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ABSTRACT.

. : . . et T
The purpose of thlS study was to 1nvest1gate the

';"chlld s understandlng of twelve commonly used 1nstructlonal

v

ﬁ-,terms.v Its maln focus was to examlne the hlgh reader versus L

ﬂfthe low reader S understandlng of 1nstructronal terms.

Twelve 1nstructlonal terms were taken from the G1nn

Y . v N

I e

‘g'Educatlonal Publlshers, Level I workbooks and the Teacher S

"‘G\il_de @and used as ‘the terms for 1nvestlgatlon.-. The terms

V»were** word letter, namé beg1n,\beglnn1ng sound, rhyme, lV

l

make sense, pflnt trace, capltal letter, Eer1od and stands :

“uhifor.t Two assessment tasks, verbal and the 51tuatlonal
_*were used as the 1nstrument for-collectlng data.,f o

| The sample con51stea of thlrty grade one chlldren.

Tiy(twenty glrls and ten boys) selected by a stratlfled “

frandom sampllng from two schools 1n the Eort McMurray

':Publlc School Dlstrlct #32 Fort McMurray, Alberta.] On the

°

‘ Qba51s of the1r respectxve teacher s Judgements, flfteen

'lﬁfchlldren were cla551f1ed as hlgh readers and flfteen were
. 1dent1fied as low readers.;;ﬁ? Jnih,ﬁiiff? idhfr"éés'-r

| The analysrs ‘of the data proceeded asbfollows'-
v‘(a) a. summary of a tvo-way analysls of varlance presented
Tifthe results from the satuatlonal task and the responses toa"

| ”the'“b".and questlons 1n the verbal task~3and (b) ‘a

};descrlptlve analysrs of the chlldren s responses to the

'-questlon 1n the verbal task was analyzed accordlng to seven'

:

I

A



‘dlfferent features 1dent1f1eh

The resﬁlts demonstrated that there are srgnlflcant’

. ﬂ

Adlfferences between the hlgh readers' and the low readers'
:understandlng of twelve commonly used 1nstructlonal terms.

t Between the two aSsessment tasks no s1gn1f1cant dlfferencesf-

-

were noted, 1n the overall summary of results. There were
\

also no 1nteract10n\effects across tasks and reéﬁér groups{

N PO

Analy51s of the speélflc terms showed 51gn1f1cant

'dlfferences on all terms except trace. Between tasks, flve_i'

B

_of the terms, name, begln, prlnt, make sense and stands for,
ishowed srgnlflcant main effects,vghlle seven terms showed

-dno srgnlflcant dlfferences._ Slgnlflcant 1nteractlonal

,}effects were noted for three terms,_name, Eerlod and stands'

A \) "N

h!for.i'
The descrlptlve analysrs revealed that the hlgh

'Jreaders employ functlonal 'exemplar, descrlptlve and synonym."j

ztfeatures to descrlbe thelr own meanlng for the twelve

'glnstructlonal terms ‘ The majorlty—oﬁ the 1ow readers had

tdlfflculty expressrng thelr understandlng of the terms, as
“'1nd1cated by thelr number of don t know/no response answers.1"3
Impllcatlons for the classroom and suggestlons for

‘jfurther research were also 1ncorporated in thlS studx



ACKNOWLEDGEMENTS

There—are—many people——--wprofessors——frlends——famlly

- whom 1 w1sh to ‘thank:
‘ r— . . . :lr

- - >

Dr. 'Bill" Faéanu“ : o -'my research advxsor, my spec1al

]

v,thanks and 51ncerest gratltude,'_
r.for your tlme and expertlse so'f
'Tgenerously shared for your- ’
-problng questlons, metlculous
'guldance and commat;ent'to _'
fscholarShlp, whlch have prov1dedf
:‘T‘me w1th fresh 1n51ghts and solld;
ﬁjfdlrectlon throughout the study
ﬁfoThls expressron of thanks 1ndeedﬁ
::wfalls short 1n ‘the llght of . your?
.vtfemendous help.,,vhiliiag_
E.Dr;iRJ K;ljacksonf'f;efdvfnefmy profound thanks for a most
o - o . ‘J1n51ghtful CI 529 3- and for
'F_i;i alIOW1ng me to explore the area
‘{jof “meanlng" whlch enabled me to
» -;“formulate a theoretlcal base on -
~-",ivf_-whlch to develop thlS study R
Df;"ﬁi¢k Kach ng3lf,au~dfn?ffor 1ntroduc1ng me to the Grandei
-3i Pralrle Teacher s C0nventlon andl
) fh the a.c. I E S. Conference 1n |
iAustralla, opportunltles whlch

:'J'made=me'th1nk about{Graduate‘al



| 'School. Thanks t@o for your

S

'_scholarly advxce, w1se counsel

\(‘

o

-Marius

d'Suiram Dalé'
‘'Tan Patrick .

Mlzella Laura Nlcole

Laura

o Shauneen, Barb, & Elalne

j Tess & the First GraderS'ff:
1of Ft. McMurray ’ '

"and for belng affrlend‘ﬂjf. 1'}>§

T

my husband, for taklngwﬂy 3tHer.
vlj_}"/ ’_' V.s.) ‘
undecrpherable sketchesﬂ
»‘_ J \”,4 . K

g

luc1d graphs andefiiustratio
o &

.And for belleV1ng 1n«me.v'

I love you.

| my“.three ¢hildren, who ‘endured

'hav1ng a'"long—dlétance Mom 4 -

‘,'and who glve personal "meanlng

‘:;and 1nsp1rat10n to Chlld language

Lfstudy.;

my mother, for endurlng the cold,’

'-Qcold Ft McMurray w1nter so that

ADale, Ian and Mlzzy may have an"

ever-present Mom"'to hug and to»

-1love.n.f<f3‘

three. super friehds}dforfCOEfee

'3if?breaks & feedback, tea-talk &‘t

‘ encouragement and tons of terr1f1<

"tlmes'

'for allow1ng me to explore thelr

R "meanlngs

vt



. ;TABLE OF CONTENTS

~ ABSTRACT

c-v.o.-‘oe---oo‘.o-vv-a-‘.w.r- ------- @ o 9 0 00800 200 s V4

- ACKNOWLEDGEMENTS +.viea'sennnlh v eonsennnanseneninnsose  yig

CHAPTER

I

.II:

IIT

,INTRODUCTION AND PROBLEM i:iteevunneecrseines’ Lo

RESEARCH QUESTIONS PR &

VHYPOTHESES ;..{.I,.J.;.l,.;;;.,;i;-lﬁ,..;,; 4

‘fLIMITATIONs OF THE STUDY ;.;;;IL;.,.;,L,.L 6

E ORGANIZATION OF THE 'STUDY' ..{;I;;.J{Q}.L;.if‘-fﬁ_-
REVIEW OF. RELATED LITERATURE PR
. THE DEVELOPMENT oF MEANING...;;;;:i.s.f.;S;“fzfgll'

 ..SpelelC Meanlng Development - . Lo
’j;TheorIes ;:;.,.....J.IS,., ..... B TR

Af;Research Studles 1n MeanIng IS SRS
Developnent e 1,.,,,,3.3,..;..‘ 26

SStudles on Non-Technlcal Terms_:,;;;;,;E;§‘3O ‘f

;ﬂNON ~DEVELOPMENTAL STUDIES RELATED TO
.. .TEE CHILDREN'S UNDERSTANDING OF . ;,“_' Lol
~1.’INSTRUCTI0NAL TERMS ,‘;;...,....,,.;.,;--g-fr;*' 33

%’_RESEARCH DESIGN AND PROCEDURES ;;;:};;g;;:.,.,;: 40

= SELECTING THE SAMPLE ..Q;;;;LJ;;Q;;.;;;;Q‘f 40

yc

SELECTING INSTRUCTIONAL TERMS .L.ﬁ,flwg,i;fje'élﬁj--

Mr. Mug,s Book ‘I and Self-Help . . ‘
ACthltleS Level B RS aw,,,..;y.g.f"f42'k'




PAGE

o )
TeécherLS_Ghidei . et taranan 42
'NATURE OF THE tASKS';i.,i;qJQ,W._ ....... P 45
<CONSTRUCTIﬁG THE TASKS .;:;;:.;...,.,.L;..;;L 49
‘FINALIZING THE TASKS ;...;;;ﬁ;..;;.,;f;...,.f";51f.“
R Valldlty and Rellablllty .f{:;.:.,....;,,. :?3
| 'ADMINISTERING ThE 'TASKS™ . ..... L.;,llu;..}.:}."~54/h
L SCORING THE TASKS' .;.;1.;....;)T;T..,,;.,;f..  ;5§'ﬁ*1
Sﬁgtlstlcal A;aly51s of ‘the Data .;;;.;;T; .f5§‘.
Descrlptlve Analy51s :;@LlA;,Q;QQT,;TT.ﬂ 'Sé‘ 
B
IV ’ THE RESULTS OF THE ANALYSES. : FINDINGS
' ': PART I: STATISTICAL ANALYSIS..;;fi.,,..;t{,.'»158'ﬁ
e S L P P
 _' , Statement of Acceptancé ................... .58
'1V'i‘lDlscu551on ............................... :TT$9]"
.; T- 'nypotheSLS 2 :,;},};f;,.;,ﬁ,.:g;g.;l;.;ﬁ;}i1'62f,f
_U;T-I’gStatement of Rejecﬁlon ;.;;;:;;f.};.,;,;;}T’T62~
»TTT:.TIDlgcu551on T;.;;..QTTT;T;TTTQ;;.Q;F;;;;i.;f fﬁ?jf:
R SERRRE A -
L ,;leferences and Interactlon Effects for
‘ 1pSpec1f1c Instructlonal Terms".,‘,,._.,;,, ,,,, 66
_ \iuiHypothes1s 3 .,....r..e;..;;ﬁ{;ﬂ;,ﬁ.ff.;.Z 64
. Statement of Rejectlon .;.-,.:;.;.;};;f,;;' '64;
',Dlscu551on .,.;,;.;.;,.;,‘,;ﬁg;;;;iﬁ,;;:.;'-f54
|PART II: DESCRIPTIVE ANALYSIS ;.,,;.;.QJ;,.;J 13
SUMMARY - - L+ v e e e inee e ianenneeneeaee UETTR [



. RESPONSES . TO 'QUESTION "A" IN THE VERBAL T ST
ASSESSMENT TASK B el

Page

vV FINDINGS, CONCLUSIONS IMPLICATIONS AND c
. qnGGEsmIonslroE_EURTHER_RESEARCH_Iﬁﬂﬂﬁﬂﬂﬁﬂhﬂﬂﬂﬂﬂﬁ___uﬁs
MAJOR FINDINGS AND CONCLUSIONS O 1
- Research Questlon 1 .....;..c....,.s,.;..li; 85
,;;‘Research Questlon 7 85 -
: Research Questio’n 3' ..... ‘ .'.’.—.’,.f 86
4 Summary of Flndlngs on SpelelC Terms' ....ﬁ“*j&?
{ - S Lo
THE DESCRIPTIVE ANALYSIS .,.;.........;...;.,;,-f,gj__
ConcluSIQns ............ e r e me e .88,
IMPLICATIONS EoR THE CLASSROOM imevadae et 88
SUGGESTIONS FOR FURTHER RESEARCH R P
,CONCLUDING STATEMENT el ‘ 1934
< . . AL,
'REFERENCES ..%...uc.iiiene.n.. L T -3
APPENDICES | | . ' L
: 4 o
IA *.INSTRUCTIONAL TERMS TABULATED FOR FREQUENCY STl
.~ OF OCCURRENCE TABLES-I, II AND III ,.;;....,...,,.”mlqs;;--
B VERBAL TASK INSTRUCTIONS AND SITUATIONAL DR
TASK INSTRUCTIONS .;;..,.....,.,, ........ e Lo.111-
o TDATA SHEETS FOR SITUATIONAL TASK .f;.;;.,,j‘.hﬂ;.' 118 -
D SUMMARY. OF ANALYSIS ‘OF VARIANCE FOR DIFFERENCE RIS
-~ IN GRADE ONE HIGH AND LOW READERS' UNDERSTANDING .
' OF TWELVE SPECIFIC INSTRUCEIONAL TERMS ,.;;,5,,.. Ti139 -
'E- CHILDREN'S RESPONSES TO QUESTIONS IN THE' _
. VERBAL ASSESSMENT TASK . ...;., ................ SR
F DEFINITIONS OF PEATURES USED IN CLASSIFYING R




LIST OF FTGURES

. - '
FIGURE K PAGE
2-1 Model for Comprehen51on (Smlth 1975) e e 23
N
2-2 Model Representng the Meaning Acqulsltlon 7 .
‘Process (adapted. from Smlth 1975) w.... -..;,..,g 24
3-1 ?/A Model of Questlon—Answerlng for the Verbal ‘
Task «.eviinnionnn. SRR R AT AREE Seeee e , 46
3-2 A Model of Questlon—Answerlng for the ‘ )
_ Situational Task .................... PRI 48
4-1 Means for ngh and Low Readers on Spec1f1c' ‘ :
Terms.................t ......... e EEEREELERES 69
4-2 Means for Sltuatlonal Versus Verbal Tasks N
on Specific Terms ...,..............it ...... e e, 70
4—3"<Summary of Scores for ngh and low Readers'
Responses. Cla551f1ed According to Features for o
.. .76

Meanlng .............fu .......... N e e e

e, xid | .



LIST OF TABLES

o

PAGE

‘Description‘of SAMPLE +evevrrnnenrennn .:...3.. 41

N/

P

I1

IIT

_‘Instructlonal”Terms‘Tabulaﬁed'for Freduency
of Occurrence from Mr. Mug's Book I and .

"Understandlng of the Term Beglnnlng,Sound';:.

lest of Twelve Commonly Usethnstructlonal
- Terms e e eneeeinee ceeessdeedenenessa 44

i Summary of Analysis of Variance For

Differences in Grade One High and Low

"Readers' Understandlng of Twelve Commonly

Used Instructlonal Terms creerieesieeeadeees. 58

Mean Scores For ngh and Low Readers on ‘ . :
Specific: Instructlonal Terms ..... Nesaes “weeeas 07

'Mean ‘Scores -in Sltuatlonal and Verbal

Tasks for Spec1f1c Instructional Terms ...... 68

’Summary of Scores for ngh and .Low Readers

Responses - Classified Accordlng ‘to Features

-for Meanlng ...;...,, ..... seecseseiiaaaie e ee e 75

Self Help Act1v1t1es ‘Book I ......... ee e e 106

| 'Instructlonal'Terms Tabulated for Frequency
cf Occurrence: ‘from Teacher S Gulde I oveeied. 107

-Instructlonal Terms Tabulated ‘for Frequency

of Occurrence - from Comp051te LlSt et eendas ~ 109

7Analy51s of Variance for leferences 1n'§

Grade One High and’Low Readers'

.Understandlng of the. Term Word ..... ;;,...;,;‘iQQ‘

Analy51s pf Varlance for Drfferences in
Grade One High and Low. Readers'

"Understandlng ©of the Term Letter ;.;;;,;Tr;{,'14l,rf““

Analy51s of Varlance for leferences 1n
Grade One High and Low Readers' .

: Understandlng of the Term’ Name‘.;r;.rfé.g.;,;:142

;Analy51s of Varlance for - leferences 1n )

Grade Qne High -and Low Readers' . R e
Understandlng of the.Term Begin ........w.... 2430 0
Analy51s of Variance for leferences in <
Grade One ngh'and Low Readers' R




'TABLE

. PAGE

naly51s ‘of Variance for Differences in
Grade One High and Low Readers' ‘ s
Understanding of the Terfm Rhyme .....ccoone.n 145

~J

10
o

12

Analy51s of—Varlance—for leference5~4n
Grade One High and Low Readers' .
Understandlng of the Term Makes Sense e eaas - 146

Analysis of Varlance for leferences in

Grade One High and Low Readers' o .
Understandlng of the Term Print ......... wee. 147

Analy51s of Varlance for leferences in

" sGrade One High and Low Readers'

Understandlng of the Term Trace ...,.;{..,... 148

.Analy51s of variance for Differences in

Grade One High and Low Readers”' . - e

‘Understanding of the Term Capltal Letter ee..- 149 .

.Analysis of variance for leferences in

"“Grade One High amd Low Readers'

Understandlng of the ‘Term Perlod ...},;.ﬁ.,.. 150

.Analy51s of Varlance for leferences in
Grade Oné High and Low Readers'

_Understanding of the Term Stands For ..;;,..,_' 151

xiv '



Yy

' CHAPTER I
v ‘

L e

w8, .~ INTRODUCTION AND PROBLEM , ;o

{

I begln w1th two assumptions. The first is
that-a child arrives at school ready and
w1lllng to learn; and the second is that he
-arrives expectlng ‘that the noise [language,
in patticular] he encounters at school w1ll

eventually make sense.
(Smith, 19757 P. 226)

For some chlldren, unfortunately, Smith's assumptions

a

have no chance of becomlng a reallty Indeed some chlldren

¢ -

come to school and are not able to make ‘sense of the n01se

in the school env1ronment Often they fall to make sense

and to understand the language used for 1nstructlon

The nature of the 1nstructlon that pervades the

classroom act1v1t1es and 1nteractlon often demands the

~young - Chlld S understandlng of varlous technlcal terms.

Research studles 1nd1cate that young chlldren experlence

dlfflculty in understandlng several "school 1sh terms
(Llndfors, 1980) whlch are often used by teachers and occur-N
in textbooks Flndlngs reveal that the child's. meanlngs»

for these 1nstructlonal terms do not necessarlly correspond‘;“

'w1th that of adult meanlng. Consequently the Chlld S

°

'ablllty to accompllsh certaln learnlng tasks may be greatly

| 'affected by hlS understandlng of the language used for

1nstruct10n

~

' "Language may be an 1mportant medlum for 1nstructlon_



-

but its use with children is limited to the aspects of the

language the child can understand" (Di—Vesta, 1979- - P- 4l)

IR

'wWhile most chlldren upon entry into school have a falrly

good grasp of the structure of thelr language,-some

~arts. More spec1f1cally, it

It attempts to flnd out lf there are any dlfferences 1n

dchlldren may dlscover that famlllar terms take on dlfferent

’meanlngs w1th1n the 1nstruct10nal context. The Chlld s

success in school depends on h1s ablllty to make sense of"
>

these new and varled mean%ngs. Thus it 1s of advantage for

teachers and schools "to know what the Chlld says and know

how he understands what he hears (Clark 1973 pP. lO).n

-

It has been p01nted out; by Mason (1967) in hlS
artlcle "Preschooler S Concepts of Readlng" that qulte

often where issues about the chlld's learnlng,‘such as’

!\

’hare the chlldren concerned" (p 20) Thls present study

Te =

hopes to get at the Chlld S own understandlngs or- meanlng

.a55001atlons for 1nstruct10nal terms as descrlbed and

nlndlcated by the Chlld hlmSelf.

’ Thls study focusses its major concern on the young

M )

‘child's understandlng of‘lnstSfctlonal‘terms 1n‘languageA

111 examine=the.high-reader!s

.
-~

’ the chrld's understandlng of these terms as compared to an’

' adult standard when assessed 1n a 51tuat10nal task as

opposed to a verbal task

;klearnlng to read are concerned,;"consultants from oné'_ Chen

t‘outstandlng ‘group have been notable by ‘their absence These’ -

rversus the low reader s understandlng of 1nstructlonal terms.m,‘

RN



The study also 1nvestlgates .the type of meanlng .

:f,whlch ‘the Chlld possesses for dlfferent concepts regardless-

yof adult standards.‘ The’ focus 1n thlS aspect of thé study.

is to look at the nature of the chlld's own meanlng for the
varlous ;nstructlonal.terms. ) - R |

"

R_ESEARCH_QUE_STIONS,_" Ty

)

1. Are there any 51gn1f1cant dlfferences between the hlgh(
/ ‘
readers' and the low readers' understandlng of commonly

' used 1nstruct10nal terms°

2. ‘Are"there anyusignificant'differences in the child's
‘1‘understand1ng of these terms when assessed w1th1n a ,f,.

' verbal versus 51tuatlonal task° R

3. Wlll there be any 1nteractlonal effeots'between the |
‘,hlgh readers' and the low: readers' understandlng of

Q.the 1nstruct10nal te{ms and thelr performance on

the assessment tasks°"

;4,;jWhat is- the nature of the meanlng that hlgh and low S

ureaders possess for varlous lnstructlonal terms’

AL



o presented_f)elow_aS_hypgtneses.

R A THYPOTHESES R
i The flrst three research questlons w1ll Qe answered
"on the ba51590f a statlstlcal analysrs of the data and are

9

-

oo

e T T
1. There will be significant.differencesﬁbetweenfthe high
‘readers' and‘the Lomireadersi understanding'oﬁ_§§mmonIY[i'”

Ll

used instructional terms. . -

:2; There wrll be 51gn1f1cant dlfferences 1n the

understandlng of commonly used 1nstruct10nal terms when’f’

:

;assessed w1th1n a 51tuatlonal versus a verbal task.

f3.',There w111 ‘be 1nteractlon effects between the hlgh

"

_readers' and the low readers understandlng ot;fhe;A' e
~

'1nstructlonal terms and thelr performance on t
) assessnent tasks. : RN

4;;§INITION‘OF5TERMS I EERY

1. Instructlonal terms - refers to the terms or labels .

*,whlch are used durlng the course of a 1esson, exerc15e'
: t

ih;or act1v1ty and tend to occur in, two types of teacherd
'Pupll 1nteractlon. _;” - | ' | o
(aL. requlrlng puplls to answer. questlon orally (verbal*)

'tkb)' dlrectlng puprls to complete a task,(51tuatlonal%
}‘“-*In thls study, thlS term is- used spec1f1cally to |

+

1‘refer to thls task and does not have its general meanlng
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2.7”ngh readers - are those chlldren who accordlng to

(

,thelr teacher s judgement w1ll 1n January be readlnq

'at or above thelr level of expectancy 1n readlng.‘u

3. -Low- readers - are those chlldren who accordlng to

.% , \"

ithelr teacher s judgement w1ll in January be at 1east

‘%two months below thelr 1evel of expectancy 1n readlng

o B

, -erﬁIFICANcE_o?;THE-srUDy.f' .

