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9. i ’ —

The pnmary purpose of thxs descnptwe study was to mvest;gate the cxtent to
'wluch the jOb sansfacuon of Jumor hxgh school pnnctpals was related to pemepnpns of

o thetr effectweness and thexr schools' effectweness Another. purpose was to study thc
L extent to whtch these three major vanables were related to personal charactensucs of
) ' _pnncxpals and orgamzahpnal charactensucs of thetr school& A third purpOse was to

| .exaxmne the extent to whxch JOb facets school aspects,,and work aspects were

mted wnh overall Job satxsfactlon, overall school effecuveness, voverall

effecnveness of pnncxpals s

FE

- Da(a were collecwd by means of (a) questtomnatres completed by 89% of the

94 prmcxpals approached, and (b) by mtervxews w1th 10 pnnclpals The data were -

' analyzed usmg vanous descnpuve stansucal techmques and content analysxs = : S

The ﬁndmgs mdtcated that dtrect relanonshlps ex1sted among the three overall

_Vanables The strongest relauonshxp was betw&n overall school effecttveness and’

- overall effecuveness of pnnmpals, and the least strong was between overall _]Ob .' 3 |

N

- sahsfactmn and oversll effectweness of prmclpals The three major vanables were o

o ', » generally assoctated w:th selected orgamzauonal and personal charactensues The e

e lughest mean scores for each of these major vanables wene obtamed for schools of

- ‘medmm size:

v

Thc best predlcter of overall JOb sausfactxon was sense of accomphshment as _ -

-an admmtstrator, ot‘ overall school effecuveness was mamtammg an appropnate school
‘_chmane and of effecnveness of pnnctpals was prowdmg feedback to stafti» |

The most unportant cntena for assessmg JOb sausfactt percexved to be

: related to workmg relanonshxps staff pe:formance, mox;ale, and sausfaenon and the v_ !
- least u'nportant to socxal relauonshxps and posmon The most unponant cntena for

’assessmg the effecnveness of Jumor hxgh schools were pencexved to @ related to

.

Col



. [ ) .
- school goals cxpectzmons, chmate, moralc, sausfact‘ and achxevemcnt, and thc
least uhportant to the non-pamnt commumty ‘The cn.tena pemexved as most 1mportant -
for assessmg ‘the effecuvcness of pnncxpals were mlawd to decxsxon-malung, _
e commumcatlon, expectatlons, and staff and the least unportant to thc non-pamnt _"'
commumty -‘41.‘ 7 j o e
Pcrccpnons about school effecuveness were also obtamed from area |
supermtcndcnts and teachers m Jumor hlgh schools in Edmonton Their perccpuons

‘were: frequently dtffcrent from those of thc prmcxpals and each other
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SR CHAP’I’ER -, Q A
" OVERVIEW OF THE STUDY e
‘ " The ach:evement of effecuveness and efﬁclency of orgamzatmns is )a?‘1 pnmary
B ’ob_}ecnve of admxmslrators and practmoners‘ In the”field of educanon, school
_ effecnveness 1s a major concem of supenntendents and pnnclpals In attemptmg to
i mcrcase eﬁ'ectlveness, the role of prmcxpals has become mcreasmgly critical. As o an )

‘ ‘clauned by Calebrese. (1986 272), "the ulumate responsxblhty for developmg effectxve

Ochools and unplemen\tmg reform leglslatlon rests with the pnnclpal." As a |
consequence, the pnnclpalshlp role has recexved a conslderable amount of attennon
Many studies on pnncxpals as leaders. of schools, have not only focused on tradmonal '.
domams such as adxmmstranve slnlls managenal skxlls, and leadershxp behavxor, but B
also on their sausfactwn m work-hfe ‘Also, obvxous concern is shown in those

" studxes in what acuon can be taken to prov1de a level of professmnal sausfacuoﬁrto

‘_ enable prmcxpals to funcnon wnthout the growmg suess unposed by elements msxde

| ‘and outsnde their schools

o Consxderable mterest in the quahty of work-hfe has been generated among
educators m Alberla followmg the release of the report of the Govemment of Alberta
Fact Fmdmg Comtmssmn in 1980 Accordmg to the report (Ktatzmann Byme, & ,

| Worth 1980 74), "employers should expect quahty in the work—hfe of employees to B vv B

' result dn'ectly in helghtened morale, sausfacnon, and comrmtment eventuatmg in . " }‘ '
mcreased effort, effectweness, and productivxty " In addmon, Floyd (1985 m) noted
that einployees sansfacnon and the quahty ot‘ workmg hfe are now also mcreasmgly

v vxewed as valued outcomes in thelr own nght. Because of a mone general concem for |
- the qushty of wahn&Me, Hoy and stkel (1982 333) claxm that the study of _]Ob '

sansfacnon has mtenslﬁed more reeently The concept of' jOb sansfacnon contmues to :

e



attract much mtelest, largely because of 1ts unportance for both u)dmdual and '

: orgamzauonal effecuveness _ ' : ‘ v
onsequently, the job sausfacuon of both adrmmstrators and workers have

been researched extenswely In educatton, several studtes have examined thegob

satlsfacuon of both prmcrpa.ls and teachers, but more research is needed. : h

o

Background to the Study S
N Although the concept of jOb satlsfachon has been of great mterest in educatmn, o .‘

- most of the studxes, accordmg to Locke, Frtzpatnck and thte (1983), have been

: conducted in non—edueational insututrons such as thdse in mdustry Hence, our
o knowledge of _]Ob satrsfacuon in educauonal settmgs has been cnucally lumted
Fuxthermore, Fnesen, Holdaway, and R1ce (1981) and Bacharach and Mitchell (19‘83)‘ -
- have reported that in the field of educauon much more research has been duected at _]Ob
- sathfacuon of neachers than at that of prmcxpals or. other adrmmstrators The lack of

' -research 1n tlus area is surpnsmg in vrew of the mﬂuenual posmon held by. prmcrpals '
: m relauon to therr various pubhcs and in v1ew of the current 1ssues confrontmg the
pnncxpalshlp Support for thrs vrew is’ found in the U. S Senate Report on Equal
B '-Educauonal Opportumty (cxted in Cooper 1986:5) whtch stated that
" Inmany ways the schiool pnncrpal is the most 1mportanrand mﬂuentxal

- individual in any school. He is the person reSponslble for all the activities

- that occur in and around the school building. It is his leadersh}p that sets .
- the tone of the school, the climate for learning, the level of pro. essionalism .
.and morale of teachers and the degree of concern for what students may
C ormaynotbecome He is the main link between the school and the -~
_ - community and the way.he performs in that capaclty largely determmes the -
: __.atutudes ‘of students and parents about the school. o S
Accordmg to Tuttle and Hazel (1974), the jOb atutudes of key personnel inan. .
orgamzauon, such as pnncrpals, not only mﬂuence theu' own behavxor but also at't'ect .
~ the attxtudes and behavmr of subordmates For thls reason, the ove;?rall sattsfacuon of "‘*

Pmcxpalsmﬂxthcujobrequnesﬁmhcrresearch o DR .



~In relauon to the lrterature on school effecuveness, consrderable evrdence shows -

N that theonsts and pracuuoners are concerned about measunng and i unprovmg the |

B effecuveness of schools The leadershrp of prmcrpals has been descnbed by many writers
‘asa major deterrmnant of school effectxveness For example, Hall and Rutherford

- (1983 55) stated that pnnclpals have responsrblhty in unprovmg student achievement and

malnng the changes in the1r schools that make them more effecuve " Tanner (1976) also ,. -

] contended that the pnnctpalshrp is the key to school effecnveness orits lack, As a result, )

; recent studxes of the effecuve prmcxpal have 1dentrﬁed what pnncxpals must dq and how
| they must act m order to. create an effectlve school In studxes of JOb saUSfactron of school h

L pnncrpals attempts have been made to ﬁnd the extent to whrch pﬂnClPalS J°b sausfactnon

S and school effecuveness arc relatedl

Some recent research (eg., Gunn, 1984) has dealt wrth the ]Ob satrsfactron of
" . j princrpals in ser_n_orhlgh schools Gunn s Alberta study mvestlgated re_lﬁronshrps |
B among the principals’ workvsatiasfaction‘, therr personal effectiveness, their influence, ‘
- and OVerall school effecuveness That study drew on the prmcxpals' own perceptlon -
i Q”about effecuveness In hlS ﬁndmgs, Gunn (1984 v) reported that jOb sausfactron of R
: pnncxpals was dn'ectly related to thetr__percexved overall school eﬁfecttveness, percerved ‘
'OVerall leader effecuveness, and percexved overall level of mﬂuence But Gunn s .v o o
| study was conﬁned to senior hlgh schools only S B
~ On the other hand, Cuban (1984 132) nemarked that with a few excepuons, e
o 'effeeuve sehool research has occurred in schools thh lower elementary grades He -
further stated that Jumor hlgh schools are orgammnonally and culturally qume dtfferent
N : .'fnom elementary schools. Thus, more research is needed on the effectrveness of j ]llﬂlOl' e
| .hxghschools - o '_ BN ‘ : |
_ Jumor hxgh schools have umque charactensucs in several areas, mcludmg the-
' matunty and amtudes of students The stu.dxes on Jumor high schooIs by Everhart

| (1983§Qmssy (1985), and Harnson (1978) dealt w:th charactenstrcs of the school



| _Student atﬁ)vcmcnt, d1sc1plmc problcms, tcachmg pmgram, and consultanvc
“ v.‘pracuccs According to Cmssy (1985 18), the studcnts of thxs age group have an _
mabxhty to adJust mentally, socxally, and physu:ally to the process of gxowmg up, |
. - which resu&tif ccrtam types of behavior; typically labclled as rcbclhous, dcfiant,
. mcon31dcratc ‘smart- mouthed moody n’ntablc, changcablc, 1mpulsxvc, cnucal and_'

; ‘. toa,bxg for thcn' bntches' " Cmssy (1985) also notcd that teachcrs who havc taught at o
V .~vanous educanonal levcls cons1stcntly pomt to junior hxgh schools as thc most dxfﬁcult ,
in wh1ch to work and tcachcts at this lcvel gcncrally expcnencc the grcatcst amount of .M

! stncss, burnout, and job dlssansfacnon Thc unique charactcnsncs of Jumor hxgh

: schools can affect thc pnncxpals sansfacuon toward thcu' _]Ob as. wcll as thc

'v effectiveness of thclr schools Thls addmonal rcscarch could prov1de mformatloh -
_whxch can bc used for companson bctwecn thc percewcd ]Ob satlsfacnon of Jumor

?

high school pnncxpals with that of thc pnnclpals in clcmcntaxy and scmdr hlgh

'f. schools

_ Purposes of the Study | o
Thls study had three pnmary purposcs (a) to cxannnc thc pcrccpuons of o |
Jumor hlgh school pnncxpals in Albcrta about their jOb sausfactlon, (b) to mvcstlgatc
T perccptxons of cffcctwcness in Jumor hlgh schools m Albcrta and (c) to cxplom the |
X rclatlonshxps among the sausfactlon of Jumor thh school pnnc1pals and pcrccptxons of _'
the cﬁ'cctwcncss of pnnc1pals and Jumor hxgh schools Thc sccondary purposc was to |
- ‘bstudy thc extcnt to Wthh overall jOb sausfactlon, school effectlvcncss and
| , effecuvcncss of prmclpals were nclatcd to personal charactcnstlcs of prmapals and |
‘ ,orgamzanonal charactcnsucs of thclr schools Anothcr purposc wias o cxammc thc R
R 'extcnt to wh1ch ]Ob faccts school aspccts and work aspccts were assocmtcd thh
- /ovcrall job sausfactl%n, ovcrall school cffccuvcncss and ovcrall cffccuvcncss of

* principals. O R X



‘ In this study, JOb sausfacuon was assessed by measurmg both overall _
. satlsfacuon and sausfacuon w1th parucular facets of the _]Ob The relauonshlps
v ; between. sausfactlon with selected facets and selected cntena of school and pnncnpal

effecuveness were exatmned In addmon to pnnclpals perceptrons,barea

i supenntendents and teachers in the Edmonton Publlc and Separate Sch%ol Dlstncts :

L assessed the effecuveness of the schools The relauonshlps arnong the effecuveness

' assessments of pnnmpals, area supenntendents and teachers were exatmned

Sngmt‘icance of the Study

]

N,

The 51gn1ﬁcance of the study is dlscussed from the perspecuves of theory and
";..pracuce& SRR '
Il : l'S' if :.. |
' v In the stud1es of overall _]Ob sausfacuon of prmmpals and the1r sausfacuon thh
vanous Job facets, httle attenuon has been dnected to the pl’lnCIPalS percepuons of
- thexr effectweness as leaders and to thelr percepnons of the1r schools effecuveness °
This study was Jusuﬁed by. the conclusrons reached by many reseaxchers, namely, that
_ hprmcrpals are key determmers of school eﬁ'ecuveness and that 1nsufﬁc1ent research has‘
. been conducted on pnncxpals | - » '
R The nelauonshlp between _]ob sausfactlon and producuv1ty has been closely
exammed by several authors, especrally Porter and Lawler (1976) Bean and Bradley
| (1986). and Ryan (1988) Generally, such authors conclude that an mteracuve |
) relauonshtp CXISIS between these two vanables, and that research exammmg the . :
o T relattonshlps between _]Ob sausfacuon and other relevant vanables should conunue to ’

: be conducted

N

_ Several reasons can be stawd to Jusufy consrderauon of the relauonshrp .
-between overall JOb sausfacuon of pnncrpals and thetr percepuons of their schools’ .

: effecuveness One is the notion that the leadershlp behawor of pnncxpals isa rnaJor |

-



Y

‘. determrnant of school effectiveness.” Another reason is that the JOb atutude of the\\ .
| 'leader of an orgamzauon can affect atutudes and behavror of subordmates, whxch R
. ‘eventually can affect the degree of effecuveness of the orgamzauon Accordmg to '
’ AGersten Camme, and Green (1982: 44), numerous research studres have shown that
 the principal is the key to endurmg, effecttve educauonal servrces This placrng of
consrderable responsxbrhty on prmc1pals for the effecnveness of schools 1s a reason to-
B 'ask how it affects theu' Job sansfactron ' |
As already noted earl;;r studres on the sansfacnon of principals, e.g., Gunn
4 (1984) and Schmrdt (1976) have been conducted at the senior hlgh school level but .
apparently not at the j Jumor hrgh school level J umor hrgh schools »are obvrously
deferent from senior h1gh schools i in terms of such aspects as the matunty and

' atutudes of students, and specxahzauon in sublects Elldnd (1983: 2) concluded that .
' Jumor high schools present a world of peers who look sound dress and behave akm

s ot to the adult underworld." So, the satisfaction of pnncxpals of both levels mrght be

- con51derab1y drfferent. This study was expected not only to advance our theoreucal

| _,knowledge but also to. provrde data whlch w1ll allow companSOn thh data already
avallable for senior hrgh school pnncrpals Furthermore, the study was cxpected to

\ . _‘

- contnbute knowledge to: the relatlonshrp between school eﬁ'ecuveness and the

. sausfacuon‘ of prmcxpals | |

o The role of school pnncrpals has been 1dent1ﬁed by recent writers as bemg _
central to school 1mprovement For example, Clark Lotto, and Astuto (1984:42) have -

B asserted that researchers in both the school effecuveness and school i 1mprovcment

- tradmons have emphasrzed the unportance of leadershtp shown by school prmcrpals

However, the role of school pnncrpals has become more drfﬁcult Not only are
pnncrpals faced with demands to increase effectlveness, o make 1mprovcments and t0j | ’

. be more accountable, but they must also face eonunual changes The values of the



; commumty, students and teachers are changmg, new work procedures are bemg
. : _mtroduced (e g, school-based budgenng), and new methods of student evaluatron are
- ’mandated for all school levels ui many school Junsdrctlons Hence, the prmcrpal has
been descnbed by many wnters as. "the man in the mrddle " For example, Strother a .
(1983 291) refened to the principal as e person who is caught between the central |
_ | ofﬁce and the school board, on the one h‘and, and between teachers and. parents on the '.
' other Ttis obyious that the role of the pnncrpal has been changmg Accordmg to ' B
- Rallis and I-Ilghsnu"'th (1986 302), pnncrpals before the 19508 concentrated therr o
. , efforts on’émg the edueatronal leaders of thetr bulldmgs Dunng the 1950s and
.' 1960s as schools and school systems grew larger and more complex the emphasrs of '
| adrmmstratron shtfwd toward budget, personnel and pubhc relatrons In the 1980s |
' pnnclpals have to play mulnple noles In the Saskatchewan Pnncxpalshlp Study -
‘*(Ontano Instrtute for Studtes in Educauon, 1986), opmtons were sought from the . " -
commumty, educators, and pnncrpals themselves about the role of the prmctpal The -
followmg is representauve of the vanous percepuons

“A prmcrpal is the centre of the total function of the school commum\y
Must gam the respect of the parents pohtrc them well.

Pnncxpals should establish and maintain a good worlnng atmosphere
“for ]Ob satisfaction. and self development '

Bean on-sme manager g _
| A pnncrpal should 1deally be an excellent teacher with stnong 1eﬁmhgsk111s
- ) ' Orgamzatton for effecnve and efﬁcrent use of personnel and time.
R Addmonally, recent research and studies have emphastzed the role of the .
pnncipal as 1nstructronal leader Thrs role, even though regarded as most appropnate
' can be dtfﬁcult for the pnnctpal to play effectwely Ralhs and Hrghsrmth (1986 301)
"nowd: I . ” - .
| Mpst pnncrpals hold degrecs in adnumstratron, not advanced degrees in

. ~ teaching or curriculum or philosophy of education. Thus niost pnncrpals
) are tramed as managers and are srmply not prepared to meet the school'



' nwds for mstructlonal leadershrp

AS
“‘all things to all people; "they are more apt to be wom out."

: \ Accordmg to these expectauons, they doubt that pnncrpals can succeed by ‘trymg to be' o
For the pnnmpals of the 1980s changmg roles, mult1ple expectatxons, vaned : | .
- ,: rcsponsrbllmes, and an mcreasmg number of relauonshrps dn‘e(:tly affect theu' work
- Studres of the sausfacuon of prmcxpals prov1de an mdxcatxon of thexr feehngs about
: the1r work and about cunrent problems encountered in therr work envuonment N
| The study was. also expected to provrde a better understandmg, of the role of
- | f ]umor hlgh school pnnclpa.ls pa.rtrcularly with respect to the perccpnons of therr
- 'schools effectrveness Tlus mformanon shou!d be of value 0 persons who aspu'e to‘
' :'_ become Jumor hlgh school pnncxpals as well as to those mvolved w1th the trammg,
», supemsmg, and counsellmg of educatronal personnel School board members and
‘central oﬂicé admuustrators ‘may use mformatron on the. unpact of current expenences_ .
. on prmctpals _]Ob sausfacnon to. modrfy policies and procedures In addmon 'the :
) study might prov1de mfonnatmn useful to those concemed wrth developmg and

7prov1d1ng trammg programs and i m-servrce courses in educational admxmstratron

, Deﬁmtlons of - Terms e
_ The followmg deﬁnmons of tcrms served as a basis for understandmg concepts )
' encountered throughout the study IR R
~ Vroom s (197§k64) deﬁmtlon of _]Ob sausfacuon-- a person's affectlve _
5 reactrons to hxs total work role" and. the followmg deﬁmuon by Locke (1976: 1342)

- 'wcre chosen for tlus study

Job satisfaction may be wwed as the pleasurable emouonal state resultmg ;

from the perception of oric's job as fulfilling or allowing the fulfillment of
one's nnportant job values prov1d1ng these values are compatxble w1th one's
_needs. . , _

'y



= perception.

| Facet satxsfacuon was deﬁned by Lawler (1973 64) as pe0p1e s affectrve
. rcaettons to parttcular aspects of their Job " Some facets or aspects of the jOb of '
" pnncxpals mclude salary workmg relattonshxps wnh teachers, staff morale,
: -relatxonshxps w1th the supenntendent and attttudes of parents toward the school
Ta_)fel (1969 316—317) conceded his 1nabthty to dtstmgutsh "perceptxon" from
" related but dtfferent actwmes such as "mfemng, categonzmg, or Judgtng," all of .

’ _whlch he saw as bemg on the same cogmttve conttnuum "The deﬁnrttonal problem

: ‘remams today, although there is, at least some agreement about a general definmon of

T (1973 106), for example, stated that perceptxon is "the :
) ‘understandmg or wew people have of thmgs in the world around them " ThlS

; deﬁmtton by thterer was used i m th1s study

School effectiveness isa multivdimensional:variable involving many criteria. It
| |is deﬂned by some authors in terms of goal achlevement addmonal desu'ed outcomes,
, ptocess, and orgamzanonal contexts In this study, the early deﬁnmon by

Georgopoulos and Tannenbaum (1957: 536-537) has been chosen smce it reﬂects a
| more comprehensxve view wh1ch embodies all the concepts orgamzattonal ‘ 5
) effecttveness is "the extent to which any orgamzauon asa ‘social system glven certam |
resources and means, fulﬁlls its ObJCCthCS wrthout mcapacn;atmg 1ts means and
resources and thhout placmg undue strain upon 1ts membets\ |

Burns (1978 19) def‘med 1eadersh1p as "leaders 1.1ducmg followers to act for

certain goals that represent the values and the motwatJon--the wants and needs, the
' -aspu'auons and expectattons --of both leadexs and followers " Leader effecnveness can

a be deﬁned as the extent to whtch these functtons are fulﬁlled



| In this study, ' Jumorhxgh school" 'refershothc schools whnch cnrolled
smdcnis-in only 7 8 and9and offcredaprogram of study authonzed by the -
AlbertaDcparmzntofEducanon

. R . } 7A )
. " L :

Research Questxons

Thc aim of the study was to obtain. mfonnauon rclcvant to spccxﬁc qucstxons ‘

wh1ch taken togethcr addrcssed the purposes of thc study as prcvxouslyz outlmcd

' Also,- these qucshons, as statcd below, guided thc dcvclopment of the quesﬁonnm,

‘the analysis of the data, and the dxscussxon of the ﬁndmgs ’I'hcy were grouped mto "J L |

~ four specxﬁc arcas Job satxsfacuon of prmclpals, school cffccuvencss, cﬂ’ccnvencss -

of pnnmpals, and prmclpals JOb sansfacnon and school cffccnvcncss
(a) To what cxtcnt arc _]umor hlgh school pnncnpals satisfied with faccts of
.'rthelr]ob? o S S v ', -t

(b) What is thc pcrccpnon of Jumor hxgh school pnnc1pals conccmmg their- ‘

| overall job satisfaction? | g . -t = . "
(c) To what cxtcnt is ovérall jOb satisfaction rclatcd to orgamzatmnal and

pcrsonal charactcnstxcs of prmclpals" |
(d) WhICh facets are pcrccxved as the most 1mportant for pnncxpals
| '7"_ sausfacuon? 4 4 ' 5

(e) Which _]Ob fac,pts. a%e thc best prcdxctors of ovcmll job sausfaauon"
| 2 Ss;hml.cffcmmm :

(a) What i is thc pcrccpuon of junior hlgh school pnncxpals about thc

- effectiveness of fheir schools" ’ o v_\'. |
i

ki ‘(b) Wthh cntcna are pchcwcd as the most unportant for asscssmg the

"effecnvencss of j ]llﬂlOl’ hxgh schools"

N T U R

L)



L (c) To what cxtcnt is ovcray{chool effecuvcmss rclatcd to orgamzanonal
and pcrsonal charactcnstxcs of pnnmpals? o ’
. | (d) thch cntcna doj Jumor hlgh school prmcxpals pcrccxve as the- best o

."prcdxctors ofovctall cffccuvcncss of thcxr schools? " '_ S R t..___/
| (c)fWhat are thc major cntcna 1dcnt1ﬁcd by the threc rcspondcnt groups for
v .asscssmg junior hlgh school éffcctweness" ‘ _ .
(D What relauonshxps exist among thc ratmgs of effccuvcness of j Jumor hlgh
schools by area supenntcndcnts tcachcrs, and pnnc:pals" '
3. Effccnmcss_of.nnnmnals
_ (a) What are thc pcrccptmns of ]umor hlgh schiool prmclpals about thelr own

cffccnvcncss as lcadcrs? | o |

(b) thch cnterm are perccxvcd as thc most unportant for asscssmg thc
cffcctxvcncss of j Juqlor hlgh school pnncxpals? ‘
o (c) To what cxtcnt 1s the. ovcga]l cffccuvencss of principals rclatcd to thcxr

_ orgamzanonal and personal charactcnstxcs? "
- (&) Which criteria do j Jumor high school pnncnpals pcrccwc as thc best
. 'prcdlctors of their own cffoctxvcncss as leaders?" |

(© To what cxtcnt is prmcxpals cffectlvcness percexved to be unportant for .

thc attamn;lcnt of overall cffecnvencss m Jumor hlgh schools” »

_ (a) To what cxtcnt 1s sausfactxon wnh sclectcd faccts of thc _]Ob related to -
pcrccxvcd school cffcctxvcncss? | '
(b) What relationships cxxst among the satmfact:on of Jumor hlgh school

. prmc1pals, percclvcd school cffccuvcncss, and cffcctwencss of pnncxpals"

L

28 . - L N
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4
Assumptions - e
g The followmg assumpuons were made m this study o
(1) an mdmdual's ]Ob sausfacuon can be measured by means of a
(2) perceptrons of school effecuveness and leader e’?fectrveness of pnnclpals,
teachers, and area Supermtendents can be measured by means ofa questronnaire
-(3) some influence of non-Job factors on sausfactron was excluded

(4) prmcrpals, teachers, and area supermtendents would provrde accurate | : '

responses to the questronnan'e,

(5) the respondents raungs on the quesuonnatre would provrde vahd
mdrcators of therr job sausfactron arid the role aspects being measured and |
(6) the ratmg scales bexng used to measure ]Ob satrsfactron, perceptrons of
: school eﬁ'ecuveness, and effecuveness of pnncrpals possessed mterval properues
_ , , ZM o
o Limitati’ons and Delimitations o

o Thestudywashnuwdforthreemmnreasons - - ‘.
First,a hnutauonw;estded in the mstrumentauon berng used in the study A
‘_quesuonnau'e 1s a convement means of data collecuon, but its value 18 lum@d by the o
.' extent to which it can measure the vanables being studred. The rehabrhty and vahdxty N
" ofthe sausfacuon quesuonnarre have been estabhshed prevrously (Gunn, 1984) The |
effecuveness quesuonna.ue had been substanually revtsed s;,nce Gunn 8 study The
‘. | rehablhty and vahdrty were assessed ina prlot study and in the marn study The ﬁnal -
mtemews of ten respondents were intended to overcome some of the lmutatwns of KR
_=3.___u8mgquesuonna1restocollectdata. T . | S
i Secoud, the study was: lumted because it was not longrtudmal the vanables

v _were not measured at drfferent umes for mh respondent. The measurements were
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' Jumor hlgh school pnncrpals in general
]

13
restncted toa pamcular ume in the school year ‘and they may not be representauve of :
“other times. However, this lumtauon toa partwular moment should not have affected
the testing of relattonshlps between vanables because each vanable was measured at
thesamemoment. PR - % l ,. .

Thud. the study was hmrted to the percepuons the respondents had at the E
parucular ume of the study Its accuracy ‘and stab111ty mxght not be representauve of
other times. R
o 1. Thxs study was dehmtted t0. the populauon of prmcrpals in’ pure Jumor
hrghschoolsanlberta. | Tt o

2. The. study was confined to the selected criteria denved from the literature

and revealed dunng initial interviews as bemg the most srgmﬁcant for effecuveness in’

\

school orgamzauons

3. Findmgs from the 1mt1al mtemew data were used to gulde the collecuon of

further mformatron and for revrsmg the quesuonnalres before d1stnbuuon

‘ \ \ 4 'I'he prmcrpals in the study cannot be regarded as bemg representatlve of -

\

5. The selectton of ten pnncrpals for ﬁnal interviews dcpended on consent
range of school types avatlable, and geographlcal proxtmlty to Edmonton
Consequently, the final i mtervxew data cannot be generahzed beyond the schools ‘

, _concemed L e T

' K Organtzatlon of the Thesrs _" L
Tlus ﬁrst chapter has presented the background to the study, the purposes of |
the study. the research quesuons, and the s1gmﬁcance of the study ‘In addmon, | |
deﬂmnons of terms assumpuons, lxmltanons, and dehmxtatmns of the study.were -

staeed, I
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In Chapter 2, related hterature 1s revxewed on the nature Of,JOb sausfactton, '
“'school effecnveness, and leader effecﬁtreness .The chaptet concludes wrth a revrew of
hterature pcrtammg to the relauonsh1p between job sattsfacuon and school A

’ "

. effechveness O . _ .
 The tesearch desrgn and methodology are presented in Chapter 3 'I'he |
‘ development of the research mstrument, data-collecuon procedures, and stattsncal
techmques used to analyze the data are dtscussed.

" The proﬁle of the respondents is pn:sented in Chapter 4. The personal
‘ _ -professmnal and orgamzauonal characteristics of respondents are reported
| “In Chapter s, overall JOb sausfacuon of junior hlgh school prmcxpals is '
, ",_'.. reported, and its nelanonslups to orgamzatxonal and personal charactenst:cs are’

: '.‘dlscussed. R 3‘ |

Overall effecttyones(s of j Jumor hxgh schools and ifs: relatlonshxp to.
orgamzanonal and personal charactenstrcs of respondents are reported in Chapter 6,
whtle in Chapter 7 overall effecuveness of junior high school principals is prov1ded ‘
*Inthis chapter the nelanonshrp between effecuveness of pnncrpals and orgamzauonal
and personal charactensucs of respondents is discussed.

In Chapter 8, the mter—relatxonshlps among job sausfacuon, school - J"'"

o effccuveness, and effectlveness of principals are presented and dlscussecL

Chapter 9 reports and discusses the school- effeetlveness-assessments of . -
pnnmpals, area supenntendents, and junior high school teachers in Edmonton
| The summary dlSCUSSlOﬂ, and u'nphcatlons of the study are presented in
ChapterlO o o -~ .
. . The Appendur contams questlonnan'es request for endorsement by
,. o-; supenntendents covenng letter to pnncxpals follow-up letter and postcards, and

j‘i-/",mtemew schedule. Also, for the sake of convemence, the tables which occupy more :

A than one page! have been placed in the Appendlx along wrth three other tables
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e REVIEW 013 THE RELATED Ll:r

- ‘mam purposc of thxs’study, namcly ]Ob sat;sfactlon, school cffecchness,
o cffecnvcncss “In the area &fjob satlsfagu%:ﬂtc t’gﬁowmg scqucncc is prcs
. dcﬁmuons of job sausfacuon, thconcs of Hisfact i
| sansfachon -and job satlsfactlon of school v e ST : . A
, R L
The revwws of the htcramre on school cff vcness and leadcr effectlveness T
‘ arc gcncrally focused on the mformatxon nccd&l to dcvelop the instruments for K
'asscssmg the pcrccpttons of cach vanablc Thc rclatxonshlps among thc maJor T e |

|  variablés basod on some rclated studies are pmscnted and are 1llustratcd ina conceptual

g
- framcwork :

A Job Satisfaction
. "Hoyand Miskcl,( 19.82"33'4) refcn'od to the eatlidst deﬁnition of job sadsfaogion |
| .by Hoppock (1935) as "any combmatxon of psychologlcal physwloglcal and e
i ‘-envxronmntal cm:umstanccs that cause a: person to say @at he/she is sansﬁed with v’ .
“his/her _]Ob " Thcy matntamed that thxs deﬁmtlon cxprcsscs a v1ew that is still held

today Other dcfimtlons of the conccpt havc been formulated. For cxample, Vroom

(1973 64) dcfined _]ob sausfactlon as"a pexson s affecuvc reacnons to his total work

role." Accordmg to Srmth Kcndall and Hulm (1969 6), jOb sansfacuon was "thc

feehngs a worker has about thc jOb " Sl e ~ . '-_‘""t ,
f = In addition to thdsc simple and yet global deﬁninons, I_awler and Hall
(1970 31 l) stawd that sansfacnon "depcnds on thc dcgree to whxch the job actually

pnowdes the autonomy and growth experiences thc md1v1du31 fecls it should.” From :



B . _(19‘77 428) assa'wd that _]Ob sausfactxon results "from the coxrcspondcncc

tlus v1cw, satrsfactxon occurs s when a pcrson pcrccwes that the jOb provxdcs the .
requmed opportumucs for pa'sonal growth Sumlarly, Salancrk and Pfeffi a'

' person's necds are sausfymg‘ those that do not are not sagsfymg "
| From these deﬁmtmns, the ]Ob sausfacnon of workcrs in any orgamzatJon is’

_COnd'l:rvod as an affocuvc rcsponsc toa Job s1tuauon Hoy and Mtskcl (1982 334)

twccnthc o

e | noeds of thc mdrvxdual and the charactcnstlcs of the jOb s1tuat10n--Jobs whxch fulﬁll a .

, :statod that i in educauonal scttmgs _]Ob sausfacuon can be said to be LY present and past-

. onentod affccttve statc that results whcn thc educator evaluatzs hxs orher. work%lc "

Lockc (1976 1319) prowdcd a typlcal cxamplc of an affecuvc dcfmmon of Job'

sausfacuon

" Job sansfactlon may be v1cwed as the plcasurablc emotional state mulung
from the perception of one's job as fulfilling or allowing the fulfillment of

. one's unportant _]Ob valucs, provrdmg thcsc values are compatlblc with one's -
needs. o | , e

'I'lus dcﬁmuon was choscn for use m tlus study because 1§‘wcs more m51ght :

mto wh_tch _]Ob values and ncods are seen as mﬂucncmg the lcvcl of JOb sausfactlon of |

individuls. |
‘ Accordmg to Gunn and Holdaway (1986 44), thc major jOb satmfactxon :

R

s thconcs havc been dcvclopcd from thconcs of work motlvanon whxch mcludc nccd- o

c fulﬁllmctht thcory, expectancy thcory, dtscrepanoy theory and equxty theory
| In thc nccd fquxllmcnt theory, job sausfactxon is vrcwr&as Being dctcmuncd

S by the cxtcnt to Wthh the work cnvu-onmcnt prondcs for the fulﬁllmcnt of the

: workers necds This approach is obvxous in Maslow s 1943) neod hlcrarchy thoory

and chzberg s (1959) motwauon-hyglcnc theory In thc formcr, the fulﬁllmcnt of .

' vnoeds at ccrtam lcvcls can rcsult in sansfactxon and dlssatlsfacuon felt by mdmduals
- In'the lattcr, sansfacuon and dxssatisfaouon rc(ult from;‘,two scparatc and unrclated

— : N
7 .

\.

’ @; : .:“_.., <
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causes-monvators and hyg’iene factors. Accordin'g to Gunn ('1984); b:th the'ories, .
‘. desptte much cnucxsm, help us to undexstand causes of satxsfactlon and dJssausfactxon
' In other words they have contnbuted to our knowledge and undetstandmg of the
o nature ‘of _]Ob satisfaction. ' |
’ The dtscrepancy theories tend to emphasne the process by whtch satlsfacuon -
occurs. Lawler (1973 74) and L.oclc?(w?ﬁ 1304) mamtamed that the "'perceived” |
discrepancy lies between what mdmduals perceive that they have recerved and what
they feel they should teceva Sattsfactlon results when the percerved rewards or
- _ outcomes match or are greater than the feeling of what should be received. |
g Dtssattsfactxon results when the percexved%wardstre below the.desired outcomes or
rewards. - / - - ,
The equtty theory, accordmg to Lawler (1973), has contnbuted to lk\edge
o about the sources of sansfactlon and dlssatlsfacuon Lawler ( 1973 169) noted that, in ‘
this approach sausfacuon is determmed by the’ercerved ratio of what people receive
,from thexr Jobs relanve to ‘what they put mto it and relatwe toa companson of thetr
outcomes and inputs. B '
All of the above the&es have mﬂuenced the deveropment of important theones

of jOb sausfactlon For example need-fulfillment theory, dxscrepancy theory, and
© equity. theory have mﬂuenced the development of Lawler's (1973) model of facet

‘ sattsfacnon and Locke $ (1969 1976) value theory

o Laulm;‘s_mgdgLQf_fac_ﬁ_sanafagnQn Based on the behef that dxscrepancy .
theory and eqmty theory are the two stmngest theoretical explanattons of sagsfactton, N
Lawler (1973: 72) combmed them to make a Eodel of facet satxsfacuon An lmportant
o _charactensnc of thxs mode‘ is the dxsunctnon between facet sattsfactxon euaoverall job
sattsfacuon Lawler’s model was meant to explam what deternunes mchvrduals

) satlsfactlon with any facet or aspect of thegobs
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Z—“ ‘ \ ~ Lawler (1973 77) noted that overall job sausfactton could be expressed as a .
sum or average of all the discrepancies deterrmned by the model Moreover there is’

strong theoreucal support for. Welghtmg facet sansfacuon scores accordm gto thetr a )
; degree of mp%ance He pomted out that some facets such as pay, \ work rtself and i
o supervision seem to make a larger contnbunon to overall sausfacuon than do others -

A
;5 ! .

, L&Eﬁw&m Holdaway (1978) pomted out that Locke 'S.
(1969 1976) theory has been called a value theory, an mteractromst the@y, and a

L)lue-percept dlscrepancy model. Thrs theory~wa§ mﬂuenced by the th!ones of .
Maslow arid Herzberg, but Locke dxstmgutshed between needs and values Accordtn g
to'Locke et al (1983) values are what most 1mmed1ately govern a person's chorces |
acuons and emouons In their view needs are obJecnve whtle values are. »
sub_]ecttve 'Needs are mnate while values are sought to attain. In proposm g hxs type - '
of dlscrepancy theory, Locke (1976 1304) suggested that mdmduals have a "value
o hrerarchy in which theu' values are ranked as to 1mponance ' o
~ The value-percept theory also proposes that job sansfactxon isa functton of
both the dtscrepancy between percepuon and value, and the importance of the value 10,
" the 1nd1v1dual However, the theory snnphﬁes the measurement of value 1mportance
by argumg that value importance is reflected by satisfaction ratm gs and should not be
rneasured separately. .The most important contnbutxon of Locke s (1969) theory.
according to Nhundu (1987 19), is probably in "its mteracuomst explanauon of the.
causes Oﬁij sansfactlon and the suggested method for predlctmg _]Ob satwfacuon
Selec E&i Eagm Which Affect ng San‘ '§fggn'gg :
A number of Stl.ldlCS on Job sattsfacnon have been conducted in relauon to
personal and orgamzatlonal factors Accordmg to Bacharach and Mltchell (1983:102),
recent studies have centered more én understandmg orgamzatxonal vanables than :

personal factors because the former are consrdered by most researchers as more
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; 1mponant empmcally idetemumng _]Ob sausfactlon, and easier for management to
Mmmmnmmcmm Personal charactcnsucs that are’
commonly mvesugated in relauon to- _]Ob sathfactlon mclude sex age, mantal status
' number of chlldren or dependents and educattonal level But the studles related to age -
have produced conﬂxctmg results For cxample, Lofqm;ﬁtd Dawis- (1969) assertcd |
.that employces wﬂl report an mcreaSe in job satisfaction as they become older n his
research conducted thh school pnncrpals, Rlce (1978) found that prmc1pals under 40
‘ years were less satisfied than Were prmc pa.ls in the older gmups These findmgs were
ﬁleter conﬁrmed by Locke Fttzpatnck, and thte (1983: 346) who reported that job -
_ sausfacnon maeases lmearly or curvﬂmearly with age and/or tenure .
, On the othér Qand, a recent study with rural school teachers by Rotuer, Kelly, .
and Tomhave (1983) revealed that older teachers were more d:ssausﬁed with therr
 work: However, nggms Lederer Salkowe, and Rys (1983 116) mamtamed that __
- .their study about vocational satlsfacuon of 247 Amencan_t:azhers showed "no
: sxgmﬁcant conelanon between age and the@yanable of job sansfactlon .
| %umlar conclusion can be drawn regardmg the relauonshlp between sex and
.oyerall Jobgusfacnont Based on their study on sex dtfferenc_es in job sansfactmn of
* workers, Smith etal. (1969) reported that females were slightly more satisfied with
3 their pay, but less sansﬁed than the males with pmmotrons, co—workers and the work
" : itself. Sumlarly, Holdaway (1978) noted in his study mvolvmg teacheqr)s 1: Alber:ta
that female teachers generally were more satisfied than were males for doing the same:
‘work; Rottie'r etal. '(Il 983) obtained a_ sﬁnﬂaj%ryesult. However; Korman (197 lv),
Dcaux (1974), andthapman (1983), in their 'studles on male-female nespo.nses to job
'satxsfactxon, nepomd that sex had no sxgmﬁcant assocranon with overall job

. sansfactton In support for these findtngs, Hill (1983 3) stated that "there was 1o -‘
8 e R
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s1gmﬁcant difference between acadehuc women and men in overall satrsfactron thh -

| work orin facet spectﬁc drmen?tons of Job sansfacnon "

Inb.sansfaanmandmamzamnal.characmm Orgamzatxon-bound factors.

- as class1ﬁed by Locke (1976), include vanables such as work pay, orgamzauonal

structure promotlon, supervrsron, co—workers, and orgamzattonal policies. Several'

' research findings (e. 8 Dessler, 1976 and Holdaway, 1978) revealed that the nature

of the work done.is an nnportant factor in jOb satlsfactton, as is the amount of work

assrgned to a worker. Their research showed- that workers generally experience |

‘ -mcreased dxssausfacnon with i mcreasmg workload.

" Vroom (1964 15), by using the disgr ancy model to study how _]Ob
S%“P

’ sansfactton was assocxated wrth pay, repo that satisfaction reﬂ{\ hene 'stmg ’

pay matches desrred pay Other factors such techmcal supervrsxon mte _

relatlonshrps, ompany pohcy and admmrstratxon, working eondmons, and _)Ob

. secunty were 1dent1ﬁed by Herzberg (1966 60) as causes of dJssatrsfactlon

Studles by Buchanan (1974), Van Maanen and Katz (1976), and Gunn-(l984) .

i showedsthat overall 3ob satisfaction tended to increase with more admxmstratwe

| e,xpencnce For level of educatron, Korman (1971) and Lawler (197 1) reported “that

-

- people with more educatton have hxgher percerved mputs When they percelved _]Ob

possrbﬂmes as bemg equal, they w1ll be more dtssansﬁed However, Brown (1976)

N revealed that educanonal admtmstrators with doctorates showed srgnrﬁcantly greater |

satisfaction thh therr jObS than did those wrthout doctorates Wrth respect to

orgamzattonal size, Hassen (1976) found that smaller work umts an% orgamzauon

tended to foster overall sattsfactton of employees

In his study of jOb sattsfacuon of school prmcxpals in Chtcago Schrmdt

) (1976 81) found that recognmon, achlevement, and advancement are major forces in -

rno_tIvatmg the administrators to improve their performance. . The _flndmgs also
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| 1ndlcated that adrmmstrators are monvated very little by salary, mter'personal relatlons

’ dxssatlsfactton for the adm1mstrators In a'similar study, Brown (1976 49) found that

superws1on, and pohcy and adtmmstranon, and that these | same . factors are causes of

xeducatronal adrmmstrators aré mottvated by h1gh status and that advancement is

. ev1dent1y unportant to prmmpals

-

In reSearch conducted with 410 school pnncxpals in Alberta Rice (1978) found
v

N that relanonshlps with teachers, respe[sxblhty and autonomy, and a sense of

' accomphshment were 1dent1ﬁed as sounces of overall sausfacnon of the pnnc1pals

- Meanwhﬂe adrmmstrauon and policies, rouune WOrk, workload societal atntudes

: _towards educanon and parental attltudes towards the school were personally selected

as sources of overall dJssausfacuon However the ﬁndtngs inf Rlce s study,

: accordmg to Fnesen, Holdaway, and R1ce (1981 4), are not. totally consrstent w1th

preMous ﬁndmgs nor with theory of _]Ob sattsfactlon The major dlsagreement is that g

»

: 1ﬂterpersonaf felauonshlps were seen’ pnmanly as satisfiers by’ those prmc1pals, e
’ whert‘as in Herzberg s study these factors were a major source of dxssat1$fact10n

o Fnesen etal. (1983 55) later concluded that the main sources. of sansfacuon of the .

AJ

" pnncrpals in Rlce s study. appear 10 be 1ntrmsrc in nature (e g, respon51b111ty, '

autonomy, and recogmtton) as compared w1th the dlssausﬁers which are mamly

g 'extrmsxc

B Rccent research conducted by Bacharach and Mttchell (1983) showed that |

: superwsxon bureaucranzauon and decxs1on makmg power are posmvely related to

g tndmdual atmbutes

dissatisfaction of eduicational admmistramrs Mlxed support was obtamed for the
ﬁ )
and dlstnct enwronment work demands and

relauonshlp betwecn _]Ob dlssausfacuo

urtherrnore, xesearch by Gunn (1984) on the. sansfacuon of 133 sgmor hxgh A ._

X

variable assoctated wlth ovcrall-;sausfactton. This ﬁndmg, accordmg to Gunn and

v
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Holdaway (1986 58) is cons1stent with Locke S generahzatron and the reseanch of

Iannone (1972), Schmrdt (1976), and R1ce (1978) In h1s study, Gunn (1984)

concluded that sense of accomphshment of semor high school pnncxpals is strongly ‘

_ related to (a) reeogmuon by others and (b) the attttudes (morale) and performance of

teachers and students. Moreover sense of accomphshment correlated hlghly with

. several cnterxa of school effectrveness and with the effecuveness of teachers and

|

adrmmsuatorsmadapungtochange. ‘ R
—-

School Effectweness

In assessmg school effectiveness, Mrskel (1982 1) noted that very few

educators have tned to fomtally define school effectrveness and to develop a

- conceptual framework for i 1ts assessment Instead of- desrggmg models that are

o conceptually clear, those assessmg school effectweness have accumulated hsts which

_ dxmensmns and cntena from orgamzauonal theory in combmauon w1th the lists of

o cntena of effectlve schools used in. pracncal settings." Thus, in this section, a~

L}

denved from expenence and tradmon As aresult, they concluded that the "best

i

1nd1cators of school effecnveness are scores on standardrzed tests."

"In addmon Gunn (1984 55) recommended that in measunng the effecuve

.schools in a more practlcal sense a model of school effectrveness be desngned usmg '
h

."\
conceptual framework for assessmg orgamzauonal effecnveness is outlined; thlS is

followed by drscussron on school effecttveness in general and cntena for school

B effectrveness in partrcular

"Qrgml_zagpnalﬁﬁemm

| 'deﬁnmon of orgamzauonal effecnveness is 1dent1ﬁed According to them, dtfferent

Organmauonal theonsts have recently foeused on the tOplC of orgamzauonal
effecnveness Desplte numerous studJcs on thrs topic, Van de Ven and Ferry (1980)

Ratsoy (1983), and Cameron and Whetten (1983) agreed that no one umvcrsal
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wnters conceptuahze orgamzauons drfferentry, which. results in many drfferent ;

perspecuves on the naame of orgamzauonal effectlveness Among the various ~

E p“spwn"“’ those PfOPOSOd b)’ MOtt (1972) aﬂd Steers (1977) havc become dormnant_ o

- in this field. o ' SR Y

In explammg his theoretlcal approach Mott (1972: 17) defined orgamzatlonal

effecuveness as "the ab111ty of an orgamzauon to mobilize its centers of power for -

. acuon--producuon and adaption.” "' His dcﬁmtlonreﬂects three ‘main criteria-- .

productmty, adaptablhty, and ﬂexxbxhty Steers ( 1977: 3) used a goal opunumtxon N

o _approach to define effectlveness in terms of "an orgamzatlon 's capacxty to acqmre and
. uuhze its scarce and 'valued resources as expedmously as posmble in the pursmt of its
K operatwe and operauonal goals." Steers recogmzed that vanous constraints prevent
E goal maxmuzatmn SO that itis necessary to evaluate how feasrble is the attamment of

goals Thus, in proposlng his mtiltrdxmensxonal approach Steers (}977 D suggested

four general factors whic he beheved contnbute to the ultimate success of an

: orgamzatron Steers listed'29 indicators of orgamzanonal effecuveness under these
four headmgs (a) orgamzanonal charactensucs, (b) envuonmental charactensucs,

. (c) employee charactensucs, and d) managenal pohc1es and practrces

According to both Mq,tt and Steers, orgamzauonal effecuveness shou1d be

muludtmensxonal and it should mclude two pronunent d1mens1ons--goals and systems

: dnnensxons The underlymg mdxcators of effectiveness are adaptabrhty, productmty,

.performance, and those that measure how orgamzauons meet ¢he needs of its -

membexs The mulndxmensxonal approach was regarded by Cameron and Whetten

-(1983 1 havmg several advantages such as; pmvldmg comprehenswe vanables and

v‘ ', a variety of criteria for assessmg orgamzauonal effecuveﬁess

This muludxmensmnal approach to analyzmg orgaruzauonal effecuveness has.

.been adapwd in the studxes on school effecuveness by some wnters mcludmg Mlskel
_ (1982_), Ratsoy (1983), and _H_oy and Ferguson,(1985). .Ml_skel (1982), for ex_ample,_



' _ theoretlcal study of how orgamzanonal effectJveness models can be rede51 gned tQ

o

_ schools

Regardmg the assessment dxmensmns Lawler Nadler and Carmann
(1980 10) defihed orgamzauonal assessment as "the systemauc measurement of

orgamzauonal funcnonmg from the perspecuve of the behavioral system.” In this

E hght, the 1dent1ﬁcat10n of cntena of orgamzatlonal effectiveness has becn based on a ;
: theoreucal construct of effe&veness For example, the criteria 1dent1fied by Lawler et

"~ al. (1980) consntute seven key measurement areas for. assessmg orgamzauonal '

= effecuveness--tasks mdlwduals, %ps, formal orgamzatlonal arrangements. i

e mformal orgamzanons environments, and outputs. Other writers mcludmg Steers

B (1977) 1denuﬁed addmonal dlmensmns such as orgamzanonal chmate, md1v1dual

attachment dlfferennatlon mtegnmon and mter-orgammtlonal mteractmn

Accordmg to Cuban (1984 130), effecuve school research emerged asa

~ reacuon to the 1966 Coleman Report and ' 1ts progeny whlch suggested that teachers

and adrmmsu'ators have httle effect on student achlevement So}% mmal purpose of '

effectwe school stud1es was s 0 1mprove student acadermg pei‘formance Those studies -

tradmonally meaSured effectxveness in terms of perfonnance on standardtzed tests in
mathemaucs ‘and readmg

Conmderable research has been conducted to 1dent1fy effective’ schools Cuban ‘

, ( 1984) noted that many methodologxcally 1dent1cal studtes have produced as many

<.

