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tire mtcrvals thc p.ctgnyx ni-50¢
observed the mfoimant on an avcragc of_ i / :

rcv:aled patterns and/or qualm@ whil :
‘of performance and wh1cﬁ the
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~elementary school principal.

role? .

>~ Chapter I ‘;-

£ RESEARCH DESIGN

Introductlon _ \
Harry Wolc ts work (1973) "The Man in the Prmmpal's Ofﬁce" has always held a

fascmanon for me. At the time of readmg Wolcott s book Iwasa pracumng elemem »

school prmCxpal and I often,wondered whether a female prmc1pal perfonned her tasks

"/C‘c;j

dlfferently to Wolcott sEd Bell My decision to undertake this study erne%d from a -

statcment made by Waolcott in 1982 ina chapter entitled "Mirrors, Models Momtors

Educator Adaptayms of the Ethnographlc Innovanon in Domg an Ethnography of °

Schoolmg "I thlS chapter Wolcott stated,

o students have often asked me when I mtcnd to conduct my. own '
replication study (and since the advent of affirmative action thcy chlde
* me about researching_"The Woman in the Principal's Office"), but to thé
~ best of my knowlcdge no one has taken up the task that myst be done by .
someone else. - :

‘ .
hwas curious to dxsc"i/cr what smxlannes and differences would emergc frorn a study

conducted thirteen years later m a North Amcncan context w1th a female elementa;y

school principal and unde

'by a female researcher who-was also an expcrlcnccd

I considered the follo ng questions.

%

"

s

4

() What zmpact would th&span of thirteen years have zfp\om}{e nature of the prmczpal s

. e /
(2) Would I find dzﬁ‘erén'ces in the manner in which the male principal performed his
tasks as opposed to thar of a female ? -

(3) Would the cultures berween these wo eIementary SC}KQIS be szmzlar or would there '

be szgmf cant dlﬁ”erences’ -~ .

. . \

A

LE

,"‘5:5



t

(4) Would my ) sty » necessztate a re-exammanon of the theones genq,rated as a résu f I'

?'.' e : .
Wé»lcotts study - S >

t Such questlons prowdcd me wnh the mcermvc to attemnpt this stuc‘y ey

e S

v Pnor to writing my‘proposal for this stody I conducted three computer scarches to W e

o ascertam if a st‘udy 51m1lar to Wolcott s had been undenakcn in wh1ch a%cmale prmc1pal

hadbcen shadowed. 'I'hc searchcs revcalcd nothmg ﬂHowcvcr twclvc mof(ths later B

{

when I was in the process ‘of wrmrg thc thesxs\I ﬁohdﬁctcd a further search and found '

that "The Woman in the Principal's Qfﬁec had been complcted in 1985 in pamal

¢

fulﬁllmeﬁt‘ 6i’thc :eqmremcnts fora doctorate at the University. OT South Dako(a by Ann -

- Marie Shockman Shenkle. In Chaptcr Fom"of this study Icompaxc thc ﬁndmgs of
‘Wolcott and Shcnklc with my own. et ) v o R T

. . : ‘ o

( B B | . |
C L Purpose of the Study '

 The purposé of this study was to dcscnbe and explam the perspecuve of one.female
" educational administrator. Shibutani (1967: 161) defines a perspegve as |

. an ordered view of one's world - what is takcn for gfamed" about the -
attributes of various objects, events, and human nature. It an order of
things remembered and things expected as well agthings actually

., perceived, an or conception of what is plausible and what is
., possible; it constitutes the matrix through which ohe perceives his
' #" environment. The fact that men have sich orderod perspectives enatles
. them to conceive of their ever changing world as rclauvely stable,
orderly, and predictable. As Reizler puts it, one's perspective is an s

. outline scheme, which runnmg ahcad of expenencc, defines and gmdcs v
it .. D e , &

-—

-

.. r
Kod - P

Sngmﬁcance of the Study -

}

) Smcc this study attempted to descnbe and\t;p’mg}?thc pcxspecnvc of one fcmalc o

A 2

cducauonal adm1mstrator it has

R - . N
( ’ B



1. Provided useful‘infdrmatfan‘to the informant, Evelyn ereen; (a Qseudonyrn), v‘vhich A
has enabled her to reflect on her own perspectives. and the manner in whxch she

adrmmsters Padstow School (a pseudonym)
. ~No-
2 Prov1ded insi ghts into the world of the female educatlonal adrmmst:rator which may

prove useful to others in sumlar cmcumstances in expressmg and understandmg the1r R

/

world. - . , . L

. '3 Generated hypotheses whlch may serve asa basrs for continued research

- 4, " Provided understandmgs, and explanatmns of the world of thte female educatlonal

) adrmmst:rator Wthh may have the potenttal to be uuhzed in future pohcy planmng and 5 '

| unplementauon B ' oy : - o
Design of\t@}isearch S -

The type of research undertaken was quahtan\ye using the theory of symhohc

interaction and the naturahsuc method of i 1nqu1ry through the use of a variety of ﬁeld

: techmques Followmg» the 1nduet1ve approach suggested by Glaser and Strauss (1967)

and employing som? of the data analy51s techmques idenfified by Turner (1981) the data

were collected coded and analysed and categorxes were developed. These categones '

-8

revealed pattems aqior quahues which I interpreted as etght characteristics of -

-

: performance which velyn Green portrayed consistently throughout the study These .
_ 'chamctensucsot: performance included enabler, empathlzer challenger, advocate,
- collaborator, unage maker {oyahst. and tacncran and revealed dtfferent facets of the -

Perspecttve of ; 2 female educauonal admxmstrator R e

I observed and interviewed Evelyn from November to June of the 1986 -1987 aeadéhie |
year and spent o the average of three full days at 'Padstow School each week. This
allowed me to "obtain first handflgnowledge about the-empirical socia| world in

'queSdon" and to " get close to the data, thereby deyeloping the 'analytical,- c'onceptual,: )



.. understanding of her expenences

and categoncal comporfents of explananon from the glata 1eself' (Ftlstead 1979' 6) I
chose tlus approach to gain, as Brayn (1966) suggests the mner perspect1ve 'er _
understanding of the person from her own frame of referenCe Fttrthermore, as Miles
and Huberman (1984:21- 22) pointout, . ”‘_:_"', - . R L

qualitative data are . . . a source of well-groundecf nch descnptron and
explanation of processes occurring in local contexts. With qualitative
data, one can: preserve chronological flow, assess local eausahtw and

. derive fruitful explanauons Serendtpmous ﬁndmgs can [also} appear !

Q W

\ . Symbohc lAh.lractlon : .

Since 1 wanted to come to an understandmg of the perspecnve of th;s female educauonal

adnnmstxator I chose the theory d symbolic mteractmn for tlus@research Herbert

o}

Blumer (19%8: 91) deﬁnes symbolxc interaction as _ { o

- the peculiar and dxstmcuve character of i mtexactton asit takes place
between human beings. The peculiarity consists in the fact that human
beings interpret or 'define’ each other's actions instead of merely
reacting to each other's actions. “Their 'response’ is not made directly to
the actions of one another but instead is based on the meaning which -
they attach to such actions. ‘Thus, human intéraction is mediated by the
use of symbols, yy interpretation, or by ascertaining the meahing of one - N

* another's actions. This mediation is eqmvalent to inserting a processof < -
- interpretation between sumulus and response in the case of human )Z

~ behavior. - .. .

~

As Evelyn encountered her env1r0nment, she mterpreted and gave meaning t:tfjanous
- elements. Havmg judged the smtablhty of these elements o her actions she
'decxsroqs on the basis of t!us Judgement She then acted accordmg to the decrsmn she -
had made. It was through observatton and gttemews with Evelyn that 1 was able to .
ascertam her percepuons, the meamngs she attnbuted to her actlons and an
j

This process compnsmg sttmulus, mterpretattonand response 1s descnbed by Blumer _.

z(l967 142) asone of "self mdlcanon

/ . . L . B . .
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Sclf-mdmanon isa movmg commumcauvc process in whwh the
individual notes things, assesses them, gives them a meangpg, and .
decides to act o the basis of the meaning. Environmental pressures, '
éxternal stimuli, organic drives, wishes, attitudes; feelings,-ideas, and -
their like do not cover or explain the, process of self-indication. The -
Ipccss of self-indication gands over against them in that the individual

. pointsout to himself terprets the appearance or expression of such
thmgs, noting a given socml dcmand that is made on h1m ‘

- & o 3
The Naturalistic Method of Inquu'y

Lmdcsmlth Strauss and Denzin (1977) symbohc mtcracuomsts, have empha51sed the
use of the naturahsuc method of inquiry in quahtauve studles of the typc proposed in
this study. The fundamenta; goal of tlus method is
to dcvelop thcones which explain the feelings; emouons, deﬁnmons,
attitudes, and actual behaviors of those observed. . . . Central to thi _
nmethod are . . . participant observation, unobtrusxve methods historrcal-
comparative tcchmqucs, interviews, grounded Lheory constructions and
tnangulauon (Denzin, 1978: 1,2).
Since my aim was to explain and understand Evely "fcelings,gnoﬁbns; dcf'mi;ions,
attiiudgs and actual behavior" considered the na listic method of inquiry appropriate

for this study. , >

~ Field Techni_ques

” fn Norde'r tob gain'an understanding of Evel,yﬁ's perspective I uséd the following field
‘»tec}fnique.s; ‘

'('a) observation,

(b) scm,i-suucmred inter\'/iews,'

(©) snalysis of documents and

(d) questionnaires to the staff and students.

: : - .
Data were gathered through several methods de51gncd as Wolcott (1973 8-10)

suggcsts, "to ahgmcnt the obscrvauons " These included; h

~



(a) journsl keeping, | IR
(b) collection of routjne notices; - ‘ i .
| () collection of copie{ of school records, repprts-andréotrcspondcncc and

B @ notu;g attume ;mtervals. the activity and social interaction patterns of the principal. -

I spent e'i'g’htv months with Evelyn, observing her in as marty situations as pbssible in
order, in Blumer's terms, (1967: 145) to "catch the process of interpretation.” Blumer

(1967: 145} outlifes the iﬁxportancc of "catﬁ:hing the process;"

The position of symbolic interaction requires the student to catch the
process of interpretation. . . This process is not to be caught merely by
turning to conditions which are antecedent to the process. Such
antecedent conditions are helpful in understanding the process insofar as
they enter into it, but . ;. they do not constitute the process merely by
inferring its nature from the.overt action which is its product. To catch '
~ the process the student must take the role of the acting unit whose

behavior he is studying. Since the interpretation is being made by the
acting unit in terms of objects designated and appraised, meanings

. acquired, and decisions made, the process has to be seen from the
standpoint of the acting unit. E B

A

I tried to fulfill this observation ina manner similar to that of Geer's (1964:83) |
description of a pamc;pant observer ) | '

A participant observer is at once reporter, interviewer, and scientist. On
the scene, he gets the story of an event by questioning participants about
what is happening and why. He fills out the story by asking people  #
about their relation to the event, their reactions, opinions, and its = .
significance. As an interviewer, he encourages the informant to tell his -
story . .. As scientist, he seeks answers to questions by ‘setting up
hypotheses and collecting data with which to answer them. -

-

r

Woic_ott's (1973:7-8) dcscﬁpﬁon of the "'p’ar.ticipanﬁas-obscrvcg.'_'_ was élso applicable to

my role in 'this-svtudy :5". . . the observer is known to‘all and is present in the sYstcm as -



“todo what observers do rather than expectedto performas others perfor\m,\ "

" belief. from anothcrperson.. T . ' T

interviewer into his world. "

<3

.

a éciontiﬁc observer, parﬁcipatinggy. his presence but at the same drrré. tisuauy allowed "

->

Panscgrau (1983 11) dcﬁncs the interview 2)5 'a face to face verbal ekch‘angc in which

one person the mtervrcwer, attempts to elicit information or expressmns of oplmons or

LI
IO

1
-

Thc 1ntewerer s task is a crucial one. According to Patton (1980: 197) "the task of the\ :

interviewer is to make it possrble for the person being interviewed o brmg the

| Dcxtcr (1970), Wlscman and Aro (1970) and Dcnzm (1978) all consider the i mtcrvrew

,o/

- (1978: 89) asserts, "In the ultimate analysrs sociological: theory rests upon the interview

')

™ to be one of the major research tect

—\

for it remains (and nghdully $O) the basic source of sociological data. The interview .

may be complcmen;ed by other m\thods .. but it will never be rcplaccd "

Thc interview can serve many purposes in research. Kcrhngcr (1967: 468) d%lmeates

threc main purposes. °
Onc it can be used asan exploratory device to help identify variables
and relations, to suggest hypotheses, and to guide other phases of the
research. Two, it can be used as the main instrument of the research .

- Three, the interview can be used to supplement other methods used in a

» Tesearch study: to follow up unexpected results, to validate other o
methods, and to go deeper into the motivations of respondents and thetr
reasons for responding as they do. '

Patton (1980:196) statcs that thie purpose of interviéwiné is
Q
" to find out what i 1s in and on someone else’s mind. . . . It is NOT to put -
things in someone's mind. (for example the 1ntcrv1cwer’s preconceived
categories for organizing the world) but rather to access the perspective



" Guba (1981:156)

GbEng ,mtemewed. "We interview people to ﬁnd out from
it nﬁmgs we-cannot directly obsérvg. ,The issue is not whether
q;{obsewauo ‘data is more- desuable, valid, ormeamngful than self-
\,31 “report data. "The fact of the matter is that we cannot observe everything.
»- ' We cannot observe feelmgs, thoughts and intenitions . . . the purpose.of
‘ ’mterwew;,pg d&en is to allow us to enter the other person § perspective. -
The assumption is that the perspecuve iﬁ mcamngful knowledgcable and
. ableto be made exphcn. e

1

Intemews camed out usmg an unstructured but "focused" "non-scheduled" technique: -

e

(Merton 1956: 3) feature a rmmmal mterwew structure The i mter\newer works fmm an

interview gulde rather than from artigid list of quesnons Thxs method allows ﬂu

_conversation to ﬂow ﬁ'eely, aided by probmg quesuons from the 1nterv19wer In

addmon open-ended quesuons are asked in order to ehcn an opumal amount of -

fnformation phd to explore new quesuons that are ra.lsed spontaneously during the

follows

Open end quesnons are those that supply a frame of reference £or _

_ respondents’ answers, but put a minimum of restraint on the answers,
and their expression.’ While their content is dictated By the research
problem, they i impose no other restncuons on the content and manner of
informant answers. : ‘ : o : .

The advantages of- uuhzmg open-ended quesnomng techmques are also dis dssed by

L 4
Kerlmger(l967471) R T '_

I

'Ilhe responses to open ended questions can suggest poss1b1ht1es of ‘
* relations and hypotheses. Respondents will sometitnes give unexpected
answers that may indicate the existence of relations not ong:mally '
* anticipated. o -

iterating Dexter's (1970:3) definition of the unstructured form of

interviewing compmented: e ' .
it mvolv s: stressmg the mtemewee s deﬁmuon of the situation,

- encouraging the interviewee to structure the account of the situation; and
letting the interviewee introduce to a considerable extent his notions of
what h¢ regards as relévant, instead of relying upon the investigator’s
nouon of mlevance Thus, unhke a structured focused, or standardxzed

14

/- Kerlinger (1967: 471) descnbes open-ended techmques of interviewing as .
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e interview, the unstructured or "eht:" interview is concerncd with the
‘ umquc, the idiosyncratic and the wholly md1v1dual viewpoint.

[
S

Dextcr (1970) Wlseman and Aron (1970: 31), and Sanders (1974 160) all sugge,st that'
: 1ndepth mtcmcws are based on the bellcf that pcoplc know why thcy act in cc;“ways
J and_t_hcreforc mtcnnewg are considered to be an appropriate means of obtainin, g |
infd;madon on topics wnére"thc respondents' points of view and inner feelings are

m)pGrtant to thc rcsearch goalb/ ‘Wiseman and Aron (1970 27) reiterate further by

st ting thsthe depth interview: ' enablcs the investigator to probe the intef s1ty of an

individual's feehngsioht a glven socﬂphenomenon, the intricacies of h15 defipition i
\ )

sntootherarcasofhmsocralhfe L~

- -

Dexter (1970:64) and Wiseman and Aron (1970:28) suggest that intexviewers when
carrying out an in-depth interviéw are f_abcd with some ,fnndarnentalﬁpmblems:,

They must create and maintain a personal rapport which will enable them
_-to obtain frank answers from the informant; they tmust assure the
informant that his identity will be kept confidential and that'the .
: mfonnatxon is rcqun'ed fora lcgmmatc study .

Although there are no universal mlcs concemning how to conduct an interview, Caplow
(1956 167) and Dcxter (1970 24) suggcst the following prmc'ples of mterv1ew1ng

1. Intemewers should not interject their own attitudes or expenences
into convefsauons nor should they express val judgements

-

2. Because any sequence of quesuons structure the subject matter, the §or
interview schedule should have the minimum numbcr of questions in the
simplest form adaptablc to the problem. :

3. The response which can be anticipated for the quesuon is often quite .
different from [thc] logical complcmcnt to the question. ~ -

- 4. All interview schedulcs and qucsnons cntml certain unpredxctable
effects . , :

5. The attitude of the interviewer towards the mformant -should always
" be extrcmcly attentive and concentrated. ,
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o, = "S‘J%&L J £33/ S5

o i ver is muoh mordthan a recording device. ‘
, ,‘ ) Quesnons should be putsued to a point whcrc no amblgumcs exxst in the
o ‘mmd of the mtcmcwer :

| B~ S o
his %” ' g .
R Fpl}owmg the:se pnncxplcs thc msearchcr, accordmg to Patton (1 180:2

Ty e e -

A e

and to ectoblish a comf_oﬁable stylc,but wnh the focus on cparﬁCMM‘susi:cct :hat has
“beenmpredetermined” 1 - .
" The interview was used extensively 25,2 field techniqué in this study. Merton's (1956:

3) "pastructured, but focuscd non-scheduled tcchmque was uuhzed Iworkcd from

o

the data had collected throughout the day and then at an appropnatc time I would ask”
Ev to reflect withh me on thc mstances or datal prcscntcd Someumcs tkus happened in

. ..:,

, thc car travcllmg to appomtmcnts or somctxmcs she would say, "I have a few spare
minutes right gow would you like to discuss anything with me?" This method allowed
corrversariori to flow frcely, and yhen appropn'até,'l was able to ask probing qhéstions. :
o ‘Status of the Researcher ‘
} ‘The status of the r.cseamhcr‘in a study of this kind 1scruc1al since as Le Con;pue and
' Goetz (1982: 37) asscrt, "all conclus1ons will be qualified by the mvcsngator s role -

w1th1n the rescarch site."”

- AN

 Le Compte and Goetz (1982: 46) also sress that "Atiempting to avoid problems of
crltanglcmerxt by assm'ing'o position of neutrality can lead thcrcscarchcr into othcrv o
dlstomons Detachmcnt can dwtroy rapport and cause mformants to infer mdxffcrencc | v»
- oreven hosuhty" but intense "closencss with one informant may afso drston and have
an effect on other mformants " ’I‘hese authors (198'2 46) furthcr suggcst that mnmacy

; bctwcen rescarcher and mformant may lcad to a loss of objectmty on thc part of thc

rcsea@xcr whcn collcctmg and analyzmg the data. -

10 -
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" my note taking and -my following of Evelyn 1nWh¢m but after a penod of time

-

Glazer (1972 49-50) also warns the researcher from becommg 100 murnate with
mformants thus falhng prey to "ovendenuﬁcatlon " Losmg control of the dxrecuon of

one's actions and dernonstratmg a lessened abrhty to observe 'can be," he asserts, "the i

. crucial ne_gauveeonsequences-of such ovennvolvement." Furthermore, Glazer

cautions, "observations may become limited in order to support those results with which .

[the researcher] feels most comfortable."v' R

A .
N

N\ ’

Glazer (1972: 51) further asserts that "it is the researcher's responsibil.i_ty to set limitson

his own behavior by subtle or overt reminders that he plays a different and spécial role." -

_Therefore the researcher must "con;tantly examine his own motivations and goals"

o

because "a researcher carm/otgf,fg,rd to forget his pnmary purpose or pretend thathe

_ lacks a sense of proper behavror

Prior to the commencement of the study Evelyn and I'had worked on a project with two

others for a brief penod s0 we both knew one another a lrttle I entered the researchl srte
d B
as an observer and I tried to maintain a neutral posmon I cannot deny, however that a”’

. relationship developed between us This relationship becan)c the focal point. of many

dralogues I'had with myselﬁwrthln my Joumal I kept remmdmg myself of the\purpose

of the study, that I was to record exactly what 1 observed and that I was to present Ev's

perschtwe as accurately as possrble I beheve the rapport which developed between us

-

did not cause me to lose objectivity.

.
As Wax (197 1) predicted I was accorded a position by the staff " Some of the staff
members jokingly called me “the shadow " All were very fnendly toward me. Inmally

L
they simply 1gnored my wrmng of notes and. app)eared to see me as an addendum to



__%velyn. Unlike Wolcott I was never given messages to give to Ev however, on .

occasions when Ev went to the washroom someone would ask, "Where is Ev?"

A :
Background of the Researcher

I believe it is- necessary at thrs point to mform the reader of my background and =i

o expenence I have been an elementaty school teacher for twenty two years and I have

administered two elementary schools.as pnncrpal for a penod of seven years The first -
elementary school of whrch Iwas pnncrpal for four years had. an enrolment of one b

hundred and erghty chrldren T was also responsrble for Gl’ades Five and er at this

D A school. The second elementary school of which I was pnncrpal for three years had an

@ .
v DY reduce the possrbhty of halo eﬁ’ect.

.enrolment of four hundred and twenty pupils. At this elementary school I was non- |
teachmg but since we harl no music speclahst I taught music throughout the school. Itis
1mportant for the reader o, be_aware of my background and’ expenence becauseQI have
interpreted Evelyn's perspective through my admn_ustranve frame of referente..
Observer Effects o _
Le Compte and Goetz (1982: 46) stress that "when data are being gathered through )
participant observation and informant interviewing, reactivity must be assessed" and thef'
"possible and probable effects of the obser'yer's presehce must be consrdered " Le
~ Compte and Goetz (1982 46) also wam the reseamher of the possrbrlrty of the
mfonnant becommg dependent for "status enhancement" and/or the "sausfacuon of
psychologrcal nwds Argyris (1952) further suggests that the mformant may behave
dtfferently in order to reveal herself favourably However, Cobk and Campbell: (1979)

state that an extended length of time spent in the ﬁeld, coupled with regular observations

~

» T~ s



Since I spent many hours observing E\?elyn ove'r a period of monthsl felt that the '

(=

g gossrblhty of halo effect would be consrderably reduced. I also asked Evif shefeltmy -
p‘%sence had any unpact on the staff. She rephed that early in the study some members
of staff d1d not frequent her office as much, however, aftera few weeks she noticed \hat
| "thlngs were back to normal " At the conclusron of the study I asked Ev to reflect on -
how she felt bemg the focus of the study After elaboratmg on her initial apprehensmns '
" she responded. “in retrospbct, I thmk that bemg the focus of the study was alrnost o
| mcrdental I was totally,relaxed havrng you around and was able to go about my

business very normally and routinely.”

o Aurhenticity
Bruyn (1966: 180-185, 264) outlines "six criteria for adequacy" for use v(/herr
desrgmng and evaluaung the authenticity of a qualitative study These cnterla mclude

ume place, socxal circumstance, language, 1nt1macy and consensus of conf'umauon in

-

the context."

. 1. Time- the more time an individual spends with a group, the more likely it
— is that he will obtain an accurate mterpn:tauon of the social meamngs its
members hve by. .

T ' . - s

The length oﬁume I spent w1th Evelyn allowed me to gam "an accurate mterpretanon ‘of

her' socral meamngs.

- 2. Place - the closer the observer works geographrcally to the people he
studres the more accurate should be hrs mterpretanons

1.1’

I observed and int_ervie{,i/ed Ev at the "s'chool and in her home to try to gain "more
accurate” interpretadons. | |
SR N .
.. 3. Social circumstance - the more varied the status opportunities within
which the observer can relate to his subjects, and the more varied the -
activities he witnesses, the more likely the observer's mterpretauons will be™
true. - o

- BN - Y
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. ’ ' d . . N
. o : ) . . . Do . o :
I atcompanied EVelyn both inside and outsidé the school setting. I attended meetings:

' ‘with Ev. mtervréwed her famlly in her home. I interviewed her husband over a meal

' speaal celebrauons. "The status opportunities” and her "activities" were cxtremcly

- varied.

/ : 4 Language the mcre,

‘ina restaurant. I alsq had the pleasure of being invited to Ev's home for meals and

N 4

'the observer is with the language of his
sub]ects the more accuraté‘should be his interpretations. -

. Since-I have been an elerﬁentary school principal I was very m with Ev's 5

e administrativeglanguage.

Lo

N3

L

5. Intimacy - the greater the degree of intimacy the observer achleves thh
h1$ subjects, the more accurate will be his mterpretauons

- _ | o
A .rapport developed very qulckly between Evelyn and myself. In ller reﬂecﬁons Ev

S

commented, "Most of my fears were laid to rest upon meetmg you and each subsqquent

_ meetmg thh you) made me feel more, comfortable about parumpaung I kne¥ Icould

4

never suspect you of domg anytlung dev10us secretive or vmdlcuve And betAuse you '

‘hada happy personallty I knew I'would enjoy your company and conversauon Once

9

your visits to the schoot started, you were so well liked and accepted by- the staff, I
really bcéan to-loak forward to your visits (and I know the staff did too!) The best parts

were when we had our'informal'chats, when we got toknow e¢ach other better.

| Chatting with you,‘exchanging stories and aneedote_.;s was the higl‘cligllt for me."

6. Consensus of confirmation in the context - the more the observer
confirms the expressive meaning of the community, cither directly or
d1rect1y,.the more accurate w1ll be his mterpmtauons of them. .

\

I had Evelyn elaborate on meanings she gave to her actidns_fduring' the- mterwewmg

‘sessions. Furthermore, I surveyed both staff and stidents to-gain an understanding of

~
w



e e
their perspectives. I also had. Evelyn read all my writings to confirm whether [ had .
captured the true meamng aof each situatiOn.
A . 4 £ -

Qﬁ'\
.

s Conclusnon ‘ )
In conclumdn th%n, the- purpo;c of this study was to describe and explam the perspecnve
of one female educauonal adrmmstrator usmg the theory of symbohc interaction as a
phllosophlcal base. Fleld techmqué§ compnsmg observauon semi- structured
1nterv1ews, anaiy51s of doquments and;'zhe use of quesuonnalres were supplemented by
Joumal keepmg, collecnon of routine nouces, collection of cogles of school records, -
: _ repons, conespondence and the noung at time intervals of the acuvmes and social
'mteracuon patterns of Evelyn Green an elementary school pnnc1pa1 In the followmg

ch}apter-xthe methodolqgy utilized in ﬂus, study will be dehneated.

15
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' elementary school, who was not new toadmrmsu'auon ortoa particular bu11d1ng, was .-

‘begun school) and was a career principal. I tned to find a female:possessmg similar-

—

Chapter T ~

. . R E o
. ' . ’ : ) o
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- - METHODOLOGY

- \ ‘ . | . v. ‘ 3 )- Pl
In tlns chapter the followm g three pmcesses are descnl!ed namely, locatin; g the
mformant, eonducung the fieldwork and the methocT of data analysis.

Locatmg the. Informant

D

‘Wolcott's Ed Bell was a full ume'su’gmsmg pnnmpal respon51ble for only one

male, had a famﬂy of four chrldren (two of whom were in high school and two had nOto

characteristics. This proved to be very difficult Most of the female-adminisﬁ'ators in-
the school drsmcts I approached were erthcr single, marned wnh no. chrldren or mamed
LB(C'mldren who had already completed thexr secondary educanop Some of these |
female administrators"were in the posmon for the “first. time and some had been :_— .
reappomted to anew school Only one femhle admrmsuator had chﬂd not yet in the -

elementary school and this admmxstrator had just been appomted the posmon of

g,

pnnc1pal After three months of searching I f'mally found one female mfgrmant who * ; L

~ was married, was a a full time supa'wsmg pnnc1pal wa§ nesponsxble for only one .

elementary sehool and Wwas not new to admxmstranbn nor to this pamcular school

However she had only two chlldron, a sbn in Jumor hrgh and a daughter in semor hlgh

: and she was not a career pnncxpal That i 1s, she (ﬁd not- enhsage herself bemg a

p \ cxpal for the rest of her profess10nal llfe - (‘" C }. - "4':

16
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‘rneeting*Wiih l?velyn, themselves and me. At lhlS rneetingl outlined the purpose of\t*j :

study and what 1t entaﬂed I stressed to Evelyn that she was under no obhgauon to

, pamcxpate, and furthermore, if she d1d dec1de to parucxpate and she found it too

o 3 'dralmng, she was free to w1thdraw at any stage w1thout penalty

lEv.asked many questions sof : of which were:_
"Who owns this study"" |

"Won' t% need to be at the school every day"" T |
' \

. "What aspects would you be observmg""

T \&hen would we d15cuss my perceptlons?"

-1

"How can you possibly grant me anonymjty?" _‘,’ | '

- "If T have tom/te)\tl a meetmg of Pnnmpals then the Assoc1ate and the Supenntendent
need to be infermed don t they"" .

"When would you sant?" - ] R 2

"How long do youlintend todoit?" .

Before we closed the mectmg Iasked Ev, "J ust out of i mterest, how does the idea strike .

you"" She responded "I hke 1t butI am not sure I like belng exposed Ehhen left

o with the assurance ‘that she was under no pressure to parﬂcxpate but that I would hke to -

have an answer w1tlun£v_o weeks so that I would know_ whether I'needed to look
o ‘f erfora possrble mforrnant. She asSured'methat-‘she-.\muld let me know by the
' following 'Frida'y:‘,v 3 o ‘.
On the following Friday | phoned Ev but she was at a meeting. I phoned again an hour
.later and she\was in conference w1th her Associate Superintendent. Two ho.urs.later Ev
*’phon’ed ma an.d sald that the AssociateSuperintendent had advised her "to put the study )
| on hold." She sa1d that she Was "mildly interested” but that the Assoc1ate was

‘ vconcerned that she "could be twerloadmg" herself He told her that he,would get back
b4l P ) ’ ' :



- to her regardinig her involveinentin the study by the middle of the fnlloyving week. She '
also saidthat the Associate planned to contact me if he had further clarifying questions

'regardmg the nature of the study: Ev apologrzed for askmg me o wait for thegdecxswn

. butas she explained "the matter has been taken out of my hands " [ thanked her for her .

openness and we closed the convcrsauon

LI

I waited unul the mlddle of the followmg week and when I had not been contacted by
: the Associate Supermtendent I decided to‘proach the Supermtendent to clanfy the ~ub

. srtuatlon and to gam whatever permijssions he deemed necessary The Supermtendent s

.secretary referred me to the Assistant Supenntendent $ secretary. 'I?hrs secretary

referred me to the Supenntendent of Informauon. “The Superrntendent of Information
told me that I needed to furnish all documents through Field Services at the University
B’efore he could'grant me access to'personnel' wrthm the school distﬁct I earplained that““
it was necessary for me to have a possible mformant before gomg to candrdacy and that -
‘ Freld Servrces would not approve a research proposal until I had had the proposal

| approved by the Committee at candrdacy The Superiritendent of Informanon then
suggested that an ofﬁcral letter from my advrsor stanng the purpose of rny research and -

. requesmg perrmssron for me to approach the school dxstnct for an appropnate .
informant would suffice. 1 approached my advrsor the following day and the letter was
1n the hands. of the Supenntendent of Informauon forty eight hours after our megting. I A
waited one week to hear from the Supermtendent of Information regarding pcrrmssxon

to approach personnel within the district. I phoned many umes but I was unable o
contact hrm. I then approached the Assocrate Supermtendcnt and asked to speak with

him regardmg my study I explamed that Ihad glven the Supermtcndent of Infoxmatlon

- the necessary documentauon and I apologxzed to him for any rmsunderstandmg thdt had

. - occurred and asked for hlS reacuon to the study He smd that when he had heard of the L

- nature of the study he: wanted to ascertam from the Assrstant Supermtendent (his -
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| _ 1mmedxate supenor) that such stidies-were permissable w1thln the district. He had since

contacted the Assmtant Supenntendent and found that stud1es of the type I was

» undertakmg had been done prevxously wnhxn the district and that the Asswtant .

Superintendent "had no objections” to my study. "So" he responded,. "if 1 1t“1s alnght

with the AsSistant Superfhtendent it is-alright with me." He then told me that he would

_ contact Evelyn and assure her that if she wanted to be involved in the study he. would

have no objections. He said, "It is now for her to dec1de

I waited two days and then contacted Ev to let her knou// what had taken place between

~ the Associate Superintendent and me. ‘She said that tHe Associate _Superintendent had

phoned her and had told her that the decision wasl:jL.' I then said that I still did riot

- want her to decide hastlly 50 we- an'anged at she would-phone me the following week

to let me know of her decision. I agam reijerated th/at I did not want her to feel

compelled to accept. She thanked me and said that she realized fully that it was her
decision. : ‘ .

/

“The following Sunday at 12:30 p.m. Ev phoned me and said that she had made her

—dectslon and she felt "good" about 1t She sa1d she would take part in the study. What |

/ﬁa&i really helped her dec1de was the fact that we had worked together ona pro;ect in the

A

prevxous weeks and she felt comfortable with me. "In fact” °ne said, "1t could be fun!”
Her one concern was bemg exposed and she had Lhought about that and had demded that
perhaps she was overreacung " She d1d ask, however, "Do I have to, be perfect"" Her
final questlon was, When would you like to start?” The following Tuesday Iwentto -
candidacy and the study was approved by the Committee. I began at the school site on

November 4th 1986. The process of locating an mfonnant had taken four months.

/J\'~ ' "ﬁ R Y
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Conducting the Fieldwork
I orgamzed my field notés in. a 51m11ar manner to that outlmed by Spradley. Spradley
(1980 73- 111) suggests that the ﬁeld notes should consxst of three maJor sections: (a)

" condensed and expanded notes, (b) #n analys1s and i mterpretanon section and (c) Journal
entries. . Le Compte and Goetz (1982 41) assert that the condensed and expanded notes
_should contain "low mference descriptors phrased in terms as concrete and precise as
possrble . these [would] include verbatrm accounts of what people say as well as |

narrauves of behavior and activity.” In section (b) the analysrs and 1nterpretanon
secnon Le Compte. and Goetz (1982 41) state there may be any combmau‘ of high

\,I
o mference interpretive comments." Hocher, Pelto (1970 93) wamns the researcher of

. _'/

the constant danger of bemg too qulck to "leap to abstracuon " Spradley (1980 71)
suggests that section {c) the Joumal, consists of the researcher's "expenences, ideas
fears, tnistakes, confusions, breakthroughs and problemsothat arise.” The journal,
Spradley (1980: 71-72) explain& "represents the personal side of fieldwork. . . and
enables a person to take irfto account personal btases and feehngs, (and] to understand

their mfluences on the research "

I purchased a very thick subject_notebook whicl1 had a one inch margin and was lined.
In the margin I placed the-time of the interaction. At the top of the page I wrote the date.
Every time Evelyn spoke or interacted in some manner I recorded the and her exact
words in pencrl on the nght hand side of the book I left the left hand srde blankto / -
allow me to expand on the event and t6 hote whatever quesuons I needed toask Evata 7 -
_ later date. I also used the left side to make notes to myself ubout rung%felt needed |
further dialogue in my own journal. - I used pencil for recording all fieldnotes because I
found I write more quickly and legibly in pencil. Each.evening' I spent time elaborating
on the s suuattons that had occm'red throughout the day using the left hand sidle of the
book. I also spent time each evening cbdmg every event into categones whtch I placed
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in the margin with red pen. I also spent time on my journal each evening. These *
acuvmes took between two and three hours dependmg on what had t.ransplred that day.
, o 7

“ -

Ev ‘was most co-operative.and’'would say at the end of a phone call, "That was. .

- about... " When she was 'ting at ‘her desk she would often say, "I am now. .

h Sometimes she appeared so oblixous of my presence thatI w'ould have to ask her later’
what the purpose of the phone call was or what was the content of a letter she was
writing and to whom she was wrmng When she was reading at her desk she would

. bsay, "Thisis..." When we were walking or riding to an event would ask her to tell
me the‘purpose of the encounter and her-feelings at that point in ‘time regardmg the -
encounter. At the conclusion of tllese encounters [ asked again for her reflections on
what had taken place and what follow up, if any, she percelved to be necessary Ev.
also gave me copxes of 1 matenals she had prepared for thc staff and parents She also
reflected with me on the events wluch transpxred on the days I was unable fo be with
her. On three occasiqns Ev suggested that I not be present at interviews with parents

- and staff Her reason was that my presence might embarrass those with whom she was
to interact. She then reflected on the interaction with rne the next time we were together._

Only one person objected to my wrmng in his presence and ‘thaf was a ten year old ehild
who refused to speak because, as he e?cpl‘&iﬁed to Ev, "she's writing it all down." Ev ‘
then explained my presence by telling hirn that I was "spying on" her not on hun The
child then allowed me to write in his preSence but he did ask Ev "Why do you let her do
that?" Ev sxmply laughed and said, "Because she is domg some work for me .
N .
" At lunch or coffee breaks [ did not take notes because I felt that it could stifle interaction |

. among staff members. At the completion of these breaks I reflected on what had

L4
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'transpired and I wrote whatever I perceived to be relevant to Evelyn and her perspective.
At the conclusion of the study I found I had filléd four very thick books with data. .

At the conclusion of ‘thc smdy, as suggested by Le Compt: and Goetz (}982: 42),1 A
invited Evelyn to examine critically and to evaluate all recorded data. Glazer (1972: 2)

-~ wamns, however, that this analysis by the informant may lead to a situation Whereby “the

L

je

'cinvestigatc_')r is confronted with the problem of personal intc‘grit'y.»"-j This could arise if
the iniformant did not want the researcher to reveal, as Glazer'(1972:17) describes, the

"less positive aspects.” ' Evelyn did not request any major changes to the recorded data.

Le Compte and Goetz (1982: 42) suggest th;u peer examinatioh of fhc research while ihc.
“study is being conducted enables the researcher t§ gain informatioﬁ regarding
."gredictions, bias;s, and possible inﬂuénécs." 'Ihroughout the study I asked mcxﬁbcrs
of my committee to read my work. Glazcr (1972: 54-55) suggests that such consultants -

can play an important part in assisting the field worker to reflect on his
3 experiences and the direction his Work is taking. Often as he articulates =
* what he has seen and how he acted in certain situations, the researcher -
gains important insights into patterns of attitudes and-behavior of those he .
is observing . .. thé consultant . . . can alert the field worker to actions
that he is beginning to take for granted and can encourage him to pursue
fruitful areas of further inquiry. ' A

: o : \ . , .
-& ° Since in this study I planned to examine a culture within a culture, Schein's (1977:39)

* words of c’xpla.nat{on regarding this proocss seerned particularlg' relevant.

When we study another culture we observe with detachment and also.react
in terms of our own feelings and morality. The observation and the moral .
reaction really happen successively but they often occur simultaneously. '
In order to understand what is lgppening and to perceive the :
meaningfulness of people's own behayior to themselves, we have to = —-
separate tjjese two processes, very often temporarily suppressing.our =~ =
personal reaction. . . this is a strain to sustain . . . [one must] leave the site . -
... to relax and then return aware ‘ofﬁ[d%fe's] feelings. ) L ‘
: C . !"fv:ﬁ " o



| "objectmty and to relieve ovendenuﬁcauon
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Glazer (1972) also warns against "reSearther exhaustion” and suggests that "brcaks"

are needed to retain objectivity and o reheve ovendenuﬁcauon I found three full days

at the school site per week to be as much as could handle given the extra hours I Spent :

" each evening attend_mg to the expanded nqtes and my personal Jom'nal. The remaining

two days of the working week I spent on research totally unrelated to the study. I
belicve these two days provided the needed breaks whrch Glazer suggests toretain - .

. -
With regard to conductmg oneself in the field, Glazer (1972 52) offers a word of
w1$dom to the researcher when he states, "Llstenmg is 1mportant e ask:ing '.~.
quesuons ag times serves to sﬂe_rxce othérs." Iremmded njyself of ttus each mormng as I
entered the srte. SN

Glazer (197ﬁ: 43) suggests that the researcher, before leaving the fiel;d, rerlueSt t.h.e
infonrrant"for her reactioris to the researcher's presence. This rﬁfmmadon, Glazer .
asserts, "would be invaluable in planning future field work . . . [ari‘d] would g'ivea

fuller picture of the early stages of the field work advennﬁe."‘ At the eonCIUSion of the .

-

~ study I asked Ev to reflect on the followmg quesuons

i

(2) How you fel#being the focus of the spudy? - ~
(b) What impact, if any, the study had upon you and your administrative style" '
{c) Your reaction to readmg this account. : ‘ v
(d) Oar relationship. . co’uid you explore your feelings from the beg_irinir?g till ri_ox)v?
__(e) Anything 1 have left out which you feel should be included? o
® Anythmg you would hke deleted? Why?

,(g) Anything you would like changed? Why?

r



“Ev wrote the followmg reﬂecuons in responsc to the qucsuons outlined above. A ;
~ couple of explananons are neccssary Ev wrote thcsc rcsponscs asa n:sult of rcadmg
o the first draft of Chapter 'I‘hree 'Thc Pmscntatton of the Data" and Tom (pst:udonym).,
o whom I approached to find an mformant, was a mcmba' of the personnel dctfarmtcnt of

PN

. the Prarmigan Public School District (pséudonym).

Ev .résponded‘. .. "How I felt being the focus of thc study . .. tmd our relationship.
' My initial apprehension began to fade once' had met you. Up until that time [ had
| héérd Tom's version of the study and, to be pcrfectly honest, I agreed to consider
participating in the study as a token of Tom's and m)" friendship (in his persuasive style

1 thought he -had, somé vested interest in you' and the study and I would be doing him a

personal favor, etc.) Churning through my thoughts were these quesnons ‘
(a) How will I ever n:lax bemg constantly watched and shadowed?

(b) How will I manage being compelled to always puL my best foot forward T |
when I make a mistake w111.1t fox:cvcr be noted for*ali the world to see in your final e
wnttcndocumcnt" ' ' - - ‘ v -

(R R am stnvmg to be admm1strat1vcly astute in your presence w1ll thc rcsults in fact
* be artificial and the ‘real’ adninistrative me be submerged? - |

(d) How can a nun ever look favorably on a vain, wotldly, smoking, party-loving

person"?plcasc forgive my monumental 1gnomncc') g\
| (e) Will the staff or my famlly say ncganvc things to you about me that would totally
-crush me? ‘

(f) What constraints would be placed on the staff by’ ur presence wnh me?

