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© ABSTRACT

—The bnrpose of this stndy was to apply an assessment'mddel
wh1ch utilized discrepancy analysis; name1y, the Quadrant Assessment
Mode] to identify the inservice - tra1n1ng needs of schoo] administrators
‘at the 1oca1 1eve1 It was also the purpose of th1s study to gain
1nkormat1on concerning the va]ue of the mode1 in produc1ng the.
1nformat1on requ1red to 1dent1fy the 1nserv1ce training needs. The

s

‘data were co]]ected by means of a survey instrument conta1n1ng 13
‘task statements purport1ng to describe the JOb'Of the pr1nc;hai.

The task statements were d1str1buted among seven areas of respon-
s1b111ty The task statements were developed for use in.a prov1nc1a1
‘study by “the Department of Educat1ona1 Adm1n1strat1on at the
Un1vers1ty of Alberta.

The design of the study included trdstees;‘superintendents,
assistant superintendents,‘assistant princtpa1s and‘teachers as well
as principa]s.' Respondents were asked to rate each statement twice;
first, to rate the Impomtance of the Task for-the Principal and |
second; to rate the Current Ability of the Principai(s) to Perform
the Task. The data were analysed using descriptive statistics as
required by the Quadrant Assessment Model. For each task statement
_High-Low values were determined fer the Importance and -Performance
prpfi]es. On'the hasis of the Hijh-Low values, statements were,‘
placed into the quadrants. Those.statements nith high values for

both profiles were p]aced in Quadrant 1; those with high values for

;the Importance profile and low values, for the Performance profile

~..



were p]aced in Quadrant 2 those wwth Tow va]ues for: both prof11es |
were p]aced in Quadrant 3 and those w1th 1ow va]ues for the |
Importance profile but h1gh values for the Performance prof11e were
placed in Quadrant 4. Quaernt 2 1dent1f1es task statements for
which inservice train1nd;1s requ1red\ | . a

The . resu]ts of the survey were oresented to the or1nc1pa1s

for ut111zat1on in the 1dent1f1cat1op of the1r inservice training

requ1rements Eleven task statements were se1ected by the pr1nc1pa]s,

- to form the bas1s for the deve}opment of an 1nserv1ce tra1n1ng program.,,

These task statements ref]ected the concern for further development ‘

of the pr1nc1pa1s ab111ty to deal with tasks regardtng the evaluat1on.'

and development of. both 1nstruct1on\and staff.

An evaluation by the principa A regarding the Quadrant"

Assessment Model and-the information ¥ 1eh was generated revea]ed'r.'
«that principals perceived-the model as\a highty Satisfattory'method
by.which to identify their'inservicewﬁ ds. They perceived the
information provided to ‘be accurate, Yelevant and usetu].‘-Principals
perceived the quadrant disp]ay‘used by thehmodel as faci]itattng
| their utilization of the information. “

fhe above factors have led the research7r to conclude that
“the Quadrant Assessment Model is a useful needs assessment tool to -
provide va]uab]e information through which pr1nc1pa]s can 1dent1fy

vthe1r inservice tra1n1ng needs,_

O
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STATEMENT OF THE PROBLEM AND DEFINITION QF TERMS
7

i

In this chapter the changing rd]e of the school administrator
and sources of assistance which administrators may utilize for
,purposes1ofAin-service are'addresseq. 'Ng%ds assessﬁentrand_discrepancy
analysis are discussed. The pu;pose'of the stﬁdyvandﬁprobleh statements

are presented. Definitions of terms and delimitations age brovided.
. - \

CHANGING ROLE OF THE ADMINISTRATOR

Education in Alberta over the past decade has been subject to
many deVeiopments which have required the schoo] adminisfrator to
focus .increased attenfidn on ever§ area of responsibility related to
his job. Curriculum and Instruction has been affected through a
“myriad of changes in cUrricu]um éontent in virtually all major subject
areas. Increased emphasis upongthe provision of indiyidua11;ed
instruction, the Minister's AQVisory Committee on Student Achievement
(MACOSA), and the establishment of Learnihg Disébi]ities programs have
been but a few of the developments necessitating increased attention
by the school administrator in the area of Pupil Personnel. Rapidly
changing enrolments and séhoo]-based budaeting have required the school
administrator to devote areater attention to the areas of Support and

Resource Management. Minimum four-year teacher education programs,



recent resolutions of the ‘Alberta Teachers' Association regarding
formative and summative evaluation, and current unrest of teachers

with regard to contrdctua] ag:?ements certainly challenge the

expertise of the school administrator in the area of Staff Personnel.

The Objectives Based Education movement has- held implications
for the school adm1n1§iratoriin the form of Management by Objectives
and Growth Objective§'51anning Systems for schools. This need for
Tong-range planning and policy development has also placed demands
uponvthe administrator. Local and provincial curriculum commi ttees,
the community school concept and joint-use agreements of school and
community facilities have required the scﬁbo] administrator to
addres$ the area of Schoo]—CdTmynity Interface with renewed vigour.
Also in thg‘paSt decade, two sﬁLdies,tommissioned bv Alberta .
Education, the Worth Report and the Harder Repoft, have served to
focus public attention upon the educational system. This has
required the scgool administrator to make increased use of public

relations in order to ensure_the public fﬁatxthe'goals of:education

are being met in his school.

SOURCES OF ASSISTANCE

‘\1 »

Numefous avenues are‘avai]able through which the school
administrator may develop the knowledge and skills he may reduire to
remain effective in thié challenging time. Professional publications
and research literature may be utilized as sources of iﬁformationl
Graduate programs in Educétiéna] Admjnisfration at Alberta univer-

sities provide an excellent source of assistance to school-

(IRt



) | N
administrators and with the possibility of exteﬁded campus, programs
this assistanteiwi11 be even more accessible. Off—cambus evening credit
courses offered by the University of Alberta in éeveral locations
across Alberta, programs offered by Regional Offices of Alberta Educa-
»tion, inservice programs offered by local school districts, and
seminars, workshops and conferences sponsored by such organizétions
as Regional Councils or “chool Admfnistr§fion are addi£1ond] sources
of assistance which may be utilized by thévschool administrator.

To retain professional effectiveness, stature and dignity,
the school administrator must continue steadfastly to '
improve himself; to remain abreast of, and often sharing
in, innovations; to create for himself a disciplined

program of inservice education. (Misner, 1963:31)

K

NEEDS ASSESSMENT .

The key.to enqb1e the school administfato; to develép such a
~program of inservice educafion is the ability to ascertain, as closely
as possib]e; his personal needs. wa recent studies of the profes-i‘

sional deve]opment needs of school aHmipistrators in Aiberta,
Robertson (1975) and Pawliuk and Pickard (1976), both addressed the
needs of administrators ap a provincial Tevel. Project ASK, a three
§ear'under;aking of the Department of Educational Administration at

the Universﬁty of Alberta, again addresses the preservice and inservice
{

_'needs of'school administrators'at the provincial level. Théée studies
have provided valuable informatioh upon which to base professional
devé]dpmenf programs directed toward administrator needs at a
provincid1'1éve1.

Caldwell (1979:31) in avstudy identifying competencies for



professional deve]opment of principals in the Northwest Territories,
using a para11e1 study involving the North]and Schoo] Division in
northern A]berta, found that'”desp1te s1m1]ar1t1es in northern school
Jur1sd1ct10ns, major d1fferences may be found in priorities for
professional deve]dpment.” Stmi]ar]y, Project ASK has found that
items perceived as fequiring inservice by principals in Alberta vary
depending upon the criteria of type; size and 1ocatinn of school
used to group the requndente. xFor example, prineipals of medium
sized elementary schoels in urban areas'perceive thetr inservice
requirements to be somewhat different than/thdse of principals from
“large secondary schools in urban areas. 'Inservice needs Qf school
principals at a'iocaT level may be overlooked through the use of
provincial surveys.

Pullen (1958), in a presentat1on de]1vered at the Alberta
)Leadersh1p Course for School Pr1nc1pals in 1958, out11ned three

conditions with regard to inservice tra1n1ng techanues.

1. If in-service tra1n1ng is of value to the teacher, it
is also of value to the administrator.

2. In-service training is 1mportant only when it 1mproves B
the educational system of a commun1ty '

3. In-service training should meet felt needs.
To be effective inservice programs shonld address the needs
of the recipients of the‘program. A need as defined by Kaufman and
English (1979:343) “1s a gap between current outcomes or outputs and |
desired outcomes or outputs.” Furthermore, "the nature and 1mportance
of the gaps are critical, for if we choose tr1v1a1 or incorrect needs
to resolve, then we will not achieve the resu]ts we set out to

accomplish." The assessment of needs is cr1t1ca1 in providing the



informatién necessary to base an inservice proqram.i

‘A systematic, 1ogicéi approach to the identification of needs
is necessary to avoid fhe identification'of'needS’so]e]y upon the
basis of cufrent céntroversy, momentary urgency, or psiiticalu
éxpediency. This is not to indicate that these needs shqd]d not be
addresSeJ nor that they.lack impdrtance butbrather that needs of
equal or greater importance may bg overlooked unless a st;uctdred,»
formal needs assessment is used.

A needs assessment generates information other than needs. -
As defined by Kaufman and Engiish (1979) a needs asseSsﬁent is_“thé
formal harvesting, collection and lisfing of needs,‘piacing the needs
ih pridrity order, and selecting the needs of highési priority for
action." | T ‘

A needs assessment moaei using discrepancyﬁanaiyéis«ié a
valuable ioo] in conducting}a needs assessment. In addition toi
identifying ”géps" or needs, information provided by fhe degree of
the discrepancy is of use in placing the needs in priority order. Thg
Quadrant Assessment Model is a systematic process which compares
"Ideal" and "Real" profiles of a rd]e. Needs are identifiéd by the
Quadrant AsSessment process on the basis of major distrepanciés
between High and Low values for the "Ideal" and "Real" profiles.

Four quadrants Qr areas of digcrepancy are determined. The quadrant
formed by High Ideal and Low R;a] generates higher pkiority needs.

| The Quadrant Assessment Model ha§ been used‘in other geo-

' graphic 1qcations énd in studiés of larger scope; however, it has not

been used in Alberta in a study at the Tocal level.



The three factofs discussed above, namely, the changing fo]e
of the school administkator and ensuring requirements‘for 1mpfoved |
skills, a need for assessment'at the local level, and a discrepancy
model not used at the local level in Alberta have given rise to: the

purpose of this study. -

PURPOSE

The pbrpose of thfs study is to apb]y an assessment mode]
utilizing diécrepancy analysis, namely, the Quadrant Assessment Model,
to identify fhe inservice training‘needs of schoo] adminiétfatorskat
the 1oca1‘1eve1. It is also the purpose of this study to gain informa-
tion concerning the abi]ify of the model in producing the informat1on
required to identify the inservice training neédS<

| In question form; the purposes may be presented as fo]iows:

1. What taSks.aré considered by trﬁstees;\superiﬁtendents,
assistant superintendents, priqcfpé]s, assfstant principa]#, and |
teachers fo‘be 1mportaht for effective perfofmance by p;incipals?

| - 2. How doe§ each'respondent group of trustees, superintendents
ahd_assistant superinténdents, principals, assis;ant principals, and
teachers rate the current ability of the pf&n;ipa1s to perform each
'task?

3. What needs requiring development through inservice programs
érise.from discrepancies between those tasks requrjng effective
performance by principals and the perteived current ability of the
principals to perform”thehtasks? | |

4. How do principals rate the vaiue of the Quadra)%\Assess-

ment Model in identifying their inservice training needs?

»



DEFINITION OF TERMS.

.

b

Quadrant Assessment Modelr A needs assessment model utilizing

discrepancy analysis deve]oped by Gaston Pol and Lloyd McCleary
at the Research %nd Development Laboratofy,‘Univeréity of Utah.

Chapter 2 will describe the model in detail,

Task Area: An area of respohsibility of the principa1; The seven
task areas_as fo]]owvwi11 be used in thisustudy.'
a. Curnitqium and Instructjon»(CI): ‘That area concerning what
is beTng taught and how it is being taught.

b. Staff Peézé?nel '(SP): That area concerning the certificated

(@}

staff of thé school. .

Pupil Persoq}e] (PP):  That area concerning the students of

the schoo]<i§tudent problems, recbrds, etc.).

d; Support Manaéement (SM):. .That area concerning the management
of school plant, transportation, and hon-certificated staff.

e. Resource Management‘(RM): That area concerning the acquisition
and uti1izatidn of human, monetary and maferia] ré;oufces.

f.  System-Wide Policies and Operations (PO): That area Concekning

the operation of a schéoT?aS'part of a district.

g. School-Community Interface (SC): That area concerning

community and pubTic relations.

[#

Task Statements: Statements purported to describe the tasks performed

by the school principal as generated by Project'ASK. (A comp]éte

list of statements is provided in Appendix 1.)
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DELIMITATIONS

: ‘ . A
This study, by the very nature of its purpose, is limited to.

fhe principé]s of one schoo] district of Alberta, namely, the Grande
Prair%e School District #2357. Attempts to gener$1ize_the information
to a particular group other than than which generated the dat% would
not be valid.

| fhis study do§§ not vaport'to design an inservice program to
meét the needs of'brinc§pa1s within the Grande Prairie S.D; #2357 but
is intehdeébrather to provide the information basé ubon which the
inservicé needs‘méy be identified. /
The information generated in this study is intended so]e1y for

the purpose of assistance to the'principa1s'of the Grande Prairie

'S.D. #2357 in the determination ofitheir own inservice requfrements.

It is not intended as a basis for summative eva1uatidnh
- SIGNIFICANCE

~ Numerous avenues exist'through whith‘échoq1 administrators may
gain aséistance with professional development programs. Insérvice
needs which are perceivéd by school administrators as most immediate
will differ depending upon numerous factofs,,time and'educationa1
setting being but two such factors. Should the Quadrant Assessment
Modg] pfove capable of generating‘information for use by school adminis-
trators in one local area for the identification of their inservice

requirements, while remaining cost and time efficient, school adminis-
' \

- trators in other jurisdictions may benefit from'a similar process. .
. 4 i . - * U - . . . -



~ SUMMARY

In this ﬁhapter, the rationale and approach for the identifica-
tion of inser%iﬁe réquireménts of school admiﬁistrétors'at the local
level have been presented. The purpose of the §tudy and problems -for
~research have been given. Basic dé}initions:énd de]imitations have

been provided.

e
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wthapter 2

THEQRETICAL BACKGROUND AND REVIEW OF RELATED
LITERATURE - :

'In this'chapter the theory related to the study is addressed.
The Quadrant Assessment Modé] is-presented in detail including the
pasf uses of the model. Recent studies concerning thefbrofessional'
develppment'fequirements'of the 'school administrator in A]berta are

‘ reviewed.
THEQRETICAL BACKGROUND

When approaching the prob1em of asse551ng the needs of schoo]
adm1n1strators, two very critical cons1derat1ons are the)Job be1ng
performed and the context in wh1ch it is being performed Before a\'
needs assessment concerning any g1ven job mayiqccurvghe JoB itself
requires deffnition or description and those,{nvo1ved in %he assessment

“must be determined.
| The composition of the job of the school admini s Been
;/,ﬂr’,glgyed,fnem«a' |

R
administration as areas of respon51b1]1ty, processes, sk1]1s, role

perspectives. TheSe perspectives have viewed

expectat10ns, competenc1es, and ana1yt1c descriptions of behav1or
Using edch of,these perspectives contributes to the understand1ng of

the function of the administrator.

10
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One approach to the @dnceptualiéation of educational adminis;'
“tration wh1ch frequent]y appears in the 11terature is that provided by
M1k1os (1968.1). .He uses the componentswof nrocess and operational
area to form’a matrix. The processes are identified as p]anhing,'
decision-making, drgénizina, éo—ordfnajing, communicating, influenting _
and evaluation. The opérationa] areas are‘identified as school
progrém, pupil oeréonné], staff bersonne], community relations,
‘physical facilities and school»managémént. Thus, the matrix
formedlthrdugh'tﬁeiuse of 7 pfocesses and 6 operational areas would -
contain 42 ce]]s;

Within this,hatrix ce11S-app1icab1é to a.particu1ar admiﬁfs-
trative position could be identified and furtheﬁ, indicators toqu be
deve]oped for each identified cell. For examo]e, in cons1der1ng the
oos1t1on of the principal an 1nd1cator of the cell formed by the process
of p]anning and the operational area_of schoo]l program is reflected in
the statemént fthe principal n}ans alternative educatioha] programs

?

for students consistentlv failing in reqular programs."

Another approach or method used to conce izé administration

Katz (1955:33) identifies three basic

is expressed in te 1s.

skills fo% effective administratjon. These are technical skills,

~ human skills and conceptual skills. _‘ 5 o

)

Technical Skill

. An understandlna of, and proficiency in, a specific kind
of activity, part1cu1ar1y one 1nv01v1ng methods, processes,
procedures or techn1ques :

Human Skill

Ab111ty to work effectively as a group member and bu11d
cooperative é&ffort within the team he leads.



Conceptua] Skill ,
What Chester Barnard 1mp11es when he says the essential

aspect of the executive process is sensing of the organization

as a whole and the tota1 situation re]evant Lo it.!

Ind1cators for each classification of sk11]s cou]d be deve]oped
for the - adm1n1strat1ve pos1t1on being cons1dered Related to the -
pos1t1on of the pr1nc1pal for example; an indicator of a Human Skill
is ref]ected in the Statement “works with feachers and students to
estab11sh a good school climate."

. ~ Mintzberg (1973) uses eight_categories of basic skills to '
describe administrative work. Pawliuk and Pickard (1976:9) in dis-"

cussing th1s c]ass1f1cat1on present the categories:

Peer sk11]s the ability to establlsh and ma1nta1n a network
: of contacts with equals.

Leadership skills:  the ability to deal wi. ordinates and
S .. the compé;fﬁ}lgns/ef ority, ‘power and : Y
; ' ence. .

onf1ict-resolution skills: the ability to med1ate conflict,
handle disturbances and work under psycho]og1ca1
stress.

‘information-processing skills: the ab111ty to bu11dunetworks,-
: extract and validate information, and d1ssem1nate
1nformat10n effectively.

Sk111s in unstructured decision- -making: the ability to f1nd
"problems and solutions when alternatives,
» information and obJect1ves are amb1guous

Resource allocation sk1115 the ability to decide among
alternative uses of time and other organ1zat1ona1
resources. o
Entrepreneurial skills: the ab111ty to make sens1b1e risks and
implement innovations. o ) -
- : ' ]
Sk1lls of introspection: “the ab111ty to understand the p051t1on
of manager and its impact on the organ1zat1on
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) Yet another approach is the'ana]ytical description of the
behavior of schoot adm1nfstrators through direct observat1on‘&°Du1qan
(1979) used th1s approach in a study of the schoo] superintendent in.
= Alberta. He observed actual on—the—Job.behav1or of eight superinten-
dents to develop a description of.that administrative posﬁtion.
McCleary (1973:2) encompasses elements\of}the‘three approaches
above in approaching admfnistration‘from’a pé?spective of competency. o ;fif

He def1nes competency as “the presence of character1st1cs or absence -

of d1sab1]1t1es wh1ch render a person f1t or Ato perform a

specific task or e describes the definition as possessing’ two

. ¢
key e1ement5'

‘4. The spec1f1cat1on of the task or defined role- dnd
2. ‘Indication of the knowledge, ability or other identifiable
character1st1cs needed to perform the task or ro]e

Thus in the assessment of’performance’of the schoo1 administra-
tor for the 1dent1f1cat10n of 1nserv1ce needs such factors.as sk11ls,.
processes, areas of respons1b111ty, tasks; competency and ro]e must

be cons1dered. These factors do not ex1st for the/adm1n1strator in
. ) /

and of/themse1ves‘ Campbell (1957:166) c1t1ng Ha)p1n presented the

_ fo]1ow1ng words of caut1on "Un]ess'one is extremely careful he

‘.

can be tempte%%1nto ta1k1ng about process as‘if it'werewa_free,"'~;
/ ‘

f]oat1ng affalr detached from the behaV1or of individuals.’

When cons1der1ng ‘the assessment of the performance of schoo1

rtors it is wise to consider the p051t1on in a broader
context Behav1ors or acts demonstrated by the schoo] adm1n1strator
in- the performance of his JOb are‘hot nere1y dependent upon the

'pr1nc1pa] alone. ‘ - : . .

TIPS VN TP R PP Y P
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The model developed by Getzels and.Guba (1957) demonstrates

the concept of administration as.a social process.

NORMATIVE. (NOMOTHETIC) DIMENSION -« =

Ihstitution.f————ayRo1e

_ . ) . Observed
. System_ P ‘Behavior

- /y\)

Individual —> Personality —>Needs Disposition

 PERSONAL (IDEOGRAPHIC) DIMENSION

Figuhe ]
General Mode] Showing the- Organ12at1ona1 and Persona]
Dimensions of Social Behavior
(From Getzels and Guba)

Campbell et al. (1977:185), in discussing the normative

dimension, ‘state:

Ayt Rl e A a7 A S e L

“Roles are def1ned in terms of role expectat1ons A role has
certain obligations .and responsibilities, which may be termed
"role expectations” and when the role incumbent puts- these
obligations and respons1b111t1es into effect he is sa1d to
be performing his role. o

~ They state further that
Roles are comp]ementary——lnterdependent in that each role
derives its meaning from other related ro]es in the
organlzat1on, : . '
As others in related roles determine the"définition'of the role
1t fo]lows 1og1ca11y that they shou]d a]so be 1nv01ved in the assess-

ment. Thus thé percept1ons of the schoo1 adm1n1strator and the per-

- ceptions of those 1n;re1ated roles should be 1hc1uded ina needs




7]

assessment. In using'perceptions Enns (1966:1) states:

Perceptians are not simply accurate reproductions of

objective reality. Rather they are usually distorted,

colored, incomplete and highly sub3ect1ve versions of
reality.

Wh#1e’presehting‘a limitation for consideration, it is not to
conc]ude that the use of perception§ is not of value. While other
approaches, such as checklists of behavioral‘objectives, may provide
a more systematic and complete approach, they are usually done on an

individual basis and require a great deal of time to conduct. For

purposes of the identificdtion of inservice needs the time dimension

is critical. The goal of such a needs assessment is to assist the

role ineumbent while he ié currently performing the role.

The perceptions of. those in re]ated ro]es'can be of great
va]ue in increasing the awareness of the ro]e 1ncumbent This increased
awareness would further assist the role incumbent in the se]ect1on of

needs for professiona] deve]opment For example, the school adminis-

trator may perceive h1s performance as ééraq@ates to a particular group

T F

- as be1ng ineffective whereas the group itself perceives his performance

as being effective. This knowledge could be'va1uab1e in assisting the

‘administrator to decide whether or not to identify a need in that area.

The Social Sciences have established the fact that the

" behavior of an individual in any given situation depends to a great .

extent on the way in which the individual perceives the situation. To

overcome any biases which may be reflected in the perceptions of either

the role incumbent or those in related roles, the inclusion of the

perceptions of numerous groups is desirable.
. . —

15
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Indicators of performance should-reflect abilities, skills,
processes, competency and expectations. Task statements have been
used to accomplish this. Parsons (1977:2) in speaking to statements
of competency cautions that "the more general, the less the statement
can serve . . . as a criterion for evaluation.” In being mor; R
specific “1t is the need to interpret a very general statement that
has been e11m1nated " On the other end of the continuum he a]so
cautions against using statements which are too specific as "the resu1t
is isolating the item from context of some meaningfu] use. State-
ments of purbose]ess behaviors cannot be edncationa11y valuable because
they do not call for intelligence." The definftion of competency used

by Parsons (1977) may serve well to conclude this entire section:

A competency is seen as the ability to use a concept
or theory as a tool for some purpose.

RELATED LITERATURE

The Quadrant Assessment Model
An overv%ew of the Quadrant Assessment Model has been

written by Sanders (1979). Briefly, the orocess-involved may be
described as follows: °

’ 1. The participants in the needs assessment are asked to
react to a list of task statements that are purported to describe
their jobs. In doing so, they provide both a measure of the importance
‘of each statement as an ideal or desired outcome and a measure of the
" real or actual accomplishment at each task.
2. Discrepancies between the "ideal" and the "real" assess-

ments are determined.
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3. The discrepancies are used to organize the task statements
in such a way that inservice needs ére'identifigd.

Using thg high-low scale which is employed for both the "ideal™
and the "real" assessments, the data are first organized in the manner

indicated in Figure 2.

~ Ideal ; Real

Figure 2

v

\'4

Diagrammatic Representation of QAM Showing Key Re]at]onsh1ps
(Source: Miller, 1979)
Once the task statements are organized as ih Figure 2, it is

a simple procedure to place them in the four quadrants indicated in
Figure 3.  The procedure can be described as follows: (1) those
statements with high scores 1n both the “1dea1” and ”rea]“ dimensions
are p]aced in Quadrant 1; (2) those with high scores on the ideal
dimension, but low scores on the real éimensidn are placed in
Quadrant 2; (3) those with low scores on both dimensions are placed
in Quadrant 3; and (4) those:with Tow' scores on the ideal dimension,

but high scores on the real dimension are placed in Quadrant 4.



