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ARSIRACT

The  purfpose of this étudy was to examine the

differences perceived by students between counselcrs and
¥

teachers. The uriter 1denti£ied four  areas of student

concern comnonly dealt vith by counselors and asked students’

‘to rate how appropriate each concerh was for teacﬁg; and .

y .
Furthermcre it was, the purpose of this study to see

\

counselor involvement, \

nhether it makes any difference to students if teachers have
‘ . g

the label "teacher-advisor."
r\

L)

An instrument designed to‘explore four areas of concerh

. (social, personal, educational and’ vocgtion&l; was

- . . .
administere® to a sample of students from three city high

'8chools. Two of the schools had-ge&?ﬁer-advisor programs and
. [ I . L) ] s '\
one did not. ‘ .

- *

Due to the lack of related literature on the topic At .

.
was .hypothesized that po significant diffarences would he

found between tonchﬁrs and connae;o:q in the three schools

for each qua ot concern,. It was plaq hypothqaizaﬁ that

AN

there yould he no signit;caat uxtterqnces tQund bqtuqcn the

" schools that had £he advisor program and thn scheol tpgt 419>
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three schools studied. Counselors: were sgen to have mOTgy

&

’

: : K ,
appropriate involvement* in social, personal ‘and vocational

areas of concern. Where significant differences were foundy

teachers had msore appropriate involvement in educational

rconcerns.

‘ ' \ Sy

The" ' effect of the "teacher-advisor" kﬁbel vas found to
\

|
.

~be nil. No differences were fcund among the schqolé!éﬁydied. »
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' , ‘ CAAPTER_ I '

INTRODUCTION AND PROBLEN .- B
I. Introductien
'A major theme punnlng through the literature of current

educatlonal thoughit epphaQizes the need for edquﬁOFS to

focus Qn the ,dndividual. Huch of the thinking originates

from writers’who are charting the futufe: of r yestern
i/ ‘ N ' ' :’ . |

society and/ predicting the demands' that areqioing to be

“placed -on tJ e peaple who . will lyCZ\ln it. uany wrlters seen
to agree yith Carl Rogers' (1967) vgew that )

“T@é.vnorld - itself is changing at an exponentigl
rate. If our sSOciety is to meet the challenge of ,
the dizzymng changes in science, . technology,
/Zomnunioatxons, .and, social - relationships, ' we
annot Tely -on ‘the’ ansverseprgvided hy the past
‘but mg&t put our trust .ip the pf ’Casses by whigh
/ new .proklems are met; For so gulckly does change
‘overtake us, that an €rs, knowledge, nethods, and
8Kkills: becope obsole%; almost .at. the moment ‘' of
their'achiqtanent. f o
. Jf ' . ) -
: This \cpnstant flux inplies that not only are .’
new technr,'§s ‘Reeded for education but Lndeed a
.bev gopl 1% needed. In . ‘today's world, the gpal of -
education u t +be to. develo, aniyidna;s 'who are
s é; ¥ho are: flei’*&a and adaptive, who

_.open ‘to ch_n
1e . how’ to.learn," and thps are able to
alx, Only such pemwpu% an neet .
. ‘getglegities of ‘4, prld i ﬁ"
' 4\

Wﬂ“’ .
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< -
_Futurists tend to'agree that education w#ill nmeet) the

goal of equippidg cltizensﬁto "live comfortably with Change"
by " developing’ their ability to vsolve problems. . Worth
(1972) "in the Alberta report +.of Fhe Commission_ on _
| Bduéational'?lanneng, A Shgigg éi‘ggggggg states that: "Hhat“

is now going qn 1in 'th!‘provinbe's classrooms is massive

\

\ SRR ¥ . , ;
_testimony to the -utter  negllect of .the learner's innate
Qabilityrtp'sclve probhlenms, Theoobjectivés we apparehtli:seem

to pugsue most are those 'of repetition, replication and

obedience to”trahitional Trocédure." (p. 198]

»

) -

Gefaidqlgaughndn (1568) suggests that the . formal
schooling. of today Mis not developing q'problen-solving‘kind

of ‘man with a ‘curriculua loaded vith facts ahd‘éfélas§roon
loaded with 1nfofn£tion 1ppartind roqtines." ﬁe helieves
that the “develoPnent of attitudes and. habits for effectzv -
use of knouledge" should tahe precedenqe o#eg the \pinpgf
gkcguisigéon of knqvledge. For. thia to happen ne suggesés thq
need for a "neu kind of teachen,W [p. 15§J _3‘-“1 o

;‘,‘ ' '3. . L o | . . W L. o . '_' ) 'Y" ' . lv."‘
.gi‘ This '"ne#, kind of 'tenchegﬂ‘ is descgihed by gapy :;sz

theorLStss Thqra aeu-s te bs ng:eenent‘”br nost' on: his

]
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concern:"‘JenkinS' teachei belleves that his c¢lients are ;f

self-actyalizing and useéafhat belief as a baSe _upan uhich

N ) g ’ .
-to build instruction. He 1s . \ s L S
. - Tk \

Y A [}

t"a creative, vibrant teacher who gets out of the %
, way to permit learning, whose concept of teaching
S is not one of telling,.but of guiding, He does not .
- talk: he djrects. For too 1ong, the teachgt felt: ‘.
he had earned his pay Af his voice was hoarse ' i
L after .a day. in the cldssroom. This ‘'service
" station' view of learning has. already proven its
ineffectiveness, particulary in keeping up with a
kpowledge-axpanding, mind-expanding age." [p. 338]
. . J

" . o
. . '
. - . . !

. Jenkins contends that children must trap$fend knqwledge
and attain learnlng. S;nce each chllﬁxhas a dlfferent means
(] ’ B )

A .
". of attaining this goal a lock+ step proqed re will, ' in nmost

L4

,f cqses. prevent it fron happening. The meaning and ggacbice. .
! \' of. indivxdnalizing 1nst§”;t10n must hecome a :eality for ; .
each teacherf ‘L, T ‘f "" .o :
n . = . .‘l . f ~-.‘ \?‘ ] .
pehaan and D 1'(1§6“) state thqt - ' o

lQAa il @3 3 &G &t " L
N h - ; R : \ ) .
. ; - . . . :
v . 'S "“ . ! '
‘ i I et : e I}
F o . " gl 4
- . o

) "ghe teachqn's concern shouldnagt only be nith the ' .
.. . content: af learning, dr niwh thie end praduct Qf ~. . .y
¢ . the 1enrnin9 process, hut also’ n&ﬁh ‘the continuing -
Jocess, of Sself~disccover uhiqn lshould acconggny o !
.garning ‘and, give the condgat- And leanning 9roeass‘y oA
ewnsgngl rqlevance,ﬂ'[p,ym b ; e

k-4

Ty

: R e ..x»l : I AR Y

o o R LN ‘Y .
AR W R At

*u_ithongnethngoquiaa npigh qllogéhin to give enqh qhi&@

’
H

iﬁ#gydnvelop h}avqnn Lg #Pxng Stfle-fﬂﬂtﬁbhg .7.>



"which apply to 'th

ﬁ\ 4
» 1

‘ .
new role will require him to recognize the differences aamonyg

o
Py

and within childrer, to oren many avenues ot learﬂing, and
N

to be able to adjust the instructional program to thg child.

| Worth (1972) =suggests that the eftective teacher must
hel\kthc‘; learner tc ‘utilize the school as a bridge tc‘aésist
him in gaining an understanding ot himselt 1in -Lelation to
the uorla“utound him~-an understqnding which will be his

foundation forx planning a direction for his 1life. The

~

teacher must show feeling towards the student, his emotions,
‘ !
\ ,

and his human ccndition. The teacher will educate for,-"

enpathy, campassiop, 'trust, self-growth and self-esteem; for
tolerance; for acknowledgeément of error, and for patience.
This kind of teaching tequirgsﬂa ¢change in efphasis from
explaining to evoking~~-"from padring .1n to teasing put."
"This neqd}'guidin each student in his search for baarings

ZL\ccél-lite interqction and the ever

v
uideaing norizona of experience,’ senaitivity, community and

knonledge. In nﬂo:t. this medns Assxatlng students to make

L

' 11. Zeaghipg apd Sumseling
. ‘ ’ .. -
' L, . T , ~
A summary of the thinking in the intrcductory

pnrag:uphl of tXis theais .would indicate that the
qgtouporn:y tQQCth nnd. ino-sd. the future teacher shoulﬁ

hava\ a aq:aou&; knonlodgn, and . npdqtqtandxng of bhis

-
ltﬁdauts, He nust hnvo an puphq for thea, val?g thair

.

\
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individuality apd differences and patiently trust Qn each
student's ability to become the }astvr ot his own destiny.
This teacher must have the ability to develop and ehcou:ggt
a high 1level of / openness’ ﬂ#gﬁ.'his students.  An open
relationship involves student and teacher sharing }er56nhl
intormation. 1In additior, the teacher should possess that

’
uﬁiquu updgrstanding of himselt which would enable him to

.
-

. N ) . - ®a
establish his own stable identity--an 1dentity which cap *be
clearly observed By his gtudents 'and uged as’ a suipport ot

B h a v .
foundation fc¢xr their own etfoéfs to change their behavior

And grow in selt-realization.

.
-
-

5 : These characteristics are not unlike those which school
< \counse1ors shculd possess. C.H. Patterson (1997) suggests
that "a counselor should have a genuine interest in people
‘ and their p:cblen;, an understanding and tolerapce of
diftetencés and deviations, a respect for others,
patience...as well As general emotional maturity," (p. 65]
Patterson [ 1967) argues that ane of the pgilary concerns of
the ccunamelor 4s influencing and changing behavior. A
counselor provides the conditions which facilitate changa.
‘_"Thase conditions respect the right of the in'di,vidual'§ to
make bhis own choices. He is treatdd as an independent,
*  Tesponsiblé individual capable of making his own choices
uapq;' appropriate - conditions."® [p. 220) Like teachers,
connnnlqt;.n:q conca:god with changing behavior by providing

[ ‘itdgtion in niich the cliept who desires to change can



“r

!

s T
become more respcpsible, more independent, more inm control
E g, p

of himselt and his behavior.

eL-Advisor

L Y4

Ih keeping with the changing roles of teachers several
school "syStems (Lc;ery, 1971) (Friesen, 1972) (Klot'z, 1971{
have expe%imented by agsigning guidance and counsefing
responsibilities to their teachers. This tacé seems to imply

LY

that many of the'tunctions pertormed by counselors in othaf
schools are appropriate ta;ks for teachers in these schools.
Moreover, a structured guidance program ils provided in these
schools within which the guidance functions are carriea out
by the teachers. The involvement of teachers in these
activities has by no means eliminated the counseling
positions in the schools. On the cqﬁtrary, counselors in
these siﬁgyis seem to play an increasingly important role of
coo:dinating the ptogrnns, consulting and helping teéb\grg

to help the students, nna'accapting or redirecting referrals

from the teachers.

O'Leary Righ _ Schcol,  1located in Bdmontcn, has

inplenented the "Fraculty Adwd sor Approach," (Klotz; 1971) 1In

.tpis program each teachem» was assigned tgénty students. ! Re

. vag kkicvn to these students as their Paculty Advisot,.xt vas

his iopppndszlity to become. vell aguainted with his
students, or in pther words ®knov thq ‘whole' ferson."
racd%ty Adviad;s vere oxsocted‘to‘nctqu ”pgfdpt‘contncts,"

L

, H



especially at report card distribution tinme.

