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. ... ABSTRACT

A modified microcounselling workshop, adapted from
the model proposed by Ivey and Gluckstern (1974), was con-,,
ducted with.fifteen paraprofessional counselloFs who were .
in&olved with alcoholics. The skills taught were ve;bal )
following, open gquestions, closed qﬁestions, minimal encouragefs,
paraphrasing and reflection of feeling. The workshop is des-
cribed in detail.

Statistical analysis indicated significant change
on all but .one of the variables. There were significant
results on the variables of verbal following, closed questions,
minimdl encouragers, paraphrasing, othér, counsellor talk
time and refiection.of feeling. There was no significant
difference in relation to ééen qﬁgstions.\ This may be partiélly
due to the fact‘that subjects after training ﬁended to ask
both fewer open and closed questidns while relying significantly
more on thé use of minimal encouragers, p&raphrases and ref-

3

lection of feeling.

In addition to behavioral measures of eﬁfectiveﬁéss
the study includes subjective evaluations by the participants.

4

The feedback tended to be very positive.
A detailed description of the program was made

which could be used in conducting other workshops.

iv
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CHAPTER I

INTRODUCTION .

There is an increasing need for people who are both
competent and feel comfortable in giving therapeutic service
to the alcoholic. It would appearﬂthat much, if{ not most of

\
the help will come from paraprofessionals rather than “rom

L
e

partially due‘golthe»apparént'yqnegatlve attitude of many
40 ST RN . ‘

ALty ".v"‘\..‘",f'l ‘ . . .
professional grouPS(PaﬁtiﬁQgi\}973; Milam, 1974). This is

professioqéis”gpwardsygérﬁihg personally with the alcoholic
(Pattison,vléjﬁfﬁgnox,alggl).

Pattison (1973) revie%s the studiés by Blum and Blum
(1967), Cohn (1970), Goétesfeld, Rhee and Parker (1970) and:
Plaut (1967) and summarizes the following aspects of prdofes-
sional social service agencies and individuals in reference
to alcoﬁolics. He says that the studies indicate that (1)
there is a general negativistic attitude towards alcoholics,
(2) agencies tend to screen out rather than give service
to alcoholics and (3) professionals both avoid choosing
services to alcoholics as a professional option and avoid
those who seek services in their agencies. As a result
Pattison (1973) goes on to state "For the major bulk of
alcoholism servicés, manpower have come from the ranks of
| volunteers and paraprofessional4personnel" (p. 17). This

being the case, it is iﬁportant that the paraprofessional

have at least the basic skills to give the service.




The adequate training of people in this increasing-
ly important area is vital. While unique theoretical and
factual knowledge about alcoholism cannot be ignored, cer-
train abilities are basic for anv helping relationship,
specifically communication and interviewing skills (Hackney
and Nye, 1973; Dilaney and Eisenberg, 1972; Brammer,‘1973;
Ivey 1971; Brammer and Sheetrom, 1968; Okun, 1976). Trad-
itionally counsellor training programs have not emphasized
a very explicit or systematic approach to teaching these

. v

skills (Rogers, 1957;_Cartwright, 1968; Ivey et al, 1968;
carkhuff, (1969%a). 1In the last number of years this has
changed, with various approaches'being suggested which tend
to.be more systematic and specific (Tfuax and'Carkhpff, 1967;
Kagan and Krathwohl, 1967; Ivey, 1971). Of particular |
1nterest in this study is the method of mlcrocounselllng

developed by Ivey (1971).
| It has been the writer's exéerience that many people,
already working in various sociai serVice agencies, who are
having more and more contact with the alcoholic are feeling
a great deal of discomfort and frustratlon. There have been
numerous requests‘for training in "how to work with the
alcoholic". It.is essumed that to effectively work with the
alcoholic, one must be able to listen in such a way as to %
trn-erstand and also to be able to communicate that under-
standing to the alcoholic. While’Smeil (1974) reports that
"the one thing the alcoholic talks of needing the most is to

be understood", -vey (1974a) points out that "Very few
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people in our socicty are ¢’ fective liste ors...." Based
on the belief that éfFoctive listening is a basic but un-
fortunately offen unacquired ability necessary for undex-
standing, Ivey's microcounselling npproach,.whiéh tcaches
listening skills in a verpy explicit manner;~was chosen as

the method of training in this study.

purpose of Study

The major objectives of this study were to (1)
develop a program, mgdified from_the Ivey, Gluckstern (1974a)
graining model, (2) to train experienced baraprofeséionals .
in a residential setting and (3) to'évaluate the brogram by
taking pre and postAbehavioral ﬁeasures of basic attending

skills.

o

Specificallf, a group of fifteen paraprofessionals
working in various settings were brought together for a five
day residential microcounselling workshop. Videotaped inter-
views were takenﬂof each participant at the beginning Qefore
training and again after training“at the end of the workshop.
Behavioral pre-training and post—traiﬁing meaéures of tqpic
jumps, open questions, closed questions, minimal encouragers,
paraphrasing and reflection of feeling were madevand compared.

It is hoped that thrs.siudy will be a préctical’con—
tribution towards a better'understanding of effective methods
for basié intervigw training,_not only for the naive begin-
niﬁg hélper put also for the more experienced helper who has

not been taught some of the basic skills in a specific, clear

0

manner. .
\

-



Definition of Terms L

v
'

Microcounselling

Microcounselling is a scaled-down interviewing
§}tuation in which a beginning counsellor nd a volunteer
client talk about real problems. Microcounsélling.e;phasizes
focusing attention on'single, specific counsellor ‘behaviors o
rather than attempting to teach an individnal all‘thénskirls
‘of counselling at .one tiwe. The single skill conégééiis a

vital part of the protess (Ivey 1974) .

) T \ ' S
Attending Skills K : S &

N Tﬁe specific skills taught were thoSelof eye‘éontact,‘-
body language, verbal following, open questions, minimal
encouragers,  paraphrasing and reflection of feelings (Ivey

- and Gluékstern 1974b).

N

Experienced Paraprofessionals
J None of the participants were naive or beginning

hélpers. All were ac?ively inmbxved as helpers.and wefg

‘ iﬁ?contact with élcbholics‘in the cburSe&of.theif’dufieé.’\

All had been 65 a pfevious codr§e, cohduéte& at differen£

times, covering baéic knowledg: and attitudeé towards

. alcoholism and had chosen to come to this dpurée because of .

an expressed need for specific skills training.

Five Day Residential Workshop

. \

The workshop was conducted at Henwood, an in-patient \

tréatment clinic for addictions. The participants used

N




!

the clinic's acgommodations during the workshop. The course

started on a Sunday evening and concluded the following

Friday at noon.

Limitations of Study

Because of the lack qf a control group in this study
-any generalizatioﬁ must be made Qith caution. It is hoped
however that this study will be of heuristic vélue both in
its detailed documentation and the indications that'it gives
of this particulér_procedure witﬁ this particular population.
There are indications, which will be discussed later, that

different procedures may be useful depending on whether the |

trainees are naive or experienced.



CHAPTER IIX

REVIEW OF RELATED LITERATURE

This review will_center,oﬁ references to (1) the
attitudes of many professionals towards working in the
alcoholism area, (2) the need for trained paraprofessionals,
(3) the systematic, skills approach to counsellor training
and (4) a survey of the increasing number of studies using

the microcounselling approach.