I

Low
Real

High Ideal

Quadrant 2 Quadrant 1

Quadrant 3 Quadrant 4

Low Ideal

‘Figure 3

Diagram Representing the Four Quadrants of QAM

High
Real
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Interpreting the Information P
in_the Quadrants I

B
Y

Once the items are arranged in quadrants, needs assessment

information can be extracted by interpretingbthe quadrants as fo]]ows:'

1. High Ideal - High Real (Quadrant 1)
| This quadrant coﬁtains stateménts describiné tasks whichrare
seen as relatively important and which the respondents percéive they
can presently achieve at a'hiéh Tevel. That is, peopie in the position
_ being considered should be able to and can accohp]ish these tasks.
It follows that, prior to assuming the‘job, candidates should acquire
the skills and know]edge necessary to complete the tasks, and that the
major responSjbi]ity'1n'faCj1itating development of these skills and
k;owledée should be assumed by pre—servicé tfaining institutions. -
Principa]s in the field may find the statements in this quadrant a
valuable guide to assist themselves in the deve]bpment of a more
clear definition of their roles. Sdperinfendents may find this’group

of statements worthwhile as~indicators of the performance of principals

within their jurisdiction or as guidelines for hiring principals.

2. High Ideal - LowiRea] (Quadrant -2)

This quadrant contains statements describing fasks which'are
seen as re]étive1y importént but are not being performed as well as
other tasks in-actual practice. These statements indicate the
inserviée requirements and may form the basis for 1ohg‘or short

range inservice programs for the administrators within a district.

w
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3. Low Ideal - Low Real (Quadrant 3)

This quadrant contains statements deserbing tasks which are
seen as béing_}e1ative1y unimportant and are not receiving a gréat ‘
deal of eﬁphasis-in actual pkactice. This is not to conclude that
they are not necessary_tasks for the ddm{nistrator to perform but
rather that considering their‘fmportance Qithin the range of tasks,

they are}receivihg the time and effort that they demand.

4. Low Ideal - High Real (Quadrant 4)

This‘duadrant contains statements describing tasks which ére
seen as being ré]ative]y unimportant but which respondents have the
ability toyaccomblish. P]acement_of tasks into this quadrahtAmay:be
1ar§e1y due to the nature of the task itself, however, these state-
ments should be looked at carefully by each respondent to déterminé
whether or not va]ﬁabie time is beihg spent on these tasks. "One is
often diépdsed to do those things of which he is capéb]e.” If the
respondent is spendjng an excessive amount of time on these tasks, he
may wish to redefine his role or perhaps take a course in time manage-
ment. |

Past Uses of the Quadrant : f‘ ' p
Assessment Model

This process has been used in a number of studies. Six such

| studies are descr1bed below:

1. Progect for the Development of Administrative Sk1]1s and Knowledge
| This project is cUrrent]yAbeing condutted by the Department of

Educatibnal.Administration at the'University of Alberta. Project ASK

is a three-year undertaking with the purpose of generating information



to help make pre- and inservice programs more responsive to the needs
of the field. The first year of the project has recentiy been
compietedt The principaiship in Alberta wasltherfocus_of attention
during this first phase. »

The Quadrant Assessment.Mode1 was’ used to process the informa-
tion gained through a province-wide survey inv01Ving ha]f of the |
prinCipais in the province and all of the superintendents. QAM
profiies of the prinCipa]ship in different types of schools and juris-
dictions and an inventory of critica1 skills and knowiedge for key
task areas were produced.' Additional information regarding the.ievei
of proficiency required by the principa] for each task and‘how |
proficiency was best acquired was also requested-in the survey. An
open -ended question requested respondents to identify critical tasks

for the future.

2.‘ Deros Study in Connecticut

The Quadrant AssessnentiMode] was used in thisLstudy to ana]yse
not on]y the ideal and'reai proficiency levels but also detect differ—
ences attributable to urban, suburban, and rural locations and to
jdentify differences in perceptions ot role among high schoo]‘principais,
board members, superintendents, teachers and vice principals. An
instrument consistinoﬁof'sixty competency statements equally dis-
~ tributed among twelve areas of competence was used to gather the data.
The consensus of the respondents indicated a need for increased
_ emphasis to be placed upon those competencies and areas of competence

which address themselves to the instructional process. This finding

‘was particularly definitive within the teachers' sample.



3. Pol Study in San Antonio, T€Xxas

The model was nsed‘in this study to_deve]op a personalized
program for the inservice education of each principal within the school
districtgand provide information for role clarification and definition.
An instrument Consisting of sixty competency.statements distributed
‘over fourteen areas'of'competence was used to gather'fhe data.

Data for ea;h principal were reported in thevfinai document.

4. Miller Study in Arizona

This study used the mode1~to determine_the competencies
necessary for administrators of the community education program in
Arizona occupying either,thebroie of superintendent, district
" coordinator, principa]ion program director. A séries of WOrkshops
invo]ying administrators currently holding the positions‘mentioned
 above was used to generate a set of competency stétements for each
‘role. These sets of statements ranged in number from 16 for the role
of superintendent to 33 for the ro]e}of district coordinator.

‘Two outcomes indépendent‘of the findings are of particular |
interest to this researchér,regarding the use of the QAM for the
identification of inservice needs at the local level.

Inasmuch as school practitioners were directly responsible .
for generating the data, the confidence in the data and its
“use in school settings was very high. It is evidently
important to school administrators to know that they or .
credible peers were responsible. in the development of data
for the description of their positions. (Miller, 1979:50)
A fourth outcome of group’participation was that individual
community educators were able to diagnose personal areas

of weakness in a non-threatening environment. Each

individual who participated in the study could assess his
- or her own performance through the development of Ideal,

22



23

»

* Real-Self and Real-Others profiles. This enabled individuals P

to determine the types of competencies that they possessed

and those they needed in order to strengthen their performance.

(Miller, 1979:50)
5. Gale Study in Rural Bolivia
6. Pol Study in Urban Bolivia

These parallel studies‘by Gale and Pol used the Ql;adrant~
Assessment Modélkto brovide a data Base from~which educational
“programs (inservice'ahd preservice) could be p]anned>for principa]s
in Bolivia. At the time the studies were written Bolivia had no
educational programs for'train{nélprincipals,‘and a data base did
not exist that WOuld'assiét‘the Bo1ivian'M1nistry of Education in
p]ahning preservice educational progranms . | |

Principals, central office personnel and teachers werevasked
to respond yo two forms of an jnstrumént épnfaining sixty‘taék state--
ments'éddressing twe]vé areasvof tompetehce. Two conc]usioné  _ |
independent of the spec1f1p information producedvare of intérest to
this study: | ’

1. The Quadrant Assessment Model was capable of identifying -
' needed Areas and Components of Competence. (Pol, 1973:

165)

2. )The data derived from the Quadrant Asseésmeht Model was
dependable and can be used for planning educational
programs. (Pol, 1973:165)
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RECENT ALBERTA STUDIES OF THE PROFESSIONAL
| DEVELOPMENT REQUIREMENTS OF
ALBERTA PRINCIPALS

Two recent studies of the_professional development requfremehts
of Alberta princﬁpa]s have provided va]uab1e.direction for this étudy.
~Although these studies'a&dresS‘the requirements at a provincial level
rathér thaﬁ the local ‘level, the recommendations made by thé étudies
hold imp]icagions for‘this study.

In the study commfssioned by theQFie]d Activities_Committee

of the Department .of Educational Administration of the University of
. -

Alberta (Paw]iuk and Pickard, 1976), administ}étors in the study
~identified evaluation of staff personnel énd school prdgraﬁgzas being
the most importan£:néeds és well as planning as it relates to school |
programs. Two of the eighf recbmﬁendﬁtioﬁs made to the.Ffeid |
Activities Committee hold directiimplications fbf this stﬁdy.\ These
'recommehdations afef b | |

1. Successful professional development activities depend on

 the administrator's willingness to participate. The
findings in this study (Pawliuk and Picard, 1976] indicate
that few principals spend more than one percent of their
time on professional development and in fact; evidence -
in this study suggests few administrators are interested
in spending more time. It is' the responsibility of the
planners and organizers to motivate and encourage
administrators to attend these activities. e

2. Planning professional developméﬂ% activities should be

a coordinated effort on the part of the educational
agencies involved as well as the participants (principals).

- A majority of principals surveyed indicated a willingness
to plan and direct professional development activities.
InvolVement at the 'grass roots' may facilitate interest
and a desire to participate in these activities as well as
providing a means of injecting a practical and experience-
based perspective on professional development needs.



The methodology of this‘study will address these recommendations.

In dealing with a smai] groﬁb of administrators at a local 1eve1‘in the
idéntificationiof their 1nserviCe réquirements, motiVatibn and
encouragement fo both p]an‘énd attendtinﬁervice programs shQqu be
provided. |
, A masters fhesis by James Parker Robertson entitled "Adminis- |

trative Skills Development Needs of Alberta School Principa]s“ (]975)

found that processes related to the operational afeasvof staff pérsonnel

had the highest pribrftieé for skills deve1opmeht; The discrepancy -
ana]ysis indicated‘that the single process most in need of development

was evaluation. Suggestions for further researth resulting from the

‘ study by'Robertson have been used:by this reséarcher in the development

of this study.
Robertson suggested:

1. While the instrumentation used in this [study] was
considered suitable for an-exploratory study, it is _
the opinion of the researcher that the instrument needs
to be further developed.

2. This study has shown that differences in perceived
actual level of skill in administrative processes
occur for various sub-groups within the population.
Further research may be directed to intensive study
of these groups so the reasons for the differences
may be fully explored.

3. Previous research into the identification of processes
‘utilized by school administrators used outside observers
as well as principals to identify the processes involved.
.This technique may be used as a perception check of
individual responses to’'questionnaire items. Likely
participants in such a study would be teachers on the
respondent's staff, pupils, the school's community, and
school board officials. -
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These suggestions were instrumental in leading this researcher: .

to the development of a study directed‘at one specific sub-group of



administrators in the province, namely, the principals of the Grande

Prairie S.D. #2357, using an instrument based'Upon the task statements

developed for use with the Quadrant Assessment Model by PrOJect ASK
and ut1]1z1ng the perceptlons of teachers, assistant pr1nc1pa1s,

superintendents and trustees‘1n addition to those of pr1nc1pa1s.
 SUMMARY.

'1 In th1s chapter the theoret1ca1 background for the study and

\

- the Quadrant Assessment Model have been presented. Stud1es

E model and recent stud1es of the pr1nc1palsh1p in A1berta

b owed.

i
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Chapter 3

RESEARCH DESIGN

The research design uﬁed in this‘study is_out]ined 1n}tﬁis
chapter, The pdpy]atidn'chosen.énd_the deveiopment,andadﬁiniétra-.
tion of the instrument are described. This chapter cone1udes with a
description of the statistica]pregram5ﬁusedrin the aha]ysﬁs of the

‘data.
METHODOLOGY

The needé'asse$sment model used in this stud? wés the Quadrant
- Assessment Model (QAM) This mode] was discussed in detail 1n
Chapter 2. The model prov1ded the basis of the methodo]ogy used in
this_descriptive study. QAM categoriZesvinto Quadrant 2 those items
where major discrebancies occur when measures of the importance of the
item are high and measures of the performance of the item are low.
Ward (1980) c1t1ng Katz and Selltiz has presented the f011ow1ng
rat1ona1e for the use of descr1pt1ve studies in an educat1ona1 setting.
'Katz (1953) has observed that the’ exp]oratory study ' ‘
. "attempts to see what is there rather than to predict
.the relationships that will be found. It represents
an early stage of a science. From its findings may
come knowledge about important re]at1onsh1ps between
,var1ab1es" <. (pe 74) .
More spec1f1ca11y, the purpase of descr1pt1ve stud1es |

'm1ght be seen as one or both of the following:
". . . to portray accurately the characteristics of a



particular 1nd1v1dua1; S1tuat1on or group (with or

without specific initial hypothesis about the nature

of these characteristics); :

. . to determine the frequency with wh1ch someth1ng
occurs or with which it is assoc1ated with something -
1se ‘Y (Se11t1z et al., p. 50)

As the purpose of this study was to descr1be, as accurately as
possible, the character1st1cs of a geograptha]lyrllnked group of
principals in order:to gain information of»value in the determination.
of their inservjce_requirements,ithe usevofha'descriptive approach
” wou]dlseem appropriate. .The perceptions of the'principals involved

.With'regard to thelva]ue of,the'type,frelevance, usefulness and -
/accuracy of the 1nformation generated by the-Quadrant Assessment :
sModel were crucial in the va11dat1on of the methodology used in this.
| study. - The 1nformat1on was sought after the f1nd1ngs of the survey

had been presented to and d1scussed by the pr1nc1pa15

N
POPULATION |

V,The‘Grande'PrairiE‘S.D. #2357, Grande Prairie, Alberta
,expressed interest tn the study'being COnducted'by Project'ASk and
" indicated further 1nterest in a study of the pr1nc1palsh1p in their
: Jur1sd1ctjon Subsequent meetings W1th Mr. D. R. Tay]or Super1ntendent
of‘Scboo]s;'ASSjstantOSuper1ntendentsJNMr. Keith Wagner and Mr. Len
Luders;‘and-the‘principa]sduithin the djstrict acquired approval'for
;'the study as proposed | |
The des1gn for the study included all trustees of the schoo]
._board the super1ntendent and ass1stant super1ntendents, and a]] |

pr1nc1pals, ass1stant pr1nc1pals and teachers in the emp]oy of the

firGrande Prairie S.D. #2357, Board members were seen as represent1ng o

1
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parents and the 1arger community. Due to the Tength of the question-
naire and the nature of the study, perceptions of students were not
inc]q@ed in the design. The perceptions of four referent groups, in
addition to the self-perceptions of the principals, were uséd to
overcome any bias Which might otherwise result. Information generated
by these groups may well serve as valuable criteria for principals to

use when determining their inservice requirements.
DEVELOPMENT AND ADMINISTRATION OF THE INSTRUMENT

Development of the Task Statements

Data uséd in this study wefe collected by means of a question-

naire containing 113 task statements purporting to describe the job of

thecprincipal. Due to the similarity between PrOJect ASK and th1s

study, the identical list Qf task statements was utilized. The

'fo11ow1ng is a descr1pt1on of the development of the statements for

Project ASK. In this sect1on a review of the 11tera§ure and the

spec1f1c procedures used to deve]op the 1ist of tasksware given.
Competency-based concepts in the evaluation of teachers is

wigéspread in the UnitedIStates and is becoming 1ncreasing1y prevalent

in Canada. Application of this approach to the training and evaluation

“of principals was less visible until the state of Georgia initiated

Project ROME (Results Oriented Management in Education) in 1973 as hart
of an ongoing Management by Objectives program. Cooper and Dahlstedt
. | , ps ,

(1979) have summarized this project. L

The 1ist of 80‘competency statehents distributed among seven

: Gl . 0 Cl e C .
areas of administrative responsibility (Curriculum and Instruction,

Staff Personnel, Pupil Personnel, Support Management, Fiscal
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Mangement, School Community Interface and Szzzjnyide Policies and

Opefations) as identified by Project ROME w used as an initial
ihformation base. With the exception of changing "Fiscal Management”
._to “Resource Management," the seven areas of'administrative respon-
siblity haVe been retained for purposes of this study. Modifications
and additions were made to the initial list to suit the Alberta
context.

ULfsts of task statements used in a number of other projects
- were then reviewed and changes in the initial 1ist were made-to
encompass relévant task statéments from these sources. Other~1ists
incfaded those developed for use in studies utilizing QAM and des-
“cribed in Chapter 2. Miller (Ari;ona), Pol (Texas) and Déros
(Cénnecticut) were primary sources. A list developed as part of
~ the Principals 505 Project in New England (Goddu, 1977) containing

A ' v
22 competency statements distributed over four areas of responsibility

and a 1ist of 32 competency statements distributed over eight areas of

responsibility (McIntyre, 1974) were also screened.

The instruments used in two recent studies of the professional
'devé]opment requirements of Alberta pfincipé]s, Pawliuk and Pickard
(1976) and Robertson (1975), were screened for material relevant to
the development of task statements which would, as closely as poésib]e,
describe the current role of the principal in Alberta. |

In addition to a literature revieﬁ, workshops invo]viné Alberta
superintendents and brincipa]s currently aqtive in school administra-
tion and input from two adVisOry committeeé to Project ASK were bsed

in the development of the task statements: The following sectian n
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relies heaVi]y upon the description of the procedures used as pre-
sented by Caldwell (1979).

Specifically, the following procedures were used to develop
the 1ist of tasks: »

a. The 1list of tasks identified in Project ROME (Geqrgia)
was used as a.starting point and this Tist was initially screened by
the project team and graduate students. Modifications weré made to
suit the Alberta scene.

b; The revised list was sUbject to critical scrutiny by ihe
internal (Department of Educational Administration) and external.
(nominees of i;terest groups in ATberta)/advisory committees to
Project ASK.

C. quther revisions were made following additional review
of related literature.

'd. A workshop was held October 26, 1979 at the Edmonton Inn
invoTving-experienced principaTs and superintendents currently | |
employed in schools or systems which varied in size? location (urban}
rural, remote) and level (elementary or secondary). Participants
worked in three groups, each'compbsed of princ{pais and superinten-
dents combined, to brainstorm with the purpose of generating as many
task statements as possible which described the job of the school |
" principal. Participants were not made aware of the list of task
statemenfs\which had been previously developed through the'1iterature
‘review but were gijven seven areas of fesponsibi]fty to provide a
framework for their activities.} These areas of responsibility were

Curriculum and Instruction, Staff Personnel, Pupil Personnel, Support
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Management, Resource Management, Syétem-Wide Policies and Operations,
and Schdol—Community Interface. More than five hundred sfatements
were generated at this workshop.

e. Members of the project team workiﬁg with graduate students
:ﬁeduced the_workshop statements'by combining the statements which over-
lapped. Task statements genératédﬂwhich were not included in the Tlist

generated b} step' ¢ were then inc]uded.

f. The final result from the review of literaturé and the
input of_administrators'currehtly in the field was a list of 112 task
statements purport{ng to describe the job bf the school principal in
the pfovince.of Alberta. The task statements were d%stributed among

the seven areas of resbonsibi]ity as follows:

CUrricu]um and Instruction 24 statements
Staff Personnel | - 22 statements
Pupil Personnel B 26 statements
Support Management 7 statements
Resource Management | 13 statements
System-Widé Po]icfgs and Operatiohs 13 statements
Schoo]—Community Interface‘ | ) 7 statements

Pilot Study

During“a workshop held in Calgary on November 2, 1979, a
qﬁestionnaire composed of 112 task‘statemenfs was piloted. For
purposes of the questionnaire, the task statements were placed in
random order using a table of random numbers (Popham and Sirotnfk,
1973:367-371). _Pgrticipants in the wokkshdp‘Were principals and

Euperintendents from southern Alberta. They were asked to respond



to the task statements using a five-point. Likert sca]e,‘one (1ow)band
five (high) to rate Importance of the Task to Principals and Current

Ability of Principals to Perform the Task.

Respondents were asked to comment upon the design and content

of the questibnnaire. From this pi]ot‘a number of findings'emerged
and were incorporéted in the design of the.instrument used in this
study. Respondents perceived the instrument as a valuable tool which
encompassed the tasks of the school principal. One additional task
statément was suggestédfand was included undér the'afea of Staff
Personne]'bringingbthe}tofa1_1ist of statements to 113, The task(
statement suggested was:

Promotes and ma1nta1ns good’ work1ng relationships w1th and
among staff members.

The respondents found the wording of some task statements
confusing and suggested some changes. These ‘changes were also
1ncorporated. An example of such changes has been,provjded here:

Original Statement: Facilitates student teacher activities.

Reworded Statement: Facilitates activities related to
o student teachers.

Respondents and graduate students involved in the statistical

.ana]ysis suggested that the Likert scales be consistently placed
opposite the first line of the task statement. Perhaps the most
va]uab]e result of the pilot was:in the field test1ng of the process
and a successful demonstration of the Quadrant Assessment Model as a
needs assessment technique. | |

In addition to the Calgary workshop, the instrument in its

revised form was used by Project ASK with the trustees, suyperintendents
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‘and principals of the Yellowhead School District at at a workshop held

in Edmonton on March 28 and 29, 1980. ‘The purpose of this workshop
was to assist the district in the identification of the inservice

requirements of the prfncipa]s of the district. Reactions of the

participants throughout the workshop .and on evaluation forms comp]eted'

at the end-of the workshob indicated thatlthe.pr0cess and the_informa-
tion generated were of value.” | '

| A similar evaluation form was used with principalS of the
- Grande Praifie School District to gather information regardjng the

value and accuracy of the findings of this study.

Instrument \
Datq in thé study wereico]]ected‘by means of an jnstfument
containfng 113 éask stateménts‘dfstributed among seven areas of
‘Eesponsibi1ity. Respondents were asked to rate each st@tement twice;
first, to rate tﬁe Importance of .the Task for the Principal and
second, to rate the Current Ability of the Principal(s) to Perform
the Task. A five-point Likert scale was pfovided for each rating,
Tow being one and high being five. The instrument used in the
collection of‘the data for tﬁis,study has been attached as Appendix 2.
Respondents wéfe asked to indicate their current position
with the Grande Prairie S.D. #2357vfrom the following poéitidns:
| Trustee | |
Superintendent (or Assistant Superintendent)
Principal | |

Assistant Principal. T

Teacher.
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The quest1onna1res were not coded prior to comp]et1on by the respon-

‘dents so that anonym1ty would be assured

Adm1n1strat1on of the Instrument

At a meeting in Grande Pra1r1e on February 28, 1980, w1th the
pr1nc1pals and superwntendents of the school d1str1ct procedures for
the comp]et1on of the questionnaires were reviewed. In part1cu]ar
it was stressed that respondents were to assume thatvthe principa1s
could work with others 1n.the completion of £hé tasks. It waS»also
c]arified'that in responding to the items of the questionnaire
| super1ntendents ass1stant super1ntendents and trustees wou]d be pro-
v1d1ng a genera] rat1ng of a]] ‘the pr1nc1pa]s in the;d1str1ct
ass1stant principals and teachers would be providing a rating for
the principa] of their school and principa1s‘wdu1d be providind a
self-rating. . -: B

Each of the principals undertook the task of ddstrjbutingf
the questionnaires'to-assistant principais and‘teachers in their
respective schools.. It was recommended that time at a regular staff

meeting should be allotted for the'completion of the questionnaires.

Mr. Keith Wagner, Assistant Superintendent;'undertook the task of dis-

tributing the questionnaires to members of the.school board and his
fellow superintendents at their next regular meeting. Sufficient
copies of the questionnaire were left with each principal and Mr.

Wagner.

