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(/‘4\\Owiny to the ..ew interest generated in bilinpguil education
¥ ’/' N " ) }
by'éontemporavy legisl- ion and research, the purg?se of this study
N ; , . . N -
p» ~Was to compare the -hinking of Edmonton's French-speaking parents

—

: ) -
sending their children to exigfing bilingual schools and classes from

grades I to IX with the B & B Commission's official-larnguage miﬁofiﬁi#)h

Vschqol conceét. The s;cbhd purpose of this.studyAwasftB cOmpare”
‘d;fferentisubgroups of pa%ents‘oa the basis of a) thefzhoiog made to -‘w;
A ’ ; . S0 5. §
¢answer the questionnaire in Préncb*of in-Eﬁgiisﬁ; b) the sex 6f the
e requpdenﬁ-aﬁd c) ;he amOuht ofyFrenéb»spokeﬁ in the home. ) '

©

. ' - The instrument us§d°in‘the study was designed by the’

v

inQéstigator~to ;épresént~the thipking of the B & B Commissiop regarding -«
the_establishﬁéngxqf offigial-léﬁgﬁaée_minofit& schoélé. The fifty
'items dealt with f%ﬁe specific.areas: the géals ofgtﬁe schoolf the ,
'linguisficﬁand kultu;al emphasisfgiﬁhin_fhe cur;iculum,

language use and

. KA

staff selection, -the materials in the school au§~?%%ehtar involvement.
: i ) - : < .

. Parents were asked to indicate their 1 :action to each item by selecting

a position on.a five-point scale ranging from "strongly agree' to
o . . . o ; '}“_i_j_ C - ’

AL

”étrongly_disagxee”: T “ : T ' o

o .;Of the 29Z.homes qualifyingnfdr thé sqryey,,264'c0mpleted
quuestionnaires were obtained. j‘ | ' b
. , A .

1Tﬁe results of ‘the rstudy can be summarized as follows:

PR 1. Although the expégtations of the pérénts With,respecf:

". to the goals~g§w§hgfschqpl are high, there seems to be ajlack of agreé-

‘s

ment regarding .the meaﬁé’Sf‘aChieving’Ehese goals.
% : 5 . oL : - '

/ !



. : -

\ ' 2. Parents who did not feel su ficiently confident to
. ' answer the queétiqepai:e in French are not.as positive toward the use of

. . French in the school as are those who answered the French form of the
* - - , e
questionraire. i; . : . :

s ’ _ - 3. .There is a

7

relationship be%ween the proporfion of-

French spoken” in the home and the amount of Fr@néh,pargnts éxpect in

the school.” -

s
s

. ' 4. Parents expect to be involved in the fdrmulation,gﬁi:/

the goals of the school. ¥ : .

. 5. Paren@s expect the bilingual school to provide

chiidrén’who are English unilinguals or weak in the use of French with
¥ ’ .o '

.

the»opp@ﬁ%ﬁnity to become bilingual.

6. Parents expect the bilingual school to project a
. ’ G - : . : o ' _
Frepch-Canadian image. . o :

/

/ s

v N ' :
7. There is no concensus among

— N ‘

arehté regarding French

guage of instruction in the classroom:’ NG

0y
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" Western, prov1nces has’ been and is the subject of many private and publlc L

debates

‘ . R
\

The education of the Francophone m: norlty of the West has 1ong

. N 5 —_ E‘k

'been a thorny problem for governmental and educational adthorities. The . -

W

French speaklng minority s rigbt to French or to bilingual schools in the
- . .

es arose w1th respect .to Frenc or to bilingual

R TN

education in the Western Prov1nces the butcome was seldom favourable for

the Francophone mlnority lrWhat must be born in mind 1s that t;e serious

- r . . - 1

.con51depat10n given to the Francophone minorlty s rlght to lingu1st1c and.

_eroded by the difficulties stemmingJﬁr@m such factors as urbanlzation :

cultural surV1val is a. recent phenomenon (B & B Report, I1, 1968 Chapter

i . B N DN

~ ¥

Althodé% the French—Speaking‘minority in Alberta is still -ex-.

pre651ng concern about 1ts right to linguistic and cultural survival it -

.' 1s becomlng increasingly apparent that the determination of many Franco-

phones to survive in the lingulstic and cultural sense has seriously been

o a,

s

(Nogue & Noel, l973 44 &JQ isolation and mass media (Savoie, \1970: 21~
J

22) and complacency (Plourde ‘1971 72: 10- ll) "Two telltale signs of

af ’ »

B de ase inydetermination seem: to be first the a581milation-of~a

. N R
. Tge 1umber of Francophones 1nto the malnstream of the English-speaking

-

'}soc1ety and second the une331ness of many French speaking parents

\ . s

_regarding the use of French as a- language of . instruction in'"blllngual N

\ L @ Ve d

o

- schools". Teachers partic1pat1ng in Department of Education meetings

. ) . : . 4



felated to bilingual‘schools have voiged the'opini§§ that:parents'fear

S

. . , potential.z, S . o LA .

;! . ! ! !

<

Since the%pﬁblication of the Rebort bfathe7Royal Commission on

‘Blllnguallsm and Blculturalism (1965~ 70), dnterest in bilingualism in

- . . ,‘h ’a

o N general and in blllngual edtcatlon in partlcular has been hlgh 'New

,\,.; T N
R S

' expectatlons are being voiced for)blllngual educathg%at the university

s level (Metut””1972), at the school board levelg and at the‘department of

et ot
e

educatlon level (Lamoureux 1971)( This newly generated awareness and
o - . a ., ‘ :
‘. interest 1n bilingual-education in Albertd is timely(bnly {f it parallels
the éxpectations of the French—speaking cOmmunity“ An overview of some | i

of the hlstorlcal hlghllghts of the evolutlon toward this new era will
s . . ;~< - - ' - >
i be: valuable 1ﬁgbr1nging the problem into proper perspective. o
Prlor to Confederatlon, educatlon, in the area administered

‘.

‘b) the Hudson Bay Company, was largely the respons1b111ty of 1ndividual
’—parents in coopération w;thvthe clergy. The majority of the early
. . - . T o ‘ Lo . : . “'.. i‘ )
settlers were descendants of French-speaking adventurers and traders or

v
. o

. -t . . . ) . .
adventUroqs‘migrant§>from Quebecnwhp had made the West their home. -

¢

Y

N brbuped in Pariaﬁgs drfmissioné and isolatéd fromjthe'remainder:ef

L

ey ' ' L. &
o Canada by vast- expanses of pralrle, by the Precambrlan Shield to the
: ' L{ : :
-j : . A.East and'by‘the'mountains_to the West thesegsettlers benefited fr
{f : teachlng of the clergy and rellglous organlzatlons In 1818“- ae Louse

—

denomlnatlonal school was opened in what later became Manitoba {Sissons,

a2

—~i . L P

1917 116) e




ing of the transcontinental rallroad and the sur-’

b
.

The buil

=5

-

veying of the recentl pumﬁuﬁmd Hudson Bay lands attracted largg
y ; ﬁgmbers of homes aders, the maJorit%/of whom belonged to a number of"?
ethnic grou s other than French. - This" sudden demographlc é;oy\h had
dlsastro s effects on‘the small'scattered Frenhh speaklng settlenents
*The lrench—speaklng population became one of a number-of.minorities.
he inevltable resulted: the.;; ‘3 of.French in“the Weii was reduced
—/Jyo little more than hat of 2 ”ore%gn language. Qhen sOcial and po; i
.litiﬂ,c;al 'institut‘ions wexe: created;;IEnglisms adopted as the common
langUage'(h—& B Renort, 11, l968: 114). It was felt by most of the

-~ EEal
mlnorlty groupb that French- speaklng Canadlans were: entltled to no more;

than any_ of the other minority groups (B & B Report 11, 1968 115§' g

. '
From_then on, the surv1val of the French Canadlan langu&ge and culture
lepended largely upon the French —speaking minority s’affiliation with -

»
s

‘the Roman Cathot?ic Church.
. R The governments of the Prairie Provi.ces have seldom

condonedfthe use of French as a medium of instruction in schools and

T e
P

have never guaranteed for the Francophone popula'lon linguistic and cul—
W .

' tural rlghts equal to those* oﬁﬁfhe Engllsh- aa'ing majority., Although

, certaan temporary concessions weregmade ar czrtain exceptions over—’

- looked, generally, Western Francophones we:e compelled to conform to The

' N ’ L . ' ° . - . .
laws requiring residents to send their ‘children td unilingual English

c . . .. o ‘N, . ' [ . .

- schools.,

s
-z,

Nanltoba, concerned about the quallty of educat1on %iferedL

-”bllingual schools and about the "o 1n3u9t1ce_to those, sometlmesv

B

Engllsh soqetines French or Polish or Swedish ‘who might findjthemselves/

»in a_mlnoritytand_be comoelled_eithergto have their children learn:ah

g o ) ‘ ’ ) X > : ) * ."fTu

b S o



. munities was théréby’abqlished. Thereafter, ‘French could be taught .as

"schools because in Sisson's words:

was made to read:

£

R

second langu: in which they Had no interest, or to go .the the expense

‘ , S v .
of sendipg them elsewhere to school' legally abolished "bilingual" "

s

schooling in 1916 (Sissons, 1917: 148-149). Only in 1967 was French.
given some legal recognition as a language of instruction for up to one

half of the school day (B & B Report, II, 1968: 123).

The drafters of the provincial Acts of 1905 which carved

Sapkatchewan and Alberta out of the vast North West Territories were

o I S e .
not prepared to ban Freneh as a language of instruction in certain

’

/

Im various parts of the new provinces were settlements which.
N tyaced their origin to the French-speaking  servants of thke
' North-West €ompany, and others which were due to colonization
from Quebec, and to repatriation. of French-Canadians from the
Eastern State® (1917: 160).
. . ‘ Pove s .
For this reasonyithg,section dealing with the language of instruction -

.

o ' u ’ . ° A . ) - )
~ All-schools shall be taught in the English language, but it
shall be permissible. for the board of any district to cause

a primary course-to be taught in the French language (Sisscns,.

©1917: 160). '

~ - :

P

In matters of biiingual education, the two provinces'followed widel

'divergent‘cqutﬁés as tHe»folldwing will.ﬁear dut; Lo

; ‘ . - o o . . ' SR
The fate of French as a medium of instruction in Saskatchewan

sqhodfgwﬁés decided in 1931 when the School Act was amended to make 

Znglish the sole lahghage-qf instruction,iﬁ“bﬁbiicly supported schools.

The use of French as a medium of-instruction“in Grade I in French com~ :

’~a'Subﬁect for one hour a‘déy,”'In'l967; as theiresult of cohsiderablé

parental pressure,K an amendment waé'made)to'thé Saskatchewan Sch&ol Act
»

|
./ :

P

2t

-

allowing'?repch'eitherbto be ‘taught or used.as the language of instrdé%ion',
. i ‘ . » . e . \ . .

[



T e e ettt v rerrtraasnn,

& for one hour a day (B &'BrReport IT, 1968: 120-121). {? . e

-

,5‘ S " French has enJoyed a more privileged p031tlon in Alberta 5 =

- e ".'.'zt‘ __'\» = 3

~ .
schools than in elther Manitepa's or Saskatchewan's.i The 1952 Depart-
- ment of Educatlon Annual Report states that eight of the Superlntendents
\ 5 : £
reported that French was belng used as the language for most of the

instruftien in Grade I, for half in Grade II and for one hour in Grades

11T to IX-(l953; 38-39). . In 1964, an amendment: to the Alberta School Act
|

specified the status of French as a medium of in/truction in Grades I

v

and II, 1nstruct10n could be glven in French'provided that~English was’

taught for one hour a day, in- Grade I1T, French could be taught or used
T N - -
_ as a medi&m ofranstruction for up to two hours a day and in subsequent

grades, French could be the 1anguage of- instrtotn 1 for not more than
one hour a. day (Alberta School Act, 1964 Chapter 297 section 386) The

use of French in the schools was’ dependent upon the approval of the local

» oy
: board. -

>

~ ‘ The 1970 Alberta School Act has restated ‘the articles of
th_glé68 amendment (Bil1 34) whlch had changed the bllingual educathn
scene cons;derably. ‘With respect to the use of French in Alberta

schools, it states: L,

A board may authorize that French be used as a language of

" o zy _instruction in addition to the English language in all or
any of its. schools (Alberta School Agt, 1970)
.J N ﬂ

,ﬂ_The accompanylng French Regulations determ1ne to what extent and at whlch

level French may be used’ as a medlum of 1nstruct10n. For Grades I and'II

no chaﬂge was - made from the 1964 amendment. For Grades II& to XII French

o fe may be taught and used as "medium of instructlon for up to a maximum of

!
flfty’per.cent of the school day.



Y

Although these changes do not exactly a'flect*the,recom—ﬁ

-

- mendations of the Royal Commission on. Bilingualism .and Biculturalism{(ll,

1968: Chapter VII) for the estahlishment of officiél—language minority

schools, they are an indication that the Alberta government is taking

N
seriously irnto ‘account the distinctive linguistic and culgural character
of che-Francophone popilation.- o al
, S s E - L

PR .
N NEED FOR THE $TuDY . .
Interdction with ir ! duals and groups of French-speaking
5 , . -

Albertans has led the investigator to'suspect that the provision for a

more extensive use of French as a language of instruction in Alberta
. : - 3 c .
. i

schools might be~a‘matter of too much too.latebfor a good number of

families. The B'& B Report warns'that:
Parents who in the past have not been accustom\d\to
receiving educational services in their mother tongue may
very well be slower to take advantage of their opportun&ties

- than they would be where these servicdes had tradstionally \\\\\
" existed (IT, 1968: 20).

In fact for one reason or another, many French speaking

‘Ednontonians are not sending their children- to existing bilingual

schools. In additiom, Francophone social and cultural leaders. and-

educators complain that Western French Canadians ar~ apathetic to the
questions of their linguistic and cultural Survimall4

! ' Although the expectations of governmental and educational

g
leaders may now. bé high with respect tq\hilingual educatio*, parental
expectations may have deteriorated as a result of the lorg history of

restrictive legislation in the West in ‘matters of language uge” in schools.,

The focus of the present sf'cy is'on the expectations Wlth

. respect to bilingual education of French-Speaking parents who arevpresently'



~—

staff selection, d) the educational materi@ls used 1n the sc

| (-
sending their children to bilingual schools.
* o The study i@‘necessary for five reasons. First;”the study

-

w1ll prov1de valuable in31ghts into what these ‘same parents expect of

bilingual schools in terms of a) the goals of tBe schbol b) the

linguistic and cultural emphasis Withln the curriculum, ¢) lang ge use and

\

N
parental 1nvolvement in cdrricular and extra- curricular a
~5

decision-making. Second, it is hoped 'that’ the findings will either conflrm

ivities and

or dispel'the opinion of some bilingual educators that Ftench—speaking

e
e

parents are not- entirely committed ‘to the concept of bilingual education

' '1

Third, the study may provide teacher-training inmstitutions with- som

informaticn for bilingual teacher—ttaining programs. Fourth, the results
msy assist decisiop maéers program developers andrteachers to satisfv
the neeés of tne‘Francoﬁhone populatLon.. Fifthf'tne survey itself and the
report of the findings may affect ‘the thinking of the French- speaking

’ population in mattetrs of bilingual educatlon._f

OVERVIEW OF THE STUDY

The first chapter has provided an historical setting for the

v -

study. The second chapter will include a‘statemént‘of the ptoblem, the

[

'questions to be answered, definitions of terms, the design of the study,

A : ,
assumptions, delimitations and limitations. The. related educational

theory-and research will be discussed in Chapter III. Chapter’IV"will pre-

sent‘details'regarding‘the population surveyed, the development of the

instrument,'the,resesrch procedu?iﬁ\ind the statistical methodsfused to -

analyse'the'data, The results of the study will be presented and dis-
. / - ! . ]



!

- . | o \

'

cussed in Chapter V. The final chapter will include a gummaty of the

findings, their implications for decision makers, program developers

.

~and tegchérs as well as suggestions for further research. i

S )
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| CHAPTER I’

THE i’/ROBLEbi ‘t’} .,
v - . STATEMENT OF THE PﬁOBLEM_

The problem to_be studied can be divided into two equally im- |
portant parts:-first,‘to'determine whether'or’not parental expectations ba
&ith'respect to bilingnal education concur with aiseries of statements
based on the official- language minority school concept proposed by the
Royal Commission on Bilingualism and Biculturalism (B & B Report 1T,

1968: Chapter VII) as interpreted by the’inVestigator and second, to de- '

i

termine if there are any significant differences in the expectations of

kY

subgroups of parents determined by a) the choice of the Fremch or English

/

’ N
questionnaire, b) the sex of the respondent and c¢) the proportion of

French spoken in the home. S » -
| S

QUESTIONS TO BE ANSWERED

This’study will attempt'to provide~answers'to the_followingj
. ‘ A } : . ) .‘, v . . .
questions: o

1. What is the proportion of French spoken in Frandophone

‘homes? : ’ o gé;
2. DoiFrench—speaking'parents’encourage their children to"

speak French? : g '_"'- o

2

;' 3. Do French speaking p%rents provide French reading meterials

N Jfor their children?
o , ¢ . . - . = ' - :
4. Wﬁyfdo parents send their children to existing bilingual,

7

schools? <
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5. How do parents react to statements characterizing the
official-language minority school concept proposed by the B'& B Com-

R mission? *

' 5a. Are there any significant differences in'the expﬁcta—
. ' Y
tions of parents in the five areas investigated?

5b. _What.is-the'order-of the items of the questiomnaire

ranked according to their means for the entire population?

5c. Which of the items are most likely to' become problem

areas or conc. versial issues in discussions of bilingual education?
- N .
e

v 6. . Are there any significant . differences between the categO* v

ry means for the parents who chose the French form of the ques;ionnaire
- and those who chose the Engllsh form? E .
- 3k '7:3 Are ;here any,significant differences between the category
s .
means-fot:mothers:anq fathers?
| 8.. Are!there‘any signfficant differences in the category
means for parents’in whose home French is spoken a) all the tine? b).
more than‘SOZ ofbthe time'snd 6) less than-SdZ of the timeé,f
' . :_ o . v Y

DEFINITION OF TERMS

Bilingualism

- ’ s

The term "bilingualism” shall refer .to the ability to function

adequately in two languages at one's own level of development.

The Ideal Bilingual School

The term "the ideal bilingual school" shall refer to the ideal

institution in which students can attain French English bllinguallsm re-

R -
> t RSN 27 ! °

10
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gardless.of'th% linguistic -environment in which it exists, Because of

the diversified cuarecter of Canadian’reality, this term will have
Y _ <
different implications in different geographical areas. In Alberta,

 because of the large part which community use of Engllsh plays in the

-‘J learning of that lang:?ge at all levels of development the ideal b1—

lingual school shall be taken to’mean a‘French_school in which English

is'taught for one hour a day. In view of the foregoing, the ideal

-

bllingual school shall be%ﬁefined in terms of its product == a bYlingual

‘1ndiv1dual,. This concept of the ideal bilingual school is characteristic

of the official—langﬁage'minority school concept recommended for the

41

billngual districts by the B & B Commission (B & B Report II, 1968:

\‘ .
Hy . . >,

Chapter VIiI).

Bilingual Classes
€

‘

This term shall refer to certain classes in a numher of
4

Edmonton Cathollc elementary schools in which both French and Engllsh

- .are used aS'mediums of instruction. These classes, which were organized

a

because the French—speaking papulation was not sufficiently concentrated
to warrant the building of completely bilingual elementary schools,
operate under the French Regulations of the 1970 Alberta School Act.

(Alberta Regulation 287/70)

Bilingual Schools

a) - Spec1f1cally, the term "bilingual schools” shailj¢vwz

to the t%o junior-senior hlgh schools ex1st1ng in Edmonton until the" Fall

of 1972 under the direction of the'Edmonton Catholic SchoolnBOard. They

i
Ve

11
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‘ . o ‘ _
-activities and decision-making. - =

vébnformed to the French Regulations of the 1970 Alberta School Act.

