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The Lndlvxdual 1n lodern socxety 1s confrohted vlth an Yf-ij¢?3ff'

7s1ncrea51ngly complex array of alternatlves and ch01ces’1n

ﬂffheconxng establlshed as a fnnctlonlnq nelber of soclety.,~'

“f:LThere are lany people Hho. through effects of upbrlnglng and

'-factors of env1ronlent do not learn the abllltles and

’igcoplng skllls to functlon conpetenxly and productlvely in_ -

‘gssoc1ety. Thls soc1al dysfunctlon xs Hltnessed 1n the‘f'j“

A "-'

offers tra1n1ng 1n soc1al skills to effecf posltlve growth

':persona//breakdovns and falllngs that are ev1dent 1n people ffﬂ,

'esbe;ng jalled, optlng to llve on soc131 a551stance,.%;s‘“ ; 95, f
'a dlssolutlon of fanlly functloéing, dellnquency, and just o f
“*ffdes;alr aud personal futrllty at belnglllttle able to cooe :é
ff u1th the dynallcs of nodern 11v}ng-;;-fijfﬁievjffeefr"’:ijdﬁiffye,,j é
'ffiY’ 50c1a1 structures are developlnq to peet sole1of the | ERR

basxc needs of 1nd111duals u1th1n soc;ety today--One of

'mig these nodels of lntetventlon 1s 1nvest1gated and evalnated

Ln thls stndy, It 1s a blend of educatlon\and therapy uhxch

of ab111t1es as vell as an avareness of alternathes for

action and the 1nd1v1dna1's capabrlxties and potentxal.

1"-

The L1fe Skllls proqran 1s a strnctnred edncatlonal

process whlch utll;zes the concepts of experxentlal learnlng 'fo'

S

(Conger and allsl, 1973). and stands 1n contrast to -}jp5d?5ﬁ ﬂfﬁf55"‘

ER

classxcal classroon teachlng, 1nd171dua1 therapy lethods apd
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,'__Defm.tta.on of L__ge Sknlls SR SR

-

Llfe‘skzlls, prec1sely deflned, leans prohlen solvxng

T

fbehavxors approprlately and respon51bly nsed 1n the’L“
‘fnanagenent of personal affairs. Ptoblel solv1ng hehalets

"ﬁ,ﬁ _ex1st as' avrelatlvely s.all class of (1dent1f1ab1e)

behaVLors usahle in. nany 11fe fltuatxons. Approprlate nse

,’-;erequlres an 1nd1v1du;& to adapt behavlors to tlne and place..

'f='Respon51ble use requxres laturlty and conuon sense, ls '

1\»

ff;behavaors used 1n the lanagelent of personal affalrs, the: P

T‘I.J.fe Sk1lls appry to fxve ateas of 11fe respon51b111ty.-,

KT

A : [ oo

l§?1973). ,,fﬁf'f'7;ﬁ;*i ;i*<,};;;_v:.2*1?53_31-«'

Histor dei{-ff '§L£Ll§ Qdff.gﬂ;f7

“‘The Llfe Skllls progral vas developed betveen 1969 and

Uﬁﬁjf!1973 by Saskatchevan Benstart Incorporated and uas SPOHSOEed

A

fﬂahy the Saskatchevan Departuent of Educatlon and the Canadxan

'ﬁDepartnent of Reglonal and Econon1c Bxpan51on.01n 1972 the

”*sponsorsh;p of the progtal uas transfered to the Tralnzng

’
sy

'5.ffﬁinesearch and Developnent Statlon of the Departient qﬁ

Wfaanpover and Inligratlon..»'“‘ o S v o
"7~Jj;“ The progran vas de31gned to prov1de spec1fic trainxng
'}foor dzsadvantaqed xndzvxdnals, havlng h1stor1es of d'".
:ﬂwdunsuCcessful enploynent, dysfnnctlonal attltndes and

f}'problelatlc 1nterpersona1 skllls to the extent that these

.°the‘eheeﬁhter“Qtodﬁnqtﬂhdjah Eelatiédsfgrdﬁp"appfoachif'

self fallly, lelsute, connunzty,‘and Job/educatlon (81l51 V

. :2

,“.-“,.-

o
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people were chronicallw.infueed of aid and assistance‘fron
SOClal agencies.
| The program vas’ de51gued to prOV1de exoerleutlal‘
learnlng in Sklll development and problen solving. for_a:
~group of tem to flfteen people. The Llfe Skllls Coach 1is a
participant leader vho guides the students through the‘
.structuredﬁprogram of lessons. o

The program'under.study ¥as introduced-into a large
western Canadlan c1ty under the ausplces of the Canadian
uental Health Assoc1at10n in 1973. The structuredlessonszof
the Llfe Skllls Program have been adhered to by the leaders
of the groups 1uvolved in this evaluatlon study.

:'Thls study vas de51gned to evaluate changes ‘AN
1nterpersonal and 1ntrapersonal functlonlug resultlng fronm
part1c19at10n in the Llfe Skllls progran.«changes in, self
‘concept, locus of - control and assertlou, uere nonltored.
thle the prograu enbodles many areas of 1nteract10n, and

changes are speculatlvely due to the process of the group asw

an educatlonal vehlcle, these three constructs uere the

- focus of,the evaluatlon.

,fhe)breadth and scope of the stilnlus material, tue L
unigueihistory and'accunnlatédlexperience'of all the groupl
fueahersfdeternine that the effects'of~participa;ibu are‘
dlobal- , | n |

/

of the §_ud1

—.—,.

7/
vervie
- 1’

/;;* Ten dxstlnct tralnlng groups part1c1pated in. the

+3
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evaluatlon vhlch 1nvolved an adnlnlstratlon of . pre—’and.
post— measures 1n self concept assertlon, and locus of
control The 1nstrunents used vere the Tennessee Self .

Concept Sca;e,,the Green Fox Scale, and Rotter's Locus of

Control. Two addltxonal sub—groups uere 1dent1t1ed and

cousidered in thiS'analysis.-One_sub-group is the Life

evaluation. .Another suh—gronp conslsted of all those
'students vho lett the progtan Prior to - completlon of the

course but for vhon pretest neasures had been recorded

program For the Rost - part groups uere dellberately nlxed on
the ba51s of sex, ‘age, work experlence, est;mated level of
social functioning, and inte}lectual functioning; The gronp
membership is nixed vith these variables of ablllty and
attributes in. mind, 1n the bellef that the. . student_aenbers
learn fron each other -as nuch as fron the coacn 's training
and experlence, the progran content, or comnunity resources-

-

’ Changes in the realns of self concept,‘assertlon, and‘
locus of control as neasured by theqanstrunents have been
used to infer change as a result of Participation in the
training process of_tne-Life.Skills group. |

. ""~. ) ) ¥



Expériential Lgatning

The program. undet stqdy is an experlentlal tralnlng

 group in soc1al skllls Thls approach is used to reuedlate

socxally 1nadeguate behavxots 1n the study sanple. The_

_‘evaluatlon ¥as an’ attenpt ‘to gain some understandlng on the

.effect of the group experlence on the 1nd1v1dual..4

T

-

As used in the Life Skllls course,.the W d"l arnlng'
means changed behavior,'andfthe word 'skill® desé 1/es the
'behavior (Conger, 1973). The appllcatlon of therapy by

contrast typlcally utlllzes a theraplst as an out51de agent

of change and can be llkened to the process of teachlng,

- while the training process of the Life Skills proqram'uses a

coaching nodel;VCoachlng consists of presentlng the tralnlng
vmaterlal and guiding the -students throuqh the experlences.
_In thlS case, learnlng is a voluntary process that is
'dependent on the studen;'s own participation and 1n1t1at1pe.
Carkhuff and Berenson . {1967) believe that the most
effectlve tralnlng progral in connunlcatlon and enpathy are
those vhlch 1ncorporate a heavy experiential elph351s Hlth a
focus upon the tralnee's own constructlve change or gain.
‘They also have found that there .is no dlfference in the rate
- of response or acqulclng new skills for profe551onal or
non—profe351onal people. Ihelr tesearch in- tralnlng
\1nd1v1duals in conmunlcatlon, understandlng, and genulneness
" to othets 1ndxcates that 1n relatlvely short perlods of tlne;
,”frthe tralnees shov substantlal 1lprovenents as a result of

the experiential group tralnlng.

{



The;tralnlng group attelpts to pr071de experlences
throuqh which the student may learn about hlnself hls
: personal a d 1nterpersonal functlonlng, and fron the
_reactlons f others, Thls learnlng presu-ably takes place.as .
a result of the 1nteractlon between ne-bers of the qroup,‘ |

Within the fbrun of the laterlal of the course and the

Vfornat of the tralnlng gnoup process- - R X

’"ie .can do anythlng Ln traxnlng that we can do 1n
‘treatnent and more. Tralnlnq in lnterpersonal skllls
strlkes at the heart.of nost dlfflcultles in llvzng.
_Systenatlc training of lnterpersonal skllls affords
o a’ means of 1np1ement1ng the necessary learnlng in .
'progre551ve gradatlons of experlence vhlch ‘ensure
the success of the learnlng. In naklng exp11c1t use
~of all sources of learnlng —-—wthe experlentlal thew
dxdactlc, and t he lodellng — the systelatlc groupu,
tralnlng in lnterpersonal skllls prov1des the most
effective, econom1cal ‘and eff1c1ent leans of
oachlev1ng 1nd1v1dua1 growth of the largest nunber of
persons" (Carkhuff 1969 p.131)- : : L
In thls chapter an lntroductlon to the study, the }
developnent appllcatlon, pnrposes and hlstory of the L1fe ‘
Skllls Program are presented. B o |
The tralnlng method has beenldiscussed and assunbrions

'that forl the basis of this research_have'beeualisted.”
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The follov1ng Chapter Illl tevxeu the 11terature and

‘Vtheory relevant to the experlentxal .socxal skills tralnlng_

‘»gtoup. DlSCﬂSSlOﬂ of the constrncts on vhlch the lnstrulents; B

are based -and the research questlons Hlll conclude the. .

'.‘chaptqu
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Research on Groups - a perspect ;g

Research of the effects of an 1nd1v1dual' "v_ ,fﬁn‘f:

/ppart1c1pat10n 1n a group experlence has sone llnltat&gns 1n ;

'that the experxnental nodel nost often used to evaluatev*ir

4:\_;. e

change, grovth lodlflcatlon or learnlng Hlth 1nd1v1dua1

subjects lay not be appllcable to group evaluatlons. E ;*fu"l'

Hhen the treatnent approach 1s as broad in scope as is.

";enbodled 1n nost group prograls, and the sub]ects are a477h

'relatively dlverse collectlon of people, there 1s sone need
”to spec1fy the areas of study. ThlS research has utxllzed
three objectlve psycho;;glcal 1nstrunents 1n order to
quantxfy change by group partlcnpants 1n self concept R

’assertlon, and locus of" control

Appliedxnggg;égg_ |

o The 1ntent10n of thls chapter is to outllne the
utlllzatxon of group process as an educatlonal tool Types
of groups u1Ll he conpared on the basxs of thelr goals and
process of change. In addltlon the group process u111 be

-Zdlscussed fron the perspectlve of learnlng theorles-

Assertlveness, self concept and 1ocus of control as '?_;_ "

concepts and 1dent1f1ahle behavrors v111 be dlscussed 1n
terns of learnlngrpartrcipatlon An; the group experlence.

The energence of groups as ‘a response to a lyr1ad of

AN
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"a result of 1nvolvenent in- a learnlng grodi.g

s

1nd1v1dual needs Ls an establlshed fact.‘rhere has been,

houever, relatlvely llttle effectlve eval¥at10n of change as _."
. -V, _

\\, '\-.:'\

A learnmng group xs here.geftned as . a

x)merlng of .

1nd1v1dnals Hho uork through a "progral" un €er’ the guldance'“ -

- of a "fac111tator" or "coach" Ind1¥1dual melbers are

consldered as potentlally equal contrlbntors to the

' Hovey,-~

ﬁ:

‘ learntng, developlent or change«of the otherileubers. ThlS“

. l
[y

deflnltlon 1s in contrast to the nost connon of learnzng
groups, the classroon led by an 1nd1v1dual teacher.,

The potentlal of groups 1n 1nfluenc1ng ‘the beha71or of

hf_ lts nenbers 15 seen as a potent new approach to soc1al ]

1ntervent10n. The conceptualxzatlon of 1ntervent10n has
becone one of belng educattve rather than bELDg an -
1ntrospect1ve analyttcal process, the result belng that the,'
range of varlables and- lnfornatlon that is appllcable for
effectlve lnterventlon 1s luch broader- (Conger and Hlnsl,
1973 Jacobs and Spradlxn, 1970).A“ R

| There has been sone claln nade that the therapeutlc
connunlty turned to groups as an expedteht neans of deallng

wxbh 1nd1v1daal problens because of a shortage of personnel.‘

o

1t is nore llkely that the group nethod lS used
because 1t 1s nore productlve than other neans of .
lnterventlon (Ja;obs and Spradlln, 197“).,_ |

}“v Hhatever the reason behlnd the fornatlon of a. group,

the appfoach tends mo enphasaze 1eatn1ng 1n spc1a1 cont

s

As suchathe app%;catxo? of Qroup tralnlug to stndents uho

- - X
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”have lnadeguate soc1al functlonlng appears to - he potentlally
“nore productlve than 1nd1v1dua1 counselllng ‘and therapy.
."Golelblevskl (1972) suggests that a’ general .goal is the
ﬁacreat1on of a "soc1ety of learners"_vhose conblned Tesources i
:":cau encourage.andnenrlch the learnlng of‘lnd1v1dna1 nenbers-
A learnlng connunlty pernzts v1carlous learnlng, in that an
43'1nd1v1dual can ldentlfy aspgcts of hlnself in: others and
proflt fron observ1ng the learning attelpts of others
(Bandura, 1962). |
The desired'outcouejin'terlssof‘the'behavfor“of thef-'
partlclpant 1n the group is to leave "the group experlenceh
'»v1th certaln knovledqe about hlnself or certaln neﬁ skllls;"'
cwhlch can be transferred buts1de of the group n111eu in such
: .

kga uay as to 1nprove hlS soc1al perforlance.

The group functlons as a relatxvely safe environaent 1n

oy

-~

ﬁfvlr”vhlch ‘new: behav10rs or dlfferent uays of 1nteract1ng Hlth
:‘;p'others nay be tr1ed out vxthou//fear of soc1etal censure.’ An
| veffectlve group provxdes an atmosphere congenlal\to personai
search and experllentatlon, generat1ng support for tue
7. efforts of 1nd111duals and prov1d1ng enthuSLasn Hhen‘the
ylearner’succeeds, or.offerxng'encouragenent vhen the group
‘nenber struggles vlth a nev and unfallllar approach L

(Goleublevskl, 1970 1972).

: Factors such as the structure and cohe51Veuess of the

group, and the 1nteractxon betueen the lelbers 1nf1uence

WS 4

‘learnlng and provxde a’ nxleau of support and encouragelent,;

gouever% the ultxaate respon51b111ty for one's learnlng and B

- N _)',.-.-\ e :‘ G
- : - . L , . R ST R T
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personal growth rests Hlth the 1nd1v1dual.
. C11ent -centred and Exlstentlal approaches to .
counselllng enphaSLZe the experlentlal base of. learnlng.
o "o%e gf the very crltlcal values of exlstentlallsn,
\Ls the elpha51s .upon the ultllate responsxblllty of
the cllent for actlve dec1s1on-lak1ng. thle the
;counsellxng theraplst takes responsxblllty for
‘naklng the therapy process happen, the client takes
the responsxblllty in actlon for'glv1ng hlS llfe
. dlrectlon." (Carkhuff and #renson, 1967, p.82)‘ :

The expectlon of nembers in tralnlng groups is: that

altbough ‘their personal level of soc1al sklll may. be greater

- . than or less than that of any other group. menber, they are

to lnvolve themselves .in the later1a1 and structure of the
traxnlng group (Conger, Hlnsl et al, 1973).
Tbxs 1nd1v1dualxzat1on of appllcatlon and 1nvolvenent
]

1n learnlng is an xlportant factor in the adaptabllzty of

the group'process in soc1a1 skill,training.

