R

i

National Library

'*’ of Canada - du Canada
. Canadian Theses Service

Ottawa, Canada
~ K1A ON4

NOTICE

The quality of this microform is heavily dependent upon the

quality of the original thesis submitted for microfilming.
. Every effort has been made to ensure the highest quality of
*reproduction possible. )
1 pages are missing, contact the university which granted
the degree. '

Some pages may' :have indistinct print "especial.ly it the
original pages were typed with a poor typewriter ribbon or
if the university sent us an inferior photocopy. :

Reproduction infull orin part of this microformis governed
-30,and -

by the Canadian Copyright Act, R.S.C. 1970, c.
subsequent amendments.

NL-339- (£ 88/04) ¢

" Bibliothéque nationale LT .

Service des théses canadiennes

4

AVIS

La qualité de cette microforme dépend grandement de la
qualité de fa thése soumise au microfilmage. Nous avons
tout fait pour assurer une qualité supérieure de reproduc-
tion. S

S‘il-'mar_xque des pages, veuillez communiquer avec
luniversité qui a conféré le grade. :

La qualité d'impression de certaines pages peut laisser a
désirer, surtout siles pages originales ont été dactylogra-
phiées & l'aide d'un ruban usé ou si l'université nous a fait

_parvenir une pholocopie de qualité inférieure.

i La reproduction, méme partielle, de cette microforme est

soumise a la. Loi canadienne sur le droit d'auteur, SRC
1970, ¢. C-30, et ses amendements subséquents.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

" Jiet



1+l

“‘National Library -

Blbllothéque nqtlonale
of Canada v :

du Canada

Canadian Theses Service

. Ottawa, Canada
K1A ON4 .

The author has’granted an irrevocable non-
exclusive licence allowing the National Library
of Canada to reproduce, loan, distribute or sell
copies of hic/her thesis by any means and in
any form or format, making this thesis available
to interested persons.

R

The author retains ownership of the copyright
in his/her thesis. ”Neither the thesis nor
substantial extracts from it may be printed or
otherwise reproduced without his/her per-
mission. §

ISBN

Canad'ai 3

i

/;f

Service des théses canadlennes

L’auteur a accordé une licence irrévocable et
non exclusive permettant a la Bibliothéque
nationale du Canada de reproduire, préter,
distribuer ou vendre des copies de sa these
de quelque maniére et sous quelque forme
que ce soit pour mettre des exemplaires de
cette thése a la disposition des personnes
intéressées. : ’

’'auteur conserve la propriété du droit d’auteur -
qui protége sa thése. Nila thése ni des extraits
substantiels de celle-ci ne doivent étre
imprimés ou autrement reproduuts sans son
autorisation.

0-315-58256-1 e

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



. UNIVERSITY OF ALBERTA

A SEARCH FOR MEANING IN WORK EDUCATION:

FROM THE PERSPECTIVE OF THE STUDENT

BY

’ » SARAH CATHERINE HUMENIUK <:§E>

A THESIS

SUBMITTED TO THE FACULTY OF GRADUATE STUDIES AND
RESEARCH IN PARTIAL FULFILMENT OF THE REQUIREMENTS
FOR THE DEGREE OF MASTER OF EDUCATION

DEPARTMENT OF SECONDARY EDUCATION

EDMONTON, ALBERTA

FALL, 1989

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

P
s



THE UNIVERSITY OF ALBERTA
RELEASE FORM

NAME OF AUTHOR: . Sarah Catherine Humeniuk

TITLE OF THESIS: . A Search for Meaning in Work
Education: From the
Perspective of the Student
DEGREE: ' Master of Education

YEAR THIS DEGREE GRANTED: 1989

Permission is hereby granted to THE UNIVERSITY OF
ALBERTA LIBRARY to repfoduce single copies 6f this
thesis and to lend or sell such copies for private,
scholarly or scientific research purposes only.

The author reserves other publication rights,_and
neither the thesis nor extensive extracts from it may
be printed or otherwise reproduced without the author’s

written permission.

/(“ ! - /',
- ( TN 12t O

P 4 -
470 6 6 0 078 e 00 0 d 00 0 0 e et

-(Student’s Signature)
Permanent Address:

594 Wolf Willow Road
Edmonton, Alberta
T5T 1E6

e P
7 D Syl
Date: . 0,','7‘0'-/'0 _--‘o MEEEEAREEE

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



THE UNIVERSITY OF ALBERTA
FACULTY OF GRADUATE STUDIES AND RESEARCH

The‘undersignedJCértify that they have read,

J and recommend to the Faculty of Graduate Studies and

—( Research, for acceptance a thesisg entitled A SEARCH
FOR MEANING IN WORK EDUCATION: FROM THE PERSPECTIVE OF

THE STUDENT submitted by SARAH CATHERINE HUMENIUK in

=

partial - fulfillment of the requirements for the degree

of MASTER OF EDUCATION.

\? X L) K s

Supervisor

Date . ‘]—"'-}// e 7/77

ey -

e e

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



DEDICATION

I dedicate this thesis to my loving husband, Nick,
as a.symbol of my whole-hearted appreciation of your
giving of yourself to me unstintingly. Thank you for
providing: !

the freedom to pursue an interest;

a climate of encouragement
and emotional support;

floral moralélboosters during the crises;

hours of tedious proofreading anq; Q; /

a tireless ear for my frustrations o

as well as my triumphs.

Thank you for the gift of friendship demonstrated
through your devoted concern during my journey on the
most recent lap of my career path. ‘The joy of our
relationship transcends the pleésure of completing

this study.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



ABSTRACT
The focus of this study emerged from a concern

about the 1limited interaction. that appeared to“be

evidenced between the student and the échool an&;

between the student and the work station in a typical \

high school work education program. Individual study
on various work education progéams in NorthrAmerica as
well as a pilot study cbnducted prior to the study
herein reported only served to confirm the possibility
of a problem. Coupled with the wunease regarding
interaction was an interest in the career development
process and how work education might impact the
process. w

Although some research on work education existed,
it did not take into account underlying m§anings that
were being experienced by the students at the work
stations. To date research uncovered was quantitative
and heavily focused on advantages or disadvantages of
the program to the student, school and/or the employer.

The information for this study was gleaned from
the following sources: tape recorded interviews with
student participants; field notes of observations and
interviews with supervisors and wadministrators:at the
work stations; and journal entries of‘ student
participants over a six-month period culminating in

~follow-up telephone interviews»thrée months later with
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five student and three supervisor participants. Five
case studies of five work education students each in a
different work station are herein explicated.

The research is narrated in seven chapters. The
focus is a dominant theme cof '"exploration of self and
others" with subthemes of "drowning in the deep end,"
"doing time in the back room," "becoming a team
player," "learning in the driver’s seat," "acquiring a
sense of achievement,”"” "building relationships," and
"perception of role: insider vs. outsider.” Although
each case 1s unique in 1its meanings and work station
context, there is a common pattern of meanings.

The most salient subtheme for all five cases was
"perception of role: insider vs. outsider." Meanings
were mediated by dialogue at the work station and
through the research process itself. Students
expressed appreciation for the experience of work
education but were concerned about lack of dialogue

both at the work station and the school.
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CHAPTER 1

INTRODUCTION

Rationale

During my high school teaching days I took an
active role in finding jobs for many of my students as
well as counselling them in the area of career choice.
The ﬂeed for a program to allow students to "try out" a
job in the work  place while still going to sbhqol
seemed to be a worthwhile attempt at making a smooth
transition from school to the world of work.

While I was teaching in the junior éollege of our
community, the Work Experience Program was implemented
as part of the Alberta Curriculum, and was offered as
part of the high school credit program in the local
high school. As a small business owner during the
years 1974 - 1982, I was involved with this program as
a cooperating supervisor at a government-approved work
station, which was my place of business. My
involvement as an employer rather than as a teacher,
only served to reinforce my belief in the usefulness
of the program. The high school student appeared to
benefit for a variety of reasons, including exploration
of a tentative occupational choice.

In the years that followed the sale of my

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



business, I experienced a :renewed interest 1in young
people and their career choice process. It seemed that
I was hearing from parents as well asf‘iveir teen-age

i

children about how problematic the é%reer choice
process had now become. . I became ietgéested in the
factors of career choice. When I decidé& to go back to
university, my intent was to do research in the area of
career choice.

As a major project in one of my courses, I
designed a fairly 1lengthy survey questionnaire and
administered it to four classes: two in each of two
high schools. Two of the factors of career choice
which seemed to show significant frequency were:
part-time employment and school-sponsored work
experience, At this point I decided to do research on
career choice - within the context of the High School
Work Experience Program.‘

All the research articles on career choice that I
had read were exclusively quantitative in nature.

After r2ading them I got a sense of wanting to go

further. The numerical data only scratched the surﬁaqé{i

[N

of what the student was really experiencinggﬁ

reflected., I began to have serious doubts qgﬁvt,ﬂffu
wanting to do research. At this point I was not a&ar;h;;

of any other research paradigms.
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Conducting my own career exploration, I spoke to
representatives of four different departments in the
Faculty of Education which might be open to me to do my
research. In speaking to the Associate Chairmaﬂ of
Secondary Education, I heard about qualitative research
for the first time. His explanation of qualitative
methods coupled with the reading of an article which
examined ethnographic studies in education, encouraged

me to pursue my area of interest through research.

The Question

Since I was interested in how the choice of

occupation happens through experience in work
education, my initial question was, "How does work
experience affect vocational choice?" As I continued

thinking about the topic, I realized I wanted to
clearly define the matter of choice as a developmentsl
process rather than an instant in time. Furthermore I
wanted to clearly delineate the concept of work
experience occuring as part of the high school
educational program, rather than the broader concept of
experience in employment outside of school supervision.

The question became, "How ié the experience of
work education impacting the participant’s process of
career development? "Work education" is used rather

2

than "work experience" to prevent awkward sentence
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structure since the word ‘"experience" would often be
used as an operative word in conjunction with the
program. Through the process of gathering data, the
question was once more revised to read, "How is the
participant ascribing meanings to the experiences of
work education while engaging in the process of career

development?

Definition of Terms

Career Choice

Selection of occupational and educational

experiences in which one chooses to engage.

Career Development

The life-long process of developing work values,

vocational 1identity, learning about opportunities,
trying out plans in part-time, recreational, and
full-time work situations after consideration of

constraints and individual value orientation.
Career Exploration

Actively engaging in "trying out" activities

towards an understanding of educational and
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occupational alternatives as well as comparing these

understandings to the understanding of self,

Work Center
Location within the work station assigned by the
administrator or supervisor to the work education

participant for the purpose of performing allocated

duties.
Work Experience, Work Education, Experiential
Education, Experience-Based Career Education, and

Cooperative Education

These programs all vary somewhat in their
structure, but for purposes of this study all are
synonymous. All these programs originate in the
secondary schools and provide a link from the school to
the world of work whereby the participant’s education
is provided by a community resource other than the

school but supervised by the school.

Work Station

A business or institution approved by the school,
school board, and department of education, +to provide
educational activities for students for a set number

of hours, and to evaluate that student’s verformance.

e e
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Work Station Supervisor
The person designated by the work station to take
the responsibility for the participant student'’s

educational activities and evaluation of performance.

Work Experience Coordinatcr

The person who is designated by the school to
accept students into the program; placé them at work
stations; supervise the educational activities at the
work stations; and provide a report to both the school

and the Department of Education at the end of each

school year.

Work Station Administrator
The person who is empowered to sign the
contractual obligation with the school to provide

educational experiences for a designated student.

Significance
A limited degree of interaction takes place
between work station supervisprs and work expefience
coordinators; between work experience coordinators and
participant students; and between work station

administrators and students. Students enter the
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program either through their own volition or through
very limited advice of school persbnnel.

Stddents are placed with a work station supervisor
at a work station which may be a business or an
institution. The school then sends home a brief form
asking for signed permission to allow the student to
participate. For the entire 125 hours that constitute
five credits in Work Experience 15, 25, or 35, the
school transfers teaching responsibility to tﬁe work
station. Typically, this responsibility is mediated by
one telephone call and one visit to the work site by
the coordinator.

In practice, most participant students do not
interact with the work experience coordinator within
that 125 hours except for instances where they wish to
change to another work station. At the end of the
required time, usually the student comes in to the work
experience coordinator’s office to pick up his or her
evaluation or to get his or her final mark.

I believe that the limited interaction just
described adversely affects what each person involved
in the work experience program understands about the
program itself and the student’s understanding within
the program. Work Experience, according to the Alberta

Curriculum, has six main objectives for the students.
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One of these is to enable the student to explore
career opportunities.

I hope to uncover the unstated, underlying
meanings of the experience of the participant at the
work station through the lens of the career choice
process. Administrators, work experience coordinators,
work station supervisors, and parents all need to come
to a greater understanding of the meaning of the
experience of work education in the context of the work
station.

The study herein reported is significant in that
it represents an addition to a field (work education)
sadly lacking in studies; as far as is known it is a
first in ethnographic studies of students in the
context of the work station; and furthermore, a
beginning in presenting data in a readable form with a

view to reaching a larger audience.

Delimitations
Although a myriad of factors have been identified
in the literature as affecting career development, only
the context of work education is being examined here.
Other objectives have been defined by the

curriculum guide, and factors of why students take work
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education are identified in the literature. I will
look through the magnifying scope of career development
as it relates to planned work education.

Students will ’identify positive and problematic
areas in career development through the context of the
work station. Implications for educators as they
relate to students and work station supervisors will be
drawn, Any implementation to the work education
program of these implications will be 1left to the
discretion of the reader.

In choosing to study five students in depth, I am
not attempting to achieve any generalizable results.
Rather I will seek, through thorough description,
analysis, and reflection, to allow the reader to
perceive any similarities of the cases presented to

those with which the reader has familiarity.
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CHAPTER II
RESEARCH METHOD

Individual Study

My first itep in ocoming to a decision on a
research quest .n was to gather as much information
ag possible arding high school work education
programs in Noitl america with a special emphasis on

" those in Canada. Furthermore, I embarked.on what 1
thought would be a very comprehensive reading program
of the 1literature on work education in the high
schools.,

I expected to find an abundance of articles on the
subject. After weeks of diligent searching with
considerable aid from Education Libréry Staff, 1
discovered much to my chagrin, that neither the term
"work experience" nor "work education" was a bonafide
descriptor in most directories. Furthermore, when
either term was a descriptor, the articles related to
experience in the world of paid work more often than
they referred to planned work experience as an
educational component of a school.

More searching wuncovered a host of descriptofs
that bore some relation to what I was looking for:

programs that arranged experience in work situations
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for studeﬁts of high schools. Although there was noﬁT
jpurqgl of wofk experience, there was a Journal of
Coopérative Education. Alas, the articleg in‘it were
almost exclusively about progfams deliveréd by colleges

or universities, not high schools. The descriptofs

under which I eventuélly searéhed for articles were:

Cooperative' Education, Experiential Education, and
Vocational Choice, as well as Work Experience.
Nevertheless, the task 'proved to be an onerous ong..'

Trying to determine from the title whether the
- article might be valuable to my quest appeared to be
,'apyimpossiblé task. At times I gleaned information

“ﬁ;ém konly a precious few articles, even though (Ivhad

W

'searchéﬂ and read twenty or thirty. A

The frustration of trying to locate information in

)
‘i

the literature- was only Rbaléncedh by the realization

that my general topic of research interest was not,

after all,"a very popular -one. I cdnsoled myself in

the belief that I would probably be "breaking new
ground" in this field, or’ at the least adding to a
miniscule body of research. i "

~7 N
N N
<

So jinfense'was my search, that when I found the

study that remains the' most rélqvant t&imy own study to

AR

“fthiSf day; I;\ran‘,toi.the._Eduéation‘;Library Service
Counter  and  proclaimed my discovery  loudly and

1y

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

~

L



12

Jjubilantly. '~ Other students looked up from their
‘pensive poses, probably wondﬁriné if I was just another
student "burnout"” statisfié. I had discovered the
fesults of a massive case study (Tﬁardg, 1979) of
experiential education programs in ~ four different
schools conducted in what was termed as the
"anthropological a?proach."

In trying to get information on programs and also
on how they are impleménted, I wrote to all the
Departments of Education in Canada. I discovered that
there was a lack of uqiformity in naming &a program for
experience 1in the w;fld of work as well as in the -
organization of it throughout Canada.

Even in Alberta i discovered that although: the

Departﬁentm name for work education was ‘"work
B experience,” +the consultant at one of the largest
school boards in the province was called the
"Coopera{}ye Education Consultant."” In Canada an

| PN i o
. . [ A ‘ . . . .
agssociation of teachers and administrators involved in

N
AN

delivéring \Qyogéams that link school and work, is
TS “L S -
. Oy .
called the Cooperative Education Council. Members of
_ this council " could, however, be embloyed by

ﬁbst—secondary institutions or government agencies as
well as high schools.

Sorting out the information as it camef:in, proved

o]
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an onerous task, until I invested in a few telephone
calls. ‘After clarifying some of the data, I began to
form a clearer picture of this elusive beast, "work
education."”
% Tr&ing to find information frc United States
bepértments of Education proved even more difficult. I
| had assumed that finding a list of all the Work
Experience Divisions in the various Divisions of
Education in the State Departments would be as simple
~as looking up the meaning of a common word in the
dictioﬁ;ry. A telephone call to a State Department in
Oregon revealed that there were 26 associations in the

United States that dealt with the varied areas of

experiential education. Some of the associations only
had members from the post-secondary levels, others
had members ffom both levels. The person I spoke to
mailed the qomplete list to me. Now I was able to

access all those associations.

The information I received was gargantuan! If I
thought the variance in ﬁrograms in Canada was greaﬁ,
I was completel; astounded at ﬁhe variety in the
AmericanA specialization and the naming of the programsb

that in some‘wgy brought  the student and the world of

work together for a short term. No more could I use
"unpaid = work" as part ° of my definition of
participation. in work education. In « Southern
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California, at any rate, students received high school

credits as well as the minimum hourly wage.

The differences in the programs seemed much
greater than the similarities. In fact, there was only
one similarity in all of them: they were initiated by

the schools, and provided on-site attendance in a work
place. Even the matter of credits was not universal.
Some programs did not offer school credit, particularly
if their main thrust was vocgtional exploration.

After my experience 1in sorting out all the
information on experiential education (a global rubric
I finally chose), I abandoned any idea of taking a
survey thréugh administering a questionnaire to a
number of high schools in Canada making sure there was
a representative sample of each program. Now I was
determined to focus on "work education" as it  was

being delivered in Alberta and to study some aspect of

it in a few large city schools.

Pilot Project
Selection of Sites
Initially I contacted a coopergpive education
consultant of a large school board to “;et a list of
high  schools and work éxperience coordinators.

Additional information such as time allotmeant to work
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education (part-time or full-timé), and length of time
in the position aided me in deciding which people I
should contact. After a few phone calls, 1 obtaiged
permission to conduct a pilot project at two high
schools. Two weeks of half days were spent in each of

the two schools.

Learning about the Program

The first school had one full-time coordinator and
one half-time coordinator. Since the full-time
coordinator was the most experienced of all‘ the
coordinators in that particular school system, I chose
to interview him at length to find out more about the
program. For one week I shadowed him, 1istening to his
dialogue with students, as well as going on ?yisits to
work stations. Although he tried to arrange an on-site
observation for me, none was open to me for the times

that I was available to visit.

The Subjects

Students interviewed were either in grade eleven
or twelve and were taking work education, or had taken
it previously. In the firét and second schoolrall
students interviewed were. in variations of a diploma
program for high school graduation;’iﬁ the third school

(Champ&on) all students were enrolled in the advanced
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diploma program, successful completion of which would
give them university entrance or a variety of other

post-secondary programs.

Interviews Within the School

Interviews were set up for me during the second
week at the first school with six students, of varying
frequency of participation (one round, +two rounds, and
three rounds) of work education. I chose one student
to interview for a second time and to do an observation
of him at his work station, which was the school
cafeteria. All interviews were tape-recorded and data
transcribed.

In the second school, I had the privilege of
.speaking with a seasoned coordinator who was on the
point of retirement. Six more interviews were set up
with s8six different students. To date I 'had not
interviewed even one student in the advanced diploma
program which would provide wuniversity and college
entrance. In both schools, the typical student in the
program seemed to be interested in taking work
education for credit or to get a job immediately affer
high school graduation. I was trying to find a student
who was taking work'education for the,expresé.purpose'

of career exploration towards future educational as
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well as occupational choices. Could it be that such a
person did not exist?

Discoufaged, but nevertheless determined to find
that student or students, I called the school board
consultant once'more, explaining my dilemma. She then
suggested that I contact Champion High School where I
might find some work education students taking the
advanced diploma program. I was not interested in
explicating the typical: rather, I wanted to find the
unique; subjects not ordinarily idéntified with work
education. A call to Mrs. Durant was encouraging.
Yes, she thought there were some students at her school
that were exploring a career through work education.

At the third school I spent another two weeks,

once more interviewing six students of varying
experience and varying work stations. I chose one
student for a second interview, This particular
student was an International Baccalaureate student. I

was later informed that he had the highest 1I. Q.
recorded of any student attending the school at that
time. In fact all the students interviewed at this
school were in the advanced dibloma program with the
intention of getting further training towards an

occupational choice.

—v_‘,’r ;‘
Lol
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‘Problems of Access to the Work Stations
At the first school there was a problem in finding

a time suitable to both the work station and my own

timetable, since I was also attending university
classes. At the second school, the coordinator
received verbal approval from one station. Once the

supervisor knew my identity, she seemed reluctant to
let me come, using a variety of.excuses each of the
three times I called to setvup an appointment. Later I
discovered that being known in this situation was a
disadvantage. There might have been a perception that
I would somehow steal some trade secrets, especially
since my husband had a business in a competing line of
services.

At the third school, +the coordinator tried once
more for access to a work station. She seemed to gain
permission on the first try, even though the other

coordinators had called many work stations without

success. The work station accessed was a travel
agency, a context very well known to me. I had owned
and operated a travel agency for a number of years. I

was delighted, thinking it would be easier for me to do
the participant-observing in a familiar setting. When
I discovered that the managér of the agency knew of me

and my agency, I froze, thinking that "being known"
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would once more present an impediment. Fortunately,
the opposite was true. The travel agency was not very
busy at the times that I observed on three different
days. This meant that the manager and the agents had
time to chat with me and make the observation much more

tolerable.

Transcription and Analysis

I attempted to transcribe of the taped student
interviews, but found that two of the interviews were
not available to me. The sound of one was highly
distorted; another was simply not there after the first
few minutes (I had stopped the machine, adjusted the
volume and forgot to start it again.) Experience of
this nature in the pilot proved good "practice" for
the study itself. I learned to be diligent in checking
and double-checking that all was well.

Field notes were written immediately following
each interview. An attempt was made to analyze and
codify units of meaning from the data. I proposed
the following themes: career exploration; achievement
and responsibility; good contacts and references; and
,Léterpersonal relations. It seemed to me that I was
nét getting at deeper underlying meanings. My advisor,
however, assured me that in my research study where I

would be spending more time with each student and over
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a longer period of time, getting at the meanings

would eventually become possible.

Towards a Research Orientation

Multi-Site Case Study

Experience in the pilot sﬁudy seemed to guide me
towards studying a particular student or students,
instead of studying a program. I had read articles

on case studies but the case was usually a group

within a population or a program of studies.
Thinking of a student as a case was a new
perspective for me. The scope of the program lent

itself to a diversity of experience for a variety of

reasons: the number and type of work stations; the

reasons students engaged in work education; and the
biographies of the students themselves. Therefore,
it seemed appropriate for me to study more than one

case and explicate both the uniqueness as well as the
common patterns that emerge.

Stake (1988) explains the use of the case method
when the search is for understanding of the
idiosyncrasy of a particular case 1in complexity. I
was relieved to find that "even in the most unique of

persons there are certain patterns.” Stake further
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advocates enhancing credibility of the study by
confirming accuracy of observations through interviews.
The case study does not deal with totality of anythingf
in other words I am not seeking to give an account of
all that happens to an individual in work education.
Rather Stake (1988) says it deals with the unity of the
case, the unity of the experience, in ways other
research methods do not. I began to see my task as one
of explicating the wuniquenmrss of meanings in each
particular case agairn~t :-:.ch particular context; but
also to find common jpatterns even through the
diversities.

I wished to focus on the student‘as he or she
experiences work education at the work station, and
come to a better understanding of that experience, in
its uniqueness as well as its complexity. I chose the

case study as a framework or as Stake (1988) terms it,

a "bounded system."

Qualitative/Ethnographic Process
Stake (1988) as well as other writers in the field
are quick to point out that  a case study is not

necessarily researched in an ethnographic mode.
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Although most case studies Qse qualitative methods,
some case study researchers use quantitative methods.

Jax (1984) contends that a research question for
an interpretive scientist arises when there is a need
for an experientially meaningful, or authentically
human understanding of some aspect of the interactive
cultural system. The focus is to understand how those
being studied interpret and give meaning to their
situation, and to uncover aspects of social reality
through dialogue and produce typifying examples of
social phenomena and events. Ethnography provides a
means to interpret human experience. Research within
this perspective attempts to clarify, authenticate, and
uncover meaning embedded in the forces of the cultural
process.

An ethnographic process appeared to be applicable
to my question which was focusing on the meanings
ascribed by students to their experiences at the work
station.

The strength of ethnographic fieldwork and its
validity lies in its "triangulation" or the obtaining
of information in many ways rather than just one. My
research design incorporated the use of a variety of
information gathering strategies including

cross-checking; participant observation at the work
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station; interviewing student participants three times
over the period of the time at the work station;
interviewing the administrator at the work station;
and interviewing the supervisor directly responsible
for the student’s activities; followed by a telephone
follow-up interview to supervisors and students a few
months after the completion of the former information
gathering, to cross-check any remaining puzzlements.

The participant observer stance is the one I
adopted since I wanted to become immersed in the
activities of the station .in order to more fully
understand. As a participant observer, I would talk to
employees as well as the supervisof at the work
station, and observe their activities, jotting down a
few salient facts, but not recording the field notes of
the observation wuntil I had left the setting.
Inferences may be drawn from the way people act, from
what people say, and from the artifacts people use.

The ethnographer tries to make the familiar
strange or asks questions as to why something exists as
it does; 1looks at the relationship between the setting
and its context ag a basis of understanding why events
occur as they do; begins research with only the thought

;of a problem, not predetermined hypotheses.
Jax (1984) stated that the ethnographic interview

is wused to gain wunderstanding from an informant’s
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perception. Key open~ended questions are wused to
guide the direction. Although there may be an
interview guide, much of the interview evolves as it
happens. Tape-recording the interview and
transcribing it brings it into focus for analysis.
Data ahalysis happens on a continuous basis, pulling
out from field notes, a key incident, and linking it to
other incidents. Through data analysis, categories
emerge that can be linked in order to provide
knowledge.

An ethnographic report is written in a descriptive
style, reflecting the notion of thick description.
Quotes and lengthy descriptions of settings and
interactions are included to validate the

ethnographer’s interpretation of data.

Situational-Interpretive Paradigm

A paradigm is a framework for determining what
will Dbe accepted as an explanation; prociﬁgé a
perspeétive from which reality is defined, interpfeted,
and acted upon; presents an orientation for the
individual’s relationship with the world, a "world
view."

The Situational Interpretive inquiry was chosen

as a suitable orientation to the-understanding'desired
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in this study. This orientation views a human being as

-a social being possessing intentionality, leading to
"action and giving personal meanings to situations by
~interpreting events around himself or herself. He]br

'éhe is influencing, and being influenced by his or

her surroundings. Each individual gives meaning to his

5 1

or her particular situation, and these meanings\‘may
vary from one iﬁdividual to another according to tHeif{
interpretations. The activity of concé%p herein
e
according to Aoki (1980) is communicatidn bgtwegp,human
beings., The focus is subjective experiencé of life.
The meaning of events and activitics are explicated in
order to gain insights into . human ‘¢¥pefieﬁqe.

i "
W

Reality is dependent on biographical features of an

[

: “f v
individual as well as his or her interpretations of: v

{
events.

Pt A

s ‘ff' 3
Desifiijf v the Study

3, e

Since only one student can participate in a

typical work station setting at one time according to

iy -

Department of Education restrictions, “the muéé of
a multi—§1te case study vdésign seemed:‘agpropriate.
Each work education time-line is'ﬁfypically 125 hours
forwa total of five high school credits; however, some

e i

s
» Taw
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Y

students choose 75 hours of participation for which

three credits are granted.

To provide more time to set up interviews, get
access for observation, and allow the student time to
develop perceptions, I decided to choose only those
students enrolled for 125 hours. Students can

organize the required hours +to? suit their school
L

timetable as well as their work station’

5 ¢

X5 & \x o

I needed to follow students who would be spreading

quirements.
their work education hours over at least three to
four months. Adequate time was needed in order to
‘allow myself time to access each of them at the

beginning, in the middle, and at the ‘end of the

experience; as well as engaging in participant
observation, and completing the administrator and
supervisor interviews. Six students and six

stations would be chosen.

Conducting the Study

ey,

Selection of Participants'wf&ﬁ

Y
R A 13l
B 7 o 1)

I was particularly interested in studyihg:those
" students engaged in work education for thé express
purpose of trying out an occupational choice for which

post-secondary training was required. Selection of -
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school where I was likely to find the desired
pdpulation had been accomplished through the pilot
study. The last school in the pilot study, Champion
High School,  with the same coordinator, Mrs. Durant,
would be my originating po{nt. Selecting-york station
sites that would admit access was more ﬁfoblematic,
and would have to be  accomplished: as students
registered for the progrém and received their work

station assignments.

This was Mrs. Durant’s second year as a work
experience coordinator. She was scheduling, for the
first time, two orientation sessions for the work

education participants at the beginning of the school
year. The program has a continuous intake during the
school fear, quite different from other school-based
classes. It would be impossible to see, at any one
time, all the students who would be enrolled in work
education that semester. As it happened, there
was precious 1little time in the orientation sessions
for all that Mrs. Durant wished to accomplish, yet she
offered me a few minutes to explain my‘ research and to
ask for vq}ynteers. I did what I could in explaining
the natuf;f;of the research, but found thatlvery few
students put their hands up to indicate they wanted
the information sheet (Appendix A) and questionnaire

(Appendix B),. That first session gleaned only three
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students. I had been hoping for twenty or more from
which to choose twelve initial interviewees. "In the

second session only two more Jjoined our volunteer

hopefuls. It became apparent that the mode of
selection needed to be changed. Mrs. Durant chose
another seven participants. She did so as they came

in individuaiiy to her office seeking entrance to the
program. Occasionally she asked someone who chose not
to be invblved, but most did. Now I had twelve
participants. All .twelve filled ouf the original
questionnaife. Before she accomplished the selection, -
we -talked about what_‘kind of subject I wished to
interview. My preference was for students who were
érticulate and willing to spend the time involved to
complete the study, anc i??se express purpose in work
educatioﬁ participation\“égs career exploration. I
hoped the seiéction woﬁld include; both males and
females,vand a few participants who were taking part in
6 a second round of work education.

Thnbughout the study, I was particularly fortunate
with the cgoperation and help thét I received from the
work experience coordinator at the school. Despite her
busy schedule, she always took time to speak with me,
and”“to encourage me, even if oniy f§r a few minutes,.

Timing was of the essence. When a student had
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been chosen, the work station was also assigned.
Within a few days the student could start participating
at the work station. My design called for interviewing
the initial twelve students before they started

participating. Now I had no time to waste.

Interviewing
I contacted all the students by telephone and set

up interviews in rapid succession in order to make sure

they occurred before students took part in work
education. The initial interviews were held at the
school and lasted for 45 minutes. All were

tape-recorded except for one because the participant
informed me she was dropping work education. All the
interviewees had been accepted by their work station
for participation at the time of the interview.

As it happened, however, one student had already
decided she wanted a different station as a result of
the interview; another student had gone ahead and
started participating in the station since she had no
classes that semester; still another. student was
expériencing a clash of schedules between work
education and rextracurricular school activities and
was uncertain whether she woulad stay in work

education. So, during the initial twelve interview
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contacts, three had already been eliminated from
continuing in the study.

Out of the nine'remaining, I was hoping for six
students whose work station supervisors would also
allow the research to happen. Mrs. Durant and I
decided that I would list the nine in order of priority
according to their ability to articulate and other
elements previously explained. She would call each
administrator from the top of +the list to find out if
he or she would consent to participation. As it
happened, fortune shone on me. The work station
coordinators of the six students at the top of the list
all consented to the research., The remaining three
students were contacted, "thanked for their
participation to date, and provided with an explanation
for their exclusion from the remainder of the study. I
now had six students and six work stations.

All six participants chosen could continue. We
had received verbal consent of parenté, signed consent
of students (bottom of questionnaire) and verbal
consent of work:station administrators. Now I mailed
oSt a letter of permission to parents and one to work
station administrators, informing ﬁhem of their right
to leave the‘ study at any time, and ﬁhat

confidentiality would  be strictly adhered to. All
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letters were signed and returned. I had sent
two copies of each letter, one to be kept by the parent
or work station since it was a source of information
to them of my telephone number and the scope of the
research.