M.E. LaZerte Composite High School, (Simons, 1971) also
located in Edmontcn has .introduced the "Teacher-Advisor
Concept." Students i1n this school sSelected a teacher
(commonly a pergon vho taught the student one " of his
courses) to be their teacher-advisor. This teaeher was‘one
with whom the studen£ felt he could communicate " about
varyinq. cénée;ns that wene important to"him. The teacher-
advisors assuned the responsibility. for imparting
information to their students and referred students in need
to counselors; other teachers, or administrators. fhey vere
often the lﬁin link .,’bEtween the student's home and the
sch;ol. Generally the teachéf~adv150r assumed responsibility
for routiné guidance matters. / ¥

’

The-téacher-adviéor ccncept was introduced 4in these
schools to help pexsqnalize the large school environment. It
was an orguvizational " intervention whig{ nssunéd that al
ﬁeachers nougd farticipate and that through thelir

participation a change would occur-.in the ;lasaroon. Thgé is

to say, as teachers became more aware of the "whole" atudent
. . L)

they 'would cbange’thair teaching lethodé and instruct whole'

. , ' d .
individuals rather than vwhole classes, Teachers vere

assigned time to perform their guidance functions outeide of
the regular instructional pgr&odn. Students nc:.{qnéén:aqbﬂ
to meat vith

¢

¢ —

theis tqachq;;agviso:s in their free time. .

3

/
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IV. Statement.of the Problem

1

In otder to exuﬁ&ne the advisor programs more
i
.Specifically and focus on educatioral concerns relating to
these programs, the_uritgx attempted to answer the fcllowing

questions in this study:

. Do students 4in scidols with' advisor Frograms
perceive their teachers to be more like counselors than

students in schools without such prograas?

' ' a
2. From the student point of view are any kinds of

-

topics more apprcpriate to discuss ﬁ%th teachers than with
counselors? Hhét‘effact does an géi@gbr program have on
Student perception of §E} kinds of'tgh;cs that are more or
less appropriate to discuss with teachgrs? ‘

3. Are studests any more "open" with teachers who have
advisor roles thap with teachers vho do not have that
assignment? (i.e. are students in schodls with adviso:s Rore
nilling to discuss perscnal problana with their teachers

-than are students in schools vithou® advisors?)

LA . ’ - ) “v' . . v l .
Teacher-advisor \g;ogrnn: are rnlntivqlg nev

developaents 4n lnrqqx urhan high mhno;g. The jmqmn
Qttqqt the lny &qccho:: B8e thqix tilc in- - n@boo; qnﬁ, in
Rany gggg;. cat o8, aghcoz AQ u.xz.\ Bany gqggbqrazhAtg



" expressed the thought that sincé becoming 1involved in the
program their methods <c¢f tetching and ‘relationships with

. students have inproved.‘SCle teachers have rindicated thatﬁ
the program has abhieved. very little., "Students seek out
teacqers they want to talk to regardless of orgapization or

o plad." "Good teachers relate well with students'qithou;
being assigned the role of teacher-advisor." "Having these

L]
*

extra chores just makes the job 8f a teacher that much more

*

. complftated and time consuming."’

Fev studies exist that measure the effrct of programs

‘such as this. QQrfover, tc the writer's knpuledge no studles
have been done .that exaline how teachers compare with “

counselors in the.eyes of students regardihg the‘ type of

probleas that are appropriate to discuss. It was the purpose

‘of this study; (a) to explore whether the kinds of problems

that counselors deal with are appropriate -for fedcherg to

deal vith a8 well, and; (b) to see whether it makes any
diftarenﬁn to the studenta if the t§qcher has the iqbgl. y
: i , .

"teachgr~adviacr.5\ o | -t

+ - L3

' Thia’ 4s’intended to setve as An axplo;atqry studx with
the expcctation thet ‘the tindinga vill lqaq to tnrther R

0
[

1nvc;t19gtion ot ‘the effects of advisor proqranqr ' s

. : .
1 N . Nl RN
Ve . . 5 . 4y
i * h

- vx g;gggggg.
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\

Koziéy (1969) was adginistered to-a alplé of studén‘h from
M.E. LaZerte Conpcsite High School a d ot Leary High School,
both having advisor prograns, and Vicﬁoria Conposite High
School which had a traditional guidanqp pro&ram. . The
questionnaire cons{gted Qf ‘7§ items| which fo ed four
distinct areas of concern: Personal, Social, Educational, '
and vchtionql. Respondents were directed to read each iteﬁ -
and 4indicate on a five—;oint’scale_the extent to which the

pioblen described would be uppropriate for teacher'stndent

.

and counselor-stuaent discussion. The re5ponses uere tested .
for dlfferences between schools and betuepm counselcrs and

tegchers.
\

L N

VII. Bssumptiops. Delimitations apd Limitations .
» KN . N
‘gssznsigaﬁ '
1
For the purpose of this study it was assumed that:
, " )
L) . . ‘. "

1. The populations of the threg schools sampled were

&

similaz.

t
[ ]

2. ‘The 1hatg§-¢nt used posaessed the dcgren of
&
vglidity and :elia»ilitx ne%assary for thlh atndy«-

.0
L}

.3; !hq guqationq nqxa Anancscd acenrntnly gaq in gqqq'
-taith h} thc :nngondqntq in thq ghggt gghog;,,tdf. -

+

3 . .
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Delimitatjions
The study was delimited in the following ways.

) 1 No attempt was made to evaluate or define the role
LY ‘

-

of counselors.

\
-
2. The study vas ccnducted in three Edmontcn ‘high
. | « . ,
' schools involving students in Grades 10, 11, \nd 12.
\ ' , e

Q 3. No attempt was made to evaluatr\or compare the

counselipg programs in.the»three schools. .

4. 'Grade 10 students at O'Leary and LaZerte had
”
- ’e
. experienced the advisor program for only thiree months at the

time they completed the instrument. Grade 11*s and 12's had

, been involved in ;]e program for a year and three months: No
A -

attempt was made to analyze perceptual differenges cauged by

varjihg lengths of time students had been involved -n the

" .
1 )

* pragraam,

| ‘ kimitations

[y

. Iﬁe £Qllaving linitationﬁL shgyld 53, gbserved5'n}en

A reading this study: . ,' ! 2
\ - ’ v ‘ B |

',‘ Snyple Sizes tarigd uidalx fron grade te grnde

ngking c;oaq ngalxaia diggagnlt. Al

“f

2. rhn aa-nAc dgnua t:nn Gibnarx vns not gandol;

; . , .
W . ' [ T ' -

—i ';3 zhn GOhGSt gns mnder vhich thg in;t:u-qnta u:xa

* B vy S t
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completed were different in eacﬁ school. The attitudes of
students completing the instruments may have been effected

. *
by these differences.

VIII. Qverview of Study

In the following chagters of this thesis the author
Mvestigated the questicns posed and analyzgd the findings
in the study. Chapter’Z ccntains a review Af the recent
liFerature ‘on the topic. In Cﬂapter 3 the author outlines in
detail the research design and procedure used And spgcifies
the hygotheses for the study. In Chapter 4. the statistical
Phalysis add findirgs are given. Finally,IChaptervS'Eontains
a sumiary of the'tindings,~conclusions and recommendatioans

for further investigations.

. N
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CHAPTER II
. »

SCME RELATED LITERATURE

l I. INIRODUCTION

"y

Although there has been much written on the topiiﬂ'of
teacher-studeﬁt relaticnships, little research is available

which deals specifically with the effect 'of org¥nizational

F S

policies on the percepticns of students regarding 'student-

teacher relationspips. The  following rSVieu is a

r latéd to the

\

representation of/ the recent literature
.

: L oA : v,
topic. ‘ »

", ' ' L g *
.

The concept;

\*»’

and
' )

a g that teache:s cannct avoid the counseling f&ﬂ“ioh if

thej' are ' to be effective, "...teqch;ng is a GQHttﬂﬁous

;unction, perforled -not only 1n the classroqh, but f“ ‘the

office, home, "student’ union, or uher‘ver Wdfudents ‘and . g
vtegchers leet... Caunseling is the outg:ovth of a btoadeningu
goncspt of taaghe:-student relationshipa. Bfﬁqqﬁive tenching

‘hxoqdena tha concept. eonnaeliqg cgrgies ;t.rnto 2a any areas

1n nddition to thg clgsa:oqn contgets of stuQenta and

‘g teachers fuqotion;ng in vari guf‘agce

%;ng cﬂwacities is not naw. ‘Shank et 1‘1., ‘ 0)'f

teuchats-” [pq 15] Shaak gﬁaented th&t in cfn:y gcndration.ﬁ,,
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". X
teachers haveq been friends and counselors of youth.:
/ "Arbuckle (19£0) believed that: "Counseling should be
performed by all teachers. This is the hoped for “ideal, .Put'
when 1t becomes an actuallty...all teachers will be persons
with tralning in the field of hulan development and»

ladjustment." {p. 10)

Stranz (j953) and Sanderson (1954) dlscussed the role
and problens of the "teacher-Qounselor,“ a person. formally

3351gned to bcth responsxbillties in the secondary school.

N,y

»

Gordon (1956) sngdestod that | tne teacher is not ag
profess1ongl ‘counselor but tha; he serves in nany situationsD
as a front-line counselor: the realities -of school 1life
' requine hiam .to Know and understand.the counseling process
and point of view, and he can functxon eftectively in
helping &ndividuals through thg. establish-ent of connseling

vrelg¢10nshipS- (p-y266]

Paterson ( §70) " anguéd' that there 1q a - eed for
oounselors to have‘ knouledge and expeniegce q@tt teaching,
and ;e@rning. He takes the position that.xthe _major reason

'“}‘tgg gonuunication proble-s betaeen pnpil personnel uorkersw |

. 'dnd gggchqxq has hgen tho 1nck Ot GO!IOD goals nnd PﬂD9080894

n oolwsa}m‘n lust bqoon‘ nore uare oﬁ.‘ tba emaemu
goa1§ Qhaortcd by gqhghg:;aagggchqns .ngt P#QQ!Q bette: f=
vm:m&: in ths ;km.ls m: hunn reluﬂona n pmgot:lqsd hx‘ .

iga
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his opinion is proposed by Wilson, Robech qnd

,)1‘
. counselors.

»~

Michael ‘ ”69) who expressed the view that a major part of

the teac;zﬁ's day is devoted to some form of counseling. The

interper ﬁé‘l exchange betyeen teachers and stufent is
' il s

similarﬂgko that which occurs betweo: counselor and stuéent.

{
Teachersv are involved in()lotivating studeats, shaping
attitu*ﬁs, .assisiing .Students , in developnng skills in
intergﬁrsonal refationships and ‘aiding‘ uith‘ .deoisions
regar@ing ca:eers; Teachers aren usually \tho adults most
nayailkble to etudents in time of need. Some students~ seek~\\

-out ?he1r~ teachers to talk with because they feel they—

W]
cannot confide in anjeqe else.

vy \ Y
"'!' o C
| é&ssey (1943) - conpared “the attitudes of students,

"counse&tﬁ‘rsﬂ tg:chers, administrators, parents and school

\‘nll ! X
AR

trus!eqﬂ“mbout present high school counseling services..
Althoughn *he found differences amoung all grougs, the major
) disagﬁegnﬁnt oocuxed betueen counselorm and teachers,‘

\ ' . ',
‘l‘eachfrst v}\oxprqssed the Rost neqative attitude toward

\i;“ counsming 'uula tinding lanS support t& th'e 'nqed' for

\\tnrthet\ tosenteh ahout ‘the cqnpgrable natn:e of the teacher

nd coghgtlor rolg, AS :eachq:s btqone nox;\\éev0119d 1n
guitanoo @¢%1v1t$ea~ 1411 their nttitgdea tovard c@%nselogg

L
, ‘1

- g
5$72) suggestg tnégg
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i his alternatives is the organization of a "teacher-advisor

set- up" wvhich provides every stullent ulth a teacher "to whonm
he can go, with’ whcm he can talk, and from whom he‘i?n

obtain information and advice." (P. 100)

L
In a study designed [0 measure hov"accuragkly school’

trustees, administrators, counselors and teachers understood

"\

., public opinioh, Erosseau (1973) 'obSeq;ed that 1ﬂ‘wés the

public's opinion that the major ,issué which 'schools nmust
deal - with is ddiscipline. It was clear from his study that

the public is opposed to "usihg" punitive qpprodches to.