» dlfferent defimtlons of: effecnveness, upon whlch there is st111 no agreement For ;'
example, Murphy and Walker (1986 76) det'med an effecuve school as onc that s

: | (a) mamtams&lgh levels of student achlevernent and (b) ensures that roughly equal '

percentages of hlgh and low socxo-econormc students master basxc skﬂls and

~
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'expectanons Accordmg to Hall and Thonaas (1986 401), effecuve schoots are those R
that "support hxgh ach:evement and high personal sausfacuon-quahty and pmductmty ‘
for both students and teachexs Whﬂe Hall and Thomas (1986) mlated school
"'i-:,-% : effectlveness to productmty and quahty, o% wntcrs such as Deal and Kennedyv '.
(1983) and Goodlad (1984) related ittoa strong school culture or ethos, and

t

v

sausfactlon respectye ‘Gy Accordmg to Goodlad (1984: 31), "the composxte satisfaction
- of pnncxpals teachers, students and parents constitutes a s1gmﬁcant indication of a
| scbool's quahty, mcludmg acluevement." The assertwn provided by Goodlad (1984) |
is pemnent to this study since effecnveness ofa school is related to the degree of " -
sansfactxon expresseduby students parents tcachers, and admmlstrators l .
In the recent studxes by Cohen (1982), Edmonds (1982), and McCormack et
al. (1982), charactensucs of effecuve schools are dlscussed with the underlymg
 assumption bemg that high academic achxevement is the md1cator of school
effectlveness Gunn (1984 132) noted that, even in some studles which focus on
factors other than acadermc achxevement, cfiteria of effectxveness are dxscussed wn.hout
| formally defimng effecuve schools Later the concept of effecuvencss in those
studxes was cnt1c1zed by Cuban (1984 132) as bemg t00 nan'ow "Tied narrowly to /
. test scores in. lower-order math and readmg skills, school eﬁ'ectlvcness reseanch and
,programs 1gnone many skills, hablts and attitudes beyond the reach of paper-and-
) v pencxl tests. " In hls v1ew, there are other outcomes of schoolmg wh1ch are pnzed by
educators and panents Cuban (1984) 1dent1ﬁed some of these outcomes as "shanng,
\ leammg to make dec1s1ons, developmg self-esteem, hxgher-order t.hmkmg skills, and a
.sense of aesthetxc | ’ - o :
v | - Also, from numemus studles on school effecnveness, vanous factors or \
':vanables that charactenze effecuve schools have been generated. For example, Purkey B :
and Smith (1983: 435) grouped nine factors under Org af
._ ‘under Process Vanablest The nine strucmral factors :
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(1) an cmphasls on management at the school sxtc' ) strong mstrucuonal
- rship; (3) staff stability; (4) agreement on goals; (5) school-wide staff
developmcnt program; (6) informed #nd supportive parents; (7) school-
.. .. wide recognition of academic success; (8) effective use of ume, and (9) support
. and encouragcmcnt from thc district’ 5 central office. |

' 'Thc four precoss vanablds ane as follows | , _
¢)) collaboratwc planning and colleglal relauonshxps. (2) a stnong sense of

community; (3) clear goals and hlgh cxpectauons. (4) clear rules cnforccd
. fairly and consrstcntly

Purk%d Srmﬁ'ﬁ% :437) emphasrzcd that the orgamzauonal/ s?ucmnc vanables
and thc process variables are mtcrmlawd and mtcrdcpcndcnt. Nexthcr group of
Vvanables by 1tsclf is sufficxent to dcscnbe an cffecnvc school Thc work of PurI:Cy
and Smith was rcgardcd,by Rossmm‘c- (1985 2) as thc most compmhcnswc and
.‘ critical i in the studrd of school cffectxvcncss | '
| R On the other hand Murphy, Wcll Halhngcr, and Mrtman (1985 370) d1v1dcd o ;

v, their 14 school effectxvcncss var;ablcs mto two categoncg—School Technology and

Envn'onmcnt. Thcy clauncd th’at the two cawgorm arc "rccrpnocal ovcrlappmg, and | o
| complcmcntary " Of thcse vanablcs, clght were xdcnuficd by Murphy and Walkcr |
(1986 78) as bcmg of parucular unportancc Accordmg to them, thcsc cxght factors
'hach bccn shown “to provide an excellent starting point in bmld1ng an effective sch001 ‘
and cvaluatiné a school;s status.” They are (a) high exneCtaﬁons, (b) safe and ordcrly : |
: env1ronment, (c) clcar acadcrmc mission and focus, (d) ughtly couplcd cumculum,
(c) opportumty to leam, (t) dmcct mstructxon, (g) mstructxonal lcadcrshlp, and
. )frcqucntmomtormg A T Y
03 ~ Among the. charabtcnsncs 1dent1ficd in numerous studies on school o .
effccuvcncss, Shocmakcr and Frascr (1981) pointed out thosc which socmcd tobe
~ common to most studrcs They mcludcd (a) strong lcadcrshxp by thc pnncrpal or othcr
,_ staff (®) hxgh expcctatlons by staff for studcnts academic achrcvenu:nt, (c) a clear set
| - of goals and an cmphasls for the school (d) an ct’fecuve staff devclopmcnt program
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(e anorderly atrnosphere conducxve to learmng, (f) emphasrs on basrc-skrll ‘
acqulsmon, (g) a system for the frequent momtormg of student progress, and
) (h) collegtal and collaborauve relauonshrps among staff ‘ , _
~ On the other hand, Renihan, Renihan, and Waldron (1986 17) listed elght o
: factors assocrated thh school effectiveness whrch have cons1stently emerged from the
litetature. They are (a) leadershxp, (b) conscrous attennon to chmate (c) acadcrmc B
focus, (d) high exp‘éctatlons and appropnate standards for students, (e) student
parucrpatlon in decrsxon-makmg, 9} sense of nussron, (g) posrtrve motrvauonal
strategtes, and (h) feedback on acadermc performance Remhan etal. (1986) noted
' that these factors have been expressed through a vanety of rewordmg but "the essence -
~seems to reduce to ﬂsse exght basic 1deas " Thls essence 1s evrdent in the research
: _"What Works" by the U.S. Department of Educauon (1986, cited in Walberg,
o 1986 9), whrch stated that the most nnportant charactenst1cs of effective schools are.
’ "strong mstrucuonal leadershxp, a safe and orderly climate, schoolmde emphasrs on
basrc skxlls, hrgh teacher expectatxons for student achrevement, and contmuous S
‘vassessment of puprl progress i
Sumlarly, Murphy et al (1983 137), in: then' review of research on school
v effecnveness, stated that desplte some vanauon in the actual wordmg, for the most part
| the followmg vanables have been consxstently related to school effectrveness
- (1) strong admxmstratwe leadershlp, especrally in the area of mstructton ." :
and curriculum; (2) a safe and orderly: environment; (3) a norm of academic . - .
- press including high expectations: for student performance and an emphasis
. on mastery of basic skills; (4) regular and systematic monitoring of student -
- performance; (5) a systematic and broad-based reward system for students
~ and (6) strong commumty support. : S
, ‘From the hsts of the above school charactenstrcs, Durgnan (1986 63) c1a1med
N that the school' culture and chmate is. probably the most commonly 1d¢mt1ﬁed factor |
: _whlch is thought to mﬂuence effecnveness The nnportance of School chmate was

T f--.conﬁrmed by several wnters mcludmg Purke)’ aﬂd *l“th (1983)’ Tymko (1984)’ o

El
QN
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; _MacKenzre (1983), and Murphy ctal (1985). For example, MacKenzxe (1983 10)
- l_stawd that the overall climate and atmosphere of the school "can be séen as-a crucrble
for the personal efﬁcacy of those who work there " In Tymko's (1984 7) view, an
_effectrve school's chmate generally "consists of three tonditions: an emphasrs on
: academics, an orderly envu'onment and expTctanons for success." Murphy et al
v (1985 365) indicated that schools with a posmve clunate for Iearmng usually have a
' clearly deﬁned mission and clearly stated goals and objectrves To conclude, Purkey
and Smrth (1983: 440) stated that "a school culture, or more specrﬁcally its climate,
- seems to be the determxmng factor in 1ts success or farlure However, Cuban
(1983 134) argued that the concept of chrnate desprte rts rmportance, vanes wrth the
| researchers and practmoners usmg it. ’ ’ '
. ch 'E'Sl']EEﬁ . : |
| | As aiready 'noted, Mrskel's (1982:2) theoretical model of school effectiveness
' charactenzed both Mott' s and Steers 's approaches to organizational effectlveness “His
mtegrated model consisted of goals and systems dlmensrons from the two approaches
‘v and addmonal four charactenstrcs-—a time dlmcnsxon drfferent organizational levels
: _ multrple consutueneles, and multrple cntena. Mrsfcel hsted five or six mdrcators of
effecuveness under each of his drmensrons, makmg a total of twenty-one |
| In. developmg an mstrument to measure the effecuveness of senior hrgh
o ) schools; Gunn (1984 85) combined Hersh's criteria of effecuve schools with some
C aspects of l\ﬁkel's model and some from organizational effectiveness literature as A
o well. Accordmg to Gunn (1984 53), Hersh $ approach was people-related, bas'ed on
- . I '”\gatf\ﬁrat teachers, students adxmmstrators, and parents do. Three of Hersh s
°°E:‘a (cited from{iunn, 1984:52) are stated below: - | o

Schoolwrde academic and social behavror goals are clearly estabhshed R
and understood by all.

Tmhm hold hrgh expectatrons not only for students but for themselves
as well
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Parents ang community members are encouraged to pamcrpate in and B 2f
support s¢hool activities. fe

~ Other sche effecnveness rescarchers whose works are 1nﬂuenna.% this ﬁeld
_mclude Edmon@ (1982) and Sn'otmk and Oakes (1981) Edmonds's (1982 4)
' research attracted codsrderable attenuon for h1s charactensncs of effecuvcness although
4 he used only test scores to mdmate effectweness HIS cntena for effective schools
mcluded (a) the pnnc1pa1's leaderslup and attenuonto the quahty of mstructxon (b)a .
) pervasrve and broadly understood mstrucnonal focus, (c) an orderly, safe chmate |
conducrve to teaching and learning, (d) teacher behav10rs that convey the expectatron
' that all studerfts are exM&ry, and (e) the use of _
measures of pup11 achrevcment as the basrs for program evaluauon Gunn (1984 53) .. " ' ; B
‘observed that thls approach was used with the underlymg assumptlon that 1f schools
are effectwe in all those areas then ach1evement scores w111 be h1gh o,
o ere Hersh 's an&ﬁel's models, the approach deS1gned by Srrotmk and
. Oakes (1981) is mulndlmensmnal Therr approach focused on four contextual
&) v‘_' dommns--personal mstmcnonal msutuuonal and societal. In assessmg school '
effecuveness, Sirotnik and Oakes (198 1) gathered 1nformauon from teachers,
' students, parents, and outsrde observers. |
Ina recenx study on effecuveness of rmddle schools d1soxphne has emerged as
‘an unportant factor Accordmg to Henson. (1986) the vanables assocratedwrth
effecnvencss of rmddle schools were 1dent1fied as student a’chtevement, d1sc1plme
problem personal development of students, school learmng chmate, school pr:lt
| _ .faculty morale, and staff development The comnbunon of dlsmplme to school |
effecuveness was conﬁrmed by Hindle (1987:1), who c1ted numerous wnters Ce. g .
., Cohen, 1982, Purlcey and Sm1th 1983 and Squxres, Hum, and Segars, 1981) who
f.have produced ev1dence that order and d1$¢1phne must be mamtamed if "eﬁ'ecnve '

lea_rmng-;ls:;totakeplacem‘aschool." I " ' \
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| With regard to research on and practices infeffective schools, Cuban
(1984:133-151) identified six problems. The first problem involves the vague picture
-of cffcctivo Sohools no one secms to know what cﬁfectwc schools are. cxactly like" - ,

Second, there is no agrocmcnt on definitions of cffecuveness 'I)urd the conc _'

effoctwcncss is too narrow in those studlcs Fourth msearch mcthodolognes "leav¢
much to bc desu-ed"' Fifth, most rcscarch has boen limited to elementary schools.
| The last problcm is related to the role of dxstnct leadcrshxp Cuban pomted out that
| mearchcts and pracuuoncxs unphcxtly ignore thc “pivotal role" of school boards and
supenntendems in school operation ; and asa result, the broader perspectlve of district
administrators is often missing from the analyses of cffecnvc schools

Leader Effectlveness
' In this soctmn, the review of literature i is prescnt;d in this soqucnce—-the
: conccpt of lcadcrshlp, cﬁ'cctwc lcadcrshlp, functions of lcadcrshlp, and prmc1pals as
; ' effectwe leadcrs b
- The an-' ceptof I :ad:mhin
‘Stogdlill (1974:7-12) noted that * there are almost as many definitions of
lcaclcrship as thcrcarepcrsons who havo attcmptcd'to define the concept.” “For
. - example, Dubm (cited in Fledler and Chemcrs, 1974 3) stated that lcadcrshxp is the .
: ."'exerc1se of- authonty and the makmg of dccmons, whllc chkcrbockcr (cited in
Stogdxll 1974: 8) v1ewed lcadcrshlp as a functlon of nwds cx1stmg wnhm a gwcn
‘su:uatxon consisting of a relatlonshlp betwccn an mdmdual and a group. Stogdlll
(1974 10) concludcd that a numbcr of thoonsts have dcfincd lcadctshlp in tcrms of its’
| mstrumental value for accomphshmcnt of group goals and sausfacnon of necds " Tlns
- ,notlon is obv10us m Burns S (1978 18) deﬁmuon which tcfcrred to lcadcrshtp as y |

8

» "l&dm's mducmg followcmo act for ccrtmn goals that rcprcscnt the v4lucs anid the *
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motwanons--thc wants and necds thc aspuatxons and expcctauohs of both lcadcrs and
followers." S : o K .
| wlm respect to thq nature of lcadctshlp, Cawelti (1979 374) observed that
theorists over the last two dccadcs havc stncssed the importance of leadership stylc and.
lcadershxp behavmr Accordmg to Cawelti, t.hc mOst appropnatc style tends to h
.. demonstrate equa! concern for pegple and produ;;tmn,- or initiating structure and
" consideration behavior as was proposed in the Ohio State University studies. He
 further comwd'm, among the leader beliavior models, those -provi‘ded by Ficdlef |
i '(1967), Reddm (1970), and Hcrscy and Bla.nchard (1977) seemed outstandmg
 Cawelti (1979: 374) stated. - ° - -
" Fiedler has demonstrated that goal complfcxxt_y is an unportant stylc .
determinant, as has Reddin in analyzing the technology of the work itself.
- Hersey and Blanchard's situational model suggested that the maturity level -
of a group is the most important factor in sclectmg the appropriate lcadcrsth
style fora glven task.
- Sumlarly, Hoy and M1skcl (1982 177) m thcu' review of research on lcader »
‘behavior, reported that research conducted i in thc sccond half of thc ccntury no longcr
focused on "traits" because trait theon&s were, fggpd.to contnbute little to the - -

" ., ;understandmg of lcadcrslnp Jnstcad, rcscarchers turned to "ldenuﬁcauon of the

o ,sltuatmnal condmons or contmgcncxcs " The most noted of those studlcs are the

Ohxo State Umvcrsxty Leadershxp studles, the Contmgency Theory (erdler, 1967),
and the Path-Goal Theory (Housc, 1971) Thesc thconcs, accordmg to Bass (1981)
- ’and Rutherford, Hord and Hulmg (1983), havc contnbutcd consxdcrably to the .

; jstudxcs of leadcr cffectwcness

W e e . - . ’ . o N .

| "A‘; initial study by Hemphill (1956:65-66) suggcs'tcd' that effective and . .
successful lcadershlp is related to group needs and goals Aocordmg io Fledler &
© (1967:181), "a leaderis cffecuve to the extent that hx,s group is producnvc or ac‘}uevm i i
s 1ts assxgned goals " Howcvcr, Hcrsey and Blanchard (1977) cla.xmed that them 1s no . ': i :g .

~



normauve style of leadershlp regardmg what a leader should do to be effectwe In
their v1ew, successful leaders are those who can adapt their behavior o meet the needs
of their followers and the particular srtuauons They emphasrzed that eﬂ'ecnvenms
depends upon the leader, the followers, and other srtuatronal elements

In addmon, Fledler‘s "contmgency méde " of leadcr effectweness is one of the

prominent theones that take mto account srtuauonal vanables From thrs perspectwe,
Fris (1981 9) refcrred to effecuve leaders as those who "provrde a sj&le of leadershnp

" that is appropnate to or cohgruent with the emgencres of the sltuauon Earlier,
'Hersey and Blanchard (1977 101) stated that "the more managers adapt therr style of i

| leader. behavror to meet the parncular s1tuat10n and the needs of their followers, the

| more effecuve they wi!l tend to be in reachmg personal and orgamzauonal goals.” It '
can be ! seen that adaptmg the appropriate style ofleadcrshlp has become crmcal For
tlus practrce Hugkaby (1980 614) warned that effecuve leaders are "aware of thelr

| hmxtatrons and do not attempt leadershrp styles requlrmg skills they do not possess

Gunn (1984 67) mvestlgated the effectiveness of senior hrgh school prmcrpals

in Alberta, and drew three unphcatxons from Fredler S work one of whxch also adds

e support to the theoretrcal posmon underlymg this study. He wrote:

, First of all Fredler conmdered group morale : and member sansfactlon tobe
affected by the behavior of leaders, . . . Second, Fiedler's theory implies
that some type of relationship exists among the satisfaction of leaders, their
type of leadership (task-oriented or relationship-oriented), the favorableness
of their- sxtnanon, and thelr effecuveness asa leader .

Functi fLeadershin
® the ‘literature the terms “functions” and "tasks" often appear to be
’ synonymous Accordmg to Burns (1979 383), the function of leadership is to

y engage followers, not merely to acnvate them, to comnungle neods and asprrauons
’ and goals in acommon enterpnse andm theprocess tomake bettercmzens of both
~ leaders and foﬂo% " Burton and Petne (4980 &S)bsted five major tasks or

o funcuons of leadcrshlp (a) pattemmg routlp\es, (b) estabhshmg i'ules and delegatmg

‘ N

-
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rulds, () rcinforéing relévant activitics, (d) stlmulanng individual dcvclopmcnt, and

(e clanfymg behavioral mdlcators of valucs Emphasmng thc role of thc Icadgr as

managcr, Druckcr (1974:45): ldcnuﬁed frvc funcuons of leadershap as setung

objecuvm, orgamzmg, mouvanng and communicating, mcasurmg, and dcvelopmg :

»

v

people. . - ‘ S | ey
From many lcadcrshlp studies, dccxslon-mahng has been 1dent1fied asan
1mportant part of the work of the admmlstranvc leader.- Duignan (1979:29) contended

| that "most of what the leaders do can be categorized as to whether it cons;sts of

. dcvcloping, facilitating or evaluadng the deaision-making process.” Certain.l‘y,‘th,e |

-decision-making aspéct contributes é‘onSidérably 'to-éffectiveleadership Insupportof

'11ta'atum on task ancas of prmcxpalslup and portcd nine task 3

this vxcw Steers (1977. 145) stated that "a cornmon charactcnsuc of cffecnvc lcaders is
the ablhty to make decisions that are appropnate umely, and acceptable " |

nmmmmmmmm Cooper (1986 68) surveyed the
'socmted w1th thc_

adrmmstranvc bchavxor of pnncxpar Thcy are curnculum and mstrucnon staff

'pcrsonnel studcnt personnel, rcsource managemcnt, support management commumty

' rclatxons, sysu:m-wxde pohmes and opcrauons, pleasantries, and tcachmg But r.he .

- " task areas that recewed the’ most atnenuon from central office personnel and m-school

,3‘-."

personnel accordlng to Seger, Miklos, and Nixon ( 1981 164), were cumculum and »

- mstrucnon, student personncl staff pcrsonncl and commumty relations.

Andrews and Soder (1987:9), whose behef was in tcachcrs as bemg a .

' legitimate source of data rcgandmg pnnc1pal bchavmr mv&stlgated staff pcrcepuons of
. pnncxpal leadership in tcrms of the prmclpals performcd in the‘four task areas. 'I'hcy

rcached these conclusions: &
(1) -As a resource pmvxdcr thc prmmpal takes actiorl to marshall pcrsonnel

~ and resources within the buxldmg, d1stnct, and co umty to achxcvc the
school's v1s10n and goals :



(2)As mstrucuonal resource, the principal sets expectanons for contmual

| improvement of the instructional program and acuvely engagcs in staff
: development ' ‘ .

- (3) As commumcator the prmcrpal models commitment to school goals. , :
articulates a vision of instructional goals and the means for integrating =~ -
instructional planning and goal attainment and sets and adheres to clear

: pegformance standards for i mstrucuon and teac.her behavror

(4) As visible presence, the principal is out and around in the school v1smng' :
classrooms, attending departrnental or grade-level meeungs

N ’Pnncrp_als as Eff@uvg Leaders ‘ ,
F:_ . Accordmg to Walberg (1986: 9) the research "What Works“ by the U. S. _
»Department’ of Educauon (1986) referred to effectrve pnncrpals as those who have a
vision of what a good school is and svstematically strive to'_bring that vision to life in
-, their school‘. Moreover, Manasse (l982£ 15)'noted that effective pn'ncipals “{ise their
" inﬂuence.'and power to make their visions of their schools into reality." : | .
 Adifferent perspective was obtained by Finn (1987:21) who cited from "The
Principal Selection Guide" which emphasrzes that effective prmcrpals are thosc who
- command attention, inspire reapect set clear goals and 1 motrvate 'eachers and students :

to meet them." With regard to "visions," Finn suggested that effecuve school leaders

. must have clear, active, ambmous performance-onented vrsrons " In: hrs view, Dot

:'ng to create the conditions that make a vision is "only half a battle." " The other
1s mspmng, encouraging, and rewardmg achrevement o Fm’h (1987:22)
w&luded that effective pnncrpals also recogmze that "schools requirc drfferent styles |
of leadershrp, su1ted tottherr specrﬁc situations."” , )
The research conducted by the Umversrty of Texas-at Austin revealed ﬁve :
essential qualmes of effecnve pnnmpals As reported by Rutherford (1985 31-34),
effective principals have Qese charactenstrcs | < e ' ) R
. (1) have clear, informed visions of what they want their schools'to become--
~ visions that focus on students and their needs; (2) translate these visions into-
goals for their schools and expectations for the teachers, students, and
administrators; (3) establish school climates that Support progress toward thrse

- goals and cxpectauons, ) continuously monitor progress; and (5) mtervcnc in’
a supportive or corrective manner, when this seems necessary.

-

” . . . . . . - . M
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| In a sumlar fashion, a study by the Fa.r West Laboratory for Educatronal B
-‘ : Research and De\(relogment was conducted on 12 elementary and mtermedrate |
pnnmpals who had been- nominated as effectrve by therr drstnct supemsors |
| Accordmg to Dwyer @1 984: 32—38), the study revealed nine categorres of routine
behavrors that the pnncrpals used to manage their schools: (a) goal settmg and

v plannmg, (b) momtormg, (c) evaluaung, (d) commumcatmg, (e) scheduhng, allocatrng 7 |

- resources, and orgamzmg, ® stafﬁng, (g) modelhng, (h) govermng, and
: .(1) substrtutmg for staff’ members.

. Withregard to the decision-making aspect, Duttwerler (1986:373) pointed out

- that principals of effectwe schools estabhsh a decrsron-malcmg pa,rtnershrp with IhClI'

staff, He referred to the effectrve school literature which mdrcates that effectrve

a " prmc:pals use a parucrpatory style of leadershxp | e _
' In the hterature on pnncrpals as effecuve leaders, Gunn (1984 75) noted that
the emphasrs seems to be on mstructronal leadershrp as compared to orgamzatronal

_ leadership. Evrdence for thi:. assertron can be found in many studies mcludmg those
, by Murphy et al, (1983), Smyth (1982), Rutherford et al (1983), and McEvoy '
(1987) Finn (1987 22) suggested that pnncrpals as mstrucnonal leaders ' set an
’example for the students and staff define scholastrc goals for the school, and actively :
-support the cumculum and teachrng that promote those goals SR
Furthermore, the S&hool Effectiveness Program model. by Murphy etal.

- (1983 138) demonstrates that the "mstmcnonal" aspectof the pnncrpal's leadershxp
role is another i 1mportant vanable that is closely associated w1th effective schools.
Also, this "mstructxonal" leadeuhrp role of pnn:xpals has been of great interest to |

}' rcsearchers such as Smyth (1982). erson (1981), Maynes (1982), and Lerthwood
and Montgomery (1982) Based n thCII studres, these researchers agreed that the

mstrucnonal leadershrp role of pnncrpals is an unportant deterrmnant of effectrve or

: '.successful schools
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A Howcvcr, Ralhs and nghsmxth (1987) and Murphy (1987) obscrved that most . '_ '. -
Qprmcxpals are tradmonally tramed as manager accomdmg to dcgrec program for |
adnumstrators Thcy are sunply not prcpared to meet the school needs for |
instructional leadershlp an (1987) suggested that in case prmcxpals are not Wcll- Co
_ prcpared for this critical fole, they can ensufe that tcachcxs havc good mstrucnonal
: .models, coachmg, and dcvclopmcntal opportumﬂes | B
Anot,her suggesnon was made by McEvoy (1987 73 77) who stated that -
. pnncxpals can excrcxse mstmcuonal lcadclshlp through staff devclopmcnt by. mforrmng
' teachexs of professxonal opportumucs, dnsscmmatmg professmnal and cumculum ’
matcnals focussmg staff attention on a specxﬁc scheme, soliciting teachers' oplmons,
cncouragmg cxpenmentatxon, and recogmzmg mdlwdual hcachcrs achxcvcments
Despm,\thc cmphasxs on mstructxonal leadcrshxp, pnncxpal effectiveness has _
' becn dcfined ina broadcr sense. In.addition to being mstrucuonal leaders, cffectwc
‘ prmclpals must also perform othcr funct10ns if they and thcn §chools are to be ‘
effcctlve “The literzziurc d&scri}nng the bchavxor of cffccnvc principals is somcwhat

Kd

congruent with the more genc:al literature descnbmgthc behavior of effective leaders.

) Job Satisfaction and E‘quectivevness_f\..
Job satisfaction was rcgardcd by Holdaway (1978) as an "organizationa.l
outcome" as wclbas a "dctcrmmant" of pcrfonnancc In Ratsoy ) (1983 3) "frymg |
pan" model s&t1sfact10n is gmuped with abscntecxsm and adaptabxhty as. 1nd1cators of

orgamzauonal effecuveness Accordmg to Lawlcr (1973), two mdlca,torshof , o kN
Sy _ ,

.- 'dxssaﬂsfacnon-ahsenteexsm and tm'novcr--hnut school cffectxvcncss Some authors

(e.g., Goodlad, 1984) assume that increased sansfacuon can _cnl;ang; school - .

. . »
. effectiveness.




In the1r Ottawa study of job satmfacuon and school effecuveness, Knoop and

| 9 Rexlly (1976) found that the mean level of job sausfacnon of teachers ina school

Was posmvely assoclated w1th the overall effecuveness of the school The higher the

. levelof teachers job sausfacuon, the more effecuve was the school i in achlevmg its

e ) “.. wcw

goals Sumlarly, pnn01pals as sausﬁed leaders are more hkely to work to thelr full
' -capacmes m leadlng thelr schools toward effecuveness
Other researchers such as Iannone (1973) Schrrudt (1976) Rlce (1978), and
-"' '}:Gunn (1984) have 1dent1ﬁed sense of achxevement and autonomy as sources of
. satxsfactton for school pnncxpals Accordxng to Gunn (1984), the relatlonshlp between
_]Ob sausfacnon of senior hlgh school prmclpals and their percepuons of school
. effecnveness can be enhanced by thexr sense of achlevement. Two reasons apparently
:  SUppOft. tlus assumpuon The first reason denves from the fact that the leadership |
' behawor of pnncxpals 1s percelved by many writers to be a major deterrmnant of
' school effectweness (e g, Gersten etal, 1982 47, and Rutherford etal.,, 1983: 9). .
" The second reason is ‘that pnnclpals are hkely aware of pubhc mterest in and concem :
abot;t ‘the effectweness of schools Thxs mcreasmg attention must cause prmcxpa.ls to
R be more conscmus of the effecuveneSS of their schools and thelr effecnveness as

The poss1ble rela;:xonshlps between overall Job sausfactlon and percepnons of
. [ /,;
overall school effectweness and effecuveness of pnncxpals are 1llustrated in Figure

. 2.1. The perceﬁé'g leLtel}sJ of each vanable and mponance were those as rated by the -
respondents:in gme study. In Flgure 2.1, the relauonshlps among these three major |
.vanab. s‘gre represented by bldarecuonal hnes to 1llustrate that causal relauonsh1ps
it assumed. _For the same reason, the relanonshlps between overall job
sausfacuonand sausfacu_on with job facets and perceived i unportance of JOb facets are .

| refmesented by,bidirect‘io_nal lines. Similar representations are made with perceived
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' overall school effecuveness and effecuveness of pnnclpals 'I‘lus conceptual

: framework demonstrates thé underlymg theoncal assumpnons of tlus study and,
therefore, the nelanonshrps whmh were mvesugated. ‘

_ Sutnmary '
’l‘he major jOb sausfactlon theones have been developed from theories of work -
motlvauon A model of "facet" sansfactxon was desrgned by Lawler (1973), who ’
combmed the strength of equity and dlscrepancy theories. This model was to measure -
the satlsfactxon of individuals with pameular facets of their jOb Meanwhlle Locke's
. _]Ob sausfactlon theory mcorporates aspects of theories proposed by Vroom (1964),
Lawler (1973), and Herzberg (1966). Like Lawler (1973), Locke believed that
vsausfactxon W1th parucular facets of the ]Ob should be wexghted asto unportance in
determining overall sansfactxon o T S o
A number of studles on job satrsfactlon have beeh conducted m\relatlon to
~ personal and orgamzatronal factors. Thm smdxes yrelded mteresung results:
| | Relatxonslups between Job satlsfacuon and the selected factors were dxscussed based
. on some nelawd studm Sunilarly, the studies of Job sausfactmn >f school pnncxpals
| revealed relauonshxps between their job sausfacuon anda vanety pf particular role- T
: related orgamzatxonal or demograpluc variables. Most of the ﬁndmgs seemed o
- conslstent thh exther prevrous studres or theory on job sansfacnon , | '
The multndrmenstonal approach proposed by Mott (1972) and Steers (1977)
' has been adapwd in the studles on school effectweness Mrskel (1982), for example
| desxgned a model of school effecuveness by mteb-anng the goals and systems
o appmaches to orgamzauonal effectweness ‘ ' » 4 S
. | In assessing school effectrveness, Mrskel (1982) and Gunn (1984) noted that
many educators and researchers have attempted to identify cntena of effective school v
/

{
!
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. W1thout using a theoretical or conceptual framework of cffechvcnﬁs Consequcntly, ‘
| hlgh acadcxmc achxcvcmcnt is assumed to be the dommant factor of school

: h,'vcness Miskel (1982) and Gunn (1984) fecommended that school effecuvcnws

bc rcgarded as muluduncnswnal which i is identified using many criteria. In his study.'
Gunn (1984) commed aset of cntcna by Hersh (1982) and some aspects of stkcl'
model for h1s school effectiveness instrument.

Numcrous school effccnvcncss studies have 1dcnt1ﬁed factoxs whxch were

L assocxated w1th cffecuve schools Among the factors, those whxch have consxstcntly

cmcrged as charactcnsucs of cffccnvc schools include leadership, school chmatc and
hxgh expectahons for student achlcvcmcnt.

~ To better undcrstand thc effecuvemss of the leader, thc conccpt of lcadcrshlp
was prcscnted in tcrms of some dcﬁmnons of leadership, some sclccted lcadcrshxp
stylcs and bchavxors, and functlons of leadcrshxp Tasks and funcuons of lcadershxp
were 1dcnt1ﬁed togethcr with the functions of thc prmcxpal as school lcadcr

 Factors that charactcnzc cffecuvc principals were identified, bascd on rclatcd

. research studlcs such as thc msearch conducted by the Umvcrs1ty of Tcxas, a study by
thc Far West Laboratory, and by somc othcr wntcrs 'ﬁ:c contnbutmn of
e

' _.'" leadcrshlp role of pnncxpals to school effccnvcncs,s was dxscusscd

K

~ Also, suggcsuons were madc in.case the pnncxpal was not wcll-prcpared for this -
'.cnmal role. | ] » ’ )
Certain studles revealed rclauonslup between job satwfacuon and school _
| cffectlvcness Accordmg to Gunn (1284), sense of accomphshmcnt which has also -
been found in prcvmus studies as a source of sausfacnon, was found to havc potcntlal -
" to cnhancmg the rclauonshlp bctwccn job sausfacu?n of : scmor high school prmcxpals :

and their pcrccpuons of school cffccuvcncss



- (1985 26-27) as dcscnpnvc, corrclatxonal rescarch It sought to descnbe and to

: cxplam how the sausfacuon of j Jumor hlgh school pnncxpals was rclated to the

CHAPTER 3
RESE%RCH.»METHODOLOGY

o, FHS a% Qb o _
In tlus chaptcr 31: mstrumcntauon, research mcthodology, the pilot study, and

thq methods of data analysls are dcscnbcd. Thc chapter is organized-in three major

scchons--thc research instruments, data collccnon and data analysis--using the
followmg hcadmgs.
| - Rés‘car’ch Insn'umcnts
R The Qucsuonnaxrc -
The Interview Schedulc
R Thc Pilot Study : . , ‘
- Thc Valldlty and Rchabxhty of the Insu'uments - :
- Data Collcctlon Pt 4
" The Population and'Sarnple . N
The Intcmcw Samplc |
The Dlstnbuuon and Collection of Quesuonnam:s
- Data Analysis

The Research Instruments -

This typc of study has been refcrred to by Ary, Jacobs, and Razavxch

effectiveness of their schools and their own cffcctwcncss as leadcrs. Two main

instruments were utilized to collect data: (a) questionnaires, and (b) semi-structured
- interviews.

3
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| The aspects consxdered in choosmg the qucstxonnam: approach for data "
. collcctxon mcluded vahdlty, costs samplmg, nchncss of data, nmc constramts
) accessxblhty, and ctlucal issues. Accordmg to Lawler et al.. (1980 331 325), thc ﬁxcd—
mponse qumuonnalrc is stronger on the abovgétors and "1t 1s generally sxmplc to
_ .admnnstcr it is low cost, it has hxgh vahdxty, and 1t 1s less thrc ng Smcc one
' ‘main purpose of tlus study was to detcrmmc percOpuons of junior hxgh school
o prmcxpals, arm supenntendcnts and tcachc;rs on spcclﬁc mattcrs thrcc questxonnaues -: .
- wete specifically constructed for pnncxpals, for area supcnntendcnts and for teachcrs.
Thc inmal qucsuonmurc was constmcted for use with princlpals and then modlﬁed for B
the othcr part1c1pants ' , |
' v # 0 constructmg the qucsuonnanr.

mtemcws were conductcd with thiree j junior hxgh school pnnclpals, one area

| supcnntcndcnt, and thmc Jumor high school teachcrs The purpose of thc interviews |
was to allow thc researcher to identify 1mportant issues for mvcstlgauon Based upon

 this mformauon and a rev1ew of mlcvant htcratum a qucstxonnaxre was dcvcloped

L wh1ch was structumd mto 8 sccuons (a) school data, (b) pcrsonal data, (c). oplmons,

]

: (d) adxmmstranvc tasks and rcsponmbxhtles, (e) _]Ob satlsfacuon (3] school

"cffecuveness, ® cffcctweness of prmcxpals, and (h) addmonal commcnts Because

: : the data wcrc collected w1th1n thc contcxt of a largcr study. a section on opinions" and

one mstmmcnt--"Adnumstmuve Tasks and Rcspons1b1htxcs"--wcrc not used'in this

B study “The dcvclopment of the qucsﬁonnalre entitled "Perccpnons of Principals: of v
- School Effccuveness, Their Rolc, and Their Job Sausfacuo%" is dcscnbcd below. A
o copy of the qu&nonnan'c is mcludcd in Appcndxx B.
S:ngland_mgnal_chta Thc first two sections of the qucsnonnatrc were

' dwgned to collcct mformauon on some organman%mal charactcnsues of Jumor hlgh

42



schools and some pcrsonal charactenstlcs of pnncxpals F m the six items in the ﬁrst

secnqn labelled "8 1 Data," respondents - descnbed the graphxc setting of their

K

; school the typa syster‘n,ﬁe ,,‘_':' e

© and wce»p&nctpals In the second secuo " '_ " '; .
indicated their sex,, age, )&:a's of expmenwm present p051 oH

e - —m ;
' expenénce, Iong-term career asplratlons and years in post-secdhdary educanon The

'; 1nformanon obtamed from these secuons was used in analyzmg the relanonsh1ps

| . "f“among orgamzatlonal and personal oﬁﬂtactensncs of principals and ‘their overall _]Ob -

sansfacuon overall school effecuveness, and effectweness of principals.

J_Q_h_smﬁamqn 'I'he secnon labelled "Job Sansfacuon was desxgned to

o '_measure levels of satisfaction with 41 facets of the job-and to measure the overall level

of _]Ob sansfactlon usmg a smgle 1tem Job sansfacuon items were based on the
mstrument used by Gunn ( 1984) who categonzed 35 1tems under five headmgs--

'Workmg Condmons P

sornel-Related Matters, Role-Related Matters District-

d Related Matters, an Occupauo:R\elated Matters These same factors were adopted
‘and then two addmonal headmgs were mcluded-—Student-Related Matters and Other .
Factors Under the headm Other Factors," respondents were asked 1o specrfy other
: work factors contnf{utmg to JOb sausfactton or dxssatlsfacuon Some of the items in -

_ Gunn's mstrument w\ere deleted or modlfied so that they were:more suitable for j Jumor

- hrgh school prmcrpals /\\ / \ .

. , A single i item to measure oxerall _]0? sausfaenon was viewed to be most useful

, by Rice (1978 95), Kynacou and Suthiffe (1979: 89) and Gunn’ (1984 84). Thus, in
thxs study, pnnc1pals were asked ina smgle item to rate ' 'your overall feehng of

satisfaction w1th your JOb " after they had responded to the 41 items of faeet .

--sansfacnon ' : o . . | s L

- In this study, an important addition to Gunn's instrument was made under the

th.c‘ bers of students, teachers, |

. 43



l [}

sub-section label]ed "Importance for Job Satisfaction.” This instrument was desngned
to measure the 1mportance of the contnbuuon of each oFthose work facets to thc
~overall _]Ob satisfaction of pnncxpals; respondents were to rate thc,xmportance of the
contnbuuon to overall JOb satisfaction as well as their overall levels of sausfactlon
' Ih_e_mmg_sg_al; The ra‘mg scale used to measure levels of job sansfacnon , .(
Was 1dent1¢al to that used by Gunn (1984)--the s1x-p01nt scale rangmg f_rom "hxghly |
dissatisfied" to "hig°hly.Satisfied." Respondents chose n re‘sponsefrom) cither three
levels of disSati.sfact.ion or three levels of satisfaction. A four-pOint rating scale was
| uscd to assess the unportance of each job facet for overall job sausfacuon rangmg |
| from none "to' 'extreme." 4_ | . ‘ _ )

| ichqg_l_ef_fgc_g_enm The purposc of this mstrument was to obtmn an
" assessment of the overall ffecuveness of j Jumor high schools in Alberta. The
L dlmensmns’ of cffecuveness were tievelope(l from the broad’.hterature on orgamzation_al
effecﬁveness (e.g., Mott; 1972) and sonie research studies on scho'ol' effcctiveness. ,
For'c'xample some- criterin of cffecti\te schools were obtained from reseérch~ by Cohen-
(1982), Edmionds (1982), Hersh (1982) and Slrotmk and Oakes (1981). Thesc
criteria or d1mensxons on effecnve schools were hnked directly and mdlrectly to those
from organizational effectlveness theones or models 'I'hus, the 39 criteria of school
effecuveness uscd in thls study reﬂected those of Hersh (1982) Miskel (1982) and -
Mot (1972). |
- As w1th the measurement of overall job sansfactton prmc1pals were asked ﬁrst :
(s assess the 1mportance of each of the work factors for achxevmg effecuveness in |
junior h1gh schools, and second to assess the effccuveness of their schools on each
~work féctor ‘The type of rating scale was 1dentlcal to that used to measure overall ]Ob
satlsfacuon Thus, a four pomt scale ranging from 1 "none" o4 "extreme"” was

' employed to measure the importance of those work factors for school cffectlveness

i
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’;"and a sxx-pomt scale rangmg from 1 "hrghly 1neffect1ve" to6 "hrghly effecuve for

‘assessment of- school effectrveness R .

_ As in the section on job satrsfactron, pnncrpals were asked to rate "the OVerall -
' eff;ctrveness of your school" after they had responded to the 39. 1tems on school .
- effectrveness In Item 40 prmcrpals were asked to §pecrfy other work factors whrch

" contributed to school effecuveness

The school effectrveness ms i t ended wrth thrs questton whrch requued |
open, written msponses “"Which factors most mhrbxt the effectxveness of Jumor high
- schools? Thrs listing by prmcrpals of the most 1nh1b1tmg factors of school |

effectweness was meant to check mdlrectly if any major cntena of effecuveness were

mrssmg e - B § .

Eﬁeﬁms_qf_pnngpals In tlns mstrument, the dlmensrons for obtammg an

assessment of the eﬁ'ectlveness of Jumor hlgh school pnncxpals were chosen from the
hterature on effecnve leadershlp and the functrons of leadershrp ’l'he mstrument
| contamed 30 1tems--d1mensxons of leader effectrveness plus one ;tem to rate the _

h pnncrpal' "overall effecttveness asa leader " Also, prmcxpals were asked to specify -

. :_;other work factors contnbuung to effecuveness of pnnc1pa1s and to respond to the |
questxon thch factors most mhrbrt the effectweness of Jumor hlgh school
principals?" | _ | . _ | 7

Asin the measurement in the precedmg Secttons, prmcxpals were asked to rate
the nnportance of each of those work’ faetors for the effectweness of j junior hxgh school

pnncrpals and thetr own effecnveness as leaders “The use of a smgle overall

’effectweness 1tem and the rating scale was xdenucal to the approach followed in the v -

school effecnveness instrument. _ . , ‘
Addmgnal_cqmmgnts The sectlon "Addmonal Com\meqts" was placed at the
end of the questlonnane to provrde an opportumty for prmcrpals to express any

FOT o



. conocms or opinions, if they W1shed to do so ThlS section was dcsxgned to collcct
data wh1¢h mlght clanfy or enrich the data from the othcr instruments in the o ( -
‘ vquesnonnau'e _ S ' |
Qg;wfgwmg Onc purpose of thlS study was to scck
opuuons from arca supermtendcnts in the two Edmonton school districts about thc
/.effecuvcncss of the pnnmpals and the junior hxgh schools in theu' areas. The data
.obtamed ﬁ'om the supenntendcn&s qucstlonnauc were meant to be uscd for -
companson with those obtamed pnncxpals and tcachers 1n thosc schools. To
_}mect this purposc, thc qucsuonnauc for area supcnntcndejnts tvas rcstnctod to school
" ’ cﬁ‘ecuvcness and the cffcctwcncss of pnnmpals Tlus instrument contamcd 34 items--
A. 20 items on school cffecnvcness and 141 1tems on cffecuvcncss of prmmpals The.
| _ assessment items were reorgamzed based on thosc in two rclated SCCthﬂS in the
principals’ quesuonnmre Deletlons of items and minor mod1ﬁcauons of afewi items
-b 1 were made to thosc instruments to makc it as short as possxblc and to make it more
sultablc for area supenntendents A copy of thc qucsuonnmre is mcludcd m Appcndxx

'

&
)

- As with pnnc1pa1s, thc area supcnntcndcnts were asked to rate thc ovcrall
eff :

,.,{.‘ -

'”“htss of j _]1111101‘ high schools (Item 22) a.t{d the overall cffccuvcncss of

prmt:lpals asa leadcr (Itcm 36)1“'&'Aftcr they had respondcd to those. 34 1tcms, thc area s '

s supenntendents weteglso asked to spcc1fy other work factors contnbutmg to school

,A ;;""-."

' effectlvencss ahd the cffectwencss of principals.. Thls mstrumcnt mcludcd two

l

B quesuons Wthh reqmred open, written responses. Thcy wcre "What are the thrcc

'most important cntcna for judging the effectiveness of a junior lugh school?" and

What are thc threc most 1mportant criteria for Judgng the effectiveness of a prmcxpal -

of a Jumor hlgh school""

.46
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- ngsngnnang_ﬁqr_teaghm Another purpose of this study was to asses§ the )
cffecnvcncss of j Jumor }ugh schools as pctcexved by teachers The data obtamed frorn J
the tcacher questxonnauc were used for comparison W1th those obtamed from the g
pnnc1pal and area supcnntendent qucsnonnaxres Unhkc the questlonnau'c for area
supcnntendents the questxonnalrc for teachers was conﬁncd to school effecnveness

. only This mstmmcnt“contamed 40 1tcms and one wntten-response questxon thch
factor most mhlblts the cffecuveness of junior lugh schools"" All of the items were "
K 'taken from the school cffecuvcness secuon in the pnnc1pa1s' qucs‘honnmre At the end
of the qucsuonnalre, the sectmn "Addmonal Commcnts" ‘was prov1ded so that the |
' tcachers could cxprcss thCII concerns or oplmons A copy of the questlonnau‘dhs ‘

o 4
mcludcd in Appendxx B. :

. . ) .

+ v .

LIRS . . - S
o

The use of mulnple methods or tnangulatxon has been advocated by somes
niseresearchers-such as chk (1979), Lawler et al (1980), Turmier (1981),

‘J‘.

; (1982) chk (1979:608- 609) suggested that using more than one
‘ methodology to study the same phenomenon "allows researchers to be more conﬁdent '
%of their results " Therefore to obtam a vanety of data for the study, mtemews were

E'; usedasasuiﬂplemcntary method EIE ' e

. ? RPN anm As in Gunns study (1984 90), the purpose of

-} interviewing ten prmcxfials who had responded to the questmnnau'e was "to expand
‘ .

upon, clanfy or enrich the data collected with the quesnonnaues ' To meet this
: : o ,
'purpose, the mtervxew schedule was constructed after the analys1s of the quesuonnaue

© was completcd. A serm-suuctured or open-ended mtemew was chosen for use in this

v' . 'study bccausc 1t was conSxderccf Mportant to suggest as httle dxrecnon as possnble as to ot

 the nature of the i mtemew Accordmg to Gunn ( 1984 90), th1s type of interview

v ,allowed respondcnts fx’éedom to "exprch theu' opmxons or concerns of central
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_sigrtiﬁcancc to himsclf than those resumed to bc unpprtant by the mncrvxcwcxs ~

. Through t1us approach a morc quahtahve method of collectmg data was combmed

w1th the quanutatlvc mcthod of usmg a qucsuonnmn: with specific non-vabal
| responses - - |
'I’hroughout th1s study tho intchicW' process was str’uctumd iﬁ'to two steps:
mmal mtcrvu:ws prior to constructmg the quest:onnarc, and final mtcrvxcws For the
mmal interviews, thc mformants were broadly asked about thctr perccptxons of thc
rnaJor 1ssucs rclated to job. sausfacnon and school and pnnmpal cffecuvcness Thxs
\enabled the rcs&rchcr to cxammc specxﬁc concepts rcgardmg thesc three vanables
: Wthh may not be clearly undcrstood or rnay bc missing in the literature, 'I‘he _
mformauon obtamed fmm thc mmal mtct'wews was used in the construction of the
questionnaire and the interview schedulc | | :
h Thc ana)d(sxs of thc data on _]Ob satlsfacuon ylelded mnercstmg rcsults o
" Therefore, the ﬁftoen mtcmcw quwnons wctc dcs1gned to collect more mformanon
on the pnncxpals optmon% I-'or cxamplc, Quesnon 4 was dcs1gncd to gam morc
_ evidence on the importance of the contributions to job satxsfaouon, ‘- . |

’I‘hc jOb facets that principals saw as most’ unportant for thcxr satxsfacuon wcrc
- Principals' working relationships with tcachcrs, B 5

- The teaching competence of teachers; o 7‘ '

- Satisfaction and morale of staff. . ‘ :

'Of least importance for prmc1pals 'sansfac@ werc
- Principals’ social standing in the community;

Prmcxpals social relationships with teachers.

i Are these ratmgs surpnsmg" What explananons or obscrvauons do you have

48

about them? | | | L

_The rcsults of the ,analys1s of thc data on school cffecnvms and cffcctwcncss

of pnncxpals were gcncrally consxstcnt w1th ﬁndmgs in the related htcraturc Sull

morc mformauon or claboranon was nceded for parucular 1ssucs For cxamplc, thc -

-~



v
> 4 . :
pnncrpa.ls rated thcmselves as most effecnvc in mmntammg an appropriate school .
chmate and they also pcrcelved this climate as a very unportant contnbutron to school
, cffccuvcness ’I‘hus, Question 6 was worded in thiis way | .

o An rmportant aspect of. school effectwcness to emergc from the questronnarre
responses was. 'maintaining apropnate school climate.” What kind of climate
do you consxder to be. "appropnatc for achlevmg effectiveness of a junior high

: school? . - ‘ L
- The last two quesnons (14 and 15) were desrgned to 1dent1fy relauonshrps that

a mrght exist ambng the three vanablcs and cenam other factors

What relauonslup (f any) is thcne between B |
- (a) Your job satisfaction and the effectiveness of your school?

(b) Your job satisfaction and your effectiveness as a school principal? -
(c) Your effectrveness asa principal and the effeciveness of your school?

Are the JOb satxsfactron of j junior hrgh school prmclpals, school effecuveness

and/or the effectiveness of principals affected by:

(a) School setting (city, town, mral)? ‘ ‘

(b) Size of school? . S

(c) The principal's sex, age, career: asplranons, anfor principa.lship
- ‘experience?’ ' . v

The complete mtemew schedule is mcluded in Appendrx C. Asstated by

Gunn (1984 91), the data from the scrm-structured mtemews could strengthen the .
smterpretanon of the stausucal data gom th‘e questlonnaue as well as enhance the -

| dxscussmn of the stausucall(mgmﬁcant relanonsmps found in the mvesugauon |
o 'I'hc purposcs of pllot studles, accordmg to Lawler etal. (1980 332), are (a) to- L
determme the clanty of the xtems, (b) to detcn’mne the dxstnbutmn of msponses to the -

. items in onder to exanune the dlscnrmnablc probablhty of the 1tcms, and (c) to assess
the comprehensweness of the quesuonnalre In order to achxeve these purposes, the

'b draft questronnanes were first revrewed by a panels of experts in theoxy and research |

and thcn pllot-tested. Respondents in the pilot test of the questxonnarre for pnncrpals



: conmsted of ﬁvc pnncxpals who were graduatc studctxts 1ﬁ the Dcpartmen; of : j ot
Educauonal Administration at the University of Albd‘ta. Three tcachers (m from
B ,Jumorhlghschools)Whowmgraduatestudentsmm'"" ' '

'v.‘

- parucapatc in the pilot test ot‘ the quesuonnam: for tcacha's. and&foﬂnar o

a"‘ ol T

supcnntcndcnt of the Edmonton Pubhc S@hool Dlstnct to pxlot-ncst the qucsgdhnauc
for area superintendents. These participants independently rev1cwed all aspects and,
each item of the qucstxonnamc to check for amblguous 1tcms or mstructlons, the
. 1bpropnatcness of the ratmg scales, and thc format and comprchcnswcness of the
mstrumcnts Bascd on the comments and rccommendatlons gwen by the paruclpants, _
ﬁnal revisions were madc throughout the qucstlonnam: in prcparatlon for dlstnbunon
to pnncxpals L -
The interview schedulc was pllot-tcs@ by thrcc of the prmclpals who had ‘
pnlot-tcsted the qucsuonnmrc - '
validi IB' ].].]. e | o
| Xalm Accordmg to Morns and Fxtz-bebon (1978 31), the four conccms
of mstrum%nt vahdxty are accuracy rclevancc, repmsentauvencss, and complctcncss
In dcvclopmg thc qucsnonnau'c and interview schcdulc, attempts - had bccn madc to
‘ .ach1cve as much vahdlty as poss1blc _ '
As a.h_tad}motcd the sausfacuon quesnonnan'es were dcvcloped from that
useclby 'iGqu (1984). In this regard, the reliability and vahdlty of this qucsuonnau'c

hadbocn pxcﬁously cstabhshed. However, the cﬁ'ccuvcncss qucstlonnzure had bocn
- substantla.lly rcwewcd since Gunn s study. In order to mcreasc vahdxty, thc above:

- concems were addrcssed by thc many inputs thatwcrc parts of the dcvclopmcnt of the
- qucsuonnau'c They mcluded (a) 1mt1al interviews prior to constructingthe ~ _ |
' quesuonnalrc, (b)r_dlscussmn yv1th experts in thco_ry "anid rcsearch,_ (© incorporation of |

comments and suggestions received in thc-pilot atudy,"and (d) the use of both pilot" .



study and the mam study, as well as the large numbcr ofltems used in the S

' vquesttonnatre
For the interview schedule, the co L /A curacy and relevance w were -
: addressed by the initial mtemews along with the final i mtemew wluch contained
specific questions denved fmm the stausucal data from the questmnnalre Th<is
procedure contributed to the vahdtty of the interview-schedule.
. In Mouly 8 terms (c1ted in Gunn, 1984:106), the vahdxty of questlonnaue data

depends in a crucial way on the ab&ityand wﬂlmgness of the respondcnts to prov1de
the information requested " In this study, the relevant factors contnbutmg to vahdxty
. mcluded (a) the appropnate approaches and procedures in. developmg the questmnnalre :
_ and the mterwew schedule, (b) the assumed quahty of junior hxgh school pnncxpals as |
- ,respondents (c) the nature and quahues of the quesuonnmre, (()) guaranteed
anonynuty, and (e) some benefits the respondents could gain from this study

‘ Rghalumx The "spht ~half" techmque was used to test the rchabthty of thc
' mstruments in the quesuonnaue The followmg Guttman Split-Half coefficients were -
: ,obtamed onan odd-even spht of the mems m the three instruments.
\ In the quesnonnaue for prmc1pals '

1. Job satlsfacuon xtems Importance . - .90

~ Job satisfaction mems Actual S _l"{‘) 95
2 School effecuveness 1tems Importance o .92
School effecuveness mcms Actmal ‘. 97"
| 3 Pnncxpal effectxveness items - Importance | ,. c .96 .
| - Principal effecnyeness items - Actual 95
Inthequest;onnaife'fotteachersf B a,- | |
School effectiveness items - Importance @

School cffecuveness items - Actual - .99



a

& Inmcaucstionnairc fot a'rca:'supcfintendcntS' R v
" School efﬂlf%\“ness mms Acwal 95

k™ .
.o

“Printipal cffectiveness items - Actual SRR 95
All of the msn'uments thcncforc proved to be hxghly rchable |

v Data Collectlon
Data were collected by means of a qucsuonnamc and a semi- -structured

mtcmcw Thc populatlon, thc interview samplc, and the dlstnbutlon and collcctlon of

",questlonnmrcs are dcscnbcd bclow

Thc populanon for the study conststcd of all 94 pnnc1pals of "purc Jumor high
schools in Alberta. (Pure j Jumor high schools wcrc those 4wh1ch had Gmdcs 7-9 only. ) R
The schools in th1s population. were 1dcnt1ﬁed usmg mformatxon frbm thc Dcpartmcnt E

O

of Educatxon. A list of all schools in thc provbcc was,obtamcd It pmwded thc -

names of prmcxpals, school addrcsscs, and gradcs m thc schools Fron'l thc hst thc

’ schools havmg Gradcs 7 9 wcrc sdncdaﬁg rchstcd”for usc m thxs study

" the schools Elght junior lugh school pnnctpals wcrc chosen from those wnhm a fifty-

J

W
; . . - . ’s‘

g

The mtcmcw samplc of j Jumor lugh school pnncxpals was choscn from thosc

14

pnnclpals who mdlcatcd on ‘the complctcd qucstlonnau'c that thcy wcrc wxlhng to be.

mtcmcwcd In choosmg the sa}nple size. of 10 from thc 35 voluntccr mtcrvxcwccs, a

- gcographlcal boundary was sct’ becausc of” txmc and f‘mancxal rcstncnons on travel to

i,

mxlc radius of the city of Edmonton»and two from outsxdc ’l'hxs included a range of
rural and urban locanons in north-ccntral and south—ccnual Albcrta. The prmc1pals'
schools covcrcd the rangc of sizes in thc populauon -One female and nine malc

pnnclpals were mtcrvxcwed. N
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Dl -l .. ‘ I C ]l ‘- EQ *» 'o‘
| Formal commumcatwn regardmg the research project was made through the
"Fleld Servrce O@c of the Faculty of Educanon of the Umversnty of Alberta with the
school systems of Bdmonton and the. surroundmg school systems A letter seekmg

o perrmssxon to contact pnncrpa.ls as pamarpants in this study (Appendrx D) was mailed |

toall supermtendents whose school system contamed a Jumor high school
”Ques on f .I %e& then matled to 94 prmctpals-22 in Edmonton and 72 éutside--in . |
the selgond #eck“bf November 1986. ' '
| Included'.n the manmg were (a) an mtroductory letter (Appendlx D) outlining

| -the purpose of the study, mvmng parncrpauon, and assunng anonynuty of responses,
(b) the quest:onnau'e, (c)a stamped and addressed reply card, and“ a stamped and -
: addressed envelope in whlch to return the completed quesuonname

| Pnnctpals were asked to complete the quesuonnalre and to mail the rcply card
"at the same time that the quesuonname was retumed. Through the use: of the reply card “
- the response to the questronnaue could be anonymous yet it would be possible td ‘
follow up those who dtd not reply.