After September 1972, the new bilingual school, J. H..Picard, provided :

-
N

the services previously offered by le Colléege St-Jean and 1'Académie

+de 1'Assomption.

b)) Generally, the term shall refer to any_type,of;institu—

o . . 5
tion where both English and French were or are used as mediums of ins-

truction in any time ratio dufing,the sChool‘day. .The schools operating

]

- “under the 1967 amendment of the Saskatchewan School Act can thus be

, ) N . . B : .
‘referred to as bilingual schools. .On the other hand, schools in which

" French is taught as a second language but is not used as a language of

. . ~
instruction ~>r any of the other subjects cannot be classified as

bilingual schools. - : . . A

[}

) &
Francophone Homes:

This term shall be interpreted to mean homes in the Edmonton

area in which both parents can express themselves in French. . That the -
children from these homes can speak French is noﬁ?implieo.
. N 1 N ~ . v
Parent Expectations . o . /"(/
y , . oy : :

"parent expectations" shall refer to what Francophone

parents perceive to'be acceptable or not to be,afcéptable in matters of

bilingual education with respect»to\the following areas: a)-the goals of

the school b) the linguistic and cultural emphasis within the curriculum,

c) language use and staff selection dl &he educational materials in the "V

A ,

school and e) parentalvinvolvememt.in curricular and extra—curricular ..

S

B

12
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'Goals of .the School | R o _ ﬁ“&

{

The expression "goals of the school” shall wrefer to the

Al

goals which;are perceived by the investigator to be most representatiVe

13

o . ) ) g e e

of purposes or reasons for bilingual education in the Edmonton settingév.‘

It should be specified that these goals are in addition to the goals
VAR ’
established by the Edmonton School Board for its schools in general

2

(Administrative Regulations Handbook, l972—7332—3) ,3,-

- . oy

Linguistic and Cultural'Ehphasis Within the Curriculum ~ -_. -

[ . K o LA ¢S

'ThiS'expression’shall refer to a) the use of French.as,a

language of instruction for the regular school subjects and b) those

' areas of the curric ilum wbich disﬁinguish the ideal bilingual school

from unilingual English‘schools. These areas are added to the regular '

curriculum in orderrto foster the development of a French Canadian

1dent1ty unique to Western Canada ' - :; o 2 A

ﬂgnguage Use and Staff Selection

Educational Materials /

’ ”Language use and staff selection shall'refer'a) to the

‘fiuse—oflfrench as a medium onCOmmunication in all aspects‘of gchool life

S : RPN oo . .
outsideTthe classroom and b) to the type of staff required to create

z : . : . 4
and foster-a French—speakingdatmosphere;f

s

[

+This.. expr&ssion ‘shall ‘be 1nterpreted to mean. the educational‘

materials which are necessary for the achievement of. the goals of ‘the:

. - 4
. ‘;.- »

bilingual sc ol ST ’v)

;\';/ .
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Involvement of Parents in Bilingual School Affairs

"
"

The expresslon “involvement’of,parents in bilingual school

“affairs" Shall be interpreted to mean the participation neeessary pn
the part of the parent: fo:;the,promotion:of‘the goals of the bilingual
schooli ' ‘ ', . o . - o |
et T

' DESIGN OF THE STUDY

. The population conSists of 264 Edmonton homes where Frenchvis

' spoken by ‘both parents and. from which children,are sent to existing

*

bilingual s;hools or classes from Grades 1 to IX.
m

14

THéﬂ&nstrument is made up of - 50 items divided into S equal
categories;v These categories ‘are: a) the.goals of the‘school b) the
X J
'lingulstic and cultural empda51s w1th1n the curriculum, c) language use -.! .

and staff selection,. d) the educational materials in the school and e)
parental involvement in billngual school affairs.{ Each category groups

‘lO items ‘which are considered to be important issues affecting bilingual

' education in Alberta SRS IEE ' . R

ll . ‘ 7‘In or/er to fac1litate the task of completing the/questionnaire,

. two equivalent forms were developed' one in French the other in English
I ' S

The“respondents-were asked to indicate their position with respect to /

each item by making one of five choices ranging from "strongly agree' ta
r I;?‘J ad N . . . ) . -

:

’ASSUMPTIONS

\l

For th@»purpose of this study, it is assumed thaé

l.- Parent expectations cati’ be measured by means of the ch01ce

o

N
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hmade of a position on a fivefpoint scale.. @

'beyond'the population involved_in the survey;

BKe

» a

s

forms of the questionnaire 1s such that parents will~understand

. Y
meaning of the items. . L AR )

/. 3. - Parents will understand“ﬁhaf’:he present survey is not

y

.4 evaluation of ex1sting bilingual schools but rather an attempt to

~
uncover their wishes in matters'of_bilingual education.
_ ‘ . ‘ O ‘ _

,4.,;Parents»will answer according to their’perceptions of.

,.‘n.:: -

what ought to be rather than according to what they feel the maJority of

;- =

. the French speaking population would expect.

DELIMITATIONS

Thelpresent study is delimitediin the.following ways:

wvl. Siuce the parents are from Edmonton, their expectations

a

may reflect certain spec1fic social, economic, cultural or linguistic-
. =

values not common to: Other French—speaking communities or individuals in -

Alberta Therefore, the results Gf this study cannot be generalized
~ '\")-

2. The results of the survey might have been different ifi

P
o

the’ present 1nstrument.,

¥

3. The results of—the survey might_have been different 1f

" the homes where only one or neither of the parents speak French but who

Usend their children to bilingual schools or classes had been included

»

Ce | 4. The results might have been different if the parents of

Y B

senior high school students had been included in the population.s_;

o c. \
- !

<

'2. The wording of the items of both the French avéggnglish

[EY

#,:

&

. the questionnaire had béen expanded to include more than the 5¢. items in

i
.?\‘\,



‘5. Ihe resnlts of thie study m;ght have'Heen different&if

=yFrench speaking parents who do not_SEnd helr cile existing
N . ,'1‘ . . / !
lingual schdols or classes had been included. SRR R
.“ .o o ; T - o ) \\\\\ AN

_ LIMITATIONS = ° .

IN -

Ihe’investigator realizes that the“following'factors-limit’

the study:, AT
s ‘ 4lg‘ The collectlon of most of the data was accomplished by
' ,'c‘ . - \

-v151t1ng eadh of the homes tw1ce once to distribute the 1nstrument and

a second time to collect it. The fact that parents met\the investigator

+ or-ome of his a531stants and kneW‘that he or she would return mlght have

"affected the- way they responded . Although the‘respondents were assured

o

of anonymity, a certain apprehens1on mlght have directed them to answer“

dlffefentl than they would have had the who survey been conducted. by
o /,/ N ) . ) ‘ < ‘. -

mﬂl// . ;A S
e -

2. Although a great deal of profe551onal advice was obtained

"

e the selection and wording “of the items, certain items may reflect the

i’

stlgator S bias due to his commitment to. thexgoncept of\the ideal bi-
\

’ ‘17_

A

-

'flingual school - : »> A ?9 . . ,l .

L ¢

3. Since the majority of the 1nstruments were. distributed du-
. . /

o

ring the day time, a large number .of the personal c'ntacts were with the

mothers- This might have affected the freedom of the parents to choose
whether the questionnaire should be answered by the mother, ‘the father

. or both the mother and the father together: It may have been easien for

3 .
the mother to ;gswer herself rather than to go to ‘the trouble of explai—

.‘__,.... PR s

DR : Y " ®
St ;.: . Q - ) ;
N )
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4, The use of the five-point scale may-hév%,resultqg in

_ i . 3 .
. certain ﬁgsponse sets such as the choice of the uncommitted position or

]

the choice of agree .and disagree positidns rather than the strongly

agree and strongly disagreew(Crohbach, 1946: 477).

s

7
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_CHAPTER III . % @

. RESEARCH AN™ THEORY

BILINGUALISM AND BILINGUAL EDUCATION

L
[y

Researchers in the field of bilinéualism ar- rapidly filling

in gapy in our knowledge in many important areas. Lanbert and Tucker

- (197 havevstudied and are ¢ i]l.studying the St. Lambert project in

Montreal to assess the progress of the Fngllsh-speaking students involved

in.a program designed to develop bilinéuaf students and to determine the

effects of the program on these students. Wacnamara (1967) has studied’

the effects of teaching in the child’s weaker 1anguage. Stern’ (1970) 193“

preSent}y 1nvolved in an extensive research prOJect to determine a) ‘if

French—English,billngualism is attainable’under conditions of ordinary’

school prov151on ‘for English- speaking students in Ontario schools- and b)

the p0351ble effects of French- English bilibgualism on the English- =

>

speaking studenth. The list of past and gresent resea;ch\dn areas . relaﬁ,_

. L&

P

ted to bllingual education is almost endles : rHowever impressive the

7

list might be, the fact remains that the'ared of parental expéctations“

with respect_to'bilingual'education is virtually virgin territoty.

_PARENTAL EXPECTATIONS AND THE SCHOOL . .

If'studies related to the attitudes of parents withfrespect to

bllingual schools do not ex1st many authorities have taken positions N

.w1th regard to: the role of the publlc in the tontemporary school ‘system,

o

The v1éhs and wishes of the public in matters of education are

4

expressed through many different channels and affect the process in a

18
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number of ways. Through the eleétion_of’government and school board

members, the publ. at. large shares in the decision-making brocesses
which dffermine the policies'affecting publicvschools;’ However im-

personai a ballob‘might be, it permitS'the voter to'express his choice.

of representatives and often his stand' on important issues. Parent-

‘teacher conferences, parent-teacher organizations, parent adg@gpfy.comj

mittees and the increase in lay participation.in sdhoolfprojeéts arg’
typical of the.sgaréh%for Eetter'ﬁchool—gomQFnity ?elatipngr(Céy;.1966:
79—&2). Yet,feducators,_conscioﬁs bf the;prob}ems }urking behind poor
9chool—community relgtiqns, are cob&srn?d'abouc!the reed for more
pareﬁ;al‘tﬁvQ;vemqulin1matters'of eduéation (Muntyan, 1951:'267;‘Olsén,
1954:.626; Bossing, 1968: 233). *

‘The old adage, "he who aays the piper calls the tune",
‘ . N ' . . .

might have first been said to'describé~the relationship between Qﬁg

______ oY

. w
public and the complex machinery whose function it is to educate

society's youth. Public education, by its very nature, implies public

financing.” Whether we agrée with Cay that "... our public schools do

< @

“belorng to the people who pay the taxes far‘their support and control

them through boards bf.education”‘(1968: 80) or whether we adopt Olsen's

o ¢

e - 4
more democratic vie&point that the '"... public schools belong to the

coﬁmunity” (19543 411y, w

e must ‘accept that the_”.;ﬁfpﬁgiic school has
no real alternative to worKing with the community and reflecting the will

- of the people" (Olsen, 1954: 437).

. In a-democratic society, the role of.the schbol should re-

flectra certain correspondence bétween the needs of the community and the

goalfvdﬁr;hq school: TFisu maéqgains that this correspondence is arrive@’at
S T e ’ o ’ S

. o Y

<
]

NN
e
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ko

through "... the‘continuous interplay of ideas among-individuiis“snd

groups of individuals wpﬁ}concefh themselves with the future of oUr'soci—_
ety“: He goes on to sap that “... except fot children, patents have more '
at stake" and shouid?play ap important part ... in d;termininé tue?pur— : )
poses far the schopl” (1965: 50). |

’

oo ‘ Injitiug'the public tg}express their views\yith respect to,edu_

< cational natters is Crucial;fof.tbree reasons: first;‘it provides the
school board with some.velid indication of the‘pulse of coﬁmunity expecé
tationﬁ for the schools, second it provides educators with a yardstick
with which .to measure the 1mportance of complaints dlrected at some atea

. or aspect of the educational machinery (Goodlad, 1966: 172), and third,
it gives the lay members of the community a feeling of belouéing, of con-
tributing in some c¢ pz ity tovthe'educational process and thus insures

the{cooperation of the community (Cooper 1949:‘311—17).

If parental involvement and support is essential for the pro-

. ) . o C«; . p] . .

per_functioniqg,of'ordinary schools, it is‘cpuciél in'the case of biiin—
\ T : “

qual‘schools in Alberta. Motut (1972: 13) underlines thaf‘J.‘Hl-Picard,
Edmonton's new bllingu/; school,  cannot ‘survive without the continued
support of the French-speaking population. Lamoureux is much.more spe-

c1f1c when he writes.7

In our schools and in our commuhities, before engaging in or:
pursuing all kinds of experiments and before purchasing various
teaching materials, it appears to me that we should first of all
agree on the objectives that we wish to attain in our bilingual
 schools. Once we have agreed on the objectives, we must take
~all the means at our dlsposal and commit ourselves completely
'to'bilingual education. This agreement must be the result of a
cooperative effort on the part of teachers, school principals
and parents whose children we. teach. Without a -unanimous
‘agreement with respect to the objectives of the bilingual
school, there is little hope for effective;teaching“(1970: 34).

.

e
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C e ‘ S ..
The Offﬁcial—Language‘Minority School Concept

LI

The B & B Commission's proposal for.the establishmeut of

official-language minority schools was made in order

"
.

to provide

“&qual opportunities for both officai—language groups to maintain and

eﬁjoy their ianguage and their cultural heritage" (B & B Report, 1968:

Al

141)" regardless of“thefliﬁguistic and cultural eh&ironment.

The official—lahguage minority school represents a totally. ..

realistic approach td bilingual séhooling.‘ The B & B Report states:

4 Almost by definition a minorlty is exposed to a social
e .- environment in which the" majority language 1is always

present. The
and must give
mother tongue
.communication

school must counterbalance this environment

priority to the minority language if the
is to become an adequate ins@rument of

(II 1968 8)

’To this effecththe Comm1551on r%commends that the normal 1anguage of

1nstructlon in ofﬁ&g;alflanguage minority schools be the mother tongue
) TR e .

A(II 1968: 143).

‘The Report also states:

7

g A child'from a minority group..—- whether Francophone or
Anglophone -- obviously has a cultural heritage' and

S cour of
study should reflect this difference (II, 1968: 9<10).
///

The Commission underllnes the 1mporta/ce ~oF educatlng

official—language minority students in orie;/to/p;epare them for the

society in which they must live.

) ' riously protect their lingulsfic and cultural rights the Comm1531on

suggests that

-~

~

(B & B Report,

NN

11, 1968: ll)

.///The appropriate'education for a minority- 1anguage student
- ‘is one whichycombines the special linguistic and cultural
objectives with the educational objectives already
- recogrnized in the majority-language system in the prov1nce

N

Ip/dfaer to achieve thisvand simulta~

experience distinguishing him from the children of thei}k/////i
other” language group in the community, and hi

217



Although the Commission recommends that pareﬁts ffom

‘other linguistic groups'should have the right to send théir éhiidfen to e
an official—languaée minority schoolv it suggests that such enrolments

should be limited in order to preuerve the llngulstic and cultural
.charactgr‘of the school (B & B Regort, II, 1968: 158-59).. | j»vf o,

| The present stﬁdy.will‘atﬁempt td deterﬁine if Fréﬁéo~ '

phone parents agree~with thislapproach to the edugation df'the offiﬁial—.
. language minérity.» It will also étﬁémpt to find dup if there aré
éignificant differences in the éxpectationé of éhese'pérents‘as )
determined by a) their choi;e of a French or anlish questionnalre, b)
the sex of the respondent and c¢) the proportjon of French spoken in

2
the home.



_“f' | : b CHAPTER IV-

© dincluded in the ervey R

" - -

~.. . DESIGN OF THE STUDY
THE POPULATION | | CE

Since the purpose of this study is to identify the expect-

ations of the population affected most by the B & B Commission's
\

recommendations for the establishment of offic1al -language minority
schools (B & B Report, l968:‘Chapter VII), the survey included those
homes in which'both/parents spohe French and from which children were‘
attending bilingual schoolsvand classes operated by the Edmonton
Catholic Schools during the 1971—72 school year.

Although the 1nvest1gator realizes that.a parent‘s ability

SRR R
to speak French does not necessarlly mean that he or she belongs to the

_offic1al minority, homes in which one of the parents belonged to the

official minority and the other spoke Frénch as a second language were

J

G In certain cases when the custody of the children was the

respdﬂsibility of one parent, ‘that parent had to belong to the offic1al '

. minority to be 1ncluded in the population..

The parents who had children only at the senior high school

e

level»&ere—e&eluded from the survey. This decision was’ taken because it

was felt that the requirements of the compulsory departmental examina—

\
tions in English at the end of>high school might unduly affect the ex-

pectations of parents in the areas of a)linguistic and cultural emphasis

”*within the curriculum and b) language use .and staff selection.. It should

be noted that 1f the survey had been conducted one year later, in 1973

7

S \ : 23 S



‘uncertain as to whether or not certain homes should be. included“u

"were asked to draw upon their staff's 1nformation about the homes; .

these parents could have:

»

not achieving because of the language o rtor might have been dispelled

by the- new regulation making final erartlent examinations optionalx_ k

. RV

o

In order td compile a list of qualifylng homeS, the pranci- ”Tij ¥y
-
pals of ‘the two bllingual schoole and of the four elementary thools with T
: Fa B} C
bilingual classes were asked for fhe names and addresses ofltheoﬁalenfs
who met the requirements for the sdrvey. In cases where Prlndiﬁﬁés the*ih.

2 gl
R

-

From the six lists obtained, Qhe investigaton'compiled a
list of 314 homes. When the questionnaires were distributed, it was

3

found that 17 of the homes listed did not qualify. Therefore, the entire' '

popdlation consisted of 297 homes.

THE QUESTIONNAIRES

’

- The inVestigator's main concern in designing the question- | ’ +
naire was to develop items which wou®d be most representative of the B &
B Commission's recommendations for official-~language minority schools

(B & B Report, l968$ Chapter VII) and their application to Edmonton's .

'vl> ' ‘_.

French;spgaking community. -

- Discussion concerning bilingual education in EdmontOn with
A
parents, teachers and admlnistrators helped the investigator to develop

.a questionnaire of 50 Items derived from five major areas of concern. a)

the goals of _the~ school b) the linguistic and cultural emphasis withln

s

'the curriculum c) language use and staff selection, d) tﬁe educational

‘materials in. the school and - e) parental involvement in school affairs.



"surviva
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- A discussion of the pros and cons for each item of the ques-

:}Pnnaire could go on: almost forever What 1s important to the reader of

N

this study is that the items of the questionnaire (see APPENDIX A) are

representative of the B & B Commission's proposal for the establishment

»«\of off1c1al -language minority schools. It will be remembered that the

official—language minority school‘concept was proposed so - thaththe lin- .
gu1st1c and’ cultural identity of the minority would survive and flourish

in an Engllsh or French speaking env1ronment
)"i *

"Items 4 "5, 6, 7 11, 12, 14, 15 16, 17, 20, 47, 49 and
50 ariﬁbrystallizations of- 1ssues related to linguistic'and cultural
%§£ Items l 13, 18, 19, 21- 37 39, 43 44 and 46 are realistic

measures for creating the necessary linguistic and cultural atmosphere a

within the “school.

»°

- - . Items 2 and 38 are statements related to the "equal part-
. "

nershlp pr1nc1ple which forms the basis for the establishment of the

).

%,

offiCial language minority schools (B & B Report, II 1968\ﬁtha
\.

Items'3 8 10, 45 and 48 are 1ncluded to assess the

) e

reaction 01 parents to the suggestion that the ideal bilingual school"

“

should offer more’ than linguistic and cultural survival for the offlcial

minorlty, it should also be 1nstrumental in creating better understandlng '

30y

among Canadians (B & B Report JII; 1968 22) S ‘ 3

“

Item 40 ‘was introduced .to determined to what extent the

'

parents support the concept that the ideal bilingual school like any

1"

other,-must ‘e reflect the aims and aspirations of the society" (B &

B Report 11, 1968 11).

°

Item 9 is important because it deals specific

k4
A




T T
employment potential of the product of the bilingual school.

Two items were included to check. 1f the parents expected

bilingual education to cost them more than unilingual educatipn. Item

e

40 dealt with merit pay for teachers involved in the preparation of

. special teaching materials for ‘the bilinghal school and item 4§ dealt

a

with'transportatien—costs to and from school.

It was hoped that;jbv'asking.parents“to state their
position on a Likert—type five point scale (Likert in Fishbein, 1967:
90-95) ranging from strongly agree to strongly disagree on each of the

50 issues represented in the questionnaire, a fairly accurate picture of

o

.

