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* ABSTRACT - :

'»lThe ohject of”this.research Wasfto evaluate:the impact bf
Transactional Analysis program on the personal growth of a group
of classroom teachers.' Twenty—eight teachers enrolled in a course f

':entitled Transactional Analysis in’ the Classroom during Summer School

1975 at the University of Alberta. Fourteen of these,individuals'

I~

volunteered to participate in the study. Of these 14 individuals

8 attended a Life Script Marathon as well as participating in thg

'Sy

i course. The remaining six participated solely in the course.

Paramount to both programs was the establishment of a’ therapeutic_
vx14environment., The.course was developed on an andragogical model.:'
The participants studied areas of Transactional Analysis theory that.hu
were personally relevsnt to them and then taught these concepts to‘>
the rest of the class. The instructor facilitated this process and

‘.¥' was instrumental in establishing the environment.’ The focus of the .

Life Script Marathon was upon the private 1ogic\that the individualsi‘a:

used to lock themselves into archaic ways of thinking, feeling, and g

M__l" L

.'ﬁii;behaving.

The Personal Orientation Inventory (POI) and the Personal
‘TLResponse Questponnaire»(PRQ) were administered to assess personal

R k

;q*growth. Pre and post treatment measures were taken. The POI was

'ﬂiichosen”to assess the degree of self—actualization of the'participants




1n 1nner\§irectedneés and time compe ence, considered to be the central‘

factora o

i

self—actualization.‘,Natu‘ 1 Child functioning increased o

in both groups and Cri;ical Parenc fj ctioning decreaaed in the

group that participated in the therapr marathon. An. analysis of

L

- covariance :Lndicated that t:he group ’ %ﬁ v é involved in - ’/.\‘
C e AR
o ~‘therapy‘Waa significantly higher ~n.N_; lggﬁaatglﬁnctioning and
{' in acceptance and awareness of their pe sonal strengths, than the
' ;: group that was involved only in the el ast room experience.‘
Generally, the results 1ndicated thac the program had an-
;mpact on. the personal growth of the participants.A Further research
- '1?:, ) \ K . ) . ) : . . .
o An this area is indicated . ”v’f -:o e ;ffl s - i
: o ; 
. 'ka | a
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| cmePTER L

T4t v . INTRODUCTION, . -

'Trad‘é§2n311y3,teaching has emphasized the transmission of

'“l;zinformation and the mastery of sPecified content. Recently,&there

1‘5 hss been a shift from content to process., Through process teaching,

f;the individual 1earns how to use the resources available and then dﬂd

I;Qapply them to content areas that are personally or: socially relevant.,:;";

”"efgrowth of the individual. °Ihe goal is to teach the student hOW‘tO g5wh 8

;ﬁunderstand direct, and develop himself.:, uggt“-:

these potentials.__Psychology has 1ong debated the issue of the

“‘}"“Centralwto this educational experience is the emphasis on. the personal

Wl
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By stressing the relation between prqcess and concerns, , : o
. it should be possible to.maké school as’ relevant dn-
... volving, and. joyful as the learning each of us exper- - L
“# {enced when we were infants first discovering ourselves.,-

and our surroundings. (p. vii) . , .

"7How then is the environment created whereby process education

©
[

:{Eis facilitated and both cognitive and emotional growth occurs? Onef

o,

.; area of the human potential movement which addresses itself to thisptlu

;ln'question is Transactional Analysis.a Basic to this theory is the o

!

@belief that individuals are born with everything they need to ;cwup

:‘-grow and develop in.healthy ways! (Haimowitz, 1975) Particular »”jt_SEJ_wf_

':,_experiences may hinder or even stop this growth but within a.

o

'%“f};nurturing environment individuals may reclaim their natural potential
"wfand experience their own unique potency.\ fgmﬁ

<0

TWO types of classroom environments can be established. One is

i*_:;competitive (diminishing) while.the other is co-operative (therapeutic)-idy
In the competitive environment, vertical striving is the norm.vflﬁi:‘
';JfEach student's place is secured relative to'being above or below _i.”'

v:jsomeone else in the class (smarter than;gdumber than, yorse than,,;ﬁ.fiVT’

Each individual is redefined by others._ There is an external

In transactional

"~ujsocia1 co—operation based on mutual respect.: The interactions are :f5i

’;lfbased»on personal lower rather than personal potency._;This;glassroomcf.f:"

can be illustrated s in.Figure 1.Txn"f.h»5




| FIGURE 1
! THE COMPETITIVE CLASSROOM -
 PERSECUTOR '\ " RESCUER
(critical (helping when other
without reason) . does not need help) .

oo e
T (heliees vhen really.
Sele o ir t_";»:a’_n can do something)

'é ,;-This classroom is illustrated as being founded on an unstable base,

‘ ;_:“as are the individuals experiencing it.» The definition of self thrbugh g S

P:iui3others may be termed an outside—in experience.,:h-‘“f"

HIn the co—operatiVe environment, horizontal striving or self

i}ﬂstriving is the norm.; The student s growth is not defined relative R

”“to others but in terms'of where he has been and where he has arrived. e

ﬂIndivig'blsbare encouraged to de:fne themselves. There is an internal ;:f

;locus_of conttol In ttansactional terms,_the co-operative environ-f



: = v ; -
; ‘i FIGURE 2 | |
. 1, THE CO—OPERATIVE CLASSROOM '
¥

<

»

——— PROTECTION ;
A (others will not o
R define you) é&..

PERMISSION ;”5‘
(invitation and an " :
Opportunity -to define self)

;vf;ffvgﬂgf"nryﬁ 'f#f, -.ﬁT'L'}-; ﬂ”3"“>¢hi%

'.6,- Tl

'v{fThis elassroom is illustrated as being established on a stable base.;rJ'
f,There is permission to be unique and protection for being unique.'*

ﬁ-fIn this atmosphere the teacher defines himself and models his own

A;A'potency and invites students to doﬁt'e'same.‘ This definition of

tffrself‘may be termed‘an‘inside—out experience.‘

The classroom teacher is the facilitator of the process.,iiu‘

“’ifSeveral writers,”(Frazer, Byrn, & Shaver,

:if‘ffVitro & Yvon,

‘fdate into teache» preparation programs, methods and strategies that

v,“the‘personal adiustment of .te chers is viewed by‘many to be an.ﬁ”

teacher etfectiveness (Combs, 1965 1972- f‘”“

1971- Vitro, 1971 1972 1975515;)lf

-1972d:suggested‘that there is a growing need to incorpor~_d:iﬁ

Further to this, ;;~’1“”
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Dinkmeyer, 1971' Purkey, 1970 Hamachek, 1971)“ (rrazer & Vitro,

®

. 1975, p. 26) Following from this, it would seem that training in
Transactional Analysis might serve.a dual purpose of providing
tv teachers with a useful skill for facilitating the' co-operative J;‘

classroom as well as an opportunity for personal growth.

A,progr&m, Transactional Analysis in the ClaserOm Was1'.f?;x..

b

~<;established for t ‘hers during Summer School 1975 at the

University of Alberta. The instructor, rather than teaching f:_. R

“ content, facilitated the process 8o that those enrolled in the

': f directed individual.b

course could experience and participate in a co-operative or
,]Q therapeutic classroom.- The classroom experience was based on
permission and protection S0 that individuals were invited to
experience their own potency and to apply this process to the content:
| area that was relevant to them personally. As part of the program,g.

there was also the opportunity to- participate in a- more intensive

vyﬁ’ S

experience, hereby contracts for therapeutic change were established “‘»‘”“~

IR

_Tf and worked upon.
The focus of the above mentioned program'was upon personal

growtb, The goal was to facilitate

“'more fully functioning, inner—i.:f

this did occur‘ ”

mental:the results are<not generalizable beyond the particular -

The purpose of this study is to examine whether'“i*

Sincemthe design was descriptive rather than experi—?nflj:”



. ‘ S - CHAPTER II : \y. S:sf'

THEORY AND RELATED RESEARCH

¢ -

the major concepts pf this study.. Initially, the concept of gtowth :-f

\

is reviewed from four different positions.- The theory of 'l‘rans-d

actional Analysis, as the conceptual basis for a growth oriented

' program for teachers, is presented. Finally, ‘the questions to be f

investigated by this study are posed.v .

Bl

Theories of Growth
| The purpose of thia study was to measure the changes that occurred
lwhen.individuals were involved in a personal growth oriented program ) :
"3E: that was both educational and therapeutic in nature.. The treatment :
program.exposed the participants both theoretically and experientially
to the Transactional Analysis and Gestalt models. Measurement of the
' program incorporated scales based onvtransactional analysis theory and -
self—actualization theory. i“lfgtii:fﬁii;.‘ | .L: :_f ffﬁfﬁ“

In order to examine the concept of growth, the writings of

: Eric Berne, Fredrick Perls, and Abraham Maslow are reviewed These

three writers refer either directly or indirectly to the need to die _‘/¢7f>

to an old way of life in orde¢>to=grow toward becoming a more fully

functioning individual:y Elizabeth Kubler—Ross addresses this inter—‘

face between gr”‘yh and death believing that as individuals we cannot




'“‘ Transactional-Analysis‘

The goal of Transactional Analysis is to develop autonomous

:;functioning. Berne (1961 1964 1966 1972) states that autonomous»

| functioning is the sign of the fully functioning individual. " An o

ﬂindividual attains personal and social control, in that all behaviorsv
,{:become free choices, subject only to his will. Early in life an

-;individual makes a series of decisions about which of his parents

;or parent-figures teachings he will accept. From these decisions 234
‘V;hadaptations in thinking, feeling, and behavior are made.- Because -
L these adaptations are based on decisions ‘made by the individual,_it: -
I fiis possible, given the right conditions, for the individual to make‘:

‘;a redecision and thereby develop his capacity for sutonomy.

L PN

i“f'jf' "The attainment of autonomy is manifested by the release or
'fsirecovery of three capacities. swareness, spontaneity, and intimacy“
ff‘(Berne, 1964, p‘ 178).A An individual is born with these capacities o
iibut may negate them in some way by adapting to the parental, social
~Lj_.‘and cultural expectstions he perceives. Autonomy then consists of -
~>;gaining awareness of these perceived expectations, making a redecision
;!fto live a 1ife free of compulsive behaviors, and making conscious

Ff{choices that enable spontaneous intimate living.a S

i - T . : :
Awareness”requires living- he Vresent,a "The aware person is




"iand now“ (p 180)

;ﬂ.ﬁunique individuals. ;;: ;;:fr;"ffv

7will, to change r ponses to returring and new stimuli“'(p. 82)

 or-are. stylized to fit the environment or meet others“ expeetations.

‘snd feels strong enough to truly expose himself to snother individual

Berne (1964) states that, "Intimacy meanﬁ\the spontaneous, game- l

»

'fﬂfree candidness of sn awnre person, the liberation of the eidetically

- .
. <

w

i Bilateral intimacy occurs in relationships that

'=]are candid and game free, where there is mutual giving and receiving .

\“without exploitation (Berne, 1972) Real contect is established._y ;}7

‘L-establish a: union without losing themselves. They can remain separate

. L R .
A c}_,

to*enable a person to R: vé7freedom of choice, the freedom to change at

James and Jongeward (1971) describe\the fully functioning

';f'individual as a winner.n,“A winner is one who responds anthentically

appreciate*-the uniqueness of others.i He lives his life

i accomplishments._ He is actively

' a liberation from feelings and behaviors that are driven, cpmpulsive, ‘;?

: The spontaneous petaon feels his own feelings, thinks his own thoughts, ,L

i 7perceptive, nncorrupted child in a11 its naivete, living in the here .

o'

. 'r‘Each individual is willing to define himself.- The individuals can. S .

e

L]



involved with people, being concerned, compassionate, and committed

a

to improvingnthe quality of life. .

:;,‘;~ ;; Self—actualization

e In an attempt to inveatigate the whcle individual, Maslow (1954)

studied healthy creatiVe persons and from this drew hia conclusions.; o
He claims that man possesses an inner nature._ This nature is concerned ,

with the pursuit of the gratification of certain needs. These needs

—~

li' form ‘a heirarchial structure.- The higher needs emerge only when ‘the L{
| more prepotent lower needs have been satisfied. The deve10pment of “‘;l;\
the whole individual eonsists of gratification of the highest needs, -
:A'the highest being the need for self—actualization.f The actualizing

process is the "discovery of the true self and the develoﬁment of _‘f
N * T . -
; existing or 1atent potential" (Gobel, 1970, p. 25) leading to an.

‘ autonomous-fully functioning individual who develops from within to
o the fuli stature of what he is capable of becoming.

Maslow believes that a person s inner nature is forever pressing S
»g,gf' toward actualization. hAlthough many may be thwarted Fh this movement,’;

et

f the essential nature of the healthy personality moves in this direction.'

Maslow (1967) writes""' o T ;(,
"s' _ All the evidence that we- have (mostly clinical evidence)
nh = indicates ‘that it is reasonableéto ‘assume. in practically ‘
;%f . every human being and certainly" 4n almost every: newborn
S baby, that there is an active will toward health,- an’
: jn impulse toward grawth, or towards ‘the actualization of .
: human potentialities. (p.'153) R S

Realisticalluaoriented.c Their perceptions arqmmore accurate. 3



vfaulta and weaknesses and those of others with philoaophic ease..gThey ﬁhi

;"_do not " try to mold others into what they prefer them to be.-fl;'

objectively assessing reality. -,.; 130“_<w'f .:'.,f'il

Kl
v

| "‘3:1} Spontaneous. They are not inhibited or bound by ordinary

’-'conventions in.society but experience life freely and freshly with R

. the joy and awe present n a child.,;ﬂq ]dhh

PR

ﬁ Problem centered. Self—actualizers are dedicated to work—

~

'ing on tasks they consider important. They will work persistently

- when probiems confront them.»

T

’TS. B Psychologically free. They are inner supported rather than

..outer supported. Resisting conformity to the culture, they are free

ffrom conventional stereotypes. The environment is a means by’which

.

the salf—actualizers achieve their goals.: They do not just cope

_with the environment they transcend it.

6. Compassionate. Self—actualizers Show concern for the __“

2.

fwelfare of mankind and can identify closely with their fellow humans.

7.; Selective in soqial relationships.. They are capable of

f fdeep attachments to a few apecial people. They experience intimacy
'f{more frequently than the average person and possess the ability to
V ’_love deeply. Their relationships tend to be profound and spontaneous_”

"7=rather than superficial.‘ Certainly they are never exploitive.'

8.v Democratic. Their values and attitudes are of a democratic

”nature. They feelﬁrespectful and show respect for other human beings.w

‘iiﬁﬁ.. Morally certain., There is no confusion between right and

2., Accepting of self and others. Self—actualizers aécept their.x‘

10
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s {urong, and they hold firmly to their beliefs and prineiples.

“-?which they are capable. B

.QIO. Humorous. They possess a grest sense of humor but it is
never hostile nor directed with the intention of hurting others.
'gtTheir humor is intrinsic to- the situation.> |
‘11l .Creative. The individualism of self-actualizers 18 -
“-pu'imprinted on everything they do. Their life ‘has an,unfailing

.tcreative style. :f’:ff' i“*f" : «'_‘ ' ; ;': f(*{l |
Self—actualization is not an end point but rather an ongoing
,gprocess. It is the making of many choices at. any particular point
;}:in one '8 life.q Self-actualizing people elearly demonstrate wholeness o

“-and unity in personality. They seem to ‘be integrated and at one with
':lthe world and themselves.- They are spontaneous and in control of

n-their lives. Self—actualizers are autonomous. They are ruled more o
'hllby their own inner nature than by the laws of soeiety.> They knowljx |
ii;their strengths and 1imitations and look inside themselves for the
“ipath to fulfillment.' They are develOping to the highest stature of

Gestalt ‘u>’7h' '

l"Bssed on awareness and a change theory of personality, Gestalt
'*_therapy is.closely allied with the 'third—force 'movement in psychology o
ff;”and education“ (Peavy, 1973, p.‘76), which has its basis in Maslow s .

o ~theory of personality and growth. Peavy further states that. ’

'1'Third force psychology validates the ‘common observa—-"‘
.. 'tiomns that Andividuals are .able to grow to . ‘greater
" ‘health; can: inerease the ‘range and’ flexibility of
1ﬁitheir ‘behaviors; have a capacity for creating solutions'_”
: even though funetioning normally can learn to function |

[




with even greater enjoyment and effectiveness and are'
able to transcend their 'average' living habita. (p. 75)
4 )

It 1is within this context of growth that Gestalt therapy 1is rooted.
ergrié (1971) believes that only in the present,does responsive
"crestive liying occur. Past and future are important onlyhto the ¢
textent that they are part‘of present experiencing. Eeeryrindividnal
' hn” only one inborn goa1—~to actualize itself as it is" (p. 33).
This potential can only)beﬂreached if one lives and reviews every
fsecond-afresh,z
'dﬁsalth is7definedvb§ Perls (1971) as "an appropriate balance -
of co—ordination ‘of all.what we are" (p. 6). ‘One_must experience“
one '8 life rather than endeavor to explain it.‘ fhrough this resnonse-'
";:ebility to. the situation, maturing can occur and -Perls (1974) describes
tmaturing As "transcendence from environmental support to self—support" ’
@ 30). " | | |

In order to reach ‘this- level of functioning, Perls describes

‘ five different personality layers Which must be worked through ‘for

2

o

truly authentic 1iving. These layers are Summarized by Peavy (1973)
’ They are~,'f» o A f - r | ‘ |

tfl.ﬂ Phoneyr-where one plays gsmes and presents ‘a concept of

self rather than. the true self. R - »_7 R

‘*~~2. Phobic-—where .onle discovers ‘his objections to what he is.f

-~

‘bue encounters his should'.system and his fears. The greatest fear

“-being that of change.
',:_3;ﬁ; Impasse-—where one feels empty and stuck. The individual N

~-dis unable to move and does not know where to move to. R e

e



4, Implosive--where one's energy is compressed. He ia
rigidified to hold himself in.