Soc;al Skill. Tra;nlng _ : - : . ‘ =

Social skill traxnlng has been applled to nany
1nd1v1duals Hlth a vlde range of problens and dlsabllltles'
related to Lnadequate soolal functioning. A series of
stuaies with psychiatric in—patieuts have,shoun’that soeial ]
Skllls tralnlng can produce predlcted changes in soc1al

behavior 1n a hlghly spec1f1c lanner (Blsler, Hersen and

Mlller, 1970). o }ﬂ
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Carkhuff and Truax. (1965) aluost fifteen ?ears ago,_

:Jdemdnstrpted the applxcab111ty of - group tralnlng lethods in

ra151ng the - levels of conmunlcated eupathy and genulneness,“

of hOSpltdl serv1ce personel In a relatlvely short tralnlnq

v nf_

fperlod of nlnty-51x hours over 4 Heeks, both graduate

./',

.stndents and lay hospxtal personel vere brough%ﬂ?

'functlonal levels of therapy nearly connensurate Hlth those'

)

‘
4

of experlenced theraplsts., ..
In other spec1f1c psychlatrlc proqrans, social sklll
tra1n1ng is consxdered as a general therapy approach alled
at lncreaSLng a. patlent's performance -in. crltlcal llfe
situations . through an enpha31s on the p051t1ve educatlonal

aspects of treatment (Goldsulth and McPall 1975).

Social’ sk111 tralnlng is based on the prenlse that the B

'~1nd1v1dual glven his phy51cal lllltatlons and unlque_

‘(Mager and Pipe, 1970).

’learnlng hlstory, aluays does the best that he can to

respond as effectlvely as p0551b1e in every 51tuat10n. Hhen

an 1nd1v1dua1's "best effort" behavxor is judged to be .

naladaptlve, this 1nd1cates the Presence of a

'51tuatlon~5pec1f1c deflclt 1n that 1nd1v1dua1's repert01re

'

The Llfe Skills progran vas conceived as a. conp051te of

’ spec1f1c sk111 tralnlng experlences uhlch collectlvely

.constltnte a global educatlonal approach to lnadeguate'

socral functlonlng and naladaptlve soc1a1 behavxor. The Life -

skills 1essou material has been analysed and”over four

~ hundred separate "skills® have been identified (Conger and



‘Hl.sl 1973)._.

i
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‘/ Comparison of Zncounter and Esész&gs&l Gt°~2 iz —9*33‘:

The Llfe kllllnrogre“ ‘has .been defrned falrly

"precxsely in terns of the rlentatron toward learnlnq,'and_

l

.as a’ group process. There l be need to clarlfy vhere 1t‘

flts v1th1n the spectrun of atjllable group and learnlng
”strategxes. In addltlon there 1s the need to dellneate the
progran 1n terns of the therapy—treatnent tralnlng |
'contlnuun. | ‘ | |

The Llfe Skllls program 1s con51dered by its
developers, (Conger, Hlnsel et al) to be prlnarlly a sklllet
.training progran althougb sone treatnent bf lnteractlonal,-
vdlsabllltles and dysfunctxonal attltudes and attrlbutes lay
occur as a’ result of part1c1patlon.1n the group- The
‘students and PerESSlonalS nho refer the students to thé\d"
v~.progran may con51der the progran to be theraputlc or-
»'equlvalent to therapy. Thxs anthor belleves that thedlntent.f
- e
"ﬂ_of the progran is to prlnarxly provxde sk111 tralnlnq and
.that treatnent and therapy lay only be a’seoondary,reShlt.of:;'r
_part1c1patlon. ‘ | » ' :

It 1s not 'lthln the perspectlve of thls thesas to
"'deternlne the degree to whlch factors other than tralnlnq
'fare elbod1ed in the Llfe Skllls Progran;.~ '

: Another -area of def1n1t10n for thls study ¥vas 1n &

udeternlnlng the type and process of . learnlngqthat takes

'place as' a result of partlcapatlon 1n qronp learnlng



V:eiperiéﬁces. The learnxng presented and the process 1nvolved

‘l 1n varlous klnds of groups vlll be explored in the followxng T
sectxon. The encounter/group process ls descrlhed to prov1de
a
a contrast to the alns gnd process of the Llfe Skllls group
"_‘vhlle the behavxoral tralulng group 1s descrlhed due to the

51mx1ar1t1es betueen the processes of the gronps.ﬁ':l

Hulan Re J_.gtlons Trunz_.ng-gncountec ero p SRR
The encounter group, learnlng lab hunan relatlons‘:“

,ltralnlng or T—gronp 1s a group learnlng experlence vhlch

dlrects tbe partic1pants to use feellng and enotlonal
tent, through enhanced conlunlcatlon sklll to better
under and thelr emotlonal and soc1al 1nteractlon Ulth . e

fothers.-

dvehlcle for 1ntra< Téonal5and interpersonaI‘growth:andfhave L

\

_ ’Tvell-functlonlng lndlvlduals.-ln sone 1nstances enconnter.l
| jhas been applled as hherapentlc alternatlves for sone 1eVels"
:of pS]Chlatth 1ntervent1on (Gannn, 1970). B
' Generally, encounter is a group experlence that.
eelbodles an atnosphere of personal exploratlon focu551ng'on‘ d"f_

the xndlvxdnal's acceptlng r95pon51b111ty for hlS llfe

,51tuat10n and fac111tating his recognitlon of the vays 1n

,fuhlch he 1nfluences hlS ovn self perceptlons- Typlcally a
'f v;gronp of th;s type contalns sone structured experxences and

‘"“°short theory lnputs vxth enpha51s on’ 1lned1ate awareness and'
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- B

'_galnlng of an understandxng of personal feellngs and

'actlons. Gronps focus on personal grovth xssues,,centerlng

on awareness of present feellng Hlth sone attentlon gLVen td

e l‘

1_1earn1ng comnunxcatlons Skllls to enhance nutual 'g”'»‘ﬁj,_f

i"l*:understandlng (Ganul,'1974)._fr;g¢3j fj_ '_r_ ‘J'in' '.-r>¥f“

- : L
Therapy typlcally relxes on verbal, analytlc, and -

,Lntellectual exchanges betveen cllent and theraplst whlle
& enconnter utlllzes openness, persd/al grouth, avareneéﬁ and

'ponsxbxllty (Schutz£/1970).

!

The\v1ah;;xty of transferrxng technlque or prograns 1s
K \//

'”groups to’ dlfferent sanple popnlatlons- Identlcal strategxes*

» i PR N
and steps can be aﬁﬁlled 1n 1lpr071ng 1nterpersona1 :

'comnunlcatlon 1n neurotlc patlents, naladaptxve c11ents and

-Qﬁw1th nornal snbjects (Patton and Gr1ff1n,197a)-'»

Therapy 1s applled by a therapxst, an external agent ofn'p

",change uho judges the subject to be 1n need and prescrxbes fﬂv

._i

'spec1f1c reledlatzon. Learnlhg spec;flcally and group d

traxnlng experlences 1n general, are volnntary and dependant

upon the 1nd1v1dual's partlclpation 1n the 1earm1ng process-
- A teachlng 51tuatxon or tralnlng progran ﬁquld be a
,relatzvely dxrect nethod of develop1ng 1nterpersonal |

i -conpetence conpared to the eneonnter or hnnan relatlons.uh

0
,tra1n1ng gronp. In ‘a. tralnlng 51tuat10n the leader or

,tralner refers to sone pte—planned and structnred 1esson to

‘fencourage learner actlaltles. Th1s dlrect method for a
Atheveloplng 1nterpersona1 conpetence nlqht systenatxcally

15
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_ant In\understandlng the appllcablllty o tralnlnq 1n_..




"attelpt to teach connuhlcatron skxlls through practlce 1n,h:.

A

-

E)

'7r,frole-p1ay1nq, dlscu551ons and group act1v1t1es vhlle hulan

;‘W,;relatlon tralnlng groups typxcally approach such learnlng

ilndlrectly allost as a by-product of the 1ntra-personal

‘1Vsearch for gro;th through the 1nteract10n Hlth other f

v;students 1n the encounter group (Park 1971yr\

Research ‘on the Sklll learnlng avallable through\hulan

7'_re1atron groups or. encounter groups has been done by severals

aﬁ, Bennls and Scheln (1965). The 1ntent of thls research vas to ‘”
gdellneate and enulerate the -skills that potentxally are

“f;avallable in a: tralnlng group-je

*?:fi;theorlsts, 1nc1ud1ng Bradford Glbb and Berne (1964). and o

The skllls or learnxng experlences avallable through

»:observatlon vere classrfred 1nto three realns of learnlng

- J_‘, T»CO gn 1 tlve ’
'*‘parx 1971 )- :
-COGNITIV caaucss

' fDevelop an understandzng of~

,";iii“;group problel solving processes'“

-2.*-factors deteralnlng the behav1or/of indrgidualsQin”"

N groups,.f*‘“'

_3;: couponents of 1eadersh1p.

R N P
K

,‘,:u;§fd1fferences and s1lilar1t1es between group and -

'”?;yﬁlndl'ldual -enbers! perceptlons.'f

fIn sun-ary the 1nd1v1dual develops a broader frane of e

reference-.

-

N rt
LG

EY L

e

R

affectlve and behav1oral changes (adapted frong__“'



‘1ntespersona1 qrouth dlsCOVered feu*studles that prov1de

’evxdence Qf transfer of 1earn1ng.

17

AFPFECTIVE CHANGES

Become increasingly avare of:

R

1. the 1mpact he has on others ‘as he Brlngs forth varlous

‘ }4role aspects of hlS personallty

2. 1ncongru1t1es betveen intended behaviors and percelved

effects- . ' »

'3.”‘his ovn identity as distinct from other members;

‘4. his own feelings and how he may or may not have been

threatened by thelr Presence.

BEHAVIORAL CHANGES

Have the opportunity to:.

* ., ] N

1. increase action skills, incluﬂihg an ability to diagnose
, engeipg social situations and act.effectively to
increase group productivity; .
2. _increase ability to intervene successfully tq.inprove
personal-relationships. - o
(adapted fron Park, 1971)

While the above opportunltles fe;/iea{tlng are
speculated to be available through étcounter type groﬁps,
little deflnltlve research is available to validate that
thlS learnlng does take place (Bodnar, 1970). Or ‘more

By b.JJ"'

1mportant1y that thxs 1np11ed improved ab111ty to function

‘ROre effectlvely in social interactions does in fact

”transfer into the individual's dally 1171hg- Egan (1970), xn

ua re11ev of reseacch on the gréup ptocesses for

a o
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Behavioral Group Train"g

A training droup lay be orlented tovards a behav1ora1

1nterpretat10n of social 1nteractlon. ‘As such the style of

tralnlng is qulte dlfferent fron“other types of group
tralnlng in several aSpects, most notably a more dlrectlve

leadershlp style and prograam. thle all groups, and all

personal lnteractlonijor that natter,'have.contingencies

which affect‘the process and-outcone of such interactions,

there are soﬁe elenents or factors such as relnforcement and

feedback which do affect the 1nd1v1dual's‘1earn1ng which can

be 1nterpreted fron a behavioral viewpoint.
"The concepts of - "relnforcement" and "feedback" are
perhaps most useful in understanding Laboratory
learning (tralnlnq/learning gronps). One learns
abontrpeop}e as one learns_about any other subject
matter -~ by responding ‘to a-stinhlns. In the |
laboratory the stimulus is the-behavior of‘other
persons-_"Correct" responses are relnforced 5
positively and tend to be establrshed "Inc&tredt"'j

‘ .
responses. are.. not. reinforced and tend to, dlsappear,

)
Y i

<> e SISV PR ->>.‘ Mmoo wm B A TR S B R “a

Ll

The tralnlng laboratory prov16es a group of other

B P_—

people as agenc1es of rexnforcelent ‘The problen of

course, 11e571n the deterplnationjoﬁ yhich'responses_:
are "correct",and "appropriate;- TheAlab'group aust
work toward the Eornulation of standards against

which "correctness" and~ﬂappropriateness" of member

“responsesﬂcan_be,neasnred:_Much individual learning
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about crlterla of approprlateness occurs in thls.~
process, Much 1nd1v1dua1 learnlng about self may

ﬁ aiso occur as a result ‘of the multifaceted responses
from a‘uariety ot group neiberS"l(Benne, Bradford
and Llppltt, 196u p.25)- o |

The ma1n dlfference betveen behavioral groups and other‘

"treatment or encounter group procedures is the exp11c1t use

of- modellng, operant analy51s, V1car10us learnlng,
extinction and other technlques derlved from 5001al learnlng
theory (Lazarus, 1971). Inp1101t nodellng occurs. in - every.-:

group 51tuat10n as it is 1nherent1y preseént in the mileau

" and not necessarlly labeled ot dlscussed,-uhlch eroo T

dlstlngulshe;\it from exp11c1t uodellng- Hodellng ;u soc1al

'learnlng theory is con51dered as a- catalytlc mechanlsm that

lncreases the initial fFrobability that 'some new reponse Hlll

. occur, and soc1al relnforcement as’ the mechanlsm uhlch

vestabllshes tth response in. the xndlv1dual s behav1orab' T e

o e ¥ w T x
B -

repertoire. In short ~node11ng e11c1ts~nove1 behavzor and ﬂ?475~w>

e Q@ - e -~ n

i.soc1al relnforcenent suitalns 1t (Patterson and Reld, 4969). "

- One of the prlnary .r asons for pract1s1ng behav1ora1

'"‘tralnlng in” groups ls that the ' coheszveness and lack of

- e w- Al .-

'defen51veness generated by a supportlve group 1s an

1mportant fac111tator of - change (LaZarus, 1968). Staats and
Staats (1964) suggest that group cohesxveness 1s the extent
to which group nelbers,"actxngvas Stinnll on oneeanethar,f @ Ty e

.a--*q', a

elicit pOSLtLVe and- negatlve responses fron one another. In

,effept group cohesxveness 1s ‘a result of the extent to,Qj
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vhlch 1nd1v1duals act as’. relnforcers. Language, soc1al

approval and mqgellng are all consldered to have strong

'relnfor01ng 'value in dlrectly or v1carlously 1nfluenc1ng

‘change in an individual ne-ber's attltudes and behaVLors

i

{Bandura 4nd noss,’1961)-naandura (1961, 1969) belleves that

a person can acqulre new behav1or repert01res even thouqh
the observer recelves no direct relnforcement or .perforas
any overt responses vhlle observing other's actlons-

Group meabers could ‘be con51dered as st1uu11 who have

- differential reinforcing effects upoh‘one another. A given'

hls phy31cal -and behaVloral attrlbutes such as age, role and

actlons. A uenbers s ahxllty to lnfluence other nenbers

: depends on the relnforcenent characterlstlcs present For

»
.........

exanple, the ablllty to. establlsh and lalnta1n an authorlty
relatlon 1u a group lsqa functlon of the anount and varlety
o£ relnfofbers avaliable to the 1nd1v1dua1 (Adans and

Rouney, 1959). p

Carkhuff (1969) suggests that the leVel of developlent

-'m-«’-"/a

of 1nterpersonal skllls 1n a group 1s dependant upon the

S level of - functlonlng of the tralner. If the cllnate in the

group is supportlve of ‘members anr071ng thelr lnteractlon

and moving toward hlgher levels ‘of functlonlng, then each

1nd1v1dua1 group Aember has -ultlple potentlal helpers in

o s St/

: learnlng.