R -
., o

As teachers, ‘we are aware that the Chlld comes to‘
7%school with a falrly good graSp of the language of hlS
‘.communrty Past research proposes that we re—examlne 'some

;assumptlons that»teachers may have in assumlng that chlldren

E‘fdo understand the language used 1n lnstructlon. )

~~~~~
-~

Thls present study hopes to det#rmlne whether

I
.

1nstruct10nal terms used in a Language Arts program present
bfany degree of dlfflculty to young chlldren.y It hopes to

O

draw tentatrve conclusrons ‘as to whether young chlldren‘

“ il

dlffer 1n thelr ablllty to understana such terms when
: answerlng questlpns (1n a verbal task) or when completlng
a task as dlrected by the teacher (1n a 51tuat10nal task)

| ThlS study w111 also prov1de 1nformat10n on: whether

"'"the ablllty “to, deal w1th rnstructlonal terms dlffers for"'

“"_‘ .

hlgh and low readers. I thls 1s the case, then there 1s_’-=ﬂ
'a need for dlfferentlal 1nstructlon of language w1th these_'
groups

: An awareness of the chlldren s own understandlng of

.
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: the 1anguage of 1nstructlon 1s therefore 1mportant to us,

o because 1t glves us‘%%good premlse for prov1d1ng experlences]h
1\

for children whlch aré;"mean1ng~full" (not- 51mply woﬁé full)

for\them" (L;ndfors, 1980 p; 13);

" LIMITATIONS OF THE  STUDY.
: : Lo s e

A»numberﬁofulimitations”characteri;e the study;3 ~

 These are: |

" a) - The. small number of part1c1pants, selected on’ the ba51s
‘"of a stratlfled random sampllng from two schools, llmlts
the generallzablllty of the flndlngs 1n the study to

“.that of a w1der populatlon.,;': _
0 L EO

‘ -b):wThe study took place over ‘a shorthperiodTOf'tfmes
and the data collected were limitedito the pupilS'

'responses to. the two tasks requlred oF them.'

jJORGANIZATIoN”oF'THE”sTUDr’J
Thls chapter presents a brlef overv1ew of the nature
a;

and purpose of - the present study.. The remalnder of the

study is organlzed in. the followxng manner.h.:p‘

ia) Chapter IT prov1des the theoretlcal framework for the
present 1nvest1gatlon. It outllnes the varlous theorles
of meanlngs, and the development of meanlngs Wlthln the:

~

’ ,Chlld.. Thls:chapter‘alsoarev1ews~the related research



b)

. .
. »

-assoc1atlons for spec;flp terms.

’

and llterature whlch has dealt w1th the Chlld'S meanlng

KU L

'Chapter III descrlbes the deslgn of the study whlch

2
1ncorporates the selectlon of - spec1f1c 1nstruct10na1

c)

Ca

. terms . based on thelr frequency of occurence 1n the G1nn
iLevel I workbqoks;" Data collectlon procedures are also

:ydescrlbed 1n thls chapter.fJ

v A

'"Chapter IV outllnes the statlstlcal analy51s of the data _'
‘collected and devotes a portlon to descrlblng the L
z'flndlngs of the study based on the verbal task

Ayinterv1ews.'ﬁ*~‘..“' r7*" S P >

Chapter V concludes the study whereln the entlre

‘1Q1nvest1gatlon is summarlzed and conclu51ons and

. suggestlons for. further research are made.‘

S



* CHAPTER II

‘_.REVIEW-OFQRELATED LITERATURE

"1nstruct10nal terms

ThlS chapter falls lnto two d1v151ons. The first"'

sectlon deals w1th the llterature that serves as a

theoretlcal background on the development of meanlng ln

-',_the young Chlld. It presents varlous theorles of meanlng

'njlncludlng a subsectlon c1t1ng selected studles that have

f<relatlonal ‘and non—technlcal terms.
The second part dlscusses research studles pertlnent"

,to the present study on the Chlld s understandlng bf:

- THE'DEVELQPMENT"oE.MEANINGT

i"There s glory for you"
'"I don t know what you mean by glory!? Allce
'ijsald ~/~ |

h'hHumpty Dumpty smlled contemptuously

-f-there s a n1ce knock down argument for you.,fg’
Af"But glory doesn t mean a nlce-knock down
’argument " Allce objected

Y"When I use a word W Humpty Dumpty sald 1n‘a‘

_ratheruscornfulﬁtone,_ it means just what T

"Of course YOu don t - tlll I tell you.I meantu"

Zexamlned the chlld's develoomental understandlng of certa1n'7’

4.\./'4" .‘f =



choose lt to mean —; nelther more nor lessr
“The questlon 1s"fsa1d Allce,'"whether you
:can make‘words mean so many dlfferent thlngs.
“The questlon 1s," sald Humpty Dumpty,r"whlch

: \
is_1 to be master - that s all.

-:(Lewls_Carroll)

: To con51der the development of meanlng ln the chlld
:1s to be confronted w1th tWo ba51c concerns.‘l' "What is-
,mean1ng°" and two "What 1s the role of meanlng Ln lanquaae
:)-proce551ng7"' Both questlons however are lntrlcately ' r;.
lnterrelated because to be concerned w1th "What is’ mean1ng°"
.1s to worry about "How is lt used’"((Clark 1977, p 407)

‘»Spec1f1c Meanlng Development Theorles

Over\the years, theorlsts have attempted to L
[formulate standards or rules for what a theory of meanlng -

h 1s and should be able to do.; For lnstance, BlerWLsch

’f(l970) set up the follow1ng aspects a theory should account Jb;‘

'for-' (a) anomaly,_(b) self-contradlctlon, (c) amblgulty'

3Iand (d) entallment.

For other semant1c15ts there are other spec1f1csf;3ﬂf"”t

{'attached to a theory of meanlng._ Alston (1964) descrlbes'

‘;fmeanlng by way of the referedtlal theory B Thls theory s

Atﬁproposes that words or expre551ons carry some sort of

:-meanlng Dale s (1972) Smele deflnltlon for thlS theoryfa‘

"ah 15 that the meanlng of a word is 1ts referent" (p.,132).ff""”’

-J‘l}Although thlS theory possesses a 51mp1e prop051tlon,_1ts -

e L



generallzablllty does not adequately extend to a broader o
Q

scope of appllcablllty Dale (1972) when commentlng on the

referent1al theory c1tes the example glven by Bertrand

Russell Con51der the expre551ons "Sir Walter Scott"' di

:"the author of Waverly“' Both expre351onsrhave the-same

. referent —— but do not share a common meanlng\

' Conversely,‘some words may have the same meanlng but o
not the same referent.‘ Terms ll&p the palrs "here and there"

' and "you and I",{retaln a common meanlng but alter the1r

o

i referents as ln the case when "I" 1s used to refer to oneself

(the speaker) But the hearer can use "I" to-refer to. humnlfAi
when he assumes the role of the speaker. Even though the |
.term "I"'changes 1ts referent from tlme to tlme (dependlng
on. who takes the role of speaker) 1ts meanlng remalns the'-"
'.’same.“‘ | ST S
Other problems that beset the "referentlal theory ‘
';,crop.up.lh‘51tuatlons Where certaln terms do not have a |
reﬁerent | Artlcles belong to thlS category. 7 |
nd_f:rh'f"behav1oural theory suggests that the mean1ng of
‘a word orwan expre5510n is dependent on the responses 1t
.'evokes from the hearer One of the exponents of thlS..
theory is Bloomfleld (1933) He deflnes thlS V1ew by Sd

saylng that the meanlng of a- llngulstlc term ,.t is (the)

i"%; 51tuat10n 1n the hearer (P 139) ThlS theon is QU1te

'51,51m11ar to thev lmage theory (Pa1v1o, 1971) whlch states

that "the meanlng of a word is’ the 1mage 1t evokes (Clark

1977 p 409) One dlfflculty eﬁcountered w1th these
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theorles 1s that they do not account for synonymy and

h although a word or term.does evoke an 1mage, the lmage is not

the meanlng in 1tself.

\
S

Osgood s (1954 & 1971) theory of meaning also stems

-

from the behav1oural theory. .He relterates the assumptlon

"that the "cognltlve content or meanlng of percelved objects

<

or events and words is deflned in terms of patterns of
-behav1our e11c1ted by a glven stlmulus" (p, 158). Rader &
'“Dent (1979) counter Osgood s views. They present a number

of problematlcal 1ssues attached to thls behav1ouraI

"f perspectlve of meanlng. In the flrst place, they clalm that

categorlzlng or "cognltlve grouplngs" W1ll be dlfflcult toaj
.'achleve 1f mcanlng 1s dependent on behavxoural reactlons |
*or featurest' They argue that.there are. certaln aspects of
experlence and objects in the env1ronment that do not
;‘produce reflex1ve patterns of behav1our. In addltlon to

a thls, Rader & Dent (1979) belleve that chlldren learn ‘a

‘great deal about thelr world s1mply by observ1ng how others

’ ,react tO lt.

Rader & Dent (1979) propose an alternatlve theory

:i,of meanlng that is "deflned in terms of relatlonshlps

'“fﬂdlscovered in the world through perceptual processes, not. -

'TJbehav1our (p. 160) These researchers put forward the;fa;aff

'fthe51s that language 1s an 1nformatlon system Wthh
gradually develops 1n order to make meanlng Thls

formatlon system 1s processed 1n the same manner as non- -

ft}fllngulstlc 1nformatlon systems. The Chlld needs to be aware "w



12

of specific.linguistic information to'be able“to make sense -
of a word or utterance ¥ |

To .Rader and Dent (1979) the meaning of alword“is
deriyed“by“knowfng~Which—type“of~relationshlp—accompanies_f;m;m;
the.reference. _In‘a sense, Rader and bentds kl§79)-theory,
. assumes characteriStiCS'similar tovthe referential theory;
‘Thelr perceptlon of referentlallty however, is a typé of
;"g01ng together The chlld must see’ that “X (llngulstlc
'1n€ormatlon) goes wrth Y (non llngulstlc 1nformat10n) in
that Xvstands'for Y. X refers to an aspect of the
‘env1ronment ‘while Z spec1f1es that aspect“ (p. 157) :On.
~the whole,'Rader and Dent (1979) subscrlbe strongly to the
notlon that a "perceptual cognltlve" system is that whlch
allows the Chlld to process meanlngs.
| A major study i the development of meanlng was done‘
‘by Clark~(1973) In her theory the "Semantlc Features
Hypothfs’ f, Clark (1973) states that when the»chrld first
pecins to. use 1dent1f1able words he,doeS'not know:their |
full (adult) meanlng.‘ The child possesses‘only‘partial
entrles in hlS lex1con and these entries:arefrelated_lnr;
SOme ways to the adult s meanlngs Clark (1973),a55umes
“that. the Chlld starts by 1dent1fy1ng the word w1th one or
two features untll the chlld s comblnatlon of features in.

the entry for_that word corresponds ‘to the adults.’ Clark g

hypothesis ‘also proposes that:
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1. the flrst semantlc features that the Chlld uses are‘

"

liable to be der1ved from the encodlng of hlS percepts,

_at a later stage as the chlld learns more about the N
structure of ‘his . language as-a whole, he w1ll learn
whlch percept derlved feature play a partlcular ‘.

';lanUlSth role and which are relatlvely redundant

.lethln a set of comblnatlon of features (p.‘ 6).. ,
”Clark therefore sees the chlld as assumlng an actlve part

in the acqulsltlon of meanlng The Chlld structures varlous

"1nterpretatlons for words and utterances based on hls

schema of knowledge and from contextual cues.“ Clark

S

malntalns that the chlld bullds hlS hypothe51s on both a:'

, functlonal and a contextual prenlse ‘ "(flrst) that language'

i -
1s for communlcatlon, and (second) that language makes ‘sense

'_‘1n context" (p 488)

Essentlally, Clark s "Semantlc Features Hypothe51s
.descrlbes the process of a Chlld s acqu1s1tlon of’ meanlng
fwhereln he utlllzes hlS prlor knowledge along w1th contextual
'«cues to form hypotheses about the meanlng of ‘new words.v |
From these hypotheses, the Chlld derlves strategles for
h.productlon and 1nterpretatlon of these words w1th1n novel
.s1tuatlons. Frequently the 1n1t1al hypotheses may overlap

r

‘w1th the adult meanlng,‘sometlmes over-extendlng or under—

~

_ektendlng compared to the adults ‘ There are. also occa51ons'

- N4
FS



14
when the child does not_have,any characteristic of the adult
meaning - but because of‘the absence-of overlap, the Chlld
eventually ceases’ to 1nclude such words in-his mental

lex1con entry.» As the Chlld s experlence w1th words

1ncreases, he contlnues to formulate hypotheses, recreate
strategles, make plau51ble 1nterpretatlons and eventually
hlS meanlngs approx1mate that of the adult s meanlngs
| Along 51m11ar llnes to- that of Glark_s theory, McNeill
(1970) attempts'to specurate.On:the:developmentvof meaning
by prop051ng that the very young Chlld has some. form of
'ﬁ’f\\;>sentence meaning dlctlonary The lex1cal 1tems enter. thlS
o sentence—meanlng dlctlonary w1th all the grammatlcal o
,.relatlons (1 e. object or agent) used by a Chlld at a oneex
) word stage Later the Chlld proceeds to a stage where he is.
able to employ rules for sentence bulldlng, (i.e; the two
'word utterances appear)-"he reorganlzes ‘his dlctlonary on a
sword—meanlng ba51s rather than on a sentence meanlng one"
(McNelll 1970, p.;116) ‘What follows then are two p0551ble
routes a- chlld mlght take’ as he‘lncreases hlS lex1con - |
McNelll suggests the “horlzontal"-and the "vertlcal“ growthf
. In the "horlzontal"lgrowth "only Some of the semantlc" R
features assoc1ated w1th the word need enter the dlctlonary
when. the word- 1tself does (McNelll 1970, _.i67)r_ The
process contlnues "horlzontally" w1th the Chlld acqulrlng
features for. the lexical 1tem gradually
‘McNeill's alternatlve proposal to the "horlzontal" ,

v,

grthh of the child's sentence—mean;ng dlctlonary_ls the»_
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"vertical" growth."’This "Vertical" process-seems to suggest

'that when a word enters-the‘child'sldictionary all the o

;
semantlc features of that’ partlcular word llkew1se enter

the dlctlonary, What McNeill's vertlcal hypothe51s appears

to suggest is that when a word enterS<the child's lexical
dlctlonary that partlcular word has the same semantlc

features as that‘of an adults'. It wbuld then 1mply that as

each WOrd-isvacquired by'the child in ‘his lex1Con,‘the_ch11d

would then'possess the full (adult) meaning for that word

Thls proposal however presents a number of dlfflcultles one

' of which is the lack of data to support this v1ewp01nt.

Further to-thls~Clark (1977) asserts that "although McNelll

‘"c1tes some data 1n support e the weakness of both

. ,
[prop051tlons] lles 1n the fact that all of the ev1dence

dlscussed in thelr favor comes from chlldren older than 6 or .

: 7 years of age (p{ 68) .

Contrary to McNelll s theory, Bowerman (1973) draws'
attentlon to the fact that there is mno adequate ev1dence
that chlldren have the ba51c 1nformat10n about grammatlcal

. A
relatlons.: Rather, she suggests that chlldren are able to.

‘_structure syntactlc sense 1n thelr language performance

through the process of learnlng 51mple order rules and
trylng out varlous semantlc comblnatlons as, word relatlon—'
ShlpS trlgger off meanlngs 1n thelr cognltlve world. r"hrough

the Chlld S. broadenlng language experlence he recognlzes

”‘51mllar1t1es in word meanlngs and gradually the Chlld

restructures hls knowledge to.more-appropr;ate grammatlcal';-‘?



relationsrips, )
- Up to this point thls dlscu551on has examlned
theories.of meanings, some of whlch are based on the’

"perceptual—cognltlve" perspectlve and others on the -

1reactlon e1101ted from the hearer. A Shlft in theoretlcal
:orlentatlon 1s espoused by researchers such as Nelson (1974)
Vfand Holzman (1977) . '; ‘ |
' Nelson (1974) postulates that - chlldren do- not have the

‘ablllty to detect perceptual 51m11ar1ty" among objects and
events‘r; thelx'experlence- ather,-she_bellevesvthat
'children see "functlonal 51n11ar1ty Nelson~(1974l argues
that chlldren at the start are not capable of cla551fy1ng
l:word meanlngs 1nto perceptual components She malntalnsv
'that chlldren view objects ‘as. "unanalyzable wholes _and then
-_cla551fy "wholes" by assoc1at1ng certaln actlons and | B
frelatlonshps that are connected w1th that pa:tlcylar‘"whole

bThe Chlld categorlzes his: word meanlngs based ‘on accompanylngn
: relatlonshlps, ob]ects and events that functlon or are
"_acted upon in a 51mllar manner.v' ‘b”fl‘f,ﬂ )
Further to thlS, Nelson (1974) identifiesftwo typesfl’:
Niyof chlldren ‘in. the early stages of word meanlng acqulsltlon

:fShe calls them the "referentlal and expre551ve ’chlldren.
'Referentlal chlldren refers to those chlldren .who - flrst use
twords to name objects." Expre551ve chlldren are those whose B
Jearly Vocabulary con51sts of affectlve and soc1al type wordsr .

Examples mentloned by Nelson (1974) are-;'"bye -bye, want,

'Jeneedwand,naughtyfﬂp. 124). Although referentlal chlldren_
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acqulre more words by age 2 years ‘as compared to. expre551ve
chlldren thelr mean utterance length 15 not SLgnlflcantly
'hlgher.b Referentlal chlldren employ thelr language to label'

and p01nt out obJects. Lhe majorlty of thelr words have

: adjectlves w1th nouns in- the1r speech and, thelr focus of
concern seems to be wlth objects and characterlstlcs.
| ‘The expre551ve chlldren tend to utlllze language p
..to facxlltate their soc1a1 1nterrelatlonsh1ps wlth other
people._ Nelson (1974) p01nts out that both labels
»;"referehtlal" and expre551ve ‘are extreme characterlstlcsd
'on a continuum-AbThus‘some chlldren maypbe found at.varyang’
p01nts between the two extremes o | L .
' Holzman (1977), a proponent of the pragmatlc theory
(51m11ar in ‘a way to Nelson'” bellefs on the 1mportance of%’_
functlonallty) sees the development of meanlng 1n the young
Chlld as evolv1ng from pragmatlc meanlngs to semantlc |
lmeanlngs.' She makes the dlstlnctlon between semantlcs and
”pragmatlcs, referrlng to the latter as "the relatlonshlp of
signs.’ rwords] to personal relatlons, phy51cal env1ronment |
:factlon and behav1our cbntext" and the former as ”thei
relatlons of 51gns [words] to meanlng (p. 3) |
It is Holzman s (1977) contentlon that the Chlld'
meanlng emerges from the experlence w1th1n whlch he i
~ﬁehcounters a partlcular utterance or expre551on.‘ When a
Chlld hears an utterance, he notes the accompanylng actlon,'
bhsettlng and personal relatlonshlps and then attaches a

pragmatlc meanlng to that partlcular utterance. - For a whlle,"



the Chlld is only aware of the word or utterance as’ part of

that pragmatlc encounter. His . meanlng for that utterance

is llmlted to that exper1ent1a1 encounter and other 51m11ar

18

‘51tuatlona1 contexts.» For 1nstance, a Chlld may comprehend '

the expressrons under the chalr and‘"under the~table,‘but.

'may not be.able to‘understand "under;the,tree".n Suchda

Chlld may have meanlngs for the word "under" only wlth

the word.- dls meanlng for "under 1s t us llmlted to those

“

. partlcular sxtuatlons assoc1ated w1th “table" and "chalr

: term "under" as a 51ngle word apart from the content 1n

whlch he sees 1ts use. Because a Chlld generates hlS

.meanlngs from pragmatlc encounters it 1s more 11kely that e

hls 1n1t1al semantlc meanlngs do not correspond with the '

jfadults .semantlc meanlngs;*

’To restate Holzman s (1977) pragmatlc then semantlc i

hypothe51s is. to lmply three stages of development.

1,

: or utterance at thlS level ‘is bound to spec1f1c'i

~Pure pragmatlc stage. The Chlld s’ meanlng for a word p

-

pragmat;c 51tuat10ns.bt‘ o

N

Pragmatic'extensionMStage.‘ At thls stage the Chlld

rrecognlzes the word or utterance in other 51tuat10na1-

contextS'and 1s_able to,extend his meanlngs.to other'h

pragmatic,encounters-Which'contain similar features. -

*reference to the partlcular pragmatlc encounter he has w;th.

, At thls p01nt,-the Chlld does not possess a meanlng for the:
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- 3., Semantlc stage. The-child»can now understand the word .
31n its abstract sense,’although he may not readlly
”verballze lt; The partlcular utterance or’ word is now

-recognlzed by the Chlld as appllcable to other 51m11ar

L
.sabstractrons. -

, Rench s (1975) assumptlons bear some slmllarltres to
,Holzman s theory."Relch studled the development of the |
meanlng shoe" in one pre llngual ch11d . In this study Relch
con51ders the follow1ng developmental stages.""mlsmatch"
:"overlap"""ldentlty and "underextenSLOn ; For mlsmatc
Relch uses the example of the tlme when hlS son Adam called
the telev151on set a T. V gu1de. Re;ch speculates that thls'
’was a result of a- remark such as<"I wonder what s on.‘ Let.sl
:'look at the T v, gu1de..m On "1dent1ty Relch notes thé-"
experlments of Katz, Boher & MacNamara (1972) where o