“the expectations of parents with respect to bilingual schools would be -

obtained
{

The purpose of the last part of the questionnaire was to

obtain pertinent information regarding the follow1ng' a) who answered the

{ ~

' questionnaire b) the amount of French spoken ‘in the home, c) the extent

to which children are encouraged to speak French, d) whether or not French

reading materials are provided for the children and e) the major reason
1

: for sending children to existing bilingual schools This information

Was used to provide information about the population and to divide parents

into various subgroups for the analysis of the data

| . . ' . Ea .
VALIDITY OF THE INSTRUMENT . '

3 "The validity of the 1nstrument was established by consulting

seven professional educators who were involved in bilingual educatfon and

-

who . were familiar w1th the B & B'Commisslon 8 concept of the official lan—

‘guage_minority school. These judges were: Dr. P.A; Lamoureux, Associate'

1Director of Curriculum (Languages), Alberta Departmentiof Education,

P

-
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E

Mr. Frank McMahon, Dean:of Collége Univerj}taire St-Jean, Dr. Madeleine

b ad .
Monod and Dr. Douglas Parker, Associate Professors, Faculty of yg:kation

at the University of Alberta, Dr. Roger’Motut; Chairman of the Department
: o
of Romance Languages, University of Alberta Sr. ‘Edith Boucher, s.c.,
P
and Miss Joyce Boeth both Graduate Students in the’ Faculty of Education

and Miss Marie-Louise Brugeyroux, Consultant in Modern Ehnguages for the

Edmonton Cathollc Schools._"' v o L

. N
The judges were”asked to determine.:if-the %@diﬁ%dual items
‘ o L e S

dealt with relevant issues of concern'toﬂggrents~§endlhg theirgkhildren

to existing bilingual schoolﬁ\i:rfdmonton\.:They were also asked to de-
termine if the whole questionnaire was representative of the officidl-
language minorityv school concept proposed by the B & Bicommission.

~

Einally, the§<Were asked to suggest any changes which they felt would

improve the instrument and thus increase its potential in measuring

parental expectations with respect to bilingual schooling.

L

‘When all sev%n copies were returned the 1nvestigator

realtzed—thafj although certain minor changes were . suggested by way of

clariflcat1ons, no one had serlously challenged any of the items or

-

: serlously questioned the 1nstrument s validity

B
-

The following suggestions were made by the ju ges and ‘were

l \1ncorporated into the final draft of the instrument:

1. A letter to the, parents explainiﬁg the pur ose. of the
study should accompany the questionnaire.?

2. A list of definitions should be'provided;to.assist the’
. . 10 h .

parents in completing the questionnaire.

-t

3. Whenever possible, the itemsnshould.be so worded that-it‘k‘

L
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be clear that the issues'pertain to the‘bilingual school and not to any
} . u o, r . ‘ . C
other schooi.'’ g : _

A:J Item 6 should'be changed to read: ''The type Of French
taught in the bilingual school should be Canadian French and not Par151an
French" 1nstead of the other’way around.

. ) .. 5. The”negativebelement in«item 25 should be deleted in orderllv

R

"to“make it positive like all the othé%ﬁitems.'.The item should read: "In o

T , ; ’ . o .
7 a bilingual school, it ik important to conduct staff meetings in French™.
Cord . 5 a : : ) ’ :

_ )‘ i : 6. The criteria of{teaching competence should be included in - ‘ ////”
. % % ditem 27. The item should.readf "Teachers should bé selected on’the basis

. gf*? of their- interest in the promotlon of the goals of the bilingual school e
.o E B | - | . 'f-?.‘.: ﬁr-_b;qa';y -

as well as on the basis of. their teachlng competence_. : ',ﬂwkj
7. 1Item 30, dealing with special remuneration forvteachers'enj .

gaged in the preparation of teaching materlals should be placed in the:

et

category entitled Materlals in the School" rather than in ”Language Use

"r
\
'\

and Staff Selection . ‘ ' ":,> ; - - » L ; l

c

e 8. Ttem 40 dealing with the selection of guest speakers

should be placed in the category of- "%g&guage Use and Staff Selection
«: \ - - .
v rather than in "Materlals in the School'é% -.g//J _ R . i
Once the suggested changes had been made, the order in'w

A A ) ' PR e

/ the items would appear in the_questionnalre was determined'by random

processes. .\'f ,U . ' ’, - . e . - .:~ . : S

fo N

- Dr. Madeleine Monod was then asked. to translate the English form

v . L . S - _
.of the questionnaire into French.v;Eromhthegﬂggg_;he,En 14

referred to as Form A and the French form as Form B. ‘: B Cy

hid

: R ' B : ) . . . .

%
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week 1nterval was allowed between the first.and second test51

" and consequently could accounéﬁior'theArelativelv low coefficients of'sta~ : ,(\\

. 6ility obtained. Itriévworth

. tgon either .as parents or as educators. - R

S ' ilABILfTY OF THE INSTRUMENT _ .

o -~

AR

Rhe instrument was tested for stability by having 40 Frenchr \\\\~,//

speaking unlversity students complete fhe questionnaire “twice. A two-—

A

3 A correlation5betweed»the results of -the test and those of the’
retest was done to dete ”ane.cbefficients;of stabilitv”forjthe entire
. \ "‘ ”~ . .

questionnaire and for each of the five categories.’ For the.%%tire ques— |

. tionnaire, a‘coefficepi of‘stability of 0.7é;was obtained. For the'five‘

J

categories, the resultsuwere as follow: b v = A'i
" Category 1 The Goals S thes School 063
_fzbcateéoryl2Abinguistic.and.Cultugaliﬁmphasis_lb ;’ ", y;:' ,
N ' - Within'the:Curriculum o 1Q‘0,861

Category 3 LangUage Use and Staff Selection 0.76 .,

' Category 4 Materials in the School ' . .55 ¢ h

"~
o

fCategory—S Parental Involvement Lo T - 0L56
‘ DiscuSsionsvamong the students‘or,with others during the time.

interval'between the test and the_retest may have affected thegresults.‘

entioning that:zthe results of the second

'test were . almost all 1ower than the results of the first test 4It.was

» ‘L

. observed that in a large number of cases respondents tended to- agree or ~

to be 1nd1fferent 9n the second test to ‘items with which they had strong— .‘.J

~

‘;'ly agreed on the first test. : ~f' C e

)
!

It should - also be noted that the university students tested

‘h.gere not to the &nvertigator s knowledge, involved with bilingual educa— .

- R R i e



On the basis. of the assumption that the:parents. expectation

with respect toLbilingualischools would be more stahlewthan those of

university students, the investigator found fit to use the instrument as
) — ' ' ¢
- it was -for the survey. :

. : . -
. 3 . ) .
[ L 5

COLLECTING THE DATA L R .

For the collection of the data, the investigator had two
alternatives from which to choose.' Fifst Forms A and B of the _ques-
tionnaire could have beenmmailed to each of the homes on the list In

this case, deﬂinquents could have been reminded by mail or by phone.

vSecond the’questionnaireé could have been distributed in ‘person. In -

P

this second case, arrangements for ‘the pickrup could have been made during

,, g
the first meeting,or by phone. o

The second alternatibe was(adbpted because the investigator -

r

- felt, that: - ‘ _ ', °

P& L. The number of questionnaires completed would be greater.
\ ’ o B ) -

thanﬁin a mail survey, because by meeting the parents in a face—to—face'

meeting .a° certain researcher-respondent relationship woul§ be_established‘

o

and parents would be more inclined to fill out the questionnaire, T

-

h L.‘.,
' .

»2. If the parents knew that the investigator or ome othiS'

] -

i assistants was gQing to return at a speCified time the following da§ thgy

would not éend to procrastinate in filling out the questionnaire.q;;~ D
_; -3, The ability of the parents to speak French could be
/ . - . ° \ y" »
verified during the visit. - - ‘ /‘&
: . £

’ © 4. Explanations regarding certain items or'wor
.givcn~during the second visit. S

- .
¢
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5.
period
' .
a mail survey.
| To

a ! : ) ‘

. ey
o

The bulk of the‘data could be collected in a three-week °

\

The cost in monéy would be no greater than the cost of

vl

«©

accomplish the gigantic task 8f‘delivering and gathering

the questionnaires, the investigator.asked two friends for:- their assist-

a

ance. Mr. and Mrs. Daniel Creurer courageously took up the challenge

and became valuable a331stants in the survey.

v o
To

9 e

1nstruments, all

s
/

fac111tate the distribution _and collectlon of the

the addresses of the homes to be visited were plotted

i

on a map of thewclty. The‘tity was then divided into sections co taining

the fumber of homes it was considered possible to visit in one day. 1t

< -

was{ant1c1pated that, under normal circumstances, -one section could be

> »

covered in two daysr the first day, deliveries-were to be made, the

second, qnestionnaires were to be gathered.

“

The investigator and his assistants agreed upon a standard.

‘presentatlon for

o
~

the . .door~-to-door distrlbution. When one of the parents

came to the door, ‘he or she was addressed in French . The cOnversation~

usually followed

>

this standard format:

Dlstrlbutor. Bonjour Madame- (Monsieur) name of person. .

Y

’

Je suis name of distributor

Nous voulons découvrir ce & quoi s'attendent les
. ¥ . .

, parents des &coles bilingues.T:J'aimeraisﬂvous demander

,‘&\)

de Lien vou101r rempllr*ce quEstionnalre. Préférez-vous

le formulaire fiangais ou leffprmulaire anglais? .

. 11

est trés imfortant que vous complétiez tous les items.

s
—

.-
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. . Je passerai le ramasser deﬁain a time.
Merci bien Madame‘(Monéiéuf).» .
During thefearl§,stages of the collection of the data if no
one was home when the distributor called aﬁother‘calliﬁas~planned for the
evening or for the nexﬁ'dafﬂ./Since thg distribution of the questionnaire
took place mostly during‘the'é ,iand éinée a numbér of the parents wéfe ’
working, it w%s decided thatvif the parents were wot at home, both.Leré
af the questionﬁaire would be lgft in the m?ilbox or with anyone'ﬁho
happened tq/be home. 1In such cases the investigator phoned at nigﬁt to-

Y
give the usual information. These parents were asked to leéave the

completed form in thelr mailbox where it was picked up théufollowing day.
Because of the distance of some outlying areas fourteen
sets of questionnaires with self-addressed envelopes were mailed. .In

these cases,lreturnsAwere‘ensured Sy-telephoning delinquents after onec>
week. o L . ' . L o
: v : : ) : u‘xg

R ". Alﬁhbugh the data,collection period had been set at three

weeks, it‘had'ﬁo be ethhded‘to six weeké becausékof ﬁnforeseen.fa;tOfs f \\;

suchvas rai;y weathr, car trouble and Aéiinquency problems{ Having

Eegun'distmibuting’questionnaires ;anpril 20, 1972, the investigator and .

his assistanps comple%ed.the task on May 31, 1972. -

From the 29i‘homes'quélified to take part‘in thé,surve§,f

276 or 92.9Z'of the questiqnhairésAwepe ééthered or returned by mail. Of

~this number, 12 or 4%,wefe returned incomplete or were completg@ in such

S

a vay that theyf;ould not bé‘used in the study. Théreforé, we can -say

. J ° . .
that 88.97% of the totallpopulation'participated in the survey. @& - .,

»
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x“ »
TABULATION OF THE DATA . T f; e
. o, o ‘ . :
\\J/ , Upon completion of the daFa'collectibn,’the quegtionnaires
‘% ‘we;é assigped identification numbergf ¥n orderzto makg it pgséiyié to
- 7; “transfer the informatidn to IBM cards, qumericé%ﬁvalﬁés'were‘a;sigﬁed to., ‘
: .;' the d;£a. The ipem'reépo@sé§'were gi?en thg/following Valués? . _ ‘
g - I strongly agree = 5 | o - ¢
-  '.>‘ I égreg o “ ;f‘ A
‘ “";t dgé'sn't matter ' 3
S I don't agree SR S ’
‘ 1 strdngly,diéagrée~ t 1
y . i Total scores for';ath<sﬁbjéét wefe caiculated by.combutgr .
U : RS S i

. for each. category and for the entire questionnaire. WNew gcards were
generated by computer recording.thie above sgcores in prepa}atién for

specific statistical treatment. - , . o - .

- STATISTICAL TREATMENT OF THE,DATA .

Existing computer programs of the Divigion of Educational’

Research were used tp analyse the data. Frequencies for géneral LT
’ . ¥ ) . . e . i BT

information responsgs wére calculated. General means andQVariaﬁces ere v

calculated for -each item i:and 'for each category.' Also-calculated were

‘

e

the frequencies ayﬂ'péfcentages'of responses.on'the five-point scale for
1eachlitem. - T N o : ‘i‘ i . . . RN N
A one-way analysis of variance with repeated measures (Winer, -

¥

1962:107-113) was done to détérﬁine if significant differ@nces:éxisted.iniz

kY :
. ‘ - . e v . "‘ - _I
~the five category means. Multiple comparisons of the category means were .
L -/ - . . N ) . : ‘ ) v ‘ N .‘ . :‘
\ .
: ‘ L l z 3
. i o T R -



T1971: 270-271). - ST

done from Scheffé's formula for calculating F (Ferguson, 1971: 270-
271).
Oneéway anélyses.of_variance_(Winer, 1962: 111-113) were done

using as.individual criterion measures the scores .on each of the five

categories of the questionnaire. The factor levels for the three sets

s
R A
o5

of ~andlyses of variance were various subgroups determxned by a) the

A1

choice of the French or Engllsh questionnaire, b) the sex of the respond—

ent and c¢) the proportion of French spoken‘ln,the home. The results of

the one-way analyses done for the five criterion measures in the third

set were completed with Scheffe 8, multlple ‘comparison of means (Ferguson,

PR

34



b

—

" CHAPTER -V

o

DISCUSSION OF THE RESULTS

o ‘1&’ .
parents expect w1th respect

iﬁe aims of the study‘are tovdetermine what French-speaking
1

W

to bilingual educatlon and to discover any

-

dlfferences that may‘ex1st oetween the various subgroups determlned by

a) the ch01ce of the French

and Engllsh questlonnalre, b) -who completed

the questlonna;re and c) the proportlon of French spoken in the home.

‘The results of the data anaiysie will be presented ehd‘diéCussed'

in two sections. The first

/

categories ranked according

frequencies and percentages
, . ) .

o7 t:= items for the entire

: . of category means’for

-0

will include? theiorder of the items and’

to theit means..:it qgll'aiSO‘include:the
of respenees on,thehfive¥pcint scale for each
population._ The Secohdveill inclgde_compar—

the various subgroups mentioned above.

In order to acquaint the reader with the population surveyed,

the investigacor believes that the presentation of the .results, should be

preceeded by certain pertinent facte regarding the French—speaking

parents who support existing bilingual schools or-classes. —Answers to

.

Question 1

four questions provided by parents during the survey permit. us to under-

‘stand-better the situation in the Edmonton area.

vt

What is the proportioﬁ of French'speken in Francophone homes?

1

When the parents were asked Qhatithe'proportion of French

spoken in their home was,“they were‘given the following four choices:

S

g

-a) all. the tlme, b) more than 50% of the: time, c) less than 50% of the

‘time and d) none at all. Of the’ ZQA parents participating in the study;

35



101 or 38.3% indicated that French was always the language of coﬁmuni~
cation in the home, 84 or 31.8% indicéted thét FfePch was spoken more
than 507 of the timeék 77 or 29.1Z’ciaimed that F néﬁlwas usedfless

than 50% of the gime and 2 or 0.8% ;tated that French was never used.

It should be méntioned here that when these'subgroups aré‘the'subject of

further énalysis, the fourth subgroup will be eliminated because of its

v

size. ; v ~ ) o ,
Question 2 . =
Do French-speaking parents encourage their children to speak
i : el ' .

Fren;h?

In answering this questicn, pérents wére.giVen'fhree choiées:
a) all t%é.time, b) sometimes and c¢) never. .. 215 or 81.4% of the parehts
answéred that\theyuregularly»encourage tﬁéié éﬁifdren_to spéak'French;

46 or 17.4% indicated that they sometimes give encouragement and 4 or'

-

1.5% of_the parents stated that they never encourage their children to

speak French.

Question 3

Do French-speaking parents provide French reading materials for
their children?

Given the same choices as_fo} the preceeding questioﬁ, 135 or

" 51.5% of the parents provide reading materials in Frenc¢h. for their’

children on a regular basis, 82 or 31.% sometimes provide sughvmaterialé

and 46 or 17.4% never do. . :
On the basis of the answers obtained to the three quéstions
above, one might venture a guess that a fairly large number of the

parents may be sending thedir children to exiéting,BilingualfscP ols or
: . . . T

36



classes because they feel that these offer their children more Q
opportunities for learning their mother tongue than does the:home.' P
Questionlé

Why do parents send their children to existing bilingual .

.

schools 4#d classes? - © . T ’

)
‘

Table I presents‘the summary of the answers giveﬁ;by parermnts,

Tﬁe reasons given by parénts for sending theiraoﬁildrenfto

)A

bilingual’Schools’or”class%s fall into four groups: a) advantages

(reasons l 3 6, lO 12 15 and 16), b) linguistic and cultural survival

P [ U P S CSep—

1/_

L

.the French-speaking minority in Edmonton.’

(reasons 2, 4 7 and 13), c) bilingual ideal (réaSons‘S, 8 and 11) and
d) pressure (reason 14). This classification Qilltprovide the basis for
the discussiom that follows. |

| l72‘respoudents or 65% of the total population stated advantages
as their‘major reason. None of the seuen reasons in‘this category.

indicate a commitment to a cause or to an ideal. It appears that a large

percentage of the population‘views bilingual education as a mean to a

utilitafian end.
66 respondents or 25% of the. total look upon bilingual schools

and classes as instruments for the lingulstic and cultural survival of

-,
'

19 parents or 7.27 of the’total population gave reasons

.associated with the pursuit of the Canadian bilingual ideal. _The parents

in this group adopt a matter-of—fact;position ~--gince Canada is a

nbllingual nation, our children's,education should,reflect'that'charactér-

”éstiC1
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10.

-11.

12.

13.

14,

15.

16."

;.mother tongue correetly P

‘culture.. ceescesaanas

TABLE I

SUMMARY OF REASONS GIVEN BY PARENTS FOR "SEND- *
ING CHILDREN TO BILINGUAL .SCHOOLS OR CLASSES '

“REASONS

= ) . r‘.

:‘Freneh—English bilingualism in Canada opens up a :
©  greater number of career opportunities.......jeeeeeieeriiens 132

Y

‘We're of French descent and we\yish to transmit our

language and culture to our children......eeeeoenvoconnsss

Biliggual schools and classes are presently made up of

studgnts from families who strongly encourage education..... 24

e French#languageihnd‘éﬂlture are at stake in Alberta..... 24

We want .gur childrenito be bilinguali...c..cvvevinnennnnen, ™10

New dimensions are éhaed to the humaﬁ personality through
the knowﬂédge of mote than one language and culture......... 9

We want our chlldren to learn to speak and write their

cereeseaaes 9

We have the: right g havé our children educated in
Canada' s two official 1anguages R AR

Y

The present bllingualggﬂmmls and classe$ are the next

chh e e sseenn 5

best thlng to French schools B A

We want our children to benefit from the many advantages

of bilingualism: travel, communicat;on, EC. e tirneavienenens 3
We believe thaf Caéada‘should;develop,bilingualfy ...... "";, 2
_ The bilingual schoek¢gs inBUT ATel.vrerevnrne neenes iee 2
We're proud te be’ﬁlench Caﬁadians...;..;t.......,»...[..... 2
The French minorlty applies a certain amount of pressure‘ ,
through 1tﬁﬁsoc1al, religlous or., political organizatlons....u» 2

The French language is the key to a vast and wonderful

Ce e ae e st tea et ecessarnsasn e 1

The bilingual school enablee our child&en to acquire a B
second” language when they're xoung and can learn easily..... 1

'Total....................,.................;,...........*‘... 264

iy

1 L 9 ¢
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Only 2 or 0.8% of the respondents claim that their major‘
reason for sending their.children to bilingual school: or classes is

that they feel pressured into it by the French—speaking community,
: ’ , o o

The reasons given by 75% of the population do not reflect

the chief objective to be pursued in official-language minority schools

which is "... to provide equaliopportunities for both official—ianguage

groups to maintain and enjoy thelr language and their cultural eritage"

(B & B Report, II, 1968: 141). ) lb .

