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Chapter ‘\
INTRODUCTHON

Most otaganizations which caon be clacsificd oo open o ial uy*.(vm%r -

: .
(Geiffiths, 1964:116-17) vequire l/“fh internal andiexternal Teedback ia
order to adapt to changing circumstances and cont inue o cRiat In ja
healthy state. By gathecing feedboack, organizatlions can ascertain the
extent to which they are mecting the needs and expectations hoeld for them
-
by (l) their members, (2) their clients, and (3) the socicty ;‘iﬁ general
and make adjustments which will enable the organizations (o meet these

needs and expectations more effectively in the future. [ducation may be

ystffmn and therefore requires feedback by
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which it can judge how well iU is doing in its attempts U0 fulTill the

Unlike many commercial organizations which often have more direct .
4

>

e

and tangible forms of feedback in terms of production data or sales

.

figures, education must contend with the problems of gathering feedback
on matters ofi a more abstract and complex nature. A farmer, for example,

can implement a new process for fatteniné feeder stéeré: At the end of
) : o - |
a specified period of time, he cdn (1) measure, fairly acqurately, the

costs and returns of the new feeding process, and (2) Qoméére the overall

effectiveness, efficiency and desirabjlfty of both the new and the old

feeding processes. ‘On these bases, the farmer can judge whether or not to

adopt the new feeding process and be reasonably confident in his decision.

On the other handJ an educator can implement a new process for

£
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teaching mothematics. AU the end of u speciticed period of time, he can
\ N
tentl students' achicvement but e (unm)l"&;(‘jj\uv, however, that (1) the
obtained resully are WUricr Iy o product Uf\“i(‘ poevi process, (7)) that o
reasonably complete measurement of all that students have learned in
ma[_hﬁm.)ti( < under the new process has occurred, or (3) thot the cost-
bepefit relationships between the old and the new processes are really
comparable in any meaningful and valid way. Although educators do make
adoption and rejection decisions oo the basis <’/f such testing results,

the somewhat imprecise and imperfect nature of such evaluations can put

the validity of decisions made upon such information (ﬂ Serious question,
97
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roblem which complicates cducators' attempts to gath

o

Apother
feedback involves the individuality of people and the school as a

“"domesticated organization' (Carlson, 196h:264-67), First, a person’s

a highly individualized process which occurs . over an

el
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entire lifetime, Second, public education Is somewhat monopolist

and compulsory until the ages of fifteen or sixteen years, How

individualized education of each person in such a way as to meet both
the/pé?gon's and socjety's needs and expectations in both present and
' 4

fd{ure contexts? : .
A%\

in order to make changes which will assist education in meeting

varied needs, more information is needed regarding such questions as:

1. What are schools attempting to do at present?

e

2. How well are schools achieving what they are attempting to

do?

3. In what ways are schools failing to meet educational needs o
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and expectations of students, teachers, parents and other

members of the communi ty?
L4 What alternative approaches to present practices might assist
schools in meeting peoples' needs and expectations more

]

effectively?

5. What resources would be required if proposed changes were
imp]emcngzd, and what resources would be rea‘sonu%‘}y assured
A
gﬁ?‘
under the present circumstances?
6. How can an on-going feedback

external, be established?
All of these questions relate to the need for developing adequate
feedback systepms which will provide information on which educators could

o

make sound dccl ions . T

Even with gg}hérea feedback in hand, educators: face another
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prébfém with regard to making changes to me

needs and ;pﬁ' ations, As yet, education appears- %o?have an
o ) Vel . ﬁa h'\:, ¥
‘nsufficiént scientific know]cdge base on which tQ ges»gp and defend

ﬂéﬁgeﬁefforts. As Owens noted (1970:146): / a ' 4;??
. % A

REIPY B

, Untol the knowledge base of education becomesaﬂome orderly,
precise and extensive, ways to achieve desirable educa&ﬁonal change
will remain ambiguous and confusing. . RS

During the latter half of the nineteen-sixties, a number of

researchers in the United States were-working on a feedback system which

a

could serve education's need for an information base on which to make

decisions. The educational needs assessment approach seeks to measure

n

and assess peoples' erceptioné of various aspects of education from the
peop P ‘

. . 3
points of view of (1) what is, and (2) what ought to be; the actual and

the ideal conditions. The work done to date on educational needs



assessment appeared 1o hold sufficient promise 1o warrant further ‘ﬁ}\\ahg

testing and refinement.  This study was intended to explore the A
- }7 . il - -
application of educational needs assessment methodology as a poteatially

wseful fecdback system for schools in particular, and education in

o
general, i o
PURPOSE OF THE STUDY
The PurE()Sc’: ‘ . ‘
. The.purpose of the study was to gather feedback from a community
which would assist the researcher in ascertaining the type and extént of (ﬁ

perceived. educational needs in the sample community.

i

The Problem M

The problem of the study was to measure perceptions of the
(1) ideal importance, aqe (2) actual achievement by students of a number
4f selected skills and goals. The problem negessitated the development
of a situation-specific instrument capable of making these perceptual

measurements.

The Sub-problems

.Four sub-problems %dentified in the study were as follows:

1. In what rank or%er, based on mean scores for the tot;l
sample, would respondents place the skills and goals in terms
of (1) ideal importance, (2) actual ‘achievement by.stgdents,

and (3) discrepancy scores (which_were the difference

between mean scores on ideal importance and actual

']
achie&ement)?

2. Are‘there:any §igh{fl§anﬁ differences between the mean scores .

¢




of the four communi ty sub-groups on the perceived ideal

importance of any of the 5%31!5 or goals? .

Are there any significant differences between the mean

scores of the four community sub-groups on the perceived

A

- actual achievement Yy students of any of the skills ‘and

-

goals?
Aré lﬁfre any significant differences between the mean
discrEpanQZ scores of the four community sub-groups on any of
the skills or gbals?

Are there any significant differences between mean

discrepancy scores (DS) on any of the skills or goals when

the sample population, or identified parts thereof, are
grouped according to such secondary variables as:
a) age

b) sex

c) ratepayers and non-ratepayers;/ ratepayers by property

location

d) present type of occupation or emp loymen t

e) educationdl record
f) perception of educational preparation for present

situation

A

g) pegpeption‘of'awareness of what schools and education

are attempting to do. ‘ : ,

s A

AL

DEFINITION OF TERMS

0
£

- anything requisite, lacking or desired
— L . :
(preferred need) by an individual, group or

\
N



institution.

fducational Need ‘J?any need for which sghools are able, or

have a responsibility, to provide.
»

Educational Needs Assessment - a means of determining the nature and

’

extent of the ciccrepancy which exists
between peoples’ perce$tion of (1) what

is, and (2) what is rsLuired or what .,

v

ought to_be within the confines of a

specified educational context.

Felt Need ' - a need which has been identified and for
which some measurement or estimate of
extent is available,

Communi ty | - - for this study, 'community' referred to

#® all those residing within the jﬁris&ictiOﬁ

of B.C. School District #21 (City of
Armstrong and the éurrounding Municipality

of Spallumcheen).

Goal ~ for this study, ‘goal' deefred to a
. C . . /

general statement of de;ired outcome as a

result of bubiic éducation; a statemént

P j "~ which is more‘specific than an:'aim‘ or
'purpose' but IESS sgecific than an

__ | . ;objectivg'. /

skill . - for this study, 'skill'.reéeriéd to a

“specific goal statement which implies

’\\;\\\;)/ .., some ability to perform in a -specified

manner.

. . N .
. e Ce N



Students .~ for this study, 'students' referred to a

sub-group of 50 secondary students in

Grades.8 - 12 enrolled in Armstrong-

Spallumcheen Secondary School .

Teachers = for this study, 'teachers' referred to the
total population of 53 educators on staff
in B.C. School District #21.

Parents - for this study, 'parents® referred to a
sub-~group of 50 parents (or parent uni€g>
of second?ry students selected for the
study.

Other Adults - for this study, 'other adults' referred to

a sub-group of 50 adults, nineteen -years#

of age or older, who had no children’
y &

enrol]ed in secondary school at the time

of this s tudy. b

SIGNIFICANCE OF THE STUDY

Pernodlcally, it is necessary to re-examine educa:i%?al goals and

practices thh a view to maknng needed changes~and adJustments In

Canada, the provinces have traditionally turned tg Royal Commissjons for

this kind of re-examination. Royal Commissions, and other such major

LY e A .

study projects, however, have tended to be (1) costly, (2) time-

©

consumlng, and (3) focused on education at the provunctal level. There

appears to be,a need, therefore, for methods of re-examining education:

which are (l)hlessﬂeﬁpgnsive,‘(Z) less time-consuming, and (3) focused on

rs

‘education at the local level.

;
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As aoted by Robinson (lf)'/?:l), school districts in Britiﬁh

Cblumbia have finally begun to gain o greater measure of local autonomy

in curricula and program Jevelopment. Al though the British Columbia
Department of bducation still stfikes curriculum revision commi tlees, the
approach to curriculum revision and development hos < hanged,  First, the

i . h N .
commi tlees are now made up ot practicing teachers and department heads
, S
rdther than university profebsors as used (o be the cane. Second
. . .

currigulum revision committees are tending Lo work less in isolation

- . b . .
"than before. The committees hold regional meatings al which teachaers and

€ ’ ) P .
interested members of the public are invited to offer suggestions and

' ' ' ~ L~ .

-~ . o . ; R R . . .
ideas. for\the praposéd curriculum. .. Provincial subject specijalists’

N C, . / } . :

5 * - ! . = .
organizatlygns are invited to make presentations to the revision
comnittees. Third, the current emphasis in curriculum develo

-]
appears to be on designing general curricula which embody a large number
of suggested books and'materials, Teachers then draw from the suggested

books and materials those phich, in their opinions, will best enable them

to assist students ln meeting the gurrnguldr goals.,

the district using facilities and serviges which are available locally.

ha North Vancouver; British Columbia, for example, an-Outdoor $chool

program was |n|tnated nn 1967‘to provndé;ﬂrban students with learning

A
x
V\x

experiences in an outdoor-env;ronment In 1972, the Outdoor School

program became a permaneﬁt‘part of elemenfary education in the district
X ‘ R o~ ‘ ‘
»with full Department of Education appcoval";The Community‘School in

” 4

North Vancouver represents a sernes;of lgﬁplly developed programs and
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lowest socio-economic area of North Vancouver. Teachers are encouraged
to experiment with and develop more effective ways of educating students.
The British Columbia Department of tducation now encourages and approves
local developments ol this nature,

A third facet of H:c- shift toward greater local determination of
education involved the elimination ol standardized matriculation exams
and the reduction of core program requirements to English and Social
Studies only. Students now must look (o their personal and carcer needs
in constructing their programs. Similarly, teachers arce now
experimenting with wider offerings in basic subjects so that students now

A r

have the opportunily to select courses from a number of academic
electives,

These changes indicate that there has been a shift in fritish

Columbia toward greater local determination in program and curricula

e
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the local level to gather more fecdback regarding peop

needs and expectations, Provipcial re-examinations are.costly, timen

involved an investigation of a rélativély inexpensive, .short-term re-

examination of education at the local level which could be implemented as

the basis for an on-going feedback systém for local educators.
: * /

. Educational literature is repletd with ideas for improvement.

: \Sf - = - » -
Differentiated schooling, differentiated staffing, individualized
instruction, nomftgraded schooling and modular-elective programs are just

a few. This variety of proposals for change is the basis for a serious

problem facing educators. Without an adequate information base,
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educaturs have dlffacu}ty in (1) makirg decisions upon a defensible need

"Jectiﬁg, from the pot pourri of educational

ﬁ' ,,

to assist educators in making such choices and decisions at the local

level .
ASSUMPTIONS

The study assUmed that the respondents in the selec led community

samp le were able (o give a valid estimation of their perceptions of the

ideal lmpor(dn(( and the actual achicvement by students using the

seledted skill and goal statements presented in the instrument,

A second assumption underlying the study was that respondents

f
o
Q
a

would be willing to participate and that each would give serijous

careful consideration to what was being asked,

DELIMITATIONS

"~

The study was delimited to measuring perceptions of ideal

importance and actwal achievement by students using ten ski}l and nineteen

goal statements. Based on measurements of ideal fmportance and actual

achievement, the dlscrepancy scores for each individual were calculated by

subtracting his actual achievement from h;s ideal lmportance scores for

each of the ten skall and nineteen goal statements.
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3 primary compunity sub-groups

A second delimitation was thgt the study dealt with a4 sample

Adul s ,(1rawﬂ\ from all those

h

A

and

population of 203 respondents, compos
Porents 0the
residing within the jurisdiction of School District £21, Armstrong,

Teachers

of Students,

British Columbia,
/ »
LIMITAT LONS
A major limitation to the study was the difficulty encountéred in
research

]

securing information regarding educational needs assessment
Very

the work done in this area has occurred in the United
little material

studies. Most of
States during the past three to five years.
relating to either methodologies used or results obtained was available
journals, periodicals and micro-
needs

Direct contacts with a number of educational
most projects

through conventional sources such -as
too situation-specific to be

in order to be

esources

en little done in

fiche files,
assessment researchers produced some material but
ol

appeared to be either too embronic in nature,

of much use in this study or required vast r
[ ]
it appeared that there has be

To date,
Canada in the field of educational needs assessment.

replicated.
A second limitation of the study was that, due to time and
' 4

a
q

N - . T - . 7 a
financial restrictions, the data reported were:limited to ‘the’ responses

of those individuals who completed and returned their questionnaires in

usable form by April 6, 1973.

A third limitation of 'the study was that time and financial
rest}ictions prevented either follow-up studies or additional testing

with other sample groups forégomparison.



OUTLINE OF THE STUDY

This chapter has identified the major research problem and the

sub-problems which were investigated, the definitions of terms used, the

significance of the study, and the study's underlying assumptions,

delimitations and limitations of the S&udy. The remainder of the thesis
will be organized as fol)lows: .
Chapter 2 - Review of Related Literature and Research.
Chapter 3 - Research D&®ign, lnstrument Development and Research
Procedures .
Chapter:h - Description of Sample Population and Data
Presentation and Analysis | ~ The Primary Variable.
Chapter 5 - Data Presentation and Analysis Il - Seven Secondary
Variables,
Chapter 6 - Re;pondents‘ Comments ,
Chapter 7 ~ Summary, Implications, Recommendations and

Suggestions for Further Research,

Bibliography

Appendices

SUMMARY

There appeared to be a need for research in the development of

3

local feedback systems in education so that educators would be more aware

of community needs and expectations. Research in educational needs

i

assessment indicated that this was one possible approach to gathering

feedback information which 'would be useful in educational decision~

4

making. The study sought to measure the p "eceptions of a representative
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sample regarding the ideal importance and actual achievement by students

of ten skills and nineteen goals selected for the study. 1t was hoped

that the results would provide a valid' indi'cati(m of how people in the

sample community perceived the schools were doing and what they would

like to see the schools attempt to change or do in the future. It was
L¢)

further hoped that the results of this study would provide a basis on

which the educational needs of the sample community might be assessed in

terms of the selected skill and qoal statements, .

O
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Chapter 2

REVIEW OF RELATED LITERATURE AND RESEARCH

Introduction

1t would be misleading 1o syggest that the concepl of avvessing

'

educational needs is new. Spafford (1943) and Tyler (1947) <poke of the
”

need to identify the needs of learners and society in formulating and

o
1A

developing school curricula. The curriculum model developed by the
General College at the University of Minnesota (1942) was based on a
triangular representation with educators®' philosophy at the base, the

needs and interests of learners on one side and the needs of society on
N \ :
the other.

while the basic belief in the importance of assessing and taking

into account educational needs in curriculum decision-making has been in
»n
existence for years, little work:has been done until recently to develop

R =

some standardized and rigorous procedures for determining these needs,
Kurth (1971:1) stated:

To attempt to assert that assessing educatlonal needs is a
concept new to education would be naive. On the other hand, there
is little question that this most critical component of planning
and decision-making has, over the years, largely been left to the
somewhat capricious whims of institutional and educational
"guessmanship''. What we attempted to do was put it on a sounder and
more scientific footing.

This study by Kurth, and other similar studies conducted in the United

States dur%;g the past three to five years as a direct result of funds

made avallable through the Elementary and-Secondary Education Act

Title Iii grants, have made ”educattonal needs assessment'' a term’in

L

,‘,relatively common-use,in recggt’yﬁars;;iﬂ




The recent nature of educational needs assessment studies
explains why little information regdrding methodologies used and resal ty
obt;ined is feddily available except by direct contact with the,
researchers.  From the limited amount of material obtaeined to date, it
would appear that educational needs assessment researchers havel little in
1

common beyond (1) seeing the importance of meet ing educational needs more

then is presently the case, and (2) taking some kind of measurement of

[y

the discrépanfy between the ﬁhfi,jf_a”d the what ought to be or what is

required. As yet, there appearS‘(O be no consensus among researchers as
to the most valid apd reliable methodologies to be pursued in assessing

educational needs.

Problems of Uefinition and
Delimitatiqi

Conventional wisdom and man's tendency toward global concepts
often lead people to belijeve that they understand words which, in fact,
they are unable to either define or clearly explain. An example in the

-context of this study is, "What is a need?'. A survey of the available

o4

literature and research emphasized that one of the first problems to

,

which education needs assessment researchers addressed themselves was

the identification and definition of the terminology and concepts

’

involved.

Problem of defining needs. The foundational work done by Murray

(1938) and Masiow (1954) provided a basis on which to develop an
understanding of human needs. Peoples' needs, however, are complex and
changing determiners of behavior. Human needs could best be described,

perhaps, by using a Getzels and Guba phrase: ' . . . conceptually

independent but phenomenally jnteractive . . ." (Enns, 1973).

¢



For the purpose of the study, educational needs were defined as
those needs for which the schools were able, or had a responsibility, to
provide. In a research sense, however, it would appear that educational
needs are situationally defined and determined in the light of the ??
particular study udertakcn. For example, one researcher might assess
the educational needs of students belonging to a particular ethnic
minority.enrolled in Grades 1 - 3 in School X.* His specific focus might
be on these studcnts‘Jgéneric needs and needs-satisfactions as they
relate to the development of a more positive attityde toward school,
school work and staying in school after each has reached the age linmit
for compulsory attendance,

Another-educational needs researcher might assess the needs of
vocational students in Automobile Body Repair programs in all of the
western Canadian vocational schools. His particular focus might be on
students' needs as they relate to what future employers will expect of
them and what skills and attitudes each will have to possess, therefore,
in order to be Sﬁccessfu].

educational needs of Mathematics 10 students of Teacher X. His major
concerns might centre around students' perceptions of teacher
effectiveness and helpfulness regarding éajor problém areas in the
subject. ) .

In general, educational needs are defined and determined in a
situation-specific sense. The educational needs assessment researcher is
guided‘in his definition and identification of educational needs by

3

(1) the purposes, and (2) the context of his study. |

X L.
Current approaches to definition of educational nee;l. For the

i
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es of educationel needs assessment, researchers in Mesa, Arizona

W

purpo
divided needs into two categories; (1) generic needs of learners
cducators and society which were defined as those needs which were held
in common, and (2) individual needs of learncrs, educators and members of
society which were defined as those needs which were unique to the
E) .
individual, or personally distinctive, at leas(f{Pew, 19721 4-16) . The

Mesa sesearchers based this division and definition upon the work of

Laswell as outlined in Rucker's, Human Values in Education. (1969),

Maslow in Motivation d”d,ffifﬂﬂflitl,(l95h) and BSEJG'”‘ﬁLiﬂU(aji““ for

the Future: Arizona Project (1967).

An educational needs assessment conducted in Portland, Oregon by
the Northwest Regional Educational Laboratory entitled, "Project Trend"
(1971), focused on educational needs which were divided into seven

categories:

1. Psychological health
2. Physical health
3. Aspirations and interests
b, Home support
5. School work skills
6. Attitudes ,
7. School achievement
No supportive evidence was offered in the report to jQStify these

distinctions among needs. '

The Design. Project (1968) educational needs assessments conducted

in the Fresno, California area entitled “Brainstorm”, ""Speak-Up'' and
"'Student Speak-Up'* defined educational needs in a working context. Study

respondents were asked to discuss and complete such statements as

)
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(1) '"We should have more instruction in . . ., (2) 'We should have Jess
instruction in . . " (3) "In helping ethnic minority groups the school
should . . ." and (4) "We would like school a lot better if . "

-

Problem of delimiting educational needs. English (1972:4) noted

that needs should be delimited within the given context. Ffor example,
some needs relate to time contexts such as the present, near future, and
far future. Other needs relate to a specific situation; a school
subject, career goals or social ;ituations. Some needs relate, at the
same time, to the individual, the task he is engaged in, the needs of
those around him and society's expectations of him. Peoples® needs,
therefore, are involved in complex inter-relationships which require
stme deg} e of delimitation in order to be handled. |

Attgmpts to delimit needs for research purposes have had to cope
with anothér issue; where is the dividing line between the satisfaction
of needs which are the primary responsibility of the school,ras opposed
to those which are the primary responsibility of the individual, his
peer group, the home or society in general? |

There appeared to be little information in the literature which
would assist educators and researchers in mak ing these delimitations. In

A

the'Mesa, Arizona studies, however, the researchers delimited the time
context to present and near futurgu They narrowed their assessment of
neegg'to (1) the cognitive domain and (2) the affective domain. In order
to decide (1) which needs were primarily the responsibility of the
"~ school, and (2) which of the gdentified diécr;pancies between what is and

what ought to be require attention, the researchers assisted Mesa

educators in establishing'“tolerance criteria" (1972;5). For example,

spelling was judged by'Mgsa edu;ators,as a primary responsibility of the
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schools. A twenty percent range in séores was set as the ''tolerance
criterion'; if the range of scores exceeded twenty percent, a change in
present practices was warranted, The results obtained indicated that

(
eighty-four percent of students, fifty-nine percent of parents and
thirty-eight percent of teachers felt that there should be additional
emphasis on spelling. The range of scores exceeded the twenty percent

“"tolerance criterion’ set by the educators so it was concluded that
changes had to be made to current practices so that more emphasis was
placed on spelling (1972:6) .

The whole area of'delimi{ing needs appears to require additional

research, however, because it is far from clear as yet. .

»

Problems of defining assessment. Another definitional problem

\\\\\Igcing educational needs assessors relates to the terms 'assessment’

and 'evaluation'., As is the case with ‘needs', most people appear to

grasp conceptually what is meant but few appear able to provide clear,
"o ‘ <y

- -5 ;
workable definitions and procedures. Tyler (1950) defined evatuation
as ''"The process of determining to what extent educational objectives

are actually being realized by the program of curriculum and

instructjon'. Stufflebeam (1971:40) defined evaluation'as,j“The process

- of de]ineatihg,vobtaining and providing useful information for, judging

decision alternatives'., There are commonalities between these two
)

ggfinitions but a somewhdt more precise, working definition is
Y

desirable.

.

Kaufman (1971:46) defined assessment as the 'measurable.

»

discrepancy between the what is and the what is required or should be",

This definition suggested that an assessment of educational needs coutd

be coqduttéd by gatherihg measurements of peoples' perceptions of
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(1) ideal, and (2) actual conditions within a*given educational context.

T

First, the measurement of ideal conditions would provide educators with
, ‘

an insight into peoples'Aideal priorities. Secondly, the measurement

of actual conditions wogldquovide educators with an insight into how
well the schools were perceived to be doing in their efforts at present.,
The difference between the measures of ideal and actual conditions

-

would proQide a discrepancy score which, according to Kaufman (1968:13)

provides educators with (1) an identification of needs which can be put
in rank order of their perceived priority, and (2] a numerical value

which denotes the perceived extent of each need.

Current approaches to assessment and evaluation. The current
approaches to evaluation and assessment of educational needs are
situationally determined by the (1) purposes of the study, (2) the
particular;orientation of the researcher, and (3) the loc?}‘sifuation.

Following the approach of Enylish and Kadfman (l97l:li}b)Jin‘the
Mesa, Arizona studies, a questionnaire iszgenera?iy used which gathErS
measurements of peoples' perceptions on given educational iséues in terms

of (1) what is, and (2) what is required; the.actual and the ideal
e — } ‘r.‘? s

conditions. [ : ,/xp“m

Saul (1973:1:5), who is currently conducting an educational nee 5

S

asse;smént for the Department of Education in Bermuda, is usin
'strengmhs-wéaknes;és' approach to assessment. ’His instrument \contained
a list of gaucatiohal goals, services and ,issues on whicﬁ résp‘naents :
were askgd»to indicate whiéh the§n¥elt were 'strengths' of fh present’

system and those which they perceived as,?weakngéées'. From the

p
(%]

results, Saul hopes to be able to identify (1) what the system
‘{. \
‘q“\
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perceived as doing well at present, and (2) what matters will require
additional attention or emphasis in order to meet peoples' needs and
expectations more effectively in the future.

The instrument developed for the Wisconsin fducational Needs

Assessment Study (1969:1-78) employed a priority renking approach to the

i

e e —

assessment of needs, Each of the ten sections of the instrument

-
N

¢contained ten sub-issues relating to the‘sectioﬁ‘heading. Participants
were given each section in turn and asked to rank the ten sub-issues from
"1, far the item berccived to require the most additional attention or
emphasis, to '10', for the item needing additional attention or emphasis.
When participaﬁts<had completed all ten sections of the instrument, the

resea%%hers took the items which had been ranked as '1' in each of the

them using the same

”

ten sections and asked participants to rank

procedure as before. The results were an overall priority list of the
. N . ' <0
primary educational needs of the system under studf.
./ An educational negds assessment instrument developed at the
: [ : .

