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ABSTRACT .

The purpose of  this study‘was to‘investlgate;the effect
Qf direct teaching of relevant detailS'and mainvthought in
reading discuss1ons using narratlve. The writer conducted
four weeks of readlngilessons in four grade six Edmonton |
_Elementary Public School classrooms. Two grade six class-
rooms (experlmental groups) were glven the dlrect teaching

of relevant detalls and main- thought 1n narrative whlle the

’

:other two classrooms (control groups) were given their/

'régular” reading instruction. . - ; .

A sample of 78 students was selected from“the sixth o /ﬁz
grade populatlon of 106 students. The 78 Students'selected

N -4

were assigned to .three reading achlevaent groups as

>

stratlfled by the Edmonton Publlc Schools Elementary Readlng

Test, Grade Slx (1980) To determlne the students cognltlve

ablllty, the non verbal sectlon of the Canadlan Cognltlve

Ab111t1es Test, Form 1, Level D (19?4), was used‘ ~ﬁ;

To evaluate thefeffectlveness of the dlrect teachlng, a

pretestﬂand posttest were admlnlstered to the experlmental ' {~

and.controlvgroups.-’Two storles,\"Chlld of the Salent a
. Ak

Night" (pretest) and "How Helen Keller Learned" (posttest),

Gt

'both comparable in content, length and readablllty,‘were

' glven to the students for 31lent readLng. Upon completlon

of the story, the students were to: answer two questlons
: T R 2 '
developed by the writer | E L o

=

1. What thlngs happened 1n the story that you thlnk

are 1mportant° :\ . VNl‘7‘§{ aAWT 4
2, After hav1ng read the story, what 'do you thlnk the

PO
g ’



N

author's main or important thought was? Explain.
Based on the students written responses, cateéories were'
developed by the wrlter from whlch é/ranklng system was -
establlshed to score each response.

Statlstlcal'treatment of the data con81sted of ‘a two-

-and three-way analyses of.varlance with’ repeated meagures

comparlng the performance of the. experlmental and control

.groups pretest and posttest achlevement scores ‘on the

effects of: o _ S s
‘1, Direct teachlng of relevant details and main thought
in narratlve. i ‘ - /

2, ,Reading'achieVement group as stratified by the

'Edmonton Publlc School Elementarv Readlng Test.

3. Cognltlve ability as determlned on the non verbal
- €.C.A.T.
L, Sex (male or female). ' : ' ;

Ma jor flndlngs 1ndlcated that:

1. Dlrect teachlng of relevant details for the high
!
achlevers 1n readlng was s1gn1flcant‘ -
rd o~ >

2. D1rect teachlng of main thought was ot signlflcant for

< q.'

the students 1rrespect1ve of their readlng achlevement.

Conclus1ons drawn from thls study 1nd1cate studerits’

-could learn to more effectlvely identify relevant detalls.z

However.\the\ezjgnt‘to whlch 1dent1flcat10n of relevant '
details would. be helpful to the. students in proﬁuctlon of

| main thought needs further 1nvest1gat10n. Flnahly, a major

.1mpllcatlon for teachlng from this: study is that teachers ?

need to d1rect1y teach systematlcally and sequentlally B



*

relevant defﬁils.and_méiﬁ“thﬁught—infaii—coﬁtentmareéé—éo
that students can indeed relate the relevant details. learned

and thus facilitate main thought production.

’

2

“vi o o ‘ .
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. »CHAPTER I ¢

NTRObUCTION

,.Comprehens1on pedagégy, as is “true w1th so '

many facets of" educatlon, abounds with over-
Iapping and confusing jargon. ' Some concepts
have many labels and some labels represent .
‘dlfferent concepts. (Santa and Hayes; 1981 Do 73)
Such is the case with the concept of "maln 1dea
' Frledman and Rowls (1980) stated that "terms like 'main
1dea generallze ’ conclu31on ess and 50 on, are“not
' s1mple terms that are readlly understood by students

Kp. 206) . The authors suggested substltutlng‘"other terms

to combat the problem of termlnology as a "major roadblock".n a

‘ to teachlng the sklll (Frledman and Rowls, 1980, p._206)

Hence, for the purpose of 51mp11fy1ng the concept "maln 1dea .i

" so that students can readlly understand the termlnology,
'hereafter'"maln 1dea"‘w1ll be referred to as "main thought"
.;o "1mportant thought"" ' 1 | o

The wrlter 1s partlcularly concerned and perplexed

about the 1nab111ty of students to grasp the ma1n thought of

wrzt they read —1 even 1f they are able to 1dent1fy all the ,@fg‘_“

worcs on the prlnted page.- That same concern 1s 1dent1f1ed

in research where dlfflculty in. flndlng the main thought 1s~‘

"found o be common to both the 1ntellectual ellte as well as
those less glfted. Perry (1959), clted 1n Nlles (1967) ‘

- _reported a study 1q,whlch just one in 115 Harvard and

”t-Radcllffe freshmen was able to wrlte a short statement

?about a presented chapter. tSlnce the scholars from such
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academically renowned institutions were -unable to get the
point of it all then surely -those less able would miss the

poxnt of what they read, Henoe it is of no surprise'that a

number of researchers as 01ted in Isakson“et—a;. (+980)

(McCullough, 19575 Otto, Barrett and Koenke, 1968~r Barrett
and Otto, 1969), have reported that children in elementary )

grades experlence difficulty in flndlng the main thought.

The 1nab111ty of students to find the main thought of what

they read is certainly grounds for educational concern.

.'espec1ally ‘when one considers that a maJor purpose of readlng

'1s to comprehend the writer's main thought. In short,

readlng teachers may well claim that if the freshmen descrlbed

/f—/’above and elementary children falled to get the author s’ maln

\

RN

comprehension. In an instructional book for educators,
_ AN - book cate

thought, they were not. comprehendlng adequately.

Authors belleve-that maln,thought is one aspect‘of_

Iy

'.titied Teaching Reading Comprehension, Pearson and;JohnSOn

A3

. (1978) prov1ded suggestlons for teachers on how to teach

Astudents to flnd the main. thought ‘as a means to understandlng

"J‘longer dlscourse.f In Barrett s "Taxonomy of Cognltlve and

{
Affectlve D1mens1ons of Readlng Comprehen51on"‘(Durk1n, 1978

-p. 420),_ma1n thought is 1ncluded as one behav1or 1nvolved

in readlng comprehens1on.' From McPlke s (1983) recent

R

"research, proflclent and. very proflclent 31xth graders were

’*_able to flnd maln thought 1n exposutory and narratlve

‘,passages. Hence, if oneepurpose for readlng is to 1dent1fy

main thought, then readlng comprehen91on and maln thought

'1dent1flcat10n must be llnked one with the other.;
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Furthermore, since reading comprehension is a major objective
of reading instruction, students who fall short of this goal

would seem to merit 1nstruct10n.

Instruction In—the—area of—read1ng—comprehens1on—haq
been found to be sadly lacking as revealedlln ‘the flndlngs
of Durkin's (1978-79) research in'grades three to six. The
dlsmal truth, accordlng to Durkln S research in the
elementary level was that "almost no comprehensxon
instruction was found" (p. 48) Durkln s shocking
revelatlon may produce anxletles in readlng teachers who
fear that they too have fallen short of her deflnltlon of
comprehen31on 1nstructors. Worst yet the teachers may flnd
'themselves 1dent1f1ed by Durkin as "mentioners" ; "a581gnment
'glvers and checkers" and " nterrogators - The lack of
. comprehen81on 1nstruct10n in the elementary schools where
Durkin conducted her researchgmay well. stem from the fact |
that educators generally lack/a system for teachlng readlng
comprehens1on. ) - '.‘ ,,; E ‘i\ |

. Addre381ng the subgect on methods of teachlng readlng, .
*Jenklnson (1§%§) stated that there 1s no s1ngle rlght way - |
.to teach readlng":(p. 40) The dlfference between "lack of
a system" and "no s1ngle rlght Way to teach" is that ' e
»teachers in Durkln s, (1978 79) study were apparently not
us1ng any method., It seems that thelr problem was not one -
of hav1ng chosen a poor method but rather of hav1ng chosen\
no method or having’ chosen a method that substituted -

- mentlonlng for teachlng. Perhaps some would say "no. method"

;gsthelr*method! If educators 1ndeed lack a: system for




teaching,'that.is,‘opt for no methodmin teaching reading
comprehension, then it is understandable that only.one
percent of the teachers were engaged in'comprehenSion

insvtnuci:ion_in_nﬁnkrin'_s 1978279 ‘study. :There is much wisdom

in Jenkinson‘s;statement as there exist many methods of
teaching reading.'vHowever;Jteachers cannot afford to opt
for no method.of teaching reading. I1f students are deprived
of'sequential. systematic and direct reading instruction in
elementary school, then they may well exhibit haphazard
behav1ors as the hlgh school students 1nterv1ewed by..
‘ Jenklnson d1d in thelr approach in understandlng what they
read (Jenklnson, 1975) '
va1ously, rellance on serendlplty to arrlve at an

Zunderstandlng as to what is read 'is not a productlve

strategy for. students Indeed, Jenklnson stated that "eeo it

is 1mperat1ve &o teach pupils how to decode both the auther's

language and hlS thought" (1975, p. 2). Research by Durkln
has shown what teachlng-ls not. - It 1s not testlng, nor 1s
it ass1gn1ngnch11dren to workbook pages or klts in the hopes
‘that they will eventually learn the complex process of
readlng by osmos1s. |
| What then is teach1ng°- Teaching isF
el prov1d1ng direct ‘instruction -- & .
demonstration of a skill. Teaching creates
~ the conditions for learning to take place.
.~ Teaching is a process of assisting sbudents

"~ to change their behavior or attitudes..
.‘,(Merlln and Rogers, 1981, p. 293)

'In summary, support for this research to 1nvest1gate, |

dlrect 1nstruct10n to elementary students in produc1ng main

#



thought stems from two concerns. First, as pointed out by
studies, elementary students (espe01ally those in grades
three to s1x) experlence difficulty in produ01ng the main _

o
thought. Second, not enough effort by teachers is placed

on ueachlng-comprehen31on tasks_whlch_encourage_students to

do more than recognlze or. recall explicit statements in thelr
materlal. In short, these concerns form the basis of thls

. research which assumes that produc1ng a main thought is one-
1mportant behav1or 1ntr1n81c to comprehendlng what is read
and one that merlts teachlng d1rectly, sequentlally and

systematlcally.

™ Statement of‘the Problem ’ \

It seems that no dlsc1p11ne is. complete w1thout
1nclud1ng 2 ma1n thought item as part of the comprehen81on «-'
'act1v1ty‘ Answers. to the. perennlal questlon,'"what is the

vkmaln thought°" is expected of students as early . ‘as klnder-

o garten and on up to unlver31ty. As long ago as 1916 -John

Dewey urged an empha31s upon the "main 1deas"‘of a d1s01pllne
as a means to help students make greater sense out of thelr B
l'experlence (Fraenkel 1973, P. 104) The questlon asked by
”,thls study was whether d1rect teachlng of main thought would
{help students make greater sense out of what they read.‘

!

.Purpose of*the“Study

This study 1nvest1gated whether dlrect teachlng of
“relevant detalls and ma1n thought in narratlve to grade 8ix

"'students would enable them to more effectlvely produce ma1n



thought in narrative. Durkin (1978-79) posed the
fundamental question, "Is reading comprehension teachable?"
"(p. 527). The purpose of this research may well shed some

llght as. to whether produ01ng main thought, one major

purpose of readlng comprehen31on, was teachable.,

v . Definition of Terms
2 )

The. follow1ng deflnltlons were used for the purpose of_?

thls study ‘and all deflnltlons apply to narratlve passages.

Main Thought o ; E . o
A "central 1ns1ght" or "general idea” about life wh1ch

4 e
accounted for a) main subJect 1n narratlve generallzed,,

b) maln character s confllct (problem) generallzed, and\J/
.c) the resolutlon of character's confllct (problem)
'generallzed. (McPlke, 983)

For example. an acceptable maln thought for "Ch11d of

,thes81lent.N1ghtf is:

Handlcapped people' : ban.learn.f_
Laura's problem was her o l‘v'Despite,Laura's blindness,-
-bllndness. ' The main ”_ . she ﬁas_able to learn'the |
character’ s problem of R !_manual alphabet ahd to -
i;bllndness was. generallzed ‘;_reallze that ideas could
'to handlcapped people. _ o " be communlcated through

*the use of symbols.
‘;“Resolutlon of Laura s
problem was the fact
" that she learned-the :

mahualialphabet(z



f,' alphabet) can learn.

»

Central 1n31ght or general idea was that (a blind
glrl) handlcapped people (learned how 1deas could

be communicated through the use of the manual

Relevant_Detalls

' Relevant“detalls are the facts and 1deas that develop,

"describe, explaln and 11m1t the main thought of a passage.

(McGuire‘and Bumpus, 1974, p. 13)
@ v

Narrative Pasbagg

A narratlve passage is wrltten 1n a story form Whlch

. may "1nvolve a problem facing a main character, a sequence of

attempts by the maln character to solve the problem, and- an

eventual resolution of the problem” (Furniss, 1979, p. 4).

Direct Teaching

Dlrect teachlng is any teachlng-learnlng method, for

| example, the 1nduct1ve method, whereby the . students are glven

systematic and. sequentlal 1nstggctlon to help them to 1dent1fy
the relevant detalls and. t00pnnduce maln thought in narratlve.

A comprehen31ve descrlptlon of direct teachlng of. students to -

)

1dent1fy the relevant detalls and produce main thought in

narratlve w1ll be found in Chapter IV.

'Grade s1x students-= The students were d1v1ded 1nto three

'groups accordlng to thelr readlng comprehen81on achlevement.u~~f

' Readlng Achlevement Group A Students H'

Slxth grade students performlng above the 85th

percentlle on the comprehens1ve test of the Edmonton Publlc
N

fSchools Elementarv Readlng Test (1980)

N . : : ) - .
N . . o - ) .



Reading Achlevemen rodﬁ‘B Students ' "»

4
Sixth grade students performing at or above the 53rd

percentile to the 85th percentile on the.comprehen51ve.test

of the Edmonton Pudblic Schools Elenentery'Readinz Test (1980).

Readlng Achlevement Group C Students

-

-

-Sixth grade students performlng at or above the 14 th'

percentile to the 52nd percentlle on the_comprehen31on test

of the Edmonton Public Schools Elementary Read;ng Test (1980)..

Research Questions and Hypotheses = : R

In order to achieve'thefpurposes.set for~this study,

research questions were posed from which null hypotheses were

. cOmPOSed and tested. ' o Co ' dt_

‘The readlng achlevement Eroups (A, B. and C) have been w

assigned amnumer;cal reference- in Table 1 below to' facilitate

il

C precise reference to the.two questionS‘on'thergpetests and

posttests.’ 2, '

- ) . S

Table 1 f‘\f\;

Reference Numbers of Readlng Achlevement Grouplngs fi:?%g
.

Reading'i:'v' L Pretest for: ‘ ' Posttest'ferr
Achieve- Experimental Control Experlmental Control
ment Group *Q1 Q2 . Q = @2 Q1 @ Q@ Qe - f

A SR ¥ 7 10 13 16" 19° 22
B 2 5 8 11 1k 17 _ 20 23

-c 3 6 9 12 15 18 21 24

&

-%Q1 - Deta11 Questlon : v 7‘,‘ S o o f‘,'«“.

Q2 - Ma1n Thought Questlon



Researchgguestlon la and 1b

la

. Is there an increase in Q1 achlevement scores from the

~pretest to the posttest between the Experlmental groups

1b

(A, B, and C) and the Control groups (a, B, and 'C)?"

';s there an- increase -in Q2 achievement scorgs from the

pfetest to the posttest'between'the‘Experimpntal groups

- (Ay B, and C) and the Control groups. (A. B,vand c)?

In. Table 1, the student achlevement scores ‘were

between cells

'1 -3 and 13 15 compared w1th 7-9 and 19 21
ﬁh 6 and 16-18 compared with 10-12 and 22 24

}There is no. 31gn1f1cant difference in Q1 achievement

' scores from the pretest to thehposttestrbetween the

_ Experimental groups (A. B, and'CX and the Control

1p

1a

1b
Null vaotheses-la and 1b

'1a
groups (A, B, and C).

'There is no significant'differenée,in Q2 achietenentf

.f-scores from the pretest to'the poSttesttbetween the

‘ Exper1mental groups (A. B, and C) and the‘Control

) groups (A B, and C)

esearch Q estlon 2a. 2b and Zc

2a_t

Is there an 1ncrease 1n_Q1 achlevement scores from ‘the

pretest to- the;posttest'between the Experlmental f

ﬁfreadlng achlevement group A and the Control readlng :

;achlevement group A°

- 2b

?_pretest to the posttest between the Experlmental

readlng achlevement group B and the Control readlng

Is. there an 1ncrease 1n Ql achlevement scores from the o



2c

/
-/
/

/

achlevement group B‘7

Is there an increase 1n Ql achlevement scores from the

10

vpretest to the posttest between the Experlmental
' readlng acH1eVement group C and the Control readlng ‘
'achlevement group C°r' ‘

'In Table 1, the student achievement scores weré

between cells

2a -
2b
- 2c¢ .

1 and 13 compared w1th 7 and 19
2 and 14 compared-w1th 8 and 20 ﬁv‘,EP@t
3 and 15 compared w1th 9 and 21‘ D |

. Null vaotheses Za, 2b and 2c¢c

2a

lf20da

%

There is no 51gn1flcant dlfference in Q1 achlevement

scores from the pretest to the posttest between the

o Experlmental readlng achlevement group A and the

\

'b Control readlng ach1:Z§ment -group A.

There is no s1gn1f1c t dlfference 1n Ql achlevement

.scores from the pretest to the posttest between the

'~Exper1mental readlng achlevement group B and\the

'Control readlng achlevement group B.'

There is no s1gn1flcant dlfference 1n Ql achlevement

i

scores from the pretest to the posttest between the

Experlmental readlng achlevement group C and the

-

Control readlng achlevement group C. ;'

Researchgguestlon 3a1 3b and 3c

32

sz there an 1ncrease 1n Q2 achlevement scores from the
fpretest to the posttest between ‘the Experlmental -

.readlng achlevement group A and the Control readlng

BT

%chlevement group A9 o

. ,~1‘)

~

e



3b

11

AN

: Is there an 1ncrease in. Q2 achlevement scores from the

pretest to the posttest between the Experlmental

2¢c

' between cells

3a
=L

3c
‘,Null vaotheses 3a. Bb and 30

readlng achlevement group—B and~the Control_readlng

achlevement group BO'

Is there an increase"- 1n Q2 achlevement scores from the'

v'vpretest to the posttest between the Experlmental

readlng achlevement group C and the Control readlng

achlevement group C?

fIn‘Table 1, the student achlevement scores were

.

L and 16 compared w1th 10 and 22 s
5 and 17 compared w1th 11 and 23 o fff\;’

6’and 12 compared‘w1th 18 and 24 . T 4

. 3a T There is no s1gn1 rcant dlfference in Q2 achlevement

-scores from the pr test to the posttest between the

u*-Experlmental readlng\\chlevement group A and the'

3bp

' Control readlng achlevement group A.a'f

>There 1s no 31gn1flcant dlfference in Q2 achlevement

scores, from the pretest to the posttest between the -

. Experlmentai readlng achlevement group 'B and the-'
_1Control readlng achlevement group B. _'
' There 1s no 81gn1f1cant dlfference in- Q2 achlevement

-scores from the pretest to- the posttest between the f

Experlmental\readlng achlevement group c. and the f'

'Control readﬂng achlevement group C.‘u

_Research Qgestlon ba and 4b o

Is the 1ncrease 1n Ql achlevement scores from the
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.pretest to the posttest between the Exper1mental groups

and the Control groups due to cognltlve ablllty°-a

‘That 1s,_1s there an 1ncrease 1n Q1 achlevement scores

o

from the pretest to the posttest between the

‘Experlmental groups whose non verbal IQ scores

| ranged from

a) 67*~-1oo'
7 o'b) 101 - s
o) 115 - 132 o o

ko |
‘pretest to the posttest between the Experlmental groups

ba
nf4

[y

and the Control groups with s1m11ar ‘hon verbal IQ

score ranges°

.Is the 1ncrease 1n Q2 achlevement scores from the

:,and the Control groups due to cognltlve ab111ty°

That 1s, 1s there an, 1ncrease 1n Q2 achlevement scores

vfrom the pretest to the posttest between the,;
._‘Experlmental groups yhose non-. verbal IQ scores
iranged}from_t‘t | | s
Cmer-t00
vﬂb)'io1»—'1145~ . SRRSO
:Efc) 115~ 132 _
1:and the Control groups w1th s1m11ar non verbal I
fscore ranges°,‘ A / g | |
.fIn Table 1, thebstudent achlevement scores‘uere"?
’ between cells o | |

1. -3 and 13 15 compared w1th 7 9 and 19—21 R

4-6 and 16~ 18 compared w1th 10- 12 and 22- 24

i)



Null vaotheses 4a and ub

g

'There 1s no s1gn1flcant dlfference 1n Q1 achlevement

Scores from: the pretest to the posttest between the C‘V

13

,Experlmental groups and the Control groups due to

cogn1t1ve ablllty.

‘There is no s1gn1f1cant dlfference in Q2 achlevement
'~scores from the pretest to the posttest between the
| "#‘Experlmental groups and the Control groups due to

'1cogn1t1ve ablllty. }d) 'ZY"'g

N Research;guestlon 5a and 57

55a,,

Y |

Is the 1ncrease of Ql achlevement scores from the i

pretest to the posttest due to - sex dlfferences between

d.the Experlmental groups (A, B,‘and C) and the Control o

’ Groups (A, B, and C)°. That is, do females and males

g d
differ in thelr performance from the pretest to the )

;v(posttest between the Experlmental groups and the

"yControl groupsO

" sp

]’Is the 1ncrease of Q2 achlevement scores from the J(
“,lpretest to the posttest due to sex dlfferences between

*fthe EXPerlmental groups (A, B and C) and. the Control

“quroups (A B, and C)°' That 1s, do females and males

lControl groups¢_5

’leffer in thelr performance from the pretest to the'* L

posttest between the Experlmental groups and the

f In Table 1, the student achlevement scores were'“'

between cells

54

1 3 and 13—15 (males) compared w1th 7- 9 and . 19 -21. (males)
- 1- 3 and 13 15 (females) compared with 7 9 and 19-21-

- S ETT o (females)



}('#b';b 6 and 16-18 (males) compared w1th 10 12 and 22 29

.o ‘ _ (males)

b-é and 16 18 (females) compared w1th 10 12 and 22-29

o : o (females);c_

T

. . ‘ TN
- Null vaotheses Sa and 5b ' _4ﬁ.'\tv_‘.* ‘
5a '-There is no 51gn1f1cant dlfference 1n Ql achlevement
’ e

‘n,vscores from the pretest to the posttest due to sex h

d1fferences between;the Experlmental groups and\the

‘Control groups.' :
._5b:- There is no s1gn1f1cant difference in’QZgachievement_f

. scores from the pretest to the posttestfdue-to,sexf

”dlfferences between the Experimentalfgroups'andfthe -

g__§§§g££Q_destlon 6a and 6b ColT

_6ah, Is the 1ncrease of Ql achlevement scores from thea*f

:.pretest to the posttest due to- sex dlfferences between ;

[”the Experlmental readlng achlevement group A and the

L

:Control readlng achlevement group A° .< 'wA‘

' 6b-”cIs the 1ncrease of Q2 achlevement scores from the'

pretest to the posttest due to sex dlfferences between B

Tfthe Experlmental readlng achlevement group A and the
’.;_Control readlng achlevement group A°'-_

ﬂ;; thn Table 1, the: student achlevement scores were
'( between cells - | - | ‘ : o

Md6a 1. and 13 compared w1th 7 and 19 (males-females)
6 4 and 16 compared w1th 10 and 22 (males—females)
Null Hypotheses 6a and 6b ' ' '

‘(6a3- There is. no 31gn1flcant dlfference 1n Ql (relevant

1 detalls) achlevement scores from the. pretest to the -



.'Control readlng achlevement group A. . | m

7 ’ . B ) . .» ) Y ’\‘
: . :
a0

' posttest due to sex dlfferences between the

'Experlmental readlng achlevement group A and the

v

15"

{There 1s no s1gn1flcant dlfference 1n Q2 (maln thought; : ;
; achlevement scores from the pretest to the posttest
'due to sex dlfferences between the Experlmental

»;'readlng achlevement group A and the Control readlng

| f_ achlevement group A

.Research Q;istlon 7a; and 7b -

o

'_pretest to. the posttest due to: sex - dlfferences between

“'between cells

>'5~57a'

’Is the 1ncrease 1n Q1 achlevement scores from the

the. Experlmental readlng achlevement group B and the
‘ rControl readlng achlevement group B9 S
L7

- pretest to the posttest due to sex dlfferences between e

Is the 1ncrease of Q2 achlevement scores from the

a

the Experlmental readlng achlevement group B and the’

- In Table 1 the student achlevement scores were

.\.—/
e

2 and 14 compared w1th 8 and 20 (males-females)

5 and 17 compared w1th 11 and 23 (males—females)

".cxNull vaotheses 7a and 7b

’wr';3?aj ‘There is no s1gn1f1cant dlfference 1n Ql (relevant

' Lidetalls) achlevement scores from the pretest to the‘ '

?fposttest due’ to sex dlfferences between the.

~d-Exper1mental readlng achlevement group B and the

o

'~;)Control readlng achlevement group B.

,2?75

There 1s no s1gn1flcant dlfference in. Q2 (ma1n thought)['

;Ty;a

t-Control readlng achlevement group B°ﬁ-?: 'f-»}" . ;;;ftfb'



’ achlevement scores from the pretest to the posttestv,

due toﬁsex dlfferences between the Experlmental

t"readlng achlevement group B and the Control readlng o

_achlevement group B.-

16

H,Research guestlon 8a and 8b ‘}'i'., _;,' .

.“.

8a .TIS‘fhe 1ncrease of Ql/achleVement scores from the

.pretest %o the postte;t due to sex dlfferences between

‘the Experlmental readlng achlevement group C: and the |
:ﬂControl readlng achleVement group C° g A

8b {Is the 1ncrease/of Q2 achlevement scores from the -

) pretest to the posttest due to sex dlfferences between;v

1'the Experlmental readlng achlevement group C and the o

Control readlng achlevement group C°'p-9h',_‘_ ' (7 -
In Table 1, . the student achlevement scores were_‘ —

fbetween cells

‘"‘;82_“ 3 and 15 compared w1th 9 and 21 (males—females)

6 and 18 compared w1th 12 and 24 (males—females)

'.Null vaotheses 8a and 8b

"8a. There 1s no s1gn1f1cant 1ncrease 1n Q1 (relevant
:;tdetalls) achlevement scores from the; pretest to the ;
posttest due to sex dlfferences between the~h'h h
dthExPerlmental readlng achlevegent_group c and ‘the o
{‘H{Control readlng achlevement group c. _l {ﬁ» R

:ngb*n,There is no 81gn1f1cant 1ncrease “in Q2 (maln thought)

' ‘;achlevement scores from the pretest to the posttest u;5.17

:due to sex dlfferences between'the Experlmental
ﬁ'readlng achlevement group C. and the Control readlng |

bt-achlevement group C.-
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Assumptions

:1. ’It 1s assumed that the teachers 1nvolved 1n thls

.research study dld not teach dlrectly their students

.1?

uo—produoeumaln_thought_ln_narratlye when _the wrlterl
‘ was not present during the one month that she was
&’ conductlng her research. | |

2, It is assumed that the students performed ‘in the

'pretest and posttest to the best of their abllltlesa :

Limitations Bf theé Study .

| Ak'fhe'deSignfof theﬁ;tudy'imposes the?folloWinng'

| llmltatlons on the generallzablllty of the study.

'@1} " The populatlon of the study was llmlted to grade six
istudents in an urban school system.u The conclus1ons‘gf'
vlbased on the analys1s of the results are restrlcted to.s

._;the 81xth grade students 1n a comparable settlng only. ;h

' '2;‘ 'Hav1ng to express in wrltlng a maln thought of the

‘;passage read may have 1nh1b1ted the students from
_express1ng thelr 1deas." ;“.A.- _17ﬂ 'x,y “L,

3§gyfThe 1n1t1al pretest may have sen31tlzed the grade six .
“lﬁstudents to the 1nterests of the experlmenter and havej

affected thelr responses on the posttest one ‘month- later.

‘2'4;1'lThe study was. llmlted to, narratlve readlng ma&erlals.if'
.33The conclu31ons of the story thus relate only to thlS.L

. sone form of Prose-]_ R 1'h“wﬂ'f o

'35, f:The dlrect teachlng of thls study was dev1sed by the

e researcher from surveylng pertlnent 11terature.; Hence,-“

Y



it represents but one means of dlrect readlng
instruction. In other words, other researchers mlght
have selected a dlfferent‘approach to teach the o

elevant details and maln thought in narratlve. In

/;

i

short——the—flndlngs are~llm1ted to the partlcular klnd

of dlrect readlng 1nstructlon used “in thls study..

6. The study was conducted over a perlod of one month )

1nclud1ng a total of 20 consecutlve school day sessions.
wThe flndlngs, therefore, must be v1ewed in llght of the |
' fact that the one month perlod may not have been ”
'sufflolent to reallze the effectlveness of dlrect
blteachlng of relevant deta1ls and maln thought 1n
: narrative. | ' | 4

'Significance of the‘Studygr

oA

..0

The notlon of maln thought can "be found in most. scope
and sequence charts, readlng texts, and 1nstruct10nal
materlals.: In llght of the empha31s placed on: produ01ng
maln thought 1n readlng 1nstructlon and how mlnlmal was the‘-
tlme devoted to comprehens1on 1nstruct10n (Durkln, 1978 79),
the wrlter deemed an 1nvest1gat1ve study of comprehen51on : E
1nstruct10n was warranted. . | L
| Not only was the lack of dlrect comprehens1on .

1nstruct10n p01nted out by Durkln s study, but its practlce S ’f7ﬁ

7 has been questloned (Merlln and Rogers, 1981) : Indeed, f

practlces such as a381gn1ng students to workbooks, centers_ﬁw

I

or games fall short of .what Merlln and Rogers would regard

as comprehen51on 1nstruct10n., What 1s not comprehen81on,



then,'was p01nted out.,
- The flndlngs of this present research may revealv
pertlnent 1nformat10n on the nature of direct teachlngs-of
‘ relevant detalls and maln thought in narrative to sixth

~—~m——_graderse__lt maymprove to be helpful in revealing whether'

19

's1xth graders can ‘be taught how to 1dent1fy relevant detalls
‘and to produce maln thought 1n narratlve.u Moreover, 1t may
have 1mpllcatlons for classroom teachers to crltlcally

analyze the relevance of the tasks advocated for use w1th

students in the commer01ally prepared materlal to the1r own 17

read;ng comprehens1on 1nstruct10n.



.
CHAPTER II o .

. REVIEW OF RELATED LITERATURE

Introducfionﬁ

The purpose’of'this-study‘Was*to investigafe‘whether
"direct teachlng of relevant detalls and maln thought- to
_s1xth graders would help them to produce maln thought in
*narratlve. Prlor to the 1nvest1gatlon, the development of a”
method of readlng 1nstruct10n was needed._ The writer ‘deemed
a rev1ew of related llterature as cru01al in developlng an
effectlve methodology for teachlng readlng comprehen51on.,
Readlng theory and readlng comprehens1on lnstructlon were -7
"two maJor areas con81dered as pertlnent to the development
'~dof a method of readlng 1nstructlon for thls study. Is everyehl
readlng 1nstructlonal practlce not express1ve of one or more_.'
- theory° Indeed, to c1te McCullough (1980) | |
: Every act, every thought whlch we employ ,
- in dealing with human beings as -teachers ——j
teaching them, . d1agnos1ng them, prescrlblng
for them, . evaluatlng them, choosing.for o
v ;them or lettlng “them choose for. themselves
ST is expre351ve of: a theory about what
reading is, of what. it is- composed. what
supports its being, how it can be. engaged

. in successfully, and“how 1ts cultlvatlon
.pcan be fostered.o (p.‘ -

'\

A

: In the- follow1ng sectlons, the wrlter has dlscussed’the ;'
llterature rev1ew as it pertalns to: B
1) Readlng theory ) -

2)fInstruct10na1 strategles R

3) Research on classroom 1nstructlon .



S a

and finafiy, how this study implemented the'research based'

. . b
implications into teaching practice. A

Readin Theor |

-Reading' An Act1Ve Reader Process of

21

's‘and reactlng to what th

l;readlng process 1s by brlnglng meanlng to the prlnted page.

It is generally agreed by educators that the ultlmate

'lgoal in readlng is communlcatlon,,the base of wh1ch 1sv
. comprehen81on From Thorndlke s (1917) research, the =
‘pdeflnltlon of readlng 1nstructlon changed from soundlng out
' words to'"gettlng meanlng from the prlnted page through

measonlng or. problem solv1ng processes" (Slnger, 1978
A

58) The emphas1s\on readlng as "gettlng meanlng

Zlmplles that the reader in compreWendlng what the author has
s,communlcated must play\an actlve role. 1n the readlng process.

bFor 1nstance, the-reader\must contrlbute by reconstructlng

author has communlcated.

- One manner by whlch the reader can contrlbute to the

'Jenklnson (1973) seems to regard brlnglng mea?;ng to prlnt a.

‘fmore accurate deflnltlon of qeadlng than gett g meanlng from

o

'7' prlnt. Perhaps the accuracy of Jenklnson s deflnltlon lles

\

'Lln the degree of actlve 1nvolvement that 1s demanded of the
reader.g If gettlng meanlng is- the reader s a1m then 1t seems A
fthat the focus 1s on the author and only what he has to.A

"1mpart to h1s reader. However, 1f brlnglng meanlng ig’ the

3

. _‘reader S a1m the:n;ﬁ/seems that the focus 1s dlrected at
:fboth the author al | the reader. So in this. ther case, the

(Q;/{



reader actively reconstructs the message of the author's
text and actlvely reacts to the author S message. ‘The

reader, then, is comprehendlng when he actlvely and

%3

g v . “El .

accurately reconstructs the author S message. S .
. How' the reader brlngs meanlng to the printed page may

be*by—us1ng hls—wealth of - experlences,_such as_his knowledge

of the world, readlng (graphic symbols) and language (oral
and wrltten) “to help him interact and communicate. w1th what

W

the author has . to’ 1mpart. " The wrlter concludes that the
‘;emphas1s in readlng is undoubtedly\on meanlng. Moreover,
’whether the.reader "gets" meaning or "brings" meaning from
?the,printed page; he cannot read'passively'but must‘read
actlvely. Indeed, ‘to cite Smith (1978), "reading is not a

"-pass1ve act1v1ty -- readers must make a substantlal and

‘active contrlbutlcn 1f they are to make sense of prlnt"

- . . . a Vo

’\(p- 12)2 S - . \‘”_ )

In the case of thls study, the. students must make a

N

‘;substantlal and actlve contrlbutlon 1f they are to produce.

a maln thought of narratlve read. Because a ma1n thought‘

,r,'may not be expllc1tly stated 1n the narratlve, students in .

0
;thls study must actlvely attend to 1nformat10n about the\

main character. his problem (confllct), reSolutlon of hlS

-

problem (confllct). and reconstruct the 1nformat10n to

T

‘produce a maln thought of narratlve read.
| The wrlter v1ews produclng maln thought whlch is one"

;maJor purpose for readlng, as/fn aspect of readlng for

comprehens1on. Instructlonal ob;estlves for thls study were o

dev1sed w1th cons1deratlon for the relatlonshlp between



<3

Ny

readlng comprehens1on and producing main thought. - The next
sectlon w1ll present two perspectlves on the nature of main
_tho ught. | "

Maln Thought One Perspective

What is the "somethlng" that happens when readers are .

comprehend1ng° Is express1ng the maln thought one overt
1ndlcatlon of the "somethlng" that happens when readers aré
comprehend1ng°‘ This sectlon will present one perSpectlve on.
what research has revealed concernlng the: relatlonshlp | N
between produ01ng main thought and readlng comprehen51on.'(
Accordlng to the search conducted by Baker and Steln (1981)
for SklllS whlch contrlbute to comprehen51on, the four mos
commonly explored skllls were'".,. 1dent1fy1ng maln 1deas;~
understandlng loglcal structures,~mak1ng 1nferences, and l
‘~us1ng hlgher order knowledge structures" (p._8) g Of the"(
four skills mentloned,vthe authors regarded main - thought
'7-1dent1flcatlon as thecone Sklll "most dlrectly relevant to
comprehen31on 1nstruct10n" (p. 87) waever, how maln
thought was relevant to comprehens1on and how maln thought
was deflned were hot stated by Baker and ‘Stein (1981) i ”:: S "(E'
Moreover, to c1te McPlke (1983) o ”',. . 7( ' o 5\
, .(~ .'Whlle 1dent1fy1ng the main (thought) of. R . -
N . a passage has historically been regarded S e
‘as a s1gn1flcant indication.of comprehen31on.
" 1ittle research directly examining maln ’
,(thought) can be found. (p. 34) :
. pMcPlke (1983) p01nted out that past research whlch
' attempted to relate flndlng the maln thought w1th
: comprehens1on were fraught w1th problems of valldlty. The

-

“major problem w1th relatlng maln thought w1th comprehens1on

R
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is the varlant deflnltlons on main thought For example, 3
' Pearson (1981) presented a llst of maln thought deflnltlons

1. .An idéa was a main (thought) to the

' ‘extent that it was related to the .
theme of the.selection. (Korman, 1945,

1ted 1n Yendov1tskayz, 1971)- .

v

2."In other studles, main (thoughts) were -
J.those judged to Qe most 1mportant
. (e.g. Brown and iley, 1977)

3. . 1In a few others. what was meant by
- main (thoughts) were the "most general"
ideas in the text (e.g. Otto, Barrett,:
and Koenke, 1969) - (p. 124) 7 ¢

e

The problem w1th these viijant underlylng deflnltlons on maln :

‘ thought is that 1mpllcat1 ng from one study can- not be -

<rd1scussed 1n llght of another study because of the dlfferent

1 main thought deflnltlons used by the researchers. Overall
':1t seems that deflnlng 1t 1n terms sometlmes as a. theme or-at
Lother tlmes as-a toplc, or at tlmes the most 1mportant
lgthought in .the paragraph (Pearson and Johnson, )9?8),

tprov1des llttle understandlng of how flndlng maln thought

V'relates to comprehen51on._ f'”. . \;"vy.ln P e

:To 01te Mallcky (1980)

o Readers do not go through a. process of :
elimination after each aragraph to.
‘determine main -(thought); rather as they
read they constantly relate one '‘idea to '
another and by abstracting the similarities
among ideas,. . they generallze from all the-
detalls. (p. 2) - = v . '

: Here, 1mpllclt to the process 1nvolved in produc1ng main
' thought are mental operatlons such as class1fy1ng,_'
fsynthes121ng and generallzlng 1nformatlon.’ It is byd

3uxtapos1ng the process of comprehen51on and the process of

»produ01ng main thought that one reaches more understandlng

-
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on how maln thou

relates to comprehensxon. On the whole,

the’ process of produc1ng maln thought requlres readlng

t(graphlc symbols), language (oral and wrltten) and thlnklng |

: comprehen81on.

- SklllS whlch are. also skllls requlred in the process of

The most noted s1m11ar1ty is how the thlnklng process

\-permeates both produ01ng main thought and readlng

comprehens1on.v An understandlng of the cognltlve processes
that is. 1nvolved 1n readlng comprehens1on 1s noted 1n '

Gerhard (1975), Guszak (1972), enry (1974), and Pearson

gand Johnson (19?8) Based on,the 1nformat10n gleaned from-
‘vthe above authors, the wrlter has applled the thlnklng 7:

Vprocess of comprehendlng to produ01ng main thought.'

' A descrlptlon of the cognltlve processes in produc1ng'~

main thought 1ncludes class1fy1ng, synthe5121ng and.

'generallzlng 1nformatlon (see Flgure 1) : It seems. that-

“1n produc1ng maln thought the reader engages 1n organlzlng’

'related 1deas together (class1fy1ng), s1ft1ng out

‘"lrrelevant from relevant detalls (synthes1z1ng), and

arr1v1ng at 2 hypothes1s that w1ll explaln the ev1dence at-

"hand (generallzlng) It also seems that in: genera11z1ng

. the reader engages in 1nduct1ve reasonlng proceedlng from

known 1nformat10n to a s1gn1flcant statement 1ncorporat1ng

' all the 1deas together (main thought) Overall the writer .

c-

regards the generallzlng process as a cru01al process in -

l'

'.,produc1ng-ma1n thought.