5. Exploaive——where one oxplodoa into life. These may be
large or am§11 depending on the energy held back at the 1mplosive
layer., ~Enqrgyﬁmoves from compressed to expressed. The main explosions
are aoger, grief, joy, sexuality, and creaoivity.

The ;aturing individual 1is then in ﬁOuch with himself, and the
world,;rather than only io touch with hia’fantasies, projections, and
'opotehensions;. Unfinished buginesa in one's experiencing, 1is a source
of irritaoion, of fanfaaizing,"of misunderstonding, and consumes
energy. It 1is the intermediate zone of fantasy that prevents a person
i from being aware of either himself or- the world. By moving througo
the five 1ayers described, a  person can "reown the . disowned parts of
the persona;ity oncil the-pgrson becomes strong enough to facilitate
his owﬁ>growth to learn to undorstand where are the holes, and what
_are the symptoms of the holes" (Perls, 1971, P. 41) |

People have two systems vith which to relate to themselves and .
_the world.' 'The sensoric system is - for orientation—-the sense of
' ;touc'ﬁing, where we get 1n.t:ouch with the world We also have the
Vmototic system with which we cope, the system of accion through which
‘we do something with the world" (Perls, 1971, p. 65). uA,healchy_

completo 1ndiVid“§1 hés both a Sense of orientatioukand an'abilit§'CO.
R . i : o s, N . N - » ) | . o ; K

The goal then 18 to bring a person -] 1uwar subjective processes :

and- his outward behaviors into a unified gest 1t which is compleCe,"

- L.
13



-;-V:free of bfgcks and holes, and releases adeqnate enérgy for reSponse-"5
?fﬁability and effective living. The focus will be upon "what one '8 body

hfffis doing,:what one 8 mind is doing, and what is or is not going on

{Vﬂbetween individuals, thus underscoring the importance of present, actual 4»ij;

?awareness of motoric, symbolic,eand interpersonal levels of behavior

*-Q(peavy, 1973, p.:. 77)

Fagan and‘Shepard (1970) indicateﬂ_hat a person who reaches this fm;ﬂ

n«level of fuuctioning will have ease and versatility in relating,

-t_;sensory awareness, freedom of bodily movement, spontaneity’ emotional

R 4 S X
5iresponsiveness and expressiveness, enj yment, creativity, intimacy,

}3bopen direct contact with others, compe .

;fand experiencing in depth. ?vlfﬁgw‘-'i

o

Tsomething»on your own" (p 35) :TheMcharacteristic of_;mmaturity is:5f:’:

death and ‘o be reborn_ia not easy"‘(Perls,v1971, cover) To stop :ﬁf

For Perls (1971) "achieving the centre,a

FJthe proeess of maturat on.:




. jis the man who cannot face his own'.,.vying and therefore ’cannot live,«
Ef?llly as a human being" (p 129) Breaking old patterns is 1ike d%ing,

v/ . - S o 5

-at least dying to old ways of \life for an unknown new life of meaning

S 15

”"':and relationships. Often crises and fear accompany growth and change.u_ i ‘

’ .-"‘.'-»:»"But living zwit:hout: change is not 1iving af— 311 not growing at 811- :

: Dying is a precondition for living.- To limit the process is to exist

R ')riewing Imara,' states that-

'.He explains that we must 1earn to die in order that
Cor e ‘may 1earn to live, “that" growing ‘to be who you L
f,ft);lxly are: requires sometimes that.you: die ‘to the life E
7. chosen for you by society, “that each new step’ “of T
" growth involves a throwing off. of more-of the shackles
restraining ‘you, .. He -shaws. that in ‘order "to. grow, you
L7 . must continuously die. and be: reborn, much as a cater—
- pillar. becomes a’ butterfly... +By. understanding ‘the:
.. growth’ producing properties - of dying, ‘you can learn
'-"t’o 'die' and grow at any point you‘ choose. (p. 147)

| "as compressed 'beings (Imara, 1975, p. 147) Kubler—Ross (1975) in :

Q : Kubler—l!oss 0.970 1975) describes several stages of dying that SEET

:can apply to any significant cha%ge (i e. divorce, moving, redecision

L

"-‘_f:regarding a job of 1ife style, etc ) in a person s life. v, Change is a '\"

: .f'_:.f‘ﬁ regul’: ) occurrence in the human existence. How then can ‘a person 1earn S

w tov productivel deal with each change he encounters-—each time he must

»‘_.‘die qnd be reborn?v.; Kubler-—Ross, Braga, and Braga (1975) state that

o "j_'the key is.

,'_'.-through accepting the finiteness of our individual 4{ = .
.. rexigtences: that we are énabled to find the strength R
. and’ courage to- reject ‘those extrinsic roles and™’ R

. ;;"expectations and to- devdte each day’ of our lives—-'
_l\:vever long they may be~—to growing as. fully as .

" are able..;.to define Ourselves in terms ‘of the ‘. S
feedback we" receive from our own internal valuing T N




Each person is born to be a: unique individual unlike anyone
_3else, but the potential for growth is blocked when one :Ls captive

b‘--'to cultural role expectations and behaviors. By seeking out and

= building upon one 8. inner resources, one can commit himself to

Azrowth-—to becoming all that he can become., S

'I'h'i.s means a commitment to take time to grow moment by moment
‘;_'}If "you live your 1ife in preparation for tommorrow or in remembrance
~5:fof yes’terday...each today is lost" '.(Kubler-Ross, et al., 1975, p. 164)

"‘Kubler—Ross et qal (1975) further define growth in this way.

o ;’:'_ -:When human beings mderstand their place in the

e universe, they will become able ‘to: ‘grow to.assume
< -that place.” 'But ‘the answer is. not’ in words on .
7. this.’ page.ﬂ The answer: is within ‘you.  You'can.
- ‘become a channel and a source of great inner . -
,,"4.~strength But you must give up. everything in -
-order to. gain everything. What must you. give o
“up? -All that is ‘not- truly you; all.that you '~ .- .
- have chosen without choosing and- value without "= o
evaluating, accepting because of someone else's

R ‘.extrinsic Judgment rather than your owngj all

" your self-doubt that keeps you from. trusting

o and 1oving yourself ‘0r other human heings.v SR
/- What will you gain? ‘Only your own, true self; .~

.+ 'a self who ig at peace, ‘who is able to trulv

f.,,.'_.f’b'love and be “lowed, .and who' understands who and’

¢ what he is meant for.v._. ‘But 'you can be yourself

. - only 1if you are no omne else.» You’ must give up

"their" -approval, ‘whoever: "they" are, and look

‘. to: yourself for evaluation of success and failure, .

- in terms of’ your "own' 1eve1 of aspiration that is
a consistent with. "your values. ‘Nothing' is simpler
.and nothing is"'more difficult._ (p. 165)

'?:'"_.There appears to be consistency between the write'ks reviewed as

'16 L

to their description of the fully functioning individual Growth is o ‘




»!n'? ZT; In summatY, the fully functioning individual has an- acute
“qh,awarenesa of his envixonment and chooses his responses to it. He R

"h is inner directed., He lives primarily in the present rather than

V“:being bound by archaic experiences or fantasies of the future;‘ He

is response—able to each new experience. Q'; B f‘l:"v' P ERPSTRIE L
EAEE :, Operational Definition of Growth

In order to. operationally define growth, the Personal {)fi

f_‘Orientation Inventory (Shostrom, 1963), a personality scale designed
<,jto measure healthy functioning rather than dyafunctioning, has been
«;mselected to measure changes in the individual functioning of those 1}_““>

w:participating in this study. For this study, growth is indicated S :

'jby an increase in inner directedness and an increase in the indivi—

°

3;hduals' abilities to 1ive in the here and now with realistic integra- L

fiition of past experiences and future goals._h”flﬂihfyxfi 5:' ;"»fi“'7

’5[An Overview of Transactional Analysis

The theory of Transactional Analysis has become widely used in 17
‘15the field of human potential training. Eric Berne originated this

hhftheory of personality and from this a rationale for therapy.g Trans-ﬂﬂlg7”'-

;f,actional Analysis

can. be used to help people discover the infinite . 5
" ‘possibilities for growth and development of . .= .
L {their hunan: potentials.; It can also help uncover Yo
. %psychological and emotional’ ‘blocks” that keep- " '
,L“growth possibilities loécked- in at - ‘individual, o
aﬁjffgroup and" organizational levels.- (Anderson, S
”343,1973, p.-l) . . R e

ll‘ﬁfWithin Transactionalenalysis there is an emphasis on the

person s ability to”change himself and that he is in control of%?
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himself and therefore his emotions and social interactions.7.A~group -

'”.facilitator, ‘ rapist, teacher, etc. will provide the permission for ;"

e ‘an individual to change in some way and at the same time nurture or :

b provide protection as he changes and grows., The intent is ‘to provide

7:;an environment in which each individual is encouraged to experience
‘ffhisaown potency, and thereby invite individuals to relate with him at
‘uba more productive, creative, and respectful level

The ultimate goal of Transactional Analysis is individual

f ,lautonomy. Being autonomous means being self—directed taking

's‘responsibility for one s own behaviors and feelings, and living in

‘J.. e

‘tfbfthe present.; The autonomous person recognizes he has a capacity to ;347""”

”'ﬁ;think his own thoughts, feel his own feelings, and have an internalized -1,j

' fvalue system' rather than his thoughts, feelings, and values being

' >.5@simp1y ‘a reaction to the environment (Daley, 1976b' James & Jongeward

,lgl1971).‘ Berne (1964) states that a truly autonomous person is one;lyfai,”
,;iiwho demonstrates the release or: recovery of three CaPacities, i,f
awareness, spontaneity, and 1ntimacy" (p 178), o .. ‘ .

Within the theoretical framework of Transactional Analysis ,:hi:ii"“‘

Vthere are four different kinds of analyses, each building upon the,:i

LA

“,i'previous one. These four analyses are, (a) structural (b) trans—1;f'

::‘actional, (c) game, and (d) script.: Structural analysis deals with

f”the internal structure of the personality, focusing on.what is }:ifi_ﬁf'“

happening physit:ally, emotionally, and cognitively within the indivi-;:;'“: :

'ilfpeople and between the various

'gdualaf Transactional analysis looks at the interactions between

_selves within ., Basic to the:;»l »




transactional analyses are the stroking (si

: the aelf._ éamevanalysisd“

‘1 that exist between individuals and with
e ‘
“is designed to examine the transacti‘ns whieh lead to negative pay~r S

. offs. fo: the individuals involved _‘ them., Finally, script analysis o

‘bfocuses on th” ticonscious life llan thst an individual may be , ;

'»ffollowing.: The concept of passivity is'basic to script analysis in
i _that this is how the individual remains locked into his driven e
:.‘-behavior.» Transactional Analysis therapy is contractual in nature -

.his“ﬁand contracts for change are the basis upon whieh therapy Proceed8-~"r

Structural Analysis

An overview of structural analysis has previously been included i;&_j
: the following theses. Amundson, 1975, pp. 5 to 7- Kealy, 1975
: ‘Tepp. 7 to ll' and Weinlick 1975 pp. 14 to 17.‘ For a further
."x;;pvexplanation of structural analysis see Appendix A, pp, 1 to 3.2‘lsul”:'b,_j‘
dlildAdditional sources are outlined in Appendix B Part II, 9 and 10. L

,Eransactional Analysis

: An overview of transactions has previously been included in
"the following theses., Amundson, 1975, pp. 7 to 11 Kealy, 1975

fs77pp. 11 to 16'1and Weinlick 1975, pp. 17 to- zo.' For further

ﬂ:explanation of transactions see Appendix A, pp. 4 to 5. Additional'.’

o

‘l“ljl7sources are outlined in Appendix B Part II, 8,‘ 11, 13, and 14. gf L S

J#fZStroking._ Why do people transact? Berne (1964) states tas;\v-ﬁ‘

xﬁ}human beings‘have a need for stimulation (physical stroking or-

;fpsychologicalvrecognitgon) 'nd thatithis is basic to their survival.»lf o

_Bence,'a §troke is’ a nit of recognition, and is the "fundamental
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*;runit of social action" (p 15).: Strokes can.be both.positive and

ijprpendix A, pp. 5 to 6 ) - .".‘za;‘]f’f

~lnegative and can be given unconditionally or conditionally. (See

[
b

”?v Game Analysis ‘lf f" o .4M_,‘“:1i ;;11> E"“;1;¥£i7e o

Berne (1964) defines a. game ‘as’ "an ongoing series of complemen—"f

“Aftary ulterior ttansactions progressing to a well defined, predictable

“

':»‘outcome" (p 48)._ Games conclude with negative pay—offs of varying -

'intensity.v They are always played outsiﬂe the awareness of the

nindividuals involved..‘é;fntj e : '
o The reasons indiyiduals PlaY gamﬁs are.\(a) to fulfill a St;sie ,diﬁbl
'ufnged, (b) to avoid intimacy (See Appendix A Ways of Structuring ’

AfiTime, pp.-8 to l (c) to reinforce a life position (I'm OKr—You re .

iginot OK, I'm not OKr-You:‘eTnot OK; or I'm not 0K—~You re OK), and

Q(dL to live out a 1i£e script

Karpman (1968) describes the: game or drama triangle.'anme;:

’{players are in one of three positions._ These are not static and )

-

Tan individnavfcan switdh positions on_”or more times before the SRR

-}i'game is played to conclusion.v The more switches, the more intense_.i”v-
A;fthe game usually is.‘ The positions are.“ (a) persecutor, (b) rescuer,;{ﬁ.

: ""and (c) victim... (See p 3)

For further descriptio of game analysis see Appendix A, pp.}sf. B

};}to 9. Additional Bources are outlined in Appendix B Part II, 15 :f:flﬁ.

'j3cr£§: Analysis




;the following thesea: Amundson,.1975, PP. 13 to 14' and Weinlick
d"l975, pp. 22 to 23. For further :xplanation of scripts see Appendix
ls,Ar pp. lO to 11. Additional sources are outlined in.Appendix B,
'""_rart 1L, 17 and Pare Iv, 4. o

‘ Passivi !' : o | | |
Passivity is defined as the state of being acted uybn by an C
external agency, receptive to outside impressions or influences.‘ |
»tsubmissive' existing without being active or open" (Webster s, 1970). - ;“.
'The purpose of passivity is to avoid taking responsibility for solving
A,our awn problems and to get others to do our thinking for us.,’ 4_ ‘

There are five points to passivity. They are' (a) symbiosis, o

. [(b) discounting, (c) 8randiosity, (d) passiVe thinking, and (e)

T symbiosis decreases.

'Jh':individuals interacting, the individuals interact in such a ‘way that

vo;ﬁ

:_»passive behavior.:f" R T : '
'1312910813. Symbiosis is normal in the early development of a
young child._ As a child grows, symbiosis becomes increasingly less

'.'necessary for survival. Antonomous functioning begins to develop as .] S

/.
‘n

I ) o . ~,

In symbiotic relationships, rather than there being two completeéy

'.f they eomplete each other and becowe only one whole individual.;

For example,'a teaeher may set all the rules in the classroom, ;j f

L take care of everything,_and supply all the information._ The student'

’? only task is to do whatfhe s been told, absorb the teachings, and =
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'r'atudent-from hisgChildﬂegotstate;"The relationahip could be -

_ 1llustrated in this way: - . - L

FIGURE 3 e

EXAMPLE OF SYMBIOTIC RELATIONSHIP

| Teachef .. " 'Srudent

In a symbiotic relationship the individuals define each other and

"vpermit others to define them. They do not invite others to interact

. f;with them .as whole individuals.; In allowing anéther to complete them,““

’:?Athe relationship appears to be basic to survival. Therei:f urgency .
n?rather than intimacy in the relationship. Lo

DiscOunting. Discounting is simply not accounting for the
ST

"°f§fee1ings, thoughts, abilities, or-actions of self or others., Symbiosis»

”afleads to the mechanism of disc0unting.‘ There are four possible waysf B

Schiff, 1971)




. Sl.‘: Discount the problem Example‘ Johnny hevers arrives at
ifjschool on time and teacher tesponds as though he is unaware of it,
: éilu Discount the significance of . ‘the problenu Example.""Joh y |
‘gis always late fon.school but that is not worth checking into.r
‘;3. Discount the solvability of the problem.» Example' "Johnny
iSValways late for school but that is just how kids are today.

.-, 4. Discount‘the person. Example- "Johnny is always late for
'school but he'will not. change even if I speak to him." or "Johnny is o
‘always late for school. If I was a better teacher he would want to
Vbe here, but how can I change now?"eh : ) N » |

Grandiositx.‘ "Grandiosity provides the justification for mainten;v?
7f_ance of the. symbiosis. It involves a purposeful exaggeration, which )

"may be one of the characteristics of. the self, ‘or msy be projected onto-

'f:the environment (distortion»of characteristics of persons or situations)“_’

“5;_(Schiff & Schiff, 1971, p. 73). Grandiosity is a compensation for’

'feelings of inadequacy and prevents effective action. The individual

'\‘tskes no responsibility for decisions and describes the situation as d_

'f,'hresponsible for the behavior or. outcome : For exam*le‘ "He made me

:?h;problem solving.