4 Forfien2 gm

'-, anda stamped and addressed envelopc were enclosed Those pnnctpals were also |

1pals in Edmonton, a package of questronnaues for teachers

asked to dtstnbute the quesuonnarre to then‘ staff rnembexs and then to collect the -

_ completed questwnnan'es and retumed them separately to the researcher ‘

y the end of November 1986, a follow-up letter and reply card were malled to
 allthe prmcrpals who had not retumed the first n:ply cards. Before Christmas, 76

| prmc1pal quesudnnaues and 206 teacher quesuonnarres had been retumed. By 15

N January 1987 whrch was the closmg date for accepting questlonnarrcs, 84 (89%) of

- the quesuonnam for pnncrpals and 238 (48%) of the quesuonnarres for teachers hiad .
“been returned '
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companson of means, and content analysm

'111e quwuonnaues for supermtendcnts were. pa'sonally admxmsmed to mne

- area supmnﬁcndcnts aftcr appomtmmts had been made. Thxs enabled the mseamher to
- obtam thc rctumed quesuonnaxres as soon as they had becn complcwd |

v | ' | v - Dai\fbnalyms
Thc mam purposc of thxs study was to examine thc extcnt to whlch the _]Ob

sausfacuon of junior hlgh school pnntxpals was n-.lated to pcrcepuons of their

o effectlvcncss and their schools effectiveness. Hence, t.he data were orgamzcd to
* address the followmg matters: (@t prov1dc data for three major vanablcs. -job
satisfaction, school cffcctivencss, and gffecdvcness of principals in relation to various

‘cntr.na, (b) to descnbe relatxonshxps bctwecn r.hm vanablcs, and (c) to dctcrrmnc the

effecuvcness of Jumor high schools as. perccxved by threc groups of respondcnts To . -

: _obtam appropnalc data to mcet the puxpose of tlus study, ﬁvc main a.nalyt;cal

techniques Wcrc cmplo eds‘ on product-momcnt con'clauon, Spcaxman s and .

Kcnda]l s coefﬁcumts of rank corrclatlon, stepwise multiple lmcar rcgrcssxon,

. Ithasbeen agreed that corrclauonal analysls 1s a fundamental mstrumcnt in
statlsucal predxctlon Accordmg to lehams (1979 121), corrclanon’ "charact*gnzcs the

,b cxxstcncc ofa relatlonshlp betwcen research vanablcs " Thus, mc corrclauon ¢

- technique was cons1dcred appropnatc for mvcsugatmg thc nclatlonshaps bctwccn jOb

. saﬁsfactlon, school effecnvencss, and cffccnvcncss of pnnc1pals (Qucstxon 4b)

f '_P&rson product-momcnt com:lauon cocfﬁcxcnts Were us¢d to dctcnmne thc strcngth
~and du'ecuon of thc nclau&shlps Spcarman s and Kcndall's cocfﬁcxents of rank
- con'clanon were used to dcscnbe the extent of agrecmcnt bctwecn the rank of actual

: sconcs and pcrccwed unportancc of 1tcms on cach qucsuonnauc



Another related correlatxon techmque, stepwrse mulnple hnear regressmn was -

used to deterrmne wluch facets or variables were the best predlctors of overall JOb

_satisfaction, overall school effectxveness, and overall effectxveness of. pnncapals
( uestxons le, 2d, and 3d respeetwely) | R _' . A ".-@ i

. PPEie R R Lyl L te. ol .
o . .w, 3 ‘ ?, t_. 'A,,. !

‘ Companson of 1 means was used in explonng re’lahonshlps betWeen O\iera]l ,]Ob i [‘ w :
_ sausfactmn, school effectrveness, and effectweness of prmc1pals wi °éaft1:g t?Onal% x ' |
charactenstxcs of schools and personal charactenstlcs of pnnc1pa_l§ FQngsusz 1@ zc,? " "’:" .

Contenmnalysls was used to: analyze data from the wntten responses from the

V.. o
2 ¥

P

questionnaire and the oral responses from'the mtervrew R

Further in thxs secnon, the procedures used to analyze Ll'f% data arc mscussed

', r these headmgs staushcal analysxs of the questxonnau'e data content analys1s of

The fu'st two secuons of the quesnonnarre "School Data" and "Personal Data" ' .
.v were used to collect data on some orgamzatlonal charactenstxcs of Jumor h1gh~ schools
‘ and some personal charactensncs of pnnc1pals The analysw for thxs part of the data
‘. : mvolved mostly descnptave stanstxcs of frequencxes and percentages o : '
- The data on leVels of _]Ob satlsfactlon and overall satlsfacuon, levels of schooI - |
: '_ effectweness and overall school effectweness, and levels of effecttveness of pnnclpals o
and overall prmclpal effectxveness were dlsplayed mthe form of frequenc1es and
, | percentage frequencxcs of then' responses “The relatmnshlps among overa]l jOb |
 satisfaction, overall school effecuveness, and effecuveness of pnncxpals and
_Aorgamzanonal charactensncs of schools and personal charactenstlcs of prmclpals Were
» exarmned through companson of means o

e

. . . . . ) A .
e . . . ) .
. - v N i : N . .



) S_tatcmcms_and_mmnm In the prmc1pals qucsnonnaue the respondcnts
- were asked, in addition to the forccd-cholcc ttcms (a) to stptc thnce other work factors -
, " contnbutmg to _]Ob sat1sfactxon or dxssansfactron (Itcm 42), school cffecnvcncss (Item -
. .40), and effcctwencss of prmcxpals (Itern 30), and (b) to give a wnttcn response to
| these questions: "Which factors most inhibit the cffcctxven&ss of junior high schools?'
R (Item 42) and "Which factors most lnhlblt the cffccuveness of junior high school
prmcrpals?" (Itcm 32). Item 40 and the qucstlon on school cffcctlvcncss were also
o used in the qucstxonnanc for tcachm

The anea supenntcndcnts were also asked to state threc work factors

L contnbutmg to school effecnveness (Itcm 2l)anda wnttcn rcsponsc in thc form ofa

hst to threc qucsttons ' "What are the three most nnportant cntcna for judgmg the

cffcctwcncss of a Jumor h1gh school?" (Itcm 37), "What are the three most 1mportant .' '
L o cntcna for Judgmg the cffecuveness of a principal of a Jumor hlgh school?' (Item 38)

and "Wluch factors most mh1b1t the cffecuvcncss of j Jumor high schools?" (Item 41).
' Thc statcrncnts and rcsponscs were subjectcd to thc tradmonal method of
contcnt analysrs Accordmg to Trcvcrs (c1tcd in Gunn. 1984 102), thc tradmonal

o b' mcthod of mtdcrtakmg contcnt analysrs is that of counting thc number of umcs that
- partrcular 1dcas or words arc prcsqntcd." Thcrcfom, all statcmcnts and rcsponscs Wprc

| fi hstcd and grouped mto catcgones For examplc, from the statcmcnts and rcsponscs

X " '_ gwcn by pnncxpals thc catcgoncs were rcgrouped to thc pomt whcrc there wcrc

| thirteen catcgones of factors mh'mng school cffcctxvcncss, and seven catcgoncs of
- factors rnhrbmng cffcctxvcncss ogmncxpals |
N Addmgnal,&gm}mnm In thc ﬁnal scctxon Addmonal Commcnts " seven
" ; (8%) of thc pnncrpals rcSponded to thc (equcst. "Plcasc add any commcnts that you

o w15h to makc on thc toplcs of ]ob sausfacnon, school cffccuvcncss, and cffccuvcncss
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of pnnmpals as these relate to Jumor lugh schools " Slxtecn (8%) of the teachcrs

mponded to the )umlar request. "Please add any comments that  you msh to malce on " -
qtbe topxc of effectiveness of junior hxgh schools " ’ B

7 Aftera rev1ew of all the responscs it was found that the data could not be
,sufﬁcxently descrlbed by asimple categonzahon and frequency count Vanous
| descnpuve terms in wh1ch the respondgnts expressed then' opmlons and concems
‘mgde clasmﬁcatxon d1fficult However the data weregrouped under thrce main
'headmgs Job Satlsfactlon, School Fiffecnvcness, and Effecuveness of Pnnc1pals
The analysm focused on,thc comments whxch provlded addmonal mformatlon in

understandmg the nature of the major vanablest Because of the small number of the

- v respondents, “<'ery few categones were obtamed unden each headmg

‘~/ . ':»nI"-‘

o U/ " The ten tmnscriptions of the necorded lntervieWs'yvere cél'efuny studied by the .
résearcher. 'I'he responses and comments to the frft;een quesuons in the interview
. ' /schedule were mostly subjected to the method of content analysxs and frequency
) " counts. The data were grouped mto these categones
l. ' greatest sources of 106 sathfacuon, .
2. g:eatest s_ources of _]O}') dlssausfacuon; -
3. _'Vmea'ning of " sense of accomphshment as anddrmmstrator
4. the. most and least unportant job facets for overall job sansfacuon
5.a descnptxon of "an appropnate school chmate for achxevmg school

effecuveness,

. 'pnme mdxcators of the effecnveness of schools and prmcxpals, |

& }ea~ B

- . the most and least unportant criteria for Judgmg the effectweness of

SChOO]S, ,\ .

' Vf‘.'& "thﬁ most and least unportant criteria for Judgmg the effectweness of -

4._0

ERY



12 ccrtﬁﬂ ctors which could affgct thc three variables.

\Somc of the r&sponses were shghtly paraphased for refercncc in support of the rclatcd

Quanutanve data /-

‘ Summa ry | |
Two mam mstrumcnts were utilized to collcct data quesuonnaxrc and semi-
: structured mterv1cws Three quesuonnau'cs were constructcd spe/mﬁcally for
‘prmapals, tcachcrs, and area supcnntendents For prmcxpals, the questionnaire Iite‘.ms' '
were divided mto four major sccuons personal and demogmphw variables, _]Ob
- sausfactlon, school cffccuvcncss, and cffcctlvcncss of prmcxpals The job sansfncnou
' items were based on the mstrumcnts used by Gunn (1984) and the review of the
 literature in each of the areas. The questionnaire for teachers was confined to éelccted
' schdol‘ effectiveness matters, Whill_cbthat for érca sﬁpcﬁntc'ndcnts was rcstvrict‘cd to the
effectiveness of thc'bscho'clils'anqthé lp.r-ir'xc‘ipa’ls' concerned. In order to remove any :
ambiguity and to mcrcascvahdlty, the qu&stionn@irc was reviewed byi a panel of
cxm and then pilot-tested. The Guttman Split-Half coefficients .indica}zd that the
questionnaires had a high degres of reliability. ‘
' ‘A senﬁ-strucfﬁréd'intérv_icW wés conduéted in two steps: initial interviews,
| and final inter\}icws The initial interviews w?:ré conducted prior to the conétruction of
| the quesuonnzure to enable thc researcher to examine specific i issues for mvcsugatlon

The ﬁnal interview was conductcd with ten pnncxpals who voluntocrcd to be

interviewees. The m_tcmew schedule was dcvcloped after the complc_tc analys:s of the
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S .
'qucstmrman'c with thc purposc bcmg to provxdc more mformatwc and m-dcpth
ﬁndxngs , .
' Qudsuonnaxrcs were ma11cd to all 94 prmc1pals of Jumo‘lngh schools in
' Albcrta and to 499 staff mcmbcrs in Edmonton Jjunior hlgh schqy

Is, while a

qucsuonnalre was @onally admmwtcred to nmc area su : i '

 responsible for those schools
Analysxs of thc data was carncd out in this order: statistical analysis of the

qucsuonnaxrc data, contcnt analysxs of the written responses from the quesﬁonnaue,

and analysns of the: mtcrvxcw data Statistical techmqucs mcluded frcqucncy and :

percentage _frcqucncy distributions, companson of means, Pearson-product ,mornenu _ |

'cori'claﬁdns; Spearfnan's and K'cndall's coefficients of rank cdrrelation, and multiple

_ regression analysxs Since thc main purpose of this stbdy was to explore: the cxtent to

| Wthh Job sansfacuon is related to pcrccptlons of school and pnnc1pa1 cffectxveness,

comclauon techmqucs were consxdercd appropnate
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| CHAPTER4 e
PROFILE OF THE RESPOND,ENTS L

The purpose of this chapter is to provide an overall picture of principals who | »
pamclpated in the survey qumtxonnalre and interviews. In this chapner, profilcs of the 'ﬂ
84 principals who responded to the qucstxonnalrc and the 10 principals who were »_‘

 interviewed are presented in four sections. In the first section, orgammnonal
characteristics of schools‘,’of the icsoondents are reported. The soconc! section
describes personal characteristics of the respondents. Professional characteristics of
the respondents are presented in the third section. The final section contains a brief,
gchcrall description of the personal characteristics of the interviewees and

_organizational characteristics of their schools.

Orgamzatnonal Characterlstlcs of. the Respondents
The orwmzauonazl charactcnsncs of schools of the respondents were (a) school
settmg, (b) type of school systcm, (c) gradcs in schools, and (d) numbers of studcnts '
~and professxonal personncl in schools The frequcncy and percentage frcqucncy
| dlsmbunons of the first two charactcnsncso{ schools are reported in Table 4.1.
G SchQ.Ql.S.QmB B * ] -
Of the respondents, 77% wcrc Jumor hlgh school prmcxpals of cxty schools, '
. 18% werc prmclpals of toWn schools, and 5% were rural school prmcxpals |
' Of thc rcspondcnts 61% wcfc junior hig'h school principals in public districts, ‘
16% were prmc1pa.ls of schools in separate d18tncts 14% were principals i in school -

B d1v1sxons and 10% were county school principals.

S
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. "Tabled.l - |
Frequency andPercentage Frequency Dlstnbuuons ’ R
- of Organmuonal Characteristics of Schools . ¢
' (n= 84) ' -
Organizational Characteristic - Cf - f
. School Setting | |
Gy o 65..  .7114
X “Town. o L 150179
S Ruml 4 4T
,Typc of School System o ' .
. Public District y & 51 60.7
.»Separaﬁemstnct , S 13 15.5
_County .~ - L - 8 : 9.5
_._-Dlvw;qn e o o 12 - 143
. - . @
, \ All mporideﬁts were ‘pﬁneipaJs of junior high schools containing Grade 7 to
‘Grade 9, and 74% were priﬁcipals of schools cqnmfiisng some special educ_ation. o
N-um . 'Qf:s-md‘mts a'nd Emfmmmm : i i " R ' _ ) ‘ N ', o |
N “The frequency and percentage frequency dxstnbumns of the numbers of

| students and pmfessxonal personnel in schools arereported in Table 42.

| Nnmbn_qf_amdgnm Of the respondents 26% reporned school enrollments of
less d\amBOO 41% reported” em'ollments of 300-499, and 31% reported enrollments of °
500-699. Two respondents reported enrollments of 700 or more. - o 4

Nnmbemﬁnll_nmmmlnnnmhm Of the rcspondents 12% mpoﬂcd
staff sxzes of less than 15 and the same percentage reported staff sxzes of 35 or more.

| Thus, 75% of the nespondents worked with a staff of 15 to 34 full-time equlvalent
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Table 4, 2

T Frcqucncy, Percentage Frequency, and Cumulauve Perccntagc '

Frequency Distributions of Numbers of Students and
. Professional Personnel in Schools o

L4

o 'Number of Smdcnts or Profcssxonal

Personnel

\%f Cum%f'

Number of Students (n=84) a

Fewer than 300 2 262 " 262
300 - 499 34 W05 ¢t 66.7
500-699 26 310 977
700 or more 2 2.3 100.0
Méan:‘i415.‘6 | ~ |
Number.of Full-T, sm=81)
Fewer | 1000 124 124
15 - 24 34 - 419 . 543
25-34 27 . 333 876
. - 35 ormore 10 12.4 - 100.0
‘Mean =27.1 " ' | |
' Number of Vice-Principals (n = 82) e
0 R ( s Tel 61
1 57 695 7156
2 20 244 1000
Mean = 1.2 o
- e .
<

N_ummmgg_mngpah of thc rcspondcnts 70% rcported one vice-

_pnnmpal, and 24% reportcd two. Five rcspondents reported that thcrc were no vacc- _

o prmcxpals in their schools.
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Personal Charactenstlcs of the Respondents
The pcrsonal charactcnsncs of the respondcnts Wthh were obtamed were sex
and agc The frcqucncy and pcrccntagc ﬁ'cqucncy distributions of pcrsonal
characteristics of the dents are rcported in Table 4 3.

.o Table 4.3 e

e

‘-", Frgcncy, Pcmcntagc Frcquency, and Cumulauve PcrccntAge Frcquency
Dlstnbuuons of Pcrsonal Characteristics of Prmc1pals .

(n 84)
VPctsonal'(fharaétcri.'stics L . f %f  Cum%f
vscx aﬁ o . . .
o Female -~ > 4 48 4.8
Male . 80 952 100.0
| -"_ Agc ‘ . B . ’ - »
R P SR EEETE 12 143 143
40-49 © 49" 583 . T26
. 50-59 - - 020 238 964"
~ 60 or older o, w3 3.6 100.0
- . _ . . {‘ B v .
- ﬁ"". ) . 7

&

Four (4. 8%) of thc 84 mspondcnts wcrc femalc Wlth respcct to age, 73% were 30 to
49 years old and 27% wcre 50 or older No prmcxpals.wcrc younger than 30, and ’ “ '

: onlyﬂlrcewereGOorolder " o v

ok

. . . i
‘\f R ! ) . . o . c . -y
- . : n E . N ! .
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Professlonal Charactenstles of the Respondents

The professronal characteristics of' the respondents were years of expenence as
pnncxpals, long-terrn career aspxranons, and years of post-secondary educatron
>

) 3
r The fnequency and percentage frequency drstnbutrons of years of expenence as

~

pnncrpals accordmg to three characteristics are reported in Table 4.4.

o In_pmenr._pg_smgn of the respondents % had less than five years of
expenence in their present posmon 11% reported one year of expenence, whxle 29%
reported five to nine years and 25% reported ten or more years ‘

In_pngx_pnngma.lshm of the respondents 24% reported no pnor . o

N prmcrpalshrp, 58% reported one to nine years, and 19% reported 10 or more. years of

- prior pnncrpalshrp experxence ' o
c IQ_taLXe_am_mmngnalslnn Only 5% of the. respondents were in their first
h year as a pnncrpal 53% had five to 14 years of expenence m pnnc;palshxp, whrle 15 %
had 15 té 19 years, and 14% had 20 or more‘years of expenence in total v )
Lone- C 5 o 3
g The frequency and pereel(ntage frequenc& dxstnbutlons of the long -term career |
" 'asplratrons of the respondfnts are reported in Table 4. 5. Of the respondents /56%\
wishied to remam as pnncrpals, whrIe 29% asplred to,the posmons of supenntendent
or assrstant supermtendent, and 4% asprred 0. posmons m the central office or

N .Department of Educatron. Only 1% aspired to posmons m a college or universrty B

o Renrement was unnnnent for another 10% these prmcrpals Were ormtted from the

= analyses based on careeraspu'atrons R ’

The freQuency and percentage frequency drstnbutrons of years of post-
g ’secondary educatron of the respondents are reported in Table 4. 6. Ofthe -

i ‘e

N B | Lo . . X N
v . . L. o .
. . MY . " ) M ..



Table44 o

Fnequency, Percentage Frequency, and Cumulative Percentage Frequency
sttnbutlons of Years of Expenence as Prmclpals

Years of Experience . - f %f Cum % f

¥ In Present Position (n- = 79) ‘ : ’ ‘ K , o

‘ ‘ 4 11.4
T 29.1
.9 38.0
6 45.6
1 74.7
3

-9 E .23~
or : '100.0

1 more . . 20 .

OU'-PUJNH
N \O ~J 00~ =

- N ) ’ [

' Mean=66

In Prior-.Pfir?alship (n=481).

_ .0 . . -19 235 235
e 0 1-4 - L 20 0 247 1 48.2
Lo 5-9 .. . L 27 33.3 - 815

10 or more ' e o - 15 18.5 1000°

| ”Mez;n‘='j,5.4 -

"TJtachfaisi}xn—ix{cipmsh'iﬁ(ﬁ;’7‘9,);"" B

S 24 . 10
o 10-14 . L e 22

C.15-190 o T oo 12
20ormore o S § &

' ".4Mean=117 . o

St et N N et
TR
O 100 L~k

b 3 4
.z._“ . -

- T " — ™

- ‘
: . . -
4 <,
. . »
e - c ,'-_ : LS ~

- respondents 22% had four or fewc; years of post-secondary cducauon, 22% had ﬁve

years, 51% had six years, and 5% had seven years or more. The mean was 5 3 years..

q .

Ve . - : .
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;' & - : o Table45 . '
Y Frequcncy and Pcrccntagc quuency Distributions of Long-’l‘erm
. CatecrAspuauons of Principals
: n=80)
N e § :
Career Aspiration . f / % f
*  Principalship o as . 56.4
Superintendency | 10 125
f Assisfant Superintendency 13 16.2
Central Ofﬁce Consultancy 2 ' 25 ,
g DcpartmcntofEducatlonPosmon 1 1.2
. .Umvcrsny orCollcge Posmon - \6‘ 1 1.2
‘ e-chremcnt Immment’“ 8 10.0 o
Lo Table46 cLooee
Frcqncncy, Percentage Frequcncy, and Cumulauvc Perccntagc Frequcncy i
D Dlstribuuons of Post-Secondary Education of P‘r‘mclpals
B . @ (n 82) L
" . "Years ‘obeé't:SeCOhdary Education . f gt Cum%f . °
8 '..' v i s . . . . - | .P: . | R i | i |
4orless N\ o8 219 . 219,
4 .. 3 ; " L LT g
% R ' 187 7219 . 43.87 . % L
6 i 4 "'»."513 951 |
. 7Tormore . | 4 49 1000
" Mean=5.3 : ' o ~
" . | M C < .



Proﬂle of the Prmclpals in the Interview Sample _ .,

In th:s sectlon, the orgamzatlonal charactenshcs of the 10 schools and the L

personal charactensucs of the 10 pnnclpals who were interviewed are descnbed in
relatxgn to school settmg, type of school system number of full-time qualent

o _.tcacherxrand sex of the pnncxpal The frequencxes of orgamzauonal charactensncs of

- schools. a:nd personal charactensucs of those prmclpals are reported in Table 4 7.

-

' ’I'he respondents wcrc dxstnbuted among schools in accordance W1th the four |
» charactensucs' The sample included the sma]lest school and the largest onc The | ‘

At s

smallest school was a city school w1th 203 students and 10 teachers on staff The - K
.largcst school was a cxty sch‘ool thh 725 students and 38 teachers on, staﬁ' The three
largest schools were in two d:fferent cities. ,' 4 '
| The mtcmew sample consxs’ted of one female pnncxpal and nine male T
N prxnclpals All had at least 12 YEam of professmnal experience.. Two pnncxpals had

f been adnnmstratom in the Department of Educauon, whlle thc rest were vxce-pnnclpals :
bcfore beconnng a pnncxpal One prmcxpal had two yeam of exper,ence in tlTe p%sent ¢

»‘ : 'posmon and the rest had at least four years Some had been in theu- present posmons

-fo;morethanexghtyears o T S,
: o , o
; : ™ .
. . \ “ !
A . T S
-~ AN h ) . ._ . s b
e - T ¢ Wt o
L 'f‘a. * N , ‘ ',,-' N ‘ ‘..-'. .
; O

C e ]
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- Table47 3 o
Freqt_xenmcs of Orgamzauonal C&ac teristics of Schools and Personal _ S

-Characteristics of Pnncxpals in the Interview Samplc :
(n =10) -

Characteristic : Questionnairc . Interview Sample
%t T T %f

#

- S°h°°l5¢ttmg B TP <4
A' Q- e '-_ R, . . "' ) - T 2
| CCiy o . Cod 70

own.- . - . - e ¥ 10
Rurat . 20

A Y

[ B
33
~NO e
[ W NN |

7.

Type of Sch’l Systcm o

Pubhc District”

.  Separate District
© o, County . _
- Division - (

1 70
) k

20

whatala

H' 
=0

>

, =i’ »
Numbcr of Full-Timc valcnt Tcachcrs : o
Fewer than 15 L .
1524 e T
. 35ormore.. -, . . e

A N ) RN oL
P Y A e e T
N — v i

10
.30

20

)
rion
‘N“WA ”-

g s

"'Sc&ofPﬁncil)‘ai,v SRR R

Mw B - K .:..9;

) " : ) - . o
/. .. L . % . -
- ; -
4 g

Y P -N
o 00
f-,°'.
8

‘ ) “ Ceen .
Notc Thc mtervww samplc was choscnso as to cover all t.hc above attnhutcs m Lo e

* approximate proportion to their appéarapce in the random sample of school
prmclpals who answered the qucsuonnam: E—



. . Summary

 The ma_]orxty of the questxonnmre respondents were pnnc,lpals of city schools *

- and more than halfwere pmmpals in pubhc school dxstncts All of the pnnclpals were
from the schools contalmng grade 7-9. About One-thud were prmcxpa]sbf medium-
size schools with 500-699 students and 25-34 teachers.

Only four of the 84 reSpondents were female, and more than half were 4010 49

, | years old. About half of the respondents had ﬁve to ten or more years of expenence in’

thexr present posmon, and about one-quarter had no expenence before becommg a.
prmmpal However more than half had 10 or more years of principalship expenence
in total. One-thlrd had career aspxrauons other than the Bnnc1palsh1p The mean

| .'number of years of post-secondary educanon that they possessed was 5.3.

_ The pnncxpals in the mterv1ew samp}e were expenenced educators and

69

adnumsu'a(\o’rs in schools of varymg size. Seven of the mterv1ewees were pnnc1pals m' -

two dxfferent cmes and the rest were in town and rural locauons The smallest school ‘

"in the mtervaew sample had 203 students and 10 teachers and the largest one had 725

students and 38 teachets
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; CHAP’I‘ER s
JOB SATISFACTION OF PRINCIPALS

AN i }I - e -
. e,

v In thk chap;er, the rcsults of analyscs of the qucsgonnmrc data on JOb
sausfacnon of j Jumor high school pnnc1pa1s are prcsenwd along wnth thc mformatxon
. obtamed from mtervwwmg ten pnnmpals The chaptu' is orgamzed m four major
set:tlons In thc first sectxon, levels of satxsfacnon with job faccts are reported. “The .~
o ¥ second secuon prcsents ovcrall sausfacuon levels of thc prmcxpals Rclatxonshlps
R 7;"'betwcqh levels of jOb satxsfactlon and selected orgamzatlonal and pe:sonal 3 '
B 1>_"_charactcnst1cs are described in the thxrd section. In the last. scctxon prmmpals
:".-'_ "perccptions of the i unportance of jOb facets for their sat:sfacnon are. rcportcd ’I'hls
: cﬁapttr contams mformauon relevant to these four research qumtxons on _]Ob

- 'satxsfacuon

Qu&shon 1 (a) To what extent are Jumor lugh school prmcxpals satlsficd with

[l

facets of thcxr Job" v ’i{ B
Qucsuon 1 (b) What is the pcrccpnon of j Jumor hlgh s¢ ool prmcxpals
, conccmmg thclr ovcral] job satisfaction? D A S
v Questlon 1 (c) To what extcnt is ovcrall job sausfacuon telated to |
. ﬁrgamzauonal and pcrsonal charactcnsucs of prmc1pals‘7 o / SR B
Qucstmn 1(d): Whlch JOb faccts are pcrccxvcd as thc most unportant for .
v pnnc1pals satlsfacuon"
e | .

_' B Levels of Satlsfactlon with “Job Fatets
) Jumor hlgh school pnncmals\rated their lcvcls of saﬂsfactlon w1th 41 faccts of »
j thelr ]Ob ona sm—pomt scalc rangmg from l "hxghly dlssansfied" 06 "hxghly | -
satlsﬁed " The pcrccntagc frequcncy dlstnbutmn of thc pnqmpals lcvels of

sausfacuon wnh jOb facets is rcportr.d in Tablc 5.1 (pp 226-228) Faccts of the ]Ob

.:#*\ . S, . o I



/ whxch cmcrged as most satlsfymg f)or prmcxpals were in different areas. They
- mcludeq the prmctpal 8 workmg rclanonshlps with teachers (mcan of 5.5), thc S
o tpal's rclauonshtps with students (5. 4), and the pnncxpal's freedom to alloc:tte

| teac lunE assxgnmcnts (S 4).. The facets rated shghtly lower than thcsc three were thc

T ‘.pnncxpal's scnsc of accomphshmcnt as, : adtmmstrator (5. 2), thc pnnclpal' ..'

othcr ccntral office staff (S 2), atntudcs o . : |
. achtcvcmcnt of the pnncxpal's own profcssxonal ochcuvcs (5. 1), authonty associated -

| thh the prmclpal' posmon (5.1), and the pnnclpal's nclauonshxp w1th the

. supcnntcndcnt (5.1). That is, thc pnnclpals werc m ‘
: assoclatcd w1th nclatlonslups, frccdom, rcsponsxblh
On the othcr hand, lowest mcan levels of sati
o facets: the salary the prmcxpal receives (4. l), fringe t B

rity, and achievement.

y & under thc contract 4. 3)
thc way m wh1ch consnltanon between board and tcachcrs concctnmg workmg |

condmons 18, cdnducted in the school systcm (4 3), the pnnclpal s mvolvemcnt in

9( \,,.

'dcctston-mahng at the dtstnctldmsxon/county lcvcl (4 3), thc numbcr of hours the

1

: . prmcxpal is requircd to work @“. 5), attxtudcs of tcachcrs toward changc (4 5), thc o A 3

effect of the JOb on thc ﬁnnclpal s pcrsona.l life (4 ), and opportunities for

E advanccmcnt as an admtmstrator (4 5) Thc pnnclpa.ls therefore were least sausfied
. with the JOb faccts rclated mamly to workmg condmons, systcm dcctsmn-makmg, and
B opportumty for profcssnonal gmwth o |

: sﬁcd w1th the _]Ob facets o

crc obtaihe‘d for these -
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‘ Overall Job Satisfaction . - / .
The respondents rated their ovetall feelmg of job sansfacuonon a sm-;&t |

o sca.le which ranged fmm 1 "lughly dissansﬁed' Jho 6 "hxghly sausfied " The
frequency and pementage frequency d1smbut10n of their responses are reported in -

\
Table 5.2. No xespom‘lemsawere highly dlssansﬁed, and 4%-w‘ete moderately or
-shghtly dlssansfied. ‘Of the 96% of the respondents who expressed slight, moderate
or hxgh overall satlsfacuon with thexr _]ob 36% were hxghly sansfied 49% were
moderately sausfied, and 11% slightly satisfied. '

| Tab1e5'2 |
‘ Frequency and Percentagc Frequency Dlstnbutlons of
- Overall Job Satisfaction Levels of Principals - '
. " (n 83)
Levcl ot: overall Job Saﬁsfaéﬁon"- - - ot ."'%f .
oL nghlyDlssansﬁed SRR S P
2. Moderately Dlssatxsﬁed o 2 24

. 3. Slightly Dissatisfied~ , - .~~~ o 12 gsz‘
4. Slightly Satisfied ¢ 9 108 T

5. Moderately Satisfied _, RS SRR 494 v

g T AR es
< 6. nghly Sansfied e 30 7362 pett.
‘“ e L - ] o < N ,‘ oW

’ ___- — i . - T T D - e ~ v
 Men=52SD=085 . .. |

5 ’, " ' ‘:‘] .
a :
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In orda' to gam more mstght into the natunc of overall sansfacuon, the |
mtcrvxcw rcspondcnts were asked what gave thcm thc most and least sansfactlon In
other words what were their greatest sources of sausfacuon and dl\ssausfactmn" _‘

G So of Job Satisfacti
. The grﬁtwt sources of job satisfaction identified ux the interview fcspondcnts
are summanzzd in this section. | |

L Six’ prmclpals cmphaslzed that "students™ wcrc the most important source
of _]Ob sausfactlon Thm respondents clauncd t9 have gamcd conmdcrable .
satisfaction from observing the aqhmvcment, gnowth and success of students both
acadctmcally and socxally Thclr job sausfacuon partly dcnved from sharing in thc

' dcvelopment of their studcnts and in helpmg to prepare them fdr the fu,pme Another

pnnc1pal mfcrred to "good relatlonshtps w1th students" asa ‘source of job sausfactlon |

: 2 Two pnncxpals referred to workmg w1th' teachers, as wcll as thh students
as an tmpoﬂant source of job satisfaction. For two other prmcxpals a posmvc school
‘ | ) climate gavc them much satisfaction, One pnnclpal stated that the dedlcanon of
- teachers fo their tasks multmg in thcm challcngmg students to the maximum and,,
canng for thcm as human bcmgs, was a major sourcc of _]Ob satlsfactlon .
. 3. Other ;mncxpals identified other sources of jOb sausfact:on as follows
v(a) good and appmpnatc behavmr of studcnts (b) the abxhty to providc the bcst kind -
of pmgram fmm whxch studcnts could bcneﬂt, (c) tﬁc opportumty to use ﬁnancxal
- k rcsources to support lcammg, ) prowdmg lcadcrshgto thc school and o
(e) relauonshxps thh students and their pancnts g
The followmg paraphrased rcsponscs show how the pnnclpals dcscnbed their

"greatcst sources of job sausfacuon _ e , -



74

1 Seemg success of students in acadermc and extra-curricular activities. »
Being able to relate directly to students and to observe sometlnng
posmve coming from that nelauonshlp

2. Workmg with young people, seemg them progress and unprove
Being a part of their development socially as well as acadexmcally -
Its a pnvﬂege to be a part of preparing kids for the world of their future.

3 Workmg with a partmular age group of students and watchxng them
grow from immature young boys and girls, with no responsibility
‘ for anything. When they finish Grade 9 they become mature with
' responsibility, are able to cope with a lot of things in life, have
54% responsxbthty for their own achxevement and forother people.
: f{} '4. Providing leadership to the school and bemg a leader Asa Jumoxz high
o school principal, I enjoy working with children at this age level. I find -
them very interesting. They are changing physically and emotionally.-

%, . At this stage they need alot of help and 1 enjoy giving them help : ' B

5 The gmatest somces of _]ob dlssausfaétlon expressed by the 1nterv1ew

erespondentsareprowdedmthe;se stajements. - C . e N

(g »3

1.. Three pnncxpals referred to the lack of effort on the part of students and
thelr unwﬂhngness to strive for acadermc excellence, while another pnncxpal xdenuﬁed _
| students who had social problems and students who were unhappy at school ag |
‘sources of d1$Sat1sfacuon L .
2. Three pr}nclp‘als regarded "teachers" as major sources of job dissatjsfaction :
in sorne way.. 'I'hose principals gained much dissatis‘faction fro.m' being unable o
motlvate certa.m staﬁ' members to deal thh teachers who were unprofessxonal and to

" handle confhcts Wlth students
‘, 3. Two prmclpals considered the things they did not have control over, but
' wh1ch had an unpact on the school (e g.,method of budgetmg, fundmg, declslon- |
v makmg from supcrordinates, and system decxslons), as major sources of job

dlssausfacnon. Two othcr pnncxpals agreed that buleaucracy in the central ofﬁce gave



75

E - :
i v @ l‘.
them a hxgh degnee of job d1ssausfact10n. )
4. The prmclpals also 1dent1ﬁed other sources of ]Ob dassatlsfacuon as |
(a) msufﬁclent resources avallable to meet student needs, (b) fmanclal cutbacks,
: v(c) rouune tasks relatmg to paperwork, and (d workload in adxmmstratlon Howcver,
one pnncxpa.l reported no major source of _]Ob dlssansfactlon |
'I'hesemphrased responses showed how the pnneipals descnbed thelr
greatest sources & job dxssatlsfactlon ' , |
N 1. Seemg students fail to improve themselves acadenucally when they
" .. reach acertain level. Then seemg them drop out of school and drift
4 onw1thproblems S _
2. Handhng routine tasks especially regardmg paperwork, and things
which are not related to people directly even they are necessary. Dealing

-

with children who had social problems without support from home and @
school 1tself _

3 Havmg to deal w1th fgrsothat you can't control and thmgs,whlch have -
“an impact on the school from-outside. Sometimes it is the system decision
that affects the school. Sometimes it is thmgs that take away your time

- from operatmg the school. :
4. Being unable to motivate certain staff tnembers in moving in the direction

- 'that I would hke to see as bemg beneﬁclal to the school v

‘Relationships Among Job Satisfaction and Selected -
Organizatnonal and Person"al Charactenstlcs

- Inthis sectmn, the extent. to whlch jOb satisfaction of pnncxpals was related to

- M orgamzatmnal and personal charactenstxcs is descnbed. Comparison of

means mene these relauonshlps The followmg orgamzauonal

charactenstxcs of schools were selected (a) school setting, (b) type of school system o

~and (c) school sxze, as. assessed' by (1) number of students (n) number of full-

. eqmvalent teachets, and (iiiy number of vice-prificipals.: \The personal charactensucs

t
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of principals were sex and age. Other selected vatiables were long-term career

aspirations, years of experience as principals, and years.of post-secondary education.

-

.

The means of the ovcrall ]Ob sausfactxon of junior high school pnncxpals in

city, town, and rural locanons are reported in Table 5.3.

%

L

@ _ Tabless -

Means of Overall J Satmfacnon of Pnnclpals Classified by Selected c K/
% o gamzatlonal Gharactensucs o E
Organimtionel Chamct@c f Mean SD. . __
,SchooI.Settmg (n _82) ' _ ‘ ‘
ciy - g .63 . 521 083
Town ’ ' : 15 4.80 0.94
Rural | o 4 550 058
'.»;-Type of School System (n 83) . -
' Public District | 50  5.16 10,98
" Separate District : : 13 "~ 5.23. 0.73
County o : 8. - 525 0.46
School Division - 12 5.00

T Yo

4

The means of thc principals’ job saﬁﬁfactiﬁﬁ‘in rural schools Wmﬁdﬂy o
~ higher than tlt"rheans of the other two groups '(5'50“vs 5.21 iu‘td 4.80). Thus, the ’

. prmc1pa1s of j Jumor high schools in rural locanons tended to be more sausﬁed with

: vthetr _]Ob than were the pnnclpals in city or town. locations. Howevcr, the cell s:ze in -

| : the rural category was small thh only four schools Thc mean of the 63 prmcxpals in |
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’I'hc mcans of thc overall jOb sausfacuon of Jumor hxgh school prmcxpals in’

| , pubhc dxstncts separatc dsstncts countxcs, and dmsxons are mported in Table 5, 3

“The overall JOb sansfacuon of the county pﬂncxpals was as the. samc level as(tﬂat of thc =

i prmmpa.ls in scparate dlSlTlCtS (5 23vs. 5. 25) but shghtly haghcr than that of. thc pubhc \_) ;

- ’ N . .

ﬁ dxstnct principals (5 16) and somewhat hxgher than that of the school dmsxon E

pnnmpals . 00) /

. |
:The’ mcans of the overall _]Ob satxsfacuon of pnncxpals in groups claspxﬁcd by =
l‘ihrec dlffcmnt cntena of school size are rcportcd in Table 3. 4

Nnmb_:r_oﬁsmd;nm The means of the overall _]Ob sansfactlon of tht two

-v groups of prmcnpals-—those in largcr schools of. 450-549 studcnts and 550 stidents or "

moi --vgerc suhstanually hlghcr than were thc means of the othcr three groups of

' prmcxpals--thosc in schools of 250-349 studcnts 350-449 studcnts or less than 250

.. studcnts (5.50 and: 5.35 Vs, 5.19 4 8s, and 4.83). Thcreforc, prmcnpals in thc

- schools of 450-549 students (whxch can be vxewcd as "mcdlum size") cxprcsscd thc '

hxghcst mean ovcrall sausfacuon S "Z

Numhcmf_ﬁm.nm:.mmlgm_mehm The level of ovemn JOb sausfacuon N

of the group of prmcxpals in schools W1th 35 or more tcachcrs was somcwhat hnghcr'-' .

than the lcvels for pnncxpals in schools hfvxng kwer teachcrs (5.50 vs 5. 31 and-

- 5. 20) Prmc1pa.ls in schools w1th 15 24 tcachcrs cxprcsscd thc lowcst mean ovcrall

satlsfacnon (4.91).



Table54 |

Muns of Ovetall Job Sausfacuon ofPrmclpals Classxfied :
by Sclected School Swe Charactcnsucs -

CharactcnsueofSchoolezc S f ‘Mem  SD. -

.Numberof Studcnts (n 83) o ’ ' o

Fewcrthan 250 oo, 1200 - 483 112

250 2349. S 16 519 075
" 350-449 R 20 0 . 485 .. Q.88
. 450-549 c S 18 550 7 079

'5500rmorc o 17 535 8061

A

Numbcr ofFull—Tunc Eqmvalcnt Teachers (n=80) .

Fewcrthanls C 100 520 0

1524 0 L 34 491 1.

25-3¢ ., 26§31 - o

o - 35 ormore . L .10 . 550 + 0.
. f | Numbcr of Vlce-Pnr;pxpals (n = 81) ‘ .
0 ;i' o > 5. 500 071

L S . 56 . 514 084
R 2 28 U525 . 091

-

. ':_'\ , ,_‘

Humb.cr_q{mg:_pnngmals Thc level of ovenmll jOb satxsfacuon of the group of -
pnnc1pals in' schools thh two v1cc-pnn01pals was shghtly hlghcr than the levcl for - o
B pnnclpals in the othcr two groups of schools havmg one or no v1ce~prmc1pals (5 25 |
s, 514and500) » | , / "
'I'hese mults all pomt to hlgher overall _]Ob sausfacuoﬂ of prmcxpals bemg
| assocxawd with larger Jumor hxgh school size.



Thc mcans of the overall JOb sausfacuon of pnncxpals in gmups classtﬁed by

" pcrsonal charactcnsucs of pnncxpals are rcported in Table s 5 and dxscussed below

[y

S . Sl -

. 'I'ablc55

Mcans of Overall Job Sat:sfacuon of Pnncxpals Classnfied by Personal
Charactensucs of Pﬁncxpalsand Long-Term Canecr Aspu'anons S

. : i;':,:.', (n-83)
R g /‘-_.

'Catcgor'y'.'_ a B o .' ‘ _f;’h} - Mean .‘

~ sD.

Sex

Female 4 550 o

,Agé | . . ST

. Lessthand0 . - T 13 " . 533
40-49 T 49 516 -
50orolder - - o2 505

Careet'Aspiraﬁon e o o

Pnncxpalsh1p Y 4 518 ‘
_ OthcrAsp1rat10ns D 7 5.15

S_ng Thc mean of thc ovcrall job sahsfat:txon of thc four fcmalc prmc1pals w&

: substantlally hsgher than that of thc 79 male pnncxpals (5 50 vs. s, 14),

Agg The ovcrall job sat1sfactxon of the youngcr group of pnnclpals (1css than

40) was substantlally hlghcr than that of the prmclpals of the. oldcr group (5 33 vs:

_—

é |
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o3 05), and. the JOb satlsfactlon of the rmddle-aged group (40—49 years) was nud-way
between that of the youngest and oldest groups (5: 16) '

The nﬁags of the overall job sau&factlon of pnnclpals classxﬁed by long term -
&reer aspu'auons arc mponrd in Table 5 5 The level of overall _]Ob sausfactlon of the o
- grOup of pnncxpals who aspn'ed for pnnc1pa1sh1p was shghtly hxgher than that of the

: group who had other asptrauons (5 18 vs 5. 15) '

. (
. it The means of the ovcrall _]Ob sausfacuon of pnnmpals in groups classxﬁed by
o dxffercnt charactenstlcs of expenencc are reported in Table 5.6. ‘ ’
’ Inpmsgmmm The overgll JOb sansfactton of /pnnmpals wnh exther three
.years or tenor more years of expenence m thexr prcsent posmon was substannally v
hxgher than that of pnncxpals in the other groups 543 and 3. 35 vs. 5.17,5.07, and -
- 5. 00) Pnnc1pals thh only one year in thclr present posmon reported the lowest level
| of ovcrall job sattsfactlon (4. 89) However, somi: of the cell sizes were qu;te sh1a11
5.7, and9. “ G AT
Inmgnngmlshm The overall sausfactxon of the 20 pnncipals with 1-4
X y,ears of prior pnnmpalshxp cxpenence was shghtly hxgher than that of 27 and 19
pnnc1pals thh elther 5-9 years of such expenencc or none (5 30 vs.5.15 and 5. 16)
The 14 pnncxpals thh 10 or more yeaxs of pnor prmmpalshlp expenence reported the
lowcst level of overall _]ob satlsfacuon (4 86) T e _
' Iqmu;mnmngmalahm The overall jOb satlsfacuon of the 10 pnncxpals ;” -

| with 2-4 total years asa pnncxpal was substanually higher than that of the two groups .
- of the 64 pnncxpals w1th more years of pnncxpalshlp m total (. 50 vs. 5.30 and
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Table56 S e

" Means of Overall Job Satistaction of Principals Classlfbd.v o
{' o by Years of ExpenenceasPnncxpals o

YearsofExpcnence o f Mean i e S.D.
- In Present Posmon (n -78)

-‘x‘g‘ .

1 09— 489 1.27
.2 e 14 s 1.14 - .
3 e T 543 054
4 S - 5 .. 500 . 07t
‘5.9 o ' 2123 . 517 078
10 ormore.. - . . - 720 535 059

.

:f { . .

InPnorPrmclﬁasmp (n= 80). R

~. .0 S S oo 19 516, 0 096
‘ : 1-4’. . .20 0 830 0.66

5-9. . - 27 515 - 0.66
10ormore. ... . ... . 14 - 486 - 1.23

Y

 Total Years in Principalship (1 = 78)

2-4 R ) 10
.. 5-9 : ' ' 20
g 10 ormore B ' S 44

L h
=000
(=]
W
w

- 5 1 1) The four pnnc1pa1s thh only one ycar in total cxpcncncc of pthlpalShlp
' cxpressed the. lowcst mean ovcrall satlsfacuon (4 50)

? : Thc means of the ovcrall ]ob sansfactlon of prmclpals in groups classified by
‘years of educauon thcy had in post-sccondary lcvcl are reported i in Table 5.7. Thc
; ovqrall Jolg samfacupn of the 18 principals with 4 or -qucr yg:arsof post-secondary -
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Table- 5 7

Means of- Overall Tob Satisfaction of Pnnc1pals Classxﬁed
by Years of Post-Secondaxy Educatlon of Pnnclyals '

=3 IR
Years ofPost-Secondary SRR o f - . Mean" 'SD.
V-4orfcu}crf . . 18- 550 052 5
I 3 s S472 083
6 . & 520 o0& -

formoe . T 4 525 150

e educatxon Wwas substqmally hlg‘ner than that of the three groups of 63 pnnclpals w1th

. more years of post-secondary educauon (5 250 vs. 4 72 5.20, and 5. 25)
Importance of Job Facets for Satlsfactlon | _
Pnncxpals also rated thc unportance of the coﬂmbutton of _]Ob faccts to thcu’ |
- overall sausfacuon ona four-pomt scale rangmg from 1 "none" to 4 "extreme " ’I‘he S
. pert!entage frequency dlstnbuuons of their petcepuons is reported in Table 5.8 (op.
_ 229-231) Those Job facets whlch were percexved as most 1mportant for j Jumor high o
school pnncxpals satxsfacuon were personnel-related matters the pnncxpal's working
.relatxonshlps thh teachers (mean of 4. 0), the teachmg competenee of teachers 4. O), _
'and sansfacnon and morale of the staff (4 O) Student-related mattexs such as - 1
satxsfactton and morale of students 3. 9), and achlevement of students (3 9 were rated

as the second most unponant group, together w1th the help the prmcxpal gwes teachers



' 1 and students to succeed 3. 9), amtudes of panents toward the school (3 9), and the
- prmclpal s sense of acebmphshment as an adnumstrator (3.9). " .
B Matters that were Judged to.be of least xmportance for pnnclpals jOb

' satxsfactxon were the pnnc;pal's soclal relatlonshxps w1th teachers Q@. 9), the pnncxpal s

83

' i :soc1al posmon in the commumty Q. 9), and the punclpal s mvolvement in decxsxon- A

' . makmg at the dxstnct/dwmon/county level (3 1) _ .
B In the mterwew, the respondents were mformed of the ]ob facets whxch had

- been rated on the questlonnaxre responses as the most unpoxtant and the least unportant’ '

 for thexr jOb satxsfactxon The respondents were asked to nge explanauons or

o observauons about the ﬁndm"gs which are summanzed‘below

1. Six prmcxpals agrwd that the job fat;ets rated as the most xmportant met B

" thexr expectat:ons For them, those job facets were conmdexed very 1mportant in terms. :

- of posmve feelmg and success for teachers and students One prmcnpal stated that '

~ 'The ratmg 1snt surpnsmg at all. If you don t have good workmg
* .. relationships with teachers you are not going to have good working
. relationships at all in the school. Sometimes it relates to competence
- of teachers. 'If you have a staff that are not reaHy competent, you ‘
- will havetoworkatlt. o o :

2 Two prmcxpals were surpnsed with the ratmg because the job facets whxch '

. had been rated as the most 1mportant for JOb satlsfacnon were not related to students
aOnepnnc:palstatedthat SRR S o B |
_ Tfeel surpnsed to se¢ that the relatlonsth w1th students is not a major

- souree.of job satisfaction of junior high school pnncxpals What they
: Judged y related to teachers only

3 Sevenpnnclpa]sagreedwnmwhathadbeenratedasleastxmponant They

saw no effect of the commumty exther on thelr workmg hves or social llves 'l’hese are

_-some of thexr paraphrased responses

-



. Idonthve in thé local comrnumty Idon't have much to do W1th it
except through school acuvmes o -

o Idonthve in the commumty where my school is.

