-and civil wﬁrs. What the Chingse Communist
govérnqgnt inherited in 1949 was a nation chgracterized by
,backwﬁrdness,and underdevelopment with a low lavei of
Iproduction and per capita income. The situation“was one -
of economic dualism, with both modgrn and traditional
economic forms, which were dividéd sectorally and

—

regionally, with no appropriate integration and or common

goals. -

| " China befdre 1949 wasﬂessgntially an agricultu:a1¥ ;
couptry. Agriculture‘amounted t; 60 pervéent o: the,gross
natignal product, involved'overVSO‘per cént of the fotal

Qorking population; and it had to feed a huge population
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‘of about 538 million (Cheng, 1982: 21) ‘10 per cent of the
'gross national product was shared by the small light e
industry and handicrafts sector. The remaining 30 per
cent was. the industrial and conmercial sector, which was
primarily concentrated in coastal*areas and mostly
‘controlled by foreign capitalists (Kraus, 1982 16~ 17)

The structural yeakness of the Chinese economy was ‘
further crippled by institutional factors. In a
traditional agricultural society, the problem of 1and .
concentration deepened the hardship of the ﬁarmers who
accounted for 80 per cent of the national population..A__
study“showed that prior to the'establish of the Chinese
| COmmunist government only 7 per cent of the farm land was
owhed by the government. of .the other 53 per cent
privateiy owned Iand landlord'families . which amounted to
~ about 3 per cent of the farm households, owned -
approximately 26 per cent of the total cultivated land,.
while poor peasants, who represented. 68 .per cent of the

£arm households, possessed only 22 per cent of the

cultiva @d acreage. The remaining 52 per cent of the»land_

was ed by wealthier peasants, and accounted for 29 per
‘.ycent of the farm households. Moreover, good quality land s
was larqely owned by the 1andlords and rich peasants, |
while that owned by the middle and poor peasant; was

usually marginal (Cheng, 1982:18).
: i .
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In addition to primitive traditional tarming

methods, farms were too small for efficient operations.
In the. pre- Second.WOrld wariperiod gouernment etatietice[i
showed tﬂat 33 ‘per cent of the farm covered leee than l.6 ;a
‘acres, 25 per ‘cent ! had 1. 6 to 3 3 acres, and only 8 per

, cent were larger tnanes 4 acres Compared with‘an average,
of 40 acres in, Denmark and 155 acres in the United States,
there was on the average only 3.7 crop acres per :arm
household in China (Cheng, 1982 18) " High rate of land
'concentration and low acreage of farm- 1and drove tne

_ peaeants to rent additional land. With the growing-
pressure of a rising population, the rental rate of

farming land rose to an equivalent of about 40 tof70 per-h
cent ot the annual crop, and occasionally the prepayment

of half the f&gé'e crop as rent was required (Kraus,
1982:17). Thie perpetuated the vicious circle of poverty
and increasing'dependency among the rural population, as

. many peasants were forced to sell their land and join the
steadily growing number of tenants. '

The small prOportion of . relatively modernized
'industry, trade, and banking, could neither contribute to
further development in agriculture nor»independently lead
.the economy to expand as the InduetrialaRevolution did in
HIWeet in the 18th Century.._Induetriee and other commercial

i

Sueineeef ware exclusively located in the coastal big
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cities such as Shanghai and Tianjin. The structure or
Jindustry was also biased towards the production of
.‘consumer goods, which were intended either for the
consumption markets of the big cities or for export

| Neither the majority ot the rural population nor the
economy could benefit by ;has\/specialized economic

sectors.

Thil demoralizing situation was compounded by . the
fact that a decisive proportion of the’ industrial ‘and
commercial sectors of economy_in China was directly or
indirectly under the control of foreign(capitalists; :Iti
_ was”estimated‘that, in the’19305' .foreign enterprises
.controlled 42 per cent in cotton spinning, ‘57 per cent in
public utilities, 58 per cent in shipbuilding and repair,
and 63 per cent in the tobacco industry. In 1933, about
'vhalr of the"industrial workers in Shanghai'were'employed
by’ foreign firms: (Kraus, 1980.17) It is no*wonder that
China was seen by informed Chinese nationalists as a
semi-colony, and Chinese industrial economy was a kind of .
peripheral economy, in which foreign oapital was usedsto
promote industrial developments by utilizing Chinese
resources and labour geared to the domeétic markets of
countries like America, France{ Britain, -Germany and

Japan. It is obvious that the foreign-controlled
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industrial sector was to exploit the overalliéhinese'vr"
economy. ; | | | |

The economy was further aggravated by=the o S
sino-Japanese war, 1937 to 1945, and the four years of
civil war, 1946 to.1949 The tiscal situation was
worsened - by the undermining of the Chinese currency during -
.wartime., The Guomindang government's huge military
iexpansion, Which had risen to about 70 per cent of total
‘uexpenditure, with the massive corruption of the government\» E

”orficials, monetary chaos and runaway intlation had, for

;Z,Iall practical purposes, ruined the Chinese economy prior

to the 1949 Revolution._ For example, the extent of
inflation in the period from September 1945 to August
.1948 starting with an. index value of 100 ror 1945, had

reached an index of 296 784 by 1948. 0ver the pe{iod g

‘“,~wholesale prices increased 1 368 049; the gold price

"ifadvanced 1,080,784; and the exchange rate for the American

dollar advanced 1,207, 422.‘ In August 1948 the Guomindang,
Igovernment instituted a currency reform -with the o
golden—yuan' as’ the new base unit convertible at the ratefﬁl
of ‘3,000,000 to l.“ But within eight months, - the wholesale;;i'
price index in Shanghai ‘and Guangzhou had risen from 157 4?‘fi
and 146 1, reepectively, to over five million (Kraus, .

Ry O N
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Hepart from-the problem of the inpaired‘and backward
:econony,‘wide-spread illiteracy anong the huge population
was nother problemvthat the new Communist government had

_-to cope with. According to a survey, 85 per cent of the
_ -population were.illiterate and less than 40 per cent of
“‘the school-age children could go to school (Lofstedt,
1980 68) . Though students had long been sent abroad to
,learn advanced technology and other administrative to
modernize the country, most of the Westernization efforts
’fwereéunsuccessrul.xﬁoesbite‘the various reforms in the
school struCture and'curriculum; the‘educational\system
- ramained elitist. It was. Western-oriented and very .
divorced from the majority of Chinese people and‘%heir

-~problems. A nission of experts trom the League of Nations

_‘commented on the situation in 1931:

Not only are the majority of books studied by
. 'students in a foreign tongue, but.... the _
. examples enployed to illustrate a principle, and
'/ the subjects to which the students's thought is
- directed by their teachers, are, to a great:
extent, of westernh origins. A visitor who
:exanined the plan, or of work in history,
 political science, or economics in some
-* universities in China might be pardoned- if he
. -felt uncertain whether it was for western
' students whoPwere studying china, or for Chinese
- students who were studying the ﬂi:t.\ In the
. natural sciences, the exotic charsicter of much of
- the teaching was even more noticeable (Cited in
'gWang, 1966 372) _

+
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The many Chinese students who studied abroad .
-according to Wang (1966), round that what they learnt
while abroad wes unrelated and largely irrevelant to the
"Chinese situation. Wang also surveyed groups of students
i_who studied abroad, their subjects of, study, and what were
“jobs taken on- their return During the whole period rrom N
1872 to 1947, engineering was the most popular subject,
"followed the natural.sciences. Ironically,‘agriculture,‘
’which was the'dominant economic sector of production as
well as urgent issue of the" time, was’ the least popular
field attracting only 4 per cent of students who went to
study in the United States between 1905 and 1953 (Wang,
l9§6,169),~ The most popular human science subjects were
ecohomics, political science and education. On their
’return to China, however, very faw of these students went
into employment related to their fields of study. On onev
" hand, there was the waste of talent through misemployment.
Oon the other hand, many intellectuals were isolated or
alienated from the masses and paid no attention to f
pressing national needs. In l926,;a missionary educator
commented on the situation: “ | |

"I don't know of a single graduate of an American

college of agriculture ‘who has returned to a

strictly rural community and made himself an

important factor in the life of that community
(cited in Wang, 1966: 170)
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As the majority of the new intelligentsia class

' were from the mercantile olass and lived in the big

. cities, their attachments to the rural mass were remote.

This was evidenced in a speech delivered in 1933 to a

‘: meeting of Western-educated persons in Shanqhai by Pearl
Buck, the-Nobel prize writer. She made an appeal to "all
nodern men and women to-put aside their‘comforts and
settle in the towns and villages of the interiof" (Cited -
in Wanq, 1966:170). In sum, thehChinese education system
before 1949 was a chaotic potpourri ot elitism and alien
interests. It simply could not respond to the dire needs

of China.

THE PERIOD OF 1949 TO 1957: -

FROM RE-ORGANIZATION TO STRONG RUSSIAN INFLUENCE

In 1949, for the first"tine?!the Chinese Commnnist
Party was given a free hand to establish a new social
order. iThis.new social order, as perceived by Mao Zedong,
;aspireo to remarkable reforms in political structure,
economic system, social conditions, and cultural lifei In

1940, Mao clearly stated the envisioned new social order

£

in his On New Democracy:

For many years we Communists have struggled for
a cultural revolution as well as for a political
~’anq eoonomic revolution, and:our aim is to build

?
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a new society and a new state for the Chinese
nation. That new society and new state will have
not only a new politics and a new economy but a
new culture. In other words, not only do we want
to change a China that is politically oppressed
. and. economically exploited into a China that is
politically free and economically prosperous, we
also want to change the China which is being kept
ignorant and backward under the sway of the old
culture into an enlightened and progressive China
unde: the sway of a new culture (Mao, 1967e:340).
Acéording to Mao, the new social order waé to be a.
democratic state 'led by the proletariat.v Ecdnomicaliy,“it
was to be stﬁte-céntrolled and would be capable of
achieving advancements both.in industry and agriculture S
(Mao, 1967e:353). To achieve this twin goals of Aoqialist
 development, in Mao's opinion, it required a culture of
socialist value and also a competent techholbgicﬁl
manpower. It was the task of education td accomplish this

new culture.

In 1949, a series of educational ré:orms Qeié'_
proclaimed. .The Common Program of the_Chipésa People's
Politicél-ansultatiVe‘Confg;ence‘was a&dpt&d (Common_,
Prdg}am, 1976:9-;1),; Edugationﬂwgéfrqurméd 80 as to make

it nationai, scientificﬁand popular. - Thaﬂgémmgn_zzgg;gm
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‘outlined three important educational projects, namely, the
raieing of the cultural level of the people, the training
‘ot perednnel for national reconstruction, and the
"liquideting of the vestige of feudal comprador and

.'ftaeciet ideology (Common’ Program, 1976:10) . Universal
-feducation was proposed. Secondary and higher education

were eipended while technical education and}political-_
education were emphasized. Spare-time education was

- inetituted and the provision of’ educational opportunities

. for’tadree was. expandﬂ! (Common Program, 1976:11).

There were structural changes in the three leve13"
of tormal education, yhich were brought under direct
r‘vgovernment control. In'elementary education, the two

Ny level eyetem of four-year junior and two-year senior was
_'aboliehed.' In the eyes of the reformers, that system

created'unneceseary difticultiee for children of the |
.working claee to go through a course of elementary

',echooling (Implementation of New Educational System'

; Promulgated 1976:30). An integrative five-year‘;

elementary schooling system was instituted. Elementary

schools admitted children at the age of seven.' The
agovernment also put effort into eetting up kindergarterns
in cities, to be gradually extended to rural 1ocalities,

Secondary education preserved the two levels

syetem'<three-year junior and three-year senior

_—
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Vocational middle schools, which included technical
schools ot industry, agriculture, communications, and
transportation, were established. These vocational middle
schools oftered courses ranging from short term make-up
technical training classes to three or four yiﬁrs ot
study Many normal schools were built in order to meet
the denmand - for teachers in kindergartens and elementary
schools. Oon the tertiary level, provisions of educational-
opportunities in universitiesh polytechnic, and
specializad collegestwere increased. Research

departments in specialized fields were set up in

universitiesfand specialized'colleges.

lnformal sducation‘underwent changes which in some
ways, were greater than in formal education. Adult
’e§9¢§ti°n was.orcanized in tyovtracks: the short-course
“schools*for.workers,rcadres, and peasants, and the
| spare;time schools. The shortfcourse schools were of two
"i tyoes: the elementary and the secondary. It was two to
three years duration for elementary and three ta four

years for secondary Graduates from these short-course

secondary schools could be admitted into higher
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inltitut}bhl should they pass the required examination
(Implementation, 1976:31-32). | |

‘ ‘.Sparo-tini pdhools were ostabishéd primarily for
‘coﬁﬁatiﬁg adult illiﬁ-racy. They were brqaniiéd'so as to
not intérfcro the learner's production work. ;n‘gddition
to the literacy lessons, emphases was put on political
cducafion.and‘teﬁhnical tfaining. There were three levels
of -pari-timi education:lprimary level, secondary level,
;nd " 'post-secondary level. The yearé of_g:tenéance for
primary level wers not fixed. Graduates from the
elementary level could be admitted into the sacondarf
level by pal;ing an examination. Attendance at the
secondary lcvol‘wal for three years in the junior program
and for four years in the senior program. Graduates from
the senior secondary program could then be admitted into
higher institutions. Many of the spare—time~classes Qere
instituted\with the co-operation of factories or other
production units. The spare-time educational program for
rurgl pcalanta Qas implemented in the slack winter months.
Litoracy’clasl.s, reading circles, and other forms of
study groups were organized. Some of the study groups
vere oxpandid to winter schools which in turn couid be
gradually extended to bocoﬁi Year-round spare-time schools

when there was sufficient response from the masses.
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In seeing the tremendous educational reform in this
period, it is obvious that most, if not all, were related
to the politigal and economic movements of the time.
Spare-time education is illustrative this argument.