Mést of the interviews were conducted in the

conference room located between the office and the

small work education corner at the school. Since we
had to book the conference room, there were times it
. was unavailable for use. At those times, a small

office within the guidance centre was used, and another
time Mrs., Durant’s desk in the work education corner
was utilized. The conference room was the best
location, it seemed, for privacy and space. There was
a large conference table, seating 12 with large swivel
chairs and convenient plug-ins should I require them
for my tape recorder. There was adequate lighting and
soundproofing.

The second set of interviews was conducted at thﬁk
midpoint of each person’s experience; the third ° atkk
the completion of the 125 hours. The mid-point

interview was also 45 minutes in length; but the last

interview was approximately 75 minutes long. Before the

second and third interviews, each student was given a
printed copy of his or her previous interview
transcript, and asked to report any discrepancies.
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There was an interview guide for each interview; the
longest guide at the beginning, less questions for the
second; and only three guiding questions for the third.
That system of tapering off the number of questions as
time went on, seemed to work well.

. The first interview, where I tried to get

aéﬁuainted with the students and have them identify

their vocational choices in terms of interests,
sipreferences and abilities in the 1light of an

‘occupation, . seemed to need more direction.

Furthermore, students had not yet participated at their

work station. At midpoint they found it easier to
communicate with me, therefore needing less guiding
questions. By the third interview they seemed to want

to start talking without my asking any questions
whatsoever.
During the second interview with one of the six
_participants, it became apparent that getting at
meanings that she was perceiving would be difficult.
Since this was her second round, I had decided to stay
with her in the program even though she appeared very
withdrawn at the first interview. In fact, she was
rather wunpleasant during the second interview, and I
realized that nothing could be gained by trying to

force information from someone who was reluctant or
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otherwise unable to express herself./?cgetherdcwew
decided that she would terminate her invoﬁ&gment”ggnthe
study. Since I was so pleased with the Qniqueness of
each of the other five cases, I decided to try to
complete five and write up all five cases instead of
the original design of four cases.

Questions which proved to be mother lodes of
information were: "Describe your happiest day on the
job so far" (asked on the second and third interviews);
and "What are some of the differences in work education
and school-based classes?"

ABout half-way through the experience for most
students, a group interview was scheduled at noon hour
at the school with Mrs. Durant in attendance. All the
original eleven interviewees were invited. Eight
attended. The narratives were not taped, simply
because it was impossible to pick up the voice of each
person even with the recorder situated in the middle of
the table. However I jotted a few notes during the
discussion and wrote up field notes directly after the
session.

After the initial interview with the students and
choosing the ones with whom I would continue, I
contacted the work stations to arrange for a brief
interview with the administrator or supervisor.

Although I would have enjoyed spending 45 minutes to an
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hour with each work station representative, I limited
my request to 15 minutes when I realized how reluctant
each one was to take too much time out of their busy
schedules., I did not tape-record the interviews. When
I mentioned the usefulness of taping the interview to
the first administrator that I contacted, she expressed
a definite dislike of being taped. She further stated
that she may be forced to answer the telephone and give
instructions to staff while answering my questions,
therefore rendering the recording rather jumbled. When
I actually did interview her, I found her predictions
about interruptions to be quite true. I decided that
forcing the issue might endanger my access to the
station to observe the student and ultimately my study.
Because of the short interview time allowed by the
administrators, the interview guide was used in a much
more structured manner +than the student interviews.
If, however, participants took the time to tell me
more than the answers to my questions, I certainly
encouraged them to do so.

Although the personnel in most work stations were
prepared for my visit, and welcomed me, there was one
work station where the opposite was true. A thicker

description of just that episode as well as the actual
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observation at the work atation, 1is included in the
case of Elvis,

Generally, the supervisor designated by the
administrator at the work station was the person in
most contact with the work education student. In one
cas:, the McDonald’s Travel Agency, the case of Maria,
the — ..rinistrator was also the supervisor. Typically,
the um.unt of interaction that took place between the
éaministrator and the work education student was
mininal, except for ‘the imposing of rules and
:regulﬁfions and signing evaluation forms.

interviews with supervisors directly responsible
for assigning and overseeing the student’s activities
were very informally conducted during or right after
the observation. I kept the structure of this latter
interview flexible, depending on the individual work

station and +the supervisor’s own preference. While

interviewing, I Jjotted down phrases in a small
notebook, in the same way that I was recording
observations. Later I wrote up my field notes on both

the interviewAand the observation as soon as possible
after I had left the work station.

Having worked on analysis of the data for a few
weeks, I found that there were still some puzzling

areas. I had written letters to students and work
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station administrators to inform them that I was
beginning the analysis, and that I would call to check
selected items.

When I did call, I found the students most willing
to answer my questions and offer more information; the
administrators gnd supervisors were not that easy to
pin down. Two administrators: Mrs. Rajah, from
Lansdown Animal Clinic, and Mrs. Middleﬁon from the
Next-to-New Computer Company did not return my calls.
After three attempts to each, I decided to terminate
that effort. The two administrators and one
supervisor who did afford me the time, were very
cooperative in answering my questions, to the point of

volunteering information not requested.

Transcription
All of the interviews with students were
transcribed. Where a section of narration was deemed

irrelevant to the study, it was left out but there was

an indication through the use of three dots and the

location number on the tape, should I ever wish to

1~
listen to that section. ﬁ“

Before transcribing each interview tape, I read
Al

over my field notes that I had writteanp right after
‘\1

b
the interview. This served to refresh my memory of

what I had found unique, puzzling or to make
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connections. Sometimes transcription did not happen
for a week or so after the interview simply because a
transcription machine was not available, During
transcription, if I wanted to indicate the tone of
voice, expression, or emotipn that I was hearing, 1
indicated it in my typed copyrﬁith brackets around that
field note. As I was traﬁscfibing, I rejoiced in
being able to complete the transcription myself
instead of getting someone else to do it. 1In both
listening once more to the voice of the participant and
in seeing the words on my computer screen, 1 was also
remembering the actual event %?f interviewing. Those
three sensory images were préyiding me with a rich

base from which to assgsimilate my analytic notes.

Participant Observation

Getting into the setting for observation as well
as brief interviewing of supervfsors or administrators
was not accomplished by one quick telephone <call. In
each situation, work station personnel stated they were

Busy and wanted the right to éhoose the time that I

came. Their schedule had ﬁo be matched with my
availability. .

Although I was not now ta%@ng classes, I was also
doing interviews, and of course I was making
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appointmentsvfor observations in work stations., So, if
one work station supervisor wanted Friday morning and I
alreacy had an observation scheduled for that time,
sometimes I had to wait two weeks before a suitable
date could be set. Furthermore, I had to take into
account travelling time between school and work station
ahd between .work stations. Twice I had set up
interviews with students who did not show up and I had
an empty slot but work stations could not accept me for
observations on such short notice.

This #ituation played havoc with my own personal
scheduleé from Monday to Friday. I recall rescheduling
my dent -’ -jypointment three times! If I was not so
intensely interested in understandirg the experience
at the work station, I certainly would have been
discouraged from continuing.

I reminded myself that I knew this business of

doing research outside a school situation was going to

be difficult. Business people may not be too familiar
with research, and perhaps somewhat suspicious of it.
Countless masters’ and doctoral theses 1lining the
shelves of the Education Library were almost all
accomplished through one or more school situations.
Schools might be expected to be more comfortable with

an observer or a "watcher." Small business is not.
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observations took a considerable

and patience on my part.

° "-\ . ‘0 . R .
‘student participant interviews. s

*“Khal§éis‘§nd Coding of Daté

39

Sufficé it to say that the logis%iés of setting up the

/4) o ".'h
:amount of time, effort

LR

Field Notes

After each time in the setting, I wrote up my
field notes describing the setting and what I had
observed. I also made some analytic notes connecting

some observed phenomena with those reported in the

.student participant interviews. . When I thought I saw

.a theme emerging, I made a note of it with the

accompanying dialogue and filed it away in a folder

called "themes." The .theme of "insider vs. outsider"

NE
P

appeared as" Vﬁtative choice quite early in the

resecrch proééés} After that this theme seemed to
literally shout at me, demandipg»explication.

Field notes were writtenx;n all interviews with
administrators and sqpervisor. ~ Analytic notes
accompanied these as well; To clarify some puzzliﬁg

phenomena recorded in the transcripts “or the field

notes, questions were;: formulated for use in future '

HEE

K Ay
ANL

Analysis of data from t anscription; analytic
notes ‘taken during'the,tapEQ3interview, aqd field notes
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of dﬁtaped interviews and observations, took place to
o ’ NS

BT

. - 3
a certain extent all throug the research process.

Since I used double and even triple-spacing in the

typedlcopies of all of thése sources of data, I was
able 'simply ?to use a colored pen to .put in analytic
notes, and beginnings of themés. A selected group of
narrations were deduced to analytic units as
demonstrated in Appendix F.

Sometime before the thifd interview, I could sense
some unique themes but could not really sense
com@onality in more\,ihan the one insider/outsider
theme. Ifseemed to alternate between ekhilaration of
discoveriﬁg a meéaphor to describe a theme, and despair

(o

that I would never be able to make sense of all data.

There  were days when reading the interview

- A
transcriptions seemed to produce no  new insight and I

chided myself for not having asked the right questionéf?

Just before the third set of interviews, I 1qoﬁed
‘over my interview guide and wdndered what magic
quegtiéh would give me what I Qeeded. I had decided'to
ﬂéxtend the interview to 75 minutes from 45 to allow for
" more i?ialogué.l I was feeling once more a‘i%ﬁnse'of

despe;ation. "If I domnbt get it this time, I'm ank."

| “ . Y .
. All through this period Qﬁ unease, my advisor very

wisely reassured me and calmed my apxiousispiri%
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N

to my relief, /?lvis, in his'éthird interview seemed
quite relaxed wifh me and answefed my questions as well
as simply sharing his view of the experience. That
trend of an easy flow in the informant’s narration was
to be an established trend for the balance of che last

taped interviews.

f“ .

As previously planned, I took five weeks away'fgbm
the data, three weeks of which I was on holiday with
my husband. When I returned to it, I went through a
severe avoidancé syndrome. For a week I'literally ran

. away from my files, computer and tapes. Fihaliy, after

talking to a friend, I was able to s%ﬁ;down to the
analysis once more. i
My advisor suggested that I start by Qf&ting up

e

the five cases. I chose to w%ﬁﬁe up Maria first.
After four re-writes, I finally had the cougﬁge to let

my advisor read it.

Ll
3
P

Having completed the descripégbn‘ﬁbf all ' five

cases, I reached another stalemate in the .process of

analysis. Several tentative themés had come to light
but I was having trodﬁ%e ﬁhttingﬁ,ﬁhemﬁ "into a

et
f . .

R i, li.. ‘ g o
comprehensible ‘framewark. Reading and- re-reading all

i i s

the data became a regular exerci
o ok " o

e - AN
se for me. . At times
"% _the printed words refused to yield any new

“uncover connections..i

o\ P T RO
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B After a decidedly unproductive session, I
experienced a tremendous temptation to simply put it
off or run away from the task before me. I reasoned
" with my inner voice, "I’m not getting anywhere anyway;
I need to get away from it for a fresh start." Alas,
getting back to the data seemed even more difficult.
In #liose wvalley situations, I was blessed by an
”u;:¢gﬁnanding ‘husband who slyly wurged me to quit,
knowingr full well it would help move me to do the
opposite; and an adgisor who listened and helped me to -
see what was there ﬁaiting to be made visible. Hours
spent "playing" with the themes and the data seemed to
reveal a very "neat" framework. A éélephone call to
my advisor revealed that I should try again. Ah, Qell,
I always kne; théfe ‘(was something wrong, but I just
wanted to get it finished!
Everything and everyone around me had become a'1
distractibn: some péoflé tuhwitting1y distracted me .
while I compounded thqugféét by inviting distractions

when no one oBiigng " Working-in my home offi;e proved
stifling: Iaﬂg;aed air. Outside the yard and garden
beckoned prgvimy expert  ministrations. Insidec the "
cldéet;ffﬁfaﬁﬁed ’their contents, begkiﬁg" ,fof the;_
tradiiighal‘sgring cleaéing. Sheer panic seeméd to be ..
’ risiﬁéJin mé}f 
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At this point I ;ﬁ;red my dilemma with my husband
who lost no time in providing a new venue for mé. "You
need the tranquility of the mountains, my dear," he
announced decidedly. When I started to protest my
inability to leave house and garden, he adopted a stern
stance which I dared not oppose: "Call the hotel for a
reservati;; and pack your toothbrush because you’re

i,

leaving toi}}row morning."

The majestic Rockies were my repose. Once more I
read the data and "played" with the thémes. Free of
anxiety, I slept peacefully. The next morning I called
my advisor. ;¥%c5nnot ‘recall the exact topic of our
conversation. Connecting with my life-line against the
béckdrop of invigorating -mountain air, ags well as
the mnonymity of the place, put my mind in gear once
agaip.

7 The word was out'at the hotel: there was a writer
on thé premises. I Smiled as 1 ovérheard the front
desk clerks talking about me. My goodness, another
Margaret‘Atwood, no less. I wrote at the desk in my
room, taking in the mountains during reflective pauses;

I wrote while reclining at the hotel’s sun deck; I

wrote in the hotel’s restaurant while sipping coffee.

1”7
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While tourists all around me were busy being bussed to
all the sights,” I enjoyed the facilities virtuallyi?
undisturbed. :

Singing as I headed home, I felt renewed in

spirit. With my new thematic structure in hand, I

consulted my advisor. Ah, bliss it was to hear the
.., words, "Yes, I like your themes: they seem to make
sense."”
x",w’x
¢y
- i
) ”;;{ T
. ,i r\’;'
REEE S TEZ e e et
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CHAPTER III

REVIEW OF RELATED LITERATURE

Since this study sought to explicate meanings in
the context of the High School Work Experience Program
and in relation to the participant’s career development
process, literature in three different areas is herein
reviewed. No relevant studies were found that combined
all three areas of interest: career development, work

education, and a search for deeper meaning.

Career Development

Hotchkiss (1979) states that although scientific
literature about occupational choice 1is massive, it
has not produced a theory without considerable
ambivaleqpe. The determination of vocational choice
within vocational psychology has evolved over the years
ever broadening its perspective as more research
identified more factors of choice as well as a view of
& complex interrelationship of factors to influence
‘individual occupational choiée. ~ Several theorists,
'ﬁmahg‘tpnﬁ, ‘Ginzberg (1972), Tolbert (1980), and Super
‘:(i$83) concur with the view that it is wunlikely one
;hhécfy will sexrve for many diQerse populations in our

. soceciety.
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The inclusion of cognition has been proposed
toward a more comprehensive theory of occupational
choice by  Lewis and Gilhousen (1981).  Although the
student cognitions are viewed as important in other
types of therapeutic processes, little attention is
given to the thoughts and perceptions a student has
duiing the development of choice. Interests, values
and occupational information are of little consequence
if the ‘individual cannot put them in a realistic
perspective.

Many of the studies undertaken on occupational
choice sought to measure interaction of two factors or

) to identify a causal relationship, but very few
actually measured a number of influential factors of a
particular population. Most were determining
psychosocial factors without any relation to
environmental ones.

Baumgardner (1982) addresses the issue of
uncertainty in career decision making. He proposes
thgt changes in the working world are showing wup in

"students’ life planning and carecer tginking. Students
have a very limited perception of what it is like to
qptually live a particular occupation. Career thinking
ig% unrealistic and reflects abstract as well as

idealized images drawn from media, courses, advice of
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friends, and relatives and our <culture’s myths about
work. Baumgardner further advances the view that
current uncertainties about the availability and
meaning of work seem to cause many students to despair
when their ideal career images are debunked. He
postulates two valuable influences on occupational
choice: work education both as paid part-time work and
part of a school work study program; and knowledge of
obtaininé jobs in an occupation from recent graduates.
Noeth, Engen, and Noeth (1984) conducted a study
of college-bound high school seniors to find the most
significant factors that helped them in choosing a
college magjor agd those which helped them in choosing
an occupation. Work education occurred as a fourth
factor out of ten factors in order of frequency. This
figure could be distorted through the actual percentage
of students that took part in work education; also
there is no differentiation betweeh work education as
supervised by the school, and the experience ob;ained
through part time or full time employment outside of
school supervision. It is not known what proportion
of those answering the'"surve; gained their work
education through employmeht not directly related to
their career choice. It is therefor; di}ficult to

interpret the meaning or significance of the frequency
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-of the factor of work education to choose a college
major or an occupation.

Career conflict was studied in high aspiration
youth in British Columbia by Cochran and Giza (1986).
The study showed that when a person is free to select
values and frame them in personal ways, conflict is
minimized. The authors conclude by saying,

A searching AR& serious exploration would seem to

offer a way to help young people establish more

solid priorities with which to make wiser
decisions and adjustments.
Although this study did not isolate participation in a
work education program as a way of exploring seriously,
I perceive applicability in its findings to career
development through work education.

Greenhaus, Hawkins, and Brenner (1983)?gtudied the
impact of career exploration on the career
decision-making process, Of the students surveyéd, 57
per cent had either participated in a part-time job in
the past or were currently engaged in a part-time job
that was relevant to their career decisions. Although
the use of friends and family members was the most
popular form df career exploration, it was not related -
to the development of a career decision. Along with
self and | occupational exploration, exploratory

// employment and previous work education were positively
i K

AN
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related to value clarity and career knowledge. The
authors found a significant relationship between two
kinds of experience in the world of work and elements
of career development. However, they failed to explain
the underlying meanings of the students who
participated.

Fitzsimmons (1979) speaks of career education as a
process instead of content. An assumption basic to
career education is that it is a preparation for life,
and that experiences must be provided that prepare
children for more 1living rather than just more
schooling. I find applicability to my study in his

article on all three tenets summarized here: process,

preparation for 1life, 1living rather than Jjust more
schooling. In the style of most career development
theorists and researchers, Fitzsimmons does not allude

to the lens of work education through which the tenets
for career education might be absorbed.

Taylor (1968) states that studies show
occupational choice at the individual 1level 1is very
complex. The controversy on how people select
occupations rapges from theories of economic dominance
to psychologicél dominance. However, studies do show
that occupational choice does depend on occupations

that are familiar to individuals. The author does not

1}
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explicate the meaning of "occupations that are familiar
to individuals." What is the meaning of "familiar?"
Once again I view this study as being applicable i.0 the
work education program wherein participants can

familiarize themselves with a chosen occupation.

Work Education

Herr (1978) sees work education at the secondary
school 1level as a way of providing adult-oriented
experience at the work station rather than
adolescent—orientea experience. He argues that work
experience assists youth to see themselves, their
characteristics, and how the work is done as a whole.

Snell (1981) conducted a study of hat traits
employers found valuable in work ~ducation
participants. Variables related to the nature and
extent of students’ skill competencies and general work
attitudes were ranked of highest importance. The study
did not find out students’ own perceptions of their
skill competencies and general work attitudes, and

compare these to those which the employers

ﬁad about

the students.

Germsqheid (1982) in a University

(BF,

. {:
dissertation studied "Work Experience Ed
o I

Effectiveness and Organization."

N
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found significant differences in the perceptions of
students and their work station supervisors on the
degree of values attained by the students, The
supervisors’ accounts showed significantly lower
ratings than students’ own perceptions of themselves.
I wonder if this is indicativé of the very limited
interaction that typically exists at the work station
between the supervisor and the student. The study
stops short of finding out the underlying assumptions,
meanings and values of both the students and the
supervisors.

Owens and Owens (1981) studied 4,000 students in
thirty high school experiential education programs.
The factors which contributed most to gains in social
and personal responsibility were: discussed experience
with teachers, did things myself instead of observing,
adult did not criticize me or mytk@ork}wfhad adult
responsibilities, develobed petsonalJréla£i0n§pibndith{ :
someone on site, had freedome to ‘ekploréffmy fgyn e

1 N - ‘»‘V':
. . ¢ e L . o , -
interests, discussed experience " -.with family., and
it * } . o ) !"o,a . - - F

friends, felt I made a conﬁfiﬂutioﬂ&ffhad a‘ﬁﬁrietquﬁgm.f

tasks, got help when I needeq}iﬁgrband had challenging '

tasks. In my preliminary®

5

‘imterviews , with work’
education students here in.;Adelaide, I recognized

several of those factorS“ﬁ

the cohtext of the
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conversations of those students who described their

work education as "very positive."

Search for a Deeper Meaning

Reubgns (1977) has suggested that the transition
from school to work has emerged as an independent area
for study and action. The transition between school
and work is gjudged to be too swift and abrupt. The
initial transition experience is considered crucial and
is s3aid to exert a decisive influence on a young
person’'s whole occupational future. This “uthor 8
theoretical stance is congruent with my own, but I find
he falls short of explicating a vehicle whereby this
transition can be accomplished in a way that is
positively meaningful to the individual.

Per Dalin (1983) contends that schools can na
longér assume ‘a knowledge dissemination role in
isolation from the community. He states that knowledge
will be defined less and less in terms of subjective
structures and more as problem—-oriented and integrated
with critical-theoretical reflection. Dalin states

that,

Schools will continue to exist as institutions
that can bring the complex world together by

helplng people to explore themselves and the world
in which they live.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



His message was deliygred at an International Movement
TowardsaEducational .Change Confgrence in 1983 held in
(Oslo, Norway. <}The themé of this conference was
.?Léarning by Pﬁrticipation.": Dalin’s article is just

‘' an example of many articles written by internatio;AI
writers on the topic of "Learning Through Active
Experience."” The work education program:fits inéo the
more globalvrubric of "experiential education" and "off
campus—baéed lea;ning." 1‘ J |
Twarog (1979) conduotedfh a study .on four

S cooperative educational programs whoge students
represented the full range of abiliﬁies from below
average to the gifted. This is tﬁé only Qludy t”it I

ﬁ/"\:—’—/—\\;ﬁ;\

have fgnnd in thé\kjeld that was not conduutea AT the

‘ § .
D v(emplrlcixyﬁmode. Tge approach. is 1dent1f1ed ‘as

@‘anthropologlcal, ihterviewing over 500, participants

1nclud1ng‘ students, coordlnators,;"ﬁrk Sltu sponsors,

.*.

sbhqoi administrafbrs and parentSr ;The study was a -

[N

Vet

comparatiie case study cof four‘ actual work education

P
s

programs. The researchers became 1ncrea31nglyqaware N

that, although there are;several varlables . such as A
o r& " -

geographic area, 1ength of program, interpersonal

v -
4 o

dyadic relationships ' with the program, and
soqidéconomic status of students, there are certaina

commonalities ﬁh?t appear across all these programgfra

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



54

Common “factors relevant for students deciding to

<

enter the cooperative educational progiam were cited:,

\

desire for more  -~dventuresome program, Trealistic

awareness of eccori

Vv /!l. e

PoRS]
I3

boredom with traditiopal
AR

school -structuféﬁf“ ‘and testing of future Qareg?
choices. Twarog claims that these commonal;ﬁ%es
distinguish the program from the traditional Amefiﬁip
high school pfqgram. e

Young (1%51) advocates the idea of a vocation as a
self-other relationship. He contragts_this‘ontological
view with the prevailing career theory paradigm which

he states is entangled = with an  excessively

N . . N , , ‘
techknological view of =a person. Recently some

thebristsyhave;begun to recognize the context in which

W

career develops, notably  Krumboltz (1979) and
Gottfredson (1981). Young proposes, however, that
these?theorists account for environmental influences on

the iﬁdividualfbut do not address ‘the interaction of

. all these influences. ;
. e e et R R
R : . 0 . B

Young (1981) states that vocation refers to life

haﬁ gncbmpaéé an’ extended period of time. The
authgbifébﬁ%lpdes with an exhortation to all those

helping people with career development to be concgfhed

how'the person engages the environment and hoq

5

will be attained. Young’s article has particular

meaning

:appliqabiiityF“ﬁ§,,my study which seeks to look at
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ﬁeaning through c&reer development from the context of

the work statlon.g

B : T
~ 3L
)

Slmoni (1983), : an Ontario werk education

coordinator, arguee“ihat work education programs can

prqvide the, -voppprtunity for a critical-
counter-hegemonic pe&igogy. "Hegemonic" is defined ae
that which ﬁis/ of preﬁqminant influence. Given ah
interest in programs which 1link school and  "the

: workplace, Simon advocates the need for a ferm of
analy51s that addresses how a student experienees such
--Jprograms. The expllcatlon of such meaning would be a
stepplng stone to knowing how to define our work in the

»1 world andzln so d01ng ult}mately transform the'world.
I perceive 'his aim to 5€ransform the world rather
utopian; but, neverthelégs, it is worthy of serious

con31derat10n and a tremendous challenge to educators.

7

: jﬁﬂerelre-a(ISBO) ‘;n a workshop on a work study
approach for coqggﬁ;ty education says:vthat "active *

S ‘experlence wand eEtiQe wo£§7 is the souree“ of true
understandlng." 'Further-he‘defines study as a creefure
evolvzng froh werk and defines work as the source of

new knowledge and study.' ‘He Views work as a process

“ef understandln uin‘ which 'theory developa out of

practlce. Appllcatlon .may be found in thls study where

?”have been ‘chosen as ' participants chiefly
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because they are participating in work education in

i order to explore career choice. Will the experiences
of student participants at the work station (practice)
i S : )

. P \.:." PRI PPN e : f
help them develop (theory) to apply to "the career
choice process?

i3 . ;
i
n
i :
‘ : Eh

g s . :

4 .,

“f

i N o
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- CHAPTER IV

CASE STUDIES
Maria

Parental Expectations and Vocational Choice

Maria is 18 years old and in her second year of
grade 12 'at Champion High School. She is the third
child in a family of five children, all of whom were
born in an Asian country. The family emigrated here
eight years ago in search of an economically better
life. 1’

According to her own account, Maria's parents have
told her to "be something professional." Her father
reminds hér that they came to £his country s8o that the
childrer would have -an opportunity to "be something."

The parents instruct Maria to work harder aﬁ”hér school

¥

‘worlk in order to make high gradeggﬁ These gradesﬁwill

ETaR

provide entry into the field of- nurses’ training or
other ‘"professional" fields. She claims that she
simply cannot attain the;;eéﬁired grade averaée needed
to be accepted into the field of nurses’ training.

e T 4 )
2.:ds why she went

[\\\ u . . ¢

© U

i
u
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He says, 'You must be the only one returning to
grade 12, really dumb’. Maria says,
He is a really negative person, my dad is strict
. « o doesn't like people going back to school,
feels like you’'re so dumb.
In talkiné\about her occupational choice her father has
“\
recently sﬁggested that she be a machinist. He has
seen a lady doing that job at his place of work and
knows that it pays well. Maria adopts a plaintive tone
when she relates her conversation with her father,
That’s not me;' I'm not her, 1I'd like Lo decide
what I want and if I make  that mistake, it’s my
mistake, not your mistake. o
According to Maria, her father was also pressured into
training for the job of machinist even though he didn’t
want it. Asked what occupation she was thinking of
engaging in, independent of her parents, she said she
told them of her interest in fashion. Her dad did not
like that idea. She thought about it and rejected it
for wvarious reasons: possible conflict in leisure
time, very demanding, lots of work and uncertainty of
her ability to get people’s attention.
Maria’s . average at this point filled the
requirements of Cambridge College for entry into Travel

and Tourism. When Maria investigated this occupation

at Cambrfage, she was informed of another requirement:

-

at least one year out of school, or-pafticipation in:

work education at a“tfavel agency. The work edpcatién'“*t

N
Al
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requirement was in addition to the high school diploma
and suitable grade average. Although she later stated
that she was in the program to try out an occupation,
initially the reason for taking the course was a need
for those work education credits in a travel agency in
order to qualify for entrance into the Travel and
Tourism Program.

At the end of her first year of grade 12, Maria’s
mother looked at her marks and conceded that she was
"not doing very well." It was then that the mother
of fered an alternative career choice to Maria: Travel
and Tourism. A daughtefz of the mother’s friend had.
éaken the Travel and Tourism course at Career College
and found it interesting. Maria decided to go back to
school for a second,?yeér of grade 12 and to

'“subsequently enrol in Cambridge for the Travel’and
Tourism coursé.

Maria had alrea@y kéxplbred ~the possibility oéu
taking the Travel prfism _ Coufsevat Career Colleée.
While talking to a ;;unselor there she was toldgghat
"You travel a " lot in this job." That prospectAgfn
travelling as part of'a job exqited her. She rehembered
how much ghe had‘e;joge& the . recent family trip fo

California.®’

oo
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The Glamour Myth of ‘Travel Agents’ Work

When I asked her if she knew much about the work
of 'a travel agent and the salary and benefits, her

face seemed to take on a glow as she replied. She did
not know what the salaries were, but she knew the
agents helped arrange travel for other ﬁeople and got
to travel a great dea}\themselves. Her view of travel

4
i

agents’ Qwork seemed to be centered on how they helped

clients to have a good a time, and in the process "had

a lot of fun."

ﬁeééarcher Reflections

I watchedrher starry eyes and animated faée and
heard her fanciful but vague description of the work?
My mind toog me »back to different phases of my own
occupational path. First of all a vision of a young
girl in grade 10 in 1964 in one of my typing classes
flashed bgfore.me. "Wha’. would you like to do when you
finish school Vi?" I had asked her. Without hesitation
she told me of her dream to be an airline stewardess.
I lost track of her for many years but could not help
wondering, as I did about so many bthers, whether she
gad been able to make that dream come true. f;ars
iater while on a flight, I looked up at the stewardess
who was asking me what I wanted to drink. Suddenly I

=

Y
~
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had a sense of recognition. She too seemed to give me
a second look but went on serving drinks, rushing to
meet her schedule.

Just before the plane lgnded, I looked wup once
again at the same young lady, who politely asked me if
I was "Miss Hunka, a schocl teacher I used to have."
She was indeed my typing student of 1964 who followed
through on her dream. I now congratulated her
enthusiastically for having achieved her long-time
wish. In response, she replied, "Ah, it’s just a job."

~Meanwhile the light in)nher face snuffed out and she
shrugged her shoulders. I longed to aék her more but
now the plane was landing and she needed to carry out
her normalﬂauties.‘ For days afterwards I experienced a
kind of malaise, almost as if I had said "good bye" to
an old friend. Upon examination of my thoughts, I
realized I was mourning the death of Vi’s dream that
ﬁgi had fizzled intd "just a jqb."

N Terkel (1974) in his book Working describes the
death of a glamour myth for an airline steyggdess that
he interviewed. Even 14 years into hé£ “gbb, she
received a great deal of respect and status from
oﬁtside sources as well as her own family members.
Whét she herself was experienéi%g, However, was the

e ?k";:.;
(atd . . a s
drudgery of the actual work, abd working conditions.

LA . .
The glamour that outsiders accorded her occupation was

k,

U
PRF A
Ry

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



62

not being experienced by her in her day-to-day
activities. |

A composite of memories now flashed before me as I
thought about so many high schcol students who were
eager to take work education at my work station, a
travel agency. I was seeing their eager yet nervous
faces. When I asked them why they were interested in
the travel agency for work education, the first reply
was a predictable, "Because I like to travel." I spent
a great deal of htime explaining’ the drawbacks of
working in the dccupation and also the long waiting
time before travel becomes part of the job.

For so many my words fell on deaf ears. They were
busy feasting their eyes on the exotic brochures around
the agency. Some ﬁersisted, came to the agency for a
work education round and went away sadly disillusioned
after completing the 125 hours. They seemed to need
that experience of being in the situation on a
day~to-day basis, interacting with travel agent; to

help dispel the myth of glamour in the travel agent’'s
world.

I looked once again at Maria’s face, so full of

anticipation of the experience 1in her perceived world -

of glamour. A sense of panic enveloped me. Just as if

Maria was standing at the edge of a cli:ff(,3 I wanted to
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shout, "Stop, there’s a big drop ahead of you, do not
go further, choose a different path." How could I let
her go through the disillusionment I had witnessed in
so many others? A littlg»voice seemed to caution me,
"You are a researcher, béthy, you must not influence
the participant.” I said nothing for a moment as I
scanned my interview guide through tear-dimmed eyes.
Then I composed myself as best I could and went on with

the questions in a more detached manner.

Leisure-Work Time Balance
Maria wants it all: not just a job that would be

‘‘‘‘‘

her whole life. Shé wants friends and work. She is not
interested in devoting herself entirely to her job
viithout timg for leisure. Her opinion is, "Yes, there
is a perfeég job out there. You just have to strive to. =
find out what it is." I wondered what kindé of
experiences and sources of informaticn have influenced
the idealistic halo that she is determined to attach to
an occupation. The importance of money to Maria has
come up a few times in the interview, yet she has no}"
made herself aware of the salary o%ba travel agent, tQ;

Jjob she is‘ presumably exploring.
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Job Preferences and Self
When describing what she prefers in types of
activities in an occupation, she c¢ites: computer,
typing, data processing, to have deadlines, to solve
things, and to keep busy. Maria has difficulty in
- answering my questions on what her pérceived aptitudes,
interests and abilities are. Eventually she identifies
the ability to take orders and take criticism,
interest in people and what they are thinking and an
interest in money. She admits that she’s never allowed
Lerself to opén up to other occupational opportunities
on hér own because she is always thinking of what her
parents want her to do.