PARENTAL EXPECTATIONS WITH RESPECT TO BILINGUAL EDUCATION

Question’S

How do parents react to statements Characterizing the
official-language minority school concept proposed by the B & B Commis-—
sion?

Since the'answer to this question should provide'us with a

14

greater understanding of what parents actually expect of bilingual
‘schools, a 51mp1e affirmative or negative answer, based on the overall
‘>mean of the questionnaire for the entire population, would prove of

little value. it is hoped that the presentation and discussion of the
.results related to questions 5a, Sb and Sc will prov1de the information

necessary to formulate a meaningful answer to this question

guestlon 5a ' P o ' e
N : , - S S :
Are there any significant differences in the expectations

of parents in the five areas investigated? , - o
N ' ! "v.,'

Table I1 presents the overall means and variances for each'
T

of the five categories 'Table III contains the resuits“of the one-way

Q
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~analysis of variance with repeated measnres for the entire nonulation.
Table IV nresents the matrix for the.F ratios obtalned from Scheffé's
vpairw;se comparison aﬁ‘category means (Fergnson, 1971: 270- 271)

' It was found that the category means for the entire
populationiwere‘signifidﬁntly,different.at the (0.0001 level of -
confidence.A Scheffé's multiple comparison Of\means fielded F valne;'
slgnifigant at the (0.0bl level for all COmparisons.

If all category means differ significantly one from the*

\

"other, one is Justlfled in claiming that a certaln order of prlorltles
N !
. exists in the expectatlons of parents with respect to bllingual schools.
~ It will be observed that all’ the category means “dre hlgher
than 3 ﬁhich indicates that,-genérall?, parents reacted positively to.
the ‘items in the five categories. |
'Theﬁzategory with the highest nean (4.4) is the‘category

‘dealing with.the goals of the school and the categoryzwith‘the lowest

- mean (3. 62) is the category related to parental involvement. From the

\
£y

relatively large dlscrepency between the two means (O 78), one woq@ﬁ,,
suspect that the readiness of parents to share the responsibility for
the reallzatlon of the goals\of the school' does not correspond to the
high expectatlons they hold for the school ’ 3 T

| The fact that the second’highest mean is that for category
3 (4. 27) which contains items deallng with language use and staff
selectlon may be an 1nd1cat10m that parents expect that the onus for the
realization of the bilingual ideal of the school should be Onuthe staff

and on those who select the staff, ' ' . .



N =264

Category‘l ",

Category 2 .
Cétggory-3
Category 4

Category 5

41"

TABLE II
SUMMARY OF MEANS AND VARIANCES . FOR
" CATEGORIES FOR THE ENTIRE POPULATION
) i &) ’
‘Mean o ‘Variancé"
/ bobh . o 0.7 -
3.81 0 1.32
4.27 087
” 4.03- . 1.5
3.62 . 1.36
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TABLE TII '

. w T
o Fer

ONE-WAY ANALYSIS OF VARIANCE WITH REPEATED

Source

Between People

Witﬁin_People

' MEASURES FOR THE ENTIRE POPULATION

SS df MS - F P
195.3- 263 0.74 -

0.23 s

240.0 1056 .
" 218.9 ¢0.0001

Treatments 109.0 4 27.3
(Categorids) ¢
Residual - 130.9 1052 0.12
. Total 2 435,2 1319
p (df =.(k - 1)/(N - 1) (k - 1) = <0.0001
> (df = (1/N - 1) = <0.0001 .
a TABLE IV
B < —— e o
: " PAIRWISE COMPARISON OF CATEGORY MEANS
MATRIX FOR F's
3 )
1 © 2 3 4
'l" ‘,“ ! -
2 - 185.2 o .
3 '8.69  113.7.
4 72.6  25.9  31.06
5000\ 321.8  18.7° . 224.1 .. 87.7
— A
5 \
B L n '\ -
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The reihtively low mean for category 2 (3.81), ”the

linguistic and cultpfal=émphasis within the curriculum", may reflect
(% - i :

d

could ‘diminish the student's opportunities for learning

i

language. - : B -

A look at individual'item~means«yill serve to explainm the
. mean of 4:03 for category 4 dealing with thecmaterials in the schoolr

Certain 1tems, 1ntended to reveal the 1mage that the parents expect the
- school to project, were rated quite low - (see Table V).

Question 5b... -{ Lo : L Cos _

‘What"is the order off+the items of the questionndire ranked

according to-their means for the entire population?

<

<

Table \Y presents the order, the- mean and- the variance “for

each of the 50 items of the questionnalre. This table 1s taken to .
represent the order prlority of the’ expectatlons ‘that parents have for

bilingual schools

. ) e

Although:@ dij23§51on deailng with the order and the mean {

n

=4 ’

;

of each of the 1tems "would be repetitlous, the knvestigator believes'

oi par 1cuLar 1nterest and therefore deserve to~

‘that certaln areas&ar

~he’discussed.

o .. -
il v

hfans and the order of certaln spec1f1c

items tell us a great deal about ¢ type of image parents expect the

. bilingual school to projectz Items 18, 32 and 34 dealt spec1fically with

non- Canadlan educational materlals and currlculum content. Itemsvé, 11,

." ©

19, 33, 35 and 37 dealt with Canadlan materlals and conten V}fihe_resnlts‘;

v

show that all 3 non—Canadian-French items have means that the 6.

<
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Order

TABLE v \.»\Fiﬁ_

p— - v

ORDER OF THE ITEMS RANKED ACCORDING ‘o
_ THEIR MEANS FOR THE ENTIRE POPULATION

’ 'u,)' o . )’
s, " e

Item No. . ‘ f . &}

13 The bilingual school should promote
the art of writing correctly in both
French and English. ~

31 . The bilingual school library should
contain Frentch books for all grade
levels. -

21 The principal of the bilingual school

and his assistant(s) should-be fluent
in both French and English

é3-, a11” the teachers on the staff of the

bilingual school should be fluent in
~both English and French.

1 The blllngual school should provide

‘ ' he Francophone minority of Alberta
the opportunity to understand, main-
tain and- enjoy their language and

their cultural heritage
2 The bilingual school should provide
' the Francophone population with the’
. same educational opportunities as #

those offered the English-speaking
_population in the majority language
schools ‘

27 . Teache;s should be selected on the
‘ basis of their interest in the pro-
motion of the goals of the bilin-
’ gual school as well as on the basis’
~of. their teaching competence.

-7 7 The product of the bilingual school
.should be able to assume an equally
¢ meaningful role in either a French-
' speaking or an English~speaking
community »

Mean

6.8

4.68

4.66~

4.61

A,
4,50

4.54

- Variance

~b 4

.25,

.51

.35

’i

<51

e
o
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TABLE V (continued)

Order

9

10

11

15
16
17

©18

19

Item No.

22

38

41 .

20

33

36

© 35

10

28

in both French and English. 4,36

a . Mean

t/

The -sécretarial staff of the bilingual
school- should: be fluent in both rrench

‘and English. - 4.52

Teaching aids (instructional materials)
in French should be equal in quality
and quantity to those wused in the

- English-language schools. ., _ 4,45

Paients should be nv1ted to partic1—
pate in making decisions concernlng i
the goals of the bilingual school. 4.44

Courses in French should be provided
for. Francophone students who' are weak _
in spoken French - , ‘ " h.42

_Cur:ent issues'ofuFrenchAlanguage '

magazines- and newspapers published in
Cattada should be available in the ..

. bilingual school library. S 442

. ) C'-;- . 13
French records should be available for

- classroom use and for extra—curriCular
factlvitles . S 4.42

-

The bilingual.school should increase’

the student's potential for future :
employment in Alberta , ' ) 4.39

vEducatlonal~French fiims produced in

Canada =hould be used revularly in

- the billngual school » A.ﬁ . . 4.38

‘The blllngual school should provide

the student with an understanding of
the Engllsh-speaking environment in
whlch he is located. : : .. 4.36

The janltorial and service staff of
the bilingual school should be fluent:

The Biiingual'school should be the
centre. for the promotion of the French
éanadian“language and culture. 4.34

< .

o
[V
PR

45 ..

-~

ey

Variance

.52

.46

.37

.49

.36
.61

.67

.65

.77

’ _q.s“
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20

21

S22 -

23

24

25

“

26

97

28

s

Item.No._ -0 Item o : Mean

12

4

26

-~

The bilingual school should provide .
children from Francophone homes who

have not yet learned to speak French
with the opportunlty to become bilin-

gual. o . 433
The type of French taught in the b1t RS
lingual school shou]d be Canadian e
French and not Par131an French. ﬁg33'.

P

Parent-teacher meegings should be in

French whenever possible. ‘ 4.33 .

.French language textbooks’produced

in Canada should be used in the class-

_sub1ect areas of the,currLculum

- room of the blllngual school 4.3

The bilingual school should provide

children from non-Francophone homes.
with the opportunity to become bilin-

qual, - . P 4,27

The bilingual school should ‘be instru-
mental in breakin down racial and

ethnic barriersm : . _ H‘4fi9

The bllingual school library should .
contain French materials ﬁor all . . T
- 4,19

i

‘The use’ of French outside the olass— i/
' room should be an integral part, of

the b1 ingual school program s :v S4.16

Frr

Teachers and administrators~shbuld
address the students- in: French even

- when not in the classroom _ 4.15

n,T s.-

" The Social Studies program of the
, bllingual school should stress the

19

'school.

.5'French Canadian heritage of the West. 4,1

-The study of contemporary French

Canadian artists should be part of
the. curriculum of the bilingual

P . 4.06

Variance

.77

f63

.83
.87
.61
a7
.85

.82

!

46
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’TABtE \Y (continued)

Order

31

- 32

33

34

35

36

37
38 -
39

40

41

Item No.

30

29

48

25

2

"u

In selecting guPst speakers for the .
bilingual scheol a mRjor concern
should be their ability to address
a group 1in French. .

In the,bilingual scnool, announcement s

Item i R Mean

over the intercom should be in French 4

Outside of school hours, the bilingual

school facilities should- be made availf

able for adult activities designed to

promote cross- cultural understanding
“

In a bilingual school it is important

to conduct’staff meetings in French..
ST N k

A committee of pafents should orga-,

-nize student-exchange prograéﬁ ‘for .the

24

50

Summer with cooperating Fren
communitles ‘across Canad4.

Signs and posters in the bilingual
school should be in French

French- speaking parents should be

_involved in the organization of cul-

49

tural activities for the students of

- the billngual school

After hours, the bilingual school
should be used as a cultural centre

" for students under parental super—

45
17

18

vision.
o ~

Courses in oral and written French
should be offered to parents at night
on an entirely voluntary basis.’

When Home Economics is taught in the
bilingual school, it should be taught
in French '

, Theestudy of contemporary artists = ¢

from French-speaking areas, other than

‘Canada, should be part of the curri= '

culum of the bilingual school.

4,01

3.97

13.89

—speakingv

3.88

3.84

3.84

3.8

~

3,78

3.63

3.58

47 .

Pt
" Vawiance

..
1.06

1 ._2'4

.69

.92

[

.73

1.21 -

.75

.92
99

'1.34

- .86



TABLE V (continued)

4

4

50

37

" @®rder

8 -

9

>

sy -
‘vitem No.

w -

44 French-speaking parents\sHBﬁld be..

‘involved in the organization of CeE
gports.

flsu‘{ Social .Studies- should be faught in

French in the bilingual school.
40 ; Teachers who participate in the

_the bilingual school should receive
‘a bonus. '

Yo

32" Current issues of French-language

. * magazines and newspapers published
in France should be available in
-the bilingual school library.
16 When Industrial Arts and Business-.
' Education are tau in the bilin-
gual school, theyg:§}uld be taught

in French
(&} ) : .
"14. ~ Science should be taught in French
g in the bilingual school.

A,M_“Edunational French film: prbduced

T -

.. 1n France should be used regularly
in the bilingual school.

- 43 French-speaking parents should

1

~ assist teachers in the classroom of
. the bilingual school. -

42 . Tents should be responsible for
. _“the transportation costs of students

who are not within walking distance
of the bilingual school.

preparation of teaching materials for

3.26
3.25

3.11

2,86 ~

2.82

2.70

2.03

-
Varilance

.92

1.58
1.5
- 1.27

1.53

1,52

1.37

1.10

1.31¢

L8
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49

Canadian French items. fhe non~-French Canadian items have means below
3.6 while the Canaqian Fren%p i&%ms’have means abp§g 4, ;tems 18, 32
and 34 were ranked 41, 45 and3§£qrgspéct16ely énd items 6, 11,\19; 33,
35 and 37 were'ranked 21,,29, 301”13, 16;§$d 23 respectively. This
would indicate that par%nts expect biiingual schools to reflect.the
é@%nch Canadian laﬁguagé and culture.

® Four items dgalt with Franch as the language of instruction
in ghe bilinggalvéchoola -All f&urlwere rated/surprisingly low. Itém

t -

lé\ﬁhich stated that "Science shouid be taught in French"‘was ranked 47
With a mean of 2.86. Iﬁém 16, deéiing with French as the'léﬁgﬁage of
instruction in Industrial Arts and Business Education came t5i46 with a‘
mean of 3.11; Item 17, dealing with French as the langﬁage of instruction '

‘ iﬂ Home Economics was ranked 40 with a mean of 3.63. A mean of 3.35 and
é.rank of 43 for item 15 which states that "Social Sfudies should be

taught in French" is the most' surprising of the four, since this subject

has tradiuioﬁélly been taught in French.

7 one might be justified in asking
Ragdy Y ' :
PRSI

Faced with these reé@i
parents whic’® courses they agree should be»taught in French. Had the
investigator- anticipated these results, more itemssdealing with the

language of instruction in other areas would have been incluaed in the

N

questionnaire.‘fihéﬁfgééon behind the choice of these specific,itéms

appeared valid enough ‘at the time the instrument was developed -- one

t .

item was developed'té represent the areas of interest outside of French

and English;‘ Science®was thought to- be represehtative of the Mathe~-

AN >

=

matics and SCience-fieldtichial'Studies to represent the humanities
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and Home Economics, Industrial Arts and Business Education were thought

1

to be representative of the major opticins.

- .

od

L2 !

e <9

Item 43, stating that ”French—speaki@gwp&ﬁehﬁﬁfﬁhould

assist teachers in the classroom of the bilingual school' obtained the

second lowest mean (2.7). It must be reported here that a number of

the survey that they would have rated this

better qualified to play a meanihgful role

of the reasons parents may have for not wishing to play an active part in

' parenté‘explained to the investigator or to one aof His assistants during

item higher had they felt

in the classroom. Regardless

the classroom, the fact that'they rated this item so 10& is concrete

evidence that bilingual school‘teachers,should not expect to share their

classroom responsibilities with the parents. c '

 The means for item 3 (4.27),

~

item &4 (4.33) and item 20

(4.42), dealing with ‘the opportunity for students who have difficultiés

with French and for students who do not speak French, are all high. This

finding is interestipg in the light of certain comments made by parents .

during'the survey tﬁat'the atmosﬁhere'of existing bilihgual schools and

classes is already English enough without making things worse by admitting’

students who would only contribute to this

_ From the high means on items
ah . , .

qualification that staff ménbers_should'be

‘conéludé that payehts expectfétaff &embefs

and English.
" The mean for item 40 (3.26),
participate in the prepafétion-of teaching

atmosphere.

11 to 18, dealiﬁg with the

50

bilingual, it is safe to' e T

to be equall§ fluent in French

stating that "teachers who-

materials for the bilingualn‘



3 \
. N

school should receive a bonus" reflthS the thinking Of a,BH%%gT*Of
parents who commented' on this item dhring the survey. Their attitudel
seems to be that teaching in a bilingual school is no more c:manding for

;vteachers than teaching in the ordinary English schools.

‘.(1.‘ . >
KRR

Item 42, dealing with the responsibility of parents
regardiné the transportation costs of students to and from the bilingual

school, received the lowest rating of all the. 50 items'(2}03) This 5

-

result was anticipated since a large number of the homes are not w1th1n
¥
walking distances of the schools. ’

Question 5S¢
Which of the items are .most likely to become controversial

. e .
issues in discussions of bilingual education?

‘gable'VI presents‘the summary for the freooenggéé.and
percentages of”the responses to all the items.

According to the resuits obtained_on item 41,'95.4%_of the
parents expect to take part in the decision-making process‘concerning the
goals of the  bilingual school .In the light of such high‘expectations,

°

the urgency of identifying potential areas of conflict should®not be’

As shown in Table VI, the responses to the majd¥ity of the

vitems are in the columns 4 and 5 (agree and strongly agree). Only those
which caused a marked split in the responses or which elicited a high

percentage of "it doesn't matter responses will be given con31deration"
ment is such that ‘minor discrepencies in the responses to certain items '

1ndicate real problem areas._

51
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1

Items 14 15 and 16, dealing with French as'the langua e%) “

of 1nstruction in Sc1ence, Social Studies and Industrial Arts and

—t - 7

{
‘Business Education respectively,'causedca noticeable three-way split in

ad -
%

‘the responses.-- 32.37%, 50/ and 40.4% .0of the parents agreed with 1tems
14, lS and 16 respectively while 46 6/ 29 9% and éf 2/ disagreed Wlth
N

these same 1tems The percentages 6f uncommitted parents for the three .

items were very close: 21 27 for item 14, 20 1/ for item 15 and 19.3%

9! e

‘ for item 16. The problem with hav1ng 50 many uncommitted parents is .

that in times of confrontation between the’ agree and "disagree"

-

«  groups, the position that these parents will take, if any, cannot be

Predlcted N ‘ ' - o e

o

Although the percentage'of parents who disagree with item‘
l7 (18.62), dealing with French as the language of 1nstruction in Home
Economics, is not as high as for items 14 15 and 16, the percentage of N

N
~

‘uncommitted parents is higher'(26 l/) and could result in problems

~ .. The low means for item 18 (3 58) and 32 (3 25), dealing

with the study of contemporary French artists-from French-speaking

~ areas other than Canada and with” tﬁe availability of French language ‘

magazines. and newspapers pub?ﬁ hed France, is Ain large part due to the
J{N

s -
oy -

‘high perccntage of "it doesn'ﬁrnmtter responses - 33 3% for item 18
w
and 33% for item 32. Becaus??of the low percenfage of parents who

¢

'disagree with item.18 (ll QAD it is highly unlikeiy that the issue

iy

represented by this 1tem'is actually controversial The same is not true

.for item 32 because 25;7/ of the parents disagree with it.

<

The percentage of parents who disagree with item 34

" 56



“ .

- support frqm the parentsi. ' ' 2

(45. 87) stating that "educational'French films produced in France
_should be used regularly in the bilingual school”, is con51derably higher
than the percentage of parents who agree w1th the “item (31. 17) A‘

number of’ the parents indicated that they" disagreed with this item

: because they felt that the sound track of .films produced or dubbed“in

France were such that their children were unable to grasp the meaning or

to follow the action. ' h’ . 4 . i'e , ;fh
= The split'in the.responses'for item‘AO dealihg with:the

A

bonus for teachers who part1c1pate in the preparation of instructional

materlals, leads one to think that parents are not as negative to this

_1tem as.the mean of 3.26~wou1d indicate. 46 6/ of the respondents agreed

°

w1th the 1tem, 29. 2/ dlsagreed and 24,27 were: uncommitted These results
mwould 1ndicate that although the issue represented by this'item ¢an
lead to a potential confrontation, teachers can expect considerable

"
- - v

‘

The participation of French#speaking parents in the

2,

- o
€

organlzation of sports, dealt with in 1tem 44, cannot be considered a

o

controversral issue since culy those parents who agree wigh the 1tem

(49. 2/) would be likely to cooperate. One can assume that those parents

" who disagreed w1th the 1tem (16. 7/) or even those for whom "it/ doesn t

34 P
N i

e:matter 'would simply not offer,their assistance for.the organization'of

9

"sports activities. The same type of reasoning can be applled,to the

K

results oﬁ items 43 47 48 49 and 50 because they all deal in one way

- or another w1th parent cooperation »_Y ..