(g) What if I didn't like you vcry much or what if some of®

| arinoycd me, o_r SHUDDER, what if you were humorlcss
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Asl mentioned earlier; most of my fears were laid to rest upon meeting you and each

- subsequent meeting with you made me feel more comfortable about participating. Y'ou

were so natural that I could never suspect you of doing anythingdevious, secretive or

_ vindictive And, becausc you had a happy personality, I knew I would enjoy your
company and conversation. Once your visits to the school started, and you were so
well - liked and acceptcd by the staff I really began to look forward to your v1srts (and I
know the staff d1d too!) The best parts were when we had our mformal chats whe*n a&ﬁ
got to kriow each othcr better In: retrospect, I think that bemg the focus of the study a ". -‘
was almost incidental. I was totally rela:(cd havmg you around and was abIe to go - .
about my business very normally and routmely Chattmg w1th you, exch‘anglng stories ..

/and anecdotes was the hlghhghtforme _ o L o o .q._°

‘Impact of the study on me and my admtmstrattve style. .. T've always had a sense-that - «
my administrative techmques were generally effecuve because I get to where I'm gotng '.gf'. «
(programs, directions, etc) in a school in a fatrly -haxmomous and producuve way f-I'had : -.; 3
certamly never analysed my style before I think- the gneatest 1mpact on me ‘has beeﬁ"* = ‘ .

‘your very posmve feedback to me. I have, of course, received posmye feedback befar | g,
but always from persons who really knew httle or nothmg of my admlmmuv% stylc Ca
.yet you were in a position to comment ofﬁclally or uhofficially. You now have the most |

comprehensive understandmg of my style and have given me tremendous accolades

(were you supposed to do that?). It felt good although I do think your oprmon is too , iﬁ 8 ‘3’ .

generoustusttll believe that my style demonstrates one way to doa good job but there -t Q ;’. ,
- T R

are many ways. "Your opinion is one optmon (some people may not agree with you on ,, i T j

the effecuveness of my administration as you discerned from some of the staff v E {;:"‘P- .
comments.) One thing you did make me stop and think about is the way I deal wnh

€ gy
EN e

| children. My impact on them is more significant I think, than I realized. That's one of o

. . q
.the reasons that I am choosing to remain quite closely involved with students even



though the opportunity has presented itself this ycar to turn over ma;or rcsgonsmllmcs
in that area to Kevin (who has 7/10 time for counselhng and adtmmstrauon ) -

My reaction to this account.. . . For the most pai't, reading this account is a little bit of an

ego-trip,quite thrilling and I'm quite impressed that I was the one fortunate enough to

' have been involved. Qucstighs that come to my mindthoﬁgh are about things like 'this:

, (5) Some of thé inforingtion seems incomple_tcv or inadequaté ie., how can one really ° - - ‘
appreciate interacting with Michael or Tim etc. without knowing the student's | o
background" It's hke I want to include the hundred and one details about evcry given - v
situation to énsurc correct interpretation by the readers of your study I don't want

' people to mtcrprct MORE or LESS than the truth. |
(b) Another reaction : I wonder sometimes how the role and rcsponsxbllmcs of
~ Australian pnnmpals differs from Ptarmlgan S pnnmpals" I've mcntxoncd to you bcforc |
| " , that really you mJght be depicting how one person fulfills the expcctanons (i.e., job
" descnphon) of’ thc Ptanmgan Board and that most Ptarmigan principals have the same
tasks and requirements that I do - maybe more - and do thcm in s1m11ar fashions. =

Delcuons / Changes Tve madc some- notanons in the study for you to consxdcr
- ‘chardmg my personal lnstory and life - a
.. (a) smokmg you refer to my smokmg on page 6- ‘since I'm so sensitive about it, does |
1thavctoappcaranywhercqlse??? S ' _ - N e
'_ = .'(b) rilarriagé - it seems more cmphisis is placed on our two separations than anythihg w
‘clsc (my scparations are lméd of embarrassing too!) ) |

(c) k1ds 1 thmk my lnds are dehghtfully well adjustcd, charming, lovmg, skx]lcd,

= talcmcd, ctc ea: tc;'nﬁc'\

S

. 'em? o S



Last but not least yoix have done a WOndérﬁﬂ job.. I kn;)w this study is more irﬁpbrtaht

_tb you than to me and more significant to you than to me. I'm so pleased for you that

you are almost there - and that all your hard work, diligence and™ overwhelming bits of .
information have manifested themscivcs in a docfume‘nt' that\you can be very; very proud o
| of. My grcatest reward has been kndwing yod - Thope that doesp't invalidate your

Smdy!" , ' N 4 . ) 'UAM‘\\, ‘ » - N

AN #

Data Analysis .

~ Glaser and Strauss (1967) 9vocate }hat data collection, codmg and analy51s should be
'ongoing throughout the study as the mformatmn obtamcd pomts the direction for future
samphng and determines the focus of futurc interview probes. Data were collected,
coded into categories, expanded gnd analysed each evening.

I entered the field notes in time scgments. For example:

= -

© 4-11-86°( Note : P = Principal).

10:53 a.m. Phonc call from a person with some concemn about a program being
-conducted within the school P asks "Do you have students.in the school? You don't?

um um (rocking in chair) . . the bussing is offered through. .. I'm not sure we have a
* student using that bus this year. . um um um um (scribbles with )pcncil)-. um um um um
well. . . I'm feeling that I can't help you -vcry\ much. Idon't have that information
" handy right now. (scribbling with .pcncil on.p;d) What I recomménd.you do is contact .
.. and and ask someone who could clarifvy"thesc issues for you and then I woulci be |
' moﬁt happy to talk with you aghain'.“v P explains the 'school's- program and then‘ says, \\ "
“Since our program is school based we do nof combine with otfer groups as others may

do in the community." P then finds the presidcnt'é name and number in the phone bo%

——~
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" daily coding exercise, they included (in alphabetical order):

.. Answering Surveys and Questionﬁaires; '

{

bj’L

. ‘welcome."

Ce .
Ly .
' ) N

and gives them to the caller. P finalizes the conversation by saying "You'e quite

4

. —_ i

[

Each segment was classified into c-ateg,orics., I devcloped thirty-four categories from the

Acting Assistant Princial;
Assistant Principal; =~
Associate Supcrmtcndcnt;r '
Associ#dzans to which Evelyn Belongs; 4.
Budger; | . i
CcntralOﬁiéé;_ . . | _ 7

. Custodian; ' S I

¢scﬁptions of the Sﬁmundings;

stéipﬁne, .
_ ) Dress, Manﬁcrisms, Likes and Dislikes;
- Evaluation of Stéff and intcms;
Family; | |
Gcr;efal Assemblies;
" L‘éader'shipsiyle;
Mail,' Memos, Monthly Calendar, filirig;
Meetings; '
My Prcs’cn_cé as Observer; '
Parents;
Peer Principals;

~ Professional D_evelopmeht, Staff and Self;

Professional Reading; . ~ —

.

4



o Teaching and .

- Ptarmigan Central Office Work; - | _ : . ‘¢
Public Image; \
Reading Specialist;

Reﬂecuons,

Secretary, | e
Smoking; . P ' o o '
FStu'dents; | | - o SR .p':
Support Sraff; | | |

‘Teachers; ' 4 - o - .

Wrrtten Work. A
" Having categonzed every segment of data I placed the title of each category on a. L

separate card and then identified the segment of the data by date ‘time and a bnef RS

description. For example:

e Y T T T T T r P P P PP LT TN

4/11: 9:49 Children in &?& k;fﬁcc waiting for P;ncipdl
4/11:10:45 Fxghting on the playground at recess: Gordon ++
4/11:11:22 Follow up to 10:45 - ‘Continues till 11'32 ! N
4/11: 1:03 Follow up t011: 32 . Continues till 1:21. ‘{
4/11:2:41 Chxldren in outer office wamng for Prxncrpal play ﬁghnng Michael + Trm

¥

4/11§ =f",4f Pnnmpal speaks to the ﬁng Assistant about the children in outer ofﬁce

.r@l.
- 411 i% Pnncrpal reﬂects wrth researcher on 10 45 ++ mcxdent -
- 5/11: ,? 08 Pnncxpal suspends Year Six ch11d : / .

5/11: 9’/28 Follow up and explanauon to researcher of 9: 08 suspension.

_ 5/ 1 136'/10 53 Principal wntcs letter to parent of child Just suspended




i L 0‘. e ‘e "f . : o . : ';‘ BT
.. -5/11: 1:57 Principal signs letter o parent re the suspension at 9:08. -

. .. . - - AR

T e

Each card contamed seventeen iegments of data. By the' end of the study some

L categones mcluded more than fourteen cards each contmmng sevenwen segmcms of

- Lt

As the study .progressed I found patterns of behavror emergrng whlch Evelyn : g BT

W 7-cbnsrstently protrayed and whlch fell across the thu'ty ~four categone.s I had developed
‘These patterns orqualmes of behavror I deﬁned as charactensncs of performance ' |
‘These charactenstlcs of performance numbered erghtm all ’namaly enabler empatluzer

k = challenger, advocate collabcn'ator unage maker loyahst and tactician. L ..

1 .;’.-' R A

' . . LT P ‘k . —
= "To gam access o the data for these charactensncs of performance across the tlurty four '
_ categones I desrgnated a color for each charactensuc enabler red, empathlzer black
. '.'challenger blue, advocate ptnk, collaborator green, 1mage-maker purple and
o -_'_-loyahst yellow and tacna{ orange I then went through all the cards in all the

- }categones and color coded each seﬁ" of data whrch supported that specrﬁc _

’ charactensnc of perform\ance The cards became masses of color It was from the color

" coded segments of data that I was. abie to prov1de evtdence of the erght charactensuts of

performance Whlch are presented in the next chapter "Presentatton of the Data." ’
. id '\' L P R ’ ’ .;\'
-In many of the mstances cxted 1n the presentatlon of the data I have rncluded Evelyn s
'words only My purpose m presenung th?: data i m this. manner was to enable the reader
to focus on Evelyn and her perspectrve Where 1 thought it necessary I have nrov1ded

. descnptrve text but in most mstances Ev s response to an mteracnon is sufﬁcrent for the

'reader 1o understand the. dynarmcs of t.he mteractton I have also chosen useBv's  ©

“own words wherever possrble wrthout paraphrasmg because I belxeve that Evelyn s, -

.“6' o .
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','langnage convéys nuances of her pmpcotive which would otherwise be lost thnough o

" second hand description. |

o | ' Reﬂe_ctiroﬂns_

| ‘I found the proce'ss of. ldcating a suitable int‘ormant and gaining her consent to be-

S a gruellmg experlence ‘ | B
Approachmg people and askmg them to consxder tak1ng part in the study was drfﬁcult
Endeavouring to gain access to an mformant in a school district an_d yet at the same time

_safe-guarding her anonytmty was not easy. o _

Gomg through all the’ correct %hannels both at the university and the school dlstnct level
to gain all necessary perm;s;lous within a glvenﬁme period was stressful |

" Waiting for an answer from a pos&blc mformant was a real test of fa1th and patience.-

Knowmg that the’ study depended on one person and reahzmg that she had the pnvﬂege

of opung out at any time left me feeling very vulnerable
Condl&ctmg the ﬁeldwork .

Inmally I felt really obvmus and embarmssed when people would come into Ev s ofﬁce
‘and begm a conversation or when Ev. conversed by phone. I wantid to get up and leave g

Vltmmedrately., I felt I was mtrudlngt ThlS feehng of embarrassment lessened over tlme _

, but never left me. 'I was 'never realiy at ease writing down Ev's .telephone - v - A
conversanons There were £lso some 1nteract10ns (e.g. \)Then Ev evaluated a teacher s
perfonnance) in which I felt really uncomfortable bemg present and yet Wthh proved
most ‘valuable in enabhng me to record exactly what and how thm gs were sa1d '

After the first few weeks when the novelty of _observmg had worn off and- mteractiohs 3
became repetitive I fdund'l_ had to ﬁght boredgm and continually mo.ti.vate'myself to

‘keep writing, . 7



. Three days each week vt'ere'enough. Ifound I had reached samration point at the end of -
the tlurd day. Writing continuously throughout a school day canspe e:ttiernely nrm g. L
The method of data analysns demanded dlsc1p11ne I had to be fanh{ul to my '
expanded notano{ codmg of categorxes and the wnnng up of my Joumal each evemng :
The task ana1y51s would have proved 1mpossrblc had I not adhered to tl{e discipline of
,dogg“tlus each night.’ As 1t was it took me three months to transfer all the segments of
data to the category cards. I worked on the av'age of five hours each day. Thrs was-a
tedious task but a crucxal one because it provrded me with a retneval system from wh1ch

!I could produce the evidence to support the charactensu‘f performance which

emerged across the tlnrty -four categories. These charactensucs of performance are

presented in the next chapter "Presentauon of the Data."



e  Chapter I
PRESENTATION OF THE DATA .
‘ Introduction - 5
A o R |
The purpose of tlns study was to descnbe and interpret the perspecuve of one female
educational adrmmstrator In this chapter Evelyn Green is presented as the administrator
| of Padstow Elementary School within the Ptarmigan Public School District of a
’ provmce w1thm Canada A description of the context in whﬁh Evelyn lived and worked
' is followed bya detaﬂed descnpuon of Evelyn's adrmmstratwe perspective. This
. perspecuve has been mtcrpreted under eight major characteristics of perforrnance or
| roles, namely cnabler empathizer, challenger, advocate collaborator, 1mage maker,
loyalist and tactician. These roles emerged from the analy51s of the data. The
percemof both staff and students regarding Evelyn's adrrﬁnistréidve stvle are then
presented. These perceptions are followed by my reﬂect‘ions;on the data presented in . '
this chapter. | | N .

=

" 'Evelyn Green

" Ev is approximately five foot seven inches tall, of medium build ‘with brown eyes and -~
light brown, shoulder length hair. She ﬁvours clothmg designs which are full and
flowing usmg textures of a soft, smooth variety. Ev favours black and whlte, grey and

| '.purple, orange, cream and brown Ev s herght together w1th her ch01ce in the design, -

colour and fabric of her clothing ¢ mblned wrth her expert attenuon to makeup and
S

_\,
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accessories, contribute to a very graceful elegant, attracnve, femtmne appearance Even ~ _

when dressed for volleyball Ev looks stunnmg'

At three years of age Ev's mother left Ev and her sister aged five with their father. The
father tried to care for the two youngsters but as Ev reported "he d1d not do it very well "
- Ev's father was ﬁfty-two and her mother thw three when they parted. Ev's dad had
been married prewously to Nancy and he had had four children by her. For about -
elghteen months: aftenthe separauon Ev and her sister Pat gere cared for by the older 6

,\,dr

clhldrerg of her father‘s ﬁrS't marnage N"ancy Ev s father's first w1fe, had remai‘ned a

b

‘ ""7”’ as four and a half ‘years old, she and her sister were taken to hve
w1th Nanxey on the farm Ev remamed there for ten years and saw her mom and dad
dunng school hohdays, At age fourteen Ev met Bob and "fell in love " At nmeteen she s
| marned Bob and had two chrldren, Iusa and Brent When the chlldren were aged seven |

' and five Ev and Bob separated It was dunng thls separation that Ev chose to, use hcr

» S 7

matden name wh1ch she stxll retams After two' years Ev and. Bob came together agaln

S

~

 The mam,age lasted about three years and tﬁ another separation occyed This ume
' )
they w}h apart for approxrmately two years. Atthe COmmencement of the study Ev and

‘i

Bob :wére tggether again havmg renewed their weddmg VOWS two years earlier. [ ' F

°

Bob's father was very strict and not at alI demonstranve wlth hts aﬁ'ectmns Bob recalls
v1v1dly the crmmsm and "puttmg down" his mother suffemd at the hands of h1s father and .
_ herwolvedthatrfeverhe marnedhe would treathts wxfe asanequalparmermthe

: relatronshrp He also resolved to share all domesuc' chores thhm the home and t0.be "a
 good" dather to his children. Ev recalled Iaughingly, that when mcy "were first mamed

Bob would draw the curtmns in the lutchen before washmg drshes S0 that the netghbours

'. A
- . §




-~ would not see him!!" Ev also spoke frequently of Bob's strength in fathering. "'I’he"
children adore him." , However she did lament the fact that she had "tobe the

disciplinarian” in the home.

Bob began his career as a salesman. He then bought his own. busmess and at the time of

~ the the study he held the posmon of general manager ina large automative dealershlp 1

asked Bob if the work load of either partner had anyt.hmg to do with the separauons that

) occurrcd He sa1d he thought work was partly respon51ble especxally in the second
separanon The first separation he attributed to the fact that they "were both very young"
when they were ﬁ_rst marned neither had "had achance to ﬂy the coop” and "both needed

~space." However they both discovered that their "ortginal relationship was rather |

5 special."v The second separation he thouéht was brought on by the pressures both were
under in their respectlve jobs. "Ev needed a place to unload and so chd I Both of us
w::re in positions of responsibility and the 1 economy at the time was in a slump We both
neededto unload and the only place to do that safely was on one another However "the
frelauonshlp could not stand up to that kind of battering" and so they separated fora |
.second time. Agam the separation brought the reahzauon of the Spec1alness of the
relauonshlp and they came together agam and this ime they remarned and renewed their
VOWS. " Bob is very proud of Ev and knows that she does her work very well. Since thexr
remamage Bob is tryxng to take more respon51b111ty for the dlsmphne of the children. He

- admits that "Ev has’ had to do mosmf it in the past.”

Ev resolved that she would be a better mother to her chﬂdren than her rnog\er had been to
her. She strove to, be the perfect w1fp and mother After Bnent was bom Bob encouraged
‘Ev to go back to teachmg because he said, "When Icame hOme from work Ev would

smother me with attention and I am one who needs some space. Ev did retuin to

S v
.
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- teaching on a part ume basw but found thatahe was sull trymg to bc'the perfect wife, the
w perfect mother and also the perfect teacher. This struggie for inner freedom continues but ’
~asEv explams, she "can see progress " One thmg she had to glve up was domg and
- thmkmg of everythmg at home as well as at work. M used to have a long list of duties I
| had to-thmk about like lunches, music lessons, cleaning, etc. Bob would Just ring and
say that he yvas going to be late. Batif Iwas going tovbe‘ late 1 would still see that the .
.supper was precooked and that the lunches were made,,etc Ifeltl couldn't work outs‘ide -
if anythmg suffored inside. This goes back to my own upbrmgmg I wanted to make
sure the kldS had all I had mtssed out on in my chxldhood When I was going to be late I
'bwould ask Bob to help me. He would always obhge but I would feel gmlty for.asking |
him for hplp The klds are really obliging too but they need remlndmg LIt's really my
fault because I have done so much for them i in the past ¢ have spoﬂt them and it is
now time for me to back off " Family is very unportant to Ev and th vemng meal is an
: ,1mportant time for the family to be together On the two evemngs me‘% ath that Ev
has parent meetmgs she stll manages to be home to prepare supper andto shaxe in the
.‘Jvrth the family.. Ev also emphasxsed that it was rare for her "to return t6 the schdol
at weekends." 'I‘he 1mportance Ev places on theffamlly eaung together isevidentina -
. remark Bob made to me tecently "It is only in the=last two months that- Ev has conceded -
v that we need not all sit down 10 breakfast together " Agam thts stems back to Ev's early }'
chtldhood when she explained,"] can't ever remember r,ny famﬂy s1ttmg dowaogether |

" forthe evenin g meal and eating together is' 1mportan( &) me
2 O

o i . » AT
: Nclther Lisa aged sxxteen nor Breut aged tlnneen, have found Ev's workmg to be a

problem for them. Ltsa explamed that they "have always had baby srtte‘rs" Lxsaas proud‘
of her mom as prmcrpal and Brent sard that he'i is. "happy thh theway she 1s." I ed

1

.them what effect they thought thetr mom bemg a prmctpal mayhave;had upon them Ltsztj
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tho,gght that perhaps she had "become more }mdependc:nt" because she loves to have the Lo

house to herself and "1f mom d1dn t work” she "wouldn't have the chance as much "

Brent said that Ev had taught hlm "lots of principles e. g learning the consequences ot

(his) acnons ‘and two wrongs don't make a right."

-

~Ev taught for one year after graduating from lgiv'ersity. She then spent fifteen months at

home with Lisa. For the next two years she taught part timg. Brent was then born and -
Ev spent the following year at home. For the next two years Ev worked on a part time
basis. The two years following this part time work, Ev taught full time. .' She.then held a
’posi-tion as consultant for two years and was appointed assistant principal for two years.
Ev was then gmnted one )‘"earksaboatical study leaue when she undertook courses toward
| a Master's degree. After the sabbatiCa’l year Ev was appointed principal of an elementary
school for7three years and was then appointed principal of Padstow_where'she has been

for two years. Ev has taught all levels within the elementary school.

Unlike Wolcott s (1973) Bd Bell Ev d1d not see herself as "a career prmc1pa1 nor d1d
she consxder the prinC1palsh1p asa step toa hlgher posmon When I questioned-her on
this subject she saxd that much depended n the type of position that became available but
‘she did not see herself as being a pnnmpal for the rest of her projesszonal life.
, 'Furthermore she had never spent longer than four years m any school "7 know when 1t
.ts time to move on" she reflected. At a later time in the study, Ev menuoned that she “
"would like to.be an assoclate supermtendent one day She also expressed aspu'anons
" "to write" but conceded that she and Bob "would need to make a lot more money" before

+ she could do that and still hve ina manner to which she had become accustomed We

: 'also discussed Ev's view of her career and she explamed that she had never really

. 9



| 38

| planned it. Opportumues came her way and she had taken them. She thought that the
nature of the work mvolved and its mtetest Aer was more xmportant than promouon

‘ Bemg gregarious she ‘also enjoyed the company of her fellow workmg compamons On
another occasion we discussed the dtfferences she thought exlsted between the married | _
male and the. mamed female view of career. She descnbed the male view as "thatofa -
ladder" with steps leadmg to promotton in order tp gain semonty and hi aries, " .
rather hneal concept." The married male pursues tlus route because ei of his -

' responsrbxlmes to support his wife and famﬂy "The married female\on the other hand

not being the sole income earrr.r isina pnvrleged posmon," Ev reffected, "and tendsto
E take whatever posmgt appears of i mterest to her She thus moves honzontally or even

‘ down a classrﬁcauon if the interest is there " Ev descnbed this process "more hke a

wheel."”

Habits : R :

Ev smoked appm)umately seven c1garettes dunng the school day but d1d not' hke to talk :
‘ :about smokmg and would not carry a packet of c1garettes acmss the hallway in the school
in the event’ that a child mtght see her. .She would smoke in the staff room out of the view
| of the children but she did not smoke in her ofﬁce because she dxd not like the smell of
smoke in the room or on her clothmg On many occasions when she had been drafting
school bulletms or eompletmg sm'veys she walked to the ‘staff room to have a cigarette
Whllc she was wnung Ev "tned many times to grve up smolqng" and preferred 'not o -

a

\

discuss the topic. \
Ev also made a pracuce of trytng to have her desk cleared every Fnday aftemoon §he S
did not frequent the school at weekends except in special %rmmstanccs, c. g when she o |
helped parents provrde food to those who came " mstall the park equlpment S

. -
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'Both Ev and Bob like to play Bridge and they do so rcgularly with friends. Ev also

i subject.‘ ; e N
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mposmg documcnts Ev tended to do one, many or all of the

followmg sit back and rock in her chan', gaze out the window, place her ﬁnger under

"~ her chm, rest hcr thumb nail on her top teeth, rub her thumb and third finger together,

look at the floor, sigh and touch her eye lashes. thn interacting w1tﬁ'ktudents or adults |

l

in confcrcnce Ev chose to sit near the pcrson m one of the easy chairs at the front of her

: dcsk shc leant forward on her chair, noddcd her head at appropriate ime's and sustained

1}
eyel contact.

! .
} . ¢

\ . . ' . . -
H

- enjoys a game of Trivial Pursuit with members of staff during recess. She successfully

orchestrated a game of Charades at "the end of year party" for the staff. Ev loves music

and loves to hear Lisa practising the piano in the cvcnings She is very sociable and

" enjoys cooking, entertaining and viSin'ﬂth ﬁ'lends and fam1ly I asked Ev what she

- .planned to do over the Spring break. She replied, (27/3 1: 5,5') "I am going to stay in my

house ‘coat on at least one of the days, listen to records, read a book and have a bubble -
bath." Ev also has an interest in astrology and has an extensive library in her home on the

{

\

n B ] E I E - . »I .
(5/1:10:19) I asked Ev what shc hkcd and disliked about being a pnnc1pal Shc rcphcd .
"I hkc the capacxty I have to unplcmcnt valuable programs What I dislike is the distance

I feel I must maintain bctwccn myself and thc staft'. It can be a vcry 1oncly job. I also

]

- like to move cver); thrcc years or so. By then I am ready for a new chal_lengc. Howcvcr,

I like to live in mC'onc'placc." Ev's comment on the lbnc}incss of the job-lcd me to ask’

’ hera little laEcr from whom' sh_c gained supbon 1;"” l;cr role. (5/1: 1:06) She named her

Kl

R
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‘husband Bob, the asslstant pnncxpal ot“ Padstow amale pnncxpal wnhm the district with |
whom she and Bob played Bridge frequently and a female «eacher fnend wnh whom she
had taught. I asked her whether she felt supponedm all by her peer pnnmpals 4She
| replied, "Ttis very hard to an'ange to talk w;th pnnapals of other schools The time just
doésn't éeem'to’ Slllt. I don t like going out to lunch socially unless I l(now the person

well. Then 1tcanbeareal escape. Bpt_ we just don't seem tobeable tQ getanme that

: Eurmg zhe course of the study EBv. mended an mserwce program ngen to pnnmpals

suits."

within the distriet on "Assessmg Leadershlp Style " When she returned to the school she '
 shared her ratings wnh me. The instructions on the mstmment - k. Bec R
style can vary somewhat acmss sxtuanons, before you begin to sel .' LGN
“most or least lxke you, try to visualize yourself at school working wnh teachers J”E‘ =
| c1rcled the followmg des&ptors wluch she felt best descnbed her style mﬂuencmg as .
opposed to careful persuaswe as opposed to unassuming; msplrmg as opposed to. \
shy, adaptable as opposed to argumentauve, speak frankly as opposed to mhxbued
attractlve as opposed to follower, competltlve as opposed to dehghtful neighborly '
" as opposed to plous, assertlve as opposed to sausﬁed, declslve as opposed to ‘
a greganous, pleasant as opposed to brash; charmmg as opposed to obstinate; )self
rellant as opposed to soft spoken, dlplomatlc as opposed to contented Optlmistlc as - '}
opposed to deferenual cultured as opposed to aggresswe, ywacious as opposed to

v1gorous posntlve as opposed to endunng; wnllmg as opposed to eager; admlrable v

as opposed ;o res1gned, dlsclphned as-opposed to ammated, reeeptlve as opposed to-

o bold, bu ous as opposed to compbant, 0pen-mmded as opposed to

' accOmmodaung

!
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(12/ 1:11: 17) Evhanded me [hlS story and said, " This 1 1s one of my favorites."

Ev commented to me aftcr I

* administration would not add digging and burrowing to the curriculum.

Once upon ‘a time the animals decided they must do Something heroic to
meet the problems of a "New World", so they organized the school. They

- adopted an activity curriculum consisting of running, climbirg; swimming -
- and flying, andtomakelteamertoadxmmster all the animals took all
‘subjects.
. The duck was excellent in swimming, better in fact than his instructor, and

made passing grades in flying, but was very poor in running. Since he

- was slow in running, he had to stay after” school sO- nobody worried

about that except the duck.

The rabbit started at the top of the class i in running butbe had a nervous

breakdown because of so much make-up in swimming.

The squirrel was ¢xcellent in climbing until he developed frustration in

flying class where his teacher made him start from the ground up mstead
of from the tree-top down. He also developed charley-horses from Gver

exeruon gnd got "C" in climbing and a "D" in running. :

The eagle was a problem child and was disciplined severely in climbing

class because he beat all the others to the top*of the free, but insisted on

using his own way to get there.

¢,
. At the end of the year, an abnormal eefthat.could swifn exceedmgly well
- and alsorun, and fly a little had the highest average and was valedictorian.

The prairie dogs stayed out of school and fought the tax levy because the
They apprenticed their child to a badger and later joined the ground-hogs. “*
and gophers to start a successful private school. (Anonymous)

read the story, "I beheve the strengths of each child

" need to be recogni_zed? ao iated and developed if at all p0551ble The last thinga

child needs is to know how to do long division if dad is beatmg himup and thére isno

] food in the fridge. I th1nk the cumculum has to be tmlored to eacb Chlld."

The Ptarmigan Public School District is located within the t:ity of Ptdrmigan which has‘a :

-

" The Ptarmigan Public School District hl .

A oo

——

operauon of Ptarmigan schools rests with the Ptarmlgan Public School Board. The

board is composed of trustees who are elected every three yeaxs in cxty—w1de elecnons .

_The supenntendent of schools lS respons:ble for carrymg out pohcy passed by the board

‘h.l‘
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populauon of approximately 700,000. Under the terms of %Provmmal School Act the .
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in accordance with the Provincial School Act.. The disric is divided into areas, each

area with an associatelsupeﬁntcndent of schools. B

Ptarmigan Public School District receives fundi’ﬁg from two mzrof sources. The

' Provmce provides two thirds of the district's operating funds, with the remamdcr
commg from the pomon of property taxes set aside for public education. Bach schooi
w1thm the Ptarmigan Public School District is allocatcd an operauona,l budgct based on
the number of pupils enrollcd thc various school programs offered and school L
utilization. The pnncxpal and staff at each school are responsxble for estabhshmg

. priorities, major hascs and school organization. Pnnc1pals are expected to rcach

'demslons a.fter colla ratien w1th parent‘s staff and students.

In the yéar 19 ' 6 1987 the priorities set by the board of trustees of thc Ptarrmgan Public
:School Dlstnct were as follows:

(a) To improve studcnt achxevemcnt énd bcfiavidur- :

(b Toi improve the connmnty in student courses of study and dlstnct programs

' (c) To improve the physxcal ‘mental, and social wcll-bcmg of studcnts anid staff

(d) To enhancc employee effectxvcness and sausfacuon _ ,
| (e) To increase community undcrstandmg of the 1mportance of pubhc cducauon “

" (t) To reinforce the 1mportancc of thc contnbunon of thc home and commumty agcn;&es
“as partners in the devclopmcnt of studcnts ‘ | o
'(g) To enhance thc awareness of encrgy use, and _to_fédhée thg diétrict’s_ cn‘crgy' costs.

[

. Pa_&sfov'v 'Elémehtary School

7

~ -

Padstow Elemcnta:y School is one of one hundred and thlrty clcmcmary schools w1thm

 the Ptarm1gan Public School Dlstnct and is s1tuated ina lowcr socio ccoq:nmc area of

" the city of Ptarfigan. Atthcumcofthc study dxrechundredandtcnp;wds attcnded the
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school. Ev explamed that "50% of/the chlldren live in subsuhzed housmg with smgle
~or unemployed parents and 50% of the chrldrer; live i m famlhes with steady mcomes
The adrmmstrauve staff consists of the pnncrpal an a§51stant pnncrpal and a full ume :

counsellor. Radstow has \two haif time ‘teachers of kmderganen twelve grade teachers

' - one leammg resource teacher two specral education teachers, three teachers of extended

French, one music teacher and two intern teachers, Six _of metwenty one teachers on -

staff are mal'e (;Iitie,suppon staff cOns{sts of one secretary' three program aides, one co-

; ordinator of the volunteer program and two lunch room a1des Padstow also employs a
“head custodlan and an assrstant custodian. k |

-

Programs at Padstow

" (a) Padstow;ot'fers an English education program for students from Kinde’rgarten'to
Grade Six followmg the Provmchl Dcpartment of Educauon cumculum.

2 (b) 'l'he Ukralman Blhngual Program is also offered at Padstow Grade Two to Grade
Stx In this program students recexve the regular school curnculum with the additional
advantage of acqumng some ﬂuency in Ulu‘mman The students work ina cultural

setting and expenence Ukrarman music, song, dance erafts customs and tradmons

- (@ 'I'he Extended French Program is pan of the mgular school program m Grades 4 - 6.

- French is taught as a separat_e subject one hundred and ﬁfty mmutes_per week and then

extended into other subject areas for one hundred and fifty minutes. The students also

© partake of French Canadlan cultural activities, o

(d) Early Chlldhood Semces for ch11dren of ﬁve years of age
(e) The Leammg Laboratory in whxch students have hands on expenence wrth -
computers at least ongg duri each k.
pu n@ Ong wee _. - o
(f)TheSchoolebraryProgram ’ B
: (g) The Extended Learmng Program | Ve

(h) Specral Programs for mdmdua] students who requrre more specxahzed assistance.



] (i) Parent Volunteer Prograrn includes such activities as absentee check, clerical

assxstance, hbrary assmtance, tutor or classroom assrstance computer assrstance,

parenta.l dlsplays and on call duty for spectal acnvmes Apprommately one hundred

‘ volunteexs participated in this program during the year of the study T

§)) Enghsh as a 'Second Language Program
NK) . Academjc Challenge ngram for the gifted children

| ¢)] French Immersmn Program for Kmdergarten

Ed

. :,‘l'E"’ o

- The extra curricula activi‘ties offered.at‘Padstow included intra-mural spbrts, newspaper

club swrmxmng lessons, grade six camp, hat tnck day, hamburger day, westem day, - B

- a1r band/video day, plzza lunch and grade six school patrol prcmc

Specral events Wthh took place at Padstow dunng the year of the s luded: Get
Acquamted Nrght, Remembrance Day Ceremony, Chnstmas Concert, Carol Smgxng,
Kolach Makmg, School P1cture Day, Commumty Pancake Breakfast, Grade One Pinata
‘Party, Grade Stx Caxtm, Volunteer Wmd Up Party D1v1sxon One and D1v151on Two
wam Days, Block Parent Presemauds\Lung Assocrauon Presentauon Grag Six -

B "K1ds are People Too" Exchange letters w1th students in Peru, Grade Stx Legtslature -

o : Tnp, Grade One Arbor Day 'l‘ree Planung, Ulcrarman Student Ch01r Performance for

Semor C1t12ens, Gollectlon of Three Chnstmas Hampers and presents forneedy

famm“'s’ Chinese Luncheon prepared by Grade Six, Grade Six Ukrainiay raduation'i .

R Progxam, Banquet and Dance, Specral Educauon Year End Plcmc Provmcral ‘
- Agnculture Nutnuon Program French Carmvale, PySanky Makmg, Paska Makmg, =

Ukratman Easter Breakfast, Ukrmman Chnstmas Dtnner, Educauon Week Actrvmes,

’ ,'Track and Pield Days, Grade One Bannock B!ke Monthly General Assembhes and

".. - i



Citizenship Awands . Gallery on Wheels Energy ConservatiOn AWarenesS‘Progmm
Golden Garbage Can Awards Educatlon Week Breakfast and Strawbernes and Cream

Afternoon Tea.
E I E !]. S. ‘s.’ l
It was during ‘Ev ,‘s}admmsuauon that the Iocal parent group was ofﬁc1ally mcorporated »
as the Padstow Parent Adwsory Socxety Ev descnbed the purpose of this group ina
brochure she sent to parents and mterested neSIdents of the community. *
~ Commumty-school hason is created through thlS group of which every
Padstow parent and interested community resident are members. P.A.S."
" 'meets approximately once each month. The focus for these meetings is to_»-
discuss and exchange ideas regarding the school program and to provide yli
.. ‘an informal setting for pareats to share in their child's education. The
.- Parent Advisory Society also provides these services: Volunteer Program

. Workroom, Library Computer Laboratory, Assisting in Classroom, - ~
» Special Events/Fundraising and Absentee Check Program. o

. Community Ise

| ‘Pa’dstow Scthl is open Monday througl Friday evenings to accommodate van'ous
commumty user groups It is also cormmtted to estabhshmg a commumcauon and |
exchange network w1th commumty agencles A school representauve attends Council
meetlngs The followmg commumty groups and agenmes hosted mfohnanon d15plays

~ at the school dunng the year o‘f’ the study : Parks and Recreauon Boys and Girls Club;
Cubs, Beavers. Scouts, Guides and Browmes, Provmcxal Natural Resources; Bleck

Parents and Socml Services. Ev explamed' "Representanon frorn nine comrnumty

gmups helped make Padstow s Edécauon-Week Open House a great success." Ev also

4>

stated "One of our school pnonues this year is to increase the number of shared school— |

_ COu.mumty acuvmes We have the followmg thmgs planned v151t senior citizen .

resxdences, students decorate_ grocery bags from local supermarkets, welcome for n‘e'w an

 families; comrriunity.Pancake Breakfast and community-‘school Sports_li)ay,;," "



T Ev explamed "Students attendtng our school have a wide range of abtlmes wrth many ]
- of our students havmg dlfﬁculues progressmg a full academtc year dunng one . school - ‘

year A maJGr prOJect we undertook thls year was to. develop a proﬁle of each student s, ‘_ :
; progress from September to June The student proﬁles assrst the classroom teacher o

. plan for msu'ucuonal acuvmes to meet mdmdual student needs so that each childis -

progressing to the best of hls/her abthty Student profiles are shared wrth parents at

: parent-teacher conferences and at vanous umes throughout the year."

.Every Spnng the Ptarmlgan Pubhc School Board surveys a random sarnple of students

-ona number of i items related to how students feel about certam aschts of the1r school

(1 €. ,the farmess of the school marks, how mterestmg is the school work the degree o 1_

_whrch the students hke the teachers and pnnctpal how fatrly mtsbehavrors are dealt

w1th etc ) Ev was dehgnted to report, "Our, student results were extremely

B encouragmg in that they were above the mean for district schools in almost every '

mstance Padstow students have a very posmve atutude toward theu' school

expenences L e t_.’

. I asked Ev to outlme what mamtenance projects had been undertaken dunng the year of -
- the Study She reflected, "Dunng the year of the study a school up-gradmg plan was :
: developed and 1mp1emented by the staff School equrpment, furmture and curnculum

R . resources were’ up graded accordmg to a pnormzed hst. New cumculum resources

" _‘were purchased for all grades in Art, Health Scrence and Language Arts Up gradmg ' -
also mcluded an office copter, bulletm boards student desk trays, new spnng roll » -
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- screen in the science room, lecturn, library cushions, coil binder and big screen -

teleVision " The exterior of the school wa's painted last year and game lines‘were ‘painted

on the tarmac playmg area. The gymnasmm ﬂoor is presently bemg replaced Our
Padstow School Parent Advisory Society is currently studymg the;r mvolvement in the
Nexghbourhood Park Development Program as a means to up—grad_e the cre_auve play--
ground located between Padstow and St Agatha' " Atthe conclusion of _the study the
ﬁrst.stage of the Parks Project had been completed. .‘ | | |

| £ Y.
Each school within the Ptarmigan Public School District is allocated an operational

budget bas'ed on the number of oupxls enrolled the various school programs offered and
school uuhmnon The prmcxpal and staff at each school are responsrble for estabhshm g

pnonues, major emphases and school orgamzauon Ev explamed ina letter to the

, parents their mvolvement in this process ‘ ‘ 'Q,

® Your input in determmmg school goals is aclueved through our discussion
at monthly parent meetings and our Parent Budget Questionnaire.

- Students are\%lso surveyed for input in identifying school goals. Our .

-+ school goals for 1986-1987 : To improve student learning and to increase

opportunities for a school and commumty partnership. Co-operation
between the ,.home, school and community will ppovide the most positive
1earmng~ex;>enences for your chrld(ren) ’

. Ev collaborated wrth staff paren(s ;md students to formulate the followmg priorigies for -

P

’ -vu.és ? A\ .

" . Padstow School fmﬂ987 1988 * AT o *
i _(a) To reduce the school's energy costs, R E
(b) To 1mproVe student learmng (year 2 of 3)
' (c) Toi 1mprove the physrcal, mental and socml well bemg of students

(@ To provrde opportumues fora school and commumty panf!ershlp (year 2 of 3)

(e) To 1mprove staff morale and jOb sausfacuon (year 2 of 3)

’



: Ev explamed that when she was appomted to Padstow the dlsctphne wrthm the sc,hool . |
B "left much to be desn'ed." One of her ﬁrst priorities as pnncrpal at Padstow was to ’

| .collaborate with the staff and parents in mtroducmg a student conduct pohcy When the
T y.study commenced tlus pohcy (Appendlx 1) was already in effect: The rhanner in wh1ch

¢

Ev 1mplemented t.h.lS policy is presented under the theme of Empathlzer S jf SR ; 'j

Ev was very conscious of the school and i‘tf surroundmgs Durrng the year of the study e
Cva Professronal Development Day was held to formulate a School Beauuﬁcauon Actlon iy i
" - Plan (Appendix 2) The effects of this piam were in evrdence wnhm days of the plan

'bemgformulated SR ' " : R

_ OnEv s desk was a,prctﬁre of hcr two chrldren Lisa and Brent. Frles to whlcmE.v f o
. referred consta.ntly stood on the far nght of the desk: " An in tray sat on the far»left ofthe
desk. Posters on the wall mcluded the followmg Everyday Thanksgmng, Each Day is
_a’Beauuful Adventune 99 Ways to Say Very Good. You e No Bunny Till Some Bunny
-Loves You; I Know I'm Somebody Cause God Don t Make Ipnk Ptarmrgan s School ;
District Dragram of Govemance Throughout the study Ev adged o the pmboards | o

' whatever cards and good wrshes were grven her By the end of the year she had two :

lone from the assocrate supermtendent:. two cards j
' from her,daughter Lxsa;fa cemﬁcate from the’ B :.

Reglonal Councrl for Educauonal Adimmsuanon and numierous cards made by the .
Yoo T
students and given to her for specral thmgs‘she had done er them and greetmg;(for (' w7

. . ‘ P ‘- A ~4 : o ' w
specralcelebrauons- B C T T R

cards from the school trusices

from the assrstant prmcrp %

e
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Very early -' the study Ev explained that she had only recently changed the position bof
her desk. She. d1d th1s because she had her back to the wmdow and she could not see
who was: loolcmg in. She moved the desk so that she could open the drapes and could
see out the window. 5 T ’

. : [} )
” J
2t . : .
2 . ) ,
. N K . .