In addition to the instructions discussed with the principals -

at the Febnuary,28 meeting, covering letters were a]so included w1th

each'questionnaire.- Covering 1etters are 1nc1uded in Append1x 3.
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Comp]eted questionniizes were sent to Mr. Wagneriat the
Central Off1ce of the distri and Mr. Wagner in turn‘sent them to

this researcher
STATISTICAL PROCEDURES AND PROGRAMS

The statistics used in this study were descriptive. Means:
standard“deviations‘and_T—scores (more commonly referred to aé.Z-seores)
were used. Popham (1973:20) states:

 Measures such as the mean, mediaq, and standard deviation,

in addition to econom1ca11y describing .data, can often .

sharpen teachers' perceptions of educational phenomena so

that they can reach more insightful dec1s1ons regarding
their 1nstruct1ona1 tasks. :

In~this,study descr1pt1ve statistics were used to sharpen principa1;'
perceptioné'of the data collected- so that they could reach more
insightful deCisionS regardinQ their ihserviee needs.

| ‘As completed questionnaires'qgre reeeived by'the researcher
they were coded so that responses by each of tﬁe five resbondent'r
groups could be‘cohpjled. Mrs. Julia Peng of the Division of Educa-
tional Services transferred the information frem the.questionnaires
to computer cards. A computer program was deve]obed by'Mrs; Christiane
Prokop, computer programmer fdr‘the Department of Educational \
’,Adminietration, using the language of Fortran IV. This program WaS'v
developed to provide the informatfon required for use in the Quadrant
AssessMent_Mode], | |

In addiﬁion to the above program, the Nonparametric Correla-

tions (NONPAR.CORR) prbcedure from the Statistical Package for the

Social SciehéeS‘(SPSS) was used to determine the consensus in the
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rankingVOf the 113 task statements in each of the two profiles by the

five respondent -groups. Spearman's Rank—Qrder Corre]ation was the
‘ techn1que applied by this procedure

Responses obta1ned through use. of the quest10nna1re were used
to establish two profiles. The profile formed by the first set of
responses was referred to as the Idea1 Prof11e and the prof11e formed
by the second set of responses was referred to as the Real Prof11e
The data generated by the respondents were treated by the computer
program in the fo]]ow1ng manner:

a. Each_respondent group was processed separately, thus five
sets of prof11es were generated. | |

b. For each prof1]e a tally of the responses was made for-
each task statement to 1nd1cate the number of responses at each Tevel
of the oné to five scale (one 1nd1cat1ng Tow importance or 1ow per-
formance and f1ve 1nd1cat1ng h1gh Qmportance or high performance)

c. A score for each task statement in each profile was N
calculated by finding the mean score.

d. The scores for each statement in each proft]e generated

in step c were used to calculate: (1) a mean score for the profile

‘(an indicator of importance) and (2) a standard deviation for state-

ments in the profile (an 1nd1cator of consensus).

e. A T-score waSIthen ca]cu]ated tor each task statements.in
each profile and on the basis of the T-scorest,the statements were
‘rank ordered within each profile. | | |

f. The mean for the profile was used as the cutoff‘point to

determine High-Low values for each profile.
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g. The‘task statements were then separated into the four
quadrants.

h. An averaged T-score was then calculated by averaging the
VT scores for each item as ca]cu]ated by step e in order to rank the »
v statements within each quadrant. Th1s represented a departure from
the procedure used in previous studies which ut111zed the QAM. These.
studies used a'weighted T-score calcu1ated by using twice the idea]
or Importance T -score plus the ReaT or Performance T-score divided by .
three For purposes of thws study no Just1f1c6t1on cou]d be found for
th1s we1ght1ng |

Further, it was found during the pilot test thatlfor purposeS'
of th1s study the rank1ng of the- statements w1th1n quadrants on the |
bas1s of averaged T- scores was 1naooropr1ate and a]though the prof11g%
generated conta1ned a rank1nq of the statements, this rank1ng was not
a'used for any pract1ca1 purpose. Quadrant}p1acement:and consensus of
the quadrant placement of 1tems by the respondent groups were used.to
select the items requiring inservice. Al1 items, regardless of their
rank order, were considered. | | |

Researchers wishing to utilize the OAM for purposes stmilar to
thts’study may be advised to consider two alternatives: either to o
omit the ranking of statements within each quadrant entire1y and.con-
Sider a11“items within the quadrant; or,'if rank orderingtis felt to
" be worthwh11e to select items for some purpose, to rank the statements
fo]]ow1ng standard procedures of d1screpancy analysis, name]y to
subtract theperformance or real score from the importance or ijdeal

score. .
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For purposes.of the questionnaire the task statements mere
placed in'random order. rData}from.the'computer referred to each task
statement in'terms of thissorder. To presentrmore meaningful informa-
tion, reference to the task statement in terms'of its’appearanee in
the Inventory of Tasks (Append1x 1) was'substitdted |

For example: The pr1ntout of the pr1nc1pals responses 1fsts
the task statement of h1ghest pr1or1ty 1n Quadrant 1 -to be “"Ttem No. 20."
Item 20 on. the quest1onna1re was "Establishes policies and procedures ot

3

for studenE\d1sc1p11ne This task statement is 11sted as the twenty-
‘ fourth staiement under Pup11 Personnel 1n the Inventory of Tasks.
‘Thus, Item No 20 becomes PP 24. A1l 1nformat1on concerning the task
statements presented in the following chapter w111 be in terms of the
order of presentat1on of the task statement in the Inventory of Tasks

A key used to transpose the information 1s prov1ded in.

Append1x 4.
ASSUMPTIONS

:1. It must be assumed that the‘]ist of task statements was
comp]ete as’ far as definingvthe role of the'prjnéipa1 was concerned. o

2. It must be assdmed that all reSpondents interpreted' ‘ H
the quest1onna1re in the manner intended. '

3. It must be assumed that trustees; pr1nc1pa]s, assistant
“principals,teachers, superintendents and ass1stant_super1ntendents
were able and nilling to make accurate ratings of the current ability
of the principal‘to perform the task. | o |

4. For'purposes of statistical ana]ysis the Likert scales

used in this study were assumed to be at least interval scales.



LIMITATIONS

;ff~ Attempts to apply the information géhefafed by thfs study

to ] J%cular group othér than that whfch generated the dafa would
not a1 id. o | |

;‘ i 2. Information generated was re]étive and not.absolute, For
thatiiIZSOn, there was a 1ike11hood'th§t'“border]ine" items have been
p1ace§;5j inappropriate quadrants. jPrincipa]s weré providédvthe
opportuﬁ?iy to discuss the quadrant placement of thesé “bordér]ineﬂ

items orior to the utilization of the information.

SUMMARY

presented. The population has been discussed.qnd~the.deve]opment-and
‘administration of the instrument used in the study has been described.
The chapter concluded with a describtion of the statistical programs

used in the analysis of the data.

“In this chapter the research design used'in this study has"been"
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Chapter 4

PRESENTATION AND INTERPRETATION OF DATA GENERATED
BY EACH PESPONDENT GROUP

VThe data presented in this chapter waif generated by the
pr1nc1pa1s, superintendents (1nc1ud1ng ass1stant super1ntendents)
trustees, ass1stant pr1nc1pa]s and teachers of the Grande Pra1r1e S D.
#2357. The rate of response to the. questwonna1re is addressed the
findings»ofveach respondent -group are presented and d1scussed separately.
The primary focus for the presentation and discussion'of the findings_"i

is upon the’ 1dent1f1cat10n of the inservice requ1rements of the

- Fa

pr1nc1pa1s, and thus is centered around Ouadrant 2 1nformat1on

- RATE OF RESPONSE Tp THE-RESEARCH‘INSTRUMENT

Travers (1964:297) states "a quest1onna1re of some'1nterest
,to the rec1p1ent may be expected to show on]y a 20 percent return .
even when conditions are favorab1e Only. rarely “does it reach the
40 percent level. " These comments regard1ng the rate of response to

2

quest1onna1res 1nd1cate that the centra1 d1ff1cu1ty in the use of

quest1onna1res is the sma]T rate of return. A response rate of

60 percent or h1gher ‘Was ach1eved from the groups 1nc1uded 1n this
o study The response to the research instrument is summar1zed in
» ~ Table'l. The rate of response from the four groups d1rect1y

respons1b]e for the adm1n1strat1on of the schoo1 district was in

excess of 75 percent These returns gave confidence that the per-

cept1ons of each respondent group were adequately represented
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Table 1
Rate of’Reépohse tofthe SurVey InstrﬁméntAQSEd to,Deve]op»Task.
Assessment Profiles for the Identification of Inservice -

Requirements for School Principals of the
' Grande Prairie 5.D. #2357

Number Number - Percéntage of

" in Group Responding - Group Responding .
Principa]s: - ;.‘ 9. 9 o 100% -
'Superinténdents‘ 3 3 .__ o008
Trustees s & 0¥
l Assistant’Principa1s -9 . '} 7 '_ ' 78%

Teachers - 18 109 60
“C Towal . a8 Y€ 0 63

| | | | m,‘ e | ’

- |
: \ |
/'). ) v



- 3 reference base for those listed in step 4.

-

, - PRESENTATION OF DATA | o

The following format was uti]iged for the presentation of the
data for each respondent group: ‘ |
1. A QAM profile was prese;ted based upon the perceptions
of the group.

O

2. The mean score for the Importance profile and the Performance

profile are discussed. ,

3. An analysis of each quadrant for the percentage of task
statements from each area of responsibility was presented‘and
discussed. ”

| 4. The task statements from Quadrant 2 are listed.

5. Some statements from Quadrant 1 and .3 are given to provide

\

fay

. DATA GENERATED BY PRINGIPALS

‘A Quadrant Assessment Profiie for, the principals of the
.Grande Prairie S.d. #2357 based upon the perceptions of the pfincipa]s
is presented as Table 2. The mean score for the rating of thev
Importance of the'Task for the Principal was 3.782 which indicated

the principals perceived the majority of the tasks are relatively

~important. The mean score for{;he’rating of the Current Ability of

the Principal to Perform the Tasks was 3.662. This indicated that
fheuprincipaISHperceived themselves as being relatively competent in
the performance of the tasks. The Performance mean was lower than

the Importance mean and this was an indicator that areas for inservice

would exist. These means were used as the cutting points to determine

.
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‘Table 2

QAM Profile for the Principals of the Grande Prairie S.D. #2357
(Based upon the Perceptions of Nine Principals)
Quadrant 2 ‘ ~ Quadrant 1
High Ideal-Low Real High Ideal-High Real
(15 items) (51 items)
CI 10 "PO 10 PP 24 'SP 20 CI 18 PP 10
SP 2 PP19 RM 4 PP 16 RM 5
- PP 23 - Cl 24 SP 1 pPP21 SP 7
Cl 4 PP 18 CI 200 SP 15 SP 13
cr 7 SP14 RM 9 CI11 PO 4
CI 1 ci 8 SC 2 SP16 PO13
SC 7 PO 3 PO 5 SP 9 SPI1Q
PO 11 Sp23 SP12 SM 4 SP 8
CI 17 ] SP11 . sP22 PP 1 CIT2
CI 14 PO 9 SC 1 <CI 9
CI 6 SP19 (€I 22 PO 2
CI 15 . : ct 3 PP 7 PP 8
PP 5" ‘ : PO 8 PO 6 RM 2
CI 13 ' pp 22 SP 3 SM 1
Quadrant 3 - Ouadrant 4
Low Ideal-Low Real ' Low Ideal-Hiah Real
(31 jtems) : - (16 items)
SC 6 pPP12 CI 23 PP 4 RM TN
€I 5 RM13 PP 26 RM 6 SC 5
P12 SC 3 SC 4 M2
SP 17 RM 1 PO 7
PO.1 SM 5 RM 3
PP 3 SM 6 ' PP 25
pp 2 PP 20 PP 1N
Ck 2 SP 5 . PP 13
PP 9 PP 14 SM 3
PP 17 SP 2] RM 8
~CI 19 PP 15 : SP 18
RM 10 SP 6 SP 4
CI21 RM 7 CI 16
RM 12 PP 6 SM 7
Code: CI - Curriculum/Instruction RM - Resource Management
SP - Staff Personnel PO - System-Wide Policies and
PP - Pupil Personnel Operations
SM - Support Management ) SC - School-Community Interface
A listing of all tasks is contained in The Inventory of Tasks.
Ranking: Tasks are ranked in each quadrant on the basis of averaged T-scores.
3.782; X Real = 3.662.
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High-Low values for use in the placement of tasks into the quadrants.

The information contained in the Quadrant Assessment Profile
is relative, not absolute. This différentiation is necessary for
correct interpretation. .For example, task statements placed in low
importance quadrants (Quédrant 3 and Quadrant 4) should not be
perceived as being unimportant but fathérjasvbeing of lower impoftance
than task statements placed in high Tmportance quadrants (Quadrant 1
and Quadrant 2); Similarly, the placement of task statements in
low performance quadraﬁts (Quadrant 2 and Quadrant 3) 1is not to con-
clude that they are not being performed well but rather that they are
not being performed as well as task statements placed in high per-
formance quadrants (Quadrant 1 and Quadrant 4).

The task statements were rank ordered within éach quadrant
~and were presented highest to lowest from the top of the left-hand
co]umn to the bottom of the right-hand column. 'Principa1s were
cautioned against equating statistical importance with actual |
importance. For the interprefatioh;of task statements placed in
Quadrant 1 principals were advised fo view the task statements near
the beginniﬁg‘of the 1ist as being more firmly entrenched in the
qqadrant than those falling at the end‘of the Tist. Principa1s<were
advised not to view a task statement as being automatically more
“important than the task statements placed immediate]y‘fo1lowing.
Conversely, the task statements most‘firmly entrenched in Quadrant 3
~are those items near the end of éhe 115%) Principals were advised to
consider each of the task statements placed in Quadrants 2 and 4

individually,
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Principals perceive themselves as addressfng over 72% of the
tasks with fhe appropriate level of performance commanded by the
importance attached to the task. This was indicated by the placement
of 51 task statements in Quadrantll and 31 task statements in
Quadrant 3. Of the remaining 31 task statements, 16 were=placed in
Quadrant 4 and 15 were considered .as having implications for inservice
and were placed in Quadrant 2.

‘An analysis of the qdadrant p]acehént by principafs for the
- task statements from each area of responsibility (Table 3) revealed
that the majority of tasks related to Curriculum and Instruction,
Staff Personnel and System-Wide Po1;£1es:and Operations were per-
ceived as being relatively importént. ‘Taék stafements re]ated'to
School-Community Interface and Pupil Personnel were eQen]y distributed
among quadrants of high and Tow importance. The majofity of tésk
statements related to Support Management and Resource Management were
perceived as being relatively unimportant. |

Principals perceived themselves as performing relatively well
the majority of tasks related to Staff Personnel, Support Management,
Resource Managehent, and System-Uide Po1icie§ and Operations. Task
statemenis related to Curriculum and Instruction, Pupil Personnel,
and School-Community Interface were distributed approximately the
same among quadrants of high and 10w performance.}

'Of primary focus for this study were'the task statements
.:placed in Quadrant 2. 'Nine qf‘the 15 task stétements placed in this

quadrant on the basis of the-perceptions of principals were related

to Curriculum and Instruction. Quadrant 2 was the only quadrant
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Distribution by Quadrant Placement as Perceived by Principals

for the Task Statements within Each Area of Responsibility

: (Information Extracted from Table 2)
(Percentages Used are Approximate)

Quadrant|Quadrant|Quadrant|Quadrant
1 2 3 . 4
Y- w %2} 2] .W
o ) o o 2
oy o [l =
| [«3] (0N Q- QE)
E R4+ ¥ Y 40 z Y 4 Yo 2 40
3g/°5 3 (°8 3 |°§ 3 |°§ 3
E|l « E U LCE UV S E » “ £ UV
— QO] O W N V) v D v @
. ol o L 40 Y4 04+ 4 O+ 4
~ 'Area of Responsibilit 58§38 ° |53 ° |58 ° 153 °
i P y —Z0n- R (2 R |Zn R |ZWn 3
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Curriculum and Instruction | 24 9 38%| 9 384 5 20%| .1 4%
Staff Personnel 23| 16 70| 1 a3 ¢ 17 2 9y
\Pupil Personnel 26| 10 384 2 8% 10 38% 4 16%|
Support Management °7 2 294 o0 0% 2.29%| 3 »42%.\\\
Resource Management 131 4 31%]- 0 0% 5 38 4 3%\
. . ; \
l
System-Wide io]icies and
Operations * - 13 8 62%| 2 15%{ 2 15% 1 8%
School-Community Interface | 7| 2 293/ 1 143 3 43z 1 143
Total [113] 51 45%L15 139 31 28%| 16 14%




\

which did not encompass at least some task statements from each of the

ffareas of responsibility. Task statements related to Resource Manage-

. ment and Support Management were not perceived by pr1nc1pais as having

1mpiications for 1nserv1ce

The 15 task statements perceived by principals as having

implications for inservice were:

CI

- SP

PP

CI
CI
Cl
SC
PO
CI
CI

CI

CI

PP

- CI

10

23

7.

11

17

14

15

13

- Works with teachers in evaiuating the 1nstructiona1 c]imate

in the classroom.

Observes teachers in c]assrooms to assist in eva]uation of
teaching practices. .

" Establishes criteria for placement of students in school

programs .

Works w1th teachers in de51gn1ng methods for evaluating

*instruction.

Works with teachers in asse551ng the effectiveness of
teaching methods..

Includes interest of students in adapting and/or designing
curriculum,

Conveys community expectations to staff.

Identifies existing prob]ems in the school and relates these
to Tong range planning in the system.

.Establishes procedures for evaiuating progress toward
‘instructignal objectives

Works with teachers in designing c]assroom-env1ronments
conducive to 1earn1nq

| Maintains an adequate achievement testing program for diagnostic

and other educational purposes.

Utilizes research evidence in the profe551ona] ]1terature when
pianning educational programs

P]ans and organizes a guidance and counselling program for
students.

Utilizes input from community when evaluating the school
curriculum and instructional program.
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PO 10 WOrks with super1ntendent or designate in establishing system-
wide educational ‘goals, policies and procedures.

To provide a feferenge or basis for the tasks identified for
inservice, 10 statements in Ouédrant 1 BFe presented here. These
tasks were perce1ved by the pr1nc1pa1s as being tasks wh1ch were
re1at1ve1y 1mportant and be1ng performed relatively we11 These are.

tasks wh1ch should be developed through preservice tra1n1ng.

&

PP 24  Establishes policies and procedures for student discipline.
PP 19 Establishes a system for reporting pupil progress to oarents

Cl 24 wOrks with teachers and students to estab11sh a good school
<. . climate.

A\

PP 18 'Takeélaction_bn disciplﬁne matters requiring hisAintervention.
SP 14 Plans and maintains a system of'communication with staff.

- CI 8 . Plans a program, 1nc1ud1ng a timetable, which optimally
matches time, space, staff, students and subJect matter.

PO 3 0rgan1zes school staff in order to accomp11sh the educa- .
 tional goals of the school system.

SP 23  Establishes and ma1nta1ns qood working re]at1onsh1ps wwth and
among staff. _

SP 11  Assists in the recuirtment and se]ect1on of cert1f1cated
personnel.
. 8 ’ - .
PO 9 Implements provincial and school board policies affecting the
school. ,

Conversely, five task statements perceived aS'havﬁng Tow

rélative importance and low ability to perform, thus placed in Quadrant 3,

were:

'S¢ 4 Facilitates adult education programs.

Pﬁ 26 | Recruits students. (



CI 23 Determines whether course credit will be given for out of
schoo] act1v1t1es, for examp]e, mu51c :

PP 6 ‘Co11ects follow-up information on former students to improve
~ services provided by the school.

RM 7 Provides information for financial audits.

From the data based upon the perceptions of the principals,
'thé majority of inservice‘reQUiréments were drawn from the area of

Curricu]um'and Instruction.
DATA GENERATED BY SUPERINTENDENTS

'A Quadrant Aséessmenf Profi]e'for the princibais of the
Grande Prairié S.D. #2357 baséd upon the perceptfdns of the(supefin-
tendents is preéented as Table 4. A mgan of 4.056 for the rating of
Importance of the Tasks inditates thét superintendents héve peréeived '

. the tasks as“having relatively high importance for the principa].

A mean of 3.743 for the rating of Ability to Perform the TaSkvindicates'

that superintendénts'bérceived principalsAaé performing their jqbs
ré1atiVe1vae11, howgver not as well as commanded by the impoktance of
the task. The existence of inservice requirements is indicated by
these mean §cores.3 |

Superintendents pércefved principals as addressing only a -
s1ight majority (56%) of the 113 tasks in a manher appropriate to
the performance commanded by the importance of the task ‘This was

indicated by the p1acement of 35 task statements in Quadrant 1and

50

28 task statements in QUadraqt 2. Of the remaining 50 task statements,V -

| \ C - ,
however, almost half were placed in Quadrant 4 which indicated

relatively high performance by principals. A total of 28 task



Table 4

QAM Prof11e for the Pr1nc1pa1s of the Grande Prairie S.D. #2357

(Based upon the Perceptions of Three Superintendents)

. X Ideal =

Quadrant 2 ™ - ) Qu#trant 1
High Ideal-Low Real High Ideal-High Real
(28 items) (35 items)
SP16 PO 8 ‘ PP 19 SP 22 PO 5
PP-1 SC 7 N ClI 16 RM 2 CI 14
PP 23 (CI 13 ’ ' SP 23 PO 10 SP 15
'SP 3 PP 9 S Ccl 8 PO 7 CI 6
CI 9 RM 6 ‘ SC-1 PP22 RM 5
CI17 <CI1io ; ' pp-24  CI 7 'SP 7
CI 4 SP12 ' _ - SP11 RM. 9 PP 4
CIl 18 PO 6 s SC 6 PP .8 :
P02 RM T ' PP 18 = SP 20
sp 2 CI 21 PO 13 .SC 2
PO 4 SC 3 . } ~SP18 PO 3.
PP 5 (I 22 , { SP14 SP 8
SP 9 POMN e PP 21 = CI N
RM10 C¢I 2 .~ ' .~ Cl. 24 CI 20.
Ouadrant -3 .Quadrant 4
Low Ideal-Low Real Low Ideal-High Real
(28 items) ’ ' (22 items)
SM 4 RM. 1 RM 4 .SM 2
criz c¢r 1 o PP 16 PP 25
cIL 3 sMm 7 RM 3 SC 4
PP 2 SM 3 o PO 9 SP 4
~SP 10 CILJ5 _ -1 PPI1T RM 7
PP 20 RM 13 | PP. 7 PO 12
RM 8 PP 17 . SC 5 SP17
PP 14 CI 19 RM 12 SP 21
SM 1 (Il 23 , PP 3
SP 13 PP 6 SP 1
SP 5 SP 6 ‘ PP 15
SM 5 SM 6 o PP 10
PP 13 CI 5 SP 19
PO 1 PP 26 B I PP 12
Code:  CI - Curriculum/Instruction RM - Resource Mangement
SP - Staff Personnel - PO - System-Wide Po]1c1es and
PP - Pupil Personnel - Operations
, SM - Support Management SC - School-Community Interface
A listing of all tasks is contained in The Inventory of Tasks.
~ Ranking: Tasks are ranked in each quadrant on the bas1s of averaged T ~-scores.

4. 056 X Real = 3.743.
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statements were perceived by superintendents as holding possible. | 3

_ impiications for inservice training of principals. ’ |

An ana]ySis of the quadrant placement by superintendents

gvfor the task statements from each area of. responSibiiity (Tab]e 5)

revea]ed that the maJority of the tasks related to Curriculum and

Instruction, Staff Personnei System-Wide PoiiCies and Operations

and Schooi Community Interface Mere perceived by the superintendents

to be- re]ativeiy important to the roie of the prinCipai Task state-

ments related to Pupil Personnel and Resource Management were

distributed. approx1mate1y eveniy among quadrants of high and low

importance. A]] tasks retated to Support Management were perceived

as reiativeiy Tow in importance for the principai based ‘upon the

, perceptions of the superintendents. |
SUperintendents perceived principals as performing‘reiativeiy

well the majority of tasks related to Staff Personnel, Pupii Personnel,

1>and-Schoo]-Community Interface. The tasks re]ated to Resource Manage-

ment and System-Wide Policies and Operations were approximately split .

among quadrants of High and Lou performance.= The majority of tasks

related to Curricuiumrand Instruction and SuppOrt Management were

perceived by sUperintendents as being performed least well. A number

- of tasks re]atedvto Curricuium and Instruction were perceived to fall

in Quadrant 2, however'the‘tasks reiated to Support Management werei

perceived as receiving tﬂé attention they commanded»and thus were

placed in Wrant 3.

Of the task statements p]aced in Quadrant 2; based upon the

perceptions of superantendents, approx1mate1y one-third were related
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Table 5

D1str1but1on by Quadrant P]acement as Perceived by Super1ntendents

‘ " for the Task Statements within Each Area of Respon51b111ty
(Information Extracted from Table 4) -
(Percentages Used are Approximate)

Quadrant Quadfant Quadrant| Quadrant .
-1 2 3 -4

Y- [ [ v wv

o + - + +o

. g S| 5 g

@ E E E|l . E

L. un wmw. o vl Q o w Q

ER[ %P P 4P P [y | 4=

JE OC m© oOC m© o C 12} O£

=z Q U QL + Q o+ Y

E|l S E »n - E On S E O” -E

~ U] O L v D [P RV} Lo

. . BRI O Y- [ OF 4 (O 4 | O 4=

+ ol Em” O EmM O E © o Em O

- Area of Responsibility | 25128 s |25 o [26H o2 | 28 e

Curriculum and Instruction | 24 | 8 33%| 9 384 7 29% 0 0%

' ‘ : | ,

Staff Personnel - 23 | 9 39%2) 5 224 4 17%{ 5 22%

Pupil Personnel 26| 7 2ra| 4 5% 7 273l 8 3%

Support Management 7] 0 0% 0 o3| 6 864 1 14%
Resource Management ¥ 131 3 2331 3 23%] 3 23% 4 31% :
System-Wide Policies and‘ ' | f
Operations , 13 5 38%| 5 38% 1 8% 2 16% g
Schoo]?CommUnity'Interface 7 3 42%| 2 29%) 0 0% 2 29% :

Total | ~|113 ] 35 31%| 28 25%| 28 25%| 22 19%
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to Curriculum andVInstruttion.‘ Thirty-eight percent of the task

'statements related to System-Wide Policies and Operations&were also

perceiyed by sdperintendents tp hold imp]ications for inservite.
Support Management was the only area of responsibility not represented
in-Quadrant 2; ” . o |

‘The 28 task statementé perceived by sdperintendentS»as having ,

implications for inservice of principals were:

SP 16  Evaluates the performance of teachers.