Abbot and Phillips Academies in Andover, Massachusetts entitled, sfudent

Description of the Classroom (1972), used a client—orienteé approach to

needs assessment. Students'reéponded-to a number of questions regarding

the teacher, the course and themselves.

o

In Part 1, stadents indicated their perceptions of teacher

effectiveness and helpfulness regarding a series of specific questions by

‘

checking the appropriate box éq a four point scale which ran frbm

_A‘stfongly agree' to"strongly disagree'. ,In Part I, students

responded to a series of questions regarding the'éourse using the same

procedure. In Part |11, students de;crfbed’themselvgs as students in the

9

course by checking the most appropriate response 6n a four point scale
. . AR :
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' %
running from 'no interest' to ‘great in(erﬁsr on a series of specific
R

questions, . ,
Most teachers fn Abbot and Phillips Academies had their students
complete the (4(:(;~,li<»11(\(gir'<- o The results were then used by teachers to
mak + adjustments in (ﬂei treatmeny of sYudents and their lca(f]?ugl<ﬁ the
course so that id(«nf ifiet 5{(1(;(*I'l{ negds might be met more effectively in,
the future. 1 )
(ﬁqch of these situat i()wnul ly defined a«s:atassm(*«ntr studies p[odtmcfd
~data regarding (1) whsl the educational neads were, (2) the extent to

which each was a neced in relatiqnship to other identif ied needs
-

(3) the extent to which programs, goals or curricular objectives were

~

being reached, or (&) the extent to which present goals, programs and

objectives were if keeping with peoples’ needs, expectations and

. priorities. Any.particular approach to needs assessment appears o be
selected by the researcher jn iighi of the (1) purpose of his research,
. and (2). the local situation. ; ey \
:

The Need for Educational Needs
Assessment -

English (Q’jl 20-22) Supported the need fqr apﬁgrﬁ defensible,

scientific and" responslbletapproach to planning for relevant and
effective education ip‘an article entitled, ''Educational Success

. Cn
Planning: Reducing Chance as an Aspect of School Inmovation.'" He stated
that schools-have been influenced in their -change efforts far more by

' 14 .

tradition or udrealjstic, untested assumptions than by empfrical testing

and vafidation; He went on to say that, wtth this' approach to planning,

B

. .the chances of schools meetnng the needs of those directly involvéd were
= Y - . c‘ -
.~ fairly low. Engltsh referred to the book, Crisis in the Classroom

r

B

. : @ - - } .

»
L
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(Silberman, 1968) as one of many attempts to document the ways in which
schools are failing to meet the needs of their clients. In direct
terms, he stated (1971:20):

a ‘ . . .onothing can take the place of rigorousty identitying and
examining in a systematic manner the needs trom which school design
[progroms, curricula, mathodology] should stem.

A number of planning models in education incorporate o needs
.
. . 8 o - (KYe 0 r~ . 5 R ’
assessmenl phase as a primary component.  The "Oregon Composite Planning
A
. 5

and fvaluation System Model' (1971), a complex model for fmp lementing,

assessing and controlling change in educational systems, employed a

-
needs assessment compotent in “"Cluster A" - the first phase in the

operation of the model. The Ontario Institute for Studies in Education

publication entitled, Developing School Systems (Greenfield, 1969) used a

needs identification component as the first phase in its organizational

plaﬁning;model* Tyler (1947) repeatedly ﬁt}éﬁiﬁd the necessity to

examine the edpcaticn?l needs from which curriculum déi?ﬁﬁ should stem,
The Canadian Teachers' Federation recently commissioned a series

of papers by Canadian®ducators regarding the needs of learners,

iewed |

educators and oth
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much of the current thinking in Canada and around the world regarding
, _ o

what education should be trying to do in order to combat the social

problems facing mankind. Rocher (1972:1-36) outlined his views of what

individual students and adults; as well as the “plurality of public"

(1972) expected of schools and education today. Both Lloyd and Rocher

appeared to be advocating that education should pay closer attention to

-

what people need and expect than is the case at present. By assessing
' needs and developing on-going information feedback systefs, edudators

o

would be more aware of what people nkeded and were currentfy expecting of

h ' L f
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schools.

Cass, education dditor for Saturday Review, pointed out that the

schools in the United States had seemingly managed to resist many of the
change forces prevalent in American society during the nineteen-sixties,

bn his opinion, the schools have to change in order to meet peoples!

.

needs more effectively than at present. He stated (1970:69) :

The fundamental task of educators in the Seventies will be to
help, or force, schools 1o become more responsive 1o the neceds of
children . . . to keep clearly in mind that the objective is the
development of children, not the prescrvation of an institution and,
perhaps the most difficult of all, ways must be sought to nurture a
wider spectrum of youthful talents and tastes, aptitudes and
aspirations, ‘

Cass, and other writers in education, noted the need to pay <loser
attention to peoples’ needs and expectations. In doing so, educitors

would be assisting people to satisfy some of their needs and thereby

A\
-—1\

promote a greater degree of self-motivation and interest,

Ryan (1972:7-12), described a project conducted in a Toronto,
Ontario suburb which sought to assess the needs and expectations of
parents and studen ,ffé@ f7UT'éKEStlﬂ9 secondary schools who were beihg
moved to a new secondary school. The Ryan study is (n,exampié of the use
of educational needs assessment information in the planning of a school's
programs and operation prfor to its opening. 2

Smith (1971:10) regarding the experience of the Mesa Pilot

Project, observed: '

Needs assessment offers the educational planner viable data on
which education decisions affecting students can be made. Educational
needs assessment does not curtail a '"solution-oriented" society or
education, but it does give educators an opportunity to identify
problem areas and educational needs before an alternative is.
selected. It serves as JuStlflcatlon for the decisions that are made
and pFOVIdeS a choice of several alternatives to any given problem. ~

There appeared to be sufficient justification in the literature

£
'
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to establish the need for assessment of educational needs in planning,

development and operation of schools.

Need for Broad In\/nlvwrwnt Baves in

Needs A\5<JJmnnL

Coombs , in an address to a group of world educators gathered for

a United Nations; fducational, Scientific and Cultural Organization

conference, spoke of the 'crisis in education'. The following excerpts

from his address indicated that he believed that (1) education needed
more on-going evaluation and feedback, and (2) more people should
become involved in assessing what education was doing and directing

what education should be trying to do (1968:1-14) .

. To improve itself, an education system must know what it is doing
and how well it is doing it. Further, if a society is to strengthen
its educational system, many people besides educators must have
access 1o the essential facts,

- . " B - - A B A 5 - - = = = A A PR - = 5 x 2 3 = 8 B & & B

Every educational system sh0u]d establish éf'ective machinery to
evaluate its own performance on a continuing basi

AR A e e e e et s a s A A s A L L . T T A A o =

Besides continuing self-evaluation, educational systems should
periodically subject themselves to frleﬁd]y but critical scrutiny by
* their peers,

A concern for proper information must also be directed toward
society itself and particularly those parts which have the deepes
interest in education's performance. This concern requires two
measures. The first Is improved methods by which relevant
intformation is made available. This is the responsibility of
education. The second is improved understanding on the part of the

» media - the press, television and radio ~ that are the main channels
between education and the public. v

y
e T T e

-". . education can no longer be regarded as a series of
unconnec ted enterprises, conducted at different levels with purpose
indepepdent of each other. Educatijon within any society must be
considered a unified whole, its parts in balance and the balance in
turn réflectlng the soc:ety s requirements and resources available
to meet\ them.

S

Bruner observed that the public attitude toward education was
!

changing and people now wanted to become involved to some extent in
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determining where education was going and what it should be attempting

to do (1960:3):

) a considerable portion of our population has become
interested in a question that until recently was the concern o
specialists: "What shall we teach and to what end?!!

f‘?

g’ During the latter half of the nineteen-sixties, British Columbia

ratepayers repeatedly turned down referenda requests for funds over and
above those provided by the provincial finance formula for sceveral

reasons. Ratepayers were concerhed, not only with the escalating costs
’

but with what schools were doing with the money and whether the public

was getting value in return. Robinson!(l97l:l],]) noted that British
Columbia ratepayers were concerned abour'(l) whether education was doing
what it was supposed to be doing, (2) wgéther the so-called "frills" ;ere
either necessary or desirable, (3) whéthér egﬁcatiOn was really responsive
to what the public expected of it, and (4) Qhetﬁ%r education was

becoming a self-sustaining, self-directing and perhaps even a

protectionist entit} of its own? These kinds of concerns indicate that

re not k

I
fo1]
¢

perhaps educators eéping in touch with the public ax;;aﬁgué for

ount

<
o]

f feedback systems which will take into ac

2]
Y

the establishment
peéples' needs so that the means of meetihg pecples' needs can be more
a&equately reflected in a community's schools.

The need for broad-base involvement in educa}ional needs
aséeésment was éupported by a number of researchers in the field. Rose,
and a group of associates at the Program Development‘C£ntef for Northern
California, develoﬁed a community workshop prograﬁ f;; gkg Delta Kappa to )
assess educational needs. The program employs a committee drawn from thé

community, composed of people representing three categories (1972:1):

t. Citizens at large.
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a) Parents of school age children.
b) éeprcsentatives of community businesses, services,
religious and cultural organizations.

¢} Representatives of school affiliated organizdtions.
d) Representatives of ethnic and socio~economic groups.,
€) Representatives of government organizations,

2. Citizens (iil'c;‘(ly inovolved in the educational process,
a) School board members,
b} Administrative staff,
¢) Classroom teachers and othes certified personnel .
d) Classified personnel . )

3. Stpudents,

s’
[
o)
3
v
[4
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The representative committee, using a combination o

decision-making and task force techniques, assesses the educational

needs_of the community regarding goals and objectives, Rose (1972:1)
noted-that the success of the committee is determined, in major part, by

f the community.

Cr

the exlent to which it is actually representative
Educational needs assessment studies conducted in Florida by

Kurth (1971), and in Sarasota County, Florida by Melton (1973) used
£

A

representative samples drawn from the total population in the areas
under study. The rationale offered for this kind of sampling was that
education is a matter of public concern and therefore a representative

sample of the total public should be involved.

In the previously cited Project Design (1968) educational needs
assessment studies, the researchers used three sample groups,

“"Brainstorm' involved educators, administrators and board members in

-~

assessing the educational needs in the Fresno, California area.

~

Y
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"Speak-Up'' involved a large number of ;anrmal, neighboghood sessions
for adults. The adults, invited by neighborhood organizers, gathered to
discuss and formulate group answers 1o a series of questions relating to
educational issues, goals, services and needs "Student Speak-~Up'
involved s}milar sessions for students in the secondary schools in the
Fresno arca. The researchers hypothesized that-an educational needs
)
assessment should gather the perceptions and opinions of educators,
members of the comjlni(y and students in order to ascertain what the
educational nceds and priorities of a community were, Differences in
opinions and perceptions were obtained among the sub~groups, thereby
substantiating the original hypothesis.

English (1971:20) advocated a tri-level approach to the
assessment of educational neéds:r

We propose a tri~level assessment model which gathers data from

the needs of learners, the needs of the community and society, and
the needs of the implementing educators.

In keeping with the English Tri-Level Assessment Model, the Mesa
educationai needs assessment Studigs involved three Cémmunit; sub-~
groups;”SI) students, (2) members of the community, and (3) educators.
The researchers discovered differences among the three sub-groups in
their perceptions of educatiphal nee&s. Only by gathering information
and perceptions from all three grdups could a researcher offer a
reasonably valid assessment of what a community's educational needs

In an educational needs assessment (curriculum focus) which was

5 , .

designed and conducged in Etobjcoke (1971), researchers involved 12,546

students, 3,127 parents and. 2,728 educators in a questionnaire

assessment of ?heir needs. They discovered (1) a reasonab19ihigh degree

a
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of agreement within groups, but (2) two overall significant differences
between groups; between students and teachers, and between students and

parents.

When the Etobicoke study was modified and administered in Vernon,

/

British Columbia as the Vernon Curriculum Inquiry (1972), researchers

obtained similar findings to those made in Ftobicoke.

Current Methodologies in Educalional
NHeeds Assessment

In summary, the following general methodologies have been used

or suggested for use in conducting educational nee;s assessments:

[ |nterVi€;ws with individual4, either expert in some field or
r?presentative of a group, . "l

2. NQuestionnaires and opinijonnaires completed by sample
populations,

3. Charette, donsensus decision-making and simulation game
techniques which involve participants directly fﬁ

giﬁdicéting opinions or tackling problems.

L. Qséoft tasks involving goals, objectives or educational
issues,

5. Delphi process with near future or far future foci.

6. Combinations of the;e methodologies .

Tnterview and questionnaire-opiniénna?re techniques appear to be

the ones most commonly used in the past in assessing educational needs.

In the.lést t@o to three years, howeVer,,mOFe empha§is has been placed

.

on combinations, and such methodologies as charette, consensus decision
: T <

making, Q-sort and Delphi proce?%e;. These methodologies appear to

have. the cabacity to produce Sfightly'different data than that which
' ’ (-

\ | .
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arises from interviews and questionnaires. Charettes and CONsSensus
decision-making, for example, offer the advantages of data
refinement through consensual processes. The Delphi technique allows
for (1) consensual refinement of information, and (2) predictions of
what will likely be in the future, with some degree of accuracy and
reliability, The Q-sort technique gives participants a physical
aclivity to perform, which is more appealing to some people than
conventional pencil-and-paper tasks. 1t would appear thal resecarchers
are beginning to use these latter methodologies because of the
particular advantage each offers . Similarly, rescarchers appear to be
using combinations in order to take severaf measurements of the same
thing but from different directions.

For example, a representative communitly group in St, Albert,
Alberta, conducted o week-long charette in October, 1972 to identify

and prioritize both community and educational needs. The resulting

e}

guidance t

¢

report (1973:1-32), it was hoped, woujd provide som
y

c . | o - i . .
tr direction of community and educational

*

o]

comnunity leaders in th
affairs,

The North Vancouver Community School has used the consensus
decision-making approach on a number of occasions since the school's
inception in 1970 (Stevens, 1973). Community groups have indicated
educational needs, assessed the extent to which the school was meeting
their changing needs and planned for future needs using this teehniqﬁe.
In almost every case, the results ofvconsensus decision-making sessions

have been changes to the school's planning and operation.

The Sarasota County Educational Needs Assessment (Melton, 1973)

employed a Q-sort technique for needs assessment. Participants received

B
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“I
a package which contained instructions, twenty-three caf on which were

printed goals of the Sarasota school system and o pocket deyice designed
for the study. They were asked to sort the goal cards into (helpockCI
device as instructed. The most important goal ina thci‘ opiniton went
fn(o the first slot. The three next most important goals wrn{riﬂto the

#

second slot. The next five most important goals went H{ﬁ» the third

slot and so on in an overall pattern of 1, 3,5, 6, 5, 3,71 for all
twenty-three goal statements. The results of this study were not
available at the time of this writim’{ but the researchers intended that
the end result would be a priority ranking of the goals of education in
Sarasota County.

The Congress on the future, held in Edmonton in 1970, utilized
the Delphi technique in order to predict what the future educatiﬁnal‘
needs for Alberta would be, The results of the application were

incorporated into the Commission for Educational Planning's report

entitled, A Choice of futures (Worth, 1972). In this report a r

possible choice facing the people of Alberta and their educational

system was outlined.

A 3

Data Sources for Educational Needs
Assessment

There appear to be numerous data sources from which educational

N

[ 7 . N . : N
needs .assessment researchers draw their ipformation. A researcher must
, , A

select from the soufces available, the ones which will prov'de the

most pert®nent, reliable, valid and usele data for the study belng
undertaken. ’ ,/K
. / ‘ -

Educational needs assessors should draw from a number of data
[+Y

sources, if possible, to ensure that sufficient information is
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available on which to make conclusions. English stated (1971:20):

-

Because of the diverse intentions, and because any educational
agency should be responsive to local conditions and requirements,
there is no single data source for performing an assessment of

needs.

5

The following list contains the data sources which have been

tapped by various educational needs assessment researchers;

2.

5.
6.

l,

N,

‘Comparable studies done earlier or elsewhere.

8
9.
10,

i

The

- educational

~

.

Students (past and present). .

Student files, records and test results.
Teaching and support‘%afﬂper@onnel .
Parents and other memberslof the community.
Ancillary social service personnel in the community.

Government and professional association reports.

I

Lommittee, workshop, task force and other group reports,

"

Skilled, professional, technical or knowiedgeablef”experts”.
Current literature in research journals and periodicals,

Business, industry and post secondary institutions,
SUMMARY

opinions‘found in the literature and the results obtained by
needs assessmént researchers indicate that!

There‘é? a need to develop feedback systems by which
educatbrs can keep in touch with peoples' perceptions of how
the schools are doing and what they would like to see the
;chools attempt to do. . |

Educational needs assessment, by measuring the discrepancy

between the what is and the what ought to be, is a

\

potentfally valuablé means of gatheriﬁg useful feedback for



schools.

3. The terminology involved in educational needs assessment

has to be situationally defingd_'

k. The sample used in educational needs assessment should be a
répresenlative one wh;ch involves students, educators and
other mempers of the community.

5. The mcfhodology employed and the data sources tapped should
be determined by the situation. Where possible, however,
combinations of methodologies and data sources should be
used to assist the researchers in qaining valid insights
into the educational needs of individuals or groups within

I'e
the community and the community in general .

More research in the field of educational needs assessment

appea?s justified by the literature and research results surveyed.

i
i



AN R Chapter 3

RESEARCH DESIGN, INSTRUMENT DEVELOPMENT AND
RESEARCH PROCEDURES

»

This chapter is divided into three sectiony; (1) research
design, (2) development of the instrument, and (3) research procedures.

t  RESEARCH DESIGN

Purpose of the Study K

"\

The purpose of the study w&s\to gather information from members
of a community which would assist the researcher in identifying the

nature and extent of educational needs in the cbmmunity‘
. -

N - AY

Focus of the Study 5

\
Public education is desigﬂéd‘éround atseries of goals which

society holds to be worthy of attainme G\Sy individuals. Periodically,

however, it is hecessary to review (1) t e goals wf education, and
X N .o

(2) the efforts being made by schools in promoting gtudent movement
. \ “r

toward goal attainment. On the basis of such~information, educators

can then ascertain (1) the direction education should be taking, and
\‘ i L 1

ﬁ%re-présently succeeding or failing in
. E v ] .
their efforts. It was decided, "therefore, that the focus of the study

\

would be a local assessment of needs by measuring perceptions of

(2) the extent to which schoogh

1

(1) the-ideal importance, and (2) the actual achievement of a set of

speciffed goalﬁ. . . o | \‘7 -

3y
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Research Sample

The work o? English (lgy]iiand Rose ({2]2) suggested that ah
assessment of a community's educational needs should involve a
representative sample of the community in order to provide a valid .
indication of what the entire community viewed its educational needs to

be.. From the sample community's total population of approximately

4,500 people, a research sample of 200 respondents was proposed.

Primary variable. Research findings of the Mesa Project (1971)

"and,ftobicoke study (f97l) and the recommendations of Engli?h (1971) and'
Rose 11972) suggested membership in four community sub-groups as the
erimany variable in the study. The proposed sample would be composed of
fifty respondents each from community sub-groups ofr(l)leecondary
students in Grades 8 - 12, (2) elemenfary and 3ecoedary teachers' and
administrators, (3) parent; of the selectedﬁgecondary studente, and

(4) other adults in the community who had no children enrolled in

secandary school at the time of the study. .

Secondary variables. Seven variables_were selected in order to

b’

b ,
ascertain what effect each mf&ht have upon ré?poq ents' mean discrepancy

scores, (DS). The seyen secondary variables were%s

1) age of all

respondents, (2) sex of all respongdents, (3) adult ra&yers versus non-
[ : R

ratepayers and ratepayers by location of their property, Qg; eduéationa!

o

record of all adults ‘and of parents and other adults only, (5) t?pe of

occupation or employment with (a) students by junior-senior spltt ‘ ‘ *
7 .

(b) teachers by school, and (c) parents. apnd others by occupatlon type, .

,,(6) adults' percept}on of their educational preparatlon for present

situatlons, and (7) all respgndents' perception of thelr awareness




'diffeqénces between primary variable mean scores were obtained.

of what schools and education were attempting to do.

Da(f’_&fll ]7(’:(: t‘i_r_;';‘rl

[ 4

Data, in the form of respondénts! indicated perceptions of

(1) the ideal impor tance, and (7) the actual achievement on each of

goal statements in the quw,ti()nl)‘;irv,:)wuuld be collected in the

following ways: (1) Student and Teacher data would be collected, on

-

the

location,” by the vescarcher, and (Z) Parent and Other Adult data would

be collected by mail.,

Data Trearment

As the completed questionnaires were returned, the data would

coded on computer cards for analysis. Two programs, NONPOL and

)

ANOVAIO, were selected for data analysis from the prepared programs of

*
‘the Divisién of Educational Research Servic®s at the University of

Alberta. First, the NONPO4 program would be used ,to calculate
" -

I

frequencies, percentages and mean scores on (1) ideal importance, and

A

of the primary, variable groupings., Second, the mean scores of the

L

primaTy variable (the\four cammunity Subggféupi) Wéu]d be freated by

(2) actual achievement of each item in the questionnaire and for eac

the Scheff& Multiple Comparison of Means Test, contained in the ANOVAILD

program, in order to analyse variance and”determine if any S?Qﬂifi(%ﬁt’

i

A Datran statement program would be written to. calculate a

o
~ .

discrepancy score (ideal importance minus actual achievement’scores) fo

each respondent on each item.' According to Kaufman (1968:13), the

discrepancy score is a numerigcal indication of the perceived éxtent of

the educational need regarding each item. .The discrepancy score data

36

be

r
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would then be treated by the Scheff& Multiple ComparTEOn of Means Test.
contained in the ANOVAIO program, in order to determine if any

significant differences existed between the mean discrepancy scores of

any of the primary or secondary variable sub-groupings.
A Datran statement would be written which would produce a rank

order of questionnaire items for the total sample by (1) ideal

imgortance, (2) actual Aeﬁieyemeﬂi} and (3) discrepancy scores,
It INSTRUMENT DEVELOPMENT

Introduction

None ef lhi educational needs assessment instcuments found in
existence were judged to be either suitable for the purpose of the ;
Study, or aAaptable to the time and financial limitatiions which existed.
First; accordinglre hbst of the available literature and researeh,
educational needs assessment instruments should be situation-specific.
Second, none of the instruments which were discoveredrfocused on

ﬁeasuring perceptions of (1) ideal impérftaﬁ(:ei and (2) actual

achievement of goals.. Third, time and financial limits necessitated the
N 7 5 i ’]
of a questionnaire instrument which was (1) reasonably inexpens

-

and easy to employ, and (2) suffi Iéntif%valid in the kinds of data
gathered so that defensible conclusions ‘might be reached on the basis of
the collected data. On theéerbaSés, it was decided to develop an

instrument for the study. .

Proposed DesigA'of the [nstrument . -

The proposed instrument for the study was dnv:ded into three
parts. Part 1 was a personal data page on which respondents would be

asked to describe themSelves, anon,mou%ly, in terms of the primary and
: : |
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secondary variables identified for the study. Part 2 was composed of a

series of selected goal statements on which respondents would ‘iidicate

their perceptions of (1) ideal importance, and (2) actual achievement
by circling one of 1‘iv<~ coded numbers on a Likert-type scale.  Part 3
was an open section in which respondents would be encouraged to add any
comments, rea(v,li‘;)n‘a or ()tH»t‘(“VdI fons of their own regarding the
instrument, its contents, the purposce of the study or education in
general .
The basic design of Part 2 was expanded, however, when it was
o
discovered that the seclected goal statements lent themselves (o a

» ’
division which is detailed in the following saction.

Selection of Goal Statements

The meaning of the term 'educational goal' 1s not clear as

z/writcrs and researchers appear to define the term in divergent ways.

Many writers and researchers appear to use, interchangeably, the terms

1]

<

t to the point of -

Wi

‘goal', ‘'aim', ‘puyrpose' and ‘objectiv lmo

i

']
ol

; | ) 7 7 7
-confusion. For the study, the simplest way to identify what s meant by
the term 'goal, and differentjate from other terms used, is by

relationship. For the purpose of the study, a 'goal

-

hierarchical

statemént which is (1) more specific than an ‘aim' or 'purpose’, but
) 4

(2) less specific than an ‘objective' as indicated be low.
AIMS or PURPOSES (General)
GOALS

OBJECTIVES + (Specific)

T .

Figure 1°

Hierarchical Re lationship between Aims or Purposes, Goals and Objectives

A =
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An aim or purpose of education might be to 'socialize ihe

student so that he can take an active part in society'. One goal which .
,

denotes a more specific aspect of learned behavior in relationship to
the stated aim might be to "develop a sense of human rights and
interdependence', In order to inculcate the values and attitudes
necessary for movement toward this goal, an objective might be to
"teach students to interact and cooperale with others by working on
group projects involving somewhat complex tasks'

In developing the instrument for this study, a literature
survey of educational goals was conducted. A number of goal statements
were collected from Departments of Education from ?tross Canada and the

United States as well as lists of goal statements used by researchers in

both countries. In developing a 1?3{ of goal statements Whiéh would be
(1) sufficiently inclusive so as to encompass what society expected of
education, and (2) valid for the purpose of this study in a sjtuation~
specific context, an analysis of collected goal %tateﬁents was
performed in an attempt to create a common list.

First, it became apparent that goal statements had a great deal
. R ,

had

in common, no matter their source, Second, mény goal statements were
abstract, multi~dimensional ideals, often incorporating two or three

ideas at the same time. Third, goal statements tended to fall into one

-

of two categories; (1) statements of a general nature, such as
""developing a code of behavior to guide personal actions', which could
be termed goals, and (2) statements of:a more specific nature, such
as ''developing mathematacs skills', which implied some ability to

perform and which could be termed skills, For the purpose of the

study, it was decided to divlde the goal statements into (1) goals, and

-

o
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(2) <Kills.

A common list’uf nine skill and sixteen goal statements was
compiled on the basis of goal statements obtained from the Britist
{()lumhin and Alberta Depactments of Fducation, Ontnrl Tots EL"_I,]_,D;LL“.L’,

Repor (1968), the Educational Goals and Objectives Progrom (Rose, 1972)

and the Sar(’:z('»jgif‘(ﬁu)}l (Florida) Neods Assessment St udy (1973). for

the purpose of the study, some of the goal statements ‘had Lo be
rephrased so that respondents would be ceacting to single issues rather
than double or triple-barrelled statements.

