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. ABSTRACT

!
! \

’l‘he major purpose of this study was to mvestigate how chtldren perceive
discnplnpe under authorltarian, permisswe and democratic apmoaches The

chlldren's thoughts and- feelings durmg thd disciplinary situation}’l the lmpact'
{

on children's subsequent behavtor, and the perceptions of boys and . girls of
disctpllne in general were explored based on the asg;imption that lookmg into
the phenomena through the childrens perspective might brlng a better under- -
standing of children's behavtor qnd their world:. The effective use of selected

. research methodology was also examined. ' | 3‘;

Stimulated recall and observation-interviews were used to reveal c\hildrenls

tho'ughts and feeMugs and to gather their opinions about discipline in general.

Y

Thirty-eight boys, thirty-three girls, and four teachers from grade five classes

a

* were involved.

The findings from this study indicated that the most common misbehaviors |

which occurred were talking thhout permissmn, disturbing others, and leavmg

seats. The most frequently-used destst techmques- were detaining afte%school

A

or during recess, calling out the child's name, and warmng '

Although there were some unique thoughts, feelings and mfluencmg factors
determxmng the children's subsequent behavxor m.each class, the children from
: all three claSSes also shared some common experiences.\ The thoughts revealed'
L
by some chlldren in all- thr;e classes mc‘luded analyzmg one's own behavxor,,

bemg confused, bemg preoccupxed with one's own thoughts, recogmzmg the .

possnbility of getting into trouble, and sensmg unfairness or trrelevancy ‘The
'7feelings of anger, disappomtment, embarrassment, fear, frustratlon, 1nd1gnatton,

relief, and sadness were expressed as common emotlons. Some common factors‘“

' g it
9 — .
—
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\

contrlbutmg to the chlldren's behavtor were attemptmg to avoid embarrassment
and/or teasmg, avondtng punishment, being: afraid of gettmg |nto trouble, being
cautious, recogmzmg possibility of change, and recognizing possible punishment

by parents.
‘ ]

_ The children from all three {:lasses perceived talking back to the teacher |
as the“.'véorstl b‘ehavior, strapping as the most severe.dtsciplinary method, and
cc'mferring,between teacher and student as the most et‘fective-disciplinary
strategy The chlldren from all three classes also descrlbed (with the hlghest

responses) bemg firm and understandmg and bemg nice and kind as the character-

"istics of an effective teacher. g ' o >

In general, misbehavior was defined as behavior by the individual teacher
that was deem‘edito.inte‘r,fere' with her teaching. All the teachers used behavior‘
medification technidues, focusing on changing ever,t_ deviant\ behavior based
on reward and panishment regardless of their different approaches to diseiplin—

ing. There was 11ttle dlfference between the perceptlons of male and female

"

chx!’dren about discipline in general. It seemed that the majonty ot‘ chlldren

. preferred the democrati¢ approach to discipline over either the authoritarian

- . [ *

or permissive approaches.

This stﬁdy also revealed that the meth'odol‘ogy used. proved to be app‘ro-‘

- priate in a natural settmg, provndmg a rich source of data, the conclusions,

1mphcatlons and recommendatlons for further research are more “fully developed

‘at the end of the dissertation. © - .

N .
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CHAPTER 1 -
N INTRODUCTION AND STATEMENT OF THE PROBLEM

i
Introduction %
B ’ 4
In the hallway of Hillside Elementary Schaol, John stands beside
, the door of his grade 4 class. He has been sent' out of the
o classroom. for not doing work at his desk. Soon he is joined
v by Dennis, a.grade 2 student; they make faces at each other
and a small object is thrown back and forth between them,
They both seem to be enjoying being out of the classroom,
and thns has become a dally routine ror them.
- : ) '
- ‘ Gregory and Jason (both in grade 6) are standing 'on either
. side of the office door.like guards or:doormen. These familiar
faces are blank; they do not know why they are there. Mean-
while, the principal’s angry voice can be heard clearly through
—tits office door, berating another student who is in his office
for "misbehaving."

o

Schc}ol—related incidents of children's "deviant" behavior and the methods )

+ used to deal with these: si‘tuationsﬁ are smong the prime concerns of teachers

in today's schools. In school, there is an abundance of defined rules and regula-

t.ions. Studénts must act or ;;erform according to this limited set of behayioral

‘guidelines. Students must learn to livé within a smaller-é’cale version of society,

~ while dealing with the constant evaluation of their behavior by teachers or

B ‘peers. They ;h.ust also realize the reséonsibility of'. fitting vinto tf)e setting
..' under authority of the teacher. | ‘

| Each teacher has an idiosyﬁcratic é\{yle oi‘ oéerating in’ thé classroom

according to his/her philosophy of eéucation,‘ individuél beliefs and bersonality.

fﬂerefore, when students come into the classroom wnth dwerse personalmes -

and experiences, conflicts will mevnably -anse both among the stuﬂents and

betwee?the students and their teacher. In order to deal with the, ineluctable :

experiences that they will encounter, students must acquire strategies for



by the school.. ,

]
P

\d‘eeling ,with‘ dtssensions among people, as well as for the conscious struggle

~ evoked by their desirés and interests, which often oppose the standards .set

v

A

Furthermore, each person’ has an individual perception of discipline;

-ievery teacher defines discipline differently, This creates among them different

V : L] r
concepttons of what dlsruptlve behavior js. While one teacher considers'children

leavmg thetr seats: wtthout permission as dlsrupt)ve or mappropnate behavior,
for another the very same‘ behavior is permissible. Nevertheless, discipline

must be established for both"inhividuals and groups in order for eithef to function

efficiently. "All teachers are concerned with order in their classroom, and

they must ensure that students' attention is focused on_their learning tasks.
Disruptive behavior interfebes with learning; it is thus necessary to establish

acceptable standards of behavior for students so that they may work effectively

together. How, then, can a teachen"‘maintein order in his/her classroom?
How do children perceive this phenomenon? ' '

1
oy R

o Need for the Study s

Y O B

As Davies (1967:2) déscribes it:+ Qo i

/ . : o
¢ . L \
¢ o L [

If 'the world view of the. child is s"’t'udled from. the child's point

of view, a different. picture may: €merge, than that generally
available from the adult's pomt of v1ew.

* - . . i,
‘ . , PR 4
i

As educators, when we are confronted with a suuatlon mvolvmg a child, we
assume 'what the chlld's needs are and what is good for the child. Consequently,

we deal with the situation based on, .our own assumptions and Judgement When

.undesirable behavior (in the teacher's oplmon) occurs, the teacher employs

-certam techniques or responses to stop that behavxor. The clrcumstances

under which the child is dlsc1pllned, as well as the teacher's actions themselves,
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may have a profound effec( on the formatlon of the chlld's character as sug-

l\

gested by Watson (1934), Sears (1961), and Coopersmith (1967). Also, studles
A

have been conducted to measure effectlveness of dlsclpllne strategles that

would eliminate or prevent the reoccurrence of behavnor problems as for exam-

o

ple those by Iwata, and Bally (1974), Robin, Sch eider and Dolmck (1976), Bornﬁ
‘steln and Quevillon (1976), Hartwell (1975), Ries (1978), and Pinsker and Geoffroy

(1981). However, in the majority "of these;gtudles, the focus of research was
. A ’ t ‘ I L S .
ori the teacher's perception through the interpretafion 'of questionnaires, inter-

L

views with the disciplinarian and observation of the’disciplina'rian’s behavfor :

~

The ‘studies stressed the outcome of the desist. techmques apphed to cease

mlsbehawor rather than the inner states offhe chlldreh who were bémg disci-
1
plined. Only a few studies, such as those cofiducted by Kounin and Gump (1961),
w

Clarke (1976), and Chaney. (1981), focused on children's perceptlons of discipli-

nary methods and problem behaviors. ) )

. _a
‘What more mlght be learned by explormg children’s percept‘xons of desnst

techmques" How do the teachers' styles of discipline affect students' behavuor"

.«

In thlS study, an, attempt was made to examme thq dlscxphnary sntuatlon from

'. the chlldren's pomt of vxew, through the chnldren's words (expressnon), focusmg J

v e e |
. x‘ T I ‘.‘, ‘(
o : .

on the chlldren's perceptlons A SRR

. v
[ .
o N .

Purpose of the Study

L —

In . this st"lxdy’,‘.i"‘the concept of discipline is restricted to the procedures

C g and techmques used by a teecher, in order to change the. chlld's mxsbehavior

. f‘:,‘f n an attempt to brmg order in the classroom. Therefore 1t is focused on inter—

to lnvestlgate how chnldren percelve dlsc1phne in the classroom. 'Wlth this

m mmd, the study was; destgned w1th five major purposes. :

- b

. )
B . VA

.

vention rather than preventlon of chxldren's mlsconduct. This study was mtended 5

LN

,
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" of an xdeal teacher, as percenved by the childref:

The first purpose of the study was to ldentlfy common classroom misbehav- .

-

iors (the behavlors wmch teachers constdered to be disturbmg the process

- of teaching or learmng in the classroom) and then to compare the dlsetplmary

G

methods which teachers apphed to deal wtth problem sxtuatlons, ‘regardless‘

. of thelr dlt‘fermg dlsc1plmary styles m elementary classrooms.

i

The second purpose of ‘the study was to examine' the inner states (thoughts
o ‘

" and feelxngs) of cmldren who were the, focus of a dlscxplmary action, other

', , '\,

children who observed the actlon, and the impact of the dlsctplmary methods

'4-' \

on subsequent behavior in the classroom,

The third purpose of the study was to explore children's perceptions of

discipline under authoritarian, permissive and democrafic disciplihary approaches

ot
Iy

T ; ,
and the differences (if any) between male and female children's perceptions
of discipline. The‘study was also to explore children's 'views‘ of effective ways
of handling behavior probléems in the classroom. It was aimed at studying what

disciplinary strategies (in de'aling with behavior problems) were considered

N

to be effective by children. '

The fourth purpose of the study was to search out chlldren's opinions

about the qualmes of an effectlve teacher and descrxbe the characterlstxcs

by

The fmal purpose of the study was to {nvestigate the feasxbmty of usmg
stxmulated recall methodology to dlsclose children's mental and emotional

responses durmg ‘dxsc1phnary situations.

'.Research Problems R : * é*
This study was guided by the following research questions:
1. What are the most ycommoh‘misbehaviors that occur in an elemen‘tarj glass-

f
e

room? . f

5



1]

2. What types of desist technigues do elementary school teachers use;in discipli- ;

nary situations? "
3. What kind of ratlonale does a Chlld develop when dealt with accordmg to’

Al
\

each of the three dlscnplinary approaches" ‘ |

: v

«4. What kind of “emot)onal experience results from a child's encounters with
different approaches to discipline? '

\

5. How does each approach (authoritarian, permissive and democratic) affect

. the children'’s subsequent behavior?

6. How do the chnldren‘s\\

to e)ach of the three styles of dxsclpllne?

.

7. What do cmldren perceive as effective dlsc1pllnary techmques"

8. Is‘there any difference between male and femalé’ children's perceptions

Iy

of discipline?

9. What are the characteristics of an effective teacher as perceived by the -

children? \
10. How effectlve is stlmulated recall methodology when it is used to dlvulge

a cmld's inner states?
Significance of the.Study
_; In splte of an abundance of mformatlon and publlshed materlal such as

‘ - Y
' Dobson (1970), Drelkurs and Cassel (1972), Gordon (1974) Dlnkmeyer and McKay

(1976) Glasser (1977), O'Leary and O'Leary (1977) regardmg dlscnplme ln home§

and in schools 1t is of great concern to teachers and parents to employ ef fectxve

ways of dealmg thh chlldren's unacceptable behavmr. Vlews on discnplme

g

"have changed through the years, from corporal pumshment to permlssweness

,’to our modern‘&txcranc approach. However, thh the "Return to Basncs"

®

<1

"

perceptlons of dlscnplme differ as they are exposed |

3



_ of dlsc1pline in thé’ classroom. ’

.b : the eyes' of chlldrenr.g s

'movement a consnderable number of educators and parents are ln favor of

usmg meore strlct disclplmary methods to manage dxsruptlve behav10r (Reardon

and Reynolds, 1979)

K

In Amerlca and in England studles show that 84%- 9796 of parents use

physncal pumshment (Bluthberg, 1964; Erlanger, 1974 Stark and McEvoy, 1970)

| '»Accordlng to. Straus, Gelles & Stelnmetz (1980), not only dld very your‘1g children -

—

(86% ofl 3- 4 year olds) receive physxcal pumshment, but 30% of 15- 17 year'

..olds did also. . Although the percentage of chlldren recelvmg some. form of'
physical punishment from thetr parents decreased as the chlldren grew older,
: these flndlngs contradlct the common belxef that Amerlcan parents are too

‘chlld—centered and permnssnve to use physxcal pumshment in Chlld rearxng~'

R

‘ It is also evrdent that some - -school dlstrlcts have elther restored or have been

»

,constdermg usmg corporal pumshment wrthm limits. L I

By explormg and mterpretmg cmldren's thoughts and feehngs when they :

were bemg discrphned some lnsrght could be provtded into chlldren's perceptnons‘.

) (e
¢

The flndings of the study lncrease the meagre body of knowledge about“l‘

‘.students' mner states durmg dlsc1p11nary snuatlons.. By belng more aware -

‘vof students' mner states, teachers should be able to have' a better understandmg o

o

of children's classroom behavnor.‘ The outcome of the study mlght also prowde . |

[

‘ teachers, admlmstrators and parents w1th mformatlon regardmg effectwe“

- .‘ discxpllnary strategles and the qualmes of an effectxve teacher, _as seen through‘

.j),.‘ ‘ Co -
2t . i . * e . fE

Furthermore, the fu}dmgs of thls research are valuable in. determlmng"‘.

T:'strategles to. reduce problem sxtuatxons in classroom dlsclPllne anq. ,may-also- -

A

- ‘.have potential value for pre—serv1ce and xn-servrce teacher educatxor.‘

el A *
A .;“"

.. . . o ' * ‘ -



- » ology:‘

Al

Fmally, the study demonstrates the effective: use of stlmulated recall
. \] :
methodology m dlvulgmg one's inner states as a pathway 1o understandmg

oneself and may be helpful in counsellmg elementary students.

[

Assumptions

The fmdmgs of this study are based on the follomng assumptlons
1 ledren are able to recall and verbalize their thoughts and feelings.

' 2. Transcnbed reports of stimulated recall interviews illustrate children's

inner state of cognitive and emotional responses. S -

3. EXamining childre'n's mental and emotional reSponses‘ is a valuablel mediurn
to tnvestigate what cmldren think and how they feel in dlscxplmary situations
as well as the lmpact on their behavtor. ) c \\

“4. Once a positive relatlonshlp is ensured between chlldren and the researcher
through a famlllamzatlon perlod the equipment and researcher's. behavtor

do'not hinder children's natural tgehavtor in the classroom.

- Limitations
~ The study had ‘the folldbving ‘limitations,fcreated by the choice of method-
. . te o . o e . c -

—
a

The research was largely dependent on students' memones, Wthh may .
oo

have been 1ncomplete éven wnth the help of questlons from the researcher. ,

vr

In addmon, because of thexr age, the chlldren mlght not have been able
: to express some ot‘ the .more complex emotxons and thoughts that came to

them durmg and after the dxscnphnary sntuatxon.

[ o R '
. : - . . .



' * Definition of Termh.
i ‘ o :
Audience student (A S. ) ret‘ers to a cmld who observes the dlsmplmary situatlon
| - ‘ . .

as a bystander, not as a part1c1pant.

Dlsc:phnary method (desnst techmque) refers to an actlon taken wmch is mtended
to stop mtsbehavnor. . e v

Dlsciphne is defmed as restramt placed on an mdlvldual for mamtaxmng or'
\attammg a good standard of behavlor. Addmonal purposes for dlscxplimng
j include’ the development of adequate 1nternal controls and the fostering -

ot‘ good attitudes toward educatlon. o S L

Grmm disctphne (G. D ) refers to the technique applled when a teachgr dlsc1plmes

the whole’ class because of a few students' mlsconduct. For example,

the whole_‘class misses an extracurncular actlvity. or stays in for recess
' ! ' ' . o : '\ . . : 1

because several pupils were making noise.

MisbehaVlor 1s defined as a behavior whlch, in the teachers opnmon, disrupts'

’

learmng processes or énhlblts el‘fectlve teachmg in a classroom sxtuatxon. ‘

Observation interview refers‘ to them‘ethod‘ by which_the researcher'goes into

the field and observes. the. eve‘nts as‘ they aetually' happen.~ Thenlt’he .

- researcher records her observatnons accordmg to the purpose of the study

' -

and intervxews the partxcxpants. ‘

‘ Perceptio is the understandmg gamed as a-result of a chlld's process of thmkmg '

‘and feehng durmg a dxsclplmary 51tuation, 1nc1dent or happemng

'Stimulated recall is a techmque used to elaborate one's thought processes .

and feehngs by presentmg audlotape along w1th field notes and questlons '

during interviews. ,
| Target student (T S. ) refers to 8 Chlld whose mtsbehavmr a dlscxplmarlan mtends

tochange. R “ o T



- all luustrated

\ S ,
-Organization of the Dissertation

>

This dtssertatlon consnsts of six chapters.. Thls chapter has outllned the
‘ dxrectton of the study wlth the need for the study, the purpose of the study,
‘ research problems, and the sxgmt‘lcance of the study, along wtth the assumpt,ons
and lxmltatxons The chapter also deflned some major termsused for the study, .
In Chapter 2 conc/ep'ts ,\of dtscxpltne a review of related hterature, ap-

proaches to dtsctphne, concepts of perceptxon and related research in dlsciplme
are presented. ,

. Chapter 3 describes research ‘methodology This chapter contains the

approaches to -the study, the ptlot study and its results, the sample  for the B

)

study, validity and reliability of the methodology, the collection of data, and

the analysts of data
Lo Fmdlngs of the study are presented in Chapter 4. ’l‘he mlsbehavlor which
“'occurred the dlsc:pllnary techmque used in- disciplinary sttuatlons, the inner
‘ states of children, the lmpact on thelr subsequent behavtor and the results‘

! ‘of general 1nterv1ew questlons on the chlldren's perceptlons of 'discipline are
N
In Chapter 5, the findings from each class are compared .and discussed
in order to answer the'research questions. ‘

4

In Chapter 6, the conclusions and’ implications are presented. Some sug-

-~ gestions for further research are also presented in the final chapter.
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. research in dlsclpllne-wul be revnewed.

CHKP‘I‘Eli 2
REVIEW OF RBLATBD LITERATURE AND RESEARCH
Ovemew
In our social environment anq in the ‘educa\tional system in Qarticu'lar,
most .huma.n beings strive for autonomy. The notions of‘individua%\l’achievement
and responslbmty are stressed often at home and in school, but autonomy and

x‘reedom must be seen in relatlon to the .actions, rlghts, and welfare of other

individuals. ‘Ones enjoyment of free(jom 'becomes possible only wlthln cértain

»

. constraints and is subject to the order and discipline of a particular society.

We are living in a heterogeneous society which creates numerous socjal

problems and stresses of various kinds among us; thus, the relationships between
. . . I __\ . E ) B .

- the child and the parent or teacher, as well as the ‘methods of child-rearing,

have become more complex than ever before. We often acknowledge behavior
problems through the medxa and dally conversatlons ’I‘here 1s also a consnderable

amount of research and published materlal regardmg effectlve ways of ralsmg
children. Negatlve issues such as child abuse in conjunction w1th,d1sc1plme

also capture our attentxon.

In addition to playmg a sngmflcant role in the famxly, the school, and |

society, discxpline also generates 51gmflcant publlc dxscussxon because of 1ts

prxnciples, methods, 1mphcatlons, and consequences. In thls chapter, concepts‘“

'

of dlsmpllne, approaches to discipline, - concepts of perceptlon and related

.“‘



Concepts of Discipline\ ‘

What is discipline, and why is it‘i{nportant engggn in our lives that teachers
spend a great deal ofl time in"' this area and express their concerns over the
‘ p\he‘nomenon‘.; \ ‘ | , B RS i

The increasing complexity of life requiresﬂ 8 person to deal with a vari‘ety‘
’o‘f situations, Children of ‘diverse' backgrounds are frequently exhibiting
'.dlvergent standards of group and individual conduct, and therefore need rules
| and gundellnes for mamtalmng order in school Wllson (1971:79) descrxbes

dlsc1p}lne -as an educative order unlike control (,mampulatxve order). He declares,

Ly

. "The 'discipline' is not something' which one party to-the relations‘hip possesses o
over or manages to impose u_ggn the other." He clearly dlfferentxates "dlSCipllne"
from "control" by exemphfymg a child trymg to get his wbrk ‘done correctly
. in. order to get a gold star. The Chl‘d knows‘that he/she \inl\ receive a gold
star from ‘the teacher if he/she gets his/her answers rlght, thus in thls sntuatlon
the teacher is controllmg the child's behavnor through -a gold star. On the

other hand, lf the Chlld does hls/her work becpuse he/she understands the mean- ‘

|

ing. of gettmg hls/her work done correctly rather than to get a gold star, then .

n

the Chlld'S behavmr is a dlscxpllned one. Therefore, what people have written

or said- about dlSClplme m schools actually is about control, m Wllson's explana—
o . K A ! ¢ ! . RN o . L N . . i’ :
' tion. S | ‘ . Co ) oy Lo R

‘" ' R g [N | v e
v i . . R

Dettman (1972:7) explains that:

v

T e dlsmplme of a school is the state or. condmoh of order
or good behavior among the: students. The, .term- also refers:
to the procedures by whnch thlS state of order is mamtamed.

N 4

It is. necessary for a Chlld to learn to ad]ust his‘behavmr untll 1t 1s appropnate

m each 31tuatlon. ‘



LAgnew ‘(1964:52) relates discipline to inner control and says that:
\ . .

. . . discipline js a positive factor in life — a highly developed
Y set of 'inrier controls wfiich safeguard a person by providing
,&A . ‘him with a pattern of behavior that will be acceptable to society
{‘:& Y and Will contrlbute to his own welfare and progress,

Behavioral patterns which students impose upon themselves for their own good

and for the benefit of others around them are indicators of growth toward
' responsible membershio in a democratic society}
Gordon (1981:228, 229) ‘defines discipline ’as one pe(‘Son employing power

e ‘ ..

ouel{\ 'another He also dlfferentiates between self—dlscipline and externally-im-~

posed discrphne While Gordon' elabora;es upon estabhshmg self-discipline

\ [

- through éffective communication, he criticizes severe extemally—irhposed
. . { . o “y
.‘ o, " " .
discépline, Which may involve & heavy reliance on rewards and punishments.
|
R. Stensrud and K. Stensrud (1981:161) m(erpret discipline as "an attitude

which is learned through the process of respons;ble decision making." Their
studies mdxcate the poss:bllity that identical behaviors are caused by different
;motliv%sgl ‘They also’recognize a -difference between obediengé (external locus

of control) and self-discipline (internal locus of control). %78‘:44) explains
, e ,, ,( ,

© it thus: : . o

-
i

" Internals see themselves as effective actors and as agents
" responsible for their success and.failure . . ~ Externals, on
the ‘other hand, are reactors. They see: themselves as pawns,
possxbly victims of circumstances beyond their control, and
feel that success aor failure in a JOb depends primarily on outside
forces. The internal invests in work, ‘in relatlonships with
others, and. in political and social involvement. ‘The external
avoids all personal commitments and dnfts toward the contem—
porary. malady of alienation. o - :
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Approaches to Discipline

Discipline in the classroomﬂis' closely assoeialted with ciassroom manuge;
ment, Bet?avior problems may well be rela'tedy to in—ciass management problems
such as t)o‘redpm repeated failure and personality conflicts. Effeetive.e'lassroom‘
management may prevent some behavior problems, but not all. As thh cl‘tildren |
of dxverse ethnic and cultural backgrounds, teachers' dlsmplinary technique\
can vary accprding to personal beliefs and personaljty. .Therefore, sometimes
ehildrep find edapting to the teacher's particular style ratlier difricutt “Then,
should the students adjust to the teacher's styles or should the teacher create
strategles to adapt to the students' needs? Barth (1977 491) accurately portraye |

the teacher's dilemma: ‘ ‘ , o

'
i

[Teachers] cannot afford the tidy luxury of running classropms
‘which comply with an ideology. For them the question is not '
- which banner to wave or which model has the most to offer
children and adults, but rather, "When . 4 . method A doesn' '
work for Johnny, what can I try next? B? €? or D?"

“

‘.
If the students do not adapt to the teacher's approach; teachers- must attempt

to deal with the students' deviant behavior mdnvadually In applymg various

strategies to interact successfully with a variety of students and their unaccept~
S . , , _
able behaviors, teacher/s\ must acquire new skills and develop perseverance.

These various strategles 1n dealing with students' deviant behavlor can be divided
inta three categones. (1) authorltaman approach (2) permissive approach,

and (3) democratlc approach

\\ ‘
'Authoritarian Approach
>

Radical behaviorists who hold the view that humap behavior can only

’
s .

be explained and un_derstobd by measuring and eva}dating observable behavior
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deny the inner feelihgs ‘-~understandjng human behavior, They believe human
le

behavior can be control and shaped by stimuli or environment. Skinner

[

shares the view of the earlier radical behavijorist in refusing to acknowledge

any inner processes that are not describable in behavioral terms. He (1971:214~

—-

215) writes:

An_experimental analysis shifts the determination of behavior
from autonomous man (free to decide for himself) to the envi-
ronment . — ‘an environment responsible both for tHe evolution
of species and for the repertoire, acquired by each member
- » - . It is the autonomous inner man who is afbolished and
that is a step forward. , '

According to his Operant Theory, every organism behaves iﬁ a given environmént
conformiﬁ'g to an operant level (entering behavior) whether i't is innate or ac-
quired. This overt behavior itself can be modified and controlled by manipulating
the discriminatory stimuli and the stimuli serving as reinforcements (rewards).
Skinner explains that the teaching or training process is one of "shaping" the.
behavior by reinforcing (rewarding) any behavior in the desired direction, and
eliminating any bghavior in the undesired direction by non-reinforcement or
non-reward. Skinner believes that in order to alter human behavior, the con-
troller should analyze and change the types of control. In a school environment,
. the teacher is one of the controllers of the students' behavior, in addition to
being responsible for regulating and monitoring the classroom environment.
Axelrod (1977:158) describes this point:

By accepting a position as a teacher, a person’ has >not‘ only

a right but dn obligation to modify student behavior. Children

enter the schools without the necessary social and academic

skills to function independently and productively in adult society

« « « . Teachers who do not bring about suitable changes in

student behavior are failing to live up to the responsibilities’

.of their profession.

. \
4 )
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This position postulates that teachers can rnodlfy students' unsuitnble behuviOr,
since behavior is learned or corrected by applying reinforcers Teachers can
use posjtive reinforcers to strengthen appropriate-behawor whiie ueing aversive
stimulr (ignormg, time-out) to rnodify\or eliminate improper behavior. These

reinforcements should be administered immediately ai‘ter each incident.

The essential task of applymg behavior modification in the classroom,
conceived in Skfnners Operant Theory, is accomplished by the strengthening -
of desirable behavior through reinforcement and the systematic we_akening'
of inappropriate behavior':b'y extinction or ‘mild punishment. The use of positive
reinforcement and extinction contingencies is a basic strategy in a behavior
modification,ﬁprogram. When modifying a student's misbehavior, the attention-
ignoring streieg'y is the firsi to be employed by the controller's attending s‘ys~
tematlcally to on-task behaviors through descrlptlve praise (Becker, - Englemann,
and Thomas, 1971). When this method fails to curtall the target behqv.ior,
then disapproval and the time-out strategy can be implemented. Prior to the
time-out techni‘que a form of mild but effective punishment can be ‘enforced
by is-t;l_;t.mg the excessxvely disruptive pupll for a short period of time.  For
the effective use of the time—but method,‘the classroom in which the nndesirable ‘
behavior o'ceurred must be a reinforcing element for the 7child'.

There are seVergi positive reinforeements that ean ‘he utilized to modify
behavior .(B‘lackham ‘and Silberman, 198‘0:127—133). These are: (1) token rei?f—
forcement — tangible items exchangeable t'or rewards to remforce desxrable
behavior; (2) social remforcement — the dlsc1phnar1an's approval, attention,
and praise fori“.‘ students' acceptable behavior; (3) primary reinforcement -some-
thing that i:sal‘tis'fies a biological need, such as distributi‘né food for desirable

u

behavior; and (4) contingency management — readingl‘a_“favorite book after

completing a certain task.
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%hlle Axelrod, Blackham, and Snlberman use reinforcement. to curtajl
deviance in students, Englemann (1969) and Dobson (1970) rely upon physlcal

mterventlon to deal with mlsbehavtor. Englemann (1969 77) portrays his dlsc1p1r~
) . ! o
nary methods as follows: - i 4 K

If the child does not stand up- off command, forcefully stand s
him’ up From time to time remind him, "When | say, 'Stand .
up,' ,you stand .up!" If he turns his head away . . . forcefully |

turn his head back. . R
i ‘ 2 : ‘ : o
Y

! Dobson (1970) emphaslzes a similar pomt he feels that a teacher should control

(R

the students from the beglnmng by punishing the mlsbehavnor so severely. that

the students will percetve the' teacher as ﬂtough "_ He belleves that once thlS

image of the teacher 'is established, dlsc1plxne in the classroom comes mto
L 3 S :

i

.'existence, only then can learning take place ‘

t

The view of man whose behavior can be explained and shaped by external ‘ '

w

‘,‘.‘:Astlmuh can result in people beeommg authontarxan since external snmull have

v i 1

~to be "admlmstered ‘by a controller in order to change the behavior to approprlate

' 'standards Therefore, in a school erwxronment, ‘the power of control lS in the s

4 .v.\.‘ '

'hand of a teacher“ who" deals with the student's overt behav1or 1tself rather

;

than concermng hxmselt‘/herself w1th the student's emotlonal feehngs Teachers ',*

'.t' 6,‘ .\

should reward good behav10r and estabhsh rewards that chlldren wlll work

fort: Rewards may vary and may be palred wnth target behavxor to generate
mottvatlon to behave approprlately , | o C ‘

Pevmlsswe Approach

«"\

B ’D

and personal mteractlon 1n classrooms. Teachers are gu:des "and facnhtators : _' 1

‘JM

" who respect dhnldren’s feellng‘s, behefs, and thoughts by listening effectxvely, '

wl

\!

+

.P

The emphams of thxs approach is placed on chnldmntered commumcatmn .

i
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prov;dmg an env1ronment in whlch cmldren may express themselves freely-

ns an essential step Thls view is explamed well in the writings of Moustakas

\

)

(1957), Rogers (1969), Grhott (1972) and Gordon (1974). Moustakas (1967: 33)

delmeates this approach r

s . v ) . .
facilitator of a student's learning and growth. He also stresses the importance

+

Rogers 1(1969), a psychotherapist,
' /!

, Ao

Lo e

Personal interaction between teacher and child means that
differences in children are recognized and valued . ... Relations
must be such that the child is free to recognize, express, actual-
ize, and experience his own uniqueness. Teachers help to make
this possible when they show they deeply care for the child,
respect 'his mdnvtduallty, and accept the- child's being without
qualification.

\
[

g
N

regards the role of the teacher as a

\

of the personal experiences and motivations of the ‘students in the classroom.:

\

o ¥

,One reacts not to real or pure reahty, but rather reacts to reallty as one experl— '

'ehces it. Thereforer. in order to understand others, one should be able to compre-

hend the\shb‘)ectlve world ot‘ others. Rogers belxeves that a human bemg has

. an mherent tendency toward goodness, both on’ a personal basis and concermng

!

-

others. He (1969 157~ 158) explalns.

'Human ‘beings have a natural. potentlal for. learmng . ... this

' =potentlahty and desire for learmng, for discovery, for enlarge- :

ntent of knowledge and experience can be released under suitable’

conditions. It is a tendency whtch ‘can be trusted, and the

- whole approach to . education . . builds upon ‘and around the - )
«~'student's natural desjre to learn. . . o

’

.
'|

It follows that students should be. free to explore themselves m relatxon to .

thelr total experlences, as a result, thelr autohomy is held m htgh regard.

) He focuses on the freedom of learmng When students are free from fear_

and/or threats, true learmng rs in process.

r

Rogers (1969 164-165) suggests

: ten prmctples for facxlntators (tenchers) to consider. (l) set the classroom _

3

’

'Y
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ohmate, (2) clanfy the mdxvnduals objectives, asiwell as the goals of the group;

(3) rel upon each student's desxre, (4) prepare/org mzl: a wide range of materials
)’ p

‘ and resources; (5) view yourself as a resource person; (6) respond to both intel-

»

lectual and emotional expression;. (7) “express your opinion as one of the
participants in the group; (8) simply share ‘f.eelings: and thoughts as the others
‘do;- (9) understand problems from the student's point of view; and (10) recog- .

: niz'e and‘ac’cept your own limitations and be yourself at all times. In relation

-to ‘co'nt;li'ct situations, the teacher should. try to understand problerns from

e

the student's point of view and communicate directly to the'student. The
teacher should describe the effect of the student's behavior on others through
'a non-directive and self-structured approach. Teachers share their thoughts

and ‘feelings with students concerning their behavior and it is the students' -
( N

responsxbllity to take it or leave it.
]

Gordon (1974), mfluenced by Roger's prlncxples, developed the programs

1

of Parent Effectxveness Traxmng and Teacher Effectiveness Trmmng, emphasm-‘
m_g effect;ve cornmumcation skllls.‘ The first step m developing effectxve
communication‘With children is to listen to them. He (1974:18-19) suggests
four types of hstemng.‘ S | | |
'1.- Sllence —a snmple way of showmg the teacher's attentlveness to what‘
‘. the chxld is saymg ’ | | ’ ‘
"2:. ‘Acknowledgement responses ;--the teacherS uses verbal: and non-verbal
| .icues to mdicate that he/she is llstenmg. - j" : , .,;

‘ . \ ’
3. Door openers - when the chlld lS relu@tant to express hlmself/herself ;

. ‘the teacher can encourage the Chlld o |
4. 'Active listemng - thls step lS used to decode what the chxld is sayxng to R

the teacher.



. In a conflict situation, Gordon (1974:142-145) recommends sending an "i-mes- 1
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i

sage." An I-message is comprised of three elements: (1) a description of the

‘undesirable behavior; (2) a description of‘how the undesirable behavior affects

the teacher; (3) a description of the emotions involved. Usually, I-messages

begin with the word "when"; for example, "When you make so much noise (1)

1 cannot concentrate on my reading (2) and I feel annoyed (3)." After sending

the l message, the teacher uses active lxstemng and allows students to freely o

' express thelr feelings and thoughts This method of resolvmg confllct sntuatlons

is based on the belief that through this commumcatlon, the child fmds the

- way to solve his problems. Gordon's (1974 227-234) "No—l\ose" approach to

v

a confhct sxtuatlon consists of six steps in solvmg problems. (1) descrlbe the

- pr¥blem; (2) explore the possxble solutlons, (3) evaluate the possible solutions;

s

(4) choose the best solutlon, (5) decnde on a method of 1mplementmg the solutlon,

- and (6) evaluate the effectiveness of the SOIutlon

L)

In thxs approach the power of controllmg a .child's behavxor is in the

‘hands ot‘ the Chlld Unlike the authontarxan approach, the teacher acts only

as a gu1de or facthtator to help the chxld express hxs/her inner feelmgs in. order

‘ to change the behavnor. In the practlcal apphcatlon of thls approach, the teacher

should treat students w1th respect and commumcate effectlvely by descrlbmg

b

rather than evaluatmg Rogers (1969) and Gordon (1974) emphasxze commumca-

" tion: skllls by reflectmg feellngs through usmg "actwe hstemng" and ”I—mes-

sages "

+

- ‘D_emocrati‘c ‘Approach"‘ R .

In .this approach, the relatlonshlp between man and hts env1ronment is

o

rec1proca1 W:thm thlS relatxonshlp, man has the power of choxce.. Therefore,

one 1s able to live. hls/her own hfe rather than re51gn1ng hlmself to 1m1tating o

others.



3

’I‘hose who implement the democratic appro'ach believe that the child-

—

is constantly growmg Not only is he unfolding from w1thin hlmself but he
is also developmg under the influence .of the env1ronment In other words,
a child's behevnor 'is mfluenced by a combmation of forces, both within the

child himself and from the outside world Bruner (1966 6) writes

One .finds no internal push to growth without a corresponding
external pull, for, given the nature of man as species, growth
‘is as dependent upon a. link with external amplifiers of man's
powers as it is upon those powers themselves.

Jhe emphasts of this approach is placed on specnfic mteractron patterns involving

students and teachers This democratic approach is a power—sharmg model

,

(Gllckman and Wolfgang, 1979). In conflict situation‘s,‘ neither the teacher

- nor the student is totally responsible. By sharing responsibility, they seek

of misconduct by how the teacher feels.

the best way of solving the problem. Dreikurs (1972:71) acknowledges:

Confhcts cannot be resolved withoyt 4shared responSIbihty,
without full participdtion in dec1sxon—mak1ng of all the partici-
pants in a conflict. Democracy does not mean that everybody '
¢an do as he pleases It requirés leadership to integrate and .
_"to win mutual consent. S S ' '

Dreikurs‘describesa ‘child's unacceptable behavior as the result of. a

discouraged Chlld trymg to fmd a place to belong He suggests that a teacher

should comprehend the motxves and goals of undesrrable behavmr in order
_‘to deal with the problem. Accordmg to Drelkurs, chlldren's undesnrable behavnor
can -be classxfied under four goals”attentlon-gettmg, power, revenge, and made— - '

' , quacy He (1972 41) also explalns “that a teacher can 1dent1fy a child's goal\ '

X 4

lf teacher feels annoyed - mdlcates Goal 1 — attentlon gettmg
If teacher feels defeated or" threatened - mdicates GoaI

A -
P

TS
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~ power. 'If teacher feels deeply hurt — indicates Goal 3 —
‘ revenge. If teacher feels helpless — mdxoates Goal 4 — display
Y\ " of inadequacy. ‘

N
When 'a confhct sltuatxon arises, a teacher should observe the chlld's behawor
and 1dent1fy the mlstaken goal then use the approprlate correctlve measures .

‘ to facxlltate the undesnrable behav1or productively and responsnbly Drelkurs
and . Cassel (19'24) mtroduce The Four Goal Techmque in dealmg with the unac-
ceptable ‘behavior of children. The Four ‘Goal Techmque mvolves flve steps.
(1) observe the child and his goals; (2) observe your own‘reactlons; (3) hsten |
"to the 'chilyd andl ask why he behaves, the way he does; ‘(4)‘carefully observe
the child's Ifacial‘expression to see ‘whether teach:er's ‘inter'pret'ation' of thev
child's undesirable behavior is correct or not; (5) er,néloy‘the appropriate} correc-
tive procedures. | | | |

‘Glasser (1965) ‘stresses the lmportance of interpersonal involvement

in fulflllmg one's needs both somally and realistically. He uses Reality Therapy,

which is geared toward making the. cllent aware of the reality and the'necessity )

to fulfill'one's needs within its framework.' Glasser'(1‘965:9) identifies one's .

basic psychologlcal needs as (1) the need to love and to be. loved and (2) the

-

need to be worthwhlle in one's own oplmon and in the oplmon of others
Glasser (1977 61 65) elucidates ten steps for teachers to use when deahng
'wi)th ‘.disruptlve students in the classrgom. These ten steps are arranged m-

_order of increasing 'difficuity

1. Make a hst of your present reactlons to the student's unde51rable behavxor.

2. Attempt‘to respond to the student's behavmr as lf it was hls/her flrst mtsbe- ‘

hawor

3. Thmk about thmgs that will help the student 1mprove hls/herfbehawor throughl

b

positive remforcements and. encouragement.
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A When the student breaks a rule, calmly help the student correct his mistakes.

t

5. Help the student become aware of the rules and of his responsibility. to
act within the gutdelmes provxded Suggest that the student devise a plan

A

for correcting his behavxor,. .

" a good plan A behavxor contract may be used at this stage
7. If all ot‘ the above steps fall then prov1de a. space in the classroom isolated
from the group. When the student 1s-ready to return, review the classroom

rules with the student and ask the student to make a plan.

8 If the student's dlsruptive behavior continues, he will be sent to the princ‘(ipal’.s

i

office. The student must go back'to the class with a plan.

»

controlled, he is asked to stay at home. The student will return to school

with a plan that may help him to fo'llow the rules.

-

place in’ the commumty. Durmg this perlod an occasnonal tolerance day

1

can be apphed for more tr1als o " .

"
Dmkmeyer and McKay (1976) elucndate a democratic approach in dlSClplln- A

N

mg chnldren by co;nblmng both Drexkurs' and Gord' 's prmcnples They beheve

that all behavxor has a soc1a1 purpose, and they also ccept Drelkurs' four mls—?.'

taken goals of behavxg\)n ad tlon to these goals Dlnkmeyer ‘and McKay '

[ a

(1976 15) stress The Goals of Posmve Behavmr These are' (1) attentlon, in- .

(3) justxce, falrness, and"'(4) w1thdrawal from COﬂfllCt, ret‘usal to flght and

(W

agement. They empha51ze the chud's assets and strengths, rather than his

N

R Conference time — emphasize the student's ability and power. to make

9. A tolerance day — when .the student's unacceptable behaviop cannat ‘be

10. If every step falls, the student must stay home or in some other spectal

";“ volvement, contrxbutxon' (2) power, autonomy, responsmlhty for own' behawor, K

acceptance of others' opxmons. These posmve goals are remforced by encour—h 3

1
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faults or shortcomings. Dinkmeyer"anc\i McKay use natural and logical conse-

‘quences (which are attributed to Dreikurs) as alternative's‘"\to rewards and pun-

v ' . B ' . P

ishment_ when dealing’ with mist_)eh‘avjor, When natural consequences are 1ns.ufv~'.
“ . . . . ' [ ' ' . . ' , f
ficient or dangerpus to the child, then logical consequences can be used. Dink-

' meyer and McKay‘.explain that punishm‘ent refers‘ to past behavior while logical
N AN \ .
consequences glve children a chance to make & dec1s1on in' a frlendly atmosphere.

/’\

Dlstmg’unshmg the use of 1og1cal consequences Arom pumshment is . mamly de— ‘

~

pendent on decxdmg how to apply these methods in ,conﬂlct: sttuat'nons, There-

it

fore, the congruency of verbal and non-verbal expression'is a significant element

\

in the difference betWeen logical co'nsequences and punishment.~"1‘he punitive

attitude of parents or: teachers}disCourages children from experiencing, the

consequences of their decision. The ‘underlying intention of applying natural

and loglcal consequences is to- encourage chlldren to make responsnble decijsions, -
{

N m‘ ~‘w'i

rather than to force them 'to smelt to authonty A non—pumshmg, objectlve

"

‘vxe}v\ef children's mlsbehavm‘rv and tlmmg are components of utmost importa‘nce
Jin makmgr-logxcal consequences effectlve. A | .

In the democratlc approach nelther the teacher nor the chxld demonstrates
power over ‘the other in. a problem—solvmg process. The role of a teacher 1s’
"a clartf_ler,‘ a bo_undary dehneator, and finally ‘as‘anl enforcer"., (Wolfgang and

Glickman, 1980:14). Teachers are regarded as guides and helpers of the students.

e

‘Concepts of "Percept,ion

Accordmg‘to Bruner's ‘(1957 1) descrlptlon of the process of perceptlpn,? ": '
one screens and records the varxety of mformatlon whlch can be accommodated | "
, ‘m one's memory, SO that lnternahzed mformatlon can gu1de one’s behawhor,
L Ittelson (1 962 674) clarxfles that. | ‘ | |

AR ot o b



N _for himself the world within which “he . has life's experiences
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- percelvmg fs that part of the proce\s of living by whtch j ‘ .
each one of us, from his own particular point of view, creates co

and through whlch he stnves to gam hrs satxsfacttons.

. . ' i ."_
i

He (1962 701) also mdlcates that each person has hlS own umque way of perceiv-

ing.. Lake (1970:1) states that perceptlon occurs when ‘stlmull from the external

) world trlgger our sensory receptors so that we become aware of that stimuli..

- .

In socxal lnteractton, persons constantly analyze .each other to dlscern these

Hargreaves (1975 7) elucldates that one's ‘behavior ,m a soctal context‘

is mﬂuenced by the meamng of others acts rather than the acts themselves .

.

'

‘ meamngs and ‘to commumcate. Thus, one's "self" is produced Macmurray-

-

(1961: 6) descrlbes the "self" ST o .

