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| ABSTRACT .

'.'_,_ N o ‘."v .

The purpose of the,study‘gaggto describe the career development,of_

Tow
. ‘i o

i_‘a selected population of female nUrsas with earned d0ctoral degrees who
u,are currently worktng in Canada TheOries of career deve10pment

.\. I . r‘o

'suggest that career implementation is a developméntal process with -an

t v

'Dindividual's work~related ‘behavior and attitudes being shaped over

KLy
s,

'_time. However the theorieh of career development usually focus on male
"careers and tend to describe career development “in isolation from the

-‘other aspects of the individqal 8 life. Since the career development
of most women 18 affected by their potential ‘roles of wives and

_,.x.

: mothers, this research project attempts to study career development

within the context of other significant aspects of the ‘nurses’' lives;

The conceptual framework used in the present study is derived from‘

.Qv

Daniel Levinson s theory of - adult development. Levinson s theory

.postulates that adult lives progress through alternating periods of

stability and- change,and that  the primary components of adult lives are

’

“the. choices the individual nakes concerning occupation, marriage and"

- family, religion and ethnicity, and friendships. At any given time one

or more of 'these componets will have .a central‘ place"in7 the

o,

b“e?individual's life structure. While the focus of this study was on the

develOpmental task of forming and modifying a. career, Levinson s theory.

ﬁ

vunderscores the necessity of describing this process within the context»
"k, . . ‘_} . o

V'of the other significant aspects of the: individual‘ life. .‘ Sinca',bfi

‘ZLevinson S theory used only male subjects the research sought tbm

v .\’"
[



»

understand whether the theoretical framework presented by Lev1nson is a

" useful’ way to describe the career process of highly educated women .

€

“The study was developed around five broad_research questionszkﬁﬂﬁﬂb
- How have the major components of the life structure'of nurse—docturates_ |
been formedgand'modified during early and middle adulthood?§ (2) How
have nurse;doctorates formed andn‘modified their occupations during
early and middle adulthood° (3) How have nurse—doctorates formed and
modified their Dreams during early and middle adulthood” (4) How have
nurse- doctorates formed mentoring relationships in their’ careers’ and )
(5) Does the 1ife structure of» nurseidoctorates progress through ‘a,

series of alternating periods of change and stability during early and |

middle adulthood7 .

N
~

The study was designed as descriptive research using a self report

_methodology.. The study was also exggoratory in that ‘there is little

B

existing ‘information . 'with the career development of highly educated

¥

ﬂ?urses or ‘the adult development of women. | In order to answer othe
research' questions,- detailed and highly individualized career. and:
personal information was’ tequired. The research plan was ‘to. gather'
.these‘data from avselected sample of 10 nurses between the ages.of‘
'l33 50 currently working in Canada who hold earned doctoral degrees
A1l of the subjects are professors in faculties of ndrsing in Canadian

universities.‘» 2 "'; ;,' , 'h o L,

| The data‘was collected using‘alcombination of open. ended 1nterv1ew
“and questionnaire approaches. The open ended interviews which lasted 3

© to S‘hours, allowed .the researcher to identify changes in the maJor

vi ’ : A



o

§

components of the subJects %;fe structure over a period of time. from
"fwhen the subJects left high school until the age- at the time of

interview. "The interviews were conductsgLin a manner which encouraged

the subJects to tell the study of their’ lives fOCuSing on the maJor
events of their careers and personal life histories - The interviews
- were tape’ recorded ~and ‘then transcribedf _,The _purpose“ of . the
questionnaire wasrto ensure-accuracy in terms of'personal,.educationA

and employment history.

-«

The data analysis was. descriptive in nature. . In the initial.phase‘
.
of the data analysis the events and the meaning of the events in the:

lives of the subjects were- organized and coded ‘The life structure of

each subject was compared and contrasted year by year, resulting in an

o3 /

-initial identification of differing periods of adult development. The"

second phase of the data. analysis involved constructing a biography for -
. L2 o

: each'subject. ~ The biographieg of the subjects were‘then analyzed for
. common themes}h Similarities and differences in the life structures of

the Subjects were identified in the adult lives‘of the : subJects.:?
\ The major findings of the study included' I- ) '(wa V:f‘/'
1. The. life structure ;of.'the nurses ‘progressed. througﬁi
:‘alternating periods of stablity and change. | | | '
‘2.g These periods oT change and stabirity were‘qualitatively
o :

different and' seemingly age linked.,

"f3. Duri g'periods of change the nurses rearranged and/or changed

'the major - omponents of their life structure.

b Periods of change lasted" four to five years periods of »J

: stability,lasted six to seven years.



" nurses’ lives.' o

Ty

s

S; The Age 30 Transition was a time of fundamental restructuring
. : . , B

. ’ s ) : .
of the components of the nurses' life structures..: This was often a-
stressful time for the nurses. o -
. . ° Y.
6. A special developmental time occurred for the ‘nurses during

_the mid torlater thirties. The foc&;'of this period of time -was on .

Unfinished Business.

. [ . . . .
7. _ The primary components of the nurses' 1life structures were:

v

career activities (both work and education), + female “friendships;

-

marriage/initimate male relationships, children family re’ationships
~ and religion. : g _ o o N

. . ¢ 4‘ ) ’ ! s T o
8. "The concept of the Dgeam was not found to be useful in

*
»

understanding the career development process of the nurses. -

v

9. Mentoring relationships were not a. common eXperience, wherea§

‘supportive female friends and colleagues were an ongoing aspect of the;'

-

‘-

The main conclusions were that for the nurses of this study the

process of forming a career is a- comg%ex highly indiv1dualized and:

changing series of external and internal psychosocial transitions which-"

’extend ‘over the.yearsoof early and middle adulthood. For the nurses off
this study their career ds a hrominent meaningful and essential'
‘component of their adult lives.. Work on ‘the developmental task of'
formiqi and modifying a career both mirrors and-facilitates growth and"
.development as adults._ S | | ‘ i

In addition,\revisions to Levinson s theovy of adult development'

,which reflect the unique character of adult development for the women' ;

viii-



v ) ' . s r

) %
L 4

ofighis/study are outlineéd. Six female adult develOpmen§al periodéhare;%,’t
. ; ) ) . ) . . . . .

~described. ST K o t L ““ ) . . y

L3 o

> B -l. Age 20 Transition which begins in late adolescence as th;'

]

K young womah is preparing to leave high sghool. This is a time- of'

change as . the»yOung wdman begins to separate herself from the familyf-

H N '

) A~ i
_and makes an occupabionalschoice.. The Age 20 Transition is ending in

SO

the\early twenties. : . %y\f3 ', . -,:' .‘ o - ) ‘.j ‘11

~‘V’ 2, First Life Structure begins in the early twenties and will

, 1ast,until the late twentiesk The y0ung woman is forming her first.'

'fadult life structure which has elements of both change and stability
She seeks increasing independence and explores alternatives in terms of
‘1i£estyle work friends, marriage and religion.»v"“ Co

/_3. Age 30 Tqansition, a time of significant change in: the life of:

the woman,»uSually begins in the late twenties ‘and - is marked by inner

/".' i

4

fundamental changes in both the woman s career and in “her personal

,;iife.V The Age 30 Transition is often stressful.

EENRE T

feelings of discontent with ‘some . part of her life.- This: is a time of '

s

“:dﬁ. Second Life Structure begins in the early thirties and 1asts~“

"until the late thirties or early forties. This period of time is much‘ ,'

N

,quieter and calmer, with the w0man pursuing career goals and/or family,;.ﬂj

.

l'needs... In: the middle 6 1ater thirties a special time of Unfinishedia;'~

'"',Business occurs. The woman experi ces increasing need for autonomyJ;r

-3éand independence.;._fth, . xw,. o

Age 40 Transition\hegins in the late thirties or early fortieshh;;,

';:and lasts until the mid forties,w The woman is concerned withftgg

S . 5 s

.-.dappraising her past decisions and making new choices"and Tf;;iiﬁ?'f”bh‘la“

[
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oo T

r fortdes .and

* 6. Third Life- Structure begins in the mid to late
. o T o .
- , I - . , .

is-a time of stability in beth her career and‘personfiflife.

N \

* 1
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CHAPTER I

OVERVIEW OF THE STUDY

Background to the Problem » .

‘In recent years career development has been\the.shbject of
considerable research interest by investigators from‘ a' variety of
'disciplines." Several difrerent perspectives have%&heen taken in the
study of career development including psydhological (Super, 1963),
sociclogical (Ginzberg, 1966), and social-psychological (Schein,v1977).
These varied,perSpectives have involved a number'of‘ways of conceptu-

alizing and measuring career development and have resulted in several

generally acceptéd - about career development ‘at least as they

=

.

apply - to western»indus ialized'societies.'that all of these'theories
seemvto share is a common assumptionythat‘career development is‘somehowA
systematic; however the descriptibns and timing of the Varidus:stages
t career. develOpment the personality constructs emphaSLZed and the
relative importance ofﬂvarious sociological variables, such. as social
class, race, and education, tend to vary. |
As a reSult or an extensive review of the literature concerning
career development OSipow (1975 7) noted that three broadly based”*
: conclusionskwere justified First- career imolementation is a dev lop-
-mental process; An individual s work-related behavior and attitudes'
'seem to be shaped over time. A second conclusion was that for many

’indiv1duals the choice of work and success in implementing a career:

involve some threat. of failure. Finally, for many indlviduals work



success 1s closely related to self—esteem.: How4one defines oneself is

A

often a. function of success in a work’ role.