The nine skill statements were ploced before the sixteen goal
statements in the instrument because [t was jnged that respondents
would find it easier to begin with reasonably specific items before
moving to the more general and abstract goal statements, “

Internal Check on Instrument

Reliability

|

5 = 3 3 = = = - = ) $ i |
Time and financial Timitations which existed prevented elther

rument , ln\

A
~

test-retest or a two-community study of the developed ins

o1

order to ascertajn if the instrument were reliable, another goal

to be essentially similar to one
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already selected for the instrument, |1t was expected that, if obtained
data for ''developing a code of behavior to guide personal actions' and

"developing a sense of morals and values' were similar, this would be

indicative of some degree of .instrument reliability.

»

Instrument Validity

-

Three types of validity appeared to pertain to the instrument
. A\
developed for the study and attention was paid to each. .

-
-
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Face validity. The superficial appearance of jtems in the

instrument appeared to indicate that the instrument possessed face
validity because the items related both to one another and the purpose
of 1he study .

N

Content validity. The ot udy soughl to measure peoples!
perceptions of (1) ideol importonce, and (2) act ual achicvement of <kill
and goal statements relat ing to public cducation. The items included in

the instrument wore all cducational skills and goals, therefore it was

assumed that the jinstrument had item validity., The five-point Likert-

lype scale selected for use in the tostrument appeared to represent a
reasonably inclusive range of attitudes toward items, therefore it was

assumed that the instrumept possessed scale validity,

”

Construct validity. The sample population selected for the
S TR Yelldtly ,
study was composed of four community sub-groups about which certain

differences could be reasonably expected. It was expected, for

example, that Parents and Other Adults would place greater ideal

als than would Students.

o}

ortance on the more traditional skills and g

It was expected that ratepayers would perceive jdeal importance and

—

actual achievement of various skills and goals differently from non-

ratepayers. Differences between primary and secondary variable sub~-

groupings were expected and, if such differences occurred as expected,

»

the insteument could be said to possess some degree of construct

validity.

Validation of the Instrument Prior ]
to Use *

Ty . . . N L ;9 h
Prior to its use in the study, the instrument was submitted to
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the following individuals and groups for their reactions in order to
ascertain its face and content validity:

1. A group of fourteen graduate students on the Master's
program in the Department of Educat jonal Adninistration at
the University of Alberta,

2. The thesijs advisor,

'

3. Five educators in the sample commuoily; one secondary school
principal, one elementary schog) principal, one secondary
school vice~principal, the president of the local teachers’
association and one secondary schoo) teacher,

h. Five adults in the samplé community; two with secondary
school age children and three with no children enrolled in
the secondary school at the t(ime of tﬁe study,

/
5. The Superintendent of Schools for the sample community, and

6. The Board of School Trustees in the sample community,

Graduate ;fddéﬁr validation, Theigraduare student group

suggested a pumber of changes in content h

i
5
-
g

nd format whi

&

n

i

incorporated into a revisi

Q

f the instrument. Their primary concern
< - . . 7
appeared to be with the wording used in a number of the items on the

personal data page and the goal statements themselwes.

Thesis advisor. Several additional changes were made to wording

and format upon suggestions made by the thesis advisor.

Educators. in the sample community. Two of thé five educators

sugggsted that two mere goal statements should be-added to the
instrument in order to cover several traditional goals which had been

overlooked by the researcher in‘the original list. As a result} the

4
. . v



goals of “'developing respect for laws and democratic principles' and
“acquiring skills and knowledge necessary to get a job' were added.
Several other suggested additions were judged by the researcher to be
covered already by statements in the instrument and were not acted upon
as a result. In general, however, the skill and goal statements in the
instrument appeared to reflect the situation-specific requirements for

a local needs assessment .

~

Adults in the sample communily. One suggestion for a chonge in

the instrument's <ontent came from an adult in the community with no
children in secondary school at the time of the study, As a result,
"social' skills was added to the list of skill statements in t!

instrument.

~

Supetiﬁtéﬁdéﬁp, The ﬁupérinréﬁdéﬂr\ﬁotéd the duplication of,

wping a

and

3
N
il
&
ot
Wi

devel ense of

~
v

values'' goal statements. He accepted the rationale for this

duplication and had no further change t.

N

Lo sugge

Vi

Board of School Trustees. Upon the recommendation of the

Superintendent of Schools, the School Board in the sample community
approved the: study and -instrument with no suggestions for changes.

After the validation process vias complete, a final draft of the

instrument was prepared. A copy of the instrument is contained in*

Appendix B,

Post~administration ValiditY of v
the Instrument '
[ )

The data obtained from the instrument when it was adminfsﬁered

in the sample community of Armstrong, British Columbia, appeared to

P N



support

both the content and construct validity

- b

of the instrument.

Content validity, %(mwucnta made by respondents on the
ontent valloil Y

instrument suqgyested that the
of skill and goal statements for (he

additions sugqgested appeared (o

subjectively analysed by the researcher

respondents indicated any concern that (he

restrictive o inappropriate,  One

o6 great a deqgree of generalization and the other

should have been a cateqory for
concluded, however, that the

of corftent validity in terms ﬁ(rbﬁth

Construct validity, £ xpected

secondary variable sub-groupings were

re-stuly expectatio

validity.

Post-administratfon Reliabilit
the Instrument

y of

fepresent

instrument appeared (o poacss some

Ptems covered a reasagnabl y complete range

sample community . None of the

1Mportant oversights when
w

sl

()nly twor of ‘Lh(- 159

response scale was
respondent felt the scale called for
stated that ther e
“"eduldn't care less', It was

items and scale.

differences between prima:ry and

(;

It was hypothesized that, if the instrument were reliable, the

obtained data on the goals of

personal actions' and

be similar.

4

As indicated in Table 1,

the ideal importance of_both goal statements was 3.62.

"developing a code of behaviorsto quide

"developing a sense:of morals and values' should

the total sample's mean score for’

Sub-group mean
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score differences between the two statements were .07 for Students, .08
for Teachers, .03 for Parents and .0/ for Other Adults.

Theretfore, it was concluded that the instrument possessced some
\
degree of reliability.

On the gquestion of actual achievement of these (wo goal

statements, Che l()l( al sample's mean score was 1,92 for both statements.
Sub-group mean score differences between the two statements were 08 for
Students, .08 for Teachers, .14 for Parents and .13 for Other Adults .
Table 1
Comparison of Mean Scores for Total Sample and Community

Sub-groups on Goals of Developing a Code of Behavior
and Developing a Sense of Morals and Values

-

IDEAL IMPORTANCE ACTUAL ACHIEVEMENT
A S T
— [ £ < i A — [V £ o [ER
L) Rl o 'Y o — [1+] O w L) L —
s ) 1] L. L 0o s o] © 1 £ D
O A U © PS I o] . O 4 L ® s O
[ v . Q. O << — o - a O <L
|y ; - — _ — - — -
Code of x .
Behavior 3.62 3,13 3.79 3.84 3,83 1.92 2.11 2.05 1.76 1.6]
Sense of ’
Morals and | 3.62 3.20 3.71 3.87 3.80 1.92 2,19 1.97 1.62 1.74
Values ) .
4 111 RESEARCH PROCEDURES

0

Permission to Conduct Research

Permission was given by the Board of School Trustees for British
Columbia School District #21, Armstrong, British Columbia, to assist

the researcher in conducting research for thesis purposes. Al though

the Board gave its public_appréval of the project, the Board was under
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no obligation, financial or otherwise, due 1O this action.

=

Selection of Sample Respondents
A total sample of 200 consisting of fifty respondents each from
communi ty sub-groups of secondary Students, Teachers, Parents and Other

’. .
Adults who had no children enrolled in the secondary school was planned,

The total sample was expanded to 203 respondents when it was discovered
r

that there were fifty-three tcachers op staff in the distiict. ¢
, ¢

Student sub~group. The Student sub~group represented slightly
more than ten percent of the 472 studengs enrolled in Grades 8 - 12.
On the basis of sex baldnces and upltéflaté hpmer oom class lists, a
stratified-random sample of fifty secondary students was selected.

T ;

Teacher sub-group. The Teacher sub-group represented the total

population of fifty~three teachers and administrators in the community.

&

(g

Parent sub~group. The Parent sub-group was the parents of (the
fifty secondary students selected for the study, ¢Etither parent was

asked to respond but they were dljowed to respond as a unit if they

desired to do so.
VAR

~Other Adult sub-group. Controls were implemented to ensure that

-

Other Adult sub-group respondents had no direct contact with the
secondary school either as teachers or parents of secondary school
students. A raﬁdom sample of fifty names was drawn from the 1972
Federal Voters' Lists. Names of either teachers or parents of S
éeCOndaFy school students were dropped and additional selections were
made for the needed replacements until a sample of fifty respondents

[

was selected.
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Covering Lletter and the Qué% ttonnaire

ATl respondents received the same questionnaire and covering

letter. In a personally addressed covering letter, respondents were
informed of (1) the purpose of the study, (2) the respondents in the
study, (3) the contents of the questionnaire, (4) what would happen
with the results, (5) how the completed questionnaires were (o be

returned, and (6) the date by which questionnaires should be returned.

A copy of dhe covering letter is contained in Appendix A.

Data Collection

Data collection began during the last week of February, so as to

coincide with Education Week in British Columbia, and continued until
N

April 6, 1973. Time restrictions upon the study necessitated the April

»

6th deadline.

Student data collection. With the assistance of the secondary

schootprincipal, selected students were notified and informed of the

"purpose of the study, The Students were given the option to participate

and all chose to do so. During school time, the Students, who were
divided into two.groups for reasons of space and convenience, came to a
room in the schooJ where they were briefed on the purpose of the s tudy
arld what they Qere being asked té do. 'Students comp;eted the
questionnaire and refurned them to the researcher! Some students in
the second group'}equired longer to compfete the questionnaire than

expected and had to leave in order to catch the school bus. As a

.

/

nesult, n:ne students returned their questlonnalres to the@school offlce
on the fo]low:ng mOrnlng where they were picked up by the researcher.

One of the selected students was absent due to a prolonged 1]Iness t:Xe)

A
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his questionnaire was mailed to him along with a stamped, addressed

envelope to facilitate its return upon completion.

Teacher data collection, Teachers in each of the three schools

received a copy of the covering letter and the questionnaire, addressed

to each personally, in their staffroom mail boxes. Ffach teacher was

asked to combkete his questionnaire and return it, within four days, to N
the principal from whom alllcumple(ed quc?tionnaircs would be picked up

by the researcher. The two elementary school priocipals called spegcial
staff meetings so that the purpose of the study could be explained by

the researcher and any questions could be answered. All three

principals were highly cooperétive in encouraging their staff members to

complete their questionnaires and return them by the de%%line,
/

Parent data collection. The secondary students cooperated by

taking home, to their parents, an envelope which contained (1) a copy of
the covering letter, (2) a copy of the questhnnaire, and (3) a stamped,
addressed envelope in which to réturn the completed questionnaire. The’
material was addressed to both parents with instructions }hat ei ther
parenf‘couid complete the questionnaire or, if they chosé, both could

respond as a unit. In the cases of single parent families or gquardians, -

- B
care was taken to address the envelope appropriately.

Other Adult data collettion. The Other Adult sub-group received,

by mail,. (1) a copy of the cdvering lett;}, (2) a copy of the L
. o . {
questionnaire and (3) a stamped, addressed envelope in which to return

the completed questionnaire. |

L3

- The local newspaper. editor placed an item in the paper, during

the week of February 25 to March 3, 1973 when the researcher was on

- L}

“
. - ’ -
4. . »
. Lo “
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location, explaining the purpose of the study, giving the phone number
at which the researcher could be reached in the event of questions and

encouraging respondents to complete and return their questionnaires .

Data Treatment ’
g RS

Upon their return, data from the questionnaires were coded onto

i

computer cards for analysis. The NONPOL program was employed to

calculate frequency and percentage distributions as well as mean scores
.8
for the total sample and the four primary variables (community sub-

~

groups) on (1) ideal importance, and (2) actual athievement‘of each of

the ten skill and nineteen goal statements.

A Datran statement routine was written and employed to

2 ~

calculate, for each respondent og ecach item, a discrepancy score (DS)

which was the differente betweep ideal importgnce and actual .
achieﬁ%menrfscorES on each item.
- Another Datran statement routine was written and used to create

i

‘ rank orders of (1) skill, and (2) goal statements on the basis of the

‘total sample's mean scores for (1) ideal importance, (2) actual

achievement, and (3) discrepancy score. .

I3

The Scheffé Multiple Comparison of Means Test’, coﬁﬁafned in the’

-

ANOVA10 program, was employed tqQ ascertain if mean score differences
Q s o " s

, .
between primary and sesondary variable sub-groupings were significant.

-

The Scheff€& Test NS% selected because a relatively rigorous testing \\\\

procedure was desired in order to ensure that any significant
¢

dlffeténées obtained bétwakn sub-grobp mean scores would be defensible

differences. According.to Ferguson (1971:271), "The Scheff€ procedure

is more rigorous than other prOCedure§ and will lead to fewer

siénificant results'". For the purpose of thevstqdy, the Schgffé'



Multiple Comparison of Means Test was judged 1o be appropriote and

covalid.
Bl

Scheffé tests were run on the meam scores of primary varia

hl(‘

groups for both (1) ideal fpor tance,  and (7) actual schiievement on each

{

of the ten skill gnd nincteen goal statements., A short series of

Datran

statements were incorporated into the preparcd ANOVALO program to cope

with different nunbers respondiog to cach item.  Scheffe fests were

/

also run on the basis of mean discrepapcy scores for each item using
Do Upans AT

both primary and secondary. variable groupings. The purpose of the

"

Scheffé test in each instance was 10 analys« the variance and dete

@ A

r -

if any significant differences between -sub-qroup mean <cores bere

obtained,

SUMMARY *

1
[y

>¢spﬁndéﬁts, composed of four community subrgroups was selecte

Parents and Other Adults who had po

>

secondary Students, ‘Teachers

children enrolled in'the secondary school at the time of the study

questionnaire w;% administered in the community of Armstrong, Brit

ruine

. The

ish

Columbia, starting in the last week of February and continuing until

April 6, 1973. The data were®treated as follows: (1) frequency and

U’
I

percentage distributions as well as mean scores for the total sample

and the four primary variables on the gquestions of ideal importance jand

s

actual achievement were caléulated,r(Z) a discrepancy score was

calculated for each individual by subtracting his actual achievement

W
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. . . ' . - . -
hiv ideal dmportance scores which, according to Kaufman {1968:13),
nead on

from
is a numerical indicator of the extent of the educational the
to which the discrepancy score celates, (3) rank orders were created
—
\

item
ictual achievement, . and

(h) f,r,,,g#,,;,,mAL; ovement

for both wkidl and gool statements on the ba@is of total sanple mean

scores for (a) ideal importance
(c) discrepancy scores, and (h) analy<i< of vatiance tests using the

Scheffe procedure were run on primary variable pyb-group mean scores for
)
(a) ideal importaonce, (b) actual achievement, ‘if')(‘((i) dincrepancy

variables in order to determine if any of the differences obtained

scores and on discrepancy scores of sub-groupings by the seven secondar
BCOTES dERerepancy scores o Y Y

between primary and secondary variable sub-groups were stgnificant.



Chapter 4

DATA PRESENTATION AND ANALYSIS

Introduction
Foduction .

For the purpose of the study, two levels o data analysis were
performed,  First, the data were examined in terms of the primary

the four communily sub-groups: Students, Teachers, Parents

\

variable,

and Other Adults. Second, the data were examined in terms of sub-
gfoupiﬁqa'nccoraing to seven sccondary variables, This chapter COﬁ(éinﬁ
(1) the description of the population, (21 rank orders of both skill and
goal statements on the basis of total sample mean scores for (a) ideal

wres,  and

importance, (b) actual achievement, and (c) discrepancy sq

(3) results of Schaffé tests for significant differences between

community sub-group mean f the ten skill and nineteen
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goal slatements,
RESPONSE TO QUESTIONNAIRE

&

ample population's response to the

I

Table 2 represents the

questionnaire, O0f the 203 respondents in the original sample, 159 or

&

78.9% completed and returpéd their questionnaires in usable form by

the April 6, 1973 /deadline. With regard to the four community suff-

»

groups, 92.0% of the Students, 73.6% of the Teachers, 76.0% of the

Parents and 72.0% of the Other Adults returned usable questionnaires,
POPULATION DESCRIPTION . o

-Respond/nts were asked to describe themselves by completin

Y N -
\

N ,
52 | . :



Fable 2

Response to QUP%(EUHHJ;IU_

Number in the v Nomber of Usable Percentage of
Original Sample, Respontes Returned Unable Rewponses
T T T ) - N T — == — == = - e — _
Students 5() L6 92 0
Teachers 3 39 736
Parents 50 18 76.0
Other Adults .50 36 72.0
Total 703 159 78 .9

**% Total teaching staff

) : #
eight items at the beginning of the questionnaire. ltems one through six

asked for objective information regarding (1) sub=group membership,

type, and (6) highest level of education achieved. Items seven and
eight asked for subjective information regarding (1) perception of

educational preparation for present situation, and (2) perception of

I3

awareness of what schools and education are attlempting to do,

A

Age of Respondents -

Table 3 contains the frequency response of the four community
sub-groups by age category. Students’ were aimost evenly divided between
fhe 10 ~ 14 and 15 - 19 years age categories, however the majority in
the 10 - 14 years age category would ;>obabiy be 13 or 14 years old

because these students were drawn from GPades 8 and 9. The largest



number of responding Teachers, 17 or 45.9%, fell into the 20 - 29 years
age category. The lorgest number <)§ Parents, 20 or®*52.67, were in the
O - 49 years oge category.  0f the Other Adults, 22 or 62,87 were aqed

50 years or older,  Three of the 159 total respondents gave no

]

v
indication of their age.

Table 3

Age Cateqgories of Respondents

Age 10-14 15-19 20-29 30-39 A0-49 50-59 60-69 70 & Up
Students 21 25 - - - - - -
Teachers - - 17 8 9 3 - -
Parents - - - 6 290 9 3 -
Other /\du](’*’; = - 1 6 6 15 5 Z
—1:_-9*7 — ——— ——h ——— _— — - - - S —_—

L B ] o N ) )
Total 21 25 187 20 35 27 ¢ 8 4

Sex of Respondents

Table 4 indicates the distribution of sample respondents'by sex
and sub-group. Students were almost evenly divided between males and
fé%alés with 4. 4% more males responding. 6? the Teacher sgb-gr@up,

56 4% of those responding were males while 43.6% were fgmalgs‘ In the
Parent sub-group, 36.8% of respondents we}e male while 63.2% wg;é
female. 1in the Other Adult sub-group, 55.5% of the resp?nAehts-were

males while h4.5% were females. ’\Jith regard to the 159 respondents, .

however, there was an even balance between males and females.
f A

3
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Table h o
Respondents by Sex A
N = 159
N i ks .
Male Femal
f 4 f 4
Students 24 52.2 272 L7 .8
’Tra(herﬁ 27 564 t7 L3 .6
Parents | 14 36.8 24 63.2 .
Other Adulis 20 55.5 ’ 16 Ly, 5
Total 80 50.3 79 k9.7
- _, B o o b -

Studen{s by Grade and Sex

Table 5 presents the distribution of Students by grade and sex.

The sex balonce of respondenls wﬁ%ziﬁjfﬁﬁiﬁiiély that of the total school

[an]
N

popgilation, The number of respondents by grade was approximately |1

of the enrollment in each grade, O0f the original sub-group sample o

-

turncd questionnaires in usable form,

50, 46 or 92.07 r

[e']

Teachers by School

’ Table{s indicates the number of teachers wh ed by school.

0f the 53 teachers on staff in the district, 39 or 73 .6%%¥0ompleted and
returned questionnaires in usable form by the deadline. A 100% return

rate occurred in the case of the two elementary schools but only b6 .1%

of the secondary school teachers returned completed questionnaires.
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Table §

Students by Grade and Sex

N = L6
Gr. 8 Gr. 9 G 10 Gr. 11 By 12 Total
Male 6 6 5 5 3 24
Female 5 5 ¢ 5 : 3 3 22
Total 1 ) o 8 6 L6 .
Table 6
Teacher Response by School *
N = 39
School Total Staff Responses Percantage
Armstrong Fﬁémﬁntafy 16 : 16 100 .
Len Wood Elementary [N : (B 100,
. . ’
Armstrong Secondary - 26 12 7 L6 .1 -

Total Teacher Response 53 39 73.6 "

Ratepqyers and Non- ratLaners and
Ratepayers kaPrOpcrty

Location

Table 7 contains a breakdown of adult respondents 5y ratepayer

Yy

and non-ratepayer status as well as ratepayers by the location of” their
property. Of the 112 adults responding to this item, 87 or 77.7% were

ratepayérs while 25 or 22.3% were non-ratepaYers. 0f. the 87 ratepayers,
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-

34 or 39.1% were ratepayers in the City of Armstrong, 36 or 41.37 were
ratepayers in the Municipality of Spallumcheen, 7 or 8,17 owned property

in both and 8 or 11.5% were ratepayers elsewhere in British Colunbia.

Table 7

Adults by Ratepayers and Non-ratepayers and
Ratepayers by Location of Property

N= 112
Ratepayer Ratepayers by lLocation ;
No Yes City . Municip. Both Elsewhere
Teachers f 19 20 6 9 - 5
Parents f 2 36 9 20 5 2
Other Adults f b 31 19 7 2 3
, f 25 87 34 36 7 10
Total 3 22.3 77.7 | 391 b3 8.1 s

Adults by Type of Occupation or
‘Employment

Table 8 presents a breakdown of adult respondents by sub~group

and by type of occupation or employment. The majority of the 111

; ;dults who responded to thi€lﬁuestion, 52.2%, were ‘'working for salary
or wages'. When the Téachersiwere excluded, however, 29 of the
remaining adults were 'self*émployed', 21 were 'working }or salary or

"‘wages' and 22 were classified as 'other' which included those who were
9 t

retired, housewives and,so on.

Adults by Educational Record

‘ Table 9 presents- a distribution of all adult respondents by
[ | -

' sub-group and highest—level—of-education~achieveJ category. . The



Table 8

Adults by Present Occupation or tmployment Type

N = 111
Self Employed Working for Salary Other#
or Wages

f z f 4 f z
Teachers 7 - - 37 94 .9 .2 5.1
Parent s¥ 16 Ly 2 8 21.3 13 35.1

- _ 2 - ] -
Other A,ﬁts 13 37.1 13 37. 9 25.7
Total 29 26.1 58 52.2 24 21.7

A% Student teachers, housewives, retired persons

Educational Record of Adult Respondents by
Highest Level Completed

N = 105 °

Gr.l-4 Gr.5-8 Gr.9-12 | 1-2 Yrs.]Degree or|- Two
‘ Post~Sec.]| Digloma” {|Degrees

f % f 2 f % f % f 2 f %

Téachers - - - - - - 3 . 7-9 28 73.7 7 18.4
parents 127 5 108123 62.21 3 - 8.1]1 5 13.5 |1 2.7

‘Other Adults|. 1 3.4 {1 3.4{11 37.9| 6 20.7 |10 34.5 ] 1 3.4

Total |2 1.9]s5 &.8|34 32.4)12 11.4{43 bo.9|9 8.6

Teachers weighted the sample toward the upper end of the scale. When

the Teachers were excluded, however, 81.1% of the Parents and Other

' 4



Adults had ochicved g senior secondary level of education or better . Only
’ -
6.7% of the Parents and Other Adults had less than o Grade 8 education

while 272.8% had experienced some post-sccondary educalion,

Adults bj Perception of Fducational

Preparation for Prescut Situion

Table 10 presents a breakdown of a@l[ Tespondents by sub-
groups and by pt*t:(l'ritplinrl of educational preparation for their present
situations. Of the 111 respondents, /1 or 63,97 considered that they were
‘sufficiently educated'. O0Of the remainder, 18.9% of the total considered
that they were 'under éd;catéd‘, 16.2% considered that they were 'well

educated’ and only one individual considercd herself 'overly educated'.

Table 10

Adult Perception of fducational Preparation
Ly

for PréséﬁF Situation
}
| N =] 111
|
Under Sufficiently- Well Oyériy
’ Educated Educated fducated Educated
f % f % f % f %
Teachers "7 17.9 24 61.5' 8 20.5 - -
Parents 11 28.9 23 60.5 4 10.5 - -
Other Adults 3, 8.8 24 70.6 6 17.6 1 2.9
Total , ‘ ‘21 18.9 71 63.9 18 16.2 [ .9

. 0

Although 28.9% of the Parents considered themselves to be 'under

Lt

» . , ‘
educated', only 17.9% of the Teachers and 8.8% of the Other Adults felt

they fell into the same category.. At the other end of the s¢ale, 20.5%

. AR ' -



of the Teachers and 17.67 of

the Other Adults considered themselves

educated' which compared to only 10.5%7 of the Parents.

All Respondents bxﬁPerCFﬂti(q)(J
Awarenecss of What

School and

EabcationlgF;>At(€nT[5nq f?rik{

. 60

'we l ]

Table 11 prcrﬁdes a breakdown of ail respondents by sub-group,

and by their awareness of what schools and education are attempting to

do.

thought they had a 'fairly good idea' o

0f the 158 respondents to this question,

f what

55.7% indicated that they

schools and education are

attempting to do. Only 8.8% of the total sample considered that. they

were ‘'fully aware' while 20,97 indicated that they perceived they were

'more aware than most', S

¢

There were nine Parents and nine Students who classified

themselves as

19.6% of Students.