B
1

The umt of personar existence 1s not the mdtvtdual but two |
persons in personal relation; and . ,.. we are persons not by '
/. individual right, but in virtue of relation to aone another, The'
S personal is constituted by personal relatedness. The umt of
~ the personal is not the "I" but the tyou and L"

[ R . . . o
. ) . R »

/
——

Glaser (1981) beheves, that our perceptton is- mfluenced by our needs,

‘whlch are umque, consequently, the world we know 1s not the real world but

‘only the world as 1t is percelved by an mdlvndﬁaL i o SRR

"‘.,mteractlon. One mterprets and categonzes stlmull from the outstde world '

[

.. One. sees oneself through others’ attltudes, How others react toward“ o

\ f _— ‘\

- a person provxdemnformatmn about how that person appears to others in socxal_t o

' i
B Y

\-;includmg the opmion of others. . co ‘:7‘ AT '; T

Due to the dxfficultxes encountered m an attempt to deflne perceptlon,

1

many questlons are ralsed m the process, such as~ doe's the word’ "perceptlon"‘

, only refer to conscnous and/or unconscxous awareness" thch is. the mam mflu— a

‘ence on perceptlon, the external stlmuh or the psychologlcal fleld" As Glaser .‘:

“l

(1981,90) states- T ‘,

4 B . c . .
B B Lo . ' KN :
v PN e o . : . B

PR
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" a startmg wlth our first cry and contlnumg for the rest of ,

© our llfe, we care about what is going on out there only as long L
as we are, unable to change it to be mor& like the world in
‘ourhead T o

¢ .
v '

o : . ) o N s : ' : R
’ In this study, perceptxon is mterpreted as the Way the  child sees the

¢ phenomena - the cmld's emotlonal and’ mental experience —_ in a dlsclphnary

.
)

'sltuation. Lot o | Coe

l
e g a

R N
'

L Everyone has a- dlfferent percept:on of phenomena, and each person expem—
ences phenomena sub]ectlvely as one' mteracts w1th the env1ronment ThrOugh

'Bdlalogue, and by attemptlng to see the world from the perspectlve of the other‘

person, one is able to gam mstght into others' perceptlons, thus. promotlng

\ 3
Lo

‘ rbetter understandmg among people. ‘ . o

v ' Y : . ‘ ' * ) : { * ' “ B . : 0 ! s )
L " Related Research in Discipline S t

\ . ‘ f Ve
0 ¥ '
.

’I‘hls sectlon is mcluded m order to explore the effectlveness of certain’
. : J
'_,\_"dxscxplmary methods in, dealing w1th problem behavxors. Although a’ great"

U

'deal of research has been qonducted boncermng the admlmstratxon of dlscxplme

m schools, only selected representatlve studles are mtroduced in thls sectlon.

“Research done in’ relatlon to chlldrens perceptlons of dlsc1plme m general

s also presented here. S R

[

Wllhams (1959) conducted a study_mhwh 1gnored unacceptable peha\hor,.‘

-

) such as a temper tantrUm, in. order to ellmmate that behavnor. For mstance,

. A healthy 21—month—old Chlld cmed for an extensnve perlod of tlme when the

‘.',pare?ts left the ch:ld alone in the room. The parents were lnstructed to put.“‘:"‘

' . .

the Chlld m comfortable surroundmgs and then to le&ve the room. The cmld\:. o

. ] 'crled for forty—flve mmutes, Wthh was substantlally lower than the prekus‘.f
e . T f )
C ‘tlme of two hours. Moreover, this. treatment showed no negatlve 51de-el‘fects.

v

RS .‘; o
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' ‘When the' child gets ;mgry, he closes his eyes, clench

' preference was slight.

his head on. the. desk. As the child follows thesesteps

ae

~They 'found the child to be friendly,'expressive and putgoing at the age of 3.9
‘ , . :

years.

& Haris, Johnston,\Kelly and: Wolf (1964) mvestlgated methods of changlng o

strong, regresslve behavtor in nursery school by applymg this behavnorul proce-
dure. The teacher was told to ignore the Chlld when he crawled and to nge
the child attention for efforts to stand. Asa result the chllds crawlmg behavxor
. decreased. Thns study clearly illustrates that remforcement can change a

child's behavior.
" . Iwata and Bailey (1974) compared the cost token program and the reward
%’a S ‘ " , ’ ‘ ‘ B E ’ ' 0"
token program in terms of their effectiveness in reducing inqppropridte behavior.

in-the classroom. In the cost token program, each pupll starts wlth ten tokens.

‘6 v

\Whenever a chlld breaks a fule or shows dlsrupttve behaviot, he loses a token.

In the reward token program, each pupil starts with an empty cupr Each tlme Lo

-

a student complies with the rules, he receives a token. Théy discovered, that’ ..
. ' X o . s \

these two programs produced almost identical resulfs. Teachers did Hfavor

the reward token program over the cost token program, but the degree of

Bandura and Walters (1963), proponents of the social learmng theory,

s

found that when chlldren viewed a film which showed aggresslve behavxor,
o AN £t

they dtsplayed more aggressnveness in their behawor than the chlldren who

; either did not see the film or saw a non-aggressnve film.

‘

Ro& Schneider and Dolnick (1976) conducted a casé study on self- control :
. ‘e ﬂs“ﬂ o o
in the classroom Through thelr study, they encouraged mstructors to teach

" their students to emgloy the Turtle Techmque when dqalmg thh eg‘gressweness

; hlS fxsts‘ and places‘

e delz’iys the'immediate‘ :
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reactionl to anger and 15 able to calm down. Then tl‘le‘child §earches for a
more appropriate way to deal thn anger. ThlS study revealed that the children's
aggressxve behavior decreased considerably. Also, a (‘hlld who s emouonally
disturbed can learn to control his émotions using the Turtle Techmque

Bornstein and Quevillon (1976) applied Meichenbaum's cognitive theory

of self-control to disciplinary problems of pre-school boys in order to change

-unacceptable behavior. The child instructs himself loudly, then, in a whisper,

and finally covertly. The child asks questions, seeks answers, and then evaluates
\ ) B ) N N .
those answers with reinforcement, such as praise for appropriate behavior.

They noted that the children showed a 65% increase in their on‘—task behavior

following two hours of training. These treatment gains were maintained when

.,

v

postchecks were instituted ninety days after the baseline.

Hartwell (1975) conducted a study to inyestigate the impact of Dreikurs'

method .of . dealing with misbehavior in the classroom. Two children with

}

. behavior problems and one well-behaved child from each ‘class were selected

| by teachers. The researeher used ‘a behavior checklist ito measure the Change

“in the children's behavior after teachers apphed Dreikurs" method The study

in school discipline. The study of a Glasserian school and a -non-Glasserian

documented a positive change m the children who mlsbehaved Teachers,

_respondmg to questionnaires, stated that the children's undesxrable behavnor _

was changed significantly by Dreikurs' method.- . o

Ries (1978) explored the possible applications of Glasserian Reality'Theg‘apy

1

school did not reveal notable discrepancies between the two concerning. the

issues of failing grades, dropping out, disciplinary pr‘oblems (suspensions and

expulsions) and the self-esteem of the students. However, the Glasserian'.échool's .

~ students had better attendence records than those of the non-Glasserian }chd¢l.

EOVRZ L

.y
WA
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Pinsker and -Geofrroy (1981:61~68) conducted a.study to compare two

~ different techniques of parenting: Behavior Modification' Training (BMT) and

Parent Erfectiveness Training (PET). ’I‘hey I‘ound that BMT techmques made
"a significant contribution to the decrease of mlsbehavlor, while others (PLT
and the control group) instigated only mi.nor changes. On the other hand, the

PET group exhibited more closeness and positive relationships among family

" members than the BM'I‘ group. The study mdlcated that PET is not as effectlve

"t

~as BMT in ellmmatmg children's mlsbehavmr. e

| |
Koumn and Gump (1961) attempted to evaluate "the comparatlve lnfluence

¢
N

of punitive and non-punitive teachers upon children's concepts of school mxscon~

" duct." One pair of punitive and non—punitive teachers was selected from each

of three elementary schoo]s. The classes of these particular instructors were

observed, and teachers were rated from extremely punitive to not punitive.
Also, the investigators individually interviewed 174 children from 6 Classes.
They dlscovered that aggresstveness was more prominent in the misbehavior

of the children w1th the pumtlve teachers These children expressed more

. neg‘atlve physncal contact, wlth thelr peers, while the children w1th the ‘more

tolerant teachers exhtblted more apprecnatlon of both learning and the unique

. value of thexr school and Its rules. . '.; e E o !

Koumn (1970) studled teachers' desxst techmques angl children's relations

at. the’ kindergarten level.. He (1970 9)‘ descrlbed th techmques in terms

ot' three mam ‘areas: clamty, ﬁrmness, and roughness. Koumn determmed
that when the teacher mamfested .clarity in the desist techmque, the audlence
cmldren dxsplayed more conformxty, m addmon to a decrease in the frequency

of the mxsbehavnor. On the other hand, when the teacher's dxscxphnary behavxor

) was not dlstlnctly demonstrated the audlence chlldren showed the opposnte

-

effects. -
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o "
. When the teacher exhibited firmness in the desist_technique, there was

-an incr‘ease in good behavior an(i a oecrease in misbei}‘evior in the auoience‘
‘I ehildren\. Ho;vever, the ripple effect was less noticeable among these Chlldren
when the teacher employed less flrmness in ms/her intervention methods.

“The \roughness of the teacher's desist method did not yield any difference
in the conformity of the audience chilkdren's‘b‘ehavior, but it caused a coné@er—
eble amount of emotional disturi)ance in them.— \' - - |

~

Moser (1975) conducted a study with grade six students to investigate

e

the students' o\pimons about the fairness and effectiveness of teacher disciplinary
techniques, util\izing an opinionnaire, - Through this survey, conferring with

parents, writing \'\a note to parents, telephoning parents and referring to the

14

principal were considered by the students to be the most effective disciplinary

techniques. On the other hand, group disc1phne (pumshing the whole class

' because of a few stux\jents' misbehavnor) and lettmg the class decide on a discipli-

'
N

nary techmque for misconduct were_perceived to be unfair and ineffective
| ~. .

by the students. \

1

\

Clarke (1976) estibllshed through his study that, in secondary schools,
the perceptlons of dlsctplme by teachers and prlnmpals differed radically from

that of the students. Tegchers and principals believed that the causes of the

students' behavior problem ‘:'-Briginated‘ from outside sourc%zs (su'e.}j as‘society

-and the home), rather than\from the school. Conversely, the students were

o

~ of the oplmon that the causes of problem behavnor Were schookrelated The

w‘ri
d




perceptions of severe problem beha\nbr varied

. ;‘| .‘ e ” ‘l' . P o r-‘l - " 3p

b - i A A 2 . ,: !
ach’ievers ‘:,recelved :,preferentlal treatment,‘ However, teachers, prlnctpals,'

‘ J Ht

and students all agreed upon suspensxons as a/remedy for severe problem behav~

v St

10(‘5.\ “Ivl\ , ' Ao N .\ ) ' ‘ L .
. . ot . 'l

Chaney (198l) studied the' perceptions of teachers 'students and parents
regardmg serlous behavtoral problems m, jumor high school. Teachers and y

o

parents dlsagreed wnth students on what constituted "severe problem behavxor n

For eXample, while students and parents considered the use of drugs or alcohol
". r

on school grounds as severe problem behavxor,' teachers ‘regarded 1mpudence'

l

and disrespect toward authority flgures as the most tnoublesome behavxor

X 7

"The students’ opimons were unlform in content.. In contrast thé teachers' E

.\'

0
*

Klelnsttver (1981) investigated the relatlonshlp between the teachers

. \‘4 ’\‘t

,dlscnplmary style and the student's behavnon at the elementary school level

He discovered a posmve correlation between non—mterventlon and. dlscxplme

problems, and a,negative correlation between students' behavior problems

'

and both mtervention and mteraction. Also, the more the disciplinarian‘ dis-
played power or control over the students, the fewer dlsctphnary problems,
arose. This study also revealed that the classroom climate had no effect on

disciplinary actions nor students' behavior problems.'
Summary -

T %
T

Various _aspects of discipline were exam‘ined, and its limited meaning,’
which is relevant to; this s'tudy, was sought out and also three approaches to

dlsc1phne based on a partlcular set of assumpttons, ldeas, and parameters were

L.

mtroduced in an attempt to examme how different approaches wouln_d affect

T children's perception of dlsc1plme and their subsequent be‘havxor.-

>
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The authorttart,an tends to vlew discipline as a matter of applymg the
v

‘proper "gnmmxck" from a*repertotre of "gimmicks™ (remt‘orcements in the form

of rewards, and aversive stlmuh, or pumshment) when the necesstty for control
arises: Thls method concentrates on the consequences of behavtor in,order
to achieve behavioral change. |

T‘he“ permissive approach, when used to ‘d",eal with bettavfor problems,
stresses communtcation and personal ‘interaction“i,t‘t: the classroom. In the practi~
cal ’application of this the'ory, the‘ teacher should treat stude'nts ‘with respect’
- and commumcate effectlvely by: descrlbmg rather than evaluatmg behavtors.\ )

The democratnc\approacn has been mfluenced‘by. ‘both-the authortta‘lan,
and th‘é‘a,permissive .aoproach.‘es. Natural ‘or logical consequences are used to _
deal with students’ behavi‘or problems rather than punishment. Everyone shares
the responsxbmty and parttcxpates in the decision-making while searchmg for
a solution. | ’f‘hxs a;:proach places emphasis on encouragement not . criticism,
when students make errors. '

A few concepts of . perceptlon were introduced in conjunction w:th this
vstudy‘. Also, some‘;,.i»o:f ‘the research done in discipline that utilized vario,'us tech=
niques and aoproactygs, along w1th the research in the aréa of children's oercep-f

tions, were reviewed. ‘ o . , : e

it -
2



S CHAPTER 3
RESEARCH METHODOLOGY

Overview
s

The methodology employed in a study mfluences reseXch albe}t lndlrectly

' Here, the deflmtlorS of methods refers to techmques an procedures used in

the process of gathering data: Kaplan (1964 2:}3\ defines the goal of methodology

as follows: -
‘ | . o B |

to describe and analyze tise methods, throwing light on their
limitations and  resources, clarifying their presuppositions
and consequences; relating the potentialities “to the twilight
zone at the frontiers of knowledge. It is to venture generaliza-
tions from 'the success of particular techniques, suggesting . .

- new applications and taq unfold the specific bearings of logical
and metaphysical principles on concrete problems, suggesting
new formulations. It is. to invite speculatlon from science
and practicality from phllosophy

ljescriblng the design and the"procedures for conducting this reSearCh‘
1s the purpOSe of this clhapter;- It contains a éescription-of and a rationale
!'for the a'pproaches to the study, and the pilot proje'ct.which was’ carried out.
to examme the feasxblhty of usmg selected methodologles for the study The
selectxon of . the subjects, the vahdxty and the rehablllty of the methodology
used, the phases ot‘ data collectlon, and the analysns of the data are also de—
‘\scnbed.,_‘ | e e S o | :
— : IR Approaches t.o“the Study '. 3

‘|:;‘

Tfus research pro;ect Was demgned to explore and descmbe how chlldren
'percelve the phenomena in a natural settmg It was anmed at, as Kerlmger

? (1973 406) put lt, "to dlscover sngmflcant varlables in the fleld sﬁuatxon, to .
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discover ‘relations among variables, and to la‘y the groundwork for latevr,‘ more
Isystemattc and rxgorous testmg of hypotheses " ‘ |

Stimulated recall and observatton mtervtew methods ‘were assumed to
beAvaltd means ‘of revealing cmldrens inner states tn a dlsctplmary sttuatlon

and”investigating their perceptions of discipline, and therefore these methods

were selected for this study.

_Stimulated Recall

This 'method was piloted by éaier (1952) and Bloom (1953). Gaier (1952:2)
, regarded stlmulated recall as a research techmque that is useful in revealmg‘
a person's consctous thoughts Blom (1 953 161) also stated the merits of stlmu-.
' lated recall as a method of studying one's mental a'ctivityé "'afsubject may ‘
be enabléd to relive an origipal situation with’ vividness and acc'uracy if . he
is ‘pre‘se‘nted with a large ‘nu'mber of cues which occurred during the !original“
situation " Althou"gh Bloom‘ considered videotape as a method of recording
) the actual predtcament to support Tsatlmulated recall he (1953 161) yalued audio- |
tape over v1deotape, for "the cues whlch would seem to. be most attended to
" and vw{hlch are ‘almost equally ag;atlable to all in the class‘ro‘om.tare the auditory .
‘cﬁ‘es"‘ | | B |
Kagan, Krathwohl and Mxller (1963) employed v1deotape to provnde a
w1de range of cues whlle probmg mterpersonal thought processes 'in counselllng
B /ThlS tec,hmqtje was called Interpersonal Process Recall (IPR) .

Stlmulated recall techmque has been utlhzed as a research method in ; :

iﬂ,the studtes of- medlcme (Elstem, Kagan, Shulman, Jason and Loupe, 1972),"'

counse’umg (Kagan, 1972, 1973), and educatlon (Bloom, 1953 Krauskopf 1963 R

K Slegal Slegal Capretta, Jones and Berkothz, 1963, Marland, 1977 Conners,"v

1978 ng,1979 Tuckwell 1980) «



. these precautions as impo'r}ant components to enhance the degree of a

in recall. - } I L

ey
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'Marland (1977) used‘ stlmula‘ted recall methodology to‘study "'teachers'
mteracttve thoughts. He mdlcated that precautlons should be taken to ensure
refmed mtervxew techmques, a relevant time perlod between the event and

the .stlmulated recall tntervtew, the recordmg of actual events, and the'

kappropriate preparation of the interv1ewee. He and Conners (1978) regarded ‘

»~

. ' ' . 2] ' ' . [0 ‘ . . .

Conners (1978) conducted a study to investigate* .teachers' mteractlve
thought processes durmg mstructton in' order to descrtbe thelr influence on
teacher‘s' behavior durmg the phase ot'1 teachmg He used stlmulated recall

,metho‘dology to gather the data. He' found from this study that stimulated

recall was an effecttve method of mvesttgatmg teachers’ thought processes

’

' gnd an approprtate techmque to obtain rich 1nformatlon which enhanced under—

4

standlng of teachers' behavior durlng ‘the process of teachmg in the classroomt

ng (1979) also employed sttmulated recall methodology to 1dent1fy

students' overt and covert behavmr durmg the process of mathematlcs lessons. -

» These mathematics lessons were v1deotaped and later utlhzed for stlmulatedv,

““"

recall mtervxews. He attempted to explore the potentlal use of stlmula'ted

- - recall methodology as a research techmque wnth Grade Six students. He ponnted

out certam problems ‘which he encountered in the’ use of thts techmque- (1) a

. .In some cases students were not able to recall 1nteract1ve thoughts, (2) thhhold—i

lng the use of leadmg questlons created some dxffxcultles in recallmg chlldren s

\_,
1 SN

l‘.,“ ‘»u' .

‘thoughtst’i .f h

v ! ’ }‘ o
Tuckwell (1980) mvestxgated the lmpact of a planned 1ntegtentlon program ‘

» l

" on the mteractlve thoughts of teachers usmg stlmulated recall methodology

‘He mdxcated that th'exstxmulated recall techmque was an effectwe means

W -

T
'
'\ S

of examxmng teachers' thought processes. .

g



A

All these ‘studie’s‘point out that the use of stimulated cecall methodology

‘as-a research technique is considered an effective medium to ex‘plore‘one\'s

inner thoughts and feellngs. This methodology was chosen as a major research J

b

techmque for the present study under the assumptlon that not only can*the ’

A}
[ B

subjects recall and state thoughts, and feehngs ‘willingly, but that they will

be able to do so as accurately as possible.

v

Little research ‘'was found which used the stimulated fecall methodol'og'y ‘

\ ‘ T o ' o
‘ , ! N

K o o '
with elementary students. The researcher; by using -a computer. and an ERIC

.. search,- was unable to locate the reported research ut_illi‘zf.‘ing .the stimulated

recall technique in order to investigate children's perceptions of disc'ipline

in an'elementary"cllassroom. In- this regard, the study was based on exploring

the possibility -of using stimulated recall techni'que in research with elementary' ,

students in a classroom environment. = . iy ‘ ; : ‘ o

Observation-interview e g A,,‘ "
. . . | s ! ’ [

. ' ' N ] '
The observation—interView - technique ' usually involves observatio‘n " of

an md:vndual‘s behawor, dlscussmn w1th the indxvxdual about the behavnor belng
A
)

observed, and an mtervnew w1th the 1nd1v1dual The use of thxs method is rather

flexxble, because observat:on can be elther partxcxpant or non-part1c1pa,nt obser-'

' I

| . vation. In th1s study, observatxon of the sub]ects' behavnor .n thelr natural :

settlng served as a tool to mltlate a dxalogue between the sub]ects and ‘the

‘researcher. The reSearch was concerned wnth the chlldren's mner states under-

’ ) ..

“lymg thelr behavnor rather than their overt behavxor ltself Durmg the observa-

)

‘ tlons, at tlmes, some clarlfymg quest:ons were asked and the overt mteractlon" ’

. between the teachers and t~he students was record%! in fxeld notes and/or on.

. -

, 'audlotapes. These recorded materlals were used as bases t’Or the. lgterviews.

N ) . . ! . oL
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Establishing a positive‘relationship between the interviewer and the

student is' an 1mportant component in usmg the observatnon 1nterv1ew method.
:Therefore, the mtervxewer must expend a consnderable amount of time and

l effort in an attempt to gain. the student'’s conﬁdence and trust prtor to the

1
(AN

, mterwew. ’I‘hrough the fammarxzatxon perlod ’%he actual observatnon, the’
phase of preparmg for the mtervtews, and the conductmg of the mterv1ews,-
" constant exertion is needed by the researcher to ensure a good relationship. -

. In spite of it bei,ng time-consuming, with attendant complication of data

’

-~

anal-ysis and mterpretatlon, “the observation—interview *m'ethod was chosen

b

for this study under the ‘assumption that if the purpose of the study was to

i

\understand phenomena underlymg students' behavxor,, observatxon—mterwew‘

[

was a. valid mean\s of approaching the students’ inner states which influenced

A

their overt behavior (King, 1979 93)
Pilot Study

The pllot study was carrled out to fulfill the followmg ob]ectxves.
,_1. to develop strategles for estabhshmg a, posmve rapport with the

subJects m thelr natural settmgs, o o IR

PR

v
© e

2. to examme the feasnblhty o£4 wdeotaplng dlscxplmary sxtuatlons in
the classroom, ‘ | |

3. to. refine ;operating the equipment, ‘tnterview techniques .an’d proce-

r

dures, and transcmbmg techmques, and

4. to verxfy the su1tab1hty of selected methodologles for thls study

One Grade Fbur class of twenty—elght students (flfteen boys and thtrteen :

f’

: -‘,-‘-girls) in an urban elementary school partxcxpated in the pilot study. The re—' SRR
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searcher sp‘ent two weeks in the'classroom in January, 1985. During the first

.week, the researcher was able to establish a positive rapport with the subjects,

to gain their acceptance of the researcher's behavior and to develop exp'ertise

>
&

'm the use of equipment Dlsclpllnary situations during these two weeks of

"

observation were recorded on vtdeotape and: audiotape. The ortginal situationsk

“and the subjects' behavnor were observed and descrlbed by the researcher.

-

Later thatlafte"rnoon, both the video and audiotapes, were replayed and interview
questions were asked. During stimulated recall interviews, there was a tendency

to be "sidetracked" when v1deotape was shown to the sub]ectsi On the'other

' \

4 hand when a description of the situation was accompamed by the audlotape,

the sub]ects seemed ab}e to focus on the thought processes and feehngs whtch
, :

occurred du‘f'mg the diSCiplmary sttuatlon.‘ ’I‘hls procedure was repeated the

., hext day At thts time, the sub]ects’ recall of their covert mental and emotlonal

-

responses seemed accurate to approxtmately the same degree, w1th a slight

difference in the ways of expressmg their emotional expe‘nences.
Results of the Pilot Study S I

The fmdmgs from this pilot study were that, .
-'1.‘.,'-One week was adequate for the familiarizatlon (refer to familiarizatlon

,,: -

G K
‘under collection of data on . 42) ; -

2. Stimulated recall and observation-mtervnew methods were effecttve‘

‘. ‘ : ‘\ Ll

“in dlvulgmg students' covert mental and emotlonal responses.

R A Audiotape, used in con]unctlon with field notes, promoted better
: concentration for recalhng mental and emotlonal experiences in sub-
: Jects than dld v1deotapes._ Therefore, ,vxdeotape was constdered not:

to be a practxcal medi\um for thls study

.o ‘ . , , - : : . . [
! . . f . ' . [ AR L S . L ! . . b - :
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L 4. Conductmg \sttmulated recall 1nterviews thmn twenty four hours

) A 4

after the event resulted in a. slmtlar degree of accuracy as; conductmg
them' on the day of the event. The chlldren were able to' recall the‘

incident but expressed thetr emotlonal responses in slxghtly dlfferent
ways, such as by the tone of thetr voices. . S o '/"‘ e
5. The pilot study revealed' that tt was posstble to assess students' attx—,

"\‘

tudes towards dlsctphne, by flrst estabhshmg a posmve rapport thh

the sub]ects and developmg ;ntervtewtng ‘and transcrlbmg techmques
!

6. In an lntervtew sttuatlon, the prevtous teacher—student relattonshlp \

)

tended to help the students' expressnon of thelr thoughts and emotlons" o

regardlng the destst techmques. Consequently, the teacher-student
v . |
relationshtp enhanced the rellabtllty of remembered mformatnon

"Sampleforthestudy ‘ o \
The Subjects e T e

' \\ The sample conststed of four teachers of Grade vae (one class ‘had two
t

e chers) of the. same gender (female) who used somewhat dlfferent approaches

to: dtscipline, and the students m thetr classes. The researcher took the’ followang
oy -t )

steps in selectmg the sample. : ‘ ‘

~

' l. The researcher approached the prmclpal and the wce—prlnctpal of '

"an elementary school m an urban commumty for thetr recommenda— g |
tlons, based on observanon, of teachers who 1mplemented the authorx—

. tartan, permtssxve, and democratlc approaches to dlsc1plxne. The""

‘ ‘disctpllnary approach each teacher employed was classnfted accordmg v

. 28
‘to the teachef‘s behavmr when dealmg thh a. problem sttuatton, i

S partlcular the amount of unquestloned authonty dxsplayed by t
teachermcontrolhng the 51tuatton. ST . |

-
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2 The researcher then contacted the teachers for thelr c00peratlon

o .m an attempt to galn th‘élr trustr The researcher reassured the teachers
‘ . r o
o jthat they would *not be subjected to personal evaluatxons under any -

o] !

jcnrcumstances e . c

' L 3;"0nce the researcher gamed the teachers‘ cooperatlon, the researcher‘

”

'entered the classrooms to observe the. teachers‘ dxscxpllnary styles.

-

S A The researcher agreed w1th the other twWo observers (the admlmstrators)‘ ‘

R

,-on the teachers' dlsc1plmary styles, and the procedure of data collectlon

was dlscussed between the teachers and the mvestlgator
. Description of Classes o S

’I‘hree Grade ane classes were selected based on the teachers’ dlSClpllnary |

approaches. The crltenon of the. selectlon was focused on the teachers' attltudes
!
and the controlllng power over the srtuatron rather than the teachers ‘methods

n
N ]

of dlsc1phne.‘ .Therefore, the element Wthh determmed the type of class: was
the ‘amount of power dlsplayed by the teacher in dnscxphnary sntuatxons. ‘The
teacher in Class A relxed on demonstratmg power over students and also used -
pumshments that: focused on the student's overt behavlor ltself rather than
' on the inner states of the student. ThlS class was desc‘nbed as bemg dlscxphned
usmg ‘an authorntarlan approach.‘ Teachers Bl and 82 tended to 1gnore some’- “.
‘deviance among the students' behavxor whlch ‘was . consxdered as mlsconduct;
o ln other classes. In deahng with behavior’ problems, teachers Bl and B2 demon- o

- v

‘Strated- the least power and the chlldren were more free to move around Lo

\Thus Class B was descrxbed as’ bemg dlscxplmed by usmg a permlsswe approach L

The teacher in Class C. tended to combme the authorlfanan-permlssxve ap-

proaches observed in Class A and Class B Coop%ratxon and shared responsnbllity o
A ‘ ' N ‘ .‘V
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were stressed térough Teacher C "s behavxor when she was dealxng with culprxts ‘

The methods, mvol\(ing cooperation, depended on the students being regarded C

as equals and as lndependent individuals., +¥or.this reason,- this class was identi- A

fied as being dlsciplined by usmg & democratic approach
' - \None of the teachers dlsplayed solely one approach the approaches gver-"
'lapped. ln other wordsy all\ the teachers used these dlrferent approaches to
o xsc:me extent when dealing thh problem sltuatlons. Yet there seemed to be
a predominance of one approac‘h \1n each classroom wthh resulted m the classlfy{

N

ing by the administrators and the researcher. .
Two out of the three Grade Five classes had twenty-six children =~ thirteen
boys and‘thirteen girls — apd one class had thirteen boys and twelVe girls,

Only those c¢hildren who pértici_pated in these interviews were regarded ‘as

'

members of the class when tebulating the results of the study.
Lo £
1 validity and Reliability . L !

¥ ' g\ ) .
. Chatters (1968:385-312) writes: * | co)

Y
. N
’

There is a.world out there to know but it is one that can never
be known.in anything even approxlmatmg its totality. The
world is a never-ending, never-repeating procession.of events, -
each'infinitely complex, ‘each concretely unique, and the events
themselves are essentially all of one piece. This undxfferentxated
flux is so fantastically rich'that you and I . . . can never sense
‘but a small fraction of it; let alone comprehend it in_toto.
Nothing is gtven except the fantastically ' v&hegated flux;, any-
.~ thing that is-made of it.is a.creation of the organism notxcmg
and t;eflectmg on it for its own. purpose. 1o

) . . I3

v

Most research procedures include observat‘idn, destription, t'he c'ollection

N -

‘ and the analyms of wt\at happgns m the sxtuatxon. If the axm of the educatnonal
researc er is to undérs?and phenomena and thexr relatxonshnp with each other,

then hc»w can one conduct scxentmc research to aehxeve thlS goal? How exn

t»
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the application of scientific research enable man to comprehend the world.

. . \
around him? ! o
’ 'n

+ The core element of scientific, research is':objectivity. This objectivity
tends to produce an overly scientific approach and a subseq‘uent wit’hdrawal

from human contact, No one can be truly ob]ective because all of us, mcludlng

scienusts are influenced by values, motives and preconceived ideas For this

reason, scientiflc research is focused on procedural objectivity rather than'

A

the ob]ectivitylof the scientist: the method of scientific research can be made

objective, but not the scientist himself, Scientific research Is not airned at
providing a universal solution, nor does it direct its practitioners in a specific

way. However, it has*a definite impact on their percepti‘ons', their ways of

K

thinking, and their decision- making. K

i
N

Disclosing and describing one's inner states accurately are formidable

['tasi'(s. Not only does onetitend';‘to screen one's thoughts and feelings before

verbalizing them, but one also is restricted, ‘by language limitations and the
lack of ability to describe one's interactive thoughts and efnotions. Moreover,

there are further complications in revealing the mental and emotional responses
of others; a major drawback is; that there is no way of knowmg if the other
person is bemg truthful in his self—descrlption. '

.

HoweVer, by observing ‘the interactive oehaviors inf’ the situations, and

through stimulated recall mterv1ews, the researcher came to a better under-

i
~

standing of what occurred in_ the Chl\ld'S mlnd during a disciplinary situation

-

and the child's perception of disciplin‘e in the classroom. After all, one can

only surmise that another person's ‘inner world exists exactly as it has been
~ - ‘ ‘

* described, yet one's inferences are often incorrect. Establishing a positive

‘relationship, with cooperation and trust between the subjects and the researcher, ,

9



 Phase 1: Familiarization,
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was essential for this study Once this level o(‘ mutual confldence was achieved,.
I .
the researcher had no alternative but to beheve the subjects' recall. As Marland

(1977 227) stated "valldlty and reliability can be assumed bug not demonstl‘ated

'
! i

or guaranteed."

.
-

Collection of Data

°The effective use ~of the”methodology for this study required a close

\

',and open relatlonsh:p between the researcher and the sub]ects. .'Therefore

{
the’ mlttal contact w1th sub]ects who would be observed and mvolved m an

f [

lntervtew sxtuatlon had tx:e;pendous lm-pact on the success of this project.

Rl

The duration ‘of 'data .collection for this study was eight wee'ks, which

c‘ornmenc‘ed October 15, 1985, and concluded dufing the:sec¢ond week in Decem-

;o

ber, 1985. L SR

. o
v
h

‘O'nce the res'earcher 'establish‘ed .the initial 'Contact with each teache’r‘

through the phases of selectmg the subjects, the researcher entered each class

;

pl‘lOl‘ to collectmg data in order to "be mtroduced to. the class. The teacher L

lntroduced the researcher to the class as someone who was very 1nterested

.' . . ,«

m what it was like to be 1n a Grade Five class. The researcher explamed the

\
-, - v

use‘ -of equlpment and her role in the classroom as an observer, not as a partlcn-

pant. It was ftrmly stressed that the researcher had no mtentlon of evaluatmg

‘ ,“ -7, . r..

either the teachers or the students under any c1rcumstances. The r.esearcher :
also mdlcated ‘that. she would hke to have an 1nterv1ew w1th every student
individually durmg the period of data collectxon. That the researcher was )

studying the students' behavior in relation to the varymg dxsc1phnary techniques

. ¥ B



'

“

, a result a good relatlonshlp was establxshed At the same time, the researcher ,‘\;_ ‘

4]

was not revealed to the students for fear of altering the subjects' natural behav-
ior. ‘ . '\ ,‘ ) . ‘», ‘v . 1" " “‘,\

ot
[

The researcher v1snted each classroom dally for about a week:" prior to‘ .

Y

the proper observation. ’I‘he class tlmetables ahd the class lists were obtained,

PR
\

along ‘with the seating plans, so that the researcher could become famlllar
with the classroom routines and‘the subjects. The class timetables tshowed

' that Language Arts and Math ‘were scheduled in the mornmg, wlth the other

\

subjects m the afternoon. The class Wlth team teachmg dlsplayed more art |

“activities: than the other two claSSes and also’ had sectlons of Language Arts
‘ \ S : C .
and Math in the afternoon PR : . S ‘ !

V.:
1

Durmg these visits, an attempt was made to establish trust and acceptance

between the' researcher ‘and the subjects ln a natural classroom settmg As :

. \
i N

became famtllar with the characterlstlcs of the students and the teacher,

the classroom routme, and the currlculum, whlle the subjects became accus*-

tomed to the researchet's behavnor and the ihstruments sh’e used. .
Lo n

The length of tms familnarlzatlon périod was reduced for the second :

3

and the third class, as the students énd teachers of these classes were famlllar

i

wnth the reseal:cher's behavnor in. the corrldor and on the playground They

.
'

expressed enthusnasm at havmg the researcher m thelr classroom in the near

future by saymg, "When are you gomg to come m our classroom""

oo . Sl A
! . . " ' . P A Vet v '
" G . . .n E St . .

Phase 2:0bservatmns oW o PR

o ..(“ i '.: "' ro

‘The researcher v1snted each classroom for two weeks to collect data. :
. ‘ ) l B -, )’
Durmg thxs penod of observatlon, all mteractlons and verb{l cues m a dnscnphn- :
ary sntuanon were descnbed and audtotaped The problem behavnors, dnscnplmary

.“ ,

T

o
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an

methods, and the situations themselves wel described as objectively as possible.

) Later that day, the audiotape recordings and the field otes "de'aling with situa-

\' ' <
tions that brought dlscxphnary reactions were chosen in order to déetermine
§ \ N y f 3 N
the approprlateness of,. each dlsctplmafy situation for the stimulated recall
mtervneWS. S '

’ o

Transttion from familiarization to observation was extremely smooth

\” \

f; 3 and pleasant When the researcher was approached by the students with the

! .

‘ questton, "When can I‘come and talk to you"" the researcher assumed this

behavxor as a s1gn of the S\{bjects acceptance of the researcher. The resegrcher

' ‘, commenced mtervnewmg tmmednately with the; stﬁdent who volunteered first..

l‘ A .

Phase 3‘:,Interviews . . SR '
. ? ¢ N K Q'v‘ A ' \- ’ I, N
tr}i;or',der to‘a,voi:d the‘..SUspiclon of the students that thgwresearcher was

fdcusing on ithe ‘target"'s‘tudents and the disciplinary situation only, all students,

both target and decoy students, were interviewed. This eliminated the posslbnllty

wo
(4

of some students' tendency to act up in order to be interviewed. The allocated

4

tlme for the mfervnews was early mormng before class began (8:15 - 8: 45 a.m.),
durmg the lhnc‘n hour, and after school. Occastonally, the chtldren were excused

from thelr art or from v1ewmg a fllm for the interviews. The students were

L~
\\ -

guxded by the mterv1ew questlons (refer to Appendxx B) to mmate the stxmulated

' \

recall 1nterv1ew along thh the selected audxot‘ape recordxngs and the field
Ty , 7 '

notes. Most 1nterv1ews ‘were conducted w1th the” subjects w1thm twenty—four

hours (m some cases w1thin a maxxmum of forty-rexght hours) of the. recordmg

5

n e ‘ s

A

‘ of the events. To mammlze accuracy m recall, the followmg procadure~ was

lmplemented m admlmstermg the mterwew sessxons-f--

PN | o ‘

N .

e PG R . AN

4 € O

N . iy

. .

, . "
ino

, \'.
\ [N

1 Dlstractlons were mxmmxzed by usmg a dlfferent room than the class~

t
¢

.‘I‘OOITI. .

C e
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2. The equlpment was easnly accesslble so that both the researcher and

. sub]ects were able to. stop the replay 1mmedlately when necessary. - .

3. The. total confldentlallty of the sessnon was stressed and then the

Al
.

nature of thlS study ‘was explamed to the subjects. ’I‘helr full coopera—

Al

" tion was assured

4. 'I‘he researcher endeavored to ensure that the sub]ect felt relaxed
o . .
by mstlgatmg casual conversatlon, thus enabllng the subject to easnly

express hls/her 'thoughts and feelmgs

5. The reSearcher explalned the usé of fleld notes and auditory stimuli
'.l ! . . .
to rehve the dlsc1plmary sttuatlon.

6. The researcher made‘a constant effort to mamtam posmve rapport,l L
by -~show1ng 1nterest and-‘ respect for the subject dtmng the lntervnew‘
‘Eleriod Open‘ended(stm\ulated recall mtervtew questlons, w(along
\onth some clarlfyln’g and corh'lrmmg -questlons, were asked. |

l

e p—

General open-ended questlons (refer to Appendlx B) were asked to iy
. e

mvestlgate the subject's ‘vtews about dtscnplme in the class.
\ ‘ [
All mtervxews were audlotaped and transcrlbed . s

b o Wa
" . . N

I

Analysis of Data ' - B
. '~.‘~_"’>' . . R

Rehablhty of Data

’n' ! k '»’K '
i 4\' S0 . e oy ! '.';u;

- Al audlotape reCOrdmgs 'were, transcrlbed and the transcrlptlon accuracy

was checked 1ndependently ‘by two colleagues. A random playing time of a o

hﬂ S Ry
ten—mmute sample *‘rom the audxotapes from each of stx,students (one target

student and one decoy student from each class) was ‘exammed by two Judges.* “

" . \

No dlscrepanaes that would chahge the content of the transcnbed ’data were" l

ll‘ '

dlscove?ed. Interpretatlon of .the observed sttuatlons and the subjects' behavior

,u‘
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\

v

y
e
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\

. ldentlfymg specnfled charactenstlcs of: messages." He explains that codmg |

was also exainined by the two" judges. Base’d on the field»notes, two judges'

1

“.also lnterpreted a random sample bf six described dlsctplmary situations.and

the subjects’ beha\gior (two from each class) Later "their mterpretatlon was

compared w1th the mterpretatlon of the researcher. There were no sngmflcant

differences in mterpretmg the disciplinary sxtuattons, de51st techmques and "

the‘ ‘subjects' overt behavior. \TherefOre,‘ the reliability of desdribed and tran-

Y

scrtbed data was consxdered to be satisfactory for the study

) i )
Content Analysis - . s ﬁ(-.'. ' /
Content analysis has been det‘med by Holsti (1968 601) in a broad sense

n"

as ". .. any techmque for makmg\mferences by systematlcally and o‘bjectWely

W

is a process of a content analysns techmque whlch transforms qualltatlve data

into’ quantltatwe.treatment. Accordmg to Holstl (1968 644), there are three
-l

component§ (areas) to be con51dered in the codmg Yof! qualxtatnve data:

1. to defme categorxes‘ relevant to the research problem,

\

2. to dw1de qualltatlve data into umts whlch w111 be. categorxzed and

\

3 to’ decnde the way to present these fmdmgs quantltatlvely

Guetzkow (1950 47) shares HOlStl'S v1ew“ Guetzkow mdlcates tHat categorxzatlon
“ﬂ

and umtlzatlon are two functlons of the’ QOdmg process. He alSo states that .

'i

deflmng categortes and selectmg the umts are inter—dependent. L, ::,:

'
»

In thls study, the followmg crlterla were corisidered when creatmg catego—-' |

\‘M“‘

ries. = .- T

1. Categorles were developed directly from the data Wthh consxsted

o of the descriptions of the dlscxphnarzj sxtuatton, the observed behavior

'

of the subjects, and the transcrlptlons of the stlmulated recall mter- R

-vnew‘. LT R

s

T s

....

R P
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; cxted by HOlStl (1 968) was used

" v,,ig Investxgator and Coderl ©o0.90 0

41

. o .
2. Every upit relevant to the study was classified into a particular catego-

ry.

3. No unit 'of‘,analyzed data was categorized more than once. “ R o
Although a thought unit 'or an emotlon unit might have mvolved a single woid
a clause, a sentence or a paragraph on'ly specxfxed qualitative materxal wllcﬂ\
was relevant to the study was regarded as\a‘uﬁft?N ,
l'ltre’quency was used as a method of presenting the anal)'"zed qualitative

‘" \

data quantitatively under the assumption that:

1. 'Fi‘equency. of misbehavior, as derived from 'the data, could reveal.

differences between teachers, students, and methods of disciplining

the students. { ' . .

2. Each unitjft:ould be treated as equally important. co
Two colleagues of the researcher acted ds independent coders" in order
to check the rellablllty of codmg The two coders were glven thlrty—sxx segments

of transcrlbed Qata that represented all categorles To calculate the relnablllty

b i

4'\ Il . B

of categorlzatlon, for both the mtercoder" ahd \the mtracoder, Scott's formula
' “«,\ “1 ' “_.

RN N
Ay '3

T AT 5
‘Scotf's formula is: - S P S . .
. . % oL " W . o L.
! . . Vi L 2 R W N ' .
- Reliability = Po-Pe - R _—
AR LOO-Pe 4y LY -

K

Po represents the percentage of observed agreiement between two coders whlle

b

Pe 1nd1cates the percentage of p0351ble agreement on the basxs o“l chance. s

4

The resplts of the coefﬁcxent of relxabxhty were:

A oy
) - . v ’ W '
o : . . % o LT

Pt

Investlgator and Coder 2 g ‘.0,83 * ‘ ‘

The establlshed mtracoder rellabnllty coefflcxent was 0 92 Thxs was calculated

e

by usmg thé formula (HOlStls 1969 138) - E "



x

and N2 mdlcate the number of codmgs whlch both coders made WA rehabnhty,

.

C.R.= 2M
N1 + N2

‘M refers to the number of codmgs on whlch the two coders, agreed and N1

coeft’ncnent of 0 70 was consxdered to be an acceptable level of rehabmty by

Marland (1977 85) and Tuckwell (1980 12). Therefore, the results of the mter~ :

coder and mtracoder reliabtllty for thts study appear to be more than adequate

The analysis of the data was carrted out in four phases. -

Phase 1:

Phase 2:

Phase 3:

In each class, the observed misbehaVior and the type of desist

"'techmque were categorlzed and tabulated

In each class, the dlsc1phnary situations -were descnbed along
w:th the teacher's desist techmques. The target students'

thoughts and fee ings as. well ds’ their subsequent b,ehavior

-

"were also descrxb d fol{lowmg each dtsctphnary situation.

In each class, tﬁe res’ﬁltg of the general interview were collated

r \u'

: v:'and tabulated R

'Phase 4;

All the above analyzed data were mterpreted accordmg to

»

; the research questrons in an attempt to mvestlgate the followmg k

‘ areas.

' '(l) common mlsbehavmr whxch occurred in, elementary class—

= ‘(2)‘»"‘the chxldren's mental experlences durmg d1scxpllnary sxtua- ‘
L (3) the chxldren's emotlonal eXpertences durmg dtscxphnary ‘, _’ ‘

L) ,the effect of the three approaches to dlsc1plme on chlldren's g

v

Z rooms and the dlscxphnary methods used,

t ‘tions,

t

""snuatlons, o e T

subsequent beha\nor, SRR

- ;‘ti{\;“’;a =
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(5)' the- children's perceptions' of dis‘ipline under  the three
o, ! n . o ' '
approaches, and
. (6')‘ the children's perceptions of the  characteristics of an
r éffective teacher.
v . | )
-
" , ‘ ‘ y
3! . y RO



CHAPTER 4
FINDINGS OF THE RESEARCH

Overview

The results of this study of three classes are presented accordlng to‘

‘the guldelmes created by the statement o{wresearch questions in Chapter 1.
n

The fmdmgs are dlvnded into three sections,  each dealmg .with one type of
} L "%A:' : . . . ‘ ) ) ‘ ) ) . )
approach to discipline: Section One, Class A — Authoritarian Approach; Section

TWo, Class B — Permissive Approach; and Sectiﬁin Thr'ee, Class C — Democratic

W

Approach In each section, the followmg categorles are presented
' l. misbehavior and dlsc1plmary techmques that were exhlblted during
the data collection phase, o ” %
| 2 samples of disciplinary situations and the inner sfates of the cmldren
as well as their subsequent behavxor, and "* | | h
3. the outcome of general 1nterv1ews that were ¢ombined and analyzed x

Al of the above fmdmgs are utlhzed as a means. to examine the research ;

. questions in Chapter 5.