During the Land Reform from 1949 to 1953, many study
classes were get up.' In thc classes, current affairs vere
discussed, eépecially those about the way and the reasons
fof confiscating land from big landowners and
re-distributing the land to poor and tenant peasants,
Political eaducation was emphasized %o enhanco class

' consciousness and eradicate ”feudalistic vestige of thc.
peasants™ (Chen, 1981:17).

The educatioﬂal reforms also showed that for the
Chinése'legders, at ledst,_cducation should ;;vor be
separated from politics and economics. The prime ~
consideration for increasing the provisiqns’bt educational
opportunities in formal and informal odgcation, was to
eliminate illitaracy which, according to th.'ha\:rnmont,
*was a big hindrance to social and dconomic dcvnlopmcnt
It was hoped by ‘the government that, through the
edgcat;on§l system, prominqnt persons from the rank of
worqus:ahd péaéants could be streamed out to serve as
éithqr Ekilied'brbfellionﬁls or ﬁolitically—nindod cadres.
.Ab\sgch; technological and political studies were given

new emphases. In the words of the Party, political
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education baseddon Marxism and Leninism was taught because
it vas necsssary for eradicating feudal, comprador and -
fascist ideologies (Chen, 1981: 10). ’ ,‘%?g T
) Political indoctrination, as Bowles and Gintis

called it, was accepted and justified by the Party.
Political education was giVen primary attention in formal o
and informal education, from literacy classes to.
universities. Alongside the popularization of education

were a series of other cultural reforms. For example, 55?3«

efforts were made to simplity the Chinese characters.'

e

‘Proposals were also made to adopt a Romanized alphabet for_..«j

written Chinese. All in all the changes were - instituted xft
to popularize learning among the masses (Chen,” 1981 26)
Another important educational policy, which \ )
resulted in curriculunm change, was the emphases put on the a
unification of study and work. In response to the |
criticism toward traditional Chinese education, Mao
strongly urged that the content o! education should not be
dissociated from reality and lived experience. Any '
transmission of knowledge must'be practical and useful‘in
life, and learning must be made appropriate to the ,v“
concrete problems of national reconstruction. chhool

mi1lum was thus changed with more emphasis on

technology and engineering rather than on theoretical

‘sciences or humanities. Statisti@s (Orleans, 1961:69)



'~ relied on the formal educational system to produce a

"f’f highly competent pool‘of professionals to serve social \
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show that i_n the year of 1952 to 1953, of aghigher

K

education institutes enrolled: engineerind' : per cent;
ﬁscience 22 per cent;”politioal science and law 6 per cent;
finande and economics 8 per gent; literature and arts 13
per cent. ﬂ‘ B | N

'The parallel development of both formal and
informal education reflected the harmony between Mao
Zedong and Liu Shaoqi in this period Mao Zedong; sincel
s~the Yanan period onwards, had always made explicit hise |

- emphasis on informal‘education‘as a way to revolutionize<‘\
"and modernize the -country. Liu Shaoqi; on the contrary, |
; S . ; \ |

g

|

S reconstruc*‘on. It would be fair to say that ‘Mao Zedong |

'fifput emphasis on the 'quantity' of education while Liu ’\_

. \
' Shaoqi -paid more attention-tO/the 'quality' ~ The ; \

l.divergence in educational priorities between Mao and Liu \

_ -8 e
was played down and a consensus in policy was achieved \/§

during this period from 1949 to 1957. Remarkable :fVW“uA

e

increases in educational enrollment in this period could
be charted by the folloging figures. enrollment in
a'elementary schools incréased from 24, 391 thousand in 1949
to 64,279 thousand in 1957, secondary school enrollment
increased from 1,263 thousand in 1949 to 7,059 thousand in'

1957, enrollment in higher education increased from 117

e .

&
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thousand in 1949 to 441 thousand in 1957, enrollment in
literacy class rose from 657 thousand to 7 028 thousand in
1957 (Orleans, 1971:368-371). = ‘
'In the first"eight‘years of the Communist rule,
China was facing a fundamental but urgent situation,
namely, the rebuilding of a country which had experienced
decades of wvar, internal corruption and external
humiliation. Despite the ideological. divergences betweenx

Mao &nd‘Liu, a certain harmony among the Chinese leaders

" was maintained as they put aside their ideological

differences and worked together on the common national

aim. Futhermore, many of the policies proclaimed from o

1949 to 1957 were new and yet to be tested. The

'coneequences of these polioies had yet to invite any

appraisal or critgcism. The situation at that time, as -
Mao djg%ted later, was that the Chinese policy makers
"did not understand those things (about socialist . |
construction]’and had ebsolutely.no erperiences, and all

. . ' A ¥ . )
we &ould do in our ignorance was.to import foreign

‘methods" (Schram, 1974:98) .
LB '
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After 1953, Chinaﬂhegan to adopt the SOViet‘Union's
economic development model. The First Five YeariPlan
modelled on the Stalinist strateqy of”economic~development
was declared.’ There was the popular saying at the time
that "SOViet Union is our best teacher and we must learn
‘from it" (Chen, 1981 34) To a great-extent Chinese
education was also influenced by the Russian system
.Essential characteristics of the Stalinist model of .
“education included nar pecialization, mechanical .
;lcarning,°ahd political conformity (Castles & Wustenberg,

1979: 110)' ﬁll these characteristics were evident in

Chinese education, especially in higher education SOViet’:

textbooks were used and the Russian 1anguage was made the
most important second language in schools. It was
estimated that about 190 million copies of 12, 400 Russian -
'authors were translated and distributed in China between‘
1950 and 1957 (Orleans, 1961 13) T |
'Learning from Soviet Union'ivas adopted as
" national policy in 1949. The Soviet development path was
taken by the Chinese Communist government because ‘there
”was no other socialist development model hitherto except
the Soviet,one. Furthermore, the Russian developmental i
'model’was‘a successful one.’ In 1953, with the completioni'vd
a e

of state control of the economy and the conplusion of the .

Korean war, the First Five Year Plan.modelling bn the :

e
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f'chiet Union s industry biased strategy was launched with R
iunanimous support trom the Chinese Communist leaders It .
‘ | wae estimated that during the period, 48 per cent of
:'QChina 's capital investment was. alloted for industry, while*v
. only 7 6 per cent of the state capital investment went :
lf‘into agriculture (Cheng, 1982 262) The performance of
the heavy-industry biased development strategy was - quite
ﬁgimpressive, and the capacity of heavy industry expanded
-rapidly The output of steel rose from 1. 35 million tons .

. 4n 1952 to 5. 35 million tons in 1957. . The output of

electric pover increased from 7. 26 billion kilowatt-hours

" to 19.3 billion.  The annual qrowth rate of the Gross

‘.”National Product was. 7. per. cent (Cheng, l982: 263)

i Owing to the- tact that the First Five Year Plan
.aemphasized the. development ot heavy industry, technical
T;education and research in. other technological sciences’p'
" were expanded. Corresponding to the demands of industry
i?personnel with a technological background education
ﬁ\policies were manipulated to favourJthe urban middle
schools»and higher education., Between 1953 and 1956, an .

'»\average of 7 per cent of the total national budget was

"alloted to the regular full-time primary, secondary, and

i»:‘post-secondary schools while only 2 per cent was spent on -

" other mass education provisions (Orleansf 1961 17).
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! among the Qommunist 1eaders. Mao Zedong, who wvas

. \ o1,

.In spite of its considerable success in industrial

ldevelopments, the First Five Year Plan created difterenoes

t

'convinced of “he importance of balanced development and

: mass line policy over the urban and industry biased

development was increasingly dissatisfied with the Plan

fThe Plan, according to Mao, gave rise to inequalities

between cities and countryside, industry and agriculture.

In a series of writings and talks in 1956 Mao began to -

directly criticize the Sovietization policies. Employing
the Stalinist/model indiscriminately without considering :”lﬁ

the Chinese situations, according to Mao, meant "follow .
blindly" and being "unable to distinguish good rrom bad".
Mao admitted that the Plan signiried a kind of dogmatism
It was a big mistake to. have.adopted Soviet ways of

development indiscriminately. o
'  With the result that I could not: have eggs or :
chicken soup for three years because an article
appeared in the Soviet Union which said that one
should not eat then (Schram, 1974 98) - .

: L v'

Iy
>

b - In counteracting the Stalinist model, Mao propoeed'“tc

-%a balanced approach to replace the one-sided policy,4y }
fwhich was expressed in his speech entitled 'On the ‘Ten
iGreat Relationships' (Schram, 1974 61-83) ﬁe called for

a’ balanced approach to rectify the disparities between .

industry and agricultureﬁuheavy industry‘and light



industry, development in Central areas and rural regions, -

‘and other problems created by the Stalinist model.
n.Reqarding the relationship between heavy industry and

- "agriculture, ‘he recognized that- heavy industry was the key

B sector and must be given.priority. However,_this must not.
. to be done at the expense of the light industry or
A'agriculture. ' |

Because of his conviction that human effort was‘
more important than material conditions in the developmentr
‘ot-the rural and urban'economy, Hao began to;rejectvthe‘p
istalinist model on the ground that rapid development'inv
.industry‘would.necesearily 1ead to a sluggish_ |
‘transformation of the agricultural sector.’.Inetead, Mao
"favoured a policy of communization in agriculture to speed
rup production. This transformation would, according'to

Mao, promote social and technological revolution

N ﬁsinultaneously. It would also stress that mechanization

' ‘was only one aspectfofrthe necessary application of moderni

techniquee in Chinese agriculture (Schram, 1973:38).
Hao attacked the slcw pace of co-operativization in

,vagricultural production. He organized campaigns to

. motivate the active zeal of peasants to hasten the process

\~pof collectivization. uao stood firmly on his belief in’

npermanent revolution. Mao believed that it was time for

'fan economic revolution after the political revolution. He
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_accused those whO'defended incrémental'CO-operativization‘
of tottering along like a woman with bound feet and |
7 tconstantly complaining : "You are going too faet" (Cited
.~ in Selden, 1979: 342). |
| Mao's disastifaction with the prevailing economic,'
’political, and social tensions,-which deriVed from the
'-‘ First Five Year Plan, heralded a demand for a transition
"to a new policy for the construction of socialism. With
Mao's strong political power and control of the Party,
'new phase of'policies and‘rerorm'movementspwere launched

"in 1958.

| THE PERIOD OF 1958 TO 1965:
THE GREAT LEAP FORWARD MOVEMENT AND ITS RETRENCHMEN®
» : The lauﬁEﬁIﬁg"Gf the Great Leap Forward Movement in
1958 marked the first attempt of China, since her |
establishment in 1949, to deviate from the Soviet Union's
development model. The new development - strategies of the
_period from lQéé'to 1959, coinedaby the slogan of 'great-
‘leaplforward',wwas the'hrainChildvof Mao Zedong. 'The |
rationaleiof the‘Great.Leap Eorward Movement wae rooted in
Maq's»tvo long time‘beliets hone, the'supremacy of‘thev
will of human being, especially the rural masses,‘two, his

‘ theory of the need of permanent revolution to accqmplish
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the eocial transformation. ‘These ideas of Mao were in

”great contrast with those underlying assumptions of the
Pirst Five Year Plan period from 1953 to 1957.

“In 1958 when Mao gaineﬁontrol of both the
FVCommuniet Party and the government'council Mao"proposed'
'publicly that Eee Soviet model of the stalinist ;.

- development plan was inadequate to Chinese conditions
The Stalinistfapproach‘vas urban and industry biased.
ffThie imbalanced'development.approach ignoredithe ‘
development as well as the interests of the rural
| peasants. Mao rejected the belief of Orthodox Marxism'
‘that material forces were the pre-condition for social
transformation. Instead, he stated that it was the
ghuman_thatxvas the decisive factor'and_could replace
B technological factors in carrying out social
'{traneformation from socialism to communism.