Attitudes of Different Professionals' Orientatidns

When talkiﬁg about the treatment of alcoholics
Milan (1974) states@that "the majofity of professionals
have turned éway from this most frustrating and bewildering
of diégndstic groups” (p. 48). The following research
indicateslthat some of the main reasons for this kind of
response are -hat professionals have been inadequately trained
in this area, they do.not have enough time to deal wit@ the
individual and they have had little success in helping the

2
‘alcoholic.

Pattison (1973f reviews the iiterature about various
‘medical"and mental health agencies and concludes that as well
as a géneral negative attitude}these agencies tended to
screen ouﬁ alcoholics where poésible and when)alcoholics
were admitted. the individual professionals on staff tried

to avoid them. He says "The field of alcoholism services

has been ignored by health professionals i. yeneral, and

6



megtal health professigNal4 in parti 1. (Pattison, 1973,
p. 17).

In surveying ggﬂerﬂl practitioners opinions in
Australia, Reynolds (1976) 9\ys "Very few general practition-
ers want to treat eithg” 'slcoholism' or opiate users them-
se}ves" (p. 168). Thig vajd moStly due to the fact that
"p?evious results had bﬁen Srusﬁrating and disappointing and
that the practitioﬁer VA A timef (p- 168).

The above ideag \r¢ similar to those expressed by
United States naval med%cal officers surveyed by Strange
(1971). He says that tﬂQ &&pical pPsychiatrist in that
study "admits considera@le Nense of futility in‘his‘own
treatment of alcoholic A\t;Nnts" (p. 882).

élatt (1975) ref%rb§ that the attitudes of many
doctors in England are fﬁry poOx. He points out that one:
reason for this is the fhaquuate training that most of them
have received in terms /% zlcoholism. Todd (1975) and Rock
and Silsby (1975) also fmip§ to the fact of inadequate‘train—
ing in medical schools|

The few surveysg \éan 0f psychologists also indiéate
rather negative attitug/\. Kknox (1969) surVéyed 591 psy-
chologists working in yv/Yio\s Veteran Administration Hoépitals.
He says that the result/ shQw that the psychologist in these
institutions, which adn/\ wRny alcoholics, typically "con-
siders treatment benefi#\ 1dnited at best and dﬁes not wish
to be associated with 1V pepsoﬂally to any degree (p. 4462///\

Rivers and Cole (1976) /\atﬁ "PsycholOglsts, like many
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members of helping professions share with the public negative

attitudes and misconceptions about alcohol problems”" (p. 202).
While professional attitudes have been rather negative,

there are encouraéing indications of change. Rivers and

Cole (1976) report on a doctoral program being instigated

to train psychologists in the addictions field. Lewis (1975)

]
L

reports on changing attitudes in the nursing profession.

"Bosma (1972), Todd (1975) and William (1975), ail medical

doctors, are just a few of the increasing number who sho@
positive attitudes and are calling for improved training.

in medical school€ to prepare doctors with better attitudes

-~

- .
and skills to work with the\alcoholic.

This review of literature indicates that, whi~
there are some encouraging signs of change, tﬁefe 1.
negative attitude toward; working with aléoholic$ on tne
part of many in the helping professions. The basis for this
éttitude is largely due to the lack of appropriate training,
insdfficient time available to work with the individual and
very little success with this type of client.

" The f&llowing section willlpoént out that as a
result of the attitude and thellack of availability of many

professionals, the treatment of alcoholism has been staffed

mostly by paraprofessionals.

Need for Trained Paraprofessionals /

/

While professional attitudes and skills are ihproving,

there are simply not enough trained people to give the

&

L
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required amount of service. The Addiction Research Foun-
dation (1971) estimated that in 1967 there were over 300,000
alcoholics in Canada. The Commission of Anquiry’ into the
Non-Medical Use of Dfugs (1873) after quoting the above

figure of 300,000 states "The number is undoubtedly subkstan-

tially higher today" (p. 395).  Wilson (1968) talks of an
estimatoed 900,000 alcoholics in the state of Caiifornia and
points out that if this estimate is cb;rect "it would require
the services of every psychiatfist iﬁ the United States just

to see each one once a week" (p. 212). Present indications
suggest that professional groups, have neither the neéessary

.desire nor numbers to keep up to the problem.

. A number of writers draw attention to the fact that
paraprofessionals are needed and have aiready shown themselves “
able to_gi&e huch of the necessary services. For example
Rock and Silsby (1975) say that most of the physicians they
surveyed felt that "evaluation is a task of the skilléd para-
professional” (p. 783). -osma (1972) believes that the |
major challenge in the immediate future is "training profes-
§ionals and paraprofessionals in diagnosing and treatin
the alcoholic" (p. 132). Pattison (1973)'emphasize5§£§§;
"the major bulk of alcoholism services manpowérrhaye come
from the ranké of volunteers and paraprofessionals"'(p. 17).
Milam (1974) says "Paraprofessionals have already demon-
strated ability in treatment and program administration,

and this readily available manpower pool has become the

primary source for staffing" (p. 65).
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The above literature demonstrates the need of )
using the competent paraprofessional in the treatment of
alcoholism. Staub and Kent (1973) stress this by co-author-
ing their book "The Paraprofessional in the Treatment of
Alcoholism: A New Profession." .

The literatu?e emphasizing the use of paraprofes- ‘
sionals in alcoholism services is consistent with the more
general view, that in the future, paraprofessionals will be
a major source of many helping services (Déhish and Brock,
1974; Egan, 1975; Brammer, 1953; Danish and'D'Augelli) 1975).

With the recognition that this group may continue
to be used more and more to provide basic psychélogical
service; (Danish and D'Augellz, 1975), must go the recog-
nition for adequate“trainingﬁgnd suﬁervision. The American
Personnel and Guidance Association (1967) suggests that
training be of a‘specific concrete néture.and that the
paraprofessional work under supervision. These guidelines
are supported by Gust (1968), Hansen (1965), Patterson
(1965, 1967) and Wrenn (1965).

o There is increasing evidence to inaicate that much
of the training of both professionals and paraprofessionals.
will be accoﬁplished with sys£ematic procedufes which stress

the iearning of particular skills (Carkhuff, 1969; Ivey,

1971; Brammer, 1973; Egan, 1975; Okun, 1976).

The Systematic, Skills Approach to Training

Tn the field of human relations, the effectiveness
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of a systematic approakh to training as dpposed to less
structured proceaures, has been known for some years.
Rogers (1957), concerned with the lack of objective data

aboutfpsychothérapy as well as. lack of training evaluation
o . .
of therapists, attempted to make training procedures more

systematic and open to evaluatio?. In doing so he proeposed

)

a training program consisting of\models in the form of tape
, |

. o A
recordings, vicarious learning and experience.

|

i While Rogers experiencéd sﬁccess with fhis new approach
per%%ps the most important’ aspect of his attempts was that
a trend towards more systematic and structured "helper"
trainihg was indicated. - |
Following Rogers' example, Truax and Carkhuff (1967}
focused in on what they termed "core conditions". Their
didactic—e#periential approach consisted of the following
components: Modeling t;pes which displayed positive and
negative examples of t;e core-condition being taught, didactic

training to help the learner further discriminate between

high and low levels of the corahcondition; and actual

"experience. Carkhuff_(l969a} 1969b) gives a complete

amplification of this model.