';0'5"\' .

e AP



Figure 1

Cognltlve Processes Involved in Produ01ng
Maln Thou ht in Narratlve

. Cla381fv14g\.,'¢'»7' ' e Syntheslzlng
-Organlzlng ‘related ideas in o Slftlng out 1rrelevant
- terms of story structure, : | from relevant details,
'i.e, main.character, his’ , “i.e, attending to '
~conflict: (problem) and . .| information relevant to

fesolution of. confllct S | main character's '
: (problem) ~,~-v, . <} | conflict or problem and
‘ : SRR S resolutlon of confllctv
(problem)

Maln Thought 1n Narratlve

A "central. insight" or "general
idea" about life which accounted
for a) main subJect in narratlve
‘| géneralized, b) main. character's
| conflict. (problem) ‘generalized;

| 'and c) the resolution of

| character's conflict (problem)
“generallzed. ' .

, ‘Generalizing
Inductlve reasoning. from' releVant v
‘details in narrative to arrive at |
| a "central insight"” or "general
| idea" about life accounting for
a) main subject in narrative-
generalized, b) main.character's
conflict (problem) generalized,
and c) the resolution of
‘character's confllct (problem)
*generallzed.v
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Whlleﬂthe genera11z1ng process subsumes the cognltlve

~processes of class1fy1ng and synthe51z1ng 1n produ01ng maln .
?l thought 1n narratlve, the wrlter also. views class1fy1ng and :
l» synthe3121ng as necessary mental operat10na1 requlrements. -
fIn other words, absence of any- of‘the mental operatlons .
‘can cause dlfflcultles for the reader 1n produclng main
thought __’ o SR [“r::‘ e L ";jff.'/..
The 1nformat10n garnered from the text as cla831fy1ng, |

"isyntheSLZlng and genera11z1ng processes 1s often referred to_g

'rr‘as relevant detalls and these are the expllcltly stated

j‘facts-and ldeas of the text Because maln thought productlon '_rh'
v;depends on the reader s ablllty O M. reason from (these) L
'expllcltly stated facts and 1deas to somethlng that was not |
xpllcltly stated" (Durkln, 19?8 p..441), helplng students.
~?'to attend to detalls releVant to maln thought was necessary.rg.]f"
McPike's (1983) research p01nted out that the students 1n"§ff,7
:her study produced maln thought by attendyﬁghto 1nformat10n t

'"ﬂfrelated t0 . the central confllct and resolutlon of that ;”f“ﬂ*'l

"‘_confllct. Therefore, such 1nformatlon was con31dered as
'relevant detalls by the wrlter. S | £ |

How 1s Maln Thought Related to Comprehens1on°'“

» As dlscussed earller, varlant deflnltlons and act1v1t1es.n 1n?
'on ma1n thought shed no llght on how 1t 1s related to
icomprehens1on. However, v1ew1ng maln thought as a process
s1n whlch s1mllar1t1es can be drawn out between ma1n thought

‘.~and comprehen51on was helpful. | n | d ‘

| To relterate a p01nt made.earller, the essentlal l:

f_requlrements in the comprehens1on process are "thlnklng"," "‘;'é L

l"language (oral and wrltten) ‘and readlng (graphlc symbols)"’
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*

"7-‘1nvolves the'"thlnklng",z"language (oral and wrltten) and

;skills., In order to comprehend‘what*1s~on-the prlnted—page,f~—_—¥—w——
| 'pthe reader needs to acqulre more than a verbatlm quote of ‘ :
the passage. In short the act of comprehendlng goes

beyond the word calllng process. Royer and Cunnlngham

(1978) flrmly stated that ";.. the act of comprehen51on
entalls an, 1nteract10n between an 1ncom1ng llngulstlc
lmessage and the comprehender s world knowledge" (p 3)

nThe view of readlng comprehens1on presented expresses the _'
;'conv1ctlon of. brlnglng meanlng to the text by us1ng\the
reader’ s knowledge of language and of the world to . make

" sense of prlnt. i.‘~j 'i,;,,_yn B

| Slmllarly, the process of produ01ng maln thought also B
"_i"readlng (graphlc symbols)" skllls that .are 1nherent 1n the ,

,ireadlng comprehens1on process. Maln thought " }. 1s not

’ifcontalned ‘in the text but (1s) a formulatlon produced

' Jbetween the wrlter (text) and the reader" (McPlke, 1983,.-,.""'

A Qp. 44) Moreover, v the reader s prlor knowledge and hlS:

V“-learnlng of new 1nformat10n from the passage (affects) h1s o

'vablllty to 1nfer meanlng as weIl as h1s strategy use" (1b1d) h.

f-:McPlke s conceptlon of- maln thought process reflects the'f

"1nteract1ve and brlnglng meanlng v1ew of readlng
Tcomprehen51on.- Further 1mp11catlons of the 31m11ar1ty
between maln thought and comprehen81on is the 1nvolvement of':
%thlnklng skllls 1n produ01ng maln thought such as o
v"1nferenc1ng" and "prlor knowledge" whether 1t.1s knowledgev
of the world or of language (oral and wrltten) as essentlal

j_elements necessary to the process of comprehendlng. ;;”

P

r.



29

In conclus1on, 1t seems that the process 1nvolved 1n

" For example,' recent books by Smlth (1975), Gerhard (1975),
':v’and Pearson and Johnson (1978) are devoted entlrely to';"
‘7_.aspects of teachlng readlng comprehen51on. The current

'_:standard teachlng strategles de81gned to facllltate readlng

‘ produ01ng main: thought closely resemE}és that of the readlng
,comprehens1on processr Readlng (graphic symbols) language

j(oral and - wrltten) and thlnklng SklllS are essentlal to

\ Y

l'produc1ng maln thought.and these same skllls are essentlal '

components of readlng comprehens1on. Overall, the
conclus1ons drawn by the writer on how maln thought 1s B

related -to read1ng comprehens1on are - based on assumptlons

_’from llterature on readlng comprehens1on.' Because readlng
~comprehens1on 1s ﬁsomethlng"'whlch does go on 1nsmde the

;reader 'S head‘ only by overt demonstratlons such as produ01ng

main- thought can one 1nfer the reader is comprehendlng.3 It

Q

lls to thls end perhaps, that readlng comprehens1on tests;,}d
'abound w1th questlons requlrlng productlon of main thought. ?;‘ e
.3':;In short students in: thls study who produoed an acceptable o |
"-maln thought of narratlve read demonstrated to the wrlter flt“wi

"‘one aspect of comprehendlng. f'x’”;h;W':p f""h:*: j'ﬁig‘ AR

b“-InstruCtional Strategies'~

Slnce students are expected to extract ma1n thought

'?,from textbooks,»the next sectlon w1ll examlne the type of
o fflnstructlonal practlces common 1n a readlng comprehens1on
"fteachlng program. The 1ncrease 1n concern for the teachlng

13of comprehens1on has been reflected 1n llterature accordlngly. ,
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oomprehens1on as summarlzed by thnson and Barrett (1981;
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P 94) are presented below

t 1. Relate the OOntent of the passage to
the reader'’ s background..

2. Introduce vocabulary whlch may prove fv .
troublesome..; , D o

,3;: Set purposes or prose questlons to
gulde the reader. .

ol Have the readers read. “the passage
’ part by part or in total.-' .

B Determlne’how well ‘the readers havev
' understood the passage by asking
questlons related to the purposes .
4‘\Qr questlons 1ntroduced before readlng. S

) 6[ Reread ‘the: passage, or parts thereof,.
' to verify. understandlng or for new
purposes. o : »

'g Whlle thls approach 1n comblnatlon is stlll recommended[

1n 1nstruct10nal and profe331onal sources, Johnson and

Barrett (1981) cautlon agalnst perfunctory 1mplementatlon -

of the approach for teachlng readlng comprehen51on.”_

.1. ;Teachers may deemphas1ze the 1nportance

" of relating student.language and
 experiential background. - e '
,;Students may not become actlvely 1nvolved
~in "bulldlng brldges from the known o
~to the new". ‘ P

Ffz. vPerfunctory settlng of purposes and
-~ i.questiqns before reading may: dead to
“.a. tendency.on the part of teachers. to.

" focus.on bits of literal information ... . )

~.Students may: be: conditiohed to pass over
" “incidental. information when they. read; .
';whlch might contrlbute s1gn1f1cantly to
thelr understandlng. ' ‘

3. Students may develop a: tendency tol
. become passive- rathercthan active’
freaders, if the. approach 1is 1mplemented ,
. in. a "cookbook fashion" In other words,,
- students may become condltloned to o
‘,thlnklng comprehen81on of a passage is
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a mundane exercise requlrlng m1n1mal
involvement on their part.

\JohnsonAand—Barrettr—1981,_p._95)

.p 51

In summary, the wrlter v1ews three varlables as

} fundamental to teachlng a readlng comprehen31on program:'

. -in Relatlng the reader s background to the content of

‘the passage,v ,
2, _Settlng purposes for readlng the passage.

‘.2.3." ,Asklng questlons before, durlng,_ and: after readlng..

“Pijhe three fundamental varlables descrlbed above are

' »essentlal to 1nstruct1ng students not only the "what"ftf .
a readlng (w1th questlons) but also the’"how"_of readlng
:(w1th relatlng the . reader S background to the text)

For the students in thls study, the "what" of readlng

or a maJOr purpose for readlng was to p-oduce a ma1n thought

: of the narratlve read. In helplng the students to: the "how"‘ik

ﬂof produc1ng a maln thought, an understandlng of the maln
l’,character s predlcament 1n the narratlve was necessary.

Hence, the wrlter helped students, for example, to reallze

"»_thEIr experlences and to" compare and contrast them w1th that

liof the character Se Questlons were asked prlor to, durlng
_and after a531gned readlng to help students to attend to_-d’
1nformat10n about the maln character, h1s problem (confllct)
and resolutlon of problem (confllct) Attendlng to the
“1nformat10n as descrlbedwabove was essentlal to produclng

ma1n thought 1n narratlve. ‘

~
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Ideally readlngwcomprehen51on programs would—lnclude

'”]fundamentals of teachlng strategles as summarlzed above.

_'Moreover,vlnstructlon in fa0111tat1ng student readlng

'comprehen31on ‘would reflect those strategles in a readlng

classroom. Contrary to th1s bellef, accordlng to Duffy

(1982), a. survey of- classroom 1nstructlon in- classrooms

: revealed llttle or no comprehens1on 1nstruct10n. Below 1s_.’

'"a summary of the studles of classroom readlng practlce

1(Duffy. 1982 P 297)

1. 1In Durkln s (1978- 79) cla531c work in
. which shelstudled comprehension A L
instruction by analzz1ng 7,244 minutes
 of observation in 24 fourth-grade ‘
* classrooms, she concluded that the
: teachersi"assessed" and "mentloned"
"‘comprehens1on but v1rtually no
_comprehen31on 1nstructlon was found. o

" .2,-Ina subsequent report " Durkin (1981)
: attributes such findirngs to the
labsence of instructional suggestions™
. in the teacher's guide of basal text- .
. books, seemingly suggestlng that -
" teachers "assess" and "mention” not
as a result of selecting alternative
strategies but because. this is what o
is suggested ‘in the basal text. R o

3 Duffy and Mcintyre (1980) conducted
- a study after studying ... the audlo
 tape transcripts, field notes, and: -

" interview notes of six primary grade
teachers. The major instructional
activity was to check the accuracy .
of ‘pupil responses, or. in some cases, A
to prov1de spontaneous reactlve cues
to errors. ' ‘ S

.4, Dunkin and Blddle, 1974 Mehan, 1979
' indicate that the predomlnate teacher-
pupll interaction during instruction
is one in which the teacher asks a
- questlon, the pupll responds, and the

+

i
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teacher sometimes provided an
~evaluative response.

5% Hoffman—and Clements—(~1980)~«founu ‘
_ similar patterns in their research-on
'teacher feedback to miscues. -In fact,
the typical classroom reading
instruction is apparently so textbook/ :
workbook—bound that it seemed to : P
demand technician behavior rather L
~ than decls1on—mak1ng (from both pupils
’,and teachers)

. }.,““,

' Certalnly, based on the flndlngs of what goes on behlnd

ff_closed doors in classrooms, comprehen31on 1nstruct10n seems

to. recelve llttle or no. attentlon. Overall “the. undes1rable‘
'practlce of merely. asses31ng comprehens1on seems’ - to. be the
conventlonal method of 1nstruct10n in the studles described

' earller.‘ The practlce of assessment is undes1rable for thel

e

' freason that 1t takes away the 1nteract1ve nature of readlng

”comprehen81on..ﬁ- | o ’
.r\f_: The . studles descrlbed above p01nted out that the
‘d‘practlce of merely assess1ng (questlonlng) students was’ not- o
cons1dered by researchers as comprehen51on 1nstructlon.~ ‘
Whlle there is no doubt that assessment has 1ts place in
comprehens1on 1nstruct10n, the doubt of its Value ‘as,

| 1nstruct10n comes when students are only 1nformed whether -{”

their answer is 1ncorrect or correct Whlle the wr1ter 15»'
. this. study also 1ncluded assessment as part of the
J'comprehen31on 1nstructlon, the dlfference between the
practlce of assessment in the studles descrlbed and thlS.
study is that the ‘students’ were prov1ded w1th feedback from
-the wr1ter.a They . were 1nformed elther why thelr answers

/‘X

were acceptabld‘or 1nacceptable or were asked to prov1de
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proof or evidence from the story to support answers._'The

~N
‘value of prov1d1ng students w1th an evaluatlve responseyof

o3k

fjwrlter has undertaken the challenge in thls study to

- 1nvest1gate how students can be helped to comprehend what

whether thelr answers were. acceptable or unacceptable
served two purposes. Flrst, 1f a student was 1nformed as

“to why his answer was unacceptable, for example, because of

hlS 1lloglcal thlnklng, ‘then he could learn from his. error d

- and reason log1Cally the next tlme he was confronted w1th a
| s1m11ar questlon. Second, if a student was 1nformed as to'
why ‘his answer was acceptable, for example, because of: his
~Jloglcal thlnklng, then he could feel confident that ,M
:-answerlng s1m11ar questlons in the same manner would SEE

. ensure success,

Implrications'From' Research For'?Ins'tructvion' -

Because research has p01nted out the pedagoglcal

.i_defIClt in. teachlng chlldren readlng comprehens1on, the

'-they read through 1nstructlon on productlon of maln thought. 8

.ijhlle research is. far from unanlmous that any one Sklll or

‘ comblnatlon of SklllS are, in fact, central to readlng N
comprehen31on. there is general agreement that some SklllS,
:such as 1dent1ficat10n or productlon of ma1n thought, areut-
- related to readlng comprehens1on -- even 1f that relatlon 2
“1s questlonable._ Flnally, although dlrect teachlng L
comprehen51on is. quest1onable, ",., s1tuatlons can be.
prov1ded to fac111tate and encourage the process of prlntf‘

‘1nto meanlng" (Torey, 1976, p. 486)



The s1tuat10n whereby students could be prov1ded w1th

5comprehens1on 1nstruct10n dictated, for example, the

35

.follow1ng elements . )
1. Relatlng the reader S. background to the content

‘of the passage; d .
2. Setting purposes for reading'the-passage?
3. Asking questlons before,ldurlng, and after readlng.
'Most 1mportant though, the s1tuat10n called for 1nstructlon
not exclus1vely on the "what"'of readlng but on. the "how

1of readlng as well._ In short, readlng comprehen31on 5

”."1nstruct10n is actually teachlng students the programmatlc

:thlnklng process that 1s used to comprehend the wrltten
E text. The emphas1s in readlng comprehens1on 1nstruct10n
1nforms the student how he can relate hls prlor knowledge
n‘to make sense of prlnt. f': | A
For th1s study, the student's maJor purpose for readlng
:';was to produce a ma1n thought of a sgbry.l Through dlrect

lteachlng the - students were. helped to attend to relevant

detalls such as the maln character, h1s problem (confllct), L

‘and resolutlon of problem (confllct) to produce a maln v
'”fthought of” narratlve read. Dlscus31ng w1th the students‘_‘.

. _experlences whlch were relevant to the content, comparlng

'v<‘an& contrastlng the students eXperlences w1th the maln

-character s were some of the 1nstructlonal strategles used
ltto help students relate to the content of the passage. In
addition, the usegof questlons prlor to, durlng and after
-'readlng were an 1mportant aspect of the 1nstructlonal

'practlce-ln,thlsqstudy.v Overall, quest&ons were used to B



” help the reader to:
1. 'Establlsh a purpose for readlng,

2. ‘Attend to spe01flc 1nformat10n relevant to produc1ng

36

: maln thought |
3. Gulde hls thlnklng, for example, to relate information

identified for produ01ng naln thqught.

Chaptér Summary

. o ,
l
The underlylng purpose of this chapter was. to rev1ew

'what research reVealed about readlng theory and readlng

' comprehens1on 1nstructlon.. The ex1st1ng theorles on readlng

i

seem to corroborate each other11n regard to: v1ew1ng readlng n

. as a complex process w1th emphas1s on the - reader playlng an
actlve role. e e v§ : '_;. L

The relatlonshlp of how maln thought and readrng
comprehens1on are related has also been dlscussed.
‘,Cons1derat10n of maln thought as a process rather than as a’
s'Sklll served to. determlne,_to some extent, how it is, 81m11ar
~to the comprehenslon process. ,Whlle documented research is"
; lacklng 1n establlshlng how prpdu01ng maln thought '

contrlbutes to readlng comprehen51on, 1ts 31gn1f1cance to e

comprehens1on 1s borne out. Flrst by the fact that 1t is

| fone purpose of readlng., Second, by the frequency with whlch_'dv

1t is found in sccpe and sequence charts, exerclse books z2nd. '

1

ffstandardlzed'tests under theidomaln of readlng comprehens1on.

. Because a bas1c assumptlcn of the‘goal 1n readlng was o

'\n

readlng comprehens1on the wrlter examlned 1nstruct10nal

)

'strategles,on readlng_comprehen51on,g Overall_the strategles,




11nstructlon was assess1ng

gt

: abstract theoretlc notions about readlng and comprehens1on,

: study.' : :] s ”. PR

h
B
‘,,\‘.

reflected ‘the conv1ctlon that readlng comprehens1on 1s a

‘complex 1nteract1ve process of reading. Factors such as'
prlor knowledge, thlnklng skllls, such as categor1z1ng.

'u_synthe3121ng and. generalr&;ng, readlng skil s (graphlc‘

symbols), and language skills (oral and writ en) were

considered as fundamental essqptlals in a readlng

comprehen31on program.

Next. thls chapter surveyed studles .on whether these

\

”fdescrlbed practlces were actually 1mplemented in classrooms

“

g

durlng readlng comprehen51on 1nstructlon perlod.» The

studles revealed llttle or v1rtually no comprehen81on

1nstructlon. Instead the conventlonal method of readlng

_udents on what they read.

i~

Thus, the wrltqr hav1ng xamlned basic research and
\2

establlshed fundamental essentlals de81red 1n a readlng

i comprehens1on 1nstructlonal program.u In the next chapter,?”

the wrlter ‘has descrlbed the experlmental de51gn of- thls

.

v

‘\*’ .
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CHAPTER TIII

THE EXPERIMENTAL DESIGN

‘ EOvervieW'of.the_Design. . . y

Exper1mental des1gn 1s ' deflned as’ research in
whlch ofe or more varlables are manlpulated by the
experlmenter under carefully controlled cond1t10m§
(Wllllamson, 1977, p; 228) U81ng the pretest treatment—v
posttest de51gn. dlrect teachlng of relevant detalls and
maln thought was the treatment applled 1n thls study to- the
experlmental group but not to the control group. W1th thls

a

obJectlve ln ‘mind, the study was conducted in. flve stagesr

Stage One ; ZT~E1 i;j_ « o | |
The flrst stage 1nvol%ed surveylng elementary readlng"
materlals for story’ selectlons w1th well developed maln
thoughts useable for teachlng. As well from readlng -
2 relevant llterature on approprlate storles for classroom h
blnstructlon addltlonal cr1ter1a were establlshed for

selectlng the storles. The Dale Chall Readabllltv Formula

was . then applled to each story to determlne whether the,»
readablllty level of each selected story was sultable for _'
sixth® graders. ' | | | : |
Stage Two R |
The second stage 1nvolved surVeylng relevant research
llterature for comprehens1on 1nstruct10n, spe01f1cally for

teachlng maln thought. From the survey of readlng materlals

,1n 1nstructlon on maln thought, a framework was establlshed

\Jl2~ e
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ifor developingxlesson plans for classroom instruction.

.Stage Three

. The thlrd stage requlred that the sultablllty of the
'selected storles -and the framework for teachlng be ,
41nvest1gated in a: pllot study. Also two comparable storles
in “terms of length, readablllty, and content ‘were selected
for the pretest and posttest., In addltlon, the wrlter also
‘formulated two questlons to be used 1n the pretest and
posttest._ The selected storles for classroom 1nstructlon :
?:were also glven to two graduate students ‘in readlng to ”

' assess thelr sultablllty ‘in terms of readablllty, content
‘and 1nterest for s1xth graders. leew1se the formulated

}pretest and posttest questlons were dlstrlbuted to three

- other graduate students in readlng to seek agreement as to‘

fwhether the test questlons would sollclt 1nformatlon as Set
‘ Tout in the obaectlve of thls study.‘i'-n ggf: f:?{ T_ R
| From the pllot study, students ,wrltten»rsébonses in
-the pretest and posttest were collected and analyzed. |
'Tentatlve categorles were dev1sed by +the . wrlter based on 3
the students wrltten responQes.. The rellablllty of the :

ategorles was then determlned by three graduat‘e"*"studen}ﬁ‘~
in read ng who used the categorles to rank the pretest and

'posttest answers to questlons one and two.-

- 5“Stage Four

The fourth stage entalled 1mplementat10n of the maln

-

thought teachlng strategles to two grade s1x classrooms for..»

d'a perlod of four weeks, for 35 to 40 mlnutes dally.' Because~'”i'

'vv ¥

'these two classrooms were glven t e speolal treatment,
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}hereafter they w1ll be referred to as the- experlmental

}groups. In order to assess the effects of. the treatment

versus no treatment two control groups were establlshed.‘-:"

~-For the two grade s1x cOntrol groups, the wrlter planned
the teachlng sess1ons 1n accordance w1th the "regular

- readlng lesson plan u31ng the classroom prescr1bed reader.

In. total four grade six classes were: 1nvolved in thls study. '

’.Stage Flve'

The flfth and‘Tlnal stage ‘was to collect the answers to".fv

- 'was’ admlnlstered on the flrst day prlor to 1nstruct10n whlle

the posttest was admlnlstered on the last day of the fourth
0

*teachlng week. The tentatlve categorles dev1sed from the_V

\

u5pllot study were reflned and rev1sed for the maln study.

Once agaln the rellablllty of the categorles was establlshed’:

M..

iby two graduate students(}n readlng who evaluated the
"students ‘wrltten responses nccordlng to the categorles

.developed by the wrlter.

..JSelection of the:Samplejf‘

The research sample of 78 students was chosen from ar

,populatlon of four classes of grade s1x students 1n the

'”Edmonton Publlc School Board system (EgP .S. B ), a total of

’"_:105 students.‘ The schools were a831gned to the wrlter by

:l entral offlce personnel and were belleved by them to be_*‘.
'comparéble in terms of. sex, chgonologlcal age. readlng
;/achlevement, and to be representatlve of a mlddle class

Lo

‘ rpopulatlon.

| ?:the pre and'post tests and to analyze the data. The pretest'f"



»‘Students at‘the*gradeQSlx*le?elﬁwerejchosen—for—the,'_"
follow1ng reasons | ' | | o
; 1,\_ Grade six students have had experlenoe in readlng -:‘l*
narratlve passages and 1n flndlng mein thoughts in
gthem.‘ll L R v
tzzlA:Chlldren generally by the age- of ten to twelve are‘i'”"v“
‘~.capable of" abstract thlnklng demanded by the tasks.
. in thls study. (Rawson, 1979) v
'J'From a total populatlon of 165 s1xth‘graders, 78

”hsultable subgects._38 females and 40 males were 1dent1f1ed. lvdhm

The selectlon process for these students 1s descrlbed 1n‘”’”'
» the follow1ng sectlon..A,er'“: RN '

In total, the s1xth grade populatlon attendlng the

"»t'TEdmonton Publlc Schools for June- of the 1983 school year,o

_Vlwas approx1mately L, 564 as recorded ngflles at the Publlc;
School Board central offlce. From that populatlon. 1b5
| s1xth graders (the total of the four classes 1n thls study)

:vwere selected.o The 105 s1xth graders were thought by the .
. \\ N B

:'AEdmonton Public School Board central offlce personnel to ‘be

'»lrepresentatlve of the total slxth grade populatlon. ane?j; o

‘\dfactual popuiatlon sample selected for the purpose of thls'fht
“study was 78. s1xth graders W1th 27 s:thh graders not 4'
'hselected from the total S1xth grade populatlon of 105.t :

lfThose students were not selected for reasons due to elther

: ﬁthelr absence 1n wrltlng the pre or post test, orx, thelr low

:‘,performance on the Edmonton Publlc School Elementary Readlng

Test (below the 14th peroentlle on the readlng comprehen31on o

'rtest)
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The students 1dent1f1ed were selected"on“the“ba51s\of

_thelr readlng comprehens1on achlevement scores on- the

1‘Edmonton Publlc School Elementarv Readlng Test,_Grade SlX

| (1980)— admlnlstered to the students 1n May, 1983, by thelr |
.classroom teachers.' (Detalls of the test w1ll be descrlbed

Av'tlater.ln:thlsvchapter.)' The manual 1ncluded conver31on -
':tables for the students raw scores to percentlle ranks' -
'whlch were normed when the test was: taken by the Edmonton fh, R

’ qubllc School Dlstrlct grade 51x students._ Hence, the .ffit;"
*ﬁpercentlle ranks on the readlng comprehens1on sectlon were -
'used to 1dent1fy three groups of students.: Group A con81sted5f d_\
:of studbnts who were performlng above the 85th percentlle on N
tthe comprehen51on test, whlle Group B cons1sted of students ,~"‘

'“'5:‘who ‘were performlng at or above the 53rd percentlle to. the'

v85th percentlle.g Group c con51sted of students who Wereiﬂfv;

‘L

) performlng at the 52nd to the 14th percentlle on the same

"comprehen81on test.-

";5-1 Determlnatlon of the percentlles for the three readlng IEEA

achlevement groups rested on the assumptlon that the group
'j]fscores were normally d1str1buted.; Hence, glven the éeadlng
v"“comprehen31on normlng raw score mean of 68 5 and the : )
! ::u standard dev1atlon of 16 (Edmonton Publlc Schools Elementary
L 'JfReadlng Test),‘lt was assumed by central offlce personnel -13‘
1i;fResearch,Group that approx1mately‘two thlrds of the scores.
would fall w1th1n the range from one standard dev1at10n -
‘Ibelow (52 5) to one standard dev1at10n above the mean

hf(84 5) (Wllllamson, 1977) Flnally, determlnatlon of the ,1‘u

- 'cut ofi‘ p01nt for group c (from ,52nd %o 1l+th percentlle)

Wl

-
\..*5;, .

y
L




ested on the assumptlon by the researcher of thls study

‘ubthat students who performed at approx1mately half of the d{
'ptotal raw score of 99 (percentlle equlvalent for raw. score p”
,of 49 was 14th) would be functlonlng at the frustratlon o
Hreadlng level ThlS frustratlon level of obtalnlng half ;;n
l fof the total score, or 50 percent comprehens1on stlpulatlon K
iwas based upon the cr1ter1a adapted from Powell's (1968) ;7l

ilresearch as 01ted in- Guszak (1972) N | '

The compos1t10n of both the experlmental group and the

D

vuucontrol group of th1s sample of students may ‘be seen ln S

‘ijable-Q o proflle for each student show1ng the readlng ffp'

'»omprehens1on percentlle as tested by the Edmonton Publlc ;'“'

Schools Elementary Readlng Test 1s glven in: Appendlx A.;val’l

l'Each student was also 1dent1f1ed by sex and cognltlve ablllty, :

tfiThe student s cognltlve ablllty was determlned from the non _,i

: verbal IQ scdre as tested on the Canadlan Cognltlve Abllltlesl,ﬁ:

.'fTest Form 1 Level D (1974) Hereafter th1s test w1ll be o

;,_referred to as C.C. RN (Detalls on the. c. c A.T. w1ll be:i,f}eV

o descrlbed later 1n“th1s chapter )

_ Table 2 summarlzed the compos1t10n of experlmental and
'jcontrol groups 1n thls study.e The experlmental group 1n tf.'

fltotal con31sted of 45 students, of whlch 25 were males and

- 33. students. of whlch 15 were. males and 18 were females._

'-6verall the total populatlon of the experlmental and control |

| fgroups con31sted of 78 students.t As can be seen from l'
“LTable 2 the experlmental group had more students than the
: control group.ﬁ It 1s 1nterest1ng to note that whlle the -

.ffh20 were females. The control group in total °°n515ted °f i’a';
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range of E P S. Elementary Readlng Comprehen51on percentlle o

44‘d

= 19—97, experlmental group

' %requlre readlng.

;wrlter taught 1n all the classrooms.:n,u_f'

scores ‘were comparatlvely s1m11ar (Experlmental group nad

"percentlle scores whlch ranged from 15 99.,Control group )
fghad percentlle scores whlch ranged from 19 97), the range'
f_of CiC.A.T. non verbal scores between the two groups C
15'7d1ffered.l For the experlmental group1 the C C.A. T. non .
1verbal scores ranged from 67 to 130 whlle the C. C A T. non
-gverbal scores ranged from 86 to 132 for e control group.

LIt seemed that the control group had students whose

Wi

M

",-performance on the C C.A. T. non verbal test was 31gn1f1cantly~
:hlgher than the\s\udents 1n the experlmental group. The» '
'1wr1ter concluded that generally whlle the ablllty performance"'

aof the experlmental groups and the control groups was

' Readlhg Test Comprehens1on Percentlle Score: Control group

15 99), they dlffered 1n

N l
\

‘f,ablllty performance when the task of readlng was not

hfgjrequlred (QlQlAllh non verbal test Control group 86-1@2

i

B generally seemed to perform betterkln tasks whlch do not

‘.'_',‘\'1‘ .

RN . ) : .
QJdescrlptlon of the comp031t10n of each experlmental

v'ﬁfand control group can be found 1n Appendlx A. The total
u.number of students 1n the classrooms of the experlmental

rfand control groups can also be foupd in’ Appendlx A. The eﬂv“

vyl

¢t TE

icomparable in tasks whlch requlred readlng (E P S. Elementary; 3

".-experlmental g:oup 67 130) In: short, the control group S



s

: Tablé~2"" —

f. "Cogpositibnvdf-Ekpérimentai and Control Groups

i

| - -, Range of
Total No.- Sex . E.P.S. El.

“Percentile
. Score

- Student Group' Students Male Female Rdg. Comp.

Range of “**
"C.C.A.T.
Non-Verbal -

.Score

'_Experlmental A  ;11‘ ‘.f:6‘ 5 ”“ 86—99 w
 Exper1mental B ’f19, " 712 :'__u53+84f
Experimental C -~ 15 12 3 . 1551 -

motal . ks 25 200 . 1599

Control A 8  1 52 6T 86-97

Ccomwrbl® 15 7 8 60wg0]
Ccomele ot o 6 ko igk2

-

- 90-132
' 86-12% -

Cmotal 330 15 18 19-97

v‘ - 86-132




4é

Screéening - Tests Used for Sample Selection»

"This section describes_the—two“test*instruments—uSed—insf—ffm——_

.the study for selectlng the sample:

1. ~Edmonton Publlc Schools Elementary Readlng Test. -

‘ Grade Slx (1980)

2. 'dCanadlan Cognltlve Abllltles Test (Form 1 Level D)

. Grade six. (1974)

fEdmonton Publlc Schools Elementary Readlng Test,a
1hGrade Slx (1980) ',- o o ; t
‘ ThlS test was- composed of readlng passages and
.questlons graded for dlfflculty._ The students were asked

[

' to read the passages S1lently and answer the multlple ch01ce'

',questlons.

S

An’ estlmate of each student s comprehen31on level was
'eobtalned by u81ng the subtotal comprehens1on percentllé

"ranks set by ‘the Edmonton Publlc Schools Elementarv Readlng

""Test Grade Slx (1980). Wthh was adm1n1stered tf/the

| entlre 51xth gradé\school populatlon of 105 students in- S
T BN
;_lMay, 1983. The percentlle ranks of the test was norm §§d“ :

v_,when 1t was "... wrltten in 1979 (May) by 4 459 grade 6

L'students in the Edmonton Public School Dlstrlct" (p. 14)

Th1s partlcular test hereafter refegred to as'.'
_ N .
,dElementarv Readlng Test, was des1gned to assess seven

"tspeclflc readlng Sklll areas. Table 3 1dent1f1es “the Sklll ‘*_.5

'.areas and ‘the number of questlons 1nclude& for each area.gi

e

‘\\\\‘ - o ] . N o . ) . : . 0



Table 3

Specific Reading;Skillswof the.Elementar& Reading Test'

nClusterSjof . o Percentage of No. of Questlons
'~ Reading Skill Areas .~ Total Test Per Sectlon

. . s iji . "'Zv ) : . . .
jextual Analy51s P AR i 10

vAnaly51s and _ '_ 12_ 1l_l LA
sohary. Usage =~ o ; i o

lctural Zﬁalys1s_;rn' . _"11 N ..l f . 15
DE@&BlNQ.SUBTOTAL - '1 | .'f,jo R ‘: | ﬁz»i‘
ﬁ -vdcahclafy . rf 3 '_;f"f14 ”t'li' o 'ao“
5 theral ComprehcnéloQ‘ 'ifh."19_f?_ ,.: l_26>
6 Inferentlal Comprehen31on ;:, 20 ;7’h ‘*J_mw28 .

7 Crltlcal Comprehen31on rh, - i?‘ L v 'r fi.zqi :

COMPREHENSION SUBTOTAL .o .70 - ‘f "'98_f‘fJf

pomaL . - 100 T othol

.y

l(EleménférIfReadiné°T?St;,Grade 6, Manual, 1980, p: 2)

LR - E a

Rellabllltv - S l,'{.»

Researchers in- the E.P. S B. research offlce establlshed

rellablllty of the Elementary Readlng Test u51ng the Kuder-ﬂff'ﬁ

Rlchardson 20 formula. The rellablllty coeff101ent (KR-ZO)

obtalned for the Element

O 945 (Readlng Test‘Manual, p. 17), a hlgh rellablllty._:

1Y
s,

]

Readln_wTest for grade six: wasvﬂ“f..”
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- Validity - S o ,
Valldlty of the Elementarv Readlng Test was determlned

“by the Judgement of experts who have experlence as’ elementarynw———“—~
teachers, consultants and readlng spe01a11sts.‘ |

The Elememtarv Readlng Test was . selected by ‘the wrlter

.of this study as an estlmate of each student's readlng
_comprehens1on for “the follow1ng reasons. F1rst thebv

Elementary Readlng,Test was admlnlstered by the school durlng c

the perlod that the wrlter was conducting her research. :Théaf*' §

"fwrlter was of the oplnlon that addltlonal readlng tests

: wvadmlnlstered to the students at that t1me would cause unduev'

'ﬂstraln on them.‘ Second the advantage of us1ng the

]

,‘Elementarv Readlng,Test whlch the students were accustomedmeif

i

- to wrltlng annually may well ellmlnate the poss1b111ty of
;adverse effect of a test the students were unaccustomed to L
1t1ng mlght have produced.‘ Flnally. and most 1mportantly,

the Elementarv Readlng Test fulfilledlthe cr1ter1a Farr

!(1969) deemed cruc1al in measurlng readlng comprehen31on.‘g»-5
ijo 01te Farr»‘" ‘ e
. a : o
SR to dellneate the bas1c measurable B NI
:jcomponents of reading comprehens1on SN R TR
'satlsfactorlly, “the best. procedure 1nvolves S S
using a variety of measures. Included o
=‘could be tests of the reader 5 ablllty to' o

e

B recall spec1flc facts o

_2. make generalizations . L L R
, B.<draw conclusions .o L S
# 4. draw inferences - / SRR
"v5;]reorgan1ze and organlze 1deas. (p. 56) RETTRERE

A rev1ew of the Elementarv ReadlngﬁTest by the wrlterf

I

revealed that the bas1c flve readlng components ‘as. descrlbed

by Farr yﬁre 1ndeed a part of the readlng comprehens1oﬁ9test. '5ﬂ,

/y e
R - e
. g B

T

AT
t]
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'L..Hence. the Elementary Readlng Test was deemed approprlate as

an estlmate of each student's readlng comprehen81on.

All answers on the Elementary Readlng Test were: scored

tby the central offlce computer, w1th the exceptlon of one

vset of hand scored tests by a classroom teacher.. The scores
";were recorded for the wrlter of thls report by the teachers"_ic
Tpart1c1pat1ng in. the study.‘ o - -
'mCanadlan Cognltlve Ab111t1es Test (C C A T )

‘(Form 1; Level D, Grade 6,. 1974) _ ‘ | |
_ :‘ An estimate of each student s cognltlve ablllty wasj.;i
:obtalned by us1ng the non Verbal sectlon of the C C A. T.“
AThe non verbal battery requlred responses demandlng abstract .
x;reasonlng abllltles that 1nvolved ne1ther~words’ﬁpr numbers,'
’~,but flgure analogles, flgure class1flcat10n, and flgure .
3 synthes1s 1nstead. Ql"he test was deemed approprlate by the
"Tﬂwrlter for the purpose of th1s study as 1t dld not requlre ;.'
e freadlng of prlnt. The C. C A T.«was normed wlth ten Canadlan;~;}‘@5
b?}?:iprov1nces 1nclud1ng Yukon-North West Terrltorles,‘u81ng a Lo
';;f:stratlfled random sample of schools.h< ERR ...“'.
The C. C A T.vwas admlnlstered to the s1xth grade ;:v;
..POPulatlon 1n January. 1983, by the classroom teachers..fThef'w
I student performance was scored by the Edmonton Publlc School f
57; central offlce 1n terms of IQ scores. For the purpose of A
aly81s of data 1n th1s study, the C ;C. A T.'IQ scores of J;fzr?”;j

}Astudents were d1v1ded 1nto,three groups. Group one range of

ey

"7{7\ J%%cores‘= 67 106; Group two range of IQ scores 101 114 and

Group three range of IQ scores 115 132 The wrlter s e'gj;;“'
gt

arbitrary dec1s1on for such student grouplng of scores f-'




" was S0 that for computer puﬁfoses, there would .be an equal.J

”'random dlstributlon of students in each IQ group., This -

fgrouplng was a modlflcatlon of the IQ score rangés whlch |

L o

~was. determlned rhm the c.C. A, T.‘manual.

1' ‘-.-.
' e

Selectlon and Analvs1s of Treatment

Pretest and Posttest Storles

‘In order to conduct readlng 1nstruct10n 1n the s1xth

fgrade classrooms, sultable readlng materlal needed to be

RS

.iselected.u Hence, an 1nVest1gat10n of the story content was '

’ qfcarrled out 1n both basal readers and language arts serles
.of b00ks at the elementany 1evels..,3" '. ' l
Although twelve storles were selected and des1gned for._”” .

>

'lln the study. The storles and the method used 1n selectlngf'ﬂ;fﬂ

RSl

«them for the study are descrlbed below.-js__
| The wrlter establlshed the crlteria for selectlng all
‘ \n7the storles used 1n thls study from readlng relevant |

H7=\11terature on the selectlon of classroom readlng materlals 7'J

-_/kCadenhead and Carmlchael, 1980- Durkln, 1978 Mulse, 1976

:ﬁthls research study, only elght of these were actually usedfff' o

Brown, 1971) and in- consultatlon w1th fellow graduate students }jf"

1n readlng. Spe01flcally, the follow1ng crlterla were used

f,zf;‘v,iln selectlng all the Storles.;{ H”;hfj7-,:d7-f3 uy-.;g._,{"fr
xﬁjy‘is'atlg,erhe content should have &ihlgh 1nterest potentlal ,f“:
‘ “>f'for 81xth graders.~,,ﬁ* i g;,af' *-A'» ‘.jf'll 'giﬁix§;ijV
R S R B e R :
T2, '~Each selecﬁd;% must fall w1th1n the readablllty level ﬁ

of grade 4 8. (At tlme Bf testlng, students were

Ty

”’,gabout to be promoted to grade 7 )




. | m R I’
N - -t ‘\.’ ) .. . " o ' L ) .. -
53. ‘The yocabulary ievel must be at a quel apprropriate
}"- for grade 81x. f5f§" , ﬂg

o VFi‘ The utory cdntent must lend 1tse1f to teachlng a,
S : < s

Lre '\"' main thought Tesson.’ - D o
,50 Ime 1deas and concepts presented in the story should

not be of a nature too complex for a s1xth grader,

*fi.eﬁ beyond his or her realm of experlences,uplther.

N

5«;‘Ay;‘“ | d1rect or 1nd1rect, but novel enougﬁ’to'stlmulate f“t-J{

-

s thlnklng. P o :xdz e T
. o . ) L ' ol ‘:' v\'; .
6 There should be £ balance between Iong and shogh i, =7 L
A S R g
o stor1es selected. 5 o i,v; : z )
.5",4' : :

’

Form of a story must 1nclude plot,.cllmax, and .5“5#' . .

4,.