Ltrcan,be~suggestédfthatﬂthe.group»is a'potent vehicle

the ‘Other’ neaberSQby ieahs of nodel;ng and v1car10us_' T

-
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for educatlon, capable of meetlng the needs ot ‘an 1nd1v1dual
for tralnlng and learnlng through access to a broad range of
‘experlences, attltudes and neu behav1ors- The strength of\a
behavmoral group, o:% that uses exp11c1t modellng, role-play
. and behav1or rehearshl, is that pred;ctable and observable »

—

behavxoral changes can he-denonstrated

.

~

Sone attenpt has been nade Ln thzs section to provxde.”“

an understandlng of the process conponents of the Llfe
'Skllls progral, in. order that awareness can form the ba51s

'for consxderlng what changes and uhat learnlng can take

place as a.result of part1c1pat10n 1n the progran- ' -

The Llfe Skllls progral enbodles some elenents of human
relatlons tralnlng and nany elenents of behav1oral tralnlng.
The .procesgs- and program is an eclectlc one vhlch utlllzes
sone degree of self—analy51s of reacthns and attltudes,
'_behavxor rehearsal and d1rect1ve role—play, and a qestalt -
'dapproach in dealing v1th Lssues and events fron a "here and
nou"’perspectlve. 'The main focus is on connunlcatlon skills
.in 1nteract1ng wlth others,‘developlng copxng and problel .

solv1ng behavxors, and learnlng other adaptlve soc1al
skills. | |

Leagning Theo;i £Z\a.é& ;;'_ﬁ_'_;g_p Process_"a
| The follovlng sectlon will explore several theorles of
learnlng as they relate to the processxng of 1nfornatlonAand
experlences tbat are avallable through a traxnlng/learnlnq

‘group. . ' - | o *
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‘can do), and not of verbal 1nfornat10n-‘

the "1earner" to be superlor 1n an“age-qrade hxerarchy; a*ﬁé*~x,

Gagne (1970) takes a strlct V1eu of 1earn1ng as a 'f"f“‘“'

L

o relatlonshlp between conponents Hlthln a task, sk111 or ‘o
.‘reallzatlon. The steps of leafhlng are broken dpﬁn lnto

{hrelatlvely nlnute process conponents. An 1mportant condltlon : :¥e‘

-~

‘for learnlng ls the recall of prev10usly learned relevant

subordlnate learnlngs, and the process of learnlng is
acqurrlng a progre551ve hlerarchy of steps toward a
desxrable Sklll level. The subordlnate capabllltles have the
character of an 1ntellectual Sklll (sonethlng the‘féarner“.

Gagne's conceptuallzatlon suggests that skxlls can be

-effectlvely taught provxdlng three conponents are 1dent1f1ed

A_fand acqulred in a progre531ve -manner tovard hlgher level

Lt

Dollard and Mlller 71ev the behaV1or of the 1nd1v1dual"

as relnforced soc1al learnlng. Behav10r belng the product of

soc1al condltlons as well as lental processes such as. the

1nd1v1dual’s ablllty to solve nental soc1al and enotlonal

r.problens. Thelr socxal learnlng theory holds that all
‘behavior, even naladaptlve,neurosls is learned as

essentially a drive-cue—response—revard theory-

. 4 .
‘ The beha71or of four classes of people is 1n1tated

(learned) by others. They are those uho are con51dered by *:jmﬂi-:ﬁ

e ey R s IR SR D g A S
., R B R R ILR. L U MO
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cognltlve nodellng o: actlve 1u1tat10n subsequedt to

5 observatlon of the -odel behav1or-»'a>af5:¢&'

55copy1ng, 51nce they‘brlng the’ieatnet lnto contact

>

'31th the model and crltlc vho can rapldly e11c1t tbe

','correct :esponse" (Dollatd and Hllleth1970.p.299).

” -:

;..v f

'~,The tra1n1ng gronp;can bel

;of celnforcenent 1n that lembets can provxde feedback an&

‘enconragenent for an Lnd1v1dua1's attempts at new behavxoréa,;
'Feedback cau create a shaplng gatuatlon 1n developlng
~fappcop1ate adaptlve behav10rs and Lnteractlonal responses--"
- The. group menbers prov1de relnforcelent tor soc1al 1earn1nq
L 4

'that is deenmed to be posxtlve for the lndlvxdual in the'

' ?context of the progran and hlS speczflc 11fe s;tuatlon.

=Learn1ng, as‘conce’ DY Albert Bandura, takes»placé

behavxor and lnteractlons." s

»

"V1rtually all learnlng pheno;ena resultlng from
'dlrect experlenceS'can-occut-on'a v1car10us ba51sf
'through observatlon of other people's behavlor and

1ts cOnsequences for.the observer;,hn 1nd1v1dua1 nay

.

. o " acgulre 1ntr1Cate tespouse patterns s1np1y by




S

Y

The broad effect that nodellng presents to the observer

-,

has been revealed 1n experluental SLtuatlons uhlch employed

| lnltlple nodels d1splay1ng dlverse patterns of behavlor.v

Snbseguent evaluatlon of the observer's behavxor revealed
that they exhlblted relatlvely novel responses whxch
: represented characterlstlcs and elenents fron several of the '

: r.

dlfferent models. (Bandura and Boss. Boss, 1963).

4

‘%

-

-

ﬂﬂﬂ,,,tn Hodelxng appears ‘to: be a general process or fac111ty

4,-.._v.¢..-.,.d:4~\9 w8 s

S Ed

- for: learnxng. Apparently the crlterla of ‘a nodel is’ that lt'““é;hy‘

';vn .
7

;Qrfneeds o'lx to be sagnlflcant £or the observer to’ sone-“ o

3-degree,_and that the modeled behaVLOr be de51rable.;.

Bandura's stndles suggest that an observer .can learn
portlons of behavxors fron a relatlvely vlde range of

lodels. The process of teachlng, coachlng or traizlng then

requlres that an’ approplate lodel for behavxor be present

and that it he con51dered to be 51gn1f1cant and des;rable by

the part1c1pant observer.i
«;Slnllar.to Gagnefs Cunulative Learning Model, Bandura
believes that: y

.‘\"conplex behav10r patterns are produced by
» conblnatlons of, prev1ously learned conponents vhlch
'.nay, in- thelselves, represent relatlvely 1ntr1cate

conpounds- In 1nstanceslwhere observers lack soge of

~the negessarz eowponents, the constltuent elenents

C.. .

“{if'can best be establlsheﬂ through relnforced nodellnq

5

and then 1n a stepuxse‘fashlon, 1ncreas¢ngly conplex B N
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Relnforcelent of an’. observed behav10r (vicarlous
learnlng) takes place through varyLng anounts of OVert
'f”practlce. Dependlng on the conplexlty of the behav10r the

flearnlng ls nalntalned not only by dxrectly experlenced

‘jconSeguences ar181ng fron external SOurces, but also by

*.rvrcarlous relntorcenent and self—relnforcenent

‘f;(Bandura, 1970).p-p,;t‘fpml,p-f. fh_i‘A:-

-

e

Carl Rogers, (1970) referrlng to lea:nlng as a process,

.3f~eupha51zed the benefits of-etperlentlal learnlng as belnq

> Jl,‘é-'o~ - .

partlcularly 51gn1f1cant or'aeanlngful to the student
~::3rgnrficant 1earn1nq nust be an: experlence of dlscovery'
"rather than nerely a tran511551on of stored knovledge. |
Rogens (1970, p.509) has dellnlated the elements of
significant or experxentlal learnrng-»'
1. ItMhas a quality of personal 1nvolvelent Tﬁe.eﬁole
person in- ‘both hlS feellng-and oognltlve aspects is
1nvolved in"the 1earn1nq eieni-.”'_” o
2. It is self—znltlated Even wvhen the 1npetas Af"fk'
stlnulus comes fron out51de, ‘the sense of dlscovery,-
of reaching out, of grasping and conprehendlng comes
' fron,iirhin;' | o o
3. "It is pervasiVe- It aakes a difference” in the
behavior,.the'aftitndes; perhaps even fhe
personaiityrof the learner.

'u;"It is evalnated by the learner. “This is not qulte

ei'uhat I vant— doesn't go qulte far enough— oh-this is

L P . I»:‘:’;»'\: ~oo}~ "o e ,._e:-v

T:better, thls 1s uhat I want to know" The locus of

,-n..,-.

N a
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whlch 1nvolves the uhole person,‘hls feellugs as. vell as

5«

r

>~

” - L B . v 26

: evaluatlon lay‘be sa1d to resxde deflnqtely in- tEe o

Iearner. S T B f“” S ,””'- |
SRREAO . S .

Its essence As- meanlng.iihen such learnlug takes

place,hthe element of neanlng to the learner ls

bullt 1nto the vhole experlence. (1970,‘p-509)

4

”

SR -.w“" .

v

A main element of experxentlal learnlng appears- to

,.-x,»""

,'fbe that: subject natter wh1ch is. percelved by the student .

¥

as havxng relevance for hls own purposeS' those skllls, S

_,bebaVLors or att1tudes uhlch are involved in the "

nalntenance or" the enhdncenent of hls own self.

Involv1ng tbe student 1n d1rect experlentlal

confrontatlou !1th practlcal problens,'soc1al problems,'

;ethlcal and phllOSOpth&l problens and personal issues

" is one of the nost effectlve lodes of promotxng learnlng

(Bogers, 1970)- , ; .

LS ¢

can

I N

BTSN

Rogers also belleves that self* utratea learnlng

1ntellect, is’ the nost lastlnq and perVa51ve. Hhen the

‘hls problems, dec1des on a course of actxon, and acceptsf_

L 3

Astudent dlscovers hls own learnlng resources, deflnes ‘

the consequences of his ch01ces, then the learnlng is

'gg-Control

V'maxxllzed-,

~,

The Ullllngness to part1c1pate fully in -a- trainlng

progral and the subsequent degree of change or adoptlon of

-

e
EE
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;'the degree of lnvolvement 1n the«learnlng process or
"success in that endeavour.;-

env 11.‘ onne n

pattetns mdy b”

fvxmplldatlons of the 1nd1vzaua1's expectancy for control of -

. events and relnforcenents..In Rotter .S theory” the control .

"uhether or not the 1nd'

. . L . _,‘ - N -

e

new behavxorad albetnathes and addlngmpev behavxors and Qg-

5 e e :“‘_-cv.,l"

attltudes tao- one's 1nteractxonal repert01re nay be dependant

* '\ - 2 - ) g [T

upon the 1ndLVLdual!s expec;ancy of success. Concelvably,

A ot e et o B

iilearnlng opportunxty is related to the potentlal degree of 6-'

uork relatrons, or soc1al 1nteractxonal

.1nfluent1al in determlnlng tbe degree of

T I SR

persondl 1nvolveme tiu1th those actlons, events and

happenrdgs. These: 1nd1vxdual dlfferences 1n the degree to.

N

-which a person percelves that-an event or-revard»tor a’

T

behav1or 1s under- hlS control or 'is a. result af luck or fate

‘has long been the tOplC'Of lnteresf’to reseachers 1n the

"~ =

theory. Two na]or research reports (Rotter 1966 .

"f?fLefourt 1966) have”conSLdered the theoretlcal and practxcal-lx

-

construct is consxdered a generallzed expectancy, operatlng

"across a large number of s;tuatlons,‘vh;ch relates to_,'

;dual.possesses'or'iacks pguér-dVer

4vhat happens to h1u Hauklns, 1972i."

Botter's lqcus of contrai constrnct ls a classxflcatlon

.,.'4

of 1nd1v1duals accordxng to the degree to vhxch they accept

personal responsxblllty for vhat bappens to then-‘As ‘a

general pr1nc1ple,'1nterna1 control refers to the perceptlon

b

-~ .o



: 1nd1v1duals through to hlghly externally

: L
z - s Ty e LW . . .. . .
\-—-, e T e e - - - . - - " e . P 5

w ;"‘ LY s . e J- -~

one'%*ovn' ctlons and therehy under personal control-‘

The concept of locus of co_trol was foruulated as a
contlnuum Hlth a ranqe fron hxghly 1 ternally controlled
ontrolled

1ndiv1duals, dependlng on the person's belieg\abqgt\the

nature of the vorld. Conceptually people are clas31f\\d\
e

' accordlng to what thexr expectatlons are about ‘the control FL

N
- ~'¢'-" . .
i - N L IR

of reinforéeuents rdr actxons‘ Kffff?ﬂ&égjk"nﬂ,rﬁiha;,a~p~1" W

L

Rotter's\(1966) presentatlon of the locus of control

.attempted tc provxde SOne deflnltlon of - the personalltya

‘,~, o ‘. .-Q-;.‘zt“_nxn‘;_';: £t .‘,\

Gt et e

characterlstics of internally controlled or externallyar.'nv“

.09 . . - N

O

a.y» \_'. . . ‘.» . N : - - . i R LR ¥,

controlled states- There appeared to be an 1nteract10n"

between 1nternalxtx and experlence ﬁlth.success. An
extensxon ‘of. the notlon of 1nternal external control was

. \ . e
that those at the lnternal end of the scale vould shou nore

)

overt strxvxng for achxevenent than those vho felt that they

w

had llttle control over thelr envaronlent. The lnternally
controlled 1nd1v1dual u1th a hlstory of fallure apparently

took responsxbllxty for the fallure, uhlle anaexternal

orxentatlon lay have acted as/a/d/fense nechaanl in deallng

Hlth the fallure.,In fact Rotter (1966) suggested that very

nstrongly externally orlented persons lay be deflnltely

PN

BT rens
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:imaladjusted-‘Internals uere concelved ‘to- be re51st1ve to

:’flpercelved nanxpulatlon unless it uas seen to be. to thelr

e

e

’advantage._~'*

In a 1966 reV1ev of research related to_'”

o 1nte:ual external locus‘of coutrol, there was: support for_

the hypothe51s that the 1ndlv1dual who has a strong bellef
~that he can control hlS ovn destxny is llkely to.

l~ 1;” be nore alert to those ‘aspects . of the envzronment vhlch

n

_pnov1de useful 1nforuat10n for hlS future beha71or-.
'2;4 take steps to llprove his env1ronmental cond1t10ns*<

- 3. place greater value on sk111 or achleveuent T

e
i - -

4L=re1nforcepents,aﬂd be'qeﬁefally lofe cpncerhed with hlS

Lol

ablllty, partlcularly hls fallures, and'

.-

4. be resxstlve to snbtle atteupts to Lnfluence hll.»'.