‘”%feel this way. or fWhat do you expect from one of the Jones kids?"‘
l:The individual cons himself or . others into thinking the power is -
e

qutside of himself.f See Figure 4 for further description.

SEE N Passive Thinking_. _ Passive think"ng is thought processes which

”hfnégate the solution to the situation or at 1east minimize effective

,This formfof thinking is usually engaged in by over—'

d"viigeneralizing or overdetailing, rather than focusing on relevant material

%



IN

FIGURE 4
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EXAMPLES OF GIVING PERSONAL POTENCY AwAY L -

.Con Words.j o R Power Words.

(Others ‘have the power.ggHovv"' o " :i (Taking responsibility)
did. they get it?) . o S S o

[

111 :ryi"#p"f:j‘:, e 14 ﬁ111 or I won't

-fﬂe/She/it nnde me.»»;“ ) T e ' I chose." : :
B I hope, Wish. if only R 'Lx o . will or 1 want .

I can t _-'%.' , ’-f :;1’f' b o I will or T won t_ .

°

Passive Behavior. Passive behaviors perpetuate symbiosis by o

- inviting others to become uncomfortable enough, so they will take

’P_xresponsibility (Hesterly, 1974) Four passive behaviors have been f”'.d"

’.identified by Schiff and Schiff (1971).
1.jg Do nothing. All the person s energy is utilized to inhibit
7responses. By doing nothing the person often is able to shift the -

_:.responsibility to motivate him, on to others. A paradigm of this is

. fBrer Rabbit s encounter with Tar Baby. This is the student who tecan t'_,

: do things. : ‘*b’ | » _
." 2 0ver~adaptation. This is difficult to identify as there :
:ffis no disruptive behavior. This behavior is displayed in persons'

: 13who do not identify goals for themselves but try to 1ive by : the goalsA

S S

e



.
el

"’

25

o

'“'they perceive~someone'elae has for them. An'example would be the

;student who does everything the teacher says but nothing more.

: 3. »Agitation. This consiats of repetitive behaviors which are’

toward completion of a task or solving the problem.r Individuals may
know they can solve the problem but feel inadequate to begin purpose—

ful behavior.J In response to a need to 'do something? they may pace

5the floor, drum fingers, etc.

4., Incapacitation. This is the most extreme form . of passive
' 5

;behavior;' "There is a powerful demand that someone else take respon—

¢

. "purposeless.~ The behavior fails to do anything that produces movement -

sibility for that person s behavior" (Hesterly, 1974, p. 50).‘ Examples'

\of this may be temper tantrums, fainting, uncontrolled crying, etc.

No thinking or Adult processing is taking place while an individual

) is engaged in this behavior. o ' . .

Contracting f ‘f.’ __‘4’ “n"fe-é“

Goldstein, Heller, and Sechrest (1966) researched the 1iterature -

'in various areas of psychotherapy in search of an hypothesis regarding

: uf;procedures that wohld increase the effectiveness of therapeutic
"iiencounters. They found that giving prior information about the nature;
“23"of the therapy, the theories underlying it, and the techniques to be
'.jﬁgused would facilitate progress in therapy. These findings have y
vtramifications for contracting in any therapeutic encounter, whether

‘it be. in a classroom or in a therapy sessiony"}f.ﬂ"

Contracts are central to the Transactional Analysis model A

‘ contract is simply a: "joint statement of what two people will ‘do to



":.see Appendix A, page 12.

':_,and both eventually promote self—management.

£\
3
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’accomplish a stated objective“ (Hesterly, 1974, Pe 51) Contracts -

// .
strengthen Adult functioning and encourage 4he individuale involved

- to. take reaponsibility for their own behaviors. They are commitments
‘to action.: It makes explicit the nature of the relationship, identifies‘

'the goal outlines the process for working toward it, and states indica—

tors of successful campletion."
For further information regarding the conditions of contracting,

v

' Related Research 3' .

At this point in time, there are few empirical studies in the .

area of. Transactional Analysis. The majority of the 1iterature isv

4

. based on case studies and subjective reports by clinicians. Although

‘Ag these contribute significantly to the further development of the

‘)

. theory and its application to therapy, there is now a need for

systematic, controlled investigation of Transactional Analysis and

e

v . T .

;its many. applications. - - G

- L McCormick (1973) studied the effects of Transactional Analysis -

e

and Behavior Modification of a. group of delinquent juveniles. Both

were found to be equally effective in promoting positive behavioral

.changes.. Both processes are contractual, both,use social reinforcers,

§

A study,‘investigating a classroom application of Transactional

R Analysis, found that there were significant changes in the internal

N

hh.locus of control in students (Beckstrand 1973) The author reported

- Vthat the students were more co-operative ‘and productive after their\‘

",.‘ .
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involyement in the program.' The author further hypothesized thac
creativity through written,expression would increase. This was not
‘confirmed..’ | |

Erskine and Maisinbacher (1975) atudied the effects of Trans—
sctional Analysis 8n a class of socially maladjusted high school
students. They found a significant decrease in discipline referrals’
- and times truant. There vas a significant increase in the students'
' grade point averages.. o s ‘Ul

In another study by Erskine and Maisinbacher (1976), ,the effect
of learning abOut the concept of time structuring on a group of
" students who had been identified as\naladaptive to the regular high ‘

P

“school program, was investigated.- By the end of the semester, ten
’of the twelve students involved were able to spend a full hour in an '
'intimacy circle . The remaining two students structured most of
1.their tibe through withdrawal and game playing. This study indicated
'that Transactional Analysis had some impact on these students,
.Behavior changes wexe observed ' The findings would have been

' strengthened had these observations been made by independent }aters. 7
‘ Transactional Analysis program for use with-childrﬂn in °

v elementary schools was developed by Amundson (1975) Further to

the development of the program, its effectiveness wes investigated
Results showed a. significant increase in students Aself—esteem and

“in peer.acceptance.x There was a trend but not a significantVincrease
‘.in the degree of internality. Teachers also reported personal growtht~

*through this teacher—student interaction.. fSeveral teacherg reported

o



.fffithat~the'pupils most-effected'by the program were those whof'ere

"ff.increases were found ‘on. sev

;}ﬂ'generally.considered'to be themmost negative in the classroom",(p. 51)
;In an evalua'ion ef an educational grpup experience using

Transactional Analysis, Weinlick (1975) found that seven out of nine

their ability to b: flexible and ope ;minded. 'The sessions inCOrpor-

7z fa

_'eompetence-and inner dire%eidness increased significantly*

n of the tenfsubscales.; Trained~rater8?

the effectéﬂof Transa;tional Analysis.- The above mentioned studies'_fv,”~7"”'




Q:Definitione

' .-..*(Q‘s‘
f sy

&

A::Inventory (POI) (Shostrom, 1963) and the Personal Response Questionnaire

’ (PRQ) (Kealy, 1975). Conceptual and operational definitions are

stated for the relevant variables measured by these instruments.v,f'

_:rime Incompetence L

Time incompetence is living primarily in the past with guilts,
'regrets, and resentments, and/or in the fn.ure with idealized goals,
plans, expectations' predictions,'and fears._ It is operationally

defined by the score on the Time Incompetence (Ti) Scale of the POI

Time Competence .
. K

Time competence is living primarily in the present with”full .fr~";"

awareness, contact, and full feeling reactivity.; It is operationally

Other Directedness

Other directedness is dependence on others views. It is

operationall? defined by the score on the Other Directed (0) Scale of ’

lf-supported.‘ It‘is operationally defined by the score,g

' 3a‘tualizing persons‘as»outlined earlier in this chapter. It is i’-ﬁ<-’”

The instruments chosen for this study'were the Personal Orientation

defined by the score on the'Time Competence (1;) Scale of the POI.-»_ i'h

r}'-values of self—‘f.vh




'iuﬁ_:rigid adherence o’ principles.' It is operationally defined by the.;;c“

‘~'

”ﬁi‘operationally defined by the score on.the Self-actualizing Value B

s,

]j‘(SAV) Scale of the POI. SR _=tu -m.li ‘f'.1 f9i - 'lj S

Existentiality

P

Existentiality is the ability to situationally react without

r;score on the Existentiality (Ex) Scale of the POI. ~“" SRR

tji Feeling Reactivity _ "ff 'QL'-'rfd,iudii f:vik ‘

‘TﬁUFeeling reactivity is sensitivity of responsiveness to one's own

5fdfneeds and feelings.“ It is operationally defined by the score on the

;iQFeeling Reactivity (Fr) Scale of the POI.uierl

Sgontaneitz

Spontaneity is the freedom to react.spontaneously or to be one s

self.! It is operationally defined by the score on the Spontaneity (S)i

o "\/Scale of the POI.;_ s L

..'Q N

‘ﬂiof theyPOIH;f;"

‘;'w:of”weaknesses ‘or deficiencies.( It is operationally defined by the_f'

"3ﬂf:fscore on 5he Self Acceptance (Sa) Scal%%?f the POI. .

Selfbregard

Self-regard is affirmation of self because of worth or strength

Self—acceptance'_"i‘ .’ff"i”r‘fyl" .kf;:i_.'f?_f.

wet

v7Se1f—acceptance is affirmation or acceptance of seIf in spite

F

:_;Nature of Man R

Nature of man is the degree to vhich one has a eonstructive view

‘o

Q
JRN A .

u“far}of the nature of man, masculinity, and femininity._ It is operationally ‘t

30
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. defined by the score on the Nature of Man (Nc) Scale of the POI.,.

Smergz _'

v Acceptance of Aggression

Acceptance of aggreSsion is the ahility to accept one s natural

Lipt

'-ﬁiaggressiveness as opposed to defe»?iVeness, denial, nd repression'

ﬁg{of aggression It is operationally defined by the score on the

;"E'Acceptance of Aggression (A Sc‘ 1e of .'-.the POI

Capacity for Intimate Contact

Capacity for intimate contact is the ability to develop contactful ‘*i

dJintimate relationships with other'human beings, nencumbered by expec—:5‘4
. ST DI

"'ﬂ;{?tations and obligations.‘ It is operationally defined by th score ontlgiﬂ;

ilf'the Capacity for Intimate Contact (C) Scale of: the POI., :;“

\p,.‘.
S

5i.: Parent Ego-state

Parent egd—state is that part of an individual‘

vﬁgfthat thinks, believes, feels;’and behaves yn;the same.naythe;perceiyed'ft,"{"
" 'the- feelings and behaviors of‘his parental figures or;other‘significant'giﬁ

-hipersons who raised him.; These feelings and behaviors may be critical
f(i.e. udging,.criticizing, disciplining, setting rules,tetc ) or _:hv
':nurturing (i.e. protecting, advising, taking care of, etc ) It is :

- operationally defined by the scores on the Critical Parent (CP) and“

the Nnrturing Parent (NP) Scales of the PRQ

Adult Ego-state

Adult ego-state is the partrof an individual's personality that..;'

PR
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‘5computes, stores memories, and uses facts to make decisions. It is .

'7operationally defined by the score on the Adult (A) Scale of the PRQ

"fg Child Ego—state

?.Child ego—state—is that part of an individual's personality

ithat contains"all the impulses that come naturally to an infant and

. Q.
: The natural child is autonomous and spontaneous.. It

{’*Child (AC) Scale, the Rebellious Child (RC) Scale,~and the Natural

nﬂ:,Child (NC) Scales of the’ PRQ. |

: Questions and Anticipated Trend§>f""

- »fAfter 1ooking at the concept of growth and the theory related

e,

o -5to Transactional Analysis, several questions arose as to the effect ﬂlh

._‘v‘

".fsga Transactional Analysis‘program, which involved both an’ educationa1° -

VEand therapeutic component would have on the growth of the partici—:7.3

,lLOrientation Inventory (POI) (Shostrom, 1963) v
” ‘: Question 1. ,f'*fj},l%':y_‘f,”’ff7;'-4',"1*9:.
‘What were the changes that occurred when participantSIWerev‘
h:fiexposed to Transactional Analysis thzough cognitive input,_social

l'contracting,'and experiential application of same (Adult Education)?

< . , i o L

%

'also the expression of archaic behaviors from childhood The adaptive v

«__fis operationally defined by the scores on the Adaptive or Compliant .Ji

hild is influenced by parental parameters and may be either compliant -

‘(



»
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It was anticipated that there would be a decrease -on’ the Critical

- Parent (CP) and Adapted Child (AC) Scales of the PRQ and an increase .

'.:on the Adult (A) and Natural Child (NC) ' Scores on the’ two major
scales, Time Competence (Tc) and Inner—directedness (I) of the POI
-were expected to increase. Subscales of the POI upon.which increases
Aliwere anticipated were.. Existentiality (Ex), Feeling Reactivity (Fr)
ilt Spontaneity (S), Self—acceptance (Sa), and Capacity for Intimate
'jContact (C).r_ | . L o | .
fi‘iggestion 2

Nhat were the changes that occurred when participants were o
. 7/ /

"dexposed to Transactional Analysis through the adult education model

"‘,plus were exposed to gro*p therapy,/which included contracts for

- ntherapeutic change (Script Marathon)7 mj‘f%f

It was anticipated that there would be a decrease on the
’_fCriticai Paﬁent (cp) and Adapted Child (AC) Scales of the PRQ and

'f'increases ‘on the Adult (A) and Natural Child (NC) Scale.» Scores on

-;;the two major scales, Time Competence (Tc) and Inner-directedness

°i;(I) of the POI were expected to increas éAj' ﬁ'r“ : -', the' OI upon
:Ewhich increases were anticipated were, Self-actualizing Value (SAV)

: jExistentiality (Ex), Feeling Reactivity (Fr), Spontaneity (S),

HfiSe1f~regard (Sr),_Self—acceptance (Sa),_ cceptance of Aggression (A),i

']ljand Capacity for Intimate Contact (C) Tg_\j”l”"?f ;‘c:figapf;-”

.ggestion 3’ -d"i;‘f7jﬂuv :ffiji;*fiiif‘-‘th:-J;5¥$ﬂQ”'3

What were the significant differences between 1ndividuals who

‘fiparticipated in the Adult Education program only (l) and those who ff_f;'““*‘“
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4epart1cipated in the Adult Education program plus\g Script Marathon (2)?

The focus of the Script Marathon was on faciﬂicating personal

uautonomy. It was therefore anticipated that there would be a signi—

. ficant difference between the two groups on the Natural Child (NC)

Scale of the PRQ and the Inner—directedness (I) Scale of the POI
- (1 < z>.. o

L



The focus of chapter thxee is upon the composition of the treat-
1fment groups, procedures, and insfruments used in this study._ A .-""

;ldescription of the programs to be.evaluated, Transactional Analysis

””din the Classroom and a Life Script Marathon are also includedr

;Treatmen; Group Composition :L;“If ;J‘fi*U.
Fourteen out of 28 individuals enrolled in a graduate university

A,course entitled Transactional Analysis in the Classroom, volunteered

to be involved in this research project.x Of that 14, six individuals .i‘
owere involved only in the graduate course.‘ The remaining eight g
: sindividuals were involved in both the graduate course plus a
?iweekend group therapy'session, Both groups\were comprised of a
-”;f; ne—to-one ratio of males to females.t All participants had heen
"“:involved in active classroom,teaching prior to participating in:“ -
'1«"ifthe course. “,f:b. Lo |
'Q'Procedures

- b.

s

The class met daily for three weeks, Monday through Friday.,
fiivf;Each day consisted of a session from 9 00 A.H. to 12 00 noon and
“a session from 1 30 P M. to 4 00 P.M. The process is described

. / - "

'grlater in this chapter.\ The script marathon involved one weekend.""

.‘The group met for four’hours Friday evening, ten hours Saturday, ';1:'

*yivand seven hours Sunday Further description of the marathon can be




f“found later:in.thislchapter.’ John Daley, a provisional teaching
'; member in the International Transactional Analysis Asaociation,»
served as instructor and facilitator for both of the treatment

.

:conditious,

Instrumentation e e
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’ Two instruments were chosen to assess changes in the participants..

lLynn Kealy s (1975) Personal Response Questionnaire was chosen to

. ':detect changes in ego state functioning. The Personal Orientation '

h‘Inventory, developed by Everett Shostrom (1963), was chosen to assess
1growth in self—actualization. ' Vp ,ffj”'d; 'l.”“7¥ﬁf .

Personal Resp*nse Q_gstionnaire (1975)

The Personal Response Questionnaire (PRQ) was developed because '

f[f”there was not an adequate psychometric instrument availabie to

"‘-”identify and measure ego state strengths.z Initially 205 items vere fﬂ

’a';rated independently by five experts. _The first draft of 120 items,'

"if-most of which had 100% expert agreement and all of which had at

':sleast SOZ agreement, was administered to a sample of 508 undergraduate f~

'} 'university students.. From this a final draft of six scales totalling

:vi60 items, was established

The six scales are._ Critical Parent (oP), Nurturing Parent (NP),'

'::fAdult (A), Adapted Child (AC), Rebellious Child (RC), and Natural ,'

-fChild (NC) The results of factor analysis show there are five
’7strong first order scales (CP, NP. A, AC, RC) and a weaker sixch -

- ' ke U
=‘scale (NC). Low correlations between scales suggested v‘*

‘a_

:*fthat they are independent of each other. Estimates of internal h"“

el
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‘consistency, while low on some. of the scales, were comparable to most
\ )

other personality instruments, mady of which are 1onger in 1ength

':;Keally (1975) reported that the PRQ meets the substantive and

.\\

"‘structural components of.Loevinger s (1957) model of construct validity.