From the perspective of the. writer two further conclUSions seem

warranted and of significance to this research project. With few .

_exceptions the present theories of career development provide an
: >
understanding of . the career develOpment of a middle class, probably

2

white North American male. There has been.a tenﬁency to design and

conduct ~research in the  field of career"develOpment focused on the
interests and_achievements of men and generalize the findings to women. -

vaithe sex conposition of the research population included women,,| their

. career charaCtéristics 'Were,~frequently evaluated in terms of \their
'degree of deviance from male models. vaoinotable exeeptionsvwer the
recent wores of’ Kanter (1977) and hennig'and Jardim (1977) w ose
reSearch suggest theifindings concerningocareer development should o ly.
be generalized to people in s1milar structural 31tuations or tp peop e
,who have experienced similar patterns of socialization.

Thegsecond'conelusion iskthat the theories of career developnenr“
. have tended-tolstudy career and;other.worh related hehavlof in _
; isolation from the othercaspects of‘the,individual's‘life,.resulting inr.,
theories:of limited:usefulness_in undérstandingntheycareer behaVior of
mOSt.wonen, ‘ The‘occupational role has traditionallv-playedra;norev.
‘dominant:part in‘the'livee otrmen}than'in.thoee-or nonenridFrOmtan_
' early age.nen‘are socialized]to.feel thev nill'devote the-greater.pa;t\.
i;ofythefr lit&s to a'career-'conSequently,Ucareeridevelopment becones~a
‘.;critical aspect of their lives. Few studieshconsiderfthe.other rolesi‘

-men - play, for example'-father or husband qs7geriouslx‘affecting their

Kl



.

career dewelopment. As a resnlt, the career behavior of men tends to
'be somewhat straightforward ‘at least 1in comp;risén to that‘.of moSt‘
women. The career behavior.of most women‘has been greatly affectgd_by

their potential roles of wife‘and mother.® Women\have been soc1alizedf
to prepare for marriageu and motherhood rather than for a full-time’

career. . Women are encouraged to make career decisions that COuld adapt

to their family obligations. Consequently women's careers have tended

) %
to be truncated,binterrupted increasingly individualized in nature, 60

'perhaps it is moge difficult to, theorize about their careers than those
-of men. o - o | T .
" In general Jresearch concerning the.career'development of‘women is
‘ :still in its beginning stages..'This.researdh'is;perhaps an.outgrowthﬁ
~of the women's movement of the late l960's-.and zl97bfs;' the vrising
-number of women,in.the labor\force; and the tendency‘for‘some women.to
elect increasingly diverse career options. "The-researCh concerningAv
women' s careers has: tended to focus on the social and employment
factors mitigating against women . seeking or achiev1ng career opportuni-
ties from a wider range of occupationai fields..IOne fact that emerges
'from reviewing the literature is that while “the female labor force has
changed dramatically in composition and volume in recent years; some
'chharacteristics :of " ‘women's’ work participation ﬁ remain blama21ngly
-iiresistant.lto change | their concentration in sex—typed Jobs,. their t\v
rdisproportionate share of 1ow—ranking positions,‘and their relatively

'low earnings compared to men of similar training and experience.

Occupational data in both Canada and .the United States 1nd1cates

S .:_ .

'that the majority of women Opting for ‘a profe331onal career confine

N
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their career choices to those w1thin the realm considered appropriate-
:for thelr sex n@mely teaching, nursing, library science - "and social'

" work.  The’ greatest emphasis in recently published literature has
‘concerned_ the care‘er Vdeveliopment of '-women \professlonals th the B

traditionally male dominated fields of law,' medicine ) engineering,
science, academia, and management. This writer has not located any'

- recent studies which eXamine the;-career .development\.of female

iprofessionals within traditionally female fields. |

" With approximately 98 percent of its membership female, nur51ng

is the most‘female dominated of the traditionally feminine profeSSions.

vIn Canada the vast maJority of nurses have graduated with a nurs1ng

‘diploma from a two or three—year nursing program located in a hospital

or %ommunity College.' These nurses provide direct patient care in a

'multitude of diverse organizational settings (for example, acute care IR
tals, public schools; nursing homes, private offices community
rs, and industrial plants to- mention but a-few)..>0n1y in

"schools or facu es of nursing do mOst durses have baccalaureate or

.
~

.‘higher degreES ‘eithet in nursing or in re%7f/a\ﬂﬁﬁclpllne$n An.

' examination of recent nursing\ manpower statistics reveals ‘that cof-
N

' Canada s 200 000 practicing nurses, approximately eight percent hold

Ic

_,baccalaureate degrees in - nursing and less than 1, 100 nurses ‘hold

-

' ,master s or higher degrees.

As .a part of the Kellogg National Seminar on Doctoral Education.

& .
- for Canadian Nurses, Larsen and Stinson (1980) 1dentified 81 nurses.

'f currently 1iving and working in Canada who ' hold ‘an earned doctorate

f‘, ;i

‘Seyentyfthree‘ percent of the identified nurse-doctorate population‘w



ireceived tgeir degreées since 1970 with the first doctorate earned by a
Canadian nurse (in the identified population) being granted in 1960, in.
the field of nursing education from Columbia Univer31ty These nurses
were. employed primarily in nursing and other health related fields with
over 70 percent working asg members of university faculties of nursing.
?ne majority of the‘ nurse—doctOrateS earned Atheir doctorate 1in the
field of education, primarily_in educational psychology and educational
administration; Nurse—doctorates.- often have .accepted senior
administrative positions in their work settlng. .Additionally they
assume major responsibilities for leadershfp rnwithin the’ nursing N
profession across Canada.. |
The supply of nurses with -earned doctorates in Canada has Iagged
| considerably behind the supply of professionals with doctegrates in

- other disciplines in this countryx For example, Statistics_Canada's

(1979) recent ‘analysis of ‘Canadian higher ,educationv shows‘ that of

doctorally prepared full time university teachers, nur31ng has the '_

‘_osmallest proportion of faculty members in the various fields holding

doctoral degrees (for example, 5.4 percent in 1977 for nursing compared

ot

to 44.5 percent for household economics and 28 4 percent for library
science) _ The distribution of doctoral degrees awarded in canadlan

universities for the 1975-76 academic years shows that 18.8 percent of_

N .
-

the degrees vere awarded to women. The percentage of doctoral degrees

awarded to women in Canada has been gradually increasing from a low of

“
]

five percent in 1950 51 ealthough the degrees remain concentrated

4

almost entirely in the humanities and education and to.a lesser.

degree, in the social sciences. In the United States during the 1970 s '

K3
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women earned approximately 20 percent of the Ph.D.'s granted, achieving

_the same. percentage of the total number of doctorates’ awarded as women ¢

obtained in the 1920's when the last drive for women' S equality took

place (Comment, 1979: 1) In the intervening decades, and particularlv
v ) ‘ &
during the 1960' s, women seemed to have settled into the role of

. homemaker in record.numbers;

L SN

Nurses with earned doctorates constitute a unique group of women

in that their academic and. professional achievements stand in sharp

contrast to the norms for nurses and for Women generally An

understanding of the career behavior of nurse—doctorates would seem to

~

~be an- important aspect of the development of the nursing profession én

- canada as well as contributing to increased knowledge about the careers
of professional women in general. However, study of the career

a ) \ \

development of highly educated nurses (or other professional women in

female. dominant careers) does not SSFm to have been;undertaken.

}’ - . The purpose of this study was to. describe the career development

Purpose of the Study

of doctorally prepared nurses currently working in Canada. - In order to
8 gt PR .
understand the career development of thie‘ﬂgroup of highly educated

women, it was ‘necessary to describe this prodess witﬂin the context of'

¢ .
<

~ the other significant aspects of the lives of*the‘Purses.‘ .

D Y N

N

... 'significance of the Study

The . investigation of career’ development ‘has attracted the"

"attentionf‘ofiiresearchers in . many diécipl-inesl,'‘,in’cluding"‘_psychology._~

’ . - . ) B . : =



(Super, l963); sociology (Ginzberg, 19665; education (Astin, i969);'and
management (Kanter, 1977). Until recentlyathe study of career develop—>
ment devoted little attention .to women: ln general the-research has
concentrated on male workers,boften treating"mployed women as devlants B
while equating the norm with male work behav1or (Acher, 1978). Where , °
‘women's careers were ystudied empirical investlgations, with la few
pnotable exceptions (e. g Kanter, '1977), have concentrated on females -
working in male—dominatéd occupations to the neglect of females working,
in .female dominanted occupations. ;'Thisubstudy will make an 1n1tial
Acontribution to our understanding of the career behavior of a selected
sample of women in nursing, the most female-domlnanted‘profess1on. |
' Career development theorists (Super, 1957 Hall ahd Nougaim 1968
Schein 1971 Baldwing 1979) basically agree that a career. (like life;
““~in general) proceeds through a. series of stages in which activ1t1es,:
relationships and the psychological isSuesv change .'As individuals‘
move through these stages their career behavior and attitudes gradually;
evolve. These theorists further suggest that career develOpment is’ a
h‘ biologically, sociologically, and psychologically dynamic interaction-;
'.between the individual and the demands of ‘the environments in whlch?f
they find themselves. However, the process.of career development 1se
4'frequently studied in isolation from other aspects of the environmentr
: The focus of this research prOJect will be to study the career_'
.Ipdevelopment process of the subjects within the context of their‘

.individual,lives."