)

handling problem children and pteferred approaches which

oA '

eaphasize a positive, remedial treatment." (p.' 89): In the

same stuydy, Brosseau fcund'@_hAt parents vanted a greater
involvement in their‘childrenj!ﬁeducation and he inglied'
that schools nhst ;find methods vhich pernit parenfs to
beqone mOXe directly 1nvolved “These findings lend support

to the basic ob;gctives of the‘teacher—QGVison programs

which Provide ‘t'eaehgi:é“" vith a ' !'more) ' ipdividualized

"yrel@ttﬁnship nith the students: L‘a#‘ ‘ also~ prinarg

resppnsih111¢y to be in cenn@nicntion nxth the paxents“




each séudént and teacher. Arbuckle ;1950)' speaks of
‘ntraditional 'teaChers" ana "new fegchers,"_ making the'
distinction between tﬁe two a function of thehgg;peréonal
inQolvgment vith students. He descrjbes ﬁhe'ﬂneg té&éher" as
ﬁhgy individual who possesseS'éﬁfirﬁ belief that his job is
fé %Séiét children to ﬁelé thémselves tovafd‘ optimimgm
adjustment in their daily tasks of living nou‘and throughout'
N their ﬂives." {p- M) He_qus that the "new teachers ére'no
lﬂﬁ 1onger thinkin; of theaselves as being judges,'mora;ists;
R dié;iplinarians, 'sentimentalists and . givers Qf‘ advice,
.Instéad Ehey-are Concentratlng on creating an atmosphere of

~ \ o

understanding and permxssiveness in vhich the 1ld,na¥.fee1

,freg<xo express his true feegxngs; they‘ are

theaselves with the individual child rathet than with the -

| ' S —
problem itself...™ [p. 111) ®

In a conprehensive revzeu of tﬁe literature KOZiey:
Paterson et. al. (1912) generalzzed by statrng that "schooxa‘
fnust be cpncenned n;th the ‘uhole uan, with " nan teellng,
doiqg, ana’ acting1*nlone or ﬂith otheps--as | hey gre ﬁ!ﬂth
"-‘!ag thinkinq. Koziey and Patexson euphasizd the need to
.isolate and exanine c;uéi&} J“1fnts of the edqcational "
prqcessv*tg:ee oﬁ vhich they xdent;f;gq.aa self-aygxeness, |

‘\' : , . IR T
” " gnkgthx and resgqnsibility, ;Hjﬁ,?,nyh;f; SRR igwx;(.~¢'

' sane+m"s‘sqqn.ga aolt (1964, 1967), Kezo; (1967;¢)””

] 8) s st lee. (1976)':, Lqutxg ‘, wm

Py
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. [

ntudeﬁg gq4a  perscn and of nurturantly indicating this

valuing dilension. via the  process. ot empathetic
1

retlections." (Koziey,. Paterson, et. al. 1972

Aspy (1967) fcugd that classrpom climate in early

.\._' ’h
v .
“elementary grades influenced diﬁfﬁtentially the cognitive
growth rate of .students. " .

N
v

%Aspy and’ Hadloch (1967) foupd that “students of
P '
teachers tunctioning At the hiqhest levels of faclilitative

"

conditions'' denonettgtid?l~nﬁdher W‘levelsl of aqadelic
»

achievement ‘than studentﬁ' oq,jkeachexs functioning at the

lowest levels ot conaitions." (P- &97) . .

?
» - . .
Christensen (1960), and Kratochvil Carkhutf and
BeranscavjﬁZGS), demonstrated the retarding and facilitative
effects of the teaching envircnment on learning.

-

Fox, lLippitt and Schmuck (1964), found that 1t is

. b
important that a child feels his ,t1"ﬂ'l likes him. The
stuydent who feels accepted by hia teacaer 1s acre likely to
benefit from classroom instruction than the student who

feels rejeGted.ox morthlotqd‘u‘whn eyes of the teacher.

’.fw‘?'

ao-ea:chor- ovcr the yoitn have attgnpted to relath the
\

lovol of interpersonal rclntioqahip tleen studant and

tqnchqr te pxad;ctlnq touchcr :qcca;qyki‘ iﬁo (1960) in a .
ﬁ?§h‘ principle that

rnvian ot the Jiterature ’
f‘},ﬁitntivq aspects is

~\learning in hoth qnnlitntivqgﬁ,y,
. : A

t e
N
L3
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related to the kinds of personal relationships which exist
in the classroom. hkogers (1902) took a strong positicn when
" he proposed that the quality ot interpersonal relat fonships

is the most lmportant variable in determining teacher

etfectiveness.

soar  (1968) summarized the literature ‘on studies
involving Interaction Analysis by statinyg that increased
teacher indirectness 1is associated with increased pupil’
growth in subject matter and more tavorable attitudes. Masomn
(\970) attempted tc demcnstrate this theory by testing it
nith“ high school students. He was, however, unable to offer

empirical suybstantiation ot this contention.

mason siqhts some fpossible explanations for the lack of
conformity of his study with the athers. An examination of
the satudies involvine Flanders' System , on Interactional
Analysis (1960) reveals that they utilized omly elementary
and juniar -high school students. ;‘ i8 therefore possible

that the relationship between the qgixxgxth teacher-student
' interpqraonal relafions and teairing style beconmes decreaseqd

as atndent ag; increeases. BPBoth Leuis. .Lovell and Jessee
(1965) *and Ryans (1964) lend support to this idea. Anothor
explanation propesed by M#ason is that elementary school
papils are vith their teacher during the entire day uns:eaa
janior and: semiqr high stud nts axe with their teachecs gnly
one period a day. These citcumstances iﬂ“ld cause different

student ‘tncchnr‘ignlntionahipi. In |conjanction |vith this



[}
0

that of an imiZ’SOFal disgenser ot knowledge. Consequently,
the student omes to expect difterent behaviors of his

~

teachers.

b

Also considered by ‘Mason are the differing 4gcademic
climates in elementary 5nd hiéh schools. 1In elementary
school, emphasis is placed on the learning of‘basic skills,
doing things together and& personal conduct. These activities
require the thild to engage in many "intimate® contacts with
other students and with bis teuc;er. In contrast, the high
school places primary pmphasis on academic success and of
achievement of personal educational goals. Thesé activities
do not necessArily require the same types of interactions
between students and student5 and between students and
teachers. As a result, the quality of the student's contacts
with his tehche;_tqkes on the appearance of ; "professional
relationshfp.® ™An examfgle of this relht;onship might be
EPat betveen a patient and his phxsibinn--helptul but

L

. personally detached® (p. 56) :

\

I'~inmnta:suélzaumx:xmnmu;xnnmuuaansuﬁﬁgmuum?

' John Branan (1972) anivoqu 150 Follcqnvng'ud sJ\ndonta
about what they conult)cnd to be the most negative
.~

experiences in their 1ives. The results indicated that

.
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teachers were involved more often than any other person in
tﬁe most pegative experience reported. These experiences
included destroyiﬁg self-confidence, personality conflicts,
and humiliation 4in frcnt Jf the class. The findings
indicated that teachers at all levels and particularly those
at the high school am@ ccllege level have .negatiVe
influences cn student ® development. The study clearly
ind{cates the need for improved human relations skills in

teacﬂers.

Dewiét Davison (1972) questioned 256 elighth-grade
students about how certain btehaviors of teachers influenced
their own behavicr. He found that ﬁhe Attitude of the
student toward. the teacher significantly effects the extent
to which he 1is able to influence his behavior. Negative
ittitudes tovard ghe teacher diminish the effect of the
teacher'.s -attempts to 1ntluapce or change the student's

behavior. o

~

Ruzyka (1972) compared the perceptions of teachers with
thos#of students about the tasks of public ednéaticn. ‘The
thrqe? most Aimportant tasks named by students were: ability
to 10£; vith Athcrs. develop an inguiring mind, and, a basis
for wise ocgurational choice. Teachers agreed with thh.;itst
two -choicggf Jvhility tb york} vith others And dqvclép
Anguiring niudf but replacedy "ocupational choice® With
'davqlépiug problem solving nk;lln.ﬂ in inveatigation imto

how these t!aki are ‘:gxqtné‘ to..tbo oL teachers is
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needed. Are adviscr programs a partial answer? Another
\

ilpor;ant finding from Muzyka's study was noted in the area‘

-

of student perceptions of teachers. "The students seengd .to
have a positive view of the teachers, and one ca;not help
but wonder /Qhether the enﬁhasis !upon teacher-;tudent
interdction qQn a one-to-one basis 1is not the reason for
these feelings." (r. 77) (It should be noted , that Muzyka's
study utilized the staff ‘and students of MN.E. LaZerte

Composite High Schcol.)

V. 1he Rellability of Student Perception

A variety of cpinion exists about the status of the

views students have of their teachers.

Coats and Swierenga (1972)‘uarn of the limitations that.
§honld be placed: on student reactions to teachers. They
' found that the major facfor . influencing the thinking of
Grade 7-12 ;;udents about their teacya:s wvas the¢ teachers!
Ropularxity or "charisma.n® Although A teacher's chnxisna is
probably a functicn of his etfectivaness, it 1is only one of

.-

mRany zactora that neeq to be consideread.

05 the other hand, hoth Shock (1927) and Brian (1963),
argue tﬁnt studenta' ratings of tqnehors are :eliable,
_ Roagcra (196Q) :chnnnnda &R _average ot tunatx*tirs er no:q
student :ntingn ke used tq ;ttgin as roliah;e ratings p: the.
Mttgt ndacqueml tnt; pmnntu uaih :

.

*
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In a study wutilizing /A{udent perception, Rankin and
,}ngus‘(]97zz ccmpared student perception of counselor roles
with the perception of adsministrators, teachers gni parents.
‘Their study found a close correlation with the expectations

of the "ideal counselor."

1)

. Tolor (1973) compared the judgements of ‘students,
parents, téachers and adnidisgfators in selecting effective
and inefféctive teachers. Although he found considerable
‘with1n~group variance, Tolar did conclude that‘studen;s shéu

no 'significant agreement with any other rating group in

\
1dent1fying ineffective teachers. He explains this finding’

by hypothesizing that gtuﬂents are more sensitive to crucial
aspects of teacher-student relationships than, are those
outside the classrcom, His findings suggest the need to

guestion current teacher effectiveness rating ‘practfces
. .

vhich seéldom utilize student opinions, . A

‘ A,

-‘\

A similar study done by Yee (1970) agreed vith Tolnr

~that students generally .disagree with adniniatxgtops

concerning eyéective teachéxs. His study showed a high level

of ag;eenent betleen teachens and principala but a solid

aisagreonent hetuean principqla nnd students, gnq teachers

and Btndqntn; : ‘ ‘ Iy . © e

, *g; ' . qbi o '
!qrd lnd Kggiex (1369) $
pntuccn the pqthPtionq of atadcnta and the pprcqp inns ot

..-v.'

gannscla:g conco:nzng :hc rolq nt the hish achool cqnnaplnr,

:fnnd :;gnxgicnnt dittnrepceg N
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Dru?(er (1951), Boyce (1954) and Bryan (1963) agreed
that student-kopinidns of teachers do not change measurably

[} . - i
during post-school years or as the sq‘ient matures.