Others have continued and developed.various methods -
which stress a systematic, skills approach to helper training
(Brammer, 1973; Hqckney and Nye, l§73; Kagan and Krathwohl,
1967; Ivey, 1971;'Egan, 1975; Danigh and Hauer, 1973).

Systematic training which emphasizes_the acquisition

skills,receives additional support from research in the
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area of teacher training (Allen, 1967). The microteaching
approach is defined by Shore (1972) as follows: "Micro-
teaching is real teaching reduced in time, number of

students, and range of activities" (p. 1).

Welch (1976) suggests two elements which differen-

12

tiate microteaching from other teaching methods. These are:

1. "The ease with which the teaching
situation can be controlled and mani-

! pulated. A certain skill requiring
attention on the part of the student
teacher can be identified and practiced
in a trief teaching encounter with a
small number of students. A video-
tape of this encounter is viewed by
the student teacher and his supervisor,
and suggestions for improvement are made.
This is followed by another brief
teaching encounter and supervision.

2. The availability of immediate feedback
 for the student teacher” (p. 6).

‘This methodology of microteaching has been taken
\ : ~ .
and adapted to the field of counsellor education with con-

siderable success (Iveyﬂet al, 1968; Moreland and Ivey,

1973; Aldridge and Ivey, 1975; Haase and DiMattia,:1970)5

Studies Using the Microcounselling Method

The adaptation, of microteaching to'counsellor education

has Been termed "microcounselling". The first published

research on this method was conducted by Ivey et al, (1968).

This in&estigation evaluated the effects of microcounselling

upon three groups of pre-practicum counselling students.
In the first group.the skill being taught was

"attending behavior" composed of/Ehe three components of

7S
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eye contact, relaxed posture and verbal followrng. There
was significant diﬁference between the experimental andg
control groups on both the eye contact and verbal‘following
components. The clients interviewed by the experimental
group rated their helpers signifi cantly higher than did those
of the control group

The skill being taught to the second group of
beginning counsellors was "reflection of feeling". Adalysis
of pre and post measures showed significant results. There
was also significant improvements in couﬁsellor self-concept,
as rated by themselves and counsellor effectiveness as rated
by their clients. No control group Qas used.

The third group focused on "summarization of feeling".

Pre and post training measures indicated si¢ .ificant results.

"As in the second group; counsellor self-concept and effective—

ness were significan-1ly improved. There was no control group.
Moreland, Phillips, Ivey and Lockhart (1970) used

the microcounselling metho@ with a group of ten beginning

graduate students in clinical psychology. Each student

1nterv1ewed a client at the beginning of the semester for

PR

 th1rty mlnutes During the semester six skills were taught.

They were: attendlng behav1or, minimal encouragers, open
1nv1tat10n, reflection of feeling, summarization and para—
phrasing. At the conclusion of the semester they reinter-
viewed the same client for another thirty minutes. Results
of the comparison between pPre and post measures 1nd1cated

that minimal encouragers and paraphrasing remained the same;
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there was a reduction in the numBer of closed~ended questions;
’reflection of feeling, open invitatiJ;, and summarization
increased both quantitatively and qualitatively; and thefe

was a significant improvemenﬁ in attending behavior. While
there was no control group used, this study does indicate

that the skllls were malntalned and integrated into an
interview in a meaglngful manner.

Moreland, Ivey, and Phillips (1973) compared the
microcounselling model with traditional psychiatric training
for twenty-four second year medical students in a class in
Rsychiatry at the University of Oregon Medical School. The
skills taught 'to the microcounselling group were attending
behavior, open-ended questions, minimal encouragers, para-
phrasing, reflection of feeling and summarization. The
second group received didactic training involving lectures
rand instructional material. The microcounselling group
demonstrated significant improvement in regards to both
attending behavior and reflection of feeling a§>compared
to the other group.

Kerrebrock (1971) used the microcoinselling method
to present the three skills of attending be zvior, reflection
of feelings and expression of feelings to thirty-six secon—ﬂ
dary school teachers. The teachers were academic advisors
in their schools. The results show the experimental group, as
compared to the control group, significantly improved on .
both reflection of feeling and expression of feéling.

Aldridge and Ivey (1975) taught the attending
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beY;vior skill to junior high school students. Sixteen
students were divided into an experimental or control
group. They were all grade nine students ranging from

fourteen years one month to fifteen years seven months of

‘age. The researchers behaviorally defined seven non-verbal

and five verbal variables to be measured as well as a coun-
sellor effectiveness scale to be completed by the clients.
Analysis of the data showed the microcounsellin§ group to
be significantly improved on three verbal measufes, three
non-verbal measures and on the counsellor effectiveness
Tmeasure. There were no significant improvements by the
control group.

As well as inaicating the effectiveness of micro-
counselling, this study points out the precision with which
some of these skills can  be defined. This is.of particular
value in terms of evaluating counsellor skills,

Various studies have been done with lay pefsennel
and paraprofcssionals. VHaase and DiMattia (1970) used
microcounselling to teach the three skills of ettending
behavior, reflection of feelings and expression of feeling
to a group of sixteen female lay personnel. The subjects’
ages renged from twenty-one to fifty-two and only one-
had more than a high school education. The training sessions
were three, four-hour segments. The training was done in
groups and as a result, the counsellor's client was another
member of the same group. The counsellor had a different client

for pre and post measures. The results were significant on
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all three skills and counsellor effectiveness was élso
significantly improved froﬁ pre to post training. |

In a one year folloQ—up study (Haase, DiMattia and
Guttman, 1972) found that the skills of non-verbal com-
munication and expression of feelings wére retained at an
improved level.v However, the. skills of verbal following and
reflection of feeling had decreased, although still above
original performance levels. The authors concluded that to.
retain the skills, itkwould be’necessary for individuals to
have continuing practical experience and supervision.

Gluéksfern (1973) used the miqrocounselling approach

with parents of drug abusing children. Pre and post training

measures indicated significant differences in the areas of

reflection of feeling, counsellor focus on client,'and

less emphasis on closed questions. These skills were retained
over a six month period because of active use'with clients
and monthly follow-up group training seésions.

There have been éome studies comparing microcoun-—
selling and other approaches. DiMattia and Arndt (1974)
compared microcounselling and reflective listening. There
were seven subjects in the microcounselling ,rcoup and eight
in the reflective listening grbup. Results indicated.that\

there were significant differences for both groups in terms

//gé verbal following,‘eye'contact and counsellor effectiveness

as evaluated by four judges. There were no significant
differences between groups. The authors suggest that although

small sample size may account for no differences between

B
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groups and that additional research was needed before
conclusions could be drawn, that this study gave at least a
tentative suggestion that simpler methods than micro-
éounselling might be used with similar effect.

| Toukmanian and Rennie (1975) cqmparéd'microcoun—
selling and human felations training. .Twelve undergraduate
studéhts received training in Carkhuff's seven core couns%i .,
lor conditions of accurate empathy, genuineness, respect, \
concreteness, self-disclosure, confrontatidh and immediacy‘
of relationship. Twelve microcqunselliﬁg subjects were |
taught the skills of attending behavior, minimal encouragers,
vérbal'following, open inquiry and reflection of feeling. \
There were twoicdhtrol groups. The ii{?t was made up.of
five undergraddate psychblogy studenks<§nd the second was
made up of eight nonpsychology m?jor‘studeﬁts.b The criterion
variables were empathy, open invitation to talk, closed
inquiry and interpretation”and/ér‘advice. The data indicated
that in coﬁparison with control groups, both experimental |
. groups were significantly improved on all measures. However,
the microcounselling subjects gained significantly more on
empathy than didﬂthe human relations group.