Most pnnclpals are not concerned with socxal statﬂng as much as are |
business people - A |

" ' However, three prmcxpals found these aspects qulte unportant for thexr Job
| sausfacnon ‘ '
Table A, which shows the Pearson correlatxon coefﬂclents between prmcxpals |
o percepuons of thexr overall _]Ob sansfacuon and sausfactxon thh 41 md1v1dua1 facets ‘
. occurs at the end of Appendtx E Similar Tables B and C for school effegnveness and .’\ v
| effecnveness of pnncrpals unmedrately follow Table A. _ o c

um_otmmmmumm - a

' Companson of the ranks of the ten most sausfymg facets and the ten most
unportant cntena for overall ]Ob sausfactxon of prmcxpals 1s dlsplayed in Table 5 9
Rankmgs of the prmclpal's workmg relauonshxps wrth teachers were hxghest m 1 el _
of sansfactlon and equal hrghest in level of unportance, the other facet haymg the equal__ o
hxghest unportance ratmg was the teachmg competence of teachers wluch ranked 13. 5 " .
| on actnal satrsfacuon Other facets in the top ten ranks in both actual satxsfactton and .
| unportance were the pnnclpal's relatlonshrps wrth students (ranks 2 and 10), the
pnncxpal 8 frudom to allocate teachmg ass1gnments (ranks 3 and 9), the: prmclpal s :
- sense of accomphshment as an adnumstrator (ranks 5 and 6 5) attxtudes of parents _
toward the school (ranks 8 and 6.5), and sausfacuon and morale of the staff (10 5 and : |
: "; | 3) Other facets ranked in the top ten for actual sausfactlon had these respectlve canks:
| the prmctpal s mponstbihty for forma.l teacher evaluatron 4 and 14), the pnncnpal 3
| N Arelattonshlps thh other central office staff (6 and 29), the pnncxpal's relauonshlp with
| »‘the supenntendent 7 and 25), and authonty assoclawd with the pnnctpal s posmon

v
RO



“Table 59 L

. Companson of the Ten Most Sausfymg Faoets and the Ten Most Impomnt Critmn
o : for Overall Job Satisfaction of Pnncipals x ‘

- o " SadsfactionLevel lmpommeﬂ- ‘

S .~ Meam  Rak. - Men  Rank
JobFacet < - " Rating —Raung '

‘.l.'Thepnnctpalswu'hngrelﬂtlonshlps ss18 o L 3976 s
| withteachers L S
2. The pnncxpalsmlanonshxps with students 5393 \ 379\ 10
3.'ﬁmprmmpa1sﬁeedomtoanoca:emchmg 5386 . 3 3sl. 9
asslgnmentS'_" . _ R ‘. k. e
4. The principal's responsibility for formal 5238 I V7 T 7
teacher evaluanon ' ' S Lo

N

5. The principal's sense of accomplishment _ 5.155 ° 5 3845 65 -

asanadnumstrator ‘ , _ IR

6. 'l‘hepnmxpalsrelauonshlps w1thother 5199 6 - 33 2

R 3 central%fﬁcestaff IR P ,- ' o

7. 'Ihepnncxpal'srelauonshnpw:ththe CUs107 . 7 34 s
piiints T F R A

| 8-“Attimdesofparents toward theschool - 5083 .8 . 3845 - 65

9. Authority associated with the s0Tr.h o9 L 3sae 19
v pmxcxpal'sposmon - o - BErE

10, Satisfaction apd morale of the saff- 5060 10.5 . 3964 3

L Acmevemtofmepnmxpalsown"~ . 5060 105 . 3595 16

N profasxonal objectives ' o S i '

12. The teaching competence of teachers ~~ 5.024 135 . 3976 ) 15

13. The help the principal gives teachérs 4929 16 . - - 3869 4

‘ ands'tuden't's'toswceed"' A o , o

14, Achievementof studemss 4855 205 3857 - -5 .

il'S.'I‘heammduofswdmtxtowardeducanon 450z 3B 8

-



‘ ' fve ranks,. the help the prmcrpal nges teachers and students to succeed (4 and -
. 16), achrevement of students (5 and 20 5), and the attrtudes c}t‘students toward |
B educatron (8 and 27) The rankmgs of these facets on Ievels ot‘ actual sansfacuon and

- '.importance showed substanual dtfferences

e .
\ ~

The Spearman s and Kendall's coefﬁctents for the relatronshrp between -‘_, h
".'unportance and actual sausfactxon scores were 394 and 266. These coefﬁcrents ‘
L mdxcated low posmve assoc1at10n between the actual and unportanoe measure 'I'hat |
. | xs,'!he facets w1th whxch the prmcrpals were, most sausﬁed wer‘e generally not

‘5.

. percewed.'by them to be of the hxghest 1mp_ortance,-and vice versa.

i Summary _

‘ | Wrth regard to overall _]ob satlsfactxon, 96% of the respondents reported N
expenencmg satlsfactron W1th their work (36% "hlghly sansﬁed . 49% "moderatelyv'i ,
vsausﬁed," and 11% "shghtly satrsﬁed") Only 4% of the prmmpals in the study

| expnessed overall dlssatrsfacnon S SR s

. ' Pnncxpals in rural or crty locattons (as compared w1th town locatrons), -

countres or separate school drstncts, and "medmrn—srze schools (1 e, 450-549 ‘

. students) tended to report substant:a]ly h;\gher overall _]Ob satlsfaeuon levels than drd'.’i |

pnncrpals in other cu'cumstances however, the numbers in some of these categones -

were small Female pnncxpals, pnncxpals under 40 years of age, and principals who

| . _‘ had some pnor expenence asa pnnclpal tended to express hrgher overall JOb

" sausfacnon



- -. The facets of the job whxch had the hxghest mean sausfactxon levels related to

o the prmclpal's relattonshlps w1th teachers, students and central of’ﬁce staff thelr

" sense of accomphshment, parental attltudes, freedom, authonty, responsxbthty, nd
. ) achlevement. On the other hand lowest mean levels of sausfacnon related mamly to
workmg condmons system decxslon-makmg, effects of the jOb on thetr hfe, and )
' opportumty for professxonal growth. | ST S |
Most i unportant, however, for Jumor high school pnnclpals job sausfactlon '

‘ were facets related to worlnng relauonshxps W1th teachers and the competence and

morale of teaehers Student-nelated matters (e g morale and achxevement) were also -

s | seen- to be central to pnnclpals sansfactlon, as were parental amtudes toward the :

o school and the pnnc1pal 5 sense of accomphshment as an adxmmstrator Matters that
T wexe Judged to be of least unportance for pnnctpals' ]ob sausfactxon mcluded the '

. .

: pnnmpal's social standmg in the commumty, socxal relatlonshxps with teachem, and :

- ) '-mvolvement in %ct-level decxsxon -making. These findmgs were generaHy :
| substantxated by opxmons provxded by the ten pnnmpals who were mtervtewed
although some dlscrepancus were noted. o ‘ ’
The results of the companson between levels of actual satxsfa'on and

. | unportance show that some of the facets WQ whxch the pnncxpa]s were most sansﬁed

\\_ ._~

‘were generally not percelved by them to be of the hxghest 1mportance, and v1ce versa '

~ N

Ly




L L CHAPTER 6 .
EFFECTIVENESS OF SCHOOLS

: \ Thls chaptcr prcsents a four-part analysm of the quesuonnaue data on sc.hool
cf ! uvcness, along wnh the mformauon obtamed from mtavxcwmg tcn pnnclpals In |

' '_"‘- schools wnh speclﬁc school aspects are reportc¢ The pnncxpals.’ pcrwptlons of _’

. _.'ovcrall cffectwcncss of Jumor hlgh schools are pmscﬂtod in the second part. In the R '

: thm‘l part, telahonshxps bctwocn lcvcls of ovcrall school cffochvcncss and sclocted
_orgamzauonal and pexsonal charactenstxcs are descnbed. Fmall;' the pnnapals

- ”pcttcpuoﬁs of thc nnportancc of criteria for Judgmg cffecuvcnms of Jumor hlgh

schools arc rcporwd Thls chaptcr thcrcfoxe provxdcs mformatlon rclcvant to thmo o
| three mscarch quesuons on school cffocuveness SR T R - -
Quwuon 2 (a) What is thc pcrccpuon of j Jumor hlgh school pnnmpals about .
_ thc ct’fecuvcnms of thexr schools? : ’ ' |
Quesnon 2 (b) Wh1ch crmena are pcrccxved as the most nnportant for

2 assessmg thc effectlvcness of j Jumor high schools? - i

Quesnon 2 (c) To what cxtcnt is- overall school effectwencss rclated to

~orgammtxonal and pcrsonal charactcnsucs of pnncxpals‘? -

Levels of Effectlveness wnth School Aspects
Junior high school prmcxpals rawd thc cffecuvcncss of thclr schools on 38
’ vv,;;,'_;_:dxmcnsions ona sxx-pomt scalc rangmg from 1 "hxgh]y mcffecuvc" to 6 "hxghly :
:I _eﬁ'eg,nve " The percentage froquency dxstnbunon of pnncxpals perccpuons of the
effecnveness of their schools is rcportod in Tablc 6 1 (pp 232- 234) Jumor hlgh

s

8

: t&prmmpals' percepnons of the levels of eﬂ'ectxvcness of Jumor h1gh IR



-

| school pnncxpals saw thcx: schools as most cffectwe on the dtmensmns pf
) mamtmmng an appropnatc school chxha;c (t.ncan of5.40na 6-pomt scale), L
| prowdmg wotthwhxle extra-cumcular acuvmc( (5 4), emphasxzmg acadetmc subjocts
- (5.3), and cnforcmg behzmoral rulcs among students (5 3). Many othcr aspects of the o
- school wcrc alsoasmgnd }ugh ratmgs, including mamtammg htgh expectauons of |
| sfﬁdents (5. 2), pn:panng studcnts for the senior high school program (S 2), - _
’ cncouragmg acadcrmc succcss (5 2), mammzmg studcnt sansfacnon and moralc %

. (5. 2), mamtammg low tumover of staff (5.2), mamtmmng hlgh cxpcctatlons of staff

(5 2), mamtammg j:ommumcatlon with the « commumty (. 2), and obtammg support

from the commumty (5:2). “Thatis, thc schools werc ratcd by thcu' pnnc'ipals as bemg AR

- parttcularly effecuve on the aspectsmclated mamly to chmate program, dxscxplmc
- student acmcvémcnt, and commumty hnkages A _

Prmcxpals ratcd thcu' schools as least cﬁ‘ccuvc on the aspects of maximizing thc
. satisfaction of the non-pancnt commumty (4 4), maxumzmg dcvelopm‘ént of creatmty
.' . (4 6), dlscussmg, planmng and. pnepanng lessons and mstrucuonal matcnals "‘
collaborauvcly (4 7), kecpmg up-to-datc with ncw methods and technology (4 8), and
commumcatmg school goals to students @. 8) Howcvcr these sull avcragcd bctwccn-t.; |
"shght" and “moderate” on the effectxycness scalc ‘The, schools were thcmfore seen \, |
by their pnnclpals as bemg lcast cffectwc on the aspects rclatedto non-parcnt '
commumty, creattvxty, cbllaborauvc work commumcanon about goals, and

professmnal developmcnt of staff



Overall School Effectlveness .
e e All rcspondcnts rated the overall cffccuvencss of thcxr schools on a six-point
_ scale rangmg from 1 "hlghly mcffcctwc" to6 "hxghly effecnve " The frequency and-
pcrccntagc frequency dlStI‘lbllthﬂS of their rcsponses are reportcd in Table 6.2. No
respondents rated thc}r schools as mcffecuvc, and only 7% rated them as shghtly
’cffectwc A modcratcly effective rating was prov1ded by 64%, wh11e 29% rated their -
schools to ‘be h*ghly effective. |

R o Table 6.2,

Frequency and Percentagc Frequency sttnbunons
of Overall School Effecuvencss chcls ‘

(n 84) \
.'Lc'vvcl of Ovcrall ScHool Effcctivcﬁgss . -  | o f * %f
. . — ‘ o, W
1 I-Ilghly Incffccnvc ‘ o B —; ! -

2. Modcratclylncffccuve R, " S _ ?w;‘- o
:-g,,-3.'_{‘,‘Shghtly Ineffccnvc T e ) IR
4, ShghtlyEffccuve IR N S X SR

'S. Moderately Effective. .  sa . .643 "

6. PIiShIY_Effectivc o I N | 24 286

Mean = 5.2; S.D = 0.56 T

X . a -

- With regard to the overall cffecuvencss of Jumor hlgh schools, thc mterwew

rcspondcnts were askcd to (a) 1dent1fy "thc pnme mdlcator of the cffewveness ofa
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Jumor high school " (b) 1dent1fy "the factor whtch most mhtbxts the effectiveriess of a
junior hrgh school " and (c) grve suggestrons for' improving the’ effectxveness

Some respondents 1denuﬁed more than one mdrcator of the effecttveness of _
' Jumor high schools. F1ve prmcxpals referred to "chmate of the school" two tdenuﬁed

| onentatton to excellence, and tWO othe;s 1dent1ﬁed positive relanonshrps between .

teachers and students adrmmstrahon and teachers, amd adrmmstratxon and students)

o
v Other prmcrpals vanously 1dennﬁed (a) happy students and happy teachers,

’ (b) posmve attitudes of students toward school and (c) satis ct10n of teachers,

'students, and parents ’ L
B EMWMW - - ‘ ibi . : ] g ‘ ‘. . . .

' - With mj)ect to factors which‘ most inhibit the effectiveness of junior high ' /

' schools, two pnn¢1pals 1dent1ﬁed poor qualmes of staff, two identified lack of
respdns1bxhty and accountability on the part of parents while one. each 1dent1ﬁed

(a) the lack of moblhty of staff (b) the Secondary Educatton Rev,tew (c) poor pupll-
teacher relationshrps, and a poor school-commumty relatlonshxp whtch resulted in low
staff morale, (d) avallabrhty of resources wrthm the school the school system, and the

«

-
-community, (e) large class s1ze, and (t) fundmg cutbacks
The suggestlons given by the mtervxew respondents for unprovmg the
effectlveness of Jumor hrgh schools are summanzed in these sta‘tements v
S L Three pnnctpals believed that i 1mprovmg the quahty of curnculum could
- unprove the cffectrveness of j junior hlgh schools One of the. reasons gtven was that | .

- students needed more complementary and core courses whrch would result inmore -



‘V‘cxploratmn But two otherpmxcxpals behevedm mamtammg aposmve atmosphcre ‘

arid an open chmate and unprovmg staff studcnt relatxonslups
‘2. Other pnnclpﬂs suggesuons mcluded (a) make mom resources avallable, SURR

.(b) prov1de a good selectlon of teachers Wlth speclﬁc qualmes in dealmg with j Jumor

'h1gh school students , (). clarify the percepuons of staff and students gbout the role of
. the prmcxpal (d) !l{crwse fundmg, (c) demonstrate a canng attitude for students’ and
_ use an appmpnatc approach to dlscxplme studcnts, (t) unprove the transmon from

-

elementaty schOols-, and (g) provxde.on-gomg p;'ofesslonal_ development_ for staff.

SR ‘Relatlonshiﬁs Between ’Overall‘ S'cho‘ol "Effectivenoss"’andv ’

N Selected Orgamzational and: Personal Charactenstlcs “

¥

 In this section, the relanonsmps between the effect:veness of Jumor high . -
' schools and selected orgamzanonal and personal charactensucs is deschbed.
_ Companson of means was used to dctenmne the extent to which the overall school

’ effecuveness was relawd to those charactensucs The same orgamzauonal and

,personal characncnsucs were used for analysxs as were used in %aptcr 5 Other '_

) prmcxpals and years of post-secondary educauon

g ‘wene both substantxally lugher than that of Jumor lugh schools in town locations

(4. 93)

| selecwd characnensucs were long-term career aspuauons, years of expenence as

'I‘he means of the overall effectweness of Jumor hxgh schools i in city, town and

f ‘rural locauons are reporwd in Table 6 3 The overall eﬁ'ecuveness of junior lugh
chools in the clty and rural locatlons were about the same (5 28 vs. 5. 25) and they

%
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Table 6 3

R Mcans of Overall School Effecnvcncss Classified .
o < by SelecdeEgamzauonal Chmac_tcnsués

. . . . . - e
- ' v S N

| Organizatinnal dmmn'cﬁsﬁc o ~f " Mem  SD.
f School Scttmg (n= 83) ,
Gy - 64 = 828 0.07.
Town Co : 18 4.93 046
, Rural R , . 4. _S 25  0.50.
' Type of Schpol Sysu:m (n 84)
' Public District . st 529 061
_.Separate District . _ : . 13 0 7523 044
County . . 8¢ 528 . 046
Schoo_llewsion ~ - 127 4{3 039
- . L . " . O - L ) \
The means of thc overali cffecuvcncss of j Jumor hxgh scho'ols in pubhc
dlSlIlCtS scparatc dxstncts counties, and d1V1sxons arc rcportcd in Tablc 6.3. Thc
: overall effectxvcness of schools in pubhc d15tncts countles, and scparatc smcts were
' approxxmatcly the same (5 29 5 25, and 5. 23), and all were substannally ‘ ] /

that of schools in d1v1smn“s (4 83) .
' - cti . .. : 0 m ! - .
- 'I‘he mcans of the ovcrall cffecuvcncss of junior hxgh schools classlﬁcd by

threc defcrcnt mcasmm of school size are rcponed in Tablc 6. 4



L Table64

Means of Overall School Eﬂ‘ecuveness Classtﬁed '

by Selected School Size Charactensucs |

94

cmzcﬂ;t_icof~school Size N ; ‘f‘ . Meam - SD.
- NumberofStudents @= 8 .0
 Fewer than 250 a2 ~ 5.08 0.52
. 250:349 I DS T 5.06 0.57
350-449 200 525 - 0.55
450-549 - 18" . 5.44 0.62 -
_ '5500rmore ' - L 18 -5.17 0.52 .
' Number of Full-'l‘xme Eqmvalent Tmhers (n 81) o ,
" Fewer than 15 100 - 500 Y 047
s 15-24 . 34 518 - 0.58
25-34 . | 27 . 537 - 057
35 or more B | R 10 - . 520 0.63.
" Number of Vice-Principals (n = 82) _ ) , o
0 . s 48 04
I R © 519 0.55.
2 S 20 540 060 .

Nnmhq_gf_smd:nm 'I'he mcans of the overall effectweness of the group of
: jumor hlgh schools with 450-549 students was somewhat/lugher than the means of the
two groups of schools wnh 350-449 students and 550 or more students (5 44 vs. 5 25

B and 5 l7) and substantlally htgher than the means of the other two groupt of schools

- ’wnh 250-349 students and fewcr than 250 (5 44 vs. S. 06 and 5 08)



A

Nummmmmummtmhm The levcl of overall dffecuvcness of

‘ the group of Jumor high- schools wrth 25-34 neachers was somcwhat hngher than that of
the two groups of schools Wlth 15~24 tcachcrs an%%wnh 35 or more teachers. (5 37 vs.

5.18 and 5. 20), and was substanually hxghcr than that.of schools havmg fewer than 15
' teachcrs . OO)

N_umbszgfmmmngms Thc lcvel of ovcrall effecuvcncss of the group of
‘ Jumor hrgh schools w1th two or morc vrcc-prmcxpals was substantmlly hlghcr than that -
of the other two groups of schools havmg one or no wcc-pnncrpals (5 40 vs. 5.19 and -
" 4.80).. | , |
| . Thcsc results all pornt to thc hrghcst ovcrall ratmgs of effecuveness of jumor

4 }ngh schools bemg assocrawd wrth modcﬁtc school srze, ie., about 500 studcnts

' 9 | Thc means of thc overall cﬁ‘ccuvcnxs of j ]umor hrgh schools classxfied by
personal charactcnstlcs of prmclpals are rcported in Table- 6 5 _ o RS .
o S,:x The overall effectiveness of j junior hrgh schools rated by thc foﬁmalc o
, prmcrpa]s was substantxally hxghcr than that rated b; 80 male prmcrpals (. 50 Vs. |
~'5.20). | | | -

Agg ‘The overall cﬁ'cctrvcncss of junior hxgh schools ratcd Gy thc oldcst group |

of prmcrpals (50 of
v of prmclpals (5.3 ‘

more) was somcwhat hlgher than that rated by the youngcr gnoups )

vs 5 17 and5 18)

s  of thc ovcrall cffecuvcrms of Jumor hlgh schools classrﬁed by
» asp1rauons of pnncrpals are mportcd in Tablc 6 5 Thc level of
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_ Tablc65 ‘ _
Means of Ovcrall School Eﬁ'ecuvcncss Class:ﬁed by Pctsonal Charactcnsucs ,
o of Pnnapals and Long-Tcrm Career Asplratlons :
: - (n 84)
~ Category I o ' - f ~ Mean . s.D.
Sex '
 Female 4 5.50 0.58
- Male 80 5.20 - 0.56
— .
Age o o " coe - _
| ’Less:hanzzo e s 0.39
40-49 IR 49 5.18 . 0.60
-500roldcr L 23 . 5.30 0.56
_:Career Aspu'auon . i .
| Pnnc1palsh1p | a5 518 0.49
Other Aspirations .~ 27 - 522 0.64
=T '

group of pnnc1pals who asplrcd to posmons othcr than the prmcpalsmp (5 22 gs
~»-518) Sl .

~
~

‘l‘fxc mcans of the ovcrall cffccnvcncss of j Jumor high schools class1ﬁcd by

ycam of cxpmence as pnncxpals are rcporwd in Table 6. 6 . v
| | Inmsgmmmgn Thc hlghest ratmgs of cffcctlvcness of j Jumor h1gh schools
: ;v;wcré obtamed from three groups of' prmcxpals-thosc with 3 years, 5-9 years and 10%’,

or morc years m thcxr present posmon (5 29 S. 30 and 5. 30) The lowwt level of
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Tablc66 v :
Means of Ova-all School Effecnvcness Class1ﬁcd
' by Years.of Expcncnce as Pnnclpals '
 Years of Experience f Mean  S.D.,
oannc1pals .
- InPrpsent Posi‘tion (n=79) | ‘
1 9 4.78 0.44
2 14 5.14 0.66
3 7 5.29 0.76
4 6 517 -0.41
'5- 9 o 23 5.30 0.47 -
10 or more 20 5.30 0.57
In Prior Principalship (n =81) o
o 19 5.11 0.46
1-4 20 - 5.30. 0.57
- 5-9 ‘ 27 "5.30 0.54
10ormore , . 15 313 0.74
Total Yeaxs in Pnnmpalshlp (n -79) S
1 4 4.75 0.50
2-4. 10 5.30 0.48
'5-9 20 5,20 0.41
100r'm 45 0.64 -

school effccuveness was rawd by the group of. prmcxpals thh only one ycar in thcxr s

_ -‘: ~prcscnt pos1tion (4 78)

Inmngpﬂshm The ovcrall cffccchncss of j Jumor lugh schools ratcd
: by two groups of pnnclpals w1th 1-4 ycars and 5 9 years of cxpcncncc was somcwhat E

. hlgher than that rated by the prmcxpals with 10 or more ycam and those thhout any



) pnor prmmpalship expcncnce (5 30 and 5. 30 vs. 5. 13 and 5. 11) ‘ L
Imlxmmmgmﬂshm. The ovcrall effecuvems of junior mgh schools .
fated by the group of pnnclpals with 2-4 total ycars of cxpcnence as prmcxpals was
somewhat higher than that rated by the groups of pnncxpals w1th more ycars of
| pnnc1palsh1p in total (5 30 vs. 5 20 and 5. 22) “The lowest ratmgs of school -
cffecuvcncss were obtamed from the group of pnncxpals with only one year in total
cxpcncnce(475) ’ _» R o R “ o

The meansg of the overall cffccuvcnws of _]umor hxgh schools class1ﬁed by
’.ycam of post-secondary cducatxon are rcported in Tablc 6. 7.

_ Tablc67 .
Means of Ova'all School Bffecuvcness Classxﬁed by Ycaxs
‘ of Post-Secondary Education of Pnnmpals
- (n=82) : ,
YgarsofPost-Secondary S - £ Mean - S.D.
. 4<S\r:few¢t 18 53 o0se
s T 018 Y. 5067 o0s4
6 o~ e s 0s2
CTermore . 4. . 55 057




The overall effectweness of Jumor hrgh schools rawd by the group of fonr princtpals

with 7 Or more years of post-secondary educauon was somewhat hrgher than that rated |

' by the gmups of pnncrpals wrth 4or fewer years G- 50 vs. 5.33), and substantlally

| 'lugher than that rated by the\other groups of principals with § or 6 6 years of post-

: secondary edncatlon o _ S
'I'herefore, princtpals with. these?:haractenstrcs nended to rate theu' schools'

effectrveness hrgher—female, over 50 years of age, not in the ﬁrst year as pnncxpal of the ‘. ,

school, and havmg seven or more years of post-secondary educauon

The Importance of Crlteria for Judging
School Effectiveness _ o
‘ P Prmcxpals rated the unportance of the contnbutron of school aspects to the
. effecuveness of jumor hrgh schools ona four-pomt scale rangmg from 1 "none" to 4
' extreme The percentage frequency drstnbuuons of their ; perceptrons of the
. unportance of those aspects are reported in Table 6 8 (pp 235 -237). School aspects
: ,whrch emcrged as the most nnportant cptena for Judgmg school effectweness were
: setnng school goals (mean of 3.9), mzuntarmng high expectatrons of students (3 9,
mammzmg student satlsfactlon and morale 3. 9), mamtarmng an appropnate school ‘
. climate (3.9), acknowledgmg the achrevements of staff and students (3 9), maxrmxzmg -
'ﬂvthe job. sausfactron of mdrvrdual staff members (3 9), maxumzmg the morale of thc | :
staff asa group (3 9), mamtammg hlghoexpectatrons of staff (3 9), usmg appropnate |
- teaching methods (3.9), and dlsplaymg leadershrp by the pnnc1pa.l (3.9 -
' School aspects rated as the most unportant criteria were related to achrevement
of students sausfacnon, expectatrons, and leaders!np of the prmcrpal The least . "}’Q '_
nnportant cntena for Judgmg effectweness of j Jumor hrgh schools were assxgned to the



, aspects of maxxrmzmg the sausfaeuon of the non-parent commumty Q3. 1), maintaining
- low turnover of staff (3. 2), and emphaslzmg acadermc subJects (3.3).

o . The interview respondents were asked to give their opuuons about these

: | raungs Thexr oomments are summanzed as follows o _

_ ' l Stx pnncxpals agreed that setting school goals had top priority. Marntammg- L

high expectauons for students was also very 1mportant as long as schools tned to | :

) Tchallenge students to do thelr best. Another pnncxpal agrwd, but under the condmon |

that the school goals bemg set were mstrucuonal goals For h1m setnng mstructlonal "

| goals could help lead a school toward success e |

_ | 2 Five pnncxpals drd not agree with one of the aspects bemg rated as least .

.' unportantnmaxumzmg non-parent sausfacuon. On the contrary they rated it quite

lxmportant smce non—parent sattsfactlon could affect the support that educauon I'OCCIVCS._

3 Four prm%pals agreed ‘that mamtammg low tumover of staff was of least

' .,1mportanee For them, turnover of staff was someumes necessary esmclally for those.‘
 teachers who did not it into dlrectxons or goals However, four principals regarded
_ low turnover of staff as useful smce it meant that staff lmew students the school and

parents qurte well. Thts is unportant if conunuxty is to be promoted. _ | |

o » 4, thh respect to enhstmg the support of the non-parent commumty, the

' 'mtervrew respondents vaned in the degree of the unportance that they placed on thls B

matter as a'means of i mcreasmg school effecuveness Four prmcrpals saw it as very

1mportant smce the commumty gave ﬁnancral support to educatlon But three others U

' dxd not conslder it as very unportant. In thelr vrew, a school should be seen as a
- posmve place by. the- commumty Thxs view was supported by’ two prmcxpals who
stawd that the oommutﬁ!y ha feel and lmow that good thmgs were happenmg in
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school However tlus aspect was consrdered to contnbute very llttle to the overall

| effectrveness of therr schools. o

Companson of the ranks of the ten most effectwe and the ten most unportant criteria
for Judgmg overall effecuveness of schools is dtsplayed in ’l‘able 6.9. Rankings of _

| mamtammg an appropnate school chmate were hlghest in level of effecuveness and second

hlghest in level of i importance; the other cntenon havmg the equal hrghest unportance ratmg
was acknowledgmg the achrevements of staff and students which ranked 4in - \ o

| effecuveness level. Other criteria in the top ten ranks in both effectiveness and mtportance |
were mamtarmng hrgh expectatrons of staff (ranks 8.5 and 6), and mamtarmng hrgh

" -expectanons of students (ranks 8.5 and 4). Other cntena ranked in the top ten for o

. effecnveness had these respecttve ranks: provrdmg worthwhtle extra-cumcular actrvmes ‘

2 and 212 enforcrng behavmral rules among students @3 and 29 5), emphasmng acadermc
| subjects (4 and 33), encouragmg academrc success (5 and 17 5), obtalmng support from
; the commumty (6 and 14), mmntmmng commumcauon thh the commumty @ and 12 5),

: and prepagng students for the semor lugh school program (8.5 and 27) Conversely, othcrA
8 criteria ranked in the top ten for i unportance had these respectlve ranks maxumzmg the
morale of the staff asa group a and 18.5), drsplaymg leadershrp by the pnncrpals (5 and .
-13), maxumzmg the jOb satrsfaetron of mdlvxdual staff members (7 and 28), matntammg
' student sausfacuon and morale (8“and 11), settmg school goals (9 and 17), and usmg

appropnate teachmg methods (10 and 20.5). The rankmgs of these cntena on levels of
school effecnveness and unportance therefore showed substannal drfferences , _

| Tbe Spearman s and; Kendall S coefﬁcrents for the relatxonshrp between unportance -

A

and actual school effecuveness scores were 277 and 211 These coefﬁcwnts mdxcated .

low posmve assocxatlon between the actual and unportance measures That i is, some of the |



~

- 102
‘ | Table69 | ‘
: Compansonot‘une'ru: MostEﬂ'ecnve Aspects and the Ten Most Important Criteria. -
e forJudgmgOvaanEffwuvmofSchools | S
' - SchoolEffectivenessLevel Importance
s T Rank Mean - R'ax;kg -
* " Criterion o "~ Rating Rating ~ .
1 anmmngmnppmmmschoolchmaw Cs417° 1 3940 25
2 vandmgwonhwhﬂe extra-cumicular . 5345 2 3655 © 21
' -activities . : SR ‘ \ ‘_
3. Enfon:mg behavxonlm!a»amongsmdems 5253 . 3 3500 295
4, Emphasizing dcademic subjects, . 5250 4 3321 . 33
- 5. Encouraging academic siuccess .. - 5226 5 3714 175
“ 6.-Obtaining support fronnhecommumty ;5220 6 . '3.783 4
7. Mmtaming comnmmcancm with the . " 5202 T o 3786 125
7 community " R A '
8. Mainmnmghnghexpecmiomofstaff 5190 85 3.905
9. Maintaining high expectations of studens ~ 5190 8.5 3.929 o
" 10, Pmpuingsmdenafommemamgh 3.190‘ 8s 3812 - 21
schoolpmgram . B . o ‘
- 11, Maintaining smdmtsansfacnon and morale 5,169 B B &2 8"
12, Maxxmxzmg themoraleofthe staffas - 5024  1‘8‘.5 " 3.952 1
oo agowpc | - e e
o] 13 Ach\owledslnsmeacluevememsot‘staff :5.1'19; : 14 “ 3.940 25.
oo andatudmts S . E. .
" 14. Displaying leadership bytheprmcxpal 5145 13 TU3926 s
.18 Mmmizmgmejobsansfacnonof 4881 .28 3893 10
gw : md.v,dualmﬁ‘numpa; R | ,»
.gf-‘*- 6. Setﬁngschoolgoals LT 5060 17 -3869. . 9 -
17 ‘gsmg ﬂppmmateteachmgmemods e -__.4,"'9'88 ,2_,0.5_3 ' 3;855 io._

" 1. For this companson only, the cmerion "displaying leadershxp by the prmcnpal" was compared thh I

. principals' mean ratings ofeffecuvams on the item "your overall effectiveness as a leader,” which.", . .
. appeared in'the primipalslnp veness section of the questionnaire; effectiveness ratings on this
dimension ére discussed int detail in the next chapugr Wxth the mclusxon of thls nem. both sets of

fmtkswaebasedmmmmmgsfor”mems
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* factors on which high effectiveness had been achieved were not those which were.
| _ perceived as most iinportant for judging the ovcxall ‘cffcc‘tivencss of schools, and vice

versa. C o S . . .

Summary - , :
All of thc pnnclpals in thxs study consxdmd thclr schools to bc cﬁ'ecuve (29%
: j "lnghly effecuvc," 64% "rnodaatcly effccuve," and 7% "shghtly cffecnve") Thc o
| hlgh&St ratings of cffccuvencss were obtained fmm prmc:pals in clty and rural schools
(as compared with thosc in towns), schools in pubhc and separate d:stncts and .

' -counnes and schools with 450-549 studcnts Pnncxpals who had the. followmg .

_ charactcnsucs, clthcr mdmdually or collocuvely, tended to ratc ‘thexr schbols I '
) effccuvcncss hlghcr-fcmale, over 50 years of age, not in the first year as pnncxpal of . E
Vthc school, and havmg seven or, more years of post-sccondary educat:on ' '

’ _The Albcrta Jumor hxgh school prmc:pals saw their schools as partmularly
effecuvc on the d1mcnsxons of mamtammg an appmpnate school chmate prov1dmg
a worthwhﬂc cxu'a-cumcular actxvmcs, and cmphasmng acadcrmc subjccts Many othcr
aspccts of the school were. also assxgncd hxgh ratmgs “The lowest cffcchvcncss ratmgs
werc obtained for maxnmzmg the sansfacuon of non-parcnt mcmbcrs of thc
| commumty, dasplaymg collaborauvc prcparauon of work by tcachcrs, kccpmg up-to-
date w1th new methods and technology, and dcvclopmg creatmty in studcnts But
‘ thcse sull averaged between "shght" and "modcratc" on thc effccuvcndss scale |
Pnnmpals ratmgs of the most 1mportant cntcna for Judgmg school : \\/
cffcctwcncss were scttmg school goals, mamtammg hlgh expectauons of studcnts and -
’ staff maxumzmg satlsfacuon and moralc of studcnts and staff, mamtmnmg an '

' 'appropnatc school chmatc acknowledgmg achxcvcmcnts of staff and studcnts usmg



¢

appropnate teachmg methods and d.tsplaymg leadershlp by the pnnclpal. The lowest

' unportance ratmgs wete obtamed for the aspecm of maxnmzmg the satisfaction of .

commumty membcrs other than parents mamtammg low tumover of staff and :

emphasmng acadermc SUbjOCtS 'I'lns was not totally in agneement W1th the data

S obtamed from the mtervxews because, accordmg to the interview respondents ’

maxumzmg non-parent Sansfacnon was qulte an unportant actmty if. schools are to
obtam the i mput necessary for opumal effectweness - X

. The results of the companson between levels of school effecuveness and
unportance show that some of the factors whlch hlgh effecuvendss had been ' |
" achieved were generally not those wluezere pcrcexved as most 1mportant for Judgmg

o .th_c overall effectiy eness of schools, and vice versa. .

A . & . . ., . .
\ ) : E o ’ . g e
- - . . o NN . -



_ CHAPTER7 . =,
. EFFECTIVENESS OF PRINCIPALS

M." )

Tlus chapter prcscnts a four-part analyms of the questlonnaue data on

4 .effectweness of j Jumor hlgh school prmc1pals and the mtcmcw data in thls area. In thc o

first part, pnncxpals' perccpuons of the lcvels of thclr cffccnvcness Wlth work aspccts
are reporwd This is followed by pnnclpals' pcrccpnons of the overall effccnvcncss of

]llIllOl' hxgh school prmcxpals Rclatlonshlps bctween levels of prmcxpal cffccnvcncss

| and selccted orgamzatxonal and personal charactcnsucs are dcscnbed in the t.hxrd part. |

The last part conmms pnnmpals pcnccpnons of thc 1mportance of crmcna for, Judgmg

o ‘.effectweness of prmcxpals ‘This chaptcr therefore pmwdcs mformauon mlevant to

 these three mcarch qumtlons about thc cffcctlvcncss of pnncxpals

Qucstlon 3 (a) What are thc pcrccpnons of j Jumor hxgh school prmcxpals about ' _ A

. _ their own éffectiveness as lcadm?

Qucsuon 3 (b) Wthh cntcna are pcrccxvcd as thc most lmportant for

o | asscssmg the cffecuveness of j Jumor high school principals?
| QUCSUO!I 3 (C) To what extent is the ovcrall cffgxnvcnws of pnnc1pals relatcd

1o their ox:gammuonal and pcrsonal charactcnsncs?
Effectlveness of Prmclpals with Work Aspects
_ Jumor hxgh school prmc1pa1s ratcd thc1r own cffccuvcncss as leaders on 31
aspects of their work ona s1x-pomt scale rangmg from 1 "hxghly ineffective” to 6 :

- "hlghly effccuvc ". The pcrccntagc frequcncy dxstnbuuon of their pcmcphons of their |

effecuvcness as lcadcrs is rcported in Table 7 1 (pp 238-239). The hxghcst ratings of .

‘ prmmpals effecuvcncss were obtamcd for the aspocts of cxcrcpmg cxcmplary

“ o - .'105f



L (4 9), and obtammg quahfied staff (4 9)

: . --behaﬁdr at school‘(mean 6f ‘5' 4ona 6-poir'tt scale), makmg tunely, éppmpr’iate and. .
acceptable declslons (5. 3), commumcaung with staff (5 3), allocating tasks
. appropnately amqng staff"(S 3), and encouraging h1gh expectatxons of studcnts G. 3)

Pnncxpals saw themselves as least effective in the aspects of enhstmg the
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support of the non-parcnt commumty (4 3), commumcatmg with commumty groups .

. (4 7), adapting policies and procedures to respond to extemal changes and
.expectaﬁons (4 8), 1dentlfy1ng commumty expectattons (4 8), pubhcxzmg school goa.ls
u

f -, The pnnc:pals rated themselvcs as most eﬁ'ccuve on the aspects related to
leadershxp behawor and lcast effective on those related to commumty and

’unplemenung pohclcs L “}

Overall Effectxveness of Prmclpals ke
| All but one of the respondents rated their overall effe{:tlvcncss as leaders on tbe
' same snt-pomt scale. The frequency and percentagc »frequency dxstnbutxons of thexr
. responses are mported in Table 7.2. No rcspondents rated themselves as meffccuve,
: and only 6% saw themselves' as shghtly cffecuve A moderate effecttvencss rating
' was provided by 74%, while 21% rated themselves as thhly effective pnnc1pals

; The interview respondents wem also asked to (a) identify the pnme mdlcator of

thc pnncxpals effecuveness, (b) 1dcnt1fy the factor Wthh most mhlbtted thclr

: effectweness, and (c) give suggesuons for improving their cffecnvcncss
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| Tablc72 e
quucncy and Percentage Frequency Dlstnbutxons '
' of Overall Effectivenes Levels of Pnncxpals
’. o (n 83)

tI.zvelovaeralanncxpal o - o ; Fof

~Effcct1veness . : . \7 -

1. I-_Iighly,Ir.leffect'ivé{__ A ‘ - . -
Moderately Inéffective L B
Slightly Ineffective ) S e %
Slightly Effective .~ s . gg
Moderately Effective =~ - 61 . 740
Highly Bffective < 17 < 219

_ Mean = 5.14; S.D. = 0.50 Co ok | Ed |

 Primie Indi s of Effectiven f Principal
‘ _ With regard to pnme indicators of the effecuvcness of j jumor high schoo‘l

| 'pnnc1pals, six pnnc1pals 1dcnt1ﬁcd leadcrs}up quahtxcs of pnncxpals, wh11c othcrs |
B « '1dcnt1fied (a) havmg a clqar md1cat10n of the direction in which the school is
gomg, (b) pnnc1pal student rclanonshlps, (c) pnncxpal -staff rclatlonshlps

: (d) pcrceptxons of studcnts and parents of how cffcctxvc the pnncxpal was in doing his

or her _]Ob (e) confidcncc of tcachers in the prmcxpal anxﬂ (t) translauon :>f thcu' :
| instructional leadcrshxp in brmgmg about cl;langes in thc tcachmg-learmng proccss
‘With mpect to factors Wthh most mh1b1t thc cffccuvcncss of j junior hxgh

: school pnncxpals, ﬁvc prmcxpais 1dent1fied txme constramts two 1dcnt1fiod day-to-day
rouune 'dealmg wnh unexpectcd’thmgs related to studcnt bchav1or two 1dcnt1ﬁcd

-
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ﬁ financml problcms whﬂe one cach 1dennﬁed (a) mcﬁ'ecuVe sm/x; (b) madequate '

:resoumes, (c) excessive paperwork, and (d) poor rcIatxonshlps with staff and -

- commnmty, poorcommumcauon, andpoorplanmng

| The suggcsuons glvcn by the mtcmew respondcnts for unprovmg the
cffccuvencss of j Jumor lngh school pnncxpals arc summanzed in. these statemcnts

L Sxx prmcnpals agmed that semmars or mectmgs among Jumor hlgh school

t ‘jprmmpals would provide ; more opportumues to discuss successful proccdun:s and

solutxons to problcms _ ,

2 Other suggcsnons mcluded (a) using school based budgetmg, (b). havmg
3 .hxgh cxpectauons for staff and involving them more in- decision-making, (c) havmg
more time avmlablc, (d) using in-service training to glve pnncxpals knowledge about
' .dcalmg thh adolescents, (e)i unprovmg mstdxcuonal leadcrshlp of prmclpa]s and
(f) galmng support from senior adnumstrators in tcrms of recogmuon of junior hlgh
school pnncxpals '

Relationshlps Between Overall Effectlvenecs of Prmclpals
and Selected Orgamzat;onal and Personal Characterlstncs A . |
‘ In this secuon, the extent to whxch the ovcrall effecnvcness of Jumor high
| school pnncxpals was related to selected orgamzauonal and personal charactenstxcs is
A dcscnbed. Companson of mcans was used to determine those rclauonshxps The
| same orgammtxonal and personal charactcnstlcs were used for analysis as in Chaptcrs '

5 and6 o '

k .
R G : B ,
%, e - . -
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of pnn01pals in rural schools was approxmmtcly oqulvalcnt to that i I%mty schools
(5.25 vs 5.21), and these were both spbs_tanually higher than tha_t in town schools
o '(4.87)7 However, tht: cell size in the rural category was small with only fouf,'Schools;

—_ L !
Lo Table7s |
. N ‘
Means of Overall Eﬂ'ccnvcncss of Principals Classxﬁed
o by Sclecwd Orgamzauonal Charactcnsucs

School‘Setting (n =82) | R B
- City. o . 63 521 051
Town o - 15 4.87 0.35
‘Rural - 4 525 0.50

Type of School System (n.= 83) L |
" Public District | AN st 5.2§ 7050
Separate District 13 s 049
County S 7 529 049
- Division : ‘ 12 . 483 039

The mcans of the ovcrall effectxvcness of Jumor hxgh school prmcxpals in

.
pubhc dlsmcts separate d1stncts counncs and dxvxslons are also rcportcd in Tablc :

. 7 3. The ovcrall cffecuvcness of county prmcrpal,s and pubhc dxstnct pnncxpals was
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approximately thcsame(s 29 vs. 5.22), and they were somcwhat highcrthanthat of -
: scparatc dmtnct pnnclpals é. 08), and substantxally hlghcr than that of prmmpalsm )
schooldlvmons(483) » T
e llﬁm" of Principals and Si ESll

. Thc means of the overall cffectwcncss of j Jumor hlgh school prmc1pals in
groups classlﬁed bythreedxffcmnt criteria of school sxzearcreported in Tab1c74 |

;
Table 7.4 )
. - Means of Ovcrall Effcctwcnws of Prmcxpals Classified
LT by Selected School szc Charactcnstlcs
. Characneﬁsﬁc'ofSchool Sze . f "'Mean - SD. .
| Numbcr of Studcnts (n= 83) | .
Fewer than 250, 12 5.08 0.52
- 250-349 N 16 5.13 0.50
- 350-449 S 19 5.00 0.47
450-549 - : 18 539 0.61 "
550-ormom_ ‘ Y , - 18 5.11 - 0.32
- Number of Full’-'l‘lmc Eqmvalent Teachers (n = 80) : s
“ Fewerthan1s 10 500 © 7 047
‘15-24 - .33 509 . 052
25-34 21 4 530 0.54
35-or mare o -, 100 0 510 0.32
Number of Vice-Principals @ =81) -~ . .
| 0 o : s s00 . om
1 o e 87 514 0.52

S 2 R _ 19 516 037 .
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Nnmbgg_qﬁsmdgms Thc hxghest mean ratmg of overall cffechveness of

o pnnclpals was obtamed fnom the group of pnnclpals in schools with 450-549 students

- (5.39). Thc lcvcl of overall effectiveness of thosc principals was substanually higher
‘ than that of thc other groups of prmc1pals in schools with either fcwcr or more
students (5. 39 vs 5 00, 5. 13 5 08, and 5 11). The lowcst ratmg of ovcrall
cffcctxvcncss of pnnclpals was obtamcd from thc group of prmcnpals in schools thh _
-350-449 studcnts 5. 00) ' T
N_umh:x_qtﬁuummmgm Thc lcvcl of overall cffcctxvcness of
thc group of principals in schools with 25- 34 tcachcrs was substantxally higher than i
'thc levels for pnfxmpals in schools havmg cither fcwcr or more tcachcrs (5 30 Vs. |
s 09, 5.00, and §. 10) Principals in schools’ thh fcwcr than 15 tcachcrs rcportcd thc .

.lowest ovcra]l effectiveness as lcadcrs . 00) f

Iiumhcr_qf_ucgmngpals The lcvcl of ovcrall cffccnvcncss of the group of |
_ pnncxpals in schools w1th two v1cc-prmc1pals was approxnmatcly equxvalcnt to the |
.lcvcl for pnnmpals 1n the group of schools having one vice-principal (5.16 Vs. 5 .14)
~and these were somcwhat hlghcr than thc ovcrall cffectiveness of schools with no vice-
principals (5 00). - " _ | . ‘
These results show that hxghcr ovcrall cffocnvcncss of pnncxpals tcnded to bc '
‘assocxatcd with j Jumor hlgh schools of modcratcly largc sxzc |
, . Thc means of thc ovcrall cffccnvcncss of pnncxpals in groups classxﬁcd by
: personal charactcnst:lcs .are rcportcd m Tablc 75.. ,
' S_gzg The means of the ovcrall cffccuvcncss of the four fcmalc prmcxpals was
. substantlally hxghcr than that of the 79 male pnnclpals (5. 75 vs. 5. 11) ‘
Agg Thc overall effectiveness. of the nuddlcsaged group of pnnclpals (40-49 . \
ycars) was somcwhat hxghcr than that of thc youngest and oldest groups (5 20 vs.
5. 09 and s 04)
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TR Tableu B S 5Vl

8
Mcans of Ovcrall Effecuvcncss of PnncipalsClasmﬁe%by P&sonal
Characteristics of - Pm_mpa]s and Long-Tcxm C

sp;rabons -_

(n= 83)
Category R S
3 Female o 4. =
. Male o | 9.
Lessthand0 . 11 509 0.54
40-49 49 520  :0.50
50 orolder . .23 504  0.48
Career Aspiration . |
| Principalship - o S 44 ".5.07 . 045
.. i Other Aspirations | 27 . 522 0.8
L

’I‘he mcans of the ovcrall effecuven&ss of pnncxpals classxﬂed by long-tcrm

career asplrauons are rcporwd in Table 7.5. The levcl of ovcrall cffccuvcncss was, .

somcwhat lughcr in the group of pnnclpals who aspu'ed to posmons other than the |
prmcxpalsmp (5 22 vs. 5. 07) '

| ' Themcans of the overall effectiveness of principals in groups classified by
different characteristics of experience as pﬁncipals' are reported in Table 7.6. -




Table76 - . .. 113
’ Mms of Overall Effecnvenws of Princxpals Classxfied A
~ « by Years of Expenmcc as Prmc1pals : :
'Ycars of Expcncncc of . ; f Mean ~  SD.
~ Principals : : L i :
*_.In Present Position (n =78) ) e .
e 8 7513 [0.35
2 14 © 514 - 0.66.
. 3 7 5.29 - 0.76
};;{@4 6 5.17 “0.75
=¥5-9 23 5.22 0.42
10 or more 20 5.00 0.32
" In Prior Principalshi}) (n = '80) . |
B | s 5.11 047 7 4
. 1-4 _ ST - 200 - 5.20 0.52 o
'5-9 o .27 5.19 0.48 - -
10 or more | - 15 5.07 0.59
Total Years in Principalship (n = 78)
o o .3 500 0.00 -
2-4 ' .10 . 530 . 0.8
5-9. - . _ .20 - - 5.10 - 045
lotmore ., 45 513 051
(SN . @
. . . . . n
In_mﬁgan_stn 'I'hc hxghcst rating of the overall cffccnvcncss Qﬁ _]Ul’llOl'
: 'hlgh school pnﬁhpa]s was obtamcd fmm the gmup of pnncxpals with thrcc years in
present posmon (5. 29) This lcvcl of overall cffectwcncss was shghtly hlghcr than the
levels for principals havmg cxther fewer or morc ycars in thexr prcscnt pbsmon (5 29 .
i vs.5.13,5.14,'5. 17 5. 22 and5 00) Thc lchst mean ratmg came from thc group

of prmcxpals w1th 10 or morc ycarsmprcscnt posmon (5 00) . : o



114-
Inmmngmlshm. Thc hlghcst ranngs of the overall cffecuvcncss of junior

'lugh school pnnclpals were obtained from. two gmups of prmc1pals having 1-4 years
and 5-9 ycars of pnncxpalshlp cxpenencc prior. to thclr prc@t posmon (5 20 and
5.19). 'I'lus level of effecuvcncss was shghtly hlghct than that of the other two groups
of pnncxpals with éither 10 or more years or w1thout any. expcncncc in pnor '
.pnnc1palshxp (5 07 and 5.11).