‘chlldren prlor to 13 months of - age glve objects (llke
.hpeople and dolls) proper names.‘ There is ‘no. data that -
dRelch can. present to support overlap .although R81Ch
wdbelleves such data can be found. ."Underexten51on 1s dealtv:’
vﬁw1th at length 1n Re1ch s studQ;; Relch played the game '
'W"where" w1th Adam saylng "Where s Mommy’“ and the Chlld
.pwould go to hls mommy,h”Where s the bed’" ‘and Adam would .~‘
icrawl to the bed and so on, 51gn1fy1ng that Adam knew the
u.word Then Relch and Adam played the game w1th shoes in;.
the bedroom. Adam was placed at p01nt Y and asked "Where s

"{the shoes?ﬁ Adam would crawl to hlS mother 5. closet and
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';play with the shoes in the closet '”he same responSe
occurred for a whlle w1th Adam 11m1t1ng his response to'

"shoes" by playlng w1th hls mommy s shoes in “the closet.-‘,

' The pattern of Adam S. subsequent responses extended

gradually to include (a) Daddy*s—shoes—ln—the—closet,.u
(b)) (after two weeks) shoes on: the .bedroom floor, and
'(c) eventually shoes worn/on feeﬂ ‘ ‘ | |
Relch (1975) concludes that‘"the very flrst word

,‘meanlngs are formed by a55001at1ng a sequence of sounds
w1th essentlally everythlng that is- perceptually and ‘
‘functlonally sallent about the objects or actlons 1n the
env1ronment that co-occur wlth “the word" (p 120) when a -

.-child hears a 51m11ar phonologlcal sequence in a dlfferent i
‘.ihcontext relnforcement of meanlng occurs 1n the Chlld s

-mind:{ _.: - -Ch'.;h‘,f‘ j'“ § : f |
I Theorlsts such as Downlng (1971) and Smlth (1975)
~.have focussed more on- the cognltlve framework in whlch v
'-meanlng develops, rather than the env1ronment from whlch
<mean1ng derlves.‘ v.v : ‘ _ |

p Downlng (1971) dellneates the focus on hls hyaothe51s-'
‘hregardlng the cognltlve aspects of meanlng w1th1n the ' |

yframework of the "Cognltlve Clarlty Theory _ Flve dlmen51ons -

fof thls theory are spec1f1ed.»_

’ l. Understandlng of the communlcatlon purposes of the

wrltten form of language. o

TNy T : . e

2.1‘Concept'of-yisua1 symbols.‘ R
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. 3. Concept of abstract partssof spoken 1anguage,'
4{;-TechniCal.vocabulary of'languagénlearning?#

.

5. 'Understandlng the decodlng process.‘;v

(Downing; 19715 107) b

One component of Downlng s (1971) theory Whlch bears f?gi
'nflmport to. the present study concerns that of the Chlld' ;
‘understandlng of theotechnlcal termlnology of language
‘:llearnlng. Downlng malntalns that. the Chlld W1ll have
.7yd1ff1culty 1n begznnlng readlng 1f he does not understand
~the. technlcal termlnology used for 1nstructlon. He belleves
that a great deal of the termlnology used in readlng :[

1nstruct10n confuses the Chlld as w1th such terms as:

“r"sound" ‘“letter and "word" It 1s Downlng s, oplnlon that

R thls "confusxon" whlch a Chlld exhlblts, 1s a state of

"cognltlve confu510n" Qhere word meanlngs are not clear to
'hlm._ Then, accordlng to Downlng the Chlld eventually |
proceeds tova state where hls meanlngs are reflned
:fgradually correspondlng w1th that of .an adults Thls
.ilater stage, Downlng calls ther state of cognltlve clarlty
BN :
Whlle the cognltlve-perceptual"'system is 1nherent rp
'1n the meanlng process, Downlng s theory may not be a tenable
. one. For 1nstance,'when a chlld dlsplays confused and
‘~vague notions about certaln words and thelr meanlngs, 1t

"may not necessarlly 1mp1y a state of 'cognltlve confu51on

Rather, the chlld's notlons (vague or_ confused) for certaln
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words.are haSicallY-ﬁis own‘meaningsﬁat‘that partioular'
‘lewelnof development; What Downlng descrlbes as progress
’ from cognltlve confus;on to cognltlve clarlty is the--‘
"chlld's gradual acqulsltlon of semantlc features for words,

“suntll the meanlngs eventually c01nc1de w1th the full (adult)

:meanlngs. What seems to be a more v1able descrlptlon of the
.chlld's apparent confu51on w1th teiylnology is that of
.che.chlld‘s.own 1nterpretat1ons-1n the process of acqulrlng
“,meaning: -These.lnterpretatlons are derlved from hls own'_:"
texperlence ‘'with the partlcular word or utterance. Thus the
N meanlngs may be expressed in varylng degrees of featural
h.knowledge, such as functlon, descrlptlon, etc._ Thrs presenta
r;study 1ntends to look further 1nto the Chlld s»own meanlngs
lh_(that 1s, featuraﬁ knowledge) for twelve 1nstruct10nal termsf:‘
~in language arts.r; :E _ E .:-‘ , . “ | |
Accordlng to Smlth (1975), 1nterpretatlon of the
A’Qineanlng process is llnked to‘the Chlld S: cognltlve structure}?
\gSmlth suggests that the Chlld s ab111ty to make sense of theﬂl
'hfwordd 1s derlved from hlS ”theory of the worId“{‘The chlld o
“:comes to school wlth prlor knowledge and attempts to
"_understand orf"make serise” of school w1th1n the context of

-thlS knowledge.r Dlagrammatlcally, thls is how Smlth

\descrlbes thls process of "maklng sense

]



COMPREHENSION *

(Making Sense of

:»the;World)_T
COGNITIVE
STRUCTURE .~ " ° ' THE WORLD
(Theory of the =~ LT
‘World) - Av-
FIGURE 2-1 -

Model for Comprehen51onf;; )
(Smlth +1975). ’

SRR .

Essentlally, the "theory of the world" constltutes

;hthe chlld s schema upon whlch he wrll baSe hls 1nterpretatlond

1 a . A. .

-?of the n01se, events,,objects and relatlons whlch he

”flpercelves 1n school | Smlth (1975) goes on to state that-':'

: there is another llnk between la guage and S

v_f“perceptlon that has partlcular relevance. :

'~ We - per€eive what .we attend to, and. language'

is frequently used to attract or ‘direct”

.~ attention. ... children in. ‘school are e
~-?*constantly told to look at -this or'listen '

~ to that. But telling a child to look at . o
-’somethlng 1s no guarantee that he wlrl '
1'.see 1t (p. 116) g

’ Furthermore, 1f a Chlld can not relate what he sees

- w1th what he already knows (based on hlS cognltlve structure)
- ' 'r R L :
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'fifthenvthe task‘or'object at handtwill~not:make sensefto'thefi

,child. Basic to the chlld's understandlng of the tasks in

’vlanguagefarts'is an understandlng of the. language employedf"
'ijor 1nstructlon. xWhlle Smlth s (1975) p01nt that -a Chlld s

‘,:present cognltlve structure (prlor knowledge and 1ts}f‘

',organlzatlon) 1s s1gn1f1cant in- the acqulsltlon of meanlng,

‘als well taken, the 1nteract10n of cognltlve structure_géd
;1"the world" can not be overlooked _ That 1sN the envrronment
‘:L is also a’ cru01al factor 1n concept learnlng (e g Clark,_- g
.kfﬁ‘1973 Rader & Dent 1979 Nelson, 1974 and Bowerman, 1973)

"fThus Smlth s (1975) dlagram would more adequately represent

g&the meanlng acqu251t10n process 1f 1t were redrawn as:

.

‘.1}-

(Maklng Sense of

the World)
C'OGNI'TIVE |
- STRUCTURE ... . THE WORLD .
(Theory of the ' B S LR I AT ry AR
) Worl& :

FIGURE 2- 20-‘

'. Model Representlng the Meanlng Acqulsltlon
Process (adaoted frow °m1th 1975)

i
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. Researchers and theorists>mentioned in this portion

of" the related llterature have advanced dlverse hypotheses

and assumptlons about meanlng or concept learnlng. Within

'.'all thlS dlver51ty, Bowerman (1978) expresses qulte

"‘approprlately an element of commonallty shared by these .

i -

revlewed.

~researchers and theorlsts and advocates.

!

‘an . appeal for breadth and for the 1ntegrat10n'
of theories that by themselves account for
,only a portion of the data. An: adequate
" theory. 'of the acquisition of: word meaning
.. .must be sufficiently broad and flexible to.
. handle many disparate. phenomena with equal ™ ~
..ease w1th1n a common . framework.r (p 283)

"As part of a broad and flex1ble theory, ‘a qumber*of.

.y‘_

'3as adults but w1th 1ncrea51ng age advance along thlS

' contlnuum.-

3
f‘

-:fQ;ZiMeanlng may be acqulred ln many ways rather than j'ﬂ

v_'through a 51ngle medlum

" 3./ Meaning seems to 1nvolve perce1v1ng or abstractlng

"~4.dyMean1ng is 1ntr1cately related to the Chlld S cognltlégn" '

bb*,hthat descrlbe‘it.g”

frelationships of some sort whether a relatlon of a word-

lpr1nc1ples may be abstracted from the d1vers1ty of theorleS’

'l;v'Chlldren do not possess the same repert01re of meanlng n

‘to a referent or functlon,'or a concept to the featurest"

P

. S -
';gprocesses. It is ‘a part of the Chlld s cogn1t1




structure-—— the base upon which he tries to make sense

of his world.
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Research Studies in Meaning
Development

Studies are now c1ted to 1llustrate some aspects of

the child's acqulsltlon of meanlng from a language develop—'

(4

ment perspectlve.

One of the earller studles conducted on the develOp?
'-mental nature of the chlld s concept of word ‘was Karpova s
'lnvestlgatlon 1n 1955f Le 1nterv1ewed chlldren from 3-7
'years of age asklng them to 1dent1fy the number of words 1n
a sentence, to glve the flrst word econd word etc.‘ From
the 1nterv1ews, karpova found three~stages of development

-in ‘the child's awareness ofvlanguage: : ‘ \'

Y

71,, The three year olds regarded sentences ‘as a unified

semantlc whlle,‘thus segmentlng it on the ba51s of

A

_ meanlng units.. W,
.. dg

=

PJQ‘. '

. The older chllgren (4 5 year olds) when quesgloned'
further were ablé to lelde the sentences 1nto actlons

and nouns, then between sub]ect and predlcate.

;only a few of the Jeyear olds were still_able to
Separate wordsfas:lexicalvunits;‘the-majority of,the 0
:chlldren in all ages found dlfflculty 1dent1fy1ng the

‘prep051t10ns as a separate lex1cal un1t.

a's study indicates afdevéldpmental trend}infl'
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the child's ability‘to identifw @ word ‘in a sentence;‘*He
concludes that this trend proceeds from a- Chlld regardlng

sentence5~as a _semantic_ whole to. . a level where he is able

to 1dent1fy words as a separate lex1cal semantlc unlt.

T r PapondrOpoulou and Slnclalr (1973) examlned chlldren s'

‘,knOWledge aboht words. They intervlewed 102 Frenph chlldren
 from 4-10 years_of-age;AﬂThe interviewer‘askedvthe children

to:

(a) .respond to the questlon'"Is ' - “A‘a word?" (Each

Chlld was requlred to elaborate on’ hlS judgenent )
F . B .

(b) respond,to "What is a word;hreally?f
(c) glve an examplar of a long word, a~short’word,'a

dlfflcult word and a word ‘that they made up themselves.

,From thelr flndlngs Papandropoulou and Sinclair -

(l973)}1dent1f1ed four levels of aWareness of word.

. o

i(al"Flrst level. (4 years cld) Wlth thlS age. group there.

was no dlstlnctlon between words and thlngs.w

(b) Second level o (5=7 years) Tworvarying concepts of
you say about somethlng "or "what you use»to”name
isomethlng .

(c) Third leyel: (6 8 years) Words are now. v1eweo W1th1n

-a broader context of meanlnc‘(e.g. "blts of a story ).

words . appear almost 51mu1taneously Words are "what -



(d) Fourth level ‘K8—10 years) Two-new complementary'
N

aspects of 51gn1f1ers begln to appear° :(15 wOrds

acquire a. clear—autonomy7~they become meanlngful unlts,
(2) words are lntegrated lnto a system of: relatlonshlps

between signifiers." (p. 244-247) -

The development of the concept word appeared to 1nvolve a.
“long and slow elaboratlon" process (Papandropoulou and ;

: ‘51nc1a1r, 1973, p; 249). The chlldren s responses frequently

ylabelled objects and actlons or p01nted out unlts of meanlng

and functlon as exemplars for the concept . The results of

o thlS study. however,,could have been affected by’ the terms

‘whlch the reaserchers used in thelr dlrectlons . .short,

—_—

:long, difficult In»the present study ,» the,only technical

term used in the dlrectlons was the term under 1nvest1gatlon.

Q

A repllcatlon of the Papandropoulou and Slnclalr

) (1974) study was conducted by Templeton and Splvey (1980)
However they cla551f1ed thelr stages of development on the
ba51s of Plaget S stages rather than on the developmental'
levels 1dent1f1ed by Papandropoulou and Slnclalr. They
'tadmlnlstered two Plagetlan assessment tasks elaboratlng on
glthe developmental aspects of metallngulstlc awareness and
level of\cognltlve functlonlng. They 1nterv1ewed twenty four
»chlldren and: later c1a551f1ed them lnto three groups based
on thelr responses Elght chlldren were classrfled as>

'preoperatlonal twelve tran51tlonal and fOur concrete _

,’operatlonal. The responses of. the chlldren based on the

[E
[




three levels of cognitive functioning were described as

. follows:

29

Pre OEeratlonal Subjects._‘

: !
(a) -The chlldren could not talk about language 4in abstract

terms._ Most responses were "no response and “don t.

know" replies..

(b)..Most metaiihguistic responses referred to wordS'aa

z-hav1ng to do w1th speech (e.g. "afﬁord is like.you say‘

somethlng)

«

Trarisitional Subjects

(a) VAt this level, the chlldren could more llkely reSpond

to- questlons than the preoperatlonal chlldren.t_‘

f(b),:?hey cited»";etteré" and "soellihg" in their
responses. — o e ﬁﬁf'

e

'toncrete Operatlonal‘

~(a) The chlldren at this stage oossessed more reflned
~notlons of the nature_of.a_word.f ”hey also had a - -

better perception of print. -

:.Lhnaherg,ahd Torneus (1978) approached ‘the tOplC of

developmental_meaning ofiword in the'youngtchlld by

testing the chiid's‘ability.to identify target "WOrds'_in.a'

R S o ey o - L
~test.” They interviewed 100 Swedish children ranging 1in.- ‘

age from 3 to 7 years. The researchers designed the . .

ihstrument for their study based on‘a'test‘deveioped.by
. . i . : ) I



'Rozin,_Bressman and TaFt (1974). -They-modified certain ;

parts related to the stimulus conditions (e.g. number of

.t

graphemes, lencth of words, etc.). None of the part1c1pants

-+——;—_1n_the“study_was a_reader”_QSeventy two' palrs of words (each

W1th one. short and long word) were read to the chlldren

requestlng them to 1dent1fy a target word and explaln thelr

choiceﬁ :Their,findings revealed-that;

(a) The- majorlty of ‘the 3 year olds could not’ respond

_adequately and gave non llngUISth explanatlons for

their ch01ces.A
R o

(b)'uThe 4-5 year olds based'theirganSwers'on,the semantic
T s ot 1 ' o g :
) content .of the word pairs.

.. . . 1 . ‘_ N . ! . . “. . ‘ : .
(c)l-The 5 year‘olds were aware.ofjthe spoken word—pr}nt

o

Stlll held 1nadequate concepts about the "ba51c

relatlonshlps., HOwever;. good numbér of‘thi5~age‘group

prlnC1ples of our own wr1t1ng systen (p 412).‘ Lundbergb

uand Torneus (1978) major flndlng conflrmed prev1ous

-:studles that the child's concept of word changed w1th
age: B A o

Thus ‘in summary 1t appears that the vaulsltlon of

concepts for varlous labels is age related.

“Studles on Non Technlcal

. Terms_A

In addltlon to the studles mentloned above,‘a couple

‘of studles whlch demonstrate the developmental nature of the;

fmeanlng process with words of a non- techn1cal nature are
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by Elkind (1962) and Bradshaw and Anderson (1968)
Elklnd d1d a serles of systematlc repllcatlons of

'Piaget s experlments. In the flfth serles of experlments

Elklnd found three stages of conceptlozs of the terms
»"brother" and "51ster" in 210 Jew1sh c 11dren in. Massachusetts.

' The ‘children ranged 1n age from 5 ll years. Elklnd groupedi

- . the conceptlons of the chlldren as the patterns emerged.ln

their age groups.

"~ Stage l:.'Flve to six year oldsv Had a general concept .
- .7, " of brother. Identified himself .as brother. -
. Statéd that brothers were boys. Confused
. when asked whether all’ boys were brothers.
- Stated that some boys/men were cou51ns and
-fathers. : : .

.Stage 2:  Seven; to elght year olds. The Chlld knew that
‘ IS ¢ (o) all boys were brothers. Aware that
1fathers, cou51ns, could be -brothers.
Stagef3:_.N1ne to eleven years old “zble to deflne
~ * brother as a relatlve.' Brothers identified
as ‘having the same: .mother. Knew that there

. has to be, another 51b11ng in the famlly to
be a brother. . , .

o (El,.‘k‘indi,‘ 1962; ’pp.";l-.?>9-136‘).
Relteratlng the 1mportance of understandlng
yocabulary 1n the readlng process, Bradshaw and Anderson
‘;}(1968) demonstrated in thelr study the problem whlch ‘

‘besets a’ reader due to an unfamlllarlty w1th the text
.fvocabulary used .ang the underlylng concepts./ |
By means of a "palred-comparlson procedure,

Bradshaw and Anderson (1968) w1shed to determlne the

»chlld s nuances of meanlngs for adverb1a1 mod1f1ers~
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'"sllghtly, somewhat, rather, pretty, qulte, dec1dely,
-unusually,\very-and extremely ‘(p.-24) A summary of thelr

- findings showed thati

1. for _youngest chlldren the meanlngs of "sllghtly“ and

'"somewhat" were neutral perhaps empty

- 2; _not untll fourth grade Lfor “sllghtly“] and elghth grade':

[for "somewhatf] ‘was the mlnlmlzlng 1mpact of these’

‘modlflers rJallzed.

3. .o "extremely" was not regularly 1nterpreted as

f51gn1fy1ng more than "very" untll flfth grade

(Bradshaw and Anderson, 1968, p. 23-26Y

y‘These resultsiseem to suggest that the Chlld sii
7vab111ty to comprehend these words are a dlrect result of hls'
experlence.' It also emphasxzes what problems the Chlld wlll
zhave whlle attemptlng to make sense of the text in readlng.r
:Lack of semantlc meanlngs at thlS p01nt w1ll deter the
‘Chlld from understandlng what he reads. | ‘ :

= The above studles suggest that conceptvlearnlng
whether of general or technlcal terms 1s related to the'
‘stage of chronologlcal development.“ In this present
Aresearch the chlldren who part1c1pated were at the stage of_
v3beg1nn1ng readlng Thelr understandlng of technlcal |
‘vocabulary was the- maln focus of thls 1nvest1gatlon whlch

thls researcher belleves to be cruc1al to thelr readlng and

'language-learnlng.
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NON DEVELOPMENTAL STUDIES RELATED lO THE CHILDREN'S -

UNDERSTANDING OF INSTRUCTIONAL TERNS

One of the wldely quoted studles that assessed

chlldren s knowledge of llngUISth termlnology was done by..
' Reid (1966) in Edinburgh with 12 chlldren (7 boys and 5 glrls)ti
,:1n thelr f1rst year of school Reld's (1966) flndlngs

-f 1nd1cated that the chlldren expressed "vague notlons" about

:‘readlng and the language used about readlng. They dlsplayedhdr
‘dlfflculty ln dlscu551ng the prlnted words some calllng themﬂ .

4”words",1 marh;j and others "let ers (Reld, l?GG,_pp._le.&l

12} | - o S R

A con51deratlon whlch 1nfluenced the present‘study

‘h is that when chlldren thlnk -about readlng they experlence o

*,some dlfflculty w1th abstract termlnology." Whlleﬁ%lfflculty__ 3

~in us;ng terms may not necessarlly 1nd1cate that .the Chlld

"does not understand the term there is a need to look 1nto

. what the Chlld s understandlng of these terms are in order"
to know where he is in terms of hls control of the language
;and consequently to fac111tate his performance 1n learnlng
_ tasks that may requlre his understandlng of certaln.
1nstructlonal terms. bit L 'TT*[_'."f

‘ Meltzer and Herse\LL969) 1nvestlgated a concern
51m11ar to that of the Reld (1968) study..-The;rrempha51s‘
4however, focussed-on‘the Grade'One chlldren's ability’toi -
" give a deflnltlon of a wrltten word ‘to. 1dent1fy the
';boundarles of a wrltten word to dlscrlmlnate between nun&xrs,

letters and/or words and to ascertaln the chlldren s

\
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concept of a whole as made up ofuparts;’ Just as in the Reid

1(1968) study, Meltzer and Herse (1969) found that the

chlldren were confused regardlng the term “word" - From
the1r—obserVat1on"and—analys1s—of_the—ch1ldren* —performance——————

Meltzer and Herse (1969) extended their generallzatlons by

formulatlng tentative conclusions regardlng'a developmental :
sequence involved in the child's concept of a written-word.

. Their conclusions were as follows: .-

fa) Initialiy; childrenrregard letters_as words;