'E{U‘ denouement.‘;_-@e“ . ‘._Akﬁff"”y‘yﬂi'{_fg.tf S
v#y Ratlonale,for Selectlng NarragﬁvelReadlng\Selectlons QQB;
o | ?ﬁ The - ratlonale for selecf,ﬁg narratlve rather than d{;hyi‘ﬂ
'?fg:{i‘: exposztory readlng materéads uas.' _"}'e ,', _ }_;';.,7'.:'
Y 1-'9 Prose an the narratlve form 1s used extensrvely in . Lmﬁl- K

A elementary schpols and 1t rs assumed that chlldren'

Y T

‘are faml&@ar“Wlth thrs format...‘jfo At f :-'bﬁe"1_ .
.';bf R Storlesi"usually" contaln experléhcesothCh students‘:?;‘ 2
o _:egLu: canildentlfy elther through personal or. vlcarlOus g"irﬁg”;-ﬁf'
, .;f“éiﬁér&ences.: Hence through the u;e of Storles, th'f TR
o ‘ q& e - .

“writer hoped to help the student " . 1mk himself ‘(n'ltn

an author S, creatlve treatment of a theme whereahumanst




A . 24

A

:(,. poss1b111t1es arevrevealed, thus enhan01ng proflclency
. in readlng and; personal growth" (Cadenhead and "
.tg‘}*Carmlchael 1979-80, p. 64). . . wf,
. 53.‘ ,Usua‘lly 1n readlr? narra‘tlve the 't:eachlng emphas1zesv

haracter and analys1s of plot and

‘fnjf'“ understandlng of

R

vtfﬁé'"Slgnlflcance of the theme; the wrlter s purposes,f'

.

"‘... are neglected"‘(Jenklnson, 1973, ) 52) In other

;ggr‘;t;k{;_, :words,\the reader is’ not helped to relate and 1ntegrate

Wit what Qas“beenﬁiearned abou¢ the - character and the plot

'liln oﬂﬁer d reallze a maln thought for the narratlve
'.:read. The wrlter of this study selected narratlve so.

that focus -on what 1s 51gn1flcant fﬂ storles but not

e

_taught could be empha81zed thrgugh dlrect teachlng of

I
RESY
P o

;’

'maln thought.l

':pChlldren S Interest in Narratlve ) L ‘-aQTRK

From Norvell' (1958) research on chlldren s 1nterests'

as 01ted 1n BrownL(T971) two types of 1nterests were deplcted o

4.

S

i as motlvatlng dh;&dren in’ grades four to s1x 0. read.

i?}:fr*,fAnlmal storles ranked hlghest and "... my'hs, legends and

;y,‘.\

égro tales also were ranked hlgh by both boys and glrls

(p. 136)& The wrlter, however, found from the pllot study-ﬂ

tnat whlle the chlldren did rank animal storfes such as - &

¢

"Dangerous Journey" and "Gulilver the Great" as 1nterest1ng,_

fhey ranked "The nghtlngale" as "borlng"‘?nd "unlnterestlng"
X

g@_'i-ﬁ"ﬁhlle the chlldren found thas partlcular famryyzale to be ;\f

ﬁhll readlng, thelr lack of enthu81asm Tb@ falry tales 1n",f\
general cannot be assumed. The de01s1on byAthe wﬁnter not

to use:falry tales, myths or. legends 1n thls study was made B
. \O,“& ~' . . \» } H. .» . ..{; . . - f..““' N o ./'!:_. ""'_ _.'

o e
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e

“then because the partlcular story con51dereq§ﬁas found . to be’

unlnterest ng and thought to be boring. ﬁq?“ﬂ ;

. In addltlon, the maJorlty of the falry g&s'con51dered d1d

”not meet the crlterla for story selectlon descrlbed

h_prev1ously. Overall these crlterla as descrlbed were the’"

' wrlter s subJectlve appralsal and assessment as welﬁ%&s-,

| on produc1ng main thought of the® storles read before ‘and:. Q.

‘T Langgage, Book 4 pdé?lshed by McGnaw—Hlll Ryerson lelted.

Pretest and Posttest Selectlons ' ;f Y ,' ;Te, S

fﬂ%&':“ Two comparable stories, were selected as the résearch AN

,teachers, and they determlned the story selectlons.'

’“"“‘7< - -
. “"‘N
f

-

1nstrument to prov1de a measure of the studenﬁs yerforman e
Iu“ . .

- <

after the treatment perlod.; The story selected for the

pretest WaS."Chlld of the Sllent nght" from The World of

r .
For the posttest, “"How Heien Keifer; Learned" was selected

' from What Jov Awalts YOu;&%ubllshed by Open Court Publlshlng

:;,-‘

LA T

) te
3 ._.’ S{

‘;A,A.

4',

\ ‘# :
kX

2

"d “"fr;. 1f the same form of

. "..‘}r. :
T

L]

/

{

1
g
3
o
i

- _
Company.. Both storles were found 1n readlng serles for the _d"

1ntermed1ate grades._ For the purpose of th1s study the
wrlter admlnlstered the adapted story of "Chlld of the f'
Sllent nght“ from Mulse s study—(1976) because she had
omltted varlous paragraphs and sentences 1n order to have
that story S1m11ar 1n content and length to "How Helen

Keller Learned" : “ T Ko i o ‘d “ '

‘ - The dec181on to adm1h1ster two dlfferent but comparable
storles for the pretest and posttest was based on Dav1s l-‘!

(1961) argument as c1ted 1n;h“~r (1969), that

o S .

T ST : e e
AR . T . Lo R - . . .
. . - Y 'l\' . ) > ] . 8»;, R G BRI "\
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than-once;—a— student mlght—remember—parts of

it on a subsequent trial of the test or he
" might have even inquired about the test's
content ‘between testings. (p._139)

Hence, to avoid pos51ble practlce effect 1f the same test

. was uSed for the pretest and posttest dlfferent storles

' follow1ng respects

= 1. ' Slmllar content

h3. Approx1mately the same in 1ength,

_2. At approx1mately same geadabllity leygld

». . . ~,u
were used.,*'f S -
. - a‘ S

While. the pre and post storles were "dlfferent"~'

R f}-"':"x-- -

térms of title and authorshlp they wgre”Comparable‘dn‘the ‘

o R
‘\_.gﬁmh.,

Ch Related tc an experlence ‘which s1xth graders Were able B

5, Slmllar narratlve form J@ %erms'of plot, cllmax and

to understand 1n terms%&f d1rect ‘or 1nd1rect experlences; .

denouemgnt.

Read% ility Level of Each’ Narratlve"; : ’_j "“{" o yl

[

T

The wrlter selected the Dale—Chall Readabllltv Formula

to ensu%e that each narratlve was w1th1n the readlnglnhnge 7?
.i;a . ‘
for s1xth grade readers.- ThlS partlcular formula w

selected based on Klare s (1968) conv1ctlon that» “we 1t 1s

—

Es cons1stently more accurate than others in comparlson, though

sometlmes only. sflghtly so" (p. 22) A grade level for each

':'story waL‘determlned by applyrng the formula to- three 100-.~

e word samples as suggested in the Dale and Chall (1948)

oy instructlons (p 37) mhe follow1ng table reports the

bofa
vy o
readablllty level of each narrat&ve selected 1n th1s‘§tudy‘

(Table 4)
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_ From the list, of twelve storles descrlbed 1n Table 4

v b

:elght storles were used for thls study of whléh two storles

' The LastiDay of September - jGage Strategles T T
Lo .o e Comprehension Strategy 1 _4f6pv--~3-‘

-Dangerous Journey . = - L. W. Singer bbmpany -

o
Y-

Bods Finds a Boy - Harcourt, Brace’ aggg:orld
Lo oo T endqr. :

~fWere used for the pretest andeosttest. The remalnlng six

',\a:

-storles were used for 1nstruct10n 1n the . classrooms of the

experlmental groups.- The dec1s1on to exclude three storles

' ,("The nghtlngale", "The Lark and Her Young Ones"'and "Nall
'”“Soup") for 1nstruct10n was based on the maaorlty of

‘unenthus1astlc student reactlons to these storles durlng

the pllot~study (see Chapter IV) 5 Due to tlme constralnts,_g

o "The Dappled Mare" was not used for 1nstruct10n as’ orlglnally
- 'planned by the wrlter. f' ‘ . l-f: *s';3ﬁr‘_ Q»

The sources from whlch the s1x storles used 1n the maln; L

------

_'blbllographlc deta?ls glven in Appendlx B. -
= 4@,-,._ ’?' ,..Table 5 »' 3‘:1; ;' e
o References of Narratlves Used for Insfructlon 7_,] =
ey MiaTe s L e e " . . . Book
3 Story ??#}9=””?3 L ISerles ~-: SR Level

—

'f'GUIliVéf the Great if'“:ii"Houghton leflln Readers :;?“;4*
o e T e Bright Peaks - .. o 5
The Tower o 1‘“2‘;vAllyn and- Bacoh Inc. A
B DU R S '}Tlme and’ Bevond S 6
out on a Limb . .. Allyn- and Bacon: Inc. - o

-
o

LT R T
g o vMountaln Peaks'

C.'Inc.:- Flrst Spl

L"

*study were taken are presented below 1n Table 5 w1th full ';l;'”'y

cwimt .7, . The Widening Path . R R
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5Designing the'Pretest.andeosttest

"'*:}n ,}4 ,

; 2. After haV1ng read the story,‘what do you thlnk the' R,

R

To assess the effectlveness of the dlrect teachlng, the':

hav1ng read the story were '.Qf

d;1. What thlngs happened in the story that you thlnk

o are 1mportant°‘ (relevant detalls)

author s maln or 1mportant thought was°. Explaln.ygg\~
P

-The ratlonale for the format chosen for the pretest and

‘posttest questlons was based on- the cognltlve ablllty

h ,R",.l‘h-i

in produ01ng maln\%hought.; To quote Durkln (1978)

What holds (réievant detalls and maln thought)
'together under *the same umbrella is that -
- g1l owe their existence: to a: reader's ablllty
.o reason from explicitly stated facts and™
" ideas:to somethlng that was not explicitly
stated. = Since a mental. leap is ‘involved,’

llnterpretatlon may require Justlflcatlon. Lo ,;fr;dffgtsﬂx

e That is, children who offer an 1nterpretat10n o
© ‘'should be prepared to “justify 1t.p (pp-- h1- 442)

1-Therefore,,1n pretest and posttest questlon two. students

. were asked to Justlfy the1r maln thought answer w1th an -

pfsupport.d; - . Q_jQ;,.;_' w“{ﬁA

”explanatlonasuch as prov1d1ng ev1dence from the - story for:~‘

"e‘

ffPretest and Posttest Procedure _ff;v

‘"Chlld of the Sllent nght" was used as the pretest

.ﬂfstory. whlle "How Helen Keller Learned" was used as the d
‘_posttest story. “To mlnlmlze memory demands. the story was

“avallable to the students for rereadlng and answerlng the

s

| pretest and posttest questlons glven to the students after DS

- .
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o,

AN

| _Oral Dlrectlons for the Pretest and Posttest

The dlrectlons were:.

.;"Read the story s1lently to yourself. When-you-have'
flnlshed readlng the story, wrlte down your. answers to the

two questlons on the blackboard._,_a :~l, *,, B Lﬁ‘ _

e

"F?}ﬂA If you need to reread any part of the story 1n order

N

' fxto answer a questlon, you may go’ back and reread that part.

Fr'posttest to the two”Questlonst

T oner what thlngs happened in the story that. you th1nk are

'1~f¢ What thlngs happened in’ the story that you thlnk
B inportant? O ST ey

’fz; After hav1ng read the story, What dolyou thlhk the . RO

'*lt- author s maln or. 1mportant thou‘ t was”' Explaan",

;:Development of Categorles for the Pre

'eaand Posttest Student ertten Responses | i"
Dlstlnct categorles were develop v by the wrlter based~
:on the wrltten responses of students on both the pretest and

i'pr both test questlons an

::1deal answer was flrst establlshed and analyzed 1n terms of
Ethe 1nformat10n prov1ded 1n the answer for 1dent1flcat10n..' Ca

Y. o
thhe evaluatlon of each of the wrltten responses to questlon

,1mportant° was conducted in llght of 1nformatlon prov1ded

;whlch related to the i%aracter and plot 1n the.story. For ‘»r,

‘;"{example, 1deal answers whlch were evaluated as Category 1 ',

E'type must meet the crlterla of 1nclud1ng all flve of the

,Zﬁfollow1ng detalls.“ui :

RER

'Maln character(s) and/or maln subJect to account

7for context in narratlve




2. The central conflict (problem)

4.rh Detall(s) relevant to the central confllct (problem)

h.sep‘ Detalls releVant to the solutlon of the confllct o |
(problem) }v : ) = | ',‘ .
The evaluatlon of each of the wrltten responses to.questlon.:'J
";tv After hav1ng read the story, what do you- thlnk the
author’ s main; or 1mportant thought was° (Explaln), was"
4“'=conducted in. llght of 1nformatlon whlch"" 3
Jﬁlk; Generallzed the maln subject ‘in the'storyf’ .;‘
f12,: .Generalized-theﬁcentraltconfllct”in the story . "lf,: >

3. 'Gen'eraliz'e'd the resolution of the °°hfi'i¢t%_in-_the stox?y .
‘}}4;' ‘PrOVlded an explanatlon. 1.e. 1ncluded loglcal

i

'h,;_reasonlng and/or examples from narratlve such as. - .
| irelevant detar&(s) %o support glven answer. | i
e Answers for_guestlon two whlch prov1ded all of the‘abOVellit;l;ﬁ,'
;'descrlbed 1nformatlon were evaluated as the 1deal responseyl“"s'
o were regarded as Category 1 and recelved ‘a score of 5 '
— Subsequent to the establlshment cf the 1nformatlon }795*:e7'1
xpected n an 1deal answer, crlterla to evaluate thqse . |
janswers Wthh dev1ated from the:"best"‘response were then t

,?establlshed;- Answers whlch dld not provide the 1dea1

P S

N \xv



response were analyzed to be elther 1ncomplete or 1naccurate

and subsequently recelved a. score from 4 to 0._ In sh rt,

g categorles%were establlshed to account for responses w1th
“1nformatlon varylng 1n degrees ‘of completeness and accuracy
dQWhlch did not fall'ln the 1deal response category., The

categorles developed for the pretest ‘and posttest wrltten

answers to questlons one. and two w1ll be descrlbed 1n detallrl'

. .' I?.

Scorlng System for the Categor1es .ff

The ass1gnment of a numerlcal value for each category ,

in questlons one and two wasg determlned by credltlng the

“ A
1deal response w1th the’ hlghest score.» The scorlng sysxem

"o‘for each category 1n gmestlons ‘one. and two 1s presented in R

S
;Tables 8 and 9. For questlon one, the hlghest sopre

"<cred1ted to Category i was flve. For questlon two. the

iyihlghest score credlted to Category 1 was four. 'Ithotalih

RV

S then,rg total score of n1ne was p0381ble..f'

*1n Appendlx D, but a summary is offered here in Tables 6 andf

-

e L



e '?_W;,A' Tgble 6

@Summarv of" Categorles for Evaluatlng Students
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ertten“ReSDonses—tQ Qggst;gn*g §

' Category""..' . DeScriptiOn’

1T  Five detalls'

']a) main character(s) and/or ‘_;"f

-0 . mgin subject .
- b) the central: confllct
c). the solution of the
. conflict -
d) detail(s) relevant to .
. the central conflict "~
e) detail(s) relevant to,
' "the solution: of the .
.mconfllct B o

.fi‘yf'z:q R ”Any Zour "of:‘the:
R T : in Category 1 :?5-""‘7-» 4 o
 3 » -73- Any three of the flve detallsl'»f"

: ' 1n Category 1 : o :

'.45.;1__ | Any two’ of the flve.detalls eiLJﬂfl

”‘1n Category&g

i Any on 6 0f" the flve detalls
-;,;J‘ 1n»Category 10

‘\J

CFi ive faulty detallS°

a) unacceptable character(s)
C ‘and/or unacceptable subaect
' b) unacceptable conflict - ‘
'e) unacceptable. solutlon of
“the conflict &

o Ps.o 0w the central conflict" .
’ ' ' e) details not relevant £
':g-v' .the: resolutlon of the

' confllct S

"“ﬁg;fi é;e7’7,7;f Any four of the flve faulty REE

_ ‘ﬂf_ﬁ: detalls in Category 6 -

8. Any three of the five faultyVl |
SR detalls 1n Category 6

Any two of the flve faulty

| d) details not relevant toageff S

"szﬁﬁetalls 1n Category 6 ,ﬁ;v_ﬁ‘;:‘ﬂ~~3:

-"4_',12‘

LR,



-Catégory.‘f:

Description '~

10

: Ahy‘one of the five faulty7
‘_detalls in Category 6 _

11

Any four of the five faulty wf

details in Category~6 and -

- one acceptable detail as.
";‘descrlbed in Category 1

Any three of the flve faulty '

“details in.Category 6 and .
-two acceptable details. as
'descrlbed 1n Category 1

‘Any two of the five faulty )
- detailsin-Category 6 and, .
- three acceptable details as . =
’ descrlbed 1n Category 1 : -

'n_Any one o: the five faulty

.. 'details in Category 6 and
- four acceptable details as
;Qdescrlbed 1n Category 1
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',~.T'able 7 . » .» - ‘A N "lj,:

" Summary of Cafegorf%s f6r“Evaluéting Studenté'-

"wfitfen?ReépbnséSe$ogQueétion;Two;

Categerg‘ o vf _?'ﬂDéscfiption.~‘ T ‘fSCore ~ﬁ'»’L

1 .. a) main sub;ect generallzed | T S

"+ .. .b) central conflict generalized . o ’ ‘
IR .c)'resolutlon of- confllct -

. generalized R - . ‘

"'_d)uacceptable explanatlon N T S

‘*,;fa%isame as. above'a‘ «f; R 3

- .'b). same .as ahove . e o

iﬁf"fzﬁﬁe as abgVe . ’ _ e

SR 'd) unacceptable or @ LT e
BT ';‘omltted explanatlon o : S

3T a)fmaln subject generallzed ST 3
‘ : . b) ‘central conflict spe01f1ed S a
. . ¢) resolution of: confllct o Gy T
ol . specified . L S
d) acceptable explanatlon

b 1_H_f{1[a)jsame as above _g a;':,-7: a2
: . 'b) same as-above . ' R

- c) same as above ' :
.y d) unacceptable or. _
: . omltted explanatlon -
- i

S5 o a) main subaect spe01f1ed R
- " p) central conflict generallzedﬂlm : RETR I
. “¢) resolution of, confllct Lo e o e
:':_'-generallzed O T S
i d)‘accepmable explanatlon s

e a) same as above e e 2
s ¢ D) same~as above. R EURREERERTA
-7 ¢) same as above.
S d)'unacceptable of SR R
B _komltted explanatlon . S A T S
',7',7"‘gj§'a)gma1n subaect spe01f1ed SR S S
- -+ b) central conflict speclfled TR
¢) resolution. of confllct
- ;spe01f1ed
- q) acceptable explanatlon



2N

e o 0

Catégory ~  Description . - ¢+ 'score

8 same as.above . . - . 2

. same as above. - - O
same as-above .. - . T S S
unacceptable or 7 e e
Vomltted explanatlon - Lo :

by T, PR ' : . ;

9. L omltted one . or more of the S 1

' , follow1ng o ' :
. a) main subgect T TR

PR S *  b) central conflict. genera11Zed' S I

® . . 7 andfor’its resolution . . .o T T Tt o

Lo . generalized % g
-¢) central confllct and/br 1ts ' 9«_;- SRR S
‘ -resolutlon speclfled BT bt EAEII

e % gnd included - T

C et S0 e d) acceptable explanatlon [ '

aolep
S Nl Nt at?

10 0 omitted one or’ more of the S 0 o
oo following: - -+ . T R
S~ . = a) same as. above S . -f.' P oy e
' .b) same 'as above = . T v R
“c) same as-abowe. .. L
and ‘included A% " g‘va-”
- a) unacceptablé ‘OF 4 o
- omltted exPlanaf on-

LRI F T ~:_any one or more of the T i 0
R "followihg faultyalnformatlon. T - P I ER
.. _a) maih subject4identified. . Y R

o - was faulty T
« ... Db) central confiict. generallzedf““
. ,/ot® specified ‘Was ‘faulty = -
i _ -_,g.'c) resolution 6T¢confllct . o
S e : genkrallzéd or spe01f1ed ﬁj,“; P T R S
o ‘ o wag faulty g0 . T
*d) accéptab&e egplanatﬁon-g'a- T

ot 12 vl any one.o d morg of:the - s U0t

B follo.yr "I.I'I’f‘b&‘ma‘tlon. ‘4 Lt e b ETR
R SRR S 4 a). ghme’ as above .. .o ocTeosE
- b) same as-above ‘“.gqﬁ.ff",p; ~A-,_P”

O “’g)-'same--as above . - . o B SE o -
’ “d) unacceptable or ‘<qﬁ,; (_ SRR

s iff  - ;' ¢‘;~,.qm1tted expl%patlon

PR




Tgble 8

R LR . (B

Scoryng System fpr Catego‘

- - Y.
.le o b
o N ot )
) " R LT
- M ~ .- N
- R
‘v ) : A v .
o B . b o
RO L . ; At

ey . 4'.'.
R % . tLis =B T ‘
v t . ‘. . . ,,'.
N RN oo O i .
. Vil L [-E . . L ' 'y R e .
. vl P e,
‘ . . \v, L . . . ..

,A,:;;&{fj4f’v°}°.,n;'“{ RN unacceptable o
N ‘rfﬁOQF. answérs ST

\ ' . )

L. 5l P ST . FAN

By | e : R TR
,’?' ‘B\‘ e . . .._, O B I CR

Ve R . I 45 .

» B : s .y -
> * L 3 . 8 o - v’
- ¢ . g - . o

ST T T e e e e 4 unacceptable0 P
, ‘ sy e oo P .1 deceptable, L e
s 12 oo e e 3 unacce‘ptable S
i T T oL j.v r ;2 acceptable _gﬁ,g{;
R Y, e ERR .‘v, 2 unacceptable R T
ceoen N SV 3 acceptable '.xjﬁflb'_;

e et ;'"' 0 '1'unacceptable. . -
F TN e e 4 acceptable\- S
'. , L .: ] . , - . -
7. ’ . ‘ . ’ : -,‘ "
G S T R IR T
(YN . - x . ‘” ! N
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R T . 7
“,‘v.' ..ﬁn . Q‘{i "..‘v » NS . . R N : ... . 4 L _: } , y
" j Treatment Procedure for Maln Study S
u.,,;; . 4 X ] _ v — . . : :
A L A S T P L
L e The' wrlter conducted her rese” Bh durlng the perlod of f z
o tt Apri}‘18 to May 16 1983, 1n four gra&e 8ix classrooms.i Two
< B
— [ graQe-s&x clasgrooms from two dlfferent schools were taught .
iy o ~xw * N | SR
i from whlch students were . selected for the ‘f,é;; R
. :‘ S ?x'-‘.
ﬁ(ggor refereﬁce purposes, these groupS<.~ ‘H[a,f'
Uy My e o
_ ,ift.‘iperlmental groups one. and two.. Two T
“ - Sk - "> q‘a - E . )
‘-t‘:% AR o'%hér grade sa.x c],assrooma. :[‘rom‘thQNtsame %hool were also m R ».-,at}:
S A e S AT
%ﬁ.'i . taught bywmhq%yrlter from whlch students were selected ior @
A' " {e'\r’ . 4““ "

m?su'ux thé coﬁtrol groups. Agé&n, for reference purposesq these;" ptaf.i"

?f? ‘ X ﬁﬁk ‘ L,

2 &éroups were des1gnated ag ontrol groups th%ee andsﬁ%&P_ L

'-‘i'.. 'f 5, ¥ S N : VoLt .‘:?q
- X .@#l four grade 51x classrooms, then,$rec§1ved lnStrthlonq?Z‘ '

P I

. 4 . b R J e - W
e L 3 R ks "? v e

i~;=.-e S o R s SO
AT frgm the wrlter. R "-'-%s L uﬁggtv‘_;gfﬁ.:~:‘v AT

e

The ass;gnmen@ of. the two classrooms as, thevcontrol

upon§bétween the wnlter and the teachers i ;7

concerned prlor to the,research. The“teachers frdh.these% s p

:, tWo‘classrooms agreed to parggc1pate 1n ‘the wrdter_s researcﬁ ,ﬁ Y

RATE only 1f their regula? readlng program;%were contlnued by the’ %t-f;tf?ﬁé

wrlter.“ Hence, the two classrooms where the regular readlng' ‘ -;' |

.; A‘.l‘programs were contlnued, the wrlter ass1gned as controh (/ v”?f7ﬁﬂu

_;‘I Instructlonal Schedule i'j.li;fujfﬁtli?f t;*.if;l' 7Tfl’ﬂ}i.'.kl'f ’{

'{f{;u‘hﬁ’ To ensure that the tlme of‘day that the readlng lesson 3
S was tau/ght ‘would ‘hot affect the results of the study, the o

wr1ter arbltrarlly chose mornlng to teach the control groups ttiﬁirffgi

i and afternoon to teach the experlmental groups for two weeks.:p" H‘.i

For the remalnlng two—weeks, the writer taught the : h“pj;;” ‘Tﬁ

i;ff;; experlmental grcups 1nﬁthe morn;;g and the control groupsbln }




. 3 '
~ yoT
ksl ] -

r:, }‘. 5 _ji -‘_' ‘ Instructlonal Schedule

N

Table 10 D

G

b q,‘T ofid ,for;Experlmental and Control_Groupgﬂ..f

-~
4_-».

' .
' - v e

‘.
* ~
g T
R EE P PRI
' A LN ot ! » .
ey v .

Sl i‘g=;f{mﬁme-* o
o 3(APT11118-29.21982)

© ©.7 _Classroom j- 2

T P
]

S s Mornlng %gwu
P "B:55 =%91 300 e
RS -*9 30 - 10: P10 e

PN T

bW O T e R

Afternoon

ffi=i&;‘-* 1: 15 - 1“55 .
S 2 30 - 3 10 !
[ 2 E g '.i

',_5i;'4f (May 2- 13. 1983) o L

Mornlng ‘
9 40 - 10u15
103 3o - 11 oS

-

.nd,a,r"d; Afternoon-f?
- ,_( L1400 = 135
Coai *1 35 -2 15

. ;‘, : I : . 7

[CEA - S . s
R - - o R n

L, /! ' v, - . ‘l‘_ :
CE co§$rol Gfgﬁp'#3
© . . Coz trél Group #4

: - R
N

s

éﬂﬂf‘

P

‘Experlmental Group #Q

:@ Experlmental Group #Lﬁ

-_N,‘Y

g,‘ﬂ

&
v
o . . -

Experlmenﬁél Group #1

Experlmental Group #2
S N

| Gontrol. _crqu;;.#ul-
? conti:si.l\* Group #3 .4

. P

,‘\

: it Nt
s 2 . AN

'-\

.’t'? *As Control Groups #3 and #+ were 1n | '.;'f
Lo e the sama school, no: time was lost o e
R ;gi 1n mov1ng from one classroom to Z?e next.

roups_ One and Twow i

The framework for the dlrect teachlng of relevant

detalls and maln thought was developed from ideas garnered

‘ Instructlon of Egperlmen'

=;{1978)1

from Durkln (1978), McP1kep§198 and Pearson anh Johnson

From Durkln, teachér behav1ors whlch are related to-5;‘~7»'::

ag e

QL':‘ 4 .
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readlng cbmprehen31oh were 1dent1f1ed and 1mplemented as

W

—%——¥-—part of the_teachlng_framework_for_th1s study?ﬁ From Pearson

v-g and Johnson, spec1f1c dlrect teachlng strategles for teachlng

readlng comprehens1on ‘were also 1ncorporated 1nto the Sy " .

h

1nstruct10nal frameWork.f Flnallyr from McPlke, the "ﬁg "-vaj;fﬂf
ustrategles whlch chlldren in her study foundleffectlve 1n .
2. v

.produclng ma;n thought were 1dentﬂf1ed for theﬁstudents in

PR

R fﬁthls study to help them produce mamn thought of storles T '_"; Q,'

, |
-read.‘ Detalls of the framework along w1th the 1n§tructlons

rtglven te’ElﬁBrlment%} groups one and two are fully descrlbed :“7i?1~
5’1n Cﬁav&ér Iv.a.‘,;; ‘,ﬂ(_‘,, P o ’-;“fi'ﬁti

,§?: - Instructf@ﬁ o%‘Control Group‘Three tu‘ 4 ~,fi; !

iéﬂ?;tffjh Below is é;gendgal descrlptlon%of tc ‘“;Kv N
'v““‘*lnstructlon outllned 1n.§§gelon1ng Comprehens1on 1n Readlng o
fi““by Thomas ‘and Warren (1968 p. 1x) and rmplemented by the :'ﬂj;’iff7o“
¢ : P N S e

wrlter w1tYQ§1scret1on.}‘-.0_u S ,_r-'__‘v ‘\ . ._
) 1.;L.Ass1gned 811ent readlng of selected storym Ly ﬁ:u_i*;*. . :%
5“u}..fz‘ B Ass1gned the answerlng rp wratang of questlons j.}f‘flhu "'7?“_
'_}?t e zkgcated 1n Developlng,Comnrehens1onpﬁn Readlng “"‘*(: |

' Q"followlng story. 7¢y1' ;._;;u_j"*ff. "7§t‘57ri- a*&{ “’i;-’

3;_5_Checked the wrltten answers w1th students.ﬁ?

kD 4. : Dlscussed each answer w1th students.u; ,j:[';n“ o |
"-‘ fDef‘c‘?L’dé& m«m student answer was correct. _Student = 7, -

had t° support hlS answer from the story.,létudénfsih

.;ialso had to show why other answers were nOt aCCEPtable *t}; -
’;;lor less de31rable.i It should be noted that the wrlter ﬂhx;_~'
o N fZ*QVIewed that “the- advocated 1nstructlon 1n Developlng | h”
S {j_ggprghgngrgn_;nbzgagigg was to regard the student- . ;.?,~

y .
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answer as elther correct or'1ncorrect. However,‘the

e

wrlter in 1mpleﬁent1ng the readlng 1nstruc%10n acoeptgg

. -4:he student s answer as acceptable when .a rea@na{me\ ) = & e
. S B L

explanatlon was prov1ded. B A

. j" The wrlter of thls study commenced work w1t§xthe group
: 9

5

“on story 26 (storles were pu;gdbely numbered becagge g'» '*_?.ﬂ‘h:;
ch0051ng a tltLe waSLOne of the skllls taughﬁ} on the flrst o

-4

teachlng dayﬁ;ndﬁ%oncluded w1th stqry %2 on thg fgst teachlng

,,,,,

. _'§h »day. In totai then, seven stdrlés were.ﬁéught to these ;' ";«, D,
\ . -\*\. . "Kf."' (:.4 e
student&§1n Qontrol Group three., Each story reqﬁﬁred»from c 'f% ‘

%
-
-«,_

two to three teachlng daxs for completlon.,‘;;‘ -
S @ R R S EE P R ™
‘ctlon oquontrod Group Fo r h ',~.=g§;;q,‘ _e-ﬁ,jsfy1'pﬁ

v, 4_»(4‘ “ N ’ : . "{' - [
oup four, the readlng text used durlng 'd-_ -

LR ey

o {So'.: R "-«. ; S o o I
Yo ‘the perlod the wrlter was conductlng,her research was S e

. 30 »
,vStartlng P01nts 1n Read gtC, Second Book, publlshed by .

- Gmn, 1975 In ‘total. elgh‘t storles were taugh‘t to ‘the .
.ﬁe'students 1n the order l}sted below'ff7ﬂ;"f_ﬁ$;hf.i%ﬁgi§f dﬁ“3?-§.s5¥%§
e mheBow, pe 9 LT T
2. Fréhky Friday pp. 122 .t Y e

: ', 3‘I‘he Watchers. gp zu 29 r»
e e
_"d5(?:;The Story of Cholmondef& the. Chlmp. PP 176~183 | 1 h. ; ;
rx‘nfo;;,’Hockey Fever in Goganne Falls, pp. 208 235 // “i:"d 7'-:25jj'¢fr
ii;f?ékiispllt igdan. p 9#-105 ‘~. N AR ateks
3 "';8.'__;.The Substltu'te, PDs. 133-1#3 O e

- hﬂ'The sequenclng of each 1esson was conducted follow1ng the-

o

",teacher 8 manual on page x. Once agaln, as, 1n the *ff fuf,{‘”7

’dlnstructlon glven to Control Group three, the wrlter




dlscretlon. A summary of the sequen01ng of the readin j Lo

v o

-

T

A2 S

‘J\

’ ;}; recalladetaiis, drayrng 1nferences. 1nferr1ng feellngs,1

ﬁm';‘ j . '

*fDWTItlng such as poetry and storles. " ra' Jl‘:i’&%.;_
vother than the Blosyhcratlc dlfferences§%etween th wrlteruviﬁ
o .'s A- \)3 '. Ce o X : 4_‘:“ .
andﬂtﬁe teachers from.Qontrol”Groups threeoand fourl the SR

)

. 9 ‘Q’“‘ .- .-
Overall 'bhe regul

D '{& <\
was malntalned for thefcbﬁtrol grﬁﬁps, whlle a3 spe01a1 _

- EM oo o
feadlng program dev1sed by the wrlter was glven to the ﬁfgﬁf'
experl:emgal groups.f The wrlter s dec1s1on to contlnue w1th
the readlng texts already 1n classroom use rather than to f[;f.f

dev1se her own teachlng unlt for the control groups was

A
b&sed on an agreed uponWarrangement made w1th the teachers ‘k“

conCerned.- Because the wrlter 5" researoh was to take up

s

for teachers who are tryfﬁg to meet thelr Obaectlves befbre

four weeks of readlng tlme, the teachers expressed concern
that they'would not have sufflclent tlme remalnlng before'f,t?nh?
school ended in June to adequately cover the 1ntended o f
c-readlng lessons of thelr programs.f As the researcher was '
| conductlng her research from mld-April to May (a hectlc t;me S

‘?3_ 1essons 1s descrlbed below: ' i — ‘ ‘ :
“;ﬁn ';?:?1. Preparlng students for‘story such -as d1scuss1ons on ;;;¥ffﬁ\\7
.h; ?< &background“of story, settlng purpose for readlng and |
;‘ ‘gp .i r;troductlfn of ngy vocabulary- 'fj IR - .h= S
;5 QZQQ Dlscussdng ¢ontentvof story such as hav1ng students
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QJune), gettlng schools at thls partlcular tlme to agree to

.Ehrtlclpate 1n the research was dlfficult. Consequently for

. the control groups the researcher continued with the

7"regular" readlngasﬁstructlon nofmally conducted by the .‘j’a

s

classroom teachers to ensure adequate coverage of the

AP e
”~

readlng materlal before year end.

What distlngulshed the 1nstruction glven ao the

RSy ‘ g
“T,exggﬁ;mental groups and the control groups was’ theiemphasls

%% 3
's"*' .

ﬂof dlrect teachlng of maln thought to the former grdups,: :

.hWhlle maln thought was occas1onally ment}oned durlng:the_ﬂ

g

LR 4., , / >\- R ,:;3 ,‘). . . .
'"freadlng lessons ln the control groups. the wrlter s teachln@g L
' Lt

é “ w:ﬁi' A

R Y

J¢,Analxsi§ ofﬂtné{nstgfﬁf,?T*s:=f¥* : *

: Data for analy51s were obtained from the wrltten o ?i, _ffg ié-
pretest and posttest admlnlstered to. the control and IR TR
experlmentalaégbups. Categorles were developed by the " T

,‘f'* he stuﬁénts wrltten responses 1n ‘thé |
' “"na‘.& ) ’ RN )

\pretestdand posttest. mhe constructlon of thg,pre and post“,fy,rﬂg
tests along w1th the developed categorles are found 1n _ -
detall in. Chapter IWf{ Subsequent to the development of the ,“'; o

"g categorles the wrlter ranked each category in.terms of‘an o o

f a881gned score. Therpretest and posttest data were analysed
‘as. stated 1n Chapter I.” S % "f“j';-;”*;,”' f”{hi.yfi'}“~'n'~*

'{ngf Analy81s of data was computed us1ng two and three way o
analyses of varlance w1th repeated measures. The interaction "gfa

" Ca - - Yok s D) S

o - . K
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«" l Fubllg)échool Dlstrlct. -The selected sample for thls study

o } narratl?e f6und in-basal, neaders and readlng\serles whlch

) sex differgace
T L@ - . : R P
Jon the differpntial increase in achievement: scores feen

_ ‘the experifiental and control groups.

\s

+ hapter Sumnary "

There were 78 31xth graders selected from a populatlon~
K & ‘

of 105 students 1n four grade s1x classes 1h the Edmonton

T

was a531gned to three readlng achlevement groups as '.',.';mw~

determlned by the readlngacomprehens1on achievement score

from the Edmonton Pub115§School ElementarykReadlng Test,,‘

Grade Slx (1980) ThlS test was admlnlstered to the students'
by the schools 1n May of 1983.: From the test three readlng

achlevement groups for the purpose of thlspstudy were formed-p

namely, readlngjgroups A. B, and C.

‘ The treathent applled to the experlmental groups was the‘

dlrect‘teachlng of relevant detalls and main thought u31ng

’

‘\

:3 were prescreened by the wrltér for sultahlllty in terms of

.z -

-y

_,.

wrlter used the readlng text already in classroom use and
contlnued thh the readlng lessons as normally conducted by
the classroom teachers. Spe01f1c lesson plans for the

experlmental groups were des1gned by the wrlter aaaptlng

E"

content.,length and readablllty.. For the control groups, the';.

suggestions from 11terature on teachlng readlng comprehens;onlg 4



. Cl

a one month

. N ‘e | . .
. . '.., Y . L
. R . .
N N ".’
’ P 2

perlod.' In determlnlng the effects of the treatment applled St

glven by the students.\ Categorles were developed by the .;jff?g_r"

"( to the exper1mental groups. a pretest and~posttest—were li??f
o des1gned by the wrlter and admlnlstered to both groups prlor?“

| to the teachlng and on the last teachlng day. Subsequent 95 | '_H

to the teachlng lessons, the pretest and posttest answers f#is;j;

‘ were analyZed in terms of the types of wrléQQn responses vi ‘ jf;

SR " S

writer’ based on the wrltten responses from: the pretest and _'f'

.ﬂ

9 -
posttest. Flnally, a score was ass1gned to each category 1n \

' order to rank each@wrltten respons@ Other than the analys1s «‘f7'

-

.eclflcatreatment affected the students “;x;ﬂ‘
Y e'to pﬂéﬁuce maln thought for narratlve. the S

*Ew

o varla-:es of sex and cognltlve abrﬂlty were also taken 1ﬁto 3 Q.f" o

con31derat10n.J The Canadlan Coén1t1ve Achlevement Test f; ﬁﬁﬁ'

(non verbal score) admlnlstered to the 81xth graders by the M%iw'

. _,, » Y
schools in: January. 1983, was used to determine‘the students
IQ scores.»". 1,<-:,,t10%i treatment of thevdat@ consisted of
.I Y Q' ‘, N ﬂk - -‘
two and three-way analyses of varlance, w1th repeatgﬁe// e
; measures._;f;l htgf*,fTZ sff":,usgpgﬂﬁas o : ;3; 3~i; f
S S - ' FEa DA N
R PR S . : N i ﬁ.‘% :
- 4' : //'/,/j‘\": ‘l‘. <v,' ‘: . &}’ " \ ;.-‘ N .:-
e I ) 'g.-"‘"" LI » rT 3 ¢ ‘-'." L'} o
L, e e i | Y g ;
~ N ;\a7.~“ 4 - e ” > S .. 5 % 22
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- "+ -CHAPTER IV D)

- CONSTRUGTION OF THE RESEARCH INSTRUMENT -

TR

"OverviewfoT_Chaoter o

[P
.

This: chapter has 1dent1f1ed the sources of 1nformatlon =

: related to the deveiopment of the dlreotwteachlng strategles_fi R

E used in, thls study"

the teaching methodologyg&n thls study were gleaned from:

1 Durkln 8 (1978}vq%§egor1es of teacher behav1o; 1n-h5% X
' terms of readuufg@mprehens1on.“l” R '

. 3 ! u T
EIERES 2..
.‘N

}*“3;-f;McP1ke s (1983);rese-ﬁﬁy.ohﬁ*&f””‘1nf;‘@ﬁlp

'dfa) what 1nformatlon students con81der 1mportant .’h>_717

» 9 Y

ffffff‘jlln narrative.

g'in thoughtxln narratlve.:..