Although this is @ new instrument which has had 1itt1e experi—

'-mental exposure to test its reliability and val ity, it appears to. be

1the best tool available for measuring the basic ego states which form

s the basis of Transactional Analysis theory.

Personal Orientation Inventory (1963)

The Personal Orientation Inventory (POI) was desiéned as- an

e

. instrument for measuring the values and behaviors seen to be of

importance in the development of self—actualization" (Shostrom,w1974

P. 4).' These were seen to relate also to the research and theoretical

- formulations of several writers in Humanista.P Existential, and

J~Gesta1t Therapy. fThese include "Maslow s (1954' 1962) concept of self—:

R,

.7’factualization, Riesman 8. et al (1950) system of inner—and other—

53;directedness and May s et a1 (1958) and Perls (19&7’ 1951) concepts

'f"of time orientation" (Shostrom, 1974. p. 23)._a:7 1.!,-7F:_", = ;"”

The POI consists of 150 two—choice comparative value and

behavioral judgment items, reflecting elements-of self-actualization._'"

T:The instrument has two basic scales,_inner directed support and time

f-competenee. The inner directed support ratio consists of 127 items.'

’fpiThe support rntio reflects independence in proportion to dependence._~

Z‘Autonomy is seen as ‘a balance between other directedness (0) and

'iﬂ;inner directedness (I) The remaining 23 items measure time competence.‘;'

‘a
. 4

B
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jThe ratio of time incompetence (Ti) and time competence (Te) assesses‘hd‘
h.pthe degree of reality orientation to the present. ‘It involves‘realistici-
dintegration of’ past experiences and future goals. | |
The POI is then rescored for 10 subscales which are considered |
_'important facets in the development of self—actualization. These‘

"are. self—actualizing value (SAV), existentiality (Ex), feeling

o reactivity (Fr), spontaneity (S), self~regard (sr), self—acceptance "

'.'fcarried out by Fox, Knapp, and Michael (1968) . The POI was, admini-v

(Sa), nature of man (Nc) synergy (Sy), acceptance of aggression (A),

-h and capacity for intimate contact (C) s .v _A »

“ . The validity of the POI has been‘investigated in several studies.

.'_Shostrom (1964) found that the POI significantly discriminated | |
’ between clinically judged self—actualizing and non—self—actualizing

- groups on all but one of the scales.»IShostrom and Knapps (1966)
}ffound that the POI differentiated at: the .01 confidence level

-‘rbetWeen beginning patients in the psychotherapy and patients advanced
-,in psychotherapy. Another study involving a criterion group vas - o

stered to 100 hospitalized psychiatric patients.; All scales signifi—~ .
cantly differentiated (p < 001) the hospitallzed sample from the

- nominated self—actualized sample and the normal adult sample.

| In Shostrom and Knapp s (1966) study, they administered the PQI

;1and the MMPI to two groups of clients in psychotherapy, one a begln—ks'

A';ning and the other an advanced group.» Each one of the POI scales ﬂ,f‘

' was iignificantly higher (p < 01) for the advanced group. Seven

c 'of the 13.MMPI scales’ were signif:bcantly less pathological (p < 05)




-39

A'for the adyanced groun. Knapp (1965) selected 138 undergraduate
students on the basis of scores on the neuroticism dimension of the l
v‘Eysenk Personality Inventory to form a 'high‘ neurotic and a 'low ;
‘~neurotic group. Mean scores of each group‘were significantly

different (p < 05) on all PO ' scales. Those higher on‘ the ;.POI

;_were lower on neuroticism..
\ Two studies which have inves Egated the test—retest reliability
'of the POI are Klavetter and Mogar (1967) and Illardi and May (1968)
Klavetter and Mogar administered the POI twice, a week apart, to 48

”"college students. The reliability coefficients for inner direction \

”1th}and time c0mpetence were .84 to .71 The coefficients for the - f~.

f“:subscales ranged from 55 to c85 Illardi and May'administered the

POI for purposes of test—retest reliability to a sample of 46 nursing

:i:students with a. time interval of ‘one year between testing. The

b“n',product—moment correlations for the 12 subscales ranged from 32 to .71

Gmedian r-.58), with major scales of Time Competence and Inner—
“wDirectedness yielding correlations of .55 and 71 respectively., All

but- ‘one of these correlations were' significant at the 005 confidence -

~

vlevel using a one-tailed test. Feeling reactivity was significant ,A'QT

. & ' o
';“at,the .025 level.‘ Shostrom (1974) reports these to be "within ranges -

-

of somewhat comparable test—retest studies with inventories such as.
bi{the MMPI and EPPS" (p. 33) e

“ - The POI is shown to be generally resistant to faking and not .
"easily distorted in a positive direction.l "Inspection of the *fake f{“}Qﬁ'?

»good' profile will show that it¥fs not: representative of the profile35a7ﬁ'

.



v of.aelf-actualizing'individuals"‘¥Shostrom, 1974, p. 21). According 4
'_.to_a study'hy Braunvand,LaFaro'(lé69?, unless subjects have
ﬁ‘apeciallinformation aboutfthe’Pbﬁland aelf—actualization, the
”:inventory shows .an’ unexpected re istance to faking" (p. 299) \
i‘Foulds and Warehime (1971) concluded that conceptions of the well— -

Q'adjusted person' in our society ire not. entirely congruent with the

"‘model of . the self-actualizing person followed in the development of

40

_the POI., Warehime, Routh and oulds (1974) found that those receiving'

information about the concept of self-actualization were able tonu_
: . : { : x
' .increase their scores when askdd to use this information. However,:
L

r'

awhen asked to respond honestly, their scores were unaffected by
ff:such knqwledge.:‘Scores on a social desirability scale were also

f;lnot related to the tendency of subjects to dissimulate POI answers.

-

’h;The authors concluded that the Inner Directed Scale was more resistant _

: to faking than most self—report scales ‘and that the POI is "remarkably

,unsusceptible to. dissimulation" (Shostrom, 1964, P 22)
A The POI has been used often to assess changes in individuals
lszollowing an encounter group experience. Table 1 presents a summary

r}[of the findings of some . of the major studies in the area.

c
<
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" Test {or Significant Pre- to Post-Treatment Increases for
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z'program plus a marat on therapy sessiqﬁibpffhé*sgébﬁd:weekfQﬁhthe‘

'f'Analsts of;Data :

jbetween the two treatmenﬁ conditions.' This was do'
T, , , o




Chapter 1. Within the therapy session (Life Script Marathon)

permission and protection was established by the therapist settingl i;;.“

s *

b definite broad parameters which would take care of Fhe tendency : E¥ "?f“

“ towards confusion that some persons might have (for specific parameters "

see p

é); Goals of the group were stated at’the outset (see p 46)

The therapist made a social contract with_each individual., The

1.r

"f;} individual and the therapist assumed equal responsibility. A contract

as’,Ot accepted by the therapist i'?there waSnan'invitation” o enterb

in at a disfunctional level that is iu a way that negates autonomy.i_,f'l

Potency was modelled by the therapist showing he was willing to be_ﬁ

accounted for and‘neither be discounted nor hav a client distounted;-“"

'ﬁ'wan.}others._ Contracts were kept simple an




:y*(;}?LwA' 8
_f: \\e;!of the processes then came from the class. L

ke opposed to negatiVe and toxic..

4b

'35’

.ﬁjin Transactional Analysis (See Appendix B Part I & II). The method

fffof sharing the information was tied to the concept of andragogy.A The-w

TR

~focus was on adults teaching-adults. The instructor was the consulting

'.point but there was an'invitation by the instructor for the students

“ta- take charge of their own learning., Students-were instructed to-'-:'

"Jlearn what they_}anted to learn and what seemed important for them to

'en to teach this" to the rest of the class in. such a way :

' o
class understood and could use the information. -Evaluationr;

[

Goals (§ocia1 skills to create an environment)
_"1; Participants were to learn how to create a structure in
the classroom that invites students to experience their own potency

rather than power. -”"‘ :1.'

Potency——inner directed behavior management—-ability to

_ 3fw making contact only with projections of others.
2'-i; Participants were to gain the ability to give and receive'f

positive reinforcement or strokes., This involved positive recognition,

‘fﬂ attending in positive Ways, touching in positive ways, and being‘:_»“

involved in a self—structure,that was positive and nurturing as

S Wt

A'A Participgnts were to recognize and confront discounts(

-.na--"?’_

Power—-based on competition——reacting to the environment—- )

.i%';unts are QP%?ationally defined as anY transactions that are,,LEQ"j

‘*J o make real contact with others.' ;‘~ e ;jif‘;;;‘“i"i'
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}_irreleyant to‘solving the‘problem on hand.‘ This is opposite to‘
~accountability whereby people ‘are willing to account for others andl
.‘selves, account for—the problem, and account for the Solutionito :‘ - 'Q'
i_the problem.abn o | » ” R | - |
“4;1 Participants were to be able to explain the theory of
»_Transactional Analysis in’ a way understandable to young children.‘}

':5.;» Participants were “to gain an internal locus of control..

’?’Rules of Classroom Comm i

'_,51 Talk only for sel

.'si Ask questions that seek information—-no rhetorical
-

f';que%tions* Sl

v11"3;{fiBe reluctant to answer rhetorical questions; 3

’4,“’r1nsist on- recognition of or answers to straight questions.f”
‘5;?: Nolindirect transactions;allfr,h'cv.. : ,i '.Ai:v£7‘" |

NS s
e <

6. No assumptions.‘

'f:7;a7.Chang general you to !lf,v

‘Life Script )

°

Contracts were made for personal change.,.The_experience was
;fgoal oriented as opposed to encoumter oriented.’ Clients were
;‘encouraged to take on. responsibility for achieving their goal. Oncef

the contracts were set there was ‘an opportunitx,for work on’ them. o

E;fThe therapist was available to facilitate this._ The appeal for

ﬁ.

‘giracCDOntability and autonomy was stated immediately in the group.

’“:1The profile of the therapist was initially high and it then became

:,equalitarian. For a further description of the Life Script Marathon_f
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’.see Appendix C.
Goals (changing internal processes-—assuming the existence.of

'finternal structures).-h “ B

| ;l; Participants‘were to recognize their own.private logic
3“20r psychologic which prevents them from maki g real contact and
chieving self-accountability and self-direczion.'.j:‘ |
"2U Participants were to 1eave the experience with a greater’
:h-fcapacity for intimate relationships as opposed to pseudo—affectivity.,
V3i-: Participants werelto become more spontaneous in their' ' |
_;fi’thigging//geeling, and activity as opposed to acting in a stylized
§ riven. way.‘ : ' o : L g .

Participants were to become self—directed as opposed to

R

. "asking others to- direct them and believing passivity is something to .

be proud of (see p. 21)"n%~—

Structure Established by Therapist

n-;

h'l; Participants were not to come under the influence of any '
e drugs either psychodelic or. prescribed (unless neeaesary for main— »

4
taining life), as this may inhibit the ability of individuals to think

LS

;;efficiently._ ‘ ‘*r' f\‘l iik-‘n' , ‘-v”_v PR

° .-

'Zlfl Participants were not to become involved in hyper—critical '
:confrontatiohs. Hostility is not the normi,’ |
i’;ﬁlj Participants were required to make a‘commitment to be
i}i w ;1; present throughout the marathon._»;iff'”'
. o ;i.: Executive function was tohbe shared by the group afterl.f ) :«‘”1

,i.specific guidelines were set down by the therapist._

0



'"5.; Participants were encouraged to ask for what they wanted
'Contracts were established (a) between therapist and client, (b)
:between two clients, (c) between a client and the rest of the group,

Aor (d) a total group contract. *_hﬁv -," '7' L F;_ o D
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" Results-of the pre and post testing with the PRQ show a'.
significant increase in NC. functioning, as anticipated. An
anticipated increase in A functioning was not confirmed k'a1though~‘
there‘was not a. significant decrease in CP and AC functioning the |
wuchange ‘was in the anticipated direction and approaching significance.
e Results of pre and post testing with the POI indicated there"
h.was a significant decrease in Ti and O,.and a significant increase _

'in Tc and I as anticipated There was. a significant increase in

”"f'Ex, Sa, and C as anticipated.‘ Changes in~Fr»and S were.not o

»significant but the changes were in the anticipated direction.

L anqiapproaching:significance, o

mQﬁestionVZ" SERRET U 1., o h: v .siv -

: What are the changes that occur when participants are. exposed

‘i. to Transactional Analysis, the adult education model plus exposure

’?-to group therapy which includes contracts for therapeutic change

“:if[(Script Marathon)’

T



TABLE -4 -

" 'COMPARISON OF MEAN PRQ PRE AND POST SCORES

. FOR ADULT EDUCATION PLUS SCRIPT MARATHON SAMPLE

NC.

3.375

2.118  6.125

0.781" .

43,454

N
—
JTgDimencion;: a ?re—test_ Poat-teét_
"f']ff, » X ,""é;n%f‘ % s £ P
t_cr" 15,375ig1‘ 3;160 ,:‘ 2.750  3.152 2,727 . .0148
’ﬁri~ xv;5,750p 32;634‘:rf<5.000»‘1-2.291. | -0.942 -.1888
A 6.250 ' 1.209 . ‘6.625  0.992 .g-}o;893; “.2008
:_ic L sle3s “,ié;735:;:,.3‘750 1639 -1.770 ;osoi
if[gc-” 3625 - 1798 - 3.125 1.269 _ifﬁo;saz f'J27oé

52

.0053 k% .

-\:’

'* significance at the .02 level.'

** significance at: the 01 1eve1.(

Results of the pre and post testing with the PRQ show a .

significant increase in NC functioning and a significant decrease

functioning was not confinmed-

o in Ccp functioning,.as anticipated

The anticipated increase i A ’

Although not significant AC

functioning decreased and is approaching significance.




:'-:u*** significance as the .001 1evel.,‘IC

TABLE 5

COMPARISON OF MEAN POI PRE AND POST TEST SCORES

FOR ADULT EDUCATION PLUS SCRIPT MARATHON SAMPLE

Al

53

. Dimension - Pre-test’ - Post—test

P

™ 525 2,147 3,750 - 1.561 "-1.553
STe . 17.125 0 2.976 ' 19.250 -1.561  +42.275

0 © 40.875 11.450 - 26,625 4.846  -3.446

T 84500 10,88  100.125 | 4.649 ;  +4.089

sy 20.750 . '1.299  21.875  1.900 +1.938

© OB . 21375 4414 26.250  3.382°  +3.562

Fro . 151875 2,027 18.125 C2.2040 iy

s 12,375 1.576 " 13.250 ° 2.332 ©0.719.

St 12.875 - 2.368 14.250 © '1.561 43,434

(Sa 14250 4.085° 7 19.250 . 2.727 - 43.742
N . 10,750 mvﬁi;299”':_12.37§f_'1.iliiQ +2.391° -

Sy L. 6.750 1.785 1]‘7l506;f”~;.118j»y +1.000"

A 15.250 20487 17.625  1.6s4  ‘+2.815

c . 18.875 _42,848'”;;[2z,s7s"j~o;§z7i:}-+3,439

©.0822

.0281 *-

0054 %%
,deé *x
;;0469'*‘f
"99467**

2477

0226 *

0010 **%

.0636 *% :

‘1753

.0130 *

L0055 *% .

@?.f significance at the .05 1evel

signif}cance at the‘.Ol 1evel
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©_» " TIGURE 6

ol

" COMPARISON OF MEAN POI PRE AND ROST TEST SCORES

~ FOR ADULT EDUCATION PLUS. SCRIPT MARATHON SAMPLE

' PROFILE SHEET FOR THE PERSONAL ORIENTATION INVENTORY
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"Results of pre‘and_postvtesting with_the POI indicated there
was alsignificant decrease in 0 and a significant increase in Tc
) and 1,483 anticipated. There &as-a significant increase as

‘anticipated in SAV Ex, Fr, Sr, Sa, ‘A and C. An anticipated

' increase in S was~not confirmed. Nc also increased significantly

‘and this was not predicted.

5

Question 3. 1_ ('

-

. n»What are the significant differences between individuals
S

_ who.participated in the Adult Education program only (1).and those

"‘;who participated in the Adult Education program plus &, Script
'Marachon (2) 70 | | .
Results of the analfsis of covariance indicated that at the
ﬂ;e;time of post testing, sample (2) possessed significantlv greater

- Nc, as. measured by the EOI than did sample (1) ThiS'was

“f}anticipated but theranticipated I(2):> I(l) was not confirmed.
: i

“'fj‘,The Sr score was significantly gregter for sample (2) than

v"‘»,ﬂjsample (1)*
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TABLE 6

COMPARISON OF MEANS OE' ADULT EDUCATION SAMPLE (l) WITH

ADULT EDUCATION PLUE SCRIPT MARATHON SAMPLE (2)_';',‘;

S _:f ustc POST—TEST SCORES OF pOT" AND PRQ.A;;dm:__
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N TABLE 7o W

J ‘1".