- , . . . . . -



Theoretical ‘perspectives “on career develo;ment 'ééém also to- be
derived.from‘theories of how adolescents and young adults make ‘career:
decisions._ In this study the process of career development duringi
’:'adulthood will be: examined. lhe. process by uhich women pursue the
;i?adult developmental‘task of forming and modifying an occupation is of
iiparticular interest at a time‘yhen traditional adult female roles are .
i"being questioned as to their adequacy in providing a rewarding life'
structure for. wemen. throughout ‘the- course of. their adult llves. nyo -
comeehensive-theory of adult development for nomen/has been developed.
‘This study will mahe a contribution to the - presently limited”body of
'theoretical knowledge concerning adult development of women.‘

From a practical perspectlve the investigation of the career

deVelopment of Canadian nurse—doctorates has considerable import:7p

. During the past several years Canadian nursing leaders at- both nat onal~

and provincial levels have expressed increasing concern. about thepw
' paucity of highly educated nurses to assume senior nursing leadership o
firoles in the fields of research : clinical practice, education ,y hnd

. administration, Interestingly, and in contrast to the growing concern

,among many academic discipfines as to‘ immediate and long—term.

employment prOSpect of individuals completing doctora programs,,the'u

' Demployment opportunities for nurse-doctorates, particularly in Canada s';y':i

““t Faculties of Nu ing, seem eXcelient. _ While‘ beginning ev1dence isﬁﬁ

——

'_available showing an acceleration of demand for doctoral education byfff‘t

' .nurses,‘ the need for these highly educated indiv1duals within the

o T

! _nursing profession, presently and 1n the future, is acute. This studydw'



| h'ﬂfmentoring relationsh195, ethnicity, and religion.';\

g will add tofthe baSe“of‘knowledge about the process of career.
development of nurses with earned doctoral degrees
Statement of the Problem ;

;s : : : -
The purpose of the’ present SCudy was to describe, within the

< N

7 framework of adult development outlimed in Levinson,Qgﬁheory of early'

Jand middle adulthood the career development of a selected sample of

*TnurSes currently working in Canada{ who hold - earned doctoral degrees.

;Conceptual Framework " R '.<ﬁi-;-‘.»iiw”'\l o
In the absence of a theory of the adult development of women the :

fjdbnceptual framework of the present study was dErived from Levinson s,

"'Atheory of adult development. While the focus of the study will be onl

FY

’ithe developmental task of forming and~ modifying an occupation,‘

‘ Levinson s theory underscores the necessity of describing e is proceSS»‘f’

ot

'within the context’of the other significant aspects Qf the individual'

._‘,

'i_viife,- The other significant aspects or components identified bycj.f='

!

g Levinson include the' Dream, marriage and family, friendshlp and - -

At any given time one or two of these components will ‘have af

! .
\

f;central place in any individual k! life.; Levinsoﬁ 8 reSearch suggestsllf'f

'// s

:that occupation and marriage and family are usually the most central:'

1'v . . ."'

*ﬂf-components offan indiv1dual's life.‘ The Central components receive the*"

}largesiashare of one 8" time and energy.) At various times in an

. v :
- e .,

Cfindividual's life these' components may shift from being a _central‘f :
. . . . . N _94 n . ‘ - . . . .

T

S
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aspect of-an_individual[s life to being a peripheral aspétt or vice

versa. A component may be eliminated altogether. [.
~ The concept Levinson. created to study these components is the

life structure. The life structure represents the critical choices or

decisions that'an individual ‘makes concerning the components of their'
individual lives. " These choices or decisions result in shifts of the
components from central to periphery orvvice versa. The work ‘on these;
components results in alternating periods of change and stability.1
Levinson suggests that these periods are developmental in nature in

that they are age—linked and sequential Each - period 'has a specifiC‘

~

set of developmental tasks with relation to the forming and modifying.
of the life structure;

Levinson 8 theory suggests that the life: structure of nurse—

- o

doctorates will be organized arOund the central components of forming

| 3
an occupation and their marriage and family relationships., He further

7 4

suggests that the life structure of nurse—doctorates will progress.

through an. agewlinked series of alternating periods of change and

dtability.~ At various periods in the life structure of nursef

doctorates work on the developmental task of forming and modifying annn

occupation will assume varying degrees of importance. Levinson argues.

~

: that -our’ understanding of | changes within ‘a- single component (e g

forming a career) will be increased when this component is examined,
[ ! 6 - . A.," ".

T

‘:... o o
o from a developmental perspective.v Furthermore irom the perspective of(

deVelopmental theory, the concrete changes within ‘a single component\‘

are highly variable in their sequence and timing.

_— TR : ,].



The Research Questions

The study was concerned with describing the career development of
selected nurses currently working in Canada, who have an earned

doctoral degree, using Levinson's theory of early and middle adult

N
development as a theoretical guide. Given the exploratory nature of

the study a number of broad questions were fofmulated to gufde the

-

research process.

.1. How have the major components of the life structure of
/ v

nurse-doctorates been formed and modified during early and middle

adulthood?

Y. How have nurse-doctorates formed and modified their occupa-
; N .

tions during early and middle adulthood?

3. How have nurgesdoctorates formed and modified their Dreams

n

during early and middle adulthood?

4, How have nurse-doctorates formed mentoring relationships in

their careers?

5. aDoes the life structure of nurse-doctorates progress through a
/!

e

} J '
sérieslbf alternating periods of change and stability during-early and

> dl s
.

&

middle adulthood?

Assumptions, Delimitations and Limitations

k3

Assumption. The major assumption underlying the study was that

the. subjects" reports of their personal, educational and career
experiences and the meaning qé these experiences were the best source

of data to describe the career development of‘nursé—doctoratesm

K



Deiimitations The study was delimlted to female nurse- doctorates
between the ages of 35- 50 who are currently worklng full-time in
‘nursing and wﬁB‘live in Canada.

Limitations. There are several major limitations in this study.
,The subjects of the study were selécted and therefore may not be
typichl of highly educated nurses or of hzghly educated women. The
size Sf\ the selected sample was extremely small and included only
.Englisﬁ\¥Peaking nurses .

Anotgkr major limitatfion of the study concerned the oJped ended
interview approach to data collection. The study relied on the
subject's ability to’récall events‘in het past and how she‘felt gbout
those events. The interviews were individualized to the lives of éach
subject and therefote all the {pterviews were not the same. The

variops. aspects of this limitation will be more fully discussed in

Chapter III.

*

Definition of Terms

Career: a time-extended working ou;)of a pqrposefu1 life pattern
thrOugh wotk pa1d and unpaid, undertaken by an individual.

Nurse—doctorate: refers.to ‘a nurse holdlng an earned doctorate
(ph.D., Ed.D., D;SC;N.) regardless pf the discipline‘in whith their
doctora} work was undertaken. |

- Life structure: the underlying pattern or Aésign of a person's

life at a given time. | ‘ |

The Dream: - represents the kind of 1ife the . ind1v1dual wants to

lead as an adult.
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Mentor: an-individual who fosters another .person's psychosocial
" deveélopment by acting as a teacher, éponsor,.guide, and/or rgle model.
Developmental task: the sociological and/or psychological

adjustments neceséary.for continued growth.

. Research Methodology

This‘studf was designed as descriptive research using a self

<

report_methodology. The study was also éxploratory, in the sense that
there was lirrle éxisting information concerning either the career
déevelopment of nurées or the adult developmenr of woden; In prder to
"answetr the research questions, detailed and highly indibiduali;ed :
" career and personal information was required The'research pian was to
' gather these ‘data from a small selected sample of nurses currently
wprking'in Canada who hold earned doctoral‘degrees, using a combination
of open ended interview and ‘questionnaire approaches. The interviews
allowed the researcher to identlfy changes in the life structure of the
subjects~over a period of time from when the subjects left hlgh sehool
- until the age at the’ time of 1nterview. ‘The interviews were conducted
in a manner which 'encouraged the subJects to tell the story df their
lives focusing on tne major events of their careers and personal llfe

1

\\whistoriesl The interviews were tape recorded,and then.transcribed.
AN : _
_ The purpose of ‘the questionnalre was to ensure accuracy in terms of
personal educational and employment hlstory.“’The major events and the
. meaning\of tHe events. as described by the subjeCtawere organized'year

by year creating for each subject a eareer'and personal life hietory;

" These biographies were analyzed for major themes and issues.



: OrégnizatiOn of‘the Thesis
-
Thig. thesis 1is organized into five chapters. The first tﬁree
comprise the ingrqdﬁction; a lit;rature review and a description .of the
reseafch method. A @iscussion of the findThgs of the sgady is

presented 1in. Chapter IV. The final éhapcar presents the conclusions

and ' recommendations from the study.