Iqmwm The ovcrall cffcctlvcncss ofiﬂmor hlgh school .
principals wn.h 2-4 total years of ¢ cxpcncncc as pnncxpals was substannally hlghcr than
N that of pnncxpals w1th more years of principalship in total (5.30 vs. 5. 10 and 5.13) |
' and the gmup of pnncxpals with only one yw in total expcnencc é. 00)

- Thc means of the ovcrall cffecuvcncss of j Jumor hxgh school principals i m o

_ vgroups classuied by ycars of post—sccondary educahon are reported in Table 7. 7
Q ,

. -‘ | A ‘;& ,
Table77

Mcans of Overall Effecuvem'.ss of Pnnc1pals Classxﬁed by Years ,‘ 4
s - of Post-S_econdary Education of Pnncxpa.ls _ ’

(n 81)
Years of Post-Secondary L O f - Mean S.D. -
Educauon . o o
.4 or fewer o o 18 5.17 0.38
R T 1T a8 049
6 T e s os

7 o more ~ o ' 4 5'.50:‘ 0.68
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| The overall effecnveness of the@oup of pnnclpals with 7 or more yeaxs of
post-secondary education was substantlally hxgher than that of the other groups who '
. ‘had fcwer ycars of post-secondary cducatxon (5.50vs. 5. 21 4. 88 and 5. 17). Thc “
lowest ratmg of overall cffectwcncss was obtamed ﬁom the group of prmc:pals who

. had s ycars of pos t-socondary education (4.88).

i

-

The Importance of Cntena for Judgmg

, Effectlveness of Prmclpals

Pnnmpals rated the i unportancc of thc conmbutmn to thcu' cffecuvcncss as

' ,leadcrs ona four-pomt scale rangmg from "nonc to cxtrcmc Thc pcrccntagc

- frequency dlstnbutmns of thelr pcrcepuons of thc unportancc of thosc aspccts are.
reported in Tablc 7. 8 (pp 240-241) Aspects of the work whxch cmcrgcd as the most

| ‘ unportant criteria for assessing the effectiveness of j junior high school principals were
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makmg t1mc1y, appropnatc and acccptable demsxons (me& of 3.9), i unprovmg the

performancc of staff (3.9), prowdmg feedback to staff (3. 9), commumcatmg with
: staff (3 9), cncouragmg high cxpcctatlons of students (3. 9), promotmg hlgh
expectatlons among staff members (3.9), fostcnng hxgh morale among staff and

- students (3. 9), and obtaxmng quahﬁcd staff (3.9). The ncxt hxghcst ratmgs were

- .. assigned to such aspccts as coordmaung the development of school goals (3.8),

promoung the achxcvcmcnt of school goals (3 8), exercising mstrucuonal lcadcrshxp
T (3 8), prov1d1ng an appropnate work environment for studénts and staff (3 8), and
commumcatmg with studcnts 3. 8) Thc aspects ratcd as thc most unponant criteria
" were mcreforc rclatod to dccmon-makmg, 1mprovmg staff quality, morale,
commumcatlon cxpectauons, lcadcrshlp, and accomplxshmg school goals

Work aspects choscn as the lcast unponant of the criteria wcre cnhstmg the -
supportuof the non-parcnt community (3.0), com_mumcatmg with comrnur_uty groups

-

. T a r

R _3'-...
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(3 3), and adaptxng polxclcs and proccdurcs to respond to cxtcmal changds and
cxpcctanons (.3 4) ' _ . T
AR '_ With rcspcct to thcsc ratmgs of thc most unportant cntena for judging thﬁ}
cffcctwcncss of j Jumor high school pnnc r,pals, the mtcmew respondcnts were asked to |
make commcnts, Wthh are summanzed as follows:

1. Most of the pnncxpals agrecd that making txmely, appropnate and

' _acccptablc dcc1srons was the most 1mportant criterion. Two were surpnsed thh the

‘ratmgs bccausc in thcxr opinion, plannmg and scttmg school goals should have top

"-*pnonty ~ . .\\_\ o | v\
_' 2. er pnncxpals showed surprise conccmmg the ratmgs of the least unportant

' ':-cntcna. In thclr opinions, enlisting the support of the non-parent commumty was.

' qurtc 1mportant Thcy stated that both cnhsnng the support of the rgén-parent g
| 3 commuruty and commumcatmg thh commumty groups mdlcated that pnnc1pals were .
| domg agood job i in:the commurﬁﬁ There were some dlscrepancms in these oplmons
:rcgandmg the | non-panent commumt@ | R ) SR
| Companson of the ranks of thc ten most effcctxvc and the ten most 1mportant |
'cntcrra for judging overall ef'fecuvencss of ;nncrpals is dlsplayed in Table 7.9. . ' | o a
Rankmgs of commumcanng w1th staff were ﬁrst in levcl of unportan%ﬁand sccond in
“level of cffcctwcness Rankmgs of exercising cxemplary behavior at school were first

in cffectrvencss level but only 17 5in unport‘ancc Other cntena in the top ten ranks in - |

both lcvels of cffecnvcness and unportancc were makmg trmely, appropnate and
’ acccptablc dccrsrons (ranks 4 and 3), encouraging high expectauons of students (ranks AN E
5and?2), communrcatmg thh students (ranks '?and 10), and promotmg hxgh | '
expectations among staff members (ranks 85 and 4.5). The rankings of these cr.itéria | s.

<



0 Table 7.9

Companson of the Ten Most Effective Aspects and the Ten Most Impomnt

N

Cmr.m for Judging Overall Effectiveness of Principals

a7

_school goals

5.071

' Mean -~ Rank ‘Mean. Rank .
_ Criterion , Rating Rating ‘
1. Exercising exemplary behavior atschool ~ 5345 1 3667 175
2. Communicating with staff 5333 2 3940 1
3. Allocating tasks appropriately among staff 5280 3 é’ow 3726. ws
4, Makmg timely, appmmamandacceptable 51.27_7" T4 73890 . 3 7/\
| - 5. E.ncouragmg high expectanons of students  5.262 - 5 ”3!905( 2
8 o 6. medmgmappmpnateworkenvunnmt 5.179 3762 12
forstudents and staff : , o
. Com_mumcaung'wnh students f“’ 75169 - 7 3.795 10
8. Promoting high expectations among saff 5167 8.5 3881 45
meribers o " N
9. Coping with uncertainty andconﬂxct 5.167 8.5 3667 - 175
* 10, Allocating resources 5157 10 3494 25
117 Providing feedback to staff 5131 118 s s
" 12. Improving the performance of staff 4952 = 17 3881 45
13. Obtaining qualified staff 4928 20 1.367 6 .
14. Fostering high morale among'staff 5119 13 3887 75 -
and students | IR
15. Coordinating the developmentof 14 3810 - 9
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> .
drd not show much drfference in the percepubns relatmg to effecuveness level and

1mportance Other cntena ranked in the top ten for cffect:veness level had these ‘

. respectrve ranks: allocatmg tasks appropnately among staff 3 and 14. 5) prov1dmg an

' appropnate work cn,vu'onment for, studentrand staff © and 12), copmg wrth

‘ uncertamty and conflict (8 Sand 17. S5), and allocatmg resources (10 and 25).

Convcrsely, other cntena ranked in the top ten for unportance had thm respecuve
ranks unprovmg the performance of staff (4 5 and 17), provrdmg feedback to staff -
(7.5 and 11.5), fostermg high rorale among staff and students J{; and 13), and

‘ coordrnatmg the development of school goals (9 a&lnd 14). The rankmgs of these

: cnteria on the levels of effectweness and unportance showed substantlal drfferences

- The Spearman s and Kendall's coefficrents for the relatronshrp between

: xmportance and actual prmcrpal cffecuveness scores were 552 and 429 These -

' coefﬁcxems mdrcated a moderate posmve assoclauon bctween the actual and

3
1mportance measures There was somewhat more agreement m the rankmgs of the

| level of prmcrpal effectrveness and unportance regardmg partrcular criteria than was

obtamed on the school effectrveness cnterra.

N

Summary

Jumor hrgh school prmcrpals assessed therr overall effectiveness as leaders in

- this way 21% of the respondents rated themselves as "hxghly eﬂ'ectrve," 74% chose

oderately effectrve, and the remarmng 5% selected "slightly effectrve " None.
chosc any degree of overall meffectrveness The hrghest self-assessmentstcame from
pnncxpals in c1ty and mral locations (as compared with those in townsﬁ, pubhc school
. districts and countres, and schools wrth 450-549 students Female 'nﬂoipals
pnncrpals aged 40-49 and prmcxpals w1th 2-4 years of prmcrpals _ﬁexpenence saw
themselves as relatrvely morg ective leaders, as d1d pnncxpals who aspmed to
posmons other than the pnnc nalshrp T e B -
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Prmctpals saw themselves as most effecuve on the aspects of exen:tsmg

-exemplary behavror at school, makmg ttmely, appropnate, and. acceptable decisions, .-
» commumcatmg w@taff allocatmg tasks approprtately among staff, and encouragmg
hrgh expectations of students. Somewhat lower ratings mcluded pubhcmng school -
goals, obtammg quahfied staff, and commumcatmg with commumty groups. On the
other hand, they rated themselves as least effectrve on enhsung the support of the non-
- parent commumty o " 4
‘ The aspects chosen as the must important crttena for assessmg the ) v
E effectiveness.of _]um htghvsbhool prtncxpals were making ttmely, appropriate, and -
a‘cceptable decrslons nnprovmg the performance of staff provxdmg feedback to staff, .
’ commumcatmg with s% encouragm'g high expectattons of students promotmg hrgh :
| expectattons arnong staff members, fostering hrgh morale among staff and students, _
o and obtaining quahﬁed staff By far the least unportant of the cntena was enhstmg the
support of the non-parent community.. These ﬁndmgs were generally substanttated by',._~ :
“ opmrons provrded by the interview respondents, ajthough some dtscrepanmes were
- ‘noted . | » -
| The results of the companson between levels of effecttveness of pnnctpals and
. unportance show that some—et:thefactors on which high effectiveness had been -
‘ achteved were generally not those whxch were percelved as most 1mportant for Judgmg .
~the effectrveness of pnncrpa]s, and vice versa. The greatest agreement for the htghest L
ranked cntena were obtained for (a) commumcatmg with staff, (b) makmg timely, |
appropnate a?d acceptable decrsrons and (c) encouragmg htgh expectattons of -

students



CHAPTER 8 -
RELATIONSvHIPS AMONG VARIABLES N

In this chapter, the relationships am;g overall job satisfaction, overall school
effectiveness, and overall effectiveness of pnncxpals as percelved by the prmclpals are ‘
descnbed Informanon obtamed from mterwewmg ten pnnclpals is also included. "

The chapter is orgamzed in three magor secnons The ﬁrst secnon presents
- relauonshlps among owerall‘vanables and the 1:elat10nsh1p§ among overall vaﬁables_ and '.
- selected facets. Mcmm of overall job satisfaction, overall school effectivenes‘.s,v and -
overall effectiveness o’t_'-'princ_:ipals are; reported in the second section. Finally, the

*results of analﬁes of wntten nesponses from thé questionnaires are provided.b

Relationships Among Satlsfactlon and Effectlveness o
" This section pro\ndes mfonnauon about the relauonshxps among overall _]Ob S
satisfaction, ‘overall school effecuveness, and ov effectweness of pnncxpals 'I'hxs
- is followed by the presentauon of relatlonshlps between (a) jOb sansfacuon facets and
' overall s’chool effecuveness, (b) job sausfacuon facets and overall effectweness of
. pnnclpals (c) school ef(ecnveness facets and overall job sausfacnon, (d) school
effectxveness facets and overall effecuveness of prmc1pa1’s, ) facets of effecnveness
: of pnnc:pals and overall job sausfacuon, and (f) facets of effecuveness of prmcxpals

'and overall school eﬂ'ectweness

, The Peaxson ptoduct-moment corxelatlon coefﬁc:ents in Table 8.1 mdlcated

' that the overall job sansfacuon of j Jumor high school pnncxpals bore weak posmve

. relauonshlps thh both thexr percepnons of overall school effecuveness

.(r = 31) and their overall e,t‘fectxveness as pnncxpals (r = 21) However, ovcrall
“school eﬂ‘ecuveness was posmvely and moderately related‘to the overall

120 -
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" Table 8.1 o _,;

IR Pearson Cormla?:xon Cocfﬁcrcnts Among Ovcrall Scorcs

/,. | R

" /1. Overalf Job Satisfaction R I

2. Overall School Effectiveness . - : ) 31
‘ R ' (83)
3. Overall Effectiveness of Principals - 21 45
i : ' (82) : (33) o

' cffectrvencss of principals (r = 45) Thxs was the st{o;ngcst rclauonshlp amon g thc

. major var&blcs g

Pcarson comelanon coefficients 1nd1cated that thc followmg faccts of JOb .

o | sausfactmn were posmvcly related to perccptlons of ovcrall school cffecnvcncss )
1. successful completron of prOJects and tasks (r= 48)
sausfacnon and morale of students (r = 44)

satrsfactron and moralc of staff (r = 36)

2.
3
4. achrcvement of studcnts (r--33), and ‘
S.

thc atutudes of studcnts toward educauon (r= 30) o ;

ﬁnﬂﬂﬂﬂlﬁfif&mw ‘ .A . .‘.. 0 Inci "
The facets of jOb sansfachon whrch had the hrghcst Pearson corrclanon .
_ ‘cocfﬁc1ents thh pcrccpuons of ovcral] cffcctlvcncss of: pnncxpals were as follov:'s .
1. the pnncrpal s workmg rclatronshlp w1th teachcrs (r = 40) _ :
2. sansfactlon and moralc of students (r = 32)

3. successful complcuon of pro_;cctsand tasks (r =.30);



" 3

4 the prmcrpal ] socml relanonshrps with teachers (r = 30) and

5 mcogmnon by others of the pnncrpal'stork (r = 28)

B l 20 luv B "l»-(-': S I lEm . E
. . . e B g .

Pearson con'clauon cocfﬁcrcnts md1catcd that the followmg faccts of school

: cffcctxvcnws were posmvcly rclatcd to ovcrall,.;ob satisfacuon
| 1- obtaxmng support from thccommumty (r=.39); |
» 2. rcspondxng to changmg commumty cxpectatrons (r- .36); and
3, discussing, planmng, and preparmg lessons and instructional materials '
collaborat.wely (= 35). S

Thc facets of school effectiveness wluch had the hrghcst Pearson correlanon

- coefficlcnts with perccpuons of ovcrall effecuvencss of prmclpals were as follows:
L. -dxsplayrng staff coopcratron and cohcslon c=.57; - t *
2 maxumzmg the morale of the staff as a gmup (r = .53); - '
3. mamtammg hxgh cxpcctauons of staff (r= 48) N
4, showmg a hxgh lcvcl of staff mot1vat10n (r= 45) and |
o . ,'S. respondu'F to changmg commum_t_y cxpectanons (r= .45)7_v .
* Relationships B E_‘_EEEE_' f Prinipal
IQ']lIl'S'E on . i
. Pearson comelauon cocfﬁcrcnts md1cated that the followmg facets of .
cffccnvenws of pnncrpals were posmvely related to overall job satlsfacuon |
4 _' 1 mﬁ\g timely, appmpnanc and acceptable: deCISIOIlS (r = 40)
¥ 2. obtaxmng quahfied staff (r= 38), A
_3 aﬁ)catmg tasks appropnately among staff (r = 37)
e &mpmvmg the performance of staff (r = 36) and -

122 .




5 promotmg the achxcvcment of school goals (r= 34)

————— - . T e e e e e e e et e

K«— The facets of cffccﬁvencss of prmcxpals which had thc hxghcst Pcarson

comelatlon coefﬁcwnts with perceptions of overall school cffecnvcncss were as f :

follows> -' . g %‘?’
. L coordmatmg and mtcg}atmg the aétivities of staff (r = 54)
’ "..“allocatmgrcsourccs =445 . B - SR

2
3:.communicating with students (r = 43)., B
4._A;'prov1dmg feedback to staff (r = 40) and
5

. cncouragmg hlgh cxpectanons of studcnts (r = 40)

_ ‘The mtcmew respondents wcrc asked what rclanonshxp existed bctwccn .
(a) their ]Ob satlsfactxon and the cffectxvcncss of their schools, (b) their job sausfactlon
and their effecuvcness as pnnc;pa.ls and (c) their cffccnvencss as prmcxpals andthe
cffcctxvcncss of thcxr schools i |

Al'l thc mtcmcw |

r&cpondcnts agmcd that their ]ob sat1sfacuon was closely rclated to thc cffectwcncss of
their schools. In thelr opmlons, it was an mdxcator of school cffccnvcncss These
_}paraphmsed rcsponscs show how thc pnncxpals cxpresscd thclr belief in thc

| 'rclanonshlp

1. Kmy klds achieve both acadcrmcally and soc1ally, I fccl good -
\ ” about it. Thxs can affect my school.

20 ‘Onerclatcstothcomcr Ifyouarcsausﬁed with your job and .
work up to your potential, your school will be cffccuvc If your A
_school is cffecuve you are sansﬁed. ‘ -

| 3.  The cffccuvcnus of the school dcpcnds upon iérpcrsonal
S nclatmnshlps within it. If staff lack _]Ob samfacuon, thcy wﬂl be



et e o

around you, and affect the environment as a whole. K

cranky, unpleesant, and complammg ’I‘hat will tire le
satisfaction is very important to effectiveness. ;

lnb.Sansfamn.nfl?nnmnals.andIhnr_Eﬁes;nx:nm Agam allthemtemew .

respondents agrwd thata strong relauonshlp exlsted between thexr jOb sausfactlon and

thcu' effectrveness as prmcxpals The followmg paraphrased responscs are typxcal

-
';2.‘,

3.

If I am not sat:sﬁcd with my Job,,I am not gomg to be as effecuve :
~ as I should be. Iam not going to be concerned with how successful -
thmgs are. Assuch I will never accomphsh my role as a pnnc1pal

They are related to a large extent. If a principal gets a lot of job
satisfaction, he will put more effort into his work. :

- They are very strongly related. I'm satrsfied if I do a good job. Ican
-say that 1t s an indicator of my effectiveness.

- Effanm:smﬂEnnmnals.andthe.SchQQLEﬁcgnmm Astronganddlrect

relanonshxp between effectlveness of pnjr}:lpals and the effecuveness of schools was

exupnasrzed, by those mtervxewed. These paraphrased responses show how they
cxpnessed thclr belief: o :

1.

. Very strong rclatronshtp If the prmclpal is not effectwe, only by / -
- chance will the school be effective. The principal has to be: effectxve :

in helpmg his school reach effecuveness

could, possxbly have effective schools by depending on the rest of staff

-operating well. But it is easier to have effccuve schools if you have

effectwepmtcrpals S

‘An effective pnncxpal will have an effective school. Ineffective pnnclpals .

Clearly, all the interview mpondents agreed that posmve relanonsmps existed »

among their job satxsfactlon thetr effectwcness as pnncrpals, and the effectxveness of

“their schools. No. respondents showed reluctance in expressing theu' behefs Some

addmonal paraphased responses addressed the mlahonshxps

1.

'They are all mterrelated If I'm not getnng any jOb sausfact:on I'
~ certainly not going to do a good job as a principal. That will affect
my eﬁ'ecuveness and eventually the effectweness of my school i

. . The three aspects are mtemelated. If I'm an eﬁ'ectwe pnnclpal Icando

what I ' want to do. It all happens as it should be happening. - Thus, it

. . improves the effectiveness of my school. When I'seethe result of tha,%%
I'm happy I'm sansfied wrth 1t. - | o .:-

’b
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Predlction of Major Varlables S , o

T ""E""'l._ /__ﬂf Q~ * _l‘—l' -—I—I——Sﬂ.ﬁ""—f T |

Thc ﬁvc predxctoxs of ovcrall job sansfactxon hsted in Tablc 8. 2 contributed a

| toﬁl of 66% of its vanancc ’I'hc bes predictors were (a) sense of accqgmphshmcnt as
, 'an adrmmstragor (39%), b) opportumues for advancemcnt as an adrmmstrator (an
addmonal 16%), and (c) thc principal's freedom to allocate tcachmg ass1gnﬁents (an
additional 4%)

i

Stcpmsc Multlplc chrcssmn Analys13 of Facet Satisfaction -
Itcms as Predxctors of Overall Job Satlsfacuon :

Predictors of : i Percentage of .Change in r

Ovcrall Job Satis_factim ‘ ‘Variance % of Variance
’.Scnsc of accomplishmentas 39.0° 39.0 62
an admiinistrator . S A S
Opportumucs for advancement - ' 54.7.. 15.7 58S
as an administrator ' o
The pnnc1pal's-frec_.domto . - 590 43 .59 |
‘allocate teaching assignmmm s o ' o , -
-The principal's responsibility = ° 61.8 - 2.8 - .46
", for formal teacher evaluation | ST SR
The methods used to evaluate - 65.7 39 22
prmc1pals . ‘

As'in Gunn's (1984) study, "sense of accomplishment" u1 as the best predictor
of the ovcrall job sansfacuon of pnnmpals In ordcr to obtain a be understandmg of -

thxs unportant vanablc, thc mtcrwcw mspondcnts were asked what "scnsc of



R -vaeeemp!ishmt’—'vnwant'wﬂwm,-and w ts of their work conmbuwd mostto -
their sense of accomplxshmcnt. The dlscusswn of the term "sense of accomphshmcnt"
is summarized in the following statements. B

| 1. ’I‘hrec pmlclpals considered "scnsc of accomphshxhcnt" as thc positive, ’
pcrsonally rewarding feeling thcy had when the goals or objectwes of thc school were ‘_
accomphshed. For three other principals, it was obscrvmg students succeed
: acadermcally, becausc they were a part of thc studcnts success.
2 Other prmcxpals consxdcred that "scnsc of accomphshmcnt" involved
(a) obscrvmg teacher gmwth, (b) knowmg that the school was movmg toward
success, (¢) obscrvmg p%sxtivc thmgs happcnmg to staff and students, (d) assmtmg
studcnts who had d1fﬁcult1cs, and (e) seemg the results of the jobs undenaken
" The following shghtly paraphrased respot@ﬁowed how the principals
dcscnbed sense of accomplishment: o
‘1. Itis persohadly feeling thatI. have played a part dmectly or mdlrcctly
in achieving what I think the school is mandated to achieve; It is
fecling that I can bring about sausfactlon, succcss, and happiness
- in ot.hcxs-studcnts and teachers.
2. Being able to articulate some objectives, to dcvclop a plan and have the .
* ability to go about that busmess, and to 1mplcmcnt and assess achxevement
of the plan. o . )
e .
3. Havxng a rcasonably -clear direction in mind in tcms of how youasan
* administrator would like to see your school going. Seeing some goals
or objecuves you have in mmd being accomplished. ,
o 4. Obscrvmg growth and success of people--teachers and studcnts Secmg
students successfully heading for senior high schools. Helping teachers
_~ who are new to the system.or have been ﬁeachmg for a long time take
on chang&c and do new. thmgs _
chandlng work aspects Wthh contnbuted most to their : sense, of >
- accomphshmcnt, threc pnnmpals 1dent1ﬁed workmg dlrectly with students and staff to
promotc gmwth and succgs\l%o 1dennﬁed leadmg staff in the right dlrecuon, o
' momtonng tcachmg style, modcllmg, and workmg cooopcratwely with parents, whﬂe
one each ndamfied (a) unpmvmg student learmng, (b) dcvelopmg an admlmstrauve
L

v .
; 8. "



_ _,_systcm to serve the nccds of studcnts and tcachcrs, (c) plannmg and scmng goals for :
the succrc:\s»s—of studcnts and (d) promotmg growth a posmvc atmosphene and pndc in
- the school. o N
| ' The following'faccts corrclatcd as highly.wvith .ovcral'l : job sariSfaCtion as did
most of the predictors listed in Table 8. 1, but thcy de not contnbutc more than an
additional 1% of the variance in overall Job sausfacuon ,
‘1. the help thc prmclﬁal nges teachers and studcnts to succccd (r = .56);
2.. ach‘lcvcmcnt of the pnnclpal's own profcssxonal objcctrves (r =.53);
3. rccogmuon by othcrs of thc prmmpal's work = 50), . 4
4. opportumucs for useful i m-servrcc educatmn for the pnncxpal (r= 49),(and
5. avallablhty of useful advice to assxst the pnncrpal with problems (r = 47)
~ Other mformauon was relevant to the two best predictors of overall JOb
satisfaction. "Sense of accomphshmcnt as an adrmmstratof' was one of thc fcw faccts
of job satisfaction which correlated qultc highly with othcr sausfactmn faccts 'I'hc
4 satisfaction facets with the hrghcst corrclatxons wrth sense of accomplubn-rent were
| hstcd below: . .
s _ A.__fl rccognmon by othcrs (r = 70),
-‘ 2. attrtudcs of parents toward the school (r= ‘56),

3. fringe bcncﬁts under the contract (r = .56); and

4. successful complcuon of pro;ccts and tasks (r =.55).

‘The second bost prcdxctor, "opportumucs for advanccmcnt asan
adrmmstrator ! also comclated highly with the followmg facets. of JOb sausfactxon
1. the principal's social position in the commumty (r=.59); |
2. the principal's rclationship with the superintenderit (r = .53);

3. thc prmmpal's involvement i 1n dcclslon-makmg at the district/ dmsron/
- county level (r = 51), and - : o
v .
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. 4. atutudcs of school board admuustram toward tcachcrs and admxmstratom
@asm S o T
The six predictors of overall school cffectiveness listed in Table 8.3 }
- % contributed a total of 64% of thc variance of the cntcnon variable. The best prechctors B
of overall school cffecnvcness were (a) maintaining an appmpnatc school chmatc S
(33%), (b) usmg appropnatc tcachmg methods.(an additional 169@ and
(c) maintaining high expectations of staff (an additional 7%). - R

© Table 8.3

- | %
e Stcpmse Multiple chressmn Analysis of School Effccuvcncss ,
. Itemsas Predictors of Overall School Effectiveness

: Predlctqrs of Percentage of - Change i m., T <
- Overall School Effectiveness ~ Variance % of Vanancc -
Maintaining an appropriate 327 3271 57
school climate. - . . oo _ - \
Using appropmtetcachmg methods ~ 48.3 . 156 55
* Maintaining high expcctatxoy of staff 549 . 66 .50
Copmg with cmcrgcncxcs and. 58.8 3.9 .54
“overloads of work ; : LT o :
Mamtammgcommumca&bn R.0 32 .29
withi the community e B o -
'%u\cntly evaluating studcnts v T 64.2 ' T2.2 45
ording to dcﬁned standards ’ |




Since "maintaining an appropriate school climate" was s&ﬁsdcally a Vcry |
important aspect for school effectiveness, the interview respondents were asked to
describe and discuss thé school climats which is "appropﬁatt;" for achicvihg thc ’
effectiveness of j Jumor hxgh schools. The "climate" 1dcnt1ﬁed by-the mspondcnts is .

described i m thesc statcments

" 1. Three principals refcrred to promotmg tlme-on task behavxor in the
classroom, and orderlmess, good mannexs and appnopnate behavior for ‘
_ cm:umstanccs outmdc the classroom. Two rcfcrrcd to’ posmvcness whllc two .

others 1dent1ﬁed aschool cnvmonmcnt in whlch students fclt safc and sccunc . ' -

2. Other prmclpals referred to (a) "Qpcn climate," (b) good d1scxp1mc bcmg -
promoted among smdents (c) orientation for cxccllencc bcmg crcatcd, (d) prmmpals
bemg appmachablc, and (c) staff havmg a scnsc of owncrshxp

The followmgparaphrased rwponscs showcd how the principals dcscnbcd
- appropriate school chmatc '

1. The d,lscx_p'line is firm but fair. Itis a positive and enjoyable environment
L .. »when kids know how far- they can go in terms of discipline. Students
and teachers enjoy coming to school--a place they look forward to, not
~ avoid. It's a place where no adversarial posmon 1s evident.

2. It'sa canng, posmvc schpol chmatc All in the’ school have a sense of
mission. They go in the same du'ecuon Studcnts k:now where they are
gomg There is consxstency o

3. Its the school chmatc in whxch most studcnts can fccl safe and secure. .
It's theé climate in which students develop as mdmduals, achieve to thcxr

. potential, learn to accept responsibility for their acnons and develop ¢
L tolcmncc and undcrstandmg for others. - ‘

4, It's the chmatc with high studcnt morale. Swdcnts project the picture of
being interested in learning. They take pride in the things they do '
Teachers also have pride. Thege is close rapport between staff
students, staff and parents. The parents can walk around the sc oob B
comﬁmably Studcnts are happy at ‘school before and aﬂcr hours.

K . . . \
) . 3 . X 4
‘ B E . B



| “The three predictors of overall cﬂ'ectivcﬁcss of principals hswd inTable 8.4
. contributed a total of 55% of thc vanance of the. cntenon vanablc The best predlctors '
| ngcm (a) provxdmg feedback to staff (37%) and (b) commumcatmg with: commumty
groups (an addmonal 12%) : } '

Table 8.4 i

Stcpvnsc Muluplc Regression Analysis of Prmc1pal Effectiveness ~
- Items as Predictors of Ovcrall Effccuvencss of Prmclpals o
- Pred:c tors of ' ’ Pcrccntagcof * Changein - r S
. Overall Effectiveness - Variance % of Varidpce
~of Principals : S o o
Providifig feedhack tostaff 372 372 - 61
Communicatifgvith community © 493 121 50
. groups - o . ,
B Incmasmﬁ thc job. sansfa,cuon 55.1 58 57
_of staff members - ' S - ‘

v" Analysis  of Written 'Réspbnses |
Frorzl/thgjeﬁ.r open-ended questions in the quesuonnaxrc the respondents were
‘asked to 1dcnt1fy work factors whxch (a) comnbutcd to school cffectwcness (Itcm 40), v ¥
' ‘(b) inhibited the cffecuvcncss of j Jumor hxgh schools (Itcm 42), (c) contnbutcd to
cffecnvcncss of pnnclpals (Item 30), and (d) mlnblted effecttvencss of prmcxpals (Item
32). . .

s

Nine (1 1%) of the mpondcnts identified three othcr work factors which thcy
consxdered m contnbune r/nost to school cffectweness (Table 8.5). Two respondents

9
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© STabless

Frequcncy and Perccntage Frequcncy sttnbuuons of Factors Contnbutmg
. to School Effectiveness as Idcntxﬁed by Prmc1pals '

. - n= 9)
R
Provmclalachlcvement test rcsults and dlstnct cxam rcsults :‘ T2 n
Maxumzmg teacherexpemse R o T .1
" Staff commitment to student’sucpcés- ‘; A L1 y 111,
Positive school climate and environment 1 on
.Maintéinjng}good"orde'r and discipline T 11
. Programbemgad]ustcdtomeefsmdcn“tnecds T Lo
'chrce to which scﬁool funcuons consmtcntly and rcahsucally ' 1 1
" Social class of thc commumty - 1 11

, 1dent1ficd the provmc:al achlcvemcnt mt results or thc dlstnct exam ncsults as thc
factors which contnbuted to their schools' effectiveness. Othcr factors identified °
¥ mcluded (a) manmmng teacher cxpcrusc (b) staff cdﬂ'lmitmcnt to studcnt succcss, ‘
{(c)a posmve school chmatc and environment, (d) mamtmhmg good order and |
- discipline, (¢) programs bcmg adjusted to meet studcnt needs, (t) dcgrcc to which thc
school funcuons cons1stcntly and rcahstmally, (g) clanty of system goals, and
- '(h) socml class of the comimunity.

R <
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' Obv1ously, quahtxw of staff and students, student lcarmng outcomcs, and d15c1p11ne SRR

' wcm 1dcnl1ﬁed F i othcr factors contnbutmg mest to the cffccuvcness of j Jumor high
schodls No rcspondcnts referred to saus@:tlon or to moralc of studcnts and tcachers as
‘factors contnbutmg substantlally to school cffccuvcness

‘ | " In responding to Item 42 in the School Effectiveness Instrumcnt, 51 (61%)

| ’ réspondchts identifi | othcr factors that thcy conmdcred to be most mlnbmng their

~ schools' c%fccuv ess (Table 8 6) ’

k\

Table 8.6

Frequency and Pementage Frequency sttnbunons of Factors Inhibiting -
' . School Effectiveness as Identified by Prmmpals

(n—51)
Inhibiting Factor e f % f
¥ Poor quahty of curricuium and hrmtauon of thc program ‘ 12 23.5
" to meet the needs of students , o , .
Constmmts caused by policies, regulanon, cxpectatlon, 10 19.6
and demand from superordmates : .
Students' home background, and family problcms 10 19.6
 Qualities of staff . : .9 17.6
- Qualities and types of students - BRI 17.6
Lack of concem in-and commitment to studcnt pcrformaﬂ‘cc 8 157
.- Inadequate funding 7 13.7-
,-'Largcclasssmc ] . 6 - 11.8 -
. Poor leadership and lack of adrmmstranve strcngth e 5 s 9.8
Insufficient resources - 4 7.8
Excessive workload for teachers 4 18

| ~ Note: Not all principals identified three factors.



- while the others 1dent1ﬁed @ constramts from central office and lack of tnvolvement
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~ Almost one-quarter of the respondents referred to poor quahty of the ‘
curnculum and hrmtauons of the school program to meet student needs, whrle 20%
.referred to pohcy constramts departmental regulauons, and expectations and demands
from superordmates as the factors whxch most mhrbrted therr schools effecuveness
- For another 20%, students home background and farmly pgoblems were mhtbmng
factors However, 18% of the respondents referred to qualmes of both staff and
h students Other factors which were identifi ed included (a) lack of concern ‘aboutand
- commitment to student performance, ® madequate fundmg, (c) large class size,
(d) poor leadershtp and lack of adrmmstrattve strengtb (© msufﬁcrent resources, and
(f) excessive workload for teachers. - . ‘
In respondmg to Item 30 in the Prmcrpal Effectiveness Instrument, only six
_' mpondents 1dent1ﬁed other work factors that they considered &be most contrrbutmg
to the effecuveness of principals. Two respondents identified staff participation in_ R
) decrsron-makmg, while one each of the others identified (a) accentuatmg posmveness, S
(b) du'ecuon about a sense of purpose, (c) attrtudes of students and staff, and -
(d) estabhshmg trust wrth teachers, students and parents as contnbutmg factors
— In responding to Item 32 in the Principal Effecuveness Instrument, 37 (44%)
vrespondents 1denuﬁed factors most inhibiting the effectlveness of prmcrpals (Table |
8.7 About one-thmd of the respondents referred to time constramts while about the ‘. y
same proportron of respondents referred to poor leadershrp style and 1neffect1ve leader o '.

behavror as the factors whrch most mhtbrted tl;etr effecuveness About’ one-quarter

1dent1ﬁed mappropnate apphcatron of rules tnd regulations i m drscrphnmg students

aftl. -

| ~and support from superordmates (b) financxal problems, (c) mappropnate recruttment

al

' of staff and (d) lack of traxmng m adrmmstratlve skrlls

‘ Clearly,.msufﬁclent time, and 1nadequate fundmg_, discipline problems, S
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| Table 8.7

\‘ Frequency and’Pcrccntagc Frcqucncy Dlsmbuuons of Factors Inhlbltmg
tm Effectiveness of Principals as Idcnuﬁcd by Principals

PR §,~ AR |
. Factor . f %
A '-Tuncconstramts : 3 35.1
~ Poor leadership style and mcffccnve leadcrbehawor S 12° 324
' Inappropriate applications of rules and regulauons o 9 243
‘ in dealing with problcm studcnts e
" Constraints from central ofﬁcc, and lack of mvolvcmcnt 3 8 . 216
and support from supctordmatcs R Lo .
Financialproblems ~ .~ .~~~ . . . & 162’
-Inappropnatcrecnuﬂncntof staff | " | 5 13.5
Lackofu'almngmadmmxstranvcskﬂls SR - 5 135

constraints fmm central 6fﬁcc, qualitics of staff, and prinéipal Alcé‘dbrsﬁip‘ behaviof_ -

. wcrc Cbnsidgred to inhibit the cffecﬂc'ncs% of juﬁior high schodl”.péincipals.

'L‘A*

e
o Summary B ' A‘,';

: Corrclanon analysxs mdxcawd that a modcrau: podmvc nelanonsmp CXISth :

betwecn ovcrall school effecuvcncss and ovcrall cffec,gg’/cnxs of prmcxpals The facct

| of jOb sausfacuon whnch corrcla}cd most hlghly ?:%th. pverall school cffecuvencss v;

' succcssful complcuon of pro;ects and tasks, an? ‘the facet thh the hlgh&st correlatlon -

thh overall effecnvcness of prmcxpals wz;gathéspnncxpal s workmg rclauonshxp thh o

' gteachers Thefacct of school cffecuvgxcss wluch comclated most highly with overall

E JOb sausfacnon was obtaxmng suppbrt from the commumty, and dxsplaymg staff

'_coopctanon and cohcsxon was the one whxch conelatcd most h1ghly thh overall

_.'/_)



‘ effecuveness of pnncxpals Makmg tunely, appropnate, and acceptable decxsxons was
the facet of effecuveness of pnncxpgls wh?ch had the lughest conelatron @lth ov;rall
- job sausfactlon. Coordmatmg and mtegrjtmg the actwmes of staff was the facet with .

rrelation w1th overall school effecuveness The ex1stence of these

conﬁrmed by the mterv1ew respondents who agreed that the three

)

' closely mtérrelated. } v

v The best predxctors of overall Job satrsfactron were 1,9 this order--sense of

‘ 'accomphshment as an adnumstrator, opportumtres fomdvancement as ﬁt '
adnumstrator and the pnncrpal's freedom to allocate teachmg as‘mgnments The

‘ unportance of the facet "sense of accomphshment as an adnumstrator" was conﬁrmed
by the interview nespondents In drscussmg the term "sense of accomphshment "
some mtemew respondents related i 1t to the thmgs t.hat gavethem most satxsfactron the

goals or- objecnves belng accomphshed, and posmve tlfings, that were happemng in the e 1

s V7

school.
-The best predlctors of school effectrveness were mamtaxmng an. appropnatas
’school climate, using approprxate teaching methods and mamtammg hxgh expectanons
~of staff. According to the interview respondents, the "'appropnate" school chmate was :
" related to the "open chmate " posmve atmosphere, and the chmate that promoted good
‘ drscrplme and appropnate behavror whxch made school a safe and secured place ' B
" The best predxctors of effectiveness of prmcxpals wete provrdmg feedbacl: to
staff and commumcatmg ‘with commumty groups. '
Accordmg to the results of the analyses of wntten responses, qualmes of staff
| and students student learmng outcomes, and drscxplme were 1denuﬁed as the factors
: contnbutmg most to the effectweness of j Jumor hxgh schools The-factom 1dent1ﬁed as -

| most mhxbltmg the effectiveness of thexr schools were related to poor quahty of

. cumculum lnmtauon of’ school program, depanmcntal pohcxes and regulanons, and

=+

| students home background. The factors 1denuﬂed as contnbutmg most to the e
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cffesuvcncss of pnnclpals mvolved quality of declsxon-makmg and good: relatxonshxps_
w1th téachcrs, students, and parcnts The quesuonnamc rcspondents identified -
msufficlent ume madequate fnndmg, dxsclplme problcms, constraints from central

" ) ofﬂcc, quahues of staft' and prmcxpal lcadcrshlp bchavwr as the most mhlbmng ‘

factors kY the cffecuvcness of prmclpals



CHAPTER 9
ANALYSIS OF DA}A FOR SCHOOLS IN EDMONTON
&%.‘ - . | | '
This chaptcr pmsents the analysxs of thc qucsnonname data on school
-~ effectiveness as penccwcd by Ed.monton Junior hxgh school pnncxpals, teachers i in
, those schools, and area superintendents, along with the n:latlonshxps among thosc _
e :pcrcepuons Thc chapter is orgamzcd in these four major sections:
“ 1” Pefc;puons of Edmonton prmmpals, tcachcrs and area supcrmtcndcnts of
. thc cﬁ'convcncss of thcxr Jumor lugh schools . .
2. Pcrccpnons of Edmonton pnnc1pals, tcachcrs, and area supcrmtcndcnts of
thc unportancc of vanous criteria for judging the effccuvcncss of Jumor hlgh schools.
3 Perccpt10®of Edmonton pnncxpals of their own cffoctxvcncss and thc area
supcrmtendents pcrcepnons of the cffectlvcncss of junior hlgh school pnncxpals. '
- 4 Pcrcepuons of Edmonton principals and area supcnntendents of the
1mportance of vari’ous criteria for Judgmg the cffcctxvcness of Jumor high school
-prmc1pals | '

ﬂn each section, t.hc mean percepnons of various facets and thc rclauOnshxps

among thexr perccpuons are reporte&aﬁd'dlscusscd
o

‘ | wEffectivenoso of Edmonton Junior High .Schools »
| Edmonto’% _]Ul‘llOl' hlgh school principals rated thc cffccuvcnch of their schools -
'on 38 dlmcnsmns (g‘ablc 9 1, pp. 242- 244) The prmapals rated their schools most
' cffectwc on the dimensions.of prepanng students for the senior high school program
(mcan of 5.4 on a &-point scale), mamtaumng an appropnatc school chmatc (5.4), and " _
5 takmg advantagc of s&ﬁng changes (5 4). Thcy rated- their schools lcast cffccnvc on

: the: aspcct of maJ_unuzmg the _sapsfacnon of the .non~parcnt commumty (4.3): thc next
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" lowest mean was 4.7 for both (a) discussing, planmng, and prepanng‘lessons and .
instructional matenals collaboranvely and (b) copmg w1th emexgezwd overloads

of work. tpla

| Area supermtcndents rated the effecuveness of Edmonton Jumor hlgh schools

on 20 dunenslons (Table 9.2, pp. 245-246). The atea supermtendents Judged those _

schools to be most effective on the dlmenslons of takmg advantage of staffing changcs

(5.3), provxdmg worthwlule extra—cnmcular acnvmes (.1, commumcatmg school

| ‘ goals to students (5 0), mamtalmng hlgh expectattons of students (5 0), emphasmng
v academic subjects (5 0), and mamtammg htgh expectanons of staff 6. 0). They

- Judged Edmonton Jumor hlgh schools to be least cﬁ'ecnve on the aspect of maxumzmg
the sahsfacnon of the non-parent commumty (4 1): the next lowest mean was 4.5 for . &}
(a) maxumzmg student satlsfacuon and morale, (b) mamtammg an appropnate school '
chmate and (c) maxmuzmg ‘the job satisfaction of mdmdual staff members |

‘ Te‘ao)hexs in Edmonton _]lll’llOl' high schools also rated the effectweness of thelr |

| schools on 39 d1menslons (Table 9.3, pp. 247-249) They saw thexr schools-as most

‘ effecuve on the dtmensxons of cncouragmg acadermc success (5.0), provxdmg v
worthwhile extra-cumcular actxvmes (5 0), and demonstratmg thorough knowledge of

: subject matter (5.0). They saw thelr schools as least effecnve on the aspects of

| | dlscussmg, planmng, and pncpanng lessons and mstrucnonal matcnals collaboranvely ;

: (4.0), maxumzmg the sansfacuon of the non-parent commumty (4 0), and ma:ummng
themoraleofstaﬁ'asagroup(4l) S » ‘

' The mean pemepuons of Edmonton prmclpa]s teachers, and area 5 ‘
. supenntendents concemmg school effecuveness are compared in Table 9.3. On 17 of
21 mtena, the mean ranngs by the area supenntendents were w1th1n 0.5 of the mean -



~ atings by the pnncxpals The means of the area supenntendents ratmgs were at least :
0.5 below the means of the pnncxpals ratings for the cntena of ma)ummng student

¢ Sausfactxon and morale (4.5 vs. 5 1), mamtmmng an appropriate school chmate 4.5

vs. 5. 4), usmg appropnate teachmg methods (4.6 vs. 5. 1), and obtammg support
from the community (4.7 vs. §. 3).

The, most common dxffetence between the mean ratmgs by pm(pals and®
' teachels was that the teachexs ratmgs wene lower in almost every case. The cnterga
for whxch the pnncxpals means were at least 05 hxgher than teachers’ means mcluded
mamtalmng hxgh expectations of students (5.37 vs. 4. 7), maxumzmg development of
creatmty (4.8 vs. 4. l), enforcmg behamoral rules among students (5. 2 vs. 4. 4)
mamtammg an appropnate school cluna( (5‘4 vs. 4. 6), maxumzmg @ib
sansfacuon of individual staff members (4.9 vs. 4. 2), maxnmzmg the morale of staff
as a group (5. 0 VvS. 4 1), mamtzumng low tumover of staff (5 3vs. 4 3), and makmg
- efficient use of staff time (5.2 vs. 4. 5) Also, the teachers' mean of 4.3 for "takmg
advantage of staffing changes" was substanually Iower than the means for prmcxpals

(5. 4) and area supenntendents (5 3)

The Imp(i)lrta.’n_ce of Criteria for Judging’

" School Ef‘fective’ne‘ss

Edmonton Jumor hxgh school prmcxpals rated the unportanee of the ‘ " K

' contnbunon of school aspects to the eﬁ'ecuveness of junior high schools on afour- -

- pomt scale rangmg from none "1" to extreme "4" (Table 9. 4 PP- 250-252) A8pects

rated as the most important criteria for Judgmg school effecuveness were mamtammg

hxgh expectatlons of students (mean of 4.0), mamtalmng an appropnate school climate -

(4. 0), settmg school goals @a. 9), maxumzmg the morale of the staff as a group @a. 9),
and dlsplaymg leadershxp by the prmcxpal (3 9) Many other aspects were also

e 3
: . E asen



oo asslgned hlgh ratmgs The lowest importance wé;s

/ maxumzmg the sausfacuon {)f the non-

. . . ) !
. . c . . . L.
R [

- . ’ ’ ‘@
.

Axea supenntendents 1dent1fied the thnee most xmportant cngerxa for judging thc

h effectweness of junior high schools The crxtena were listed in order of unportance, o
| from 1to 3 (Table 9. 5) /The most frequently menuoned was maxumzmg acadcrmc ,

' achxevement. It was ranked f'nst by three and second by two area supenntcndents

- A/
- Obtauung strong commumty support recewed one second choice-and threc thn'd

@

chmces Maintammg a posmve- school climate was second by three area ’ -

' supenntendents and provxdmg school progra.ms to meet mdwtdual needs I'CCCIVOd one

" first a:ome and one seCOnd choice.

One first chmce was. obtamed for each of the followmg—-maxmuzmg parent

sat:sfactlon, exercxsmg instructional leadershxp, and mamtmmng hlgh expectauons for |

students One thu'd choice was obtamed forcach of the followmg—-maxumzmg X
students and staff satlsfacnon, aclmowledgmg student atntudes mamtauung hxgh o
expectatlons of staﬁ' and developlng posmve student self—concepts

Edmonton Ju%tor high school teachers rated the unportance of the contribution’

_of school aspects to the effecuveness of junior hlgh schools ('I‘able 9.6, pp. 253 255).

_ The most 1mp0ttance was assxgned to the aspects of maintaining hxgh expectanons of

o .;students (mean of 3 8), encouragmg acadermc success (3. 8), mamtauung an’

appnopnate school chmate (3.8), and dxsplaymg lwdexslup by the pnnc1pa1 @a. 8) The

aspect of maxumzmg the sansfacuon of the non-parent commumty was rated as thc

L least unportant cntenon for Judgmg school effecuveness (2.9) The other aspccts rated .



- 11. Developing positive student seif-concepts
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o | | _ Table9.s ¥
Frequemy and Percentage Frequency Distributions of Criteria Identified by Edmonton Aru N

upermendenn a8 Being Important for Judging School Effecﬁvenm R
(0=9) ...
e w
i Onigrof Imp&unce "Total Mentions!
" Griteion D _Third  Second First  f ®
1. Emphtmzmg academlc aclucvement - 2 3 5 56
2. Obtammg stmqg community support 3 1 - 4 -44
3, antammg positive school climate 3 - 3 33 .
- 4, medmgprogramtometmdlvidualnwds 9 lr 1 2 22
5 Maxnmzmg parent satisfaction ‘ - - 1 1 11 g
~ 6. Maximizing students and staff satisfaction 1 - -1 n .
7. Exercising instructional leadership - & 1 1 nm
" 8, Acknowledging stdent titudes’ ) S ; 1 1
9. Maintaining high expectations of students - - 1 1 11
10. Maintaining high expectations of staff  ? 1 . - "1 11
1- - - 1 1

"~ 1. Each superimendcn_t was asked to suggest three criteria, in order of importance.
’ 2

L~

M
.

5 'as relanvely low in unportance were taking advantagc of stafﬁng changes (3 2), and

dmg, to changing commumty cxpcctauons (3.2).

The Spearman's and Kendall s coefficients for the rclanonshlp bctwccn

’ 'unportance and actual cffecuvencss scores were 357 and .239. These coefﬁcxcntg

' mdlca;ed low posmvc assoc1auon between the actual and unponancc measure. ThlS '

; swacd that some aspects pcrccxved by the tcachcrs as most effective were not those . -

which wcrc pcrccxved as most unportant for Judgmg the overall cffecuvcncss of

: schools and v:cc vcxsai\

. “\',
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h 'IhenwanpcrcepuonsofEdnwntonpnpmpals tcachcrs and arés -
supcnntcndcnts concermng school cffecuvcn&ss are compared in Table 9.6 (pp. 253-
255) Of the three cntena most frequently mentioned by area supcnntcndents only '

' mamtammg a posmve school climate” was rated by both the prini#

" the most tmportant criterion for Judgmg the eﬁ'ecuvcness of j Jumor high schools
' (means of 4.0, 3.8). The remammg cntcna, dcspxte bemg frequently mentioned by

. .a.t)ea supcnntendcnts were consxdcred by thc prmmpals and teachers as modcrately ‘
1mportant. Thcrefore, all the three groups of the rcspondents agnecd that maintaining a
ppsmve school chmatc was an important criterion for judging the effecnveness of

junior high schools. >

. Effectiveness of - Junior High School Principals:

E I. EE. .,]_

 Edmonton juhior higl'll:schoolei:‘cipals rated their. own cﬁ"?Ctchf.}ess as lcadéiis,

on 3. gork aspects (Table 9. 7, Pp- 256-257) - The Edmonton principals sa“}

themselves as most cffecuvc on the aspects of cxcrclsmg cxcmplary behavior at school

(mean of 5.5 n a 6-pomt scalc), making nmely, appropnatc and aeccptablc dCClSIOI'lS 7

(5.4), evaluating staff ntcmbcrs (5.4), providing an,apptopnate work environment for
students and staff (5.4), cqnunuhicaﬁng’u){th staff (5.3), auécatihg '_tasks appropriately
among staff ¢5.3), and'allocating reSoumca (5.3). They saw thcmsélvcs as. least

‘effective ox-the. aspect of enhstmg thé support of the non—parcnt commumty (4 0); thxs

C
» mean wis well below thc-ncxt lowcst me;m of 4.7.

S A
Anea supmntcndcnts rated the effecuvcness of Edmonton Jumor hxgh school
‘, pnnclpals on 12 aspects of their work (Table 9.8). Thc area supcnntcndents Judged

s those pnncxpals to be most cffectwc on the aspects of allocatmg resources (5.0,

andtcachcrsas'
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o . Table 9.8 o
TR ” S Percentage Frequency Distribution of Edmonton Area Superintendents'
Lt , , Pmpumofd:eﬁffecuvmofmncxpﬂs o
‘Degreeof Degree of
* Ineffectiveness . Effectiveness '
o - Percent! :
~ Criterion _ ngh Modcrate Slight Shght Moderam High Effective n‘Mean

1 Coondmatmg t.he developmem of

school goals : s L S ' :
2. Publicizing school goals. - - 9 14 64 14 9 2 48
3. Execising instructional leadership - - - 14 23 46 18 . §7 22 47
4. Improving the pérformanceof staff - - 9 .18 68 5 91 22 47
5. Evaluating staff members - -9 1B 5 14 91 2 a8
6. Providing feedbackosaff - - S 18 68 9 95 22 48
1. Providmgmiapp:opﬁawwork S - 9 BT s 14 91 22 48
envﬁmmtforsmdentsandsmff _ - -
8. Obwining qualifiedstaff  ~ .- - 14 18 41 27 8 22 48
9, Allocaungtasksappmpnately Yo 9 14 s 18 91 2249
among staff .. - i o .
10, Allocatingmodma" e 4,4,,.- .5 23 36 36 95 2 50
1L Enhsnngthesupponofpamnts f!"m 5 23 55 18°°°96 22 49
12, Enhsungthcsupponofme - w16 a2 56 3 19 42
| ~ mon-parent commumty ' 23 .
13, Ovexalleﬁecuvenessasaleader - . 4. 96 .22 48
gt Rz

‘_ 1. Nine m@penntmdcms rated a total o(22‘school pnncnpals

: (}catmg tasks appropnatcly among staff (4. 9), and enhsnng the support of parcnts
; (4 9) Seven other aspects received mean ratings of 4 8. They Judged the
v Edmonton prmclpals to be least effective on the aspect of cnhsung the support of the

non-parcnt community (4. 2), thls mean was wcll bclow the ncxt lowest mean of 4.7.

"

o 18 46 23 587_ 22 4.8,(_

X .
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Relationship Between the Perceptions - - Y § L

o ﬁemmpercepuonsofEdmontonpnnexpalsandareasupenntendents o
concetmng school effecuveness are compared in Table 9.9 (pp 258—259) In‘all but
one work aspect, the mean ratmgs provided by the area supenntendents were lower
than the mean ratmgs by the pnncxpals The means of the area supenntcndents ratmgs :
- were at least 0 5 below the means of the pnnclpals ratings for the cntcna of '
" unprovmg the performance of staff (4 7 vs. 5.2), evaluatmg staff members (4.8 vs.
| 5. 4), and providing an appropnate work envu'onment for students and staff (4.8 vs. -
. 5.4). The onIy aspect whxch obtamed a lugher mean ratmg by area supenntendents ‘

\

was enlisting the suppoxftgf the non-parent commumty (4.2 vs. 4.0).

csof. Ci"_itéria for Judging
_ o the E.ffe'ctive!’:ws of Princi palsﬁlv
p . f Principals |
' Edmonton Jun%htg?ehoolpnncxpals rated the i nnportance of the
‘;contnbuuon of work aspedts to thexr own effecuveness as leaders ona four-pomtscale
ranging from 1 "nbne"'to ‘f extreme " (Table 9.40 PP 260-261) The work aspects -
- .'rated as the most unpo;tmlt cntena for Judgmg the effecuveness of prmclpals were
icoordm&tmg the development of school goals (3 9), commumoatmg w1th staff (3. 9)

S ’enqoumgmg hxgh eXpectat-.c.-: ct' students 3. 9), and promotmg hlgh expectatxons »

ey among staff members (3.9). Six work aspects also recewed

ratmgs of 3 8 The

| : aspects rawd as the least unportant cntena for Judgmg theu' emetweness were enhstmg

the support of the non-parent community- (3 0), coqrdmatmg and mtegrat;ng the
vacuvmes of staff groups/departments G. 3), and comnmmcatmg w1th commnmty
groups (3 3) '
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PR S s
' The area supenntendents were asked to identify t.he three most lmpormm
criteria for Judgmg the effecuveness of junior hxgh school pnncxpals The cuterm were
hsted in order of i importance, from 1 to 3 (’I‘able 9.11). Some of these, c. 8
: mamtammg support of all stakeholders, were not provrded on the list i in the
questxonname for principals. The most frequently mentloned was exercxsmg
instructional leadershxp It was ranked first by two and second by two other area
: supenntendents Emphasmng student acl'uevement recelved one first chotce ‘:md one | '
' second choice, as did promotmg ‘the achtevement of school goals.