~ .
«

Although the results for item 45 do not point to a problem ,

<
v

: area, 1t 1s 1nteresting to note that 61/ of the population feel that

57
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S c&hrses in .oral and written French should be offered to parents ‘at night.

e . . : ol . \

. . o I . .
. %hese results might indicate that a large percentage of the parents view

e v

/'/ . - ) (/é} .
P such a course as -advantageous for. themselves. /-

. e ! v

On the hasis of the findings and discussion presented

' . above, an answer can be formulated to the question of whether or not
. ' parents agree with.the'official—lanéuage minority school concept.

The results would les? us‘to believe that parents  generally

3

agree that the goals set by the B & B Commission are sound The -

concensus among parents appeats to be ‘also that quality educational

materlals should be equal to that in English- language schools. There

‘seems 'to be a lack o*'agreem g 'hovever, regarﬂlng the means of achlcving

\.\

{ . S T T T - T

frﬂJ¢'(;J_LMES:_g[alS aﬁd tnid qaa%rty‘ . R '. A

: THE DIFFERENCES IN THE SUBGROUPS

i- o7 Foy '
S i T o ’ , ’ ; | |
+ ~ ‘Are’there any significant differences in the expectations

-

of pafents who chose .the French form of the duestionmnaire and those who

T . chose’ the Emglish form in the 5 areas investigated?
Table VII presents the‘summary of;means and Tariances for

s ‘the five categorles accordlng to the choice of French and English ques-

-4
»

tionnaires. Tables‘VIII3 IX X, XI and XII present the vesults of the -

i.
o~

. one-way analysis for éach,of the five.categories. These tables also

‘contain th: X2 for the homogeneity of variance bgtween the distribution-
of the_two;subgféups.

3

o

remes

~ . The means of the two subgroups for categories l and 5 are

not significantly different (p= 0.3 and p= O.lA‘respectively). The

I
)

0" oo : ; s o

=
f
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TABLE VII g .

'SUMMARY<OF MEANS AND VARTANCES FOR
CATECORIES: ACCORDING TO iHE“GﬁOICE OF
FRENCH AND ENGLISH QUESTIONNAIRES

ifﬁ : . _ o
French Cotl . English o

N © 213 o 51

Mean = | Variance Mean Variance .

5
:
il

— ——ﬁ—‘—~‘—t———~—————&-i—1——————- T ,":355'";—'.:;—"——-540?1-1;;-'»;—W_-.f“,_-;‘;;;;
Cate. 2 ;n 3.8  : 033 - ] o 3.46 ©oo0.27

Cat’. 3 o b3z 0.3 . /., '%.08 . (822
Cat. & sos 0.23 | 3.9 S0l

Cat. 5 3i64 C0.23 | 3.53 0.17°

S
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B TABLE VIII
. d i #
Gy 0ok B :
Fe : o
$ﬁ ONE—WAYéggALYSIS OF VARIANCE FOR CATEGORY 1,
o \ GOALS “OF. THE" SCHOOL, ACCORDING TO THE
Lo . CHOICE OF FRENCH AND ENGLISH QUESTIONNAIRES
RPN . : -
Source SS - df . : MS F ’ P
Groups 0.18 1 0.18 : -
' . 1.1 - 0.3
Error - 41.9 262 0.16
Homogeneity of variance')( 2.= 3,29 p= 0.07
TABLE IX
< ONE-WAY ANALYSIS OF VARIANCE FOR CATEGORY Z, LINGUISTIC

. L :
SFurce SS : df MS F P
\ ’ ’ ) . . .
. e , . ; .
-Groups ’%184 1 . 7.84 o :
; S ' . 24,68 £0.001
Error  ~  83.3 - ' 262 ' 0.32. ’
Homogeneity of variance 7C?=: 0.75 ' .p= 0.39
TABLE'X
ONE-WAY ANALYSIS OF VARIANCE FOR CATEGQRY 3,
LANGUAGE USE AND STAFF SELECTION ACCORbIN TO
" THE CHOICE OF FRENCH AND ENGLISH QUESTIONNATRES
Sdurce ss df MS F P
o&a & L. »/ . . . .
‘Crbu 2.32 1. 0 2.32 : -
’ e Do o 8.05 <0.05
Error 75.38 262 . 0.29 ' '
Homogéﬁeity-of’variahce }:2=, 1.9 L p= 0:17

AND CULTURAL EMPHASIS WITHIN THE CURRICULUM ACCORDING
TO THE CHOICE (0)) FRENCH £1D INGLISH QUESTIONNAIRES

N



TABLE XI

. - ! 'I L . . :% m .
- ONE-WAY ANALYSTS' o~ VARIANCE FQHRCATEGORY 4,
EDUCATIONAL MATERIALS IN THE SCH OL ACCORDING
» TO THE CHOICE OF FRENCH AND ENGLIS QUESTIONNAIRES
Source : SS : dﬁ%,‘ . MS /’F P , , '
E R N
Groups - 0.95 - R S 0.95 ' -
AR T ;461 0.04 2
Error - . 56.6 to262 0.22 / o - o
! : ‘ O T T _ R ‘ B
Homogeneity of variance X2=,5.91 p= 0.02
/ .
.
e z il — i [, o it S - ~ e .'__,_:_ -
| ] §
K4 TABLE XII -
& ’ "L L o . - ‘?‘ , 3 \ :
ONE-WAY ANALYSIS OF VARIANCE FOR CATEGORY 5 A @ B Bt
PARENTALiINVOLVEMENT *CCORDING TO THE, " ° o :';Ji7. "‘“
CHOICE OF FRENCH AND ENGLINE QUESTIONNAIRES ~ 7 .1 .

Saurce 88 , S df ’ MS piiﬂ :FA.

('Y . . .
B . e
- PR e
T S P
RO L
. . . PR R o .
,n . . . ! : . s i

Groupé 0.49 tj -1 0.49 . L ‘,'. .%w' :f:Z}iJ;&?",;'okﬂ

Error - 58.8 . 262 r'o,22~ B I

: - . “is ® Y
. . . - 2 ; . ’ ‘ d »
Homogeneity of variamce X°=. 1589'. 5 - . p= 0.2L .
s . . < . 4 PR ‘ .
o ?. R (;.) !
~ v . ‘_’ [
".7".' -
=, \1 F
v
3
, ¢ -
»
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o

similarity hetween the results for categories 1 and 5 for the two sub-
groups is evidence that the items dealing with:the goals of the school-

and the educational material_in the school were eoually acceptable to

~ N o
A .

both gtoupsﬂb B .

) " The expectatlons of the two subgroups differ significantly

for categories 2‘and 3 (p = <0.0001). The parents who chose to complete

the’ Trench form of the questlonnalr., p&gﬁ more in the areas dealing
. 4"*i g

w1th a) llnguls 1c anc cultural empna51SsW1th1n the currlculum (M = 3.89) .

an& b) language use and staff selectlon M =4, 25) than do those who

62

chose the English form (ﬂean;ﬁor'categorY‘Z = 3.46, Mean for category
-3 = 3.98).

Slnce the parents in both subgroups were French-speaking’

the 51 parents who chose to complete the Engllsh form of the questlon— P

. naire probably dld so because they dld not feel that their mastery of
t

French was SUch that it would enable them-to complete the French form.
, . ‘ “ .

Thls lack of confidence in thelr ‘own ablllty may have dlrected tﬁ%m to

., rate the items 1n categor1e§é2 and 3 deallg. 1th the use of French in’

a

the school lower because they were affa;d that thelr children's: level of

comprehen51on would not permit them to functlon adequately in an
¢

°

entlrely French-speaking atmosphere

) : ¢

o Although the dlfference between the means for category 4
. ) N )

for the two subgroups 1is apparentl?’51gnif1cant (p _, 0. O&) the 1nvesti—T‘

bator(he31tates to 1nterpret thlS resuit as really s1gn1f1cant since the .

\

assumptiqn'of homogenei@yrof variance has been violated‘(p\=~ 0,023

132

.
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S Quest ion_-_7‘ !
Are there any significant diffe?ences in the'expectatiohs
of mothers and fapher? ‘
. ’ TableVXIII presents the category means and variances gp}
mophera, fathers, mothers and fathers together and gua:dia S . %ables

X1V, XV, XVI, XVII and XVIII present the one-way analyses-of_varianceu

‘for each of the five categories according to whether the mother or the

-
i

fatheﬁ'completed the questionnaire.

. The analyses“of variance done'for each of the fiVe cate-.

'buchb stow That jale] 31pn111cant difterences ex1st betweeh the two sub-
groups. One would thus be Justlfled in saylng that the :xpectatlons of |,

mothers and fathers are gimilar in the following areas: a) the goals of
the school, b) the linguistic and .cultural emphasis within the

curriculum, c) language use and staff selection; d) the materials in the
school and e) parental involvement. - ) - ‘

Question .8

Are there any si%nificant differences in.the;category means -
P > o St .
for parents in whose home French is spoken a) all the time, b) more than

- L N

507 of the time and c) less than 50% of. the time?

Table XIX presents the means and varianceslfor the five
&

caCegorles accordlng to the perortlon of French spoken in the home.

Tables XX, XRII XbIV XXVI and XXVIII - present the data for the onerway

-
¢

¢analyses of variance for each of Lhe flve categorgés and Tahles XXI

o

XXIII,-XXV, XXVII and XXIX present “the probability matrix for Scheffé's
multiple comparison of means for the corresponding categories.




64

)

970 . T'E
070 00°%
G¢'0 8TV
9€°0 Al
€20 SU'w
20UBTIBA ueay
g
supIpIENY
w ,

A - e ~
. m_ > - \vmm«/ L .. i
! . ,
e | : .
n e 0 w
. | c _ |
6T 65°¢ 0 wT'0 . Z9E & £2°0 . §9°€
qalg €07 . §TU0 Ty €0 107y
8T D A% %20 8Ty 1€°0 VAL
Tl 8¢ sz'0 . w6’ IO 6L°€
8T L1°0 ety - vT0 TR
20oUBTIEA adueTIRp  uesy gouBTiBp  UBAK
L8 S o eyt
aayiesdog “ o S
. 18 'K SI9YIBY ) 19301
m%<ésﬁapavaaﬁﬁhsaaooa;owo22295<
52| ¥09AIVD W04 STONVINVA NV SNVIW 40 ANVIHAIS .
. © IIIX 47T4VL RN
- \%

N

S



. ‘ - ' _ TABLE XIV

- ONE-WAY ANALYSIS OF VARIANCE FOR CATEGORY 1,
GOALS OF THE SCHOOL; ACCORDING TO WHETHER THE
MOTHER OR THE FATHER COMPLETED THE QUESTIONNAIRE

| ""Source SS : df MS F o
L “Groups 0.27 1. g 0.27. . '
P & Tl : - 1.87 . 0.18

ey ‘Error - TI'- : 247 . ~ 171 - ! 0.14

: ﬁo,ﬁiégg‘peity‘ pﬁ véfiance 7( 2= 0.54 : p= 0.46

e S TABLE. XV

R T R o | - .
v ONE-WAY ANAl;;lS;pF VARIANCE FOR CATEGORY 2, LINGUISTIC

o AND CULTURAL EMPHASIS WITHIN THE CURRICULUM, ACCORDING TO
4% L VHFTHER THE MOTHER QR THE FATHER COMPLETED THE -QUESTIONNAIRE

I

ke s

e C : : ) : = .
‘Source” ‘° ss a0 .mMs  F
Fo F | PR . e, S ’

© . Groups’ - 057 .. 1 .: : 057

<

fError . 52.0 . 171 - 0.3

'Homogeheify of variance X 2':_4,-;‘ 039 S p= :0;5,4

I3 : . o

[

- TABLE XV’
) - T N ,

“ ONE-WAY ANALYSIS OF. VARTANCE FOR CATEGORY 3; LANGUAGE

USE AND, STAFF:SELECTION, ACCORDING TO WHETHER .
THE MOTHER OR THE “WATHER COMPLETED .THE QUESTIONNAIRE
Source oss .  dE L ooMse . R
'-G’rqups L 0.04 ¢ 1 . 09
Error, 52 . 171 .0.3.%
Hém.ogquivty,‘ of y,‘arié;n‘ce X 2= _0,62 o I Cp= L 0.43 .



( o6
)‘ v
1 N /J
TABLE XVII
) ONE -WAY ANALYSIS OF, VARIANCE FOR CATEGORY 4 ’-7'
EDUCATIONAL MATERIALS IN THE SCHOOL, ACCORDING TO ' ’
.THETHER THE MOTHER OR THE FATHER COMPLETED THE QUESTIONNAIRE~
: S e ! .
. Source SS df. MS : F I o
Groups 0.27 1 0.27. o -
. : _ : 1.23 0.27
Error ~ 37.6 171 ' 0.22 - S
I . ~ 2 _ '
Homogeneity of variance Xe= 1.73 p= 0.19 J
.Al ! “'.
- y !
‘ TABLE XVIII
ONE-WAY ANALYSIS OF VARIANCE FOR CATEGORY 5, :
PARENTAL INVOLVEMENT, ACCORDING TO WHETHER THE ‘ v
MOTHER OR THE FATHFR COMPLETED THE. OUESTIONNAIRE
Source . 8s df MS. P Top
Groups 20,05 7 1 0.02 A
~ o S 0.07 - 0.8 :
Error . 39.7 171 0.23 oo : -
ST fomee X2 - oo
‘Homogeneity of variance = 0.1 p= 0.75
<
Sy
W
)
A B
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‘  TABLE XX )
Y . ]
ONE-WAY ANALYSIS OF VARIANCE FOR CATEGORY 1,
GOALS OF THE SCHOOL,( ACCORDING TO THE
PROPORTION OF FRENCE SPOKEN IN THE HOME
’ - \
v ' Source - SS df - - MS F P
Groups 0.63 2 0.31" o ~ .
] -""’".. - - ‘ . 1.98 (f\’ - O‘lh - , e
L T R T BEEEE S TR T
Homogeneity of variance X 2= 4.46 S p= 0.11
o ‘
G C)
" TABLE XXI =~ - €
. ’ ) L
\ . %%ﬁ PROBABILITY MATRIX FOR SCHEFFE )
AW, MULTIPLE COMPARISON OF MEANS
s
1 2 e
’ l r
2 ©0.25
3 028" . . 1.00
« ’ . ’é,: 4
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TABLE XXII -~ .
ONE-WAY ANALYSIS OF VARIANCE FOR CATEGORY 2, LINGUISTIC
AND .CULTURAL EMPHASIS WITHIN THE CURRICULUM, ACCORDING
TO THE PROPORTION OF FRENCH SPOKEN IN THE HOME -
J;" N - —TT R
Source 55 af MS S F Cp - </
Groups 1.52 2 1.59 e —
: — — : 26.2 0,001
Error 75.0 . 259 o .29
Homogeneity of variance X 2= 6.8 p= 0.03 _
) . . .
"TABLE XXIII
- . - . . K
- PROBABILITY MATRIX FOR SCHEFFE
. MULTIPLE COMPARISON OF MFANS
Lo
1 2 v
1
2 <0.001 )
L 4 | r ﬁ
3 0.001 . . 0,03 : i
[

&7
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" TABLE XXIV

" ONE-WAY ANALYSIS OF VARIANCE FOR CATEGORY 3,
LANGUAGE USE AND STAIFF SELECTION, ACCORDING
TO THE PROPORTION OF FRENCH SPOKEN_ IN THE HOME

70

i ';NS_ource SS/ df - MS © F )
R S xx‘;nnp;‘ T GLTE ':2 P 4L 89 —
¥ - ) L 19.0 £0.001
" Error 66.8 ©259 ©0.26 ‘
o Homo'geneity--qf variance X2= 0.47 p= 0.79
,-:7;2 ‘,-7' ) - - - . ’ .
/,/‘.a' ’
TABLE XXV
PROBABILITY MATRIX FOR SCHEFFE
MULTIPLE COMPARISON OF MEANS
. 1 S 2
1 ) " -
\ A
2 0.07
3 <0.001 <0.001 -
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TABLE XXVI »
ONE-WAY ANALYSIS. OF VARIANCE FOR CATEGORY. 4,
EDUCATIONAL MATERIALS IN THE SCHOOL, ACCORDING
TO THE PROPORQIQN OF FRENCH SPOKEN 1IN THE HOME
. ' Lo ' . B — ’
. Source ' SS daf MS ///P// - P
Groups  3.55 2 1.8 o o
S L | - 8.59 0.001 -
Error 53.5 ' 259 0:21
. L N2 - 0.1
Homogeneity of variance X“= 5.0 p= 0.08 . -

" ¢
(
. _
5
| " TABLE XXVII _
& - i
S T o o o
~ PROBABILITY MATRIX FOR SCHEFFE - ¢
| 'MULTIPLE COMPARISON OF MEANS : -
T . o N .
’ . 1 2 .
1 | .
2 0.07.
3 . <0.001 0.22
L] @ a .()
. ' N
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C

Croups - “2.17

Error 56.3

! N . ~ B .
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TABLE JVIII

P

, ONE-WAY ANALYSIS OF. VARIANCE FOR CATEGORY
PARENTAL INVOLVEMENT, ACCORDING TO THE
PROPORTTON OF FRENCH SPOKEN IN THE HOME

V28

o]
3

p)

I~
.
N

26

oy
N .
. P < .
o e e T Q
R T .
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1 { . S
5 N TABLE XXIX
S \

T » PROBABILITY MATRIX FOR SCHEFFE
LTy MULTIPLE COMPARISON ,OF LIFANS .
N : S S ,

R o 2 E
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5 :
" following values for p were obtained: a) between subgroups 1 and 2

:5 the\drea of the goals of the .school.

i
. . 1
Fcr category 1, dealing with the goals of the school, no
cionificont dzAAerences‘werclfcuhﬁ tp evict ameng the thr:c":ubgfcu:
i i / : '
means ?3 = 0.14). Scheffé's multiple companiifn of means shows that no

signifitant differences exist between the threé® subgroup means. The

R
.

p. = (.25, b) between subgroups I énd 3,p= 0.24 and ;} between sub—

groups 2 and 3, p= '1.0. These results indicate that the amount oé

French spoken iu the home does not affect the expectations of parents in

\

P

Although tine assumption of homogeneity of variance was

G- o . 3 L ' B
“violated (p = 0.03), the level of confidence at which the claim that a

f

,;Significangydifféfcnée exists (p = ¢0.001), is such that one is justified.

‘211 the.time are more favourable ta

in claiming that ghé“différence in the means of the three subgroups for-

categor— 2, dealing with the linguistic and cultural emphasis within the
S » . E 6
curriculum, is in LacL 51P~L11bant Further analysis rqvealee. chat all

o

< «

three subgroup meajs, wgre 51gn1f1cant1y different one from the oth°r‘

!

~

" L I ' . .
The difference in the‘means'of subgroups 1 and 2 and subgroups 1 gpd 3

yerelﬁounﬁ to be =7 nificant at -the'p =.<0.001 lével Qf'confidence. Thes

(7%

g : . . , 4
medns-hf sﬁbgroup © ad 3 were found ts be siqnlflcantTV dlffe CﬂL at
- R g .
‘of Bifidence. | A : : -
. Lo : - s R
S _fhe_fiﬁdinthHép‘therarents ir whoqe home ¥ nch is spokep
VT, B \ o , ‘4“\ B B . . . . RO

xﬁ‘Eams in c@tegor\ 2;§Q§§the
. . - - 3 : o s - S
parents in whose home Frgnch i spokep*mora tha@-SOZ of the time*and phen

. SRR s N - o
findiqg that the parents i “this 1attaL subgroup in turn are more favour~
. < - A ‘. . ' . ¢

f ¢

___able to the items in cdtegory' 2 thah thé parentsyin whose home Frgﬁch,ig

~

73
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&

.