[ BRI ~
v . Lo

(b) Next, they indicate'a word as consisting of more than

v

"VOne letter. -

- {c) In the thlrd stage, chlldren 1dent1fy space as a word

boundary, Exceptlons in thls stage were 1nstances
_withpshort words whlchiwere comblned to 1nd1cate‘a;
word.

(o}

;ifd) “In the next stage}.the_Short words were regarded ‘as.

tbholes.and.long\words‘were;diyided;

,,,,,

v(e) In the flnal stage, space 51gnals the word boundarles,

A

’however ascendlng or descendlng letters may be the

- more domlnant cue for 1dentlfy1ng the word boundary

Further to these tentatlve conclu51ons Meltzer and

'7Herse (1969) presented a cautlous observatlon., They

explalned that‘perhaps because thelr sample-(the Fhildren),

. had worked with a particular reading series with a sound-
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_‘spelllng correspondence empha51s, the responses of these

chlldren may be: the dlrect resulg_of thexr experlence Wlth

".thelr read1ng serles. It.waS'also reported<that ‘there

‘—ﬁ—‘—*ex1sted—an—apparent—relatlonshlp—between—the type—of errors -

made and the chlld's readlng group placement.v

The above observatlons are pertlnent to this present

.

study. One ofthese researcher 'S concerns 1s to determlhe
.. whether there 1s a dlfference between hlgh and low reader

~groups' understandlng of 1nstructlonal terms. ~Both groups

performance will also be assessed with two]wordJmeanlng

"tasks.

Follow1ng Meltzer and Herse'sf(1969).study;came

ADownlng s repllcatlon of the Reld (1966) 1nvest1gatlon.._'

'Downlng (1970) wanted to determlne whether chlldren did

- understand the termlnology of!%n used by teachers even’

I W

though they may not be able to use the terms approprlateLy

dFlve types of stlmull were used, lncludlng a sound Ca.
.fphoneme, a word a phrase and. a sentence.a Results ylelded
.‘support for Downlng s hypothe51s.x The chlldren were not
"able to 1dent1fy the concepts "word“ and "sound“ among the

.flve types of stlmull presented.

Reid's (1966), Meltzer and Herse s (1969) and '

VDownlng s (1970) studles are ‘of: v1tal 51gn1f1cahce to.

research in readlng and language 1nstruct10n. They have

'_»generated studles of srmllar nature attemptlng to descrlbev

5other aspects of essent1a1 con51deratlon‘ Klngston, Weaver

.'“and Flga (1972) repllcated the Meltzer and Herse (1969 o ;'{.



t-study. They-added-three experimental conditions: the-basal\'
-freader condltlon, the second order approxlmatlon to Engllsh
condltlon (nonsense words) and the adult novel conditlon.

051ng the Meltzer and Herse (1969) crlterla ‘for scorlng,:

'_plus a category for “other comblnatlons" they found that
:there was no dlfference in the response to the basal reader
'.Nmaterlal‘ There'was also ev1dence that suggested a dlstlnct‘.
‘relatlonshlp between "the length of words and the ablllty to
perceive a word as a meanlngful unlt . the longer the word
the‘more dlfflcult.the;comprehenslon (Klngston et al.,-l972
.p.‘.‘95)_.,'.. e |
| . Francis'. l1973) study emanates from Downlng s (197OY
flnvestlgatlon ' Her study presents new 1n51ghts by trac1ng

the chlldren s dlfflculty w1th terms to the p0551b111ty
that they do not know how to analyze words 1nto unlts and
;dsub unlts.'f;' ‘_‘,;f o _ v; t",d = ‘,. o A
| Pursulng thlS new. lnformatlon, Wllson (1973) sought

to explore the nature and extent of klndergarten chlldren s -

.t;ablllty to categorlze words, syllables and phonemes and to

xfdetermlne the chlldren s perceptlon of the ‘terms "word" andfr
'_"sound. A Wilson (1973) found that there was a 51gn1f1cant
..vdlfrerence in the Chlld -3 understandlng from that of adult s"
E meanlng.- Downlng and Oilver s (1973 1974) study showed |
-that even at elght years of age, the Chlld s concept of what
.rconstltutes a spoken word 1s not adequate 1n terms of\adult

meanlng.

ereau s (1978) and Lysakowsk1 s (l981) are -among
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e o '
.the more recent studles on the understandlng by the Chlld of_'
1nstruct10nal terms.* ereau -3 (1978) study was de51gned to

k 1nvest1gate if there were-: any dlfferences between good and

-poor reader s comprehen51on of the concepts "word"' "letter_,

and "sentence"~ at the grade two level He also w1shed to
‘rtdetermlne whether the chlldren could 1dentlfy the sufflxes"‘
’.ed i_g .and s v1sually and recognlze sufflxes t, n, and s,gt
.audltorlly. Based on an 1nstrument developed by Franc1s o
>(1973), ereau (1978) admlnlstered flve tasks to sr&ty.gradefb
V'.two chlldren grouped as “good" and "poor"'readers ‘The -

O I N

xfflve tasks requlred the chlldren."

(affrto glve an example of - the terms "letter, ‘"word" and -

sentence"

(b) ito poxnt out wrltten examples of "letter"’b"word""and-’f

"ﬁ"sentence"7f ’
e e e e D T T e
. ~.(c) ~to cite.a specific function for each of the-terms. .
"(dlf'to recognlze sufflxes ty sfandﬁ/ék_aﬁditorilyffromfaf;f1'

gﬁ

.ﬁ.rset of 3 words.;-
{e)g-to;iaéntify'thefsuffixés'gg,}ing,*aﬁa 5.‘j7

ereau (1978) d1d not f1nd any 51gn1f1cant dlfferences
}between the performance of the "good" and poor Treaders,.as
“.indicated: by the. statlstlcal analy51§ of the data.,'The:jf}ff
‘ descrlptlve analy51s however, revealed qualltatlve f,VlV"?
7d1fferences between'thexgroups. The majorlty of the "poor"

K RS

Y
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' “; readers and "good“ readers were Stlll confused about the

-~

.

'meanlng of the terms “letter" "word" and "sentence .} They

could not adequately explaln thelr responses.

'on the understandlng of several 1nstructlonal and

'entlre test and elaborated on thelr responses.

"ﬂshowed that the majorlty of the chlldren regard word as f
‘hfhav1ng to do w1th "saylng somethlng ‘ w1th an object or an
‘f“actlon, and most chlldren dld not con51der the word as an |

’_"ahstract entlty"'v Functlon words were. more readlly' o
:‘f recognlzed than were vcrbs, most chlldren dld not understand

.the spoken word—prlnt relatlonshlp.,m'

“concept of word and other 1nstructlonal terms

Whlle_ereau_s_11978) work had focussed its concerns'

N

'mxlnstructlonal related terms, Lysakowsk1 almed to ascertaln
'che Chlld s concept of "word". in terms of- "spoken word

';consc1ousness,'awareness "of v1sual word boundarles, and

.

) p'wrltten word boundarles ' HlS sample con51sted of flfty—f
':seven chlldren who completed part of the "Concept of a Word"“'

‘test, an% nlne_"hlghly verbal" chlldren who completed the o

Both statlstlcal and descrlptlve analy51s of the data

\

) Repeatedly therefore, many studles reveal the

dlfflculty whlch chlldren encounter when talklng about the-*“lf;h?

o

R SUMM.ARY S SR S

£

ThlS chapter presented theorles of meanlng whlch

pgendeavour to descrlbe the processes 1nvolved 1n the




;~development of meanlng in the young Chlld Thése theories:_‘
‘7conta1n dlvergent VleWS.3 Some postulate the "behav1oural"
. focus, others a "functlonal 51m11ar1ty system" and a number

adhpre to a "perceptual—cognltlve" perspectlve. However,-i

1..wh1ch 1nvestlgated the Chlld s understandlng of selected

”*ffand vague notlons regardlng the meanlng of word and other

Kd?f31nstructlonal terms. A number of studles have shown a

"“':term and hls readlng group.,,

__varlous theorles do possess commonalltles. Spe01f1c studles

;on developmental processes 1nvolved in. meanlng acqulsltlon

Cwere outllned.

The second portlon of thls chapter dealt w1th studlas f.

nstructlonal terms (e g. "letter" "word" and "sound")

o,

‘.ﬁThese studles showed ev1dence of the young Chlld s dlfflculFYf‘f o

‘idand at tlmes 1nab111ty to understand certaln terms. Some ryf.

: {
';flndlcate that although the chlld s concept of word 1ncreasés

‘,fw1th age many chlldren at school age Stlll exhlblt 1nadequfte"i'f‘~

..,-..L-_.i

<yrelatlonsh1p between the understandlng.by a Chlld of the

.

TUiThe empha51s in- thls chapter has been on- the

AR SR T

I

theoretlcal underplnnlngs of meanlng acqulsltlon as it ;')

oy
s
o

o occurs 1n the young chlld. Sallent studles relevant to the

.present research have also been presented.

)
1

er T O
T T e

.‘..
N S



“rani ' CHAPTER III R | "

RESEARCH DESIGN AND PROCEDURES -’

v

This chapter is concerned w1th the de51gn of the
study whlch is based on the statlstlcal model of a two—way

'analy51s of varlance w1th readers (hlgh and low)'and tasks
l

\' (verbal and situational) being the two factors.'

' The chapter beglns w1th a description of the sample,

followed by the procedures 1nvolved in the selectlon of the

4

1nstructlonal terms. A dlsc0651on of the two tasks - the

verbal and‘situational ——-follows and 1ncludes~aupresentatlon

e

of the models whlch form the theoretlcal base for

'v-l . l. -

~ft dlstlngulshghg the two tasks., Each task is descrlbed in

detall.and 1ncludes a treatment on the nature of the tasks,

the constructlng of the tasks, admlnlsterlng of the tasks

and tPe process 1nvolved in flnallzlng the tasks for the

actual data—gatherlng perlodi_ .

L : : o o A T ’ “

e ﬁSELECTING-rHE SAMPLE

Lo From the Fort McMurray Publlc School Dlstrlct #32

‘-of Fort McMurray, Alberta, two schools were selected whlch‘.'
‘were con51dered to be representatlve of the w1der c1ty
populatlon., Prlor to the actual date for collectlng data,'d

the researcher met separately w1th the four Grade One

teachersbln{the,two schools in order to procure a llst'of

. . N .\ . o . .



\theirlrespeﬁfn classes. The teachers were made aware of
s definition of hlgh and low: readers and they

\ .
—“———~were~reguested—to—rdentrfy thecchl_drenuln_thelr class in .

the'research

terms of the two reader groups In order to hav,

representatlve group oF hlgh and low readers om.each‘school,f
flfteen puplls were . chosen randomly from school no. 1. The

‘complement for the hlah and 1ow reader groups were chosenw

. from school no.,ZDf'
.
Data on the sample are prov1ded in Table 3 l. o/
. ; ) //‘
TABLE 3-1
.5_,f.-' -~ Description of 'Sample S .
_ High Reader ". . - Low Reader
e + Group . .. . Group
j ~» ~ : : - .
- R . | .
Boys .. R S T o 4
Girls . - 9 P 11 -
. . N B . ’ . . ) ! o . . ! . : . . '. ’ . . . . . .
. “School no. 1 e T Lo 8
_%¢hdol no. 2 | 8. SRR
o ‘_Mean-C}Af; L 6?93 4f;.” SN :;hf.gfg
L . _ AR S v
']/} . SPIECTING INT . ~TONAL TERMS ’
The terms selected I ‘nvestigation{in this study
were chosen from ‘the "Startinc Points-in Language Arts,’
A Level 1%, Glnn Educatlonal Publlshers.“ Both schools in
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this study utilized this prbgram in their Grade One Language

Arts curriculum. ‘he manner 1n ‘which the terms were

selected ,‘rf\w +he ‘r?ﬁ“pvnn.‘ materidls of this serjes 1is

, -

- presentecd below.'

- Mr'. Muc's Book I andé Seif

elo Activities Level I

In these bockc the dlrectlons For the pupils are
directl‘ statec. Thcse terms that wete con51dered general

and.usual v opllcable tc 51tuatlons other than Lancuage

-

ArtS'exe:ciseS‘were clscardec.' Foraexample, the_underlxned

e

- WwOordés inﬂthe.followiﬁc?were choSen} "hlth your penc1l

trace the solld lette*s ‘ollow1nc the arrows.»‘301n'the'

dots to make the letters. UuSlng the startlng;points‘grint

the letters. . Two or moré terms. were considered as

representlng a 51rgle concept if-it were uniikely that at‘

least one of the terms would be usec 1ndepencently of the

P

otner in a Language Arts lesson.~ From the*examplevabove,f‘

the-terms "trace“and "letters could occur 1ndependently in
o . : ; Y

Jdifferent‘cohcepts}‘.On the other hand,;theaterm-"arrows" 1_.

would be unlikely to‘be'ﬁséd independently of the,terms

“follqw"{ithusﬂ"‘ollow1ng the arrows was considered as'one .

5df‘the‘ihstqut10nal terms.répresentlng-avSihgiefconcept.

: was'ebaiuated as to which labels or terms mlght,be{used

£

Teacher s Gu1de

¢

In” thlS book the terms are. stated 1nd1rect1y as’

N

suggesthnsfto_the.teacher. Consequently each suggestlon_'_
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dlrectly for 1nstructlonal purposes whlch were then chosen

for analy51s.

l

Any 1nstruct10nal terms 1dent1f1ed in Mr. Mug' s Book

and Self Help Act1v1t1es were automatlcally chosen from the -

L
o

Teacher s_Gulde. Terms from the sectlons Integratlve Opuuons’:

and Alternate Strategles were omltted.' The terms frOm these

4:dS€Ct10nS were not 1ncluded because they represented a lesser yfl
p0551b111ty of belng actually utlllzed by teachers in thelr:}
-Language Arts 1nstruct10n program 51nce thelr use was
M‘optlonal. An example of the terms chosen frbmdthe Teacher S .
_uidg 15 as follows?‘"'Now that you ve heard the story who

can. tell\what the problem was” ‘Let varlous chlldren tell

thelr ver51ons of what problems the tra1n had "how‘was

the problem solved 1n.the story?'" Agaln let the chlldren

respond
: a

' ’The terms problem" and "solved" mlght p0551bly be B
.used by the teadher in thlS 1nstructlonal act1v1ty Cf
_Lnderstandlng these terms and the underlylng concept would

, 1nfluence the nature of the chlld 5. response.g The termv

. o

-‘“story although a general 1nstructlona1 term rs not

*J, -

’-}'cruc1al to follow1ng dlrectlons as the teacher mlght ask P

‘-{¢how the problem was solved W1thout u51ng ‘the word "story

‘;“fj; Based on these guldellnes, the researcher tabulated o

S

the frequency of occurrence of the 1nstruct10nal terms.;uaf.; lfiﬁ“

Y

t J ‘
Twelve -0of the most frequently used terms were chosen for the

Ry

study ‘The terms "ask/tell"lwere among the twelve most

A
~, g

frequently used terms, but’ were not chosen for thls study N
: - : 2 Lo
. . . N

ea"”
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because of the difficulty ip’asSessing these within the
‘"situational worksheet type task.

'The following instructional terms were chosen for

‘investigation in thié study:

TABLE 3-2

List of Twelve Commonly Used
Instructional Terms

‘Terms o SR RS ' Frequency

‘word Cae o sl 280
Begin | . - SRR e e
Lettet o - o ' : ."'_  ”iv<: k:i?* k-ﬂ  :..  :159-..-
Name e
Make | sense : ; . - . . .' . ..95.“/ |
Beginnid@'souna . . . 90
'QCébital'iéfth*- "f” ,_~.  '”f-_':"‘ﬂv uffv  ; .  :46
Ckemica o o

T

1'AxcompietétliStihé'bf-théfterms may'be,fbundfin

prpehdikiA.'



-

e e NATU}RE OF THE TASKS

The 1nstrument ln this study con51sts of two

assessment—tasks_ldentlfled_as the_yerbal_task_and the ]
y51tuatlonal ‘task. Both tasks 1ncorporate the questlon-b
answerlng process de51gned to get at the chrldren S \
ymeanlng assoc1atlons for the twelve lnstructlonal terms.
. “The verbal task requlres the puplls to answer
1.gnestlons verbally, nd the 51tuat10nal task dlrects the :

‘ puplls to complete exer01se sheets.

- Two models loosely based on Flsher S Functional

'theracy Model (Frsher, 1981) serve as’; the theoretlcal‘f.

framework for dlstlngulshlng the verbal and. 51tuatlona1

jtasks These models fac111tate a v1v1d 111ustrat10n of the‘

processes entalled w1th1n the assessment tasks. | |
Dlagramatlcally,the steps the Chlld supposedly goes

through in the verbal task 1s shown 1n Flgure 3 l

As Flgure 3—1 1nd1cates, the Chlld may go. through “f

ffnlne steps 1n the questlon—answerlng process when a questlon o

is presented orally. In the verbal assessment task flrst
'-the Chlld encodes the dlrectlons, then he 1dent1fles t@e |
questlon part (e g. "What does d o mean to youW/)
and the actlon part (e g.z"Tell ne") -as stated in the :
jdlrectlons. The chlld then ldentlfles the target |
;prop051tlons (the spec1f1c terms) The next step requlres. s

-

the'chrld to-scan hls long term memory ‘in order to utlllze

'MSearch'cues that*have relevant memory content " thus. allow1ngf"”'

P
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1. |'Encode Directions |¢ . Ask: for
- — ) Clarlflcatlon/
Repetition ™
or Examiner
| Repeats
e ¥ N —
2. | 1dentify Question and Action
R 1 ' ,
3. | Identify Target Propositions.

| . D
4. - Scan_Longgierm“Memory"

,‘;‘ﬁ. .
v i .

5. | utilize Search Cues |

6. | Encode Relevant Memory Content

3 i’

7. | 1dentify Target Propositions

4

;1@;' Does Memory . Content Satlsfy

‘All Propos:.tlons'>

Execute Approprlate
Response -

':EXeeuge;InapperrﬁatefFr

. ‘or -No Response

PiGURt 3-1

“a Model of Questlon-Answerlng for

the Verbal Task

i
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hlm to 1dent1fy the target prop051t10n. If the'Child
dec1des that hls memory content satlsfles the target

'prop051tlon he executes the approprlate responses,'

otherwise he executes an 1nappropr1ate response whlch may
Ebe a non—responserﬂ In 1nstances whereln the ch11d feels
'rhe needs further clarrflcatlon on the dlrectlons, the
;researcher repeats the qﬁ~stlons and the ent1re process

f takes place once more. |

| . The 51tuatlona1 tash focusses on the receptlte‘:
‘Yaspect of the chlld's understandlng of the language.; It.
-requlres the pupll to complete the task w1thout verballzlng
. his responses;- The exercise sheets are 51m11ar to those

found in éhe workbooks Mr..Mug s Book I and the Self Help

\ .

pAct1v1t1es ‘Book I
'_Flgure 3- 2 1llustrates the stepsllnvolved.pﬂ

ThlS second model (shown 1n Flgure 3 2) shows'some

. 51m11ar1ty to that of the f1rst model for the verbal task. f;

_However, ‘a number of steps 1nvolVed (spe01f1cally steps 4
.1Q6 & 8) dlfferentlates the 51tuatlonal task from the verbal
j'rﬂtask qulte clearly. wh» . | | o
| For the 51tuatlonal task as 1llustrated ln the second B
» model (Flgure 3 2) the Chlld f1rst encodes the dlrectlons, |

then he~1dent1f1es ‘the questlon part (e g. what is a word’)

"and the actlon part (Put an X. on b"a.h )Q The Chlld then

;1dent1f1es the target prop051t10n whlch is the-lnstructlonal



1. | Encode Directions — — ~ Ask for

—l B ‘Clarification/
' _ | - Repetition .
‘ L Do L K
. 2. | Identify Question and Action| -~ =~ - |~

3. IdentifyeTérget Propositions.

-l T
. 4Q.'Scan‘Sheet,§; ‘
5. Util;ze'Search:Cues
6¢<'Encode’Sheet.Data;
77 17Identify Target Propositions
L . ‘

8. | Does Sheet Data Satlsfy All
: Prop051tlons°'

~ . YES .

9., Execute Approprlate 'e-f ‘Execute Inapproprlate
Actlon T S Actlon

FIGURE 3 2

A Model of. Questlon—Answerlng for R A
N ' the SltUatlonal Task N S

! a’

. L . D E ’ B ) B
-.. . “ E hd . b = ! . . ) . . ‘. .
. . 4 . - ' . o S - : : 1 *
.o . : . , ’ B o .



o [ - . RN

e

term and then he-scans the sheet for exemplars of thlS

prop051tlon. Thls step dlStanUlSheS the-

s1tuat10na1 task

_from the verbal task. Then the chlld utlllzes search cues

and encoaes—the—sheet—data———{f an—exemplar_ls found’that

satlsfles the target prop051t10n then the

49

Chlld executes the‘

approprlate ngsponse.. If the Chlld belleves that the sheet

data does not prov1de exemplars for the prop051t10ns, he

hexecutes an lnapproprlate response. ~'Once

[
i

: verbal task, ,f the Chlld needs any clarlf
resesrcher repeats the dlrectlons and the

,repeated.

The verbal task and the sxtuatlonal
“structured w1th spec1flc crlterla in mlnd.

,task the crlterla are dellneated 1n the fo

wl.**The chlldren W111 be requlred to gener
' from long term memory.
-2;LkThree‘qUestiOns.willibe'devised for ea

term. -

agalﬂ as in the
1cat10n, the'

entlre process 1s

| _CONSiRucTINGfTHE_iAsKSfP -

task were both
Eor the verbal_x

llowxng-ltems,

ate information

+ ~ \‘

=

3. The'firstsquestion‘will be*a~generaquuestion asking ~

L

'for the"meaning of the term.

.

4. The second questlon w1ll access the Chlld s knowledge

-of a functlonal use for the term.

T2

‘(,‘

SO

ch'instructional§:»~;f
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5. The third questlon w111 require the Chlld to: demonstrate

an 111ustratlon for the term. (Unllke the 51tuat10nal

\

A task,‘responses are not constralned‘w1th1nra single - -

sheet.) - - ' o o

."6. .Each question will necessitate_ah‘oral'response{

In terms of the— gl task the~folloming"

K4

mrsg-;nclude avgdeStioh

= It . .
o ) RN . . . . R

2. .Theiactionipart of.the:requeStCWill be‘made'as'simgle‘