\Authier z» Gustafson (1975) have invé;tigated the
importance of supervision in the ﬁicrocdunselling procedure.
They randoﬁly assigned twelve paraprofessional drug coun-
sellors t0~either a supervised or nonfupervised miéfo—
counselling group. The skills taughq/wefe attending be-

havior, minimal encouragers, open invitation to talk,®.
; :
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reflection of feeling, paraphnasing"and éummarization They

found no 51gn1f1cant results of the mlcrocounselllng training

in elther group. The authors .Ssuggested that some reasons

for these results could be the type of subPyects (experienced.

paraprofessionals), the type of clients (arug abusere), .

poor motivation on the part of the eubjects and also that.‘

some of the\Skills taught were not ‘the kind of skills needeo,
Authier and Gustafson (1976) again iﬁveetigated

the importance of supervision. Thls time their subjects

were registered nurses and llcensed practlcal nurses. The

skills taught were open 1nv1tatlon to talk, reflection of

feelrngs, questione_to statements, confrontation, feeoback

and self—disolosure. fhey found that the supervised micro-

counselling group was .significantly improved in using micro-

counselling. skills and ueing less of tpe/opposite skills

when compared with both the non-supertised microcounselling

v

group and the control group.

~ Dunn (1975) compared five proceéures'(microcoun—'
selling, empathy training, self-instruction, placebo training
. . o A

and no treatment) to teach the individual Skill of reflection
of feeling. He found that the microcounselling and'empathyl
training groups improved significantly on both the number
and quality of reflection of feeling. There Qas no sig-
nificant difference between the two groups although the

mlcrocounselllng group scored hlgher on the three dependent
. .

measures. o
Eearn (1976) compared microcounselling, sensitivity

o

VI
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tfaining and.a new programmed text wheﬁ working with a group
of psychiatric nurses. All géﬁﬁps improved as comparéd
to the control group but the microcounse{ling produced
- more of the defined skills and also showed,better performance'~
~on the Thefapist Error Checklist. One éspéct of this study
which Ivey and Gluckstern (1976) found o%;particular interest
was that the clients of the microcounseliing group talked |
more about fﬁemselves and less about external topics than

the clients in the other two groups.
An interesting extension of microcounselling is "media
therapy". ﬁMedia %herapy is basically the direct application
of microcounéelling to _skills of 1living" (Ivey, 1974, p. 179).
This is teaching skills directly to clients in a frankly
educational approach as opposed to a therapeutic approa-h
~(Ivey, 1973). Thére have been some beneficial results with
couples (Higgins, Ivey, and Uhlemann, 1970) and mental -
patientg (Ivey, 1973; Ivey and Goshko, 1971). Although
there is little res%arch in this area at present, if studies
continue té support the usefulness of microcounselling as a
training procedure, undoubtedly researchers will be more and
" more interested in its generalizability into other areas.
This review of the microcounselling literature
shows th;t)microcounselling has been effective in teaching
beginning counsellors, medical students, teachers,'junior
high students and paraprofégsionals basic interviewing
skills.- Coﬁparisons between microcoynselling and other

training systéms, while not unanimously positive, certainly

z



emphasize its value as a training method. There is support
for using the complete proce?ure, ratber than only parts
of it, from Authier and Gustafgon (1976) . There are also
,
indications that the axtension;gf microcounselling directly

into therapy to teach basic interpersonal skills to clients

may be beneficial.



. CHAPTER III

THE. PROGRAM

This chapter will (1) briefly mention the reasons
for the development of this program, (2) give a detailed
description of the program and (3) list some charac aristics

of the participants.

Reasons for Program

This program was coﬁducted as a result of requests
from the staff of "var o.s social agencies for further training.
The requests came from people employed as addictiéns coun-
sellors, probation officers, public health nurses, corrections
personnel, prevehtive social service workers, Armed Services
persénnel‘concerned with addictions, parole officers, etc.
All these people had been on previous courses which had focused
‘ on at;itudeé tdwards alcoholics and»basic knowledge about
alcoholism. These courséé had been conducted at Henwood Clinic,
'a‘residential addictions treatmeﬁt centre (See Aépendix A
for a brief dg;cription of Henwood). Although these people
felt tﬁat the;‘had é basic knowledge of the alcohol problém,

their requests were for skills in "dealing:with the alcoholic

person" on a personal level. 7
. (..
It was with the ideas that (1) "The.one thing the

alcoholic talks of needing the most is to be urderstood"

21




(Small, 1974) and (2) that listening skills are basic
abilities necessary for undersfanding, that the trainers
chose the microcounselling method to satisfy the requests,
The wcrkshop was conducted at Henwood because of
available accommodations for people coming from some dis-
tances in Alberta and othef places in Canada. Video tape

equipment and facilities were also avallable at Henwood.

Description of Program

In describing the program, there will be a brief
overv1ew of the total program and then a more detailed
discussion. 1In particular, the program will be described
in terms of the model outlined by Ivey and Gluckstern (1974)

' The workshop was conducted with fifteen participants
divided into threehgfoup§ of five persons.' Each group had’
a trainer, The workshop was a live-in course in that both
the accommodation add the trainihg were at Henwood. The
course started Sunday evenlng and concluded the following
Friday at noon. The dallischedule was from 8:30 a.m, until
11:30 a.m. and then in the afternoon from 1:00 pP.m. until
4:00 P.m. In the evening there were addltlonal se551ons for
practicing skills or dealing with other issues connected
with the workshop. . The skills taught were attending behavior,
open questions, minimal encouragers,rparaphrasing and
reflection of feelings.

4

The model most closely followed in this workshop
o

is the one suggested by Ivey and Gluckstern (1974). I&ey
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(1971) states that while it may be desirable, because of
various situations, to change the sequence of some of the
microcounselling procedures, it is importantuthat thé fbur
basic dimensions of single skills, feedback, models and
supervision be included in some form. The Ivey and Gluck-
stern“(l974) model ha?e these basic dimensions incorporated
iﬁfo what they refer to as the five phases important in a
skills training workshop. The five phases in seqﬁential
order are (1) Creating a learning environment, (2) Training,
(3) Practicé, (4) Extensions and (5) Evaluation and feedback.
We will now consider in detail the fiverphases and
how they were carried out in this particular program. The

first is, creating a learning environment.

Creating a Learning Environment

Ivey and Gluckstern (1974b) say that "before we
teach skills it is best to recognize that you are working
with real people who have anxieties, concerns and expectations
related to the workshop" (p. 15). As arésult they suggest
that time be taken to create a learning environment so that
anxieties and concerns can be reduced. We instigatéd this
phaée into the workshop in a number of‘ways.' First, we
had an informal session on Sunday evening to get to knoﬁ one
another. Second, at the béginning of each day we had a
"temperature reading" to deal with any concerns anyone had.
-Third, there was time in ﬁhe eveﬁing set aside to deal
with pérsonal issues which might arise in the group.

The purpose of the Sunday evening session was to (1)
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create a relaxed envirénment by having everyone meet and
interact on a social level, (2) to divide the group of
fifteen into three smaller grgups of five per group and (3)
to appoint oﬁe of the three trainers to each group. .

o The structured experience "Who Am I" (Pfeiffer and
Jones, 1969) was used to start some personéi interactions
(Appendix B). The groups were formed by having each individual
take a part of a picture which had been cut up and then finding
other people who had the remaining parts'of the picture. The
trainers were randomly assigned to the groups. JThe remaining.
part of theléQening was occupied by socializing.