VI. Factors Affecting Student Perception jl"{'n

Bledsoe, Brown %Ed‘ Strickland’ (1971) sampled the

" perception  cf 4,368 students  of the téacher behavior

-

~
“characterist1Cf 180 secondary teachers, Among the

v
~significant findings vare the following

(a) cansistent patterns of higher course marks with
more favorable puril perceptions |

[) 6 e, . " N
(b) high ability group’s had more favorable perceptions
of teachers ' | }
‘ , o

(©) science teachers consistently . received lowest

' ratings , , ' o B

1 . a

(d) teachers with least apd most experiepce were
perceived Rore favaorahly ' except for the Knowledgeable,

poise@; and ;ntaregtigg‘prefe;red-facto:s. | AN

} t

p-’ {€) teachers - nhova thé age gfu 35 received: lower

’ratings thqn taqqhers belcm 35. 2 : : )

) =¢qug atndantn tended to xate tenchexa highe: hhgn&/ .
asa ;qungqg atn@qnta = L fF ; ‘; { - . A7
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.;The finding of Bledsoe copflicted with the statement of
‘Remmers (1930) who said that there 1is no significant
torrelation between pupils' marks and pupils® ratings of

teachers.

IT. The Effect of ngghizaszgg on Role Perception and

"Soles (196“). tested the differences in role
expectations of teachers vhol worked in two basically
differen{ organizational structures. It was found that role
expectations vere predictable from policies and internal 

organization to some degree. ‘ : .

In a study conduéted by Ad;ns,.xinble and Marlin (1970)
gzﬂfiicting_ results to those of Soles were found. Their
study ?oncluded that school size or organizational stru?tﬁre
made little if any difference to the educational process.
They hypothesized that this may be due to the nafure of the
teaching transaction uPigh is a private (i.e. between
tegchqr and 'student{. 1ntq‘Persohal exchange and therefore

Susceptible)to the consequences of individual differences

. nbniteéted by teachers apd pupils.
‘ i

The attitndas ‘qt students in a ‘"stuaent centared"
}aqhool vere. conparqd uath those og atndenta who Attended‘
viqthnr ahhaol: hy Knonlqa and nen1g1~L1113(19?2). Ihcx tonnd
Jithlt atndcnts tron thq ﬂstudant«csutequ" schqg; ,had thgﬂ-t

. * Y
o . R ) ,." " ., s
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most favorable attitudes tovafa school. Compared to students
from similar hﬁckéxounds, the students attending a secoqﬁary
school which was‘ﬁtteméting to.proviﬁe a human and pefsonal'
atmosphere reported much more posiiive feelings about their
school experiences.

Nathaniel BlackﬁaA\ (1972;”in a paper presented to the

h

Counselor Leadership Sesinar Jhly, 1972 in Edmonton
. [

_summarized the complexity of detail and planning that is

needed to change the organization of a school or'program to
one that meets the needs of individuals. He suggests that

the reason changes are not made or are slow in being made is

" because of the high risks and heavy demands involved for

those Aeachers whc want tc change.

>n

"t VIII. Summary

A review of recent Jliterature reveals that limited
research exists which ‘explores the "effect of school
organization patteins on the student perception oEf;eagher-
pupil relatiopships. The lack ot'éesearqh in this area is

liberally offset hy an abupdance of theoretical gubers and
/ i

'artigles written in ‘jghrnalistic style describing the

© present 'ngd‘ future: roles of teachefg. Examples of this

L)

literature have been represented in Chapter I and {I.

‘7?é§q§§rwq&pdgnt telgtianéhipavhqvg,tpfra lang time been .

‘Seen as an isportapt :ac;e:’:infinqnqing - leaxrning in the
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schools. However, there is some question as to whether the
effect diminishes as the student grows older. A greater
concern for academic achievement over personal development

|

may chapge the relationship factors in the minds of students

and teachers. @

pifferences cf opinion pave bheen fbund about the
reliabillty of student perceptions. | Perceptions are
Lntluenced b; many factors and signlfica differences éxis@
between the perceptions of students and ::§>perceptions ‘Qf

teachers, counselors and administrators.

The effect of school organizational structures on
perceptions .of teacher 'roles has been 1ightly studied
resﬁlting in conflicting poidts of view on the topic.-
Nevertheless there is - theoretical gustificaticn for
attenpting projécts such as the teacher %dvisor program in

order to make teachers more auare of these obligations  to

the individual students. : . , \\V//

It is generally accepted .in the l1iterature that

»

'teachers can assume mapy guidance and coungeling tnnctiOns.
reachers " cannot :eplace the professional counselor,
lnevertheléss, because, of the -nature and breadth of the,

|

teaching process, counseling types ot-gctivities cqnnot he

- avaided.. Paterson's (1970) position~on the counselox image

in hlberta suamarizes the tgpic., auggqgtad that the goqla N

'-;o: teaching qnd thq gogls of connseliug lnst pq ceptered on

) v
. . \
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oM
|

one gcommon element--"helping-children learn.®

. - .
IX. The Proklem in Perspective

The writer found no research which investigéted the
operation of advisor brograms at the high school level.
Moreover, apparently no one has explored the differences
pefceived by students‘bétueen counselors and teachers. The
related literature suggests that there are many CORRBORD
élenents between counselors and ' teachers. Teachers and
counselors have common goals and, in many situgEions,
utilize common methods even though tiey may seek separate
idehtities. The questions‘ posed'bby tqisv writer re@uireé
1nves€igatiqn. Do students perceive d;tférences between
counselofsbaﬂd teachers? Does the invalvement of te;chers in
guidance activities make any difference to fge way students

feel dbout then?
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A

Q accordiug to the follquing nethods,.  7;};A

. - CHAPTER III

| ! *

" EXPhRIﬂENTAI DESIGN, PROCEDURE AND HYPOTHESES A

X I. The sapple

’

Studeﬁts frcm \0'leary High School, n.E.'lLaZerte
Composite High School and Victoria Composite High School
vere sanpled. O'Leary and #,E. LaZerte are two high scpdols
serving the north-east dxetricts of Edionton.. They have
agp oxlnately equal populqtions (bétleen 1500 and n1600
students) and offer sinilar 1nstrnctional prograns. O'Leary
is in the Edmonton Cathol:c School District and ﬂ E. laZerte

is in the Edlonton Public School District. ™

.Although Victoria Composite High School, loeated near

the center of Rdmonton, has a much larger population

(approxinately 2;00) the author assumed that the students in-
'Victoria nere hasically sililq: to those in O'Leary and M. 3.
LaZQrte. The' schcol o:qus sinilqr prog:ans of studies and
drnvs studenta frca a vide range of conlunities 1n the city.

Victoriq is part of the Bdlonton Pnhl;c s¢ qol pistrict,

‘ sanples vere q:awn t:qn each grade ;@. éé@h scioql |

Q

\“‘, N e,\' . .,‘ . . ',,:,

¥

[y

\ .
. -
. ' A f .
. 7” -,
: A

'“";cttxwons ltqdcnts txan each gzade— At O‘qury pete ft!ﬂ
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'“nnting gcqla nsad'pg Rond (1969) uas nagq tg dste:!iné the

30

[

. - _ a. _
letter of the alphabei. The selectdon  of names was the

responsibil;fy'of a counselor in the school.

At M.E. laZerte and Vietoria studénts vere selected at
~random with the hélp of tﬂe Edmonton ‘Public School Board
computer. The “"check digit" portion of 'the‘ student
identificatidﬁ ‘nusber was useg to identify the students for
\

the study. The check digit is a random number assigned to

1
"each student by the computer at the E‘:ﬁ’that the student is
registered. Fo} purposes of this. study all students with
check digit 3 were selecteqd. At M. E. LaZerte the sample
1ncluded 87 Grade :10's, 79 Grade M*s and 82 Grade 12'8. The
sample fron Vic@cria included 73 Grade 10's, 71 Gradg 11*'s

Grade 12's. .
,

the students selected responded to. 'the
questionndire. At O'Leary 34 Grade 10'5. 36 Grade 11's and
30 Grade 12's completed the quest;onnaire. At Lazqrte 11
Grade 10’5, 20 Grade 11 s and 33 Grgde 12's responded. And,.

‘as Victoria: 25 Grade 10's, 16 Grade fH-s and 21, ‘Gr&de 12's

o
'v"l ' . e »

responded, j',%ﬁ. i - .

i

R 3 Ihszsetznsszum L

xor the purgosig ot this study a Aqdificatinn ot th«




consisted’ of 73 items most of which were adapted from the -
Mooney Problem Check 1list. The general format of the
instrument was adapted from a questionpaire designed and

|enbloyed by Waimqn,(1960).

Respondents were directed to read each item ' and
in&%cate on a fjve-point ‘scalé the extent tg,hhich ‘each
problem would be'apprbpfiate to dtscuss with a ccunselor

¢ and/dr teacher- advisor or favorxte teacher. A fating of “A"

indicated the respcndent considered ‘the problem to be "very

\
~appropriate™ to -discuss with a counselor or teacher. A.

rating of "a" meant the problem would - be“"appropriate" to

/ .
discuss with a counselor or teacher. "2" meant the

feéponﬁent was "hncertain" or "undecided“‘ "i® meant the
problem was “1nag\ropriate"; dna "I meant %he proflem vas

2

"definitely inapprcpriate" for diSCUSSlon Ulth a couynselor

or teacher. (Appendix ) | L -
Y ’ .

The four. areas of cangern yielded from Fo:d's (1969)
factor analysis ot the itens were accepted for this study~
- social, - pe:sonaI; educamonal and Avocational.\ Rach &ten, .

‘thereﬁore vas assigned to cne of the four: areas of concern. . ..
» é .

'(Appeﬁdk B) o e

C4 : [T ‘ : Co . . . o
LR . PR N A : L . . ., + 3

- . .
*:e gqrd's factor tnalxsis of gtudent requnses to the
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educational and vocational concerns: by tactor analyzing the

‘ 0
responres _ of counselcrs vho- «clearly distinguished
!

educational ccncerns from vocational CONCerns.

\ III. The Nethed

A

The questionnaires uere‘{dlinisteted to the students by
the writer. The cixcunstanceé affecting the completion of
the instrument were different in each school and should be
considered when examining the results, Thé.'students at
O'leary were informed t; their "home room" teachers about
the stJ;y and -erelreleasea from classes to go to the study
hall and complete the questionnaire. S;udents at N.E,

lLaZerte anq vxctorinkwete informed akout their 1nv<1v§nent

Y . .
in the study by means of the daily bulletin vhich is read .

every morning in each first-~period class and poétad. These
students then More to a "study hall at an appointed time to
conplete the queationnairo. Some students Aﬁg’% an
unseheduled period while others had to be released from a
¢lass in order to couplctqwtha suctvey. Ia all néhoola it was
the stodent's decision whé€her or not he showed up to

c;;}letc the inatrtument,

. B
5 A

b 8 studontl *At O'Loary and AN.E, Ldi te were asked to

{
respond to oach itea twice--once to 1ndi¢ntq the 1lavel of

nppmpnntonou for diacusaion with a coqnnlor‘nd Again to

»indj.cne the level of Qpptoprlnoana f4r ‘diacussion with

a4 PTG

':pnu tuchot-nduaox ,or ucnlty “advisor, 'Btndﬂmp at

v#‘ . .