Owing to the fact that éhina was still an ;
agricultural country, the prime source for achieving the E
Igoal of socialist development was, therefore, the rural .
peasants. The 'poor and blank' peasants, were believed by‘
Hao to- be pivotal to. the change process because they had
boundlees creative povers and inexhaustible enthusiasm for‘,‘
eocialism. Mao contended that the urban amd industry
biased development strategy of the former period if

continued, would.createzand perpetuate social inequality )
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and thus became an obstacle to}thelformation of a

e

T

' classless societyg i

Mao: envisioned that the communization of the social f

zzvorganization could pool the human potential together and

release the human power in realieing social change.. While':
(it was Mao s firm belief that the economy could not be .
separated from social and political ealities, and that ‘_*..
’ politics was the quarantee for the completion of economic'
work, to serve the. proletariat, education should ‘then be
lchanoed in both its structure and content in order to
serve larger societal needs. ‘}J
' The policies of the Great Leap Forward Movement

iﬁreflected Hao 8 belief that there was a holistic as well

- -as a dialectical relationship between revolution and
:esocietal development between politics and education,
o between base structure and superstructure.g Changes in any

SN
"one pole would inevitably involve changes in the other.

'ih:The aims 'of the Great Leap Forward Movement were to .

achieve both developmental and revolutionary goals of

egalitarianism._
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v Although Mao was very vocal in criticizing the
heavy industry biased development strategy of the First
Five Year Plan,‘the development of heavy industry was
’still regaﬁded by. Mao as the key to the successful
technical transformation of all other parts of the
. . aconomy. It was a kind of balance amonq heavy industry,
light industry, and agriculture that Mao.naintained to be
iimportant. The policy then;proposed’by Mao was'nore often
referred as. 'walking on. tuo legs', which emphasized )
balanced developments between industry and agriculture, .
inland and coastal, and by utilizing both modern and
traditional technology (Ahn, 1976:26). .
*  The major underlying rationale of the Great Leap
Forward Hovement strategy could’ be summarized ig a few
points. Pirst it did not reject the development of heavy
industry, but assumed that heavy industry coulad be %3‘\‘
- developed more rapidly by being palanced with othér \
f‘;sectors and not at the expense of the development‘omfthe
agriculture and light industry. Second while the
.investment tor urban industry was not reduced, Mao saw
“~that the large rural labour population could be raised as
capital formation for rural development "without diverting
i the" capital from industrial development. Third because
”of the fact that China has abundant manpower,pthe new

approach ‘was based upon the assumption that the industrial
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sector could continue to use capital-intensive techniques

- and large scale methods of‘production wvhile the
traditional light industry and agriculture would adopt
labour intensive and small scale methods. Using surplus
labour power to replace capital in egriculture and light
industry, the rural sector coﬁld be developed withofdt
diverting theninvestment"from-the urban indudtry} Fourth,
Mao believed the transformation of the relations of
.production could eleo'releese the production forces,

| rather than merely;depemding on technological power.

‘Based on these beliefs, three mass campaigns were
engendered by Mao and his followers to mobilize the zeel
of the peasants for rurxal development.‘ The first cempaign
was the driveffor water comservetion,‘the.eecond was the -
drive to build rural small scale industries and the third
’was the eetablishment of rural communes. These three mass
campaigns were implemented eimultaneously. |

In early 1958 more than 100 million peasants were

' mobilized to build‘large~scale water coneervation‘projects
which were considered the moetlneeded-for agriqnltural.
%apitel~comstruct10n{_ It is estimated toat about'll,ooo E
new irrigation projeots were'built.in:195§:elone; as -
compared with the previoue five-year total of 14 ddo
(Prybyla, 1970'263) These irrigation projects were built

- baeically by primitive ‘human labour with limited
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mechanization and in round-the-clock activity. Millions

of peasants vere also osganized to reclaim land. Flood

control works vere also instituted.

‘The mushrooming of millions of rural small scale
industrial plants all over the country was the other
important aspect of the new policy. The rural snall
industrial plants were developee basically relying on
local materials and by applying more human labour where
equipnent was lacking. Propagations were aiso made to
appeal the rural mass to master technology and became
capable of technological invention and innovation. _With
the goal of rectifying the urban biased industrial
development of the First Five Year Plan, these projects
made industralization of the countryside seem possible.

The significance of these indigenous industries was
that they‘could supply technologic;l and industrial goods
to meet developmental needs of local agriculture. fhey
cbuld aleo reduce dependence on urban industries. ;Tnek
establ ishment of Jﬁ&al industries heiped—train“peesants to
naster basic technology and thus become red and expert at
the same tine. The result was to be socialist-conscious
cultivated labourers who were capeble of engaging in
scientific and cultural undertakings as well as physical
labour. | -

-
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]

In responding to~the”d;ivo to build local
industries, hundreds of thousands of small scale
industries were buiit all over the countrylidovand
townships. These industries produced chemical
fertilizers, cement, electricity, and agricultural tools,

nspifed.by the ofticial.slogan, 'steel production

establfShed all over the country which engaged the labour

of soﬁ; 60 million people (Cheng, 1982:266). _
The magnitude in carrying out tho\?ackyard steal *

production, water conservation, and other rural |

development projects demapdod mass mobilization of

manpower, which was soon found to be beyond the capacity

and ability of existing local administrative units and

~agricultural co-operatives to handle. The agricultural

co-operatives, which were small in size, meager in items

cof production,kwere inadequate.to the further devq}opmnnt

- of the production forces. In order to have.total

‘mobilization of.manpower throughout the country for the

éihul;aﬁéous‘development and co-ordination of a variety of

.fztgﬁkj,'ﬁ commune system, which ha&’multipurposo units of

ménagamont( in §d¥6r¢inatinq agricultural, 1ndu-£rial,

\fééﬁmercial;.political, qdhcational, and military affairs,

. was thdught-to be the answer.
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B

On August 29,'1958,:the government directive, On

Az;gg advocated agricultural co-operatives be merged into
communes. By the end of September 1958, 98 2 per cent of
.the‘total number of peasant households had joined the i
26,425 rural\comnunes all over the country (Cheng,
1982:99). -

. The ‘communes were to become -the basic unit of the :

ysociel structure of the country,—combining all regional
affairs on industry,_agriculture, trade, education, i_ i
, military, etc.. At the same time, the communes werebio e
;serve as the basic organization of socio‘political power
Because certain aspects of control were on the hands of

the local comnune, the gommune system represented a f;

certain decentralization of powerug The communization

movement was arpart of the mass line policy which o

emphasized the releasing of the spontaneous inﬁtiatives of
» A
.the masses and unobilizing tha labour of the people for

\

socialiet cons ruction.ﬁ“f o B ) ﬂ*' S
| Egalitarianism was also to be a central principle t

of the commune system Private property was confiscated

‘ and tranetormed into commune property ‘of collective -

ownerehip. The syeten of distributionjin communes waslto

, combine wages with supplies of goods and based on each

"according to his need (Eckstein, 1975 287) fWage
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=distinctions between=peasants‘and'worgere were diminished.
. The commune system, instituted to'mitigatevsocial |
disparities between urban and rural areas, workers and

peasants, mental and manual labour, was envisioned by Mao

and his followers, as the 'tladder to communist paradise'.

t a oveme

) The year of 1958 can be considered as the watershed
for cOmmunist China in terms of economic policies and

'eduCational reforms.,_In reeponging_to the needs of the
) , . /. . '
economic strategy of 'walking on two legs', education was

reformed with'the goal of meeting the need of the new

, social order. While the harmony among the Chinese leaders

f’

fwas still prevailing, it saw a compromise policy that the
traditional academic’ stream of edueation was preserved in

the cities as one 'leg', and a new school system was set

’.

vo e
The educational system befofe 1958, as Mao saw it

up as the other 'leg’ in the countryside.. :;t},vﬁdé fﬁj,
- '.“‘

was inadequate because it separated studgee from
production, which resmlted in the disintegration of theorx/.’/
and practice. Furthermore, the academic stream of

schooling was elitist in nature. Quality of'education was

achieved at the expenee of the quantity In other words,
. N ,
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directive, the iim_amiglee_en_szzk_umm (Chiao-yu

142

the, interests of the proletarian masses were sacrificed~to——‘——

‘the in&erests of a few people. Developments were also

emphasizing urban formal schooling while neglecting rural .

‘education,_which to Mao, mearnt not merely abusing the

idealﬁof egalitarianism, but also hamperinq_rural

development.

In January 1958, Mao issued an educational , S

.

Y.

Ko—ming, 1968:28). In it, Mao advocated the integration b
of education with production. A new school system called

'half study, halt work % schools was promoted Production

units such as rarms or factories were attached to every

“‘half study, half work schools. g - v

“y

There were many advantages of this new school

system. ‘First, ideal of combining study and work, theory

and prdctice, was :ealized. ‘Second; the production work

carried on by the students would make the school ‘almost

1'sel£-sutficient in terms of school budget. Consequently[ ‘

a more decentralized system of school edministration,-
which adhered to: ﬁ§§3mass line policy, was made possible.
Third, ‘half study alt work schools helped the process of

popularization and universalization of education.; More

~educational opportunities were thus available to the

o
' this model of education was one. of the

people.

ways to ize Marx's ideal of education for 'all round
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vv?&gpment' because mental and physical labour were

_ equaliy emphasized.“ AS such, the disparitiee between

) ) 4
mental and manual labour could be bridged and a classless .

_!society could theoretically, came into being. ‘
In the gixty_br;iglgg Mao also advocated- the equal

‘importance of 'redness' and 'expertness"ab the principle

lof echool curriculum development. While 5;.
referred to the cultivation ot political orientation
gavourable‘to_socialist;revolution, 'expertnese' feferred.
to the development oi“necessary technological knovledge:i,
Political ideals and economic ‘demands were both glearly

’manifested in the new educational policy In combining

| education with production and achieving self-surriciency

~‘in school budget it allowed . further expansion of
education in lieu ot public spending on education. The

| expaneion of education to the general public was the main

" }pconcern as in. 1957 there were some 150 tQ 200 million ‘

ychildren of elementary and secondary school age in China,,

of whom about 71 million were receiving full-time ‘ ;

.education (Gardner, 1971 243) * ’ : _

v

73wh11e'uad‘zedong was wholeheartedlY.engﬂged in*tﬁ'”*‘f”
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'*proposing another stream of educational reform © Liu

"maintained that quality education was more needed at that,;, :

time for China to become a developed socialist state.
fHalt study, half work schools, accor;ing to Liu, was a
-'good idea. However, ordinary and formal schools should |
—rnot engage in deve;cping half study, half work courses -
‘WBile the inﬂormal educational system and rural schools
dould be re-oriented toward the study-work model. Liu
Shaoqi, therefore, advocated a two-track system of which
‘full-time schools uere in one track and half study, half . .
‘;work schools in the other track (cgiao-yu Ko*ming,A |

‘ 1968 32) . ‘ ' L

In September 1958 another directive, angg;gigg,

';he_zgggagigngl_ﬂgrk was issued by the State Council and .
the Central CQmmittee of the Chinese Communist Party. It

B could be seen as a kind of compromise policy between the-v~

e two groups of leaders._ This new directive declared a

‘x_two-track system of education as the most favourable

-ipolicy Education was to form a_force of 'red experts'“‘i
'that is, proletarian intelligentsia, for- the advancement
~r,of the socialist revolution. One directive was a critical
x=2;aluation»on the. pre—l958 educational system, which was’ ,C
seen as tailure because of the separation‘ot teaching from

productive labour, through alienation from reality, ‘and to

'
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S : _ g ]
‘a certain extept, through neqlect of poiitics and

gdisregard for guidance by the Party (Lotstedt, 1980: 89)_{ _“;u*

The new system consisted ot three sectors of

'7f,educational provisionsxpfull-time regular schools, half.'

'fiﬁ“study, half’ Work schools’ and spare-time schools.1~wﬁ.“”

o quality on. the. other.’

ijSpecifically, it stated that some ot“these schools,.s“
::vpresumably the full—time schools, had the specitic task ofds
:i{raising the quality of education.” It reasoned that ”any
f‘lowering of the standard of achievement in these schools
’will have a harmful effect on the course ot educatiOn as: aff
‘whole® (Lofstedt, 1930 99) ‘ Regular full-time schools |
”'were to be spared the over-emphasis on political
,indoctrination.; This education directive became o |
controversial by advocating the integration or education
with production,‘and popularization of educational
:t}provisions on one hand and the importance of educational
Despite its controversial and compromise nature,

' “'education in- this period was actually a balanced system

’ff\with the co—existence of three sectors comprising both

ﬁ‘:formal and informal educational provisions Accordingly,g't\

:d:eaoh educational sector was endowed with: recognition of

'”eimportance and. had developed extensively on its own

@

' course.
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‘ Regular full-time schools pursuing academic

xcellence still prevailed., Examination-as-a-mechanism-

| given an important role. Curriculum of‘the full-time

schools was designed to prepare students for higher

.qeducation. These full-tim§ schools eﬂﬁhasized the mastery

study

Special elementary and secondary schools as well ‘as

universities were established with better teachers and

'drfacilities to cater to the needs of the so-called gifted

~ and brighter students, This special schools were called

'key point"schools., As the universities and colleges.

" were the. crown of the full-time educational system,
ftpexpansion was nevertheless evidenced when 148, ooo new
::studentsizere admitted in the regular universities and
'colleges in the autumn of 1958. That was 40, 000 students

L _more than in 1957 (Lofstedt, 1980: 99)

’u Inrormal education also expanded rapidly Half

"]study, haif work schools and spare-time’ schools were

: increased to produce tens of millions of both 'red and

Cof tundamental and' theoretical knowledge basic to advanced o

eXperts' from the WOrking class. Spare-time education wasb

the nsjor vehicle tor adults engaged in full-time

3 production or worked as cadres.t These spare-time classes,

schools, and institutions were attached to the production

-

ftor—selection,'admission, promotion, and graduation, were .