(Rotter, 1966 p 25)

Consxderable tesearch on locus of control has been

‘.completed 51nce Rotter's early vork The valldlty of the

,.v -

4“1construct 1s under questlon as a result of:sone confllctlng

q

'flndlugs. Orlglnally 1nternals vete classxfled as p051t1ve,

- & "

Optlllstlc, uell adjusted ~act1ve 1nd1v1duals. and

_¢extetnals, one suspects alnost by 1nference, vere classxf1ed

. as pe551nlst1c, naladjusted letharglc 1nd1v1duals- The

“characterlstlcs of 1nteruals and-ezternals as personallty

"ftypes have recexved lore def1n1t1on Hlth subseguent

B j;research Accordlng to Hersch and SChelbe (1967), &otter s

'ftheoretlcal fornulatlon of 1nternal—external locns of

"control lay have been too smlpllstlc.‘ln colparlng 1nternals"
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vlth exteruals on - varlous personallty measures, the 1nterual o

group vas qulte honogeneous 6n th81t test perfornances,“

_vhlle the external group was nore dlverse and thelr

performances were nore varlahle. These results squested a

dlver51ty in the psychologxcal neanlng of externallty. As

©

o conpared Hlth the - conceptuallzatlon of locus as a two

’

dlmen510ual contlnuun- Hersch and Schelbe also had 1nternals-
and externals plck self—descrxhlng adjectlves fron a lrst of
three hundred Tventy—three adjectlves vere plcked
51gn1f1cantly aore by the Lnternal 1nd1v1dual. The

» -

adjectlves Bore frequently checked by lnternals vere-

'»clever, eff1c1ent, egotlstlcal enthusaastlc, lndependent,__z
-self—cpnﬁldent ambltlous, assertlve, boastful, concelted ‘.*5

'con501ent10us, dellberate, perserverlng, clear th1nk1ng,

depéndable, deternlned hard—headed, 1ndustr10us, 1ngen10us,
1n51ghtfu1 organlzed reasonable, and stubborn- On the other'
hand only one adjectlve was checked nore ofteu by externals.
self—pltylng (1966 Pe612)..

‘ There has been lessqdeflnltlon of the characterlstlcs
‘of an. externally orlented person but there have been studles f

? .
vhlch have conpared dlfferlng soc1olog1cal groups accordlng

to "the construct of locus of control- Groups that faced

restrlcwed f1elds of alternat1vas and goals such as
dellnquents, natlue Indxans, blacks, and Spanlsh—Alerlcans‘
tend to he externally orlented (Havklns, 1972; MacDonald,
1971). Externals tend to favor tradltlonal learn1ng

envxronlents conpared to 1aternals Hho tend to favor
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self‘direoted, unstructuredlprOgrams (Goldman, 1976).
Externals support a structured leader role in a. group
therapy versus 1nternals vho tend to préefer an unstructured
leader ro;e (Kilmann and Sotiie, 1976); MacDonald (1971)
'<stated'that locus of. control is ao expectancy variable and
that externals are typically those persons "with lov or
negatlve expectanc1es for success in alterlng their lot in
llfe.

Internal control is further defined by Come (1971) as a
" tendency to behave in socially desirable ways in order to
receiv;'social'reinforcenent Ashton (1974) suggests that.
1nternal control is a critical factor in determlnlng degree
of motivation.. Glaser (1977) revealed that ;nternallty can
be considered an index of positive mental héaith- Internals
tend to be more successfui (Drasgow, Palau, Taibi and
Drasgow, 1974) and are more confident in their abilities to
soiVe problems (Johnson and Kilmann, 1975).

Change toward a loré ipnternal orrentation was reported
vith a group of edqrable mRentally retarded cﬁildrén as a
result of participarion in a sequential instructional |
program teaching adaptive behavior responses (¥icker and
Tyler, 1375). Pierce, SChaublé and Farkas (1970}, have
effectively taught ipternalization behavior to adults in

therapy.Aiorking with adults in a crisis situation, Smith

{1970), .found that thls group was not 51gnlfrcantly more

patlents- Follovlng a‘s;.x ueék reﬂld‘aon period thi gfc?up“

»

v g
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;control a shift ln degree~o£;or1egtat&gp vgqlg Andicate: a

NE 3 e B U ST L
shoued a sxgnlflcant shlft tovard an. lnternal orlentatlon
while the non- CIlSlS outpatlents snoued no 51gn1£1canf’

shlft- Accordlng ta the construct of 1§ternal-external

-

TN

Shlft An anﬁlndlvldual S expectancy for success or belief ih

hlS own ablllty to act effectlvely and benef1c1ally in a

social or 1nteract10na1 situation. There appea;s to be a o

considerable support for the desirabllity of an individual

to have an internal control orientation. R -
However tbere is research gqﬁch brings the clarity of

the construct into question. Inicouparinqiteachet attitude

with contre} orientation, Janzeﬁg Beeken and Hrit%uk (1973,

found locus of cpntfol to be a poor predictor of

interpersonai.beaavio;, relative to expectations of

classroom’behavior. Janzen and Beeken (1973) also questioned "

the implicit assumption that an ihternal_locus of control

unilaterally represents a more ﬁositive approach to life.

There 1s support however for Botter's (1966) aypothesis that

."Knovwledge of locus of control is of major significance in

- wonderstanding the nature of learning processes in different

kinds of learning situations". Further investigation of the
theoretieal basis of internal-external locus of control vas
suggested by Janzea and Boersma (1976).

There have beep some groaps.of subjects who have
provided evidencedcbnttafy te‘the exbectation of the
internally o;ientated as a well functioning and well

adjusted person. Goss and Morasko (1970) amnd Gozali and~

RG] L e
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Sloan (1971) both found that the1r alchollc groups under
study were slgnxflcantly Rore 1nternally orien ted thau a

group of non—alcoholic»nornals; Hauklns (1972) discovered

i,,<that no. matter uhat_stage of 1nvolvenent~vlth aleoh0115|- .

denial, surrender, or responsibility, the alcoholics vere
~all internally oriented and maintained their orientation
throughout. ﬁhile_these findings dooit oegete the positive

- aspects of the internal orientation, they rili need to be
conSLdered in judglng the overall nature of internality and
externallty. These flndlngs underscore the need for cautious
evaluatlon of the construct and careful 1nterpretatlon of
the ikollcatlons of an lnternal or external orientation of
‘control.

While the majority oftstudies‘using the construct have
provided positive definition for the internally-orientated
individual, it may hare been a fallacy.tO'assune that an
gxternally oriented“person is the opposite to an internally
orientated person. The conceptualization.of a continuum vith
degrees of orientation from internal to external requires
further clarification. Further research that prov1des

'greater definition of the characterxstxcs and perspectlves
.of externally orientated individuals is also needed.

~The main ueakness in‘the,cohstrnct of 1ocus‘of comtrol -
appears to be a lack of deflnltlon of the external
orientation and subsequently a lack of support for the
,conceptuallzatlon of the construct as-a continuum ranging

from internally oriented to externally oriented.



Generally, it has been accepted that an 1nterna1

or1entatlon lS desxrable as it tends to 1nd1cate a p051t1ve,

'Hell functloning, actlve individual. The characterlstlcs of

':van externally _oriented- persou,are.bess uell knovn and there’.

. 1s a need to delineate the attrlbutes and general attitude

 and notlvatlon of the externally orientated 1nd171dual

Studies report that change has been achxeved as a’ result of
group tralnlng, both directly and 1nd1rectly attenptlng to
modlfy the orientation of external individuals.

Compared to other constructs related to p051t17e mental

health, lnternals have tended to be better notlvated s. less

dependant and possess1ng a better self-concept (Hauklns,

1972; Glaser, 1977),

_It“is'couceivahle that‘the Llfe’Skills program fosters
iucreased self—dependence”and.a,belief of one's own
capabllltles- Therefore it 1s desirable to neasure an aspect
of this type of functlonlng ulth the Locus of Control

instrument. This study will explore the iﬁ?%rnal-externalv

control construct in. relatlon to. other 1nd1ces of

1ntrapersona1 functlonlng and assess change in these
constructs as a result of part1c1pat10n 1n a group social
trdining experlence.

N

: | )
Self-Concept and Self~Estee£d¢/)

A person's conception of hinself‘influences his
hehavior, affecting the style of interaction vith bthers,

attitudes, motivations and level of functiouing uithin

P
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society (Hylie, 1974 ; Hhite. 1977).
Fitts (1971 suggests that ‘the self concept is a"

power ful - 1n£luence in human behaviof in. that lt is the frame"wy'" o

@ v - ‘ ac,o«s'.m, oo @ ~..an.u-¢.oo-o Lo R ¢ 2o

“toiwrefetéhce<¢htongﬁ whzch the; nﬁivzdual rhterac{s ﬁith ﬁlgA””fﬁ”G'””?fi
vorld. - |
As the conp051te result of soc1al learnlng over: time,
the’ self concept is- developed on the ba51s ofke;nluatlon by.'
others communlcated durlng xnterpersonal 1nteractlonb
1Bypne, 197“‘ McM;llan, 1977) .
Some clarity in the field of self-theory haslbeen”
prov;ded by Calhoun afid Morse (1977) in dellneatln; the.
’follovlng three dlscrete coqgepts*s
1. SELF, as the sun total of all one- can call hlS,
. 2;-‘SELP—CONCEPT; as the_substantlveAdesc&lptlon vblch'one_
employs to identify hiStnatune; and,
3. SELF-ESTEEM, one's satzsfactlon ulth hls self concept.

Self concept is the. uay an 1nd1v1dual percelves hlnself

and hls behavior and his oplnlon of hoﬂ,others viev him

@

R

vhile the satisfaction with that self-concept is identified

as selfoesteen.(ﬁylie, 197&:‘52tkins,¢1§75; Caihonn, Warren,
and Kurfiss, 197é)- u U

The importamce of this distinction becomes clear when,
the.relative stability of self'concept_end Self—eéteeliare R
'  considered. TheFSelf—concept can betnitered only‘grndnally,
emplojing intensive stilnlationzfron“people with uhonethe )
individual,hns‘established stsonqwreiationships. Self-esteen

is a more variable indicator of satisfaction'vith'one'S;self'
T e ; ) B o B
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J}sconpared to the stablllty of the self-concept, and lay be

- conSLdered as.an. 1ndex of . lental health related to personal

. »\.‘ [N

confort, strength and abllxty.

. T T e 3». & i

Self cohCEpt has been Rore fully defaned°as ‘an- VIR

'lnteractlon of a persou's attltudes about hluself The

;soc131, phy51cal, moralfethrcaltlpersonal and famlly

.components in reference to one's 1deal self Hlth the "rf'~j_ B

‘merove the 1nd1v1dual's level of self—concept through

:~self—concept is conCeptually deflned by Fltts (1965 1971

L f "
- - -

“'1972) to be nade up °f seVeral COlPonents such as the L

ot

self—)udgement behav1or, anﬁ 1dent1ty relatxve to these

- evaluatlve outcone being the self—esteen.
R - T I T : R e
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When reVLeulng the studles vhlch have attempted to

‘appllcatlon*of varlous group. strategles and proqrams,,one is

faced wlth a vealth of confllotlng results. The nunber of
studles ‘which report results of no: ehange in. self-concept is
roughly equal to the studies that do report a pos1t1ve |
change 1n.self-concept.-

These studies have all been dxrected touard dlscernlng

an educat1onal or theraputlc 1ntervent10n by Uhlch p051t17e

¥

self-concept can.be achieved. .

No'éhange in self—concept has been found as a’resuLt of

f,act1v1ty type guidance qroups wlth school chlldren (Runion,

1975). group process classes (lees, 1976). structured
versus unstructured snall qroup experlences (Lev1n, 197“);‘

or conparlng three types of hulan relations tralnlng (Dye,

tox IR IHD ey

'selves. The 1nd1v1dual contrgually processes hls oun
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-'f vlth adults (Shlpman,_1975)-_:

.

v

197&) Hltb unlverSLty students as-well'as béﬁaéidb'”"

prescr1pt1ve versus 1nterpretlve, 1nsxght orlentated therapy

|
,/_

A p051t1ve chanqe 1n the level of self*conCept vas

-

achleved,asma.resurt of «an aduylt pszchotherapy group

T e T e -

(Ashcroft and FlttS 196“) a T- group lab for student

teachers (Cablanca,‘1967); group therapy vlth prlsoners

.(Lynch 197&). group counselllng Hlth peer counsellors for

adult students (Copeland 197&). group sklll tralnlng for -

-

f.adolescent offenders~(xlarre;ch 1974); u51ng an educatlonal

»

’model group tralnlng with adolescent boys (Garbér 1976);
1‘fv1deo tape feedback and dlscus510n of an adult task orlented

' - group (O'Leary, 1976) and a structured and-unstructured :

~

‘groups v1th un1vers1ty students (Hare and Barr, 1977) .-
' There ‘are no trends evxdent uhlch would. 1nd1cate whlch L
"type of 1ntervent10n uas effectlve in pronotlng the grouth

of a more p051t17e self—concept on the ba51s of the overall

confllct of. study results one would be hard—pressed t0‘3

predlct vlth much assurance ‘which type of progran

1ntervent10n uould be capable of produc1ng chanqe in

: o
self—concept Adnlttedly these studles are. seldon equivalent

Q

and avalldble for dlrect conparlson but the range of efforts"'

“to 1nprove the levels of self—concept xs wide enough to

Mzl .

‘reflect the scope of the prohlen and. the ‘need for

clarxfxcatxon.
Cons;der1ng the type of intervention represented by the

Life Skills:progran,‘there is nore similarity with the types

~
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1ncreased range of adaptlve behav10rs to . use in. his llfe

I N -

"of prograns vhlch d1d produce a. p051t1ve change ln
'self—concept than those vhlch resulted in fo change. It nay
,°be reasonahle to expect that self—esteen and by" 1nference,

,h self-concept would be _improved vwhen ‘an 1nd1v1dual has an

e e o

.ptasks and a supportive group to encourage the developmentlof

a o

hlS abllltles.

thle the acgu151tlon of -an iaproved level of

B
wew

: self concept appears toﬂbe unpredlctable .a nunber of .-

.)..

“Jstudles have been productlve 1n pr071d1ng some deflnltldn of

the gualltles and characterlstlcs uhlch seen to acconpany an

viacceptable level of self—cqncept Atchlson (1958) found

Asxgnlflcant dlfferences in the self—concept levels of hlgh~ .

school students vhen conparlng‘students with behav1or
problems versus students v1thout behav10r problens. Joplln:
(1967) in a two year follow up of. adolescents on. probatlonl'
found that non—rec1d1vxsts had had higher self concept-

chanqes durlng prlor treatnent Fltts and Hanner (1969)

'Vfound the self—concepts of . dellnquents compared to

’non—dellqnents vere Rore negatlve,-uncertaln, variable and

confllcted Schlffler, Lynch—Sauer and Nadelnan (1977) in

,observ1ng classroon bqhav1or of elelentary students found

that h1gh selfLCOncept students had a hlgher percentage of

'task—orlentated behavxors. DeVoe (1977) dlscovered that

students Hlth hlgh self-concept levels denonstrated the nost

Jcooperatlve and productlve behav1ors in a conpetltlve task

» 5 AR » -

v . L -

situation.

o - - Lo ¥
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‘PThe attributes of‘a satisfactory’or'high level of
‘self concept are ev1dent when compared to fhe qualltles and

. functlonlng of lower level self-concept 1nd1v1duals.~
2

Assertion

Assertiveness, as opposed to the denial of'feeiihgs aod

P S A

'anxlous v1thdraul from Lnteractlon fron others in soc1a1

51tuat10ns,‘ls a sxgnlflcant 1nd1cator of the 1nd1v1dual's :

overall emotlonal and.. personallty ad;ustment-

2
kS

"The truely assertlve person possesses four
:charocterlst1cs; he feels free to\reveel hlmselfe

- Through words:aod actions he makes the
statement,“This is me. This 1is uhac I feel, think,
and vant." He can‘COlodniEate with people on all
levels;..uitﬁ‘stranéers, ﬁriends,Afaniiy. This.ise:

- always open, direct and approprlate. He has an
éctive orientatlon to life. He goes after what he
wants. In contrqst to the passive person who waits
for. things to happen, he’até@npts“tolnake things
happenovae acts in‘é‘uay heshirself‘respects- Avare
that Be can not always uin, he accepts his
llnltatxons. Hovever, he always strives to ‘make the

goo& try so. that vln, lose or draw, he maintains his

'self~respeqt" (Pensterchein and Baer, 1975 p-8).