In exploring the computerized occupationai choice
program called “"Choices," she stated she was angry with
the results beceuse she did not like the occupational
matchsz that were recommended. She perceived the form
was m§£ching_her with an occupation in the army or to
be "confined in an office" because her marks were very
low. She could not imagine herself in any of the

choices given.

Difference Between Work Education and a Job

In her view the difference between a job and work

educaticn was that the major thrust of being in work

NN
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education was to learn about a carecer, whereaswln the

job one works, gets paid and sticks to it.

Y

Career Exploration and Time s f§

Maria seemed to have difficulty in accepting the

concept of ongoing career development through life.

Perhaps some of the anxiety she was experiencing in

making career choice decisions stemmed from her belief

that it is a once-in-a-iife—time decision. She

reported to me that her parents’ instruction was to

"make up your mind and stick to it." In the first

interview she kept coming to closure on career choice,

telling me that she was finding out what a travel

agent’s job was like because she had chosen that

3\ occupation. She was not 1leaving her options open.
When I‘ mentioned that I was perceiving her to be

X "closed" in terms of herloccupational exploration, she
stated that her parents were in a hurry to have her
"gsettle down." She sensed she had no time to be open
and to keep exploring. There was a>sense of urgency,
especially since she was in her second year of

grade 12.

. Researcher Concerns
When the interview was over, I jwas experiencing

e
turmoil. This was my very first of }ﬁhe pre-placement
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int%rviews. I \had eleven more to do 1in this set,
Woul& I be experiencing the same conflict between my
role as a researcher and my own personal tendency to be
pfotective of these participants? I shared this
concern with Mrs. Durant, the work experience
coordinator, who assured me that Maria needed to
experience for herself. She told me that some of her
students just would not believe or did not seem to have
a clear concept if they were told job facts or read
ébout;a job in a brochure. That was one of the
advantages of taking part in a work education program:
fiﬁding out about work on first-hand basis.

1 ‘resolved then to think about Marig’s vending
work education at the travel agency in a positive
light. Mrs. Durant reminded me thaf I would be there
e Ltn;hg;p. Maria through the disillusionmert. At that
‘ l;;;kt“I did not realize how much Maria would reach out
to me for help. _Nord&id'{ comprehend the extent to
which her experienée;would 5rovide me with interestingg

information for the research.

Grappling with the Reality bf Unforeseen Circumstances “
. I called Maria to sét,up‘her%gecond interview, at

approximately the half—way%;ark (65‘ hours) at the wong}

station. She had already experienced bmqgh of the

S
vt
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disillusionment I had antjcipated. In fact she was
discouraged to the point 6f‘wanting to quit.-

Two events had! precipitated her emotional.
upheaval. First, one of the agents had resigned, and
a replacement had not;been hirea until after the agent
had left the ageocy’s employ. A short-staffing
situation for two weeks followed by ;a new staffing
situationv all happeneq during the travel agency’s
bueieet season. Into this pressure-laden setting

: ‘) . .
another event “caused Maria frustration. = A work

1"\
educatlon student from one of the travel colleges had

‘come ‘to do hls practlcum. The timing of his arrival

had been.pre-a:ranged just as Maria's was, before the

r

employee had resigned.

Ji

47/

;// alone spent time with her training "her in any way

Maria reportedgﬁhat no one even spoke to her, let

;57 R

e durlng this 31tuat10n.'” At the time of the interview,

’%;7: the college work education student still had a few days

! ;ﬁleft 'oo finlsh his practlcum. Anna, the supervisor,

“wnad aakeo Marla to show him the filing she was doing in

the "beok room" where Maria did her work. That day,
Maria recorded in her jourrnal, |

ﬁ'ﬁﬁ" , How was .I supposed to explain what I was doing to

him when I don’t even know what I’m doing! "I

,dor’t.want to go back. No one has time for me.

a0
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Regggrcher Changes‘Role

Inwardly I sighed. The sitdﬁtign  she was .
describing was sd familiar to me, yet‘I muét try to get
at her meanings as well as tryin;vtorhelp her to sée
the whole picture. So, I consciously‘decided to step
out of my*roleras a researcher and help her toﬂ stayzét
the work site.ﬁ I cég;d ha&g simply.suggestéd that she

talk to the work experience' coorcinator,. Mrs. Durant.

Instead I.advised her to‘calilhefzgﬁper0196;_and ask if

1 Wt

she cquld stay away from thgjﬁorgf eaﬁcaﬁién situation
for a few days until the 'ogher"ggpdenﬁﬁ'had left.
After she nodded in agreeéégé:gighlé  §igh;o£ relief,
we talked about the:si£uation ffom the supervisor’s
point of view. | ‘
Maria’s natural timid nature geemed to impede her
from communicating with her supéfvisqp to let her know
juét”igéw much this new staffin;};and college work
edu05£ion student situation was nimpaétiﬁg her. I

! - i
asked Maria if she understood the viewpoint of the

supervisor and other agents in the setting at this

iw_€‘ ~ time. She .said, "yes" somewhat uncertainly. I asked

o
Y

x”[hérawhét she would do if she was the supervisor. She
‘Jcbnceded that most of the +time would have to be spent .
with the new stgff person, but she felt that at least .

& ,

25% Dbe reserved foi® Maria during the hours she was

théret For the moment she perceived others ?ﬁh the

des
e
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~ setting totally ignoring her.  A=later interview with s
her éﬁpérvisor, Anna, uncovered a different view and a

break in communication between Maria and Anna.

pack of Reciprocal Dialogue
Anna thought Maria had been there long enough
before the short-staffing® situation developed. She
thought Maria had\h§§tered, the routine tasks she had
been assigned and &ould therefpre need very little
instruction, during thisrggrtiéﬁlarly busy time. “As
far as . the college worﬁﬁ.education student, Anna
thought.Maria woulc’l_.-.;!‘have been pleased that Anna trusted
her and had confid;;ce in her enough to ask her to show
Jéﬁn the filing and records in storage. Anna was T
compleﬁqu surprised that , Maria did not perceive
herself as being capgble of show%ng John her work.
I\wasﬂbeginning to buildhaﬁmental picture of the
setting that cauggd this coﬁmunication breakdown.
Maria in the back ;coﬁ, isolated from the fron; offiég,
occasionally peaking out at the front office and
obsérving the busyness of everyone there. Maria was”
nSE brave enough to voice her concerns to Anna or the
- other agen;s and alsoilreluctant to bother them when%ﬁ
they were so busz On the other hand, Anna, bus& in
hiring a new persod; tfaini@g ﬁer,*closelyafollowed by' 7
7) N ‘ hi ,

i
il

N e,
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helping a college work education student, was operating

under severe time constraints. She was simply assuming-

that Maria was doing fine on her own. Having
experienced a similar situation myself when I was a
work station supervisor, and remembering the feeling of
conflict of interest. I tried to help Maria to
visualize thst side of the picture.

A Back Room View

During the second interview °'Maria expressed a

pronouncéd dislike for her work in the "back room." I

had decided to interview Maria before entering the
getting for my own observations. ' Since I had been in

the setting on six occasions when I was doing a pilot

study 18 months previous to this time, I retained a

E'

_mental picture of the "back room." I remembered

¢

M;ria's disgust with the comﬁﬁterized ‘program,
"Choices" which she viewed as a disparaging instrument
matching her only with the army or with being "confine&
in an office." . Sincél she already had‘\deyeloped a

concept of confinement in relation to office jobs in

'géneral, I could unde;stand how the small room thgt she

s N

- was working in by herself might be an extreme example

~of her aversion to office confinement.

When asked whether she thought she would dislike

agents’ work, she replied that she thought their work

- ~
N o
RRN Rl

s i y L |

3 {
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was interesting. It was her own work that she
disliked. More importantly it was the context in which
she was performing the work that bothered her the most.
She described the "bagk room” as small, dark and
isolated from the exciting actionhof the front office
which she had visualized herself as being a part of

when she enrolled in work education. The agents were

fﬂ@ﬁ%ki&g with clients, with computers and talking about
AN o

countries to which zlients will travel. She said, "I

Just wish I could get out of that back room." Maria

coufd'idﬁéiﬁe‘herself doing agents’ work.
' So I wondered why she: was ~‘getting negative
fee}ihgs about her participation in work education.

N

She stated that she was only thinking of herself in her
«

.work at the back. When asiked how she might hélp

.

herself out of the caged feelihg of the back room, she

suggested Qging up front as receptionist or answering

the phone but. wasCuncertain of how shei%ﬁould parform,

- Vois
and she was concerned that there was so much work”in
the back.

Maria was conéerned at this point that she really
wasn'g getting the full picture of the travel agency’s
work. Even so, she had:mggé soméfjudgments about the
work.  She thought the agents HadL; lot more work and

a lot more paper work than she hgd\anticipaﬁéd.
. . o )

o -
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At approximately the 100 hour point in Maria’s work .

education, I made an appointment for an interview with
Anna, her supervisor. During our discussion, I was
amazed to discover that Anna wondered why Maria always

stayed in the back room.

She doesn’'t seem to come out of there at all.

Sometimes I go in there past her +time and still

find her there, working. I never see her in the
- front office. ' o

When I asked Annéy??ethe; she thought Maria could
B : Uk

do some of her work xn ik “ront, she said that she
expeniad .. work education student to come out and ask

. s S
for moxe - work. Maria seemed to be a slow 'worker

1

becéﬂéa she did not run out of work before Anna gave

her more assignments. Anna was comparing Maria's

production to that of previous(ﬁork education students.

I asked Anna if she had told Maria that she should
come out every ;i often. Anna told me that she had a
talk with Maria Jjust as she did with every work
education student at the beginning, informing them of
their duties and what was expected. Anna did not
expectvto have to remind Maria what to do. She simply
did not have time for that, she told me. Later, in

the third interview I told Maria that Anna had expected

Her out of the back room more often. Maria was amazed.

,\i‘ W

When I reported my bbnversation with Anna in that

regard, she admifted,ﬁﬁét"Anna@pfbbably had told her

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

et
I W 4



i 73
/
éverything at the beginning, PJt that she was so

depressed over the short-staffing and college practicum

student gituation, ghe had forgotten.

The Bubble Bursts « |
In the first égpg;v%ew Maria expressed an affinit&
for working towards a &eadline. Now she spoke aﬁgut
deadlines as problematic to the travel égents. One of
/i the greatest points of disillusionment was finding out
that an agent had to cancel a trip for herself, paid by
the agency, simply because of gshort staffing. The
glamour of the travael agent’s role was fast fading in
Maria’s mind. I hated to see her suffering; vyet I
reaiized that in suffering w<he was also learning and
perhaps preventing an incprrect occupational chﬁice for
herself. ”
[
On Being the OQutsider
Maria’s overwhelming feeling of being ignoyed as
well as céﬁing‘ with the "reality" of agencf?life
probably_ovefghadowed her view of the ‘experience. The
agents tended to come to the back room“to pick up a

brochure or some other information. If Maria was

there, occasionally they made comments to her about the

o
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deadlines and the tremendous demands on their time,
especially during the short and new staffing period.

Maria could not think of any -positive aspect to

her experience at this midpo{nt. In her view she was
not learning anything, since she was just séamping and
filing. She expressed concern that she did not know

where all the forms fit into the picture and had a

feeling of confusion.

One cf the expectations she had was that the staff
would be friendly to her,v accept Hér as one of them,
and have a good pglatiohship Lwithkher;'thhe idea of
frieﬁaships and relationships as part of the job was

still very important to her when she described her

v
e

ideal job.

I asked what she would do differently, if she was

the supervisor, in order to help the student out of the

back room. Maria was quick to respond. She wouldn’'t
allow the work education girl to be stuck in th= back
room. She would encourage her to do some of the work
out in the open; help clients as a receptionist, help

agents and see the "big picture.”

{

At this point the happiest day since she started
work education, was:the eJening Jean, an agent, had

invited her to a farewell supper for the agent who had
‘regigned. It was at this event that Maria ehjbyed
i . . . . .

oy ! P
K .
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i

being accepted as "one of them." Back at the work site
o
{ .

she feels like a stranger much of -..ae time.

Getting Reacquainted with the Setting
After the second interview, I visited Maria at the
work site, McDonald’s Travel. The setting is a travel
agency 6£gice located in an older medium-sized mall,
approximately two miles from Champion Hizh School. The
polors of blue and off white are used throughout the
émall outer office which is about 12 feet by 20 feet in
size. Colors are repeated 1in cabinets, counters and
brochure racks. The lighting is fluorescent producing
a brightness that might indicate more than the
required  footcandles. The accent in color is.
provided fby the orange steno chairs with castors,
e for the three agents and six élient chairs. xhe
- . manager sits At a full double pedestal d;;k
tqﬁgrds the back of the outer office and is screened

off by blqe and Dbeige vertical rotating blinds.

The entire front of the office is glass“,ayd;glass
‘. . Nend e ?’:4}4"" -

§

S '

sliding doors. The right and left sides ar ... “n_
" showcases for travel . brochure display. Aé% ig

into the office, there is a small coungir on%:‘ '.mmcj
“with a comgﬁter; a ticket printer and a_typewrquK¥J§;£

behind a counter. - On the left hand side there is a
R I .
58 e
L .

‘I"\ k : =,

SNy
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long, low (sitting height) counter against the wall
with file cabinets below it and three positions for the

agents. The first jutting division away from the

counter holds a computer; at the back end of the

counter there is a typewriter. Each agent positicn has

a multiple-line télephone, as does the front counter

and manager’s desk. On the counter next to the wall is
"

a "no smoking" sign and a small humidifier. Both

jutting divisions have two client chaigﬂyﬁlaced next to

them.

This office is a branch of a very large chain with’
offices acros§5:C§nada. There is a manager and five
employees: three full-time; two part~tim¢. When a_

! ;
client comes in, and does not know where to“go, one of

the agents sitting in her own position, asks if she can

e

help and invites the client _ﬁd  sit at a client chair’

near her station. There is noqactual agent position at

the front counter. The most senior agent is at the

front, and the most junior agent in terms of employment

is at the back of that row.

The back room which Maria refers to Qn&a where she
claims to work almost exclusively, is Dbasically a
storage "room with less ligﬁt than the main office,
Jithout a desk, but with a cﬁair. The’coffee:méchine
is als§ in the;ba¢k room:, There aréﬁfile cabiﬁets; a

safe and photocopier. Along three walls there ‘are open

L\
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shelves for storage. The room is long and harrow
measuring about 12 feet by 4 feet. There is not more
than 18 inches between the file cabinets on one wall
and the open shelves on the other. The door to the
outer office v}s kept closed at all times. It is in
these - crampedv quarters that the work education

participant does her work.

Observing the Participant in’th€18etting

Maria, is doing some of her work, as I come

in to the back roon. She 1is sorting invoices in
preparation for filing. She uses the top of a four
drawer filing cabinet tc¢ - ‘he sorting. She shows me

the files when I ask and points to a pile 5f,brochures
that are on boxes. These, she tells me, need to be
unpacked and stamped, and put away, both in front ﬁnd

in files at the back. I note she says "put in front."

]

Sy
N

So, I ask her if she does indeed work in the front.

She nods in agreement, but states that it is just for

S

{ five minutes each day, if that. e

I recall my observation of Adel, the work
educati@n student during my pilot project at the same
workiétation; She also did much of her work in the -

back room. However, Adel was also typing at the frant

counter (standing up, since there was no chairl/ahd
"‘,;‘ - » -

K
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working with files 41 the outer office. Adel, of
course, was .2 her third round of t.ork education when I
interviewed her. She had progressed to doing more
work in the outer office. She, too, told of heing
"stuck in the back office" much of the _.ime in the
first round. I recalled that Adel, also, had wantec to
quit at the end of the first round.

Maria shows me a project which she has not
completed and which she must retype due to spelling
errors. °~ Anna has asked her to type up a 1list of

prospective customers and their addresses from slips of

paper filled out for a prize. Maria has difficulty
deciphering various peoples'’ writing and trouble
guessing what the name might be. For example, she

points to a slip of paper that she couldn’t make out
but guessed that it read "Brounuell." Even though the
writing was not clear, i would héve guessed,
"Brownwell." Maria tells me that Anna told her that the
name was indeed "Brownwell.\"':l

I reinembered that Maria has shared with me her
problems in English. She now tells me that she has a
serious problem spél%ing. Q§he says, "I don't have
trouble with numbers}? but spelling names, (she_shook

her head)." I wondered if Maria was learning about

matching ability to job requirements, while on
e . . < i \l ‘\:‘;3(":',‘- "’* i
RN
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Anna came in during our talk and explained some of the
forms to Maria. Maria listens intently, a pleased

expression on her face.

Comparing the Setting to the Pilot Project

; My mind goes back to my repeated entry into the
setting on a pilot project and how I saw both Anna and
the agents interacting with Adel, the work education
student, on a frequent basis. I asked her if this
frequency of interaction and letting her in on agents’
work happened in the same way before I came into the
situation. Adel, had smiled and said, "No, I’p doing a
lot more in the front now." I asked Adel if she was
still getting her routine assigned duties completed.
She replied in the affirmative. Now, remembering that
this had been Adel’s third round, I thought perhaps she
was more efficient at getting these rout%ge jobs done

. than she was in the first round. I aﬁlﬁeginning to

_wonder whgt ‘the underlying curriculum of this work

 station really is.

‘ .)'Affééxthis episode, I left the back room to talk
bfﬁ?%iy with Anna, asking her if she was happy with
Maria’s work, Anna told me that while Maria was' .
th;fough, sﬁé seemed to accomplish‘less in the time

_éllotfed than previous work education participants., I
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wondered if Anna was aware that Maria was confused
about the use ~ the various forms. No, Anna was not
aware of this. She was, however, very much aware of
Maria’s conflict with her parents over ococupational
choice and expressed her sympathy for her. I noted
that Maria had not told me that she had expressed this
conflict to Anna.

I returned to the back room, which I too, found
depressing. I asked Maria if she had talked to Anna

| about the parental conflict., She seemed somewhat

embarrassed, realizing that I must have begn talking
about_her to Anna while in the outer office.
She said,

Oh, yes, I did talk to her when I first came, but

she does not talk to me much lately with all the

short-staffing and other college student.

The agents seemed to take turns coming into the
back room briefly while I was there. I wondered i{
they were sent there to check on me since the safe was
also located here. I was standing right in front of
the safe Qithaut realizing it. Maria said that it was
normal for each employee to pop in and out but wﬁéh‘it
was not so busy they usually lingered to chat with
Maria for a while. Now they don’t have time? She is
still not doing anything' directiy for any of the

agents. i<
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Researcher Experiences Role Cdnflicf

'My temptation to f%tep out of the researcher role
in 6rdef‘to help‘ Méria out of  the "back ‘room" was
great. I could see quite easily that Meria could
sunpack the brochures and take them to the unoccupiedr
front gounter,” stamping them and sorting them for
filiqg,ig:She could also gregt the clients aagthéy came
in, Esking them to be seated if all the agents were
busy. 1fMy ideas kept: coming and I realized I was
thinkigé of my own experience at my own work’sta?ion.
The ﬁrge to get her ou} was so overpowering, I left the
setting qﬁite suddenlf, bidding adieu to Maria “in the

back office and all the agents " and Anna in the front

office.

Hidden Curriculum of the Work Station
In my chat with Anna I learned that she really r
believed that a student should be ;repﬁred to stay for
two semesters for a total of 250 hoﬁrs. She really did
not wantii;omeone who did not inten& to compléte more
than onels—credit round‘of. 1?5 houfs. Shesﬁas ver}
. much ‘aware of the Cambridge program gﬁd had 'in.facti
&ritten long letiers of recommendation for ithe studént

I had observed earlier'and also for anothgr_étudént

who had come through the work education . program. She
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informéd.me that both ;tudeﬂté were accepted into the
program witﬁout any‘waiting period. I yondered if her
hidden curriculum was this: Do the routine tasks in
the back room well; your reward yill be a letter of
recommendation to the program. Sﬁe intimated that the
letter was often the deciding factor since more
students qualified thfough high school averages than
the number that could be accepéed. I carefully alludea
to showing the student what d&travel agent really do;s
by having her sit alongsidgb helping fn the tasks of a
travel agent; seeing a ﬁ;oking from beginning to end,
/i

in an attempt to gain sgme understanding of the total
picture. She vehemently replied,;

Definitely not in the first semester; I can’t ha?e
my g£irls’ time wasted by a student who is

inexperienced.; In the second semester some work
would be done at the front.

{

I mentioned’that one of the goals of students in.
the program was to find out just exactly what the job
of the travel - agent was like and that it might be

difficuyt to determine that when the activities éfe

confined to brochures and 1invoices. I trembled,
wonderingf’if I was outstaying my welcome. Anna
repliegiﬂ

Well, I know if she is good travel agent material,

by the end of the first round. 1I’'l1l tell her. if.
,8he has done an excellent job in the back, then
; I'11 bring her out for other work during the

second semester. o , R
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Once again, I realized that the implication was that a
serious contender would be in there for two semesters
Y in order to get the coveted letter. She also ,told me
that:if the work education participant did a goéd job,
she could pay her an honorarium of approximately $1.00
per hour. I was getting the impression that Anna did
' not consider it her responsibility to do any training
, beyond that which was given to the work'educ;tion
partiEipant initially to enable her to stamp and file
brochures and invoices.
[$
Process of Exploration
Between the second and third interview, Maria was
keeping a journal for me. She also worked diligently
"at identifying her interests, aptitudes and abilities
at the back of the log book. She matched heg good
marks in accounting and an interest in that 'type.éf
work to a possible occupational interest. Without
having done any exploration of the occupation itself
and actual admission requirements for education in the
field: 'she said,  "I've decided to go to Adelaide
Institute df Technology and take accounting."
‘I knew that she had to write a letﬁer showing an
A eyploration of three places of business with her 1ettér
of application to Adelaide Institute of Technoiogy. I

of fered to help arrange two interviews. fér‘ her and
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— : suggested that she could then arrange the third on her

own. She prepare&.—-s set of questions to ask, went for

each interview and wrote a thank you letter +to each

employer. I became involved in this project with the
full consent of Mrs. Durant, the work education
coordinator., I told Maria that in arranging this for

her and helping her with questions and letter,
interview points and presentétion, I was showing my
appreciation for her participation in the research.
She was very pleased with my help. Her visits produced
the 1lively, effervescent Maria that I had met at the
first interview. It was so good to hear the 71ilt’

once again in her voice on the telephone.

Continued Parental Conflict with Choice

At the third interview, her last day at the travel
agency, Maria was sure she would stay in accounting,
but expressed concern about her father’s criticism of
her choice. Weeks earlier she‘thought he would approve
Becapse it was a "professioq," Now he Qas objecting on
the grounds of a lack of ad?ertisements for accountants
in the Adelaide Journal, whereas many ads for nurség
appeared,

When I asked her how .she had chosen accounting,

she said, V"Well I matched it with an interest and
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abiiity. I love to do accounting in school." .  She had

gone to Adelaide Institute of Technology and _C
- Ny
College, on my advice, to be a student for a day in one

Cambridge

college and for the information session in the other.
Neither cgli;ge excited her. Since it was almost the
end of the semester, she found it difficu}t‘to follow
the instruction in the classes she attended. In‘the
information seminar, she was impressed by ghe officer’s
warnings about hémework and the competiti&éness of the
entry process.‘ I gathered she was afraid in both
cases: on the one hand, she was afraid she‘wouldn’t be
able to handle the course work; on the other hand, she
wondered if she could even get accepted.. _

What helped her decide to "go for it" was her
“visit to an accountant’s office that I haqlarrangéd for
her, By chance two of the ladies in Y#he office were
graduates of Cambridge and had only b§;; working for

the firm for a short time. She spentyaf}great deal of
R i \ B

time with them and they managed to quiet; her fears and

inspire confidence. I noticed the " glamor aspeét
resurfacing, as she described the offié; and
surroundings, "a big picthre window, begﬁtiful desks, a
.cloak room for the coats, beautiful rug anﬁ real
marble." i asked her if she ﬁould be discouraged if
hef first job was in a setting somewhat less opulent

than this. She admitted she would be and then flashed,
.','%:l
i
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"There's no way I'd work in a back room like the one at

McDonald’s Travel, no .was."

Careef Exploration and Decision Making as a Process

I went on, did she realize that she might be in aﬁ
office better than the hated "back room" but
nevertheless less glamorous than the accounting office
she Jjust visited. She hung her head. Well, she
didn’'t want to accept anything less. Then she looked
at me and asked, "Well, could I try for a better job,
later after I get some experience?" I sighed, "yes!"

I was sensing a turning = point in Maria. She
appeafed to be beginning to allow herself to permit
change instead 6f adhering to her father'’s aqunition)%\
"get one job and stick to it." I could see she wasn't
completely comfortable with this value change, but I
believed that with encouragement and time, she was on
her way to realizing the process of care:r development.
All of a sudden, she was getting another thought, "So,
if I don’t get the best job‘the first time, . it’s not
the end of the world?" I replied, "No Maria, it’sqgust
part of your career pathway." I watched her shoulders
relax. I thought about the years of carryiné the
burden of making the right marks, and tryiné to get

what she considered to be a perfect job. No wonder it
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was producing such a trguma for her: she had regarded
it as a once-in-a-lifetine choice.- So, if she did not

choose correctly, there were no more chances.

ModifyingHJob Preferences

It was interesting to note her change in
preferences from the first interview when she stated
that she liked to be busy in her wopk. >yAfter the
experience at the travel agency, she now values the
quiet office. Another pre-work education preference
was a balance for working with people and things. At
the ravel agency she noted that having to do both
could‘present stress for the agents. She .expressed
doubt at being able to balance the two commitments:
paperwork and dealing with clients. Perhaps this is
the reason she is happy with the lesser interaction
‘with clients in a public accounting office. A hint of
glamour or fantasy is still there yhen she describes

her visit there.

Oh, wow, 1is it ever a beautifdl office, all oak
and marble, big picture windows, and they took my
coat to hang it up. I felt so important. Also

everyone was so professionally dressed, not casual
like the travel agency.

Insider vs. Outsider

In the second interview Maria stated her happiest

work education day so far was spent at the home of Jean
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for a farewell party. She was made to feel at‘home.
In the third interview, her happiest day has rchanged.
During a day that Anna was away, Maria sat at Anna’s
desk in the front office, stamping brochures while
talking to the agents. She stated they supported her
in her decision to enter the accounting field and
really encouraged her. Her journal records show that
she was so pleased that they did not seem angry with

her for rejecting the travel agent occupation.

Reflection on Impact of Work Station Experiences on
Occupational Choice

When Maria is asked why she took work education in
“a travel agency even though she was aware the sslaries
were low, she admitted to a disregard for the money in
favor of what she thought the job entailed.
Then I said, who cares about the money, I just
wanted the glory atmosphere of it, see other
countries. I think that’s the main thing, I
wanted to get in there with just +travelling and
not the money and also with the people, basically.
Learning that Maria had definitely rejected the
occupation of travel agent, I encouraged her to tell me
how this had happened. First of all, her father told
her that she wouldn’t be able to live on the starting
travel agent’s salary. This comment prompted her to

seek the views of Jean, a travel agent. She told her

about the cost of rent, car payments, car insurance and
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other expenses and advised her that she wouldn't be
able to afford moving away from home. Maria was dréwn
nway also by what she perceived to be intense working
conditions of +the travel agency: constant deadlines
and the pressure of having to balance @he ﬁeeds of
talking to clients and doing all the work.

If she was working almost constantly in the back
room away from the front office, I wondered how she was
able to get a good reading of the agents’ work. Even
from the back room she stated that she found out about
the pressure. Jean often came to the back room to get
something and would share briefly the pressures of
getting it all done.

I recalled my interview with Adel 18 months
earlier in the pilot project. She too was busy making
her occupational choice largely from the view of the
back room. Adel remembered how she had hated doing the
filing in the first semester and had A&ecided not to
stay on for a second semester. Her cousin told her
about the interesting travel agent course at Grant
MacEwan. Despite the discouraging context of the work
station, she stayed on and eventually began getting
involved in some agents’ ;ork. She told me that her
happiest day was the day she actually did her firs§

airline ticket. Once more I wondered if the saga of the
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be.ck room might be broken if the participant was guided
to more opportunities in the front office.

Maria further explained why she could not decide
on the basis of facts she read or that were given to
her by a gﬁidanoe counselor.

You have to see it before you believe it. You'

have to see the whole picture. . . . travel agent

is not a glamorous 1life style. . . it’s a

hardworking thing.

Now Maria has developed more ideas of what working
conditions she prefers. Perhaps the experience of
working alone in a small, dimly lit windowless room has
caused her to think about what conditions she does
want. In the first interview, she couldn’t really tell
me what working conditions she wanted.

Interestingly, her description of an ideal job and
the surroundings continues to hold a fantasy element
which she has had for some time but did not share with
me earlier. Although her main Jjob will be as a
supervisor in an accounting firm, with a large office,
a  big picture window, in a large building, she will
also have a part-time job in fashion. She visualizes
herself as a clothes designer with her own name-brand
clothes, and her own brand of perfume, internationally

renowned.
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Elvis

Getting Acquainted

Elvis is in his first vyear of grade 12 and in his
first year at Champion High School. He transferred
here from a school in a small community about 30
kilometres away. While in Dearborn he lived with his
mother. Now for the balance of his high school
education he has moved in with his father who 1lives in
the city of Adelaidé (600,000 inhabitants). Since he
was having difficulty in some of his subjects, even
failing English 20, he wanted the change in order to
get some "better teachers."”

This is Elvis’ first time living away from his
mother since he was five years old qhen his parents
were divorced. His mother has remarrie&ﬁbut his father
is still single. It is the first time %is father is a
full time guardian. The father works flexible hours,
often being away from home in the evenings. Elvis must
make supper on his own, something he rarely had to do
when living with his mother.

While hg was being interviewed by me for the first
time, Elvisﬂhad_a bad cold. I noticed myself exhorting
him to take care of himself, "Get more rest" and other

such "motherly" advice. He told me: that I sound Jjust
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like his mother. The look on his face seemed to say,
"and I love it, keep it up."

Elvis seemed eager to be part of the research,
saying that he thought "it would be fun.” When I asked

him about this expectation at the third interview, he
smiled, paused and said, "Well not really fun, but it
was good for me--I learned from it." I asked him if he
had experienced discomfort with some of the questions.
He replied that he did find some questions difficult to
answer, but that he probably needed to be pushed. Then
he hastily added, "It was ok because you’'re a nice
person."”

His original goal in applying for work education
was to actually try out a tentative occupational
choice in computers. One of the work stations
available was a computer store called Next-to-New
Computers. Mrs. Durant, work experience coordinator,
offered this station to Elvis, Since he professed a
love for and knowledge of at least one computer
system, Mrs. Middleton, the owner of Next-to-New agreed
to interview him.

Elvis was very pleased with the interview. Not
only had he been accepted for work education, he was
also Sffered a part-time job on a trial basis. His

face glowed and his voice was deep, resonant and
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confident as he told me about his interview at

Next-to~New.
She said, 'I don’t know how good you are, but I'm
going to offer you the work experience and

part-time work as well.,'’ I thought, wow, shae
trusts me!

Elvis has had part~time summer joba as a waiter in
a restaurant and as a 8tock clerk in a warehouse.
According to him he got along well in those jobs.
Nevertheless he was very apprehensive when going to the
work education interview. This was a position which
needed skills which he had not mastered. Would it be
too difficult for him, he wondered? There was no one
at this work station to vouch for him. At the
restaurant, the owner knew his mother; at the
warehouse, his mother was also known since she worked
in the office section of the company.

At school he was on his own. He had expressed
gsome difficulty in school subjects. Although in the
advanced diploma program, he 1is not experiencing
overall success in school achievement. He does not
enjoy going to school very much. "How can you relate
to a physics equation?" he asks. Social Studies and
English ére difficult for him. Learning a lot of dates
for events in the past does not make a lot of sense to

him. Although his English composition is poor, he is
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hoping that he won’t need to be an expert on literatufe
in order to program.or to sell computers.

In grade 7 Elvis was introduced to computers at

rschool. His parents bought him a computer to work on

at home. © It was love at first sight. The love affair

has continued to the present day. Elvis perceives his

ability to learn computers a strength that he may be

able to use in an occupatioh. He acknowledges the need
of making the required grades in a variety of school
subjects in order to qualify as an enftrant to a post-

)

secondary school.