. materials in the school, reVealed that a significant différencé“gxiéts'in

Spoken less- than 50% of the time would Tead one to think that the more
i :

- " " B
. et e UL T TR o ]
Conditun leain Lo L owle ndme Lhe moLe Lie

o [

~ G A
Cnla 10 ugsltda

O
£
}..l
1S

parents expect their children to be exposed to the French language and

cdulture in thg c%assro:m.' . i -
P :
A signifigénp.difference-waé’found to exist in the means of
%5@ three'su@groups for cafégor? 3, dealing with languége'use and staif . 7
selection, gﬁ_the‘p:; <0.001 Tevel éf co_nf_idence.n Although the mefns for
) . . 4

subgroups 1 and 2 were not fouhd to be significantly different {: = 3.0%6,

the means for subgroups 1 and 3 and .for subgroups 2 and 3 were found tp

be significantly different at the p =<0.001 level of c¢onfidence. "
/,.' These ‘findings would seem to poinﬁ to the facc that parents

p

in whose home French is spoken.all the time or more than 507 of the time .

expect . more {rom the bilingﬁal school in,the area related to the-use of

1.

o

I

Prench outside the cléssrcom and staff gelection than do. those parents

in whose hame French is spoken less than 507 of the time.
.. . L ‘i R : . f

The analysis of varisnee for category*%, dealing with the = ™

v

3

13

- ' ’ N . ﬁ ) ’ .. : ’
the means €§ the subgroups.  No significant difference was found between/} -
S LT S - ‘ ) P N ’
the means for subgrowps 1 and 2 {p = 0.07) and for subgroups, 2 and 3 & .
. . . pos 4 X i

¥ mean: for subgroups 1 and 3 were found to be signifi- * ¢

N . N . o ‘., ‘./ ” X . '—“ B ~ - o ' » N ) : .‘
cantly different at the o= <£0.001 idvel. . . ~ T O Do
° ‘-'"-' - o . 5; [ . . ‘7 - R . . _‘~. ) \u‘ : 'N"-”Q.‘ P . . -"V,A
- - . 1t will be Yecalled that Fle fnrgf‘nlne;atems of category-4
e YT . N ge e R E : )
(items 31 to 39) deal spécifically with.the cvailability of French- .

lamguage materials. It will also be remembered that ifems 12, 14, 15,

R

16,713, 24, 26, 29°snd 30 of categories 2 and 3 deal specifically with :

the contact of the studént with the French language. * The .fact that fhe

[



r

] B !V

{

” .
means of catepories 2, 3 and 4 for parents who speak French less than 50%
' ) ¢
ot S e N Te O L. [ | o P P
Livatict Ly ullitocroilo Loruid e

P o T - ey F I ETr S [ I |
(S [SNYL L,J.lntJ: at HULLIE <1 Luildroeeciitty Dttt
.

mean scores of the same categories for parents who speak French all the
time &t home leads one to the conclusion that a relationship exists
between the amount of French spoken #e the home and the #mount of contact

f . : .
with the French language which parents expect for their children.

The means of the 3 subgroups were fofind -to be significantly

different for catecory 5, dealing with parental involvement. at the

4

p= < 7l level of confidence. DNo sig ificant difference was found
v . A .

i)

between the means fer subgroupéii‘and 2 (px 0.19) and subgroups 2 and

3°(p=- 0.45). A signifjfa

subgroups 1 and 3 4t tHt ereEECRRSd evel .

~ifdicate that parents iﬁ\whose home
. < - . .
o . . T . - . o~ ~ < . . ~ - s . o | )
Fpench is spoken -less than 50% of the time do not fecl suifficiently com-
r }- . . - -
Ll - -
petent in the use of the French language to become actively involved iwm
= o . N ISP
TFrerch-language actifities as” do tl¥ose parents in whosé hame, Frehch is
. & A Ja% G0 LEPREE _ s ah
R C . - o . ) # - . -
-sPOan(all the time. o .
A . - T T N . BN . .
. - )): . s .l - A - ) ’ . \ X ‘\
L] - “
A}
. * ¢ 1
o . B v
- T —
- n ¢ ¢ 'l . &3y &' .
N . C
xa \ ‘ '
] i X
. - N - 1 ' !
- P - N = ‘.; . - - > a Cey e Ty .
a J/"‘** vk . ' -, L - s - t
v”"‘. W : f ~ - L N .
- U .o .
', N
' -,
\ O R
! L}
o

75



(o - s .
v P
R, c . ,
! . CHAPTER VI . ' ,
j ) ) ; . lv
. SUMMARY, 1PLT8ATTONS AND FURTHER RESEARCH S
] SUMMARY .

L : . i N
> s < ! ) .
. ~ .

Procedure

The problem in this study was to determine the reactions

©of the Trench speallng parents whose chlldren attend blllngual schools to

qwatementa”characterlwlng the off1c1a1*1anguage mlnorlty school concept

[ .

proposed by the B & B Commission., Also studied were the differenées in

the expectations held by parents on the basis of a) the choice made by™

-

the respondent to answer --he questionnaire in French ot i§)English,'b)

_the s§£ of the reSpondent and c¢). the proport%og;ofiFrencﬁ;spoken«in‘the

. rd - ; : A\
heome. o o : - . - : .
. ’ . - . . 3 ' .
All the homes in T‘“*cb at leest vne p rent.belongS'to.the
3 » 4 o T ~ .
oﬁficial minority and: in which octh oaredLQ are French- Speaklno and from*
3 cTo o 'Y A "

nhlcn Chlld""h813 enrolled in the deonton Cn~ho'wc schools’ bilingual

e

. - ,9
//ﬁfo gram from Gradeq T to IX during the 1971-72 shcool &ear were eligible

P . . N : e Ty . (2 - ” AT R
igater tg ;eppesen; tne ¢h1nk1ng of ssion regarding’the
R T SRS R ) oo ° )

-, Clrew - -y ' "\A B
‘eS:ablishw“nt of 0511C ai~1cngu10e mlﬁorltv sChools.l~Th? S0 items dealt

'g%tﬁ S specffic’afeqsfof qoncérn: a) the goal

. of-the school ) the

HE

{

£

linguistic and cultiral epphasis wighin the curriculum, ¢) language use
N s . P " . X . -

'

’

sl

Lo 101paue in the suyvev. From the 297 homes qalifying for vartici-
. E o o " R '1 ? % .
a ik . § s L, . . .
pat 13n 264 completéd duestlﬁnnalres were obtained. ¢ -
’ ) ‘e ) N 3 Joa - ‘
- “ an AR . . . . N Lot o
: ’ Thevlnerument used'in” the gtudy was_ designed by the -fovest-
. D RS, NN ) : . - Lt ‘oo . . “\,
R R I N s LB

o



and.
invoivement,

Paren
accbrdihg*to a fi-

disagree.

270 wwere assumed %

r'prc nLed b

: 0 N

entire populatlon

foﬁ'each item and F

* percenggges of responses on the five-point scale for each

&
il

- . pdpulaﬁion:

. ' -, done. -

{,‘ .

& patirg

4

. Lo To detemine the Significant

L

Cc the subgroups, thr

—
BRI
0N ¢

,1nLLv1dual
% S -
1t OflGS of the

Ry
.

b ~f cne-way

the cheoice

respondent

o~

staf{ selection,

The mean

a one-way
J3*"arfe s multlkle conpar“son of means

)@@tat_goru.mebnc were 51p111Lcant1V dlrfereu

2e secs
questibnnai&e.-
analvs@s of wa"lgn e weve‘
. o
of'theeFrench-or English

énd é) the

& . . i
d) thé ' materials in the school and e) parental
=,

- v .

ts were asked to respond to each of the 50 items

:-point scale ranging: from strongly agréee to strongly

scores computed for the items and the categories

géneral mean scoreé@and variance

/

Also ca1culat d were Lhe fréuuenc1es and
' i 8

ategory.

item in order

. - N 4
to identify problem of'conflict areas. ‘Total category scores and an:

o éach of the respondents.

izt

B Te uncover differences in the category means for the entire

: o T - y
anaLy31s of variarnte

' 4 . . ! - . .
was done to disclose which

“"v c SCE B

th repeatad measurey was. *

2 : © o e

o ; o

the

differences in scoras of

§

were done using

var

[

of ance

five gralyses of
’, 5

)

. 1 .
101 veabur wAans ohtfained

3

DT S ' : : . . Sr

o - . .
vae'factqr Ievels

a11ous Qubor oups deteriinad by a)
QPestionnaiTe, b) the sex of the

proportior of Thrench spoxen 1 the ‘home. The-

-on-cach of -the five :
3 “ . )

for the three-sets
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o :
- Y‘ . “ L
. R
S \\b/;? the classroom. Thefltem 4eallng v1th,/wec1&l remuneration for
r

7 S
o ,x\ .

&)

N

results of the one-way analyses of variance done for the five criterion

’

 measures in the.third set were completed with Scheffé's multiple com—

parison of means, since this set contained more than two. factor levels.
: ‘ , nec
&

Results

g . E .1 . .
B The one-way analysis of variance with repeated measures for

" means. The results of Scheffé's multiple comparison of means revealed

¢

that all 5 categofy means were significantly different.

“

THe computation of means for all 50 items disclosed certain
U ) . - . 5 ‘
interesting facts regarding parental expectations as a whole. It wac©

observed that all but four of the items had a mean higher‘than 3. The
: : '

\

"six items related to the French-Canadian linguistic and cultural character

of\ the school were all rated higﬁéfsthan'the three items dealing with the

non-Canadian French character of the school. The four items .dealing
specifically with.French as the language of instruction were all rated

c1s that for the item dez ing

'clativély low. The second lowest mean

with the nece551ty of having Flench speakihg parents a551st the teachers

— e

- . i P
- -

teachers iInvolved in the preparation‘of instructionéi‘matefials_vas rated-

¥ . - . ™ ' .
quite low. .rems dealing with the opportunity for sLudean w1L
L . S Lot . ’ s
oY no competence in French to becomebilingual ware vated hloh”
’ . . - . . T i ] @

R ! o . ' . C
item ratéd lowest was the. item dealing*with the responsibility of payents

(SN A , - >
. »

régarding the transportatiocn.of their children to.and frof the' bilingual

sghooi; o SR ' D e o )
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~different:

: : A ,_
. " Pthe tabulation of the responseénmade eoleachiof the 50

s o

items showed that the: majority of the parents agreed or strongly agreed

.

‘to all but a few 1tems 1 General}y«spéaking; the 1temsbw1th.lowest‘means,*

mentioned above, eliciced the highest :numbers of 'disagree' or 'it

doesn't matter' responses. S '

" .- " With respect to the choice of the French or. English

questionnaire, no ‘significant difference was found between the means of

and parental'invblvement.‘ A's”kn}fieant difference between the means of

-

‘curr1cu7um, language use and staff selectLon and me-erlals in the- school

"Whenfthe means of the five criterjion measures for mothers

and, fathers were compared, none were found :¢c be significanti& different.

i
Bl

. " With.respect to the pronoﬁ%ion of French spoken in the

0@%15 of the school)

O

homé, the three subgroup means for category 1

were riot found,to be significantly different. 4 51gn1chanc dlfference
was found between the means-of the three subgrouos for category 2 (the
linguistic anc cultural emphasis with. the curriculum). ane means for

subgroqps‘l and 3 and‘ subgroups 7 and '3 wera found to be significantly '
. ’ oY . . RS E e ‘

Nor cae?gory 3 (language use and staff sélectionfn;,NovsigniQ

= - \

- .

ficant‘diff%renCe was found between the means fcx suboroun§ 1 and 2 Aor -*

[

the same category. Slmllar results W ere obtalnca thn tha means for sub*--

groups l'and 2 and subgroups 2 and 3 vere compa::d for categoLy y (tne

materials in the school). TFor this same category, Ehewmeans'for sub-

croups 1 and ‘3 were found to differ significantly. The results of the

79
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o+

‘questionnaire.

goals of the school. ~

‘comparison between subgroup means for category 5 (parenfal inwolvement)
. L . . i R .

were similar to the results for category 4.

) . .

in summary, then, based on the foregoing discussion, the

following conclusions”with regard to the expectatiocns of the parents
o i : T V2 - :
) . o ) ' o
involved invthis research may be drawn:
"/;.v S R
\Tﬁ\\ , 1. Although the expectations .&f the parents with respect
J - ) B B . .

to the goals of the:SCh001 afe'high,'there deems to be a l%Fkuof agreement
. . ‘ _ "L . &
regarding the means of achieving these goals. i

2. Parents who did not feel-suiiiciently confide

'

0

French in.the school as are those who answered the French form of ghe.

v
.

i
©

3. There is-a relationship between the proportion of -
French spoken in the home and the arount of French parents expect ini

school. ‘ - . o Coe -

4. Parents expect to be involved in the formulation of the

RO - .
-~

© H L
. . B R

5.. Parents.expect tﬁe'biiingual‘school to provide children

who are English unilinguals or wea 1in the use of French with the oppor—

@ . -

/

.tunity to become bilingual. _ ]

. i . N . . Ry
» et s
6: Parentgi=z

xpect the oilingual séhool:‘!tproject a French-

1

Canadian image.

J .
. e

ERNEL -7 7. . There is no concensus -embrg parenfsiregardiag French
- ’ . - ¢ .. - ’ 3 v .

as the *angufde of iazfrﬁftion in the .clasgrodm. “ : .

R K ’ T . ty ' . . - - . - [N -

, . | o , . :
- \, . . . R . . . .
'», » *



IMPLICATIONS

?

One of the reasousqufergd for the need .or this study

N

dealt with the necessity of obtaining reactions from parents with respect

to specific issues and areas regarding bilingual educat%bhi{hThe ' '

v : ; : P
investigator hopes . to show that the results of the present stugdy’ have
. ‘ B IC) g ..

2

far reaching implications for decision makers, program develoberé/;;d

teachers involved in bilingual educaticn. - "¢

ag,

\

The implicationslof_the findings will be presented in

““three sections. in terms_of the persons affected, namely the decision’

N [y

makers, the program developers and the teaciers. ;»'”‘

3

Decision Makers and Parental Expectat&ons

For the purpose-of this discussion, principals, assistant
Co- - s w ’ R . ’
principals, central office personnel and school board members will be '
referred to as decision makers. . ‘

. «
4 . ' : . '

- . . e o, . v . . .
) _The finding that 95.47 of th$ parents participating in the
& survey expect.to take pérﬁcin tﬁe'detision—making process affecting the
o - K L S T N . . ’
goals:of -the bilingual. scheols should enéourage decision makers at all’

INE : . . . ) ' . ’
.Levé$€§to establish channels of communication with -the parents. .Not' only
- should parents.be askéd to voicertheir opinions regarding certain issues,
theybshduld e ?eAt informed of all important developments affecting the

education of'their‘children, It i¢ édvident that the fashion, of.dbtaining

—. . SRR . - v

~

o 2 R i L N A .
-~ “sand" disseminatihg “ﬂformatibn will wvary from ome 'I&vel to the mext.

v
. . .

U

-
K4

school’ to provide children from both Francophone homes who have not vet
. 2 < . 1Cop HORES .

-

R -

. . '~ As a result of, the finding that parents expect the bilingual

v

-81



learned to speak French and non-Francophone homes with the opportunity to

.become ‘bilineual. it would appear that the hilingnal cchnal shanid nffer

two parallel‘programé, one for French-speaking children, the other for,

non-French-speaking children.

_- 13

As important implication for decision makers is that ‘it

would appear that the bilingual progrém for non-speakers of.Frénch should

exrend from Grades L to LX and should be organized in such a.way that

children can e-ter the program at any grade level. ] ) <k/

A second implicatidn is that when children achieve a certain.
level of fluency, fegardless of'théir“gxgde level, it should be possible

for them to enter the regular bilingual program. An extensive testing

program for evaluating the stuc.at's level of,;{ofiéiency in French will -
_ A , : i -

be required. o : ' \\;\,/> .
* ~_, To.

A third implication is that if the bilihgual school offers

- »

two ﬁaré]lel programs and if the needs of the children are to be

> s - : ; :
-adequately met, staifing policies will have to cﬁéﬂgé to-meet the new-
demands made on the staff. o _ o

As a result of the finding that parents expgct the bilingual
". L .

school to offer courses in French for parents, serious consideration:
: B f ‘ 'S : )

'

"~ should be given to the establishment of & French-language evening prc-
: ! ) - . .

.“ . 1 ) . F. £l .‘ ; ) . L3
sram for adults. Such a proggam might t:zcome fhstrumentalﬁﬁg achieving

=C
¢
iC

% the goals ¢f the bilingual school. II such a program attracted a large

. AN, S h
S e - . : ' . .
BN number of parents, it might have £&% reaching effects. It would make it \

- . ¢ . . ’ © N : .~ ) {‘%53
‘pogwible for a large number® of parents to covmunicate in French with %
. '.‘ n - » M o : .

. N "

«childrén thus contributing.to the student's proficiency in French.
. — o ¢ : I ! '

',‘4\ ) . : ) .

T - . o ?

EATN




lﬁﬂmi@hh'chéngo the expectations of the parents in whose home
: sy o - . : ’ o .

spdkéh-ieésythan 507 of the time in the areas of a) linguisti

}ﬁ,qul;urdl emphasis within the curriculum, b) anguage use and staff

v i / ' ‘ .
PrANN . . R . . . .

P ,“&ﬁ ¢election and ¢} the materials'in.the school which were found to be

PR
.

significantly lower than for those parents in whose home French is spoken

all the time. It'isnhoped that coursgs,iﬁ oral and written French would

to learn and maintain the French language in Edmonton.

’ A . . . R ‘e . e
An important lypllcatlon of the foregoing.discussion for
T ' -

.

PR} :
" o™ J

. e ‘
I%;;ision makers is that funia should be made available for. setting up

Y . N B . O
such a program. for adults. ~ o
Fy, S ; -

parénts;expecfiali staff members of the

‘

=y

. The fiading tha

~

bilingual school to be dilingual “has particular implications fox: central.

-

office personnel in charge of staffing and substitute services. An im-

portant implication is that,the selementary schcols offering both the
regular FEnglish program and the bilingual program shoulid be staffed with
bilingual administrators, secretariks and support personné} as well as’

‘with bilingual teachers in the bilingual section, A furthet implication
s that a list of substitute bilirzual personnel shouid be kept in the
. ‘ : . - - S 5 i
“-event of the absence of a regular staff member. . . )

-

In view of -the finding that : number of parents fail to see

the-impoftgnce of using‘French as th§’laugua e ofvinstruction in the v
cla#srgoﬁ ér.of ?reaﬁing‘a:French%speaking a;pbspherg_within thg school, -

Ehe pfincipa]«ﬁﬁould take the‘neceésary égeps\to sensitize the parentp

‘ . e i :

to the need for algfégﬁer use of ‘Trench in the school in order to producs

bifingua} individuals by couhterﬁalaﬁcing the'alﬁost totally Fhaglish °

N -



atmosphere\ef the community. 0

R . . ¢

Program Developers and Parental Expécgations

2w

For the purpose of this.discussion, the term program deve-

loper will include all the persons such as teachers, administrators,

consultants and supervisors who are actively involved in the development.

of programs. ¢

. The finding that parents favour the establishment of/;ug—/’//a/f

i . N &

parallel programs in the bilingual sphobl has serious implications for

oA - .

prbgram developers. One important 1mp11cataon is that contwnuous pro-
|

gﬁams fo%'french as a second language will have to be adapted to the age

P . ’ A .
aglgvelq of the q;;]gn;s and to their level of achlayggagpL, A second

impllcatlon is tne 1ece851fy of developlng continuous, language testlno

. A By g R .
DrORIrams- £o dererm;nc when a child has acguired sufficient mas stery-of
R I R Ry W ) .

French to follow courses in which French is used as a language of ins-
3 _

v
.

truction. \ .

) T As a fesult of the finding that parents expect the bilingual
rd ) . X ' o ) e
schoql to project a Canadian French image, program developers should

o

meiie every possible erfort o locate and obtain educataonal materials

g

Il

roduced "2 Canada. A second implication is that program developers

tage ol tne

o

should “include units dealing with the French Canadien "her
; ‘
rd

West in the Social Studies program.. & hird implication calls for the

inclusion’of the study~of‘FrenCh,Canadi£; artists in the drama, iiterature
Bt : SHECHTL T L : .

and music @rograms}\ A fourth,implica:ion is that p~0"Lu~ 80’“7opcrb
o S L : _ \
“should.attempt ,to praovide the teacher ox'¥“°noh with meverials dealing

; s i . oo \ . ~
I ‘ L ) . ‘ v ) . ) c



with Canadian French phonetics, idioms and grammar.

Teachers and Parental Expectations

o / .. I

The finding that not all parents eipeqt“SQcial Studies, .

P '
B . .