PP 1 Estab]ishes,procedureS-for interpreting fhe evaluation of

students to parents and teachers.

PP 23 Estab]1shes criteria for p]acement of students in schoo] o
proqrams _ , A )

j
J -

SP' 3 Encourages staff to recognize and conmend worthwhiTe accomp11sh-
' ments of students. ‘

cI 9 Assistg teachers in deve]op1ng sk111s related to so]v1ng
1nstrudt10na1 problems. . v
CI 17  Establishes procedures for eva]uat1ng progress toward
‘ 1nstruct1ona1 ob3ect1ves

CI 4A Works with teachers in designing methods for evaluating

instruction.’ A , k .

CI 18 'WOrks with teachers to estab11sh criteria for student
- performance. -

PO 2  Recommends staff for permanent cert1f1cat1on, re- emp]oyment,
- tenure, promotion or d1sm1ssa1

SP .2 = Observes teachers in c]assrooms to ass1st 1n eva]uat1on of
}&each1ng pract1ces

f~s board recommendations in revising -educational plans.

4 organizes a guidance and counselling prdgram for

achers in developing effective practices for
instructional objectives.

S

l




M

PO -

sc

CI

PP
" RM

CI
SP

PO
RM

CI

5C

o
PO

CI

10

PP

o

SP

10

12

1

21

22
n

' Ut111zes communlty input in school dec1s1ons

Ma1nta1ns a bookkeeping and account1ng system in accordance )
with the policies, regu]at1ons and procedures of the board

: Makes ‘recommendations to appropr1ate off1cer of the’ board

concerning prospective emp]oyees
Conveys commun1ty expectat1ons to staff.

Ut1]1zes input from commun1ty when evaluating the schoo]

, curr1cu1um and 1nstruct1ona1 program

‘Evaluates the effect1veness of student personne] serv1ces

I

: Purchases services and mater1als in accordance with the
, po]1c1es, regulations and procedures of the board

WOrks with teachers in eva]uat1ng the 1nstruct1ona1 climate

- in the c1assroom

‘Advises teachers of individual student S r1ghts and
- responsibilities.

C]ar1f1es dec1s1on mak1ng respon51b111t1es for subord1nates

Estab11shes procedures for acqu1r1ng and manag1ng school

- generated funds

Estab11shes procedures for mod1fy1ng curr1cu]um content and v’

organ1zat1on

>

Assesses curriculum effect1veness

‘Identifies existing prob]ems in the school and’re]ates these

to long range planning in the system

" Establishes curriculum committees to plan the use of o
curr1cu1um materials. _

To provide a bas1s of reference for the tasks ]1sted above,

statements whlch super1ntendents 1dent1f1ed in Quadrant 1 were:

Estab]1shes a systenlfor report1ng pup1l progress tp parents ‘

Facititates 1nstruct1ona1 approaches which comp]ement classroom

teachtng, for example, f1e1d tr1ps, student exchanges

Establ1shes and mainta1ns good worklng relatlonsh1ps w1th and p
,among staff o :

55




56

Cl 8 'P]ans a program, including a tlmetable, wh1ch opt1ma11y matches
't1me, space, staff students and subJect matter.

, _
sC 1 Deve]ops commun1cat1on channe]s w1th parents and 1oca1
' : commun1ty

PP 24 Estab11shes po11c1es and procedures for Student d1sc1p]1ne

SP 11 Ass1sts in the recruitment and se]ect1on of cert1f1cated
o personne] ‘ : " ‘

» ) 1

©SC 6 Ut111zes commun1ty resources in the schoo] program,

PP 18 - Takes action on d1sc1p11nevmatters'requ1r1ng his 1ntervention.

PO 13 Provides'for health, we1fare and safety of’students and staff.

"Conversely, f1ve tasks perce1ved by super1ntendents as- hav1ng7

low re]at1ve 1mportance and Tow' ab111ty of pr1nc1pa]s to perform were:

',_PP 26  Recruits students

CI 5 Makes use of standard1zed 1nstruments when evaluating the
: educational program. . _

“SM- 6 Superv1ses the schoo1 tranSportat1on system

SP "6 'Establxshes a system for tralnlng ‘teachers in the use of a
. variety of media (for example, audio-visual equ1pment,
library resources, etc. ). .

PP 6 Co]lects follow- -up - 1nformat1on on former students to 1mprove
~ serV1ces provided: by the schoo]

From the data based upon the percept1ons of the super1ntendents

1nserv1ce requ1rements were drawn from both Curr1cu}um and Instruct1onw

\

and System-w1de Po]1c1es “and Operat1qns
.DATA GENERATED‘BY TRUSTEES

A Quadrant Assessment Prof11e for the principals of the Grande R
Prairie S D. #2357 based upon the perceptlons of the trustees is -

presentedﬂas Table 6. The meanvscore;for the rat1n9‘of»the Importance'
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OAM Profile for the Principals of the Grande Prairie S.D. #2357~
(Based upon the Perceptions of Four Trustees)

X Ideal =

3.783; X Real = 3.628.

Quadrant 2 Quadrant 1
- High Ideal-Low Real High Ideal-High Real
(18 items) (39 items)
SP 20 PP 7 PO 4 RM 5 SP 12
cris ¢1 3. PP19 (€I 22 PO 5
PO. 3 SP 16 SP15 PP 11 SC 1
crin c1 4 SP19 PO 6 PP 25
CI 10 PP 18 SP 22 PP 23
PO 12 PO 13 PO 10 SP 1
PO 11 ~RM 10 PP 21 PO 2
’M 11 PP 13 PP 8 SP .4
PP 5 PO 9 SM 4. PP 22
PP 9 RM 9 PP 24 SP 3
CI 14 sC 2 -sp14 CI 9
sp 2 Cl 8 RM 3 :
cr 7 Cl 24 RM 6
cl 1 SP 23 RM 2
Quadrant 3 Quadrant 4
Low Ideal-Low-Real Low" Ideal-High Real
(35 items) (21 items)
RM 7 SC 3 SC 7 CI16 SC 6
PP17 CI 2 SP 5 PP 2 RM 12
S 9 SP 6 SM 6 SP13 PP 3
PP 15 SM 3 PP 6 CI 20 PP 20
~CcI 18 CI 13 SC 4 PO 1 PO -7
RM 13 CI 6 SM 7 sP 7 CI 23
RM 4 CI 17 PP 26 SP18 SC 5
PP 14 SM 1 PP 10
cri1z2 sp17 Cl 5
PP 1 CIN9 RM 8
PP 4 SPI11 RM 1
cl 21 SpP 21 : SP 8
SM 2 PO 8 SP 10
PP 12 SM 5 PP 16
Code: CI - Curriculum/Instruction RM - Resource Management
SP - Staff Personnel PO - System-Wide Policies and
PP - Pupil Personnel Operations
SM - Support Management SC - School-Community Interface
A listing of all tasks is contained in The Inventory of Tasks.
Ranking: Tasks are ranked in ‘each quadrant on the basis of averaged T-scores,



58

of the Task for Principals was 3.783 which indﬁcated’that trustees
perceived the majority of tasks as beihg relatively important for the
principal to perform. The mean score for the rating of Current
Ability of the Principal to Perform the Task was '3.628. This
indicated that trustees perceived the prgncipa]s as performihg the
tasks relatiVe1y well. |

Trustees perceived principals as addressing over 65% of the
taéks with performance apprdpriate to the importance of the tasks.

This was indicated by the placement of 39 task statements in Quadrant 1
and 35 task statements in Quadrant 3. 0f the remaining 39 task
statements, 21 were placed in Quadrant 4 and 18 were placed in
Quadrant 2, ihdicating implications for inservice.

An analysis of the quadrant placement by trustées of the task
statements from each area of responsibility (Tab]e.7) reVéa]ed that
trustees perceived the majority of task statements related to System-
widé Pb]icies and Operations to be relatively important for principals.
This finding Wou]d_be e*pected due to thg.ro]e and responsibilities of

trustees. The majority of tasks related to Schoo]—Conmunity Interface

‘were perceived by trustees as being of re]étive]y low importance as

 were tasks related to Support Management. Tasks related to Curriculum

and Instruction, Staff Personnel, Pupil Personnel, and Resourée
Management were evenly distributed among quadrants of High and Low
importance.

Trustees perceiVed prihcipa]s as performing re]ativé]y well
the majority of tasks related to Staff Personnel, Resource Management,

System-Wide Policies and Operations, and School-Community Interface.



Table 7

1

‘Distribution by: Quadrant Placement as Perceived by Trustees for the

Task Statemenmts within Each Area of Responsibility

(Information Extracted from Table 6)
(Percentages Used are Approximate)
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: ‘ ‘ oS8 E8 ° | EX3 °| E8 °lER °
Area of Responsibility FO|ZO | Z0 | Z0 » | Z0
' Curriculum and Instruction! 24 4 17% 8 33%| 8 33%, 4 17%
' Staff Persorinel 23] 9 9% 313 6 260 5 221
Pupil Personnel 26 | 10 38% 3 12%] 8 31%| 5 19%
Support Management - 7 1 14% 0 0% 6 86% 0 0%
Resource Management 13 6 46%] 1 8% 3 23%| 3 23%

System-Wide Policies and ' :
Operations 13 7 54%1 3 23% 1 8%, 2 15%
School-Comunity Interface | 7 | 2 29%| 0 o0%| 3 4221 2 29%
Total 113 | 39 35%| 18 16%| 35 31%| 21 18%
| ,
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The majority of tasks related to Curriculum ane Instruction and
‘Sueport Maﬁagement were placed in Low Performance quadrants. Tasks
related to Pupil Personnel were evenly distributed among quadrants
of High and Low Perfor;ance. )

Of the task statements placed in Quadrant 2, over 40% werei *
related to Curriculum and Instruction. A relatively high proportion
of task statements related to System-Wide Policies end Operafﬁons wefe
also placed in Quadrant 2. The'areas‘of étaff Personnel, Pupil
Personnel and Resource Management were each represented by task
statements in Quadrant 2. Trustees‘perceived'Suppont Management and
School-Community Interface as holding no implications for inserViceA'
for principals. ‘ : X
V On the basis of the perceptions of trustees ‘the 18 task

: statements haV1ng 1mp11tat1ons for inservice of pr1nc1pals were:

SP 20 Recognizes and commends worthwhi]e accomplishments of staff.

CI 15 Utilizes research evidence in the profess1ona1 11terature
when planning educat1ona1 programs.

PO 3 Organizes school staff in order to accomp1ish the educa-
"~ tional goals of the school system.

CI 11 Identifies alternative educational plans for students
consistently fa111ng in regular classroom instruction.

CI 10 Works with teachers in eva]uat1ng the instructional climate in
the classroom. .

PO 12 Establishes procedures to monitor and control school visitors.

PO 11 Identifies existing problems in the school and relates these
to Tong range planning in the system. |

RM 11  Establishes procedures for acqu1r1ng and managing school
generated funds.

'S

PP 5 Plans and organizes a gu1dance and counse111ng program for
students.
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PP
cl
sp

Cl

CI

PP

Cl

SP
CI

14

16

‘Evaluates the effectiveness of student personne] services.

Works with teachers in designing c]assroom environments
conducive to learning.

Observes teachers in classrooms to assist in evaluation of
teaching practices. :

’

Works w1th teachers in, assess1ng the effect1veness of teaching

me thods.

Includes interest of students in adapt1ng and/or des1gn1ng
curriculum.

Implements a system to achieve regular attendance by students

Considers individual differences among students when organ1z1ng
for instruction.

Evaluates the performance of teachers.

Works with teachers in designing methods for eva]uat1ng

“instruction.

»

'To provide a basis for reference for the task statements

11sted above 10 statements which trustees identified as belonging

in Quadrant 1 were:

PO

PP

SP
SP
PP
PO

M

PP
PO

RM

19

15

19
18
13

10

13

" Utilizes board recommendations in revising .educational plans.

Establishes a system for reporting pupil progress to parents.
Plans and'conducts.staff meetings.

Deve1ops a schedule for supervision of students.

Takes action on discipline matters requiring his intervention;

Provides for health, welfare and safety of students and staff.

Maintains a bookkeeping and accounting system in accordance
with the policies, regulations and procedures of the board.

Maintains cumulative records on students.

1implements provincial and school board policies affecting .

the school,

Administers the schoo] budget in _accordance w1th the po]1c1es,
regulations and procedures of the board.
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Converse]y, five tasks perce1ved by trustees as having low -

re]at1ve 1mportance and Tow ab111ty of pr1nc1pals to perform were:

PP 26  Recruits students.

SM 7  Assists in the recruitment and se]ettidn of non-certificated
personnel.

SC 4 Facilitates adult educatidn progréms

PP 6 Collects fo]]ow up 1nformat10n on former students to 1mprove
serv1ces provided by the school.

SM 6 Superv1ses the school transporta§1oh system.

From the data based upon the perceptions of the trustees
inservice requirements were drawn from both Curriculum and Instruction

and System-Wide Policies and Operations.
DATA GENERATED BY ASSISTANT PRINCIPALS

A Quadrant Asseésment Profile for the principa]s'of‘the Grande
| Prairie.ﬁfb. #2357 based upon the perceptions of the assistan1
bprincipals is presentéd‘as Tab1é18. A mean séore of 4.124 for the
-;rafing of Ihportance of the Task for Principals indicated the
relatively high 1mpor£ance'f0r principals with, which assistant
principals perceived the tasks; A mean score of 4.288 for the rating
of Current Ability of the Priﬁcipa] to perform the task indicated
that assisténf.principalilperceivéd principals as perfbrming their
:jobs extremely Qe]]. { |
Assistant principa1s perceived principaTs.as éddressing over;
79% of the tasks with perfo[manﬁe apprépriate to the importance of
the task. This was indicated by the p]acement of 46 task Statements

~in Quadrant 1 and‘445task statements in Quadrant 3. Of the remaihing =
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Table 8

QAM Profile for the Principals of the Grande Prairie S.D. #2357
(Based upon the Perceptions of Seven Assistant Principals)

Quadrant 2 = ’ ~ Quadrant 1
" High Ideal-Low Real v High Ideal-High Real
(19 items) . , (46 items)
SP  2 Cl.18 . - PO 3 RM 3 PP 5 SM 1
LTI CI 12 ' | RM 5§ Sp22 PP 1 RM 8
cr 7 . : “SP11T RM 2 SM-7 RM 6
PP 10 . , PP 18 PP19 SP19 PO 4.
cl 1 SP g\ ' Cl 24 RM10 SP16
PP 16 \ . SP 23 PP 22 PP 23
SP 13 PP.24 PP 21 PP 7
cr 4 ° . CI 3 RM 9 CI20
PP 4 . SP15 PO 8 PO 5
Sp 7 ‘ o 1 SP 20 PP25 PO 6
SP 18 ' ‘ SM 4 CI 8 PP 2
SP 1 : ’ SP 3 P0O13 PO
cri17 - \ SM 2 SP14 SC 1
cr 2 . RM 4 SC 2 PP 9
Quadrant 3 Quadrant 4
Low Ideal-Low Real - Low Ideal-High Real
(44 items) ' (4 items) -
CI19 RM .7 SC 3 PP26 SP 4
RM 12 SM 5 PP 17 SC 4 PO 2
PO 9 RM 1 PO 1V Cl 22
SsC 5 PP13 CI 6 . PP 11
PP 3 CI 5 PP 15 '
crie PO 7 CI 15
Sp 8 SP17 Sp 21
SP12 SC 6 SC 7
RM 11 "CI 14 SM 6
PP 20 PP 14 RM I3
CI 1 CI13 SP 6 R : ‘ -
SM 3 CI21 CI23 | ‘ \
"POT2 SP 5 PPI12 . ’ - :
PP 8 PO10 PP 6

Code:" CI - Curriculum/Instruction RM - Resource Management
: - SP - Staff Personnel PO - System-Wide Policies and
PP - Pupil Personnel Operations
SM - Support Management ‘ SC - School- Commun1ty Interface

A listing of all tasks is contained in The Inventory of Tasks. .
_Ranking: Tasks are ranked in each quadrant on the basis of averaged T-scores.
X Ideal = 4.124; X Real = 4.288. .
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23 tasks, only 4 were p]acéd in Quadrant 4 andlgc? remaining 19 in
; Quadrant 2. The low numbér of task stafements in Quadrént 4 1ndicated“,b
that assistant principals perceived;principals as~uti1i?1ng theif
ability extreme1y,wei1. | |
| - An anaiysis of the quadrant placément by assistant principals
of the task statements from each area of responsibility (Table 9) ~
'revealed‘that the majority of task statemeﬁts related to Staff
Peréonné], Pupf1 Persohné15 énd Rééource Maﬁagement were perceiQed‘
to be relatively fmportant; Tasks related to Curriculum and Inétrﬁc-
tion, Suppbrt Management, and System-Wide Eo]icfég and Opérétioné
were evenly distributed among duadrants of High and Low Importance.
The majority of tasks related to Sthoo]—Community Interface were
perceived by assis;ant pfincipa]s'as relatively unimportant for the
,princfpalf | R
| “Assistant brincipais perceived prinéipa]s as performing well -
_ fhe majofity_df.taské related to Resource Management and System-Wide
& .

Policies and Operations. Tasks related to Staff Personnel, Pupil

Pefsonnel, and Support Managemént were somewhat évenly distributgd.
among quadrants of High aﬁd Low Pérformance. The méjority of tasks
related to Curriculum and Instructﬁon‘and School-Community Interface
were perceived by assistant pr{ncipals as being in quadrants.of Low
Performance. |

_{A]] of the task Statements blacedfin Quadrant 2 based upon
the perceptions of assistant ﬁrinciba]s were from areas. of respon-
#ibility directly concerned with the classroom, namely, Curriculum

~ and instruction, Staff Personnel, and Pupil Personnel. Task statements

-



Tab]e 9
D1str1but1on by Quadrant Placement as Perceived by Ass1stant Principals.
for Task Statements within Each Area of Responsibility

(Information Extracted from Table 8)
(Percentages Used are Approximate)

Quadrant |Quadrant|Quadrant [Quadrant
1 2 3 4
Y- 7] | 0 wn mv
o] 42 + 2 )
g & © g o S
o £ I & = 1=
£ n ] [o}] (%] <] (%2 B <} (%] <3}
ELl4P P |4 P o]y g2
JC)] OC m© oL ™ |.OC m© o £ @©
= Q + QU (SIS L o+
£ S-g 7] - £ O - £ “ E WV
— Q! OO L v L@ [SS I} '
oLl OR 4 O | aw | aPr 4
| . tR8|§8 ©|EB °|E8 2,58 °
Area of Responsibility FO|Z0 2 |20 R | Z0 x| Z0 W
o : |
Curriculum and Instruction | 24 | 4 6% 9 38%| 10 42%i 1 4%
Staff Personnel 23 | 9 39%1 7 30%| 6 263 1 5%
Pupil Personnel _ 26 | 12 46% 3 12%) 10 38%] 1 4%
Support Mamagement | 7 | 4 57| 0 0% 3 43% 0 0%
Resource Management 13| 8 622] 0 0% 5 384 0 0%
System-Wide Policies and | R A
Operations. = - , 131 7 54%) 0 0% 5 38% 1 8%
School-Community Interface | 7 | 2 29%| 0 0% 5 71%| 0 0%
Total - N3 | a6 a1%|19 173 44 393 4 3%
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“related to Curriculum and Instruction accounted for almost half of the

statements,pfaced in this quadrant.

On the basis of the perceptions of the.assistant principa]s

the 19 task statements identified as having implications for inservice

of principals were:

SP
CI

Cl

PP

CI

PP

SP

.Cl

PP

SP
SP
SP
CI

Cl

2.
10
0

\ attendance,
1M

16

13

18

1

17

Observes teachers in classrooms to assist in evaluation of .
teach1ng practices. o

WOrks with teachers in evaluating the 1nstruct1ona1 c11mate
in the classroom.

Works with teachers in assessing the effectiveness of teaching
methods

Supports co- curr1cu1ar program by act1ve part1c1pat1on and

Identifies alternative educational plans for students
consistently failing in regular classroom instruction.

L4

Recognizes outstanding student achievement.

Communicates to staff the importance of profe551ona11sm and

development as a profess1ona1

- Works with teachers in des1gn1ng methods for eva]uat1ng
instruction.

Schedules t1mes to be. ava11ab1e for 1nforma1 1nteract1on |
with students. :

Establishes procedures for staff part1c1pat1on dn decision
mak1ng concern1ng school policies..

Coord1nates the: useﬁ?f profess1ona1 support staff; for example,
read1ng¢spec1al1sts :

Ass1gns decision-making tasks to staff‘iﬁmmensurate with their
interest, expertise and organizational spoﬁSibi1ity.

EstabWshes procedures for evaluating progress toward
instructional objectives,

Establishes curriculum committees to plan the use of
curriculum mate%]s.-
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CI 18 Works with teachers to establish cr1ter1a for student
: performance,

CI 12 Designs avcurriculum which meets individual learner needs.

SP 10 Plans professional development activities,fbr self and others
‘ on the basis of ,an assessment of needs

CI 9 ASS1sts teachers in developing sk111s related to so1v1nq
instructional problems.

SP 9 Assists teachers in developing effect1ve practwces for
attaining 1nstruct1ona1 objectives.

To provide'a basis of'reference for the taskbstateménts listed

67

aboue, 10 statements which assistant principals identified in Quadrant 1

were:

PO - 3 0rgan1zes school staff in order to accomp]1sh the educat1ona]
goals of the schoo] system.

RM 5 Preoares a budget in aCCordance With the p011c1es, regu]at1ons
» and procedures of the board.

SP 11 Assists in the recru1tment and se]ect1on of cert1f1cated
personnel. :

PP 18  Takes action dn_discipline matters_requiring his intervention.

CI.-14  Works with teachers in designing classroom environments
conducive to 1earninq

SP 23 Establishes and maintains good work1ng re]at1onsh1ps with and
~ among staff. :

PP 24 - Establishes policies and procedures for student discipTine.'

CI 3 . Considers individual differences'ahong students when*
organizing for instruction.

SP 15 Plans and conducts staff neetings.

SP 20 Recognizes and commends worthwhile'accomplishments of staff.
Conversely, five tasks perceived by assistant principals as
having low relative importance and low ability of prinefpals to

perform were:
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-

SC 4 Faci1itates.adu1t education programs.

PP 26 Recruits students.

PP 6 Co]]ects follow-up information on former students to improve
- services prov1ded by the school.

PP 12 Encourages staff to provide students w1th opportun1t1es for '
o se]f evaluation.

CI 23 Determines whether course.credit will be given for out of
school act1v1t1es, for examp]e, music.

From the data based upon the percept1ons of assistant

~ principals, inservice requirements were drawn from the areas of

Curriculum and Instruction, Staff Personnel, and Pupil Personnel.

DATA GENERATED BY TEACHERS

A Quadrant Assessment Prof11e for the pr1nc1pa1s of. the Grande

Pra1r1e S D. #2357 based upon the percept1ons of tegchers is presented

ud »g"

-as Tab]e_]O. A mean score of 3. 891 for the rank1ng of Importance of .

the Task.for the Pr1nc1pa1.1nd1cated the relatively high importance

~ with which teachers oercetved the tasks. A mean score of 3.944 for

the ranggzg_of Current Ability of the Principal to Perform the Task
indtcated that teachers perceive principals as performing their jobs
well. |

, Teachers perce1ved pr1nc1pa1§ as address1ng over 84% of the

tasks with performance appropr1ate to the 1mportance of the task U

This was 1nd1cated by the p1acement of 53 task statements 1n Ouadrant 1 |

and 42 items in Quadrant 3. Of the rema1n1ng 18 task statements, n1ne
were p]aced in Quadrant 4 and nine were p]aced in Quadrant 2.