4 ¢ ‘r A

-‘b) how students produce
o

‘_ The development of legéons 1ncorporat1ng the sourhes of aef?
] il o

1n&brmatlon derlved from Durkln. Pearson and Johnson. and -
-? McPlke 1nto the dﬁrect teachlng studles has been dlscussed 1n'_??“.e
thls chapter., Flnally, the pllot study ﬁhs been dlscussed‘ B e
o SN - g _ , ST S
T e N ,r', . R . o S . L o .(A . _v

‘fﬁg- ?,‘ (Development of the Dlrect Teachlng Strategles - j_ﬁf;?yf;

> - -
CE S --Q _ @4 op

3 .

l;;;f ,;,a The llteral deflnltlon of the céncept'of dlrect teachxngﬁuh':
R . . g‘J N

A as deflned by}the wrxter 1n Chapter I,,wass" §?y teachlng- o
learnlng method (1nduct1ve method) in whlch the students are :
glven systematlc and sequentlal 1nstruct10n to help them to ’7-
7'>?5r'f%f";f:'i:?sif. :fh! 5



f,1dent1fy,the relevant detalls and to

‘ ‘_?gi%::

»

v

rcduce main thdught,ﬁ h
of a narratlve An- operatronal deflnltlon on how dlrect

teachlng as a "teachlng—learnlng method" used in. thls study

\

N

,state of. teachlng readlng comprehens1on 1n the

. regardmng how Durkln percelved comprehens1on 1nstrdction. e ,p}

L were speclflc operatlons descrlbrhg the behav1ors r%iated to

was establlshed w1ll be dlscussed.- ',j-' . ‘;"' - ff oy

Because Durkln s (19?8) research revealed that the ‘M

'}’** : - ..,_.}/

she studled Was characterlzed as no teachlmg in*z *"t @ff@ér, TN

s

deflnltlon of comprehen31on~1nstruct10n, 1deas were noted‘ ;

B Y

l '. o

Durkln s. deflnltlon of comprehen31on 1nstructlon provrdedﬁa "u;.ff

p01nt of departure for Lnstructlon for themwrlter 1n that

L3 L 2
.

she 1dent1f1ed relézed categorles of teaehlng comprehen 1on.-‘f1§r‘iﬁf
[ - I \ IR

4 A
However, Durh&n s,%ategory whlchcrelated to comprehéns1on f’u-._iwg o

., - w -.,
-~ ‘ N

instructlon was stated An: general rather than spec1f1c terms.,'

Ih otherwwords.’the wrltér foundwlt very dlfflcult.&&
s b,

1mplement Durkln s comprehen31on Jhstructlon based odly"on 1[.1'f345¢,

Yy,

her deflnl;lon.a What the wrlter of this research needed

"dlrect teachlng" ; Subsequent to arr1v1ng at a general % .

framework for expected teacher behaylor relateﬁ to [;w.

. o R B *V‘t“ M; o < g
:comprehen81on 1nstructlon, the wrlterﬂused the operaé??nal’*"‘
SR

. A
deflnltlon On dlrect teachlng advanced by Pearson and

PR

Y e
: e ey

"' e . .1‘:.’.'

the framework used 1n thls experlmental study. nﬁig*ﬁ;j'tj AL N

v oL

«'v.

As the purpose of thls experlmental study was to

5 1nvest1gate whetheﬁfdlrect teachlng would help the students

'»Hﬁ,"’i s u,e.ﬁq;g: R

N . . L PR ‘,,.’.'_m R



to attend to relevant detalls and produce main thought in 0

- narratlge, subsequent tp- the establlshment of the teachlng
framework, research conqernlng how students produce méln -
thought 1n narratlve was studled. The wrlter reasoned that %:fr
an understandlng of how students who sﬁ sfully produce a.'ﬁé§3:~ "b-

RN r,"'lr

main thought would help in prov1d1ng"means for other

"students to, produce main “thought successfully.“;~ "". o ﬂ ;1.;:.f 5

B Re ent research by McPlke (1983) prov1ded an: understandlng ;
Y for th wrlter of not only how students prdduced main - ;d ?t;* _“”'/%
Q.{ ’;‘ thought but also ;hat 1nformatlon they.deemed 1mportanm‘forff”’;pff..g
*]?ff ﬁrodu01%§ maln ;hought 1n narratlve.r These flndlngs hel edffifi:;ﬁ§j
“ w to ‘know what hto ,' :éocus on 1n¢de1re\t§ach1ng lessorgs to §1p : ° _ fb:-

q,r

students attend tq 1mportantp1nformat10n (relevant detalls)

e ;-” d to help produce maln thought 1n'narrat1ve.om

Sl , The follow1ng sectlons w1ll drscussothe background
{J%yﬁﬁ; 1nforma§y¢n whlch shaped the teachlng strategles des1gned ff f;'g5‘
%; ;:v . ":a;, . g5n | ’ . - ~*l‘ v~‘ .
o for tms study. C e *’ S L R

-..f'd Comprehensrgn 1ﬁstruct10n w1th spe01al reference to

» ’ . ‘_a' o "
T Durkln (1978) and to Pearson and Johnson (P978) . e
Informatlon stu nts con31der 1mportant 1n narratlve.:,?’”x%fﬁﬁ]“

RS : ; R R ;

: ¥

ComprehenSIOn., instructlon ' R P PR
.Comprehensionsi’. .review of 1ns¢ructlon e nE s e

2 3 " Comprehension: . appllcatlon S A A LR
i, A COmprehens1on4 ass1gnment SR G R R
ﬂ. _".,'}"' "\ . ¢ : '.‘\ ‘ﬁ"ﬁ L; o ,: - . ‘ “'" : J ‘\' ‘}1
T A ‘. Comen PR - ORI
RO Faed S . <~ LR _ /

. ~ - ~ &, g
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"5, Comprehens1omz' help w1th a881gnment S T

6. Comprehension: preparation for readlng e e
... 7. .Comprehension: -agsessment - . v S A
P ,-"8 Comprehen31on1 vpredlctlon ’(p. 492) | o JPIRNS
,_’}-' v '? ‘,'~
i Durkln 8 deflnltlon (p.v488-h91) of the teacher behav1or 1n |

@

L P L
. <w‘. each of these categorles exh1b1t1ng comprehen51on 1nstructlon : a

w1ll be descrlbed below. }jJ ‘ “ g
S ~, & _ ao ‘ 153 o R - él
S ,Comprehens1on.. 1nstructlon ._:' L .v e ot N

.. - Teacher does/says somethlhg to help chlldren PR
% understand or- work out:thg meaning of moTe. PR
<« ffjthan a 31ngle‘ 1solated word. (p. 488)

Durkln offered the followlng examples as to what the

b” .

3@

teacher mlght say or do asccomprehens1on 1nstructlon w1th

- - . I ! . 3.
. e a -

j;paragraphs (or m%re) She suggested : Tj' fige C °"f'r7.

Mamg L

‘g%%'; L U81ng a., paragraph that descrlbes a person,,lr.v.lg' U B
.= 7 “teacher asks children to read it and, ST SR -<\g:_g% ,

they*do;*to try to'get a mental plcture of h.%‘]f'*‘;“* L

the persor, -Once’ the (desctiption'‘ofrhe) .- I i ©
‘ ~,person is dlscussed, the paragraph 1s read e
R in order to: dec1de,what°detalls were '’ .,‘v_-.
G,omltted. - Usitig additional paragraphs in - .
. .7 a.similar: fashion, teacher enco% ages’ gg &t
.- . children to plcture ‘what- 1s‘desc 1bed - -
"*5¢* L‘“‘ whenever they read. ((p. 489)@ "U;f R P D Aoy
As a second example, Durkln sgggested. __?Q~7Mfs»{i':'yﬂfku'f ERTRES I

o o Askln a questlon that may or may not be.'ti_«gggy‘*;.fiv;a“ 5#;;

T A _answered ‘in a -given paragraph. teacdher | a,f;ut;;.jg,:;-_*”vff_ﬁy

: 'vf’v*direct chlldren to'read It until they - - v A A
(have) the answer.” ‘Children whe think -" "o 0 le ot b
‘! they found it are asked to give the, answer = i e, Treiioe
S angd tg»tell why . they think it.does: answerf,»f“;;;f L e
- the question. s Answers.are, also analyzed 5« L e T80
to see whether they: Can.be‘shortened and ﬂ;' STy s

: stlll be correctﬁ (P 189) _ T

Vi e Dk I T G =

”72{ <Comprehens1bns rev1ew f instructlon R ';;ai"ius;*j;_fj:'f'w

; Teacher goes over earl;er comprehens1on et

. ;~<instructlon.= (p.. 91)-1¢ i \ FE I TP

. Cogptehe981on: appl;cataon;-ﬁi ygrj_. ’_v;at,j;‘ o

R B ¥ . . '_,
Teacher does/says gogethlng 1n=order to - *f”, T
e learn whether prevxous 1nstruct10n enables AR

- D R TS Lo P : AR R ‘ L s
L L ST R v T TR S S

¥

a

,‘



chlldren to understand the meaning of
- connected text not used in that 1nstruct10n.
(p. 488)

Durkin's example of application follows:

{
Subsequent to instruction that shows how
(their own personal) experiences help
readers. to comprehend, the teacher has
children tell which of (the two) events
mentioned in sentences occurred first,
" based on their own experiences (e.g. 1
Anne- hurt her knee when she fell. They
. ate too much candy and got sick.)  (p. 488)

!

L, Comprehension: assignment

Teacher glves written ass1gnment concerned
with comﬁrehen31on., (p. 491)

5. Comprehen51onf -help with assignment

Teacher helps one or more children with AN
comprehension assignment. (p. 491)

6.‘a-Comprehen31on: preparatlon for reading

Teacher does/says.somethlng in order to

prepare children to read a given selection

-- for instance, identifies or has chlldren

identify new words; poses questions;

relates children’s experiences to selections;

dlscusses meanings of words in selectlon. (p. 491) ’ }\

7. Comprehens1on. assessment

Teacher does/says something in order to ‘ /;B// ,

learn whether what was read was comprehended.
Efforts (as suggested by Durkin) could take -
a variety of forms -- for 1nstance. orally
- posed questions; written exercises; request
for picture of unpictured character in a
story. (p. 490)

Durkin dlstlngulshed 1nterrogat10n that is a part of
instruction from 1nterrogat10n that is assessmentkln that R
the former requires children to prove or show why they ‘
thomght an answer was correct; For example, students are
he}ped to realize‘why an‘answer'}s'acceptable by going back
to the content of the story for support of answer. '

.o
N : ,
; ' ./
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8. Comprehension: prediction

Teacher asks for predlctlon based on what
- was read and understood. (p. 491)

For example, students are helped to guess what mlght happen
"in the story based on known 1nformat:on.

Overall, Durkin's categories of teaching behavior,
related to reading:comprehension were focused on how to
help students learn to read for understandlng. Clearly
Durkin's categorles empha51zed the respon31b111t1es expected
'of a readlng teaCher. It is the aspect of having teachers_
"teach" durlng the readlng lesson that prov1des a ‘sharp
contrast to the teachers in Durkin's study who were
'/id@ntified as assessors and assigners. According to Durkin, -
how a teacher might "teach" reading comprehension is by |
saying or'doing something to help children uhderstand what
they read (p. 488). It is the "somethlng" whlch the teacher
‘1s to say or do which the writer found vague in terms of
operatlonallzlng,teachlng\camprehen31on instruction in the
classrooms’for this study. Therefore.a discussion follows"
on the direct teaching of comprehension as propbunded by |
Pearson and Johnson (1978) | ' o

Desplte the controver51al 1ssue cf whether readlng
comprehens1on ;s teachable or not, Pearson and Johnson
(1978) "... contend that comprehensi n'can'be,taukht |
‘directly cel (pe W) Teaching:Reading-Comprehension; a
‘book published by Holt, Rinehart and Winston (1978),
reinforces the authors' conviction that reading comprehension'

is teachable. 'Nb doubt the. authors’ teaching experience in
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reading provides support for ¢he1r conv1ct10n that reading

comprehens1on is teachable. Moreover, it is Pearson.and

Tnhnson S, bellef that reading cOmprehens1on, PR while a
complex and 1ntegrated prdcess, lends itself to analys1s"

(p. 230). .In short, it 1s\1n the analyzing of the process
. . N I \ + .. -~ A:a; . M
of reading comprehension that Pearson and Johnson believe

is helpful to understanding the process of teaching reading.
P nd Hing :

Pearson and Johnson offered the }ollowing suggestions

as to how readlng comprehenédon can be taught dlrectly.

Explanatory notes by the wrlter of this study have been-
" R . )
added.. . R U |

1. "Model comprehension process for students."
* For example, the teacher night
a) recall/compare (you know .what that ré inds mé ofd)
' b) predict/justify (I. thlnk that such and such w1ll
happen because ...) .E \ o . R ~
2. "Prov1de (graphlc) cues to help students understand |

-what they are readlng." \

~For- example, the teacher mlght draw the students

\

'attentlon to the empha31s of a word in a sentence by
asklng,."Why do you. think the word has quotatlon '
marks surrounding it?" ‘ | | N

3. "Guide discussions to help‘stud%nts (be ‘more aware of)

what they know."

~

_For example, the teacher might rehind students of

problems and solutions . they have elther experlenced“

\

‘or have read about. ‘ : A

L4, "Ask pointed, penetrating, or directional questions-

\
\

\
) N
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N\

(to advance students’ ‘omprehension abilities).
5. "offer feedback (both 1nformational and reinforcing)
at the appropriate time (to 1nform student whether or

not. he is comprehending what he has read)

6. "Generate useful 1ndependent practice act1v1t1es (that

would .provide opportunities for student to tran\;er
reading skill learned to another'situation)." .

‘(Pearson and Johnson, 19?8 p. &)

Pearson and Johnson s dlrect teaching practices were

~ regarded by the writer as the possible "something" whlch

Durkin referred to as what a teacher might say or do to hel

students understand the printed text. Moreover, it seemed

to the writer that Pearson and Johnson'sEconcept of direct

_teachlng d1d not contradict Durkin s view of reading

: comprehen31on 1nstruction., The commonalities between the

vieWS'qf,reading comprehension instruction of.Pearson and

reading teacher was to "teach”, and two,. the“objective was

-

Johnson and Durkin's were: one, the responsibility of the

——

-to help students comprehend~what they read. Hence,ithe

' writer regarded Pearson and Johnson's direct teachlng

practice as a complement to Durkln s definition of
comprehens1on 1nstruction. P

Overall, the general framework underlying the lesson
plans for this study was developed based on Durkin s eight

ategories of teacher behav1or related to. reading

-comprehens1on. In addition, Pearson -and Johnson g dlrect

-

teaching strategiesAwere incorporatedvas_part‘of the

instructional practice for this study.- Havihg developed

FRN
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'"Relevant details are the facts and 1deas that develop.

this general‘ framework for the lesson plans, the writer then

turned to a.study of what information §tudents consider ’7-{; ‘

-1mportant in narratlve.r

Information Studegts Consider. Inportent in Narrative -
McPlke s (1983) research reported chlldren (1n her

stu(y) attended to 1nformat10n in narratlve whlch related .

. to character and plot. The reasons glven by the chlldren

B

for regardlng 1nformat10n in narratlve as 1mportant were

1) it provided a base for inferring chara&ter
",2) it established the central. conflict or led-
to the solution of the ¢conflic¢t
3) it created suspense and foreshadow1ng
L) it stated a main action
(McPlke, 1983,‘p. 217)

a"mﬁ

;& f*Impllcatlons Jor the teaching of relevant detalls in

Y

_:the study reported here were drawn from McPlke s flndlngs

L

on what 1nformatlon students con51dered 1mportant 1n

narrative. The focus of the dlrect teachlng in narratlve

. by the wrlter was”on draw1ng the students attentlon‘to

-information related to the character and plot of_the

narratlve., ‘That is, the writer directed the students'

"attentlon through questlonlng and dlscu531on to 1nformat10n

{'related to the central confllct and resolutlon of. that

conflict. - Such 1nformat10n was - con31dered as relevant

: detalls by the*%rlter.v To relterate the wrlter s deflnltlon i

. of relevant detalls as stated earlier in Chapter I:

descrlbe, explaln_and lrmltﬂthe main thought of a passage“}

Hence, information related to the character and plot of the

+ ) . . S .
. . . T
N [ o _ . ‘ S ’
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.,narratlve was con51dered ag releVant details because they
are 1ndeed the "facts and ideas that develop, describe,
explaln and limit the main thought of a passage"

HaV1ng made this de01s10n the reseArcher turned to a
con31derat10n of how students produced maln thought in

harrativé (McPlke, 1983) *.v | é; o L )

-

How Qtudents.Produce Main Thought'in”Narrativé -

McPike's (1983) study revealed that the most effectlve/
_;strategles used by the students for produ01ng main thought
in narrative were:
1. Imaging
| ,For-example, mentaily imagine'thevexperiencep
or actually taking part in the story. '
2. Establlshlng ‘major character with the major event ;”?

For example, telllng_who the story‘was about% 'pb -
3. Cuelng on plot ‘ . o :, o | o | \\ v .v : ' .
“For~ example, establlshlng ‘the main character,'deflnlng |
the 1nternal confllct of the character and the\' . | -
resolutlon.of confllct. . ' L Lzrf K%‘ éﬁf

,;('5

Impllcatlons for this study for an operatlonal deflnltlon

\:

. B i.d,
of main thought in narratlve were derlved from McPlk%,s ]

findings on how students produce main thought 1n narratlve.' ﬂ:‘
- If the students in McPlke s study used the above strategles;

~to produce a main thought in narratlve whlch was 1ndeat1ve
of a central 1n31ght or general 1dea about llfe, 1t seemed

a

reasonable and es1rable to use them 1n dlrectslnstructlon
.- . . L . . VI ". o
' of students in this study. : A “@
) A | ' |
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P ﬁw: e : ) . , .
Because it appeared that the students searched for a “

central insight or general idea about life which accounted - ‘-

- for the character,'his problen and resolution generalized in
‘the narrative’as a main thought, the writertdefined'main
thought in- terms of how the students operated to produce .
main thought in narrat1ve. Thus, an operatlonal deflnstlon.'
of ;ain'thought.for narratiye, 1nxth;s study. was defined by
the writer as "a 'central insight' or fgeneral'idea' about ¢
.ldfe‘which.accounted for a) main subject inhnarrative
generalized b) main character's confiict (problem)
'generallzed, and c¢) the resolutlon of character s conflict
'(problem) generallzed" (Chapter I). |
A The three strategles mentloned "inaging, establishing
, maJor character w1th the maJor event and cuelng on plot were.
also 1ncorporated .as part of the dlrect teachlng instruction. -
In other words, because these strategies appeared eﬂfectlve

in helang students to produce main thought in narratlve,

'~L;the writer reasoned that helplng students reallze and use'

‘these strategles may also prove effectljgﬂte produce main
-~ .

_thought in narrative. ' . o . |

The reason for deflnlng main thought in operatlonal
terms was to help the students better understand the,
'underlylng structure of maln thought 1n narratlve and

'the structure thelrzselectlon of 1nformat10n through

~—
~

' employlng certain strategles to help them produce main
thought. Moré 1mportantly,'an operatlonal definition of
N

" main thought would help the students to arrive at a main

thought through systematic means rather than by serendlplty.'



-

. L4
) !

In short, teacher behayvior such as showing the students the
underlylng structure of main thought as well as show1ng them

how to structure the selection of 1nformat10n constltuted

I

what the writer viewed as a teaching-learning method or a
"direct teachlng" method.

In Flgure 2 an 1llustratlon of the direct teachlng
frameWOrk of. thls study is presented. ' Under the umbrella
of teacher behavior related specifically to readlng
comprehension as defined by Durkin (1978) are Pearson and
Johnson s (19?8) direct teaching strategies as well as the
strategles children use for producing maln thought (McPlke.
1983). The ideas gathered from Pearson and Johnson and ‘
McPike are related to the "how" to instruct children and
therefore act as a cod%lement to Durkin's' deflnltlon of
A”comprehen51on 1nstructlon. With reference to Flgure 2 it
‘'should be noted that Durkln s predicting category is one .

teacber behavior Pearson and Johnson regard as modelllng

comprehension process.

Development of Lessons Using Direct Teaching Strategies

To proVide an illustratixe sample of how the direct
teaching strategies Were impleﬁented in the classroom during
the main study the‘teaching that occurred on the first_day
will'bg presented in this section describing how Ester Wier's
"Boss Finds a Boy" was taught. InAtotal, three teaching days
were used for the completion of the story, a common‘timé.'
schedule for most stories used in the maln study. It should

'Abe noted that only a summary of the teachlng method is
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presented in Table 11,
teaching lesson for -"Boss Finde a qu" lS

detail in Appendix C.’

How the wrlter é\Bductedﬁéach.

,,,,,

N
for "BdSsTFiﬁas a B%M“

Lesson

% . Teacher Behavior

Student Behavior

Day 1

Preparlng for reading one
section of story:

- guldlng discussions
- asking questions
(asse581ng)
prov1d1ng feedback
providing cues .

Instructing

asklng questions
(assessing) -
prov1d1ng feedback
providing cues
guiding discussions

Preparing for reading

next section:-

- modelling; predicting

- asking questions
(assessing)

- providing feedback

Instructing

- providing cues

- modelling

- guiding discussions

- asking questions
(assessing)

- providing feedback

- generating practice
activities

- helping with ass1gnment .

- Reviewing of Instruction

Student reading
portion allotted
silently

Imaging details
Cueing on plot

' Cueing on plot

Student reading
portion allotted
silently '
Imaging details

.Establishing major

character with
major event

Imaging details
Cueing on plot
Establishing major
character with
major event -
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Lesson ) Teacher Behavior Student Behavior
f/' : .
Day 2 Rev1ew1ng of the previous Cueing on plot
day's discussion on- story by: ,Establishing major
- asking questions , character with
(assessing) . ‘major event
- providing.feedback
S
Preparing for readlng Student reading
next section: portion allotted
- asking questions silently
(assessing) Imaging details .
- providing feedback i Cueing on plot f
- guiding discussions :
- modelling
Instructing Imaging details
- guiding discussion Cueing on plot
- modelling ’ Establishing major
- asking questions chhracter with
(assessing) major event
- providing feedback
- generating practice
activity ‘
- helping with assignment
Reviewing of story discussion -
‘ :
Day 3 Reviewing of the prev1ous Student reading .

day's discussion on story by:

- asking questions
(assessing)

- providing feedback

Instructing

asking questions
(assessing)

- providing feedback
- providing cues

- guiding discussions
- predicting

- modelling

- generating practice
- activity

- helping with assignment

Summarize story read by reviewing
day 1 and day 2 story discussions
and helping students to realize

how identification of plot
(relevant details) helps to-produce
main thought of story read.

portion allotted -
silently

- Imaging details

Cueing on plot

- Establishing major

character with
major event

Cueing on plot
Imaging
Establishing major
character with
major event
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Pilot Study

A pilet study was. conducted in -June, 1982, involving .
two giaii six classrooms from the Edmonton Public Schbol'
nSystem. Fifty-two sixfh graders pafticipated'in this pilot
study. The writer taught the two grade six classes dally for
sixty mlnutes during thelr regula& readlng perlod from June
7 to 11 for five(school days. Prior to the study the- teachers
had identified to the writer the students whe; they regarded
as "hign", “average" and "low" achievers in reading. This
ciassificafion was based on the teachers' observafions of
‘daily perfprmanee as well as on consideration of their
recorded'fest,fesulfs. . “' ' o Ny
‘Purpose '

The purposes of this pilot Study &ere as follows:.

1. To select from among the six storles those which the
students identified as most 1nterest1ng and sultable
. as to readlng level for grade six average achievers in
readlng. o A |
2. .To'developvsensitivity tg suitability of strategi®s for
direct teachlng of relevant detalls ‘and ma1n thought'ln
arratlve to grade six students.

?. To determlne the fea51b111t¥ of u51ng the pretest and

| »posttest questions: _

.a) What is the story abeut? ) o , -

: . . ) .(relevant details)
///i What happened in the story? )
/" ¢) What is the main thought that the )~

S : . ) (main thdhght)'
' author is saying in the story? )
. Y .



R T
» s ) A R
4. To.develop criteriavfor.marking students'nresponses“ e
" to the quesiions above in number 3.\ RN ’:: w ., o
5. To famlllarlze the writer with any other. problemsv > ) |
| whlch mlght arise in the maln study.»" ’ o t "é
' Mater1gls } T %.’>ﬁ ﬁ f'ai: - ;?“4%
?The'stories used for instructional‘ﬁurooses inegﬁég”" .
pllot study were: | - id-“'_-l ) . g
"1. Friebele, Mary Loulsg (Aesop s Fables) ' "The Lark and
| Her Young Ones". In Leavell Ullln W.; Wldening }%iﬁa;gpw
Horizons. Neu York: Amerlcan Book Company, 1956,» :_%;:1,“: H
PP - 182—18#.’ R D .Q;}~‘ %'u,j ' “fﬁ :'eg\ﬁ.~‘;¢%£ -
2. Kowalskl, Christine..l"Nall Soup". In’ Jacobs, Leland .‘i B

B., Johnson. Eleanor M., and Turner. Jo Jasper.gz-ﬂﬁ' 5

4

Adventure Lands. Columbus, Ohlo ‘ Cnarles E._Merrlll i

.y

~Books\ Inc., 1966, pp--66-69 ;{5:13. } L‘

3. Wier, Ester. '"Boss Finds a4Boy".. In Stygley, Sara

Krentzman and. Early, Margaret. Flrst Splendor.. New ‘L”g_f‘af‘

York: Harcourt, Brace and World, Inc., 1968,,pp.A85— L
The stories dlstrlbuted to the students for the;r responses ;fi;“j
in terms of sultable readlng level ﬁor average achlevers 1n ‘ '

" reading and lnterest were: . f - q{” tfarﬁmt
‘1. Andersen, Hans Christian.) “The ngbtmgale". In iv‘it%i-.,;., o

. Paul A.,»énd Freeland; Alma Moore. 2§Q§§!£2_§Ql_-uw, .é's;

' Boston: D. C. Heath and Company. 1964, ep. %33-242.'g("&?:5;1,;;
2. 5 Dyer, W. A. "Gulllver the Great" j In §£l£Qa:2§é£§o ;:ff.??}n
. Boston: Houghton leflln, 1957, pp. 277 -286, f; -v: .l,{.ﬂ:p
3. Kjeléaard Jim. "Dangerous Journey® . ‘in Sebesta, Sam o iﬂﬁﬁﬂ;;

, ~ Leaton, Iverson, Wllllam Jos and DeLancey. Floy Winks.¢ LT




o

—

~ were helped to reallze how attendlng to relevant detalls in

Mountain Peaks. New York: The.L; W. Singer Company,
Inc., 1968, p»~'206-223. “ N

Students— were~asked—to answer— the—follow1ng questions after

completlon of stories:

1. Did you llke the. story°

Explain why you llked or dlSllked the story.
2. Did you find the story easy or d;fflcult to read?

Explain. .
Each story was checked using the Dale-Chall Readability

Formula to determlne the approx1mate grade level of
dlfflcultya The stories were rated at the L4-8 grade level
of diffiéulty and were, therefore. assumed to be within

h S

appropriate  reading range for average sixth_grade\achievers

- in reading who were_at the year end of the reading program.

Procedures

Five lesson plans were developed for the. three stories.
"Boss Finds a Boy" was d1v1ded into. three teachlng days due
'to 1ts length. - "ThecLark and Her YoungAOnes" was read on
the fourth day and "Nall Soup" was read on the fifth day by
the students. Each teachlng day was llnked together by :

4/_\‘

rev1ew1ng d1scu531ons from the prev1ous day and students

the story helps to produce main thought of the story read.
The sources from whlch 1nformatlon and ideas were

gathered and 1ntegrated 1n formulation of the dlrect

.~iEach1ng strategles were from Durkln (1978), Pearson and

qohnson (1978) and McPike (1983). Overall, the procedure

' /was to help ‘gtudents. through d1rect teachlng how to 1dent1fy
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relevant details and produce main thought in narrative.

A

Pretest and Posttest

;"Rdss_Einds_a_Boy" was_given_as the pretest on the first

day and "Nail Soup" was given as the posttest on the fifth
day. Because the “two stories used in the pretest and
posttest were not comparahle:in nature the results could
not be conrared. However, the stories were useful in -
determining their suitabilitj in‘terms of interest and
lreading diffdculty for average grade six achdevers in .
reading. |

Oral Directions for Pretest and Posttest

"Read the story silently and write down your
: L . .
answers to, the following questions: .
1. What is the story about? : L .
o W ‘ ). (relevant details)
2. What. happened in the story? ) :

3. What 1s the main thought that the .
"author is saylng in the story° (main thought)"

Results.

Since,twefdif Jistories were used the pretest'and
posttest results cannot be direCtly:comparable as they WOuld"
be in the main study where two cqmparable stories_;ere used’
“after an 1nterva1 of one month. Moreover;'the results‘from
'"Nall Soup" were questlonable because the story was |
famlllar to the students. Both grade six classes~1ndi0ated O
that they had elther read a similar story titled ‘"Stone -
Soup" or had seen a dramatlzatlon of the: story.

An analy81s of the wrltten responses revealed that the

students generally provided the same answer to the questlons:
. . . S ‘ .



What is the story about? and What happened in the story?

.~ For example, in answering question one, a student wrote,

"A boy—who—was-alone~in-the_world_and_was_ﬂoundAby_a_woman
.named Boss". For question two, he wrote, "A boy was alone
in the world and‘Boss"found him alone in the fields". The
.writer expected students‘to providevinformation'related to
the character -and plot of the story for questlon one which
they did. However, for questlon two, the writer expected
students to prOV1de 1nformat10n,related to‘the conflict
(problem) and resolutlon of the'conflict (problem)fln the i
story.: Instead, students tended to prov1de information of

elther "everythlng" that occurred in the story or only one

isolated 1n01dent regardless of its relevance to the story“

o as a wh le. The writer concluded that the two questlons

‘seemed to be redundant or confus1ng for the students.v Hence'
the writer developed new questlons to take 1nto account the
expected 1nformatlon. |

Because the writer was left to 1nfer from the responses;
to the maln thought_questlon whether students_had utilized
most relevant or least relevant details to arrive at a main
thought an explanatlon from the students was requlred. The '
rev1sed questlon asked: "After ‘having read the story, what
do you thlnk the author s main or 1mportant thought was?
Explaln."’ Both revised questlons empha81zed the ;mportance
~ on regarding how the students.think.‘ Adding the;phrase'l.
"What do you thlnk“’w1th reference tﬁ*the student’'s oplnlon L

= s .-

may well lessen the 11ke11hood of*students to guess what

answer was expected.from the-teacher. ,Moreover, s1nce anh‘

a
>

LY

S
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opinion was asked, students might respond more freely and

study The three graduate students concurred w1th the
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feel less inhibited in providing an answer than provid'ng

answers _to questlons which have either a rlght or wrong”

response. The reV1sed test questions were glven to three\
graduate students in readlng to assess whether the test

questlons were phrased approprlately for the purpose: of thi

wrlter s oplnlon that the test questions were phrased
approprlately for the purpose of thls study. |
_ Based on a survey of responses from the two grade six
classes the foyiow1ng storles generated the most_lnterest
and were therefore.ut;llzed,ln the maln-study. ' ”
‘r. "Bosgs Finds'axBoyT |
| 2; "Dangerous J urney"i

3. "Gulliver the Great"

Chapter Suminary '

" Phis chapter has'identified the sources'offinforgation‘

LD

‘used in the study for the des1gn1ng of the research 4

1nstrument. It has’ dlscussed teacher behav1ors related.'g

'to comprehens1on 1nstructlon as deflned by Durkin - (1978),3_:‘

the dlrect “teaching strategles of Pearson and Johnson (1978),

McPlke s (1983) flndungs on how chlldren produce mamg{thought

'1n narratlve, what 1nformat10n they cons1dered 1mportant

~.
and their relevance 1n des1gn1ng the dlrect teachlng o

‘strategles used by the wrlteﬁ\ An 1llustrat1ve sample of
one lesson plan conducted over three days for "Boss Flnds =

" Boy" was presented to demonstrate how the dlrect teachlng

\



strategies were actually implemerited in the classrooms.

Lastly, the pilot stu¢y~présehted.an overview of'how the

|
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adminiStfative techniques and the pretest and posttest

instrument were refined for the study.



CHAPTER V

S

the

jFINDINGS‘ﬁND‘DlSCUSSION

The purpose of thls study was 1o 1nvest1gate whether.
direct teachlng of reletant detalls and " maln thought in |

narrative to grade six students would enable them to more

:effectively'produce main thought. In order to achieve the
_purposes set for th1s study, hypotheses were formulated and

'tested on the bas1s of 1) ‘{.10 level of acceptable

s1gn1flcance (Kohout 1974' p. 253). The wrlter s dec1S1on
to. reJect the null hypothes1s at the .10 level was based on

the small Sample size of data._ For example, 1n some

1nstances, some readlng achlevement groups contalned only

elght students, too few students for a more. rlgorous level

L-

of 81gn1flcance.'

- To. test whether the dlrect teachlng made a dlfference,‘

the posttest scores in the experlmental readlng achlevement

rgroup.where the d1rect teachlng was applled were compared to

osttest scores fram the comparable control groups where o

1rect teachlng was: not applled. In other words, the

writer was 1nterested 1n 1nvest1gat1ng whether there _would -
dlfferentlal 1ncrease of achleyement scores 1n the : h\ _,w’f
erlmental group. Hence, the control group prov1ded a"‘

Aellne agalnst whlch the other, the experlmental group,.

¢ uld be compared.v;

Two way and three—way analyses w1th repeated measures of

_ varlance were used to test whether there was ‘a 81gn1f1cant i

97
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1ncrease 1n the posttest achievementascores between the

experlmental groups and the control groups. The analy51s of

. variance enabled the wrlter to cqmpare S1multaneously the -
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e d

1. direct: teachlng of relevant detalls and maln thought

*pretest and posttest achlevement scores between the -

experlmental and the control éroups.' (Garlington and

‘Shlmota, 1964 Huck et al., 1974) In’essence, the two4Way
analys1s of variance was used to compare simultaneously the ;.

hperformances of the experlmental and the. control groups

pretest and posttest achlevement scores on whether or not an
1nteract10n ex1sted (p ‘5.10) between two or more of the
varlables descrlbed below | |

in narratlve, : : - SEE

- 2. readlng achlevement as stratified'by‘the Edmonton

‘hPublic'School Elementary Reading Test;

[B.ht}cognitive ability-as’determined»on the non verbal
L. . éex (male or female)

In Table 12, a summary of the students aVerage scores idf

- on the oretest and posttest is presented for reference by

readlng af’levement groups : Each student s scores qg the
pretest anc posttest are reported 1n full in Appendlx G.

At thic p01nt the wrlter deemed it approprlate to

(briefly_report what Nas_observed durlng_her teachlng in the
”-eXperimental'classrooms-for this.study in light of?the |

hsummary:scores presented'in Tabie 1z, Wlth reference to the'
s.relevant detalls questlon (Q1), an 1ncrease from 2 45 to .

0\3,45_0ut of a.poss1ble_score of five was’ reported for;thep,

-



Table 12

_Summary of the Experimental and Control Goups'

Average Scores on Qi and Q2 of the

99

Pretest and Posttest by Reading Achievement

. .

Reading ' o ’of ' Average Scores’ AQerage Scores
Achievement Sguéents on Pretest for on Posttest for
Groups o o *Ql. wwQ2 Ql QR
Experimental A ~ 11 2.45 2,45 345 2009
_Experimental B 19 2,21 1.78 2,89 . 1.94
Experimental C- = 15 . -1.66  1.46 ~ 2:.33  -1.13
N=lks - 241  1.90 2.89 .1.72
Control A 8  -2.37  0.62. 2.37 1.00
' Control B 15 '1.93  1.46 2,13  0.93-
Control C 10 2,00  1.40  2.10  1.20}
. - e : ' I\
N=33 -  2:10  1.16 2,20 - 1.0k

A\

. Total N =78 .

_ *For Q1 tdtal'pOSSiﬁie score of 5

**For Q2 total possible score of 4

vhighlpéading.achieiéfs; _This;inbfééée iﬂ achievémént séofeé ‘
 seemed to reflect tbé changéﬁﬁrom‘the étﬁdentsﬂ earlier and
 v1atér fesponses as timé‘progreSSed-with'the_teaching of
*. re1evant details idéntifiéptipn;lBInitially,étudehts.
 ‘respondedftc.théjrelevantVdetails Question by'recailing one
iéolafed incidént &%;rgcaiiing;ali the detéi1s-fegéfd1eés.of._

- their significancé‘to.the sforyu GradUal}y the studentskwefe,

L 2N



noted to respond with details which provided information on

the character, the character's problem and how the

A.character resolved -his problem. Such answers reflected the

100

‘achievers’ oup, which demonstrated a significant increase .
. p 5

students learning from the teaching of relevant details

character, his problem and its resolution.

. identification which focused the students' attention to the

purposes, the writer has seleeted from the high reading

in achievement scores, two student samples to contrast the

before and after instruction answer.

Pretest answers to the relevant details question:

("Chlld of the Sllent nght“)'

Sl:

("How Helen Keller Learned")

Si:

S2:

S2:

‘_"I thlnk that the' ‘fact that Laura learned how to _use

Aletters and her hands to spell and wrlte is 1mportant

and also that Dr. Howe and hls sister did not give up."

"Laura was able tdlldentlfy obJects w1th her hands. She

7
learned how words were spelled and the manual alphabet.

- Then she realized that this was the way- of 1dent1fy1ng
_‘opjects.“ | '

.‘PosttesélansWérs of the .same subjects:

. "Some 1mportant happenlngs in the story are, the glrl S

zlllness. ‘how she ‘learned thlngs from her teacher, like

brallle and how she’ learned to speak "

"Some of the main: thlngs in the story are that Helen»

,Keller was bllnd and deaf and - she could not speak. At
" first she made motlons to express how she felt. A

‘teacher came to help her. Her name was MlSS Sulllvan.'

For illustrative
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She taught her to talk with her hand. Then she taught
her to spell in Brallle whlch is raised letters. Then

a lady whose name was Miss Fuller taught Helen to speak.

Her first words were 'It is warm'."

"An improvement between S1 and S2 answers from the
pretest to the posttest on the relevant details questions
' can be noted. Both students improved on their posttest |
answer by providing not only 1solated details as was the
‘case in the pretest answer but by relating the detalls to
the character, the character s problem and how the character
resolved her confligt. In other words, the subgects were
selecting relevant detalls not Just\iftalls. The - fact that
‘the high reading,achievers increased in»scores from 50 |
<percent to 75 percent seemed to indicate that those‘&horwere
achieving at the 75 percent could have‘a better chance of
successfully produ01gg a maln thought 1n narratlve.

With reference to the main thought questlon (Q2), an
increase from 1.78 to 1.94 out of a poss1ble,score of four
twasfreported for"the average‘reading achieVers., While this
‘increase in achlevement scores was reported to be
statlstlcally s1gn1flcant the flndlngs indicated that the
‘direct teaching of maln thought was‘not the marn effect in
'causing the differential increase in scores between the
experlmental and control groups. ’(Refer to the findings on
: null hypothe81s 7b.) . g | |
" Con31der1ng the increase of scores .on the main thought

..questlon (from 1. 78 to 1, 94) was. less than 50 percent since

‘a score of four was poss1ble, less than half of the average

i SaR



achievers were not successful in producing a main thought.
This relatively small increase in achievement scores on the
v

main thought question indicated that students were generally

102

not successful in producing a main thought.
Observations made by the writer during her teaching of
main thought in the classrooms concurred with'the»finding

here. gThe students had difficulty expressing in words.a

_main thought for the storles read. Their explanatlons for a-

main thought answer were vague or not related to the story.
Some students tended to focus on one isolated 1nc1dent‘1n
the story while others confused the content of the,story as
a main thought. Overall the problemvfor the students was

~ that they were .unable to generalize from the specific
details in the story to produce a main thought. * However, as
time progressed with the teaching of main thought generally
'students werelable to successfully.produce a main thought
but only when the writer probed the students further “to
relate what was learned (relevant details) and how to use
that 1nformat10n to produce a main thought . The wrlter
found modelllng, a direct teachlng strategy advocated by .
. Pearson and Johnson (1978), most helpful for the students."

That ls, “the wrlter gave an example of how she formulated a.

main thought for a story. thus leadlng the students through

the thlnklng process involved in how a main thought may be
. produced. | -
For illustrative purposes, the'writer'has selected

from the high reading achieversf group, two'student samples

to contrast the before and.after instruction answer.

b



Pretest answers to the main thought question:

("Child of the Silent Night") /
\

S1: "To learn what you can 1t w1ll benefit in the futu

If you learn new languages and dlfferent types,of

B wrltlng it will help you in yqur/}ff@?"