‘don't really know' which represented 23.7% of Parents and

Table 1] -
Respondents' Awaréﬁeii of what Schools and i
Education are Attempting to Do -
N = 158
Don't Really Fairly Good Know More Fully Aware
’ Know ldea Than Most
| | f % . f % f % f %
Students 9 19.6 29 63.0 L ) 8.7 4 ~ 8.7.
Teachers - - 17 by.7 |15 39.5 | & 15.2
Parents ' 9 23.7 | 22 57.9 | 5 13.2 |2 15.3
Other Adults 5 13.9 [ 20 556 [ 9 250 | 2 5.6
Total 23 . 14.6 | 88 55.7 | 33 20.9 | 14 8.8



61
DATA ANALYSIS
-~
Data Analysis I}, relating to the four primary sub-groups- {Students,

Teachers, Parents and Other Adults) in the study, is divided into three

sections; (1) ideal importance of the ten skill and nineteen goal

statements, (2) actual achievement of the ten skill and nineteen goal

statements, and (3) discrepancy scores on the ten skill and nineteen goal

statements. In each section, the skill and goal statements are presenfed
in rank order, on the basis of mean scores for the total sample with sub-
= - = n - /

group mean scores for comparison. Some significant differences between
sub-group mean scores were obtained when the data were treated with the
Scheffé procedure. In each section, those items on which significant
differences between sub-group mean scores were obtained at the .05 level
or better are reported along with the obtained probabilities, *'p", to

three decimal places’

ldeal Importance of Skills

- The rank order of ski'lls, based on the ideal importance mean

scores for the total sample with communi ty sub-graﬂﬂ%&aiﬁ scores for .

comparison is presented in Table 12. In the rank order of ideal

imgcrtance of skills, the mean scores covered a range from 3.73 for
1 ' 3

~

. thinking zﬁ&lls to-2.59 for creafive skills. For the pdrposes of .

discussion, skills are grouped according to natural breaks in the spread

of mean scores for the total sample.

&

Group 1. The first t&% skills - thinking and listening - were

perceived by the total sample to have the hiéhesti?deal importance with

mean scores of 3.73 and 3.65 respectively.

ﬁroug 2. The next three skills --speaking, social and reading -

appeared to group within a mean score range of from 3.55 for speaking
4 o ~

I
.

>eo

e !
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Table 12
Rank Order of Skills by fdeal tmportance Mean

Scores for Total Sample with Sub-Gioup
Mean Scores for Comparison

Total Other

Skitls Sample Students Teachers Parents Adults
Thinking 1 3.73 3.52 3.87 3.7h 3.83
Listening 3.65 3.30 3.76 3.84 ©3.78
Speaking 3.565. 3.35 3.60 3.71 3.68
Social 3.52 3.2h 3_85 3.45 3.60
Reading | 3.46 315 345 * 3.68 3.66
Mathematics 3.21 3.06 3.00 345 3.37
Composition 3,12! 2,87 2.97 3.37 ©3.33
Physical 2.86 '3ill 2.68 . 2,81 2.76
Handwriting ) 2.72 2.69 % 2.38 2.%9 2.92
Creative 2.59 2.51 " - 2.79 | 2,h7,‘ ©t.2.56
to 3.46 for reading skills. E .

Group 3. Mathematics and composition skills ranked sixth and

seventh in order of ideal importance to the total sample with mean scores
of 3.21 and 3.12 respectively. The spread between the means of these two

skills indicated that they grouped loosely, at best.

Group L. The last three Skilis in order‘of ideal importance for

the total‘sampTe - physical, handwriting and creative - cover arfairly
a : ’ . . I*’
broad mean score range of from 2.86 for physical skills to 2.59 for

creative skills. In a sense, the last three skills stand as isolates
‘ ®

’ *

o , ‘
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from themselves as well as from t;1(~ remaining skills on the list.
o

The first tive skills on the rank order of tdeal importance f()rk
the total sample could be grouped faor Pvlnp()‘,(,“; of 1dentifying the skills
which have top priority for the total sample.

There appeared (0" be a relatively high level of consistency

across the sub-groups' rank orderi nyg of skills by i1deal impor tance,
— = I
A ) o \

The only differences occurred between the total sample and (1) Students
on physical and speaking skills, (2) Teachers on social and creative

skills, (3) Parents on listening, reading and handwriting skills, and

.(4) other Adults on speaking, reading and handwriting skills.

7

e )

tdeal Importance of Goal Statements 2
mpor il - 3

The rank ofder of goal statements, based on the ildeal importance

Kal

mean scores for the total sample with sub-group mean scores for

comparison, is presented in Table I§ In the rank order of ideal

importance, mean scores ranged From% .62 for "developing a sense of
JAMpor rance, g . ping

3 behavior: and ''developing

b - =4 = ﬂ‘i*’]li' i S G ~
moralg and_yalues] “developing a code g

P

Bt

respect for human ;nzerdependeﬁce and th

e}

rights of others'' to 2.66
for‘”devélodggg an understanding of cultural and historical heritage'.

For the purposes of discussion, goal statements are grouped on the basis

of natural breaks in the spread of mean scores on ideal importance for

the total sampTe.

Group 1. The goals of ''developing a sense of morals and values',
"developing a code of behavior to guide personal actions'' and ,
"developing a respect for human interdependence and the rights of others"

achieved a mean score of 3.62 on ideal importance for the total sample.
. LY

These three goals could belgrouped with ''developing the ability to cope

with change and the future' which had a mean score of 3757 on ideal

\

o
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inwuf’lum,v, Thewe foup goal statements were placed st the top of the
Pist by the total comple on the banio of ideal impor Laonce.
- P S SR
Group 7. The neat saven goal statements appeared (o group, an the

basis of sproead among mean woores on ideal importance foe (he tatal
[ ’ PR — = . e - -

sample, withion o ranage of from 348 for “developing respect for baves and

»
demoacratic principles to 3.29 for “developing the ability to cope with
l ! - f 7 |
emGtions and emotional  §oaaes'
4
(1('()1{{) 3. The next four goal tatemepte - "acquiring a Jife-lons

attitude tovard educotion aad Tearming', “developiog the-ability to
/

/

self~evaluate realiatically", Ydeveloping o ﬂ%‘.ﬁ of phy.ical \//vll*hvimq
through exercise and .’uitivwii".” and Ydeveloping a sense of being

. * . - ? - - ) P :
Canadian' - could be grauped within o mean ~core range of {rom 3,18 for

acquiring a life~long attitude toward educatien and learning' to 3.

(-

-
]

goal statements - Yacquiring recreatidnal

skills for leisure-time activity', "participating actively in community
1 ' i v

understahding

-~

,wzQ%in a mean score range of from 2787 f

e facgquiriong recreational

skiltls' to 2.66 for "déveloping an understanding of CUJiUfa];ﬁnd
i B '

historical heritage'. y

. 1] -
Thcrequpéaneg to -be less consistency aAcrosy sub~group

regarding the rank ordering of goals than was the Cé%? withaskills on

i
H "

ideal importance. .
4

Significant Differences Begucen Sub-
group tdesl Importance Mean Scores

. . . “ N : : : -
Differences among -community sub~group ‘mean scores on perceived
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ideol dmportance were obtatoed for cach of the ten okill and nincteen goal:

Glatements. T When the ditfercnces among mean wcores were treated with the

Schette Multiple Comparicon of Means Teat 1o aoalyse variance bowever
-

sigoiticont differences between wub-gioup mean wcores were obtained o
5
"

twar of the ten <RIl and two of the nincteen goal statement- . Only tho-e

items on which <ignificant Jifferences hetween sub-group mean Lcores were

t

obtaiocd at the 045 level o better Lire reported in Table [

Handwritiog <kille., Two <ignificant differences bhetween cub-
O . N B o e P I Tl r, I,
group meatt Acores on the ddeal importance woere obiained, There was b

significant differeace betweon the mean s<cores of the Teacher aod Parent

sub=groups {(p.~ .042) aAnd the Teacher and Other Adult asub-groups

{(p = .03h) at the (06 Jevel, In both cases, Teachers considerad the

than did the Parent and

cn hetween subi~qroup
ﬁtudrhi: Aand Other
Adult% (f = ,049) on the ideals importance werg obtained. In each case, R
Students Cﬁﬁﬂidéréd that C)m;ﬁﬁi[iﬂﬁ ﬁki]lirwﬁfé of less 3ﬂéai {mpoﬁ}aﬁii
thon did the ﬁﬁrﬁﬂt and Other Adult iuh%ﬁéﬁubj,,:; " ) .
Ability fO”Sé]f“Ovﬂluﬁl? ﬁéqjigiifjljjj One sighificant
difference was gbtained between sub-group mean gcwrﬁs;on the iﬂsﬁi
T y L ' ’ ’ Y » '
importance of this goal. The Student and Teacher sub-group méah scores

differcdfsignifipantly (p = .004) at the .01 level.. Stddents attached. .’

lesser ideal imporjance to the goal than did the Teachers.

i
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T‘v’!(‘,

and learoing,

and

Acquiting . Pife-long attitude tovard cducalion
A L e DA
botveon ub groun mean scotan of Stadent s
’
“l,’) (2 thc‘ i{f(“ll
T,
'd
~ubgroup attached
Adult

Saqgndficant
“Student

(p

The
Otlier

dif et onces
LOE7) and Stodenty and Other Adol (p
the Parent and

Parent.
Goal were Obibarined.

i

imf;u! Fance sl thije
tesser dden] fmportance to the aoal (han
sub-group
Actusl Achicvement of Shille

) J o 3

rank order of =bille, baqed on the actual achievement mean

3 Comparicoon

N
ual achicvement of

The
scores o the total somple with sub-=rroup mean scoores for
o

b presconted in Table 15, o the rotk order of
' Y
Fophysical <Fidde to 1.

2.38 Tor

For the purposes of diccuasion, skills arc qraouped
the

Ski}l;' mean scorés ranged {rem
“peaking kil ls
according 1o hr@akz,Aru:tw; ipf%nd of %ﬁaﬁ Core for tatal
Fﬁ(y?;i; Physical iTiiJii with an 7 i
:f‘? 38, ﬁrvfﬁr;d rﬁ_bi ;’U]ﬁlﬁ; as the ﬁ | f
achicved at a nEOre lian iy ol
5, compos)ition,
o .
range

kills - mﬁthﬁmfilt,
3 MeAn SCore 1
Ld E \

group tﬁﬁ?&hir within a

ial - appeared to
ematics to 2.2] for social skills.
Creat jve and H)inkfng skills ranked sixth and sev®ith .

Vi
a
1
>
i
]

-

sample with meah scords

of from
S, in ora:r of actual nchiévj%eni for, the total
. 2.09 and 2.07 respectively. | . ' 7 '
) o 7 G;OPE h, The last Lhréélskills - }istenipg, hsndwr{tingv | i‘
- Spééking - grouped at the bottomiof the list wFth'%éaﬁ 5COres on aCtuaf
saﬁplé of 1.95 for iisteﬁiﬁgsand 1193 fofiboth

)
achievement for the total
haﬁdwfféiﬂg'and ?peak?ng skills® .

NA

5 R

’
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r

Idhl(' ]‘;

ﬂdﬂk Order ot Shitla by Adtoal A(hivvvm;ul Mean )
Scores for Totsl Somple with Sab qroup
Mean Scoren h»{ Coriipan i <on 5§‘
Ho- 168 |
ot ‘ Other
Skl Sample Student s, Teochers Parcots ~ Adults
Pliy<ical Z.3%8 2.70 2.17 7.36 2.16
Mathematics .’7.:?"} 2.61 7.726 7. 1h 7.03
Cbmpﬁﬁitiwn 2.24 Z.59 7.27 2.1 1.85
ikﬁﬂdiﬁq _—t 72.72 7 .h5 2.27 2. 1h 1,9;
Social 2.21 7.78 2.4 ZE?G 72.17
Creative 2.09 ‘ 2.13 2.703 2007 1.03
Thinking L ?‘67 | 22?3 . ZEFS 5308 2.07
Listening IH%\) ~ 700 2.09 b.77 .69
Hﬁﬁgﬁfitiﬁﬁ ?ii;ﬁj b ?STC i 7,@6'2 1,76 1,61
R e . .
Speaking 193 n .65 2.05 “r'2,03 193 |

Aétuﬂl'AChiFvﬁant of Goal Statements
R e e e A

The rank order of goal statements, based on the agtyd

udl achjevement

mean scores for the total sample with subsgrodp mean scores for

N

comparison, .is presented in Table 16, in the fank order of iﬁﬁ'

'S}ptomcnts on actual aChi?VCﬂyﬂf,‘th mean scores spread over a range of
N - - i A A .

n B AR

\ 1 - . L.,
2.33 for “developing a sense &f, physical well-being through éxercise and

”

activities'" to 1:78 for "developing thé‘qbility to cope with emotions and

emotional issues''. There‘WerelfeW‘c!eanjcut, natural breaking points in
' : . \'(r“h.\) . . Vo ..
the spread of mean scores but, for purpose of di&cussioh, the dJoal

- . -

B
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slatements are grouped according to the tu((-.:k*, whitch Jdid occur in the

range of mean wiores for the total somple.

(‘”“’j' |_ ”H" (;(h)] of "(1"v"ll)})inq PR RS R R & ot phy‘.i(.:l ue'|]"f>l~in(;

N

through crercine ond activil Pt oblataed 4 mean coce of 2033 on g tual

1

the total ~omple | which <uggeted a olight inelation {rom
&

ad hi(-v’r‘mf‘rlf fu

i

thae next UIUUK') of goal- bhawed on the wpread Of me-an Lcoren,
Cl()llp 7. The goals of “developing an understaondiog of coltural
and historical heritage', Ydeveloping o capacity for cur fos ity and

queast foning'', "acquiting kil 1~ and Faowledge necensary o get a jobt
and “acquiring recreational skitls for leinure-time use' appeared to

. . .
group, according ta nstural breaks in the range of mean <cores on

&
L

. wilthin a mean ~core range of - from 2.27 for
“developing ond understanding of cultural and historical heritage' 1o
2 17 for "acquiring recreational skilla for l&jsure-time use',
= N l s . . 7 & rf
The next four gonals - Yparticipating actively in
— = i i LI 3 - — = - = - E, 7 e PR il
community life'" Macquiring mew <kills and kpowlcdge when negecsary’,
; E )
. " SN
i doisandlme i ma = & arie o PN D N N & (R ;j,’ — - AL R %
Hdeveloping a sense . of being Canddian” and Y“develdoping a realistic
- s
concern for the envirobment' = appeared to group within a mean score

4 ipating actively ip commupity Tife!

i ' i

f‘lﬁii A ) o

ar’gﬂj}(ﬁ@ﬂegqé whenever necesgary’’ to 2.07 for
-

’ " 4 "’”2 j:l';

and "'acquiring

o i F
- Lo ¥ N . "
“developing a realistic contern Pofﬁthe environment''.
E i o . i ! .
‘ & R : ' .

’ - b} o

Group h. The next é¢ight goal statements appeared to group,
. i e . 4 i - P "
according to natural breaks in"the mean, score rgnge on actual

achievement for the total sample, withinra‘fande of from 2,00 for both

. A N ‘ s
"developing rdspect for human interdependence 4nd the fights of others' -

- ¢ »

and hdevel@ping aestheticlappreciatioﬁh to .92 for bOth.hdeVEIOPi”S a

(-

sense of morals and values' and 'developing a code of behavior to guide

- s '

o,



sceore spread for this

: o
personal aclions

Group 5. The Tost two qoal statements on the rank order ot
actual achicvement for the total mple were Cdevetoping and practic im/;
T I «*

a ponitive attitude Lot d Lite™ and "developing the ability to cope with

of V.85 and 1,78 °

cmotlional Towues' with mean wonres,

cmotions and E

3

T lates, oven

Tov g ~ense  the 1ot two goal <talements are . ,

copectively .

from themelven  boecause thepe was a 07 difference Letween theit mean

seores on ac lual 'x('PVivvt""?'wnt Mtel wan o relatively large gap in the mean

-

rank ordering
th

3] "

‘lqnlflmmt Dif{fe rence
(;l(;Up /\( I\ual /««Illr v::wn!

A

scares on percetved

Differences among o mmuni ty sub-groups mean

ohtained on each qf the ten skill and nineteen

wore treated

by the Sehief ¢ Multiple Comparicon aof

i

Composition skills. Significant differences werg obtained betwee
SOMpos ! el , A rere
the acitua] achievemenl mean scares af*Students and Parents (D = .028) ¢
. 7;) i ’ . B . 17' .
and Students and Other Adults (p. = .001) » 1n each case,” the Student sub~
\ " . . L)
group considered the actual achievement of composition skills to be
. , L : S
greater than did either of the 'Parent or Other Adul t sub-groups.,
N 0y & N ‘ - ’
. N ) :
. Phjjlcal ‘%kt]ls..‘ One significant difference between sub-group
s e B '
0 .
mean scor’es pn- actua] achievement was obtamfd The “di fference Between
. ) ) N

3
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subi=group means Gicurfed between Students and feachers {(p -~ .024%), The

Student sub-groun considered that physical =hitls were heing achieved ot oo

‘

. s .
higheo Tevel than gid the Tea®er oub group .

and vy baeee Thee Student and Parent

[)vvt‘luyir‘u; o oseense of marale

.- S

sub-group mean -.((;r:-'i o Lhe actual achicvement ol thisogoal diffeced

I
signiticantly {(p - .030). Students perceived the goal was béing actuoally

achieved at a higher Jevel than didg the Parent mub-group.
b : - e

Acquiring o sen<e of physical we f1-beina., There was a <ignificnnt
cquiring o wense of pay e tedl o . 9

mean sceares of the Studentg and
-

difference. between the actoal
Lo TTTmm T T »”

Teacher sub-groups (p = .030) on this aoal. ~The Studént sub-group

indicated a higher deqgree of perceived achievement fon this goal than did
. &

* ’

the Teacher sub-group
i
- i N
i Aégyiriﬁﬁ a life-long attitude toward cdBcation and learning. A
_— B —————— — - — e — - - U — e — <
stgnificant difference between actunl achjsvenment mean s<ores wasn
atiidatl 3 ent e

brained on:this goal. The Student hnd Teacher sub-qr&up thenn 4coren
) ! Tup .

<

differed significantly (p = .034) on the degrec of actual achievement of

- this goal. Students considerad the goal was being actually achicved ot

a higher level than did the Teacher sub-group \

. L ' ¥
Discrepancy Sgore. (DS} ' 4

' The dislzfre,anc‘y‘::;gv_r’e‘ is the result of subtracting the d;tua!
aqhievngﬁt score from the ideal importance score. Reforred to”in the '

VN%éxt from this point as DS, the discrepanqgy score is a maigyremént of
educational neAd accérdinq to Kaufmén (1?68:13),\ The greater tHe DS,
thé;éreater thaged;ca(icéal need is iik@ly'to be. e
' : | . - Lo
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Rank Order of Skill- by Dincrepancy
(“‘w—"‘A' honta . T ¥
oLore ‘ ~

The rank order of okilly, based on the mean D9 of the total wample
. ’ f

wilh the mean 09 of <ub-qgroups for comparivon, 4 presented in Table 18,
- &

- M'J‘ -
In the rank ordes of <killa, baséd on mean AL):)“' for the total sample, the
&

mean DS cncompassed A cange of fram 170 for listenting skibls to 49 for
physical <hille . btor the purpones of dincunnion, skills are grouped

according to natural breaks in the wpread of the mean DS, n
» *

G”’“,P . The tirst three skills - Tistemrming, thinking and

speaking - nppefa red to group within a meart DS range of from 1,70 for
: - - R
Vistening to 1.61 for speaking skills,  According to the Kaufman rationale \
for discrepancy s scores, these ?hro(? skills were perceived by Ihfggv(('?la]
. : 3

sample as being the primary educational needs,

B

. - _ . . | i e ,
Group 7. T?‘ next two skills - social and fre ~adi nq - grouped with
2 L . !

¥,
mean D5 of 1.32 and 1.25 respectively.  Theogap in ’u > range between
# _ ) . ) oy !

Gfﬁl’{{)ﬁ d and 2 suggests these skills may be -’iééﬁ'nd;hr’y cducational needs,

composition "and handwriting rrxnk;’*d sIxth

Thi ’ﬁ]é‘ﬁﬁ;i pooe

]
]
fw]
L0
-
=
l
—
-y
o
—_
o]
—_
o
R
ot
3
o
—
Is']

through eiqghth-on the basis of mean’

, ;

DS range was from .91 for mathematics te .78 for handwriting, / . o
s o N «

Group A, The last two ikiilszon.the mea

'

total sample - creative and phys,icéi - grouped,‘w,_'—g

.49 respectively. Thérraticnaie for diécrepanﬁf\ ges %u% ests that

these two skills are the ones which require’ the lepst add/%iona} o / f

attention or emphas is- . . ’ ”ﬁ} : /

Rank Order of Goal Staremenrs by _ i
D:screpancy Scores , : | Ty ‘ ‘ | c:

The tahk ordqr of goal statements, based on the mean DS. for the’

total sample with sub-group" mean DS fon comparison, f$ presented in B i

N oy . . 11 ) \
[ ‘ . o



B T Table l&

Rank Ordgr of Skills by Mean Discrepancy Scores

for Total Sample with the Sub-group .
} . Mean Scores for Comparison .
N = K)8
~ o , .
Total 5 Othea

“SKills Sample Studen s Teachers Parents Adaltes
— N A D _ S
Listening 7 1.70 1.729 171 2.09 1.89
Thinking 1.66 1.30 2.0% 1,64 1.79

o "
Speaking 1.61 : .50 1.53 1. 91 1.53
Social 132 96 1.7k 117 1.29
Reading : 1,25 7? .20 1.58 1.69
* % .
Mashematics .91 | i . he STV 1.37 1.30
Composition 8771 27, 77 . 1.25 AN O T+
, ‘) 7 " o ) :

Handwriling .78 V52 L3101 C1,05 1,25

o r ' o : ,
Creative . .50 , 36 .80 34 .52
Physical ! K49 b " 53 by .58
Tabtle ﬁ§i :Iﬁ the rank order of goal statements based on mean DS, the

-

@]

mean scores covered a faﬂée of from 1,70 for '‘developing a sense
s

mérals and value%xrto .38 for ?develbping an ynderSFanding of cultural

and historical heﬁitagé“. For the purposes Qf discussion, goal statements
are grouped:apcord}ng to nafural'breékssin the spread of *‘mean DS fon‘ihe
togai sample.»l o -

, , SN
Group 1. The first two goal statements - ''developing a sense of

morals and values" and;”devélopiﬁg"a code of behavior to guide personal
actions' - appeared t&&grOUp togeihé% with mean DS of 1.70 and 1.69
* o S S L

, A
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respectively for the total sampie.

Group 2. The next three goals - "developing the ability to cope

. ) . e ) )
with change and the fifture', “developing respect for human l‘.grdependen(
and the rights of others" and "developing and practicing a positive "

attitude toward Tife' = appeaced to group within a mean DS ange of

-3 ' .
from-1.62 for "develuping . the ability - to cope with change and the future
~ .

to 1.58 for “dbgeluping{;nd'prnctivinq a positive attitude tgwagﬁ Jife™.

, <o
Lioup 2.0 "Developing respect for lows 20 S<lesmocrgtic principles'
skl NN 7 p o,
) » @
and “"developing the ability to cope with emotions and emotional issues'
4 )

appearad to grouﬁ with -mean DS of 1.49 and .48 respectively,

“developing a realistic concern for the

Group’h_ The goal of
environment' appeared to be isclated from the goals above and below in

the rank order with a mean DS of 1,38,
@
‘Group 5. - The next four goal statements - "acquiring new skills

and knowledge whenever necessary'', "acquiring skills and knowledge

:hecegsary to get_a job', 'acquiring a life-long attitude toward
: educatioévaqd {éarning“ aﬁd “develoeing Erfij#ﬁliry to se]f—evafuate
realisticallyh - abpeared to group within a mean DS range of from 1.26
fér‘gécquiff;g new skitls and k%@wledge whenever necessary'' to 1.16 for
“devefoping the ability to Selfievaluate realistically".
Group 6. The next two goals - ''developing the cabacity for:
cur}osity and questioning'' and ''developing a sense of beﬁng Canadian”;—
'Qréaped,loose]y with 6ean DS of 1,07 and 198 respectively.

Group 7. The néxt five goal statemepts - ''developing a sense of
aroup / 9 4

physicai‘wel]-béing through exercise -and activities', 'participating

o

;iva;tive)y‘ih community life', ''developing aesthetic appreciation'' and

"acquiring ‘recreational skills for leisure-time use' ~ grouped within
. f . ‘ I & . : i .
P EAY

C R
¢ ¢.r@
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a m€an DS range of from 77 for, "developing s sense of phy*} ical well- . - ’
- bl * - N § - #
. y ’ . Co ' ,' H " ! 5
. . P S
being through exercise and activities' to .70 for "acqui rlnq o T
& ’ B R l = .
recreational skills for leisure=time. use't. ' ,* o i,
. r : - B & ! ;
3 P Y ’ B R i : PR
"Group 8. The goal of "developing an understgnding of cultural TR
P M, « . P " i :
N ) . e ) [y
and historical heritaged rankad tast on the fist with a mean 05 for the
_ o o | . o
S Q2 - T
total somple of ~ 38. e s . : ':?f
. a P o
J|qn|f1xunt Differences BQ[HC’” SubA ) , : "
growp Mean: D D}“c .‘j),,mcy Scoargs o R . ] ' U AN

&‘iffc rences among sul-group mein 0% were obtaiaed on everry skijll

S . . L ) ’ Y
and goal statement. Whon-the Scheffé Multiple Comparison of Means Test
a LI . ~ “‘ : . v %i

T was gppliad to the differences among mean DS significont differences .
\? } bt ! . 2o Q i X i .

Lah "o : : ‘e - ’ S 7 . o o
‘were obtainéd between sub-group mean DS on six 0f the ten skills and, §

" bl . # Ld 3
eight' of the nineteep goal statements, The remaining differegccs between:
. w A N R ‘ v ’ - . L .
" sub-group mean DS were not'significaﬁt actording ‘to the Scheffd treatment,

. = LY ” . : E I
Only items on which 5:qn:f|cant dlfferences betweenf ub-graup mean DS

\ . , . AV
b\ were obtained at the 05 leyel gr be(}ev are reported . in Table 20, . 5m7 T
® S e o o . o P

= - . : P

-

© A . B .