CHAPTER II

| kEVIEW,OF THE LITERATURE

14
-

The purpose of this literature review is not to present 'a

,comprehensiQe discussionAqf the very widely studied subject of career

!

déyelopment. Rather, this " section of the study _ié intended as an
overview of the key theories, congepts,,and ;éSues which have emefgéd
from thé study pf career &evelop@ént.

Until the last few‘years'most of the theory development and
" research on cqreersvhas focused on men;‘.One ex$1anatiqﬁ'for the
neglect of réseérch.concérning?Women'g cargers\ié that thé'workAforce
has been ma&e up brimarilf of‘men,‘aithougﬁ mény'fe&inist researchéfs
(Huber, 19%3;-Déﬁiéls, 1975;'Arehé;, 1978) aréue that the~fo¢us upén
men reéu%ﬁéd'ffom biased ma1e theoréficiéns;aqq resea}chefs. Cieéfiy,
“as the sex éomposifion oé-:ﬁé 1ab§r ;arkep.has chanééd\fhé pias.tqwar¢
1oqkiﬁngn1y‘at men'as'caree;—holders is»also‘cﬁanging. In,thé‘laép.
deéade1women‘havewentered thé iabdr markgf in inégeasiﬁg.nqmbers_awd
are'drawipg‘éloser é; the ﬁotdl femélg populatién'in terms ofitheir
age: educgtiongi attainmedt, marital and familxvétatus and‘oﬁhei
related deﬁdgréphic vafiébiés:i Atﬁﬁbé{éaﬁejﬁimé,‘research.fOCusing'on'"

R : . . ¢] n . - ‘
‘women's careers has gained legitimate ‘status in the academic community.

Career Development : . o o

-

The term ‘career' suffers from ~having numerous meanings. Hall

(1976:2) has suggested -that in the popular and the behavioral science

.
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literature there are four distinct ways in- which the term career is
used: - ' 3 ' ' T e

1. Career as advancement:x In this context career represents the

s

sequence of promotions and other upward moves (e.g. transfers to more

responsible positions or moves to "betterﬁ organizations or locations)
. . , L
inAaiWOrk—related hierarchy during the course of a person's work life.

This concept. of directionality 1is a pervasive theme in present day

writing about -careers.

2. -Career as!profesSion{ Anpther weylofAViewing‘careers is that
certain dccupations represent careers, while others dc,nct.‘ This is
related.to the careerfasfadvaneement theme; since "céreer"roccnpations
are generally those in which some clear'.pattern df systematic
adnencement is evident. Dcctors,.lawyers; prqfessoré, end‘teachers, as
well as other professrdnalipepplefare generally understood to have a
phthvcf'career movementﬁ By way of .contrast, jobs that do not
generally lead.to advencement areeoften'viewed.asrnot cpnstitnting.e

3

career. L S o

3. .Career as a. lrfe—long,seQuénce of jobs- Ueing this definitien
the pereon s career i% her/his particular job hlstory - the series ofv
‘, positions held regardless of- occupation or- level during the course of
her#his -life work. According to this definitlon all people who workl
nane 4careers.-x Wcrk-din thiel defindtion. usually refers ;to; peld
f employment. | o | | | |

4. * Career as a life—long squence of role related experiencesA/

By this definition, career represents the way the person experlences3

the sequence of jobs and activities that constitute the ‘work . history.f

»
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These experiences include the subjective events of a workllife,such as

,{changing aspirations; satisfactions,_ selfjconceptions andfy other
’attitudes-of the person toward work and life. .%rom this perspectiveA
the term career could refer to the . history of a person in‘any
particular role orv‘status, .not Just a work role | for 'example,‘_the
career‘of wife and”nother.. | | | |

Perhaps as’ a result of these varving perspectives there is a
Ctendency in the literature concerning career development to define the
concept of career rather broadly.to include all of one's life work.,
‘For example Hansen and Rapozal (1978 XV) have defined the career as~"a
time—extended working out of a purposeful life pattern through work,
paid and unpaid' undertaken by an 1ndiv1dual Ihe concept of career‘
V falso 3uggests more OT, less orderly progression from oné work or—r'
life/related goal to another. This implies that careers do not remain
static and . that individualsihave some choice aboutohow.their careers
‘prOgress. | o

| The use of‘a’global'definition'also-reflects thehchanging nature
- of the study of career development. ~The recognition/of:the'various
~ aspects of women s work—related behavior has - brought about a _recon-
'ceptualization as more researchers recognize .the interdependence of the
career and other aspects of the’ individual s‘life. While in -the past
career choice and its determinants have been studied by psycholoaists,h
"work behavior by organizational 30ciologists, famlly life by marriage'

and family sociologists »and' developmental _psychologists,‘ recent‘3

- research on career development for both meri and women - has helped to

”
.

bring‘together these research fields. . =
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:Career development theorists basically agree‘ that a career
proceeds -through a series of stages which present different challenges
jand’require different responsesu. As an. indiv1dual moves through these
stages their career »interests, problems‘ and modes ot‘ behav1or
. gradually change. Super (1957) ‘and’. Hall and Nougaim (1968) suggest
l_that career stages-are loosely linked to chronological age. The young
Aadult generally enters’ a.‘career prov}sionally and explores many
options.' Gradually.thglindividual.selects a “permanent” career which‘
complements his or her abilities andvinterests. Work is then begun to
advance within this chosen field. As the individual»grdgz\OIder
'opportunities for advancement decrease and the career plateaus. ' The
individual maintains established working patterns. As this maintenance

. . &)
stage progresses,-.the ‘indlviudal becomes increasingly detached from

occupational concerns.
Two early theorists provide a beginning outline of the basic
' process _of career development. Buhler (1935 406) described a careéer as

- consisting of five sequential stages. The, exploratory stage lasts

from age 17 to 28 and provides the indiv1dual an opportunity to test'

‘the fit between the indiv1dual and the chosen occupation. The - -

selective stage, 1asting from age 28 to 45, represents the period'
4when a commitment has ‘been made to a’ particular OCcupation.A A".l

"testing stage occurs dn the - mid-forties,i when' the individual

'reassesses the career and evaluates future prospects. 'The-period from
f48 to retirement is the indulgence stage where ‘the indiv1dual-
“attempts to maximize personal reward _1nstead of .pursuing external.

~'g_oals..» ln,the;"cbmpletion: stage the indiv1dual retires and reflects

[



‘on past %chlevements. iguhler's theory"is an effort to identify career
stages but the.COncepts are'rather vague forlpractical explanation of
lndiridual career development. .

Mlller and Form (1951) are another efample of early th1nk1ng
Aconcerning career ,stages; They describe five ocCupational staées
similar'to>Buhler’s‘but based more on actual job behavior than on: the
develOpmental proCesses.' ~The preparatory work period ocCurs. in
childhood1 The initial Qork bperiod' in the late ‘teens consists of .
part-time and- occasional jobs. The trial work perlod starts with the
person's flrst regular full-time - -job and Continues‘untll he settles
into a stable field of work usually in the late twentleS or early
thirties. The Stable work period extends from the - thlrtles ‘to “the
sixties and 1is fbllowed by retirement. | |

Although both Buhler s and Miller and Forms ldea; lack sufficient
structure to give a Sense of the changes which ‘occur in the‘indlvidUalr
as he/she progresses through a career, one does get a. beglnnlng plcture .
of a chronological sequence of tasks and processes \concerned thh
v.occupational development;_ Several later theories more‘clearly descrlbe
| the issues which typically arise and the changes which occur w1th1n the
fprocess of career development i The theories of Super (1957 and 1970)
Hall and Nbugaim (1968), and Schein (1968 and 1971) describe ‘the iSSues
and'behavior'of'eachvstage‘in greater,detall. - These theorles link
.career'deVelopment to Chronological ageJ{ |

The most comprehenslve theory of career develop .nf is thejwork of :

.Super (1957 and 1970) He states that socialization for careers

follows a sequence similar to. that of personality development. Career

‘.
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’ de(re»lopment is viewexas a continuous, orderly, and generally predict-
able process and, 1like pgsonalit@ development, career development is a
dynamic process of integr‘ation and .individualization. ':ACareer
progression -resul'ts f.rom the interaction of various sociolo'gica‘l,
psychological and eco’nomic forces. A The importance of these influences
varies at different stages in the indiv1dual s life.

| Over time the individual formulates aspirations and experilences
_varying degrees of success ‘which ‘result in Iincreasingly '_realistic
career'goals. The individual eventually works out a compromise between
his fantasies of success in the career and the real world of work
(Super ’EE al., 197‘0:491_—_492). ;Sluper helieves that an individual's
career satis_f_actions depend upon‘ t'he. e.xtent' to whi"ch he can find
outlets 'in’ his work f.or' his ab‘ilities, int.erestS, .va‘lnesi, -and
personality characteristics (Super et al., 1970:496) . |

Super (1957:125-147‘) sees the,adult progressing through three‘_
.stages of career change | ) o

1 Exploration (age 15-25). - The 1individual explores his/her
.1nterests and capabilities and . tries out vario jobs. o

2. Establishment (age 25—45) - The indl_al ma'kes' ’af'longer tern

.commitment to a career and an attempt to advance. ’. This more stable
period brings the individual closer to her/h/is personal goals.'

3 Maintenance (age 45-65) = The main concern of this stage is
holdlnglonto the status quo. In middle—age there is a .tendency to keep .
—_,.doing the kind Of things which got the indiv1dual established The . .