An ana]ys1s of the quadrant placement by teachers of the task

Q
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- Table 10. o o
QAM Profile for the Principals'of the Grande Prairie S.D. #2357

(Based upon the Perceptions of 109 .Teachers)

69

A Visting

Ranking:

X Ideal =

-of -all tasks is contained in The Inventory of- Tasks

Quadrant 2 Quadrant 1
High Ideal-Low Real High Ideal-High Real
- (9 items) (53 items)
SCI M PP 18 RM 2 PO10. CI 6
SP 13 SP 23 - SP 1 PP 25 = PP 21
PO 7 ~SP15 SC 1 POIT SM 2
SP 16 Cl 24 PO 5 PP11 PP 23 ‘
CI 9 SC 2 PO13 PP1I10O -SM 4 i
" CI 22 "SP.19  PP.16 SM1 SP 12
CI-10 PP 24 RM 3 ClI20 SP 18
SP. -2 - PPJ19° RM 9 SP 7 RM 10
cI 7 PO 3. PO 9 RM 8 PP 7
‘ ‘ ‘RM 5 SP20 PO 2 PO 6
SP14 SP 4 RM 4 RM 6
SP- 3 SP 8 PP 1
CIl 8- PP22 (I 3 S :
sP22 SP 1 PO 8 <.
Quadrant 3 Quadrant 4
Low Ideal-Low Real Low Ideal-High Real
- (42 items) (9 items)
~SP10 SM 7 CI 12 PP 13
~XI13 SC 5 SM 6 PO 4
SP17 PP14 (I 2 PP 2
SC 7 CI 1 PP17 RM 1.
PP 8 PP 9 RM 7 - PO 12
CI 6 CI 14 PP 15 CRM 1M
CI18 PP 4 SM 5 RM 12
M 3. spP 5 PP12. RM 13
SC 3 PP20 SP 6 PO 1
CI19 CI1s CI 23
SC 6 PP 5 SP-21
CI17-ClI 4 PP 6
SP.9 CI 5 PP 26 -
PP 3 ClI21 SC 4
Code: CI - Curriculum/Instruction = RM - Resource Management
SP - Staff Personnel - PO - System-Wide Poljcies and
PP~ Pupil Personnel © Operations
- SM - Support Management %C - Schoo] Commun1ty Interface

e -

Tasks are ranked in each quadrant on the ba51s of ‘averaged. T-scores."
3. 891, X Real '



&,

' Performance quadrants

rpr1nc1pals .were:

statements from each area of responsibility (TabTe 11) revealed that

;Management and System-w1de P011c1es and 0perat1ons were perce1ved

to be re]at1ve1y 1mportant Tasks related to Pup1T Personnel and

‘Support Management were somewhat even]y d1str1buted among quadrants

of H1gh and Low Importance " The maJor1ty of tésks reTated to

'»Curr1cu1um and Instruct1on and SchooT Commun1ty Interface were pTaced ,‘

. in quadrants of Low Inportance

Teachers perce1ved pr1nc1p§Ts perform1ng weTT the majority of

tasks reTated.to Staff Personnel, Resource Management»and System-w1de

Policies and OperatiOns. Tasks related‘to Pupil Personnel and Support

o

Management were somewhat evenly d1str1buted amonq quadrants of H1gh .

and Low Performance The maJor1ty of tasks re]ated to Curr1culum and '

Instruct1on and SchooT-CommUn1twantegface were pTaced in Low

[
&~

Of}the task statements pTaced 1n Quadrant 2 on. the bas1s of

, :the percept1ons of teachers over 55% were re]ated ;a Curencu]um and
.Instruct1on Only two other areas of respon?‘b1]1ty were perce1ved
to have 1mp11cat1ons for 1nserv1ce These were Staff Personne] and
’System w1de Policies and 0perat1ons Teachers did not percelve tasks

related to Pupil Personnel. Support Management Resource Management

and SchooT Commun1ty Interface as hav1ng 1mp]icat1ons for 1nserv1ce

¢ o

" On the basns of the perceptlons of tEachers the n1ne task

‘statements 1dent1f1ed as hav1ng 1mp11cat1ons for 1nserv1ce of

Lt S

-'CI 11 Ident1f1es alternat1ve educational pTans for students con= "

sistently fai]ing in regular classroom instruction..ﬁ

70,

“the maJor1ty of task statements re]ated to Staff PersonneT Resource : :



Table 11

\

Distribution by Quadrant Placement as Perceived by Teachers for
the Task Statements within Each Area of Responsibility

' (Information Extracted from Table 10)

(Percentages Used are Approximate)

Quadrant |Quadrant Quadrant |Quadrant
‘ 1 2 3 4
“ n 7, v R A
o - L ) 2
c e | e c
QL) g ’ g e g &
aun [T} [V V) v Y]
ER Y 0| o 0 [ Dy 4
= o OC mwml| o Ot m | O m©
Z U . + + [ TRX) ey
E, % 8 (%] L'g (%) - E un ~ g 2
— 0 O 4 O QU v @ L
) 4-’{ QL - 1.9 - | oL % Q4L .
. . . L ol £ o O Em® O gEm” O | E®™M ©
Area of Responsibility RH 25 |28 w |25 o |25 ».
Curriculum and Instruction| 24 5 21%| 5 213 14 581 0 03
Staff Personnel 23] 14 613 3 132 6 26t 0 oz
Pupil Personnel 26 | 12 46%| 0 -0%| 12 46%| 2 8%
Support Management 7 3 43% 0 0% 4 57%| 0 0%
Resource Management 13| 8 625 0. 0% 1 8% 4 301
System-Wide Policies and » | :
Operations | 1309 692 1 8% o 0% 3 231
'School-Community Interface| 7| 2 29t 0 0% 5 712| 0 0%
Total . 113 53 473) 9 83| 42 37%| 9 sy




SP 13

PO 7
SP 16
cr 9

cl 22
cl 10

SP 2

cr 7

above,

]

PP 18
SP 23

SP.15
Cl.24

SC 2
sP 19
PP 24

PP 19

PO 3

RM 5

72

Communicates to staff the importance of professionalism and
development as a professional.

Utilizes services of subject matter gpecialists. .

Evaluates the performance of teachers.

Assists teachers in developing sk111s related to solving

instructional prob1ems
Assesses curriculum effectiveness.

Norks with teachers in evaluating the instructional climate
1n the classroom,

Observes teachers in classrooms to assist in evaluation of

teaching practices.

, Works with teachers in assess1ng the effectiveness of teaching
methods

To provide a basis of reference for the task statements listed

10 statements which teachers identified in Ouadrant 1 were:

Takes action on discipline matters requiring his intervention.

Establishes and maintains good working relationships with and
among staff.

Plans and conducts staff meetings.
, {
Works with teachers and students to establish a good school.

~climate.

L4

Promotes posifive séhool image in the community.

Develops a schedu1e for supervision of students.

Establishes po]1c1es and procedures for student d1sc1p11ne
Establishes ofsystem for report]ng pupil progress to parents.

Organizes school staff in order to accOmp11sh the educational
goals of the school system,

Prepares a budget in accordance with the policies, regulations
and procedures of the board. :
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Conversely, five tasks perceiyed by teachers as having low

relative importance and low ability Qf principals to perform were:

SC 4 Facilitates adult education programs.
PP 26  Recruits students.

PP 6 Collects foiiow -up information on former students ta improve
services provided by the school.

SP 21  Provides personal and career counsei]ing for staff.

CI 23  Determines whether course credit will be, given for but of
school activities; for example, music.

From the data based upon the perceptions of teachers,
inservice requirements were drawn primariiy from Curriculum and

Instruction and Staff Personnel.
SUMMARY

In this chapter the information generated by the principals,
superintendents, trustees, assiétant principals and teachens of the
Grande Prairie S.D. #2357 has been presented. .Areas of responsibility
which each respondent group perceived as hav1ng 1mp11cations for
inservice of principals were 1dentified Task statements perceived

by each respondent group were presented.
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Chapter 5

" FURTHER PRESENTATION, UTILIZATION AND
| EVALUATION OF DATA

In this chapter the consensus between the principal and each
of the remaining four respondent aroups in the rankingvof the 113
task statements within the Ideal profile and the Real prof11e is pre-
sented énd discussed. The mean scores of the profiles by each respondent
‘group are presented and compareds ‘The tasks placed in Quadrant 2 by
the five respondeht groups’qre analysed 6n the basis of the seven |
areas of responsibility. A Quadrant AsseSSment brofi]e is provided
for those task statements ach1ev1ng the consensus of a11 flve respon-
dent groups. Task statements not rece1v1ng total consensus but wh1ch
may hold implications for 1nserv1ce are identified. The utilization
of the data by the pr1nc1pa1s is discussed and the task statements
 jdentified by the principals as descr1b1nq the1r inservice requ1re—
ments are presented. The results of the evaluation by principals of

the model and the information generated are presented.

FURTHER PRESENTATION OF DATA

Spearman s Rank Order Correlation

Spearman's Rank Order Correlation vas used to determ1ne the
tevel of agreéméntrbetween the principal and each of the remaining four
respondent groups in the ranking of the 113 task statements for

"importance of the tasksfor the\principa]“ and for "the current
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| than. the agreement for “"the ability to‘perform the task." This

ability of the principal to perform the task." Spearman's rank order

_ correlation coefficients are provided in Table 12.

Table 12

‘Spearman's Rank Order Correlation Coefficients for Ratings of
Importance and Performance of the 113 Task Statements :
by the Five Respondent Groups

Variables in Comparison' Spearman's Coefficient

Importance
- Principal - Superintendent A .6819

[
g

Principal - Trustee .5544
Principal - Assistant Principal | 77
Principal - Teacher - .7618
Performance
“Principal - Superintendent ' .5324 7
Principal - Trustee , .5099
Principal - Assistant Principale .6409
Principal - Teacher . - L7448

1For rank order of mean ratings on scale from 1 (low) to 5 (high).

* A11 correlations were positive and higher tpan .5 which

indicated strong agreement between the rankings by principals and the

-3

‘ rankings by each of the remaining respondent groups. Also in each

instance the agneement was étronger for "the importance of the task" .

~indicated stkongé? agreement as to the order of impdrtance but less

agreement as to how well the pr1nc1pa]s are ab]e to perform the task.
On the basis of the strength of the correiat1ons, the order «

of agreement between the principals’ and each of the other groups

A
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remained the same for both sets ofbrankings.du(he highest correfa-
tions were-wfth teachers fol]owed,(in‘order, by-assi;tant principals,
~superintendents and trustees. Considering‘the;1arge number of task
statementsrwhich dealt with thebin-school acttrjtieS'of the
~principals it was understandable that thesevcorre]ations were

higher. Superfntendents and trustees, due to the}nature of‘their
ro]es do not have the opportun1ty to view pr1nc1pals in the day -to-
day performance of the1r JOb thJ? were not expected to agree as |
strong]y as teachers or ass1stant principals.. The corre]atxons a]so |

indicate a positive working relationship probab]y exists between the

~principal and his staff.

Mean Scores for Ideal and Real Profi]es

76

. The mean scores for the "Importancq" and "Performance" profiles

| RN
by the five respondent groups were extracted fronrgme QAM profiles of

e

each group for purposes of comparison. This information fis presented

in Table 13. The mean scores are on a basis_of responses onal (low) -

to 5 (high) Likert scale.

Table 13

. ‘

Mean Scores for Ideal and Rea] Profiles by the Five Respondent :
" Groups on a Basis of Responses on a 1 to 5 Likert Scal g

(Informat1on Extracted from QAM Prof11es)

e

Assistant

Pr1nc1pals Super1ntendents Trustees Principals Teachers

ldeal ~ 3.782 Qtoss 3.783 4124 3.891
- Real 3.662 - 3.743  3.628  4.288  3.944

€

~4
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~ A1l five groups perceived the majority of tasks as having high

1mportance for the pr1nc1pa1s to perform This was indicated by mean
scores of 3.782 or greater. Ass1stant pr1nc1pa1s rated the 1mportance
of the tasks h1ghest with a mean score of 4. 124 fo1lowed in order by
super1ntendents (4.056), teachers (3. 891) trustees (3. .783)-and -

principals (3. 782) A11 other groups perceivedethe tasks to be more

.jmportant for the principals to perform than did the principa]s

themselves. This indicates that’they perceive the position of

principal as being an 1mportan; one in the1r system. .
| AN five groups rated*the ability of the pr1nc1na1 to perform
the tasks as being high. This was indicated by mean scores of 3.662
or greater. Assistant princioa]s rated the ability of the'principa1~;
highest with a mean score of 4.288, followed in order by teachers

(3.944), super1ntendents (3.743), principals (3.662) and trustees

- (3.628). Trustees ‘and pr1ncjpa]s were extremely close in their‘

perceptions of how well principals were performing their job and it

is of interest to note that superintendents, teaohers and assistant-

principals rated the performance of the principal higher than did the

principa]s themselves.

Ass1stant principals and teachers rated the ab111tv of the

'pr1nc1pa1 to perform the task higher than the 1mportance of the tasks

This indicates that the school-based staff perceive the pr1nc1pa1 as
doing an excellentnjoh Pr1ncipals, superintendents and trustees

have rated the ability of the pr1nc1pa1s to perform the task s]1ght1y o
lower than the importance.

Overall the respondent groups perceive the maJorxty of tasks

v




as being important for the principals ‘to perform and fee! they are

actually performing them well.
. e

Analysis of Task Statements in Quadrant 2
by Area of ResponSibiiity

An anaiysis of the quadrant p]acement of ‘tasks from each of
+ the seven areas of respon51biiity has been addressed in the previous
- chapter for each group of respondents As the primary focus of this
study is the 1dent1f1cation of the inservice requ1rements of
principals, only those statements which were placed in Ouadrant 2 wiii
be used here for further comparison. prever,a compOsitevtabie ot
the information conté.hed'in Tables 3, 5, 7, 9 and 11 has been
preparedrand included as Appendix 5. |

The»number and‘percentage of task statements trom each, area
of responsibility placed in Quadrant 2 by each of the respondent
greups has been presented in Tabie'14; ‘A1]inve.respondentlgroups
most frequent]y placed ‘statements from Curricu]um and Instruction in
Quadrantwé A1l groups aiso placed some statements from Staff |
Personnel in Quadrant 2, however, with less frequency than those from
Curriculum and Instruction. A1l groups, with the exception of teachers;.
included sdme statements reiated.to}Pupi] Personnel in Quadrant 2.
No statements.reiated to Support Management were placed in Quadrant 2
by any group. }Superintendents and trustees placed a few statements”
reiated to Resource Hanagement in Quadrant 2. Aii oroups with the
exception of assistant princ1pals, placed statements reiated to
, System—wide Policies and Operations 1n Quadrant 2. Task statements.
reiated to School-Community Interface were p]aced in Ouadrant 2 by '

'principa]s and superintendents only.
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Overall,

Curriculum and Instruct1on and Staff Personne] were

the pr1mary areas perce1ved by the respondent groups as ho]dlng

1mp11cat1ons for 1nserv1ce Some 1mp11cat1ons for 1nserV1ce in Pup11

Personnel,

Resource Management System—W1de Policies and Operations,

and-Schoo]-anmunity'Interface were~1dentified; Support Management

was not perceived by the reSpondent groups as having-implications for

inservice.

Qe«“{

Compar1son/of QAM Pro$11es

‘Table 15)

~

i1eve1.

To ass1st in the compar1son of the f1ve QAM prof11es, a table

~displaying “the quadrant placement by each of the five respondent

groups fo

r each of the 113 task statements has been prov1ded (see

Task statements are given in the order of thelr appearance

in the Inventory of Tasks. A QAM profile (Tab]ee16) d1sp1ay1ng items

w1th total consensus js also prOV1ded and in order to fac111tate ‘the

1nterpretat1on of the jtems of consensus,,the task statements have

been extr

jmmediately foll

acted from the Igventoyy of Tasks and are presented

2. .v

Hing the'QAM pr&%ﬁle Table 17).

Of pr1me 1nterest to th1s study are the two task statements

placed in Quadrant 2, 1nd1cat1ng a requ1rement for 1nserv1ce . These

are:. .

¢1 10

LSP 2

©

works W1th teachers in eva]uat1ng the 1nstruct1ona1
climate in the c]assroom

.-

Observes teachers in classroom to assist in evaluation

of teaching pract1ces

Apparent 1n these task statements 1s the 1mp11cat10n for pr1nc1pals

“to become more invo1ved ina superv1sory capac1ty at the c1assroom :
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TabTe 15

Quadrant Placement of Task Statements by Five Respondent Groups
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Tab]e 16

,QAM Prof11e for the Pr1nc1pa1s of the’ Grande Pra1r1e S D #2357
(Consensus of a]] Five Respondent Groups)

| éode

SP- - Staff Personnel
PP - Pupil-Personnel
~SM - Support - Hanagement

Quadrant 2. ‘ .Quadrant 1
~ High Ideal-Low Real High Idea1-H1&.Rea1 '
(2 items) o (18 items).
P2 - o e & po s |
. CI10 o S CI 24 °°P0 13
' | P SCL—
SP 15 SC 2 .
- SP 23 i '
PP 18
PP£19
+ PP 21
- PP 22
. PP 24
RM 2
RM 5
RM 9@
Quadrant 3 Quadrant .4 .
“Low Ideal-Low Real i - Low Ideal-Hiah Real ~ :
‘ (9 items). g o S
CI. 19 ' ‘

. SP- 5 There are no items of consensus
- SP 6. in this quadrant. bv the five
- PP 6 respondent groups.

PP 14 '
PP 17 ,
PP 26 ¥
SM- 5 &
SM 6 -
T
B ST— — T e ———
CI - Curr1cu1um/1nstruct1on RM - Resource Management

-PO - System-w1de Polloies and

0perat1ons

: A 11st1ng of a]l tasks 1s conta1ned 1n The - Inventory o? Tasks
";Listing is not rank ordered in any manner. - TR L

f '

. ‘-‘, -

B

. 83
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“»SC ~ School- Commun1ty Interface ’;z;["}’j:



T R
» SRR
Tab1e 7
- Task’ Statements Rece1v1ng Consensus by the
‘ . Five Respondent Groups
Quadrant‘l | |
- CI 8 P]ans a program, 1nc1ud1ng a t1metab1e, wh1ch opt1ma11y
' matches: t1me, :space, staff students and “subject matter
CIL24 : Works with. teachers and students to establlsh a good - N 31'“

school climate.

SP 14 Plans and ma1nta1ns a system of commun1cat1on w1th s&aff ﬁ" S

A

. sp.I5 Plans and conducts staff meet1ngs. - “', S e df: ‘;
. SP 22 “Prov1des for or1entat1on of new staff. ke T : S
'SP 23 Establ1sﬁbs ‘and ma1nta1ns good workﬂng reVat1onsh1ps w1th e ‘;L
' - -and among staff . P i A
L . < N R L
PP 18 = Takes action on discipline matters’requ1ring his attentwon.‘ R

'PP1191 "Estab11shes ‘a3 system for report1ng pup11 progress to
o ‘ parents v . . e s o
PP 21 works w1th teachers to establlsh a comprehens1ve/student o
' ' }actluaty program. - SR G T ~

R PP. 22 - jEstablishes a system-for Eoﬁﬁunicati V

| PP,24 7b Estab11shes po]lcies and procedures

e e S VAR N s
- RM zr.‘.ProJects staffing needs _d"i_ /”"; , /4?‘L*’?ﬂ .
. o v 7 :
“RM 5 f'Prepares a budget in accordance w1th the policies, SN
Lo regu]ations and procedures of the board. S :
RM 9 ngAdministers the school budget in accor’ance w1th the
S ‘_po11c1es regulations and proceduresdof the board v{“‘
P o I ST
PO 5 . Ensures school goals and 0bjectives are cons1stent with ( RN
| ""system goa]S. e R T /a S ‘f_, °
'giP0;13--{aProv1deS—for health we]fareFand safety«of studentstand staff'%°"f‘“ .
.waC‘ 1..fﬂnevelops communication channe]s with parents and local X o

“uff *community

T\t"‘:\ :,‘ . ,// A S .

i

%ﬁVe7school 1mage in the communlty




SM 5 Manages the hon-ipstrﬁctjona] use of tﬁﬁﬁgchool site.

Tahle 17 (continued) e J

\
\

Quadrant 2 ' L )

SP 2. Observes teachers in classrooms to assist_in eva]uat1on of
_ teaching practices. L " ) )

Cl 10 WOrks with teachers in eva]uat1ng the instructional climate
in the c1assroom : _

Quadrant 3
Cl 19 l Includes parents, teachers and students in planning the ”
educational program for the school.

SP 5 Des1gns a system for 1nvo]v1nq teachers 1n evaluatjing
school operations.

SP 6 Establishes a system for training teachers in the U
a variety of media (for example, audio-visual equipment,
Tibrary resources, etc.).

PP 6 »Col]ects follow-up information on former students to
improve services provided by the school.

PP 14 Plans a student 1nformat1on record system as part of the -

school guidance and counse111ng program.

¥

PP 17 Plans orientation meet1ngs for new staﬁbnts and their 5
parents

PP 26  Recruits students.

M 6 Supervises the school trdnsportation system.

Quddrant 4

There are no 1tems of consensus 1in this quadrant
by the five respondent groups.




e

\‘;Be task statements from Quadrants 1 and 3 have also been
presented to provide perspective for the tasks p1aced in Quadrant 2.
‘Quadrant. 4 contajned no items which received consensus by the f1ve'
-respondent groups.

The 18 task statements of consensus for placement in Quadrant 1
ref]ect a]]-areas of responsibility with the except1on‘of Support
Management. Of the 29 items for whtch consensus was achieved the
; numher placed in Quadrant 1 is a pos1t1ve ref1ect1on of the ability
. of the principal to perform the tasks important to his JOb The nine
1temskof consensus for p]acement in Quadrant 3 reflect the areas of
Qurricu]um and Instruet1on, Staff Personnel, Pup11 Personne] and
Support Management. Qvera]], 27 of the 29 items achievihg consensus
- were in quadrants which indicate performance aBpropriate'to the
importanceégf the task. This atso ref1etﬁs positively upon the
pr1nc1pa1s | -

Also of 1nterest was the fact that no s1ng1e task Statement“
received consensus in Quadrant 4 thus 1nd1cat1ng that principals are
not grossly utilizing their expert1se on tasks of relatively low

, LS
importance.

Task Statements Not Ach1ev1ng Total Consensus
but Holding Imp]1cat1ons for Inservice

Task statements other than those for which total consensus was
‘achieved have implications for inservice. To provide a systematic
approach to"the handling of these task statements, it is first
necessary to describe the nature of the lack of consensus. p

As a quadrant'model has been employed, the nature of the lack

wx
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of consensus may take tnree essential forms. First, perceptions of
the respondentvgroups'mgy vary as to the importance of the tash
statement to the role of theﬁprinctpa1s Thus some groups may héve
perceived the task statement as fa111ng in e1ther Quadrant 1 or 2 .
(htgh ;mportance) th]e.other groups have perce1ved it as falling in *
either Ouadrant 3 or 4 (low imbortancé) Second, perceptiens of the
respondent groups mdy vary.as to the current ab111ty of the pr1nc1pa]
to perform,the task. Thus,’ some groups may have perce1ved the task
statement as falling in e1ther Quadrant 1 or 4 (h1gh ab111ty) wh11e;
| other groups have percetved it as falling in either Quadrant 2 or 3 Ll
(Tow abi]ity). Third, perceptions 5% the respondent groups may vary |
as to both the importance of the task to the role of the princiba1
and to the current abi1ity of the prineipa1 to perform the task.
: Thus, some groups may - haVe perce1ved the task statement as falling
in Quadrant 1 wh11e others have perce1ved it as fa111ng in Quadrant 3
or some groups have perce1ved the task as fa111ng in Quadrant 2 wh11e
other groups have perceived it as falling in Quadrant 4.

The priorities for inservice stem from those items which are
’pereeived as having high importance to the role of the principal and
are also percetved as\being relatiVély 1ou in terms of thé current
\ghi1ity of the prtncipa1'to perform the task. In other uords Quadrant 2 )
items. Two areas Where‘tonsensus was not achieved wou1d thus seem to
have little importance to the task at hand. First, Tack of consensus
involving Quédrant 1 with Quadrant 4 has no implications for in-
service as all grbups have perceived the ability of the principa1 as

being ré]ative]y high.' However, task statements of this nature'may‘

he 4
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w1sh to be d1scussed in order to prov1de a perspective by wh1ch to
compare those task statements wh1ch w111 hold 1mp11cat1ons for inservice.
Second, lack of consensus invo1v1ng Quadrant 3 with Quadrant 4 does not
ho]d-high priortty implications for inserviEe as all groups have per-
teiued these tasksstatements'as_being of reiative]y low importance for
the principa]t\wHOWever, principals may‘wish to review task statements
of this nature to'gainfinformation'of concern to their role. Task
statements, where‘lack of c0nsensus is of the nature describeddabove,
were not incTuded in the information developed for use in the activities
designed for the utilization of the findings by the princtpa]s.

Using the 1nformat1on contalned in Tab]e 15 which gave. the
quadrant p]acement for each of the 1]3 task statements by each of the
five groups, a list of 62 task statements was prepared The 62 task
statements were statements for which: - | :

a; consensus had not been achieved, and

b. for which the nature of the 1atk»of consensus was not
Quadrant 1- Quadrant 4 or Quadrant 3- Quadrant 4, L

Th1s list of statements was used to prepare the flrst of two

activities for ut111zat1on by the prlnc1pa1s in the determ1nat1on of their

inservice requ1rements. Both act1V1t1es are presented in Append1x 6.

-

_UTILIZATION OF DATA

Meetings were scheduled and conducted'uith’eath principal .and
the superintendents between'May 8 and May 12, 1980. The information
was presented and discussed in detai]vwithfprfncipals‘on an individual
basis. The information was presented to the superintendent and o

assistant superintendents at one meeting. = Enthusjasm over the material
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- was demonstrated by all concerned and was ev1denced 1n the fact that
» the meetings which had been scheduled for a durat1on of 45 minutes
extended in a]most every instance to upwards of two hours. The two
suggested act1v1t1es were a1so d1scussed and pr1nc1pa]s were asked
to familiarize themse]ves w1th the data and encouraged to add: task
.'statements to the 1ist prepared. for act1v1ty one. These add\t1ons
wouﬁd then-be‘discussed at the group meeting. Principals were'aiso
encouraged to suggest a1ternat1ve act1v1t1es which would better serve
their purposes.’ . \\,¢'~\\ |

B 'A group meeting S+ he]d on May. 14. Present were the Super-.