'I'he posmon of Ev s office did not lebd itself to teachers commg in and out. To enter Ev's
ofﬁce one had to pass through the‘mam office and liy the a551stant pnncrpal s ofﬁce Ev

was conscrous of tlus and would spend time before school in the staff room so that stafg

' d1d have access 10 her She also ma?e a consc10us effort every day to have at least one cup

ofcoffee and acrgarette in the room frequeyt_ed ‘by the support staff. The proximity of the

‘ asslstant principal's ofﬁc"e to Ev's office encouraged frequent communication between the

o

' asslstant principal and Ev Ev was alsoable to use her time efficiently because the.

/

. secretary in the outer office screened"dall visitors and phonemcalls -
, ?,g; v . ,
, R A Typical Day

- Ev arnved at school at approxunately 8 00 am. each morning and often had arranged an
. ‘b - “ '\

o 1nterv1ew thh a teacherof parent’ or had a meeung planned wrth a group of teachers at -

' around 8 15 a.m. Ev usually had a cigafette and a. cup of coffee in the staff room around

o

r

8: 45 a.m. when many staff nfcmbef;s congregated.

’I'he day consxsted of nu,merous short commumcanons thh people These

commumcauons mcluded face to face mteracuons, the use of the phone, and writing. In )

ot

anaqlrysmg one day in E.vélyn s schedule, I found that Ev recerved seven phone calls, and

' rmiade four pﬁone calls, wrote slx memos to mdmdual staff members, wrote two letters;,

opcned and processed five pteces of maﬂ left her desk and walked somewhere inthe

J‘ ‘
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building twenty-nine times, was involved in thineen'interactions dealing with mattdrs of

d1sc1phne, held one meettng with a. staff group, spoke wrth the custodta,n fqur umes, the
readmg consultant ﬁve umes, a parent tw\toe, dxffexent staff members four umes, t& -
acting assrstant pnncrpal six umes, other peer prmcxpals twrce, the assocrate “

b I'supermtendcnt twice, her own family four tlmes, md1v1dua1 students (not mcludmg

' dlsmp%ne mteracuons) ﬁve times, support staﬁ‘ tw10e, and the secretary seven umes

; These mteracuons lasted between one minute and fifty mmutes Most mteracuons L

however, were no longer than three minutes. At no pomt m thrs day was Ev at her desk :

e

writing or- readmg for any period longer than ﬁv‘e minutes.
e

| What follows isan account of a.t)rplcal school day in Evelyn s life. 1 have mcluded this

account'to g1ve the reader a sense of how Evelyn related to those around her and what -
3 londs of things she didina typlcal day The account gives' the reader an 1dea of the -

3 g
\number and type of i mteractrons Ev experlenced and also conveys a sense of the pace of
life at Pad_stow sohool.- N £ i . s

]

--8:58 am. Ev smlles and s says to me "Good Mommg' You m1ssed my first meetmg " Fv

- is holdmg a coffee mug and says to the secreta.ry" ]

| (Mrs Gnmble isa student S mother who d1ed suddenly ) Kevm (A551stant pnncrpal

acting as prmcrpal in another school wrthm the drstrlct) has gone t&eprescnt -us at the

v.funeral -t

you heard zbout Mranmble” o

i h

g 9 00 am. Iask Ev her feehngs about the meetmg that mommg ' "We met at 8 10 a. m.

There area lot of frustrating greas. (She gotup and closed the door to the office) Ifelt -

that if I had pxcked the commtttee myself I couldn't have prcked better people forit.. The .



’meeting just worked out ) well ftisa really good group Welooked at both the | v
o '_ positive and neganve thmgs that came up in the staff survey Our next meetmg is at 8: lO
a m.next Monday Il had chosen these people I couldn't have chosen better Itis a '
vexy sensmve issue - I am trying t0 hz(ndle all the complamts and trymg not to get thern- |
' out of proportion. One of the fssues is the school cleanhness . some chalk boards are not

- dusted every day Heis (the custodlan) 'I have o work out a way to tell him .

VCry SCHSIBVC issue.

oY

9:05am. Ev walks out of ofﬁce and speaks to the secretary. Ev then turns fo speak to a;%‘“p%
\ parent who has ]USt arrived i in the office. "Hcfw are you? . een Oh so Tessm isa foster R _j
. : child and has been hvmg with Mrs Grimble for years"" ' - - |

. . " .
9: Q? am. A teacher comes mto ofﬁce and asks Ev ‘whether she was aware that a parent is

in hosprtal w1th cancer" Ev mdleates thatsshedo,es not kn,ow andtl}en says "Gee lgt ‘me A '

know %’erhaps she. (the ch11d drscussron) thmksﬁetﬁat anyone wlﬁ goes t%f% s
kg N SR K3 AP

hospxtal has cancer because he: d m H’os’ihtal of cancér " g LT e ‘5-"-"*,.9 Q;& ‘3‘#
- ibﬂv.' : o S & !
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- o e

,' k9 112 a. m Ev drinks coffee and reads ogened matl which has been placed on her desk by
the secretary

g : Y ' : ' vt

9:15am. ‘A phone- call from the '-'read.Jg specialist consultant Les, askmg Ev tQ nge ﬁ %

~an appomtment w1th the teacher aJde for 2:00 p.mto dxscuss a possrble program fora

: child with learning drfﬁculues ('I‘he Chlld had been referred by Ev’ prev1ously and this |

-~ wastobe the follow up meenng to anange the program of help ) on

J .
) l L3

9:16 a.m. Ev walks out to the secretary and asks "Could you run th1s (a remmder to\ '

parents about times and dates for parent mterwews) on half a sheet"" (The paper shortage |
. ..) - \

= AN



\ ) . : 'v ) .
. was d‘cQuSSed atthc staff moeung I attcndod the prewous weck. Onc of thc pracucal :

soluuons suggestcd by the tcachcrs was that nouces could bc rcduced in 51ze to half a

sheet.)

9:17 am. Ev walks to find the tcachcf aide to arrange ﬂ\e-nlcoting fdnglio afternoon. -She 7
enters the classroom in which thc tcacher alde is working. Thc ch11 n' continue working
and do not look up or at Ev. As Ev passes a child, she touches the Chlld gently on the

| ‘shouldcr Ev anange& mectmg with the a1de and then leaves thc classroom

 923am. Ew fetm‘ns to her ofﬁce and makes a phOne'call to the rcading o0nsultant to
- conﬁrm the time of the moeung and to mform the consultant that the mtendod axdc is away

but t.hat anothcr aJde w111 be present for the moctlng

925, rn' Ev sits at‘hcr dosk and writes a Ietter‘to a parent rega'rding a child's suspension,
thcn walks out to the secretary and asks hcr to type it. Ev gaeaks wnh thc custodlan and
: 1nqu1res about the state of the gym aftcr a group had used 1t. The custodlan cxplams that

a plcce of propcrty was found damagcd after thc gym had bcen used Hc wasn 't sure,”

A however, whcthcr the pcople who used the gym over. the wcckcnd were rcsponsxble o . 3

. boys wcre here this mommg' " ("'Boys": meanmg pohce) Ev smiles and asks "What -

whether it had "been damaged on Fnday cvemng ]USt aftcr school " Ev thanks the

“y

' -_custodlanandwalksbacktoherofﬁcc ,'f o . i o _ /

-4 it ot

9 28 a.m The actmg ass1stant pnncxpal Vmcent comes mto Ev s ofﬁce and says "Thc

| happeﬂed"" Vmccnt rcphcs, "The usual"' Both Vmccnt and Ev roll thcll' eyes and By _' U ot
| sighs. a found out latcr that a Chlld in gmdc fom' had becn qucsuoned by the pohce many

&.

i nmesmrecentmonthsaboutstealmgandvandahsm.) R FERERRE

S




. . . X . . . ] v

~9:29am. Ev makes a phone call to Kevin (assrstant pnncrpal who isacting pnnmpal in -
: another school) "Good Mormng' Hx' (Ezzénlcs as lshe speaks ) What are you in the
middle ot" Oh' Did you make a decrsloﬂ

" So Canon appears to bé the prefcrred model is 1t'7 Anyway the funeral at Park

53

......

bout whxch one you are gomg to purchase? - - oo

Memorlal .Ican't come butJ ane and Ellen (two mothers from the school) will go

Will you go on your own? . .. .I will talk to you later thxs week I asked Amy (the

secretary) about the funeral, she is Tess1c s foster mother . Bye" =

.. o . : S :
% ;- : AN

) 2

9:37 a.m. The eustodian enters the office and-asks about ordering crayons. Ev says, .

"Wessaid two packs for the year right? OK.so ,vs"e a’re short. So (using calculator) my

5

) syggestion would be to order 40 boxes and don't wor'ry‘ about the other half till the
- second half of the year." o N RN -

. . ’
- , . ;if
{ " T

_ 9 39 am. Ev continues to read the matl and sor;s out What is to be d1rected to whom.

| ('I’he door is left ¢ open and the secretary and custodlah are talkmg )

9 46 a.m. Phone call from her husband (Bob) "an (smﬂes) you're blufﬁng' Thad a

' _dxscussmn thh Owen’ (the custodlan) thls mommg about front wheel drives and he sa1d

that in a skid or on'ice you are JllSt gomg to keep gomg (Drmks coffi EE alnght
Bye!”. Ev then explams that she is buymg anew cdr. Hcr present or g years o&

.rg.

R .-,,h e e S
‘949 a.m. Ev walks to the outer ofﬁce and says y to the &nldnen srttmg thcre "Very R

' qmet please"' Ev then walks back into the ofﬁce to explam to me the esseng: of the phone

call to her husband. The custodran had explamed to her earher that mommg the

| _‘dxsadvantages.of the front wheel dnve car. She.has her heart seton a front wheel driver .

and now she is having misgivings about it,” "So now I am not sure which way to go!" -

~ o 1, S

. T g
ﬂ T i o . | ‘. e = .

-
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e

Ev goes to her file and takes out files and sits down ﬁt her desk and begrns to

_peruse one f'rle

9 54 a.m. Ev gets up and walks back to the files. She then proceeds to walk out to the -

. secretary She speaks to the secretary about getung some typrng done that aftemoqn«, T’he %

| secretary rephes "Ioan ( volunteer parent) wrll be in thrs afternoon so it will be done '

' then." Ev thanks the secretary and walks back to the office. .

9: 55 a.m. Ev sits back at |her desk readrng the marl She gets up and goes out to the

\) secretary and says ina frustrated tone, "You see all those thrngs we spent all those hours

: putung in order of prrorrty" Now we get a letter back from them (central ofﬁce

marntenance sectron) saying - 'What can we do for you next year?' We must not be

sge_ttmg anythmg for thrs year!" Ev sighs and returns to her office.

3 3

9:‘58‘_ am. Ev signs certificates 13 be presented at the genera_l assembly on Fr'iday.‘ Then -

‘ . the secretary comes'in'to tell Ev that she is going to the copy room Ey‘“g_ets up and walks.

- to the outer office to attend to anyone who comes into the outer office in the secretary's'
10: OO am. Ev retums to her ofﬁce and contrnues readmg the marl and says "I hear a lrttle

‘ cough' Must be a hrnt that someone ‘wants somethrng " She gets up and moves to the
‘outer ofﬁce A chrld is there and asks for some "whrte out." Ev says gently, You f
~ know what I would }rke you to do" ‘Goto roorn x and see rf Mrs. Brow:r has some

J-

10 02 a.m. Ev sgts back at her desk and reads papers whrch have corne frorn central - ‘\
ofﬁce I note the sayrngs around the wall of the ofﬁce "Everyday ’I'hanksgrvrng" "Each e
Day isa Beautrful Adventm‘e" "99 Ways to Say Very Good ) "You re no bunny trll

54



g :some bunny loves you'" "I know I'm somebody because God dont rnake Junk'" and a
B dlagram of the structure of the hterarchy of the schooI dlStI'lCt

.f‘

: v'lO 12am. While Ev walks w0 room x to have a cxgarette On the way she tells me about :
the experience of appomtmg an actmg assrstant prmcrpal She says she found 1' really Y
- traumatic.” "I'know I did what I felt to be the nght thmg but then 1 had to go around
tendmg the wounded after T'had announced my dec1sxon Iwent home apd. sa1d to my
husband,“'l'hey can have the job!" (pause) "You know yourself itis often a thankless
task." Dunng this break I asked her how she felt about leavmg the school and worlcmg .
at central ofﬁée a couple of days per week. She said that she was ﬁndmg it "O K." but ‘

= that "there were always things to do" on her return. "Last week it was hectic! We had

o _our School'ASsembly and Halloween. .. Tlike to be available and when you are‘avvay '

-youcannot be.”

5

Lo

10: 45 a.m. Chlldren are wamng after receSs to tell Ev about some trouble onthe
3 playground Ev speaks quletly to the children. Ev then sends for the chtld in questmn
_ ‘She arranges that I move into her chair behind ht:r desk so that she can su with the child.
. The child enters the ofﬁce "Tell me what happened at recess ume"" The ch1ld tells the
' story and is breathang q@xckly ‘The ch11d does not look at Ev Ev looks straight at the )
Chlld and asks, "Walter, w‘fiat d1d Mr. Punch say” Where was Gordon h1tt1ng you? 4]
'. @:s told later that tlus Chlld "has some serious. defect and can be senously 1njured 1f hit..
That was the reason for thts questlon ) What should you have done about this Walter? 1

“am going to speak to Gordon I want ydu to thmk about what you could have do ]

have prevented thts Think about that. (pause) What have I been telling you for
two years, Walter? If someone has done you a wrong what do you do? Yes tell the
teacher but do not hit back be_cause then youfare also in the wrong. Now tell me what o

you could havedone differently? (Child answers'.)- I am now going to talk to Gordon.

55



‘ Do you feel alnght" O K go back to class now." Ev places her hand on the chxld'
o .sh\ derandthechxldleavestheofﬁce L - _ :

ﬂ) 53 a.m. Phone call ﬁ'om a person W1th some concem about a prog.m bemg o
Mg i

: :dhcted w1th1n the schoel. _Evsks, ."Do you ‘have students in the school" You don t" ’ _
‘ A On ¢ kmg in: chaxrj . the bussmg is offered th,rough . I'm not sure we have a |
b studeht using that bus th1s year Cum um um um (scnbbles with penc1l) um um um um
1 v { well I'm feelmg that I can 't help you very much 1 don t have tha(gmformauon handy: ,
nght now (scnbbhng w1th pencil on pad) What I recorm:nend you do is contact ‘ and o
and ask someone who could larify these 1ssues for you and then I would be most happy _v .

to talk wuh«you agam " Ev xplams the school's program and then says, "Since our S

'find a name and number in the »phone rand glves them to the

caller E\& finahzes the % nyersatlon by - saymg pleasantly, "You re qulte welcome

ot o .'-@‘;" o
o 11 03 a.m Bob Ewshusband arnv% to speak with her: I Jeave the office so that the
two cantalkpnvately - IR

",'/

, 11 13 A Ev calls Gordon mto her ofﬁce Ev says calmly, "Tell me what you know

about the mcxdﬁtt, Gordcpl Who was there" ‘What happened?" Gordon unmedxately
S

~begins to excus&lumself and blame others Ev says ﬁrmly but. gently, "Gordo? hsten ) "

my questxons pleésthat kind of ﬁght was 1t” You\punched h1m twme" Who was -
s1des you and Walter" What s this busmess about . \.,..3 A

 this ycax” So this i is the second ﬁghtmg mcxdent isit? It is’

~ the door thh her hand on h1s shouldetv "

i
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' ‘11 16 am. Ev asks Vmcent (actmg assistant prmcrpal) to arrange for some ch11dren to

-come down to see her.

0‘_

‘11:17 am. Evs son phones her to ask: her to help him solve a Math problem (He is at

home for Iunch ) Ev asks "What quesuon" Have you done any" You mean from times’

X7 Read me the whole quesuon Brent. (Chlld she requested walks into the office Ev

is the'third number? How do you ﬁnd the sum of the first two? Brent, put X. plus

: Gordon Bough and Walter. Berry, please

- says to chtld "John, could you wait on the seat fora mmute"") Read the rest: of it. What

F

nght” What d1d you get?. . . What part of the fracuon" .. 802 .. Yes!. Iw

R :have to go now but phone me back after lunch and let me know how you are’ gomg

‘'

Bye

Y

11 22 a.m. Ev quesuons John. "So Gordon punched Walter and Walter punched
Gordon and ‘they wrestled on the ground" Are you sure? 'I'hank you John you may. go

backtoclassnow ' ' o e

’

. ~11:223am. Ev exclaims,' "O Lord! vI'l_l check the clock and see.if I'can deal withva little

more before lunch.” 3

‘11:225am. Ev, checks clock and then calls the ch11dnen over the mtercom "May I see

11 26 a. m The boys enter. Ev says, "I want you two boys to go out there and sit on the '

; couch and figure out the one story. (Ev takes the boys out to- the cli)sen spot.) Slt out _

¢ '_jherealwhere no one can hear you and if y’ou don t figure it out before lunch then come '

4

back after lunch 1 want you both to be ready to tell me, what really happened O K ”




:_5.8> |

N

L A0 K
. : . IR 7ot .4 g;
-‘ vll 30 a.m Phone call from Maxme (the ¢o ordmaté“lﬂé‘a professmnal development

course held the prewous month ) "Maxme, h1' Fine' Rrght' Right! Certamly will do
f that! Just on white paper? Y,_es! O.K.! Did you -get.. . 7 T also paid the regtstranon‘fee.‘
1 sent my hotel receipt. O.K. Thanks,,Maxine Bye!" |

, ‘11"32 am. Ev listens to the stoxy from Walter. "What was your part, Walter"' What was

~ your part, Gordon‘7 I am wondenng what the real story 1s After lunch you guys come v

L

| v‘_'backtotheofﬁce" S - E ) o R _ S

-

o5} i gomb— - .’,'.

‘l\L 35am” Whlle srtnng in room X havmg a cigarette a Chlld stands at the door Ev asks

gently, What do you want me to do"' She goes and does what the child requests Wthh
<was to. ﬁnd another chlld's teacher - ' *

| 11 45 am Phone call from Noel (A prxnetpal in the area. ‘who formed pan ofa
v comrnlttee of three to plan w1th the Assocrate Supenntendent an mscmce day for the o
' pnncxpals of the regmn ) Ev says, "Would it be possthe to spht thts list for a second

wsrtauon round" There is'so much here. You could go to one from 1 nll 2 and then

e . N
m bxnam A

another from 2: 30 to3: 30 Ifwe hiad twelve to ﬁfteen pnncrpals it certauﬂy isa.

)

they w11l be attended by prmcrpals You actually have s1xteen schools 0OKi 1t looks

" manageable concept I'm not sure about curnculum related areas lam not sure how .

| gc%dl Oh my goodness, no' Oh my goodness' Sounds good' Good' OK Nocl
. ‘Good luck' Byel" . ‘

oz 00 p.m. Ev meets wrth D1v151on 1 teachers to drscuss the student proﬁles Ev stanas »
'upto show a transparency She begms to explam the student proﬁle to the s sxx tcachers ’
o present. "Amos I am gomg to have to ask you quesnons here What does v C T L

mean?" Amos responds ..... Ev asks 'What s the T score agam? ..... If we only



e v _ S s _

have the T score, could we use the T score asa bench mark”" PR Ev explams the

proﬁle very slowly 'I'hen asks ’What are your thoughts on that"" LA teacher

asks a questton and Ev responds "Basrcally, dld he make progress and how mucho o

progress"" Ev then s1ts down and further dtscussmn takes place Ev then says,"'Oh I

dldn t know that! . Oh' Ah' Ah' . D1d vou not say that 4, 5 or 6 is the average range” K

.. Upat the top, how do we read that Amos, please” L1 certarnly feel a lot more |

comfortable about how to jse it now. JIf the coples haven t. already staned to be un 1 |
.8 can certatnly prov1de 320 sheets of whitg paper ( Tlus is a reference to the paper used

- . already This issue was ra.tsed at the prev10us staff meetmg) @\ answer to'a teacher s

. quesuon Ev says, "I would show a copy to the parent.wuhout the I Q score.” Meetmg‘ »

~ concluded at 12:45 p.m.

12 47 p m. ‘On the way back 1(3) the ofﬁcc I ask Evto reflect on how the meetmg went
. She says, "He at least is talktng to me now"' (Amos was one of the offended teachers
whose wounds Ev tned to heal after her demslon of appomung Vincent as actmg ass1stant

prmc1pa1) | ,. : L | g

v - _ ST
| _' 1 03 p m. Ev takes the two boys into the office. 'You still need to ﬁgure out what .
happened this mormng " Ev sends the boys out agam to get the sfory nght ‘Ev then says’ -
| _' to me, "I reahze that d15c1p11ne is 1mportant but usually too much ume is spent in
| proportlon to the beneﬁts I see She then explams that when she ﬁrst came to the school e
- the ﬁrst thmg she and the staff worked on was the dtscrplme policy. Th1s took six weeks' .

of staff mvolvetnent and even then Ev sensed that the process may ave been too rushed

bccause as she says, "It Mll only work when all can see the bene. ts and work together :

"

e She then gave an exarnple of chtldren runmng in the corridor. teachers have to be
consrstent otherwxse it makes 1t very drfﬁcult for those who are trymg to enforce the

accepted approach "



»
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/\DQ p.m. The boys retum to the ofﬁce agam to get the story stralght .‘}gam there seems

io be msagreement Ev says to Gordon "1 amm mterested in your part in'thé ﬁghung

'So he was actually defendmg h1mse1f‘7 I am a httle concemed Gordon Ev then
. gives. the story back to the boys as she has heard it "Do you remember what you could

“have’ done, Walter" 1 am expecung youto choose w1$ely, Walter " Walter is ‘then

dlsmxssed and Ev explams to Gordon why he has been keptin the ofﬁce The boy has

- . already had one behavror plan and it appears that he has taken the uuuauve in thxs '

. mctdent. Ev says “T am gomg to ask you to ﬁll outa plan and I will come and check itin

- a few mmutes Do you have a penc11" I want. you to say, "Two other boys got mto a
'dtsagreement and 1 got mvolved by punchmg aﬂ’d ﬁghtmg You have already had one
‘ . behawor plan and if you get threc do you know what w1ll happen"" The ch11d answers o
| "Yes,Iw111besuspended." LT o ' v"

L g

1 13 p. m Vmcent (actmg Assxstant Pnnmpal) spcaks w1th Ev. "The lunch room is du'ty R

S ‘and 1 have spoken to Owen (the custodlan) " He also reported that,” central otfﬁce

mamtenance ofﬁcers have phoned about the gym." I asked Ev about the gym. Ev smd

S § feel really madequate when it comes to. me the gym Tooks f'me, but apparently it -

was not done well and now they have had to repamt the floor. . It s Just that we' Te

' caught in the rmddle here I feel frustrated at the fact that the workers on the gym ﬂooi" -

o f.'

o » left it so long fo start and now they have mconvemenced the staff because the ﬂoor coul.d )

' :not be used rhgughout October "

s

1 21 p m. Ev says to Gordon with the completed behavxor plan, "Tomon'ow momtng,

‘ thankyou,Gordon S '-; S % R S S




: l 22 p.m. The secretary asks Ev whether she put some forms into the teacheps ma11

~boxes and Ev says, "No, I am jl.lSt wondermg whethel) we should wan zgnﬁl after the
meetmg so'that the teachers dom do somethmg that we can't undo.; ‘fhv a '
: . .é v
N e ' BT S
. ,&4‘&7

l 24 p m. Ev meets the ladles back from the funeral. | "Is ze a husband” . Where did

m the homp?. .. Was she?. .

3.

-

o

I get the ’idea that the socxal 'workets had removed Tessle
You sat w1t31 K,evm'7 Oh good' Thanks!_"',

o 'ou ';. reedes " ' ,f-'.‘- — ‘ - -
127’;95!115 Ew sits at her desk and works on the salendar for November.
T e - 4/,,/ . )

M . | . vt ~
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T 57 »%29 apm A teacher eomes into ask abomf‘;he stamnes _The teacher explams what she

| rs /domg Ew says, "1 need tocla.nfy somethmg ". you said 4 My v1ew is hke
yom‘s ”W’hat is the dlffeternt:e between outstandmg or commendable" 1 have no ..
_ dxfﬁculty in g1vmg commendable for effort. I think it is important that you be sausﬁed
L that the Chlld has been challenged and is doing commendably But for the ‘grade scale
N ,Iets look herel» ’You had a copy of this? 0. K. you are gwmg ABCD E so.
& know that some teachers doq.t give outstandmg at the begmmng of the year because the
ch11d° should then be outstzindmg all the way through " Teacher thanks Ev and then

3"'@;’?3’, ‘:?;‘%'. .-.,o . X ) /bn s . L
W“ | — S/

1 3§p m. Phone call from a parent complalmng that chﬂdren in the schogl have head lice. |

a’

Yo 1:38 p.m. Ev reads central office mail and distributes the-mail to appropriate boxes.

T o T Py _
% 49 p. m Ev has a c1garette and composes alettertoa parent about the head lice. Ev "j
, retums to the ofﬁce and asks thé secretary, "How come the kids are at school and they

have lice?" She‘then picks up a child's written response (a behav10r pl_an) and says o

o
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o

me, "Isn t that cute"" She was rcfernng t0 the manner in whlch thc Chlld had constructed

k his sentences o

3 B ¢

1:57 p m Les, the readmg consultant, arnves for tln appomtment w1th thc mdc Ev . - ,
~ takes Les down to the appropnate room. I , _ ﬁ '
- : : M

A

2:05 p.m. Reading at her desk.

2: 06 pm Makes a phone call to Alex (a pnncrpal on the regxonal msemce cormmttec)

"Alcx, the evaluauon forms came today Am I going to do somcthmg about gettmg these
. ¢ ¢ e
~ out to the prmcrpals or to Ted" (Assocrate Supermtendent) Let s glve him a chancwo e

‘femember it on his own. . .Tll wait until I hear from Ted and I w111 bnng them 10 the
‘ A8 S v
‘meeting . .. Bye!" o - L b

&

' 2 15 p.m. TaskEv what ﬁles are kept in the cabmet behmd her desk and what ﬁles are

keptin the outer office. She says, "That's a good questlon " She then explam the °

content of each filing cabinet. " e T
2: 1] p- m. Ev wntes thmgs on the calendar on the desk. She then cornpOSes a letter to go
out to the parents about the head:hcc. B . A 4’%

2:18 p.m. The custodxan calls m, havmg arrived back from the doctor Ev asks Joktngly, :

Where have you been?" 'I’hey laugh together

2:20 i).rn. Ev plays triidal pursuit and"has coffee and a cxgarettcm the smokers' coffee - |
_ 'room. E - o , o

£
- 4
ﬂ.
rat
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2 39 p,m. The Secretary speaks to Ev about the lice problem. Ev has the secretary ring

" the Health Depanment about the pupils with lice. -

o

T :' 2 41 p m. Ev phones Kevm (assistant pnnmpal acting as pnnc1pal in ax‘other school)

_ %md d15cusses the funeral Ev suggests thatitisa good 1dea for Tessie tocome back 10 the

school "It would be somewhere she knows." "I must mennon to Rex (T essie's
‘. teacher) that she w1ll be coming back tomorrow Ev walks to the outer office and says

o to <>ome chlldrcn sntmg there, " Idon' twant to heg{ a smgle sound boys. You are not m

thls group are you  Cathy? Would you please sit out51de?" Ev picks up a school bag and .

gives'it to a child to give to its-owner. 3

, 2:52 p.m. Ev speaks to Vincent (acting assistant principal) about the cluldren and the

. noise.

5 n.m. Ev returns to her mner ofﬁce and writes to Rex (Tess1e S teacher)

>

- 2:55 pm Ev. goes back to the quter office and placesthe memo in Rex's box.

2:56 p-m. Iask Ev .to reflect with me on the discipline incident that day. What did you

" feel when you were. confronted with the problem? "Disappointment because Walter is in

‘Grade 6 and sl'(o‘u/d have better copmg strateg1es by now He has‘,kldney problem aml)

' concerned that he may have been injured. . Dlsapltnmg}wr_‘

my first thought was, "Oh dear! Was it serious contact? 1 also realise that Walter has a

. very hard time estabhshtng open relatlonshlps Mum also womes alotand I was .

4

‘t;fgch of your time

which you don't rmnd if they have learnt by it. . At ttufsghqgl tlae Adtmmstratton
shares the dxsc:plme andeI felt glad that I was here to handle 1t Durmg the process I

knew i it was critical for me to find out the one story It felt nsky to send them away and I.



was reueved wheu'they‘ had & story ' Kri‘bwirtg thoSe kids I thought‘ the 'resohtdon of the

problem wasa sausfactory one. I«do have one reservation though that it may happen L

‘agam Iftlus happened agam I woipld follow tlr: same behavror plan. i

1also asked Ev 1f my presence had 2 any eﬁ‘ect on other members of staff She sa1d that

she thought that Owen (the custodlan) and Vmcent (the actmg assrstant pnncxpal) were

_not cormng into her ofﬁce as much howeveé'she thought "that w111 unprove " She also v
told me that she had changed the position of her desk recently She did not hke her back

to the wtndow wtth the hght_ on andthe drapes open so she move__d the desk 56 that she- :
would'fe_eI. more free to open 'the} drapes and sée out. R - ,‘

23 10 p.m. Ev spoke thh Les (the consultant) about the chtld and his problem Ev sags,_/
- _"Dld' we talk about sorneone to look into the hyglene? Do you have an 1dea of hov\k
this will be followed up and monitored? . ...Good!...." When asked by the
con ultant of any other known problem children Ev says, "1don't feelathat 1nﬁrmauon is
. asclgseto me as 1t used to be when 1 was not involved downtown but I havent had any
| oth‘er complaints from teachers about speaaﬁ:ases " Iask Ev how she feels about not
- “knowmg the children as well as she once did now that she is workmg at central ofﬁce B
each week. She says, "1 thought about it before I deCtded to take\ the posmon dow‘ptown
and I decrded that nothing of great 1mportance would suffer I would never have taken
'the posmon 1f I thought that sometlung of ttnportance would slip. When I sa1d that to “
Les, I was smply statmg the reason for ‘my not betng so knowledgeable 1 have no '- .
_' regrets ‘ ’ | ’ | o

o 'O
.y A

t

_3 15  pm. Iask Ev htw she pcherves the consultam S role Ev responds "They are

o there to bqpf servrce I felt today s meetmg went very well It was a follow up on a

3 prewous meetmg -We usually spend',}hﬁﬁrst part of the meetmg talkmg about chtldren -
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E _7and the latter part of the conversatmn is spent catchlng up on soc1a.l news. . Les isa . o

‘nice person

-3:40 p.m. Ev shows me the new stanonery for the schOol She says "I am sendmg this -

o Ted (assocmte supermtendent) Tam a bit dlsappomted w1t§(’th“e coiours this should

x4

be more bluc and this should be more red . g

3: 42 pm. I ask Ev ho“; she feels about my presence when she is mterrogatmg thc
chlldren She says, "I really don't thtnk about you much at all but that is because I know
you It would be different if I d1dn t know you." ‘She then asks me how I feel about
shadowmg her. Itell her ffeel most uncomfortable She answers, "I feel for you |

because you obv10usly feel worse about today than I do!"

-

[y

4:00 p.m. Ev.leaves the school to go home.

Refleions

ThlS account reveals many thmgs about Evelyn's perspective. ’
(a) She enjoys suppomvc fnendsh1ps w1th Owen, (the custodian), Vmcent (thc acung '

’ ass1stant principal), and Kevm (the assmtant pnnc1pal) L f' o o l _ §
(b) She has taken very scnously the nesponses on the staff’ survey and is endeaVOunng to
".meet their requests |

(c) She has seconded the experuse of fhe consultant to help ch11dren ith special
d1fﬁcult1es | | C

(d) She consxders herself part of the staff in cuttmg down on the use of paper in ordcr tom i

’-f.;(

save funds. -
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vulnerability and_inadequacy regarding the tnaint,enance of the o
, school bmldmg - | e ) |

hae (ﬂ She enJoyS an acceptance by both staff and studcnts as she walks in and out Of

(g) She : \ roaehable and attenuve to every mterrupuon to wh1ch she is exposed
throughouttheday T ';
*(h) She d1splays a ccrtam frustration with the bureaucracy at. the central ofﬁce regardmg
the maintenance pnonues she had submmed and the reply she recetved back from them
; ', @) Room X houses the support staff and she consrders relaxmg and commumcatmg with
them as 1mportant as relaxmg with her teachmg staff. _ ‘
) She is aware of the loneliness of the _]Ob "You know yourself itis often a thankless . |

_ BRERY ¢
task"v'

o

& Her phﬂosophy of child centeredness 1s ev1dent m her eare and mterest in the ch11dren '

. sent to her throughout the day

M Famﬂy is 1mportant to her. In t.hlS one day she enJoys a visit from her husband and

" her son phones her for help w1th a Math problem dunng the lunch hour.

';(m) She enjoys mteractmg w1th peer prmcxpals wnhm the dxstnct and is mvolved wtth
:‘these prmmpals in plannmg professronal actwmes for the dlstnct. /o 5
| (n) She dlsplays a sensmve and accommodaung attltude towards the assoctate

supermtendentz‘ "Let s g1ve hun a chance to remehtber iton hxs own . I'll wait untll I

= .hearfromTed"

(o) She feels comfortable to admn thatshe needs clanﬁcauon from the specxahsts on her o

taﬁ' regardmg the stamnes uo be used in evaluatmg‘e chlldren s performance

'(p) 'She demonstratfes her teachmg slulIs wnh so many w1th whom she i tnteracts o | ;

through‘but theday i e her own son, the students and their behavmr problems, and the ; |
i staff in thetr leaxmng of new approaehes toward student evaluauon



- appears to be her tension releaser

Q) Ev remams calm pleasant and approachable throughout the school day Smoking f

Introduction to the Roles

In this next sectlon of the presentauon of the data I mtroduce the roles which Evelyn

L portxayed consrstently and whxch emerged across the thlrty four categories as the study

| her "Evelyn Green " "Evelyn" b{mg a dcnvanon é)sf ]

- progressed_ These roles numbered elght in all, namely, enabler empatluzer challenger

advbcate collaborator 1mage maker loyahst and tactician. To gam access to the data
for these roles across the thu'ty -four categories I desrgnated a color for each

charactensno, Enabler red,empatluzer black, challenger blue advocate pmk

o ,vcollaborator-zgreen 1mage mak,er purple, loyahst yellow and tactlcran orange.

The cards became masses of colo_r,t {twas_ ‘from the color coded segments of data that I -

was able to providc evidencé of these eight characteristics of Evelyn's performance. |

" Enabler -

— .
~
e S

5\
The first admlmstrauve role which emerged from the data was Ev’s ability to recogmze’ '

the potennal of the other and to call it forth I nouced she did this cons1stgntly with all
kmds of people within the school env1ronment. It was tius talent wh1ch led me to call
ve ' the mother of hfe and greeﬁ .

' symbohsmg growth and development She was able'to ’touch life and: promote it. The ” ‘
tem enabler for the purpose of this study is-defined as one: who i is able to recogmze the;_ﬂ o
potenual of another, alert the other of this potential, invi vthe othe_r to -"xfl?,lorenew» - .
" avenuesin Whiéh this potential might be realized and sugiport the other in vvhat'ever,;' S
- acuon he/she decrdes to undertake to uuhze this newly discovered potenual Ev

‘ demonstrated her ability as an enabler when interacting w1th the custodxan, the acung

ot

assistant prmcrpal the assistant pnncrpal and the teachers
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 When I arived at the school to commence the study I observed that the custodian was

mvolved in extra prOJects not dmectly related to cleamng and mamtmmng the school .
‘ premtses 1 asked Ev to clanfy the role of the custodran for me and she explamed that the
custodran had been at the school for nine years and though he drd the specified job he did

L not find it challengmg enough. She and the custodran had “worked outa role" whrch

- proved more sansfymg for h1m However, Ev was also aware of some staff members

. drssausfactron with the level of cleanhness wrtlnn the school After a staff morale o |
: meeung in whrch teachers complamed that “some chalkboards were not dusted every day"

> Ev-said, "I have to work out a way to telf h1m Itisa very sensmve 1ssue " (4/11: 8: 50)

o A~1m1¢,later the same day I asked Ev to tell me h_er feehngs about the custodian, She ) |

-replied, "I have encouraged him to find more suitable employment. He is too talented o

 stay in this job." -

'A few. weeks later when Ev and the custodran were mvolved in wnnng a proposal f6r a

park developrnent project Ev asked the custodran
day for you"" The custodlan rephed, "Dtdn't you‘h}a&'

r(ot glvmg up hope Y (19/11 :9:07). The followmg day; "‘.V.‘; " chance to ask Ev the
o background to thxs asrde and she explarned, "1 know he ; .. ';Psmted to somethmg

.‘ was mstrumental in gettmg Owen consrdered for thrs new _]Ob byi 7 vting a letter of
) reference and malcmg three or four phone calls " (20/11 l 30) R
~ .On Decernber 2 Ev told me that the custodtan had been accepted for a more challengmg

S posmon and that she now had to adveruse for another custodran The custodtan also :

o
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,gppmch"d me to tell me that he had ifound anew posi_tion. He wasvery excited about o
the change and the challenge it wouldwtffordhim. Ev reflected with me later, "Tknew
he was bctter suited to somethmg el@ Heis vey talented and cleamng sch,ools is |
simply not appropnate to him. You see, 1f he changes _]ObS then Ican get a better ‘- .
.,usnodian and we are all better 08" '

A}

When I arnved at the school to commence the study the assrstant pnncrpal was not
present. He had been appomted acting pnnctpal for one month to another school withm

~ the dtstnct. Tlus appomtrnent was due in part to Ev's recommendation The a551stant | s
| pnncrpal had spent the prevrous year workmg with Ev and Ev felt that he had the | ‘
necessary expemse to become a school prmmpal and hence had recommended him for

the posmon to her assocrate supertntendent

I noticed Ev- spoke well of the a551stant pnncrpal to the assocrate supenntendent i

; whenever the opportumty arose. Speaking about the assrstant s term as acting prinmpal

- Ev said to the associate, Kcvm 1s dorng a super job." (5/11 10: 45) Whencver
personnel within the-district were invited to ap‘ply‘for leadership positions Ev.

" encouraged the assistant principal to do so. When I questioned Ev on her attittide,
t'owards the assistant's possible promotion she said, "FHe's’ready,' 1 cottldn7_t"hold him
back." (10/1251:4_0) Ev and the assistant "warked very well together" as many staff

. members told meand I'saw a selflessness in Ev's attitude _toWards the assistant's- |

promotion.

- n E o ! . E 3 . ] - i'. ) \ B
* When theassistant principal was appointed actin_g_-pﬁncipal of a school within the

district Ev appointed an acting assistant for Padstow: asked Ev why she chose Vince



B

_| |

| as acung ass1stant and she rephed, "He commhmcates well and gets along we.lNﬂth the _
' < chﬂdrengstaff and parents He shows »nnauve Hell see somethmg*td’he done and
hell, d’o it. IfI am away Vmce yls W1th whatever happens," (26/ 1 1 11 20) |

| CFET

At the compleuon of the temporary appomtment of aoung assxstant Ev wrote to mform ' "

exfgent of Vmce s excellent performance in the role of acung

N assistant principal. i/11:11:00) She also gavea copy of the letter to Vincent. -
‘When personnel within the. dtstnct were mv1ted to apply for: leadershtp posmons E.v

’ encouraged both the assmtant and the acung asslstant to apply Both apphcants asked
Ev o peruse and edit. thetr apphcauon documents Ev asked Vmce quesuons regardmg

| “his apphcatmn (9/1 9 16). o

0. K. n ygur resume do you specrﬁcally say what you can do'7 Do you*

talk about makmg presentations to groups? .. . You can resolve conflicts .

with students. .- . You can organize sw1mm1ng programs JIt's what -
© _ youcan do that people want to know. . thmk itis 1mportant to say that

Later: '*: same day Ev edlted Vmce s cand.ldacy statement and mcluded ev1dence of

& demonstrated leadership skills w1th1n the scliool, the diswrictand the
) commumty Three days later Vmce hands Ev hls corrected copy of the apphcanon and :
. asked Ev for further comments. Agam Ev spent ume on the document and offered

support and encouragement to the acung assrstant in his attempt to gam promouon _
. R ' ,

The Grade Four teacher demonstrated a talent and interest in art. He asked Ev could he o

visit schools in whrch he had heard that art was bemg taught well. (4/2: 9 44) Ev

- encouraged him in. thxs endeavour even though it was at coét to the school The teacher- i

SN
p’“"also took uppn hrmself to- orgamze a school art show and Ev gave hrm cvery

. e
‘ encouragement. (24/2 11 20) '

L)
%
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The Grade Flve teachpr announced to Ev- that she thought she would take a year from -
: vteachmg to study Law at the’ Umversuy (26/1 1: 18) Ev agam encouraged the teac}ners

mmanVe and’ suﬁported he'r apphcanon for leave even though she knew she was losmg a

Iz

M~
RZ

_ 'very good teacher fmm her staff

i

Lot
Bogla

' ’In all these examples Ev demonstrated her enablmg quahtxes She c?mstently .

recogmzed the potenual of’ the person and supported and encouraged the person s |

_ ':endeavours towards personal and professronal growth

B B . AR afite K
- ; . ., . . ) . N A L

o (: ‘Empathizer - = = . SR &

| Thc role of empathlzer is another admmrstrauve Sklll Wthh Ev demonstrated
con51stently over the penod of the study The term empathlzer for the purpose of thlS

"study is: deﬁned as one who seeks to understﬂ another s snuanon and monvanon for .

'acuon and then challenges the other to make mformed ch01ces about future bchavmur T (,

- Ev demonstrated thrs quahty when dealing w1th student drsaplme Ev beheves that

P ,"thls 1s her strongest pomt. ‘and she spehﬂﬁ great deal of ume each day empathmng -
w1th students and g1v1ng them counsel 1 d.ld not observe o one mstance in Wthh Ev.
drsplayed any anger at children who were sent to her ofﬁce for some nnsbehavxour A B
: typxcal ﬁrst questron she would ask the chrld was "Are you ready to talk to me now or
would you hke a few minutes to calm down"" Ev allowed ‘me the privilege of readmg

: some of her wntmgs concenung her early chrldhood memones and I belreve that her

empathettc style may mdeed stem from her early expenencesJe wntes, / 5

The neighbours lived in a patheucally decrepld house, square shaped and
flat roofed - all of these features distinguishing it from the gabled, two-
¢ storey 'war time' houses that characterized the street. Their two
- children Ronnie and Roberta were much older than'my sisterand I .
Ronme I believe was a troublesome boy and somewhat of an



- .