Industrial Arts, Business Education, Home Economicg.and Science to be]

taught in French should encourage teachers to: take every opportunityité

explain to parents the reasons for using French as the-language of ins—‘"
truction in the ¢lassroom. An important implication of this,finding>is

\ . L . Tl
) .

thag teachers teaghing in French should make every possible effort and
wae i . - A /

‘take every: available mean to offer courses that maximizelthe student's
i B . & o

understanding of the subject irea’regardless of the difficulties he or.

v <

‘’she may have .in French. It should be remembered Lhat one of the major

sh o e e

A" i

goals of the 'school is to develop every aspect of the ehilf,end not, just

that'ﬁﬁpect.dealing with.lin?uistic gompetence. 1f narentr realize that
) . .

& 1n{th° cl assroomiwa not a handvcap to tWeLr nhildren S

N . R . . '/' 1
chilfndt’fighp ir. . o . . S

’ o ay
ng tvat the school should prOJEC» a Canadian Ir elﬁb
: /

n ouﬁagerteachers_in the bilingual school to lnStllv

: Lo s o
1ian,sbnnwpts a sense of pride in thelr mothe _tongubg}

"FOR' FURTHER RESEARCH

As a consequence. of the findings 'of hxls
.ing areas would appear tc be particularly.appropriate aq theffocus of
“further research: k ) ‘ ‘ : ' B S : 1

1.

19

RS - “ ;o Lo o
imilar studies could be conducted in other areas of

85




n -

Alberta where.bilingual schgols exi%x, The rﬁ\;l as opposed to_ the.u;wan”

‘\ setting may affect parental:expecﬁat%onsﬂﬁithlrespect,to bilingual

~

-

d 7 .. ’ ' <

gy o , oo . e ‘ N

Aeducdtion. - _ ’ O .
¢ ' f o N el i s

2; Since the present,study 1ncluded ofiz the homes in

which both parents spoke French a s1milar research jert could 1nclude

all the parents who send their children to bilingual schools

3. In view of the fact that departméﬁtal examlnafions at

/
the end of ‘high school are now optional another study might
\ r '
“to include all the parents ﬁho have children attending biling al schools

conducted

.

v

¢ - I

4, Since the picture of parental expectations with A spect
to b&lingual education can be expected to change as a result of such“
‘factors as opulation mobility, changes in national’ provincial or 1ocal

policy or changes in‘themgﬁhamics of the Kalingual community 1tself ‘the
instrument .tsed in this study or a more refined versiOn of. itqshoul&ibe
> E . " . _ s
. - - . . : ‘
~distributed to parernts at regular irtervals. The results obtained from

such surveys would make it possible for decision-makers, program, deve-
. B - . . 4 . * .

lopers and teachers to satis@Y»the needs ofgthe bilingual communityg
- : . F— . . ."',fh . s " .

5. Another study could investigate the area of the ‘expect-—
_ations with respect to bilingUal education of parenbslwho do not'send

. their. children__o existing bilingual schools.

~

6. Since the items of the questionnaire used in the »>resent

. .
present study limited the'respOndent, an open—ended type of instrun nt

i&ght be developed tozéétermine if parent expectations involVe qore areas
‘_ \\ . ) : . AN
i:bhan those included in ‘the instrument. %&

A

R
“
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— 1Report“of the Royal.Commission on Bilingualism and
Biculturatism, Book II, Education, Ottawa, Queen's -Printer, 1968, *
Chapger I1I and {. (This Report is hereafter referred to as the ‘

B & B'Report.) % , : . T : I

[}

’

T o 2Parker, Douglas V., Informal Conversation with the i
* Investigator, March 9, 1972. o ’ ‘
) L " B . * \ i .
. ' : 3Schneidef, Frank, Informa} Address o the Teachiqg
Staff at.Ecole J. H. Picard School, June 23, 1972. : L
‘  “4Lamouteuxz P. A., Infofmai Conversation With.the
Investigator), MarcH 6, 1972 Ay ’

: 5A number o. the parénts partiéipating in the $urvéy
have informally expressed the cpinion that their responses might
have been different if their children were of high school age.

6a thorough examination of the Canadian Education Index
for the last eight years,.of the Education Index and Dissertation
Abstracts for the Jast tén years and of Research ia Education for the
last %seven years revealed that no studies related to the opinions,
perceptioms and a#titudes of parents with respect to bilingual schools

. T,

_ have been cgnducted in Alberta or elseﬁhere_éh Canada.
e " Toransiated by the in%éstigatof(ﬁr\f\\f

8Appendix A - Categories and Itemsbof‘Ouestionnaire.
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2 : S Appendices B & C. _
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APPENDIX A%

, e - ' - -
‘A~ - Gaoals of rthe School ' ' : S
oL ; _ . :

P - ‘-
. R

S - The billngual school should prov1de the Francophone minority of.

Alhgrta thefopportunlty to understand, maintain and enjoy thelr
1anguage and thelr cultura1 heritage.
2,{ The blllngual school should provide the Francophone populatlon with
" the same educatlonal opportunltles as those offered. the English-
speaklng populatlon in the majority language schools

7:
oo

3 The blllngual school should provide children from non—Francophone

“homes w1th the opportunlty to become bilingual,

-]

.. who have not ‘yet, learned to speak French with the opportunlty to
\ vbeéome blllngual . .

S5 rThe %1lingual school should be a centre for the promotlon of the

'Mflﬁﬁp The blllngual school should prov1detthe student with an under- .

11, The Soc1al Studles program of the blllnguél school should stress*k

12, The use of French- out31de ‘the classroom should be an 1ntegral part

- French Canadian language and culture.

v

6. ,The type of French taught in the blllngual school should be Canadian
. ,-French and notéﬁar181an French
5 D Qu )
T ¥ R

1.0 The prodhct of’ the blllngual school should be able to assume an

;equal v meaningful tole in either a French- speaklng or an Engllsh-
'vspeaklng communlty w1th1n Canada.‘f' - p

‘ B
8. The blllngual school should be instrumental in breablng down -racial
;a“.and ethnlc barrlers o ¢ , o .

9.  The brllngual school should increase the student s potentlal for

future employment ‘in Alberta
\(,

.stancing. of the English- speaklng environment in which he is
“Tocated.

"4.':-;' . . \ | ot

B- Linguistic and Cultural Emphasis Withln the Curriculum- /

:the French Canadian heritage of the West. ) ¥

of the bllingual school..

~

N

b " The blllngual school should prov1de children from Francophone homes
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& : _.—A;,.
. ' ‘ ¢ B, i
7
. £
¢ ~ 3 :
13. The bilingual school should promote the art ‘of writing correctly in
’ both French &dnd Epglish : " A
- 14,  Science should be taught in French in the bilingual»school KA
£

15.; Social Studies should be taught in French in the, pillngual school

16. When Industrial Arts and Bu51ness Educatlon are taught in the
bilingual school they should be’ taught in French

'17.  When Home Economics is taught i the bilingual sc' 7, it should
be taught in French. ' o

. 18. . The study of contemporary artists from French-speauini areas; other
than Canada, should be part of Lhe curriculum of the bilingual
school. : _ . N

“"pf-u PR :

t~
19. . The study of contemporary Erench Canadian artists should be part
of. the curriculum of the billngual SChROl

20, Courses in French should be prov1ded for Francophone students who
are weak in spoken French.

.Y [ N

[

a%{ - Cr Language Use and Staff Selection
N ’ ‘

21. The pr1nc1pal of the blllngual school and his as51stant(s) should
be fluent “in both French and. English
22. . The secretarlal staff ofgthe bllingual school should be fluent in
<. French and English = . . .
23, ALl the téacheérs on the staff of the bilingual school should be
fluent in both French and English ‘ . »

A

25. In a bilingual school it is important to conduct staff meetings : ]
¢ in French. : s , oo . :
-326.: 'Teachers and ddministrators should address the. students in French !
feven when not in the classroom
X . ©27. ’_Teachers should be selected on the basis of their ,rterest in the
ki promotion of the goals of the bilingual school as. well as on the
2 'ba51s of their teaching competence.
N 28, The Janitorlal and service staff of the bilingual school should be
fluent in both French and Engllsh ‘ \
?i«\ ¢ \ . )
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30

33.

35.

36.

37.

‘: R~

41,

42,

34,

f /)'y

B o ) .,‘ i v ’ .

— ~

In the bilingual school, announcements over the intercom should

. &
be in French AT

. X . >
N -

In selectlng guest speakers for the bilingual school a ma}or S0
concern should be their ability to address a group in French.

Educational Materials used in the School ' A

)

The b111ngual school llbrary should contain Frengh books for all
grade levels.

3

ge magazines and newspapers publ hed

fe it the: bllingual school, 1ibrary

LR e : .
Current issues ‘of French language magazines and newspapers published

" in Canada should be available 1n the bilingual sc¢hool library.
Educational French films produced in France Shouldvbe used
regularly. in the’ bllingual school : T

R

Educatlonal French fllms produced, in Canada should be used
regularly in the bilingual school.

3

French records should be. available for claSsroom use and for c/ﬁ o

‘extra- curricular act1v1t1es . v

: .
French- -language textbooks produced in Ganada. should be used in
.the classroom of thﬁlbilingual school.

"Teachimg aids (instructional Wﬁterlals) in French. should be equal

in quality and’ in quactlty to \those used in the Engllsh language
schools. ’ .

*\

: T S S—
. The bllwggual_scsool~libpary—shon%d—contain’?fénch materials for

all subJect areas of the curriculum.

Teachers who partlcipate in the preparatlon of teachlng materials
for the blllngual school. should receive a bonus.

garental Involvement

' Parents/should be - inV1ted to participate in maklng dec1s1ons
concerning the goals of the billngual school. _ e \»'

‘Parents should be respon51b1e for the t vnsportatlon ‘costs of

students who- are. not within walking dlstance of - the bllingual
school ' »

/
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46.  Parent-teacher meetings should be in French whenever: possible.
?
47. A committee of parents should organize student-exchange programs
. for the Summer with cooperating French-speaking communities across
¢ Canada.’ :
48.\ Outsideé of school hours, the bilingual school facilities should be
- made available for. adult activities designed to promote. cross-
»EB‘ ural understanding _ s
. L . \( . . '
49,
50.. . 1
o h
.o 7”#___7.%—“"" T N N
2 a A L
P2 ) &
| 'y | ,
> ¥

. . , > N f N ,/ . “
) ) . ) . . < \/ “ - \“__/,' o 4,

v, w ! )

? < - : -
French-speaking parents should éSSISt teachers in the classroom -

of the bilingual school.- , e
l"‘ T T

French—speaking parents should be involved in the organization of

- sports. . P

Courses in oral and written French should be offered to parents
at night on an entirely voluntary'basis. '

.....

b
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APPENDIK B, - ®

QUESTIONNAIRE FOR BILINGUAL SCHOOL 'PARENTS,
INCLUDING INTRODUCTORY LETTER AND DEFINITIONS

IR

L Y S PR e
e -
‘ B ‘ . FORM A - ENGLISH.
@ .
‘ ‘5. ‘ S
~ oo, ‘ o
) ;3 ¥ ! i @
: { .



' g%ﬁjgﬂy for scientific reasons., Don t slet this disturb- you. T )

,i.,_-~beﬁindifferent.
' ,numbers five to one.

/7’ f‘

: Bﬂlikgual Sthool to bé.

»sign your name.

p051t10n
Lok

-x

you, the parents who send children o bllingual s¢hools, would like- The

-1

S T e

’_ - ——t .
I am confident that if all the parents who receive -this

opinionnalre complete it and return it to the address shown below, thE .. e

results will be a fairly accurate picture of the expectations ‘of parents
with respect to The Bilingual. School

Your participation will provide Valuable }nformation which g

can be usgful in guiding decision—making concerning bilingual gchools.
You will also be helping me to fulfill one of the requirements for the ‘

>
degree of Master of Education. ~ . . , ML

It is important that you respond to each 1tem.exacti, the*"
way you feel. ;No one: will: ever know how you answered the. opinionnaire.’

The code number that appears at-the top of the first _pdge will only be'-
‘used to record opinionnaire returns. . I would- prefer it if you did not S

o ../\

statemenn with which ch _you might-or might not agree or to which you might
“On -the rlght-hand gide of each item, you will find the

~page of the opinlonnaire

. . Ty '
. . . ,
}&‘ Lo ’ v

The items of the opinionnalre have been distrlbuted random—

.. _
I realize that fllling out. this opinionnalre will, be t me
consumlng yet I am confident that your interest in bilingual schooling

+

S will overshadow whatever inconvenience this might cause you..’

[

S _Your cooperation in this research project is very_much-'
appreciated. ‘ , _ S . :

o

S : o : : 'f'Yours_truly,

. B - »

' .. Alain J. Nogue
AgGraduate Student
o - 4631+103A Avenue
EU . 'Edmonton, Alberta.

. . | . N A . o
v J T A
( _ ’ - -
| R 2 APPENDIX B ‘
¥ ’ N ‘ o
S e ) ¥ ,
“.Dear;Parents: oy . ! . r .

. Y , The enclosed*opinionn:fre wes designed to determine what .

. 14 PR '3‘
an LN .

-

' The key to these numbers appears:at the. ‘top of each -
gﬁ ?lease circle the number ‘which best fits -your

The. opinlonnaire consists ‘of fiftyiitemsf» Eachr 1tem is a’”J~

-..‘37
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> DEFINITIONS

While answering the opinionnalre, -you might find that “some

‘terms or ideas are more or less ‘clear. "The following’ clarifications are"
offered to assist you. .

1.

The bilingual school: For the pnrpose of this,study, the bilingual
school is defined in terms of its product rather than in terms of
the time during which French and English are mediums of instructionm.
The bilingual school shoukd produce a bilingual individual.  The
investigator suggests that you think in terms of a. bilingual school

_offering a program extending from Kindergarten to Grade?®®, .

v

Contemporary artists: Pod 05 » playwrights, authors, painters,

‘sculptors, singers, actors, etc. who interpret modérn society.

(Numbers 31 and 42 of the opi"-onnalre) e
/ A

Racial and ethnic barriers: An individual or a group's inability"'

to understand and accept the multi cultural character of Alberta's
population. (No. 21 of . the. opinionnaire) .

/

Cross—-cultural understanding L Jmplies one's ability to, acknowledge,'

" understand and accept the differynces that he or she recognizes in
‘someone else's way of doing things or in someone élse's values.

(No. 47 of the opinionnaire)

Francophoné homes: Refers to homes where the parents are of French- "~

speaking origin. That the children speak French is not implied.

Y

/
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Key to numbers:

. 4 % . 5- I strongly agree &
" 4~.1 agree S
' ‘ o / 3- It doesn't matter
S _ - .2~ 1 disagree

N

1- 1 strongly- disagree

+

o

1. When Induétrial Arts and Business Education
rre taught in the bilingual school, they ‘
should be taught in French. 5 4 3 2 1

'2.. The bilingual school should promote the art -
_% of writing correctly in both Frencn and . -
English. : . - Cih 5 & 3 2 1 .

3. ° The bilingual¥school should provide children
from non-Francophone homes with the oppor- ' :
tunity to become bilingual. : 5 4 3 21

- by Pérent—teacher.meeting'éhould be in French ‘ o \ '
whenever possible. o o 5 4 3 .2 1 . g
. : » : ’ co . . , © 3
5&:; n Home Economics is taught in the ' R
' .ngual school, it should be taught in
crench. : ‘ o 5 4 3 2 1

6. In the bilidgualrSCqul!_announcements o
over the intercom should be in French. . 5 4 3 21

7.  therilingﬁa1,schbol librafy should ‘ ‘ e \
-y contain French books for all grade levels. 5 4 3 2 1

-

2 Py

© 8. Educational~Fnench’films produced in
" Canada should be used regularly imethe

pilingual school. 43 2 1
= ) » . 7 -
9. The bilingual school should increase the -
' student's.potential for future employment Lo %T ; .
in Alberta. o o : 5 4 3.2 .1 -
’10._ Coufée§ in oral and writteﬁlFréncﬁ‘shoﬁld e
: be offered to parents at - .ght on an . - ’ P ,
_entirely voluntary basis. . = .. - . 5 4 .3 2 ¥

- . 11. The jaﬁitorial-and?servige staff of the
' . | bilingual school should be fluent in both »
: - French and’English. o o 5 &4 32 1

[ . T

e | ‘ e — --__ S ' B



'_16. French—speaking parepts should be involved

‘3
Key to numbers:
' . 5~ I strongly agree
" 4- 1 agree
3- It doesn't matter
2- 1 disagree
1- I strongly disagree

12. The bilingual school should provide the Franco-
© phone minority of Albefrta the opportunity to
understand, maintain and enjoy their language ‘ -
and theﬁ& cultural heritage. ; 5 4 3 2 1
13.\QA11 the teache:s on the staff of the bilingual
- school should be fluent in both French and - _
English B 5~ 4 3 .2 -1

14. Teachers who part1c1pate in the preparation
of teaching mate¥ials for the bilingual »
‘'school should receive a boﬁns .5 4

15. The product oﬁ)the bilingual school should
o be able to assume an equally meaningful role
in either a French-speaking or an English-
speaking community w1thin Canada. 5 4 3,21

in the organization of sports ‘ 5 40 3 2 1

‘17."The secretarial staff of the bilingual

school should be fluent in both French B :
and English . } : ‘ =5 4 3 .2 1

18. Social Studies should be taught in French

in the bilingual school S : / 3 4 3. 02 1

19. The bilingual school library should contain‘f,
.. French materials for all subject areas of ' o
_the curriculum. ST : 5 43 2 1

20. Frereh—speaking parents should be involved . _

in the organization of cultural activities - RS ‘
for the students of the bilinguil school: 5 4 3 2 1
21. The bilingual school should be 1nstrumental S

in breaking ‘down. racial and ethnic barriers B

¢ un

[ EY
w
N
-

22, In selecting guest speakers for the® bilingual = °

school 'a-major concern should be their ability :
to address a group in French. 5 4 3 .2 1

. RN
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23,

24,

25,

26.

2‘7,."

- 28.

Key to numbers:

The .type¢ of French taught in the bilingual

“school shotlild be Canadian French and not R
"Parisian French A .5 4 3

4

Courses in French‘should be provided for
Francophone students who are weak in ' . '
spoken French. , S 5 4 3

,Thé bilingual school should provide the

Francophone population with the same °
educational opportunities as those offered

" thé English-speaking population in the o ) o
'majority 1anguage schools. e 5 4 3

The study of- contemporary French Canadian
artists should be part of the. curriculum o

of the bilingual school. - ‘ ‘ . 5 4 3

'French records should be available ior Y

. classroom use and for extra~curr1cular» - _
activities - : . i Y 4 3

-7

T g : . 5-'1 strongly agree
~ “4~-1 agree
_ 3- It doesn't matter

, -t 2~ & disagree ,

¢ : .y~ 1-°T strongly disagree
The bilingual school should provide the student L
with an understanding of the English-speaking
environment in which he is located. ~ . 5 4 3 -2 1
'French language’ textbooks produced in ‘Canada "~ //, ‘
should be used in the classroom of the . -~ g J
bilingyal school v : . 5 4 .3 2 1
The bilinmgual school should be a centre for
the promotion—bf the French Canadian language ‘ :
and culture. ~ 5 4 3 2 1
The bilingual school should provide children
from Francophone homes who have not yet
‘learned to speak French with the opportunity o :

:»to become bilingual : 5 43 2 ‘1
Parents should be inv1ted to participate in .
making decisjons concerning the goals of the _ . 1 '
bilingual school ‘ S 5 4. 3 2 1

102
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. 33. Parents should be responsible for the trans-
' portation costs of students who are not
within walking distarice of ‘the bilingual
‘school :

- 34, Teachers should be selected. on the ba51s of
their interest in the promotipn of the coal
of the bilingual school as well as o= ‘>
basis of their teaching colpetence.

35. .Signs and posters in the bilingual school
should be in French.

°

36. French- Speaking parents should assist teachers -

in the classroom of the bilingual schools.

- 37. Teaching aids (instructional materials) in
" French should be equal in quality and in
quantity to those used in the English-
A language , schools.

38. -After hours, the bilingual school should be
~ugsed as a cultural centre’ for students unde
parental superv181on.

" Key to ‘numbers

103

5- 1 strongly agree

b
3-
2-
1-

R

S

T

39;, Educational French films produced in France

should be used regularly in the bilingual
school.