- Listening skills. Twérgigni?icéht differences between sub—group

L]

&

o mean DS were Obfained_' Thc ;(udent >ub’gfoup mean “DS. dnffercd
f "significantly from the Parent Subhgroup (g OO!) and the Other, AduTt

=

v ' %

sub~group (p =‘.0h9). In both casgs,”tﬁ;LStudént'sub-grouﬁ'perceivéd

thé discrepancy between the ideal fmuorbance and.the actual achievement ' - T

to be less than did either the Parent or a()tf:ég"{\dulkt Subrgroup.
. -\ | Lt h . ’.‘ o _‘.‘u‘ ‘ A - -~
) Reaaing skills. The Student 5ub group ‘s mean DS dlffered

. - r i RS

o

significahtly from'the mean DS of rhé~ParenY sub—group (p-ﬁ 003) and . !

the Otber Adult sub group (p = .001). The Student sub~group consndered

P o
¥ o

the d;screpancy between the ideal and actual condcttons regard4ng

~ ‘ ; C e e ‘ )
L . . ' . . T v ’

ca b )
, P N -

2 -
ah
N
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reading skills to besless than did either the Parent or the Other Adult

- >
tub-qgroup.

Handwriting skills.  Two significant differences between sub-

L8

group fheart DS were obtained, The acher sub-group's mean DS was

significantly different from the mean DS of the Parent (p = .030) and
~
Other Adult (p = .0) sub-groups. In both cases, the Teacher s0b-

group indicated that the perceived discrepancy between the ideal and

.
actual conditions regarding handwreiting skills was Jess than did the
-

s

A

Parent or Other Adult sub-group.
’f &
Composition-skills, Significant differences between the mean
) -

DS of community sub-groups were obtained. There were significant

differences between the mean 0S of the Student and Parent sub-groups
~ i

(p = .001) and between the Student and Other Adult sub-groups (p = ,OOOGﬁ.

In each case, the Student sub-group perceived the difference between

ideal importance and actual achievement on composition skills to be less
> — 0 '

than did either the Parent or the Other Adult sub-group,

35 .
= z

Thinking skills. One significant difference between fhe mean DS

‘ %
of community sub-groups was obtained. The mean DS of Student and
. ' ' ‘
Teacher sub-groups (p = .003) differed gi?njficantly. The Student sub-
i _ . .

gfoup considered the discrepancy between \ideal and actual conditions
i N ’1

regarding thinking skills to be less than did the Teacher sub-group.

- Social skills. A significant difference between the mean DS of

4

thg Student and Teacher sub-groups (p = .004) was obtained. Students

indicated a lesser degree of discrepancy between the ideal importance

+,and the actual achievement of social skills than did the Teacher sub-

»
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Beveloping respect for human interdependence and the rights of
P T : - , T2
others. Two significant differences between community sab-group mean DS
were obtained on this goal. The Student sub-group's mean DS differed
. ‘ "
significantly from the mean DS of the Parent sub-group (p = .009) and the
- . 4
mean DS of the Other Adult sub-qgroup (p = .024). in both cases, the

Students considered the difference between ideal and actual ¢onditions on

this goal sfatement to be less discrepant than did either the Parent or
A

Other Aduli sub-groups. ‘ *

3
Developing aesthetic appreciation. One significant difference’

between community sub-group mean DS was obtained on thés geal. The
Teacher and Rarent sub-groups (p = .050) differed significantly in their

perceptions of the discrepancy between the ideal importance and the actual

achievement of the goal statement. Parents considered the discrepancy to

be significantly less than did the Teacher sub-group.

Ability fo self-evaluate reakistically. The Student ‘and Teacher

sub-groups' mean\BS op this goal differed significantly (p = .027). The
Student sub-group perceived the discrepancy in' the case of this goal

statement to be less than did the Teacher sub~group.

Deve]ogingva sense Qf morals and values. The meam DS of the

Stuéent sub-group on this goal d%ffered‘signifigantly with the other
.thtqe tommunitn'sub-grcup's meén DS. The Student sub-group's mean DS
was sigﬁificantly differeht froﬁ that of Teacﬁerl(p = .042), Parent
(pv=';00!) and Other‘Aqult (p = .003) sub-groups. [h each ca;e;'éhe

StUani‘sub-g;pup-considered.the7discr¢pan;y.pétWeen‘jdeal'and acﬁua}‘

|
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conditions regarding thisfggal to be significantly less than did any of the

other three community sub-groups.’ '

) i ’ - - -
4 Ability to cope with change and the future. One significant
difference between sub-group mean DS was obtained on this goal, The

Student and Teacher sub-groups' mean DS on this goal statement differed
significantly (p = .010). The Student sub-g-oup considered the difference

between ideal importance,and actual achigvement to be less than did the

Teacher sub-group. N

i

DeveFoping’respect for laws and democracy. Two dignificant

differences between community sub-group mean DS were obtained on this goal.
The Teacher sub group's mean DS on this goal differed significantly from

that of the Parent sub-group (p = .013) and the Other Adult {p = .014) sub-

-

groups. In both cases, the Teachef sub-group perceived the discreparcy to

he®less than did either of the other two community fub-groups of adults.

f

Acquiring a sense of physical well-being. One significant

~difference between sub-group mean éé'was obtaingd on this goal. The mean
N , A" ) ) A
DS of the Student sub-group was significantly different from the mean DS
of ‘the Teacher sub—group‘(p = .031). The Students considered rge

dlfference between the adeal and actua] condlttons wi th regards to this

goal statement to be leﬁs than did the Teadﬁ"r sub-§roup.
-! .

Acqulrlng a \nfe 1ong attntude toward education and learning.

Slgnlftcant differences were ‘obtained between the mean DSrof Students W=
and all. three of the othef community sub-groups on this goal ‘The mean

DS of Students dlffered ylgntfxcantly from that of Teachers (p OOI)

ﬂ‘Parents (p ¢ 012) and Péier Adults (p = .016). In all three caSes? ‘the. -
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. , -
Students considered the discrepancy between ideal importance and agtual
-repa o|_inportance and pgtual
. - ) bt . ~
achievement of this goal statement to be less than did the oCher sub-

groups. X

SUMMARY

In this chapter, the sample population of the study was
. & /
des cribed, the rank ordering of skill and goal statements based on mean -

scores Tfor the total sample were presented and the results of analysis

of variance tests for significant differences between sub-group mean

scores on (1) ideal importance, (2) actual achievement and

(;) discrepancy scores were reported.
According to a rank ordering of skills based on the mean scores

1
for the total sample on perceived ideal importance, (1) thinking,

(2) listening, (3) speaking, (4) social and (5) reading skills were

ranked as being the top five in ideal importance. Mathematics and
composition skills appeared tQ rank as skills of secondary importance
while the remaining skills ~ physical, handwkitipg and creative -

appeared to be of tertiary importance according to the rank ordering on
4 .

ideal importance for the total sample. : ‘
5 \

The goals of (1) developing a sense of morals and values, .

(2) developing'a code of behavior to yuide personal actions,
(3) ‘developing respect for human interdependence and the rights of

others and (4) develobing the ability to 6o§e with Chanée and the

future ranked at the top of the list on ideal importance for the tota!

sample. The goals of (l) acquiring recreatoonal sknFis for leisure time

use, (2) partucapatlng actively in communaty I;fe, (3) develop:ng -

.

‘aesthetic‘app- cnation and f%) developtng an. understandtn of cultural
7 % g

:

s
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~and historical heritage Fér}ked at the bottom of the list, in relationship

» -

to the other goal statements, on-ideal igportance for the tota)l éample.
5 Na) :

SN 7

On the question of perceivéd actual achievement of skills by the

-

- ~" i
total samplé, physical skills were isolated as the ones which ranked

Highcst. The first five skills ~ (1) physical, (2) mathematics,

(3) composition, . (4) reading and (5) social - were perceived as beingfQ
! \ .

highest in terms of actual achievement while creative and thinking skils

were in the middle and listening, handwriting and speaking skills were

. . : : L

perceived to be the lowest on the list,
L)

2

The goals of (1) developing a sense of physical well-being

-
. A

through exercise and activities, (2) developing an undefstanding of

cultural and historical heritage, (3) developing-the capacity for
. . ' . '

a curiosity and questioning, (4) acquiring skills and \knowledge in order to

’

get a job and (5) acquiring recreational skills for leisure-~time .use -

were perceived by the total sample as being the highest in terms of

& - o I
actual achievement. The goals.of (1) developing and practicing a

AN - . ‘ :
positive attitude toward Jife and (2) défloping the ability to cope
with emotions and emotiq:hal issues were ranked as the lowest, in

8] “

“’relaticnship to the other goal statements, intermg of perceived actual

achiévement. ' ; ;
aeiirevement
»

“Ig-shduld be notéd that the range of mean scores for the total
PR ! ’

sample on' ideal importance and actual achievement were mutual ly °
[N : ’ . .

exclusive for both skills and goals as in#licated below.

.

. B

Ideal Importance Actual Achievement

skills - ‘ . 2.59 - 3.73: /7 ' 1.93 - 2.38
Goals L 2.66 - 3%62 " o . 1.78 - 2.33

": : ll R . . i . " B . o - : N .
. In . terms of discrepancy scores (ideal importance minus actual .
rol ' o LoTem ‘ . ' ‘

N ' ' ¢
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5%hievement),f%l) listening, (2)'{hiﬁking and (3) speaking skills‘Fanked
for purpose of description, as the primary educational needs. Social and
reading skills ranked as the secondary educotional needs for the total
sample,. Mathematics, cnmpusiti&n and handwriting ranked as tertiary
needs, while creative and physical skills ranked at the bottom of the
list, indicating, perhaps, that these two skills were perceived by the
total sample as needing little additional attention or emphasis.

The goals of (1) developing a sense of nprag and values and
(2) developing, a code of helzmvior 10 guide personal a\ctions ranked at
the top.of the list in ﬁerhs of mean discre ancy scores for the
Lotaivsample, For diséussiqﬁ‘purposes, the goals of (1) developing the
. .

ability to cope with change and the future, (2) developing respect for

4

‘human interdependence and the rights of others, (3) developing and

practicing a positive attitude toward Fife, (4) developing respect for
laws and democratic pFiﬁCiplCSraﬂd (S).develqping the ability to cope

with emotions and em tléhal 1>sues could be con5|dered as prﬂmary

for the

educational needs.on the basis of their mean dis

) 5 L) _ —‘,—7 . )
total sample. The goal of deyeloping an unders anding of cultural and

!

;histérica& heritage ranked as the lowest in terms of discrepancy score

for tMe total sample, indicating, perhaps, that the (Otal sample

pergeived that ‘this g&al required little additional attention or

o™ ' ' .
emphasis.
Although there were surface differences among sub~group mean
A Kl
v 7 - . 0 s B
scores oh the'questions of (1) ideal importance, (2) ‘actudl achievement

-

and (3) dtscrepancy/scores, analyses of these leferences using the

)

Scheffe Mu]tlple Compar!son of Meaqs'*exs |nd|cated a limited number of

S

‘sngn:f:cant d;ffeﬁences were obtained, The-remaining differeqces,

8 . “ .
& e '

L, \

yeay,

&
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according to the Scheffé Test, qvuld have océurrcd by chancej Only
those items on which significant differences Vtmtwv«n sub~group mean
scores at the .05 level or better were obtained, were reported in this
ghap(cr,

On the question of ideal importance of skill end goal statements,

significant differences between community sub-group mean scores were
N . LY

obtained for two of the ten skills and two of the nincteen goal

statements . The mean score of Students differed sjvnifi(antlyxfrum those

of Parents and Other Adults on composition skills and “acquiring a life-

long attitude toward education and learning''.” Thﬁfmean score of
’ .. 3

Students differed significantly with that -«of Teachers on 7"developing the

s ability to self-evaluate realistically'. . The mean score of Teachers was

“significantly different from the mean scores of both Parents and Other
v

Adults on the ideal importance of handwriting skills., In the first

three cases, Students considered the ideal importance to be less than did

i

=~ the other groups identified in each case, while on handwriting skills,

- R . P - _ (’ ’ N = ) i
‘'the Teachers considered the ideal importance to be less than did either

Parents or Other /\d’u]t—siz , .

On the question of actual achievement of skill and goal

statements, significant differences between sub-group mean scoresvweﬁs
obtained 'on ‘two of the ten skills and three of the nineteen’goal
‘statements. . In all five cases, Students perceived the actual
“achievement of (1) compositipn skills, (2) phyéical skills, .
(3) developing a sense of morals and values, (4) acquiring a sense of
physical well-being through 'exercise and activities and (5) acquiring a
life-long attitude towqr@ education ang‘learning to be higher than did

the other subigroups identified in each instance.

Y r

At : .
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On the question of discrepancy scores, significant differamces
o~ ]

between sub-group mean DS were obtained on six of the ten skills ‘and
. A

Laight of the ninetean goal statements. In eleven of the fourteen cases
of significant differences between. sub-group mean sgores, Students

erceived less of a discrepancy between ideal and actual conditions
p f Y

N

than did the other groups identified in each instance. In two of the
fourteen cases of significant differcnces ~ handwriting skills and
“"developing respect for laws and democratic principles' - Teachers

considered the ideal-actual discrepancy to be less than did Parents

and Other Adults. In the case of 'developina aesthetic appreciation',

.

Parents perceived the discrepancy between ideal importance and actual

achievement to be less than did the Teacher sub-group.t

On two goal statements - '‘developing a sense of morals and

values' and 'acquiring a life-long attitude toward education and
learning' ~ the mean DS of Students differed from the mean DS of all

three adult sub-groups.

Vi
fa (]

Data Analysis | revealed few significant differences between

"

sub-group mean scores on the questions of (1) ideal importance or
i

(2) actual achievement. When the data were exapined in terms of

discrepancy scores, however, a number of significant differences between

sub-group mean :scores were obtained. ‘These findings set the.stage for
l .

Data Analysis. II which examined data for significant differences between

mean DS on the basis of secondary variable groupings.

.



]

Y

Lo Chapter 5
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o

QATA“PR{SENTATION AND ANALYSIS 11

<)

w
7« { INTRODUCTION
T :"", .
' v 5\' “ A ' .
Chapter 5 presents”the results of Data Analysis 11, Seven
secondary variables wére ddentified in the study. Information was

- '\--
obtained from respondents regarding (1) age, (2) sex,: (3) whether they
were ratepayers or non-ratepayers, (4) present occupation or employment,

. . o
(5) educational record, (6) perception of educational preparation, and
-

(7) perception of awareness of what schools and education were attempting
tg do in Part { of the questionnaire. The Scheffé Muftiple Comparison of
Means Test was émployed to aséertain if differences between meéﬁ bS of
secondary groupings by each of the ;even variables were significant at
the ..05 level or better. Only th@S? items on thch significant v
~differences between mean DS were obtained at the .05 level or better are

reported in this chapter.
F

DATA ANALYSIS 11 i /

Age

—_—

For the purpose of analysis in the study, responderits were

grouped into four age categories with relatively equal numbers in each.

‘ The first category, 10 - 19 years, contained 45 Students,‘while the )
m*\hf“‘RMMTemaining three categories Coﬁtained mixtures of Teachers, Parents and

Other Adults. The second category, 20 - 39 years, contained 44.7% of

Teachers, 15.82 of Parents and 19.4% of Other Adults with no children at

94

C
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all. The third category, 40 - 49 years, contained 52.6% of the Parents,

23.7% of the Teachers and 25% of the Other Adults. The fourth category

50 yédars of age and older, contained 7.92 of the Teachers, 31% of the

Parents and 61.1% of the Other Adults in the sample.
The results of Scheff& tests on differences between mean DS of
age categories is presented in Table 21. Significant differences between

the mean DS of age categories were obtained for five of the ten skills

and nine of the'nineteen goal statements. An overall significant .
I4
P

. oA difference between the mean DS of.age groups was also obtained.

g | ) | .
Reading skills. Two significant differences were obtained between

the mean DS of age categor}esi The mean DS .of the 10 ~ 19 years age group
differed significantly from the mean DS of the 40 - 49 years age group
(p = .030) and the 50 yeaf; and older age gropp‘(ﬁ = .001). In both

cases, the 10 - 19 years age group perceived the differences between ideal

importance and actual ach?evementébn:reading skills to be less than did
I 27 A

the other two groups.

Handwriting skills. Three significant differences between the

!

mean DS of handwriting skills by age category were obtained. The mean
DS of the 50 years and older age Qroup was significantly different than.

the mean DS of the 10 - .19 years age group (p = .002), the 20 - .39 years
. : | , £ o
age group (p = .001) and the 40 - 49 yéars age group (p = .046). In all

~_ three cases, each of the other three groups considered the difference to

'be‘lesévfh%nldid the 50 years and, older age group.
. . ‘ b R

Cogposition“skills. Three significant diffetences between mean

DS by age category were obtained.v'The mean DS‘of the 10 - 19 years age

' group differed sighificantly from the mean DS of the 20 - 39 years age
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I')

group (p = .033), the 40 - 49 years age group (p = .001) and the 50 years
and older age group (p = .001). In every case, the 10 - 19 years age group

perceived the difference between ideal importance and actual achievement

of composition skills to be less than did the other three groups.,
al

Mathematics <kills. Two significant differences between age
! —_— 7 T2 -

category mean DS were obtained. The mean DS 0% the 50 years and older
group was significant]ly different from the &ean DS of the 10 - 19 ye{&%%
age group (p = .001) and the 20 - 39 years age group (p = .O%§§Z The
other two groups considered the discrepancy between the jdea;’;nd actual
conditions ‘egarding mathematics $kills to be less tha; did the 50 years

and older age group.

Social skills? On the question of social skills, one significant
B ‘t'
difference between the mean 0% of agé categories was ohtained. The mean

DS of the 10 - 19 years age group was significantly different from the

mean DS of the 20 ~ 3? %ears age group (p = .007). The 10 —,19@years age
%

group indicated the percetved difference between the ideal angrthglactual
&,

ntly less than did the 20 ~ 39 years age group é “zzvé

was sig
5 B < ®
ﬁ%- , g*
’ N . . H ."& ‘I " .
Developing a code of behavior to guide personal actions. ' Th#eée
~ QQ_,‘-‘ .
N + ' w . . k.
significant ferences between age group mean DS on this gOal were -

obtained. he mean DS of the ]0 ~19 yearg age ; group was sagnnfncantly
different from the mean DS of the 20 - 39 years,age group (p = .010), the
Lo - 49 years age groupl(p = .0007) and.the 50 years and older age

group (p = .001). In all three cases, the 10 - 19 years age group

considered the discrepancy to be’ less than did the other age groups

D@veloping,é respect for interdgpendence and the rights of

/
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-others.  Two significant differences between the mean DS of age groups
for this goal were obtained. The mean DS of the 10 - 19 years age

i

group was significaBtY& different from the mean D§ oflthe Lo - 49 yeers
age group (p = .012) and the 50 years and‘older.age group (p = .038),

In both cases, the 10 - 19 years age group considered the differeece to
be less than did either the 40 - 49 years or the 50 years and older age‘

groups.,
' |

e Ability to self-evaluate realistically. One significant

difference between the age category mean DS on this goal was obtained.

The mean DS of the 10 - 19 years age group differed significantly f rom

that of the 40 - 49 years age group (p = .010). 'The T0 - 19 years age 7
4

group perceived the discrepancy to be less than did the 40 - 49 years \

age group.

|

»
Developing a sense of morals and values. The mgan DS of the

110 - l; years age grodp differed significantly from the mean DS of all
three of the other age categories regafdlng this goal The mean DS of
kthe 10 - 19 years age category was stgnlflcantly different from the
mean DS of the 20 - 39 years age group (b = [008), the QO - 49 years
age group,(pv= .001) and-the 50 yeare and elder age group {p = .Old}.

In all three cases, the 10 - 19 years age group perceived ‘the discrepancy

I

to be sngnrf;cantly 1ess than did the other groups.

A

Abllnty to cope with change and the future. 0ne'$ignificant

dlfference between the mean DS of age groups on this goal was obtalned
The mean«DS of the 10 - 19 years age group differed sngnlflcantly from
the‘mean»DS of the 20 - 39 years age group (p = .010). The lO - 19

years age group . indlcated less of a percelved dtscrepancy

, .

5



“f 102

. Developin91re§Bect for Jaws and democratic pringiples. One

A
significant dvffé ence between age group mean DS was O;Eélned for thjs .

goal. The mean’” dg of the 20 - 39 years age group was significantly

c

different from,the mean DS of the 50 years and older age group (p = .050).
il ‘
The 20 - 39 years age group perceived the discrepancy to be less than did

the 50 years and older age group.
B ! ‘ O

Aggﬁ{rigg a sense of physical well-being through exercise and

~ activities. Two significant differences between the mean DS of age

&

groups on this goal were obtained. The mean DS ef the 10 - 19 years age

group differed significantly from the mean DS of the 20 - 39 years age

group (p = .038) and the 40 - 49 years age group (p = .022). In both

cases, the:IO =. 19 years age group considered the discrepancy to be less
A

‘than did tﬁe other two groups.

! »
S o 7
Acquiring a F@?erlong attitude toward education and learning.

,? Three signif?cant differences between mean DS of’age groups were obtained
; on this goal. The mean DS of the 10 ~ 19 years age group was
significanf]y different from the mean DS of the 20 - 39 years age group

¢

N A ' -
(p = 004) the hO ~ 49 years age group (p = .013) and the 50 years and

iér” &Jder age group Kp .020) . In all three cases, the 10 - 19 years age
- group indncé{ed less of a perceuved d;screpanCy than did the other
groups., ‘ “;. °4

Aqgul |ng new sksl1s and knowledge whenever necessary Only one

S|gnif|cant d}fference between age category mean N was obtained for

“ 7 “this -goal. The meah DS of the 10 - .19 year§ age group dlffered
[ e s +
significantly f;om‘the mean DS of the ho - 49 years age group (p =..014).

[
B ¢
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The 10 - 19 years age group considereq‘the ideal~actual discrepancy to be

less than did the other group. e/

Overall significant difference between age categories, Thrdl:’

overall significant differences between age category mean DS were

obtained. The overall mean DS of the 10 - 19 years age group was

stgni “icantly different from the overall mean DS of th% 20 - 39 years age
group (p = .016), the 40 - 49 years age group (p =‘.OO}) and the 50 years
and older age group (p = .005). 1In all three cases, the 10 - 19 years

age group perceived less discrepancy then did each of the adult age

.

groups .

Sex

; The sample population was grouped by sex to ascertain if’any
significant differences Jetweén mean g!gwere obtained on any of the skills
and goél statements., Tﬁe results of Scheff& tests on differences between
the lman DS of males and females are presented in Table 22. Significant

diff€rences between male and female mean DS were obtained for two of the

"

b

ten skill and none of the nineteen goal statements. /

.

i
_Egak:ng skills. The mean DS of males and females differed

significantly (p = g;}) The males percelved a Iesser dlscrepancy than

dld the female group. @

Listening‘skiiis; A significant difference bdtween the mean DS

of males and féha]es (p = .012) was obtained. The males cons idered that

"

there was a lesser distrepancy than did the females. in the sample.

Aqylts‘aszatepayérs and Non»raiepayé;;

Adults.were gféhpéd as ratepayers and non-ratepayers to

. . : ) R .§ . N
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¢

% ascertain if any significant dlf.crcﬂCes between mean DS were obtained on
- {?ﬂny of the skills and goal statements. Grouping adults in this way
produced unequal numbers -~ 87 ratepayers and 25 non-ratepayers,. The

o

A ~ . ) / .
'3?‘resultﬁ of Scheffé tests on differences between the mean DS of ratepayer

and non-ratepayer groups are presented in Table 23. Stgnificant
;1}1 ’ N
”;;U fferenLes between mean DS of ratepayers and non-ratepayers were
’ f
Obtanncd for “four of ‘the ten skill and five of the ninceteen goal
statements. An overal l significantvdifference between the mean DS of
. . ‘ * I
ratepayers and non-ratepayers wags also obtained.
- F's .
Speaking skills, Th& pean-BS of ratepayers and non-ratepayers was
- . N, o . - ‘ ‘it .
significantly (”ffe‘:rént (p'= .022).' Non Fafedeers considered the
dnscrépancy to be less than did the ra(epayer group .
, @ ’ s
Reading skills. The mean DS of ratepayers was significantly
different from the mean DS of non-ratepayers (p = .011). The non-
ratepayér group perceived a lesser discrepancy than did the ratepayer
group.,
F oy Handwriting skills. +The mean DS of ratep s and non-ratepayers
differed significantly (p = ,002). The non~ratepa§ers |nd|gated a
lesser difference than did the ratepayers. )
. 4 7 ’
Composition skills.' The mean:D$ Oﬁ,ratepa%;fs was significantly
\ A different from the mean DS of- the ﬁdh-?étepayer group (p = .0002). Non-
X "

ratepayers considered the dlscrepancy to be slgnlflﬁ@ntly lesser than

did ratepayers. ‘ B RN

1

- : &

‘D;velggqu;a sense of morals and vé1§§§. ‘The mean DS of

\

Fine
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ratepayers and non-ratepayers were significantly different (p = .020).
The non-ratepayer group perceived the discrepancy tao be Tess than did

3

the ratepayer group.

Capacity for curiosity and questioning. The mean DS of ratepayers

was significantly different from the mean DS of non-ratepayers (p = .0b1),
The non-ratepayer group considered discrepancy to bhe less than did the

ratepayer group.

Developing respect for laws and democratic principles. The

ratepayer's mean DS was significantly different from the non-ratepayer's
mean DS (p = .0006). The non—rétepayers perceived the difference to be

less than did the ratepayers .

Developing a life-long attitude toward education and learning.

The mean DS of ratepayers and non-ratepayers differed signifjcantly
(p = .046). The non-ratepayers indicated a lesser discrepancy than did

the ratepayers.

Acquiring new skills and knowledge whenever necessary. The

‘ratepayers' mean DS was significantly different from the non-ratepayers'
mean DS (p = .002). ‘Non-ratepayers considered the difference to be

less than did ratepayers. o~ o o

v

Overall significant difference between ratepayers and non-

ratepayers. An ?X?fa" significant difference was obtained between the

mean DS of ratepayers and non-ratepayers (p = .008)." The non-ratepayerl

group perceived the overall discrepancy between the ideal importance’ and

@
the actual achievement of the ten skills and nineteen goal statements

@
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to be less than did the ratepayer group.