L 4

: career has plateaued and little change occurs. Near the. end of thé
N . e L P
L ) ' . "t . N
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maintenance stage the individual becomes detached from occupational and
_-— ] . ' #
social pressures.

Hall and Nougaims' (1968:128) 'study of'young managers at. AT and T

found some evidence to support Super's theory of career stages.‘.They

found that during the. first years of employment managers were concerned

with gaining recognition and establishing themselves in the organiza-
‘ . , 4
tion. ’

" The beginning of the career is a new exper-

(.~ ience and here the person is mainly concerned
with defining the structure of his. position

"~ and with feeling secure in it. . At this point

" he 1is at the boundary of his organization a

very stressful location and .he 'is searching

for means' of- integrating himself into the

system. - _ . .
fAfter fiye years the'managerS'were concerned with promotionvand
achievement. .'nt this point- the manager was not so concerned. with
fitting into ‘the organization as with moving upward and mastering it.
tThis ‘study suggested that a maintenance stage might follow »the
'advancement years, althoughlthis conclusioniwas speculative.’v

h>Superls ahd Hall and Nougaims' theories aid the understanding ot'

|

the"prOCeSSes involved in ‘career development. The‘theories’describeu

?>

sequential progress of an 1ndiv1dual through the career. - They show‘

. S :
‘career development'as a complex process, influenced by internal and

.
13

,;external forces whlch change during the course of the career..
- Schein s (1968 and 1971) theory of career development provides an‘ﬁ
:understanding of the relationship &etween the career of an’ 1nd1v1dual
and the career .as defined by an organization. He conceptualized an

‘organizational career . as a series of bougﬂary passages through the_‘
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three-dimensional space of an ~organization. The three types- of

boundaries to be crossed are:

1. Hlerarchical boundaries which represent the authorlty levels
of‘an organiaation and show one's rank an.the organlzation.‘
2. ‘IncluSion'boundaries‘which separate individuals orlgroups of
varying degree of centrality.to the'organization. . . . N
A N R RN
3. Functional boundaries which separate different types of work
4performed’and-represent lateral monement,within the organizaton.:
- Boundaries vary in permeaﬁility at_difterent levels in the organiaatlon
and in different organization. Boundary passages occur as' the person'

* moves  from one'career stage‘to another.' Schein (1971) suggested that

. the organlzation career. is not the same as the person s career. Most

o

. “ -
organizational careers are much shorter than the. person s total work

. hsreer, For example,'in many organiZations there ‘are: "early-leaving”

%fers (e.g., profesSional,athletes) or\"late—entry"dcareers (e.g.;‘
}ges and yniversity administrators) , \f
Schein (1968) observed that individuals gradually change as they

}‘crqss organizational bOundaries. These changes occur on entrance to an

~

;Iorganization and. when the individual moves within an organization from

- .
-

3 one,rank t0‘another.
Schein (1971 412) observed

The changes which occur in a person during theuv
‘Course of his career as a result of adult.
_ socialization or agculturation are\changes in
“-the nature- ahd 1ntegration of his social -~
" selves. It is ‘highly unlikely 'that he will |
" change substantially inhis basic personality’

structure -and .his pattern . of ps chologicaln‘h,» ’, “;'.‘ :

defense, but he may change drastically in his"
_values’, new. competencies, new images, of him—‘
‘self, and new ways of entering and conducting



~loccur in 30ciety such as. socialization education, accultur

' initiation into groups., His theory as presently developed W l
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himself in social situations. As he -faces new
roles which bring new.demands, it is from his
repertoire of- attitudes and skills that he
‘constructs OT. reconstructs himself to meet
these demands. L

It should be noted that the kinds of stage and terminology chosen.

. process of socialigation. Schein (1971 415) sees basic similarities

-between organizational careers and other transitional processes which

ion and

most useful An the study ‘of career in organiZational settings. .The'

o

“-theory seems. less useful for the study of. careers in other settings.

Another more recent attempt to outline the processes involved 1n
¥

career development is the research of Henning and Jardim (1977) " They’

sector in the United States through a’ series of indepth 1nterviews."

L4

-.Their work reveals that the overall timing and structure of a woman S

career, at least for women executives, may be . similar to that of men.,-

.

v

~ relationship with their fathers. . They conceptualized ‘a three stage

"y

,process: S

: . - Y e, .
’\ . . : . N . . . . ‘ )
. .

v

13 ’ First Career Decade (ag& 25r35) 4'In this stage the women

-’;committed their lives to their careers. - Personal relationships and

?;fgmininity were minimiaed; Career progress was aided by a male boss..

. T . :._ “.r.g J

Wt

| 'by Schein reflect the assumption that career movement is basically a -

d be“

"{studied the career development of women executives in the corporate'

-

: Among the findings of the research was that most of the subjects were o

) first born, often the only child in the family who developed a spec1al )

v
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) 2. .Period of.hbratoriumf'(age 35—39) -f_The women reached a plateau

:in, théir careers.v ' They began reconsidering values coacerning

femininity, marriage and motherhood. ”,‘ o ) ‘ -

3. :Career Maturity (age 40—7) -fbhring.this stage there was;a

'}recommitment to the career with increasing personal and career autonomy

and the development of”interdependent relationships with co—workers and

~

boss.

The research of Henning and. Jardim shows a set of stages 51m11ar,

fin a general way, to, the career development theory of Super (1957),

particularly w1th regard to timing .and’ the specific tasks at each’

'stage. However, the career develppment theory in ‘this research appears

v to” be broader than the previOus theories in that Hennig and Jardim have

'identified personal developmental issues that impact ‘on the. career

3

development, of women. Henning and Jardim s research was the flrst

“'attempt to create a theory concerning the career development of women .
Téble I shows a graphic representation of the career development“

'theories and underscores the significance of the age factor. Thev

developmental theory of Erikson is” vincluded in Table 1 and will be

P s

discussed in the next section of the literature review.

<.



AGE

15

20

40

45

50

55

60

.65

70

Table Summary

Table 1
of Career Stage Models

MILLER
ERTKSON SUPER and FORM
.
! ! Prep%?atorv
N . ) . , < P
Childhood Growth Work Qeriod
Tnitial
Work Period
Identity  Exploration
Trial-
Work
Period
Intimacy - <
——4—— Establishment S
) _—_ Stable”
Work
Period
Generativity
¢«
Maintenance
7
Ego
Integrity Decline  Retirement

W

" HALL HENNTG and
and NOUGATM JARDIM
Pre-work
Fstahlishment First
Career
Necade
Perio
Advancement of
5 Moratorium
—

Maintenance Career

|

Maturity

Retirement

Adapted from: Hall, D.T. (Career in Orgahfzation. Pacific' Palisades:

Goodyear, 1976, p. 56.
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Theories of career development have conceptualized the careetr as a

dynamic, changing, perhaps age-related process. As well, tife caneer is
usually described as a central element in the development of thejadult
self concept and therefore as having influence on all aspects cf the
adult's life. ’Career developmenﬁ theories.help to. outline the periods
and major events that affect an individual during his/her work life.
There are beginning suggestions ébo@t.what needs and concefns‘may be
significant at variouc timeé'during a work—life. However, except for
the work of Schein, the thcories'of career development are yery«global

in nature. Consequently they offer only a limited guide for describing

- the career development of durses with earned doctoral degrees. The

research~of Henning and Jardim suggests that issues of marriage,

motherhood and femininity are important in the development of theory

_concerning women's careers.

-

Theories of Adult Development

Another way to study career development is within the framewgrk of
RS : . _
adult developmeq§; According to adult - development theorists (Sheehy,

1976; Levinéon, 1978; Gould, 1978), persons beyond'adolescence continue

to grow and change throughout their lives. A vast body of theoretical

2

literature exists outlining the various stages of development and -

change experienced during the préfadult phases of 1ife. It is now |

generally accepted that all lives are governed by common develOpment
principles in chlldhood and adolescence .and go through a’ common

sequence of development periods; at the same time each individual llfe

has its own special character and follows its own Specialcc0urse.



The same developmental perspectlve has ouly in recent years bcen
applied.to the study of adulthood. Cain (l964 278) suggests that the
life course‘of adults consists of a series of euccessive stages with
each stage having develdpmental tasks which the 'individnal mus t
complete before progressing on to the next stage. Levinson (1976r21)
believes that the character of a person gradually.changes as he/she
moves from:one stage‘topthe next and. encounters new situations and
demands . As a result,f an adult's values, needs, perspectives, and
modes of thinking vary’according to the individual's stage or life.