S2: "Even though  she wes deaf and blin éhe_pdﬁid_stil¢
understand and learh. The author may be tfying to
stress\the thought that hahdicapped people can leaf/ }o
do thivigs as well as able people if they have the 7, N\t

L] . LY /

help." : . ' g \ ‘
Posttest answers by fhe same subjects; ; | \\\‘
("How Helen Keller Learnedd) | 15“/
S1: ﬁThe‘main thought is that you'can learn anytﬁing yo
_Qantdif}youdWant to bad eneugh; Helen was’blihd an, -
deaf and she learned braille becadse she wanted to
badly. . | ‘ |
S2: ' I think the author wanted us to realize hervowni A\Q\J

difficulties and also her bravery and w1111ngness ﬂ/ \
helped her cope with an illness that left her
| handicapped ‘She was considered useless, and she
proved that she could learn. So I think the maln
thought is of her dlfflcultles to be closer to norm/ \QQ
and 1live a good llfe | D
Both students improved in the qualityfof answer giv%\
on the posttest. It should be noted that the writer

considered the flrst student's answer unacceptable as th | \
\\g -

new languages“. The responses glven in the posttest sed \

empha81s in "Chlld of the Sllent nght" was not on "lear

to. reflect the-students' thinking whlch related relevant

/ T i

. I \\
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g

details to produce a main thought. This thinking process
seemed to be absent in the first student's response. Both

students provided aeceptable explanations with speeific

detﬁils;ffdm—the_stbry‘to—substantiate—their—main—tpoughtA
snswer. : . : a o
Having presented the writer's general impressions of

how the experimental groups responded during the direct
teachlng, the testlngs and flndlngs from the null hypotheses
will be d1scussed. It is hoped that thls information glven
on how the students performed during the classroom 51tuatlon
would shed some llght on thelr test performance findings..

T o relterate. the pretest and posttest questions were:
1. What things happened in the story that you thlnk

 are important? (relevant details) |
2.  After having read the story, what do you think the
author's main or important thought was’> Explain.

To fa0111tate prec1se reference to the ré&dlng achlevement
groups (A B, and C) and to the two questlons on the pretest
.and_posttest._Table 1 from Chapter‘I has been repeated here. |

.

Table‘l

- Reference Numbers bf>Reading~Achievement'Groupiggg

'Reading ‘Pretest fors, - . ' . Posttest for:
Achieve- = ' Experimental Control Experimental Control S
“ment Group ‘-i_*Ql_ Q2 Ql . Q2 Ql Q2 Q1 . Q2

A 1 4 7 10 .13 16 19 22
B 2 5 8 11 1k 17 20 23
6 9 12 15 18 .21 . 24

C 3

*Q = Question o T
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The following null hypotheses were tested:

Null Hypothesés la and 1b | .
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~la Thereﬁis—no—significant—difference—ingQ;—Lrelevant
detalls) achlevement scores from the pretest to the

posttest between the Experlmental groups (A B, and C)

and the Control groups (A, B, and C).

1b  There 1s no s1gn1flcant difference 1n QL (maln thought)
achievement scores from the pretest to thelposttgst

between the Experlmentalggroups (A, B, and C) and the

Control.groups (A B, and C). . . .

;In Table 1, the student achlevement scores were

-

between cells.
la ~ 1-3 and 13-15 compared w1th 7-9 and 19-21 -
1b 4—6'and“16—18 compared ‘with 10-12 and 22-24

Flndlngs Related to Null vaotheses 1a and 1b N
| /;or null hypothes1s 1a, the lnteractlon-\\ihe of
p = 0 009 was-reported. Hence,.null hypothes1s¢1a was -
' regected at the .10 level of s1gn1flcance. | ' .
- For null hypothesis 1b, the 1nteractlon value of’.
| p= 0.839 was reported.A Hence, null hypothesis 1b wasdi
accepted as- stated. (See Tables 13 and 1%,)

The flndlngs 1ndlcated that the experlmental groups

achievement scores 1ncreased s1gn1flcantly on the relevant

 details questlon but not on the main thought-questlon.

RN
R



. 106

Table 1
Two-Way Analysis of Variance With Repeated Measures

on Performance of the Experimental Group (4, B, and c)

and the Control Group (A, B, and C) on the

o Pretest.and Posttest for Q1 (Relevant Details)

Source of Variafidn "~ ss. DF  MS F P
.—-Between Subgects A = | f .' S ‘
Experlmental/Controlj 4'544_ 1. ‘4!5“4 3.473 '*0!066
Subjects Within o~ o ' ‘
. Groups . 99.431 76, 1.398
Within Greups B = L . : : L .
‘Pretest/Posttest 7.317 1. 7.317 - | *0,001
‘A x B (Interaction) . 3.831 . 1. . 3.831 . *0.009
B x Subjects - ‘ | | :
Within Group = 0913 76, 0.538
= P L 10
| , | |
Table 14
A s

Two-way,Analysls of Varlance with Repeated Measures

on Performance of the Expérlmental Group (AlgB. and C)

and the. Control Group,(AlfB, and C) on _the

rete st- _ tt t for g2 (M Thought

Source of Variation  §S . DF  MS_ F .. . P

1Between Subjects A = Do sse . - 4 - S
Experlmental/Control 15'6§5 1f‘-'15'665_~ 7'893 f0-006

Subjects Within - . _"d e '

Seups }§0f829 »76.A.7 1{98§ o

" Within'Groups B = = . qag . 4 4. 4ac . | . ‘
Pretest/?osttest , 1.136 - 1. 1!136 ‘ 0'804_ 0,373

A x R (Tn'tprsm'tlon) 0.089 1. "'0.0ﬁq : 0.042" 0.8’30
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Discussions-Related to the Findings

of Null vaotheses l1a and 1b

A’ s1gn1flcant differential 1ncrease on Ql (relevant

107

‘relevant details’ questlon 1llustrated B

’of relevant detalls.

details) posttest achievement scores in the experlmental
groups can be noted in Table 12. The graph 1n Flgure 3
illustrates that the‘control groups' achlevement scores

remalned relatlvely constant from the pretest to the

posttest. "The achlevement scores on the main thought_
question'for the experimental group did not show.a~
d1fferent1al increase from the control group as illustrated

‘in Flgure L, In short, the dlrect teachlng of main thought"

did not have an effect on_the exper;mental groups

‘performance'on,the main thoughtvqueStion as demonstrated by

no significant increasewin posttest scores{ Instead, a . *
slight decrease was noted in the mean scores from the

pretest to the posttest i
v,

\~9yerall the d1rect teachlng of relevant detalls had an

‘ effect on the experlmental groups performance on the ',:gsf:

.llnes 1n Flgure 3 Comparable pretest mean scores were

Zreported- X = 2 089 for the experlmental groups, x = 2, 061
. for the control groups.\ A 31gn1f1cant 1ncrease in scores

| was reported for the posttest X = 2 84& for the

-8

fexperimental groups, X =2, 182 for the’ oontrol groups. 'The-'

*exﬂ.rlmental groups can be. attrlbuted to .the dlrect teachlng

)
Y

3Lthe nonparallel ii*

g,31gn1flcant dlfferentlal 1ncrease 1n posttest scores for the
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/'\

Figure 3

Mean Scores for the Experlmental (A, Bl and C)

,and_Control (AJ B, andmC)_Groups on_ihe_Bretest

- Con. Pre - 2,061

and Posttest for Ql (Relevant Detalls)

. ) E ) . ) "‘ ' - . . \ Exp * wwoom ‘Q‘E "
o . > L . < ] - ;

-

2

HTfPre%eSt’ 'f,; ' Posttest

Grdup‘ Ql Test ~?Mean ’
. Exp.  Pre = 2,089
_ Exp. . Post Z.844-. -

. -Con. . Post 2.1827‘
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Fi”ure 41‘

Mean’ Scores for the Experlmental (A B, and Q)

'and Control“(A—MB and—C) Group3won“the~Pretest

and Posttest for Q? (Maln Thought)

. 7
-

. Exp. ----‘

‘Posttest

“Pretest

7”‘Group7;Q2 Test .*Méan.
CExp. Pre 1,844
~ Exp. . Post ;;1;711 __'_»f“.n T ]
~Con. . Pre - 1.242 - - — _’.;ff“f'f ,ﬂ; ?‘

Con.  Post  1.030 .
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Null Hypotheses ZaL'Zb and 2c

2a  There. is no s1gn1flcant dlfference in. QL (relevant

110

| 'posttest between “the Experlmental readlng achlevement

' gg up A and the Control readlng achlevement group A. )

2b- ;There is no- 51gn1flcant dlfference 1n QL (relevant

_detalls) achlevement scores from the pretest to the'

’1'posttest between the. Experlmental read;ng achlevement

--gr p B and the Control aeadlng achlevementhroup B.

- 2c There 1s no s1gn1f1cant dlfference 1n_g_ (relevant ;

(hdetalls) achlevement scores from the pretest to the

posttest between the E;perlmental readlng achlevement‘

gr up C and the Control readlng achlevement group C._'

In Table 1, the student achlevement scores were-'

'fbetween cells.g o ‘
'zajl 1 and 15 compared w1th 7 and 19
2p .2 and 1h compared w1th 8 and 20 :

:120‘ 3 and 15 compared w1th 9 and 21

'"VFlndlngs Related to Null vaotheses 2a, Zb and 20
T

For null hypothes1s 2a, the 1nteract10n value of

t‘“,p = 0. 052 was reported. Hence, ull hypothe51s 2a was..

’_reJected at the .10 level of s1gn1flcance.7

» For null hypothes1s 2b. the 1ntergctlon value of
vpp = 0. 186 was reported for null hypo he51s 2c the '

‘t 1nteract10n value of p 0 223 was reported._ Hence. the

. / |
vhypotheses 2b and Zc -were’ accepted as stated.a (See

-

Tables 15 17 )

The flndlngs 1nd1cated that conflderlng readlng
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'achlevement groups only, the hlgh achlevers in reading ;

' .1ncreased in thelr posttest scores on the releVant details’

questlon.

| y table 15 |
. // .
Two-Way Ana1y81s of Varlance W1th Repeated Measures.

on Performance of the Experlmental Group A and the Control

/ :,. vﬂ‘d Group A on the Pretest and Posttest

'
L

for Q1 (Relevant Detalls)

A\

Source;ofFVariation, “SSG e,‘DF: :'.MS]11>— F 'i" P

dBetween SubJects A 3.111{ 1. 3;111Vf 2.618" aO.iZ
- ZExperlmental/Control S |
" Subjects Within - e T  ae
Groups o B QZQ‘Zoﬁ 17 -17289;
k W1th1n Groups B -Gd _'»“;.__'f,n_ y w'd'—-" | Lo o
Pretest/Posttest = 2,316 1. 2.316  4.57%  %0.05%

AB (Interaction) = 2.316 1. 2,316 4.37%  *0.052

Se X SUbjeatE e .;fmen?W?MJ”.””p e
.Within Group i 9 OOO 17! ‘ '0f52?n- SR e




Table 16

, Two Wav Analys1s of Varlance W1th Repeated Measures

112

on Performance of the Experlmental Gro p B and the Control

uroup B— on~the—Pretest“and~Posttest

f r Q1 lev _t et 11s»

‘Source of,Variationf' -85 .DF MSﬁ T:GLF _

S

"‘Between Subjects A ,“. oq - SRR v ‘
Experlmental/Control 415?1 _‘1', : 4'521[¥ 3.261
- Subjects-Within. L DS v

' Groups UL Bh.362 :,321 v¢1.386.

Within Groups B= PASRRERE . n -
PreteSt/Posttest ' .3'2777 .‘;"-_ 3’?77 6.077

AB (Interaction) - . 0.983. 1.  0.983 1.823

B x Subjects = . . o L
Within Growp . . 17253 32. . 0.539

. #0,080

%0,019°
"-' 01186 .

ospeato T IGG;;JAC:§> |
S mmew . T

Two Way Anal131s of VarLance W1th Repiated Measures

_5on Performance of the Experlmental Group C and the Control‘»G‘

Gro;p C.on the Pretest and Posttest
forpg“,(Relevant Detalls) B

) Souree;ofpVarlaQ;ony'l';SS N ,‘Dij. ‘M$S . F

" Between Subjects A = © . o T e
_;'Experlmental/Control 0.030 -.1'_ .‘0'030 - 0.032

7Sub3ects Within . o R
Groups ’-~”ﬂ “;?;{450..t235 ~0.933

Pretest/Posttest

8B (Interaction) ~  0.963 1. 0.963  1.570

:o}859pu_”

0.104.° -

" 0.223
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,.

Dlscu331on Related@to the Flndlngs

: of’Null Hypotheses 2a, 2b and 2c ' ' SR

A 81gn1flcant Hlfferentlal 1ncrease in achlevement

“scores. on the relevant detalls questlon for Experlmental ,3; ]
< "‘\E v '

ﬁgroup A.is presented in Table 12 Flgure 5 1llustrates that*

~e

the control groups mean . scores remalned constant from the R/

pretest (X = 2, 375) to the posttest C‘ 2 375) The
pretest and posttest mean scores. for Experlmental groups B
CI = 2, 211 to I'— 2, 895) and C‘(R': 1 667 - ‘,2 333) did
not - show a dlfferentlal ‘increase from the control groups B 7
(x_ 1.933 to'X'— 2.133) " and C (X = 2.000 to‘}r— 2. 1oo)
(See Flgures 6 and 74) The dlrect teachlng of relevant
detalls had an effect ‘on. the hlgh readlng achlevers,"
(Experlmental group A) but not on the average (Experlmental
: group B) and low readlng achlevers (Experlmental group C).
| The 1ncrease ‘in achlevementwmean scores (17— 2 H55 to» '
f‘ = 3. 455) for the Experlmental group A 1ndlcated a.
.s1gn1flcant growth when compared to the no change in
'.achlevement mean scores (X‘¥ 2. 375 to X‘-_Z 375) for the

7

Control group A.u

o Null;Hypotheses 3a, 3bdand 30»-lv7L;*t fg'-”

"*-Ba'fvThere is: no 31gn1flcant dlfference 1n‘Q_ (maln thought)

'Jachlevement scores from the pretbst to the posttest

"g.between the Experlmental readlng achlevement group A\

"and the Control readlng achlevement group A

‘:3b, fThere is no 31gn1f1cant dlfference 1n SL (maln thought)

"achlevement scores from the pretest to the posttest



: Mean Scores for the Experlmental A and the

Fi

re

Q

Control A Groups on.the Pretest and Posttest
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for Q;AjRelevant Detalls)

a2

.Groﬁp

. Pretest

@ .

}Qi,Test..

<

'Mean

“Exp.
Con.
, Con.

f Pfe~ ~

. Post
_Pre -
~Post

2,455
 3.455

2.375

2.375.

a_ipdstfeSt’

‘ Cont.




o Figure 6

Mean Scores for the EXperiméntal B and the

Control;B Groups on the Pretest -and Posttest
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M

&

. .. for Q1 (Relevant Details)‘“.}

)

] . 1
Pretest - - - - Posttest. f

- Group Ql Test - ‘Méanv‘
Exp. _Pre’ | 2.9211

 Exp. | Post - '2;895  ; 

Con. | Pre 1.933:
Con. | Post | 2.133

-
- : ) - EX'p- R

A



Figufe Z

W
I

it

_ ‘ ' T ' A SR
Mean Scores for the Experimental C and_thpg*

Control C Gréups on the Prétest ‘and Posttest
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for Q1 (Relevant Defailg}

v

Pretesf

‘Group Ql Test Mean

’Egp.;

'Exp.
Conﬁ
Con.

]

~Pre- " ,1,667
Post ~ 2.333
~Pre . 2000
Post 2.100

"Poéttest

Exp---‘_-
Cont. .
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between the Experimental reading achievement group B

and the Control reading aohievement group B,

3c  There is no significant difference in Q2 (main thought)

aohievement_scoreslfrom_the_pretest;to_ihelposttest

117

&

. between the Experimental readihg achievement group C

and the Control reading achievement group C.

In Table 1, the student achlevement scores were

between cells, ' "

3a | Q'andllé compared with 10 and 22

3b 5 and 17 compared with 11 and 23

3c 6vand 18 oompared‘with'12 and 24 |
Findings'Related'to Null Hypotheses 3a, 3b,andl3o_

For null hypotheses\ja, 3b and~3o, thejinteraction

values respectively reported were p = 0.432% p = 0.134; and

p = 0.868. ~The-interaction level for null hypotheses 3a,
3b and 3c were not_sighificant at fhe .10-1eiel; Hehce, the
hypotheses were accepted as stated. (See Tables'18-20 )

' The findings 1ndlcated éhat regardless of the readlng

achlevement levels 1n the experlmental group, ho s1gn1flcant

increase 1n achlevement scores for these groups was reported

ron the main. thought questlon.

DIscu831on Related t%Lﬁhe Flndings7

'v.of ‘Null vaotheses 3a, 3b and 3c

While the Experlmental group A (X'~ 2, 435) and B
i(Y’— 1. 789) pretest mean scores were hlgher than the Controi
group A (X = 0. 625) and B. (X —A1 467), there was no | j_f;
_51gn1flcant dlfference in the growth of achlevement scores |

on‘the.posttest (maln thogght questlén) between the two




. : ' b ' E ‘
groups. (See Figures 8-9.) No significant difference in

~ achievement scores on the‘main’thought question (see Figure

16) was indicated for Experimental‘group C (pretest'X'=
1.400; posttest X = 1,133). Overall, the direct teaching of

118,

v

main thought d1d not affect the experlmental groups'
performance on the main thought question regardless of the
studentsf'reading achievement level.‘ The direct teaching in
this study had focused the students' attention first on
relevant details followed uith main'thought instruction in
the same lesson. The flndlngs here -may well reflect
a) the students had focused much more on relevant details
than on main thought because relevant detail instruction
.preceded main thought ivstruction ln the lessons |

or o

~b) - the developmental Sequence inherent in the nature of

producing main thought, that is, of ‘focusing on
.trelevaht,details first and thengintegrating the
writer's teaching to organize the relevant details for

producing‘a main thought, appeared to have been

successful for'focusing_on‘relevantpdetails_but not for .

M integrating thesefdetails to produce .a main thought.

In Flgures 8-10 it can be_ seen that the low achleVers

o

in reading from the control group performed at a’ comparable o

level with the average readers in thls group. It can'also be -

i
noted that a substantlal dlfference in pretest scoreS»exlsted

between the hlgh achlevers 1n the experlmental and control

groups. For the Experlmental group- A students, the pre%est 1‘7-

mean score reported was‘x = 2 455, whlle'x = .0, 625 was .
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reported for the Control group A students..‘This difference
in perforﬂénce may well be due to the unacceptable behav1or

of the control group students and thelrv}nattentlveness 3

during _the pretest and posttest.

able 18

Two-Way Analysis of Vdrlance w1th Rgpeated Measures

" on Performance of the Experlmental Group A and the Control

Group A on the Pretest and Posttest for Q (Maln Thought)_

0]

A

Source of Variation '_'ss | DF NS F P

revween subjeets A< 1g.7si 1. 905 876 w0009
: Sunggzspglthln N "['38’301 7. 2;253‘ . ;

g;gg;gt%ggggegt 0,000 1.  0.000 0.000  0.990
AB (Interaction) - 1.263 1. 1.263 ‘0.6&7 f‘0.432 ‘

B x Subjects ' 33.210 17. _'1_954' a .

. Within Group

* =(b 10

%
LN

‘%§-

.
N



A : v

»-soufcevof veria$ioﬁ‘ ;issggwajruf; "Ms RS 1‘\3
CEDRENEAL o0 noee a0 e
g;gi;;gt%ggggegt— 0853 -1 0.853 o5z 0.508
AB (Interaction)  0.053 _1.', 0,053~ 0.028 ' 0.868
RIS | e 2 e
=-§;¢5116’ L

- flb,b
Ped¥

Table 19
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Pwo-Way Analysis of Varlance with Repeated Measures

on Performance of the‘Experlmental Group B and the Control

. Group B on the Pretest and Posttest’ forAQZ (Main Thought)

Ad

_sourCe.of«Vériation .°" ss;. DF MS:f . F P
Betwemn Secte s oo 1. s 3.8 00w
Su?aggﬁﬁpglﬁhln ez 3 L9268
giﬁ?éﬁt%ggﬁegt L 0.591. 1. 0.591 0.7 0.k
AB -(Interaction) 2,003 1. 2.003 _20352:‘ 0.134
3i§h§;bg;gg;~ o Eazo. 320 o.ske |
=vp‘¢:.10
o -~ Table 20 ,

.'lﬂﬁl Two-Way Analys1s of Varlance w1th R;peated Measures

vfon Performance of the - Experlmental Group C and the Control

Group C on the Pretest and Posttest foz‘%i;ﬁ(Maln Thought)
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“ Figure 8

Mean Scores for the Experimental A and the’

Control A'Grouﬁé on fhe'PretesffanvaostteSt

for Q2 (Main Thought)

-;‘Cont. '

g . 1

- . Pretest . . _Posttest:

o~

Group Q2 Test  Mean

- EXp. Pre {2,455 - -
. Exp. | "Post | 2,091
_Con. |’ Pre |.0.625°
'Cth _ , Post ‘- 1}000;.“

CEBXp._ ... "
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Fi

ure

' Mean Scorés for the Experimental ‘B and the

Control B Groups 6n,fhe Pretest anleosttgst~

. for @2 (Main Thought)

. -Pretést

* Group Q2 Test

‘Mean

" Posttest .

" Exp. | Pre

1.789

1,947

T 1,467
0.933

e
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Mean Scdres for the Expgrlmental C and the
Control C Groups on the Pretest and - Posttest

_ Figg;é 10'~_- S o
- o ' N

|

forlggi(Maln Thought) ‘”f_"" ﬁ

C . . .
[ ! |
i

N -

‘ﬂg

"Groupj

Prétest -r

Q2 Test

" Mean

Posttest /

 Exp.

Exp.

- Con..

Pfe»
Post
Pre

- Post -

1.6

1.133 .
1,400
1,200




124

Null-Hypotheses-4aand-4b

h‘ ba - There-is‘no significant‘diff rence in_g_'(releVant

o.detalls) achlevement scores from the pretest “to, the ."7}."" l

Ttposttest between the Experl ental groups (A B, and C)

--fand the Control groups (A, , and C) due to cognltlve :

\vlv‘

_~¢’~ ablllty TLo , _ |
4p There 1s no s1gn1f1cant dllference 1n_92 (maln thought)
'o'aohlevement scores from t e pretest to the posttest | ‘

DS . (A B, and C) and the;_

1between the‘E

Control groups (A B an VC) due to cognltlve ablllty._

?That is, w1th reference to nu;l hypotheses 4a and 4b there‘

'bg is no s1gn1f1cant dlfference 1n (Ql, Q2) achlevement scores

from the pretest to the posttest between the Experlmental

- groups (A B _and C) whose non verbal IQ scores ranged from

) 67-— 100-:,

o e e 8
e b) 101 - 114' . i
| e e
c) 115 - 132 RO

- and ‘the Control ‘groups (A ‘B, and o) with similar non verbal .
'szQ score rangeS~ ”‘h ?a»A“ﬁH; R 1 J‘:"}lf’ it S
| In Table-l, the student achleVement_scores wefe'7
'_t_between cells. ‘ B py s | .

_ha  1-3 and 13 15 compared with 7- 9. and 19 21

 4b  4-6 and 16-18 compared with 10- 12 and 22-24

”;,Flndlngs Related to Null Hypotheses 4a and b
» . For null hypothes1s ba, the 1nteract10n Value reported
was p = O 315 For null hypothe51s 4b, the 1nteract10n

{ value reported was p O 626, Hence, null hypotheses La. and

o
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f{¥f—m—4_hb'were accepted as;statedr;;(See;Tables»Zi.and-ZZ.J

The flndlngs 1ndlcated that the factor of cognltlve'

bvfablllty did not have an effect on the experlmental groups
‘_lperformance on the relevant detalls questlon nor on the

"L_ maln thought questlon._t*

'yDlscuss1on Related to the Flndlngs'

. of Null Hypotheses 4a and 4b

The- flndlngs spe01f1cally from the testlng of null
}hypothes1s ba 1ndlcated that the 51gn1flcant 1ncrease 1n\
'achlevement scores for the relevant detalls questlon as .

‘h:freported in’ the flndlngs of null hypothe31s la was not
'*,‘dependent upon cognltlve ablllty. In other words, the
.l_81gn1flcant 1ncrease in the relevant detalls questlon for
the experlmental groups collaps1ng the three readlng a
| achlevement levels was effected by the d1rect teachlng of

relevant detalls but not by cognltlve ablllty. L

Null Hypotheses 5a and 5b ’

135*. There is no - 31gn1flcant dlfference 1n_Q_ (relevant
“*detalls) achlevement scores from the pretest to the futh;r'"
ds'posttest due to sex dlfferences between the Egperlmental
- groups (A B, and C) and the Control groups (&, B, and |

 5b fuThere 1s no s1gn1flcant dlfference in QL (maln thought)
- achlevement scores from the pretest to the posttest due ‘ele

‘”to sex dlfferences between the Experlmental groups

Sy

(A By and C) and the Control groups (A, B. and C)

Y ';Afg
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Eghig_él

.

Three Way Analys1s of Varlance w1th Repeated Measures :

Between the Cognltlve Abllltx of the Egperlmental Groups

and the Cognltlve Abllljx_of the Control Group__vf-{

g on the Pretest and Posttest for Q;

Source_ofjveriatipn o sS

- DF

L MS

Between Subgects by

,JExperlmental/Control 5.151':

| (a):
' vBetween Subaects by

’Cognlt%ve Ability . Q 1 083
. B) N o :

A x"B R '-1 7_5.‘»5»617' ‘
' 'SubJects W1th1n ;f o 9i;558;‘f

Groups

VW1th1n Groups C R 111';'

,vPretest/Posttest o

ARG L ’eff‘?¥95?7*f'
BxBxC. g

__N(Interactlon)

C 'x Subjects - ”?ﬁf "?58;3L87;A

W1th1n Group RO

1”‘.'27.2

2,809

»;6 111

2,952
r 00626

oukok

i‘5.151 i

© 0,541

.4.050Je

-0, 426; |

2 208“

11,975

5.5k
1ﬁ175h ,
0.759

"d{53310A

S 0.315

‘*b;ng;ﬂi”

%0,001 -

ourz

% p .0

S0 s



Table 22 EETEE x

Three—Way Analys1s of’ Varlance w1th Repeated Measures :

"Between the Cognltlve Ablllty of the’ Experlmental Groups E

: and the Cognltlve Ablllty of the Control. Groups~‘

' on the Pretest and’ Posttest“for;QZ (Malanhought) &

%
-~

f5qufééjof~variatioh 'ss-  DF. MS. _ F P

 'tBetween SubJects by - _ o - : B T
\Experl?e?tal/Contnol 14, 318 1. 14.318  7.443 0 0.008°
s _:_\.ﬁ-"' . . . B -
Between Subgects by AT R PRI PR R
Cognlt%ve Ablllty - 0.850 ° 2. 0.425 0,221  .0.802
A B <;j-- 10,2477,* 2, 5.124. 2,663  0.077

 Subjects Within _~f'138}509'l'7aég- rL;924je:e; f;‘ B

'_ Groups;

- Wlthln Groups C s o 13§Af{e“ﬂg2' ,"x'i ;.__ T --u:<:=
CPretest/Posttest o gofjéu'_ 31~<._“°-364w_ 03?49;-3'9'5195‘5
CAXC s © 04023 1. 0.023 - 0.016 - 0.900 ;
. BXxC, ‘*:i;' e 1.380 2, 04690 0. 472*-~;O;626,]'
A x B x-.C SRR D S RS B P SR
t:(Interactlon) A ”fl 696,jf 27 _Qf848'f'o 5805ﬁ‘yo’5§? o

 ,C x Subjects. ' ; ‘ i
'w_,Wlthln Growp ' 105 233 71 ‘l'n%f§62:;_-z

*p g0
LS o
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In'Table 1,‘the'Student'achievement‘scores‘were;
between cells._

;-5a ; 1—3 and 13 15 (males) compared w1th 7 9 and - 19 21 _
e _ ‘ (males)

‘;:‘(’1—3 and 13 15 (females) compared w1th 7 9 and 19-21
.~<// | | . (females)

5b';lh—6‘and 16 18 (males) compared w1th 10 12 and 22-

o males)j«

)456 and 16 18 (females) compared w1th 10- 12 and 22- 2l .

?{Flndlngs Related to Null Hypotheses 5a and 5b

For null hypothes1s 5a,.the 1nteractlon value reported’

A‘:rwas p = 0, 629 For null hypothe31s 5b the 1nteract10n

value reported was p = '0.588. The 1nteractlon level of sex

:,dlfferences in the experlmental groups performance on the

‘ relevant detalls apd the ma1n thought questlon was not
“31gn1f1cant Hence, the null hypotheses 5a and 5b were
:accepted as stated (See Tables 23 and 2k, )

o D1scus31on Relamed/to the Flndlngs::__;“

of Null Hypotheses 5a and 5b

The flndlngs spe01flcally from the testlng of null
‘hypothes1s 5a 1nd1cated that the 51gn1flcant 1ncrease 1n
.j;achlevement scores for the relevant detalls questlon as .
} reported in the f1nd1ngs of null hypothes1s 1a was not

fdependent upon sex dlfferences. Ih other words,_the ;‘j

e s1gn1f1cant 1ncrease in the relevant detalls questlon forff

lthe experlmental groups collaps1ng the three readlng
: achlevement levels was affected by the dlrect teachlng ofA:

:_relevant detalls ‘but not by sex dlfferences.

(females)_
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Table—'g

, . : . 1
Three-Way Analy31s of Varlance w1th Repeated Measures

‘Between Experlmental Groups of Male—Female Performance

 rand Control -Groups of Male-Female Performance

' on the Pretest and Posttest for gl (Relevant Details])

LB

soufce of Variation' '§ss  oF - M§  -FE . P

IS
T 3.
H

.Between Subjects by. . e e L L
~ Group ' (a$ kst 1.0 75l o 3,705 *0.058

| Between Subjects DY oep1 1, 0,621 - 0.484  0.489

‘Sex'(B)'

AxB B35 1. 315 3.365 0,071

-SubJects W1th1n S a : : .
~Groups - o4.887  7h. 1.282

' ow1th1n Groups (C) . 7.372 ‘1; 7;572 '13.842 va.OOI o
AxCo. S 3.3%30 100 30343 6,277 *0.014

 BxcC o 1brse 1. 10475 0 6,769 £0.100

AxBxC. o - '__o.?'1‘26'g""1..1_'0.:'12»6 0.236.  0.629

(Interaction).

C x Subjects’ . o o
. 'Within Group . "3?'409v *?4f 0.533

/ ". '.
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e : —Table—24
. : : u .
Three-Way Analysis of Varlance w1th Repeated Measures

‘Between Experimental Groups of Male—Female-Performance :

and Control Groups of Male Female Performance

on the Pretest and Posttest for Q2 jMaln Thought)

“Source of Variation Ss*®  DF Ms F P
Between Sub'sots”oy  r . o ha o
Group (A) 15.240 1. 15.240  7.488  *0.008 .
Between Subjects by e . ' SPU. :
~ Sex (B) o 0139 1. 0.139 0.069 o.794 ;
A xB | 0.118 1, 0.118" 0.058 " 0.811
Subjects wlthln en ey I : o |
P aroups , 150f60§ ? 4. 2,035
Within Groups (C) ~  1.016 1.  1.016 0.713°  0.401
BxC - - - 1676 1. 1.676 1.176  0.282
AXBXC oo L . o
. C x Subjects ' . ‘-
. Within Group - - 105'472 F‘74f 't;'#251
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Null»Hypotheses 6a and 6b’
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.. 6a’ There is no s1gn1flcant dlfference 1n_g_ (relevant
detalls) achlevement scores from the pretest to the

posttest due  to sex dlfferences between the

Experimental reading achievement group A»and:the

| Control readlng achlevement group;A.

6b  There is no s1gn1f1cant dlfference in @2 (maln tHLught)

-achlevement scores from the pretest to the. posttest due

to sex differences between the Experlmental readlng-

-k

“achievement group A and_the Control reading achievement

group A. ;
lIn Table ltﬂthe‘student achievement‘scores'were
between cells. ‘ T | |
| 6a- 1 and 13 compared w1th ? and 19 (males females)
6D ; 4 and 16 compared w1th 10 and 22 (males—females)

Flndlngs Related to Null Hypotheses 6a and 6b = O

For null hypothe51s 6a, the 1nteract10n Value reported‘
: was p = O 999 For null hypothe51s 6b, the 1nteract10n
value reported was p = 0. 558 The sex varlable did not
'affect the experlmental readlng achlevement group A'
performance on elther the relevant detallsbquest;on-or the
l,maln thought questlon. ”Hence, null hypotheseS‘éa and’ 6b

- were accepted as stated.. (See Tables 25 and 26, )

'Dlscuss1on Related to the Flndlngs

_of Null vaotheses 62 and 6b
. The flndlngs from the testlng of null hypothe81s 6a

1ndlcated that “the- s1gn1flcant 1ncrease in achlevement
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<, : i

'Table“25

'Three—Way,Analysis-of Variance with Repeated Measures .

" Between ExperimentalvGroup'A Male—Female Perfofmance

'and Control Group A Male-Femalé Performance on the

- Pretest and Posttest for Q1 (Relevant Details)

Source of Variation - . SS “DF MS~ - - F - P

R

Between Subjects by ’ : o , : -
Experi?e?tal/Control B T 7% R Fo4l41  3.294 - *0,090
| Tay TR 4 _ e N .

Between Subjects by . 5 31 1. 0.215  0.206 - 0.656

Sex (B) , | 7 N
A x B . o 3B 1, 3.8441 3,294 0.090
Subjects Within ‘ - - ' Hi
GrOupsv' - 15'6§7 15' . 10044
Within Gnoﬁps by | L g . e
Pretest/Posttest -1.935 1. 1.935 _'3-226 . ¥0.093
AxcCc . . 1,935 1.7 1.935 31236 *0.093
"BxC . 0.0 1. 0,0 ° 0.07 0.999
AxBxC | BT | e S
. (Interaction) . 0.0 . -;' - 0.0 0.0 .0'999
C x Subjects P ,
Within Group - 9000 ;5'2 Ap'épo
_,51' Yy
R
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' Three- Way Analy31s of Variance with Repeated Measures

Between Experlmental Group A Male-FemaMe Performance

and Control Group A Male-Female Perfonmance on the

Pretest and Posttest for Q2 jMaln Thoqght) - N

Source of Variation - 'S8 DF M% " F S . P

Lo
Between SubJects by 4

 Experimental/Control (18,600 1. 18.6?0,'n.?2h93“ %0,015- " -

(A)

Between Subjects Dby- o : ' 3 ST
0.019 1. 0.0%9 0.008 0.931 -

Sex (B) ‘ _ AR ):.9.
A xB . 1,081 1. 1,041 0.419 0,527
Subjects W1th1n : . T . Ca
Groups ) 37'23} 15. - 2.. 4%2 | - \'!A- ‘.
Within Groups by ‘ 3 : 3 REPOR T s
" Pretest/Posttest (c) 0.077 ‘f¥'; 10.077 0.936,_. 0.852
AxC ... 1.809 1., 1.809. 0.836 ~ 0.375
BxC | 1 0.776 1. 0.776  0.359 - 0.558
AxRBxC ‘ o ’ ’ “l e ‘ ,
:ﬂlntg&action) = . 0.077 | 1 Q-0%7_; Qf036 .0.853
C x Subjects. . o , : ! :
Within Group ST N 32.433 0 15, 2'1%2 .
¥ D10 ' e % -
b K .. o | . ‘ ‘- , l//v\\\' ;
‘ A/Zﬂil
i
' r
o
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. SR e
. 7b  There 1s no 51gn1flcant d1fference in: Q_ (maln thought)

';_affected by the dlrect teachlng of relevant detalls but not )
' by sex dlfferences (null hypothe31s 6a)

f?a" 2 and lh compared w1th 8 and 10 (males—females)
. 7b”'v5 and 17 compared with 11 and 23 (males-females)

W

Ly
G
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scores for—the'relevant detalls questlon as—reportedwin—the

A
‘flndlngs of null hypothe81s 2a was not dependent upon. sex_,

/
‘dlfferences.. In other words, the srgn1f1cant 1ncrease in

the achlevement scores for the relevant detalls questlon as

" noted for: Experlmental group X (null hypothes1s 2a) was

\.}'

_Null Hypotheses 7a'and 7b; | o |

.;,

o 7a; fThere is no 81gn1f1cant dlfference in Q1- (relevant .

'detalls) achlevement scores from the pretest to the

posttest due to sex’ dlfferences between the Experlmental

,‘readlng_achlevement group B and the Control readlng

'fachlevement group B.

.vfachleVement scores from the pretest to the posttest B

;lwdue to sex dlfferences between the Experlmental read1ng

achlevement group B and the Control readlng;achievement S

In Table 1 the;student*achﬁevement SCores were 49

’between cells._ : l? b'h . hg; 3;s,v~'f~i' o

Flndlqgs Related to Null Hypotheses Za and 7b -

For the testlng of null ypothes1s 7a, the 1nteract10n-

| ‘value reported was p = 0. 096 For null hypothe81s ?b, the -

1nteractlon value reported wa p~—-0 082 .. The sex varlgale
- \ ,q,,_ .

had a s1gn1f1cant effect on t e experlmental rgadlng ak

- {
\

B gt L kit b e e e
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“Aohisvement gro‘up‘*].s"'“s“pser‘fo'rm‘arree'—“o'n‘fthe““r‘e‘l*e“v'“amt‘_d’e‘ta:t:ts ‘
questlon and the main thought question. Hence, null
hypotheses”7a and 7b were regected. (See Tables 27 and 28 )

-

Table 2

Three- -Way Analy51s of Varlahce w1th Repeated Measures B

Between Experlmental Group B Male Female Performance

’ and Control Group B Male Female Performance on the o

o Pretest and Posttest for;gV:LRelevant Detaxls) o 'f@?; &igj-:

d",'Souroeoof'Variationrff,-SS " DF 'MS_'i 4f'F37'f:“'P]e

'~?Between Subgects by o R S S o
;Experl?ental/Control ©5.260 - 1. 5,260 3.659  *0.065
8 A o T R

‘Between Subjects by - agn 4 s S e A
"Sex (Bg M 0380 _,1,__,.0.380 .,9,255 | -0{611
TEx B U 07sk 1. 075k C0.52h 0.475

‘Subgects Wlthln - : N ap

Groups }' o 43 128 ~:3O'\ A 1‘433j3

~ Within Groups by . T AP SR

" Pretest/Posttest . (C) 3f513;” fi' - 3-513 ;?5312 .:*0'011 |

AaxCc . ©.0.818 1, . 0,818 1,702 0. 202{“‘_‘,,
BxC . . 1,658 | 1,  1.658 3.450 %0,073 -

A Tl e T e T T
'(Iﬁtgr:cglon)'*d o l.200 1. 00 1,420 2,955 *9-096 o
C x SubJects : _;! ‘ : o o PR v

B  Within Group v’.-}ufulﬁ '39'-”g,9'%80;'

*P:/.l - e T e T ‘

’ . N N o . . R ‘L- . [

IPFPIIP Y Y
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Table 28

'.‘ Three-Way Anaiysis‘qf”Variance with:Repeated’Measqfési_'“

, Bé%weén Eipérimentai Group B'Male-Fémale‘Peffbrﬁénce'_"

e

d Control Group B Male- Female Performance on the -
R
Pretest and Posttest for Q (Maln Thought)

"' Source of Variation ~ .§S. DF  MS. . F P

 Between Subaects by L e o o o
" ExperlTe?tal/Control 8 2621vﬁ 1. 8,262 4,087 - *0.052 -
R U L ' I U
T;Between Subj ects by B T
] Sex (B§ i o. 186_( L. 0.186  0.092 0764
AJ“A xB. 0. ThE 1. 0.7HE 1 0.368  0.549

o SubJects W1th1n - P S AR IR

3 Groups- L 60 643_.3_3°tw__?§°21 ;

 Within Groups by (C) O.h34 1. 03 o, 573 - 0ukss

‘..Pretest/Posttest

AxC 1 642.;[f41;f-j1,6uzf¢;‘2 168 0.151

‘BxcC 2313 1. 52,3130 3,084, %0.091
Aintormction) . 26l 10 2,461 3.2k wo.UR

Within Group - 22,726, 30.  0.358 .

. . L o . » Lo ’ ~ ‘ . : V : » - REERRIN .‘..:'{.._!.:_: .,’. ‘. o '.
TR 10 e e T e e
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Discussion Related to the Findings

vof Null Hypotheses 7a and 7b

‘Figures 11 and 12 1llustrate the effects of readlng
achlevement, sex and dlrect teaching whlch produced a
- _three- way 1nteractlon. Figure 11 1llustra es an increase
in posttest scores for both exper1mental nge and female‘
Afaverage achlevers 1n readIng. Between the sexes though, no
dlfferentlal 1ncrease 1n achlevement scores was noted as1 '
illustrated by the parallel dotted llnes in Figure 11..,An1j'*
plncrease was reported 1n the posttest scores for the control
l:;male average readlng achlevers in Flgure 11. However, a
'v.drastlc decrease in posttest scores from pretest (X'—*Z 250)
rto posttest (K‘— 1.875) was. reported for the oontrol female
;.average achlevers 1n readlng._ The s1gn1flcant dlfferentlal
ilncrease 1n scores between the experlmental and control
d ?average male female achlevers in readlng was caused not by
.d?the dlrect teachlng of relevant detdﬁls but by the decrease
vln scores of the control average female achlevers in readlng.;
'Hence, the effect of dlrect teachlng of relevant" detalls on .‘.'
the increase. 1n achlevement scores for the relevant detalls :
-questlon is suspect. . The wrlter noted that the females in’
| partlcular from the control group were exhlbltlng ix 4

unacceptable behav1or and were: 1nattent1ve durlng the

& a

_fposttest.“-l.nt, ' "l“ 4 " fsfffiﬂi‘:;f"a;“éf**pl
' _ A 31gn1flcant dlfferentlal 1ncrease in: posttest scor%s :
»was also reported for the maln thought questlon. The
"performance of" the control female average achlevers

"decreased drastlcally from pretest C!u— 1 875) to posttest
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v

Figure 11

Mean' Scores for the Experimental B Male-Female

Performance and Control B MaleSFemale Performance

‘ 'on the Pretest and Posttest for Q1 (Relevant Detalls)

Gfoup’;
Exp (M)
Exp (M)
Exp (F)
Exp (F)

F

g

. E-XP‘;---ié-—

" Cont.___..
"M = Males
L F= Females

Pretesty .