:units such. as factories, communes, governmenttagpncies;

and-neighbourhood organizations. Most of these spare-time |

. educational classea"existedabefore 1958 butfwere'given\

more - impetus during the Great Leap Forward Movement.

eThere was -even the official goal of establishing in

’communes and factories a complete system ot spare-time -

-education from ehe primary level to the higher level -

,(Chen, 1981:74) . o o

. | ‘Among the many forms of spare-time educational

'iprpbisions, anti illiteracz,classes ‘attracted the largest
A-fenrollment. There were many reasons ‘for this. First,,
':there because was a’ push to eliminate-illiteracy‘in

_l Great Leap Forward Movement which was propagandized by

'lthe COmmunist Party.. Second, anti illiteracy classes

';were comparatively cheap and easy to handle. Third,

a'v.anti illiteracy classes ‘were conducted closely with

political campaigns, as it was very useful in mobilizing_';.
iilthe masses.t It has been reported that about 40 million
students were enrolled anti illiteracy classes in 1958
s compared to" 7 million in 1957 (Orleans,.1961 49) And‘.

. in 1958 alone,_loo million people were reported to have S
become literate through attending anti illiteraqy classes o
;(Prybyla, 1970 274) Although.the success rate of these
viliteracy classes seemed doubtful the enthusiasm to

-eradicate illiteracy was evident.
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. The guiding principle of spare—time education, as
laid down by the government ‘was 'studying what is rieeded’
and 'studying what goes on in work' ~In accordance with
that principle, most of the spare-time educational
’ provisions ‘were technology—oriented and adhered to
production needs of the organizing factories or communes'
| The development and expansion of these educational
provisions, to~a 1arge extent depended on local
initiatives and managements. There was a mushroom-like
growth of various types of classes, institutions, and )
ti schools for working adults all over the country In 1958
o alone, 26 million students were reported to have enrolled’

in spare-time primary schools as compared to’ 6 million in

1957. About 5 million people were enrolled in spare-time
secondary school in comparison to 2.7 million in the
previous year (Orleans, 1961 49) ’

| The most drastic expansion of spare-time education,
was the proliferation of spare-time institutions of nigher
education. It was reported that in 1958, 17 000 . ‘
“spare-time scnools and colleges enrolling 1, 170 ooo
students had been set up by factories and 320 run by
. communes enrolling 22, 200 000 students.\ Spare-time
g-universities jumped from 229 in 1957 to l 408’ in 1958

3

(Chen, 1981.74).
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Tneooispara-time universities were reported to
offer a wide range of courses such as agriculture,'
engineering,'economics, medicine, iron and steal
technology, metal fabrication, powder metallurgy, and
animal.nusbandary. However, it is worth mentioning that
though the -titles of the courses offered were impressive,
the quality of many of them was questionable. As most of
these courses were set up rapidly with limited local
raesources, plus the fact that the teaching personnel were
short of formal trainings, the quality of thooe spare-time
institutiOns could not be compared to thosogfull-time '
recular schools. A study by Chen (1981) on tne spare-time
schools pointed out thct in practice intensivo politicai
education remained the central facet of the spare-time
educhtion (p.73).

Half study, half work schools were usually a kind
of part-time education in which students spent their time
- half in study~and halt-engaging in production. There were
: many,kinds of half study, half work schools. fhe :irst
ﬁ-kind estcblisned in 1958 were agricultural middle cchoola;
! The agricultural middle-échoolc uere mostly junior middle
schools which were run by theirural communities for the
purposc of providing educationlfor young people of |
- thirtoen to sixteen years of oge after‘their graduation

from‘clementary schools. "



150

‘Work study allocation varied from school to School
doponding on the local conditiona and production needs.,
At first, most of these schools yere’half day study. and
half day work. Somd~worofarranged on‘an‘eveiy othorhaay ‘
basis but this was later changed to full day school duriné
”tho‘slack season, and full day work in tne)fieids attbusy

time. During the busy season students carried on their

" ¢ studies on their own in small groups. Bosidesca genoral

education of tthChinoso language, mathenatico and
' political studies, students also received a curriculum_of
basic agricultural knowledqo comprising of :arming'
knowiodgo, pest control, watar.consarvation, animal
hulbandry, agricuitural machinery and fertiliaer
application. otc. (Barodsen, 1967: 349) |

The production work of the agricultural middle
schools were basically of two Xinds: agricultural and
induutrial: :Each'school had its own crop farms, a part of
which were oxporimental plots. Some even had livestock !
and poultry farms, orchards, tree nurseries or fish ponds,
depending on regional conditions. The industrial
factories run by the schools were generally small and- most
of them were made andicratta, fartilizers and insectides
The production plans ot~tha schools ware incorporated into
the overall production plans'o:”the communes, anc vere -

oo
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helped by the communes in material supply andnnarketinq of
production. | ' ‘

" These halt atudy, half work schools wvere
ideologically desirable to the Maoist Qiew1o£ combining

theory and practice. More important, they helped train a -

large number of rural youths to serve the commune® in a
variety of technical and administrative jobs.
'Furthermore,‘most of these schools could achieve a certain

level of self-sufficiency which could red

PR

financial burden while achieving education

was estimated that the agricultural middle schools cost 13

yuan per student per year to the state in comparison to
187 yuan for the full-time junior middle school (Baredsen,

1967:353). There was a sharp increase in the enrollment

of students in junior middle schools, from 4.34 million in.

1957 to 7.34 million in 1958, the increase was mostly due
to the expansions of the half study, half work schools

(Orleans, 1961:35);- The low cost of operating halt study,

half uork’schools was really a great breakthrough for -a
poor country like China in expanding educational .'
<opportunities for the rural masses. | |

‘ The half study, half work idea of schooling vas
also attempted at the higher education 1cve1 The most
‘.publicized effort being the Jiangxi Communist Labour

iUniversity, which was established in 1958. It recruited-

—
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workers an%)peasants of'high political conscioushgdé and;
rich labouf oxpcrienco,_'Aga and previous academic |
qualifications were not ompha-izcd in the admission to the
‘University. This University had more than: 100 branches
all over the province of Jiangxi. Eﬁéh branch offered
programs cloioly related to local.needs. By 1961, the
enrollment exceeded 500,000 and their 120,000 graduates
had become "basic level cadres of book-keepers, weather
forecasters, tcchnicidni, agro-mechanics, and barefoot

doctors in their commqges.andupraductibn brigades and

‘ teams" (Chon, 1981'72)

In 1958, a totgfi
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o the collapse in agricultural production which cripplod one

'leg' of Mao's 'walking on two legs' development policy.
In the course ot the mobilization movement, in which Mao
thought that.mental zeal could replace capital and
fechnology in realizing economic development, many of the
‘movements were beyond the capability of\the masses. For
reasons of spiritual well-being, it was a good thing to
emphaeiZeVohe supnemacy of the peopls, especially the

rh:al maeees whose thousand-year-old self-fulfilling

inferiority image was in due need of change. As

Louis Strong had pointed out, the Great Leap Forwa®}
Movement)*in?bked a new type of peasant, conscious of his
power ., to bind nature to his will" (Cited in Prybyle,
1970.270). ' '

| But it ie precisely tha over-emphasis of the human
tactors and the negligence ot objective material
conditions that brought the rural development to a state
at chaos.‘ For instance, in the campaigns to build local
industries, steel production was seen as the core
"bindustriai project.» Hundreds of thousands of backyard
furnaces mushroomed and engaged millions ot people. Scrap
iron, ore ware, pots‘and pans, and other household
utensils were secured as raw material for steel
broduftioh.’ This mass mobilization of labour’power had
not only-dietfected the labour from agricultural

@
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production but also destroyed the production equilibrium ~
© in the rural sector. The backyard furnaces ‘'were able to
produce 10 million tons of pig iron that:yearfmof which\4
ﬁto'simillion‘tons werevnot‘suitable for steel making
(prybyla, 1970: 277) . o .

: ‘The samé situation happened in large scale labour
intensive campaigns of irrigation, which were implemented
without adequate scientific research or technical backup.
As a coneequence, the new irrigation systems were either
useless in agricultural production-or raised the |

underground‘water\\kyel and turned much good soil into M
alkaline or swanpy soil (Prybyla, 1970: 265) Another
_adverse etfect of this mass mogklization movement was that
the collectivization of commune lowered, if not destroyed
the initiatives of individual farmers in production.

? The total relentless and total exploitation of all
human and ecological resources by the Great Leap Forward
1f‘Movement vas also, tragically, accompanied by natunq\-
calamities which resulted in further reduction in |
agricultural crops.» It was reported that the 1958 output'
‘of qraip was 175.4 million tons, a decline of 9. 6 million .
_tons from the 1957 levelw 19%9 croﬁb decreased to 30. 6
’ million tons’ :rom.the 1957 level; and by 1969, it droppedrﬁ :

to 55 million tons below 1957 (Prybyla, 1970:295).

\¥

u

i

\ .
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Reductions resulted in other'industrial crops such
as cotton gro;ing. The'reduction in the output of |
industrial crops, grains ‘and subsidiary products was so

‘serious that it affected production in both light and
heavy industries, commodity supplies, and most of all,
3peop1e s livelihood. |

Food shortages which began in 1958 became nmore
serious in 1960. Per capita food>supply dropped from 203"
kilograms in 1957 to-only‘163.5 kilograms in 1960-(Cheng,

.3982?267) Malnutrition became widespread and disease-"
rampant in many parts of the country, in the winter of 1960
to 1961. Chinese demographic records showed that the
number of deaths in 1957, the year before the Great Leap
Forward wag 7.5 million. In 1960, the’ number of . deaths
‘'suddenly jumped to 17.8 million (Cheng, 1982.268). The 10
million increase.in mortality was probably due to the o
widespread famine caused by the agricultural failure in
1959 and 1960. The Great Leap Forward Movement rather
than‘ﬁovingﬁforward; brought the economy to the brink of
collapse. "ng’;' | X :

W . S
The economic difficulties caused by the Great Leap

¥

. Forward Movement led to increasing opposition to Mao
¢ Zedong. In 1959 Liu Shaoqi replaced Mao as the PresidentA?
of the People 8 g@;ublic of China while Mao still retained

the position as thé Chairman of the Chinese Communist

E-2

o‘
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. party. Mao was criticized etrongly in the Lushan @
Conterence in July 1959. Reluctantly, he admitted
‘ . .
personal reaponeibility for the failure of the Great Leap : _“@@

%

Forward Movement.

‘After the Lushan Conference 1959, Mao stepped

_:down trom active leadership. Liu Shaoqi resorted to a.
Iatabilization%gglicy which replaced(the ambitious policy

~ of the Groat Leap Forward Hovement ; With a view to
respocting the supremacy of economic laws rather than the

\\\ubjective enthusiaem onthe maesed ‘the mass mobilization

,;d;v lopment etrategy wae called orf.: The communee loet

> 3ks to production brigades as the basic units of ?ﬁ'l

. I
ownorahip and production.J Private plots were N

their .

redietributed't individual households. Private : >/

o
cultivation was onc, again allowed and farm markete/were

reopened.‘ Production wa;_now being encouraged by matérial Q.'}~

incentivee rather than by poj tical motivations. o
The new etrategy in 1960 Wi a departure both tron

the indultr§ biaeed growth of the Firet Five Year Plan

’(1953 ~1957) and from the labour inteneive strategy of the B

Gre&t Leap Forward govement‘(1958-19591. The,new,policy ;;_

ST . . DR -
st . .
o3 7
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' gave equal impootance to both agriculture ‘and industry ‘

; developments. Recognizing agriculture as the fbundation
'and industry as the leading factor in oconomic _ f
'development. the rate of indust\rial grovth would now be --
-determined by and co-ordinated with the amount ot T,
'»marketable grains and industrial raw materials madat
available by agriculture.‘ Investment was diverted‘to .
industries which could aid the growth of agriculture. th.i |
-was aimed to have both agriculture and industry develop
“vsimultaneously As a result of this sconomic policies,
agricultural output began a slow steady recovery In
1964, grain output regained the 1957 leVel, and by 1965,
most of China's industrial output had attained the level

of 1958 and 1959 (Cheng, 1982: 270)

v

"ﬁao's‘idea561 popdlardeducation:vas called off;; ,
_ The policy of’ traininq better experts and. scientific and
'technical persné%el to meet developmental needs now T
received top priority Educational policy after the»Great
Leap Forward Movement was re-directed to raising ‘ |
“educational standards. This emphasis on educational

. guality was a kind of remedial measure te correct . the

'~deteridratioﬁ'of educational quaiity'due to tne excessive



v "’_]153 o

ﬁproductive labour and political activities since 1958.