. embaraSSment to h1s parents and the adults on the block. He was -
_ borderline I Q, retarded, a school drop out at sixteen, had a propensity to -
lighting fires, shoplifting and eyeing girls. There was@ 3mall wood hut-
‘ - type building in the backyard where Ronnie $pent most of his time, I ’
R don't know if he sought refuge there from the hurtful teasing-of the street -
. children and the embarassed stares of the street adults, or if he was told

~to go there by his parents when they had company - teverthe - -
- “case, Ronnie sought shelter in his hut and I can recall g tentative .
 visits to th d be bending rusty nails: ‘with pliers into

skeletal shapes and would let me watch. ‘Other times, he would -~ -
painstakingly collect dry, brittle grass, scraps of cloth or cotton and . .
- arrange these items carefully in some small metal container. He was able -

" to make the contents of the container smolder and flicker for the longest
time, all the time gently prodding the smoky mass and talking. Againhe -
would let me watch. I truly loved the smell of Ronnie's hut and o
occasionally ow, T have entered some garage or smelled the newly
fallowed earth after a summer rain, and remember a love from . =

~ somewhere for that earthy raw scent. I believe my mother and others - e

~ whispered to me to stay away from Ronnie, but I had a lotof ime when - . .
my parerits were socially engaged and my visits to the hut were one form: . -
of childhood pastime I remember. Perhaps there's more to Ronnie and -
myself; I don't know. I have always felt a great tendernesg.and cunosxty
toward the ‘outcast; type and adnvmg need to understand how they
percelve theu' snuauons e

A

I askcd Evto reﬂect aloud (5/ 1 10 19) w1th me what. wcnt through her tmnd when she

S, sawa ch11d wamng for her in the ofﬁce She rephed "I hear myself askmg, What

makes th1s kid uck" and What has happened in this child's hfe lately whlch could ca'use &

| 'hlm/her to behave like this? There's always a reason' Itis somethmg I always d1d
‘ when I taught. When I was assistarit prmmpal my desk faced the desk of the pnncxpal
He would rant and rave: and I knew that that just wasn 't my style I knew I would have )
- to find my own style I really lwnt what not o do What really blows my mmd is
. when other chﬂdren send them! " She.then added laughmgly, "Mmd you, I am much

lessobjecnvemthmyownchxldren - R f"

" Ateacher sends for Ev to spcak toa chxld who refuses to co-operate in the Math class ] |
Ev walks to the classroom to collect the child and whcn she has walked him back to. the :
ofﬁce she sa.ys to the child, "T want to talk to you in about ﬁve mlnutes O K?" Ev
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explamed as we walked into the office together that she d1d tlns to allow the childto_
~"cool off." (18/ 11: 11 08) The Chlld "1s on medlcanon and on’some days he forgets to:

-take it and he is not rauonal enough to hsten to reason. " The teacher called Ev because D

Y T

’th?s’?ﬁfrd is oncdf ﬁve special children Ev has adopted for the year The school

- counsellor also hgs ﬁve and the assxstant pnncrpal has ﬁve Thesc ﬁfteen chtldren are T

' '_consxdered to be the most behavrorally drsturbed. The progress of each Chlld is ’

momtored carefully Some chxldnen 1mprove and are taken out of the program and

others put in thetr place ’T'he chxld is alsoon a behawour plan whrch mea s that ms

behaviour is momtored at every lessnn A number of ucks and he is rewarded. A

g .number of crosses and he i 1s g1ven a chaxr This means that he has had 10 be taken away

from the mainstream of the class for a certain penod of time. Two or more charrs means
that he has to go to bed earlier than hrs usual bedume The hour depends on the number

of chaus he has recelved that day .

. Six minu'tes later Ev walks. out to _the child and asks, "Do you want to talk to me about

the Math class"' The child nods his head meaning "yes" Ev leads the child&nto the.

‘e

ofﬁce and they sit opposrte one another in easy charrs “Ev asks Why don t you like.

' Math?" The child answers, ' don t hke the teacher . Ev rephes, "You ve shown us

you don't hke the class i in the wrong waer1chael ’I‘here is only one way to get out of |

_ _that extra math class and that is when you can show us that you dont need help any

© more. May I have a look at your book pleasc, M1chae1'7 Mrchael 1t is not, worth two

cha1rs' What time do you go to bed tonrght” §1x o clock" M10hael it _]llSt isn't wonh

‘ lt!tl : B B ." : o, - ' - . B e

One week later Mrchael is at thc ofﬁ’ce agam 'Wheri' d1d ypu do tlus work M1chac1"'! . .‘ -
_Ev asked You haven tdone anythmg smce November 4?7 You have been gomg to bed

| early every, mght" And that is.going to happen agam today' So you decrded that you

. are not going to do anythmg in Math? Well chhael I must do some very serious *

v



thmkmg about this since you have decld " Ev leads the chtld tc;\a

ffn the outer

N gfﬁce I ask Ev, "What are you gomg to do”" Ev vephed "L doﬁ?t,knové I suppose I

j should put h1m out of hlS m1sery I'll have a talk to Clare (hrs teacher) about hlm. Shie

- getson well w1th h1m

P

On another occasion an intern teacher buzzed'Ev through the intercom about Michael's

. behav10r in class Ev asked him to come{o the ofﬁce thn Mmhael arnved Ev asked

~ "Do. you need to cool down before we tﬁk" : Well then I'll choose Id hke ‘you to

" sit out there for ﬁve mmutes w1th your tpoks " This occurred‘late m the aftemoon and -

Ev did not speak w1th Mrchacl agam She srmply let h1m go back to the classroom at

k dismissal time. I asked Ev why she had done that and she replled,"I thbemtely let him -

| go because I could tell that he had not had hrs medrcauon today " (2/12 2 46)
: P . \ : .

w3

@nr: 11 27) chhael is sent to Ev by a subsntute teacher Ev looks at thhael and lets

him sit 1n the outer oﬁioe At 11: 37 Ev says to the chlld; "Mrchael you can go home .

T ,
Itis lunch time and I w111 talk to’ you later E Ev then says to mef, "He S really hyper

today,Icanseebythelookofmmt" R '«

(

' “ - Ev was 56 concerned about thhael's condmon that she had specra.l consultants loolcmg

. mto his. case, regularly Not long after these mc1dents Mrchael was placedinan

msutuuonal settmg where h1s medacauon could be momtored for the remamder of the :
o 'schoolyear T S
i - (10/12: 2 48) John reports to Ev that his "toque has been thrown way down the other
- -.end of the playmg ﬁeld." Ev speaks; "Tell me about the toque thn Why was
_ _.Barry sproblem your problem John” OK. Can youbepohte and hsten to Bar:rys
| O "story” O K. Barry Bany 1 am not very far away, you don t have to spcak m such a

L

;',_,.loudvowe lfindthrsalltheume 'Iherearetwopeopleatfaul&here What SRR

o8
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| tcould you have done, J ohn to prevent this problem from happemng" Do you see you

R are partly at fault” What could you do, John, to fix the problem‘7 Is the toque still out

) _' there John" First of- all do you want to fix this problem up John” This i is what I

suggest, srt on seat together and decxde the best way to get the toque back Il show you

wherc I would like you to sit to talk about 1t." The boys begin to talk loudly and to

L argue. Ev saysztj’%"‘l'hey should have cooled off ﬁrst I think." Ev walks fo where |
_ the boys are smmg and asks, "Do you need to cool off by yourselves9 Well do you "

- ‘want to fix thrngs up? ... Well there are three altemanves, you go John Barry goes or
you both go to plck the toque up. . Do you need more trme" . How can that toque '
get back into the school?” The boys decide to draw numbers Ev says, "Good luck
o . ' -

- boys."

(10/12: 3:l0) Ev w,alks back to the boys"and says, "Boys I'_mdisappointed._ You tried -
numbers and that did-not .wo_rk. .. O.K. You need three ,pieces of pap‘er,AJohn,_ .
' Bradley,. andJohn' and Bradley. . . It shouldn't take twg grade ﬁve‘v-c‘h'ildren a half an .
hour to collect a toque." | Ev l’“tS the three pieces of paper into a contai_ner, ..No, no
. we can't waste anymore time. . . John your name came out 5o you go. . . John stlll ,
refused. Ev said, you have wasted enough time already. What would be a way of
getting that toci'ue back so that you both feel (._).K.‘about it? . v. .OX.youbothgo!"

.
-y N

Tim and B : al E . |
:(3/ 12: 9 37) The sthool :ounse 1 ters Ev's office to explain that he had Just phoned a
: vbparent to er;qume why her son was not at schoﬁl and: the parent became very angry The
“ school counsellor tells Ev that the chrld has mrssed many days. Ev then tells the -
.v , 'cousellor that the parent had just phoned her. Ev asks, Where drd Tim go for
" Kmdergarten? w1 wonder 1f there is sometlung in his cumcard last year: about his '

~ abenses?., . His last name is . and he is in Grade Two 1snthe‘7 .Is there & ‘



n . ° CE i . S g
v, A Ly : AP
B L 3 Sy PRI
vl T E w PR .
N 4.5 o : o ~ -

| | . | % "‘_'.4.. i-,-’: . e
.father? - Does the cum card*hst older brothers or sxsters? . There is nothtng here *
Q‘ -about h1m bemg an asthmauc .Do you thmk we mgh%e reachrng the. stage of 3"
referral"" “ R B X "'. » | 3 ;;.,. "
"Ev then. walks to the intercom and asks Ttm to COme to her ofﬁce Tim enters the ofﬁce' -
and Ev points to a charr ‘They both sit facrng each other Ev says, "Tt lookbas 1f we

are having a bit of a problcm 'I“rm ... Why are you mrssrng so much school”" Trm .
- answers, "Sometrmes I'm sick." Ev asks, "When was the last time you wenttoa .

3 doctor? . Do you have a problem breathmg" What trme do you goto bed at mght"
: . Two times each month you have been throwing up have you" What happened thlS
’lmormng"" If you woke up ‘7 am. how come you dent get brealcfast" You are
afxmd of your brother are you" D1d you miss school at Oxley last year? Same as thrs
year was 1t? Tim explams that h1s brg brother bullies h1m and won't let him- have any
breakfast so Tim stays in hrs bedroom until hrs brother leaves but often hrs brother
doesn tleave the house and he 1s too afrard to leave his bedroom. Ev asks "How often ,:
does. thrs happen Tim? . Docs your mum know that you are aZmd of your brother"

Does you mum work" Is your brother at home now" Is there any food in the ‘
house ’I‘im" What did you have for supper? 4, What will you make yourself at _.'.
home today'? Is your mum gone most lunch tm,res'7 . ‘Well I thmk I can ﬁnd some .
’ f00d for you Ev leaves the office and makes a sandwrch for Tnn and bnngs the
: | sandwrch and aglass ofmrlk for him to eat and dnnk. Later that same day Ev drscusses :

| -the possrbrhty of Tim 5 referral to a social worker who wrll mvestrgate the home

- ~srtuatlon. ’ T o Y\

'.'\': : ‘ S o R - e

| -A month later Trm is m the ofﬁce agam (20/1 12: 40) "'I'xm tell me what happened
’Trm take a couple of deep- breaths,(hands '.l'im a ussue) now brg breaths so I can hear
= you.. TeIl me. w__ho,”got 'after you? So that was yesterday? When you were



e

. going to school this afternoon? . . Well Joe did you get someone to go after Tim? .

What if that kld was Just saymg that" . Havé you a ﬁ'tend at the Boys and Girls club?
.. Why do you go to the Boys and Glrls club? Why don't you ‘tell him to come

. cdll bn you on yom' way” . Did you tell your mother about tlus'btg boy who ﬁghts

you? ... Punching you in the arms? . Have you got three uncles who goto school

77

and one who stays home and makes models" . Joe are you mad at.Txm? s Why did

he punch ybu? ’ . Did youcry?...Tim said you were swea\‘fng at him o Has Tim

bothered you before? . .. You know it makes people pretty mad when you swear at

‘them, Joe. Isit a‘kmd thing to do” . What is one way to hurt somebody? o Thelrb

body? . .. Yes but also . . . That's right Joe, their feelings. Tim Q%ou’r body. . .

- You hurt Tim's feelings. . . How are you boys going to sort this out" O K.

: apologrse to one another Look hun in di?eye and say you are sorry You both

need to be fnends and you want to be'friends don t you? .. You don't need enem1es

. do you? ., Joe who do’ you walk to school w1th'7 .. Maybe you could botH walk to

that"" Ev smiles and Sa)'s."'l‘hanks'" Ev then speaks to the assistant principal about

‘ school together You could then be good fnends ‘. O K. z{ou guys need to get

v'back to class. Your teachers’ w111 wonder where you are

[ .

A group of Grade vae boys are sent to Ev for unnatmg on the school wall after

' dxsmlssal on Fnday aftemoon (12/1 8: 50) Early the followmg Monday mommg Ev

quesnons the Chlld (Llsa) who reported the 1nc1dent ‘ . "Lisa, how far away. were you" ‘

e

Were you in class before 3:30 when the boys asked to go to the' washroom" . One of

them asked could they go to the washroom" I that all you could remernber about

the problem. . Ten mmutes later Ev and the assrstant speak w1th the teacher mvolved

.'.’

"We j Just had Ltsa down . She sa1d that an of themvhad asked to go o the washroom :

o bcfore dlsrmssal So it was aftcr dlsrmssal" ! Had Bernard asked to go the



washr_oom before drsxmssal" e Why did you think that? . When your lcids ..

? they have to ask and does only one go at a time? ... . Soit happened after lunch on ’ )
Fnday" Well it is really hard . Well anybody could have stopped in there
When this had happened before it was a new student in the school ... cause if nothing .~ |
happens for six months then - Well Tl workon and see 1f there is anythm% Ican do

| - Well I guess what I'm thmkmg if we phone the parent and then she says, "Well he

- asked and he was refused " so-the parent could be vmdlcnve . s0'it's the kmd of |
thmg if you were Just deahng wrth the child you could make a good posﬁon but 1f we . '
nng the parent it nnght . When we have thrs kind of thing we often don't know hovw .
far to take i 1t. . How senous was it? . . Ev the/ speaks to the assistant, "I'm not |

.‘ saymg Leslie made a mtstake Robbte is the of kid who could do t!us outsrde °

' because he was nefused permxssmn I guess my hunch i is to not make an 1ssue out of
it." The assxstant says that he thmks the chtld.,should know that unnatmg on the wall is
wrong Ev then says to the assxstant pnncxpal "Well after recess why don t we go B
down and brmg the cluldren into the conference room for a few mmutes and tell them | |
You know that 1fyou want 0 go to the bathroom at 3:32 you aiso want to go. at 3 29 =

: p . _ _ : .
e : : : o ' , e

B (12/1 10 43) Ev and the assxstant speak to the boys m the conference room.\ |

e Young and I recetved a report about you e Bemard could you tell me »Yeu see' "

o that s what concems me ... is not the slé”, Paul d1d you ask Miss M dxd you"

A Dld you Robbre" Thrs is really sllly . ',’. Just hsten for a mmute Icertalnly -
don t expect boys in Grade 5 'I‘hat Was not O K. You put your hands up before o
-,'drsimssal What thls sound 8 .. o .
""’_"-T»-""".You shouldbe ashamed ofyo - g n tingontslde ts agamst the law, You - :}
th wasbroom Yo ';canttfll

"esew : nt emergenctes s ! Now e -

]

: you are trytng toinck up a rule

" dontJ,uStallofas ddenknow
;. '»'vusthat. Thatts sm(thmhng - We're:

T‘




Bernard can you think . . It isn'not_ to happen again Robbie. I will call the\police the’

" next time it happens . I think Mr Young and I have a number of concerns about'your :
behaviour . Mr Young would you outline our reasons-'for our con’cern 1 think
Robbxe it's very very easy for yo‘u to be,around where things are happemng and for you

| to act as if you are not mvolved in anyway That w111 not always work You can " ’

imake ch01ces You are respon51b1e Robble for the choices you make and don t make

B What is 1mportant is the decrsron you make and the responsrbthty you take in that
situation. . You could come to me and say, "Mrs. Green tlﬁp happened at recess and it k,'
'could have been troublesome but I thought about itand decrdéd to act 1n thrs way |
© Will you do that in the next weck" I'want yOu to come and tell us about a siatuauon in -

whtch you chOSe the nght decxsxon not to parﬂcrpate . that you do know the nght way

to handle a 51tuauon at the fg.d of thlS week...

A

. L S

‘Two six year olds were over one h?( of an hour late for school because they had been_

dawdlmg an 11: 9:20) Ev rang foster mother to inqui;e whether'thefamily or th

- 'school would deal ‘with the chxld. The mother asked could the famﬂy deal with it. Ev ~
agreed. The second child was put on'a behavior plan because the parents could not be - |
contacted regardmg keepmg the Chlld after school for the amount ofume{the Chlld had
amved late. The chxld brought back the signed behavror plan the“followmg day. '
) " Three boys are sent to the ofﬁce for throwmg snowballs (3/13 12 '!8) Ev asl;s, "Roy l |
tell me-what happened on the way home" Now .OK. J ack tell me what

| : happened Who was rummg" : Yes .'So you each threw a Snowball?‘. .. Why-

were yougl?owmg snowballs at Roy" . Eddre, what happened" .. You.were .

' anmng at_Roy'? What do you know about snowballs and why are they dangerous‘7 o



S s

J ack, why else” s Yes they can damage your eyes You boys are gorng to |
write a behavror plan and if tlus happens agam I w111 keep you here for. half an hour at
| ’ § -:lunch andafwr ‘school sothat every chrld can go to and from school safely s Have :
you | had a behavror plan before? Oh thats rtght What else were you gomg %
say" Come here andI wrll get you a behavror plan Eddre yory@.\ carry on wrth

that one and you Wlll also mentton that you were throwmg snowballs J ack you do } ':’ o

‘;,.

th1s one So you Werethrowmg snowballs h” Just be: caxeful that you ar,e o 8

not telhng lies. Do you want another chance" - Now Jack there are three people “ '_

' 'tellmg me that you' threw asnowball but you are lying about 1t lt seems to me that

' when you get into ﬁ'ouble you don t tell the truth Is that correct?' . It 1s correct?

. Tell me what you know about snowballs bemg dangerous" : That s nght' - 'vY u", ' .
a,;e going to do a behavior plan What do you do wrth that” I told' the Other boys -

Do you remember hoyv to wme out your plan? Well I am dehghted to tell you

you wnte I threwa snowball and I hed to Mrs Green about it. , What are you gmng 2 : .

to do about it? . Thrsus how you spell "threw Dont guess because 1 can tell

o drd you do? .. B wagt youwto say, 'Throwmg snowbalIs 1s dangerous and I wrﬁ not-do

| |-t agam How are you gomg to change your behavtor" Thcre is an gt at th&

e end ot' that. What else are you not gomgto do" What dld you do to me" .. Do

you know what the date is for you there" That s nght 'Nogv take thls to room X and -

. "-ask one of the ladres to Cepy it please Wnte yozr name down here please Jack

Now you take yours to room X3 and ask alady to copy rt‘for you please .0. K. Eddxe :

' start way up at the edge thats nght. I-Iow about P wont throw snowballs
| You have to ﬁmsh that now abput the ﬁght wrth Ken e 'At the completlon of the
" ' --~behavror plans, Ev commentedto rne Eddte 1s reédy ﬂor} contract. We have qmte a

:’ [
._,,.‘, o e B

."»‘ﬁlehereonthathttlegux

- P o .

"Iih Come here What does thrs say" Why are yo,u hene nght now" Yes ) "

4 | $ .
i you how to spell the’ words 1f you don t know Put a penod at the end. What else~ e



(12/1: 2: 06) Ev asks "Dav1d why are you here” Mrs Trogk has been down here to -
_ -talk to you .Did she say that you were supposed to apologlse to- E151e? D1d you .

‘ call E151e a mgg’eﬁ You dtdn't call Elsre a mgger" Well it is my understandmg )

- that that is why you were sent here and when you apologlsed you could go back to
class . You should have spoken up when you were accused An hour of school -

'has taken place Are you gOmg to have tg stay here till recess oris an apo’Iogy due E131e - |

Aand then you can get back into class" Do you think 3 you should apologise to E151e .o

" David? Are you ured today" How comeyou weren't at school this mormng" Is your

mum better? Well then we w111 have to wa1t because we w1ll have to listen to other o

- people’ s side of the story at recess. K “Ev sends Davrd out to the outer ofﬁce to wait

b- unul recess. .Ev explams to me that mum is in hosp1ta1 and dad is’ away o
At recess (12/1: 2: 18) Ev explams the mteracnon w1th Davrd to Mrs Tronk Ev then

| says, "Well David Mrs Tronk was standmg nght bes1de you and heard you call Elsiea &

: -mgger Is that correct Dav1d" 'l'hat is correot is 1t" Well Dav1d you w111 have to make

up your xmnd . You must apologlse or you wrll have to leave the school Well

Dav1d are you going to apologtse" I'm really pleased to learn that. . D1d yous get |

‘ enough sleep over the weekend” -Oh have yon" (Dav1d explams that he has

bronchttus ) Are you takmg some medlcme" Ev waits for Dav1d to, apologlse then pats -

N
LRI

ﬂ_

: h1m on the shouldef and thc chﬂd returns to class.

o

,(21/ 1: 8:55) Ev speaks 0 Harry (Chlld) 1 _]ust ta]ked to: your dad . Remember we

" hada meettng with your dad” . We ‘have thought of : a system whtch xrught be of help
B -7 o

‘to you ... We thought we mi ght give you a super behavror award. that means that 4& '
. for five little awards, Harry you can have a super behawor award on Fridays. . . but /
: |



-

o you must get ﬁve little awards in tlie week. . It means you don t hurt somebody else's -

body, you dont kick; hurt, or punch So 1f you can get through the whole week you - |
e an earn a very specxal privﬂege to play in the gym with two fnends .So we'll stan

o today and even though it's only half a week I know you can do it. Rememb_er

, you are to come to me. if you find you have a problem. Good man' .. So, arevyou

: gomgtothegymonFnday""' .

(29/1:10:43) Ev gives advice to the acting assistant principal on how to deal with a

, behavior problem within his class v "Joe, those girls should do some role playing . .

Get them together and say, _“Let s replay it... exccpt instead of acting back like you o

‘did what other chorce could you have made" They need some ume with an adult to

| learn other behavrors Try the Magrc Ctrcle in whxch all chxldren in the group are

: glven a chance to grve an opmlon about a certam incident and then work on. from there."”

'\-— o' (. . - .
Later that same day Ev phones a mother of one of the grrls needm g the gmup .
‘. counsellmg (28/1 3 04) "Mrs ‘Mason i itis MrsGreen, I understarrd Mr Long talked
w1th you this. mommg Now what are your thoughts about the 1nc1dent? O !
h

| Ahah* Ahah' Although you were aware that the glrls were not locked in. they d1d
| leave the room to go to the washroom. - We talked about makmg their peer relanons

. go miore smoothly N § suggested role playmg to work out better soluﬁons to: therr e

| o
; problems to Just talk about the problems they are havmg Tlus might help them to

| ’have better relauonslups ahah ahah, ahah well Idon t have a complete understandmg :

thmgs can be gomg along ﬁne somebody s feehngs are everlooked }nd they

Dl

-3

. _]ust want t0 reta;rate 1do thxnk thatxhey Well lct s see from here on...Ifyou s

don t nouoe an 1mprovement Once we start meetmg w;th them I hope you wﬂl see

ammprovement ahah ahah Ican assureyouthatwonthappen 'l'heyare all

. i g ’i_ ;_.



' ’ ‘ownere of the prohlem and [ think _they d0~need a little bit of help to get back on track . . =
B You will notice a, change in the way they interact with one another. . . ahah, ahah, .
that's virtuzillyMI)ossible to wpaﬁm them. . .'if we can think of other solutions. . |
| -ahah, ahah, . .. we will certainly give itall the attention it is due. . . I think we could
rhake a good go of that. . . Call me in the meantime if you want to... We will pr'obably -
talk i in the next few weeks. . . We'll start working with the girls and I am sure their
| abxhty to work and play together will definitely improve. Thank you. Bye
Gives Counsel to the Assistant Principal

(29/1: 11:64) Ev gives adyicc to the assistant principal "I don't know John near as

k ~ well as you do. My two [hOughtS for you are. Nurnber one, if you are absolutely

- .sare that it was a Vicious attack . . . then maybe John should miss recess for a week. . .

It may be hard to couviric'e‘ parents that it was not play fighting. . . Could mbre

‘ equipmerit be put'out to prech;t this?. .. I thmk every class should have a box of
equipment. . . How can you have one ball for thirty kids? . . . Number two you should
“send Sean_ home and let the othcr witnesses of this incident know that such be'havior isa
no no ar_ld'w_ill not be tolerated. .. Let theth know he has five days suspensioh." .
Ev gives advice 10 a tcaCher who is having a prohlem with a child. (473 {1 1:30) Ev

' 'eXplams to the teacher that he may try usmg a collaboranve approach Ev suggests,

: "'Begm the conference by statmg that you both have to be at school for aécertam penod

_ 'each day and that you both have needs Wthh may be met 1f you could enter inte some

E form of a contract. Jun, you explain-to Alex thatasa teacher you have the need to

ensure that Alex hstens, does class assxgnments and thus i 1mproves in hlS schoolwork

'I'hen you ask Alex what itis that he would like to do within the classroom” He may say

that he would like to 51t ina ccrtam place to do his work. You then enter mto acontract



‘ g '3 ‘ o
" with the Chlld You could agree that if the child completes a set task” you assign him

-~ -then he may sit in that special place he request_ed for a certain penod of time. (1 13
: 9'52) A week later the teacher returns to tell Ev that the new approach appears tobe
'WOrkmg but that he how needs to renew the agreernent and work on another need the

: child sees and on another task that the teacher wishes the child to perform.
. GivesC L to the Kind Aid

* a child within the class. "You may need to take him out Pa... I think it is important if
he is having a bad day that you w1thdraw him earher so that feehngs are not pent up. .
.Don't let him goon...The posmon for all becomes mtolerable " The Chlld is
brought m and Ev explams to the chxld that he wﬂl be withdrawn to spend some tirne .
apart from the class until he can be quiet. "Now Michael .. ! you know what w1ll

" happen until you are ready to go back to class and behave With the other boys and’

)

| just listen please I thmk tallung back and forth is startmg to be a problem and 1

| gather that you are not hstemng 0 th&spbsutute teacher. . When you haVe subsntute

84

5 (27/3 ': 12:47) Ev speaks to the Kmdergarten aide regarding behaviour modiﬁcation for * - '

-y ,,‘I‘E".; speaks_; C ildren sent to her by the substitute teacher (?J2 : 11"27) "I think' part
1s that your substitute teacher is not used to kids speakmg out...Doug . .

teachers they expect thmgs to be different.. . .I'am not sayu;g that you are- wrong or that |

- the subsntute teacher is wrong Its Just that thmgs are dxfferent I am sure you _ -

' have done thmgs that haven t pleased the substxtute teacher and wce versa Im .

‘. asking you to co-operate don t blow your w%]e afternoon in school because you R

have a subsntute teacher If you mally feel youj&avc a problem, at'3: 30 you can do‘ S

' somethmg about it by commg tosee Mr Young orﬁyself Do you know what co- o
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operate rneans'7 . Are you sure you can do that"' "t Id sure appreciate it I
speaktothesubsututeteacheratthenoonhour ._: . ..' s . s
h (1972 : 9 18). Threc weeks latera subsntute teacher in the same class calls Ev on the-
B 'mtercom. Ev walks down to observe. Ev then takes a ch11d out of the classroom T
“know, there are problems in the class w1th substitute teachers Morris but this is:different
Thrs teacher is takmg over your class for two whole weeks . So you can 't blow |

that .. . MISS Cldrk will be off for a while and you will have to thmk of 'Miss Patterson'

as your teacher. Do‘you thmk you could co-opera'te‘7 Whats buggmg you then
Morris? . . . Did something happen? . If this is for a long penod of ttme you need to

| have your behawor book done everyday You don t hke the subsutute teacher o

- signing your book" . But MISS Patterson is takmg MJSS Clark' place and she w111 be
there for at least two weeks so she really has to sxgn I tlunk I had better
phone mum and tell her the sxtuatlon. .. Does mum know that Miss Clark is away for at B
Jeast two weeks?" . | | |
Ev phones Morns s mum "'Heio I 've got Morris here w1th me . . . Miss ?atterson ls ._
supplymg but she had abitofa problem with Morris thrs mormng Miss C'lark could-'
be away for two weeks or even longer. .* Gtven tlus sxtuat:onll ve explained to Morris
B that he should follow through with his book O K. ” Yes, I know he is...Yes. .
'When we know it is gomg to be for a longer term. .. This mormng he was a btt unco-
operatxve .he has been ﬁne Ive had a talk to h1m and he understands the suuanon '
and he should be nght for the rest of the day Bye Ev then speaks to Moms

¥ "Well now are you going 10 co—operate? Let S go back to class " By walks wrth
_ ) Morris back to the classroom and spcaks w1th the subsutute Y hér ’Buzz me again
"'1fyounecdto ‘ I /j L

-
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On the way back to the office Ev says to me,"He's one of those kids who is not very .

B ﬂeXiblé He ﬁecd&é'clcuxﬁtyb ang when-h¢ is placed out of that he acts out and cantt cope "

Later on the same day (1972 : 12 53) the substitute teacher ?alls Evon the mtercom
some children are “unbelievable.” Ev walks down to classroorh and removes the -

'. children who are unco-operative. Ev says, "Doug and Robbie Iam tired of complamts

.. ﬁ'om the substitute teachers. From now on you w111 be wrthdrawn from the class 3 4
'whenever there is a subsntute teacher. If at some point when you feel you are ready to

co—operate and learn you come to mé and we will talk about whether yCOu are ready to-

86 '

' retum to class Are you chewing gum? . . . Get nd.of ith. We have asked for your o

co-operatton and we arc not getting 1t. Your classmates are tired of your behavror

'becausc you are: unco-operatwe “You are permanently w1thdrawn Ev then places the v

chrldren in different classes 0 work on theirown. The followmg day the two boys

approach Ev and ask to retum toclass. Ev consults with the assisant pnncrpal and both
agree that the children need another day "to learn the lesson

i

II. - g.]]

L 4

Two children aged six are found in a.car park an hour after school had started for the e , o

.~ afternoon classes. Ev asks, "What d1d you. do that was wrong" . Yes, you were 30
‘_‘-'mmute_s .late for .SChool and you would still be playmg m_the_ car park if Mr Dane didn't
see yowthe're-and bring you back. Ct's pretty serious busmess . We were §01ng to
’ “ask the pohce to look for you . Does anyone take you to and from school"
:Well we w111 have to arrange that an older chtld bnngs you to and from school |
- ; That s exactly how long you were late SO you w111 stand ma comer for as long as. you
- were late e A | B ‘_

-
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' John" 3

John has been on many behavmur plans and has been reported to Ev by a parent for h15 |

beha\qour duﬁng the lunch hour (16/3 1 03) "What concerns me is that somegne was - |

= attacked Iohn So what is gomg to happen now John" . No you have had too many

i » d the boys and g1rls are sull not safe Why don t1allow fighttng,

hope thexr parents phone the pohce when it happens again. . People are gomg {0 call

) the pohce because you are a bully, a ﬁghter' They w1ll take you off the streets John

E Go and sit out on.the bench out there please

LS

3

. . . ) " .
E I. . : e . . . ’

. Ev bnngs John back into her office. (16/3 : l'21).- “T just spoke to your, mum : ":I'-'Idw,

- .

says, "Frankle you don't normally have aproblem getting youx_' work done. . . I§ there

A

Ev phones John's mother. (16/3 1: 18) "Mrs Unger" Was John home atl lunch"
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‘ ca.., about the boys and gtrls being safe from'Someone like you D G

Well I've just been talking (o him...A mother rang. . Apparently John had foun{a/ N

httle ball belongmg toa Chﬂd and 'said "Well you'll have to ﬁght for it. I'vej just spoken '

to John and I am going to have to suSpend him again for tlus behavmur CWill T send
h1mhomenow'7 M N RS '\ c R "i-'.

s -
Q

long were you suspended the last time? . You were suspended for two days" R | g

What d1d you do" . Tam gomg to suspend you for- three days. . - How do you feel |

: about that-" Well what can you do to stay at school? . Do you think' you can do;

that" You know what you were Just domg a whole bunch of smxhng What were

you feelmg good about? . Do you thmk you are kmd ofa btg shot" | hope not

beeause I think a'lot of people feel sorry for you because you ‘don't lcnow how to treat

PCOplc 0 K. .Go and get your boots on.” <

‘_) .

Franloe is sent to the office for refusing to do his work in class. ( 16/4 : 10_:42) Ev

N



somethmg makmg you feel sad msxde" You d1dn t get your kxdneyyl Someone else ' ‘
~ got. 1t" ' You ve been feelmg really sad and yukky abou"that, haven t you" : I |
dont blame you...Id be feeling really sad about that t00. . Why 1s it better at home" _____
Usually you dem't have fights w1th people at school . Andy in your class?. .. Did- e
that happen\tlus mormng" JIm gorng to ta.lk to' Andy about that. Usually\you get

- along s0 well . . . It makes i it hard to thmk about your school work when( youare.

| 'Wut that krdncy . Now Pmnkle'?ou have two problerns We can 't do

-

| _ anythmg about the kidney but wq can solve this problem about your work I know

-

’ escorts Frankie to the door thh her hand on his shoulder. a wept with Eddre in that ]

you want to co-operate . What can we'do" Perhaps 1f ‘you say to. yourself I 1
[

_write these senten*cest’l'll start to feel happrer and better You'll start to put thmgs back
to normal. . . Do you think you'll be able to do that” .. You'll feel better . So you
know what yéur plan should be?. So get that work ﬁmshed . You'll start to feel

better and then you can have a mc_é holiday at Easte:. What about that? Good man.
Y OK."Ev

Thanks for talkmg to me Frankle So you'll getit done at lunch i

LR

1nterv1ew, I found the whole 1nc1dent so touching.)

TheShoeiotheGatbage - - o Y

sent to Ev for losl.pg a shoe on the way to school after lunch. (23/3

K 12) "Wha happened" .. The shoe was half off and he kicked it?.. What didyou 'S

...Did'you go get the shoe out of the garbage" .. What garbage did you put it . ’
in?...Go get your Jackets and meet me at the door'and Il take you m my car and o
we 11 get the shoe and then we wﬂl have a talk o After fmmg the shoe. .. "Do you:

think he was trying to lock you' w1th the shoe'7 '. . What did you do that'was really |
Jwrong? . What should you say to Malcom” Look at him as you are saying it. ..’

Dld y!b throw 1ce at noon tlme at somebody" .What s been happenmg 1ate1y'7

': Have you been a good boy or. have you had some 1rouble w1th ymg teacher" ’Tell
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‘me about that trouble' .Just .a few days ago'7 Do you know why you have been
_ decrdmg to do wrong thmgs" What s dxfferent at home" What s éhangmg in _ .
- your hfe" - What happened to your toys" : Who threw them away" - How |
. fcome?. ...Washe sayrng D1d he just take them away for a whrle" .. Do you ptck
' ‘ygu‘r 'toys'up'or doyou just leave them'around" What toys did get taken awdy” | )
R _ You m1ss those ths . Are they gone in the garbage" Do you feel mad about ‘
, | -losmg those toys" How come your skiis' were outsrde by the barbecue" .. You let |
- your skiis stay outsrde"' . That very good? It is not very nice hav1ng mum and
dad mad atyou.. . Don' tyou feel too good msrde" .Have you been feehng bad
' inside for abOut two weeks" ' What is the p blem Davrd" ‘ Im Just wondenng |
when tlus bad feehng msrde mrght gb away and you mrght feel better msrde and not get -
into trouble at school Do you know how to prmt a story" ‘ I'll help you i, Thts -
says. . .'What d1d you do to cause you to be i in trouble today" . You sa1d I threw a '
shoe}m someone's garbage c¢an at lunch‘ Maltom had to walk w1th only one shoe
: " 0. K Also today I threw a snowball UIf somebody is‘crying it is not from nothmg
If his body isn' t hurt hts feehngs are 50 snc':alls can hurt. .OK. you are going to
A lcopy down on t.hlS yellow paper thlS story about what you did today. . . I wrll not throw
-' tlungs anymore I wrll not take other people s thmgs " After the chfd had
}. completed the plan anda copy had been made. Ev said to me, "Dld you see how ‘
controlled that little boy was" He doesn t like taking the behavior plan home but he S

. will. He was a httle man"r

. L‘, P )

. . . - !

A senior boy is senttothe ofﬁce for belng late for class (2/6 9 30) Ev says, “Turn
tlus way and look atme Paul What time was thrs" .So Ray grabbed you and AR
threw you So where have you been for last halfhour" ' S% you dxdntthmk to B

t RPN
' report what happened to the teacher? Last weel: we had the same taﬁr When .



something happens that upsets you'and you don't know how to handle it... Why R
- didn't you think of that this morning Paul" How could you have helped yourself the ) o

- m’ost" When something happens the most mponantthmg isto get help so that you }’ v'_
can get nght back on the track. . Let s go over tlus agam Stop there What could &

T

-you choose to do nght then" . Go to me or to Mr Young or to Mr Long Then we.
- could have worked it and you wouldn't have this problem you now have. . Paul I'am Lo
showing you away...I need to know that you are trying. . How dolI know that"

- That's rig'ht . All you have to do is. show that you are trymg Can you look atme

and say thaw? ... I think you can too Paul Ireally do. School will seem such a e
-much better place for you . You'll start feehng really good about yourself when ygu ‘-
make the nght ch01ces How are you feelmg nght now" . Are you worned about
sometlung? ..Do you t.hmk I should have a talk to.Ray and Gerard" ‘ They made
' wrong choices too just hke you»dld .0X.. You may go back to class Thank
you" o IR e -
In all the examples crted Ev demonstrated her empathmng qualmes She consxstently '
'sought to understand the chtld's snuanon and motivation for action and then challenged
the child to make informed choxces about fu‘ture behaviour.

Ly , v

e

Challenger

The role of challen ger is another admnustrauve slcxll Ev.demonstrated consmtently
throughout the study The term challenger for the purpose of this study is defined as

- one who observes the other, prov1des documentary evldence to support the observauons .
made, affirms the othei{'s sttengths and then challenges the other to address areas of

' growth and further professional development Ev demonstrated these skills when |

evaluatmg teachers



: . S - Lo L . . Yo T . o
EORCEE RERUUEE . . . P RS ) e . - L ey S
e ) . . ' HE . .0t N U
. vu . d . . . . e U .

The Ptamngan Publlc Schoql Dtstnct strpulated that ity was a responsxbthty of the

N

evaluauon consrsted of a one-On-one thh each teacher at the begmmng of the year

"

':’\

student leammg She in

. ve
ol

admm1strauon of each school to subrmt an evaluauon of all staff mem annually to.

centm]\fﬁce, In collabol'anon with all members of staff an evaluauon pohey and
procedures were pnepared and unpﬁmenwd in Ev's first year at Padstow This .

two formal classroom observauons w1thm the year and a Teacher Perfox*gnance

Appra15alv whxch was seht to cemral ofﬁce, Ev shared the evaluatmn task W the -

assrstant and she saw the purpose‘of the evaluanon pnocess in terms of enhancmg

abletosaytoateacherw’hateverhastobesal " A ’9

‘ ;\ [

The procedm'e for classroom observanons consrsted of the followiﬂg steps The

~ teacher completed a PnesObservanon Conference Gmde whxch was dxscussed atthe

4 concept? What umtortoplc’l) %

pre-observatxon conference thh the evaluator (pnncrpal) and the evaluanee (teacher)

The evaluator observed the lesson and then prepared the Post-Observauon Conference .

’dtome "IonlyhavetommkofthechlldrenandIam \

Gulde which was dlscussed at the post-observatton conference between the evaluator o

and the evaluatee. 'I'he Pre.and Post-Observatxon DlSCllSSlon Gmdes were desxgned as

L L, - : .? . -
follows . ST e ‘~ R
" . T . ' L '::%\ . i
« ; o - o S
Teaoher. « ) Date ____ SRR
Grade -~ . . . .~ Room__ L

1. Background to the lesson ¢ th1s rev1ew, re-teachmg, mtroducuon of a new

‘t"_

2 Lesson Objecnves. (What are the objecnves of thxs lesson?)

; . y o
R ‘

)
S ,_‘_:;g;:
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'3, Lcsson Acuvmcs (Wﬁat tcacﬁ‘ihg/lcammg acuvmcs are planned" What will you bc S
: ,domg? What will your, studcnts be doing?) - g | % |

J Evaluanon (How are you gomg to know ifthe studcnts have leamcd”)

) 5. Do you annc:patc any problems" (ie: matcnals mdcnt behavxor etc.?)

- ‘7 ,f

2 . : ) ' . . ) L
Teacher _ - Date
5 : co T ] . ' .

CGmte_ "R%Z _

1. Were the student/teacher activities effective? =~ - S B

2. Were the lesson objectives achieved? - |

T )

s

w((l’i’/ 1 1; 1:21) Aﬁcr obscrving'the lesson and wntmg copious'notes’ throughout Ev. tﬁén— :

rceids back over her notes and prepares the Post-Obscrvauon Conferencc Dlscussmn f'

'4.’

(fuxdc Ev wntes the Post-Obsci"Wanon Conference Dlscussmn Gmde usmg all thc nme .

g ,?hc wnttcn notes she has collected. She also refers back to the objecnvcé of thc lesson o

, outlmed in thc Pre- Observauon Confcrcncc Dlscussmn Gmdc "

* Teacher Porform 'm"emisa, . N

- Using all the‘mformanon gleaned ﬁvom the one-on-one, the lesson obscrva.neqs and
dxscussxons with each tcacher F_sv (or the assxstant) complctcd tlns form each year with
each tcachcr A copy was given to the teacher. Ev (or the asmstant) and thc teachcr
discussed the contents. A co%»y was thcn placod in the teacher’s file. The followmg

areas were covered on the form. N ) ’
1. Knowlcdgc and Use of the Cumculum | . E L m
»2 Planmng | |

3. Instructional Methods ‘ .



- ;4¢C1assroom Managemcnt

6. Professxonal vaelopmcn; and Growth

5. Studcnt AWent and chomn g

7. Teachcr's Commcnts
Y

- . ~
e

1
&
i
1
A

. the set tasks iiv sat dqwn thh a—khild to' A
B ..J.,_

“thisa plcturc ofr" lﬁ‘ Is ﬂus a mummy‘g:,aﬁ\ﬁ YA D \sng dpwn atu \ o
child's level, sm1lcS>and reads thmugh Lh% 3 k&i&ﬂhﬂd. Ev then movcs en. iy ) ™
) o gk A : Y
(18/11 10: Q) After Ev hadreﬂec oft thi o
Obscrvanon Confcrcncc Dgscussmn s
Ev rephed "I thought thcre .
takmg place.‘;' ‘ ]
. . ‘E ‘f) ";-‘J\~ ‘
- - : éf\ ..