Ratepayers by Location of Property

when the 87 ratepayers in the sample were grouped by the location

of their property - Armstrong, Spallumcheen, both and elsewhere in
prop Y f » ’

British Columbia - no significant differences were Obtained be tween the
mean DS of any of the ratepayer sub-groups on any of the ten skill and

nineteen goal statements.
RL

IIB? of Occupation or Fmployment

The sample population was divided into three types of occupation

s N
or employment groups to ascertain if any, significant differences between
mean DS were obtained. For the purposes of this section, the occupation

or employment groups were (1) Students, (2) Teachers, and (3) Parents and

”

Other Adults.

1. Students by Junior-Senior
Secondary Split

Seéondary students in the research sample were divided into two
groups - Junior (Grades 8 .and 9) and Senior (Grades 10 - 12) - to
ascertain if any significant differences between mean DS were obtained.

. .
The results of Scheff& tests on the differences between the mean DS of
junior and senior sékoﬁdary students are presented in Table 24.

Significant differences between junior and senior students' mean DS were

obtained for two of the ten skill and one of the nineteen goal statements.

Speakingﬁskihls. The mean DS of junior and senior secondary

p

students were significantly different (p = .040). Junior students

perceived a lesser discrepancy than did senior seco 43

\ &
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Social skills. The mean DS of senior secondary students was

-

significantly different from the mean DS of junior secondary students
(p = .033). The junior secondary students indicated a lesser perceived

discrepancy than did the'senior secondary students.

Acquiring a positive attitude toward life. The mean DS of junior

and senior secondary students were significantly different (p = .0002).
The junior secondar§ students considered there was a significantly lesser

diZcrepancy than did the senior secondary students.

vy

2. Teachers Grouped by School

Teachers were groupéd by the schools in which they taught to
ascertain if any signifigant differeqces between their mean DS existed.
The resudts of the Scheffé tests are presented in Table 25, Significant
differences were obtained for one of the ten skill andktwo of‘the nineteen

goal statements.

Composition skills. Two significant differences between the mean

DS of teachers grouped by school were obtained. The mean DS of teachers
in Len- Wood (Gradés § - 7) was significantly different from the mean DS
of teachers inlArmstrong Elementary (Gfades ] - 4)‘(p = ,009) and the
mean DS of teachers in Armstrong Sécondary (Grades 8 - 12) (p = .002).

In both cases, the teachers ?n Len Wood considered the discrepancy to be

less than teachers in either of the other two schools.

Develgping a code of behavior to guide:personal actions. One

-

significant difference between the mean DS of ‘teachers grouped by school

" was obtained for this goal. The mean DS of teachers in Armstrong

- Elementa}f.was Sign%ficantly:differenfffr0m the mean DS‘of}téachers in
T ‘ : o ‘ v
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Armstrong Secondary (p = .050). The teachers in Armstrong Elementary
considered that the difference was less than did the teachers in
Armstrong Secondary.

o
3 ) _, - - -
Acquiring a life-long attitude toward education and learning. One

significant difference was obtained between the mean DS of teachers
14

grouped by school on this goal. The mean DS of Armstrong Elementary

teachers was significantly different from the mean DS of Armstrong
Secondary teachers (p = .036). The Armstrong tlementary teachers
perceived the ideal-actual discrepancy to be less than did the Armstrong

~

Secondary teachers.

3., Parent and Other Adults by Type
of Occupation or Employment

The parents and other adults in the research sample were divided
into three groups - Self-employed, Working for salary and wages, and
Other - to ascertain if any significant differences between mean DS
existed on €Be basis of type of occupation or ‘employment, The results
of Scﬁeffé'tests on differences between employment type groups are
presentéd in Table 26, Significant differences between mean DS were
obtained for ;one of tge ten skill and three of the nineteen goal

statements. An overall signififant difference between the mean DS of
. . 4

employment type groups was also obtained.

Developing‘aesthetié appreciation. One significant difference
be tween occupatiqg type grons was obtained for this-goal. The
,mea& DS of the '?5}f=émployed’ group was significantly different
I/from the mean DS of the 'Other"éroupv§p = .022)._'Th05e who

classified themselves as ‘Se3f~émployed' considered the discrepancy
N . '} ' - "
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to be less than did those who classified themselves as beina ‘Other’

(housewives, retired people and so on).

Acquiring new skills and knowledge whenever necessary. Two

significant differences were obtained between mean DS of employment type
groups on this goal., The mean DS of those who were 'Self-emplo;ed' was
significantly different from those who were ‘Working for salary or wages'
(p = .047) and those who classified themselves as ‘Other' (p = .00001) .

In,both cases, the 'Seif-employed' group perceived the discrepancy to

be significantly. less than did either of the other two occupation type

N

groups. t

Aquiringrrecrearional skills for leisure-time use. The mean DS

of the 'Self-employed' group was significantly different from the mean
DS of the 'Other' group (p = .009). The 'Self-employed’ group considered

the difference between ideal and actual conditions to be less than did

the 'Other’' group.

Overall significant difference between the mean, DS of emp loyment

4

type groups. An overall significant difference between the mean DS of
the 'Self—embloyed' group and the 'Other' group (p = .005) was obtained.
The 'Sélf-employed' group perceived the discrepancies for all ten skill

\ -

and nineteen goal statements to be less than did the 'Other' group.

©

‘AQuits by Educational Reéotd

In Part | of the questionnaffe, adult respondents were asked to

-

_indicate one of six possible categories which contained the highest

educational level they had‘achievéd. For pprposesﬂof‘analysis; the six

%

original categories were compressed to two; (1) those whose highest

/



,achieved educational level fell within the parameters’of Grades 1 - 12,

and (2) those who had experienced post- -secondary educatton In the first
analysis of data by educational record, a'l adults in the sample were
used. Because the Tea;hers in the sample weighted the numbers in favour
of those having at least some post-secondary education, a second analysis
of data was performed using only Parents and Other Adults. , .

1. All Adults Grougeqﬂgx_lﬂg

fducational Record
Categories

There were 40 respondents whese highest achieved educational level
fell within the parameters‘of Grades 1 - 12 snd 64 respondents who had
e{perienced at least some post-secondary education. Differences between
means were obtained on each skill and goal. When the Scheffé test was
applied to differences between the mean DS -of the two groups, significant
differences were obtained for three of the ten skill and seven of the

a

nineteen gdal statements. ftems on which significant differences betyeen
, e .
mean DS by educational record were obtained are reported in Tab¥e 27.

»

 Handwriting skills. The mean 0S of the Grades 1 - 12 group was

.~

sngnlf:cant1y dtfferent from the mean DS of the Post- secondary group

(p = .010)., The Post- secondary qroup perceived a lesser dlscrepancy than

" did those whose education fell within the Grades 1 - 12 parameters.

)i

‘Thinking skills. THe mean DS of the Grades 1 - 12 and the Post-

setondary groups differed significan}ly (p = .0]8).. The Grades 1 - 12

' group cogsldered the difference to be Jergr than did the Post-secondary

group.

ﬂﬁ;heﬁatlcslskills. .Thg mean Ds‘gf the Grades 1 - 1?'gr9up‘w§§/,/f
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n

significantly different from the mean DS of the Post-secondary group

0
’

(p = .bOh). The Post-secondary group indicated a lesser perceived

) discrepancy than did the Grades | - 12 group.

~

Developing aesthetic appreciation. The mean DS of the Grades
I ~ 12 and Post-secondary ‘groups were significantly different (p = .0003).
-

Respondents from the Grades 1 - 12 group perceived a ]essey discrepancy

than did the respondents who were from the Post~sec0ndafy group,

Ability to cope with change and the future. The mean D5 of the

-

Grades 1 ~ 12 group was significantly different from the mean DS of the
th

‘A_Pdst~secnndary group (p = .020). The Grades 1 ~ 12 group <onsidered the

., ldeal-actual discrepancy to ‘be less than did the Post-secondary group.

’

Developing gespect for laws and democratic principles. The mean

DS of the Grades 1 - 12 group differed significantly from the mean DS*of

% R o d

: : ; 5 PR
the Post-secondary group (p = .002), [JThe Post-secondary group perceived a

lesser discrepancy than did the Grades 1 =~ 12 group,

(- Ability to_ cope with emotions and é%otiSﬁa] iiﬁuéizi‘?ﬁé mean DS
of the Grades 1 - 12 group was significantly different from the mean DS

of the Post-secondary group (p = .039). The Grades 1 - 12 group

L

. S : (o X
. considered the discrepancy to be less than did the Post-secondary group.

Developing a sense of physical well-being tHrough exercise and
' 7

N act?&ities. The mean DS of the Grades 1 - 12 and Posggsecondary groups

4

differed significanf]y (p.= .002). The Grades 1| - 12 group considered
. the ideal-actual discrepancy to be lea% than did the Post-éq‘ondary,
group on this.goal; ' : .

9

RELNN
-

-
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Developing a life-Tong attitude toward education and learning.

The mean DS of the Grades | - 12 group was significantly different from
the mean DS of the Post-secondary group (p = .035). The Grades | ~ 12

grdup viewed the difference between ideal and actual conditions to be

less than did the Post-secondary group.

~

Q
Acquiring skills and knowledge necessary to get a job, The mean

DS of the Grades 1 -~ 12 and the Post-sccondary groups differed

significantly (p = .040). The:P05t~secondafy group perceived a lesser
ideal-actual discrepancy than did the Grades 1 - 12 group,

2, Parents and Other Adults Grqyped
by Two Educational Record

Categories '

1%

A Y Excluding all teachers, there were 40 respondents whose highest

b~ 12

f Grade

!

achieved educational level fell within the parameters ¢

&
7

education and 26 who had e%perieﬁéed some post-secondary education,

Significan£ differences hetween mean DS of Parents and Other Adults by
educational record are Pféiéﬁtéwriﬂ Table 28, %igﬁificaﬁt differences
‘between mean DS were obtained for two of th; ten skill and four of the

A}

nineteen goal statements.

Thinking skills. The mean DS of the Grades 1 -~ 12 group was

significantly different from the mean DS of the Post-secondary group
(p = .016). The Grades 1 - 12 group cgnsidered the disCreéancy to be

less than did the Post-secondary group.

Creéiive skills. The mean DS of the Grades 1 - 12 and Post-
secondary groups were significantly different (p = .017). The Gradés

1 - 12 group pérceiVed a lesser discrepancy than did the Post~5e€ohdary
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group .

Active participation in community life. The mean DS of the
Grades | - 12 group was significantly different from the mean DS of the
Post-secondagy group {p-£..032). The Grades | ~ 12 group indicated less

of a perceived discrepancy than did the Post-secondary troup.,

~ s

an

Developing aesthetic appreciation. The mean DS of the Gfades

r—~

1 - 12 and the Post-secondasy groups were significantly different
(p = .004), The gﬁades 1 - 12 group considered the difference to be less

than did the Post-secondary group.

,

Developing a sense of physical well-being through exercise and

activities. The mean DS of the Grades 1 -~ 12_group was significantly

different from the mean DS of the Post-secondary group (p = .014) .  The
Grades | ~ 12 group perceived a lesser discrepancy than did the Post-

secondary group.

Developing a ]ifeﬁ;cngrattitude toward education and learning,
%he mean DS of the Grades 1 - 12 and the POS(HSECOHJBFY groups wére
significantly different (p = .050). The Grades | - 12 group indicatéd
less of a difference between ideal and actual than did the Post-

secondary group.

i
hY N .

Adult Perception of Educational
Preparation for Present

Situation

"t
= A

Al though there were differences among the mean DS of respondents

in the four categories of perceived educational preparation for present

situation - under educated, sufficiently educated, well educated and

{
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[

overly educated - none of the differences between mean DS were found to
be significant when the Scheffé Multiple Comparison of Means Test was
applied to the data,

All Respondents by Perceived Awareness
of What Schools and fducation are

K(ﬂ;qﬂinﬁ_igik>

A1l respondents were groupéd by their indication of their perceived
awareness of what schools and education are attempting to do. This
resulted in four groups; (1) 23 n&égondents who considered that they
"didn't really know', (2) 88 réSbOndents who indicated that they "had a
fairc idfa“, (3) 33 respondents-who perceived they '"knew more than ﬁost“,
and (4) 14 “espondents who considered themﬁel§c5 fully aware'’, Té&le 29
presents the items on which significant differences betweer mean DS were
obtained when the data were treated by the Scheff& test. Significgnt
.differences at the .05 level or better were obtained for one of the ‘ten

skill and five of the nineteen goal statements,

%8

Thinking skills., Two significant differences between the -mean DS

of school awareness groups were obtained. The mean DS of the 'Know more

‘than most'' group was significantly different from the mean DS of the
T

b "

"Have a fair idea group (p = .002) and the "Fully aware" group (p = .050).
In both cases, the ''Know more than mos*!'' group perceived a greater
discrepancy existed between the ideal importance and the actual

achievement of thinking skills than did either the ''Have a fair idea" or

the ﬂfully aware'' groups.

Active participation in community life., Two significant

differences were obtained between the mean DS of school awareness groups

Y

17
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on the goal of active participation in community life. The mean DS of the

— PFully aware™ group was significantly different from the mean DS of the

“"Have a fair idda'' (p = .038) and the '"Know more than most' groups

‘R = .0L8) . I “Fully aware' group indicated less of a perceived

difference than did either the '"Mave a fair idea"

or "Know more than most"

groups.

-

Capacity for curiosity and questioning. One significant

difference between the mean DS of school awareness groups was obtained
for this goal. The mean DS of the 'Have a fair idea' group was
significantly different from the mean DS of the '‘Know &ore than most"
group (p = .038). The “'Mave a fair idea'' group considered the ideal-

actual discrepancy to be less than did the “Know more than most' group.

\

Developing a sense of physical well-being through exercise and

activities. Two sighifitant differences between the mean DS of school
awareness groups were obtained for this %pal. The mean DS of thé "“Know
more than mo%t” group was significantly éifferent from the mean DS of the
""Have a fair idea' group (p = .032) and the “Fully aware’' group (p = .050).

tn both cases, the "Know more than most'' grou erceived a greater
’ 9 pp 9

discrepancy.

Acquiring skills and knowledge necessary to get a job. Two

significant differences were obtained between the mean DS of school
awareness groups .on the goal of acquiring skills and knowledge necessary
to get a job. The mean DS of the 'Don't really know' groups was

significéntly different from the mean DS of the ''Have a fair idea' group

(p = .015) and the "Know more than mbst“ group (p = .047). In each case,
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the ""Don't really know' group indicated a greater perceived discrepancy

than did either the "Have a fair idea' or the "Know more than most'’

groups.

.. . N R , }
Acquiring recreat ional skills for leisure-time use, One

significant difference between school awareness mean DS was obtaine

this goal. The mean DS of the 'Know more than most’ group was
significantly different from the mean DS of the "Fully aware'' group

(p = .0B0). The “Know more than most'' group considered the difference
between ideal importance and actual achievement qf this goal to be

greater than did the "Fully aware' group.
SUMMARY

Significant differences between the mean DS of sub-groupings were
obtained for each of the seven secondary vafiables with the exceptions of
(1) ratepayers by location of property, and (2) respondents' perception
of their educational preparation for their present situation. Table 30
is a quantitative summary of the significant differences between mean DS
obtained for each skill and goal stat;ment.

-

Three overall significant différences between mean DS of
secondary variable groupings og all ten skill and nineteen goal ;;atements
were optaineaf First, when ail respondents were grouped according to.
four age categories, the mean DS of the 10 - 19 years ége group was
siénificantly différeﬂt from the mean DS of each of the otheghthree age
groupings. No significant differences we}e obtained among the three

adult ageyéroupings, however. Secondly, when adults were grouped by

ratepayers and non-ratepayers, an.overall significant difference between

the mean: DS of ratepayers and“non-ratepayers was, obtained. “Thirdly, when
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Parents and Other Adults were grouped by type of occupation or employment,

an overall significant difference between the mean DS of those who were
[ 4

'Self-employed' and those who were classificd as 'Other! (housewives,

retired and so on) was oblained,

-

0f thé seven secondary variables examined in this chapter,

)
(1) age, (2) whether respondents were ratlepayers or non-ratepayers, and
.

(3X educational recofd were discovered n>\bc major factors in explaining
significant differences between the mean 05 of secondary sub-groupings

based on the number of significant differences obtained. O0f the seven

secondary vagiublcb, (1) sex, and (2) respondents' perception of
educational preparation for their present situations were found to be the

n

secondary variables which had the least capacity to explain differences

» between the mean'DS of sub~groupings based on the number of significant
. s -

differences obtained,
0f the ten skills, the largest number of significant differences
, . ;

between the mean DS in terms of secondary variables odcurred. on

\

d
o=
—
Vi

—_—

£

—

composition skills (6) and hapdwritipg 0f the ten skills, the

leas{ number of Ehgﬁificaﬁt differences batween mean DS in terms of

Pa

~ secondary variables was obtained on physical skills (0), listgning

.

.

ks

skills (1) ‘and creative skills (1), i f
: . :ia:l‘

B . t . 3 . '
.0f the nineteen goal statements, the two on which the largest Q
number of, significant. differences between the mean DS in terms of pe

secondary variables ocsurred were '"developing a life-!ong‘atfigude.toward

education and learning'' ?7) and ''developing a sense of morals and
values" (5). Of the ninetteen goal statements, no significant differences-

between mean DS in terms of secondary variables were obtained for

''developing a realistic concern for the environment'', ''developing a sense

~



134
of being Canadian'' and 'developing an understanding of cultural and
historical heritage''.

In general, it would appear that the younger respondents perceived

less discrepancy between ideal importance and actual achievement of most

of the ten skill and nineteen gopal statements than did the older
respondents | NOﬂﬁratepéyerﬂ perceived less of a discrepancy between the
ideal and actual conditions with regard’ to most of the ten skill and
ninetecn goal statements than did ratepaying res pondents, Junior
SCCOﬁqary students perceived a lesser discrepancy between Pdeal and
actual than did senior secondary students. Eleﬁenlary teachers tended to

L]
perceive a lesser ideal-actual discrepancy than did secondary teachers.

)

Adults who were 'Self-employed' indicated less of a perceived dfﬁtraﬁancy

between ideal importance and actual achievement than did those who

classified themselves as 'Other' (housewives, retired and so on).
A
A

When all adults were grouped by educational record, those whose
education fell into the Grades 1 - 12 category perceived a greater ideal-

actual discrepancy on the more traditional skills, such as handwriting and
A o , /

and more traditional goals, such as ''developing respect for

o'l

£
Ui

mathematics,
laws and democratic priﬁcipiéé“ and

AL

tacquiring

w
=
Vi
el
'
(o'
x‘ l
P 2t
g
Z
i
3
o
tal
a4
'

order to get a job'', than those adult respondents who had experienced
'some post-secondary edugatién. On the other hand, those who had

experienced some post-secondary education perceived a -greater discrepancy

»

between ideal and actual conditions with regards to such*skills as

thinking and such goals as ''developing the ability to cope with change
' . : ‘» .

1

and the. future' and ""developing aesthetic appreciation'' than did those

respondents whose education fell into the Griges 1 - 12 category. When

"only Parents and Other Adults were grouped by educational r$cord,vthe
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post-secondary education group tended (o perceive a greater discrepancy
between ideal and actual conditions tign did the Grades | - 12 group on
almost all items. "

When re;pondents were grouped by perception of their awareness of
what schools and education ate attempting to do, there appeared to be some
confusion. Of the six items on which significant differences between mean

S were obtained, four &f the significaqt differences were between those
who classified themselves as "Know more than most'' and those who felt they
were “Fully aware', follow-up analyses of data revealed that respondents

in the "Know more than most'' category tended to rate the ideal importance
BALANLINE S AN,

of items in the questicnnaire similarly to those who classified themselves

as "Fully aware' but rated the actual achievement aoticeably lower than

did the "Fully aware' group.



Chapter 6
RESPONDENTS' COMMENTS

Respondents were given the opportunity in the last part of the
questionnaire tormake any additional comments or observations they might‘
wish. Some of the comments could not be reproduced for a variety of
reasons but many appeared 1o be enligﬂ(cning regarding peoples’
percepl?uns of what was going on in the sample community and what they
perceived the eéucaLiOﬂa] needs to be. For these reasons, Chapter 6
contains a sample of respondents' comments, yerbatim, which is intended
to providé another dimension to the s tudy Cfleducationa? needs in the

subject community. For purpose of presentation, comments are divided

»

'S

into four sections: (1) Students, (2) Tééihérii {3) Paﬁtﬁtii;aﬁ(

(k) Other Adults'

STUDENT COMMENTS
' (b
Although only seven of the Férty*six‘Stuéeéts made comments, the
following examples aéégared t@‘represengicommon[yfheld‘perceptiéﬁsﬁ The
comments have been reproduced verbatim with minor corrections to spelling

only.

There should be more counsellors to help studenmts find out
what they want to do ‘and to help pick out courses and careers as well
as to help students know what they will need after Grade 12. '

Fhe curriculum should allow for students to develop the skills
and knowledge necessary to do whatever it is they want to do in the
future. There's too much 'have to' and not enough ‘want to' in
schools these days. -

-/l

A lot of goals agé;personal and no one is really responsible but.,
o 136
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you though its the schools afd not the home which force you the
most.  Qur school tries to do a good job but it makes stupid rules
which take away from all the things which the school Says are -
important. This is dumb bul true.

b ysed to like school but | am now feeling lile 1'm in a
factory, Why does this happen?

Sometimes | wonder if anyone really cares.  Some teachers do but
a ot don't seem to core. There are a lot of people in this town
who Just want to pul young people down all the Lime Loo.  Somet imes
things do go wrong bul we're aot all wrong all the tCime, ¢

.

There's too much French and | don't see why | have 1o take P _E.
every year,

Our school s doing a good job but everybody seems 1o want to
just complain about everything,

TEACHER COMMENTS

ps

Of the thirty-eight teachers who responded to the questionnaire,

eleven made comments. Several thought the study was a good opportunity

to counter a previous study conducted in the area while four teachers
thought that the current study was a waste of their time and ﬁﬁergy. |
Three teachers made detailed comments which -appeared to summarize the

teachers' apparent perceptions of what was happening in education,

The skills of listening, evaluating what has been listened to
and acting upon it seems to be lost, or in the process of becoming
lost. The modern child has everything in front of him, yet
somehow they look but do not see, listen but do not hear, touch but
do not feel, With the increased use of media and the increasing

alienation of "teacher and student, child and adult, in terms of -~

genuine human interaction, the sense of both are becoming
increasingly dulled. Unless the child comes from a home where
sensitivity to feeljngs exists or unless some "super teacher"
Impresses the child at some point in education, all the mechanical
skills of math., science and so on will be useless unless the person
can interact with other persons on the human plane.

Since the turn of the century, schools have assumed more '‘areas'
of discipline as well as educational and social responsibilities.
More'is being asked of the schools and the teacher, greater and more’
exttensive responsibilities are expected from the schools and results
are gvaluaged in light of the school alone. The community appears

.
.
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to feel that simply by supplying space and money, results can be
automatically expected. The student, in turpn, is expected to be a
carbon copy of his parents, a miniaturized version of the community

and all of its values.

I believe that the school system coold improve by

1. Closer parcnt-student-comunity-teacher cooperation,

2. Taking students out ot the schools more often than is the case
(field trips, especially).

3. Stressing individual differences in students,

L Giving students more influence in deciding curriculum and rules,

5. Giving teachers a better education,

6. Letting skilled people enter schools and participatle in

teaching.
7 Having qualified counsellors and psychologists in all schools.
8, Giving teachers more education in child psychology.
9 Giving students more frecdom in choice of goals and freedom to
advance at their own speed, eupecially in secondary school,
10, Giving students more freedom in attendance of classes and more
privacy within the school (having a place to smoke, perbaps!
11. Educating parents in child psychology.

PARENT COMMENTS

0f the thirty-eight parents who Féﬁpoﬁded to the que
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thirty-one made comments. Many of the comments

']

pbéared to reflect a

o

general realization of the difficulty facing schools but twelve of the

]
p
o]

thirty-one parents indicated they perceived the elementary schools w

[e]

doing a more adequate job than the secondary school was in meeting

<

their children's educational and social needs. The following examples
appear to seflect the type of comments made by parents.

‘My feeling about our present inadequate educational system has
been expressed by Alvin Toffler in "Future Shock! far better than |
could express them. Education should be creative, our system
destroys creativity, Education should turn people on to life, our
system turns them of f?

We must help our young people to shoulder their responsibilities
in life with enthusiasm but . . ‘

Teachers are, doing a fairly decent job of teaching with the
facilities available but there is too much emphasis on the academic
and the professional. We promote defeatism in the rest. Although
we stress moral responsibility.in the home, there is too much coarse

Ny
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language used at school. Also the age of courtesy has passed.
Teachers try to be pals too much with students when we feel they
should be 'parents away from home' ., | quess | expect too much in

today's permissive society but one can always hope.
N

They should never have taken the strap away!'!!'*!
" e ) .
‘I am firmly convinced that parents should be more help to their

‘éhildren, though not necessarily help (7) with their homework as

some do. They should show a genuine interest in what "Johany and
Mary" are doing, R
Y1 have no business answering questionnaires like this., 1t's too

complicated and should be left to the professionals .

Teachers should be 1ike policemen and bankers and moved to other
schools as some teachers dislike a child because he/she distiked
an older brother or sister, and even, the parents socially too
somet imes., ’

There's too much memorization and reguritation of facts.

The home is the ideal place to develop goals but it has fallen
down in so many cases ~ now we blame (he school because it has had
to take over and is having trouble too.

We should have more variety in education, more types of schools
(academic, open area, free schools, training schools) and more
vartety in learning activities because pupils have different
styles of learning; some are auditory, some are visual and some
kinesthetic, Some do well jn traditional schools while others do
best on correspondence courses.