as possible,as{y ﬁPpt“an-x-onJ o ) "o

-

’3'5 In order to complete the request the Chlld Wlll have

.to select at least two lnstances of the target ‘
POPUIatlon. mi_" .ft . . | -
, | » \:fﬂQ.in flh~ }f“m e o .o A N
4. Eachzs;tgat;oha; task Viilﬁc°9?ai? a number ofepon_ S
~~‘ﬂ‘c'a'xe'rlnpil'_a'lf:fjs of the'targetgpropositioh. d;?‘}”7w~ﬁld

5. ;If a term other than.the target term is used in a’
fqrequest, then a. réferent for that term w1ll be prov1ded.,r
“.In the followlng example"beqlns ls t Te target term, so a
’ referent is prov1ded‘for,“11nes 3'

‘"TheSé<are lihes;o.(The-researchérfpoints‘tow

R

’ llnes) g;» Qa;ﬁo,f

;iﬁ: f z,“Put an. X where each ll ‘beglns._'j




;_6.’4The dlrectlons will not appear on the sheet but w111 be

,"Put‘an'x where each begins;"
P . '..“"

3

,‘glven orally by the examlner., (Thls w1ll ‘reduce the hlgh
: - €

*+

reader's advantage over. the low readers )
. - FINALIZING THE TASKS .
¥ e ey

Pre—Pl;pt Study Input

After the tasks had been~constructed accordlng to the""

.specrfled crlterla, feedback was. generated from three

'~h graduate students on thelr reactlons to the questlons whlch

T

terms rhyme, beg;nnr;g sound and stands for ¥é "

‘the: researqher had formulated The suggestlons from the

) three graduate students were helpful 1n maklng changes in

the b and c questlons of the verbal task partlcularly for the

..)\

Before conductlng the pllOt study, the questlons for LR
both tasks were tested w1th\a 51x-year old Chlld.v Thls pre-}fv'f
testlng w1th the 51ngle Chlld sUggested an approx1mate tlme'nfﬂdg_

"} frame to allot each chlld durlng the pllot study.v_ ;f_

Pllot Studles - r'h‘:_Q;"~"_;j 'f_~ .{TAVQ'\;'/j‘i”'ﬁ"

”v“fﬁ A pllot study was. conducted w1th three hlgh readers

Y

?e low readers 1n an Edmonton Publlc School The

the 51tuatlona1 task the content 1tem ﬁpr the term‘be in was*,.f

: r-vlsed.‘ Instructlons for the terms Erlnt and trace were

pllot study showed that some questlons needed rev151on based_‘;.f}

'y

on the chlld's manner of respondlng to the 1nstruct10ns. fin,g:td~
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-freyised.f'A few'otherrminor'changés.were”made onlthe'otheri"‘

. durlng the pllOt 25‘1~,:.’l‘,')}'>7;»g§ﬁiff

An analy51s of the data of the pllot study ralsed the

x52;-,,~

.

S \ R
~n51tuat10nal task content based on the chlldren s reactlon '

'*p0531b111ty of: an alternate form for questlon fa" of the-
‘verbal task | Consequently a second pllOt Wlth the same

.fl.comp051tlon of subjects as the flrst was conducted In,f'n

o

bf!addltlon to a questlon in. the verbal task (What does' L

().,

_mean to you’) another questlon varlatlon Was asked Thls.-l"

'tlme the puplls were asked'"What 1s_'l ‘1[’ where

fappllcable. The second pllOt showed that the chlldren felt L

-m

“rather 1nh1b1ted and cautlous 1n thelr response ‘to’ thlSm

j_questlon "What is. f_ :”Wg. It seemed to place al certaln

-

Vfdegree of pressure on the Chlld to con51der a more formal

e e

.

bu,dtechnlcal response.‘ On the other hand when the flrst l;f '

o a more spontaneous and freehflow1ng response because At had

“been 1nd1cated in’ the questlon 1tself that the requlred

3 response was one that meant somethlng to the Chlld rather L

. o ‘ Ll TR S
*:than expectlng a "correct" response.¢; R ‘1“=-

Thus the researcher made the deClSlon that although

N

'fthe flrst questlon seemed to demand more from the Chlld by

»gasklng what the term meant 1n a way 1t was the best way to

FE IR

ascertaln the Chlld s own meanlng and understandlng Thusr_,°”

the questlon utlllzed 12§the flnal form for data gatherlng
n 5 Q.

'n to you’“"It was" by asﬁlng thlS

“"What does _me

ve

e ,questlon w;th empha51s on the last three words that allowed

il N

‘bquuestlon form was asked of the chlldren, there seemed to be 'ffz7
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L4 < e

“the child to open up, and each in his own way reveale hi's
meaning‘assoCiations;,‘

esearcher to

 The second pllot also allowed thef

) devrse a tentatlve tlme scheme Qr schedule,for the data

B S

~

"gatherlng perlod

1 Flnally the two pllot studles revealed the need to,
rrlncorporate a descrlptlve analy51s of the verbal task data

'_ln order to complement the statlstlcal analysrs presentatlon

,_Valldlty and Rellablllty l _Q jt ‘ _~v‘m

Content valldlty may be clalmed for “the Analy51s of
i) 1\,._-,

”'?'Instructronal Terms from a number of perspectlves.- (l) The
‘ -~

'~terms assessed were those whlch commonly occurred in a’

. . .g
L language arts*pr \dm at the prlmary level (Startlng P01nts
’ ! .

R

'-'1n Language Arts, Level I --‘Glnn);p (2) Slx crlterla or

:f_guldellnes for each task (verbal and 51tuat10nal) were r,,‘,j;'

.v:

«f_develOped and foliowed 1n the constructlon of the f

»rlnstrument. 63) Three graduate students evaluated the tasks ?ft

in terms of thquu&dellnes developed. '(4) Two pllot studles

-3;‘

':,were conducted in order to flnallze the task questlons.‘ﬁ
Construct valldlty may be clalmed for ‘the. 1nstrument

d*fln the sense that Flsher S, Functlonal theracy Model (Flsher,_hf

"

'11981) se;ved as the theoretlcal framework for ellc1tatlng

'fu.
.

the steps necessary to complete the task and whlch a551steda

-"11‘.

w1th the formatlon of the guldellnes. Flnalgy ecologlcad -
_valldlty is based on the results of the sﬁgdy whlch showed :

:that the 1nstrument was able to dlfferentlate the knowledgef“

A g t‘

hlgh and low reader group at the grade one level
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. '~ Interrater rellablllt) was: estaﬁllsheo on’ ten per cent

“ “of the protocols of the sltuatlonal task ‘ané guestions 2 ané

N N
. - ‘s

3 of'the'verbal part‘(used forjstatistical analysisY anc.on; o
. > B . . ) . . o L. . ; . . B
tWenty per cent of the protocols lorégu&St;ckwl cf the verkal
» ‘,“. R ;&\ Ve . T " -

-~ .

v

L R .
< parb (analysed cescrip 1vely) . 'The leyeli. cf acreement
‘_betWeen two independentvrateg;‘fcftall_anelyses was one
‘hundred per cent.-. . - . .
N o T e, -
~ ‘ ¢ ! ' )
b‘; . NS
) SR i w o RDMINIETERING THD TASKS , :
- ' a2y i i - I
. . . .f X o ) .
"~ ..*. .. . . The researcher 'was irntrodu

- 'td participate in the stugliv.. Befic

et

X Vof,tasks-each'éupll'Qasf;f?éﬂ?é

'eétabllsh"en ¢Z rapplrt betweén

v
chllo.

e

there would be less attentlon drawn-f{f
¢ L. .U‘ ']7!

-
i K N L SN
o*t froﬂwtnls oroer of admlnlsQQatlon
c 3 f"&«&”" e Sl . Y
, ,l tasxs hqc been glveq flkgt in which the T
3 LI U ) b
A ! 5 Sy f 9,
’ 5 focus alrectly on ‘the’ terms : A v
N ey y ' K . T ¥, .
Vo

RN know aboutfzhlnds Grade. One s 'db. ins Eanguage Arts..ll,ii R

. v L . :
P R . B . T z - P M . P R

. $ - L oo & . . O L S s - e
= s Lo » S e : C,} i’ .



A N - . . L N
. . s N
iR

vt Two demOnstratiod items'utilizing‘the termsh"book“"'

v S

S AT
R ’
,Hggﬁtoeqc1l" as the target prop031tlons were presented to

. LN SRR
themth —actual-sheet W1tb ‘the

Ofe'_'f_:"_i”v'ln;—.c:'x Hida 3
. . : . P ot

lv%3 structlonar t rﬁ 1be1ng*1nvesg}9ated ;(A copy of
~ . ‘ A v ~" ‘ . . i

- y‘r e

\’clflc 51tuatlonal tq 11§;ru&tlops ‘and Qﬁ sheets
3 '~ AN, '
,{Jd." [ <73 o :
: R

P
=
-
et S .
-~ ~u"‘.

4

‘”o‘ptbe JErbal task’™ ;OliOWEu.i This

4

.
"
e

Qg

3 , é-ly$f,7he'cL}‘
AT R \,'" .

5 , A

.uea t to them ahd not be concerneq a

Y
’ '

Ay . ’ u;,;: Y L ((3 aa S =
: roncmesC oF thelr response.' s

= .7 The veroal”task was aomlnlsterec accorOLng to the

‘,»qﬁestloﬁ scheme outllnec in the verbal 1nstructlons whlch

v . B B :.,.“ R L
€ e ..' . Bae -'/' ’

"appearsjin<ﬂppendlx'8>u,f‘ Lt T e e

LR

“SCORING THE TESKS™ o . - & o

Ny

TIPS

. v Y

Ly

e

In thegconstructlon of the verballand 51tuatlona1 -

5

o
=

‘tasksf the 1nVestlgator endeavoured to asc#fggln thefyg}'

Chlld s meanlng w1thmn thé;context of the "*dult author s¥

’ N -

meanlngs as cpnveyed rn the §1nn Book s Mr. Mug S Book I,

g

.

‘\ﬂjh e1f- Help Act1v1t1es Level Ivand the Teacher S Gulde Level

éi J'In addltldh to thls[ the researoggrldeslg;ed the k
'J;,z verhel task 1n order to: reveal the Chlld S oﬁhumeanlngq
‘ aessoc1atlons of'the terms.' Qhese meanrhgs w111 be v1ewed
Q : i@part*fﬁ%miehet of %?ult‘mesglng crlterlon.-;, " L‘T{ ;.af
4:&f ook To effect a. compreheqsive presentatlon'of the data:tl

4 w
. S R o
B o g ’ C ¥ “



two modes are employec

statlstlcal analv51s of

cescrlth\e analv51s of

the cda-a

‘The firét
theudata.

fro—
ircrw

-
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mode involves the

The second mode is a

RN

the'verbel'taSk. L

=y

wooo
”chlld knows or . rather to hlS meanlng assoc1atlons for the

-11nstrucxlonal terms.

' Iz
,of thls portlon

e

) ‘ )

Statistical Analysis of

the

‘Data,

. EWO way

was employecd

'y a4

& subject's correct

meaningl- for each term was
comparaktili+ty feor assichiwc

wWas basee

lar'respo“se_:

respgnses to i-t- anc (g
*
perpcses are "functiozzl' a

H v
m
tn
[V
3
@]
i

Descrlptlve Analy51s‘g"}

E3
Le e

- ,.u .

F,r 2=,

RN

e

response

ecual

.
[

v

-

tc analyse the data

.

TN

premise

B

e

{adult criterion:

that

s

,,,

the verbal

weighting

Y

P

-

.t

- features of . the Chlld s meanlng assoc1atlons._

. r

ystieally.

allocated two poings.. The

or

hls meanlnc b”'ChOCSlng exém%la*s F

,Thegobjectlve:'

‘analvsig of variance with repeatecd measures

terms across

‘the twc tasks

.
-
5

Thls portton adqresses 1tself ba51cally to what the:

,.
H

it glues ‘a descrlptlve account, - of the"b

tﬁérefqre ‘is. to present ‘an overv1ew of the

v

'fchlld s maklng %ense of the terms w1th1n the context of the

RE - CURT

Cae
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1nteractlon that took place durlng the verbal 1nterv1ews.

Lhe crlterla to be used for thls part- of the analysxs were

developed from the response data -and are 1nd1cated w1th the '

descrlptlve results 1n Chapter IV.

X

L EE : . 'SUMMARY - .. e

Thlrt) arade one chlldren,‘ulth flfteen in each of

lw.'the”two reader‘croups'(hlch;andilow) were randomly serected
ron twc schools to part1c1pate-1n th‘S StUd} Two tvpes :
1 S :
lof assessment tasks (the verbal;and the~51tuatlonal tas;sSy‘
were aomlnlstered tc the th;rtyfchildrenzindividualiy.'
'?_The purpose.o‘ tNe task was to ascertaln ‘the chlldren
}f :fmeaning for:twelwe 1nstructlonal terms. ”he terms Wereép
N

chbSen'from he Glnn Ecucatlonal Publlshers Startlng Porniﬁ

e P X .
LA X 3 . . . i o . ”

in Lanuuaae Arts Level I. -

'Pre pllOt 1nput and two pllOt studles Were conducted )

1 . b

'\ prior to the actua; study in ordér to establlsh content

"valldlty and rellablllty of both a§sessment tasks.

‘l}‘ C . .«“

'The data was analyzed u51ng two methods ofureportlng
First was'a two—way analy51s of varlance of the data from

the 51tuatlonal task and the (b) and (c) responses in the

.g_

.

verbal task Second a descrlptlve analy51s of the verbal,
S 3 . @ ‘ o .
N task. responses presented the chlldren s’ meanlngs w1thout _
. '.7 . "‘.'-"
romparlson to that of. adult & meanlhgs.' ek S

4 B <
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1ndfca€1ng that the performance of the hlgh readers was
: P : . 5O I

L

o . CHAPTER IV. 5
. PHE RESULTS_OF THE ANALYSES:™ FINDINGS '~ i . o ©
Thls chapter is d1v1ded 1nto two parts. pIanart-I
'fthe statlstlcal analy51s of ‘the results w1ll be presented.
' S ‘w,. .
The data in thlS part w111 be organlz as follows
_Each Research Hypothe51s is restated from Chapter I :
lhnext 1s a- statement of rejectlon or acceptance, followed by
'a table whlch serves as the ba51s upon whlch the research
.hypothe51s was accepted or rEJected -and flnally a’
f-ﬂﬂdlscu5510n of the results of the analyses.-; LR
In Part II the analy51s of the verbal task is O
'meported oescrlptlvel}. , th
.o . - . . ) R - ! . '%'
Part I: 'StatiSticaf Analysis . o
Hyoothe51s 1.° There w1ll be 51gn1flcant -~f.‘, U.jt
~differences . between the hlgh readers' and the g
‘18w-readers' v nderstandlhg of the . commonly T
j uséd Lnstructlonal terms.g gl o -
¥ - . R ',; . . .",' ( s . ~A ‘.,
'TStatement oﬁfAcbeptance ‘L{u"' s ?ﬁg
7 o A _ﬁj‘. B N q»..
Data,s OWn 1n‘.'
'iayéﬁwayranal.Bgsipi-yarlancerwith;FactOrvA-
L T e T N L . PN Tyie e . o -0
o L ..ﬁg‘.}.,_,“ S g.rA;".. - R } :
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.51gn1f1cantly better than that of the low readers across both

';verbal and srtuatlonal tasks beyond the .05 level of B

51gn1f1cance Thus HypotheSlS l was accepted

o 'TABL'E'A-l}

Summary of Analy51s of Varlance For leferences in- :
Grade One’ High and Low: ‘Readers’ Understandlng
of Twelve Commonly Used Instructlonal Terms

A

Source offVariation ©..-88 af © MS F P

| Between Subgects R L844,60_'29;r o :'E
A" Maln Effects »'i'",;‘al480;0§ ' ;1.1480.061;Q13.68:TO}00

Snbjects Within Grohpsg;:- 364.53 .28 . 13.01

.....

- Lo ‘ ‘ i S ‘5 i
Wlthln Subjects. ' © 346.00::30

*B- Maln Effects o louse I T0.04.
"A & B"Interactlon;*ﬁffﬁ~ﬁt,8QO7¢”11, 3'f8;dahj 0:67.~“.,

A oL S e . oo . e . ) . .‘:"‘. .

<er4 Subj ﬁithin¢?ﬁ : R i_ﬁ"ght- _ .f*”fatég5’”
.Groups o R R 5d337,335j28 L-”lZ:QQ R

RN .

D 5cu551on j\_ ;,. 4: " - 75 ':'5'-1'3.*¢fx'"
The flndlngs 1nd1cate that as expected there are L

‘3

h*g 51gn1ficant dlfferences betweenwthe hlgh readers and the

low readers vunderstandlng of th@‘twelve 1nstructlonal terms.,r'

~

The hlgh reader group scored 51gn1f1cantly better than the

_4' A

'_ rf’d'
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‘»lﬁw reader group w1th a group mean of 20. 26 Thls 1s}

-~

'compared to the 1ow reader group whlch had a group mean of

‘le 33. The total p0551ble score is 24

A[by Franc1s (1973)»

"~techn1cal vocabularx and llngUlS Q

'llngulstlc terms { Horrls (1980) results showed a

“.51gn1f1cant relatlonshlp between the chlldren s concepts of .

These flndlngs aré supported by studles such as those

Hall (1976) Evans,'et al (1979),

Morrls (1980), Johns/(l980), Klngston,‘et al (1972), Holden‘

N

and MacGlnltle (1972), and Allan (1978) These studles have -,ffff
fdemonstrated a close relatlonshlp between the Chlld'
'understand%pg of technlcal llngUlSth concepts and readlng

.abllltY'. ioxr 1nstance,‘Franc1s (1973) 1nterv1ewed flfty

J

o Engllsh boys and qgrls to a5certa1n the;r understandlng of

B
x

,* 3 o ',;'i;_w,..'“':

MOnéeébs. Her. flngings

( .

‘revealed that there was a hlgh correlatlon between the

%

”wchlld s level of xeadlng ablllty and hlS understandlng of

(r‘

' the technfcal vocabulary. She asserts 1n her conclu51on that
- factors 1nvolved ln learnlng technlcal vocabulary bear an *ruﬁ‘

llntegral relatlonshlp to the reaclng process."

Evans, et al.‘(l979) who analyzed the scores fronf -

"seven tests thCh they admlnlstered to flfty three flrst

PR n. -

‘graders found evrdence whlch.was hlghly predlctlve of
ﬁ.;readlng achlevement._ In addltlon to thls, they 1nd1catéﬁ
:ithat the results of the 1nterv1ew was the best 1nclcator of
\d.gthe Chlld s readlng achlevement..'Morrls (1980) stud; also '}f},«ﬁ”

jfshowed theﬁpredlctlve vaiue ofmchlldren s knowledge of

.;’

e
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‘:‘; e . .
} ﬁ word in October and thelr readlng achlevement 1n December.,

‘ John s . (1980) study was able to dlfferentlate among

three readlng achlevement groups based on thelr knowledge

of—llngu1st1c—terms—"—The—hxgh—readers dlsplayed—a—more i

e
adequate awaﬂ'hess of print- dlrectlon concepts,_letter-word

concepts, and advanced prlntdconcepts (Johns, 1980)

Thﬁs the hlgh achlevers 1n readlng may tend to score

\

. slgnlflcantly greater than the low readers, owlng perhaps to

a more mature e&perlence wlth 11ngu1st1c concepts througg:>

.~

.,/ the readlng process.' More prec15ely, the tasks, both verbal

and the 51tuatlonal nece551tated.the Chlld s hav1ng to

o N .

formulate hypotheseSlabout the’ terms, 1n order to 1nterpret

and derlve some kind of mean:.ng._~ W1th the hlgh readers

g' experlence 1n readlng, they may have acqulred more reflned

‘:1strateg1es for der1v1ng and formulatlng hypotheses for word

) meanlngs.' Franc1s (1973) has observed that the readlng i*fégg ;

Koo :
: R

-f*x experlence creates the need for the Chlld to focus on

lhngulstlc unlts and subd1v1510ns. Consequently the better

v,

reader may ossess ‘a h1 he de ree of llngulstlc awareness
P ﬂ f g1

N v“;
benef1c1al for an understandlng of the technlcal vocabulary

\-- *

1n language learnlng. The 1mportance of experlence as a _gf““
' s : . e
factor ln concept development has been argued 1n several

theorres of conceptual development (1 e. Nelson, 1974-

H_ol_zman, 1977-? and Smlth 1975) R R
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,Hypothe51s 2. There will ‘be significant

. differences in the child's understanding of .
_commonly used instructional terms when
assessed- w1th1n a verbal versus a situational -

task , ‘ | . S ‘ D

-srtuatlonal task-, A 51gn1f1cant Factor B was not obtalned

Statement of ReJectlon

In'the overall summary of results, there were no‘h'

-

.51gn1f1cant dlfferences noted in the Chlld ‘S understandlng

-

of the terms when assessed WIthln a verbal versus a

t

within the'two'tasks, 1nd1cat1ng only a P .82 level of

Uslgnlflcance. Hypothesxs 2 was rejected\ These results

B shown in Table 4 1 1nd1cate that the Chlld s overall'

vﬁ»by the type of task ln which thev were assessed In thlS ,_s-.

o

'understandlng of the 1nstructlonal terms was not af?ecxed

‘fﬁrespect both hlgh end low readers nerformance was

: lndei;ndent of the type- of task wlthln wnlch 1t was assessed.

Discussion . - . - . o nW' ;f

y—’n

Because of the pragmatlc nature of the 51tuat10nal :‘f,;J

task,‘(l e.»structured 51mllar to that of worksheets 1n

i Language Arts) ‘it was expected that the Chlld s performance

1would be 51gn1f1cantly better than Wlthln the verbar task

"~

'~Resu1ts as shown 1n Table 4 l dld not conflrm thlS

_expectatlon.f Contrary to studles by Franc1s (1973) and

ereau (l978) where chlldren performed 51gn1f1cant1y better‘

',on a wrltten task as opposed to a. verbal task the resultsn.‘

.’!-

-of the gresent research seem to suggest that the undé%standlng

-'-r A .
. . v

&
©
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t”"of‘the terms"bypthe child was independent.of'the'taSR in

Whiéhrit”was‘assessed The results tend to. adhere to the

.notxon that the child's posse551ng the concept ‘is more ba51c

-

63

;____than_the_manner_1n_whxch_theaconcept_as_tested

That the nature of the assessment tasks dld not

gdifferentlate chlldren s performance~may 1n fact be explained‘

- byGa number'of reasOns.h One, is in the scorlng of the tasks._,

ThlS researcher sought to ensure that both tasks could be

'uequated in terms oéhprov1d1ng equal welghtlng for the scorlng

procedure whlch Ln.both the 51tuatlonal task and the verbal

[ . .

'-task was based on- the Chlld S . ablllty to glve a functlonal

.

'and exemplar feature of the term.'

Another explanatlon for the results is- the strong
. . 'a&»ﬁ'
'-1nd1catlon that the acqulsltlon of the concept 1s more

"jfundamental than the manner 1n whlch it is assessgg. Thus o

‘the chlldren who dld not possess the concept of the term f‘_;v'

'féicould not respond adequately even wlthln a more pragmatlc
“context. For the chrldren who peggormed well 1t was obv1ous
.jﬁt that thelr grasp of the concept ‘was ,all establlshed and the
'rtype of assessment task had no sxgnlflcant effect on its
A further contrlbutlng factor to no overall 51gn1f1cant
Hvdlfferences between tasks is- that the subjects scored
‘51gn1f1cantly hlgher on two of the teggs in the 51tuat10na1
- task and on three of the terms 1n the verbal task These-d

“;1nd1v1dual means would have an averaglng“ effect on the

~'l

u ts are r rted-later),'- -’ﬁﬁ-if

doverall _means. (These;

R TR . . .
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S . .Hypothe51s 3 There w1ll be 1nteract10nal .
: . etfects, between the. hlgh readers.'. and ‘the  low -
. readers" understandlng of . the. 1nstructlonal