SUMMARY OF THE SIGNIFICANT FINDIN@§‘OF

THE PRE AND POST TESTS OF THE ADULT EDUCATION SAMPLE (1)

AND THE ADULT EDUGATION PLUS MARATHON SAMPLE (2)

. ./Scale . EEUREE WithinfSample"-l. - n&"_":TBecween.Saéple;

@

’ z'fﬁyQ;};7:._~‘;%:‘A. - 'Tl-‘ A 7;> ~‘Ti B 3 ';:‘.' B Ry o oo

Coaw om0 T

RN

* ¥

| ‘4'1'”"
A RS
¥

+

*
A
" % i

*

e

***;lT;

*

*k

+
o :*:) ‘
+

fé.s;gnificance at the .05 level,T;ﬂ;iT7'7;

significance‘at the».Ol level‘f;f;‘b

RERE ***significance a: the .001 level.v»




Ancillagy Findi;gs

Correlations o - S . ‘Aﬁk, Q ' ""f. : ,‘*g>n~._f

Using the total sample (n = 14), the following correlations

. were found between the ego state scales of the PRQ and the scales.»

of the POI (significance at the 05 level using a one—tailed test)
K . . L. R R

, CP‘”l"A’.

::fg o lpositively'correlated with:siTi”and'O.’;
-negatively correlated with: ~ Tc, I, SAV; Ex, Fr, Sa, and C. -

. BN
- .

R

"poeitivelyrcorrelated with: Ti and O.

negativelyicorrelated with: tTc, I;:éAVi'Ex,fSr; Sa, Sy; and C.

positively correlated;with:a T1i and 0.

‘6 . negatively correlated with: Tec, I, SAV, Fr, S, and Sr..-

oositiwelychrrelated'withiljTi and 0.

v f'inegatiwelj:correlated?witn;JVIc; 1, SAV;EFr;{S;'Sg;;Sa:"si;1Adlt
'.i; positively correlated with Afr, Sr, A 'and c, and isv .jjyitoii“;;

"‘_‘approaching a significant positive correlation e

L with 1 (os) T N

”Directional Trends for Total Treatment Population _f

sap e
Sy

)

N

R IR
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CORRELATION BETWEEN' SCALES OF POL AND PRQ (a=14) - 3

PR

cccec. N - A A€ - RC. ° NC. -

o

T -

T4 | ..699 *% U619 wk  =l230 741 % . 702 ** . ~.157

' ‘ S X A . L Lo ) . ' . . . . .
.Tg:,. -.699 Xk é.619‘%*/:/{,230v;___741‘§*__,+P702 ;- f.-157, ;)/‘

740 %% 789 A% [Z.154 630 **  .692 **  -.445

734 %% -.786 ** | 139 -.625 **  —.697 ** 451

' SAV- | -iS31%  Z.549.0% 0 .287  -.650 %  —.588 * . 308 '

Sy

Ex’*M“‘—;Aﬁféj%md—g575;#.'ﬂ 1117 -.286 -.343 261

. Fro | -i839 % -.371  -.082 660 ** .463 X . 458 % -

iR

Sa | -.689 *x -.818 #x - .010. .-.388

‘N& [ =

445 . “.282 . T.208 ' -.776 ** ' -492 * . .320

—.5BL A —.620 %% - 619 K%

427 | -.665 ** 343
©.010 S <.609 *  .233
254 ,-.356 - - ~:057  .219 . .-.210 . . - .325 °

S e s e N e e T
430 < 5,487 x 195" ge,237\ L —.695.% . 1,163 . -

LU eas0 o ilas7 L0720 —.247 - 4480 | 690 %%

K

A
LG 594 % . - 642 % 050 .=,417 © - —.537.% 526 %
R R R A R Sl TR

M -

'A:;ifugsigﬁific

" sigalfie

B

I I S T T~
ance”at the .05 level. ' - o

ance at’the .01 lével..



“TABLE 9

. DIRECTION OF SHIFT IN SCORES FROM. -

. PRE TO POST MEASURES OF -THE POI AND PRQ.

Scalé_ )

.‘Adful_‘tﬁ_E‘c-_luvcatioh_": " Adult Eduéati_ph, .'Peféeritage.A Shift :
LT S “.‘P'I't}s.Ma-i"athon ' ’ o -

..-;'_'.‘

.4_»_

+

PRQ.

L ACT

L

.8
- Sa.

8y ...

<.

SAV ‘.. i : . . .
B

P R RN e

RN e s -

OO0 W R ON KRR WO U

NW RN e

oW o Ok wr MO OO0 o0 o

K-SRV CRE SR T

NN >~ o -.,\_l‘.U’l -\_.h_'vb"v-'\‘l o \‘1  N

R NT O VI SO %

L IR O SR I I I I RN SR S

MoH R WO R

O o NHONKMBNOH OO MW,

14,3
4 35.7
437

o 21

- .35.7

L 643

. 14.3
78.6 .

R
“.'64 .:;3 N
857
57.2°
Coe4:
,f:442?9
., 85.7
-57.1
42.9".
e
92.9

57
21
64

35,7
14.3

 _64'. “‘3

714"

14.3
- 92.9
7.1
286 .
14,3
214
214"
214
7.1
35,7
35.7 +
7.1 .
o

14.3
7.1
35,70
- 14.3
28.6. .
21.4

T21.4
7.1

8

61

7.1

»-0.
21.4

14.3

35,7,

7.1

7.1
21,47

= . " Note. '+ = increase, — = decrease, 0 = unchanged.
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- DISCUSSION -

The resuhﬁs?of this study indicate that in fact several signifi—u --5

E cant changes occurred for the teachers involved in the Transactional

>

An 1yais program The program did have K positve effect on- individuals

e

‘in areas that are considered to be important facets of human growth

~and develomment.

Question éne was addressed to the changes that occurred in

the group involved solely in the Transactional An*;ysis in the'

ﬁrCIassroom program. The results indicated that at the end of the ;
'iprogram these individuals were functioning at a higher 1eve1 of
;-self—actualization., There vas an increase 4in time competence,-
., inner di\rectedness,bself—-acceptance, and capacity fot . intimate

ﬂvcontact These findings are interesting in that there was, also-

a significant increase in Natural Child functioning. Transactional

;‘?“analysists often describe this ego state as being carefree, present
;’oriented loving, creative, spontaneous and authentic.' An increasev-~

R was also found in existentiality or flexibilityjin application of

o

lvalues.p 'In reviewing the results of the PRQ 3cores, Critical Parent g

\'functioning, whicb is value laden and Adaptive Child functioning,

]

“which is controlled by the perceived value structure, showed
SN

.“;de

”ases appgoaching significance. It would appear then that o




-fsimilar changeS'occurred. They too could be described ‘as functioning

Athe process of becoming more fully functioning ‘and autonomous._ By

vil_the end of the program the indivigls in. this group could be-

'3xédescribed as being more- (a) independent and self—supportive (b)

fable to live in the present, (c) flexible' (d) accepting of weaknesses
fin self' (e) able to form intimate relationships° and (f) authentic,

’creative,'and spontaneous

"For the group of teachers involved in the same classroom:

‘experience and who also participated in the Life—Script Marathon,,

e

.at a: higher level of self—actualization. The results of the POI

S post test indicated an’ increase on all the same subscales that

.showed an increase for the group that had only the classroom :ﬁ

,experience.» In addition to this, significant increases were

' found in feeling reactivity, self—regard nature- of man, and

'acceptance of aggression. The results of the PRQ showed an increase

: functioning with a decrease in Adaptive Child‘functioning approach-

3 be described as: being more (a) independent and SE%f-supportive,v N

in.Natural Child functioning and a decrease in Critical Parent

2

= 1ing significance._ :,;: ‘,'iﬂ fL'" o o ‘j LT

At the end of the program the individuals of this group could

o -

(b) able to’ 1ive ip the present (c) growth oriented (d) flexible o

in application of values, (e)- sensitive to own feelings, (f)

accepting of self with strengths and weaknesses, (g) accepting

v of feelings of anger, (h) able to form intimate relationships, and

(i) authentic, creative, and spontaneous.‘ Further they could

‘\..



’;135 be‘described-as being leas‘punitive of self and others.

e The results indicated that the four goals of the Life Script ‘
Marathon, as’ described in Chapter III, were achieved Individuals
ngid have a greater‘capacity for intimate contact after the experience..
They were able to think feel and behave more spontaneously. Self—
“‘direction was increased - | - | .

A.major focus of " the Life Script Marathon was upon the private

‘llogic or magical thinking that individuals use to lock themselves,l'
_Linto archaic ways of viewing themselves or: interacting with others.‘
- Goulding (1972) states that in order to change behaviors, individuals
Vmust not only become aware of early decisions regarding their own.
life—script, but they must also make a redecision regarding these.:
ﬂ‘perceived messages.' Life-scripts are most frequently manifested by

‘ Adapted Child behawiors that are often in response to internal

’ Critical Parent messages. Those individuals who participated in’ the’i

C'A-tife Script Marathon showed a\decrease in’Critical Parent behaviors:¥
5,and a. decrease approaching significance in Adapted Child behaviors.
F'As individuals grow to be more script free they can begin to interact L
~V“within their environment more authentically and spontaneouslv.Av

The individuals uho were in the marathon did in fact show an increase:s'

.Thin Natural Child behaviors. The results indicate that the therapy |
b‘fwas effective in focusing in on- the private 1ogic of the participants,'

h.’facilitating psycho@ogical redecisions,-and supporting behavioral | |

7changes. g

e

_Questionjthree;was”addressed to;the‘differences that ¢




-, between the two treatment groups.- Significant differences were

'fd'found in Natural Child functioning and self—regard. In both instances,t

'7itthe group who participated -in the Life Scri t Marathon as well as

' having had the classroom experience, scored higher.A

In planning the program, John Daley, the course instructor and

‘,;therapist, wondered whether adult education and experience in a

. therapeutic classroom would be sufficient to bring about significant

) psychological and behavioral changes, or if more intensive redecision

,Qwork was needed Although many changes occurred in both treatment

group

s, the areas most affected by redecision work were. (a) autonomous

'spontaneous functioning which invites authentic contact with self and

'f others, and (b) self—regard which indicates that an. individual is.

3 more

in touch with and accepting of his personal strengths.7

The classroom experience involved approximately 80 hours '

:f:of experiential 1earning which was both an intensive and an. extensive

'operio

d of time for participant involvement. With this amoumt of

exposure, 1 find it understandable that there were only two' signifi— B

. cant

¢

differences between the two groups found on the. measures of

B growth. It appears that- much of the growth occurred w1thin the

) ,.class

room experience. With the additional 20 hours spent in the

}marathon, individuals became more aware of their own: uniqueness and

potency, whi h in fact was a major focus of the Life Script Marathon. .

. In reviewing the test results of all the individuals involved

.in bo

B '932 °

v
th groups, 797 of the group increased their time competence and

f the group were more inner directed at the culmination of the

.-

e 9
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.program. These two. dimensions provide the basic’ measures of self-

’attualization._ An interesting finding was one individual 8 pre testa

‘scores were in; the pseudo—self-actualizing range, as defined by the

POI. Post testing indicated scores within the self—actualizing

range. Pseudo—self—actualizing is viewed as being as dysfunctiona1“

’vas non-self—actualizing. The above mentioned individual showed a.

‘decrease in both time cémpetence and inner directedness. Considera—

tion of the above information shows the results to be even more'
conclusive when focusing on the desired direction of shift.

An ancillary finding to this study was the correlation that

was found between specific ego states, as measured by the PRQ, and

-particular scales of the POI. The- PRQ is a new ' instrument and its -

°fcorrelation to other instruments purporting to measure similar-
_traits has ‘not yet been’ fully researched By using the scales of
| .gthe POI, the correlations indicat:e that'
| : ,1. High Critical Parent functioning is time incompetent and B

) ,other directed, is not growth oriented, is rigid in application of

B values, is insensitive to the needs and-" feelings of self, is unable S

,to accept self with weaknesses,‘and has difficulty with warm inter—»
'::personal relations.i_’ ;p:' f: h _ *‘;" '.‘*
({:2.' High Nurturing Parent functioning is time incompetent and
other directed ‘rejects the value of’ self—actualization, is rigid
=fin value application, has low self—worth, is unable to accept self
o with weaknesses, sees opposites in life as- antagonistic, and has

difficulty with warm personal relations. o
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3 H.igh Adapted Child functioning s t
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ime incompetent and

a other directei;is not growth oriented, is insensitive to own needs

and feelings

o

' _other directed is not growth oriented ia insensitive to own needs

b gh Rebellious ‘child functioning is’ time incompetent,‘

is fearfnl of expressing feelings behaviorally;'and has

N

~

- and feelings, is fearful of expressing feelings behaviorally, has

flow self—worth, is unable to accept self with weaknesses, sees

opposites of lif as antagonistic, and has difficulty with warm

,interpersonal relationships.

5. High Natural Child functioning is s
*and feelings, has high self—worth is able to

ensitive to own néeds" -~

accept feelings5offf

ger orx aggression, and has warm interpersonal relationships.

These findings contribute to the construct validity of the PRQ

’zThe descriptors that have been applied from the POI to those five

‘-scales are- consistent with ego state function
Transactional Analysis theory.»
Basic to the program studied was the ph

. is facilitated by experiencing the concepts o

s as outlined by

ilosophy that 1earningh

f. Transactional Ana1y31s

’:rather than solely theoretical instruction.' The.program was process>

' rather than content oriented. Teachers were
- ment whereby they could experience the therap

Although the POI and PRQ were used as ob
growth, many of the participants verbally rep

ihad had an important impact on them both pers

involved in an environ-— '
eutic classroom;-_"
jective measures of

orted that the program

onally and professionally.

8
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g‘I found this of interest as all of the teacherthave been activelyum

5

_invqlved in classroom teaching and had this”practical background

L
v

"experience to aesess the application of the theory they had experience&

Some examples of the summative statements made by teachers at

r

the end of the program were.m" - : L
i "Why didn t I have this when I first started teaching?" A

‘ "This should definitely be included as part of the teacher C

_training program‘"

.nw?uWhat a therapeutic environment.'ufiﬁélt?i?ké:lgﬁtgiﬂs~én¢;.
1‘81V1ng my all ":‘ ' - T e
y "John was a powe“rful model for the theo‘ry he was teaching;‘,‘-,.‘ﬁs‘i”
_flalstudent l was able to risk exposing and experiencing my potentialt" .

This will enhance the satisfaction and joy of teaching by

Y

1.eﬂr10h1n8 the student—teacher relationship "7"'"

The above statements .are; a few of many made in evaluating the

. _‘i o

- fcourse. As a total class, the teachers felt the experience valuablel}

'}enough to request “hat the chairmanxéf the Educational Psychology _.j

4 "fDepartment reoffer the course thve following summer. 2

In conciusion, the program appears to have facilitated the ”f>:f7f,~%>f'

e
’-

;:development of several dimensions of personal growth of the partici- ifflf?*'

fpating teachers. It is possible that a similar frogrhm incorporated -”-»~
'.into the teacher training program, would be uSeful in preparing .
V'?teachers to enter into classroom teaching as more fully functioning
lﬁ:individuals, aWare of their potential and utilizing their potency.';ag
It is my belief this would enhance teacher effectiveness and |

. Vr.‘

P SN
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#‘?: .

* and satisfaction' and w0u1d promote and engender senaitivity to the.
affective needs of both students and’ staff. . ‘

’ . % N
o . -

Suggestions for Further Research - j”

Listed below are aome of the posaibilities for further research-
c -(;:?A ; .
'“‘l;,f An experimentally controlled study is indicated to assess

the generalizability of, the impact of this program.

'h 2.' Although teachers reported personal and professional gro'th

. and an increase in growth was measured research is indicated to

P o

study the 1asting effect of . the changes.'.'

f]3.l Teachers did change through involvement in this program. L
Further research 1s needéd to determine more precisely the major 7"

T e
reasons for the change.4

s

For eXample, was’the change due to’ the'

together, the classroom environment the Transactional Analysis

- - P

» theoretical framewark ,or other factors?

pA}“’ Teachers wereninvited to experience a therapeutic classroom. e

- -

0

N

' The prOgram facilitated growth of the claésroom teacher.
b st ' S , o

vstudents.;”o f;j, :i”*;;ir v““f;.’Upf' h'_:.iv;b_ﬂt_e T

>ft&f ;;h In research by Amundson (1975) it_was reported that the-

slower om*'behavior prdblem students

.