The need to build up a pool of scientific and technical .
A{‘manpower became particularly urgent when the Soviet Union
'ffwithdrew l 390 Soviet experts and technical aids in
;varioue fields from China in 1960 (Lofstedt 1980: 105)

The need to raise educational quality was stressed

/in a epeech made by the ninister of Education Yang Xiufeng :
in 1960. Yang emphasized the importance of raising B

. educaticnal standards by~ advocating serious academic study
to update curriculum in mathematics, physics, chemistry,'
and other subjects to "incorporate qpe@contributions of -

:contemporary science and technology" (Cited in Chen,

1981 78) . While sliqhtly maintaining the importancg of -
participation in\productive labour and political | "
activities by ‘'students, vang stressed that it was
-;; absolutely necessary and possible to raise’ significantly

the etandards of various courses’ in middle and elementary

schoole.- . . »fe,,

V_ Another .speach in 1961 by a suppcrter of Liu
Shaoqi the Foreign HInIster Chen Yi, further clarified
the new educational policy initiated by the govarnment.
Explicitly refuting Hao's idea of the primacy of politics *

in education,-chen etated_it was moreaimportant to pay |

attention to the.trainiﬁg‘of specialists in industry,

. , o . . D .
agriculture, science, art, and culture and other fields

\\e
N L

b
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V,needed in socialist construction. - Redness and expertnesS‘

;;were one and the same thing, according to Chen, and it was

the "political duty of the student to learn his

‘specialized subject, and it was the political duty of the
| school to bring up a large number ot experts" (cited in

jﬂchen, 1981 79) : Lu Dingyi another supporter of Liu, had

also spoken explicitly on the new educational policy that

"we should fOster full-time middle schools and primary
h schools, then 1ike building a, pagoda, apply the system ¢

step by step to higher education 8o as to turn out various
experts" (Cited in Lofstedt 1980: i10). |

A series or concrete educational proposals:and
directives were issued by the Central Government in 1961,

1962, and 1963 respectively to raise the quality of

" education. Among the many directivesg the role of

teachers was. emphasized classroom instruction was

‘ stressed political studies and productive activities in
‘education were downp?i§4d (Lofstedtg@ﬁgso 109 111)

In the 1963 d4di ective,

~time Midd] : ‘ _ lthree'aspects.'

were higyiighted

Ragic components ot school

"fi component were: a core or

o fundamental theoret:cal knowledge, an emphasis on

classroom teaching and book learning rather than learning )

- through practice, the emphasis onxindividual excellence



rather than mass policy of collective achievement._‘\: -
Specitically, it ‘'stressed the importance of examinations
“and tests as vays to "understand the state or ‘the '
students' studies, to. spur students to review their
leeeona, and to consolidate the knowledge acquired from
etudy. At the same time, the examinations facilitated the ’
work of investigating and imprgying teaching” (Shirk | B
1973 532) “The new policy could be 8 ed up as
'intellectual first' and- 'examinations in- command'. .
Clearly, Hao s ideas of political education and combining '1i
‘study with production were ignored. L . -a\i'& B
with the overall concern to produce better 'f“']::>]j:?
technological agh gcientific personnel to meet iﬁ;» " V . :
N v developmental neede, educational development in the period
beginning in. 1960 was characterized by a. great expansion
in full-time reqgular school provision.. The increases were ml-
mainly at the eecondary and higher education levels._.‘tﬁ:’lo

had been reported that the enrollment in middle schools

)

declined. owing to the ooncern over consolidating and ;:"*"

'a».
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5}&[ : In the elementary education level,‘enrollment
jhad been decreasing steadily after 1960., The level ofﬂ
fenrollment in 1963 was only about 81 per cent of the ,Qia:’

ytota1~enrollment in 1959, The considerable neglect‘of‘

’ffelementary education was probably due,to the great efforts

{

supporting developments in seconda' nd higher education

jWhile elementary education had always bee”;
accessible to the masses, the decrease in elem’ tary’

.proVisions reflected the policymﬂkers'kprimary concern D

4' with providing better technological experts rather than

education for the masses. o ‘
: ' The shift to establish educational quality was best ;
;,.illustrated by the efforts to re-establish special 'key

:point' full-time schools ' Responding to Liu Shaoqi's f;

ggproposal to’ develop certain full—time schools to function
'lslike a. pagoda to.enable the students to gradually enroll ﬂ'i
themselv'h in higher institutions as well as to train
« ‘experts, provincial and municipal authorities were

' instructed to select some well-established schools which

were to receive a disproportionately large share of public.jﬂ

"gdresources and better staffings and to select some-

B academically outstandingﬂgtudents. fx"'_‘
The halfgrtudy,_half work schools, especially the
tagricultural middle schools which were viewed as. the main

“ttrack of the school system, and were highly praised and
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. widely.publiciZed in tne,Great Leap Forward Movement were

gradually reduced’after 1960. With the overall concern of
quality of education, enrollment in agricultural middle
school was reported to have declined drastically from 2.3
million students to 260 000 in 1962 (Gardner, 1971: 246)

Spare-time education was . increased during this

o period, but the expansion occured mainly in the main L
'“industrial cities such as Shanghai Tianjin, and Shengyang.__

(Kwong, 1979.124). In_February,1960,:enrollment of

workers iﬁ”spare-time schools was 19 nillion, at‘the

end of that year, the number rose to 25 million (Price,_

11970:197). In addition to wiping out of illiteracy,

the training ot tschnological manpower for industrial '

.development was the prime goal of spaggmtimg education

s

- during this period.

As a strong ‘follo

"socialism, Mao believed that the social policies after

1960 were increasingfsgg;viating from the socialist road.

; The najor disagreenent between Mao and Liu remained their

ditterent conceptions of the relatidhship between base

structure and superstructure.' The reforms under Liu, .

. according to Mao, were revisionist and’ conflicted the
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_interests~of‘the masses as it allowedj'bourgeoisie‘

v

thinking' revived in the superstructure.
While stressing the importance of ideological
apparatus in perpetuating political power, Mao wanted to

transform and, consolidate the superstructure, especially'

.through education, to correspondent to the socialist

‘Aeconomic base in order to facilitate socialist

dggelopment: While the old ideas, culture, customs,

rand habits of the bourgeois were overwhelming in the

ideological apparatus, to Mao, the exploiting ‘class was
due to stage a come back politically.

Education, which was concerned with the inculcation
of ideology, vas ‘the focal point of Mao's critique ot Liu
Shaogi in the early 1960s. To Mao, educational policies
after the Great Leap Forward Movement were geared to the
vested interests of the few rather than promoting a
pgpletarian outlook. - Educationrfor a tew, which _
emphasized quality,’ tended to ignore egalitarian goals of
socialism.

on several occasions, Mao: openly expressed his

grievances over the educational policies of Liu Shaogi

At the Spring Festival round table conference convened by

“the Central Committee of the Chinese Communist Party in

1964 Mao criticizad'>,¥‘

The line and orientation in sducation are correct
but the methods,are vrong and must be changed.-..

=1



‘164

The period of schooling should be shortened....
The syllabus should be chopped in half (Schran,
1974:201). Our present method of conducting
exaninations is a method for dealing with the.
\\ueneny, not a method for dealing with the people.’
It is a method of surprise attack, asking: oblique
- or strange questions (Schran, 1974:207).

#

a

" In that'talk,'Mao,named'some successful emperors in - :

‘thinese history who were good emperors in one way:or
another but were either illiterate or only knew a few
' ‘characters. SOme highly educated rulers, on the contrary,
ruiéed the countrg. By giving those historic examples,.
Mao hoped to illustrate tovthe Party members that -
educational elitisn stressing‘quality'was~not derinitely
good: Rather, "to read too many'books night_be harnful"
(Schram, 1974:204). | o .
In a conversation with a Nepalese delegation of
educationalists, Mao further argued that the Chinese
| education system was dissatisfactory in many ways, for
'instances, the school years were too long, courses were
_ too many, and method~of‘teaching were-uninnovative. The
- method of examination ‘was "to treat candidates as enemies
" and ambush them" Education was separated and alienated
from practical realities, as students learned "textbooks :

and concepts which remained merely textbooks and concepts,

they know nothing else" (Chen, 1970 21-22)
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" In anothor talk entitled Miﬂnl_etlhﬁmmx,
August 1964, Mao further criticized the acadqmic bialcd
edncational system, eépecially higher education. He said:

The way they go about it in the universities at

present is no good, going from book to book, from

‘concept -to concept. How can philosophy come from

books? The foundation (of philosophy) is social

science, class foundation.... University students
should start .going down this winter. If they go

to the .countryside for five months, or to the:

factories for five months, they will acquire some
perceptual knowledge.... To get some experience of
class struggle - that's what I call university.

Oonly. in this way can they learn something, learn

about revolution (Schram, . 1974:213-215).

'The talk with his nephew Mao Yuanxin in the summer
of 1964, also demostrated Mao's philosophy of education
and his opposition toward the prevailing educational
system. Mao told his nephew that if one only burrowed_'
into a pile of books, "the more one studies, the less
knowledge one will have" 3chram, 1974:246). Hag.'
emphasizé@ that class struggle was ﬁhe mdbt important
subject infgchool and it should be a compulsory subject.

" In these speeches and talks, Mao expressed his
great dissatisfaction with'thé'educAt;onai system under
Liu's administration. He attacked the élitint educatibnai
 po1icias on the gneggd that they ignored the need for
revolution and that the majority of the proletarian class
waere not wall served by the educational systan. o

In spite of Mao's vocal criticism of Liu Shaoqi'

policies, Mao met more,opposipion than_yupport (Chen,
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1981:89). Realizing that his political’influenceg had
been curtailcd'lincn the failure of the Great Leap Forward
Movement, and that iha;a were many leaders did not share
his polit{;al views, ﬁao conclPded that the o?ly zﬁy,to
have his political ideas prevail was to resort to
political struggle to remove those“'capitafzst roaders',
and change the structure of the powér hierarchy. With the
support of ﬁﬁ; People's Liberation Army which was
controlled by his protege Lin Biao, Mao launched the
Cultural Revolution in 1966. The nationwide mobiiieation——
of ltudcnﬁs to form a Red Guard to purge diviationists aﬁ
all levels of the bureaucratic establishment, to give way

for cultural changes, was Mao's clarion call.

THE PERIOD OF 1966 TO 1976:
THE CULTURAL REVOLUTION AND DRASTIC TRANSFORMATIONS

The period of the Cultural Revolution was an era of
‘drastic,tran-fofmationl. The Cultural Revolution was a
" nationwide movenment which involved the whole population,
and dnéonpaslcd reforms in politics, econbmic;‘sociélignd.
- cultural affairs. One of the most popular'slogan'of the
Cultﬁral'Rcvolution, 'destruction baefore ébnstruction' |
indicatcs the nature, ‘extent and means of conducting of

~'tho social ‘mévements during this period. f“, .
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The political purge during the Cultural Revolution

was unprecedented in Chinese hietory At the outbreak of
‘.the-Revolution, Liu Shaoqi-along with many important

<leaders, were criticized and diemiesed. Thousands of

officials were puxgnd+.£rom_tha State Chairman down to
district cadres who were vieved to‘be in opposition to

Hao{s_policy line. The old power hierarchy was totally

torn down. It was estimated that 68 psr cent of the
'ChineseVCommunist Party Central Comnittee members were

“tpurged and Yemoved. of the‘fb first secretaries of

provincial Partxﬂfommittees, 25 were purged (Cheng,
1

a1982 43)., o 44

. Mao Zedong s thought and policy guide*inel became
the primary and dominating ideology in all a£§.ct. of life

.Ein China. Politically epeaking, the collective leadership

style which existed before 1966 was replaced by the
paternaliitc atyle of Mao. Mao's pereonality was expanded

to the extent that he wae enshrined as the 'great —\

@

&

helmeman' with his thought seen as invincible.

A series of political, economic, social,

_educational and cultural reforns were propagated. iteél‘he

strategy of eimultaneoue developnent of industry and

agriculture from the Great Leap Forward Movement was

'ureeumed.‘ The principle differenoee between the Great Leap

Forvardiuovement and the Cultural Revolution period was

(3]
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thet the large scale mobilization of labour in the Great

- Leep Forward Hovement was replaced by fanatical,'

— ]

LY
ideological baeed naes cult, and economic production was

carried out in more schematic end sequential ways.,.'t

S Once again, the development of the rural sectors\
received primary concern \ COmmune systen stressing _;"k

’ collective production and distribution was revived..» e
Private plots and free markets were abolished._ Smell

t?-;'ec;le industries utilizing domestic technology were

| promoted to achieve regional selt-sufficiency and’

"independence from urben industriee.‘ In. 1969, Mao Zedong7
decreed that. ”each locality should endeavour to build up?;i
an indephndent industrial system. When conditions |

R t permitted, co—ordﬂnation zones. and then provinces shouldf.;

'eetablieh their own relatively independent and varied

induetriel eystem" (Cheng, 198% 27%) . By 1970 more than'td

4d erected networks of

~ a

emell plante that could produce pnoducts to supply 1ocal

’90 per cent of the rural areae

~,legricultural needp It wae reported that in 1973, 1, 400
'emeli chemicel fertilizer plants produced nore tha; 50 per

o.cenw of cﬁina é chemical tertilizers, end some 2, 400 smalldl
plante turned out 50 per cent of the total cement output o

/; (Cheng,\lssz 271) o

\ : ) N
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Mao knew the importance of ideology in political o

- control. Thus he wanted the .education system t? inculcate

Asocialist outlooks in order to perpetuate proletariat

Irule. According to Mao, ‘the existing educational system _

A .

ke

was controlled by the 'capitalist roaders' and served

bourgeois interests.i In order to. have the educational
ystéuggg-serve proletarian interestg. itiwas necessary to

: %‘!&a 4

purgg the people in the establishment and destroy the

'existing power hierarchy. Accused as 'bourgeoisie ,

'capitalist roaders' and 'rightists' _the Minister of 1}

-iEducation along with many university"presidents were

iattacked and dismissed by the revolutionary Red Guards. ‘

_Many professors and teachers were attacked physically and

x'&'.