. s
.
%

P

e
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Victoria did not have "teacher or faculty Advisors." Th?ir
second respconse to each item, therefore, rYeferregd to the
apbropriateness ’ot the item tor discussion with a "Favorite
Teacher." In all schools students were asked to respond to

the items regardless ot the extent ot their direct

experience with school counselors or teachers,

' Iv. Apalysis Qf the Data
N .
=<

The kind of analysis that was possible was determined
by tHe =size of the samples and the number of factors being
considexred. A two-way analysis of variance with tepeated
néasures wvas performed to analyze ditt;rences among schools.

Difterences between counselors and teachers were observed by

‘comparing group means and performing t-tests.
. i

the nnulys1a.1nvoij;2 four major operations, ;Trst, the
responses of each respondent were convertdd to a nuné:ical
base Accoxdinq to the follawing system: MAMa1q, mana2, Wpna3,.
"i"=q4, and "I"=5, 1he items on the questionnaire were thgn

separated 1into the four areas of concern: social, personal,

-

educational, and vccational. The two responses per item of

.

cachﬁ"tenpondant vere then susmmed for each concern. The suas
for each congern Lecame the individual scores for each
student. | »”

- * L)
The second operation iavolved sumaing the individual

8COres tn:" z;chrkstndnnt and calculating‘ the 't’nn' and

>

&
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L)

standard deviation for each concern for each school.

In the third cperation each school was divided into the
three grades (Grade 10, 11 and 12) and the mean and standard
deviation was calculated for each grade in each school. T-

' ¢

tests were ‘then made to specify dif ferences between

counselors and teachers.

The final ofperation included a two-way analysis of
variance with repeated measures for each factor using the
samples from each school to test tor differences between

'schools.

V. HypQthgses

P

Because the au;hor was uhable to find specific research
vhich investigated teacher~advisor programs, na estimate is
"available to predict a afrection f%r the findings in thi;
study. The aunthor therefore chose to use the null hypothesis

for each question.

A. Differences hetween ccunselors and teachers within each

"school. ) ‘
-

1. Considering social concerns: ) .

(a) There will be no significant Aifferences between

Counselors end teacher-advisors in.0'Leary and n.B. laterte.

'

(v) There will be no sigoificent daifferences Detween
. ' ! ‘ o ' K

1
. | - "
3

L3



counselors and favorite teachers in Victoria.

—

2. Considering perscnal concerns:
7/

(a) There will be no significant differences between

counselors and teacher-advisors in O'Leary and M.E. laZerte.

(b) There will be nc significant dgfferences” between

counselors and favorite teachers in Victoria.
3. Considering educational concerns:

(a) There will be no significant differences between

(avﬁﬂsviors~and teacher-advisors in O'Leary and M.E. LaZerte.
- | A
(b) There will be nc significant -differences between

counselars and favorite teachers in Victoria.
\
4. konaidering vocational concerns:

(a) 'mhern , %11l _be no significant differences between

counselors knd teacher-advisors in O'lLeary and B, E. LaZerte.
\ ,

(k) Th&re will be no significant dAifferences between
\ .

1
!

counselors an{ favorite teachers in Victoria.

7

B. Differences ascng aéhcols.

1. Considdring social concerns, there will be 1o

significant differences asong the three schools studied.

L)

2. Consideri g'patiangi 'GORcerns there will be no

‘sigaifigant aitfarences gaogﬁﬁtﬁa thres scheols qqrai;d.
‘ . . . ;% : - B

L)
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3. Considering educational concerns, there will be no

\

significant differences among the three schools studied.

o 4. Considering vocational concerns, there will be no

significant differences among the three schools étudied.



CHAPTER 1V
STATISTICAL ANALYSIS AND FINDINGS

I. INTRQDUCTION
The main purposes of this study were:

(a) to examine the differences students see hetween

counsglors and teachers, and;
\

(b) to ejplore the effect of giving teachers the kitle

"advisor" and assigning theam guidance responsibilities.

For these purposes the author assumed that counseloars
and teachers were involved in social, personal educational,

\ aug vocational cancerns.
)]

This chapter 1is devoted "to a' presentation of the
findingsg ' . .
i .

I1. Eindipgs S,

A musmgss betwden ssﬂnﬁs;gxa apd teachers

L}
LI L |
.

To test for significant differences _between counselo:s

and teachers, g~tests vere perforned on each school for each

*“l xﬂ»{ #
Ty ]

concern.
3 g

./‘9‘
"

.
w4
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ﬂlﬂgﬁﬁgéiﬁ 1

o . ‘
Considering social concerns: ‘W.
. i

(a) There will be no‘s;gnificaht differences between

counselors and teacher advisors in O'Leary and M.E. LaZerte.
garcy

(b) There will be'po significant differences between

' counselors and favorite teachers in Yictoria.

. The results of the analysis are presented in Table 1.

Table 1.

NEANS, STANDARD DRVIATIONS, AND T-TESTS
FOR DIFFERENCES BETWEEN CODNSELORS AND EACHERS
SOCIAL CONCERNS '

SCHOOL ' GEADE N CCUNSELOR - _TEACHER*_ t  Op
o MEAN™ s.D. nmn s.D.

' . .. 10, 34 45,2 15.9 52.6 13.3 \ 236 o*ozq
0'Leary 11 36 51,3 16.5 '51.9 15.4 '-0.20" 0.840
12 30 50.7 18.0 57.2 17.8 ~3.71 0.001

TCTAL 00 49.0 17.0 53.7 15,7 -2.41 0.018

0 77 50.1 1§ 2 S4.5 15.8 ~2.26 0,027

(M-E,LaZerte 11 20 53,5 '23.2° 5.2 19.3 -0.47 0.643
12 33 50.4 18,7 56,7 15.7 -1,79  0.084

TOTAL 139 °50.7° 18.1 54,9 16.4 -2.86 0.005
q-—n—qm-—o——--’-—ﬁ' - - ‘9—9—- - - - -‘-‘—ﬁ’r"q?*‘ﬁ‘bﬁﬂﬁbﬁﬂ-q-‘-ﬂ - g - - o -
M 100 25 47.4 12.pb. 6.8 14.3 3,71 0,001

,,,,, qthi@ 1 16 Ba.s 1873 65.0,20.1 -1.51 0.151

| o %2 .21 58,5 17.6 57,0 . 17.1 . 0.74 0.468

. TOTAL 62 54.1 1. 7 59.0 17 32,86 0.006

';"j. T —— _,,A. Sy S e

? *Teacher refers ' to ‘teacher advisor for o"I.eaz:x and AR,
La:arte u\d to the tuorite teacher for uctoria. o

G
!
)

“" . [ ' e * K s

\ . ' N ‘
n;ttgxmqbs vere observed, heusen cgwsqlm gnd tuchsto' X
. o /W , ‘ ”~) o . S v
R a,,{' ! : .

Py

\



advisors in O'Leary (P<.05) and laZerte (P<.01). There were
also‘diffgrences between counselors and favorite teachers in
Victoria (P<.01). An examination of ' the t-"test's .for each
gfade reveals no signi'ficant differencesi(P<.05) between
‘C.ounselors and teachers in Grade 11 at O'Leary, Grades 11

‘and‘12 at LaZerte and Grade 11 and 12 at.Victoria.
Hypothesis 1 (a) and (b) is rejected.
Hypothesis 2
Considering personal conce‘rns:. ‘

(a) )Qhere #4111l be no significant differences between
counéelors and teacher advisors in O'Leéary and M.E.LaZerte.
P .
(b) There will be no significant differences between

counselors and favorite teachers in Victoria,

The results of the analyses are preéented in Tahle 2,
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Table 2.

MEANS, STANDARD DEVIATIONS, AND T-TESTS
FOR DIFFERENCES BETWEEN COUNSEIORS AND TEACHERS
PERSCNAL CONCERNS

o — o - — — —.—.-..——,—.-«—.-.—.—.~-.———\-_—\-.—--.---\.—U-q-——a-s—.m--q—~;—._—\—.a-—u-q..

_TEACHER*_ t P
. MEAN  S.D.

12 30 49.5 17.1 S4.1 15.0 -1.39 0.176

M.E. Lazerte 11 20 52.3 21.7 52.4 16.4 -0.01 0.989
12 33 48.9 17.0 53.1 . 11.6 ~1.40 0.169
TCTAL 130 48.8 17.0 52.9 13.8 -~-2.90 0.004

mmmm e o ——————————————— e e
10 25 46.6 10.8 56.2 12.2° -3.31 0.003
Victoria 1" 16 53.4 18.5 61.B 18.5 -2.45 0.012

12 62 56.7 13.0 55.1 12.7 0.79 0.439
TOTAL 62 51.8 14.6 57.2 14.5 ~3.31 0.002

P e, e, st g, e,

*Teacher refers to teacher-advisor for O'Leary and M.E.
LaZerte and tq the favorite teacher for Victoria,

Differences were obsexved \etween counselors and teacher
Kdvisors in O'Leary (P<.05) and LaZerte (P<.01) . There were
also differences 'between counsélors and favorite teachers In
victoria ' (P<.01). No significant differences (B<.05) were
found betueen counsolqrs and teachers in Grades 11 and 12 at
O'Leary, Grades 11 and 12 at LaZerte and Grade ‘12 at
Victoria, . - ’ o
Rypothesis' 2 (é)'gnd ?bf‘is rejected.

.
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_—.._..-__._

Considering educat ional concerns:

(a)  There will be no signiticant ditterences between

counselors and teacher-advisors in O'Leary land n. F. (‘Lerte.

(b)  There will be no signiticant ditferences between

counselors and favorite teachers in Victoria.

The results of the analysis are presented in Takle 3.

N
\ 0

lable 3.

MEANS, STANDARD DEVIATIONS, AND T-TESTS
FOR DIFFERI:N(.ES BETWEEN COUNSELORS AND TEACHERS

EDUCATIOML - CONCERNS

e e et T PR
SCHOOL . GRADE N CCUNSELOR TEACHER? t p

, MEAN S.D. MWMEAN S5.D.
10 34 32,6 . 8.5 29.8 9.3 1.88 0.069
O'Leary "M 36 32,17 7.9 29.2 ?,2 - 2.25 0.030
1230 31.0 10.1 29.4 11.5 0.64 0,530
TOTAL 100 32.3 9.0 29.5 9.7 2.59 Q.01
. 10 77 33,1, 8.1 31.4 8,3  2.08 0.041
M.E. Lazerte 11 |20, 34.0 15.1 34.6 12.9 -0.35 0.735
: 12 "33 33,1 9.3 29.0 5.9  2.67 0.012
TOTAL 130 38,2 9.8 31.3 8.8 2.90 0.004
. . 100 2., 30,4 8,8 32,7 7.5 -1 50 0. 145
Victoria. 1M 16 33.3 8.1 32,6 8.5 0.27 0.790.