In. order to mamtaln anonymlty, the students and the teachers have been :

]

g coded us1ng letters and numerals The fxrst letter 1nd1cates the class and the

P .I",second letter 1dent1f1es the gender of the student (B is for boy, G is for glrl)‘

The numeral that is shown m between the two letters mdxcates the 1dent1ty‘ -
‘of the student and the order in whlch the student was mterwewed., For example, " i

‘»vstudent A-l-B mdncates thatr\thls student was m Class A was 1nterv1ewed:
| ‘ﬁrst, and was a boy. Teacher A indlcates the teacher of Class A. The transcnp«_f

ttons of the chlldren's stlmulated recall mterv1ews have not been edxted m” .
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‘order to preserve the student's feelings in a strongly personal‘context, and -‘

to facilitate the readers assessment of ' the analysis and lnterpretatlon of the

]
‘,,

chnldren s thoughts.‘

q

Section One

" Class A: Authori;tarian Approach

ln this class, Teacher A had a: dlstmctlve propensnty for controllmg the

W

‘students' behavnor when problem sttuatlons arosg, thus, ’I‘eacher A's approach

was clearly defined as authoritarian.- -

- There were four written rules displ‘ayed‘on the w‘all" above the chalkboard
at the“front of the classroom and ulsible from any‘ part _of‘the class'room:.,(l.
"Do \l’our “W'ork " 2. '-'Be ‘Prepared " 3. "fBé On Time‘," and 4. "Be Considerate
Always TR The cmldren were well aware of these rules and 100% of the .

". children clearly 1nd1cated that the class rules were made and mtroduced by -
, the teacher at the’ begmmng of the year. h |
In ‘this class, twelve glrls and thlrteen bdys part1c1pated n the study. .
" The students were seated in Tows and the desks of a few partxcular students
were Qlaced near the teacher's desk toward the back of the classroom. 'I‘he

[ ‘l‘,.

) reseaﬂcher (R) was snttmg in' the back of the classroom where she could see .
u' L 9

o ,'gm h&létudents' overt behavxor w1thout mterﬁermg w1th thexr WQl’k. The seatmg

arrangement is shown m F lgure 4 1 on page 52..

o
fo
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 Misbehavior Which Occurred

1 . "

Duyring the peljjbd of observation, the following types of misbéha_vior"“

_F—‘ the behavior .that provoked\ the teacher's reqhe’st‘_ to cease dr éhange that =

behavior — were observed. These are tabled according to the order of frequency .

and the gendeppf the students. C ,
TABLE 4.1 L
- Misbehavior Which Odcurred in Class'A
> ;

o " FREQUENCY

MISBEHAVIOR ( BOYS (‘Z)‘ ,GIRLS (%)  TOTAL (%)

'

. 11 (33.3)

w

Talking wifhpuq‘permissibn- ( 9:1) 14 (42.4)

c2) Noézggtting'work done p’gperly R
or not doingVPOmework~ ) ) (15.2)

o

Co.) 7 (21.2)

Y4 ' ' ' . .
Leaving ‘seats . , : 4‘(L2719 C 0 L6 (12 )¢
Disturbing others = ', 2 (6:1) 0 . 2( 6.1)

Fighting = T2(s1) 0 2( 6.1)

w

N

6. Not paying attention - (6.1) 0 2 (. 6.1).

Chewing gum, - -

p—

(.3.0) . 0 1 3.0

-

g 3.0) 1 ¢ 3.0)

8.1,Throvigg'§hqﬁﬁgll CE 0

R ' ‘ cLot

TOTAL . . L 27.(81.8) | 6 (18.2) 33 (100.0).

fam
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As seen in Tat;le 4.1, exc\es'sl';re talking was the most frequently obsecved
misbehavior that mmlgated the teachers reaction for. both genders, 'I‘h‘é- next
most common- problem situation involved dealing with the students who did
not get their work done properly or whq had not done their homework. This
“misbehavior was also noticed as the second most common problem behavior
for both genders. Whilevthe boys. re‘céiyed the attgntibn of the teacher for
misbe;havior Such as leaving seats, fighting, disturbing others, not paying atten-

tion, and chewing gum, the occasional occurrence ‘of the same behavior on

the girls' part did not result in di$gipline. Therefore, such an occurrence was

riqt recorded as a misbehavior ors "_jCipii\hary situation. It is important to

note that the studﬁnts may have recognized and reacted to such a pattern.

4

Desist Technique Used in Disciplinary Situation

Iy

Only the incidents’ that stimulated the teacher's overt reaction were

'

regg't"ded‘ as disciplinary situatiéns‘quring instruction or other class activities,
although at times. the very same behavior was observed but was not recorded

~as misbehavior .or a-disciplinary situation because it did not incite the teacher's

,re’a‘ction to the behavjor at t"hat time. .
Even whien the teacher was dealing with the same act of niisbe,havidr,_
the desist techniques‘ used to stop that '(pisl;ehavior varied from situation to
situation. Table 4.2 re(reals t}lz;t v\iajrnii;lg.iovés the most frequently used desist
technique fOr talking in Class A. Callmg'a child's name out loud was. used
| as the second most common dlscxphnary method for talkmg thhout permission,
-and threatemng was: the third mos{ common desist techmque used to curtaxl
this misconduct. Tellmg a child about his mlstaké Openly and the detentlon

-

~technique were commonly used in dealmg with the problem.;pf not getting



Desisf.Techniques Used in Dihciplinary Sjituations in Class A

TABLE 4.2 : .

o
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\

. TOTAL

-

MISBEHAVIOR DESIST TECHNIQUE FREQUENCY
1. Talking Warning 4
without Calllng out child's name (reprimand} 3
permission Threateqing 2
Assigning extra work (G.D, )* 1
4 Detaining aftec school 1
. Isolating Chlld from classmates (Time- oue) 1
Taking away privileges (G.D,)* r 1
Writing lines 1
2. Not getting ‘Acknowledging child's misnakes openly -3
work done Detaining after school’ 3
properly Refusing to check child's work 1
3. Leaving seats Investigating B 2
: Sending child out of class e X
Warning o 1
4.] Disturﬁing Isolating child frdm classmates B!
‘" others Warning 1
5. F;éﬁting Detaining after. school 1
B Sending child to the office 1
6. Not paying Calling out child's.name 1
acﬁentioh Detaining after school 1
7. ,Chewiug gum Detaining during recess f 1
8. Throwino Sending child to the office 1

snowball

33

!

*G.D. = Group Discipline

. C .

2
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TABLE 4.3

nin
N
A

Desist Techniques

Overall Frequency of Observed Teacher A's "

56

DESIST TECHNIQUE

)

FREQUENCY (%)

3

1. Det;fning after péh&ol of during recess 7 ( 21.2)
2. Warning - ;“ ' . 6 ( 18.2)
3;5 Calling out child's name | 4 ( 12.1)

- ‘““--;§%Q§ﬁr@cknowledging child's mistakes openly . & 3 ¢ l9jl)
; 5: Inveatigating I . 2 ( 6;f7

"6. Sending child to office | 2 ( 6.1),
7. 1Isolating child from classmates 2 ( 6.1)

. 8. Threatehing 2 ( 6.1)

9. Assigning bgira workw‘G.D:)* 1 ( 3.0)
10. Refusing to cﬁeék.ghiidfs work 1 ( 3.0
11. Sending’child out of Cl;;B 1 ( 3.0)
‘12. Taking a;ay‘privileges'(clﬁf)* , 1 ( '3.0)
13. Writing lines | | 1 ( 3.0
ToTAL : 33 (160.0)

N

A

a
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The follow'lng ar\e‘typical ekcerptS*from the stimullated're'eall.'interviews,' :

work done pt‘bpe'rly tIn general; the various"‘disciplﬁ'ry “ measures, includlng

group dlsmpllne, were sparlngly used in handllng pro lem behavtor in Class,

A. The overall frequency of Teacher As observed dlsctpll!’ary measures (from

1 : i X ‘n
oy

most to least frequently useq}) is presented in Table 4 3. o f
o ' v n
Accordmg to Table 4.3, detention was the most’ wtdely used desist tech-

nlque m this’ class, fQIIOWed by warmng Whlle calllng out. the child's name

"
4

and acknowledgmg the Chlld'S mlstakes openly Were used moderately, the other

techmques such as mvestlgatmg, sending the chlld to the prmclpal's offlce,

K}

1solatmg the ch11d from hls/her classmates, and hreatemng (a child is told _'

if he/she contmues to m)sbehave, he/she wnll be # further -trouble), appeared

ot

"in ah equal number ol' mcxdents A number of group dlsClpline techmques were

I

also observed such as ,ass:gmng more work to the students or takmg away
!

thetr free perlod as a pumshment N

S o .
,'1 ) ' P Co - . : . R

The Inner Statw of Target Ctuldren m Dlscxplmary Sltuatlons o g e
. and Their Subsequent Beha\nor Gl N S

,x, '.l.’

| which are: attémpts to examine what happens in a chlld‘s mmd when he/she

s ,- N

is being dlsc1plmed A Chlld'S mtsbehavxor was classifled accordmg to frequency

of occurrence?, The examples which exhibited dlfferent desnst techmques,

'

sttuatlons, chrldren's thoughts, their feehngs, and thelr*subsequent behavior

are presented here

'
. o
a :

i, -

Class_lfieation 1. Misbehavior: Talking without Permission

A

| Desist Techniqus: - Warning

Wi .

A- 3—B was talkmg to hxs friend who was snttlng behlnd hxm. Teacher A

"

toid 'hlm, " (A-3-B), turn around." The student did turn around and looked

[

[
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- at the téacher However, he sat in ms desk and did not do anythmg for a while.

l ' L ’I‘eacher A and the student had a contraqt lf he dld not do his work properly
: . \ , \ H ? Loy ' (

- or got mto trouble a certam number of tm\es, he would lose the pr1v1lege of

an extra—curncular project Therefore tms desnst techmque was regarded

| . o t

‘ .‘;,as a warn.ng in this case. ' oo ,~"\ '.A \ L
¢ TR S

. oo . ‘,', . v N Lo ," . A A

Student A- 3 B dtvulged that he dld not thlnk the teachers behavnor was
}

o .:;
ro, f

ah appropnate dlsc1pllnary measure. He 1mplxed that lt was unfair and unneces~ -
' A ‘e‘ | o £ e

"n ' sary, fen he was not doing anything that he was not supposed to. He reported

IS

"I was thlnkmg why dld she do it? Why dld she tell me tQ turn around? l wasn t‘\ ‘

i 3 i t K"

v copymg or anythlng like that. 1. flmshed ’my work and 1 was ]ust talkmg to

h]m' I o ot \ vy . s C R i
\ ) . . \ . ) s . [ /

‘ : A 3-B expressed h1s anger and v1olent feelmgs toward the teacher, and

K
\ u

Y i ,‘--‘

‘he also.,,refused fo acknowledge her exlstence.,“ He dlsclosed hls feellngs m"

’

Cs '

\ ) oo ' AR o ot - . =3

e NN ! Ve S . . i N Al
"

_haves Sometimes - I just feel like 1f she talks to me when I'm
“ii'mad at her (laugh) l Just,.feel lxke not to sayi anythmg I ]ust i
lgnore her.l ey y N }

A7 Iy K
. 5 o

R ; A fear of 10s1ng prmleges as a pumshment seemed to affect hxs subsequent
t-behavxor. He also mamfested hlS preference for not bemg yelled at and tmphed

e
/

that gently askmg students to change their dewant behawor would be more ‘

)
s

v ’.etfectxve when dealing w1th problem sntuatlons. o
ri'.‘ S o ""‘. A R L v \‘.‘ ,l.', : ‘:_‘ ‘ I"';;,, - ‘,':3, " , . P
PR ‘R“"ﬂ o What your teacher did will help you not to. do
!.--is* s that in thé future" N f.',\ i ‘ ; A
g e . " R . RN r,,\ X ; P - - .‘
I A.ﬂ-gﬂB: Yeah, when, she ‘sgid that I- felt hke I shouldn't =~ ¥
Sy doit anymore or look out! ‘.- .
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, Rk What do you mean" . . o ‘,':,; . Y
X As3-B : 1 don't hke her, gettmg mad’ at me (laugh) -
o 1 oo
v R @ What does she. do when she gets mad at you" ;‘.’
. . A~3-B : She- ralses her voice and total Voice ‘Sounds llke
_— "W . sheis gonna‘ come up and strangle me or somethmg
T like that. [ S T w , _
" ‘L ; ‘ g N V‘ s . * . - !‘1 ';“
“R'! : You feel llke she's gomg to come up and strangle | ot
po you" S : ‘: o 5 P
. '| . '_’ : g ,'ul . ; : { .
‘ A-3-B : Yeah, come up to 'me and glve me somethlng‘ '
Cvoe L Ldéh't want her, to. . N
: R, : What w0u1d you do xf you were her in th&t situa-
A . tmn" o . S
. o A-3-B : Well When she sald that‘ to .me she ralsed her
\ y voice ‘and 1 don't ‘think i wéuld have. I don't think’
R ‘ I would«\have raised my yotce. I just would have . ,
e i asked. him klndly, "Would you please turn around s
T and don't do‘ it';again?" ljke that. [ really don't
. like people yeumg at me, and 1 think if they'd
o L : S ask ‘me mcely 1 would llsten. So e 2
- ' ", - K \-\ '~‘4 ' \ :
°R : What made you stop lookmg a\t your fmend's work“

el
’J M “\~

: Well becauoe I d)dn’t want to get more punishment

i e - - N -

,What kmd of pumshment"

‘\‘.,

I
S
T

JOU ,.‘ Gettmg more homework or\ mlssmg out my prm—
M IR leges like gym, art and music.

.x\

Some people already have. been pumshed,‘
= (AlB)and (AZB)

'on and Ksolatmg one student from hls/her peers. :

S 7 u

) ey f‘: N . . -
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The students were coloring their maps during -Social ' Studies period.
A- 2—B needed some coloring penc1ls He asked A~7—B who was sitting’ behind

hlm, if he “could borrow some ‘I‘hen ’I'eacher A sald t—— (A-2-B), less talk
i
1.

and ‘more work!". The student stopped talkmg ahd sat down hesttantly . He""

was looking at the teacher rather than working.
. x

~

‘A-2-B revealed ‘'that he did not . think the teacher's' comment was fair

since the work itself had involved talking. He wondered about the purpose
' : \ : :

of doing his wdrk; and decided that it did not make sense for him to do it.

I was thmkmg ‘why should I do this. I was doing ‘my work. "
‘We were doing Social Studies. It involved talklng I was thinking

) L that tetllng her what happened biit I would get in more trouble.

. ) Lt
'A-Z-B ‘expressed his feelings of disappointment, annoyance, and discour-
agement over hlS perceptlon of the teaeher's unfaxrness.' He even felt the

teacher plcked on hxm He elaborated upon thxs feehng by mdxcatmg that.
‘he wished to stay away from school |

- I
'

A—2-B; I felt hkeﬁ saymg,‘ "Oh brother!™ 'like that. 1

: was on},y askmg something- and I was_ quiet. I
was. only‘ gettmg something ' and wished that I

could :bhe away from all thxs like at home for NN

"R : Why d% 5tou (eel that way" R
< ‘ !

A-2—B Becau.:?é‘ uhm o i sometlmes she plcks on~me. T

~
&, . %
cL 1y

&

T ose

#4
o : .

A-2—B sugge&ted that unfaxrness in d1$c1plme would not have an 1mpact‘

g« vl".‘

on his . subsequent behavmr. Rather, it may have caused Unpleasant feehngs"__
o toward the teacher and the. cxrcumstances. 'He ,elucxdated‘thev tmpact of the -

IR «»o s
desxst techmque on hxs future behavmr. A
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* I don't know. 1 didn't do it on purpose, so when she told me
that, ‘1 was ready to tell her but | wasn't going to becausel.
would get in more trouble than I was already in.

Desist Techni@e:'.Thr"eatening

¢

. The students. were‘ dolng\ seat work 1n their spellmg workbooks. A 8-B
.‘wa's‘ not sure about a questlon. He. looked back to his fnend to ask how the
question wasﬁsupposed' to be 'd'one, ‘and Teacher A called t—— (A-8- ,B) “turn
around. I'm sick, and tired of telling you. Next time you're gonna get it."

" The student looked at the teacher and stopped talkmg. Then he turned around.

A-8-B knew what would happen to him if he contmued talkmg On the
other hand, he thought talkmg was acceptable behavnor -as long as it was not |
too loud. He seemed to understand.why the'teac,her had’ ‘t_o do what| she dld
in"that‘situation. He reoalled ‘his thought§ at that time:

R : What did she . mean when she saxd, "Next time

you're gonna get lt""
A-8- B That means I'm gonna get a D. T [detentlon]
‘ R What were you thmkmg" o v
A 8-B It's OK fo talk to people lg}t )ust don't talk loud.
But she got mad because I talked too much (smlles),
| The emotlons A 8 B experlenced were dxsappomtment and dxscourageiment
..'for not belng able to talk to hlS frtend because of the probablhty of gettmg
w'a detentxon. Bemg well aware of hlS own behawor, student A 8 B descrlbed
. 'hls feelmgs in thlS way-: "I felt lxke I couldn't talk to my frlend anymore. I o

' felt dlscouraged "

A-8-B explamed the ratlonale for changlng hlS behavnor, and- the lmpact

of the teacher’s dxsclplmary techmque on hls subsequent behavnor as. to avoid

-

b
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Teacher A went to the stat’f room .to get something. The instructions for the.

62

the possibility of 'getting into more trouble. "Because if I didn't' 1 probably

would have got a D.T.’ {detention] and I didn't want one."

. Desist Technique: Assigning‘F.xtra Work (Group Discipline)

&

The students were asked to do math questlons in thelr workbooks while

“’) .

work were written on the chalkboard. The ma]orlty of students were domg

thelr work only a few were 1dle. These few students' voices" tended to get

) .ly _\‘,‘.'

louder, and by the ume the teacher came back some of them were standlng

Loy
. ,, - f ‘\
Vi \\ ‘ PR

L up and lookxng over at the next person’s work ’I‘eachér Abgaveuthe whole class

" J‘

an addmonal page of math for belng nmsy in class Everybody settled down <~ _;;

[
)

and dld hls/her work.

Several audlence students (A S) (those students who were in the class

.t,

but not maklng nmse) were mtervnewed along thh the students who ‘were makmg’,-‘“
l

noise (target students) (TS) The thoughts expressed in' the' mtervxew were

almost 1dentlcal ‘among these students. They all agreed that the mnocent

people dld not deserve ‘the extra math work They belleved that what Teacher,

o A did, therefore, ‘was not fatr treatment for the case. The followmg are typlcal ‘

comments on that sxtuatlon. : S .

‘AV.S.‘..‘: I dldn't make noise. Why should 1 have to do;'
S ‘t" It wasn't my, fault. lt's not falr. ' S

TS, ¢ :Actually they dldn't do anythlng. It's not. falr"
-+ they should get: pumshed._ Everybody must‘ be LR
mad dt me. What are they gonna think? They - .}
. are gonna. think ‘of me as a ‘bad kid. ‘They have- A
. to do more: work because of me. A

- Aside' from these thoughts, while .the targét students "s'ha/re‘d the 'same



N

feelmg,"of gutlt and embarrassment th‘e audi‘ence students expressed their

L anger and resentment toward the target students.

( When the target and audlence students were asked whether 'I‘eacher

A's dlsmplmary method had any lnfluence on their subsequent begawor, they

lmphed that they would be more cautious not to be nonsy in the future. However, E

. the audlence students pomted out that because the target students were no‘t
'.’pl .
pumshed md1v1dually, th1s dlscxplmary method mtght not have affected them.

. TS. : Yeah, probably, but the teacher should punish
' ‘ those who caused the trouble. '

AS. : Yeah, but " it's not - fair that everybody got . in‘
S ‘ trouble because of a few and sometlmes those
! Wi -y trouble ng:ers might think ‘they . .can get away

taley 040 with  thi because theh “teacher can't watch
«,every smglé\peston every mlnute. ‘ '

"( R

ﬁ"‘” i ' e .‘ b T 5 “\ b o ‘:

ot I

De31st Techmque- Detalmng After School or Durmg Recess o %

[ ; a . " . o .
S '

b
' l\i“i\
iy

lt- was s'cience; beriod. Teacher A was talklng about muscles and thelr ‘

L) V'

functlon in the human body The students were’ v1ew1ng the. plcture of a human‘ '

body (male) on an overhead prOJector. Students A 7 B and A 14-B were makmg

funny comments and laughmg 'I‘he teacher satd "— (A—? B), stay after S

” school " He stopped talkmg and appeared to be paymg attentxon to the teacher.‘ -

‘ That afternobn., he*stayed after school

1
i -

\
P i l
’,:, [ “ u- . f‘ v

”; the stlmnlated recall intervxew, he respondeu w1th these thoughts- "Oh, I was

i ) ‘.L( .

thmkmg I shouldh’t have done 1t. I don't hke to stay after school But I thought



\
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iy

When the mcident took place, student A ~7-B 'was more interested in

“the teacher's appeararce than his own feelmgs 'He found the sttuatxon somewhat

A
L

: amusing When the teacher mtervened, it was obvnous “that student A~7 B

| )

was trymg to suppress his laughter. He expanded on hlS feelmgs f urther:

" A~T-B : Like me whenever someone hollers at me I start
« laughing. That's why I'tried to hold, not to laugh.
R '+ Why is that?
A-7-B : | don't know Just funny ‘how they look‘./ m your"
eyes. -

A 7-B voluntarlly pomted out’ that 1t was ms behavxor that caused the

’

\.
L

)
AN

‘ discnplinary situation. 'He lmplled that 1t was ms mtentlon to change the

behavior: "I sho‘u‘ldh,"t have made those comments and-'made fun of the plclture." Y

Desist Technique:, Isolating Child frbm""(;:lassmates (Time-out) ‘ ; \
. There were three students ‘talking about a for't they were ‘going to. rnake

after school 'As they got 1nvolve\d in generatlng thelr plans, thexr excxted

voices were mterrupted by the teacher with a reprlmand for talkmg Teacher

;,.,.

"A seemed to notlce only one student (he was the one who was talkmg when
i

‘the teacher looked) He was asked to stay m the corner and was not allowed_ : ‘

.to talk untll recess and lunch. A-25—B walked toward the corner rather slowly

‘.~"l‘r~

- and sat down. He appeared to be very upset and put hxs head betwéen hls hands.

S He sat m that posxtlon for approxlmately three mmutes, then hfted his head

1

upuslowly and looked out of the wmdn\\{

A—25-B regarded htmself as a "bad kld" who was dnsturbmg class by "foolmg

K \ L
o _’-around" (talklng) ’It seemed unfaxr to: hlm when Teacher A sent hlm ‘to the -

‘ _corner, but wheh he thought about what he had done, he Justlfled the teacher's
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disciplinary method During the stimulated recall interview, student A~25 -B

vividly reme)abered hiS mentai expenence in that particular sntuation:

Al . . ' - . »
. . \ -

v A~2§—B': I was thinking that it wasn't fajr, But then
‘ - 'Irealized what a bad kid I was. L

R :  Why were you bad?
‘. A-25-B: Because I was fooling around. | thought” it
' ~ wasn't fair but it really was. ;
4 ' ' ‘ } !
R . What ‘was gomg on in. your mind when you
- were sitting m the corner‘?

A-25-B: l was thmking how stupld I was and why I dld
that

Initially, when ’i‘eacher A sent him' to -the Icorner; A~25—B exhibited some
offensiveness in his‘actions.j’/l‘he tone of his voice during the interview indicated
‘hovy‘ angry he was ‘atthe teacher. He felt he did not deserve that punishment, -
‘ although his logical side conceded that‘his‘" behavior was inapordpriatef;}in that

circumstance. He said, "I' was mad. I was mad at the teacher. I was onlyw
talking. She didn't have to send me to the corner. I felt it wasn't fair."

ey ' - " ! A
"h’r o o S

It appeared that not only his resentment at bemg sent to the corner but o

v"\ a

also the chance he had to think about his behawor contributed to makmg his

m, ----- M

| ‘ dectsnon about “his future beha\nor When the researcher asked A-25-B the~ ‘ o
‘Eeffect of the teacher's dlsc1plmary method on. hlS later behavxor, he replxed,

‘"Yeah, it gave me a time to think about what I dld. Besxdes I hate to be" sent

. 'to the corner.".‘ Lo ¢

4

DeSist Techniquesf \Taking‘ A'%vay Privileges (Group Discipline)

The students were doing mdivxdual readmg durmg readmg perlod As
o they were readmg the story, they started to get 1nvolved and began to exchange ‘

,h‘

S
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»

thelr understandmg of the myth mvolved m the literature. Teacher A found
,that rather dnsturbmg Finally. the chxldren lost thelr art pemod and did extra o

,work instead.

. While the target student jmplied that her was not the only one jwho was

responsibte for this punishment, the general consensus among ‘the target and

the audience children regarding group discipline was that it was an unfair disci-

plinary method which shotld not be used — regardless of the situation. They
"statég their thoughts at the time of te incident: |
T.S. .:'I wasn't the only one who was talking, but I still
' don't - think she should take art period away

It's not fair to the others. O

AS. : I’t‘wasn't fair'because not everyone was being = |
" 'noisy, so why should I lose my art? o

-~ A - o

P
\

Even the'targetl'.students.aclg\nowledged the fact that they were talking;

they considered talking was relevant to the subject. Both the target and the
audlence students exhlbxted perplexxty, frustratlon and d\scouragement.

' t
HoWever, the feelmgs of anger and frustratlon of the audnence students were

R

dlrected to - the teacher for takmg art penod away, rather than toWard the

target students—— - NERRA

Why? We ‘were just talking about the myth" that

- T8
C we were.reading. We- were not just making noise.
.1 was. 'mad. I was mad-at the. teacher because'
- ‘she shouldn't take our art penod away. N
AS, : 1 was grouchy and mad.‘ ! was upset because.

T__3we had to lose our.art penod. I A N

’I‘hey (the target and the audxence students) recogmzed the effect of ,

Teacher A's discnplmary measure of taklngmaway thexr prlvﬂeges on thelr later

<

behavior. It revealed that thexr coﬁcern about the pOSSlblllty of lostng thexr -

prmleges would dlscourage the occurrence of sxmllar behavmr. =
i . . v i . 4 ."j'.)“v .
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H Yeah, 1 don't want thern to lose their art perxod

or mine. ldxdn't hke 1t

V
1

_Probably it wxll help because they don't want

to lose privileges.

Desist _T'echnique: Writing Lines

"

Socnal Studies perlod

‘recess bell rang Teacher A demanded that A~ 2- B stay in for recess and write .

in her voxce) ', will not talk'n ntll. come back." And she went out.
teacher left the class, A~2-B made a face at her: back
desk and watched the others leavmg the class (‘or recess

looseleaf pages and began to wmte.

)

’—‘/—

’

)

‘

]
AT

<

v
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Student A- 2~B was lookmg at A 1 B's work and: talkmg to A 1-B durmgv'

He was told to turn around and stop talkmg Then the .

lines. The teacher said, "WRITE LFNES (slowly and clearly with. full strength
W‘hen‘the '
He sat down in his "

He took out several

- A- 2—B explamed that he thought the situation rather unfaxr smce hls

N

friend was also mvolved in talkmg He evaluated the teacher's dlsc1plmary’

N

.

measure as an lneff@lve one and suggested another techmque such as a warn-

mg He ralsed a protest in the mterv:ew.

A-2-B :

R

"A-2-B:

. ' o
¢ ' KA

It ought that’ she was pretty stupid t'o"g‘lve me

lines. - Why couldn't she. just- give mea warningf "

like "

’ o , o ) . o . \

fAny other thoughts‘?

-

‘ (A-2-B), . when you do that once more .
“youlll get. lmes." ‘She could warn me so.l wouldn't ‘
a do it anymore. -

:‘I was' thmkmg that maybe I should as,k —_— (A 1 B) |
' if he had to write lines, ;

Student A 2-—B rehved the emotlonal expenence whlch he encountered

during the 1nc1dent.

o

He appeared to be very angry-‘.and resentf‘ul‘.,‘toward the

B
n




teacher. He also displayed his contrql over his urge to say something rude

in retalidtion to the tedcher's desist technique.,

! A-2-B : 1 felt really, really, really mad at her and | was \
‘ | gonna say "Shut up!" because | was only turning

et e . to (A-1-B) and gave his pencils back. -Then
ety .- she went, "Write lines" (imitating the teacher's \
‘Afl" K - , voice). A
. | / ’,
i \ . R . : How many lines did you write until she came‘back?

BT, T !
A A . x
'

A-2-B : | wrote fouf pages without skipping lines. 1 was

ready to write another line but she came id.

' ' She' didn't come back until two mmutes after
s the;bell ‘ : ,

- B
.

Student A\"Z'JB obvtously dlsapproved of the desnst techmque and even

[

suggested an alten?native to wrttmg lines. When the researcher asked him why

.

he. changed hls behavtor, he replied, "l dxdn't want to get- 1n another trouble

[meaning gettmg sent out of class or sent to the officel.” He dld not con51der

wrmng lines an effectlve desnst techmque, and he stated the reason " mCause
. she's just making the kids do maore work and we hate work So why cant she
.. just say if you don't do it agam you‘ll get colormg txmes or somethmg hke
1 . , . B . . N “a

" that." ' . o ‘

B . o Y : ' . . N
a . . . r 4 .
. | . X T :

.

_ Classifjcation 2. Misbehavior: Not Getting Work Done Properly
¢ to.the Satisfaction of the Teacher's Expressed Standard

1

esist: Technique; Ackﬁd\niledging Child's §/li_stake,s Openly
: ) "‘;.‘ _..‘ ,‘v ' ‘»’ v ) ' : . ' et

{

The students were workmg on multnphcatlon i&The math workbook. . '

K

Everybody seen)eq to rg\ow ,whatf he/she was supposed t6.do.” A 2 B was’ doxng

his work the same -as the others, but he wanted to make sure that he was workmg

‘on the rxght page. He went up to Teacher A and asked,about the page. The

teacher told ?um that 'he had done the wrong page and said, "It's your problem

4 V“.A'-,‘q\ . - .
that you did the wrong page " \‘;_f" N T -

-

'
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'

As student A—2~B was requested to do the right page in addition to the pages
he had done, he looked as though he was inclined to disbelieve what Teacher

A had said. He went back, disappointed, to his desk and sat for a while. Then

. he started to do his work,

' \ £y
’ *

Even though the teacher had written the page number on the board, A~2-B
‘ & ' - .

A

~neglected to follow the directions, albeit unintentionally, and did other pages.

He implied that missing the directions was not only the student's responsibility

but the tea‘cher's as well. He had the urge to say that to the teacher, but he
did not because he was afraid of causing more trouble. He- recalled his thoughts

when it happened: ‘

- !

A~2-B': I forgot that she wrote on the board what' pages
- we had to do. So [ figured three more pages
" . straight ahead in our math book but I was thinking

if I said, "It's not only my problem that 1 did R
the wrong page. It's your problem too," I would
get in trouble. So I didn't say that. . e

R : rW'hat kind of trouble might you have got into?
A~2-B : A couple of days D.T. idetention], or a strap.
Studént A-2—B indicated his frustration upon realizihg» that he had done

il

the wrong pages. ThlS frustration’ lncreased when he realized that he had more

,\work to do’ when Teacher A ponnt:iout that he also had . to do the page the

teacher had assngned. Furthermor 7 he had an 1dea regardmg how to .&asolve ’

the problem sxtuatxon, but it was never revealed to”ehe teacher. A 2- B dlsclosed‘

¢ . ceot e .~ ot ;

+ his emotxonal experlence: N 2 B

s . . i
. i Al
' . . toTy

el . : R
. ‘[ felt Ilke screammg out and saymg why do I have to do thls" ‘.‘,*a'f.,
.. Why'can't 1 do this pege now, and next time . when the other R
"people dg' this pag’e, then 1 Can do’ tﬁhMther page? Because o

-1 felt that was too much work

\ " T “H' . ‘ ' t.. -
e e :;e

‘ ' \&1‘- Y
i

2t elee " - . ' ' f ’
’ . .. v . ..
. R - ' s - Lo
&ﬁgﬁ, S U » S
- WSS R L e
ce&r oy S o PR

’.

- 3~’
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\
O
.

When the researcher asked him'about what impact the desist tie‘,chnique
had on his later behavior, he explained, "I did that page because | didn't want l

to get in more trouble." L

Desist Technique: Detaining After School or During Recess

[

The students were doing an 'exercise‘.on decimal multiplication‘ in math
period‘. A~lt)*B tried to get the answers all right! but made several errors.
Teacher A then told A—IO;B to stay after Ischool': to correct the mistakes and
complete his asstgnment for the day._“Th"e student ,;stay\ed after school and
finished his assigned work. ‘ |

hl

A-10-B professed his concern about the teacher's seemingly inconsistent
behavior toward the students' mxsconduct and the /perceived unfairness in the
process of dealing w1th the problem in class. As A-10-B revealed his thoughts. .

‘I was thinking it's ‘only a few mistakes, I've only (lone this '

once 'in about a ronth. Why detention? When —— (A-5-B)
~ did, jike a few tnmes, he hasn't got any. detentxon (sic).

Through the mterv1ew student A 10—B dxsplayed anger toward the teacher
because of ms’detentlon. He percelved his teacher as tough, yet showed empathy
' 'for the teacher and hns understandmg of why she had become that Way O".
the other hand, he xmphed that the teacher should be able to. recogmze the
fact that they were not the same people as the’ others whom she had taught

-

" '_'before. He explaxned~‘

-
F)

- o A ‘

A-l O-B. I was kind of mad at her. She is a tougher teacher. :

R ‘ 3 What dm you mean when you say she 1s a tougher -
" teacher? '

Nt

- A-10-B: Oh' She . is -a’ tougher teacher (emphaswmg)
That's because she used to work w1th handtcapped

'. \

+
~
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-and sometimés not. .Real bad things happened
to her: She has' been bitten, scratched, and
pinched. That's wh{ she is tough. It's not fair.
oo We're not them. We don't bite you [meaning .
' " the teacher], we don't pinch you,‘we don't, pull .
your hair. Why'd you have to give us the same ~
manner as you nge them"

Disappointment and some deg'ree of anger were observed in A—l()*B'

behav1or as Teacher A gave him a detentlon When the researcher asked hlm ’

!

if what the teacher did would help hlm to do hlS work more properly, he rephed

"Maybe, but I still thlnk she should give us more chance.". =~ .

Pl

Desist TeChnigue: Re’fusing. to Check th‘e'Child"srwor‘k . | -

‘4

’I‘eacher A was dlstrlbutmg the students' math workbooks whtch had been
checked prevnously After the dlstnbutlon, she summoned student A-21-G

and said,: "—— (A- 21-G), you dldn't hand your workbook in." ' A-21-G took

her math workbook and gave it to the teacher. The teacher refused to check

the workbook by saying, "It wasn't handed in on time, so I'm not: gomgj {o check

‘your book." The studént looked rather startled and put her workbook back:

.in her desk. . . o R 'i‘.

Teacher A's remark seemed to take A- ZL-G by surprnse She' was no't

)

‘aware of the fact that she h( had to hand the ‘workbook m She assumed
that she mlght have missed the mstructlons‘when the teachér asked the students

to turn thexr work.m She dtsclosed her th0ughts.

r

T I'd;dn't know I had to h'and it in. I already finished the work
a long time ago. I just dldn't thmk I had to hand lt m. Probably
Idldn't hear her. B , o AR i

0y

N

Student A 21-G appeared to be overwhelmed by despatr. It was thdent

at the student had her work done on tnme but somehow she dld not. know ;

¢ . ‘ .
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that the workbook was supposed to be oh the teachers desk Dlsappomtment

" 4

B .o

n not ha\nng her book checked seemed to make her feel helpless -and despondent
e o AT

She elaborated on her feelmgs durmg that 'mc1dent

l

oo felt kmd of mad because I dldn’t really ‘have ‘to hand it m.
. When she refused. to take my, workbook ‘and_ said, that it was
' too late I felt llke crylng l had the workbook in my. desk all
the txme A

N

. v:." ; . '\ . ‘ “ .‘ " . oo "
4 A 21—G dlsplayed her wnllmgness not to overlook the teaCher's dlrectnons

in the future. She seemed td accept the responsxblhty for her behavior in
" this situation, » "j‘l L T
" Classification 3. Misbehdvior: Leaving Seats
(The Children Were Out Of Their Seats Without the Teacher's Permission)

- s N
[T B
N,

. Desist Techni‘g'ue{ Investiga‘ting .'

Ly
S

o
b

Student A-8 -B- went over to sharpen his penci] during spellmg perlod ‘

a4 FEN|

while other students Were workmg ln thelr workbooks He was havmg some_

difflculty sharpemng hlS pencll. Teacher A mquxred loudly, "What are you

"1

do’fng, --—— (A—8 B)"" A 8-B rephed thh frustratxon, "I'm Just trymg to put

o " “j:i; ‘my pencﬂ m." ' Student A£ -B blushed as Teacher A asked him’ what he was

. "t ; domg He rushed to sharpen hlS pen01l and retmrned to his desk.

L

."

\

' w«ate He also 1mphedn.{that

',"4' .

SR ;gstance xmtlated hlS hegatlve attxtude tOWard commg to school. He demo"s“'ated

is thoughts. A A‘ '

f‘ ’ I”WOuld never come back to school agam, because I thought
L nobody'r:wbuld like ‘me. 1 was “only. trying, to sharpen my pencil

§ ':;_‘.and the,.sharpener didn't work mght. So I was trymg ‘to, put -
lthe pencll mto thesharpener.‘ A LT T




\

!

A

> to do. They sat. down m the hallway R

4
[

When Teacher A asked student A-8- B about hlS behavnor, he realized

that he was recelvmg all his peers' attentlon Bemg at the center of attention

seemed to make A-8-B feel uncomfortable and embarrassed He expressed

'
e

hl$ feelmgs in that 51tuatlon as follows- np wa,s too embarrassed and | didn't

feel hke to come’ back to school anymore." He made known his dlsappointment ‘

‘ '

m hlS teacher's dlscxp&lnary method through thls mtervnew
' A o o :'h,d o
" R s !

Nq‘ wantmg to be embaﬂrassed would seem to be the crlterlon that wou}d
. 1 e

' affect his behavior-in the future. When the reSearcher asked A-8-B regardmgx

\) - N “(, » I X {‘
the 1mpact of” the teachers actxdn in this 1nc1dent on his 1ater behavior, he
y ‘m- cedo ey w‘} . Y my , .

reSponded "It helped me. It Was embarrassmg so ] wouldn't do it ag‘aln "

‘Des‘ist‘Technique- Sendmg Child Out of Class (The Students Were Sent Out

of the Class for Misbehaving.) - R "

. ' ' C B

uf

The students ‘were playmg a punctuatlon game. The class was d1v1ded

-

’ by TOWS, and each row took the posmon of a punctuatxon mark such as a comma,

- {
perlod question mark or exclamatlon mark Whlle Teacher A Was makmg

ot

a sentence, each row of students was supposed to stand up where thelr punctua—

1
N

Kl

i

A
AN

w'

-‘tion mark was apphcable. Students A- 8—B and A 1- B ]umped up on thelr chalr o

'seats when it was thelr turn. Teacher A drdered them out of the class by saymg,

_' "Get out'" Students A-8 Band A- 1 B\went out of the class as they were asked

- " v ,o
» . .

J'

unfalr for pumshmg them in that sxtuatlon,—'

Target students A—8 B and A-l -B both pomted ou‘t that Teacher A was

L.

. ;approprxate. ] They dld not understand the teacher's motivatlon for sendmg

they beheved their behavmr was ;

N

them out of the class. Student A-8-‘“’B assumed that the teacher mtght have -
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. .
: ?

done it out of" her frustratton because everybody was domg it. They also showed

the tendency to withdraw from the classroom sttuatxon \by statmg that they‘

were going to leave the school. Students A-8-B. and A-1-B dlsclosed their

thoughts at the time of the'incident: :

'R ', : ‘"Why do you thmk your teacher did that to you‘*

A-8\—B: She probably got mad and dlscouraged and that o '

T ‘cause everybody else . was doing it. She told 5r', i

. both of ' ‘us, "Get out!" llke ‘that mean and loudly ,

Voo | I dtdn't even know she: fwas: talkmg to me . ..';I'?', IR
a0 , oo

Y A-1-B : ‘I don't kn why she sént us out of the" class,| o i,
o : becausg everybody ‘was doing' that. . - We  were"® - i
supposed to stand up when it's our turn. o g

R s What was' going through your mind when it h'appened‘? ‘

A-8-B : 1 dldn't like her. b thought she was mean. I felt o R .
. like I would leave the school . . .., e oo

A-1-B : We went out of the class and then —— (A -8- B)

and I, ‘we were gonna leave the school o . y -

N
\ R

lAlthough they assumed why they were sent out of the class, not knomng
N .

the reason clearly led them to emotlons of anger, dlsappointment and dlscour—

]

ag'ement.‘ The researcher asked both students A-8'—B and A-1- B about thetr

N

3, l was. really mad 4nd dlscouraged. I felt hke' :
, it wasn't actually,our ‘fault, because everybody" .
,__<° -+ else’ was doing 1t too. R . ~;~*T : T

A— -B T got mad and sad because I coulan't play that B
| cgame. oo S kT

The researcher asked the target students whether what the teacher dad

to them would have any‘ ef-fect on thexr behavmr 1n the future. - They both

indicated that they were not sure. : However, they dlsclosed that they would

)

'
)



"
a

be more cautious not to get into trouble next time. Even though they did not

appear to be certam how they should have behaved in that situation, they clearly

exhibited thelr dxsllke of being sent out of the class.

Desist Technique: Warning . “
‘ ' \

During art period, student A-8-B was standing up and rocklng his"chair

(he had a chair which was detached from his desk) ‘At the tlme, he" was lookmg»

1

R over his frlend's work. Teacher A lntervened and sald "—— (A-8-;B), that's

the last tlme," and she put the chalr down flrmly A 8- B turned around and |

‘ - sat down in his chaxr properly He, then, looked at his plcture A
Student A-8-B dlvulged that what he dnd was a‘result of CIrcumstances
He mentloned to Teacher A that he would like to have a desjr with a chanr:‘ ‘
attached but hlS request was never met by the teacher ‘Heq mdlcated that
havmg a detached chatr was the cause of his mlsbehavmr Therefore, gettmg' o
a warnmglfor that behavmr from the teacher seemed to him unfair, Wthh "

L made h1m cons1der not fbemg 1nuthat class He explalned what went on in hlS

mind:

o B . P}
‘ PR

" A-8-B': I was gonna tell my. mom that 1 dldn't want to.
.. ' be in her class, because that was.thefirst time = .
SRR -~ - 1.ever did that. I had another - desk ‘before. -1 . o
S like another .- desk. ‘better . [the chair attached R
R ' 'to the .desk] because. then we couldn't .do that.,-.' L
Ui L with the othef desk That’s why

€ '<.""“

R D1d you explam to. your teacher that you llked'
L the other desk better" ' s

J\

Yeah but she wouldn't gtve me the other desk




.
\ Y

a result, he developed a feeling orf dislike for the teacher. Student A-8-B relived
the 'feelings:' _ R - L B
*;Fi o B ' N -
I was mad, because 1f 1 had the other kind of desk then 1 didn't .
have to do that. I felt she talked'like mean to me, so ] felt
‘ lnke I didn't’ hke her at all (emphastmng "at all") .
Vo L - . | M

. ',(
- KA

Student A- 8-B explamed that when he -was mad he put the blante on the

chau‘ and partlally on the teacher for' not lettlng mm have a desk thh an at-

e

. At .
i (X

i, tachqd chau‘ However, as he reflected on hlS behavtor, he seemed to recogmze '
nao .

that h;s behavmr was not approprlate in that sxtuatlon A 8-B reported "When

T ,
she took my Ch&ll‘ and sald that it was the last tlme, I was mad. - But you should-

n't do that anyways wlth your chalr " } B o

r

» f'Classi'fication"‘l: Dist‘urbtng Others

Desxst 'I‘echn' Ue‘ Isolatlng Child: from Classmates o co ‘.,"i',

~77 T
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! ..vr
\, . o "/

Students A- -lé and A—ZﬁB were shpwmg thelr work to each other and

R commumcatmg usmg body langaage. Teacher A notlced this and asked A 1 B

gt T

M

tg> move hlS desk away from A-Z—B's A— -B grlnned at A 2—B and slowly stood

v - ‘f' . : '
: up. lookmg at the teacher. He moved away from A-2 B and settled down for

| awhile. A D T LR

. . " 5. [ B ! . : - ' ! '

Student A 1—B elucxdated hlS concern about belng teaséd by hxs peers L

| after school whxch. made mm consxder stoppmg what he was domg f;He showed
that he was more consclous of hlS peers' reactxons as the res‘ult of thxs 1nc1dent.