: feudalistic vestiges.r In ordeg to carry'

'mentally for carrying out 'bourgeois education' ' The Red

’3 Y 1'4

Guard students-were encouraged by Mao to’ destroy thg@ _” :

Mhierarchical es*ablishment to eradicate€Pourgeois and
'jf‘ £ th‘& “bultural

Ao»

r:

Revolution nationwide, the Red Guard s ents ﬁ%re
Aprovided with free food, accommo@ation and transportation.

In June 1966, all ,classe.s from senior middleg

. N

upwards were suspended nationwide by Party orders to let

students ‘fcarry out ths Cultural Revolution' studsnts‘

vere encouraged to’ participate in class strpggls against

o
i

¢

5o

-

4
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political leaders, school eominietrators, intelleotuals,
end'their'teechers."The whole'educhtionel system was
parelyzed by the reeulting turmoil. Schools on\y o
“recovered graduelly and merginelly between 1967 and 1969.

‘Some universities resumed enrollment in 1970; others

a

reopened onlﬁ%in 1972. The political struggle and
so-called cultural reform had totally torn down the
previous equetionel system,%@ndlthe nev system wvas
reinetitﬁted with no’specifio goals or plene. But the

political aims were always there:’ to "smash the old

x

revieionist educational system, exactly implement Chairman
Mao's educational line, esteblish a brand new educational
;%eyutem of the proletariat" (Chen, 1981 93). v

The educational directivee Mao ieeued in 1968
becen; policy guidelfnes for educational reform. The
‘ directive fﬁeued in August 1968 wae especielly imPortant'

In carrying out the proletarian revolution in-
~ education, it is essential to have working clasB-

- leadership; it is esseéhtial for the masses of .
workers to take part and, in co-operation :with
liberation armyiZighters, bring about a - “: 7

~ revolutionary 'thres-in-one' combination, togéther
with the activists among the students, teachers,
and workers in the schools who er??determined to. 'y
carry the pygpletarian revolution in education
through ‘tofhe end. . workers' prepaganda teams
‘should ‘stay bermenently e schools and take
pirt in fulfilling all th%%tesks of struggle-

 cfiticism-transformation if/thé schcols,.and they .

"wwill alvays lead the echoole In the countryside,‘

_the schvools should be managed the poor and L

_ ~ lower-middle peasants - the mos¥ reliable’ally qt o
-7 7 the working class (Meo, 1968c: 1).n ’ ' L

NN

LT TN
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~~~~~~~ _g’*.' ‘ As the directive suggests, Mao considered that

Poy ST

control of the ideological apparatus, namely, education, ,"f

was decisive in political'power. This idea had been

IS

earlieraexpounded by Gramsci ghd Althusser. The

rofessionals ‘who were either 'bourgeois' or.
'counter-revolutionary" ‘The exclusion ot intellectuals ‘
and the replaoement with proletaiians in school leadership
~ was "to guarantee that education wguld serve the interests
of the working class. With the control of the ideological
superstructure by the proletariat,vthe perpetuation of
proletarian poweracould therefore be secured. o

) The instituting of Mao -Zedong Thought éropaganda
Teams in schools was an important mechanism through which
the proletariat gained control of the educational system.
All school administration was manned by workers in the
cities and peasants in the countryeide. ‘This working 7
class representation in the- schools, which wvas called theﬁ*’> ’

Mao Zedong Thought Propaganda Team, helped disseminate th
i é%

’ thought of Mao. : T fe ;.,;

‘Also; in each school there was a 'revolutionary :

\/

committee' formed and chaired by workers, peasants and
Party representatiues \\EBPSC rsvolutionary comnitteeSi i //’—

were to. replace the school principals in taking up
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responsibiliiifs for the day to day adminiqtration of
. schools (Pepper, 1978 855) ., Whether rural or urban,

. P :
schools were taken over by the local production units such

)

2 !‘as communes or factories and. administered by peasants or

r?wf' é} .

4¥orkers. R
o The inapgrﬁtion of schools with® conmunes and

i factoriesa?ad signiticant implications for educational
' reconstruction, accordin&%to Mag; Financially,F}t could
reducs the state's burden because the produgtion units "
were made responsible for the expendggures og the schools. .
The production -units would then try to linki<pr uction '@.
activities with schoolinq activities., Ideolo;EZ;lly, the
- conhination of school management with production agencies.
;“‘—pfovid'd'the right conditions to carry out Mao's ideas ofg
integrati g study with production. The representation of -
the work ng class in th‘f;tudent/population and in the
L“school administraﬁ/on was to furthék destroy the tradition_H

®

ot intellectual domination." ‘ o p*amuﬁ

ég.'«' N After the so-called intelleetual domination was

| : destroyed, the control of the educational system was
seized by ths~proletariat workﬁng class. Tremendous
changes were administered in the content and structure of
education at all 1evels. The goal was to eliminate the

. 'three major differences','namely, the differences between

At
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trban and rural workers and peasants, mental and manual

a
-+

2 The universalization of primary education was accomplished
by a policy of decentralization, which meant that local
production ua'i: were allowed to control-and expand the
schools. " the efforts to universalize primary educat11'

.during the Cu?tural Revolution achieved such amazing
resulég that in 1976 about 150 million students were -
enrolled. That was: approximately 94 per cent of the age

g£§u§ (Lofstedt 1980: 140) 4

The length of the primary school program ‘was

v shortened from the previous six years to five years, and

. “3j the number of courses offered was reduced accordingly

o ’The contents of the curriculum\ﬂere re-organized with

.
*1‘-4

emphasis on four areas of study. language and mathematics, 4
‘,military and physical training, production work in
R}industry and agriculture, and politics. Articles,
isayings, talks, and speeches by Hapﬁwere compiled into The
'Little Red Book' cited in virtually every schpol subjtct.

Maoism became the most essential component in the school

»~
)

. - , 9



eylfﬁhue of the primary, secondary, and higher educat;on o

‘levels. Political indoctrination such as 'eerving the

, people' 'oﬂgdience to Chairman Mao and the COmmunist

Party' wer e general and constant themes in the

N

curriculum. “, 5 ‘ ‘ <t;;\ =~ :
S A few,examples of the school curr lum would give»~
. Ve )

us more vivid idea on how political indoctrination through

education ‘took place., mlementary language textbook

etarted with Mao's saying: "You should concern yoursebvesp e

- & ;

with attaire of etate and carry through the Gr@at

Proletarian.Cultural Revolution to the end" (Castles. and
Ly &

Wuetenberg, 1979: 126) in mathematics, the most A

traditional curriculmn in terme of logic and knowledge,cf;
T
werse l&ced with political indoctrination. ‘An arithmi§*§

'\\.4 ‘2

problem from a primary school textbook read%.

" chairman Hao is the ‘red eun' “in’ our heart, ;Q'Ee
most fortunate to bé able to see Chairman Mao. In
1968 on the national birthday, ;here were 150
yrepreeentativee of capital workere, ‘liberation
‘army, Maoist propaganda teams, and “thé poor,

. lower-middle class peasants, to visit Chairman

- Mao; there werg;also 67 representatives of Red
Guards and the‘revolutionary public. How many

" representatives in total were there to visit
_Chairman Mao- (Hu and Seifman, 1976 196)? '

*Political education w_yﬂ‘urther Btrengthened by the

orqnnization of '1ittle red eoldiere' from grade two

‘ onwarde.. hround 50 to 90 per cent of elementary echool

R

!
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children became 1itt1e red soldiers (Castles and

X fwustenberg, 1979 125)

mehile manual labogr was carried outain-iowér elem&ngaryp, o

~To promote the integration of study with labour, L

”"practical learning andymanual labour were emphasized.v

..h;.

i'»‘class s, students of ssenior elementary echools were

required to carry out production labour in the school . : -

':‘workshops, factories, or farms associated with their : .
‘ schools. They were required to spend a week of ‘each term .
}working in the factory and one week on a tarm Although
ithe time for production labour varied considerably rrom
“school to schogl’ and depended -on .the local situation,_it

-_was nade as a compulsory subject in allcschools.

Popularization of secondary education was also

’ promoted during‘the Cultural,Revolution. "Expansion was K :

made possible by reducing the length of schooling in order

-to accommodate more students and. reduce operating costs.

1'Schooling was shortened from' the previous six years middle

qr

schools -to three years junior and two -years senior. After~ly

‘ ten years of expansion, enrollment i econdary eduationt

had reached close tor 60 million in 1974, a figure almost
four times that of 1966 (Lofstpdt 1980: 140)

Secondary schools were re-organized in both theirv
structure and curriculum content. Subjects were reduced

and the content of curricurnm were restructured One
v L Sy .,l . “‘ :
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cxénple of the educational reforms in a Guangzhou middle. .

school was quoted in an American newspaper in 1969: .

" Here more than a quarter o!kthe formal curriculuff
is dedicated specifically to studying the thoughts -

. of Chairman Mao, and ‘the political contents of ‘the

school's total program is much higher.... Th new
curriculum as outlined by Mrs. Chen, a Chinese®
lanquage teacher and head of the teachers group, .

. . was as follows: politics (the thought of Mao), '

o dight periods a week; mathematics, six periods;
physics and chemistry, two; Chinese, tfve: Jnglish,
_two; history and geography, one; military training, -
two; agricultural knowledge, two; and revolutionary
literature and arts, one.... This is not all. “‘The

school week. is six days long and there are seven
45-minute period daily. Time not spent on the
formal curriculum is given over to further study of
revolutionary literature and arts, criticism, and
repudiation of. the 'revisionist education line’....
(New York Times,- Decmeber 2, 1969:15). ’ ‘

L

-

- The degree and extent of political education during
the Cultufal‘Reyblution"is‘yell evidenced inlﬁhatArgport. -

‘fn another repdrt about the curriculum of a secondary
CT ke ’ o ' s '
school in Guangzhou, it was observed that 58 pet cent of .

the lcssons.wqre dgvoted to Mao*tﬁ;dbht study andchAss'f
struggle; 21 per cent to learning from the wérkers, -
«V“vﬁpoésanti and soidiars: a;a'the final 21 per cent tgcbasic e
subjoctsa(Chpﬂ,ﬂ12815144). Although the cqrriculum”VAried
from region to,fqgion, the emphasis oﬂ‘political,education-
andith. qeyoral negation of academic learnigg was a
.:.nationﬁidh_policy.‘:Graici and academic éxcellenqe;lﬁhich

Y-Uvnrc‘vicwd& as 'bourgeois educational lines' were

‘generally de-emphasized by teachers and students.
~o - . Sl |

-
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Production activbﬁies played an even larger role in

”’middle schools than in primary schools, Many schools

operated their own campus farms and workshope. Pupils

were required to participate in regular production work asqﬂ

- part of their school requirements. Workers and peasants

- were invited to give lectures on political issues .and

1

'supervise production.work.j In urban»middle schools, it

was reported‘that students were required to spend one

month of production labour in factories and another mgnth ’

'in rural communes (Castles and Wustenhprg, 1979 Q?B) llﬁl’

} addition to the participation of labour arranged by. the

fschools, students trom ‘the rural middle schools were also
required to participate in production in their own.
communes or production brigades. Production work was
viewed ag not only improving production and technical

skills but also’ turthering political education by raising

L “students'. respect for manual labour. - . ‘( o ’d\

Full-time academic’ schools ot the previous period )
were effectively abolished.: SChools for the pr‘.‘leged,
:such as schools for cadres' children and 'key points'
schools, which‘ﬁifeived special facilities ror quality
education were eliminated. All middle schools were

iconverted into work-study schools With curricular emphasis

on political knowledge and production labour. The.

| emphases on politics and production was 8o transcendent

L]
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that as Chan (1981) commented, these schools were in
reality "half politics,’ half work s:?ools“ (p.92).