”f=§?;vfon the impact a, teacher program might have ?n a variety of c%assr

_;- e:f:tsituations wOuld be useful.cﬂ,;m;ﬁ-=

ibetween specific scales of the POI and the PRQ Mqre T

L oen =

research is indicated in this area.-ﬁl”“

&

‘f7 An ancillary finding to this study was the correlac1§n~;
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" A TRANSACTIONAL
ANALYSIS PRIMER
A}John: P. And'e'rson

: -The purpose of thxs arhcle is to show some of my personal excitement and enthusiasm for
Transachonal Analysis as a professional tool. It-can be used to help people discover the. infinite
" possibilities for growth and development of their human potentials. It can also help uncover.
psychological and emotional blocks’ th.zt keep growth possxbllitxes[l‘o‘cked in at mdxwdual group
and organizationaldevels. .
: In my work with md:wduals, m group counselmg, and in. the training . and teac}ung of
professionals — teachers counselors; ministers, social workers, medical doctors, psychologists, ..
‘etc. — I use Transactional Analysis as a theorehcal framework In 4ddmon I use Cesta.lzq, farmly '
. sculptunng, and psyohodrama "
_ I find Lcan®i §é>"l'raxnsactxonal Analysxs as a. framework to get some clues about where |
- ',_people are hurtmg in their’ hves where they are having fun and enjoyment, and where significant "
~meaning or lack of meaning is. occurring in their lives. 1 use it to check out their-awareness of =~
. themselves in. terms “of possxbxlmes ‘for growth, meaning,. fun, creativity, joy, spontanexty,'
curiosity; love, exbiteinent adventure, decision-making, nurturing, learning, reality- teshng, and
~ the abnhty to live | fie,@p the here-and-now as well as in the anticipated future. o
It can help persons to-become more.aware of thetr pOSSlblllt]eS and to explore and examine -
\what they are domg to- and with themsel\ ‘es wnthm their awareriess and outside of their
_-awareness, It is'a means of exploting creative options and- alternatives for using awareness of
self for more creative, fun-filled living. It can help people in the group settmg to practlce hvmg,
the creatnve optxons thew lmve chosen for themselves : : :

I I\’TRODUCTIO’\‘ TO TRA\ISACTION-\L A.NALYSIS

.-\ Transacnona.l Analvs:s is:

1. a system of arnalysis developed from the work:” “f Enc Beme who saw u: as an -
'extenslon of. psychoanalvsns NP ~ S

2-a theorehcal framework emphasnzmg the followmg R T
- a., “selves w1thm, mcludmg Parent, Adult and Chlld |
b mterachon( transachons )between people and betweeh various “selves w1thm
Loedan mdxudua]s ‘existential position.” ‘ - ‘ '
d a preconscxous hfe—plan (scnpt) o

S . ) f: . B ‘ ) A

g 3 a method of using a group to faCllltdte growth of the mdxvxdual in’ the grOup It is -

" nota kmd of sensmv:tv trammg it is not a “group therapy

. Itemphasxzes . LA e S . R : 7
- a. the person s ablhtv to change hxmself The group facxhtator does not change;__'
L the person he onl) ledds h'm.to a pomt Where the person decxdes to change L




b penmss;on It is the process of changmg the Parent in a persons head who

. ‘'won't give him permission to change or be different from the way he is, to a
"nurturing Parent who gives his Child perrmssxon to change end nurtures his
Child as he changes and grows. : i

c. the individual’s control of -his “selves w1thm and consequently his emotions
* and social interactions. :

" B. Basnc Theoretlcal Assumptxons in Transacnonal ‘Analysis are:

l ‘Structural Analysis: “selves within ourselves and others.”. All people have three

‘persons within — Parent, Adult and Child. These are technically known as Ego
States. An Ego State denotes the: habitual ways of thinking, feeling, and reacting

that occur together. The division of a persons personahty into three Ego’ States

(P. A. C.) takes the followmg form:

Hi‘r

who raised you..
- PARF;NT FUNCTIONS
. Sets limits,” a :
"ii. Gives advxce '
i Dnscnplmes |
iv; Guides.”

'v. Protects. B S
- vi. Makes’ rules and regulatxons ‘about ‘how life should be: the do’s,

have-tos can’ts, wins, loses goods and bads

Wi, Teaches how to's. "

Vit Keeps tradltlons (Cod Mother Country, apple pie, etc)

o ix Nurtures“ L Lo
x ]udges ‘ o R

o xi.- Criticizes. R A LT g

The functlons of the Parent are nexther posmve nor neganve How the parents or. :

v sngmﬁcant others use and commumcate these functions to the child determines to a

large extent how the child views the parents, authority, and society. Our institutions

in society are primarily an extension of the parental functioning. The Child in the
persori can-decide to-accept, reject, or go. back and forth and not make a declsxon
'about. what the Parents offer. One of the major goals in. working with’ the internal
-~ Parent’in’ individual or group counsehng, or in;a. teaching experience, is to help

the- mdwxdual to discover and be aware -of his. Parent and then to sort out what
. makes sense and what doesn’t, in. the here-and-now reality. Itis important for him

PAREN T: The Parent in you feels and behaves i in the same ways you percexved_
' " the feelings and. behavxor of your mother, father, or sxgmﬁcant others

don«ts always, nevers, shoulds, shouldn’ts, .musts, ought-to’s, .

79

- "to be able to.make decisions; to update his attitudes, behaviors arid feelings in terms - .

*.of what works; to help him' live life in‘a more meanmgful way, and to know: he can

live his own lee, not that of hxs parents‘ :

) b ADULT. The Adult is the part of you that ﬂgures out thmgs by lookmg at the

_,'make decxsxons The Adult 1s unemotlonal and is c0ncerned wi

facts. Tt is the part that computes, stores memories, and uses facts ;
h

-
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w}mt ﬁts or whgt is most upedwnt and nseful ADULT DOFS
NOT MEAN u\funz

ADULT. FU\CTIO’\S

i D.1t4~g.tther1ng on the .1rent Adult and Chxld e. g, how thc
~  Child feels and what’ he wants; what "the - Parent says, fce]'~.'
or reacts to; what the mémories stored of past decisions in
““the Adult have to say;und. what the thcrnal situation in the
. here-and-now supports. : , : ’
‘,'ii,.Sortmg ont the best Jlternah»ex fmm this ddtd collection ‘
* The Adult computes, if a°decision is veeded, as to which
data to use or dec:des that the data are msulﬁcxent for makmg
a decision. o : . :
" iii. - Planning steps in the decmon-makmg process
‘ a results wanted. . "0 -
'b. the best way to go. .1fter tl‘em
c. first step to get a result ‘ L C .
©d. action or alternatnea lfdeswed result is nut achleved BRI
. e. recyclmg process ' s |

. :,Ea(.h person’s Adult has 1ts own way of functmmng .md mav or may not go throucrh
*this kind of process if¥inaking decisions. These . are processes 1 have ‘observed: in -
‘making my own decisions as well-as being a part of the decnsnon-makmg pmcess of
others in c(mnSelmg teaching and consulting work.

The Adult works with the Parent, Chnld and Adult of otheérs to make chmons
Adult words and phmses are: “Now I sce the way it works Hear vour Pdrent
Adult, Child.” Thls is practxcal smtabi( u)rre(.t useﬁ : '

‘c CHILD: . - f . A
ﬂ ‘The Chlld in you is wh).;t you_were when vog, wexe very young.

There are many thldre'ngmude uis from the’ past They. are known
' collectxvelv_ as the. Child. These children h.ne the same feelings and

~ways. of behavmg vou had when you were little. The children may - .-

© of your internal Parent. so as to. please your internal Purent). The» :

Conformmg ‘Child is (alled the Adapted Chzld

'On the other ha.nd your’ Chlld can be natural lmmgn spontane0us
'creatxve carefree fun- lowng, exutmg, adventurous; curious, trusting
or jovful. The Child uses words,%xke “Wow! Gee! T want, I enjoy,
Ican’ I will: I'won't, lc.ml : S : .

_ . " be angry, rebellious, frightened, or.conforming (under the influence

" You are all thfee persons. “All three are lmpurtant \o ego state is better than any
... other. The situation and the Adult determine what is appropn.xte It is desirable to
R Ahave your Adult functioning.all the time to be aware of the Parent. ‘Child and the
' situation so that the Adult can help with the decisions. The Adult can turnoff the
.~ "Child or the Parent or both You do have some control over your emotions, This - :
. is-not the same as suppress:on or repre.«mon It involves the changmg of’ ego states.

CHOICE and DECISION are the key words.— frcedom to be ()urselves To choose |
' hmy we wxll feel thmk behave: m a g,xven ﬁltuatlon to be awure Qf our. chonces and
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the decision we have made and to be aware of many other opnons and a.ltematlves
‘is a fulfilling life-style available to those who attain this freedom. '

] Transactions: interaction between people and hetween ‘the various selves within.
~A transaction s a verbal and/or nonverbal communication between two or .more

' people. It can bé an exchange of friendly words’ or_angry blows. For example,

“Hello, Dick.” “Hello, John.” The Parent, Adult or Child in Dick responds to -

the Parent, Adult, or Child in John, depending upon which one said hello. A

LN

‘conversation is a series. of transactions, The transactlons can be Parallel Crossed .

or Ulterzor

In the examples of transac tluns which: fnllow the arroWs tell the direction in which
the communication is gomg :

Can Parallel

o



N ) -

Here\is an example of a conversation that demonstrates Parallel, Crossed dnd
i - Ulteriar transactions: :

SR A ThnsistheDoefamrly" o I Coe e : ) k ‘
! '~ Parallel: Parent -Parent, Parent-Parerit g : - S
’Mother (Mary) Our family js a very proud family mth a long tradmon The .
~l/ TR fact that my mothe ; _ ,
B

. Father (Joe): ' :

. generation to generahon

. AParent Parent Parent Child

_ . children. I sometrmes have to, remmd you of ruly tradmons
but you are just wonderful to me.

' Yes, but I wish sometimes you would let us. work\it-out. ¢n our
~_own. I wish'you WOuld let us rars., ]ohn and Sue a Ltttle Joe
- ..our way. ;

~ Adult- Axdult (but actually dxrected toward the Chlld) Chxld-.’,
Adulit.

* Joe, you are. startmc a ﬁght w:th Momma Lets go to bed (and '
-have some funl). .. o : ST
J 0K S )

3., Conmmmatzon ‘this is your Ch;ld acceptmg your’ pa.rents or. sxgmﬁcant ot.hers '

R - prejudices, opinions, and feehngs as your-own, without éver usmg your Adult to
: che;ck out the facts for you. This ¢ can lead to dlﬂiculhes .

o P Example from the Doe farruly PRI . o
e .Mother " Sue, all blacks, Jews Cathohcs strangers and forergners are " -
L " 'not tq be trusted; they are ng good. - :

» Grandﬁta:. '_»Thats right,“Sue. . This family is very proud of 1ts trachtzon of a
g L keepmg close fnends and famxly with folks hke us.’ -
Sue: ... OK R . ' ‘
. Joe,Jr: - - (at school dunng lunch time): Sue I would hke you to meet '
IR Mike. Mike is my ‘best friend. I like Mike! . - o ~ :
* Sue: S Joe, you know what Mother said about blacks and strangers
L ~~ and Jews and Cathohcs and forelgners’ , -
" Joe, Jr. S | hke Mike. I don’t care what \Aomma says. v
Sue: : , '. -Im gomg to tell \Iother when I get home -

Sue’s Child has boug,ht Mother s prejudlces and Joe’s Chxld has ’found a black fnend .
" that he feels good about, so hrs expenence does not. check out with what N‘of.her saxd.

'.’"'Strokes a recogmtxon of one’s enstence by a fellow human bemg A stroka, can be ’
) ‘verbal or nonverbal or both. A hell‘o, wavmg ‘of. the hand, a smrle, “I-like you, *a kxck

U S 7 e

-
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- . s T a . . . ‘. o . .
mples q)fst_rokjrlg.- Ev.eryoxxe’ng_e,ds',snme kind of stroking, whéther

- pledsant or unpleasant.

LA sti-oké that

_éw)ol}e_s‘va,fegling of I count, you.count,” or “I'm OK You're OK,” is a

- positive stroke. Eic’pressed,lm{ing,“cénring; respecting, knowing, and responding.toa -
Lo : . e ' ' ' : T ’ ‘ ) :

. need are positive strokiog. Example: aspontaneous hug. © . . - S
' A‘stroke that bljihg's.'fo‘r.thya' teeling of-“I'dori’t count, I'm not OK™"is negative stroke.
. Expressed hating isa negative 's(;g_ke’.-EXnmple; “Getaway from me, Lcan’tstand you!”
" Aconditional stroke is astroke given toyou for what you do. Example: "“Johnny, ifyou.
- take off your shoes, Momma will like you.”. oo T o

A0 uncond

. nearyou.” . .

itionais?;dkb is-h‘&@ro’ke given t0.you for being yqi:i, Example: “I like to be .

LR t
Sey#

" Strokes hré"riecess'a'ry for p‘}-\ysi(zulund\ﬁivén'tal health. There are st_udies of children

- in' foster ivstitutions that suggest. that Without physical'stroking infants muy die
. because their urge to live decreases. ° N

. Thrpughduflyéur' life you need bhysf'ga]‘éérbking.}\fs you gi'bi{v up, syfr;bolic or Word S

" stroking becomesa su bstitute for thephysical sfm]gi,ng you got when you werea baby. )
o S}t‘r"'vokingjfr)r being is 'in‘dst importan.t;fl'drvyourCh‘ild, s well as for doing, Enjoyirig -
- asking for positive strokes and unconditional strokes isaveryimportant lessontolearn. .
" You. need’ t'of_'take"responsi_bility for ’mzﬁing ‘sure.you get the kind of positive, - .

’ unconditi\og'al'»st.rdkgls;-ydij"'»‘yanvt’ and-neéd” :

" Giving positive, unconditional ;strgk.éy{s v"é:‘ry.irhpo'r'tanf. It helps you stroke yourself

for helpin _ S, K S
~and for, the“thihgs"yo’u’wli_ke,g_r!:d{_ehjoy ‘about you. It is exciting-to grow with strokes -

- and strokes and 'st_'rv‘okesj!_;a' R ) S SR R
* A Look at Stro
- "F'fa'_tl_ief_:'_ L

L

Mary

T S‘l;é:‘q
Lo A\rla,r);':

5. _E:tiste'ntial‘v‘pr'_ Basi » ,
- - experiencing himself and other people. The general view or basié stance the Child * =

P —

- Ldidn't like the beans, Mother, . . -

g others feel

- 0K, Sue, how about tasting them when {r\"‘c_o"ok them again and
“see if youfeel the same way? N L :

blood.”

a

good abOut't‘}_i/,emgé!ves,Y ou can stroke yourself for being yor |

king in The Doe Family: -~

.Maryﬁ,tﬁat‘ bf'\_)vfas a ,véry’ 'goé)d_‘_‘di(i_x»r{er'¥just3 a little rich for rﬁ};\ ,
I'm glad you enjoyed yourself, Joe. .

»

! \

¢ Positions your Chxldm you has his own way of lb($ki.ng at-and

-~ deeides is called Existential or.Basic Position. There are four basic positions.

(1) I'M OK: YOU'RE OK. This is't;}é;h‘eagghy"posm S
A2 M OK: YOU'RE'.“\';O"I.'_O’K’._;TﬁiS isa distrustful positionk Itisa position takenbya -

- Child who is suspicioiis of péople.

(8) I'M NOTOK: YOU'RE OK. This is the position of the Child who usually feels low -

. .or depressed.

© 7 (4).TMNOTOK: YOU'RE NOT OK. This is the position of a Child who feels that life
just isn’t any.good, and he.may even go crazy to escape, it. L c

. 'f‘AA"pérso.n whoge Child f_eéls NOT OK becomes more used to négativé_strokes_ thén\
SR to positive strokes. He refuses to accept positive strokes because he feels he doesn't -
© deserve them, He goes ‘out -of his way to collect fiégative stroke§. He may really

e

e wangi?cqmpiimént_s,? but he feels uncomfortable when he gets them. He is not used

LN



to them, and when he gets one, he thinks the person who gave it must not be very
- . brightor must‘want something. ~ . . B IR

~ On the!basis of our existential positions, we set up systems-with others. These -
' :.‘“‘s‘)?sbt‘embs'are manifésted in certain, j_ntc{e;actions“(traniactions), which result in feelings. ©

a ’ E

B o @

“Thus: Person A: "'.I'c_o'ijx_qt, yb‘u dQn'?'t."';‘-';_ \ s - R
~ -Person B: "I don't count, youdo.”. . ;- N\ o '

' Certain positions do not go well with other positions oy :i"l"cing‘-'télr‘m__ basis. “I count,
= you count” may not fit with thée existential positions of\cthers with whom we must

- relate. Hence, if an indiyldual'goes, into therapy and gets well, he may no longer .
| “Rt*with his spouse, fa?il'y_g:r'ﬁ'iends. ,’Ifﬁfeesposl;ibili"ties arise: - o - d

“(L) Hecanchangeback. - °  .p i L

SR (2) They m@a_y\éhénge“fto'“luérd'u'n'i:,‘ you count.” ] oo

" (3.) They may bréak up® (“He was a good man and 4 good Kusband before he saw
o8 Stamps-ahfcni'" Rackets: storing ,upfbgd'v.f"eelit;g's‘;o;-gpod feelings as ap’fexcﬁse for doing
'+ .: .- things you might not otherwise do-is stamp collecting. You cin géjlect stamps from
"+ -yourself and from others. When you get enough stamps, you can cash them in for a’
Lo “PRIZE™: -free. coughing spell after: smoking, g.tmching‘someonefli,n the nose after -
S taking a lot of insults Or'}i’urtgfaﬂowing yourself a relaxing time after a productive,
. Brown stamps are for bad feelings, and _Goldi‘s“tqr‘hbé:a;effo; good feelinigs. . . e

et

. Brown stamps: the art of collecting Hurts and insults {real or imagined) until the ' -
e victim feels ready to cash - thém in for a free drink, ‘ai-frei: »tempe‘i;"‘_tantni‘m, a free - a
* divorce, a day off sick, a-free run-away, or a free svicide.. .- TN L e

v L DR o ’T”'l“ ::.,m_
R V'An_lexﬂample from thefDQ‘e family: -~ o0 LaalE o

- . JeeJr: . Mother,I dont thinkyouloveme.. e
o Mother . . OfGurselloveyou Joe.Donitbesillyt .
0 od, T n,{,‘dj "+ How ¢an'you'love me when you gét so madat me? L
' Méther;.'f' i ,,‘_jrlldget“"m"ad,‘b@*éausé;l‘Iby,éj‘{you.-:,‘I",.waﬁ;’t you to.do thmgs nght T

- JeeJrs " Youmean you onlylove me when do things for you? -

S

" Mothér: " " You know that's ot so; Joe! D T
o JesJri o tissoandlhateyoul o hooo o s T
U .Gold szag.gs.-";g;;;ngz‘;;p'samg-gosd’;{fee;igpg;"‘fqg;ab;n‘g~tm‘ags’§ven that you feel good -~
--about. You.can cash in these gold stamps to buy yourself new clothes, a night on - -
55".'the‘towr!. arelaxation.. - : L SRR IR a T SRR S .
. “Collecting stamps is a way of trying to.help the Child in _\'du‘_-feél_OK.alf:your"ﬁgsié“ o
.+ Pposition is I'M ‘OK: YOQU'RE CK, you' will not collect stamps, brown or gold. . .
e In]thi_s;pps_iﬁo;gyou,:do not need excuses for what you feel or.do. You have decided . N
.~ 'tobe OK'and you are_.~_t_i_ofrn”atteriysiha_th'ap'p’ens toyou. o o SRR
b ‘Bagk’}éﬁ-'ar'é‘h:ab'i_t'ixa'l'- ways. of feéliri"g?)ba‘d/j‘thﬁttyqy learned  from your parents or i
whoever ‘raised you.’ They are your parents" feelings,. not yours, but you act as if
* . they were yours. Did'_yogr;parenfs-feel' anxious, depressed, confused; guilty, fearful,
.. .nervous, a’ngry_xVhen,prgs;hfe}br "‘tensiOn“ was high in your family when you were - i

o o

o . - . : . . - . . = " Y
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a child® Wa¢. ‘dult action tnken -&o ellmmate the pressure or tensxon"‘ If not, they e
probably taught you a racket " e 7‘" p/‘ o

Rackets and stamp collectmg onrgmate from the NOT OK: Chll,d of your parents

. wl'uch yourr Chﬂd uses to keép fro takmg construcuve,&ctlon ot

ST ‘Ways af Structurmg Ttme we-all need strokes. We need to be with people in order

to get strokes. You-are dne 6f the peaple with whom vou spend your time. Hopefully,
" you are one of your-favorite people and give yourself positive, unconditional strokes X
when you are with yourself alone, as well as when you are with other people. The
way you fitl your | time will depend on which of the “four” basic positions your Child
* has taken and on what kind of strokmg your‘Cluld wants from others. = ..