terms an@ ‘their. performance on ‘the. assessment

‘wtasks. B L y_lh. gw

[

—w—wstatement_of—ﬁeject1on .

~
X

There has no 1nteract10nal effects between the hlgh

',readers ‘and the low readers‘ understandlng of the
1nstructlonal terms and thelr performance on the assessment Y

tasks. %ypothe51s 3 was re]ected.\_l".-"

: J

-

As shown in Table 4 l the Factors A & B 1nteractlon‘

‘77iwas not ng;%¥1cant Lhese results 1ndxcate that the Chlld s

\‘\

rrunderstandlng of these terms across assessmen& tasks and
. AN

“]f:alcross reader groups Qould lndlcate a parallel. _ (1 e. 'the

?scores of the hlgh :eaders would be 51gn1f1cantly hlgher 1n

v

'f“:both tasks and the scores of the low readers would be

3’ .

s;gnlflcantly lowg jin both tasks wh;le scores across ﬁ&sks

cld not dlffer)

R Dlscu551on

N . . ‘ . o
. The results dld not conflrm the expectatlon'that there

?

‘would be 1nteractlonal effects across»l'sks and across réacer
O : ]

.groups./ It was belleved that the‘tasks h'ght effect'vel”"fﬁ

o

'fdlfferentlate the low readers;f that.they would score;jf?i:ﬂV“

equirlng them to express

'nﬁeutype experlence) than on“a task

themselves verbally (the verbal task) {'Rather, the flndlngs 1fff;

'?fsuggest that there aré noflnteractlonal effects among the four




.’"a O

'Jfactors (two reader groups and two assessment tasks) "What

1s revealed is the con51stent performance of both groups w1th 2

'-the hlgh readers scorlng 51gn1f1cantly better and the low

’readers scorlng 51gn1f1cantly lower ln both tasks. The meansfﬂl

‘

for: the hlgﬂﬁreader group on the %1tuatlonal and verbal

]

'ytasks, were 20 00 and 20. 53, respectlvely. The correspondlng;;,fﬁ.

' means for the low reader group were 10. 80 and 9 86

Studles have shown a relatlonshlp between the develOp--t='

ment of llngulstlc SklllS and loglcal concepts (Nelson, 197?

: Smlth 1975, Rader and Dent,,1968) Other studled such asf

.Allan (1979) and ereau (1978) have shown that chi’ dren-who e

,were low readers performed 51gn1f1cantly better on a,written‘:

,task as’ opposed to a verbal task It was expected thatfthe -

vadlow reader who experlenced dlfflculty w1th the varlous ”Jj7w"

1'f1nstructlonal terms would flnd it more dlfficult lo,m
S

communlcate thelr concepts 1n an oral manner.‘ However,

?results showed that the low readers performed poorly across~

'ba51c concepts rather than belng restrlcted by thelr' _

 ‘.;HllngulSth skllls ThlS p01nt is made by Nelson (1974) who

l

states that ;;-some vocabulary dlfflcultles may be rooted e

'ﬁ; 1n’bongep@ual def1c1enc1es 1nasmuch as the meanlngful
: A

acqulsltlon of a word presumes an. understandlng of the

s

” concept to whlch 1t refers (p 25).' ..T'-;’n“[!f jfiﬁ?i"lif-'].“

£

oY O

ﬁ'f;3'tasks Thus 1t appears that the low readers are lacklng the t"“



leferencesgand Interadétion . . - . a0t
.\. - Effects for specific . T = T
‘ ‘Instructional Terms. T S Lo

Slnce research (1 e. Bradshaw and AnderSOn,41968}-has

-—~———shownwthatmsome~words 1n_a categorymsuchras adverbs, art'
better understood than others, it is p0551ble that. certaln
terms w1th1n the twelve commonly used 1nstructlonal terms »"&a.l
were better understood than others. Consequently, thls.d o

;'researcher dec1ded to look‘at the spec1f1c terms to determlne
o S

\ 1f therefwere;dlfﬁerences or 1nteract1onal ggfects fdr any

of the chlldren s responses..l';

Data from the two—way analy51s of varlance for each

v
Y

tery?r% g:.ven J.n Appendlx D Tables l -\-\'l' I‘he means are' ‘
2 S .

repogged 1in- Tables 4 2 and 4 '3 and graphed in: Flgures 4 -1

©7. and.4-2. k e a ? / L

Tab&e 4 2 and‘Flgure 4 l show the summary of group
means for the hlgh and low readers on each 1nstruTt10nal
term.: Accordlng to the analy51s of varlancev(Appendlx D)

there were 51gn1f1cant maln effects between the hlgh readers
’ o
'and the low readers performance on: each term except on the'

:flT: term trace.f The hlgh readers generally performed con51stently

better than 1ow readers on most of the terms under'

"., PN ey e e

S _if;,f;” Data on the understandlng of each term by task are
glven 1n Table 4 3 and Flgure 4 2 The data from the

analy51s of varlance 1nd1cated 51gn1f1cant maln effects for
:4 '..". \ . . [
flVE'Of the terms and no: 51gn1f1cant dlfferences for sevi§




TABLE 4-2
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~

Mean Scores for ngh -and Low Readers on
Spec1f1c Instructlona1 Terms,w.

“~Q :

Terms

" "Means

~-High Reader

Low Reader

o wora
~*!‘Qiet£e%A;‘
_Name‘v
'Begiq'
Seginning’soumd.

'thyme

. Make sensé’

';Capltal lettervﬁ

Priﬁt;,

'_Trace

'7Per10d

T
StaﬁdS“for7'f

. .
Ky

BUAN

| 145‘,_'3 N

1,73

"1:66.i“
'_iJSG .

£.0.46"
'1.26'-‘

l 46
..
0. 66

v
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of g?e terms., The sexen terms for whlch no s;gn;flcant - BRI
. dl ferences were nc‘>d were word letter o 'nn{ng sounﬁ , ; P
| " L - oo ’9‘*:»
- rhyme,.trace,,tar; letter and Eerloc these seven .
‘terms, the chllc unG@rstanclnc diad nqt appear to be .. .

affec*ec bv the task w' hln'whlcn 1t was\assessec.' These;

' R

.' R s “ . k .A Pt A‘ o ; LR ‘)? : '-:,;"":
He SR &wtandjin’thegﬁeﬁbab taSK;'yTW¢: attors*
#’ . B o A,"“.‘-.‘, R EE w'u " »»u.
€ besgt 90551cre.eﬁplanatlons ‘ol LT T
;;tne,ceneral nature o‘ these tﬁree‘_ el

.

ter“s Fa, have'$llowec for. creater ease of uncerstandlnc i e

5 . .Qx

the verbal task" that 1s,,these three terms are often heard B
o . o, L @
'b} hlldren ont51de of school 51tuatlons., éecond vtheA.f‘
1 SRR 3 R ‘ 5
. vegbal task may have"élvem the chlld lesser constralnts

\‘_wn

w1th1n whlch he could,descrlbe hlS meanlngs. The Chlld was
. P K -; S
able to ery upon.hls OWn experlence w1th the.terms to .~ 7

. . -
- . . . .

fﬂfsgﬁclfy hlS meanlngs,tbasedton the more open ended context

o of the verbal task questlon.- A common example gor name was S -

RE o I 8 AN

-~ 4—."-" - : .

the<ch11d s QWn name. On the other hand the 51tuat10nal‘

» ,t,,

task 1n a- way llmlted the chlld s ch01ce of exempla

manner of 1nd1cat1ng hlS meanlngs, to-that Wthh was,gﬁ. 7;”e. R

-a:/'& S . P



- contalned -on the data sheet

The terms make sense anc st Ancs for on the other hand

4

_‘;‘oo not convey muth meanlnc unless a re ferent . is. presentec.

v

3wy ‘o .

he erbal task there‘ore may have cemandec more from the .
o culldren, in terms o‘ hav;nc to descrlbe the;rhmeanlnos b\ .
P e T Bt R TR [ e
includihg:;helngeded referents.* In the 's1 tué ional - task
SN L 1 a# R ‘ - A

‘ -.f
‘ , : R S A
fondthefdata,snget, wn’ch'mavfhave: S

4 "

X fa I;:ased the. ‘ease hl*" whlct the .Pald was able .t Lo
R A T . ) Yook e . » Lo L v
_lndi:ate-hzs*meanings?,-‘Eﬁfer td‘Appendix ¢ for.cata sheevs”

¢ forithe

-hgc - read crsl

. .‘v B ‘Q.. B . - . . -
tasxs,'gowemer_ ng_j,“:%

‘ . e . L . . Ml
A S b o, o

_'vn

‘low - *eacers stofé ‘fgner in _ne sztuatlonal

T

3

n

Opoosed to tne verba‘ task lhese rav Iend support'to tht

M

“",‘, . S o
“wh)pothe51s that at least 1n some 1nstances low reaoers are RO

less verbal than hlgh readers. Perhggk the experlence wlthf

llCh the hlgh readq; possesses, makes avallabie tof

Ty ¢ .-\-n'r-"""'

readlng&
.u .,,2‘:.__ 3

gﬁ “ hlm a- broader range of llngﬁlstlc concepts galned from/
llterature.‘ lhe low reader,. n%thé other hand may not be

‘}3 » ’&‘ S - o
..as fluent 1n oral expre551on because of hlS mlnlma T

e . - ._,,‘

experlence w1th llngu15t1c concepts., ThlS 1dea 1s supported ¢

:"

‘-,"

'”iwda_Bradshaw and Anderson, 1968) whose study on.
b & £ }!‘1: ;.\ ‘ "7‘.\"1':{ “-%}"M““} o . »
hlne adverblal de;fiers 1llustrates’that the young readers

rh_ lack of‘vocabulary (by adult standards) may 51mply be g
reflectlon of the readers llmlted 11ngu15t1c experlence.,h;ffd

- - oo - ot . L VoL . ,‘7-?."."' . . L. .
e T e T e e T g
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S e In summary, 51gn1f1cant dlfferences were revealed
:r‘x . “v 7 :
betweeh the hﬁgh anc ‘low readers on each term except trace. Lo

‘hese flndlngs seem to Suggestg, at the hlgh readers hav fa

» ' 3“ R ‘~ 'i . , Lo
: ngd grasg of the meanlng of all the twelve 1nstruct10na1 : ":gﬁﬁg
- K BN Y
R .
e terms whlle all the low readers appear “to ha“p dxffrcult§
eypre551ng thelr meanlngs for terms.L T f, o 5§%$ »
:d o - L e -

Responses to Flve terms dlffered across aSks, with = .
V o ,\ J ._ A‘ . _‘1': e “

ltn:‘
B ¥

' three'belng:ea51er:on the verbal task and txo cn thev j

”'}. Lo

:orﬁggree of the tefﬁg the Q@wﬂ{eaders -

. '. ’ ' ’\" .‘J\

# ‘: lv.‘. L

.3”"'A5:

(2} «

. . =, e X . . SR

In Part I the ‘focus w§§ﬁon evalua g tﬁe ch;ld s’ W e
_— TR - L Ty q " . -v‘_» : '
R BT PR i R
re§ponse 1n terms of adult crlterla, more SpeleICall¥ he %

3 presence of two partlcular features - "functlonal"?&pd,

exemplar j Slnce concept~development is related to age p';'i.f‘f;

B it -was assumed that the chlldren may have varlous meanlngs.H€7iT;:d

.fﬂfor the partlcular terms whlch dld not correspond to adult | "'tj
. S A 5

meamlng-- The open ended questlon "What does V‘:;’eﬁ = mean ,;ﬁ
to youv" allowed for a varAety of responses._=An.aaalysrs 1s h’,ﬁfp

made of these reronses 1n thlS sectlon.ji SWP_<

,~u~=w

In oﬁder to prov1de a descraptlonrof the chlldren s R

wur

responses, a@gyﬂb:d‘:f features for C%Eﬁi%fylng the '.tf;ﬁff?;%p;;
responses needed to be 1dent1fred The flnal llst arrlved ;;;p;fef

t Qere derlved from past research (Fagan*and Hayden; 1983) h‘f;
‘and from an 1n1ﬁ§ai agalysr§*of the experrmental data.vgihegggl;;iﬂ
» LT L Y R e T e



.. list of:fedtures. used {or-claSSvfying.résponseSgare: R ‘
- \ R T T IR ST TR LA St

o e TR B L s S St A . :
Lo B ST S B TN - L AR RN O o
) B N \. . L reb -

n ”‘"i,51~'°D£SCrlptE§e~ D PP
. s ) & v, B R LA

W P20 Functlonadl»j,n,,;_nuug: TP

>

PR O R

R S '-;synonym-ﬁ‘?'f*-

: 7. B ~"'¢. ! S e . o . 8 ‘
o ETI Antonymn S

"1rtular %

: qgﬁf‘are défineﬁ m%‘ﬁppencix.F
SR P et R D R
'namber o“fd;ffprentiﬁfatuffs ére reported n.olv

k - "g" ’ .J%- h‘f‘iw.;'.

L;qhtxthe*dlﬁferent ﬁea uresag;r; vl*

\each respdnsemcontalned., Thus5one response may.h“;___ fjif
, - Q! P 5
éﬁlncludéd one or more fegtures. For example, the response
s ‘»qL : o . <

.. to the terg trace ”when you glve the@klds somethlng llke
; .i.-.»‘ '
paper‘:u. to. trace over somethlng, llke you get to copy the

‘ ~
.

’»llnes over J,J on another plece of paper was analyzed

Lo e \ LR e i
Ljas,contalnlng gbth descrlptlve and synonym.: Anotherz 'j;$w 'Jﬁ, A

,4;ample whlch revealed two features was the response from{;ffjnﬁt;‘

- -l ~ ..‘

'_fa hlgh reader to the term word ce a°k1nd of group of

';ﬁsome letters iL_a klnd of ' ~str:Lng= Of letters:,;;gitéfjW-

make sentences and storles ThlS partlcular respOnse was

D - <

'”;analyzed"as both descrlptlve and functlonal.

Temte T
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Summar_y of Scores for ngh and Low Readers Responses\.
,'.-Cla851f1ed Accordlng to. Features for Meanvlng
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'»:f' An*analysis of the data in Table 4 4 show\that the

hlgh r&aders gave many more - responses than dld the low_tx‘

’

———~readers+—413‘versus_l§3,*_Of_the_responses_glyen_by_the_fow__ﬂ;_;__

. P . ___-l e

'readers, seventy three or- 56w6 per cent were ln the Don t

",,know/n&rresponse category- Thls compares to’ elght per cent o

. NS . 4

‘(vln thls category for the hlgh readers. The domlnant
.'{features glven by he hlgh readers to prov1de meanlng for }g-,E@‘:

;the*twelve rnstructlonal terms wege descrlptlve, S "rﬂg»lffjf

N qn s

"ﬂfunctlonal :exemplar, and synonym,' The low;readers employed

e B o R

'“functlon and exemplar as thelr.
.g;.study by Fagan and Hayden (198:

KL ipund that they also'used functxr

}jmost often 1n provrdlng meanlng for‘words.

-.'. - te

;-Fthe present study and of the Fagan and Hayden (1983) study

Cee

"0

‘_mlght suggest that providlng features malnly of a functlon

-

'“fand exemplar is 1nd1cat1ve of a. lower level of cognltlve
e ma-u@

v K

fzﬁdevelopment.h:ﬁ
RO T |

\;‘j;g Td 1llustrate the)exemplac\features, the follow1ng
v L

e B

f;d‘are\quoted from the hlgh reader5°71fiii;?3f‘.i

;f@tl;ﬁfFor the term gg** -4f"llke beginning a story. once ;

\Lﬁf::fupon a tlme'"f."llketwhen you begln to read a boo

- - . P S A
h L . o W e e




¢ | g e e T8
... is agword ..: you'use them in stor.'les dne
R 2 S T e g e '
'-sentenoes",'17 N 'l_&yvf,”*' Qbe*ﬂ{f.‘”p,Lf

' For fﬁ?'féfm*stands_forh-~7ﬂloverstands for heart"

. . o . ! et M o °. '; »9-1
+ . o . R AR _
Cb.he—synonyms_whach_the_high_readers_clted_lnclude
;~. varled lexlcal items. to express thelr own meanlngs : For R
Uy )

: N B P N..

ln response to the term capltal 1etter, answers

s lnstanc%'

v T b '

L range from ""a blg letter ""a father lette

:b\'b."“ e ' * 'U “ G "' o . L .': .
blg léiters».. the upperjcase not the lower case&} Theif,-.uéj
term/prlnt ellClted synonyms such as to wrlbew» :

,

. "l%-
. . v B S
a~.‘"draw _and Qopy and fof the term letter the_f

ﬂ)responsgi llke “mall% and ‘alphah@n

Y o

[

1nterest1ng synonyms were for thei

i“;'want to make a word"SOUnd rlggi;,f -
s ; T % 5 =
%ﬁ_'true and;,fomethlng what s real?tﬁgt‘ L _;{J f' .ﬁx
flf Some hlghwreaders descrlbed thelr meanxn@é by i. ft

) e . 3- ; K
;‘ reveallng thelr classroom experlence.t For 1nstance2;on%; g? i
}E ”hlgh ;eader had.thls to say abont the term prlnt, . i - ‘;

e

! do prlntlng,,,._lt means

;,_~‘,u-¢ " . iy .
7 to me: ’ that when ;. let”s say I prlnt»'runvllm school
" .

&j':then I leéve 2 space ...,then I prlnt three tlmesﬂ;’

s and I keep gq;ng,_lf there 'S spa4e 57 you keep prlntlng Jf'jg?;;
fgf, ?'&a 11 l blt more space
'Lﬁ‘ when there s no moré space you“stop prlntlng Others used 7 _
synonyms and exemplars w1th1n thelr deébrlptlve(responses.fﬁj%h'f“
| . - CoLt
Example' on letter, "a klnd .. that can be blg or small :,;f”
It " - Ji- R Zy*f/-- ;;
v Do /.'.“ T
: ; (e |
>n" P - '/
. - ° k / \




T O . ’ ‘.. o *‘/_3. .

R N , ATy ) _
ln dlfferent ways you ‘use llnes and wrltes .o to make
' . N

.some slanted . ome stralght,'”"to make a letter that you

.

put 1n lt e 1t s . a paper marked Wlth telllng about ...jw

how other peOple feel . llke your cousrns can wrlte a~letter

letter" for name, "a word that?wou have for yourself

to make peOple understand you better""and for eglnnlng
1}Asound ‘"you can sound the flrst letter fﬁ;'and it glves°you.f"-
o -

e

A hlnt .;;‘what the word’ls. Sometrmes you don t know ‘Affii

there s a 51lent fo'iln the word or a 'w'ﬁ. e o ;
TR The hlgh readers' don t know/no response features_aiﬁg,,
océurred more partlcularly w1th the terms m%ﬁe'sense and :

a N EEMRERN .. e e e . .. . - ‘- T .
K d . £ ST | . . [ P

3 stands for._ .".,j_ g fg} Ff,”,;jT e T

N

.1ﬁ}?u;:"’ wcrd %nd letter Were descrlbed°by many low neaders
and,a few hlgh readef% to mean’the same’ thlng hiégé low ;Af:ﬁ“
reader for 1nstance, pornted to "hff "g? and-"horse from-'
: materlalS\nearby,.to 1nd1cate alilthreeiltems as EQ£§-~t .;;” A
R}l; On the whole,vthe hlgh readersvexpressed g%me“very u.:f_
R S

uf_clear notlons of thelr meanlngs for the twelve terms,

l v i3
,_\k,\\ . I

:; malnly employlng foun types 6f featd&es.@ The majqutyfof

el

« e s
the low readers were not able to vefballze thelr meanlngs, .h-‘
SO b e O

elr

glvrxg'many don t know/no response features 1n.t

anSWers. flhe iow readers ﬁtlllzed}exemplar and f,nctldnal |

.1nstruct onal terms.’h,.

<.“_'_- , -

hﬂfffflﬁé L;ndfors (1981) has artlculated a need for teachersfh5

I
A
i .

"know where trf’e%hn.ld 1s" in terms of hls language, tO




fac1lltate a learnlng env1ronmem¢ Whlch w1ll bUlld upon the R

Chlld s rich experlence and p;evxde new meanlngs for those‘

\ (1974)

'\4whose.mean1ngs are not yet/fully developed Nelson
)

. N
B

notgs that the chlld s acqursrtlon of’ meanlngs fdr a word

LS not jUSt -an mndlcator of the extent of hlS vocabulary

but prov1des ‘a ba51c sketch of hlS "conceptual SOph;smcatum
\ ¢ .
What seems to be eﬁ@rglng from thlS descrlpﬁlve analy51s,.1s

V;hﬁ

; ‘eed to relterate that tea'grs be awa,re of the 3

N . .
S A B . -
’ N Lotk

“,0 A M % s . . )
;ﬁ*&%&@‘e?&uces betw‘en hlgh and low"eaders.f.rhere 1s a ,43 .
ol = "I':" . \', " ) P . % I o ‘_': S

.f,stron“‘xpdicatlon that sgggests“the distlnct relatlonshlp e

BT I '._w-\.
oo

%g%éh fﬁe thld s levei bf;reghlng”atblevement and hlS

-« (2

“ ablflty to understand llngulstlc termlmOIOgy ' It ﬂ% a'}~7

. . '1 a R N
'arrants attentlon and lntellectual concern by :
e e e T T , Cot L e
Meducators-'#ﬂt.fhkfﬂfiﬁ{ ‘lfpldkd?f'wgf";';j'Jya,ﬁa,ff
ThlS chapter has presented the results of the analyses
B SEROEEY. ,) . .
WIn Part I the statlstlcal analy51s of the ti,"ﬂ

e"l‘eva}u,'t_j'

. )

understa,‘

low readers
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R ﬂ'm . Relevant to Research Hypothe51s Two, no 51gn1f1cant :,, -
d;fferences ‘were. n%ted 1n the chf&d s understandlng of the f": R
. <Aj . v .- ;
Aterms when asses d w1th1n the verbal versus the sntuatlonal’
Qtask The Chlld s verall understandlng of the terms dld R
-a;not seem to be f luenced by the . type of assessment task ot h
cow ‘ U
‘The -re ults seem to suggest that posse551ng the cbncept 15 S
! moreig% i s
the type of tas ‘ S
Lo < : "::'ﬁyQ.
7§f,_": Relevant to‘de§hrch Hypothe51s Three, there were mo-
e L3 AR
Fo SRR
FAE N L& .
“ the loware%ders' nn.
performance On the assessment task;»w,ﬂhe flndlngs suggest .ﬂ:f, .
- TR . : R s
' SO U,

that the hlgh readers performed con51stent1y better on both ﬁh}_fv

'tasks and the lgy r%aders scored poorly acrpss the Verbal o
- : e & de Lo
;f‘and 51tuatlonal tasks. ;m_";;»- ,n;;. o P uw@%; 7
K .u's,, . . . . oot ; ,i';.'."-. AR S
.3nm¢ ‘\Th@'analy51s of data examlnlng the dlfferences and ;? h
o ‘ | \? K @ ¥ 'A'.' . M .0':‘-.4
lnteractlon effects for Spec1flc terms were also presenﬁed :
. n Part I. Slgnlflcaht dlfferenceSIwere 1nd1cated between
- o,- . o L‘ ,’ .:' (—v, .o . %’ '._ ~ ’.,.- ‘o " i
the hlgh and low readers on ‘éach termxexcept‘trace, Across ;‘im i
. B ,“ .. : ,,¢>“-.' 'a"“l‘v g e ; N G te ’
,wboth tasks, s1gn1floa§t maln‘effpct

; hlld s oWn mean

"‘!'7 4 !

; e o .’”:" v “ ' T . -‘ D .
'r'crlterla. The flndlngs were reported withln the~'§: tiof. S
o '.“ . N X 3 -
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seven features whlch 1dent1f1ed the responses‘of the
\
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The seven
. 0 . \ : : ! ." I
features used for cla551fy1ng responses were:' descrlptlve,

chlldren to questlon Ma" in_ the verbal taska

\ \ S
»kfunct;onal,_exemplar, synonym, antonym, c1rcular and don t

-'know/no response.. The flndlngs showed that the hlgh

’readers employed descrlptlve, functlonal exemplar and

'r'}

v

twelve 1nstructlonal terms The low readers. utlllzed the

0

'synonym features in order to descrlbe thelr meanlng for: the:'

functlonal and exemplar as thelr domlnant meanlng features.t

-.vb L

.~
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t-vlevel of understandlng:

FINDINGS, CONCLUSLONS, IMPLICATIONS AND

SUGGESTIONS FOR FURTHER RESEARCH

Fundamental to a child's success"in school»is his
ab111ty to understand the language used for 1nstruct10n.
Although the child may have a falrly good mastery of his’

language by school age, he 1nev1tably encounters both

AR

‘unfamlllar terms and familiar- terms in an. unfamlllar context,

h W1th1n the school context famlllar words llke name, begln,

‘sound, and letter are employed in. utterances whlch may be new:4

+to the child. . "he Chlld needs to make sense out of all these.

instances where h1§ language~1s used, 1n order to understand

: the language in- learnlng 51tuatlons

The purpose of thlS study was to 1nvest1gate the

"‘understandlngs by Grade One. chlldren of twelve selected

) ,
1nstructlonal ‘terms commonly used in a language arts’

program.‘ In. partlcular, the main puroose of ‘this study was ;“'
to examlne the performance of- hlgh readers versus low. readers
to‘ascertaln thelr meanlngs for terms as compared to adult