Anothar policy to integrate manual and mental
vtlabour waa that aldbat all of the students from cities or
- urban araas vere 'sent down' to rural areas to engaqe in
manual labour atter finishing uiddle schools.  This
campaign was more often referred to as the 'up the

‘llages' movement. These

:mountaina and do
. canpaigng ‘had ideol cai as well as ecoﬁomic'
considerations in that by sending students dcwn to the
rural regions, knowlcdgc and tecﬁﬁoloéyxthen ?ransmitted
from tha»citie, to the villages. ‘The gaps’ between the

. .citia- andrvillages,'Pental‘and.physcial labour wcre‘to be

H‘thcrcby bridged. It was reportad.that between 1968 and

. 1977, a total of 12 million middle school leavers were

o _sont fron the cities to settle dcwn in the . countrysideﬂ

'(Poppcr, 1978: 862) ’

,‘V

In contrast to the great expansions in elcpentary

€.

and aacondary education, highor education had been
suffarinq from equally great restriction. Enrcllment in Y
f;ithr cducation was only 300,000 in 1973, as compared to
,iabbut i’millionbin 1960 (Lofstedt, 1980:137): Maoist

‘ ﬁdaolocaaa) with their primary concern for egaiitarianism,
.‘had been very. onthuaiaatic in expanding the base and |

(R 4

intarmediata portion of the educaticnal pyramid and
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cutting off its top. According to Mac and his followers,

higher education institutes were apedemic ieeriihg centres
of bourgeoisie iQe01ogy, intended;to.perberuateccless'
privileges. vTherefore, higher educetion wes—curtdiled
because, in the words of Mao, "to read too many books is

A
harmful®, furthe}more, wifr oneireeds too many, he or she

- can become book—Jorms dogmatists, revisioniste" (Schram,

1974:19) . University education hed to be reconstrueted in
‘acoordance with t}he political situation and demand‘. The
July 21 directive issued by Mao in 1968 expressed this. o
idea more concretely: A

‘Tt is astill necessary to hate universities; here I

‘* refer mainly to colleges of science and
engineering. However, it is essential to shorten
the length of s@gooling,‘revolutionize education, -
put proletarian politics in command.... (and take’
the road of the Shanghai.Machipe Tools Plant in
training technicians from among the workers.) -
Students would be selected from among the workers
and peasants with practical experience, and they
should return to production atter -a few years'
study (Mao, 1968d 3). N .

p ..

y

institutes. As a result Mao s' .
‘ o
s@udied subjects An these institu;is(\

course work was cut from four or tive yeers to three~53“$§;
VL \
yeare. Admission to colleges or universities depen&ed

prinerily on labour experie?pGT.—xﬁd so, a lerge

proportion of ﬁeasants and workers without formal ; .




v

: . . : .. . .
educational cjualifications could be”ted to the
universitiee. There were no. entranée xaminaeions. A’i
-process of recmendations by the Ety and the o
revolutionary committee of candidates' working locality
‘was the mechanism through which university students were
selected. The selection method was considered to be fair
and reasonable by the Maoist, as workers, peasants,
soldiers—and educated youths who- had gone to: the mountains
and rural areas, ‘could benefit from the policy (;epper,"
1978 865) Ghildren of those people who wera branded as
counter-revolutionary were largely excluded rrom higher.

- education. The restrictions on admfezion enabled Beijing
University to.announce that:durinq the Culturalx |
Revolution, 90 pér cent of its students vere drawn frmm'
workers and peasants ‘and soldiers (Pepper, 1978 870)
| Hao'e works formed the basis of the curriculum |
nateriale, which were supplenepted’vith other specialties

A\The importance of Mao's work in the curriculum could best’

. be reflected -by the following plan released by Hangzhou

: vee %'@"E _ﬁ{@\ s ’ “ N ‘1 . ,~'
(DQ v“* The basic task of the arts taculty of a socialist
‘ fg' university is to stpdy and publicize Marxism-

Leninism and 'Mao Zedong thought, repudiate the :
' bourgecisie, and train revolutionary public-opinion
~fighters fighting for the consolidation of
proletarifn dictatorship. The arts faculty must

take Chai Mao's works as basic teaching
naterials (Chen, 1981 98) : (
i \‘
. ""(f&%‘h‘ﬁ?ﬂ s . t .

.;&‘.‘ge@”’_/.— ; S P
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Political education was not merely stressed in the

- arts facuity. All university students were required to

make poiiticdl ideolog& and class struggle as the focus of

‘studies. Students were also reqdired to participate in

'political campaigns so-as to raise their ideoclogical

consciousness and remold their world ouffooks. In Beijing

Universiﬁy, for example;\about two thira' of the class
~periode were allocaced :cr eéudentslto c&rry out "social
inveetigetion tc~iearn from workers, peasants and
soldiers" (Hu and seifmin;‘197a :187). In the faculties.of
science and engiheering, practiCality was the main concern
-Vof teaching Knowledge was linked~to application, and
teaching and learning were adjuated to practical use. ﬁ
‘report_by Castles and wuetenberg (1279) reveeled that

" students studying in the chemistry cepartmeﬁf in

. pobxtechnics were required to do’ 1aboratory work after
going into theé. tpeory, and than go to wcrk in a plastic
and chemical fibre or rubber ﬁlant (p- 131) Many

» "'
on campue,~or hooked up with factories and mines.

-~ 1,

i Th;\eetabliehment oi'the Chao Yang Agricultural

cant characj;sig,ic—ot the
edugaéiz’el reform during this. period.

built'ig\tgf_ppﬁﬁfgin region/gﬂﬁ students vere both -

ﬂ

" recruited from tg;’communelﬂend sent back torthe communes
"5 C C ' ‘

Y

universities and collegee operaﬁed faé!orie- or wg(%ehope

COllq?e\wa7 another signit
This goll&gcxwas

\\ ' . . . )
. . . * 3 “«.

5 N
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after'a period ofjtraininq " The college had no set

curriculum and the programs of study were: flexible and .
constantly adjusted to meet the production needs. Labour
occupied centre stage in the curriculum It was reported

~

that in 1975, 6,000‘graduates nad leftéthe ChaolYang
'Agriculturai College and retu;ned to the communes served
as agrotechnicians, scnoolbteacners,.leadersiof production
teams (Lofstedt 1980'133) The Cnao Yang Agricultural
COllege was 80 successful that in 1915, the College was
officially promoted as a model Socialist University. A~

nationwide campaign to study the Chao Yang experience was

! ordered.__

\' ' s i o

"‘ N
. v f . 4 ’ .

' Adult education, which was often’referred as
worker-peasant education in China, was greatly expanded
during the Cultural Revolution. ‘Adult education was
largely expanded so as to provide more educational
opportunities for the working class. It wae'hoped‘that; a

_proletarian intelligentsia-eould thereby be formed, which

,would help in the actualization of proletarian rule in
Communist China. » -

Adult education for workers had been an important

non-formal education provisions in China-long bétore the
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Cultural Revolution.. But it was basically a technological
training program During the Cultural Revolution,
however, adult education was identified closefy with
oclitical struggles by emphasizing the raising political

consciousness; ’Mao_stated clearly his'vision on.adult

: (ﬁ P ' : o L
: edugat{on for workers and peasants in the %968 directive:

"thay should study military affairs, politiecs, and

’culture.y.. They, too, should take part in thg socialist

*. education movement and in the crit}cizing of the

‘bourgeoisie" (Mao, 1968d:3).

_‘ ht,the advanced level of adult education were the -
JﬂI?‘?I’wofKers' Universities. These univereities emerged

from Mao's July 21 1986 directive. 1In the directive, Mao

rstrongly praised the experience of the Shanghai Machine

:
Tool Plant, where technicians and workers were trained in

workshops.and clasees by veteran workers and were supposed
/

. to be educated to univereity level (Colle ta, 1983:140).

' The responee to that educational directive was so ]

.enthusiastic that within one y?Ar, Liaoning Province

claimed an increase of from 52 £3-270 such colleges, with .

atotal student: enrollment of 25,300. Heilongjianq
,f e

 Province had 333 .such inetitutione with an enrollment of

17,800 students (Wang, 1980:227). By the end of 1975,

there were over 5,160 July 21 Workers' Universities all

~

.~
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oVver the country with & total enrollment of 250,000
worker-students (Lofstedt, 1980:140). _
-.'July 21‘Workers' Universities selected experienced
workers from the plpnts, and recruited capable students
from the middle schools administered\by the factories.
‘The curriculum at these workers'.universities consisted of
political education,.military'activities, mathematics,
medhanical-engineering, and related”technical subjects;
The workers 'universities were encouraged to design
machinery plants.. But with the adverit of the Cultural
Revolution, the July 21 wOrkers' Universities began to
emphasize political indoctrination. 'Redness ' replaced
'‘expertness' as the prime goal, Politicalveducitién
-replaced technical trainings and political,goals replaced
production targets. _

The other'important kind of adult education, in
response to Mao's May 7 directive in i968 was\May 7
schools. These schools were primarii¥ established for
political reasons. People Qho’were regarded as iagginé.
behind in political consciousness and need‘ideolgoical
reforms through manual labour and Tearning from the
peasants were sent to the May ZfSchools. Many N
profession;i experts, intellectuals, and opposition partyi

 members were forced into the May 7 Schools.
Yy, :

|

|
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Alongside the political struggle and the purges of

the Cultural Revolution, hundreds of these May 7 Schools

'appeared in different parts of the country. "Millions of
‘civil servents, techniciene, teachers, trade and commerce
.personnel, office workers, artists, writers, nurses,
.doétors, university graduates and other intelleotuale were

vadmitted' to the May 7 Schools to reCeive'ideological

rejuvenation. A report in 1973 reported that in the
prestigious Qinghua University, "all faculty and

administrative members, without exception, were sent down

- to May 7 Schools, There, most of them spent years living

a peasant life, digging in the fields, planting rice,

‘driving night-soil certs, studying Marxism—Leninism and

vthe thoughte of Chairman Mao" (Salesbury, 1973:36).

Accompanied by in!:nsive political studies, group sessions
of criticism and self-initiatingi the 'students' were
supposed to bgire—educated and to serve the interest of

proletarian revolution.

SUMMARY

Chapter IV was an—investigation of the educational

‘reforms in China from 1949 to 1976. With references to

the political and economic'conteth, the disoussion:was

divided chronologically into four sections. in Section 1,
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I described;the general historical background of the -
Chinese society and its educational system before'19i9. |
The pre-revolutionary soclety was characterized by poverty
and backwardness, while education was decidedly elitist.
Section 2 discussed the new China from the period

of 1949 to 1957, during which both formal and informal
education'were-reCOnstructed to meet the twin'goals'ot
revolution and‘development. Education was‘expandgg to
both the urban and rural population. With the goal of
rectifying the century-old mentality and practice of the
'separation between education and reality, political
education and the integration of study and work were the o
~ new educational policies. _ _
fIn'l953,~the‘First Five Year Plan was launched\and
wthe policylof'popular education was gradually replaced by
policies that were concerned with educational quality |
The latter policy was actually a result of an adoption ofi
‘ the Stalinist model of industry-biased development. Mao-
Zedong, who ;as strongly dissatisfied with the Sovietized
development approach was ready to stage an entirely
;different program of reforms. 4 '

| Section 3 was a discussion of the period from 1958
.vto_1965. In this period, the first two years were | '
dictated by Mao's policies of the Great,LeapPForward‘

Movement while the remaininglsix years were characterized
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by the retrenchmentkpolicies’of Liu Shaoéi, The Great

Leap Forwerd'xovemenﬁ from 1958 tol1§§9 was a watershed in -~
‘the-developnent of the‘econemy and edncationf It was T
marked ny a retreat rrom the 50v1e€ model . The new
Aapproech, vhioh was often referred as the 'walking on “two
" Yegs!, nasvthe simﬁltaneouendevelopment of industfy and
agriculture, relying on-cepital-intensive and - E
lebour-intensive strategies ;espectively. , .
~ Mao's political influences in this perioa was
evidenced in the engendering of educational reforns.
Great efforts were made to popularize education_to the
'neeses. Expansion was made poeeible»primerily fhrough the
unfolding of epere-time schools and half etudy, half work
schools. The co-exietence of acedemic-oriented tull-time
| reoula; ecnoole and the helf etudy,fhelf work_schoole,
rep:esented a political compromise between Mae and Liu.
When the Great Leap Forwerd Movement ptoved'to be a
failure, Mao edmiﬁmed personel reeponeibilitiee and was
replaced by Liu in active leedership., Policiee undér Liu
were reverted to Soviet development model andﬂeducation
beceme academic and elitist. These policiee annoyed Mao,’
who leunched the Cultural Revolution to change the power

etructure end cultural veetigee. 

' u

Section 4‘wee an enalyeis of. the pe:iod from 1966

to 1976. During the ten yeers of the Cultural Revolution,
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there were tremendous changes in education.’ The'previoue
educet}on system uas torn doWn completely. °The.new.
educetiou system was dominated with political
considerations. The tradiEionel role of intellectuals in
education was replaced by workers and peaeante. Form and
contJLt of education were restructured according to |

political wants. Political education dominated all levels
'uof education, in both formal and informal education.

. Clearly, education Had naver assumed a neutral
‘place in cnine in the period in question;, Rather,
education always played a subordinate and supportive role
to the political and economic demands. Despite the )
conflictinq educational ideas held by the two leaders, and
the dif:erent polioies in educational reforms during their
time, education was always conceived as a handmaiden to

. politics and ecohomics.



CHAPTER V.