Ql-Teét‘

Pre.

" Post

Posf

_LMéan

30143
' 2.083 -
2,750

' Posttest |

Gro@p;
Con (M)

| “Con (M) |
. Con (F)
'-Con‘(F)‘

"Pre;g_

QIJTest :

Post
Pre 2°

- Post  1.875

-
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e ~—Eigure-12 |
’ n -

Mean Scores for the Experlmental B Male Female

Performance and Control B Male-Female Performance

on the Pretest and Posttest for QZALMaln Thought) 

. Cont..

fPreteSt_ B ‘*e'wi[”Postteétf, '

Group' Q2 Test :UMean-_:Aj_f Group "QZITeot ' Mean

Exp (F) = Pre . 1.667 - Con (F)  Pre . 1.875

e_Exp (F)’¥_¥P0st. _1.833;‘  »}'Con (F)',’fPOStf_, 0.625"

S s T ._v e s E
R : o

M = Males { 
' F-: Females

- Exp (M)e'“'P;e'a-: 2.ooof Con (M) . Pre . 1.000
_ Exp (M) . Post ' 2,143 ©. - Con (M)  Post 1,286
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the effect of the dlrect teachlng,m_____m_m

v

in thls case, of ma1n thought is suspect as hav1ng an .
R
effect on the 1ncrease 1n scores for the ma1n thought

‘.'questlon.: (Se{éylgure 12 )

Nulltvaotheses 8a and 8b

8a There is no s1gn1f1cant 1ncrease 1n.Q_ (relevant o

detalls) achlemement scores from the pretest to the f*

posttest due to sex dlfferences between the Experlmental

*readlng achlevement group C and the Control readlng

@"achlevement group C.

u”8b There is no. 31gn1flcant 1ncrease 1n_Q_ (maln thought)

achlevement scores from the pretest to the posttest
i .
due to sex dlfferences between the Experlmental readlng

achlevement group ¢ and the éontrol readlng achlevement ’_f o
N , S ‘ S g .

eroup C.

In“Tableti ;the‘studentlachieVement?scores were )

:dbetween cells.»pl ‘ . '
3 and 15 compared w1th 9 and 21 (males females)
6 and 18 compared w1th 12 and 24 (males—females)

"Flndlngs Related to Null vaotheses 8a and 8b

For the testlng of null hypothes1s 8a, the 1nteractlon o

~value of P -_0 1#2 was reported.v For null hypothes1s 8b

lfthe 1nteract10n value of p = O 393 was reported.. The sex
varlable d1d not aff%ct~the experlmental readlng achlevement
’»"group C's performance on erther the relevant detalls “
‘htquestlon or on’ the ma1n thqught questlon. ,Hence. null

'hypotheses 8a and 8b were accepted as stated., (See-Tablégf
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'Fv’nBetween Experlmental Group C Male—Female Performance ;

QfSouroe of Variation;

,:‘Between\SubJects by DT _
' :Experl?ental/Control 0.417 1.°
: A SO BN

Table 22

'Three-Way Analy31s of Varlance w1th Repeated Measures

and Control Group C Male Female Performance on the

Pretest and Posttest for Ql (Relevant Detalls)

’ss . ~DF

‘MS,

L

uBetween Subgects by | 1,350"u-i;f

Sex (B

_‘Subaects wltnln er v16y333_7 21;

'1W1th1n Groups by (C) ' bf41§HG[¢1'.S

Groups

' Pretest/Posttest \

CAxcCo ,“5‘ o 06731;-1:_5
BxC . B °;" 0. 600 1.
Ax BxC o
;(Interactlon) Lo 350‘f:-1f,

¢ x Subjects ;1§>A4s‘»,‘ -¢_G;f’f
lethln Group R '12'167 _-21f:

r

fi;3504'

5,267

. 0.802

0. 579f

L0417
5. 067
'o 6oop

 B075

VQ§?19G
‘;Qf115?ge
r'15036 R
2,330

0.479 .

' 0.208

0,056

x;o uoé,lfr,*,..
L 0.738
10.320 |
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'itflfVW1th1nAGroup‘t.’

hzThree Way Analy31s of Varlance w1th Repeated Measures

's‘Between Experlmental Group C. Male-Female Performance

and Control Group,C Male—Female Performance on thet

R

4 Bretest and Posttest for QZ (Maln Thoughtl ::.

"Source*of‘Variation”

Ss

" DF,

~ Between Subjects by
' Experimental/Qontrol-&

(4)

’Between SubJects by E

o Sex (B)
_:A x B’ ’
>.Sub3ects W1th1n

S Groups

"f,W1th1n Groups by (C)
fﬂPretest/Posttest

AX c.
. BxC. :
A x BxC

i

'.A(Interactlon)\ .
C x Subaects -

0.038
;é-ﬁouu?f’
o 0.704
o _13y;7921-
1'837Q B
_ o 7041-7
. 0.504
Clasol

~0.038
o o;5o4:
- 0.70k
1.657
C1.83
,fvo‘7ogfﬂ,
1. 504

0,304
0.425

.3;Jf13974€:fe,,«"

0.882

04522

0.557
L0.619 -

i

‘f.fDlscuss1on Related to the Flndlng;“"

‘.of Null Hypotheses 8a and 8b =

For the low achlevers 1n readlng,

sex‘differences7didfj¢f“i

s',not affect thls group s performance on the relevant detall

. and the maln tf‘%ought questlons.

VSlnce there was no s1gn1f1cant dlfferentlal 1ncrease-

:control groups.

ThlS flndlng is reasonablef

On the whole, the dlrect teachlng of

'wV,lfreported between the low achlevers 1n ‘the. experlmental and'

0.931 0.6
0.357
1 0.255
0.762.



.mrelevant detalls and_main _thought_did not _have a pos1t1ve
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3 31gn1flcant effect on. the low achlevers 1n readlng in. terms

'Tteachlng of - relevant detall glven to the experlmental groups

’f@achlevers 1n readlng-by sex (p O 082) A summary of the

. of 1mprov1ng thelr performance on the posttest°

s Summary of Flndlngs and Dlscus31on

Related to the Null Hypotheses

The follow1ng maln effects were found to be s1gn1flcant

at the .10 level for the relevant detalls questlon dlrect

hlgh achlevers 1n readlng (p O 052) average achlevers in

10 level for the maln thought questlon was the average

B 351gn1f1cant levels of the maln effects is presented 1n'f"

'iTables 31 and 32

'“d1rect teachlng of relevant detalls was dependent ontthei

The f@ndlngs 1ndlcated that the efﬂectiveness of'the ;

readlng achlevement level but not on cognltlve abll1ty nor

~on sex. dlfferences.; In partlcular, 1t was the hlgh. -

achlevers in readlng who were the most affected by ‘the

':dlrect teachlng of relevant detalls. The effectlveness of'

Vthe dlrect teachlng was reflected by the 81gn1flcant

f{'dlfferentlal 1ncrease 1n the h1gh readlng achlevers

: r-f‘ -
ST

B Posttest scores. e }_- o \-'L_H . ﬂ“i - :::;

A

SR reported 51gn1f1cant d1fferent1al 1ncrease 1n scores for ’

In regards to how effectlve the dlrect teachlng of ;'

maln thought\was for the average achlevers 1n readlng, the

“*

b

»collaps1ng the three readlng achlevement levels (p = 0. 009),‘f

35'read1ng by sex- (0 096). The main effect 51gn1flcant at the N

L3



. ___this_ group“was"suspect. Because the findings reported that'_'

s

A

‘ attentlon on the relevant detalls than on produ01ng~ma1n

o

144

the control group of average female readlng achlevers in
read1ng decreased in thelr posttest performance, the

dlfference in posttest scores between the  control and

'experlmental group was seen as due not to the direct

he ! drastlc decrease in scores reported for

aching¥of this study focused first -on
. ) ‘ . o Y ] o )
~folTﬁWed with main thought instruction.‘

The sequence 1nherent in produ01ng a main thought then, was

%o attend first to relevant detalls. The 1ncrease in
. .

posttest scores. for the relevant detalls question 1s one B

‘ 1ndlcat10n that the d1rect teachlng of releVant detall was

effectlve. The . 1ncrease in posttest scores for theh

relevant detalls questlon and’ not for the main: thought

questlon also 1ndlcates that the students focused much ‘more

.P}

thought., The sequence of 1nstruct%on in thls study of
focus1ng flrst on releVant detalls, then on produ01ng ma1n
thought 1n the same lesson, may have had an effect on the’

students performancep . o lf; :7v - '*j.»r;. a
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~zabie

Analys1s of Varlance Summary

Y | | (Ql Relevant Detalls)

Source of Variation = DF =~ M3 .~ F Slgﬂ;ﬁlganc§

Experimental.Groupiby- ;
Reading Achievement L o _ .
~ Group A 1. 243160 4,374 0 *0.052

Group B 4. " 0.983 1.823 - 0.186
Growp © 1. .. 0.963 1.570  0.223 ,

,"Total Experlmental ERI TR Cnar PN
Groups (4, B, C) : '»1- : 37831 l*Q.OO9

Cognitive Ablllty © o200 . o0.kok o, 759 . 0.472

- Sex leference" - Do o "1 5 S '
  (Ma1e,Fema1e) - }“1n‘; ',9‘;26'” ? 236  ) 9.629

fExperlmental Readlng ; "

s Achlevement Group by -

'Group L 0.0 0.0 704999
Group B © 1. . 1.420. 2,955 %0,096
“Group € % 1. 11.350  2.330 , O0.142

i

;'?%@ v;éf’ S

R
Ce .

a N .

et
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Table 32-
~Anaixsis of Variance Summary
- (Q2 Main Thought)
Source of Variation DF MS F Slg“;flgance
_Experimental Grbhp by .
Reading Achlevement : - ‘ _ , '
CGrouwp A [ 1 1.263 0,647 0.432 .-
T oGroup B o 1. . 2,003 2.362 C0.134
| Group c S Cr. 0 00053 o, 028 0.868
'Total Experlmental ' B ."' . ' L Coe T
croups. (A, B, ©) . - Lo 20.059 .9.942 | ‘0 839 iy
‘Cognltlve Ablllty, ,f”  2, 6.'0.848 0.580“‘  30 562
-Sex Difference |, - bbg;ff.' B 5o 0 .L;m‘ '
(Male-Female) = 1. 0.2z 0,296 . 0.588
'Experlmental Readlng '
Achievement Group by
. ) rSex » S A ‘ o v
Group L 1. . 0,077, 0.036 -  0.853" .
~vGroup B T 1 1,420 2.955  *0.082
. Group €. ":1, 2,461 - 3,249, 0.393
* peZ .10
\;.' *
a
< ‘t:
% f
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MAJOR. FINDINGS, "SUMMARY OF DISCUSSIONSJ L
CONCLUSTONS AND IMPLICATIONS e /

Summary Of the Study

The purpose of thls study was to 1nvest1gate whether o

‘dlrect teachlng of relevant detalls and maln thought by the

s

»wrlter would enable graﬁe six students to more effectlvely

"produce main thought in narratlve. In order to establlsh a

‘ basellne agdinst which two groups could be compared the

: T%mental and control _groups were set up in a baS1o

'ﬂﬁres%arch ‘design for this study of Pretest treatment pOStteSt |

To test whether the direct teachlng made a dlfference in the:

fsexper1mental group 'S performance, the follow1ng two questlons'

if"were developed 197 the wrlter..

What thlngs happened 1n the story that you th1nk

are 1mportant° (relevant detalls)

»g2; After hav1ng read the story, what do you thlnk the

‘author s main. or 1mportant thought was° Explarn.

v
}
2

(maln thought)

e These two questlons were admlnlstered bQ{ore and after the5:~

dlrect teachlng to the experlmental and control groups. The

- s1gn1flcance df the dlffere&§es in achlevement scorés between

the experlmental and control groups on the pretest and
posttest was’tested at the .10 level us}ng the two~way‘
analys1s of vardance., The maln effec__ ‘

s1gn1flcance were. readlng achlevemenﬁ dlrect teachlng

. ) .. . i, e . oL < L . R : = " B



(relevant details ang;main thought), sex difference, and

cognitive abilify'.- . o 4 L ‘ \; .
. : N . . . N . ) - y"
CONU L v PR ' . - Yoo
' \ ; ' e K . ' s ‘m s ~‘ ’ *'l : é‘-‘ .
o Man,or: Findings -~ . . .. ",
‘ C ’ sl , .y

\" ' I

Flhdljs from Null protheses la and 1b -~ s

. ()

o y ..1'. ' 'I‘he dlaect teachlng of relevant defalls was beneflclal

- ‘lto the students as. reflected by the 51gn1f1cant R .
B | ) - "f.-,‘.--fjlncrease An achlevement scores.»,, - . ” o o :__}f"
; "(’?':4 2% 089 to X = ‘2. 844 for experlmental grotm,s) - "k

1 “i_;h" - '.’; (-x = 2 069 to = 2 ‘182 for control groups) 4

E 2 The d1rect teachlng of main thought dld not have a" v "

] | '.posrtlve ef:f‘ect on. the stuAEents as refied‘tedwby no ’"’é M

‘ s:.gnli‘icant 1ncrease in achlevement scorgs. K ; o

o (R = 1,84k to X ¥ = 1.711 for experlmexit‘ T

L (i = 1,342 ‘l:o x = 1 030 for control groups)
o : 'Flnd‘ine:s fron: ‘Null Hypotheses 2a, 2b ahd Zc o | )
@ S '. ‘1 v .The dlrect teachmg of*relevant detalls was benei“lclalw’ : "

- A ' ,'to' the hlgh achlevers 1n readlng as reflected by the . »

T s1gn1f1cant 1ncrease in, achlevement scores. -
""(I = 2, %55 to 'x- 3 455 for experi’nfental group A)
f’_(‘!-: 2.@375 to = 2 375 for cogtrol group: A)

"t - *Am |
‘l‘he dlrect teaohlng oi‘ rel_ vant Qetalls d1d not have :

_ 5ach1evement scores. o _y :
(‘X = 2 211 to‘x .'2."895 for experlment.al gr()up B) ' ’
T ':‘ . 3 “v | | %:l
};* & (X‘— 1 6§7 to x-_" 2 333 for exper:.mentalw group C) :: B,
l",'"’” L " "' '- Pu LA r : " . . 1» . "'.- . 1

oL ndd o .;-"J,‘;Y{\- R 8 o R L . e S
. v - . - e e LN



\?;regardless of the students

i B reflected by no- 81gn1flcant
Y g : ‘ ._.' . "-V g

oot 'scoresy L 0l * y*

“_‘t ~; d} 1 X RN

L 1 800 to Y = 2 800 for
T m = 5&%31 to *x_— 2 462 for
: ',rv s s ' ‘“}“’”""' '
S 1(2 = 2 417 tos X = 3 333 for
o qu%- 2 900, to'X‘— 2 16? for
Cw 2 i) (% £.279308 to X =2 385 for,
. (% ="1.857 to -x.,; 2. 000 for

control group

. .N,,v
. R | : C)
' (x = 2.000 fb r'= 2, 100 for control group C) |
; - Flndlngs from Null’vaotheses;Ba. 3b and;j_ e
: ,.-1? : The dlrect teachlng of mg;n thought dil not have 2,
““} -H"v‘31gnxﬁlcan¢ effecz_on the readlng achlevement groups
;ég%it g’.: EEE?Egléés _fdahe students 1?ead1ng achlevement as.
f; E,ﬂ" ""reflpc d by no 51gn1f1cant increase 1n achlevement -
;a;gbkfi ﬂv”ﬁSS‘toffv; 2'091 for;experlmental group A)
S%fi:i ;; ‘1hPCxw‘ 0. 625 to'x/é 1 OOO for'control group A) :
‘W~f§.gf§l(x =.1. 789 to'xi .‘G;v; experlmenial group B)
e ﬁrzghi'CZ = 1. 467 to'x qoo._jsffAE control ‘group. B)
hi}fﬁy; k‘fi_Cx'— 1 467 to. X = 1 133 for exper1menta1 group C)

A .‘_:'f“'(x = 1. 4oo to X = 1.200 for‘control group €)' "‘ SR
:;a"' Flndlngs from,Null vaotheses 4a and 4b _-' ;-5_'.,fAf7""%;_ﬂ“
| ‘s '1. Tgéralrec+ teachlng of relevant detalls d1d not have ar
v .;‘31gn1flcant eifect og,the experlmental groups f"'*f

cognltlve ablllty as !

1ncrease ln achlevement

K3

experlmental group

. with CCAT scor 'é)*‘y,—'lod'): 5

control group
§w1th’CCAT«score 67 100)

EXperlmental group
! w1th CCAT score. 101 114)

w1th CCAT score 101-'14)

T )*v

experlmental grOup

with CCAT score. APsiize)

P T R
control group S ' A
w1th CCAT score 115 132#15 '



2. The dlrect teachlng of maln thought did not have an

v /

- effect on the expermental groups regardless Of! :

[SL SIS N \/'

o o - students cog nv* ve ablllty as reflected by n‘o"”{“‘
| s1gn1f1cant 1ncrease 1n achlevement scores.t “‘zﬁ-
' '('5Ef= 1.750 to. <=1, 600 for, experlmental group *

‘with. CCA'I,‘ score’ 67 100) o

‘ ('Sf = 1.5‘3‘8 to “x"“l 385 for control grou e 7
S L , KU w1'th CCA‘I'j‘ score 67—100) %" £
' (‘i‘ =;;2.333 '_to X =2, 250 for experlmental group ’ w: :
R ' , . w1tH CCAT- score 101- 114) -
("5(: 1, 000 to‘:t— 1. 500 for control group ' s ow . \
o with CCAT score’ 1o1-i14)_* SRR
. N .o L%"J . o ‘e ( . L
S ('5{‘ -& 462 to ‘%= 1. 231 for experlmental group - .1 .t L
LT | o . - wlth CCAT score 11 —1329)
(3! =1, 143 to y- 0. 643 for control group "" KSR ‘: o ":lz_';

w1th CCAT score 115—132)

Flndlngs from Null protheses o and 5b : EEE \,"

1, The dlrect teachlng of releyﬁant detalls d1d not have a.

s1gn1f1cant effect on the experlmental groups regardless |

. u- of the students sex dlfferencés\ as reflécted )by no o -'

iy ~

g s1gn1f1cant 1ncrease 1n °ach1evement scor’es. R
o oy

e

R T"(-'i’:' 2, 120 to 'i' =.3. 000, for experlmental group males)
| ('i' =~2 050 t '5'{" 2 650 for experlmental group females) L

(_.
, ("‘ 2 389 to = 2 278 i;or control group females)

1 667 to X 2 067. for control grcup males)

. . '.2';' The dlreCt teachlng Qf maln thought dld not have an .. |

r | effect on-‘the experlmental groups regardless of the L
o students Sex dlfferences as reflected by no o S

Slgnl‘flcant 1ncrease in achlevement scores. T

o

\ R (X‘— 1 800 to X = 1 760 for experlmental group males) »
ntal group females)
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(¥ = 1.133 to ¥ = l.267-forjcontrol grOup males)

(Y = 1.333 to X = 0. 8'33vfor ‘oontrol group females).

- Pindings ‘From Null vaotheses 6a and 6b

1. The dlrect teachlng of relevant detalls did. not have a
i ~s1gn1f1cant effect on experlmental group A regardless I ;f
of the students sex d;fferenoes as reflected by no‘p
f91gn1flcant 1ncrease in aenlevement scores. g-,:'_i‘ : R
_(X’: 2. 853 to ¥ = 3.833 for experlmentalwgroup“A males)-~;.ﬁ
% = 2. 000 to ¥ =_ 3.000 for g f}}ffe;nai'éé)"
(%= 2.000 to X = 2,000 fo{r N
N (x = 2. 5oo“t'o'x=‘ 2. 5oo for. 3
;2.'.4The dlrect teachlng of ma1n thought dld not‘have ;L
Ls1gn1flcant effect on: experlmental group A regardless o
of the students sex dlfferences as reflected by no
'Slgnlflcant 1ncrease 1n achlevement scores.
(jf— 2. 500 to ¥ = 2. 333 for experlmental group A males)
(I'= 2+ 400 to 2‘— 1, 800 for experlmental group A females)_'
" S’.(I = 0. OOO to r— 1. OOO for control group A males) |
' C(®= 0. 833 to .1v000 for control group A females) l@ié-
Flndlngs from Null Hypotheses 7a’ang 7% ‘f';’4'? uy ~i ”': .§§%4
1ﬂ . The\d1rect teachlng of relevant detalls was beneflclalw LR
Jto thh students in experlmental group B due to sex"lw |
b'}dlfferences as reflectéﬁ by s1gn1flcant 1ncrease 1n
_Nﬁachlevement scores.‘)r' v" _;,'{?‘ ':.ﬁe;- fa .
:"K!'=o2 429 to X = 3. 143 for‘experlmental group B males)
¥cr-.2 083 to <= 2, 750 for experlmental group B females)
Co(x= 1, 571 to x =2, 429 for control group B. males) B a:'
,yﬁgﬁx = 2, 250 t°’v“7 1,875»for;control group B females)

A .
< . .
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. v ' ) . !
2,'<‘The dlrect teachlng of main thought was - beneflclal to

Egthe students 1n experlmental group B due to sex

‘dlfferences as reflected by s1gn1ficant 1ncrease 1n , _
i v Lore
'achlevement_scores.;‘ .

(%= 2;006'to'1'= 2;143'forfexper1mental group B males)

‘CX 1,667 to X ~5¢l;833 for experlmental group ‘B females)

,?.-

[ e (r— 1 000 to < 71 ,,1‘,286 for _'control group B males)

(? = 1. 875 to !’— 0. .625 for-control group B females)
. Flndlngs from Null vaotheses 8a and 8b ‘,ei,x : HQ"’&;

1.. The dlrect teachlng of releVant detalls dld not have a

B s1gn1flcant effect on experlmental group C regarddess
of the students sex dlfferences as reflected by no A\‘

W

. significant increase" in: achlevement scores.~ G e

(X = 1.583 to X

(X

I

o2;500-for‘exper1mental group c males)

2., OOO to X‘='1r667 for‘experlmental gngp C females)

.~1(1'%‘1 667 tofx = 1 667 for’control group C males) S
- :_(st 2 500 to I'; 2. 750 for]control group C females)

o é:;:i;‘Z.‘_cThe dlrect teachlng of maln_thought d1d not have a

3 B 51gn1flcant effect on experlmental group C regardless

| of the students fsex dlfferences as. reflectquby no ‘".lgf'

srgnlflcant 1ncrease 1n achlevement scores.

.véiifﬂ}rQB to x = 1. 250 for experlmental group C-males)

B}

.(? = %fQOO to x';ro 66? for experlmental group c females) :

"il v

@ = 1. 667 b = 1. 333 for . control group c males)

. 6‘3'/ h .

. ;“ : (!‘~'1 Odb’to x'— 1, OOO for.control group C females)
e . l;"‘,‘j‘:{?.: : L U .

W
Ao



| 51n Chapter I. Spe01flcally, for th1s study, 1t was deflned . f

':‘as "an mductlve method. whereby the students a.re glven

o 153
: Conclusions;Drawn from'Major‘Findings e
<;?ﬁ“f”'dTheffollouing conclusions werefﬁgawh frOm theymajor
.f1nd1ngs - ‘ “ v " | .”
,l1. 'D1rect teachlng of releVant detalls g1ven over a one".
‘ ;cvmonth perlod was effectlve for hlgh readlng achlevers
: ‘but not for average and low readlng achlevers. | "
2. Dlrect teachlng glven over a one month perlod d1d not .
| ghave a 51gn1flcant effe&t on the students performance
‘on the maln thought questlon 1rrespect1ve of the1r -
' Jreadlng achlevement. S TR ' ;
| _3ia"The factors of sex and cognltlve ablllty d1d not affect
H ‘,the students performances on elther the relevant ' .
?7detalls or main though;{'uestlons.'ij R o i .
"The flndlngs were basedﬁbn ‘the partlcular methodology : -
of dlrect teachlng for thls study 1n whlch relevant detalls :
Y@iyvlnstructlon péeceded maln thought 1nstructlon.; A p01nt yv .
'{h worthy of note is that the wrlterlneyer taught 1dent1flcatlon~
;'j?of relevant detallsjln 1solat10n. Each lesson was 1ntegratedf; R
"_? w1th prev1ous lessons for any one’ story to help the students il?ﬁ;~_;;"
‘:étreallze what. 1nformatlon to attend to and how to use that '%a;;‘
ilnformatlon in produ01ng an acceptable maln thought. _ f |
f_‘, The wratenﬁreasons that the f1nd1ngs from thls study E
"zwere tﬁ% result%of .“ )1 ’ AH;-'*Q.ﬁ.~;__- ,"ﬂ;';ﬁlife?}Lj.b‘xi'

l. «Methodology‘%f dlrect teachlng.

Teachlng is prov1d1ng "dlrect 1nstruct10n" as mentf\\Edy}l

R

MAFEE N et bt e nnn g v Anen3 o
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“Asystematlc and sequentlal 1nstructlon to help é%em to

1dent1fy the relevant detalls and to produce maln thought |
in narratlve“ (Chapter I) :” “ '

' The sequence of thls 1nstructlon focused the students
attehtlon flrst on relevant detalls prlor to maln thought -
1nstructlon.t That 1s, the detalls related to the_‘ u |
charaoter s problem and the resolutlon of the problem. And .
from the flndlngs, the students dld 1mprove 51gn1flcantly in e
_t@?f' ‘ thelr ablllty to 1dent1fy the relevant detalls in narratlve.‘ﬁbf‘

It is reasonable to suggest glven.a perlod longer than one -

e month that\the stf ould have usegithelr 1ncreased

. :,

dentsﬂ

"

ablllty to 1denta relevant %etalls to produce an’ acceptable

‘”; Instructlon glven over a per1od of one month Seemed to

R R o ST

S have helped the students more on what 1nformat10n was
A"prJ relevant than on how to produce maln thought from the _
'b relevant detalls 1dent1f1ed., Had the wrlter extended the
‘i 1nstructlon beyond the one month perlod, or had the wrlter

"#x.,been the regular teacher so that repeated explanatlon and

i practlce for the students could have besp made 1n several :
o o L
i subJect areas throughout the day, then the students may have ‘

Y K
: used the1r 1ncreased ablllty to 1dent1fy relevant Informatlon o

S to produce an acceptable maln thought. .
Ajjg 2

Nature of'produc1ng maln thought._A |
5 o The productlon of a ma1n thought is. an overt actlon )
k whlch goes on 1ns1de one s.Mead.\ From McPlke 5. (1983) “\:;p;7f

flndlngs reported~}n Chapter IV, maln thought "..; is notvlgfl'

'contalned 1n the text, but (1s) ‘a. formulatlon produced
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N

between the wrlter (text) and the reader"; ~Hence,'a main :"‘

T

thought is not expllcltly stated in the text: and :

‘reconstructlon of. the passage is requlred.

In thls study,.students were glven dlrect 1nstruct10n

“to actzvelx'attend to relevant 1nformatlon as a strategy to'

)

help them produce a maln thought., The extent to Wthh the |

"; students were successful 1n produc1ng a maln thought depended :

S
»g:

‘.(

o boe ,-)/

‘on more than verbatlm quote or mere re l of 1nc1dental

detalls. To produce maln thought as dlscussed in. Chapter II

7._students needed to have adequate readlng skllls (graphlc -
' symbols), language SklllS (oral/wrltten) and thlnklng skllls

(organlzlng, synthe5121ng, generallzlng, etc ) y Indeed,
produ01ng a ma1n thought requlres very complex thlnklng
processes as emphas1zed 1n Flgure 1 Chapter I'f-

‘ Inadequacy 1n any one of the above meatloned skllls may
well 11m1t a reader s effectlveness 1n‘pro u01ng a maln 1
thought. One llmltatlon of thls study as acknowledged 1n
Chapter l was the use of the wrltten mode to express a maln g
thought;’ Certalnly from the wr1ter s observatlon and |

analys1s of data, the students in th1s study generally had

more dlfflculty in express1ng thelr thoughts 1n wrltlng than N

1n thelr oral efgre551ons.. S ‘~“ R

.~3, Readlng achlevement level..;

Whlle the exact relat&onshlp between produ01ng maln

thought and readlng comprehension has not been borne out 1,;'?d'

S

(Chapter II)

he ax1om that both activ1t1es requlre a hlgh
level of readlng proflclency has been borne out. In order ' .gﬁ%

to process from prlntﬁto meanlng,.the readen.must contrlbute ”C:JC

- e



ty

to the readlng process (Chapter II) ﬁe is»to'not only get

R meanlng but to contrlbute to the readlng process by what g ?ﬁﬁg@ﬁf-ﬁ

Jenklnson (1973) terms as br1ng1ng meanlng to the prlnted
page (Chapter II) . Indeed the reader can best "brlng .

meanlng" to the passage when he is not battllng hlndrances

4-‘such as word 1dent1flcatlon, recall or organlzatlon of 1deas.'

The hlgh readlng achlevers 1n thls study demonstrated

- a. 81gn1flcant 1ncrease in. thelr scores on. the relevant f

N questlon sheds llght on the level of thls group s readlng "_,prf

,' were effectlve 1n produ01ng expllcltly stated 1nformatlon
" but not effectlve
:-thromftme*pa;“ gé;, And 31nce main. thought was not eégllc1tly

state_

detalls questlon. As 1ndlcated by the achlevement group to .
whlch these students wﬁre ass1gned no doubt they would score

hlgh as word 1dent1f1er A However, the fact that they d1d

,m,,

2

not 1ncrease 1n scores 51gn1flcantly on the maln thought t?-:ﬂ ?_fof_b'

P

ablllty., Apparently thls group of hlgh readlng achlevers '

in produ01ng 1mpllcltly stated 1nformat10n

1n the story, 1rrespect1ve of readlng achlevement, r bc NS
these students dld,not 1ncrease 31gn1flcantly 1n thelr scores

on. the ma1n thought questlon. However, to re1terate a p01nt

suggested prev1ously, had the 1nstructlon tlme been extended

'or had the wrlter been the regular-teacher so that repeated

explanatlon and practlce for the students could have been '

s made 1n several subgect areas throughout the day, the hlgh

:rtiwachlevers espe01ally may have used thelr 1ncreased ab111ty

2.

to 1dent1fy relevant 1nformatlon to produce an accepgable
maln thought. Moreover, because 1dent1fy1ng relevant

1nformat10n was stressed for the purpose of produ01ng a maln' ";m;. Tq



'(‘-

) thought 1n each lesson, the students would 1nev1tably llnk

P

flndlngs from thls study would have 81gn1flcant 1mp11catlons -

w1th respect to

1.

5 thelr own’ readlng comprehen31on 1nstructlon. o

'ps1xth graders.-e N
-p3Whether s1xth graders can be taught how to 1dent1fy

B 1dentr§y1ng relevant detalls to produ01ng a maln thought.

' PImplications of'this Stud&"

In Chapter I the wrlter conaectured whether the

"Pertlnent 1nformat10n on’ the nature of dlrect teachlng

-@ i
“cof relevant detalls and main thought 1n narratlve to ;

s

l.relevant details and produce ma1n thought in narrat1v9.,g\c;);
.,uImpllcatlons for classroom tgachers to crltlcaliy .‘:;;,;?
alyze the relevance of the tasks advocated for use t;ﬁgjﬁ

'»w1th students 1n the commerc1allx prepared materlal 1n‘¥J;>"

The pertlnence aﬁjthe reported flndlngs w1th respect to the

g above w;ll be addressed here.’

: 1.'.

va

Nature of dlrecu teachlng of releVant detalls and maln _f-:

e
thought in narratlve.J-”" 8

a) Because ma1n thought is not expllcltly stated, it 130”

' necessary fogﬁstudents to actlvely attend to' _
:1nformatlon such as the character S problem and B

‘hls resolutlon 1n a story.v (McPlke, 1983)

PN roductlon of malﬁ?thought requlres the ' reconstructlon.f'ﬂ

el the message s1nce 1t %g not expllcltly stated..~

.,The students in thls study w re not effectlve in ?lt}f

‘}l produc1ng maln thought..-"7.'fpr"“ ;,g, ;f_'} : f‘“f}ggp_b

.v_-

A A e e B e e e

[
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c) Dlrect teachlng of main thought needs to. help

L . . . iy

_students both in the what and how of produ01ng maln
"thought. That 1s, students need dlrect 1nstructlon
'»gln 1dent1f1catlon of relevant detalls and productlon,h
..of main thought but the 1nstructlon should couple
'the two.i It 1s reasonable to expect students under “
the dlrect methodology‘of thls study to flrst |
'1mprove 1n 1dent1fy1ng relevant de}alls and then to -
' use that 1mproved Sklll in produ01ng an- acceptable
.;;Tmaln thought._ R o -

S e , R
2. - Are releVantudetalls and main thought lﬂ

. e

Hﬁ%eachable° , ‘
a) As- 1nd1cated earller‘ln thls chapter, the flndlngs

ffrom thls study were the result of one methodology

Jr.J

of dlrect\teachlng. And 1n llght of thls partlcular

7 L

-’methodology developed?by the wrlter, 1dent1flcatlon T»l" |

'F

'1of relevant detalls is. teachable and the wrlter'l'
_,”suggests that had 1nstructlon t1me been extended,‘::fd:j#'

i

fﬁirsthen productlon of main thought may well be‘ |
‘]ﬁ?teachable. The comments from the precedlng“sectlon .
o “{are appllcable here.i . ';fl;“ ) -
iB;f. Impllcatlons ‘for" classroom teachers; ' _
| 4a) Research from Johnson and Barrett (1981) as |
':.dlscussed in ChapterJII deplcted the hazards of
'ffgldétgcarrylng out the strategles in. manual§ ina .-

ﬁ'perfunctory manner., The authors polnted out that
" BT 'u»TlW\c - ﬂ.\ . .

K AN
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attentlon (Chapter II) NO'douthcontinualtpractice

159

LN

i e

——

‘w; For example, manuals suggest the teachlng of

R releVant detalls 1dent1f10at10n and maln thought -

‘would condltlon the students to pass over relevant
1nformatlon whlch may contrlbute 51gn1flcantly to
thelr productlon of a maln thought. Such ‘
fragmentlzation of teachlng 1s certalnly seen as R
1neffect1ve for maln thought productlon.: Indeed,-

students cannot afford to focus only on b1ts of

;_ relevant 1nformatlon w1thout us1ng Lhat 1nformat10nn' '

.," St

to produce a. maln thought. How 1deas are related one f"

to another 1s cru01al to me . n thought productlon and
1nstruct10n should focus on that. ' |

The 1mpllcat10n for classroom teachers us1ng

: analyze the relevant detalls task asked of the

,

~-student and to con81der how that task relates to

| productlon of maln thought.

b) Durkln s (1981) research on. teacher s guldes revealed
the absence of 1nstructlonal suggestlons (Chapter II)

"'Th -"what" of teachlng 1s usually 1ncluded in a

l1m1ted way wh1le the "how"'of teachlng is omltted. fiuﬁi.

That 1s, teachers arevglven suggestlons on what
asPects of readlng comprehen51on-to te'ch but .
suggestlons gpynﬁt prOV1de backgrou_d 1nformat10n on
the nature o%\what is. to be taught nor on how to

V

sequence “or relate that partlcular aspect of the

1nstruct10n to tﬁ@ whole of readlng comprehenslon.“fif

S

. commer01ally prepared readlng manuals is to crltlcally o

Sopa

PRSI N
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g

o

B producfion but-do not‘provide explanations on what

o B,

‘l}fifprOdaRe maln thought in narratlve.“'

160

relevant details*are apd—whatAma1n“thought—1s~nor on

how one 1s related to the other.

. . The 1mpllcat10n for classroom teachers is to
'fcons1der the methodology usedbln thls study of

"fexplalnlng what relevant detalls are, what maln =

thought is, and of helplng students o reallze how =

‘dhe 1s related to the other when teachlng them to’

LT

™

’ “Suggestions for Classroom Teaching R

fyﬁuIn teachlng readlng comprehens1on, teachers need to

'cons1der the nature of the partlcular aspect,of readlng

-.u.i

.:5;comprehens1on that 1s to be taught. In the 1nstance of

d‘The wrlter strongly urges teachers to conslder a.

‘»teachlng ma1n thought productlon to students, teachers,
"ﬂ;need to sequence thelr 1nstruct10n so that 1dent1f1cat10n
5.'of relevant detalls is, glven flrst._ Not only should
.tteacherS'reallze for themselves, but 1n turn. they '

t; should help students to reallze that the process of
':1produ01ng a. ma1n thought ds generallzed from attendlng
'Kvto 1nformat10n 1n the st:ry whlch 1s related t6 the.<j

”'character s problem and hlS resolutlon of, the problem.»i'
'ffstudents but relayed dlrectly through systematlc
’jrﬂlnstructlon as”one strategy helpful_to produ01ng an ﬁ

4,_acceptable maln thought in narratlve.vfgfj

‘ methodology for teachlng readlng c&mpréhen81o§f That .

Pt e
. s .
.

"Such 1nformat10n should not "be kept secret from _,;‘i,‘i?‘;'”




"is, a methodology for teachlng maln thought 1s

' 161 L

zessentlai‘lf students are—not—to depend onwser-zclplty'

“to. produce a maln thought answer. It 1s suggestod that

rteachers consmden the 1nduct1ve systematlc and sequentlal

-

' method used 1n this study. 'The framework for teachang
.-may@pe found 1n Flgure 2 Chapter IV.‘ | ‘ : ‘:

In. regards to the methodology of d;rect 1nstruct10n
;’used 1n thls study. the wrlter emphas1zes for teachers _
. vthL 1mportance of. con31der1ng-’ - | § o L

"a) Strateg%es used by chlldren 1n produ01ng maln
‘thought 1n narratlve. In partlcular, 1mag1ng..r
cuelng on plot and establlshlng theacharacter s't?':
b -

~’problem and resolution are strategles whlch chlldren

'"have Yound helpful (McPlke, 1983) Teachers should

8l

“'V N

e brlng these strategles to the chlldren s attentlon

as a means of produ01ng main thoughgfdurlng - ﬁfyf-’

',1nstruct10n tlme.,'¢ 1,' N

G o

/

-;ha readlng comprehension program (Chﬁpter II)”* These

0\—-:-

f,_ varlables are set out and}ﬁelateﬁkfb the teachlng of

O l‘ v; S‘SA&i' .

1dent1f1catlon of relevant detalls éﬁd productlon of ’h*'

o H“_@.‘ . . _ Tl ﬁ
'6.- maln thought. R ¢ ’; : viﬁfj hg S St

'c

1) Relatlng the reader s bach&roun& to thencontent
Aiﬂg of the passage._ That 1s,,teachers should help

‘students llnk relevant 1nformatlon they have f;
. 'from thelr experlence to that prov1ded by'the ':“
B _author...' 'va f‘,.ff - ,v ::p” puélpgﬁJ. jgv>
, . v P . _.Lﬁa;} S
Ll) Settlng purposes for readlng the passage. A%s,, SR

. . ‘ 4
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’ ,; ~},?ffo; That 1s. teachera.should help students reallze i‘ ;J
*wg%_ ; _ +hat produclnéinerm~thought is_one essenifgi % 'itu
' “-?ﬁ 5f”?3_!p.': purpose for read1ng..~__ . | ';gﬁf‘ o
i: ’ £ L ?i‘) Asklng Questlops before, durfjglén& eﬁter A#k‘ :
¥ ‘Aéi;yg: ;freadlng., That 1s, teachera : . %fﬁ. ;
LrS e students to reallzelthat 1nformatlon relevant
¥ S to main thougpt must be related 1nunarrat1
n‘”;,f ﬂffﬁ;f‘-{f%f the bnergéter s, problem and hlS resolutlon‘::gﬁ,“ Qo
i;? péi' ;1‘;ffjf Therefore,.the questlons asked must requlre' vw~'
V-;ﬁifte‘i*r:-;!‘ the students~to do the relathgﬁ& '
c %
| é?lA’n " X ;f%
ne e ;Chlldren to re'ate hqw 1mPortant 1nformatlon PRERE U
| :tla§fig1dent1f1e§a1n onghﬁeeson 12 relevant in. thevnext for fp '?f
- ""t?the purpose of produclng en aéZeptable maln thought.i : {5 |
; i n;In short. 1nstruct1aq should couple the two :-f§;~f .Wi i

®;

e ‘ii*f”maln thought : 1f students to relate how the

7'7o-&;{‘f_}iparts flt rnto the whole o£ one partlcular aspect
*;,“'.A of readlng comprehen51on. ‘{7'. fff:@;;‘;:aj fﬂf

teachlng‘bf maln tfought 1n other subaect areas., The

,:*ff}:zhc hlgh achlevers 1ﬁ?th1s study over a perlod of one month

"ff narratlve but not in. produ01ng maln thought.‘ It 1§

p'..',.; R R T :\-.."'