Assertive behavior is direct, honest and appropriate

social behavior. Thoughts, emotions and beliefs expressed
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vithoui Sacrifice, or u1thout belng negated in a -
relatlonshlp with' another, in" a uay that does\not v1olate

another person s rlghts (Cotler, 1976 Lange and Jukubowski,

.:1975)-

Lazarus (1971) equates assertlveness with emotional
%
freedon vlth the resultant effects .of decreased anxiety,

|

_'close and meanlngful relatlonshlps, self-respect and social“

o €
o

adapt1v1ty.

Assertiveness training is a behav10ra1 procedure which

utlllzes a variety of technlques .such- as'behavior'shaping,

role play, rehearsal and modellnq. Holpe (1969) recomnended

assertive tralnlng for clients: exhlbxtlng naladaptlve

anx1ety in Lnterpersonal SLtuatlons, in that assertive

-behav1ors are antagonlstlc to anxlety resultlng from soc1al

lnteractlons. A ma]or focus of assertive tralnlng is

teachlng basic assertlve skllls, in addltlon to dlspelllnq

' unuarranted anxletles or: lnh;bltlons the’ person nay have

toward behav1ng assertlvely (Brodle, 1979).V

Socially approprlate assertlve resgpnsesican be

.acgquired through group training utilizing behavior

rehearsaL,‘nodelling, perforoance feedback, and coaching
(McFall and Marston, 1970' McFall and Littlesand, 1971;
McFall and Tventynan, 1973 Joannlng, 1976 ; Helskolt and
Cle;and,'197?). In addztlon to exhlbltlnq assertive/’

bebhavior, Pathus (1972) reported s;gnlflcantly qreAter
/o 2

reductxon of fear of soc1al cr1t1c15l and social

1nconpetence as a’ result of assertlve tralnlng gronps.

F

IR



TS B

PR . . >

Acqu151t10n of - assertlve beha71ors has also been
;achleVed ‘as  a result of group prograns whlch apparently vere
not. dlrected spec1f1cally tovard thls end A paraf o |
’profeSSLOnally;run.5001al skllls group.uaS»found to'result
‘Ain the development and nalntenance of assertive behav1or
. beyond the duratlon of treatment (Croue, 1976). FlnCh (1977)
'reported that an 1nterpersona1 skills tra1n1ng group
'resulted an.s1gn1f1cantly lnproved measures of self- reported
assertlveness- | ®
Posxtlve treatment effects of assertrveness have been
;'generallzed fron tralned to untra1ned extended and- new.
}sltuatlons in studies reporteﬂkby HcFall and-Tuentynan
(1973) ; and Steel (1977)- ThlS transfer of learnlng is
: ‘s1gn1f1cant support for the effectlveness .of the assertive
tralnlng technlques of modellng, ‘behavior rehearsal

coaching, feedback, reinforcegment and goal setting in

‘dlearning and adopting new appropriate social behaviors.

Related Stégies
| Tbe.reiationship of’an4rndividual's locus of control‘to
level of self-esteem and asSertiyeness has seldon been a
subject of research. There relains little claritj in
.understanding what correlatlons there may be betveen these
constructs. / |

Two recent,studies have considered this problen“and
_have prodnced'contradictory results. A study by Baer (1976)

lnvestlgated tbe,anact of dlfferent types of assertlveness
/ v - . ‘ 3
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: tralnlng for.wonen. Two-experlmental groups.recelved thel-.
:;same progran of behavroral-rehearsal ‘role play, lnstructlon
'and blbllotherapy. One of these groups receLVed addltlonal

.jpself—managenent lnstructlon monltorlng thelr own ;ehaV1or by

':uSLng p051t1ve self-re1nforcenent technlques. Total group
_tinme uas 12 hours over 8 veeks. Compared to a no-treatnent

control group Doth experlmental groups showed slgnlflcantly

1nproved assertlve behavxor on posttest and follov-up- The

sub]ects in the self-nanagenent group reported nore positive .

'mself—evaluatlons than the other experlmental grdup and the
controls..The locus of coatrol dlme 51on d1d not appear to
tbe affected by. the assertlveness tralnlng.

Another .study by Steel (1976) 1nvestlgated the effects
of group assertlve skxll tralnlng on the development,
nalntenance and generallzatlon of assertlve skllls for--)
unassertlve wonen. The study also attenpted to ‘show that a
ga1n in- assertlve skllls results in a correspondlng shift
Javay fron the external locus of control toward ‘a nore‘
1nternal locus of-control- Subjects Here,randonly assigued
:to experimental or control groups and no 51gn1flcant
dlfferences between groups on a varxety of measures vere
found at- pretest Experllental subjects received a

nl-structured treatnent 1nvolvlng lodellng, hehav10r
rehearsal, coaching, cogmnitive restrncturing,~feedback
reinforcelent, goal. settlng, and keeplng logs. Total group

"time was 16 hours. over 4 weeks. Experlnental sub]ects vere

'.easured to be more assertlve on 9osttest,leasures and at a



iu.week‘follov'up. Th1s fludlng was conflrned by subject
‘self—report ratings. Assertlve skllls were found to. be"
“genera1121ng fron tralned to extended aad ney. SLtuatlons.v
The experlnental subjects also 1ncreaased in thelr locus«of
'_control orlentatlon at posttest and at follou-up- -
Consequently, a galn in: assertxveness ‘was acconpanled by a}‘
correspondlng Shlft avay fron an external locus of . control
toward aksore Lnternal locus of control. .

“ -pjfhese uell done and yet contradlctory studies have
revealed no trend for assess1ng the relatlonshlp between
,assertlveness and an 1nternal locus of comtrol. The researcn
hovever, does prov1de support for the’ speculatlon that
persons uho ga1n in assertxve behavxors have ‘a correspondlng

4

. 1ncrease 1n ‘their apparent level of self-esteen..

!

ﬁipotheSesuf' ' e
Thls study is an exploratlon of the effect on the
.1nd1v16ual of partxcxpatxng in an 1ntens1ve soc1al skllls o
41earn1ng progran. The Life Skllls Progran offers alternatlve
behavxoral cho;ces for ‘the part1c1pants over -a wlde range of.
funct10na1 areas of thelr llves. The qroup process elbodled

in- the progran encourages the students to adopt the llfe'
skllls as de51rab1e and ROre adaptLVe lodes of 1nteract10n~
Hlth others- thle the outcones of part1c1pat10n in the
proqran are clalned to he qlobal it 1s plausxble that-
spec1f1c areas of g%ange of attltude and percelved abllltles.

-lnclude‘locus of control orientation, self-esteel, and

s

Q .
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assertiveness.

. Locus of-Contrdl

-——

. L .
) . )

‘A major aspect of the Llfe Skllls process 13\upon‘

’actlve trlal and evaluatlon or ‘new and alternatlve
lbehav1ors or vays ‘of Lnteractlng vith others. Taklng
iresponslblllty for one's own behav1or is a najor focgs
" for Llfe Skills. Achleveaent of thls expectatlon is
expressed Ln the follouing tvo hypotheses.
xgothes1s 1
Externally orlented 1nd1v1duals vlll become nore
| 1nternally orxented.
xgothe51s 2
Ihfernaiiy‘orientea indiiidhals wili’nainhain an
internal locus ofocontrol throughout the progral.‘
The characterlstlcs of an externally orlented
‘ 1nd1v1dual have seldon been deflned Generally research

-has suggested that exteﬁpa}s are pa551ve and less vell
RO . S

éﬁjnsted'uheh"éphpqr,

- 1nd1v1duals- The fo &

»regard to thls stateme;;;; lj'
C. glggtheSLS Q‘ | )
Indivihuels rated external wlll have a lover level of’

self—esteel and assertlon conpared to 1nternally rated

1nd1v1duals at the ‘end of. fhe progran.



Self-Esteea

| "The Life Skills—proqram supposedly prombées
inprovéd personal amnd interpegsonaL functiéning.i  §f
Considering this, it is likely that éy becoming
‘functional and achieving a greéber degree ofasucdesé;
socially and-pefsonallf, thef&éﬁ@ll.bé an increase in
the Studegt‘s level of self-estees.
d. gxp_gthésis 4 )
Stpdents in the prograa villrachieve an increase 1in

level of self-esteea.

L

g, - -

Assertion
Participants in the Life Skills program are
involved in role—play,‘behavioréi rehearsal, video-tape
and personalﬁfeedback, directed_at encouraging and
training the student to act effectively and asseriivel}

in intefpg;§onal situations. It is conceivable that this‘
training uiii;result'in a change in the individual's
ease with appropriately assertive behaviors. Considerinq
this aspect of the program the following hjpothesis has
been developed. ’

e. Hypothesis 5

Students of the Life Skills Program will have an

tendency to be more assertive.

Coaches

The Life Skills Coaches and Coaches im training,

v

)



vho vere included in this study, are typically well
ad]usted and functlonlng p051t1vely in soc1ety. In

| addition it may be sa1d that their vocatlonal ch01ce and

role is self-determined .and satisfying. The folloqing

H;pothesee are formwlated considering their 1eaders;ip'

~and coaching role in this social skills training -

prograa. )

£. Hypothesis 6

Coaches will show no change in their rating df'locus of

control.

g- Hypothesis 7

Coaches will showv no change iq‘their level Qf‘ .
self-esteen.

h. glggtheéis &'

Coaches will shov no change ih their level of

‘assertiveness

Correlation of the coastructs v

—_— ——

The relétionship of the eonstrucis of locus of
_contf&i self-esteea and assertion have been studied to
some degree. Hovever the result have been sometimes
unclear and conttadxctory. It may be presumed that a
satisfied and uell functlonzng individual with an
adegpate level of self-esteea will be assertive as well.
‘15 addition, an assertive individual may also function
nfro. an internal coqtrol orientation,‘qiven that

assertive behavior is essentially self-originating. An

<
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o

~1hternally orlentated 1nd171dua1 nay be. ptesuned to also

exhlhlt an adequate level of self—esteen. There is

assertl Oon and internal locus of control The followlng
’hypotheses follow from these condltlons-

1. Hypothesis 9

" .There will he a positive relaflonsblp betﬁeen

self esteea and assertion.

J. glggthesis 10

A positive change in assertion will not entail a change

tovard the 1nternal locus of control
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C. CHAPTER THREE

Introduction

This chapter uili present a description-of the sample
and groups .involved in this eéaluatidn-

~“The inetrdnehts used to leasure change ,in the s&mple's:
' Level'o{ self-esyeep,.lecus of control, and level of |
aSsertivenessi_as vell as data gathering procedure, will be
presented.

Groups Represented in the Study

Ten groups were ievolved inethis stud y. While ali-vere
Life Skills groups following the .same structured ptogran;:
there qes a Eelatively wide range of‘charactetiétics and
attribdtes vithin the sample. The differences of the sample
.lay serve to support the notion of:generalizability of the
applicafion of therprogran"in.teachihg,and Es;ediating
secial skills.
~ A no-treatment control group was not used in this
research design: Due to the variability of: the’
characteristics of the individuals within each group a
;;tched control group would ha;e been very difficult to
define.
The total number of éubjects vho participated in the
initial festing vas 150 beople.“Dne to drop-outs froam the
Z.

program and subjects vho failed to coaplete ail three
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1ns£ruments on the pretest and posttests, the total number
‘of sub]ects vho part1c1pated 1n the final testing wvas 86
people. The evaluatlon'of change as a result_of
participationiin‘rhevprooran uiil be based  in measures from
prerest to postteét for the 86_subjects.

It is of interest to colpére the;pretest ratings of
those who did not oonplete the program with the pretest
ratings-of'ihose vho did complete the'progran.'rnis.
conpériéon will be conSidered to be an'ancil;iarf finding
~and lel be discussed: Ln the flnal chapter.

| The Life Skills groups under study operated from a ;"
.number of dlfferent centres and vere under the ausplces of a
number~of different organizations. The Llfe Skills Coach
-Tralnlng group vas uade up of thxrteen subjectsuho vere in
tralnlng to be leaders of Llfe Skills groups. The training
program was the,eame 93 the other Life Skllls.groups'uirb
the additional process variable‘of being made aware of the
roles and responsioilities a Coach takes in leading the
group. The lessonsvyere identicéi to those used throuohout
this program. The length.Of the program was nine weeks of 8
to 12 hour days.’TheACoach Trainer and leader of the Coach
Training group has trained all of the cooches of the groups
involved in this research. The close sinilariry of training
method, course material, and lnfluence of this leader is
considered to be a unifying factor for effect throughout the
Life Skills groupﬁ. The snbjects in the Coach Training group

. ) '
. were expecting to act as leaders in their communities in
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1lplement1nq Llfe Skills" progranulng. Some had profe351onal
p051t10ns Hlth soc1al serv1ces, health or educatlonal
agenC1es. | | ' -

| The coaches of the Life Skllls groups partlzlpated Ln
thlS study and were expected to ‘be relatlvely unaffected by

exposure to the pProgram at this point: of their 1nvolvenent

| Hlth Life Skllls._The nunber of subjects in thlS group is

“fo& -people. thle this number is very snall compared to

other groups, it is expected that there 9111 be no change on

any of the measures between pretest and posttest. This 1ack”

of effect may be .useful 1n provadlng Some comparative base
for effect of the program on cther groups. | |

Frve groups were:, operated under the ausprces of the
Life Skills Tralnlng Centre. The grouﬁs of three dlfferent
Coaches were involved in this study, one Coach had one group
while the other two coaches ran two groups each The total
number of sub]ects in this block is 48.
| Each group functioned for three Ronths of half days,
five days a veek. The Structured lessons of the Life Skllls

pProgram were used for the duratlon. The Students at the Life

- Skills Tralnlng Centre ranged in age from 16 years to 65

-Years old. Overall they lacked confidence, and social
functioning skills.luany wvere unemployed or receiving social
assistance for long periods of time. The education level
ranged. fron Grade 3 to unlver51ty courses. Many of tne
students had beenéieferred to the progranm by Social

Services, Manpover, counsellors and doctors.
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Another Life Skills group'vas operated under the
ausplces of ‘the Chlno Youth Retreat Centre- This ‘group ran

—

for three nonths of half days, flve days a week. The
subjects in this group'were thlrteen to sxxteenfyears old
'andehad”been erpelled from the regular scnool system.'Most
of the‘students lived in Chimo group homes as a result of an
inability to function uithinﬁtheir‘fanily setting. In
additicn to part1c1pat1ng ln the Life Skills group,,jhe |
subjects vere also students in the renedxal school ’
classroons operated by Chrno. The totai number of subjects
in thlS group .¥as, srx. ‘ |

Another Life skrlls group w¥as operated at Hestfleld
Centre, a ‘Tesidential treatament centre-for-adolescents ‘with
emotxonal—nehaVLOral and school based -problems. This grou@
ran for three nonths of halt days, five days a week. The age
range vas from thirteen to. flfteen years- old The students
attended the remed1a1 school at Hesttleld lu addltlon to
participatingjin the Lafe Sk;lls group. Alnostgall of the
students in the group ‘vere in residence at’the centre;‘ ‘;TT
Asothers vere living in'QrOup homes or at home. The number of
subjects in this group vas three. -:_i‘i - T

Two qroups vere run by GrLerson Centre of the Natlonal
Parole Servxce. The total nunber ot people 1n these groups ) .
vas tvel ve- These adult groups had subjects aged elghteen -
years to forty-flve years old. The subjects in these groups
had been incarcerated in various federallpenal institutions,

-

or had been referred by Native Counselling Services. The



na]orlty of the subjects uere on day parole and the Life
Skllls program vas con51dered to be a training opportun;ty

. oman,

to enable students to more effectlvely deal ulth soc1ety.