Drowning in the DeepwEnd

vy

When I was interviewing in my pilot project, I

found some of the complaints of work education' students
were about the lack of learnlng and challenge in their
/—i [

work. Among those students’ employers there was a
commoneperception of the student as an "extra pair of

hands,"” not necessarily learning about an occupation

that interests them. Elvis experienced the opposite
extreme on the contlnuum of borlng to challenglng Jjobs.,

Early in the job settlng (before the mldp01nt . of the

,\-,

125 hours rhe was given a Jjob to do that ordlnarlly an
A

experiericed salesman would be doing. -

=

Befdrevhe"?etarted'workingn at Next-to-New, Elvis

oy e
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~ was under the impression that he would be "starting at |



the bottom, ‘like stockihg the shelves.and wo;king my
way up to sales clepk." ithat actually happened was a‘
quicker progression to independeﬁt sales than Elvis
ever anticipated. | |

Elvis was asked to install a computer in a
business, using some easy-to-use software of his
choosing. “In doing so, he would also be expected to

finalize tﬁ; sale. No experienced staff would be there

with him at the place of business. - By his own account
his directions on how to accomplish this task were a /1
bare outline at best. The owner = of . the north side 3

'store of Next-to-New regarded it as a simple task for :
Elvis to do. @;: |

When Elvis arrived at the business, the supervisor
asked him to g6 for éoffee and asked him if he waﬁted
to eat. Eivis was feeling very uncomfortable in this
‘situation since he had never even met the>;ﬁan. In.
drawing a picture of this incident to me, El?is said} 5
"It was like getting in a car with a strangé person, do
you want to trust him?" The businessmaﬁv asked Elvis
m;ny';duéstions concérnihg the CApgéility of  the
computer éhd a comparison to other  machines. Eivis
could nop_’answer- all his »questions .and vwés veiy»

I

unhappy.. He told me, "I prefer to have someone with me

<

‘when I'm learning, don’t want to jump in on my own.ﬂfxx

[
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His use of the word " jump" remin&ed-me of the drowniAg
metaphor which I have used to describe his experience.

Although the situation just described was for
Elvis the most dramatic example of "Drowning in thev
Deep End," Elvis was experiencing other requests to
accomplish tasks for which he‘did not:feel adequately
prepared. He related an instance wherein
Mrs. Middleton had asked him without any }nstruction
to do the inventory on the computer with David. - When
he asked David, his immediate supervisor, how to do it,
he discovered that David assumed Elvis had feceived
instructions from Mrs. Middleton. Eventually, the
misunderstanding was sorted out and Mrs. Middleton
apologized for having asked Elvis to do something
without instruction.

Much later into the work education time allotment,
Elvis discovered that part of the reason»he was not
getting as much instgucpion as he would have wanted was
the nature of the worgﬁéducation student who had been
there the year prior. Elvis began to "put it all
together" when he met Jim, who is presently attending
a technical cgllege. After spending some time with
Jim, he/Fealizéd how advanced Jim’s expeftisekwith

computers might have been when he was in the same

position as Elvis is in now. Since Jim could go ahead

and actually make programs for the bcomputer while
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engaging in work education 1a§£ yvear, David and Mrs.
Middleton had unconscidusly expected the same behavior
of Elvis.

Elvis was experiencing a feeling of satisfaction .
when he set up a computer system on his own at ﬁhe
store. He had to check it all out before the salesman
delivered it to the client. He said,

I was proud that I could do that . . . but I don’t

want to talk about something that I don’'t know

'cause it makes me sound like a dumbell.

At midpoint, Elvis ' perceived unrealistic
expectations were demanded of him.

I think they expect a lot from me already. I

don’t know the store that well. David asked me

what was on the floor, and I was lost . . .

During the second interview he was not pleased

with the way his immediate supervisor David was
managing him. He cited lack” of . adequate training,
pushing Elvis to sell, and being inconsiderate of

Elvis’ leisure time as problematic. However during the
third interview at the end of the 125 hours, Elvis had
changed his opinioﬁ‘of} the interaction between David
and himself. When asked if he was getting appreciation
at the work station, he readily conceded that he was
bq@ng appreciated by David. He said,

Yes, it’s positive and negative, it’s confidence.

To myself it’s negative in some ways, but to
somebody else it’s positive. :
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I asked him if David was getting more out of him
in performance. Elvis replied, "Exactly. I hate to be
pushed, but . . .f When I tried to validate the idea
I was getting of Elvis, and asking him if he was a
gelf~starter or one who waits for somebody to light a

fire under him, he could not answer.

Incongruity of Participant Role Expectations

‘.When asked how he would do things differently if
he was the supervisor instead of David, he was quick to
suggest,

I'd loock at the work education student as not

knowing anything, I’d help him, giving the person

more knowledge pricing on computers, parts of a

computer, knowledge in writing programs. I’d seek

my faults and fix them.

Elvis' recurrent theme throughout the duration of
the experience at the work station was, "training
before practice."

As Elvis' confidénce in himself as a computer
technologist and a salesman grew, he was able to
understand how a lack of congruity betwseg his
expectations and those of his supervisors could4arise.
‘At the third interview; he was no longer threatened by
the possibility of such misconceptions. He tried to be
fsir in his assessment of David’s interaction with him.

‘i .
g, Ve

Lack ofﬁadédﬁate training alongside was what Elvis was
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most unhappy with in his experience at the work
station. _
I like somebody to be there to be around to helﬁ}
me, I don’t like going to something that’'s totallw

new, that no one knows about. . . I hate being on(
my own. I don’t like it when I go to the computery
and . . . I ask and he says, 'oh it’'s thereﬂ

jjjam,’ and he’'s gone and I'm saying what? ;“

Rude Awakening

In the first interview, Elvis expressed an
interest in sales and talked about how he enjoyed
selling the most Black Forest cake when he was a
waiter. When he got involved in sales at the computer
company, he experienced what he termed the "crunch" of
the competition in a free enterprise system. He said,

I mean it hurts, you’re just so mad, you get back
to Mrs. Middleton and she says, 'We can’'t do that
good’ and then I know we’ve lost the sale. They
could get a better deal elsewhere.

Terkel (1974) reports the agony of a can‘salesman‘

-

coming to terms with dealing with the public in a

competitive situation.

‘I wish the public would realize that I’m ‘a human
being, too. You meet some guy at a party and its,
'Aw, you guys are all alike.’ ’'Watch out for him,’

. + Some of the customers are the real animals.
All they do is make you eat your guts out., Then
they’ll go right down the street and they’ll do it
to another guy and they’ll wonder: Is everybody a
rat? And they’'re the rat.
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Becoming a Team Player
Elvis"happiest day was described as follows:
U
. + « we were working one Saturday, me and Al and
the new guy. Mrs. Middleton had to go to the west
end store. She came up behind me and she said,
'Oh, I trust you, you can look after the store
while I'm gone’ That was nice, that was from her,
that was a nice boost.
He went on to explain that her comment meant that
she wasn’t worried about him in the store without her
or the supervisor there to help or supervise. I asked

him if he would identify that situation with a feeling

of worth. He answered affigmatively.

Researcher Difficulty while Interviewing Elvis

Several times in the first two interviews Elvis
found it impossible to answer my questions when I asked
him to explain his experience through abstract terms.
I asked him to talk about his interests, aptitudeg, and
abilities. He replied he was not sure. Then I broke
it down into one concept at a time, giving
illustrations. Occasionally I gave him a direct prompt
in naming a concept he was describing. After telling
me how he enjoyed selling the most Black Forest cakes
in the restaurant, I asked, "Would you say that you

like convincing people?" He said, "yes." If I had

B
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asked him the same question out of context I thought he
would probably say he didnft know.

During the second interview we ran into another
snag. I asked what were the positive and negative
aspects of this experience to hinm. He once again
answered that he was not sure. When I prompted him, he
Jjust looked more confused and said, "Hit me up with
killer questions, it’s 1like I don’t know." I tfied
again, asking if he was gaining confidence in himself.
It was all to no avail. I almost left éhat area of
questioning completely but then decided to tell a story
that illustrated what one other person experienced on
the job. He listened intently, nodding his head as if
he was agreeing with what was being said by the
character in the situation I was aescribing. Almost
immediately after I stopped to take a breath, he jumped
in with his own story. Directly before the story I had
asked, "Is there anything negative about it, something
you’re Aot pleased with?" Once again, he would not

reply. Now he said,

Yeah. You know quite a bit about Apple computers,
enough that you feel comfortable but when they go
on to things like modems, it’s so difficult.

He revealed more about how "erunched” he felt. The
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negative aspect of his experience was having to deal
with areas where he is not knowledgeable.

Reflecting on the problem of relating his
éxperience to me I recalled that Elvis seemed to refer
to instances within the group interview. In fact he
referred to the group interview of his own volition
without direct questioning more than any other
participant in this study. I thought of how Elvis
wanted to learn with someone else alongside and could
not help wondering if this need related to his obvious
pleasure with the interaction that took ©place in the
group interview. He was so pleased to discover that
other participants in the group were having some of the
same kinds of experiences that he had. In fact after
the group interview, he told me he was feeling rather
good about his own experience and the way in which he

was handling it.

Researcher Steps Alongside

During the ©process of analysis, I remembered
Elvis’' stated need to have someone alongside when he
was learning and also his revelation of not wanting to
be on his own. I realized that his need for more help
and iearning with someone could be 1linked to our

experience during the interviews. When I asked hirn
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questions using abstract terms with which he was not
immediately familiar, he hesitated to give any answer.
Perhaps he hesitated in order to avoid feeling "dumb" -
or "crunched." When I stepped alongside of him telling
of my own experiences as a waitress, he was able to
open up about his impressions as a waiter. He was no
longer on his own in the interview situation. In fact
he would refer to an event in the restaurant, ending

with "Well you’ve been there, you know how it is.”

Gaining Entrance at the Work Station

In accordance with my research design, I tried to
make an appointment to observe Elvis at the Next-to-New
Computer Company. Of all the work stations that had
agreed to be part of the research this one was the
least cooperative. The owner was quick to point out
that research was not going to put money in her pocket.
If a client came in while I was talking to an employee,
she wanted to make sure I stepped aside. Several dates
were suggested before she finally agrged on a date that
I could come. The day before the observation day, I
called to remind her I would be coming. She sounded
rather stressed, when she told me it was not a good day
because she would be away. I told her that I was
observing Elvis and asking other staff a few questions

including his immediate supervisor; but would not need
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to consult with her. She séemed reluctant to say yes,
adding, "Well I don't wanc David talking to you if a
customer comes into the store." I assured her that I
would be careful to limit my questions to periods when
he was not with clients. ‘

As it happened my experience at the work station
turned out to be quite revealing. I could not have
planned it better. Since Mrs. Middleton was not there
I personally was more relaxed in observing and
interviewing. Furthermore the store was not as busy
with clients coming in and telephoning As it had been
when I conducted a constantly interrupted interview
with Mrs. Middleton.

At that interview, my first visit to the work
station, I was relegated to the same position as the
"junk mail" she was throwing out as she opened the
company mail. She seemed determined to do several
things at once: open mail, answer phone calls, speak
to her staff who poked their heads in intermittently,
and occasionally field one of my questions. She did
not even afford me the courtesy of asking me to sit
down when I was ushered into her office. Instead she
looked up and said, "I don’t . really have time, you
know, do you want me to sign something?" I had called

in advance and made an appointment with her, prior to
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the interview. I assured her I had only a few
questions and would make it as quick as possible.
During even that short interview, she allowed all
sorts of interruptions without one "excuse vme" or
mention of these intrusions to me. She made it quite
clear that she had no respect for research of any kind.
Even though I tried to gain validity in her eyes by
telling her briefly of my own background as a business
owner, she seemed to lack interest and continue to
regard me as someone to dispense with as quickly as
possible. She did not attempt to introduce me to
anyone even though they were right there in her office
popping in while I was trying to talk to her. In fact
she did not attempt to compiete an answer before
focusing on the person who had interrupted. Against
that kind of backdrop, I was noticeably relieved that I

would not have to contend with Mrs. Middleton during my

observation.

The Setting

Thg Next-to-New Computer Company branch in which I
was observing is located in a strip mall fronting a
very busy artery on the south side of the city. The
company has a sister location on the north side of the
city as well. The inside of the rental space is

divided into the front which is devoted to the store;
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and two offices at the back for storing product, an
owner’'s desk and work space, work 8space for the
technician, and work space for the Work education
student. There is a wall between the two back offices;
each has a doorway to the front store and a large
window facing the front store windows, allowing some
natural light to filter through.

The store front has large floor to ceiling windows
and a glass door right across the front except for a
narrow (about 3 to 4 feet) solid wall space on the
other side of the door. On the outside a large sign
proclaims the name of this company, highly visible by
the thousands of cars that pags by each day. Each
section of the interior space 'is well 1lighted by
fluorescent lights. There is a durable carpet on the
floor. The cash register and sales desk is at the back
of the store front section and directly in front of the
doorway to the owner's office.

On the two windowless walls at right angles to the
windowed front, there are open shelves wWhich hold an
assortment of software, some used, someé new, Running
down the middle from the front to the cash register is
a double-sided counter holding various computers and
printers. A movable chair is on each gide of the

counter, presumably to allow clients to sit down and
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try out the equipment. There is also a bin (muoch like
a department store oassette tape bin) full of used
computer magazines, A large chart on the four foot
wide wall next to the door depiocts 166 faots you should
know before you buy a computer.

The idea behind this retail store is a new one,
Mrs. Middleton told me in tl1 first interview. It was
the first used computer st ‘e in Adelaide. Generally
items are brought in f¢ ‘onsignment or resale by
private owners. Used compuiel ; are also purchased from
a "middleman" who deals with large companies and
institutions who are replacing old stock with more
up-to-date equipment. Some lower cost new equipment is
also available.

As I wander around the front of the store making
nofes, I am aware of David’s watchful eye. I reassure
him that I am merely writing a description of the
setting in which Elvis is taking work education.
Besides the store manager, David, there is a salesman,
Fred, and a technician, Larry, working in the back
office_adjacent to the owner’s office.

Elvis is working at his assigned computer in the
owner’s office. He has told me that he’ll probably
need to help David out front if it gets busy. I wonder
if Mrs. Middleton has instructed everyone to make sure.

that my presence there does not interfere with the
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normal Noperation of the “Business. - Elvis appears
self-conscious:abogﬁ my observing him'in a sales role.
He ‘'says, "You’ll“ probably see me telling oeople
something I don’t know anything about." ¢

Elvis tries to explain to me the process of
putting' items off invoices into the computer memory,
and then continues his . ﬁork. I sit beside him, about

four'feet away, making notes, but also chatting. I’m

mindful of his revelation to me of wanting to feel that

someone 1is alongside when he is in a new experience. I

ift{erefore con301ously try to draw him inside the

situctfcﬁ ofomy observatlon, by talking with him. He

seems to be‘horeLrelaxed after I assure .him that I am

ol
*vu

not evaluating ‘hiﬁﬁfor a high school mark in the

course.

Elvis periodically watches the store front through

the window. He leaves his computer and tries to help a
A

customer'”in front, who is unattended.: The salesman,

Fred, comes out of the back offlce and asks Elv1s 1f he

heeds help. Elvis nods, and Fred does some explaln1ng
‘of product while Elvis stands by. v Elv1s progrebses to
\-7 i o

the Apple II with the cllent and’ talks about it, I

recall that this is the computer Elv1s has iat home and

/v
ug.'

is’ most faalllar with, Elv1s makes a sale to this

customer of some software.' He,appevrs_at ease with the
R : B V

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



109

client. He has told me that he likes to sell énly when
‘he knows what he’s talking about. |
Yet, there does not seem to be an ;;Eaﬁized‘method
of training Elvis in actual product knowledge.. This is
confirmed by ihis office manager, David. Basically
Elvis tells me that he stands by while listening to the
salesman or David or. Mrs.‘ Middleton. When‘I question
him, he admitg that no one has given him any idea of
what to say to the client when he findé himself unable
to answer questions. In short no one has given him a
way to retain his dignity as a person. When he is
taiking to a client, then Fred domgs‘out and galks,vand
it only makes him feel "dumb," he told me. One of'thé
reasons he enjoys working in the back office is that he

feels a sense of accomplishment and he "doesn't feel

LY
»

dumb."

During the observation, I saw Elvis answering the
phone when other employees were busy. He seemed at
ease in doing so. I héé}d the} store manager, David,

talking on Mrs. Middleton’s phone to the north side

| L. . .
store. He said, "I’11l ask Elvis to go--he won’t mind."
Elvis is sitting an arm’s length away, yet;David{abes

not pause to ask him if he will go. Da%id>hgg not

asked me, either, if I need to get more ipformation%g

from Elvis. I recall Elvis' complaint'abduﬁlbéﬁi&’g.

lack of consideration for him'and I- understand what héA:
: : S
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meant. Elvis apologizes to me that he has to leave and
asks me if I have anything else to ask him because he
is likely to be away for an hour or more.

After Elvis left, David told me not to mind h;m
because he’s got a bad cold. Dﬁvid was friendly fi»@e
when I came in. He invited me to walk around and do my
observing. Entry +to this location, 1 believe was
considerably easier than I at first anticipated.

There seemed to be a lull in customer traffic so I

chose this opportunity to ask David sdﬁé questions. He

came back 1into Mrg. Middleton’s office, sat at her
aesk, while I sat at the table next to Elvis’ work
center.

David told me that ' sales did not aﬁpeal to him
when he completed his traiq}gg at technical college.
He wanted the job of sysgéms analyst but when he
couldn'fh get‘work for a year decided to take his
present job. He said that the training college he
attended did not have any formai\ sales training.; Many‘
ofﬁthe college’s graduates, héwever, found jobs in the’
co&puter sales sector. David thought it was better to
‘learn sales&oﬁ the job Trather than at school. I then
wondered just exé&tly how .the learning was to take
hplaée on Fhe job., David declinédﬂto answer, explaining

that sales was the provinbg‘ of Mrs. (ﬁidQlétdﬁ._’I

e
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wondered why Elvis had been telling me that David was
‘pushing him into sales, not Mrs. Middleton. When I
asked him if he was teaching Elvis how to sell, he told
me that Mrs. Middleton was in charge of sales. This
situation would be an interesting one to explore
further with Elvis at the third interview.

In ta%king about his view of Elvis, he revealed
his satisfaction with Elvis’ work. He said, "I gave
him some work to do and he did it 100%." He thought
that the main goal of the work education program had
to be experience gained by participants in the Qorld of
work.

The third interview with Elvis was conducted just
after he had completed the 125 hours of work edugation.
The firm had now hired him to work part-time-Saturdays
and some afternoons. From the very beginning of the
interview I had a sense that this session wes going to
g0 along more smoothly than the previous Anes. Elvis
appeared to be an "insider" in the research pro¢eés.
He - expressed a lot of satisfaction nbw with the work
education program and the fact‘ that it had been a
stepping stone for him to a part-time job which he

, really enjoyed. | |
“Cominz back 'to the problematic area at the{ﬁ%Ek
éducatibn’situation with David and discomfortvih éales;v

I told Elvis that David had said sales was
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Mrs. Middleton's responsibility. I wondered then why
Elvis reported that David was pushing him into sales?
I noticed that Elvis was answering without the
slightest hesitation.

It’s Mrs. Middleton’s responsibility. David’s
pointing in one direction and Mrs. Middleton's

saying 'you are not ready yet.'’ So he says,
'sales, sales’ and Mrs. Middleton’s saying,
'wait.’

I wondered why he did not tell me this in the former
interview. Elvis then admitted, "Yeah, I did not see
that, like now that you’re saying what David is saying,
I see it."

As Elvis describes the difference in the roles of
Mrs. Middleton and David, he says, "I went in there and
I really did not know but now it’s coming together fdr
me, too." I had just told him that I was beginning to
understand more of the meaning of work educgﬁion;;fter
I had been in his setting. Once more he isgresponding
well when he senses me "alongside."

Elvis told me that David pushed him into sales
when Mrs. Middleton was not there. When I asked him
why he thought this waé happening, he said,

I’'m not sure, he’s got é place But he does not

really want to be there. He's found his place in

the company but he wants to be some place else so

he wants me to  sort of fill his position, . . .

3 he’s more into books and programming.

{
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Knowledge Instills Confidence and Allows Achievement
When asked if he’s more motivated to go for it, he

said yes. What is he getting out of work education?
It's to know like I told you I did not know
anything about IBM. Now people come in with
spread sheets and I can show themn. There was a
guy from a radio station that called, and he said
I need . . . and I told him basically what it was.
I've learned the differences in machines. I feel
more confident.

Higs assessment reminded me of my pilot project once

again, where I heard variations of, "I can do it, it's

easy."

Timing and Academic Uncertainty

In the third interview, Elvis reported that
Mrs. Middleton had asked him to stay on as a part-time
worker. She also suggested he get his advance diploma
in high school through a second year of grade 12 and
then take two years at a training institute. Elvis has
decided to continue at school but to take a
correspondence course as well. Thén he wants to go to
a technical college. If the college will take him
without his advance diploma, he will not strive for the
advance diploma. However, he still has not cheéked the
requi?éments at the _colleéé of his choice. I recall

that Elvis has hinted that he needs to be pushed.
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Initially Elvis stated that he wanted a job where
A
half of the time was spent with  things and half witl.
people. Now I'm asking whether he has changed his
perspective. He says,
It’s like when you’re having a good day and you
make some sales, you like sales and you don’t want
to be in technical but if it's not a good day you
just want to be back there and stick your hands in
a machine. . . . well,-I still have a year and
half to decide . . .
Since he has decided that he will not finish his
schooling in the first year of grade 12, there seems to
be less urgency to make a decision.

His knowledge regarding educational and

occupational opportunities in the field of computers

was gained throﬁgh hearsay and his work education at

the Next-to-New Computer store. There seemed to be a
reluctance on his part to get out there and find out on
his own. He continued having problems with some school
subjects and wondered if he would get the required
marks in all subjects. In the last interview he said,
I don’t see anything wrong with . staying in the
field of computers, but if my marks aren’t high
enough to go to college right away, then I see no

problem in working there part-time and coming back
to school to upgrade.

I wondered if there’s a built-in lack of urgency to
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come to a decision since a second year of grade 12 is

now becoming a norm for a growing number of students.

Difference between Work Education and School

Elvis explainé the difference between his

experience in work education and school-based
classes:
This is like social and computers.. It’s something

you enjoy and if you enjoy, you tend to learn.
You don’t learn because you go out to learn, you
go out to see what it’s like, to find out
it’s good. '

When asked he further explained that the latter part of

his statement related to computer courses at school

which he liked. He had related his dislike of social
studies earlier. The choice of taking what you like,
he was saying, meant that he was learning. In school

he did not have that choice.
To probe this difference further I asked him to
think of a subject at school and compare the learning

there to what happens in work education and tell how it

igs different. Elvis said,

I like gym because it’s physical, not so much book
work. It’s learning with experience. You can’t
be part of a physics equation.

Elvis alluded to the problem of relating - some school-
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subjects to activities in the everyday world. When I
asked him if he was saying that he 1liked kinds of
things that can be applied and that he could be a part
of, he replied by referring to another person’s
experience. He mentioned Maria’s experience which she

shared during the group interview. He said,

I could tell she wasn't happy with the travel

agent Jjob . . . she read books on it, but it
didn’t connect . . . but when she was there she
could see it firsthand. You can read all the
books you want but there’s nothing like the real
thing .+ + o you can try to picture it,:but it’s

not the same.

Elvis described how work education has helped him

in his career choice process,

I 1looked at myself, I thought, "I like working
with people. If you just went through school
would you even know what it’s like? Maybe I'd go
to computer school and say, 'I don’t want to be a
technician for the rest of my life’ but knowing
there's different opportunities out there where
you can do both sales and tech, that helps.

For Elvis the group interview at the school seemed
to be very beneficial. He referred to the situations

of other students which had been shared. He seemed to

be able to understand his own experience when he heard

the experiences of others.
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Progress in Relationship Building at the Work Site

At the end of the 125 hours Elvis told me that
things have changed between him and David. He said,
"Me and David have no problem at all." I asked him if
he thought the difference ‘stemmed partly from his own
increased confidence. He replied, "Yes, there are some
people that are easy to reach, others it’s slow, a
little hard."

When asked whether he would like to sell computers
in the store or to go out to the businesses to make
presentations, he said, "Well I'’d like to be able to go
out to the company, because you’d get more feedback,
have more of a relationship with the client." Although
he wasn’t ready for that kind of selling at that
point, over time he realized that with more knowledge,
he might like to do this, especially for the value of

relationships.

In speaking of positive reinforcement, he heartily

agreed that everyone needs more of it. Then he said,
"I guess I have, She asked me to work here after work
education."” For Elvis the best form of positive

reinforcement was getting a part~time job.
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Hans

Getting Acquainted
Hans is in his first year of grade 12 at Champion
High School. He is. taking the advanced diploma
program, completion of which will allow him entrance to
most post-secondary institutions. He is very active in
his church, participating musically and in teaching in
the junior church program. Although this is his first
formal participation in the work ed:-ation program,
he has helped a teacher friend in an «ic..entary school
in the music program. He enjoyed the latter
experience with young children. His stated reasons for
investigating the work education program were: to
explore a general career interest in child psychology,
and for credits. He had dropped one of his courses and
wished to replace it with another course that would
give him credits. The opportunity +to work witﬁ
children of an age 1level and a school setting similar
to his previ§us experience in an elementary school
A attracted him to the work station of Rutherford

Elementary School.

e Uncertainty Over Occupational Choice

Participation in work education was not for the

[}
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express purpose of trying out a specific occupational
choice. In the first interview Hans identified the
general field of child. psychology as his vocational
interest. He spoke of how interested he was in
observing children at the elementary level learn. I
questioned his occupational choice. He had identified
the field of child psychology but was not consciously
attempting to explore the occupation of teaching
through work education. When I probed his vocational
choice further, he Jjust retreated into the general
field of child psychology. He said he wished to learn
more about why children act the way they do. He was
hoping his position at the school would give him more
experience in that area.

After his stated work preferences, I asked him if
he was considering other occupation options. He then
identified the occupation of "youth pastor."” He had
spoken to his pastor at the church to find out the
education that was necessary to be qualified. He was
able to communicate his job preferences without
hesitation. His stated preferences were: the pay
first; status or to be recognized; a job that you can
feel good about yourself; a job where you can feel good
about what you’re doing in that job; it should be
stable, not go bankrupt; good company; big firm or big

organization; fairly happy, healthy environment, people
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should haQe a good attitude. - After stating his
preferences he said, "My general focus is to basically
help people. I wouldn’t mind being a youth leader or
youth pastor."

Taking tentative choice of "youth pastor" and the
job of elementary school teacher which he might be
researching, I challenged him to match his preferences
with each of these occupations. My questions were
framed to guide him in the matching process and to
reveal the mismatches. An example of such a question
was, "Which occupation, youth pastor or elementary
school teacher, does your preference in status match
best?" He replied, ‘"probably youth pastor." Then I
challenged him about status within a certain
organization as opposed to status in the broader
community. Would the status of youth pastor be greater
than that of elementary school teacher in the community
at large? Within the church which occupation would
receive greater status, youth pastor or elementary
school teacher? To the first question, he replied
after some thought, "Probably elementary school teacher
greater in the community." To the second question, he
readily replied, "Youth pastor within the church."

Hans could not match his first priority in

preferences, that of pay. He did not have any idea of
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the pay of either occupation being disoussed. During
all my student interviews I found the laock of knowledge
on remuneration of an ooccupation being researched or
actually chosen to be typical, Hans expressed
reluctance to ask anyone the level of pay, thinking
that would be a personal question considered taboo.
However, I mentioned that it would be possible to
simply ask the range.of pay from starting to a 10-year
experience level without causing any embarrassment.

My . interview questions were confrontational at
times, trying to inspire him to look inside himself.
At the first interview I was concerned that the

hard-hitting approach might discourage him from taking

part in the research. Fortunately, exactly the
opposite was achieved: He was challenged to explore
his own aptitudes, abilities, interests and job
preferences. It seemed I had set the ball rolling.

All through the research he was actively thinking,
exploring and researching, eventually coming to an
occupational decision and applying to a post-secondary

institution for specific occupational training.
Meaning of Participation in Work Education

During the sgcond interview, I tried to get at the

meaning of "experience" for Hans when he said he was

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



122

engaging in the program just for the "experience"

beside the credits. He said,

Yeah, it is experience, learning kid’s behaviour.
The experience itself . . . I +talk to the
students, try to communicate with them, learn to
do things, or complete the projects which they
give me by a deadline, just being able to think on
your own of how they’d like it done, that is more
of an "experience" part. :

”Even though Hans was not actively exploring teaching.

as an occupation, he perceived himself getting the

experlences he orlglnally set out to obtaln. I asked

him to expand on what he meant by "being able to think

on your own." In reply he gave me an example,i

Mr. Long wanted a poster, to illustrate five rules
for the kids. So, 'he gave me a paper and pencil

.and asked me to design one for him. So, I did
that by the end of the class and handed it to him
and he liked it. The next day, I outlined it in
pencil, so there he wanted something done and he
left it up to me as to how to do it. :

TR

Jo s',f{
! A ";‘. f,t
A

I had asked Hans to keep a journal of h%s

Journal Keeping

" experiences at the work station. He gave me three

f&%rly extensive entries, approximately thrée weeks

.\\»

’ but admltted that he had lost interest 1n\dr1t1ng 31nce

L

'épart. He was to hand one in at the final interview

o

he had made his occupatlonal/educatlonal declslon'..i

o vy

Generally, Hans' flrst two Journal entrles did not #1ve

i

_me: very much 1nformat10n on what he was actually a01ng
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. ) 5 X _
in work education and how he ° perceived those

L
!

experiences.

In Hans’ﬁ first journaiz entry he described an
incident that was happening in the classroom  but which
did not involve him. He seemed to be observing and
evaluating Mr. Long’s relationship with the class. Hgns
related his thought on what’ he wouid have dgpe in a
simiiér situation. His ’rémedy’ was cleari&{stgtééiﬁ
much like that of a psychologist aﬁswering a'ééeggid;“;_
in a newspaper column. I recalled Hans statéd'gﬂ
overﬁhelming interest in child psychology.

On the reflections'éide of his entry he did not
reflect on the incident he had described, rather he
compared the world of the classroom teacher as he saw
it and that of the business person as he ;isualiied
that world. He wished to avoid boredom. It seemed to
him that the teacher’s life must, by the nature of
routine and restricted environment,»be very boring. He
found the material being taught to these elementary
students ’of no interest. Now he was finding the
fthe field of

v . . . " ‘,_‘, .'7-:.}- .
=, marketing fascinated him. He was comparing the two

material necessary to deal with inj

situations and choosing the business world because fthe‘
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scales fall on the business side because the materials
I woﬁld use interest me."

In his second journal entry, qpmpleted about
half-way into the course, he lihked his preferences and
abilities to his occupational choice in the world of
business. He went on to mention whﬁt work education
was doing: giving him the actual experience of working

”ﬁin” a school. The experience would be of greater
benefit to him, he stated, if he was actually given a
chance té teach. Why? .The greater benefit would be in
the form of past work experience on his resume and also
a reference.

After reading the second joufnal entry, I asked
Hans to try to write more about incidents in work
education and his reflection on his participation.
His third entry was shorter but entirely devoted to the
work education situation. He described his role in °
helping grade three’s sign out 1library books. He
called each one out by first name as he checked  the
card and stamped it. The reflection was once more

 &19pg the lines of ggﬁgpsychologist talking of the

- importance of communic;£ion. Hans segmed to shy away

from sharing with me what he was finding as he looked

inside himself. He thought that the experience of
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noticing and talking with each student would help'him
in engagiﬁg in conversation with people in business,
Difference Between School gnd Work Education.

Hans didn’t really see the analogy of learning at

school and learning at the workplace. He said,

The supervisor isn’t teaching me, I am more or
less helping him out. In school they write things
on the blackboard. You sit there and learn. In

the work experience situation, you’re applying

what you’ve learned. v
He affirmed that he was gaining  more responsibilit& at
work education than in a school situation.

When I asked him‘the difference in the learning, I
received a surprising ~response. He said, "In work
experience you learn what you want to learn, in schobl
you learn what yoﬁ’re being taughtéém’je further stated
that in work education'ybg»learn tH?éQgh experience, a
hands-on type of learniné;i'whereas in school, learning
was primarily through books. Another difference cited
was feeling more like an adult in work education and
more like a student in school.

‘At>the outset Hans thought of school aé being an
education whereas work education wags more of arjob.
I asked him to expand his ideas on Qofk eduqation as
"not educatioﬁﬁl." He.replied by telling me_pyhaé he

considered the principal’s point of view who wpuld

]
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probably look at work education as just a way of
filling credits for a high school diploma.
He wouldn't be looking at work education, Hans is
learning from different people, how to cope and
how to do - things--he’d just be saying, ’he did
that to get his credits.’
Probing further I discovered Hans thought of work
education as educational or a way of learning but he
did not think the school thought of it in that way.
This revelation was particularly interesting to me
since I hgd personally talked to the principal and
found him to be overtly very supportive of " the work
education proéram. Also, the work’ experience
coordinator, Mrs. Durant had informed me that the
principal really believed in the value of work
education to the students, and most particularly for
vocationai exploration. I wondered how Hans had got

that impression of the principal’s point of view.

Researcher Influence

A few weeks after the first interview, I
telephoned Hans to arrange for picking up his first
journal eﬁfry. :he lJaughed nervously and apologized to
me . He said he'd changed his mind about his

ocCupétional choice and that he probaﬁ&y wouldn’t

qualify for my research. He was iﬁot exploring the
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occupation of elementary school teacher; in fact he had
decided to look into the field of marketing. This
revelation represented quite a turn-around from his
gtated interest in child psychology.