4221318 - 7.3 31,3 8,6 0.42 0.680
TOTAL 62 316 8.2 32, z-'gﬁa ~0.62 0,526

w—-—-’»,. p—rr cad o PPy "—l7' " D s "

.“ \

0 . V "
*Teacher refers to teachel: advj.sor for .. 'O'Laany» .And  n.E,
'LaZerte and tQ .the fnorite teacher for Victoria.u ‘ ..
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8,

Ditferences were observed between counselors and teacher-

advisors in O'Leary -(P<.05) and LaZerte (P<.O1)L
2}

¢

No significant differences were seen hetween counselors
and favorite teachers in Victoria. ‘No significant

ditterences were found betweendkounselors and teacherxrs in
| . ,
Grade 10 and 12 at O'Leary, Grade 11 at LaZerte and Grades

10, 11 and 12 at Victoria.

Hypothesiékf’(a) is rejected. oo
Hypothesigil (b) is,acceptéd.

Hypotheses 4

e—

Considering vocational concerns: ¢

A

(a) There will be pno significant differencées hetween

counselors and teacher-advisors in O'leary and M.E. LaZerte.

. i ‘ﬂ, N
(b) There will be no significant differences bhetween

counselors and fqvoriig teachers in Victoria.
' '.- - V ] N : )
The results of the analyses are presented in Table .4, .

»
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Iable 4,
ﬂBJﬂS STANDARD DEVIATIONS, AND T-TESTS
FOR DIFFERENCES BETWEEN COUNSELORS AND TEACHERS
VOCATIONAL CONCERNS ‘

SCHOOL GRADE N  CCUNSELOR TEACHER# t P
A MEAN 'S.D. MEAN sS.pD.

' W 34 39,1 12,1 47.0 5.4 2,37 0.024
O'Leary M 36 35.8 15.0 44.7 15.1 -3.59 0.001
' 12 30 34.8 14.8 47.6 15.1 -3.59 0.001

| TOTAL 100  36.6 14,1 46.3 15.2 ~5.40 0.000

41.6 14.8 41,6 13.5'0.0007 0.994
46.8 18.5 51.6 17.1 -2, 40 0.028
. 12 33 1.1 14.8 42.5 11.2 -0.53 0.598
42.3 15.6 43.4 14.0 ~0.84 0.400

Victoria 11 16 32.7 914 53.3 8.8 -6:49 o .00
. TOTAL 62 37.5 12.6 51.6 "11.6 -7.49 0.000

—— - g - - — ] v - 0 -

*Tgacher refers tc teacher advisor for O'Leary and HN.E.
LaZerte and to the favorite teacher for Victoria .

Différegqes uere observed hetweenp counselors and teacher-~

advisors in Q'Leary (P<, 001) but pot in L’!atte. In Victoria .

| diﬁterences between counselors and fdvorite teachers - ‘were

'LQZQIt&. Aypo

obserVed‘ (P<.001). No signi‘icant differances wvere found

i )

betpéen counseifrs and teach-:s 3o /Ergdes 10 _and 12 at
esis & i&)' 18 :ejected -fér Q!'Leary but

qchgyed for. Lmzertqe. '4' o : :

L " ‘ - N . » ' . .
""‘ ) ' 0 . ' . RETE ¥

) ;ﬂxpotheses 4 (h) is xejected

as;,.
L3 5

‘V‘f&' A tuqnsax anglzh&s 91 vasinagn:ygxh :epgated ;enggggs_;‘ i

(U . v [N 0
IPYIEEN R .

L P Y (s \ "
h *,' ) T il
; ; :
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Hypothesis 1

4y

was perfornea<k§ir each of the four concerns to test for
iffdre

signlflcaﬂ\ a ehces among schools. The analysis also
checked for dlfferences peiueen counselors ‘and teachers,

and, any interaction vhich took place in the counselor-

teacher profile of each school.

.

"

Co‘hﬂderiﬁg social concerns, there will be no

siqnifiéant differences among the three schools stydied.

. . . . '
A , . N

The results of the anajyses Q§e given in Table 5.

\
N

(Y

O\
: ) Table\ﬁ.
| N . o
MARY OF TWO-WAY ANALYSIS .
‘ OF VARIANCE WITH REPEATED ME SURES
SOCIAL CONCERNS
-—Aq—ﬂﬁn-——'ﬂ»——ﬁ—-9——-'——--——-~——-—-‘—w——!—-:—-ﬂ—q‘;--———.--QOQP-Q—QHQ
\ []
X - T |
SOURCE OF .VARTATION sS nﬁ\ . F P

ﬁ—-——.e— qq—\ﬁq————@&ﬂ-q

TS R g ) e o o o T o - o o o o -
'
1

265. 208 2-934  .055

Between Subjects. 126707 000 291

n‘u'gaip‘ngfects ' 2530 417 2 :”4 1-205 \
~ (schools) P : ' N \
Within subjédts | 45u71.000»f292 Y ‘\

g main Effects
{Counselors and, _ el
Tﬁﬂch‘:ﬂ) I o . e :x . [P A p

v
v,

it nzaa1 noo 283
ngth&@ gzonps oA "

)

B

. "A*aﬂ IntﬁrﬁgﬁiQn '-(f 1QQQ“B 2; ; 5 qu'_a_Oaﬂ f,§§6 |
: ST \ﬂy '

,:,n;n xl3qugq; L
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among gtudents.

The . findings we¥# supported further hy no significant

interaction (P<.035) among schools being found." This is.

illustrated in Figure 1. ‘

Hypothesis 1 is accefpted. o ¢
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W A*H INTERACTION
SOC IA® CONCERNS
(f 2 966)

(H9.Q) -

551 -
| ///// (34.9)
1 (Victaria)
54 - (54.1)

|

l
53\ -

| 4

| .
52~

- ' ‘
| (N E lLaZerte)
51)- (60.7)

|
"1
%01~

'-.

- (O'leary)
Wy~ (49.0)

- — +

- " Co . .
unae%oxa Teachﬁpn

(53.7) \

f °  PMigure 1.
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-

Hypothesis & L

Consldering personal concerns, therte will be no

signiticant difterences among the three sichools studied.,
i

The results of the analysis are glven in Table 6.

Table 6

\ ( SUAMARY OF TWO-WAY ANALYSIS |
OF VARIANCE WITH REPEATED MEASURES
**~~. PERSCNAL CUNCERNS

e e e e e B B B B R i T P I A A S

T T s o e e R T e e e e e e e ————— e — e e o i

SOURCE OF VARIATION‘ 55 DF ns F F
.................... BT R e Lo T T T T S
Between Subijects 47877.000 291
"A" Main Effects 1706.463 2 853,231 2.5% .079

(school s)
Within Subjpcts 41765.000 292
"B" Main Effects 2878.6139 1 2878.639 21.450 .000

(Counselors and
Teachers)

"A*B" Interaction 41,925 2 20.963 0.156 .B855
"B" x Supject 38764.000 289 134,201

Within Groups

....-——...-...—...-—..—.,,_......._-o-....—-m.n.--——-—.a.-...r—-..-...—— — B LT TP

+

No significant differences (P<.05) were found among achoals,

The findings' were supported by no . significant
interaction (P<.95) among schools being found. 7This is

illustrated in Pigure 2,

H}p%nn 2 is accepted.
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A*B INTERACTION
PERSCNAL CONCERNS

(F = .859)
59 -
{
| '\:\'4
‘)“."‘ “ .
| \\ : ) (57.2)
' v
c)7|_.
{
(
56| -
|
|
551~
|
|
S4|-
‘ ~
( (52.9)
531 - (52.8)
| .
{
2|~ (Victoria)
| (51.8)
[
511~
| C o
L
50|~
{
| (M.E 1LaZerte)
49|~ (48 ,8)
[ (
{ . (0'leary)
[ e . ¢
Counselors ‘ ¢ Teachers
<
Fiqure 2.
- * .
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Hypothesis 3

Considering educaticnal concerns, there will be no

signiticant differences amofg the three schools studied.

The results of the analysis are given in Table 7.

Table 7

SUNMMARY OF TWO~WAY ANALYSIS
OF VARIANCE WITH REPEATED MEASURES
EDUCAT JIONAL CONCERNS

R e T T T I N e e e T e i e T e e T T B e T T T e T R M B B R IR R

SOURCE OF VARIATION SS DF MS F P
BMween subjects 37572.187 291
"A" Main Etfects 182. 947 2 91.473  0.7C8 .494
(schools) :
: Ve

Within Subijects 11823.500 292

Main Effects 252.245 1 2524245 6.521 .01
(Counselars and
Teachers)

. }
* '

JYY Internction',) 277. 538 2~ 138.769 3.568 .029
"BY x Subject f 11176.437 289 _  38.680

Within Groups

- o P . o e w—n. - - o e -

The analysis indicated no significant differences (P<.0)5)

»

among schools.

A

It vould appear, however, that Ainteractions (P<.05)’

occurred among the coup ‘19retqnchor profile of the schoola.

This interaction, is



Hypothesis 3 is accefted.

A*B INTFRACTION
EDUCATIONAL CONCERNS

(F = .029)
34 - -
|
{
I (M.E. LaZerte)
| (33.2)
331~
|
|
|
N (0! Leary)
32~ (32.3)
|
{
|~ (victoria)
| (31.96)
31~
{
{
{
[
30~
{
|
|
( ®
29]1 . B g
| N
| o ' N
Caounselors Teachers
Figure' 3.
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.
O

Hypothesis 4
Considering vocational concerns, there will be po

signiticant differences among the three schools studied.

The results of the analysis are given in Table 8.

Tahle 8

SUMHARY OF TWO-WAY ANALYSIS
OF VARIANCE WITH REPEATED MEASURES
VOCATIONAL CONCERNS

—Qﬁ—lqﬂﬁqﬂ—-qﬁ-q’\q‘ﬂ—\—ﬁ—-\H;——Hﬁo- ,.—.-.—\...-\-.-.-.ﬁ_—._.—.—---\—u—--u-..-.—\—-.-q-—.—._..._.,_
o e e e e e e oy e e o e

SOURCE OF VARIATION ss DF ns F p
I, --AA-,-H--_QT ...... R T T
Between Subiects 77422.563 291
"A" Main Effects . 1209.596 2 604.798 2.287 .103

(schools) . )
Within Subjects . 45451.000 292 8505.289 69.4S0 .000

(Counselors- and
Teachers)

"A*B Interaction 3789.215 2 1894.607 15.479 001
“B" x Subject -~ 35372.250 289  122.395

Within Groups

PRI A AN S e e s s g y~— —qm——ﬂu—na——-v——.—a—,—-—.—-ﬁ——-—-m—s—ﬁ——u—_*ﬁ

The andlysis 1nq;cat€d Ro significant differences among

schools,

Vo v

+ It woulqd gpbehr, however, that interaction (P<.001)
occurred  amcng the Gcunselor-teacher profiles of the

schools, This 1n§era9tion is illustrated in Figure 4, - ..

{ . ‘, » . . Cro L&
; , . , w
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Hypotheses U4 is accepted.

A*B INTERACTION
VOCATIONAL CONCERN
(E = .000)

(51.6)

(46.3)

(M.E. LaZerte)
(42.3)

&

(victoria)
.(37.5)

(0'Leary)
(36.6)

Counselor Teacher

- ' Figure 4.
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III. Summary

= n ol oy

b
The analysis indicated significant differences between

counselors and tedchers in the three schools when

involvement was in the social and personal concerns.

Dif ferences were found between counselors and teachers
in O'Lgary and M.E. LQ?erte when the involvement was %n
educational ccncerns~:uhet;;§\gg victoria, no significant
differences were found in this area. The laék‘of conformity
of Victoria with the cther two schools  produced an

interaction effect in the analysis.

For vocational concerns, differences were found between
counselors and teachers in Q'Leary and Victoria but not 4in
LaZerte. The lack cf confcrmity of LaZerte with the other

two schools produced an interaction effect in the analysis.