Tbe time 1ength for these groups vas six Heeks of full days.

1

/The structuted lessons of the Life Skills ptogran and the

educatlonal tralnlng forlat of the progral wWas malntalned

TABLE 1

O e e e L o

g

o======================f==============o'
Coacnes | 4
‘Coacﬁ‘Traininq 13
Griersoan - . 12 . ;
Chimo . 6 o ) @
Westfield . | Jﬁ -
:Training.Cenfre .48
oO——=————=—= ———————— e e =0 ,
Insttunents.

4

Three 1nstrulents vére used in this study to assess
change in three constructs hypothe51zed to be effecged by
soclal skills tralnlng. .

Self—esteel, as a reflectlon of satlsfactlon vxth one's
Self-concept uas measured by the Total Positive Scale of the
Tennessee Self Concept Scale. | /

Locus of'contrdlinas:neasured by Botter's Lgcus o§_

Control, an insn:unentjinich-yields.a single numerical score -

»
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and serves to indicate the sﬁbject's degree of control

orxentatloP rggglng frofsélgﬂly*Lnternal to hlghly external.

Subject scores vere blocked to fac111tate clear

ldentlflcatlon of 1nterna1 and external control orlentatlon..a
i S ““*ﬁﬁ% s A . , o
' The Green Fox Scale’ was, USed%gs_;‘geasure of tendency I

L
Y < o, l L ML

. to exhlblt assertlve behav1or. The sq&lexylelds a sxngle 1;5W"m AN
numerlcal score whlch assists easy 1dent1f1cat10n of change . ‘:g

in tendency for assertlve behavior.

Tennessee Self Concept Scale

'The Tennessee Self”Concept Scale (Eitts,~196$), is
an. instrument designed to enplrlcally measure aebects of
‘the self. Fltts'concexves of the self concept as’a‘two | ' ;
_dlnen51onal qud that represents the lnteractlon of
eight dlfferent areas of self—perceptlon. one dimension
is formed by the 1ndLV1dual describing -or evaluatlng his
-unigue self and the other reflects a self—descrlptlon

relative to SLtuatlonal factors such as family, soc1al

moral- ethical, and physical issues. -

P The Tennessee$5e1f‘Concept Scale, a self
ad}inistered'instrnhent, measures aspects of self

perception. It consists of 100 self-descriptive

statements, to which subjects respondfon a five point

oL ay e e e sl 2 e i g

Scale ranging-fronv"COlpletely true” ‘'to "completely

false". A number of variables relative to self-concept
are identiﬁied,by’the scale, however only the Total

Positive score was usfd in this research. According to
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Fitts (1965), the Total Positive score is the most
important single score of the_scéle. fbis score.teflecﬁs
the ovefal% level of selfjesteén. Pound, Hansen, and.
Putnam (]3ﬂ7), found fhai‘the.Total Positive score

accounted for the majority of variance within the

subscales, and also that this factor was best

[4

represented by .the ovérall level of’self—egteel. T he
mellcatlon vas that as nuch information about
self-concept can be obtalned ‘from the Total 9051t1ve‘
score. as can be extracted from the combined subscales.

The Tennessee Self Concept Scale was standardized

«

.on a populatiod of over 600 males and fenaleg, aged

12-68 years. Rellablllty coeff1c1ents for the subscales
tanged from .60 to .92, with a mean .81, these were
based on test- retest over a tvo week period. The Total

Positive scale Ulthln the T.S-C.S. had a reliability

estimate of .92.

Rotter's Locus: of Contro;

Botter's Locus of Control Scale (1966), is a
twenty-nine itenm forced choice test that includes six
filler items intended to make somewhat more ambiguous

the purpose of thé test. The items on the scale deal .

.ekcluéively with the subject's belief about the nature

of the world. The items relate to the subject's
expectations about hov reinforcement is controlled and

can be considered to be a test of_generalized expectancy
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ofireuard. The score’6f th§ test is the total number of
N \\\, . e ‘

external cnoxces. ' _

'3 - N ‘ : . I

Rottet (1966); reports ‘the telxablllty of ‘the

G
'1nstrunent Hlth a’ varlety of sanples, to be .65 for

split-half; .79 for Spearman—Brovn; and .69 to .76 for

F

‘ Kuder—Richardson tests of reliability..The test-retest

rellab111ty for one month ranged from .60 to .83. gersch
and Schelbe (1967), report‘test retest rellablllty
coefflcxents pqmglng from .43 to .84 for a two nonthji‘
interval and avreliabiliey coefficient (Spearman—Brown)

of . 72 for students tested éfter'a year time lapse.

Green Fox Scale

A

The Green Fox Scale (Green, 1973) is a twenty eight
. ‘

item scale consisting of three statements which describe
choices of reaction to a situation. The subject is to

~

choose one stateeent that best reflects his own expected
reaction to the situatfbn. The statements have been.
rated by judges and glven a nunerlcal score based, on the
perceived degree of assertion. The scale ylelds a total
numerical score vhiéh is reflective of the subject's
4tendebcy tovard assertive behavior.

‘Tﬁe Green Fox Scale has'a reported split—half_

re%iability'of .66, the test-retest-reliability is <79

. over a three week interval. Internal con51stency

accordlng to the Knder Richardson formula 20 is rated at

.93,
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In a receant valldtty study of the‘Green Fox Scale,
Brodle (1979), found that a score -of 60 vas sucessful in -
1dent1fy1ng over 91 percent of the subjects who vere
AJudged to be assertlve. The scale ylelds a total

numerical scoret ThlS score’can be used as a yardstlck

of tendency to be appropriately assertlve.,

»fgethed

‘ All subjects in this project part1c1pated vdﬂuntarlly
in coumpleting’ the research instruments. PBach group was
tested Hlthln the flrst ¥veek of the progran and agaln wlthln
the last week of the proqran Each .Subject conpleted t he
three 1nstrunents at the pretest and agaln at the posttest’
Subjects vere told only that Mthe research ¥as to- deternlne.
wvhat sone of the changes vere that occured as a result of |
the part1c1pat1nq in the Life Skllls Program"_ There were'no‘

'spec1f1c references to the constructs under study. For lOSt

groups the time span betueen Pretest and posttest vas

three 1nstrunents. Correlated T-tests vereﬂdone for each

"instrumepts o determine 51gn1f1cance of effect

e

The Rinimum cr1ter10n for 81gn1f1cance vas set at
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This .chapter described the.sahplev’ der study by
‘prov;dlng an explanatlon of the broad characterlstlcs of
.each of the gronps 1nvolved in this ady. Subgroups wlthln_ 
the sanple and under con51deratlon in the research were also
noted. ' o - |

Specifics of the research 1nstrulents aad the analyszs
of the data have been dlscussed The next chapter will
present the’ results of the analy51s and will evaluate the‘e
'_hypotheses concernlng the effects on the lndlvldual _of .

part1c1pat1ng in a soc1al skllls tralnlng group.

°

)
i
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D. CHAPTER POUR

';ntent of‘the.stugz

| ThlS evaluatlon focuses on.three . constructs.uhlch are

belleved to be central to 5heoprogral. Locus of control

'self—esteeu, and assertlon 1nstrunents recorded pre .and post

,treatuent neasures for 86 sub]ects across six sanple groups..
Length of treatment and type of treatment are

considered egual, llth the groups 91th1n the Sample belng

the independent varlable-

The orlglnal tvel ve gronps Here ]01ned together ins
order to more clearly assess treatnent accordlng to. type of
group. The- or1g1na1 groupstuere blended Hlth other groups on
the basis of sauple sxnllarlty. All fz;e of the groups froa
the Llfe Skllls Tralnlng Centre are con51dered as one- The
t¥vo groups fron Grierson centre are con51dered -as another
group. Coaches, Chlno, Hestfleld and Coach Training are
con51dered separately as the renalnlng groups. |

To fac111tate the Study of the relatlonshlp of the
hocus of Control to the other varlables, the posttest
frequency dlstrlbutlon vas plotted .and an arbltrary d1v1s1on -

-uas created to ldentlfy Internal. and External

. -claSSLflcatxons of the LocuS'of Control. -

Thlrty—three and a thltd percent of the salple was
'chose( to dellllt the 'Internals'vand the 'Externals' at the

ends 0f the frequency dlstrlbutxon. Thls qnldellne vas



chosen, rather tham using one standard deviation from the
mean, to“~allow for relatively larger'nuibers of subjects to

represent the two classificationms.

o—- T ——— e ———— ——————————

———————-0
TABLE 2
n DISTRIBUTION OF SUBJECTS, LOCUS OF CONTROL
INTERNAL BKIDRANGE ‘ .EXTERNAL

OmSmmmmmmmsmisssmmssssssasesetEoTessesmes—mimm==mmmsmo
Rottér score 1 -5 6 - 9 10’— 29

No. of_subj.'a 24 37 S 25

O e e 0

. )

§gnna}1 of Hypotheses Tested

Locus of Control

1. Externally oriented individuals will becosme norev
internally oriented.

2. Ioternally oriented individuals will maintain an
ipté:nal locus of control th;oughopt the progranm.

3. Iﬁdiiiduals rated external will have a lower level of
Self—esteem and asserti@n compared to intermnally
oriented individuals.
§gi£:estéen

4. Students in the program vwill achieve amn increase in
level of self-esteean.

Assertion - -
5. Students of the Life Skills program will bave a tend;hcy

to be more assertive.

O ks i




Coaches
6. Coaches will showv no change in locus of coantrol.
7. Coaches will show no change in“self—esteem.

8. Coaches will show no change in assertion.

Correlation of Coastructs

9. Self-esteem is positively correlated to assertion.

10. Assertion is not positively correlated with ah intermal

locus of control.

Findings Related to Change' in Locusrgg Control
Calculation of the means and standard deviations of the
Rotter Locus of Coantrol scores for the six groups was

undertaken and is presented in Table 3.

_MEANS AND STANDARD DEVIATIONS, LQCUS CF CONTROL

PRETEST AND POSTTEST MEASURES FOR SIX GROUPS

O========ss===cc==ss===s==z=z===s===zs==s==ss==sc=zc==z==g
Pretest vPoéttest

Group mean S..D. Rean S.D.

T T T © «

Coach Training 8-.14 3.61 5.21 3.20

Westfield 13.20 - 237 11. 20 1.78

Training centre 9,5§ . 14.03 ‘7-9u 3.89

Chimo 1243 2.98 6-86 1.25

Grierson 9.25  5.04 " 8.58 4.21

Coache# _ 5. 14 ‘:2.09 5. 14 1.79 ,‘ T .

O T T T T T T T T T T e e e e e o
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To determine if the group means were significantly
different from each,bther,'anvanalysis of variance was
performea.»Tablé u provides a sumii}y of the analysis of

' variance.

O e e e e e e e o
TABLE 4 \
SUMMARY OF ANALYSIS OF VARIANCE
. ;
ROTIER LOCUS OF CONTROL

 O==============Z==ES TS SSSTSSTSSSSSSS=SE=SSISSSsSsSSS=s=20
. ?ource MS df F-ratio P gﬁ_ﬁ
Qm——m————————— e e -——- -—-0
Betveen groups 108. 42 5 « 4.30 .OOiS
Within groups  123.83 1 . 21.03  .00002
O mmmm e e I

—=-—=0
ﬁThg analysis of variance é valqebiﬁéicated that the

méans vere significantly differéng froms eaéh other and a

correlated T-test on the grodp neéns'uas perforamed to

determine which of the groups contributed tq the statistical

)

r

significance.

Qr——— e, e - -

— -.-——o

B

[
bt

2

T-TEST SUMMARY, BOTTER LOCUS OF CONTROL

Group N df T P Sign.
Coach Training 13 12 3.755 -0027 Sign.
Westfield 3 2 .486 .2921  not Sign.



Training'Centre 48 47 3.293 ,;0019 Sign.

| Chimo 6 5 .3.141‘ .0296 " Sign.
Grierson 12 11 763  .4613  not Sign.
Coaches o | 4 3 —1.0001' -3910 not Sign. l
O g e o

While not all differences betveen .mean’s indicated

- statistical significance the trend was toward an Internal
f 32
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locus of control for all groups except the Coaches:- group '

vhich experienced no change in orientation at all. The
\

tollowing table illustrates the change in means from

beginning to end of progran.

PRETEST AND POSTTEST GROUP MEANS
" LOCOS OF CCNTROL

13.5 |
13 |
12.5 |
Co12
11.5 |
11
10.5 |
10 |
9.5 |}
9 i .
- Ba5 | .
Rotter 8 | '
7.5 | *
Score 7 |
6.5 |
6 |
5.5 |
51
4.5 1 - .
0*!“"“I“““““““"““"T““l"O
pre (group means) post
score ' ' score
FIGURE 1
Codes 1’ Coach Training 4 Chimo
2 VWestfield 5 Grierson

3 Training Centre’ 6 Coaches

i
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The trend toward an Ihternal Locus of Control for all‘

groups except the Coaches was ev1dent in Flgure 1. T- tests

-on the dlfferences in .group means Cevealed that three of the

six. groups had a statlstlcally 51gn1f1cant change in locus
of oontrol“ove: the duration of ;he’g;ogran.

Hypothesis One uakes the statement that Externally
ofiented individuals will change in their conotol
orientation toward an Infernal’locus of control.

Hypothesis dne is supported for the Coach Training,
‘Treiniog Centre, and -Chimo groups and not supported for the
Grlerson éentre, Coaches and Westfield groups. The groups
Cu1th differences in means uhlch did not reach statisf;cal
significance did however show a_notable irend‘touardvtbe

N
-Internal locus of coatrol.

Hypothesis rﬁo‘nakes the Statement that Internally
orientated inéividuals'uill nointain.an Interoal locus of
control throughout the progranm. egff'@ﬁ _

Considering the totalesaiple uitg:étoups,oonbined, the
following table represents the peroe;tages of the sanmple
represented in th%e Internal and External block§ of the locus

of control. ’

63
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TABLE 6
PERCENTAGE OF SAMPLE

r

fINfINTEBNAL/ExTERNAL ctASSIPIcATIoNs

O======E=:====——== s TEEs=ss=====c=====x EEEEsIEE=s==szx=oz=g
pre ﬁost _
o-- —————= ————-4—7——~-4———-—————-———-4—f——————f—o
 Internal.  16.28% 27.91%
" External 52.33% 29.07%
O e s - - ———— -=0

These_findinés”éﬁ%@eét that hypothesis two COuid-be
accepted and it coﬁld,bé stated that internals had a
tendency to remain Internals“nore‘so than Externals had a
tendency to remain External. A scaftérgram of thé Locus of
Cont;ol responses, coapared to tﬁe;othér'-easures revealed
that the Internals tend to be more consistent, less yaried
and nore»honogenous in their resPonses, than vere the |
.External subjects.

- Of the subjects‘classified as Internal as a result of
their pretest scores, 71.43% remained Ioternal on the
posttest resulfs, vith 28.57% of that Interna;
classification beiﬁg accéﬁnted for elsewhere in the posttest
tesults;k | |

Extérnal Subjects on the pretest classified as
Internéls on the‘posttest éonposed 8. 14% of the sanplé,
(10 or more om the pretest to 5 or less on the posttest).