40. The use. of French outgide the classroom should

be .an integral part of the bllingual school
program ‘

41. The Soc1al Studies program of the bilingual

, schooﬂ should stress the French Canadian
heritage of the West. \\\

I agree

It doesn G'matter ‘

I disagree

42, The study of contemporary artists from French-.

speaking areas, other than Canada, should b
part of the curriculum of the bilingual 4
‘~school R

e

I strongly disagree c
T _ . _
]
5 4}\2 1
5 4 3 2 1
s 4 3 .2 1
."I
5 4.3 2 1
5 4 S 1
B
5.4 3 2 1
H
5 4 3 2 1
5 4.3 2. 1 -
5 .4 3 2 1
5 4 3 2 1-




43,

4t -

45,
46.

47.

48,

- 49,

50.--

promote Cross— cultural understanding.

~—

oo : - ‘ Key to numtbers:

. o-1 gtrongly agree
4> 1 agree )
L. " 3- It ‘doesn' t matter
' , o 2- 1 disagree
' ' , 1= 1 strongly disagree_

o

'Teachers and administrators should address ‘»//
the students in French even when not in the B .
classroom. ) : .5 4 3 2 1

' S :

A committee of parents should organize . o
student-exchange programs for the Summer
with cooperating French—speaking commur . e -

'nlties across Canada. . T 5 4 37 2 1

In a bllingual school it is important.

. to conduct staff meetings 'in French. . .", 5 4 3 2 1

The principal of the bilingual school ‘: ‘ :f”“
and his assistant(s) should be fluent ’ ' )

"in both French and English. | .5 4 3 2 1

Outside of school hours, the bilingual o ; .

N

school fac1lities should be made availe
able for adult activities designed to «"E

Current issues of French- 1anguage
magazines and newspapers published ‘in

' Canada 'should be available in the ‘ - 2
bilingual,school library.- L 2 1
Current issues of French- language -
magazines and newspapers published in- , _ -
France, should be available in the M N -
bilingual school library. - - 5 4 3 2.1
Science should be taught in Fremch in o . = -

‘the billngual school S ) - | 4 3 2 1
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By answering the following questlong\ you would facilitate L

N

the analysis of the data obtained from this opinionnalre.

e

1.

(Check only one) !
' < ’ L. a
- Who completed thg opinionnaire?

"~ b.

- a.

'_Other (Please‘state)

a. Mother ( ) ' ' : : o
Father 773 .
‘c. Both . ( ) :
d. “Other o« ) - '
How much French is spoken in the Home° o . .
~a. All the. time ( ) . : » B ’/J‘o
b. More than 50% of the time - ()
¢.. Less than 50% of the time ( )
d. None at.all ( )
. _’ \ .
Do you encourage your children to. speangrench in the home? ;>
a.. Yes ( ) Ce - : . '
b. No (..) K ’ L .
C. Sometiﬁes v( ) g L B
Do you provide re%Fing materials in French ‘for your children’_
a. Yes (' ) .
. b'\ No ( ) . ‘ - ’ : ‘_7 . ‘
c. Sometimes ( ) ' ' » , _ o : g
‘Why do you send your children to bilingual classes’ ‘ \>
(Your most important reason) CoN -
"Because the Freénch language and culture are at stake in
. Alberta (- ) - v ‘
b. Because French- English bilingualism in Canada opens up -
. a-greater number of career opportunities )
¢. . Because. the French minority applies a certain amount. of
pressure through its social, religious or political
orgghizations, () _ o < :
d. Because the bilingual classes are presently made up of N
a students from families who strongly encourage education ( )
e. Because the bilingual school is'in our area ( )
f. » ' ‘

*
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APPENDIX C
E ) v-n. :
“QUESTIONNAIRE FOR BILINGUAL SCHOOL PARENTS,

INCLUDING INTRODUCTORY LETTER AND DEFINITIONS

FORM B - FRENCH



"pde mes sentiments reconnaissants.

APPENDIX C

Chers parents: .Y

Le but du,questionnaire ci-inclus est d'arriver 3 savoir ce
que vous, les parents qui envoyez vos enfants aux écoles bilingues, de- »
sirez que 1'école bllingue idéale soit. . v

Je suis qertain que si tous. les parents qul regoivent ce
questlonnaire le remplissent et le renvoient & 1! adregse, ci-dessous, les
‘informations obtenues donneront-une idée claire sur ce que les parents
“attendent de L' ECOLE BILINGUE. ) . - .

Votre contribution personnelle nous donnera des informa- '
tions qui pourront ser "r 3 orlenter les décisions a- prendre en ce qui
‘congerne les école billngues. Vous m aidqﬁez aussi a completer un des *
travaux necessaires pour 1' obtention de® ‘ma ‘maitrise en sciences de 1'édu- -
cation. ‘ >

. x : '

Je me permets d'insister sur le fait qu'il est trés impory
‘tant que vous répondiez a chaque question exactement comme VOus le
sentez, Personne ne saura jamais comment vous avez répondu 3 ce gques-
tiannaiéﬁ " Te numéra du code qui apparait-au haut de la premidre page a
.droite ne sera employé -que pour enregistrer ‘le nombre des questionnaires
‘renvoyés. Je prefererais que vous ne signiez pas.

Le questionnalre comprend 50 questions. Chaque question
est, en fait, une affirmation avec laquelle vous pouvez &tre ou ne pas
gtre d'accord, ou qui peut méme vous laisser \indifférent. A la droite de
chaque question se trouvent les chiffres de 5/ % 1. La clef explicativeA

‘de ces chiffres figure au haut de chaque page! du questionnaire. Ayez 1la
bonté d'encercler le chiffre qui correspond le mieux a votre opinion.

Vous remarquerez que 1es questions sont reparties au hasard
pour des raisons d'ordre scientffique. Surtout, que cela nle vous géne
pas. C T o . ’

: ‘Je me rends bien compte qu'il va-vous falloir du temps pour
remplir ce- questionnaire, cependant, je suis certain que votre intérét

dans 1' enseignement bilingue vous aidera/ﬁ/surmonter les ennuis que cela
peut vous causer. ‘ Ky

J

-

Je vous- remercie infiniment de votre cooperation 3 ce pro-
jet de. recherche et vous prie de recevoir, chers parents, 1 expression

7

. : : Alain J. Nogue -
. : o : . Candidat 3 la maitrise
P , L . . 4631-1034 Avenue - -

R o - Edmonton, Albertg;\;

Ve
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" ECHANTILLONNAGE DE, L'OPINION DES PARENTS

S ' ~ D'ELEVES DE L'ECOLE BILINGUE

— _ Formulaire B (fn:n§éis)

5 = . . . o -

trouviez certains termes ou idéps qui sont plus ou moins clairs. Afin .
de vous aider, les explicatio

r

En complétant” le guestionnaire, il se pourrait que vous
2 ,
suivantes pourraient vous &tre utiles.

_ 1. L'école bilingye: Dans cette &tude, l'école bilingue est définie "
3 en fonction delte qu'elle produit plutdt qu'en fonction du temps
' pendant lequel le. frangais et 1'anglais sont employes comme moyens
d' enseignement:, L'école bilingue devrait produire un individu
bilingue. Considérez 1'école billngue comme une ecole offrant un
programme s etendant du ‘jardin 4 enfants i la neuviéme.

—2, Artlstes contemporains: Poetes, ‘auteurs de romans ou de théitre,
peintres, sculpteurs, chanteurs, acteurs, etc. quiﬁrepresentent la
‘société moderne._ (No 31 et 42 du questionnaire)

3. Probléﬁes ethniques et raciaux: - Un individu ou un groupe qui a de
' la peine @ comprendre ou a accepter le caractére multiculturel de
la Population albertaine a ces problemes. (No 21 du questioqnaire)
¥
: Comprehensfbn inter-culturelle: Ceci implique la capacité d
individu a reconnaitre, comprendre et accepter les differences qu 11
pergoit dans la manidre de faire ou le systeme des valeurs d"un..
-autre &tre. (No 47 du- questionnaire)

<
~

a s, yers ffancephones " Ce terme se référe aux foyers ou les parents
\\ o sont d-1'origine 4' expression frangaise, ceci n impliq pas que
les enfants parlent’ frangais.




I

IQQ

11.

Loréqu'on offré des cours d'arts domestiques

,'Des films didactiques canadiens, en fréﬁgais,
,devraient étre employes regulierement dans . .
‘1'école bilingue. . , ‘ o .5 4 3 2.1

. éléves qui la fréquentent, leur potentiel : : _
d'emploi en Alberta. : ' 5 4 -3 2 1

Clef explicative des chiffreg:

5= Je suis completement 4’ accord
4- Je Suis d'accord..

3~ Cela m'est egal

2- Je ne suis pas d' accord

v

Lorsqu on offre: des cours d' arts industriels et
de commerce & 1'école bilingue ils devraient

étre enseignés en frangaig. : 5 '-4 3 2 1.

L'école bilingue devrait ofomouVoir 1'art 'd'é-

crire'correctement en frangais et en. anglais, - 5 4 3 -2 1

'gcole bilingue. devrait fournir aux enféncs
de foyers non—francophongs 1' occasion de

Ldevenir bilingues. : : s 4 3 2.1

Quand il est possible, la langue de communi~ : ’ .
cation pendant . s rencontres entre parenté

et professeurs aevrait €tre le_frangais. .5 4 3 2 1

3 1'école bilingue, ils devraiet &tre emsei-

gnés en frangais. i o ‘ 5 4 3 201

/

. Les annoncés au haut«parleur devraient gtre )
faites en frangais a 1l'école- bllingue. 5 -4 3 -2 1

Il devrait y avoir des livres en frangais

" pour tous les niveaux.d'instruction dans la . ,
bibliothéque de 1'école bilingue. - 5.4 3.2 1

3

Q.

L'école’ bilingue devrait augmenter pour "lés

.ﬁés'coufs facultatifs de frangais oral et
écrit devraient étre offerts le soir aux

parents. o ‘ ’ I : : 5

Les membres du personhel non—administratif
et non;academique devraient pouvoir s'ex-

»primer couramment en frangais et en anglais. 5. 4 3 _:2.' 1

1- Je ne suis pas du tout d'accord.

e
W
[\
 aad
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_Clef explicative des'{hiffres;

5- Je suls complétement d'accord.

4~ Je suis d'accord.
.3~ Cela m'est égal.

v

. © .~ 2= Je ne suls pas d'accord.- "

1- Je ne suis pas du

&

¢ 12. L'école bilingue devrait foﬁrnir-illa minorité

. 14.

'franco—glbertaine 1'occasion ‘de comprendre,

. de maintenir et d'apprécier sa langue. et -sa

13.

&

15.

-

¢-  ure.

Tous les membres du coYps professoral de

1'école bilingue deyraient gtre capable de
- s'exprimer couramment en frangais et en '
anglais. IR o :

‘11 devrait y avoir une récompense supplé-

~mentaire pour 1es'professeﬁrs qui travail-

jent 3 la préparation de matériaux didac-
tiques pour 1'éCole bilingue. '

?L'ihdiviQu_éuivsdrt'dé'l'école bilingue
devrait pouvolr contribuer d'une fagon
posjtive autant 3 ung communauté canadi-

. ennk francophone qu'a une communauté. \\3

16.

18.

17..

19.

>

20,

o)

canhdienne anglophone.
h _r ) ) . : 3 R

Les parents francophones QeVraient-parti—'d

»€r 3 1'organisation des sports pour les . ™
glaves de 1'écolé bilingue. : s

v oL

Tés secrétaires et les garde-malades de

1'école bilingue devraient pouvoir s'exprimer

\

. couramment en frangai’s et. en anglais. )
. : : Y I o ot Lo

L Fav o e
Les,sciencgs_socialesvdevraient 8tre ensei--
gnées en frangais a 1'école bilingue.

11 devrait y aﬁoif'deé_matériéﬁx didéctiqueé‘
_pour chacune des discipl}nes dans 1a biblio-
théque de 1'école bilingﬁé. - C

Les parents frénéophqneé'dévraient participer

a lforggnisdtion,d’activipés culturélles
‘pour les &tudlants de-1'8cole bilingue. --

21, . L'école bilingue devrait contribuer a 1'é@limi-

nation de problémes ethniques et raciaux.

o

tout d'accord.

!
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A

22,

23

24,

25.

- 26,

. .28.

'29.
.30 »

g _ S111 .
v /_ Clef explicative des chiffres
/ S fS— Je suis completement d'accord. 3
;- . 4= Je suis d' accord. o
. o ‘3= Cela m'est egal. -7 '
‘2- Je ne suis pas d'accord. o
1- Je ne suis pas du tout d' accord.
Un critére pour la Selectron d ‘orateurs inv1tes‘ ":
a1l eCOle bilingpe devrait &tre leur capacite " Co ' e
‘de s exprimer en frangais. S \ 5 4. 3.2 -1 N
. ’ U IR ER
L' ecole bllingue devrait fournir 1 occasion l f\‘ L v . g -
“aux étudiants de c§&$rendre le ?%lieu anglo— . - N
phone dans lequel ils” sont appe¥s 3 vivre. 5 4 3 2.1 e
. /“ ) A ' ) ,\/ ‘
Des livres d'école canadiens,/en frangais, ' . -
devraient étre employés dans la salle de - T ,".>/
classe de l cole“bilingue. Lo ' 5 4 3 2-°1 R
.. . 7 .
‘L école bllingue devrait 8tre un, centre de .
diffusion-de’ 13 glangue. et de la culture o L ) o
canadiennes frangg%ges. S . - .5 43, 2 1 L
L'ecole billngue devrait permettre<aux enfants«f © )
‘de foyers francophones. qui .n"ont pas encore - - T s
“lapgrls le frangais de - dEVenir bilingues., ‘ 5 4 3 2 1.
Les parents devraiaﬂt étre encourages i parti- f. N
‘ciper a3 la prise de décisions qui concernent ‘ , Co .
les buts de 1'ecole bilingue. R 5 4 3 2 1 ¢ ;
Le frangais enseigné 3 1'ecole biiingue RS, }, . 3
devrait &tre le frangais canadien et non le : ) S . ’
frano//g parisien.‘ o CS/ 4 3. 201, B
L'gcole bilingue devrait offrir des cours.. ' o
de frangais aux etudiants francophones qui L .
orit des difficultes a's exprimer en - TR o é o
.frangais,'; “é ! . 5 4 -3 S
L'école bilingue devrait fournir aux franco— o o 1:' R
.‘phones les mémes priviléges scolaires que ,'; T R
ceux offerts aux anglophones dans les ecoles. y - : -
d' expression anglaisa.' : ‘ )S 4 3 2 1 . 5\\<
,oLetuﬂe des artistes diens frangais devrait ‘ S ' !
figurer aujcurﬁﬁcul pt, 1'ecoie bilingue.r- 54 0372 1



“l'école bilingue.--

. 112,
( - ¢ .
| ‘ ' o 3 - .
, S ’Clef explicetiﬁe des chiffres:
" -5 Je suis completement d' accord{
4- Je!'suis d'accord?’
3~ Cela m estﬁegal.
2- Je'ne suis pas d'accord. T A
\%— Je né sufs pas du tout d' accord - J% )
/} ) : ' v o '/
32, .Des disques en,frangeis devraient &tre 3 la . _
BN disposition des;éléves pour leurs activités w o .
fscolalres et paqgscolaires. : h;f 5 4 3 2 1
33,, Les parents devraient défrayer le cout du " o
transport des &tudiants q&& sont trop loin B .
de 1’ ecole bilingue pogr s’ Y ren&re 5 pied 5 4, 3 2 1.
34! On devrait chOLSir les candidats au corp v 7,( -
professoral de 1'école bilingue en-tenant o "\\\~ S
compte de' leur intér&t & promouvoir. les “©l K
. buts de 1'école alnsi que de leur competence
comme professeur. . ~ 5 4 3 2.1
-35. " JLes affiches et les; 'tes dans 1' ecole : » 5
+.. J/bilingue devraient &t} frangais 5 4 3 2 71
36.{ Les parents francophone: devraient'aidef aux
‘ professeurs dans la salle de classe de g
" 1'école bilingue. 3. 5 4 -3 2 1
‘;37.' La qualite et 1a quantite de matériaux. didac—. .
. tiques en frangals dans 1'école bllingue
" devraient &tre comparables-a celles des . S
_ ;materiaux didactiques des ecoles anglophones 5 " 4 3 02 1 .
38. Apres les heures de classe, 1 eeole biiingue 3 i
.-devrait devenir, sous. la direction des pa-’ : ‘
rents,. qn centre: culturel pour les @tudiants.. 5 4 3«2 1 -
39, Dés films~didactiques en frangaig Provenant - A )
S de France devraient 8tre employes regulxere—" T . .
4 ment dans l école bilingue. . . . 5 4 3 21
. i 5 ) . :.: .
'~\40~ L' emplol du fraﬁgais’comme moyen de ‘commu-
"‘nlcation i 1'extérieur de 1a ‘salle dé classe " ~
~devrait faire partie du programme de 1 ecole _ d &
: blllngue, - 57 &4 3,2 1
417 ‘L heritage canadien frangals de It ouest devrait. 5 : .
figurer au programme 4! etudes sociales de . - o »
a 5 N



42.

43.

44.

48,

49,

50,
' L.frangals 3 1'&cole bilingue. ‘ i

Clef explicative des

5- Je suis compl@tement

4- Je suis d“accsrd;
3~ Cela m'est égal.
2- Je ne suis pas d'accord.

-

L'étude d'artistes francophones, non-

canadiens, devrait figurer au curri-
culum de 1'école bilingue.

‘Les membres du corps professoral et de 1l'ad-
‘mlnlstration de 1' école bilingue devraient

communlquer en frangais avec les éléves méme
a 1! exterleur de la -salle de classe,

c

>Un comité de parents devrait organlset au
‘cours de 1° ete, des programmes de voyages-—

échanges avec d'autres communautés franco-

phones au. Candda.

Dans 1'école bilingue,ﬁil est importént‘de

“diriger ‘les reunions du corps professoral
‘en frangals

3

. Le directeur et .ses assistants devraient &tre
* capable¢s de s'exprimer couramment en frangais
et en ahglais.

Aprés les’heures de classe, 1'&cole bilingue

devr..  &étre disponible pour les activités .-
des _tes dont.le but serait de promouvoir
une upréhension inter-culturelle.

o

‘Des. exemplaires de revues et de journaux -

canadiens en frangais devraient 8tre dispo-
nibles.dans la.bibliothéque de- 1! ecole
blllngue. : B

.Des exemplaires de Journaux et de revues en
‘frangais'provenant de France devraient étre
~disponibles dans la bibliotheqpe de l ecole

billngue

Les sciences devraient étre enSelgnees en

v

B

.{ "res:

] o 1 31. .

accord.

-

1- Je ne suis pas du tout g'accord.



. ' . A o e
. _ \\,' o 3
: ° 3 ‘2 . . .
- En répondant aux questions suivantes, vous simplifieriez
1'dnalyse des informations obtenues griace a ce questionnaire.
(Cochez—en seulement un) B o ‘ .

1. Qui a rempli le questionnaire?
Ya. Mére (7:9) . :

\.+ b, Pére . ) .

. c. Les deux emsemble ( ) _

.\\\d.\ Autre ()

2. '.Combién de frangais parle-t-on 3 la maison?
" a. Toujours ;{ ) = ’

- b.  Plus que 50%2 ( ) .
. . ¢. ‘Moins que 50% ( --). z
‘ " d. Pas du géut . ) . .
p g .
3.  FEncouragez-vous vos enfant 3 parler frangais 3 1almaisonb
) a. Oui. ( ) ‘ T : A ’
b. Non ( Y o ' : \\\

c. Quelquefois ( )
4. Vous procurez-vous des livres, des Trevues et des journaux’ en
frangais pour vos enfants? -
a. Oui ( ).
b. Non ( 9
¢. Quelquefois ( )

5. Pourquoi envoyez-vous vos enfants aux classes.bilingues? .
(La raison la plus importante) ) ) :
a. Parce que la langue et la culture francaises sont en danger
en Alberta ) v o : T
. b. Parce que le bilinguisme frangais—anglais au Canada offre
- - plus d'occasions d'emploi « ) :
., c. Parce que la minorité francophone, par ses organisations -
- religieuses, politiques ou sociales nous y pousse un peu [
_d. Parce que dans les écoles bilingues on retrouve les enfants
de parents qui entouragent fortement 1'éducation ( )
e. Parce que 1'Ecole n'est pas_loinwééﬁla;maison C )
f. Autre (Spécifiez) » ) L

°

8@