‘ i "I thought I'd ’better not do that gnymore because after school everybody's

gonna teasev me“that Igot xnftrguble from the -teacher




. : . 1

PR . ' ‘ ! "
as quickly as possible: ‘Consequently, he tipped over"h:'s desk. a‘nd.his belongings
were 's’cattered"over the floor He expressed his feelmgs by saymg, " felt.-

rather embarrased because everybody was looklng at me. They were. talkmg

at my desk. 1 really ‘messed up my desk,when I was moving it."
Student A-1-B 1mphed that 1$olatmg him from hlS frlend w0u1d prevent
. him from repeatlng “that kind of . behavnor, because he would not like' to be
‘ —

embarrassed agam Lo
e o o S ‘ . ' "y

Desist Technique: Warning

- ‘ ~ While the students were working on their math test', Students A-I-B and

A-10-B were kxckmg each other with their feet Teacher A notlced thlS behawor ‘

and sand, "Grade f1ve, keep your feet , still! lt is hard for people workmg and -

it is. very dlsturblng " Students A 1- B ahd A- 10 B stopped movmg heir feet
‘ They lpoked down at thelr tests as a means of avoxdlng eye contact thh the ;
: teacher :,‘. o )

Even though Teacher A dld- not call out the names of the students who .

""_‘were lqckmg each other, student A—l B beheved that the warnmg was addressed LRI

Ty

“";to h1m and A—10 B personally He assumed thq ratlonale for fhe teacher's"*

\
4 v e

L “nqt callmg the students‘ names dxrectly was that the teacher dld -not want:\",-.‘ 3

.. . . ’-..-‘ " A

St embarrass the students. At the same . txme he antlcxpated the probabihty"

R

°f gethng‘ a pumshment later ‘o ",‘-by the teacher 1nd1v1dually Student»A—l B .

recalled h1s thoughts. :

-

SR A-l-B I was thmkmg, "Holy °°W’ she d‘d"'t Hk& ¢
sh ";rass us,", 'So I thought she was JUS.' 35‘
. - ‘I " thought:




or we didn't get embarrassed me

, . lines," or " (A-1-B); go.down to the o‘ffice;"
" like that. - . ‘ _
" 'Rt Didshesaythat? = - BT
- A-1-B: No ’ .
" Student A-1-B seemed to ‘ap‘preciqe‘t‘hat‘ the teacher had talked to gvery-

S ; ' . ' . o . . » . ‘ .

body rathér than s'ingled out\ the peréo'ns who were'kickin‘g. ‘Not" having his -

' name called out brOUght relief to student A 1= B who 1mparted his reheved
|'\<

feehngs‘n thlS way: "1 felt klnd of relief because she dldnrt yell out our names

Fs P

Bemg afrald of gettmg in trouble prompted student A-1- B to stop movmg

o

his _ﬁeet'. It also 1nfluenced him to think of a sensibleé way of avmdmg a pumsh~ ‘

claserOm. The supervxsor came in and saw that they were flghtmg She wrote ,

' : : {
ment. . s ? )
y ‘}" \ \ . N ‘ . ’A | ‘ R .
-~ .. . Classification 5. Fighting - =,
;DesiSt Technique: Detaining'After""School.' L L

i i ' W .
'5 . ,' Lo ~ kR ! "J '

Students A-\l B and A 8-B were play-fxghtmg durlng lunch hour m the '

,.\

Ny

é note saymg that A 1 B and A-8 B were flghtmg When Teacher A came'.‘;

into the class, she gave A—l- fnd A-8—B a detentlon to stay after school

.","') ;'

\‘ .
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a g e ~
. Student A—B B dlrected attentlon to thelr mnocence and that they were

. sonly playlng, not really flghtmg He confessed a resen‘tment toward the teacher

v whg had mlsmformed 'I‘eacher A regardmg thelr play flght (m hxs words) and

-

"y
oy how* feelmg of - bemg offended by . the detentlon. A 8-B- expressed his
by saymg, "I felt like not staymg I felt hke gomg, because it wasn 't

.9"4‘, N ]
"‘ . emotl
a&tually our fault that the teacher dldn't know what she was saymg We re

just play fxghtmg, not punchmg ‘each othef and that " L

T o o . . '_ ; -: ; ‘.”' " ‘ ) . ‘ : -Wv
Nevertheless,‘ students A—8 -B and A-1-B- stayed after school “in spite

i;of thelr innocence .(in’ théir oplmon) They explamed the reason for servmg '_

¥ ﬂko‘

g \ the detentlon as. solely to avoxd the posstbnhty of gettmg another detentlon. o

PR o

A 8— wand A 1-B agreed that g1vmg students a de‘tentxon would teach them

. .

' ngt to fxghtm the t‘uture. 2 o - , .‘ , | ©

Y
-~

.. '+ Desist 'i"echn'i_que:‘ SendingChud,;‘ltb thx Office" S j o S

. . S, . S . e
e Lo ! . ;. PR RV ' f v ot M
' . ' K

. b . "
L. . ' . . ,,,‘~,.

) In the playground durmg the afternoon recess, student A- 20 B got 1nvolved a
e, SO Ay "
. .in flghtmg w1th another boy in Grade 6. The teacher who was on supex‘vnSlon

Y,

sent them to~ the offlce. As they Were m the prmcxpal's office, the pmncxpal

'
1» ) n,‘-‘ "

.'.; l ;\

' ‘-‘. rules were there for them to follow _

1t was natural for hlm,to'“ thlnk that he vwas‘ 'm trouble. He sald, "When she;f{

He"also‘ ndlcated hat e wa nervous because _he.‘was".“_,',w_u,f}‘

im ‘1n the offlce..
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)

uncertam about the pnncxpals reactnon to what he had done. "I was. a little

i '

afraxd and nervous. I was afraid of gettmg a strap "

»

Student A-20- B suggested that sendmg students ‘to the offlce .would have

“ .~
an effect on thelr later behavxor, whxch in thlS case meant not gettmg into

' another t’lght smce he dld not want to be sent to the offlce a,gam. '

[
W et

A

Clas‘si'fica‘tion 6. Not Painng Attention.' _— L

. X ! ‘ ‘ B . LN » ' .
/ -Desist Technique: Calling Out the Child's Name: -~ .
. ' ) Lo - i ‘ . ' .
e e ""'”"'»It' was. math period and‘ the‘étudents were wrjting a 'math tést., Student' ‘

,‘A -1- B looked as though he were stanng at the plcture on the wall or were

' It'\ _‘” ,
"‘;‘,J absorbed\m hxs own world 1nstead of domg his test. ’I‘eacher A called to
".7:" ! 4 E '
t (A—l -B)I" a‘hd polnted at his test. A l-B dlrected his attention back to his
| o test and went on agam after the teachera mterruptlon. |

’

’ . ' wo : “ s
” . N . . .
n . . - T ’
. : [ AT s

) Wntmg the test seemed to stlmulate student A l B to. remember what ,

..\

‘ hls father would do lf he dxd not do well on the test. .Furthermore, he was

.
..' LR
<ot ' L o (f‘r

explormg the ways to be. good 30 hb would contmue to \recelve an allowance :

- f
ety B Y .
LA PERES o . ) . - / .

N A

. called A-I—B. Hls concerns over belng teased by hls, peers and the e)nbarrass— .

ment Whlch mlght follow Were apparently overwhelmxng S N S
Lo e “-“A"l'-'B 3 Well, I was’ thmklng about next year -~ If I goof --f,_/;,\,
R A IR f‘off all ‘the time he [A-1-B's father] pn't, give: g\\ AT
' ' 'me my. allowance for a; whole yea 0. T wasf,-, O R
A0

. thinking of ‘how I can be: good. ‘If1 we, bad maybe:. . |

- he: mlght ‘change  hismind. or somet'hmg So I
’was thmkmg how I should ‘be good and what to-_;g
' b ',.‘ “‘"’,, o o




F.‘
A-~1-B : l thought that .qas my" dadﬂbecause her vonce
"~ was really rough. | .thought that my. ddd was’

o | yelling at me (giggle). | thought that eVefybody. ‘ @

would be laughmg at. me at recess Whehever |

Ty ‘ | ' .you get in- trouble people always tease you.” .. ” R

- "I was thinking how,embarrassed I would be.

f

*" : St'udent A~1~B wasv”self-co'nscious about being called, as 'thisaattracted.'-\ “

- >

| .
» ' ~
' v

[
|
'

happenodurmg recess. When he wasaskedabout his emotlonal experxence ln

' tha\ 31tuatlon, he sald "l was embarrassed EVerybody heard the teacher 's .

R

, voice and [ was worrxed about bemg teased at recess. J
w . )
‘ . ‘ L :

A influence hns subsequent behavnor mamly\ because of the possnbbe chance of

Ly '

‘getttng pumshed it he ,contmued: ' "Because probably next tlme l~ might get

a detentlon. l mlght have to do hnes or- take more homework "

o

ES

'
'
L3

Desist Technique: Detaining After School

o It was math perlod. The students were workmg on decxmal mu
". f ,1, ko

e .
s . '\

'hxs peers' attentlon. In addmon to that he was apprehensive about what might |

Student A-1-B supposed the teachers mtentlon of ca),lmg ms name&s

' Y e
‘trylng to help him do h;S‘ work He 1mplled that what the teache& dld would~ :

E ﬂ.r"dec1mal pomt in the wrong plabe.v The teacher "asked student A 4—B to stay.'.“‘ :

-r

. Q.':\after schooi to do hlS work properly He stayed aftert SChool and completed' G

" \‘ . v ) P . R .
: . ‘:_‘\‘- e . e o .‘ \ v\~ K A ,I-
' oo ; . h Yo A v e
. oy [, . . P s W S b
. . : : ! : ' ! : N
i

hlS assxgnment. o

o m"}f" As they flmshed thexr work they were to have lt checked bys ’I‘eacher aA.' When' S

'Student A-4-B showed hlS work to the‘ teacher, he Was told that he had hls-.'
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\ v .
N t
. .

R ' to play with him when he got home. If they’ ntarted to play with eomeone else,
\ " he thought he would lose his friends. ’I‘hm uncertainty made him perbpire |
\ A . .

\ ! A

I was thinking all about my friends, what they were doing and
‘ stuff. 'If my friends play with someone else theyfe not gonna
o play with me when | get home. 1 started sw%ng because
"7 % allthat time I had to stay after school. |

\ 5 AT . ' " , \\ R

l‘he fact that Teacher A detanned A~4- B dnd not seem to bother jnm.

. He ‘explained this by reoallmg that the teachenﬁhad called his name as well

as A~1~B's, Therefore, he was not the centre of his classmates' attention.‘

‘However, he was worried about losing his friends, and this caused him to be

anxious to get home and evidently made him angry.

* The teacher called me and —— (A-~1-B). So, they [the class~
mates] didn't all look at me, I didn't feel as bad, but it made -
me sort of feel bad because of my friends. When my friends
play with somebody else | get jealous and mad. ’

in

Student A-4-B stated that the desist technique detention would be more
"+ effective if students stayed after school until their work was done instead
of having them stay for the entire périod of assigned time. Nevertheless,

s a diseiplinary measure. He commented on

he certainly . favored detentj

the impact of the desist te(.:hnique on his later behavior:

A-4-B : 1 think that's a good idea, 'cause if | was a teacher
' I'lkv always give a detention too. But no®that
long — just until they had their work done. She

gives you all that time to stay after s¢hool.

) R : What do you mean "all that time"?
- A-4-B : We finished our work a long' time ago. We had )
' lots of time, but we ‘just had to stay the whole
’ hour. ‘ |
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Classification 7. Misbehaviora Chewing Gum

i A
N

Desist Technique: Detaining D”uring Recess

) ‘ ‘ 5

Student A-2-B was chewing gum when he asked Teacher A 8 quesfion
during spellmg leésson, The teachef told A-2-B to, get rid of the ,gu‘m; then

she, requested that he stay in for recess. Teacher A talked to the student in

a matter-of-fact tone of voice. A-2-B threw the gum into the garbage can

and went back to his desk.

»
R

Staymg in for recess qid not seem to bother student A- 2- B accordm@

~
to him, since it was only for the morning recess: "l dldn t mind because | Sflll

+

have recess left, and 1 was thinking OK, fine, sure."

He indicated that the way the teacher behaved did not cause any particular
feelings on his part. He elaborated fui‘ther in these words: "l felt 1 deserved

it. Ididn't feel mad or sad. } just felt normal."

n

When the researcher asked him why he threw the gum away, he repliéd,

mCause the teacher told me so." : o

~

Ao A“

Ciassification 8. Misbehavior: Throwing é?nowball

-

Desist Tecﬁni@e: Sending the Child to the Office (In-5chool Suspension)

S

During the miorning recess, student A-6-G-was playing around’ qutside

and picked up a snowball. She threw it at someone else. The teacher who
\» “\ Bal
was’ on super‘vision sent her to the principal's office. Student A-$-G talked

to both the principal and the vice-principal. She was gi\v‘en’ an in-school sdspen-

sion for the rest of that morning. (The target child goes to a designated area

-~

"
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in the school 4nd is requii‘ed to do his/her work for a certain period of time.)

. . ! .
Student A-6-G served in~school suspension thatl morning.

Being sent to the office was interpre,ﬁed as'be‘ing in trouble by student
A-6-G. It mé.ant getting some sort of puanhment. She was wondering about

the possible pumshment sne might get as she was perplexed by the situation,

implying that nobody was hurt. A- G—Wevealed her thoughts:

R : What was going through your mind 'tvhen she
sent you to the office?
!

A-6-G : 1 knew | was in big trouble. when the teacher
‘ sent me to the office, because whenever you
-+~ are sent to the office you're in trouble! [ thought

I was gonna geta detention or a strap.

R : What were’ you thinking while the prircipal and
: the vice- pmncxpal were talking to you?

A-6-G : | didn't mean to. hurt anybody, and 1 didn't hurt

o that person. It was onlyla handful of snow and
nobody got hurt. But we'fe not allowod to throw
i snowballs.

Student A-6-G seemed to.be in despair when .she was told to spend the
rest of the morning in the detention room. Although she anticipated getting
a punishment, she did not expect actually to receive it, since it was only a
snowball and no one was injured. The fear and anxiet&r of student A-6-G were-
vividly displayed:

It was scary. ‘| was really scared. ‘When he [the principal]
told me I.had to stay in the detention room for in-school suspen- '
sion to do my work for the rest of the morning, I felt like crying.

- 1 wanted to hide.

’i’heiinfluence of that disciplinary method on A-6-G appeared to be signifi-

. _ A .
cant, because she considered throwing a snowball the worst thing which a student
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. A
could do at school. She had no hesitation in saying that sending the child to \

the -office would help him/her' to behave appropriately in the future. This

~

technique was regarded effective by student A-6-G.:

Summary of the Inner States of Children
and the Impact on Their Subsequent Behavior in Class A

[

The children's thoughts and feelings described above, as well as the effect

on the children's subsequent behavior, are sunmimarized and illustrated in Table

4.4,

Thoughts

r

Among the'thoughts of target children as described in Table 4.4, the
,ollowmg thoughts were frequently shared by a large number of target students:
(1) thmkmg about the possibility of getting in trouble, (2) feeling concern about
their peers' reaction, (3) asaessnng unfairness in tg@ teacher's disciplinary tech-
nique, and (4) ev&}uatin"g the effectiveness of the teacher's disciplinary
technique. A very. 'small num.ber'of sttxdents believed that they deserved the
punishment for the behavior. Albeit some stadents ‘ackno‘wledged that their
behavior bothere(; the teacher or disturbed others, they Stlll considered the
teacher's discipline strategy rather inappropriate m thelr cases. As a result
of this, they suggested other alternatives, such as warning or rewarding desirable

t

behavior (refer to p. 67).

.
.

Feelings = = ' ,' | '
All through. the stimulated recall interview, it was not unusual to hear

 students expressing negative feelings tgv&ard the teacher and the desist tech-

niques which were used in the disciplinary situations regardless of the nature
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ot‘ their behavlor The feelings of anger, dnsappomtment embarrassment

anxxety and resentment were w1dely dlsplayed among those students who were

\

mvolved in the mcxdents. There were also other feelmgs such as fear, discour—

a
1

agement, and worry exhlblted amongst the target students. In spite of that,

the("e'were' two students who Showed empathy' for the teacher.

IS

Subsequent Behavior

Al the 'vmisbehavior' ceased‘as soon as" Teacher A applied a disclplinary

techmque — at least for the time belng However, the reasons behmd the’

'

changing behavlor of the students ‘were diverse. The ma]orlty of target students

)

enucleated the ratlonale for stoppmg mlsbeh?vnor as a way to avoxd gettmg

. into the same situation again or getting lnto more trouble in the. future: A

few Istudents‘ explained‘that reflecting on their behavior helped them to behave

in a proper way later.- Only two students demonstrated simple obedience toward,

B . . . .
- . a

the teacher's demand.’ ' . c : L S

The Results of General Interviews with Class A

Y A ! Sy ; N

Durmg the stlmulated recall mtervxews, some open—ended questlons were -

addressed to students m searchmg for thelr v1ewpomts c‘bncermng classroom |

!
f .

,dlsmplme.A The outcome of these mtervxews was collated and is _presented .
HS

below.'-‘, o

Children's Perceptions of the Worst Behavior * ' -

@ . VR [

” : :‘,';.‘" ! N 4 N
: 3 \ '

. A hlgher number of boys consndered talkmg back to the teacher as the
!worst behavnor, whlle more\ glrls regarded elther swearmg at the teacher or
at other people as the most severe mlsconduct which a student could display

at school. However, as shown m 'I‘able 4. 5, the students in Class A v1ewed ).
[ v A , o ,

1 . .
u, i . '
1



TABLE 4.5

oA

Class A Children 8. Perﬁeptions of the Worst Behavior
/ o

1 \ L

'PERCEIVED BY

-

- for some students 1ndicated more than one ‘behavior.

1]

,‘»
A
v

89

”

.0) ',"

WORST BEHAVIOR : BQYS‘(Z) - GIRLS (%) ‘ATQ£AL:$Z)
1. sQeariﬁg 3(9.4) 7 (21.9) ypig?ﬁi,3>‘
2. ‘"Mouthing off" (talking back : | |
. to teacher) 5 (15.6) 3(.9.4) 8 (25.0)
3. Throwing snowgalls : 0 | 3 (9.4) 3 ( ‘9.421
4. Ignoriﬁg Qhat tea;her says\' 0 2 (_6.3) 2 ( :6;33:t
5. Physically abusing teacher o ! ‘ H
. (hitcing theé teacher) .2 (6.3) 0. 2 ( 6.3)
6. Beating up somgoﬁe \' c‘ ‘ ‘ '
: (hgrting a persdon) ’ 1< 3.}) 0 1 ¢ 3.1)
7. Being noisy ‘~'$ o 1( 3.1) 1 ¢ 3.1)
8. Fxghcing - ‘ S 0 1 ¢ 3.1) 1( 3.1
9. Tak;né d}hg; . | 0 1¢3.1) 1 5:1)
10. fhrowing objects at teaéher 1:( 3;1) 0 | ' L ( 3.1)
‘11. Vandalizing 1. 3:1) o 13
\'lf% YellinswaF‘feaéﬁér" | 1 (.5,1) 0 1'(v 3:1)’
e o ‘ . °
o idiAL” o *14 (43 7) %18 (56 3) *32 (160
*Ihese numbers ‘exceed the acfual number Sf partieipants Ln Glass A, §: 



|
-

swearmg as the worst behavior. The boys observed that somewhat ‘aggfres-’
A : ] . \ b

sxve behavior such‘ as physncally abusing a teacher or someone else was serious

. o

misbehavior. On the .other hand, throwing snowballs and. ignoring what. the

- teacher said was recognized as the worst béhavior by some girls in this class.

Children's Perceptions of the Most Severe Disciplinary Technique

1

r .
‘

As seen in ’I‘able 4.6, strapping was believed to be,'by the‘majority of

both genders in Class A, the most severe pumshment a student could receive

-

. e
\ ) ‘ VL et 90 -

from a teacher. Sendmg a Chlld to the offlce and detalmng a'child after school

,‘.

or dunng recess were also welghed as severe pumshments by both genders.

At the same tlme, the chlldren in Class A dlffered in thelr oplmons regardlng*

other dlscnplmary measures (embarrassmg studepts, expe}lmg, assngmng extra

"work suspending and throwing ob]ects at students) as. xestrlctlve desist tech—
\

mques.

o

Children's Perceptions of the Most Effective Disciblinary Stratgies '

+

' The'students were asked what they believed was the most effective way»

\
f

to deal w1th problem behavnor in the classroom. They suggested various strate— ‘

: _g;es and these are dlsplayed in Table 4 7. s

a

L 4 '

\-.from the chnldren.‘ In addmon, detanmng after school or durmg recess, warmng,

and sendlng the chxld to the offxce were menttonéd as effectxve techmques
’ . v, . 9 ﬂ

¢

_"by both genders. Some. boys vnewed strapplng, assxgmng extra work suspending
‘ m-school and 1solatmg as effectlve, whxie some gn'ls mdlcated that lgnoring,
takmg prwnleges away, and wrmng lmes were regarded as useful in dealing

. with mxsbehavnor. L ), ' o o e S "-_i_‘;

P

A conference between teacher and student was consxdered to be one ‘

~of the most effectlve strategles and the one whlch dre'w the most response j
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[

,*These numbers exceed the actual number of participants in Class A

for some students indicated more than one technique

~

'*The .eum is less.than 1001 because of rounding errors. L .:

91

‘ TABLE 4.6
N .
laes A Children g’ Perceptions of the Most Severe
S Disc;plinary Technique 1 !
| 5, w »f
" ' PERCEIVED BY

DISCIPLINARY TECHNIQUE . Boxs.(z);l‘cIRLs (%) .. TOTAL (%)
1. Strapping 3 " 12 (35 3) 9 (26.5)° ' 21'(61.8)
2. Sending child to the offiee' z e 5 9) ' 2 5.9) U411 48)
3, Detaining after school‘ ) ,l. < co f >

or during recess . 1.¢:2.9) ‘2‘( 5.9) ‘ 3 ( 8.8)
AR SR I , . :

4. nEmbantassing‘etudents -0 1 C2.9) 1 (2.9
5. Eipelling.students 0, 1 2.9) 1 (¢ 2.9)
6. Aseigning extra work 0ﬂ|ei‘ 1 (2.9) . i ( 2.9)
7. Suspending (inFechool) mw,_-l (,2‘9) 0. 1 ( 2.9)

- 8.. Suspending (ouc-of- ; “_fu . , : )

' schbol) , o RN I "1(2.9) 1. 2.9)

9. Throwing something at o ST ) C ,
‘a‘student '1;‘ 1 ( 2. 9) 0 1 ( 2.9)"

" TOTAL i ‘,frj -('49.,9), 17 (49.9) *34 (99.8)



, /
//l’ R ' I‘ ~
// . ~ PERCEIVED BY
. // v
EFFECTIVE DISCIPLINARY / , ' ' ‘
. STRATEGIES . " ' o/ BOYS (%) GIRLS (%)  TOTAL (%)
. 2 ' ,// L ‘ -
’l‘. Conferring becween teecher ‘ ‘ . ‘ ‘ ,
' and studenc | _ e 3.(7.5) 9 (22.5) 12 ¢ 30.0)
. , ,/ o " g @
2. Detaining after sc@ool or R : S
during recess I 4 (10.0) 6 (15.0) " 10.('25.0)
3., Warning / : 3 (7.5 2(5.00 5(12.5)
4. Sending child fo the office 1 ( 2.5) 2 ( 5.00 3 ( 7.5)
5. Strapping //' 3(7.5) 0 3¢ 7.5
—-’-"‘\.‘/" * /‘ LI " :‘ ' - '
6B Assigning extra work v2 ( 5.0) 0 o 2 ¢ 5.0)
7. Ignoring/et first.r- S .
then di %ipline egw, 0 1. 2.5) 1 ( 2.5)
8. Suspeding (in-school) . 1 (2.5 o 1 2.8
9. Ipoléting ehild from . ) N ‘ : PR
A ‘cl#ssmates." B 1 ( 2.5) 0 A 1 2.5)
10: Takigg away privileges 0 1 ( 2.5)5 1 ¢ 2.5
.f}//;ticing‘lines o ‘ 0 oo 10 2.5) "¢ 2.5y

‘.
A -
/S
YA

/.

-, R /
TABLE 4.7/ Lo

, .
'

Class A Children's Perceptions of the Most Effective

Disciplinary /Strategies

7

'/TOTAL "
/

*18 (45.0) *22 (55.0) *40 (100.0)

y

*These numbers exceed the actual number ‘of parcicipants in Class A,

.-

for some students 1ndicated more than one disciplinary technique.‘.

" \

.
»

’
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TABLE 4.8®

‘Class A Children's Percepcidns‘bf“che Characteristics

of an Effective Teacher

\

‘ “ . PERCEIVED BY
'CHARACTERISTICS OF :

EFFECTIVE TEACHER + BOYS (%) ’CIRLS (%)  TOTAL (%)
1. agxﬁg'nice“and kind ', 6 (16.2) 4 QlOAS)‘ 10 (27.0)
2. Being‘firm and ( - | |
" understanding . Do2¢( 5.6)' 3 ( 8.1) 5'(13.5)
3. Not assgénicg excessice | ' .
. homework - SR 1 ¢ 2.7) - 2 ( 5.4) 3(8,1)
‘4. Not Yelticg R O 2.7) 2 (5.4) 3(8.1)
;l Doing fun activities | 1 (‘2.7)A | ’2 ( 5.4) 3 (8.1)
6. Being cheerfcl and ‘ . ; .
friendly 0 - 2(5.4)  2(5.4)
k 7. SCafingeopen—minded ) 1.(‘2’7) 1 (‘é.?) 2 ( 5.4)
'8.  Being patient ‘ b"‘2 ( 5.4) 0. - 2 ( 5.4)
"9, .ﬁeviné sense;o;N;cmor ﬁv‘ i (‘Z.Z)‘ 1 ( 2.7)* 2 S 5.4)
110. Being ccoperative | 1< 2.7) ' 0 | 1 ¢ 2.7)
vlffﬁﬁnjoy;egeteqch;né | 0 - t' 1 ( 2,7) 1 ( gﬂf)w}
12. Rém#ining éven-tempeced o ¢ 2.7) 0 1 ('2.7)
113 Bcing hard worker . ., | | . |
(enthusiastic warker) 0 _ 127 1 (2.7) ,
14. qaking mi?takee sometimes - ‘ 1:( 2.7),4'.u6 ,”‘: . ..i ( 2.7)
TCTAL"‘ﬂ B R ,u,; *18 (48.6) ;‘#19 (51.3)-;*37-(99.9)(

N
o

- *These numbers exceed the actual number of participancs in . Class A,
for some students indicated more chan\one characteristic

"»*The énm is less. than 1001 because’of rpunding eérrors.

r.
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Characteristics of .an Effective Teacher

\ \

The varjous students' responses are presenteq through the following des-

-~

cription. Table 4.8 illustrates that being nice and kind was considered to be
the prime characterlstlc of an efrective teacher, The boys' vteVof an effecttve‘

teacher comcnded wlth the girls' vtew in the characteristxcs of firmness and
o

understandmg, not assigning excessive work, not yelling, doing fun actjvitjes,

A

being open-minded' and having a’sense of h\u'mor. Other characteristics were ‘

given infrequently by both genders.

Section Twe .
Class Bz Permissive Approach

)
A

' The teachers in Class B tended to be more lenient toward the students'

Y

behavlor than were Teacher A or Teacher C. When disciplinary sltuatrons‘
>

occurred Class B teachers used very mnld reprlmahdmg or lecturmg and demon—

strated the least authorxty in handling the sttuatnon. Therefore,’the disciplinary

approach used in Class B was defined as permissive. L / .
\ ‘ 1 v C ' : } . ' PO
This class had two homeroom teachers who séemed to be working very

cooperatively, and the children“appe‘ared to be well-adjusted to the fact that

A

they had '}nore than one homeroom teac§r Due’ to the teachers' other job

assignmeffts, some perlods of Language Arts and Math were taught in the ‘after- |
. ‘ ) ) \ \"\ ' ) . LA h
noon. . ‘ . vl . S

s
\

Twelve boys and eiéht girls welf intervieWed in Class B The childreh _

of Class B demonstrated spht opinions as to their understandmg of who con— '

\

structed the class rules. of the class, 53% (4096 of the boys and 13% of the |

gxrls) belxeved that their teachers made the rules, 4796 (20% ot’ the boys and‘

. ‘-2796 of the glrls) of the,class understood ‘that both the_ teachers_ and the studehts
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Misbehavior Which Occurred

Table 4.9 is a record of the frequency of occurrence of eight types of
misbehavior, and "of the distribution docording to the gender of the students

involved in each form of misconduct,

\

TABLE 4.9

—— A

Misbehavior Which Occurred in Class B

! FREQUENCY *

MISBEH_AVI@R . BOYS (%) GIRLS (%) TOTAL" (%)

1. Leaving seats 4 (33.3) 0 A4 (33.3)
2. Not paying attention 1 ¢ 8.3) 1 8,3) 2 (16.6)
3. Chewing gum ( 1 (8.3) 0 | 1 ( 8.3)
4. Fighting ' 1 (8.3) 0 | 1 (8.3)
| 5. Playing with objects 1 ¢ 8.3) 0 7 1 ( 8.3)
6. Swearing 1 ( 8.3) 0 : 1 ( 8.3)
7. Talking without permission ) “\ 1 (8.3) .0 1 ¢ 8?)
8. Throwing snowball 1 (8.3) 0 ' 1 ( 8.3).
TOTAL - «' 1E(91.4) 1 (8.3) *12 (99.7)

. >
*The suml,ia less than 100% because of rounding errors.\



97

In Class B, 91.4% of the disciplinary situations involved boys and leaying
seats was the most f;‘equent breach. Qne boy and one girl were dislciplined
i
for not paying attent:on in class: Chewing gum, fighting, playing with ob]ecls,
swearing, and throwing snowballs were punished only when done by boys: 'no
case of these behaviors invo’lvmg girls evoked response by the teacher. A
considerable number of the occ.:asions of children's misconduct that instigated
attention by the teacher in CIASS A was disregarded as misbehavior in Class
B. In addition, reminding the students 81”‘ appropriate behavior by lecturing,
extended speeches about how to behave, was more noticeable in Class B than
in the other two f:lasses, as ‘was ’some degree of partiality toward girls on the
p .

part of the teacher, o ) .

Desist Technique Used in Diséiplinary Situation

Even though the students were allowed occasionally to leave the desks,
it was interesting to, findlbut‘ that (as shown in Table 4.9), the most fre;]uently—
observed misbehavior wt;s leaving seats.

According to Table 4.10, Teacher Bl's and Teacher B2's disciplinary meth-
ods yam‘ed from one cgse~ to another for the same classified behavior. Both

»teachers of Class B used lecturing to the whole class when some children were
not focusing their étténtion Oﬁ @eir tasks. ' Sometimes the Feachers ignored
pé;liant behavior during class activities with the result that in some cases
behavior that was identical to that for which punishment had been given (and
. was given later on) was undisciplined; that is, it was not regarded as misbehavior

a

-—----and did not incite the teachers' specific reaction.

i

.~Table 4.11—illustrates the observed disciplinary ‘methods of Teachers

- Bl and B2. As Table 4.11 indicates, the mos.t‘ frequently-used desist technique
B



.

TABLE 4.10

Desist Technlgués Used in Disciplinary Situatjons in Class'B

MISBEHAVIOR' DESIST TECHNIQUE ' FREQUENCY
l. Leaviug seats Calling out child's name « S 1
'Detaining during recess (G.D.)* ‘ ‘ 1
Requesting.children to put their heads
down' (G,D,)* 1

Sending child out of ciass . 1

2. Not paying = ‘
attention Calling out child's name . 2

3. Chewing gum 'Calling out child's name ) 1
4.  Fighting Threatening | , 1
5. Playing with . ‘
objects Investigating . , . 1
6. Sﬁearlng 'Noc&ying parents ’ 1
lking :
hout . ) > ) ¢ ' ' .
permission = Sending child out of clads 1

8. Throwing ) - . . o
snowball . Sending child.to the office ‘ : 1)

TOTAL . : " ' 12

P ' . . ,

*G.D. = Group Discipline
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TABLE 4.11

Overall ?reggéncy of Observed Teacher B's

‘ Ve
Desist Techniques

T

i

DESIST TECHNIQUE o FREQUENCY ™ (%)
1. Calling out child's name : ‘ ' - 4 (33.3)_
2. Threatening : . . .2 (156.6)
3. Detaining during recess (G.D.,)* . 1 (‘§A3)
. 4. Investigating ‘ i ‘ 1 ( 8.3)
5. Notifying parents . 1 QEB)
N ~ - ‘ l
6. Requesting children to put their heads down (G.D.)* 1 ¢ 8.3)
7. ' Sending child out of class . T ; o 1 ( 8.3)
8. Sending child to the office . . ,/i ( 3.3)
” J N
T - ‘
TOTAL S ' . L %12 (99.7)

*G. D. = Group Discipline

O

A *The sum is less than 100% because of rounding errors.
&
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by the teachers in Class B ‘was callmg out a chlld's name. Threatemng was
utilized more often than other techmques such as mvest:gatmg, nottfymg par~
ents, sendmg a child out of the class or to the offlce. Detalmng durmg recess

and requestlng chxldren to put their heads down on their desks were' used as'

”~
'

a group discipline in Class B. -

The Inner States of Target ledren in Dlscxplmary Sltuatmns
. and Their Subsequent Behav:or “a

R . 1 [ B
ot N

Some‘ examplesl ofl the 'stimulated rlecall ijnterviews are..given be‘oause
- the internview,s enabled the observer to elucidate what - was going throdgh a
child's mind when he/she wasllinv'olved in a discipkinary situa\t‘i'on".» The children's
problem behavior has been ‘categorized,’ followed?by the‘n*ethod which the
teacher used to cope with the problem. Each problem behavior situation\:ends'"

with the description of the situation along wjth the thoughts, feelings and
! g ‘ ‘ gh g
A ' . , 13 v

subsequent behavior of the target children.

Classification 1. Misbehavior: Leaving Seats -

" Desist Tachhique: Calling Out a Child's Name

’I‘he children were asked to do seat work in thelr spellmg workbooks
Whlle some students were workmg, others. left their seats to get somethmg.

. from the shelf to- sharpen thelr pencxls or to put somethmg in the garbage

_can. Student BtSUB/ans wandermg about and. lookmg at other stude ts' work.

‘when Teacher Bl sald, n—_ (B— -B), sit down. Everybody sit at your own
'desk and “be qulet'" "I‘he chlldren who had left their seats slowly went back
,.to the;r desks but still dxd not do~ their work

o
i ‘

" When the -reséarcher asked B-9-B about his thoughts during that incident,
he ‘indicated his awar’en‘ess.‘o'fhis inappropriate bebavior and his intention to *

;o

B



' work done So I felt klnd of down "

BTt N P T ST ()3

* \ . N . \ " '
0o : at

do somethmg about it. He demonstrated that inx the 1nterv1ew by. saylng, "

was thmkmg maybe I should go and sit down and hsten to her." . L

[ <N D

B-9- B dlsplayed disappomtment and regret for not gettmg much of his |

work done by wanderihg around the class He expressed hlS feelings "I felt

\
A

kmd of sad because she was right l was walkmg around and not gettlng much'

AN
' t

8
\\l '

Even though B—9—B went back to his desk as, Teacher B1 asked him to,', “

\

he sat there and seemed to be havmg difficulty concentratmg on hls work

Later he explained, 'in 'the interview, that he was unsure of whether what the

teacher said‘to him would'affect his»later behavior. The difficulty in concentra-

tlon and ‘the doubt in the mlnd of the student suggest that dlsappomtment

and regret may have been tied:to .a temporary loss of self-esteem. The loss

of self-esteem would have interfered with the work of the student, and it sug-

- gests that his change' in behavior might be very temporary or sh,ort-liVed. -

g

. W

\ Lo ',
n

Desist Technique: Detainirg After-School &r During Recess (Group Discipline)

rather than working. As the teacher walk

— - :
A% . . C - .

Student B-13 B was’ standing on his desk while Téacher Bl was out of

- the class on some errands. The student were talkmg and out of their seats'

‘and Teacher Bl requested that 'the class stay in for recess.

'n, B—13-B got off his desk quickly’

The researcher asked an audlence student, B—IS—B about his thoughts '

in that sxtuation. He recalled that the teacher should have rnade the rules

and should pumsh only those who caused trouble but not the whole class. He“
' suggested alternatives to g’roup disc1pline and he perceived the teacher's dlSClpll-i R

nary measure as bemg unfalr to the rest of the class. "’I‘he researcher arlso "

'

. v“‘
"

%
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asked one of the-target students, B 13 B, about hlS thoughts durlng that mcldent

He elucldated the teachers destst techmque as bemg mapproprlate because o

S

;not everyone made notse or walked around the class Both students shared
fa the same view that the dlsctplinary techmque was unfalr ) o L "7'

1
e

o 'AS ': 'Why should we stay in? She should set - up the
e * rules and whoever: does 1t get punished not the
‘ ‘ - whole class.
/TS, s It was not fair. They [audlence students] didn't
a L ‘ make noxse and all that

Ve

&

‘thle an) audlence student demonstrated anger! toward . the teacher and
, the target _Students, the target student did not ‘seem to feel - responsnble for’
the mcldent. They (B-13-B and B—15~B) disclosed their feelmgs .at the time -
‘o ~of the incident: l | | .

A.S. : 1 was mad‘ because [ m,issed“ ‘my recess. I was
, mad at the teacher. and ‘the kids who dld those.
TS,z It was not falr that the whole class had to stay ,
in.- I felt a little bit embarrassed because my -
. friend looked at me but I . wasn’t the only one -

o .7 w7 who was makmg noise. RERAR e

LI S . @ , L

The cmldren appeared ‘to settle down for a whlle. However, B-15 B and

ity
v
<

Y
R “\ B-13- B exhlblted uncertamty about the 1mpact of Teaeher Bl's dlsc1pllnary,
S r'
o metﬁod on the:r subsequent“ behavior, smce those chxldren who actualIy caused
the nmse and dlsturbance were not pumshed 1ndiv1dually | - o 5
l"](,:" .. o o . o ,— i ‘_ .
; Desnst Techmgue* Requestmg Chlldren to'Put Their Heads Down (Group Dlsm-."f”". '
. plme) | o
' .‘,r{ , : | -
-i;{’ o burlng a silent reading‘period 'the students 'were'» readi'ng" Abooks ia’t‘theirz"‘-_,‘:
s: - N

desks —_ except for a few boys who were playlng around thh ob)ects ahd ex—'l.yr‘ ‘

\, i O ' PR : ""‘ .
A : oo g

! . ' ' ' : c Tokan
N . L . N ' S T B

\

changmg messages through whxsperlng and body language' Teachep Bl Pequeste ’ S
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-~ 'the chlldren to put thelr heads down Some st‘udents‘ who were reading' ouie'tlyf

looked surprised but jomed the rest of the class and put thelr heads down on :

‘thelr desk's,.- R
‘>‘l . o tv‘ i .“i‘ " (
Student B 10-B reported that he thought he was bemg pumshed for someone
| /o
else's mlschlef for whrch he ‘was not responsnble ’I‘hus, the teacher's desist

A

'techmque ‘was not approved of by B-lO-B One of the target students, B~17 B
"fmdlcated that he could not understand why they were pumshed He agreed

N .:‘wtth B—IO B in dlsapprovmg of the teacher's behavror o D \ )

\
,‘,

.B-10- B' I ‘was thmklng that maybe she should have asked
‘ -.those people who made notse to. put their . heads ,
‘ dowm. - - :

' B-17- B. I dldnt know; why we're in . trouble We were
not making that much nonse 0
. / A Tt ‘ " : T ,\

It appeared that thxs group disonplme provoked B—lO -B's anger toward ‘

) Pl

: the teacher and the students who were domg somethmg else rather than reading.

. -

®

B—l’l B also exmblted /{dlgnatlon tOWard the teacher

L . ) ! . A

S 'B—I{O-'B. i telt why she d to do-this. I felf kind of mad . i
T because we’re ng qulet. L : ﬁ R
Q -,B-’1?¥B 1 was ‘mad- at the,, teacher for punishing us for
. T something lrke that. o ' o
cdn T Nevertheless, both mamfested thelr views on _Teacher Bl's' dxsc1phnary

Al

: '-'. measure as an mfluence on, the chtldren's behav1or m the future

3 B : . . . ’
, s ‘,_.- , '.. E

Desist Techmque‘ Senﬂ/ ga Chxld out ot‘ Class

LU ’. ! ";' ' =4
» . . ) [y

‘”:‘ :,"'-' Durmg msxde recess, student B—9—B was: playmg tag w1th hlS frlend
On her way out. of the classroom, Teacher Bl asked them to stop playmg that ;

‘ LT
DO ..,*



game and go back to their desks. B-9-B had his desk at the badk.ot‘ the class-

room. He went back to his seat but instead of sitting‘in‘ his chajr, he sat on

the register. ‘When the teacher came m, she notlced the sltuatlon and said,

““4 5,

M (B-9~ B), if you can’t listen. I'm going to have to send you out in the hall."

n” N

.Student B—9 -B went out of the class lookmg sad. -

Student B-9-B explained that he was thlnkmg of not repeatmg that behavior

in the' future. He seemed to recogmze hlS behav1or as undesnrable and accept

'
\

' the teacher S dlsc1pllnary measure as approprnate in .that case ‘ o .

ro erl in the future. e ‘,-'5.

p perly . . t e
‘ L b .

Classtftcatlon 5, stbehawor' Not Paylng Atten jon -

. _ Desist Techni@e: Calling' ,O_ut.-"f“'a Child's Name ™ = % .+
Durmg math perlod whlle ’I‘eacher Bl was explammg roundmg off student
\

1104

\

'B—15 B was workmg in hlS 'Spemng WOI’kbOOk The teacher notlced thlS and

A_/—’

. 1 ' R
asked hlm to put hlS pen down and pay attentton tottwhat shc}’ was talkmg about

; The student looked at the teacher and slowly put hlS pen down. As the teacher EEE

"j‘requested, student B-ls B seemed to pay attentlon to. what the teacher was

saylng. ST A ﬁj ""."‘?v“‘?f‘

Student B—ls—B made clear that hxs dishke of domg homewOi*k seemed _

| to be the reason for hxs trymg to ﬁmsh ms spellmg work t‘rom the prevxous ,

.- !.4

'12



. more 'troupté." 5

| perlod which resulted in his neglectmg the present sub]ect He mdlcateq‘

that although he pretended to be 1istemng to the teacher, his mmd was pre-

-occupted wlth his spellmg work. He dxsclosed his thoughts " just had to flmsh ‘

)

\

this. . l wanted to do 1t because I dxdn't wanna do homework n

1
0

Student B-15-B implied that his frustration for not getting .his work done

in. the prevnous perlod and bemg anxious to get it done,,knowmg that there

N
was only one more lme to finish, overwhelmed him and caused h1m not to pay

attentlon to the present task " He, exhlblted confusion . about dlfferentlatmg

' prlorxties when domg his work because of amblgulty dlsplayed by the teacher.

- —

He explained his feelings in relation to the incident:

\, R  : How did you feel when she insisted you do it? - p
B-15-B: 1 only ‘had to do another hne I felt kind of mad
at myself ‘cause | had todoit.” = " - o

N

R : When ‘your teacher said, "Boy, you sure didn't
‘ get a good mark on thls test," how did it make -
: you feel" o . C ’ ' N

B-15-B: 1 was . lookmg at my math test. 1 was kind of
L ‘mad at me, 'cause I didn't do well on' math prob-
“lems. 'It's my 'worst subject. Sometlmes she
.asks us to do-. somethlng and she also reads. 1I.°
.don't know what to do - Wthh one is more impor-
© tant. ' : ,

L

“When he was. asked to comment on the lnfluence of the teacher's de31

) 'technlque..on completmg hlS work on txme, he d1d not mentlon whether the,

105

" rtechmque would help hlm to complete hns work, but he suggested that avoxdlng"‘

a further pumshment was the influential factor in changmg hxs behavnor He -

replied, "I stopped workmg and' hstened to her begause I dldn't wanna get m o

et AR
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Classification 3. Misbehavior: Chewing Gum,

Desistlfl‘echnique: Calling Out a Child's Name

The students were revxewmg place value tlurlng thelr math perlod Teacher

Bl was wrltlng some math questlons on the board and asked- the students to“

do them in thelr math workbooks When she turned around toward the students

she thought student B-9- B was chewmg gum She told the student L (B~9 B), |

get rid of your gum." The student replled lmmedlately, "l dont have a gum."

- Mo
The teacher continued the lesson. ‘

N
Student B- 9 B recalled the sxtuatlon as rather unfalr since he was not
chewing gum When he was dlvulgmg his thoughts, he appeared to be- annoyed

for having had hi‘s namevcalled: " felt like 1 was getting a lecture for nothmg ‘

(laugh). I dldn't have any gum. When she told me to get it out, what wasl

| supposed to do""

- He ‘alsol‘ expressed indignantv' 'feelings toward ‘the teacher. " felt' kind
- of mad because like getting kind of talked or yelled at when there was no reason

for it."”

l In this case, Teacher Bl's disqiplinary.method had no effect on the student's:

latl behavior. R o h

.o .
f

" Classification 4. Misbehavior: Fighting -~

Desist ’l‘e‘chtildue: Threatening‘ 4

. urmg a mormng recess, student B—19 B was engaged m fightmg on the

: v'playgr und w1th one: of the boys from another grade five class Teacher Bl C



‘107‘

"\

' . ) "‘) , ,“ " ,

called student B-19-B in and said, "If you don't quit fighting, 1 will be bringing -
you both — whoever you are fighting with — down to .the office.” Then she

' dismissed him for the rest of the recess. "

Realizing the possibility of being sent down to the office, student B-19-B
seemed to be preoccupied-wﬁith hoping that would not happen to him. He illus~

trated his thoughts: "I thought I was gonna“be ,brought .down to the office.

|

- So 1 was saying, 'l hope I don't go down to the office.” . \ .