-

"r&\

her dcsk. Ev and and thc tcachcr sat facﬂ'g one an&ﬂ;;r\Ev bcgnfs
" Jesson today ‘What did you think of the ‘; %o@gﬁ

,havc

AN

day" Oh' thats good' Ursula usuaﬂyw"ﬁihl\?&_
LT N

VAN Tl
o St aak e o
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: Ursinla? What expectations do you have for the chﬂdren regardmg rules. ... What .

"the gmup on the ﬁoor he was actmg out. . He was pcré’ect in. the teilmg of the story of |

| ‘"Goldllocks " Tbet they couId take those ;:ands and tell the story Ithought the 'poem

was an excellcnt acuvrty .The chﬂdren were rcally e/ j)ymg the sto’l‘y It was about '

" twenty ﬁvc minutes for thoseamual acuvmes .- You then lcft twelve mmutcs for the = 4

‘ chﬂdren to make thexr choxce . Thave some t}nngs we could dlS(ﬁSS agld you could
k clauf}! for me The readmess and pre-read.lnig activities were of re%al good quahty

“_ ‘.‘RA;“[

'1

(Ev thcn gave examples of these activities). . You [are very considerate ¢ and kind to. the -

', chlldren You are’ obwously working on setting up da11y rouunes éor the children and =

F 4
you are encouraging the chxldren to listen and follow dJrecuons Some students could

carry the whole ﬁroject through and work on their own. . . You have a real rangg of

' 'chlldren s readmess there. . . I suppose thls happens in every class. . What about rules v

negatiVe consequences do you outline fogthe children? . . . What posmve consequcnces :

- ‘fdo you have in placc" .So separation is the mam negative consequence and happy

‘- grams one of your posmve conﬁuences . T'was wondcnng thxs mommg parucularly

(A
. )‘I

\

v.
RS
Y

| \

A )(QQT

S

- “-\ ‘w1th John a.nd Malcom because they would dxsturb theclass... T’ would be tempted to
.‘uggest to you to have them separatcd from the gmup Pcrhaps Dianna could take

: th) tn I am wondering if one of Dianna's responsibilities could be to look after

- e

Malcom. What about selecting centres” Who was picking ﬁrst" How do you do that?
\

Is ‘xt usual that the same k1ds get the choxcc" Do you do it the same each day? Maybe -
after\{)ey setﬂc down chlldren will all geta chance? It could become very frustrating 1f

,he sardc chxldrén are, used everyday -Is that how you would introduce an acuv1ty?_. .

d you could thrnk of ways of mtmducmg a centre usigg Dianna better? . .. How do

you use Dxanna s .nme? How do you feel about having Dlanna with you? . .. I

would write the noies toher thts mvolves a b1t of preparatmn . How do you see

_"\'l , different m Dtanna s" ' At a centre" . . Maybe you dont but with your

(»\\

trammg the typeof mteracuon you have wuh the child is quite dlffcrcnt. .ITwas

SO L
.-,' :'.f R R



14 . . .o . s * Lo - .
thmknrg of 'I“lm thls mormng, even when making the numbers he dldn't know what
they were I thmk it would have been really good use of your time to have helped the
When the chlldren were finished what happened this mormng" Is that the: |
expected behavxour that the children leave thecentre and move to the rug? . . CouId
- thdyz ta book or something if they are finished? . . Good' O.K. This is your copy

Ursula. I would like to-come- anc} see'one of your language clasSes about March or

‘ Apnlll' ’ | / A .

(18/11 1:28) Ev reflected on the post conference ‘with me. She saxd she found it hard
to believe that the teacher did not see her role any d1fferently from that of the teacher

aide. . . "I hope Ursula will think about what I have sa1d and I'hope she will do 2 -
somethmg about i lt. . I will visit the classroom from time to ume to see whether [ have
been heard.” Iasked Ev if she found it hard to- be confrontatwe She replied, "It isnot .

easy but it is my respon51b111ty Al T have to think about are the kids and then I don t
find it hard to say what has to be sald."

6

After Ursula s second lesson 4/2:9: 12) Ev wrote the followmg comments on the post |

" conference sheet. [P

Pre planning for the lesson was good word chart, exercise sheet, game chart
~etc. Use of some good instructional techniques ie. review assignment
directions before students work mdependently (but demonstrate wark .
, example first). French written exercise marked by students. Frenich-Math
~exercise to be marked by you. "Simon Says” offered some opportunity to
/ monitor student progress. Discussion Items: Expectations for Student
. behaviour and classroom management techniques are a real concern: Acnve
involvement of all students should be fostered. .Opportunities for students
to use French slalls orally should be explored and develop_fd.
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S'“m ’.. | ‘ ;‘ .
: QO/ 11:11 :20) Ev dlscovers that Susan, the mtcm, néeds help. Onc of ;pe tcachers has

_ tried to b¢ prcscnt in thc room whcnever Susan is‘giving a lesson to be there as moral S

' suppqrt. o Ev says that ‘she will see h/er with the teachgrs ag 12:00 today. It was .
deadcd at the meeting that Ev would obsenye Susan each day, to help hc':r‘,.devclnp _éoping

3

(2'4/ 11:8:20) Ev dis;cussed Susan. "She has no presencc. . She does not seem to be

,takmg any rcsponstblhty for her behavmur Itis always someone else s fault. Thmgs )"

:‘arc not good." ' / ' | A
% o, . . o . ' _

: y : : : s

(24/11 12: 30) Pre Confcrence wuh Susan. Ev says, "So you are going to start w1th a \

discussion? . . When you are d1scussmg this are you going to put those pomts on the ,

blaékpoard" ’I’@ after the discussion you are going to have the chlldren read |

| , silenty...So bcforc your dxscusswn you will harld out the readmg matcnal" . How

are you going to handle the questions? . . Have they got notcbooks" W111 that be B

B ‘)s,"omething new to them as well? . . Do you anticipatc any probIems'this aftemoon in

the class? . One of thc things I want to suggest to you Susan is that you tell yourself; |

'I am rcally gomg to try to remember not to talk to anybody unless they have their h "d“

up.', .. If you did this then thc_ children will learn that they w111 not be heard until they’

‘ p:xt up their hands. . . You will then be in control of the situation and the ¢hildrcn won't

bc in control. . . So you have to be really. strong . Of course you w111 forget faut try

and be really strong

n(24/11: 1:17) Ev begins to ob ﬁsan and to wnte notcs . Susan loses control of

B e
the class, the children become ¥ vcry nons?y and dxsmpuve Ev finally takes over the

lesson . .. Ev writes some math pmblem on the board for the children . .. She tellvs

”



g 'S-u’s'antowam the hrldren about the math, .‘Fxn'ally shehastospeak\mldren L
.herself "Iwillno&eak to any pe?son who does not rmse ahand . Anyone whois -
| ﬁmshedmayreadabook Agmnlremmdyoquﬂlnotspeaktoanyperson who -

~does not raise a hand .." The class grew: qulet and Ev moved around the room

ik'a]%'n'rmng those who had’wntten well and had used rulexs as the intern had sug;ested |
BV then d dxsmmsed the class Ev then speuks to Susan "Well there 1 was a lot of stuff in .
tﬂb lcsson I want to g1ve you some help for the lesson plan Then if you could get ' 5, A
that worked out then e could look,at the calling out, domg nothmg. etc Tomorrow L
just chat with me about the w@ it could better come together We'll plan Wednesday s |
Scxence lesson together sometime today What about 3:00 p.m.”" (24/11 2: 37) On
the way back to her office Ev reﬂected on Susan s lesson. "I found the lesson |
frustraung ‘There doesn t seem to be really much 1mprovement." Later that sameday =~
Evsaid, (24/11: 2:46) "1 suppose I will have to see Susan now. T would be happy o _/

‘ spend two days with her i thought it would ?nake a d1fference I will work with her -
-orra daily basrscfor the whole year if I have to." (24lll 3:05) "What are you going to - |
follow up on 'I‘uesday, Susan” So where are you going 'to be? So you are gomg to '
demonstrate each of{ﬁese steps in front of the kids. 0K Tlus assumes that each of the
kids will be domg it? Is that how you are going to start t& lesson? Is that how" L
through d15cussron‘7 O.K. I think what I would suggest that you do maybe Were
you going to .o O K and then what are you gomg to follow 1t up w1th'7 Is it an |
" hour penod? . Only half an hour" One of the thmg‘t helps is wntmg the plan 5 )
of the lesson on the board. ., Review: . Demonstrate - Read together page 169and
d1scuss . How long do you thmk this revxew wxll take" U Would say less than ﬁve
v mmutes Ygu are gomg to hst specxﬁc questions to ask in the rev1ew? .And then |
) you "decide that this will take possxbly five...You have to get the materials. together

Before the chxldren come up tell thé'chtldren what you are gomg to, do T am gomg
\, ,

bl ]

to fill the water contamer andput colonng init...Jam gomg to do and then

A
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Maybe you could sit them on the rug othermse they could be pushmg and shoving. .

'_ . What do yoy want thern to know as a result of the experrment" Maybe what you - .
kcould doisto have the clnldren draw a diagram showmg the. d1fferent rtn the L
chrldren what you are gorng to do.- Do it. Then explam what you did. Then have the

 children doit. Get th_eru to answer quesnons hke, "Why did this happen?" Put 'th1s on™
thie board ov the noon hour Have desks cleared of all books. . . Say, "Today this] --
is ‘our science lesson." Thcn go through the steps of the lesson thch you have placed -
on the board. So that the cluldren know that they have much to do and that they“l‘fwe o " |
‘doan assrgnment at the end so they will need to pay attention .. . Set the stn ’?lard for ’{33
the qual1ty of the. work you want. . N | want you to use a ruler. . headmgs on top Just .

~ like mine. thenit the bottom I want a full sentence in your best handwntmg So
basrcally we are talkmg about orgamzmg the lesson Now we dent talk about how
the lods wﬂl move from the rug to their desks Say; 'Row one qmetly leave and- take
.upa textboolt as you go.' Ev writes tlus reminder down for Susan, "W111 you let them |
read quretly or out loud"" .4 Ev then goes through the tumng of the steps of the 3 ,
lesson. . "Well that should be _]llSt about right. . Have,. . . then say 'Go to it!" |

~ ‘Again keep trying not to ans when they call You'll see after three or four times

they 1l get the message . Ngw I won't be there on Wednesday butTd 11ke to hear

i few

what happened I thi you T feel happter because you know what w111 happen and«t

 those othex thmgs won ‘t happen. O. K?" A

-

(2/12: 1:24) Ev observes Susan-teaching and again has to take control of the class.

* (13/1:1:24) Ev explajnedtthat'Sl'xsan had "felt overwhelmed" by the amount of advice

she was receiving from the co-operating teacher and Ev so Ev had “backed off." .‘. -

\ “
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‘(28/12 12: 50) Evspeakswrth Susans co—operatmg teacher.. "We have wrestled w1th

~ this drlemma smce Monday and I have a suggesuon It 1s not the md‘ét pleasant but it v

may work. I th1nk the problem is when you are not there I went jm yesterday You
‘need to take over the class . You can still use her in shall groups - but she'é cannot o
' assume responsrblhty of that class . She is not ready to a?sume responsxblhty of that
class and she will JuLt have to accept that. . You need to make it cfear to Susan that SM

- can't cope She just doesn't seem to'ﬁe any notrce .Sol thmlgyou have to- take _
the class over completely Some comments on the surveys revealed that g/ ome kids .
are takngg so much which seems urz;alr Wh;t I wertt down there . .Ican'tleave. .

" .Ttold her that I was going to get work and. that I wouild stay thére with her and she *
.responded 'thank you! s 1/\ T S

2

-

~ \ —— -

(10/2 : 1:05) Ev walks into Susan s clafs to supervrse Agam she has to take over

-

the class. . . "Ronald not another sound' .0. K. Grade 5 the same problemis *
happemng agam. . You- are not leardmg French sq put your‘French books awtay and'
A .take out your fmath notebooks U thmk the only thmg you need to leam now i is how to
be quiet and considerate. . Matthew, if you have a problem ygx c&uld raise your band

| and we could talk-about it. .. I am gbmg to ﬁnd an exercrse to be uQrked on’,.Tam ~
- going to assrgn page 334. . ’I'hen lets start on 335 quesuons 1,2 and 3 ” Ev wntes . |
,on the board and makes a. m13take A child alerts hcr to the mrstake Ev‘responds, ,
"Thank you. If you work quretly I wrll ask Miss Whrte to make your French up to you,

i B e R
butyouhavetoearnthatpnvrlege o, T A ﬁf L
-, M g ; 31

A " ) » o oo i R .J . - é'

(17/2 1 10) Ev explamed that on the prewous day Susan had "bombed out agam S Ev , l

1

-and the ass1stant pnnctpal had to take the comng teacher to the hospxtal durmg AN

‘class time and Susan could not cope even for one lessom "Apparently another teacher
i e » : »

B J

had to come to her rescue."”



.

- . 100
N A M " . - . D
Nt . P .

. P .

R T :

(27/3 9‘31' ‘z explarns what has uansprred with Susan "I have spoken to Susan and

K
I have told her that Iam gomg to document every interaction we have together because I

: feel I will have to terminate her employment. I have asked her to see gxe on the Monday

- morning. after sprmg bneak to share wrth me her decrsron. I have asked Susan to
consider resigning. I feel she would be better surted in some other work. It is a matter
of principle wﬁ me, _the chﬂdren are suffenng. o

. : : N

-(27‘/3}1’:55) Evs ks to the co—oper‘aung teacher regardmg Susan's future "1 don't ‘
know if you have had talk to Susan today but I have told: her that she has been glven
numerous opportunmes . yet the same kmd of problems keep emerging. . U"lumately

N 'I‘Sl.ggested that perhaps teachmg is not appropnate for her. .. I also warned her that the 5

‘ evaluauon given her at the :hd of the year will be a negatlve one. I asked her to thinle |
about that serrously .Fora few days she showed some 1mprovement but on ‘

* Wednesday again all h‘ell‘ broke loose. . . She is to decide whether Asho,will resign or
whether I will be noting everything sR does N would recommend that her mtemshlp
be- terrmnated You ve been able to watch her smce September So that's where
we are at. . - T will set aside the week after sprmg break to monitor all actlvmes 1

. have to do somethmg about ... At thrs ume of the year she shouid be able to assume

- responsrbrhty for a class at least 80 percent of the ume, but she cannot do 1t." (Susan )
retm'ned to the scho¥ after the sprmg break butdid not come to Ev with her decrsron

" Ev proceeded to document everytﬁmg ) |

© (7/4:9:00) Ev Spoke wrth all teachers involved with Susan and asked them to documeht' .

4y .

_ their expectauons, the program the lesson plans, etc.

Pl
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Fo (19/5 10: 05) Ev mfomd me that Susan s cmploymem had bccn tcrmmatcd "I am

' only sorry I d1d not do so sooner, but dedn't know that Tonly had to give her 30 days
F

Cma—ene

nouce' No one seemed to. know JllSt wh}ume lme was necessa:y because thc :

1ntemsh1p program is so hew." Ev found Susan Wan 0 g in the followmg areas, - o

classroom management, lq;son and unit dcsxgn, chelopmg a positive
rapport with students, establishing and obtaining acceptable levels for -~
. student performance and achievement. She was also unsuccesgful in =
implementing-suggested strategies and she was not ablg: w0 d;monsﬂ’atc ,
1mprovementm these areas. Gy

| (24/11:8:19) Ev conducts the pfc-confcroncc witithe teacher. This fook |

approxunately five mmutes (24/11: 9:45) Ev observes the teacher and wntcs notes. -

As shc leaves the room she ;mﬂcs at the teacher, taps hcr on the shoulder and says,
'I'hanks'" (24M'l 10 42) Ev says to me,"Can you believe she ha?only bccn tcachmg

.__[_ ) -

. three months" She is better than so many of my othcrs'" _

411 : 3:40) Ev conducts the pOSt-conferencé w;th the Grade 'l‘wo/I'htec tcacher
| "'Jacky what I usually do I try and wntc down as much as1 can about what you are
—- Saying and doing and what the children ane domg . When I ﬁrst got m thcrc thc »\
cluldrcn _wete rcad_xng _the didry. .. The tone [ pxckcd up was warm and sccug;z You
conactcd'yo&sclf very wcll I read your dlancs ovcr the wcelénd. You have
_ established classroom rules .. the chlldrcn know these and adhcrc to them rcally 1.
I notcd a smooth transmon from the diaries to Gradc Thrcc \I‘?o” tonly do you ;a
clcar dlrocuons but you share wuh them the puxpose of thc lcsson 1 noted smooth -
changes from one actmty to thc next W1Q1 c Grade_'l‘wos you madc prowsmn for L
. themtorcpeat whatthey hadtodo Atnopmntdldoncoftthqadc'Ihrees haveto

v " interrupt you. . Addmg a lmlc word of cncouragcmcnt was vcfy good You sa1d
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! o) Iook at n;c and lock yov.?r hands It was good to see you not ]llSt takmg the ﬁr@
answer . - You went through thc{hmgcxamplcs . You devclop thc dxrccuon and
) cxpcctauons vcry wcll and you lumt the posablhucs of the chlldren becommg |
frustrated. You then went over it all again. . You wrote_ on tho cgrner of thc
blackboard about what tog‘gdo That worked really well. Gee they worked hard! - I
glanccd atwcm a lot and they wcrc’all on-ask. .. So you have thcxr co—operauon and |
support. You thcn went to Grade Two and had them reading. . . sending them to'the
back tabl!’onc at a time . mcmﬁhﬂe you managed to give posmvc reinforcement to .
the Grade Threcs saymg, "Thank you Gradc Threes You were able to gct all the :
Gradc Twos on task by saying, "We are almost all on ‘the right pagc You then fimshed
the stor;— with'the Gradc Twos and went through each of the’ comprehensmn quesuons -
T wuh thcm\You thcn set thcm to work and then you had umc for the Grade Thtees v |
~Did you rca.hzc Lhey would not finish in the lesson? . . . I dogt consider that a fault. e
It was 1mportant for you to say, Tl let you gct back to that tomorrow.' Classroom
" managemcnt ? You have that down well. Instrucnonal Actwmcs" The chﬁdren were
rcally involved in the leamning activities. You*devekped the asmg-@:ms very well
bcforc they approachcd them mdcpcndcntly. You weréyreaily well planned and.
organized. You didn't take away any time frDm the c:l\rtn Sharing the exchtauons ,
4 of the lcsson contributes to a good lcammg expcrxencc for the kigs. You certainly tried
- to achieve objectives and you'll know when you read the children's work. What are
Jour cxpoctationa ‘of their written work? As I walked anound they scom to be havin g
o some difﬁculty wilth spacing. . | . I'm glad you do have high expectations for the'ir'
| written work. It's one thmg a child can show good quallty work in which is not-
) dcpcndcnt on ab111ty Some children sccmcd to have probloms with the vocabulary Do .
you vthmk those kids rnxght be overplaoed in that reader? Oh, you do intend to split that - ‘T-'\ N

lot into two groups'do you? Let me know how you decide to handle that. I also ask o

v

you at the end of the conference what do you think? I fcl_t really good being in your
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- class: Itisa nice place to be. “You are coming along very well."

-~ L
. ’E‘-

. (25/11 8 15) Evhasa pre%nference with the tmcher (25/ 11 8: 50) Ev observes the
lesson and takes notes. (25/11 2: 40) Ev prepares post.-conference (26/11 : 9 44) Ev N

) conducts post-confetence "T enJoyed your lesson, Wil. Itwasa very effecnve way to |

help chﬂdren to organize the1r thoughts and a lof of chlldren need that lond of structure. ‘

Tms :;s wh,alt_.I do, Wll. .. You were gmng the.chhle’dren effective feedbac& .. You were o
- saying. . ‘This tied in'so well to the lesson you were going to present. . . One 6f the
things you do really well , you always acknowledgé that the students worked hard and
you acknowledge th ir effort . You shared the purpose of the lesson w1th the chlldren
really well. . You hlfted the responsxbxhty for knowmg what they are doing and that
' they are responslble for what they are domg All tbe cluldren seemed to know the five
" W's. You used preventauve kinds of strategles very well Always taking the ume to
acknowledge those who have comphed and to get‘th‘” others on task. You went throu gh
' the five steps and elaborated well before assxgmng them to do it mdependently I

) think it 1s neat the way you share your own feelmgs like when you said to ¥in "That is
niy favountgword too Yin.' The children really apprecxate that. And you sald, 'You
know me, Wesley Tdbe happy to read whatever you wnte . The lesson moved _
_ smoothly, efﬁc1ently and effecnvely You accomphshed much in the ﬁrst twelve , ~———
minutes. . . You chose the content for the I‘e@n really well. Science ﬁcnon fascmates
‘ this age group. . You accommodated the chx}dren s 1d10syncrac1es very well ’ '
Bobby obwously has trouble keepmg track of lns pencxl, so you have it attached to his
desk You also asked the nght child about the asne'md ﬁeld You cei'ta.tuly know |
K . the chﬂdren and their interests very welI‘ How d1d you get to know that about Dav1d" .

. thought your quesuons were well chosen and suited to each chxld They were .

: _:"-thought prowolcmg quesnons but they were not beyond the chxldren s reach. . I really | i “

. v
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_' like the way you monitor . . . You gave examples of qu\esu'ons asked ce. And you
| monitore‘d how well the class was doing. . You said, 'Youre a guy who really knows
about space and I really respect your judgement.' That sa real ego booster for those
: ldds and they really need it! . . It was good that you did not say "no, not now" but

.ra,thcr 'we have to gCt.[hIS finished first" ... You value everyone s efforts and
| »opinions . You are-constantly ’motivat:ing and monitoring. . . I thmk the content and
presentatlon of the lesson was outstandmg The way you mouvated thestudents

' The purpose of the lesson was very clear and-the studentsm learmng and co» o

| operating throughout. . . Certamly your objectives were achieved and you will be able‘

1o venfy these by looking at: the writing of the children. . Im wondenng if you had R

any expeetanons about pen or pencil? . . I also wanted to ask you about J ason, . He |

B | must be very weak . .. I don't know h1m B really ]>ke what Gary wrote. . . Thanks a |
lot, Wil. TIl visit you again after Christmas.” I -

Teacher of Grade Four
(2/12 :4:00) Ev commented to me after having observed this teacher, "You mighm't “ /
think that that'vvas a good lesson, but he has paid attention‘to many of the things I
: »suggested last year The chlldn:n now raise their hands and he is usmg the overhead.
~ Thisisa polmca.}ly sehsmve issue with the staff They know he is a weak teacher.
'Ihey talk about i it among themselves. Yet they also sympathlze with him. Yet they
expect me to do my job."
R

Custodian

(28/1 1:22) Ev counsels the head custodlan "So what' S happemng" How do you
know she s been Ieavmg early‘? Is this on daxly basis? On the Fridays or over the
weekend? How do we know she leaves early" How long has this been happemng"

She}s been leavm g early and the work has not been done" Is there a pattern in a part of
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d ask forlmprovemcnt. I thmk thc next step 1s a warmng

hj?i: jI‘cﬁundcrstand her perspecnve becauSe hcr past lustoxy has not bccn great. You

) -need to wam her, thbugh that whax was accaptablc last year under a dlffcrent custodlan '

is not acceptable this year under your supcrvxsmn Adwse her that shc is going to be
loolqng at a warning certificate i things do not 1mprove. .. The staff,xs juSt 50 pleased

- with the good job you are dding and we want that to continue. . . OK. . . . You know

that fqrm?" ’h Lo N .- ) . g ‘ - . .
(17/2L 1:18) Ev comments on'dqingvthe evaluations. "I fo'und doing Wil's the most.

teacher: I found it S0 easy to wnte Ursula 5 problcm areas are so clear. | really dont

look forward to havmg to meet w1th her."
(1972 :2: 17) Ev recommends Wll and Jacky for continuous’ oontract but cannot
| recomhend Ursula. . ' ' o B / :

Are there areas that yo would hkc me to commcnt on that I dldn t? I would hkc

i 'atc _you for the Provincial Te'ac_her Awyrd. . .,Y‘ou'vc jusz had
Would you slgn? Maybe you could say that your v

- the assoclate Iffyou are glven a contmuous comract you will be hcrc on the staff
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' next year /"‘ (Jacky was not glvcn a connn\xous contract and sought employment ‘ N
| ‘eésewhere.) Ev sighed, 'What a loss to the d1stnct. " -
; (19/2 g 3 49) Ev d1$cusses the evaluauon with Wil. "I don't know if 1 explamed this to
you. I will submrt thls document and my recommendauon that you be given a \N . '
cOnunuous.cpnn'act. I3 just want your comments on the process and the written word
. Oh! Good' . Yours was difficult. . O wanted your style to come through A
A ’dldn })mow that. . 0. If I'll change that. .. know what's tmportant tome. . ' If |
there are any areas I have oveﬂooked you can tell me. Now what happens take

these down to the associate and he wrll ruk the candldates in hls area. . Then ' { the

!

candidates in the district are ranked. . I think your posmon is strong If you

wnte any comments' . You know the associate w111 be seemg it. . Good luck; itisa/
wamng game now. . Thank you very much, W11 " (Wil was ngen a contmuous |

' connact. He had an advantage over Jacky he spoke ﬂuent French and Ptarrmgan Pubhc

' School Dtstnct necded French teachers that year) ) - v

»
r

- 2072 -'9'02) Ev disctxs’ses thc evaluation w1th Ursula. "4 you kriow I tried to cover all
areas . ... Now for tlus process for continuous contract . You've gone through L
don't thmk Ican recommend you for a continuous contract and I know that puts you

| mto a difficult position about your future employment for next Fall. . . Each associate

ranks their list. . ‘ . You could auply for another temporary contract again next Fall . .

Tell me the kinds of thmgs [ may have left out and ‘we could oertamly discuss those and

I realize I have a special focus and you may feel thmgs are overlooked Dldn t I say .

that there? . . . I could certainly add that. . Just let me get thls clear in my mmd

: lhave no qualms at all that your longtterm and short range planmng is covered well .

You know what you could do with that Ursula? You could comment on the back

You could ccrtmnly add whatever comments you w1$h . I have another one, acopyl.
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'&
ﬂuency . No I don t.know anymore. Why don tIcall hlm" As a follow up to
‘amual drscussroiﬁ’ of your ﬂuency . Could I ask h1m to test yé@agam" .. Itdoes
thmuglr?e:sonnel Ofﬁcrally those who receive continuous con' ¥t

March After that they wxll suggest to you what yod' should do to reappiy for next
| year He is in charge of our atea . Heis our stafﬁng supemsor Dld you take
the opportmuty to speak to Olly about classroom management skllls" When I spoke -
- with her once_'she sald you hadn't been seen at any msemces throughout the year .. 7
| :She said she really didn't know' you...O. K. Well In. get this down to you as soon as :
Ican 1 get Elleen tatype tlus, Thank you, Ursula." (20& 9:23) Ev reﬂectsmjthe \ >
.interview w1th Ursulg, . 'That was not a very pleasant task"' She then wrote the
strength regardmg planm,ng that Ursula had suggested in the i interview. The document

" was then handedvto Eileen to type. (Ursula was no_t{ven a contract_wrth the dxstnct.)

(20/2:9: 38) I asked Ev why she recommended Jacky. for the award and not Wﬂ Ev
rephed, "Jacky has reﬁned her teachmg skills. I'rarely had any suggesuons to make to
her Wil needs to place more einphams on oral French, the chﬂdren s book work cpuld '
be neater and his utmng in lesson presentauon needs to be worked on" - .

_ Inall the examples cited Ev demonstrated her challenging qualities She consistently v
afﬁrmed the other S strengths and then challenged the other to' address areas of growth
. and further professronal development. ’
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Advocate S R

Another adrmmsuanve role Ev di:monstrated consrstently throughout the study isthat of

| B

,,,‘

advocate The term advocate for the purpose of this study is deﬁned as one who pleads

on behalf of another I found Ev plcadmg on behalf of her teachers to central office and

to-other agencies.

Teacher and Holiday Leave
One of the teachers found that she was not able to return from her holiday on the
required day to commence school. She dlscussed her situation with Ev and Ev
suggested that she apply early so that she would know before the hohday penod _ '
‘commenced whether central ofﬁce would grant her holiday | leave w1th pay. Theteacher
- did so but did not necewe any word from central office before her departure and thus
went ahead with her plans On January 6, (6/1 :1:56) a person from central ofﬁce
' phoned Ev to ask about the teacher on holiday leave Ev responded "Yes. . . Hi! .. |
Oh dear! . The reason was that she is ona trip . . . When she sent it in in October . .
. We hadn 't heard by then so she went ahead. . Gee I don't know. . She'll be back in.
 the moming Well the only reason she would be so concemed is that she hadn t bee’n a
~aware of this prior to the event. . . We sent it in 50 early .Oh! . So it is half a" “ LA
percent? . .. Well vvhy don't you ...Can you hold that till tomorrow? ..." After the
phone call was completed Ev commented to me, "I feel guilty about that because I'did"
‘ condone the decision but Lola did gwe them three months to respond. It means'that
Lola niay lose money for the extra days she has taken." When the teacher retumed to
- school (12/1 12: 48) Ev spoke with the teacher about the call from centra.l ofﬁce The
teacher was not concerned thatthe leave with pay had not been accepted but expressed
gratitude to Ev for havmg suggested she try for the leave with pay



' One of the teachers asked Ev for a reference (9/ 1:10:58) so that he could attend

Umversxty the followmg year. Ev gave the reference as requested. Ev also wrote Ietters
of: recommendatton toeentral ofﬁce when three ogter teachers apphed for adtmmstrauve
posmons for the coming year. }13/ 1:10:46) Her response to my suggesnon that she
would be losing valuable members of staff was, I wouldn't stand in their way." (13/1

{3 29) Ev also spent time prepanng a recommendauon that one of her teachers be gtven

" the Provincial Teacher of the Year award. (23/3 3: 45)

DQ(28/1 19:27) Ev was. . asked by a teacher to- support a recomrnendanon that he be gtven

leave of absence for the commg year (28/1 9:54). Ev not only agreed, but also :

contacted the person in central office recponsxble for the leave of absences to che% that
the wordmg of the teacher's request was in his best interests. (28/ 1 :1: 39) Ev then

s

: conveyed to the teacher the wording. which would be ‘most acceptable in requestmg

" Ev noted (12/1 :12: 00) that her staft‘s percepuons of the trustees recorded on the '

. - R ;
leave ' . o o - T
* .

AL/ 1 Di for Staff ”' ‘m-;l,l T : '“ Distict - .

S dtstnct survey of the prewous year were lower than the district's average Ev percetved

-

this as a certain disinterest on the part of her staff toward board members In an effort

to 1mprove the relauonshtp between her staff and the board she arranged with her

- ; assocratethatthestaﬁ'andtheboardmemberswouldmetandsocmhzeoverameal

pnortoaboardmeetmg Whensheprecentedtlnstdeatothestaﬁ'shewasdehghted
wrth thetr mterestm the venture.. To ensm'e thatthedmner wouldbe asuccess Ev -

\prcpateda lrst of the names of the teachers attendmg the dinner and sent them to the

L assoctateandtheu'uswpnortothemeenng@/z 141)
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On one occasion whcn we were dxscussmg employment of staff I asked Ev whether
she‘w hired many of the teachers presently teachmg at Padstow She explamed that
_most of the teachers were t&chmg at Padstow when she arnved, but Lola was one of _
the excepuons She then elaborated, "Lola was a temporary andI had worked with her\
before commg here and I knew her value Other prmcrpals had recommended her for
commuous contract, but she had not necewed one I knew her worth and strongly o

recommended that she be glven a contmuous contract and that i 1s how we. have her

A teacheron a tcmporary contract approached Ev askmg how she could gain a

kg

conunuous contract with the distnct. Ev rephed, "During next year you w111 become _

ehglblc fora contmuous contract Rita. But you might want to call and make some

mqumes . You need to know at what point you reccxve a contmuous contract. , , .
Mind you, they aren't ngmg out contmuous contracts ]ust because of the number of

days. . . There's over 170 people and only a handful will get them. .- .In the lgt three

- years it has not been particularly. easy to get a continuous contract. However, I suggest

that you make inquiries.”

In all the examples cited Ev demonstrated the pleading quality of the advocate.

—_—

[

Collaborator .

’I‘hc rolc of collaborator is another of the administrative qualities Ev demonstrated

consxstently throughout the study. The term collaboratg[ for the purpose of thrs study is

defined as one who seeks and listens to the oplmons, feelings, perspectivesand e,

k]
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conwcnons of othcrs before reachmg a ﬁnal declston Bv demonstrated the skills of the :

collaboranor when mvolved in planmng and d&cgslon makmg

is smmg halfway down the table at @ : '. staff members are sxmng "I'hc purpose of

b ©

l' ance staff morale. You took notes last

 time, Wentiy’ . Tom will you do it tlus“ume" Thanks! We have to start and I thmk

that is part of the problem. We don't know where to start. . . As the administration I

- will take care of the custodJal 1ssues and then this commtttee.wﬂl look at programs

'\lans, etc. Unfortunately the staff can't look at the cleanhncss issue. The S

. admtmstrauon w1}l have to do that! . The school pohcxcs and programs we combtned

those with the professtonal didn't we” . We need to look at the studefft conduct i

pohcy and rh-'«elop ways o 1mplement this pohcy more conswtemly We could shar'e
some of these comments with the commtttee for student conduct Yes, that could be-
part of the plan...I thtnk that is- an exccllent idea .. A kind of staff" collaborauon ) _
model . . . Maybe we could address that. ... I thmk the staff have mdxcated a feeling of "

- isolation i in the classroom. . . I'm ptckmg that up ... That ccrtamly isa commumcauon
1

thing . . Not nec‘essanly dmsxon . There are two ar three staff mcmbers that share

_among themselvcs, but it is not one hundred per cent overall... We could mstall a .

_ vennlauon system 50 that the axr is cleaned but itis not pure...I'mj Just wondering how

you could approach making that kind of a dectsmn regﬂdmg smokmg ¢ staffroom .

I like that. . Two small groups smokers and non-smokers, meet to resolve the |

issue. . g tlunk you are nght and that would address a lot of the concern. ... It doesnt

have to be teachers or only buta lot of the ldeas are for teachers commumcaung with one

| “another. . Just take the four teachmg staﬁ' uunally in the 1unch hour Do you thmk it

@‘ xvould be good to have one of the new staff members? Yes! That sa good 1dea'

/' . =
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~

So we will ask Rex and Ahson and Tom...Um tlus committee shbuld meet agam after

the smokmg ccmrmttee meets. . Our next meetmg'? Would that be burdensome to
meet the morm_ng of parent teacher intérviews? ... O.K. November 17 we will meet
. . o s T - o ' . o o
“and we eagerly await the @cisi&ps reached by the smoking committee."

: b ) £ ’ B . . . o e

(17/11: 8: 10) Ev opens the: meeung and looks at the results of the district survey.
Q‘l

| Maybe we should go down and discugg hose ten below . I'would like to see 1f we

-have any unprovement in any of these. *"We are up here on. the.board of education. .

We are down on commumcauon within the dlsmct. We are up on suppomng %

\

services- I'm not sure what that means... . [ thmk it was asked last year but it has

-

’been changed here . Another thing, there is an increase in the number who are very

- satisfied and that's a httle bit significant. .’ e Staff morale. here is pretty good... . We are

above when we compare W1th the district. . W.hat about we invite a trustee to a staff
meeting? Maybe we should gotoa board meetmg first. . This would be' good if
the staff were interested. . . It goes from 7t 9p. wg:lt can -goto 11 and 12 a.m, at the
budget time of the year. . . Well we could circulate the boa@genda. ‘We could pick on
a,night. . . It would certamly all be voluntary. . . Then follow it up and see if the trustee
can come to a meeting . . . Even if we had t_he trustee out or we attended a board
meeting we will be getting ideas from the associates. .. I will look into the agenda for -
the next board meeting or should we not t)resent all this at our staff meeting next .
Tu’esday" Or should we wait, since we had to} make d plan" Perhaps we should
present the enure plan to the staff, .. That will make ita December meeting. . . Who is
~onour educanon week commrttee?. .. Maybe we could ask Zena to invite her...The
class size? .. . .-IA have trouble with that because we haye really goo& ciass siaes.' .. Last
year in May we had classes w1th30 ... but over three years yve have . .. SoI think
that's been attended to Ireally do ... The other one about assigned responsibilirfes ..

We should"c_iiscuse that at effsipext meeting and maybe at that tﬁ_eeting we could put
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together a wn{ten report to present to the staff We could go early again any tithe thrs
week‘7 Any l?%: time. thlS week" Lt's mtervlews too this week Lola. That's
not good! . thl ’Tuesday 25th at noon be alnght thh you” Twill put the staff

’d .
meeung busmess on the dally bulletm today o o | N

(12/ 1 12 00) Ev opens the meetmg » "Remember ogr staff's conﬁdence in the trustees .
"f appears to be low . Both suggesuons are excellent. Trust and associates to |
have staff members to dmner Then from there we mtght ask thém to come out... I |
wonder if at our January Staff meettng we could say this. . Probably 31x seven, elght,
lor nine would be good. . O.K. that will go on the agenda for the J anuary meetmg _
- Smce our last meetmg . This has been crrculated to prmcrpals asa way of recognmng . l -
'specral efforts of the staff Drsplayed in the school? And then gotnto a file o j
So you would hke it to be a personal thmg and then into the file?: . IJUSt brought it L
. along. . I hke thlS except 1f I am'the glver of thxs lfmd of thing .. . I'm wondermg |
| when...I thmk there is a lot of merit in havmg some lnnd of recogmtion procedure l

[

. Padstow should have aplan to recogmze specral efforts on staff No, I mean we - . ';.‘ \
could develop our own plan We would have to facrht%te the proiiss, however, if |
_ tlus is to get donf N | know that I say thmgs on the evaluauon but does anybody'else
- know? . That sounds good \,es the person should deexde what is done wrth the
' recogmnon You are’ rtght. People do react dlfferently 'I'he ﬁve year ptn, the

ten year pin.. Some people gust cry they are 50 overwhelmed Do you thmk then at

-our January meetmg to the staff we could say that we have done a bit of talkmg about
'developmg a procedure for Padstow For those whq have done somethmg above and |

' beyond the call of duty MaybeI am saymg Is there a need to do thls? S .

| | -Sounds good to me. . Onassxgned responsxbdmes 82 per cent sayn'Yes they do ;_ " _‘
receive adequate x‘ecogmnon .- but snll that 82 1s less than the drstnct's average 1 |




tlnnk th1s col could get bogged do'Wn in lookmg at lots of tnvral thmgs N O

have somg concerns about percepnons of the trustees . There are some staff who

never g:ome to the staff room. . . What are your feehngs on that" LI thmk we have

done our]ob We are gomg to tell them what we have done i. e smokmg, custod1al

care the percepuons of the trustees and if they have a need of recogmnon of staff in

some formal way and then we w111 vote ourselves out of a job!... No it has been good

for ps . And I think it will be good to report back to. the staff. . . I will get;the'se four |
pomts to. them a week before for them to think about. B have d.lscussed this with the -
assoctate and he has sugge;ted t we meet for supper prior tc; a board"'vrneeting.. .. Do‘ |

| you want to attach one of theSfD ©0K... Are you going,(toj write this up? . . . Will '

* you please Thank you." - | » '
) * 4
Whether workmg with one person or wrth a group Ev us her collaborative skills. Ev '
and the custodlaxrteﬂ'en) prepare a report for the parks pro_|ect. (19/ 11:9:07) Ev asks

' -~ the custodjan, "Do you have'a 00py of a sample of a letter of intent or do we have to
wirlg ir? . The letter is to be sent to?. .. I've never done aletter of i mteng but I E
thmk a letter of i mtent would take out the major parts of our plan in a kind of narrative."

' The custodian explams to Ev the various components to be covered in the letter . The .

o custodtan then tells of the dreadful meeung he had attended the previous evening'and

N

how tempted he felt to-resign. Ev responds, "It shows starmna . you got us what we
wanted .lam wonderm! f you are ever gomg to get over it! ... Thatisa BA you
. know'?EA =Bad Attitude) Ev then laughs . Ev conunues w1th the busmess of
‘ composmg the letter "O K' I'm thinking! Dld Mr Kmsey ask for tlus" What date dfti
- he meet with the steenng commtttee" There is a calendar over there " The t:ustodlan
gets the calenda: agd Ev wntes the date down. .. Ev says, “What I will do is write a
;‘ httle sptel asa covermg letter and have a report, type document attached. What d1d we

e . o
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call that park'again? Ohl havc‘i‘t here. .. " Ev writes the jifle of the park down. "So
far I have . " Evreads what she has wnttcn aloud 4‘lthcn remembers that the
custodran ‘had an appomtmcnt fora new posmon and says, "Wasn t Nov 8th an
tmportant day for you Owen?" Thc custod1an responds, "D1dn t you réad ycstcrday s
newspaper" They have put a freeze on all pubhc service _]obs sol may not even get an
interview but I am not g1v1ng up hope.” . Ev then says, "How about saytng, ‘thts
. " proposal is attached for your conmderauon""' Thc custodian asks, "Is that enough?" |
“ Ev says, 'Thag s enough Ev then says, "I am gomg to say thank you for your support
* and assistance. . . Are you going to sign rt, Owen?'.u . The custodtan then asks, "Did i
weput..." EV'answers, "\ii’c've already got that here . Do we have to put down
the address and all that business?. . . Do ym.ave any of those pro_wcted populauon
t'tg'ures? I am thinking ~Ehat“in the letter of i mtent we should say what population
group it will serve. . Couldn't we say it will serve as a playground for chtldrcn lmng
wnhm a cmam boundary"" Thc custodran makes a suggestion but Ev says, " don t
want to be that specific. Ij Just want to say ."O K" Ev says, "so give me thosc
boundaries" (Ev writes down the boundanes but questions thc custodlan as she docs
SO rcgardmg how accuratc the descriptions are: ) "So actually we want to say thcy hve '
.OKthe exrstmg site is how many ycars old" .Ten?...Has it bccn mamtamcd or
' anythmg" Then I want to go on to say . " The custodlan offers some )
- suggesuons for changlng some words and Ev uses some of the suggesuons Ev >
contmues "So thcy express then' concern . . . " She looks out thc wmdow and then
. says, "Re-devclop the park thmugh the netghbourhood park devclopmcnt program
 Ev then reads this aloud and says, "I should say (and corrects the word) Dol have-
to say thc stccrmg commrttcc consists of 2 wondcr if I should goon about what .
*. the stecnng comnnttec has done" " The custodlan then says, "Do you want to say"" '
Ev responds, "Well that's what I've satd " Ev then makcs some adJustmcnts to thc text |

by rcadmg it out aloud and changmg somc of the words ’I‘hc custodmn offcrs some L
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suggestions and Ev listens'and makes a few changes. Ev says, "Qwen; 1 need some. |
sticky tape and séissors " The custodian goes to get the tape and scissors. Whiie Owen
is away Ev lights a c1g‘1rettc . Ev then says to the custodian, "I havc a problem you
said i it cost thcm $3, 000 for the sccond year yet according to this i it ‘cost them nothing.
. Why are you saymg Ving it cost them nothing? Thc custodian then. explams what he meant.
Ev then says, " understand but that does not come through here . . . So what should it

be? . .. So the total cost would be: . .7" Ev then writes the total cost down.