A

CONCLUSION

Education as a 4$cial system has never been an -
_‘ bRy

larger society. The instrumental»nature of education has
been well articulated by the works of Gr&msqi (1971), |
Althusser (1970; 1971), Bowles and Gintis (1976). Gramsci
and Althusser argued that education was enlisted to
perpetuate political control and ideological dominafibn.
Bowles and Gintis, on the other hand, contended that ‘
education, in terms of its forp and content, was

- formulated in correspendence to the demands of economic

—— m— e — —

production. * .
| In this study, I have tried to analyze Chinese
edﬁcation #rom 1949 to 1976, using the above neo-Marxian
perspectives of education. Eduational‘;eforms in china
wera found to be highly correlated with political and
-economic chang?s.
The period from 1949 to 1952, was a period for
political consolidation and economic re-construction. A
political consensus among the leaders, Mao Zedbng and Liu

Shaoqi, was attained. Educational policy was a compromise

189
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in that the formal and informal'systems, educationql
quality and quantity, serving urban and rural, were
equally emphasized.

From 1953 onwards, when the intlgpqco from Soviet
_Union was increasing, education gradually shifted to
become urban biased and academicaily oriepted. After the
First Five Year Plan, an indigenous mod;i of development,
the Great Leap Forward Movement, was promoted by Mao in
1958. Education was popularized, adhering to Mao's -
egélitariap idéals. When the Great Leap Forward Movement
proved to be a failure, Mao was replaced by Liu. Policies
of devalopment wefe reverted to industry-biased model
again. "Education was shifted to an academic orientaﬁion
emphasizing quality.

' When Liu and his followers were purged and Mao
regained political power iﬁ 1966, gducatgon was onc§ again
revolutionized according to Mao's ideal of egalitarianism.
Manf of the policies of the Great Leap Forward Movement
jwefe erived on a'even larger scale. Political edpédtibn
dictated all levels of the formal and informal educaﬁional
‘system, These policies reigned until the death of Mao in
1976 when the Cultural Revolution came to an end. |

| —The reforms in Chinese education over the 27-year
ﬁeriod‘in question evolved around the political context of

the times. They had a certain repetitive pattern. The
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pattern, is mainly a shift between two educaticnal models,
namoly, tho cgalit‘rian modal and the atficacy model. The
cqalitarian model ot cducation was dominated by'the ideals
of .gal{;arianinm &hd thus amphasized the expansion of
éﬁhntity to prdvi&e more educational opportunities for the
people. ;fhe efficicy model of education was overwhelmed
with economic concerns and the quality of education was
ltroslad'in'ordcr to supply technologifal manpower for
oconomic ‘growth.

The Chineso educational system, as analyzed in
Chapter IV, shifted from the‘otficacy model of 1953-1957
to the egalitarian model advocated by Mao in the
1958-1959,‘and once again reverted to the efficacy model
advocated by Liu from 1960 to 1966. Finally, the
o&;cation shifted back to the egalitarian model again ggpm
1966 to 1976. The pattern of changes, if examined with
the larger societal context, would demonstrate to us thét
they coincided with the political struggles between the |
two cliques of lnadcrl who held entirely different
concoptibnl regarding socialist constructioﬂs.

True to Orthogdx Marxism, the aim of the efficacy .
model of cducatioh, propagated %y Liu, was the concern
with promoting economic development and modernization. In \
the couf;o of the socialist transformation, according to

the efficacy model, economic development was the most
-]
- &0

s
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decisiye factor. As such, the efficacy model advocators
were committed to the training of technological manpower.
They belieyed that class struggle ceased to exist in
socialist society at a certain point, and it was not
necessary to have education involve too much political
activity. The training %; experts through’th. school
system, moreover, would not necessarily lead td class
conflicts. The conventional!schooling system, with the
three levels of formal education as. the core and the
informal sector as the periphery, was an ideal system in
itself. The imbalance between formal and informal
educaﬁion, betweeh those school systems in urban areas and
rural areas, between the elementary and tertiarf level,
was seen as inevitable.

As far as the gchool curriculum was concerned, the
efficacy modcllfocussed on the pursuit of academic
excellence. _Middie school curriculum was geared toward
university preparation. Political e¢ucatioh or production
labour were coﬁparatively less important.‘ The methods of
teaching a;d learning, however, were basically archaic in
that bookish teaching and rote memorizing were emphasized.

The principle 6: 'Quaiity first' rem#inod the
outstanding guideline in all educaticn:a activities. 1In
order to maintainrand elevate educational standards, a

selective mechanism based on rigid and competitive
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examinations and tests was instituted. With scarce
financial resources and shortage of teaching personnel,
the efficacy model adherents advocated the operation of
-special 'key point' séhools to provide high acadgmic
quality oducaéion for the few academic outstanding |
students.

In school administration, the policy of | .
centralization was pursued. Full-time academic schools
were all put undor'&irect’control of a central government
agency, the Ministry of Education. Schools theﬁselves
were the centres of educational activities, and
intellectuals and teachers were respec;ed: Informal
education was given attention to those wofkars in
industrial production. The general masses, especially the
rura1';:asants, were ignored. |

Nevertheless, the overwhelming concern with-
elevating the quality of education, was criticized for
espousing educational el%tiém. Thé highly competitive
examination system led to’ﬁnhealthy cramming, and owing to
the keen competition for university education, middle
schools bacame a kind of preparatory schools for
universities. The fact that middle school was primarily
concerned with sending students to univefsities or

colleges induced middle school curriculum to become

academically oriented. But more often, the curriculum was
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criticized as irrelevant to*practical use, since the
majority.of middle school leavers became ordinary workers
and only a am&ll number of graduates could enter
universities or post-secondary institutes.

The efficacy model of education met significant
opposition. -Even in many othér developed or developing
countries, the efficacy model is cirticized for its
~elitism. In the 1960s, Julius Nyerere, the President of
Tanzania, once commented on the disadvantages of such an
- approach for developing countries:

The education now provided is designed for the few
who are intellectually stronger than their fellows;
it induces among those who succeed a feeling of
superiority, and leaves a majority of the others
hankering after something they will never obtain.
It induces a feeling of inferiority among the
majority, and can thus not produce either the

-egalitarian society we should build nor the

- attitudes of mind conducive to an egalitarian
* . society. On the contrary, it induced the growth of
a class structure in our country (Nyerere, 1968:47)

Mao Zedong strongly attacked the efficacy model of
-education. He believed such elitist education was merely
serving the interest of bourgeoisid; It was counter to
the ideals of socialism, inadequate for the building up of
.an egalitarian society. Mao favoured an education that
could serve the general masses and realize the ideals of
egalitarianism. |

Hao‘belieVéd that class conflict resulted from

uﬁequal wealth ownership as well as from ideological
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Vinclinations. Class conflict would Continue to exist even
'f;in socialist society. Thérefore, permanent revolution was
A3 inevitable._ Education, as Sn essential means of

':inculcating proletarian outlooks and changing |
counter-socialist ideological inclinations, was the place v
where c}ass»struggle,took place. In order to have
education serving egalitarian goals, traditiona{
administrations of school~system were replaced with
‘,control by workers and peasants. As’suph,ltne interests
'of the masses could be observed.l Education.uas.alsoj' .
decentfalized 'in that local production bi-igades or units \
uere»encouraged toirun theituown'schools. As a result;
more educational'opportunities'were provided for the
' masses. Contrary to the'elevation of quality in the
efficacy uodel7‘the tafget of the egalitarian model was
universal,education.__Prinary and secondary education was
expanded while the te:tiary level’feceived,a low priority‘
-’in’orderlto make~education more available to the general
.publiC. The elitist and academically oriented 'key point'
schools ‘wWere, abolished under this model )
_ ; The curr\gulum of the egalitarian model of o
.education wvas overwhelmed with political ‘concerns.

_COmparatively, course content was more flexible and the {

| period of study was relatively short. Knowledge of |
e'upolitics and g:oduction were_empnasized. This model

-
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emphasized learning through participationfand doinglin
order to realize Marx's ideal of polytechnic education.
Infornal education enjoyed special status}énder the
_ egalitarian modal. Factories and communes were/encouraged
to set up training programs for their workersland

. peasants. - Higher education for workers and»peasants were
promoted . to break the myth-'that tertiary;Education was‘for
intellectuals only. - !

The egalitarian model of education Qas'dominated by
‘political ideals, and it was this overepphasis on politics
_that had prevented the model, fron/becoming a truly ’
workable system. -For'political/reasons, intellectuals,
professionals, educators and yarious fields of expert were

condemned for their 'expertness' Peasants and workers,

3.:’who replaced the 'expert' &n the school administration

system, often had no educational background or vision

neceesary to develop a. workable curriculum other than to

i .ddgmatically emphasize political indoctrination. They

also turned ‘the schools into working camps for
~implementing the idea of combining education with labour.
Whether reforms were carried out under the aefficacy
or egalitarian model of education, it should be noted’ that‘
- all the educational reforms in China over the past three

’3«decades were initiated outside the schocls. Reform plans

d-ngere fornulated at the national level and'passed on to |

"t =
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regional levels. The Maoist egalitarian model of '

education was initiated hy Mao's sketchy ideas and.
directive outlines, and implemented!by local o
interpretation.— Given the rigorous_politicallatmosphere
and the fact that local peasant-worker schodl'
administrators were generally lacking in educational
background there were hardly any innovations other than

dogmatically following the sketchy official guidelines.

The efficacy modelf“as more carefully planned by the
centrel government anfrguidelines were detailed to |
'regional educationai functionaries or. schools, which were
asked to follow closely and were allowed little
variations. Clearly, the source “of change in both models
was from the central political leaders rather than
ieducators. While the political-leaders were pre-occupied
with political and economic cQ iderations, the objectives
of educational were merely tijggin with-—political and
economic}goals.;' | |

, In addition, all the educational changes were
‘carried out drastically without any pilot studies, field
" testings, or evaluations. For example, during the Greet?
| Leep'Forward Movement in 1958, when"theiueoist egalitarian
principle was laﬁnched( in the course of a nonth, 9,000
agricultural middle schools were opened in'the-province of

'Jiangsu, Zhejiang, Fujian, Hunan, and Liaoning, and more
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then 400 such schools were set up in Shanghei in just a
few days, as a result of the drive to implement the
principle of "work while you 1earn"~(Lofstedt, 1980:98).
‘bn the other hand, in 1962, when the efficecy model‘ﬁas in
vogue and_quality of;education was the main concern,
aqricultural middle schools were reduced from 22 600 with
2,030,000 students to 3 715 schools with only 266 000
students just in the course of a single year (Munro,

r -
11971:277) . Also, the total number of July 21 Workers'

‘Universities rose suddenly from 1,200 with 90,000

'enrollments in 1975 to 15,000 with 780,000 enroliﬁents in
1976. The sharp increase in enrollmentlwas used as
criticism of Deng Xiaoping, who was alleged to have looked

_down upon these workers' universities saying that they

' were only "colleges in. form" (Lofstedt, 1980:141).

With the centre to periphery or top-down process of
educetional reform% and with‘education goelsidesigned to
bmeet politicel-and economio,ends, rare}y‘were the
eduCatiohal reforms oriented to the needs of individuals.

streaming, competitive examinetions, and heavy academic

_ workloads were the norms for the effficacy model to

produce better experts. - Political indoctrination, class
struggle, and production labour,dictated'the'egalitarian
model of education. Efforts were made only to have

education-changed in response to political or economic

5
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needs. The subject of education, the human being, was
generally iqnofed.

ThoAprimary‘concern in Marx's theory of polytechQ}c
education was,tétally4&é§éloped ihdiviguals, persons with
full p:acticalvand theoretical knowledge of the technolégy y
of production, and the corresponding social and politicalv
relationéhipst Cie;rly, individual'é consciéusness and
thé_;bility to control tge world they live in was the
fpremost'concernviﬁ Mﬁrx?sleducational\theory. But
socialist education in éhin;'sindé 1949, was either
dominated by economic‘conéiderations in one model, or
political struggles in the other one. Initiative,
creativity, and independent problem-sqlving‘ability of
individuais'séemedrto be less important than the
cultivation of_dppropriate political mentality or
technical skills. Concerns of individuals were downplayed
“in the pfocess of education,'development of human was
neglected to give way to material and politicai gbais.
Individual was #gde not a subject of social transfbrmatiqn
but rather a 'tool' of it. v

| In the days'of the Cultural Revolution, milliong of
studegfs followed the insf:uctions of M#o to CArry out the
so-called cultural revolutions. Fanaficaily, millions of
youth participatéd actively in the movements.' Reéponding

to some idealistic slogans and directives, without
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hesit&tions,‘students rose up to‘strﬁggle againsf any
people who whs‘branded as gounter-revolptionaryvbf
"opﬁosed Chairman kao'. Many people who had participated
in the 'dastructiohs before cons;ructiohs' movements now
admitted that they were misled by the directives and cbuld
no%/judge‘the ppliticai“sitqatiqhd at that time. The lack
' of independent thipking gna‘jud§ament,\was probably the
‘résult of decadegfbf eﬁuéafipnal practic; that emphasized
contorﬁity and docility to political authority and
discouraged independéntﬁth§hkings. In this respect,
Aeducaﬁion in:éontemporgri China gps not different from the
tradit}onai feudalistic educatioh[ as they both-
emphasized, andH;ucceeded;'in the traiﬁing'of individual
to be docile and‘bonformable 'tqgls', rather than a persdn

with independent jthinking.

{
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