_ The;"temperature reading" :aspect of creating a learning
environment took place at the beginning of each day. Every
norning before any new work was‘started; opportunity was giﬁen
to talk about,aﬁything concerned with the workshop. Subjects '

discussed rangéd from opinions of the training procedure to the
fact that it was too hot in the dormitories at night.
The third.elemgnt of creating a learning environment
was the evening session. Each evening the small gfoups would .
meet separately to decide_how they wanted to ﬁse the time.
P@ome chose to deal with personal iééues‘within the:group. Some
“evenings more time would be?sﬁent on practicing of skills. on~

other evenings, a group would decide to go and do individual
' ¢ .

activities or go to a movie.

It was hoped that the above mentioned activities

would help create a learning environment during the entire work-

1
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shop. In addition, the trainers emphasized improvement

o

rather than putting pressure on people to be perfect in

the acquisition of the skills.

Training
Ivey and Gluckstern (1974b) emphasize that during
this phase every effort should be made:

"to make this part of the work-

shop especially cleaT and succinct.
Without clarity here, later efforts
within the workshop become fuzzy and
diffficult to transfer to other
situations" (p. 7).

In an'effortxto make the training "clear and succinct”,
various.mgthods were used. Thé training in-put followed
a pattern of (1) reading the manual, (2) a trainer-led
discussion of a particular skiil, (3) modeling to illﬁstrate
the incorrect and then correct behavior and (4) a behavioral

count of the modeling followed by some discussion.

The manual. The manual used for a descripfion of

J

each skill was an abbreviatediversion of the Ivey and Gluck-
stern (1974a). It was abbreviated because not all the infoff
mation was being.used in this workshop. The abbreviated
manual was reproduced with thg permission of Dr. A. Ivey,
Microtraining Associates, Box 641 North Amherét,vMassachusétts.
The section of the manual describing the particular
skill was read at fhe beginning of each new seétion. This

was followed by a trainer-led discussion.

Discussion. At this point, the trainer would simply



emphasize the main points of the manual in his own words.
Discussion was encouraged and questions dealt with in order
to make as clear as possible the definition of the particular

skill. This would be follow d by the modeling of the skill.

Modeliné. The skills were demonstrated by the use
of .video taped médels. When necessary the trainers would
also livé—model the skill, in addition to the video tapes.
First would be a five minute tape demonstrating the incor-~
rect behavior followed by a five minute tape of the correct
skill behaviér.

An additional aspect of this particular modeling
was, the trainers conducting the course were also the video
tape models. As a result, participants were able to give
direct feedback to trainers as well as ask about feeling res-
ponses the trainer had as either the client or counsellor
on tgg video tape. The trainers haé not role played in

Producing. the tapes’so the interaction and responses were

real for them.

Behavioral counts and discussion’. The participants

were asked to count the number of times they observed the

skilIFbeing demonstrated on the tape or live-modeling situation.

This helped them recognize the skill and designate.between

different behaviors.

There was always Aikcussion after the modeling to
clarify definitions, go over some parts of the tape again

and/or give feedback on the modeling.

]
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The subjective feedback on the modeling of the skills
was very bositive which supports Ivey's (1971) emphasis on
it being one of the four basic dimensions of the microcoun-

selling procedure.

Practice

While all the training phase of the work;hop was
done with all fifteen participants together, the practice
phase was done in the small groups of five participants per
group.

In the practice sessioﬁs two participants would
interact for five minutes. One would be a "helper", the other
a "helpee". The "helpee" was 'raged to talk about some-
thing real for him rather than 2 play. To encourage '
this we brainstormed some possibl. sth 2ct areas that
~people would be willing to talk abou

The,ﬁhélper" in this interactior -.. = to use the
single skill as mugh as possible. The idea of the_singlé
-skill was emphasiged so that the "helper" did not need to
be an expert in this éituation but simply use the situation
to practice the particular skill. Very often the trainers
had to emphasize the éractipe and improvement of the skill
rather than the solving of thelproblem presented by the
"helpee". If people wanted to solve particular problems
théy‘were eﬁcou:aged to do so in the evening sessions.

While the "helper" and the'"helpee" interacted, a
third member of the group was‘responéible for being the

"camera person". This person was responsible for ending the
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sessioh after five minutes as well as doing the camera work.
The cameras were equipped with zoom lenses so that the camera
person was able to focus in on ény nonverbal behavior that

he considered significant during the interview.

While the "helper", "helpee" and "camera éerson"
were busy the trainer and other two participants were
observing the interactiopyin order to give any feedback and
observations they might have.

At the end of the five minute session, the .tape was
replayed while everyone made‘behavioral counts of the skill
being demonstrated.

At the conclusion of the tape, feedback was given.

The guidelines were these: (1) the "helper" in the tape

would give his observations of himself, (2) othérs would then
|

give their feedback, first of all giving positive recog-

nition of the uée of the skill by the "helper", (3) critiquing

by any observer was then presented in the form of options tﬁét

the observer thought would have been useful, (4) the observer

talked directly to the "helpef", (5) critiquing was to |

focus on the_skill not the problem, (6) the feedback was to

be specific and élear and (7) any explanatory or defensive

comeback £from the "heléer" was discouraged,

While the training phase attempted to give a clear
cognitive understanding of the skill, it wés in the practice
phase. that most of the time and effort was spent. Ivey and

Gluckstern (1974b) suggest that "réql learning occurs when

participants actually 'do something, when they experience the
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concepts that up to now they only understand.

(8]

Extensions

The major aspect of this phase was the use of the
"gdo-use-teach" contacts. The ideas underlying this were
~ that the skills could be used in many different sitqations
and also taught to various individuals and/or groups.‘

Time was taken to discuss the skill and then each
person wroté down the ways in which he could use the par-
ticular skill in his life. .

As well as gSing theAskill,eaCh participant was
asked to write down whovhe thought he could teach the skill

to. Many people contracted to teach the skill to fellow

workers or the family members.

Ezaluation and Feedback

At the end of each skill session an evalué%ion Qas
made. First, the group would simply discﬁss the value of
the session for them pefsonally. vSecond, they would complete
the sentence ;Today i learned...."
! This evaluation aspect was'very useful to the
trainers both in terms of thelworksﬁop in general and about
the individuals in particular. This kind of evaluation at
the end of each day helped the trainers to be more flexible
to the needs of the group. |

Oné.aspect of this program which was different than

a. completely microcounselling workshop was the showing of the

£ilms "Three Approaches to Psychotherapy". These films show
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@
Carl Rogers, Fritz Perls and Albert Ellis each working with

«

the same client.

These films were shown for two reasons. One reason
was that by Wednesday noon the participants were very tired.
They had exerted considerable eneréy in the‘workshOp, especially
the practicing of the skills on the video tape. The films wére
a welcome cﬁangerf pace.

The second reason was to éhow the participants the
way some well known models used some of the skills being taught
in £he workshop. The discussion following the films emphasized
the personélized style in using the skills, and the client's o
reaction to the therapist when he used the‘skills. The viewing
also emphasized the fact that there was much more‘to‘Counselling

than the few skills being taught in the workshop.