\
»

Fear and the anxiety about going down to the office appeared to dominate |

\

hxs emotlons at that time, and ‘these affected hls conscious thinking about

not flghtmg in the future

”’

- '\'
Classification 5. Misbehavior: Playing with Objects -
| . = ‘

Desist Technique: Investigating }

While Teacher BZ was readmg a story in Language Arts, some students

.were occupned domg other thmgs, such as cuttmg paper or workmg on spelhng
B—13—B was playmg w1th an elastlc band. The teacher sald e (B-13—B),
what are you domg"" She looked at the. student for a mlnute unt11 B—13 B

stopped playlng and put the elastlc away Then the teacher contmued w1th

her reading.’
.

As Teacher 82 focused undwnded attentlon -on B—13-B he recalled his

mmediate mental response was to stop playmg wnth the elasttc band. Durmg* .

i

' the lntervxew 1t was sensed that he was aware of hlS own behav:or Wthh was.

con51dered not acceptable in that case. He dlvulged hlS thought in a sxmple

3

sentence' "Oh, oh I‘d better stop it.r
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"When the researcher inquired about his' emotjonal ' experience during
the incident h‘e displayed'embarrasSment‘ through the'interview The fact

that Teacher B2 mterrupted her readmg 8 story in order to speak to B~13 B
»

™~ _ in the presence of his classmates regarding hlS behavlor appeared to make

him feel inadequate, o - ‘ )

k . ‘This feeling  of embarrassment seemed to contribute to reducing the

e

chance of reoccurrence .of that behavior in the future. As he put it, "l donft
. . . . / i .

wanna be embarrassed again."

Classification 6. Misbehavior: Swearing

Desist‘Technique: Notifying Parents .

When student B-18-B was cleaning"his desk, several other boys were

standing around:his desk and teasing him about his belopgings. They were

‘maklng unpleasant remarks, and B-18-B asked them to leave him alone. ThlS L

mteractlon cont%nued until B-18-B said a four-letter word to .tell them off.

\

He -was reported to. the teaCher by his classmate for swearmg 'I‘eacher BZ

<

confirmed the swearmg with B-18-B and then telephoned‘ his ,parents. ‘

-

Later, during the stimulated<recall interview, B-18—B revealed his thoughts
. at the time_ of the ‘even't‘. He eluc1dated hlS concern about the content of the

o phone__call: "Oh 'my God. What are they gonna say‘* I was saying to myself
. e o i ’ Cm ) I o B ’ -.\.-/ -
Il never do that again." Coo ‘ Co

' s ' . . b ' ; '
a -

'He dlsclosed hls emotxonal experxence of fear ard anxlety in regard tog;.' ‘

' . ;
' ' N

pumshment whxch he mlght recelve from etther the teacher or his parents. '

; When the teachter Just talked to hlm a X ut it and did not punish hlm, he appeared
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\

"

,&%e%ed. However, he' showed anxiety aQoui having to face his parents

when 3 got home, He' was grounded for & day at home.
f . . L ) A
R. ! ! ) .
i
l\“&«i{ymg parents about swearing, (telephoning In this case) provlded
}a.. ‘
an oppogtiriify ‘for ‘the s'tudent‘ to reflect on his behavior. This seemed to have

o d

some impact on his later behavior,

. Classification 7.'Misbéhavior: Talking Without Permission
: ' » ,

1]
s

" Desist Technique: Sending a ghllq out of Class

.' ' s
Al ‘o il

The studenss were solvmg math probtems in their scribblers wmle Teacher
Bl was checkmg other students' workbooks at her desk when they finished
'f

work. Meartwhlle, student BJI4~B\ was askmg his fnend questiofis about the
work B-14-B was doing The teacher 1gnored it for some tlme, then finally

said, "—— (B-14-B), obv1ously you can't stop talkmg Go out of the class."

)

The student \:valked out of the class unwilfingly.

Durir{g’«"{he stimulated .recall interview, student B—li—Bwned that

" he knew why he was sent out of the class; he recogmzed his behavmj: was unac-

ceptable in the situatlon, for it was dlsturbmg other classmates » He acknow-

-

ledged his behavior by saying, "Oh, I knew I was noisy."

‘On' the othét‘ hand, when he was ésked to disclose his feelings, he exhibited

anger toward the teacher for sending him out of the class. He showed resent-

. ment to the fact that hé”had to leave the classroom-in spite- of his disturbing

! T . '

behavior. ‘ , o

.
o

A'l'thoug.p‘ studéht B-14-B was resentful toward the teach‘ér's"disciplinary

> LI

"~method, it ‘,é‘éhméh" to have an impact on the student's subsequent behavior.

"
RV

L
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’

He expressed his willingness to change the improper behavior: "l was thinking

that | shouldn't do jt again." . .

"

v

Classification 8. Misbehavior: Throwing a Snowball

A

‘Desist Technique: Sending a Child to the Office

During recess on the playground, student B-17-B picked up a handful

;)f snow and threw i.t at the .wéll. The supervising teacher sent him to the
office. The principal tqlked to him about the school rules and reminae'd him
not to thro‘w snowballs again, ’

While he was wondering abéut being sent tc; the office for thbowing snow,
hé also glucidéted his concern qbout’ the probability of getting punished by
the principal. After the };lk with the principﬁfl, he still appeared to be cor{fused

»

about this whole situation. He recalled his thoughts at that time:

“

Thinking that I was gonna be punished or something like that.... '
Well, [ only threw a snowball at the wall and that and the teacher.
goes, "Get down to the office!™ I wondered why 'cause only

‘a few little pieces of snow at the wall. :

»

B-17-B exhibited feelings of indignation when he was sent to the office
. [ . .
and seemed to be plzzled about the rule forbidding the throwing of snowballs. -
He demonstrated further his emotional experiences: " felt sad. Why did I
. a . o .
do that? [also felt. mad because it was-only a snowball.”
- He implied that his reason for not throwing snowballs was to avoid being

sent to the office again, but the rationale for forbidding throwing snowballs

did'not seem justified to him, at least during this moment of perplexity.
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Summm of the Inner States of Children.
and the lm@ct on Their Subsequent Behavior in Class B

o

The summarized inner. states of children in Class B and the impact on

their later behavior are presénted in Table 4.12.

{
|

Thoughts

Acknowledging and analyzmg their own behavior, evaluatmg the teachers

-

disctplmary methods, and thinking about the possibility of getting in trouble
iNere common* among these: students when they were engaged in a dlsClphnary
situation, Even though some students expressed their disapproval of the gesist
technique that was administered to deal thh the problem behavxor, more stu~l

| —

dents explained'that they were reflecting on their behavior during the.incident.

Feelings

It was the researcher's understanding that the students' emotional experi-
ences during the events were not vivi‘d or explicit. 'However, d*uring the stimu-
lated recall interviews they“showed some degrees of frustration, anxiety, anger,
and a fear of getting punished, all of whlch resulted from the dismphnary situa-

tion. There were also some students who regretted their behavior and exhibited

-anger out of disappointment in themselves for behaving the way they had.

\

Subsequent Behavior -

When Teaeher Bl or .BZ fintervened in a problem situation, the students'
undesirable behavior was stopped temporarily. However, there was evidence
of‘ a tendency for some of the students to repeat the same behavior later on.
Accordmg to the students who were mvolved in the incidents, the chief rationale

4

for stopping their misbehavmr or not repeating the same behavior in the future
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i

was to avoid getting punishment. 'On the other hand, some of the students
said that having a chance to think about their own behavior influenced them
as to how to behave in the future. ‘ .
The Results of General Intérviews with Class B

The . followmg are the results of general interviews, with Open—en‘ded

Iy

‘ questlons regardmg dlsclpllne in‘the claserom, wmch were ngen to the partnch

\
'

pants.

'

Children's Perceptions of the Worst Behavior
' ' a

While fighting was considered the .worst-; behavior by a higher number

e A
of boys, more 'g'irls,treated talking b’ack to teacher as the worst .behavior that

could be dlsplayed by a student at school. An equal number of boys rated talking

back to the teacher and swearlng as the second worst behavior. However,

as 'I‘able 4.13 reveals, the same number of students in Class B weighed talkmg
back to the teacher and fxghtmg gs the worst behamor in this class followed

byrswearmg. Other behawiors such asuvandal‘lzmg, exposmg_oneself and ‘settmg

_the school on fire were also mentioned by a few boys and girls as oo’nstitutin‘g' R

the worst behavior. L %

Poes N

Children’s Pe‘rceptions of the Most Severe DiSciplin‘aLy Technique

As seen in Table 4 14, half of the students 1n Class B thought strappmg
was-the most severe dnsc1plmary techmque that a teacher? could use 1n dealing

wnth a behavior problem'. An.equal number’ of boys ‘and glrls believed 'that

out—of-school suspensnon -was the most severe dnscxphnary techmque, next’

oAl

.to strapping Some boys vneyved expellmg and sendmg a child to the offnce

as tlle most severe desxst_technlque, but none of trle glrls shared that v1ew..
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| TABLE 4.13 BECEE o
» Cidss B Children's Perceptions of the Wofst~Behavgor
A ' ' ' . o ' ‘ v
) L o S PERCEIVED BY
. WORST BEHAVIOR , BOYS (%)  GIRLS (%) TOTAL (%)
1. "Mouthing off" (talking back' : , o
to teacher)’ 3 (11.1) 3 (11.1) . 6 (22.2)
2. Fighting - . < 3 5 (18.5) 1 ( 3.7) 6 (22.2)
3. Swearing L3 (1) 1 ( 3.7) 4 (14.8)
4. Throwing objects and S
hurting someone 2 (‘7.4) 1 C 3.7) ©3:(11.1)
5. Vandalizing 1 (3.7) 2 (C7.4) - 3 (11.1)
6. ' Ignoring what feacher | ‘ .
says’ 1 (3.7) 0. 1 ¢ 3.7)
7. ,Exposing-oneseif o 0 : 1 (3.7) 1‘ 1 (3.7)
8. Not paying attention 1 (3.7) o 1 (3.7)
9. Setting the school . ' . . — g o
on fire ‘ 0 1 (3.7) 1 (3.7)
10. Writing'béd-things on o o ‘
the board . : 0 1 (3.7 . 1(037).
ToTAL . v O /%16.(39.2) *11(40.7) %27 (99.9).

/ i
JECE]

' *These numbers exceed the actuai’ﬁuﬁberiqf‘patticipdpgé‘in Class B,
for some students indicated more than one behavior.:;g
*The sum is less than 100% becéuééNbf‘foundipg érqus. .

L
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- TABIE 4.14
Clees B Children 8 Perceptions of the Most Severe ’
» Disciplinary Technique
I3 ' .
PERCEIVED BY
' DISCIPLINARY TECHNIQUE . - BOYS (%)) - GIRLS (%) = TOTAL (%)
1, strapping M7 (26.9) 6 (23.1) .13 (50.0) -+
ot { ‘v‘l“:‘ . ' i ' o
2. Suspending (Out of- ' ‘ : R
School) v“ ‘ L 2(7.7) 2 (7.7) " 4;&L§;3)3
3. Detaining after.scﬁopl e Co ' |
or'during recess ‘ ( 1 ( 3.8) 2 (7.7) 3 (11.5)
&, ’Expelling o zaus) o 3.(11.5)
5. Suspending (In School) T (‘3;8) 1 ¢ 3.8) w2 (7.7)
,6;,"Sending child ;q'the;foiceﬁ»,'i'( 3.8) -0 1°¢ 3.8)
" TOTAL - U %157(57.5)% %11 (42.3) - %26 (99.8).

L

f
‘)\

B

.

. t

'*These numbers exceed the actual number of participants in Clasa B
for some 8tudents indicated more than one disciplinary technique,-

'*The sum ia less than 1002 because of rounding off errors.'3: -



. EFFECTIVE DISCIPLINARY ' T
, STRATEGIES ~ = . o BOYS' (%)

| f*6ﬁv'Assigning extra work}f‘

‘ ' ) 116
f
‘ v - r .
B \ TABLE 4.135. "
Class B Children's Perceptions of the Most Effective
Disciplinary Strategies

[
movh
NS

PERCEIVED BY

e

i

'GIRLS (%) *  TOTAL (%)

vi.'rNotifying parents o 7 Q2.7)

L

-2.“Conferring between teacher o
and SCudent ‘ ‘ _ 5 ( 9.1)

3. Sgpdi@;‘child to' the office 4 ( 7.3)

4. Detaining after .school "
or, during recess “,gf- ‘ 1 (1.8)

5. Suspending (In school) 20 3.6),

X _7."Suspending (Out of- o
. ‘School) R - ‘H‘3,(.5.5)‘

‘:‘8;‘tStrapping‘v :‘ﬂ‘ R ,,fv.3\C‘5.5)f
9. uWarning l "?wq'*'i“xiﬁ Y20 3.6) o

‘JR wlﬁ; Ignbring "f f j '”:;uf' y,‘jtl,(,138)u

11. Isolating chileafrom

: classmates T A ‘:Ni'(‘lté).: -

yte . N
NN . RN \ . P
e . L N

fg;?.i$egch;ngAsqﬁéjmgﬁnefs 0 1A 1.8)

1 1.8),

5 (9.1) 12,( 21.8)

.
W
B R

6410.9) - 1 13, ( 20,0

6 (7. 0B C14s)
4(7.3)  5( 9.
3(s5.5) s 9

2 (3.6) " 3(5.5)

o 3 s

R NG N

0 2( 36

1
.

"‘.’-.0“ “.I‘ “r,. ) ‘ 1. (‘,‘. 1‘8)y N

'Lo AR NGRS - I

-‘;_;TorAi'j~,}ﬂ B gaf‘ff - #31(5633)

7

‘*These~numbers exceed the actual ﬁumber of participants 1n Class B,

for some students indigated more than one strategy

"'L-r';' :

’

1
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f TABLE 4.16
' 1 Class B Children's Perceptions of the Charactenistics
) of an Effective Teacher
Q . f
. | . PERCEIVED BY
CHARACTERISTICS OF . R S
. #EFFECTIVE TEACHER - ; BOYS (%) GIRLS (%) . 'TOTAL (%)
[ ' . : . v o .
1. Being‘firm and understanding . 5 ( 9.6) 4 ( 7.7)‘ 9 (17.3)
2. Being nice and kind 6 (11.5)  2:( 3.8) 8(15.3)
3. Doing funm activities' . 3 ( 5.8) 5¢ 9.6) 8 (15.3)
4. Helping children with v . ' ‘ o
* o their work or problems ‘5 -5 ( 9.6) 3 (‘5i8)“ 8 (15.3)i
5. Not assigning excessive : ‘ o
"homework ' 2 ( 3.8) 2 ( 3.8) 4 (7.7)
. 6. Being cheerful and friendly 1 ( 1.9) 2°( 3.8) - 3(5.8)
7. Doingicreative‘activities ' 1. 1.9) 1 (1.9) 2 (3.8
8. ﬁxplaining things well o2 3.8) 0 ‘ : 2 ( 3.8)
9. ' Not yelling | o ;v}'ll(‘1.9) 1 (1.9 . 2(23.8)
10.'Be1ng' fair . . -0 o 119 1C19)
11.'Being respectful g‘j o 1 (1.9 o “'i S 1(1.9)
12.‘Ge:ting along well with C oo R
. parents . 1 : .1 (1.9 0. . : 1:(:1.9)-
-13: Having a'scnse of humor .. :1'( 19) - 0. - - 1 (1.9)
'n'IA.,Knowing children 8. - o o R : o .
o capabilitiest L o1y, 0 1°( 1.9)°
15 Rcmaining even-temperediil -1;(91a9) 0T | 1( 1.9)
e ,.-'Tom S w0 k30 (57.4). %22 ('42;1) © %52:(99.5)
o - . N -, . C ' ' _'. ‘ ‘. o e -" ’ v" o o - ) .

r*These numbers exceed the actual number of participants in Class B,
for abme students indicated ‘more than one characteristic SR

'”*The sum is less than 100% becauae of rounding errors.

v

. o
}
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Children's Perceptions of the Most Effective Disciplinary Strategies
~As shown in ’I‘able 4. 15 more cmldren of thls class beheved that, when"

the teacher was, dealmg rwith. behavxor problems in the classroom, notlfymg" '
parents was the most effectlve dlsmphnary strat”elgy, followed by conferr)ng
. between . teacher and student Both genders: shared the same v1ews on sendmg .
‘aA ch11d to the offlce, detalmng after school or during recess, m—school?

suspensxon, and as51gmng more work as effectlve desnst techmques On the ‘

other hand other techmques such as out—of—school suspensnon, strapplng,‘
warmng, 1gnor1ng, 1solat1ng and teachmg some manners were consndered as

effective by boys only.

LT

.Characteristics of an Effective Teacher

A varlety of characterlstlcs of an effectxve teacher were - mentioned
by the students of Class B and these are 1llustrated in ’I‘able 4 16. For. both‘
boys and glrls, bemg firm and understandmg was at the top of thel llst: with
being nice and kmd, helpmg chlldren with thelr work or problems, and. domg‘
fun act1v1t1es gzven next place by both genders Not asstgmng excesswe work )
bemg leheerful and frlendly, domg creatwe actxvmes, explammg thmgs well‘ -

and not yellmg were c1ted relatlvely by both th’e boys and the glrls All the-

L rest of the characterlstlcs on the table were stated by a smgle gender only
~ ,"‘ Section Three

=Class C: Dernocratic Approach |

12 A

The teacher m Class .C dlsplayed cooperatlon and shared responsibihty

: when deallng w1th mxsbehawor, She provxded opportumty for the offending



"~ in these fashlons

| 119

student to explam the sltuatlon and to dlscuss a possnble solution for the problem ,

"'Abehavwr Most of the tlme Teacher C explamed the ratlonale of her behavlo‘l"—" -

4

m handlmg dlsc1plmary situations and for this reason Class C was defmed as *
usmg the democratxc approach . |
.Thirteen boys and thtrteen glrls from Class C partlcxpated in the study

of these, 64% (55% of the boys and 9% of the: glrls) tllought that thelr class

" rules were made by the teacher only, while 36% (27% of the boys and 9% of"
the gxrls) conceived that the students and the teacher yomtly constructed the
rules, Accordmg to’ the latter students, sometlmes the teacher S0 ght the .
children's mput to solve a problem behavnor by-. askmg them what they should
do about it. ’l‘he sense of closeness may have been enhanced by the fact that

in thls class the students desks were arranged ln an arch shape as shown in

“. Figure 4.3, p. 120. _ :

' Misbehavior Which Occurred

Table 4. l'i presents the 0bserved behavior that 'the‘ teaCher intended'"
. A : ,
to change in" Class C and the frequency thh wmch boys and glrls mlsbehaved :

1As shown m Table 4 17, 40% ‘of the boys were m‘ olved w1th acts” of'

' 'mlsb&ehavror that mvolved dlsturblng hers, and that 20% .of the‘ boys were -
o dealt\ w;th for excesstve talkmg in- thls class. ‘Overall, 93% of the boys were '

| engaged in dxsciplmary sxtuatxons whxle only one glrl (6 696) was dlSClpllned o .
. for losmg | text book. ln addmon to the most frequent mlsconduct other

mtsbehavior such as bemg rude, not gettmg work done prOperly, not paymg'
L. .w A
attentxon, and throwmg a snowball were also observed only among the boys

N

'y
S if“’
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. TABLE 4.17 o
| S| |
Misbehavior Which Occurred in Class c ..
FREQUENCY , .~
MISBEHAVIOR \ 'BOYS (%)  GIRLS (%)  TOTAL (%)
. , : vy - [N .' ! . . T

1. Disturbing others | 6 (40.0) 0 6 ( 40,0)

2. 7Talking without permission 3(20.0) 0 3¢ 20.0)

3. Being rude S ,‘ 2 ,(13,.3-),| 0 ‘ 2 ( 13.3)
4. Losing a text book o 0° 1(6.7) L 6,7)

5. Not getting work done . v T -

properly o 1 ¢ 6.7). 0 1 ¢ 6.7)

‘6. »I“loc paying attention o 1 (6.7) ° o - 1 (I "6.7)

7. iThrowing snowball . ‘ 1( 6;7) ‘ 0 5 . 'lv ¢ 6,7)

v . ,\ v :“ v
- TOTAL o 14 (93.4) 1 (6.7) *15 (100.1)

*The sum is more than 100% because of rounding errors.

’ Desist Technidﬁe Used mﬁnsclplmary Situation
Te'a'cher‘ C 'utili‘zed""'a Variety of disciblinary methods in ‘thi'sclass. As

U.“'shown in Table 4 18 group dlscxplme such as: detammg after school -or dunng

_..recess, takmg away prwxleges, and requestlng chlldren to put theu- heads down o
- were. used often in: handhng sntuatlons for dlsturblng others. All other: desxst. '
"‘techniques were sparmgly apphed in accordance thh the needs of va,,mous.' |

1o

"‘snuatlons. R
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TABLR 4.18 ' N
' Desist Techniques Used in Disciplinary Situations in Class C
MISBEHAVIOR DESIST TECHNIQUE . FREQUENCY
‘ - . :
1. Disturbing ' Detaining afteg school or during ‘
others, " recess B.p. * 2
T Taking away privileges (G D.)* 2
Requesting children to ‘put their (
heads' down (G.D.)* 1
Sending a child out of class " 1
2, Talking _Assigning extra work (C D.)* 1
. without Isolating child from classmates ian 1
permission Lecturing = SRRE RN ) 1
3. Being rude ‘Nochying parents vl
‘ Warning A1
A. ‘Loéing a . v . ‘ T .
, textbook Threatening . "1
5. Not‘gegpiﬁg !
_..work done B ‘
" properly Yelling 1.
6. -Not baying i
attention ‘Lecturing N l
7. Throwing ' I S . -
snowball Sending child to the office - - "
. . r v- : N 0
_TOTAL 15
’fG;D, = Group Discipline ?
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‘Overall, according to Table 4,19, the most commonly 'used desist t'echniques
' ”
\

n

in qealing with various behavior problems in Class C were detaining after school

or dl‘ﬁ‘ing recess, lecturing, and taking away privileges. It -was also noticed

that gr0up discipline was favbrably used by Teacher C in this class, »For exam‘ple.,
if the chlldren made noise or were not ready for the next beriod whxch caused

the teacher to wait, the ‘teacher would write the number of mlnutes on the:

board. that, she had to wait until the children were settled down. ,Then the
children had to stay in that much longer in order to give her the time that

she had lfq%t in waiting. The rationale for.this agreement was that since the
" ' e - ¥ + N

i
'

children wasted the teacher's teaching time, the teacher got her lost time
back by taking the same length of time from the students' recess or home
. Y N .

time. They considered it a fair :arrangement, one which they (the students

ang the ‘teacher) had reached at the beginning of the sehool year.
\‘.' .

'l‘he Inner States of Target Children in stcxphnary Situations
and Their Subsequent Behavior . . )

Some samples from the stimulated recall interviews are mtroduced hergw ﬁ
in order to investigate what went through a Chlld'S mind when he/she was in-

/
volved' with discipline in the classroom. The misbehavior was -categonzed.

and presented in the order of most frequent ‘occurrence. Examples of dlfferent
.

dlsctplmary techmques are displayed here along with the descnptxons of the

situations,’ th_e %oughts and thehfeelmgs of. the children, and their subsequent '

e . '}.4

Jpr)

. behavior. _-_ ‘
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TABLE 4.19

Overall Frequency of Observed Teacher C's

Desist Teéhnigges

PESIST TECHNIQUE : . FREQUENCY' (%)

L. Detaining after school or during

recess (G.D.)* | : o ( 13.3)
2, Lecturing (G.D.)* . 2 (‘13.5)
3. Taking aw;y privileges (G.D,)* . L -2 (1l3,3)
4. Assigning extra wogk (G.D.)* . ! 1 ¢ 6.7)
5. 1Isolating child from classmates . L (O 6.7)
6. Notifying parents u ' ‘ 1 ¢ 6.7)
7. Requesting children‘tolpuc their ﬁeads |

down (G.D.)* ’ 1 ¢ 6.7)
8. Sending child out of class ' : ' 1 ¢ 6.7)
9. Sen@ing child go the.office ,o f 1 ¢ 6.7)
10. Threatening - ' : 1 (¢ 6.7)
11. Warning B ) » 1 6.7)
12. Yelliné, - 1 ( 6.7)
ToTAL - . ~ ’ 15 (100.2)

i

[N

¥G. D. = Group Discipline )

- *The sum .is more than 100% because of rounding errors.
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Classification 1. Misbehavior: Disturbing Others

Desist Te'chnlque: Detaining After School or During Recess (G.D.)

When TeacherAC 'wa's out of the class, some students were talking and

dtsturbmg others who were worklng. When the teacher returned to the class,

n

those students were still out of thetr seats and talkmg Teacher C requested

A
Al v

that the whole class stay after school.

i

A 'fewi audie’nc‘e 'and t'arget students‘ were asked about their thoughts
4
during . the incident. Both the audience and the target students shared the

' 'same thoughts on the unfatrness ot‘ ‘the destst techmque. They mdlcated that
~the teacher should have pumshed only those who caused the dlsturbance. When

‘the researcher asked the audlence students whether they had had a chance

to talk to the teacﬁer about the unfatrness of the group dtsctplme, they replled

"Yes, we ha‘ve a few txmes. She said she'd sleep on tt, but ... . " Meantime,
f [
the target students dtd not' seem to accept the responsibility for the mctdent

as one target student said, "I was not the only one who was talking." o

t R § ' \ ! N Al

As they dlsclosed their feelmgs at the time of the tnctdent .a target

student‘ expre’ssed a feelmg ‘of relief whtle‘ an audiende student dlsplayed a
feeling of indignation. ‘

i

T.S. -:-1 was relieved because she didn't call my name.
-out. Well, I was not the only one, anyway.

"AS. l dtdn't feel too good, I felt lgmd of mad because‘
it shotild have been the people who werée talking.
‘We shouldn't have - gotten punishment because
We were not talkmg, we were doing’ our work.

\
4 . .

PO X :
; » . s \

When the target and audtence students were asked about the effect of

group dtscxpltne on. their later behavwr, they ag'reed that lt mtght help them

¢
"



to~behave 'prdk)erly‘ in the future. However, the audlence students showed

-

a concern about the innocent people. As one of them put it" "l thmk it's .good
\ o

but jt's not fair for the good people." ‘ L

\ S \
|

C \
Desist Technique: Taking Away Privileges (G.D.)

v

"

The students \ver‘e doing. seat:work during social studies period, drawing

\

maps and coloring ‘th\em in,‘whe'n some students needed to borrow pencil crayons

from others, which initiated talking. Soon a' few students left their seats to
get things from theu"\(nends and they were talkmg ‘about each other's work

In splte of Teacher Cs\warmng, th:s contmued and, as a result the students

- lost their free period, whlch they wére to have had if they all behaved.

\ T

One of the target stt\xdents recalled that he thoup‘\t the dxscxplmmg was

not fair since he was just borrowmg penc11 crayons and askmg about his work.
"oy ~

He stressed the fact that thlS was work—related lnteractlon, 'so he could not

understand the teacher’s reac\tlon. One ot' the audlence students, however,

thought differently. He indicated that he had an_inner-drive to teu the people
. (‘\" L

"
, ia . oy
' ’
. R .
e -

to stop talking. He remembered: \.

I felt like telling them \'COme on guys, be ‘quiet and- finish

" _your work," because I wanted to get through this school. I
was thinking next time tho. e’ ‘guys should be quiet 'cause we'll
lose our privilege again. :

from ' those of the audienc'e stud nts.l The target students expressed

the target students, for as one of the audience. students stéted' "l“"felt mad ’

at everyone who was makmg noise and I felt et even." T
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The lmpact of Teacher C's group- dnscxplme, taking away prlvtleges, on -

the studeﬁts later behav1or was percexved posmvely by both groups of students,

‘ although*xt was lmplxed that there was, only a possnblhty that they could change

-, A '

as a result of bemg dlSClpllnk a.’ At the same time the audience students exh1b~

..A

ited' dlsapproval of the group;;dlscxplme on ,the basis of unfalrness. One of

the audience students explained:

VA I
\ N

AS. ‘l think' it's not fair 'cause people who have been
. good they didn't deserve that. Only those who
. were making noise should have lost their prlvxlege

R : Will it prevent you from disturbmg others?

>
»

Yeah but it's not falr It brmgsmre hard feelmgs
among good people. :

Desist Technique: Reoue_sting Children to Put Their Heads Down (G.D.)

R I .
Yy , ‘

It was rlght after recess and the students were coming in from outslde -

i~

After the secdnd bell (whlch mdlcated that the students should be ready for
| the next-perlod), some students were still talklng; however, and a few of them" -
'~".'were runmng .around the classroom, chasmg each other. Teacher C walked, '

in and demanded, "Everybody, put your head down"' and she paused. Thoseﬂ

'|‘ (

who were out of their seats hurried back to thelr desks and all the students

o soon had thelr heads down on their desks.‘

-~

.

The researcher mterv1ewed the target and the audience students. The

4

.target st’udents dlvulged regret that they had been runmng around in the class-

Y G

‘room after the second bell One of the target students explamed "We shouldn't

T ‘have run ar‘ound in, the classroom anyway." The audlence students shared thls' "'_“,’l-

""":thought, and they wondered about the teacher's dlscnplxnary measure._ As one |
(
":iaudience student saxd, "Why she didnt punish those who were ohasmg each

L

"other’ It's notfau‘." ST ‘ 1 T
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P

-

| and did his work until he was called back in.

128

Q .

while feelings of guilt were expressed by the target students towa‘rd'

" the innocent studénts for causing trouble, the audience students disclosed

feelings of resentment and indignation toward the teacher's desist technique.

~ One of the audience students revealed his feeli'ngs:

.

I was upset ‘and mad because if the people were running around
they should get punished. The'y shouldn't have run around in
~ " the classroom.

it

" Réquesting children tQ put their heads down seemed to have -affected

w3

© the students' way of think'ing." They admitted that the behavior of running

around in the classroom was unacceptable, and it needed to be stopped. This

v

'techmque also 1nf1uenced the students to’ pro]ect their future behavwr, by

, provndmg the students with"an opportunity for reflecting on their own behavtor

’1

i . -

! 8. . -
Desist Technique: Sendinga Child out of Class

The students were asked to do silent. readmg in thelr language books
and then they were to do the questlons on the sheets Whlle others were readlng‘

qunetly, student. C 10- B started to laugh and glggle.‘ He explained later that

he was thmklng of a funn9':]oke and then thmgs on the'wa_,ll looked funny to- o
h1m, whxch made him glggle 'He seemed to have difficulty‘ c'ontrolling' his
‘glgghng and that d{stracted others from theu' work. T'eache.r C asked C-I.O-B '

",:'.to do h1s work in the hallway The student went out of the class blushmg,

W

Student C- 10—B reported hlS concern regardmg the consequences whlch o

WA

he mlght have to face:

o ! :
W N

: l'“,'Wfas thinkfng_that“l was gonna be sent to the office. T thought .
she was gonna tell the class just wait a couple of minutes and -

N

B



read or do their work and she Was gonna call the. offxce and ‘
send me down to the office.

a0 \

. , s
f .

- ' ' ; ! ' o '
' (e

He expressed his feelings of self#consciousness about’ being, the center

of his peers' attention and discomfort: | , . o ( '

C-10-B: I felt embanﬁssed and all the people who went
by looked at me and laughed . . . . I was thinking
I, wouldn't wanna go back to class because then
1 had to look at people and I didn't really wanna
look at them. - Like I just like to“hide in a corner
and curl up in a ball ' b ‘

R : How .did you feel ‘when you realized that you
. were not sent to the office?

C-10-B: Relaxed and it ‘was OK for awhile and then when
~ someone.called me in I got émbarrassed again.

’

Afterward the desire to escape the undwnded attention of ms peers"
‘appeared to mfluence C -10-B's way of thlnkmg about his later behavier. When
.the researcher 1nterv1ewed .the student about whether bemg sent out of the
-

class would have any effect on hlS subsequent behavxor, he said, "Yeah I thlnk

S0 because I dldn't wanna get embarrassed again."

et

Classification 2. Misbehavior: Talking Without Permissién - e

" Desist Technique‘:*Assigning Extra' Work (Group Disc‘ipline) :

-

The students were asked to do thelr spellmg work whnle ’I‘eacher C went

5 .
: out of the room. A few students began to talk w1th thelr nexghbors and the‘ '

‘\
'nonse level mcreased as txme passed by When the teacher came m, those ’
k students were sttll talkmg, apparently not aware of the teacher's return The-

‘ teacher assngned the students two extra pages ot‘ spelhng work.

Durmg the stlmulated recall mtervxews both the target and the audlence

> students revealed that assxgmng extra work to everybody because of a few
B B oy . . /‘ , h .. N v. ; . ‘v". . . .I (-



people who were causmg the disturbance was constdered unfalr One of the

A

| target students e)cplamed "The teacher should have asked only those who were .

making noise to .do extra work,.not everyone.." Thls thought was well taken‘

by the other target students as well as the audience students. As one audience‘

|

* student said "Why should we get the extra work"" The student.s' perceived

unfairness of the group disc1plme was a common 'thought whlch these students

v

experienced durtng the mcndent

"The feeling of guilt was observed‘during the. interview among the target

students; One target student sa‘fd, "] felt bad because I was talking and every-
, ‘ ; - . - ) ., '\‘ _ - I' - ‘ .

body got in trouble to do extra work." On the other hand, the audience students

dlsplayed indignation toward the teacher as one of them descrlbedilt

R

I felt why should we get extra work" We were not even talkmg ‘!ﬁ
I felt mad in a way because there was no reason that we should
get extra work. Those four people should have -

N l‘\ xtv ' /

The feeling ot‘ guilt for gettlng their peers in trouble appeared to be

PL

Y, an mfluenttal factor on subsequent behavnor among the target students How—x“ :

ever, the audlence students seemed to be more skeptlcal about the impact ‘
"'of the teacher's dlSc1plmary method on thenr later behavmr - According to

one audience student, "t - mxght help, kind of but stlll why should we? have .

‘5
:(,

!'tobep,unished?:" L S

P,

W

- Desist Teehnique:'lsolating Child From. Classmates .

In socxal studxes period the students were domg presentatlons on thelr,’, »
”‘pr‘ojects. Because student C—ll B was talkmg to C-l -B- rather than paymg‘
attentlon to the: presentatnon, Teacher C separated C 11 B from C l-B and,"‘

sald "You guys are no: longer stttmg together." C 11 B looked surprised and‘

‘moved hxs chalr to the place where the teacher had C 11 B's de »k.
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T

- o Durmg the stlmulated recall mtervnew, student C ~11- B stated that hls
\'thoughts were confused and he was unclear about the teachers behavlor

He did not understand why ‘the teacher had had to move hlS d k In fact,

" he wondered "Dld 1 do somethlng bad?" When she sald that they could not

sit bestde each other7 he then reallzed that he was talkmg too often with C l B
. . “ . ' ‘
| C—ll—B displayed‘ disap'pointment in the fact- that he could no longer
sit besxde hxs frlend It seemed to the observer that losing the place next to

vj'ms favortte frlend threatened to overwhelm C 11~B He descrlbed his feelmg

at belng moved as "Sad because I couldn't be with my frlend "

Fear. of not bemg able to sit beside his frxend seemed to be the criterion -
wmch would affect his later behavwr He ]ustlfled the teacher’s dlscxplmary
method and also lmphed that he would be more careful not to be talkatlve
‘in the future.. He explamed this byh saying, "I want to go back 'to my original

. seat beside —— (C-1-B)." -

A
oot

Desist Technique: Lecturing

| Teacher C was asklmg‘ questlons about Scandmavxans and Vlkmgs durmg
social studnes perlod. Student C 9-B. volunteered an answer out loud thhout
- permlssxorr— “The teacher sald, e (C-9-B), only grade Oners and twoers do-
.that.‘ Try to ranse your hand next txme because you -are not grade one." C-9- B"

f,-'turned hxs head toward hxs book in order to av01d eye-con/act thh the teacher

‘ ?
The teacher's remark ‘was mterpreted as: degradlng by C 9—B and he
‘ 'S

.even suggested a more proper way to handle the sxtuatlon. He recalled hlS |

o thoughts-' " ' o - o o
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I was thmklng about going up to her and doing something.

When everybody was going out she could have come and said,

(C-9-B), 1 want to speak fo .you for a second," like that,
prlvately S Co e

‘.’l ; . , T ey

. .. ‘\
r.f\-”'u
Ihe feelmgs of embarrassment and mdlgnatlon were VlVldly expressed

by the student durmg the mtervtew The way the teacher compared the student s

» behavtor to the behavtor of lower grades sounded to htm as a "put down."

.
i

He_ illustrated his feelings. "I felt mad at her because of her sayin‘g comihg e

up to me like that."

, Although the de51re to av01d be1ng embarrassed in the future could mflu- .
ence the student to chan%e undes;rable behav1or, talkmg to the student prlvately,
accordmg to student C-9- B, could be more effectlve in helpmg the student n

- !

behave approprtately He elucidated this in his words, "Yeah 1'don't wanna

get embarrassed but if she speaks to me prlvately that's better "

Classification.3. Misbehavior: Being Rude .

"Desist Technique: Notifying Parents D ', - - \

e . -

Durmg lunch hour, student C 24-B was maklng student C 7 B laugh as |
'he was. drmkmg Jutce Consequently Jmce was commg out of C 7- B's mouth |
and everybody was laughlng ’I‘eacher C was domg her work at her desk and -
.dld not observe the SItuatlon Other students who were staymg for Iunch report— .
ed to the teacher that C 7-3 was splttmg Julce out ot‘ his mouth ’I‘he teacher ‘
sent a note home w1th htm saymg that C 7—B was mlsbehavmg durmg lunch

4

| hour and asked hlm to brlng it back w1th hlS parents' signatures
' ' r", . . ‘v . B &,

Student C-7—B thought that the teacher's dlsc1plmary measure in this |

: 3 sntuatlon was unfalr smce he was not ,mnsbehavmg mtentlonally. He explained




K

R ¥

his behavtor as a natural reactlon caused by laughmg, especxally since he had

,

requested C-24-B not to make hlm laugh when he was drmklng Julce He also

3 recalled hls concern about the p/ro/babmty of gettmg in trouble wlth his parents.

He commented on the teacher's disciplinary method 1{}, ' .
She used to.give me a warning before about something. A"
. lot of people were telling on me and she thought 1 did something

bad. I never got a chance to tell her what really heppened. -

P

C- 7 B expressed ‘the frustratlon and anxlety that he experlenced durmg '

the mcndent He xmplled that 'if the teacher had glven hlm 8 chance tQ expla1n°

“ his behavior, she would not have glven h1m a note to, take home Not havmg’

an opportumty to de crlbe the situation made mm dlsappomted in the teacher

.When the researcher asked C-7-B whether sending a note home ‘would

"help him to behave be‘ er, he replied with his reason: "Yeah, because if |

get a_ whol.é\bunch of notes my parents will really get mad and they mi‘ght

give me a smack."

Desist Technigue:' Warning

After recess, student C 94- B was rum};ng back from the washroom andv*

'knocked a few cdats down On returmng to-the. classroom, Teacher C notlced
'*‘hls behavnor, and she warned hlm not to ‘do 1t agam, explammg the consequences
he mlght have to take (whxch was, ln thls case, staymg after school) xf it contm—

_yded. C- 24-B put allthe coatsback on the hooks q l . ‘ C B "_.,_ :

Whlle Teacher C was talkmg to student C ~-24- B regardmg hxs behamor,

he was, preoccupled thh the thoughts (Wthh were not apphcable to the sntuatlon) ‘

-\ of hlS allowance and his pet dog. He elaborated hxs thoughts. ‘
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A

Well . . . maybe'l was thinking that ['ll have $20 on this Saturday.
I wondered how I'm gonna deal with it. [ was also thinking
of my pet dog\ He should be fed twice a day, not once a day
‘llke other people think . " \

However, C-24-B disclosed, emotions of uneasiness and worry over the
S ‘ consequenc'es he rnight have to face, He exp“la‘ined further: "Well, [ kept.calm

. 'vyhen she said that because I never wanted to get to stay in for recess. 1 felt

! ' ' '
. kind of nervous or something like that."

Although C-24-B had been thlnkmg about matters that were' not connected
to the school mlsbehawor, it seemed that the possxblllty of receiving a detentxon

influenced C-24-B's’ later behavnor as he revealed,'h "l -dld‘n't 'wanna miss my -
' ' ’

" recess; that's my favorite period at school!”

! Classification 4. Misbehavior: Losing a Textbook

Desist Technique: Threatening

Teacher C asked the students to fmd\the right page. in thelr language |
arts’ book. They were preparmg for the lesson, all except student C 5 G, who ‘~
.was havmg dlfflculty flndmg her book Flnally she lqoked at the teacher and
explamed that her book was not. m her desk at which' the teacher satd —f- - |
(C 5 -G), if. you can't fmd your book you have to pay." " C 5-G - contmued to

search for the book but ‘was not’ able to fmd 1t

: ‘Think_ing about'. paying the cost of the'book and the‘ method' of payment
i indu'ced‘u'npleasant ideas "o"f working° "I thought I was gonna pay for 1t and

‘ I'd have to earn that money by domg chores 1 don't llke domg chores "
) 3 \ , . !

In addmon, fear and ahxxety were clearly expressed during the mtervtew

by C 5—G's tone of voxce She sald "I was scared because I dldn't wanna make _



s

o,

Desist Technidt;ef, 'Xelling

y student sat quletly-and liept his eyes on hls math book. |

0 ‘ ‘ , " ‘ o | . 135 '

my mom mad lr she found out that I had to pay for the lost pook, she mlght

give me trouble " ' a - ‘ ' : o
\ ] \ s " ' . !

A

The lmpact of this desnst techmque seemed to be substantial on the stu—

dent, who became desperate to ‘find the book. Her desnre to search for the

book seemed to sprmg from her dlSllke of domg chores and not. wishing to be

. punished by her\parents. S .

. Classification 5. Misbehavior: Not Getting Work Done Properly.

o

l"

I

‘ T | "’ ‘ "‘ o I s ;", I (9:

3 It was math perlod and while all the students’ were submlttmg their

o
- math homework to the teacher, Teacher C . was checkmg and notlced that

|
C 25 B‘s scrlbbler was mxssmg She enqulred about it and C-25- B rephed that'

[ . .
he had forgotten xt at home ’I‘he teacher sard, in a dlstmct and loud voice,

"’———- (C- 25“5)1 you'd better bring back your homework at lunch tlme"‘ The

i
" C ' . ! i

- The lmmedlate thought whlch C 25~ B had was’ that he knew he was in

troubre He explalned to the researcher ‘that when he had flmshed hlS homework

. the previous night, he: had forgotten to put lt in hxs school bag He: recalled

] thlnkmg' "Oh, my God. I'm in trouble'" o T Ve

Knowmg he had done his. homework and was unable to present it to the

teacher seemed to frustrate hnm and le£t hxm feelmg helpless He exhlblted f“ L

dlsappoxntment m hxmselt‘ for not brmgmg hlS homework but at the same tlme ‘.

he appeared to be mtxm&ted by the manner of the teacher's dlscxpllnary meth- -

o v ) . : . : . . P !

Od. * : 1

X AP . ’ s . s . . VoL
s + P ) IR o . -t
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] \'

The teacher's stern, loud volce seemed in this sltuatxon to oVerwhelm

the student who, durmg the mterv1ew, tndlcated that net yelling was the most

1rnportant charactertsttc of an effectwe teacher, He: also lmphed that he
ﬁ NI‘ ' A

: would be more cautlous about submlttmg his assxgnments on time'in the future” '

. . ) . . : : , Lo

Classification 6. .Misbehavior: Not Paying Attention = - .. -

Desist Technique:-Lecturing e L o '.,‘Q“ !

¢ .

In math perxod Teacher C was explammg estlmatlon. C 2 B however,
was havmg some dlfhculty understandlng the concept desplte all of hlS effort, t
and because of ms frustratxon he mterrupted the teacher dlmng her explanatxon

. \ by sayxng, "Huh"" The* teacher regarded thts type of mterruptlon rather annoymg

nd said)\ "—— (C 2-B), if you were, hstemng you would know what to do
As‘lng that kmd of question is not acceptable, so pay attentlon " The student

then ooked at his book and seemed to be llstem‘ng.‘

. f

xTa‘IYg to student C—2~B e/licited the thought that Teacher C's comment'

' was unrea t%nable, since he had ‘been hstenmg to the teachers explanatxon.

L . “

He had not ant|c1pated récelvmg that remark and he dxsplayed perplexlty.,

N

' "I thought she sand that I was bemg bad or somethmg because l thought she

i

knew that I was paymg attentlon " * L ' ‘ BT ,

. , The frustratlon and mdtgnatxon because ot the unexpected lecture were

- . r

'well-expressed by C-2- B m the stlmulated recall 1nterv1ew. He satd

. A RNfelt "thats'he didn't - like"me. I was paylng attention. but I
oo \( just didn't get it because it was kind of hard I was kind of . _ -
T sad\and mad. 1 was real shocked T - e

B v o .'. . ' ’ . 4 | |
- Even '7 though C-2-B . was concentrating on the teacher's instructions, it

>



-

was difficuit for him to understand the lesson. He indicated, however, that

in the future he would try harder to listen.