[

The two-way analysis of variance indicated no
significant aifferences among the schools in the four

eoncerns, It aid, however, illustrate the lack of conformity
L]

of counselor-teacher profiles mentioned above in educational

and vocational c@ncerns.

L



CHAPTER V

DISCUSSIONAND IMPLICATIONS

I. Discussion

. w
From the findings in this study some conclusSions were

drawn which help to answer the questions posed by the
author. Moreover, the findings lend support to same of the
research regorted earlier in this thesis and give sone

direction for further study in this area.

One of Vthe most significant findings of this ftudy was

that students do perceive differences between counselors and -

teachers. If school'counselors have deliberatly set out to
establish a sepagate identity from €eachers this study can
;pe used to illustrate their success. Thé findings 4in this
study leave no "doubt that students do recognize that
coupselors and teachers have different functions.

Furthermore, it was found that the advisor programs cperated

in two of the schools studied but did not seem to effect the.

/ : .
perceptions of students about the kinds of concerns teachers

or counsglors should be involved in, Although similarities
between counselors and teachers were observed wvithin grades
.id each school, when samples were combined the effect was to

- demonstrate si@%ificant differences, The results may have

" heen/ affected by the.sample sizes 4in .each. grade in each

schood. Wor, exapple the exceptionally large Grade 10 sample

* «
ot N .
r - .

) '

Toa
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from LaZerte may have determined the results for the whole
school. An examination, therefore, of the individual grade

) ‘
t-tests may alter the conclusion drawn above. Indeed, the
teacher-advisor programs may have had an effect on the

perceptions of Grade 11 students in Lazerte and O'Leary.

The advisor programs did, however, seem to have little
or no eftect 6n the kind=s of problems students thought were
appropriate to discuss with teachers. Of the four concerns
tested--social personal, educational and vocaticpal--no
differences uﬁich might bte attributed to the advisor

programs were found among the schools.

Differences were found between counselors and teachers
for all concerns tested. The findings of Ford and Koziey
(1969) and Grant ‘(19 ), "Were supported in this séudym
Whereas students indicated that'personal and social céncerns
were ihe least api)rapriate topics fo;r discussicn with
counselors 1in the tﬂxee schools étudied, they inﬂicated it
was even less appropriate to discuss these coAcerns with #°

teachers. . | . ' N

Edycational and ’vocational concerns were found to be

more appropriate fo; both counselor and teacher involvement.

Even though differences existed between .counselcrs and

teaéhgrs the sighificange, of the differences was not as

constant as it wag for the jpersonal and social concerns.

Counselors were consistently seem . to. have more

. b
. L -,

»F

.
: ' * v
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appropriate involvement in social, personal and vocational'

concerns. Where significant differences were found in

educational concerns, teachers were found to have more

’

appropriate involvement than counselors.
: 4

;

The results of this study provide little suppgrt'to the .

theory that advisor programs will involve teachers more
personally with students. Indeed, the students invoflved in
this study demonstrated that assigning a teacher guidance
responsibilities and lakteling him with the name "advisor"
has little or no effect on the degree of' openneés which

exists between students and teachers.

[

Although advisor programs were not supported by the
results of this study, the reader must be reminded that only
a very narrow a%peét of the programs was investigated. No

final conclusion should ke drawn about the value of advisor

v

programs uithcut)studying the broad and long range effects.

Further studies’ should ‘'be conducted to investigate the
effect of teaéhereaGViso: programs on the instructional
program, methodology, coamunication nith‘pargnts, and school
climate. |

.II. Zeplications for Emasz,kgﬁsush

I

. . ) , - - "
One - of the Limitations of this Studg was that: the

. advisor prograams had peen in effect for only‘dne year at the

iIne this study vas d&ene. For some of ‘the tgspohdenés,
LI [ . ‘ , J .

1

il
. s \ . L .
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'é“ﬁxperience with teachef—advisors vas ‘limited to twc months
6§‘less. It wculd be useful to replicate this study after
&hree or moré years of ei%erienCe with advisor programé to
' ‘Eeé if any differences occur that can be attributed to

i

xperience with the progran.

;[ ' This study did -not investigate differences felt by
e ‘ f - '
i 3meachers ‘Anvdlved in advisor programs., Does their

!
b b '
R dinvolvement have an effect on their teaching methods? Do

teachers pay mo:e attention to individuals and fersonal
'\cbncerns of students? Has there been a change from subject

mastexy to student develogment?

Further research 1is also implied in th® area ‘of

Jcounselor-teacher relationships. Massey (1973) found a

negative feeling.by teachers towards counselors. Can this

"'fdttitude he improved by involving teachers ‘in the guidance

program?

Teachers were also found to be poor predictors of

public opin1cu by B:osseau (1973) whereas counselors wea
Lfound to be mere accurate predictors. By involving teachers

in advisor programs, will thir sensitivity to puhlic

;'”opinion 1np:ove?

¢ ' ' . »
[ g . [

Finally if organizationall inteiventions such %& the

~

teachexwgdvisdr cgnﬁapt_ do' mat - help to Qrau students and

taqcherﬁ clqse togqtheg,“uhat. dﬁi ”‘ Alte:natig@s can‘ be

; r,.,e ‘v

L suggested?‘  AttemptS~ Bheuld be . qade to .fxnd zesearch7'

! . iy 1y . ) . , , o
) C oo . . ) . - .. e
y [ - ) L , Y e
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techniques or instruments which can detect and identify what

~in£§uences this most complex student-teacher felationship.

)
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STUDENTS' QUESTIONNAIRE

Everyone faces problems throughout his life. Sometimes. it is
helpful to talk over these prcblems with someone else. High
school students often do this with various persons in the
school. We are interested in your feelings about fproblenms
that students might talk cver with a school counselor andyor
teacher adviscr or favorite teacher. Read over the -following
list of problems., For each problem, decide to what exeemt

you think it would be appIopriate for a student to discuss
it with a school counselcr, then to what extent it would bé

appropriate tc discuss it with a teachef-advisor or favorite
teacher. Please respond tc each item whether or nct you have
had direct experience with school counselors or teacher’
advisors. Mark your responses on the answer sheet as

tollows:

TEACHER~ADVI SOR
COUNSELOR or
\ FAVORITE TEACHER

If the problem is Nost

Appropriate fcr discussion

with a school catinselor

and/or teacher advisor or

favorite teacher, mark............A 8.2 1 I, A a

-

i1

If the problen is
Appropriatg but there are
some other resources '
that would be 7Just as
appropriate, BACLK.seaasansnaasa-a-A a1 1 A

—

If you are .
Uncertain or Updecided - O) :
.Qrk;nqqﬂﬂnss*nnn-qfngangnenaaﬂanA a ?.i I A ﬂ ? 1 I.‘

If the problem is probably

Inappropriate for discussicn

vith a school counselor andsor

teacher-advisor, cr favorite .

'teaCher‘, .nrk,g.a..-t-au,-gqa.g,'....A a 1 i I A a ? i I

If the preblem is ° » | | .
Definitely Ingppiopiiate o

>-Qrk@--qlq;g-p.geau‘&!ﬁ“ﬂ!’ﬂ!qq.a‘ ﬂ ? i I ." A A ? i I’

1. T doubt the wisdoa L '3 ‘1 y
of my vocational choices.....A a ? i1 A a?7il

/
[



2.
3.

“ﬂ

10.

11.

12.

13.

1qﬂ

15.

16.
v 17.

Y h

L

-~ 18,

19.

‘20.‘
21..

22.
23,

I am afraid to try
anythingrnew... ... ..ol A
I have difficulty
controlling my emoticns.......A
I never seen to have my
hcmework and assignments
completéd on time

I do not have any clcse

friends in schéol.............A
I would like assistance

in 1 ning good

study habits...<..nceicaaaia A
I vanf@to be more popularc.....A
I am‘eMbarassed because

of my lack of experience ipg
socjial situationsS..-aaainanc..A
I alvays seem to hurt other
peoplets feelings without
realizing dt...,0ccaneaaananaaaA
I do not have the necessary
abilities or qualifications
enter a desired vocation......A
I do not seem to know how

to study effectively....... ~asA
I am too shy in the

presence of othet pecple......A
I feel guilty &bout some

af the things M d0...sunnaaas A
I do not seem td us ny

study time to the best
8dVantage..ciacanaannnnanaasaaA
I am considering several

fields but not certain

AbOUL ANY ON€.nanaanasanananaaah

,1I cannot seem to read as

well as others in the class...A
Rhen writing an exam I can

" never seem to remember

- Mnything I studied......iana.,A
"I do not know what I

really want in a job.aacecaysaaaA
My parents .object to the

'kind of companions I go

Around WithasaaesaessnncananasA
I try to remain ancnymous

' OF | inconspicuoqs at a party...A
1 cannot seem to understand
abstract coneegts............,a
I am so much in love I

can't think of anything else..A
I'am constantly heothered

by a fried who always

\

‘ "tﬁgﬁ\' alcgg"-_.g.-mc_- sresanscanh .

.

A
>

=
P>

7?4
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Mo,

i,

4o,

41,

42,

43,

4y,

T would 2ike
- about ay vocagional

/“;,

I do nat hnow what khind of

Vocation boam s uited tol o..n . A
Other pecple always coen
to take advantaqge ob me. .. .... A

U do not seewm to be asn

happy a5 othors oom to he. .. .4
L oam o confusiod | teel

Loam about to go to pieceg. .. LA
My @ind socms to go blank

when speaking in rront ot

L A
I cannot seen’ to Jdo

anything wello. ... ... .. A

Fram transiteriang to

anothel rchocl aud would

Pike to hnow how to make

the Necersary adjustement

L B O S A
' am afraid 1 will not tand
onatistactory job after

B1gh SCheolemgn ... adaaaaaee e A
I am 1n need of advicd on
cxploring the work

wvorld after high r’u“h(}()l.......!\
b have trouble organizing

my thoughts tor esnNays and
Leports,
I am often not included 1n
the weekend activities ot
the group to which 1 telong...A
I give ufp too €asily when

taced with a ditficalt

problem. cos . u i iiiiiiaanaah
I need help in tdehtitying my
interests and claritying ay
vocational goals...aseaans. .. A

Il..Aqn‘.n‘l....lnnu"\.l}

‘1 do not find books and

reading wvery s stimulating......A
! have been éxpelled frcn
schaol and would like to get
bACK Al einiinine e iannnnnnn A
I always seem to be Jett o
out of social activitigge,....A
I go out of my way tc i

avoid meetingg people I ON...A
1 worry about” things which

.are not really important......a

1 capnot act .natural when @
¥ith P&¥. feople.. ...yvananeash
to 'know nmore
abllities.ﬂ-l:-%;.....IQQ‘..I.CA
I try to avoid being in a '

\.v. "
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63~ :

64.