‘ Your greatest need rs to be close’ to someone in a. lovmg relatmns}up Thxs is ca.lled
intimacy, one. of six‘ways of filling time. The.e are five other ways. You use them
because you canxnot be mtxmate with everyone.: Your C}uld in you may not feel
; b sure that he is OK (lovable) You may feel afraid fo be warm. and close to anyone. .
If so, you! ‘will use the five other ways to fill time with people, even though your
greatest need is to be clos¢ to someone in a loving: relationship. - '

" Your- Chxld may settle for. ways of gettmg ‘along that seem to him safer less
frightemng, than love. In the I'M OK: YOU'RE OK position all six ways of. -
. structuring txme are used to bring variety, entichment, enJovment to selfand others '
Spendmg your time affirms your and others OKness. .. .~ -

.a’ Withdrawal: :You W1thdraw when you are present phvsxcallv but absent menta]ly_
- from the people around’ you. There can be maxn reasons for withdrawal: fear:
. of getting hurt; menta.ll}, leaving a lecture ta ']:hmk about an idea that struck
_.you; tallq,ng to yom-self if you are angry in order to cool off; goirig sorné place
else”in your mind, e.g.; you are at home when you are physically at ork, at
" work mentally when you are at lome, or with- Joewhen’ you are physnca.llv wrth '
: ]ohn or davdreammg You are not expressing the) 1ere-and-now

b, thuals Thé second way to £l tirne w1th people is Ry ntuals.v A ntual isa ﬁxed_

o ‘way of behavmg toward other people a transaction, or set of transactions that, -
- almost everyone usés..For example, Took- at the way you greet your friends. You
o "'may say. somet}ung like, “Hi, how, are ya domg’ “Your friend may say, “Hi,'I'm

" fine. How are you" .You may, say' ‘Fine, thanks.” This is a fixed way of behaving,
“’an example of one of our many greeting rituals. Each remark is a word stroke. _
" If people do not return these strokes, we consxder them unfriendly or even rude.
o Ifyoul have good manners, v ou are probabl\« a good strol\er You can be depended
S on togo. through the ntuals : .
e Actwmes Actxvmes are programmed ar spontaneous actions. between or among
) ."'v.people They ¢an be para.llel such as sknn eatmg, or cooperatue such as tenms
. sexual mtercourse, work, etc. o~ = C
ad Pasttmes A fourth way’ you can’ ﬁll tl' e thh people is pastrmmg Bull
i ._sessions” ‘and - gossxp -are @examples of phstimes, Some have names, such -as
“Ceneral Motors,” a: pastxme in which people talk about and compare cars..
L “Who Won ‘involves 'sports. You can name many other pastimes. They are .
usually pleasant ways ;of exchangmg strokes ﬁllmg time, and getting to. know.
' "f.people “Making Out/ is a pastime of teenagers; it may- ]ead to a loving closeness
(mtxmacy) but it ma!v be done thhout any.real love at all. S :

Cames. A game is unconsaous but lets the~ player colle(.t stamps Vﬁ hen the

ol
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_same transactions are consciqus, this is a manipulation, not°a game. Peuple may

" " get some unpleasant -unexpected érnotional ‘pay-off "(e-g., hurt, anger, ‘guilt,

~ confusion —“stamps”) from their transactions. These may ‘be unpleasant, and
7. they arelikely to be familiar. A “game” consists of three parts: ‘ '

. (L) An ostensible transaction (usually Adult-Adult). . co
{2) A hidden (unconscious) transaction (usually Child-Parenf or Child-Child).
(3.) Asudden unpleasant emotional reaction (“stamp™.. - - . oy

" Games are named on the basis of how the player feels when the gameé is qver.
‘Games help structure time, gain us strokes, give us “stamps,™ and’ reinforce"
existential positions. Over ninety- games have been described. Some of the more
~, common games are: If It Weren't For You, Kick- Me, and I'm Only Trying to -
- Help. (See Berne, 1964.) ST S e T s
~_Certain games and pastimes seem to g0 together. For example:
- .I'M NOT OK is reinforced by - 4} - o ’
Strokes —Kicks (negative). -~ . ‘. e
Games. —"Kickme” = ° . ...0 T 0
- Starips  — Feelings of bé‘ing'hu;t, attacked, blamed, abused, or rejected.
-Pastithes — “Ain’t it awful.” T R e
N . - “Look what happened to me.”.- ST
> 07 "My woesare greater than yours.™

- in.giving, sharing, taking risks, and trusting. This is not the same’ as being -
- involved with things (e.g., watching T.V. together), involvement with- too many
* ' .people’(so one can be intimate with none); mindlessness, or sexual activity. ‘
- . Intimacy is a “union of personalities,” the mutuality of two people in 4 shared"
. identity, ‘It results in a mutual verification through /an experience -of finding
- oneself as one loses oneself in another. © . .- . S L R
. An intimate relationship requires certain ‘qﬁalities}o{j each individual as well as

g Intzmacy This is characterized by the uniqueness of both pa.rth,ers, a’mhfpé!ity'

of the interaction between them.-Intimacy grows as people dare to risk greater

.. openness; learn ».to‘_béfeImOticmally,pres'ent to one another, and develop a high -
~ degree of caring for one another through a climate of trust based on commitment

... toopen-ended continuity.. =~ . L e -
. Intimacy is like an instrument of many. strings. The music which people make
together cornes from playing a variety of combinations. of strings. The important
. - thing is to _di;cover:the"péxjﬁculai" harmony. and melody of intimacy which is
-~ most satisfying mutually for the geople involved. The music patterns will vary -
at. different periods in- the relationship. At various times the music will be
- interrupted by silence or disharmony. ~ . - PR
- /FACETS OF INTIMACY N
SRR Sexual expfe$$i6n of caring and enjoyment of eachother. . o LR
" ii. Emotional: the depth awareness and sharing of. significant meanings and -
. feelings. The touch of the inmost selves of human beings. Being tuned to

E)

.. ~oneanother’s wave length. Child-Child communication.
- -ifi. Intellectual: closeness in the world of ideas.”
iv, Aesthetic: sharing experiences of beauty.
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“v. Creative: shanng the expe-nence ofcreatmg T '
vi. Recreational: relating in experiences of fun and play
vii. Work: the cluseness of sharing common tasks '
-viil. - Crisis: ‘closeness in c0pmg, with problems and pain.
ix. . Conflict: facmg and struggling with, differences.
~ x.” Commitment: mutuality denved from self-investment.
7 xi. Spmtual the we-ness in shanng ulhmate concerns,
xii. Commum(.ahon the source of all by pes of true intimacy.

8 Injunctlon Counter-lnjunctxon located in the Parent are feeling messages fears,
. wishes, desires, anger — that your pareats felt prohibited or inhibited about as a -
. child. We call these feelmgs messages Injunctions. These messages are irrational,
: ‘expressed preverball» -and nonverbally, from the angry or frightened Child of the
. parents, usually the mother. They vary in range, area of restncnon mtensnty, and_ »
’potenhal for damagmg eﬂ'ects : : : .
' Examples . : .
_ -Don t be you, be me or someone else (male female black)
Don t grow up. ;
Don't be well, be sick.
~'Don’t be a child, be grown up.
. Don t-make it, don t be a success‘ ,
- Don 't be close to people. L
" Don’ 't be sane, be crazy.
: Dontcount be ummportant T

- Don't think/feel what you. thmk/feel (angh sexx,, happ), good) thmklfeel
o on]y whatlthmklfeel . .

A Counter-Injunction is a message, usuall\ in the form of a s!ogan from vour .
grandparents or from \vhoeVer ralsed your parents or p.lrental ﬁgures
L Examples ofInJunchon and (‘ounter-Injunctrons
" From Mother s Child: Don t be you." ‘
" From. \1otherc Parent Be a man, my son.’ .

The result may be. homasexuaht\ forever provmg one’s sel”f as a man or .
' mthdrawal (hve alone’ “and being lonely). . v SRR

- .ﬂ,"F rom \!others Chlld “Don’t feel good he unhappv. o
" - From \dother s Parent God helps those who help themselves.
" The result may bey i person’ lool\mg for ways to make hlmself mxserable
S F rom Mother s‘ Chxld Don t grow up '

: T""'I']’le reault may be a person who works hard but never m‘{kes lt c
TheDOeFamnlv eI e T e Lo
Sne \1omma l am SO angrv at my teacher . S :
Vlomma Sue we don t get .mgrv m tl'(; famll\ i e

N
2 R
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Sue: - Illgo tell Gmﬁdma' Grandma Imangn’ e '

_ .Grandma lt s alnghb to be .mgrv and blow up once ina whlle. Sue!

" .

9, Scnpts Counfers'cnpts and Epnscrzpts a Scriptis a pre-conscmus hfe plan, decided
by the child before age 8or 7. It is based on injunctions and counter-jinjunctions,
consequent exnstenhal position, and msufﬁcuent mform.xtxgn. Since it ls decxded :t.
can be redecxded . : ,

We hy pothesize the develc)pment of the. person s xcnpt as follow<

: Injunchon§ & Counter-lnjunctnons\ |

""Existentlal Position —————— -3 Décision -—-————-—-——> Scfipt,.f .

'+ Withdrawals
o : _ : : T _ Rituals -~
S S Activities .
. e ' : ’ e Pastimes
. Games
, Intlmac.y

A Counterscnpt is a preconscmus hfe—plan demded l)\ the chrld s Parent e
- People who have problems appear ‘to have scripts that have a bad outcome (qckness -

“badness, stupidness, craziness, smcxde, or murder). The tourzlerscrzpt based on_ -

- messages, from: the parenting: person’s Parent, generally his a, good outcome. A
. person can: switch from script to counterscript. The aim 6f themp\ is to free the
person from followmg his scripts and counterscripts.

L Sometlmes alg_bxld may decide he: can d\()l(i ‘the lmd out«,ome of lns scnpt by
. .- passing it on to someone- else (egs T can, axmd craziness lf I <..1/n dnve others
I ‘ crazy) This is known as an Eptscrxpt RS : :

o

it THERAPY CONSIDERATIONS

, To the' extent that . therapy is. ab]e 0 fncus on m;nnc.tmns counter-mjunchons and’
exnstenhal position, it is powerful efﬁcnent ctfectm and l.utmg,“ )

A Assumptlons

-

It is assumed that the fdcﬂlt.‘lt()l‘ cammt ch.mg,c the pe rson Oul\. the person can- ‘
change himself. ‘The facilitator can: : -

1 ‘bring the person to an awareness of hm\ he mal\es hxmself And others sxck bad
' stupld or'crazy. : :

o

2 help him, develop perrmssmn to change ;: »
3 glve protect:on whxle he changes

If he is aware of how he hurts himself, he is aware. of the ch‘mges‘ he needs to-make.
But will he’ make the changes'f’ The facxlltator may. need to help ‘he person gwe :
hlmself pem’ussxon to make the change. R : .
i Unfortunately many persons and facilitators wait for somethmg magic to happen ERE
" to make-it’ “all rxght (the - Santa Claus ['.mt.Ls\) C onsequentl\ persum can be m’
. therap) for.yeurs but’ never change. Otlu-rﬁ m.u, be i m therap\ to he * !B therapv .
_‘but not to change L : e - :



-

B. ‘Basis For Change o : U

" Therapeutic change is based on decnsxons ‘and action. If the person does not do this,
no one else will; hence the necessxty of emphasxzmg

1. contract. ’ '

2. the Adult s abxlxty to turn off mappropnate Cl\lld and Parent states

permission.
‘protection.
decision.

‘ot

B

is helpless and therefore llkely h0peless - ‘ , e

- C Contract

The person commxts hxmself to a plan for behavxor change Important contractmg
condmons N - ¥

L “The person makes the contract w1th hxmself the facxhtator is only a guxde anda

- witness, With a dishonest contract, the person thus defeats only himself.

-2.”The more explicit the contract the better. The person has the right to refuse a

) contraqt which is another way of ¢larifying his readiness for change.

what the person can do If you accept a ° cant “you agree with the person that he :

- 89

‘3. The more operational the contract the better (e.g., “happiness” is not operatlonal .

there are no criteria to measure it by). You might ask the ) person:
a.' “What would you be doing better if you were happner?

~ b. “Howdo you make yourself unhappy'" R

= e. “What do you want to stop domg'f’ ey

"4. The contracts can be: renegotiated. ' '

5. Contracts are most useful if satisfactory to all of the three ego states of both the
- facilitator and the person. ' : :

6. The contract is one way of assuming that what goes on between the facnlxtator

*-and person is more lxkelv to be an achv:ty which promotes growth toward personal .

AN

o fumnmem
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- 10.

1.

-Frofesaionalism in ITAA-—ethics--imitators.

‘Strokeg

"PART L

~ . " TA 101 COURSE OUTLINE

" As of Winter Cohvention -
Training Standards Committee
Meeting - January 1975

4

' Statement of purpose of course,

'

,Definitioh of TA and i:s areas of applioation.'

History of Berne s development of ideas and description of

his writing.
History of ITAA. S . S “

Membership categories of ITAA and requirements and privileges.

o,

“Philosophy Sf TA as a treatment modality.

a. Decisional model . 7 ’ ‘ .

b...- Scripts as denial of: autonomy and Impairment of . e

. ... decision making poteutial
c. OKness at birth '

N

‘a. Positive, negative, conditional, unconditional’
b. - Biological necessity-dworks of Spitz and others
ci Stimulation hunger . :

_Ego States = = o O

~a. Definition

. b [ ] : Origin a

- '-Functions ST
d.  Behavioral descriptions L R
feg”’lSecond order descriptive (functional) analysis .
f. Internal influence compared w1th manifest‘behavior
g. 'Cathexis, executive :

'Contamination—-Exclusion .;,,

Transactions,

RN PO Definition .
b.  Types ‘

¢. . Rules. of communication B

“
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13,

14,

15,

16,

17,

18,
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Life positions—position hunger

Structuring time

'Life Scripts‘
N g.

’iS ript matrices .
 Injunctions-—-examples * -

"Elements of script-

a. Six ways
b. Relationships to strokes
c. . Structure hunger
© Discounting
a. Definition
b. Ways to discount .. : ‘
C. Function of discounting < \ )
- Rackets .

a. - Definition .
b. ~Relationship-to Trading’ Stamps . . ,
€.  Substitute feelings . : i .
d. Explorative Potential R

‘e.’ Magical beliefs '
£. Relationship to psychosomatic symptoms'

‘Games - : I

a.  Definition ' . _—
b. Relationship to rackets S o o o : -
c. Relationship: to discounting '

. d.  Relationship to pastimes R
e. . The payoffs of games NS B
f. Essential features- = . T T Tl

. g, Names and examples . = 7’ LN

h.’ 'Degrees——hardness; R . o i ,

1. - Berme's Formula G- AT T ey

""j.  Karpman's Drama. Triangle '{f' Lo C)
,k.fv,Relationship diagramming’ - o LR
'1. Responses -to game initiation : !

o .

Definition . . IR ., ‘ ;’“‘;1f e
pDecisional origin——elaboration o S S »
ormation—-injunctions, program,_ B

unter injunction
 script is. possible N

TA: - ST
“Contracts. : e
1. Purpose .
. -2.: Elements -
Cure or Change—-attainment of objective -

st
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c. Approaches to treatment

v 2.
3.