‘Classification 7, Misbehavior:‘ Throwing a Snowball

. E A
, . .

Desist Techniqueé éending a Cﬁild to the Office

A group of students were throwing snowballs in the parking lot during

[ J
a morning recess. The supervnsor caught the students at the scene and sent

them to the principal's office. Student C 1-B was one of those students Aften '

A

the principal gave the students an opportunity to explain the snuatlon,, he

~

then sarned the students not to throw snowballs on the school grounds and
. ’

asked the students to shovel the snow déff the sidewalk. Thé students shoveled

snow every recess for the day. . ' i

¢
o ~
" b'

Uncertamty about what mlght happen in the office and wondering about
possible punishment were reported by C-1-B durmg the interview, He recalled:

‘ : e - ‘
I was thinking, what will-happen? Are we gonna get a D.T.’
[detention] after school or something? And when he [the princi-
pall asked us to shovel the snow, I was thinking 1t would be
~ harder. o S - i

- C e . " . ”
C-1-B expressed the emotions of fear, uneasiness and.relief- which he -
' S o . « G

.encountered during ;he“incident.'»He elaborated on th'gse feelings:

)

e

- I was nervous and k1nd of scared because ! Qidﬁ't know what's
gonna happen to me.- But when he [the principal] told us not
‘to throw the snowball and shovel the snow, I felt kind of happy
because I thought we might get a D.T. [detention] or something.

B

Shoveling the snow as a method of dealing with the situation was well-]us—
tlfled and well-recewed by C- 1 B and lt mfluenced hlS later behavmr. ‘He

'explamed. o ’ o .

(4



. of the teacher were also reported by the children.

" and shock that they were mvolved in"the dxscnphnary sxtuatlon«

Thoughts

138
\
\ |

It [the method] was pretty good because | thought 1 had to.
get a D.T, That was better because it wasn't very hard snow,
It wasn't like ice on the sxdewalk anythmg like that. So 1
felt that was fair, '

"

Summary of the Inner States of Children

! and the Impact on Their Subsequent Behavior in Class C

. |
Table 4.29 presents the summary of the above described inner states

of children and their impact on the children's subsequent behavior,
[

A
A

gy o,

The target and the audience students of Class C divulged various thoughts
which they experienced during the dis‘ciplinary situations, among \;vhich thoug’nts
about the passibility of getting into trouble and ‘the seeming unfairness'of
the techniques were reported’ most frequently. Other disclosed thoughts con-

8

cerned the consequences of the misbehavior -and the reactions to the discipli-

-

nary methods, Evaluating the teacher's desist technique and the characteristics -

Feelings

A wide range of emotlons wmch these students " experxenced when they
were being disciplined was revealed. The most freQuently expressed emotxons
by the students of tms class were anger, sadness, md:gnatlon (especially among
the target students) nervousness and fear Other feelings such as embarrass-
ment, disappointment and 'frustrati'on were also displayed often during tne

stimulgted recall 1nterv1ews. A few students dlsclosed the feelings of relief

'
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A

.Subsequent Behavior

' .
1 "
’

)'I‘eacher \Cts mtentlon to stop the mlsbehavtor seemed -to work for the

' n

txme bemg The ma]orlty of the target students mdlcated that bemg afraid

A

of gettmg 1nto trouble an)yonding pumshment were the mam mfluenttal ele-
ments whtch affected thelr later behavior. ‘In addition to' that, avoiding cohse~
quences, including publi_c embarraSsment and being cautious were also.meéntioned.

" Some of the students implied that reflecting on their own behavior and after

' serving fair cons‘eq’uehnces for misbehaving ‘would have an impact ‘on their
\! ‘ t o . o,
behavior in the future. . o ‘ - T '
The Reésults of General Interviews with Class C

» The researcher asked the chlldren some open ended- questlons in an attempt‘

I

to investigate then* opmton of «discipline in general, and the results of the inter- -
LR .
| view are mtroduced here C e e

\ R -
e * bl

Chﬂdren's Perceptlons of the Worst Behavnor o CT

v

\ YR ! TR . s
) - . .
N
o

As seen m Table 4 21 talking back to the teacher was consndered the

. worst behawor by an: equal number of boys and glrls in: thls class. A hngher 1‘

._ number of glrls s,howed throwmg ob]ects and hurtingnsomepne as, the worst
beﬁavnor, wmle only ‘a, small percentage of boys shared that v1ew” 'None oﬁ <

Kl (‘ ‘.’Y/ , .@ 3 Y _,:‘r.

the boys supported the ideas of ‘some glrls that swearlng, hltting the teacher.«‘

5

not gettmg homework done, or runmng arpund m the cfassroom quahfxed as

. | .-.\ l., ’

. the worst behavmr. On the other hand, none of the glrls'agreed wnth the boys
- that playmg hooky" p}ayxng rotten ]okes on the teacher, sellmg drugs, showmg

dlsrespect or turning on the shower wnthout a cap as the worst behavnor. o o

oo

—



. | J | ,iﬂl
- R '  e\}yrABwaa;ii‘A, o < o
C;ess‘QJChildreﬁ's Perceptiohe of\tge Worst Behavior
, . PERCEIVED BY
woaér‘EEH@VIOR AU o BO¥s (%)  GIRLS (%) TOTAL (%)’
i. I"Mouthiﬁg-off".graiking baek DR . 3 ' t .
+ to the teacrér)" o 3f<-9é1) . 3°( 9.1)A] 6 S1872)
. 2. Throwing obJects‘end _— [ ; ‘ | ‘ o
hutting somedne - L Y1 310) .‘4 (12{1) 5 (15.2?
3. Fighcing‘ S .' ‘ - ‘j. 2 g,ﬁll) e \R (/6;1) : 4 &12.1)‘
4. Beetihg up'énother ergdeqf . 1{( 3.0)' ““2 ('6.1) 3 ( 9,L)
5. Stealing L (e, 206l 3(9)
' 6. Swearing - L " ‘ ' 0 \ : ‘i_“ j,3 (9.1) 3 ( 9;1)
7.° Hitting rhe.reacherv oo | 0. .{  Jvl ( 3.0) 1 ( 3.0)
 &.‘ ﬁot'getbing»hemewerk‘eene . ;b . s | }1 ( 3.0) 1 ( 3.0)
E S o \ :
5. "Playiﬂg“hooky” Ctzuancy) ';[_ 1 ( 3.6)? f‘?q | 1 (3.0
10. Playing rotten Jokes(on | '.‘ $~ : " ‘\:wy - ;Q., .
' the teacher S, 20300 t0 1 .(3.0).
11, Renning arogndicﬁe . ».i . E{:‘ “ L d_—., ! .
classroom. S e 1030 0 1 (3.0)
12. sg'liing drugs . | 1‘,(";:3;’.0) e e 1 (3.0
135 §Bowinged;sres;ect | l'“ f:i ll,(,é?diz,{j' o '~‘-i'( 3.0) .
14. f;rriﬁg ;n rhg shower;‘w ’Erv‘»  B \:.R":"' f3: : ‘ KI!
without a: éhp ' y.iﬁ Coo ( 3.0) " 0~ - o 1 3.0)
"15.,".Wriei_ng on cl';‘;niiu‘” ‘;"-l L i s e PR S N
ToTAL & *;1,5, (42..'2:)M.i, #20 (57.6) %33 (99.8)

" - *These, numbers exceed the ac;ual number of participants in Class C, lﬁ
ior some students 1nd1cated more than one behav1or. e
< . ’ ' .:4"
*The sum is less than 100% because of rounding errors.. . '

. d



- %142
W

' Children's Perceptions of the Most Severe. Disciplinary Technique

“l‘Accordi‘ng ‘to Table 4.22, strapping was considered by fiftyvpercent of

the partici‘pants in this class to be the rnost severe disciplinary technique which -

N

‘ a teacher could admimster Expelling, detaining after school or daring recess:
."and writmg lines were also treated as severe desist techniques by some of

- the boys and the girls. Only girls mentloned other methods such as out-of- school‘

suspension, asmgmng ,exce?sslve homework, embarrassmg a student,‘ in-s¢hool
i ' - . ! . .\
,susp_ension or sén‘di}‘ig a child to the office as severe disciplinary measures.

i

[
W

. ey ot
bLs

" Children's Percept-ions_;of the Most Effect'i"‘ve Disciplinary Strategies

EXY

Various ways of dealmg w1th behav1or problems which were consxdered

effectWe in Class C a"e 1llustrated in 'l‘able 4.23. At the top of the list is

conferrmg between teacher and student followed by notifymg parents Detam—

- ing after school or durmg recess, sendmg a childto the office, strappmg and ,

: ‘hnes as helpful

suspending (out—of—school) were also regarded as effective 1n handlmg behav:or

v,

,_'problems in the class Some ot’« the boys thought that sendmg a Chlld out of.

class, asmgmng ‘more work, 1solatmg, cleamng up around school spankmg at

ah '
'

( home or warnmg students were useful methods, while sOme glrls c1ted expellmg,

requestmg children to put their heads down, takmg away prmleges and writmg ‘

"Children's Perceptions of the Characteristi‘cs'of an EffectiveTeach‘er

" — —
[ g , .

e g

The eleven characterlstlcs of an effectlve teacher whxch were descnbed

o

by the children' of Classc are presented in Table 4 24 Among these character-.v.

lSthS, bemg firm and understandmg was the most freqqently ctted by these L

students. Displaymg varlety in teachlng, bemg mce and kmd, domg fun actlvitles

v_;.},‘e

. Vo e
.
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' Class C Children 8 Perceptions of the Most’ Severe

N Discipiinary Techniqﬁe*

PERCEIVED BY

\

TOTAL (%)

'DISCIPLINARY TECHNIQUE .- BOYS (%) ZfIRLs %)

— 7. _ —

. 1. Strapping . 8 (22 2) 10 (27.7) '18 '(50.0)
2. Expelling 2 (s. 5) 3(8.3) 5 (13.8)
3. Detaining after school . a o . ‘

or during recess .- . 2°(5.5)  2(5.5) 4 (11.1)
4. Suspending | , . . ' _ o
(Out- of-school) S o . %'( 5.5) 2 (5.5)
5. Writing lipes* - 12 12 2(5.5)
. 6. _Askihé the class what: )
'they should do ‘about : : c ’ : :
the behavior . 1:(2.7) 0 71.02.7)
\:7._'Asaigning excessive - . . . ‘ ‘ S
_homework . . . 0 . r(27) 1 C2.7)
8. Embarreesing,theﬁs;hdent . ”.fb Ll ‘;,.1 (2.7 1 (2.7"
9. Suspending ‘ n o ‘ § : Do |
‘ (In-school) ' 0 12 1 (2.7)
'1o Sending child to the office 0 . ... 1z 1(2.7)
. . . P ' o : : 1'.

o e T o N

TOTAL L ‘*14 (38;6)' *22 (60.5) *36 (99.4)

A

‘»‘*These numbera exceed the actual number of participants in class C, _' 

' for some students 1nd1cated more than one technique

*The sum is less than 100% because of rounding errors
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.EFFECTIVE DISCIPLINARY

'PERCEIVED BY .

W

T

~ *These numbers exceed the tocalvnumber of pafticipants‘in Class C, -

for some students. indicated more than one disciplinary technique.

*The tgcal is . less than 100% because of rounding errors

)
1

[

!

TECHNIQUES BOYS (%) GIRLS %) . TOTAi (%)

1. Conferring‘between teacher o . , : T

% and student , o 6 ( 8.5) 11 (15.7) - 17 (24.2)

2. Notifying panenta‘ vv5 = }.1) 3 (ii.é) i3 (18.5)

Deﬁaining”after schooi ‘ ‘
or during recess 6 ( 8,5) 2 ( 2.8)° 8 (11.4)

4. Sending child to the office 2 ( 2.8) ( 7.1) 7. (10.0)

5. Strapping “‘, B 3C4.2)  4(5.7) 7ﬂ(£0,0)

6. Suapending (Qut-of- | : . - L

school) * - 3.(4.2) ( 1.4) W5,

7. _Sendiné chiid out of class = 3 ( 4.2) 0 ) 3 (?Q{Z)

8. Assigning extca work L2 2.8) 0 . -2-( 2.8)
9. Isolating child'ftomz . - B , | ’
.. classmates, , - 2 (2.8) 0 ~.2 (12.8) "

10.ycleaning up around school ‘i 1.4)  0 ‘ '1‘('1;4)"‘ .
" 11. Expelling . - 0. TCLe) L I

f2.-Requesting children co put ' R ”1i“'-“>
o 'their heads down ' N0 <1.( 1.4) 14(01.4)
'3131-Spanking at home - L ‘i' 1.4) 0 . '”i‘ "1‘(L1.45¥

ih.nTaking away‘privileges R o U1 (1) L ( 1.4) |

15. Warning- 1 1.4); '6‘1, L 1 ( 1.4)

16;_Vrit1ng ‘lines ’f_ 0 1 (11;4) :dlf(ﬂi;ﬁ)
ToTaL .t %35 (49:3) %35 (49.7) . %70 (99.4)
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P

-~ 8.

9,

" TABLE 4.24‘.
' Class C Children's Perceptions of the Characteristics
of an Effective Teacher . - . o
‘ -
.
PERCEIVED BY
CHARACTERISTICS OF -
EFFECTIVE TEACHER | BOYS (%) GIRLS (%) TOTAL (%)
1. Being firm and . L S ,
‘ understanding ' 8 (11.8) . 5 (7.4) 13 (19.1)
2. ;Displaying variety in .
" " teaching (making work fun . v . :
and exciting) 3 (4.4) 6 ( 8.8) 9 (13.2)
3. Beirg nice and kind 4 ( 5.9) 4 ( 5.9) 8 (11.8)
Doing fun activities"ﬂ ' O .
and arts 2 ( 2.9) 6 ( 8.8) +8 (11.8)
5. Not assigning‘encessive ' . : ‘
homework. o 4 (5.9) 2 (2.9  6(8.8"
6. Having sense of humor o 3 (”4ﬁ4)' 2‘( 2,9) ;5‘(.7.4)
7. Not yelling f;{ 2 ( 2.9) 2(2.9 . &(5.9).
Knowing and explaining ‘ L e
. his/her work well 2(2.9) .2 (f?i?)" Ce (05.9)
Being cheerful and g K _ o T
friendly ‘ : 0 3 3‘(,4:4) S 3 C 4.48)
: 10.‘Being patient .o 2(2.9).7  1C1.5) . . 3(4.4)
';11 Helping children with B L S K .
k their work or. problems ' 1 (1.5) 2 ('2.9) .3 (4.4)
' TOTAL - - *32“(45.5); %36 (51.3). | *48.(97.1)

G

*These numbers exceed the actual number - of participants in Class C; S
‘for some students indicated more than one characteristic ‘

i

ﬁ““fThe.;un_islless'than lOOZ because of'ronnding errors.w jo‘;lﬁﬂ
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and arts an‘d‘ %10£ assigning exéessivg ‘homework were also considere‘dlbtq‘l‘bé‘
‘cl‘mai‘ac'té;‘istics of‘ar‘l effec‘:tive‘t‘eacher by both ger‘xde;s. Both the boys ianc;i
_t'h‘e giris h‘élqat'hé same; Viewpoints 6n the othep cha‘ra‘cteristif:s"tﬁ'at are des\cribéd
in Table 4.24,"but c‘ml‘yvth“e girls thought of béing cﬁgérful_ and friendiy jés‘ one

-
5

of .the charaCteristips of an effective teacher.

[P : A



CHAPTER 5
#  SUMMARY AND DISCUSSION OF RESULTS

Overview .

The: purpose of thlS chapter is to compare the flndmgs gathered from

! ’

‘ each class and to dlscuss the results in relatlou to the research problems
{ G t '

'I‘he research problems are exammed under the followmg Categorles

' —7common mlsbehavxors which .occurred,
\ " ' oo . : .
—dxscxplmary methods used, o "

—inner states of children and the xmpact on thexr subsequent behavnor,

L.
SR

—-chlldren's perceptlons of dlsclplme in general

~—ch11dren's perceptlons of an effective teacher, and

—the effectlveness of stlmulated recall methodology' he .

.~

When is Behavior Misbehavior?:. . .
. R o ,’~ J\

The charactertstlcs of mlsconduct hsted m Table 5 1 were commonly

observed in. each class, but- in only some cases did the teacher seetn to' feel e

it. was necessary to deal thh the dewancy Theret‘ore, 1t was not the character—

istncs of the behavnor wmch defmed the. behavnor as deVIant, rathe‘i‘, each mdm '
ual teacher decxded whlch behavxors were unacceptable at any speelflc tlme

| As Gnagey (1968 6) states. T ».\:i. B P ST
I ‘ o AN . S ' s ) :..

IR
33 E " e

"“*'I‘he approprlateness of behavxor is- much more dependent upon . -
. the purposes. of the teacher than upon any characteristic of
4% the ‘behavior ifself . . . We believe that the only realistic
‘ posmon one ‘can -take is ithat ‘any behavmr is devxant if . the
L teacher (prmclpal, school board) deems 1t so. >




When mtervnewed one of the teachers deﬁned mlsbehavior as ". . . anything

‘ that dlsturbs me so | cannot teach the class."

t
o
'

"What, then, mfluences a teacher's‘definition -of deviancy? Why” can one

‘teacher 1gnore "chewmg gum“ whlle another cannot" Teachers vary m deflmng :

\

and dlsmplnmng students' mxsbehavnor for many reasons; thetr beliefs, educatlonal
¢

phllosophxes, professnonal defmmons and tradmons, and attitudes toward stu-
“dents all mfluence thelr ]udgement of students’ mlsconduct and affect the

standard of Students’ behavxor in class. The chlldren percelved a mlsbehavxor

by

as the result of a student breaklng a rule which” had been set up as a behavtoral

guldelme. -

‘Who Makes Class Rules? -

”

All classes had specific rules, and §tuden’ts and teachers un'animously

o’

| agreed that rules are necessary in the school system. In Class A, Teacher

\

."_A constructed the rules at the begmmng of the year and asked the students

to obey them, although she personally beheves m formlng class rules w1th

the students’ mput The ratlonale t’or thrs procedure was that it would strongly ‘

‘estabhsh her presence among the students. This - was 1mportant to . Teacher

\
¢

A, since she was new to the school She explamed that once the students recog—' K
1" .

"mzed her as, a‘,feaeher, perhaps by the followmg year, she would try to construct' |

™ 4

class rul'es w1th the students, saymg "They [the students] are more strlct than .

. the’ teachers'.'f Teachers B and C mamtamed that cléiss’ rules should be: made' L

N a
'l

: ‘by both the teachers and the students, and 1t was observed that the students

- ‘of these two olasses were mvolved elther in makmg or approvmg the rules.

Elghty percent of the students of all three classes favored students' part1c1patlon

in the process of constructlng class rules. Some of thelr reasons were'
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A-4-B : 1 dont ‘think the teacher should make all the rules ‘We {the

‘students] make some rules because that would let the teacher
-know what we think.

P A—22—G‘ If t ey [the students] partlclpate they. mtghLbe more responsible
to. k ep them. ,

'B-10-B: Students may “know’ some other bad t‘hlngs You know students
‘ We are not smart as the teachers and the teachers know what's
_ rlght and kids may know some other things that happen in play-

. grounds that they could fit in there.

B-2-G : Because they [the students] know what goes on and the teachers »
o don't really know what's gomg on.

. C-12-B: Because then we could all talk it out together and nobody wlll
' ‘ be left out wlth their opxmon. . o S .

éle-G The teacher and the students because 1t has to do wlth both
,ofthem : : S . W

Why Does Misbehavior Occur?

It seems that behavior becomes misbehavior when children act in a way

: that indicates to the teacher or observer that they fail to understand‘the,impactv

’

. of that behavior on others. K'rumboltz and Krumboltz (1972) state that it .

is dlfficult‘for'young children to discrimina’te acceptable behavior'from deviancy. ,
' ‘A-8—B was askmg Teacher A about his soclal studles prOJect because he wanted - -

l

to make certam that he understood correctly However, the student's beha\mor
of. supposedly askmg too many questmns was consndered bothersome by the'

teacher and A—8-B recelved a warmng for talklng thhout permnssxon.

Boredom and frustratlon that resilt from tasks whlqh are. elther ‘too,

o ;easy or; too hard lack of varlety in teachmg, or an excesstve work load can L

1 ,cause behavmr problems in class. Center, Dletz and Kaufman (1982 371) con—, ;s
jducted a study to mvestlgate the relatlonshlp between task dlfflculty and mis-

o ,conduct. The x'esults, of the study were sngmflcant, lmplylng that~

ey 4

i ; I SRS 1 . & " ) .
T e . \ R o : ¥
# . .
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v

» . - when behavior problems arise in the classroom, one of '
the first factors to be examined should be instructional. proce-~
dures and materlals and their appropriateness to the o(‘fendmg
Student, .

To determine the .cause of misbehavior is a complicated task, since each
behavior is a unique cqgnbination of factors that may be a cause of that, particu~ ‘
‘lar behavlor as well as the sltuatton ln ‘which that behavtor occurs, Duke;

(1978 415~ 437) descrlbes these contnbutmg factors of mlsbehavmr, ‘which
» - :
include. blaming (1) the child, (2) the family background, (3) the peer group,

(1) the teachers, (S) the school system, j'<6) mé society, or ‘(7) the prpcess of
‘growing up. A . - _ B o '
Common Misbehaviors Which Occurred’

. Research Question 1: What are the most common rmisbehavior_s' that

occur in an elementary classroom?

Although more ‘cases of talking thhout permlsswn were observed in

5\

Olass B than in _either ot‘ the other two classes, ,there was only one incident,

' durmg the observation penod, m,wh'lch a boy was discxplmed for talkmg without

‘permission in this class. Meanwhile, the same behavior, classified as talkin‘g

[»]

‘w'ithdut‘ perm'i‘ssion, was th’e ‘moﬂst frequéntly— ttended undesirable behavior .

by the teacher in Class A The mlsbehavior of dlsturbmg others was observed

. ', in Classes A and C but did not ellClt the teacher's attentlon in Class B, where

[ S : K

Teacher Bl dealt mostly thh the problem behavxor of leavmg seats ln thls -

l

L study, ‘the number of boys who requlred dlscxplme was dlsproportlonately large

' corrpared to the number of gu‘ls who were mvolved in dlsc1plmary s:tuatlons.‘
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Class A, a figure whlch moré than doubled the number of "each othgr class.

The tota' numbers of the students' deviant behavlors observed are recorded

0

in Table 5.1. . , : 0

¥

N

1

B Some behaviors. were common 4o all three classes, but not all these ob-

served behaviors were considered deviancy, since so‘me behaviors did not provoke
the teachers' reactions. On tné ether hand, as seen in Table‘ﬁ.l, there were
‘some bena\‘riors dinsplayed by the students that were regarded as’ misc‘onduct
‘ in all three classes: talking withoyt perinission, not paying attention, and throw-

-

ing snowballs.

Disciplinary, ’= Used

Reséaréh .Question 2: What types of desist techniques do elementary

school teachers use in disciplinary situations? |
[Regardless of the teachers' awareness, behavior modification techniques
were widely used in all three classes. Among these desist techniques, as shown

in -Table 5.2, the disciplinary measures of detaininé after school or during recess,

[y

threatemng, sending the Chlld to the office and sending the child out of class
were commonly used by the three teachers. Group discipline was also observ%(

in all three classes. Although each teacher employed similar techniques in

dealing with problem behaviors, each showed personal differences in applying'

'di°s‘cip‘linar'y techniques to the situations.

Teacher A, who described herself as lackmg panence, smd " can run
out of it [patmnce] very q‘ulckly w1th ‘them and it takes me awhlle to compose
it to bnng it back." ‘She dlsplayéd more open and direct mterventlon techmques,
.wmch attnacted the peers‘ attentlon to the target students when dealing. with
undesxrable behavxor, Teacher A was well-aware of her dnscnplmary style,

|‘.

e



TABLE 5.1
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o

Compflation of Misbehaviors Which Occurred in the Three Classes

. LY

FREQUENCY |

(/K 52

MISBEHAVIOR ‘BQXS (%) GIRLS (%) TOTAL (%)
1. Talking without permission** 151(25.0) 3 (5,00 18 ( 30.0)
2. 'Disturbing others | 8 (13.3) 0 8 ( 13.3)
3. Leaving seats | . 8 (13.3) 0 ' ffé'ﬁ 13.3)
4. Not gecging work done .
properly ' . ‘4 (10.0) 2 ¢ 3.3) ' 8 ( 13.3)
5.+ Not paying attention** 4 ('6.7) 1 ¢ 1.7) 5 ( 8.3)
6. Fighting - 3 (5.0) lo 3¢ 5.0)
; *7.  Throwing é‘snowball**; ) 2. (3.3) Il (1.7) 3 SQ‘S.O)
gt 8., Being rude - 203.3) o . 2 3.3,
- 9.. Chewing éum‘ » L 2 (3.3 0 ‘ 2 ( 3.3)
10? Losing a textbook , 0 1¢1.7) 1 1.75
llf Playing with‘objects | v 1 ( 1.7) 0 | 1‘( /1;7)'
. EZ{ Sﬁearing / 1 (1.7) Q >, ‘ 1 ¢ 1.7
i&or&x ' (86.6)

8 (13.4) 60 (100.0)

N
. L. .
* **These misbehaviors were\Bbserved in

>
E3
] -

all three classes.



TABLE 5.2
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Compilation of Frequency of Observed Desist Techniques

}

in the Three Classes

‘

i

DESIST TECHNIQUE

. /
FREQUENCY /(%)

A

1. Detaining af;er school or during récéss** 10°¢ 16.7)
2. éa&ling.o;c child's name 8 ( 13.3)
3. Warning | -7« ll.7>.
4. Threatening** © 5 (- 8.3)
5. f3€§:£ﬂg child to the office** | 4 ( 6.75
6.'.Ackﬁow1edging child's mistake openly ‘ 3 ( 5.0)’
7. Investigating 3 ( 5;0)
8. 1Isolating child from classmates 3( 5.0)
‘é. Sending child out of class** 3( 5.0)
10. Taking ;way privileges (G.D.)* 3( 5.0)
5 11, Agsignigg exéra‘workﬂ(G.D.)* B 2 ( 3.3)
“iz. Lecturing | ; 24 3.3) ‘
13. Notifying paiénts 2 é. 3.3) |
14.‘Requestfﬁgﬂzgzidren to "put hea&é down" (G.D.)* ~ -2 ( 3.3).
15. Refusing to check child's work | | 1( 1.7)
16. Writing flnes.‘ | . 1« 1.7)
17. Yelling 1 1.7
TOTAL = _ o . ) 60 (100.0)
* G.D. = only used as grou; disciplinéa
*% These desist tecﬁniQues were observed in all thrge claésrooms.‘
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“ b . , ) .
- as she described her approach as authoritarian. lleﬁﬁ.&rpose was to establish

.,
1

| her teachmg status for the rlrst year at school and ‘she appeared to be gaining

‘ground as her students seemed to accept her as a "tough teacher "

\

Teacher B1, who :t>elleved in consistency in. dlsctplme, and ’I‘eacher BZ

'who regarded dlsctplmary actlon as; a tendency to 1mpose rules, which gradually

lessens as another code of :dxsctplme takes ‘hold, appeared to be rather lenient

Al

when handling proble‘m situations and more permissive about the students'

ton-

leavmg their seats or talklng wtthout permlsston during~¢lass time. Teacher‘

BZ dlsplayed a more permlsswe approach when dealmg wit the students' devtan--‘

A

cy than ’I‘eacher Bl. Nevertheless, they both’ used some behavior modlflcatmn
techniques - when dlsCtphmng students as well ds lecturing about approprtate

behavior in general (Teacher B2 lectured her students more often)

¥

' ' -

Teacher C explamed her strategles for dlscnplme~ usmg non- verbal cues,

o

consequence dlscxplme, and posmve relnforcement In addmon to behavior
modification techmques, she frequently used group dlsc1p11ne (G D) techmques,
(such as the whoIe class staymg in for recess because of a few students' miscon-
duct) which were consistently evaluated by the students, both target and audi-

‘ence, as unfair treatment for the situations. One of the students, C-10-B, |
\ Al . A ‘“

expressed the r.e',as'on thus:

~ That's [Group Discipline] what most people hate because I
_ think that people: who get others in trouble make. innocent
people so mad. Some people are. afraid to -tell the »teacher

" 80 they }ust stand thece. ‘

A .
4,

.is

- ,

’M

When asked whether or not the techmque wa,s effectlve, stadent C-3-G replled.

"Not, really because they thlnk she is talkmg to the whole. class .SO they dont_

....

‘-»

‘thmk they're- gomg to get m trouble." However, t’here was one student, C- IS—G,

WA

who thought group dlscxplxne was -rather falr, because most of the tlme not

.'l
. [
‘



B research are described in Table'5.3z I o \

o Jaws - - - PRESENT STUDY .~ |

D T

. ‘f’ ‘”f}v o Methods fot Handling Problem Behavior h

3 "Seat pupil apart from the group. "'”I'so_lati‘ng child from ‘others '

R e o ' 155

|
) <‘ v . N

just one person caused a dlsturbance or mnsbehaved thus it was difficult for
v !

the teacher to isolate the orxgmator of the problem. The unfalrness and ineffec-

[

tiveness of group dlscxpllne as' percelved by the students from thlS study comcnd—",

L

ed thh ‘the flndmgs of the study conducted by Moser (1975)." He mvestlgated

th; "puplls' oplmonSw about fairness and effectlveness of teacher disciplinary

A

. techmques" w1th grade six. j‘ e o S ’ ' S

fs

’I‘he most frequently-observed‘ dlsctplinary methods m this study were

)
‘detalmng after school or durlng recess, calhng out chlld's name, warmng, and

. .threatemng Regardless of the teachers' . educatlonal phllosophles , and

[ ! .

dlsctplmary approaches, all the' teachers were runmng thelr classes on the

+

prmcnples of reward and pumshment. Common techmques in handlmg problem
behavior in the three classes were also. found in the list of methods for -
.controlling behayior‘ by James (1928:129131). ‘The;_technique's observed in’ this

1

f S : " : . ' oy

v

o : 0.7 table 5.3,

WA . ‘ K * cor

¢ Yy

Keep pupil in after achool to ;. ‘Detaining after school or dur:lng ‘
" make up work. . » recess i R
Repott ,case .to-"par%nts'f;"“; "l" t \ thifying parents, - P
4.,’>.Reﬁoua1;rof prw;(reées RN ; x Taking away privile;es Ly |
. Publie aeknouledgemen-t. of” fauﬂl‘t e Acknowledging ‘child's mistake openly |
’Assigmnent of extra work ‘. ‘I o _;«Assigning‘ extra work L

I3
u, . [
——

etal reproq\f L L IR Reprimanding, warning

- = . P - . o . oy
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Coh

Even. though our socxety is, changmg rapndly and the chlldren of today

Py

. are not the same as the chlldren of the _past, teachers stlll use tradmonal

\

~ methods to dlsmplme chlldren in the schools,\ In splte of a revolutlon in the

{
» 1

pmlosophy of eduqatlon, 1n polmcs, and in our hfestyles, it ls still questlonable

whether or not there have been sngmt‘xcant changes Jin dlsmphmng children

'

' -
in the schools. Method changes mlght lnclude mcreasmg democratlzatlon‘

. of dlsc1phne and reduction of the 1mposmon of unquestloned authonty

-~ A

/

and the Impact on Their Subsequent Behavnor

A

N
' The Inner States of ledren '

.
N N
s

Because this study revealed that ,som’e' students’ were con"fuse’d, embar-

rassed, or otherwise ;affected-by discipline in action situations and of'specific

' ' e

. types, it is fair to examine the precise nature of the, relationship between

e o
actions in the future. .

Thoughts

@
-

K]

\ N ¢ ]

-
T
3

Research Questlon 3 What ktnd of ratfonale does a child develop when

' dealt w1th accordmg to each of the three dlsc1phnary approaches"

" pict K37 , =Y

P g Although the thoughts that occurred to the students Were dxfferent in

v,)‘ e

’ N v

" the dlscxphnary“ sxtuatlons that took place m classes that were run accordmg

s

,‘-

_~Follow1ng dlsclplme, as

A to the three xapproaches

5,

P2 some thoughts were - common to all three classes.

leen in Table 5. 4, the chxldren ‘,repdrted thoughts of

i

analyzmg one's own behawor, bemg confused, bemg preoccupted w1th one's

own thoughts, recogmzmg the: pOSSlblllty of ge mg mto trouble, and sensmg ‘

enta

A sxtuatlon.

e

’

children's thoughts and " feélings, ‘immediatenly‘ following ‘disciplipe, and their °

N
N

.
, unfalrness or lrrelevancy In thls usage "thoughts" are the judgements, attltudesé_

concerns, and pOSSlbllltleS that occur to chxldren durmg and” after a dlscxphnary.

1

1
»
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On the other hand there were also some dlfferences among thenr thoughts

The students m Class ,A (’I‘able 4 4) revealed that they were conscnous of their

“peers"‘reactxon, were ]udgmg‘the teacher as tough were regardmg themselves»

{
as bad, . were sensmg the teacher’s lack of understandmg, and were w1shmg

S

dlsclosed hlS destre not to be in that class, whtle another student showed empathy

. with the teacher bemg "tough;".,By "tough" the ohlld seemed to mean "strict,”

“and he understood the teacher's reaction.” When’ the teapher dlsapproved of
N

the students' work, the cmldren in Class A tended to meet the teachers expecta~

tions in order to get higher marks For example, C 10 B drew a plcture of .

a machme gun and a plstol and Teacher A commented that 1t was too dull.

I(f“.‘xl’

e C—lO -B trned to change the picture to meet the teacher's standards, and ex-

;
i

plalned'“

- oo . , )

l was . afratd ‘that she'd hate xt because she said it was .too dull

;  So~I tried to 'make it red and yellow- a'ﬂ atound and thlnkmg :

,a‘

that it would get a hxgher mark g . ; A v

,~,

In Class B (Table 4 12) the students thought of approvmg the dlsc1plmary‘

respons1b1hty to- be shared among the teacher and the students One student o

method as approprlate, hopmg not to get mto trouble, and wantmg not: to do e

homework. The chlldren seemed to regard*’l‘eacher Bl's mterventlon as appropr:— o

k]

te when prcblematlc sxtuatlons occurred As student B-l 2—(} asserts

It wouldn‘t be fanr lf you're jUSt gettmg your way all the txme
~and then if :you go imto anéther ¢lass: and - ‘your teacher is not - -
the same as the other ‘one then you ]ust get m trouble for domg
allthatstuff o RS SO

T C e

dlsc1p11nary method belng unreasonable, havmg .dlfftculty in: understandmg,

havmg the urge to tell others to be qunet and fmlsh theu' work, thlnkmg about

The students of Class C (Table 4. 20) expressed thoughts about the teacher's (

U
®o

-y
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A

- a chlld's encounters with dlfferent approaches to dxscnplme" AT

; chores, and wondermg about one's own behavnor as bad The children dlsapproved

" of group discipline, yet showed an understandmg of the teachers pllght. As'

one of the students, C 26 -G, said:

P V!

AN

B \ I don't think it's fair. Sometimes' she, doesn't t'hmk it's fair o

\ }

either, Everybody gets, m trouble because of one person but
~.she dldn't know who did lt.\ _ : R I

Wy
pd

Feelings - . | , o .

. o
~ Ve

Research Question’ 4:‘ What Kind of-emotional experience results from
SO R

As seen in Table 5.4, the chlldren who were bemg dlsc1plmed shared
\(

‘common emotlons. These were feelmgs of anger, dlsappomtment embarrass-

(a0 :
MM' . ‘,~J

ment fear, frustratlon, 1nd1gnatlon, rehef and sadness

#
0

Aside; from the above feelmgs, the followmg emotions were experlenced,“

‘b l
Lla|

only by some. students in Class A (Table 4.4): desire‘to stay away from school ” o

'despalr, dlshke ‘of the teacher, lack of bemg apprecxated, a negatwe attltude |

'toward school unconcern, upset, and worry 'I‘he chxldren appeared to be reluc— L

"was unclear. Student A-l B commented

Al

tant to ask questions when thexr understandlng of the lesson or assxgnment :
W :M'_ L et

; When I get in- trouble sometimes I don't go up and ask questlons
‘ "cause sometimes:she gets kind of mad abme So I Just stayed

| o m my/seat and drew the plcture.‘ R

Neaar
. *rm

e The feehngs that were umque to the chlldren in Class B (Table 4 12)

. lwere madequacy, regret, and unhappmess, other feelmgsa.such as annoyance,

amnety, dxscouragement, puzzlement, and resentment were shared wrth the'_ "

| ”'children 1n Class A. Allthough Teachers Bl and B2 seemed to be more lement,

"than exther Teacher Atof ;Peacher C, when problem sn:uatlons a?ose, Teachers- |

,,"1 . : e : L L “,\"
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.and democratic) affect the chlldren's subsequent“behawor" . e

1162

o N .
v 0

[

W

Bl and B2 trled 'to control the students' behavnor. Therefore /altermg problem

' AL
"

'behavnor through commumoatlon, by lxstemng to and facmtatlng the stddents'

’ e?tlons, was. not’ ev1dent in this class regardless of the teachers' generally

permissive approach to teaching and discipline. .
Only in Class C (Table. 4. 20) did the chlldren express ‘the emotlons of

re)ectlon, shock and the desire to get even. The children of Class C and Class

i »

. A harbored the feelmgs of gullt, helplessness, mnmldatlo.n, loss of self~lmage,

'and» nervousness.. When a student did: s‘omething that ‘Teache‘r»,,C' disapproved '

of, Teacher C would openly ask the student what should he/she do about it, .

and if the student could not, provide an answer the . teacher would th‘en ask

[
! A .

the class. This approach created negatlve feelmgs such .as re]ectxon, intlmlda—‘

tlon, and loss of self—lmage among the students.

The'Impact on ’l_'heir Subsequent havior

-Research Questlon 52 How does each approach (authorltarlan, permnssnve

AN it
- ST
)

The teachers from each approach responded to- problem behavxor thh ‘

varylng degrees of strlctness. Teacher A exhlblted the most authorltaman

-y T

‘approach Teachers Bl and’ BZ dlsplayed the least power‘ and 'I‘eacher C showed

a tendency to resolve the problem suuatxon with the chlldren. However, the ' ‘

v

[

2.}“

iors subs1ded Common contrxbutmg factors to thelr subsequent behavxors

(Table 5 4) mvolved avordmg embarrassment and/or teasmg, avmdmg pumshment

RSy o
TR A

| . to use by all’ four teachers. Therefore, when the students were mvolved m

\

- basnc prmcxple of classroom management, reward and pumshment, was pdt

 When the teachers admlmstered desxst techmques, 1n most cases the mlsbehav- .

"dlscl lmary sxtuatmns, the teachers used pumshment as a dxsct lxnary measure.‘
P § P

fraxd of gettmg mto trouble, bemg cautlous, recognmon of the posstblhtyj ‘
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of change~ and recognmon of poss:ble punishment by parents. "I‘he students

‘ from Class A (Table 4.4) mdloated tret concern about losmg prmleges, intention

/

"to change, not wantlng to upset the teacher or parents, and reflectlon on one's
own behavxor affected thelr later behavtor. In Class B (Table 4. 12), the students -

revealed that thelr intention to behave approprxately mfluenced thelr subsequent ‘

‘behavior, while the students of Class C (Table 4.20) explamed that anxtety'

about possnble pumshment dislike of doing chores feelmgs of gunlt, serving
~

,afalr consequences, and wantmg to sit beside one's fnend had an effect on thelr‘
! :

later behavtor,‘ The . desire ‘to avoid consequences, which was mentloned by
thes'tudent’slin Class A, was also an influencing factor.

Even thoug the teachers used the“vsax:ne"orv similar desist techniques
- to curb detriance, the individual discipl;nary methods which each teacher em;
ployed evoked dlfferent responses among the students who were. mvolved in
the 51tuatxon. Therefore, it seemed that it was not the desnst techmque per .
se which had impact” on the students’ subsequent behavnor, how the teacher

‘&dmimstered ‘the partxcular techmque a(fected the students' thoughts and’

| 'feelmgs. Student B-11-G's oplmon reﬂects this theory:‘

It's usua}ly the way the 4eaeher —gwes you the pumshment. :
It's not the punishment. Just the way she..talks to you, the
way she looks at you and that, not the pumshnient 1tse1f '

ot

- Chilaren's PerCeptions of Discipline in ,(_}ehém _

' ‘Researc‘:h‘ Que‘stion 6:' How do-. the chlldren’s perceptxons of dlSClpllne

' dlffer as they. are exposed to each of the three styles of dxscnphne" ‘
“Chﬂdreii!s.Percepﬁons of the warst;qenmpr'.; .

. B c /'f . ) ‘, N ' ‘-,.‘ . |
. As seen n Table 4.5, 31. 3% of -the. "eSPOHSES from the chlldren in Class, -
- >,  fro

A mdxcated that swearmg was the worst beha'nor, .wmle the same behawor

o “
i




- | 164

was the third (14, 8%) on the list of the worst behavxor from_ Class B (Table o
4. 13) and the sucth (906) from Class C (Table 4. 21) Talkmg back to’ the teacher

showed the mghest percentage "of . responses in Class B (22.2% in Table 4. 13) :

and Class C (18 2% in Table 4. 21) as the worst behavnor, and the same behavior -

gamed the s"ﬂcond hlghest response (25%) from ‘Class A (’I'able 4.5). Other -
behav;ors like throwmg snowballs, ignoring what teacher says and physlcally

‘abusing the teacher were considered to ,‘be'the worst behavior by.'more students |
in -Class "‘A‘("vTabl‘e 4.‘5).‘ Fightihg‘, thl‘oWing.ob'jects and hurting“ someone, and |
vandali'zing drew higheﬂr responses from the Children m C‘lass‘B ‘(Table 4.13).
~ As shownj in‘ Table 4.21, what was perceived‘ as the worst hehavior and that

A

recelved hlgher responses in Class C were throwmg objects and hurtmg someone,

‘ flghtmg, beatlng up another student ‘and stealmg Among the rest, of the per-
cewed worst behavtors, takjng drugs (Class A), setttr}’g the. sch061 on flre (Class‘ .
| . B), and selhng drugs (Class C) were also c1ted ‘
' A51de from “the order,of severlty, there ‘were no 31gmflcant dnfferences
‘ ‘m chnldrens perceptlons 'of e worst behavncr among these three approaches :
As seen in Table 5.5, talkmg back to. the teacher, swearlng, and fnghtmg were
consndered to be the worst behawor by the chtldren‘ trom all three approaches
-+ The cmldren's views on'the worst behav1or commded wlth the. teachers’. Ih
_‘ thelr 1nterv1ews, the teachers mdlcated that dlsrespect (talkmg back swearlng,‘
b‘ abusxve language) toward the teacher, vnolent acts (phys:cal vnolence or hurtmg |
! people) toward the 'teacher or others, ‘and dlshonesty (lymg, stealmg and cheat-

a

‘mg) were the worst behavxors

: Ch{ildren's\;Perceptions of the ‘Most Severe Disci'plinaify‘)Technique

L 'p’.‘

o

. The chlldren from each’ approach had sxmllar vxews on the most severe

h.
..

dlsc1phnary method except for a few techmques. N
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TABLE 5.5 .
+ ’ ) . .
Compilation of Children"s Perceptions of the Worst Behavior
‘ ‘ . ‘

_ . PERCEIVED BY
LA ~ .
&\:" ”d! .”1 - ~ . . )
« WORSE BEHAVIOR BPYS (%) * GIRLS (%) TOTAL (%)

) .