IR 4

e

A possibles....o. .. e caaa-A
1 do not know what

scholast ic requiroment s

are needed to enter

DERRATE RIS B RN {
I have.several vocaticnal
choices available to me

and 1T don*t know which to
choose. i i aeaanaaaashA
Lately T cannot svwem to

get along with my hest

Edendan cumanananwanaanannenaaA
I am transterring to

ahother scheol and require

Homeone to explain the

various programs offered ... ..A
I am extremely afraid ot
ftailing cr making a mistake...A
I must make an immediate

and specitic vocatiopal -

L T T
My school préygram is so
disorganized that it does

not seem to be leadiny "
O 1B T .
I need intormation on

financial assistance and
scholarships to help with

© XPENSEB .t aaaanannananagaannaa
1 am too easily embarassed....A
| seem to be unusually
depressed and unhappya..a.....A
I am not happy with the .
program 1 am taking A
1 worry ahout making the :
right vocational choice..,....A
1 sometimes teel tense.FOL ‘
NO APPACLENt L@ASON.nannnnnaas.sh
1 do not know how to
Look £OF 8 JODansanumunannnnnaah
1 tak®:things £o seriously....A
I'am not" cegﬁa1n wha t

courses to-take and would

like assxstance in selecting..p
eleCtAVeSaeesnnsnanannsannnsash
I feel nervoug and ill at \
eake at a dgnce or party......A
I cannot 'se|km to

concantﬁqte on_any one
thingonpsqoc‘ QQOqQ’a‘Qq.\anch

‘I, fregueutly“have fits of

1

a

a

crxing that I cannot control..A a

I cadpot, S9eR to find
.Gnngh t%!ﬁ tG 81‘.\1‘1};..,.“.-,& ﬂ
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65.
66.
67.
68.

69.

70.

7T1.

12.

734

My feelings are too

easily hurt..... dedaaan P
When in a group OF people

I have trouble thinking of

the right things to talk

AbOUt . acianneaasaaaaanaaananh
I cannot seem to understand

the concepts taught in

SCME COUISES.cansaasascacann .- A
I wonder if I am qualified

for the vocation I am
CONSidering.acansnaanasaasasaaah
I am lacking in self-
CONFLAENCE. anaaqanacuanaaanaaasA
I sometimes feel that

my friends do not really

want to associate with me.....A
I am in need of information
about different vocations.....A
It is hard for me to

"break the ice™ when I

meet a4 NEW PEISONac.acascanaanh,

I do not seem to get out
of my studying what
put into dt...aacecaacinacanaaqA
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INSTRUMENT QUESTIGQS.GROUPED ACCORDING

TO CONCEFN CLASSIFICATION

I. SOCIAL CONCERNS L

Test Itenm
Number
5. I do not have any close friends in schdgol.. "o,
7. 1 want to be more popular. :
8. T am epbarassed bacause of my lack of
experience ip social situations. .
11. I am too shy in the presence ofgother people.
' 19. My parents object ot the kind o’ companions
I gc around with. P
20. T try, to remain annonymous or
inconspicious at a party.
'23. Y am constantly bothered by a friend who \
: always "tags along." ,
25.. Other people aluays sﬁbm to take advant!ge
‘" of me.. d
28. My mind seems to go blank when speaking
in front of my class.
3. T am often nct included in the -weekdend '
RN activities of the group to which I belong. .
39. I always seem to be j;ft out of social .
~ activities. v o
40. -I go cut of my way td%avoid meeting people
' u knov, .
2 42. 1 cannot act natural whep with new people. -
‘v 44. T try to avoid being in ggroup of people as
. much as possible.
*v/ 47. tely I'cannot Seenm to get along wlth my
t friend.
61. I feel nervous and ill at ease at a dance
Cr party. /. , ¢

66. When in .a gﬁoup of 'people I have trouble \

p . thinking of ithe right things to'talk about.
*70. I sometipes feel that.my friepds d? not
.xeally want te associate with me. '

”~ M ' .
[

J,Z.I‘._ PERSONAL CONCERNS

- 72. It is hard for me to "break, the ice" when -,
1 qﬁet a new persoqr o : u/;//x
I/' ! , ' " \ . » : | “. ' . h

Test Itel. -y " e AUCI ‘
Nulhe: : "}éﬁ, . e o S N

2’ T a0 afraid to try anything new. . N 'pﬂ
. 3. T 'have difficulty CQnt;qllgmg Ry enotiona. _
D aluaya'ﬁeet to hart: qtuenﬁpeqpleys ieelingg




T4

A

without revalizing it.
14. I tecl guilty abcut some of the things 1 dq.
24 I am =0 much i1n love 1 can*t think ot anything
tlse,
1 do not seem to bu as happy as others
seem to be,
I am 5o contuned U teel 1 am about, to gc¢ to
plecen. N
1 cannot sneem to do anything well. \ e
1 give up toc easily when facedddith a Aifiticult
froblem,
T woriy about things=which are not really
impottant.
1 am extremely atraid of tailing or making a
mixtake,
%3, 1 am too easily embarassed.
Qu. I’ seem to be unusually deprensed and unhappy.

1 sometimse feel tense fol no apparent reasoh.
. 89, 1 take tnings to seriously. ,

I cannot seem to concentrate on any one thing.
3. 1 trequently have Litas ot orydng that 1 cannot
tcntrol, \\A !
ry feelings are too easily hurt. -
1 am lacking in selt-confidence.

\

EDUCATIONAL CONCERRSe \
Tlest IteEnm
Number v o

4. I never seem td have my homework_ and

assignments cojplated on time. ' # :
6. 1 would like assistagce in learning good study
. hahits. co .
11. T do not seex to' knc¥ how study effectively.
14. 1 40 not sees to ™ee 'my stully time to its

test advantage: '

16. 1°'cannot seea to readras well

L)

as others in the '

. clasg.
17. When:writing an exam I can never seem tC
. remesber anything I studied. .

217, 1 cnnnﬂmop to understand abstragt concepts.
" 33. 1 have trouble organizing any thoughts for essay
‘and ‘reports) A ‘ :
37« 1 d0'not f41pd booke and.reading very stimulating .
'38, '~1 have been expelled from sthool apd vould like
1.7 to gasg back ia. , , ‘
52, ''1 need ‘igTorsption oh finacial assistance
Voo .and gcholorships to help with expénnes. ,
64, 1 ¢Annot seap to find enoyy tipe to study.
67, -1 gagnot seen to-.understandfthe concepts taught

'?455¢¢g- oconrses: = .,

AT R .
" 3 . L]
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- M P " . L' . 3

™



T,

A

.
I do not seern to get out ot my sf®udying what |
put 1nto it,

v, YOUCATTONAL CUONCERNS

Tosit

ITtem

Numbaog \

1.
10.

15,

48,
0.

51,

55,

’56-.

53,
80,

6e.
1.

1 doubt the wisdom of my vocational cholce,

I do not have the necessary abilities o1
qualifications to enter a desired vocaticn.

1 amgconsidering several tields but not certain
about any one.

I do not know what 1 really want in a jot.

1 dp not know what kind of vocation I anm

sulted tor.

1 am transferring to another school and

wculd like to kncw how to make the

neccSsary adjustment in courses,

I am atraid X will not tind a satisfactory job
after high school.

1 am in need cf advice on exploring the work
world atter high schaol.

I need help ir identifying my inteTJsts and
claritying my vccational goals.

I would like to know more about my vocational
atilities. .

I do not kmow what scholastic requirement

are needed to enter university.

I have several vocational choicd® Aavalilable

to me and I dcn't Know which to choose.

I an transferring toamoTher school and

require msameone to explain the various prégrams
otfered.

I must make an immediate and specificgyocational
choicq % Cy

Ny sqh _ is 8o diaorgunized that it
dcea n T eading anywhere.’

I as pot g _*\ 1 'ptogran I am taking.

I worry aboat ' % right vocational choice.
I 4o not know hiv ¢ 100k for § job.

I-am not .certaln what courses to take anmd .
would like assistance in selecting electives.
3 vonder if I am qualifieq for the vocation

I an considering.

X_ 80 in needsct iaformation labout different
vdsatiops. - ', . : e
o R | ’ : '
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2 ROTATED FACTOR LOADINGS FOR .
" INSTRUMENT (FOED, 1969. pp. 7 and 38)

T T T T T e T e T e e e e e e e e e ——— —— e e e

TEST EDUCATICNAL~VQCATICNAL PERSONAL SOCTAL
_____________ R T P DY RO
1 0.637 0.059 ~0. 315
2 0. 345 0.382 ~0.113
3 0.078 0.430 0.1377
LY 0.519 0.1473 ~0.146
5 0.136 0.397 0.442
6 0.58Y 0.019 0.121
7 0,075, 0.615 0.002
H 0.083 0.469 0.477
9 \0.069 0.620 0.253
10 0.683 ~0.042 0.183
1 < 0.566 0.013 0.236
12 0.054 0.522 0.H462
13 0.060 0.664 ~0.021
14 0.505 0.230 ~0.264
15 0.659 =0.065 0.206
16 0.496 . 0.104 ©0.279
17 0.547 ) 0.225 -0.223
14 0.645 0.071 0.143
19 0.149 0.627 0,021
20 ~0.138 0.550 0.512
21 0.300 0.361 ~0.197
22 0.012 01556 0.232
23 0.023 0.654 0.055
24 0.741 0.009 0.032
. 25 0.086 * 0.656 -0.029
26 0. 169 0.720 ! -0.018
27 0.187 0.u438 . 0.301
‘28 p.2087 04260 Q.311
29 0.389 0.512 -0.089
30 R 007“6 0-0“6' "00382
31 . 0.556 0.100 . 0.283
32 0.699 0.118 -0.390
33 0.343 0.087 - 0.272
34 ~0.175 0.383 S 0.731
35 ¢ ) 0.053 0‘.2“8 00673
36 ,.O.Q,99 0.010 ., + 0.591.
37, 0. 134 [ -0,029 0,620
3a . - 05526 '0-083 00532
39 . -0007“ L '0:“19 0. 08 ,
40 ~0.108 . 0.0 0.742
r : oV ., ’
Py ",;::.; Q'
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APPENPIX ¢ (Continued)

e e e e e e T Uy

T T T e T e e e e e e e e e e e e s — —— e o . o e e e .

TES1 EDOCATTONAL-VCCATIONAL ’S()NAI SOCIAIL
41 ~0.10% .538 0.407
42 ~0.,0 31 0.724 0.1806 ®
43 ’ 0.629 0.128 ~0.428
4y 0.006 * 0.605 0.412
45 0.794 ‘ 0.023 ~0. 164
46 0.724 0.009 0.203
47 . 0.001 0.7u6 ~ 0.165
48 0.792 < H.ove ~0.247
49 0,316 "0.u488 ~0.072
50 © 0,725 ~0.026 0.202
51 0.726 ~0.01% 0.259
52, 0.681 0.081 ~0.189
53 -0.023 0.746 0.030
54 ‘ ~0.004 0.627 0.157
55 . ! 0.741 -~0.067 0.235
56 0.737 0.013 0.135
57 ' ~-0.083 ' 0.589 0.412
58 0.673 0.117 0.241
59 0.032 . 0.683 0.017
60 0.763 0.083 .~0.372
61 W ~0.040 » 0.690 . 0.293
62 o - 0.356 . g.491 > ~0.143
63 A 0.14% 0.626 ©0.0%9
65 . 0.500" . . 0.151 0.334
65 . .+ =~0.021 0.7u%" 0.092
66 - 0.073 ‘ 0.70 . 0.078
67 p 0.552 L 0.200 J' ~0.226
68 0.744 1 0.037". ~0+139
69 0.176 0.631 . 0.092
70 ~0.140 . 0.624 ° 0.487
‘ 71 0-751 N “09032 0-091
72 ~0.037%. 0.641 ©0.513
73 9 0.570 ; 0.254 . 0.055
, 'Y st ' _ —a o -
 Percent of 3 ‘ o
Common Variance  A1.47- . = 3'%11 242
Percent of ’ ‘ L oo
» Total Variance 20.3 . ) 1817 *10.49 |
B - N N

- T v - T o A o . - ' Lo e o
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