I encouraged him to tell me how it all happened,
thinking that some event or events during his work
education had caused him to focus on another
occupation. Instead he said, "Well iﬁ was those‘
questions you asked at the first interview: you really
got me thinking." My heart sank. Hans had been a
very cooperative interviewee. Must I now lose him as a
participant? Had I committed the researcher’s
unpardonable sin by allowing my influence to change
the direction my participant was taking? I continued
to talk to Hans on the phone with all the enthusiasm I
could muster and suggested a meeting time at the
school. I could hardly wait until the following
morning to call my advisor to find out whether I would
in fact have to droﬁ Hans from my research. Imagine
my relief when my advisor suggested that I continue.my
research relationship with Hans. He further suggested
’that I could be looking at what meaning that work
eaucation at " Rutherford School held for Héhg even
though he was not exploring a career throﬁgh his

participation there.
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In the second interview, I recalled my earlier
telephone conversation with Hans. I now asked him to
comment on his decision to explore marketing. He
said,

Yes, all the questions you asked me, like what was

important to me, if I had enough status, etc. I

hadn’t thought about it before, then I began to

look around what I'd like to do. So that’s when I

came up with the business part. I like

business~like things.
He went on to say that he realized his interest in
bug{;ess while taking his social studies class. When
h;ﬁ*;lked to his social studies teacher after class,
he began to formulate an idea of vecational interest in
marketing. &

We discussed his stated job preferences of the
first interview and how they relate to his new interest
in business. Some of his preferences appeared not to
match his new choice but he realized this and stated
that he could achieve that interest outside of the job.

Hans appeared to be quite content in his
activities at Rutherford although he did mourn the lack
of enough teaching opportunities. In fact he admitted
that he received more éatisfaotion from his part-time
job at a retail store than he did from the work
education. The feason for the greaﬁer satisfaction

was because he was doing more important Jjobs at the

store than at Rutherford. Inrecalled Hans' continual
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reference to status and the need to be in control.
Could it be that in his role at Rutherford he perceived
himself in a role somewhat lower +than that of a
part-time salesman at the store? There is some
discrepancy here since Hans does perceive his work as a
valuable aid to Mr. Long as well as the other two
teachers he ébccasionally helps. He knows that the
teacheﬁs do a;breciate his work. Yes, he's aware that
his work is useful and that he is really needed.
Perhaps theﬁretail job is also more satisfying because
it is in ;he world of business, which Hans says he

prefers.

Being in Control--Assuming Responsibility

The happiest day for Hans on the job was a day
that his supervising teacher was away. A substitute
teacher had taken over. According to Hans; he knew more
about what +the class was doing, so he assigned the
activities for each of the grade 4 and § classes and
left them with the substitute. He -then took the
grade 6 classes to the gymnasium and supervised their
volleyball games. In describing this day he said, "I
basically took control that da& aﬁa knew what was going
on and told the kids what to do.é According to:Hans'

the students seemed happy to accept him as a teacher.
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He said he laid down the rules and they obeyed those

rules.

Timing and Occupational Choice
When asked about how and why Hans was pinpointing
his choice, he suggested that the fact he was in
grade 12 was certainly a motivator. He further
explained his occupational choice indecision,
« « + 1in the beginning of grade 12 I was quite
worried. Actually in grade 11 I was worried
because I didn’t know what I wanted to do after
school and that sort of scared me.
A‘Taking the Role of the Supervisor
Putting himself in the role of ~his supervising
teacher, Hang would do some ﬁhings differently. First
of all he’d give the work education student all the
opportunity that student wanted to have. He would ask
the student what he wanted to do, then make
arrangements to make it possible.
Hans thought he understood why Mr. Long was not
giving him more opportunities to teach. He said,
It's his first year thére and he’s pretty new at
it, is in a rush right now, not too well
organized, not prepafgd to do that.
I asked him whether/fhe work that Mr. Long and other
teachers assigned to kim would get done if he was given

more opportdnities to teach. Hans thought that a

&
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compromise could have been reached so that one or two

days a week he could get involved with teaching while

the rest of the time he &id the work of a teacher'’s
Lo aide.

I wondered about how some meaningful communication
between Hans and his supervising teachers might have
achieved the needs of both parties. I also wondefed
how +that might have been achieved if the work
experience coordinator was given the time to find out
from each student Jjust what was lacking in the
relationship and then have the time to follow it wup in
a ;alk with the supervisor. M& interviews were 45
minutes for the first two and 60 minutes for the last.
It was not until the 1latter part of the second
-interview that Hans was able to clearly tell me what
was missing in his expectations and how he thought it

could have been alleviated.

Introduction to the Setting
Rutherford Elementary School is only blocks away
from Champion High School. It is an older school
siéuated in an older established area of the city.
This work station has cooperated 1in taking work
education students from Champion High School in prior
yvears. However, it is Mr. Long’s first experience in

wofking with a student in the program. Furthermore it
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is also hié first year of teaching. B When I made my
initial visit to the school, I met: the secretary,
principal, and Mr. Long. All were very cordial to me-
andihappy to be part of the progranm. They were all

very encouraging to me in my research.

Incongruity of Student Role Expectations

I discovered ‘.t Mr. Long was never briefed on
the actual aimsv of the work education program. The
placement hadﬁbeen arranged by Mrs. Durant with the
principal, whd:fnormally decided Qhat teacher or
teachers{could use{éome help. Initially the matching
with Mr. Long, a German bilingual class teacher, took
place because Hans had some courses in Germah.
Mr. Long told me he thought Hans would benefit in
improving hié German vocabulary. At no time did Hans
even mention the German language use as a factox ia the
benefits of the experienéé.

Mr. Long viewed the program as beneficial to him
in giving him a greater opportunity to +teach while the
extra clerical jobs got done by the student.
Mr. Long’s objective for the student was to work under
authority and how to deal with it, to complete tasks
correctly, 1learn to do things, learn interpersonal

skills and interact with colleagues and employers. He
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thought that Hans would get a variety of experience
within the school so that he finds out "what it is to

be a teacher."” When I heard the tone of voice and

emphasis that he wused in this latter statement, I

wondered whether he really meant, "Just how much
clerical work there is to being a teacher" since the
overwhelming proportion of tasks he was assigning to

Hans were clerical in nature.

Problem: What is Stated and What is Hidden

Although Mr. Long’s stated iﬂtent was to give a
variety of activities to give Hans an adequate view of
what it is to be a "teacher" in effect 95% of the
activities could be identified as those of a teaching
aide. It is of course true that not all teachers are
helped by a teaching aide. Therefore all those
clerical jobs are part of that regular teacher’s job.
The principal of the school mourned the 1lack of
funding which impeded him from hiring a teaching aide
for Mr. Long. He recognized the extent of Mr. Long’s
teaching duties, the fact that he was a first year
teacher and should have help. Since there was no money
for a paid part-time aide, the principal was pleased to

accept the services of a grade 12 student on a gratis

basis. (
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When Mr. Long was telling me about his intent to
provide a variety of experience to the work education
student, he appeared stressed. He had just been in the
job for a little more than a month and confessed that
he had a hard time just keeping up with the work load.
He was very appreciative of the help he was receiving
from Hans in the clerical work: marking papers, and
setting up assignments on the computér. He was
doubtful that Hans could do much in“»the actual
classroom teaching or interaction with students because
his German was not good enough.

I could not help wondering if Mr. Long was finding

that a great deal of being a teacher entailed clerical

work., Was that what he meant when he g@phatically
stated . . . "a variety of activities so th&f he would
find out what a teacher really does?" Was Mr. Long

1

implying that what a teacher really does ig something

other than teach?

Observing in the Setting
Hans does a great deal of his work at the back of
Mr. Long's bilingual German classroom. There are 22

o 2
students in this class ranging from grades 4{; 5 and 6.

There are 22 individual desks in the front ﬁélf of the
room. The teacher’s desk is at the back 55% the room

along and facing away from a side wall. léust behind
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that desk, facing to the wall is a computer and desk
where Hans works when he is putting material on the
computer. Hans' work centre is in the back of the room
but it is not a separate room. He is,in an excellent
vantage point for observing all classroom activities
while he works., Tlhie context of his work does not
appear to place him completely outside the situation.
However, since his activities do not place him in
direct interaction with the students in Mr. Long’s
class very often, he perceives himself without as much
control as he would like. He experienced more control
when he taught a physical education class and gave

~insiructicas the day thet Mr. Long was away.

Just across . vi: those two desks is a table at
which Hans sits when he’'s marking papers or recording
marks in the marks book. The table is 1low to
accommodate the size of the children in the classroom.
Hans is about 5’10" yet he sits at this same table.
There are several small chairs around the table. There
is, however, a small adult-height table against the
back wall. I took this table and moved it alongside
Hans’ table while I was observing and making notes. I
had to take the teacher's chair away from his desk and

sit at it since no more adult size chairs were

available.
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When Hansnfirét came into the room, he waited for

Mr. Long to give. him work to do. Within

15 minutes ‘Hans is whisked away by , o’
ER) wlhe

Mrs. Simpson, to work with her. She

LA
tells mi. hé will ™

be in the library in a few minutes and that I was

welcome to join them there. After I finished writing
up some opservations, I walked over to the library and
saw grade one- students. Séme were milling around,
looking at books, while others were lining up to Hans
at the librarian desk. “Hans was all by himself there.
There was ﬁdievidence of Mrs. Simpson looking over his
shoulder. > He checks each card against the book and

<y

signature, talks to them . and heips them sign their

books out.

The ;teachefﬂ is helping students by answering
questions as they choose books. She takestime to tell
o N

and what a god-send it has been to “their'school since

they can’t afford more paid teacher aides. She

fervently.hoPeS\anOther student will ~be available the

next 3emester. Even thodgh I have Ydentified myself as

a . ¢ . (.
a graduate student doing research, I ° wonder 1i.her
_ o = z ,
comments aren’t made to me as if“I was evaluating the
LEYE g @ o =
value of the work education program. '
D 4 ‘ot . N . .

M
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O
PERAER 4

Mr. Ldﬁgis roow; He now works on the computef, typing
.+ lessons fg} Mr.nELong's use. While we walked together
, : i . .
Hans pointed out arﬁ samples on the hallway wallgythat 0
he had helped put uﬁ. Hew says that he .. also helps in

Vi

science experiments.

Exploration of Occupational Choice
{
» i
.~In the third interview, Hans indicated ., that
another benefit of thé'proéram was his realization of

=ju3t‘h6w much work outside of school hours teaching

involved. We talked about his exploration of variops
bz, . - . -

1

gfirms ﬁhat hired harketinchonsultahgé; I had arranged
interviews for him with four different types of firms.

I triea*to linkvhis Vo;k preferences of "being iq\
control” énd "professional"” and asked ‘when he wagj
egperiencingi satisfaction: in those areas at the work

”;:station. He told me he enjoyed being in control when .

he taught thé physical education class, and also when
hé_wés completely resﬁbnsible for making sure the‘grade
,nggfzbneS' ngﬁéd oﬁt library cards pgopefly. The
g B '="proféssional"cfeéiing was there when he organized some
’ of Mr. ngé’s work on.thé computer and put it on his
desk. I askgg - Hans if he cdnsidered himse}f ﬁ

undef-utilized in the work education” situation.: He

said, "Yes, "most of the time Igcad&ht up for the .-

ek Il

teachers: the computer work I did even got hi@;aheﬁgﬂf_ig
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W
He fﬁrther stated that he cculd have done :@bre: could
have engaged in actual teaqhing.

I asked him to  tell me how work education was
helping him in the process of 1looking at self as well
as exploring educational ~and occupational
opportunities. 'Hans admitted that he mistakenly did
not examine himself in terms 'of occupational choice
before choosing work education. He now thought the

 experience at the work station could have been a lot
more beneficial to him if he had done that beforehand.
Nevertheless through questioning of the first

ol it

. interview, Hans said he was challenged to oonsclously

o
o

.think about who he was, - what He liked to do and what

to aim for. "At work experience I.did not like the

repetitious work."

On Being an Ingider

Hans thought it was important for -a student ‘to
"\ O . ’

consider himself or herself an importaﬁf part of the

tean, b
2 (R ' 4 »
i - . . or else it. -won 't work... - ‘g
there. . .
have the feellng ‘of an adult

‘p,; b 'fnellpg "of . 17—year old stﬁdent gettlng work ‘

BN
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3

he Would have been more of an insider if given more
teaching activities to do on his own.
Of school Hans remarked,

You’re just there in the classroom--the teacher
does not recognize ycu as an individual .
that ’in’ feeling is gone,

. I had not solicited this latter observation on the

school situatinng*_,l wondered if Hans was now actively

comparing thﬁ.;¢hugﬁion at the work station to the

school simce my question in the second interview about
comparing learning in the two different situations.
. . il :

.I wondered what does work education mean to Hans

now that he has completed it. He said,

Learning I can get along with people, can hand]e
noisy students that don’t behave so well, ‘handle
responsibility, don’t get depressed’ . too easily,
work hard and get things done qu1ckly and satisfy
most of the teachers. v :

'Since these observations appeared to be very positive,

I asked him -if he thought he had achieved more

R

confidence in himself. He replled Lhat he had but

hastily added that he was alreadyireaqonably confldent.
I wondered how Hans had grownhpersonally through vork

education. He said,

I've grown more | through these. 1nterv1ews then'I
have through work experience by “having been asked
more questlons ‘about, me. = Work experiencelhas

shown me a few things" but b351nally Jjust conflrmed'

what I already knew Prom _earlier contact in a
music class.ﬂ*. L T e S : ‘
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He went to on to suggest théﬁ one?%;?one contact should
be made available to high school students to help them
in making occupatiqnaiw choices., Although he enjoyed
participating in the group interview, he stated that he
wouldn’t have been able to open up as much as he had in
*1:the éne to one interview.
if
Follow-up Interview N

A
"more important work" at the

Qn the matter of
retail store, Hans said the difference probablyiyaa
that there he worked more directly with clieats wﬁg
took his advice. Becausgabg did not have as much
direct con%act with childreuv;s_hg aid with paper work
in the work . station activities, - he' imagined he
considered them legsiimportant.

I 3wonderedi why he did not ask for more
opportunities %P;jteach since thgt was an.expressed
interest. He now said that he realized Mr. Long was
too busy. Hans thought it would be too much to ésk
Mr. Long to arféngeﬁthe teaching for him, as he began
to empétﬁize with'theﬁheavy teachingvload.

'“MrL Long, on the other hand, when questioned,

. ; admittédtthatV he was ,%inding that a large portion of
te;ébing gctivit& was clericg}. He did not realize
tgéffﬂans_waﬁted to téach mofe, - but stated that while

aHahs’:“Gérman was not good enough for the bilingual

o
fontty
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program, he could have released him occasionally to
teach for another teacher in the same school. Mr. Long
suggested that the work education student come prepared
with a resume and a statement of what he expected to do
while at the work station. It . seems to me that the
implementation of more two-way dialogue might minimize
incongruency of role expectations as demonstrated in

the situation Jjust described.
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Lyndel

Getting Acquainted

Lyndel is soft spoken, very pleasant, always
portraying a cherubic smile. She is in her first year
of grade 12 at Champion High School. She is now in

Work Experience 25 or the second round of 125 hours.

Her first round was completed in the previous school

year.
£ Her mother works out of town during the week,
coming home only‘on weekends. Her father is also away
some of the time while looking after a hotel that he
owns and that ig situated some 50 kilometres away.
Lyndel lives at home.

Lyndel’s express purpose in engaging in work
education is to explore occupational choice. She
believes that thiéF method of trying out a tentative
choice 1is the most effective way of coming to a
decision. She calls it an excellent learning
situation. - According to ber, work education is also a
way of avoiéiné 'Qoatly post-secondary  fees and time
‘sbent tréiﬁiééﬂf@f,gn.occupation that turns out to be a

wrong choica:
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On Being an Outsider and
The Meaning of "Extra Help"

Lyndel’s first work education situation was in a
hospital. She was in effect a part of the hospital
volunteer group. She was there primarily to research
a possible nursing occupational choice. However, she
never really had a chance to observe a nurse in her
duties with patients, much less actually engage in some
nursing ‘activities. In effect she was engaging only
in activities that were described as normal volunteer
duties. There was no distinction from the point of
view of the hospital between a volunteer and a work
education student in the type of activities in which
she engaged. She perceived her role as a "go for."
Nurses sen£ her on errands to get articles. She also
served supper trays to patients, and talked to them
when she had time. -~ Whenever a nurse needed to work
with a patient, Lyndel was told to leave. Whenever
two nurses were discussing a patient’s condition, she
was also told to leave the room. She considered
herself shut out from the mainstream of nursing

activities. She said, Y,

I never really got to kncw what was going on. I
wags expecting to learn about nursing, the kind of

- things they do, following a nurse, but I was more
or less there for the extra help.

i
8
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Occupatiaonal Exploration as an Qutsider

She did not consider the experience at the
hospital work station much of a learning process. Yet,
she did cite incidents which caused her to reject the
occupation of nursing. She saw a patient getting a
heart attack while she sat with her. During thé‘time
she w;ited for the nurse to come, Lyndei was
frightened. When she thought about +this incident
later, she deoidedtshe didn’t want the responsibility
that she imagined the nurse had in dealing with the
patient’s heart attack. She realized that a doctor is
not always as readily available as a nurse in an
emergency. The nurses often ’had to take care of
patients in a life and éeath situation when doctors
were not immediately available. She recognized that
nurses are on their feet a great deal of the time, are
respongible for all the paperwork, and the medication.

Although she was rejecting this occupational
choice, ‘Lyndel claimed to have enjoyed the experience
at the hospital. " When asked “hoy she received her
enjoyment, she said it came from‘ Béing appreciated byﬁ
the patients. Every day as she péssed ‘out the meal
‘tiays to the patients, she said éveryone was waiting
.and very appreciative. Her happiest day was one when °

she had made up several Easter baskets to be given to
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patients. Some of the patients saw them while she was

making them. They expressed great joy at the prospect

; aal
of receiving the baskets., The participant, Lyndel
expressed satisfaction as an overall meaning of work
education because of the reinforcement ’bf self-worth
from the patients.

When asked what she would have done different if
she had been the supervisor in charge of the nursing
unit she was assigned to, she jaid "give the student
more opportunities to follow a nurse, watch, ask
questions and maybe participate in some way as well."
She did not however try to be more active in the
process by actually asking the supervisor to give this
opportunity. She stated that she was prepared to be
more active in trying to be a part of the operation in

her second work education.

The Second Station

The work station for her second experience in work
education was an animal clinic. She chose it because
she loves animals and thought she might 1like to work
with them. In the first intérview, Lyndel stated she

expected to be involved in a variety of veterinarian

assistant’s duties. She says, "I don’t want td be
there just to clean or 'walk the dog." She feels
confident that she will learn through this
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experience. While she was being interviewed for this
position, a bird was brought in for treatment. Her
supervisor allowed her to observe the bandaging and
encouraged her to ask questions. Onée more she
emphasizes her concept of work education: "It is a

learning experience."

Academic Uncertainty
At the very beginning of her participation, Lyndel
was uncertain of being able to pursue her tentative
t choice in post-secondary training. Her high school
marks were above the minimum required to enter the
veterinarian technologist program. However, she
recognized that higher marks were needed to get into
training if there were more applicants than positions

available in the program.

Becoming a Team Player

Priorities in work to Lyndel are relationships at
work., She expects to be "treated with respect."” In
the second interview, Lyndel enthusiastically described
her activities at the work station and the context
within which she worked. ,§he commented on the variety
of activities she engagedbin and identified as being

very much part of the work of a veterinarian

¥
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technologist, She appreciated being kept busy. She
found the work interesting and perceived herself
learning a great deal. , If sgshe took stool samples of
the pets’ fecals, for example, Mabel, her supervisor,
always let her know what the outcome was. Most
particularly she enjoyed the feeling of being valued.
she said, "I like . . . and knowing that you’re reaily
helping tﬁe vet," |

In contrast to her first work education when she

saw herself as simply a go for," here she found
hérself very much part of the team. She was being
given an opportunity to engage in activities she
enjoyed. She told of the way in which Mabel allowed
her to hold the pets and work with the pets while she
found herself something else to do. Generally she
described herself working alongside Mabel or one of the
vets. She was not relegated to an isolated corner or
room. She was never asked to leave the room as she had
been‘in the hospital work station. The kind of duties

she ascribed to an "extra help"” category, like cleaning

cages, were only a small part of her many duties.

Building Relationships v u

Lyndel had identified "relationship with people on

EAY
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the job" as an important preference for her. Now she
spoke with satisfaction of Mabel's relationship with

her.

(o

Well, if Mabel wasn’t there I think 1I’d find it
quite hard. With the receptionist . . . she
didn’t talk much. Mabel laughs all the time and
tells me stories to make the time go by fast. You
feel more confident and comfortable around her
when somebody’s joking. . . . I've never seen her
in a bad mood, always willing to help.

Perception of Being Valued by one’s Superiors

Lyndel was definitely looking towards eventually
working in the field of veterinary technologist. 1In
contragst to the hospital situation where she had no
direct contact with doctors and very 1little with
nurses, at the clinic she said,

They make it like you, well, the vets really make

me feel at home, they don’'t look down at me, like
you’'re just a kid.

Furthermore she said that the appreciation of her:QQrkir”ﬂ
made it a 1lot easier for her to engage fn:;hér
activities as it caused her to feel betterfhbbﬁt 

{ i
herself. Gt

Congruity of Role Expectations

Lyndel was pleased with the level of

perceived herself obtaining at the work‘é%ﬁ?iﬁn, ~She

P
e e
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explained that staff were always very open with her
about the animals. She never experienced a "shut-out"
the way she did at the hoaﬁital. She did not have to.
try to force herself into an insider’s poasition,
since the expectations she had of her role at the work
station seemed to match the expectations that the
- administrator, her immediate supervisor and the

veterinarians had for her.

Difference Between School and Work Education

L&?del thought she was learning more about working
by actdally experiencing it, than she would have
through schéol subjects. In her own words, Lyndel was
getting a lot more "fulfillment" at work education than
she was at school. Her:presence in work education was

appreciated whereés,in school it was taken for granted.

Influences Impacting Occupat§pnal Choice Process

Lyndel loved animalﬁya;d enjoyed being with them
and helping them get better. Since she perceived her
duties of a vetefinarian technologist as actually
helping animals, she wag choosing to pursue this
occupation.

Lyndel had already explored the job of

veterinarian technologist at a post-secondary school in
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Adelaide. She claimed that she enjoyed the work and
could see herself d01ng it. ,\)However,w when I asked
! whagg her oc¢cupational ch01ce‘ was at @idp;int, she
reﬁlied thatw she:did not know. Probing ' further I
'discovered her uncertainty of being able to achieve the

academic qualifications necessary to enter the post-

secondary training program was blocking a firm choice.

Gaining Access to the Setting

The Lansdown Animal Clinic is situated in a strip

mall facing a busy artery. It 1is a considerable

"distance from Champion High School. The admlnlstrator,

Mrs. Rajah, is the p&rcon=who makes the de0131ons on ' DA
J/ ) \, N ‘J .
\ . ‘;’.,v:"‘.’.

whether to accept wclmgpducatlontstudents. The clinic 3

! . \“ Yy L /‘/ o ' "&a’
rates in taklnb‘veterlnarlan students from a-

s . 7 university and veterluarlan agsistant students fron a G
" technical school. & P iid f e

PN
Y

Mrs. Rajah’s stated motives to “‘take pgrfﬁknfthe~
high school work education” program éreigfbg allow

students an opportunlty to try out a vocational ch01ce,

Eopor th.

but also to obtain valuable volunteersy for the clinic.

Her view is tha§ after.an initial tralnlng periad, 50%

e ~y

of the time the student is learning new tasks and 50%
£ of. the time accoqplishing‘cnecessary unskilled tasks.
In addition ’t9. the normal work education hours,_

Mrs. Rajah expects each trainee to put.in five days of
Con & e o

A g &
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i
volunteer work, usually 6ﬁ:S§turdays. She thought the

aim of the school’s work educat1on program was. to

Y

discover the aptitude of the 0hA? \ She ‘is g’great |
&"

believer in the value ot work *ﬂ fmc1onwto youné people

in making an- occupatlonal choice and hopes that her
children, who are at present in elementary school, may

someday be able to participate in the program.

T

The Setting of the Work Stgiion

The animal clinic is located in a strip mail.. As
oné enters, there is a waiting area and aggeceptionist
desk with offlce files. It is. a -very pléagaﬁg
atmosphere complune w1tn rug on the floor, comfortable
chalrs, gnd colored vertigal blinds on the windows.ﬁ
To the north of the waiting area there is a door pbat~
leadsito the inner clinic. There is another/reception

?K%area Just 1n51de ths door, lthis tinme for the express.

?xﬂpurpose of 1n1t1&11y examlnlng anlmals that come in to

(%)

be treated. Past that_ recoptlon area, K is a spacious
//“ﬁ open area where the ve»crlnarlan ,g551stant works with,

various uten31}s ”énl"maﬂhlnes, a closed room for
operations; anothér‘fodm prlmarlly for the bathlng of
. \

dogs; then there are holding cages in an aréa back ogﬂ

3

Vi ]
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these rooms where animals either  await treatment or are

recuperatlng

\‘Adgacent to the clinic ‘is én animal :"hotel," thé“
‘uppen”class Ver910n of a kennel.{}ﬁEacH of the dogs in’

n”fhe hotel has 1ts own sp801ou3 cage.. At the time I saw

. them they ‘were being 'entertalned uy a video on their

wvery own telev131on set. The fllm was show1ng, "Nikki

Qg Dan01ng Poodle. - Mrs. Rajah explalned that the

’hotel" had become 'very popular and that expansion

_c
R

plans were belng dlscussed. - %ﬂ

T i

Observinghin the *Setting:
LyndeL*occasioﬂally works' in. the front office,
’filing and .calling clients;b and 0003310nally she works

directly with the hospitalized an1mals”~clean1ng Lhelr

cages. Most of her activities accordlng to her and

'also validated by~ he fimmediate superv1sor, Mabel are

centered on day—to day tasks norually porformed by a

[ “

. & > i
veterinarian a331stant. . Mabel tells mew that she is

attempting to ’glve Lyndel as, great ra varlety of

s

experlences as. 1s p0551ble. Slnce operatlons normally
0 ‘ take place in the mornlng and Lyndel’ . work educa§1on
?’ Tgtlme is in thefafternoon, that i3 one obsépvation she

P M !
e 4‘/ ) . "Y;j' -

may have dlfflculty obtalnlngh

gt

of Lyndel 1s positive: "She

T . __l . . "
) = tf» ‘ o B it

i

T e A ™ T N
u
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works well, she’s easy to get long with and shows

initiative." Mabel cites two of Lyndel’s strengths:

i is responsible and has abllity to work w1thout allowing

FF e NG e &
Kf?‘MJ“ herself to be distracted. ch*hﬁflm~f

| I observe Lyndel <cleaning and sterilizing

utensils. There is an informal atmbspheée here. The

radio is on. Maria is getting together an order for - A

i

needed supplies. She then asks Lyndel to aétuallyﬁput“

in the order by telephone.
‘ 7

A large panda dog has been brought 1nto the ‘animal
reception area, and Mrs. Rajah has been called bg'hei
:eceptiqnist to inspect hinm. He is eventually brought:“
in by the veterinarian and;put on tﬁe’rexamiﬁingifable.
Mrs. Rajah introduees me toi the 'vetebinarianl and
expléins the nature Qf my Qisit to him. \%he vep;esks

‘_,\Lyndel to hold the ddg:while he inspects himr ‘Lyndelﬂ

“‘""\',,:.r,_.V< 3 ' : ,‘ : s )
shows a lot of affection for the dog as ‘'she holds him. .

) H

R -~

The~ veticleans}‘the dog s. 1nfected ear and tells her

what he is d01ng. " She asks the vet a question.ﬁeﬂe
» ‘appears. to enewer: witﬁ e‘gfeat”deai of respect for-~

Lyndel, ;‘explaining patiently and thoroughly. It seemsi

it

to me that Lyndel has a definiteg role' w1th1n thati‘

'”organization'.and can readily 1dentify herself “éézé'

‘,‘,:- , ; Y oo

.valuable player onjy ;‘ My observation confirms
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o

i

whggfi’have learned from Lyndel during the interview.

The puzzlement came after the observation.
"f“ﬂhéh I called Lyndel to set up'a final interview,

sheméoid me that her hours had been cut and that she

R

. ‘would be finishing later than planned. Mrs. Rajah, the

administrator, had informed her that she would not be

scheduled to come in on Wednesdays anymore. The clinic

“

now had éﬁ;veraity £tudents doing their practicum; and
another high school student that was coming 1in
Wednesday, Thursday, and Friday. Lyndel was greatly
distressed by Mrsf Rajah’s decision.u She had wanted to
finish the' 125 hqurs before her end-of-semester
January ‘examinationﬁ; Although I suggested that sﬁe
talk to Mrs. Rajgh and voice her concern, she seemed
very reluctant to .do so. . I called her a few times,

trying to get a completion date but she was either

the middle of February into the second semé;%
NTREX .

3till had not completed, and finally decided to stop

the experience; opting for three credits instead of

five credits. She had completed 106 hours. Just 19

e
7

hours or four more afternoons would have given her the

- ‘ A
five she had originally contracted: to earn.
» Although she did go in to the work sﬁ&tibhf&ﬁ@er

sﬁgmhad been told that her hours per week had been cut,
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she did so only sporadicaliy. She seemed to have lost
her enthusiasm for participating. What she said was
.that she wanted to drop it because she had learned all
she was going to learn. At the final interview, she
was telling me that her”supervisor, Mabel, was actively
looking for another jog bgacause the pay was not high
enough. Lyndel was pleased, however, because Mabel had
suggested that they get together for coffee. She said,
:"Well at least she still wants to see me, so that’s
good. Guess I ended it on a poéitive note."

EEN

The Role of Communication
When Lyndel contacted Mrs. Rajah to indicate that
" she would not bg coming back to complete Jthé'hours

necessary for five credits, she also asked her why her
hours had been cut. Mrs. Rajah thought she had done

. ; .
her a favor since Lyndel seemed to be absent‘bECausg of

illness or other commitments so .often. Since another .

high school student was interested in being at the work
site, “and only one work education student is permitted
at one time, she decided tc give him the Wednesday that

Lyndel had plus -Thursday and Friday. Lyndél’s hours

were cut to Monday and Tuesday afternoons. Mrs. Rajah

o) 0
was hoping to improve-LyndeLfs attendance by cutting

N

her hours.

AN
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I asked Lyndel if spreading out the hours, say
Mond;y and Thursday might have helped in improving her
attendance. She replied that it would have been
better, If she had an exam on Wednesday she found it
difficﬁit to get her studying done since she had work
education on Monday and Tuesday until 5:00 p.m. Also
if she got sick Monday chances were she s8till was sick

Tuesday, but by Thursday :she might have been well

enough to come in. At no time did Lyndel communicaté
this concern to Mrs. Rajah, nor did Mrs. Rajah
encourage Lyndel to be part of the change, in

suggesting the organization of the schedule to improve
her attendance.

I was extremely interested in discussing this
situation with Mrs. Rajah in the fol}ow;up>interviey,
however, shéyﬁold me that she simply;Aid not even have
15 minutes to spare because Qf a short-staffing
situation at the time of the call.b«I asked her to call

‘me back at her convenience, however, she did not do so.

Advantages of Participating in Work Education

Outside of vocational choice, LYndel now cites ‘

other advantages. She thlnks she haﬁjdeveloped more as

. . & person. She has learned ‘to accept’ fhe need to put

'animals ﬁto sleep.uy Now she is able to thlnk about her

4kl
=y

@;\own cat needing to - be put to sleep eventually.ﬁ Belngw«“
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able to accomplish 11 the tasks assigned by the
0)

veterinarian assistant and having a sense that she

could handle the fesponsibilities of the job were

_positive outcomes to her. ~ The relationship she formed

with Mabel and the respect she received from the
veterinarians was also a big plus for her, The vote

of appreciation she continually received from Mabel and
B ) ”

the vets made it more worthwhile. Lyndel recognizes
the experience overall was a positive one, and she
expressed satisfaction with the way in which it ended.

L.
outcome.

Timing and Occupational Choicq»

Lyn&él regards the{peed to come back for a second
year or at least one more semester to finish grade 12 a
very strong possibility. That would mean she still has
two and possibly three semesters of {$choocl 1in which to
explore and decide her occupational choice, she says.
She 1is considering the possibility of exploring in a

different occupétion, just in case she is not able to

get into the veterinarian pechnologist;program;

o

Perceiving she has time to decide, and dealing

iy L

with the uncertainty of her academic standing and how
it may impact her choice, seems to impede her "dream
. o ,

4y
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occupation" as well. When asked what occupation she
would see herself doing five years from now, she simply

said, "I don’t know. There is so much to choose from.

I’'m not sure yet."

Follow-up Interview

Lyndel did not cho;se more experience in work
education, opting rather to spend more time on her
school-based subjects. She admits that if she had
talked to Mrs. Rajah sooner, she might have finished
the hours required for five credits. However, she
concedes that "there.are some peoble that are hard to
talk to"” and that Mrs. Rajah was one of those people.
She does not blame Mrgk; Rajah. for the change, just
wishes that the administrator had taken time to explain
the reason for the change and had given her at least a
part in how the hours would bebcut.