Ty

T“'ng'H;iff'ldentlflcatlon of relevant.Z;fails and productloﬁ of

! were s&bcessful in 1dent1fy1ng relevant detalls ;n ’ﬂng“

- ._ “’ LR}

RS

R
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reasonaﬁ%% to expect that had more ;ractlcg and 'M'T77t:d‘
. these ;tudents_ln_sog;al fi7 ; .
sc1ence,'etc.; then they wouid’vrfo_f; o
b havf used’ thelr 1ncreased ablllty of 1dent;fymng }, ::, :;ﬁi
-‘éﬁf;relevant detalls to produclng an”hcceptable maln 1 Y ‘”.ﬁ-
'vfgathought. Hence, contgnuous appllcatlon rn 1dent1fy1ng g
n “3,i. relevant.detalls&and pnoducing maih;thought 1n*bther
- :A?wz ;ﬁ - e . 1 b nn :«‘,htt_
e, @
yq' o
\ '._4 v,

; o Q; study' %Tom the wrlter‘s observg%&qn and analysas of.“ ?jqﬂﬂgfw

P . , : G .

: M data, students in thls study ere indeed not effectlve-

Yal Tl S e o - C e
ey e wrlters., The wrlt%r.%J g%sts that teachers need to t"“ a
L - ; o . - ..-‘ e .

"d organazed Oppértgn;tles ;j”@nj“fa _17

AN ~%;” '

R prov1de*more system@t,h

for- students to e }f S

: L T 3\ D ."?j. b 1 . R S

. "iyﬂs::j"‘ Sukgestlons for Further Re%ﬁ?ﬂchTU’ R T
: i ; . "-'-’f

"i

Cert

ATy

fe B T conl e S

'::gf{thi_, The 1nvest;gat;on of thls study,revealed that students,

ff%:;é’f' “f especlally the hlghhachdevers 1n‘geaélng, were . f‘ 'J;ﬁfg"

.f."~'

SRR produc1ng maln thought for qarrgjlve.» The wrlter N ”f»igai
LY suggests that a. research study be conducted over a"fv._'rf m.fi,

perlod longer than_one month to-ﬁnvestlgate whether: A’i;ln17-

tg;u a) Studentsjwould,continue to 1m‘§g§exln thelr abllltyAicnﬁ;]{px

S to’ 1dent1fy relevant detalls 1n“narrat1ve. f}'ﬁ";. a7
1ﬁi”a_7;m‘ b) Student woulaaalso 1mprove~1n thelr ablllty touv’ : e
: ' :'“7,\ - : R : » N : e e E o : ‘ ‘. ﬁ
R Q‘oduce me.oln t‘houghtk If.n ,narratlve. e PR
: c) Students~would conscstently use the 1nformatlon . u
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- @2 R oo A g .- L s ,
: “f”'fdentdfied as relevant 1nformatlon to produce an

ﬁgi '; _5lidp acceptable ma}n thought 1ndependently. _ ‘:< ' )

'; ;{‘2.;1 The wrlter.assuZedwthat the students 1n hgg study :‘”vtfﬁ'
- ‘ performed 1nathe pretest and posttest to the«best of o -

7;: ’ thef; ablllt;qs mhls asshmptlon. however, was‘{“;~ ~j‘-f‘; v

VHF:“'~.,_. emlSﬁféded.f To ref%é?ate, students from one-COntrol N? :

| o L;' classﬁdgmLwerefexhifiwén?;Tiffceptable?%ehav1or and ::,;v}l}f,
"ES L were 1natteht1ve : _-f“:f"writlng of the posttest. . } 'ﬁ?-ska
AT ONE S PR FRE RN e *?fo;-“

‘:ﬁj“, ”w.*#' The“testsresults showed thét the female @perageégeadlng ‘ o
- . R _“ ) N o . S ﬂ:‘ ' . c &5' ‘ .
, ;; A&achlevers 1n pagi}bu%ar deCreased drastlcally in scores® ‘H,JJZ o

; Y ‘o
'iiééj ,‘ Qn thelr posttest.~ Henceéb}he@wflter szégests T?:}llifyuf-i;?izs,é
fpv; repllcazlon of ?hls study\to 1%x§st}gate whether .fwa_eépng.gj:if

' a-vegag% female‘a;chievers' in readlng who ar% not ';.‘f";f::@-‘_,‘._’ ! L
d1$01p11ne problems would perform well on. the At .;&’

-;? detalls :nd maln thought4¥uest10ns.m.‘:;%%sl .{tf;jég;ffi“.afﬁ*&
%;t “ 1 . th;s studyrwould be an : .535fiyi_d‘f“ ’
s {i vest;gatlon of the fa'tors whlch may help or hlnder : {;ﬂ
ﬁ; S ch11dren~1n learnlng how to 1dent1fy relevant detallsiff' ’;av
;1 and maln thought productlonu' Factors whlch may affeot “ffz;fjJ"
R ' | the teachlng-f%arnlng s1tuat10n 1nclﬁ&e.'"ﬁvtv {j"i“xiﬂ‘;;;j;ij;r
‘:;ﬂ_' .ff_? a) Teachlng methodology of relevant detallsi;-'h~f Sv'iff;T:{J.fitk
‘Efﬁfgﬁ.‘t f"}" 1dent1f1cat10n and maln thought_productlon.‘{aa’ ; T )

C Jb) Maturlty‘level of glrls (pre-adolescence) ‘:f”;ﬂ ‘

’e' c) Nature of d1801pllne needed forhthls group of - _
;;: ?* pre-adolescent glrls.,r ’A ;,;‘: "'fﬂ. o 5;;sﬂ:'f't f‘tin;;

3, - ThlS study was conducted w1th grade six students., The ] ef'ffe -
flndlngs from thls study revealed that the.hlgh ‘ E

D achlevers 1n readlng were successful 1n 1dent1fy1ng
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relevant detalls. The‘wrlter suggests that a

N

L"»w metacognltlve Skllls or "learnlng to :

L . ; N -

(mental and s001a1) 1s a fagtor whlch affects the m:f

X .

= reader s ab111ty to 1dent1fy relevant detalls and to
h’ . 3 . S . 3
produce ma1n thought. o AR o X

',#.. Because narratlve, an’ acknowledged llmltatlon of #his

d” 7 "!’3’ - )

"stuﬁy, was used flndlngs from th1s study are ' E

generallzable only to;}hls one Tbrm of prose.,jlhe_f.

wrlterﬂsuggests a stud:hba;ponducted uslng exposltbryw

‘”%.'. passages to. 1nvest1gate.whether chlldren can e taught .tllf;?

to 1dent1fy releWant detalls and produce ﬁaln thought. . ,
. 4" S ‘ . ‘_:,VAC’
_ a; Toﬂbe con51dered 1n thls 1nvest1gat1ve study womld-be A
' ‘ia) Nature'of exp081tory passages..._ ﬁ'f? f’ P ;_ﬂ ?gﬁ.

=

..Ei.Methodology to teach reﬁevaht detalls 1dent1flcatlon

: .fi ; and ma1n thought productlon for.expos1tory passages.t .

‘tjc).Strategles whlch ehlldren con51der helpful in W

-

ffprodu01ng maln thought for expos1tory passages. - ?_4%::_.a_,

{5 Further studles could explore modlflcatlons of thls S

dlrect teachlng methodology. 5-, ‘_“7}“}> _“m;‘g_Kfff .7f45§;3f

S, -';,;_-jfl_ .-'?C-onclu_d-i;n:gistatementf

.{»,JJ P .._h;.

oA '_‘ . L. oL -:‘;’Y . ‘ ) ‘4 .

Flndlngs as 01ted ln Patchlng (1983)

SklllS can be«\

systematlcally taught to’ studentslln the elementary grades;ff: o
(p. 407) Indeed, the flndlngs from thls study reveal thatﬁ

v

g1Ven a systematic approach, students d1d l-»cn 1n a more

' effectlve way how to 1dent1fy relevantr@Btalls in narratlve. cﬁv;fk;

': P ". A L '_, PR

t - . La e PR B
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v . _ . v

Moreover, the wrlter reasoned that glven more’ practlce and -

explanatlon to the students in all content areas uslng thﬁth

partlcular methodology of thls study, these students would

have contlnued to learn how to use thelr 1ncreased ablllty o

e 43 S R
.tU 1dent1fy relevant detalls ang" to learn how to produce an.

Yy 3 T L
_eptable maln thought. ! L ,? . ~“f “”‘ f /9

y

‘.

w0

rlght way to teach readlng" (JenklnSOn, 1973, p. 40), it 1s

. N
The wrlter concludes that whlle there 1s "no 51ngle, [‘5;

':1mperat1ve that teachers opt for a dlrect systematlc - {.ﬁﬁh f”“

ool LI ..
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Lesson Plan (1) ’(30~40 minutes)

" April 19, 1983, Tuesday

Purposes S . : ' ‘ >
To develop students' ability to: ) , '/)

1) Identify a main or important thought that the

author 1is conveylng.
- 2) Identlfy the important thlngs«that happened in the

,'story (relevant detalls) .

3) 'Reason loglcally by prov1d1ng ev1dence (relevant
details) from story to support answer.

4) Interpret the[author's purpose and ‘thoughts.

-~
3

Material: »
."Boss Finds a Boy" by Ester Wier, pp. 85-88;‘ '
A copy of "Boss Finds a Boy" mayxbevfound in Appendix D.

N ’ T~
Procedures

A, "Preparafion for reading
. _ . < .
1. Discuss with class concept of "family".

a) What does family mean to student?
" b) What things do you do with your family? $
¢) What things does your family provide for you?

(love, comfort, food, securlty. etc.\gfe provided

by famlly) \\b
2. Explaﬁg/xo class reason for disgussioq 6f‘c ncept
of "family". | " o ‘
"We have an idea from our experience what being a part
.of a family is like. Let's read the ini;roduction %o

.”‘
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B.

(Direct students’ attention to past tense, "had never

: ' M7 .
~y (. i é

‘ thls story entltled "Boss Flnds‘a Boy" ovasﬂeg Wier:

and See if our idea of what famlly'lé/lakepls also
' ’ ”ﬂ“/" A K‘\f‘ﬂ;

shared by the boy in the story L

S

Ask students to read %pthguctrw%; *fstorzﬁonly.

Students are also asked't%kread an;\ }nd out what

.w*'\
X

1nformatlon 1s glven vp the@boy s past and present : -

_‘}

situation.

Instruction

What information did you learn about the boy's past?

" (Students may read out answers or rephraSe in own words.)

(boy had never known his parents, life was harvesting

_ Crops, g01ng from place to , lace w1th the people who
. P

pick beans or potatoes or lettuce and then move on,
his last family ‘had left him)

How do you know that this information was about the

boy's past?

. . - /_ -
known ..." "his life was ..." etc.)

What information did you learn about the boy's present

=
\

situation? How do you know? ("... and pow he was

travelling alone") Direct students to word "now"

which means at the present time.

"Draw students' attention to the quotation marks

- surrounding "family'". Ask student to read out

=

sentence, "His last 'family' had left him, and now
he was travelling alone

What is the meaning of haV1ng quotation marks around

l

the word "family"?
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why do you think tha writer put qeptation marks arouhd
' the word "family"? | | | | .
ASk‘students ta read again this aent;nce, this time
alerting their attention to Quotation;marka around
a"famlly" using flnger gestures.
Explain to class quotation marks around a WOrﬁ.ln this
~ case aierts-or calls the reader' s attentlon to the wordl
indicating that word meanlng is not accurate.
\\\~*<”E? °ﬂav1ng drawn students' attention to, the word. "famlly"
because of the quotation marks around i{, ask students
to think about the meaning of the word "family" for
th& boy . | |
- "Remember earlier we diséassed'our i&%a of a‘fahily in
. terma‘of our expefiences.. Let's go bagk and reread the
introduction and find out What_the boy's-idea of a
family might be given‘hishpast experiences." ‘
- o Explain.
6. Direqt‘students"attention to discussion récordedvon
chalkboard on family concept. |
fFrom what wé know so far about the boy, let's go
through -our list (on the board) and decide whether or.
.not he would have hadkéxperiéhces similar to ours."
fétgdents are asked to suppart their. answers by
referring to story infdpmation.j , .
7. Make students aware that "from the comparison of fami}y
experiences between ours and the bby's, it seems that

the boy's family experiénceé'would not be the same.

It is because the boy does not really have a real
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i

family like ours that thé‘ writer has cnose)n' to put

o

quotatlon marks around it."
Tell students; "It is important to pay attentlon to
information that the wri ter wants to tell us. Only by

understanding what the writer means can we explain why, '

‘ceftain things happen in the story. For example, how’

does knowing that the boy did not have a real family

S
help you to answer this question: -

JWhy do you thlnk the boy's 'famlly left h1m°

~

Explaln M

_Preparation for reading, pp. 85- 88,

1.

"We know*that the boy is travellng alone. What-do you
thlnk is g01ng,to happen to the-boy?" Record prédictions
on board. "We'll check how accurate your predictions.v ’;}

i

are after readlng the story "

."Why do you think I want you to predlct ‘or. guess what

1s going to happen to the boy?"
fPredlctlng helps you to think about what you already

know,from'reading and to decidelif what happens ig -y

. logical or reasonable with what you already know. If ’¢

what happens is not logical or unreasonable we need to
check our understanding by-rﬁreading; pérhaps we |
missed out something from our réading;"'

"We'll check our accufady in reading later."

"Read pages 85-88 (top only) to find out more about

the boy."
Allow 10-15 minutes.for reading.

A



.

10.

- are the boy's needs?" Explaln._‘p

needs and feellngs. We know that 1t 1s reasonable fdr _;ﬂfk?L

Instrgctlon ] : .
1,  "Reread (silently) paragraphs 2 and 3 on page 85 to

'get a mental picture of the boy o ‘_;«; L ”&'*‘:l
_23 "From the two paragraphs read fxnd words whlch descrlbe S
- " what the boy was wearing." Explaln.r, "'u( . e
3.‘"‘"From the two paragraphs read, flnd WO{dSAWhlch descrlbe o )

o o HER v

his phy31cal condition."

"It is 1mportant to pay attention to the wrlter é P

descrlptlon of the boy becauSe we flnd out the‘bpy,s - fﬁ

needs and feellngs n . /.,w "; % &v_ R
V - : . . ’v_.;n)'l

"From the descrlptlon of the boy,?what‘ﬁould you Say

("biting" w1nd through boy's "threadbare dungareéé“ as. i,

evidence for need of new clothes- needs food because he AN

is "hungry", etc. ) R :’ T }g;
"We are also told how the boy feels.A ﬁé%d the séﬁteheé;; ‘( ;;
that tells you. how he feels." Explaln how you know" ;}éupﬁ
'relate own experlence, descrlptlon of "ache s feelvn_ ?V

‘ "Explaln the reasons why the boy 'S body ached°" 7?333f;v? I’;”

"ached w1th wearlness and hunger and terrlble

B L. N
R R K B o
‘ CRFTER . e
PR i . AP
o P ) e

‘emptiness") | : |
What is the meanlng of "QChe Wlth Wearlness and hunger“9}Z;k.
Explain. B ‘fi.;@ff s fﬁﬁ" Loy T f@;;ﬁ;J
"What is the meanlng of "ache with tereﬁble emptlness:; i;i }fgg
"So far we Know from the descrlptlon of the boy h1s - ?;Q§§f’

the boy to be 1n thls condltlon because he was left by
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15,

“16.

‘1n thlc case)

meanlng."

®
-.his 'famlly and was travellng alone
11. "What was the boy's reaction to seelng a herd of deer°"
'Explaln.  , ‘
"Find words which descrlbe how he ran ‘towards the
herd df- deer." » '\\ ’ |
12; ‘"Explaln the meaning. of fury of \haste' in the °
‘ sentence -, _
13. "From the manner that the boy is runnlng towards the
" herd of deer, what do you think the writer is trying to
tell us about the boy s feelings?" . "Explaln "
(boy s need - need for contact w1th a living thlng,
lonellness)‘ o L ’ }
14, "The boy seemedtto be~very exc%;ed/;hen‘he was cailing

,the herd of deer. . How d1d the author get thls meaning

across°“ ("walt'? exclamatlon mark means ex01tement

‘b

'"We are told that the boy was 'foollsh' to shout at. the

herd of deer."Flnd the words which have the same

o

/.'

;"wh5£ do you think the author meant by saying that the ° N

boy"shouted foolishly'°" Explain. _
"Think about our knowledge of deer. We'know that loud

'n01se would no doubt frlghten the deer -away. Because

the boy probably broke the 'silence' around him'by not
only runnihg to the deer but’also *shouting' at'the‘f

deer, 1t is only natural thag the deer would run from

-h;m. From what we know ‘about the deer, 1t is

predictable that the deer would not waltftand'it'is

i
¢
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reasonable for the writer to describe the boy as

-

shouting foolishly."

_ ~"Also perhaps the boy even knew 1t was "foolish' to

o

shout at the deer to wait but because he was so
desperate‘for'cbmpanienship, he could not think
clearly." | " |
17. " "The autﬁor introduces you to 'a Mentana mountain rat"
and a "flock of crows". |
"Read the‘part that describes what the Montana mountain
rat and the‘flock of crows were doing." |
18. "What do you think the most importan thought in this
. paragraph is? « Explain.” (animalstieturning to home
for night). .
i9. "We know that it is nlght becﬁuse animals are 501ng to
a their homes. We also’ know that the boy has no home to.
jgo to; What do you thlnk the author's purpose was 1in
.writing the paragraph about'the animals?" Explain. -
20. "Find wopds.which tell you.thaf’the bey cried."”
21. ™"Why do you think the boy started to ¢ry? Explain.”
"What wbuld you'do if yeu were in the bey's situation?"
22, ."Given the 1nformat10n of what.we know of the boy' s
' needs and feellngs 1t is reasonable to expect him to
ery.” : ,
23. Ask students to write down answers to: . . S
‘a)’ What things happened in the story that you think
"_are important? . o
5).Whet do you think fhe'author's'most important '
theught in the étory to this point ig? Explain.
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\

A

\
Y

24, Have students read out answers and discuss what details"

from the story support their answers. .

191

\

Summary
\‘.Integrate story thus far for students.
Important happenings: | | ‘

Boy's "family" had léft him., The béy never had a real’
family, only people He has traveled with from place to place
harveéting crops. The boy is traveling aléne and we learn
that he cannot stand being aléne when-he tries to stop a
herd of deer by shouting to them. | ‘

Author's important thought to this point:

‘Boy is . alone in:the world with not é soui to'cage for
hié'needs and wants. Boy is.alone becéuseAhis "famil&"
left him, he is hungry, alone, tired, etc. - '

Collect students' work.
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Lesson Plan (2) (30-40 minutes)

Aprii 20, 1983, Wednesda&; -

Purposes

Refer to Lesson Plan 1.

Material

"Boss Finds a Boy" by Ester Wier, pp. 88-94.

r
Procedures

Review'of Instructione

1. "We were readingbthe story, "Boss Finds a Boy". What
things did we learn about!the boy?"
(his needs, feellngs, wants, etc.)
| 2. "“What clues from the story tell us ‘about the boy's
needs, feellngs, etéd?"
(Remind claSs that from boy's action..i.ei his
‘desperate attempt to call the herd of deer we found out

the boy's loneliness and hlS need to be with somethlng -

o

_ allve. From the writer's descrlptlon of the boy we
bfoung;out boy needed_new'clothes,‘was’hungry and.
Ionel&, etc.) | ) | | g
"An importanf happening -in the story S0_ féf/%hen is

) _tha‘t through the boy s action, his at'temp't: to call the
. herd ‘of deer, we. learn that the boy is desperately
alone and needs companlonshlp

Preparatlon for readlng a _new storv section

1. "In this sectlon of the story fhe boy is going to be PO
found by Boss. What kind of a picture do you have of

-
»



2,

Fo—

‘a pe&son named Boss?" Record description on board.

"What does the name Boss mean to you?"
—"Let's-read-pages—88- 94—(top)~——F1nd—out what—the-storyx
tells about Boss. As you read, think about-what are

Boss' needs and wants, and how Boss thinks and feels."

L)

Allow 15-20 minutes for reading.

Instruction ' .

1,

o

" "What information would support or -change your

"Let's compare our descriptions of Boss to what we
learned about her from the story."
"Reread, paragraph one on page 88 to get a mental

picture of'Boss, Describe Boss." -

prediction of Boss?" Explain.
Description of Boss:. v

51fooot two, wearing boots (sturdy leather, laced),
wool trousers, heavy wool llned jacket, man' s old felt
hat, gray hair cut short, powerful body (grace of an.

athlete, relaxed,.yet disciplined)

-

'From, the description of Boss we find she seems more

-masculine than feminine. What words tell you Boss is -

described like a man;" »

.(six foot*two,nman's 0ld felt hat,‘oowerful’body)
"What had shaken the very foundatlons on- Wthh Boss"
life was built?"” (death of her son two years ago)

"What is the foundation on which Boss builds her life?

Explain.“

. "Rephrase in your own words, 'She had lived too long in .

this vast and unpredictable land to question what



s NoV/B
happened here

"Why do you thlnk she doesn't questlon what hagpens°"

"Let's go_back to_the question, 'What is t the

10.

11,

12,

foundatlon on which Boss bullds her llfe°' In other -
words, what Boss believes in is what is meant by 'the
foundation on which she builds her life on'. So what

is it the foundation on which Boss builds her 1life?"

(Boss believes that things happen according to God's

will which is mysterious and unquestionable.)

"Read the part that explained why Boss looked at the

| sugar and hes1tated before puttlng it -in the mush."”

(She dldn t hold w1th sp0111ng children with sweets )

"We are not told whether Boss' had put sugar in the mush \\
only that 'she looked at the sugar and hesitated'. Do .
you think the woman put sugar in the mush?"  Explain.

"The woman told the boy to Qell her Boss.. Why do yog :
suppose she suggested td'the boy that he'ealf‘her by
that name?" ("It's been'years since anyone called me o
anything.") B |

"wjgt did the woman mean that *It's‘beeh years since

anyone called (her) anything?" 'Explain.,'(Own_éon‘died

“two years ago, -only human within miles, only haa-dogs

for compary):

"Read page 93, the sentenee,'ﬁItvmade.her'mad ali'over':

hat is it that made the woman 'mad all over'?"
Explain.‘ (fact that boy wés "underfed, " uncared for,
and, didn' t even have a name. Right now'he-looked iike

a hunted animal, a lonely animal flghtlng for its life

<
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. ( M 3o

A I -

9
in a world where no body cared )

-
'»V

"What does it mean to be mad’all OVer'°" Explain.
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16.

17.'

18,

19.

/ 20.

v
@

}'-w1th1n miles)

"What— dld—Boss—compare—the—boy to— on—page—939"
"What words tell you that ghe boy is being compared¢"

("looked like") e

VA “

"From the woman s descrlptlon we see that she certalnly

feels sorry for the‘bo& as she descrlbes him as a |
'hunted' and 'lonelyf animal. She is also very upset
that a child';s;treated‘this way s We know how upset
she is by'thevauthor's description of her'beingrfmad |
all over'." ' I | '

~ .

"Read the part that tells you winter was coming."

- "a herd of deer driven from the hlgher rldges by the

first s1gns of winter", p- 86. _ ‘ e

- "the w1nd ‘from the mountalns carried the icy threat

' of snows soon to come", p. 89.

"What words d1d the author use to descrlbe the ch111°"
(the Chlll turned to raw cold) | '
"Why do you think the author wanted to tell you that

wintor was com1ng° Explaln. : (help understand boy s

‘predlrﬂment h1s s1tuatlon, that he would not surV1ve I

N\

winter lone, espe01ally hlS worn out clothlng,
hunger, e n,.) l |
"What similarities are there between the boy and the

woman? Find support for your'ansWers from théﬁstory,"

r- Both are alone (p. 85 "boy travellng alone"»/

(p. 89, woman s son dled 2 years ago, only human belng
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- Both without family

- Both with no name because no one to call them or

: oare_enough_to_gall or give name.

"Why is it important to know that similarities exist
betweenathe boy and Boss?"

‘21. "Find examples in the story which show how Boss“cared

for the boy after she brought h1m into her wagon "
- "she carrled the boy to the end where her bed was
~ built crosswise into the wagon", p. 90,91.
- "= "woman handed him the bowl and poured milk on'the'
‘mush. 'Eat', she said", p. 91.

22, "Think about what you have read so far'and about our
'discussion today when ydu'are answering the questionsi"-u
‘"erte down your answers to

¢ -a) What thlngs happened 1n the story that you think : ﬂ

are important? . - f . : ’ .
.b) What do you thlnk the author’'s most 1mportant '
| thought in the story to th1s p01nt is? Explaln.

1'23,F Have students read out answers and dlscuss what

!

demalls from story support thelr answers.'

Integrate story thus far for. students.' . -
K Important happenlngs in the story thus far: , .

Boss.flnds the boy. Boss hs a woman sheep herder who
is alone since her son dled two years ago. Boss takes boy

R

:_‘1n and feeds him.



The author's important thought for this section may be:

Boss is alone in the world. Her only companionship is

_a herd of sheep and two dogs.

197
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S

)

- Boss, like the boy},also needs humah éompanionship,
would be a reasonable guess as the death of her son has

/!

f jeft her alone.

: Coliect étudenfs' work.
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Lesson Plan (3)

" April 21, 1983, Thursday

Purposes

Same as Lesson Plan 1.

-Material
"Boss Finds a Boy" by Ester Wier.

Eroceéures
Review with class: ‘ , _
1.  "What things happened in the story tna£ are important
_ sobfar°" ‘ , | . @ ‘ S
2. "What is the 1mportant thought that the author seems.
to be telllng us so far?" . e C T
3. "Let's flhlsg readlng the story and seé what will |
- happen to the boy." - _
Read pages 94-96. Allow 8-10 minutes for reading.:l

'Instructlon

1. "How d1d Boss know that the boy pald her a compllment°"
(Boy sald, 'You d be a good crop-picker'.)

2, »A"How do you know that the boy said 1t9" ‘(by duotation 
marks surroundlng what boy said as well as words,."the

'boy said", p. 95)
3. "What was the boy S reason for thlnklng Boss would be

a good crop plcker?" ("You re bigger than most men !
?\ana you couid lift a sack of potatoes easy, or even a
full hamper of beans", p. 95) .

L, "How do youvfhihk the'boy feels towards Boss if he



;5.

paid her a compliment? Explain."

"What evidence indicates that the woman had a sense of

“humor? Explain." (woman's explanation to the boyAthaty4
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10.

, questlons)

he‘needed tc sleep with a sack of potatoes to keep'them
from free21ng, p. 96)

"Let's have one student play the boy in the story and
another student‘play the woman."

"How do you know what the boy says and what the.woman
says?" (quotation marks)

"Let's have one sthdent read what the writer tells us«"
"The rest of us will listen to the conversation between
the boy and the woman and decide whether they would get
along well w1th each other." |

"From the conversatlon between the boy and the woman,
how do you think tpe woman feels toward the boy? -How

does the boy feel towards Boss?" Explain.V

"Both characters seem to get along well with each

- other." (Boss laughed at boy's explanation, p. 95.

Boy pays compllment to Boss. Boss answers all of boy's
N .

; . A ‘

"From the conversation between the boy and the woman,

they seemed to- be getting alcng very nicely. What-do

you think wouid happen to the boy°" Explain.

: A
Ask students to summarlze in class what happened in

story.  For example: "Let's thlnk about the whole‘

story.' In the begihnlng of the‘story we learned that -

the .boy's. 'family' had left him. The boy is traveling
alone, hungry and tired. He'%?n't?stand‘being alone
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and his desperatlon for companionship caused h1m to
chase after a herd of deer. The boy was found ?y a

woman_sheep herder who was also alone in the wqéld since

11,

Y

the death of her son. The boy is Ataken into/the woman's
wagon and given food and shelter.

"Now: that we have discussed the whole story, 'Boss

“Finds a Boy', let's think about how we could organize

the information to answer the question, 'What things

happened in the story that you think are importanf?'"

-~

Model for students how to select their information.

Step

éfep

Step

f ﬁ,"Eirét, let's think about the‘characterS'in the
sto?y.“ a Y

Q = "Who are the main or important‘characters in the
story?" | | |

II = "Usually iﬁ sfories we'find‘that the chéracter has
some kind of a problem.," | |

Q = "What kind of a problem dld the boy have°"

IIT = "Usually when the character in a story has a

problem he finds some way to sqlve it."

- Q = "In the story how d{d the boy solve his problem?"

'Sfep

IV = “OKﬁ now to answer the'questioh - 'What things | S
happened iﬁ'the story that'you_think are important?' -
we'haVe to talk aBout‘a) who was in the story, b) the
character's proplem, and c) how the'pfoblem was solvga."

Q = "Write down your answer to the questioh, 'What ‘
things happenéd in the story;that you think are
important?'" Have students read out answers and

discuss them.
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12 \Write on board the following answers:
a) Jup -saves a boy from loneliness.

b) About the treyels of a dog.

c) About a boy's need for food, shelter and
proper clothing. L . -
d)‘Abeut a boy alone in the world who finds | | |
someone to care for him.
Dlscuss with students whlch answer is- most acceptable
to the questlon, "What are the 1mportant happenlngs in
e the storyO" Students are expected to explaln why a, b,
-. and ¢, are unacceptable. ‘ |

13. Model for'students how to organize infofmation to
produce ma}n/fhgught..

Step I = "Onée we have selected and organized our information

| as-to what thlngs happened in ‘that story we can use that
information to ‘help us come’ up Wlt%ﬂ? main thought.
"Let's use answer d on the board and 'see how it can
help us to come up wdth_a main thought.” . “ p
" Step II = "What is the main or important thought in answer 47"
‘Examples of answers from students: "loneliness;-need for
aa\~///love, need fgr a famlly".i' l-'\[

- Step III = ."Now what can we say about‘lonellness, or need ‘'
for lgye, that would cover what happened in the story?"i
Examples of answers from students: ' - B
a) Q;xﬁdut a family, 1life cap be lonely. S -

- : b) Human survival'depends on care and love.fiom others. | —

c) Lonely people need companionship.

Step IV = "To determlne whether our main thought answer is

\



g \ e | |
‘ Sl ‘ 202
acceptable for the story we should be able to explaln‘

our answer in terms of what happened in the story.

“That 1s, we should be able go support or defend our

maln thought answer with examples of what happened in {3
the story " ,I . ’ R \ |
"For exampler an acceptable explanatlon for main thdught‘
answer (a) might be: _ S " . | ~ ,

Tﬁe\boy in the -story didn't have a real famlly and he

N

\ wasjvery lonely. We know he was lonely because he was
foolish to chase after a herd of deer Just so that he
could have some company. . ‘ T 8

'1h. Have students prov1de other explanatlons to support -?
main thought answer: Dlscuss with students\why an
| expianation és or is'not acceptable. |
,‘15. Review for -students how %o organize'informa%ion-to
decide what thlngs in the story are 1mportan% and

flnally how to use the 1nformat10n to arrive at a main W@g_
N ' : ’

thought for a’ ‘story.



APPENDIX D

. Story Used in Lesson Plan -

"Boss Finds a Boy"

SogA
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"Boss Finds a Boy" by Ester Wier

(The boy had never known his parents. His life was
harvesting crops, going from place to place with the
people who plck beans or potatoes or lettuce and then

move-on.—His—-last—"family" had—left— hlmr_and—now—hﬁ
was traveling alone.)

. The boy stood in the mdddle of the road, gazing up at
the wedge of wild geese high in the sky above him. Their
noisy honking broke the immense quiet that lay likv a blanket,
ispread from the mountains beyond to the endiess*plains far :
"below. ) _ | |

‘He shook‘his head,dully’and 1ooked-down at his feet.
There was little left of the sneakers now, only the ragged
_canvas around'his}ankles, the raveled strings which held them
“on, and what had not been gouged from the soles on the long -
daik from the'highway many miles’behind him now.. - T
' A late afternoon wind was rlslng,‘biting‘into his legs
through the threadbare dungarees and 1nto his body under the
worn_flannel shirt. The crack 1n hls lower lip opened agaln,
and his tongue, touchlng it, tasted blood. He put a chagped
hand against’ hls’llp and pressed, hard. Every irch of his
body ached, ached with weariness and hdnger and terrible
emptlness.L( ) o .'.:ﬁ’-o | | |

Beyond him the road climbed another hlll and upon the
.crest spngce trees bent in the w1nd, and shadows spread like
dark water seeplng from the mountalns1de. The ruffled edges
.0f the clouds had turned gold, and for a moment. it seemed
th'! the whole world had become golden. the dried slopes about

him reflecting the comlng sunset. He was.used to being out

of doors at all hours, but he had never seen anything like

-~
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this and he stood, swaying wearily, caught by its splendor.
In the distance, off to his right, a herd of deer driven from-

the higher ridges by the first signs of winter, moved slowly

across the bronze grass. -Except for birds, they were the
first signs of 1life he had seen in days of struggllng through
thls country, and suddenly the enormlty of the space around
“ him and the loneliness of 'its’ 81lence became more than he ' k
could stand, and he found himself running toward thevanlmals, |
leaving the4road, and scrambling&oyer‘sun—scorched pasture
‘land in a fury of haste; 3 | _w
"Walt’" he called, flghtlng through bushes and over; '
hillocks. "Walt'" he shouted foollshly with all his strength,
his voice carrylng through the thin air. - The deer p01sed for .
- a moment and thenofaded into the landsbape. He watched them A}
| g0, stlll calling frantlcally and runnlng toward them. They
were alive, amd at this moment~he needed to be near something
liydng.‘something besides‘endless'stretches of hills and plainsf/’
When he realizéd,they were gone, his breath began to come
fh 1ong.shakinggsobs,"The reserve_strength he'had called‘on
in trying to reach'them‘left hiﬁ, and he fell“headlong on the
earth beside a cluster of pale- gold serv1ceberry bushes. The
impact knocked the air out .of hlm, and he lay w1thout mov1ng,
-his tear—streaked face pressed into the rough dry grass.:
A Montana-mountain rat busy on an errand of nest making;
‘paused and sat on her: haunches looklng at him before. scurrylng
t on across the flelds, and a flock of crows flew above him,
-seeklng their roost for the nlght.
Flnally the boy tried to ralse his body. h1s shaggy brown
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hair falling over his eyes. He couldn't go any farther. He
was through, finished, beaten. How long had it been since he

left the potato fields and started off on his own across this |

- He didn't know. He dldn.t care. Nothlng mattered now.

- pulled down to cover her ears and the gray halr cut short

unfamiliar country? .How many rides had he hitched on the

'highway? Which way was he headed now° How many meals had he

made'onuberries‘and the raw potatoes he carrled in his pockets°'

He lay quietly untll the’ sobs began agaln, deep and

14

racﬁdng. Above him the sky turned from gold to dark blue,

\

' and the clouds drlfted to the south. He burrowed deeper into

the earth; rolling h1s body 1nto‘a ball against the bushes,

the wearlness spreading through him llke a soothlng syrup,

He cr1ed hlmself out and slowly his hands relaXed and hlS‘ o
L}

eyes-closed.a Like a small anlmal seeklng the warmth of the

earth, he pressed hlS face. against the grass and slept. Lo

The woman, waiting on the rise of the hill stood six~- - -

- foot-two in herfboots.f They were stdrdy leather boots, laced

to the knee. ' Above them she wore wool trousers and a heavy

1

wool-lined Jacket. On her head was a man S old felt. hat.

all over her head. . From a dlstance 1t would have ‘been hard

"_to tell she was.a woman, for her body was powerful and she

stood w1th the grace of an athlete, relaxed yet dlsc1pllned.'
She llfted a hand and called "Comé!" and the dog, below the

h hill be81de some servlceberry bushes, ralsed h1s head and

looked at her. The rough coat of the collie was black w1th
white markings on the chest, the neck, the legs, and the feet.
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Ke stood thirty inches at the shoulder, and his weight was

nearly eighty pounds.4 The bigness of his mistress would have. .

' . . ]

dwarfed most dogs{‘butlnot Jupiter. He came from a line of

the ;Ynest sheep dogs of northern Scotland, and it showed ifA
his deep chest, his remarkable height, his,prodd balance of
body .. . ' - j T | ‘ |
He looked at the woman and took a few steps toward her,
; then flung his head hlgh and growled low in hlS throat. He
retraced hls steps to the bushes and looked at hér again. ‘
Barklng for a sheep dog was always the last resort-ln an
emergency and .one sure 1o excite the sheep, so he held hls
voice deep in his throat and the sound carried no farther
‘than' to the woman 6n the hill. N
§t,"What is it, Jup?" she-asked,‘watching him; ."If'l walk .
down there and flnd it's only\a rabblt, I’ ll skln you alive."

/

The dog, hearlng her v01ce, started toward her again,

. 7
;then stopped and flung hlS head hlth

"All rlght, all rlght," ‘she sa1d "I ﬁ coming."r )
| He met her halfway and’ led her ‘back to the ‘bushes where
- the boy lay. . There was no;surprlse on~the woman's faée. She’
' 'had'liyed toorlong in‘this vast-and unpredictable land'to‘ | |
‘question what happenedlhere. :Although her son's death two ;
years before had shaﬁen the very~foundations on which'her
life was built, 'she ‘still held to her belief in a w1sdom"
| greater than man's. ) "God moves in a mysterious way His. wonders |
- to perform," she marveled now. How else hadlthe boy been led
".here, a stone'S<throw'from the only human being,Within.mlleS?

"Well," she said at last, "if it were a sheep and as
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" scrawny as this. I'd’say it was'hardly worth the. finding.

How do you suppose he got here, Jup? Where does he belong°'

Hardly enough\clothes or flesh on him to cover hlS bones.
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were on his face, streaks through the dust and dirt. His

You found ‘a real stray this time."

The wind from the\mountalns carrled the 1cy threat of

. snows soon to come. The sunset was over and nlght blue had

spread across'the sky. The first stars appeared, and the

.Chlll turned to raw cold.

- "Back to the sheep, Jup," the woman sald. "I'11 handlev .

th1s.“° The collle he51tated a moment in leave-taklng, then
sped off toward the bed- ground, the white tip of. h1s tall
mov1ng through the fast falllng darkness.. ' '

The woman bent over the sleeplng boy..fTraces of'tears

(-

thin body was curle'd' against the cold, ~and the straight brown’
{

crltter," she sa1d softly. ~"I wouldn t let a sheep get 1nto

such_a wretched condltlon."7 She studled for-a whllenhgw to

.'move him, and de01ded agalnst wakenlng hlm. Carefully'she"

placed an arm underneath and slowly ralsed hlm so that he - lay

agalnst her. remlndlng her of stray lambs she had so often:

v carrled back to the fold. He stlrred, a long convu131ve

_{4

”'.halr hung ragged agalnst hlS neck. "What a mlserable llttle';u

.shudder runnlng through h1s body, then lay quletly in her arms.:

-She carrled him up the hlll and across the hundred yards'~

(

“to the sheep wagon. Jup was wa1t1ng for her, hls head turned

toward her yet his senses alert for any movement among the
A)

sheep on the bed-ground. They - lay, over n1ne hundred of them, v;"

‘ close together on a slantlng rlse be81de the wagon.' Around~

,\Q_.



the hed—ground, several feet apart, stood the flags to scare

off maraudlng anlmals.