Troll (1975 3) ‘observed that unlike childhood and adolescence, the
process of adult deVelopment is not highly contingent upon changes in
the physical organism..'The major “punctuation macks" in adul&klife are™
'more often social than b1010g1ca1 " Perhaps an exception to this
generalization is  the- biological time limit on female regroduct1Ve
functions. For this' reason ~a psychosocial framework encompasmng,,~
sociological and psychological variables for understanding adult
development is usually used by researchers (Neugarten 1968:142,‘146);
DevelOpmental theorists’ have tried to prov1de the necessary framework
in a“variety of ways.l Some theories consider the signlficant events .

lwhich occur “during, the evolution of adult life in general (Lev1nson

‘1978) Othere focus on ‘a narrower aspect of adult development such as
personality development (Gould k978) ‘or adult Crlsés (Sheehy, 1976)11
‘Both approaches provide a perspective on the changing nature of adult
'711§e§ and.could help clarify the~career‘developnent,process‘of hlghly

"~ educated nurses.
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.kTheories which attempt to explain the overall development of
adults have only recently gained acceptance “in academic communities.
However,‘the'concept of deveIOpmental stages has venerable , historical
roots.. As early as the seventh century B.C., the Athenian poet ‘Solon
suggésted a life course of. ten seven;year stages (Cain,' 1964:277).
‘Shakespeare fn As iou Eike It speaks of.the-seven}ages.of meng "one
man.ig‘his—time-piays many,parts! His -acts being seven_ages."
'1Theorists have made many attempts to clarify the'Course Of'adultr
development; | | | i

' Erlkson s (1963) Well known eight stage theory 3f ego development
divides’ the life' courSe ‘into distinct periods ,and prov1des thee
foundation’ for many of the theories of adulthood His last three
'stages of Intimacy verses Ego Isolation,. Generativity versus Stag—
lnation,‘ and Ego Integrity &versus Despair depict- the ,deveIOpmental
levels of adulthood, the stages o} which are distinct yet overlapping.
Each of Erikson s stages is gOVerned by the resolution of a cruc1a1h
prsblematic 1ssue. These issues are bi-polar»in nature and the issue
' nust be net and resolved at least temporarily, if the ind1v1dual is to
';proceed to the next level of growth. -The developmentalvtasks at each
stage are governed by this central issue;‘ He suggested'that the
: Aadolescent stage which he terned Identity versus Role Confusionland‘the-
'young ‘adult stage Jof Intimacy versus Isolation areé . experienced
differently by men and women. However, this observation is not taken
1nto account in this theory. Erikson describeS.the eight»stages of
:maie develogment and women seemed'to be a postscript. The.work'ot
..Eg?kéoh ;ig;lgased _upon hish ciinical, anthropologlcal ~and. historical

I3

s J -
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- observations and has received considerable .sﬁpport; from clinicigns.
The theory is extremely Qseful in understanding Spegific developmental
prpblems such. as identity conf;sibn and mid~lifé career criées in men.
Whether these crises occur in women af the same time in their 1tvés is
uncertain. Héwever, the concepts' are too‘global to provide a framework
‘for theldescriptIOn of the.careér deVe;obmént prpcess.

Neugarten (i964) éxpands/bn Eriks;n's thebry, elaboréting the tOle
of age and time pefspectives: Her studié;‘explored the intrapsychic
development of men and women movihg from middlé,age'to oid age. The
studies are cross sectional with'a‘sample of 760 men‘and:women age
. 40-70 and réprésentive of all _sbcio-economic Aﬂévélé. Neugarteﬁ‘s

(1968) research shows tﬁgt self-concépt and petsonal identity change as’
the individual faces the‘contingencies bf.marriagé, pgrenthoéq, career
advancement and detliﬁeﬁ retireﬁent widowhgod illness and ‘personal
death. The middle years of 1ife, probably the decade of the 50's for
most begple, represent -the major turning‘.point. As ‘the indiyldual
tfansfers to this later phase, the time.fdcué'shifts"fro; "time -since
‘b;rth“ to "time left to liye.f This ptdgressioﬁ‘sets the boundaties.f
tor othér‘major chaﬁgés. The adult moves from é sense of iﬁitiative

and self determination to a sense of ihevitability‘of'the life Cycie,

from"méstety 3tf the outer ;world ‘téﬂ withdr;;él, ,fefLection, and
.prépécubatibn.withvthedinner self. bftén»ét'this'time the,adult
becoﬁes ,toncérnéd’ with‘-stdnsoring others. | Graéually)l‘the‘ adult's
~primary ;bjective in life.changes from goal achievement to a stage of_
self-satisfaction. Neugarten (1968) suggésts that ‘the men in the study
. . - , .

ShPWdethiS trend more clearly than the Women. A
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vaillant (1977), Gould (1978), and Levinson (1978) have made the
most recent attempts to study adult develOpment ' Vaillant‘s'(l977)
research was a follow up’study of theﬂlives of over 200 men who were -
Harvard unde“ raduates at the time of the.study;‘ The study began in
1937. The res arch objective was to learn how psychologically healthy

~_

men use ego defense mechanisms to deal with the reality of their daily
lives. Vaillant (1977 29) suggests that mental health. and the ability'
to eope with life.is dependent on continuing,interaction between thev
defense mechanisms»and the establishment of . long term relationships.
He believes that a relationship existed between social priVilege Qnd

| optimum development which is reflected 1n the title of his book

Adaptation to Life: How the: Best and Brightest Came to Ag_ and thus,’

',-limiting the applicability of his research to women and other less
privileged groups. |
Gould's (1¥978) work reihforces the idea that‘sequential changes'
occur during adulthood While his research identifies seven distinct
" age periods which extend from‘16 to 60 years of age his emphasis is
primarily on personality development. He,does not prov1devdetailed
’ descriptions of the individual life stages but ~does attempt to link
develOpmental issues and tasks to the adult years. For,example, the.
years from 22 to 28 were describedeas a learning period when a- person
»_acquires skills needed for his roles in‘the;>dult world. ‘,Thesyears
between 35 and 43 are dominated by questioning of one s personal worth
.values, and direction in 1ife.» The person at this life stage “often

asks himself: Have I done the right things7 IS'there tlmeoto

uchange?"'.After the age of 50 the adult develops-a more-self—acceptingk
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attitude. His life'becomes more inner.directed and F concerned with
o & :
achieving extrinsically motivated objectives. Although Gould_studied
both men and women, there"was;no attempt to examine the differences and
similarities hetween the sexes; His model of.adult_development'does
describe a series of age—related changes. He focnsed on the necessity .
o ‘ .
in adulthood of challenging the false assumptions of childhood but the
. phases seem unidimensional. The primary subjects of Gould's research
were‘psychiatric ont—patients, supplemented by a survey of whitevmlddle
:claSS'people who were pnot in‘psycnotherapy.‘ The‘research design limits
the’usefulness‘of‘d0uld's observations to the.general adult population.
However; Gould's theory 'Complements. the 'work of Erikson;
Neugarten, and Vaillant in that ne hypotnesized that certain issues and
behaviors become salient at different points in adnlt life. He concurs
that ad‘ults;.changef~ in Systematic ways as they proceed through
. Successive stages. The significant contribution of Gould's researcn is
_the connection of predictable life'éxperiences to the adult years.‘
lhe most reéent‘and most descriptive_effort'to'expiain adult
development is the work of‘Levinson (1978l. Levinson's, conception of
adult life stages is derived from the study of biographies, novels,
plays; and poems portraying the lives of men in different countries and ‘

many histqrical-periods. He tested his ideas in an intensive study of” ‘

40'men~betveenlthe ages of 35 and 50.

’

The basic thesis of’Levinson's work " 1is that even¢the‘most
disparate adult lives are governed by “the sameCMnderlying order - a

sequence of eras and develOpmental periods. Levinson believes the life

oy
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cycle evolves through a .sequence of _eras, leach Alasting ronghly
twenty-five. years. ?he erag are partially overlappigg’;so.theg é new
one.is getting under way as’the previous one is being terminated. °. The
sequence of -eras goes ae folloes:
R Childhood and adolescence,.age 0-22
2. Early‘adnlthood, ‘agé 17—45'
3. ‘Micidl'e adulthood,, age 40-65 ~ R
4, \Eete‘adulthood, age 60-? |

"An era is a tlme of life” 4in the‘hroadest sense. Each era has its own
»ldistinctive and unifying qualities, which take into account the biolog—
1cal psychological and social aspects of living. 'The'§equence'of eras
constitutes the macro-structure of the .life cycle. It providee- A-ﬂ.
_framework W1thin which developmental periods.and the concrete orocesses
of everyday living take place.' The developmental periods give a finer
picture -of the dramatic events and ‘the details of living, the era élves
.an overview of the life cycle as a whole. The discovery of the
age—linked nature ‘of the eras- wes one of the maJor flndlngS of

LevinSdn's‘studyu
The progression from one era to the next 1is. neither simple nor
brief,_ The‘transition between eras- consiStentlf takes four - or f1ve
_years.‘A This transition is the work of .a developmental perioo‘thati
links the ‘eras and provines some continhity between ‘them. A develop—ﬁ
-mentel;transition.creates a boundary zonevin which a man terninates the;
'ontgoing ere‘endrinitiates the incoming one.:;For,exemple;fpreeadult—
hoodiends;et roughly ege ZéAend eerly:adnlthood begins seteral-years

~ o \



33

‘earlier, usually at 17, The span from 17 to 22 years is the period

early adult tramsition. — ( ™

<

Levinson's Developmental Periods

The sequence-of eras'forms,the outer structure of the life cycle.
Within this. structure qualitatively~ different periods of adult

development occur. These periods -are the means by which the develop-

mental work of an ‘era is carried out, and they provide the 1inkages
between the erasJ' Levinson's theory depicts adult development as a
series of sequential stages alternating between periods of stability

and transition. During a transitional period which normally lasts four

to five years the individual asssess his current life situation and

typically begins to alter the previous structure of h1s life. In a .

stable period which normally_lasts six to seven years the person tries
to build a new life structure.