I don't like to 'see the lack of discipline in the schools. In
some classes, the kids run the teachers. | wonder how many parents
were consulted before the strap was eliminated?

Most of my children's teachers are conscientious and hard~
working but they are handicapped by too large a class to help or
crammed into a schedule which just exhausts them.

There just doesn't seem to be a place for God in our schools
anymore,
)

The new math. is a flop! There's too much time spent on
nonsense and not enough time spent on the three R's. Why do girls
have to take P.E.?7 : ‘ ‘

I'm afraid we expect too much of the schools and it's time a lot
more people offered®o help instead of criticize. Times are
changing but too many people hang on to thinking that it was better
in the past and it's never been as bad'as it seems in the present.
The schools can't work without support from the home and the
communi ty . ' ‘ ,

7
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OTHER ADULT COMMENTS

Of the (hirty;six Other Adults who responded to the
questionnaire, twenty-one made comments. Although there appeared to be
little consensus am(;‘ng the respondents, the following examples appear
to summarize the types of comments made by Other Adults.

After completing the questionnaire and reading it over 1 felt
that | have been expecting almost the i(}u)()*;ﬁil)lc from our schools
and that they can’t possibly be anywhere near achieving the
results | have expected. | still feel, however, that il js more
important than ever for our schools (o start doing the impossible

y @hd start graduating more mature individuals who will be able to
improve the quality of life in their own homes.

It would appear that both the home and the school have lost
touch with education = unless they h‘(')ﬂ’»gﬁ;;in(ain strong principles
as to dress, manners and disciplipe and.what is morally right and
wrong, all basic teaching in all fields will be lost to a great
extent . ‘

People criticize that there is too much emphasis on sports and
creative things. We disagree because we think that there is a
need for them as well as the academic and the job-training in the
well-rounded education of any individual,

This study is a waste of my time but | would like to see the
\ ’ ! .

results,

There has been too much emphasis on organized sports and not
enough on the humanities -~ ie. ‘language arts, history, literature,
behavioral sciences.

Why can't school turn out people who can spell, read, write and
do arithmetic, who are worth hiring and who wish, to work a 40 hr.
week? School should stop '"baby sitting' after Grade 9 and work only =
with those who want to learn. Stop the vandalism of time,
equipment and school buildings.

I't seems that, although we have a great many well adjusted young
people, we also have a growing proportion of highly emotional ones as
well. | feel that there should be a cut-off point after Grade ten for
those who find the regulatory demands of High School too much for them
and are no longer responding. We need a greater -opportunity for
continuigg education so that people can continue at a later date
when they realize the importance of an education.

I feel that the home, the church and the community should take
on more responsibility for the upbringing of children. Too many

!
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functions have been relegated to the school system and, with the
limited time available, some of th€ more basic educational functions
are not receiving the emphasis that they should as a direct result.

For the majority of students, teachers are made into glorified
“baby sitters' but no one seems to be prepared to take
responsibility for this having happened,

As I grow older, I find that it is becoming more impomgant to
trust young people instead of junping to the conclusion thatl, just
because they were spared the "Dirty Thirties" and two World Wars °
they neither know what life is about nor will they ever be able 1o
cope as we did ~ WE DIDN'T DO ALL THAT WELL AT RIMES [ITHER!

SUMMARY

Respondents' comments appeayed to encompass a full range of
. X #
perceptions regardling what the schools were attempting to do and what the
school should be trying to do in the near future. Some respondents
offered constructive suggestions as to what the system might try to do
while others appeared more interested in VOiCiﬁa'Theif concerns and
complaints. From the comments, however, it is reasonable to conclude

that bé@pie are both interested and concerned with what the schools are
doing in:the éamp]é community. There are unhappinesses but there js
also approbation and gndgrsfandiﬁg as well. Although it would be
impossible to satisfy everybne at the same time, the findiﬁgs of the

study indicate areas which could benefit from some attention in the near

future. . -



Chapter 7

SUMMARY , [MPLICATIQNS, RECOMMENDATIONS AND
SUGGESTIONS FOR FURTHER RESEARCH

This chapter is divided into four sections: (1) summary of the
study's design and findings, (2) possible implications of the research

findings, (3) recommendations for local consideration, and

(4) suggestions for further research.
SUMMARY OF THEL STuDY

Purpose and Prﬁblemﬁ ﬁfifhﬁ Study

The purpose of the study was to gather feedback information from

o

community which would assist the researcher in ascertaining the type

nd extent of educational needs in the community, The problem of the

Q

Al

i :
study was to measure peoples' perceptions of (1) ideal importance, and

5 .
(2) actual achievement by stiudents of ten skill and nineteen goal

statements selected in a situation-specific sense for the study.

Sub-problems of the study were to determine (1) in what rank
order, based on mean scores for the total sample, would respondents
G . . . .
" place the skills and goals in terms of (a) ideal importance, (b) actual
L4

achievement, and (c) disgrepancy scores, (2) if there were any

significant differences between the mean scores of the four community

sub-groups on the perceived ideal importance of any of the skills or

goals, (3) if there were any significant differences between the mean

1

scores of the four community sub-groups on the perceived actual

achievement of any of the skills or goals, (4) if there were any

142
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significant differences between the mean discrepancy scores of the four

community sub-groups on any of the skills or goals, and (5) if there

were any significant differences between mean discrepancy scores for
any of the skills or goals when the sample population, or identified

/

parts thereof, were grouped actording to the seven secondary variables.

Sample Population

A total sample of 203 respondents, composed of four community
sub—grou;s, was selecteg for the study: (1) fifty seéondary studenti in
Grades 8 - 12, (2) the total staff of fifty-three teachers and
administrators in the comm?nity, (3) fifty parents,®or parent units,
of the-selected secondary students, and (4) fifty other adulgsrin the
community with no secondary school age children enrolled at the time of
the study. O0f the 203 respondents, 159 or 78.9% returned
questionnaires in usable form éy the April 6, 197 gg;}ine. .
Instrument

A situation-specific instrument was developed for the study

which attempted to measure peoples' perceptions of (1) ideal importance,
and (2) actual achievement by students of ten skill and nineteen goal

statements selecte;\‘or the study. Respondents indicated their

\

perceptions by circling the most appropriate number on a coded, five-

point Likert-type scale for both questions on each item.
Pre-administration validity and post-administration reliability

checks tended to indicate that the instrument poésessed a reasonable |

degree of validity -and reliability for the purpose of the study.

Data Collection

’ i :
' Data collection began during the last week of February and

=
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B

continued until April, 1973. Student and Teacher data were collected

() 1
on location by the researcher. Parent and Other pAdult data were

co‘i‘ECted by mail,
¥

i
Data Treatment
Collected data were coded onto computer catds for analysis.
The NONPOL program was employed to calculate frequency responses,

percediage distributidns and mean scores for the total sample and the

four community sub-~groups on each item. Special Datran statement

pﬁogrims were written to (1) calculate discrepancy scores for each
’ -
iﬁpivjdua! respondent by subtracting the actual achievement from the:

idéal_imgortanceiscor6§, and {2) rank order of the ten skill and the

¥

nineteen goal statements O the basis of the total sample's mean scores

for each item on (a) ideal imgortaﬁcc,,(b) actual achievement, and

lé) Elscrepancx scores.

/7 ';5 Analysls of variance, using the Scheffé Multiple Comparison of

:l" -
. éqeaAs Test as perf@rmed by the ANOVA10 program, were run on the data to
v 7 :
dFtermnne if any significant differences between sub-group mean scores
¥
}Wene obtained at the .05 level or better on any of the ten skill and
i

'nfneteen goai statements when the sample was grouped according to

'ﬁ(a’ primary variable, and (b) seven secondary variables selected

%Ii‘~a
fir the study.

0

,thlnd!ngs of the Study in Data
ﬁ@r%‘ysls 1 - Primary
Varlable ‘ o

.,uc‘[ R . @’,’

. ;qu 1. Rank order of skills by ideal rmportance in relationshlp
g .
AN '

‘fé;ﬁ:»to other skill statements and natura! breaks - ‘in the range of mean
L

‘scores, the total sample percelved (M thnnknng, (2) listening, and e,

- &l K
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(3) speaking skills to be of top ideal importance and (1) physical,

(2) handwriting, and (3) creative skills to be of bottom ideal

imgortance.

2. Rank.order of qoals bz&iﬂggl im ortance, tn relationship to

other goal s(atementsﬁand natural breaks in the range of mean scores,
the total sample perceived (1) dgyelgping a sense pf morals and values,
(2) developing a code of behavior to guide personal actions,

{3) developing respect for human interdependence and the rights of‘

others, and (4) developing the ability to cope with change and the

future as being the top goals in terms of ideal importance. The total

sample perceived (1) acquiring recreational skills for leisure-time use,
(2) participating actively in community life, (3) developing aesthetic
appreciation, and (4) developing an understanding of cultural and

historical heritage as goals which, in relationship to the other goal

statements, ranked at the bottom of the list in terms of ideal
. /

&

amBortancer* K .

-

3. Significant differences between community sub-group mean

scores on ideal importance of skills and goals. Significant differences

between sub-group mean scores were obtained on two of the ten skill and

two of the nineteen goal statements. Teachers differed with Parents and

-

Other Adults on the ideal importance of handwriting skills. Students

» [T

differed significantly from Parents and Other Adults on the ideal
importance of composition skills and “déveloping a life-long attifude

toward education and lpérning“. Students differed with Teachers on the
. .

‘ideal importance of ''developing the ability~to self-evaluate
realistically'. In each case,. the first-mentioned sub-group perceived

.
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the ideal importance to be significantly less than did the other

groups .

L, Rank order of skills by actuad achievement. In relationship

to 8ther skills and natural breaks in the range of mean sCcores, the. .’
total sample perceived (1) physical, (2) mathematics, and (3) composition
skills to be the ones which wer@ng achieved at the highest level and

(1) listening, (2) handwriting, and (3) speaking skills to be the ones

which were being achjeved at the lowest level.

5. Rank order of goals by actual achievement. |In relationship

to other goal statements and natural breaks in the range of mean scdres,‘

a

the total sample percejved the goals of (1). developing a sense of
physical well-being through exer;&se and activities, (2) developing an
understanding of cultural and historical heritage, (3) developing a

capacity for curiosity and qug§tiéning, (4) acquiring the skills and
knowfédge necessary to getg% job, and (5) acquiring recreational skills
N 2 T - &

for leisure-time use as the goals which were being achieved at the
Ao o

hfghest level. The total sample perceived (1), developing a sense of
. . - ; / e
morals and values, (2) developing a codeé of behavior to guide personal

actions, (3) developing and practicing a positive attitude toward life,
. .

and (4) devé}oping the ability to cope with emotions and emotional

issues as ranking at the bottom of the list, in“relationship to the

[
s

other goal statements, in terms of actual achievement. ..
. ‘

'

6. Significant differences between community sub-group mean

v . .
scores on actual achievement of skills and goals. Significant.

)

‘differences between sub-group mean scores on actual achievement were

1

@
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05 level or better for two of the ten skill and three
In cach <ase,
higher level of Jactual ochicvement than did (1) Parents or Other Adults
(3) Parcnts on “developing
actions'

Sludents perceived a
on camposition skills, (2) Teachers or Other Adults on physical skills
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, and (10) Teachers
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being through excrcise and
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attitude toward education and learning''.
to other s
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activities' and "developing a life-long

7. Rank order of skills by discrepancy’ s€ofes In relatidnship
the t '

(3) speaking skills a-

natural breaks in the range of mean
importdnce, and

actual

,S”
(1) héﬁdwfit}ﬁ@; (2) cr
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n

lowest di

screpancy
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to the other skills,’
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.
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g the
ions in lations
According to the Kaufman rationale (1968:13) the greater the
crepancy, the greater the
which were perceived. to

educat ]
hé;é

the greatest d
need additional attention or emphasis

onseque

W
o]

ntly, the skills
repancy s
reiationship to the items are ones which the total sample perceived to

5cCores

time.

3

Conversely, in relationship to
scores would require the least additional attertion or emphasis at this

@

B

other skills, those which were perceived to have.the lowest discrepancy

i

8. Rank order of goals by discrepancy scores. In relationship

to 6thgr goal statements and natural breaks ‘In thé range of mean sgores,
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the total sample perceived (1) developing a sense of morals and
values, (2) developing a code of behavior to guide personal actions, \
(3) developing the ability to cope with change and the fdturc,

) ' . . R -
() developing a respect for human interdependence and” the rights of
others, and (5) developing and practicing a positive attitude toward
life as being goals which need additional attention or- emphasis
because of the degree of discrepancy between their percei@%d ideal

importance and their actual achievement, The total sample‘gerceived the

goals of (1) developing a sense of physical well-being throughlexércise
and activities, (2) participating actively in community life,
(3) developing aesthetic appreciation, (4) acquiring recreational skills

for "leisure~time use, and (5)- developing an understanding of cultural
I

and historical heritage as being/goals which, in relationship to the

other goal statements, had a lesser degree of ideal importance-actual

achievement discrepancy than dULthﬂQiher goal statements used in the )
[t
study, /

Again, according to tJ; Ka@fmaﬁ rationale for educitional needs,

the goals for which the highest mean discrepancy scores were obtained

\
in relationship to the other| goal statements are those which the
sample population perceived as needing the most additional attention or

emphasis. On the other hanh; those goals for which the lowest mean

- o .
discrepancy scores were obtained, are goals which, in relationship to the

other goal statements, would require the least additional attention or

4

emphasis.

i
9z  Significant differences between community sub-group mean

discrepancy scores on skills énd,gqaﬁs. %ignificant differencés between

community sub-group mean discreggncy scores were obtained at the .05

o
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level or betler for oix of the ten skill and eight iof;)'ihc nineteen goal

slatements. With the exceptions of (1) handwriting skills, and
(2) developing respect for Taws and Junncrnli(. principles, Students

percaived lens discrepancy between ideal and actual conditions thaa did

others in cach case of significant differences. Students differed with

A

Parents and Other Adults on (1) listening skills, (2) reading skills,
(3) composition skills, and (4) developing respect for human
interdependence and the rights of others,  Students differed significantly

from Teachers on (1) thinking skills, (2) social skills, (3) daveloping
3 L]
the ability to self-evaluate realistically, (&) developing the ability to

5) developing a sense of physical

!
'}
=

——
el

cope with chonge and the future, ¢

tivities., Students differed from all

(‘*\

well-being through exercise and a

\fd

three adult sub-groups on (1) developing a sense of morals and value:

o
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s
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ong attitude toward educ tion and learning,
Teachers differed significantly from Fgrenté on *‘developing acsthetic
appreciation' and with both Parents and Other Adults on (1) handwriting

skills, and (2) developing respect for laws and democratic principles.

o

In both of these latter cases, Teachers perceived less of a discrepancy

than did thc other groups.

Findings of the Study in Data
Analysis Il - Sevep Secondary ,
Variables ’ . v

§

Data Analysis I, in Chapter 5, was concérned with analysis of/
variance, uSlng the Scheffé& Multiple Compar'son of Means Test to
determine if any s|gn|f|cant differences between mean discrepancy scores

!
‘(DS) of secondar variable groupings were obtained at the .05 level or

better on any of the ter skill and nineteen’ goal statements. This

i
-~
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section i1s divided

into seven sub-sections, ane for each of the seven

secondary variables selected for use in the study.

. Age with all respoadents groeuped by four age categories.,

When all respondents were grouped by four age categorics,

differences

significant

hY
between age calegory mean DS were obtainad on five of the

”
ten skill and nine of the nineteen goal statements at the .04 level or
better, An oyerall signifi(gnt difference was obtained as well, In
every case, with the exceptions of (1) handwriting skills, and

(2) developing respect for lawsraﬁd democratic principles, the 10 - 19

years age group perceived the' discrepancy between ideal impﬁrtﬁqiiﬁﬂﬁd

actual achievement to be less than did

|
ja'y

10 = 19 years age group dif

group on (1) developing the ability t

roup di

C

(Ve
-+

d

q

ol

10 -~ 19 years age.
yeaf's age groups on
exercise and activities'. The 10 - 19 yeérs age
4o -~ 49 year; and 50 years
and (2) deveioping respecf

others. The 10 - 19 years age differed from all

the other three age groups,

(7) acquiring new skills and knowledge whenever
fered from the 20 - 39 years and hO -

""developing a sense of physical well-being

The’
years age group on
to

cope with change and

f rom

the 0 - h9 years

through

group differed from the

¥

and older age groups on (1) reading skills,

for human interdependence” and the rights of

three adult age groups

on (1) déveloping a code of behavior to guide personal actions,

(2) developing a sense of morals and values, and

long attitude toward education and learning. "\
The 50 years and older age group differed
age group on

-

(3) developing a life- '

from the 20 - 39 years

developing respect for laws and democratic principles'.

-



The 50 years and older age group diftered significantly from the
10 -~ 19 years and 20 - 39 years age roups on mathematics skills. The 50
years and older age group diffeied from all three other A9 groups on

&
handwriting skills. The 50 years and older age qgroup perceived a

greater ideal-actual discrepancy in each of these cases.

|

2. Sex with all rc;*.[';m‘ld(-n( 5 q rm‘l)m,’ h)/ male and female,  Onl y
two significant differcnces between mean DS of all respondents grouped
by sex were obtained at the .05 level or better. The female respondents

perceived a greater discrepancy beétwaen ideal and actual conditions than

did the males on (1) speaking, and (2) listening skills.

3. Adult J[uupcd vy _ratepayers and ng non-ralepayers,  Significant
differences between mean DS of ratepayers and non-ratepayers were obtained
on four of the ten skill and five of the nineteen qgoal statements at the
.05 level &f‘bé}ter, An overall significant djfﬁffence between ratepayers

greater

q\
< -
\-..1‘ "’

and non~ ratepayers was obtalnad
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payers perc Fd a

discrepancy between the ideal importance and the actual achi ievement than
‘ , i

did non-ratepayers on (1) speaking skills, (2) reading skills,
(3) handwriting skills, (4) composition skills, (5) developing a sense of

morals and values, (6) developing the capacity for curiosity and

queét?oning, (7) developing respect for laws and democratic princ[pleg,
L ]

(8) developing a life-long attitude toward education, and (9)‘vau}riﬁg'

new skills and knowledge whenever necessary.; f

When ratepayers were grouped by the location of their property,
. .
however, no significant differences among the mean DS of ratepayers in,

(1) the City of Armstrpng, (2) fhe Municipality of Spallumcheen, »

(3) both the city and the munncnpallty, and (h) elsewhere in British

et

Un



Columbia were found. g

L, ResEpndcnts Qrouped by type of occqpation_or emﬁiyym«n(. In

this sub-section, thrge divisions were made to obtain a clearer picture
of the possible effect of this variable upon mean DS. These divisions
were (1) Students by junior-senior split, (2) Teacheis by school, and

(3) Parents and Other Adults by type of occupation or employment.

ha. Students by junior-senior split, Three significant <

»

differences between the mean DS of students grouped by junior secondary

(Grades 8 and 9) and senior secondary (Grades 10 -~ 12) were obteined at
the .05 level or better. 1n each case, the senior students perceived a
greater ideal importance-actual achievement discrepancy than did the

junior secondary students, Senior secondary students differed from
i

junior secondary students in the sample on (1) speaking skills,
(2) social skills, and (3) acquiring and practicing a positive attitude
1 -

toward 1ife.

htp, Teachers by school. Significant differences were obtained
. .

at the .05 level or better when teachers were grouped by §Ch©;} on one
of the ten ski[l and two of the nineteen goal statements. Teachers in
Len Wood School (Grades 5 -~ 7) differed from teachers in both
Armstrong Elementary and Armstrong Secondary schools on composition
skills. “Len Wood teJhwns perceived less of a discrepancy e
ideal and actual thanidid teachers in either of the other two sMMools.

"

Teachers in Armstrong Elementary differed significantly from teachers in
Armstrong Secondary on (1) developing a code of behavior to guide personal
actions, and (2) acquiring a life-long attitude toward education and

learning. #n both cases, the secondary teachers perceived a greater

discrepancy between: ideal importance and actual achievement than did the

i



teachers in Armstrong flementary,

Le, Parents a_rrxd Ol_hc:r Adul ts by type of Occupation or

employment. When Parents and Other Adults were grouped by (1) self-
employed, (2) working for salary or wages, and (3) other, significant
differences between occupation or employment type mean DS were obtained
on none of the ten skill and four of the nineteen goal statements. An
overall significant difference between ihOSe who were 'Self~employed!

<
and those who classified themselves as ‘Others' (retired, housewives and
50 on) was also obtained. Those who were 'Self-employed' differed
significantly from those who classified themselves as 'Others’' on the

goals of (1) developing aesthetic appreciation, and (2) acquiring

%

recreational skills for leisure time use, Those who were 'Self-

employed*' differed from both, 'Working for salary or wages' and 'Other’
groups on the goal of "acquiring new skiltls and knowledge whenever

necessary'', In each case, thos® who were 'Self-employed' perceived less

of a discrepancy between ideal importance and actual achievement than

did the other groups,

a

5. Adults grouped by educational record. In this sub-section of

Data Analysié 1l, two subdivisions were made to obtain a clearer picture
ofmlhe pOSSiblééeffECtSﬁOf educational record on adult perceptions and-
the discrepaﬁ;y bé?ween ideal and actual conditions regarding the ten
skill and nineteen goal statements. First, all adults were grouped by
two educational record categories; (1) those whose highest léve] of
achieved education fell within the parameéers of Grades 1 - 12; and '
(2)‘those ﬂho had experienced at least some post-secondary education.

Second, only the Parents and Other Adults were grouped by the same two



educational record categories.

55. All adults by two educational record categories,

Significant differences were obtained between educalional record
cateqgory mean DS on three of the ten skill and seven of the nineteen
goal statements .,  Those who fell into the Grades 1 - 12 category

perceived a greater discrepancy botween ideal importance and actual

achievement on (1) handwriting skills, (?) wmathematics skills,

(3) developing respect for laws and democratic principles, and
(4) acquiring skills and knowledge neckssary to get a job. Those in the

y on

al

Post-secondary category perceived a greater ideal-actual discrepan
(1) thinking skills, (2) developing aecsthetic appreciation,

(3) developing the ability to cope with change and the future,

" (4) developing the ability to cope with emotions and emotional issues,

(5) developing a sense of physical well;:being through exercise and

Qo

activities, and (6) developing life-long attitude toward education and

learning. : . .

5b. - Parents and Other Adults by two educational record

cateqories. Significant differences between educational record category
mean DS Qere obtained on two of the te@}skill and four of thé nineteen
goal stateméﬁts when just Parents and Other Adults were grouped by two
educational record categories. -ln each case, those who fell into the

Post—§ecopdary category perceived a significantly greater discrepancy

between ideal importance and actual achievement than did those

respondents in the 'Grades | - 12' group. The mean DS of the Post-
secondary group differed from the mean DS of the Grades 1 - 12 group on
(1) thinking skills, (2) creative skills, (3) active participation in

community life, (4) developing aesthetic appreciation, (5) developing a

-



sense of physical well-being through exercise and activities, and

(6) developing a life-long attitude toward education ard learning.

6. Adults grouped by their percepltion of educational

preparation for their present situatl ions.  No significant differences,
between sub~group mean DS were oblained when adult respondents were
grouped according to four perceptual Categories: (1) under educated,

i o oHL
(2) sufficiently educated, (3) well educated, and (4) overly educated,

For the study, U!’l% variable was viewed as one which had no significant

effect upon the discrepancy between peoples' perceptions of ideal

importance and actual achievement reqarding any of the ten skill or

nineteen goal statements used in the study.

D
7. A1l respondents grouped: by their awarencss of what schools
’ r
and education are attempting to do. Significant differences were
air SALLIA R a A S
L - . - £
obtainced between the mean DS of 'awareness of what schools and education

are étfémif{ﬁg to do' sub-groups on one of the ten skill and five of the
nineteen goal statements, The 'Know more than most' grOUb perceived a
greater discrepancy between ideal and actual conditions than did the
‘Have a fair idea' group on the goal of ''developing the capacity for
curiosity énd questioning’, than the 'Fully aware' group on (1)‘;ctive
participat¥on in community life,,and'(Z) acquiring recreational skills
for leisure-time use, and both of these groups én (1) thinking skills,
and (2) developing a sense. of physical well-being through exercise and
activitiési The 'Havé a fair idea" group perceiveé a greater

a4
discrepancy between igggj/fgportance and actual achievement than did the

‘Know more than most' group on the goal of "active participation in

Eommunity life''. The 'Don't really know' group percifved«argreater
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ideal-actual discrepancy than did either the "Have a fair idea' or the
"Know more thaa most' gioups on the goal of Macquiring skills and

knowledge necessary to get a job'.
IMPLYCATIONS

The implications of the research findings arélpresented in two
sections: (1) general implications for the sample community, and
(2) specific implications for (a) students, (b) teachers, administrators

and the schools, (c) parents and other members of the community,

3

(d) the school board and its officials, and (e) the Jocal teachers'

association,

General Tmplications’
( dmpllcations

On the basis of the study's findings and work done elsewhere in
' i
Ngrth America regarding educational needs éSﬁéﬁ%m?ﬁt, a number of
ganeral implications can be offered for considete
implications are phrased in terms of 'needs' or posed as questions or

suggestjons for locat consideration, although they might also apply to

other districts in which similar studies were done.

—
v

Those skill and goal statements for which the highest mean

discrepancy scores were obtained may be regarded as the

primary educational needs In ;he sample community

(1) according to the pechions of respandents selected for
the study, ahé‘(z) in relationship to tﬁe other skill and
goal ;tatements examined in the study. The fi@st-@neral
implication @F the study’é finf?ﬁgs is that those skill

, ‘ _ A
and goal statements which ranked as the primary educational

‘ ’



157

needs are the ones which should seceive additional

attention or emphasis in the near fulure. More r;>edrch and
investigation would be helpful in (1) ascertaining what is
involved in cach case, and (2) what might he done in ()r<>16:‘r
to meet more cffectively these felt needs .