\ )

Characteristics of the Participants

All the participants were experienced helpers presently
employéd in a helping~rble. All were in contact with alcoholics
aé a result of their occupaiions. They héd come to the course
for pracﬁical skills in working with alcoholics. .

Of the fifteen participants,\équn were men and eight
were women. The mean age was 37.27 with é range of.21 - 59
years of age. ‘ _ N

In terms of education,eight of the fifteen-ﬁadbcompleted

grade 12 or less, three had completed some education beyond

o

~.

grade 12, but not towards a degree, and four had degrees at

the baccalaureate level.
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Summagi

This program was conducted as a result of requests

from various helping groups for training in particular
skills useful in dealing with the alcoholic client.

The”ﬁodel most closely followed was that of Ivey
and Gluckseern (1974a, 1974b). This model emphasized the
five phases of (1) creatlng a learning environment, (2)
training, (3) practlce (4) extensions and (5) evaluatlon
and feedback

The fifteen participants:of thie workehop were
experienced helpers who all had contact with aleoholics in

the course of their duties .They had various educational

backgrounds Of the fifteen, seven were men, eight were women

and théir mean age was 37.27.
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CHAPTER 1V

EVALUATIC . AND . RESULTS OF PROGRAM

.

This‘chapter will (1) describe the research design
of the program, (2) indicate how the variables were measured,
(3) give the reliability of those measurers, (4). state the
hypotheses tested, (5) report the statistical analysis;
(6) report the results, (7) give the reaction of the partici-

pants, (8) conclude with a discussion of the results.

/ Design‘

A pre test - post test\se51gn was used to assess
the effects of the workshop. The comparison between pre
and post measures was in terms of the humber of times a
skill was used.

Before traihing, each p cicipant conducted a ten
minute interview with another member of his small group.
Each participant was told to considervthis an initial. -

v

interview in which he wanted to u&ierstand the heipee's
situation. —Thelﬁelpee was asked to-talk about something
which was- real for him and not role play another 51tuat10n

It was con51dered that the helpee talking about a oy
real situation and also the fact that the participants hard-
ly knew each other, helped make this a realistic counse;-
11ng 51tuatlon.

e At-the end of the week, another ten minute ihterview \

was conducted by each participant. Again, the helpee \

33
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- talked éf a reality of his own life. At the post'test
interview it was arranged such that the helper was counsel-
ling a member of another group wvho he had not worked with
during the week. As a result, again the inéerview was a
realistic initial interview for the helper and helpee.

For rating purposes the first minute of each tape
was ignored and then the next five minute% was put on a
master tape to be rated. The pre and poéf interviews were
taped in a random order ontb the master tape so the judges

Yould have no knowledge ofhwhich were pre and which were post.
| " v
Variables Measured

The variap}eé dhich were ﬁeasuréd in this study
were the number of (1) topic jumps, (2) minimal encouragers,
(3) open questions, (4) closed questions, (5) paraphrases,
[(6) reflection of feelings, (7) "other"”, and (8) counsellor
talk time. A description of each of these variables will
follow. |

. Verbal following is described as the counsellor's
response to the last comment or some preceding comment of
the client. (Ivey et al 1968). Counsellor initiated topic
jumps which did not follow from the client's comment were
counted. |

Minimal encouragers are Qerbai and non—verbql
"indicators to another person that you are with them" (Ivey
and Gluckstern 1974a). On a noﬁ—verbal level, head‘nods
and Eody posture ére particularly important. On a verbal'

. . . Y .
level rminimal encouragers are "brief utterances which show
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you are tuned in with the person you are helping.” (Ivey

)
and Gluckstern 1974a). Some examples given by Ivey and
Gluckstern in the participant manual are: |

1. "Oh?" "So?" "Then?" "And?"

2. The repetition of one or two key words.

3. "Tell me more."

4. "Umm;humm." "Un=huh”.

.5. Simple restatement of the exact same words. of

the helpee's last statement.

.Open questions are broad questions which give the
client choices in how he answers. Closed questions are narrow
specific questions, many times of a faétual nature, which
can be answered quickly in a few words. Ivey and Gluckstérn
(1974a) point out that typically an open question allows
the focus to be on the concerns of the client rather than
around the concerns of the interviewer for the ciient.

Closed questioné on the other hand typically focus On‘topics
of interest to the interviewer. . o
.\?he skill of paraphrasing in the sﬁudy was Qefinedz
as refleéﬁiﬁ@ back to the client the eésence of his verbalu
~ content. - o

Reflection of feeling is defined as "tuning out the
cognitive aspects of a helpee's communication and'respoﬁding
only to the undgrlying emotional or feeliné aspects" (Ivey
and Gluckstern, 1974a). 7 ’

- The verbal "other" was used by Moreland, Ivey and

Phillips (1973). For this present study it was defined as
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any verbal utterancé by the interviewer which was not one of
the previous mentioned skills. After the rating of the tapes,
it was_apparent that most of the utterances in tﬁe "other"
category wefe of the advice and information-giving type of
response., .

Counsellor talk time was simply the amount of time
that the counsellor talked in the interview. This was timed
“with a stép watch. Counsellor talk time was measured,
based on‘thg idea that if the hélper used more listening

skills there would be a difference in the amdunt of time

he talked in the interview.

Judges' Ratings

The two judges who rated the tapes were two addictions
counsellors employed at Henwood Rehabilitation Centre. Both
had two years of experience as a counsellor. One of the
judges had been on-a‘three day microcounselling course five
months previoﬁs to the judging of the tapes. .
| The training of the'judgescwas done by defining
each skill in detail, modeling and giving examples of each
skill and then some practice counting the skills as demon-
strated oh a video taped counselling interview. During the
video taped interview,there was additional discussion about
categorizing some of the responses: |

\ .
| Each judge viewed the tapes independently. Each
individual tape was five minutes long. There were fifteen

pre tapes and fifteen post tapes. The tapes were presented

in a random order so that the judges were not aware which

i
%
- &
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were pre tapes and which were po;t tapes.

These two judges measured all variables except tpe
counsellor talk time. Counsellor talk time was measured
by the writer with the use of a stop watch. & reliability
check of the "talk time" was made by having a third judge
rate ten tapes with a stop‘watch. |

A Peérson Product-Moment Correlation Coefficient
was computed for raters' agreement with the results noted

in Table 2.

TABLE 2
Pearson Product-Moment Correlation Coefficient
for Two Independent Raters on Eight

Dependent Variables

Variables ‘ : : . r
Topic Jumps .82
Minimal Encouragers ‘ _ .93
Open Questions , ' .86
Closed Questions - .87
Paraphrases ' .72
Reflection of Feeling v .88
Other | ' T .79
Counsellor Talk Time ; . .998
Hypotheses

Appropriate null-hypotheses were deVeloped for each

/ \
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of the eight variables. The null-hypothese tested were as

follows:

1. There will be no sicnificant difference between the
mean ratings of the pre and post test groups with régard
to the number of topic jumps.

11. There will be no significant difference between
the mean ratiﬁgs of the pre and post test groups with regaid
to the number of minimal encouragers. L

111. There will be no significant difference
between the mean ratings of the pre and post test groups with
regard to the number of. open questions.

V. There wili be no significant difference between.
the mean ratings of the pre and post test groups with regard
<iﬁz‘the numbér of closed questions.

v V. There will be no significant difference between
the mean ratings of the pre and post test groups with fegard
to the number of paraphrases. \

VI. There will be no significant difference between

the mean ratings of the pre and post test groups with reéard

to the number of reflections of feelings.