Staff Meetings

Prior to each staff meeting Ev p an agenda from items suggested by staff and -

from her own identified items. All staff members received the agenda well in advance. ‘-
A typical agenda contained the following.
chncsday, J anuary 28, 1987
Padstow Elementary School - Staff Meeting
‘ Staff Rpom
| Start time : 3:40 p.m. /EAd time : 5:00 p.m. '
Agenda.‘ |

Reponts

* I_finahciél St_zitement -Ev
o Piofcssioﬁsl Development Committee - A gnés
*Student Conduct Committee - Kevin

* Education Week Committee - Jacky

* Staff Morale Comxmttec - Bob and Cmdy

B Computer Lab - Agnes

* World of Writers update - Dean ’

* Running Club - Leo



- Budget Committee - Ev = |
* Park Projectupdate - Ev
* Wﬁdng'&og:?axﬂ - Lola

. Ptanmgan Book Dcposnory Ev _ -

* Lcarmng Rcsourccs (Centre for Educauon) Ev v ’ .

* Ind1v1dual_/C’}roup ‘Counselling updan: - Larry
. * Buddy Day.- February 12
. * S‘mn'day afternoon movie program
* A.rt Exhxbmon Kevin » . 3 ' ‘

) * sm@“@; Parent - Staff Attitude Survey - Ev

'Ajtach;xxents ' R

Ev opened thc mcctmg at 3: 40 by saymg, "1 gucss we had better start. " Ev is seated
on one side of thc table bctwcen two other staff mcmbcrs "All the staff are scatcd ata
long table. (28/1: 3:40) | -

. Financial Stazement Ev presents a brief outline of the ﬁnanclal statement and then asks

.. "Any comments or qucstlons regarding thc ﬁnancml statement? .

: vProfesszonal Develop_ment.Day : Ev then says, "We'll now move on to thc' next item on
the agenda, the 'PrbfcsSional Developmcnt Day. Thank you, Agnes. " Agues then tells

the staff of the plans already in progress and answers all qucsnons addrcssed to hcr

" The custod;an asks Ev whether they will need coffee and tea in the room. . Ev E

o responds "Yes, we will have coffec and tea in the room." Ev then thanks Agnes for

her prcscntauon and thc work she has done to preparc for the pmfcss:onal\dqelppmcnt
day. L | | ‘ ' | '
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: Studem Conduct'Committee' Ev says, "We'll now hear a repbrt frnm Kevin onthe
" work undertaken by the student conduct committee, Thank you, Kevin" Kevm then
presents his report to the meetmg He then answers any questions d1rected to h1m Ev
says, "While we are still on the student conduct committee topic I'm wondermg We
have nothing in place whereby the new students are onented into the school aé(} are
given an understandmg of the behavwr plan.. -
Ev speaks to the support staff present at the meeting. "I had asked the support staff
- afong to this meeting to hear about the P.D. day but if you are anxious to leave you may
_ but you are free to stay if you like." | |
Education Week Committee: Ev mtmduces the next item on the agenda and invites
Jacky to repqrt . . . Ev then says, "Now about the Education Week programs. . . I'd
 like to charge 50 cents for a book at the "Used Book Fair" and we coul'd use the money
for the park project. . Is there any preparation underway for Little Red Rldmg Hood"
\ Well thanks very much Jacky and your committee. .
Staff Morale Committee: This item is introduced by Ev and then glven to Bob and Cindy.
to report. . . Ev asks, "Did T ask you Bob to talk about a staff commendation form? e
From the admnustrauon Ifeel 1do get recogmuon when Ido something well. . -
Maybe, should we look at some kind of recognition model suitable for this staff? el
“think . .. Tknow this is very very trendy these days. . . Also some people like to be
given pins, etc. . . But it would be helpful for me to know what each member would
-'A»-;.)refen <1 think we could look at that. . . What I'd like to do th‘en ... I'd like to think
about it for a while. . . Perhaps when we afe h_fgﬁng our classroom evaluations. . I |
,think technically it is supposed to be the adminisu'ation A!nyway think about it. .
We do need recognition. . . O.K. one other thing the committee discovered. . Padstow
scored low in conﬁdence in the trustees. . . T wonder why those perceptions are so

neganve A thought we could @Jme familiar with the whole process of becommg a

tmstee I spoke to Ted. He has invited any staff members who are mterested to have
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 dinner lvith board members .. . We-would be officially recognized by the board. . . T -
would like to do that . . . Perhaps’ February' 107.. .. Purely. optiOnal and voluntarv'
What.I‘m going to do I'll check with Allan and I'll advrse you all of the date and then

;v we could have the trustees out for a bag lunch over the noon hour. . . Thanks Bob and
Cindy." o . _
Wortd of Writirtg Week Again Evvintroduees the item and then asks D'ean:to report
After Dean has presented Ev says, "I'd like to have the writing entries bound in a coil
each week and placed in the hbrary The Writers could also present their writing at the
assembly. . . Some articles could also be pubhshed in the home bulletm Thanks
Dean." o ‘
deget Meeting Ev says, ’;We have a budget meeting at noon next Monday. . . We
need four people to run four groups. . . Thanks! We will divide thé staff into four
groups. . . Each gnoup w111 be asked to identif_)t 3104 priorities. - )
Park Project Ev explains, "The parents moved to accept the proposal from the city
regarding the park project. . . The park will cost $48,000. The city will contribute

© $30,000 which means Padsrow.and St Agatha's and the Community' League wi

'~ontnhute the remaining $18 (DO We are in tlp process of stnlnng . ‘
funds . We are thmkmg of lettmg the klds know. . By surﬁm 1988 the park could

be completed. Somewhere in the next month we will have to ink about shanng that |

; : wzth the kids. . . We will also need to awork with St Agathas to raise the funds. .
o

- The Book Deposuory Ev explains, ' Thrs 1s a lehm vanous pubhshers leave new

‘e
o

-G matenals OR drsplay . They also have the latest equipment. . The address is. |
’ 'l‘hey aneopen TuesdaystoSaturdays noont06pm Therearemeetmg rooms there o
also. .." R '_ )
- Film Stock Ev elaborates, ’T‘hrs stock is becommg depleted. There wrll be no ﬁlm
lrbrary in the near future. . . No matenals to.be loa&out of any kmd w1thm two |

o
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ydars . That disturbs me, I am hoping that strong voices rnay lle able to halt this. .
b. We would fccl hard prcsscd if we lose that scrv1ce ‘ |
| Counsellor After the. counsellor has rcported to the group Ev says "T would like to
| cncouragc you if you havc a student who is shy, introverted to make use of Larry. .
'Buddy Day Ev announccs, "Our next buddy day is Fcbruary 120 |
o Saturday Movies The custodian reports on this item and Ev concludcs by saymg, "I am
| hoping.to not have to havc a problcm with thc behavior of thc_children in the future .. "
_ Art Exhibition The teacher rcsponsible for this item nrescn‘ts‘ his plans to the group.
Ev then says, "You can 't rcally have it outside. ... I had hoped it was one of those
. thmgs to highlight in Educanon week. . Maybe we could still have an cxhlbmon for
Education week? . Who will work with Kcvm to prcpare for this? . AThanks Elly
and Lola. Somc parcnts to mount the plctures? . I'm sure we could all h_e'lp put - |
them np . Thanks Kevin." o o
Parent Survey Ev cxplams, " 4ttached the parcnt smvey to thc agenda for tlus
meeting. . . We have the opnon to add two or threc quesuons ancf I was hopmg to have
a lxttle discussion hen: What do you think of asking them, "Are you sansﬁed w1th
“your lunch program" . Are you satisfied with budget mvolvement? ... We can add
but we cannot delete. . . Could anyone thmk of something off _the top of your headv thai '
we could ask? . .. O.K. I don't want to keep ynu any longer. . . Any va 2 Wanting,tg,_,,ﬁ,,.f

register any students in the Writers Conference? . . . Thank you."

_ Ev opcncd thc mecung at 3:40. (25/ 11 3: 40) "You all have a copy of thc agenda"
Any questions regardmg the financial statement? . .. I thought you would like ,t‘o know '
‘that we haye cut back really well. Our expenditures are now within .reasonf .. The |
Personnel Departinent are asking for a voiuntccr to -sit on an interview committee. . .

Agnes, could you give us a few guidelines on the use of the computer? . . . Thank you'

. - . N a
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Agnes Occasmnally the Umversuy aslcsthe dxstnct to become in lved in surveys |
. We were chosen .. They are trymg to address the problem, 'How you assess the
efﬁecuveness of an elementary school.' . - . Would you make sure your children are out

of the way before you leave thc school in the aftcmoons" . Now we are gomg to
d150uss our Chnstmas program thank you Kevin . That sa mally good point . .. I '
- had mtended to put that on the agenda and I forgot. . I will get a newsletter ready

Do you need to get any help W1th the stage scenery etc.? . . . Maybe Dean I could ask
~youto...Nowl would hke to discuss some of the alternatives for our carol sxngxng

. this Chnstmas Who has any thoughts on how we should handle this carol smgmg
busmess” . We could combine the carol smgm_g with our last geﬁeral assembly. . .
Alright, we. will do that. . . .Teachex"s could get togcther if they wanted to...Isee »
heads nodding s0 leg}'s leave?it at that. . . I think there is a tradition here . . . Is that whatr -~~~
~you uvould hke to continue with? . .. Last year. .l . Do you still want to do that? . .. ‘
'O.K. we will have a Christmas tree . . . Could we ask the parents to bring some food
. for the food barik instead of a silver oolleetion? . . . Maybe there will bea staff meeting
and maybe not. . . So if there is anything else it will be put into your rnallboxes; L

| E op ned the meetmg (2472 : 3:37) "You've had a chance to look at the ﬁnancial :
- statement Any Questions? Also attached to your agenda were the budget pnormes
We have fou@ pnormes this year. . We would hke your comments on these, uuhty
costs" JIf anyone would hke to Jot down some comments Studcnt achievement?
l‘ We really have dorie an awful lot in unprovmg and changmg programs so we
thought this year we would-maintain the i xmuauves already takcn .Toi lmprovc studcnt
and staff morale .. It always has becn a pnonty at this school Then a commumty
- support pnonty Agam what we already do.. Agam our parent. Volunteers have .
be_e%eonta_cung new v-fatmlles, .. The last one. . . 2We‘h_'c%%l.eonsult with staff and develop
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proccdurcs for- our P D fund. . Any rcacuon to those priorities? . . . I think the budget
committee would rcally like to hear fmm you. When the budget committee meets

tomorrow we hope to see where we can . .. Just to give you an idea of what the 5%

c'ut means for our ;school e

3

- 1986 -1987 1987 - 1988

\ ) . : 4 l;'v‘:. k.
No - 314 No - 312 Lo RS
Certified Sff - $783507 - 80% . $735845 - 80% .
. Support Staff 8127526 13%  $119575 13% . .
, | o Rl
Supplies ‘ $73.876 7% . %6438 7%, e

Y

v I
o °
- ~

Wc have an additional amount for the French Iminefs‘ion Next Tucsday we w111 ha\re a ,'“'

staff mcctmg on the budget at noon hour but 1f you havc any suggcsuons or prxonues % .,"' 22

R TR
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In School Professional Developmem We need to rcwsé the process of sta;ff evaﬂuauons
in some way. . . I have prepared this binder of d'ocuments I have mcluded the po‘hcxes *‘

of the school board and the teachers association with regard to evaluation. . . I have also ,ﬁ:*

. included documents from at least six or seven other schools. . . Have a look through - - '.e_a
everything. . . At the very end is a self evaluation. . . And when we meet for that Apnl o‘;;

. l;‘”. ‘y

afternoon we will decide what to do for our staff evaluations of those in their sccond ; 1{,’:”}



Reports Our next reporting penod lam assummg that we will use the normal
procedures . but please keep in mind your concerns regardmg a child  being held back
and not promoted. . . Maybe we should decide on a late night right now."

PP .
PSS ;I v .
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T

"I get so mad with those teachers when they have nothing to say. . . They say things’ ,.
behind my back to their buddies. .. They have nothing to say about work conditions! ..
. They make me so mad!" | | '

The Assi Principal
Ev often collaborated with the assistant pnncxpal (Kevin).. Many of the teachers and
~ ‘support staff often told me how well Ev and the assistant worked together "asa tcam
"Ev began this conference with the assmtant prmcxpal. (3/12:1 49) "I think we wﬂl do
o ,4.the pleasant things first. . Chnstmas Last year we didn't. have an idea of doing
anythmg together . Remember you and [ were amazed they work eight hours a day
and get no money. .. OX. So...Do we want to.do something separate for the
- support staff? . . . That's alot of money! ... I think that chocolates is a good idea but
g J' | W'e need to change that for thosé\in room x. Do you agree?... They were twenty |
' dollars\xeach!' ... We could take them all out to lunchwwl‘or my schedule . ..Jam -
more worried about the time than‘the"money - We could buy a bottle for the ladies and
| a bottle for the men. .. I hke that one of havmg lunch together and Vvisiting with them.
I don t want to be formal ' . Just say, ‘Because the support staff at Padstow is so
specxal please Jom us fora Chnstmas luncheon in your honour’ and then Just type the

4
. nme and date ."Do you thmk rgls 00 syrupy"

8 Qo
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The next 'p.leasant thing is the treat forthe.phonc kids. . . Give them a ‘cupA of hot
,‘chocolate and donuts? . .. Wp could make Jup a linle Christinas treat hag for them. . . I
hate those things where we just sit around and eat. 'We should have' a game or - |
-sometlring ere a Chnstmas Bmgo game. . . 0. K You know what would be neat”
If we had some Christmas cookies and they could decorate thém. . Do you thmk they

have probably all done that anyway" . and they wouldnt thrnk it a big deal .
Now buddy day. . . That means that everyone will get mr;edung . Well we might
just say go and pick up a name from Eileen's desk. . : I gues#ople are opting'out and
not doing anything. Whatis the point of doing it if people are opting out? We of ¢
- course could be super angels and have other thrngs there if someone doesn't get
somethmg . OK. let's try that and see how it works _
It dlsturbs me when we have so many chrldren in the office who could well do wrth
_some group counsellmg T will have to get: Larry more mvolved How do we get
more kids identified for group counsclhng" Let s Jot down some reasons for kids
meeting with Larry. . . Being chronically late or absent. . . Being aggressive. “
Lacking organizational skrlls .. In eIaSS disruptive students socializing too much. . .

bugging somebody. . . A group of kids who are antagonistic to one another. . . I also
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want him to work with kids who are parnfully shy. . . Kids who will not talk in groups.

They have to learn to proJect their voices, to converse, to overcome their low self

esteem. . . How are we going to identify those kids? . . . "I_'he teachers had that one - o

opportunity to nominate potential . . . but they didn't do it. . . I think we should have a
referral slip. . . So I could say. . Foﬂow up on 'this child's shymess. . What are you
thinldng" : I have alrcady spoken to h1m about the poor response from the teachers

. L told him I wanted to get the tcachers to 1dent1fy these kids for us. . . Why don't you
get some names from Div 2 and I erl get them from Div 1 . Weowrll make a refexral

sheet...I'm just going to say. . . Of your krds do any of these dlsplay these

characteristics. . . Like even that magic circle for a half and hour a week. ‘
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- Idon't know if anyonc has asked for an cxempuon Sonjc parent's are very poor. .
~ WhatI would be tempted to do . . . I would write a letter saying that the children are not
: ‘brmgmg the money for the superwscd lunch program and if you are in financial
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: dtfﬁculucs plcasc call me. Maybc geta cdpy of our lunch pohcy and get the kids to

show their parents Put Mr and Mrs on top. . . It can be pa.mfully cmbarassmg for a
parent sometimes and I don't thmk asa pnnc1pal that I am a bill collector. .
" (20/1 9:09) "We talked abagt the personal safety program. Specifically what do we
tntend to do? .50 that will be an 1tem on this staff moetmg agenda. Tcllmg thcm
that it is not compulsory. . . I pﬁink therc 1s some confus1on about what lS meant by the
B nqrsonal safety' program. . . Is there a handbook? ...Isitalso my undcrstandmg about
.the school education program” . That if the t’eacher 'doesn"t feel comfortable. .. 1 -
 think what we necd isa Div one person respon51blc for getting the materials and ﬁlms

' etc. ready and d1stnbut1ng them and a va two person . ..Canitbeata parent meetmg? .

3 ¢ The lester will go to every parent? . ... Itis a school program. . Thee February 16th
At meeting is that a possibility? . . . We budgctctl money to purchase the kits . . .

We can also access those ﬁlmsfrom the school health nurse. . . Should we geton the

%c right now and get Annc to come out? . Lct's phone her. .. You know the
catalyst thcal:re thing? That's a prescntauon to the whole d1v1$10n . +Why wotxldh't j
our school counsellor be involved in this? . In the Div 1? ...In Dlv 2 youmight
have .orc pcople comfortablc to do their own. . , Il speak to Lola or you \coixld.if you
‘think that is a good 1dca. | ..

On January 29 there i 1s an mtcr-agcncy mectmg Ben (the ncw custodlan) and I were.

gomg to go but I have rcglstered for an inservice that mormng Could yougo?...I

" guess I was offering to goto case htm in. . . He might go by himself. . . So why don't
we play it by ear bt we should warn h1m that he may be gomg by h;msclf Thc
' mscmcelmgnedupforhastodo mthmatDlagnOStchadmg Progmm It is
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‘ ayailable toall school§ e wé ptu'ohased it... A testmg tool for teachers. . .vNot.‘o.nly. |
does it give the child's weakness but also a program 0 rneet the child's needs. . The o
‘ meetmg on January 29 is for prmtlpa,s Now Sally would like to go and she maynot
be here next year and I do;%( know »gho to gwe that respon51b111ty to...I was thinking

er/

.;;

of you If you are going tq e % g counaoll,u\g next year. . . but you mlght not be
~here elther! . I'm wondering if wv%'hﬁllﬂ_ even worry - about whether they are going

~ to be in the school qext year or not. . . You see the cum_bersomeness of thls is that it A
must be administered individually. . Obviously this thmg is going © be qfffiered ‘ag,aih

| and we'll pick it up this year or early in the Fall . Why don't you phone . I betthey .
are: booked already. .

About Malcom (a student) “Tve got to get him on a daily pIan of some kind. .

About Ursula 1 cannot have hcr teachmg in the open area. . It san embarassment ’

when shc is teaching i in there. . Klds bemg rudc laughmg and glgghng tis a . -

disaster for Bob and Cindy's area . . . It's a real embarassment. . . It's 1ntolerab1e

we've got to do something. . We will have to relocate her because we just can't have’

that Well shc can goin the Sc1ence room. . . Art room" It S just poor modellmg

for the oLher students Th,ﬁ %chawor plani 1s not bemg camed out con sxstendy in

classrooms What can we do about that""

Professional Devel Comimittes
Ev o.pecns the meeting. (9/2 : 2:15)?.' "We have a few things we need tolookat... .
‘Remem . We need to look at MOOI release time. . . Staff evaluaqons i
French Imxw?sxon and report cards for next year. . Fcbrua;y issnot convcment for me -
. w1th the budéct. . I think we have it clear in our minds the purpose of this first meeting,
That s,a good idea. . . Let! s put rcport cards for May thcn . Then maybe the

R ,\French Ir?mcmon could be shared at a noon hour meeting. . Now what about . . ; for
Qs . :
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- ,the staff evaluatio'n? . I must haveread ten to ﬁfteen documents ef‘ what other schools
4

- use The minimum requuements are . The lmual wntten document for eac‘x

teacher I'm Just wondenng now §bout theteachers m their second year 'I'here

doesn't seem much sense to repeat myself It i§ good: for the first year but for -
e

successwe years I have been consrde}rmg alternanves Maybe if I ask w,ch one who has A
already ‘been evaluatedandseetftheyarehappy wrth the formasmsorwhat - o
suggesuons they would have for changes Now about the In school release tlme for
- Div-1 and Div 2 teachers Mybe all the teachers mvolved could be present and
Kevm and I could show films while teachers meet to dlSCllSS toptcs hke student record. )
_ cards,wntmgetc o R z»f.»”'
'(7/4_ : 10:45) Planning the PD 'afternoon "Maybe what I'd like to see . Acg:ept = .
everybody'sideas initally . . Ask them to rank these ideas. . Maybe we need a -
commrttee afterwards to take all this mput and deslgn a format for the evaluauon of ‘
teachers . What we conld After an hour That cbmmtttee w111 take them to- the -
staff and ask them to rank. them. . Itis redundant to keep doing i 1t Mlght end up B .
. with chart papers . OK. what are thcﬁ'ﬂespf the chart papers? . . Cnterta, Rattng, ,. o
Checkhst, Narrattve Style, Process Let s put Year 1 and Year 2 there also The '
pohcy says Each staff member in the district will recetve a wntten appralsal yearly f IS

We should ask someone if they would agree . Let' s put that down too . Now about ~

the supemsron for the mov1e How about Ted and Penny'7 Yes I could ask

* Kevin'to settle the kids down ﬁrst aﬁd then he éould join us. . Whoeyerhas the.

- evaluation btnder siould bring i 1t. ‘ Now Jus?pnor to thie meetmg we should set up

charts etc. .. I'll see Ben about pmvrdmg coffee and tea and sett'.ng up the mov1e s

pmjector What about the mtems" Wlll they feel left out if they don’ t come to the 1
' sessrons? They are mvolved in the same way as thc ﬁrs: 'year teachevs. At some- e

.
o

pomt it weuld be good to- bnng the support staff Perhaps the people whoevaluatc
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the support staff should meet w1th them over lunch. , . Let's count how ‘many will bé

there.". . Great! Thank you. . ."

I]E.S.QhQQLB.H.dﬂ »
 Budget preparation for 1987-1988 began for Ev on November 17, 1986 and the o
Proposed 1987 1988 Budget Plan for Padstow was present(ed to the Trustees in early

o -March 1987 (See Appendix 4) Ev mvolved parents staff and students in setung

school priorities and in planning the budget. Ev's collaborauve slqlls were clearly
evident in every step of the budget preparanon process.
- Budget Meeting - T s . . -
R This is an excerpt of the ﬁrst budget planning meetmg Ev conducted with the program
co-ordmators (20/ 1:10:25) Ev opened the meetmg . "Itis budget preparauon ume
again and we had some conmde&nons tlns year. : V& would like to be more .
organized. . LAl subJect areas glven consxderauon ‘All staff members to put down
suggesnons? ... The s}xbjeet co-ordinators could then complle__snggesnons. . and then
 statethe name of the thing and the cost and where the money will c'o"uie' from to cover. .

. We could discnss this at our staff meeting on Tuesday Iy we mscussed iton’
January 27 How long does it negl to circulate among 19 people” Well that sa |

Tuesday Do you think one week is enough" ' W111 we have a separate section for

4 L
- books, audlo vxsual etc.? . I thmk the program co—ordmator will have to pnormze in * o

" >

some way. . . necessities? .

~

(20/ 1:10: 44) "Lqla w1ll you please cu'culate the book with all the proper labels and

s

; stuff" Thanks"' '



‘The Paient Budget Plamu'ng Questionnaire This consisted of questions regarding :

curnculum, exua-cumcula acuvmes, home and school commumcauons, parent _ (.
. mvolvement in the school program, report cards, parent teacher mtervxews school
orgamzauon @i.e. class groupmgs, etc. ) student conduct pohcy, attendance pohcy and.

thechﬂd'satutudetowardsschool S T e

The Student Budget Pla\n—n:t/; Questtonnatre This con31sted of the followmg\qucsuons e

- How do you feel about Padstow s student conduct policy? '

- Have you been talcmg pan invany extra-cumcula acuvmes"

-If yes, how do you feel about thcm" o

- Do you enJoy bemg in your classroom" ‘ .

.- How do you enjoy being 2 student at Pddstow”

-Yourumeto share 'I'lungslhkeaboutPadstow . .
Thmgs I don't like - |

The Process of Settmg Prlonttes and Budget Allocatton : _

- Allx responses from these surveys were carefully considered when planmng the school

prtormes for the commg year The staff were fully involved. Numetous lunch ume

meeungs were held to review the prevxous year's pnormes and budget and to plan next

year s pnonues

§ '_'(25/2 :12:00) At his meeting Ev had the éntire saff look at the numbers of punils' :
- wnhxn the school and how they would wch allocane teachers to meet the needs of the :
- students for the oommg year. "Mr Young and I have spent tnany hours on tlus and we'
E ~ welcome your ideas.” The staff spent many noon meeungs thmkmg about school N

Q‘vpnonues and budget issues. _ -
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»v\;/ . . _ _

T éachers' Perc;ptiqns of the Budget Plamung Process

: Thc process to reachponsensus on school prioﬁ_ties and the spending of the budget
“aflocation was certainly a tedious process. I questioned members of Padstow staff
. informally on their feehngs about budget involw)ement. All but one said that although it

was time consummg it certainly made them feel mvolved and more commmed to the
school |
In all the examples cited, Ev demonstrated con51stently her collaboranve skills. She

sought the oplmons feelmgs, perspecuves and conwcuons of others before reachmg a

* final decision.

e . ‘Image Maker :

A}

The role of the image maker is another administrative skill Ev demonstrated COnsistently -

throughout the study The terrn image maker for the purpose of this study is defmed as

one who presents an attractive 1mage of herself, the staff the students and the school to

the wider commumty Ev ensured that she utilized all commumcauon channels to

. present this desued image. .

Appearance |
Ev was fastidious about her personal appearance and always appeared attractive and

well groomed. Evalso took pains to prepare well for any pubhc funcuon even to

'.1_3'0

preparmg the grace at the scout dinner to which she had been mv1ted to say the opening

prayer. The appearance of the school and i its surroundmgs also gamed Ev's attention in

“the year of the stuuy The School Beautification Plan developed ata professmnal

devclopment day is evidence of tlus
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ﬁv examined ihe fcsults of all snrveys and du&stionnaims givén by the district or the
school. She often rcfcn'ed to the opuuons expressed wnhxn thesc surveys and
qucsuonnalrcs and nook stcps t6 address whatcvcr lcgmmatc complmnts she dccmcd of '_A
1mportance Havmg read her staff's rcsponscs to the dlstnc; survey she cstabhshed th & "“‘
staff morale coxmmttcc to address areas of dxssausfacuon among staff mctﬁbers Shc
also 'tried io bndgc the mdlffcrcncc ex1snng bctwecn her own stgﬁ’ and the trustccs »
tFm'tbcrmorc she took thc Grade Five chlldrens feelings about the atmosphcrc within
their classroom very seriously and rcfcn'cd to thxs when speakmg with the class teacher.
[ 3

. Ev also took pams to answer all’ surveys or qucsnonnam sent to her from outside

agencies. Dunng the smdy shecompletcd qucsaonnalrcs from thc Umvcrsxty of

Ev was sccretary of the Councﬂ fOt School Adrmmstranon for the pmvmce She was E

e ‘
_on thc cx@unvc for the meessxonal Dcvclopmcnt Commmec of hcr rchon Shc also o
hcld a posmon on the exccutxvc for thc Elcmcntm'y Pnnmpa‘ls Mecnng for thc msnct o ’ '
When asked why shc was mvolvcd on a]l these c%nmttccs she rcphcd. "It hclps me to !

¢

become knowg wxghm thc dxstnct and it may stand me m good stcad if ever I was

iy

B S:h:{:lE‘ J:!J':' . ‘ _' SRR ' af_'

Ev prepared wetl for all school functions These mcluded the monthly gcneml R
asscmbly. her speech at the Chnstmas conocrt, her mvolvement in thé Educanon chk - " L
. activities and thc Eastcr oclebranons She also served mufﬁns pancakw and stxawbcrry - e



tcas with the rest of her staff at important commumty celebrauons held within the

=~

school

News] {C L
" Ev prcpared the monthly newsletter fastidiously. She would decgrate it with attractive
pictures and would spend a good deal of time preparing it for publication each month. .
She also designed attractive school ‘stationery for Padstow during the year of the study.
Mectings |
- Whatever meetings Ev attended, whether internal or external to the school, she would
ensure that she was well prepared, that she had read the agenda and that she had fulﬁlled RS
whatever duties had been assigned to her from the previous mjeetingg.‘ In one instance |
 this involved a long’distance phone call to the secrétary of an association because Ev had
not been able to attend the previous meeting. The meetmgs Ev planned within the
- school were well prcpared, an agenda was circulated a week prlor to the meetmg, the i
' pmpose and the objecuves of the meeting were clearly defined T1me was str1ctly

adhered to and minutes were dxstnbuted within twenty four hours of the meetmg bemg

held. -

/ Xmm | _
Ev always made visitors welcome to the schooI The reading spec1ahst, the soc1a1
worker consultants parents substttute teachcrs, the distict nurse were all warmly

_ welcomcd.

. 3 . . . ‘ ) v, ]
% PR Y
- e . l&«_ Loy
-w Gl
e

Ev encouraged the staff and students to be involved i in the commumty One of

¢ v "‘ -
Padstow S goals for 1986-1987 was "to mcrease.opportumues for school and



" community for many functions throughout the year.
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comuxunity pamiershtp." The children's'art was displa‘yed in the local shopping mall.
The school choir performed at the dlstnct s central office atnum and in the Iooal v
shopping mall The children decorated shopptng bags and the students visited semor

citizens' homes and sang at Chnstmas time. The school was also open to the

In all the mstances cited Ev\dlsplayed her skﬂls as an image maker She consxstently
presented an attractive, professmnal image herself and worked ununngly to have the

e

school present:d}lo attractive, posmve environment for learning.

Loyalist o
The quality of the loyalist is another admmlstrauve sktll that Ev demonstrated

‘ throughout the study The term loyahst for the purpose of tlus study is deﬁned as one

) . . ‘- s
. 1 . . 4

who supports and actively promotes the pohc1es of the’dlstnct. Thxs role emerged when
I was exammmg both district and school documents I saw clearly that Rqw's

“priorities and the: Ptarmxgan Public School Dtstnct s pnonues for 1986 1987 v%c

similar (Appendlx 3) Ev took the dlstnct pnonues and then in collaborauon with the
Padstow school comnmmty assessed its needs an&formulated school pnonues thlun
thc scope of the dJstnct priorities. 'I'hus the school prfonues dovetml with district ,
r

pnonues et | | BT

Y

1 observed Ev refer to dxstnct pohcy on the followmg occas&n (3/2 L: 22) "Mr

' Young. Ev says laughmgly, 'Wh’af do you know about tlus underground movement to a
‘have a dance? Apparendy I'm havhtg;a delegauon at 3 301 p m.. Ive heard thut '

" Agnes doesntsupporttt ‘I'hecampdahéecouldbe And whenItalkedtoLola " -
~ shé thought you had sa1d they could. She doesn t seem too happy about iteither
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could be rcadmg the situation wrongly of course. ... My concemn is that they are not
allowed. It is district pohcy I havcn t been ablc to find it but they are not allowed to
have a dancc in an elcmcntary school on any evcmng .I'm not even happy about
takmg time out of school. . . They want to have it for Valentinc's Day from 2:30 to
- 3:307. Who would goto this dance? . .. 1 will tell the kids that 1f this meets with the -
- approval of the tcachcrs .ButI thmk there should be a quota on thls type of activity. .

. Why don't you four teachers talk about this? So that when you talk to the children you

-

will have the same policy in place .OK.2"

(3/2: 3:35) Later thnt same aftcrhoon the children arrive to ask abouF the dance. "I'm
all caxs' Tcll me about your plans. .. You are going to have food in the gym? . .
Who is going to be rcsponsﬂ)lc for brmgmg thc music. . . Are you guys ever well

) planned! Who has been helping you?. . . I spoke to MrY carlie'r._ . ."'I'hc four teachers.
1 uvas.dﬁnking .. 1 think you should be prepared for a little change in time. .
Whatever your four teachers say it w111 be alright with me. . . but you guys sure did

.YOur job f0r suret _0.K.?"

In the i mstances cited Ev demonstrated a loyahst quahty in that/she used district policy as

a gmdclmc for all her dccmons and actions.
. Tactician

Ev dcmonstratcd thc skill of the tactician consxstcntly t,hroughout the study A tactician
-for the purposc of this study, is deﬁned as onc who undertakes planned action to gain a
. desired rcsult This rcsult can be sclf prescrvauon and/or sclf promotion. The word

- tactician implies cop bat, meaning the individual is involved in tactical i moves with the
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ptn'pose of self preservation and/or self pmmotion v,vithin the organimtion. Ev utilized '
| her tactical slqlls in preservmg and promotmg herself wnhm the institutions within |
Wthh she lived and worked. She demonsuated d’ugh her behavxor strateglc acuons T
whtch she pursued to achieve the results she desued or with which she could hve
comfortably. These skllls of the tacucmn became evxdent when Evelyn mteracted w1th1n

| the institutions of the famﬂy, the school the dlstnct and somcty (the wider commumty)

(a) When Eyv separated from Bob and retumedtothe use of her maiden name she was
reSponding to her own personal need a need for self preservation.

(b) Within the family Ev a'ea.rs to be in control. It was to please Ev that the family had
breakfast together “In this incidence Ev employs taetics to get what she wants, a need
for self promotion. ) ' ’
- (c) Though Ev protested that she would have hked Bob o have taken more

' 'responmbthty in the dtscxphmng of the chﬂdn:n she was more comfortable when in

control and in fact achleved what was best for her in bemg the dtsctphnanan w1thm the

- home.

(d) The fact that Ev rarely ﬁequex? the school at weckends and that she kept the
number of evenmg metmgs at the school to a minimum each month provides ev1dence |

of Ev's awarenessgf the i 1mportance of her personal and fanﬁly needs This is another

example of both self preservatton and self promouon. ‘ ' '

(a)Evretamedacmdtstaneeﬁ'omstaffandsawthtsasanessenualfeamreofher '

P

roleaspnnc:pal Isuggestthatthtswasaselfpreservanontacttc

(b)Evs collaborauvedecxslon-mahngstyle whxchhasalreadybeendehneatedmthts B o

J study under the role of collaborator, pmvxdes us with ewdence of strategtc planmng on _
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Ev's.part to have the staff reach a decision which Ev-dgsired or with whi_éh she could
com'foﬁably live. Ev knew what oﬂtcorﬁc she wanmé_d prior to a meeting of staff or
parcnts and she du'ected the movcmcnt of the meeting accordmgly Sométimés this
) demandcd patience fmm hcr but she sccmed content to wait for as, long as was needed to
| have the .group arrive at a decision whlch she desu'ed or with Wthh shc could live.
The school d15mct represcntauvc with whom Ev had most coritact was the associate |
’ supcnntcndent (T cd) The associate rcpresentcd the school d1stnct to Evelyn. He was
"her immediate superior to whom she was acoountable and upon whom she dcpended for

| recognition and promotion.

Ev informed Ted of significant achievements within Padstow school. She sharcd with
Ted the new stauoncry she had designed. She spoke to Ted of thc the excellent

- performance of the acting assistant principal and the Grade O_nc/I‘wo teacher whom she
rccommcndcd fdr an award and she deferred to Ted on mattérs of staff allocation and
budgct deficits. Ev fostcmd a posmve 1mage of Ted among staff members and shc

. demonstrated a tolcrancc for Ted's adm1mstrauvc stylc when she sa1d toa peer |
principal, "Let's give Ted a chance to remember thxs on hxs own...Il wa1t until I

hear from hu'rQ'

. Ted rewarded Ev by askirig&her to be involved in a project at central office. He also
n'ccofnmcnded that Ev sit on an interiricwing panel to select a new principal fOr a school
within the Ptanmgan School sttnct. Furthermorc he was mstrumcntal in having Ev

' participate in many associations within the dxstnct thus giving her more recogmuon at.

dxstnct level.

&
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As the role of image maker 111ustrates Ev endeavoured td pl;?en't hexself and the school
| favourably to the wider commumty ThlS couldalso be seenasa tacuc for self

pomotion. - 4 I SR .
" Inall four areas, the family, the district, the school and society (the wider community),
Ev demonstrated her skills as a tactician to ensure self preservation and/or self

- promotion. N

/.L\ ConT D
Though the m}§ in thls study havehbeen dehneated as  separate entities the qualmes

thlun each mle can b found across one, or more of the other roles, Each role,

Dtscusswn of the Rolos

however, has its own empha51s and focus and prov1des a d]fferem fac W

o e

perspective. There is one quality, however, which permeates all eight roles_._ il I .
the quality of teacher A teacher for the pm'pose of this study is deﬁned as one who t? i
i ~ explains, shows, states and msuﬁcts This quality of teacher is ev1dent in all eight roles
Evelyn ponrayed. This ﬁndmg suggcsts that an eﬁ'ectxve adnnmstrator must also bean . \ . _- _
.effecuve teacher Such a ﬁndmg challenges recent suggesuons found in educauonal o
adtmmstrauon hteramre that busmess managers thh no wachmg expenence could

f perfoxm the duues and responslbthnes of the school pnnmpalshxp effecuvely

The finding that an. effecnve admtmstratormust also possess eﬁ'ecttve teachmg skills _ )
rfunher suggests that there isan mterrelatedness between the mlw of teacher and school

p ‘pnnc1pal For macty yeaxs educators have seen the two roles as betng dtstmct)and non-
related. vadence from tlns studysupports thmew that effecuve neachmg skllls are

essennal m the executlon of an effecuve elementary school prmcxpalshlp
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~ Staff Pér_c_ogtions » |
Toward the cnd, of @ study in order to gain a more complete undersmnding of Evoiyn's -
perspective and how othcrﬁ perceived her I asked the staff o answer a ouestionnairc
containing the following: | ‘ o |
1. Your sex? ile__ female_

2.'Numbcr of years (including the present one) at Padstow?

3 Numbcr of pnncxpals w1th whom you haye worked in your carcer"

-4, How many of these pnncrpals were male? female?
o ° g
glvcn a choice would you prefer to work with a male _ or female
prmc1pa1’7 .

I assured the staff that thcy would "be grantcd »total”anonﬁlmity" and that their ansWers -
would be "trcatcd with utmost conﬁdcnnahty " Funhcrmore the task was "completely
voluntary " Twcnty five members of staff recelvod the quesuonnalre and t}urteen

_ rcspondcd

Three males responded. Nine females responded and one respondent did not indicate

either sex.

One male has spent ten years at Padstow and has worked with seven prmcxpals in hlS
carecr Six of thcse pnncxpals were maIc and one was femalc If given a choice he ‘ .
woulp prefer to work with a fcmalc His reasons: "Of all the pnnmpals I have worked
with, Ev has been the best.. Her stylc of admuustranon to me has been the faJrest I

v would have no reservation worlcmg undcr a female adxmmstrator " His comments on



| T 139
Ev's admtmstratlve style "falr, understandmg, kind, always thmkmg posmve. stnves to ,
~ think the best interest for the chtldren, reasonable to talk to, pleasure to’ work with."

-One male has spent two years at Padstow and has worked w1th three pnncrpals in hIS
career. Two of these principals were male and one was female He has no preference
for etther male or female prmcxpals. He commenwd, "I don't behev iCmatters. What
' does matter is the competency level thh respect o leadershtp, decxsxon makmg, etc.
- Beingamaleitis mce to have a balance in opinions, values intuitions, that may comc'
from a female perspective. A system of checks and balances Thts should be achleved
with male principals 1f they consult with all staff. His comments on Ev's adtmmstranve
style: "Evis an admxmstrator who has apte-concewed 1dea of dtrectton w1th respect to -

| | Padstow and eg%c:m ) _ln general. Her decisions are always clear and ca.lculated She
seeks opuuons and wdback from staff regularly. She sets htgh expectattons for herself
" and her staff with respect to curriculum and i instruction. Staff appratsals art thorough
Ev fac111tates ideas of staff and in domg SO allows them to grow professxonally I have -
.l ”the gmatest respect for Ev, especxally her concern for students in our commumty She

‘ understands her mandate and is dedlcawd to meenng those responsxbthttes

One male has spent one year at Padstow and has not worbd w1th any other prmcxpal in’
his career. He would work w1th etther male or female adrmmstrators His comments .,
" on Ev s admmtstranve style "Great! Outstandtng'" \ )
: -One female has been at Padstow for mne years and has worked w1th exght pnncrpals in R
) her career. Seven of these pnncxpals were male and one was female Her comments on _. B
: ‘Ev s adnnmsnattve style. "Ha\?mg worked thh male adtmmstrators I was at ﬁrst
| apprehenswe about working w1th a female adnnmstrator I have found however, that
“Ev's adm1mstrat1ve style has laid any fears to rest. Ev is fan- and suppornve She
E allows for and consxders staff mput. She executes her duttes ina low key manner and

5.
LA SR
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efﬁcrently At the same time she has the abthty to put one at ease. She has been

 inspiring. I have and connnue to enjoy workmg with her."

| o One female has worked with nine other principals in her career. Eight of these
' principals were male and one Was female. This female has no preference for eithermale
, ",or fci:ale pnncrpals "I have gmat respect for only two of the nine pnncrpals with
! whom 1 have warked. Sex was not a factor I'm afraid I have standards hlghcr than
most admrmstrators cgn meet The other seven range fmm poor to mediocre. %Iost do
little to improve the quality of teaching and even less for teacher moxale Her cominents |
| onﬁbs administfative style "It would not be ethtcal for me to comment in a negauve
 fashion w1thout showmg my comments to‘Ev 'Iherefore Iam not pnepared to

comment."”