The post&ei}_results on the Locus of Control for the

I T L WS P e

_n'a..a'—..u.-u-..—sg_,aAa-;a.z. -
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total conbined group salpie vere blocked and thé Infecnal<
.and the,Exterﬁal subjeéts weré identitied. T-tests were
app%?ed to resp?nsés on ;he other two iﬂstrunents, utilizing
the External ana Internal‘gtoups as independent samples, to
determine'thq signific;hce of thé differénces'betveen ﬁeans,%

The fqllpuing table shovws the results of those T-tests

TABLE 1
INTERNAL'S AND EXTERNAL'S SCORES ON

SELF-ESTEEM AND ASSERTION MEASURES

O e e e e e e e e e e e o i i i e i . e S i o ot i e e e e ()
¢ Internals Externals
Mean ‘S.D.- ' ﬁggpn S.D. Mean Diff-
e g
%elf—esteem 356.13 27467’““295.36' 51.99 60.77
Assertion - 72.46  7.80 62.80 9.67  9.66
e | - ..;________;-f:i___o

Hypothesis Three makes the statezment thatlihdividuals
rated as external will have a lower level of self—esteen and
 assertion compared to Internally rated individuals at the
'»end'of,the progranm.

The External subject+group scoréd lower on the
self-esteen measure than thevinternal‘gtoup.'The differencé
was significant at .001. ‘ |
~The Eﬁ&ernal group aiSO.SCOted as being less assertive

than the Internal group. The difference uasaalso significant

at .001.
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- - AsS a result, Hypothesis Three can be supported and it
can be stated that Externals as a group tend to evaluate

‘themselves less positively and tend to act:less_assertively

than do subjects with an Internal locus of‘controi.i

L]

Findings Belated to Changé in Self-Esteem

a4 —

Calculation of the means and standard deviations for

the six groups, on the Tennessee Self Concept scale, Total

" i - . ) . )
Positive score, vas undertaken and ls presented in Table 8.

o—- e ——— ——— - _— -=0 /

s

SELF-ESTEEN

PRETEST AND POSTTEST MEASURES FOR ALL GROUPS

O s T s s s s s s ss s S S = === = ss==zzz===========zg
I'pretest posttést

Group Mean - S.D. Mean @ S.D.

O;—f—‘;°—“— = v - ;‘°‘*;-;“-ff“ff--o

Coach Training 330.92 35.10 362.15 17.43
Westfield ©299-67 32033 307.33 39.79

Training Centre 302. 54 38.60 318.12 48.80

Chimo ©292.50  23.16  317.00 38.38" .
Grierson R 304.84 30.57 320.54 35.93

Coaches 368.00 21.71  368.00 17.72

O-————- e e ————— : ‘-——o )

“

To determine if the group means were significantly
different from each other an anmalysis of variance was

performed. Table 9 provides a summary of the analysis of

Fets et
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variance.
o e e e S S ST T T 0
TABLE 9
SUMMARY OF ANALYSIS OF VARIANCE
SELP- ESTEEM MEASURE
UL Sk A
Source . MS af P—rdfibl ;. P -/
(o] - - —"‘“-"““——_"""--—-‘“’-"——7-.- """"""" o]
Between groups 9662.254 5 3.772° .0039"
“Within gréups’\\\39}§>2§0 1 9.855 .0023
0--'-""'—: -------------------- penkdnihsiatt o

The betueed—groups P value indicates that the‘group
meaﬁé vere significantly different from each other and a
correlateg T-test was perforued on thé group means to
detefhiné;;hich of the groups contributed to the statistical
significance. Table 10 presénts a sunuari df the T-test

W .

results for the self-esteem measure.

(o] _ ——— e e —— — o

,  mBLE 10

Group _ N df T {means) P Significance
O = = e e e e — ——————— o]

Coach Traiming 13 12 4.782 .0004 sigpo. at .001%
Westfield 3 2 4.539 .0887 not Sign.
Training Centre 48 47 3.804 .0004 Sign at .001

Chimo 6 5 2.171  .0821 not Sign.
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Griersoh 12 11 1.356 .2.22 ‘oot Sign

Coaches | 5 4 0.0 1.000  not sign.

o-—-——‘—-——.—_—_————\_

The trends of chanqé in group meanms from pretest to

‘posttest ate'represented in the following figure.
PRETEST AND POSTTEST GROUP MEANS
SELF-ESTEEM '

370

365 |

360 |

3 ' 355 |
350 |

345-

Total 340 |
Positive 335 |
'~ Score 330 |
i

{

i

|

|

|

|

- -325
320
315 .
1310
305
300
295
290 | .
285—l“‘I““““““““"“"”'“'I‘O
pretest (group means)  posttest
A FIGURE 2
Code: 1  Coach Training 4 Chimo
2 VvWestfield 5 Grierson
3 Training Centre ' 6 Coaches
Five of the six groups, with the exception being the

Coachés group, showed a trend tovard higher levels of

.

self-esteen from the beginding to the end of the program The
pre and post measures, of the self-esteem scale were

significantly different fér the Coach Training and Training
. . 4
-Centre groups

Hypothesis Four, makes the statement that students in

L d

the program vill achieve an increase in level ifl
only for the

self-esteem. This bypothesis can be aCcepted

L 4




Coach Training and Training Centre grOups,wihile the
difference in the -means of the other groups results failed

to reach statistical significance, the consistent group

effect in achieving an increase in. self-esteenm is notable.

Findings Related to 'Change in Assertion

Calculation of the means and btandard,deviations for

. the six groups, on the Green Box«SCale,vis presented in

Table 11.

(6 e e it e e e o s o e - S ———————0

TABLE 11

MEANS AND STANDARD DEVIATIOBS OF THE GREEN FOX SCALE

PRETEST AND POSTTEST MEASURES FOR ALL GROUPS

o== ==:======f============== s EE s ETEESSRs= ===z =z
: N
Pretest Posttest

Group ' " Mean- S. D. Mean S.D.
O— === e e . ---0
Coach Training 65.00  6.93 Tinlo 2-62
Westfield | 56.66  3.75 60.00 4.13 °

" Training Centre ~ 61.02 10.72  66.00 9.33
Chimo o  61.17 445 . 69.67 4.50
Grierson  66.08  7.57  72.08 .69
Coaches 70.75  2.28 . 75.00 3.39
O e e e —— o ——=—===-0

To test Hypothesis Five a two-factor analysis of
variance with repeated measures was perforned to deteramine

if the di fferences between group means on the assertion

4

69
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measure were statistically significant. Table 12 provides a

summary of the amalysis of vaciabcg, 

o———-—-—-—-———-—————-——-———-—-—.--———-"- S o am - = ——— )

TABLE 12

SUMMARY OF ANALYSIS OF VARIANCE «

GREEN FOX SCALE

O T T T T e e e . e e e e ———— Q
Source NS df  P-ratio P )
Between groups 300.78 5"5 }2.188‘ . 06212

‘Within groups 814.54 1 32,731 0000
S o

The P value of the analysis of variance of the total
group was not significamt at any leve} ;bSVe the criteyion
level of .05 however,'Co;rélated TJtests on the weans of
: individﬁal groups reveal th;t tﬁe differepces between

bpretest and posttest means are stétistically significant for

some groups.

P = e e . . e e e e —— e ————— — — e — =~ -=0

" TABLE 13+«
SUMMABRY OF T-TEST RESULTS — ASSEBRTION

o——-————-——»—-————..———v——————-— — — e e e e s o e o

Group N df . T P Significapce

< -

[0 Rt D e e e p—— - ——

=~ —w———=-0
. Coach Traiming * 13 12 5.806 .0001 §I;;-at .001
Nestfield 3 2 2.671 .0484 not Sign.
Training Centre 48 47 4.693 .0000 Sign at .001

Chimo 6 Sfﬁ3?638 -0461 not Sign. -
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Griersonm 12°. 11 2.497 .0297 Sign at -05

Coaches 4 3 3.232 .0481 sSign at .05
[0 R S -“ . : _ - - -0

' The following figure illustrates the change 'in group

means from pretest to posttest for all groubs.

PRETEST AND POSTTEST GROUP MEANS
GREEN FOX SCALE

75 |
o
|
I
70 |
Green |
Fox '
Scale |
65 |
P
| ,
13 i
60 | 4772 ,
o~ |-——— |- -{o
| pre (group leans) qgst
‘ iqure 3.
Code: 1 Coach Tralnlnq 4 Chimo
- 2 Westfield: 5 .Grierson

3 Training Centre 6 Coaches
Hypothesis Five nakes the statement that students of

-the Life skills program will have the tendency to be more
assertive; This hypotheSLS can be supported for four of the
groups, Coach Training, Traxnlng Centre, Grlerson, and
Coaches, and not supported fot Chlno and Westfield. The
trend_is for an increase in the temdency toward assertive
‘behavio:'for all groups and it is notable;tnat the Coaches

group showed an increase on this measure.

Findings Related to the Coaches Group

4

Hypotheses Six, Seven and Eight relate to the'effects,

4
1
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on the cdéé£g§5?5§-ihvolienen§ with the Life Skills program.
' Theée hypbfhésés iaké_the.$£atenent that,there uoﬁld be no
change in rating of locus of cbnirol,ior level of 7
self-esteen 6: assertion as measured gy th¢:#53trnments;
2 suml#ry oglthé\T—tesi resul£5‘f§rltﬁélcaaches grﬁup

follovws. <«

o - - - - -—-—-—--——;————-——-¥57f~—-o
TABLE 18
TffEST VALUES FOR THE MEANS
0===:=:==================='_—:'=== _________ S=z========0
: ey B
VYariable: af T T-critical . P Sign
N — |
Locus of Control 3 -i;OO 3.18  '_ ;391‘ no
Self-esteen. i o;of '3.18 at .05 .1.000 no -
Assertion 1 3.23 3.18 at .05 .048 Signm.
O R ' S S— o

The following tahle.ié'a the Coaches® group

means on all measures.

o———-= -= - o m e g — ———x—— === 0
TABLE 15
SUMMARY OF MEANS, COACHES GROUP

os====zc=zazs=z=zz====S==S=S==s==s====zco-co===Z==z==

& A :
Measure . . Pretest -Posttest

-

o-—-‘-—_-—-—--—‘_————--——————-————————————-————-————————-—————O

Locus of Control 5.14 . 5. 14

Self-Esteem . 368.00  f 368.00

¥

Assertion 70.75 75.00
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Ou the neasures of locus of control and self -esteen
there vas llttle OrC no change in group nean- The pretest and
posttest means vere significantly different on the assertion
measure. As can be seen on Previous tables the Coaches
naintained a high level of self-esteem and a consistently
low Internal score on the Locus of Control Reasure. Those
outcones represent de51rable results and could be considered
" to be goal levels of perfornance for other subjects. The
Coaches perforned at an overall high }evel of assertlon as
racorded by the Green Fox Scale and thelr posttest‘score was
only surpassed by the performance of the Coach Training
group. | | e
” .Hypotheses Six and Seven ng\be supported and

Hypothesis Eight camnot bé supportéd.

Fipdings Rg;aged to Demographic Data

s

A Pearson—product nonent correlatlon for all variables
1n the study was conpnted In lddltlon to the pretest and
posttest varlables of the self-esteel, locus of control and
"assertlon variables leasures, denographlc data of ‘the
suhjects vere con51dered as xnteractlonal varlahles. The’

dea aphic varlables vere age of subject, sex, blrthorder,
‘*@‘

and vhe ther’ the subject's upbrlnglng vas prlnarlly rural’ or

'nrban- The correlatlonal latrlx is preseated in Iable 16.



A 1.00 .720 .142 031 =045 -.128 .407 445 -_367 -- 478

B 1.000 182 .022 --120 -. 195 . 301 .529 —.39s -.588
c 1,000 .720 .086 --179-.095-.020 ..006 -.094
D 1.000 .026 -.261-.092 2009 .017 . o016
B | | 1.000 -.091-.002-.023 -.041 .029
| S | ‘ 1.000 .004-.168 .088 . 194
G | ' 1.000 .689 -.398 -_268
H - ', 1.000 -. 396 -.485
I | | | | | 1.000 .654
J | | 1.000
R

A = Self-esteea pretest : : "
B = Self-esteem posttest
C = Age

D = Sex, . - ‘ ~

<]
[}

Birth order

~

e
f

Upb;iﬁqing

; e
G = Assertion ‘pretest

H =vl§§é§ti9n“~posgﬁest it

e

"I = Locus of'Control'Tbﬂpteéi -
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1

J ='Loc#s of éon£rol posttest 7

A Summéry of the cortelations follows, in uhich_bnly
the posttest correlations of the instrumental variables |
which achieVedVS£atistical significance are considered.

O e e e e e i s - ————— —— . . e e s e i e ey e (O

TABLE 17

SUMMARY OF SIGNIFICANT CORRELATIONS

Variables S ~ Correlation .'Sign.
Self~esteen-vith.assertioh - -529 Sign.at .01
'Assertion with locus of control -.485 Sign.at .01

Locus of. control with self-esteem -.588  Sign at .01

> : : .
sex with upbringing _ -.261 . Sigrmiat .02

O e ————— - ——— ——

—————p
The summary reveals that the three concepts are
significantly correlated. This may be interpreted to mean

that an increaSe in self-esteen vill be accompanied by an

§. .
. increase in the tendency to be assertive and a move toward
an Internal locus of control. An ‘increase in assertion will
tend to be accompanied by am increase in self-esteesn and a

move toward ah*Internal locus of COntrbl.,A aovevbova:d an
'-Intéihal locus of'cgntrdl_wiil ténd ﬁo‘bg'aécdlpanied by an
ihctease’in.selfféstee, andkassertioh-'ﬁjpotyeSis nine'cén
befaccépted and hypotheSiS'ten,nnst be‘:éjected.

‘The sex and npbtingin§ coprei§ti6ﬁ':eigals that foﬁythe
‘women partiCipagindlip the'hife Sﬁilis proétan‘it;is L
probable that>theydv§f§ ﬁtilarily raiéed'ij a.rural-sétﬁing

>
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as opposed to an. urban setting. Presujably these women have
had less opportunity to learn dn adequate level of sociala

skills due to their rural upbringing.

An lllar1 Flndlngs

——__

A number of the Otlglnal subjects of thls stndy falled
to complete the prograna The reasons for the drop-outs,
houever vere unrecorded in this evaluatxon.

To deternlne_Lf there were subject characteristics, in
,terns of their locus of control, assertioq,'and seif—esteen'

1evel, that could be considered as predictors that subjects

would or wvould not‘cOmpleie the progran, an.anéljSis of,

variance was perforamed. The 4®at;

sample vas divided into

_ tuo_grdups, those*uhe‘eoiﬁff.eélt*é”?roSé@ﬁ and thoeev}ho
i.hed not COepleted_the‘pfogral..The analysis of'variance Has‘
done on. the pretegé'eeores of all three instrumentsfo~
-determlne if the dlfference in means was 51gn1f1cant. Table'
18 presents the means and a. sunmary of the analy51s of

va rlance.



O—————————— -~ ————- -====--0

TABLE 1

Drop-outs vs. Comple ted progras

o+++0+++#}o+++}+#f++f++4++§04+++f+++f¢f}i+++++f++++++o~

Means and Standard Deviations

‘N Mean 'Méan Diff. S.D.
Inconmpleted 40 c < 9.43 f' o 5-59‘
Completed 97 - 9.39 .o . 433
Total o .137 | 9.40 , '  i 4. 10

oy
Analysis of Variance

o—- - r————— -—*f-4'-‘-——-—f4-—‘-°-—-—---—<0
Sburce | | QS ) at - , :F  .;7~'” P

. Groups . .03 . 1 000 .968
Error 17;635 | 135 B
N ——-—f====;;;--==;—~~==——-==-f-—===———=o

’

"‘Heahs&and‘Standard_Deiiations

O e
Y Mem | Meagoir. s
'¢§-bie£éd-,j:_93 308,69 3g.69
'igcp.p;é£é§ ;’3a';:itd;ob-': 5;31' 4185
i6231-  : *131"_310;2§f it}_j - 39.40

~. .