She f%§ elated after having rgceived_ 86% in
English lg§£ semester. However, she attributes most of
that success to the teacher’s style of teaching. Still
having - problems with Chemistry, she is looking into
attending a junior college that teaches high school
subjects. = She admits that she is delaying hef choice

rending the outcome of her marks next year.

N
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Harmony

Getting Acquainted

Harmony is a grade eleven student at Champion High

School. She is the youngest in a family of three
children. When she was nine years old, her parents
were divorced. According to Harmony, she had to grow

up fast because she needed to be there for her mother

during that difficult time. She has an avid interest
in :people and pets, and professes to be a self-made
"Ann Landers" of her time. She identifies her

strongest aptitude as "giving advice."”

Ever since she was five years old she has aspired
to be a veteriﬁanian because of her love of animals.
Although she retains that interest, she is grappling
with the conflict that she foresees between engaging in
that occupation and her personal life priorities. She
wants to be married and be a mother before she reaches
the agé of 25; if she goes to university for seven
years to train for a veterinarian, she would be 25
before she had even had a chance to practice her
profession. Eurthermore she would like to stay home

- with her children unéil they start school. After they
are in . school, :éhe would prefer to‘ work part-time in

order to have time for her family.

1)
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This is Harmony's first work education and she
calls it her first job. However she does concede that
she has exberience in baby-sittiﬁg for a few years.
Harmory is very articulate in answering my questions

and in telling me about herself.

Conflict over Occupation Choice and Timing

In the first interview, Harmony said she wouid
investigate the occupation of veterinarian if she could
get that work station. I asked her why she was choésing
that particular occupation when she already identified

a severe conflict between what. she assumed were the

"

i L :\}v: )x'\’.

demands of this occupation and“_hér personal life-style
preferences. She said, . . ."Because I néed to know.
I want to know now and not wait wuntil I'm out of
school."” Hlowever at the end of her work education
experience which had beéﬁ in a day-care, not in the
animal clinic which she could not get, she really had
not come to any decisions. She referred to timing,
recognizing that she still had one and a half years
befo;; she left school and therefore plenty of time to
explore and decide. She said, "Then at the beginning
of gra&e 12, 1’1l say, 'what do you want.to do?’ 1’11

have'a goal for myself.”

in the first interview Harmony stated that she.
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i

would be active in tHe exploring process if the people
she worked with fostered her interest.

If I can sense that they’ve got a hostile

attitude, or that they’re not very friendly, I'm

not going to be as assertive. It all depends on

the environment.
Why Take Work Education?

Harmony's first stated reason for enrolling in
work education is to gain experience and to get a
reference for a job. Another reason for her is to help
her decide an occupégional choice.  She says, "It will
help steer me in the direction I want to go." Harmony
goes on to say that if she takes day-care she will find

~out how she relates to children and that the experience

will help her whén she has her own children.

Work Preferences
Harmony’'’s work preferences are:

Something you enjoy; slightly demanding, but not
too overpowé;ﬁng“on my needs; being able to help
other people; being able to learn from what I'm
doing, and use it . for future reference; be in
pleasant surroundings, not harsh or tense,
reasonable hours, and work with people I can get
along with.
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She defines her understanding of what a job ahouid‘méﬂnf

to her, , CERT

. +« » should be something that I should be able to
really enjoy doing, something I should look
forward to everyday and realize that I’m doing
this for myself and for other people . I |
should be full of energy, and have bright new
ideas of what I am doing for the day.

Having listened to the steady flow of ideas, I wondered
if there weren’'t a lot of myths in her preferences and

if she might not be disillusioned in this experience at

the work station.

Personal Preferences Influence Career Choice
‘{n% In her second interview, I asked Harmony if she
\ﬁ would like to work in day-care as a full time job. She

%nreplied that it depended on whether she got married and

\

N ‘

\qt what age she got married. However she could see
\\X .

H@rself working part time in the day-care if she
\_':\

dé&%ded to go to university. If she got married early

AY

and ﬁer kids were old enough to look after themselves,

i
W . . cq e
day-care would be a full-time Jjob possibility. She

continued talking about an . entirely different
occupation, that of esthetician, and of her wish to

explore the field of various occupations more.
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Ingider vs. Outsider Perception

Sjnce she said she enjoyed taking part in work
educgtionrat the.ﬁﬁry Poppinsxghycare, I asked her to
telf‘he more about what she enjoyed. Her face lit up
with a bros< smile. Without hesitation she said,

It's élose, you don’t feel like an outsider ., . .

they’ll all talk to you, about my boyfriend. Kids

come up and ask me questions.

Harmony perceived herself as a player on the team
within the day-care. She was experiéncing a valuing of
herself from other people at the work station, both
worke;s and childrgh. |

| ége further explained her enjoyment of the
experienég;at fhe work station because she thought it
was fun, 'and was not more than she could handle.  She
WQnt on to describe a particular situation that may
dcqug' wherc some of thenqhildren are hyperactive and

tend to-get ald.-tiiw children in an wunruly state. The
reactic¢;s  of children under those . conditions and how
she  personaliy handled the “group tnd individual )

children were graphically describedi

Love is all it Takes
She also spoke of children who‘do ‘ﬁBt;;espond

easily andéghve an instance of how she wgs?ablﬁiﬁto_get

2
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7

!

through to an extremely shy child. ' She ended this
episode with the following'Summatieu, "It’s hard, but .I

usually can do it. f’ve got kids that adore me.":

v

Relationships
So far her free association brought out only her
relationships with the children, ﬁot with the other

day~care workers. I asked her to tell me about her

73

interaction with the supefvisors. She did not describe

a situation of ln%eractlon w1th the superv1sors in the

/"u

_context‘of her day-care dutles. Rather she talked
about how they were planﬁ}hg”»on who to ask to be a
’ : )

Santa Claus forithéJEhildren, ~and wondered if she knew

S

¥ f' v B X . :

someone whowwould do it for ‘them. She seemed very

pleased /that she héd been asked to help in this
& . o .

endeavor. I probed " further ' asking what sort of
= ’ - o

”ﬁgpraining she had been receiving from the supervisors.

. -~ .;She said,, “

They tell me v“to do nothing. Well, 1I'd ask
questlons, found out where everything went, tried
to learn kid's - names. I help with crafts but
- ‘ ; basically it’'s7just associating with kids, making
o sure they’'re happy, and if something goes. wrong,
’ i . ?knowlng how to: handle the 31tuatlon. -

Harmony says thatnthe supervisors ba31cally do the

aame tasks she doas except they keep track of parents’

AYr

| -
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time and orga?%ge crafts for thelnext day. When asked
about on the job activities she 1liked most,; sge
replled >"everything." She would ﬁot change,g;ythiﬁg
,1f she were the_ suﬁervisor in this work stagion.. She
could not identify any one happiest day since she found
everf day a happy one. Just after this qtatement, she

0

é;id{ "I get hugs and klsses all the time."

_ Introduction to the Setting ib~ '$;f.

Thé assiétant administrator, Bfenda{~1s tﬁé'perééﬁ

. " who requests ‘and interviews work educatlgn partlclpants;‘
at the Mary Poppins Daycare. My 1n1t1;i‘;ﬁterv1ew

with her went along very smootaly. She welcomed me
warnly and led me to a deserted sfaff room directing me

to sit on an over-stuffed sofa of the 1950’'s vintaée.

“In fact all the furnlture pieces looked.. as lf they
_mlght be reJ~cts from the adjacent public school staff

\u,

room.

Brenda considered the work education situation a
50- 50 beneflt shareéfvby student and school. The

'day-rv;e needed extra Hélp between the hours of
i ,,'» - K4 ] RS
3:00 p. m.u and ‘6:00 p.m.; students were wusually

\

avallable' those ﬁimes but “probably would have

\.',.,.\

difficulty getting work . for just fhose hogfs. There

C.\’x - " “ )
was also theg_possibility thatz the work education .

aq

- student cbul@!gét a paid Jjob there after completing s

R . ¢S
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A

J.ﬁhé wg?k education hpurs. Her objectiyes‘f%g Harmony
‘Qéréﬁ _éﬁét_ﬁhé é;;ovaorking with the children; she
.!be ;;sponsible to’ the centre, she be loyal to the
{;centre; éndtshe get help during the experience if: she

: neeas it. = The administrator .was particularly

I3

enthusiastic about the program since she too had

pérticipated and benefited from a . work education

. . . . N
gituation while she was in hfﬁb school.
‘\.:;\\-\ : X
W

Mary Poppins Daycare 1is in an?ﬁider established

' o 5 |
area of the city. It is housed in a mobile type of
unit which is atfacheq to the.main school. During the

7

. surging schoodl enrolment years many established schools

were authorized to add on to their space through
T A
portable units. Thisvpartiqglar unit is now being used

if

" by the day-care. - The facili;ieszﬁare ..trailer-like

i

featuring long narrow hallways with rooms on either

NS

side. Furnishings and equipﬁént are basic; certainly

not up-to-date or state of the art.

¥

There are. groups of children in various rooms

grouped according to age. Harmony is at a table with

2

'¢ix children and Mabel, the supervisor of that room.

It is craft time at the day-care. The children are

busy making Christmas Cards.” After that»adtiVityv&s
- ‘ o s .

B :«7\» ' ‘ :; : T ’ﬁ;}

¢ 4
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complete, I'move with Harmony to another room, now the

D
<

age four's and fivefé. Here Harmoﬁy sits at a table
that 1is not attended by a day—éé?é! worker.  The
children have elected to make up puzzles. She helps
them individually» whenever fhey need help. Harmony

seems to be wéll accepted by these ;ittle youngsters.

They speak quite freely with her. One girl decides to

. sit on Harmony’s:lap andigiVes her a big hug, then gets

. AR ;'. -
- off and sits down in a chair.,at the table.

Janine, a*éupér?isor in this room, tells me that

-Harmony is iregarded much like a regular supervisor.

|

Harmony i.s at’{jﬁe déy-care” while the children are
engaging 'in oéidring, puzzles or games.  She simply
goes to a tabléjﬁhgre the'kids need some help in their

activity. Cbiidren ;group themsel@ést at” a table

o

according to the‘ activity of theirﬂ:chbice., The

£

children at Harmony'’s table<seemAto have 1lost interest

\

in hthe puzzles. ‘EHarmony uses her own iﬁitiative to
draﬁ -a picture and- invites children to guess what it

is. As a child guesses‘cqrrectly, she inscribes it to

the child and gives it to her.
. . B . p A

pt]

We move once again, »phis time back to the first

g

3 : : R = v "
room. The room now looks as if a mild"hurricane has
Just strﬁék. Harmony,aﬁtométiCal;y begins‘piqking5up
and putting things éway..i Somé%ofvﬁhé children try to

help her. '“The supervisqf does not instruct ﬁafﬁbny.

o « M . o
cr o . -

o : - 1
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Harﬁoh& appears.toige vefy much part of the grdup. In
" fact the children 'aﬁiear to accept her‘ as another

v lsuper%isor. H
Harhony now starﬁs putting some huge blocksfaway.

In the midst of what seemed llke a pertect sitpation, a

‘ecrisis develops. A llttle girl decides she does not
want thg‘ublocks put away. She wishes to contlnue
pla&inéﬁ WLth' the blocks. | She pulls a tantrum,
sh;uting, ;_no’“ﬂ;nd stamplng ner foot._ When Harmony

!,

“tries “to- explaln the reason for puttlng the blocks

away, - the chrld only demonstrates more anger, byr

W © shouting "no™_ and W ttlng Harmony on the arﬁ; The
supervisor, Mabe;, now 1ntervenes. She'ﬁélks over to

. the érea‘and er;ains in a loud:voice, that the blocks
need to be puf aviay so that no one gets hurt. Shauna
does not acéept that verdict with gleei Instead she -

waiks away pouting, but nevertheless stops obstructing
the activity. Now Mabel makes a‘game of puttingaﬁﬁé
| , . v _ e
) blocks away involving some of the other child%én.

Although the children apﬁear to ;ccept Harmgny as

n - anothénﬁ”élpervigor, there seem to be at least some

situations where her autﬁority is questioned. In fact

itggéémedlﬁhat Mabel: had said much the same thing that
’ a3 ‘.

- - Harmony had vyet with a different effect ogrShauna.

Harmony had not asked Mabel to, interveng. However,

[ ’ ’ y

Lo . ™y

v o co F

LS ~
.

‘t -
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since she was in the same rcom in another corner, she

could not help but hear what was happening. She came

tdearmony’s rescue and Harmony just stepped back and ..

observed while Mabel took over. _
Harmony seemed to easily assimilate herself within
another social group in the room by taklng a large

picture story bool, q1tt1ng on the couch and reading 1t

& “aloud. Even while she was settling down, a child was

climbing up beside her. Eventually skc' had five *

te

chlldren\ around, the smallest.ﬁégﬁ Sy oon uerv lap.

-

,,,Although Mabel had intervened iﬁ.Wr%u'fr§z*s, Harmonyl

™ ‘»’,‘
N .

did not appear t:t° hg smbarrassed or even at "loose

“ends"” after the,éﬁiﬁn:v:
ERS ( o '1“‘ ‘ I5g
A second supe..:3or has entered the room to help
with activities of the day’s end.* Jackie now asks

Harmony to sweep the floor. After the cleanup has been

7

completed, Harmony plays wiph some children in physical
nrgugh housiné." The supg:¥£sor“ voluntgrily praises
Harmony to me telling me thai she is very mature in her
reactions ko the chilidren.

t

T e T
AT S CRY LA

“'Uﬁaérstanding the Concept of "Work"
Lo ..I began the third interview by asking Harmony what
she was enjoying about her work at the day-care. She

- o v : . . - .
replied, "I" can’t consider 1t work, because it's,

2 | nothi-ii i could really hate.f She went on_ to descrlbe
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e

J/ R
the concept of work as lived by the people sh# knew.
‘ R o _ //

The description was, generally negative.  .-Work was

drudgery. In contrast Harmony descrébeﬁ her cdncept of
the experience at the work station as it compared with
her girl friend’s part-time job in a specialty store,

"I have a lot more fun in my« job than she does in
.

hers." , FETTN

Work Education is Learning
) -
Harmony perceived herself having a greater
AT

a8

“; understanding of children thruugh her yexperiénce as a
= C day~care worker. Although - ihe had learned about
/ ‘ ) o ‘
interaction with small children through baby-sitting,

she had not experienced the 2ffect of group dynamics on

i\ children, Harmony discovered the diffarence of one
}'; .
d child’s reactions, 2

They've got two personalities: by themselves

they might be very: ‘quiet but when they get with
. their friends they’'re completely different.

Harmony also spok% about learning abouﬁ her own
strengths thro;gh heff parficipation at the work
 $%;£ion.’ She said, "I find I'm always very aware ‘&'“f
mywéttention never fully leaves the kids." She is abféw

;,5£0‘be completely dedicatéd to the children’s needs.
Since she worked with childrgp of different ages;

she found fheréelf ,noging that children go through

I
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different stages of behaviour. She saw herself hélping

to shape their future in encouraging a positive outlook

on life.

Difference between School and Work Education il
Enjoyment. Qhe enjoyved work and looked forward

to it each day. It was relaxing to her compared to

the pressure of assignments and exams at the school.

“;‘;thhough theré were; days she did not look forward to

school atténdance,_she said, "I’m never really(dragging
my feet to go to work. It is never reallywsomethinng

do not want to do."

Choice} The most- salient outcome for her was .

simply the matter of choice. She said, 4

Besically it was my choice to get into it, and if
I found out I liked it. Whereas  in school, you
don’t really have a choice whether or not you want
to take anything, you have to take the courses and
you’ve got to do well, so you,go on because you
need tha. courses to get into other schools,
Whereas if I did not 1like this job, I could just
ask for another one. It is my own choice.

It seemed to her that learning at school was imposed

by the teacher. The teacher was in control,

"explaining what you're supposed to knoy." At work the

A
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i
responsibility and choice of 1learning was within the

participant she perceived, -
' y o\

Whereas at work you've gotta sort --of teach
yourself and use your own discretion, what'’s

right, what's. wrong, what should I do, what should

I not do?"
In the Driver’s Seat. Harmony enjoyed being in
control of her own learning. She said,

I'm more in <control of what I do than I am at

school, because at school I can’t say I'm not

going to read this story, because I have to read
it whether I want to or not. At work I make my
" own"decisions.

She conceded however that she did do some things even

-

if she did not wish tb because of a duty to engage in

‘that ECtivity for the purpose of another person’s

welfare.
Usefulness.  :She  identified  utility and

" /"
applicability to her future 1life as another factor
s

e

AL :
. £ r N . . .
. whic. was more evident in the work station than in what

h’was learned at school. Much of the material she was

QD
learning at school seemed to be only a prerequisite for

entrance to the next school of learning.

S

v
Ty

she presented was professional as ogpused to personal,’]

To her the school was preparing her professionally;

2y
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whereas the work station was fostering her personal
growth. |
Common Sense. At work Harmony uses more common
sense than she does at school. Instead of léafning
from books, she’s learniﬂg from all the human beings
around her. Much of thellearning is covert at the work
station whereas at 8chool it appears to be mostly

overt.

To be Accepted is to be Loved

Earlier Harmony had said that every day waé a
happy day, apd found it difficult <to pinpoint one
part}cular da* or incident. When she had completed the
work education I asked her once again if she could

identify her happiest day. She cited an incident where

FRitaN

she "was stampeded by about seven kids" 6 as she was

trying to leave the room. They all thtédﬁtb give her

a hug good-bye and held on to her trying to prevent her

from leaving. Tk2n she went on to say, "it’s little
times like that when we get together and just sort of

goof around."” She further cited other happy times,

"one will just want to be with. me, so will sit on my

. lap, or gfab my hand and want me to read a book, or say

"teacher" . .. ."

i
v
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For Harmony the work station allowed he:. . feeling
of acceptance for who she is. She said,
When I'm working with younger kids, they accept
you for who you are. They like you for who you
are and they are not set on their own ways, all
individuals, no strong ties to anything else.
She contrasted the acceptance at the work station to

that of high school-studeﬁts who develop strong cliques

and will not accept a person easily into their society.

Career Choice is a Process .
1t
Y T . R
The contlict of her occupational interest and her
personal priorities continues to be an wunresolved

dilemma even after her experience at the work station.

She does not, however, perceive ~ . occupation of
day-care worker in cogflict with aer home 1life
preferences. However, ;;he wonders if she will bé-
challenged enough. The factor of timing interacts to

cavse her to set career decision-making on the shelf
N

fdr%the time being. After all, she does have a year

/4 ‘
anﬁla half (she is in first semester of grade 11) to

i,y
d?01de, she says., Other personal concerns appear to be‘j

i

interacting with her decision-making process: a stated

intention to ligp on her own away from home; and a

‘stated decision’ to live  with her cousins in a

T

y ‘ '
neighboring province.
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oo
Follow-up Interview

Harmony is now employed by the Mary P~ opins

Daycare. She notes that she is now much more of an
insider. She is being asked to staff meetings and her
opinion is valued. However, this interview revealed a

lack in the two-way communication during her expel ience
in work education at the station. No one told her of
added responsibilities expected of her when she became
an employee until éupervisors began complaining about
her to the administrator. The administrator talked to
her and discovered that Harmony was not aware of any
change in her activities. Harmony was not pleased to
be told "after the fact."” In speaking with the
administrator I discovered the reason that there was a
difference. Apparently during the work education time
period the day-care was fully staffed and did not necd
Harmony to take on any more responsibility.

Researcher Reflection o

I found the origins of a student receiving a
partial picture of the occupation rather interesting.
On the one hand a student participant who is in a
situation of short-staffing could figa herself not

getting the "full picture”; but® on the other hand a

participant in a situationvof full-staffing cculd also

R i ' ‘L 5
1 o rave
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experience a lack in the full range of activities,
albeit for different reasons. Pondering over this
recent connection in my data gathering and analysis, I
wondered if there could ever be any predictability of
fulfillment of expectations which are based on
individual circumstances at the work station. Should
we as eduéators warn participants not to expect“tom
much to p;;vent digillusionment? '
My mind quickly brought me back to the issue of
dialogge. Is it just possible that at least some of
these incongruencies might be mediated if not
completely resolved by more dialogue both at the school
and the work station? Perhaps we will be challenged to
digscover the answer to that question for ourselves.
It 1is 1interesting to note here that the three
representatives of work stations who participated in
the fqllow-ﬁp interview all asked that the school be
involved?With them more by being at the station\%p
- person 'mo%e often and by speaking with them face {6
face in order to ihprove the education that takes

place.

TN
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CHAPTER V
THEMATIC ANALYSIS

Intreavotion

The purpose of this ochapter is to explicate the
pattern of themes both common .and unique to the
participants. The five case studies presented in the
. preceding chapter described five high school students'
subjective experiences as participants in e work
station. Within the context of each particular work
setting, each story highlights the uniqueness of euch
person’s experience and the various meanings ascribed
through the individual’s perceptions, These
experiences are‘;£ the same time linked by themes
common to more than one participant, A structural
pattern is formed which contributes to a greater
understanding of just what it means to have lived the
experience of a participant in a work staticn while
participating in a high schocl work education program.
Owens and Owens (1981) studied 4,000 students in
thirty higgischool experiential programs. The factors
which students reported as contributing‘ most to gains
in social and personal responsibility were: discussed
experience with teachers, did things myself instead of

observing, adult did not criticize me or my work, had

[
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¥ :
adult responsibilities, developed personal relationship

e

with someone on site, had freedom to explore my own
interests, discussed experience with familyv and
friendsy felt I madé‘a contributiog, had a variety of
tasks, got help wheﬁ/I needéd)it, and had ;hallenginér
tasks. In the study of fivg cases herein reported‘

there is some similarity of the following themes with

the experiences reported in Owens'-study: Learning in

- the driver’s seat similar to: "doing things myself
R instead of observing” as well as "had freédom-to '

Q explore my own interests;" acquirihg a sense of

5 achievement similar to: "felt: I had made a
contribution," as well as "had challenging tasks;"

becoming a team player similar to: "had adult
responsibilities,” as well as "a variety of tasks;"

building relatiopships”sim%laf to: "developed personal

val!

relationship with someone_én site."
Another quantitative study, this one completed at
the University of Alberta by  Germscheid (1982)

determined the frequency with which student perceptions

) of positive factors . associated with experiences in

i s _ .

T work education were reported. "Prepares for school
learning," a factor that referred to allowing career

exploration, and helping to get a Jjob as well as
learning about careers was reported with highest

frequency; the factor with the’nextﬁ'highest frequency
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was, "iﬂterpersonél relations.” Others were mentioned
much less frequently. In the stﬁdy hérein being
reported, by far the iérgest number of themes of
experiencesv within the work station related to
"exploring self ané others." What my qualitative
study seeks to do is to draw a ﬁore comprehensive
picture of just what each case is perceiving in
"interpersonal _}elations" and "career exploration" in
order to come éb a better undersfanding of the meanihgs

ascribed to ’those experiences which may be named in

this way. /

" The tﬁemes within the general theme of "exploring
self" wgfe not necessarily stable meanings throughout’
the life -of the study for each participant. For
exémplé, "Doing time in the back room" was a stable
themé for Maria throughout the duration of her first
125 hours at a work station. However, in her second
work station, éhe reported in the»follow—up inter&iew

, that the "back room" effect was largely minimized.

There was an open door to her work centre and there was

Iz

a great deal of interaction with other employees, as
i well aéihelp from her supervisor. For Elvis, "Drowning

/ﬁ : in the deep .end" wgs a major theme in the first and
,ﬁf - sgcond inierview and during the observation. However,

by the third interyiéw,”at the end of the 1256 hpurs and
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also in the final-telephone interview after Elvis had

been working pdrtétime at the work Station, ‘ﬁhéreywésb
no evidence of that theme. Elvis now feltrconfident'fhv
the duties that were.assigned\ to him, and reportedvohA
his pleasure through achievement and knowledge gained.

He logkéd back ;n the traumatic incident of seliing and
installing a computer early in the experiéhce an&

/pérceived it as a ‘"growing experience" since it "had
turned out 0.K." and he realized tha; he could do it,

after all. ‘

P%Fticipants appeared to explore their own
awarenéss of self in‘ferms of attitudes, values, needs,
aptitudes, abilities and interests. Experiences took on
different meanings by the ﬁarticipants as time at the
work station wore on; or as they spent time in another

work station or as employees at the same work station.

Exploring Self and Others
(In the Context of the Work Station)

Doing Time in the Back Room

The theme of the "back room" emerged quite
forcefully for Maria. ‘She referred to the "back room"
with distress all tﬁrough her ‘125-hou: experience as
welluas in the follow-up telephone interview mare than

four months later. The position of the participant’s

work space was only one aspect of the meaning of
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"Doing-Time in the Back Room." For Maria the meaning
was ﬁpgoken down into the following aspects: too
smaliv” to move around; too dark to see properly;
the door had to be closed at all times, adding to the
isolated and closed-in fééling; the room was closed off
from the co-workers and supervisor; the co-workers
and supervisors did not do any of their work in the
back room, although occasionally they popped in for

a coffee or to find a form; it was dramatically

incongruent with her expectations of working alongside

one of the agents or the supervisor in . the front
office where all the interaction with clients
occurred.

In the follow-up telephone interview, Maria talked

of her second work education station in a drafting

office. In this case, she was once again in a back
office. Howqyer, the door was open. The room was much
bigger and had a desk for her to sit at. There was

more movement in and out of that office by other staff
and therefore opportunity for communication. Her
immediate supervisor came into the back rgom to help
her andutalk to her quite often. Although she would
still prefer‘to be with the other workers in thé main

office, she did not find this particular lbcatioh at
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the second work station to be as distressing as the one

at the travel agency. -
D

'rElvis was situated in a Fﬁgck office aé well.
However, he shared this large office with the owner of
the business who hid no business transactions from him,
In his case; the back office location of his work
centre meant that he was very much "in" the situation
rather than isolated. The ﬁéck office he worked in was

»the epicenter. of activity for the business; all

AN

important. deciéions were made there and he was privy to
all that went on.

The "back office"” theme denotes‘meanings of utter
isolation and:- being = shut-out, both meanings
contributing to the perception of the role of an
"outsider." This theme @id. not exhibit itself for
Lyndel who worked alongsiéé her immediate supervisor in
the animal clinic; nor fb; Harmony who also worked in
the same room as heg;ihmediate supervisors in the
day-care. N ‘ .

Although Hans’ work centre w;;‘at the back of the
classroom, he was not SEparated by walls and could
quite easiiy observe thejkeacher and was surroundéd by
students when they did spedial projects  at his table.
The position of the workstation did not necessarily

produce the "back room"teffeét.

5

'} ‘L)
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Drowning in the Deep End

Some{\students were expected to perform tasks
independeﬁ&ly without adequate instruction and
support. For Elvis, this theme was quite pronounced
through the first and second interviews and during
the observation. However, his perception of himself at
the work sgtation had changed considerably by the
third interview and the follow-up telephone
interview. The trauma of having to sell and
install a computer on his own without enough
inétruction, as well as other experiences where
his immediate supervisor did not adequately train
‘or explain what was to be done wgs readily’
‘reported by Elvis. ;

Blvis experienced the distreggé-;df these
situations most keenly because of the incongruency
between his expectations of his role in the work
station and the station’s expectations. When he
was interviewed -~ initially, . he expected td "start
at the bottom, putting out stock and doing some
computer work" before he would be expected to work
directly Qith clients. |

Elvis expected to be learning a great deal at the
work station. He also expressed a need to learn

"alongside" another person, not on his own. It was
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not untilmthe third interview that he. had "figured out
what was happening." The owner and supervisor had
expected him to be able to work on his own withdut
much instruction because the work education student,
who had preceded ﬁ;m, " had been able to operate with
minimal instruction. Once Elvis had met that person

and visited with him in his home, he realized what had
happened. o
Communication plays a large part in the meanings
. ascribed. At this particular work station, the owner
exhibited a stressed, over~worked and rushed kind of
stance. The supervisor reportea ~that he was not in
charge of training the work education student. Elvis
found it difficult to communicate the need for more
instructiona.l‘)"i time alongside the owner or the
supervisor. Initially Elvis reported that neither the
owner nor the supervisor spent too much time in
assessing Elvis’ abilities nor making sure that he
understood the assignments given to him. Eventually,
however, he was able to voice his needs to them and

also interact with other employees at the work station

who had not been originally assigned to give him

tasks. o

Maria also had some experience with "Drowning in
the Deep End." Once again, lack of adequate tréining
and coﬁmunication reported by Maria seemed’ to
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contribute to her feeling of confusion and inadequacy
in doing the tasks assigned. She, also, was too timid
to ask for more help. Instead, she pretended she knew
what was wanted when her supervisor assigned the
tasks, She intimated that she has had trouble
understanding instructions all through her school
life, but often did not indicate thiﬁ to teachers for
fear of appearing "stupid." She got by because her
friends would explain the assignments to her after
class, At the work station she did not feel brave
about asking anyone.

The supervisor reported that she expected Maria
knew what she was doing since the other work
education students before her had not required more
instructions. Anna did not check on Maria ‘'since she
had very little time due to a short-gtaffing situation
much of  the time Maria was at the station. However,
she did not think Maria was encountering any problems
with what she termed, "simple stamping and filing
jobs."” During the follow-up interview, Anna reported
that Maria’s lack of understanding and consequent
misfiling of.many documents showed up during an audit
after Maria had left +the work station.

Anna now reported a great deal of disilluéionment

with the school'’s work education program. She thought
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it was the school'’s responsibility to screen the
students béfore assigning them, She stated quite
vehemently that she was not about to do the teaching
for the school. "Drowning in Deep End" did not emerge

for the other participant students,

Discovering a Sense of Achievement
Elvis was experiencing a feeling of satisfaction
when he set up a computer system on his own at the
store. At the third interview, Elvis was counting the
experience of having to sell and install a computer
as a point of achievement. He did not relish the
experience at the time it had occurred, but now in
retrospect, he was prcud of himself for having "pulled
it off" after all. By the third interview Elvis
claimed that sense of achievement was his most salient
meaning of work education:
It’s to know, like I told you. I did not know
anything about IBM. Now people come in with
spread sheets and I can show them. There was a
guy from the radio station that called, and he
said, 'I need . . .’ and I told him basically what
it was. I’ve learned the differences in machines.
I feel more confident.
Lyndel reported a powerful sense of achievement in
her role at the work station. Further she reported
that she could not see any activity that the

veterinarian technologist was doing which she herself

could not do given +the training. Her sense of
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achievement was coming from the feedback she was
receiving from the veterinarians as well as the
technologist. They communicated to her that she was
doing the Jjob well.

Hans identified achievement as an important
meaning of the activities he engaged in. He said he
was learning that he could get things done on time for
the instructors and that he could work on his own when
necessary. T? Hans this facility of doing was
"professionalism” which had been also identified as a
work preference when I questioned him on what he wanted
to get from an occupation.

Harmony talked about achievement in the context of
building relationships with the children. She
discovered that, although it was difficult, she could
draw out a shy child, and arrange the situation
differently so that children would share their toys
with each other. She also discovered an ability to get
the attention of the children.

As I heard the theme of achievement emerge, I
recalled my pilot project when I interviewed several
students in three different schools. Many of the
students I interviewed at that time were considered
non-academic by +the schools. Over and over again, I

heard this theme of achievement. With wonder and
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sparkle in their eyes, they uttered variations of, "I
like it, I <can do 1it's easy." Since many of these
students had a history of difficulty with achievement
in school subjects, I had begun to assume that I would
not see this theme in the same way with students, who
were in the advanced diploma program, and who had
already achieved above-average marks during their
school lives.

One of the students I interviewed at Champion High
School during the pilot project, was in the\
International Baccalaureate Program. I was told that
his I.Q. was the highest of all the students in the
school at that time. He wasgs doing work education in
accounting at a financial institution in order to test
a tentative occupational choice. Imagine my surprise,
when he too, began giving me instances of why he
enjoyed engaging in work education. He, too, was
saying, "I like it, I can do it's easy."

Marig did not sense any achievement at her work
station. In fact, she continually alluded to the lack
of learning in her experience. I did not realize fully
what she meant by that statement, except for the lack
of experiencing the full scope of what a travel agent
does. Later when I spoke to the travel agency manager
in the follow-up intefview, I discovered that she had

indeed not learned, as was evidenced in the errors she
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had made in filing of various records, Instead of
perceiving achievement, Maria spoke continuously of

being confused.

Becoming a Team Player

Being accepted as a valuable member of the
company or organization where one 1is participating in
work education was identified as a significant
meaning in the exploration of self and others.

Lyndel fbund herself very much of a team player,
part of the animal clinic staff. She was working
alongside the veterinarian technologist, sharing the
tasks that the technologist normally did instead of
just "extra jobs" that she had experienced in the
hospital. The veterinarians she reported, explained
what was happening to the animals as they treated them
and asked her to help them. She perceived Mabel, the
technologist, giving her a chance to be a team player
by finding other things to do while Lyndel was actively
helping the vets.