In light of the study's findings, there is a need, perhaps,
to examine the 'ideal' nature of both goal statements
themselves and &coples' perception of their importance in

public education. For exomple, are goal statements constant 9

ideals which can never be reached? If schools managed (o

peoples’' perceptions of its ideal importance keep pace by

moving ahead as well? Are the goals of public education

perception of ideal importance should serve as the

benchmark? Are there differences be tween  the ideal.
imgor(ancé Of?a goal for people with differing abilities and
purposes? A second general implication of the research

study's findings is the need to examine thé ideal nature

1

of both goals and peoples’l perceptions of gheir ideal
importance in public education. o ) o R

A third general implication of the study centers around th;
questions of (1) who is responsible for the development and
achievement of skills and goals, and (é) to what extent?
There may be little arngent, for example, that mathematics

skills are' a primary respoﬁsibility of the schools but what.
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-4
of speaking skills or the goal of developing a sense of
morals and values?  Can the schools be held legitimately

-
and morally responsible for the development of a sense of

morats and values, for CXamp}c? A;e educators capable of
inculcating or devr l<>;;}r‘r{; (hua goal in skudents?  1s the
school's ianUance::\al enough (o;aclually affect s
students!' values and behavior bdtl«rns along this line? Has

‘ ’
the school become re<ponsible, perhaps by default, for

things which more traditionally were the responsibilities

of the home, the church or even the individual

“himself?

Respondents in the study indicateé that the goals of

(1) developing a sense of morals and values,

(2) developing a code of behavior to guide pér%ohal
BCtiGﬁi,:(z)'devé]Opiﬁg the ability to cope, with change and
7 d?ﬁdénce

and the rights. of others, and (5) developing and practicing

the future, (4) developing respect for human i

a positive attitude toward life were the top five in terms
[ : :
of edjéﬁfional neédsL The whole question of responsibility

i .

requires additional study and examination.

Peoples' needs andfpriorities tend to be in a constant state
of chénge (Pace, 1950:&11—&]9). A number of months have

; -
passed sincé respondents in@icated thgi% perceptions on the
quest}qﬁnaire. The results of the study are available for

peOplé in the sample community to consider. Has anything of

importance changed? |f respondents were given the

I

‘ Opportunfty to redo the questionnaire, would any significant

Y
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changes in peoples' perceptions be obtained? The Student

sub-group perceived the ideal importance of handwriting

skills, for example, 1o be significantly less than did the
Parent and Other Adult sub-groups. Do findings of this
nature have any effect upon peoples' perceptions now?  This
fourth general implication of the study concerns the need
fog indiViduals to re-examine and re-assess their own
perfcp(ions:of pcedﬁ and priorities in light of the
perceptions of.o(hers in the community.

The 5(udy'%ea§ured peoplesd perception in isolation,
Consensus decision-making methodology suggests that pe%ples'

perceptions change through consensual refinement whén,they'

come to see the opinions and viewpoints of others. In light

of the study’s reported findings and discussion with: others,

.would there be any'significant changes in peoples’

~

perceptions? This fifth implication of the study is the

need for dialogue and discussion among people lin the sample

community regarding the ideal importance and actual

achievement of skills and goals. Some members of the

community may perceive something of importance which others
. ' \
do not see. There i's a need to share and discuss, to
N4
re~examine and re-assess the findings of the study in

consultation with others.

The identification of educational needs is the first step in

<a process toward imp%oving education and is not intended to

‘be an end in itself. A sixth'general implication of the

h

. ‘ ®
study's findings is the need to generate, Jocally, means
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Ao
whereby changes can be made 1o meet peoples' needs more

effectively in the future. There are’ two sub-implications
tnvolved which should be considered, however.
First, who should be inyolved in more detailed investigations
of needs, generating and selecting alternative approoches
1o present practices and evaluation of the results of

N
selected alternatives after implementation? Should the
involvement be limited to professionals and tﬁ'ﬁc most

» = = - "

directly associated with education such as teachers,
administrators, school trustees and the superintendent?

-
Should, students, parents and otheadembers of the
community be involved in any way? |If 50, in what ways and
to what extent should members of the community, other than
educators, be involved? 4

Second, what method or process wogad best serve the

’ community's needs? Should educators %i; entrusted to make
the

individual modifications in light of study's f:ndlngs7

Should a éggk force, or series of task forces or ad hoc
) ’ " ' .
committées, be struck to'investigate and report back? Should

somethtng akin to the p[ocesses developed for Phi Delta Kappa

by Rose (1972) or for Mesa, Arizona by Englxsh and Kdufman

(1971) as outltned in Appendix D be employed? Are there

"
o

exlstlng groups within the community who could undertake the.
task‘or should new groups be formed? Now that some

educét#ona1 needs héye.been brpadly identified, whe;é should
the sample coMmunityigo from here, who’should be involved, in

what ways and to what extent? -

Y
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. ) *
SP('(H"!( toplicatfons . A
The findiogs of the study have some bearing apon par ticolar
groups of people in the sample community,  Thiw section deals with
specific implications of the study T (1) ~todent, (72} teachers,
< .
administiators and the wchools, {3) parents and other membern of  the

commounity, (&) the school board and its of ficials, and (5)Nhe local |
' i
i AL . . . B N . . -
teachers ' ansociation,  The dwmplication. arce pheased in terms of
[d

questions which are nvant (o be nejther harsh nor iodictiments of current

efforts, - i
Stadents . Perceptud]l data arisidg from the study tended 1o 8 v
AR )
indicate that thr 5t udent subzgroup perceived the idea lJlE@" riancao,

f

actual achicyement and the rosulUing dincre

different waly that did othor community rab-groups on, a pumber aof the tan

skill and pinetecn goal statepents,

s s i

communityh, Simidarly, students might be wel) advised. too rghexamipe to

what extent théyréfé waiting for the school to'do things for®them rather
- Y . [ . N - : ] .
than secing their personalcresponsibilities and pursuving them. Are

! ) ) &:
g

r§tudgnt3 engaqing Qﬁ any 'kind of ‘on~qoing dialogu

parénts. and other members: of the cqmmuni ty regarding their needs and -~

! a1 ~ ~ .

concerns

" N —y

or has the supposdad ‘'distemper Ofvthﬁ\fpﬁéS“ provided a .
‘rationalization for 'cynicism, doing nothing and waiting for others to

i x . -

. take the fir%t‘sfgp? To,what extent do studénts peréeive'education as
) R

a personal. opportunity as opposed ‘tova i“t\v\ze1veiy'ears?or;morf}_fsant(zﬁaz

. ;‘
\ : i 3 R
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'b\/ the twenticth century ogre, the Fstablishment?

Teachers s administrators and the schools.  The findings ot the
Sstudy indicated a nunber of possible implications for educators and the

| ,
schools.  First, to whal extent are the stated and the actual goals of
2t A

education the <ame in the connunily's wchools?  Second, are oducators

1

stiowi mj;/*hu ational leadership in the community and promoting

discthsion of educational concerns with members of the gommunity thoy
cerved  Third, to what extent are cducators keeping in real contact with
students and the community and making changes to curréal practices bascd

on known needs?  Fourth, what alternatives to present school-community

raction might be more aeffective? fifth, to what extent are tho

"

—
jm]
—
7

restrictions and rvquur(mrﬁt’ of the Department of Cducation and post-
secondary inatitutions explainad to students and ather members of the

community so that these external oxigencies m?th(bé better understood

i
and accepled?
1 a gulfl exists beiween the iohool and the student, the home
s
‘or the it is really unimportant who s responsible; the
! B

~

important question is, will educators take the lead and redouble théir

present effofts to bridge the gulf? : ‘ .
: : 7 3o 7 - £ s

Parcnts and ¢ Dthc' memhefs of CA( communn{y The find]ﬁqs of the

. i | 5 N
- s v\,b? N .

study imply a need for parents Tand slher ‘m;:me> of the community to

"
-

re~examine thelr own perceptions and contrubutnon> lo’local educaw on.
Are expectapions of the schools (calistic apnd practical? How much Ls
heing done Ey parents éﬁd other n%mbérs;bf the Gammunigy at present to
= ‘ .
‘(l) understand what the schools are dttémptlnq to do and the prQb]eﬁ
v ’

they faCé,‘KZ)vsuppOrt andﬁdbmmend what is beimg’done well, (3) assist
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in bringing about changes to what is not succeeding as well as it might,

~

and (h) toking o more active, supportive and contributory part in local

education in general? To what extent are gulfs which exist between

- -4
ideal and actual, between schools and the community, a product of

insufficient or inappropriate concern and activity on the parts of
parents and other members of the community? To what extent are the
schools left standing alone, or subjected to criticism instead of being
afforded the interest and concern they need? To what extent are
criticisms of the schoois, students, teachers and education in general a

/

product of unfair scapégéa(inq and tgansf&rred—indictﬂgnt fFWﬁf)ﬂkT

parts of society which appear to be failing as well?

b

unhappy, what are they going to do about it THaAt is comdtructive and

worthy of mature adults in a community with a heritage worth perpetuating?

The School Board and its officials, Is the board showing the

ieadérshié in thegcémmunityfff

]

locs

-
Ko
b

o}

Ight,regarding educatio

)
et

improvements in it? s the board making the best possible use

* : -

or

f the

. 7y

p&riéﬁh674a§ its disposal? Does' the board trust and entrust its
. o
employees and help to promote a corporate effort towardrquaiityiéducati@ﬁ

2
: i Sea . Y o " o
In the community? Does the board make an effort to see that the

community is informed regarding what it does ' and why? . In tufn, does the

] L o RN = '
board make an effort to become aware of the togal community's
\ 5,

perceptions of its efforts on the community's beHalf?  Is the board
iyjties based “upon the

}

wil]?ng'td support follow-up research and act

study's finding§? ;"[ ’ o

The board and its officials have a respongfbility to provide

éducationa]’]eadeféhip in the community above and be&ond their system’

o2 N
d )
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administration functions.

The local teachers' association. Teachers! associations can act

as prine change agents in a comnunity if they perceive their

responsibility to perform a leadership role. Teachers' associations

have both the trained personnel @nd the organization with which to

accomplish their purposes. “Local associations,. however, tend to lose

,

their potential effectiveness if they fall into the trap of short-

stghted unionism only,. Learning Conditions commitlees an help to

and unhappiness. Curricul&m commitiees can foster local development

- of curricula or fade into obscurity and ineffectiveness, depending upon

their perception of the tasks involved,  Public relations programs can

ensure that the public is constantly informed regarding what the

schools are doing or Jose their potential effective

&

employed

ess if only

in education if it'chooses to do so, Much that is good
i
i

ccurs in schools but the community is seldom made fully aware of it, )
Much of  the advers® criticism of scheols of ten goes dnchecked because

* local associations do fiot seek to correct misconceptions.

Tea

i

cher task F?rces are able to bring a great deal of expefiehce

.

and expertise to bearféﬁ problems if the local association will undertake

f

that the primary'gdqcational needs perceived by the respondents in the

5

to initiate éndrfinancejsuph g¥oups. The findings of the study indicate

y -

i |

b]

study go beyond thé confines of the schools themselves. Community 

»

interest and expertise could be brought in to assist in solving some of

these problems. .The results of suéh task forces may well be imprOVeménts

‘



|

‘ 1 ()f)

firinge benetits no

in working and leacning conditions which are

contract negotiating team could evar achicve

A direct implication of the wtady ' tinding: lies in the need tor
the local teachera! asociation to whow leadership in £5tabliching a
broadeo basia for commounity contiihbation to and involvement in’

A

educat von,

RECOMMEHDATIONS FOR LOCAL CONSEOERATION

The report contains the resultn of cffocts to identify

educationnl neceds in the aonple communi Uy within the broad context of
A

skillarand gools. The recommendations of the
the sample commun] 1y nuaght procsaed from this point, and (j) iber of
matters which should be given congideration asn a result,

5

il

h

task force be struck by either the
. i _ '

recommended that g

% -
' assocjation to investigate the Te

the local teachers
3? view to recommonding a suitable course of action.
~h L I n ’ +
' Task force membership. The task force should lag kept o a
* workable number of pecople who represent those in the community wijth .an
s R - A ) [HR.
z ‘. B ’ ;b
interest in and concern for 'local educational matters. |t @s suggested:
. '%; oL ‘ , : - o é, ;
thak@the task force membership. should include two educatorst, one school
g Ve ‘ ) a é A :
- ‘ .
tr@tee, two parents of scheol age children, two adults who have no
. — ) e 7 ‘ :
sC Qo]‘age children at present and two secondary students.

N




166

Terms of reference.  The following terms of reference would be

,

appropriate for the task force; (1} review the findings of the study,
its implications, recommendations and suggestions for consideration, and

(2) recommend an appropriale course of action by which <hanges might be
.

+

suggested in order to meet peoples’ needs more effectivaly in the

future.

rd

Al -
Recommendation 7

Consideration should be given to the following matters by the

task force:

responsibility, Other task forces or ad hoc comnittees, v ‘
preferably of a epr‘Siﬂ[at;VE nature so as to spread th%
involvement base in the éémmuﬁity, are ﬁei%ﬁﬁ*b{“ )
pésﬁ'ibi”tiés, Some matters will r’t;‘qu“iri the :‘K}%(TTISVF‘ and )
traifTﬁg of professio

should be handled by

or representative groups, . A
A . ! - 7' -
2. Some attention should be given to a long-range plan so that
' ' o \
current efforts become a part of a. larger pattern. Some of
the, identified educationaf needs could be treated in the »a

] L4
N ¥ . B

P

near future, for example, but athers are on-going problems

which will require continuous attention over a long pe?fod
i i :

- »
.

of time. Only by establishing -some kind of long-range.

plan for on-geing evaluation and improvement of loca

- . - i . .
‘education can the community co-qrdinate .its efforts.

- )

3.7 More detailed research and fnvestigation‘would be

* d =
- :
L) | . - . ¢

- f £



"

6.

"

profi tdbic, if not essential, in order to (1) underwtand
what i+ involved in the skilla and goals which were
perceived by respondents as being primary educational oeeds
in the community, and (2) generate alteraative dp[”(’)d(ht‘j;
to present practices which would best enable educators to
make changes in order to meet more effectively with peoples!
needs in the future,  Additional research should be
directed toward aspects of the cognitive and affective
domains (BI()Om, I‘)f)é) as well as spaciflic courses and

.programs presently beoing offered in order to ascertain

the type and extent of edocational needs which may

exist.

i . -~

Some consideration should be given to the question of

stiaring, in a planned way, of

fﬁSﬁ@ﬁﬁﬁbiiity and HGfﬁiJﬁiﬁI

the responsibil if

loping and achieving variqus

skills and goals,

i

.consideration by the ta

L5

Vb

k force. First, Is there sufficient

- - ) . X . .
interest~in the comnunity for sustained involvement . in

assisting education to mect peoples' needs more effectively?

” ' . . U .
"Second, who should be involved id deciding what education

) T .
should be yrying to.do? Third, what kKinds .of communitg
. . \b- ;
, L ’ T
involvement vould be most sujtable and productive? s
N N \' . ~'
The task force should also consider whether there g

-
5§ PR
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sufficient information and expertise available locally to
handle the task in hand. What kinds of information would be

helpful or essentiall 15 there a need for outside

"

consultants or people with access to information to assist

local groups in making changes?

Recommendation 3

Greater efforts should be madt to not only establish, but

maintain, on-going feedback systems and open lines of communication
-
”~
between all segments of the community regarding education. Discussion
& -
!
and interaction should be promoted. People should make an effort to

vojce their oplinions and feelings as well as come to understand the
feelings and opinions of others around them, The role of the teacher
* .

is not an easy one but ﬂcithff"& the—+ole of the student, the parent, f

o~
<h

the school trustee or other members of the community. Members of the

. . o o o B {*:3* .
comnunity must make an effort to understand the problems and concerns

of others and try to generate a greater sense of cooperative effort in the

parkicipa;e and contribute, theré is little legitimation for 4
condemnation of the failure of others in achieving lofty ideals set'for
them. _

. SUGGESTIONS FQR FURTHER RESEARCH -

.. Apart from thé suggestions for further research in the sample

¢

. A
’ . R Ln » ~ <
comunity, several dreas of géneral concern apggar to warrant further,’
research and investigatjod. ' )
. I, bronic nature of educational .needs assessment
P L R . . ‘ : k I. . &n\
.suggests that further research into all aspects of needs -
. X 'T.'-QJ‘ . : T ) N ‘ ’

”
o

s
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asseusment d necessary s Neoeds acsesoment has (o be

cituation - upecific bul more wotk in s londar dized AP P Gahe:
- .

and procesaes would be codvantageous . Local needs

assesament reseorchers could then modi Ty wtandardi qod

approaches 1o soit situation-wpecific criteria.

More revearch in necessary into how bent to hondle the data

obtained from educational feed- Acsessments ., For each
e ,

feseatcher 1o re=invent the wheel cach (hme 15 a wasle of

time and effort,  Rescarchers should bear in mind, however,
that any procenses developed for this purpose should be

Al
e
)

workable within local contexts and not be totally dependent
upon special cxpertises and facilitics which are of te

available at the local school or district lovels. Similarly,

tha developed processes for as<essing needs and dealing with

“Timited at the outset. If the process appcears 1o mcan

~

things the way they are.

More resecarch and investigation into the questions of

(1) re%pbnsibilitykfor development and achieyement of skills

and goals, and (2) community involvement ‘in educational
}”fecusmn*mdkmg would dppedr tb be’ ‘hgcessary &hough both ¢

of these questions bordtr on matters of basic éhIIOSQphy and ‘s

pOIicy, the effects of cach upon éducatioga] dgcision-making

~
‘can be extensive. $thtmal lnvolvement and shared
b
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responsibility by the total community are Pdeals which ey

be impossible (o achieve Perhaps people do not wont Lo be
involved.,  Porhaps the profensional cducator shopuld be Tebt
to do his job the way he sees Tt Perhiaps public

javolvement should be Fimited to pre—oent avenues of
)

influence cither s parents of wtadento or as clectors of
school trusteen . Whatever the cane might be it woln )

appear thot there i g need to conduct furthoer 1enearch into
' ~
the quentions of responsibiltity and community involvenant.

5
e
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* x
(Covering Letter)
~ c
5
March 1, 1973
- ‘ h .
Dear b
L)
I believe it is Jmportant, to find out: how people think the
schools are doing in educating students. The enclosed ques tionnaire .

is one experimental way in which you can express your opipions and |
would really appreciate your assistance in filling it out,
»

I have selected 4 sub-groups .of people in the Armstrong area:
50 secondary students, 50 parents of secondary students, 53 teachers and
50 adults ia the communi ty who hove no c¢hildren In 5(~('ir;[ulury school at .
present.  From your responses, I will be able to develop an idea of how
each group feels-the schools are doing and what differences, if any,
exist between these b groups.

. "The qugstionnaire is divided into 3 pgkes: Part 1 focuses on
“skills', Part V1 deals with "“goals' and Part Il gives you a chance to
add anything yo¢ would like to say. Please read‘khe instructions end
complete the questionnaire as best you can,

In exchange for® the permission to conduct this research work,
I will turn the results of thHis study oved to the Armstrong-Spallumcheen
Schooli Board as soon as analysis is completed. By filling out the
questionnaire, you will be helping me with my thesis research but it
also means you will be providing useful information to the schools, the
Board and even youriselves, -

I have included an addressed, stamped envelope. Won't you
“fill out the questionnaire in the next few dags and drop it in the mail?
"The more people respond, the better the chancds afe‘that the results are
really reflective of opinion in. the Armstrong g,

Thank'you for your assistance. | am,

Yours truly

b

L Mat. Hassen,
‘ Graduat?mftudent. '
‘Dept. .of’Education Administration

: , ‘ \
N.B. PLEASE' RETURN QUESTIONNAIRES BY . ‘ '
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APPENDIX C

— -

PART |

Educetional Goals and Objectives: A M8del Program for Community and

Profe.sional Involvement, developed by Rose and associates at Lhe

Northern California Program Déxelopment Center and disgributed by the
Commission on Educational Planning ~ Phi Delta Kappa. Summary printed
with the written permission of Dr. B. Keith Rose, Director.

s
The follownng is an a:E\evcated summary of the program

deJeIoped by Rose and assqcnates for communnty and profes

involvement in (1) ranking goals in terms of their priority,

jonal

i

- \c

. . , . <, . ,
(Z) assessing the extent to which goals are presently being achieved, and

3) developing performance objectives in order to meet program goals and

objectives.

Initiating group

- an area task force which seeks local support for

program.

Co-ordinating group - a District Task Force empoweréd to conduct

» -

‘Program group

Phase |

progrém; it is suggested that the District Task.

Force be limited to sik_members whaq fepreéént the

\

’

~.-schools, the_séhooﬂ,bdard and the communi ty.

- a Representative doﬁmunity-committee.

- Rahkinglgoais and égsessing degree of actual e
‘ achfevement. | |
| l Distrtbute goals to selecteg, Representatlve
. community Comittee members. . )

2. ;:*-Comitﬁe,;member's r_aﬁk 'g‘oajl'srr.{ndépé'hdgnt,ly-.“ ‘




=y

c 3., Small groups of a rep esenwe nature re-
- ‘ )
rank goals at firs/ meetimy of the -
- - - < .
- L. A .. X P
. Represeative Community Committee using
N
- ) ! N ‘. N
~ ’ consensuak methodology. , .
" b, Mathematical consensus of total C()mrnitte‘e
calculated from small group rank or¢ers. 3
* : ) - \
' 5. Results of total committee’s consensus
returned to Repres‘en‘ten ive Commnunily Committee ‘
. Tor endorsement. .
. . * ) ~ .
6. Representative Community Committee as;csaﬁs
o o - degree of actual achisvement of each of‘ the
goals. : o
.
- i o c . an
3 ; . : ' . L
ghase 1} - Development of performance objectives.
N ‘ .
' . . l. District Task Force\ selects teachers for.
- : : - training cadre in-writing.performance
. Ce ' S S e I
objectives. . .
M s - . ., .
: T - - i ﬁ- -
2.2 Training sesslon%eld for ,teachers in the.
¢ district.
- . 3, Performance objectives for present programs
: L] - ' B P
N~ ' : ' : ‘
" ' are written. - , ’ .
| L . . . S
S g - L. Performance abjectives to meet felt needs as
« " ' ! LA ’ . .
. (& ' . . : N
. perceived by the Representative Communi ty .
[ ' ! . ) *
o
Committee are @ritten. . ‘
v - 5 + ) ‘: h ; - . . -
Phase 11 =~ .~ Evaluation of prog/t?ms -ds a result of changes made.
¢ . ', o ‘. ¢ )
i vt v . :
B \ \ ’ . . . )Q .
. . \ o R : . i i . \ ) (-
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PART 11

.

Steps in process developed by ‘Mesa Project rescarchers for assessing needs
p t Mesa Froject

and making;chanqca to present programs and operations. Summary printed

with permMsion,

. i o
The educational needs assessment researchers in Mesa, Arizona
developed a five step process whereby needs were assessed, alternative

approaches were generated and the best selected,  changes were implemented
\

and ré-assessment of success after implementation vccggred,
S

) \
Step 1 - Educational needs assessment, /{m

s A thorough educational needs assessment was conducted using the

\ .
Tri~Level Assessment Model approach. . Data were gathered from

(1) students) (2) the community, and (3) implementing educators

x

regarding the questions of “Whéf)iﬁ?” and '"What ought to be?™ in

- i ’ J - !
terms of Yarious aspects of the educational program.

“Step 2 Establishment of task forces, "‘tolerance criterta' and needs
2LEp < 7 ] €5, ,

e - priorities. ; , 3

i . =, : / 7 “ . ) i . .
Gythered data relating’to educational needs'were divided into
three classifications; (1) generic needs which the whole school,

L4 ~

the Home and the community must attempt to meet, (2) specific
: ® o 1 L
needs which could be bgét'met through specific subjects or

- PR

progrd&s,,énd~(3) individual neeés which,fequiréd indi&id;al

attention. Task forces established ''tolerance criteria' for
[ et ’ :

each neéd; that is, tﬁe extent to which a need was. either

-

réésohab1§/ér extremeLv Theﬁnééds identified in the

a

© %k assessment were then ranked 6 dhe.basis of the tneed for more
. an e o o | R ‘ ) ' . L
. . _emphasis or .attention due to divergence from the\established




‘tolerance criteria'.

Step 3 - Generation of alternative approaches to meet needs.

189

The task forces then addressed themselves to generating possible :

"
-

alternatives, as well as a rationale for each, which would assist

. educators in meeting the felt needs more effectively. In some

v

cases, relatively minor shifts in emphases were judged to be

& Y

sufficient, while in other cases, major changes were apparently

necessbryA Along with the series of possible alternatives, the

task forced. attempted 1o provide an.indicatjion of cost-benefit-

2 {

feasibility information oo which chaices CQU“d be made. =«

o
.

-

~ 3€€2 4 - Selection of alternatives for. implementhtion.

i

o

AR to select the ones for implementation., In the case of subject
Y , : i’

areas, these decisions could be made by the subject teacheréﬁ\
; Ar

- e
In other cases where the whole school was involved, staff

participation in the selection was necessary, Thé simpler and.

least expensive changes were implemented first while those
requiring more money, information and so on were placed on a
longer time-~to-implementation schedule.

:
A

Step 5 - Implementation and re-assessment of effectiveness.
. ‘ _ .
o In most cases, the generated alternatives involved sufficient

detail for actual implementation upon acceptahce. In other

Y

i
so on were necessary- before a selected alternative could be

implemented.” Once an alterhative had been selected and

4yﬁficient:wo}k had been
ST ‘ ‘ ,

"

Once possible alterpatives had been generated, it was necessary

one gn it, it was implemented on a. '

-cases, more work on the details, content, process, personnel and - .
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trial basis. After an appropriate period of time, the effé}:;ls%i.
) - w

.of the implemented change were assessed to ascertain the extent
-~ N . .
R

to which the chiange was meeting with peoples ' needs more
11y p

effectively.  1n cases where subsequent changes were indicated by

the re-assessment, the process began-again at Step | or wherever
R -

the situation indicated,