'
~ : . o

One female has been at Padstow for ten years and has worked with six other prmcrpals

-

in her career. Five of these pnnmpals were male and one was female. "I cannot
answer num;)er ﬁve I have not had any problems worlcmg for any of the pnncrpals we
have had here since I've come. -1 guess I must consrder rnyself very fortunate because I
feel I have learned a great deal fmm each adnnmstrater " Her comments on Ev s .
| admxmstrauvc style: "Ev is.a very fnendly person. I like the way Ev can discipline with .
genmne smile. (Both children and staff. ) Icansayl really have enjoyed workmg

under Ev's adrmmstr.uon "

-

One female has been at Padstow for mneteen years and has worked. w1th five gther
'pnncrpals in her career Four of these pnncxpals were male and one was fernale. If
given a choice this person would prefer to work with a male prmcrpal "I have found

~ that men are on the whole, n?oze‘ $Aderstanding of women's emotions, feelings and - |

work habits. Men seem to be miore patient also. I find that female administrators
, ' ¢ .

d
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someum ook upon their female colleagues as a "threat” to therr posruons Her s

comments on Ev S admlmstrauve style "Sausfactoryt" e “
(S

| 'One female has been: at Padstow for seven years and has viorked w1th six pnncxpals in .

her career. Five of these pnncrpals were male and bne was female "If ngen a ChOlCC
my preference would depend on the person as an mdmdual and not therr sex. I have no
| quakns about the %act that an administrator is male or female as long as he/she possesses

- good admrmstrauve qualities.”

' One female has been at Padstow for five years and has worked with three prmcxpals in

her career. Two of these principals were male and one was female. If givena chorce

t.hlS teacher would prefer a female admuustrator "Havmg only had one fﬂna.le pnncxpal _
1tshardtoreallysaybut1fallofthemarehkeEv ,,,,,,
female. Thene is more understandmg and compassron You feel like she really cares

_ about each and everyone of us." Her comments onEv's adnnmsuauve style: "I thmk I

- have already summed it upin number six although I'm sure you yourself haaeen her

C in. aIl suuanons and she has that certain way w1th people She s great! Ifyou need

' someone to Just talk to, she s there And if she has to talk to ‘you about somethmg she

doesitina way that it doesn t seem lxke youre getung the third degree

- One female has been at Padstow for two yearénd has worked' w1th two prmcrpalgt
her career Both pnncxpals were female. If glven a chorce th1s person would prefer to
work Wlth a male Her comments on Ev's admuustrauve style "Excellent' "

b

; One female has been at Padstow for one year and has worked with two pnnclpals inher | }' Ny

© career. Both pnncxpals were female Ifgrvenaohowedusperson would prefertowork
_ wnhamale "IwouldprefertoworkthhamalesmoeIﬁndlteasretworkmgunderor
~s1debysxdewnhone Iﬁndthatmalesaxegenerallyeasxertoplease 'Iheyhketherr

egos massaged every once m a whlle whereas with females, there is an element of " B

..

._" .. D V1I.4‘1 | -



| cattyne‘gs involved.” Her comments on Evls-adminisnative-Style'f 'Ev is very diplomatic -
| and, thcrefore, a plus in the field of admlmstrauon Unfortunately I find that I always '
have to malce the uunauve to stnke upa conversauon with her, As an admmrstrator she
| needs to glve her staff more verbal or non-verbal praise m order to 1mprove or mamtam
‘. work performance She needs to‘let her staff know where they stand in her books |

. Feedback therefore is v1tal Informal feedback is the best k1nd. "

One female has been at Padstow for one year and has worked with five pnncxpals in her

career. Four of these pnncrpals were male and’ one was female If glven a chplce this |
teacher would work wrttﬁa ma.le or female pnncrpal "for drfferent reasons " T feel that - ,__\_
a male pnnc1pal is usually more easy going and, therefore more fnendly and o
L a?proachable.: However, 1 feel.th,ts is due to the fact thatthey.,do not.have ,th,c_ I%ressure :

placed on them as much as the"female prmcrpal Also‘ this easy -going duality Can'at ,

-

~, times be adtsadvantage asthey mrghtnot beasorgaruzed and/orrehableand | ’ . éfﬂ .
responsible. ('I’lus does not apply inall cases of course, but most that I have DR |
v encountered.) When consrdenng the female pnncrpal I would have to say that they are
%om forced to prove themselves ina male dommated career Therefore they may not
mn asa relaxed type of atmosphere in companson and they may not be as s
| N approachable However, Ido feel that they w1ll be very rehable and will always get the
: ]Ob done well and promptly I feel they have to go more by the book to gam respect and
| prove thernselves worthy, but they can be counted on at\all times and‘one will always
T know that they will do thetr very best to accommodate you.” " Her comments bn Ev‘s
adrmmstratrve style " feel that Evis an excellent administrator. She has done |
' everythmg possrble to accommodate me whtch has been greatly apprecrated She is
K very rehable and precrse and anythlng she undertakes 1s done extremely well and L |
- thorough I do feel that Ev could be somewhat more fnendly w1th some of the staff

: (She isa very polrte lady but could betinore approachable to some. ) However tlus could |



| be due to (as prevrously menuoned) being a female admmxstrator and therefore gmnmg
. respect. 4 .

-

| One respondent has worked with elght pnncrpals seven of whom were males and the |
. remmmng one was a female "There are certam quahues that make a good leader I
doesn tkave anythmg to do wrth whether the person is male or female Both can be °
very effective. leaders as long as they keep in mmd that w1thout their staff they wouldn t
. BE leaders ‘Some form of nounshment should be ev1dent." This person 's comments
_onEv's admlmstratwe style "I understand your need for feedback However, Ifeelit |
is unprofessmnal to comment on one's style wrthout commentmg dlrectly to the |
- md1v1dual in quesuon |
' Prq"erence for a male or female admtmstraxor . L |
’ Two (one male and one female) of the thlrteen respondents would prefer to work fora
| female admlmstrator e . | | | B
| Three (all females) of the thmeen respondents ‘would prefer to work for a male
'admrmstrator o | o .
_ Seven (two males, four females and one respondent wrthout sex 4dent1ﬁcauon) of the
thirteen respondents held no preference for etther sexm the adm1mstrator Al seven B
K sa1d that as long as the person was competent the person 's sex wis not unportant .- o

o One respondent d1d not answer tlus quesuon

Ev s adrmmstrauve style L . _ _ . _
- vElght (three males and ﬁve females) of the thmeen respondents wrote very posmve .
N 'comments about Ev' s admxmstranve style ey e _ .
. ‘vao (two females) of the thlrteen respondents found Ev s admm:stranve style
L satxsfactory e S ,, A " B '

——y



. R = 144
' Thrcc (two femalcs and a rcspondcnt who d1d not md1cate sex) preferrcd not to

- commcnt on Ev's admmlstratwc style.

Student Perceptions

To gaina better mdérstanding of ,Evclyn‘s pcrsppcﬁve and to ascertain the impact she
. ~had on the Ehildren, thirty children wcrc selected to answer a qucsdqnnaigg. Three
| names were chosen i'andomly'ﬁ'om each class. The answers have been recorded exactly

as they were written. Where necessary I have added the correct spelling in -bra_cké_t_s Q).

”Sh'c helps us She is nius (nice). - B TR

- Mrs Green i 1s a nis (mcc) prmsuol (pnnmpal)

Mrs Gmen isa lcmd and good pnnmpal Mrs Green is not a mean pnncxplal and she is

~ feer (falr) tous. ) ﬂ" .

Mrs Grecn is a nice prmmpal in thc school A s
A good principal and nic so I like hcr. : ' , | |

A very good principal I ever had befor. And a nice principal to. Tlike her.

Mrs Green is a nice pretty prinsjpal.. She is cind to lots of péoplc. She is nice to

pcoplc ‘ ' : :
. Mrs Gxecn isa nice pnnc1pa1 Shc is a gﬁod prmcxpal.‘ . | _' oy
A very kind, nice and canng,gmnmpal A ~a ; i“g ' \ |
Sheisa bcst principal I seen. - L el N | N} S
| Mrs Green isa very niéc principai whdhelp kidwith thie,r. problem. Sheisa very fair :
kid. | |



Mrs Green is very nice. She always helps when y'q_u';ﬂm‘ a'p_roblem and she enjoys. -
One that cares for her school and teachers worlcmg fér her She is very farr and hkes to
play sports w1th classes And she also hkes to see klds smrlmg about what she does for B
thcnl. g ' S

_Mrs Green isa pnncrpal that cares about us when we are sad, mad happy or glad.

Mrs Green is a nice pncxpal She is fnendly When peoplc axe ih trouble she helpej.

. them Mrs Green is a fair principal..
Mrs Green is a.very nice pnncrpal. I thmk Mrs Green is the bcst prmclpal in the WOrld
She is a very fair prmcxpal Mrs Green is very kmd I hke her. o :
_She is a nice pnncrpal to be wrth students from Padstow school She is helpful to me
when I get in trouble. She helps me out. - '
Mrs Grecn was a very very nice pnncrpal and she wore verymce cIoths o
Mrs Green is a kind pnncrpal that is expected to do her _]Ob She is a very good
| principal and she is farr and someumes watches classes when the teacher is. out ‘ - ‘} .
Mrs Green isa mce prmcxpal She helps you by bemg kmd _ ‘ o
, She 1s fnendly She seems to care about us and what our feehngs are. Ithmk she is a*’ .
. Mrs Green is full of 1deas like Citizen Shrp, Golden garbagc can award and wordrest oy N |
N v(worthrcst) bath room' award Shes very nice and glves you help when you need it.
Shes very fair.  © | R -“_,. 4' : -
. Mrs Green is a nice k1nd and consrterate pnncrpal. She helps people gut when they
- need it. Sheisa really tenfﬁc person

Mrs Green isa mce. helpful fair, d person. She i.s"‘yery, smart _and knojlvs c

Y _...“,

: what she s domg

'MrsGreenlsagoodpnncrpalhkesheshnd,hclpfulandfuntober MrsGreensa

N ",person that you could counton. Ourpnnctpallsth!:fbest. Z _: B

B ;'\Z:‘* :

T avn

[ S
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- She isa very nice prineipal. She gives awedes_:when_we:re good an‘d'when: we rite. She
| helps'alot of lcid, She orde’rsequ_ipment SO we could have a better gym period and
- recess. | | R - R
Tall nice, very orgamzu;g, canng to lcrds alway fair, mtellagent and helpful
She is nice. She docs nice thmgs for students in our sch_ool. She is fair and willing to - :

. 'help us.at all times. I thmk sheisa great personahty

Ce

She rs a nice prmcrpal She also cares for alkétudents and for the school. Skealso -
talks to kids and helps ‘with their problems or just to talk She choose and makes good

decrsrons hke for anew custodran he S realx‘mce

g . Y R
-’ !\ . 2 ) ) -

I gota (an) reod (award) 1t was. rotr (wnter) of the whec (week)

T'like when Mrs Green came to my Bevre (Beavef) party

 Mes Green colld (called) my name | _ |

Mrs Green presented me for wnter of the week. Fur the very fist time.
Iread to Mrs Green and she gave me a strclmr

“Giving somthmg to her I made ﬁébarﬁ for her

o -

Shegavemeaawardbefor 'j L CA

She gave me a crzren of the mqahth On my brrthday I gave her a cake.
4
She gave"me a citizen of the month

i When she gave me %he citizen of the month award

4
a

1 one to awards menteen (honourable mentron) and wrgth (wnter) of the wcek
o When we write M1s Groen a (letter then she?Wrote us back with a very nice letter
'I"he time I had a problem and Mrs Grecn worked it out with me.

When she walks into the class and says that I'm the most quldest (quretest) person

there. ‘ o

2 ”,éghQ ttme sh ¢’ shoued"up at gradjrﬁ camp she was happy dancing with husban '

>
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| MrsGreencamemtoourroomtotakecareofuswhenourtheacherlefttotalkonthe :

| phone | SRR B o % e
When she camemthe class room and she helped memmymath AndIgot it nghL I’

©lkedit - R A
Whenlgettohelpteachersdothmgsforthereclass o : B .» . [

‘When she thanked me for the. cup cake IN'Ve her and she saxd that me and my mom :
“ makeverygoodcupcakes ' T . |
' '.Mrs Greens allowmg us to go to grade six camp and havmg fun at grade 51x camp.
She hkes people that are really good to thler friends and thier teachers ‘ v
-When she gave me the citizen of the month award and said "congratulauons, today isa
big day for you, you won this award and tonight you have o speak at your banquet " |
| en she announce s your blrthday on the m@rcom or honorable menuon . _
When Mrs Green came to have supper with us at grade 6 camp. When she was readmg |
out the cmzen fo the month for each class When she announced the golden garbage can .
award and the worthlest washropm award to Our class and washroom
Atan assembly she was  reading the cmzenshtp awards and she call;d my name.
The pleasant memory was when she was in our class and helped us m dlfﬁcult work
_ :-She was fun at the grade 6 camp L ' _
When I camt some book reports to put in the nter of the week. On thursday she would
annance mames When 1t is the end of the she gave me a cmzenshtp award
‘When ever I'm ina bad prodlem she helps out and talks very entlg .
- When I goton the honorable mennon. ‘And when I saw'her‘é J a little gnl who got
-.hun on the playgmund. And when she drcrded to'get the playgmund eqmpment. And _b -
~when she dicided to make a Padstow school park in the ﬁeld. And when ‘name was s
B éannounced for runmnyt the Butter dome and at'kmsmen N o - o
When she presented me w1th a cxﬂzen of the month award. When she had a bottle dnve.s s

L 9

“toraise money for the school t0 have plants That she talks o kxds and helps them wnh

.



'14»8 |

their problems When she gave each class some eqmpment to use for recess When she o

'thought up havmg "Writers of the Week.' ’

- She gov mea reop éaward) I whus happy

I hke when she called my name. (honourable mennon)

Weh she came in my clas. ‘

' 'I_won't'for get when she gaverne a award. For citirten of the month.

I viseted Mrs Green and I gave her sum coqldes and I taught to her and she\gave mea.
big hug. |

She presented a Cfiti:ten»of the award! | S

- She came to‘yisit us befo_rt/ | |
1 wount forget .w{hen she came in ar room. She looked'at my work.
She gave me a hehavior plan. |

‘The time Pzgot the citizen of the. month award

When me and Pete whem fiting all of us woﬂpiﬂm{, PR AL *‘."' ; VV? aﬁ' i % j,ﬁ
. ': 33, ¢ : " %
I won't forget whsén she put me in this school ang 1 wa,; O happy e 5 edg
K] *:% : . ’53'9;’.@‘ R
When Mrs Green awarded me the cmzenshlp award. o %‘ et ’?

. When she annnuced that she was going 10 get evrybody to gethcr S0 we could eam L
anough money to buy new Spons equlpment and new frames and a new park and also -

new chairs so are school could have the stuff we enJoy

: Wheﬂ went to her ofﬁce wuh a guy and she both wanted 1o have our 51de of the storyl  Bi:

- was not scargd because she both treated us equ11y ' ’ R g' Pt 5

+ - I'will not forget when my fnend tnpped me and Igota bleedmg nose or when I got
punched in the nose at recess she. help me and she understood acs1dents
Thc time Mrs Green came in to the class and the boys were talking to me and I had to

talk to them and I fel inberest. b o

- -"(’.\‘

LIS S



g WhenMrsGreen helpedme when I gotmtrouble. '

She called my name for the lunchrodm award When she came to our school
- Is when she agneed on havmg to spend money on school equlpment. -
When Mrs Green gave mea Blthday wish. | _
When she came out to grade 6 camp for the day and she wanted to see our cabms and :
when she came mto ours I'was under the bed puttmg the clothes and stu ff ut. Was I
v embarassed. ‘ ' ' / B
Is all the nice thmgs she d1d for our school _ _
When her and‘her husband came to grade 6 camp and had supper w1th us and came to. |
our dance. ) ELEIE y |
Was at camp when her and Mrs Green came out to yisit us. They came for supper and :
‘ the dance. At the dance Mr and Mrs Green had lots of fun.
I won 't forget the time at the Grade 6 camp at the dance. |
" When ever I sea her she 51s hello and I would say hello back »toher |
Is the time I had my 6th honorable menchone and I'll never forget. |
Is when I fell down and got hurt and she helped me to the ofﬁce and she got me an 1ce
| paktoputonmyleg IR PR ,g
Is when she announced me for'an honorable mention for wmer of the week"” and

honorable mennonfor "Citizen of the month', :

. .Summary _ _
"To the chlldren Ev was someone who was lnnd, gentle and fair. She was seen asan -

/ arbmaror, a decxsron maker and the chlldren were comfortable%th ttns style of :

R

o Lot e

o ) leadershrp
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Reflectlons

10

. b(a) As1look back over the data in thts chapter I see the mconsxstencxes in Ev's concept

of herself and the manner m whtch she is percewf?f/lzy somd of the male and females on v | -

o . PR

|

'(b) I also seea person very much in control both at home and at school Ev -

demonstrated tremendous will power in mamtammg such control and yet stran gely

_ enough she lamented s0 often to me that she had no w1ll power to.stop smokmg She

old me she had "tried so many times before and fatled." |

(c)Ev's 'smpking habit is'signiﬁcant. She expected so .’uch of herself and u'ied to

B perform all roles expected of herina perfect manner. S e always appeared to be in

control and was exposed to numerous stressful i mterrupuons every workmg day.
Smoking, I beheve, was Ev s outlet for the tem1onsshe expenenced within herself and

w1thmthe adnumsuauverole ' S R

- (d) Though Ev complained about Bob's lack of support in dtsc1plmmg the children -

. cont:rol e ‘ TR

within the home I suspect that Ev felt more comfortable being in control at home as well

as at school This is ev1dence of another mconsx?tency Ev resented bemg the

._t) Sy

d1$¢1phnanan in the home and yetI beheve she was more comfortable when 3%13 ‘in' .
2

. He, » *, . . '
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| (e) Ev 5 strugge to make time forherself and her family aLd at the s&:e ttme prov1de

- effectJve leadershlp w1th1n the school is also 31gmﬁcant. This struggle to balance and ‘

~ give pnortty to.one's personal life i is often overlooked by admtms?rators and yet if not

o attended to can resultin "burn out" and/or divorce'or separauon At the concluswn of e -.“e"‘;

: the study Ev had not amved ata comfortable balance but she was worlcmg towards one..

, i
t«,_ .
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' At the commencement of the study Ev would prepare the evening meaJ theevemng |
3 _before a parent meetmg and leave i it for the famrly "to heat up " Toward thc end of the v
- study Ev told me that she was gradually "weamng" the family fmm their dependency on
| _herand she d1d not prepare the evemng meal the night prior to a parent meeung but left :
_' the fam1ly to prepare it for themselves When I asked her how she felt about tlus she L
saJd she was becommg more comfortable with igbut she was still plagued by guilt \ < '

e
:feehngsatumes ) \{;‘ o T ‘ R
' v(t) Ev's view of career 1s an inter'esting one' She 1smore conCerned with what is.of
interest to her than the power ofja posmon or the salary it wou]d attract. She also does
,' not see herself as a career pnncxpal I wonder whether Ev s v1ew is common to marned
'females whose husbands are also earmng Such women have the privilege of dabblmg .
' in the workplace and domg thmgs of i mterest to them One wonders whether a single ‘
| female w1th or wrthout dependents would feel as free to dabble Perhaps the smgle :
b 'female has snmiar pressures to those expenenced by the mamed male who i 1s the sole
.. ,mcomeeamer‘ o v ol N ‘ v
(® The separatrons also have slgmﬁcance The ﬁtst separatron provrdes ev1dence for us .
" of Ev's awareness of her own personal needs and the tmportance she places on retamm g

f'/ 4 herbwn tdentrty apart fmm that o@er husband. She gave evrdence of thrs in choosmg |
_ to use her marden name Bob thought that the second separatxon was brought on at least
~in part by the pressures both he and Ev were facmg in thexr respecuve _]ObS ‘Bob
. managed a busmess and Ev was an elementary school pnncrpal. Both used one another -
as soundmg boaads One wonders Just how much a relanonshtp can take when both ‘
o partles are mvolved in reSponsrble posm /\'I‘lus may 'be &gm of the many reasons why

: ’few mamed women w1th famlhes apply for adrmmstratxon



(h) Ev dernonsttated an effective leadership within -Padstow'School. 'She w‘as = |
: competent, she accepted her responsrbllmes and executed the tasks expected of her even
- when this mvolved the termmanon of a teacher She was in tune wrth the phﬂosophy of
the dxstnct in whtch. she adxmmstercd, she was open to drfferent teachmg styles and she
was keen to mtroduce new programs mto the school for example the French Immersmn ;
- program. She demonstrated that she was'an enabler an empatluzer a challenger an :
i advocate, a collaborator an 1mage maker, a loyahst and a tactician. Yet she was never -
| trained in leadership or admmlstxanon She appears to have leamt to become an
‘effecuve adrmmstrator throu gh her mtelhgent transference of lessons learnt from courses
- takenin other drscrphnes and from her own expenence This is. partxcularly ev1dent in
‘,thxee major areas of her adtmmstrauon namely, teacher evaluauon d1$¢1phne and school
based budgetmg Ev was @rer taught how to evaluate teachers yet she was able to |
| _ transfer the knowledge she had gamed from an effectJve teachmg course: and was able |
to apply 1t, appropnately to the evaluation process L1kew1se she was never taught how
to dxscrphne children yet she herself said that she leamt "what not to do” from teachm g .
in some schools in which she found certam discipline techmquec unacceptable to her
She said she knew she would have to find her own s.tyle School based budgenng was
~ «mtroduced within-the Ptarmigan School D1stnct and prmcrpals were g1ven pr&ﬁaration
Q' for its mtroductlon but Ev brought to the unplementauon of the budget within Padstow 4 |
school her own unique talents and,perspecuves with regard to commumty 1nvols ement
and collaborauve decision malong Tnall three areas namely teacher evaluauon
drscxpl@g and school based budgetmg Ev demonstrated that she was able to gansfer the
| 'knowledge gamed through oourses and expenence and apply this knowledge to the task
- in hand even though she had recetved no forrnal leadershlp txammg Perhaps this is the
essential talent of a leader, the ablhty to transfcr knowledge gamed frorn study and
' expenence and to apply it appropnately to the task i in hand. This ﬁndmg may have

implications for the selection and future training of school adtmmstrators. Perhaps we

o



o should be lookmg more closely at the pre\nous experience of aspmng candeates and
L perhaps the most- appropnate preparanon for leadershrp may be an mternshlp E

| . (1) Ev d.cm’onsuated her tcachmg skllls m all the etght roles dehneated in this chapter

L '.Epterestmg ﬁndmg It challenges suggesttons found in administration '

M) : 7H§1b1ht1es of the school prmcrpalshlp effecuvely

thasbustness managers wrth no teachmg expenence can perform the duties- and

@ By outhmng m deta:l the manner in whlch Ev drsmphned the chlldren evgluated
teachers, conductedstaff mee‘tmgs and prepared the budget Ev has shown usone. -

, effecttve way that each of these tasks may be accomphshed. These dcscnpuons may N
prove valuable' to other prachsmg adrmmstrators in provrdmg a practical, step by step

(k) The students were the centre of Ev S phllosophy and she gave ev1dence of thlS in

. outhne of how to accomphsh thesc tasks effecuvely

:‘ ' many of the roles she performed but especlally m those of empatlﬁzep and challenger
n the role of empathtzer she spent many hours with the children helpmg them to make -
| mformed decxsxons As challenger she worked thh teachcrs to 1mprove teachmg

- techmques so‘at the studcnts wongd enjoy quahty leammg expenences

s
-

_ ;“ (1) Bemg pnvﬂeged to shadow af:r admtmstrator of Evelyn s cahbre for erght months 63 v

: proved to be a most ennciggrg Ieammg expenence for me. I leamt from observmg _

‘ Evelyn better ways of dlsclplw chlldren and evaluanng teachers than I had practtsed
asanadmrmstra@rpnor . y g '_- " e v

@) ItwasnotunulIhadcompletedthlschapterthatIreahzethadmterpretedthedata o
i through the eyes of an adnnmstrator My expenence as an elementaty school pnnctpal o
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led me to exanftine Ev's,stylc’ and perspective through my administrative eyes. I saw the

o slallwuh which she handled the many and van'ed responsibilities ihherent':in the

a posmon This is ev1dent in the eight roles whlch cmerged from the data. It was thxs :
. insight which led me to call this study "Through a Lookmg Glass." Itismy
background and thc manner in which I havc pzcsemed and mterpretcd the data which
has madc thls study SO dlfferent from both Wolcott (1973) and Shenkle (1985) The
sumlanucs and differences of the three studies w1_11 be discussed m;he next chapter. :

5



AN ANALYSIS OF THE THREE STUDIES
In this chapter the ﬁndmgs of tlus study are compated and contrasted to those of
Wolcott "The Man in the Pnncrpal's 0fﬁce" (1973) and Shenkle "The Woman in the
Pnnmpal ,{ Ofﬁce" (1985) : , _ | : B

*

| | Purpose of the Resear%

Wolcott s (1973 x1) purpose was "To descrtbe and analyse the elementary school
pnnmpalsh1p from a cultural perspecttve " Shenkle s (1985) purpose was "To descrtbe
a woman pnnc1pal in context over time" and the | purpose of this study was to descnbe

' and explain the perspective of one female educational admtmsu'ator._ S
Backgrounds of the Researchers ’

Wolcott was an educator and an anthropologlst, Shenkle a doctoral student and an

educator (she does not ever explam the term educator‘) and I a doctoral student and an -

expertenced elementary school pnnctpal All three studres describe the contexxt and the

- mformant in detall. Each study, however, has its own pameular analyueal focus whtch
. 1 believe stems from the researghers backwund Wolcott, true to his anthmpologlcal

: perspecttvg9 and purpose concentrates on what Bd Bell does and w1th whom he mteraCts
within Taft School and thhm the Columbta Umﬁed School Dtstnct. Shenkle. tme to :
: _ her purpose, descnbes Bdtty BOWch, the woman and Bctty Bowcrs the pnncrpal

- within Frances Case School and within the Douglas School Dtstrtct. This study
describes. Evelyn Gréen and what she does wrtlun Padstow School and w1thm the
Ptartmgan Pubhc School District and then focuses on the slnlls Ev demonstrated in = .

&t
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1 strauve tasks The data m this study has been analysed from the

_ o Chonce of Informants |

Wolcott s Ed Bell was a full t1me supervrsmg pnnmpal who was responsrble for only :
l ; one elementary school was not new to admuustranon or to a particular burldmg, was Dby
) rnale and maarded hrmself as a career pnnc1pal Shenkle s Betty Bowers possessed all ;
o the cntena outlmed by Wolcott $ Ed Bell with the exceptxons that Betty was female did

B not consxder herself a career pnnc1pal and was also consrdered successful by s1gmﬁcant

.] others Evelyn Green possessed all the cnterra outlined by Wolcott s Ed Bell w1th the

_ .
exceptrons that Evelyn was female and that she d.}d not consider herself to be a carger

- principal. All tree informants were married. Ed Bell had four chudmn@o of pre-

3 "school age and two in senior hrgh Betty Bowers had one ch11d m Jumor high and
Evelyn Grccn had two chﬂdren one in Jumor hlgh and one 1n semor high. All three

| lnforrnants were reared in a mral settmg Ed and Betty enJoyed a secure two parent

o famrly upbrmgtng and both famrhes attended church regularly Evelyn was also reared "

ina mral settmg but her chlldhood was not as secure and the fa:mly w1th whom she was '

T reared was not a church gomg fam1ly

| Fjeld Techmques _

: Pammpant observauon (shadowmg) was used in all three studxes Wolcott spent

_ : approxunately one academlc year (ten months) in  blocks of time wrthm the'ﬁeld

_ Shenkle spcnt ﬁve penods of approxnnately ten days amountmg to 120 hours each ‘

block, over etght months I spent on th/eaverage of three days each eek at the site - .
: » 0 . _ _ L
'over exght months S - S - R S

S Y



‘ .' | L Schools and Dnstrlcts S "

- Ed Bell's school had a populauon of 400+ ina comfortable suburban nexghbourhood.

o Betty Bower’s school had a p0pulauon of 700+ i m a comfortable surbm‘ban o
neighbo and Ev Cueen s school had a pOpulauon of 300+ ina lower soc10-
econom:l%:hbourhood of the city. Ed's school dtstnct was hrghly eentrahz@«and '

o offered h1m httle autonomy Both Betty and Evelyn enJoyed a there decentrahzed

o school d1$tnct govemance and appeared 10 have more autonomy espec1a11y wnh regard
to budgetmg and employment and deployment of personnel

_ R ‘ Phllosophles |
All three mformants claxmed to have achild centered phllosophy and all three 4
- demonstrated thls phdosophy in d1ﬂ'erent ways. Ed seemed mterested in the chtldren B
~ butit seemed to be a general mterest. Betty was mvolved in many programs catering for
the md1v1dual needs of each child and Ev Spent a great géal of her time counsellmg
chxldren and glvmg them guidance. Ev also peroelved the ﬁnal outcome of teacher
5 evaluauon to be the enhancerncm of student leammg : -{ : -
v' Famrly was saJd to be the top pnonty by all three pnnclpals yet it was only Evelyn who
‘ demonstrated that the famﬂy was as 1mp0rtant to her as was her role as prmcxpal Ed's
. w1fe felt that school took mm away from the family and Betty s family really resented
the amount of unm she spent on school affa1rs Furthermore. Ed and Betty appeared to
| spend muth time out of school hours at mghts and on weekends attendmg to school
busmess Evelyn on the other hand spent on, the avemge of two evemngs a month at the
. school and she rarely ever went back to the school on weekends Weekends were: the | : 5_ . ".\

: umes she spent domg thmgs thh the fannly



- The social activities undertaken by the mformants also pmvrdc ev1dence of the

' 1mportanc each placed on the famxly Netther Bd nor Betty took nme to’ engage wrth’

-~ their spot es in many socxal actmtres Evelyn, however, enjoyed the company of a

' wide c1rcle of friends, both male. and female She also enjoyed playmg Bndge mthéﬁ’er

husband and ﬁrends regularly Fmthermore Ev enjoyed entea‘tarmng and go,tgfg to |

‘}: .

: . e G
parties. - : ST RN R I . ,i
) . s ;‘ P R N L '} 5‘? d a' .

_ '-Of the t,hree mformants, Evmppeamd t:o be the only one to address;ﬁae goal of personal

mtegmuon or wholeness She demonstrated her awareness of the need for personal

1dent1ﬁcat10n when sﬁetchose to use her malden name. Her twg marital separatrons and

" the subsequent relimOhs also sigmﬁed that she was very much aware of the i 1mportance |
of relatxonshtps and”famxly Her Smokmg of whrch st I, was s0 embarrassed prov1ded

"1/

‘_;het‘ méth an ou,tlet for the tensrons she expenenccd wrthm her from the demands of both . v'

. o a
' hcl‘ adm;??sd‘épve and dbmesttc mles Nelth&«Edher Betty seem to have adequately

. =@y
» vaddressedthts assue of petsonal mtegrahon or wholeness They both appear to. have
"1gnored personal needs At the tmé of Shenkle s study, Betty had already suffered tWo

shght heart attacks and app;a.ned to be. makmg no effort to reduce her workload. For '
rf a':

”@oth Ed anvd Betty thetr outlet stemed to be. to take on  more work and to fill every

" _spoke td 'ne or more members of their unmedxate_

T wreles of A

o went to school yet Ed seemed free from the hmderances of other roles while

";:Ed's famy

- walcmg hour 50 that they had litle tlme to become aware of unmet personal needs. Ev
v ‘ also’ fnuoyed a hcalthy soctal hfe whrch seemedyto have eluded both Betty and Ed.

‘t
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Y rarﬁy contac'!ed htm throughout the ¢ hool day, yet both Betty and Evelyn
' oy
.' y at least once each day. The

,,}
st &

e
mothcr, sister and daughter were not- dlscarded when Betty and Evelyn

admtmstenng the school.
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Another ume consummg acuvxty at mghts and weekénds for both Ed and Betty was thelr . |
involvement with their church. Ev did not have a-strong afﬁliauon to any church group ,' : ,
but she demonstmted in her adrmmstranon srmtlar values to those 1mpamd by both Ed

~and Betty Ed's role thhm his church 'was a much more pubhc one than Betty S.:
Wolcott explams in hlS study that many ‘male principals at that ume (1973) accepted

: church responmbllmes in oonjuncuon w:th thelr admlmstrauve mlc They were seen as S

- public figures w1thm the commumty and were expected to assume a pubhc posmon
' within the commumty Commumty expectanons of the female pnnctpal however. o
appear tobe quite dlffexent. This eould be attnbuted to the dlffenng expectanons

‘ soctety has for the female Should she be an adm1mstrator she is sull expected to be
heav1ly mvolved m the roles of w1fe and mother Hence itis presumed she would fot - :
have the time for such pubhc mvolvement. With respect to the church mvolvement, o

’ ~ Wwomen in our- soc:ety are pot expected to be lee.ders wnhm church commumues and - ¢

AN

mdeed some churches actually d15com'age women from talnng a leadmg role w1thtn thClI'

congregauons

, Stmnlantles ‘and thferences _ , _

, - Al three mformants were greganous and approachable Ed seemed very accepting and

L hospltable to alI who came to Taft. Betty possessed a phenomenal memory and could L\

- remember names and facts about d1ffenent people and had the ability to recall these when - _' ,

meeung a person Betty was also very demonstrauve thh,theghtldren glvmg them lots o

| _ of hugs E\’though appronchable and fnendly, kept a certam dlstance She wouldgaé,

- a chﬂd on the head or shoulder but was not glven t0 huggmg. thh the staff pras _'A L
qu1te content to sit qmetly and not mxuate conversanon whereas Betty seemed to be the .

uuuatorofmanymtemcuons R : e "
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- All three mformants appeared to be efﬁcxent managers and were able to cope with the

-.;numcmusmtexrupuonsofatyplcaldayandatthesamenmewereabletoexecutethe o

- .. 'admxmstnvra mherent in the role The routines of each day Seemed smkmgly similar in -

,‘»Vallthreeschools LT o

-

; Y‘The pace of Jife wrthm”faft‘and Padstow schools seemed similar. Both Ed and Ev
appeared to have reahsnc expectauons of thetr teachers and althongh the atmospheres in

L both schools appeared to be very busy, the pace: was not frannc One gets the

o . unpressmn at Francrs Case that Betty's dynamic approach stretched the teachers to their

|

limits and led to a more. he_cuc pa_ce within the school. < ,
B All three mformants spent a great deal of time worlcmg at the1r ofﬁef desk yet all three

consrdered themselves to be highly visible. All three mformants also spent a great deal -

. of time attendmg meetmgs on the school site and elsewhere,

—

- Both Betty and Evelyn had a group of females on thelr staffs who seemed less than

\

: ’content w1th thelr admmxstrauon in one ‘or more of its aspects. The males on both Betty
A-and Ev's staffs seemed more acceptmg of the female administrator than were the -

females Ed d1d not seem to suffer fnom an unsuppomve cluster of females This
ﬁndmg supports Shenkle s suggestron that perhaps some females are less able to see the

.. task in hand and are more apt to concenu'ate on the emouonal relatmnsh1p that exrsts

. between the female admrmstrator and themselves _ - _.

‘ 'Nexther Ed nor Betty delegated much authonty to others on staff Thls was not the case |
'wrth Evelyn ‘Her assistant was ass1gned areas of respon51b111ty and was ngen the

authonty to make dec1sxons in these areas




- _ Ed sponsored aspxnng males on his staff to. move up the ladder of ﬂﬂ&mon Betty drd

s 1'1,"

s

~not seem to pursue this acuvny Evelyn however, supported and encouraged both

- males and females as has been dclmeawd through her enablmg role.
v ® .

8-

Ed seemed rather unclear of the. role descnpuorkof the elementary school prmcrpal Thxs
was not the case w1th etther Betty or Evelyn. Both women demonstrated that they n0t
_only knew of thexr responsrbrlmes but also camed them out wrth energenc comrmtment
This was parncularly ev1dent in the area of teacher evaluanon Ed seemed LY perform .
. 'less competently in this area. Both women documengd in detml the lessons observed ;
-and gave very thbrough fwdback to each teacher Ed's evaluanons appeared to be
based on mlmmal obsavanons and subJecnve 1mpressrons Both fernale admxmstrators
. did not shirk their duties of challengmg the less competent and of refusmg
recommendanons for connnuous contract to some teachers Ed seemed mcapable pf
- g1v1ng neganve fwdback and in one mstance actually rewonded the evaluanon after the"’
teacher challenged hrs ]udgement. |

PR - L

Ed appeared to have made many decrsrons on h1s own, Betty and Ev, however, used 4 .

| -f’the collaboranve mode. ’I‘hey both consulwd freduen wrth others before reachmg - é" A

demsrons however, both s were: so well prepared for all meetufgs in whlch the __ - _‘

collaboranve mode was uuhzed that one wonders whether in fact decrsrons had already q
| »been made and that the collaboranve model was mvoked sxmply to confirm prevfously _ Vg_.'.,.‘:‘.

- made decrsxons

]
.l

o Nexther Betty nor Ed seemed all that concerned about personal appearance Both

| '_ Wolcott and Shcnkle nefer to the shoddmess of the shoes each. wore to school Thrs

- was not the case wrth Evelyn She was meuculous about her appearance



» None of the mformants had/much trme for professmnal readmg dunng school hours. . v.
. Ed was hterally "forced" by School Dlstnct regulauons todo some Umverslty courses
Betty seémed to do professxonal readmg at hOme in preparatlon for her numerous publ;c o
lectures. Ev's professxonal readmg cons15ted pnmanly of the monthly Journa.ls for

'teachers and adrmmstrators that came across her desk.

Nexther Betty nor Evelyn saw herself asa career pnnmpal When Betty{v’v:s questloned

~ about the possrbrhty of becommg a supenntendent she said she would "wa1t and see.”
Similarly Evelyn had no plans about her future but she hked to do work Wthh was of
interest to her. Nelther woman had planned her career and was not mtendmg to plan for ..

‘the future Ed on the other hand had taken opportunities offered h1m by mentors in the
past and felt. that he. had arnved at hrs career goal. He saw himself continuing in that -

.- role for rnany years to come. Nelther Betty nor Evelyn had mentors. Both had pursued

study as an interest and thlS had led to their promouon )

Betty 'was a very public ﬁgure One’.could describe her as dynamie She was one‘ who‘ :
' robwously put all her energy into her career and her public i 1mage She was a person
‘who seemed to thrive on bemg involved. She lectured at the Umversuy in the evenmgs
as well as being on the executive of numerous assocrauons (both professronal and
: polmcal) within the dtstnct Ed and Evelyn were rore pnvate ﬁgures, both belonged to .
' professronal assocrauons w1thm the district but neither were mvolved in any polmcal
| assoctauons | | | "
: % -
All three mformants were in Wolcott's terms able to create “a sense of purp among .

the majority of those wrth whom they mteracted" and hence demonstrated le h1p.' o |



Summary

fes I will ; now addtess the questtons presented in Chapter |

. Columbia School DlStl'lCt and that Ed spent a great deal of time along w1th hlS peers in |
'trymg to discover the parameters of the prmc1pal's role. Betty and Ev both |
demonstrated that they possessed aclear understandmg of thexr tble and thelr o | L — _

. | respons1b1ht1es They also demonsuated that they possessed the necessary sktlls to o
undertake and execute these responmblhues competently I would suggest that the roIe a

| respon31b111t1es of the pnnCtpal m both the Ptarmxgan and Douglas School DlStI'lCtS are o
more clearly deﬁned and understood by adrmmstrators h

_ ‘Another cha.ngmg aspect of the pnncxpal s role l1es in the amount of autonomy that

w

vpnnmpals in the school dtstncts under dxscussxon seem to enJoy Both Betty and Evelyn .
appeared o have been glven more autonomy than Ed in the areas of budgenng and |
'employment of personnel Evtdence m thts study and in that of Shenkle 5 mdtchtes that

v‘ ‘the two school d:stncts under exammatlon are tendmg towards decentrahzatton atleast in-

. the areas of budgetmg and employment of personnel One wonders 1f this trend is more .
o T-:w1despread FE TR Ll
' g : From the ev1dence of the three studxes there appeaxs to have been shght changes m the =~ :
’ pracnoe qg evaluanon over the thuwen yeats wnhm these three dtstncts Wolcott in".

b}
!

.u.")

' *1973 stated thaf the "evaluanon ceremony served the nwds of the orgamzatton better -
thannt m the,,needs of the mdmdual. 1t reafﬁrmed a’gantzauonal rules and »v | :
Poucteémposed w1thm the hterarchy by whtch schools are orgamzed and RN

¢
é’&
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| .admrmstered." After observmg Evelyn conductxng the process of evaluanon I suspect

' admmrsu'ators are coming to terms wrth the what and the how of the evaluauon B

p'ocess, but they have yet to address the why adequately One is left wondermg how"

. " much 1mpact on studmt leammg the evaluanon process is really having : and whether in
fact two observatrons per. year, per teacher, are adequate fori 1mprov1ng instructional

techmques I also wonder whether peer coachm g would be more effectrve in

‘r

Rl

e b_‘

) 1mprov1ng mstrucuonal techniques than the type of formal evaluation documented in this

' study. Although there has been some _tmpro_vement in the training of _admrmstrators in

~ the process of evaluation (i e., Ev-and Betty both demonstrated that they knew what to -

- do and how to go about it) one wonders 'whether the evaluation processstill'serves-the |

~ needs of the organlzaﬁon rather than servmg the'needs of the individual teacher and

‘studepte . -

(2)Wou1d I f nd dzﬁ’erences in the manner in whzch the maIe prmcrpal per;formed }us
’ | tasks as opposed to that ofa female ? Y
Any drﬁ'erences which exrsted in the manner in which tasks were. performed by Ed,

. Betty or Ev could only be attnbuted to drfferences in personahty oL style, but not to _
gender. This issue of gender was really one of the key quesnons Wthh led me to

| und@ake this study Yet after shadowmg Evelyn and then rcadmg Wolcott and’

Shenkle I could find no drfferences in task performance whtch ceuld be atmbuted to

gender Perhaps the role and expected duues Of the elemeg_':’"_t.' :

well delineated that there is httle scope for gender differences i in the performance of

- tasks. OrrtmaybethatIamfemaleandsormmersedmthenon.hAmmcanculturethat R

,I am unable to see the gender differences in task performance Perhaps gender R =4

differences may be detected in the performance of tasks if the researcher and the

_adrmmstrator were of adxfferentsex o ' S

. o

1 6.‘4-";"‘

PRI
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The 1mpact of the famlly in daxly life was srgmﬁcantly dtﬁ'exent between Ed and the two
females. Ttus isa gender dtfference but 1t is not specxﬁcally related to task pexfonnance
o P Ed's fam11y rarely contacted him throughout the school day, yet both Betty and Evelyn
| spoke to one or more. rmmbers of thexr ’immedxate famxly at least once each day The
roles of wife; mother, sxster and daughter were niot d1scarded when Betty and Evelyn i

| went to school, yet Ed seemed free from other roles whlle adrmmstenng the school.