Once Mabel had modelled and watched over Lyndel in
doing some task, she allowed Mabel to do it on her own,
giving her full trust and responsibility. There was no
shut-out feeling for Lyndel in the way there had been

at the hospital work station. She further identified
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the respect with which the vets treated her so that she
did not feel 1like a 17-year-old student or "juat a
kid."
Hans was becoming a team player by completing
projects that were used by the instructors and that
- would normally be accomplished by a teacher's aide.
One of the ways he identified himself as a team player
is that teachers depended on him and ococasionally
allowed him to think on his own. Children accepting
his authority also contributed to a feeling of being a
team player. The interaction he was receiving from
the teachers and from the children was giving him the
perception that‘he was respected as an adult, not just
a 17-year-old student.
Harmony was experiencing the team player concept
very early into her experience and throughout the 125
hours. She attributed this theme to the interaction
she had with the children. She perceived herself doing
most of what a paid day-care worker was doing since she

was working with the children alongside the day-care

workers in the same room. She felt that she was
assuming the role of a day~-care worker almost
completely. She perceived the children accepting her
just as they did any other day-care worker. The

supervisors asked her advice on how to get a Santa

Claus for their Christmas party. She considered this
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experience as a | further example ?f the 'teaﬁ ;
player concept.

During the‘foliow—uﬁ interview,vhowever, Hérmony’s
perception had altered. She repo;;ed that she is not
always .treated asw a full member of the teamn. Fér
instance, some day-care workers insisted th;t they

_could hot even go to the bathroom, thereby leaving her
alone with the children, all because she did not have
certifiable tréining.

Maria never attributed the meaning of team player
to any of her experiencé?ﬁat the work station. In fact
‘she félt "shut 6ut" most.of the time. Two ggperiences,
‘however,Q caused her to feel arpart of the staff at the
travel ‘égéncy. Jean suggestgd Maria ”Sit at Anna’s
desk to do her stamﬁing and filing while Anna was away.
Now Maria was in the outer ‘office alongside the
employegg and clients., She reported.that co-workers
talked_with hef};and she could observe all that went on
in“thgt busy office. Another instance Maria repoftedf
was .Qhen she was, invited  with ‘the employees to a
farewell party at one employee’s\home. |

Rlvis perceived himself as é team player early in

4«Gis experience since he was given activities that

Nen

1{ regular employees did and was privy to all that went on
E , ‘ | .
- through his work center location. In fact he would
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have been quite happy to "sit out on the bench fo£ some
of the innings" but he was continualiy placéd‘on the
playing field.
In the follow-up interview he suggested that a
work education studentikshould wear a tag designated
"trainee" so that clients would not expect as_much‘of /F
him as a regular employee. It seemed that he would

have appreciated les:z involvement as a team player.

Learning in the Driver’s Seat s

Per Dalin (1983) contends that schools .dgn no

) . . . g 3) .
longer assume a knowledge dissemination ‘role in

isolation from the community. Dalin states,
Schools will continue to exist as institutions
that can’ bring the complex world together by
helping people to explore themselves and the world
in which they live.

When students compared the meaning of school-based

~ learning and learning at the work station some rather

interesting themes came to light. The major one was
. simply the matter of "choice." vStudents perceived the
choice to take work education or not; also the choice

within the program as to which station to choose; also’
the choice of tryihg out another station if the first
‘bne was nof acceptable to them. Furﬁhermore, they
 perceived choice in what ﬁhey were learning ﬁhile in b

“'Uwork education; in some instanceé they identified this

3
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1

choice as taking or having contrgl*rbver what they

‘learn. I g
Taking all these sub-themes, I termed it,
"Learning in the Driver’s Seat." All students
responded without hesitation to the question of the
difference between school and work education to give me
the notion of choice. 4bThis concept seemed to be
universal in their assessﬁent of the difference. For
others the element of control, a somewhat stronger
connotation than choice was ide;tified. A
Hans identified "being in control" one of his
career preferences. When asked toO describe his
happiest day during the experience, he responded with
an incident that happened while Mr. Long was away. Hans
was able to take +the students to the gymnasium and
supervise a volleyball game. He reported that the
students respected him as a teacher. Furthermore, he
perceived himself as choosing .what he learns while on
the job,'although at school he did not have any measure
of contf61>6ryphoice over what he was learning through
school subjects. ' When he goes to school, he sgid, he
gets the feeling, that "I have to go;" when Qe‘éoes to
fthe»gork station, he gets the feeling, that "I want to

g;;"~ |

. Maria could sense a -difference in school-based

learning and work education-based learning when I asked
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her during the first interview (before. she had bggun
work at the stafion). She, too, identified the:element’
of choice, of being able to choose which place one
wants to  explore for an occupation. ‘While
participating in work education{ however, Maria found
it difficult to see the differences in learning,
because in fact, she was perceiving'thaﬁ she had not
learned through the experience .except to learn that.

- she did not want to pursue that particular occupation.

Lyndel also identified the element of choice asva
difference in the learning at school and iﬁ work
education. She particularlyh enjoyed the choice of
station where she would be éblevto see first-hand what
an occupation was like. She perceived learhihg at
school was more forced ‘learning rather than personal
choice. = She aiso alluded to the notion of
participatory learning while at the Qofk station.
"You’re learning on your own." She found that the vets

and the technologist were making it possible for her to

learn. .'Legrning was an important aspect of the work
education. At school she found that the teachers did
not always make it possible for her to learn. "The

more I see the more I learn.”

Elvis also identified the element of ~choice as a
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distinguishing feature of learning through work
education as opposed to school-based subjects.

It’s something you enjoy and if you enjoy, you

tend to learn. You don’t learn because you go out

to learn, you go out to see what it'’s like . . .

it’s good. .

He further explained that the subjects he was
taking in school were not always +the ones he would
choose. He simply had to take them if he wanted to
gain entrance to post-secondary training for his chosen
occupation.

For Harmony the element of control over her
learning was identified with learning in the driver’s
seat. She said,

I’m more in control of what I do at the day-care

than when I am at school, because at school I

can’t say I'm not going to read this story,

because I have to read it whether I want to or
‘not. At work I make my own decisions.

Building Relationships

Reaching out for affiliation, understandiﬁé and
personal need fulfillment emerged more for some
students than for others.

For Harmony this was a predominant theme; She
identified times when the children showed her their

affection or needed to be with her as the happiest

'Q;times at the work site. She noted how quickly she had
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been accepted by the children at that age. She
contrasted this acceptance with the difficulty of
acceptance in a high scho&i. Senior high students
tended to group themselves; in closed cliques, shé
stated. Relationships at work were for her primarily
with the children.

Hans thought that one advantage of being a teacher
might be that children might come back to visit you one
day to let you know how well they were doing. On the
job he said,

I don’t mind photocopying because I get a chance

to talk to the secretary or whoever wanders in

there . . . you’re not too rushed, . . . you can
go at a pace where you like it, you can talk to
students once in a while who come to you for help.

In work 'education Hans perceived himself as
gaining an opportunity to form relationships with
other individuals in the setting.

Elvis talked about wanting to go out:t? make a
presentation to a companj as his work prefengnce. He
said, "I’'d like to go out to the company, Peééuse you’'d
get more of a feedback, more of a relationgﬁzp with the
client."” When he got an opportunity to visit a former
work education student at his home ib order to discuggiﬂj
computer-related topics, he was ecstaticf Tﬁ%ﬁgfiF;

student, who had worked at Next-to-New Computers f%éif?fﬁ

year previous, encouraged Elvis to "hang in there."”
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Maria's happiest day on the job was identified as
one where she was invited to a farewell party for one
of the employees at the work station. Her journal

)
reveals how much she craved r?lationships,

Everybody at the front was.having a good time with

customers, and employees were having a chit chat,

but in the back room I am Jjust doing my work
diligently without any conversation.

An entry some weeks later shows a marked change.
She reports,

I had a great feeling inside because everyone was

all cheery. Doing my work made me feel happy

. . Anna talked to me about her daughter. I

said 'hello’ and everyone said, 'hi’ back to me.
Still later, she shares some new-found knowledge,

I felt it would be boring if Anna and Jean will

not be there. I was wrong. I became acquainted

with Sheila. She complemented me . . . She gave
me some advice on men. I liked that.
Maria’s search for relationships through her experience
at the work station was clearly explicated in the
third interview when she talked about her experience
exploring an accounting office.

Where I went, you associate with those you work

with, . . . it’s really working as a group,

friendship and I like that.

Lyndel voiced her satisfaction with the
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relationship she had with Mabel and the vets. "Mabel

always says, 'thank you' and how much she

appreciates."”

In the last interview Lyndel seemed quite
pleased that Mabel had asked her if she would like to
go out with her one evening. She said she was
experiencing satisfaction at having ended the work

education on a "good note" as evidenced by Mabel

wanting to see her socially.

Perception of Role: 1Insider vs. Outsider

A common meaning to all five cases and one which
emerged without direct questioning was the perception
of the participant’s role within the organization. This
understanding is mediated by all the other meanings he
or she ascribes to what is being experienced. Each
sub-theme of meéning (Drowning in the Deep End, Doing
Time in the Back Room, Discovering a Sense of
Achievement, Becoming a Team Player, Learning in the
Driver’s Seat and Building Relationships) contributes
to either the outsider or insider perception. Hans,
Elvis, Harmony and Lyndel considered themselves
"insiders" more than "outsiders” whereas Maria .
identified more with the "outsider" role. Nevertheless
all experienced both "insider" and "outsider" meanings

while at their individual work station. The degree of

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



199

participant’s role from the point of "outsider" to
"insider" varied to a certain extent as time
progressed; through dialogue with supervisor or
co-workers; and asv his or her perception changed.

What is the saliency of being "on the inside?"
For =all five cases an "insider" was very much
integrated into the mainstream of the activities of the
work station. For some (Maria, Lyndel, and Elvis) this
integration was extended into the social activities of
the employees of the work station.

Learning and working "alongside" other employees
in the regular context of the work centre at the work
station was another determinant of ©being "on the

inside." Elvis worked in the owner’s office, which was

the hub of all communication to and from employees,

clients and suppliers. Hans worked at the back of the
classroom but in full wview and hearing of his
teacher/supervisor and all the children. He also

worked in the school library, again within a few feet
of the teacher but seated at the library desk, helping
grade one students to sign out cards. Lyndel worked in
the very same work centre allotted to the veterinarian
technologist in close proximity to the technologist,

as well as the veterinarians. Harmony worked with
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children in the day-care just a table away from a
regular day-care worker, who was also her supervisor.

Maria, alone, was primarily shut-out from the
mainstream, and perceived herself as "an outsider."
The one day the manager was away she was allowed to sit
at the manager’s desk and interacted verbally with
employees while she did her work. That was her
happiest day on the job: for once she was "on the
inside."

Another factor of saliency was the perception of
being treated as an adult instead of a teenage student.

Hans said,

Once you’re part of them you already have the
feeling of an adult. There isn’t the feeling
you’re a 17-year-old student getting work

experience.

Lyndel spoke of the way in which the veterinarians
interacted with her on the job,

They treat you with so much respect, not like a

17~year-old student. They don’t talk down to you.

They don’t make you feel stupid.

Harmony perceived herself as an adult because of
the freedom she had in interacting with the children at
the day-care. She stated she made her own decisions.
Her help was solicited by staff when they were
discussing having a Santa Claus for the children’s

Christmas Party. Elvis recognized himself as an adult
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at the work education through the assignments that he
was expected to complete with only minimal explanation
and supervision.

Being an "insider" also means being valued for
your opinion and for the work you are performing.
Lyndel frequently maae reference to being appreciated
by the technologist and the veterinarians. Harmony was
pleased that her supervisors had requested her opinion
on whether they should get a Santa Claus for the
children’s Christmas Party.

An "ingider" experiences affirmative two-way
communication at the work station. Lyndel was told how
much she was appreciated and she was asked for her
opinion. Maria reported her happiest day the one when
she sat at the manager's;'a;sk talking to other
employees who affirmed her vocational choice and
encouraged her to tallt about her fears. Elvis was
pleased with the interaction he had with the technician
who taught him about the technical side of the computer
and encouraged him to ask questions. Harmony found the
two-way communication between herself and the children
most gratifying. Hans also reported significant
satisfaction with the two-way communication between
himself and the young children in the library.

What is the saliency of being an "outsider?”
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Being an "outsider" means being isolated in the
following ways: in the context of the work centre;
from supervisor and/or co-worker interaction} or from
the mainstream of the activities at the work station.
An "outsider" could be experiencing one, two or all
three elements of isolation.

Hans considered himself an "outsider" to a certain
extent during the first .two interviews since he was
isolated from participating in any teaching
assignments. Harmony considered herself an outsider
since she was not to be{ieft alone in the room with the
children. . She interpreted this practice as a lack of
respect for her abilities and achievements with the
children. Elvis considered himself an "outsider" with
David during the period that respect for Elvis’
personal needs were not shown. David did not ask Elvis
if he could stay an hour longer; simply assumed that he
would do 1it. Lyndel perceived herself becoming an
"outgsider" when she was told her hours were cut and
that another work education student would be taking
those hours. There appeared to be a lack of a
reciprocal communication and lack of respect for her
needs in that the administrator did not ask her if the
arrangement was suitable within her timetable.

Maria perceived herself an "outsider” much of the

time in her work station. First of all she was
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isolated in the work centre ocontext from the main
activities of the travel agency. She also described a
lack of two-way communication between herself and the
supervisors and the employees, both about her work and
about her own personal career choice. She needed more
help and supervision yet was shut away from adequate
aid, particularly during the time of short-staffing at
the agency. She conveyed lack of control over her
situation and inability to penetrate the barriers

between herself and the work station team.

Exploring Career Opportunities

(Within the Context of the Work Station)

Introduction

The largest number of common themes to explicate
the meanings of the experiences to the students in the
work station were found under the general rubric of
Exploring Self and Others. The general theme of
Exploring Career Opportunities, although reported less
frequently, also represented a significant element of
meaning.

Within the work station, career alternatives were
explored. All participants perceived a congruent or

incongruent situation regarding their expectations of
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their role in the work station and that expected by
work station personnel., The more ocongruent the
expectations the more satisfaction the particlpant
seemed to report with the experience. Each partioipant
had a myth or myths about the occupation of the work

station.

Bursting the vpational Myth Bubble

All stud.at:. had some preconceived ideas about
work in general and also about the particular
occupation they were about to explore. These notions
constituted a myth that was dispelled through their
participation at the work station. Not always was the
resolution of myth and fact traumatic. Sorting out
reality from fantasy through the experience at the work
station was, however, always acknowledged by the
students as a very valuable learning tool.

Elvis in referring to what work education meant to
him said, "If you didn't have a chance to see for
yourself, to try out, how would you really know?"

Maria’s occupational myth about a travel agent was
the most fanciful of all the reported myths of each
case. The most salient element in her myth was the
one that had attracted her to the job when her mother
suggested it to her: opportunity for international

travel. She assumed that a large part of the job was
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a

actual travel and she sag'it as a very glamorous role.
While at the work sta£ion, even from the back room :
view,wfshe was - able to apprehend a very different
picturé. There was a lot of -paper work, a loé of
deadlines, and'having,to balaﬁce working'with clienfs
with just getting all the details done in time. |

What really bﬁrst the vbubble for her was
digcovering ;that one of the. agents had to cancel her
own agency—p#id_trip to the Bahamas because the office
was short-staffed. Maria’s,disillusionmént over what

" she expected the job of travel agent entailed and what

B was actually expressed to her by the individual agents

was rather traumatic. With tears in  her eyes and a
. ‘quavering voice she conceded,

R Travel Agents not what people think it is,
not glamorous life style. It’s a hard-working

Elvis’ view of sales in the computer store was

framed by his past experience as a waiter who
e QD .
endeavored to "sell" desserts to his clients. He never

realized the scope of the chpetitiveness in the
. .- ‘1)1 _.—/‘:—AA . - \\)
business world and how it*-yould impact him as a

salesman.’ He explains, _ e
‘ S e Love s ¥ag oo -
We had this system set up.. . . the guy wanted to
know if we could do a better deal. They could get
a better deal elsewhere. .. . . and Mrs. Middleton
says, ’'we can’'t do that’ good’ . . . I mean it
\ - hurts, you’re just  so mad . . .+ I mean it
e “ frustrates’ you, this:was a $3,000 deal!
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With less impact, Sut nevertheless.of consequence,
other participan£s also fouhd their occupational myths
incongruent with reality. H%ﬁs had always assumed that
the job of an elementery school teacher would not be
too taxing since the subject matter at the lower levels
could not be’too difficult. He realized while in the
work station how complex a teacher'’s job really is
regardless of the level of students that he or she

nteaches.

Lyndel was amazed at the comparatively low salary
that the animal c¢linic was paying a technologist. 1In
her first work educetion at a+ hospital, she was
surprised at the ‘'amount of responsibility a nurse
really had. She had aesumed that the nurses were
mainly secretariee for the doctors. When she saw that
a nurse had to deal with e patient’s heart attack

without‘the aid: of a doctor who was not available, she

became frightened of that kind of responsibility.

Congruent vs. Ehcongruent Role Expectations

For all studé;ts therefwas a realization of varied
degrees of congruence and incongruencedfbetween,their )
own role expectations and that expected ef them by the
work station personnel. The point en theneontinuum

- Qa

. between incongruent and congruent was not necessarily

e i e}

B
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static through the life of the study for each
participant. As circumstances changed and a student’s
own percéptions of his or her role became clearer, the
point Dbetween congruence and incongruence was adapted

to fit the altered situation.

Maria suffered a severe incongruenc, - between her
role expectations and that of her work station
supervisor. She had expected to be working alongside

an agent in the front office, talking to clieuts about
tfavel. Instead she was shut out frsm ‘the frdﬁt
working on her own in thé back room, stamping and
filing."iIncongruence was pﬁimarily in the areas of:
work centfe away from the mainstream of the agency;
communication to and from agency personnel; and type
and variety of activities assigned to the work
education student. In a follow-up interview Maria
reported a greater congruency at her second work
station, an accounting situation in a drafting office.
Elvis’ expectations of his role in the work
station were related in his first interview:
T | guess?I am going to be a salesman, but to
gstart off with;, I’m going to start at the bottom,
work my way up, like stocking the shelves. They
have IBM. there and that will broaden my view. I

can findfout how they work.

He thought he would learn a great deal about different

N
+
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computers and software while gradually taking on morc
advanced kind of activities.

Elsewhere in this paper, under +the theme of
"Drowning in the Deep End" is a dramatic example of
what happened and what his response was to the drastic
incongruence of role expectations of the work site to
(his own. However, by the third interview, the
ﬂpoint had moved considerably closer to the congruence
indice from incongruence. Perhapé a variety of
factors had mediated this perception: his own
increased confidence, more help from staff and simply
a better perception of his- role. He was not
actually able to identify the reason for the change
in his perception of the congruency scale.

Lyndel’s initial expectations of her role at the
work station of the animal clinic seemed to match those
that the administrator and technologist had for her
very well. She said she had beén prepared to be more
active in asking to change her role if it was not as
congruent as she wished. However, that was >not
necessary according ﬁo the first and second interviews.
She reported great satisfaction with the experience.

The third “ intervieﬁ with ‘ he; uncovered an
incongruency ““ situation. Lyndel exﬁécted “that an

employer should respect an employee’s personal life and
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schedules. She related an experience s8he had in a
previous part-time job where her employer had gimply
|
gxpected her to work every weekend until 10:08 pP.m.
during the summer without asking her if it suited her
needs. Now, she stated that Mrs. Rajah, the
administrator, simply came to her in a rush and told
her that her hours would be cut. Another work education
student would be taking over some of her hours. She
was not ésked to participate in the change or whether
it suited her timetable.

From that day forward, Lyndel appeared to find
many reasons for which to skip going to the work
station. She eventually terminated the experience,
accepting three credits instead of five credits because
she had not completed: the 125 hours.

Harmony. Within the first three interviews
Harmony reported a completely cdhgruent situatiqn.
There was no problem whatsoever and she said she Had
experienced no surprises., However, in the follow-up
interview, three months after she had completed work
education and was now a part-time employee in the
setting, she reported an incongruenéy. She felt that
she was not accorded the respect that she deserved both
during the workieducation and now as a paid employee.
First of all she was never -invited to the staff

meetings until she became a paid employee; secondly she
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was not left alone with children in a room atvany time.
The explanation given by staff for this behaviour was
that she was not a certifiably trained employee. She,
however, perceived herself as a proved, responsible and
valuable emplofée. Now she reported a move towards
incongruency from the total congruency that had been
her perception in earlier interviews.

Hans initially found his expectations were
completely congruent with that of the work station. 1In
time the congruency changed because he discovered that
he wanted to teach at least some of the time. This
activity was not, however, part of the work station's
plans for him. He then expressed some dissatisfaction
with the experience.

Hans +took on the responsibility for the
incongruence, stating that he should have taken the
time to realize what he wanted out of the experience
and asked for it when he was initially interviewed.
During the latter part of his time in the work station
he realized how busy Mr. Long was; in fact became
empathetic with his complexity of commitments. Hans
settled down into his role of teacher aide quite»
comfortably and enjoyed the experience. Now he was
reporting a complete congruence with his role

expectations and that of the work station.
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Within this study students seemed to veport more

satisfaction the greater the congruency o~ *their role

expectations with that of the work station. The
congruency vs., incongruency theme emerged almost
universally whenever I asked the question, "What would

you change in the interaction between the supervisor
and the work education student if Yyou were the

supervisor?"
Outside Influences

Introduction

While in the setting of the work station,
experiences outside the work ' station were reported as
part of the Exploration of Self and Career
Opportunities. Greenhaus (1983) studied the impact of
career exploration on the career decision-making
process of college students. He found that
participétion in occupational exploration was related
to year in school, self esteem and age; self
exploration was related to year in school; the most
extensively used exploration activity (family and
friends) was not related to development of a decision
or clarity of values or knowledge of chosen career.

These quantitative results appear to qudcfscore
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the complexity of the career choice process with the
possibility of countless variables impacting and
interacting to | either impede or advance
decision-making. His findings relating to occupational
and self exploration seem to be supported in the theme
of "timing" discussed in this section. Timing
relating to proximity to school graduation was reported
by participants as a significant impetus for the career

exploration process.

Academic Uncertainty

All five cases were enrolled in the advanced
diploma program, which when successfully completed
would provide them with post-secondary school entrance.
Yet, each of the five participants spoke of how
uncertainty over academic achievement tended to impede
progress in the vocational choice process,

Hans reported only a small measure of concern over
his achievement in school subjects. He had, however,
dropped Chemistry, recognizing that he was not likely
to get a mark high enough for university entrance.. In
exploring self he recognized what his Jjob preferences
would Dbe. Exploring four different businesses for a
marketing occupation through personal interview, he
discovered that the job he wanted required a university

degree. He decided to "go for it" by applying to a
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technical school two-year program that transferred to a
University program, providing +the averages achieved
were 80% or Dbetter. Having charted his course, he
reported a concentrated study schedule to try for
higher marks and therefore assure entrance.

Elvis is concerned about two subjects: English
and Social Studies. He had moved to Adelaide to stay
with his father so that he could go to a big city
school in the hopes of getting "better teachers" and
therefore higher achievement. Unfortunately the move
had not produced the desired results. He was achieving
passing grades, but reported that they probably were
not high enough to assure entrance +to post-secondary
training.

Although his experience at the work station is
confirming his interest in computers, he 1is not
exploring various post-secondary institutions for
computer training. He admits that his academic
achievement will help him to decide. Since he is in
the first year of grade 12, he later reported that he
can always go back for another year to get the required
course while continuing ﬁo work part time at the
N*xt-to—New Computer Company. Academic uncertainty for
hiA appears to mean a "wait and see" stance rather than

continuing the process of vocational choice.
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Lyndel had a problem in getting high marks in
Chemistry. She ‘knew she could get the minimum
required by the training prograﬁ for veterinarian
technologist. What concerned her was if others who
applied had higher marks, they would be accepted ahead
of her. She spoke of how much she enjoyed work
education at the animal clinic and how she could see
herself engaging in that kind of work. Nevertheless
she avoided making a career decision because of her
concern over academic achievement.

In the third interview she shyly spoke of her

problens,

I'm having trouble with the sciences--such a hard

time, gets really depressing. But if I can . . .

I still want to try for veterinarian technologist.

Especially it’s good to get work experience and

see what it's like. That way you know what you're

working for.

In a follow-up interview Lyndel was jubilant over
her recent high marks in English. She was now
exploring the possibility of attending a private
college to complete her advanced diploma. Perhaps a
change of school and teachers would help her to achieve
the higher marks she needed in the sciences, she
reasoned.

Maria appeared to have an unusually unhealthy dose

of academic uncertainty. According to her this element
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interacted with high parental expectations to cause her
great distress. She spoke of making low marks in some
subjects, repeating them at summer school to gain
prerequisite for the next level; then going through the
same process the following summer. She was now in her
second year of grade 12, Although she found
mathematics easy, she found English 30 a constant
struggle. Although she was advised to take English 33,
she chose English 30 in order to obtain university
entrance. The follow-up i-terview revealed that she
had failed English 30 ancd :'2. now toying with the idea
of taking it over again in summer school. I wondered
why she would not take English 33 instead. She replied
that her friend was going to take English 30 at summer
school and could help her.

Academic uncertainty caused her grave concerns
about her occupational choice but she seemed to be
refusing to admit defeat, opting rather to keep taking
and retaking courses to get the extra marks needed to
pass or get the required average.

Harmony’s overt responses did not dwell on
academié uncertainty until the third interview when she
was comparing school learning to learning on the job.
She did not identify it as a difficulty, rather a
dislike of certain subjects and therefore low

achievements. She had problems in learning a foreign
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language. Although she did consider attending
university either for vocational reasons or simply for
the "experience", she realized that her marks may not

gain her entrance.

Parental Expectations

There may have been an element of parental
expcectations that impacted each case, but four did not
report any parental expectations with regard to career
choiée. For Maria, however, this element was by far
the most powerful influence in her occupational choice
process. According to her acqount, her father was
pressuring her to take prerequisite courses for and
eventually train for a nurse. Her aéademic achievement
was not high enough for entrance into nurses’' training.

She was advised by her father to repeat high school

courses to get higher marks, in keeping with the
requirements of nurses’ training. She was struggling
to fulfill her parental expectations but having

difficulty in doing so.

When her mother offered her a different choice,
that of travel agent, she jumped at that opportunity
since it appeared to have lower entrance requirements.
She was not really exploring her own abilities,

interests, and aptitudes before her participation in
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the work education and the research. In the first
interview she appeared to be simply taking her parental
wishes as her own without 1looking inside herself.
Through the first and second interviews I tried to
challenge her to be open to exploration and to look
ingside herself. Through her journal entries she was
communicating her search of self. She was finding that
neither nursing nor travel agent occupations were
gsuited to her abilities and interests.

Through this self-examination and the experiences
at the work station, she also expressed a great amount
of turmoil because of her father’s continued insistence
that she stick with "nursing" and "work harder" for her
school subjects. She enrolled in English 30 even after
teachers advised her to take the diploma course English
33. She failed English 30, yet told me of her
intention of taking English 30 again in Summer School
even though she already knew she did not need English
30 for entrance into the post-secondary accounting
program she had now chosen. She told her father that
she had chosen accounting by matching her abilities,
interests, and aptitudes to an occupation's
requirements. Her father’s comment was,

Look at the Adelaide Journal, there’s no jobs in

accounting, c¢nly nursing. How are you going to
get a job when you graduate?
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Individuals at the work stations (both the one X
regsearched and the one she was in during the follow-up
interview) mediated the effects of her oconfliot with
her father. In the travel agency, two co-workers and
the manager reportedly talked to her during the last
part of her work education time, encouraging her to

continue in her choice of accounting even though her

father disapproved. Now in her second work station
\ where she was engaged in bookkeeping tasks, she was
getting more affirmation of her choice. She had

applied to a post-secondary institution for entrance
into a two-year accounting program, and was
provisionally accepted depending on the outcome of her
final marks.

In the follow-up interview she related the problem
as she was seeing it at that moment. She is a middle
child in a family of five children. The first two
children have disappointed their father’s aspirations
for them, having not achieved a "professional" standing
in their occupations. Now her father was puttiﬁ§~éven
more pressure on her to make sure she did not miss that
goal. She further stated that her older sister had
applied to a post-secondary institution but had not
been accepted. Maria perceived her ability to learn

as somewhat less efficient than that of her sister.
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She said she had to spend a lot more time studying and

achieved lower marks. She wondered why her father now

<

expected\'her to achieve .what even her sister had
failed to do. Nevertheless she was determined to try. "
'Ti;ing

Each of the five cases spoke of the proximityAto
high school graduation interacting with tﬁéir
"participation in their own career choice process. 'zrh,

In Maria’s case, she was relating an/pfgencycto i
come to closure in the choice process since she was
already - in her second year cf grade 12. During'the
first interview she spoke of not having any more time

for exploration: she was taking part in workfgducétiqn

Ve
N AT

in a travel agency because she hadﬁalready ~decided fé‘%

“(5 .

take that choice. ‘ ~Dl}

%

Hans who was in his first and last year of grade

12, spoke of being motivated to make a choice because
CoavE 0

of the time. . ~He he needed to make

‘appliéation to post-secondary institutionsqﬂ by the

beginning of the second semester of that sc&ool year.
Although he said he had Seen. worried i;.‘grade 11>0
" because hé§really did not knoﬁ what to ‘do: motivation
to“reaLiy "go for it" in the§pareerxéhoice process did
ﬁot happen until the first semestér_of’gfade 12. He'
said, :“It’sfgimply thatrﬁi‘got myself~%ﬁ;tivated to do =«

Yy .- - RS
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somethipg." When asked what motivated him, he replied,
"Time.".

Lyndel was @n ‘her first year of grad; 12 but
intended to come back for at least one .semester to'
finish her courses towards an advanced diploma. She
stated that she would wait until she knew what all her
marks were before she came to any decision-making
regarding an occuﬁational choice.,gNeverthexess she had

i

explored both through work educétidn e éo separate

work stations) and also by findinggguﬁ rééﬁirements at
a post-secondary institution for éne of fge'occupations
she was exploring.

Elvis was also in his first ye#r of grade 12 with
the intention of coming back for. another year. He,
too, stated that he gstill had time to decide depending
on his achievements in his final subjects. He did not
even explore the requirements in any of the
post-secondary institutions that offer computer
training.

Harmony, a grade 11 student, was defiq}tely

postponing any definite plans for an occupational

.o

choice mainly because shéﬁ ad at least three more
semesters in which to decide. She had almost rejected

‘a  long-time aspiration towards being a veterinarian
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because of a clash with personal needs, but really was

not moving towards any other choice.

Conflict of Pricrities

Two of the cases were experiencing a conflict of
priorities which was intéraoti;g with the occupational
choice process. For. each participant a conflict was
partially resolved through the dialogue of the research
process.

During the initial interview Hans spoke of work
preferences that seemed to hint at an interest in the
world of Dbusiness. He said he wished to work in an
established business and that money wags a high
priority. Then he identified an occupational interest
in tﬁe occupation of youth pastor. Through questioning
he was challenged to explore self and to set priorities
in work preferences. Eventually he spoke of satisfying
those priorities which might not be served in business,
through his personal life endeavors.

Harmony eXperienced conflict in her preferences of
life style and those demanded of her first choice of
occupation--a veterinarian. She wanted Eo take part in
the veteriﬁégian work education, she stated. Since
that station was not availéble, she chose &a day-care

centre instead, acknowledging her love of children.
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During the final follow-up interview she acknowledéed
that she was moving away from the occupation of
veterinarian because of the conflict between the
demands and her own strong personal priorities of
having a family éarly in life and staying at home with
he children when they are small. She spoke of the
dialogué process of the research,

Yeaﬁ, sometimes you just need to say what’s in

your head otherwise you don’t even know it's there

and talking to you helped me to find out what I

really think.

Cochran, and Giza (1986) studied conflict in the
career decision schemes of high aspiration youth.
Their sample consisted of tenth and eleventh graders in
a Western ‘Canadian high school. For males the five
most conflicting relations involved the following:
challenge and time; freedom and security; salary and
talents; and advancemenivénd time, For females the
most conflicting relationé"involved challenge and time;
challenge and seéurity; freedom and security. Time did
not permit me in the study herein reported to pursue
the element of conflict. The focus of the study was to
examine meanings at the work station, however outside
influences are reported simply because the participants
voluntarily spoke of them without any direct

questioning.
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CHAPTER VI

IMPLICATIONS

Dialogué
The sgstrongest implication far all +the meanings
ascribed to the experiences at the work station as well
as outside influences appears to be the quality and
frequency of reciprocal communication. Meanings can be
mediated by various forms of communication: written,
facial expressions, as well as verbal interaction.

Meanings of experience reported by the
participants with satisfaction were supported through
instances of various forms of communication, mainly
verbal. For example, being an "insider" was a meaning
perceived by Elvis through a particular verbal
communication from the owner of the business. She told
him she could trust him to take care of the store on
his own while she went out.

The nature of the communication as well as the
frequency mediates the meanings. Although Elvis
perceived an experience in selling outside the office
as a "Drowning in the Deep End" initially, he.
eventually looked upon it as an achievement experience.

It is possible that the frequency of positive verbal
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interaction with personnel at the work station was
related to his change in perception.