The ‘other dog, . Juno, sniffed dalntlly,bher nose p01nted
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-blankets. The room was warm, and the boy s1ghed as he_

) turned over and adJusted hlmself to the softness.#ﬁvus

up at the boy.' Her rough white coat moved in the w1nd and
her dark mahogany-oolored ears stood three quarters erect
w1th the ends tlpplng forward. |

{ . .
"It's all right," the woman assured her.: "Now, you two

‘get back to your posts and. keep a_sharp lookout for coyotes.

| If they get a sheep tonight, I'1l skin you both alive." Jup .

whined softly and moved toward the sheep, Juno following a
parallel course'on~the oppos1te side of the flock. ”

Smoke curled from the stoveplpe atop the sheep wagon,

drlftlng south with- the w1nd. The woman, mounted the steps to

the door, pulllng it. open carefully so as not to dlsturb the

| boy.  Once in, she shut it behlnd her and looked about. The
.'e“benches on elther side of the long narrow room were- hard and’
bvkbare, 'S0 she carrled the ‘boy to the end where her bed was.:
‘fbullt crossw1se 1nto the wagon.l She pushed a31de the soogan,

\“.the heavy square comforter, and 1a1d him on top of the

gr'

The woman took off her heavy coat and old" felt hat, and

.went to the kerosene ‘stove whlch stood to the rlght of the -
T‘door. Taklng a. kettle, she poured water 1nto 1t from a l
:jbucket -salted it, and, set it on the-flame. She seemed to -
?flll the end of the wagon, her head clearlng the celllng by

_only a few 1nches.- Whlle the water came to a boal, she .

ralsed a trap door 1n the long bench on the left and pulled

I
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out two wool sacks styffed w1th straw, two blankets, and

another soogan. She made up a bed qulckly on the bench, then

" returned to the stove and poured cornmeal into the boiling

‘water. When the mush was ready, she put 1t into a bowl and -
7 i

:.puncﬁured a ‘Gan- of mllk She looked at the sugar and
hes;tated.' She dldn tjhold w1th sp0111ng chlldren w1th o
. Tsweets, 'EVen‘her own son had never-been allowed sugar onfhisl
T: mush. Life was a.hard'business anduindulgences,ledlonly to
SOftness, and softness to. weakness. She'didn't believe in
_ weakness. She &eft the bowl on the stove to keep warm and
went back to the bed where the boy lay. ' '~'
’“ "Come.? she sald, rous1ng h1m.u The boy s eyes flew/open,'
;and he lay starlng up at her., . Confus1on was on hlS face and
a wary ‘look about his. eyes. T"Here's some‘food," she sald.
'"You look as if you could stand 1t.f She went back to the
‘stove and plcked up the: bowl.- o l ’ '
v The boy sat up and backed 1nIo a corner of the bed.' He-
V‘looked around the strange room and then up at the woman agaln.i'”
""Who Te you”" he asked.; 4» o ,i t |
o The woman handed hlm the bowl and poured mllk on the
._fmush.:fﬁEat "'she sald.:h"I lI talk whlle you flll your l
‘istomach "* She wanted to wash h1s h ds d face before he il-
ate - but she knew at the moment his - need was more\for = B
i“nourlshment than for cleanllness." ; o

“Eat'" she sald agaln. The boy stared at her, then pf?'

W;-ﬁropped-hls eyes-to the bowl._ Plcklng up the spoon, he began ,f",

L e eat, pla01ng the hot mush in h1s mouth and swallow1ng :

ihungrlly.



Zi ‘ | 211
"Take it slow," she sa1d "There's more if you want

“it." She sat on the bench and leaned forward. "My dog

found you a whlle ago. ‘and I carrled you. here and put you to-

" bed. I flgured you must be hungry so I flxed you somethlng C
to eat. And I wanted you to know where you were so that

\\
when you woke up in the mornlng you wouldn't be. scared to

 find yourself here ‘
| . The boy llstened as he ate. "Wholrevyou?” he asked
hagain.‘ X B o |
) "You can oall me Boss, I guess. 'Itls'been years since
ianyone called me anything else.f'vaevgot a flock of sheep
."outside andhthis'is my‘wagon; and-it's festing on the‘winter
.‘range;"f _ f '41"_ | oy N \'
'T The boy flnlshed the mush and ralslng the bowl to h1s
_ mouth licked 1t clean. The woman refllled it for him.,

"Now, suppose you tell me what to call you,"_she said,‘

-The boy looked at her: 511ently for a. long tlme.
Dlstrust and cautlon played over. hlS face, and- Boss had the | [,m:_
'notlon that 1f he could squlrm out of the corner. and past |
"o her; he would make a dash for the door. - l . B I
‘"ThlS a1n 't a home for chlldreno" me'asked.-_ ; .’;ﬂ
Boss laughed ""It s_afhomebfor me; that's what it 1s.
Now, what's your nanie‘?" o T e L . :

The boy s eyes narrowed. "Boy, " he sald ""Thatls what
folks call me, unless they re mad at me.?, . . o

'i The woman knew she ‘had been rlght about hlS belng a'

;stray._ He was underfed uncared for, and dldn t even have a

name. nght now he looked llke a hunted anlmal ‘a lonely '



.animal fighting for its life.in a world where nobody cared

about 1t. "It made hervmad all oyer.

"All rlght " she said, "I' 11 call: ryou Boy for now." She
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knew there was no use: asklng h1m questions,. Let him settle

. \\':-

down and relax flrst. There would be time enngh to find

-out .where he belonged and decide what to do with him later.‘

She took the bowl back to thevstove and filled a pan

with water from the kettle. 1In a ccrner of the dish cupboard‘

beside_the stove she found a towel. She got some soap and
carried it all back to him. | B
1”Wet a corner of the.towel and wash‘your‘face. Then

scrub your handsr"‘she saidt "And use the soap I'11 find
somethlng for you to sleep 1n ‘ . »

The boy . looked at the water and soap.. "Is it Saturday?"'
he asked.' In the crop-plckers camps no one everlbathed
except on Saturday evenlng. ’ | ' -

"No, it isn't Saturday btt‘l want you cleanwbecause'l'm‘

lettlng you sleep 1n my ‘bed tonlght. I won't have it messed

Cu p with a "lot of dlrt. Now,,get to washing!"
"She turned her back on him, 1ifted the bed she had made™
4ﬁto get to the trapdoor of the bench agaln. When she. found

| the garment she wanted, she came back to h1m and dropped it

! .
on the bed. He had rubbed the ‘wet towel across. hlS face,

'leav1ng h1s neck and ears grlmy with dlrt.k She saw that the

'lpalms of ‘his hands were heav1ly calloused as though they

had bllstered and healed agaln and agaln, formlng heavy pads

of thlckened skln. '"W1pe your hands and get 1nto thls
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The boy plcked up the hlghtshlrt in surprlse. "Take

off my clothes? Why?" . .

.

"So you'll sleep better," she answered, _"Take off

éverjfhiﬁg%ahd_pat*ft"ohT‘“I“woh*t‘watch—you.”

She took the pan to the door, opened it, and flung the
water out uoon'thelground; Then she refilled the pan and . ,
washed the bowl and spoon he'had used. - "All right to look
now?" |

The answer was muffled and she turried to see him
struggling into the flannel shirt, his head coming slowly
through the open neck.j ' '

ntis big,"ihe said. "Is it yours?"

She shook her head. ."Belonged to old Bezeleel who used
to live here T found it when I moved.ln.< It's clean."

~ He pulled the nlghtshlrt around hlm. "Take off your:'
shoes," she said, and don't ask me why ‘again."” He did as
he was told. |

"Where you sleeplng°" he asked. ‘

- She p01nted to the wool sacks on the bench., i"I'll_sleep.
here tonight soon as I get my boots off." o | |
| "You going to'wash and take off your clothes too°"

"I've already washed.A I do that as soon as I come in
'from the range and get the: sheep settled. And I don 't undress\
because a good herder never takes h1s clothes off at nlght.

» - He sleeps with one ear on the sheep and the other on the dogs,“
ahd hever4knows'from;one minute to the next when”he'llvhave
lto get out there and soare off a'ooyOte-or'two{f

© g—

- "That why Beze - thevother'Sheepherder'ain't.here no
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more? ‘Cause he took off his clothes and used this night-

shirt?"

’ Boés laughed. He was quick all right ... "No, that's

not why " She;st‘O“o‘d_op_ah‘d_s traightened herbed:
| "You'd be a good crop—picker," the boy said, studyipé
her.. "You're bigger than most men and you coold lift a sack
of potatoes easy. or even a full hamper of beans{"

The woman knew he had‘paid her a compliment. So that's '
Qhere oe had come from, she thought. Probably from the
potato fields in Idaho. But why is he here and who does
he belong to0? | )

| She raised_the»blankets on his bed and told him to‘crawl
unoer.‘ "It's g01ng to be cold when I turn off the stove, so
"dig down deep and keep the potatoes wa:m. - She plcked up a
sack'ofvpotatoes and.put them under the covers beside him.;
"Wheh you sleep invthis bed.'that chore goes with it."
. He looked at hef aa though she were crazy. "Sleep with.
potatoes? Why?" | _ |

"So they woh't freeze; ‘Now, no hore quesfions. I'11
‘leave the stove on in the morning when I start out. And the
w1ndow over: your bed cracked just enough to glve you some
air. I 11 leave blscults on the stove and a pot of beans,v
ahd the rest'of the canned mllk. Sleep all you can and I'll
see youVWhen I get home at sundownu Don't go outsidgtin
those thin clothes.? o |

"Where you golng°"'

"Out with the sheep."They?re ready to leave the bed-

o o |
ground at sunup_and they'll graze a few miles from here
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’J )
tomorrow. Now, no more questions. Go to sleep."

She turned off the lamp and lay down on the straw-filled

“wool sacks, drawing the blankets and soogan over her. She

'"———i——ilstened for—the‘dogs but— heard“nothlng. —Not—asound came
 from the sheep. The wind was dying down and.she thought
gratefully that perhaps tonlght she would be able to sleep
straight through. Jup or Juno would warn her if the coyotes
came near, or if the sheep became restless and decided to
look for highef ground, or if the lead sheep felt'she hadn't
had enoﬁgh grass and set off to find hpre, with:the rest of
the flock following her. - |
She would think what to do with the boy tomorrow while
she was out on the range.. nght h&w she was tlred and sunup

, was too few hours away.
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CHILD OF THE SILENT NIGHT

By reading, you can learn of .
children and adults who have been
able to overcome their handicaps
and problems apd find the.ir place
in the world. .

: ‘ One such person was Laura
"Bridgman. She was both deaf and
blind as a result of a childhoocz
illness. In 1837, a few weeks - .
before her eighth°birthday, Laura's
parents took her to school to start
her great adventure in learning.
- Dr. Howe and his sister, Miss
Jeannet}te Howe, were her teachers.
The following selection ...
tells of Laura's first encounter .
w:.tb forma.l school.mg. .
The room that had been given to Laura was in Dr Howe s own apart-
ment and he and his sister qu1ck1y became another father and mother to
e her,, In a very short t1me she began 1earn1ng, through her’hands of
}ﬁﬁ- B course, to 1dent1fy every member ‘of the school fam11y Thereuwere:«,
:more than forty peop]e blind ch11dren and teachers.“ Laura.SOon '
| knew every one of them by toucfh.y ' T f\ B
l At the end of ‘two weeks Laura was so happy in her. new surround1ngs '
4 that Dr. Howe felt he cou1d begin the exper1ment he had planned The
'n1ght before he began he’ discussed his p]ans a1oud with his’ sister
R k_ o “My goal is perfectly clear to me, Jeannette," he said. ™I am
go1ng to'try to bring into,Laura s mind the>)deavthat there'are- -
"twenty;six_different signs or letters that'everyone-USes. This. is
'f\..our alphabet. I want her to know that\by combinwng these letters

. into words we can share our thoughts with each other._._,

\

"But Sam. how 1n the world are you go1ng to 'tell' Laura that?"‘"

-’

-
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asked Miss Jeannette, puzzled....

“I know just exactly how I am going to try to do it," said Dr.
Howe, sm11ing “You may attend the first c1ass with Laura tomorrow
mor::ng and see for yourself "

The great day dawned Hhen the first lesson began Laura was ‘
seated at a table across from Dr. Howe. ‘Beside her sat Miss Drew, who
__was to be Laura's own special teacher. Miss Jeannette Howe sat
watchjng nearby. | ? | L

| _fhe dpctor"had'arranged :\rbw'of ohjects on~the table in tront
,_of him. There were a large key, a spoon, a kn1fe. a fork, a book,
a cup, and a few other things with which he fe]t sure Laura would be
,'fam111ar |

First Dr. Howe put the key 1nto Laura s hand. It was a very
'1arge key He let her hand]e it and fee] it all oyert ‘She‘knew
-immediatelylwhat it was. The key at home with which she locked herr‘
bpotAin'the cupboard was very much like this one - except for one
thing ~ Her sensitive f1ngers paused as they felt the long key There\
Awas something on this one. ' ‘ .

"Dr. Howe had fastened a paper 1abe1 on the key On the label the
' word key ‘was wr1tten in a special kind of ra1sed lettering or embossing
 that was used at that time in writing for the bllnd The Braille
-system, now so widely used, had not yet been adOpted;' Dr. Howe "
‘guided Laura's'fingers over the raised“Iines of.the letters\seyeral
times.  She had no idea, of course, what. the letters'were.
Then ‘he todk.the key away fron'Laura and'handedlher'a spoonf:;shev

took it, felt it and immediately recogriized it as a spoon nuch‘11ke
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_the ones with which she set the table at home. Again there was one
important difference. A]ong the handle of the spoon Dr. Howe had ?
" pasted a Tabel with the letters S-P-0-0-N written in raised type.

Dr. Howe guided her fingers carefully over this word several times. ,

Now the doctor took away the spoon and gave the key back to
" Laura. He directed her fingers to the label on the key again Then
he gave her back the spoon and directed her fingers to the label on
the spoon}once more. He wanted‘Laura‘to feel that‘the~shape of the
. Tines on'the key iabe] and the shape ot the lines on the Spoon'iabel_
were just as different from each other as the key and spoon themselves
" were d1fferent from one another.... _

" Now the doctor did somethlng else. He took away. the key and the
spoon and gave Laura JUSt a piece of paper with some ra1sed letters
on 1t The letters-were K-E-Y aga1n, Tak1ng the key once’ more, Dr.
Howe directed Laurafs fingers to the 1abe1 on 1t. :

An. express1on on Laura s face made it qu1te clear that she
vrecognized that the ralsed letters were the same on both papers, the
one on the key and the separate label. Dr. 'Howe went through the
"same process w1th the spoon and a- separate label that read S- P .0-0-N.

| The rest of that’ f1rst Tesson was spent letting LaUra fee] the . |

remaining objects -cup,knife.book and so- forth - and the labels for
Athese. both those pasted on the obJect and those that were separate.
_From that time on Laura had’ 1essons every morning and afternoon She -
seemed to-enJoy them thoroughly and to consider them Just a game, not

work. It was difficult for Dr.’ Howe and Miss Drew to get her to stop

~ “wplaying" this game.
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By about: the third day-Dr Howe and Miss Drew were de1ighted.to
see that Laura had grasped the 1mportant point that the separate label .
for key somehow went with the key and the labe) that was separate from
the spoon went with the spoon. That she'understood this was shown by
the fact that she could take a separate . Jabel, such as the one spel]ing
book, and feel about until she.found a book withbut any label. Then
she would place the label on the. book |

‘ In a very few days Laura could reverse this process .She cou]d,.

p1ck up an obJect. such as a spoon, search through a pile of Toose "
, f]abe1s on the table, feel them until she found the one that read
S-P-0-0-N and-then put it on a spoon. She cou]d-do this for any
object for which she had been taught the feeling of _the word.
d Dr. Howe was greatly encouraged He fe]t sure that he was going
to succeed w1th Lauka his only question was how long 1t was go1ng |
to.take h1m In a report that he once wrote about . hi work with her
he‘said' "It somet;mes occurred to me\that she was‘ﬁf;e a person ‘
alone and heT’1ess in a deep, dark, still pit,"... o

The lessons were go1ng 0. we]] that Dr Howe felt Laura was ready
to take another important step forward. He had Miss Drew cut the |
r]abe]s for the words key, spoon, knzfe, and so forth, into separate
letters ~Up unti] this time Laura had seen words as wholes. Now he
wanted her_to:Tearn that they are made up of parts - Letters,"Laura‘-
j"was aIIowed‘to follow close]y, with'her hands. a11'that'Miss Drew did.'
. After the words. had been cut into separate letters. her hands fo]lowed

Miss Drew's as she arranged the letters back into words.

In an astonishing]y short time Laura had graSped the point of
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this new "game“ If Miss Drew handed her the 1etters 0 S'N d P, 1n a
flash Laura cou]d arrange them in the correct order to spell S-p- 0-0-N.
- If Mtss Drew gave. her Y.K,E. Laura arranged them into the word K-E-Y.
0,K,0,8, and I,K,E,N.F were equally simple for her.” After a few more
lessons. Laura could do this with all the'words in her voéabu]ary and -
soon after that she could take from a whole pile of loose letters |
whatever ones she wanted and spell correctly any word she wished of
those she had been taught. This would have}been a great accomp]ishment

.+ for any'eiﬁht-fear-oid. How much more remarkable it was for a little

~ girl like Laura Br1dgman ces

~ Two months had passed before Dr Howe fe]t that Laura was ready o
to take the=f1na1 step that he had planned for her M1ss'Drew was’ .
sent to the home of a Mr George Loring, who was a deaf-mute, to learn
. the manual alphabet She learned it 1n one afternoon.

The manual a1phabet is a way of forming the. twenty-51x Q!;ters of

- the a]phabet with the hands ses LT Sy . .;}

A deaf person who has been "ta]king" w1th ‘the manua] a1phabet for -
a long t1me can’ "say" w1th his hand as many as 130 words a minute. A,
,-deaf person who is- skﬂ'led at watchmg another person "speak" with his -
hands can eas11y "read" 130 words a minute. . _.

| Laura, of course, wou1d not be able to see ‘the’ letters -Miss Drew

“would have to form them}1nﬂLaura s hand so that-she-could feel them. |

Bot how could she teach Lauragthatdthe‘variOUS'positions in which
she‘held.her fingers:meant the letters of the alphabet’ that she had |
a1ready-1earned.;ablfhis is how Miss Drew did it. She pieked up the L
key and 1et Laura feel 1t;';fhen¢she took.the letter.k from the set -
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of metal types and let Laura feel-that Then she shaped the letter k»
in the manual alphabet into’ Laura s: hand, her first two fingers up and
bent forward, the next two flngers folded down. and the thumb up She -

made Laura feel the way. her flngers were held. Then she let Laura

LY

 feel the metal Tetter K: again.

The same procedure was followed with the letter e . Finally' i

iR " the letter Y was taken from the metal types and Laura allowed to feel

'it..:. Now MlSS Drew had set the metal types X- E-Y 1n the form\\~She R
let Laura run her hand over the whole word Then she formed aga1n. in.
_Tthe manual alphabet. the Tetters k-e-y. 1n Laura s hand and she placed g
the key 1tself in Laura 3 other hand. This was done w1th the. spoon, ’,-'
the cup, and the Key aga1n.~ y e

~-And then 1t happened' For two months Laura had been "play1ng“.-
these games w1th letters and words almost the way a tra1ned dog performs
-vcerta1n tr1cks Now, suddenly. qt was d1fferent Dr Howe always sa1d
~that he knew almost the exact moment when Laura s face showed that she
,at last really understood what all th1s meant Suddenly it seemed -
to become clear to her that every obJect had a name. that these names
could be spelled by letters. e]ther in ra1sed letters. metal types or. l.- .

most eas1ly of. all, by the manual alphabet..
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'deal I a]ways knew when'she Wished me to bring her something. and I A-,:}¢:'

I8y

T HOW HELEN,KELLER LEARNED

;9
0

oo Eelen Xcllcr S

ST When Helen Xeller ‘was l.it'tle more than a

~ year old, a severe. .illness left her both blind -

- and deaf. It is bard to imag.ine a more terrible i
,aff.l.ict.ion. "Yet in spite of it she not only - .

- learned to read and speak, but: acquired a ,college i _

' - education. This selection from her book, THE PR
‘svony OF MY LIFE, will give you some idea of how : TR 1“'\
"she overcame some of her difficult.ics. o

1 cannot reca11 what happened during the first months after my

ﬁi]lness I oniy know that I sat in my mother 3 lap or ciung to her
’iﬂ'dress as she went about her household duties. My hands felt every

.1-fobject and observed every motion, and in this way I learned to know _;5 - ,-f[

many things Soon I felt the need of some communication with\others"

| 7s7nd began to make crude signs. A shake of the head mean* "No and a“[f«-’

“nod "Yes", a pull meant “Come and a push “Go . was it bread that I;Jf“

'_'wanted7 Then 1 wouid imitate the acts of cutting the §1ices and ;i j'
lbuttering them If I wanted my mother to mare ice crean for dinner.if

n---I made the sign for working the freezer and shivered as if cold

My mother. moreover, succeeded in making me understand a good 4; o ;7v57

would run upstairs or anywhere eise she indicated Indeed. I owe- to

":_:her ioving wisdom ail that was bright and good in my long night._,

f"i fbrought 1n from the iaundry. and 1 distinguished my own from the rest.
'if;il knew, by the way my mother and aunt dressed. uhen they were 90‘"9
:jiout. and 1 invariably begged to go with them.. I was always sent for ﬂ ”

; five I learned to foid and put away the clean clothes when they were

I understood a great deal of what was goiﬁgepn about me. At
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vi‘frosted. and ate every bit of it I was quite ill afterward, nd I

‘when there was company. and when the guests took their ieave. 1 waved

~my hand to them. i

I do not remember when I first reaiized that I was different

| i;from other people. but I knew it before my teacher came to me.' I had
#_ noticed that my mother and my friends did not use signs as 1. did wheni
» they wanted anything done. but ta]ked with their mouths. Sometimes 3
: :stood between two persons who were conversing and touched their lips
.;I cou]d not understand. and was vexed T moved my lips. but without

| i‘resuit. This made me so angry at times that l kicked and screamed

f'until I was: exhausted

In those days a littie coiored giri Martha Nashincton, ‘he child

' of our cook. and Belle. an old setter and 2 great hunter in her day..
'._were my constant compansions Martha Hashington understood my signs.
. <and 1 seldom had any difficulty in making her do- just as 1 wished
.i:kf Ne spent a great;dea} of time in the kitchen. kneading dough balls. o
_ﬁjheiping make ice cream. grinding coffee. quarreiing over the cake
| - bow]. and feeding the hens and - turkeys that swarmed about the kitchen L
‘steps Vany of the fowls were so tame that they would eat from my R

hand" and let me feei them One big gobbler snatched a tomato from me -

:-‘~.one day and ran away with it Inspired. perhaps by Master Gobbier s -

' success. we_carried off to the woodpile a. cake which the cook had just

7.fwondered if the ‘turkey. was too.

The most important day T remember in aii ‘my life is the one on o

o which my teacher. Anne Mansfie]d Suiiivan. came to me. It was the

';third of March. 1887. three months before I was ‘seven years old.
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From the beginning of my education,:Miss Sullivan made it a.
practice to speakito‘meras she.would'speak:tolany hearing child; the}_
_;only:difference'was:that she spelled the sentences into my hand instead
'.bof speaking them.. If I did not know'the words necessary to eXpress‘-

' my thoughts. she’ supplied them, ‘even suggesting conversation when I
fwas unable to keep up my end of the dialogue. This process was con-'
"atinued for several years. L

| The next important step in myleducation was learning to read
| As soon . as I could spell a few words. my teacher ‘gave me slips of
'cardboard on which were printed words in raised letters.. I quickly -
- learned what each printed word stood for. I had a frame in3which I _
“could: arrange the. words in little sentences. but before I ever put
isentences in the frame. { used to make them with objects. 1 found the
| slips of paper which represented “for example. "doll"- s“ ‘"on
.’“bed" and placed each name on its ObJeCt. then I put my do11. on the
o bed with the words is, on, bed arranged beside the doll, thbs making ’
n':a sentence of the words and at’ the - same time carrying out the. 1dea of
the sentence with the things themselves | | .' ) -
One day. MlSS Sullivan tells me, 1 pinned the word gzrl on my

-ipinafore and stood in the wardrobe On the shelf 1 arranged the words.

- is, in, watdrobe. Nothing delighted me’so much as this game My

wteacher and 1 played it for hours at'a time. |
From the printed slip it was, but a step to the printed book }Il

took uw’keader £bt Beg!nners in raised type’ (Braille) and»hunted for';

- 'the words I knew. Hhen I found them my joy was 1ike that in a game

-.offhide-andfseek. Thus I began to read.
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t o

. to speak Mrs. Lamson had scarcely finished tel]ing me. about this

. oo
_/

It was in the spring of 1890 that I learned to speak. The impulse
..'to utter sounds had: aiways been strong within me I used to make
noises.‘keeping one hand on my throat while the other hand felt the
movements of my'lios I was pieased with anything that made a noise

. and 1iked to feel the cat purr and the dog bark I aiso liked to keep

my hand on a singer s throat, or on a piano Nhen it was being p]ayed

wafBefore I lost ny sight and hearing. I was fast learning to taIk. but

after my illness it was found that I had ceased to speak because I
‘could not hear.gyllused to sit in my mother s lap all day iong and.

| keeo my’hands on her face because it amused me to feel the hntions of
~ her lips; and I moved my 1ips, too, although I had-forgotten what
talking was My friends say. that I laughed and cried naturaliy. and
for a whiie I made many sounds. not because they vere a means of
‘communication. but because of the need of exercising my vocal organs
There was._however. one word the meaning of which I still remembered
‘ water I pronounced it "wa-wa" Even this became less and 1ess
1ntelligible until the time when Miss Su]livan began to teach me. I'
.;:'stopped using. it only after I had learned to spei] the‘word on my

' fingers

In 1890 Mrs Lamson. a teacher of the deaf who had just returned '

L from a visit to Norway and Sweden. ‘came to see me and “told me of

Ragnhiid Kaata. a deaf and b]ind giri in Norway who had been taught |

rlgirl s success before I was on fire with eagerness. I reso1ved that'

:"I too, uould Iearn to- speak I wou]d not rest satisfied until my i

teacher took me. for advice and assistance. to Miss Sarah Fulier.

[V IOUOPE LR
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principal of the Horace Mann School forzoeaf children, in‘Boston.
This loveiy, sweet-natured lady offered to teach me herse]f. and we
began on the twenty-sixth of March, 1890. o ”

Miss Fu11er s method was this she passed my hand lightly over |
her face, and let me feel the position of her tongue and lips when she
| made a sound. ‘I was. eager to imitate every motion and . in an hour had
learnedvsixfeIements of speech M, P, AL S, T, I. Miss Fuller gaver

| me eleVen lessons in“aII I shall never forget the surprise and
| ;de11ght I fe1t when 1 uttered my first connected sentence. “It is

- warm." True, they were broken and stammerang sy]lables, but they were

human speech.
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.'<5] ‘\narratlve . l o | L _ - . -AND
“,&) !'unacceptable solut on of the ponfllct (problem), feee 4

|
§olut10n of the confllct (proFlem) 1dent1f1ed was ©

1ncorrect contradlctlng context in narratave

Semicimeed st i m e

’l oo . e -
\ . .

T~ . . . BE. ' . N - : T
: : N : . . S R o -
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-e) détalis’n;t relévanf‘fa_tne resolutlon.éf tﬂe*
conflict (problem) |
Category 7 score = 0
| The things mentioned which included any four of the
five faulty details as ‘described in Category 6:
a) a+ b+c+d or
' b) a+b+c+e or
é) Afa + b+ d+ e or
d) a+c+d+e ‘or o | _ "@:%W
) brc+d+e d o
Category 8 sCore =0
The thlngs mentloned whlch 1ncluded any. three of the
five faulty details as descrlbed in Category 6:
a) a+b+c ey b+d+e' '
sabf..;, a+brd . D) c+d+e

-w

c)bfja + b+ e g) a + a+ e

d)‘*‘b +c +d SR 'h) a+c+ e

Categorvgg ~score = 0 '
'The thlngs mentloned whlch 1n$luded any twe of -the -

- five faultx»detalls{as described in Category‘é:'

g

a) a+b - ) b+ec. - -
c) ~a+ o g) b %fe - ) j) - bd';-e  ‘
d) ~ e ) : h) - c +d R ~ - .

-9

Categorv U - score = 0

o The thlngs mentloned whlch 1ncluded one of the

ffive faulty detalls as descrlbedlln Category 6%
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b)Y b or—"
c) c or
a) a4 \lor
e) e B
Category 11 score = 0.

. The: thlngs mentloned whlch 1ncluded any four of the

flve faultv detalls as descrlbed in Category 6 and one

acceptable detail as descr;bed.;n Category 1:

0% 6a+ 6éb+ éc +'6dv+_ie.
b) 6a + 6b + 6c + 1d + 6be

¢) 6a+ 6b+ 1c + 6d + be

d) ~6a+ 1b+ 6c + 6d + 6e”

. e) la+ éb+ bc + 6d + be:

.Category

12 score = O :

The thlngs mentloned whlch 1ncluded any three of the

~ five faultv detalls as descrlbed in category 6 and two

<

o .

acceotable detalls as descrlbed 1n’Category.1: .
a) 6a +41 6b. + _'6_¢ +ia + le B f)' 6a + 1b + 1c+ 6d +<§eﬁb

) 6a+ 6b+ 1c + 6d\+ le . g) la+6c + c’;b#'éd}*;e“
c) 6a'+ 6b + 1c + 1d + 6e ‘ .h)'la + 6o‘+ 60'4'1d>+ be .’;
d) oa +'1b + oc + 6d +'leV : i) 1a + 6b + lc» 6d + 6e 4 ;__
ie)eoa +'1b + 1c +f6d'f16é7'ﬁe»;fj) 1a + 1b + 6c + 6d - + 6e i
’Category 13 score ' O 8 | ”

The thlngs mentloned whlch 1ncluded ‘any two of the g

'flve faulty detalls as described 1n Category 6 and three _,~

gcceptable detalls as- descrlbed in. Category 1

a)(6a_+ 6b + lc +-1d + 1er‘ 'c) 6a + 1b + 1c + 6d + 1e

d) ba + 1'b + 1c + 1d + 6e e

»
.t e .
. - . -d-.
- - B - w2 o

- b) Sa + 1b + 6c + 14 + le

S £ T
b a2y K et £ A 1 e 8 L R i ' i <. e s



f) 1la + 6b + 1c + 14 + 6e

: ‘e?—11§—4f‘6b‘Hf—éq‘ﬂf—rdf=k*reA

1) 1a + Tb + 1c + 6a + e

g) 1a + 1b + 6¢c + 6d + le

«categer 1l _score = 0

The things mentioned which included one of the five

fauity details described in Category'é and fourtacceptable

details
- a) 6a
b) 1la
c) lig
| d) ia
-é) 

1a

as désbribedAin-Category 1:
+ 1b +.1¢c + 1d.+ le
+ 6b +;ié + 1d + le

'¥.1b 4'6c'+ ld +-1§té'j,

+1b =+ 1c + 6d + 1e
+ 1b .+ 1c‘f 1d + 6be .

234

R)~la—+ 1b -+ 6o+ Td+ 6e
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L

fCategorv 2

Criteria for marklng main thought answers 61
Q2 After haVing read the story; what .do you think the

<

author's main or important thought was? Explain.

Categorx 1. ‘score. '4
An answer which reflected a central 1ns1ght or general

‘idea’ about llfe accountlng for ALL of the follow1ng

1nformatlon

a) ma1n subJect in narratlve generallzed S AND

x.b) maln character s conflict (problem) generallzed "AND

c) the resolutlon of character s confllct (problem)

'1d)vt‘prov1ded an explanatlon,‘i;e. included logical

reasonlng and/or examples from narratlve such as

‘Arelevant detall(s) to support glven answer

An. answer whlch produced 1nformat10n as descrlbed in

"a) b) and c) of Category 1 and T 1

- a) prov1ded an unacceptable explanatlen, 1;e.'inc1udedv'

: ”1lloglcal reasonlng and/or unacceptable examples fromfv""

~jthe narratlve such as IrreleVant detall(s) whlch do'

t

'not~sgpport given answer ) e m'ffftOR.

b)-ylomltted an. explanatlon for glven answer |

, Categogx 3 score ='3

An answer Wthh produced a statement accountlng for

ALL of the follow1ng 1nformatlon

4

Y : T
a) __maln subJect 1n narratlve generallzed B IR ~AND
,5%). maln character s confllct (problem) Spec1f1ed - AND -

_'Q)~ ﬁthe resolutlon of character s Confllct L

o R :

. E}

.
DO RONE PR R R



E .
P} .

_reasonlng and/or examples from the narratlve such as

vrelevant detall(S) to: support-glven answer ”wﬁ

. 'Categorx 6 ‘score 5f2‘ ";f

gAn answer whlch produced 1nformatlon as descrlbed 1nv',

Zi:a) b) and c) of categpry 5 and . 'ff}p,} .;"*7” B
"a)v,,prov1ded an . unacceptable explanatlon, 1.e. 1ncluded

N 236
(Problem) Spec1f1ed - d ”h d_' d -~  ” ,' AND
‘d)l prov1ded an explanatlon, i.e. 1ncluded loglcal o
1 reasonlng and/or examples from the narratlve such as

' relevant detall(s) to support glven answer | o
Categorv 4 ‘score. _2_ ' ‘f@' v
.v An answer whlch produced 1nformatlon as. descrlbed Ain- | 'l
‘a)’ b) and c) of Category 3 and s raf‘lo o S ‘ L
a) prov1ded an unacceptable explanatlon, i. e.'lnCIuded ~pi. ,
- 1lloglcal reasonlng and/or unacceptable examples from ~'l'
the narratlve such as- 1rrelevant detall(s) which do R

‘ : not support glven answer ‘:.‘@1l"" : r-': ‘6Rl ?'_f
b) { om1tted an eXPlanatlon for glven answer V.,:‘v' i pl"&
.Categorv 5. score = 3-f,:‘ f | _ | o ;;f.f
| An answer Wthh produced a statement accountlng fork‘ v‘_iﬁi
"fALL of the’ follow1ng 1nformatlon o ' : 7%t'
:a)__'maln subJect in narratlve speclfled . }l”:-'.np: ANb' ._;l“
b) . main character s conflict (problem) generallzed» fANﬁg,"/,::l;
o ai;c)f 'the resolutlon of character s confllct o | :_ ' _l.j .
LA l(Problem) generallzed lfu'l57m’ 5_.1Lu[t':7;??1;?AﬁDi ]ldid
3 d); ]prov1ded an explanatlon, ‘.e. 1ncluded loglcal B “~’f:i
O §5+f

’1llog1cal reason1ng~and/or unacceptable examples fromv»l7f‘
T .

:the narratlve Such as 1rrelevant detall(s) whlch do



=

not‘support glven—answer‘ ".i»‘. d ﬁfh " OR-
b)) omltted an explanatlon for glven answer | |

CategoryAZ score %'3.’

An answer whlch produced a statement accountlng for‘g*’

ALL of the follo'/d>~1nformatlon-

\\A

S a). main- SubJa

% narratlve spe01f1ed j - ),J‘ _',ANDV

:~h)_.fma1n character 's confllot (problem) spe01f1ed o AND)
cj._ithe resolutlon of character s confllct f Hijp'd
(problem) spe01f1ed :-1 : )lﬁ o .:]‘?‘dp».'t'AND' R

v

‘.d) _*pronded an explanatlon, 1.e.'1ncluded loglcal e

! § ®
'reasonlng and/or examples from the narratlve such as

‘?relevant detall(s) to support glven answer ' o

.’Category 8’ ‘score. _2

An answer whlch produced 1nformat10r as descrlbed

';;n a). b).. amd c) of Category 7 and Sy

‘a)'*lprov1ded an unacceptable explanatlon, 1.e.1ncluded

o 1lloglcal reasonlng and/or unacceptable examples from:,

rthe narratlve such as 1rrelevant detall(s) whlch do ot

'rnot support glven answer ﬁ | "-' Af,'_d :?f,f”f »‘OR‘.’

_;vh)ﬁ 'omltted an- explanatlon for glven answer ;';d R
' Categorx 2”‘score =1 _f ;;*_” o ‘" Q__ 'f’l o e

An 1ncomp1ete answer w1th one or more of the Vflﬁ

"‘flnformatlon detalls mlss1ng

‘-;a)n, omltted mentlonlng subgect in narratlve o /AND/OR
:b) R omltted mentlonlng a central 1ns1ght or.. :
general 1dea about llfe- e;iv'-< o d.,"f7,f~-tﬁ'QRf

‘ﬂc)ff omltted mentlonlng theocentral confllct.'

._and/or 1ts resolutlon '_f‘;“ - S -." E ,1ANDf' .
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@)

'Categorv 10 score. 0 1

1nformat10n as descrlbed m1851ng 1n a) and/or b) or. c)

- An 1ncomp1ete answer w1th one’ or more of the

~of Category 9 and

[’ay

b))

“~Categorv 11 score = O;;f

- prov1ded an unacceptable explanatlon 3=l'»fpff”:{'OR""

omltted an explanatlon »,f' 'A////“d:.t‘; o df

/

ﬂylnformat1on\1ncorrectly

a)

SRS

)']d)

 was faultx, 1.e. contradlcted w1th context in- ni;fr"

V'.narratlve f?a f;5*- ;"'!cf:‘f?:ﬂf»'fd»iaﬁ-;:“”b'ORif'v"

':context 1n narratlve

'pprov1ded an explanatlon e

An answer whlch produced one or more of the follow1ng

SN o h'.

e

} subJect 1dent1f1ed was faultz .e._contradictedA
fw1th maln subgect in narratlve or d1d not account T
'_for context q‘v;'cfv .;;jt” ~d ~7:,:_ai~:;«1 AND/OR s‘;.fj_ta*

central 1n51ght or general 1dea about llfe produced

-

4

cthe central confllct and/or 1ts resolutlonfs~f‘1@g’f“;, e

-f»a_uiéy.f”

.leentlfled was fa_l x, 1.e.vcontradlcted w1th

>..W Tl T e e v ANDC L e g

-i;Category 12 score 'Of“ -

Category 11 AND
a)
B O

ff,fbfﬁ

An answer whlch produced one or. MOre of the 1nformatlon

rclncorrectly as descrlbed 1n a) and/or b) or c) of

SR o . _
prov1ded an unacceptable explanatlon o ._L.f’..;ORf"

omltted an explanatlon T SRS BRI
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Summary of the Experlmental and Control
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LA 2o

Groups Scores onﬁglﬁand gg of the

Pretest and Posttest bv Readlng Achlevement e
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— Summary of the EXperimental and Contrbl_
Groups Scores on Q1 and_g? of the-
‘Pretest and Posttest by Reading Achlevement

... - pretest . " Posttest
- Group Student Q1 Q2 Total Ql - Q@2 -,Total

I

"Experimental
“.Groyp A
~(highest in . ..

reading. =
- achievement) -

R N

. -
o

O W P =y

IS
.7

Lo EN NN N &G,
| =D wwdwEwL LD
[ g
o

N R NDW N W N DN
. . . . Q : . - N - "
FUW EPFPLWO FOO MW

SLoTE = JRV- T o RN B N S W SR T

R SR S

=
S BRSSP i N N B I NS B W

"."To:i'tiai::_VAvevra'geﬁf,l:\I'z= 11 2.45 -2545 4.90 3. 45 2 09 5.54 :

r/ i
R .

S R T VRIS S e
: Experlmental-,.% Lo oy ' _ P S WSk )V S
Group B o 12 . - : ’ R 5-§%;S"'-'

(average in gy 5
reading 5 -
achlevement) 15.

Sl e
o 18
19

20
[R>S
S22 e
Ce 23

e

s

TR
L }
'S

\;
- aQ
W O

\‘\ VL
A “;
AR

WD NN NN W N NW R W N
WWWLWNnmEDBWWW.NDWW
.Ww. o o HoR gy DWW b o W N
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W W& 0N\

W NN NW WM WK & Lh‘¢'.

’4.-'0}10.'\» C o Fr MWW R o ™. ]
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B achlevement) 34

;(hlghest 1n'.'“48

-“.~ach1evement) ﬁ49

. Pretest . Posttest  m .-
Group——Student—Ql—Q2 Total QL QR—— Total

26
20

v Ew o
'fo~m_frkv:m<i
= ;-a:gm @1
TN EE O
o EN oW

119 2,21 1.78  3.99 2,89 1.9%, 4.83

(lowest in --‘-33; _
\readlng o

s o w N,

e
N

S35
36
37
38
39
©cho
S % D
- SR
I T
L T

e

W E N NOONNNNDOOOWO.
WOoOEENNDEEFEENREDGRO
M E N RO N FONOOWOOO
F ER RN NG w e oW b

O N D NN NRNNN RN O
NN W W NW W NP W

f'cbntfol“‘“‘f'45 o
roup A . ,
g 8 b7

reading "

Ww N N

50.

) ck_
. IS
st ."n 7"‘,'--' :

RN =

0. 0O W o W N OO
o S

NN W WD WD
MO wo oo oo

i

53

A mnw vew e B

 Total Average N = 7.*2}371 0.62  3.007-“’2,37;;i;oo;g.3;37‘-

4’,\

.thél AVeragéﬁN-= 15" 1;66 'i;hé."j.i3: L2433 1.13 .3.46q.-; ; 
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Posttest’

Tot
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“Group  Student @l

Q2

ATptal

QL Q2

‘Control 54
4;;%}55:

" (average.in 56

~Group B
n'=15

reading -
achievement) 57
59

61

62
63
6k

" es

58

60

.
A 67

D DN NMWNOoOONNNWNW N

M NN NOWONMNNO O NW O N

LEEE Fwn oo TNV LW &

/

6

PO NGB NONDNDN DD DWW,

O NMMONMNWONMWOOO o o o

RN ENDE O N ERN NN WW

"'TbtalfAvéragéiN:=

| < Contrel *‘69-‘-‘
Group C . mo

e

72

.op =10
(lowest in

reading - .
achievement) -

73
N
, '_75

76
78 -

157 1,93 1.46  3:b0 12,13 0.93 < 3.06

MWW R H DN DN

O MW o oMW N O N

W WCE RN E W NE

WWrE RPN WWWN

‘MO oOwow o v No

VWP ENDWWE Wb |

7 “Dotal Average N'= 10 2,00 1.40 3.0 2,107 1,20 . 3.30

-

S

o

e
X At A
L

.'Totai,stuqéntfgbﬁﬁiéfibpf='78'

e
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