4,

d. Options

Social transactions
Re-parenting
Permission
Re~-decision

19. Non Clinical Applications of TA
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TA 101 COURSE REFERENCES

Compiled Primarily by

CHERYL CHIP McGAHEY, Ph.D.

“

Iaken from the Transactional Analysis Research Index, authored by

Chip McGahey & Maudine Blair, Florida Institute for TA, Tallahassee

~
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&

Statement of purpose of course.
Definition of TA and its areas of application.

History of Berne's development of “ideas and descriptio
his writings. - .

TA in- Psychotherapy, Preface and introduction,
TAJ, 1:1, 1971 Eric Berne Yemorial Isgue

\

ITAA history. -

TAB, 4:13, 1965, p. 3.

TIAB, 5:17, 1966, p. 105.
TAB, 5:19, 1966, p. 164.
TAB, 7:25, 1968, p. 19. .

Eric Berne Memgrial Issue, Val 71 TAJ.

1,-January,
Philosophy of TA as a treatment modality.

Games People Play, Introduction.
Principles of Group Treatment, Chapter 10.
Scripts People:Live, Introduction.

TA in Brief.

Strokes

Born to Win, Chapter 3. .
" Games People Play, Introduction.
"Scripts People Live, Chapter 22.
TAI,- July, ‘1971, 1: 3, Scripts Issue

Ego States_"_ . 7 -
Born to Win, Chapters 2, 5, 6, 9. .
. Dusay, John, "Egograms and the 'Constancy Hypothesis'"
TAJ, 2: 3, 1972, P. 37.
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10.

11.

12.

13.

14,

15.
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Edwards, Mary, "Tha TWwb Parentn, TAB, 7:26, 1968, p.

Games Alcoholics Play, C(hapters ] and -
Games People Play, Chaptelr 1. ’
Karpman, Stephen, "Option
I'm OK—You're OK, Chapter
TA in Psychotherapy, Chapters

Contamination and exclusion

I'm OK--You're OK, Chapter b.

Born to Win, Chapter 9.

Scripts People Live, Chapter 1.

TA in Psychotherapy, Chapter 4.

Transactions , /"
Born to Win, Chapter 2.
Games Alcoholics Play, Chapter 1.
Games People Play, Chapter 2,
Karpman, Stephen: '"Options', TAJ, 1:1, 1971,
I'm OK--You're OK, Chapter 5.
Scripts People Live, Chapter 1.
Sex in Human Loving, Chapter 4.

Life positions

Berne, Eric, ''Classifications of Poaition," TAB, 1:3,

1962, p. 23.
Born to Win, Chapter 2.
I'm OK--You're OK, Chapter 3
Principles of Group - Treatment, Chapter 12,
Scripts People Live, Chapter 5.

Structuring Time

Games Pople Play, Chapters 2-5,
I'm OK--You're OK, Chapter 7.
Sex in Human Loving, Chapter 3.

Discounting

Born to Win, Chapter 3.

Schiff & Schiff, "Passivity," TAJ, 1:1, 1971, p. 71.

Scripts People Live, Chapter 9.

' S
Rackets : ¢

N,
" TAJ, 1:1, pl 7, 1971.

3,475,6,7,16,17.

Qe

~ Berne, Eric. "Trading Stamps," TAB, 1:3, 1962, p. 23.
- English, Fanita, '"The Substitution Factor: Rackets and

Real Feelings," TAJ, 1l:4, 1971, p. 27.
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.English, Fanita, “Rackets and Real Feelings cTAJ; 25l ¥
- 1972, p. 23.

"~ Goulding, R. in: Progress in Group & Family Iherapy, Chapter 9.

Holloway, W. - 'Monograph VI, Monograph Series of MIHU.

"fLayman g Guide to Psychlatry and Psychoanalysis (psycho-
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'*Scripts PeopleGLive, Chapters 1 and 8._'

e

Born to Win, Chapters 2, 7 8. .
Dusay, John,_"Requnse,‘ ' TAB, 5: 8 1966, p. 136.
-Games Alc¢cholics Play, Chapters 8, 9, 16..

' Games People Play, Chapters 5 through 18..

Holloway, M., Monograph V The Monograph Series of Midwest
g Institute. L
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- ‘the Literature, 1962—1970. = e S
TA in Psychotheragy, Chapter 10. -
What Do You Say After You Say Hello?

Life Scripts,‘ﬁ';q&c~_;h’”f} q%_'rf» “fi'ff{.y"

" Allen, B,,.“L:Lberating the Manehild," TAJ, 2:2, pp. 68-71.

Berne, Eric. ITAA Summer Conference Preliminary Orientation,
- TAB, '5:20, 1966, p..172.,'v3-, e :
Born to Win, Chapters: 2 and 1l4. - SRR '
" Games. Alcoholics- Play, Chapters 7 10 15 17.- ' '
Goulding, R. in Progress in Group. & Family Therapy, Chapter 9..
. Hamsher;, 'J. H.,A"Male Sex. Roles. Banal Scripts,», TAJ, -3:1,
. pp. 23-8. - o

g Holloway, Wa, Clinical’ Transactional Analysls and Use of the

‘1ife Script Questidnnaire, . .- .
Holloway, W Monograph II Monograph Series of the Midwest, .
‘Institute.. . G
James, M., "The Downscripting of Women for 115 Generations,,,,
TAJ, 3:1, pp.. 15-22,.

Jongeward D.;:"What do you do when your script runs out?

TAJ; 2:2, pp. 78-80." S
Kahler, T, & Capers, “The Miniscript," TAJ,,A 1, p.v26 1974.'

~ McCormick, Paul.’ ‘Guide fox the 'Use of the Life Script e

. Questionnaire.
Sex 1n Human Loving, Chapter 5.,




EE Steiner, Claude: “Script and Countexscript,“ TAB, 5;i8, ‘

’ 1966, p. 133 :
" TA dn Psychotherapy, Chapter 11,
‘TAJ, 2:2, 1972, Scripts Issue g
“What Do You Say After You §ky ‘Hello? = - B
” White & White, A Transactional Analysis Psychohistory.
<';'Wycoff H., The Stroke Economy in Women s Scripts e
‘ TAJ 1 -3, pp._16—20 :

18, Clinical TA L

Contracts——' : ' '
" Games" Alcoholics Play, Chapter 12
.Principles of Group Treatment, Chapter 2
Scripts People Live,.Chapter 20

Cure, Change—~ ' -
‘Borm ‘to Win,- Chapters 1 and. 10 . FRCRET
Holloway, William,-“Beyond Permission," TAJ, 4:2,

15; 1974, . o T o

I'm OK——You re OK, Chapter 4. - .
‘Principles of Group Treatment, Chapter 12.
S TA in Psychotheragy, Chapters 9 and 20. -
; a : S ,
e Reparenting-— o S SIS SRR %“.
-Born to Win, Chapter 5.gf‘

o

F}Jf‘h ;James,-M, ‘"Self—Reparenting. Theory and Process, o

. 433, TAJ, 1974,vp. 32,
" TAB, 8 31, July, 1969 Parenting Issue.;_ .

Permission--"

ERRRIe. Crossman, Pat, "Permission & Protection, TAB 5 18
ST 1966, p. 152 -

-’H°11°W3Y, William, '"Beyond Permission " TAJ,vazz,'“V‘/

2epe 15, 1974,

‘Games Alcoholics Play, Chapter 17 L f”‘“ e

'f;vrScripts People Live, Chapter 21

Re-decision—- s hﬂﬁ'f BERE
Goulding, Robert, Chapter 9 in Progress in Group and
ey Familx Theragz ; v RO
19 Non—Clinical Applications of TA :;:,~;’1 . &v,f;- gmi_wVf

o
E EY

Ernst, .Ken Games Students Play.
» Freed, AL, S TA for Kids.: - »
Harris, Tom. I'm OKrchu re OK.:“

_Allen & Allen, f:"Role of Permission‘" 2 2 TAJ, 1972;
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LIFE SCRIPT MARATHON .

A heterogenous grOuping of 14 individuals came together for
~"-'wintensive treatment from a Transactional Analysis-hGestalt theoretical |
perspective. The focus was on. the internal structure ‘or private logic

) (child magic) of the participant. Internal reinforcement schedules j
“as well as external reinforcement schedules were addressed.. The B
'-j therapy was contractual in nature. ”Autonomy within the group structure

“ was . emphasized.

Fridax, 7 oo P. M.-—-—ll oo P.M. e

The focus of the first evening was upon gathering information N

‘_1about the private 1ogic of the participants. This was accomplished
':*through four phenomenological fantasies.“ The facilitator asked the
‘fparticipants to project themselves into -8 particular time in their

“:fklives and experience it as though they were there.‘ Participants

’ 'were then asked to report it to the group ‘ag though it was happening

Aqrrin the present‘ They reported the phenomenon, feelings, thoughts,

- e

'”}5iand their physical or motor responses to the phenomenon. The last

»

",5fthree fantasies were printed on " newsprint and posted around the room o

o i o
: jfor the duration of the marathon.: The fantasies were given similar toV”

- ":j_»;'the following. v -. : P S

mmema L r R
x!:"RefleCt on your early childhood._ do back‘and recall three TT-'

things you like doing and then three things you are good at " |

Purposew' "An ice—breaker-Share with another participant and
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'introduce each other to reat of group .as though you were both in

©

"_' early childhood and ‘the. events were happening now.

o

. Fan tasy #2 Y " S ) B
e "R.eflect on your early childhood. Go back and recall your most

miserable experience. What happened, who was th;re what were you

) feeling, what did you say 1n your head?" | o "tv._-_h£‘ >."':_>"'EV

Purpose. "To look at some early decisions about. what you had
to do to survive. .

Fantasz #3 L

""Project into the future and imagine your death. How oldjnare -

. 'you, what did you die of, who is there, what are they saying, what

2

»‘-would you say about your life if you’ could speak?" o . ]~ '
Purpose" "To attempt to make explicit what you are living

w'implicitly in your 1ives.»

k j Fantaey #4 EE o ‘-'j‘ . - '_ - v'-'j' o

"Project to the end of the weekend as ybu leave the marathon. .

A child stops‘ you and asks what you have been doing, what you have

. learned about yourself how you have changed?" : /‘

L Purpose. "'1‘0 attempt to establish a social contaet with eaéh
S : ' ’ ,._;4 o v m .Iv_ 5*1‘ L

..par:icipant. ‘}fi__;:’iy;xh_gka,z:»T‘;:‘;h:..i&$v~} A

a

; Saturday, 9.00 A.M-lz oo noon, 1: 30 B.M. -—s 30 P M.,:T-:oo PMi—=

.!.0_013_’1:. L , o e
'l'he therapis; vas available for facilitating and working through

personal change contracta. e He listened for, eonfronted, and asked

: participants to be aware of the oons or invitations they were




. | EY “ . . . .
P . _a . L ~
Ca
.
v
..!,.
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'“offering him and members of the group to en@er into their own personal o

s

© ldves at a dvsfunctional 1evel. By confronting these pseudo-contracts»f

.'the participant often got in touch with a rush of feelings.‘ The
.gparticipant was then asked to get in couch with an early scene 1n
‘which the ‘same- feeiing was experienced.. From this an ear1y life

“ﬂdecision could be heard. The therapist facilitated finishing the

ﬁunfinished business of" unresolved issues in parenting, the environment

I3

‘b;with siblings, or-with significant others. After finishing the

business the participant was. stroked for the work done and left to o

o

o Bit with the " new direction.‘fl*f-"‘.‘; o S .

) ’
RS

As the group continued unfinished business was constantly

”fjbeing taken care of. Early childhood decisions were heard and

. confronted The movement was toward~redecision and’ to how each ',:
';%participant would live life differently from that point on.

' Rounds were "an’ important part of the process.‘ Periodically

'}Lmembers were asked to share what was happening within themselves as

B the group progressed.,}:’ﬁ

.

‘““(5Sunda1, 8: 00 A M.——12 00 noon, 1 30 P M, -—4 30. P-H-

Communion,,S 00 A M.——9 OO A M., o

A nondenominational communion was celebrated for a11 those who . .

'vf@}chose to be involved. This ‘was followed by a breakfast and an informal

ﬁ:time of interpersonal sharing..;’fj . N R ,;f;'

,,,,,, _u,,.

The format continued as on the previous day.’ The final hour

”1;;iwas spent in rounds with each individual verbalizing what he had
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learned. The effect wés to sﬁy good-bye .to the experience‘of»qhev'l
.'a'mafgthon and,to prepare each participant foftrg—entering his own .

‘ envifoﬁment and his own'pérsbhél'lifg.
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"' PERSONAL "RESPONSE QUESTIONNALRE
] . ] T .l. ' A

Directions: Listed below are a number of statements concerning
- attitudes and traits, Read each item and decide whether the statement
is True or False as it pertains to you personally, . and mark it on the
Tanswer sheet provided. _ . . S »

‘1. . Whenin a difficult or tense situation, myﬂstomach~churns‘and my
' '---_hands sweat. S L ' ' c . :
-2 I usually get‘upset if I don t get my own way. %

e . v -

3. I like to leave as few. things to chance as possible.,

» _»h4; . ~Many people are forgetting that it is only through hard work '
L "that they will reach the top. ; : o T

5. ‘JI .am seen as being a stubborn person..%
A ‘ . B

6. AI seem to have developed a capacity for independent thinking,h )
‘ as opposed to many who conform to other people 8 thoughts and

*¢'7.",When people‘tell me that I should do something, I~haVe-a tendency
’ fto ‘do just’ the opposite. . o S .

8. I usua11y try to live.up to the expectations of others,

T 9. “1e bofhers me that there are not enough people today with the'ﬂ
R courage to stand up for what is right. o oy T

;7;104;1:1 usually estimate the risks of making a decision_hefore actually
S ;fmaking it. : ‘ . e - o o

a“

) <'11.t1 When I am happy, everyone seems to know it.

12. 1 think that’I am more observant than most people.

Loe

“h‘13;’“ When I see people that are weak, and unassuming, I try to make'~;
e L;Bure that others don t take advantage of them.:, - =

'14;hh_1 feel eomfortable following a: strong leader.v h‘f"
f:rlsfﬁ:-People are not moral enough today. ;:‘ Coe ;"- 1dj v-ﬂ:';f'

IIT_lﬁ.ﬁ_iI often wonder what "the will say~about things that I dop
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17. - There are too many unproductive people in the world
18. Most people should 8o to church more often than they do.

19, If I do something that I don t. want to do, I usually do it
AR grudgingly.. .

[l

20; It is important for ‘me to analyze all aituations thoroughiy
T before I act. :

21 .‘My first reaction when told to do something is to. say “nov,

S22, 1 often find myself in situations where I am the leader and
' other- group members depend on me for guidance.i'

. 23}' It takes a lot to’ convince me to do something ‘when- I don t
' want to do it ' : . _ T

.éém , I find that I want to comfort pe0p1e who are having bad times.
.25:; 'You are judged by the company you keep. “ : L S e

26. When. wandering through a store, I find that 1 like to touch
- . and feel many of the store's goods. ‘

‘:27.IM.What people need today is more discipline.‘ ’ '
28. fI usually act the way I feel rather than controlling my emotions.
'1;29._” I have a tendency to talk and laugh loudly 4n my interactions
.with others. ' . , R

.30, ? When people don t see things my way, I realiy get frustratea
. but try to hide it. o o

31. "I have difficulty getting along well with most leaders. K

'”5321"‘0ne way of- stopping wrongrdoing is to severely punish people
Lo “whOObreak the law. o

:33".‘1 often find myself using expressions like MWow! "»"Gosh'", etc; e
34, When confronted with adversity, T eithet sulk or wichdraw.
,35; ”It is important to know how to "oet around people".

So;kfkl feel uncomfortable -when' people express negative emotions such
o as anger, boredom, etc. j;‘ . . :



‘ 31.

‘38.

19,
40.
41,

42.

43, - |
that I vant. o : SRR P

45, -
o 46.
d:.fprograms, systems‘ procedures, etc.‘
‘..45?.

48

ag -

- 51.

. sa.
- 53,
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*

L am caxeful.not to laugh or talk too loudly.

If something seems that it ‘nay become a problem, T try to think
of alternative solutions. - »

T dislike other people telling me what I "ought" or "ahould" do.
N P

I feel most important when I am helping others.

.My whole'bddyvtenses<when someone'tells me I have to do something.

”
o

I find myself being open and spontaneoUs with other people.
]

I find that being really nice to peOple helps get me things

: You just don t get service any more like you used to.
B usually come to the aid of friends who are in difficulty.

- L tend to agree rather than argue with other people about'

concepts- of right and wrong, ideas about what to do, plans,

.
o

I wbuld enjoy working in the area of helping others.'5

I tend to argue rsther than agree with people about concepts ')' i
fof right "and wrong, ideas about what to’ do, etc. ’ . ' :

-When I feel angry;I let people know.

"”Some people say thst I have a chip on’ my shoulder. _3
‘I see myself as being a persqn with good foresight.‘

fiJI enjoy doing "stupid" things just for the fun of it.->

7'It s disgusting the way taxes»kee going up to support people

'.v‘on social.welfare. .

756, -
:*‘V~*as possiblé.

;I tend to look at. "all the facts“ and plan earefully before
fstarting some : action. " L o , _ SR

I have a: tendency to support the underdog.

I think children should be taught to help other people as much

RPN
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38.

59.
60.
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I enjoy making decisions for the good of other people.

'It digturbs me that people are losing sight of

conservative ways of doing things.
Many people need to be protected from society.

Teenagers would be better off if they listened
from the experiences of older people.

traditLonal and

to and learned I