standards. Two assessment tasks ‘- the verbal and the
“Sltuatlonal ‘were utlllzed as the 1nstruments for data-
collectlon.' A secondary purpose of the study was to

descrlbe the meanlngs of these terms from the chlldren s

- 83
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ing. Flfteen hlgh readers and N

v’

_Thirty chlldr%nifrom two schools were selected by
P

.stratlfled random ‘sam

fifteen low readers, as identlfled by thelr teachers, were
administered - two taqks - the verbal and 51tuatlonal = in

order\to determlne thelr understandlngs for\twelve

’

1nstructlonal terms.: "In the verbal task the chlldren were
h EY

-asked: three types of questlons for each termvr a general '
‘questlon asklng for the meanlng of the term,\a functlonal
type questron and a questlon requlrlng the chﬁld to ‘
'demonstrate an 1llustratlon of the term. The\51tuat£onali
. task requlred the chlldren to completelworkshéets 51m11ar

- to- the exerc1ses contalned in the Ginn wOrkbook Level I.

The dlrectlons 1n the 51tuatlona1 task were kept as sxmple

- as, p0551ble to ensure that the target prop051tlon serVed as

e
\

the focal term cruc1al to the Chlld s response.fy'»'

\ -

Data collected from both tasks were analyzed

statlstlcally by means of a two-way analy51s of varlance w1th e

repeated.measures. A descrlptlve aha1y51s of the Chlld s

responses to the verbal tasknwas also carrled.out. \ .

MAJOR FINDINGS AND CONCLUSIONS .

‘L Conclu51ons are drawn from‘thls present study, takmng,_‘

%

: 1nto account the llmltatlons\stated prev1ously 1n Chapter I.
" The conclu51ons which reflect the Grade One chlldren s
understandlng of twelve 1nstructlonal terms are presented‘

K]

jln terms of each Research Questlon stlpulated 1n Chapter I.



Research Questlon 1

e

Are there any 51gn1f1cant dlfferences between the hlgh

readers' and the low readers' understandlng of the commonly

- used instructional terms?

S

" Analysis of the data revealed that there was a

b C o I : v AT : _
significant difference between the high readers' and the low
readers understandlng of twelve 1nstructlona1 terms ] Based

on- thlS ana1y51s 1t can ‘be concluded thatrhlgh readers have

”celllng. It can also be 1nferred that @or the majorlty of

"a good grasp of,the concepts of twélve 1nstruct1onaL terms_‘

under 1nvest1gatlon.. The»mean'scores Qere cloSe to the

low readers thexrﬂunderstandlng of_the;twelve terms by adult

-

.standards is’not yet fullY‘developed. :Most of the lbw.

-~

readers deflnltelv lack an understandlng of" technlcal

Y

vocabulary used 1n language arts

' Research Questlon 2

Are there any. s1gn1f1cant dlfferences -in the chlld s

funderstandlng of these terms when assessed w1th1n a verbal

”versus a 51tuatlonal task’"'

The data analy51s 1nd1cate that there are no

-

-51gn1f1cant overall dlfferences in the Chlld s understandlng

of these terms across the two assessment tasks. It mlght be'

concluded that the nature of both tasks d1d not have a

51gn1f1cant effect on the performance of the readers.
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‘HOwever,’a”detailed analysis”df each term dfdvindicate_

\
l 0.

-~ some dlfference 1n the children's performance when assessed

I_between tasks.. Thls was the case w1th three ‘terms name,_

,bggln and prlnt whlch revealed hlgher scores 1n the verbal

task and.two terms on whlch there were hlgher<scores in the .

31tuatlonal task 'make sense -and stands for."

: leferences between overall scores .were" affected by

vdlfferences 1n the scores. for these 1nd1v1dual terms ln the

sense’ that hlgh scores on. the dlfferent tasks "averaged out"

' wlthln'the overall mean. . However, no slgnlflcant dlfferences

occured on seven terms whlch would‘lndlcate that acqu151tlon

rbof a concept 1s 1ndependent of the measure by thch it is-

.

;assessed.w Hgf IR - Ce L e

e

-Research-Questionf3

Wlll there be any 1nteractlonal effects between the‘b

'hlgh readers' and . the low readers understandlng of thea»‘,

0

lnstructlonal terms and performance on the aSsessment tasks°'

No 1nteractlonal effects were noted in the two readerg
groups and the two assessment tasks._ It ‘can be concluded

Athat the overall performance of both groups run along s

fparallel llnes lf 1llustrated on a graph

The flndlngs dld not confrrm expectatlons by thls

researcher that the 1ow readers md§ dlffer in- thelr

-performance and score hlgher 1n the srtuatlonal task ‘as

_opposed to the verbal task However the results of the

Le.

Z_analy51s clearly 1nd1cate that regardless of the more

:.‘,



. 87
¢

pragmatlc nature of the s1tuat10nal task the low readers

51mply d1d not seem- to have the ba51c concepts of the

3

tecnhlcal termS“thch—they—needed—rn—orderrtofexpress—their—é——fs——
understandlng of the terms. This'finding agrees'with
hypotheses ‘endorsed by Nelson (1974) and other researchers

that the low reader lacks the basrc concepts for under— ?1

;standlng of the terms.j Thus hlS 11ngulst1c skllls are r

' were three terms whereln the low readers 1nd1cated a;better'f,f>

L than are the low readers. The hlgh readers responses also

' meanlngs, such as descrlptlve, synonym, functlonal and .T&AF"

restrlcted by hlS 1mmature level of conceptual sophlstlcatlon.

Summary of Flndlngs on- s 7'».'_~»nix
. Spec1f1c Terms ; . .

A detalled analysls on each spec1f1c term reveaf/d _I e

and low readers, on all: terms except on the term trate.y?;l
There were five terms whlch showed srgnlflcant dlfferences
between tasks." Three terms scored hlgher in the verbal task

and two terms scored hlgher 1n the 51tuatlonal task., There fi_f”

understandlng of the 51tuatlona1 task

_ .| THE DESCRIPTIVE'ANALYSIS . . © .7
.".v " - e . u o . Ql R T o

f'A From the descrlptlve analy51s, 1t can be concluded

that the hlgh readers are - able to talk about thelr own %y'

v

meanlngs for the 1nstruct10nal terms 1n a more fluent manner

T

reveal they use a w1de varlety of features in expressrnb 2 }
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exemplar types.

: " The 1ow readers indlcated great diffxculty in

respondlng to the verbal task . It shows that the low

-

readers' abllxty to express their .own understandxngs of the

Vtwelve 1nstructnonal terms 1s llmlted.” Based on themf”.

- numerous don t know/no response type answers 1t can be

'Conclu81ons

s
1nferred that the low readers' understanding of technxcal

c terms 1n language arts ls rather llmlted

N

I@ summary, thlS present study ylelded the followlng

-conclu51on3°

,l,fgﬂlgh readers perform better than low readers Ln their’

1Vunderstanhlng of 1nstructlonal terms assessed Wlthln

ORI

-hadult crlterla. d o A

2. ngh readers 1nd1cate a better understandlng of terms,,

' certaln lmpllcatlons for the teachlng learnlng process

',when expre551ng thelr meanlngs 1n a verbal task.

3. - High readers express.their meaningsﬂmore,readily‘than;d'

low. readers..

4. For the 1oufreaders;some'termsgare'better\understood'inr

_the situational task.
f!‘ﬂ“*”ruéLrearrousfFOR{Tss,CLASSRQOMV-“

Results haVe been revealed ln thls study whlch suggest
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' ‘within'the classroom.

i - .

1. The present study lndlcated that there is a 31gn1f1cant

/ \
1fference in the understandlng of 1nstructlona1 terms

~

'between hlqh and 1ow reader groups. ThlS Suggests af

need to dlfferentiate readlng and langhage 1nstructlon
ffor comparable populatlons taklng lnto careful consmderatlon
.the varlous levels of readlng achlevement 1n the classroom.x'
For chlldren in: the low readlng group, there appears to . .

be a need to clarlfy meanlngs of 1nstructlona1 terms used

I ~ .
. -.-;\

1n readlng and language 1nstruct}on.u

rp2l .The hlgh readers who scored con51stent1y hlgher 1n the =
-a51tuatlonal task also d1d well in the verbal task The

lflow readers, however, dld poorly on both tasks.v

ané lmpllcatlons hereln are ‘two= fold.. One'ls that'the
»:hchlld -S. experlence in. readlng may play a v1tal role 1n.
thls process of acqulrlng meanlng. Thus the Chlld w1€h
;:the llmlted readlng experlence 15 AE a dlsadvantage.:'OnA  l?
~véthe other hand, the hlgh reader has a w1der repert01re of
ymeanlngs enrlched gy his- readlng experlence., This '
suggests to the teacher that they contlnue to prov1de'
Flbroad and meanlngful readlng experlences for the hlgh
-readers, presentlng them w1th the adequate challenge to
ilncrease thelr level of maturlty 1n the readlng process."
Dellberate attentlon should be glven to creatlng

uf . .
'opportunltles for the low reader to develop thelr
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readlng skllls and galn more readlng exp{31ence.. Thls: e

.w1ll enhance thelr acqu151tlon of new meanlngs and allow o

. ‘pfﬁ

them to beoome nore ramlliar—wrth“the—language—used—
“.,texts, stories, poems and other forms of llterature..'
":lfAct1v1t1es and strategles for 1nstructlon should e

‘emphaSLZe the low reader s opportunlty to acqulre the

. ;concepts for llngu1st1c terms by way of nore concrete

tasks.

3;'?The descrlptlwe analysls revealed the chlld's ownv.
;bmeanlngs for the terms without comparlson to that of
fadult crlterla._ Such 1nformatlon can be helpful to_:p_
j'teachers, to. know where the Chlld is in. terms of . ﬁls~;
bunderstandlng of the language used by texts and |
teachers. It may prov1de 1nSLghts to the teacher in
‘.;thelr plannlng of act1v1t1es whlch can bulld on old
.meanlngs and not 51mply replace them.‘ It 1s 1mportant
-too that con51deratlon and respect be glven to what »[
ldchlldren have to say about thelr language learnlng vl__
“jexperlence. Rather than the chlld trylng to‘“make sense
“4giof teacher de51red responses, he may be concentratlng

-hls energles on'"maklng sense of the classroom

vlnstructlon for hlmself and hls own growth i language. B

l

Taklng all these- 1mp11cat19ns 1nto con51derat10n the
teacher/ln the classroom,‘may be better able to respond to 'f
’ the‘challenge “Take care. of the sense._ and the sounds will"

take care of themselves (Lew1s Carroll)



'SUGGESTIONS FOR .FURTHER RESEARCH
A

‘The main concern of this present study was the

\'

_results of ‘the study suggest there are con51dérabf

.»lj"""

dlfferences between the. h1gh and Tow réadérs‘~und

i T ¥%~

of 1nstruct10nal terms. The overall summkﬁx\lndlcatéﬁ no
]

assessment task- effect on the chlld s\{nderstandlng of the
terms or no 1nteract10n effects. leferences occurred/for a
were assessed "To further encourage scholarly concerns

related to acqulsltlon of meanlng in. the young Chlld

number of suggestlons for further research are proposed.

1. The. present study 1nvestlgated the Grade One . chlldren s

meanlngs for lnstructlonal terms.’ Addltlonal 1n51ghts_f
“may be galned through a longitudlnal study of a group of
.fchlldreanrom pre—school klndergarten and Grade One '
';Such a stuéy could examlne the Chlld 'S understandlng of
/_pterms at dlfferent stages 1n each grade 1eve1 Such a;
v'study would descrlbe more accurately the developmental
] patterns of meanlng It w111 help teachers to . be more
'fiaware of the approprlate stages to 1ntroduce certaln

_llngulstlc concepts.-

o _Zgy“An apparent relatlonshlp to the chlld‘s ablllty to

_:understand technlcal terms is the readlng achlevement

:‘ few terms, dependlng on the nature of the task in whlch they
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level of the child. There can be an attempt\to’look'in'
greater detall at’ the behaV1our of’ hlgh readers and low.

f%eaders and how this behaviour may relate to their ablllty

to understand linguistic terms.

-

3. Another area whlch can be 1nvestlgated 1s the chlld s‘
] oral language ablllty and its relatlonshlp to his (‘
understandlng of llRQUlSth termlnology._ The hlgh |
.readerslln this- study used more exemplars, functlonal
"“'synonym and descrlptlve features to express thelr
meanlngs for terms verbally To flnd out the relatlon- R
Shlp between the chlld s verbal express1ve ablllty and

thelr understandlngs of llngulstlc termlnology may be a

profltable study.
S B

‘.'é,r Flnally, thlS present study 1nvestlgated terms whlchware-w
L cruc1al to the chuld s completlng 1nstructlonal tasks in
a language arts program. Often a Chlld is requlred to

complete exer01ses in- workbooks and worksheets whlch
contaln numerous technlcal vocabulary One study could
ﬁ look at the strategles chlldren employ in the attemptlngiw

to "make sense“ of seat work assxgned to them. ;],” S
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CONCLUDING STATEMENT

ThlS study was concerned w1th the chlldhs understand—
ings— of— commonly—used 1nstructlonal_terms_ln_a_language arts .___
program - The rationale for this study malntalned that the
,und’rstandlng by the child of technlcal terms is ba51c to hlS
succe55~at school, in hlS ablllty to "make sense of the
language used ﬁor lnstructlon. |

. Related llterature and the flndlngs of thlS study .
1.attest to the Chlld s (spec1f1cally low readers ) 1nab111ty
to understand 1nstructlonal termsr \The majorlty of the low
readers were unable to descrlbe thelr odﬁ meanlngs for the
terms (1n the verbal task) or to 1nd1cate thelr understambngs
(1n the 51tuatlonal task) Such chlldren 1n the low -
.readlng level category w1ll certalnly encounter a grea&ldeal
of dlfflculty in accompllshlng Lnstructlonal tasb' w1th1n

Y

the classroom o How may the Chlld perform effectlvely :

w1th1n t e classroom, if he is unable to understand the N
| language ed for 1nstructlon°v ' |

A‘ | Toh;ecall the 1ntroductory statement of thlS present
study, this researcher had referred to Smlth ‘S (1975) two
assumptlonékabout the chlld's 1n1t1al experlence ‘in school
ThlS present study seems to 1dent1fy the low. reader as the
unfortunate Chlld hypothe51zed by Smlth (1975), who may not'
be able to “make sense" of the "n01se" [1anguage] in school.
InIV1ew of thls, the present study hopes to have relteratedf'

\

a challenge to teachers in the language arts. Thls challenge

4.
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is to become constantly aware of the child's‘own meanings

for Ianguage when he entersﬂschOOI. To note that"childrenf

.
it

© vary in thelr meanlngs and understandlngs of terms from,that

!n'

restructurlng his schema to flt the teacher s meanlngs,gthe '7L§ﬁ‘"

<be complemented w1th the effort to prov1de exten91ve

-opportunltles to acqu1re the ba51c concepts cruc1al to thelr

Y

of adults. Hopefully, “when teachers are aware. of thlS . P;u#

dlfferentlatlon of meanlngs, greater care w111 be devotedfto oL

! -

appropnlate“strategles for 1nstructlon geared to meét  the

[ . - 5
. . . NP
. -

‘needs of the Chlld Perhaps it w1ll create a better

atmosphere, fac111tat1ng the Chlld' "maklng sense of the

BRI

language in the classroom. Rather than the Chlld constantly

>
Iy

Chlld is guided and encouraged to use hlS own meanlngs as a:
base for reflnlng and structurlng new ones. But th}s must N R
i‘ v . _.

Au' . o

understandlngs of‘the language‘used in the,classroom.
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" 'APPENDIX A
. INSTRUCTIONAL TERMS TABULATED FOR FREQUENCY OF
" OCCURENCE TABLES I, IL AND III -~ .-
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APPENDIX A
TABLE I.

Instructlonal Terms Tabulated for Frequency of Occurrence v
From Mr. Mug's Book I and Self—Help Activities Book’I

i

TERMS . FREQUENCY.  TERMS __ .. ' FREQUENCY .

- -LétteFfT 2 o o 118;Af‘EBEg1nn1ng sound e:'  25

”Name:i} o : L ;"71,e,>1Stands for .'~." o - 25

.~ Word :.   f:  ,7‘.:~64Q:.erC;rc1e E ..:\Vw{;”‘?if r22 :
oﬁjéct'-": = “;' }cy55 c-r:Phrasei o ”.i‘.r'? chlir

’Printﬁj B r‘71 g: 54;,;r;Seﬁceﬁcei', - r  ‘,gl~ion
Trece o  v"fe A ‘_SOity'jﬁeadr"_;“ : 5;¥ﬁ:<"i> :93‘"
' Jo1n the dots f: ‘"<lrr49'.“: Co1umn ‘,"f ',r:e:,-  '€Sf*

' Same sound ‘[~v,f;*_f«475“3 iSame words‘ e I

.‘“rBGGLn S %;.‘f;.}' 47_ : gCapltal lettersfi*3”ﬂ.;"'3f

-jStartlnq p01ntsﬂ_- r5.345 r“Isma11 letters  i -‘ff ‘je3 -

"‘Color-‘t o _fiﬁ' "'.31'.v 'Fo1low1ng the" ‘ R
. ' L S ' arrows . . . ,,._;r,_'vrj T3
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TABLE II
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Instructlonal Terms Tabulated for Frequency of
Occurrence from Teacher s Gulde I‘

S Term -

Term

| Word‘-'f‘~
,,Beains =
‘Tell |
qMakes‘sense e
Name
ask
AK”Begihningg
. Letter ff;#f‘
'Flrst
| nLeft _
: ”i‘Capltai letter'
h erte o

' nght.

- start .

R ARéadfﬁ .

Ruyming
"Peiiod-ﬁ'.‘

" poem .-

’ef216f
151
137

95

90

51
48

T

a1

EFreqﬁeﬁcy -

%

‘Notice

Top

””NeXt”
z braw d »
::Look allke: B

"Rest of the word

- ,Part -

36

35

38

28

f23?-

' fStory
 D1fferent '
“Trece.

- aAlphabet

Special’ c

Space

;Print_

_Prablem

Mbree""

o«

'-Bottom

‘:;gimportant

'-Frequenc§
26.-v

19

E 15
15
isiee

120
vlilf"
"10

C10

.. .continued’
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APPENDIX A
TABLE II (continued)
Instxuctionéi>Terms Tabulated for Frequericy of

.Occurrence from Teacher's Guide I

o

Term  Frequency - Texrm =~ -  Frequéncy

hS LI

Samé soundw o s's o Into . L.' 1
‘Middle, . " 5" . Beside . 1
'EXaétly:ghe-same,‘ S5 Few | I 1
i_Quéstion mérk-.‘- 5 ‘_.Some e  ; - 1
:Lower' - - 4‘“ ¥ “Eét ”7 ; R _' “ 1.
Higher  _j,"ﬂ»‘~ 4 .'Thih'  L 1
’ 35ﬁnaeriine~ },, 'f"A 3¥ » ééébﬁd  :‘. “;;f;‘. 1
‘Last v_»‘ ‘;“‘ S 2. Third - ' f' <‘ B '»l; n

~Around SR B
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’ “PABLE III
' Instructional Terms Tabulated for
Occurrence — Composite
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Frequency o6f
List -

 Term ) ~ Frequency . 'Termiiﬁ

' Frequency = =

word - . 280 . Read
Begin. “‘198 Write .

Letter . . . 169 Right

Name = - 161 o Sound
Tell - 137 ¢+ Color
‘Makes sense - 95 .Rhyming

Beginning I . Period
.sound _ g 50 . SR
f - a I ~Stands for
Ask - . " 87 |
. N . © Circle
Print : v 61 . . :
' o - Poem

7
(%4

Trace 60 )
R Notice
Obiect 55 S
s S B "Rhymes -
Same sound . ' 52 L
. . S Top.
Same .letters. ' 49 -
‘ RN . ' Next
_ Firstv ‘ . ) 49 -
. : . : o Draw
Join the R , o S
~dots - 49 Look alike

a3
4
36
35
2
28
23
24
23
20 -
19
15
15
15

s

Left " | .48 vRest df the word 14

_Capital lefter_ . 46 '_Part.of?the word/

: sentence
Starting o o : '
points : } o 45 - Phrase .

- 12;,-
T

17

... continued
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S ~ APPENDIX A~
TABLE III (contlnued)

Instructlonal Terms Tabulated for Frequency of
g Occurrence,~——- Comp051te Llst ,

. Term o N ‘F:eqﬁency-'; : Term “x:’ ’Fréquency

,Diffefen£. e '.*.-10, Vo Underline .r'¥ R 3
i{ Aiphébét'A'.{. W | . . -":r,Laétx, R
Special'Av"; -8 arcuna- o S
;SP.a'ce : - "‘7 ' . | ]_IAntov ) o 1
Problem 5. S 1  6 o, Thrbﬁgﬂ"..‘.  f ' ffl'
'More f:vv: R ?6  _ : _Begiae, ' B 'f 1
‘ BQttom 5; ' : T - Fe§ .; '”'1, ;- "“ 1
'.1mportant o 5 ‘ Some :‘, L    ,1
‘Less . | “:, ! :S A 'V   fa£i;r1f  o ',;: T
middle .:Ef” ,"_Tping-5 R O
Exactl: the - . f'séeond | o |
.. same _ o 5 ‘ : R i
' - 5 : Third .

' Question mark < . 5.0 0 SR R
- o - : - Fourth =~ - - .1 .

L b "'p__a

vLowér. S ’7 _;ﬂ4,'

Higher .- 4
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-APPENDIX.B

INSTRUCTIONS FOR VERBAL TASK-

Instructlonsa

‘I'm 1nterested in flndlng out how Grade One s thlnk
*about thlngs they do in Language Arts.t I'm hoplng you can’

thelp me.f I'm 901ng to say a number of thlngs “to you and I"

want you to tell me what they mean. "Let's try one."

‘Terms:.

~ Book

‘(a) . If I_say:book} what doeS'book‘mean'to'ydﬁ?vahat is a

book?

(b).-What would you:dQ‘Wifh_a*book??““:
(c) ) Can you ShOw-me a book?

Pencil .

(a) What'does.éencil»meanfte you? .Tell'me'hhat a pencil is;v
(b) . What would you_dq,with?aigencil?
(&) s Can you show me a pencil?

lWOrd

'”,(a) What -does word mean to you°

(b) What;arevwords used for?



g o | AR §
(C)lv an you show me a word? (This third questioh'aIIOWSj‘

for the:ambiguous aspeet'bfiits meaning;fh
(c)z‘Tell-me'a-word..~
\ _

‘Begin |