‘\ .
1ntendent ass1stant super1‘tende%//énd seven pr1nc1pa1s One

L

pr1nc1pa] was absent for med1ca1 reasons and one by reason of a_

crisis at the school The meet1ng Was cha1red by one of the pr1ﬁcipa]s.

A review of the 1nformat1fne“nd the suggested activities was
used to§Beg1n the meeting. No add1t10na1 task statements were €>
suggested for inclusion in act1v1ty one. A]] part1c1pants felt the |
act1v1t1es as suggested wou]d suit the1r purposes in the ut111zat1on
of the information. The cha1rman ]ed the part1c1pants through the 62
task statements discussing each in turn to determine: .

a. the 1mportance of the task to the role of the‘principa1
utilizing the percept1ons of the other four. respondent groups in

addition to their own percept1ons, and

s .&.

b. whether the task statement had imp]icatibns for the
inservice, requirements of'principals.
Of the 62 task statements prOV1ded the principals se]ected

by consensus, nine task statements as having 1mp11cat1ons for 1nserV1ce

89
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\

. These, 1n add1t1on to the two statements 1dent1f1ed on the bas1s of

o tota] consensus of the f1ve respondent,groups, prov1ded a tota] of

r-

11 task statements se]ected by pr1nc1pals to prov1de a basis for an

. 1nserv1 ce program

CI

P

[

CI

CI.

;
CI
sp
sp
pp

PO

10

N

17

16

23

|

activity they were recorded on the worksheets provided for the second |

activity.

‘As the task statements were being identified during the first

<L

l’The task statements'sEJected‘werefﬂ "hf, u .

¥

works w1th teacher%~1n eva]uat1nq the 1nstruct1ona1 c]1mate
in the c]as‘sroojw ~ :

'Observes teachers in c]assrooms to ass1st in eva]uat1on of

teachxng pract1ces - k . ;én_,. e

works w1th teachers in de51gn1ng methods for eva]uat1ng

1nstruct1on - R

Works with teachers in assess1ng the effect1veness of
teach1ng methods -

Ass1sts ‘teachers -in deve1op1ng skills re1ated to so1v1ng
1nstnuct1ona] prob]ems . N ; T el

Ident1f1es a]terna}1ve educat1ona1 plans for students con-
sistently failing in regu]ar classroom 1nstruct1on

Estab]lshes procedures for va]uat1ng progress toward
1nstruct1ona1 objectives.

Assists teachers in develop1 g effect1ve pract1ces fon .
atta1n1ng 1nstruct1ona1 obJe t1ves ) t

Evaluates the performance‘of teachers.

Establishes criteria for pli

:ementiot'students in’schoo]
program.

Recommends staff for permanent cert1f1cat1on, re- emp]oyment,

tenure, promotion or dismissal.
4

(See Appendix 6.) ‘In .order to assist principa1s with the }\

second activity, those 10 statements for which Quadrant 2 placement -,

* was indicated by at least three of the five réspondent groups were

b
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o~

placed on the first of the worksheets. Principals had beeri informed )
. P r N . ) ‘ , .
at the beginningrof the meeting that the tasks had been so placed
R ; | o , | , | -
on]y in the interest of time and that amy or all of the task state-

‘ ments would be crossed out if not selected in the f1rst act1v1ty.
4
Two of the ten task statements were not sa]ected These were:

PP 5 Plans and organ1zes a gu1dance and counse111n9 program for
students. .

PO 1N Identifies existing prob]ems in the.sthgo1'and relates these.
to long range p]anning in the system.

The pr1nc1pa1s conc1uded that a1though PP 5 should be addressed as
. an 1nserv1ce requ1rement for some pr1nc1pa1s on.an 1nd1v1dualahas1s
_ 1t sh0u1d not be included in a d1str1ct 1nserv1ce proqram as the -
task was not applicable for principals at the e]ementary 1eve1
Pr1nc1pals ‘and the super1ntendents conc]uded that PO 11 should a]so
vbe addressed however, it was a case of tak1ng the time to do it o
, rather than 1nserv1ce ‘ |

* Three. task statements were selected-in the comp1etion of the
f1rst act1v1ty wh1ch did not havg the consensus of at least three of
the,reSpondent.groups These were SP 9, PP 23 ‘and PO 2., These task
!tatements;have been‘preSented in»statement form on page 90.

ATl llltask statements chosen by principa1s to provide the L
bas1s of an inservice program had been placed 1n Quadrant 2 by at
Teast. one of the respondent groups. * Six of the 11 statements had
been p]aced in Quadrant 2 on the QAM profile of pr1nc1pals This

indicates the QAM served the purpose for which it was 1ntended

namely*to produce the informat1on'upon wh1ch pr1nc1pals cou]d.1dentify

» v
.

their inservice requirements.
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: program

the Grande Pra1r1e S.D. #2357 to provide a basis upon which to deve]op ‘

SP 2
CI 4

«

worksheets prov1ded for act1v1ty two the dtscuss1on focused upon the .

'

Once the task statements had been se]ected and p]aced on the 3

t111zat1on of ™ the 1nformat1on for the deve]opment of an 1nserv1ce

Concern was expressed wwth regard to the 11m1ted_amount of

time rema1n1ng in the school term After further d1scusswon the

part1c1pants agreed that utilization of the information shou1d be

postponed unti] the first meet1ng of the pr1nc1pa]s»1n the fa]lvterm

“at which time the second activity would be completed.

AR

Ana]ys1s of Inservice Requ1rements

E]even task statements were 1dent1f1ed by the pr1nc1pals of ‘

an=1nserv1ce program, By area of responsibility, the statements are '

‘cat8qgorized as folloms

'Curriou1um and~1nstruction | R
Staff Personnel S 3
Pupi1’Personne] . o - 1
- Systém- W1de Pol1c1es and Operatwons -1

Principals of the Grande Pra1r1e S.D. #2357 -.are concerned w1th

the deve]opment of their expertise jin the p§rformance of tasks re]ated

“to 1nstruct1on. E1ght of the 11 task statements directly or .

S

indirectly address instruction. These are: :

c1 10

Works with teachers in evaluating the instrictional climate
in the c]assroom | ‘ ,

Observes teachers in classrooms to ass1st in evaluation of
teachtng pract1ces

Y
7

"Works with teachers in des1gn1ng methods for evaluat1ng
. instruction.

e
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T Cl 7 Nprks with teachers,qn assess1ng the effectiveness of O

- teaching methods

CIc‘9b Assists teachers in developing sk1lls related to so]v1ng

‘ 1nstruct1ona] problems. -/ S

. S .

CI N Identifies a]ternat1ve educat1ona] p]ans for students- con-
sistently failing in regu]ar classroom 1nstruct1on :

CI 17 = Establishes procedures for eva1uat1ng progress toward
1nstruct1ona1 problems.

SP 9 Ass1sts teachers in deve]op1ng effective practices for
attaining 1nstruct1ona1 ob3ect1ves

'Principals are concerned with the development of their'aoility
to perform tasks related to the evaluation of staff. The task-state-

ments identified are: o /" - b

I

'SP 2 . Observes teachers in c]assrooms to assist in evaluat1on o{

teaching practices.

SP 16 Evaluates the‘performance of teachers.

-PO 2 Recommends staff for permadent certification, re- eﬁﬁ]oyment,

tenure, promotion or dismissal.

!

Apparent in the task statements is a concern by principals to
become more proficient in performing tasks related to che'process of

eva]uation. This is ref]ected incthe following task statements:

CI 10 Warks w1th teachers in- eva]uat1ng the 1nstruct1ona1 climate
~in the classroom.

- SP 2 Observes teachers in c]assrooms to assist in ‘evaluation of

teach1ng practices.

CI 4 _.Works with teachers in des1gn1ng methods for eva]uat1ng

- instruction.

CI 7 Works with teachers in assess1ng the effect1veness of
- teaching methods. .

cI 17 Estab]ishes procedures for evaluating progress toward
instructional objectives.

93
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- 1dent1f1cat1on and selection of their 1nserv1ce needs 'The evaluation

SP 16  Evaluates the-performance of teachers. o e

»
PO 2 ?econmends staff for permanent certification, re- emp]oyment
‘tenure, prewotion ¢ or dismissal. )

!

P The'evaluation of staff and instruction are of primary concern'

1
’

in the inservice requirement as identified by the principals of the

Grande Prairie S:D. #2357.. . | N

"EVALUATION BY PRINCIPALS -, ®
. N ) . 4:
The principals of the Grande Prairie School Distiict were

4

asked to evaluate how the Quadrant Assessment Mddnl and the information

_which it generated fulfilled the pUrpose of assisting them in the

form used is attached as Append)x 7. The eva]uat1on was conducted at

~ the end of the meeting on May 14, 1980 during wh1ch the pr]nc1pa1s

had utilized the météria] to select the task statements which

reflected their inservice requirements. A Likert scale from 1 (low)

to 5 (hibh) was used to rate the response, All princibgﬁs returned

‘evaluation forms. Results of the evaluation were as follows:

T

1

A>I,

1. How valuable were theﬁtask statements used in the survey in

providing a description of the tasks ‘you do in performing\your
job?

Four principals each gave a response of "5% and fivelprincipals
each gave a response of "4." The mean of the responses was 4.44.
IR . . . ’

This indicated that thé~principa1s perceived the 113 tasks used in

’

the study as describing their job very well.

94
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‘relevance to e]ementary schoo]s. ‘The third comment addressed the

. » .

2.‘ Additional comments you may have for the improvement of the 11st

-7 of task statements E T

{0

Response to this seétion proVided only three comments.  Two

'of the comments suggested that the task statements be tailored to or .

categor1zed by school leve1, as some statements had very little
N

r

difficulty somevteachers had~expressed'wh1ch was that they lacked

sufficient information concerning the principal's performanceioﬁ

the task to make an evaluation. No new task-statements were suggested.

3. Were you ‘satisfied with the presentat1on of the 1nformat1on in
QAM proﬁ lesd ,

One pr1nc1pa1pgave a response of "3," four principals each

‘ gaVe a response.of "4" and four principals each gave a\response of
p Y

""5."  The mean of the responses was 4,33 which indicated

N
principals were well satisfied with the manner in which the Snforma-

i
4

tion was presented. )

~
‘ o

4. ‘Do you feel the QAM process gave you the type of informafion
necessary for the identification of 1nserv1ce requ1reme s of -
adm1n1strators? - ' i,

Three principals|each'gave a response of "3," two principals

‘each gave-a response of "4," and fooﬁ\principa]s each gave \ response
of "5. " The .mean of the responseSTwas 4.1, which indicated that
'.pr1nc1pa1s felt that the QAM process Was very capable in produc1ng}

the necessary 1nformat1on

@t

5. How relevant do you feel the information to be for the 1dent1f1ca-‘

t1on of inservice requirements?

Two principals each gave a response of "3," four principals

95
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each gave a response of "4" and three pr1nc1pa1s each gave a response
of "5." The mean of the responses was 4. 11 wh1ch 1nd1cated the ,

pr1nc1pa1sfpenge1ved the 1nformat1on as be1ng very re]evant for the .
1dent1f1cat1on of the12)1nserv1ce needs.' ' .. B “,/
C .

~

6. How accurate]y do you feel the 1nformat1on de§cr1bes the percep- S

tions of the respondent groups? -

Two principa]s each gave a response of "3" and seven®

-

'Jpr1nc1pals each gave a response. of "4."  The mean ofrthe‘responses .
_ was 3. 78 Although slightly lower than the means for the other sets -

.of responses, th1s mead 1nd1cates that the 1nformat1on generated was.‘

’ accurate to a fairly h1gh degree. The mean for the responses to the

question of accuracy may have been affected somewhat by thg fact that

only 60% of the teachers had responded to the quest1onna1re

3

7. “How useful'do’you feel the information will be as a basis upon .
which principals may develop.a program to meet the1r inservice
‘requirements? - .

One principal gave a'response of "3, “,five principais each ‘
gave a response of "4" and three principals each gave a response of
s, The mean - of the responses was 4.22 which 1nddﬁated the |

principatls perce1ved the Tnformat1on very usefu] as a basis upon

wh1ch to deve]op a program to meet the1r inservice requ1rements
. : /

8. Comments regard1ng the use to-which vou perce1ve the 1nformat1on
to be used by your d1str1ct for the development of a proqram to
meet the pr1nc1pals inservice requ1rements : _

L1m1ted response to th1s sect1on was no doubt the resu]t of

. a discussion of this top1c;by the principals and the’ super1ntendents

during the meeting just prior to the distributipn of the evaluation

-



: formsi 'Afteh the principals had Se]ected the;items,for ihserViee,
discussion focused ubon theideve]opment"of-e program. Due tetthe
Timi ted amqunt of time remaining in the_turrent School’yeat 1t was
~ the optnion’df the.princibals and the sdperihtendents that the

1mp1ementat1on of an 1nserv1ce program wou]d best be 1n1t1ated in

the fall. Comments made were in keep1ng w1th the dec151on

9.‘WAddiQfdha1 conment§§
| Only one additional comment was made. tThis was: ‘“Numberepf

ER N

_ teacher respondents should be higher."

The high ratings for the questions'throughodt the evaiuatid?gégh
* form indieate that principals felt the'taek étatehents uséd described
" their job well, the QAM. presented the type of 1nformat1on they |
requ1red well,.and that the 1nformat10h produced by the QQM was
re]evant accurate and useful

Pr1nc1pals perce1ved the QAM as a valuable method by wh1ch to

1dent1fy the1r inservice requ1rements

. - " -
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Chapter 6

SUMMARY, CONCLUSIONS, IMPLICATIONS AND
RECOMMENDATIONS

'.

.This chapter 1nc1udes a sumary of the study which restates -

the purpose and questions for research, reviews the population and -

/

methodology and presents, the flndfhgs This chapter also conta1ns :

&

implications and Suggestions for further research.

SUMMARY '

The Purgose

. The ‘Durpose of this study was to apply an assessm?nt modt
which utilized d1screpancy analysis; namely, the Quadrant Assessment
Model, to identify the inservice training needs of schoo1 adm1n1stra—
tors at the 1oca] 1eve1: It was a]sorthe purposevof this study-to
gain/infarmation concerning the value of the model in producing the

infonnation required to identify the inservice training needs.

A
<

Questions for Research »

1. What tasks are cons|dered by trustees, suner1ntendents,
",assistant super1ntendents, pr1nc1pa1s, a551stant pr1nc1pals, and

teaehers to be important for effective performance by principals?

~2. How does each respondent group of trustees, superintendents

and assistant superintendents, principals, assistant principals, and
teachers rate the current'abi1ity'of the principals to perform each

i

task?
M s g
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3. Whét needs requiring development through 1nsefvice pYogramé
arise from discrepancies between those tasks requiring effective
performance by principals and the perceivéd current ability of theq
principals to perform the tasks?

4. How do principa%!“rate the value of the Quadrant Assessment

quef in identifying their inservice.training needs?

The Popu]atibn

Tﬁe local district in which the study was conducted was the
Grande PrairievS.D.‘#2357; A1l school” trustees, superintendents,
assistant superintendents, principa]s: assistant principais, and

14

teachers of the district were included in the research desigh.

.The Me%hodo]ogy

~ Data used in this study were collected by means of a survey f
instrument containing 113 task statéments purportiné_tgaggégribe the
job of the principal. TQF statementf were,d%strdbgggd\amoﬁé seven
areas of responsibility. These were Currigu]ﬁm and Instruction,

Staff Personnel, Pupil'Personnej, Support Manégemént, Resoufce
Management, System-Wide Policies ahd Operations, and Schoo]—Communfty
Interface. The task sta\ements Were deve]oped for use in a prov1nc1a1
study by the Department of Educat1ona] Adm1n1strat1on at the

- University of Alberta. AN super1ntendents, assistant super1ntgn-
dents, and principals respdhdgdkgp the‘survey insfrqment. Eighty
percent of the trustees, 78% o% tﬂe assistant priﬁcipa]s énd 60% of

the teachers responded to the Eurvey instrument. ,

" Respondents were asked to rate each statement twice; first,

P'd
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to rate the Importance of the Task for the Principal and second, to

rate the Current Ability of the Principal(s) to Perform the'*gsk.

five-point Likert sca]e‘was_provided for each rating. Principals were

asked to provide a self-rating, teachers and assistant principals were

asked to provide a rating for the principal of their school, and
trustees, superintendents, and assistant superintendents were asked

to provide a general rating of all the principals of the district.

A1l respdndents were to assume that the principal may work with others.

on staff to complete the tasks.
The data were analysed using descriptive statistics as
required by the Quadrant Assessment Mdde].'.Brief1y, the procedure

entailed the following:

'1. Data generated by each respondent group were processed

" separately. An "Ideal" profile and a "Real" prdfi]e were developed

from the data of each group.
2. Means and standard deviations were used to calculate a
T-score for each task statement‘and.on this basis the statements were.

rank ordered in the profile.

e
3. The mean for the profile was used to determine High-Low.
values.

—x 4. On the basis of the High—Low values statements were placed

.1nto the quadrants Those statements w1th h1gh values on both the

\"}deal“ and "Real" prof1]es were p]aced in Quadrant 13 those w1th high

values on the "Idea]“ profile but low values on the "Real" profile

were placed in Quadrant 2; those with low va]ues on both profiles

were placed in Quadrant 3; and those with Tow scores on- the "Ideal”

100
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profile but high values on the "Real" profi1e were placed in Quadrant 4.
5. Statements were ranked within each quadrant on the basis
, of an average of their "Ideal" and "Real" T-scores.
The survei results were presented and d1scussed with the
- pnfncipals‘on an individual bas1s~ The principals then met as a group
" to utilize the results to identify their inservice training needs
F0110w1ng the utilization of the 1nformat1on pr1nc1pals were asked
to rate the va]ue of both the model ‘and the information in asS1stﬂng

w1th the 1dent1f1cat1on of their.inservice tra1n1nq needs. i

The F1nd1ngs

. ’ '
< 1. The mean scores for both the Ideal and Real profiles were

"hioh for-all five respondent groups. The mean scores for the Ideal
prof11e ranged from 3.782 to 4.124 based upon the responses of the
principals and assistant pr1nc1pa1s respectively. The mean scores
for the Real prof11e ranged from 3.628 to 4. 288 based upon the responses

~ of the trustees and assistant pr1nc1pa1s respect1ve1y. A]] groups

) ' other than principals perceived the 1mp9rtance‘of the tasks to be
‘ A greater than did the principals. Superintendents, teachers, and -/
assistant principals rated the current ability of the principals to
be h1gher than did the principals. Superintendents, principals and /"
trustees rated the 1mportance of the task h1gher than they rated the

Ex

_ current ab111ty of the pr1nc1pa1s to perform the tasks. The assistant

tprincipals.and teachers rated the ability of the principals to

perform the tasks‘higher than they rated the importance of the tasks.
2. Spearman's'hank Order Correlations, used to determine

the agreement between the‘ranking of the‘task statements‘within"the
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Idea] and. Rea] prof1]es by pr1nc1pa1s and the rankings by each of the
_rema1n1nq four respondent groups were p051t1ve and strong Corre]a—
.tions were h1gher for the Ideal profile than they were‘for the Real
| profile. The highest correTations were between the principals and -
the teachers. h \

31. Ana1ysws, on the basis. of the seven areas of'yespon51b111ty,
'for the task statements p1aced 1ﬂ.Quadrant 2 by the five respondent
groups revea]edkthat statements from Currjcqum and InStruction were
jdentified most trequent1y by -all respondent grouns. A1}l groups
placed some statements from the area of Staff Personne1 in Quadrant 2.
Some task statements from each of the areas of Pupil Personne]
: Resource Management System Wide Po11c1es and Operat1ons, and
.Schoo1 Commun1ty Interface were included in Ouadrant 2 by at 1east

-one of°the reSpondent groups No task statements-perta1n1ng to

Support Management were 1nc]uded in Quadrant 2.

4. Consensus of the f1ve respondent groups regardtng the
quadrant placement of 29 task statements was‘ach1eved. E1ghteen of B
the statements were ptaced in Quadrant 1 and nine statements were
placed in Quadrant 3. Consensus was not'achieved for any'stateménts
p1aced in Quadrant 4. The two task statements from Quadrant 2,

indicative of high priority inservice requirements on the basis of

consensus, were.

SP 2 Observes teachers in classrooms to assist 1n evaluation of
teaching practices. .

CI 10 Works with teachers in eva]uat1ng the 1nstruct1ona1 c11mate
in the classroom, o o ,

L e
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5. 'Principa1s, in a group meeting; utilized the information
generated by the Quadrant Assessment Model to select nine addjtjona1
task statements to be addressed through inservice training. These
were:

Cl 4 works with teachers in designing methods for eva]uat1nq
1nstruct1on .

CI 7 Works with teachers in assessing the effectiveness of teach1ng
- methods.

Cl 9 Assists teachers in deve1op1ng sk111s related to so]vwng
1nstruct1ona1 problems. .

CI 11 Identifies alternative educational plans for students
consistently failing in regular classroom instruction

CI 17 Establishes proqedures for evaluating progress toward
1nstruct1ona1 obJect1ves

SP 9. Assists teachers in deve]op1ng effective praetices for
attaining instructional objectives.

SP 16 Eva]uates the performance of teachers

PP 23  Establishes criteria for p]acement of students in school
' programs. ‘ , A : S

PO 2 Recommends staff for permanent cert1f1cat1on, re- employment,
© tenure, promotion or dismissal.

» In sumnary, tasks concerning the 1mprovement and evaluation

of both 1nstruct1on and staff were 1dent1f1ed by the principals of
the Grande Prairie S.D. #2357 for their own development through an
1nserv1ce tra1n1ng program

& 6. An evaluation by the pr1nc1pals reqard1ng the Quadrant
| ASsessment Model and the 1nformat1on which was generated revealed that
pr1nc1pals perceived the model as a highly sat1sfactory method by -
'»whlchvtor1dent1fy their 1nserv1ce needs.. They peecelved the informa-

tion provided to be accurate, relevant and useful. Principals

N
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perceived the quadrant display used by the mpde] \as fac111tat1ng

th81r utilization of the 1nformat1on \
| N

CONCLUSTIONS AND IMPLICATIONS

T

Conclusions
: 1. The Quadrﬁnt Assessment Model, a needs assessment'method
using discrepancy analysis;'was‘used successfu11y at the local level
to provide valuable information through which principats could ;
kidenttfy their inservice requirements..

| 2. The inservice requirements identified by principals of
the Grande_Prairie S.D.‘#2357'ref1ect cogcern for the improvement .

t

and evaluation of both the 1nstruct1on and the staff.

3.. The -Quadrant Assessment Model -was capable of produc1ng
more informat1on than was addressed directly by this study. Utmost
discretion was used: to assure the anonymity of all part1c1pants in
:‘th1s needs assessment Or1q1na1 cop1es of all 1nformat1on generated

for the use of 1nd1v1dua1 pr1nc1oals was g1ven d1rect1y to the

e e Rkt e g . < N
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pr1nc1pa1s concerned Copies were not made or kept ‘for any purpose.
Confidentiality and eth1ca1 procedures are two safeguards which

must be addressed by future research of a nature simildr to this

study.

Implications

1. As the Quadrant Assessment Model has been utilized
| successfully with one group of principals at the local level to
" jidentify inservice requirements, the model would no doubt be of

assistance to most school jurisdictibns for the identification of



their inservice‘requirements.
2. Inservice requirements have been identifted for the
: principals of the Grande Pra1r1e S.D. #2357 and’a district 1nserv1ceb
Jprogram should be deve]oped based upon the f1nd1ngs ‘
3. The Grande Pra1r1e S.D. #2357 may’ wish to utilize the
fnfbrmation‘1n Quadrant 1 (H1gh Idea] Low Real) to provide a role

deScription:of the principalship for purposes of selection or may

wish to utilize the model to develop an- inservice program for

o groups other than the pr1nc1pals School Jurisdictions which utilize

:the ass1stant pr1nc1pa1sh1p as a tra1n1ng ground for the pr1nc1palsh1p
)and/or prepare profess1ona1 deve]opment programs for a551stant
pr1nc1pals wou]d a]so benef1t from both Quadrant 1 and 2 information
.produced by a‘needs assessment conducted in the1r d1str1ct.