VII. There will be no significant difference bétween
the mean ratings of the pre and post test groups with regard
to the number of "other" responses.

VIII. There will be no significant difference
between the mean~rétings of the pre‘and post test groups

with fegard‘to the amount of counsellor talk time.

A level of significance of .05 was considered



necessary to reject the null-hypotheses.

presumed that grow}h would take place in a specific direction,

. @ one-tailed test of significance was used,

Statistical Analysis

Since it was

A t-test for non-independent means was conducted

on all eight variables.

found in Table 3.

.

TABLE 3

\
1

/

Analysis of Functioning on all Variables

Before and After Training

The results of those tests are

N

Pre Post t
X SD X | sp
Topic Jumps .4 .54 .03 .13 2.44%*
Minimal Encouragers }11.23 B8.24 19.5 9.03 3.00*~*
Open Questions 1.03 1.92 .3 .46 1.55-
Closed Questions 3.50 2,65 2.10 1.96 2.72*

_ Paraphrasing .97 1.14 2.73 1.76 | 3.29%%
Reflectionof Feeling | .27 .53 1.47 1.43 | 2.92%
"Other" 3.30 | 1.54 1.10 | 1.30 | 5.02%%x
Consellor Talk Time |2.38 .89 95 .48 5.86%%%

* p .05 df = 14
** p 01 df = 14
*** p 001 df = 14
Results )

The statistical results indicate that all null-
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hypotheses were rejected at the .05 level of significance
except hypothesis number III which was in reference

to open questions. In other words there were significantly

- fewer topic jumps, closed_questions, "other" and counsellor
talk time while at the same time there were significantly

more minimal encouragers, paraphrases and reflection of
feeling at the end of training as compared to before trainingv

There was no significant difference with regard to open questions.

Participants' Reactions

Subjective evaluations of the course by the participants
were very positive. Although rather tired by the conclusion

of the workshop, many wanted to know when the next course
¢

would be held..

A statement typical of the reactions to the workshop
was "The bigges£ benefit for me has been to gain a specific
Qay of viewing communications, both my own and 6thers."

Many felt that the specific definition of the skills gave
them an improved méthod of observing and understanding
communication behavior in their interview.

Beling a élient as well as a counsellor during the
workshop gave the participants a different perspective.

One said "I have used many of these skills before but I did
not realize their efféct, especially when used in a specific
manner, until I was on the receiving end as a client."”

of parti&ular satisfactibn to the trainers was to

observe that at the conclusion of the workshop, to a large



A\

41

extent, the participants were simply attending and trying
to understand the_client rather than tfying to solve the
problem immediately. By the end of the week.the participants
were using skills to help thé client expand and explore his
concerns rather than giving him answers, advice and immediate
solutions. _ ‘ ' .

Negative feedback about the workshop was focused
on two aspects. The first was that at the beginning of the
_week many weré“cbnfused about some of the basic concepts
and were also very uncomfortable with the video tape equip-
ment., They suggested that the introduction to the concepts
of microcounselling and the initial use of the video tape
equipme;t be improved. |

The second aspect had to do with choosing what skill
would be practiced. The workshop was organized with the
sequence of the skil}s and the amount of time spent on each
prédetermined by the trainers. This -~s somewhat flexible
but the flexibility was in tefms of h mount of time the
group needed on a particular skill. A number of the participants
mentioned that they would have preferred to choose ihdividually
what skills they would practice and the amount of time spent
on each.

v AT . .
The modificati&ns to the program as a result of this
: N

feedback will be discussed in Chépter V.. ) i

g

Discussion of Results

The statistical results and subjective reactions give

Q.

< .
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considerable support to this method being effective in
teaching these basic interviewing skills to this group of
experienced paraprofessionals.

A viewing of the ﬁapes plus a‘check with the individual
raters indicated that most of the responses rated as "other”
were when the counsellor was giving advice, information or
proposing a solution to the client's problem. That this
measure was so significantly different at the end of the
week was very important because the basic idea of these
skills was that the counsellor needs to listen and have the
client explore his problems before thg counsellor starts
giving‘solutions. This group had difficulty with this
concept becéuse their experience told them that people:
expected the counsellor to give answers to their problems
as soon as possible;

~ Counsellor td1k time was not mentioned during the
| workshop but was a variable expected to show significance
if in fact the counsellors were being morelattentive to their
clients. As Aldridge and Ivey.(l975) stated, "If a person
or counselor is to listen to anothgr, it seems important .
that he stay on the topic and provide time for the other
to talk" (p. 142). This measure as well as the "other”
measure were the two most significant results.

Table 2 indicatef that the number of open questions
did not change significéntly. It was expected that there

would be more open questions at the end of training but in

fact it is noticed that the mean score is less in the pbst
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test interviews. Two possibilities may explain this result.

The first possibility is the attitude of the trainers.
During the course of the workshop, the trainers emphasized
the importance of following the client rather than leading
him. It was also pointed ou? that closed questions often
lead the client to areas in which the counsellor has an
"interest rather than encouraging the client to expand on his
own concerns. While open questions were presénted as %Eeful
in exploring tﬁe client's concerns, the workshop participants
may have hesitated to use any questions for fear of leading
the client and setting up a guestioning att;tude in the inter-
view, “ |

A second possibility is, that because of the short
five minute interview and the increased use of other skills,
open questions were not needed. The data indicates that the
counsellors increased their use of paraphrases, minimal
encouragers, and reflegtion of feelings while at the same
time very significantly decreasing their talk time. It
appears that these skills were sufficient to encburage the
client to talk about his concerns for most of the interview
and few questions, open or closed, were needed. 1In a longer
interview perhaps more qiestions would be used.
X ‘As noted previously, some people experienced confusion’
at the begirning of the workshopﬁin trying to understand
the various concepts as well as\understanQing the use of
video tape equipment. In addition to these concerns a

number of people mentioned that they would have preferred to
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to work at an individual rate rather than a group rate.
Taklng this feedback into account, two of the prev1ous tralners
have subsequently modified the workshop and conducted it
with other bParaprofessional groups. These modifications will

be discussed in Chaptér V.




CHAPTER V

SUMMARY AND IMPLICATIONS

This chapter will (1) briefly sﬁmmafize this study
and the results, (2) consider some rmpllcatlons thlS study
may have and, (3) mention some modlflcatlons used in sub-

sequent workshops as a result of participant feedback.

Summarz

The main objectives of this study were to (1)
Jevelop a program, modified from the Ivey and Gluckstern
(1974a) training model, (2) to train éxperiepced para-
professionals in a residential éetting and (3) to evaihéte
th? program by taking pre and post behavioral measures of
basic attending sﬁiiis.

Fifteen paraprofessionals from various social

service agencies were participants in the five-day residen-

‘tial program. Video taped interviews were taken before and

after training. Two‘independentrjudges rated these tapes.in
terms of the number. of times a skill was used. The dependent

variables were the number of topic jumps, minimal encouragers,

~open questions, closed questions, paraphrases, reflections of

feeling, "other" and}he amounp of counsellor talk time.

An .05 level of significance was considered necessary

~ for rejection of the null-hypothesis. Statistical analysis

indicated rejection of all but one of the null—hypotheses.:

”~
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Only the null hypothesis about open questions was not rejected.