(a):'What'does,begih‘mean to you?
 (b5 'What?s‘youryfavorite game? How dd:you begin it? -Is
that the very beginning? -

(c);'Can you begln somethlng for me’ (Dependlng on’ the

actlon ask what/when was the beglnnlng )

Letter R
. (a)‘ What does letter mean to you°' (If’correspondence "Is‘
there somethlng else that letter can mean’")
-(b). . Where Vduld you ﬁsenletters?'
(cll Can you show»me‘a‘letter? (as in c)
(c), Tell me a letter.
'Print o _ R N
~Aa) ‘What ddes‘griht;meah'to yoﬁ?h“
‘(b):fwheh}wQuldeOg print?

(c) 'Cah_you Erint:Sdmething for me?



Trace .

'(a)"What.doeS'trace:mean'to you?:

..

‘ “‘(b)g‘When wdu1d'you'trace semething?

g

—_~
Q -
~

114

Can-you-trace-something for me2

" materials :eady;)‘

Capltal letters

-(ai_ What does capltal letter mean to you’> o S

(b)" WﬁefesWQuld'you use a'capital letter?

(c}waan>YOu show-ﬁe aeeapital-letter?-‘

' Name .

 (a) ' What -does name'mean“te you?
"~ (b) dwmentwould‘yoﬁ»uSe‘ainame?'f'
,(C)f;Can you tell me a name?’ '3' -

’ Make sense

(a) What' does. make sense mean to you°'V

{b) 4 Why‘isiit'important to make'senSe?"

(e), Tell me somethirg that makes sense.

(c), Tell me something that dOeSn'tvmake'sense.tfl.a

”

pertinent

't(b)szhat ijﬁpens ﬁhen‘yon_aonW% make.sense out’bf-SOmething?_; |
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- Beglnnlng sound

,(a)h What does beglnnlng sound mean to you'> -

(b) What‘WOdldvyou do with a beoinning‘sound?arl'

ST

beE—Why—Wouldfyou¥StUdy¥a—beginning—sotnd?-

';kh)soﬁow‘can they help'youAin?Reading?f

(c)f What - is the beginning soundhin.your'name?

&

,;Ka)h.Wh;todoes Ehzgg;mean'toeyoﬁ?}:v‘»f';; "f_d h fi‘; S
(b) Where do you hear rhymes? then do things ghyne?
(c)eAéand§on sayftWothinoshthat:Ehiigési |
Creriod | |

~(a) ‘What does_geriod mean to you?"What_is a éetiod?
‘”(b)n;Whereband;whydWOuld“you"use'arEeriod?"u
j(6)5‘CanVYOuﬂshow’me_a’geriod?o.f

‘Stands for

(a) What does stands for mean. to you°-, :

PPN

Sy

_(bf Why do you need to know that sounds stands'for]letterS?'

'135 lee /b/ stands for "D"‘ fA“

(c) What stands for /t/



- SAMPLE

TERMS:

“Book -

‘Put

116

INSTRUCTIONS FOR SITUATIONAL TASK

an X on the book.

o f_Printj-

*Pencil. -

“TERMS: -

" Word -

Letter

"‘Begiht‘}“'

Name

'+ Make sense -

‘Beginning .sound .

P

2.

Put

. Put

. Put an’
"qutvanl

:Put;anv

an X on the pencil.

an X on the word

.an x on the letters.g j
:These are 11nes..:Put an X where

“each llne beglns.'

Eutpan;X.where each beglns.,f'
Put an on a name of a dog.}
_on‘the chlldren S. names.

ﬁonvthe ones that make sense.:

'x_*xf~*'tx‘;

on the plctures that make

o,

‘]_sense.,‘ *'.:_-,T'_\s-a‘,_'*

: nLook at llne 1 Put/an X 1f you

'“f:hear the beglnnlng sound Look at

7:11ne 2 etc.

fLook at llne l Put an X 1f you heariiiv

”'the beglnnlng sound ;Look at.llne‘zy}"

:N,“etc.fghf'77"”

1

vPrlnt G d m..'

"fPut an X on the one that ‘is Erlnted

h‘Look at llne one.n Put an X 1f they o

N rh . &:;. - » .



éapital 1éttéf A.;;qut‘éﬂ‘x;qn_thevcépital lettet.
fiffréee._‘ .-?‘.‘ﬁ'- <Tracé R, H and‘thé”piééf o
._”Periéd | " : B :Put an.x @p the;Eefibds.f‘:4 
'uStands fdr.     .":l.l7¢his éays "héért“._lpﬁé én'xioh'tﬁe_

picture that stands for "heart".

4

' 2.“Put an X on the one that stands for
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L LETTER
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. f‘:\’»“

125

)
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“f BEGINNING SOUND -
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 BEGINNING SOUND
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ComESESE o o




PRINT

._132.

Y.

~

A‘.,.‘.‘ll..

\




~ PRINT
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T




~ CAPITAL LETTER.
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- PERIOD
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STAMDS FOR




' STANDS FOR
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SUMMARY "OF ANALYSIS OF VARIANCE FOR DIFFERE\CE I

GRADE ONE' HIGH AND' LOW READERS' UNDERSTANDING
OF TWELVE 'SPECIFIC II\STRUCTIOI\AL TERMS ’

| :139..,
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Analy51s of Variance For leferences In
Grade One High and Low Readers'

"TABLE I

of- the Term wOrd

.&,

b

Understandlng

HR O

EE

\

L SRR\ NP .
Source of Variation-

ss

af

MS  F

*. Between SubjeCtsf

a Main Effecﬁs-_‘

Subjects Within ‘Groups

Within»Subjectsf_

'1‘B ‘Main Effects
A &VB"Interactlonz”

V‘B“'kuSub]. Wlthln
‘Groups R

. 36,00
17.06
18.93
24.00°
0.26

23.73.

28

29 -

1 17.06  25.23

a 0.67

. 0.26 - 0.3l

0.0. “Chlo

0.0

1.00 -

0.57"




TABLE 2

| Ana1y51s of Varlance for leferences in-
Grade One High and Low Readers' Understandlng
of the Term Letter _ v

‘Soptce\of Variation -~ S§S df%fllgMSe . F rwa‘

,Betwéeh'SubjectS [:‘jf. ‘18593¥T293;ir-
77?A' Main Effects ,. 7}__6£66.°“1 - 6.66° 15.21 0.00

| ~Sub3ects Within Groups"‘“-lz,zs 280 0.43

e W1tg!n Subjects o 28.00 .30, 5,e“~f? -z: e' 

”K'B' Main Effects S 2.408 1 2,400 0 2,73 70410
:'A & B' Interactlon‘;e iﬂ; ;l;be'Al" i;oﬁﬂf“flTZI 0.27

'B' X Subj. Wlthln o - AT TP
- Groups - . .. @-24.53. 28 .. 0.87 ..
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 'f‘Af&'B'»Intefactioh

- Analy51s of Varlance for leferences in.
o Grade One High- and Low. Readers'
: L - .‘"of the Term Namevr

| i‘ABLt 3

Understandlng

M

Ak

 ‘source of Variation -

. 88"

;Hf_.

"MS

VYBetween Sdbjects.

Y-S Maln Effects

'eWifhinWSquectse

 'B' Main Effects = .

'B"x Subj. Wlthln ,'
Groups .

2.0

"i:Subjects Wlthln Groupse."-e10.93}

' 20.00

. 6.66

2.40

10 .93

28

30,

6.14

0.01°

=
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,L*'TABLE‘4‘

» Ana1y51s of Varlance for leférencesA{h'W;
Grade One High and Low Readers' Understandlng
: C of the ‘Term Begln :

Source‘qf'Variétidn_z ‘”:SS:: dff]1 'Ms”j ‘ ' Fy:l-’pv

i

| -fBetwéeﬁ'squects T 29, 60 29 . oo

'A' Main Effects SRR {;'17 oa;fflj'g"ij.os 38.12 -0.00

' 5Sub3ects W1th1n Groups';: ’l2.53 28‘?,f:0;44: S

.“ "3‘ Maln Effects . ”Mk3f   “6£66, *Iv'ﬁm 51667.;:8-96f 0;O0VV‘“

A& B"Interact;oq . 0.26. 1 . 0.26 - 0.35 0.55

.f‘B"x Subj. Within - .. ..l
.GroupS L e 21,060 28 0475




Ana1y51s of Varlance for leferences 1n ;

TABLE 5

RN

‘fQA Grade One High. and Low .Readers'
: : of the Term Beglnnlng Sound

Understand1ng?r~

©: Source of Variation

S af

- MS

QBetweeﬁ SqueCtSr

';f;TA' Maln Effects'i

'xSubjects W1th1n Groups;e,_

V;;withih.sdbjeéts

5'B' Maln Effects' 

‘ft,'A & B' Interactlon'

l'B';x Subject Wlthln

w'f-Groups

PR

29 -

;?28}%:

) 30

)

144Lgi,b

‘;“14.60130;00¢9~7Q
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‘In ‘ /‘;4‘ . " .
L TABLE 6

‘

Analy51s of Varlance for leferences 1n, K

rade One High ‘and Low Readers ' Understandlng R

of the Term Rhyme

)‘ ‘,‘

e
T

”'-*S.éu'rce-é‘f =vér"i}é't’.i,o‘nai ss . af msF

.vibeubjects W1th1n Groups .ﬁ?12.26‘;28>.f '9,43

'*'-_f'wlthm Subaects 200000 300

“"e'B Maln Effects 11‘vf-13;:?l;65'1;1 ‘ __1,06;u ?l;607

MJ'A & B' Interactlon:”e- f‘f d?26,?fi 'ibe0f26;f 0{40}: 

e ;'B' X Subject Wlthln f_:; Qjﬁ'w,fgj;,'ﬂh,e- o
 Growps. T o 7 18.66 28 0 0:660 o

"!Al Maln Effects : ,; o 2'6'.66 R "26‘.6_6_3. 6087 000 o
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. TABLE 7

, Ana1y51s of Variahce for leferences in .
Grade One ngh and Low Readers' Understanalng
- of the Term Makes Sense .

T

_‘Source?of‘Va:iatiohﬂf‘: ‘SS" ‘af mMs . F P

_eﬁetﬁeen'SubjecEs" 1~' .39, 13 29' SR

YAl Main Effects ,(‘ oo 60\"1g-; 21.60 '33v35 0.00 .

':Subjects W1th1n Groups? '1-18 13 28 - -O.64‘f

. Within Subjects - ;3,?;"-20;00,.30"'

B Main.Effeaéé“”'-,i‘;'";6.66 .1 6.66 14.00 0.00

'A &8 Interactienu’ 0.0 @ 0.0 0.0 1.00

f'B' x Subject Wlthln N R Bt

T
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‘«_Within Subgéctsﬁ o o 332;oog.3q.f;A

FUY- S
.

. Analy515 X

t.for Differences in
Grade One H1 e

Understanding

P =

af  omMs F

el . . . o
v . . .

'BetWéen Suﬁjec£§ ‘_i._ \‘ 2j;73;‘29>; R

’

Subjec%s Wlthln Groups j23;§67.28: .7‘0,83

-+ !B Maln Effects _' o 13.06 1 -'13.06 1960

f'A & B' Interactlon :5 . 0.26 i"; 30,26'A"O.4O

T

"B' X Subject Wlthln

?.Groups R "-ﬁ.18;66f-28_‘ ‘Q;%6ﬁﬂ:

A Main . Effects T‘“ffﬁg . 4.26 I - 4.26  5.09. 0503, -

S

0.

.00

53




’f:eSubjeété-within“grdgps.je7*22;93;'28 Y S

. TABLE 9

@hnaly51s of Varlance for leferences in
Grade One ngh and Low Readers’ Understandlng
of. the Term Tracee‘

PRI

'“uSpufce of variation. - :YVSS” l'df;*_:fMS,¥_:“Ffl

" Between Subjectéf ) ' ev'225:337-29".'

‘A" Main Effects - 2.40 1 - 2.40 . 2.93

e

' W1th1n Sublects 3”ﬁii~':-f s;qo;ijo'

g Main Effects . . 0.0 .1 0,0 0.0

;JA:& B‘ Interactxon‘”{'] 7,L0§OO f:i‘,‘ Q;QCT'  0.QOf'”

'B' X Subject wlthln;' o Co
Groups el e o0 8,00 28 .0.28 .
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TABLE 1

O

Analy51s of Varlance for leferences 1n'f"
Understandlng

'iof the Term Cagltal Letter

'Grade One ngh and Low Readers

Lo,

'SouréeadeVar;atiQn

’VTgs_I

Caf,

MS

g

Between Subjects
N S
AT Maln Effects

Wlthln Subjects’

. 'B Waln Effects

*AL&.B'“Interactlod'
{// s

"'B' X Subject W1th1n =

fGroups

_jSubjects W1th1n Groups

"

:  26f

.18

S 14

73

.06
.66 "
.00
.06
.67

.86

28

30

28

8.06

,Otséa;_.

0.06

. 0.06 0

12,100 0.00°




e ©. .+ 1s0°

R TABLE 1L ‘1"”f T
Analy51s of Varlance for leferences 1ni' .
Grade One High’and Low Readers' Understandlng o i

v of the Term Perlod

-

zeSonée'oﬁ‘Variatioh _-‘-Sshz.,dfe ' MS l"i F P

e v
g

S ’ o : “‘;:"‘u“::> ’ 4 . L . : R t .
';Beﬁween'Subjects S 39073 029 .

]

"A' ‘Main . Effea~ ©13.06° 1~ 13.06 - 13.72 0.00 -

A\\ L
iy

Subjects WrthinhGroups -‘ a2§.66-~28 . 0.95 . -

” ;W1th1n Subjects ‘;;;37e»"165001i30_" e

i

'fi'B' Main. Effects'A77'f ﬁ’fe 0.26 1.  0:26 . 0.56 0.46

‘f'A & B'4ﬁntérectlon o 'f 2.40 - fi!;;;M2.40' '-5.04170;03y

IRP 8 e e e

ﬂ;'B' X - Sub]ect Wlthln* S Sl e
»Groups o 13033 028 0 0447 B
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. 'I\ : . . N
) ' -
. ‘ AN ¥ N ’ - .
. ' "
> . ) * . '2;
5
o . : " « |
A . : * B ",
° : b v
- " R ABLE 1. ’ '
. . Andalysis of \’aria.n.e for Differences in .
- .. . - Grade, One High 'and .LQw Readers _\..,aersgaﬁclnu
-~ - of \the Ter'v Stanés For .
~ atior ss &€ “MI v F P
ST ']Betwéen{sﬁbjec‘ts.. St 20.¢0 0029 A i ;)
. f ‘-r." R 8 S L . P S A T X " ) 'S Y . X .
L e « : R - . - - B ‘
' *A' Main Effects 5.40 1 5.40 9.94 'g.*0.0 -
2 Subiects Within-Grcups .~ 15,00 " 28 0.34 R
. W1th1n S,ubwects 30 07 [
I BTN DA o C0 W . .

PR B - ) \ A oy _
Coml By Maln Erfeg s. ) C1ooathg 26 57.80 0. oo P
S L S E ' . e

- 'A’ g B' Interact m;f Te5.040 0 X 5».40 16.20. 0. oo
: - 'B' X Subjec* hltf}‘l;. S - VR
: . ¢.32 28 0.33 S
= A - N ‘ - q
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Respornses to:

&

APPENDIX E

153

(b) ".What,are words used fbr?»

(c).,Can“you show/te

(a) “What does word mean tc

11 me a word?

Pupil
quberﬂ

. Respornse

’

. ot

-

. (b

‘%'J"14‘2) - 3 \(Q?;gsbméthingfyqu:;eaﬁ,Qyod:séyLSOmétpingf‘“

e)

502(2)_ “i"(a) 'a]kiﬁd:of grbup.Of;éome,létteis e .o al
kind of .ﬂ; string of lettefs;.tO«maﬁe
séﬁténces and stories.

(b) (anSWe{ed‘in “

> : : zc)t"épdstrophe‘}zyqﬁ don'tﬁknOw whét

{_-a‘kiddjofjll”“'j‘

.means? Tt':s -
o .‘.;'c‘,‘ . Co e L .

apostrophe{
éymbol ;f.<§hét/yoﬁf§3€%in wofds.”-;'m_
_08(1) . (a) lette

to write

c), - cht .

- . i ST [N '. - ":' 4._" ; .y ‘. | ..
L e . . (b) v in stories -

“"horse"”, "love":

o)

[N

-

o «._%',"‘..4.'. R
‘ﬁ'::\ﬁr " bl ‘i -
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Pupil’ 3 | ¢
fNumber -Response
L3 (B) ‘pé5§1€*Wfffé‘it“tbf§0ﬁ7—iike+rfh;ite.a
o ;. letter to myseif,
; = (c) '(answg;ed;in\(a)) _; i
Zd(l) - (a) gojrespéhsé ) . :
| (6)  nd Fespgnse :
,}" ‘ ‘ . !
25fl) }a) no. response’ ) ,
(b) for names *
. 3 _(.c.’)'. I ‘ f‘o.rge%;.' e .v
e >;%$? 

~
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Re5ponses to-
. b C
(a) What does begln mean ‘to you’

- (b) What s your favourlte game’ How dqzyou egln 1t:’> Is

. . T . .
I g e L e e
. [N A S RN . ! .
-t .,17,.1 . ‘_“ . . .o

that~the very~beg1nn1n93" "f_ = : *“'yiéﬂi}~
(c) Can you egln somethlng for me° (Option%" e»i' L T

.

CPupil - T
Number © - - ° . Respoﬁgé“_

16(1) “(e)  begin.at;the.s£§;t' R ,””'-ée‘ “//QL—f
ﬂ}b)‘."Strewberry”shortcake" ..:'therejs tﬁisv
_splnner .;;‘etrawberry ehbft'cake}ddill;;:

'thlng P ahﬁ"a,round'at'ﬁhe’top {:.;if

N N . k ) . .. <

\fyeu spihiit';;:';t_goes on.red -- by :
o A | " spinning
“(c) '(CQpntE l{LO};bne‘”,l_  ";“ L f?/“-"' .
:~ 25(1) o :,(a)--yoﬁrbegin>Sbﬁething to db;.' ;‘e,'
I don'* knOW‘;{l I play in;heceSSg,y.lll
- don't know..;
h L

snd response. ¢’

o o e

rffmeans you re done W1th a book

. kk§';ﬂf e e " : T o
_‘-%SﬁifﬁéQVideb”gémel——.theSe thingS‘have;,“vv,V'
'0' p * . ,A.-"v - . o ;

F
llttgegwhite gqys, when you get hlt

man comes on eh’zL;.‘anc.over

e "
¢ . i} gy E ,:" ‘ . : ; .
Toe T T ST ..;.conxlnuec



3
i

BE

B T o ¥
) PR .
A TG TR P

re

'PupiLjff-‘
© . Number-:-.

. P - g
~ . .
. . . N

and—s s and;you;try_to;gettall_thefaction;

. . Response . - . .. = *®

o

£ X -
B .

o
SF R

e o 0
-

I know somethlng else. ;., YOu can get:n

‘free men when you gets 15.... yeah '
'.(c[ (coﬁntsﬁlélO)‘one\ - ;

9 O

25(2)A1'->fn(a)?:you can begln a story L at flrst ...rShe"
W‘." : ~:i~5'(teacher) starts the flrst word then she |

7reads the story j

B o - coe

G, (b)) Pac Man_-— you glve the: cards and - the . -
w1nner gets most of the cards . you glveb

u el IR TN : : ‘

‘the_cards I ¢
Le A -

(s .
14 -

ey U

'ﬂ.(cL”no.responséﬂQn

06(1{."h' - (a) .you do 1t agaln e 11ke when you re wrltlng;
”5i<5'w,35. :.fpbuf,.; aﬁ% : you stop-... then b
: . : .v e '1 | | A C- - ‘ ..
,.‘"then you do lt agaln t.mmthath:the,f

- . . :

v Tl _beglnnlng wv'i B R

L | : L fr"v,'v"*"?m-jff'lp,f
“Amh‘bypﬁ"ﬂeads up 7 up ,;‘the teacher“calls;all'”“

'\"”A.'Z?T“these people ,'and they 'they”gofté;thé”f:‘”

. TN, =
e

*jﬁront' shvthen they puf thelr heads down

i'éndasbﬁbgggf.;;:tohohes‘;,. and 1f he knows

. who it*is".ﬂ, he gets to say '"""HeadSV"'

T . L {*.h, contlnued

,' . .‘{,,.,‘3“ ‘.\',,



Response

", L2
.

- e

7-up ... all the the .t
[ when the teacher calls the ‘the kids.
;J"Shéke§ ahd~Ladd§I§"“{;f”YOdlvéiédt'éilf

these laddérs on a board and ... you;go.

Tup.7¥dp-.,;'and'ahdfiffhé'éays‘;,Z'Héadsfup,V?i
A R S R AT

_ ie ... he wins ..%

a8 L]

~

PERt]

i Iikérwhéﬁ~y9u]beéinTtbfreadfafbobk’f
. o K fv‘ . Vi ,. ? v RER PR

&

< : .

,j}éndg.f. yoﬁ mq§ ?ay1f§g=fi:s;;26ﬁ




- .Responses to- _

4?'that letter can mean"':‘»":

Lo s

-,What does letter mean to xou” I_s ',theret_'something"el"s'e

V?“‘Where__would_you use letters" :

@an you tell me a’ uletter, show me a letter"

: Reésponse’ .

Ly -

NPT R

o a‘.);;".';'-Ypu’ get i t':',i"_f rén}: SantaorGrandm e
tsﬁrf'>ﬁ*.J‘ LT e R
(b) My grandma sense me letters and I send

her letters.. She s 1n Ontarlo. S

llke A B o ;-- alphabet..;

S

‘(a)’ a number that you write down: wheh yqu're

o printingi

©(b) no response

S b are letters:’

U

"1 °(b) - you use letters for words -- like the mail =~

(c)  (answered in (a)) i

S X
IR A e

(@) you use it to write vords <= like "a’; "b",

e et

" ..u continued’

s




f'Phpil

Number . .

- Résponse’

'ﬂis(i)

Ca)r

Az

'L;-zl(l)y‘[fj

b))
)
'(af;

“(b)

5y(a5_

“@tb learn letters

*ﬁéﬁ;:ﬁa"' - =
youwrite a word with a‘pencil ... it's
' -x_gotflétﬁeré‘iﬁithém;_‘ }:“

 £6£?§a1kingE;;; Wfiting L

. L
S

"compound" is a word ..,

"ffdr_séhtendef._aru’>.

% -

N

v$0methinéftﬁét~yodﬂréadfs_ LI

il points to "H", ."g"'& "horse" .

' .

K

3
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7Reepon§es td-
" (a) What does name mean to.yod? h

(b) When WOUld YOU use a name°' S e

”(e) Can you tell~me a name° T o

”]PupilA. R bn'ﬂ._ . e .
‘Number .~ .. .- . Response

12(2)de'f (a) '"llke whétfs.your'name?'"

(b) .’so somebody probably call you 'hey kld' L
"”1£ you don’ t have a name I e
;_(cﬁ?,Jasen'-Aﬂ:";'“* . : .;?lfr'ﬁ
oz<ziiﬁ,f.n*Ké>Qﬁa word that you have for yourself -- to’ e
';make people understand yam better |

. .\»

G

"",;?pf”ﬂ{-ﬂi}
280 (@) Like youame ... so someone can call you.
) oy write your name ok
.::égii)i? 4f; jeifddfnum-body s";nahe‘i.,an'
B 'diiKniydwhen.you calféthum-body d;;

d'(c)]‘Karenf;""

B . . A LR
T L ’ A N . ; . ‘
.

cqupinuea o




7Resbohse SRR ' "f 

'*(a)

‘when teacher asks' you to fell,something

. (bu)
.(cf
e(a)

f‘(b)fl

+

(no respdnse). & '@ “.‘., P

“my. name ..,

evérytimeff—'ail‘thé:fiméitQ call

(c) . Lou o
" : : K Y i
= =
. b T R
Pt . .




.'*lszb

giyResponse'toé
- {a) ‘What.does make”sensefmean‘to-iou?'
(b) Why is it 1mportant to make sense’ '“,“_ _ - _‘.' e

hv.What happens when you don t make sense out of something"
»I. N . [N

“(e) ,Te&l me somethlng that: makes sense

\ »
_Tell me somethlng that doesn t make sense.,

Pupil .. T \
.- Number = . . Response

'.dlé(zj L ’ (a) SOmething that‘sﬁreai

.”(b)~solpeople'Will“understanda

ﬁjr5: , y'.. ' (c)'Mlss Wlllard 1s here. (The room where I

'oonducted the 1nterv1ew was 1n MlSS Wlllard s:'
co2(2) df*dca)»if‘Qau;waﬁt ;94négefa.ward1§aundf}4ght';ggifsfw
(b) $o it sounds rlght |

-“khj it doesn t sound ;, "I forget
bh;'ﬁ- rifi.“,"y(o)'let s say that when somethlng ;ffqaok

" can’ jumpz’that makes sense,? SR

j?%{do%(lg;:sﬂﬂfk(a).somethlng that s true
fsjb) cause then 1t won t be real

.hfé):I llke pupples f“ii' V"«r_ﬁ

tkiS(lf 7 'ﬁfftafisomethlng real

%th':’;fu

. (b) if you don t make %ense_;' people wWon. t

T understand you BRI O A contlnued
. vc« Ao o _‘ .

R ) |
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Pupil’

/Response'

- Number . .

03(2)

ka)

(b)

make sense means its true

vou can get mlxed up .‘.1f you do“'t make

~

e -

(e

sense

)l*Jah is>a'boye

She's supposed“toﬁbe a girl
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4 (' . .
: ' . Wl

KR Responses-to:.-o‘ o ’ ‘: , ' ‘ o ;'f.o f 'f N

A(a)_:What does beglnnlng sound mean to youD

Qj(b) 'What would you do w1th a beglnnlng sound’
| %‘. : R_ K
TN | Why would you study a beglnnlng sound’> How can they

NS ' ¢

'helpmyouatn—Readlng : _;_ ','d. ;_vr" o .';i

(c) . Wwhat is the beglnnlng sound in your name°"
o T ¢

. 3 - [

o : :
kK f . ! : . . . . g
SRR RN . . . . -

Pupil N SRR | o
* Number .~ . . Response“ C RS

A

06(1) (a)j‘ghe front of the - word NPT RN
~(b) so you can read the words ... hecausefif' ,

Do - .. R S R

T you‘don't‘know the e sounds o R

¢ . . . - . . - -

can't read

151y ';‘(a)j'lrkg "m—w~m is the beglnnrng sound‘ln'

'“YMOKEY

N ' i ' LT T e
LT o (b)é-so you ll know how to reao ..rghoﬁﬁto‘readq-f

the sounds:_

?H f(é**‘TaDSwe:ed!;n;(a))ff

R . . ,.:,4“‘

S o23(2) ".(a)“ you can begln a'name ;51;Q1;7jf:-ff°.“'

(b)l no . response r;'}ffnﬁ

(b) ,so you can read a book PR

o . SN oo @\&

.firﬁw /N/ :'L.;:_? S ) “x-a:‘..tAe ;_ Yj'

et

Sl e ey s e ,
" %.. continued.

MY
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- ,“ .'
, . "o ‘ B
.. . . [N, v s ' :
)
;o Pupd 1. o .

a

_Number
- PO

) % u
: IR ) . N N ol -
: c . - ‘ V. . -Z_, “ ; ; Y . v
w29 (2) -~ Aay “ntirésbcnse . -
.Y} Y . oL Pret . . N
" _ R . TR ; v ; I - -_.“_ o i B ) K N
& ‘. ) Bl . o 3 v ~r\k el 2 L ¢ - [ )
: sy A D) i gen't.snow T
a4 A ) " . P o . N
":‘_ ’ 8 : ey . ) v . * ’e
. & ey R . ; -
. s . » . P . T e 3 "
- T et . : NS a I e aL - N : o
used for oo R W
. . I-I . u‘.' o~ - v0 "A ) v
) v ,.Q‘ ) AN ! . .-',_ 4
N - v ‘ : .. - ?- B
. v LIt . L R N
”" " :0 A .
a X R B [T
N .‘ (I8 ’ /~ (r,
-QA i - . - .l':v . “ o
. o . - R oY
- nNQ ... I cdon'# kriow
LN . ] S ‘45.-" 1 .
w rursery rhiyme: ... A,
. [} R . Lo e )
’-, . D)., -RO responsd -
ST sas
S IR g
' a7 o ' .
> N ) - < LI -




»y

w
»
.
:

@ N e .
2 ; : ; D .
ean to you’J' L '

~grlnt!fm
o Lrgt 1

stor} w%rd ﬂ and

- Tem 3 ’ o ”'/‘ \ . Zg
» ) you hhve/to prlnt 1§¥and .. }ou %@wd ta‘ﬁ
7 ) ‘"Lf!aa. ichoose the rlght storles“to copy 1t s‘Jf
. P _e,:: ‘ ,'.‘r A “ ‘ i '_ ' e ‘ -
, A ‘-feasY‘ S ST
L I e s T e . 3
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