4. As the Quadrant Assessment Model has been utilized.
suocessfu11y at the local level, other districts may‘wish to use a
similar approaoh to the'identificathn_of the inservice'training
needs of groups within their organizations. ' |

5. Principals may use their oWnlperceptions and tne informa-
tion provided by the study to develop personal inservice programs to
address needs other than those identified forlthe,district program.
! : 6.' Loca]_agencies;which'provide'services to professiona1
educators may’wish to provide workshops addressing thelinservice
“needs which have been ideptified by the prfncipals. ‘The local body
of the Alberta Teachers' Assotiation may wish'to assfst'principals
_in the deve]opment of ski1ls in the‘area of staff evaluation. The
Regional Office of .Alberta Education_ma} provide assistanoe~to‘the

l K
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principaTs‘concerning-the requirements ih the area of Currtcu1um-
and Instruction. The Peace AreadRegiona1 Council on School Adninis-
tration may wish to assiSt principals'W1th regard to the deue;opment ﬁ
. of their ab111ty in the area of evaluation. .& | |
7. Thene is no reason to believe that the Quadrant Assessment
Model could not be utilized successfu]]y by organizations outside

the field of educatlon for the identification of the inservice training

requ1rements of groups within their organ1zat1ons
SUGGESTIONS FOR FURTHER RESEARCH

1. The Quadrant Assessment Model may be of vaTue to other

' researchers as a discrepancy’analysis too]‘for purposes other than
the 1dent1f1cat1on of 1nserv1ce tra1n1ng needs.

* | 2. As the procedure norma]]y ut111zed by the Quadrant
Assessment Model to rank items within each quadrant was found to be
inappropriate for purposes of this study, further stud1es may wish

) to consjder'first, if ré&hking of the items iseneceSSary'for their |
purpose‘and second, if an alternative procedure for ranking wou]d
N produce more valuable 1ntormation. o |
S 2 3. Some oyertapvamong the task statements and the’areas of
respohsibi]ity~used in the survey~instrument was perceived by the

\ o respondents. The further refinement of the instrument is recommended.

"\
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APPENDIX 1
INVENTORY OF TASK STATEMENTS
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Cl

c1

‘CI
Cl
Cl
CI

CI

- CI

. CL

CI
I
CI
CI
cl
cI
CI

Cl

10

11

12

13

14 .

15

16

17
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CURRICULUM/INSTRUCTION

Includes interest of students in adapt1ng and/or des1gn1ng
curriculum.

_Estab]ishes'curriculum committees to plan the use of -

curriculum materials. _ !

Considers individual differences among students when organ1z1nq |

for 1nstruct1on

Works with teachers in designing methods for evaluating |
instruction.

Makes use of standardized 1nstruments when evaluating the

educational program. ; N

- Maintains an adequate achievement testing program for d1aqnost1c

and other educational purposes

Works with teachers in assessing the effect1veness of teach1ng
methods. '

Plans a program, including a timetable, which optimally matches

~ time, space, staff, students and subject matter. -

Assists teachers in developing ski]Ts related to solving
- instructional pnob]ems. .

Works with teachers -in eva]uat1ng the 1nstruct1ona1 climate in
the classroom.

Identifiesva1ternative'educationa1 plans for students con-
sistently failing in regular classroom instruction.

Designs a curriculum which meets individual learner needs.

" Utilizes inpug\I;om»community when evaluating the school

curriculum and™~instructional program.

Works with teachers in des1gn1nq classroom env1ronments

- conducive to learning.

Utilizes research ev1dence in the profess1ona1 11terature when
planning educational programs.

Facilitates instructional approaches which complement classroom
teaching; for example, field trips, student exchanges.

Establishes procedures for evaluating progress toward instruc-
tional ob3ect1ves A



CI

CIL.

cl-

CI

CI
CI

CI

18

19

20

21

22
23

24

4

Works with teachers to establish criteria for student

performance

Includes parents, teachers and students in p]ann1ng the
educational program f0r§;he school.

Solicits suggestionS'from“teachers when adapting and/or
designing curriculum.

Establishes procedures.for modifying curriculum content and

organ1zat10n
b

Assesses curriculum effectiveness.

115

Determines whether course credit will be given for out of school

activities; for example, music

Works w1th teachers and students to establish a good school

'c]1mate
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SP

%3

Sp
Sp

SP

sp

SP

Sp
Sp

SP

sp

sp
sp
sp
sp
sp
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12

13

14
15
16
17
18
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STAFF PERSONNEL
Assigns'decision—making'tasks to staff conmensurate with their -
interest, expertise and organizational reSponsibi]ity.'

Observes teachers in classrooms to assist in eva]uat1on of '
teaching - pract1ces »

Encourages staff to recognize and commend worthwhile accomp]1sh-
ments of students.

Facilitates teacher access to students' umu]ative records.

Des1gns a system for 1nvo1v1ng teachers in eva]uat1ng schoo]
operations.

Establishes a system for training teachers in the use of a
variety of media (for example, audio-visual equipment,
library resources, etc.). . \ '

Estab11shes procedures for staff part1c1pat1on in dec1s1on
making concern1ng school policies.

Interprets system policies, regulations, procedures and

~priorities to staff.

Assists teachers in developing effective pract1ces for : /
attaining 1nstruct1ona1 objectives.

Plans professional development activities for self and others

- on the basis of an assessment of needs.

»A551sts in the recruitment and selection of certificated

personne]

Advises teachers of 1nd1v1dua1 student s rights and

responsibilities.

Commun1cates to staff the importance of profess1ona11sm and
development as a profe551ona1 :

Plans and ma1nta1ns a system of commun1cat1on with staff.
P]ans and conducts staff meetings.

Evaluates the performanee of teachers.

Facilitates student -teaching activities.

Coordinates the use of profess1ona1 support staff for example,
read1ng specialists.



SP 19
SP 20
sp 21
Sp 22

 SP 23
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Deve]dps a schedule forkéupervision of students.
Recognizes and‘commends worthwhile accomplishments of stafff
Provides persona]iand‘cﬁreer counse1]ing.for‘stqff.

Provides for orientation of new staff.

Establishes and ma1nta1ns good working re]at1onsh1ps with and
among staff.



T PP

PP

PP

PP

PP

PP

PP

PP

PP
PP

PP
PP

PP
PP

PP
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PUPIL PERSONNEL

Estab]xshes procedures for interpreting the eva]uat1on of
students-to parents and teachers.

" Establishes priorities among student personne] prob]ems need1ng
~solution.

Eva]uates co- curr1cu1ar programs

-~

Schedu]es times to be ava11ab1e for 1nforma1 1nteract1on w1th
students.

Plans and organizes a gu1dance ‘and counse111nq program for

"students.

Collects fo]]ow up information on former students to 1mprove
services provided by the school.

Implements a system to achieve’ regu]ar attendance by students.

Uses available commun1ty serv1ce agencies in p]ann1ng a program
to meet students' special needs.

' ‘Eva1uates the effectiVeness of student personnel services.

Supports co- curr1cu1ar program by act1ve pqrt1c1pat1on and N

- attendance.

Maintains a system of student accounting and attendance.

| Encourages staff to prov1de students with opportun1t1es for

self- eva]uat1on

3 .

Maintains cumu]ative.records on students.

uPTans'a student information record system as part of the school

guidance and couriselling program.

‘Makes ava11ab1e to students occupational and educational
information derived from community and profess1ona1 sources

Recognizes outstanding studént ‘achievement.

'P]ans orientation meetings Tor new students and'their parents.
Takes action on discipline matfers reqoiring his interventjon.-
Establishes a system for reporting pupil progress to parents.

Develops a structure for student involvement in schoo1‘affairs;

- for example, student government.



PP 21
S act1V1ty program.

PP 22

PP 23

PP 24

PP 25

PP 26

Works with teachers to estab11sh a comprehensive student

Estab]isheS»a syétem for communication with students.

Establishes criteria for p]acement of students in schoo]

programs.
‘Establishes po]icies and procedures for student discip]ine.

Establishes procedures for student reg1strat1on and, where

applicable for graduation.

Recruits students.

119



SM

" SM

M.

SM

SM
M

M

| SUPPORT MANAGEMENT

, Informs staff of 1ega1 requ1rements that affect school
: operat1on , : o

Manages. schdo] plant.

Mon1tors the chang1ng needs for non- 1nstruct10na] serv1ces in
order to accomp]1sh 1nstruct1ona1 goa]s

Organ1zes, coord1nates and superv1ses non-instructional
services to ensure the accomp11shment of instructional serv1ces

Supervises the school tranéportation system.

Assists in the recruitment and se]ect1on of non- cert1f1cated
.Q )

personnel .

A

¢

-~

Manages the non-instructional use of the school $ite.

120
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RM

" RM.

~RM

RM
RM
RM

RM
RM

" RM

10
11

12

13
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RESOURCE MANAGEMENT

Pl

- Prepares statements and. reports as required by supervisors.

Projects staffing needs.

Makes recommendations for the improvement of physical
facilities; for .example, classroom furnishings, building
additions, .grounds. . . . . .. 3 :

Mékes,decisions about fnstructioné] materials and equipment

subject to the constraints of the budget.

Prepares a budget iﬁ accordance with the policies, regulations
and procedures of the board."

 Purchases services and materials in accordance with the

policies, regulations and procedure% of the board.

Provides information for financial audits.

| Uses'budgetary.guide]inés_toistfucture‘school“aCtiVities.

Administers.the school budget in accordance with the policies,
regulations and procedures of the board.

Maintains a bookkeeping and accounting system in accordance

- with the. policies, regulations and procedures of the board.

Establishes procedures for acquiring,and}managing schoo\\“////
generated funds. _ :

Establishes procedures for the collection and utilization of
fees in accordance with the policies, regulations and procedures
of the board. : o

Maintains inventories of resourtes.

’



PO
PO

PO

PO
PO

PO

PO
PO

PO

PO

. PO

PO
PO

10

11

12
13
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SYSTEM-WIDE POLICIES AND GPERATIONS

Provides information requested by supervisors and/or researchers.

' Recommends staff for permanent cert1f1cat10n, re- emp]oyment

tenure, promotlon or dismissal..

Organizes school staff in order to accomp11sh the educa-
tional goals of the school system.

“Utilizes board recommendat1ons in revising educat1ona1 plans .

Ensures school goals and objectives are cons1stent with system
goals.

C1arifies decision-makingyresponsibilities for subordinates.
Utilizes services of subject matter specialists.

Makes recommendations to appropr1ate officer of the board
concerning prospect1ve employees.

Implements Prov1nc1a] and schoo] board po]1c1es affecting the
school.

Works with superintendent or designate in establishing system—
wide educat1ona1 goals, pol1c1es and procedures. ‘

Ident1f1es ex1st1ng problems in the school -and relates these
to long range p]anning'in the system.

Establishes procedures to monitor and control school visitors.

Provides for health, we]tare and safety of students and staff.
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SC

SC
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SCHOOL-COMMUNITY INTERFACE

'Develobs_communication channeTs with parents and local community.

Proriotes positive school image in the community.

. Utilizes community input in school decisions.

Facilitates adult education progrars.
Administers community use of school buildings and facilities.
Utilizes community resources in the school. program.

¢

Conveys community expectations to staff.
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A TASK ASSESSMENT PROFILE
]
FOR THE DEVELOPMENT OF INSERVICE

PROGRAMS FOR SCHOOL ADMINISTRATORS

TASKS OF THE SCHOOL PRINCIPAL

A SURVEY OF THE GRANDE PRAIRIE SCHOOL DISTRIGT #2357 .

Guy Sanders

| DEPAR’IMENT OF EDUCATIONAL ADMINISTRATION
UNIVERSI'IY OF ALBERTA, EIMONTON ALBERTA

MARCH 1980
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o

Please indicate your position with the G;anae » For Office
Prairie Public School District by checking Use Only
| . cc
thie appropriate box below,
/ [\ . . ) 1
1-4
Board Member )
Superintendent, Assistant Superintendent
Principal '
P 5
Assistant Principal
Teacher . , ‘ :
/

¢

Guide to Questionaire

This questionaire lists a number of tasks which a principal may
v L ED

perform, Each respondent is asked to rate each task~sta§pment twice,

'oncg under the heading Importance of the Task for Principal and once

under, the heading'Current Ability of Principal to Perform the Task.

- A five-point scale from 1 (low) to 5 (high) is provided under each

heading. Please circle the number which correspoﬁds to your assessment

for each task statement.

%

Assume that the principal may work with others on staff to complete
e .

the tasks.



“Task Statement

Importance of
Task for
Principal

Low

High

Current Ability
of Principal

to

Perform Task

Low High

1 2

3

4 5

1

2 3 4 5

Offi;e Use
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CC

Only

Ly —
.

10.

11,

- when planning educational

‘supervises non-instructional

‘WOka with teachers in -
' designing methods for

- Works with teachers to

Utilizes research evidence in
the professional literature

programs.

Prepares a budget in accord-
ance with the policies,
regulations and procedure
of the board, :

Organizes, coordinates and

services to ensure the
accomplishment of instruc-
tional services.,

Establishes curriculum
committees to plan the use of
curriculum material,

A
1%

evaluating instruction.

Supporté extra-curriculuar
program by active partici-
pation and attendance.

establish a comprehensive
student activity program.

Considers individual differ-
ences among students when
organizing for instruction.

Evaluates the effectiveness
of student personnel services.,

Makes available to students
occupational and educational
information derived from
community and professional
sources., '

Utilizes input from community
when 'evaluating the school
and instructional program.

10

- 12

14

16

18

20

22

24

26

AN SRS NI S

R,




Task Statement

Importance of
Task for

Principal

Low

High

Current Ability
of Principal

to Perform Task -
| Low

High

1 2

4

5

1

2

3

5

128

cc

Office Use

Only

12,

13,

14,

15,

16.

17,

18,

19.

20,

21.

22,

23.

24,

‘researchers,

_cated personnel,

13

Advises teachers of individual
student's rights and
responsibilities.

Assesses curriculum effective-
ness, :

Encourages staff to recognize
and commend worthwhile
accomplishments of students.

Organizes school staff in
order to accomplish the
educational goals of the
school system.

Makes use of standardized
instruments when evaluating
the educational program.

Determines whether course
credit will be given for

out-of-school activities;
for example, music,.

Utilizes community input
in school decisions,

Works with teachers in
evaluating the instruc-
tional -climate in the
classroom,

Establishes criteria and
procedures for student
discipline.

Establishes criteria for
placement of students. in
school programs, .

Encourages staff to provide
students with opportunities
for self-evaluation,

Provides information request-

ed by supervisors and/or

Assists in the recruitment
and selection of certifi-

32 -

34 -

36 -

- 38 -

40 -

42 -

44 -

48 -

50 -

52 -

29

31
33

35

37

39

41

43

45

47

49

51

53

T A A L AV S v e e e



Importance of

Current ability

37.

matters requiring his/her
intervention.

' Task for of PrinciPal
Task Statement - Principal to Perforﬁ'Task
Low High| [Low High
1 2 3 4 5 12 3 4 5

25. Conveys community expectations 1 2 3 4 5 12 3 hos
to staff., '

26, Monitors the changing needs 1 2 3 4 5 1 2 .3 b s
for non-instructional servicesd ‘

27. Plans and conducts staff 1 2 3 4 5 1 2 3 45
meetings., -

28, Uses budgetary guidelines to. 1 2 3 4 5 1 2 3 hos
structure school activities.

29, ‘Administers the school budget 1 2 3 4 5 1 2 3 bos
in accordance-with the policieq '
regulations and procedures of
the board.

30, Facilitates student teaching 1 2 3 4 5 1 2 3 ‘4 5
activities.

31  Provides personal-and career 1.2 3 45 1 2 3 % 5
‘counselling'for staff. /

32. -Works with teachers in 1 2 3 4 5 12 3 % s

~assessing the effectiveness
of teaching methods.

33. Plans orientation meetings 1 2 3 4 5 1 2 3 b s
for new students and their
parents.

34. Plans a program, including a 1 2 3 4 5 1.2 3 bos
timetable, which optimally
matches time, space, staff,
students and subject matter,

35. Provides information for 1 2 3 45 1 2 3 % 5
financial audits.

36. Establishes procedures for 1 2 3 4 5 1 2 3 YA 5
acquiring and managing
school generated funds.,

Takes action on discipline 1" 2 3 4 5

129

cC

office

Only

54 =
56 -

58 =

62 -

70 -
72 -
T4 -
76 -

78 -

Use

55

517

59

61

63

65

67

. 69

71

73

75

77

79




Task Statement

Iméortance_of
Task for
Principal

Low High

Current Ability
of Principal

to Perform’ Task
Low High

1 2 3 4 5

1 2 3 45

130

cC

Office Use
Only

38,

39,

4Q.

41.

42,

43,

44,

45.

46.

47.

48.

49,

" fees in accordance with the

Identifies alternative educa-

~ while accomplishments ofystaff}

Identifies existing problems

in the system,

. Assists teachers in develop-

“tion on former students to

Works. with teachers in design-
ing classroom environments
conducive to learninge

Establishes procedures for the
collection and utilization of

policies, regulations and
procedures of the board.

tional plans for students®

. . ¥,
consistently failing 1in -~
regular classxoom ipstruqﬁébn.

Recognizes and commends%VOrth-

Establishes procedures for
staff participation in, '
decision making concerning:
school policies, ‘

in the school and relates
these to ldng range plannlng

, # o
Provides for health, welfare
and safety of students and
stgffe '

ing skills related to solving
instructional problems.

Fac111tates adult education'
programs,

Collects follow-up informa-

improve, services provided
by the school.

Promotes positive school
image in the community.

Plans and organizes a
guidance and counselling
program for students.

12 3 45

1.2 3 4 5

11 - 12

13 - 14,

15 - 16

17 - 18

“u
g S e, DUNOCRINLS ST

19.- 20 |

21 - 22

23 - 24

25 - 26

o b P

27 - 28




S~
Task Statement .

Importanée of
Task fo¥
Principal

Low ' Highg

Current Ability
of Principal
to Perform Task
Low " ~ High

1 2 3 4 5

12 3 4 5.

131
ceC

Office Use
Only’

50.

51..

52,

53.

54,

55.

56.

57.

58.

59,

60.

" 61,

rvisitors.

practices for attaining

and procedures of the board.

- Includes parents, teachers

- educational program for the

Works with teachers to estab-
lish criteria for student
performance. :

Facilitates instructional -
approaches which complement
classroom teaching; for example
field trips, student\exchanges{

Purchases services and materialg

in accordance with the policiesy
regulations. and procedures of
the board. ‘ '

Establishes procedures‘toi
moénitor and control school

Assists teachers in developing .
instructiondal objectives.

Maintains bookkeeping and
accounting system in accordance
with the policies, regulations

N L
Utilizes board recommendations
in revising educational plans.

and students in planning the
school,

Administers community.uée of
school building and facilities.

Develops a structure for
student involvement in school
affairs; for example, student
government,

Designs a system for involﬁ--
ing teachers in evaluating
school operations,

Maintains an adequate achieve-
ment testing program for
diagnostic and other educa-
tional purposes,

1 2 3 4 5

12 3 4 5

129 - 30
31 - 32
33 - 34

35 - 36
37 - 38

39 - 40

41 - 42

43 - 44

45 - 46

L]

47 - 48

51 - 52




Importaﬁce of Current Ability CL32
Task Statement = : Task for | of Principal : v
' & Principal "~ |to Perform Task Office Use
"Low. High Low ~ ~ High - Only
12 3 4 51 |12 '3 4 5
'\ i . .
62. Cormunicates to staff the | |1 2 3 4 5| [1 23 4 5 53 - 54
importance of professionalism - : -
and development as a |
professional, °

63. 1Includes interest of students 1 2 3 4 5 1 2 3 4°5 55 - 56

-in adapting and/or designing ' :
“curriculum,

64, Prepares financial statements 1 2 34 5 1 2 3 45 © 57 - 58

. and reports as required by _ : ' , :
supervisors,

65, Assigns decision making tasks| [1 2 3 & 5 1 2 3 4 5° 59 - 60
to staff commensurate with s
their interest, expertise and
organizational ability,

66. Facilitatés teacher access to| |1 2 3 4 5 1 2 3 4 5 61 - 62

' students' cumulative records.,

67. Plans a student information | |1°2 3 4 5| |1 2 3 4 5 63 - 64
record system as part of the : - , : e
school guidance program. T

68. Maintains inventories of 1.2 3 4 5 1 2 3 4 5 65 - 66
resources. ' : ‘ :

69. Observes teachers in class- 1 2 3 4 5 1 23 4 5 || 67-68

- rooms to assist in evalua- T ‘ . : :
tion of teaching practices. S ) ;

70. Implements a system to 1 23 450 1123 45 L 69 - 70
achieve regular attendance
by students. )

71. Manages the non-instructional 12 3 4 5 1 23 4 5 (] 71-72
use of the school site,

72. Develops a schedule for [1 2 3 4 5 1 2 3 4 5117 73-74
supervision of students, ‘ - U

. 73. Evaluates the performance 1 2 3 4 5 112 3 4 5 75 - 76
of teachers. :

74, Solicits suggestioﬁs ffom 1 2 3 4 5 1 2 3 &4 5 .77 - 78

"~ teachers when adapting and/ : ' ‘
or designing curriculum,

75. Plans and maintains a system 1 2 3 45 1.2 3 45 79 - 80
of communicationgwith staff. : ‘ ‘




‘ , ' 133
. . . Importance of Current Ability e
Task Statement . - Task for ‘ of Principal T
‘ Principal to Perform Task| | Office Use
Low High Low High - Only
1 2 3 45 1 2 3 45
1 -4
76, Designs a curriculum which \\1 2 3 4.5 |1 23 45 5.6
. meets individual learner needs| ' o
17, Maintéins cumulative records . 1 2 3 45 1 2 3 4.5 7-38
"~ .on students, ' ‘ S
'78. Uses available community 1 23 4 54¢F [1 2 3.4 5 9.2 10
service agencies in planning g ' '
a program to meet students!' )
special needs, ‘ -
79. Manages school plant, o2 3 4 123 4 5 || 11 -12
80, Makes‘decisions about instruc- 1 2 3 4 § 1. 2 3 4 5 13 - 14
tional materials and equip- : ‘ ' -
ment subject to the constraints 7
of the budget. N
8l. Co-ordinates the useof [ |1 2 3 4 5 1 2 3 4 5 || 15- 16
professional support staff; forn ‘
example, reading specialists, _ 11
82. Makes recommendations for the 123 45|11 2 3 4 5 17 - 18
improvement of physical ) : s
facilities; for example,
classroom furnishings, grounds
or building additions, .
‘ . ; | o - | )
83. Establishes procedures for 1 2 ™4 5| 1 2 3 4 5 19 - 20
evaluating progress toward : o
instructional objectives.
84, Implements provincial and 1 23 4 5 ,  1.2 3 4 5 21 = 22
. school board policies : | Y . B I '
. affecting the school, o : | N
85. Plans professional develop- | |1 2.3 4 5. 11 2 3 4 s 23 - 24
.ment activities for self . ' : '
and others on the basis of
an. assessment of needs, h
86. Establishes procedures for 1 2 3 4 511 23 4 5 |} 25-26
interpreting the evaluation - ' 1. T
of students to parents and .
teachers,
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Importance of | Current Ability

Task Statement | Task for of Principal ¢
Principal to Perform Task || Office Use
Low ~  High Low High Only
1 2.3 4 5 123 4 5

87. .Establishes procedures for 12 3 45 1 2 3 4 5 27 - 28
student registration and, where ' o : \ .
applicable, for graduation.