Some students, 1like Elvis, initiate the dialogue
and eventually remove the barrier to learning by
receiving more help. Others like Maria remain silent
and suffer the consequences of confusion and feelings
of lack of achievement. Perhaps more time spent in
group and individual interviews with these participants
by school personnel would mediate ﬁhe meanings of lack
of dialogue at the workplace.

A salient implication herein may be that we, as
educators ask ourselves how we can ensure that the
level of two-way communication at the work station is
optimum for the student involved. Furthermore, I
believe the data is challenging us to ask ourselves
what we can do to raise the awareness of parents and
administrators of the need for adequate time to spend
with both students and work station personnel to

enhance the learning that is taking place.

Time
The implication of communication goes hand in hand
Q B}
with taking time with work education students. A few

references were made by students to the element of time

in the perceptions of meanings. They needed time as
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well as dialogue to come to an understanding of the
experiences. Some of the students also referred to
the group interview as a way of feeling part of a group
in work experience. Since there is no allotted class
time to work education, often individual students do
not realize who else might have similar experiences.
In school <classes these students could talk to each
other and get help from each other. One student spoke
of how the group interview I held had helped him to
feel brave enough to talk to two of the students
participating and who were in his other classes.

At the work station, student and work

station pergdnnel dissatisfactions seemed to occur in

situations where an inadequate amount of time was
spent in communicating with the student. The
implication seems once more, to be, one of allowing

for time for two-way dialogue with the work education
coordinator as well as scheduled classroom time
whereby the students can identify with other students

in the program.

Different Strokes for Different Folks
The hidden meaning for at 1least two of the
students at the work station seemed to be,
Any student who participates in work education

here needs to fill the role as defined by the work
station. The work station is not obliged to
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adapt the role to the student’s capabilities and

interests; rather the student is obliged to fit

his or herself into the role requirements,

The expectations of the role, were not adequately
explicated according to some participants. In Elvis'
case he finally came to the realization that he was
'being asked to engage in activities beyond his reach
simply because the student before had been able to
c§%plete that level of activity. Maria never did
realize that she was not being helped as much as she

ﬁwould have enjoyed simply because the work education
fstudent before her had not needed any more assistance.
It was taken for_granted by the work station that she
would fill +that role in the same way as the student
before her. According to both Maria and Anna, the
supervisor, no checking on her work or whether she
actually understood what was required was taking place.
Anna stated that it was not necessary; of course she
expected the school to make sure that the student was
capable of filling the role--she did not have the time.

Paying attention to the background and needs of
each student individually in order to determine level
of training needed for the activities assigned seems to
be in order at the work station. In a group interview
Elvis noted that Hans had also had an experience‘of
great responsibility ea:ly into the experience.

However, for Elvis that kind of activity had been
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perceived as a "drowning" experience; for Hans it had
been perceived as a "learning in the driver’s seat" and
"achievement" experience.

Erring on the side of higher expectations than the
student’s capabilities was not the only element of
incongruence between student and work station
expectations, Harmony was not given responsibilities
that she was ready for simply because of a full
staffing situation and no need for these
responsibilities to be fulfilled by a work education
student. Once again, the student was expected to fill
the role expectations as they were at thé time without
any consideration to what she herself wanted or was

1
capable of.

Coping with Surprises

Two participants needed to have someone
"alongside" to help them cope with an unforeseen
circumstance in the work station. Maria had to deal
with increased isolation from her supervisor due to a
short-staffing situation as well having to share the
supervisorfs time with another student from a college
doing his practicum at the work station. The fact that

p

she was not coping on her own adequately, was evidenced
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by her expressed intention during the second research
interview to quit the ‘work education. .

Lyndel was told by the administrator at the work
station that her hours were being cut, and that another
work education student would take those hours. She
was shocked by this change and did not really
understand why it had been imposed. She was afraid to
ask the administrator. Although I did encoﬁrage her on
the phone to go to the administrator, I did not
arrange to talk to her about it in pérson. She
eventually terminated the experience, getting only
three credits instead of five because of the reduced
time at the work station. This circumstance was made
all the more dramatic since Lyndel had been 3o pleased
with the experience up to the point of a change in her
hours. She admitted that she found it difficult to
talk to Mrs. Rajah, the administrator, who always
seemed to be in a hurry.

When there is a lack or a break in communication
at the work station, it appears that the student needs
time with a work experience coordinator for a two-way
dialogue in order to learn coping skills. Under the
present time allotment given to the average work

experience coordinator in Adelaide, it is not too
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likely that there would be édequate time for just sguch

a dialogue.

Research Process as Dialogue

The research design called for three interviews
with each participant as well as an observation with
some dialogue as well. Furthermore, a follow-up
telepl -. interview was conducted. The dialogue that
researci: participants engaged in was reported by them
aéﬁvery beneficial in mediating the meanings of the
work station experiences.

Of}particular note was Hans' declaration that he
learned far more about how to explore self and others
and match those attributes to an occupation through the
thought-provoking questions of +the researcher than
through any other experience. Without any direct
questioning, he wanted to go on record as having
recommended that a similar intervention be available to
all high school students taking part in work education.

Various statements made by the participants
alluded to the ‘effect of the research process of
dialogue in aiding their perceptions. Elvis said, "now
that you're saying that . « « yes, I am beginning to
see what’s really happening” when we were speaking of

how one supervisor wanted him to sell while passihg off
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the responsibility for teaching how to s8ell to the
owner. Harmony talked about being able to "talk
about what’'s in my head" as helpful in coming to a

realization of her preferences and her abilities.

Follow-up Interview with Participants
Students and work station personnel were asked to
provide fheir suggestions for the work education
program. All participants were contacted. One
supervisor, two coordinators and all five participant

students cooperated in providing the suggestions herein

reported.

Suggestions from Employers for Work Education

1. The school should provide more comprehensive
screening of students, including vocational counselling
as part of the selection process.

2. More time should be allotted to the work
experience coordinator to visit the work station and
aid in the learning that takes place there.

3. There should be midterm evaluations of

students to allow for a basis for improvement towards

a final evaluation.
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4, Should spend a longer period of time in the
work station: two semesters or two rounds of 125
rounds rather than one, especially if the aim is
occupational exploration.
5. Students should come to the initial work
-station interview prepared with a written or typed
3tatement of his or her educational background,
strengths and weaknesses, along with clear expectations
of his or her role while in the work station. One
supervisor stated that a prepared resume, requiring
some thought on the part of the student, might avoid
misconceptions and lack of congruity between student

and work station expectations. |,

Suggestions from Students for the School

1. Provide more publicity about the program.
Make it more high profile so thatiﬁtudents would see
value other than credits in taking it. Have a work
education awareness day, with work station supervisors
and work education participants as speakers. This
special day is perceived as someghing like the present
"c;reer day." Work education da;:ideally would occur
every year before the end of the'iear when students

decide their programs for the negé year.

"
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2. Allow the work experience coordinator more
time to spend in one~to-one interviews, both for
vocational counselling and for information about the
work stations.

3. Provide for classroom time so that all
participants can get together and discuss experiences.

4, Make reports available on each work station,
when students are deciding where they wish to engage in
work education. These reports would be a composite of
student and work experience coordinator observations
and experiences at each station. Each‘student should
fill out aun evaluation report on each work station and
hand i¢ in 4s part of his or her requirements for the
credits. une student thought it would be ideal to have
a final interview with each student as part of thg
evaluation of the work station, but then realized it
might be impractical in terms of time.

5. Make work education compulsory at some time in
the high school program for a minimum of three credits

and taken in conjunction with a stated vocational

choice.
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L

Sugggstibns from Students for Work‘Sggtion

i
' .
ety

1. Have the interview direéékx f;ﬁh the éerson
with whom the student will be worki;gi(supervigor)
ingstead of tﬁé administrator, or perhaps with both
people. |

2. The supervisor should provide more
commdnicatiohvto the student to aid him or her to
become an "insider." Students expressed a reluctance
té_"do time" in the station before the individual is

dééepted as a "team player."

1

3. Ensure more help "alongide,' especially in

the orientation fo.a new situation and new tasks. In

two businesses':'twc . 'students experienced rushed

‘jnstruéfions and'béing left to work things out on their

own before they were really familiar with the work.

BN o
Student Concern for Raising the Profile of the Program
Of particular significance is the eagerﬁéss with
e y i 3
which students responded to the question, "What is the

. . ¢ R
difference between school-based learning and work
i ) f .

education?”  As educators I believe their unqualified

vote for‘thq_program as ‘something quite different from

oo :

"just credits" igives us ﬁauée t refiect on dﬁr‘°

i
(S e
- - e Rt
A S e L
PR ! o4

S : * a
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invoiv=2ment in bringing work education to the
ﬂ]u -consciousness of all our young ' people. Some of the
_ b .

studéhts expressed concern about the lack of publicity

of the program within the school systeﬁ'and the lack of

awareness théir‘ friends had of Just what work.
education could do for them. If students - are
conceraed, I wonder is that a clear message to

administrators and teachers to answer that concern?

¢ &t

LR
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CHAPTER VII ..

for

i
PERSONAL REFLECTIONS

I had not resumed my studies at the university,
after a twenty-year absence, for the express purpose of
;arning another degree. What I really wanted to do was
té learn more about how I might be able to heﬁﬂg
individuals in their career development brocess.

Réluctance in asking strangers to donate large
blocks of time to the research, not to mention
iptrﬁsion of their privacy, was problematic to me. To

&“d‘ gef around this barrier, I determined to ofﬁ?r students
help in their career~deyelopment if they gaesired it.
Two students availed themselves of this opporggnity.

By interacting with them outside tﬁﬁﬁresearch process, )
I perceived a repaybent of at lqast @ﬁhrt my.
indebtedness to . them.

benciited from

All students told me that they had®

taking part in the research simply Bécause; of the

dialogue made possible  through “i'the - interviews.

g

- Feedback reports of usefulness

kad

to students gave purpose
vy, ‘,l':‘; N

\
[k

"
e

L bt - A
: to my study. . Expressed interest in“the resulis by the
4 B : ] : \\{ J . S pod 1) ,)»‘?‘:: ‘ ,::‘-'_;‘ﬁ;_‘ ) ! y 1 I" RN . .
5 work experieéence coordinator,” the ~ school =~ board
oF, LN : R N3 - B * L. . . '«v )
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consultant, and later by the Department of Education
representatives renewed my sense of direction.

My research éétivities have also been a cafeer
-exploration for me. The process of studying student
informants reaffirmed my tentative choice of korking in
an area of endeavor that would permit me to help
someone alongside 1in their progress on a career
Pt e

N éiudénts referred to‘ the appreciation of being
able to wofk alongside a supervisor at the station.
Learning tasks thro&gh the modeling of 'a supervisor,
and engaging in activities normally pgy?ﬁrmed by paid
employees was a source of satisfactidnfgg them. As I
- began thinking about this reference “to alongside

learning, I begaﬁ‘to”vrelate it to the problems I
i sometimes had in gétting answers to my questiqps as an

interviewer. Eventually, I realized that I needed to

T
i

adopt the alongside stébce}fin my interviewing and

observing activities infﬁbrdgr to help informants to

ot
exlih

express themselves mqfé'fréely{ﬁ

During théKpﬁgticipaﬁt-ﬁbservation and the third
set off interyiéég;_ I made a concehtrated effort at
changingf@ygggéﬁée.;'The idéa I wanted to“gét"acrosézigzl
that wef@ére ih{thisfﬁfocesé togethef: ;;d fhap N was
learniﬁé th;dugﬁiﬁhéir gyég, but alsb I needgd éb‘éémé

- SR
ST . i
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closer to their life-world. = One example of this was

)
: [

simply to share my o§ﬁ7experiences in part-time work
and also business life. I was surprised at the
difference it made. Perhaps it was difficult for them
to relate to me as a graduate student or as a
researcher; but to a waitress, typist, or even .a
business owner they had something to say. Only at the
end of thi; research have I realized how much the
dialogue chdﬁ}ed once I opened a new window on myself
to each of the cases.

When referring to school-based claséeﬁ they spoke

distastefully of imposed 1learning. There was no

“feelihg of rec{ﬁr6éity between the instructor and the

student.  The studeﬁt“had no "say": no choice in the
matter. ‘Most importantly his or her human dignity was
at staké. Students continually spoke glowingly of a

supéryisor at the work station who did not make them
"feel stupid", and disparagingly of those instances
where they "felt dumb.”

In my‘lfollow—up interviews, I decided to spend

i
i

’ime ‘letting " the students know how much - their
participation meant to me as well as to those who read
anq discov%r the participants’ meanings of work
eddcation. I asked them to give me their ideas on

what changes they "would 1like to see in the work

. education program whether at the school level or at
>
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the work station. I noted how each of the individuals
were happy to oblige. I wondered how often eduoatorsy”
recognize the dignity of their students by providingﬁy
them an- .opportunity to share the meaning of
experiences in their .life—world.

Different university classes and professors
flashed before me. All the classes that I took since I
resumed my education were beneficial to my research in
some way;, some were interesting as well. Why is it, I
reflected, that I remember more vividly those classes
where the professor, and perhaps some of the students
as well, accorded me the human dignity of all my past
experiences as well as my present ones. H

As I reflected on my _jourﬂey throughout the
preparation and the actual study itself, 1 realized
that my advisor had been very much alongside for me.
On .occasion I haQé shared the pain and frustration of
other graduate students who experie%ced a sense of
isolation from their advisors. How fortupate I find
myself in being able to complete this the;is, knowing
mfiadvisor was alongside, ready to listen and to guide
me. Through his counsel I experienced an over-riding
sense of dignity. My participation in this study
has brought me to a new awareness of a cry for the

Yot
XS

recognition of the digniay of a human being.
A ;

..

P
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APPENDIX A

INFORMATION ON RESEARCH PROJECT IN WORK EXPERIENCE
CHAMPION HIGH SCHOOL L
(22222332232 23123133232222222333 2222322222222 22022222
I am a graduate student at the University of

Alberta. The research that 1 will be conducting with
work experience students is the final requirement of my
graduate program towards a Master’s Degree in Education
with a major emphasis on Vocational Guidance. This
research has been approved by the University Ethics
Committee and both the Principal, Mr. R. G. Simpson,
and the Work Experience Coordinator, Mrs. B. Durant
have agreed to participate.

The questionnaire which is attached asks you to
indicate whether you would be interested in taking part
in this study. Even after you have consented to
participate you may drop out at any time if you so
desire. A letter will be provided for your parents
along with a consent form to sign and return, Your
workplace supervisor will also be given a letter and
consent form to sign and return. We must have all
these consents before we can begin.

Some of you may be needed for the original
interview only. Others will be asked to continue for a
few more interviews (in the school at your convenience,
possibly noon hour or a spare,period). ALL INTERVIEWS
WILL BE CONDUCTED WITH STRICTEST REGARD TO
CONFIDENTIALITY. Although the material gleaned will be
used for the thesis, all names and places and
gsituations will be given fictitious names in order to
protect participants’ anonymity.

The focus of this research is the process of
vocational choice as it is impacted by the work
experience at the work station. You as a student
participant may find that you gain a better
appreciation of the vocational choice process and be
helped toward an occupational choice. The final result
will be a bound thesis (book form) that will be on file
at the University of Alberta. Various sections of the.
research may be written up for the information of other
schools and/or. parents.
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AT LEAST ONE OF YOUR OBJECTIVES IN TAXING WORK
EXPERIENCE SHOULD BE EXPLORING YOUR OWN VOCATIONAL
CHOICES if you wish to be a participant in this
research, Please answer all the questions attached and
return to me. Mrs. Durant or I will be contacting you
regarding the first interview, as well as the letver to
parents and workstation supervisor. I NEED TO

"INTERVIEW YOU ONCE BEFORE YOU ACTUALLY START
PARTICIPATING AT THE VWORK STATION.

Thank you so much for your cooperation in this
venture. I pledge to endeavor to make it beneficial to
all participants.

Mrs. S. Catherine (Cathy) Humeniuk
Graduate Student, University of Alberta
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APPENDIX B
WORK EXPERIENCE QUESTIONNAIRE
NAME ‘ GRADE _____ If

2nd year of Gr. 12
please indicate

RESIDENCE PHONE NUMBER HOME ROOM NO.

RESIDENCE ADDRESS WITH POSTAL CODE

PARENTS' NAMES (FATHER AND MOTHER OR LEGAL GUARDIANS

WORK EXPERIENCE LEVEL YOU WILL BE WORKING AT THIS
SEMESTER

(A) 15 (B) 25 (C) 35

IF YOU HAVE ALREADY TAKEN W E 15, PLEASE STATE YOUR
POSITION, THE NAME OF YOUR COOPERATING FIRM AND DATE
YOU COMPLETED.

IF YOU HAVE ALREADY TAKEN W E 25, PLEASE STATE YOUR
POSITION, THE NAME OF YOUR COOPERATING FIRM AND DATE
YOU COMPLETED.

PLEASE LIST ALL PART-TIME EMPLOYMENT BELOW IN CRDER OF
OCCURRENCE ‘ -

DATE . C o
FROM TO POSITION HELD EMPLOYER Jo NAME

A

IN WHAT OCCUPATION DO YOU WISH TO PARTICIPATE AS PART
OF YOUR WORK EXPERIENCE?

WHY?
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WORK EXPERIEN{E QUESTIONNAIRE PAGE TWO

PLEASE LIST ALL THE SUBJECTS IN WHICH YOU ARE ENROLLED
THIS SEMESTER:

PERIOD ONE TEACHER ROOM NO.
PERIOD TWO TEACHER ROOM NO.
PERIOD THREE TEACHER ‘ROOM NO.
PERIOD FOUR TEACHER ROOM NO.
PERIOD FIVE TEACHER ROOM NO.
PERIOD SIX TEACHER ROOM NO.
PERIOD ESEVEN TEACHER ROOM NO.

PERIOD EIGHT TEACHER ROOM MO,

YOUR LONGTERM GOAL IN TAKING THESE SUBJECTS IS BEST
DESCRIBED AS: (CHOOSE ONE)

‘(A) UNIVERSITY ENTRANCE (B) JUNIOR COLLEGE ENTRANCE-%

(C) TRADE SCHOOL ENTRANCE (Adelaide Institute of
Technology or similar)

(D) DIRECT ENTRANCE TO EMPLOYMENT UPON HIGH SCHOOL
GRADUATION '

(E) OTHER (PLEASE EXPLAIN)

IN A SHORT PARAGRAPH EXPLAIN YOUR REASONS FOR ENROLLING
IN WORK EXPERIENCE, DEMONSTRATING WHAT YOU WISH TO
ACHIEVE BY PARTICIPATING IN THIS COURSE.
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WOULD YOU-~BE WILLING TO TAKE PART IN THE RESEARCH
PROJECT JUST OUTLINED TO YOU BY MRS. HUMENIUK AND
OUTLINED ON THE NEXi PAGE? . YES_. NO

IF. YES, EXPLAIN WHY.

+

I DO AGREE TO TAKE PART IN THE RESEARCH PROJECT.

Student Signature
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APPENDIX C

SAMPLE LETTER TO PARENTS

N

;. . September 20, 1989 -

'/q.. ] c . o Lt ,\j
Parent Name W B i
Address X

Dear Parent:

Your son Elvis has agreed to take part in a gﬁ* o
research project- on the work experience program in = i
which he is enrolled.

v I am a graduate student at the University of i
Alberta. Because of my interest in and belief in the
value of the work experience program-to- high school ~
students, I have chosen to do research in this area. I
hereby request your permission to work with Elvis for

the purpose of my research project. ~Please sign. this
letter and have Elvis return one copy:-to me as soon as
p0381ble. : [N : Pt

l hope that the students will be encouraged to

explore their vocational choices more thoroughly as a

‘" result of partlclpatlng in this research project. My
focus is on the impact of work experience on vocational
choice. My research proposal has been approved by the
University of Alberta. I also have permission to
conduct . this research from the Sample Public School
Board az:'well as the principal of Champion High School
and the Work Experience Coordinator, Mrs. B. Durant. .

If you, haéénqueétlons regafding this project, =
please call ne' at 444 6030. Thank you for your . -
cocperatlon.», : T

{i

Sincerely,

W

st e T Mrs. S. Catherine Humeniuk
ER - © Graduate Student nch
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" PARENTAL DECLARATION.

s T
N

respect the confiden”iality of
and that all participsnts will

I also realize that Elvis
withdraw from participating in

I understandﬁﬁhat the researchér pledges to

all information gathered
remain .anonymous.
o . v

has the riéht to
the study at any time.

I ﬁereby give my permission for Elvis to take part

in the work exparience. research.

i
Yy
o
T . sy
A e
Ly o3
. \-{T
ek~
ViR
. L s
cE i ‘:, -
.
1
Yy
AT
5. ! ':’13
o
< : v
I “ ’ /: .
\i, s e~
e
Pt} v
5 o~
Vil
2 i
"
« @
: M
V7 rj ‘
A 4 :
[E

1 Parenta1 Signature
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APPENDIX D
LETTER TO WORK STATION ADMINISTRATOR

September 30, 1989 I

Ms. M. Middleton, Manager

The Next-to-New Computer Company
2314 - 12 Avenue

Adelaide ‘ : T )

Dear Ms. Middleton:
RE: ELVIS BROWN'

I am a graduate student at the University of
Alberta. Because of my interest in and belief in the
value .of the work experience program to high school
students, I have chosen to do research 'in this area. I
hereby request your permisgssion to work with Elvis Brown
through a few observations and a few interviews with~®
his supervisors.for the purpose of gathering data for . .
my research project. My ‘focus is finding out how the i
experlence in the work station 15 impacting the ‘
student’s vocatlonal choice. v

If you have any questions regardiang this project,
please call;me at 444-6030. Please sign one copy of
@i ., . this lptter and return it to me in the enclosed stamped
o envelope as soon as p0391bler
"My research proposal nas been approved by. the
University of Alberta and I have permission to conduct
-the research through Champion High School from the
Sample Public School Board as well as the’ principal,
Mr. R. G. Simpson, and the Work Experlence,Coordinator,
Mrs. B. Durant. - - .

e
/,,‘{‘

24,

o i - ~ Sincerely,

'y 2

. B ﬁ}é. S. Catherlne Humenluk
. Graduate Student
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WORK STATION DECLARATION

ﬁVy I understand that the researcher pledges to
respect the confidentiality of all information gathered
and that all participante will remain anonymous.

I further understand that I have the right to
withdraw from participating in the study at any time.

I hereby give my permission for Mrs. S.C. Humeniuk
to conduct her research with the above-named student
while he participates in work experience at our work
station.

~ﬂﬁ NG Work Station Administrator

Yy

e W24
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APPENDIX E
GUIDE FOR SECOND SET OF STUDENT INTERVIEWS

1. Ask questions that remain puzzling from the first
interview.

2. Describe a typical day at the work station, what
you do and with whom.

it

3. /gWhat are your favorite activities gt the work
// station?

4./ Is there anything you do not like about your
experience at the work station?

5. If you were the supervisor with a work experience
student what would you do different than whst your
supervisor is doing?

6. What is your happiest day on thé job so far?
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APPENDIX F
SELECTED NARRATION FROM SAMPLE SECOND INTERVIEW

R. Would you describe a typical day on the job
listing activities and with whom you are involved?

S, If it’s Monday, I go in at noon, sometimes there
will be a surgery to see. I get ready, put on a gown
and a cap like a little mask. You have to make sure
you’'re clean. After surgery, I’ll clean up the surgery
room, sterilize everything, was instruments. If there
is no surgery that day, I will go in and see what
animals are in the back. If Mabel has any chores for
me to do, I do them, like putting baby powder in the
gloves and put in sterilizer machine. If there’s
instruments to be scrubbed and sterilized and put into
packs. Lot of times she’ll come to check if they're
right. Any cleaning to be done, like cages and check
on animals and walk the dogs and make sure examination
‘rooms are clean and make sure the thermometers are in
solution, fill up with solution. Pets that are
boarding, do a preboard on them, check temperature,
check weight, have to hold animals really secure so
they can’t bite, really hug them, oh!!! So many
interesting things, each day is totally different. If
there’s stuff to be ordered, Mabel will write up the
list and I will phone and order. Some of the items are
hard to pronounce, but it’s getting easier as I get to
do it more. N :

R. The lady you work with, Mabel, is she the one that
directs you in what you should do?

S. She usually writes up a list for me to do as she
thinks of stuff to be done. She’s always keeping me
hopping.

R. Do you like that? { : ﬂ“
S. Well, the time goes a lot faster. So, there’s not =
‘much time to spare, really. Mabel always appre01ates, 2
she always says, "thank you" and how much she
appreciates it. A lot of things she can’t get done

unless the little thlngs are done. I prepare fecals,

like when they prepare the stool samples from their

pets, in liquid, :and what not and it's quite

interesting and if they have a p031t1ve, or under the
mlcrosvope, they find it has worms, she’ll show me, so

I know hat that type of worm looks like and what not.

Y

if

;j’ . . e Uil 4

! BR - WX '\-

. e : :
.
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R. Do you ever interact with Mrs. Rajah?

S. Mrs. kajah is always so busy, paper work and
stuff, I don’t really see too much of her. Sometimes
she’ll come and tell me to do something like filing or
something. I do a lot of filing too during the day.
It depends on how busy I am. If I have nothing else to
do, I'1l1 go up to the front and see if the receptionist
needs some help with the filing. A lot of times it
just builds up, after a patient comes in, you have to
put the files away. But she get so busy that she gets
a big stack by the end of the day and if I leave before
her, she’s stuck with a lot of work, so if I have
- nothing to do I'll go up there. One day I helped with

phoning old files and called the people, to tell them

that thei? pet is overdue for vaccinations.

;
R. What on the job activities do you enjoy most?

S. I like working with the animals, like when the vet
brings the animal back there, like preboard.

l R: . Actual "hands-on" experience with the animals,
would you say?

o S. Yes, I like that and knowing that you’re helping
the vet. The cleaning part is not bad, but it’s not
the best part of the job. I like working with animals,
most of all. I don”’t mind the filing part, too. 2

R. Basicalfy, the interaction with the animals,
that’s what you like most?

S. Yes.
R. Let's talk about in{iracting with people.

S. Well any place you go you’ll find people you like
and act fairly well. Well, if Mabel wasn’t there, I
think I’'d find it quite hard. With the other
receptionist, she didn’t talk much, Mabel laughs all
the time and she is telling me stories and makes time
go by so fast. You feel more confident and comfortable
around her when.somebody’s joking. She doesn’t get
snotty even when she’s on her lunch break and I ask
Mabel where is this solution. She doesn't get mad,
‘I’ve never seen her in a bad mood, always willing to
‘help. ‘

O

R. You enjoy being able to work with Mabel?
' ™,
() Aen
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S. Well, if she wanted, she could hold the animals
all the time, but she doesn’t. She always finds
herself something to do, so that the vets ask me to do
it. She helps me quite a lot. I find Mabel good to

work with.

R. Can you see yourself in Mabel’s position a few
years down the road?

S. Yes. I enjoy it. They make it like you, the vets
really make me feel at home, they don’t look down at
me. Like you’re just a kid. I think they appreciate
me there, too. Knowing that makes it a lot easier and
you feel better about yourself.
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APPENDIX G
SAMPLE ANALYSIS OF MEANING UNITS
Meaning Unit (Student Narration)
ANALYTIC UNIT (RESEARCHER’S REDUCTION)

Oh, yeah, I'm inside, but I feel I’m outside. I don't
really understand all those files. They're giving me
all these sheets of paper and also the typing. I don't
understand where they all fit.

STUDENT IS EXPERIENCING A LACK OF CONNECTEDNESS IN HER
ACTIVITIES AND AS A RESULT DOES NOT CONSIDER HERSELF AN
"INSIDER".

Yes, very confused.
SHE FEELS CONFUSED.

If I was the supervisor, I wouldn’t let that girl be

stuck in that little room. I’d let her see something
else, see the big picture, what travel agents are all
about and also help other clients, just be there. I

wouldn’t let that girl be stuck, doing filing; mostly
in that room.

STUDENT LONGS TO EXPERIENCE THE ENTIRE OPERATION OF THE
BUSINESS, TO BE INVOLVED THE WAY OTHER EMPLOYEES ARE IN
THE FRONT OFFICE.

I’d like that. 1I’d like to see what she’s doing. Also
to be a part of her. It would help give me more
information. I'm not really seeing the correct
picture. :

SHE WOULD LIKE TO BE MORE INVOLVED IN WHAT HER ;
SUPERVISOR IS DOING IN ORDER TO UNDERSTAND THE WHOLE
PICTURE OF THE TRAVEL AGENCY'S OPERATIONS. :

(CODE: INCONGRUENCY OF EXPECTATIONS FOR ALL THE ABOVE)

No, I haven’t seen clients and how a booking is made.
There’s a new girl there. " They don’t want to focus on
me, rather they have to focus on her. Because she is
going to be the next consultant and she has to learn
everything. That’s where the problem lies. One girl
is leaving, so she has to take her place.

[t
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MARIA’S VIEW IS THAT SHE IS NOT INVOLVED IN THE ACTUAL
J TRAVEL CONSULTANT'S ACTIVITIES BECAUSE A NEW CONSULTANT
" IS BEING TRAINED.

I expected travel consultant to be person very busy but
has time for client and experiencing client’s view of
where they want to go.

Sure they do work with compuviers. There is a lot of
work to do. Something with t¢ickets. A lot of work.
Paper work. Once a client comes in, they have to set
aside and talk with client. Pressure. Jean had to
travel to Bermuda but she’s not finished with paper
work so cancelled trip, can you imagine! And, also
they don’t have much time for leisure. Jean was
supposed to be off at 5 but not till 9. When she comes
home she is so tired that she just sleeps and wait till
next morning to go back to work. uugh!

SHE IS EXPERIENCING SOME DISILLUSIONMENT IN COMPARING
WHAT A TRAVEL CONSULTANT DOES WITH WHAT SHE
EXPECTED. (CODE' THE BUBBLE BURSTS)

‘x,,r
If I was the superv1sor, ‘I 'wouldn’t let that girl be
stuck in that little room. I'd let her do something
else, see the big picture, what travel agents are all
about and also I would let her help clients, just be
there. Maybe clients feel intimidated. ’'She’s busy
right now, but can I give you some brochures to look
at?’' I wouidn’t let that girl be stuck, doing filing.
Mostly I am staying in that back room.

MARIA DESIRES TO BE INVOLVED WITH CLIENTS IN THE FRONT
OFFICE INSTEAD OF FILING IN THE BACK ROOM.
(CODE: INCONGRUENCY OF ROLE EXPECTATION)

The happiest day? It has to be that supper with Jean
at her house. All the employees were there except for
Anna who was on vacation. They were talking about
clients, what they like, what they don’t like, the
positives and negatives about the job, like wages.
Mostly they put the job out of their minds and talked
about something else, like fashion and movies. I
really felt special, being invited. I did tell Jean
that I enjoyed myself.

MARIA DESCRIBES THE HAPPIEST DAY ACTUALLY AWAY FROM THE
WORK STATION BUT ACCEPTED AS ONE OF THE EMPLOYEES IN A
SOCIAL SITUATION WITH THEM.

(CODE: INSIDER)
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APPENDIX H .
SAMPLE FOLLOWUP LETTER SENT TO WORK STATION
March 31, 1989

Mrs. A. Rajah
Administrator
Lansdown Animal Clinic
1323 - 154 Street
Adelaide

Dear Mrs. Rajah:
RE: PARTICIPATION IN WORK EXPERIENCE RESEARCH

One month ago I finished collecting all the data
for my research in the meaning of work experience to
the high school participant. After a scheduled break,
I am now in the process of analyzing the material for
use in my thesis. My advisor at the University of
Alberta has helped me to decide on a focus for the
final product.

I am very grateful to you, first of all for
allowing me access to your place of business to observe
the student first hand; and secondly for giving me time
to interview you as well. Although I have completad
all the interviews as required by my original research
design, it is exmnected that as I write, there will
still be a question or two that requires an answer. I
hope that you will allow me to contact you by telephone
just to clarify some of the data that is still
puzzling, .

Please pass on my warmest appreciation to the
other personnel involved with Lyndel. Thank you so
much for allowing me to gain insight into the meaning
of work experience through the eyes of Lyndel Black.

Sincerely,

Mrs. S. C. Humeniuk
Graduate Student
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. APPENDIX I S
SAMPLE FOLLOWUP LETTER TO STUDENTS
March 31, 1988 A S

Miss Harmony Block R Y
4456-3rd Avenue
Adelaide

Dear Harmony:

Just recently I finished collecting all the data
for my research and am in the process of analyzing it
for use in my thesis. My advisor at the University of
Alberta has helped me to decide on a focus for the
final product.

I am deeply grateful to you, Harmony, for the time
that you spent with me on the project and the wonderful
cooperative attitude that you displayed in answering
all my questions. Although I have completed all the
interviews, it is expected that as I write, there will
still be a few questions that I need to clarify. I
hope that you will allow me to contact you by telephone
just to answer a few questions or confirm any of the
material.

Please pass on my warmest appreciation to your
parents for allowing me to involve you in this
research. It is my sincere hope that you have
benefited in some way through the participation in this
work experience project.

Thank you so much for allowing me to gain an
insight of the meaning of work experience through your
eyes.

Sincerely,

Mrs. S. C. Humeniuk
Graduate Student
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