~N

- |’§.‘\ :" ' \
"Mouthing of £'" (talking back

TOTAL

(46 8) *49 (53. 4) !52 (100 f)

.‘, P

2

.These qumbers exceed the actual number of participants because some 1

Q5 students. indicateh more than oné behavior. v -
% .The sum is:more than 100% because of rounding errors '
**'These behtviors were - regsrded as ﬁhe”worst behavior in all chree

classes.\a AP Tyt

~

to teachep)** . . 1 (11.9) 9 ( 9.8) . 20 é 7y
2. Swearing** . |6 (6.5) 11 (11.99 17
3. Fighting** Y .. 7€ 7.6) 4 (4.3) 11 ( 11, 9)
4. Throwing objects and- " o '
-+ hurting someone 4 (4.3) " 57T5.4)  9(C 9.7)
5. Beating up someone 2 (2.2) - 2 (2.2)°% 4¢( 4.4)"°
6. - Vandalizing" N 2 ¢2.2), 2¢€(2.2) - 4 C 4.4)
7. Hitting the teacher '; ' 2 (2.2) 1 (1.1 3( 3.3)
8. ;Ignoring what teacher{qays 1.C 1.0 2 (2.2) ©3(C 3.3
.'9. Stealing i 1 ( 1.1): 2 (2.2) 3.( 3.3)
",10., Throwing snowballs« 0 ‘ 3 ( 3.3) 3G 3.3)
Sl Showing disrespect (yelling ! ' '
dt teachér), . 2 (2.2) 0 2 ( 2.2)
12. Writing "bad things L
"ghe board or, wall 0 2 (.2.2) 2 ( 2.2y
13. Being noisy 0 - 1 (1.1) 1lo(, 1.1)
14. Exposing oneself . 0. o1 (1.1) 0 1 (C 1.
. 15. Not getting homewovk done o | 1 (C1.1) 1 r).
16. Not paying attention 1 ¢1.1) " .0 1 ( 1.1) .-
' 17, YPlaying hooky". (truancy) 1 (1.1) 0 1 ( 1.1I)
‘18..P1ay1ng "rotten. jokes" on v : '
the. teacher. ‘ - 1.¢ 1.1) 0 1.0 - 1.1)
~ 190 'Running around in the‘ B SERETE & ",
©classroom - : .0 1 (1) 1 (D)
| 20. Selling.drugs . 1(1,1). 0 1€ 1.1)
. 2}.'Setting the school on fire 0 o 1.(1.1) b.(, 1.1)
22. Takipg'drugs - .0 LoD Tl CRD
'23. Turning on ‘the sho er SREEN L S ; |
o without a cap g 1(1.1) o 1 ( 1 1)

(YO

.
L3
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As seen in Table 5.6, 54% of the children (more than 50% of the students
from each class) regarded strapping as the most severe disciplinary technlque.
Detaining after school or during recess, expelling, suspending (in-school or’
out-of-school) and sending the child to the office were also perceived as the
' * e . 1,

most severe desist technique by. the children in all classes.

In Clgss A, throwing something at a"student‘l was mentioned (2.9% in

‘Table 4.6) by one boy as the most severe disciplinary technique while writing

lines (5.5% in Table 4.22) and asking the class what should be done about the

behavior (2.7% in Table 4.22), which was also found to be an unfair and
1 .
! / ’ ,
ineffective disciplinary method in the study of Moser (1975), were viewed
by a few childrén in Class C as the worst disciplinary measures. A few children

from Classes A and C viewed assigning extra work as the most severe discipli-

’

nary technique, but it was not mentioned in Class B.

The results of vari?us studies done by Martin®(1975), Hayman, McDowell .

and Raines (1975), and Maurer (1976) indicate positive interrelation beﬁl‘eeni

‘crime and physi"czal punishment. In other words, the more parents/teachers

yse coercive punishment, "the more children tend to become v1o\ent and aggres-

i

sive. " In spn:te of controversy over corporal pumshment stxll moreothan half

‘ -~
¥ *

of elementary teachers, hxgh schoool teachers, and the public favor c.orpora_l

'
.

~

.

‘Pumshment. c ) ¥ . - o . L

L \

_With parental consent, strappmg was Stlll apphcable in that school, and
Whenever students w‘ere called mto or sent to the offlce, ‘t‘or' whatever reasqn,"‘_ :

the chlldren's nmmedlate reaction was that they Were in trouble ov would receive

a <y N Y

‘ _the strap None of the stuﬂents were supportwe of glvmg the strap as a discxph—.’

Y '
'."'

nary measure, some of their reasons .fbllow- .

A 14-B 'I‘he way it is not effectxve lS that some kids never get. l‘ld of

| ‘;T\';_ e “ their fear of . ggmg down to-the office and others they never. "“’4’

| “"A; \ ‘.‘.. . ’ L‘ﬁ ) v ‘3\ . v‘ . -
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TABLE 5.6 =~ -

Compilation of Children's Perceptions of the

" Most Severe Disciplinary Technique

PERCEIVED BY B
' DISCIPLINARY TECHNIQUE. | © BOYS (%)  GIRLS (%) TOTAL (%)
1. Strapping** 27 (28.1) 25 (26.0) 52 ( 54.1)
4
2, Detaiqing after school or L ’ .
during recess*® 4 ( 4.2) 6 (.6:3) 10 ( 10.5)"
! , ‘ [
3. Expelling** _ 5(5.2) 4 Cs.2) "9 9.4)
4. ' Suspending ﬂOut-of; ! : v
school)** N 2 (2.1) 5 (5.2) 7 C 7.3) i
5. _Sendipg child to the : ) ‘ V' ‘
{office** : w23 ( 3.1) 3(3.1) 6¢C( 6.2)
b, Suspending (In-school)** . ‘2 (h2.1) 2 Q 2.1) 4‘( 4.2)
7. Assigding extra work t f" 0o o2 (2.0 2(C 2.1)
8. Embarraasigg%the atudént. 0 oo 2C2.1) 0 2 ( 2.1)
- ’ ‘l . ' ‘I . { * - ‘) . * “‘ .
9. Writing lines - | 71 (100 1 (L0 2( 2.1)
10. Asking the class what should : S ‘ L I )
- be done about the behavior ' 1(1.0) o .. *1(.1.0)
11. Throwing something at a e T AN
: atudent L ! : 1 ¢1.0) 0, - 1 1.0)
, _ Lo | o
TOTAL - . .. - *46 (48.8) \*5% (52.1) - *96 (100.0)

L* These numbers exceeﬁ the actual number of participants because some
students indicated more than one technique.,
: %% These techniques were mentdoned by the children in all three -
7: classeg . Do . :
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get-the strap even they kept on doing it and doing it. The way
it is good s if you give a. strap, he [the child) wouldn't ever
~doit agaln C . ) !

Bc6-G : 'Cause when you strap ‘the kids they'll just do .it over again
Maybe they think that the teacher just ddesnt care about him .’
0 . . or somethtng . .
. | ., o
C-3-G : Because you shouldnt have to hurt sgmeone to tell him what
' to do. : .

Lo ¢
By

C~1'3 -B: lt hurts but ltke once it's done it's over with. If you do it agaln v
you re just gonna get another one.

LA
1

P

Children'sfPe‘rc'eptions of ,Most Eff'e:ctive Disciplinary Strategies -
’ / \ v 'i' o . R :
\ i " . { A
S 0 SRS L e
‘Research Question 7: ' Whatdo children perceive as effective disciplinary

LA
\

te‘chniques" , O : -
' ARINS , : L

-

strategles that teachers could use to handle problem behavnor in the class.

{ “ u z

The chnldren were asked for their oplmon rEgardmg effecxe dtsctplmary

1

ln the interviews of. the students, 4 2% (as seen”in Table 9. 7) of both target

n A k]

and audience . students felt ‘that conferring between teac.her and student was
' the most ef*fectlve dlsmplfhary techmque. This strategy drew the most posmve o

responses from the chlldren in Class A (3096 f‘efer 7 Table 4 7) and Class :ﬁtv
C (24 3%, .refer to Tahle 4. 2_;3) and the secondf‘hxghest number of positive re- -
(k

sponses from Class B (2096, refer to Table 4 FS) ‘Other techmques suggested

by the ghlldren from all three classes were detaining aftemschool or durmg

,,,,,

'1,. £

- as teachmg marmers (m _Class B)t and cleamng up around school, expelling,

-t
- »e

request/mg chlldren to put their heads down, and spankmg at home (in Class"

"l

o
fat

L

All students expressed thelr concern about the ways that their teacher

would handle problem sxtuatlons in thelr class. Although some students suggested




' * ‘(: \\ ! 1 ' ’
' 169 -
v Lo ' : _TABLE 5.7
. Couﬂi'i,ationf'of"Children'g Perceptions of the : e
o B n J" - K
Most Effective Disciplinary Strategies , o
o v
Al [ N
' SRR g LY
. ' : » v - ' ' ., 0
{':‘f ' E lv‘ E Ao | -PERCEIV:ED BY . ; L
) ‘ ' -""' \ \ St i _L.: 'L ' l~‘
EFFECTIV ISCIPLINARY LT » ol ‘ ‘ !
STRATEGIES | ; . '+ BQYS A%)] .GIRLS (%) TOTAL (%)
Iy ' s o Y 0 R . A QJ ‘ .
o 1. Conferring between teacher * ‘ ; R ST .
~ and student** ' O T 8 5) 126 (15.8)  40:(24.2)
2. Notifying parents. ' 12 (7.3) * 13 (7.9) 25 (15.2)
3. Detaining after s¢hool e S i
3~ or during recess*k ..« 1 (6.7) {12 (7.3 23 (14.0)
% 4. Sendipg child to bhe YL T
P % officedr K7 (4.2) " 1L (6:7)a 18 (10.9)
5. Strapping** 9 ('5.5) & & (2u4) 14¢( 7.9) ',
, 6. Warnpng** 6-(3.6)r 0 2 (.1.2) ;. 8.( 4. 8) .
¥ 7. '%\ssigning ektra work** £5:( 3.0) < 2. (1.2) 7 X 4. 2).
8. ',Suspendigg (out-of-school) ~i6 (13:6) " 1 ( 0.6) © 7¢( 4.»2)ﬁ e
b 9. Suspending (in- schov;)l)ﬁ s 30 1..8)1":;? 3(1.8) ¢ 6 ( 3.6)
10. Isolatipg child from ™ "o o e - .
" .classpatgs** . 4 (2.8)5 %0 o 4 (2.4)
11, Sending child out of class 3 (1.8 0 Tf 0 3'(1.8)
£ " 12. Ignoring fat €irst ... S T T ,
P then disei’plgne) 1 (Q.6)' 1 (:20.6) 2 ¢1r.2)
a . "13. Takén ‘away privileges - 0 '_n«)}‘\ 2 ( }'1.2) 20 L.2)
14. Wrieidy' lines- 3 0 21200 2 (12)
‘ 15. Cleaning up around school & 1 ( 0.B) 0 e 100,6)
“ 16. Expelling . L d o .~ vt E(O0.6) 7, 1 ( 0.8) .,
17\Reque7t1ng‘children to put AR L T
' . " itheir’ heads down . 0 & -le(l 0.6) %7 1 (-0.6) -
o 1&.‘Spank1ng at home " - 1(0.6) -, 0 % e 1 Qf6§,-z"
' 19; Teaching manners. .. ., - 1 (0.6) » 0 & e 1 0:6),,.
o L o I‘. A_.I. : . . v, . ! L ".:a - J"‘;‘“
) -rom}r' , o o %,81;*:'(56.‘8);.* *81 (49.1) *163 (99. 9)
! 'numbers exceed the actuaél number of par;tieipants because §ome N
ts indicated more than one strategy. i ¥ L ‘
‘% - The¥sum is lgss thar 1001 because of‘rounding: errors. . 0
: k. 'l‘hese strategies were mentiomd by the children in, all three P
. e T ' Y
. ‘. L o ‘ ,1 " ¢ v
- L ~ i g
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» 2

; various techmques that the teacher could use, they all agreed that they would

" f
‘hke to have af'chance to discuss problem snuatlons with. the teacher when
¥ \ , o ,“&

) \they 0ccurred Conferrmg between teacher and student and notlfymg parents ‘

1 | ( v v

were ranked hlghest as .the most effectwe dlscrplmary techniques; these were A%

"l‘.‘

‘also found to be the most effectlve teacher dlscnphnary techmques m the study

0 &

- " CO“C‘UCted by Moser (1975). ‘lf this conference failed to curtail the students' Cow

dévnant behavnom. the students,feltqthat this mdlcated a need for more severe

techmques. The chlldren also stateﬂ that they would hke to contrtbute mdiv1du— ey
" o . EY N :
“ ‘ * b a,
T ally toward dlscussmg dlsctphn:iry methods when they were jnvolved in the
= i foR L g YRR &
problem sttuatlon The ma]orlty of students dlsapproved of havmg the Strap

fvr\ '\ ‘

at school but at the same ttme s\me students favored havmg the strap avalggble :

. 4,
Bl

u as a Iast resort., ' m_..( ’ a N 4 , ,"7 ’ : ' ' i i
‘ o "." .’ ,..‘?,' . .'» - '*’. ; ' ) " ;\' . O A .._‘_ I " F'.’:.F. |
Difference Between Male and. Female Chlldren's Pel‘ceptlons of Dlsmphne BRI ;
e L 7. | R G e e e

2 'Re’search Questnon 8 Is' there any dlfferencev between male and female

he A
Ao , & N R Lo

chlldren's perceptlons‘of dlsmplme" - Sooe L

In thxs study,;the ma]orlty of the chlldren of both gehders Seemed to

h
Y

5_.‘«_ oId 51m11ar views on dlscxplme. They shared "the same oplmons on the worst

K3

o behavnor, the'most severe dlsc1p11nary ;nethods, and the most effectlve dlSClPh"’
‘; nal;y gtrategleS-\ The areas whlch elnolted responses frOm f ‘ one gender of
e chlldréh were not a'egarded as lmbortant since these’areas earn the approhl :
» i P : RO o AR
of only a few studg'}}s; ;«5 R TS ’-f'?';‘ LT ‘. T

]

ao" !

' ‘ Accordmg to 'l"able 5 5 boys and glrls dxd npt dlffer sngmfxcantly in thelr
: n.. .Q . b
oplmon that the wOrst* beha;vnors were talkmg back to the teacher, swearjng,

.

vé ;
flg'htgang, throwmg objects and hurtmg someone, va

I ) ? H - ‘ N
1§nor1ng what teacher says’ and sé’ealmg How 'er, throwmg anowballs, wrtting

.. . . .o T Lt e o
L ' o RO T [
o )
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”~

"'bad thlngs" on the board or wall, being nonsy, exposmg oneself iy not gettmg
»homework done, runmng around in the classrdom, settmg the school on flre '
and taklng drugs were consndered to be the worst behavtor by glrls only. On :

the other hand, only boys consxdered showmg dlsrespect to the teacher, not
b"
paying attention, truangy, playing "rotten ]o";(es" on the teacher, selhng drugs
A
and turmng on .the shower wnthout a cap as the worst behavtor These rtems ,

(ltems 10 through 23"* except for item 20) are in generaJ, sntuatlons mvolvmg

L] , Al

flauntmg of authorlty ¢

t

# n

- As shown'in Table 5. 6,\&11 the techmques —- strapplng, detaimng after -
school or durmg recess, expelhng, suspendmg (both out—of—school and m-school) |
s sendmg the chlld to the off:ce and wrxtmg lmes —_ were mentxoned by both‘

genders of chlldren as the most severe dxsmphnary .techmques “The. techmques"

of asstg‘mng extra work and embarrassmg the student (smglmg out the. student”
in front of the class) were mentxoned by girls- only whxle askmg the class what'

: shouid be done about the behavxor -— consxdered to be an meffectwe dxscnphnary‘

-~

technlque also found in the study of Moser (1975) - and t'hrowmg somethmg

_l at a student (ltems 10 and 11) were suggested by boys only. It appears that,. @
su‘bh dlsc1phning\ techmque partlcularly bothers boys. ,Items 7 and 8, assngnmg "
A‘ ‘~y~/! . ‘

‘ extra work an' ‘mbarrassmg the student, probably mean that the offendmg R

gxrl would have to tell her parents of her pumshment, and gxrls seemed worrled-_' |

by et N e |
. o-l Y i i
Table 5 & mdlcates that the strategles of conferrmg between teacher Ry

and student aﬂd notlfymg parents - whlch were consxdered to be effectlve‘f

PRI
t .- 5

f *dns-c.xpmnary techmques by the puplls m the study of Moser (1975‘) "-- detalmngf B

.,"_jafter school or durmg recess, sending the Chlld to the offlce, strapplng, warmng,vj R

assxgmng extra work, suspendlng and 1gnor1ng were consxdered to be effectlve‘




Rl

disciplinary strategies by both genders. Techniques such as isolating the.child,

A

sending the child' out of the class, clean'ing' ‘u'p‘ around the school, ‘spanking

at home and teaching manners were vnewed as useful by boys only, whllé taklng

‘ away pr1v11eges, wrltmg lmes, expelling and requestmg children to put thelr

heads down were mdlcated as effective dlsc1plmary strategles by glrls only

Strappmg, warmng, suspendmg (out-of—school) and assngmng extra work were

. 172

""" more than twice as’ popular with the boys as thh‘themglrls Conferences w1th;, '

1

Vo
‘;‘4,

‘as pereewed by the chlldren"

the teacher, detentzons, and tnps to the offxce were preferred techmques~

e,

' for gxrls, with nearly tw1ce as many girls as® boys feelmg that conferrlpg with

-~ S : W

the teacher was effectlve.

o )
. " s ]

\“' Children’s PerceptiOns of an Effective Teacher . -

) L ‘ : ’ ." “ o ’ . % ‘ .
L ‘ ‘

Research Questlon 9: What are the characterlstlcs of an ef t‘ectlve teacher

1 a

o
kA

-

A/‘"Z'
San

. \ ?.‘ ; .5 '
N P o oedn
v 1,!‘,.

Even as the‘teachers ]udge the students' behavxor in the Pclassroom, the ‘

studemts are constantly evaluatlng thelr teachers' behavmr, elther externally

t .I-‘ ‘i v \

| or mternally The chlldren develop some kmd ot‘ mental mechamsm to adapt

i Vb \

‘ . to the teacher's style of dlscxphne as the process of evaluatmg the‘ teacher's '

beha\nor toward the students contmues. In the present study, as seeh m Table o

5 8, &emg f1rm and understandmg (top ot‘ the lxst m Classes B and C and second

i
1
n
1
N
i
i
i
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{ Compilation of* Children's Perceptions of the
. N e r N g '\;’;;

Characterisﬁics of an Effective Teacher -

TABLE 5.8 .

v

‘ - v . .+ PERCEIVED BY

" CHARACTERISTICS OF . = - T , B PR
EFFECTIVE TEACHER "+ ., BOoYS (%) = GIRLS (%) - TOTAL (%)

]
1. Being firm and" . ‘ e ' e
\\understanding** ‘ . 16 (10.3) 3) - 29 (18.6)
‘2. Being nice and kind** - 16.(10.3) 4) 0 26 (16.7)
3. Doing fun activities and ] S _ : b
cartg¥* s -6 ( 3.8} - 13 °(:8.3) ' 19 (12.1)
" 4.+ Not assigning excessive ‘ 2 ;o S .
homework** .. ., 745y 6(3.8) 13(8.3)
5. Helping the children with . .
“their work and/or ocher
. o problema
__ 6. - Displaying. varie‘y ip
‘ teaching 1 ‘
7. . Having a sense 3.2)
.. 8. Not yelling** L 2.6)
. 9. .Being cheerful. and 'j - o R L ‘
.. 0 frienlily®* 1 ( 0.6) '7:¢4.5)  .8( 5.1),
- 10. 'Knowing rand explaining school_‘. o o o R
D work well . Co ot e (206)
.11, Being patient ' ”f 6 G 2.6)
.+ 12. Remaining even-tempered 2 (1.3
13, Providing creative aetivitiesw"l ( 0.6)
14+ Dispensing free time and :

' rewa;da , 1
~15. Being’ cooperative po R &
16 Being'an’ enthusiastic worker ;xuo,n

0

o .
O W -

Q‘(‘s.s), 5_(‘5.2)‘*- 11:.¢ 7.0)

5.7)
5.8)
S'B)i.

-9)

0

o
f humox**’ : -5 (
| o a(

v B o
~~ o~
'~~~

,3.'9)
‘3.2)
C1.3)
”1:3)

-0 N
R
[«
o
S’
AA:AA‘

1.3) . .
1 0.6)
10.6)
.0.6)"
0 6)

A

0.65=‘u
0.6)"

. -17. Being’ “fair . %

£ . _18.'Enjoying teach@ngaww.
‘,f_-¢”19 Getting along: well with o
AT S parents L DREEE | 6) .
120 Making mistakes sometim S0 006) i

- O

‘-.‘,“‘\ o - “
o o
~s

Ly 30;6)- -

S o oot
B AN

0y w156 (991) s
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'

- .as important attributes Other charactenstlc., were mentloned sparmgly by

both genders or by a smgle gender only

Some of they characterlstlcs of an effectlve teacher descrlbed by the

children in this-Study were also ctted in nghet (1950 1 2- 64) He maintained‘

'that the. fxve basxc qualmes of good teacher are: 1. knowmg the teachmg‘

materlal, 2. enjoymg the teachlng fnaterial 3. knowmg the students, 4. llktng
“the students, arld 5. havmg a sense of humor La’minack and Long (1985'268)."
conducted a suryey wnth undergraduate students who were enrolled in teacher
educatxon, askmg them to recall ‘the qualmes of thenr best elementary school

t-eacher They categortzed the reSults of several open-ended questlons under‘

four headmgs,r 1 classroom management, 2. personallty, 3 techniques and

strategtes, and 4. appearance Under these headmgs, most of the characterlstics

~ found’ ln thlS study remarkably corresponded wnth the descrlptlons of a good

teacher in the present study S ' : v

. ©
) [ .
' .

lt is. not surprlsmg that elementary school chlldren's perceptlons of an

‘,effectlve teacher are congruent W1th the oplmons of preservxce teachers and

{

‘ ‘other professmnals concermng the ldeal characterlstlcs of an effectlve teacher

‘.f"'-'unchanged over many decades.‘ The chtldren from the present study descrlbed

5 ';_“‘It 1s ev1dent that the fundamental charactemstics of a. good teacher rema;ned

Eo

é "‘

. the type of tea-cher they would hke to have m the followmg mterwew excerpts.

A 13—B° Nlce but sqmetlmes strnct and soft-he‘arted under that heart, e

. ~who' can get mad when he [the teacher] wants to... .. fum, some-"". "

. _-times :not- ®o" fun.: The teacher who  does it right’ 'sometimes::

. who makes a few mistakes. Teachers’ make only a few mxstakes,
wywe makeva lot. Set thmgs through our mmd and who‘makes

‘the: ‘things ' besides donrf&Work
: all day. Sometlmes 11‘ you've been really good; let you play

:-are-‘really  nice- but: xf
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'you don't wanna have a teacher who lets -you do whatever you“

‘like to do.. The tedcher gives *you not too hard work or not too
easy but jru-s-t rlght e : ‘

: : Y

B-11-G: : Nice and does ‘a lot of oreatlve things. The teacher who is not .
mean because when you have a mean teacher, you don't do very,. .

' 'well. You see, when you have a mean teacher, it's hard to please .
her [the teacher]; but if you hav ‘a nice teacher who is really "
easy to please, then youll try y best to please her. If you
please her, then shell gtve you fun and: games. See if you have

" a mean teacher you can't please her and she. won't glve you ,

- fun and games, things like that. '

_C—20—:‘G:| Tlha teacher tries to make work fun and stuff. I like them [teach-
' when they: /help you to solve problems. I like it when they
- let you play games sometlmes if you've flmshed» your work

The Effectiveness of Stimulated Re‘cau’ nt'ethbdélbgy o

-

Research Questlon 10: - How effectlve 1s stxmulated recall methodology

when it lS used to d1vu1ge a chlld's mner states" | . C ' .

By inner states, the study refers to the. thoughts and feehngs of ,the Stu- "

~.

, dents lmmedlately foliowmg thelr dxsc1plmmg The true inner states of students

"are ultunately not knowable, and must fluctuate and evolve qu1ckly and neces—. S

‘u

-, H.‘*' -~

"'-l‘-sarxly. Nevertheless, xt seems 1mportant for those of us mvolved 1n educauon ‘_ C

-\7';3 fto try to determme as much about students' thoughts and feehngs as is possxble. S

v

Durmg the mtervxews the children exp11c1tly stated that haymg a chance -

‘ j,to talk about thelr thoughts and feelmgs to the‘ researcher was en]oyable, n

they all"'exhlbtted thelr eagerness 't'o
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‘w:! e ~
1

The audlotape recordings and field notes of observatlon were pre- selected

by the researcher for stlmulus points in order to lmtlate the conversatlon when

AN
:
4,
4«"“" ts ’

f %ski’ng the 1'1terv1ewee {o recall the mcldent Pre—selected 1nformatlon was

'uSeﬂ iy suppl‘ut the taqget students' memorle;of the dlsmplmary sttuatlons
. r 3 . ' B
i 'an attempt to encourage their total recall of inner states.
PRI 3 ¢ . .
Wmle conductmg mt rviews an mterestmg state was observed in relatlon

to tho students. When they were‘encouraged to recall thelr thcg\lghts %eelmgs ’

on‘theia»thoughts ‘and feelm st Thus the infge'rmatxon ‘derlved from the stlmulated |

.

recall \tervnew ‘has two 1 els of mformatlon. one is the recalled mformatlon

Y ,'.(
'

9
whlch 1s the lhltlal stage close to the reallty, and the other is the reflected x

' X N ! a)
¢ mformatlon Wthh i6 the next stage ongmatmg from recallmg Thls fmdmg

’

supports the clalm of Sawada and Ol on (1986 23) who state, "recurston generates

“"v v . r

the processes that, brmgs the system to Self- and other-—awareness (reflectlon) "

PR
- 4

o ln thls study, the chlldren's recalled mformatlon on thexr mner states was de—~'
- .‘y o 2

SCl‘lbed under thoughts and feelmgs, and thelr reflected lnformatlon on thelr

a : .

durmg the 1nc1dents, they ppeared to be not only recallmg but also reflectmg ‘

.
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CHAP’I‘ERG S . .
coucwsxons AND IMPLICATIONS

‘ Conclustons
\ ‘ ‘ , -
‘ thle the problems associated with dlsctplme m schools may vary in
. \ ey

1ntensnty and importance across North Amerlca, the 1ssue of relat‘ed school‘
dlscxplme has certamly been the pnme concern of educators and parents of .
children for some tlme (Gallup, 1978: 33146) Numerous studles (Koumn and l» .

Guﬂ"lp, 1961 Hartwell 1975, Cl’arke and Hunka, 1977 Klelnsu‘ver, 1981) have :

“

~
been con(fucted to mvestlgate the phe‘omenon of dlsctp,lme int classrooms

and to (search for better ways to handle problem sttuatlons. However, the
V! /‘“i’" '

.. mayor)ty ot‘tthes\studles have dealt wtth the sntuatlons from an adult viewpomt

" K ,/n’ i . N 1 e '

’ 'In thts study, the researcher attempted to look into. these phenomena- ,

through the eyes of the children. Stlmulated recall and observatlon—mtervnew :

v W

. methodologles were utllxzed, ’under the assumptxon that they were valld means P

'

N for delvmg 1nto chlldren's mner states and for dlscovermg how chlldren percelved

“
w .

dnsczplme m classrooms. In addmon, the. effectlveness of stlmulated recall
- | . ,,' . . : .
as a research,methoa was exammed wnth elementary chtldren, who were expect-‘

stt atmns. S '
Based on the research fmdmgs, the following conclusmnS, accOl‘dmg
to the purposes of the study w1th the g'u1de of the éesearch questlons, can be_ ;1 ,

drawn. o R o RURTEE LI ol R IR S VU
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Most Common Misbehavior- Which Occurred and the Disciplinary Metheds Used'

)

‘H ' . ' , L . A
. - ' < o v i 5 L "
Purpose 1: To identify: common " classroom misbehavior and then to
: compare the disciplinary methods teachers applied to, deal

os ; with problem sltuatxons“(Research Questmns 1 and 2)

aiﬁ . . ) LA ' . “ [ \ .
[y 4 "t ' ' ' ‘ ' ' , ', . »'\ .

Most Common Mlsbehavxor Wmch Occurred

\

] L [

Although the most frequently-observed mlsbehavmr was dlfferent

each Class, \alklng wlthout permtssnon (Class A), leavmg seats (Class B) lﬁ\d "

dlsturbmg others (Class C) were the three most frequently—observed rmsconducts :

-
. L W

m the three classes. Behavmg in the same'’ way was not always judged to be'

mlsbehavmg for example talkln w1tho t ermnssxon was treated as mlsltehaVlor Ces
: p g ,ﬁ k%

n"‘ ,,' ' a o ' ' ' v L ¥
only 1n certagn sxtuations. In general a- behavmr was a. mlsbehavxor when me
T . . P . . _
teacher defmed it as such The followmg conclusxons can be drawn : e

w

A T.he most frequently occurrmg mnsbehav1ors in' the three classes, regardless .

4, 1

s ‘jof d1sc1plmary style, were talkmg wnthout permxsston, disturbing others,

' 4

"leavmg seats, not gettmg work done to” the satlsfactlon of the teachers- -

: expressed standard not paymg attentlon, and flgh(mg Most dlsmplmar ;

,.7 ‘&m‘t R

were treated as’ mlsbehavwrs. lt was ev1dent that- each teacher had‘.‘her

I : ] : ot e
. ,,'nl y e ' .

th,

2y (own deflmtxon of mlsbehavmr. ——

R . . .
+ ot A

2"".--"The study revealed an '1 verse relatlon between the teach‘ers tolerance

u‘ YO W . ‘,,_‘_ Sla Ly L W }

TR level and the occurrence of mxsbehavxor' the teacher who exhxblted ‘a. hlgh ‘,;

i

’ _ercewed dlsc1p11ne problems in- the classroom.

o [tolerance level had few'e‘

;o HOWever, 11: would be unfaxr;.:to; conclude tha‘t‘the perrmsswe approach had ' “t‘?f“

oY
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"3, Among the teachers and the students, the general consensus about rule-

/making was that the class rules should be the'result'o' a collaboration of

\ "

‘the \teaychgrs and the students. n
i i

Dlsniplinar_y Methads Used . -

Even though each teacher had different appl&ehes in dealing with problem .
»
behavlor (somewhat authoritarian, permissive and democratl;)/lt was often

‘ observgd that all’ teachers were managing their classrooms based on the principle

of rewarddaﬁd punishment. In a disciplinary situation, Teacher A and Teacher
C used the desist techniques of detaining &ft;l:“ school or during recess, while
Teacher B used more of the calling out of the child's name. Te;xcher C often
used lectu;ing as a disciplinary measure when she encountered undesirable
behavior from a child. It was common that ali the teachers were focusing
;n the students' overt behavior rathe‘r than the underlying meaning of the behav-
jor. The research findings suggest that: | | ,
1. Regardless of dxsm%yarv thegries espoused by each of the four teachers,.
all of them usea ehavior modification techmques at times when dealing
with problem situations. The most frequently-used desist techniques were
~ detaining after school or during recess, calling qurt bthe child's name, warning,
threatenihg, sending the child to vthle office, investigating, isolating ‘the
child from‘ classmates, sending the child out of the class, snd taking away

privileges. |
2. ’I.‘h’e. disciplinary m thods (e.g. JG‘ordon's, Dre{kurs', and’ Glasser's) of the
permissive or demgcratic épproaches were notv frequen‘tly applied in discipli-

: ,

nary situations; instead, most of the time, desist techniques used to change

the deviancy were dispensed in the form of punishment. On several occasions

-~ the teachers used group discipline (G.D.), which 'was considered unfair treat-
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ment by all students. It is ‘clear that despite changes in education and
"in the attitudes of sockety about disciplining Children,“ teachers still use

traditional desist t"echniquesi

‘

3. The teachers seemed to be more concerned about the students' overt behav-
jor than with the effect of punitive actions and reactions; thus, they tended
to use the immediate intervention technique to cease that disturbing (in

the teacher's opinion) behavior rather than looking beyond the d'eviancy.‘

"

[
-

Inner States of Children in Disciplinary Situations
and the Impact on their Subsequent Behavior

Purpose 2: To examine the inner states of children in a disciplinary
situation and the impact of the disciplinary methods on
children's subsequent behavior (Research Questions 3, 4,
"and 5). ‘ -

) "

The children from each class often showed nnique thoughts, feelings
and influencing factors in regard to their later behavior, but they also Showeci
common thoughts, feelings and influencing iactors in\particular disciplinarx
situations (refei' to Table 5.4). The findings of the study suggest that: \

1. The children's descriptions of their experiences varied actording to the
circumstances giving risg to discipline and according to the desist techniques

- used by the teacher. Nevertheless, students from all classes’ shared certain

! common thoughts and feelings about thes;elmatters. Each desist technique

affected subsequent behavior in each class in the same way: beside§ influen‘c—_

ing behavior, the techniques evoked particular mental and emotional expéri-
= énces in children. Regardless of the teacher's approach, when she resorted
to a specific disciplinary technique, the students reai:ted in a similar manner.

. | .
2. An overt display of power by the teacher or the use of hostile intervention

techniques tended to cause tension, aggressivéness, and negative "gttitudes
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‘toward the disciplinarian or the school. Conversely, a lack of demonstration

of power on the part of the teacher in h%ndling problem situations confused

" ‘
the students, who expected a show of authority from their teachers. While
i

students expressed a desire for mocratic procedures, they also d‘esired
P ; y ¢

LN

a clear demonstration of authority, two expectations that may be incompat-

I

ible. v
i

3. Group discipline appeared to bg e(fectifv.e in the short term, but it provoked

resentment and indignation among the students. Further research is required

into when, why and how it can be uséd# otherwise, its widespread application
‘ £

3,

: "y
,seems likely to foster negative attituq%s.

4. The children apparentiy suppressed' ‘t’he feelings of anger, disappoiniment,
’é'mbarrassment, fear, frustration, indlénation, and-sadness .that were caused
by the desist techniques, and ‘they sJemed to be afraid of expressing these
feelings and of making. explarnations when they were engaged in discipli-
nary situations. Primarily, they féai'ed thé possibility of getting into mo"re

treuble. This suppression can be sensed in their remarks to the researcher.
Children's Perceptions of Discipline in General

Purpose 3: /'I‘o eftplore chlldren's perceptions of dlsmplme under authori-

tarian, permlsswe and democratic approaches, the relationship

. between male and female children's perceptions of discipline,

‘and children's views of effective“ways of handling behavior

- ’ . . problems.in the classroom (Research Questions 6, 7, and
s 8)

~ Children's Perceptions of the Worst Behavior

’

From the interview, the ‘following conclusions were drawn regarding
what type of behavigor was seen as bad behavior in the eyecs of the children.
A considerable number of children from all three classes mdlcateid "mouth-

ing off," swearmg, fighting, throwmg objects and hurting "someone, beatmg

Al

‘q“.
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up someone, \"gndalizing, hitting the teacher, ignoring what the teacher says,
and stealing to be the worst bﬁaviors that a student could engage in at school.
Their judgements were quite similar to those of the teachers. In the inter-
- view, the teachers cited disrespect toward teacher or others, abusive language,
violent acts (physical abuse) and dishonesty as the worst behaviors, Thefefore,
it could be concluded‘that, between the children and the teachers, there was

no significant difference in the perceptions of the worst behavior of a student.

Children's Perceptions of the Most Severe Desist Tecﬁnique

_From the ihtervic’ew, it was found that strapping was considered to be
the most severe desist technique by the fnajority of the students, followed
by detaining after school or during recess, eicpeliing, suspending out-of-school,
sending the child to the offige, and suspending in;school. |

Regardless of “t'he various research findings cohcerning the negative effects
of phyéical punishment (Clarkeﬁa‘h:i McKenzie, 1970), and the N.E.A.'s seventeen
reasons why corporal punishment ‘should be ébolisheq (Hart and Lordon, I1978),
there is still a considerable number of parents ahd teachers who support corporal
punishment (Clarke and Hunka, i977)." All thé students who participated in
the interview invdic‘ate’d that they received ‘physical punishment from' their
parents and some of them had.'received‘thé'stra'p at school. 'fhe__children cléarly .

identified the strap as the most severe desist technique. They identified. the

authority of the teacher with the disciplinary techniques used by their parents.

Children's Perceptions of Effective ‘Disciplinary‘ Strategies

| Conferring between the student and the vteach‘er was ranked first as. an
- effective dgsist techhique by the students ‘in this study. pﬁring the. interviews, .
* the children proposed that if a conference did not improv'e'problem behavior,

then other techniques could be utilized, such as notifying. parents, detaining

[ B -,
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after school or during recess, sending the child to the office, st'rapping, a'ssigning
extra work, suspendmg out-of-school, suspendmg 1n~school, and isolating the
‘ \\

- child from others. From the findings of the study; it can be concluded that

A dialogue between the student and the teacher is what Children‘iregard as
the most effective disciplinary method, above all other techniques. The *é:hil‘dre.n
from all classesl were implying that communication ‘between 'the _teacher and
the student is the basic step toward effective discibline. ‘;’. l‘ R
LI |

let‘erence Between Male and Female Children’s Percebttons crf Discxplme\

Although most dxscnplmary situations mvolved boys, the majorlty of chil—

dren of both genders held similar views on dlscnplme in general. There was

no clear distinction between the perceptlons of boys and girls in the rankmg,.

>

of the woxst behavxor, the most severe method of discipline, and the most

effective strategy‘_for disciplining. But the boys' opinions differed from those

oA

of the girls in certain areas (see Tables 5. 5, 5.6, and 5.7). Nevertheless, the

.
number of dissenting students was very low, so that the dlfferences of oplmon -

¥

dld not change the fact that, m most 1tems that were measured boys and glrls

+

percelved thmgs in the same way. It can be concluded that-the difference

between girls' and boys' perceptions of dlsc1plme in general is. relatlvely small.

r~

Still, it should be remembered that, as has been pointed out in Chapter 5, page ‘

170 172, some q;fferences exist.

u

Children's Perceptions of\ the Characteristics of an Efffective Teacher

Purpose 4: To search out ‘children's opinions. .about the quaht‘es of an
effectlve teacher (Research Questxon 9).

1

The children's -opinions on the characteristics of an effective. teacher

were diverse. The top eleven characteristics from the interview were being

»

. .

.
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firm and understanding, being nice and kind, npt assigning excessiveé:work,

. helping childréen with their work or problems, displaying variety in teaching,

- having a sense of humor, not yellmg, bemg cheerful and friendly, knowmg

LN § .
and explaining his/her work well, and being patient. It can be concluded that

the children were stressing the 1mportance of a teacher's human “qualities,

and their suggestions for teachmg strategies and' classroom management sklllsg

were expressed in similar terms. In each class, most of the students who partici- )

\

pated in the interviews appeared to be adjusting reasonably well to their teach-

er's disciplinary style, y? there were distinctly different opini“ons on the‘-{guali— o

\

ties of an effective teachef. Nevertheless, the students seemed to accept

their teachers as persons who had some faults. Also, across all three approaches

\
[

to discipline, there was little_\difference among the “children in their perceptions

of what an effective teacher was. ’ _ T _ Q

& o

It seems reasonable to conclude that the studénts have clear feelings:¢

about injustice, unpredlctabihty and negatlve expectations. They have concerns
about proper punishment; and \while the’ studean may not always be correct,
theytforni;,judgements. In general, they voiced the need for 'Vtalking over the
circumstances .finvolve'd‘ in particufar incidents ‘and ‘the need for discussing

. ’ ' n 4
the reactions and the teacher's choice of discipline.

y -~
A

The Effectiveness of. Stimuiated Recall Methodology -

MY

[}
«d

Purp_ose 5: To investigate the feasibility of using. stimulated recall
methodology to disclose" ‘children's mental and emotional
'responses durmg dtsmphnary 51tuatlons (Research Questlon
10). :

During a familiarization phase, a"positive relationship was est‘a‘blished

between_ the subjects and the researcher and they acceoted each other's presence ‘

Cy )

Y,

"
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in the classroom setting. i-This enabled the researcher's interference with the
A" subjects' natural ‘behavior to be minimized during observation, . audiotaping

and interviewing. . = ' . L
n .

The stimulated recall interviews not only proved tc be a rich source
of data, but also\provided an opportunit‘y for the subjects to express their sup-
pressed thoughts and emotxons. This method was found to be very useful, regard-

1ess of the tlme consummg data analysns. Once mutual trust evolved between

oo 14

the subjects and the researcher, the stimulated recall method proved to be
a valid means of revealing the children's inner states during situtations when

they were disciplined. This obviously vvi_ll enhance our upderstanding of children's

.
\

behavior. *

“

' : - Implications and Recommendations

- The results of this study provide insight into areas of pre-service- and
in-service teachei education. . '
- : ;

-t *

a

'Pre—Service Teacher Education

/

1. The results of thxs stUdy lllustrate the, |mportance of effectlve dlsclplme
as a basnc component of classroom life. Exploring varlous ways of helpmg

chlldren w1th thelr needs and problems wnll promote the development of

/

- .the whole Chlld and should be part of the currlculum for teacher education. |

2. The most 1mportant way of enhancmg the . well—bemg of a Chlld is through

- f

commumcatlon, Wthh xmtlates human relatlons between the teacher and

the student Consequently, 1mprov1ng effectwe mterpersonal SklllS through )'
» N \ .
.a personal development course desxgned to help future teachers become

+

aware of their own feehngs, thoughts and behavmr, could play an 1mportant

/.
)
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part in the curriculurn OE teacher education. Since"th'e teacher is the definer‘""-jh
. of deviance ln the classroom helpmg‘the teacher to become a better: personn
should be the prxme element of teacher education. Dur;ng the m‘ter’(rews,
‘chlldren also expressed\the 1mportance and the lmpact of the human quahty

-

of the teacher on their motlvatlon and their behavior. - .

3. Stlmulated recall may be a technique that ‘would prove to be helpful in
b : A :

analyztng the behav1or of student teachers. Such a techmque may be useful
in encouraglng the student teacher to be aware-of his/her mner states whlch

- in turn may lead tq lntrospeqtlon and encourage the student teacher to
[ , .
imbroi/e hi's/her@behavior. A .
’ ' ] \ .‘
\ . \ ) ]

!

- ! , [}

In-Service Teacher Education } : . L a I '

»
n
'

1. The findings of 'this ssu’dy suggest that apolying:_specific desist techniq"ues
ln the t‘orm of ouriishmeht to“cease misbehaviory can cause negative’ feelings -
in the students'and‘ also induce the student\s ‘merely to avoid the ipunishment
rather than’ to comprehend why they should stop that partlcular behavmr

in the future. ‘In‘effect, some dlscxphne curtalls the students' abllxty to

reflect upbn their own 'behavior. To prevent thxs stuntmg of sensmvny,;‘

)

-

all teachers should have a regular seminar . or devote Py part of pernodnc‘--
me%tmgs wnth thelr colleagues to dlscussmg the need to 1mplement effectwe
dxsciplme m order to promote self—dxsmphne, as well as ‘to sharing thexr

own experxences w1th dlsc1plmary sxtuatlons. Shdrt-term alms such as.

. <
1

the 1mmed1ate quletmg of a mxsbehavmr sxquatlon should not take pI'lOl‘lty".: .
'; over nor mterfere ‘with long—term aims, such as enablmg a student or a ‘

'class to reach the. hlghést potentxal in terms of motlvatlon and educatlon.
t

2. The . classroom teachers, other spec1al teachers (learmng assxstagce centreir

.

or counselor) and admmlstrators should.work cooperatxv_ely with each other
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in order to help the chlldren yvlth thelr‘ partlcular needs and potentlal prob-

K lems. Pnor to this; each teacher should arrange ‘the tlme to have an individ-

For Further Research’ ' : R

)
p

ual conference with each chlld.m hls/her class in ~an attempt to promote

posmve relatlonshlps, as well as to .enhance better understandmg of the
. " N \ . ‘
chlld's needs or problems . N

\
\ A

ffectlve ways to bulld good rapport between the’ teacher and the parents
should be sought out thus ensurmg cooperatlon from’ both sides that could

enhance the development of a "whole chtld "o N )

- .
. -

'

Yo
¢

IS

1

" Research methodology could be further 1mproved by observing and recording

"

: (on both audlo- and videotape) through a one*stded mirror the /interactions

\

'between the[ teachers and the chlldren, in a natural settmg In thlS arrange— ‘

ment the mfluence of ' the researcher's presence and the use of equxpment

¢ o .
on the natural behavnor of students and teachers durmg dlsc1plmary mctdents .

i v
VAR \ ’

. m the classroom mxght be reduced toa mlmmum.. -

.

. Longxtudmal studles could be conducted to 1nvestxgate whether or not any .

.‘changes occur m the chlldren's perceptlons of dlSClpllne in the classroom,~

i have oneach others' present and *5ubsequent behavlor. R : N

and 1f so, to fmd out 1f these flndmgs correspond w1th the chlldrens develop—‘

"

‘I'mental stages. ThlS could have lmportant ramlflcatlons for modlfylng’

o

dlsmplmary techmques and thelr apphcatlon. ;

A study that explores th‘e 1nteract1ve thoughts and feehngs of the teacher

. ;o .
_and the students m dlsc1p11nary sttJ.atlons qould be carrted out m order,

to. understand how th teacher and the students see the sntuatlon m whlch'
> .

vthey wlere mvolved. The fmdmgs from the precedmg Lstudy would also prov1de

_one with the means of gaugmg the amount of 1mpact teachers and chlldren ‘

A

" X ' N -
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' 4. Studies could be _lconducted to analyze the correlation between discipline

.in "the home'and the children's perceptions of discipline in the classro‘om
" and in'the s'chool. I"n different communitles, and at different times, the
perception seems likely vto change, and teachers from outside a community
“may fjnd it di(fic‘fﬁlt to, know what‘ the s'tudents' perceptions of.the desist

- techniques will be.

\
l

- 5. Other methodologles, such as a case study and a phenomenolog/cal approach

could be sought out in order to gain a deeper understandmg of these phenom-

ena in the classroom. S . 1

TS

Concluding Thoughts ‘ A

Discipline? For Whom? |

The techniques by which schools maintain proper behavior involve disciplin-

ing the students. While discipline is a critical issue in education and society,

»

creating a healt'y and happy !earmng atmosphere m the classroom is the most .

important goal of educators.“everywhere. “Since hum'ans are ‘social beings, some
° ' v A ! . L ' \

N -
.