88, Schedules times to be avail- 1 2 3 4 5 1 2 3 &4 5 29 - 30
able for informal interaction ' ‘
with students, '

‘89. Maintains a system of student 1.2 34 5| {172 3 4 5, 31 - 32
accounting and attendance. - ° : . ~

90, Projects staffing needs. .| |1 2.3 4 5| |1 2 3 4.5 || 3334

91. Interprets system policies, 1 2 3 4-5{ 1.2 3 4 5, 35 - 36
regulations, procedures and : ‘ :
priorities to staff.

92, Utilizes community resources 112 3.4 571 |1 v2v 3 45 37 - 38
in the school program. ' C ' '

93. Works with superintendent or [ f1 2 3 4 5 1 2 3 &4 5 39 - 40

' designate in establishing : ‘
system-wide educational goals,
policies and procedures.,

94, Utilizes_sérvices of subject | 1 23 4 5 11 2 3 4 5 41 - 42

' matter specialists, ‘ :

95. Develops communication 1 2 3 4 5 1 2 3 4.5 43 - 44
channels with parents and v ' ‘ : o
local community., - % ‘ ' L .

96. Makes recommendations to 1 2 3 4 5 1 2 3 4 5 45 - 46
appropriate officer of the : ' ' .

“board concerning prospective .
employees, )

97. Establishes a system of = 1 23 45 |12 3 45 47 - 48

’ communication with students. S

98, Clarifies decision making 1 2 3 4 5 12 3 4 5 49 - 50
responsibilities for ' :
subordinates,

99, - Establishes priorities ' 1t 23 &5 |t 23 45 51 - 52
among student personnel "
problems needing solution.
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_ _ v Importance of | Current Ability ’ éC
Task Statement ' ‘ Task for - of Principal
‘ | | Principal to Perform Task Office Use
Low High | [Low _Highjl  Only
123 45 |1 2345

100, Establishes procedures for 1 2 3 4 5 1 2 3 4 5 | 53-54

modifying curriculum content| ' :
. and organization,

101. Establishes a system for. Jro2 3 4 s |12 3 4 s 55 - 56

- * training teachers in the use : ' :
of a variety of media; for
example, A/V equipment,

.v102; Establishes a system of . o 1 2 3 4 5 1 2.3 °4 5 57 - 58
reporting pupil progress : '
to parents, '

103. Supervises the school 1 23 4 5 11 23 45 || 59-60
transportation system,. R , '

104, Informs staff of legal Pl 23 45| [ 23 45 6l - 62
requirements that affect ' : . '
school operations,

105. Works with teachers and . 123 4 50 112 3 .45 63 - 64
students to establish a- ' ‘ ’ _—
Lgogd school climate. :

106. Recruits students. - 123 45 1 23 4 5 || 6™ 66

'107. Recognizes outstanding 1 2 3 4 s |1 2 3 45 67 - 68
student achievement, : '

108, ‘Assists in the recruitment . | (@ 2 3 4 s | |1 2 3 4 5 (| 69-70
and selection of non- : o ' '
certificated personnel,

109, Provides for orientation 1 23 4 5 1 23 4 5 || 71472

¢ . of new staff, ' '

110, Ensures school goals and ' 1 2 3 4 571 1.2 3 4 5 73 - 74
objectives are consistent o R ‘
with system goals, . , R : L

111, Recommends staff for per- . 123 45| 112345 75 - 76
‘manent certification, re- ’
employment, temure,
promotion or d%fmissal.i

112., Evaluates‘CO—éurriculgr 1 2 '3 4 5 11 2 3.4 5 77 - 78
programs, '

113, Establishes and maintains K |1 2 3 4 5 123 45 |[ 79-80

"~ good working relationships’ 1 : :
"with and among staff,
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ka9 Street, Grande Prairie, Alberta, T8V 2H3, Phone (403) 532-4491

February 22, 1980

1f the Board’

Dear Memb%

The Suppbri; ;d assistance of Mr. Taylor, Mr. Wagner and Mr. Luders
toward my r{earch project has been greatly appreciated. At an
administratz”,ﬁmeeting of February’ 20 1980 the full support of my

fellow colleagues was obtained.

_The purpose of this study is the development of a Task Assessment o

Profile for th§l#Principal in the Grande Prairie School District:

#2357 which mg n be used for the identification of inservice

needs. In ozl more accurately describe the role of the Prin-

cipal it is § ,{r ant to receive the perceptions of groups which -

directly inf¥uence the role. Your input in this study would be
most valuable. .

In completipg the questionnaire if you would rate the prineipals-
within the system as a group. ( Thank ‘you for your valued cooperation.

ﬂYdurs truly,

" Guy Sanders

wlh

i ] dventt en, e S
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10213 - 99 Street, Grande Prairié, Alberta, T8V 2H3, Phone (403) 532-4491

EE ¢

Febfuary 21, 1980

Dear Colleague:

During this yearé study at the University of Alberta, I have been
fortunate in working with Project A.S.K., a study being conducted .

. by. the Department of Educational Administration for the primary

- purpose of identifying the preservice needs of the Principal in
the Province of Alberta. To date, two aspects of the study of the
Role -of the Principal have not been’ addressed. Firstly, -input =~
from groups other than superintendents and principals and secondly,
an in depth look at the inservice needs of principals in an in-

& dividual school district. SR B

At the Administrator'S~Meéting.on February 20, 1980, excellent sup-.
port for this study was obtained from the principals. The purpose
of this study is the development of a Task Assessment Profile for
the Principal in the Grande Prairie. School District #2357 which may -
then be used for the identification of inservice needs. 1In order
to more accurately describe the role of thé Principal it is -dmport-

- ant to receive the perception of groups whigh directly influence the
role.  Your input in this study is invaluable. Lo

I respectfully realize teachers fill their hours fully and that there
1s never a lack of ‘tasks with which to do so. I trust you will per- .
celve this task as one of value which will merit your time and con-
sideration. : ' ' : "

. In completing thequgstionhairéfa;%ng your principal pléaée remember ’
to assume’ that the princ¢ipal may-ﬁﬁ?k with other staff members in.
. completing the tasks. - o ’ ' o ‘ : ‘

Thank you for your valued cooperation.

‘Yours truly,

Gu

‘wlh

oL
RYRS




 APPENDIX 4

KEY FOR TRANSPOSING REFERENCE T0 ITEM FROM SURVEY PLACEMENT
o TO TASK INVENTORY PLACEMENT ‘ '

[’

o



[ B d¥)

KEY FOR MATCHING THE ORDER OF THE PLACEMENT OF THE TASK STATEMENT
© IN THE SURVEY INSTRUMENT WITH THE CORRESPONDING PLACEMENT
OF THE TASK STATEMENT IN THE INVENTORY OF TASKS

<
N &/ 2
S S S/ &
5 « & 5 /58
L $&) [E)38
1 5 6 91 |SP 8
2 5 3 92 |SC 6
3 4 1 93 | PO 10
4 1 Cl 2] 34 | CI 8 1 94 | PO 7
5 |CI 4 35 | RM* 7 65 | SP 1 95 | SC 1
6 | PP 10 36 | RM 11 66 | SP 4 9% | PO 8
7 { PP 21 37 P18 67 | PP 14 . | 97 | PP 22
8 [CI 3 38 I14 68 |'RM 13 98 | PO 6
9 | PP 9 39 | RM 12 69 | SP 2 99 | PP 2
10 | PP 15 40 | CI N 70 | PP 7 100 | CI 21
11 | CI13 41 | SP 20 7V | SM 5 101 | SP 6
12 | SP 12 42 | SP 7 72 | SP 19 102 | PP 19
13 | CI 22 43 1 PQ M 73 | SP 16 103 {SM 6
14 | SP 3 > |44 | PO 13° 74 | CI 20 104 | SM 1
15 | PO 3 45 | CI 9| 75 | SP 14 105 | CI 24 |
16 | CI 5 46 | SC 4 76 | CI 12 106 | PP 26
17 { CI 23} 47. | PP 6 77 | PP 13 107 | PP 16
18 [ SC 3 48 | SC 2 78 | PP 8 108 | SM 7
19 | CI 10} 49 | PP 5| 79 | SM 2} 109 | SP 22
120 | PP 24 50 | CI 18 80 | RM 4 110 | PO 5
21 | PP 23 51 | CI 16 81 | SP 18 111 | PO 2
22 | PP 12 52 | RM 6 82 | RM. 3. M2 | PP 3
23 | PO 1 53 | PO 12 |83 | CI 17 13 | SP 23
28 [ SP N 54 | SP 9 84 | PO 9
25 | sC 7 55 | RM 10| |85 | SP 10| CI - Curriculum and
26 | SM 3 56 | PO 4 © |86 | PP 1 Instruction
‘27 | SP 15 57} CI 19 87 | PP 25 | SP - Staff Personnel
28 | RM 8 58 | S€ 5 88 | PP- 4 | PP - Pupil Personnel
29 |RM 9 59 | PP 20 189 | PP 11| SM - Support Management
30-{ SP17 | 60 | SP 5 90 | RM 2 | RM - Resource Management
) - : : ’ PO - System-Wide ’ ‘
o ‘ ‘ B Policies and

Operations
SC - School-Community
: Interface



APPENDIX 5

DISTRIBUTION OF TASK STATEMENTS FROM EACH AREA OF RESPONSIBILITY
" BY QUADRANT PLACEMENT BY THE FIVE RESPONDENT GROUPS

141 | ‘ (
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APPENDIX 6

ACTIVITIES TO ASSIST THE PRINCIPALS IN THE.
UTILIZATION OF'THlﬁ DATA '
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CACTIVITY 1
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Activity One

| Thisvdctivity will provide pkincipa]s an opportunity to review
those task statements in which consensus was not achieved but wh{cﬁ
may hold 1mp11cat1ons for inservice. The'first purpose, where
“app]1cable, will be to dec1de upon the 1mportance of the task to the
ro1e~of the pr1nc1pa1‘ut111z1ng the perceptions of the other four
respondent groups. Tﬁe.éécond purpose will be to decide whether fhe

|

task statement has imp]icatibns'for the inservice requirements of
principals. 2 o
To ass1st in this activity a 11st of all relevant task

statements has been prov1ded including the quadrant in which each
group perceives the task statement to fall. In add1t1on a column

“entitled "Imp]iéafions for Inservice" has been provided so that
principals may indicate "Yes" or "No" depending upon the‘nature of
the decfsiohs made.

“Two exémples may serve to clarify this activity.

S

Example 1. “w =
4 g ‘o
| s
- Q - v O
© 18 j~
7. I c o >
-~ Q- - 'r—S-.
C 2 n = un L QO
a o O a | o n
e @ 1] (€ 2N =
O | S [ o=t
c U on 20 r—
. - 3 un ™ a S
“« 3 £ n o E O
a v - < p—t G
PP 8 Uses available commun1ty service: 111 3 3
~ . agencies in p]ann1ng a program to

' meet students' special needs.

Upon discussion of the above information principals may wish to
retain this task in a high~importance quadrant but due to the per-

ceptions of the assistant_princjpa1s-and_teacher$ may place the task
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in Quadrant 2 rather than Quadran; 1 and‘wou1d£indicate TYes” in the

column ent1t1ed_Implications for inservice.‘

K ) - wv
ample 2. ” —
Examp = ]
v c [« 8 [}
Q) - 0w O -
© Q . o
[T I = < o >
—_ @ o~ — e
m P n - v QL
A s O a S o m-n
- e~ Q) Q- (S I =
(ST S oL o~ -
= L v O —
- Q 3 u»n Q. ..
N “ I« wn @ E O
a v - < b — Y
SP 18 -Coord1nates the use of professional 4 1 42 1
support staff; for example, _ : .
reading specialists. : : : a

Upon diécuséion of the above information principels may wish
"to place this task in a high 1mportance quadrant but due to the
~agreement among pr1nc1pals, super1ntendents, trustees and teachers in
'regards to performance m __x_p]ace the task in Quadrant 1 rather than
Quadrant 2 and-would indicate "No" in the column entitled "Implications.

\

for Inserv1ce

Pages 29 through 33 prov1de the 1nformat1on and space to '

complete this activity. | e
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Sixty-Two Task Statements for which Consensus was not.Ach1eVed

Among the Five Respondent Groups for Use in Comp1et1ng

Act1v1ty Number 1
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- room environments conducive to learning.

Quadrant
Placement
) (%} S~
L T
[ond Qo
Y« ] - %]
o [8) £
(7, B~ = o
— 7] - - Q
e + n — wn .0
[a¥ fod Q a. | R -
- = Q@ | vl 0>,
. (ST S -
. = Q (%) 4+ O} rm——
. - . - = % 3} Q wn
| Task Task Statement & a3 & &£ R ES
e Includes interests of students in 2 3 2 3 3
‘ adapting and/or designing curriculum.
CI 2| Establishes curriculum committees to- 3 2 3 2 3
| Pplan the use of curriculum material. B /
. X ’ W
CI' 3| Considers individual d1fferences among 1 3 2 1 1
: students when organizing for
“instruction.
CI 4| Works with teachers in designing methods 2 .2 2 2 3
for eva]uating instruction.
‘€I 6] Maintains an adequate ach1evement testing 2 1 3.3 3
program for diagnostic and other
educational purposes.
CI. 7| Works with teachers in assessing the 2 1 2 2 2
' effectiveness of teaching methods. :
CI 91 Assists teachers.in developing skills 1T 2 1 2 2
related to solving instructional problems.
CI 11| Identifies alternative educational plans |1 1 2 2 2
‘ for students consistently failing in
regular c]assroom 1nstruct1on -
CI 12| Designs a curr1cu1um which meets 13 3 2 3
individual learner needs.
CI 13| Utilizes input from community when 2 2 3 3 3
' evaluating the school curriculum and ‘
instructional program.
CI 14| Works.with teachers in designing class- - |2 1 2 3 3
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}

for self and others on the basis of an
assessment of needs. ‘ :

&
4 Ouadrant
’ ‘ Placement . '
}
4 @ ©
- -
(V2] j s 3] - O
— 7] [ -
o 0 — n + O
[« o Q B S| e
- - Q o ] O >
‘ (G I _:4-’ . = -
S e %3 £ 5| 2o
Task - Task Statement S 32 &5 8 2 EE
{c1 15| Utilizes research evidence in the 2 3 2 3 3
professional literature when: p]ann1nq
7 - educational programs
Cl1 16 ] Facilitates 1nstruct1ona1 approaches ‘ 4 1 4 3 1
' which complement. classroom teaching; m '
for example, field trips, student :
exchanges “
CI 17"'Estab11shes procedures for'%valuat1ng 2 2 3 2 3.
‘ - progress toward instructional objectives.
CI'18 Works with teachers to establish - 12 3 2 -3
criteria for student performance
, , . .
CI 21| Establishes procedures for modxfy1ng 3 2 3 3 -3
curr1cu1um content and organ1zat1on
¢1 22| Assesses curr1cu1um effectiveness. 1T 2 1 4 2
SP 1| Assigns dec1s1on making tasks to staff 1T 4 1 2 1
commensurate with their interest,
expertise and organizational respon- .
sibility. _
SP 3| Encourages staff to‘recogn1ze and commend 1.2 1 1 1 N
: worthwh11e accomp11shments of students
SP l7 Estab11shes procedures for staff 1 14 2 1
' participation in. decision making - :
concerning school policies.
SP 8| Interprets system policies, regulat1ons, 1 1 4 3 1
-procedures and pr1or1t1es to staff ’
|sP 9| Assists teachers in developing effective 12 3 2 3
' practices for attain1ng instructional
-obJect1ves ,
P10} P]ans professional deve1opment activities. :1 3<A>§\ 2 3|
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- Quadrant
- Placement
» S
3 — Y .
< o '
1) Q. w S
g e A
(7)) P (&) (@]
— Q c - Q
[~ v e v FENNE]
o o Q) T | T or—
o Ll ad CD . - CU o >
[C R + . £ - -
j (o] (%] + Q| — Q
‘ ‘ T S 2 9 3| EE
Task . Task Statement a A K £ =] aS
SP 11 | Assists in the recruitment and selection |1 31

of certificated personnel.

SP 12 Adv1ses teachérs of individual stUdent's.-“ 1 2 1 3 ]'
SP 13 '| Communicates to staff the 1mportance.of- T 3 4 2 2

professionalism and development as a
professional.

SP 16 :Eva]uates the performance of teachers. 1 2 2 1 -2

SP 18 | Coordinates the use of professional 4 1 4 2
support staff; for examp]e, reading : : v
spec1a11sts

SP 20 | Recognizes and commends worthwhile 11 2 1 1

accomplishments of staff.

PP 1 |Establishes procedures for interpreting ~ |1 2 3 .1 1
- | the evaluation of students to parents o ' :
and teachers. .

PP 2 | Establishes priorities among student 3 3 4 1V 4
personnel prob]ems need1ng solution. : e

PP 4 | Schedules times to be ava1]ab1e for 4 1 3 2 -3
- informal interaction with students.

PP ,5‘ Plans and organizes .a guidance and 2 2 .21 3
: counselling program for students. '

- : . )
PP 7 | Implements a system to achieve.regular 1 4 2 1 1
"attendance by students. . : ' ' '

Pp 8 |Uses available community service agencies |1 1 1 3 3
: in planning a proqram 0 meet students' ‘
specia] ne .

SN effect1veness of student : 3 2 2.1 3
personnel services. S o




150

Quadrant
Placement
wv |
%] — Qo
+ [5»] Y-
N Q. .
(Y] o (7]
© O g
[7,) [ [ [
— Q. e . Q.
[ BN 7] -~ w -0
Q. [ Q o, / j T r—
— — Q- Q Q. >
(§] [ & 4+ YA < -5
, . . = v 0. L Of —.
. - - .a 3 % o] ow
Task | Task ‘Statement E 3iE & & ES

PP 10 | Supports co-curricular program by
z ~active participation and attendance.

—
>
Lo
~N
—_—

PP 13 Maintains cumulative records on Students. |4 3 1 3 4
PP 16 | Recognizes outstanding student achievemehf.- 1 4 4 2 1

PP 23 | Establishes criteria for placement of . (2 2 1 1 1
students in~s¢hoo1 program. : . :

SM 1 Informs staff of 1ega1 requ1rements that |1 3 3 10
‘ ‘affect school operations. : g

M 2 |Manages school plant. ~ = 4 43 1

SM ‘4 | Organizes, coordinates and supervises 1 3 1 1 1
~ | non-instructional services to ensure the '
accomplishment of instructional services.

SM 7 | Assists in the recruitment and selection 4 3 3 1 3|
| of non-certificated personnel. : o

RM . 4 Makes decisions about instructional ' 1 4 3 11
materials and equipment subject to the . :
constraints of the budget.

‘RM 6 | Purchases services and materials in 4 2 1 1 1
o accordance with the policies, regulations
and procedures of the board

RM 8 | Uses budgetary gu1de11nes to structure 14 3 4 1 1
schoo] act1v1t1es , . :

RM 10 Ma1nta1ns a bookkeep1ng and accounting 13 2 1 T
- ~system in accordance with the policies, C
regu]ations and procedures of the board

RM 11 ‘Estab11shes procedures for acquiring and bgi 4 2 2 3.4}
: managing school generated funds. o




151

: .0uadran£
b Placement
mbv |
Cwn — (o2
+ . m Y=
o = N .
QL o (%]
g K o =
7] = < e}
— [+7] : [t - Q
4= +2 [72] S [7,] + QO
[ S [+3} Q. | [l
prE S R ) (4 <
. s = [¢§) (%] 4+ Q — Q.
. ' : : . - a3 ") o own.
Task Task Statement S 3 £ 2 Q& Es
PO 2 |Recommends staff for permanent certifica- |1 2 1 4 1|
tion, re-employment, tenure promot1on -
or d1sm1ssa1 -
PO 3 | Organizes school staff in order to o2 o1
‘ accomplish the educat1ona1 qoa]s of the .
v’school system
PO 4 |Utilizes board recommendations in revising |1 2. 1 1 4
e . | educational plans.
. | P06 | Clarifies decision-making responsibilities |1 2 1 1 "1
| for subordinates. 1 R
PO 7 | Utitizes serv1ces of subJect matter 4 1 4 B;/;Z :
| specialists. A 7
PO 8 Mékes,recommendations te’appropriete 1 2.3 1 1 »,;
- {officer of the board concerning : 7
‘prospective.employees, N
PO 9 | Implements Provincial and school board 1 4 1 301
- policies affecting the school. _ '
-P0s10 Works with.superintehdenf or designate 2 1 1 3 1
| - ]in establishing system-wide educational - y
goals, policies and procedures.
PO 11 | Identifies existing problems in the school |2 2 2 1 1
‘| and relates these to long range p]ann1ng ' ‘
1n the system. ,
PO 12 Estab11shes procedures to monitor and 3 4 2. 3 4
: control schoo] v1sitors : |
SC 2 nity input in school decisions. 3 2 33,3
SC brity resources in the school {3 .1 4 3 3
y expectations to staff. 2.2 3 3 3
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Act1v1ty Two '

Once the preced1ng act1v1ty has been comp]eted task statements
» wh1ch pr1nc1pa]s perce1ve as having amp11cat1ons for inservice may be
| transcr1bed to the worksheets‘prov1ded‘onlpages 35 throygh 38. _; .
Prinoipa1s‘may then establish priorities for'inservtce}and outline |
a profess1ona] deve]opment program | N |

In order to- aSS1st pr1nc1pa1s with th1s act1v1ty those state—k
ments for which Quadrant 2 p]acement was 1nd1cated by at 1east three
" of the five respondent groups have been p]aced on the f1rst of the
worksheets Itu1s realized that some of these task statements ‘may
be deleted however, this w1]1 requ1re 1ess t1me than would the trans-u

o

cr1pt1on of the task statements



Task mﬁmﬁmam:ﬁm from Activity 1 AHsaﬁdmd List Prepared with Mﬁmﬁmamsﬁm

of Quadrant 2 Consensus of 4:1mm or More Groups) aw\

Quadrant )
Placement ’
v -
pt o
kS = .

v c 2 i

o ..n.c.. ' S ‘e ngd > w

a & o & £7T 8¢ S

S T 8 . 2ltTg Suggestions for

- s 2 % % . 8|23 Inservice Program
Task Task Statement & 3 & & 2| &E of Grande Prairie S.D. #2357

~nN
~N
N
N
N

CI 10 |Works with teachers in evaluating
. the instructional climate in the , :

classroom.
SP 2 Observes teachers in classrooms to 2 2 2 2 2 L7
assist in evaluation of nmmnzdzm . .
practices. :
Cl 4 |Works with teachers in designing 2 .m 2 2 3 r :
methods for m<mdcmﬁd=u - ’ = e
instruction. : ’
CI 7 |Works with teachers in assessing 2 1 2 2 2
the effectiveness of teaching .
methods. _
CI 9 |Assists teachers in developing 1 2 2 2 )

skills related to solving B - | | S
instructional problems. - v _ _ - S

¥Sl



Quadrant

Placement.
") Jdd W
- » E 2 . :
- “w © \ 2 & 4
~— 23] o— — @ .
] 4+ (2} [ W O ] .
. - . & & %| 8% . P
© O = ol =€ . _ Suggestions for
£ 3 49 £ 8l , Inservice Program
Task Task Statement & a £ & 2| Es of Grande Prairie S.D. #2357
CI 11 |ldentifies alternative educational |1 1 2 2 2 ,
- | plans for students consistently

failing in regular classroom

instruction.
CI 17 |Establishes procedures for evalu- 2 2 wAu 2 3

ating progress toward instructional ,

objectives.
SP 16 | Evaluates the performance of 1 2 2 1 2|

teachers. .
PP 5 |Plans and organizes m.@cﬂamsnm._ 2 2 2 1 3

and counselling program for

students. .
vo.a_ Ham:ﬂﬂﬁﬁmm.mxﬂwm*:u problems in 2 2 2 1 1

the school and relates these to

long range planning in the system.

§61.



Task

Task

Statement

Quadrant

Placement

(%]

w —

2 [

= (=%

[+3] o

© Q

[7,] | =4 . =

— Q o—
[1°} +- w) S w
o [ == QD Q. S
or— e L [«
(&) e + . N -
= Q ) + Q
or— o =3 wy ©
| 3 | . w Q
o w — < - -

Priority for
Inservice

Suggestions for
Inservice Program

~of Grande Prairie S.D. #2357

L
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* APPENDIX 7

FORM USED BY PRINCIPALS TO EVALUATE THE QAM PROCESS
AND THE INFORMATION WHICH IT GENERATES

S
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FOLLOWUP EVALUATION FORM FOR PRINCIPALS OF THE
GRAKNDE PRAIRIE SCHOOL DISTRICT. #2357

List of 113 Task Statements

1.. How valuable were the task statements

used in the survey in providing a Low

description of the tasks you do in 1 2

performing your job?

2. Additional comments you may have for
- the improvement of the 1list of task statements:

Process of QAM

T, Were you satisfied with the presentat1on 1 2
of the information in .QAM profiles? ~ -

2. Do you_feel the QAM process gave you the
type of information necessary for the 1 9
identification of inservice requ1rements
. of -administrators?

Information
1. How relevant do you feel the 1nformat1on

to be for the identification of 1 | 2
1nserv1ce requ1rements7

2. How accurately do you feel the information

describes the perceptions of the ] 2
, respondent groups?

3. How useful do you feel the informat1on .
will be as a basis upon which principals 1 2
.vmay develop a program to meet their :
~inservice requirements?

158

High
3 4 5
3 4 5
3 44 5
3 4 5
3 4 5
3 4 5

4. Comments regarding the use to which you perce1ve the 1nformat1on
to be used by your district for the development of a program to.

meet the principals' inservice requirements:

5, Additiona1‘comments:
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VITA

‘Name: ~ Creel Guy Sanders
Place of Birth: High River, Alberta
Year of Birth: 1943

Post-Secondary Education and Degrees

University of Calgary
Calgary, Alberta
B.Ed.

Un1vers1ty of Alberta .
‘0ff Campus Evening Credit Program
Grande Prairie, Alberta

1975- 1979

University of A]berta
_Edmonton, -Alberta
1979-1980

Related Work Experience:

_ Teacher
Grande Prairie S.D. #2357
Grafide Prairie, A]berta
1965-1967 :

Assistant Principal
.Grande Prairie S.D. #2357
Grande Prairie, Alberta
'1968-1974

Pr1nc1pa1

Grande Prairie S.D. #2357
Grande Prairie, A]berta
19741979

_ Lecturer Winter Session | : - j
Univers1ty of Alberta o
1979- 1980 .