77
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Analysis of Vatiénce'_"'l ‘ X
' J

'o—--.—...——__—--~_—f-—___—_.—_‘—‘__—-._..--——'— e ——————— i e e = )

v

SOurcé - - Ms. &t: F . P
Groups © 761.00 T .48 - .us88
CError  1570:12° 129 |
Qe e e it '
- ASSEBTLQ_

o::::::::::‘:::::::?‘il-—""‘--—'"“—— —————————————— P ¥

——— e E e E ST EE =S EEESEEEEERESmEs=EEE=0

‘Means and Standard Deviations

N Mean Mean Diff S. D. -
Incompleted 38  62.84 - 0 . 7-34
\ Completed 99  62.74 - .1 - 9.67
" Total 137 . 62.77 : | ‘ 9.02 . \f
"o____;_______________?___f_; ________ — ey ‘
| Analysis o£ vaqian¢e
* 0 . ; )
O=——=—== ——— e e ———= - ——=-0
Source | MS ) af v pf: @ - .
Groups .19 1 0.00 5",962 R |
Brror - 8261 . 135 T LT

There is very llttle dlfferqnce between ;>ese groups on

all of the leasures, therefore there are no- varlables that

Qo : vere neasured that could be predlctors of conpletxng or no'

I

conpletlng the progran. !

R

'The effect of the Llfe SklllS progral on the Ieasnres

s
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of locus'of?control,'self—esteel and assertion have been

consideredikor the six groups ip the study. Ihevevaiqation

- of group effect has been conmpleted and'thé results presentéd

in this chapter. Discussion of the results amd implicatioms
will be presented in the next chapter..
. : [ . o

-

L}
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E. CBAPTER FIVE
Intnoduction : : , | o :

ThlS chapter will pr071de dlscu551on of the outcones of
thls study. The effect on the individual of intensive secial
skill training as pnovided by.the Life Siills progran, Hiilf
‘be lnferred by con51det1ng ‘the effect on groups within the
sample. Treatment effect on the vatlables of self—esteem,

. locns of control,_and assertlon has been used to evaluate
change in-social functlonlng abilities.

A sunnarj of the.performance of the salple groups will

be presented The chapter will conclude vith ptesentatlon of

the llnltatlons and the 1np11cat10ns of this evaluation

‘study. ’ . ’ (\W

Discussion \7
v ‘ B
- Locus of Control ~ /

The total sang;e:achieved a significanc cnange in
locusTOf control. This change ias,in,the,direction'that
had been pfedicfed, unich:ias that the subjects vould

" become more intetnallyvccn;iolled.'in becoming more

_infernal,‘theaﬁendency vould'be to_p:cCIain'the belief
‘,ihat one.does have-snfficientvpensonal power or impact
:to effect change:>that he lS 1n control, -and resPon51blev -

for hls oD success and fallnres. bellef is consxdered

~fto be conparable to a phllosophlcal fralevork fron which

.

4
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an 1nd1v1dual makes decisions about courses of action,
and also from uhlch attltudes about the self and one's
'abllltxes ace formed. It has been speculated that a
person Hlth an Internal locus of control Hlll be more
motivated and self-assured in a&f aspects of his life.

The consistent trend for‘all gronps except the.
Coaches group was. towvard being more Internal The Coach
.Tralnlng, Tralnlng Centre, and Chimo groups all reached.
~Slgn1f1cance, vhile the*change for the Westfield and

Grierson groups did not reach 51gn1flcance. Therefore it
'1s teasonable to state that thls‘iqrn of social SllllS
training is effective in deve;oping the persghsi belie£€
'in one's own abilities, and‘enconraging personal
responsibility for achieving or for failing to acnieve
your goais; There should be less tendendyvfor the Life
Skills students to blame others.for‘nisfortune or lack
&fwgkééess and achievenent.\‘

Subjects who were classified‘as Internal at the
beqlgnlng of the Pprogran tended to remain Intetjélly
oriented. Considering the change of orlentatlon of a
Rajor portlon of t he sample, it is presumed that the
Life skllls progran 1s supportive of self-deterllned
Internally ‘oriented behaviot angd serves to nalntaln that
type of soc1a1 functlonlnq.
| - The characterlstlcs of an anernally oriented
"lndlvldual, relatlve to assertlon and self-esteel levels

'vere deternxned Externals vere ldentlfled in thls
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sanple as having notably lowver levels. of self-esteem and

having notably less assertive tendencies than irternallyv

oriented individuals. This finding is similar to other

results recorded in the Iitcrature;

Self-Esteen

Change in the level of seLf—estean for the total
group wvwas signifidant. The Coacn Training and Training
'Centre groups had significant chanqes in self esteen as
a result ot part1c1pat1ng in the Llfe Skills program.
dThe_Coaches'group had no change at all ‘and while the
Chanqes recorded,for the Hestfield,'Cnino,rand Grderson
~ groups did nof'reach significance the trend uas‘
consistently in the predlcted dlrectlon. Exclndlng the’
Coaches group, all of the qronps 1ncreased .in their
level of self -esteem. The Llfe Skills progra; vas
effectlve in developlng more: p051t1ve self evaluatlons,
and by lnference improving an 1nd1v1dnal's‘self‘concept-
An‘assunption°rhat relates tolthis finding vould be that
Life Skills students become more confldent of their

-

vabllltles to solve prohlels and generally deal ulth life

>

'-SLtnatlons 1n a nore posxtlve and resourceful mapner.

’ 'Assegtlon - ;" o f "<= o ) T;
| The ana1y51s of varlance dld not reveal stat1st1cal
isxgnlflcance bnt ‘the T-tests on group leans of the

1nd1t1dua1 groups proved to be statlst1cally s;gnlflcant

¢
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, _
\for the- Coach Tralnlng, Tralnlng Centre, Grierson and

L Coaches gronps- The Westfield and Chimo groups did not
achieve statistical significance,but did exhibit a
.notable,trend toward beconihg more assertive as a result
of participating in the‘prograa-

All groups in thls study, at the pretest, were near
or above Brodie's cuttlng score for an: acceptable level

of assert;ve behavior (Brodie, 1979) .

Correlation of constructs _ .
hThe,three-constructs, locus of control, self—esteep
and assertron vere found to be 51gn1f1cant1y correlated
vith each other. This. flndlng reinforces the bellef that
. an 1nd1vidual who takes responsibilgty for his own
actlons and achievements, wlll likely be prepared to act
assertlvely as social 31tnat10ns denand ‘and that he'
will fee} p051t1vely about hlnself as a result of this _*“
level'of social functioning. | - ' :

.n%- . i o o e e

XV"G: p Effect . EERE R “

RIS I

”Zwélf The - results of this evaluatxon ulll nov be presentEd by
:3:;‘ hﬁgkhup in orderto show the dlfferences in group effect.

y ;‘ .1- ‘Coach Tralnlng group

N ;'ThezCoach Training group achieved the '°St change

in. assertlon,,self esteeq apd locus of control as a.

.result\ofxpartlcxpatlng 1n the foe skllls progral- It
Y
nay be specpiated that the reason for thls greater : Y

T,
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degree of change is due to'a level of motivation that

may have been higher than that of other groups.™ The fact

' that the meabers of this group were going to be leading

other groups aé coaChes; and needed to adobt the:skills
and outiook ofvthe”ere Skills ppograe to a‘greater
degree mey heve had an influence ﬁbon theireCOIpitlent
to the~learning embodied in the p:ograi.lln a sense‘
their life sk;lls uould he "on dlsplay" more so than
those of the: other students- Another factor nay be that
the ‘attention to the role of leader ngy lnfluence the

-

learning to a greater degree. A final'speculation is
16

that the leader of the Coach Training group Has lore
- v N . 9»5

effectlve than the other coacheés in leadlng the gtoup,:*‘
and foster;ng,the learnlnglpf new soc;al skllLs_and,"
attitudes. Possibly an-iinterag¢tion of ‘these factors: was |

/ L

responsible_fo: the effect.

vestfield
.Thel}estfield droup did npt_achieve significantly

different means on);ny of the ieasures,'1ocqs of

(control, seélf-esteem or assertion. The consistent trend

~vas, hovever toward becoming more Internmal im locus of

control, more assertive and to have a amore positive:
level of self-esteen.

Llfe Skllls Tralnlng Centfe * e

vThe ;ralnlng Centre Qtoup achzeved statzstlcally

~sign1f1cant dlffetences betveen qeqns»on ‘all peasnres,

‘vhich indicatesefhat the studenisvin‘this'gronp'nadeu
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gains in thelr tendencxes to be apptopr1ately assettlve,
were more posxtxve in thelt self—evaluatlons and were
‘more Internally controlled.
Chimo s
The Chlno gtoup denonstrated an 1ncrease on the
measure of Locus of Control The measures of self—esteel
and assertion did not reach 51gn1f1cance but the group
d1d exh1b1t notable trends toward hav1ng more p051t1ve
vlevels of self—esteen and»tepdxng to be aore assertive.
AGgieqson'-‘ ' o p ‘; ‘. ://#;;/////
- The Grlerson group denonstrated an 1ncrease ~on the
'meesute ‘of assertlon, but did not have 51gn1f1cant
dlfferences between the pretest and posttest means on
:l-easures ot self-esteen or 1ocus of control The trend
on those leasures Was towqrd beconlng more Internal in
their control orlentatxon and beconlnq eore'
‘self-pos;tlve.
Coaches.

As predicted the cbaches had no»change, in |

self-esteen or locus of control The Coaches dld

-ti,hovever achleve a: statlstlcally 51gn1f1cant dlfference-

- betveen the pretest and posttest leansof»tketassertlon'
‘1nstrnneut T

\A
\

L . N
The posttest level on the assertlon scale vas

. exceeded only by the Coach Tra1n1ng group and vas very

N

close to that ac?xeved by the Grlerson gronp.

It can be speculated that -the Coaches becane more

¥

.
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._assertlve touard the end of the progran. The test-retest

,(.\

"rellablllty of the Green Fox Scale is .79 .so- this is not

- a relevant factor xn con31der1ng thlS change in

‘.

_achlevenent of an assertlon ratlng- The otherA

1nstruments vould not llkely shov nuch, 1f any change,

._due to the Coaches group belng ver] close to vhat can be

<

fcon51dered a celllng level of high self-esteeu and low

.Internal scores; The Coaches'vere notlat a ceiling level

of assertlon at the beglnnxng of the progran and thus

'had relatlvely ‘more opportunlty to change thelr score

. ' _ e
leVel. R . _ ' . s

N

&//:?lltatlons of the stugj - - —fﬂ'

The ‘saall 51ze of some of the group&lunder study lay be

‘he treatlentggrogran, and 1t is not

“the desxgn of thls evaluatxo&-study to

_unﬂat ﬁactors cause thls dlfferentlal effezﬁ- It-'

lay be speculated that the characterxstlcs of the Coach and

the COIpOSlthn of the sample affect the degree of treatlent

outco-e. There 1s the p0551b111ty that the dlffere;tlal

affect on group perforlance 1s due: to factors that have not

been controlled for in this stndy desxgn, and that

dxfferences 1n achlevelent are caused by ‘an xnteractlon of

the attrlbntes of the salple and the coaehlng abxlxty of the

|

group leader. Varlables for ‘the Coaches lay be petsonality,

/ .
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A experxence, or other factors of coachlng style and ‘the

sanple varlables lay be 1nd1v1dua1 characterlstlcs, and.“ {
abxlltles Hlthln the group that dlstlngulsh one groupsv“ ‘Qmﬁ"“
perforlance from anothfr. . : '; o ﬂ[ _ .1 .'b' ey
The’goal of this eualuatlon stndy vas . to deterllne tte

degree and dlrectlon of change in three constucts as a
'result of the Llfe Skllls progran, s0 dlsc0551on of

d1fferent1al group effect ls{of relatlvely minor concern.

!

The lack of a follov—up evaluatlon and»the lack of ai;
no—treatnent control group, for co-parxson of the overall
,{effect of the treatnent progral nay be cxted as a llmltatlonl
of this study. The reasons for these‘onlsSLOns have beenr
noted prev1ously. Future studles should be able to deal
_~soneuhat wlth these de51gn faults by evalgatlng groups led

by the same Coach Foll%?—up evaluatlons are only useful if

. a no—treatnent control group design has been utlllzed.

1

wd'Future studles nay be able to natch the subjects in such a

2 R

vay as to allow for a conparlson of . etfect in tth lanner.

:h Idpgicatious

The Life Skllls progral Has developed to prov1de soc1a1
"sklll tralnlng in deallng vﬂth others, coplng with others,
v-solv1ng problels, and generally fnnctlonlng soczally at a. _
self—snff1c1ent and productlve level. Thls tralnxng is leant ,;:
. to develop social funct10n1ng to the degree that fhe

. 1ndlv1dua1 need not rely on a851stance from. any soc1al

agency for 1ntervent10ns that are essentlally CIlSlS

2
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Thls study has evaluated change in subject's levels qf

S

.‘selfdesteen, assertlon and locns of control. thle the

.
-treatnent effect was achleved to varyzng degrees of o
'slgnlflcance, the consxstent trends vere for an 1ncrease in i

‘self—esteen, ‘an 1ncreaéed tendency to. be assertlve in soc1al~'c.

1nteract10ns and to be ‘more- self—deternxneddln controlllng
h.one's 11fe sxtuatxons. The trends on all measures vere
d’51n1Lar and con51stent for all student groups Hlthln the

) total sanple-v L

, It can be concluded that the Llfe Skllls progran'isi.
\”effectlve 1n developlng feellngs of lncreased self-esteel;;
and- assertlon,‘as well as fosterlng the lndLVLdual's bel;ef
L xn one's oun capabllxtles in leet1ng and resolv1ng problens,f"
and deallng effectlvely Ulth socxal lnteractlons. |
) The students are llkely more self—rellant and lotlvated

\

touard taklng steps to effectlvelﬁ deal vith sxtuatlons, '
.thlch 1t may be s%eculated 'uould\have.been net Hlth' B |
:res1gnat10n and apathy prlor to Life Skllls traznlng..The
veffects denonstrated on the”u1de ranglng salple are notable
~ when one conSLders that the concepts "self—esteel" e
"assertxon" . or "Internal/External locus of control' are
very seldom dlrectly lentioned throughout the pPrograe.
| Thls study has considered the effects upon the |
hlnd1v1dual of soc1al skllls traxnlng. -The subjects vere fron

backgrounds that varled 1n ablllty, age, experlence,

llteracy, educatlon, and tralnlng, as well as soc1a1
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qunctxonxng-vrhe progral has had a. notab1e~effect 1n

&

.nodlfyang three central aspects of adeguat@ soc1a1 P % -

‘ffnnctlonxng. : ﬁi  f‘[ ;_ figir

The results of the study shou d serve as. encouragéient

- ’ nw

to’ practltloners in that the Life Skxlls proqral seems to- .“‘ R A

hd ’. -.,,.'

;aiply prov1de a vehlcle for developlng assertxon,

- .~

.4se1f-estg§g and Xnte:nal control 1n indlvxduals v1th
- A - "

flnsuff1c1ent ahalltlés for coping productlvely Ulth soc1al

v N S RV I, %
blnte:actxqp anq s cpal tespon51h111t1es.. ST e e . N

oo e ) ’\ . i L _
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