Levinson sees these periods occurring fairly universally and

’ varying uithin\only a narrow age range. Although Levinson's research'

has stopped with .men of about age 50 he suggested that the sequence of"

]!

; stable and transitional periods continues over the entire life cycle

(Levinson,> 1978'62) ', Each of the periods 1s characterized by

particular developmental tasks and other unique c1rcumstances.

l. The Early Adult Transition begins at age 17 and ends at 22.

Its ‘twin tasks are to’ terminate pre- adulthood and to begin early

!

adulthood. ‘-The’ first task is to start moving out of the pre—adult

' world. lThe'second_task is to take. preliminary steps‘into the adult

world by making and testing some'preliminary choices for adult living.

! .
[

4 \a
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2

Entering the édult WOrid is the first aduitmlife strucuture.
'The_period extends from about 22’to 28 years. Itsrchief task is to
fashion .a provisional structure that links the self to tne adult world.
The choices ceritre ardundAOCCupation. peers and love relationships{
'The y0ung adulqghas two primary but opposing tasks (a) to explore the
possibilities for adult living, and (b) the contrasting task 1s to
. , - |-

. create a stable life structure.

“3. The Age Thirty Transition, which extend? from roughly 28 to 33

Years,~provides an Opportunity to work on the.limitationSVOf.the flrst
adult life structure and to create the basis for ‘a more satisfactory
. structure later. For men this transition is frequently a crisis time.

A developmentai crisis occurs when an indivtdua1>hasvgreat difficulty

~with‘the’d_evelno’pmental tasks of(thé period. “At this time the

~

individual must make important new choices or reaffirm the old choices.
1f these choices are congruent with'mis dreams, talents, and external

possibilities they will provide  the basis for a relatively satisfactory

life structure. .If_the choices are poorly made and the new. structure

_seriously'flawed there will be problems in the next period.'

5 -

b Settling Down 1Is .the second life structure which takes shape

from age 33 to hO. The individual seeks to invest himself in the maJor‘

components of the structu(e (work family, friendships Ieisure - what— v

8

. ever is most’ central“ to him) and to realize his youthful aspirations’

‘and goals.‘ In this. period the individual has  two maJor tasks (a) to .

,establish his place in society by becoming a valued megber and

competent in a chosen field; (b) to ‘work hard at making it in terms-'

>

LI " o ' - » L - - .



of advancement and affirmation. Levinson uses the imagery of climbing-
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the. ladder Where~ the bottom .tung .of the 1adder representsi a juniéf'
member . 'Thelaim is to advance up the ladder’ and becomeﬂa’senior member
of the/adulthoodkworld. A man's sense of well—being during9this period
depends strongly on his own Aand .others eValuation of 'hiS"progress
R toward these goals.,. Levinson suggested“that the maJor developmental'
task centers:around'becoming one’ s .own person. |

«

S. The Mid-Life Transition which lasts from roughly age 40 to 45

provides a bridge from eatlx@&o middle adulthood. .It brings a new set

.

of developmental tasks. The 1life structure again ‘is questioned. It

becomes important to ask fWhat“have I done'nith my life? What_do I

Id

"really get from and give to. my wife,hchildren, work,ocommunity and

self?”  For many men this is a period of’moderate or.severe crisis.
' They question nearly every aspect of their lives and- frequentlv need
several years to form a new or modified life structure,, ‘During thlS

period the neglected aspects of self receive more attention.

6. Entering Middle Adulthood is a more stable period after

resolution‘of the Mid—Life Transition.d This period lasts from'age 46

to age 50. At this stage men often establish new and more intrinsic

-~

. vgoals. They become less influenced by - theaambitions of- youth and can

'become more deeply attached to others through mentoring and deepened:

',family relationships while at the same time more centered in the self

7.. The Age Fifty Transition normally last from abOut age 50 to.

-55. The functions of this period in middle adulthood are 51milar to-.
those of the Age 30 Transition in early adulthood V In this period the"

individual can  Work further on the" tasks of the Mld Life transition and:‘“

..



-odify the life structure formed in the  mid- forties. 1t may be a
?{lSiS for indiv1duals who changed too little in their mid-life

;ind then built an unsatisfactory life structure;'

qulmination of Middle Adulthood is a stable period from
;age 55'to 60, devoted to building a second middle adult
fture, which provides a. vehicle for completing middle adulthood.
;s period is analogous to the setting down stage of early adulthood.

‘v9.' The Late Adult Transition is the final period of this era
)

;w -era of late adulthood. The period lasts roughly from 60 to @5.
ve tasks of this transition ‘are to conclude the’ ‘efforts of. middle

. ﬂlthood and to: prepare oneself fnr the new era to come. It is a

.

*;ﬁ.riability in the age at which every period begins and ends. _ For
'every period he found a typical age of onset.; The developmental

periods were age—linked but they are not a simple derivation of age.

e

" The successive periods are not links in a chain. Each period 1s'lS

interpenetrated with the other. The'Current’period is‘predominant;"

. A
‘but the others are present in'}t. o R o 1

Seguences: Lev1nson outlined developmental periods which occur in

_alfixed sequence. ‘As- long as an individual continues to develop,_he.

will proceed through the periods in- the order outlined. The individual

A

cannot go from period three to five without going through four.

Developmental impairments,andbdefeats from the past-may prevent-a *man
3 L o - N - - . . - - . ., i: PR

:hich terminates middle adulthood and creates a basis for starting the

_period;of'significant development “and represents_a major- turning point

Levinson'sr theory <suggests a~'relatively low -
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‘from beginning a new period and working on {its taskS. _Developmental
blocking of -this kind can occur in adulthood as in childhood as a

.result of overewhelming biological psychologigal or social insult.

,Levinson s theory does not posit hierarchical stages. One development—'
al period is net higher or - better than other preceding ones -- just

'different.'

Life Structure.

The concept Levinson created for the study of adult development is-

'the individual life structure;f A life structure is the underlyingb

4pattern or design of a person s life ‘at a given time.. ~The life‘

structure incorporates both™ internal (e g- values,.ideals{‘feelings t
anxieties)-and external.(e:g transactions between the individual and
.the'-family, 'uork. places, 'friends, etc. ) aSpects of the indiv1dual s
1ife pattern. 7The life structure is normally neither‘static nor
constantly in flux. . | | - “ |

The primary components’of the life structure are the various
'aspects of the indiv1dual' life ab0ut which the indiv ual makes

o choices} One or two componentsnhave a central place in the indlvid-l

'ual s life structure at a given time.“ Other components are ‘more .

‘
i

'jperipheral.( The central components have the greatest significance for
‘fthe evolving 1ife course.‘ They‘receive the largest share of one's: time
'and energy,' and‘ they strongly influence‘ the - choices \made An other
aspects of life.i The&?ife structure may'change in various ways..ﬂAf

.component may shift from center to periphery or - vice versa. A

\'component may be eliminated altogether. The components most llkely to"

: i
..Q
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be important in acman's life are’occupation marriage-family, friend-
ship and peer relationships, ethnicity and religion.‘ Levinson's
'research suggests that occupation and marriage—family are usually the -
'most'central'components.. )
Levinson concludes from‘his research that the life structure
evolves through a relatively orderly ‘sequence during the adult years.
It consists of a series of alternating stable .(structure—building)
periods and transitional (structure—changing) periods. These periods
‘shape the 'course of adult development. The primary task of every—
stable period is to build a life structure. The indiV1dual must make

’

certain key choices, form a structure around them, and pursue his goals

" and ValueS»within this structure.

» o
. . -

The Developmental Tasks of” Early and Middle Adulthhood -

Within a’ framework. of eras and developmental periods, Levinson
(1978 330) identified three sets of tasks. The three sets are closely
interrelated, and  all’ of them are essential’to the understandlng of
adulthood' |

1. Building and Modifying the Life Structure, One‘set of taskS°£”

has to do with the developmental per ods and the evolution of the life Q
~ .45! A - 0 e

structure.' In a stable period the major tasks are to. build a life

oot -
structure and enhance one s life"within dt. In a trans1tional period :

one must. terminate the existing structure, edazore the possibilities in”’
,\ - ’ ,

Self and in the w0r1d. New choices form the basis of a new structure.

Every period has - distinct tasks that reflect its specific place in the f[7~
clife;cycle. o . o ' -
: T L : .»H'Q\u'i" oL
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2. Working on Single Components of of the Life Structure. A second
set of tasks has to do with forming and-modlfying single components of
the life strﬁ;ture. The eomponents identified py Levinson as being of
central importance in a man's life are occupation, family and mentoring
relationships, and religious and ethnic activities. The continuing
work on these tasks contributes to the stability of adult life.

At the same time, this work changes from period to period and
contributes to the evdlutian of the life structure. Levinson argues
that our undetrstanding of changes ‘within a 'singlé component (e.g.
forming a career) will be increased when this component 1s examined
from a developmental perspec&ive. The 1individual's life structure
evolves through a series of age-linked -periods;‘ the more concrete
changes within a single component are-variable in their sequence and
timing. Of the many components that may have great sigéifiéance in a
man's life, five were of special importance in Levinson's study:

a) Forming and modifying the Dré;m: The Dream is a powerful and
perjasive factor in the development of»adulthood. The Dream fepresenté
the kind of life‘individualsbwant to lead as adﬁlts. Levinson
theorizes that in early adulthood a man has to.form a Dream, creaﬁe an
{initial structure in which the Dream can be lived out, and attain goals
through which it is in some measu;e fulfilled.