- kind' of disciplining' of student’s will usually be‘necessary in order to preserve .

and promote thexr relatlonshlps w1th each other, and to enable all students
to learn. However, in- school dlsc1plme shculd not be applled through the use‘v
of coercive control over children, smce, accordlng to the results of" varlous_

studles, pumtxve dnscxphnary methods tend ‘to create negatlve and rebellxous‘ -

',feelmgs towards the controller. These methods also promote abusnve and aggres-

sive behavxor towards others rather than ellmlnatmg undésnrable behawor. .

Besides, tradmonal authorltarlan methods w111 not encourage children to become

3

'responsmle for thelr own behavxor, 1nstead thexr behawor may remam dependent\

""‘on another person's ]udgement. Eventually, -they may becom,e, conditioned:



to obeying authority unquestlonably,/which is not conducive to democratlc

“y

group behav:or, nor to strong mdwnduahsm o - »

Stanley Milgram's 1(1974) experiment illustrates this blind obedience to
aulthori‘ty.‘ 'The people participa ing in the study were a teacher and a learner,

The learner was seated and trapped into a "chair, with an electrode attached
Y / ,
to hlS wrist, whlle the teacher was watchmg He was told that whenever he

—

made an error ii learmng the task, he would recelve an eI‘ectric shock Then

- the teacher was taken mto an experimental room where the shock generator

/
was placed in front of him. He was mstructed by the experimenter to 'administer
/

‘a shock when the/’learner made an incorrect response, increasmg the shock

,1evel by fifteen 6olts each time. A constderable number of the subjects (teach~

ers) obeyed th/e authority (the experlmenter), even when they thought that

they were physncally hurtmg the learners. There may be a far reachlng danger

to soc1ety and the individual from mternallzmg at an early age blind obedience

to the rders .of an authority figure. Teachers may take on such a controlling

L

role ¢ ven without intendinft:). Milgram (1974-8) emphasizes that:- "The dlsap— ‘

pee/arance of a sense of respon51bility is the most }far-reachmg consequence

’

of/ submiss1on to authority "
- Gordon (1981) also-states that punitive discipline can b'turn'a human into
an mstrument, conditioned to. carry out others' mtennons rather than one's

own. He uses Mxlgram 3. (1974)v experiment of obedience to authorlty to, illustrate

.ms theory Gordon (1981 238) mterprets the result of Milgram's experlment

- thus: "obedience to authorlty brmgs about the dlsappearance of - self-control

and self—responsnblhty o Y

Conversely, permisswe methods have a tendency to foster confusxon

B and frustration in children. Ausubel(1961 30): mamfests. L L
. , ) . . ‘
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In the school situatian a laisseq-t:aire policy leads to:confusipn,
insecurity, and competition for power among pupils. Assertive .
pupils tend to become aggressive and ruthless, whereas retiring

‘puplls tend to withdraw further from classroom partlcxpatlon :

‘ For children to become responsnble persons, they should be’ gtven opportunities
to make their own decisions, In thlS regard both the authorntartan and the
permlsslve methods decrease the number of opportumtxes for maklng decisions.

‘Nelther an authontarlan nor' a permnsstve approach creates a posltlve teachmg~ |
learning atmosph:re. | o |
' . Today's -educators (in the researcher's' experience and ‘judginglfrom the
literature) would acknowledge that discipline must be regarded as an important

‘part Ioff teaching.l It is ‘a part of the education'process which is n.ecessary to"‘

provide an opportunity for. learning. ‘There is a close correlation between disci~

pltne and learmng Self—dtsctphne ultlmately makes a learmng envlronment

more pleasant for all, students and teachers alike. Nevertheless, in many

| mstances, when we talk about dxscxpllne, we automatlcally think of authornty ‘

This is probably because we are condmoned from chlldhood to relate dnsc1plme

to rules and restrictions designed by an authonty Today there still is a tendency .

 even among teachers to ]udge a well—dxscnplmed child or classroom- by whether

. or not authonty is obeyed This is ‘so in spxte of the fact that educators accept

'the premlse that every child is a ‘unique, autonomous human bemg, and thus, _

he/she should not be forced to respond to authprlty through ‘"deflance or submis-

~ sion," although s'ome 'system of a’uthorit& is required in all COmmunal living.

i

> The teacher does not select the student- the Chlld is sent to the class

-

- to meet the teacher. The teacher 1s then faced w1th a real child, not a statlstlc
S or a ({heory, whatever happens m the class 1nvolv1ng the chxld has to be dealt '

“with rxght there and then. Although a varlety of dlsc1pllnary methods is avallable
-

as altematwes to pumshment in dealmg thh mlsbehawor, most teachers fmd |

' . - . .
B ~ -
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thet none of these strategles fulfllls all their needs to solve dnscxplme problems

completelyt ‘No one method is consnstently rehable in deallng wlth chlldrens

_misbehavior. Democratic dlsc1pllnary methods need to vary<according‘to the
: " ‘\. , B ) ' .

" , Lo Lo

situation . and the individuals involved; every situation and every individual
_ person js unique, though certain similarities precur. , Buber (19’47:1\43) seys" of

"this problem:

In spite of all sxmllarltles, every living sltuatlon has, hke 8
new~born child,” a new face that has never been before and
will never come again. It demands of you a reaction. which
cannot be prepared beforehand. It demands nothing of what

. is. past. It. demands presence, responsxblllty, it demands you. i
-

He (1947: 134) proposes that educating the character of a pup11 is poss;ble only

el

through the teacher's 1nvoIvement as a "whole person.".

Only in his whole bemg, in all his spontanelty can the educator

truly affect the whole being of his pupil.  For educatmg charac=~
ters you do not need a moral. gerfius, but you do need a man
‘who is wholly alive and able to communicate himself directly
to his fellow beings. His «aliveness, streams out to them and
affects them most strongly and purely when he has no thought :

_@fectmg them. o } . ‘ .
‘ | - ‘ | A

" . Through this communication, the edi‘x&s’( helps the unity of a child to emerge

at ever-higher levels (Sawada and Olson, '1986°26) A ehild's beha‘vior cannot
PR . , . \ .

" be understood or be dealt with separately fr\(xq that chlld for a chlld's behavnor

- is only one .of the ways a Chlld expresses his/her mner states. Consequently,

in order to curtall a chlld's mnsbehavxor, one has to deal w1th the whole chxld.

1 .

The fundamental element of the relatlonshxp between the child and. the< |
teacher’ 1s "carmg " Noddmgs (1981 139) descnbes carmg

A" ’ ’ ' ) /‘ .
When we carec, we consxder fhe other's pomt of view, his objec- .
. tive needs, and -what he expects of us. Our attention, our.
mental eéngrossment, is on the cared-for, not on ourselves. -
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Thus, when the teacher deals with children, he/she must ;‘letermine their needs
if they are to function appropriately in the classroom and in society.‘_Wkthin
this context, the teecher should decide to select the methods that are the‘
most compatible to the child's needs and the eituatien. Then the teacher” must
act with affection and regard to help the child r;le;t his/her needs and to develop
,holistically. Discipline is an educative order rather than a manipulative order
(Wilson, 1971) in which one party (thg teacher in the classroom) controls the
~ other (the students). The teacher can incite hls/her students to accept responsi-

bility for their behavnor and can help a child to consider himself/herself as

an important person, not only as a unique individual but also as an integral

\

part of the group.

Regardless of disciplinary methods, there are fundamental factors to

be considered. A child has his/her own life,“thoughts, and emotions; thl;S,
he/she is entitled to have control over himsel,f/hers'elf."‘ Neither a p.arent nor
a teacher should im,pose..his/her power upon t.he child in ohde:l to change the
.child's behavior. Instead each should 1nfluehce the child to make his/her own~
decisions. Ideally,* dlsmplme should be’ 1nternahzed by the child, rather than:
being- externally administered by.a te\ache_r. If t‘he goal of education is to help
children ‘io become responsible .énd ‘?s'elf—.d.isciplined persons who are capable
of funcnomng in uns complex soc1ety, one must try to treat each child as
a holistic, autonomous human belng, and to preserve a sense of dlgmty in the

“

child while prorqotmg self-dlsc1pllne and. through lt proper behavior within

the classroom. - i




BIBLIOGRAPHY

(

193




194

Adler, A. The Educatijon of Children. London: George Allen and Unwin, 1930,

Agnew, R. "Discipline? Follow the Yellow Brick Road." NEA Journal, 53,
No. 7 (1964), 52-54, '

Ausubel, D. P. "A New Look at Classroom Discipline." Phi Delta Kappan,
43, No. 1 (October 1961), 25-30, ,

Axelrod, S. Behévior Modification for the Classroom Teacher. Ney, York:
McGraw-Hill, 1977. ¢

Axline, V. M. Play Therapy, 6th ed. New York: Ballantine Books, 1979.

Baer, G. T., R. Goodall, and L. Brown. "Discipline in the Classroom: Perceptions
of Middle Grade Teachefs," The Clearing House, 57, No. 3 (November
1983), 139-142.

Ban, J. R. "A Lesson @pproach for Dealing with School Discipline." The Clear-
ing House, 55, No. 8 (April 1982), 345-348.

Bantock, G. H. Freedom and Authority in Educatlon London: Faber and Faber,
1952

Bandura, A., and R. H. Walters. SocxaI Learning and Personality Develogment
New York: Holt, Rinehart and Winston, 1963.

quth, R: "Beyond Open Education." Phi Delta Kappan, 58, No. 6 (February
1977), 489-492. | .~ »

Becker, W. C., S. Englemann, and D. F. Thomas. Teaching: A Course T Applied
Psychology. Chicago: Science Research Associates, 1971.

Blackham, G., and A. Silberman. Modification of Child and Adolescent Behavior,
3rd ed. Belmont, @alifornia: Wadsworth, 1980.

Bloom, B. S. "Thought Processes in Lectures and Discussions.” Journal of
General Education, 7, No.'3 (1953), 160-169. .

Blumberg, M. "When Pgrents Hit Out." Twentieth Century, 173, No. 1024 -
(Winter 1964/65), 39-44. '

Bornstein, P. H., and R. P. Quevillon. "The Effects of a Self-Instructional
Package on Overactive Preschool Boys." Journal of Applied Behavior
Analysis, 9, No. 2 (Summer 1976), 179-188.

Bower, G. H., and E. R. Hilgard. Theoriés of Learning. Englewood Cliffs,
N.J.: Prentice-Hall, 1981.

Brunér, J. S. "Going Beyond the Information Given." In Jésser, et al., eds.,
A Symposium on Cognition. Cambridge: Harvard University Press, 1957.




/ 195

Buber, M. Between Man and Man. Trans, Robert Gregor/Smith.  London:
Collins, 1947, '

Canter, L. Assertive Diécipline: Competency-Based Resource Materials and
Guidelines. Los Angeles: Canter and Associates, 1979.
~Soaeeanes

Carini, P. F. Observation and Description: An Alternative Methodology for
the Investigation of Human Phenomena. Grand Forks, N.D.: University
of North Dakot)a, 1975. '

Center, D. B., S. M. Deitz, and M. E. Kaufman. "Student Ability, Task Difficul-
"ty, and Inappropriate Behavior: Ar§tudy of Children with Behavior Disor-
ders." Behavior Modification, 6, No. 3 (1982), 355-374.

Chaney, J. E. "Aa Examination of Student Teacher and Parent Perceptions
of a Junior High School's Most Pressing Discipline Problems." Dlssertatlon
Abstracts International, 42 (1981), 3820 (Florida Atlantic University).

Charters, W. W. Jr. "KnoWledge and Intelligent Behavior.” In J. P. Shaver
and H. Berlak, eds. Democracy, Pluralism and the Social Studies. Boston:
Houghton leflm, 1968, 305-312.

,

Clarke, A. M., and I. C. McKenzie. "Punishment and its Behavioral Outcomes:
Application of Research Evidénce to the Modification of Behavior." _Aus-
tralian Journal of Education, 14 No. 1 (1970) 30-48.

y J. A. "A Study of Perceptlons of Discipline Problems in Secondary
- chools in North Carolina." Dissertation Abstracts International, 38

(l 976), 562. (The University of North Carolina).

Clarke, S. C. T.,, and S. Hunka. "Comparatxve Views on School Discipline."
The Alberta. Journal of Educational Research, 23, No. 4 (December 1977),
305-316. ,

Combs, A. W, "‘Humamstlc llidu‘catlon Too Tender for a Tough World"" Phi
Delta Kappan, 62, No. 6 (February 1981), 446-449.

Connors, R. D. An Analysis of Teacher Thought Processes, Beliefs and Printiples
During Instruction, Unpublished Doctoral Dissertation, University of
Alberta, 1978. -

Cook, T. D., and C. S Reichardt, eds. Qualitative and Quantitative Methods’
in_Evaluation Research. Beverly Hills, California: Sage Publications,
-1979. : .

v

Cooper, N..C. Information Processing by Teachers and Pupils During Mathemat-
ics Instruction. Unpublished Doctoral Dissertation, University of Alberta, -
1979.

Cocpersmith, S. The Antecedents of Self¥Esteém. San Francisco: Freeman,
1967.




196

A

Davies, B, The Culture of the Child Versus the Culture f the Teacher. August
1976 (ERIC Document Reproduction Service No. 141 692). :

Denton, D. E.; ed. Existentialism and Phenomenology in Education. New York:
Teachers College Press, 1974. !

L

Denzin, N. K. The Research Act. New York: McGraw-Hill, 1978.
. r )

Dettman, H. W. Discipline in Secondary Schools in Western Australia. Education
Department of Western Australia, Decembgr 1972.

" t

Dinkmeyer, D., and R. Dreikurs. Encouraging Children to Learn:. The Encour—
agement Process. Englewood Cliffs, N.J.: Prentice-Hall, 1963,

Dinkmeyer, D., and G. McKay. Systematic Training for Effective Parenting.
Circle Pines, Minn.: American Guidance Service, 1976.

Dobson, J. Dare to Dis"cij)line. " Wheaton, Illinois: ’I‘yndale House, 1970.

-

Douglas, d. Understandmg Everyday Life. Chlcago Aldlne, 1970.

Dreikurs,' R. Psychology in the Classroom, 2nd ed New York: Harper and
Row, 1968.

Dreikurs, R., and P. Cassel. Discipline Without Tears, 2nd ed. New York:
Hawthorn Books, 1972. . o L

Dubin, R., and E. R. Dubin. "Chlldren's Social Perclptlons A Rev1ew of Re-
search." Child DeVelopment 36 (1965), 809-838.: ;

Duke, D. L. "The Etiology of Student Misbehavior and the Depersonallzatlon
of Blame ". Review of Fducational Research, 48, No 3 (1978), 415—437 -

{

& D'Zurilla, T J., and M. R. Goldfried. "Problem Solving and Behavior’ Modlflca—
Q*:-?;;\ - tion." Joumal of Abnormal Psychology, 78 No. 1 (1971), 107 126. . T .

\...t

Elstexn, A. 8., et al., "Methods .and. Theory in the Study of’ Medtcal Inqulry "
Journal of Medical Education, 47 (February 1972), 85- 92. L
1
Englemann, S., and T. Englemann. Preventing Faxlure in the anary Grades
New York: Simon and Schuster, 1969

_ Erlwanger,‘ S_. Case‘Studles of Chlldren's Conceptions of Mathematics. Un’bub—
. lished Doctoral Dissertation, University of Illinois, 1974. .

Erickson, F. "Some Approaches to Inquiry in Sehool-Commumty Ethnography."
' Anthropology and Education Quarterly, 8, No. 2 (May 1977), 58-69. :

Erlanger, H. B. "The Empmcal Status of the Subculture of  Violence Thesis."
Social Problems, 22, No. 2 (December 1974), 280—292.

S Fisher, S., and R. Fisher. What .We Really Know About Chlld Rearing. New
v York: Basic Books, 1976. ,




S

s
- Glaser, B. G., and A. L. Strauss. The Discovery of Grounded Theory: Strategies j e

.

FitzHerbert, K. "Pareats, Teachers and the 'Whole Child.™ In C. Cullingford,
ed. Parentsl Teachers and Schools. London: Ro%t Royce, 1983, 9] 115,

Ganer, E. L. "Memory Under Conditions of Stimulated Recall." The' Journal
‘of General Psychology, 50 (January 1954), 147~ 153 ‘

Gallup, G. H. "The Tenth Annual Gallup Poll of the Publl & Attitudes Toward

the Public Schools " Phi Delta Kappan, 60, NG® 1 (1978) 33 46

Ginott, Halm Teacher and Child. New York: Macmlllan, 1972

for QLualltatlve Research Chicago: Aldlne, 1967,

Glasser“w Reahty Therapy. New York: Harper art Row 1972

}
Glasser, W. Schools Without Failure New York: Harper and Row, 1965.
hY

Glasser, W. Stations of the Mlné New Directions for Reality Therag_y New
York: Harper and Row, 1981,

" Glasser,. W. "Ten Steps‘ to Good Dis%ipline." Today's Eduéat/on, 66, No. 4

- (1977), 61-63. ‘ : /
Glickman; C. D., and C. H Wolfgang "Dealmg “with Student Mlsbehavnor
An Eclectic Review." Journal of Teacher Education, 30, No. 3 (May June
" 1979), 7-13. ‘

’
.“

Gllckman, C. D.. Solvmg Problems Straggles for Classroom Teachers Boston:
‘Allyn and Bacon, lnc., 1980. , .

\Goldstem, A. P, S. J. Apter, and B. Harootunian. School Vlolence Englewood

<

Cl1ffs, N. J Prentice-Hall, Inc., 1984.
Good T.' L., anng ‘E. Brophy.- Lookmg in Classrooms, 2nd ed. New York:
Harper and ROW 1978 '

GordoN/Ieacher Effectlveness Training. New York: Peter}-l Wyden, 1974

Gordon, T. "Crlpphng our Chlldren with Dlsc1plme " Journal of Educatlon,
163, No. 3 (Summer 1981), 228- 243

\
Gosciewski, F. W. " Effective Child Rearing: The Behavxorally Aware Parent.
New York. Human Scxence Press, 1976

S "
Guetzkow, H. "Umtxzmg and Categorlzmg Problems in Codmg Qualitative ,
» Data." Journal of Clinical Psychology, 6 (January 1950), 47-58. .

Harzreaves, D. H. "Deviance: The Interactlomst .Approach." In B.. Gillham,
od. Reconstructing Educational Psxchology London. Croom Helm, 1978,
- 6’-81 o

197

f
!

|

ul‘ :

1



198

[
i

Hargreaves, D. H. InterQersonal Relations and Education. London, England:
Routledge & Kegan Paul, 1975. . y :

)

Haris, F. R., et al., "Effects of Positive Social Reinforcement on R‘egressed
Crawlmg of a Nursery School Child." Journal of Educatlonal chhology,
55, No. 1 (1964), 35-41. - N ‘ . .

'Hart, J. E.,.and J. F. Lordon "School Dlsc1plme Yesterday, Today, and Tomor~
row. W The Clearxj House, 52, No 2 (Oct. 1978), 68-71.

[

v
.Hértwell, M. R. "An Evaluanon of an In-Service Program Concerning the '

Disciplinary Approach of Dr. Rudolf Dreikurs." Dissertation Abstracts
Internatlonal, 36 (197 5), 704 (Umversﬂy of Massachuse‘tts? ' o

Hawkes1 G. R. "The Child in the Famlly." Marrlage and Famlly lemg, 19
' No. 1 (February 1957), 46-51. .

nghet, G. The Art of Teaching. New York Vlntage Books, 1950. .
, I
|

Hnghet, G. The Immortal Profession. New York: Weybright and T_alley, 19’/16.

Hill, R. ‘'Internality: An Educational Imperative." ~:Iournal of Hun{anistio
Psychology 18, No. 3 (1978), 43- 57 : o]
/
Holsti, O. R. "Content Analysns." In G. Lindzey and E Aronson, eds. The
Handbook of Social Psychology, 2nd ed Vols 2. Reading, Mass: fAddlson—

Wesley, 1968. . . j

{
!

Holsti, O. R. Content Analysis for the Social Scnences and Humanmes. Readmg,
g Mass.. Addison-Wesley, 1969. ~ S ,

"Classroom Manag ment." British Journal of Teacher Education, -
(1980), 228-235. ~

Hyman, I. Al et al, "Discipline in American Education: An Overyyiew and
Analysis." Journal 6f Education, 161, No. 2_(Sprin'g 1979), 51—70‘._ ’

Ittelson, W. H. "Perception and Transacnonal Psychology." Psychology A .
Study of a Science. Blologlcally Oriented Fields: Their Place in. Psychology '
and in onloglcal Scxence, 4 (1962), 660-704. . ¢ .

Iwata, B. A., and J.»S. Bailey. "Reward Versus Cost Token Systerns: An Analysis -
of the Effects on Students and Teacher." Journal of A‘pplied Behavior
Analys:s, 7, No. 4 (Wmter 1974), 567 576. o T

¥

| Jones, R. S., and L., N. Tanner. "Classroom Dlsc1plme The Unclaxmed Legacy "
Phi Delta Kappan, 62, No. 7 (March 1&311,.434~497 . ‘ .

Kagan, . N. "'Can Technology Help Us Toward Rehablhty in Influencmg Human s
Interactlon"" Educatlonal Technology, 13, No. 2 (Februnry 1973), _44 51 LA

Kagan, N. Influencmg Human Interactlon ERIC MlCl‘OflChe, ED 065 793, -
1972. . i ,

[N



199

1

; ,. 'Kagan, N D, R. Krathwohl and R. Miller. "Stlmulated Recall in hérapy ‘
Usmg Vldeotape A Case Study." Journal of Counsellmg Ps_ychdlogy,
18, No. 3 (1963), 237-243. , . N

Kaplan, A.. The Conduct of Inquiry. San Francisco: Chandler Publlshlng Compa-
ny,1964 , .

Kerlinger; . F. N. Behavxoral Research New York Holt, Rmehart and Wmston,~
1973. . | o . *

Kindsvatter, R. | and M. A. Levine. "The Myths of Dlsc1plme " Pm Delta Kappan,
61, No. 10 (June 1980), 690-693. ,
2 .
ng, L. An Attributional Analysis of Student Achlevement Related Behavior*
and the Expectancy Effect. Unpublished Doctoral Dissertation, University
of Alberta, 1979. o ‘ i v

|
|
I
)
|
I

' Kleinstiv,er, L. M. "The Relationships Between Teacher Discipline Style, Student -
Behavior, and Organizational Climate in Elementary Schools." Dissertation
Abstracts International, 42 (1981), 4230 (Nort'hem Arizona University).

Kounin, J. S. Discipline and Group Management in Classrooms New' York:
Holt Rinehart and Winston, 1970. | , - .', ‘
Kounin, J. S., and P. V. Gump. "The\Comparatlve Influence of Punitive and
s Non-Punitive Teachers Upon Children's Concepts of School Misconduct."
‘. American Psychologlst 52, No. 1 (1961), 44~ 49. ',7

A

Krauskopf C. J. "Use of ertten Responses in the Stlmulated Recall Method "o
Journal of Educatxonal Psychology, 54, No. 3 (1963) 172 -176..

A
agn Krumboltz, J. D and H. B. Krumboltz. Changmg Chxldrens Behavxor
Englewood Chffs, N d.r Prentlce—Hall, Inc 1972. - R o

Lake, D. G. Percelvmg and Behavmg New York Teachers College Press, o

1970. . o
: R . ¥ : o
Laminack, L L., and B. M. Long "What Makes a Teacher Effectlve - lnsnght.;

Py from Preservice Teachers."” The Clearlj House, 58 No. 6 (1985), 268~ 269 R

[ : |
o . Levme, J. M., and M. ‘C. Wang, eds. Teacher and Student Perceptlons. Impllca— :
! . tions for Learning. Hillsdale, N J Lawrence Erlbaum Assocxates, Pubhsh- o
ers, 1983. o . R -
i Levine, M. A., and R. H. Kindsvatter. "The Application of Theories of. Chlldren‘
* ~~ to Disciplinary Practice." The Clearmg House, 53 No. 6 (February 1980) '
: 261 265. L

Levitt, E. "The Results of Psychotherapy. with Children: .. An Evaluatlon n.
Journal of Consulting Psychology, 21, No..3 (1957), 189-196. '

'




" 200

Lutz, F., ‘and L. lannaccone. - Understanding Educational Organizations: A
Field Study Approach. Columbus, Ohio: Merrill, 1969

McCall G. J., and J. L. Simmons. Issues in Partlcxpant Observatlon A Text
and Reader. Readmg, Mass.: Addlson—Wesley, 1969, 3

[

Macmurray, J. Persons in Relauon. London: Faber & Faber, 1961.

Marland, P. W. A Study of Teachers' Interactive Thoughts Unpu’blished Doctoral
Dlssertatxon, Umversnty of Alberta, 1977. S : -

Martrn, G., and J. Pear. Behavior Modification: What It Is and How To Do
It. Englewood Cliffs, N.J.: Prentice-Hall, 1978 .

‘

.Martin, W. B., Baksh I. J., and Smgh A. "Observations from Teachers'and ‘
" Students on School Dlscxplme n The Clearmg House, 54, No 2 (October
1980), 80—82.

McDaniel, T. R. ,"Explormg‘ Alternatives to Pumsnment The Keys to Effectlve,
Dlsc1pline."‘ Phi Delta Kappan, 61, No. 7 (March 1980), 455-458. .

Meichenba m; D. H.” Cognitive—BehaVior‘ Modification: An Integrativ’e Approacn.
New York: Plennum, 1977

| ' f .
Mnlgram S. Obedience to Authorxty New York* Harper and Row 1974.‘ SN

" Moser, c. Jd. "Pupils Oplmons about’ Falrness and Effectxveness of Teacher

_ Disciplinary Techniques.” Dissertation Abstracts International, 37" {,1975),. ‘
|- 4100 (The Umversaty of FlondaT RN
Moustakas, C The Authentlc Teacher. Cambrxdge, Mass . Dq'yle, 1972.

'.Moustakas, C Dlschlme and Learm ng: An fngunry into Student Teacher Rela-
lonshxgs. Washmgton, D C.: Natlonal Educatlon Assocuﬁtxon, 1975. ‘

. / '
- N. E. A, Dlsmplme and Learmng- An Inquxry into Student-Teacher Relat10n~
hlgs, rev. ed. Wag mgton, D C.: National Educatlon Assoc1atlon, 1977.
‘ ,Noddlngs, N. "Carmg.-" Journal of. Curriculum Theorlzmg, 3 No. 2 (1981)

139-159. R ‘ ,//.

Nolan, F. M Composmg Processes of Grade Six Able Wnters. Unpublished |

Doctoral Dlssertatlon, Umversxty of Alberta, 1978. R o B 3 :
O'_Hagan, F. J., and G. Edmunds. "Puplls‘ Attltudes towards ’I‘eachers' Strategles o
for Controlling Disruptive Behavior." British Journal of Educational
Psychologx 52 (1982), 331 -340. / . o B

/

O'Leary, K. D., and S. G. O'Leary /Classroom Management. -The‘ Successful
Use of Behavxor Modlflcatxon, 2nd ed. New York: Pergamon Press, 1977

/

!



r

I

‘ .

| ~ Pinsker," M., and K. Geoffroy. "A. Comparlson of Parent Effectiveness Tralmng

and Behavxor Modlflcatlon Parent Tramlng " Famxly Relations, 30, No..

1 (1981), 61~68 T ARV . \ ‘
Pohland P. "Partlc1pant Observatlon as a Research Methodology " Studles :
" in Art Education, 13 No &(1972) 4 15 ‘ .

Rxes, Ww. C "Effects of a Glassenan—Orrented Admlmstrator in & Nan-Glasserian
School on Discipline Related Problems.". Dissertation Abstracts Interna— ‘
tlonal 39 (1978), 5855 (Wayne State Umversnt,y) R .

‘ Reardon, F and R Rayndlds "A Survey of Attltudes Toward Corporal Punish-"

ment m Pennsylvama Schools." In |, Hyman and J. Wise, eds. Corporal
Punishment, in American Educatlon Phlladelphra Temple Uniyersity
Press, 1979. ' '

Robin,’ A M. Schneider, and M. Dolmck._ "Thet Turtle Techmque \1 Extended
Case Study of Self—Control in the Classroom " PSychology in the Schools,'
13 No 4(1976), 449-453. | o oo

Rogers, C. R. Freedvm to Learn: A View‘of What'Education Might Become.
» . Columbus, Ohto~ Merrill 1969 ' ‘ ‘

Rutherford Jr. R.aB and E Edgar Teachers and Parents A" Guide to lnte‘r‘—‘

actlon and Cooperatlon. Boston. Allyn and Bacon, 1979.

A

- Sawada, D., and A.T. Olson "Reflectlon and Recursnon:* A Complementarlty "

Submltted to Educatlonal Studles in" Mathematlcs Mxmeograph

Scott W. R.- "Fleld Methods in the Study of Orgamzatlons " In J. E. March

: ed. Handbook of Orgamzauons' Chlcago. Rand McNally, 1965, 261 304.

'Sears, R. "The Relatlon of Early Soc1allzat10n Experlences to Aggression .in
- Middle Childhood."- Joumal of Abnormal and - Socxal Psychology, 63, No o

PR

3(1961) 466-492. . T - ,

Slegal L. et al., "Students' Thoughts Durmg Class: A Cmterlon for Educatlonal
Research W Jou‘rnal of Educanonal Psychology, 54 No. 1 (1963) 45 51

| S]oberg, G., and R. Nett. A, Methodology for Socxal Research.A New York

Harperand Row, 1966 S R

Smlth E. M., and Ww. Geoffrey. The Complexmes of an Urban Classroomb
' New York Holt, Rinehart and Wlnston, 1968. I

"S'tark R., and J. McEvoy III "dedle Class Vnolence."‘ Psychology Today,

4 No. 6 (November 1970), 52-65.

L

Stensrud, R., and K. Stensrud. "Dlsc1plme. An Attltude, Not an Outcome" o

The Educatlonal Forum, 45, No. 2 (January 1981), 161 167.

Straus, M., R. Gelles, and S Stemmetz. Behmd Closed Doors. Violence in

the American Famlly. New York. Anchor Books 1980




202

Suransky, ‘V. P. The Erosion of Chlldhood Cmcago The Umverslty of Chlcago
Press, 1982. "

~ Sussman, S. A Critical Examination of Disciplinary Theories and Practice.
The Board of Education for the. Borough of York, 1976

. ,Trotter, R. J. "This is Going to Hurt You More Than it Hurts Me " Sc1ence '
.. News, 102, No. 2 (November 18, 1972), 332—333

Tuckwell, N B. A Study of the lmLct of, an lnterventlon Program on Teacher
Thought Prqcesses. Ur}pubhshed Doctoral .Dlssertatlon, University of

Alberta, 1980.

Walker, H. M. The Acting-Out Child: Coping With Classroom Discipline,
. Boston: Allyn and Bacon; 1979. . = v

Watson, G. "A Comparnson of the Effects of Lax Versus Strict Home Training.”
Journal of Social Psychology, 5, No..1 (1934), 102-105.

~ 'Webster, S. Ww. Dlsc1plme in the Classroom. San Francxsco Chandler Publishing
Company, 1968. b . )

. Williams, C. D. "The Elimination of Temper Tantrum -Behavior by Extmctlon
Procedures." " Journal of Abnormal and Socxal Psychology, 59 (1959),
269., ‘ ‘ -

Willis, J., 'and D. Giles. "Behav1orxsm in the Twentleth Century What We ,
Have Here is a Failure to Commumcate " Behavior Therapy, 9, No. 1
(Janu‘ary 1978), 15 27. ' : ‘ ‘ \

w:lson, P.,S.’ Interest and Dtsgpllne in Educatlon Lonoon: ROutledge and
Kegan Paul 1971. o " : , o SN

Yarrow, M. R., J D Campbell and R. V. Burton. Chlld Rearmg ‘An. Inqulry g
" into Research and Methods. San Franc:sco Jossey-Bass, 1968. ‘ .
: . 7
|
‘ ‘Yelon, S. L., and G- W. Wemstem A Teacher's World, Psychology 1n the Class—
.room. New York: McGraw-Hlll 1977 , .

tho, G V Methodolog’y and Meamngs New York: Praeger Pubhshers, 1975. )

/ . . : ‘l



APPENDIX A
Behavior Observation Sheet . B
! ' ' . ]
1 © ‘ -~
L] ° .




204

"

‘ _JotAByag juaabasqng

SPIYD 19848

datagyag

S\PUYD 188uBy,”

b
doiasyag
$,491408a |,

uoriBNiIg

e~

_dotaByagsiy ; awiy,

:218q -

- 199UQ UOITRAIASON IOIARIIAG

PR .




] + ! ' ’
' ' ’ ' ‘ I '
. ‘ \
. ) [y s ' . ) - ' ! f
1 ' . ' '
] A
1" '
\ ' ! '
Il ‘ I" o
4 ' i ' .
.
. f s
.
' N " | ' '
‘ ‘
1 * N ! 2
A ' b " ‘
.
" R . ‘ . ' '
) ] ".‘ ‘ ‘
" , ' ' ‘ | '
. o o~ o o
A ) LA ‘ y
" . i . L}
i ' - ‘
' ! ' ! ‘
1 \ V! '
' ! ! ! ! ‘ !
. ' . ! ' '
. ‘ X ) . } ! 1 ) N i . . Ty M
- ' ~  APPENDIX B o e ‘ '
i ‘ ' " ' ' ‘ ‘ '
. ‘ + . ! 1 . :
o . . N . -~ ' '
! ‘ R N [N ' . ! ’ . ' a : ' ’ L ' i
L . I . ' . - M ) ‘ ' ' :
- . Interview Guide . ‘ :
o Lo s ’ !
. vy | Yo ‘ | . v . . ! o
v N ; . ’ . X * ' .
. ‘I . \ B i ' » I | '
. ‘ ¢ . . ) I
. . s . 5 ! ‘ ' Y
' ) ¢ o '
1 . . ' k ! ‘ v “
N . ' E ‘ " ‘
. . .\ . ‘ y ' ! . n i
S , n : ' ! ' . ' "
) ) , . . . . . . . - . : s !

. . ) o . ' ' ' ' ' '
‘ . . -, , .
. , . . tr ‘ '
. .
‘ , ) ’ ) . . , .
. . . b '
\ , ! '
‘ : , ' .
' " . o e !
' ' ) ' )
. * '
cy . ' ' R s
, . JO— ' ' ' ' '
. - ’ .
I . . ¢




RJ!%@\ . RO 206

1“. A . . Ed ’
R \ - " ’
'\’{"7‘ o Stimulated Recall lnterview Questions
ng‘ S : (fop the Target Students)
o ‘ ‘ |

Why do you think your ‘te‘ac‘her did'that to you?

'What were you thinking when your teacher did that to you?  (What 'was
going through your mind when'it happened")

'How did you feel when your teacher did that to you?

.Would what .your teacher did to you prevent you from doing it again?

+ L]
’ Cod

4 ‘ General Interview Questions
N ‘ (for All Students) .

Whaltﬁ,wciuld be the wdrst tf'ling"a student could do at school?

w,hat'would be the worst disciplinary method a teacher could take?

Who should make the class rules? ‘ )

i

What would be effectlve ways of dealmg with behavior problems in the
classroom" :

’

B M "\

What lé‘lnd of characterlstlcs should an effectlve teacher hav ow would
you like your teacher to be?)"

R <
“" xﬁi\‘



APPENDIX C -

Interview Samples




: The teacher called me and

208

. Interview with the Target Student \

Why do you thmk your teacher asked you to stay after school and
do your work?

Because | made mlstakes in my math work and she asked me to
correct them.

When she said that to you, what were you thlnkmg‘7

[y
1 was thinking all about my friends, what they were doing and stuff,
If my friends play with someone else they're not gonna play with
me when | get home. 1 started sweating because all that time [
had to stay after school. It made me feel so bad and I started to
turn red and sweating. :

: How did you feel? ‘

(A-1-B). So, they [the classmates]
didn't look at me. 1 didn't feel as bad, but it made me sort of feel
bad because of my friend. 1 want to play with my friends after
school. I_sort of get mad when my fnend plays with Somebody
else. I get ]ealous and mad. My friends are not gonna play with
me because they're playing with someone else when I get home.

Do you think staying after school will help you to get your work
done properly in the future?

Well, she just makes us to stay after school and’do the stuff that
we didn't do and as soon as we're done we just: have to put our heads
down. for the rest of the time.

/

Do‘y‘ou‘ think it is a good way to teach you a lesson?

Yeah, I think that's a”good idea, 'cause if I was a teacher I'l always
give a detention too. But not that long — just until they had their
‘ work done. She'gives you all that time to stay after school.

Although you finished your work? S ' Lo

We finished our work a long’ time ago. We had lots of time, but-
we just had to stay the whole hour.

: What would be the worst thmg a student could do at school"

: The worst thing is probably just not listening to the teacher and
talk back to her. Like last year XXX, he was new. A couple of
days later, the teacher said, "You'd better get .your work done,
XXX," and he started to say, "I don't care" to the teacher. I think
that's the worst thing you could do because sometime I feel like
saying that to the teacher because she makes me so mad.



R -

A-4-B

A-4-B

A-4-B
A~4-B
A-4-B

A-4-B

A-4-B
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: No.

: Why didn't you?
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2 Why does she make you so mad?

Because this morning in Math, —— (A~11-B) did all wrong. | knew
that, but she said nothing to him.

What would be the worst disciplinary method a teacher could take?
» » )

: Strap!

: What do you think of strapping?

I try not to get a strap because my mom sald that she got it and

it hurt like crazy for hours.

: What would be an effective way to deal with behavior probblems? ‘

If a student brings matches to school or something or cigarettes,
probably the teacher should send him down to talk to the principal.

: The principal talk to the students?

Yeah, then he just might say, "You just gonna smoke up the school,"
and then he'll probably get mad and give them a strap. So they
won't bring cigarettes any more.

: What was the worst thing that ‘ever happened to you?

: Teacher yelled at me.

When the teacher ‘yelled at you\,'ho.wdi’d )'/du"fe\el"

I felt so embarrassed because everybody looks at you Just because
the teacher's yelling at you. '

: Would it prevent you from domg lt agam" B

: Sometimes, it depends lf T thmk I ain mght, I almost ]ust sort
of think I don't care. I'm just pretending I'm listening, but I won't

be listening. But if it's something that 1 know _she's nght wnh
then I'l just think I won't do that agam .

When you felt what she dld to you was unt‘au‘, dnd you have a chance

to talk about it to your teacher? g

Al

- |

i

Because I thought she"s‘gonna get mad and say, "—— (A-4-B), no!"
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‘ ‘ A )
: HOw would you like your ideal teacher to be? oo

I like the teacher who doesn't give us lots of trouble. They just
say your work's not done, (A—4~B), and do it in your free time.

: Is there anythlng béthering you at school"

A

: Yeah, this guy named (A—S-B) in our class. You know hint,
right’ {to the researcher]? . For three years he's been in my class.
Every day he picks a fight with me after school: "After school,.
the red garbage can" (deep voice imitating A-3- B's) But I usually
go out of the front door and walk away. ‘ :

: How do your parents dgal with the problems at home‘?

: When I put my elbow on the table they "poke it with a fork, and
. oh, oh yeal (excitedly). We have a social thing, like every day
“after school like we get to spend some time with my mom. She
reads and we're not supposed to talk. If our room-is not done, then
it takes us about a half an hour to tidy up. If it' takes us a half
an hour to clean up the room, then the tlme is gone so we can't
do it. And sometimes she is really grouchy and when she ‘gets home
she hits us. She doesn't listen to our part of the snde like my brother

: and my sister. : ‘

: You mean she rq,aﬁy hit you?

: Yeah, she gets really mad at worl& because she is the 6nly one.
She owns this Space and she has no'one workmg for her, confxdentlal
officer.

: Are you saying you didn't do anything to be treated that. way?

: Yeah, she lets it out on us only‘ we didn't do anythinlg;
—_— .

: How does it make you feel?
: 'When she yélls at ‘n'\é, I go up to my mom aﬁd say, "Mom, you had-

a bad day at work, so you don't have to take it all on us," and then
she just says, "Go and clean up your room"' lxke that.

Sample 2. Interview with fhé Decoy Student o ‘ PR

B-20-B

: What would be the worst thing a studént ‘could do at' school?

- £y

Swearmg at the teacher, not hstemng to her, and not . respectmg | ’
the school. A :

What is bad behavior? TR
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: What is bad behavior in the classroom?

:. Would it teach a lesson" ‘
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Going agamst the rules and like breaking the window and unplugging

the cords o /_\,.

: Staying around ripping everything and stealing from the classroom

and from other kids, running around and shouting

: 'What would be an effective way of dealmg with the behavnor prob-

lems"

: She [the teacher] should be more polite to them [talk to the students).

If the g [students] still don't care, then she should call parents and
still d esn’t work, she should send them to the principal. '

What would be the worst disciblinary measure a teacher could take?

: Kick a student out of school [expel a student].
: How do you feel about strapping at school?

: '1 don't think that's a good idea. But you see'they [teachers] have

to use .it because the school is gettmg ., if there is no strap

and those kinds of punishment  it'll' get more and more rough and L

they'll be~more against rules, because they re afrmd of the strap
1f they do somethmg wrong. ‘

: Not really, but you have to use it if they- [students] are bad.

+ Who,should make the class rules?

The whole class and the teacher all together

.

: Are your class rules made that way"
: No, the teachers made them but they are Stlll falr

B Why should the teacher and the students make rules"

You see, some students don't llke some : rules so we could . work
it out-so nt'll be. falr for the students and the teacher. ‘

Do you think, students will be more responsnble in keepmg the, rules

Cif. they partlclpate in makmg the rules?,

I thlnk so. - :

: What about school rules? ' Who 's‘hou’ld make them?

ot
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: All of us. ,Prlncipal,' teachers and students.

: How cah we do that"
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\ '

: Have a meetmg with teachers first and teachers ask their students

: 'What are rules, anyway?

what kind of rules they should have and if 'some of them, go against
rules they can work it out again. Somehow there must be some
" rules that all the school likes. - '

"¢

3 [}

: The rules are the thmgs .you have to be responsible for. If you

B-20-B
' go against rules, you mlght get some punishment.
R - : How would you like your ideal teacher to be?
B-20-B : Nice, and they are pot bad- ~-tempered (well, some of ‘them are).
- Help the people a lot if they don't do well.

R : How would you like to have a teacher who gives you a lot of freedom" ‘
B-20-B : No. If everybody gets freedom, they ]ust don't do anythlng You
~ just kind of have freedom every 15 - 30 mlnutes a day, S

R : How about having a strict teacher? -,  _ | _
B-20-B t 'No way!
: Why.not?
- B-20-B : If fhey hdve a strict téather, they"ll be scared of the .teachvr and. |
’ ' _say bad things about - the teacher and fooling around, not doing
"their work. But if they have a nice teacher, they'll like h=r and
they'll just do whatever she says. ;
i
sl §
thd Have you been in trouble" ’ :
B-20-B At home. Yeah (laugh) A RPN
R i How do your parents deal thh' the oroblem‘7
B-20-B : l Just say, "Sorry" — what else" Sometlmes I do somethmg really,
: _really bad ‘ .
R " Y For example" y
:, When you have chores to do, you ]ust go out and play baseball and

you didn't do your chores. That's what you-can drive your parents
mad and if - you ‘do something: very, very wrong like you left the
water running in the bathtub and went to watch the hocKey game
(laugh) and you leave TV.on when you ‘are gone out somewhere
-or do some dangerous things. ,
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: Have you had a spanking from your parents?i

‘B-20-B : Yeah NS I
&) o ‘ . :
"R . : How did you like it?"
B-20:B : ldidn'tlikeit. - .
R : Have you talked about it?
B-20-B : Yeah . . ., but they don't have to. hurt me.
' ' - o
R " : Why do they do that?
*B-20-B : They have to‘because they have to keep‘ me from doing bad things.’
R gls that how you feel?
B-20-B : 1 think they re domg the right thmg to spank me, when I do somethlng
' bad. ,
R :_‘Do parents hatie the right to spank‘ their children?
B-20-B Yeah only when they [chnldren] do reauy bad thlngs
- R : How about the teachers"
B-20-B : No! o oo Y
'R :Whynot"‘ P :
B-20-B : Because see they re not parents, but if you only did somethmg very‘
S e ‘wrong Ihate gettlng a spankmg at school.
. Ry : No, hard feelmgs toward your parents" b
B-20-B " : I thlnk not. Sometlmes I get barkmg at ‘the wrong/tree When_‘ :
my brother,’ does something very wrong and I get: responsxblhty ,
because sometimes I have to- bﬂbySLt ‘my ‘brother (five years old)“
. “who ‘is in. klndergarten — not in kindergarten, in grade one. .He
© has hideous ways. He still doesn't obey me and I don't -know how . .~
T'can babysxt him. I got a spanklng for my brother, what he did.
R : You got -a spanklng for what your brother dxd" How dld you feel
about it? - ‘ . . : ;
R ‘B-20-B : I felt "When is. my brother gonna be grown up"" (Laugh) .
: R | L3 Do you think. what your parents dxd was falr to you" "
K 'B-207-B¢ : Yeah I think so. That makes up for the drxves I used to do when ‘

I was small. Now we are even (laugh)'
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: Should they s ank you all the way" o "]
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No, 1f they spank kids when they're grown up they'll go against
their parents They won't listen to them and they will .

il

: ‘When sho d parents stop spankmg theu‘ chlldren" Co

v
o

Uh ... when kids are twelve years old ‘That's when the chlldhood'
goes out. , ;