One ﬁrst choice was obtamed for eaclgpf the followmg cntaia--prontoﬁng
achievement of dlstnct priorities, exercxsmg exemplary behavlor at school; exercising
good interpersonal skrlls, and provrdmg programs to meet student needs |

' One second choice was obtamed for each of fthe “followmg criteria- -making
coxnrmtment to quahty, enhstmg the support of parents provrdmg approprxate work
envu‘onment for students and staff and usmg strengths of staff to offera well-

" balanced program. '
| One thlrd chorce was obtamed for each of the followmg crxtena--mamtarmng

hd

support of all stakeholders obtammg strong commumty support, gettmg the JOb done
‘effectrvely through people, acknowledgmg student atutudes, allocatmg resources,
- : exerclsmg good management skills, and i 1mprovmg the perfonnance oﬁ staff. :
| Table 9 12 (pp 262 -263) compares the mean ratmgs by 21 Edmonton | .
' pnnc1pals and the percentages of mennon by mne Edmonton area supenntendents
The co_mpanson was difficult because the percentage frequcncy of mention by the area
~ superintendents was compared with means of importance provided on scaled |
responses by the pﬁncipals. The four criteria which received the highest mean ratings

g .



| 146
Table 9.11

?mquency and Me Frequency Distributions of Cnm;‘&;mﬁed by Edmonton Area
Superintendents as Being Important for Judging the Effectiveness of Principals '
Lo ({}-9) : 1
. *° OnferofImportance - Total Mentions!
‘Criterion . THW  Sed T B
I Exerising instructional leadership - 2 2 4 44
4 Emphasizing student achievement . 1 1 2. 2
3. Promoting achievement of school goals - - 1 1 2 22,
4. Promoting achievement of district priorities - = 1 1 11
5. Maintaining support of all stakeholders - 1, - - 1 11
6. Obtaining’strong community support 1 - - Lo
7;.Ekacisinging exemplary bé'havior'» . - - - 1 o 1 1‘1"-
8. Making commitment to quality L e A St
9. Getting the job done effectively through =~ 1 - ] 1 1
o people - | - - 4 o |
* 10&Enlisting the support of parents . -1 - 11
11. Acknowledging student atiudes  © 1 - - ) 1
B 12. Providing appropriate work enyiron'mentv - 1 - 1 11
s 'forsmdentsai\dstaff_ ‘, . ) ' ,
13. Allocating resources o B 1. 1
14, Exercising g%od interpersonal skills . - 1 1 11
5. Exercising good managementskills © . 1 - A -1 11
16. Providingpt_og,ramstomeetsqldm;nceds T - 1 Rl 11
17. Using strengths of staff to offer R B 1. 11
aiweu-wmgedm ST . ¥ ) ,
18. Improving the performance of staff - 1 o T 1 1

9

1. Each superintendent was asked to suggest three criteria, iri order of importance. '




. by the principals were not mentioned by the area supenntendents They were .
coordét\a/ung the development of school goals (3.9),. commumcatmg with staff (3. 9) ‘
-. encouragmg high expectations of students (3.9), and promotmg hxgh expectauons »
| ' among staff members (3.9). However of the three criteria most. frequently menuoned
by area supenntendents ""exercising mstructxonal leadershlp" and "promotlng
achrevement of school goals" were rated as moderately and extremely rmportz?nt by the
prmcrpals (means of 3.6 and 3. 8) Therefore, pnncrpals and area supenntendents |
-agreed that exercxsmg 1§§tructxonal leadership and promotmg achrevement of school
goals were 1mportant cntena for _]udgbg the effectrveness of Jumor high, school
. principals. = - | L » - "

O the open-ended questions in. the questronnaxre; Edmonton prmcrpals o
teachers, and area supenntendents identified factors which most mhxbxted the ) %
effectlveness of Edmonton junior hlgh schools Thelr responses are summarized -

' below. 4

Rgsmnm_fmm_p_nngmals Table 9.13 shows that of 21 (96%) prmcxpals,

seven referred to poor quahty of staff and their attitudes as the factor- whrch most
mhrbrted the effectrveness of therr schools Four prmcrpals 1dent1ﬁed the home :
background of students, and another four consrdered student behavxor as the most

inhibiting factors Three pnncrpals referred to lack of support from parents and three -
- others referred to lack of knowledge and nt ‘,

.‘, »

pnnc1pals 1dent1ﬁed lack of ﬂexrblhty in theyschool program, while two 1dent1ﬁed .

~ ineffective leadershrp

7

Other factors identified by mdrvxdual pnncxpals were (a) constraints by Alberta’
Educauon and the school board, (b) no defJute pohcres regardmg attendance,

absenteexsm, and standards (©) resrstance to changes from teaehers, (d) poor physwal

facrlmes (e) podt commumcanon network and (f) large class-srze ’

& - R
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e ' Table 913
; e Frequency and Pcrccntage Frequency Distributions of Imponant Factogsé
T e S s et s~
Y Important Factor | L o , f %t l
_ Poor quahty of staff and thclr atutudcs 7 .. 333
Students' home background ' ' 4 19.1. .
~ Students' dtscrplmc problem ., 4. 19.1
- Lack of support from parents - T3 14.1
Lack of knowledge and skills in dealing with adolmems 3144
Lack of flexibility in school program ' -3 14.1
Incffective leadership : 2 9.9
Constraints by Alberta Education and School Board - 1 48
3 No definite pohcxw regarding amndancc, absenteclsm, 1 4.8
~ andstandards | | o
Resistance to changes from tcachcrs 1 4.8
" Poor physical facilities . 1 4.8
~ Poor commumﬁ,atmn network - 1 ‘48
Large class-size” . - 1 4.8
' ' g, - Lo

R:s,nonm_fmm_{;aghm Tablc 9 14 shows that of 132 (52%) respondmg . ,
teachcrs, about one-thtrd 1dcnt1ﬁod student bchavror and dlscxplme problems, wh11e

_ about onc-quam:r conmdcred largc class-s1zc to be thc factors which most mhxbltcd the
effecuvencss of thcxr schools Ovprload of work for tcachcrs was rcfcned to by 14% o
° @ madequatc preparation nmc by 12%, meﬂ'ecuve leadcrshrp of the prmcrpal bv 10%, and

ecuvc curnculum by 9% of thc mspondcnts
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.. & Table9. 14
Frequency and Perccntagc requency sttnbuu Important Factors
o Inhxbmng School Effeeuvmess asIdcn Teachers .~ - :
~ (n —132) ¢
' Irhportant'factor f %
Discipline problcms of students 43 326 ._-_
Large class size S 33 250
Overload of work for teachers 18136
Inadequate preparation time - 16’, | 121
Ineffective leadership 13 9.8
' Ineffective cuméulum' 4 12 - 9.1
Lack of staff commitment to changes 9 - 5.8
Lackofparcntal support 9 58
Poor qualities of students 8 L 5.1
Inadequate funding 6 a5
Lack of support from staff 6 .45 o
Inappropriate time-tabling N DR
Low staff morale | 5T Bo3gs o
Poor teacher-student relationship 5t 38
Ineffective budgct planning \ 5 o lf _3 8. oo
. Inappropriate sch_ooi climate i o 3 ‘\h\\‘i;‘.“;?;’B" : f"‘ o
. N » L

i R
Indmdual respondents 1dcnt1ﬁcd thc most mhxbmng factors as foll,ows

(a) lack of staff commxtmcnt to changcs, (b) lack of parental support, (c) poor qualmcs R

| of studcnts (d madcquatc fundmg, (e) lack of support from staff ﬂ) mappropnatc ,

umc tablmg, (g) low staff morale, (h)poor tcachcr-stuch,nt relauonshxps, @) mcffectxvc

budgct plannmg, and G) mappropnatc school chmatc



Rﬁsmnx&ﬁommwmnnmm Accordmg to Table, 9.15, three area
- supenntendents referred to meffecuvc leadership of the prmc1pa1 while two others

referred to madequatc resources as the factors n#bst mhxbltmg the effectweness of

Edmonton Jumor hxgh schools One area supermtendent referred to the educatlonal_

. system wh1ch resulted in lack of ﬂcx1b111ty, "departmentahzatxon " and lack of -

contmuxty from Grades 6 to 7 and from '}}rades 9.to 10

ZLJ

© - Tablepis

\.
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Frequency and Percentage Frequency Distributions of Important Factors Inhxbmng ‘

School Effectxvcnes_s as Identified by Area Supenm.endents

(= 9)
Important Factor . f % f
Ineffective leaderslup of prmc1pals -3 33
| Inadequate resources ' : : 2., 2
Lack of flexibility and contmmty from Grade 6 to 7 and 9 to 10 1 0
Lackofmobxhtyofstaﬁ o TN e 1 11
Lack of mission _ . e '&..;‘ SR S §
-~ Lack of clarity of goals and objecuves o 1 m
Lack of flexibility in school program s 1 S 11
Inappropnate teachmg methods 1 11
Inappropriate school ct;mate ‘ 1
o .Incons1stency in studcnt!staff expcctatxon 1 Co1t
Lack of teachers' knowlege to respond to the needs of 1 1
“adolescents e S R
~ Large class-size - | ' 1 11

PV
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' Other mhlbmng factors identified by area supennncndcnts’ included (a) lacl{of
mobxhty of staff, (®) lack of xmssron, (c) lack of clanty of goals and objocuvcs,
(@ lack of ﬂcxrbrhty in program to serve studcnt nwds (c) mappropnatc teaching -
‘ mcthods ® mappropnatc school chmatc @®1i mconsrstcncy in studcn\d%tf
expectations, (h) lack of tcachcrs knowlcdgc to rcspond to the needs of adolescents,
| and(x)larggclasssrzc , : A : Y '

!

C_anammmﬂmmnm The factors 1dcnt1ﬁod by. substannal pcrccntagcs of
both prmcxpals and teachers as thosc which most inhibited the effccuvcncss of thcu'

. schools were drscrplmc problcms lack of parcnml support, lack of staff commitment
to. changcs, ineffective leadershlp, and largc class-srzc )
" ‘The mhrbmng factors 1dcnt1fied by both prmcxpa.ls and area supermtcndcnts
were lack of ﬂClelllty in school program lack of tcachcrs knowlcdgc to rcspond to |
‘the nccds of adolcsccnts mcffccnvc lcadcrshrp, and large class- -size. The mhxbntmg
: factors 1dcnt1ficd by both tcachcrs and area supcrmtcndcnts were inadequate rcsourccs and
fundmg, meffccuve lcadcrshlp, largo class -size, and i mappropnatc school climate. v |
| | Of all these factors, only largc class-srzc and mcffcctxvc lcadcrshxp wcre 1dcnt1ﬁcd
by all thc thrcc groups of rcspondcnts as the factors that most mhrbrted the cffcchvcncss of
Edmonton Jumor hrgh schools. However, it was thc tcachcrs who conmdcrcd factors such
as teachcrs work overload and madequatc prcparauon time to be thc factors whxch
' mh1b1tcd the cffocuvcncss of thcxr schools. © D R
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Summary @

Both the pnncxpals and area supenntendents rated Edmonton Jumor hxgh

| .schools most effective on the dimension of ta.klng advantage of stafﬁng changes }

- Other dimensions rated highly by the pnnclpals were prepanng students for the semor g ;
_hlgh school program, and—rx{amtammg an appmpnate school clunate whxle those rated

hlghly by the area supmﬂtendents were providing worthwhﬂe extra-cumcular g o "'4

acttvmes, mamtammg hlgh expectatlons of students and. staff and emphasmng * RRR

_academtc subjects The teachers, who concurred w1th the area supermtendents on the o o

dimension of prov1d1ng worthwhtle extra-\cumcular actlvmes, also saw thelr schools

as most effcchve on two other dlmenswns-encouragmg academrc success, and

| | respondents rated thetr schools least effecuve on the dtmens1on of maxnmztng the
‘ hsatxsfactron of the non-parent community. The mean ratmgs by teachers were lower .
than the mean rattngs by pnncxpals in almost every case.

The most important cntena for Judgtng the eﬁ'ectlveness of Edmonton junior
hlgh schools, as rated by both the prmctpals and teachers, were mamtauung high -
expectattons of students ma1nta1mng an appropnate school climate, and dxsplaymg
. leadershrp by the principal. The other cntena mcluded settmg school goals,

_‘ maxnmzmg the morale bf staff as a group, and encouragmg acadexmc success.
| Mamtammg a posrttve school climate was percelved by the three’ gnoups of the
_respondents as an nnportant cntenon for Judgmg the effectweness of thelr schools ’ |

. The prmcxpals and the area supenntendents both rated Edmonton Jumor high
- school pnnclpals most effective on the aspects of allocatmg tasks appropnately among
| staff and allocatmg resources. The pnncxpals also saw themselves as most effective on
such aspects as exerctsmg exempla:y behavxor at school and evaluaung staff members

whlle the area supenntendents saw them ;s most effecttve on such aSpect as enhsung
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o ,__4?:4?;. T

' the support of parcnts In companson the mean ratings by the area supcrmtendents

wcrc lower than thc mean ratings by thc prmcxpals in almost all aspects

The work aspects rated by the pnncxpals as the most 1mportant criteria for

commumcatmg wnh staff Thc aspect rated as the least i important criterion was

3 enhstmg thé support of the non-parcnt community. thn compared to the cntcna

most frequently mcnnoncd by the area superintendents, the matters related to

E leadcrshlp bchawor and t.he achlevcmcnt of school goals were perceived by both
, groups as unportant cntcna for Judgmg the cffecuvcncss of j _|umor high school -

pnncxpals .

S

Of all the factors 1dgpt1ﬁed by Edmonton prmcnpals, tcachcrs, and area

supermtendcnts large class-sme and mcffccuvc lcadcrshlp wcm ‘considered by the - '

threc groups as most mlubmng the effoctwencss of Jumor hlgh schools Other factors
wh1ch Were 1denuﬁed mcluded dxsmplme problcms, lack of parental support, lack of
teachers knowledgc to rcspond to thc necds of adolcsccnts and mappropnatc school

- .
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. Judgmg thexr cffectlvencss included coordmatmg the dcvclopmcnt of school goals, and ~



- (d) concluslons, and (e) unphcanons The summancs in tltls chapter prescnt th'
» ;

hlghhghts of those rcportcd at the end of carhcr chaptcrs

hlgh school principals in Alberta about thcxr job sausfacuon (b) to mvcsugatc

CHAPTER ,10 T S e
SUMMARY MSCUSSION AND IMPLICATION&

/

" This chaptcr prcscnts and dxscusses ﬁndmgs ﬁ‘om tﬁc analyscs of thc

-

quantxtauvc and quahtanve data, along w1th concluswns and unphcatxons for rcscarch _,ff o

and practtcc The chaptcr is organywd in five majoi' sécuons compnsmg (a) an

overview of the study, (b) a summary of the f'mdmgs, (c) d.!SCllSSlO!‘lS of the fi dmgs, . |

. _,/
4
i

"0verviev3'v ‘of the Study

ks

’ pcrccptxons of cffcctxvcness of Jumor thh schools and effectlvencss of prmclpals ‘and
(c) to cxplomc the rcfauonshlps among the sansfacuon of prmcxpals and perccptlons of

: thc cffocuvcncss of pnncxpals and junior high schools: The: spemﬁc research a

questions mvolved overall and facet mcasuncs of thc thncc major vanablcs, the best. .
4

pncdlctog of thcsc vanables, the most nnportant facet vanables, and the relatlonshlps Q :

o among sclccted orgamzauonal pcrsonal facet and ovctall vanables

T Data’/mrc collected by means of qucsuonnalres and scxm-structurcd B \

| mtcmew& Quesnonnau'cs were dlstnbutcd to all 94 pnncxpals of Jumor hxgh(ichools
~in Alberta gontalmng Grades 7-9 mponscs wm obtamcd from 84 of the principals,
~ which rcptesenwd 89% of the pnncxpals m the provmce Two additional sets of

qucstxorman'cs were used to collect school effcctwcncss ‘data from area supermtcndents

. andj Jumor high school tcachcrs in Edmonton. To clanfy and enrich the qucstxonnau'c ‘
o : ﬁndmgs, mtcmcws wcn: conductcd w1th 10 pnncxpals appropnatcly selccted from th'e

X - qucstxonnau'e respondcnts who volunteered to be mtemewed

: is4

g

cB
B i
"2

ot

' The main purposos of tlus sgrdy were (a) to cxarmnc the pcrceptlons of Jumor S

By e
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'I'hc data were analyzed usmg d
‘compansons of means and frequéncies, Pes ’ uct-momcnt correlation
coefﬁclents stcpmsc muluplc linear rchwcss’io" “'- ‘Spearman's and Kcnaall'
coefficients of rank conelahon"Contcnt analysis was'cmployed to analyze data from

" the mtcmews and thc written mponscs from the qumuonnaxre o

Summary of the Fmdmgs , ,
“The ﬁndmgs are summanzed in thc: following order: job satlsfactxon school o
. cffectwcness, effechvcncss of pnncnpals and rclauonshxps among maJor vanablcs
 Job Satisfacti
i Thdmm overall job satisfaction score Suggcsted that, in general, the juniof
high school pnnclpals in Albcrta were modcratcly to hxghly sausﬁed w1th thclr work at
- the time that the data were collected, and that the fmqucncy and lcvcl of overall job
dlssatlsfactmn were rmmma.l . , e
- The JOb facets percclved as most unportant for ovcrall sansfacuon of prmc1pals
| were thc prmc1pal's workmg rclatxonshlps with tcachcrs, the teaching competence of »
tcachcrs, and thc sathfacfion and morale of the staff. The faccts perceived as least |
unportant were the prmcxpal's soclal rclauonsh:ps w1th tcachcrs and thc pnnmpal'
social posmbn 1n the commumty | . A
| ' The lcvcl of overall job satlsfaction was highc'st for the gfouns of pﬁncipala in
mcdlum-smd, rura] schools in a county or separate school district. The lowcst lcvcl
 of overall JOb satisfaction ‘was obtained from thc groups of prmcxpals in small schools ’
in towns m school divisions.
| chalc prmmpals tended to be substannally more sausficd than were their male
counterparts. The group of principals who aspired to thc pnncxpalshxp as their long-
tctm career posmon tended to be shghtly more sansfied than were thosc wnh other

- aspirations. The lcvel of overall job sa|:sfact10n was highest for thcsc groups of

- ¢
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- principals--younger, either three ye'ars.or ten or more years of experience in thsir .
- present position, little prior or total principalship experience, and four or fewer years
. of post-secondary education The lowest level of Qjerall job satisfaction was obtained ‘
for these gmups of pnncxpals-—older only one year in theu' present position, several
- years of prior prmcxpalshlp expenence, and five. years of post-secondary educauon
| ~The best predictors of. overall _]Ob satisfaction were sense of accomphshment as
. an adrmmstrator, opportunmes for advancement as an adxmmstrator and the
-principal's freedom to allocate teaching assignmernts. The JOb facets with which the'
pnnclpals h& the lughest mean satxsfacnon were thexr working relauonshlps with
’ teachers : ,and their freedom to allocate teaching assignments. The job oN

ith lowest mean satlsfactlon scores were salary, fringe benefits, system

B ing mvolvement in system decmon-makmg

Generally, the principals perceived 'the ovefall effeetiveness' of their schools to -
be moderane to high. The criteria perceived as the most unportant for assessing the
' effectlveness of j ]umor lugh schools were mamtammg hlgh expectauons of students
-and. staff maxxmxzmg the morale of the staff as a group, mamtammg an appropriate
| - school climate, and acknowledging achxevements of staff and stﬁaénts all of these".
| criteria were rated as "extremely important” by at least 93% of the principals. Several
| »other cntem also received very high ratmgs The criteria thh the lowest i unportance
ratmgs were maxmuzmg the sausfacuon of the non-parent commumty and mamtanung
low tumover of staff _ -
| Similar findings w'ere'o'btained'ﬁotu the Edmonton teachers. An additional
cntenon which received a high degree of support from the teachers was encouragmg
| academic success The area supenntendents, who rated ina dlffenent way, supported
: rnamnuzmg acadermc achxevement, obtaxmng suppon from the conunumty, and

7 pmvxdmg programs to meet student needs Mamtammg an appropnate school chmate , .;ﬁ

P
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received support from all three Edmonton groups as an unportant criterion for Judgmg |
the effectiveness of j jumor high' schools v |
The hxghest ratings of effecuveness were obtamed from the groups of
prmc:pals in medmm-swed rural or cxty schools ina pubhc or separate school dxstnct
- or county. The lowest ratlngs were obtamed from the pnnclpals in smaller schools m'
towns in school divisions. . B o
The highest means of overall school effectweness were obtained from these .
z groups of prmc1pa1s-female older three or more years in their present position, 1- 9
| years of expenence m a prev10us pnnclpalshxp, 2-4 years of experience as prmcxpals, _
and seven or more years of post-secondary education. The effectxveness level was

slightly hxgher for the group of prmcxpals who asplred to posmons other than .

: pnnmpalslup than 1t was for those who desired to remain as prmc1pals The lowest

ratings of school effectweness were obtamed from these groups of principals--
, younger, only one year in their'present posmon exther no prior pnncxpalshlp s
experience or extenswe years of such experience, and five years of post-secondary ‘
education, o _ - ,
| The best prednctors of the overall effecuveness of junior hxgh schools were
'mamtammg an appropnate school climate, usmg appropnate teachmg methods and
maintaining high expectauons of staff. The prmcxpals saw thexr schools as most
'effect:ve on the aspects of mamtalmng an appropnate school chmate providing .

- worthwhile extra-cumcular actmues, emphasmng academlc subjects, and enforcing
| behaworal rules among students They saw thexr schools as least effectlve on
manmrzmg the satisfaction of the non-parent commumty and maxmuzmg development
of creativity. | | - o

| The Edmonton prmclpals perceived their schools as most effectxve on the

aspects of preparmg students for the senior hlgh school program maintaining an
appropnate school chmate and takmg advantage of staffing changes. The teachers
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percelved thexr schools as most effecttve onthe aspects of encouragmg acadenuc |
success, provrdmg worthwhlle extra-curricular activities, and demonstratmg thorough
knowledge of subject matter. In addmon to stafﬁng changes and extra—cumcular ,
.acnvmes, the area supenntendents judged thelr schools as most effectwe on :

K communxcatmg school goals to students, mamtammg hrgh expectanons of staff and -
students and emphasxzmg acadenuc subjeets In most cases, the teachers ratmgs

~ were the lowest of the three groups. Also, all the three respondent groups percelved

their schools as least effecttve on the aspect of maxmuzmg the sansfactlon of the non- _ %

' parent commumty. . : - .
Genera.lly, the principals perceived théir own effectiveness as leaders tobe

moderate to hlgh The aspects pen:exved as the. most unportant criteria for assessmg

their eﬁ'ecuveness were makmg um\ely, appropnate and acceptable dec1s10ns

commumcatmg w1th staff, encouragmg hlgh expectanons of students promotmg hxgh |
expeetanons among staff members, and i unprovmg the performance of staff: all of )
these criteria were rated as "extremely important" by at least 93% of the pnnclpa.s

The criterion with the lowest importance rating was enlisting the support of the non--

-

parent community. ¥
| Similar ﬁndmgs were obtamed from the Edmonton prmcrpals Two. addmonal'

criteria whxch recetved a hlgh degree of support from them were coordmatmg the )
' developm'ent of school goals and promoting hrgh expectatxons among staff members
The area supenntendents 1dent.1ﬁed these criteria as the most unportant for judging the - ‘
_ effecttveness of pnnclpals exerctsmg mstrucnonal leadershlp, maxumzmg student |
’achrevement, and promoting the achxevement of school goals.

- ~ The lnghest ratings of overall effecnveness of pnnclpals were obtamed from ._

the group of younger prmcxpals in medxum-sxzed, rural or city schools ina pubhc



’ effectlvcncss level was substanually hxghcr for

~ ten or more ycars in their prtorpnnmpal ip cxpcn _ y

the job sausfacuon of staff mcmbers The prmclpals pcrcclvcd thcmsclvcs as most
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school dlstnct or county The lowest ratmggr were obtamed fmm the group ot‘
pnncxpals in smaller schools in towns in school divisions.

.- The. hlghest means of the overall cffecuvcncss of prmcxpals were obtamcd

B from these groups of pnncxpals--fcmale, rmddlc-agod, three 3 years in thclr prescnt

posmon 1-9 years of expenence in a prcvrous prmcxpalshlp, 2-4 ycars of total

- experience as pnncxpals, and seven or more years of post-sccondary educatmn Thc

e ncxpals ‘who aspired to o .

‘posmons othcr than thc pnncrpalshxp as compared R | ired to remain as’

pnnmpals Thc lowcst raungs were obtamcd fro of principals--older,
or in ,pfésénf’posiﬁan, and five
years, of post-secondary education. '

g L ' - ‘ ' A%
The best predictors of the effectiveness of junior high school principals were

“ providing feedback to staff, Commum'ca‘ting with community groups, and inc'rcasing' |

effective on thc aspects of cxcrmsmg cxcmplary behavior at school making txmcly,
appropnate and acccptablc chISIOIIS, commumcatmg w1th staﬂ" allocating tasks
appropriately among staff and cncouragmg hlgh expectauons of studcnts They saw

theriigelves as least cffecuvc on cnhsnng the support of the non-parcnt commumty and

‘.commumca } with commumty groups

Snmlar ﬁndmgs were obtamed fmm %Ed&onton principals Two additional

criteria which" reccxved a high degree of‘Support from them were cvaluatmg staff
» membcrs and prov1dmg an appropriate work environment for studcnts and staff. In .
. addmon to allocating tasks appropnatcly among sﬁff the area supcnntcndcnts Judgcd

the principals’ to be most effective on allocatmg resources and cuhstmg the support of ‘
parents They also judged thc principals as least effective oh thc aspect Qf enhsung the

support of thc non-parent commumty The area supcrmtcndcnts ratings were lowcr



; commumty

P .

" than the pnncxpals' in all aspects cxccpt cnhstmg the support of thc non-parcnt

Rﬂamnatwmahdmm , |
The Pcaxson product—momcnt corrclanon cocffic1cnts mdxcatcd that the overall

modcratcly related

jOb sausfacnon of j Jumor hlgh school pnncxpals was posmvcly
Q‘.v

1o their perccpl:ons of ovcrall school cffccu ess. Perceptions of ovcrall school

cffcctwcncss were posmvcly rclatcd to thmc sausfacuon facets: successful complcnon

of projects and tasks, satlsfactlou and morale of students, sat:sfaouon and morale of

e staff aclucvcmcnt of studcnts and atntudes cﬁudents toward educanon

The Peatson pmduct-momc.nt conelat:on cocfﬁcwnts mdlcatcd that thsovcrall
_]Ob sat:sfactmn of pnncnpals was posmvely but weakly related to their ovcrall '
cffcctwcnws as prmc1palfs Pm:cptlons of ovcrall cffectxven&ss of pnncxpals were’
posmvcly rclated to thcse sansfactlon fadbts: &e pnncxpal's workmg:clauonshlp wnh

S teachcts satnsfact:on and morale of studcnts succcssful compleuon of projects and - -‘;“ !

" tasks; thc pnnc1pal's socxal rclauonshlps wnh tacachcrs, and recognmon by others of

thc pntxcipals work . . & ‘ L , :
o L ,The Pearson product-momcnt correlauonc gﬁiclents mdxcated that the ovcrall .Q -

- effocuvcncss of schools was posmvely and modcratcly related to overall effecnveness e |

dt prmcxpals Pcmcpt:ons of overall effectiveness of pnnclpals wcx{posmvely and
modc@tcly n:lated to thesc faccts of school cﬁ‘ectwcncss dxsplayfhg staff coopcranon

' and cohesmn, maxnnmng the morale of thc staff as a gnoup, mamtammg Mgh

. changmg oommumty cxpectatlons -

Be

expeétatxohs of Staff, showmg a hxgh lcvcl of staff motxvauon, and ncspondmg to

-

\v-__-~a L _ .a - s L
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B : b Dlscussmn of the Major Flndings
The ﬂnd;ngs are. drscussed in relauon to the four major areas of mvesngatxon:
' _]Ob sausfactron school eﬁ‘ectweness, effect:veness of prmcxpals, and relatxonshxps B

» .

amongmajorvanables : _ R e
is sectloll presents the dlSCllSSlOﬂ on the overall ]Ob sausfactton of pnncxpals :
andits nature The dtscuss1on on the nature of overall jOb satisfaction is based on two
| ‘ ;_ sets of data (a) the best predictors 1dent1fied in the regressron analysxs. and (b) thm'
- mtemew data on _]Ob sausfacuon The conclusxons were formulated in relatxon to -
.' other studles reported in the review of the hterature . |
m:mluob_sansfamm The j Jumor high school prmcxpals were moderately to

hrghly sausﬁed with thexr work overall despite the problems and restramts whtch they

had been facmg They were most satisfied wjth the JOb facets related to ﬂanonshxps
wrthm thexr whmls,?redom, autonomy, authonty. and responsxbth to carry out

_ thelr job successfully‘ Yet, the Ievels of satrsfactlon with a few partxcular facets were -
somewhat lower, However d1scussmn of these levels of facet satrsfactlon was
beyond the purpose of this study. | -
"The prmcrpa.ls in tlus study seemed to reahze the unportanctcff
. mtemelanonslups w1tlun the school They were aware that hargnomous relatxonshxps N
4.W1th teachers and students could result m mcreased. morale and satxsfactlon of these %
' people and eveptually in parental attltudes toward the school On the other hand the

R : prmcrpals d1d not demonstrate much concern thh relatlonshlps outsxde the school ~ .

I (B 8 the prmcrpals social standmg 1n the commumty, the prmcxpal's mcml IR S

- relanonshrps w1th teachers, and mvolvement in dxstnct-level decrslon-mahng) smce -
| : they Judged thesorelated jOb aspectsto be least nﬁportant’for theu' ]Ob sattsfacuon
. The tmportance of mtemal worhng relattonshrps was conﬁrmed by most ofthe -
mtervrew respond?nts These nnportance ratxngs may help to explam why pnncxpals; .

-
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in tlus study felt that they were generally satlsﬁed desplte the:r drssausfacuon Wlth

pax'acular facets of their Jobs

In addttlon, the results of the companson between levels of actual sansfacnon

~ with _]Ob facets and unportance show that the facets w1th whlch the pnncxpals ‘were

- rhiost Satisfied wife generally not percerved by them to be of hlghest unportancea and

vice versa. For example, the prmcrpals were qmte sausﬁed w1th therr relanonshrps
wrth the supenntendent and other central ofﬁce staff even though they did not perceive
these facets to be unportant for thexr satlsfactlon It is posslble that the pnncrpals got

- satisfaction from the relatronshlps w1thout consrdenng whether they were unportant or

not. COnVersely; the facets which were perceived to be'highly‘important-satisfaction

: and morale of the staff and achrevement of students--were not those wrth whxch they

were most sausﬁed.

L]

Wxth respect to orgamzagﬁal charactenstrcs, the results reported above

| mdlcate that Jumor hrgh school prmcxpals in rural locauons tended to. be more satlsfiod

w1th their ]ob than were the pnnctpals in other. locanons But vahd assessments were.

B ‘-.qurte drfﬁcult beeause the clll size in the rural category was small w1th only four
o schools Therefore, a deﬁmte conelu}sron could not be reached whether there is a

dmect relatlon&hxp between ovexall JOb satrsfacuon and school setung
‘ ' Another ﬁndmg was that Jumor hrgh school: prmclpals seemed to be more '
sansﬁep w1th a school of medlum s1ze (e g 450~549 students and 24-35 teachers)

i Support for tlus ﬁndmg that size of school affected jOb sansfacuon was found in the

o .mtervrew data. Thus! it may be concluded that Junrer hrgh schools of medrum size are
o assocxated w1th substantmlly hxgher Jdb sausfacuon ofpnncxpals Tlus ﬁndmg is m |
‘ agreement w1th that of Hassen (l 976), who found that smaller work umts d -

'f orgamzatxon tended to fostes overall satrsfacﬁon of workers

W;th regard to personal charactenstlcs, three subsml}nal relanonshrps were

o 'ldentrﬁed between overall jOb satrsfacnon and selected personal charactenstxcs Fust,

s
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pnnc;pals who were younger than;40 were substantrally more sausﬁed than were oldet:
prmcfpals The level of overall Job satlsfacnon decreased wrth an mcrease in the age of

_. ‘_ the respondents. Th1s ﬁndmg is mcons;lstent wrth the results of many studtes whtch‘ o
have neported a posmve hnear relanonshrp between age and ]Ob satisfaction, such as

' those by Lotﬁulst and Dawrs (1969), che (1978), Locke et al. ( 1983), Rottter et al
(1983), and Gunn (1984) The most recent study by Gunn (1984 188) reported that

the level of overall jOb satisfaction of semor high school pnnclpals “incregsed -

mcrcmentally from the youngest to the oldest group of pnnclpals v cond, p_rin_cipals ’

. with three or 10 or more years of experience in their present posmon were

| substantlally more sausfied than prmcrpals wrth fewer years in thetr present posrtmn

This ﬁndmg is in agreement with the prevrous studres by Buchanan (1974), Van
Maanen and Katz (1976), ic '

c relatlonshxp between overall O ._ Ol hiéh school prinCipals and years of

v

. ‘,expenence m thelr posmon I\T:xjd/pn ncipals who had four or fewer years of post-

s secondary educatton expe?tenced the hrghest level of _]Ob sattsfachon Thxs finding'is - A

not m.agreemen’t:w;th that of Brown (1976) who concluded that educauonal . ,’ o A
xy ? N

adimmstrators thh mo_re years of edueatlon, especlally at the doctorate level s'hoWed

“n R '
greatet sattsfactlon In thl§ study fio reasons were provxded by :esp,ondents whtch P
couid’explmn the relanonshlp between job sattsfactton and years of post-secondary
'-:‘.'educatxon i L fh y _f_ . L

3 .

No conclusxon could be drawn about the ovemll JOb satlsfacuon wnth respect to

: ,5 . sex of the mnc%pds It would have been.unreasonable to compare the ﬂ1ean levels of

.8 aésfaetron of four female pnncxpals'to those of 80 male pnnc1pals .} p j' . - fj ] ”

o vanance of overall Job sat:lsfactton, the Pearson product-moment comelanon between

‘ thesetwo vanables was 62 R
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The jOb facets percelved as most nnportant for ovexall satrsfacuon ‘of prmcxpals
were their workmg relanonshxps wrth teachers and the teachmg competence, .
satnt'acnon and morale of teachers It is obv10us that all of these facets were dtrectly R |
Crelaed oteachers. 'y, I
As already noted, sense of accomphshment con'elated hrghly with these facets
. --recogmnon by others, attitudes of parents toward the school fnnge beneﬁts under |
" the contract, and successful completion of pmjects and tasks Pamal support for this
ﬁndmg was found i mformatton provrded dunng the mtervrews by prmcxpals on
sense of accomphslﬁnent. )

Three interview nespondents specxally nelated sense of accomplishment to the \

. 3
ST -Y

posmve feeling they had when the goals or obJectwes of the school wene \ :

h(

e accomphshed, another respondent nelated itto seemg the resuits of the Jobs .
undextaken. The,work aspects 1dent1ﬁed as’ contnbunng to sense: of accomphshment
were related to thmgsnthat promioted growth and. success of students and a posmve o

S atmosphete“ and pride in the school The accomphshment of these could result in : . K )‘

recogmuonand posmve atutudes of paxmts toward the school. :
.’ The second bestpredrctorpf overall job satisfaction, "opportunmes for )
advancement as an admrmstrator " conelawd hxghly wrth the foHowmg facets--the T
K pnnclpa.l s. soclal posmon in the commumty, the pnnclpal s- relauonslup wrth theﬁ‘ |
supenntendent, the pnncrpal ] mvolvement in decxsron makmg at the
dtstnct/dmsxonlcounty Jevvel and attltudes of séhool board admrmstrators toward
3 teachers and adnumm?ors . - :‘ PR s ‘ -

It is ev1dent that these fat:ets were also related o "recogmuon " Accordmg to O

¢ e L

Gunn (1984 l9l}, the ﬁ!st facet, socral posxtxon in the commumty, isa. form of »
recognmon The other facets are»also a form of recogmnon by superordmates as well. -_ | e |
All the facets contnbuted mgmﬁcanﬂy to the oppommmes of professronal growth of |
prmcxpals Thxs ﬁndmg is not surpnsmg smee, accordmg 0 Korman (1977 224), o V, .

DN

- ey ',ﬂ-. .
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promouonal opportunmes are associated wrth oocupatronal levels and also: have sheial |
prestige themselves 'I'herefore, this provrdes, support to findmés reported by IAnonne

B . (1973), Schrmdt (1976), che (1978), and Gunn (1984) that sense of accomphshment

' -zand recogmtron are, unportant sources of Job satisfaction of pnncrpals

. The pnncrpals gdmed most satrsfacuon

' ,sumlar to the factors that contnbuted to their sef of accomphshmen
c prui& xals consxdered relatronshrps wrth teachers and students to be sources of job

o

. I’satrsfactien In descnbmg what sense of accomphshment meant and what work ,

aspects contnbuted most to their sensc of accomplrsh they also referred to - " >

' workrng directly with students and staff to promote grow&and success. This findmg

| . may suggest that some pnnclpals gamed satrsfacuon from working wrth str}dents and
- teacherswrﬂr feehng a sense of accomplrshment. Implicrtly, sense of aécomphshmcnt

-

"rscloselyrelawdtopbsatlsﬁaénon B ", ‘f,. S
. Itaﬁ be conctnﬁed that the rmportance of 1nterpersonal relahons‘mps wrthm |
the- school was perceived:as the most unportant facet for satrsfactron of principals. =~ . L

‘ Thrs supported Gunn s (1984) ﬁndmg in hrs study of semor hrgh schbol pnncrpals ' ,
' ..,-'and partrally supponed the fincﬁngs by che (1978), who reported that relauonshrp o " o ;

T ’_wrth teachers wa§ both a source of satrsfacnon and a source of drssatrsfactr‘on

.1‘

( st diss: As in. Gunn s study, it was drfﬂcult '
e to draw ﬂrm conclusrons about the nature of jOb drssansfactron because Junror hrgh
3 ‘ school prmcrpals in tlus study were hrghly sausﬁed one of the rntervrew respondents

; ; reported no maJor sources of job drssatrsfactron. For thp rest of the rntervrew

:respondents students and teachers who were unhappy, drssatrsﬁed and were not

5 ( Y
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perfonning effectrvely were the greatest sources of JOb dxssansfactron for j Jumor Iugh

: school pnncxpals Also, not being able to be mvolved in declston-makmg with
superordmates on related matters caused them dtssathfacuon Thus, atntudes and
performance of students and

other matters such as msu ' tcxent resources, ﬁnancral cutbacks and workload in

hers were sources of job dlssatlsfactlon in addmon to

L
g

adnumstratron
To conclude the ﬁn gs suggested that the gn:atest sources of JOb
- satxsfactlon for pnnclpals were factors intnnsxc to the JOb whrle d.rssatxsfacnon was
“ . related to extnns1c factors and to atutudes and performance of staff and students This
; | supported Rice's (1978) ﬁndmg | |
Thls sectton presents the dlscusslon on overall effectxveness of prmclpals and ,
, 1mportant mdxcators of overall school effet\::;eness Three sets of data were used to 4
study and descnbe the i unportant mdrcators of overall school effecuveness @) thc best
predtctor 1dentrﬁed in the regressron analysrs, (b) t.he most unponant cntena for" - '
Judgmg school effectlveness as pen:exved by the quesuonnarre respondents and B a
-(c) the tntervrew data on school effectiveness.. . : T
| mummms_gﬂsghmls 'Ihepnncxpalsgenerallypexcexvedthexr /’ R
o schoolsr to be moderately to hxghly effectlve overall, desplte a cntrcal s1tuatron when .

school effectweness and school 1mprovement were bemg quest:oned pubhcly and

pr those educators concerned were stnvmg mcrease them. oo @

' o

In yudgmg therr school's éffectrveness, the most unportant criteria percexved by

the pn,ncxpa]s were mamtalmng high expectatxons of students and staff mamtauung the E
& morale ‘of the staff as a.group, mamtaxmng an apgirc ,nate school chmate and

° LA

acknowledgmg achrevements of staff and studen ; . i g the satlsfacuon of the b

A
© . nom- parent commumty and mam@mg low tumover of staff were rated as of least

1mportanoe T o
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It is obv;ous that tthe cntcna were conststent thh the charktensucs of

effectxve schools as rcported by Murphy and Walkcr(1986) and Walbcrg (1986).
Sausfactton of staff and studcnts was. pcrcclved by the pnnmpals as an unportant

il

e

S cntenon for school cffccttvt:ness, as.it was by Goodlad (1984) -

Addmonally, thc mults of thc companson bctween lcvels of school

effccnvencss and nnportancc show that some of the factom on whlch lngh |
e effecttvcness had becn achlcved wcnc tcncrally not those which were perceived as

- most lmportant for Judgmg thc ovcrall effecttvcncss of schools, and vice versa. This
can bc som m thc ratlngs of thc cntcnon "cnforcmg bcbaworal niles among studcnts"
and conVctscly in those of the cmenon "maxumzmg the morale of the staff as a
. group Possthy pnncxpals are unable to achteve htgh levels of effcctlvencss on some.
‘ _ofthecntcnathattheydecmtobcvcryunportant. - ' |
| | . With respect to orgamzauonal charactensttcs, the ﬁndggs mdlcatcd a du'oct
- relationship betwocn school effectwcncss and school settmg and size o‘t'school The
A highest levels of cffecuvcncss were obtaincd from the schools in the cxty or rural 7
Iocanon and schools of medium smc It is possxble that schools in cmes are provxdcd*
- with better quahty staff ?d grcatcr vanety of programs for studcnts nccds Support

\

that sth of school co /Wnﬂuencc its effecuvcness was provxded in the mtcmcws, as
‘ shown in this paraphased responsc ' '

: Inasmall school you. arenot abletooﬁ'aas manyprograms aayou = .- -,

- want to. - You couldn't even ‘hire spetialized teachers. It's-akind of I
: .pressurc It's dtfﬁcult to tmprove the cffcchvcncss of the school. - S
. ’.A substantlal relauonshxp was identified betwocn ovcrali schoot‘ct’fccnvcnoss o
| and some sclected pcrsonal charactcnsucs Rnnc:pals who were 50 or oldcr wnth

) three or more ycars of cxpcnence m thclr prcscnt position, and more ycars of post- -
i (sccondaty educauon tmded to assess thctr schools as havmg dte highest lcvcl of
cffectlvcness Poss1b1y pnncxpals who are oldcr w1th hlghcr levels of cducauon, and

8]

3.
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more expenence m thetr posmon can gam more experuse and conﬁdence in canymg
outthexrjob, o A ‘ Q“it'f,' “ o
0 No concluston could be drawn about the ovcratl effecnveness of schools in -
: relauon to sex of pnncxpals because of’ the small cell size in the female“’ate'gory., ‘Also,

no respondents supportcd such a relauonshxp in the mter\new .

~ The pnnctpals appeared to percelve thelr schools as most effecu % such _
xmportant cntena as schoo1 chmate extra-curncular acuvmes, emphasmng ‘academic
. subjects and the aspects related to student behavwr and performance Certamly,

of effecuveness of then' schools : - ‘ k:
hdmmm;mmm The best predmtor of overall tff, :
effectxveness, maintaining an appropnate school chmate contributed 33% of the
. vanance of overall school effecuveness The other two unportant pred1ctors were
. usmg appropnate teachmg methods and mamtammg }ugh expectauons of staff
o Support for thxs ﬁrging can be found in the re v _g:v:of the hteratune on both '
‘orgamzauonal effectiveness and school effectweness For example,,the most _
important predxctor conesponds toan effectweness dtmensxon ldenuﬁed by Lawler et
\aj 6! 980) and Steers (1977) as orgamzauonal chmatc or envmonment. Accordmg to
| effecuve school characﬁmsucs, the second unportant predxctor unphcttly corresponds' '
G to mstrucuonal leadexsh:p and the tiurd corresponds to hxgh expectauons In fact, the' ,' | '.
- thnee predtctots are all the most common vanables of effecuVe schools as reported by :
o Murphy and quker (1986), Shqemaker and Eraser (1981), Remhan etal: (1986), and’
Walberg (1986) ’ P o o |
The work aspects percexved as the most unportant cntena for assessmg the :
s | effecuveness of schools 1 were mamtalmng hlgh expectauons of students and staff
mmummng the momle of the staff asa group, mamtammg an'appropnate school
'chmate and acknowledgtng achtevements of staff and students These cntena were - |

L

I
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| related to expectations, morale, chmate, and achtevement Also, they are i‘h agreement

'..,)

with charaetenstlcs of effective schools as stated in the research lxterature ’ -”»'

' In addmon the prmcrpals in this study tdentxﬁed these work factors as
¢ contnbutmg to the effecnveness of j _]lllllOl' h1gh schools--pro\ﬁncxal achlevement test

results or district exam results, maxumzmg teacher expert1se, staff comrmtment to ° T

- smdent success, and maintaining good order and d1sc1plme Lo _ v""‘

-

- Despite the wording, it is evident that these 1tems correspond reasonably well'”r |

to effectlve school charactenstlcs identified by Shoemaker and Fraser (1981), ‘ “’
Edmonds (19SZ‘Mhy et al. (1983) and Remhan et al. (1986). For example, the

. ﬁrst 1tem focused on student acadermc ach1evement, while the second was related to

2

qualmes of teachers and teachmg The thlrd item was related to htgh expectatlons by

2

- staff" for student achrevement, and the: fourth was related toa posmve school clxmate
~On the other hand m 1dent1fymg the factors most mhtbmng thelr schools

effectweness, the prmc1pals referred to; matters related to. cumculum school program, ‘

' pohcres, expectatlons, qualmes of staff and students and students home background .

Poor quahty of curriculum and lmutatmns of school program obv1ous1y can hinder
ach1evement of students Constramts caused by Departmental pohcles, unreahsnc

demands and expectanons from superordm ', s, coupled w1th student behavior affected

roy

by thetr home background can inhibit sch; T’,ffectiy'enes's. On the other hand, high-_
quahty cumculum, supportuiepoﬁmes, reahstlc demands and good student behavxor
could contnbute posmvely to the eﬁfectweness of j Jumor htgh schpols N |
_ Smce the best predlctor of school\éffecuveness was mamtammg an appropnate : .. -
| school chmate the ultervrew respondents were asked to identify the: chmatc

| _ appropnate for achxevmg the effectlveness The respondents related itto open

T chmate posmve atmosphere, and the chmate t,hat promoted good dxsc:plme and

o appropnate behavror whrch made school a safe and secure place Agam thesﬁndmg

\l’)'-

o corresponds to the studles by Murphy et al (1983), and Walberg (1986) who *



b ldentrﬂed one chanactensuc of an effecuve school as" a safe and orderly climate or
) envu'onment." 'Thus, these results supported the conclusron by Puﬂ:ey and Smith
" (1983: 440), who stated that "a school culture or r more spec1ﬁcally 1ts climate, seems
| to be the determmmg factor in its success or farlure " In addmon the unportance of
school chmate was confirmed. by the data obtamed from the Edmonton area
supenntendents and Jjunior high school teachers, who also percerved a positive school |
| chmate as a very irrrportant criterion for the effectiveness of junior high schools. /
‘ ~ From the teachers pomt of view, student dxsclphne ‘was a very unportant
1nd1cator of the effectlveness of j Jumor hrgh schools Tlus supported the findmgs from
studies by. Henson. (1986) and Hmdle (1987) that order and drsc1phne were assocxated : 4
with effectweness of schools
. ‘This section d1scusses the overall effecnveness of pnncrpals and the mdlcators
of effecuveness of principals. Three sets of data were used to study and descnbe the - -
B unportant mdlcators of overall effectxveness of prmcxpals (a) the best predictors
g:s : 1dent1ﬁed from the muluple regression analysrs, (b) the most unportant cntena for
' Judgmg effectlveness of prmcxpals as percelved by the quesnonnaxre respondents and
“(e) the mtervrew data on effecuveness of pnncrpals

EES
L $rind

g;i:d" . Q:mll.sffmmm:ss.otpnnmals The ‘principals gcnerally pcmelved |

o themselves to be modetately to: hrghly effecnve as leaders of schools No respondent% ;
Pﬂ'cerved that he or she was meffectrve T e S ?

. = In Judgmg thexr own effectweness as leaders the prmcrpals percelved these |

g

o 'aspects as glost unportant cnteua. makmg trmely, appropnate and acceptable

N decxsrcms, eomnmmcatmg with staff eucouraglng hrgh expectanons of students, -
A
xpromoung hxgh expectanons among staff members and unprovmg the performance otL ,

staff There was a consensus between the questronnalre respondents and the mterv1ew N _. .

&

" respondents regardmg the inost unportant crmena for assessmg the effecnveness of

L
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| prihcioals, 'I‘his"f'mdi,ﬁg was supporwdm thc lihcrahxre, cspcciﬁlly rin the axv'tjclc‘svb)" | _
Stogdill (1974) and S'tecrs (1977) 'I'hus, the quahncs of decision-making, qualities of
staff, and expoctatlons were consxdcred as xmportant mdxcators of effocuveness of
principals. - o o N
~In the companson bctwe% 1cvcls of cffcctxvcncss of prmcnpals with work
aspects and i unportancc of thesc as}:ects it was found that some criteria rankcd as most
,effccuve were not nccessanly rankyd as most 1mponant for Judgmg the ovcrall
effechvcgcss of principals, and vice vcrsa On some unportant cntcna, a high degree
of effecuvcncss may not be achievable bccausc of obstaclcs, barriers or pn:ssﬁncs
| 'u’nposodon thcpnncxpals o R v M”“&‘; §°
Sumlarly, some sclected, or,ganjzanonal charactmsncs such os school scttmgs
and size of schools could substanually mﬂucncc thc cffccuvcncss of pnncxpals Thc
" principals in the clty or rural locatxons and in schools of mcdmm size tcndcd to achxevc '
the highest level of cffecuvcncss An  explanation for thns phenomcnon may bc that
”pnnmpals in city schools tcnd to havc more opporturuty to acquamt themselvcs with
more skills and knowledgc Support for the proposmon that size of school could ‘
mﬂucncc effecnvcncss of pnnapals was provxdcdgn the mtcrvwws, as shown in this .
K paraphased rcsponsc : ' ISR} . |
1 fee] more cffecnvc for th1s size of school because I'd like to know
 all students by name and their background. I can have a chance to teach
them. Ifecl effective if I do so. In a big school my effectiveness may be
- With rcspcct to. personal charactcnstlcs, thc hxghcst level of effoctwencss was
- obtamcd from the rmddle-agcd group of pnnc1pals (40-49 ycars), the pnncxpa.ls with
| three years in t.hc;r prescnt position, and with s_cvcn or more years of post-sccondary
education.. This is not sﬁrp'rising beoaus'c more cduc;,tion' and more 'c’chricnoe'could
rcasonably contribute to a hxghcr dcgrec of pcrsonal cﬂ'ccuvcncss Howcvcr thc

. ﬁndmg on the cffectwcncss of prmclpals in rclauon toage was not in agroemcnt wnth
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that from the tnterview. Alllb.ut one 'interview respondent believed that principals
could be effective at any age and that age | had no impact on therr effectiveness. |
mmmmnmw The best predlctor of overall
effectwencss of pnnc1pals "provrdmg feedbwk to staff,"” contnbuted 38 % of the
vanance, the other unponant predrctor was "commucatmg with commumty groups "
: However, itwas drfﬁcult to bulld acase from the literaturé to support provxdmg
R feedback to staff as the bcst predlctor o'f“overall effecnveness of. prmcrpals, eSpecrally
usmg the hteraturc on prmc1pals as cffectxve leaders Thus, it was not concluded that
provxdmg fecdback to staff was the most lmponant mdicator of pnnmpal'
effec:\::r:c::‘ even. m;u;h 1: ;vas thc best statlsucal predrctor of overall effectlveness of
) 'prmmpals . R | |
o The work aspects percelved as the most unportant cntena for Judgmg the -
.effecuvencss of prmc1pals were makmg tlmely, appropnate and acceptable dec1s1ons,
commumcatmg wrth staff encouragmg hxgh expectatlons of students, promoung hlgh '
expectatlons among staff members, and unprovmg the performance of staff. These
criteria were related to quahtles of decrsron-makmg, commumcatron expectatlons and
qualities of staff - Providing feedback to staff is a form of commumcatton and may
lead to unprovement of staff performance | o
B In addmon ‘the questmnnan‘c respondents 1dent1ﬁcd these: work factors as
contnbutmg to effecuvcness of pnncrpals-staff parnclpauon in dec1s1on~makmg, o
‘ accentuatmg posmveness, du'ectlon about a sense of purpose, attJtudes of students and
- staff, and estabhshmg trust w1th teachers, students and parents Obvmusly, these
faetors were not du'ectly rclatcd to prowdmg feedback to staff.
On the other hand, in 1dent1fy1ng the factors most mhlblgmg the effectrveness of

pnncxpals, the questio respondents referred to- matters such as meffecnve v

leadershlp style and ' : dershxp behavmr, poor apphcauons of rules and regulauons in

dxsciphnmg students onstramts from the central office, and financ1a1 problems
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However effectlve leadershxp behavmr, appropriateness in dxscxphnmg students,
supportive pohcxes, and availability of ﬁnance could contnbute posmvely to the
' effecuveness of : : . : S
S ! The,i mmp“:g:; did not support providing feedback,no staff asthebest
g pred1ctor of eﬁ'ecnveness of prmc1pals In 1dent1fy1ng prime lﬁcaﬁrs of o
. effecuveness of pnnc1pals, six responden;s refcrred to leaders xp qualmes of .