In middle adulthood the task ié to modify or give up the Dream.
The man may recognize that he will not be able to fulfill it. He then
has to‘deterglgg\ﬁﬁlch other aspects of the 8elf hé will try to
de§elop. If he has attained the‘ Dream sufficieﬁtly,._apd finds 1it

°

worthwhile, he may continue in the general direction it prescribes.
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Even when the Dream continues to play a part, its meaning and place in

the individual life evolve over the sequence of periods. The Dream is.

an adult phenomenon. Tt takes shape in the Early Adult Transition and

is gradually integrated within (or, in many cases, 1s excluded from) an

AN

adult life structure.

b) Forming and modifying an occupation: Forming an occupation is
a complex, social-psychological process that - extends over adulthood.
An 1initial choice 1s usually made during the Early Adult Transition.

Even when the first choice seems to be very definite; it usually turns
. : 3

. ~ |
out to represent a preliminary definition of interests and values.

Some men stay in a single occupation but the majority make a few or

many changes. Even 1f a - man continues' within .one broadly defined

occupation, he will go through many qualitative changes in work place

status, 1dentity, meaning,’and mode of work. 1In the early thirtleg

with the start of the setting down period, he tries to define a work -

enterprise and ladder that will carry - him to the achievement of hlS

goals. He starts on the bottom rung of the ladder,ias a Junlor member

of the adult world, By about 40, and the end of the period of Becemihg :

-

One's Own Man, he has advénced as far as he cah \q>‘the early.adulte

ladder. A vital task of the Mid- Life Transition is to make a. place for

himself in the middle adult generatibn and become "senior” w1thin,that‘

world.

c¢) Love-marriage-family: Several interrelatéd.taskslare:included'
in this developmental component. What'an individual,seeks‘in a love.

relationship, and what kinds of love relatiOnships the individual ‘is,

able to form are continuing issues in adult life. Lf~a-meq is'te'fofﬁ



v\zn enduring marriage, he must become capable of fidelity and commit-
ment, If he is to create a. stable daily life that serves ‘the needs of

parents as well as children,_ he must become ready to accept daily
responsibilities and to derive the satiSfactions offered by‘marriage

and fatherhOOd. The first‘developmental task is to form the capability

of having adult peer relationships with women as well as men. During

early adulthood an individual 1s as much an apprentice with regard to

forming a marriage and family as with other aspects. of adulthood. 1f
he seeks a serious relationship with afwoman, his ideal is the special
'woman who Wlll be his lover, friend and helper in search of the Dream.

’

"If the wbman has a, Dream other than that of becoming a wife and mother,

the. two of them will have to’ create an evolving life structure that can

encompass their joint family and their separate occupations. In early
adulthood most men give work a higher priority than family, but. during
Athe late thirties and early forties a man may change his involvement in
_work and give‘the family a more central place in his life structure.

ﬂe d). Forming a- mentoring relationship The mentor relationship is

one of the most complex and developmentally important relationships

i

that an individualican have. The mentor is ordinarily several_years

r

older and an indiv1dual of greater experience and seniority ‘The

) mentoring relationship is often s;tuated in"a work setting. Mentoring

:is defined in terms of the nature of the relationship and the functions

-it serves. In principle a mentor may be either of the same’ gender or

vcrossgender. The functions of the mentor include '(1)‘act1ng as a

teacher to enhdnce intellectual and skill development (2) serving as a -

. ’sponsorj\bx; using. his influencev to facllltate the individnalfs

®
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advancement (3) acting as guide to new values, customs, and resources;
(4) acting as a model that the protege can admire. The mentor tole is
to suppoft and facilitete the .realization of the Dream. The‘mentot
fosters the young person's development by believing in him, helping To
defineAthe newly emerging self and creating a situation in which the
person can work on a reasonably satisfactory life structure that
_codtains the Dream. He/she conVeygrthe promise that in time they will

be peers. Levinson believes many adults give and receive. very little

. 3
&

.mentoring.. pespite the frequent'emphasisron team—-work end loyalty 1in '
work settings nentoring relationships are more the exCeption than the
rule for both workers and managers. , |

e) Forming mutual»friendshipS: Levinson observes that most of
the males in hlS study did not have friendships. Close friendShip with
; a man Or woman was rarely . experienced An indiv1dual may have a w1de .
‘social network in which he/she has' friendly" relationships with many
same gender' persons"and perhaps a> few opposite gender friends.
Levinson believed that friendShips of both genders ‘were developmentally .
-important and wondened what the consequences of this deprivation were

‘for male adult life.
~\,<"

3. Becoming more indiv1dualized._ The third set of develoomental

o

tasks involves dealing with the basic polarities of adult 1ife (1)
young and_ﬁold; " (2) destructioén and creation, (j) mesculine .and
feminine; and (4) attachment and separatenessf In the:transitional
periodsl an individual must reintegrete each polarity‘ in ‘a form
:epgropriate to'his/her~place in ‘the life cycle.‘_Eaeh polarity'exists'.

within the self'and'must'bé norked on over timeé. The Mid-Life

N
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Transition is the developmental period most involved in working out the
young/old polarity. Polarities concerning attachment and separateness

and destruction and creation are tasks’of middle adulthood The
"masculine and feminime polarity are taskskbeginning.in early adulthood"
with attention to one or the other of the poles.

Levinson's’ theory suggests that all male .adult lives have. some
common age-— linked underlying developmental periods and tasks. This
finding violates the long-held idea that 1nd1v1dual adults develop at
very different paces. Usually research concerning adult development
has focused on a single element of the life structure (for example
age, occupational Career, or marriage)"and ‘has found considerable
variability #n thevages at which particular changes occuri. When - adult
development 1s examined in terms of the evolution of life Structure;
the age—linked"sequence of Athe developmental periods are apparent.
Very little is known about- the tasks of adult 'developmen . and 'the‘
preblem_pf'building and modifying a lifelstructﬁre.'

As a model of-adult develobment} Levinson's theory has potential
uéefulneSs for praCtical'application: In addition to illustrating th%
gengral . dlrection of adult growth this theory helps to‘explaid

. \
particular behavior and concerns which emerge during ‘the ‘adult years.\\
Specificvgroups of develomental tasks have been identified for each \
stage. These age—defined stages also help explain what particular‘

s -

-adult concerns will become most sallent.
“While Levinson's research ‘was limited to the study of male:
development, he believes that the theory offers a basis for the study

of women Without'the assumption that the two genders develop in either
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identical or totally different ways. ~Women may go through the -same

.adult developmental periods as men but in partially different ways that.
: ) o O .
reflect the differences in biological or social ' circumstances.

Levinson strefsed the need for further research to validate his
findings for women:

We dssume that our overall framework and
central concepts do have general relevance but
that the character of the actual life course
will differ slightly as a functiont of, gender,
class, culture and the like. Many of our-
Specific findings for men may well not hold
for women. This is a duestion for empirical
study. The approach developed the provides a

B )
S
S

basis for this study, which we. consider an -
essential next step (Levinson et al., 1974:
note 1). : : e

A first step in the study of adult development of’women has been
made by Stewart (1976) who studied a small sample of 11 women in thelr
'mid—thirties.d She found that ail of them went through the same»
developmental periods as the men Levinson studied, though some of the
spec%&ic developmental iSSueS were addressed dn qualitatively different
ways. For example.the questions of marriage and parenting had
differing meanings for the women.studied than reported -by Levinson.
,She found greater variablity in women's development than Levinson
reported for men, both 1n the definition -ahd ordering of the develop—
.~mental tasks of the 20's and 30" s.’ The women of her sample group were
found not to have a Dream of what they would be in‘the future.‘ ﬂme.

.

hwomen tend to form more relational less indiv1dualistic plans for
their'future.v Sheehy (1976) demonstrated the usefulness of Levinson s

“theory. for the study of women in her book Passages.yA 4



In summary, the theories of adult developmentidisCussed here
emphesize different aspects of‘the,life ‘cycle. ht times the theorleSv
offer conflictingitiming of- events, However,_there_is a basic
consensuswthet adulthood,is a dynamic, evolving time of life unified by
a sefies of«age—related stegee. 'Each of these etages has a specific

' set of developmental tasks, Among the more prominent of theee tasks 1s
forming an occupation.: Levinson's’ theory provides the ‘most ‘detailed
and concrete description of the various stages and tasks which occur .

: during'adult_growth and development that“is currently available. The

- “_developmental tasks aséociated with the. career proeess are described

over the entirei adult life cycle. t Consequently, ‘of'“the ‘adult_
development theories reviewed Levinson s (1978) theory offers the most

useful framework for a study of the career - development of nurses with

earned-doctoral degrees.‘

Theoretical Perspectives on Female Developmeht'in.Adulthood‘
: . ¥ :

No comprehensive theory .of the adult development of women
currently" exists. In the literature.perspectives concerning‘women are'
pprimarily derived from theories of .male development. While theorists
,admit that gender differences are Significant ‘most efforts