The participants' reactions to the workshop were
very positive with some suggestions for change. Modifications

of the workshop will be discussed in the - xt sectipqsi

Impllcatlons

The Skllls taught in tn .s course are so basic to
effective interpersoqal communications tﬁat some supervisors
would be willing to assume that ail\ceUnsellors should have
these in. their repertoire of skills. If this assumption is 5
made, the microcounselling method could be adepted to the
selection and/or evaluatlon of counselllng personnel Further
dlscu551on and research\would be needed in this area. ”

It was thought by the tralners that hav1ng the
participants present real concerns as cllents rather than role
playlng would\be of benefit. Thls idea was supported by
subjective feedback from the_participants. Research designed
to .compare prdgrams which had eithet real or role ‘played
clients couid give indications as to the fmportance this has to
the learningqsituation. _ -

Experience witﬁ this workshoé and subsequent
modified programs suggests that the tralners be prepared
to deal with various issues. oThe most important of these
issues is in reference to the expectations the participants
have of themselves. Our experience has been that the"typieal'

experienced paraprofessional that we have worked with * -ies
_ ; ‘ ;

to do much more than is expected. Specifically he tr e - to

!
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be an expert counsellor using various skills to solve the
client's problem in five minutes. The focus of the Qeek is
on individual skills with no eﬁphasis put on problem solving.
The ;rainer needs td be prépared to make very cléar the
expectations and focus of the week and then be prepared to
do that until it is uﬁderstood. It is probably that this

is to be anticipated more with experienced counsellors

rather than naive trainees. The experienced counsellor

probably has had many people expecting him to give answers

and‘éolutions to problems as soon as possible.

Authier and Gustafson (1975) hav; emphaszzed "a
need for‘teaching'skiils specificallv desiqhed for the
population that is being taught" (p. 78). While with
beginning counsellors the skills of this workshop would
be sufficient, with more experienced counsellors other
skills may be necessary. Ou; experience in conducting work-
shops for paraprofessionals’strongly indicates their need

for training in these baéic'listening skills, but in addition,

the trainer may want to be preparéd to teach more advanced

~skills upon request.

¥hen Ehinking of more advanced skills,K the writer has
a stroné bias tqwards the participants being able to demon-
strate ability wiﬁh the basic attending.skilis_before teach-
ing more acvanced skills. This is consistenf with the view
held by Egan k1975).

wWhen conducting this type of workshop, the trainer

should have experience and skills in group leadership. It



48

is in fact a week long group experience. The method offers
a definite structure but because of the need to demonstrate
ceftain behavior and then receive feedback various inter-
personal situations can evolve. The trainer needs to be
sensitive, as any group leader, to the dynamics of the group

process.

Modifications

Modifications to this program have been used with
other, similar paraprofessional groups. These modifications
have taken place as a rc.ult of feedback from the participants.

With the more modified program no work is done, by
the participanfs, on the individual skills unfil the-second
day of the workshop. On the first day there is a very
extensive discussion about the microcounse&}iﬁéqmethOd, the
skills taught and how thesehskills relate to the mary other
skills used in the counselling proéess.‘ The trainers then
model each individual skill with the use of video tapes and
liVe_modeling. As a result the participants have a complete
overview of the skills, how they relate to the counselling
process and the method of teaching fof the week.

Tire is also spent operating the video tape equipment.
This is done in an informal easy manner to allow thé partici-
pants to get comfortable with both operating the equipment
and seeihg themselves on video tave. ‘

As a result of the posi feedback about being
é real client during the week, subsequent groups have beeh

o

oA o -
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cued to this aspect of the workshop in a more specific manner,
Time is taken on the first day to int nduce this concept

and to discuss some non-threatening topics that they may

feel comf &rtable in talking about as clients. It is
empha51zed that the topics need to be real but not very
intimate. It is Suggested that while in the counselllnq

role they will learn the skills and while in the cllent role
they will learn "how it works" first hand. h

Before the end of the first day.the parthlpants
divide into triads with a counsellor, client and Observer.
Based on some of these 1nterv1ews and the knowledge the
Dart1c1pant has of hlmself each individual decides what
S$xills he will work on during the week.

During the week the participants are divided into
smaller groups but each individual decides what particular
skill he will be working on in his interview. 1In thig way
the 1nd1v1dua1 still has the benefit of group feedback
but is worklng at his own rate, on the_sklll that he chooses.

A formal evaluation, as yet, has not been conducted
on this modified course. Subjective evaluation however
indicates that people have a better understandlng of the

concepts in the workshop, are more relaxed and work more
A

readily on the oartlcular skills they have chosen. -

Y.
Jrgg
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HENWOOD REéABILITATION CENTRE

Henwood is an in-patient treatment centre for drug
dependencies including alcoholism, operated by the Alberta
- Alcoholism and Drug Abuse Commission. It is located near
Edmonton a few miles northeast of the city limits on Highway 15.
It has 64 patient beds, 50 for males and 14 for females,
arranged in dormitory style.

Admission-to Henwood is wholly voluntary,.though in
most cases individuals are referred to Henwood by a professional
person or agency. Application férms are available from
Commission offices, hospitals, sépial agencies and most physicians.

| The normal stay-at Henwood is twenty-eight days,

with tpé possibility of a later return for a special freﬁeater"
programme of fourteen days.

In additionvéo the treatment componeént, Henwood also has
_some educational services. The educational programs conducted
at the centre are typically of the week long, live-in type.

There are two basic progfams. The first program
offers basic information about alcoholism and explores attitudes.
In addition, this éourse introduces the participants to some
practical competencies needed to work effectively with the
alcoholic. t i$ considered that a vifal'learning component
of this program is that while the participants are involved
with the educational course, they are also in association with

alcoholics seeking recovery.. The alcoholics in treatment are a



most important source of experience and information.
The first course has a definite focus on alcoholism.
The second course has a’'definite focus on skills training.

The method followed in thg‘second course is a modified

~

microcounselling program.
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WHO AM I?: A COCKTAIL MIX

st

Goay

To allow participants to become acguainted quickiy
in a relatively non-threatening way.
'Groug-Size

At least ten particibants
Time Required

Apprdximate;y thirty minutes - -‘?
Materials Utilized | | e gd

s v ]

I. Ore 8 1/2 x 11 inch sheet of paper with the® ;5%,

guestion "Who Am I?" written in one-inch lettegsy

[

at the top for each participant.
II. Pencil and straic™t ﬁinﬂfu each participaﬁt.
Physical Setti-- h
La. ,e . m in which-participénts méy move frggly;
P;océss | _ | o
ol . b0 :
‘I. - :licipants recgive the materials and are allowed
ten minutes in which to writé five key dimensions
atout themselves.' The=;;éiiitator shouid stress
legibility as participéﬁfs must be able to read
those dimensions in Srder fé become acquainted with
other participants:”.“
IT. Tﬁeycompleted_gheets are pinned to the front of
'eé:h partigiﬁ%ﬂt?

III. s soft music plays in the background, the

pa:ticigénfs circulate in a cocktail party fashion

e
but without speaking,
" . s



Iv.

V.

62

v

The facilitator askxs participants to move on to
another person every -~ 1inutes for five to
eight "meetings"”.

Afterbthis nonﬁerbal phase, the participants are
toiu to return to two or three different people
they thought would be interesting, based on theif
previous encounter. They may now speak to each
other. The -:¢ be encouraggd to ask questions

which they ordinarily would not ask.
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