’prmc1pals, wlule md1v1dual mpondents referred to pnnclpal-s ! relat:onshnp,

conﬁdence of teachers in the pnncxpal and translatxon of thelr mstructlonal leadershlp '

o _ess of pnncxpals .
e 'owex;er a very unportant mdlcator--msn'ucnonal leadershlp--was nussmg
Junior hlgh school pnncxpals in this study d1d not refer t to such factors as curnculum
and mstructwn Only one mterwew respondent mentwned the need to clearly deﬁne
| acadermc goals Furthermore, the i unportance of the aspect of instructional leadershtp S
" was percelved as moderate by the Edmonton prulcxpals whxle the area superintendénts -
saw it as very unportant. . Thus, the e_mphasls in the hterature on mstmctxonal |
leadership by writers such' as S'myth (1982) and Rutherford et al '(‘1’983) was not
" congruent with that demonstrated by the mspondents in general The reason for t}ns
ﬁndmg is net clear. A close consxderatxon of Murphy s (1987 2) views may prov:de
som.e clues Murphy concluded that "Most pnncxpals do not act as 1nstmct10nal :
leaders Rather, in most districts’ and schools, curnculum and mstmctlon are mana}ed

7 default."
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Thls S°°tl°n PM&S the m"f}ﬁtmnsl:ups between overall job sansfacuon and

-

' overall school effecnvene,ss and éffecuVeness of pnncxpals Thnee conclusrons were

\.‘

-~

drawn from the Pearson product-momen.t cornelatxons ‘
LA dmect relatronshrp exists between the overall jOb satisfacuon of j Jumor B
hrgh school pnncrpals and thetr percepttons of their school's overall effectxve'ness o .
2. A dn'ect relauonslup extsts between the overall _]Ob sansfactxon of - _]unior '
‘ hrgh school prmcrpals and their perceptrons of their overall effectrveness as pnnctpals B
o3 A dlrect relatronslup CXlStS between the percepuons by ;I;n—cxpals of the
_ overallschool effecuveness and thetr overall effectiveness as pnncrpals
| These fmdmgs were supported by the mformatwn which presented _
relatronshrps between (a) ]Ob sausfactxon facets and overall school‘: uveness and
effectrveness of pnncrpals (b) school effecuveness facets and ov 1 _]Ob s\tisfactxon
v and overall effecnveness of pnncrpals, and (c) pnncxpal effectweness facets aad
; overall Job sausfactlon and overall school effectrveness ‘
N - More support for these ﬁndmgs was to be foun&d in the mterv1ew data. All the
| mtervrew respondents agreed that their job sattsfacuon, the effectlveness of thetr '
schools and their effecuveness as pnnc1pals were closely interrelated.

. The Pearson correlauon coefﬁcrents however mdlcated that the sn%ngest
relatronshrp was between overall school effectrveness and overall effectweness of
prmcxpals (r= 45), and the wwkest was between overall _)Ob satrsfactxon and overall

, effectlveness as pnncxpals (r = }1) The strength of the relatxonshrp between '
effecuveness of schools and of pnncrpals was also conf'umed by the i mtervxew

" respondents. Addmonally, thls findmg supported the studxes by Leithwoodand
Montgomery (1984) and the assertion by Hatley ( 1988), whtch claimed a dmect .

relatronshrp between effectlveness of prmcrpals and effecuveness of schools



= followmg conclusxons were. formulated

. :— overall schooheffecuveness and overall effeenveness of pnncrpals and the weakest L

L;) o 4. In general selected orgamzatlonal cb@mctensucs of schools and personal

{

‘ Concluslons '

I

Based upon the data exaxmned in tlus study and the results obtamed the .
LN

¥

- L 'I‘he Jumor lugh school pnncxpals m Alberta were. moderately to hxghly ‘
: 'satxsﬁed wu,h their work overall Also, they percexved themselves and the1r schools to
“be moderately to lughly effecuve overall '

2 The best predxctor of overall jOb satxsfactlon, as mdlcated by the stepwrse T

s 175 -

- mulnple lmear regpesslon, was sense of accomphshment as an adlnimstr%tor, whxle the =

| »,,best predlctortof qgmu school effectrveness was mamtalmng an appropnate school
chmate and of efl'ecuvengss of prmcxpals was provrdmg feedback to sta,ff |

"-a" @

3. Dlrect relauonshxps exxswd among overall _)Ob sausfacnon of Jumor h1gh
":" séhool pnnclpals, their percelved overall effecuveness of thexr schools, and therr

pereewed overall effé:tlveness as prmclpals The strongest relatxonsmp was between . :
. was bgtween overall ]Ob satrsfactﬁon and overall effeetweness of prmcxpals
sharacterxsucs of prmcrpals affecwd overall _]Ob sansfactlon, overall school

': effectweness, and overall effecnveness of pnncrpals In partlt:ular overall JOb

: sansfact:on of j Jumor hxgh sehool prmclpals, theu perceptlons of school effectweness, v

- and theu' effecuveness as pnncrpals were all sxgniﬁcantly related to a school of medmm 3

size (450-549 students, 34-35 teachers, and two v1ce-prmcrpals) Also, in this stu dy et

. the youngest group of p nctpals (younger than 40) expressed the hrghest level of 1
overall ]Ob sausfacnon The level of saasfact:on appeared to decx/ease w1th an mcrease )
in the age of the pnncxpals Tlus ﬁndmg is opposme to those in the prevrous studles, o
‘ mcludmg R1ces (1978) and Gunn s (1984) e
' 5. The unportance of Jobfacets was reﬂecwd toa small extent in the level of

_ satrsfacuon expnessed thh regard to those facets Strmlarly, the 1mportance of work

A
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oA

. facets was reﬂected in the level of school effectxveness and effecuveness of pnnctpals

' There was not substanual agreement in the ratmgs between levels of sausfacuon and

cffectrveness and unportance However, the i nnportance measure pnovrdes support to "

"'jlandeffecuvencssofpnnmpals o .' | ER JREE \

-

o 'commumty

certam criteria for measunng job sansfacuon and for assessmg schOol effecuveness -

6. ’Ihe most unportant cntena for assessmg _|ob sausfactxon were percelved'p

be related to workmg relauonshxps, staff performance, morale, and sausfacuon and

X the least unportant to somal mlanonshtps and posmon The most tmportant critena for -

assessmg the effectrveness of Jumor hxgh schools were percelved to be related to

-school goals expectauons, cItmate morale, sausfactton, and achlevement, and the
: 'least unportant to the non parent commumty The cntena percexVed as most 1mportant » '
- for assessmg ﬂ@effectweness of pnncxpals were related to decrsxon-makmg, o
v‘ commumcanon, expectanons, and staff and the least 1mportant to the non- parent

7. Sense of accomphshment contnbuted stat1sucally to the nature of _]Ob

fsat:sfacnon of Jumor high school prmcxpals tlns was supported by nespondents

o
P

comments Fu'st, it was found to be one of the work facets whxch most satlsﬁed

pnnmpals Second, it was stausncally the most unportant predxctor of overall jOb / v

.satlsfacnon Thll’d., 1t was percgwed as the greatest source of jOb sausfacuon In this

' study, the sense of accomphshment of j Jumor hxgh school pnnclpals was most strongly

- § related to the vanable "rccogmuon by othexs

8 An appro;%nate school chmate was percelved to be central to the B

&

| effecuveness of Jumor thh schools Thxs mcludes a belief system whtch not only |

" "values acadenuc achlevement and creates hxgh expectatxons, but also demands order

- and drscrphne s0 that smdents at thxs age can achleve both acadermcally and socxally

| The contnbunon of school clunate to school effecuveness supports the ﬁndmgs and

o ,concluslons in the hterature
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9 Jumor hxgh schools were percexved to be most effecuve on the aspeets

related to student achtevement, performanee ot' students and comxnumty, and least

) effecuve on the non-parent commumty, preparauon of work by teachers, new methods ’

and techg;plogy, and creatlvxty Prmctpals saw themselves as most eﬁ'ecnve on the :

N

” the non-patent commumty

10 A dlscrepancy ex1sted between the quesuonnaxre data and the xntemew

| »data regardmg the best stattsucal predrctor of effectrveness of pnncxpals Prov1d1ng
feedback to staff whxch statxsucally was the most unportant predxctor of effeetweness
' of pnncxpals was nexther assocxated w1th those 1dennﬁed by the quesnonnalre o

| respondents nor mentloned by the mtemew respondents as an mdlcator of

‘ effecnveness of pnncrpals However, the emstenee of such a d.xscrepancy emphasued

the usefulness of hav1ng two dtfferent types of data to make compansons

' 11 Compansons of school effecuveness data as percexved by Edmonton

prmc1pals, teachets and area supermtendents showed d1fferences in the pereepuons of

: personnel thh dtffereqt mvolvements m junior hlgh schools The average raungs of

o school effectweness by teaehers were clearly lower than those of thetr prmcxpals TheJ
- ratings by area supenntendents hkewrse tended to be slightly lower than those of

‘

pnncxpals but in some matters they were shghtly hlgher than were the ratmgs by .

teachers

-

Imphcatnohs

aspects related to. leadexshlp behawor and least eﬁbcnve in enhstmg the support of the o

Imphcanons drawn from the f,'mdxngs of the study are reported in this sections B

under the headmgs of (a) theory \and research and (b) practlce. Lol

"~ Job satisfaction investigated in this study partly replicated the study by Gun_n .

5 (1984)’. 'lhe\present study examined job satisfaction of junior hxghschool principals’

B Y



" in Albertz and 1ts rclatxonshxp thh pt‘inclpals pcrccptxons of their school'

cffccttvencss and thcu' cffcctwcncss as pnncxpals 'I‘he umque charactcnsucs of j Jumo: fo

o “_‘h1gh schools mult in somc major pmblems assoclated W1th studcnt bchavmr .

- ‘dlSClphne atutudcs, and student acadexmc achxcvcmcnt. ’I'hcse charactenstxcs may

have an unpact on sausfactlon of prmc1pals and teachets as well as thcu' effccnvcncss,

, fand cvcntually the cffcctwcness of theu' schools Thus, further rcscarch is nccessary

118

i to attcmpt to asccrtam thc effcct on thc perfonnancc of these school pcrsonncl and thc ‘}

= _effcctlvcncss of Jumor lugh schools Furthcrmonc, tlus study ’has provided data whtch

- would allow compansons W1th data alrcady avaxlablc for senior lugh school prmcxpals Co

and then' schools

’I‘hc crxtcna for Judgmg thc cffccuvcness ot' Jumor hlgh schools as percctvcd by

Yo

prmclpals are in agrcemcnt w1th charactcnsucs of cffecuvc schools as statcd in N |
, | ” cducauonal research htcraturc Also thc companson of dataon thc eﬁ'cctxvcness of
2 "Edmonton Jumor hlgh schools as pcrcexvcd by thc prmcxpals, tcachcrs, and arca
_ supenntcndcnts ylcldcd an mtercstmg ncsult. A sumlar study nught well bc conducted

.w1th a largcr samplc of rcspondcnts

. The lcvel of ovcrall _]Ob satxsfacuon of j Jumor h:gh school prmc:pals, thclr

perccptxons of ovcrall school effccuvencss, and ovcrall cffccnvcncss of prmcxpals
.3

R wcre h1ghcr than expcctcd especially in thc sltuatlon when thcy were facing seridus )

financial cutbacks Wthh rcsultcd in. largcr class-sxzc, teacher layoffs, reductxon in

.

' programs and possxblc closure of ccrtam schools A smular study could be designed

toi mvcstlgatc the effect of the critical suuauon on the prmcxpals‘ pcrformancc or thﬂf .

. school effectwcncss " |
Fmdmgs from tlus study showcd that scnsc of accomphshmcnt as an
R ‘admlmstrator was thc bcst prcdxctor of ovcrall _]Ob satlsfactlon ag it had becn in other

4 studzcs of _]Ob sausfactlon In this study, an attcmpt was madc to dctcmnnc what thxs ‘

Hfacct mcant to thc rcspondents But bccausc of i 1ts complcx naturc, CSpecxally in 1ts



L relauonshtp to many other facets of sansfactron and effecttveness, the facet--sense of |

s accomphshment—-meds more mvestlgatxon.

Jumor hxgh school pnncrpals appeared to be farmhar wrth both ratmg scales

' and expectauons 'rms was probably because Gf the ratmg system used in schools and
» the frequency of research conducted wrth 1t. Famﬂanty wrth the ratmg scales used
»may lead to more reahsuc assessments ( . ‘ ‘ e . 'l
| Thrs study was conducted ata parmular trme of the school year and therefore, ‘:‘ R
o may not reflect conditions obtamtng at other times. A long1tudma1 study is. necesSary . R
50 that _]Ob sausfactron and other research vanables are measured at the. begmmng, |
_ the nuddle and at the end of the school year or contmuously throughout the school
. year. Condmons obtammg at these three. pomts may be dtfferent and thts may affect

: percepuons of respondents and the relauonshlps among research vanables |
Emnce Tse» » ,
The study shows that the follovvrng Job satrsfactron facets were‘the best

)

':\

g predxctors of overall job sattsfacuon sense of accomphshment as an adnumstrator
oPPOrtumtles for advancement as an. admtmstrator and the pnnctpal S freedom to .
allocate teachmg asstgnments Another facet Wthh was correlated most hrghly wrth K
- sense of accomphshmnt was necogmuon by others Thte,an unprovement m these g
° condmons should 8SSISt in mcreasmg jOb sausfactmn of ]umor hrgh school pnnctpals.
Some of thesources of drssatisfactron identified i in this study, such as
v'decxsxons unposed by supetordmates, bureaucracy and excessxve paperwork requue _ | -
the understandmg of superordmates "The jOb facets from wluch the prmcxpals amed o ’
least sausfactton, such as the salary, fnnge benefits, and expeetanons of. the school .
| ’( board. need attention from those concerned who should undertake to ehmmate orat.

= least reduce the effect of such causes.

SeVeral factoxs were xdennﬁed in tlus study as mlubltmg the effecuveness of
- the Jumor hxgh school such as poor qualmes of the curnculum, hmnattons of the

o ‘\‘.



- school program, dcpartmcntal rcgulauons, and expectanons and demands ﬁ-‘ B
S superordmates Addmonal factors mhxbmng the cffectxvencss of pnncxpals, such as
- constramts from cenlral ofﬁcc, lack of mvolvcmcnt and support t‘rom thc T
supenntendcnt, mappropnatc rocnntmcnt of staff and lack of trammg in admmxstxanve ( . | ;:
slnlls should be taken into conmderatlon Eﬂ'ccttveness of Jumor hxgh schools and : :
pnnc1pals nnght bc enhancod by thc ehmmanon or teducnoh of what may be tcgardcd g
“'r-asobstaclesorbamcrs | S | i -
’I‘hc understandmg of the cffect of selected orgamzanonal vanables»-such as " _
‘s1zc of school~-and pcrsonal vanablcs--such as agc, ycaxs xrrpnescnt posmon. ycars of
: cxpcnence as prmcxpals and ycars of post-sccondary educatlon on Job sausfactmn
= school cffccuvcness, and cffccuvencss of pnncxpals-may be of use to thosc who arc |
‘ mvolycd w1th seloctmg, tralmng, supcrv1smg, and counscllmg prmclpals —
| Thc cntcna usod by pnnmpals for assossmg thc effccuvcncss of j Jumor hxgh -
: :‘.schools and thcxr cffoctwencss as pnnc:pals may be helpful to thosc who arc to ‘ L
cvaluate thcsc schools and thcu: pnnclpals Also, thc mfonnatlon obtamed from thls |
| ﬁstudy may bc uscd to 1mprove thc cffecuvencss of Jumor hlgh schools and thcxr |
.prmc1pals | AN | |

, : Concludmg Comments o : ‘ |
School effecnvcncss and school unprovcnwnt havc bccn a topxc of contmumg

B :.._"‘:,‘ mvcsugauon Undcr the assumpuon that i unprovmg pnncxpal cffccuvcness would

- i ’contnbutc to unprovmgw}cﬁ'ccuvcnws, the role of prmclpals has becomc

L -mcreasmgly unportant. ’I‘lus study has prov1dod msxghts into the cffecuvcncss of

: Jumor lugh school pnnc1pa1s particularly about aspects of sansfacuon and

| vdxssatxsfacuon Both sat:sfacuon and cffectwcncss are common topxcs that are ‘ 4 E . v
\_ ‘pcrcelvod to bc of most nnpottancc in any orgamzatlon Thcy may need attcnnon not o
only in Albcrta Jumor lugh schools but also those in othcr Junsdxcuons At a time.
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v »‘ .."whcn thc cffccuvcness of schools and of thclr pnncxpals are bemg qu&shoned pubhcly, ,
: ‘. thcrc xs a nccd to obtam oplmons and mfonnauon from pnnclpals on ﬂus toplc

e thn coupled with shlled obscrvauon of adnumstrauve practices, cumculum _
o offcnngs and studcnt acﬁncvemcnt, the concluslons reached in thﬁmdy should e
: " :"contnbutc furthcr unportant dxmenslons to thc bascs of effecnveness of educauon at

thc Jumor hxgh school lcvcl
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SCHEDULE FOR PRELIM]NARY INTERVIEWS OF SUPBR]NTENDENTS
PRINCIPALS AND TEACHERS

10 AWh"atvwork aspects ofa junicir hjgh séhool ﬁrincipal pro\'ridc' the moét job.
. Satisfaction? : 2% ' _ . R
2. In pnor research, some rcspondcnts have statcd that "scnsc of

-accomplishment" is a source of job satisfaction.. What do you undcistand by
the term " sense. of accomphshment," as itrelates to a Jumor hxgh school ;-

3. What Jor cnncna would you use to assess thc cffcctwcncss of a Jumor hxgh
5 school? - y

4.  What factors most mh1b1t the cffccnvencss ofa junior hxgh school?

‘5. What major cntcna would you usc to Judgc thc cﬁ'ecuvcncss of a jumor hxgh
-+ school principal? - y _ ,

6. ,What factors most mhxblt thc cffcctwcncss of a Jumor high s school prmcxpal" '

K 7. 'How nnpomnt is the j junior high school prmc1pa1's cffectxvcness for ,attammg N
A 'ovcrall school effecuvcncss" : - >

B
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" Please also assess your degres of satisfaction with each work factor, using this scale:
Highly. .  Moderately  Slighdy - Slghdy
Dinats  Disiced e~

JOB SATISFACHON

A

Mmhimmd@dhfdbmuwkfmfmbb%dhnhmhm i
. pnnnpals.usmgthismlc

'Not sy Moderaely

°

N s M

. Dissatisfied

' Cicle the selected letter and number.

1 2 3

"9,

B
13.

10.
11

X

14,

18.

-xmmmnuhmmmpn&mw&mlf
8.

coneanhgwuhngemdxﬂmsi:conducwdmthescboolsy:m
" The salary. the principal receives -

anebaie.ﬁamthtbeconm

' fQualuyofcumdhlnmcamdwschool

Thennmberd‘houndnplhdpdismqﬂmdwwk
The principal's physical working conditions

Tuﬁmuhmﬁméﬁmwﬁﬁﬁ&dm

The priscipals social relationshipe with teachers’ S
“The teaching competence of teachers ' '
,-mwmpemdmmhmﬂingmfaﬁmd&xm

external to their clsssrooms
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213
Intervievi Schedule :

[

v Elgh nmc pcmcnt of thc Jumor high school pnncxpals in Alberta completed the
.. questionnaire, "Perceptions of Principals of School Effectiveness, their and their
 Job Satisfaction.”. Analysis of these responses led to the following q ns, which
- - are intended to provide ﬁmher msxght about the 1mportant issues of effccuveness and
.. Jjob sausfacuon ' ‘ :
At the outset of this interview, I msh to assure you of anonyrmty and conﬁdentlahty
- of your responses. If any quwnon is unclear, please ask me to rcphrasc 1t or to clarify
. its meamng or purpose

>

- L " What glvcs you'thc most satisfaction as a Jumor high school pnncxpal"
2. What gw&s you the most dlssatlsfacnon as a junior high school prmclpal”

3. In the qucsnonnalre (and in prxor research) some rcspéndcnts stated that "sense
.. of accomplishment" is an important source of job satisfaction.
(a) As a junior high school principal, what does "sense of
_ ~ accomplishment’ mean to'you?
- (b) . - What aspects of your work contribute most to your sense of
S accomphshmcnt? : - @

4. 'The job facets that prmcxpals saw as mgs,t_xmpgmm for their satisfaction were:
L - Principals’ working relationships with teachers; .
- The g competence of teachers; :
- Satisfaction and morale of staff. -

o Of haﬂmmﬁg:pnncnpals satisfaction were:
Principals %ocial standing in the community;

- Principals’ ‘86cial relationships with teachers. e
~ Are these ratings surprising? What cxplananons or obscrvanons do you havc '
- about them?

'./’- i i

5. In your opnmon, what i is the prime mdxcator of the cffccuvencss ofa Jumor 5 o
o hlgh school? L -

6. - Animportant aspect of school effectiveness to cmcrgc from: the qucstlonnalrc
~‘responses was "maintainin appropnatc school climate." What kind of -
climate do you consider to appropnatc for ach1cv1ng cffecuvcness ina
Jumor high school? , .

7. Pnncxpals' ratmgs of the maummmm cntcna for Judgmg school
‘ cffectiveness were:
- Setting school goals, @ ‘ .
Mamtaxmng hxgh expectanons of students

Maxmuzmg non-parent sausfacuon R ’ E 5 ,
- Maintaining low turnover of staff. - S
‘Have you comments about these ratmgs" ‘ :



S

Are the job sausfacuon pf Jumor high school pnnc1pals, school cffccuvcncss

~ and/or the effectiveness of principals affected by: -

(a) School setting (city, town, rural)? _ , : S
(b)  Size of school? : ‘ o
() The principal's sex, age, career aspu'auons, and/or prmcxpalshnp

experience?

. | - N

'8, 'What factor most inhibits the effectiveness of a junior-high school?
9. ‘J ‘What suggwstxons have you for impﬁoving the effectiveness of junior high
schools? . _ ‘
10  In ydur opunon, what is thc‘prirhcindiéator of tﬁc éffccﬁvencss ofa juriiéf- L
‘ ‘high school'principal? ) . ' o -
11,  Principals rated the following as the cntcna for Judgmg the .7
effectiveness of junior high school prmcxpals
S - Making timely, appropriate and acceptablc«declslons.
- Improving the pcrformance of staff £ ; - o ‘
- Enlisting. the support of th ~-parent co ty, : . ’
- - Communicating with com:ﬁemty groups. m% > o
v Doyou have explanatxons for these raungs? . o
12 _. - What factor most mhlbxts the effectlvcncss of pnncxpals of junior hlgh schools"
_ ‘What suggestions have you for 1mprov1ng the effcctwcncss of junior h1gh
; "school principals? - - : :
14.  What rclauonshnp (if any) is thcrc bctwecn
o (@)  Your job satisfaction and the effectwencss of your school? |
(b)  Your job satisfaction and your effectiveriess as a school principal?.
) - Your cffecuvcncss asa pnnc1pal and the cffcctwcncss of your school? |
15.

e

{



APPENDIX DJ

| CORRESPONDENCE |

- REQUESTS FOR SUPPORT FROM SUPERINTENDENTS .
* COVERING LETTERS TO PRINCIPALS AND TEACHERS,

QUESTIONNAIRE REPLY POSTCARDS |

 FOLLOW-UP LE'I'I'ERS TO PRINCIPALS

AND REQUEST FOR FINAL INTERVIEW

2157



A d

S .. .. _60ctoher1986
Superintendent of Schools R o
-CountyfDivision/District of - - . S !

Dear Dr./Mr.:

I am preparing to conduct research in‘ellcmcntary and j.unior high schools in Albertain

" ‘order to obtain information about the work of school principals and schools. This )
" study is part of a research program I started some years ago which has focused mainly .- .

E Y

_practical implications for schools in Alberta. -~

upon job satisfaction of teachers and principals. . My recent research in this area has

- «-been published in Educational Administration Quarterly and
- Administrator, which is an important indication of its s;:holarly calibre.

On this ¢ césioﬂ wish to obtain from elementary and junidr high school principalé“
their percgptions about school effectiveness and their job satisfaction, effectiveness,

216 -

influenceland involvement in administrative tasks. In one respect, it will replicate my - |
. recent studyipf senior high school principals' perceptions. However, the proposed. .

study will also pay special attention to the crucial matter of school effectiveness:and its -

. Twiirbe dssisted in this work by two graduate students in this Department, Mr. Neil

, for their doctoral dissertations.

Johnson and Mrs. Sriprapa Sroypan,.who will use some of the data from this study
The research plan will involve administration of questionnaires to a sample of school
principals throughout Alberta. In your case, I plan to send questionnaires to principals

~ of the following schools in early November:

Elementary School Junior High School -
,

Subs{:qﬁcnﬂy, we would like to}intvcrview some of these ﬁrincipals to obtain more
detailed information about important issues arising from the questionnaire responses:

. Atthe conclusion of the study, a summary report of findings will be mailed to all
. principals who complete the questionnaire, as well as to their superintendents. |

Although T.understand that you require no formal application to conduct research of -
% kind in your jurisdiction, I thought it appropriate to inform you of my intentions,

and'I would be grateful if you would commend the proposed study to the principals

concerned. SR o .

Yours sincerely,

E. A. Holdaway, Ph.D.
Professor

P
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19 August 1986
R PSR S S
Superintendent . i :
Edmonton ........... School District 4 » ,

I-am writing to request your permission to conduct a résearch project in your District in - .

. November 1986. The main purpose of this project is to further examine relationships

- influence of principals in elementary and secondary schools.

between school effectiveness and job satisfaction, leader effectiveness, and bases of -
, o

The proposed study is an extension of.a research program I started some years ago

~ which has focused mainly upon job satisfaction of teachers and principals. To indicate

the nature of this work, I have enclosed a copy of an article which has recently been
published in Educational Administration Quarterly. Recognition by a refereed journal
of this stature is an agsurance that international scholars hqld this program of research

_in high esteem.- o

On this occasion, I wish to examine effectiveness, satisfaction and influence of
principals in the comparative settings of elementary and junior high schools. The
crucial aspect of school effectiveness will be investigated in greater detail than -
previously, and practical as well as theoretical implications will be considered.® As

. before, the research plan involves administration of Juestionnaires to a sample of -

school principals throughout Alberta and brief interviews with principals from

‘approximately three elementary and three junior igh schools in your District. .

addition, I would like to personally interview\your Area Superintendents, to have them
rate the effectiveness of schools in their areas 'on several dimensions, and to ask -

" teachers in the EPSB schools sampled to complete a questionnaire on school -

effectiveness. In total, approximately forty-five of your schools would be inv"ol—vgdf

Copies of all draft questionnaire instruments are enclosed for your perusal. . -

[To Edmonton Public Séhool District: 'you may be interested in integrating perceptions
about school effectiveness from this study with those that your District has obtained
from teachers, students, central services personnel, parents, and other menibers of the

community. From my point of view, this would add an extremely valuable dimension - .. :

to the study. Of course, all the information would be treated as confidential, and a

report of findings would be made available to you on completion of the study.

' In accordance with formal requirements, I will also send this request in the usual'way

L through our Office of Field Services, Faculty of Education, The research proposal has |

B beent approved by an Ethics Committee of the University of Alberta Faculty of
- Education, and I have been awarded a grant to conduct the research by that Faculty's

.Scholarships and Research Awards Committee.

“

I would be pleased to disc_tiss thlsproposal with you and any of your 'élo"lleagpes. j

- Yours sincerely, .

E. A. Holdaway, Ph.D. S
Professor - R '
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T . ST T T T e T l'm—v_evmbéfwllg_gﬁ T
Dr./Mr./Ms. B
D eevessecsnes Junior High School
Dear Dr/Mr./Ms.:- | !

Tam writing to request your assistance in completing the enclosed questionnaire for

- principals. The purpose of the study is to learn more about principals" attitudes and
their work in elementary and juniar high s¢hools in Alberta. The questions relate to
your tasks and responsibilities, your job satisfaction, and your feelings about school
effectiveness, your own effectiveness, and your influence. i S o

This study is.part of a continuing programﬁrcsearch On this occasion, I am
- emphasizing school effectiveness, which is a topic of current interest to all principals.
‘In the past, principals in Alberta have been'very willing to help with this research and
- have expressed interest in the findings. I hope that éou will likewise assist in this

To ensure that all responses remain anonymous, please take these steps: (1) complete
the questionnaire for principals and return it in the enclosed stamped envelope, and (2)

~ return the stamped addressed numbered postcard as a separate tail item. This will .
permit me.to know that you have returned the questionnaire without knowing ‘which -

questionnaire is yours. ;

I am being assisted in this work by two graduate students in this Department, Mr. Neil
Johnson and Mrs. Sriprapa Sroypan, who will use some of the data from the study for
- their doctoral dissertatigns. Next March, Mrs. Sroypan will visit schools to interview
- a number of principals in order to obtain more detailed information about important:
issues arising from the questionnaire responses. If you are willing to-help by being -,

 interviewed in your school, please record this on the numbered postcard enclosed,. -

At the conclusion of tﬁc-,'s_m'dy, aSummary report will be mailéd to all pri ncxpals‘%é SR
.-complete the quc;_tiqnn"aire. L . ‘ Ry _

- - R AR
Your cooperation in this study is greatly appreciated. - - R
Yours sincerely, : . L
_E. A. Holdaway, P.D. - )

Professor i
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Dr/Mr./Ms. = o B

P . - ] . "

Cveereees. s, Junior High School

Edmpnton‘z‘.@-,m. S o

Dear Dr./Mr./Mrs,:.

-~ I am writing to request your assistance in completing the enclosed questionnaire for -
principals. The purpose of the study i§-t'learir mgre about principals’ attitudes and
their work in elementary. and junior high schools,in Alberta. The questions relate to
your tasks and responsibilities, your job satisfaction, and your feelings about school

~ effectiveness, your own effectiveness, and your influence.

This study. is part of a continuing program of research. On this occasion, I am

- emphasizing school effectiveness, which is a topic of current interest to all principals.
In the past, principals in Alberta have been very willing to help with this research and -

have expressed interest in the findings. I hope that you will likewise assist in this .

- The study pays special attention to the crucial matter of school effectiveness and, in.

this respect only, it also seeks the apinions of practising teachers in Edmonton Public

and Edmonton Catholic School District schools. The Superintendents of both Districts

have expressed their interest in, and support for, this aspect of the study. For this

reason, I have enclosed copies of a school effectiveness questionnaire for completion
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- by all educational staff members (other than yourself) at your school. Please distribute

these questionnaires to the staff members and ask them to record their responses, seal
- their questionnaires in the envelopes provided (for the sake of their privacy), and
return them to you for mailing. It is important that all teachers complete .and“ret‘um _

_their questionnaires.. -

: Please retumn your questionnaire together with all of the teachers' questionnaires in the
- enclosed stamped envelope. The questionnaires are identified only by a school code -

number, and all responses will be treated as strictly confidential. =~ . .-

I'am being assisted in’this work by two graduate students ifi this Department, Mr. Neil

Johnson and Mrs. Sriprapa Sroypan, who will use some of the data from the study for

their doctoral dissertations. Next March, Mr. Johnson and Mrs. Sroypan will visit
schools to interview a number of principals in order to obtain more detailed
‘information about important issues -arising from the questiorinaire résponses. If you

are willing to help by being intervie_ch in your school, please record this at the end Qf_ e

_your questionnaire: . _

- "At_‘gh,e conclusion of the study, a summaryrcport will be mailed to all prinbipals who .
- -retum épmpleted questionnaires. ‘ - o o c

Your cooperation in this study is grc'ady‘appmciéw&;
Youss sincerely, IR

~“E. A. Holdaway, PhD.
- Pofessor L




D i U O U SO —— =

Dear Teacher:

-

. - - ; y lONdvcmqu 1986

I imconductmg a pmg% res'ca%on school‘cffectiven.cés in Alberta and would
be most grateful if you w: complete the enclosed questionnaire. A major purpose

. of this study is to obtain teachers' attitudes about school effectiveness in elementary

and junior high schools in the Edmonton Public and Edmonton Catholic School
Districts. - S ; T

:. ‘This study has been endorsed by your Superintendent; -
L . - P e .

" Would you please record your responses and; to cnsurc privacy, seal your
- questionnaire in the envelope provided, and then retuin it to your principal for mailing

to me. Your principal will also be completing a questionnaire, and then will return ail
of the questionnaires in a preaddressed envelope: So that the findings from the study

 will accurately reflect teachers’ perceptions, it i§ important that all teachers cqmplete

and return their questionnaires. -

B

.- AsThave statcd'tb your prin_cipél, all rckp.onscs will be treated as",migﬂy_mnﬂdgmial.

" At the conclusion of the study, a summary report of the findings will be mailed to the

- greatly appreciated.

. Professor

principals who return completed questionnaires. I expect that principals will then
share this report with their teachers. i} ‘ :

Yoﬁr:cooperation in coxﬁbléting and rémrning the quéstionnaixzc to thé princibpal‘ is
Yours sincerély,

E. A. Holdaway, Ph.D. _iv;
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221

Wndbm Numbor

Please check one of the. followmg -responses concemmg the‘
questionnaire on the role and satlsfactlon of school prmc:pols,
in Alberta. ™

@ have completed and mailed the questionnaire and card.’

O | have completed and mailed. the questuonnalre but not the ,
card. ‘

" [ | did not receive the questionnaire.

[J | have received the questionnaire and card and sholl com-
plete and mail the questlonnalre :

g shall not complete the questlonnmre
THANK YOU

Respondim Nﬁmbéf e e _

(O | have completed and mailed the questlonnalre on the role
- and sattsfoctlon of school principals in Alberta.

7 O lam willin‘g to be mtervuewed.

-,':_.Pleose mail thls card at the same time that you mail the com-
, pleted questlonnalre .

: T'honk you for your co—opemtlon L S




4 December 1986
" Mr./Ms. o T
Principal , _ ' 't
ieveesens,.. Junior High School
!
. Dear Mr./Ms.:

" On'10 November 1986 I mailed to you a questionnaire concerning satisfaction and
effectiveness, together with a stamped return envelope and separate postcard. I have
not yet recég\(ed your postcard to indicate that you have completed the questionnaire. -

If you have n_bt alrcady dohc so, I W'c;uld be most grateful if you ,wo_ui’d take ihe time

N ~

‘to complete and forward the questionnaire to me. A high rate of return will ensuré that

the data accurately reflect the work and attitudes of school principals in Alberta. It
would help me also if you would complete the enclosed postcard and mail it
separately. | ' o E .

. Please inform me (432-5295) if you need another copy of the'chstionnaire'and‘/or a
- return envelope. o o ,

", “Your assistance in this matter is greatly appreciated. As is my usual practice, copies of

" the final research report will be sent to all principals who complete the questionnaire.

Yours sincerely,

" E. A. Holdaway, Ph.D.
‘Professor o



4 December 1986
Mr./Ms. L
Principal : : L } S
Cerireneas Junior High School - ‘
' Edm_omon o
Dear Mr./Mrs.:

" On 10 November 1986 I mailed to you a questionnaire for principals concerning
satisfaction and effectiveness, together with questionnaires on school :
cffectiveness for teachers. I have not yet received your completed questionnaires
and am concerned that you may not have received them. - L

If you have not already done so, I would be most grateful if you would take the
time to complete your questionnaire, to encourage the members of your staff to
- _return their completed questionnaires to you, and then to forward all of them to
. me in the stamped envelope(s) provided. 5% . - e
- If you have not received the questionnaires, I shall be happy to send new copies
to you on request.” A high rate of réturn will ensure that the data accurately reflect -
the work andmagtitudes of school principals and teachers in Alberta. '

Please ihfdnn'mc (432-5295) if you need additional questionnaires and/or return
envelopes. R o , |

- Your assistahce in this mattcrxs greatly appreciated. As is my usual-practicé,
copies of the final research report.will be sent to'all principals who return the . -
‘completed questionnaires. .. - oo L

~ Yours sincerely,

_E.'A. Holdaway, Ph.D.
- Professor

223



Dr./Mr./Ms. ‘
Principal . _
......... ......Junior High School

Dear Dr./Mr./Ms.:

3 .

Late in 1986 you completed a qucstionnaircdcaling with satisfaction of principals and

the effectiveness of principals and schools. You indiated at that time that you would
. be willing to be interviewed on these topics. Incidentally, 89% of the principals who
- were approached returned completed questionnaires. . . N

You have been selected as one of ten junior high school principals to be interviewed.
This interview will allow for exploration of some of the findings from the
questionnaire responses and thereby will provide further valuable insights. Either
Mrs. Sriprapa Sroypan, my doctoral student, or I will telephone you in early May to
arrange an appointment. About 45 minutes should be adequate. '

I trust that you are still willingb to be interviewed and that this will prove to be a
mutually rewarding experience. ‘ :

Yours sincerely,

3

, .

E. A. Holdaway, Ph.D. - .
Professor : :
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Table 5.1

Percentage Frequency Dlstnbuuons _of Principals’ Levels of Sansfacuon with Job Facets

Dw& of ._ . i m of . ’
Dissatisfaction Satisfaction -
: Percent!
Job Facet , High Moderate Shght Slight Moderate High Satisfied n Mean

1. “The way in which'consultation 4 9 13 21 37 1 75 82 43
conceming working conditions is
conducted inthe school system

2

-«

The salary the principal receives 7 7 15 21 43 7 71 83 4.1
3. Fringe benefits under the contract 5'";' 10 12 14 45 14 73 84 43

4, Quan:yofcuswdxalservmmme z 5 '8 13 42 529 84 83 48
_ school , A ‘

5. Thenumberofhouxsthcpnncxpal«‘l .10 - .8 16 46 19 81 83 45
sreqmreduowork . o

- condmons

_6_."I‘hepnncxpal'sphy31calworkmg 4 1 7 8 48 31 8 83 49

7. Avmlabmtyofclencal staffto 7 s 6 10 35 .38 83 84 4.7

‘teachers and students to succeed S . T <
14, A&imdgofmachaswwdchmgé_i 1 8 36 41 12 98 84 45

15. Satisfaction and morale of the staff - 1 2 18 46 32 - 96 84 5.1

AN

asmtthep!mcnpal _ o . >
8. Thepmcipalsworkmg -+ - . 6 3 58 100 83 5.5
’ relanonshxps with teachers ' : e » '
*9. The principal's social relauonshxps - 1 4 15 s3 28 9 8 50

with wachers : ‘ o ' . '
0. The teaching competence of teachers 1~~~ 4' 10 61 24 95  83. 50
1L Thecompetenceofteachersin © 1 1 5 16 60 17 93 82 438

-handling professional duties extemal ’ S

' to their classrooms )
12 Ammdabfwachers'towaxd 11 ‘5 . 36j  43 - 14 93 84 46

" ongoing P!'Ofdsmnalunprovemcnt ' : ' T
13. The help the principal gives: 1 - 2 - 17 .61. 19 97 84 49
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Table 5.1 (continued)

Percentage Frequency Distributions ‘of Pnncxpals Levels of Satisfaction with Job Facets

227.° ¢

.
‘22

24

52 .

~ Degreeof Degree of
Dissatisfaction Satisfaction '
Percent! .
) Job Facet High Moderate Shght Slight Moderate ngh Satisfied n Mean
16. 'Ihepnm:palsrelmonshnps - - - 6 49 45 "100 ' 84 54 -
with studcnts . :
17. Theattitudes of studentstoward - 1 . 7 . 33 49 10 92 83 4.6
18. Setisfaction and morale of students - - 1 18 S8 23 99 83 50
19. Achievement of sudents - 1 718 2 2 % 8 49
20. 'meprimi'pﬂs freedom to change 2 2 7 25 45 18 88 . 84 46
' schoolprogmn ) R ‘ : .
21. The principal's freedom toallocate 1 © ~ 2 10 29— 97 83 54
v teachmg assignments - . ‘ -
principal's mvolvement in° 8 4 100 16 24..39 79 83 46
hg teachers for the school ' ; ' ' .
23. Authority associated withthe 1 .- - -6 13 43 37 93 84 5.1
pnncnpal s posmon - ' o :
" The principal's mvolvementin 2 2 8 12 42 33 8 8 49
budget preparatior . ' '
'25. The principal's responsibilityfor - - - 5 18 '26 S1 95 84 52
formal teacher evaluation ,
DA . B l |ll = v"«v,. . ’ ‘.
26. 'I‘hepnncxpalsrelanonshxpthhthel . 4 4 1 37 4 92" 84 5.1
supenntendem v ' ' -
27. Themncxpal's relauonshxps with - 2 :2 -1 4 41 96 "184
other central office staff - P » ‘
28. Theprigcipal's involvementin 5 5§ 14 26 36 14 76 84 4.3
decision making at the district/ ‘ :
dxvnsxon/county level e :
Availability of useful adviceto . 1 © 4 . 6 15 49 25 89 83 43
assist the pdncxpal with pmblems i : -
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-~ Table S 1 (oontmued)

. Percentage Frequmcy Dlstnbuuons of Pnncxpals Levels of Sansfacnon with Job Facets

228

AT

5.0

Principals rated thejr levels of job sansfacuon on each facet using a six-point scale from 1 (" nghly ¥

Dissatisfied") to 6 ("Highly Satisfied").
1 "Percent Sansfied" = total of Slightly, Moderatcly, and Highly Sausﬁed ranngs

Degree of Degreeof -
Dissatisfaction Satisfaction
Job Facgt» , High‘Moderate Slight Slight Moderate High Satisfied n Mean
‘District-Related Matters (continued) . o S
30. Opportunities for useful in-service 4 1 6 16 40 34 9% 83 49
educahmfordt_emncnpal e ' S S ‘
' 31. Expectationsoftheschoolboard . 5 2 10 18 40 25 8 83 46
for the principal _ ‘
32. The methods used to evaluate 4 4 8. 25 30 29 84 8 46
principals . ' - o
33. Auitudesof schoolboard 2 1 10 12 45 30 87 83 49
administrators toward teachers ‘ '
and administrators
34. Atitiidés of parents towardthe 1 1 - 19 43 36 98 84
school . . ‘
35. The ?rmcxpal's socxal positionin 1 1 2 18 49 28 95 82
t.he.eommumty Pl . . , -
36. Achie 1 - - 16 ST 2 99 84 S1°
. i ‘:’/‘ M
- 1 5 5 56 33 94 .84 52
38. Recognition by otheis of the - ‘@ 6 26 44 23 93 82" 48
principal's work - v o L
39. The effect of the job on the 1 6 12 23 35 23 81 83 45
primipal'spcrsonallife
. 40. Opportunities for advancement 2 1 12 27 41 17 "85 84 45
asmadnumstrator )
- 41. Successmlcomplenc'mof - : - 19 2. 27 - 98 84 50
projects and tasks :
, w
43. Your overall feeling of - 2 1., 11 49 36 9% 83 52
- satisfaction with your job : ’ "



. Table58

‘ Pemanage Prequency l.'!(lsmbuuon of Pnncxpals’ Percepuons

-of the Imponance ofJob Facets for Their Satisfaction

Imponahce

 Job Facet

Perv::ent1 _

229

1. The way in which consultation betiveen
¢ board and teachers concerning working -
- conditions isconducted in the school system
2. The salary the principal receives '
' 3. Fringe benefits under the contract

4. Quality of custodial services in'the school

5. The number of hours the principal
s required to work

6. The principal's physncal workmg
condmom

7. Avnlability of clencal staff to assist
o L . L |
8. The principal's workmg relanonshxps
with teachm

'9." The principal's socml relauonshxps
‘with teachers

. lO,,'I'heteachingcompetemeofteachers
11, 'mecunpemnceofmchmmhmdhng "

professional duties exuemnl to their .
clasamoms :

" 12. Attitudes of teachers noward ongomg
: pmfessional mxptovemem

13, The help the principal gwes neachers
: and studems to succeed

14, Attitudes of teachexs toward change
15, Sa;isfa_cﬁon and.nmaleofthes;taff

16. The pnmxpalsmlauonshxps with
- students

1

| VA

1

12

10

.23

.40

55

LS8
39
37

55

61

33

13

54

42

30',' :

57

46

36

76

o8

17

98

74
87

.,‘,7_1.

96

80

94 -

97
88
96
83

91

100

100

78

100

101

100
100

100

100

82

.83

-3

83

83

None Slight ' Moderate Extreme unportantan '

35

34

32

33

35

33

38

29

4.0

4.0

17

39

39

37

4.0

38
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. Table5.8 (continued)
S .
Pexcentage Frequency Dlstnbunon ot‘ Prmclpals Perceptions
of the Importance of Job Facets for Theu Satisfaction
‘ , , _ !"en'ceml o
Job Facet None Slight Moderate Extmme Important 1 Mean
1. Theatntudcs of students toward - S 1m0 83 100 °84 38
ST Saﬁsfacﬁmmdmme ofsmdaits_ - - 16 88 101 84 39
19. Achievement of students . - - - 14 8 100 ' 84 39
- 20. Thepmlcxpals fmedomtochange S 2 41 56 97 84 35
-~ the school program . S
21. The principal’ freedom to allocaie T 8 100 84 38
teaching assignments _ : , . ) : ,
22. ‘The principal's involvemenit in - 4 18 1™ 91 s4r 38
hiring ueachexs for the school : ‘
23. Authority associated withthe - - 1 43 56 99 84 36
‘ prmcxpal's position S ‘ ‘ :
24. The prmcxpal's involvement in . 8. @ 49 92;783‘ 34
budget preparation ‘ . *:; BEENE
. R . 5] 4 . . . ) B
+25. The principal's responsibility for 5 26 69 95 84 36
: fmnalneachercvaluat_ion ‘ A - : ' :
. 26.»'I‘beprincipal.'s re_lationship withthe = 1 10 36 54 90 84 34
27. The pnncxpal's relauonsh,\ps with 1 6 52 41 93 84 33
» od\ercmtraloﬂicestaﬂ o ‘ I
'28. ‘The principal's involvement in 1o 00 32 82 84 3r
' decision making at the district/ e ' - :
division/county level - e .
29. Availability of useful advice to 1 .14 2. 9 84 3.5
-~ assist the principal with problems . ‘ : ' . o
© 30 Opportunities for useful in-service ~ - ‘1 42 57 99 84 36 . W
education for the principal - o o : o
] | C:)



Table 5.8 (continued)

PO i“"é ., of the Importance of Job Facets for Their Satisfaction

231

> i L
. ‘ . Importance
Job Facet. None  Slight Moderate threme Important nMean -
31 Expectanom of dleschoolboardfor - 4 39 57 9% 84 35
. theprincipal ’ Ll e ,
32, 'l'hemeﬂlodsusedtocvalum S -7 8 36 56 92 84 35
33, Atdtuduofschoolﬁoud - 2. 29 -6 9% 8 37
admhhcmwwmdmxmm : ‘ e
3 Ammdaofpmuww‘hrdﬂle L - 16 7 8 101 84 39
school E A s . » . ,
35‘ Thepnncnpal'ssocmlposmonm 6 18. 62 14 76 84 29
thecommumty ® _ CL ‘ '
v.36 Achwvemmtofthepmcxpal'sownﬂ, - - 41 " 60 101 84 36
- professional objectives - : - :
~ 37. The principal's sense of A - - 16 8 101 84 39
accompuahmtasanadgﬁnisu'aw'r : _ c
3. Recogmuonbyoumsofmﬂ - s s 38 95 8433
lmctpllswak A ‘ : ’ o
39. The effect of the job on the - a5 36 61 97 84 36
pm\cxpalspexsonalhfe ' ' : o :
S : ' Con g fe : .
‘ ,'49 Oppamnitimfa'advmcemmtasan w02 501300 48 277 37 85 84 32
s 20 32 66 .98 3.6

**.. Principals rated the unpodmee of each facet m«a foimpomt scale from 1 ("Not Important”) to 4
: t;("Extmmely Important™).
© L. "Percent {mpomnt" - total of Modegmlg and

‘ 41 »Successful compledon of pl'OjeCtS

andnsks

R

- “ [. év'. ;'.
caF .
k%

R
Ry AR

Ei?rémely Imponant ratmgs



.J' ‘. .
K :’: 232
L Table6d . ,
" Percentage quuemy Dnsmbuﬂons of Principals’ Pucepnorm
L - of ?Effecnvm of Their Schools ... ?‘ )
- Degree of o Degteeof b
Ineffective:ms "+ . Effectiveness o
Lo : ~— Percent! |
. Cntenon J ngh Moderate Shght Sllght Modenu; High EffecuvenMean ‘
ting school goal |~ - = - as 27 % 84 51
» - 2. Communicating school goals 0 - - .4 30 S5t 16 97. 83 48
- Students i ol Y d
" I3 ‘ PO , A o ‘
3. Maimaining high e_xp'ecmions'of et e 27137 48, 37 98 84 52
students : - o

4. Pmpanngsmdenuformesemor Co - o 12 sT3 100 84 s2
: hxghschoolprogram - ' ) , ‘ s '

S.IEmphasnzmgacadenmsubjeéts SRR - 16 44 41 101 84 83
6.,Emomagmgacadexmcsucc&s SR - . - .14 a9 37 100 84 52
7. Frequently evaluating smdents = . s 7 .16 st 21 94y §3°50
aocoxdmgwdeﬁnedstandaxds : e A i
8. Maxxmmngachxevemtmreadmg_ - - 6 ‘23: 52, 19 94 84 49
and writing - o - | - .
9. Maximizing acluevementm - - . 4 27 4 2 97 83 49
mathematics , S I
10. Maximizing developmentof - +— - 1 20 60 19 9 84 50
© impormmtsocialskils . . & : T
11. Maximizing development of -~ 1. 11 2 52 10 8 84 46
12. Providing worthwhile - .- 1 8- 45 45 98 84 54
. extra-curricular activities A . i ¢ | . ,
13, -Maxmuzmgsmdentsansfacuon - - . 2 10 5 31. 9% 8 53
14, Expe,mnct_ngnﬁnimaldiviant_ . 2.1 13 61 22 9 82 50
 behavior among students - I ‘ . o
15, Enfommgbehawcralnﬂaanmg -0 - = 1153 36 100 83 S3
studentx ‘ ‘ o : '

" 16. Mamtmmnganappropnateschool e .- 2 S 4251 98 84 54
- climate « : : :

n.?-)‘..