A:: .

-

(3) Wouid the cultures in these three schoals be smular or would there be szgmﬁcant 3
d&ﬁ’erences? S oy ‘ ; | ‘
Goodenough (1976) states that the "Cultune ofany socrety is made up of “the concepts
behefs and prmcxples of acuon and orgamzauon. The "concepts behefs and |
prmcrples of action and orgamzauon" in the three schools Taft, Francrs Case and

Padstow and thelr school dlstncts were moreslmllar than they were d1fferent

(4) Would thzs study necessitate a re- exammanon of the theones generated as a result of
Wolcottsstudy? B S . q, ,&‘ I
. t.

T 3%
- . ’ : . ,\t 7N,
ot .‘.--
\

A Px1nc1palsactasformal bearers forgamzanonaland socjejalita
. serve thexr msutuuons and eir socxeues as momtorsf~ el ,'

oo
|

J

'I'here is ev1dence in this study and in at of Shenkle to support hig@agy

'~ L'I" Betty and Evelyn spenta great denl of time in what Wolcott termed “ A {,‘ }ucxng -
behavmrs" both wnh staff and students Though Ev did encourage M ] '
style among her staffwhen it came to necommendmg the wacherfor the aw -'. ;
tradmonal teachmg style that Ev recommended. The other style, though apprecxated by Ev,\
"very d1fferent" and Ev feit that it would not be found to beacceptable to those Judgmg )

| the competmon. Ev also demonstrated that she was very comxmtted to suppomng and -

-



‘ mamtarmm: rhe schml according to drsuct priorities and 'eXpec‘tatiOns' She also placed o

~ before @ chtldren the values of the socrety of ‘which she was a member and encouraged‘ N

| the chﬂdmn to emulate those values. Hence one could say she served the institution and

. sociery as an agent of connnulty Throughouu the time of the study I wrtnessed minor _

-w1th1n theu' msututronal settmg ) ‘ BTN : e

chang:s to curricula but no major stmcmmlwhanges occurred. ‘The fact that httle change f
occurred wuhm the school further suggcsts that she acts an agent of contmuxty One

wonders however how much scorx pnncrpals actually do- possess to be agents of change e .

Conclusnons

. Havmg conducted thrs study and compared the ﬁndmgs wuh those of Wolcott (1973)

_and Shenkle (1985)Y have reached the followmg conclusrons

0] 'I'he nature prmcrpal's role has changed httle in the span of thrrteen years

E (2) leferences exrstmg in the manner in which tasks were performed could be attnbuted

-only to drfferences in personahty. orin style but not to gender

_ (3) The cultures of the three schools were more s1m11ar than they were drfferent

(4) "School prmcxpals act as formal bearers of orgamzauonal and soc1eta1 tradmons and L

‘serve their schools as momtors of contmurty" (Wolcott. 1973) not of change
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Summary of the Fmdmgs

School wnhm tbe Ptarm1gan b bhc School D1stnct thhm a provmcc of Canada. The

study revealed that. Evelyn was a competcnt, energenc commmcd clemcntary school

.

principal’ who demonstrated consxstently thmughout the study, cxght roles or charactcnsues

-of performancc namely enablcr, empathxzer challen ger, advocate, collaborator 1magc -~

| maker, loyahst and tacucxan

Enabler -.one who is abl@‘to reéogmzc the potenual of anothcr, alért the othcr fz L
ized

: potcnnal invite. the othcr to cxplore new avenues m wh1ch tlus potential rmght

ther in whatcvcr action he/she decldw to undertakc to utilize thls ncwly
al. Ev dcmonstrated her abrhty as an enabler whcn mtcractmg wuh the ¢
custodmn actmg ass1stant prmcxpal, asswtant prmcxpal and teachcrs , |

~.

*

- 'Empatluzer - one who seeks to understand anothcr's sxtuauon and niouvanon for actlon B
_and then challgnges the other to make mformed chmces about futurc bchavxor Ev |
demonstrated thls quahty when deahng with studcnt dlsmphnc

'ChaIIenger -one who obscrves thc othcr. prov1dcs documcntary cwdcncc to support the‘ o
observaqons made afﬁrms thc other’s stmngfhs and thcn challengcs the othcr to addrcss

Ry .
. areas of growth and funhcr profcsmonal dcvclopmcnt. Ev dcmonstratcd these skllls thn :
'cvaluaungtcachers e . : R

167 om0
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Advocate one who pleads on behalf of another Ev pﬁad%’ '8n behalf h;meachers to
; . PR RS
' central ofﬁce and to other agencxes _' . f, i ,"; E .t
o e o - F . "':{

P e

» Collaborator - one. who‘ seeks énd hstens to the opuuons, feelmgs, perspecmves ard »
. _convrcuons of others before reachmg a ﬁnal, deﬁsron EByv demonstrated these skills when

. - H ‘Qh&él )
1nvolved in planmng and decrsron malnng B : Gk
- , " ‘g"‘».‘:‘ ." * 'g . |
. Image Maker one who presents an attracnve unage of herself the staff the students
and the school o the wrder commumty Ev ensured that she utilized all commumcanon
‘ - . ST P o
channels to present thlS desrred unage , ’ et T '
A z ] . . ‘ o ~::‘;;f B

Loyalgt~onewhosuppoﬁsand actively promotes the policies of the district. -

- .Tactzctan - one who undertakes planned action 10 gmn a desued result Ev gave

: ,- ewdence of tacncal slnlls when i mteracnng wnhm the My, the school the drstnct and the -

| w1der comumty L R e -

- 'Though the roles or charactensncs of performance in this study have been delmeated as

separate entities the quahnes or slqlls demonstrated by Evelyn w1thm each role ¢an be

found across one or more of the other charactenstxcs of performance. All are’

| mterrelated Each charactensnc however, has i its own emphasxs and focus and

prov1des a d:ffenent facet of Evelyn s perspecuve There is one quality, however

* which permeated all the erght charactensucs of Ev's performance and that was the role ‘ |

of teacher whxch hds been defined for the purpose of this study as one who ex’plams k
shows, states and i mstructs Ev demonstrated she was a teacher in every rble she

| perfoxmed Thxs ﬁndmg. namely, that an effectlve elementary school pnncxpal must

, also be an effectwe teacher has unphcanons It challenges suggesuons found in



.' admmrstrauon ltterature that business managers w1th no teachmg expertence can perform |
| the duti¢s and responsrbtlmes of the school pnnctpalshtp éﬁ‘ecuvely~ Secondly, it
provrdes evrde_t;ce of the mterrelatedness of the roles of teacher and school prtnctpal

| For many years some educators have seen dte two roles as dtsnnct and non-related. So .
. often one hears in school crrcles "They always take our best teachers,and turn them into -
| admtmstrators, a _]Ob totally unrelated to thie \.lassmom." The ev1dence of this study
suggests that the two tasks that of teacher and pnnc1pal are mterrelated and that the _
effective elementary school principal must also be an effecttve teacher Thts ﬁndmg has
funher 1mp11cattons for those mvolved in the selection of adrmmstrators and in thetr

. subsequent trammg programs Candldates asptnng to the elementary school
pnncrpalshrp need to possess eﬁ'ecttve teachmg skills and trammg programs offered to

~ candidates ought inclnde a ve,ry strong teaching component. o~

Evelyn demonstrated an effecttVe leadershtp in Padstow &hool and yet Ev had recetved

N no formal tratmng in leadershtp or admtmstratton She appears t0 have learnt to become

- an effective school prmctpal through her uttellrgent transference of lessons gleaned from
various courses undertaken in other :hscrphnes or 1n the general ﬁeld of educanon and -
’ from her own expenence Tlus was parttcularly evndent in three maJor areas namely
teacher evaluatron, student dtscxplme and school based budgetmg Ev was never taught |
how to evaluate teachers yet she was able to transfer the knowledge she had gamed from o
an effecttve teachmg course and was able to apply it appropnately to the evaluatton |
process as the ev1dence under the role of challenger mdtcates Ltkew1$e she was. never
taught how to drscrphne chtldren yet she herself satd that she learnt "what not o do"
»from teachmg in some schools in whtch she found certain drsctphne techtuques ) .
 unacceptable to her She said she knew she would have to ﬁnd her own stylet The o .
| ev1dence presented in this study under the role of empathtzer suggests that Evelyn 3

own style of drscrplme was most effecttve School based budgettng was mtroduced
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| wrthm the Ptarrmgan School Dtstnct and pnncrpals were grven preparauon for 1ts
8 mtroducuon but Ev brought to- the 1mplementauon of the budget wrthm Padstow school
her own umque talents and perspectrves w1th regard to commumty mvolvement and -
) collaborauve decision énakmg The evxdence of Ev's collaborauve style can be found
e «unger the role of collaborator in tms study In all three areas outlmed, Ev demonstrated ‘

| that she™ was able to transfer thr knowledge gamed through courses and expenence and :
ply tlus‘iumledge to*the task in hand even thouzh she had recelved no formal

v -

B leadershm frainis .g rernaps thls is the essenuzfl talent of a 1eader, the ab1hty to transfer .

* knowledge gamed from study and expenenoe and the ability to apply that knowledge |
approprtately to the task in hand. Agam this ﬁndmg has 1mp11cat10ns for those selectm g
aspu'mg admtmstrators The past expenences of the. candldates and how they have .

o performed may prov1de some mdlcatton of the candxdate s ablhty to transfer knowledge

 gained and to apply it appropriately to the task in hand. | c

...‘

| : Bemg pnv11eged to shadow an admmlstrator of Evelyn s cahbre for etght months

‘ proved to be a most ennchmg learning expenence for me. 1 leamt better ways of _

' 'dlscrplmmg chtldren and évaluatmg teachers than I had pracused as an adrmmstrator
prior to thc study The expenence for me was 81m11ar to an mternslup in profess 1ona1

. development. Knowmg how ennchmg thlS e‘(penence was for me profess1onally I
would recommend tho?.e mvolved in de31gmng profess1onal development com'{ es for B
practtsmg adnumstrators to consrder thts type of Iearmng expenehce as an opuon

i Though costly i in ume and resources it certamly prov1des an mvaluable learmng ' \_. :

.expenencefoi'thoeemvolved ST PV o
. . ) . . {‘\ . ) o, .

~ By outhmng in detall the manner in whlch Ev dtsmplmed the. ch11dren evaluated - . i -
' _tealchers, conducted staff meeungs and, prepared the budget I have provrded the reader '

. . . . f . . . .
8 . v A B PR e e
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with one effecnve way each of these tasks may be accomphshed. These descnpuons
- may provevaluable tb other pracnsmg admnustrators in provldtng a racncal,

step-by—Step outhne of how to accomphsh these tasks effecttvel e

Ko,

‘Ev s strugge to make time for herself and her fam1ly and at the same nme prow:le_/ W .
effective leadexshxp wrthm the school is srgmﬁcant. 'I'hrs struggle to balance the needs

' of one's personal vocauonal and professronal life is often overlooked by admrmstrators |
and yet if not atrended to can result in burn out and/or dtvorce or separanon Those

. mvolved in planmng courses for pracusmg admrmstrators 'would do well to provide

' ', " courses in whrch parucrpants leam 1o balance the personal vocanonal and professronal

demandsoftherrdatlyhves _‘ N PR [ I DR
. _ o g TR '

_ Ev's v1ew of career is an mterestmg one. . She is more concrmed with what is of interest -

to her than’ the power of a posmon or;he sa:lary it would attract. She also-does ﬂot see |

' herself asa career pnncxpal I wonder whether Ev s view is common to’ marned '
females whose husbands are also eamxng Such women have the pnvrlege of dabbhn g .
in the WOrlcplace and domg thmgs of i mt_erest to them. One wonders whether a srngle R

- female w1th or wrthout dependents would feel as free fo dabble Perhaps ?e smgle

o 'female has srmilar pressuxes to those expenenced by the mamed male‘ivho is the sole

" income earner This would provrde an mteresung area for further research

N R - T
h‘r’ L. 5

What follows isa summary of the answers to the qﬂesnons presented in Chapter One
= (1) What tmpact would the span of thtrteen years have on the nature af the pnnc:pal s" -

'r'

A

Wolcottasserted thattheprmcrpalsrole was notcleaﬂy deﬁnedm l973m the

. _Cg_lumbla School Drstnct and that Ed spent a great deal of nme along wrth hls peers ;n
: ' '-‘_t:rymg to drscover the parameters of the pnncrpal role Betty and Ev both Q

e
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demonstxated that they possessed a clear understandmg of their role and the1r
responsxbﬂmes They also demonstrated that they possessed the necessary slalls to
undertake and execute these responsrbxhtles competently I would suggest that the role

. responmblhues of the pnncxpal in both the Pmrmlgan and Douglas School Drstncts are

T more clearly defined and understood by adnnmstrators

2 . . i

| Another changmg aspect of the pnncrpal s role hes in the amount of autonomy that B ‘
\ ".;prmcrpals in'the school dxstqcts under d1scussmn seem to enJoy Both Betty and Evelyn ,
" appeared 1o have been gtv&?m autonomy than Ed in the areas of budgetmg and
employmem of personnel Ev1dence in this study and that of Shenkles }ndlcates that the
two school districts under exammauon are tendmg towards decentrahzauon at-least in the
areas of budgeting and employment of personnel One wonders if this trend is more
’ wxdespread | |
From the evuience of the thnee studies there appears to have been slight changes in the
N 'pracuce of evaluation over the tlurteen years ‘'within these three districts. Wolcott in
| 197 3 stated that the "evaluatton ceremony served the needs of the orgamzauon better
than it served the needs of the, individual. . . it reafﬁrmed orgamzauonal rules and
policies 1mposed within the h1eranchy by whxch schools are organmd and | |
' adrmmstered " After observmg Evelyn conducttng the process of evaluation I suspect
administrators are coming to terms w1th the- what and the how of the‘évaluauon process -
. ..but they have. yet"to address the why adequately One is left wondenng hoﬁn much
1mpact on studel'rt learmng thc evaluauon procqss is neally havmg and whether in fact :
two observauons per year ar‘e»adequate for vmg mstrucnonal techmques 1 also
wonder whether peer coachm g would be effecuve uppmmg mstrucuonal | v
techmques than the type of formal evaIuauon documented in tlusistudy Although there - B

A has been some unprovemem in the trarmng of admxmstrators in the process of evaluauon o



(@ e, Ev and Betty bOth demonstrated that they knew what to do and how to go about 1t)
‘one wonders whether the evaluauon process snll serves the needs of the' orgamzatron |
| _ratherthan servmg the needs of the mdrvrdual teacher and student. ti N R v

B S - S A
(2)Wou1d Ifind dxﬁerences in the manner in whzch rhe male pnpczpal performed hzs o
tasksasopposedtotharofafemale? B : _ f:" o

’ 'A"Any drfferences whlch exrsted in the rZanner in whrch tasks were performed by Ed

N

Betty or Ev could only be attnbuted to drfferences in: personahty or style, but not to s f

: gender 'I'lus issue of gender was rcally one of the kcy quesnons which led me to :

undertake thrs study Yet after shadowmg Evelyn and then readmg Wolcott and |

| Shenkle I could find no drfferences in task performance whrch could be attnbuted to f -

" well delmeated that there is httle Scope for gender drfferences in the performance of

. tasks. Orrtmay be. thatIamfemlle an& rmmersedm the nonh Amencan»culmre that
1 am unable to see the gender drﬁ‘erences in tsk performance Perhaps gender

_ drffucnces may be detected in the performance of tasks 1f the researcher and the

: adrrmﬁtratorwereofadrfferentsex o S ‘ T

 The impact of the family in daily Jife was sigrriﬁcanﬂy different between Ed -‘andvthe w)& N
| » 'femalec This i 1s a gender dtfference buti 1t is not specrﬁcally related to task performance
Ed's foguly rarely contacted hun throughout the school day, yé?both Betty and Evelyn

B spoketoone ormoremembensoftherrmnnedratefamtlyatleastonceeachday The
 rolesof wxfe,mfh’er, sister and daughter were ot discarded wheit Betty and Evelyn
. went to school, yet Ed seemed free fmm otherroles whrle admrmstenng the school

RS
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Goodenough (1976) states that the "Culture of any socxety is made up of "the concepts o

‘beliefs and pnnc1ples of actxon and orgamzauoﬂ' " The "concepts behefs and °

pnnmp%es of action and orgamzatton in the three schools Taft, Francis Case and

'Padstow and theu school dtstncts were more 51m1lar than they were dtfferent

D

4) Would thzs study necessztate are- hxmunmon of Ihe theones generated as a resu]t of

Wolcott's sidy? S I 4

~ Wolcott (1973) -concluded"his study yyith one basic assumption, He asserted that ’

Pnnclpals act as formal bearers of orgamzanonal and soc1etal traditio
sfrve thetr institutions and thelr sociéties as momtors of contmuttyg '

‘.A There is ev1dence in this study and that of Shenkle to-%port tlus assumpuon Both_

Betty and Evelynsspent a gneat ded of tlme in what Wolcott termed "vanety reducmg
behaviors" both w1th staff and students Though Ev did encourage dxfferences in°

teachmg style among her staff when it came to recommendmg the teachezfor the award

it was the traditional teachmg style that Ev recommended. The other style, thOUgh

'wexe 1mplemented The fact that little change occurned thhm the school funher

apprecxated by Ev, was "very diff " and Ev fel“that 1t would not be found to be
' R Eé )
vacceptable to those Judgmg the coni tition. Ev also demonstm,ted that she was very

comrmtted to suppomng and mamtatmng the school accordmg to d1st1ct pnormes and |

- expectauons She also placed before the chlldren the values of the soc1ety of which she o

: was a member and encouraged the chlldren to emulate those values Hence one could

say she served the msutuuon and socxety as an agent of contmulty 'I'hroughout the ttme

of the study I wnnessed rmnor changes to curncula but no major stmctmat changes

B



‘suggests thiat she acts an agent:of continuity. Onewonders,'however, how much scope -

 principals actually do possess to be agents of chénge within their institutional settiné. '

. ' Conclusnons )
Havmg conducted t.hlS study and compared the ﬁndmgs thh those of Wolcott (1973).
and Shenkle (1985) I have reached the followmg conclus1ons | v . T
(1) The nature of the pnncxpal' stole has changed little i 1n the span of thirteen years. Q h
c (2) D1fferences exxsung 1n the manner in whmh tasks were performed could be attributed
only to drfferences in personahty or in style but not to gender. - ‘ L
. -‘ (3) The cultures of the three schools were more sumlar than they were dlfferent r s 3 ‘
_ (4) "School prmcrpals act as formal bearers of organwauonal and socxetal tradmons and o
 serve their schools as monitors of contmmty" (Wolcott: 1973) not of change
| (5) An effecuve elemcntary school pnncrpal must also%an effecuve teacher.
| | Impllcatlons ‘v :
'I'hls study has 1mphcauons not only for those conducnng pre-semce and m-servrce
programs for adrmmstrators but also for those respon51b1e for the selecuon and
appomtment of elementary school pnncxpals of the future Ev Green 1s an effecuve
l: : elementary school pnncrpal. T}us has been clearly demonstrated in the delmeauon of
Ev's exght charactensucs of performance To fulﬁl these roles effecuvely, certam :
| knowledge, slnlls and atutudes are essentxal Such .,mwledge, slulls and ttxtudes ‘

e

. should be mcorporated mto whatever programs are oﬁ-red and should be ngen senous ?.f i

¥ \ . . .
consxdetauon by selectron panels when appomtmg “ntary schoOl principals of the -
Enabler -onewhoxsabldtdreeogmze. Al B another, alerttheotherof thts

tInSpotcnualmlghtbereahzed

1(!'- S ‘.‘- '-:':-
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. . _ . : o I

: and suppon the other in whatever action’ he/she decrdes to undertake to utthze this newly k |
 discovered potenual. To fulﬁl this role effecttvely, the lndmdual must possess’ a beliefin .-
+ the worth of each person and must be commrtted to enabhng others to reach their' potentral. _

Empathzzer -.one who seeks to understand anothcr's situation and motivation for actlon
and then challenges the other to make mforrned chorces about future behav10r To fulﬁl |
tlus role effecuvely, the md1v1dual must possess an apprecranon and love of ch.]dren —

coupled w1th a thorough lmowledge of child development.

kel
,

Challenger - one who observes the other provides documentary ev1d§nce to support the
observatxons made, affirms the other’s strengths and then challenges the other to address -
areas of growth and further professmnal development. To fulﬁl this nole effecttvely, the
mdmdual must possess effecnve teachmg slolls and skills of evaluatton of both staff and

' programs_. o f?'\ : 'o,
Aa?ocate - one who pleads on’ behalf of another To fulfil this role effectlvely, the
individual must possess a knowledge and unde mndmg of arbltratmg a,pd negouattng

’ skrlls '

" Colldborator - one ‘.who seeks and listens to the opinions, feelings, perspectives and -

~ - convictions of others before reaching a final decrsron To fulﬁl thlS role effecuvely, the -
: mdlvrdual must have a commmnent to people working together co-operatxvely, coupled |

" witha commit:ment to obtmmng meamngftﬂ tnvof;e\ment of students, staff and cornmumty

‘ ,‘ The collaborator must also possess a knowledge and understandmg of group dyn’amrcs

- ~.(one-&’t-one, small groups and large groups), and the sldlls of problcm-solvmg, decrsron- :

making: and conﬂlct resolutton - SR A

P



e Image Maker - one who presents an %tractxve lmage of herself :hemff the stu dcms

. and the school to the: w1dér commumty To fulﬁl thxs~role effeCGVely, the xndlvidual must |

- _.possess, effecuve commumcauon sklll's (wmmg, speakmg, lntemng, observmg and

Te

R readmg) The 1mage makcr must also possc,ss an atutude of opumlsm and ePﬁcacy

Y . N . ~.x"
. : A

~,~4~'* -x el ﬁ
. .Loyalzst one who supports and aeuvely promotes the pohmes of the dlstnct ',I'q fulﬁl E
| tlus role effecnvely, the md1v1dual must have a comrmtment to the orgamzauon and to is. " :
. 1mprovement. The loyahst must also possess knowledge of the orgamzanon § pohcxes | =

. "‘stmcture pmcedm'es and programs together wnh Specxﬁc knowledge of the pamcular " - :

IR
s

" school and commumty in wluch the loyallst admuhsters
o | IR _. o _
_‘.;Tactzctan - one who undertake§ planned acuon to gaxn a desu'ed result To fulﬁl thlS
role effecuvcly, the mdmdual must be pohncally astute and: possess the knowledge and
skills to unhze people resources wnhm the orgamzanon effe;uvely '
- The knowledge, slqlls and amrudes cfehneated above were demonstratcd by Evelyn ';' I"
Green when performmg her exght admxmstrauve roles. The reqmred knowledge, 2 Sl
» coupled w1th the necessary skllfs and attlﬂ!dcs PPOVIdes a comprchcnslve hst of the B '. i ) 'g.’.::;: -
| essennal chalactensucs of the effecuve elementary school pnnc:pal » \' ~: - a *- ‘
S | .}_ e :1 -'*-. , ‘_f_ :j o l ‘
: '.Bemg a successful elementary sqhool prmcxpal Was not pne of' the cntena I consxdered
* wheni Evelyn was chosen as the mformant f‘or tlns study, but»&s the evrdence of :hls | "f -
- ’:etudy demonstrates Ev was mdeed an effecnve admmxsn‘ator She,not o:ly provxdes : -
the reader w1th a proﬁle of the ecsqmal chametmsucs of an effeenve elementary school .
;. . pnncxpal but she also serVes as- amle model for other females aspmng to adnnnistranon.' 2 o i
B "Ev aehxeves ﬁus by demonsuanngﬁ connmtment to lmng a balpneeﬂ hfe m wluch she A .

"attendstobothpersonal andprefesmonnlneeds. 'Thlsaspee;ofﬁvgperformancexs .

,*.p'}.ff )



perhaps one of the inost sighiﬁ'c:a;lt elements of this study. Evelyn Green demonstrjc{t_cs
for us all, that i is possible to live arich and fulfilling life, while attending to the roles
of wife, mother, sister, daughter and administrator. S S ff’\ ;

Y
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. (1) I help others feel better about themselves - _
(i) Tama good sport and avoid quarrels wnh my school mates.

o (iii) I hne up in an orderly fashlon when tEe bell rmgs |

Good Behavior i is dlsplayed when a studeny o - ~

O
,

APPENDIX 1
~ Padstow Elementary School Student Conduct Pol_lcy

‘ Expectations for Student V.Behavi‘or

S e

LT am responSible for'getting along ‘with others R

< . '

A

2.1 am responsrble for - ‘my learnmg

o (1) 1 co—operate with my teachers

(i) Ido my best on asmgnmcnts B o ooom
Gin I come to school on ume
3.1 am responsnble for safety

(i) Iam pohte and con51derate on the playground, in hallways, in classrooms and

{aroundthewaterfountznn ' , _ R ﬁ

(i) I co—operate w1th the school patrol and walk safely to and from sehool |
(iii) I do not throw rocks snowballs or other dangerous objects’ '

4.1 respect the property of others

(1) I take care of schooI“ textbooks supplies and other schoolpropeny

(i) Ido not.touch or use other people’s.property without thelr“perrmssmn

‘(i) I remove my foo'twear when [ come to 5chool

Logi‘cal ‘ Conseque_nces' . /

. Good Behavror

™
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(1) meets expectatlons onacontmuous ba515 o . _ | ‘_'~ . T ~
(u) shows improvement - - o ) N v
(m) performsanoutstandmg service orexempla:ydeed | . ‘. S
'Who “Deals With Goo‘d_Behavxor’.’ o o | '

@) The,teaeherorstaffntembenm the spot. D - R .

Consequences

(1) Posmve on the spot retnforcement by staff

(u) oed bchavmr can further be recogmzed. A teacher may complete and submit a

" POSITIVE REFERRAL SLIP ( Appendxx 1) to the Studcnt Conduct Commifee s

-a good bchavmr cemﬁcate will be presented

(iii) Students selected by the commtttee and a szen of the Month from each classroom
4,

will be mcogmzed at monthly general assembhes B - R

) A

- - the student s plcture will be displayed ona. bullettn board in the hallway

- parents whose chlldren wﬂl be recogmzed for good behavior will r recetve a special

- other students may be listed on the bulleun board as honorable menuons . o

- the Home Bulletin w111 mclu the names of students recogmzed at general assembhes

- invitation to the generai assembly ’

A

(1v) The St Student ConductComnuttee will keep a record of all students honored dunng

‘ the year for good behavior

i

Poor Behavior | L Y

(i) less serious misdemeanours -

- fighting

-

(ii) serious m}sconduct
/

- deﬁance of authonty
- stealm g

- vandahsm :



. | |
'Who Deals Wlth Poor Behavnor"

handhng tbe suuauon il be dlscussed w1th the student(s) mVolved

. ,mvolvement of the pnncxpal, the assmtant pnnc1pa1 or the school counsellor o o Y

will assxst the student in developmg and wnnng a plan (especmlly for thc ymmger (, '

students) The plan is discussed and approved by the teacher or admmxstranon The' q“;:‘d
- written plan w111 bé sent home for parents to dlscuss w1th the child. The plan will Be | Y’“‘ _
fmgned by the parent and retumed to school wuh the stdtlent the next day : '

A g

' month but w1ll be reviewed weekly.
Step 3 b A

' (n) The teach

"The student spends a mlmmum of 30 m1nutes developmg a WRITTEN PLAN

L 188
T o - |
- dangerous acuvxty e S
mmdhaccepmblebehavxor S \)\ . .

S0

(1) The teacher on the spot handles less senous demeanours wheq“they occur - 1n -
class, in the hallway, on the playground. The teacher will help thp s dent to see that '_
poor Judgement ﬁras used and poor ch01ce was made Altemate %pxces or ways of .

’.

\

3

‘Goncemmed may?choose to deal with the student or may n:quest the

~

'Conseq"uences' F'or.Serlousb -Misconduet R R

-

Step 1

! \,-

!

h

(Appendix 2) of how that student plans t© 1mprove h;s/her behawor A staff member

b

Fora second major offense, the st\ident follows step 1 but also has a conference w1th |

- the teacher and /or admlmstranon whex'e a Behaworal Comract (Appendlx 3)i is drawn

up and sxgned by. the student, teacher and parent The contract will be in cffect for one ;

I

A

~ Fora tturd major offense the student wtll have an ,In-School Suspensxon for an enure

day. The st;udenf will then meet thh the tmher(s) and the adnumstrauon to: renew the

\ .
» .. . ™~

.\,‘l
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. conu-actand write in the t:éct consequcnccg fourth major bffcnsé'ot:curs; 'Pajrent's wil}l

'.’&cnmmgﬁmamn@econfcrcncc SRR S o b o '

?" | B For a founh Tnajor offcnse, the student w111 be suspendcd ffom school for 1-5 days

Thc pprcnt w111 be askcd to aecompany the studcnt upon hls/her mtum to school .
Step 5 1 _ e L o

R Automauc suspensmn from school. Seek assmtancc of 1 resourcc support setvices

-

v outsxdc the school o o

NOTE In cxcepuonal cucumstances, a §tudcnt may bc umnedlately suspcnded from

I

- classorschool. .

-
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r b | roo / [ T
Padstow Elementary School Beautlficatlon Actxon Plan J
The Custedian ~  : - T G
TR R . .' . % t . : Q/‘ .’

" - Have adesignate‘d furniture storage area o o
- Exploxt space behmd caretakers office |
Provrde tha garbage can for the Golden Garbage Can Award.: L‘::Adnumstrauon
know ﬁrsi tlung Monday mormngs which class won the PI'CYIOUS week .
- Spnng Clean-up week. Ass1gn a dlspo{al area for thlS half-day s Junk and garbage B
Prva,de wmdow openmg poles for open area for summer. /
- Save boxes for book and kit wegding campaign. . ,‘ - .
- Provide garbage cans inside all three entrances. |
B » \- e Instltute Garbage Grabger chart at office to recogmze students who have been

A

\ observed going out of their way to help keep school and yard clean. .

e Anange for removal of dead tree. ’ i | v
- Remove shelves from phoning room when empued é.nd put in sforage room next door.

o ‘\ g Install student desk in phomng room. | ,

\ = Invesugate who is responsible for fill dirt and re- seed1ng at North door, for mud hole

y \\ and the slope down to the Spec1al educanon classroom. |

N Clear the stage ;_ ' T » S ~

"Remove Wet Footwear srgns for all entrances.

SN

Provm& a garbage can at each work-station in wonkroom. -

" V.

N Regular rhg shampoomg program.
) th the secretary pn:parc a school map for visitors.

'\

\ . ,
' R . !
N . "\"\ PR s ‘. . )
v e PV ONT N T o



T {2
- With the adffiinistration and the secretary rethink office bulletin boards.

!

Ne L

- Weedmg Weod out all out-of-date, and unhkely fo be used matenals out o)
| classrooms Coordmators do the same with your area of responslblhty Send to '. ’
;,./ leran dunmg the week of Feb 16-% 7 | |
R Sto!e your personal teachmg resources, whxch you do not use regularly, at home
Tote boxes can Be ordered from the warehouse | at very small cost R
- Teachers n supervision to ensure garbage cans go in and out at recesses

-Beonthe watch for student Garbage Grabbers and gwe names to the custodxan
- - Diy 1 teachers to chat with classes about’ monkey bar safety

- - All teachers to work at keeping Art room a nice place to’ work. ) .
“ . Work with classes to keep classnooms and boot racks clean and tldy
- Schedule washroom mstrucuon for your class . _
- Teacher on snperwsxon to clear washrooms at the beglnnmg and in the middle of
" recess. - N T

- lee your classmom and/or your area of responsrblhty a good cleunxng and face lift on
our spnng clcan-up day. | .
-DEAC Dropeverythmgandclcanat3 20 daily.

- Assrgn monitors for your classroom and hallway bootracks | '
- Only students with notes to sgcnd recess mdoors ‘Note o last one day unless it -
specifies otherwrse ' ‘ _ . L/ ‘;,' is

- Teachers on"supervrsron to keep troublemakers outslde and bnng to office at end of
recess for behavior plans. | ‘ '
- Enforce NO OUTDOOR‘FOOTWEAR ANYTIME M
 Wash your own dishes and 1f you seea wsrtor leave dlshes unwashed, etther tell
hrrn/her or do them yourself P 7

N



iy

- chp wgrkroom c&n. Put matcnals back and use garbage cans. )
- chp workroom doors open f for venulauon L R "
- chlacc orange oouches S o o 3

IR i)

- Dlshes, chalrs plants m1crowave for staffroom -
. Replace, pamt ccxhng tiles in open area and room dmvn there

\K7Con51der mud holes at *north door for fill and sccdmg 1f thls is not Parks and

P
3

Rccmauon duty

| | "-V'Chajrs' foranmom
- Art room : doors or covers for op'en shelves’
- Paint back wall.of gym Stage |
- Tackboard*for room sxxtccn C | €
- Four filing oabmets
- New windows for room thirteen and lab east side
- Carpeted Beas for three clasifooms

- Plexiglass and bther framing for good student art

- Tack strips in hallways for mounting displays

! l (] . I : I -
- Announcc Golden Garbagc Can Award winner every Monday am.at 8: 55

- Monitor washrooms and announce Royal Flush Award at the same time as above :

193,

- De51gnate one half day for major clean-up durmg Ptarrmgan s Sprmg Clean -up week

- Follow up on request for double doors at S.W. entrance R A

- Recognize 'Garbage Of bt monthly assemblies
'Anangc an asscmbly.'., :share plans with students - Probably Div 1 and Div

2 separate



X Golden Garbagc Can Award

*'*Garo;iGrabberrccogruuon Y - \_/,}
. *Roy hAward -~ = N oe.v R

* outdoor:&car banned ik school -

*DEAC Dropeverythmgandclean ' L
- Obm to sell old desks and Commodore computcrmatenals

- Imuate bottle drive for plants for ofﬁce and ﬁont entrance
Ma11 ‘boxes in ofﬁce
- Ofﬁcc bulletm boards

2

-«

»-Musmonmtcr-com o, . - ‘ : s
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i
"<.
.

District Priority -
- To reduce"tﬁe district's energy..eo’s'ts' ' . o L
School Priority '. | | | o '
) To reduce the school's energy costs \ | ! Lt B w l
CResults v ) ’
N - Staff and students w111 have an mc;eased awareness of energy consgix‘vation practices _»"
. §taff and students ‘will empP): energy &nserv&uon mea\sures in the school . -
i;ldlcators » : N S R . )
.QUtilitycostsx"villdecrease. o S RN A s
“Action Plan ; R l < ’ 1 S “
. Staff wﬂl parncxpate ina half d?gm-semce\scssron on conservmg ener‘gy m the
school ‘The Professwnal Devclopment Commmee wr“]ll be responsxble for thlS day in
September 1987. R - |
- Utility consumption costs will be. shared with staff on-a regular ba51s 'I’he )
" Administration will be resonsrble for thlS and this will be 011 ged'ng ¢ .
- - Staff and students will parnc1pate in "Energy Awareqess Week" challeng: actlvmes
| | The Custodlan and the Admmxstratmn will be responmble f;?hus and it will take place
 in October 1987. T e
. District P'Fﬁi'ity' . - DU o
-To 1mprove smdent achlevement . - _f SO | - ’
o "School Prlorlty Lo | ‘ | ‘ " 55 I
-'I’o.irnprovc student-learning ‘(year'twoof‘three) ":f C ) ".".%'f E 'é; a



' "Results

-

. Each,student will aclnevc to hrs or her ab111ty B )
- Student attitudes toward learmng will- be posmve R

'S

- Teachers w111 acqum: and share a vanety of teachmg strategres

. N\
Indlcators

a

- Student proﬁles will show growth in mathemaucs and language arts comrnensurate_ )

.‘./

- with abﬂ1ty

L

- Student reSponses on drstnct and/or school surveys w111 be posmve
, Actlon Plan B | _ |
- Contmuc pamcxpauon in the teacher effecnveness program Thls w111 be the

: R
respon51b111ty of the Admrmstrauon coglmencmg in September 1987 IR
- CQnsult with staff in mmntarmng the In School: Professronal DeveIopment prograrn
T}us w111 be the responsxbthty of the Professronal Development Comrmttee and will be

on-going., " D

| - Implement strategres developed durmg 1986—1987 to unprove program contmurty in

. 197

“
i L

S

social studres, scrence and handwntmg Thts wrll be the respons1b111ty of the Teachmg =

. Staff and will commence m September 1987.
- Maintain use of student profile sheets. This will be the responsfbthty of the'” o
_;_Counsellor‘%td the Teachmg Staff and will continue in September 1987
District Priority v ' R

-Toi improve thc phyS1ca1 mental and socral wcll-bemg of students and s*aff

- School Prlortty A o ‘ o /
- To iffiprove the physrcal mental and socml well-bemg of students S ) |
Results o o _ S /( C

- The socral mental and phys1cal well-bemg of students mll be rmproved
- Student strengths wrll be ret:ogmzed to facrhtate further gmwth and d&elopment

- Studcnts w111 develop higher levels of self esteem

N



_:Stude'nts will have the oppormit; to partit':ipatc in extra-curricular activities ¥ |

Indrcators‘f ¥ : ]
D YU

{,' _]f'.

- The number of students recclvmg cmzenshrp and speaal awards will i mcrease : \L :

.- Student responses on dxstnct and/or schooL?urvcys w111 be positive
- The number of students parncxpanng in cxtra-cnrncular acﬁmes Mll)m[crcase
‘Action Plan o L - >.N " 'f;fi;.' - o
' "~ Revise and administer school studcnt survey. The. Student Conduct Cormmttee w111 be
responsrble for this and they will administer the survey in Novcmbcr 1987
. Prowde counsellmg services. The AWaon will bc rcsponsxblc for thls and this “
| w111beon-gomg i | ., ' PR o J' '
Mamtam exu'a-curncular program for. D1v 11 (eg nmmng club mtra-murals choxr)
The thSl;:al Educauon Co-ordmator and Staff will be rer*ponsmle for thisand i it will be’

’
2

' 'ongomg . v
Prov1de non-compctmvc extra-curricular activities for Dmsan 1. The Staff
B Commmee will be respon51ble for this commcncmg in October 1987.»

- Mamtam Grade Six campmg tnp Grade Six Teachers wrllbc rcsponsxblc for this and
it w111 takc placc in June 1988." ‘ )
. Mamtam General Asscmbly program (eg Citizens of the Moanomble Mcnuons

Special Awards erthdays etc .) The Student Conduct C&nmmcc wﬂl be rcspon51blc

and all actlvmcs w111 on- gomg A Eﬂ _
- .j- Prov1de games, cqulpmcnt ‘and- activities during r,ccess “The Staff will spon;ible’
| ,i‘ ‘ for this and 1t w111 commencc‘ aga1n in October 1987. | . _ ‘
' Mamtam School Beaunﬁcauon Incgnnvc program The Adrmmstranon willbe. = _
, | ,responmble for ttus and 1tw111 contmuc in Scptcmbcr{987 '
v. Rev1ew Studcnt Conduct Pohcy to ensure consisténcy in dcahng with posxnvc and
: " negauvc student behavror The Studcnt Conduct Comrmttcc will be rcsponmblc for thxs

".andltwﬂlcommcncemOctobcrl987 | o S



District- Pnonty

- To increase commumty support for pubhc educatlon

School Prnon&y . ',. & - |
- To provide oppormmncs fora school and commurty partnersfup (year two of three) k
’l&su(’ ts ' L ‘ o

. ’
- Com.mumty awareness of Padstow School'’s programs and accomplishments will be

>
mamtamed »
‘ Opportunmes for commumty involvement will be pmwded :
; - Re-development of the neighbourhood park will begm
- Padstow staff and Padstow Parent Adwsory Soc1ety will contlnue to co—operate with
St Agnes's school parent group and Thompson Communlty League to ralse funds for -
the re-development of the nelghbourhood park. _ \
Indlcators
~ -On school and district surveys responses from the commumty will decate awareness
B of and sausfacnon with school programs.! ’ < | /
o Padstow commumty, St Agnes s community and Thompson”commumty will raise -
funds for the ne-development of the netghbo ood park
- Phase ‘One of the Park Re-development will be compfhted in October 1987.
. Actlon Plan ' | R o e
. Student groups will be mvolvcd in community activities eg. mall dlsplays, choxr \)ns}s | .
| to senior cxt_xzens, decorating shopping bags for local supermarkets. The Staff will be - |
" respansible for this and it will be on-going. - _ g
- Continue contacting new families to provrde mformauon about school and commumty
| programs. 'I'lus is the respon51b111ty of the Commumty Volunteer Group and 1t will Re
on- going. . |
- Maintain Padstow School Parent Rdwsor?{ Socxety and its activities. Thrs w111 be the

responsxbthty of the P.S.P.A.S. and the Adrmmstranon
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Mmﬁann school liaison thh commumty groups and agencxes eg. Scout group, Boys
J erls_Club and Local Council. This will be the rcsponmblhty of the Admnnstranon
and1tw11Ibcon— g o : ' -
- Support Padstpw School and St Agncs s School and the 'Ihompson Commumty | » L

Lcague in the nc-development of the nelghbourhood park Thxs will be the
responsibility of the Admlmstrauon axﬂ it will be on-going.

Dlstnct Priority | ( |

To enhancc cmploycc effccuveness, saﬁgfacnon, and opportumty for involvement in the -
declsxon-makmg.process. |

Scllool lonty ‘

Toi 1mpro e staff morale and _]Ob’ sansfactlon (ycar twoofthree) . -

Results

. Staff morale and job satisfaction will be enhanced

- - Staff w111 part1c1patc in the dec1510n-mak1ng proocss

- A minimum of class changcs will occur

" Indicators . )

- Thc number of posmve responses on the staff and/or district survcy w111 increase
‘ Actlon Plan R
- Consult the staff s to'adoptin.g a Staff Rc.co.gnition program. This will be the |
respons1b1hty of the Admmxstranon and will commence m Scptembcr 1987.
- Develop Guidelines for profcssmnal aévclopmcnt expcndxtures This will bc the
‘respon51b1hty of the Admxm;tranon_and the Tcachmg Staff and will comr:cncc in_
Octoberin 1987. = R .» | :
- Maintain : The School Bcauuﬁcanon Plan; The staff buddy system, staff meeting Y

agcnda format; pmgram co-ordmawrs, moderatc class sizes; 8 school orgamzanon
whlch rmmmlm the number of class exchangw This will the rcsponslbllxty of the
Administration and will bc on-gomg ST |