Table 6 1 (contmued)

233

" overloads of work

93

Pacentage Prequency Distributions of Principals’ Perccpuons
of the Effectiveness of Then' Schools I
A, ~ Degreeof + Degreeof
Ineﬂ'ecuvcxms Effectiveness
O R ‘ Percent! -
S Criterion Hngh Moderate Shght Slight Moderate High Effective n Mean
. Ach\owledgmgdleachwvemmts - - 2 1355 30 9 84 51
J. of staff and students
18. Maximizing the job satisfaconof - 1 . S 14 ' 64 16 94 84 49
individual staff members . ‘
219, ,Mumumguwmaaleofuwsmff' - - 2 14 6 21 97 84 50
- esagroup . , : : '
20, Maintsining low timoverof staff - - 2 17 43 38 98 84 52
21. Maintaining high expectations of - - - 10 6 29 101 84 52
- | ; , g
* " 22, Displaying staff commitment 1o - 1 1 14 54 30> 98 84 S.1
the school o . : ‘
23, Showing a high level of staff - - 1 16 63. 20 99 8 50
" motivation - L
'24‘.;Dtsplaymgstaffcoopmnonand = -6 18 S50 26 94 84 5.0
28. Discuuing,'plhnning,andprépaﬁng- . 4. 5 24 .46 21 91 84 48
lessons and instructional materials . K - .
collaboratively
. 26. 'Consmlctivelyevaluanng thework - - 2 17 6 18 98 8 50
of teachers’ o S
.. xe'emup-co-dmmmmw - - 6 21 6 , 8 93, 84 48
- methods mdtechnology o _ ‘ o
28. Demonstrating thorough knowledge - - 2 17 57 24 98 - 83 SO
~of subject matter - : . ' o
- 29, Usmgappmpdameneachmgmethods~ - 2 12 - 68 18 8 83 50
30, Makmgefﬁcnentuseofstaffm - .- 2 13 & 16 9 8 50
31. Making efficientuse of résources - - 4 16 66 16 98 8449
32. Coping with emergencies and - - 1 14 6 2B 84 49



Table 6.1 (continued) -

UPemﬁage Frequency stmbunons of Pnncxpals Pucepnons

B 4 of the Effectiveness of Their Schools -

A,

234

oo

36.

“

' ‘Degreeof - Degreeof -
w -Ineffectiveness Effectiveness -
Pmcmtl .
Cntenon : High Moderate Slight Slight Moderatz High Effecuven Mean
-
33. Taking advantage of staffing changa - 1 1 13 59 26 . 98 82 S.1
34, Respondmgtochangmg commumty - - 2 21 54 23 98 84 5.0
expectations , N ’ ’ : .
35. Maintaining communication with - 1 4 8 48 39 95 84 S2
" the community - | ‘ | g
Obtaining support from the -1 1 15 4 4 98 82 s2
community: , v | o
37. Maxumgmgthesausfacuon of - - _ 1‘ 4 12 61 2 95 83 5.0
parents’ ' ‘ " '
38. Maxmuzmgthesausfacuonofd\e - 6 5 38 4 6 .88 81 44
-pmtcommumty : C o S
" 39, The overall effectiveness ofyonr - - - 7 64 29 100 84 52
school - S : : ot

1. "Percent Effective” = total of Slighdy,'Moduinely, and Highly Effective ratings



Criterion 3 -

- climate

100

None  Slight Moderate Exueme Impomm n Mean
1. Senting school goals = - 13 8 100 8 39
2. Communicating school goalsto - 2 2 70 97 ) .84 37
students ‘ [ : _ g
3. Maintaining hxghexpectauonsof - - 7 93 100 84 39 .
students . P L
4. Preparing smdents forthesenior 1~ 6 33 - 60 93 _84' 3.5
hngh school program’ 4 ' o o : -
S. Emphasmngacademncsubjects ' - 10 49 42 %1 84 33
6. Emoumgmgacademwsuccm - 1 %6 13 9% 84 3.7
7. Frequently evaluating students 1 5 . -3 S8 . 94 g3 35
accadhgndeﬁnedm;dmds ‘ :
8. Maxim:zing achievememmmadmg - - 21 79 100 84 3.8
- and writing _ _ :
9. Maximizing achlevementm , - 4 . 25 71 9 84 3.7
o madmmucs
“"}0. Maximizing development of - i U475 99 84 137
~ important social skills
11. Maximizing developmemof - 2 36 62 98 84 36
| creativity . | o .

" 12. Providing worthwhile - 2 3% . 68 98 84 37
AR extn-cumcular activities ‘ o
13. Maxinuzmg student sansfacuon - -1 89 100 g3 39

14. E’xpuummgnummdemnt - 6 35 59 94 82 3.5

- behavior among smdents ‘ , o : ‘ :

15. Enfommgbehavioralnﬂaanmg 1 2 @ s . 84 35
Students . B '

‘16;-Mainmnmgmapptopmteschool - 6 94 T84

-39



Table 6.8 (continued)

Percentage Frequency Dnsmbuuons of Prmclpals Percepﬁons of
.. theImportance of Criteria for Judgmg School Effectiveness

. SRR ——Percent! -~
Cme.ngn . ~ None Shght Moderate meeme Important - n Mean
17. Acknowledging the achievements . - - - 6 94 - 1o?/ 84 6 ‘
o ofstaffandsmdents o o St A '
18. Maximizing !.thOb sansfacnon of - - 11, . 89 100 §4 - 39
individual staff members e _
19. Maxxmmngthemorale ofthe staff - - - s 95 100 84 39
asa growp. _ , . .
20. Maintaining low tumover ofsaff 4 12 45 9 84 84 32
-21.. Maintaining hnghexpectauons of - "~ - 10 - 91 101 - 84 1.9
staff - . » ) : $ i .
22, stplaymg staff commitmentto =~ - - 3., ™M 100. 84 38
the school : ‘ ) » ‘ '
23. Showing a high level of staff - - 2 74 100 84 37
motivation _ , , : SRR
. 24, Displaying staﬂ'cooperatimand - 1 17 . 82 9 ' 84 3.8
25. Dtscussmg, planmng, and pmpanng - 8 39 . 7) 91 84 34
lessons and instructional materials :
collaboranvely ‘
26..Consm|ctivelyevaluanngmework - 1 26 - 73 99 84 37
+, ofteachers : ' - - SR '
27. Keepmgup-mwmw N 48 st 9 84 35
’ med:odsmdteclmology ’ - - -
28. Demonstrating thorough lmowledge - 7 29 64- 93 84 . 3.6
. of subjectmamer -
29. Using appropriaie neachmgmethods - = 15’ 8 101 ° 83y 39
* 30. Mahngefﬁcmuseofstaffume - - 39 61. 100- - - 84 . 3.6
31 Making efficient use of resources  ~ 1 42 | 5T 9 84 16
32. Copmgwxme:mgmamnd . 46 ° 49 .95 84 3.4

overloadsofwa‘k o o : , ' 0



el

-39,

1. "Percent Important" « total of Moderately and Extremely Important ratings

. , . o
L (\ v 237
' {-b Tablé(wmaued) ° ‘ A !
:7-'4 o ﬁ" ’ % !
tzsequuencyBumb p: of -
d‘C‘,nmf udgm T ;
F 3
B ? v ~ . ‘e
33, Taking advanmgeot'staﬂ'mg changm - 1 49 50 9 82 35,
34, Responding to changmg commumty - 2 46,. ‘. 5.:.1 97 '84'. 3.5
4 expecunmn v }J . .
35, Maintaining comnmnicadon with - 1 19 80 9 84 338
thecommumty - o o
_ ‘ & _
36. Obmning support from the - 1 19 01 98 83 138«
37. Maxnmzmgthesausfacuon of - 1 28 . 71 99 83 3.7
- parents ; .
38. Miximizing the satisfaction of the - 2 19 46 31 71 83 31
P on-pammcommumty o : ST
Displaying leadership bythepnncxpal - . 7 8 9% 81 39
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. Kacu\?xpesofstaﬁgrpupsl

Q

51

52

Table 7.1 |
Pementage Frequency Distributions of Principals' Pemepdons '
of 'l‘he:rE.ﬂ‘ecuve:msaslzadas
' Deimeof ‘. Degxeeof ‘
_ - Ineffectiveness ‘ Effecnvenas 4
e Percent! v
Critetion: &, _ High Moderate Slight Shght Moderate High Effective 'n  Meai
1. Coordinating the developmentof - -- 2 17 52 29 98 84 5.1
school goals . : » : :
2. Publicizing school goals - - S 25 5 2 95 84 49
3. '"Promoting the achievement of - - ) r 18 B 55 23 96 84 SO
school goals : _
4. Exercising instructional leadership - - - 23 56- 21 100 84, 50
5. Making timely, appropriasteand - -~ 42 7SI 40 98 8 53
- acceptable decisions : e . C :
6. Improving the performanceof staff - - 1 16 70 13 99 8 S50
7. Evaluating staff members - 1 1 m 49 2 98 M s1
8. Providing feedback to staff - -1 1B 57 29 9 8
9. Communicating withstaff ..~ - - 1 7 49 43 99 84 5.3
10. Encouraging lugh expectationsof -~ - - ‘12 50 38 100 84 5.3
: students . ' :
11. Providing an appropriate work -~ 1 2 10 S1 36 97 84
. envxrmmtfor studcms andstaff ‘ ' o
12. Promoting high expectauons = -2 7. 62 29 98 84 52
- amongstaﬁ' members ) o ' .
13 Fostering high morale among staff - - 4. 4 49 33 96 84 5.1
and students . .
i 14. Communicatig with smdens - - 2 13 49 35 57 B 52
15. ‘Ob:ainingquauﬁedsﬁff 2 1 ,2 2 40 33 95-.83 49
', ~_16 Allocanngtasksappropnately 4 - - 1 12 4 43 | 99 82 $3
' among staff - . S
. Allocaungmouxcs - - 4 10 's4 33 97 83 52
; ,18 Cootdmaung\andmtegraungme - - 5 15 60. 21 9% 83

5.0
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- Table 7.1 (continued)
Pm:cmage Frequency Distributions of Principals' Pemcpuons
- ~of Theis Eﬂ'ecnvmess asL&das ,
" Degreeof - Deglee of .
Ineﬁ'ecuvms : Effectiveness .
N ————— Percent!
, Criterion High Moderate Slight Slight High' Effective n Mean )

_19.Cophlgwimummmntyand - = - 16 32,100 84 52

20 Copingwnhemergencmand - - 4 16 sS4 27 91 84 51

overloadsofwotk ‘ . a .o

21. Fostering the professional growth - - 1° 17 58 24 9 84 5.1
of mff members . : ‘ : _

22. Excn:uing exemplary behavior - - - 10 46 = 44 100 84 54

at school

23.Incmuingdwjobsansfactionof - 1 1 19 $1 21 97 8 50
mﬂ‘membm . .

| 24.<Wa'kmg_thhueachentodevelop - 1 5 13 50 31 94 84 51
S change policies - ‘ R

25. Idennfymg commumty - 4 5 24 46 21 91 84 438
expectations ‘ _ , Y &
- 26. Adapnngpolicmandprocedm - 2 4. 24 54 17 95 84 438
to respond to external changes S : R L
: andexpectanons s -
27. C,‘ommumcaung thhvcommunity - 2 6 29 41 22 92 83 4.7

26 Enlisting the supportofparents. -~ - 5 <12 49 35 96 84 5.1
29, Emlisting the supportofthe - 7 10 42 29 12 83 8 43
‘Dom-parent community . o ‘ . .

31. Youroverall effectivenessas -~ - - 6 74 21 .101° 83 52

1. “Percent Effective” = total of Slightly, Moderately, and Highly Effective ratings

TR
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e

’f'ﬂ
| Tablec‘l_zS . ,.
Pacentage Frequency D:stnbuuons of Pnncipals Pemepnons of the
_ hnpomnoeof&ma for Judging the Effectiveness of Princnpals
Percent!
_Cn'ryén ) None Slight Moderate Extreme Important n- Mean
1. Coordinating the development of - T 81 100 84 ' 38
' school goals . .
2. Publiéizing school goals - 45 55 100 .. ‘84 3.6
_ 3. Promoung the achxevement of - ‘ 20 77 67 .84 338
school goals . '
4, Exerclsmg instructional leadctshxp - 23 77 "100 83 138
. 5. Making timely, appropriate and Z 9 90 9 8. 39
acceptable decisions ' | , A
6. Improving mé'pexfonnmcé of staff - 12 88 - 100 -84 .' 39
7. Evaluating staff members. - 26 69 95 84 136
8. Providing feedbacktosmﬁ' - 14 8 100 84 39
~ 9. Communicating wnth staﬁ' - - 6 94 100 84 39
10 &nomgmgmghexpecmuonsof - 10 9177 101 84 39
N ) wa S v
11.“-Provxdmgmappmm 8?’ o - 247 16 100 84 38,
envu'onnmtfotsmdemsandstaff : R
12..P10mqnng‘lngh'expectanons 12 88 100 84. 39 o
armngs;aﬂ'membexs ; ' o
13. Foltering high morale among. stafi 4 8 100 84 39
g and students W ' : g
§4. Commqmcatmg with stu&ériis - 21 80 101 83 .38
Obtaining qualified staff - - 8 89 97 8 136
© 16. Allocating tasks appropriately - 23 - 75 98 84 37
among staff . ] .
17. Allocaungmomcw - 46 52 98 . 83 3.5
18. Coordmanngandmgraungthe - 45 52 9 84 35
activities of staff groups/departments
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Table KB (continued)

" Percentage Frequency Distributions of Principals' Perceptioris of the
Importance of Criteria for Judging the Effectiveness of Principals o

8 ‘ [mpa-:ame :
e : pamtl _ .
. Criterion = . None Shght Moderatc Extreme Imponant n  Mean
19. Coping with uncertainty and conflict . - - B3 e 100 = 84, . 37
20. Copmgwuhemcrgenc:esand - - 41 0 - 91 84 36
overloads of work - . ‘ -
21, Fosmngthepmfanmal gowhof - - 38 6 . 100 84 36
staff members , : B ' _
22, Exucismgcxcmplarybehavxourat S B 68 99 84 37
school ° _ \ o . ’
: . ‘ ' : Cos
23, Increasing _dlejob sansfacuon of L= 2 23 - 15 98 84 37
S , : €.
24. Working with teaclﬁ;mn - 1 38 61 9 84 36 -
change policies . ) . ‘
25. dentifying community expectations - 5 42 54 9% 84 35
26. Adapnng pohcm mdpmcedumm 1 4 49 46 - 95 -84 34
. 2. ity . - 12 48 40 88 8 33
28, Enhsungt.he pponofpm:s St 27 13 100 84 37
29, Enlisunﬁ,ﬂle'supportofthe T2 16 e » 82 82 30
. ' non-pareat community S e x ;
L S _ - f."f"

1. "Paqﬁn( hnpdmnt" = total of Niodcranely ﬁzd:Exubnwlyr Important ratings
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. Table9:
Pe:cemage Frequency Distributions of Edmonuon Pnncxpals Pemepuons )
" . of Effectiveness of Their Schools - .
Degree of ~ Degree of
_ - Ineffectiveness Effectiveness
o R Percent!,
Criterion : High Moderate Shght Shght Modemc High Eﬁ‘ecuve n Mean
1. Setting school goals - - - U199 43 38 100 21 52
2. Communicating school goalsto -~ - . 38 .43 19 100 21 48
. students » - : : » B ‘
3. Maintaining high expectationsof - - - 10 .52 3 100 21 53
. students - : : , :
4. Preparing students for the senior - - -5 s2 43 .'_100, 4 21 s4
high schoolpmgram . . »
'S, Emphasmng academlc subjects R L - 24 43 33 100 21 S.1
6. Encouragmg academic success L= == 19 43 3 100 21 5.2
7. Frequently evaluating students - - 5 24 33 38 95 21 51
mdingtod@ﬁmd'standards o ' g
8. Maxumzmg achievement in readmg - - s 29 48 19 9 21 438
* and writing . o : ‘
9. Maximizing achievement in - - 10 10 6 19 9 21 49
- mathematics » . AR h
10. Maximizing development of - - S 14 76 5 95. 21 48,
importaht social skills S e | |
11. Maximizing development of - - 10 24 ‘48 19 91 21 48
" creativity . ' . '
12. Providing worthwhile - - s 5. 62 .29 9 21. 51
extra-cwﬁcularacu‘vitia . o .
13. Mﬁnmzmg studentsansfacuon - - = 10 N “lé/y 100 21 51 -
14. Experiencing minimal deviant - 5 - 10, T 4. 95 21 49
behavior among students ‘ ' C
15 Enforcing behavnoral rules among - - - 1S 55 30 100 20 S.2
students . _ : : _
16. Maitltainingmappropriatc school - - 5 - 48 48 96 \. 21 54

climate



Table 9.1 (ci)gmued)

Pacmtage Frequency Dlstnbuum of Edmonton Principals’ Percepuons

243

19,

- 20,

2.

oveﬂoyh ofwork

ot' Effectiveness of Their Schools
' T Deégree of Degtee_'of BTN
A Ineﬂ'ecnvmess Effectiveness ‘
' : - Percent! :
~ Criserion | -High Modcrata Slight Slight Moderate High Effective n Mean
17. Acknowledging the achievements - - - 24 s1 .19 100 21 5.0
: of staff andsmda;ts : , ' ’
18. 'Maximmng the job satisfaction of - - - 24 .62 14 100 21 49 .
mdmdual mff members v ' I '
Maxmﬁzmg the moraleofthe staff ) - - S 100 67 19 9% 21 50
as a group S ’ ,
Maintaining low Garnover of staff - - 5 5 43 48 96 21 53
21. Maimmmng high expectanons of - - = S 62 33 100 21 53
staff : '
22. Displaying staff commmncntto - - - 14 62 24 100 21 5.1
‘the school : o
23. Showing a high level ofstaff - - - 14 ‘& 24 100 21 51 :
: motivation -
24, Displaymgstaﬂ'cooperanmand - 2 10 10, 6 19 91 21’49
~ cohesion’ ' O
25. >1)1s<:v.|s.'.mg, planmng. andpmpmng - - 14 14 5 14 85 21 '4.7'
lessons and instructional materials ‘ ’
: .collaborauvely _
Gonstmcnvely evaluanng the work - - /5\ 10 .. 60 25 95 .20 5.1
- of teachers , . o ’ _
27. Keeping up-to-date with new - - - .5 19 8 101 21 48
methods and technology ' : R
28. Demonstrating momughhxowledq - = - 24, 48 29 101 21 51°
.. of sub]ect matter ' - T '
29. Usmgappmpnate machmgmethods - - - 19 57 24 100 21 "5:1”‘
30. Making efficientuseof sufftime - . -~ - - 10 . 62 29 101 21 52
31, Mahngefﬁcmtuseofmoum - - 5 4 7 100 95 21 49 .-
32. Coping with emergencies and | - - 1 19 s2 14 8 21 47
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Table 9.1 (continued) . oL

Pementage Frequency Distribution of Edmonton Principals’ Pemep!ioﬁs‘b ’
- of Effecnvems of Their Schools . . ;
Degree of ! Degree of ’.e;& e

Jneffecuwmess Effectiveness T A
t*‘ e

33.

~ Criterion ' High Moderate Sﬂght Shght Moderate High Effective n; «“Mea
Taking advantageofstafﬁng changes = - = - i - T Pes 35 10 21 54 oo
34. Responding to changing community -~ - . S 14 52 29 95 21 54
expectations o
-35. Maintaiaing communication with - - - .10 52 38100 21 53
© the community, . C A
36. Obtammg supponfro - = - 19 .29 52 100 21 53
community o . . L .
37,'Maxumzmgthesatisfactionof | o= R ‘ 10 .67 24 | 101 J 21 50
- parents S oy S
38. Maximizing the satisfactionofthe. -~ 5 S 5§  24. 10 91 21 43
non-parent community , : : ' B - S ‘ '
39, 'I'heovmlleﬂ'ecnvems ofyour - = - 10 )' 67 24 1’01 21 5.1 |
. school : ! a '

1. "Petcmt.Effective" = total of Slightly, Moderately, and Hfghly Effectiv'e‘ratit'lﬂgs‘



Percemage Frequency Distributions of Edmonton Am Superji g

. Table 9.2

{‘ﬁ‘} Perceptions of School Effectiveness ,
e : Degree of "D of
Ineffectiveness Effecuvmss

Criterion

245

' High Moderate Shght Shght Moderate High Effective 12 Mean

. Setting school goals

Commumcaung school goals to
_ students

Mamtammg hlgh expectauons of
students '

. Emphaslzing academic subjects
. Maximizing academic achievement

. Providing. worthwhile

extxa-cumcular actmtm v

- Maxumzmg s(udent sausfacuon
~ and morale - :

. Mamtammg an appropnate

school climate

)

13,

. Aclmowledgmg staff and studem
T acheremems .

. Maxirmzmg the job sausfacuc?ﬁ

of mdmdual staff members

. Mamuumng high expectanons

of staff

. »stplaymg staff coopemuon

and cohwon
Keeping up-no-date ‘with new

methods and technology

14.
15.
6

Demoustratmg thoxough knowledge
of subject matter

Usmg appxopnane mhing methiods
Taking advantage of staffing
Aadva _

changa‘

9
9

14

0.

23 46
9 50
9 73
9 68
9 87
9 55
18 64
9 59
2 55
27 55
18 - 55
18 .~ 55
24 52
25 65
10 7
14 29

23

32

4

18

‘32

23

14

10

-10

52

- Percent!
92 22
91 .22
96 22
95 22
9% 22
9 22
87 22

77 2

96 22
87 22
% 22
87 22
86 ‘21
100 20

8621
95

2

4.8

5.0

5.0

50
4.8

51
4.5
45"

4.7

4.6

4.9

46
5.3
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- & Z'able 9.2 (oontmued)
Pemcntage Frequency Dnsmbunons ofd wnAmSupmnwndmts :
- Percepuonsof ve:ms C
".'Ni)egm'eof Degmeof
Ineffectiveness = Eﬁecnvms -
' ) : . Percent! ‘
Criterion  * ngh Moderate Shght Shght Moderate High Effective n2 Mean
17. Responding to changing R -~ 14 14 9 14 81 22 47
- community expectations’ . o : : IR
18. Obtaining support from the - - 9 32 36 23 91 22 47
commumty :
19. Mmmmngmesausfacnon - - 5 27 s50° 18 95 22 48
p of parents ' : : ‘ '
20. Muxmumgmesausfacuonoﬁhe - - 4 5 4 5 52 19 41
- non-parent community _ .
21. Ovmllschooleﬁ'ecnvmss e S - B8 5 % 2 47

Area superintendents rated the effectiveness. of schools for which they were responsnble. usmg a snx-point

scale from1 ("Highly Ineffective”) to 6 ("Highly Effective”). o _

1. "Percent Effective” = total of Slightly, Moderately, and nghly Effecuve raungs o 4 / I

2Nmemasupennncndentsrawdatotalof223chools y o T ’
: : \ KR - /4 3,'_- ‘ L

-
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Table 9.3

Comparison of Means of School Effectiveness Perceptions of
Edmonton Principals, Teachers, and Area Superintendents

- : Means of Effectiveness Ratings!
Criterion ~ Principals of Teachers®  Superintendents .
‘ ' (n=21) . (n of schools=21) (nof schools=22 ]
1. Semngschoolgoals , }%& ;. 5.2 41 .. 48
2 '%:“mmns schoolg w 48 - 46 50
_ stidents %d‘ 2 ' |
3 Maintmmng high expectauons of _ 53 , 4.7 ) 5.0
. students . . ' - o L
4. Preparing students for the senior - 54 9 - -
high schoolprogram ‘ C s @V :
s. F.mphasmngacademxcsubjects s1 . 49 5.0 '
6. Emwragmg'academxcsuccess S s2 5.0 ST
7. Prequemly evaluatmg students S 5.1 : 4.8 - -
3 mordmgwdeﬁmdstmdatds o .
8. Maximizing achievement in reading 4.8 4.7 ) ‘
- and writing . : ' A t
_ ‘ )48
9. Maximizing achwvemcntm N 4.9 © YAcademic Ach't)
- mathematics : oy ).
- 2 : P - E
10. anuzmgdcvelopiﬁemof ‘?., 44 -
- impdrtant soculshlls . ; ) L.
11. Muimnzingdevelopmentof 41 So=
: creativity, - , : SR
12. Providing worthwhile . s1 50 5.1
. extra-curricular activities ' L S
13. Mmmnzmg student sausfacnon .51 . 47 g 4.5
14, Experiencing minimal deviani s 49 0 43 -
 behavior among stndents ‘ ' ‘
15. Enforcing behavmm rules among 52 _ 44 -
, students R - S ‘ T o
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Table 9.3 (continued) * ®

o Compmson of Means of School Effectiveness Pexcepnons of

Edmonton Pnncnpals Teachers. and Area Superintendents

r

e

© “Means of Effectiveness Ratings!

18.

L 27,

- 28.

Making efficient use of staff time v

R — Sch eans Area
Criterion Principals . of T Superintendents
_ " (m=21) .- (nof schools=21) (n of schools=22 ]
16. Maintaining an appropriate school =~ 5.4 - . 46 o as
'17. Acknowledging the achievements 5.0 46 47
- of staff and students _ N . :
Maxnmzmg the job satisfaction of 49 42 as
19. Maxnmzmg the morale of the staff 50 41 -
as a group - '
20. Mamtammg low tn'mover of staff - 53 o ‘4.3 -
21. Maintaining high expectauons of Cs3 a3 5.0
o ‘ _ .
Dlsplaymg staff commitment to 51 4.6 -
the school ' '
23. Showmg a l'ugh level of staff s1 45 -
. motivation - o
Displaying staffcoopenmm and 49 .45 46
cohwm : _ ' ,
2. Discussing, planning, and preparing 47 - 40 -
- lessons and instructional materials : ‘ i3
collaboranvely ‘ » B
26. Construcuvely evaluanng the work 5.1 44, -
of teachers - ' B o .
'Keeping up-to-date with new 48 46 Y
* methods and technalogy o o ,
’ Demonstranng thomugh lmowledge SF} © 50 49
of subject matter . - »
29. Using' appmpnate teachmg methods 51 - 4.9 4.6 -
30. 52 45 -

248



_ Table9 SW)

L 249

38,

Eﬂ'ecuve")

R

-

1. Means are based upon ranngs on asxx-pomt ‘scale fmm 1 ("Hnghly Ineffecnve ) to 6 ("nghly

Comparison of Means of School EffecuvmsPercepuonsof ;o
EdmomonPnnclpals Teachers, and Area Superintendents ,“; . -Aj., e
. Meam ofl'ii’fectxwums,Ratmgs1 ? e n ﬁ 1
. i AR
T SchoolMeams . AT T L, o«
Criterion - Principals ~ ° of Teachers ' Supérintendehts % b
— . (n=21y (nof schools-2l) (nof schools-zz}
. T——— & ’e_;,J"
31. Making efficient use of resources 49 1'46"' - ey A,
f B ) ‘ . ‘ L , . . . . ,‘: Y
32. Coping with emergencies and - 49 : 4L3 S - e,
- overloads of work ‘ s o
33, Taung.dvmugeofsmmngchangu e sS4 43 R %
34, Responding tochangmg commumty s.1 46 - '4;7_- -',_." )
'35. Maintaining comm 53 . 49 -
36. Obtanmng suppon 53 46 7 4,7 ' - \ ot
‘commumty ’ o e
3. Maximizing the sausfacuon of 51 48 43
- parents . : .
Manmmngthesansfacuonofthe : 43 40 4.1
non-parent commumty o ' ’
. ‘ ‘ ) -
39.,’11\eoveralleﬂ'ecnven¢ss of the 5.1 49 4.7 - .
" school P : . '



~ Table 9.4

-

| Percentage erquency Distribution of Edmonton Pnncipals Percepnons ‘
of the Importance of Cmena for Judging School.Etfectivmm ‘

None Slight Modcnm Extreme Important n Mean

: »f-l Setung school goals

.. 2. Commumcatmg school«goals to -

smdems

3 Mamtumng hxgh expectauons of
stndems

N : .
4, Pmpanng studems for the senior |
high. school program

5. Emphaslzmg academ:c subjects

6. Encouragmg aca%xmc sucess

. 7 Frequently evaluatmg students

acccxdmgwdeﬁmdstandards

8. Maxnmzmg achxevement in readmg
-and writing. .

'9. Maximizing achxevemcntm N
mathemaucs o

10 Maxnmzmg development of

nnportant socxal shlls

) 11 Ma:umnzmg dcvelopment of

creanvxty

712, Provxdmg worthwhﬂe

A exu'a-cumcular acuvmm .

13 Maxnmzmg student sausfacnon
and mnrale

14 Expenemmg muumal dewant

behav:or among students

15 Enfommg bchavmral mla among
.~ Students ; »
16 Mamtammg an appropnate school
. climate - L

-5

10

Importance
“ucentl
14 86 100
B 6 98
5.9 100
19 76 95
2 38 %0
19 81 . 100
362 95
29 T 100
3 67 100
3 N
29 71, 100
29 61 9%
B e 100
14 8 100
'33 62 - 95
3 e 100
s es

s

.20

.21

- 21

2

100

21

21

21

21

21

21

21

21

21

o

21

39

3.6

4.0

3.7

250

33

v

138

v

3.6

3.7

37

37

3.6

Y

.3.9:

33

4.0
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. @ LE Table94(cormued) R |
Percentage Frequency Dnsmbuuon of Edmonton Pnnapals Petcepuons i .
of the Impomnce of Criteria for Judging SchoolrEffecnveness 4
| ‘ Lt R P 1 ”
Crimrion None Shght Modarau: Extmhe Import%nt n Mean
17 Ach\owledgmgdu:acylcvemcnts o 2 14 86771007 " 21 . 39
of staff and students o Sy e
18, Maximizing the job satisfaction of - =10 o1 “fo1° 21 39
'individual staff g : g Lol Lo
19. Maxuﬁzmgthemoraleof the staff - -7 10 91 joo10t - 21 39
2 i T [ 5 »
20, Maintaining tow tumover of staff s T4 33 48 81 2102
21. Maintammg lugh expectnnons of - - 14 86 100 21 39
: o s L T S
22, Dmplaymg staﬂ'commmncntto - - 29 - 271 - 1007= 21 37
the school ' SR ‘#:’ ,
23, Showmgamgh level ofstaff - - 33, 67 100 21 37
motivation - ' : e o :
‘. ! v, a ' : . " .‘ .
24, Dnsplaym; staﬂ' coopcrauonand - - 19 81 100 21 38
cohesion* ' coow B . R
28. Dlscussmg, planning, andpn:parmg - 10" 57 L33 %0 21‘1 33.‘2"‘
. lessons andmstmcuonal mafenals R S :
collaboranvely e L T
26. Construcuvely evaluatmg the work - 5 71 95 .21 3.7
_2,7 Keepingup-to—datethhnew -5 38 ST 95 a1 35,
+ methods and technology 7 ‘ : o o
28 ‘Demonstrating thomughknowledge G40 100 24 6‘(" 91 21 3.6
o of subjectmmer 3 : B
29 Using appropriase teaching mrahods e a1l 39
30, Mahngefﬁcnentuseofstaffm - - 3 6 100 20 36
3L Mahngefﬁmmuseofmom - 5 8 52 95 35
‘32, Copimwuhemergmcmand = .10 48 43 . 9 21 33
. overloads of wo:k e ‘




. 34,

3.

le94(connnued)
i uon of Edmonton Pnncx pals' Perceptions
ia for Judging School Effectiveness
" Im pomnce P
Pen:ent‘ :
- Ceiwerion - None Shght Moderane Extreme Impomm n Mean
33. Takingadvmggeof's‘mﬁingchangs_ _ - . 50 - 50 100 20 35
Responding to changing community - - S 48 48 9 21 34
- tations , ‘ N o -
3s. Mamtammg communication with - - - 24 76 100 21 38
the commumty ‘ ' .
'36. Obtmmng supportfrom the - ‘5 29 67 96 21 36
r commumty
Maximizing the satisfaction of - - 29 71 100 21 37
parents ' . '
38. Maximizing the satisfaction of the - 29 4 29 T . 30
non-parent community ) :
39. Displaying leadership by the principal - - 15 8 100 2 39

L. "Percent Impomt" = total of Moderately and Exue‘mcly Important ratings
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Table 9.6

: 253..

-

r'd

Compamon of Edmonmn Principals', Teachers', and Area Superimendmts Pemepuons

of the Importance of Criteria for Iudgmg School. Effecnvams

%f of Menti(’

((L)dem of Importance Ratingsl
RS —School Means by Area - .
Criterion Principals of Teachers Superintendents
: (n«21) {(n of schools=21) (n=9)
1. Setting school goals -39 36 -
‘2 Communicating scho%l goals to 3.6 . - 3.5 -
smdmts ) , ' _
3. Mamtammg high expectauons of 40 3.§ 11.
.+ students _ L T
Preparing students for the senior 37 3.5 -
W high school program . ' o
b Emphasizing academic subjects 33 34 .
W Encouraging academic success 38 3.8 .
NBicquently evaluating students 6 - . 34 -
\g 0 defined standards
8. Maxunmhlgachnevemmtmreadmg 3.7,' .37 Yy
and writing - - T ) 56
T | ;
9. Maximu.ing achlevementin 7. 3.6 )
mathematics ) - )
10. - Maximizing development of | 37 35 -
important social skills
11, Maxumzing developmentof 3.6 r 33 ’ -
- Creativity : . ‘
'12.  Providing worthwhile 37 34 -
extra-curricular activities _‘ ' _
13. Maximizing swdent satisfaction 39 3.6 11
and morsie | _ .
' 14. Experiencing minimal deviant 36 3.6 .
~ behavior among students ’ _
1. Enforcing behavioral rules among ~ 3.7 37 .
students -



Table 9. 6 (contmued)

»

: Compansm of Edmonton Principals', Teachers and Area Superintendents' Pmcepuons

of the Importance of Criteria for Judging School Effectiveness

30. ‘Making efficient use of staff time

'Means of Impommce Ratings! '
~ ‘%f of Mention
= : o §<.hool Means - by Area
Criterion Principals of Teachers ©  Superintendents
: (n=21) (n of schools=21). . (n=9) -
16. Maintaining an appropriate school 40 - 3.8 33
17. Acknowledging the achievements 39 3.6 N
of staff and students : :
&
- 18. Maxumzmg the ]Ob satisfaction of 39 3.6 -
. individual staff members S :
19. Maximizing the morale of the staff 3.9 3.7 -
- asagroup 4 .
~20. Mamtaxmng low turnover of staff 3.2 3.0 -
- 21. Maintaining high expectauons of - 39 : 3.6 - 11
staff - : . )
22. Dnsplaymg staff commitment to_ 3.7 3.5 -
the school : : ’ N
23. Showmg a high level of staff 37 3.5 -
mouvauon :
24, stplaymg staff cogperanm and 3.8 3.5 -
- cohesion
- 25. Discussing, planning, and preparing . 32 3.0 . -
lessons and instructional materials '
collaborauvely » ‘
26. Constructively evaluaung the work 3.7 3.3 -
of teachers o ‘ : o
27. Keepmg up-to-dau: with new 35 3.4 .
methods and teclmology :
28. Demonstrating thorough knowledge ' 3.6 3.6
of subject matu:r _
29. Using appropriate teaching methods | 3.9 3.7 -
36 T 3.5 -
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 Table 9.6 (continued)

255-

Companson of Edmonton Prmcxpals' Teachers', and Area Supermmndents Perceptions
v of thc Impommce of Criteria for Judgmg School Effectiveness - .

"Means of Impomnce Ratings! : R
2 . %f of Mention
. ' ) School Means by Area
Criterion ~ , Principals, . of Teachers . Superintendents
§ : - (a=21) (n of schools=21) (n=9)
31. Makingéfﬁcientuqeoftﬁoma . 35 3.5 -
32. Coping with emergencies and 33 3.5 .
overloads of work . . ' ‘ ) :
: ” L o s
33. Taking advantage of staffing changés : 3.5 3.2. A
34. Responding to changing commumty T34 3.2 -
‘expectations » ‘ ' _
3s. Ibhinm'ining communic‘a:i_o‘n with 1.8 3.4 -
the community
#4436. Obtaining support from the .36 3.3 44
' community ‘
'37. Maximizing the satisfaction of 3.7 S 34 o
parents _ _ : N
- 38. Mmmxzmg the sansfacuon of the 3.0 29 ’ -
- non-parent community. ' :
39, Displdying leadership by the principal 3.9 338 -

1. Meam are based upon mungs ona four-pomt scale from 1 ("Not Important™) tzo 4 ("Extmmely
Imponant )



Table 9.7

256

Pexcentage Frequmcy"’l)lstnbunon of Edmonton Principals' Pucepdons
of 'I‘hen' Effecnvetusul.eadm
, Degreeof . Degree of .
Ineffectiveness . Effectiveness
‘ Percent! .
Criterion - ngh Moderate Slight Shght Moderate Hngh Effective n Mean
1. Coordinating the development of - - -. 10 6 29 io1 ,21" 52
- school goals : - , _ LT
2.’ Publicizing school goals - - - 10 6 9 101 2 s2
3. Pmmonngthe achievement of ~ 10 62 24 9 21 50
. school goals v
4, Exercising instructional leadership 4 62 24100 21 5.1
5. Making umely, appropnate and - 4§ 48_' 9% 2 ‘- 54
6. Improving the performance ofstaﬁ' - - - 5 7 25 100 20 52
7. Evaluaung staff members - 5 5 '33 $7 95 21 54
8. Providing feedback to staff - 5 14 48 33 95 21 5.1
9. Communicating with staff - 5 5 4 48 9 2,853
10. Encouragmg hxgh expectauons of - - - 76 24 100 21 “ 52"
: stidents L
11. _Provxdmg.an appropriate work - - - < 57T 43 100 21 sS4
environment for studems and staff 1
12. Promoting high expectations - - - 14 48 38 100 21 s2
: among staff members . : ‘ ‘
13, Fostering high morale among staff - 5 10 6 24 9 21 50
and students . - ~ A - o
14. Communicating with students © . P 4 62 24 100 21 51
15. Obtaxmngquahﬁedstaff 5 - 10 38 48 96 21 52
16. Allocanngtasksappromately - 5 10 40 45 95 20 53
~ among staff < ‘ ,
17 Allocating resources - 5 5 43 48 9% ‘2 53
18. Coordinating and integrating the -5 14 71 10 95 21 49
activities of staff groups/departments S



Table97(cmtmued) B
/
Percmtage Frequency Dnstnbuuon of Edunnton Pnncxpals‘ Perceptions
' e ofﬁwﬁﬁa‘avmglm : . ‘
o ; -,Deguof - Degr\sgof' . -
SN , S Percent!
o (. Crimrion: - . High Modcrgle Slight: Shght Moderate High Effectwen mean -
19 Copmgwnthumenmntyandconﬂm - - - _1_0 71 19 100 21 S51-
20, Copmgwnhamgmaand 2 2 s 10 6 24 9% 21 50
-ovaloaﬂsofwo:k v v o : :

I

21, Foamgdwprofaslonalgmwthof - = 'm w9 61 14 100 21 50

4,
K

'/s_

3

 staff -
22, Exexcumgexemplarybehawourat ST 2 Ts 38 5T 1000 21 SS

* school, A . : s
w. 3 ». . . . . .‘
- 23, Incmasmg the job sansfacuon of - s - 10 52 33 9 21 541
e staff members 4 S ) W o
24, wmg‘mmmhmmdevelopor - .2 5 5 .61 24 9 2 51
chnngepohcm ’ 2f « ' L ‘ . . .
25, Idmufymgcommumtyexﬁ&:tmqns - - -9 48 %3 d00 21 S50

" 26.‘Adapting policiesandprocedures o > —. 5 - 19 43 3395 21 50
~ respond to external. changaand ’ ' : L o
.expectanom ‘

-

27. p&u‘nunlcaung with oommumty» i > Sk - 43 ’43 14 «100 . 21 . 47
38. Enlisting the support of parents ~  — T 43" 8 100 21 5.2 |
29. Enlisting the support of the * : --. 10 | 19{ 33 33‘ 5 7121 40
non-parcntcommunity L . S ‘%.l‘ o o . .
3L Yourovmlleffecnvexm;asaleader - -0 e % o2 s;\
1 Pplcent Effecuve = total of Shghtly, Moda'au:ly, and nghly Effecuve.raungs T
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. Table99 . 5
: Companson of Meam of Percepuons of Edmonmn Pnncnpala Teachers. -
and Area Supumwndmt:of the Effectivenes of Principals -
. ~ Means of Effectiveness Ratings
- ‘ School Mean? Area.
‘Criterion "~ Principals ~ of Teachers Superintendents
bod ‘ . .‘(n- 21) . (nofschools=21) (nof schools-22)
1. Coordmatmg the developmem of 5.2 - 48
-, school goals - ’ _
2. Publicizing school goals 52 - ﬁ .48
3, Promoting the achievement of 5.0 - -~
:  school goals ,
| 4. Exercising instructional leadership 5.1 - 47
" 5. Making timely, appropriate and T s4 - - g
: accepmble decisions - , .
5 6 ,,Improvmg the perfonnance of staff v' '5‘:.2‘.' : o= .41 4
7:"Bvaluanng staff members , 54 : MRS ’ 48 .
s 'vaxdxng feedbacktostaff 5.1 - 4.8 ,
,9."Commumcatmz with staff . 53 e =
10.. Encouragmg lugh expectanons of 52 . - -
' students S
11. Providing an appropriate work 5.4 {‘ r - 4.8 -
‘ 'envxrmmmt for smdents and staff =L :
B ,1"2.'Promotmg high expectauons © 5.2 - -
. among Staff members . " Hn ' |
k 13 'Foswrmg hlgh morale among staff - 5.0 - — o
" 14.;'Commumcatmg wnh students - ‘5;1 - o= o E
Obtmmng qnahﬁedstaff o 52 fo- £,48 )
16. Allocanngtasksappmmately 53 < 49 .
»among stnff : - _ » ' :
17, Allocamgmouma 53 -, 50
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: Table 9.9 (commued)

Compnmon of Means of Perceptions of Edmonton Prmcxpals Teachm, :
and Area Supennwndents of the Eﬁ'ecuvc:ms of Principals - .

* Means of Effectiveness Ratings
o : : School Mean! Area
-¢i},:(§i'l¢rion Bow ’ Principals of Teachers ~  Superintendénts’
‘  (n=21) (n of schools=21) (n of schools=22) -
18.‘Coordmanngandmtzgranngd\e T 49 ‘ - e
. Activities ol staff groups/departments ,
19. Coping with umertamtyand'conﬂxct 51 . | - o - -
20. Copirig with emergencies and 50 T s
ovetloadaofwo:k , - ' . ) .
21. Fostering the profusnonal gmwth of 50 ? LS T - :
“staff members R .
22, Ewcnsmgexcmplarybehavxomat © ss. - - " -
school . . : )
) Incmasmg thejobsausfacuon of . ) | 51 S — o
- staff members : A ’ - -
24.-Wakingwnthteachustodevelopor s T -
. chansepohcm/ : ’ o I w 3 R
25.’Ide:mfymgconunumtyexpectanons o os1 PRCIE - Lot
26. AdapﬁngpolmamdpmJed!m wso o ool L
mpmdﬁoexwmalchangesmd o, o .
. expectations R S
27 ’§ommumcaung wnhoommumty .
! groups S A v
: . : y . o . .
28, Enhsnngthesupponofparents ol Ts2 — T L
29. En.lisnngthesupponofdle S 40 R L - SR
' ~31 Ovu-alleffectivetmas aleadu- oo eS8 EEREE ,5,-1' e, 48 ,
Memmbamdupmradngsonasix-poimscaleﬁoml("nghlyIneffed(re)to e
- 6("Highly Effective”). . .

1. Teachers were asked only for an overall rating of "Dnsplaymg leadershnp by the pnncx#al in thexr ,
schools This item was mcluded in the School Emcuvﬁss msﬁ'umcnt for teachers ) 2

.

-
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Table 9.10

Paczmge Frequency Distribution of Edmonton Prmcxplls Pemeptions ofthe 1
Importance of Criteria foc J udgmg the Effectiveness of Principal,s :

260

... activities.of staﬂ‘ groups/deparm\ems

3".7'; A

_ : Pexeent‘
~ Criterion None Shght Moderane Extreme Impomnt fn Mean
1. Coordmatmg the developmem of - - 14 86. 100 21 3 9
school goals :
2. Publicizing school g0als = - 43 57 100 21 36
3. Promoting the achievement of - 10 5 8 91 21 38
' “%chool goals - | o S
- 4. Exercxsmg mstrucuonal leadexshlp - - 38 | 62 100 21 3.6
5. Mahngumely,,appmpm:eand - s 100 8 9 21 38
acceptable decisions - o SR SR
6. Improving the performance of staff - - Ng 81 100 21 38
7. Ev - 0 MM e s 21 36
8. : - - 24 76 10 21 38
9. Communicating with staff S - 14 8 1000 21 39
~10. Encouraging hxgh expectanons of - - 14 . 86 100 . 21 39
'. ) Stlldel‘lts N N . L
. » . e 4 C R o
'.11 Provxdmganappmpnatework - - 29 - Mr  160- 21 37
envu'onment for smdents andstaff? SR , ’
S12. Promotmg high expectauons - - 14 86 3.
ok dmang staﬁ‘?mmbcrs o . X L P
13, Fostenng hlgh morale among staff - - . 76 . '
. andsmﬂen f"’“ o ‘ .
‘14 Commumcaung with’ stdents - - .33 67100 21 737
15. Obtanmngqualxﬁedstaff | S OTa0h s o 86 91 2] 38 .
lé. Alloc‘anngtask,v‘appromately - ; 10 .14 6 %0 - ‘121".3.7 L
i wes - _ 33 67 -‘100', 21
18, Coordmaung%umugmnguu - PR 51 F3g . 98 2033
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' Tablc9 10 (contmued)

Percentage Prequmcy Distribution of Edmonton Pnncnpals Pexccpuons of the
. 'Importance of Cntma for Judging the Eﬂ'ecuveness of Pnncxpals

. : Percent!
' Cxiterion None Slight Moderate Extneme Important n = Mean -

'19. Coping with uncertainty and conflict - = 33 ' 6 100 21 37
" 20 Coping with emergenciesand . - - - 48 2 100 21 35 .-
"overloadsofwork : : . ’ .

!

|
|
2

21. Fos the prof&sxonal gmwth of

. 43 100 21 3.4

“ L.

22. Exacxsmgexemplarybehav:ourat o - 5 24 71 95 21 37
school - ) : 5 : ‘

23.’1nmasmg the job sausfacuonof R 1 29 67 96" 21 36.

24, Wcrlnng with teachers to dcvelop or -
K change pohclu ,

3% @ 10 21 36

Zsildmufymgconunumtyexpectauom - - 87 43.. "100 - 2'1 3.4.

i
>

Adapnngpohcmmdpmcedumm - 8. 520 .95 21 35
mpmdtoexmalchtmguand ; o R - L™
27, Com_mumcat‘mg wid; community - - 14 43 43 86 21 33 -

»

<28, _Bnlisti;lg the Supportofpare'ntx;" e hL =T L = .43‘ .. 57 100 21 3.6 JERN

.

26
. va

|29, Enlisting thesupportofthe. -~ '~ 30 45. 25  70. %20 30
non-parent commumty S : N . :

: » 1 »"Pe'ment Ilnpon_am"_ = total _qf Moderately and Exuemely Important ratings

[ \. " - .
l ' s ’
. . T
e p t - N
b ' i‘; o PR - o
) 4 < S N S
Ve . 1 ! .
. v é : . e - e
3 . . : r ~ ( :)
. e ) N . R .
s : : v . : FOR
- "v , - L
g R PR .
¥ . .
-,
, . .
e \ 3



A Comparison of Edmonton Principals' and Area Supenntendum Ejemepdons
of the Imponance of Cmem for Judging the Effecdvmas of Principals

%f of Mention by "

180

262

. ' Mems oflmponance ,
Criterion, - Ratings by Principals!  Area Superintendents
‘ - (n=21) . (n=9)
At S :
1. . the developmient of, 39 . . e e
L TR | , R
2. ool goals . 36 .. -
. Ry E Y « ? . . ". \ v - !
3 gachiévement of 3.8:% 22
B u’ X 3 ! ' “
4. Exa'clsmg‘i tructxonal leadershxp 44
. °. s [} : LS
"~ S. Makmg tumly, appmpnawand * - -
. acceptable decisions - . . o .
6. ’Impro_vmg the.perfonname of staff 8 1.
7. Evaluatihg staff mefnbers ' 3.6 -
8. pmviding-fwdback't‘o staff 38 -
0. Commumcatmg wuh staff 39 v
10. f.ncomagmg high expectauons of 39} -
students o, o ‘ o :
11 Provndmgmapprbpnatewoxt Y R B T n
envuonmem fos students and staff o . s
ra B 1’ N . . i i
Pmmonngr expectanons 39 _—
ammg,staffnmnbe:s ~ s N -
13. Fostering hxgh morale among staff 3.8 . L
andpmdmts ' : o
14, Commumcatmg/wnh studems 3 S
Obtammgquahﬁedstaﬁ' 38 e
- 16. Allocaungtasksappropnatcly 37. s
. amongsmff : . ' , _
17 Allocatmgtesourcu A T
18. Coordmatmg and i mtegratmg the .33 L -
acuviues of staﬂ' groups/depammnts ' Y



| Tabxeg 12 (conunued)

pals' and Area Supmntendents Pemepuons

Coxiipérison of Edmonton Princi

of the Importance of Criteria for Judging the Effectiveness of Principals

1263

v

© 28,

non-p&mt'community

o Means of impoi'tanoe % of Mention by
- Criterion Ratings by Principals!  Area Superintendents
L - An=21) ()
19, Coping with uncertainty and conflict 31, -
20. Coping with emergencies and 35 -
overloads of work ,
21. 'Fostering the profmsiénal growth of 34 -
staff members -
22 -Exercising exemplary behaviour at school 37 110
.23 Increasmg the job sansfacnon of - 3.6 -
_ staff members ‘
24, Worlcmg with tcachers 0o develop or 3.6 -
- change pohcxes . ,
k4 \,(\
25. Idenufymg commumty expectahons 34 -
26. Adapting pohcm and procedum 0 . 35 -
respond to external changa and - .
27. Commumcanng wnh commumty gmups : - 33 - - -
v g L -
Enhstmg the support of' parents 36 ’ o1
29 _Enlisting the support» ofthe . - ) 30 . . -

/

A

e Teachaswm not asked to rate the importance ofcnmaforjudgmg theeffecuveness ofpnncnpals
“ 1. Means are based upon ratings on a four-pomt scale from 1 ("Not Imponan
' Impomm ) . B . o

Y
)

t )'Q 4 ("Exuemely
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Pearson Comelaum Coefﬁc:ems Between Pnncxpals Perceptions of Their

d

Table A

.
+

Overall Job Sansfacuon and Satisfaction with Individual Facets

(n=83)

© . VariabléNo, ..

M 3

| 252 a4n

.3'16 '

4
.205

J04 524

224

349

345

‘" VariableNo. "

. .. ',') «b N
RRR SR
309 "4

13

462

14

282

15 16

191 282

17
089

18
289

19

.161

330

" VariableNo, -

.’r

630 373

23

430

376

25 26

315 437

2
458

28
475

29 .
- .461

489

Vaﬁable, _No.'

r

~31 R
501 307

33

S17

464 . .

3
614

38

507

39

404

569

* Variable No.

41

e

0
310 -



S SR 265 .
! ' ! . ’ o7 Wt .

T e

; A ‘ : ?eamon Correlation Cocfﬁclems Betwpen Pmcxpals' Paceﬁuons of the Ove
A  Effectiveness of Schools mdkf'l;gcuvam on Individual Cmma
(n §3) :

D a0

r | 366 401 416 326 409 438 76 397 375 343

18 19 20

Variable No. 12 13 14 15 16
r 340 244 403 342. 454 569 325 312 494 354

* VariableNo. 200 2 23 24 25 26 27 28
v . 530 370 489 509 488 440 .450 319

VarigbleNo. 31 32 33 34 35 3 37 - 38
r 552 531 266 369 319 415 426 273
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CTableC T, %L

Pearson Correlation Coefﬁcmts Between Principals’ Pemegmns’ﬁf 'meu' .
'  Overall Effecuvams and Effectiveness on Individual Criteria

: (n-83) ‘ .

) E S PEEr S _,
Variable No. 1 2. 3 .4 5 6 17 8 9 .10
366 268\ 333 444 546 446 361 .95 .56 ° 252

. Variable No. 112 13 M4 15T 16 17 18 19 . 20
o 394 408 516 459 204 378 335 487 434 335

Variable No. 2, 2 23 24 25 26 2.8 29
r° | . 449 331 566 408 425 361 . 496 371
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